iniérdisciplinary Educationél Re"ﬁearch Journal

e

Disiplinlerarasi
Egitim Arastirmalari
Dergisi

Uluslararasi Hakemli Dergi Yil-Year:2023 Cilt-Volume:7 Sayi-Issue:16




DiSIPLINLERARASI EGiTiM ARASTIRMALARI DERGISI

THE JOURNAL OF INTERDISCIPLINARY EDUCATIONAL RESEARCH

)J

Yil/Year: 2023 /Aralik-December ¢ Cilt/Volume: 7 ¢ Sayi/Issue: 16

SAMSUN



DiSIPLINLERARASI EGiTiM ARASTIRMALARI DERGISi
THE JOURNAL OF INTERDISCIPLINARY EDUCATIONAL RESEARCH

Yil/Year: 2023/ Aralik-December ¢ Cilt/Volume: 7 ¢ Sayi/Issue: 16
Sahibi / Owner: Disiplinlerarasi Egitim Arastirmalar1 Dernegi / Turkish Association of Interdisciplinary
Education and Research

e-ISSN 2602-2516

Bas Editér / Chief Editor
Prof. Dr. Bayram Ozer

Editér Yardimcisi / Asst. Editor
Dog. Dr. Recep KAHRAMANOGLU

Editor Kurulu / Section Editors
Dr. Ismaiel Hassanein AHMED MOHAMED
Dr. Nik Ahmad HISHAM ISMAIL
Dr. Bayram Ozer
Dr. Recep KAHRAMANOGLU
Dr. Elza SEMEDOVA
Dr. Esat SANLI
Dr. Tajulashikin JUMAHAT
Dr. Mustafa TEKKE
Dr. Milan KUBIATKO
Dr. Serdan KERVAN
Dr. KONUL MEMMEDOVA
Dr. Soner YILDIRIM
Dr. Fatmir MEHMETI

Dizinlenme / Indexing / Abstractin

International Scientific Indexing (ISI)
Scientific Indexing Services (SIS)
CiteFactor
Idealonline
Asos index

Yazi ve Redaksiyon Kurulu / Proofreading Board
Dr. Ogr. Uyesi Erhan YOKUS
Uzm. Metin BESALTI
Dr. Ceyla ODABAS
Uzm. Emre ASLAN

Dergi Yazisma Adresi / Contact Address
Ondokuz Mayis Universitesi Egitim Fakiiltesi
Egitim Bilimleri Béliimii (Dog. Dr. Bayram Ozer)
Tel: 0505 703 06 11
e-posta: bayramozer@omu.edu.tr



http://dergipark.gov.tr/@IsmaielHassanein
http://dergipark.gov.tr/@NikAhmad
http://dergipark.gov.tr/@ESemedova
http://dergipark.gov.tr/@Tajulashikin
mailto:bayramozer@omu.edu.tr

DiSIPLINLERARASI EGiTiM ARASTIRMALARI DERGISi
THE JOURNAL OF INTERDISCIPLINARY EDUCATIONAL RESEARCH
e-ISSN 2602-2516

BILIM VE DANISMA KURULU / ADVISORY BOARD

Prof. Dr. Burhan Akpinar
Prof. Dr. Mehmet Tagpinar
Prof. Dr. Nuriye Semerci
Prof. Dr. Mehmet Turan
Prof. Dr. Murat Gokalp

Dog. Dr. Tuncay Sevindik



DiSIPLINLERARASI EGiTiM ARASTIRMALARI DERGISI
THE JOURNAL OF INTERDISCIPLINARY EDUCATIONAL RESEARCH
e-ISSN 2602-2516

ICINDEKILER / CONTENTS

(Arastirma) Milli Egitim Bakanligi Dokiiman Yonetim Sisteminin Okul Ydneticilerince
Degerlendirilmesi: Olusturdugu Avantajlar, Kaygilar ve Sorunlar

(Research) Evaluation of the Document Management System of the Ministry of National Education by
School Administrators: Advantages, Concerns and Problems

Fatih YAZIBAGLI, SONET POLAT ....cuveveveeeeeecesieteeeesseeesssssssesssss s ssanssesssssssseessassesassssssssmmssnsensas 359-372

(Arastirma) iki Dilli Tiirk Ogrencilerine Deger Egitimi: Deger Bilin¢clendirme Yaklagimi
(Research) Value Education for Bilingual Turkish Students: Value Consciousness Approach
SEAA TURKAN ....oouiiuetitte et cet et e s e st ebs s st b et ess s snt et besenssas et ebasessessbesesesssassntebemssesens 373-389

(Arastirma) Rafting Sporcularin Benlik Saygisinin Gelecek Beklentisi Uzerindeki Etkisi
(Research) The Effect of Rafting Athletes’ Self-Esteem on Future Expectations
Ridvan GELIK, TeKin COLAKOGLU .......c.ocriniureeeieeieesene e ees e e ees et e ees et et ens st ses s 390-402

(Research) Turkish EFL Teachers’ Self-efficacy Levels in the Implementation of Self-Regulated
Learning
Secil TUMEN AKYILDIZ, Vildan DONMUS KAYA ......cccoocimineeereeeeee e eessssssseesesssssssssssssssssssssnns £03-416

(Research) School Burnout and Career Anxiety of Turkish Adolescent Students
HaKan EVCILL ettt e s et e e es e e e ens e s e e s 417-425

(Review) Happy Class
MUSEAFA FIDAN ... ceeueteetctstie et eessesse et ess st e sss s s e st es s s st s s s s s sss s s s et sh s st 426-439

(Arastirma) Okul Kiiltiiriiniin Gelistirilmesi ve Siirdiiriilmesinde Okul Yéneticilerinin
Rollerinin incelenmesi

(Research) Examining the Roles of School Administrators in Developing and Maintaining School
Culture

Mehmet AKif HALICIOGLU .....ccovuucumeeis s eesseesssssssssssssssessssessssssss s snssessesssssssssssssssessssssssssssseneess A40-457

(Research) Examining the Relationship Between Moral Literacy and Art Literacy of University
Students
Biisra USLUOGLU, Metin ELKATMIS .....coouiii ittt e e e e s e e 458-477

(Arastirma) Ozgiil Ogrenme Giicliigii, Otizm ve Zihinsel Yetersizlik Tanis1 Almis Cocuklarin
Annelerinin Depresyon ve Anksiyete Diizeylerinin Karsilastirilmasi
(Research) Comparison of Depression and Anxiety Levels in Mothers of Children Diagnosed with

Specific Learning Disabilities, Autism, and Intellectual Disabilities
YasemUn ALBAS ...t e e e e e s e e re e e s en e nen e e e e 478-499

(Arastirma) Mimarhik Ogrencilerinin Kisilik Ozellikleri ve Ogrenme Stilleri
(Research) Personality Traits and Learning Styles Among Architecture Students
GOKGE KETIZMEN .....ocoiiiiutieeiet et ieeeee et ettt et et essss s et st bnsses s sesetas s sns et et essms e snstabssennsanns 500-517



DiSIPLINLERARASI EGiTiM ARASTIRMALARI DERGISI
THE JOURNAL OF INTERDISCIPLINARY EDUCATIONAL RESEARCH
e-ISSN 2602-2516

16. Say1 Hakemleri / Reviewers of the 16t Issue

Dr. Ceyhun OZAN
Dr. Selguk ALKAN
Dr. Etem YESILYURT
Dr. Hatice EPLI
Dr. Akif KOSE
Dr. Sedat ALEV
Dr. Mehmet Bugra OZHAN
Dr. Taner ATMACA
Dr. Cafer CARKIT
Dr. Ceyla ODABAS
Dr. Levent DENIZ
Dr. Murat AGIRTKAN
Dr. Bayram BOZKURT
Dr. Servet ATIK
Dr. Zekeriya CAM
Dr. Halil [brahim YILDIRIM
Dr. Giirkan ERDEM



Disiplinlerarasi ISSN: 2602-2516

zi: Disiplinlerarasi Egitim Arastirmalar1 Dergisi
@ Egltlm Ara§t|rmalan Journal of Interdisciplinary Educational Research
Dergisi 2023; 7(16);359-372

Milli Egitim Bakanlig1 Dokiiman Yonetim Sisteminin Okul
Yoneticilerince Degerlendirilmesi: Olusturdugu Avantajlar,
Kaygilar ve Sorunlar

Evaluation of the Document Management System of the
Ministry of National Education by School Administrators:
Advantages, Concerns and Problems

Fatih YAZIBAGLI! Soner POLAT?

Atif:

Yazibagly, F.,Polat, S. (2023). Milli Egitim Bakanlig1 Dokiiman Yonetim Sisteminin Okul Yoneticilerince Degerlendirilmesi:
Olusturdugu Avantajlar, Kaygilar ve Sorunlar, Disiplinlerarasi Egitim Arastirmalari Dergisi, 7(16), 359-372, DOI: 10.57135/jier.
1279313

0z

Bu arastirmanin amacy; Milli Egitim Bakanligi Dokiiman Yonetim Sisteminin (DYS) okul yoneticileri
lizerinde olusturdugu avantaj, kaygi ve sorunlari arastirmaktir. Calismada, nitel arastirma desenlerinden
olgubilim deseni kullanilmistir. Arastirmada yer alan ¢alisma grubunu; 2022-2023 egitim 6gretim
yilinda Kocaeli il Milli Egitim Miidiirliigiine bagh farkli 6gretim kademelerinde ve cesitli okul tiirlerinde
gorev yapan, kolay ulasilabilir durum 6érneklemesine gore secilmis 13 okul yoneticisi olusturmaktadir.
Veriler “yari-yapilandirilismis goriisme formu” ile toplanmis ve bu verilerin ¢éziimlenmesinde icerik
analizi teknigi kullanilmistir. Arastirmanin birinci amacina iliskin okul yéneticilerinin verdigi cevaplar
DYS’nin hem zaman hem de ekonomik agidan faydali oldugunu géstermistir. DYS'nin okul yoneticilerine
is giici kazanma, zamani ekonomik kullanma konusunda yardimci oldugu ayrica arsivcilik, kirtasiye
harcamalar1 ve ulasim giderlerinin azalmasina katki sagladig belirlenmistir. Arastirtmanin bir baska
bulgusu DYS kullaniminin resmi yazismalarin hazirlanmasi ve goénderilmesi asamasinda okul
yoneticilerinde tedirginlik, telas, stres, resmi yaziy1 hemen génderme istegi, kendine kizma, kendini
kii¢lilmiis hissetme gibi duygu durumlarina neden oldugunun tespitidir. Ancak bu durumun asil
sebebinin okul yoneticilerinden ziyade Milll Egitim Bakanliginin resmi yazisma sistemi olan DYS’nin
teknik yetersizliginden kaynaklandig1 sonucudur. Arastirmanin bir baska bulgusu ise DYS'deki birgok
resmi yaziyl anlamanin okul yoneticileri i¢in zor oldugunu, okul yoneticilerinin resmi yaziya verdikleri
yanlis ve hatali bir cevapta idari yaptirima ugrayabileceklerini diisiindiikleri, mesai saati disinda istenen
belge ve bilgilerin okul yoneticilerinde kizginlik, mutsuzluk, bikkinlik gibi olumsuz duygu durumlarina
neden oldugunun tespitidir.

Anahtar Kelimeler: Dokiiman Yonetim Sistemi, evrak, okul yoneticileri, resmi yazi, yazisma.

Abstract

The objective of this study is to examine the benefits and challenges posed by the Ministry of National
Education Document Management System (DYS) for school administrators. Utilizing the
phenomenological approach, a subset of qualitative research designs, the study was conducted. The
participants of this research were 13 school administrators, selected based on convenience sampling,
who work across various educational levels and distinct school types under the aegis of the Kocaeli
Provincial Directorate of National Education during the 2022-2023 academic year. Data collection was
facilitated using a semi-structured interview method, and the content analysis technique was employed
for data analysis. Preliminary findings from the first sub-question of the study indicated that the DYS
offers benefits in both time-efficiency and economic terms. The research determined several advantages

1 Ogretmen, Kocaeli Milli Egitim Miidiirliigii, Kocaeli - fatihyazibagli@gmail.com orcid.org/0009-0004-3034-192X
2 Prof. Dr., Kocaeli Universitesi, Kocaeli-Tiirkiye, spolat@kocaeli.edu.tr, orcid.org/0000-0003-2407-6491
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of the DYS for school administrators. Notably, DYS aids in efficient workforce allocation, economical time
utilization, and reduces costs associated with archiving, stationery, and transportation. However, a
significant concern raised was the heightened sense of unease among school administrators while using
DYS. These feelings ranged from hastiness and stress to self-anger, self-degradation, and urgency when
preparing and sending official correspondence. It is essential to note that these sentiments largely stem
from the system's technical inadequacies rather than the administrators' competence. Furthermore, the
research highlighted that many official texts within DYS are challenging for administrators to decipher.
The apprehension of potential administrative sanctions due to incorrect or misinterpreted responses
exacerbates their concerns. Additionally, the solicitation of documents and information beyond regular
working hours induces negative emotional responses, including frustration, dissatisfaction, and ennui
among the administrators.

Keywords: Document Management System, school administrators, official writing, correspondence,
paperwork

GIRIS

Insanoglunun yeryiiziinde var olmasiyla birlikte “iletisim” kavrami da bir ihtiya¢ olarak yasam
alanimizda kendine yer edinmigtir. Magara duvarlarina cizilen resimlerden, dumandan,
glivercinden, yaziyla beraber mektuptan, telefondan, telgraftan, televizyondan nihayetinde
bilgisayara dayali internete kadar iletisim; stirekli bir devinim halinde dil vasitasiyla var
olmustur (Ulusoy, 2014). Meydana gelen her gelisme iletisimle ilgili yeni ihtiyac¢ ve is alanlari
ortaya ¢ikarmustir. Ozellikle internetin hayatimizi dogrudan etkilemesine paralel olarak
elektronik yazisma sistemleri de iletisim hayatimizin en énemli pargasi haline gelmistir. Bunun
yani sira kurumlar, sadece gelisen iletisim yontemlerini kullanmakla kalmamis; ayn1 zamanda
“Bu iletisim sistemlerini ne kadar ekonomik kullanabiliriz?” sorusunun cevabini aramaya
baslamislardir. En biiyiik kurumlar olan devletler de bu sorunun cevaplarini bulmak i¢in biiytik

arastirmalar ve yatirimlar yapmislardir. Béylece son 20 yildir biitiin diinyada e-devlet kavrami
ortaya cikmistir (Hung ve diger., 2009).

Diger orgltler gibi egitim Orgiitleri de biirokratik yapilardan olusmaktadir. Egitim
yoneticilerinin kendine 6zgii kurallari olan bu biirokratik yapiya uygun davranislar gostermesi
beklenmektedir (Hoy, 2003). Devlet kurumlari, kamu hizmetlerini etkin yiirttebilmek adina
islemlerini kayit altina almaktadir. Biirokratik isleyisin temeli de bu kayit sistemine
dayanmaktadir. Islemlerin kayda alinmasi geleneksel yénteme bagh olarak kagitla olmaktadir.
Ancak giinimiz teknolojik gelismeleri géz oniinde bulunduruldugunda dijitallesmenin
yasamimizin her alanina girmesiyle birlikte belge kayit yonetiminin kagit yerine elektronik
ortamda yapilmasi kacinilmaz hale gelmistir (Ozdemir, 2014). Ozellikle kurumlarin biiyiimesi
ve cesitli alt birimlere ayrilmasi, niifus artisi, yeni ihtiya¢ alanlarinin ortaya ¢ikmasi ve
glinlimiiz is diinyasinin en temel problemi olan zaman tasarrufu ve ekonomiklik gibi nedenler
kurumlar elektronik belge sistemlerine yonelmeye zorlamistir. 21. yiizyilin basindan itibaren
tiim Diinya’da oldugu gibi lilkemizde de evrak yonetim siirecleri elektronik ortama tasinmaya
baslamistir (Onagan ve diger., 2012).

Dokiiman Yo6netimi hem kamu hem de 6zel sektérde bir kurulusun bilgi akisin1 yonetmek igin
en glvenilir yontemlerden biri olarak giderek daha da 6nem kazanmaya baslamistir (Jones,
2012). Ciinkli dokiimanlar bir orgiitiin hafizasidir ve islerin yapilma bi¢imi konusunda bilgi
verirler (Forbes-Pitt, 2006). Onceki okul dokiimanlari, yiiksek emek yogunlugu ve diisiik is
verimliligi sorunlarina sahip olan, esasen manuel siralamaya dayanan geleneksel yontemlerle
yapilmaktaydi (Wang, 2015). Oysa glnimiuz orgiitlerinin elektronik dokiiman yo6netim
sistemleri; orgiitlere hizli ve ekonomik bir sekilde belge iiretme, iletme, bakim, depolama ve
imha imkan1 sunmaktadir (Johnston ve Bowen, 2005; Kain ve Koshy, 2013; Yldjaaski, 2003).
Dijital ¢agda biitlin Diinyada oldugu gibi Tiirkiye’de de dokiiman yonetim sistemi, teknolojik
gelismelere bagl olarak kendini gelistirmis ve elektronik sistemlerle entegre hale gelmistir.
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Devlet kurumlarindan biri olan Millf Egitim Bakanligi, 2012 yilindan bu yana DYS'yi degistirip
gelistirerek biitiin birimlerinde aktif olarak kullandirmaktadir. Sistemin MEB yazisma hayatina
katilmasiyla birlikte biirokrasinin azalmasi ve kagit israfinin tamamen ortadan kaldirilmasi
amaglanmistir. Geride birakilan 10 yili asan bu siirecte ekonomik a¢idan biiyiik yol kat edilmis
ve bir¢cok gereksiz yazismanin Oniine gecilmistir. Enerji, mekan, kagit ve en onemlisi
gliniimiizde oldukca degerli olan zaman kayb1 minimuma indirilmistir (Ozdemir, 2014).

Her yeni gelismede oldugu gibi DYS de bir¢cok problemi, uygulamaya iliskin tecriibesizligi,
yeniyi kabullenmedeki direnci beraberinde getirmistir. Ozellikle biirokratlarin keyfi
uygulamalar1 neticesinde belli belirsiz her tiirlii bilgiyi kolay oldugu diisiincesiyle bu sistem
tizerinden istemeleri ve kolay ulasilir oldugu i¢in mesai saati disinda dahi yazigmalar yapilmasi
okul yoneticilerindeki is motivasyonunu olumsuz etkilemistir. Sistemi kullanan bir¢ok
yoneticinin teknolojik okuryazarliginin yetersiz olmasi sebebiyle defalarca yazisma tekrarinin
yapilmasi ve bir¢ok gorevi olan okul yoneticilerinin gereksiz yazismalar nedeniyle okulla ilgili
egitsel ve Ogretimsel islere zaman ayiramamasi gibi sorunlar sisteme bir¢ok yoneticinin
onyargiyla yaklasmasina sebep olmustur (Bacanak ve diger., 2003). Ayrica yoneticilerin DYS
gibi bircok elektronik sistemi kullanmay1 bilmeden géreve baslamalar1 da géreve yeni baslayan
yoneticilerin en 6nemleri sorunlarindan biri olarak tespit edilmistir (Yetim ve Toprakei, 2020).

Alanyazinda Elektronik Belge Yonetim Sistemleri ilgili detayli calismalar vardir. Ancak kamu
kurumlarinin bir¢ogunda izlenecek yol konusunda yeterli hazirbulunusluk ve farkindalik
olusturulamamistir. Bu arastirma ile MEB’in biitiin birimlerinde uygulanan DYS ile ilgili
yasanan sorunlari saptamak, sorunlari asgariye indirmek icin ¢6ziim yollari sunma ve dneriler
gelistirmek amaciyla yapilmistir.

Arastirmanin Amaci

Bu arastirmanin amaci; Milli Egitim Bakanlig1 DYS'nin okul yoneticileri tizerinde olusturdugu
avantaj, sorun ve kaygilar1 arastirmaktir. Bu genel amag¢ dogrultusunda asagidaki sorulara
cevap aranmigstir:

1. DYS’nin sundugu avantajlar nelerdir?
2. Resmi yazismalarin okul yoneticileri tizerinde meydana getirdigi kaygilar nelerdir?

3.Resmi yazismalarin olusturulma asamasinda okul yoneticilerinin karsilastifi sorunlar
nelerdir?

YONTEM
Arastirmanin Deseni

Arastirmada nitel arastirma yontemi kullanilmistir. “Dokiiman Yoénetim Sistemi” kavrami bir
olgu olarak ele alindigindan okul yoneticilerinin, yasadiklar1 avantaj ve dezavantajlara yonelik
goriislerini ve tecriibelerini detayli bir bicimde incelenmek i¢in bu arastirmada olgubilim
arastirma deseni kullanilmistir.

Arastirmanin Katihmcilari

Arastirmada yer alan ¢alisma grubu; 2022-2023 egitim 6gretim yilinda Kocaeli il Milli Egitim
Mudirliigiine bagh farkl 6gretim kademelerinde ve gesitli okul tiirlerinde gorev yapan, kolay
ulasilabilir durum o6rneklemesine gore secilmistir. Arastirmaya katilan 13 katilimcinin,
isimlerini temsilen kodlama y6nteminden yararlanilmistir. Katilimcilarla yapilan gériismenin
sirasina gore katilimcilarin isimleri yerine “Y1, Y2, Y3-...” seklinde kodlar olusturulmustur.
Calismada, en az 5 yillik deneyimi olan yoneticiler tercih edilmistir.
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Tablo 1. Calisma Grubunun Demografik Ozellikleri

Degisken Grup f %
o Erkek 10 77
Cinsiyet
Kadin 3 23
L Miidiir 9 79
Gorevi
Midiir Yardimcisi 4 21
6-10 y1l 2 15
Kidemi 11-15y1l 0 0
16 y1l ve tizeri 11 85
1-5y1l 1 7
Y . 6-10 y1l 3 23
Yoneticilikte Gegen Siire
11-15y1l 4 31
16 yil ve tizeri 5 39
Anaokulu 1 7
. flkokul 3 23
Okul Tiri
Ortaokul 3 23
Lise 6 47

Katilmcilarin demografik o6zellikleri incelendiginde erkek yoneticilerin agirlikli oldugu
goriilmektedir. Katilimcr yoneticilerin 16 yil ve ilizeri kideme sahip olanlarin ve liselerde
calisanlarin sayisi nispeten diger gruplara gore biraz fazla olsa da her demografik grubu temsil
eden katilimcinin oldugu goriilmektedir (Tablo 1).

Veri Toplama Araci ve Verilerin Toplanmasi

Bu arastirmada, verilerin toplanmasinda arastirmaci tarafindan gelistirilen “Milli Egitim
Bakanlig1 DYS okul yoneticileri tizerinde olusturdugu avantaj, kaygi ve sorunlarn” baslikli yari
yapilandirilmis goriisme formu kullanilmistir. Yar1 yapilandirilmis goriismelerde arastirmaci
onceden hazirladiglr konu ve alanlara bagh kalarak hem 6nceden hazirladig1 sorulari sorma
hem de katilimcinin verdigi yanitlara gore goriisme formunda yer almayan sorular sorarak
konuyla alakali etraflica bilgi toplama konforuna sahiptir. (Yildirim ve Simsek, 2016). Gorlisme
sorulart hazirlanirken Egitim Bilimleri alaninda uzman bir 6gretim iiyesi tarafindan yapi,
kapsam ve dil gecerligi acisindan incelenmistir. Gerekli diizeltmeler yapildiktan sonra, devlet
okullarinda gorevli bir okul y6neticisi ile pilot goriisme yapilmistir. Pilot uygulamadan alinan
doniitler sonucunda formun son hali verilmistir. Goriisme sorulari asagida verilmistir:

1. DYS’yi kullanmak zaman ag¢isindan size nasil/ne gibi kolaylik sagladi?
2. DYS’yi kullanmak okul ekonomisine ne gibi katkilar sagladi?

3. Resmi yazilarda “ACELE” ve “GUNLUDUR” ibaresini goérdiigiiniizde kendinizi nasil
hissedersiniz? Neden?

4. Ust makamlarca belirli giin araladiginda talep edilen yazilar1 (bas-orta-son) hangi asamada
hazirlarsiniz? Bu siire¢ sizde nasil bir etki uyandirir?

5. Giiniinde ulastiramadiginiz resmi yazi ne siklikla olur? Bu tiir durumlarda kendinizi nasil
hissedersiniz?

6. Resmi bir yaziya cevap vermeyi hi¢c unuttunuz mu? Bu durum size kendinizi nasil hissettirdi?
7. Resmi bir yazida hata yaptiginiz i¢in idari sorusturma gegireceginizi diisiiniiyor musunuz?

8. Resmi yazilarin anlasilmasi kolay metinler oldugunu disiinliyor musunuz? Yazinin
anlamuyla ilgili ne siklikla tereddiit yasarsiniz?

9. Mesai saatleri disinda list makamlarca sizden ne siklikla bilgi talep edilir? Bu durum sizde
nasil bir his uyandirir?
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10.Yaptiginiz yazismalarda ne siklikla tekrarlar yasanir? Bu durumun meslek hayatinizi etkiler
mi?

Gortusme gerceklestirilmeden 6nce katilimcilarin haklar1 ve arastirma stireci hakkinda detayh
bilgi verilerek gerekli izinler alinmistir. Goriismeler 20 ile 40 dakika arasinda siirmiistiir.
Katilimcilarla yapilan goriismeler randevu alinarak 3-28 Nisan 2022 tarihleri arasinda yiiz
ylize yapilmistir. Goriismeler katilimcilarin izni dahilinde kayit altina alinmistir. Kayitlar daha
sonra desifre edilmis ve ham veriler olusturulmustur.

Verilerin Analizi

Okul yoneticileriyle yapilan goériismeler neticesinde elde edilen verilerin analizinde, nitel veri
analizi tekniklerinden igerik analizi teknigi kullanilmistir. Bu teknikte benzer veriler, belirli
kavramlar ve temalar ¢ercevesinde bir araya getirilerek okuyucunun anlayacagi bir bicimde
yorumlanmaktadir. i(;erik analizi; verileri kodlama, temay1 belirleme, kodlarin ve temalarin
belirlenmesi, elde edilen bulgular1 agiklama ve dogru sekilde yorumlama biciminde dort
asamali bir siireci izlemektedir (Yildirim ve Simsek, 2016).

Gecerlik, Giivenirlik

Nitel arastirma yonteminin kullanildigi bu arastirmada gegerlik ve giivenirlik kavramlari
yerine nitel arastirmanin 6ziline uyabilecek alternatif kavramlara yer verilmistir. Bu nedenle
inandiriciik kavrami i¢ gecerlik kavraminin yerine, aktarilabilirlik kavrami dis gecerlilik
kavraminin yerine, tutarlik kavrami i¢ giivenirlik kavrami yerine, teyit edilebilirlik kavrami ise
dis giivenirlik kavraminin yerine kullanilmistir (Yildirim ve Simsek, 2016). Bir arastirmanin
gecerliligi arastirmacinin goézlemledigi sonuclar1 ve elde ettigi bilgileri degistirmeden
aktarmasina baghdir. Bu sebeple, arastirma stresince gerceklestirilen goériismelerde okul
yoneticilerine iliskin bilgiler oldugu gibi aktarilmistir. Arastirmanin giivenilirligi, nitel
aragtirmanin baska bir arastirmaci tarafindan tekrar yapilmasi halinde ayni neticelere
ulasmasiyla alakalidir (Yildirim ve Simsek, 2016). Bu arastirmada okul yoneticileriyle yapilan
goriismeler etik kurallara uyularak gerceklestirilmistir. Goriisme formlari tgiincii kisilerle
kesinlikle paylasilmamistir. Arastirmanin tutarlhihigini saglamak ig¢in verilerin kodlanmasi
slirecinde kod ve alt temalarin olusturulmasinda uzman goriisii alinmistir. Katilimer kayitlar
desifre edildikten sonra ilgili katilmciya okutularak ¢ikarmasini, diizeltilmesi istedigi yerler
varsa diizeltilerek arastirmanin teyit edilebilirligi saglanmistir.

BULGULAR
DYS’nin Sundugu Avantajlar

Arastirmanin birinci arastirma sorusu “DYS'nin sundugu avantajlar nelerdir?” seklindedir. Bu
soruya cevap bulmak amaciyla okul yoneticilerine “DYS’yi kullanmak zaman acisindan size
kolaylik sagladi mi1? DYS'yi kullanmak okul ekonomisine ne gibi katkilar sagladi?” sorulari
yoneltilmistir. Katilmcilarin vermis olduklar1 cevaplar, DYS'nin hem zaman agisindan hem de
ekonomik agidan faydali oldugunu gostermistir. “DYS'nin Sundugu Avantajlar” temasina ait
bulgular Tablo 2’de sunulmustur.

Tablo 2. DYS’'nin Yararlari

Alt Temalar Kodlar Katilimcilar

Zaman tasarrufu saglama (Y1,Y2,Y3,Y4,Y6,Y7,Y8,Y9,Y10,Y11)
Zaman  Acisindan
Fayda Zaman kaybina yol agma (Y3,Y4,Y5,Y10,Y12,Y13)

Zaman israfina neden olma (Y12)

Kirtasiye harcamalari (Y1,Y2,Y3,Y4,Y6,Y7,Y8,Y9,Y10,Y11,Y12)
okul Ekonomisine Ulasim giderleri (Y1,Y4,Y5Y6,Y8,Y9,Y10,Y11,Y12)
Katkisi _Zaman ekonomik kullanma (Y1,Y5,Y8,Y12,Y13)

[s giicii kazanci (Y5Y9,Y12,Y13)

Arsiv (Y1,Y4,Y12,Y13)

Elde edilen verilerin analiz sonug¢larina goére, DYS'nin sundugu avantajlar temasi; “zaman
acisindan fayda” ve “okul ekonomisine katkis1” alt temalarindan olusmustur. Okul yoneticileri
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tarafindan “zaman agisindan fayda” alt temasinin iceriginde; zaman tasarrufu saglama, zaman
israfina neden olma ve zaman kaybina yol agma kodlarina ulasilmistir. Bazi katilimcilar
DYS’nin bir taraftan islerin hizli yapilmasina katki sagladigi icin zaman tasarrufu sagladigini
buna karsilik bazi rutin islerin ise zaman kaybina yol a¢tigini ifade etmislerdir. Bu konuda okul
yoneticilerinin gortslerinin bazilar1 asagida verilmistir:

..dosyalama sisteminin geriye dogru diizenli yapilmasi olduk¢ca kolaylik sagliyor.
Y-1

...belli bir diizen icinde saklanmasi takibi de kolaylastirdl. Y-2

Islem basamaklari cok uzun oldugu icin zaman kaybina yol aciyor. Fakat evraklar
elden génderilmedigi icin zaman agisindan konfor sagliyor. Y-3

...zaman tasarrufu sagladigini sdyleyebilirim. Ancak yazilarda nicel agcidan bir artis
var. Zaman israfinin da bulundugunu séylememek miimkiindiir. Y-4

Okul yoneticileri tarafindan “okul ekonomisine katkis1” alt temasinin iceriginde; kirtasiye
harcamalari, ulasim giderleri, zamani ekonomik kullanma, is giicii kazanci ve arsiv kodlarina
ulasilmistir. Bu konuda okul yoneticilerinin goriislerinin bazilar1 asagida verilmistir:

...evraklari tasimak mali anlamda yiik oluyordu... Kagit akisi da oldukga fazlaydi.
Y-5

..kuruma daha ¢ok zaman ayirmamiz saglandi. Evrak defteri tutma, evraklarin bir
ornegini saklama gibi btirokratik stiregler azald1. Y-9

DYS'yi kullanmanin kdgit, zaman, personel ve ulasim giderleri acisindan okullara
katki sagladigini séyleyebilirim. Y-12

Resmi Yazismalarin Okul Yéneticileri Uzerinde Meydana Getirdigi Kaygilar

Arastirmanin ikinci aragstirma sorusu “Resmi Yazigsmalarin okul yoneticileri izerinde meydana
getirdigi kaygilar nelerdir?” seklindedir. Bu arastirma sorusuna cevap bulmak maksadiyla okul
yoneticilerine doért adet soru sorulmustur. Tablo 3'te goriilldigi gibi DYS'deki resmi
yazismalarin okul yoneticileri lizerinde meydana getirdigi kaygilarin "acele” ve "giinlidir"
ibarelerine karsi gelistirdikleri duygu durumu, evrak hazirlama stirecindeki etkiler, evrak
geciktirmeden kaynaklanan duygu durumlari ve evrak unutmadan kaynakli duygu durumlar

olmak tizere 4 alt temada toplandig1 goriilmiistiir.

Tablo 3. Resmi Yazigmalarin Okul Yoneticileri Uzerinde Meydana Getirdigi Kaygilar

Alt Tema Kodlar Katilimcilar
Stresli ve telagli hissetme (Y1,Y3,Y4,Y5Y7,Y8,Y9,Y10,Y11,Y12)
"ACELE" ve "GUNLUDUR" Diger yazilara gore farkli hissettirmeme (Y4,Y5,Y7,Y9)
ibarelerine Kars1 s
Gelistirdikleri Duygu Tedirgin olma (Y2,Y11,Y12,Y13)
Durumu Kotii hissetme (Y1,Y13)
Tetikte olma (Y6)
Stresli ve telasl hissetme (Y1,Y2,Y3,Y4Y7,Y12,Y13)
Bvrak Hazirlama lhtl}.faql davranma (Y3,Y6)
Stirecindeki Etkiler Tedirgin olma (Y12,Y13)
Kendime laf ettirmeme (Y2)
Duruma gore hareket etme Y7)
Stresli ve tedirgin hissetme (Y1,Y2,Y5Y7,Y13)
Kendimi yetersiz hissetme (Y3,Y5,Y8,Y11)
Evrak Geciktirmeden Gerilme (Y4,Y7,Y12,Y13)
Kaynaklanan Duygu Mahcup olma (Y6,Y10)
Durumlari
Kaygilanma (Y5)
Hayiflanma (Y2)
Kot hissetme (Y1,Y3,Y6,Y8,Y10)
Suglu hissetme (Y1,Y10,Y11,Y13)
Endiselenme (Y2,Y11,Y13)
Ezral;%it;nllig? Kaynakh Mahcup olma (Y11,Y12,Y13)
e Gorevini eksik yaptigini hissetme (Y12)
Hayiflanma (Y9)
Umursamama Y7)
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Bu arastirma sorusuna cevap bulmak maksadiyla okul yoneticilerine sorulan sorulardan
birincisi “Resmi yazilarda ‘acele’ ve ‘giinliidiir’ ibaresini gordiigiiniizde kendinizi nasil
hissedersiniz? Neden?” seklindedir. Elde edilen verilerin analiz sonuglarina goére, “Resmi
yazismalarin okul yoneticileri lizerinde meydana getirdigi kaygilar temasinin birinci alt temasi
olan Okul Yoneticilerinin "acele" ve "giinliidiir" ibarelerine karsi gelistirdikleri duygu durumu
alt temasinin iceriginde; stresli, tedirgin ve telagh hissetme, farkl hissettirmeme, tedirgin olma,
tetikte olma ve kendini kotii hissetme kodlarina ulasilmistir. Bu konuda okul yoneticilerinin
gorislerinin bazilar1 asagida verilmistir:

lyi hissettigimi séyleyemem. Bazen okullarin olmayan argivlerinde olmayan bilgiler
istenmekte. Bazen tist makamlarin uzun ugras gerektiren istatistiki bilgileri cok
kisa stirede istemeleri stres yaratiyor. Tabi mecburen bilgileri bir sekilde en kisa
stirede toparlayip gondermeye calistyoruz. Burada sihirli kelime stres. Y-1
.."DYS’de internet hizinin yavagslgi ve sistemin okulun disinda aglardan kisisel
bilgisayar, tablet veya cep telefonlarindan erisime izin vermemesi, sistemde geriye
doniik evrak bulmanin oldukga giic olmasi, DYS metin editériiniin ihtiyaglara cevap
vermemesi” yazi cevaplama asamasinda dile getirecegim temel sikintilardir... Y-4
Tedirgin, ciinkii normal yazilart bile anlamak giicken listiine bir de tedirginlik
eklenince isin icinde ¢ikmak zor oluyor. Y-11

..Calisma bi¢imi olarak planli ¢alismay! severim. Son anda ortaya ¢ikan ve hizli
doniislerin bulundugu yazilar tiim planlarimi aksatmama sebep olabiliyor. Bu isi
araya sikistirdigimda diger islerimin de sikismast séz konusu oluyor. Bu da
dogrudan egitim égretim faaliyetlerini etkiliyor. Y-12

Ikinci aragtirma sorusuna cevap bulmak icin sorulan ikinci soru “Ust makamlarca belirli giin
araladiginda talep edilen yazilar1 (bas-orta-son) hangi asamada hazirlarsiniz? Bu siire¢ sizde
nasil bir etki uyandirir?” seklindedir. Elde edilen verilerin analiz sonuclarina gore, “resmi
yazismalarin okul yoneticileri iizerinde meydana getirdigi kaygilar” temasinin ikinci alt temasi
olan okul yoneticilerinin “evrak hazirlama siirecindeki etkiler” bashginda gelistirdikleri duygu
durumu alt temasinin iceriginde; stresli ve telaslh hissetme, ihtiyath davranma, tedirgin olma,
kendine laf ettirmeme, duruma gore hareket etme kodlarina ulasilmistir. Bu konuda okul
yoneticilerinin goruslerinin bazilar1 asagida verilmistir:

En basta hazirlarim. Kendime laf ettirmek istemem. Y-2

En basta hazirlarim. Hemen is bitsin isterim. Y-8

..Zaman zaman unutma ihtimali nedeniyle tedirginlik yasayabilirim. Yazi gittikten
sonra bir rahatlama olur. Y-12

Ikinci arastirma sorusuna cevap bulmak icin sorulan ii¢iincii soru “Giiniinde ulastiramadiginiz
resmi yazi ne siklikla olur? Bu tiir durumlarda kendinizi nasil hissedersiniz?” seklindedir. Elde
edilen verilerin analiz sonuglarina gore, “Resmi yazismalarin okul yoéneticileri iizerinde
meydana getirdigi kaygilar temasinin Ugiincii alt temasi olan okul yoneticilerinin “Evrak
Geciktirme” ibarelerine kars: gelistirdikleri duygu durumu alt temasinin iceriginde; stresli ve
tedirgin, gerilirim, kendimi yetersiz hissederim, mahcubiyet, hayiflanirim, kaygili kodlarina
ulasilmistir. Bu konuda okul yoneticilerinin goriislerinin bazilar1 asagida verilmistir:

Genelde yazilar1 zamaninda cevaplarim ancak bazi yazilarin kurum tiirti ile ilgili
olmadigini diisiinerek cevap vermedigim oluyor. Eger yazmam gereken bir yazi ise
kendimi kaygili hissederim. Y-5

...Hassas bir konu ise ve bu konuda uyarildiysak biraz gerilirim. Y-7

Bazi yazilari cevaplamak geregi duymuyorsam bilerek cevaplamam... Y-9
..Ozellikle ilk yénetici oldugum zamanlarda kaygi ve tedirginlik hissederdim.
Biirokratik mekanizmayr oOgrendikten sonra hangi yazinin sonradan da
ulastirilabilir oldugunu dgrenince bu kaygi diizeyim azaldi. Y-12

Ikinci arastirma sorusuna cevap bulmak icin sorulan dérdiincii soru “Resmi bir yaziya cevap
vermeyi hi¢ unuttunuz mu? Bu durum size kendinizi nasil hissettirir?” seklindedir. Elde edilen
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verilerin analiz sonuclarina gore, “resmi yazismalarin okul yoneticileri iizerinde meydana
getirdigi kaygilar” temasinin dérdiincii alt temasi olan okul yoneticilerinin “evrak unutmadan
kaynakli duygu durumlar1” ibarelerine karsi gelistirdikleri duygu durumu alt temasinin
iceriginde; “kotil hissetme, suglu ve kizgin olma, tedirgin ve endiseli olma, mahcubiyet yasama,
gorevi eksik yapmis hissine kapilma, hayiflanma, umursamama” kodlarina ulasilmistir. Bu
konuda okul yoneticilerinin goriislerinin bazilari asagida verilmistir:

Resmi yaziya cevap vermeyi unuttugum zaman ilgili sube miidiiriimiizii arar
konuyu ifade ederim. Kendi adima hayiflanirim “Nasil unuttum?” diye. Y-9

...asil isimiz egitim dgretim faaliyetleri. Eger bir eksiklik hissi yasayacaksak bence
bu durumla ilgili olmaldir. Aksi takdirde bu durum bize asil gdrevimizi
unutturabilir. Y-12

Resmi Yazismalarin Olusturulma Asamasinda Okul Yéneticilerinin Karsilastigi Sorunlar

Arastirmanin Uglncl arastirma sorusu “Resmi Yazismalarin olusturulma asamasinda okul
yoneticilerinin karsilastig1 sorunlar nelerdir?” seklinde diizenlenmistir. Bu alt probleme cevap
bulmak amaciyla okul yoneticilerine dort adet soru sorulmustur. Okul yoneticilerinin resmi
yazismalarin olusturulma asamasinda okul yoéneticilerinin karsilastigi sorunlar; idari
sorusturma gecirmeye yonelik kaygilar, evraklari anlama esnasinda yasanilan tereddiitler,
mesai saatleri disinda bilgi talebine karsi gelistirilen duygular ve yazismalarda karsilasilan
tekrarlar olmak tizere dort alt temada toplandig1 goriilmistiir (Tablo 4).

Tablo 4. Resmi Yazismalarin Olusturulma Asamasinda Okul Yoneticilerinin Karsilastigi Sorunlar

Alt Tema Kodlar Katilimcilar
idari Sorusturma Gecirmeve Baski hissetme (Y1,Y3,Y4,Y6,Y7,Y8,Y9,Y13)
Yonolik Ka “51 1§r SITMEYE Magdur olma (Y2,Y10,Y12)
8 Motivasyonunda diisme (Y5)
Anlayamama (Y3,Y4,Y5,Y6,Y8,Y9,Y10,Y11,Y12)
Anlama Esnasinda Yasanilan Yanlis birime geldigini diistinme (Y1,Y3,Y4,Y5,Y8,Y9,Y11)
Tereddiitler
Sozli teyit isteme (YL,Y12)
Anlamakta gii¢liik cekme (Y3)
Gereksiz bulma (Y1,Y2,Y3,Y5,Y9,Y12,Y13)
Kizma ve 6fkelenme (YLY5Y13)
Mesai Saatleri Disinda Bilgi Kaygilanma (Y9,Y12)
Talebine Karsi Gelistirilen Ailesinin zamanindan ¢alma (Y5,Y8)
Duygular Is bitmeyecek gibi diigiinme (Y11,Y13)
Rahatsiz edici bulma (Y12)
Yoruldugunu hissetme (Y3)
Zaman kaybi (Y1,Y3,Y6,Y9,Y13)
Usanma (Y2,Y4Y7,Y12)
islerde aksama (Y1,Y7,Y12)
Motivasyon kaybi (Y1,Y5,Y9)
Yazismalarda Karsilasilan ., |
Tekrarlar Is ylikiinde artis (Y1,Y5,Y8)
i§ tekrari (Y8,Y9,Y13)
itibar kaybi (Y9,Y13)
Degersiz hissetme (Y9)
Meslekten soguma (Y1)

Okul yoneticilerine yoneltilen birinci soru “Resmi bir yazida hata yaptiginiz icin idari
sorusturma gecireceginizi diisiiniiyor musunuz?” seklindedir. Elde edilen verilerin analiz
sonuglarina gore, “Resmi yazismalarin olusturulma asamasinda okul ydneticilerinin karsilastigi
sorunlar temasinin birinci alt temasi olan okul ydneticilerinin “idari sorusturma gecirmeye
yonelik kaygilar” ibarelerine karsi gelistirdikleri duygu durumu alt temasinin iceriginde; “baski
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hissetme, magdur olma, motivasyonunda diisme” kodlarina ulasilmistir. Bu konuda okul
yoneticilerinin gortslerinin bazilar1 asagida verilmistir:

..Yazilan yazimn tislubunu, bicimini mutlaka son bir kez kontrol ederim. Y-1

..Bu biraz da tekrarla ilgili. Eger ilk defa ya da birka¢ sefer hata olmussa
zannetmiyorum. Ama siireklilik arz ederse sorusturma agilacagini diistiniiyorum.
Bu da motivasyonumun diismesine neden olur. Y-5

Bayle bir sey olacagini diisiinmtiyorum. Eger dyle olursa kimse yoneticilik yapmaz.
Bayle bir sey tlizerimizde baskiya neden olur. Bu da bize daha ¢ok hata yaptirir. Y-7
..aslinda mevzuata gore sorumluluk bizde. Fakat bugiine kadar bdyle bir
durumdan sorusturma agildigina sahit olmadim. Y-8

Evet, mevzuatta bunun ©6nii agik zaten. Sorumluluk tamamen biz okul
yoneticilerine ait. Bu durum da strese neden olabiliyor. Y-11

..Aslinda yazisma islerinde her zaman bir diizeltme opsiyonu olur. Bana kalirsa bu
durumu zaman zaman biirokratik makamlar zorlastirtyor. Temel hak ve
ozgiirliiklerle ilgili bir magduriyete ve devleti zarara ugratma durumlari disinda
kolaylik saglanmalidir. Y-12

Ugiincii arastirma sorusuna cevap bulmak icin okul yéneticilerine sorulan ikinci soru “Resmi
yazilarin anlasilmasi kolay metinler oldugunu diisiiniiyor musunuz? Yazinin anlamiyla ilgili ne
siklikla tereddiit yasarsiniz?” seklindedir. Elde edilen verilerin analiz sonug¢larina gore, “resmi
yazismalarin olusturulma asamasinda okul yoneticilerinin karsilastii sorunlar temasinin
ikinci alt temasi olan okul yoneticilerinin “anlama esnasinda yasanilan tereddiitler” ibarelerine
kars1 gelistirdikleri tepki durumu alt temasimin iceriginde; “anlayamama, yanlis birime
geldigini diistinme, sozli teyit isteme, anlamakta giiclik ¢ekme” kodlarina ulasiimistir. Bu
konuda okul yoneticilerinin goriislerinin bazilar1 asagida verilmistir:

..Acik ifadelerle ve saglam bir dille yazilan yazilara verilen cevaplar da hizli olur.
Yazinin anlaminda bir tereddiit olusmugsa bir iist makamdan mutlaka sézlii teyit
isterim. Y-1

Kamu kuruluslarinda resmi yazilart yazma gdrevi yapan personelin belge
yonetimiyle alakali bilginin ve belgenin kiymetini bilme, bilgiyi ve belgeyi
muhafaza etme, kontrol etme ve kanuni stireclere uyma, yazi konusu kapsamina
dahil olan kurum kurulus ve kisiler arasindaki baglantiyt kurma noktasinda
yetersiz oldugunu diigtintiyorum. Dolayisiyla siklikla resmi yazinin anlami
konusunda tereddiit yasamaktayim. Y-4

...Kopyala-yapistir seklinde dikkatsizce gelen yazilarda sikintilar oluyor. Y-6

Resmi yazilarin anlasilmast yaziy1 yazan kisinin becerisine gore degisiyor. Bazi
yazilart anlamakta giicliik cekiyoruz. Ozellikle kopyala-yapistir seklinde gelen
yazilarda bunu gériiyoruz ve yazi eklerini yanlis koyduklarina sahit oluyoruz. Y-9
..Aslinda resmi yazismalar kisa ve net olmalidir. Bazen konunun ézii unutularak
farkl konulara deginiliyor. Tabi ki burada yaziy1 yazanin ifade giicti de énemli.
Yani egitim seviyesi... Y-11

Genel itibari ile resmi yazilarin bir lislubu vardir. Bu tslup fena sayilmayacak bir
diizeydedir. Ancak zaman zaman lizerine iyi diisiintiimemis metinlerle de
karsilastyoruz. Bu durum bir karisikliga da neden olabiliyor. ...eder kafa karisikligi
list yazidan kaynaklaniyorsa ilgili kurumla telefon yolu ile iletisim saglarim. Y-12

Uciincii arastirma sorusuna cevap bulmak i¢in okul yoneticilerine sorulan ii¢iincii soru “Mesai
saatleri disinda list makamlarca sizden ne siklikla bilgi talep edilir? Bu durum sizde nasil bir
his uyandirir?” seklindedir. Elde edilen verilerin analiz sonuglarina gore, “resmi yazismalarin
olusturulma asamasinda okul yoneticilerinin karsilastif1 sorunlar temasinin ikinci alt temasi
olan okul yoneticilerinin “mesai saatleri disinda bilgi talebine karsi gelistirilen duygular”
ibarelerine karsi gelistirdikleri duygu durumu alt temasinin iceriginde; “gereksiz bulma, kizma
ve Ofkelenme, kaygilanma, ailesinin zamanindan ¢alma, is bitmeyecek gibi diisiinme, rahatsiz
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edici bulma, yoruldugunu hissetme” kodlarina ulasilmistir. Bu konuda okul yoneticilerinin
gorislerinin bazilar1 asagida verilmistir:

Mesai saatleri disinda resmi yazismalardan ziyade, 6zellikle istatistikf bilgiler, okul
ile ilgili anlik bilgiler dijital ortamda ve sosyal medya yolu ile istenir. Bu gibi
durumlarda istenen bilgi hdlihazirda yoksa ve okula ugrayip bu bilgiye ulasmam
gerekirse kizarim ve gereksiz bulurum. Y-1

Bu durumda Ortadgretim Kurumlar Yonetmeligindeki gérev tanimimda gegen
“Miidiir mesai saatleri disinda da ¢alisir.” ibaresini hatirlarim. Y-2

...Bir bayan oldugum i¢in okul disinda da sorumluluklarim var. Bu yiizden esime ve
cocuklarima ayiracagim vakitten feragat etmis oluyorum. Bu da beni sinir ediyor.
Hatta bazen tam mesai bittigi anda bilgi talep ediliyor. Bu da okuldan ge¢
ctkmama neden oluyor. Y-5

..heticede hepimizin okul disinda da bir hayati var. Sizinle bu hayati paylasan es ve
cocuklar da bu durumdan etkileniyor. Onlara ayirmam gereken zamani bu islere
ayirinca daha da sinirlerim bozuluyor. Y-8

..gereksiz is yiikii ve angarya olarak gériiyorum. Miisait olmadigimiz zamanlarda
ve ortamlarda yazi cevaplamak zor oluyor. Y-9

...Isimizin bir parcasi oldugunu diistiniiyorum. Yéneticiyseniz bu tiir taleplerle sik
stk karsilagabilirsiniz. Ciinkii birinci dereceden muhatap sizsiniz. Y-10

Sosyal medya zaman zaman bizim yazisma alanimiz haline geliyor. Gece
vakitlerinde bile yazilar génderilebiliyor. Bu durum benim ag¢imdan oldukca
rahatsiz edici elbette. Bazen bu yazilara cevap vermemiz bile isteniyor. Ancak ben
mesai saatleri disinda bu tiir islerle ugrasmak istemiyorum. Y-12

Uciincii alt probleme cevap bulmak icin okul yéneticilerine sorulan dérdiincii soru ise
“Yaptiginiz yazismalarda ne siklikla tekrarlar yasanir? Bu durumun meslek hayatimizi etkiler
mi?” seklindedir. Elde edilen verilerin analiz sonuglarina gore, resmi yazismalarin olusturulma
asamasinda okul yoneticilerinin karsilastigi sorunlar temasinin ikinci alt temasi olan okul
yoneticilerinin “yazismalarda karsilasilan tekrarlar” ibarelerine karsi gelistirdikleri tepki
durumu alt temasinin iceriginde; “usanma, zaman kaybi, islerde aksama, motivasyon kaybi, is
yukiinde artis, is tekrari, itibar kaybi, degersiz hissetme, meslekten soguma” kodlarina
ulasilmistir. Bu konuda okul yoneticilerinin goriislerinin bazilar1 asagida verilmistir:

Stirekli ayni yazismalari yapmak okulda diger islerimizin aksamasina, is ytikiintin
cogalmasina neden olur. Bazen meslekten soguma ve yaptigimiz isten usanma
diizeyine kadar hayatimizi etkileyebiliyor. Y-1

Stklikla yasaniyor. Bu durum is yiikiinti artirtyor. Zaman zaman motivasyonu
olumsuz etkiliyor. Y-5

...Bazen kendi yolladiklart yazidan bihaber olduklarini diistiniiyorum. Ayni bilgiyi
tekrar tekrar yollamak hamallik gibi geliyor. Bazen de ellerinde olan bir bilgiyi
yokmus gibi bizden istiyorlar. Y-8

...bende yéneticilik meslegi ile ilgili itibar kaybina yol acar. Kendimi ve meslegimi
degersiz hissederim. Bir de kurumsal acidan zayiflik duygusu olusur. Gliglii
kurumsal yapilarda bunlara yer olmamahldir. Y- 12
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SONUCLAR ve TARTISMA

DYS'nin sundugu avantajlara iliskin bulgularda; zaman agisindan fayda ve okul ekonomisine
katkis1 basliklarinin 6n plana ¢iktigi goriilmektedir. DYS'nin bir elektronik arsiv niteliginde
olmasi, herhangi bir tist yazinin saniyeler icinde baska bir kuruma ulasmasi, gelen giden evrak
defterleri gibi materyallerin ortadan kalkmasini saglamasiyla biirokratik siireci
hizlandirmasina yardimci olmaktadir. Genel olarak yoneticiler DYS'yi  olumlu
degerlendirmislerdir. Bu sonug¢ Giiler (2019), ilkogretim okullar1 yoneticileri ile yaptigi
calismanin sonuclarini destekler niteliktedir.

Yine arastirma bulgularina gore bu pratiklik ayni1 zamanda bir dezavantaja dontisebilmektedir.
Ctinkii okul yoneticilerin siirekli ulasilabilir olmasi iist biirokratik makamlarca ¢ok fazla talebe
sebebiyet verebilmektedir. Bu talepler sonucunda yazismalarda nicel agidan biiyiik bir artis
s6z konusu olmus, hatta birbirini tekrar eden ve gereksiz yazismalar ortaya ¢ikmistir. Bu ise
okul yoneticilerinin 6gretimsel liderlik yapmasina engellemekte ve zaman israfina neden
olmaktadir. Benzer arastirmalarda da (Turan, 2002; Vedi, 2013; Yildirim, Yilmaz ve Balikgi,
2018) DYS sayesinde yoneticilerin bilirokratik islere ayrilan zamanin O6gretim islerine
ayrilmasina katki sagladig1 vurgulanmistir.

DYS'nin diger bir faydasi okul ekonomisine olan katkisidir. DYS'nin bir elektronik yazisma
sistemi olmas1 kagit tiiketimini ciddi oranda azaltmistir. Ayrica bir list makama goénderilmesi
ve elden teslim edilmesi gereken yazilarin sistem iizerinden géonderilmesi hem is giicii hem de
ulasim giderlerinin azalmasini saglamistir. Yine gelen-giden evraklarinin elektronik ortamda
arsivlenmesi kagit, dosya, klasor gibi dosyalama malzemelerine olan ihtiyaci azaltmistir. Bu
sonuglan alanyazindaki diger calismalar da desteklemektedir. Ornegin DYS'nin biirokrasiyi
azalttigl, siimen alti etme, yazilarin kaybolma gibi riskleri ortadan kaldirarak seffafligi ve
giiveni artirdigi sonucuna ulasmislardir. Ayrica DYS'nin egitim ve okul yonetim siirecini
hizlandirdigi, zaman tasarrufu sagladigi ve yonetimi kolaylastirdigi bulunmustur (Giiler, 2019;
Yildirim ve diger., 2018; Ozdemir, 2014; Toprak ve Yakar, 2023). Bir¢ok arastirmaci (Altiok ve
Duran, 2018; Ozdemir, 2014; Toprak ve Yakar, 2023) tarafindan yapilan calismalar da
elektronik belge yonetim sisteminin iniversiteler acisindan tasarruf sagladigi sonucuna
ulasildigini gostermektedir. Calismada elektronik belge ydnetim sisteminin enerji, mekan,
zaman ve kagit tasarrufu, teknolojik gelismeler, maliyet, standartlasma, hesap verilebilirlik,
seffaflik, depolama, basit kontrol ve aranilan belgeye hizli erisim konularinda avantajlar
sagladig1 bulunmustur. Ayrica calismada elektronik belge yonetim sisteminin kagit giderlerini
azalttifi, programdaki arama motoru sayesinde anahtar bir kelimeyle eski bir yaziya ulasildigs;
evrak dagitma islemini gerceklestiren personelin sarf ettigi, dosyalama ve depolama, lazim
olan belgeye erisim siirecinde ve evraklarin cogaltilmasinda harcanan giic ve zamandan
tasarruf edildigi, arsiv odalar1 yerine e-arsiv odalarinin olusturulmasiyla mekan tasarrufu
sagladigi goriilmiistiir. Kandur (2005) tarafindan yapilan c¢alismada da benzer sonuglara
ulasiimistir.

DYS’deki resmi yazismalarin “acele” ve “glinliidiir” yazilari, evrak hazirlama asamalari, evrak
geciktirme, evrak unutma konularinin okul ydneticileri iizerinde kaygilara neden oldugu
bulunmustur. Bununla birlikte okul yoneticileri evrak geciktirme, unutma gibi sorunlarin temel
nedeninin teknik aksakliklar ve yeterli altyapiya sahip bir sitemin olmayisindan
kaynaklandigin1 6ne sirmislerdir. Zira DYS'nin “MEB erisimi” diye adlandirilan 6zel bir
network altyapisiyla internete baglanmasi, bu sisteme kurum disindaki bir saat ve yerde okul
yoneticisinin kisisel bilgisayar1 ya da mobil cihazi ile baglanamamasi, gegmise doniik belge
taramanin sinirh olusu, sistem metin editoriiniin yetersiz olusu gibi olumsuz sebepler okul
yoneticilerin resmi yazi hazirlama asamasinda kaygilarinin artmasina neden oldugu sonucuna
ulasilabilir. Bahsedilen sebepler disinda okul yoneticileri resmi yazilarin cevaplanmasinda bir
aksama yasamamak adina klasik yontemlere de basvurduklar1 belirlenmistir. Okul
yoneticilerin bircogu cevaplamada aksama ve gecikme yasamamak icin ajandasina, bir kagida
ya da not defterine yazinin 6nemine, 6nceligine dikkat ederek not aldigini ifade etmistir. Bu
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noktada okul yéneticilerini en ¢ok yoran tekrar yazilaridir. Ust makamin istedigi bilgileri
tekrar tekrar yollamak, okul yoneticilerinde bikkinhiga neden oldugu séylenebilir. Ozellikle son
ana birakilip list makam tarafindan hemen cevap istenen yazilarin gercek amacina hizmet
etmekten uzak oldugu, yalnizca cevap vermek amaciyla yanitlandigi sonucuna ulasilmistir. Bu
sekilde alelacele cevaplanan yazilarin sonuglarinin da gergeklerden uzak oldugu, yalnizca kagit
tizerinde gecerlilik kazandig1 kacinilmaz bir gercektir. Bu da sagliksiz, gercek amacina hizmet
etmeyen bir yazili iletisime sebep olabilmektedir. DYS kullanim siirecinde yasanan sorunlara
doniik bir ¢alismada (Altiok ve Duran 2018) internet hizinin yetersizligi, okul dis1 kisisel
bilgisayarlardan ya da mobil cihazlardan erisim izninin olmamasi, sistem kelime islemcisinin
yetersizligi onemli sorunlar olarak ortaya konulmustur. Altintas (2019) ise yaptig1 calismada
DYS kullanim siirecinde ge¢mise doniik resmi yazi sorgulamasindaki say1 sinirinin olmasinin
baz1 belgelere zamaninda ulasilmasini engelledigini ifade etmistir. Bu ¢alismada da benzer
sonuglarin bulunmasi DYS’yi bu acidan yeniden degerlendirme geregine isaret etmektedir.

Bircok calismada (Altiok ve Duran, 2018; Yildirnm ve diger., 2018) DYS gibi elektronik
sistemlerin kullanic1 sikayetlerini giderici sekilde giincellenmesinin 6nemine vurgu
yapmislardir. MEB’deki yetkililerin DYS sistemini kullanan paydaslardan alacaklar1 bilgi
kullanim zorlugu ile ilgili bilgiler ve bunlarin ¢6ztimiine doéniik giincellemeler DYS'yi daha etkili
bir programa donistiirecektir. Konuyla ilgili alanyazin taramasinda da benzer sonuglara
ulasilmistir. Odabas (2001) tarafindan yapilan c¢alismada kurum ve kuruluslarda bilisim
teknolojilerinin sagladig1 yonetsel kolaylik ve iletisim teknigiyle, stiratli, giivenilir, ekonomik ve
basit bir kamu hizmeti sunmak icin gerekli alt yapinin olusturulmasi; ayrica elektronik
yazismalarin esasini olusturan kamu bilisim aglarinin birlestirilme ¢alismalarinin
sturatlendirilmesi, veri tekrarinin Oniline gecilmesi ve kurumlar arasindaki veri
entegrasyonunun saglanmasi icin merkezi bir birimin gorevlendirilmesi gerektigi” sonucuna
ulasilmistir. Bu gibi nedenlerle DYS ile ilgili bir¢ok ¢alisma (Altiok ve Duran, 2018; Yildirim ve
diger., 2018) kullanici kolayligi saglayacak sekilde programin glincellenmesine vurgu
yapmistir.

DYS’deki yazismalarda yasanan sorunlara iliskin okul yoneticileri idari sorusturma gegirme
korkusu, yazilardaki anlam kapalilifl, mesai saatleri disinda bilgi talebi, yazismalarda
karsilasilan tekrarlar1 6n plana c¢ikarmislardir. Okul yoneticileri genel olarak resmi
yazismalarda yapilan hata veya yazinin zamaninda cevaplanmamasiyla alakali herhangi bir
idari sorusturmayla karsi karsiya kalacaklarini diisiinmemektedir. Zira bircok okul yoneticisi
yazismanin okulun i¢ dinamikleriyle alakali olmadigini, okulun bir devlet kurumu oldugu igin
resmi isler i¢in bir yliriitme organi oldugunu disiinmektedir. Bu diisiinceden yola ¢ikarak okul
yoneticilerinin asil ugras alaninin egitim 6gretim oldugu, yazisma gibi resmi islerin ikinci
planda olmasi gerektigini diisiinmektedir.

Arastirmanin diger bir sonucu ise resmi yazilarin yeterince anlasilir olmamasidir. Zira bir¢ok
okul yoneticisi resmi yazilar1 anlamakta giicliik ¢ektigini ifade etmistir. Resmi yazilar mtimkiin
oldugunca kisa ve net yazilardan olusmamaktadir. Gereksiz uzatilan yazilar asil konunun
anlasilmasini giliclestirmekte, cogu zaman konunun 6ziinden uzaklasilarak farkli konulara
yonelinmesine neden olmaktadir. Resmi yazinin anlasilmasinda onu yazan Kkisinin egitim
seviyesi, Uslubu, ifade giicli, yazma yetenegi, mevzuata hakim olmasi, alanin kavramlarin
bilmesi son derece énemlidir. Kopyala-yapistir biciminde hazirlanmis, lizerine diisiiniilmemis,
gereksiz bir sekilde uzatilip konu disina ¢ikilmis yazilarin; okul yoneticilerinin cevaplama
asamasinda tereddiite diismesine, yanlis cevap verecegim hissine kapilip telasa diismesine
neden oldugu sonucuna ulagilmistir.

Gilinlimiiz teknolojisinde iletisim aglarinin bu denli gelismis olmasi beraberinde de cesitli
problemlere neden olmaktadir. Okul yoneticileri de veriye dayali sistemin bir parcgasi olarak
mesai saatleri disinda da gerek resmi yazilara cevap vermekte gerekse cesitli bilgileri sosyal
haberlesme programlar: lzerinden iist makamlara ulastirmaktadir. Bu durum yoéneticilerin

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2023; 7(16)359-372 370



Yazibagh, F., Polat, S./ Milli Egitim Bakanhigl Dokiiman Yo6netim Sisteminin Okul Yoneticilerince Degerlendirilmesi:
Olusturdugu Avantajlar, Kaygilar ve Sorunlar

birgogunda bikkinliga neden olmaktadir. Yoneticilerin birgcogu mesai saatleri disinda talep
edilen yazilara harcanan zamani angarya olarak gérmekte, bu sebeple aileleriyle gecirmesi
gereken zamani bu yazilar1 cevaplamada harcadiklarini diisiinerek kizginlik, mutsuzluk,
bikkinlik, gereksiz bulma, isin hi¢ bitmeyecegini diisiinme gibi olumsuz hislere
kapilmaktadirlar. Yapilan alanyazin taramasinda da benzer sonuglara ulasilmistir. Ergiin
(2020) tarafindan yapilan ¢alismanin bulgulardan en dikkat cekici olam1 “Dokiiman
hazirlamaya yonelik angarya isler” bulgusudur. Arastirmaya gore; egitimcilerin ¢cogu mesai
saatleri disinda bir¢ok isi angarya olarak gérmektedir. Katilimcilarin bir kismi istenen islerin
kagit tizerinde kaldigini, bir amacin gergeklesmesini saglamaya yonelik kullanilmadigini ifade
etmislerdir. Yetim ve Toprakei (2020) yaptiklari ¢alismada, goéreve yeni baslayan okul
yoneticilerinin DYS gibi elektronik sistemlerle ilgili daha 6ncesinde egitim almamalarinin
yoneticilik silirecinde sorunlar yasanmasina neden oldugunu bulmuslardir. Bu durum da
yoneticilerde zaman zaman kaygi ve endiselere neden olabilmektedir.

Okul yoneticileri, DYS ile ilgili alinan egitimlerin iceriginin ve egiticilerin yetersizlikleri nedeni
ile yeterince yararlanamadiklarini bu nedenle daha nitelikli egitimlere ihtiyaclar1 olduklarini
ifade etmislerdir (Altiok ve Duran, 2018; Vedi, 2013; Yildirim ve diger., 2018; Altintas, 2019).
Bu nedenle hem goreve yeni baslayacak yoneticilere hem de isbasindaki yoneticilere DYS
konusunda verilecek egitimler DYS'nin daha etkin kullanilmasina yardimar olabilir.

Okul yoneticilerin yazismalarda karsilastigl tekrarlarin meslek hayatlarini olumsuz etkiledigi
sonucuna ulasimistir. Birbirine benzer hatta tekrar eden yazismalari yapmak okul
yoneticilerinde is yiikiiniin artmasina, egitim 6gretim islerinin aksamasina, kiside yaptig1 ise
kars1 bikma, usanma, soguma, motivasyon kaybi gibi duygularin artmasina, zaman kaybina,
kisinin kurumuna olan saygisinin azalmasina neden oldugu sonuglarina ulasilmistir. Tayfur ve
Arslan (2012) tarafindan yapilan calismada ise yoneticilerin bircogunda is-aile gatismasinin
yliksek oranda oldugu goriilmektedir. Ayn1 arastirmada elde edilen baska bir sonuca gore; is
yuki katilimcilarn duygusal olarak yilgin ve bikkin hissettirmekte ayrica ise karsi olumsuz
tutuma sahip olmalarina neden olmaktadir. Calisanlarin algiladiklarn is yiikii arttikca
kendilerini duygusal olarak tiikenmis ve yipranmis hissetme egilimlerinin arttigi sonucuna
ulasiimistir.

Bu arastirmadan elde edilen bulgulara gore, arastirmacilar i¢in su dnerilerde bulunulabilir:

e Her arastirmanin oldugu gibi bu arastirmanin da sinirliliklart bulunmaktadir. Bu
nedenle arastirmacilar, farkli orneklemlerde, farkli arastirma deseninde benzer
calismalar yapabilirler.

e DMevcut calismanin katihmcilar1 sadece yoneticilerdir. Diger egitim paydaslari
(memurlar, 6gretmenler vb.) dahilinde de arastirma yapilabilir.

Bu arastirmadan elde edilen bulgulara gore, uygulayicilar i¢in su dnerilerde bulunulabilir:

e DYS'yi kullanan tiim kullanicilar icin sorun tespiti ve ¢6ziim iiretme toplantilar: yolu ile
programin etkili kullaniminin yollar1 aranabilir.

e Yazisma yapacak personeli secerken egitim seviyesi, teknolojik okur-yazarlik, imla ve
noktalama bilgisi, mevzuat bilgisi gibi secim kriterleri olusturulabilir.

e Yazismalarin verimini artirmak icin Milli Egitim Mudurliiklerinde calisan personel ve
okul personellerine DYS'nin isleyisiyle ilgili ayrintili ve etkili hizmet i¢i egitim kurslari
diizenlenebilir.

e DYS'ye MEB ag alt yapisi olmayan yerlerden de erisim saglanabilir.

e DYS'ye etkili bir arama motoru ve daha kapsamli ve geriye doniik bir arsiv eklenebilir.
Boylelikle tekrara diisen yazilar azaltilabilir.

e Ust yénetimlerin yazisma sayisim artirmaktan ziyade Kaliteli amaca uygun yazismalarin
yapilmasina dikkat edilmelidir.
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Abstract

The objective of this study is to examine the benefits and challenges posed by the Ministry of National
Education Document Management System (DMS) for school administrators. Utilizing the phenomenological
approach, a subset of qualitative research designs, the study was conducted. The participants of this
research were 13 school administrators, selected based on convenience sampling, who work across various
educational levels and distinct school types under the aegis of the Kocaeli Provincial Directorate of National
Education during the 2022-2023 academic year. Data collection was facilitated using a semi-structured
interview method, and the content analysis technique was employed for data analysis. Preliminary findings
from the first sub-question of the study indicated that the DMS offers benefits in both time-efficiency and
economic terms. The research determined several advantages of the DMS for school administrators.
Notably, DMS aids in efficient workforce allocation, economical time utilization, and reduces costs
associated with archiving, stationery, and transportation. However, a significant concern raised was the
heightened sense of unease among school administrators while using DMS. These feelings ranged from
hastiness and stress to self-anger, self-degradation, and urgency when preparing and sending official
correspondence. It is essential to note that these sentiments largely stem from the system's technical
inadequacies rather than the administrators' competence. Furthermore, the research highlighted that many
official texts within DMS are challenging for administrators to decipher. The apprehension of potential
administrative sanctions due to incorrect or misinterpreted responses exacerbates their concerns.
Additionally, the solicitation of documents and information beyond regular working hours induces negative
emotional responses, including frustration, dissatisfaction, and ennui among the administrators.

Keywords: Document Management System, school administrators, official letter, correspondence,
paperwork

INTRODUCTION

Since the advent of human civilization, the imperative for "communication" has entrenched itself
as an indispensable facet of human interaction. The modalities of communication have
metamorphosed through a series of evolutions—ranging from rudimentary cave paintings to
smoke signals, carrier pigeons, handwritten correspondences, telephonic communications,
telegraphy, broadcasting, and culminating in computer-mediated, Internet-based platforms
(Ulusoy, 2014). Each technological advance has subsequently exposed new exigencies and
engendered nascent sectors within the realm of communication. Concomitant with the pervasive
influence of the Internet, electronic correspondence systems have emerged as paramount in our
communicative practices. Additionally, organizations are not merely passive adopters of evolving
communication technologies; they actively engage in cost-benefit analyses, querying, "How can
we economically leverage these communication systems?" This inquiry is particularly salient for
governmental institutions, which have devoted substantial resources to research and
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development in this area. Consequently, the paradigm of e-government has gained global traction
over the last two decades (Hung et al., 2009).

Much like their counterparts in other sectors, educational organizations are beholden to
bureaucratic structures. Within this framework, educational administrators are obligated to
operate in compliance with established guidelines and norms (Hoy, 2003). State-run institutions
meticulously document transactions to enhance the efficacy of public services, reinforcing the
very backbone of bureaucratic functionality. Historically, these records have been maintained
through traditional, paper-based methods. Nonetheless, given contemporary technological
advancements and the omnipresence of digitalization, a shift towards electronic document
management systems has become not only inevitable but imperative (Ozdemir, 2014). Factors
such as organizational expansion, departmental fragmentation, population growth, and the
emergence of new areas of demand—coupled with the overarching imperatives of time-efficiency
and fiscal responsibility—have catalyzed this transition. Corroborating this trend, the onset of the
21st century has witnessed a marked shift toward electronic document management, not only
within our national borders but also on a global scale (Onagan et al.,, 2012).

As the bedrock for regulating informational flows within organizations across both public and
private sectors, Document Management has increasingly been recognized for its critical
importance (Jones, 2012). These documents serve as organizational repositories, chronicling
procedural operations and institutional memory (Forbes-Pitt, 2006). Historically, educational
institutions relied on labor-intensive, manual methods for document production and
organization, culminating in inefficiencies and diminished operational efficacy (Wang, 2015).
Contemporary electronic document management systems, however, offer organizations the
capability to expeditiously and economically create, transmit, preserve, archive, and dispose of
documents (Johnston and Bowen, 2005; Kain and Koshy, 2013; Yl4jaaski, 2003). Concomitant with
global trends in the digital age, Turkey's document management system has evolved in response
to technological advancements, culminating in its seamless integration with electronic platforms.

The Ministry of National Education (MNE), a prominent state institution, has been actively
leveraging a Document Management System (DMS) across its various departments since 2012.
The integration of DMS into the ministry's communication framework aims to attenuate
bureaucratic red tape and entirely eradicate paper waste. Over the span of a decade, substantial
advancements have been made with respect to economic efficiency, notably in the curtailing of
redundant correspondences. Concomitant with these improvements, there has been a marked
reduction in the consumption of resources—energy, space, and paper—and most critically, in the
expenditure of time, an increasingly invaluable asset (Ozdemir, 2014).

Concomitant with its advent, the implementation of DMS has presented an array of challenges,
including practical inexperience and resistance to technological integration. This resistance is
exacerbated by bureaucratic tendencies to misuse the system; for instance, requesting vague
information under the assumption of ease and conducting correspondences beyond conventional
working hours, which has had a deleterious impact on the work motivation of school
administrators. Further complications arise from the repeated redundancy in correspondences,
attributable to the low levels of technological literacy among numerous administrators. Such
distractions have precluded these administrators, who are already burdened with manifold
responsibilities, from dedicating adequate time to educational activities and governance,
engendering a prejudicial disposition towards the system (Bacanak et al,, 2003). Moreover, the
lack of pre-existing familiarity with electronic systems like DMS among newly-appointed
managers has been identified as a significant hurdle to effective administration (Yetim and
Toprakei, 2020).

While extant literature offers comprehensive studies on DMS, many public institutions have yet
to cultivate sufficient readiness and awareness regarding best practices. This research was
conceived to delineate the challenges associated with the DMS, currently operational across all
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departments of the Ministry of National Education, with a view to proffering solutions and
advancing recommendations to mitigate these issues.

Purpose of the Research

The overarching objective of this study is to scrutinize the benefits, challenges, and apprehensions
engendered by the Ministry of National Education's DMS among school administrators. To this
end, the research aims to address the following pertinent questions:

1. What are the advantages of DMS?

2. What apprehensions arise from the utilization of DMS for official correspondence among school
administrators?

3. What challenges do school administrators encounter in the generation of official
correspondence via DMS?

METHOD
Research Design

This study employed a qualitative research methodology. Given that the "Document Management
System" (DMS) is conceptualized as a phenomenon, a phenomenological research design was
specifically chosen to facilitate an in-depth exploration of school administrators' perceptions and
experiences regarding the system's advantages and disadvantages.

Participants

The study group for this research was selected via convenience sampling and comprises
individuals working across different educational levels and various types of schools affiliated with
the Kocaeli Provincial Directorate of National Education during the 2022-2023 academic year.
Anonymity for the 13 participants was maintained through the utilization of a coding system.
Participants were labeled with numerical codes—such as "Y1, Y2, Y3..."—in accordance with the
sequence of their interviews. Preference was accorded to administrators with a minimum of five
years of professional experience.

Table 1. Demographic Characteristics of the Study Group

Variable Group f %
Gender Male 10 77
Female 3 23
Duty Manager 9 79
Assistant Manager 4 21
Seniority 6-10 years 2 15
11-15 years 0 0
16 years and above 11 85
Time in Management 1-5 years 1 7
6-10 years 3 23
11-15 years 4 31
16 years and above 5 39
School Type Kindergarten 1 7
Primary school 3 23
Secondary school 3 23
High school 6 47

Upon examination of the participants' demographic characteristics, a preponderance of male
administrators is observed. While the representation of managers with a seniority of 16 years or
more and those employed in high schools slightly outweighs other categories, the sample exhibits
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a diverse cross-section, effectively capturing participants from a myriad of demographic groups
(Table 1).

Data Collection

In this study, data was collected using a semi-structured interview form developed by the
researcher, entitled "The Advantages, Concerns, and Problems of the Ministry of National
Education DMS on School Administrators.” Semi-structured interviews offer the researcher the
latitude to both pose pre-arranged questions—predicated on prior subject and field
preparation—and to solicit in-depth insights by posing unscripted questions, contingent upon
participant responses (Yildirim & Simsek, 2016). While formulating the interview questions, an
expert in the field of Educational Sciences vetted them for structural, content, and linguistic
validity. Following necessary revisions, a pilot interview was conducted with a school
administrator employed in public education. The form was finalized based on feedback received
from this preliminary application. Below are the interview questions:

1. How has utilizing DMS benefitted you in terms of time management?
2. To what extent has DMS contributed to your school's economic efficiency?

3. What is your emotional response upon encountering the terms "URGENT" and "DAILY" in
official correspondence? Why?

4. At which stage do you prepare correspondence (beginning, middle, end) requested by higher
authorities within a specified timeframe? How does this process affect you?

5. How frequently are you unable to deliver an official letter on the designated day? What are your
emotional responses in such scenarios?

6. Have you ever neglected to reply to an official letter? What were the emotional repercussions
of this oversight?

7. Do you harbor concerns about facing administrative scrutiny due to errors in official
correspondence?

8. Do you find the language of official letters to be readily comprehensible? How frequently do you
encounter ambiguity in their meaning?

9. How often do higher authorities request information from you outside of regular working
hours? What is your emotional response to such instances?

10. How frequently do redundancies occur in your correspondence? What impact does this have
on your professional life?

Prior to conducting the interviews, participants were thoroughly informed about their rights and
the research process, and requisite permissions were obtained. Interview durations ranged from
20 to 40 minutes. Face-to-face interviews were scheduled with participants between April 3 and
April 28, 2022. With the consent of the participants, the interviews were recorded. Subsequently,
these recordings were transcribed to generate raw data.

Data Analysis

Prior to conducting the interviews, participants were thoroughly informed about their rights and
the research process, and requisite permissions were obtained. Interview durations ranged from
20 to 40 minutes. Face-to-face interviews were scheduled with participants between April 3 and
April 28, 2022. With the consent of the participants, the interviews were recorded. Subsequently,
these recordings were transcribed to generate raw data.

Validity, Reliability

In this study, which utilized a qualitative research methodology, alternative terms more
congruent with the essence of qualitative research were employed in lieu of traditional concepts
like validity and reliability. Accordingly, the term 'credibility’ was used instead of 'internal
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validity," 'transferability’ replaced 'external validity," 'consistency' took the place of 'internal
reliability, and 'confirmability’ was used instead of 'external reliability' (Yildirim & Simsek, 2016).
The validity of a study hinges on the researcher's faithful representation of observed outcomes
and gathered information. For this reason, details concerning school administrators were
accurately conveyed in the interviews conducted for this research. The study's reliability pertains
to the likelihood of replicating similar results if another researcher were to repeat the qualitative
study (Yildirim & Simsek, 2016). In this investigation, interviews with school administrators were
conducted in strict adherence to ethical guidelines, and the interview forms were not disclosed to
third parties. To ensure the study's consistency, expert opinions were solicited during the coding
phase for the creation of codes and sub-themes. Furthermore, to bolster the research's
confirmability, transcriptions of participant interviews were reviewed by the respective
participants, and any desired corrections were made.

RESULTS
Advantages of DMS

The initial research question of this study is "What are the advantages of the DMS?". To address
this query, school administrators were asked, "How has utilizing DMS benefitted you in terms of
time management? To what extent has DMS contributed to your school's economic efficiency?".
Responses from the participants indicated that DMS offers advantages both temporally and
economically. The findings related to the theme of "Advantages of DMS" are elucidated in Table 2.

Table 2. Advantages of DMS

Sub-Themes Codes Participants

Time-saving (Y1,Y2,Y3,Y4,Y6,Y7,Y8,Y9,Y10,Y11)
Time Efficiency Time-wasting (Y3,Y4,Y5,Y10,Y12,Y13)

Time-dissipation (Y12)

Stationery expenses (YLY2,Y3,Y4,Y6,Y7,Y8,Y9,Y10,Y11,Y12)
Economic Transportation costs (Y1,Y4,Y5Y6,Y8,Y9,Y10,Y11,Y12)
Contribution to the Efficient use of time (Y1Y5Y8,Y12,Y13)
School Labor savings (Y5,Y9,Y12,Y13)

Archiving (Y1,Y4,Y12,Y13)

According to the analysis of the collected data, the theme concerning the advantages conferred by
the DMS comprised two sub-themes: "Time Efficiency" and "Economic Contribution to the School".
Within the sub-theme of "Time Efficiency”, codes such as time-saving, time-wasting, and time-
dissipation were identified based on feedback from school administrators. Some participants
noted that DMS is advantageous in expediting work processes, while others observed that certain
routine tasks result in time inefficiencies. Selected opinions from school administrators on this
topic are provided below:

..doing the filing system backwards is very convenient. Y-1
... that it was kept in a certain order also made it easier to follow. Y-2

Because the process steps are very long, it causes a waste of time. However, since the
documents are not sent by hand, it provides comfort in terms of time. Y-3

..I can say that it saves time. However, there is a quantitative increase in the letters.
It is possible to say that there is no waste of time. Y-4

Within the sub-theme of "Economic Contribution to the School", as identified by school
administrators, various codes emerged, including stationery expenses, transportation costs,
efficient use of time, labor savings, and archiving. Selected opinions from school administrators
regarding this matter are elaborated upon below:

..carrying the documents was a financial burden... The paper flow was also quite high.
Y-5
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... we were allowed to spend more time with the institution. Bureaucratic processes
such as keeping a paper book and keeping a copy of the paperwork decreased. Y-9

I can say that using DMS contributes to schools in terms of paper, time, personnel and
transportation expenses. Y-12

Concerns Raised by Official Letters on School Administrators

The second research question of the study asks " What apprehensions arise from the utilization
of DMS for official correspondence among school administrators?". To address this research
question, four inquiries were posed to the administrators. As illustrated in Table 3, anxieties
stemming from official correspondence via the DMS among school administrators were
categorized into four sub-dimensions: attitudes towards the terms "urgent" and "daily", effects on
document preparation processes, emotional states triggered by document delays, and emotional

responses to forgetting to submit documents.

Table 3. Concerns of Official Correspondence on School Administrators

Sub-Themes Codes Participants

Feeling stressed and anxious (Y1,Y3,Y4,Y5Y7,Y8,Y9,Y10,Y11,Y12)

. Feeling no  different from  other

Attltudes" towar"ds the correspondence (Y4,Y5,Y7,Y9)
tz::;; urgent” - and o ling nervous (Y2,Y11,Y12,Y13)

Feeling bad (Y1,Y13)

Being on alert (Y6)

Feeling stressed and anxious (Y1Y2,Y3,Y4,Y7,Y12,Y13)

Being prudent (Y3,Y6)
Effects .on document Feeling nervous (Y12,Y13)
preparation process )

Not making fun of myself (Y2)

Acting according to the situation (Y7)

Feeling stressed and uneasy (Y1,Y2,Y5,Y7,Y13)
Emotional states Feeling inadequate (Y3,Y5,Y8,Y11)

) Stressed (Y4,Y7,Y12,Y13)

;r:;gag;sred by document Feeling embarrassed (Y6,Y10)

Feeling Worried (Y5)

Feeling regretful (Y2)

Feeling bad (Y1,Y3,Y6,Y8,Y10)

Feeling guilty (Y1,Y10,Y11,Y13)
Emotional responses to Worrying (Y2,Y11,Y13)
forgetting to submit Being embarrassed (Y11,Y12,Y13)
documents Feeling that you are neglecting on your duty (Y12)

Lamenting (Y9)

Not caring (Y7)

In order to answer this research question, the first question posed to school administrators was "
What is your emotional response upon encountering the terms "URGENT" and "DAILY" in official
correspondence? Why?". Based on the data analysis, codes were identified for feeling stressed and
anxious, feeling no different from other correspondence, feeling nervous, feeling bad, and being
on alert. Some opinions from school administrators on this topic are provided below:

I can't say I feel good. Sometimes information is requested that is not in the archives
of the schools. Sometimes it is stressful for higher authorities to ask for statistical
information, which requires a lot of effort, in a very short time. Of course, we are trying
to collect and send the information as soon as possible. The magic word here is stress.
Y-1

...The slowness of the internet speed in DMS and the system not allowing access from
personal computers, tablets or mobile phones from networks outside the school, the
difficulty of finding retroactive documents in the system, the DMS text editor not

ISSN: 2602-2516

Journal of Interdisciplinary Educational Research 2023; 7(16);359-372 364



Yazibagly, F,, Polat, S./ Evaluation of the Document Management System of the Ministry of National Education by School
Administrators: Advantages, Concerns and Problems

responding to the needs are the main problems | will mention at the stage of
answering the letters... Y-4

Nervous because while it is difficult to understand even normal letters, when anxiety
is added to it, it is difficult to get out of the work. Y-11

...I like to work in a planned way. The letters that appear at the last moment and have
quick turns can cause me to disrupt all my plans. When I jam this job in between, my
other jobs get stuck as well. This directly affects the educational activities. Y-12

The second question posed to address the second research question is “At which stage do you
prepare correspondence (beginning, middle, end) requested by higher authorities within a
specified timeframe? How does this process affect you?”. Based on the analysis of the data
obtained, codes were identified for feeling stressed and anxious, being prudent, feeling nervous,
not making fun of myself, and acting according to the situation under the sub-theme of "effects on
document preparation process". Some opinions from school administrators on this subject are
provided below:

I prepare at the beginning. I don't want to make fun of myself. Y-2
I prepare at the beginning. I want the job done right away. Y-8

... From time to time, I may experience anxiety due to the possibility of forgetting.
There is relief after the letter is gone. Y-12

The third question posed to address the second research question is " How frequently are you
unable to deliver an official letter on the designated day? What are your emotional responses in
such scenarios?". According to the analysis of the data obtained, the codes for feeling stressed and
uneasy, inadequate, stressed, embarrassed, worried, and regretful were identified under the third
sub-theme, "emotional states triggered by document delays". Some opinions from school
administrators on this subject are provided below:

I usually reply to the letters in a timely manner, but sometimes I do not respond,
thinking that some letters are not related to the type of institution. If it's something |
have to write, 1 feel anxious. Y-5

.1 get a little nervous if it's a sensitive subject and we're warned about it. Y-7
If I don't feel the need to answer some of the letters, | don't respond on purpose... Y-9

...I felt anxiety and uneasiness, especially when I was the manager for the first time.
After learning about the bureaucratic mechanism, this level of anxiety decreased when
I learned which letter could be sent later. Y-12

The fourth question posed to address the second research question is " Have you ever neglected
to reply to an official letter? What were the emotional repercussions of this oversight?". According
to the analysis of the data obtained, the codes for "feeling bad, feeling guilty, worrying, being
embarrassed, feeling that you are neglecting your duty, lamenting, and not caring" were identified
under the fourth sub-theme, "emotional responses to forgetting to submit documents". Some
opinions from school administrators on this subject are provided below:

When I forget to reply to the official letter, I call the relevant branch manager and
express the issue. I lament for myself “How did I forget?”. Y-9

...our main business is education and training activities. If we are going to experience
a feeling of lack, I think it should be related to the situation. Otherwise, this situation
may make us forget our main duty. Y-12
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Problems Encountered by School Administrators during the Formation of Official
Correspondence

The third research question of the study is " What challenges do school administrators encounter
in the generation of official correspondence via DMS?". To find an answer to this sub-problem,
four questions were asked to school administrators. It was observed that the problems faced by
school administrators during the creation of official correspondence were grouped under four
sub-themes: concerns about facing an administrative investigation, hesitations in understanding
the documents, emotional reactions to information requests outside of working hours, and
repetitions encountered in correspondence (Table 4).

Table 4. Problems Encountered by School Administrators during the Formation of Official

Correspondence
Sub-Themes Codes Participants
Concerns  about  facin an Feeling pressured (Y1,Y3,Y4,Y6,Y7,Y8,Y9,Y13)
o L . g Feeling victimized (Y2,Y10,Y12)
administrative investigation ) o
Drop in motivation (Y5)
Lack of comprehension (Y3,Y4,Y5,Y6,Y8,Y9,Y10,Y11,Y12)

Hesitations in understanding the 1 hinking the letter was sent to the wrong unit (y1 y3 y4 ys5y8,Y9,y11)

documents

Seeking verbal clarification (YLY12)
Difficulty in understanding (Y3)
Finding unnecessary (Y1,Y2,Y3,Y5,Y9,Y12,Y13)
Becoming irritated and angry (Y1Y5Y13)
Emotional reactions to Feeling anxious (Y9, Y12)
information requests outside of Feeling that it encroaches on family time (Y5,Y8)
working hours Believing that the work never ends (Y11,Y13)
Finding it bothersome (Y12)
Feeling fatigued (Y3)
Time wastage (Y1,Y3,Y6,Y9,Y13)
Feeling fatigued (Y2,Y4,Y7,Y12)
Work disruption (YLY7,Y12)

N ~ Loss of motivation (Y1,Y5Y9)
Repetitions  encountered in Increased workload (YLY5.Y8)
correspondence

Redundant tasks (Y8,Y9,Y13)
Loss of professional credibility (Y9,Y13)
Feeling devalued (Y9)
Becoming disengaged from the profession (YD)

n

The first question posed to school administrators is " Do you harbor concerns about facing
administrative scrutiny due to errors in official correspondence?”. According to the results of the
data analysis, the codes "feeling pressured, feeling victimized, and drop in motivation" were
identified within the first sub-theme. Some of the opinions of school administrators on this topic
are provided below:

...I definitely check the style and format of the written text one last time. Y-1

..It's a little bit about repetition. If it's the first time or a few times, I don't think so.
But if it continues, I think an investigation will be opened. This causes my motivation
to drop. Y-5

I don't think such a thing will happen. If that is the case, no one will lead. Something
like this puts pressure on us. This makes us make more mistakes. Y-7

..In fact, we are responsible according to the legislation. However, I have never
witnessed an investigation opened in such a case. Y-8
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Yes, this is already clear in the legislation. The responsibility belongs entirely to us, the
school administrators. This can also cause stress. Y-11

.JActually, there is always a correction option in correspondence. In my opinion,
bureaucratic authorities complicate this situation from time to time. Facilitation
should be provided except in cases of victimization related to fundamental rights and
freedoms and harming the state. Y-12

To address the third research question, the second question posed to school administrators is "Do
you find the language of official letters to be readily comprehensible? How frequently do you
encounter ambiguity in their meaning?". According to the results of the data analysis, the codes
"lack of comprehension, thinking the letter was sent to the wrong unit, seeking verbal clarification,
and difficulty in understanding” were identified within the second sub-theme, "hesitations in
understanding the documents". Some of the opinions of school administrators on this topic are
provided below:

...Responses to letters written with clear expressions and a solid language are also
quick. If there is any hesitation in the meaning of the letter, I would definitely ask for
verbal confirmation from a higher authority. Y-1

I think that the personnel who write official letters in public institutions are
insufficient to appreciate the information and documents related to records
management, to preserve and control the information and document, to comply with
the legal processes, and to establish the connection between the institutions,
organizations and individuals included in the scope of the letter. Therefore, I often
have doubts about the meaning of official writing. Y-4

...There are problems with the careless copy-paste texts. Y-6

Understanding of official texts depends on the skill of the writer. Some texts are
difficult to understand. We see this especially in the texts that come in the form of copy-
paste and we witness that they put the text attachments incorrectly. Y-9

...In fact, official correspondence should be short and clear. Sometimes, the essence of
the subject is forgotten and different subjects are mentioned. Of course, the power of
expression of the writer is also important here. That is, the level of education... Y-11

In general, official writings have a style. This style is not bad. However, from time to
time, we come across texts that are not well thought out. This can also cause confusion.
...If the confusion is caused by the cover letter, I contact the relevant institution by
phone. Y-12

To address the third research question, the third question posed to school administrators is " How
often do higher authorities request information from you outside of regular working hours? What
is your emotional response to such instances?". According to the data analysis results, the codes
"feeling unnecessary, becoming irritated and angry, feeling anxious, feeling that it encroaches on
family time, believing that the work never ends, finding it bothersome, feeling fatigued" were
identified within the sub-theme "emotional reactions to information requests outside of working
hours ". Some of the opinions of school administrators on this topic are provided below:

Rather than official correspondence outside of working hours, statistical information
and instant information about the school are requested in digital media and through
social media. In such cases, if the requested information is not available and I have to
stop by the school and get this information, I get angry and find it unnecessary. Y-1

In this case, in my job description in the Secondary Education Institutions Regulation,
"The principal also works outside working hours." I remember the phrase. Y-2
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...Because I am a woman, I also have responsibilities outside of school. Therefore,  am
sacrificing the time I will devote to my wife and children. This pisses me off too.
Sometimes, information is requested as soon as the full shift is over. This causes me to
leave school late. Y-5

... after all, we all have a life outside of school. Spouses and children who share this life
with you are also affected by this situation. When I spend the time I should have
allocated to them for these things, I get even more nervous. Y-8

I see it as an unnecessary workload and chore. It is difficult to reply to texts when we
are not available and in environments. Y-9

..I think it's part of our job. If you are a manager, you may encounter these types of
requests frequently. Because you are the first-degree interlocutor. Y-10

Social media becomes our correspondence area from time to time. Messages can be
sent even at night. Of course, this is very disturbing for me. Sometimes we are even
asked to respond to these posts. However, I don't want to deal with such things outside
of working hours. Y-12

The fourth question posed to school administrators to address the third research question was "
How frequently do redundancies occur in your correspondence? What impact does this have on
your professional life?". According to the results of the data analysis, the codes "time wastage,
feeling fatigued, work disruption, loss of motivation, increased workload, redundant tasks, loss of
professional credibility, feeling devalued, and becoming disengaged from the profession" were
identified within the sub-theme of "repetitions encountered in correspondence”. Some of the
opinions of school administrators on this topic are provided below:

Making the same correspondence all the time causes disruption of our other works at
school and increases the workload. Sometimes it can affect our lives to the level of
alienation from the profession and getting tired of the work we do. Y-1

It happens frequently. This increases the workload. Sometimes it negatively affects
motivation. Y-5

..Sometimes | think they are unaware of the letter they sent. Sending the same
information over and over feels like porting. Sometimes they want information from
us as if they don't have it. Y-8

...It causes a loss of prestige for me about the management profession. I feel worthless
about myself and my profession. There is also a sense of institutional weakness. There
should be no place for them in strong institutional structures. Y-12

RESULTS AND DISCUSSION

In the findings concerning the advantages of DMS, the themes of "benefit in terms of time" and
"contribution to school economy" stand out. The electronic archival capabilities of DMS expedite
bureaucratic processes by enabling cover letters to reach other institutions within seconds and
eliminating the need for physical record books for incoming and outgoing documents. Generally,
administrators view DMS in a positive light. These results corroborate the findings of Giiler
(2019)'s study involving primary school administrators.

Moreover, according to the research findings, this practicality can also serve as a double-edged
sword. The perpetual availability of school administrators can lead to excessive demands from
higher bureaucratic levels. Due to these increasing demands, there has been a notable uptick in
the volume of correspondence, including repetitive and unnecessary communications. This
hampers school administrators from effectively executing instructional leadership duties and
results in a waste of time. Similar studies (Turan, 2002; Vedi, 2013; Yildirim, Yilmaz, & Balikgi,
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2018) have emphasized that the time administrators allocate for bureaucratic tasks can be
redirected towards instructional activities, courtesy of DMS.

Another benefit of DMS is its economic impact on schools. As an electronic correspondence
system, DMS significantly curtails paper usage, thereby contributing to sustainability. Further, the
electronic delivery of letters to higher authorities eliminates the need for physical hand-delivery,
thereby reducing both labor and transportation costs. The digital archiving of incoming and
outgoing documents diminishes the necessity for physical storage materials like paper, files, and
folders. This economic efficiency is supported by other studies in the literature. For instance, it
has been concluded that DMS reduces bureaucratic clutter and enhances transparency and trust
by mitigating risks such as excessive paperwork and the loss of documents. The system has also
been found to accelerate educational and managerial processes, save time, and facilitate
governance (Giiler, 2019; Yildirim et al., 2018; Ozdemir, 2014; Toprak and Yakar, 2023). Various
other studies (Altiok and Duran, 2018; Ozdemir, 2014; Toprak and Yakar, 2023) indicate that
electronic document management systems offer cost savings for educational institutions,
including universities. According to the findings of this study, DMS offers several benefits
including energy, space, time, and paper savings, along with technological advancement, cost-
efficiency, standardization, accountability, transparency, easy storage, simple oversight, and quick
access to requested documents. Additionally, DMS has the capability of keyword search through
its search engine, facilitating quick access to older texts, thereby saving time and effort for the
personnel involved in document distribution, filing, storage, and retrieval. This also results in
spatial savings by making e-archiving rooms an alternative to physical storage spaces. Similar
findings were reported in a study by Kandur (2005).

It has been observed that labels such as "urgent" and "daily" on official correspondence in DMS,
along with stages of document preparation, delays, and instances of forgetting documents,
contribute to anxiety among school administrators. However, according to the administrators, the
primary issues such as delays in documents and forgetfulness largely stem from technical
problems and an inadequate system infrastructure. The administrators' anxiety appears to
increase for various negative reasons during the preparation of official documents. These reasons
include specific network infrastructure requirements like "MNE access" for connecting to DMS,
the inability to connect to this system with personal computers or mobile devices outside the
institution, limited options for retrospective document searches, and an inadequate text editor
within the system. In addition to these technical issues, it was found that school administrators
often resort to traditional methods to avoid disruptions in responding to official correspondence.
They frequently take notes in agendas, on loose pieces of paper, or in notebooks to prioritize tasks
and avoid delays. Repetitions in official correspondence particularly fatigue school
administrators. Constantly sending the same information requested by higher authorities can lead
to disengagement. Letters that are left until the last moment and require immediate responses
from higher authorities tend to be superficial and are completed merely for the sake of fulfilling a
requirement. Such hastily prepared responses are often inaccurate and serve only to fulfill the
paperwork, leading to ineffective written communication. Previous research aligns with these
findings. For example, a study by Altiok and Duran (2018) highlighted issues such as inadequate
internet speed, restrictions on access from non-school personal devices, and an insufficient
system word processor as significant challenges in DMS use. Another study by Altintas (2019)
mentioned that limitations on the number of retrievable documents in the system impede timely
access to some documents. These consistent findings across studies suggest an urgent need to
reevaluate and improve the DMS system to better support school administrators in their roles.

In numerous studies (Altiok and Duran, 2018; Yildirim et al.,, 2018), the need for updating
electronic systems like DMS to address user complaints has been emphasized. Feedback from
stakeholders using the DMS system can provide invaluable information to officials in the Ministry
of National Education, guiding updates that would make the program more effective. These
findings are consistent with the existing literature on the subject. For instance, a study conducted
by Odabas (2001) concluded that establishing the necessary infrastructure is crucial for delivering
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fast, reliable, economical, and straightforward public service. It also emphasized the importance
of leveraging the administrative convenience and communication techniques provided by
information technologies in institutions and organizations. The study recommended speeding up
the unification of public information networks, which form the backbone of electronic
correspondence, and assigning a central unit to prevent data duplication and ensure data
integration between institutions. Given these insights, several studies on DMS (Altiok and Duran,
2018; Yildirim et al., 2018) have reiterated the importance of updating the system to enhance user
convenience.

Regarding the issues encountered with correspondence in DMS, school administrators cited
concerns about administrative investigations, ambiguities in the text, requests for information
outside of working hours, and repetitive correspondence. Generally, school administrators do not
anticipate facing administrative investigations for errors in official correspondence or delays in
responses. Many of them believe that the correspondence is not intrinsically related to the
school's internal operations and see the school as an executive body for official affairs, given its
status as a government institution. Based on this perspective, the primary focus for school
administrators is education, with official correspondence considered a secondary concern.

Another finding from the research is that official texts are often not easily understandable. Many
school administrators reported difficulties in interpreting these official documents. Official letters
are not as concise and clear as they could be. Excessively lengthy correspondence hampers
understanding of the main subject and often diverges from the core topic. The readability of an
official document depends on several factors, including the writer's educational background,
writing style, expressive ability, understanding of relevant legislation, and familiarity with field-
specific terminology. It was found that documents prepared through a "copy-paste" approach,
without thoughtful consideration and drifting away from the main topic, led school administrators
to hesitate during the response phase. This hesitation often escalated into anxiety over the
possibility of providing incorrect responses.

The advancement of communication networks in today's technology also introduces a range of
issues. Within a data-based system, school administrators are expected to respond to official
letters outside of regular working hours and to relay various forms of information to higher
authorities via social communication platforms. This creates a sense of drudgery for many
administrators. A significant number view time spent on such out-of-hours correspondence as
laborious, thereby generating negative emotions like anger, unhappiness, and boredom. They feel
that the time they could be spending with their families is instead consumed by these
administrative tasks, cultivating a perception that the work is never-ending. Similar findings have
been noted in the existing literature. One of the most notable outcomes of a study conducted by
Ergilin (2020) is the identification of "Drudgery for document preparation” as a significant issue.
According to the research, many educators regard tasks performed outside of working hours as
burdensome. Some participants indicated that the tasks required of them were often only
completed in a superficial manner and did not serve to achieve any meaningful goals. Yetim and
Toprake1 (2020) found that new school administrators often lack prior training on electronic
systems like DMS, contributing to challenges in effective management. This lack of preparation
can periodically result in heightened levels of anxiety and concern among administrators.

The findings indicate a strong need for more comprehensive and qualified training on the Digital
Management System (DMS) for school administrators. Existing training programs appear to be
insufficient, both in terms of content and quality of instruction, as corroborated by several studies
(Altiok and Duran, 2018; Vedi, 2013; Yildirim et al,, 2018; Altintas, 2019). Providing effective
training to both newly appointed and experienced managers could significantly enhance the
utilization and efficiency of the DMS, mitigating some of the administrative burdens that
administrators currently face.

The issue of repetitive correspondence emerges as a significant pain point for school
administrators. This repetition not only leads to an unnecessary increase in workload but also
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impacts their core educational responsibilities. Furthermore, it fosters negative emotional states
such as boredom, disenchantment, and decreased motivation, all of which can result in a
diminished sense of institutional loyalty and respect. These findings align with those of a study by
Tayfur and Arslan (2012), which found that many administrators experience a high degree of
work-family conflict. The same study also indicated that increased workload leads to emotional
fatigue, a sense of boredom, and a negative attitude towards work, further underscoring the idea
that perceived workload correlates with emotional exhaustion.

According to the findings of this study, the following recommendations can be made for
researchers:

e As with any research, this study also has limitations. Therefore, researchers can conduct
similar studies using different samples and research designs.

o The participants of the present study are only managers. Research can also be conducted
with other educational stakeholders (civil servants, teachers, etc.).

According to the findings of this study, the following recommendations can be made for
practitioners:

e For all users of DMS, effective ways to use the program can be explored through problem
identification and solution-generating meetings.

e Selection criteria such as education level, technological literacy, spelling and punctuation
knowledge, and legislative knowledge can be established for choosing personnel to
handle correspondence.

e To increase the efficiency of correspondence, detailed and effective in-service training
courses on the functioning of DMS can be organized for staff and school personnel
working in the Directorates of National Education.

e DMS should be accessible from locations without MNE network infrastructure.

e An efficient search engine and a more comprehensive, retrospective archive can be
added to DMS. This would help reduce repetitive texts.

o Rather than increasing the volume of correspondence from senior management, focus
should be placed on high-quality, purposeful correspondence.
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Ozet

Bu arastirmanin amaci; Almanya’da yasayan iki dilli Tiirk 6grencilerine Deger Bilinglendirme Yaklasimi
uygulayarak deger egitiminin 6grenciler tlizerindeki etkisini belirlemektir. Arastirma duyarhlik,
diiristliik, estetik, hosgort, is birligi, saygi, sevgi ve sorumluluk degerleri olmak iizere sekiz deger ile
gerceklestirilmistir. Arastirmanin ¢alisma grubunu 3. ve 4. siniftaki 10 68renci olusturmustur. Arastirma
sekiz hafta siirmiis ve her hafta tek bir deger ele alinmistir. Arastirmada Deger Bilin¢lendirme
uygulamasinin o6grenciler tlzerinde etkisini belirlemek icin deneme o6ncesi modeli kullanilmistir.
Belirlenen sekiz degerle ilgili 68rencilerin diizeyini ortaya koymak i¢in uygulama oncesi 6n test ve
uygulama sonrasi son test kullanilmistir. Arastirmada elde edilen verilerin analizinde Wilcoxon Isaretli
Siralar testi kullanilmistir. Sonu¢ olarak uygulamada yer alan tekniklerin iki dilli Tirk 6grenciler
tizerinde etkili oldugu saptanmistur.

Anahtar Kelimeler: Deger bilinglendirme yaklasimi, deger egitimi, iki dilli Tiirk 68renciler.

Abstract

This study aims to determine the effect of value education on students by applying the Value
Consciousness Approach to bilingual Turkish students living in Germany. The study was carried out with
eight values: sensitivity, honesty, aesthetics, tolerance, cooperation, respect, love, and responsibility. The
study group of research consisted of 10 students in the 3rd and 4t grades. The study lasted for eight
weeks and a single value was considered each week. In the study, a pre-experimental method was used
to determine the effect of the Value Consciousness application on students. Pre-test and post-test were
used before and after the application to reveal the level of the students regarding the eight values
determined. Wilcoxon Signed Ranks test was used in the analysis of the data obtained in the study. As a
result, it was determined that the techniques included in the application were effective on bilingual
Turkish students.

Key Words: Value consciousness approach, value education, bilingual Turkish students.

GIRIS

Insan1 anlamanin malzemelerinden biri olan deger kavrami sosyal bilimlerde anahtar roldedir.
Kisi ve grup icin yararly, istenilir veya begenilir olan her seye deger atfedilir. Deger topluma ve
kiiltiire anlam ve onem veren bir olciittir (Fichter, 2012). Be nedenledir ki deger icinde
bulundugu kiiltiiriin merkezinde yer alarak hem insani hem de toplumu ilgilendirir (Hofstede,
2001). Birey ve toplum agisindan 6nemli olan degerlerin aktarimi deger egitimiyle miimkiin
gorilmektedir. Okuldan once toplumun en kiiclik birimi olan ailede deger egitimi
yapilmaktadir. Okul tarafindan iistlenilen deger egitiminde 6grencinin gelisimi, topluma karsi
sorumluluk duymasi ve kiiltiirel anlamda aidiyet hissetmesi hedeflenir (Ulusoy ve Arslan,
2014). Ayrica okullarda yapilan deger egitimi tercih edilen degerlerin listelenmesini, yasanmis
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degerlerin belirlenmesini ve aralarindaki uyumsuzluklarin ortaya ¢ikarilmasini saglamakta ve
akil yiirtitme, degerlendirme gibi siirecleri de kapsamaktadir (Freakley, Burgh ve MacSporran,
2008).

Deger egitiminde farkli yaklasimlar ve uygulamalar bulunmaktadir. Dort bashk altinda
toplanan bu yaklasimlar Deger Asilama, Deger Analizi, Deger Aciklama ve Ahlaki Gelisim olarak
siralanir. Deger Asilama yaklasimi telkin yoluyla yapilan, 6gretmen merkezli bir yaklasimdir.
Belirlenen degerlerin 6grencilere kazandirilmasinda modelleme, pekistirme, rol oynama,
hikaye anlatma gibi teknikler kullanilir (Bacanli, 2017). Deger Analizi yaklasimi 6grencilerin
toplumsal sorunlarin ¢ozliimiinde, problem ¢dzme asamalarimi kullanmasini 6én gorir. Bu
yaklasim Ogrencilerin sorunlar1 ¢ézmeye calisirken mantikli - diislinerek, duygusal
davranmadan, dogru degerlere ulasabilecegini belirtir (Bacanli, 2017; Ulusoy ve Dilmag, 2015).
Deger Aciklama yaklasimi 6grenci merkezlidir. Degerler 6gretmen tarafindan agiklanir ve
ogrenci kendi degerlerine karar verir (Bacanli, 2017). Ahlaki Gelisim yaklasimi Kohlberg’in ti¢
evre ve alti basamaktan olusan kuramidir. ikilemlere dayanan bu kuramda muhakeme
yapabilme becerisi kazanmak ¢ok 6nemlidir. Boylelikle 6grenci baz1 yargilarin digerlerinden
daha yeterli oldugu sonucuna varabilir. Burada 6nemli olan 6grencilere verilen deger
egitiminin onlarin diizeyinde olmasi gerektigidir (Bacanli, 2017; Ulusoy ve Dilmag, 2015).

Deger Asillama ve Deger Analizinin ortak 6zelligi belirleyici bir yaklasim izlemeleridir. Her ikisi
de ogrencilere belli degerleri aktaran ve kazandirmaya ¢alisan yaklasimlardir. Deger A¢iklama
ve Ahlaki Gelisim ise muhakeme yapmayi, elestirel diisiinmeyi, problem ¢6zmeyi kullanan ve
karar almay1 68rencilere birakan yaklasimlardir. Bu iki yaklasimin ortak 6zelligi ise betimleyici
bir yaklasim izlemeleridir (Bacanli, 2017).

Deger egitiminde bu dort yaklasim disinda Bacanli (2015) tarafindan gelistirilen Deger
Bilinglendirme Yaklasimi da vardir. Deger Bilinclendirme, Deger Ac¢iklama ve Ahlaki Gelisim
yaklasimlari gibi betimleyici yani degerleri agiklamaya yonelik bir yaklasimdir (Bacanli, 2017).
Yaklasim Tiirkiye’de deger egitimi nasil olmali sorusu lizerinden gelistirildigi icin yerli;
Uiniversiteden anaokulu 6grencilerine kadar genis bir yelpazede uygulanisi oldugu i¢in de
kapsayicidir. Bununla birlikte Bacanli, bu yaklasimin benzer sorular1 olan toplumlar ve
kultiirler icin de uygulanabilir bir model oldugunu belirtir (Bacanli, 2017).

Deger Bilinglendirme Yaklagimi'nin Deger Analizi, Deger Sorgulama, Deger Konumlandirma,
Deger Oznelestirme ve Deger Uretme olmak lizere bes basamag: vardir. En énemli basamak
olan Deger Analizi, elestirel diisiinme etkinligine yoneliktir. Bu basamak i¢in uygulamada yas
guruplarina yonelik olarak Deger Oriimcegi, Deger Karincasi, Deger Bocegi ve Deger Kelebegi
teknikleri belirlenmistir. Ayrica bunlara ek olarak Deger Dereceleme, Deger Karsilastirma ve
Deger Sosyometrisi de bu basamagin tekniklerindendir. Ikinci basamak olan Deger Sorgulama,
kiside var olan degerler ile eylemler arasinda uyum olmasina yoneliktir. Bu basamak icin Deger
Aynasi ve Deger Belirleme teknikleri belirlenmistir. Ugiincii basamak olan Deger
Konumlandirma, kisinin degerleri ile idealleri arasindaki tutarlihigi irdelemeye yoneliktir. Bu
basamagin teknikleri Diinya Tehlikeleri, Diinya Degeri, Deger Metre ve Deger Karsilastirmadir.
Dordiincii basamak olan Deger Oznelestirme, kisinin degeri kendisi ve baskasi icin éngérmesi
gerektigine yoneliktir. Bu basamagin teknikleri Deger Goreliligi, Baskasi Ne yapar, Deger
Yansitma ve Hayali Cocuktur. Besinci basamak olan Deger Uretme, Kisinin yeni degerler
Urettigi tist diizey bir basamaktir. Bununla birlikte genel egitim cercevesinde ilk dort basamak
ve teknikleri deger egitiminde uygulamaya yoneliktir (Bacanl, 2017).

Deger Bilinglendirme Yaklasimi uygulamalarina dayali yurt iginde bir¢ok arastirma
bulunmaktadir. Bu ¢alismalardan Deger Analizi basamaginda Deger Bocegi teknigi kullanilarak
yapilan calismalar (Akgiil ve Bacanli, 2015; Bacanh ve Akgiil, 2015; Bacanli, 1. Akgiil ve A.
Akgiil, 2016; Bacanly, I. Akgiil ve A. Akgiil, 2017; Bacanl ve Tiirkan, 2015) ile yine Deger Analizi
basamaginda Deger Sosyometrisi teknigi kullanilarak yapilan ¢calisma (Bacanl, A. Akgiil ve 1.
Akgiil, 2015); Deger Sorgulama basamag kullanilarak yapilan calisma (Bacanl, I. Akgiil ve A.
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Akgiil, 2016); Deger Konumlandirma basamag kullanilarak yapilan ¢alisma (Bacanh ve
Tiirkan, 2016); Deger Oznelestirme basamag kullanilarak yapilan ¢calisma (Bacanly, I. Akgiil ve
A. Akgiil, 2016) mevcuttur. Bu calismalarin ortak 6zelligi her bir basamagin tek basina ele
alinmis olmasidir. Deger Bilinclendirme Yaklasimi'na dayali dort uygulama basamaginin
birlikte kullanildigi c¢alismalar da mevcuttur. Bu c¢alismalardan “Deger Bilinglendirme
Yaklagimina Dayali Deger Egitimi Uygulamasi: Sayg1 Degeri Ornegi” adh calismada saygi degeri
merkeze alinarak uygulamanin dort basamag icinde incelenmistir (Bacanl, 1. Akgiil ve A.
Akgiil, 2017). Bununla birlikte uygulamanin doért temel yaklasiminin daha kapsamh
calisilmasiyla “Deger Bilinglendirme Yaklasimina Dayali Pozitif Psikoloji Uygulamasi”adinda
hazirlanan yiiksek lisans tezi mevcuttur (Akgiil, 2019). Ayrica yaklasimin dort uygulama
basamagini iceren “Ilkokul Ogrencileri Icin Deger Bilingclendirme Yaklasimina Dayali Deger
Egitimi Uygulamasi”adinda hazirlanan doktora tezi de mevcuttur (Akgiil, 2020).

Yurt disinda yasayan iki dilli Tirk 6grenciler icin deger egitimiyle ilgili calismalar mevcuttur
(Sen, 2016; Sentlirk ve Aktas, 2015; Yesilyurt ve Keskin, 2020). Bu calismalarin ortak o6zelligi
yontem olarak nitel arastirma tiirtinde ve dokiiman analiz deseninde olmalaridir. Yapilan
calismalarda Tiirkce 6gretiminde iki dilli Ttrk 6grenciler icin kullanilan ders kitabinin deger
aktariminda islevselligi incelenmistir. Yesilyurt ve Keskin (2020) yurt disina yasayan iki dilli
Tirk 6grenciler icin Tiirkge ve Tiirk Kultiirii ders kitabinda yer alan atasézii ve deyimlerin
deger egitiminde dagilimina bakmislar ve dagilimin dengesiz bir sekilde oldugu sonucuna
varmislardir. Sen (2016) calismasinda yurt disindaki iki dilli Tirk 6grenciler i¢in Tiirkge ve
Tiirk Kiltiirti derslerinde deger egitiminde Nasrettin Hoca fikralarindan yararlanilabilecegini
ortaya koymustur. Sentiirk ve Aktas (2015) Tiirkiye ve Romanya’daki ana dili Tiirkce ders
kitaplarinda yer alan okuma metinlerindeki ulusal ve evrensel degerlerin dagilimini
karsilastirmislar ancak okuma metinlerinin deger aktariminda yetersiz kaldig1i sonucuna
varmislardir.

Yurt disinda yasayan iki dilli Tlirk 6grenciler i¢in gliniimiiz kosullarina uygun olarak Tiirkce ve
Tiirk Kiltiri Dersi Ogretim Programi (2018) hazirlanmistir. Bu programin amaci ana dil
olarak Tiirkceyi daha etkin kullanmak, Turk kultiiriiniin temel unsurlarini aktarmak ve Tiirk
kiltird ile bulunan ilkenin kiiltiirel ogelerini iliskilendirerek kiiltiirler arasi 6zelliklerini
gelistirmektir. Buna ek olarak 21. ylizy1l becerileri olan is birligi, problem ¢6zme, iletisim,
elestirel diisiinme gibi kiltiirler arasi beceriler ile saygi, giivenilir olma, duyarli olma,
vatandaslik bilinci gibi evrensel degerlere Tiirkce ve Tiirk Kiiltiirii Dersi Ogretim Programi’'nda
(2018) yer verilmistir. Bu baglamda bu arastirmada Tirk kiiltiirtiniin ve evrensel kiiltiirtin
degerleri dikkate alinarak Tirkg¢e ve Tiirk Kiltirii dersinde deger egitiminin 6grenciler
lizerindeki etkisini gormek hedeflenmistir. Bu nedenle bu arastirmanin amaci iki dilli Tiirk
ogrencilerine Deger Bilinclendirme Yaklasimi uygulayarak deger egitimin 6grenciler
tizerindeki etkisini belirlemektir.

Problem

Deger Bilinclendirme Yaklasimi’'n1 uygulayarak deger egitiminin Almanya’da yasayan iki dilli
Turk 6grenciler tizerinde anlaml bir etkisi var midir?

Alt Problemler

1. Deger Bilin¢lendirme Yaklasimi'nin Deger Konumlandirma basamagindaki Deger Metre
tekniginin 6grenciler iizerinde anlaml bir etkisi var midir?

2. Deger Bilin¢lendirme Yaklasimi’'nin Deger Oznelestirme basamagindaki Bagkasi Ne
Yapar tekniginin 6grenciler lizerinde anlaml bir etkisi var midir?

3. Deger Bilinclendirme Yaklasimi’'nin Deger Sorgulama basamagindaki Deger Belirleme
tekniginin 6grenciler iizerinde anlaml bir etkisi var midir?

4. Deger Bilin¢glendirme Yaklagimi'nin Deger Analizi basamagindaki Deger Bocegi
tekniginin 6grenciler tizerinde anlaml bir etkisi var midir?
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Sinirhiklar

5. Arastirma duyarlilik, diiriistliik, estetik, hosgort, is birligi, saygi, sevgi ve sorumluluk
degerleri ile sinirhdir.

6. Arastirma Deger Metre teknigi, Baskasi Ne Yapar teknigi, Deger Belirleme teknigi ve
Deger Bocegi teknigi ile sinirhidir.

YONTEM
Arastirma Deseni

Bu arastirmada Deger Bilinclendirme uygulamasinin iki dilli Tirk ogrenciler tzerindeki
etkisini ortaya koymak icin nicel arastirma yontemlerden deneysel arastirma tasariminin
deneme oncesi modellerinden tek gruplu 6n test ve son test modeli uygulanmistir. Tek gruplu
modelde deney 6ncesi (6n test) ve deney sonrasi (son test) 6l¢lim alinir. Tek gruplu 6n test ve
son test modelinde, secilmis gruba belirlenen bagimsiz degisken uygulanir. Ol¢iim sonucunda
modelde son test puanlarinin 6n test puanlarindan yiiksek olmasi haninde bunun yapilan
uygulamalardan yani bagimsiz degiskenden kaynaklandigi kabul edilir (Karasar, 2015). Bu
calismada 6grenci grubunun 3. siniftan (alti kisi) ve 4. smiftan (dort kisi) 10 kisi olmasi,
birlestirilmis sinif olarak ders gormeleri ve esit iki grup seklinde dagilim gdéstermemesi
sebebiyle tek grupla 6n test ve son test modeli tercih edilmistir.

Arastirma Grubu

Arastirma Almanya’'nin Gaggenau sehrinde Hans Thoma Schule’de egitim goéren 3. ve 4.
siniftaki 10 68renci ile Tiirkge ve Tiirk Kiiltiirii derslerinde gergeklestirilmistir. Arastirma igin
Karlsruhe Baskonsoloslugu Egitim Ataseliginden izin alinmistir. Ayrica 6grenci velilerinden de
izin alinmistir.

Verilerin Toplanmasi

Tiirkge ve Tiirk Kiiltiirti dersi genelde haftada her sinif diizeyi icin iki 2 ders saati (iki ders saati
45+45= 90 dakika blok olarak yapilir) olarak yapilir. Pandemi déneminde okullar tekrar yiiz
ylize egitime gectiginden, 3. sinif ve 4. sinif 6grencilerin sayisinin 10 kisi olmasi nedeniyle okul
idaresinden proje i¢in izin alinmis ve projenin uygulanisi birlestirilmis sinif olarak yapilmistir.
Bu sebeple Deger Bilinglendirme projesinin uygulanisi haftada 4 ders saati lizerinden 8 haftada
okullarin a¢ik oldugu 07.06.2021 ile 27.07.2021 tarihleri arasinda yiiz ylze
gerceklestirilmistir.

Tiirkce ve Tiirk Kiiltiirii Dersi Ogretim Programi (2018) ve Unesco (Living Values Education)
Yasayan Degerler Egitimi programi dikkate alinarak sekiz deger belirlenmistir. Bunlar
duyarhlik, dirtstliik, estetik, hosgort, isbirligi, saygi, sevgi ve sorumluluk degerleridir. Bu
sekiz degerin Tiirk¢e ve Tiirk Kiiltiirii dersindeki temalarla iliskili olmasina dikkat edilmistir.
Bununla birlikte temalarda ilgili degerlerin dagilimi yapilmistir. Degerlerin temalara dagilimi
Tablo 1’de gosterilmistir.
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Tablo 1. Degerlerin Temalara Dagilimi

Tema Merkezde Yer Alan Deger ilgili Deger(ler)
1 Benve Ailem Sevgi Sorumluluk, Diirtstlik
2 Cevre, Farkliliklar ve Birlikte Yasam Sorumluluk Hosgérii, Is birligi, Sevgi
3 Oyun ve Eglence Diiriistliik isbirligi, Hosgorii
4 Bayramlar ve Kutlamalar Is birligi Saygi, Sorumluluk
5 Gezelim, Gorelim Duyarhilik Estetik
6  Gegmise Acilan Kapi Saygi Sevgi, Sorumluluk
7 Sanatve Edebiyat Estetik Sevgi, Saygi
8 Insanve Doga Hosgorii Duyarlilik, Is birligi

Veri Toplama Araci

Arastirmada Deger Bilinglendirme Yaklasimi'nin doért basamagi ve her basamaga o6zel bir
teknigi kullanilmistir. Arastirma teknikleri 6n test ve son test araci olarak kullanilmistir.
Bunlar: Deger Analizi basamagi icin Deger Bocegi teknigi (6n test-son test), Deger
Konumlandirma basamagi icin Deger Metre teknigi (6n test-son test), Deger Sorgulama
basamag icin Deger Belirleme teknigi (6n test-son test), Deger Oznelestirme basamagi icin
Baskas1 Ne Yapar teknigi (6n test-son test) olmak iizeredir. Uygulanan Deger Metre 6n ve son
testi ‘deger tercih listesi’ tarzinda, Deger Belirleme ve Deger Bocegi 6n ve son testi ‘eslestirme
listesi’ tarzinda, Deger Oznelestirme ‘soru listesi’ tarzinda yapilmistir. Uygulanan 6n test ve son
testlerin hazirlanmasinda Deger Bilin¢clendirme Yaklasimi’'m1 ortaya koyan ve gelistiren
Uiniversite O0gretim Uyesinden ve bu konuda doktora yapan ve uygulama yapan uzman
O0gretmenden gorls alinarak bu 6n ve son testler arastirmaci tarafindan gelistirilmistir.
Gelistirilen 6n test ve son testlerin 6érnekleri asagida gosterilmistir.

DEGER KONUMLANDIRMA
DEGER METRE

Asafidaki degerlere sahip oldugunu digunuyorsaniz 4. veya 5.
kutuyu, kararsizsaniz 3. kutuyu, degerlere sahip olmadigim
diglinuayorsaniz 1. veya 2. kutuyu boyayin.

DEGERLER 1 2 3 4 5

SAYGI

SEVGI

SORUMLULUK

HOSGORU

isBIirRLIGI

DUYARLILIK

DURUSTLUK

ESTETIK

Sekil 1. Deger Metre 6n ve son testi

Deger Metre testi her degerin egitimi uygulama oOncesi ve sonrasi kullanilan bir testtir.

Ogrenciden uygulama Oncesi ve sonrasinda sekiz degeri i¢cin 1-5 arasi bir puan alanini
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boyamalar1 istenmistir. Burada amag¢ 6grencinin degerler iizerin diisiinmesini saglamak ve
degeri kendi 6nem derecesine gore belirlemesini saglamaktir. Ogrencilerden belirlenen sekiz
degere sahip olduklarini diistinmeleri halinde 4. veya 5. kutuyu, kararsiz olduklarini
diistinmeleri halinde 3. kutuyu, degerlere sahip olmadiklarim1 diisiinmeleri halinde 1. veya 2.
kutuyu boyamalari istenmistir.

DEGER OZNELLESTIRME / BASKASI NE YAPAR?

Asagidaki ifadeleri okuyun ve kahramanin ne yapacagini segin.

HOSGORU

duruyor. Bu durumda Murat,

Murat'in sinifina Fransa’dan yeni bir 8grenci geldi. Gok az Almanca
biliyor. Heniiz hi¢ arkadagi yok ve teneffiiste (pausede) tek basina

ESTETIK

a) teneffiiste (pausede) yanina
gider ve oynar.

SEVGI

b) teneffiiste (pausede) yanina
gider oynar ve derste yanina
oturmak istedigini dgretmenine
soyler.

Ayse'yi inciten bir arkadagi hatasini anlayip Ayse'den dziir diledi.
Ayse'de arkadaginin igindeki iyiligi fark etti ve barigtilar. Ayse,

Maximilian'in 6gretmeni yatif ebru ¢alismalarini gok begeniyordu.
Maximilian lale ve karanfil desenleri artik daha giizel yapiyordu.
Yaptigl en son ¢aligmay kuruturken yanliglikla lizerine siyah boya

damladi. Bu durumda Maximilian,

a) galigmanin lzerine siyah
damlalar damlatarak yeni bir
desen olugturur.

b) ¢aligmanin Uzerine birbiriyle
uyumlu renkli damlalar
damlatarak yeni bir desen
olugturur.

SORUMLULUK

a) arkadagina karg! eskisi gibi
davranir ve arkadaglyla oynar.

b) kendisinin de arkadagina karsi
hatall davraniglarin
tekrarlamadan arkadasligina
devam eder ve arkadagiyla oynar.

Suzan kiiglik bir kdyde okul miidiridiir. Okulla koyiin arasindan yol
gegiyor ve okul kdy tarafinda degil. Ogrenciler her giin kargidan
kargiya gegip okula gelip gidiyor. Maalesef yol lizerinde yaya gegidi
ve trafik 151g1 da yok. Bu durumda Suzan,

DUYARLILIK

Semih’in yasadif yerde park yok ve etrafi ormanla gevrili. Ogretmeni
sinifa park ¢izim projesi veriyor. Ogretmenleri yasadiklari yerin ve
etrafinin yukardan ¢izilmig resmini (kroki) dgrencilere dagitiyer.
Gidrevleri park igin uygun bir alan bulup cizilmek. Bu durumda Semih,

a) st makamlara yazi yazip yola
yaya gegidi ve trafik 1518

b) list makamlara yazi yazip,
okul yanlis yerde oldugu igin kdy

yaptirir. tarafina yeni bir okul ve yola
yaya gegidi ve trafik i@
yaptirir. Eski okulda yetigkinler
igin Ueretsiz kurslar planlar.
DURUSTLUK

a) agaglari kesmeden ormanla
sehrin birlegtigi bir yere park
gizer.

b) hi¢ agacin olmadifi sehir
icindeki bir yere park gizer.
Parkin iginde agaglarin dikilecegi
yerleri belirler.

Anil televizyonda haber sunucusudur. Haberlerde suglu olan birinin
yerine isim benzerliginden dolay! yanliglikla sugsuz bir insanin resmi
kullanilmisti. Sugsuz bir insan magdur olmus oldu. Bu durumda Anil,

SAYGI

a) haberlerde majgdur olan kigiden
dziir diler.

b) haberlerde magdur clan kisiye
s6z hakki vererek kendisini ifade
etmesini saglar ve ondan ozir
diler.

Sila’nin ggretmeni “Gok gezen mi, cok okuyan mi bilir?” diye sinifa
sordu. Farkll gériigte olanlari ikili gruplara ayirarak tartigmalarini
istedi. Sila gok okuyan biliri savunuyordu; arkadasl ise ¢ok gezen
biliri savunuyordu. Sila arkadaginin kendisinden farkll diiglinmesine
sagirmigti. Bu durumda Sila,

IgBIRLIGE

Sule’nin simif arkadagiyla Tiirk biiyiiklerini aragtirma édevi vardi.
Ogretmeni internetten veya kii tiiphaneden araghirma
yapabileceklerini sdyledi. Sule'nin arkadagi interneti olmadifi igin
kiitiiphaneden aragtirma yapmak istiyordu ama Sule’nin evde
interneti vardi o yiizden internetten aragtirma yapmak istiyordu. Bu

a) arkadaginin goriigleri farkl
olsa da arkadagini dinler ve
gorislerine deger verir.

b) arkadaginin gériigleri farkli
olsa da arkadagini dinler ve
goriiglerine deger verir. Farkll
diistinmenin kargilikli dinlemeye
engel olamayacagini sdyler.

durumda Sule,

Sekil 2. Deger Oznelestirme 6n test

a) kendisinin internette
arkadaginin kiitliphanede
aragtirma yaptiktan sonra
birlikte oturup yazar.

b) arkadagiyla birlikte once
kiitliphaneye gidip sonra kendi
evinde internette aragtirma
yapar ve birlikte oturup yazar.
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DEGER OZNELLESTIRME / BASKASI NE YAPAR?

Asagidaki ifadeleri ckuyun ve ne yapacaginizi segin.

| HOSGORU
Sinifiniza Fransa'dan yeni bir 6grenci geldi. Cok az Almanca biliyor.
Heniiz hig arkadagl yok ve teneffiiste (pausede) tek bagina duruyor.
| Bu durumda,

a) teneffiiste (pausede) yanina | b) teneffiiste (pausede) yanina

ESTETIK

Ogretmeniniz sizin ebru calismalarinizi gok begeniyordu. Lale ve
Karanfil desenleri artik daha giizel yapiyordunuz. Yaptiginiz en son
caligmanizi kuruturken yanliglikla lizerine siyah boya damladi. Bu

durumda,

a) galismanin Uzerine siyah

b) galismanin lizerine birbiriyle

gider oynarim. gider oynarim ve derste yanina damlalar damlatarak yeni bir uyumlu renkli damlalar
oturmak istedigimi 6gretmenime desen olugtururum. damlatarak yeni bir desen
soylerim. olugtururum.

sEvGi SORUMLULUK

Sizi inciten bir arkadagimz hatasini anlayip sizden dziir diledi. Siz

| onun igindeki iyiligi fark ettiniz ve barigtiniz. Bu durumda,

a) ona kargl eskisi gibi davranir b) benim de ona kargl hatali

ve onunla oynarim. davraniglarimi tekrarlamadan
arkadaglifima devam eder ve

| onunla oynarim.

DUYARLILIK

Kiiglik bir kdyde okul mudiirisiiniiz. Okulunuzla kéyiin arasindan yol
gegiyor ve okulunuz koy tarafinda degil. ('jgrencileriniz her giin
kargidan kargiya gegip okula gelip gidiyor. Maalesef yol iizerinde
yaya gegidi ve trafik 1581 da yok. Bu durumda,

Yasadiginiz yerde park yok ve etrafi ormanla gevrili. Ogretmeniniz
sinifa park gizim projesi veriyor. Ogretmeniniz yasadigimiz yerin ve
etrafinin yukardan gizilmig resmini (kroki) 6grencilere dagitiyor.

| Goreviniz park igin uygun bir alan bulup ¢izmeniz. Bu durumda,

a) agaglar kesmeden ormanla b) hi¢ agacin olmadig sehir
sehrin birlestigi bir yere park igindeki bir yere park gizerim.

a) st makamlara yazi yazip yola
yaya gegidi ve trafik isif

b) list makamlara yazi yazip,
okul yanlis yerde oldugu igin kdy

yaptiririm. tarafina yeni bir okul ve yola
yaya gegidi ve trafik 15
yaptirimim. Eski okulda yetigkinler
igin Ucretsiz kurslar planlarim.
DURUSTLOK

Televizyonda haber sunucusunuz. Haberlerde suglu olan birinin yerine
isim benzerliginden dolayl yanlislikla sugsuz bir insanin resmi
Kullanildi. Sugsuz bir insan magdur olmus oldu. Bu durumda,

gizerim. Parkin iginde agaglarin dikilecegi sziir dilerim. sz hakki vererek kendisini ifade
yerleri belirlerim. etmesini saglar ve ondan dzir
SAYGI dilerim.

a) haberlerde magdur olan kigiden

b) haberlerde magdur olan Kisiye

Ogretmeniniz “Gok gezen mi, gok okuyan mi bilir?” diye sinifa sordu.
Farkli goriigte olanlar ikili gruplara ayirarak tartigmanizi istedi. Siz
gok okuyan biliri savunuyordunuz; arkadaginiz ise gok gezen biliri
savunuyordu. Arkadaginizin sizden farkli diigiinmesi sizi sagirtmigti.
Bu durumda,

isBirLIGE

a) arkadagimin garigleri farkli
olsa da onu dinler ve gdriiglerine
deger veririm.

b) arkadagimin gériigleri farkli
olsa da onu dinler ve gariiglerine
deger veririm. Farkl diiglinmenin
karsilikli dinlemeye engel
olamayacagini sgylerim.

Sinif arkadagimizla Tiirk blyiiklerini aragtirma odeviniz vardi.
Ogretmeniniz internetten veya kiitiiphaneden arastirma

yapabileceklerini séyledi. Arkad

z interneti difi1 igin

kiitiphaneden aragtirma yapmak istiyordu ama sizin evde internet
vardi o ylizden internetten arastirma yapmak istiyordunuz. Bu

durumda,

a) kendim internette, arkadagim
kiitliphanede aragtirma yaptiktan
sonra birlikte oturup yazarim.

b) arkadagimla birlikte dnce
kiitiiphaneye gidip sonra bizim
evde internette aragtirma yapar
ve birlikte oturup yazarim.

Sekil 3. Deger Oznelestirme son test

Deger Oznelestirme testi 6n ve son test olarak ayr1 ayr olarak tasarlanmistir. Bu uygulamada
On testte 0grencilere her deger icin bir durum verilmis ve baskasinin ne yapacagini se¢gmeleri
istenmistir. Son testte ise ayni durum verilip 68rencinin kendisinin ne yapacagini se¢cmeleri
istenmistir. Burada amag 6grencilere bir hikaye verip ayni durumda belirlenen deger agisindan
hem kendileri hem de bagkalar1 icin ayni davranislari 6n goriip 6n gormediklerini
belirlemektir. Ornegin diiriistliik degeri icin birinci asgamada

“Anil televizyonda haber sunucusudur. Haberlerde suclu olan birinin yerine isim
benzerliginden dolay1 yanlislikla sucsuz bir insanin resmi kullanilmisti. Sugsuz bir insan
magdur olmus oldu. Bu durumda Anil

a) haberlerde magdur olan kisiden 6ziir diler.

b) haberlerde magdur olan kisiye s6z hakki vererek kendisini ifade etmesini saglar ve
ondan ozir diler.”
Ikinci asamada

“Televizyonda haber sunucusunuz. Haberlerde sug¢lu olan birinin yerine isim benzerliginden
dolay1 yanlislikla sugsuz bir insanin resmi kullanildi. Sugsuz bir insan magdur olmus oldu. Bu
durumda,

a) haberlerde magdur olan kisiden 6ziir dilerim.

b) haberlerde magdur olan kisiye s6z hakki vererek kendisini ifade etmesini saglar ve
ondan oziir dilerim.”

ifadeleri yer almistir. Her sekiz deger icin bir hikaye verilerek ayni durumda 6grencinin verdigi
karara bakilmistir. Burada 6nemli olan uygulama sonunda 6grencinin hem kendisi hem de
baskasi i¢in ayni davranisi 6nerebilmesidir.
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DEGER SORGULAMS f DEGER BELIRLEME

SAYGI SEVGI SORUMLULUK, HOSGORU

IsBIRLIGT DUYSRLILIK DURUSTLUK ESTETIK

Yukaridaki degerleri agsag@idaki cimleler ile esglegtirin. Asafida 16 tane cilimle
wverilmigtir. Her degerin iki climlesi vardir. Cimlelerin yanina hangi deger oldugunu
YAZIM.

Deger cumleleri Deger

1 Karaca'min verdigi sézleri tutmasi ve dogruyu sdylemesi

Siir yazmak igin dért kigilik gruplara ayrilan dgrencilerin grupga

2 birlikte siir yazmasi

3 Umut'un 18 Mart'ta okuyacagi giir igin ig fon miizigi arasindan
en guzel mizigi secmesi

4 Doest olan Alex ile Muratiin farkli basketbol takimlarim
futmalarn, takimlarimn karsihikl oynadign maca birlikte gitmeleri

5 {'l"lgre.tmeninin hediye ettigi Tirk bayragim Ismail’in katlayip

korumasi, bayramlarda sevingle sallamasi dpmesi

Sekil 4. Deger Belirleme 6n ve son testi

Deger Belirleme 6n ve son testi her degerin egitimi uygulama 6ncesi ve sonrasi kullanilan bir

testtir.

Ogrencilerden uygulama éncesi ve sonrasinda asagida yazih on alti maddenin hangi

degere karsilik geldigi yazilmasi istenmistir. Bu testte sekiz degerin karsilik geldigi iki davranis
ciimlesi vardir. Burada amag¢ 6grencinin verilen davranis climlelerinden degerleri ¢ikarmasini
saglamaktir. Asagida Deger Belirleme testinde yer alan on alti madde siralanmstir.

1.
2.
3.

No

10.
11.

12.
13.
14.
15.

16.

Karaca’'nin verdigi s6zleri tutmasi ve dogruyu soylemesi.

Siir yazmak i¢in dort kisilik gruplara ayrilan 6grencilerin grupca birlikte siir yazmas.
Umut’'un 18 Mart’ta okuyacagi siir i¢in li¢ fon miizigi arasindan en giizel miizigi
secmesi.

Dost olan Alex ile Murat’in farkli basketbol takimlarini tutmalari, takimlarinin karsilikli
oynadig1 maca birlikte gitmeleri.

Ogretmeninin hediye ettigi Tiirk bayragin Ismail’in katlayip korumasi, bayramlarda
sevingle sallamas1 6pmesi.

Erdem’in okuldan geldikten sonra édevlerini yapmasi.

Ali'nin Afrika’da suyu olmayan koye su kuyusu actirmasi.

Siren galarak giden ambulansa arabalarin yolun sagina ve soluna cekilerek yol
vermeleri.

Okul aile birligi dernegi tiyelerinin birlikte 23 Nisan Kutlama programini hazirlamalari
ve programi yapmalar.

Istiklal Mars1 téreninde hazir ol da durmak ve Istiklal Marsini séylemek.

Arkadan yanlislikla ittigi icin arkadasinin diismesine neden olan Uygar’in iten kisinin
kendisi oldugunu sdylemesi.

Diistincelerine katilmadiginiz bir kisiyi dinlerken onu kirmadan ayni diisiincede
olmadiginizi séylemek.

Ebru kursunu bitiren Christina’nin ebru sergisi agmasi.

Farkli dine sahip insanlarin birlikte mutlu yasamasi.

On yasindaki Ayse’'nin Van goliinde yasayan inci kefal baliginin nesli tiikenme sorunu
nedeniyle endiselenmesi.

Her sabah 6grencilerine giiliimseyen, neseyle ders anlatan Ash 6gretmenin
ogrencilerine karsi icten olmasi.
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Deger Bocegi 6n ve son testi her degerin egitimi uygulama oncesi ve sonrasi kullanilan bir test
olarak tasarlanmistir. Ogrencilerden uygulama 6éncesi ve sonrasinda sekiz degerin
tanimlayabilmeleri ve degerlerin boyutlar1 olan kisisi, ortami, davranislari, kazandirdiklarini
belirleyebilmeleri istenmistir. Bu teste her degerin altina bir kutucuk bosluk birakilmistir.
Degerler tiim boyutlariyla aciklanmis ve her degere bir numara verilmistir. Burada amag

Ogrencinin verilen tanmim ve boyutlarini dogru degerle eslestirebilmesidir.

SAYEL

SEVEL SORUMLULUE

HOSGORU

15BIRLIGT

DUYARLTLIE

DURUSTLUK

ESTETIK

Asofeida her defier numaralondirilmistir. Her dederin tarimi, kigisi veyn nesnesi, oroms, davranishar ve kozonsmlor: agikdanmigtir, Mumaralare hangi defer olduduny tahmin edin, Yukoridoki
dederin aftindaki kutucuklara uygun mumaray yazin,

!

DEGER | TAMIM KIST/MESNE ORTAM DAVRAMILS KAZANDIRDIKLART

1 Kargimizdaki kiginin Bize saygi duyon kigilere saygi Yosadfimiz cevre ve Kendimize, etrafimizdaki ‘Yoasanakilir bir toplum, doha Barscil bie
geligimini saflamaktir, gasterilir, diimya, insanlara, conlilara ve esyolora foplum ve dumya soglar,

Kendi geligimimizi Ulkelerin milli dederleri olan bayrak, | Bize soygi gasterilen dikhatli, 6zenli ve slgiili
saflamaktie, margi, kyafet, yopilora vb. seylere yerlerdir. davrarmak, Or, Tetiklal Marsi
gesterilir, toreni disinda bayraga dokurmak,
omu korumak, sevmek,

Z Kargidaki insom oldugu gibi | Bizden forkh clan insanlarg Bizden farkh ve iyi Bizden farklysa bir eksifii varsa | Bir areda yagema kelayligi saiilar.
kobul etmektir, haggerilia olunur, davraris gisteren kigilerle kabul etmek,

Farkl dile ve kiltire sahip olan alan yerlerde Bize zaror verirse bunuy
insanlara haggorilii shunur, belirtmek.

3 Kiginin distlendifi gorevi Arkadaglara, aileye, sfretmens, Evimiz, ekulumuz, Etrafi temiz turmak, kigisel Saijlik, terbive, huzur, wyum saflar.
woprmaktir, hayvanlara ve bitkilere kargi sorumlu | sokofemiz, Whemiz. temizlik, sdevlerimizi yapmak,

alurwr. Kigi sahip eldugu esyaya kors | yosadsfimiz cevre ve dimpa, | arkodaglarmimizla iyi geginmek,
sorumludur, Kendi diline ve kiiltirine
sahip cikmak serumlululcur,

4 Insanlara, canhilara Anneye, babaya, kardese, Sewvgi gordugiimiz yerler. Defer verdifimiz befendidimiz Insonlar arasindaki giiveni, dastiugu,
esyalora olumbu giizel akrabalara, arkndaglora, okula, insanlara, conlilara, milli ve azeni, fedakarhifi ve baglildi artieir,
duygular beslemekrir. dgretmene sevgi gasterilir, Cevreye, | Sewgimizin ihtiyacinda kiiltirel deferlere (boyrak, marg, | Insanlarin kalplerini birbirine yaklegtirir,

yoasadsimiz dlkeye ve vatammiza insanlarin oldufu yerler. bayramlar vib,) karg: icten olmak, Tnsomlaria candilar birbirine yaklagtirr.
korgi sewgi gasterilir,

5 fyinin ve gizelin farking Tyi ye giizele kargi duyarh clan Tyinin ve girzelin oldugu Befjenmek ve bunu ifode etmek Estetik duygusu geligir.
varmak befenmeltir, kigilerdir. artamlardie. Bilimin, Resim yapmak, miizik aleti Heyattan keyif almey saflor,

sanatin, dedanin elduju galmak, siir yazmak gibi sanatsal
ortamlardir] etkinlikler.

& Tnsankarin birlikte Aile, akul ve sinif gibi artak yogam Evimiz, sinifimiz, okwlumuz, | Insanbar birlikte horeket eder, Rokip dedil ekip almay saflar,
istlendikleri gorevi yerine alan kigilerdir. Kidhtier ve doyaresma Birlikten giig dojor anloyis ile Insonlar grasinda dayonigma ve
getirmeleridir, Takim galizmasinda, dans grubunda, dernekleri, dayarigma iginde almak. yardimlagmayt guglendirie.

proje caligmasinda olan kigilerdir, Ekip alarak bir araya Destlugu giiglendirir, Birlikte hareket
gelinen yerler. etme aliskonhiin kazandirir. Bayram ve
kutlamalarda gerev alind dinda uyumlu
almery sadlar,
T Dodruyu soylemektir, Kiginin dogru bildifi sey ile kiginin Kiginin dofjru sayledidi Dodjru seylemek, yolon Giiveni arttiFir,
seyledifi seylerdir, yerlerdir. soylememektir, Insanlar Dayanigmay arttirr,
kondirmamakchie,

B Tnsankara, defaya karg Dirmyanin dofal koynaklarm dikbuatli Yosadsfimiz cevre ve Mesli tikenmek izere alan &trmedim, duymadim, bilmayarum gibi
wopilon haksizhk kargisnda | kullanan kigilerdir, diimya, conhlar igin hassas davranmak, olumsuz dovronglardan kigileri korur,
hassasiyettir, Dofaya ezen | Dedal afetlerden, achktan, savagtan bilmek ve aragtirmak. Or. Insonmn cevresing dadaya karsi, dikkaotli
gestermektir. Yoksul ve efkilenen insanlara ve canlilara Ozellikle ofet yosanan Depremden ekilenmig insanlora almasini sajlar,
mubitag insanlar yardim eden kigilerdir, werler, yordim edebilmek.
umursamaktir.

Sekil 5. Deger Bocegi 6n ve son testi

Deneysel Islemlerin Uygulanisi

Arastirma boyunca ele alinan her deger icin uygulama dncesinde 6grencilere deger ilgili bir
sunum yapilmamis ve o&grencilerin sahip olduklar1 diizeyi ortaya koyan on testler
uygulanmistir. Sonrasinda ele alinan her bir deger icin Deger Bocegi teknigi calisiimistir. Deger
Bocegi teknigi sokratik sorgulama yontemine dayali bir tekniktir. Deger Bocegi teknigi ile bu
aragstirmanin uygulama kismi yapilmistir. Her deger bu sekilde ele alindiktan sonra
ogrencilerin sahip olduklari diizeyi ortaya koyan son testler uygulanmistir. Uygulama kisminda
kullanilan Deger Bocegi teknigi ile Deger Bocegi tekniginin On test ve son testi birbirlerinden
farklidir. Deger Bocegi teknigi, Deger Bilinglendirme yaklasimini ortaya koyan Bacanli (2015)
tarafindan gelistirilen bir tekniktir. Deger Bocegi teknigi sekil 6’de verilmistir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2023;7(16);373-389

381




Disiplinlerarasi Egitim Arastirmalar: Dergisi

KAZANDIRDIK -
LARI

DAVRANIS

KISi/NESNE \ - ORTAM

Sekil 6.

Deger Bocegi teknigi, 45 dakika ders siiresince uygulanmistir. Uygulama siirecinde her deger
icin tahtaya bir deger ugur bocegi cizilmistir. Deger boceginin basi, gévdesi ve dort bacagl
bulunmaktadir. Her bir bacagin degerin anlasilmasinda bir islevi vardir. Degerin bacaklari
sirasiyla Kkisisi/nesnesi, ortami, davranislari ve kazandirdiklaridir. Degerin gdévdesinde ise
degerin tanimi yer alir. Sokratik sorgulama ydntemiyle degerin tanimi, kisisi/nesnesi, ortami,
davranislar1 ve kazandirdiklar sirayla tartismaya acilarak, ogrencilerin hemfikir olduklar
ciimlelere ulagilir. Ogrencilere sekil 6’daki gibi bos bir deger bocegi verilir ve her 6grenci
ulasilan climlelere bagh kalarak kendi deger boceklerini yazarlar. Sekil 7°de tahtada cizilmis
sokratik sorgulama yoluyla tamamlanmis deger bocegi gosterilmistir. Sekil 8'de ise bir
0grencinin deger bocegi gosterilmistir.

_| I

Aoy
i

r'q;\,;\l,_—“ ;L_... ko Ar

\ Lﬁk\rlﬂl—
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Sekil 8.

Deger Bilin¢lendirme yaklasiminin uygulamasi Tablo 2’de gosterilmistir. Tablo 2’den de
anlasilacag iizere arastirma 07.06.2021- 27.07.2021 tarihleri arasinda 8 hafta stirecinde
yapilmistir. Uygulama oOncesi 6n testler ve uygulama sonrasi son testler veri toplama
araglaridir. Verilerin toplanmasinda, arastirma siirecinin planlamasinda ve uygulanmasinda
alan uzmanlarindan goris alinmistir.

Tablo 2. Deger Egitimi Uygulamasi

Hafta Tarih Tema Deger Siire
45 dakika 45 dakika
07.06.2021 Ben ve Ailem Sevgi Uygulama Oncesi On Testler Uygulama
L 09.06.2021 Ben ve Ailem Sevgi Uygulama Sonrasi Son Testler
14.06.2021 Cevre, Farkliliklar ve Birlikte Sorumluluk Uygulama Oncesi On Testler Uygulama
2 Yasam
16.06.2021 Cevre, Farkliliklar ve Birlikte Sorumluluk Uygulama Sonrasi Son Testler
Yasam _ _
21.06.2021 Oyun ve Eglence Diirustlitk Uygulama Oncesi On Testler Uygulama
3 23.06.2021 Oyun ve Eglence Diiriistliik Uygulama Sonrasi Son Testler
28.06.2021 Bayramlar ve Kutlamalar Is birligi Uygulama Oncesi On Testler Uygulama
* 30.06.2021 Bayramlar ve Kutlamalar Is birligi Uygulama Sonrasi Son Testler
04.07.2021 Gezelim, Gorelim Duyarhlik Uygulama Oncesi On Testler Uygulama
> 06.07.2021 Gezelim, Gorelim Duyarhlik Uygulama Sonrasi Son Testler
11.07.2021 Gegmise Agilan Kapi Sayg1 Uygulama Oncesi On Testler Uygulama
6 13.07.2021 Gegmise Agilan Kapi Saygi Uygulama Sonrasi Son Testler
18.07.2021 Sanat ve Edebiyat Estetik Uygulama Oncesi On Testler Uygulama
7 20.07.2021 Sanat ve Edebiyat Estetik Uygulama Sonrasi Son Testler
25.07.2021 Insan ve Doga Hosgorii Uygulama Oncesi On Testler Uygulama
8 27.07.2021 Insan ve Doga Hosgori Uygulama Sonrasi Son Testler
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Verilerin Analizi

Veriler SPSS (Statistical Package for the Social Sciences) 26.00 paket programiyla analiz
edilmistir. Sonuglarin yorumlanmasinda 0,05 anlamlilik diizeyi 6l¢iit alinmistir. Arastirmaya
katilan kisi sayisinin 10 Kkisi ile sinirli olmasi ve 6n test-son test 6lciim puanlari arasindaki
iliskiyi ortaya c¢ikarmak icin Non-parametrik test olan Wilcoxon Isaretli Siralar testi
kullanilmistir.

BULGULAR

Bu boliimde arastirmanin problemlerine iliskin istatiksel analizler sonucunda ulasilan
bulgularina ve yorumlarina yer verilmistir. Arastirmanin birinci alt problemi dogrultusunda,
Deger Bilinclendirme Yaklasimi'min Deger Konumlandirma basamagindaki Deger Metre
tekniginin 68renciler izerindeki etkisine bakilmistir.

Tablo 3. Ogrencilerin Deger Metre Teknigi On Test Son Test Puanlarimin Wilcoxon Isaretli Testi
ile Incelenmesi

On Test Son Test -
Olgiimii N Xsira hI z P
Negatif Siralar 1 350 3,50
Pozitif Siralar 7 4.64 32,50
_ -2,035 ,042*
Esit 2
Toplam 10
*p<0,05

Tablo 3’de 6égrencilerin Deger Metre teknigi on test son test puanlarina Wilcoxon Isaretli
Siralar testi ile bakilmistir. Uygulama 6ncesi 6n test ve uygulama sonrasi son test sonuglari
arasinda anlamli ve olumlu yénde farklilik bulunmustur (z= -2,035; p<0,05). Uygulama
sonrasinda o6grencilerin cogunun 4. ve 5. kutucugu boyadiklarn goézlenmistir. Bu durum
ogrencilerin belirlenen sekiz degere sahip olduklarini distndiiklerini ve bu sebeple
ideallestirebildiklerini gostermektedir. Bacanli (2017) Deger Metre ile kisinin degerini onun
icin nerede durdugunu belirlemis oldugunu ifade eder. Boylelikle kisi kendi degerleri lizerinde
diisiiniip, kendi degerinin farkina varir ve ideallestirebilir.

Arastirmanin Ikinci alt problemi dogrultusunda, Deger Bilinglendirme Yaklasimi’'nin Deger
Oznelestirme basamagindaki Baskasi Ne Yapar tekniginin ogrenciler iizerindeki etkisine
bakilmistir.

Tablo 4. Ogrencilerin Baskasi Ne Yapar Teknigi On Test Son Test Puanlarinin Wilcoxon Isaretli
Testi ile Incelenmesi

On Test Son Test

Olgiimii N Xsira Z sira z b
Negatif Siralar 2 2,50 5,00

Pozitif Siralar 7 5,71 40,00

it ) -2,094 ,036*
Toplam 10

*p<0,05

Tablo 4’de 6grencilerin Baskasi Ne Yapar teknigi on test son test puanlarina Wilcoxon Isaretli
Siralar testi ile bakilmistir. Uygulama 6ncesi 6n test ve uygulama sonrasi son test sonuglari
arasinda anlamli ve olumlu yonde farklilik bulunmustur (z= -2,094; p<0,05). Bu uygulamada
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her deger i¢in bir durum verilmis ve duruma uygun davranisin se¢ilmesi istenmistir. Uygulama
sonrasinda 6grencilerin ¢cogunun kendileri i¢in kabul ettikleri davranislari, baskalari icinde
kabul ettikleri; uygulama oncesi ise kendileri icin kabul ettikleri davranislari, bagkalar1 icin
kabul etmedikleri ve arada bir tutarsizlik oldugu gézlenmistir. Bu durum uygulama sonrasinda
ogrencilerin belirlenen sekiz degeri hem kendileri icin hem de baskalari i¢in dngordiiklerini ve
bu nedenle ayni davranisi benimsediklerini gostermektedir. Bacanli’ya (2017) gore kisi degeri
hem kendisi hem de baskalari icin 6n gormeli ve aynm1 davranislar1 beklemelidir. Baskasi Ne
Yapar ile kisiye bir hikaye verilerek kahramanin davranislari ile ayn1 durumda iken kendisinin
davranislar1 arasindaki tutarlilik belirlenir. Bdylelikle ayni durumda iken Kkisinin hem
kendisinin hem de baskalarinin davranislari arasinda tutarlilik yakalanabilir.

Arastirmanin iiciinci alt problemi dogrultusunda, Deger Bilinclendirme Yaklasimi'nin Deger
Sorgulama basamagindaki Deger Belirleme tekniginin o6grenciler iizerindeki etkisine
bakilmistir.

Tablo 5. Ogrencilerin Deger Belirleme Teknigi On Test Son Test Puanlarinin Wilcoxon Isaretli
Testi ile Incelenmesi

On Test Son Test I
Olgiimii N Xsira Z sira z P
Negatif Siralar 0 00 00
Pozitif Siralar 7 400 28,00
' -2,388 ,017%*
Esit 3
Toplam 10
*p<0,05

Tablo 5’'de 6grencilerin Deger Belirleme teknigi 6n test son test puanlarina Wilcoxon Isaretli
Siralar testi ile bakilmistir. Uygulama 6ncesi 6n test ve uygulama sonrasi son test sonuglari
arasinda anlamli ve olumlu yonde farklilik bulunmustur (z= -2,388; p<0,05). Uygulama
sonrasinda 6grencilerin cogunun verilen davranis cliimlelerinden dogru degerleri belirledikleri
uygulama Oncesi ise yanlis degerleri belirledikleri go6zlenmistir. Bu durum uygulama
sonrasinda ogrencilerin belirlenen sekiz deger ile tercih ettikleri davranislar arasinda uyum
oldugunu gostermektedir. Bacanli (2017) Deger Belirleme ile kisinin davranislardan deger
¢ikarimda bulunabilecegini ifade eder. Boylelikle kisinin benimsedigi degerler ile davranislari
tutarlik gosterebilir.

Arastirmanin dordiincii alt problemi dogrultusunda, Deger Bilinglendirme Yaklasimi’'nin Deger
Analizi basamagindaki Deger Bocegi tekniginin 6grenciler tizerindeki etkisine bakilmistur.

Tablo 6. Ogrencilerin Deger Bocegi Teknigi On Test Son Test Puanlarinin Wilcoxon Isaretli
Testi ile Incelenmesi

On Test Son Test -
Olgiimii N Xsira 2 i z p
Negatif Siralar 0 00 00
Pozitif Siralar 10 550 55,00
. -2,814 ,005*
Esit 0
Toplam 10
*p<0,05

Tablo 6'de 6grencilerin Deger Bocegi teknigi on test son test puanlarina Wilcoxon Isaretli
Siralar testi ile bakilmistir. Uygulama oOncesi 6n test ve uygulama sonrasi son test sonuglari
arasinda anlamli ve olumlu yonde farkhilik bulunmustur (z= -2,814; p<0,05). Bu durum
uygulama sonrasinda Ogrencilerin belirlenen sekiz degeri tanimlayabildiklerini, degerlerin
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kisisini, ortamini, davranislarini ve kazandirdiklarini agiklayabildiklerini gdstermektedir.
Uygulama oncesinde ise 6grencilerin deger tanimlarinin net olmadigi, degerin kiminle ilgili
oldugu, degerin davranislarinin neler oldugu, degerin hangi ortamlarda uygulanabilir oldugu
ve degerin kisiye kazandirdiklarinin neler oldugu konusunda net bir fikre sahip olmadiklar
gozlenmistir. Bacanl (2017) Deger Bocegi ile degerlerin tanimu ile kisisi, ortami, davranislari
ve kazandirdiklariyla ele alindigini belirtir. Boylelikle kisi benimsedigi degeri tanimlayabilir ve
degerin boyutlari olan kisisi, ortami, davranislari ve kazandirdiklariyla agiklayabilir.

TARTISMA, SONUC ve ONERILER

Arastirmada Deger Konumlandirma basamaginda Deger Metre teknigi kullanilmistir. Deger
Metre teknigi kisinin degerlerinin yerini belirlemeye yoneliktir. Kisi degerlerinin farkina varir
ve onlar1 ideallestirmeye calisir (Bacanli, 2017). Bu arastirmada Deger Metre teknigi ile sekiz
degere bakilmis ve 6grencilerin duyarhlik, diiriistliik, estetik, hosgori, isbirligi, saygi, sevgi ve
sorumluluk degerlerini ideallestirebildikleri bulunmustur. Deger Metre teknigi kullanarak
yaptiklar1 arastirmada, Bacanli, Akgil ve Akgil (2017) saygi degerini 0Ogrencilerin
ideallestirebildiklerini belirlemislerdir. Bununla birlikte Deger Konumlandirma basamaginin
Deger Metre teknigi ile benzer bir teknigi olan Diinya Degeri teknigi ile Bacanh ve Tiirkan
(2016) hosgorii, yardimseverlik ve duriistlik degerlerini; Akgill (2020) sevgi, sayg,
sorumluluk, dirtstliik ve yardimseverlik degerlerini 6grencilerin ideallestirebildiklerini
belirlemislerdir. Bu arastirmanin ve onceki arastirmalarin karsilastirilmasi sonucunda sevgi,
saygl, sorumluluk, hosgori ve diriistliik degerleri iizerinde benzer sonuglar bulunmustur. Bu
arastirma sonucuna gore Deger Metre teknigi ile 68renciler sekiz degerleri kendileri a¢isinda
daha o6nemli konumda belirlemislerdir. Bu durum o6grencilerin sekiz deger iizerinde
diistinerek, farkindalik kazanarak ideallestirebildiklerini gosterebilir.

Arastirmada Deger Oznelestirme basamaginda Baskasi Ne Yapar teknigi kullanilmistir. Bagkasi
Ne Yapar tekniginde kisiye bir hikaye verilerek kahramanin davranislari ile ayni durumda iken
kendisinin davranislari arasindaki tutarlilik belirlenir (Bacanli, 2017). Bu arastirmada Baskasi
Ne Yapar teknigi ile sekiz degere bakilmis ve 6grencilerin duyarhlik, diristliik, estetik,
hosgort, isbirligi, saygi, sevgi ve sorumluluk degerlerini hem kendileri icin hem de baskalari
icin ongordiikleri bulunmustur. Baskas1 Ne Yapar teknigi kullanarak yapilan arastirmalarda,
Bacanli, Akgiil ve Akgiil (2017) saygi degerini; Akgiil (2020) sevgi, saygi, sorumluluk, diiriistliik
ve yardimseverlik degerlerini Ogrencilerin hem kendileri i¢cin hem de baskalar icin
ongordiiklerini belirlemislerdir. Bununla birlikte Deger Oznelestirme basamaginda Baskasi Ne
Yapar teknigi ile benzer bir teknik olan Hayali-ideal-Kendisi Cocuk teknigi ile Bacanli, Akgiil ve
Akgiil (2016) aile birligine 6nem verme, diiriistlik, saygi, temizlik, caliskanlik ve sorumluluk
degerlerini 6grencilerin hem kendileri icin hem de bagskalar1 i¢in 6ngoérdiiklerini
belirlemislerdir. Bu arastirmanin ve 6nceki arastirmalarin karsilastirilmasi sonucunda sevgi,
saygl, sorumluluk ve diiriistliikk degerleri lizerinde benzer sonuglar bulunmustur. Bu arastirma
sonucuna gore Baskasi Ne Yapar teknigi ile degerlerin davranissal sonuglari acisindan tutarhlik
yakalanmistir. Boylelikle 6grencilerin sekiz deger iizerinden hem kendileri hem de baskalari
acisindan ayni davraniglar 6ngorerek, deger davranis tutarliligini yakaladiklar: séylenebilir.

Arastirmada Deger Sorgulama basamaginda Deger Belirleme teknigi kullanilmistir. Bu teknikte
secilen deger ile tercih edilen davranis arasindaki uyuma bakilir (Bacanli, 2017). Bu
arastirmada Deger Belirleme teknigi ile sekiz degere bakilmis ve oOgrencilerin duyarlilik,
diriistlik, estetik, hosgori, isbirligi, saygi, sevgi ve sorumluluk degerleri ile tercih ettikleri
davranislari arasinda uyum oldugunu bulunmustur. Deger Belirleme teknigi kullanarak yapilan
arastirmalarda, Bacanli, Akgiil ve Akgiil (2016) aile birligine 6nem verme, diirtstliik, saygi,
sevgi, temizlik, hosgorii, sorumluluk ve saglikli olmaya 6nem verme degerlerinin; Bacanli,
Akgiil ve Akgiil (2017) saygt degerinin; Akgiil (2020) sevgi, saygl, sorumluluk, diiriistlik ve
yardimseverlik degerlerinin 6grencilerin tercih ettikleri davranislar ile uyum igerisinde
oldugunu belirlemislerdir. Bu arastirmanin ve 06nceki arastirmalarin Kkarsilastirilmasi
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sonucunda sevgi, saygl, sorumluluk, hosgorii ve diiriistliik degerleri lizerinde benzer sonuglar
bulunmustur. Bu arastirma sonucuna gore Deger Belirleme teknigi ile Ogrenciler
davranislardaki dogru degerleri belirleyebilmislerdir. Bu durum o6grencilerin davranislari
sorgulayabildiklerini ve dogru degeri secerek dogru karar verdiklerini gosterebilir.

Arastirmada Deger Analizi basamaginda Deger Deger Bocegi teknigi kullanilmistir. Deger
Bocegi teknigi 6grencinin degeri tanimlayabilmesini; degerin kisisini, ortamini, davranislarini
ve kazandirdiklarini aciklayabilmesini belirlemeye yoneliktir (Bacanli, 2017). Bu arastirmada
Deger Bocegi teknigi ile sekiz degere bakilmis ve 6grencilerin duyarhlik, diiriistliik, estetik,
hosgort, isbirligi, saygi, sevgi ve sorumluluk degerlerini tanimlayabildikleri ve bu degerlerin
kisisini, ortamini, davranislarini ve kazandirdiklarini agiklayabildikleri bulunmustur. Deger
Bocegi teknigi kullanarak yapilan arastirmalarda, Bacanl ve Akgiil (2015) hosgori, temizlik,
sorumluluk ve sabir degerlerini; Bacanl ve Tilirkan (2015) hosgorii ve sorumluluk degerlerini;
Bacanli, Akgiil ve Akgiil (2017) saygi degerini; Akgiil (2020) sevgi, saygi, sorumluluk, diiriistliik
ve yardimseverlik degerlerini 0Ogrencilerin tanimlayabildiklerini ve degerlerin kisisini,
ortamini, davranmislarini ve kazandirdiklarimi agiklayabildiklerini belirlemislerdir. Bu
arastirmanin ve onceki arastirmalarin karsilastirilmasi sonucunda sevgi, saygi, sorumluluk,
hosgori ve dirtstliik degerleri lizerinde benzer sonuglar bulunmustur. Bu arastirma sonucuna
gore Deger Deger Bocegi teknigi ile 6grencilerin sekiz degerin tanimini yapabilmeleri ve
degerlerin kisisi, ortami, davranmislar1 ve kazandirdiklar1 boyutlariyla agiklayabilmelersi,
degerlerin Ogrenciler tarafindan benimsendigini ve bu degerlere sahip olundugunu
gosterebilir.

Almanya’da yasayan iki dilli Tirk o6grenciler egitim yasamlarinda Almancayi, giinliik
yasamlarinda iki dili kullanmaktadirlar. Tiirkge ve Tirk Kiiltiirii dersleri, Tirkgenin ve Turk
kiiltiirtiniin edinilmesini iki dilli Tirk 6grenciler icin saglayan egitim ortamlardir. Deger
Bilinglendirme Yaklasimi, Tiirk Kiiltiiriine uygun bir deger egitimi modeli ortaya koyma cabasi
sonucunda gelistirilmistir. Bununla birlikte yaklasim, benzer sorular1 olan toplumlar ve
kiltiirler i¢cin de uygulanabilir bir model olarak ortaya ¢ikmistir (Bacanli, 2017). Bu nedenle
Almanya’da yasayan iki dilli Tirk 6grenciler icin Tirkge ve Tiirk Kiiltiirii derslerinde sekiz
hafta boyunca Deger Bilin¢lendirme uygulamasi yapilmistir. Boylelikle Tiirk Kiltiiriiniin ve
Almanya’nin kiiltiirel 6geleri dikkate alinarak deger egitimi yapilmak hedeflenmistir. Deger
Bilinglendirme uygulamasi i¢in degerler belirlenirken Tiirkce ve Tiirk Kiiltiirii Dersi Ogretim
Programi (2018) ve Unesco (Living Values Education) Yasayan Degerler Egitimi programi
dikkate alinmistir. Sonug olarak iki dilli Tiirk 6grencilerine Deger Bilinglendirme Yaklasiminin
dort basamagi uygulandiginda, deger egitiminin 6grenciler izerinde anlamli ve olumlu yonde
farklihk gosterdigi bulunmustur. Bu baglamda Tiirkce ve Tirk Kiiltiri derslerinde Deger
Bilinglendirme Yaklasimi deger egitimi modeli olarak uygulanabilir. Yurt disina gérevlendirilen
Tlrkge ve Tirk Kultiirii 6gretmenleri, Tiirk Kiltiiriiniin temel unsurlarin1 aktarmak ve Tiirk
Kiiltiirii ile bulunulan tlkenin kiiltiirel 6geleri iliskilendirerek aktarmak icin deger egitimcisi
egitimini alabilir.

Tesekkiir

Kiymetli hocam Prof. Dr. Hasan Bacanli’'nin anisina saygiyla...
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Abstract

This study aims to determine the effect of value education on students by applying the Value Consciousness
Approach to bilingual Turkish students living in Germany. The study was carried out with eight values:
sensitivity, honesty, aesthetics, tolerance, cooperation, respect, love, and responsibility. The study group of
research consisted of 10 students in the 314 and 4t grades. The study lasted for eight weeks and a single
value was considered each week. In the study, a pre-experimental method was used to determine the effect
of the Value Consciousness application on students. Pre-test and post-test were used before and after the
application to reveal the level of the students regarding the eight values determined. Wilcoxon Signed Ranks
test was used in the analysis of the data obtained in the study. As a result, it was determined that the
techniques included in the application were effective on bilingual Turkish students.

Key Words: Value consciousness approach, value education, bilingual Turkish students
INTRODUCTION

The concept of value, which is one of the materials of understanding human beings, plays a key
role in social sciences. Value is attributed to everything that is useful, desirable or admirable for
the individual and the group. Value is a criterion that gives meaning and importance to society
and culture (Fichter, 2012). For this reason, value is at the centre of the culture in which it is
located and concerns both the individual and the society (Hofstede, 2001). The transfer of values,
which are important for the individual and society, is possible through value education. Before
school, value education is carried out in the family, which is the smallest unit of society. In the
value education undertaken by the school, it is aimed for the student to develop, to feel
responsibility towards the society and to feel cultural belonging (Ulusoy & Arslan, 2014). In
addition, value education in schools provides the listing of preferred values, determination of lived
values and revealing the incompatibilities between them and includes processes such as
reasoning and evaluation (Freakley, Burgh, & MacSporran, 2008).

There are different approaches and applications in value education. These approaches are
categorized under four headings: Value Inoculation, Value Analysis, Value Explanation and Moral
Development. The Value Inoculation approach is a teacher-centred approach through
indoctrination. Techniques such as modelling, reinforcement, role playing, and storytelling are
used to help students acquire the determined values (Bacanli, 2017). The Value Analysis approach
requires students to use problem solving stages in solving social problems. This approach states
that students can reach the right values by thinking logically and not acting emotionally while
trying to solve problems (Bacanli, 2017; Ulusoy & Dilmag, 2015). The Value Explanation approach
is student-centred. Values are explained by the teacher and students decide on their own values
(Bacanli, 2017). The Moral Development approach is Kohlberg's theory consisting of three stages
and six steps. In this theory based on dilemmas, it is very important to gain the ability to make
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judgements. Thus, the student can conclude that some judgements are more adequate than others.
What is important here is that the value education given to students should be at their level
(Bacanli, 2017; Ulusoy & Dilmag, 2015).

The common feature of The Value Inoculation and The Value Analysis is that they follow a
deterministic approach. Both are approaches that transfer certain values to students and try to
make them acquire them. The Value Explanation and The Moral Development, on the other hand,
are approaches that use reasoning, critical thinking, problem solving and leave decision-making
to students. The common feature of these two approaches is that they follow a descriptive
approach (Bacanli, 2017).

Apart from these four approaches in value education, there is also The Value Consciousness
Approach developed by Bacanli (2015). The Value Consciousness Approach is a descriptive
approach like The Value Explanation and The Moral Development approaches, thatis, an approach
to explain values (Bacanli, 2017). The approach is local as it was developed based on the question
of how value education should be in Turkey; it is also inclusive as it has a wide range of
applications from university to kindergarten students. However, Bacanli states that this approach
is also an applicable model for societies and cultures with similar questions (Bacanli, 2017).

The Value Consciousness Approach has five steps: Value Analysis, Value Inquiry, Value
Positioning, Value Subjectivisation and Value Generation. The Value Analysis, which is the most
important step, is aimed at critical thinking activity. For this step, Value Spider, Value Ant, Value
Bug and Value Butterfly techniques were determined for age groups in the application. In addition
to these, Value Grading, Value Comparison and Value Sociometry are also among the techniques
of this step. The second step, the Value Inquiry, is aimed at harmonizing the values of the person
with their actions. Value Mirror and Value Determination techniques were determined for this
step. The third step, the Value Positioning, is aimed at examining the consistency between one's
values and ideals. The techniques of this step are World Hazards, World Value, Value Meter and
Value Comparison. The fourth step, the Value Subjectivisation, is about the person's estimation of
value for himself/herself and for others. The techniques of this step are Value Relativism, What
Does Someone Else Do, Value Reflection and Imaginary Child. The fifth step, the Value Generation,
is a high-level step in which the individual generates new values. However, within the framework
of general education, the first four steps and techniques are aimed to be applied in value education
(Bacanli, 2017).

There are many domestic studies based on the Value Consciousness Approach applications.
Among these studies, the studies conducted using the Value Bug technique in the Value Analysis
step (Akgiil & Bacanli, 2015; Bacanl & Akgiil, 2015; Bacanl, I. Akgiil, & A. Akgiil, 2016; Bacanly, .
Akgll, & A. Akgiil, 2017; Bacanli & Tirkan, 2015) and the study conducted using the Value
Sociometry technique in the Value Analysis step (Bacanl, A. Akgiil, & I. Akgiil, 2015); a study using
the Value Inquiry step (Bacanl, I. Akgiil, & A. Akgiil, 2016); a study using the Value Positioning
step (Bacanli & Tiirkan, 2016); and a study using the Value Subjectivisation step (Bacanl, 1. Akgiil,
& A. Akgiil, 2016). The common feature of these studies is that each step is handled alone. There
are also studies in which four implementation steps based on the Value Consciousness Approach
are used together. Among these studies, "Value Education Application Based on Value
Consciousness Approach: The Case of Respect Value", the value of respect was centred and
examined within the four steps of the application (Bacanl, I. Akgiil, & A. Akgiil, 2017). However,
there is a master's thesis titled "Positive Psychology Practice Based on Value Awareness
Approach” with a more comprehensive study of the four basic approaches of the application
(Akgiil, 2019). There is also a doctoral thesis titled "Value Education Practice for Primary School
Students Based on Value Consciousness Approach”, which includes the four application steps of
the approach (Akgiil, 2020).

There are studies on value education for bilingual Turkish students living abroad (Sen, 2016;
Sentiirk & Aktas, 2015; Yesilyurt & Keskin, 2020). The common feature of these studies is that
they are in qualitative research type and document analysis design. In these studies, the
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functionality of the textbook used for bilingual Turkish students in Turkish language teaching was
examined in value transfer. Yesilyurt and Keskin (2020) looked at the distribution of proverbs
and idioms in the Turkish and Turkish Culture textbook for bilingual Turkish students living
abroad in value education and concluded that the distribution was unbalanced. Sen (2016)
revealed in his study that Nasrettin Hodja jokes can be used in value education in Turkish and
Turkish Culture course for bilingual Turkish students abroad. Sentiirk and Aktas (2015)
compared the distribution of national and universal values in the reading texts in the Turkish
mother language textbooks in Turkey and Romania, but concluded that the reading texts were
insufficient in value transfer.

Turkish and Turkish Culture Curriculum (MEB2, 2018) was prepared for bilingual Turkish
students living abroad in accordance with today's conditions. The aim of this program is to use
Turkish as a mother language more effectively, to transfer the basic elements of Turkish culture
and to develop intercultural characteristics by associating Turkish culture with the cultural
elements of the country of residence. In addition, intercultural skills such as cooperation, problem
solving, communication, critical thinking, which are 21st century skills, and universal values such
as respect, reliability, sensitivity, and citizenship consciousness are included in the Turkish and
Turkish Culture Curriculum (MEB, 2018). In this context, this study aims to see the effect of value
education on students in Turkish and Turkish Culture course of considering the values of Turkish
culture and universal culture. Therefore, the aim of this study is to determine the effect of value
education on students by applying the Value Consciousness Approach to bilingual Turkish
students living in Germany.

Problem Statement

Does value education have a significant effect on bilingual Turkish students living in Germany by
applying the Value Consciousness Approach?

Sub Problems

1. Does the Value Meter technique in the Value Positioning step of the Value Consciousness
Approach have a significant effect on students?

2. Does the What Does Someone Else Do technique in the Value Subjectivisation step of the Value
Consciousness Approach have a significant effect on students?

3. Does the Value Determination technique in the Value Inquiry step of the Value Consciousness
Approach have a significant effect on students?

4. Does the Value Bug technique in the Value Analysis step of the Value Consciousness Approach
have a significant effect on students?

Limitations

1. The study is limited to the values of sensitivity, honesty, aesthetics, tolerance, cooperation,
respect, love and responsibility.

2. The study is limited to the Value Meter technique, What Does Someone Else Do technique, Value
Determination technique and Value Bug technique.

METHOD
Research Design

In this study, in order to determine the effect of Value Consciousness Approach application on
bilingual Turkish students, one-group pre-test and post-test model, one of the pre-experimental
models of experimental research design, which is one of the quantitative research methods, was
applied. In the one-group model, measurements are taken before the experiment (pre-test) and
after the experiment (post-test). In the one-group pre-test and post-test model, the independent
variable is applied to the selected group. If the post-test scores are higher than the pre-test scores

2 MEB: National Education Ministry of Turkey.
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in the model as a result of the measurement, it is accepted that this is due to the applications made,
that is, the independent variable (Karasar, 2015). In this study, a single-group pre-test and post-
test model was preferred because the student group consisted of 10 students from 3rd grade (six
students) and 4t grade (four students), they were taught as a combined class, and they were not
distributed as two equal groups.

Research Group

The study was conducted with 10 students in the 3rd and 4t grades of Hans Thoma Schule in
Gaggenau, Germany during the Turkish and Turkish Culture course. Permission was obtained
from the Karlsruhe Consulate General Education Attaché for the research, as well as it was
obtained from the students’ parents.

Data Collection

Turkish and Turkish Culture courses are usually organized as two 2 lesson hours (two lesson
hours 45+45= 90 minutes in a block) for each grade level per week. Since schools switched back
to face-to-face education during the pandemic period, permission was obtained from the school
administration for the project since the number of 3rd and 4th grade students were 10, and the
project was implemented as a combined class. For this reason, the implementation of the Value
Consciousness project was carried out face-to-face between 07.06.2021 and 27.07.2021, when
schools were open for 8 weeks over 4 lesson hours per week.

Eight values were determined by taking into account the Turkish and Turkish Culture Curriculum
(2018) and Unesco Living Values Education program. These are sensitivity, honesty, aesthetics,
tolerance, cooperation, respect, love and responsibility. It was paid attention that these eight
values were related to the themes in Turkish and Turkish Culture course. In addition, the
distribution of related values in the themes was made. The distribution of values to themes is
shown in Table 1.

Table 1. Distribution of Values to Themes

Theme Value at the Centre Related Value(s)

1 | I'and My Family Love Responsibility, Honesty

2 | Environment, Differences and Responsibility Tolerance, Cooperation, Love
Coexistence

3 | Game and Entertainment Honesty Cooperation, Tolerance

4 | Festivals and Celebrations Cooperation Respect, Responsibility

5 | Let's Travel, Let's See Sensitivity Aesthetics

6 | Gateway to the Past Respect Love, Responsibility

7 | Artand Literature Aesthetics Love, Respect

8 | Human and Nature Tolerance Sensitivity, Cooperation

Data Collection Instrument

In the study, I deployed the four steps of the Value Consciousness Approach, and in each step a
specific technique was used. Research techniques were used as pre-test and post-test
instruments. These are: Value Bug technique for Value Analysis step (pre-test-post-test), Value
Meter technique for Value Positioning step (pre-test-post-test), Value Determination technique
for Value Inquiry step (pre-test-post-test), What Does Someone Else Do technique for Value
Subjectivisation step (pre-test-post-test). The Value Meter pre-test and post-test were conducted
in 'value preference list' style, Value Determination and Value Bug pre-test and post-test were
conducted in 'matching list' style, and Value Subjectivisation was conducted in 'question list' style.
In the preparation of the pre-tests and post-tests, these pre-tests and post-tests were developed
by the researcher by taking into account the opinions of the university lecturer who introduced
and developed the Value Consciousness Approach, and the expert teacher who has a doctorate in
this subject and made its application. Examples of the pre-tests and post-tests developed are
shown below.
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DEGER KONUMLANDIRMA
DEGER METRE

Asagidaki degerlere sahip oldugunu distuniyorsaniz 4. veya 5.
kutuyu, kararsizsaniz 3. kutuyu, degerlere sahip olmadigin
diglinidyorsamz 1. veya 2. kutuyu boyayin.

DEGERLER 1 2 3 4 5

SAYGI

SEVG1

SORUMLULUK

HOSGORU

1SBIRLIGH

DUYARLILIK

DURUSTLUK

ESTETIK

Figure 11 Value Meter pre and post test

The Value Meter test is a test used before and after each value education application. Students
were asked to color a score area between 1-5 for eight values before and after the application. The
aim here is to make the student think about the values and determine the value according to
his/her own degree of importance. Students were asked to color the 4t or 5t box if they thought
they had the eight values, the 3rd box if they thought they were undecided, and the 1st or 2nd box if
they thought they did not have the values.
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DEGER OZNELLESTIRME / BASKASI NE YAPAR?

Asagidaki ifadeleri okuyun ve kahramanin ne yapacagini segin.

HOSGORU

ESTETIK

Murat’in sinifina Fransa'dan yeni bir 8grenci geldi. Cok az Almanca
biliyor. Heniiz hi¢ arkadagl yok ve teneffiiste (pausede) tek basina
duruyer. Bu durumda Murat,

Maximilianin 6gretmeni yatig1 ebru ¢alismalarini ¢ok begeniyordu.
Maximilian lale ve karanfil desenleri artik daha glizel yapiyordu.
Yaptigl en son ¢aligmay! kuruturken yanliglikla Uzerine siyah boya

damladi. Bu durumda Maximilian,

a) teneffiiste (pausede) yanina
gider ve oynar.

b) teneffiiste (pausede) yanina
gider oynar ve derste yanina
oturmak istedigini dgretmenine
| sdyler.

SEVGL

Ayse'yi inciten bir arkadagl hatasini anlayip Ayse'den &zir diledi.
Ayse'de arkadaginin igindeki iyiligi fark etti ve barigtilar. Ayse,

a) galigmanin lzerine siyah
damlalar damlatarak yeni bir
desen olugturur.

b) ¢alismanin iizerine birbiriyle
uyumlu renkli damlalar
damlatarak yeni bir desen
olugturur.

SORUMLULUK

a) arkadagina kargl eskisi gibi b) kendisinin de arkadagina kars

davranir ve arkadaglyla oynar. hatali davramiglarini
tekrarlamadan arkadasligina
devam eder ve arkadasiyla oynar.

Suzan kiigiik bir kdyde okul miidiiridir. Okulla kdyln arasindan yol
gegiyor ve okul kdy tarafinda degil. Ogrenciler her giin kargidan
kargya gecip okula gelip gidiyor. Maalesef yol lizerinde yaya gegidi
ve trafik i1gif1 da yok. Bu durumda Suzan,

DUYARLILIK

Semih'in yagadigi yerde park yok ve etrafi ormanla gevrili. Opretmeni
sinifa park ¢izim projesi veriyor. Ogretmenleri yagadiklari yerin ve
etrafinin yukardan ¢izilmig resmini (kroki) 6grencilere dagitiyor.
Garevleri park igin uygun bir alan bulup cizilmek. Bu durumda Semih,

a) st makamlara yazi yazip yola
yaya gegidi ve trafik 198

b) st makamlara yazi yazip,
okul yanlig yerde oldugu igin kay

yaptirir. tarafina yeni bir okul ve yola
yaya gegidi ve trafik 158
yaptirir. Eski okulda yetigkinler
igin licretsiz_kurslar planlar.
DURUSTLUK

Anil televizyonda haber sunucusudur. Haberlerde suglu olan birinin
yerine isim benzerliginden dolay! yanliglikla sugsuz bir insanin resmi

a) agaglar kesmeden ormanla
gehrin birlestigi bir yere park
gizer.

b) hi¢ agacin olmadig sehir
icindeki bir yere park gizer.
Parkin iginde agaglarin dikilecegi

kullanilmigti. Sugsuz bir insan magdur olmug oldu. Bu durumda Anil,

yerleri belirler.

SAYGI

a) haberlerde magdur olan kigiden
gzir diler.

b) haberlerde magdur olan kisive
sz hakki vererek kendisini ifade
etmesini saglar ve ondan oziir
diler.

Sila'nin Ggretmeni “Gok gezen mi, ok okuyan mi bilir?” diye sinifa
sordu. Farkll gdriigte olanlari ikili gruplara ayirarak tartismalarini
istedi. Sila ¢ok okuyan biliri savunuyordu; arkadasl ise ok gezen
biliri savunuyordu. Sila arkadaginin kendisinden farkll disiinmesine
sagirmighi. Bu durumda Sila,

isBiRLIGT

a) arkadaginin gériigleri farkli
olsa da arkadagini dinler ve
gorislerine deger verir.

b) arkadaginin gdriigleri farkl
olsa da arkadagini dinler ve
goriiglerine deger verir. Farkl
diiglinmenin kargilikli dinlemeye
engel olamayacagini sdyler.

Sule'nin sinif arkadagiyla Tirk blyiklerini aragtirma édevi vardi.
Opretmeni internetten veya kii tiiphaneden aragtirma
yapabileceklerini soyledi. Sule'nin arkadag interneti olmadif igin
kiitiiphaneden aragtirma yapmak istiyordu ama Sule’nin evde
interneti vardi o yiizden internetten arastirma yapmak istiyordu. Bu

durumda Sule,

a) kendisinin internette
arkadaginin kiitiiphanede
aragtirma yaptiktan sonra
birlikte oturup yazar.

b) arkadasiyla birlikte ance
kiitliphaneye gidip sonra kendi
evinde internette araghirma
yapar ve birlikte oturup yazar.

Figure 2. Value Subjectivisation pre-test
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DEGER OZNELLESTIRME / BASKASI NE YAPAR?

Agagidaki ifadeleri okuyun ve ne yapacaginizi segin.

| HOSGORU
Sinifiniza Fransa'dan yeni bir grenci geldi. ok az Almanca biliyor.
Heniiz hig arkadagl yok ve teneffiiste (pausede) tek bagina duruyer.
| Bu durumda,

a) teneffiiste (pausede) yanina
gider oynarim.

b) teneffiiste (pausede) yanina
gider oynarim ve derste yanina
oturmak istedigimi 6gretmenime
soylerim.

ESTETIK

Ogretmeniniz sizin ebru galigmalarinizi gok begeniyordu. Lale ve
Karanfil desenleri artik daha giizel yapiyordunuz. Yaptiginiz en son
caligmanizi kuruturken yanliglikla lizerine siyah boya damladi. Bu

durumda,

SEVGH

a) gcaligmanin lizerine siyah
damlalar damlatarak yeni bir
desen olugtururum.

b) galigmanin iizerine birbiriyle
uyumlu renkli damlalar
damlatarak yeni bir desen
olugtururum.

Sizi inciten bir arkadagimiz hatasini anlayip sizden dzir diledi. Siz
| onun igindeki iviligi fark ettiniz ve barigtiniz. Bu durumda,
a) ona kargi eskisi gibi davranir b) benim de ona kargl hatali
ve onunla oynarim. davramiglarimi tekrarlamadan
arkadagligima devam eder ve
| onunla oynarim.
DUYARLILIK

SORUMLULUK

Kiigiik bir kdyde okul mudirisiiniiz. Okulunuzla kéyiin arasindan yol
gegiyor ve okulunuz kdy tarafinda degil. (":Fgrencileriniz her giin
kargidan karsiya gegip okula gelip gidiyor. Maalesef yol iizerinde
yaya gegidi ve trafik 15181 da yok. Bu durumda,

Yasadiginiz yerde park yok ve etrafi ormanla gevrili. Ogretmeniniz
sinifa park gizim projesi veriyor. Ogretmeniniz yasadiiniz yerin ve
etrafinin yukardan cizilmig resmini (kroki) 6grencilere dagitiyor.

| Goreviniz park igin uygun bir alan bulup gizmeniz. Bu durumda,

b) hi¢ agacin olmadig sehir
igindeki bir yere park gizerim.
Parkin iginde agaglarin dikilecegi
yerleri belirlerim.

a) agaglari kesmeden ormanla
sehrin birlestigi bir yere park
gizerim.

a) Ust makamlara yazi yazip yola
yaya gegidi ve trafik 1518

b) list makamlara yazi yazip,
okul yanlig yerde oldugu igin koy

yaptiririm. tarafina yeni bir okul ve yola
yaya gegidi ve trafik 1518
yaptiririm. Eski okulda yetigkinler
igin licretsiz kurslar planlarim.
DURUSTLUK

Televizyonda haber sunucusunuz. Haberlerde suglu olan birinin yerine
isim benzerliginden dolay: yanliglikla sugsuz bir insanin resmi
kullanildl. Sugsuz bir insan magdur olmus oldu. Bu durumda,

SAYGI

Ogretmeniniz “Gok gezen mi, gok okuyan mi bilir?” diye simifa sordu.
Farkli goriigte olanlari ikili gruplara ayirarak tartigmanizi istedi. Siz
gok okuyan biliri savunuyordunuz; arkadaginiz ise gok gezen biliri
savunuyordu. Arkadaginizin sizden farkli diiglinmesi sizi sagirtmigti.
Bu durumda,

a) haberlerde magdur olan kigiden
ozir dilerim.

b) haberlerde magdur olan kisiye
50z hakki vererek kendisini ifade
etmesini saglar ve ondan dzir
dilerim.

issirLiGT

a) arkadagimin gariigleri farkli
olsa da onu dinler ve goriglerine
deger veririm.

b) arkadagimin gériigleri farkli
olsa da onu dinler ve goriiglerine
deger veririm. Farkl diiglinmenin
kargilikli dinlemeye engel
olamayacagini sgylerim.

Sinif arkadaginizla Tirk biiyiiklerini aragtirma ddeviniz vardi.
Ogretmeniniz internetten veya kiitiiphaneden aragtirma

yapabileceklerini soyledi. Arkad

z interneti difigin

kiitiiphaneden aragtirma yapmak istiyordu ama sizin evde internet
vardi o ylizden internetten arastirma yapmak istiyordunuz. Bu

durumda,

a) kendim internette, arkadagim
kiitiphanede aragtirma yaptiktan
sonra birlikte oturup yazarim.

b) arkadagimla birlikte Gnce
kiitiiphaneye gidip sonra bizim
evde internette aragtirma yapar
ve birlikte oturup yazarim.

Figure 3. Value Subjectivisation post-test

The Value Subjectivisation test was designed separately as pre-test and post-test. In this
application, in the pre-test, the students were given a situation for each value and asked to choose
what someone else would do. In the post-test, the same situation was given and the students were
asked to choose what they would do. The aim here is to give students a story and determine
whether they foresee the same behaviors for themselves and others in terms of the value
determined in the same situation. For example, in the first stage for the value of honesty

"Anilis a TV news anchor. In the news, instead of a guilty person, the picture of an innocent person
was mistakenly used due to name similarity. An innocent person was victimized. In this case, Anil

a) apologizes to the person who has been victimized in the news reports.

b) gives the person who has been victimized in the news reports the right to speak, allows him /her
to express himself/herself and apologizes to him/her."

In the second stage

"You are a TV news anchor on television. In the news, instead of a guilty person, the picture of an
innocent person was mistakenly used due to name similarity. An innocent person has been
victimized. In this situation,

a) I apologize to the person who has been victimized in the news reports.

b) I apologize to the person who has been victimized in the news reports by giving him/her the
floor to express himself/herself,"

expressions were included. A story was given for each of the eight values and the student's
decision in the same situation was analyzed. What is important here is that at the end of the
application, the student should be able to suggest the same behavior both for himself/herself and
for others.
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DEGER SORGULAMA / DEGER BELIRLEME

SAYGI SEVGI SORUMLULLK HOSGORU

1sBIRLIGE DUYARLILIK DURUSTLUK ESTETIK

Yukaridaki degerleri asagidaki climleler ile eslestirin. Agafida 16 tane ciimle
verilmigtir. Her degerin iki climlesi vardir. Climlelerin yanina hangi deger oldugunu
yazin.

Deger cimileleri Defer

Siir yazmak igin dért kisilik gruplara ayrilan 8grencilerin grupca
birlikte siir yazmasi

Umut'un 18 Mart'ta okuyacagi siir igin l¢ fon miizigi arasindan
en guzel miizigi secmesi

Dost olan Alex ile Murat'in farkli basketbol takimlarim
tutmalar, takimlarinin karsilikli oynadifl maga birlikte gitmeleri
{'jgreirnaninin hediye ettigi Tiirk bayragini Ismail'in katlayip
korumasi, bayramlarda sevingle sallamasi epmesi

Figure 4. Value Determination pre and post test

&

5

The Value Determination pre and post-test is a test used before and after each value education
application. The students were asked to write which value corresponds to the sixteen items
written below before and after the application. In this test, there are two behavior sentences
corresponding to eight values. The aim here is to enable the student to extract the values from the
given behavior sentences. Sixteen items in the Value Determination test are listed below.

1. Karaca keeps his promises and tells the truth.
2. Students were divided into groups of four to write poems together.

3. Umut is choosing the most beautiful music among three background music for the poem he will
read on March 18.

4. Alex and Murat, who are friends, support different basketball teams and go to the match
between their teams together.

5. Ismail waves, kisses, folds and protects the Turkish flag given by his teacher as a gift on the
celebration.

6. Erdem does his homework after coming from the school.
7. Ali got a water-well drilled in a village in Africa where there was no water.

8. Cars give way to the ambulance travelling with sirens by pulling to the right and left sides of the
road.

9. The members of the school community prepare the April 23 celebration program together and
perform the program.

10. Standing at attention during the National Anthem ceremony and singing the National Anthem.

11. Uygar, who accidentally pushed his friend from behind and caused him to fall, said that he was
the one who pushed him.

12. When listening to a person whose opinions you disagree with, saying that you disagree with
him/her without offending him /her.

13. Christina opened a marbling exhibition after completing the marbling course.
14. People of different religions living happily together.

15. Ten-year-old Ayse is worried about the extinction of the pearl mullet fish in Lake Van.
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16. Aslh teacher, who smiles at her students every morning and lectures cheerfully, is sincere
towards her students.

The Value Bug pre and post-test was designed as a test used before and after the application of
each value education. The students were asked to define the eight values before and after the
application and to determine the dimensions of the values such as person, situation, behaviors
and gains. In this test, one box was left under each value. Values were explained with all
dimensions and each value was given a number. The aim here is for the student to match the given

definition and dimensions with the correct value.

SAYEL

SEWEL SORUMLULUK

HOSECRU

15BIRLIET

DUYARLILIK

DURUSTLUK

ESTETIK

Asofida her deffer numaralondirilmistie. Her defierin tarimi, kisisi veyn nesnesi, orama, davraniglars ve kazonmmlor agikdanmigtir. Mumaralar hangi defer oldufjunu tahmin edin. Yukaridoki
dedjerin aftindaki kutecuklara uygun rumaray) yazin,

i

DEGER TAMIM KISI/MESNE ORTAM DAVRAMIS KAZAMDIRDIKLART

1 Karsimizdaki kiginin Bize sayg: duyon kisilere sayg Yasodffimiz cevre ve Kendimize, etrafimzdaki ‘Yoganabilir bir toplum, daha bargoil bir
gelisimind soflamaktir, gosterilir, diirya, insanlara, canhlara ve egyolora Toplum ve dinya saglar.

Kendi gelisimimizi Ulkelerin milli deferleri olan bayrak, | Bize sayg ghsterilen dikkatli, azenli we algiili
sadlamaktir, margs, kiyafet, yomlora vb. seylere werlerdir. davranmak, Or, Istikial Mars:
gesterilir, téreni dizinda bayrada dekurmak,
amu karumak, sevmek,

2 Kargidaki insani oldudu gibi | Bizden farkl olan insanlara Bizden farkh ve iyi Bizden farklrysa bir eksigi varsa | Bir arada yagema kalaylifi saglar,
kobul etmektir, haggérili elunur, davranig gisteren kigilerle kobul etmek,

Farkl dile ve kiiltire sahip alan alan yerlerde Bize zaror verirse buny
insanlara hasgarili shnur, belirtmek.

3 Kiginin distlendifi gorevi Arkadaglara, aileye, dgretmens, Evimiz, okulumuz, Etrafi temiz tutmak, kigisel Saflik, terbiye, huzur, wyum saglar.
yoprmaktir, hayvanlara ve bitkilere kargi sorumlu | sekofemiz, ilkemiz. termizlik, ddevlerimizi yapmak,

alurmr. Kigi sahip eldugu egyaya kargt | yesod§imiz cevre ve dimya, | arkadaglorimizla iyi gecinmek,
sorumludur, Kendi diline ve killtirine
sohip cikmak sorumluluktur,

4 Insanlara, canlilara Anneye, babaya, kardese, Sevygi gerdufiimiiz yerler, Defer verdifimiz bedendifimiz Insankar arasindaki giveni, dastiufu,
esyalora elumbu giizel akrabalara, arkndaglora, akula, inganlara, canlilara, milli ve azeni, fedokarhi§i ve bahildi artieir.
duygular beslemekrir. dgretmene sevgi gasterilir, fevreye, | Sevgimizin iktiyocinda kiltiirel degerlers (bayrak, marg, | Insonkarin kalplerini birkirine yaklegtier,

yasade§imiz dlkeye ve vatammiza insanlarin aldudu yerler, bayramilar wi.) kars: igten olmak, Insankarda candilars birkirine yaklastirr.
korg sevgi gesterilir,

5 iyinin ve gizelin farking Tyi ye giizele kargi duyarh clan Tyinin ve giizelin eldugu Befenmek ve bumu ifode etmek Estetik duygusu geligir.
varmak bedenmektir. kigilerdir. artamlordir, Bilimin, Resim yapmak, miizik aleti Hayattan keyif alme saflor,

sanatin, dodanin oldufu galmak, siir yazmak gibi sonatsal
artamlardir | etkinlikler,

& Insanlarn birlikte Aile, akul ve sinif gibi artak yosami Evimiz, sinifimiz, akulumuz, | Insanlar birlikte hareket eder, Rokip defil ekip almay safjlar,
iistlendikleri gorevi yerine alan kigilerdir. Kidhiir ve doyamsma Birlikten gug dojor anloyig) ile Insonlar arasinda dayonisma ve
gefirmeleridir, Talim galigmasinda, dans grubunda, dernekleri, dayarugma icinde olmak. yordimlagmay guiglendirir.

praoje caligmasinda olan kigilerdir, Ekip olarok bir araya Dostlufu gliglendirir, Birlikte hareket
gelinen yerler. etme aliskonhiin kazandirir. Bayram ve
kutlamalarda gerev alindidinda uyumlu
almayi saglar,
T Dodruyu soylemektir, Kiginin dogru bildigi sey ile kiginin Kiginin dogru sayledigi Dodru soylemek, yalon iveni arttirr,
soyledifi seylerdir. werlerdir. soylememektir, Insanlar Dayamgmayi arttirr,
kondsrmamaktir,

B Insonlara, dofaya kars: Diimyarin dofjal keynaklarim dikkatli | Yasadsfimiz gevre ve Mesli tiikenmek izere alan iirmedim, duymadim, bilmiyarum gibi
yopilon haksizhk kargisnda | kullanan kigilerdir, diirmya, conlilar igin hassas dovranmak, alumsuz dovroniglardan kigileri korur,
hassasiyettir, Dofaya ezen | Dedol afetlerden, agliktan, savagtan bilmek ve aragtirmak, Or, Insonen gevresine dogaya karg, dikkatli
goistermektir. Yoksul ve etkilenen insanlara ve canlilara Ozellikle afet yaganan Depremden ekilenmis insanlara almasin saflor,
muhteg insenlar yordim eden kigilerdir, yerler, yordim edebilmek,
umursomaktir,

Figure 5: Value Bug pre and post test

Application of Experimental Procedures

For each value addressed throughout the research, a presentation about the value was not made
to the students before the application and pre-tests revealing the level of the students were
applied. Afterwards, the Value Bug technique was applied for each value. The Value Bug technique
is a technique based on the Socratic questioning method. The application part of this research was
carried out with the Value Bug technique. After each value was handled in this way, post-test
revealing the level of students were applied. The pre-test and post-test of the Value Bug technique
and the Value Bug technique used in the application part are different from each other. The Value
Bug technique is a technique developed by Bacanli (2015), who put forward the Value
Consciousness Approach. The Value Bug technique is given in the Figure 6.
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Figure. 6.

The Value Bug technique was applied for 45 minutes during the lesson. During the application
process, a value ladybug was drawn on the board for each value. The Value Bug has a head, body
and four legs. Each leg has a function in understanding the value. The legs of the value are the
person/object, situation, behaviors and gains respectively. The body of the value contains the
definition of the value. With the Socratic questioning method, the definition, person/object,
situation, behaviors and gains of the value are opened to discussion in order and the sentences
that the students agree on are reached. Students are given an empty Value Bug as shown in Figure
6 and each student writes their own Value Bug based on the sentences reached. Figure 7 shows
the value bug drawn on the board and completed through Socratic questioning. Figure 8 shows
the Value Bug of a student.
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Figure. 8.

The application of the Value Consciousness Approach is shown in Table 2. As it can be understood
from Table 2, the research was carried out for 8 weeks between 07.06.2021 and 27.07.2021. Pre-
tests before the application and post-tests after the application are data collection tools. The
opinions of field experts were taken in data collection, planning and application of the research
process.
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Table 2. Value Education Practice

Week Date Theme Value Duration
45 minutes 45 minutes
07.06.2021 I and My Family Love Pre-Tests Before Application
1 Application
’ 09.06.2021 I and My Family Love Post-tests After
Application
14.06.2021 Environment, Responsibility | Pre-Tests Before Application
Differences and Application
2 Coexistence
’ 16.06.2021 Environment, Responsibility | Post-tests After
Differences and Application
Coexistence
21.06.2021 Game and Honesty Pre-Tests Before Application
3 Entertainment Application
’ 23.06.2021 Game and Honesty Post-tests After
Entertainment Application
28.06.2021 Festivals and Cooperation Pre-Tests Before Application
4 Celebrations Application
’ 30.06.2021 Festivals and Cooperation Post-tests After
Celebrations Application
04.07.2021 Let's Travel, Let's See Sensitivity Pre-Tests Before Application
5 Application
’ 06.07.2021 Let's Travel, Let's See Sensitivity Post-tests After
Application
11.07.2021 Gateway to the Past Respect Pre-Tests Before Application
6 Application
’ 13.07.2021 Gateway to the Past Respect Post-tests After
Application
18.07.2021 Art and Literature Aesthetics Pre-Tests Before Application
7 Application
’ 20.07.2021 Art and Literature Aesthetics Post-tests After
Application
25.07.2021 Human and Nature Tolerance Pre-Tests Before Application
8 Application
’ 27.07.2021 Human and Nature Tolerance Post-tests After
Application
Analysis of the Data

The data was analyzed with SPSS (Statistical Package for the Social Sciences) 26.00 package
program. The significance level of 0.05 was taken as a criterion in the interpretation of the results.
The Wilcoxon Signed Ranks test, which is a non-parametric test, was used to reveal the
relationship between the pre-test and post-test measurement scores because the number of
participants in the study was limited to 10 people.

FINDINGS

In this section, the findings and interpretations obtained as a result of statistical analyses related
to the problems of the research are given. In line with the first sub-problem of the research, the
effect of the Value Meter technique in the Value Positioning step of the Value Consciousness
Approach on students was examined.
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Table 3. Wilcoxon Signed Test Analysis of Students' Pre-Test and Post-Test Scores of Value Meter
Technique

Pre Test Post Test 7
Measurement N Xsira z sira ? P
Negative Ranks 1 350 3,50
Positive Ranks 7 464 32,50
-2,035 ,042*
Equal 2
Total 10
*p<0,05

In Table 3, the pre-test and post-test scores of the students were analyzed with the Wilcoxon
Signed Ranks test. A significant and positive difference was found between the pre-test and post-
test results (z=-2,035; p<0,05). After the application, it was observed that most of the students
colored the 4th and 5t boxes. This shows that the students think that they have the eight values
determined and therefore they can idealize them. Bacanli (2017) states that with the Value Meter,
the person has determined where his/her value stands for him/her. Thus, the person can think
about his/her own values, realize and idealize his/her own value.

In line with the second sub-problem of the research, the effect of the What Does Someone Else Do
technique in the Value Subjectivisation step of the Value Consciousness Approach on students was
examined.

Table 4. Wilcoxon Signed Test Analysis of Students' Pre-Test and Post-Test Scores of What Does
Someone Else Do Technique

Pre Test Post Test N e Z
. . Z p
Measurement sira sira
Negative Ranks 2 2,50 5,00
Positive Ranks 7 5,71 40,00
-2,094 ,036*
Equal 1
Total 10
*p<0,05

In Table 4, the pre-test and post-test scores of the students were analyzed with the Wilcoxon
Signed Ranks test. A significant and positive difference was found between the pre-test and post-
test results (z=-2,094; p<0,05). In this application, a situation was given for each value and the
appropriate behavior was asked to be selected. After the application, it was observed that most of
the students accepted the behaviors they accepted for themselves for others, whereas they did
not accept the behaviors they accepted for themselves before the application for others and there
was an inconsistency between them. This situation shows that after the application, the students
predicted the eight values determined for both themselves and others and therefore adopted the
same behavior. According to Bacanli (2017), a person should anticipate the value for both
himself/herself and others and expect the same behaviors. With What Does Someone Else Do, a
story is given to the person and the consistency between the behaviors of the character and
his/her own behaviors in the same situation is determined. In this way, consistency can be
achieved between the behaviors of the protagonist and others in the same situation.

In line with the third sub-problem of the research, the effect of the Value Determination technique
in the Value Inquiry step of the Value Consciousness Approach on the students was examined.
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Table 5. Wilcoxon Signed Test Analysis of Students' Pre-Test Post-Test Scores Value
Determination Technique

Pre Test Post Test e
Measurement N XSira Z sira ‘ P
Negative Ranks 0 ,00 ,00
Positive Ranks 7 4,00 28,00
o -2,388 ,017*
qua 3
Total 10
*p<0,05

In Table 5, the students' pre-test and post-test scores of the Value Determination technique were
analyzed by Wilcoxon Signed Ranks test. A significant and positive difference was found between
the pre-test and post-test results (z=-2,388; p<0,05). After the application, it was observed that
most of the students determined the correct values from the behavior sentences and before the
application, they determined the wrong values. This situation shows that there is a harmony
between the eight values determined by the students after the application and the behaviors they
prefer. Bacanli (2017) states that with Value Determination, one can infer values from behaviors.
Thus, the values adopted by the person and his/her behaviors can be consistent.

In line with the fourth sub-problem of the research, the effect of the Value Bug technique in the
Value Analysis step of the Value Consciousness Approach on students was examined.

Table 6. Wilcoxon Signed Test Analysis of Students' Pre-Test Post-Test Scores Value Bug
Technique

Pre Test Post Test N2 Z
sira

Measurement N Xsira ? P
Negative Ranks 0 00 00
Positive Ranks 10 5,50 55,00
-2,814 ,005*
Equal 0
Total 10
*p<0,05

In Table 6, the students' pre-test and post-test scores of the Value Bug technique were analyzed
by Wilcoxon Signed Ranks test. A significant and positive difference was found between the pre-
test and post-test results (z= -2,814; p<0,05). This shows that after the application, the students
were able to define the eight values and explain the person, situation, behaviors and gains of the
values. Before the application, it was observed that the students' definitions of values were not
clear, they did not have a clear idea about who the value was related to, what the behaviors of the
value were, in which situations the value was applicable and what the value gained to the person.
Bacanli (2017) states that with the Value Bug, the definition of values and their person, situation,
behaviors and gains are discussed. In this way, the person can define the value he/she adopts and
explain it with the dimensions of the value: person, situation, behaviors and gains.

Discussion, Conclusion and Recommendations

In the research, the Value Meter technique was used in the Value Positioning step. The Value Meter
technique is aimed at determining the location of one's values. The person becomes conscious of
his/her values and tries to idealize them (Bacanli, 2017). In this study, eight values were examined
with the Value Meter technique and it was found that students were able to idealize the values of
sensitivity, honesty, aesthetics, tolerance, cooperation, respect, love and responsibility. In their
study using the Value Meter technique, Bacanli, Akgtil, and Akgiil (2017) determined that students

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(16);373-389 386



Tiirkan, S. / Value Education for Bilingual Turkish Students: Value Consciousness Approach

were able to idealize the value of respect. In addition, Bacanl and Ttirkan (2016) determined the
values of tolerance, benevolence and honesty with the World Value technique, which is a similar
technique of the Value Positioning step with the Value Meter technique. Akgiil (2020) determined
that students were able to idealize the values of love, respect, responsibility, honesty and
helpfulness. As a result of the comparison of this study and previous studies, similar results were
found on the values of love, respect, responsibility, tolerance and honesty. According to the results
of this study, students identified eight values as more important for themselves with the Value
Metric technique. This may indicate that students can idealize the eight values by thinking about
them and gaining consciousness.

In the research, What Does Someone Else Do technique was used in the Value Subjectivisation
step. In the What Does Someone Else Do technique, a story is given to the person and the
consistency between the behaviors of the character and his/her own behaviors in the same
situation is determined (Bacanli, 2017). In this study, eight values were examined with the What
Does Someone Else Do technique and it was found that students predicted the values of sensitivity,
honesty, aesthetics, tolerance, cooperation, respect, love and responsibility both for themselves
and for others. Bacanl, Akgiil, and Akgiil (2017) found that students predicted the value of
respect; Akgiil (2020) found that students predicted the values of love, respect, responsibility,
honesty, and benevolence both for themselves and for others. In addition, Bacanli, Akgtil, and
Akglil (2016) determined that students predicted the values of giving importance to family unity,
honesty, respect, cleanliness, diligence, and responsibility for both themselves and others with the
Imaginary-Ideal-Self Child technique, which is a similar technique to the What Does Someone Else
Do technique in the Value Subjectivisation step. As a result of the comparison of this study and
previous studies, similar results were found on the values of love, respect, responsibility and
honesty. According to the results of this study, consistency was achieved in terms of behavioral
consequences of values with the What Does Someone Else Do technique. Thus, it can be said that
the students achieved value-behavior consistency by predicting the same behaviors for both
themselves and others over eight values.

In the research, Value Determination technique was used in the Value Inquiry step. In this
technique, the compatibility between the selected value and the preferred behavior is examined
(Bacanli, 2017). In this study, eight values were examined with the Value Determination technique
and it was found that there was harmony between the students' sensitivity, honesty, aesthetics,
tolerance, cooperation, respect, love and responsibility values and their preferred behaviors. In
the studies conducted using the Value Determination technique, Bacanli, Akgiil and Akgiil (2016)
found that the values of giving importance to family unity, honesty, respect, love, cleanliness,
tolerance, responsibility and giving importance to being healthy; Bacanl, Akgiil and Akgtl (2017)
found that the value of respect; Akgiil (2020) found that the values of love, respect, responsibility,
honesty and benevolence were in harmony with the students' preferred behaviors. As a result of
the comparison of this study and previous studies, similar results were found on the values of love,
respect, responsibility, tolerance and honesty. According to the results of this study, students were
able to determine the correct values in behaviors with the Value Determination technique. This
may indicate that the students were able to question the behaviors and make the right decision
by choosing the right value.

In the study, Value Bug technique was used in the Value Analysis step. The Value Bug technique
aims to determine the student's ability to define the value; to explain the person, situation,
behaviors and gains of the value (Bacanli, 2017). In this study, eight values were examined with
the Value Bug technique and it was found that students were able to define the values of
sensitivity, honesty, aesthetics, tolerance, cooperation, respect, love and responsibility and
explain the person, situation, behaviors and gains of these values. In the studies conducted using
the Value Bug technique, Bacanli and Akgiil (2015) found that students were able to define the
values of tolerance, cleanliness, responsibility and patience; Bacanli and Tiirkan (2015) found that
students were able to define the values of tolerance and responsibility; Bacanli, Akgiil and Akgiil
(2017) found that students were able to define the value of respect; Akgiil (2020) found that
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students were able to define the values of love, respect, responsibility, honesty and benevolence
and were able to explain the person, situation, behaviors and gains of these values. As a result of
the comparison of this study and previous studies, similar results were found on the values of love,
respect, responsibility, tolerance and honesty. According to the results of this study, the fact that
students were able to define eight values and explain the person, situation, behaviors and gains of
the values with the Value Bug technique may indicate that the values are adopted by the students
and that they have these values.

Bilingual Turkish students living in Germany use German in their educational life and two
languages in their daily lives. The Turkish and Turkish Culture courses are educational
environments that provide the acquisition of Turkish and Turkish culture for bilingual Turkish
students. The Value Consciousness Approach was developed as a result of an effort to put forward
a value education model suitable for Turkish culture. However, the approach has emerged as an
applicable model for societies and cultures with similar questions (Bacanli, 2017). For this reason,
Value Consciousness application was implemented for eight weeks in Turkish and Turkish Culture
courses for bilingual Turkish students living in Germany. Thus, it was aimed to provide value
education by taking into account the cultural elements of Turkish Culture and Germany. While
determining the values for the Value Consciousness application, the Turkish and Turkish Culture
Course Curriculum (2018) and Unesco Living Values Education program were taken into
consideration. As a result, when the four steps of the Value Consciousness Approach were applied
to bilingual Turkish students, it was found that value education showed a significant and positive
difference on students. In this context, Value Consciousness Approach can be applied as a value
education model in Turkish and Turkish Culture courses. Turkish and Turkish Culture teachers
who are assigned abroad can receive value educator training in order to transfer the basic
elements of Turkish Culture and to transfer Turkish Culture by associating it with the cultural
elements of the country.
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0z

Arastirma, Rafting sporcularin benlik saygisinin gelecek beklentisi iizerindeki etkisinin arastirilmasi ve
gelecek beklentisi iizerinde etkili oldugu varsayilan benlik saygisi ile farkli degiskenler arasindaki
iliskisinin degerlendirilmesi amaclanmistir. Arastirma Tiirkiye Rafting Federasyonuna kayithi basit
tesadiifi yontemle goniillii katilan 194 (65 kadin, 129 erkek) Rafting sporcusundan olusmaktadir.
Betimsel ve iliskisel tarama modele dayanan ¢alismada veri toplam araci olarak, arastirmacinin
gelistirdigi Kisisel Bilgi Formu ve daha 6nce giivenirlik ve gecerlilik ¢alismalar1 yapilan Benlik Saygisi
Olgegi ve Gelecek Beklentisi Olgegi kullanilmistir. Verilerin analizi siirecinde betimsel istatistiklerle
birlikte tek yonlii varyans analizi (Anova), t testi, regresyon analizi, Pearson korelasyon analizi ve Post-
Hoc (Tukey HSD) benzeri istatistiksel yontemler kullanilmistir. Arastirma sonuclarina gore, benlik
saygisl ile gelecek beklentisi arasinda orta diizeyde ve pozitif yonde anlaml bir iliski oldugu saptanmis
ve yiiksek benlik saygisina ve olumlu gelecek beklentisine sahip olma olasili1 milli sporcularda daha
fazla oldugu tespit edilmistir. Uzun zaman spor yapan bireylerin benlik saygisinin yiiksek oldugu ancak
spor yapma sliresinin az olan bireylerin gelecek beklentisi iizerinde olumlu etkiye sahip oldugu
belirlenmistir. Sporcularin ekonomik durumunun benlik saygis1 ve gelecek beklentisi lizerinde pozitif
etkiledigi saptanmistir. Ancak egitim degiskeninde benlik saygisi ile anlamli bir farklilik tespit
edilmezken gelecek beklentisi arasinda anlaml bir farklilik oldugu gézlenmistir. Sporcularda benlik
saygisinin gelecege yonelik beklentileri tizerinde 6nemli etki sahip oldugu goriilmiisttr.

Anahtar Kelimeler: Benlik saygisi, gelecek beklentisi, rafting sporu.

Abstract

The study aimed to investigate the effect of self-esteem of Rafting athletes on future expectancy and to
evaluate the relationship between self-esteem, which is assumed to be effective on future expectancy,
and different variables. The research consists of 194 (65 female, 129 male) Rafting athletes who
participated voluntarily by simple random method registered in Turkey Rafting Federation. In the study
based on descriptive and correlational survey model, the Personal Information Form developed by the
researcher and the Self-Esteem Scale and Future Expectation Scale, which had previously conducted
reliability and validity studies, were used as data collection tools. In the data analysis process,
descriptive statistics, one-way analysis of variance (Anova), t-test, regression analysis, Pearson
correlation analysis and Post-Hoc (Tukey HSD) statistical methods were used. According to the results of
the study, it was found that there was a significant relationship between self-esteem and future
expectancy at a moderate level and in a positive direction, and it was determined that the probability of
having high self-esteem and positive future expectancy was higher in national athletes. It was
determined that individuals who practiced sports for a long time had high self-esteem, but individuals

1Bu makale “Rafting Sporcularinin Benlik Saygisi ile Gelecek Beklentisi Arasindaki iliskinin Degerlendirilmesi” baghkl tezden
uretilmistir.
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who practiced sports for less time had a positive effect on future expectancy. The economic status of
athletes had a positive effect on self-esteem and future expectancy. However, although there was no
noteworthy discrepancy between the self-esteem and education variables, a remarkable difference was
detected in future expectations. Furthermore, there was a significant impact of self-esteem on future
expectations among athletes.

Keywords: Self-esteem, future expectation, rafting sport.

GIRIS

Spor zorluklar ile nasil bas edilebilecegini, karakter gelisimi ve yasamimizi disipline etmesinde
nasil yardim edebilecegini bireylere 6gretir. Ayrica spor bireylere ¢ok daha aktif ve saglikli bir
yasami tesvik etmektedir(Yetim,2015). Bunun birlikte spor insanin serbest zamanlarini
degerlendiren bir arac olarak da bir¢ok alanda hayatimizda 6nemli yer edindigi gortilmektedir.
Ulkemizde bircok bransin genglerimiz tarafindan biiyiik ilgi ile karsilandig1 diisiiniilmektedir.
Gelisen spor branslarindan biriside Rafting sporunun oldugu varsayilmaktadir. Bu dogrultuda

Rafting sporuna olan ilginin artmasiyla tilkemizde Raftingin hem spor bransinin gelisimi hem
de turizm olanaklarimi artirmaktadir(Gil,2019).

Spor bircok tllkede sportif, ekonomik, girisimcilik ve istihdam yoniinden onemli olanaklar
saglamaktadir(Ozkul,2020). Bu dogrultuda Rafting sporu ile ilgilenen bireylerin gelecege
yonelik beklentilerini ve benlik saygisin1 olumlu yénde birbirini etkiledigi diistiniilmektedir.
Bireylerin ilgili oldugu spor bransinin kosullar1 ve gelisimine uygun hareket edenler gelecege
yonelik hedef ve amaglarin1 daha agik bir sekilde belirleyebilir(Nurmi,1991). Boylece
bireylerin Rafting sporuna olan ilgileri ve beklentilerinin gelecege yonelik hedeflerde 6nemli
bir etkiye sahip oldugu sdylenebilir.

Hedef veya amaclarin belirlenmesinde insanoglunun gelecek beklentileri tizerinde bir¢ok
etmen rol oynamaktadir. Bunlarin basinda toplum, kiiltiir, egitim, beceri, benlik, 6z yeterlilik ve
teknolojik ilerlemeler gibi hem i¢ hem de dissal faktorler etkili olmaktadir(Cimen,2021).
Gelecek beklentisi kisilerin sosyal, ekonomik, kiiltiirel ve zihinsel gelisimlerini motive eden
etkili bir ara¢ olarak goriilebilir. Spor ile ilgilenen bireylerin sportif yeteneklerini
gelistirmesine yonelik uzun dénemli planlamalar yapmada gelecege yonelik beklentiler 6nemli
etkiye sahip olmaktadir. Beklentiler farkli bicimlerde sporcular: etkileyebilmekte ve bu genel
olarak sporcularin performansini olumlu veya olumsuz bir bicimde
etkilemektedir(Ledebur,1977). Boylelikle de gelecege yonelik beklentiler insan yasaminda
onemli etkiye sahip olmaktadir.

Bireylerin gelecek beklentilerini etkileyen bir¢ok faktér bulundugu goz o6ntine alindiginda
bunlardan énemli faktorlerden biri de benlik kavrami oldugu diisiiniilmektedir. Benlik kavrami
insanlarda kendisinin diger tiim yasayan canlilardan farkl kilan 6zeliklerinin var oldugunu
diistinmesidir (Taskin, 2019). Bireyin kisiligine 6nem vermesi, onu ¢evresindekilerinden iistiin
gormesi veya kibirli olarak belirtilmektedir. Dolayisiyla benlik kisinin 6z dogasi ve kendilik ile
birlikte sahsiyetini olusturan sey olarak ifade edilmektedir (Tuncer,2011). Kendimize yonelik
fikir ve tutumlarimizi etkileyen ve yonlendiren sey diistinme bicimimizden kaynaklamakta ve
diisiinme bicimimizin sekillenmesi bireyin kendisinin farkina varmasindan itibaren
baslamaktadir(Yenidiinya,2005). Bu dogrultuda benlik kavraminin olusumu ile bireylerin fikir
ve tutumlarini sekillendirdigi sdylenebilir.

Benlik saygisi ise; bireyin kendisine yonelik duydugu deger ve 6nem ile ilgili izlenim ya da
bireyin kendisini sevme, takdir etme, onaylama, degerli bulma ve 6diillendirme gibi kavramlari
icermektedir. Bu baglamda benlik saygisi bireyin benlik diizeyi hakkindaki kedini takdir etme
ve degerli bulma bi¢ciminde ifade etmektedir(Oktan ve Sahin, 2010). Bir baska ifade ile benlik
saygisl kendisi hakkindaki degerli hissetme disiincesidir(Karairmak ve Sivis,2011).

Benlik saygis1 kisinin daha cok kendisine yonelik algiladigi olumlu veya olumsuz deger
yargilaridir. Deger yargilarin olusumunda kisi olumlu tutum sergilemesi durumunda ytiksek
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benlik saygisina sahip oldugu, olumsuz bir tutum sergiliyorsa diisiik benlik saygisina sahip
oldugu goriisiinii ortaya koymaktadir. Bu baglamda benlik saygisi diisiik ve yiiksek olarak iki
farkl kategoride olusmaktadir (Oktan ve Sahin,2010).

Bireylerin kendi benligine uygun olarak yasadigi kosul ve sartlara gore davranmasi kisinin
kendisine yonelik saygi, giiven, mutluluk ve gelecege yonelik olumlu tutumu artar(Giiloglu ve
karairmak,2010). Boylelikle kisinin kendisi ile ilgili farkindaliginin olmasi sportif anlamda
kendini gelistirme egiliminin daha yiiksek olabilecegi ve gelecege yonelik olumlu beklentiye
sahip olma olasilig1 daha ytliksek olacagi varsayilmaktadir. Ayrica sporun hem zihinsel hem de
fiziksel gelisimde bireyler icin 6nemli etkiye sahip oldugu disiiniilmektedir.

Arastirmanin Onemi

Iyi bir toplum icin sporun giiciinii kullanarak sporun farkli branglardaki yetenekli bireylere
gerekli destegin saglanmasi ve gilindelik hayatimizda spora olan ilginin artirilmasi gerektigi
diistintilmektedir. Boylelikle spora olan ilginin artirilmasiyla toplumumuz ve gelecek nesiller
icin iyi bir yasam olanag1 saglayacagindan iilkemizde sporun gelistirilip tabana yayilmasi
onemli bir husus olarak goriilmektedir. Her spor bransinda oldugu gibi Rafting sporunun
yayginlasmasiyla {ilkemizde bircok gen¢ Kkariyerini Rafting sporcusu olarak devam
ettirebilecegi diistiniilmektedir. Bu fikirle diinya da ve tlilkemizde Rafting sporuna ilginin artigi
ancak Rafting ile ilgili bilimsel ¢alismalarin fazla olmadig1 gorilmiistiir. Bundan hareket ile
gerceklestirilen c¢alisma Rafting sporunu yapan sporcularin bilimsel arastirmalarla farkh
degiskenler arasindaki iliskisinin ortaya konmasi ve Rafting sporu alanindaki bilimsel
calismalara katki saglamasi acisindan 6nemli gériilmektedir.

Arastirmanin Amaci

Arastirma, Rafting sporcularinin kendileri hakkinda algiladig: tutum, fikir ve deger yargisi olan
benlik saygisinin incelenmesi ve glinlimiiz Rafting sporcularinin cocukluk ddinemden olusmaya
baslayan gelecege yonelik beklentilerin saptanarak benlik saygis1 ile arasindaki iliskiyi
incelemeyi amaclamistir. Bu amac¢ dogrultusunda saptanan alt amaclar sunlardir;

1- Rafting sporcularinin benlik saygisi ve gelecek beklentilerinde cinsiyete gére anlaml
bir farklilik var midir?

2- Rafting sporcularinin benlik saygisi ve gelecek beklentilerinde evli veya bekar
durumlarina gére anlaml bir farklhilik var midir?

3- Egitim durumlarina gore Rafting sporcularinin benlik saygisi ile gelecek beklentisinde
anlaml bir farklhilik var midir?

4- Ekonomik durumlarina gore Rafting sporcularinin benlik saygis1 ile gelecek
beklentisinde anlaml bir farklilik var midir?

5- Rafting sporunu yapma siiresine gore gelecek beklentisi ile benlik saygisinda anlaml
bir farklilik var midir?

6- Milli sporcu olma durumuna gore gelecek beklentisi ile benlik saygisinda anlamli bir
farklilik var midir?

7- Rafting sporcularinin benlik saygisi ile gelecek beklentisi arasinda bir iliski var midir?

8- Rafting sporcularinin benlik saygisinin gelecek beklentisi iizerinde bir etkiye sahip
midir?

YONTEM
Arastirmanin Modeli

Arastirma Rafting sporcularinin benlik saygisi ile gelecek beklentilerinin ortaya konmasi ve
farkli degiskenler ile arasindaki iliskinin irdelenmesini amagladig1 icin betimsel ve iliskisel
tarama modeline gore modellenmesi gerekliligi ortaya ¢ikmistir. Betimsel tarama yontemi,
zamanl ge¢mis veya suanda olan bir durumu var oldugu bicimiyle ortaya koymay1 hedefleyen
arastirma yaklagsimlaridir. Calismanin konusu olmus durumu, kendi kosullarinda nezdinde ve
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o zamanda var oldugu sartlarda tanimlamaya ¢alisilir. Durumu etkileme ve degistirme gayreti
gosterilmez. Ayrica iliskisel tarama modelleri ise en az iki veya lizerindeki degisken arasinda
farklhiliklarin durumu ya da derecesini ortaya koymayr amaclayan arastirma modelleridir
(Karasar, 2007a).

Calisma Grubu

Arastirmaya Ocak 2022 yil itibari ile Turkiye Rafting Federasyonu biinyesinde aktif lisansa
sahip 358 Rafting sporcusundan 202 sporcu online olarak katilim saglamistir. Katilim saglayan
202 Rafting sporcusundan 8 sporcunun verisi eksik oldugundan arastirma 194 sporcu
lizerinden gerceklestirilmistir. Orneklem yontemi ise % 95 giiven araligi ve % 5 hata pay ile
arastirmaya dahil edilmesi gereken sporcu sayisi 186 oldugu belirlenmistir(Bas,2010).

Veri Toplama Araclari

Arastirmada sporculara ait, yas, cinsiyet, medeni durumu ve egitim durumu gibi demografik
bilgilere ait degiskenlerin ortaya konmasina yonelik arastirmaci tarafindan gelistirilen “Kisisel
Bilgi Formu” uygulanmistir.

Arastirma sporcularin benlik saygisini degerlendirme tizere Morrsi Rosenberg tarafindan 1965
yilinda Benlik Saygis1 Olcegi gelistiren, 1985 yilinda Cuhadaroglu tarafindan Tiirkceye
uyarlamis olup Benlik Saygisi Olgeginin 10 maddeden olusan benlik saygisi 6lceginden
yararlanilmistir. Gelistiren benlik saygisi orijinal 6lgeginde i¢ tutarlilik katsayisini gosteren
glivenirligi (Cronbach’s Alpha a = 0,84) bulunmustur.

Arastirmada 2008 yilinda McWhirter tarafindan gelistirilen Future Expectations Scale for
Adolescents  olceginin  Tiirkceye uyarlanmasi 2011 yilinda Tuncer tarafindan
gerceklestirilmistir. Gelecek Beklentisi dlgegi yiliksekogretim Ogrencileri ile yapilan gelecek
beklentilerini belirleme ¢alismasi neticesinde 14 madde ve tek boyuttan olusmaktadir. Olgegin
i¢ tutarlilik katsayisi (Cronbach’s Alpha o = 0,84) bulunmustur.

Verilerin Analizi

Arastirma elde edilen verilerinin analizinde SPSS 22 paket programindan yararlanilmis olup
uygulanan anketlerden gelecek beklentisinin giivenirligi (Cronbach’s Alpha a = 0,925) ve
benlik saygisinin giivenirligi (Cronbach’s Alpha a = 0,827) tespit edilmistir. Calismanin nicel
degerlerinin normal dagiliminin degerlendirilmesi icin ¢arpiklik (skewness) ve basiklik
(kurtosis) degerlerinin uygunlugu test edilmistir. Gergeklestirilen analizde basiklik (kurtosis)
ve carpiklik (skewness) degerlerinin -1.96 ve +1.96 normallik sinir degerleri icinde oldugu
asagida goriilmektedir (Tabachnick ve Fidell,2007; George ve Mallery,2010).

Tablo 1. Olgeklerin Carpiklik (Skewness) Ve Basiklik (Kurtosis) Degerleri

Benlik Saygis1 Gelecek Beklentisi
N 194 194
Skewness -,290 -,945
Kurtosis -,984 1,085

Tablo 1’e gore, arastirmada kullanilan o6lgeklerin belirtilen aralikta olup verilerin normal
dagildig1 varsayilmaktadir. Bu baglamda betimleyici istatistikler tek yonlii varyans analizi
(Anova), t testi, regresyon analizi, Pearson korelasyon analizi ve Post-Hoc (Tukey HSD)
benzeri istatistiksel yontemler kullanilmistir.
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BULGULAR

Rafting sporculari ile gerceklestirilen calismanin istatistiksel analizinin sonucunda elde edilen
veriler yukarda belirtilen alt amaclara uygun bir bicimde ayrilmis ve incelenmistir.

Birinci Alt Amaca Yénelik Bulgular

Calismanin alt amacina yonelik olan “Rafting sporcularinin benlik saygisi ve gelecek
beklentilerinde cinsiyete goére anlaml bir farkliik var midir?” sorusuna dair Rafting
sporcularinin verilerinin analizi Tablo 2.’de verilmistir.

Tablo 2. Veri Toplama Araglarinin Ortalama Puanlarinin Cinsiyet Degiskenine Gore Farklilasma
Durumu

Grup N Ort Ss t p
Kadin 65 3,497 0,04538
Benlik Saygisi 3,506 ,001*
Erkek 129 3,259 0,04426
Kadin 65 2,998 0,04606
Gelecek Beklentisi 3,241 ,001*
Erkek 129 2,753 0,05639

*p<0.05

Tablo 2’ye gore sporcularin benlik saygisi ortalama puanlarinin cinsiyet degiskenine gore
anlamh diizeyde farklilastigi bulunmustur(t=3,506; p=0.001<0,05). Buna gore erkeklerin
benlik saygisi puan ortalamalar (X=3,259), Kadin benlik saygisi puan ortalamalarindan
(x=3,497) disiiktir. Sporcularin gelecek beklentisi ortalama puanlar: incelendiginde cinsiyet
degiskenine gore anlamli diizeyde farklilasmaktadir(t=3,241; p=0.001<0,05). Dolayisiyla
kadinlarin gelecek beklentisi ortalama puanlar1 (X=2,998) erkelerin ortalama puanlarindan
(x=2,753) yliksek bulunmustur.

Ikinci Alt Amaca Yénelik Bulgular

Calismanin alt amacina yonelik olan “Rafting sporcularinin benlik saygisi ve gelecek
beklentilerinde evli veya bekar durumlarina gore anlaml bir farklhilik var midir?” sorusuna dair
Rafting sporcularinin verilerinin analizi Tablo 3.’te verilmistir.

Tablo 3. Veri Toplama Araglarinin Ortalama Puanlarinin Medeni Durum Degiskenine Gore
Farklilasma Durumu

Grup N Ort Ss t p
. Evli 34 3,35 0,04528
Benlik Saygisi Bekar 160 3336 0,04619 0,158 0,875
- Evli 34 2,505 0,06997 "
Gelecek Beklentisi Bekar 160 2906 0.04772 -4,067 ,000

*p<0.05

Tablo 3’e gore sporcularin benlik saygisi ortalama puanlarinin medeni durum degiskenine
gore anlaml bir farklilasmanin olmadig1 gériilmektedir(p>0,05). Sporcularin gelecek beklentisi
ortalama puanlan incelendiginde ise medeni durum degiskenine goére anlamhl diizeyde
farklilagsmaktadir(t=-4,067 p=0.000<0,05). Boylelikle bekar sporcularin gelecek beklentisi
ortalama puanlar1 (X=2,906) evli olan sporcularin ortalama puanlarindan (X=2,505) yliksektir.

Uciincii Alt Amaca Yénelik Bulgular

Calismanin alt amacina yonelik olan “Egitim durumlarina gére Rafting sporcularinin benlik
saygisi ile gelecek beklentisinde anlamli bir farkliik var midir?” sorusuna dair Rafting
sporcularinin verilerinin analizi Tablo 4.'te verilmistir.
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Tablo 4. Veri Toplama Araglarinin Ortalama Puanlarinin Egitim Durum Degiskenine Gore
Farklilasma Durumu

Grubu N Ort Ss F p

Ortaokul Mezunu 35 3,234 0,04531
Lise 91 3,385 0,04607

Benlik Saygisi 0,955 0,415
Universite 48 3,344 0,04663
Lisansiisti 20 3,3 0,04472
Ortaokul Mezunu 35 2,876 0,03253

Gelecek Beklentisi Lise 91 3 0,04717 8,189 ,000*
Universite 48 2,584 0,05828
Lisansiistii 20 2,617 0,07531

*p<0.05

Tablo 4’e gore sporcularin benlik saygisi ortalama puanlarinin egitim durum degiskenine gore
anlamh bir farklilasmanin olmadig1 gorilmektedir(p>0,05). Sporcularin gelecek beklentisi
ortalama puanlarn incelendiginde ise egitim durum degiskenine goére anlamli diizeyde
farklilasmaktadir(p<,05). Boylelikle sporcularin egitim durumu degiskenine gore gelecek
beklentisi ortalama puan farkliliklarim ortaya koymak icin Post-Hoc (Tukey HSD) testi
yapilmistir. Bu test sonuclarina gore lise egitimini tamamlayan Rafting sporcular ile tiniversite
(p=,000) ve lisansiistii (p=,003) egitim gruplarn arasinda anlamli farkliliklar ortaya
cikmaktadir. Bir bagka ifade ile lise egitiminde olan bireylerin {liniversite ve lisansiistl egitime
sahip bireylere gore gelecek beklentisi daha ytiksektir.

Dérdiincii Alt Amaca Yénelik Bulgular

Calismanin alt amacina yonelik olan “Ekonomik durumlarina gére Rafting sporcularinin benlik
saygisi ile gelecek beklentisinde anlamli bir farklihlk var midir?” sorusuna dair Rafting
sporcularinin verilerinin analizi Tablo 5.’te verilmistir.

Tablo 5. Veri Toplama Araclarinin Ortalama Puanlarinin Gelir Durumu Degiskenine Gore
Farklilasma Durumu

Grubu N Ort Ss F p
Cok Koti 12 3,45 0,02908
Kotu 32 3,091 0,04848
211 4
Benlik Saygisi Orta 88 5 004393 15 684 ,000*
fyi 47 3,538 0,03474
Cok lyi 15 3,9 0
Cok Koti 12 3,299 0,0201
Koti 32 2,891 0,06083
Gelecek Beklentisi Orta 88 2,644 0,05537 10,304 ,000*
Iyi 47 2,867 0,04196
Cok lyi 15 3,367 0
*p<0.05
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Tablo 5’e gore sporcularin benlik saygisi ortalama puanlarinin gelir durumu degiskenine gore
anlaml diizeyde farklhlagsmaktadir(p<,05). Ortalama puan farkhliklarinin ortaya koymak
amaciyla Post-Hoc (Tukey HSD) testi yapilmistir. Benlik saygisi diizeyi icin, gelir durumu ¢ok
iyi grubu ile gelir durumu ¢ok koétii (p=,004), gelir durumu kétii (p=,000), gelir durumu orta
(p=,000) ve gelir durumu iyi (p=003) guruplar1 arasinda anlamli farklhiliklar ortaya
¢ikmaktadir. Yani gelir durumu iyi olan sporcularin gelir durumu daha diisiik olan sporculara
gore benlik saygisi daha yiliksektir. Sporcularin gelecek beklentisi ortalama puanlari
incelendiginde ise gelir durumu degiskenine gore anlaml diizeyde farklilasmaktadir(p<,05).
Boylelikle sporcularin gelecek beklentisi ortalama puan farkliliklarini ortaya koymak i¢in Post-
Hoc (Tukey HSD) testi yapilmistir. Bu test sonuclarina gore gelir durumu ¢ok iyi olan Rafting
sporculari ile gelir durumu kotii (p=,002), orta (p=000) ve iyi (p=,001) olan gruplar arasinda
anlamh farkhliklar ortaya cikmaktadir. Bir baska deyisle gelir durumu yiiksek olan sporcularin
gelecege yonelik olumlu beklentileri daha yiiksektir.

Besinci Alt Amaca Yénelik Bulgular

Calismanin alt amacina yonelik olan “Rafting sporunu yapma siiresine gore gelecek beklentisi
ile benlik saygisinda anlamlh bir farkliik var midir?” sorusuna dair Rafting sporcularinin
verilerinin analizi Tablo 6.’da verilmistir.

Tablo 6. Veri Toplama Araglarinin Ortalama Puanlarinin Rafting Sporu Yapma Stiresine Gore
Farklilasma Durumu

Grubu N Ort Ss F p
0-2 Y1l 76 3,196 0,045

3-4 Y1l 71 3,415 0,04556

3 *

Benlik Saygs1 5-10 il 37 3,446 004324 4305 006

11 Y1l ve Uzeri 10 3,48 0,0429
0-2 Y1l 76 2,809 0,05873
3-4 Y1l 71 2,971 0,04765

Gelecek Beklentisi 4,43 ,005*
5-10 Y1l 37 2,752 0,04894
11 Y1l ve Uzeri 10 2,378 0,05554

*p<0.05

Tablo 6’ya gore sporcularin benlik saygisi ortalama puanlarinin spor yapma siiresine gore
anlamh diizeyde farklhilasmaktadir(p<,05). Ortalama puan farkhliklarinin ortaya koymak
amaciyla Post-Hoc (Tukey HSD) testi yapilmistir. Benlik saygisi diizeyi icin, Rafting yapma
sturesinde 5-10 yil Rafting yapma stiresi ile 0-2 y1l Rafting yapma (p=,006) ve 3-4 yil Rafting
yapma suresi ile 0-2 yi1l arasinda (p=,003) anlamh farkhliklar ortaya ¢ikmaktadir. Yani spor
yapma siiresi fazla olan sporcularin benlik saygisinin spor yapma siiresinin daha diisiik olan
sporculara gore daha yiiksektir. Sporcularin gelecek beklentisi ortalama puanlari
incelendiginde ise spor yapma siliresine gore anlamli diizeyde farklilagsmaktadir(p<,05).
Boylelikle sporcularin gelecek beklentisi ortalama puan farkliliklarini ortaya koymak i¢in Post-
Hoc (Tukey HSD) testi yapilmistir. Bu test sonuclarina gore, 3-4 yildir Rafting sporcun yapan
sporcular ile 11 yil ve iizeri Rafting sporunu yapan (p=,001) ve 5-10 yil Rafting sporunu
yapan(p=042) gruplar arasinda anlamh farkliliklar ortaya ¢cikmaktadir. Dolayisiyla spor yapma
sliresi az olan sporcularin gelecege yonelik olumlu beklentileri daha yiiksektir.
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Altinct Alt Amaca Yénelik Bulgular

Calismanin alt amacina yonelik olan “Milli sporcu olma durumuna gore gelecek beklentisi ile
benlik saygisinda anlamli bir farkliik var midir?” sorusuna dair Rafting sporcularinin
verilerinin analizi Tablo 7.’de verilmistir.

Tablo 7. Veri Toplama Aracglarinin Ortalama Puanlarinin Milli Sporcu Olma Durumuna Goére
Farklilasma Durumu

Grup N Ort Ss t p
Evet 38 3,713 0,03346
i *
Benlik Saygisi Hayr 156 3,247 0,04394 7,199 ,000
Evet 38 3,151 0,02816
Gelecek Beklentisi 6,118 ,000*
Hayir 156 2,758 0,05636

*p<0.05

Tablo 7’ye gore sporcularin benlik saygisi ortalama puanlarinin milli sporcu olma degiskenine
gore anlamli diizeyde farklilastig1 ortaya konmustur (t=7,199; p=0.000<0,05). Mili sporcu olan
bireylerin ortalama benlik saygisi puan ortalamalari (x=3,713), mili sporcu olmayanlarin
ortalama puanlarindan (%=3,247) yliksek bulunmustur. Sporcularin gelecek beklentisi
ortalama puanlar incelendiginde milli sporcu olma degiskenine goére anlaml diizeyde
farklilagsmaktadir (t=6,118; p=0.000<0,05). Mili sporcu olan bireylerin ortalama gelecek
beklentisi puan ortalamalar1 (X=3,151), mili sporcu olmayanlarin ortalama puanlarindan
(X=2,758) yliksek bulunmustur.

Yedinci Alt Amaca Yénelik Bulgular

Calismanin alt amacina yonelik olan “Rafting sporcularinin benlik saygisi ile gelecek beklentisi
arasinda bir iligki var midir?” sorusuna dair Rafting sporcularinin verilerinin analizi Tablo 8."de
verilmistir.

Tablo 8. Benlik Saygisi Ile Gelecek Beklentisi Arasindaki Pearson Korelasyon Analizi

Benlik Saygisi Gelecek Beklentisi
r 1 446%*
Benlik Saygisi p 0
N 194 194
r ,446%* 1
Gelecek Beklentisi p 0
N 194 194

*p<0.05 *p<0.01

Calismada yararlanilan degiskenler arasindaki iliskileri Pearson Korelasyonu ile incelenmistir.
Tablo 8’e gore sporcularda benlik saygisi ile gelecek beklentisi arasinda orta diizeyde ve pozitif
yonde anlaml bir iliski bulunmustur (r= .446). Boylece sporcularin benlik saygisi diizeyi
arttikca gelecek beklentisi diizeyinin de artmakta oldugu goriilmektedir.

Sekizinci Alt Amaca Yénelik Bulgular

Calismanin alt amacina ydnelik olan “Rafting sporcularinin benlik saygisinin gelecek beklentisi
tizerinde bir etkiye sahip midir?” sorusuna dair Rafting sporcularinin verilerinin analizi Tablo
9.’da verilmistir.
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Tablo 9. Benlik Saygisi ile Gelecek Beklentisi Arasindaki Basit Dogrusal Regresyon Analizi

Yordayici Degisken (Benlik Saygisi)

Degisken B Standart Hata Beta t p
Sabit 0,227 0,016 14,388 .000*
Yordanan Degisken(Gelecek 0,377 0,055 0,446 6,897 .000*
Beklentisi)
R? (R Square) =.199 R=.446
R? (Adjusted R? ) =.194 F= (1-192)= 47,569

*p<0.05

Tablo 9’a gore sporcularin benlik saygisinin gelecek beklentisi diizeyini istatistiksel olarak
anlamli diizeyde yordadigi saptanmistir(R=0.446; R*=0.199; F=47.569; p<0.05). Sporcularin
benlik saygisi gelecek beklentisi toplam varyansinin yaklasik %20’sini agiklamaktadir.

SONUCLAR ve TARTISMA

Arastirmada sporcularinin cinsiyet degiskenine goére ortalama benlik saygisi ve gelecek
beklentisi puanlarinin anlamhi bir farklilik oldugu ve kadinlarin benlik saygisi ile gelecek
beklentisinin erkelere gore daha yiiksek oldugu saptanmistir. Benlik saygisi ve 6znel dindarlik
algis1 lizerinde ergenler bireyler ile yapilan arastirmada kadinlarin benlik saygisinin
erkeklerinde benlik saygisindan yiiksek oldugu(Kimter,2012) belirlenmis olup yapilan ¢calisma
ile 6rtiismektedir. Ancak beden egitimi ve spor 6gretmenlerinin mesleki benlik saygisi ile ilgili
yapilan calismada kadin 6gretmenlerin benlik saygisinin erkek 6gretmenlerinden diistik benlik
saygisi puanina sahip oldugu belirtilmistir(Yildirim, Kirimoglu ve Temiz, 2010). Yiiksekokulda
0grenim goren 6grencilerin gelecege yonelik beklentilerinin arastirildigl calismada, erkek
ogrencilerin kiz Ogrencilere gore gelecege yonelik beklentilerinin daha diisiik oldugu
belirtilmistir(Tuncer,2011). Ancak lise 6grencilerinin gelecek ile ilgili beklentilerinde ise
cinsiyet faktoriinde anlamh bir farkliik bulunmamistir(Simsek,2011). Benzer bir calismada
karate bransindaki tniversite elit sporcularinin gelecek beklentilerinin belirlenmesine yonelik
cinsiyet faktoriiniin gelecege yonelik beklentilerinde anlaml bir farkhlik bulunmamistir(Ozbek
ve Sanl;, 2011). Yapilan arastirmalarda da gorildiigii tizere cinsiyet faktoriiniin sporcularin
benlik saygis1 ve gelecek beklentisi iizerinde belirleyici olmadig1 ve insanlarin dogustan
kazanimlar1 olan cinsiyet gibi 6zellikler insanlarin yasamlarinda gelistirebilecegi faktorler
tizerinde etkili olmadig1 sdylenebilir.

Beden egitimi ve spor ogretmenlerinin mesleki benlik saygisi ile ilgili gerceklestirilen
calismada, gergeklestirilen calismamizla benzer sekilde medeni durumun benlik saygisi
tizerinde anlaml bir iliskiye sahip olmadig1 belirtilmistir(Yildirim, Kirimoglu ve Temiz, 2010).
Medeni durumun bireylerin hayatinda sonradan var oldugu icin benlik saygisi ile kesin bir
iliski olmadig1 ancak gelecege yonelik beklentilerde etkili bir degisken oldugu
diisiintilmektedir.

Universite 6grencileri ile gerceklestirilen cahismada gelir diizeyi yiiksek olan égrencilerin
benlik saygisinin ortalama puanlarinin daha yiiksek oldugu belirtilmistir(Kaya,2021;Karadag,
Giiner ve Ucan,2008). Lise 6grencilerinin gelecege yonelik beklentilerinin belirlendigi bir
calismada gelir duzeyi yiiksek Ogrencilerin diisiik gelire sahip 6grencilere gore gelecege
yonelik daha fazla olumlu tutum iginde oldugu ortaya konmustur(Cuhadar, Demirel, Er ve
Serdar,2019). Ancak Bireylerin aylik gelir durumunun gelecek beklentisine yonelik alanyazi
calismalarinda farkli sonuglar karisimiza c¢ikmaktadir(Zorba ve Goksel,2016; Ege,2018).
Yapilan ¢alismada benlik saygisi ile gelecek beklentisi lizerinde anlamli bir iligki tespit
edilmistir. Bireyleri pozitif anlamda etkiledigi diisiiniilen gelir durumunun yiiksek gelire sahip
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sporcularin yiiksek benlik saygisina sahip oldugu ve gelecege olumlu beklentilere sahip olma
olasiliginin daha yiiksek oldugu diisiiniilmektedir.

Egitim siirecinin insanin gelisimine 6nemli katkilar sagladig1 bilgisi géz 6niine alindiginda,
egitimin sporcularin benlik saygisi ile gelecek beklentisi tizerindeki farkliliklar incelendiginde,
benlik saygisi ile anlamh bir farklilik tespit edilmedigi ancak gelecek beklentisi ile anlamli
farkliliklar oldugu saptanmistir. Kaya (2021), beden egitimi 6gretmenlerinin benlik saygisi ve
mesleki benlik saygisi ile ilgili yaptig1 calismada egitim degiskenin benlik saygisinda herhangi
bir farklilik saptamadig1 belirtmis olup benzer sonuglar bulunmustur. Egitim seviyesi yliksek
olan bir ailede yetismis bireylerin sosyal ve sportif acidan 6z glivenlerinin daha yiiksek
olacagini ve bunu spor ile daha da yiikseklere cikarilabilecegi belirtilmistir(Keskin,2006). Oz
gliveni yliksek bireylerin hem yiiksek benlik saygisina sahip olabilecegi hem de gelecege
yonelik beklentilerinin daha olumlu olabilecegi diistiniilmektedir.

Rafting sporu ile uzun zaman ilgilenen sporcularin benlik saygisinin daha yiiksek ancak spora
yeni baslayan bireylerin gelecek beklentisinin ortalama puanlarinin daha yiiksek bulunmustur.
Benzer bicimde baska bir calismada benlik saygisi ile mutluluk diizeleri arasindaki iliskinin
incelendigi arastirmada, bireylerin spor yapma siireleri artikca benlik saygisinin daha yiiksek
oldugu ortaya konmustur(Demir ve Duman,2019). Ayrica spor yapan ve yapmayan isitme
engellilerinin benlik saygisi diizeylerinin incelendigi baska bir baska c¢alismada da spor yapan
isitme engeli bireylerin benlik saygisinin daha yiikse oldugu saptamislardir(Coban ve
Konar,2012) Lise o6grencileri ile ilgili gerceklestirilen calismada 6grencilerin okul durum
degiskenine gore gelecege yonelik iliskinin varligl irdelenmistir. Bu kapsamda gerceklesen
calismada spor lisesinde 6grenim goren 6grencilerin gelecek beklentisinin ortalama puanin
diger liselere gore daha yiiksek oldugunu ifade edilmistir(Keskin,2006). Nitekim spor ile
ilgilenen bireylerin gelecege yonelik beklentileri, benlik saygisi, 6zgiiven vb. 6zelliklerinin
gelecege yonelik olumlu etki edebilmektedir.

Calismada mili sporcu olan bireylerin benlik saygisi ve gelecek beklentisi ortalama puanlarinin
milli sporcu olmayanlara goére daha yiiksek bulunmustur. Benzer bigimde karate bransindaki
tiniversite elit sporcularinin gelecek beklentilerinin belirlenmesine yonelik yapilan ¢alismada,
milli karateci olan sporcularin gelecege yonelik beklentileri daha yiliksek oldugu
saptanmistir(Ozbek ve Sanli,2011). Ayrica spor bilimleri 6zel yetenek sinavina hazirlanan
bireylerin gelecege yonelik beklentileri yiiksek ve pozitif bir iliski oldugu belirtilmistir(Ozsari,
Goriicii, Altin ve Boyal;,2018). Ancak takim sporu yapan sporcularin benlik saygisi ile 6fke
bicimlerindeki ¢alismasinda sporcularin mili olup olmama durumlarina gore benlik
saygilarinda anlaml bir iliski tespit edilmemistir(Certel ve Bahadir,2012). Calismada milli
sporcu olma durumlarinda ortaya konan farkliliklar 6rneklem alaninin farlihigi nedeniyle
degiskenlik gdsterebilecegi diisiiniilmektedir. Bu dogrultuda sporcu veya milli sporcu olmus
olmanin verdigi ozglven, yiiksek benlik saygisi gibi 6zelliklerinden dolay1 mili olan bireylerin
gelecege yonelik beklentilerinin daha yiiksek oldugu varsayilmaktadir.

Benlik saygisi insanin diinyaya geldigi andan baslayarak benlik kavrami olusmaya baslamakta
ve kendileri hakkinda edindikleri olumlu veya olumsuz tutum, deger yargilari, inang¢larina
sahip olmaktadir (Taskin,2019; Yenidiinya,2005). Benlik saygisi yasamin ¢esitli yonlerini
etkileyen 6nemli bir faktordiir. Bunlar arasinda gelecek beklentisi, is performansi ve meslek
gibi faktorlerdir(BetzKlein ve Taylor,1996). Yiiksek benlik saygisina sahip bireylerin gelecege
yonelik olumlu beklentide olma, kendini gerceklestirebilme ve kariyer se¢imi gibi alanlarda
etkin ve verimli bir gelisme egiliminde olmaktadirlar(Park, Kim, Kwon ve Lee,2018). Ayrica
spor yapan bireylerin benlik saygisimi yiikseltmede yararli oldugu belirtilmektedir(Coban ve
Konar,2012). Boylelikle de spor ile benlik saygis1 bireylerin gelecege yonelik beklentilerini
pozitif yonde etkileyebildigi ve yasamlarini etkileyebilen o6nemli faktorler olabildigi
soylenebilir.

Bunlardan hareketle benlik saygisi ile gelecek beklentisi arasinda pozitif yonli bir iliski oldugu
ve bunlarin birbirini etkileyebildigi hipotezi ile arastirma gerceklestirilmistir. Gerceklestirilen
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calismada; benlik saygisi ile gelecek beklentisi arasinda orta diizeyde pozitif yonli bir iliski
tespit edilmistir. Yapilan bazi alanyaz1 ¢alismalarinda benlik saygisi ile gelecek beklentisi
arasinda pozitif yonde bir iliski ortaya konmustur(Zimbardo ve Boyd,1999;Worrel,Mckay ve
Andretta,2015;Freire ve Ferreira,2019; Rey, Extremera ve Pena,2011; Yildirim,2017).

Gelecege yonelik beklentileri sekillendirmede, planlamada ve amaclar1 takip etmede benlik
saygisinin diizeyine gore bireyler giinliik yaptiklar1 aktiviteleri diizenler(Crocker ve
Wolfe,2001). Ayrica yliksek benlik saygisi ile olumlu gelecek beklentisinin devam ettirilmesi
birgok toplumda psikolojik iyi olus i¢in gereklidir(lyu, Du ve Rios,2019). Bu baglamda
gerceklestirilen calismada, Rafting sporcularinin benlik saygisinin gelecege yonelik
beklentilerinin yaklasik %20’sini yordamaktadir. Herman 2005’e gore yiiksek 6z yeterlilige
sahip bireylerin yiliksek benlik saygisina sahip oldugu belirtmistir. Ayrica 6z saygi ile 6z
yeterlilik dilizeyleri yiiksek olan bireylerin karar verme, motive etme ve beklentileri
etkileyebilmektedir(Hajloo,2014). Diger bir deyisle ile yiiksek benlik saygisina sahip olan
bireyin 6z yeterlilige sahip oldugu ve 6z yeterlilige sahip olanlarinda gelecege yonelik olumlu
beklentilerini de pozitif bir bicimde etkileyebildigi soylenebilir.

Arastirma sonuclarina dayali olarak su 6neriler sunulmustur:

* benlik saygisinin gelecege yonelik beklentilerdeki iliskisinde daha genel ve kesin
degerlendirmelerde bulunmak amaciyla ¢calismanin 6rneklem alani ve kapsami degistirilmesi,

* benlik saygis1 ve gelecek beklentisinde farkli spor branslar1 ile karsilastirilarak
gerceklestirilmesi

* sporcularin giindelik yasamlarini etki eden farkl degiskenlerin bilimsel arastirma teknikleri
ile incelenmesi dnerilmektedir.
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Abstract

The study aimed to investigate the effect of self-esteem of Rafting athletes on future expectancy and to
evaluate the relationship between self-esteem, which is assumed to be effective on future expectancy, and
different variables. The research consists of 194 (65 female, 129 male) Rafting athletes who participated
voluntarily by simple random method registered in Turkey Rafting Federation. In the study based on
descriptive and correlational survey model, the Personal Information Form developed by the researcher
and the Self-Esteem Scale and Future Expectation Scale, which had previously conducted reliability and
validity studies, were used as data collection tools. In the data analysis process, descriptive statistics, one-
way analysis of variance (Anova), t-test, regression analysis, Pearson correlation analysis and Post-Hoc
(Tukey HSD) statistical methods were used. According to the results of the study, it was found that there
was a significant relationship between self-esteem and future expectancy at a moderate level and in a
positive direction, and it was determined that the probability of having high self-esteem and positive future
expectancy was higher in national athletes. It was determined that individuals who practiced sports for a
long time had high self-esteem, but individuals who practiced sports for less time had a positive effect on
future expectancy. The economic status of athletes had a positive effect on self-esteem and future
expectancy. However, although there was no noteworthy discrepancy between the self-esteem and
education variables, a remarkable difference was detected in future expectations. Furthermore, there was
a significant impact of self-esteem on future expectations among athletes.

Keywords: Self-esteem, future expectation, rafting sport
INTRODUCTION

Sport teaches individuals how to overcome challenges, build character, and cultivate discipline in
their lives. Furthermore, sport promotes a more active and healthy lifestyle for individuals (Yetim,
2015). It is widely recognised that sport plays a significant role in various aspects of our lives as a
means of evaluating people's leisure time. In our nation, many sports are highly popular among
young people. Rafting is considered to be a growing sport. As interest in the sport increases,
opportunities for both sport development and tourism also increase in our country (Gtil, 2019).

Sport offers significant opportunities in terms of sports, economics, entrepreneurship, and
employment opportunities in many countries (Ozkul, 2020). It is believed that individuals who
have an interest in Rafting sports have a positive effect on each other's expectations and self-
esteem. By aligning themselves with the conditions and advancement of their preferred sports
branch, individuals can create more defined goals and objectives for their future (Nurmi, 1991).
Therefore, it can be posited that the aspirations and future achievements of individuals in Rafting
are significantly influenced by their involvement and expectations within the sporting activity.

Numerous factors influence the future expectations of individuals when establishing goals and
objectives. Both internal and external factors, including society, culture, education, skills, self-
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awareness, self-efficacy, and technological advancements, have a significant impact (Cimen,
2021). Future expectations serve as a valuable tool that encourages social, economic, cultural, and
mental progress. Expectations for the future play a significant role in the long-term planning of
individuals interested in sports who aim to enhance their abilities. Their impact on athletes varies
and can have either a positive or negative effect on performance, as demonstrated by Ledebur
(1977). Therefore, it is evident that expectations for the future have profound implications for
human life.

Given that multiple factors impact future expectations, self-concept is deemed a crucial aspect.
Self-concept refers to the belief that individuals possess distinctive traits that differentiate them
from other living beings (Taskin, 2019). It is suggested that individuals place a high value on their
personality, perceive themselves as superior to others, or exhibit arrogance. Thus, the self is
expressed as an individual's essential nature, including personality traits. Any subjective
evaluations are excluded (Tuncer, 2011). Technical terms are explained when introduced, and the
language is objective and value-neutral throughout. Self-awareness plays a critical role in shaping
our thinking, which affects and directs our ideas and attitudes towards ourselves (Yenidiinya,
2005). It can be concluded that the formation of the self-concept creates a framework for
individuals' ideas and attitudes which should be considered.

Self-esteem comprises the individual's perception of their value and importance, as well as their
ability to appreciate, approve of and reward themselves. This is expressed when an individual
values their opinion of themselves (Oktan & Sahin, 2010). In essence, self-esteem refers to the
concept of feeling worthwhile and valuable about one's self (Karairmak and Sivis, 2011).

Self-esteem refers to the positive or negative evaluations an individual makes about themselves.
If an individual exhibits positive attitudes, they are more likely to have high self-esteem while
those with negative attitudes are more likely to have low self-esteem. Oktan and Sahin (2010)
divided self-esteem into two categories, low and high evaluations.

When individuals behave in accordance with the conditions and circumstances of their lives, their
self-respect, confidence, and happiness increase, along with a positive attitude towards the future
(Guloglu and Karairmak, 2010). It is assumed that this self-awareness may lead to a greater
tendency to develop oneself in sports, and result in more positive expectations for the future.
Additionally, it is believed that physical activity plays a significant role in the cognitive and
physical development of individuals.

Importance of Research

It is believed that sports have the power to benefit society. To achieve this, it is crucial to provide
support to talented individuals across various sports disciplines and to foster interest in sports in
our daily lives. As such, developing and popularising sports at the grassroots level in our country
is considered vital. This will provide excellent opportunities for a better life to our present and
future generations by increasing their involvement in sports. It is believed that the increased
dissemination of Rafting as a sport can provide numerous opportunities for the youth in our
country to pursue careers as Rafting athletes. This concept has been observed to fuel a growth in
global and national interest in the sport, notwithstanding the dearth of scientific studies of Rafting.
The research conducted on this topic is significant in uncovering the correlation between athletes
who partake in Rafting sports and various factors through scientific experimentation, thereby
contributing to academic studies in the field of Rafting sports.

Purpose of the Study

This research aims to investigate the self-esteem of Rafting athletes, which consists of their
attitude, ideas, and value judgments about themselves. Moreover, this study aims to examine the
correlation between self-esteem and the expectations for the future that were established during
their childhood. The following sub-objectives were established to achieve this goal.

1- Is there a significant difference in self-esteem and future expectations of Rafting athletes
according to gender?
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2- Is there a significant difference in self-esteem and future expectations of Rafting athletes
according to their married or single status?

3- Is there a significant difference in self-esteem and future expectations of Rafting athletes
according to their educational status?

4- Is there a significant difference in self-esteem and future expectations of Rafting athletes based
on their economic status?

5- Is there a significant difference in future expectations and self-esteem depending on the
duration of participation in Rafting sport?

6- Is there a notable difference in future expectations and self-esteem among national Rafting
athletes?

7- Is there a correlation between self-esteem and future expectations in Rafting athletes?
8- Does the self-esteem of Rafting athletes affect their future expectations?

METHOD

Research Model

As the study aims to uncover the self-esteem and future expectations of Rafting athletes, as well
as their relationship with various variables, it was necessary to utilise a descriptive and relational
screening model. The descriptive survey method is a research approach that seeks to reveal a
current or past situation as it exists.The objective of this study is to define the subject’s situation
in its original conditions without any influence or attempts to alter it. Furthermore, relational
survey models are applied to reveal the differences between two or more variables' status or
degree (Karasar, 2007a).

Work Group

As of January 2022, 202 Rafting athletes holding active licences within the Turkish Rafting
Federation participated in an online research. The research was conducted on 194 athletes since
the data of 8 athletes were missing. The sampling method was determined to include 186 athletes,
with a 95% confidence interval and 5% margin of error, as stated by Bas (2010).

Data Collection Instruments

The study utilized the "Personal Information Form," developed by the researcher to elicit
demographic data such as age, gender, marital status, and educational status of the athletes. To
measure athlete self-esteem, two scales were employed: the Self-Esteem Scale, consisting of ten
items, developed by Morrsi Rosenberg in 1965 and adapted into Turkish by Cuhadaroglu in 1985.
The original self-esteem scale was found to have good reliability (Cronbach's Alpha a = 0.84).
Tuncer adapted the Future Expectations Scale for Adolescents, developed by McWhirter in 2008,
into Turkish in 2011. The 14-item scale was one-dimensional and measured higher education
students' future expectations. The scale exhibited good internal consistency (Cronbach's Alpha a
=0.84).

Analysing the Data

The research data was analyzed using SPSS 22 package programme. It was found that future
expectation (Cronbach's Alpha o = 0.925) and self-esteem (Cronbach's Alpha a = 0.827) were
reliable. The normal distribution of quantitative values was evaluated using tests for skewness
and kurtosis. Upon analysis, it can be observed that the kurtosis and skewness values fall within
the normality limit values of -1.96 and +1.96, as stipulated by Tabachnick and Fidell (2007) and
George and Mallery (2010).
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Table 1. Skewness and Kurtosis Values of the Scales

Self-Esteem Future Expectation
N 194 194
Skewness -,290 -,945
Kurtosis -,984 1,085

It is assumed, based on Table 1, that the scales utilised in the study fall within the specified range
and that the data is normally distributed. Descriptive statistics, one-way analysis of variance
(Anova), t-tests, regression analysis, Pearson correlation analysis, and Post-Hoc (Tukey HSD)
statistical methods were employed in this context.

FINDINGS

The statistical analysis results from the study conducted on Rafting athletes have been categorised
and examined based on the stated sub-objectives.

Findings Related to the First Sub-Aim

The study's sub-objective, which aimed to determine whether there was a significant difference
in the self-esteem and future expectations of male and female Rafting athletes, is presented in
Table 2 with an objective analysis of the collected data

Table 2. Differentiation of Mean Scores of Data Collection Tools According to Gender Variable

Group N Middle Ss t p
Female 65 3,497 0,04538
Self-Esteem 3,506 ,001*
Male 129 3,259 0,04426
Female 65 2,998 0,04606
Future Expectation 3,241 ,001*
Male 129 2,753 0,05639

*p<0.05

Table 2 reveals a significant difference in mean self-esteem scores between male and female
athletes (t=3.506; p=0.001<0.05). Specifically, the mean self-esteem score of men (X=3.259) was
found to be lower than that of women (X=3.497). Additionally, when examining mean scores of
athletes' future expectations, a significant difference was found between genders (t=3.241;
p=0.001<0.05). Hence, the average future expectancy scores for women (mean=2,998) exceeded
those of men (mean=2,753).
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Findings Related to the Second Sub-Aim

The examination of data from Rafting athletes pertaining to the question of whether there exists
a discernible disparity in self-esteem and future expectations of Rafting athletes based on their
marital or single status, is presented in Table 3. This is in line with one of the study's sub-
objectives.

Table 3. Differentiation of Mean Scores of Data Collection Tools According to Marital Status
Variable

Group N Middle Ss t p
Married 34 3,35 0,04528
Self-Esteem 0,158 0,875
Single 160 3,336 0,04619
Married 34 2,505 0,06997
Future Expectation -4,067 ,000%
Single 160 2,906 0,04772

*p<0.05

Table 3 shows that there is no significant difference in the mean self-esteem scores of athletes
based on marital status (p>0.05). However, when analysing the mean future expectation scores of
athletes, a significant difference is observed based on marital status (t=-4.067, p=0.000<0.05). It
is evident that the mean future expectation scores of single athletes (X=2.906) are higher than the
mean scores of married athletes (x=2.505).

Findings Related to the Third Sub-Aim

The findings from Table 4 present the analysis of data on Rafting athletes, examining whether
there is a notable variation in the self-esteem and future expectations of athletes based on their
educational qualifications. This sub-objective is explored in the study.

Table 4. Differentiation of Mean Scores of Data Collection Tools According to Educational Status
Variable

Group N Middle Ss F p

secondary school 35 3,234 0,04531
high school 91 3,385 0,04607

Self-Esteem 0,955 0,415
University 48 3,344 0,04663
Postgraduate 20 3,3 0,04472
secondary school 35 2,876 0,03253

Future Expectation high school 91 3 0,04717 8,189 ,000*
University 48 2,584 0,05828
Postgraduate 20 2,617 0,07531

*p<0.05

Table 4 indicates no notable difference in the average self-esteem scores of the athletes based on
their educational status (p>0.05). Nevertheless, there is a significant difference in the athletes'
future expectation mean scores amongst various educational status groups (p<0.05). A Post-Hoc
(Tukey HSD) test was conducted to determine the disparities in mean scores of prospective
expectations based on athletes' educational status. The results indicate noteworthy differences
between Rafting athletes who obtained high school education types and university (p=,000) or
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postgraduate (p=,003) education groups. Simply put, those with a high school education possess
higher future expectations than those with university and graduate education.

Findings Related to the Fourth Sub-Aim

The results of the Rafting athlete data analysis, aimed at determining whether there is a significant
difference in self-esteem and future expectations among athletes based on their economic status,
can be found in Table 5. The study's sub-objective is specifically addressed in this table.

Table 5. Differentiation of Mean Scores of Data Collection Tools According to Income Status
Variable

Group N Middle Ss F p
Very Bad 12 3,45 0,02908
Bad 32 3,091 0,04848
Self-Esteem Middle 88 3,211 0,04393 15,684 ,000*
Good 47 3,538 0,03474
Very Good 15 3,9 0
Very Bad 12 3,299 0,0201
Bad 32 2,891 0,06083
Future Expectation Middle 88 2,644 0,05537 10,304 ,000%*
Good 47 2,867 0,04196
Very Good 15 3,367 0

*p<0.05

Table 5 indicates a significant difference in the mean scores of athletes' self-esteem based on their
income status variable (p<,05). A Post-Hoc (Tukey HSD) test was conducted to reveal the mean
score differences. The self-esteem level demonstrated significant differences among the very good
income status group compared to the very bad income status (p=,004), bad income status
(p=,000), medium income status (p=,000) and good income status (p=,003) groups. In other
words, athletes with higher income status exhibit a greater level of self-esteem as compared to
their lower income status counterparts. Analyzing the mean scores of athletes' future expectations
reveals a significant difference based on their income status variable (p<,05). Therefore, a Post-
Hoc (Tukey HSD) test was conducted to uncover variations in the mean scores of athletes' future
expectation. The test results reveal significant disparities between the Rafting athletes with very
good earnings and those in the low (p=0.002), middle (p=0.000), and high (p=0.001) income
groups. In essence, athletes who earn higher incomes possess increased positive expectations for
what lies ahead.
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Findings for the fifth sub-objective

The examination of Rafting athletes' data concerning the query "Does the duration of practicing
Rafting sport affect future expectations and self-esteem significantly?" - a sub-goal of the study -
is available in Table 6.

Table 6. Differentiation of Mean Scores of Data Collection Tools According to the Duration of
Rafting Sport

Group N Middle Ss F p
0-2 Years 76 3,196 0,045

3-4 Years 71 3,415 0,04556

Self-Esteem 5-10 Years 37 3,446 0,04324 4,305 ,006*
11 Years and Over 10 3,48 0,0429
0-2 Years 76 2,809 0,05873
3-4 Years 71 2,971 0,04765

Future Expectation 5-10 Years 37 2,752 0,04894 4,43 ,005*
11 Years and Over 10 2,378 0,05554

*p<0.05

Table 6 shows significant differences in the mean scores of athletes' self-esteem, based on the
duration of doing sports (p<,05). A Post-Hoc (Tukey HSD) test was carried out to determine the
mean score differences. Notably, the levels of self-esteem for 5-10 years of Rafting and 0-2 years
of Rafting (p=,006), and for 3-4 years of Rafting and 0-2 years of Rafting (p=,003) exhibited
significant differences. In other words, athletes who have engaged in sports for a longer duration
exhibit higher levels of self-esteem compared to those with less experience. Upon examination of
average future expectation scores among the athletes, a significant difference was observed in
relation to the length of time practicing sports (p<,05). Upon examination of average future
expectation scores among the athletes, a significant difference was observed in relation to the
length of time practicing sports (p<,05). Therefore, a Post-Hoc (Tukey HSD) test was conducted
to elucidate variations in the average future expectation scores of the athletes. The test results
indicate that there is a noteworthy distinction between athletes who have engaged in Rafting for
3-4 years and those who have more than 11 years of experience (p=,001) as well as those with 5-
10 years (p=042) experience. As a consequence, athletes who have less experience show more
optimistic prospects for their future in sports.

Findings Related to the Sixth Sub-objective

The data analysis of Rafting athletes focuses on the question "Does being a national athlete have
a significant impact on self-esteem and future expectations?" as a sub-objective of the study. Find
the results in Table 7.
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Table 7. Differentiation of Mean Scores of Data Collection Tools According to Being a National
Athlete

Group N Middle Ss t p
Yes 38 3,713 0,03346
Self-Esteem 7,199 ,000*
No 156 3,247 0,04394
Yes 38 3,151 0,02816
Future Expectation 6,118 ,000*
No 156 2,758 0,05636

*p<0.05

Table 7 shows a significant difference in mean self-esteem scores between athletes who were and
were not national athletes (t=7.199, p=0.000<0.05), with the former having higher scores
(X=3.713) than the latter (X=3.247). On analyzing the average future expectation scores of
athletes, a noteworthy difference was discovered based on the variable of being a national athlete
(t=6.118; p=0.000<0.05). The mean future expectancies of national athletes (X=3.151) were
higher compared to non-national athletes (Xx=2.758).

Findings related to the seventh sub-objective

The data analysis of Rafting athletes with regards to the inquiry, "Does a correlation exist between
self-esteem and the future expectations of Rafting athletes?", with a focus on the sub-objective of
the study, can be found in Table 8.

Table 8. Pearson Correlation Analysis Between Self-Esteem and Future Expectation

Self-Esteem Future Expectation
r 1 446%*
Self-Esteem p 0
N 194 194
r 446** 1
Future Expectation p 0
N 194 194

*p<0.05 *p<0.01

The study analysed the relationships between variables through Pearson Correlation. Table 8
shows a moderate and positively significant connection between self-esteem and future
expectations in athletes (r=.446). Hence, an increase in self-esteem correlates with an increase in
future expectancy among athletes.
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Findings related to the eighth sub-objective

The analysis of the data of Rafting athletes regarding the question "Does self-esteem of Rafting
athletes have an effect on future expectancy?", which is aimed at the sub-objective of the study, is
given in Table 9.

Table 9. Simple Linear Regression Analysis Between Self-Esteem and Future Expectancy

Predictor Variable (Self-Esteem)

Variable B Standard Error Beta t p
Fixed 0,227 0,016 14,388 .000*
Predicted Variable (Future Expectation) 0,377 0,055 0,446 6,897 .000*
R? (R Square) =.199 R=.446
R? (Adjusted R*) =.194 F=(1-192)= 47,569

*p<0.05

Table 9 reveals that athletes' self-esteem significantly predicts their level of future expectancy
(R=0.446; R*=0.199; F=47.569; p<0.05), explaining approximately 20% of the total variance.

CONCLUSION and DISCUSSION

The study found a significant variation in average self-esteem and future expectation scores
among athletes according to gender, with women showing higher scores. Similarly, a study on self-
esteem and subjective perception of religiosity in adolescents reported higher self-esteem scores
among women than men (Kimter, 2012), affirming the current findings. However, a study on
professional self-esteem among physical education and sports teachers found that female
teachers received lower self-esteem scores compared to male teachers (Yildirim, Kirimoglu, &
Temiz, 2010). Another study examining future expectations of higher education students revealed
that male students had lower expectations than their female counterparts (Tuncer, 2011).
However,no significant difference was found in the role of gender when considering the future
expectations of high school students (Simsek, 2011). Similarly, in another study, gender did not
significantly impact the future expectations of university elite athletes in the karate branch (Ozbek
& Sanli, 2011). Based on the research, it can be concluded that an athlete's self-esteem and future
expectations are not determined by gender. Innate characteristics such as gender do not have a
significant impact on a person's ability to develop important factors in their life.

The study examining the professional self-esteem of physical education and sports teachers found
that marital status was not significantly related to self-esteem, which is in line with our own
research (Yildirim, Kirimoglu, & Temiz, 2010). Although marital status is thought to influence
future expectations, it is not considered to be a determining factor for self-esteem, as it may only
emerge later in an individual's life.

Kaya (2021) and Karadag, Gliner, and Uc¢an (2008) reported that university students with high
income levels had higher scores of self-esteem. Two studies have found a positive relationship
between income level and self-esteem and future expectations among students. Cuhadar, Demirel],
Er, and Serdar (2019) found that high school students with high income levels had more positive
attitudes towards the future compared to those with low income levels. However, literature
studies have revealed varying findings regarding the future expectations of individuals based on
their monthly income status (Zorba & Goksel, 2016; Ege, 2018). The study has identified a
significant correlation between self-esteem and future expectations. It is suggested that athletes
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with higher income levels, which are believed to have a positive impact on individuals, exhibit
higher self-esteem and are more disposed towards positive future expectations.

Considering that the educational process contributes significantly to the development of
individuals, the examination of differences between self-esteem and future expectations of
athletes revealed no statistically significant differences in self-esteem but significant differences
in future expectations. Kaya (2021), in the study concerning self-esteem and professional self-
esteem of physical education teachers, found that the education variable did not reveal any
significant difference in self-esteem, consistent with prior research. Literature suggests that
individuals brought up in highly educated families tend to possess higher levels of self-confidence
in social and athletic domains; furthermore, sport activities can further enhance self-esteem
(Keskin, 2006). Individuals with high self-confidence are believed to possess elevated self-esteem
and optimistic outlooks towards the future.

It was discovered that athletes who had longer experience in Rafting had higher self-esteem.
However, individuals who just started participating in sports had higher average future
expectation scores. Another study investigating the correlation between self-esteem and
happiness levels revealed that self-esteem was higher as individuals continued to engage in sports
activities for a longer duration (Demir and Duman, 2019). Furthermore, a study conducted by
Coban and Konar (2012) revealed that hearing impaired individuals who participate in sports
possess higher levels of self-esteem than those who do not engage in any physical activity. Another
investigation scrutinised the school status variable's correlation with students' future prospects,
among high school students. In the context of the conducted study, Keskin (2006) reported that
the mean score of students' future expectations who were studying at sports high schools was
higher compared to those studying at other high schools. This indicates that having an interest in
sports can positively influence one's future characteristics such as future-oriented expectations,
self-esteem, self-confidence, and more.

The study found that mean scores for self-esteem and future expectancy were higher among
national athletes than non-national athletes. Similarly, a study investigating future expectations
among university elite karate athletes found that national karate athletes had higher expectations
for the future (Ozbek and Sanli, 2011). Furthermore, the study by Ozsari, Gériicii, Altin, and Boyal
(2018) highlighted that individuals studying for the sports sciences special talent exam hold
optimistic outlooks for their future and exhibit positive relationships. However, Certel and
Bahadir's (2012) investigation into the self-esteem and anger experiences of team sports athletes
found no significant correlation between national status and self-esteem levels. It is believed that
the disparities identified in the study with regards to being a national athlete may vary due to
variations in the sample area. Accordingly, it is hypothesized that individuals who are national
athletes hold higher expectations for the future owing to traits such as self-assurance and elevated
self-worth imparted by being an athlete or national athlete.

Self-esteem develops from birth and is influenced by individuals' positive or negative attitudes,
value judgments, and beliefs about themselves (Taskin, 2019; Yenidiinya, 2005). It significantly
impacts different domains of life, including future expectations, job performance, and career
choices (Betz, Klein, and Taylor, 1996). Individuals with high self-esteem tend to develop
effectively and efficiently in areas such as positive future expectations, self-realisation, and career
choice (Park, Kim, Kwon, & Lee, 2018). Additionally, according to Coban and Konar (2012),
partaking in sports is useful for enhancing self-esteem. Therefore, it can be inferred that self-
esteem and sports can positively influence individuals' future aspirations, and are significant
qualities that can affect their lives.

The study was conducted based on the hypothesis that self-esteem and future expectancy have a
positive connection and can mutually influence each other. The findings indicate a moderately
positive relationship between self-esteem and future expectancy.According to various literature
studies, there appears to be a positive correlation between self-esteem and future expectations
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(Zimbardo and Boyd, 1999; Worrel, McKay, and Andretta, 2015; Freire and Ferreira, 2019; Rey,
Extremera, and Pena, 2011; Yildirim, 2017).

People plan and pursue their daily activities according to their level of self-esteem, shaping their
expectations for the future (Crocker and Wolfe, 2001). Additionally, having positive future
expectations with high levels of self-esteem is crucial for psychological well-being in various
societies (lyu, Du, & Rios, 2019).The study conducted in this regard reveals that the self-esteem of
Rafting athletes predicts around 20% of their future expectations. According to Herman (2005),
individuals with elevated self-efficacy demonstrate elevated self-esteem. Additionally, individuals
with elevated self-esteem and self-efficacy levels are capable of influencing decision-making,
motivation, and expectations (Hajloo, 2014). In summary, individuals with elevated self-esteem
possess self-efficacy, and those with self-efficacy can have a positive effect on their future
expectations.

Based on the results of the research, the following suggestions are presented:

* the sampling area and scope of the study should be changed in order to make more general and
precise evaluations on the relationship between self-esteem and future expectations,

* To be carried out by comparing with different sports branches in self-esteem and future
expectation

* It is recommended that different variables affecting the daily lives of athletes should be
examined with scientific research techniques.

REFERENCES

Bas, T. (2010). Survey. Ankara: Se¢kin Publications, 1.

Betz, N,, E,, Klein, K. L. and Taylor, K. M. (1996). evaluation of a short form of the career decision-making
self-efficacy scale. J. Career Assess, 4, 47-57.

Certel, Z. and Bahadir, Z. (2012). Investigation of the relationship between self-esteem and trait anger and
anger expression style in team sport athletes. Selcuk University Physical Education and Sports Science
Journal, 14 (2), 157-164.

Crocker J. and Wolfe C., T. (2001). Contingencies of self-worth. Psychol. Rev, 108, 593-623.

Cimen, F. (2021). Predictive relationships between the values of internet addiction and future expectation in
university students. Unpublished Master's Thesis, Necmettin Erbakan University Institute of
Educational Sciences, Konya.

Coban, B. and Konar, N. (2012). Comparison of self-esteem levels of hearing impaired national athletes and
hearing impaired people who do not do sports. Selcuk University Physical Education and Sports
Science Journal, 14 (1), 12-17.

Cuhadar, A, Demirel, M., Er, Y., and Serdar, E. (2019). The relationship between leisure time management
and future expectation in high school students. International Journal of Social Research,
12(66),1498-1505.

Cuhadaroglu, C., F. (1985, 7-13 October). A research on self-esteem in young people. Presented at the XXIth
National Congress of Psychiatry and Neurological Sciences, Istanbul.

Demir, K. and Duman, S. (2019). Examining the relationship between individuals' sporting status, self-
esteem and happiness levels. Gaziantep University Journal of Sport Sciences, 4(4), 437-449.

Ege, A. (2018). Investigation of the Effects of the Problems of Adolescents and the Social Support They Perceive
on Their Future Expectations. Published Doctoral Thesis, Hacettepe University Institute of Social
Sciences, Ankara, 33.

Freire, T. and Ferreira, G. (2019). Do 1 need to be positive to be happy? considering the role of self-esteem,
life satisfaction, and psychological distress in portuguese adolescents’ subjective happiness.
Psychological Reports, 123(4), 1064-1082.

George, D. and Mallery, P. (2010). SPSS for Windows Step by Step: A Simple Guide and Reference. Allyn And
Bacon. 1-63.

Giil, B. (2019). Investigation of the effect of eight-week rafting application on some physical and physiological
parameters. Unpublished Master's Thesis, Erzincan Binali Yildirim University Institute of Health
Sciences, Erzincan.

Gllogluy, B. and Karairmak, B. (2010). Self-esteem and psychological resilience as predictors of loneliness in
university students. Aegean Journal of Education, 73-88.

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(16);390-402 400



Celik, R,, Colakoglu, T. / The Effect of Rafting Athletes' Self-Esteem on Future Expectations

Hajloo, N. (2014). Relationships between self-efficacy, self-esteem and procrastination in undergraduate
psychology students. The Iranian Journal of Psychiatry and Behavioral Sciences, 8(3), 42-49.

Kaya, Y. (2021). Examination of self-esteem and professional self-esteem levels of physical education teachers
depending on various variables. Unpublished Master's Thesis. Agr1 Ibrahim Cecen University
Department of Physical Education and Sports, Agri.

Karadag, G., Giiner, I., Cuhadar, D. and Ugan, O. (2008). Self-esteem of nursing students of Gaziantep
University School of Health. Firat Journal of Health Services, 3(7), 29-42.

Karairmak, O. and Sivis, C., R. (2011). The effect of self-esteem and locus of control on psychological
resilience: the mediating role of emotions. Turkish Journal of Psychological Counselling and Guidance,
4(35),30-43.

Karasar, N. (2007a). Scientific research methods. Ankara: Nobel Publishing, 17.

Keskin, V. (2006). Expectations of mothers and fathers who direct their children to sports. Unpublished
Master's Thesis, Afyon Kocatepe University Institute of Health Sciences, Afyonkarahisar.

Kimter, N. (2012). Investigation of self-esteem and subjective perception of religiosity in adolescents in
terms of some variables. Mustafa Kemal University Journal of Institute of Social Sciences, 9 (17), 439-
468.

Ledebur, L.S. (1977). Issues in the economic development of nonmetropolitan united states. Economic
Development Research Report, 1-28.

Lyu, H,, Du, G. and Rios, K,,(2019). The Relationship between future time perspective and self-esteem: a
cross-cultural study of chinese and american college students. Front Psychol, 10, 1518.

Nurmi, J. E. (1991). How do adolescents see their future? a review of the development of future orientation
and planning. Developmental Review, 1(2), 1-59.

Oktan, V. and Sahin, M. (2010). Investigation of the relationship between body image and self-esteem in
female adolescents. International Journal of Human Sciences, 7(2), 543-556.

Ozkul, G. (2020). The interaction between sport and entrepreneurship: sport entrepreneurship and
economic reflections. Nobel Academic Publishing. 1, 340-356.

Ozbek, 0. & Sanly, E. (2011). Reasons and expectations of university elite athletes in karate branch. Nigde
University Journal of Physical Education and Sports Sciences, 5(3).

Ozsar, A., Goriicii, A., Altin, M., & Boyali, M. (2018). Future expectations of individuals preparing for the
special talent exams of the sports sciences faculty of universities. Gaziantep University Journal of
Sport Sciences, 3(1), 10-22.

Park, L.],. Kim, M., Kwon, S. and Lee, H.,G. (2018). The Relationships of self-esteem, future time perspective,
positive affect, social support, and career decision: a longitudinal multilevel study. Frontiers in
Psychology, 99, 514.

Rey, L., Extremera, N. and Pena, M. (2011). Perceived emotional intelligence, self-esteem and life satisfaction
in adolescents. Psychosocial Intervention, 20(2), 227-234.

Simsek, H. (2011). Future expectations of high school students in southeastern Anatolia region and factors
affecting future expectations. Journal of Institutional Education Science , 5(1), 90-109.

Tabachnick, B., G. and Fidell, L., S. (2007). Using multivariate statistics. Pearson Education, 1.

Taskin, S. (2019). Investigation of the effect of 8-week recreational activities on self-esteem in primary school
children. Unpublished Master's Thesis, Batman University Institute of Social Sciences, Batman.

Tuncer,M. (2011). Adaptation of adolescent future expectations scale into Turkish. international periodical
fort he languages, International Periodical For The Languages, Literature and History of Turkish or
Turkic Volume 6/2 Spring 2011, p. 935-948.

Yenidiinya, A. (2005). The relationship between competitive attitude, self-esteem and academic success in high
school students. Unpublished Master's Thesis, Marmara University Institute of Educational Sciences.
Istanbul.

Yetim, A. (2015). Sociology and sport. Ankara: Berikan Publishing House, 7.

Yildirim, Y., Kirimoglu, H. and Temiz, A. (2010). Investigation of physical education and sports teachers'
professional self-esteem levels (Hatay province example). Selcuk University Physical Education and
Sports Science Journal, 12(1), 29-35.

Yildirim, T. (2017). Examining the relationship between self-esteem and perceived social support and life
satisfaction in university students. Unpublished Master's Thesis, Hali¢ University Institute of Social
Sciences, Istanbul.

Zorba, E. and Goksel, A., G. (2016). Factors affecting beach handball athletes in Turkey to start sports and
their future expectations from sports. Journal of Physical Education and Sport Sciences, 13(2), 203-
214.

Zimbardo P. G. and Boyd ]., N. (1999). Putting time in perspective: a valid, reliable individual- differences
metric. J. Pers. Soc. Psychol,77,1271-1288.

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(16);390-402 401



Journal of Interdisciplinary Educational Research

Worrell F. C., Mckay M. T. andAndretta J. R. (2015). Concurrent validity of zimbardo time perspective
inventory profiles: a secondary analysis of data from the United Kingdom. ]. Adolesc. 42 128-139.

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(16);390-402 402



The Journal of ISSN: 2602-2516

N — Journal of Interdisciplinary Educational Research
P S /
@ Inter dl.( Ipllll.ll_\ 2023; 7(16);403-416
Educational Research

Turkish EFL Teachers’ Self-efficacy Levels in the
Implementation of Self-Regulated Learning

Secil TUMEN AKYILDIZ! Vildan DONMUS KAYA?
Cited:
Timen-Akyildiz, S., Donmus-Kaya, V. (2023). Turkish EFL Teachers’ Self-efficacy Levels in the Implementation of Self-Regulated
Learning, Journal of Interdisciplinary Educational Research, 7(16), 403-416, DOI: 10.57135/jier. 1367235

Abstract

Despite the availability of resources and efforts, English as a foreign language (EFL) learners and EFL
teachers face challenges in achieving proficiency in the target language in Turkey. Self-regulation, a
cognitive and motivational trait, is crucial in foreign language learning. Self-regulated learning (SRL) focuses
on learners taking responsibility for their entire learning process, enabling them to engage in metacognitive
processes. It has gained significant attention in recent years due to the rise of autonomous learning practices
and the importance of management skills in EFL education. Teachers can enhance their awareness and
oversight of their students' progress towards their objectives through the use of metacognitive skills.
However, there is a lack of focus on teachers' self-efficacy levels in adopting SRL in language education. This
research aimed to investigate if Turkish EFL teachers actively encourage SRL in their instruction, focusing
on their roles in implementing SRL theory. The causal-comparative model was utilized in the course of this
study. A sample of 211 EFL instructors from high schools in an eastern city in Turkey, was investigated. An
instrument titled "Teacher Self-Efficacy for Implementing Self-Regulated Learning" was utilized to gather
the data. Descriptive statistics, independent sample t-test, and one-way ANOVA analysis were used to
analyze the research data. Findings suggested that the average level of self-efficacy among Turkish EFL
teachers in utilizing SRL strategies to engage students is moderate. The results of the study are of great
implications for the role of educators in promoting students' autonomy and lifelong learning.

Keywords: Self-efficacy, Self-Regulated, EFL.
INTRODUCTION

Despite the availability of numerous resources and the extensive efforts made to utilize them by
instructors, English as a foreign language (EFL from this point forward) learners continue to
encounter challenges in problems in achieving proficiency in the target language in Turkey.
Similarly, EFL teachers encounter a multitude of challenges when it comes to instructing students
in the foreign language. The inadequate proficiency in foreign language abilities among students
has been a subject of ongoing discourse among educators, despite their prolonged exposure to
English instruction at various educational stages. Significant amounts of time and effort are
dedicated to the learning process; however, learners often struggle to progress beyond
foundational knowledge or encounter challenges in advancing their level of competency unless
they possess intrinsic motivation. The discourse surrounding the acquisition of a second or
foreign language often centers on the effectiveness of instructional approaches, neglecting to
adequately address the contextual elements, including individual, social, and societal aspects, that
impact the learning process for Turkish students. The examination of contextual elements can be
approached via the lenses of language, the learner, and the learning process.

Self-regulation is a cognitive and motivational trait that holds significant importance in the realm
of foreign language learning. Self-regulation encompasses the cognitive, affective, and behavioral
processes that individuals employ in a deliberate and systematic manner to influence their
acquisition of knowledge and abilities. (Zimmerman, 2000). Self-regulated learning (SRL
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hereafter), which centers on learners assuming responsibility for their entire learning process,
has been the subject of investigation by numerous researchers over the course of time. The
significance of learner autonomy in SRL renders it a highly significant subject in the field of
educational research. The current scholarly literature on SRL presents empirical evidence that
supports the idea that individuals who possess the ability to effectively regulate and oversee both
the learning process and their own motivation demonstrate improved capabilities in navigating
the diverse challenges prevalent in today's society. (Lee, 1998; Brown, 2000; Harmer, 2001).
According to Zimmerman (2000), SRL strategies encompass internally generated cognitive
processes, emotional states, and behaviors that are purposefully employed to influence one's
acquisition of knowledge and skills. The primary focus of SRL lies in facilitating learners' ability
to engage in metacognitive processes, wherein they monitor, control, and regulate their own
cognitive activity (Randi & Corno, 2000). In accordance with this notion, educators can enhance
their awareness and oversight of their students' progress towards their objectives through the
utilization of metacognitive skills. Therefore, teachers have the ability to augment the linguistic
proficiency and understanding of their students. Hence, acquiring knowledge on the self-efficacy
levels exhibited by Turkish EFL teachers in relation to their implementation of SRL practices
within the EFL domain becomes imperative.

The body of scholarly work pertaining to SRL has experienced a steady growth in recent years,
mostly driven by the increasing prevalence of autonomous learning practices, the significance of
management skills, and the advancement of those abilities within the context of EFL education
(Nejabati, 2015; Mahmoodi , Kalantari, Ghaslani, 2014; Oztiirk & Cakiroglu, 2014; Torres, 2013;
Abbasnasab, Mohd Saad & Boroomand, 2012). While there is a substantial body of material on the
self-regulation skills of learners, even, research has been conducted on the self-efficacy of students
in relation to their ability to engage in self-regulated learning (Wang & Bai, 2017), there is a
noticeable lack of emphasis on the self-efficacy levels of teachers in adopting self-regulation in
language education. Prior research has also demonstrated a notable positive correlation between
self-efficacy beliefs, self-regulated learning behaviors, and English language academic
achievement (Wang, Schwab, Fenn & Chang, 2013). This research examines the concepts of self-
efficacy and self-regulation as forms of metacognitive knowledge, as described by Flavell (1979)
as Wang and Bai (2017) did. It aligns with Dérnyei's (2005) suggestion to prioritize psychological
views in the study of language learning. Therefore, the primary objective of the current
investigation is to determine if Turkish EFL teachers actively encourage SRL within the context of
their instruction and it is hoped to contribute to the field with considerable results. The present
study aims to examine the concept of SRL in a broader framework, followed by a specific focus on
teachers’ roles in implementing SRL theory into practice. The study then will provide the findings
related to the self-efficacy levels of Turkish EFL teachers in implementing SRL in EFL and
afterwards engage in a comprehensive discussion of these findings.

SRL Theory

The concept of self-regulation has been identified as a contributing factor to the variations
observed in students' learning processes, particularly in relation to time management and
productivity. Zimmerman's concept of self-regulation encompasses distinct levels of self-
regulation (Zimmerman, 2002). Zimmerman's (1998) SRL model outlines a framework consisting
of three distinct phases: the forethought phase, which encompasses processes that occur prior to
engaging in learning activities; the performance phase, which encompasses processes that occur
during active practice; and the self-reflection phase, which encompasses processes that occur at
the conclusion of the learning event. During the initial phase, known as the forethought stage,
learners engage in the analysis of the job at hand and establish their objectives. Based on this
foundation, they organize the tactics required to attain these objectives. The motivation of
learners has a significant impact on all processes. Furthermore, this encompasses their current
level of motivation about the specific work, as well as their remaining motivational factors such
as their perceived self-efficacy or goal orientations. Students that possess self-regulatory skills
demonstrate an understanding of their accountability for their own learning. They recognize that
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they bear the major responsibility for their educational progress. The monitoring phase
necessitates learners to actively engage in the monitoring of their own learning processes in
accordance with their predetermined objectives. According to Pintrich (2000), self-regulation is
characterized as a productive and efficient cognitive process in which learners establish their
learning objectives and actively manage their motivation, behaviors, and cognition. This process
is influenced and shaped by both internal goals and external environmental factors. Pintrich's
approach primarily focuses on the elements of motivation and goal orientation within the self-
regulation process.

According to Brown (2000), Slavin's definition of learning is characterized as "a transformation
in an individual resulting from exposure to various experiences" (p. 7). The notion of experience
underscores the significance of learners' active engagement in the learning process, as opposed
to their passive reception of knowledge. In addition to the experiential aspect, learner autonomy
encompasses the essential elements of learners' skills, capacities, background knowledge, and
desires, all of which contribute to their active engagement in the learning process. In the field of
education, various learning strategies have been adopted and studied extensively. Notably,
research has shown that approaches that emphasize student autonomy tend to be more effective
(Harmer, 2001; Lee, 1998). When learners have the opportunity to assume responsibility for their
own learning, the knowledge they receive is more likely to be retained over the long term and
integrated into their daily life. The integration of these factors resulted in the development of SRL,
which evolved as a comprehensive framework for understanding the learning process. SRL
encompasses both cognitive and affective aspects and is closely linked to the concept of learner-
centered pedagogy (Paris & Paris, 2001). SRL, a concept that originated in the field of educational
psychology around the mid-1980s, refers to the cognitive and motivational processes by which
learners organize their own learning at each step (Zimmerman, 2002). Motivation is a
fundamental element within the framework of SRL. In addition to facilitating learners' cognitive
adaptation to the learning process, it is imperative to adequately prepare students from a
motivational standpoint. This is due to the fact that the attainment of good learning outcomes is
contingent upon students' intrinsic motivation to engage in studying (Nota, Soresi, & Zimmerman,
2004). According to Schunk (2005) and Mega, Ronconi, and De Beni (2014), individuals who
possess self-regulated learning abilities, which are associated with high levels of motivation, tend
to effectively engage in the learning process, leading to improved academic performance.

As to Zimmerman's (1990) findings, individuals who exhibit self-regulated learning possess the
capacity to establish precise objectives for themselves, subsequently overseeing and ultimately
assessing their own cognitive processes. During the process of SRL, learners progressively
develop the ability to become autonomous learners. In the beginning, educators, assuming the
role of facilitators, assist learners in identifying their areas of strength and weakness through the
provision of feedback. According to Pintrich (1995), learners undergo a transformation wherein
they develop into self-regulated learners who possess a keen understanding of their own
strengths and shortcomings, and possess the capacity to effectively govern their own behavior. As
individuals progress in their learning journey, they assume complete accountability for their
educational pursuits, encompassing the regulation of their motivation and the development of
metacognitive skills. Lombaerts, De Backer, Engels, Van Braak, and Athanasou (2009) stated that
self-regulated learners possess the following abilities: - Identifying their learning objectives -
Identifying the necessary resources to achieve those objectives.

Pintrich (2004) asserts that self-regulation models share four key assumptions, notwithstanding
some variations in general. First and foremost, it is important to note that all models discussed in
this study adhere to a cognitive and constructivist perspective on learning. Learners are mandated
to construct their own learning processes as engaged participants in the educational endeavor.
The second premise posits that every student possesses the capacity to effectively monitor,
control, and regulate their own cognitive processes, motivational factors, behavioral patterns, and
learning environment. Furthermore, it is posited by models that learners must engage in the
regulation of their cognition, motivation, and behavior in order to effectively monitor the learning
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process and attain desired objectives. In all models, there exists a connection between the
personal-contextual features of learners and their academic performance or achievements, which
is mediated by self-regulated learning. In essence, the success of the learning process is influenced
not only by the personal-contextual qualities of the learners, but also by their self-regulation,
which plays a mediating role. Then, according to Pajares (2008), self-regulation may serve as a
mediator in the relationship between self-efficacy and academic achievement. It is because self-
regulation refers to an individual's ability to effectively manage their emotions and behaviors in
order to achieve desired objectives (Farrington et al., 2012).

In order to effectively approach a learning activity, it is essential to establish a comprehensive
plan. This plan should encompass several aspects such as determining the optimal working tempo,
strategizing the learning approach, consistently monitoring progress, and making necessary
adjustments until the desired outcomes are achieved. According to Lombaerts, De Backer, Engels,
Van Braak, and Athanasou (2009, p.90), self-regulated learners possess the following abilities: -
Identifying their learning objectives - Identifying the necessary resources to achieve those
objectives. In order to effectively approach a learning activity, it is essential to establish a
comprehensive plan. This plan should encompass several aspects such as determining the optimal
working tempo, strategizing the learning approach, consistently monitoring progress, and making
necessary adjustments until the desired outcomes are achieved.

SRL, a topic that has been extensively investigated by numerous scholars, has garnered significant
attention within the realm of education due to its notable impact on learners' motivation and
academic achievements (Boekaerts, 1999; Cleary & Zimmerman, 2002; Perry & Vandekamp,
2010; Schunk, 1996; Zimmerman & Schunk, 2001). In the contemporary era characterized by
advanced technology, it is imperative for learners to possess self-regulation competences and
skills in order to effectively navigate the challenges presented by the evolving educational
paradigm. Since, he notion of SRL in the context of language learning has expanded due to
advancements in technological tools (Lai & Gu, 2011; Lai, 2013). Technology provides students
with a wide range of resources to engage in independent language learning activities. Given the
contemporary circumstances of the 21st century, it is pertinent to examine the concept of self-
regulated learning within the realm of foreign language acquisition. This is because the process of
learning a foreign language necessitates individuals to actively regulate and manage their own
learning endeavors. Consistently, research has demonstrated that proficient language learners
possess a profound comprehension of the inner workings of language and are aware of how to
accelerate their language learning endeavors by employing effective strategies (Haukas 2018;
Zhang & Goh 2006). Learners' metacognition is the common term for this type of methodical
thought demonstrated by second/foreign language learners. Therefore, it is imperative that
language learners in all contexts strive to transform into "metacognitively strong" learners
(Zhang, 2001). Metacognition plays a pivotal role in comprehending learners inside educational
settings and beyond. Self-regulated learning is a concept that is closely associated with this notion.
Self-regulated learning is a fundamental characteristic observed in proficient language learners
as well (Zhang & Zhang, 2019).

Teachers’ Role in Implementing SRL Theory into Practice

The concept of learner-centered learning has been widely acknowledged as a beneficial technique
within the field of SRL psychology. In the context of SRL, it is advocated that learners engage
actively in all facets of their learning process in order to exhibit enhanced academic outcomes.
Therefore, scholars propose a range of strategies to augment student engagement in the
educational endeavor (Paris & Paris, 2001; Cleary & Zimmerman, 2004; Pintrich, 1995). In the
words of Paris and Paris (2001), the development of learners' grasp of SRL occurs through three
distinct mechanisms: indirect acquisition through experience, direct acquisition through
interaction, and elicitation through practice (p. 98). The initial approach entails learners
cultivating their self-regulatory abilities through the acquisition of knowledge from genuine and
recurrent encounters. Learners acquire SRL knowledge and abilities through the process of
observing individuals in their immediate social environment, including teachers, peers, and family
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members. In the second approach, educators provide explicit and unambiguous instructions in
order to minimize potential sources of diversion. The teacher emphasizes the significance and
relevance of SRL in order to enhance students' consciousness. During this instructional procedure,
the educator establishes the desired skill by presenting a series of activities that include both
illustrative instances and counterexamples. Additionally, learners are afforded the opportunity to
engage in practice exercises with the provision of constructive feedback. The elicitation approach
has the potential to enhance learners’ SRL skills through their engagement in practice, which
involves the integration of SRL with the task's inherent characteristics. In a collaborative learning
environment, learners are required to actively engage in several aspects of SRL, including
evaluating their own progress, modifying or implementing strategies, and effectively managing
their time and resources. Pintrich (1995) provides five ideas for enhancing SRL, which are
applicable to both learners and educators:

-It is imperative for students to cultivate a heightened level of consciousness regarding their
behavior, motivation, and cognition.

-It is vital for students to possess optimistic motivational thoughts.
-Faculty members have the potential to serve as exemplars of self-regulated learning.
-It is imperative for students to engage in the utilization of self-regulatory learning mechanisms.

-Classroom assignments possess the potential and should be seen as avenues for fostering student
self-regulation.

Pintrich (1995) highlights the significance of feedback as a means for learners to gain insight into
their strengths and limitations, enabling them to adapt their learning strategies accordingly. As
defined by Corno (1989), in the field of SRL psychology, the job of the teacher is characterized as
that of a facilitator who motivates students to maintain their focus on learning tasks in the
presence of many distractions. Teachers play a vital role in facilitating the development of self-
regulation skills by adapting classroom environments and designing learning experiences (Randi,
2004; Moos & Ringdal, 2012). In the opinion of Perry and Vandekamp (2010), it is imperative for
educators to cultivate educational settings that empower children to assume control and exercise
autonomy in their learning experiences, as opposed to adhering to traditional teacher-centric
approaches. According to Lombaerts et al. (2007), students are provided with opportunities to
participate in meaningful learning tasks under the guidance of instructors' scaffolding and the
implementation of self-reflection practices. Teachers establish educational settings that are
designed to minimize external disturbances that hinder students' concentration. The act of
motivation serves to enhance learners' attentiveness to their assignments and ultimately fosters
a deeper level of comprehension. Furthermore, educators facilitate the development of students’
metacognitive skills by placing emphasis on the importance of establishing short-term,
achievable, and specific goals in order to effectively control their learning process. Another
responsibility of teachers in facilitating SRL inside the classroom is to empower students to make
informed decisions pertaining to their own learning processes. Additionally, teachers should
create opportunities for students to engage in regular self-assessment of both the outcomes and
processes of their learning. Educators also employ non-intimidating evaluation methods,
prioritizing the attainment of objectives while motivating students to focus on their own
advancement (Lombaerts, Engels, & Vanderfaeillie, 2007). Educators establish educational
settings that are deliberately shielded from external disturbances that impede students'
concentration. The act of motivation serves to enhance learners' attentiveness to their
assignments and ultimately fosters a deeper level of comprehension. Furthermore, educators
provide assistance to students in effectively overseeing their educational journey by placing
emphasis on the importance of establishing concise, achievable, and specific goals. In the words
of Lombaerts et al. (2007), the organization of the learning environment has a favorable impact
onlearners, leading to improved management of the learning process, increased task performance
confidence, and heightened motivation to learn.

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(16);403-416 407



Journal of Interdisciplinary Educational Research

Since a systematic and contingent interaction between the instructor and the students is required
to properly equip learners with SRL techniques (Cohen, 2003; Nunan, 1997; Oxford, 2001;
Pintrich, 2000), language teachers are seen as playing a significant role in promoting SRL
strategies. However, research shows that teachers hardly ever use SRL training in conventional
classroom settings, whereas tutors of one or two students frequently do (Weaver & Cohen, 1994).
Based on Zhang and Goh (2006), language learners will be able to understand their own thought
and learning processes and, as a result, supervise the selection and implementation of learning
techniques, decide how to proceed with a learning assignment, and continuously assess their own
performance. At this point, the study's goal is to conduct an initial study to determine how
effective EFL teachers are at adopting SRL methods. Therefore, using a quantitative approach, the
study investigated the degrees of Turkish in-service EFL teachers' self-efficacy in implementing
SRL. In accordance with the objective of the study, the research questions were established in the
following manner:

1- What are the self-efficacy levels of Turkish EFL teachers in regards to the implementation of
SRL strategies, creating cooperative learning environments, and creating enriched learning
environments in EFL instruction?

2- Is there a notable difference in the levels of self-efficacy exhibited by EFL teachers when it
comes to their ability to apply SRL, with regards to factors such as gender, teaching experience,
and undergraduate field of study?

The findings have the potential to inform future research endeavors by providing an overview of
the current status of SRL integration in foreign language teaching and identifying the self-efficacy
levels of teachers for its implementation.

METHOD
Research Model

The study model of causal comparison investigates the causal relationships between events,
specifically focusing on the causes and effects of a pre-existing or observed event in its natural
conditions, without any external intervention. (Fraenkel et al.,, 2011; Sozbilir, 2014). Therefore,
the present study employed a causal-comparative model to investigate potential differences in the
levels of self-efficacy among Turkish EFL teachers, with respect to independent variables
including gender, teaching experience, and undergraduate field of study.

Participants

Table 1. The Demographic Characteristics of the Participants

Gender Female:135 Male:76

Teaching Experience 1-5 years: 40 6-10 years:94 11-15 years:44 16 above:33
Undergraduate Area English Language English Language Others:31

of Study Teaching:97 and Literature:83

Total 211

Based on the data presented in Table 1, the sample for this study comprised 211 EFL instructors
employed at high schools located in Elazig, a city situated in the eastern region of Turkey. A total of
211 participants were considered to be an adequate sample size. It has been noted that ensuring the
sample size is at least five times more than the number of items fulfills the fundamental assumptions
(Cokluk et. al., 2010). The main aim of the present study is to ascertain if Turkish EFL instructors
actively promote SRL in their instructional practices in high school level. Therefore, the study group
was comprised of EFL teachers working within high schools. The process of participant selection
employed purposeful sampling.

The scale received responses from 254 EFL instructors working in Elazig in total. The analysis was
refined by eliminating a cumulative sum of 43 data points through the application of control measures.
Hence, a final count of 211 participants was retained. 76 participants were classified as male, while 135
were classified as female. Regarding the participants' teaching experience, it was found that 40
individuals had accumulated 1 to 5 years of teaching experience, while 94 participants reported having
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6 to 10 years of experience. Additionally, 44 teachers indicated having 11 to 15 years of experience,
while 33 participants reported having 16 or more years of experience in the field of EFL instruction.
When queried about their undergraduate field of study, 97 of the respondents indicated that they obtained
their degrees from the department of English Language Teaching (ELT). Additionally, 83 of the
participants pursued their studies in the department of English Language & Literature (ELL), while 31%
of the respondents graduated from other departments with a focus on English language.

Data Collection Tools

Personal information form and a “Teacher Self-Efficacy for Implementing Self-Regulated
Learning” scale developed by De Smul, Heirweg, Van Keer, Devos and Vandevelde (2018), and
adapted to Turkish by Saylan-Kirmizigiil, Kizkapan and Tanik-Onal (2022) was used to collect the
data of the study. The personal information form encompasses inquiries regarding the gender,
teaching experience, and undergraduate field of Turkish EFL instructors. Teacher self-efficacy for
implementing self-regulated learning scale adapted to Turkish by Saylan-Kirmizgiil, Kizkapan
and Tanik-Onal (2022) consists of 3 factors (self-efficacy for introducing self-regulated learning
strategies, self-efficacy for creating cooperative learning environments, and self-efficacy for
creating enriched learning environments) and 21 items that explain 51,8 % of the variance.
Cronbach Alpha internal consistency coefficients are calculated as .810 for self-efficacy for
introducing self-regulated learning strategies, .867 for self-efficacy for creating cooperative
learning environments, .813 for self-efficacy for creating enriched learning environments, and
.917 for the entire scale in adaptation results. Therefore, it can be asserted that the utilization of
the five-point Likert type scale constitutes a valid and reliable means of assessing teacher self-
efficacy in relation to the implementation of self-regulated learning.

In the current study, Cronbach Alpha internal consistency coefficients are calculated as .883 for
self-efficacy for introducing self-regulated learning strategies, .943 for self-efficacy for creating
cooperative learning environments, .885 for self-efficacy for creating enriched learning
environments, and .936 for the entire scale in adaptation results. The five-point Likert type scale
is a valid and reliable measurement tool that measures Turkish EFL Teachers self-efficacy for
implementing self-regulated learning.

Data Analysis

The utilization of parametric tests in quantitative research is advantageous in terms of the
dependability and applicability of the research findings (Can, 2014). Therefore, the employment
of parametric tests was employed in this study to enhance the reliability and applicability of the
research in order to utilize parametric tests, some criteria must be followed. Firstly, the data
should be on a range scale or above. Additionally, the data should have a normal distribution, and
it is important to verify that the assumptions of equal group variances are satisfied (Can, 2014).
To establish these assumptions, an examination of the data was conducted, and descriptive
statistics were utilized to assess the skewness and kurtosis values of the items, ensuring they fell
within the range of "+1" (Cokluk, Sekercioglu, & Buyukozturk, 2016). Additionally, the z scores
were evaluated to determine if they fell within the range of "+3.29" (Field, 2013). The analysis of
the data largely focused on the examination of loss and extreme values. Subsequently, the
skewness and kurtosis values of the elements were computed. Furthermore, an attempt was made
to visually investigate the distribution of the data using histograms and P-P graphs. A total of 43
points of data were removed from the analysis by the implementation of control measures, such
as controlling for the control item, extremes, and other descriptors. As a result of the descriptive
analysis, analyzes were made with the remaining 211 data. During the examination of the research
data, various statistical techniques were employed, including descriptive statistics such as the
arithmetic mean and standard deviation, as well as the independent sample t-test and one-way
ANOVA analysis. The significance criterion for the inferential analysis was established as p < .05.
According to Miller (1969), the Bonferroni test is a commonly employed method for doing
multiple comparisons, as indicated by t statistics. Notably, this test does not necessitate the
assumption of equal sample sizes. The effect sizes (n2) obtained due to the calculations were
interpreted by being compared with certain criterion values. These values are (Green & Salkind,

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(16);403-416 409



Journal of Interdisciplinary Educational Research

2005, p. 157) “n2< 0.01” indicates that there is small effect size, “n2< 0.06” indicates that there is
medium effect size, and “n2< 0.14” indicates that there is large effect size.

FINDINGS AND RESULTS

The results of the analysis are presented in this section in accordance with the sequential order
of the sub-problems.

Self-Efficacy Levels of Turkish EFL Teachers in the Implementation of Self-Regulated Learning

In order to assess the self-efficacy levels of Turkish EFL teachers in the application of self-
regulated learning, mean values and standard deviation were computed. The findings of the
analysis are presented in Table 2.

Table 2. Descriptive Analysis of the Self-efficacy Levels of Turkish EFL Teachers in the
Implementation of SRL

Factors N Mean Sd
introducing self-regulated learning strategies 211 2,73 ,99
creating cooperative learning environments 211 2,57 ,79
creating enriched learning environments 211 2,80 1,02

As seen in Table 2, the mean of self-efficacy for introducing self-regulated learning strategies that
EFL teachers in “can do moderately”, is M= 2.73 standard deviation Sd = .99. While the mean of
self-efficacy for creating cooperative learning environments that EFL teachers in “can do
limitedly” is M= 2.57, the standard deviation is Sd = .79. The mean of self-efficacy for creating
enriched learning environments that EFL teachers in “can do moderately”, is M= 2.80 standard
deviation Sd = 1.02.

Differentiation of Self-Efficacy Levels of Turkish EFL Teachers in the Implementation of Self-
Regulated Learning Regarding Gender

The findings of an independent samples t-test are presented in Table 3, which aims to investigate
potential differences in the self-efficacy levels of Turkish EFL teachers with respect to their gender
in relation to the implementation of self-regulated learning.

Table 3. t-test Results Revealing Gender Differences in Self-efficacy Levels among Turkish EFL
Teachers’ Implementation of SRL

Factors Gender N M Sd t p Effect size (n?)
introducing self-regulated Male 76 2,05 ,646 -9,521 ,000* ,02
learning strategies Female 135 3,11 ,954

Male 76 2,09 ,683 -7,386 ,000%* ,02
creating cooperative Female 135 2,84 724
learning environments
creating enriched learning Male 76 2,04 ,822 -9,772 ,000* ,02
environments Female 135 3,23 ,859

A significant difference was found in favor of female EFL teachers in the factor of introducing self-
regulated learning strategies [t (209) =-9,521, p <.05] in terms of gender variable. While the mean
of female EFL teachers' self-efficacy for introducing self-regulated learning strategies is M = 3.11,
the mean of male EFL teachers is M =2.05. The results indicate that female EFL teachers exhibit
higher levels of self-efficacy in implementing self-regulated learning practices compared to their
male counterparts. The effect size of the observed difference was computed and found to be n2 =
0.02. Consequently, the magnitude of the change in effect size is minimal.

As Table 3 shows, self-efficacy for creating cooperative learning environments levels of EFL
teachers differ significantly [t (209) = -7,386, p <.05] in terms of gender variable. The arithmetic
means of female EFL teachers (M=2.84) are higher than those of males EFL teachers concerning
self-efficacy for creating cooperative learning environments levels. The effect size of the difference
was calculated as 2 = 0.02. Therefore, the effect size of the difference is again minimal.
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The other finding from the same table shows that there is statistically significant difference [t
(209) =-9,772, p <.05] between self-efficacy for creating enriched learning environments levels
of EFL teachers and their genders (female: M= 3.23; male: M= 2.04). The effect size of the observed
difference was computed asn2 = 0.02. Hence, the observed difference exhibits a limited effect size.

Differentiation of Self-Efficacy Levels of Turkish EFL Teachers in the Implementation of Self-
Regulated Learning Regarding Their Teaching Experience

The findings of the one-way ANOVA test, presented in Table 4, aim to ascertain potential
variations in instructors' engagement in professional development activities based on their levels
of teaching experience.

Table 4. ANOVA Test Results on the Differentiation of Self-Efficacy Levels of Turkish EFL Teachers
in the Implementation of SRL Regarding Teaching Experience

Sum of Mean

Factors Squares df Square F p
introducing self- Between Groups 6,729 3 2,243 2,314 ,077
regulated learning Within Groups 200,622 207 ,969
strategies Total 207,351 210
creating cooperative Between Groups 1,994 3 ,665 1,051 371
learning environments Within Groups 130,906 207 ,632

Total 132,900 210
creating enriched Be_tw_een Groups 8,107 3 2,702 2,662 ,050
learning environments Within Groups 210,136 207 1,015

Total 218,243 210

According to the findings presented in Table 4, there is no significant difference in the levels of
self-efficacy among EFL teachers with regards to their teaching experiences, specifically in the
areas of introducing self-regulated learning strategies, creating cooperative learning
environments, and creating enriched learning environments. But the arithmetic means of “1-5
years teaching experiences” EFL teachers in self-efficacy for introducing self-regulated learning
strategies levels (M=3.02), self-efficacy for creating cooperative learning environments levels
(M=2.71) and self-efficacy for creating enriched learning environments levels (M=2.96) are higher
than the others.

Differentiation of Self-Efficacy Levels of Turkish EFL Teachers in the Implementation of Self-
Regulated Learning in Terms of undergraduate field

The findings of a one-way ANOVA test are presented in Table 4, which aims to examine the self-
efficacy levels of Turkish EFL instructors in the implementation of self-regulated learning,
specifically in relation to their undergraduate field.

Table 5. ANOVA Test Results on the Differentiation of Self-Efficacy Levels of Turkish EFL Teachers
in the Implementation of SRL Regarding Undergraduate Field of Study

Sum of Mean Differencea Effect size
Factors Squares df Square F m2)
. ) Between Groups 82,426 2 41,213 68,620 ,000 1>2,1>3, ,39
introducing self- Wwithin Groups 124,924 208 ,601 2>3
regulated Total
learning 207,351 210
strategies
creating Between Groups 58,434 2 29,217 81,610 ,000 1>2,1>3 44
cooperative Within Groups 74,466 208 ,358
learning Total
environments 132,900 210
creating enriched Between Groups 79,973 2 39,986 60,151 ,000 1>2,1>3 ,36
learning Within Groups 138,270 208 ,665
environments  Total 218,243 210

Levene f1 = 9,626; p=,000 Levene f2 = 12,265; p=,000 Levene f3 = 20,805; p=,000
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According to the one-way ANOVA test result, it was determined that in self-efficacy for introducing
self-regulated learning strategies levels significantly [F= 68.620, p <.05] differed in terms of the
undergraduate fields of EFL teachers. To identify the specific groups in which differences exist,
the results of the Dunnett C test indicate that there is a significant difference in the levels of self-
efficacy for introducing self-regulated learning strategies among the department of ELT (M = 3.39)
groups compared to the department of ELL (M = 2.28) groups and other departments (M = 1.85)
groups. There was a significant difference in the levels of self-efficacy for introducing self-
regulated learning strategies between the ELL group (M = 2.28) and the other groups (M = 1.85).
The calculated effect size of the difference, denoted as 12 = 0.39, is considered to be large.

According to the findings shown in Table 4, there was a significant difference in the degrees of
self-efficacy for developing cooperative learning settings among EFL teachers in different
undergraduate disciplines (F= 81.610, p <.05). The findings of the Dunnett C test indicate that
there is a significant difference in the levels of self-efficacy for developing cooperative learning
settings between the groups from the department of ELT (M = 3.14), the department of ELL (M=
2.15), and the other groups (M = 1.92). The calculated effect size of the difference, indicated as n2
= 0.44, is regarded to be large.

The other finding from the same table shows self-efficacy for creating enriched learning
environments levels significantly [F= 60.151, p <.05] differed in terms of the undergraduate fields
of EFL teachers. The Dunnett C test results, self-efficacy for creating enriched learning
environments levels of the ELT (M =3.47) groups differed significantly from ELL (M =2.27) groups
and others (M= 2.15) groups. The computed effect size for the difference, shown as n2 = 0.36,
indicates a substantial magnitude.

CONCLUSION and DISCUSSION

The main aim of the present study was to assess the extent to which Turkish EFL teachers promote
SRL in their instructional practices. The findings indicate that, on average, Turkish EFL teachers
possess a moderate level of self-efficacy in fostering student engagement with SRL strategies. The
first category of the scale pertained to the amount of self-efficacy exhibited by EFL teachers while
presenting SRL strategies to their students. The data clearly demonstrated that a moderate
proportion of respondents reported incorporating SRL strategies into their instructional practices
for students. The development and sustainability of self-regulated learning are influenced by
various interconnected factors, as proposed by Bandura (1993), Boekaerts (1999), Pintrich
(2000), and Zimmerman (2008). Among these factors, motivation plays a crucial role (Kurman,
2001; Ommundsen, Haugen, & Lund, 2005; Wang & Holcombe, 2010). Hence, the active
encouragement of teachers in pushing their students to utilize self-regulated learning (SRL)
practices assumes a significant role within educational environments.

Previous studies demonstrated a reciprocal relationship between self-efficacy and the utilization
of self-regulation mechanisms, resulting in mutually beneficial outcomes (Pajares,2008).
Therefore, it can be claimed that there is a positive correlation between higher levels of self-
efficacy beliefs and the utilization of self-regulation strategies. Additionally, earlier research
conducted by Bouffard-Bouchard, Parent, and Larivee (1991), Schunk (1984), and Zimmerman
and Martinez-Pons (1990) demonstrated that the use of self-regulation strategies can result in
increased self-efficacy beliefs and academic achievement. It can be inferred that the moderate
levels of self-efficacy beliefs among Turkish EFL teachers in using SRL methodologies in their
courses may have an impact on students' academic performance in EFL classes. It is because the
delivery of social support by both teachers and peers has a significant role in facilitating the
development of self-regulation skills among students. The results of a study conducted with fifth
grade students indicated that there was a higher occurrence of task engagement and utilization of
SRL strategies among students who consistently got assistance from both their instructor and
peers (Patrick, Ryan, & Kaplan, 2007).

The second dimension of the scale was concerned with the level of self-efficacy demonstrated by
Turkish EFL teachers while establishing cooperative learning settings for their students. The
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statistics conclusively indicated that a moderate level of participants reported implementing
cooperative learning settings in their instructional approaches for students. SRL emphasizes the
active engagement of learners in their own learning process. The arrangement of the learning
environment and instructional settings in alignment with students' prior experiences and
personal interests fosters active engagement among learners and empowers them to assume
ownership of the learning journey (Randi, 2004; Moos & Ringdal, 2012). The existing body of
evidence indicates that within a self-regulated learning environment, when teachers assume the
role of facilitators, students require peer support in order to effectively navigate and address the
various challenges that may arise during the learning process. The necessity of student
cooperation is a fundamental element within the process of self-regulation, as highlighted by Paris
and Paris (2001).

The third dimension of the scale pertained to the degree of self-efficacy exhibited by Turkish EFL
teachers in the process of creating enhanced learning environments for their students. The
statistical data provided clear evidence that an average proportion of participants included
enriched learning environments into their instructional strategies for students. Despite the time
constraints, teachers are frequently expected to complete numerous responsibilities. The
establishment of enhanced learning environments is crucial in facilitating the utilization of self-
regulated learning (SRL) strategies by students. It is crucial to have in mind that the utilization of
self-regulated learning (SRL) methodologies can facilitate students in acquiring new knowledge
and adequately equipping themselves for the corresponding tasks (Paris & Winograd, 1990).

The next finding of the present study pertains to the potential variations in the degrees of self-
efficacy among Turkish EFL teachers, specifically in connection to their gender, in the context of
self-regulated learning implementation. A notable disparity was observed, indicating a preference
for female EFL teachers in the aspect of using self-regulated learning methodologies. This finding
aligns with the findings of previous studies conducted by, Soliman and Alenazi (2007), Yan (2018),
Ozdemir and Onal (2021), and Giines (2023), which support the notion that female teachers
exhibit higher levels of positivity and willingness to incorporate SRL strategies in their
instructional practices. Based on the findings of the study conducted by Elmas, Demird6gen and
Geban (2011), it has been observed that female instructors tend to experience a greater sense of
ease when sharing their knowledge with others, whereas male teachers are more inclined to
assume teacher-centered positions throughout the duration of their teaching profession. The
researchers argue that the preference of male instructors for teacher-centered teaching styles
may be influenced by their aspiration to embody an authoritative role that aligns with their
societal role within the community.

One further discovery from the present study indicates that there exists no statistically significant
variation in the degrees of self-efficacy in implementing SRL strategies among EFL instructors in
relation to their teaching experiences. To promote SRL, educators are required to relinquish
conventional teacher-centered instructional approaches and acquire proficiency in pedagogy
tailored to the requirements of the emerging educational paradigm (Lau, 2013). The findings of
Huberman (1993), Martin et al. (2006), Soliman & Alenazi (2007), Bolton (2018); Zembat &
Yilmaz (2018) differ with the present study, as they observed that teachers, through their
accumulated experience, acquire expertise in their respective areas and employ various
instructional approaches that foster learner autonomy and have a favorable impact on the
development of self-regulation skills in learners. In contrast, the findings of Ghaith & Yaghi (1997),
Wilcox-Herzog (2002), Sara¢ and Tarhan (2020) differ with the current conclusion, suggesting
that novice instructors are more effective in fostering learners' self-regulated learning (SRL)
abilities compared to experienced teachers. This discrepancy may be attributed to the novice
teachers' greater familiarity with contemporary learner-centeredness principles.

The final discovery of the research pertains to the impact of the undergraduate field on the self-
efficacy levels of EFL instructors in their use of SRL methodologies. The field of study had been
pursued by teachers plays a crucial role in shaping teachers' implementation of SRL strategies. A
notable disparity exists in the degrees of self-efficacy pertaining to the use of SRL practices within
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the department of English Language Teaching (ELT). This finding corroborates the hypotheses
that were considered prior to embarking on the current inquiry. Teachers received training in
educational institutions are likely to place a high emphasis on their students’ ability to make their
own decisions, which is one of the most important implications that can be drawn from this
finding.

The existing corpus of research in the field of EFL lacks comprehensive studies that investigate
the levels of self-efficacy among teachers in utilizing SRL strategies in their instructional practices,
as far as the researchers are aware. The current study offered significant insights into the
teachers' role in fostering students' autonomy and lifelong learning. The increasing fascination
and widespread appeal of autonomous and lifelong learners have underscored the growing
importance of students' capacity to actively participate in SRL. By instructing students in the
development of self-regulatory learning skills, educators may enhance their effectiveness in
fostering academic attainment, motivation, and the cultivation of lifelong learning. In order to
adequately equip students with the skills essential for SRL, it may be necessary to implement
significant modifications at the school level. These changes would enable teachers to effectively
devote the required time and resources for student preparation. The organization of classroom
curricula and assessment systems should prioritize and appreciate independent inquiry and
strategic problem-solving (Patrick et al., 2007). The present study primarily examined the self-
efficacy levels of teachers in implementing SRL strategies in the context of EFL. However, it is
important to note that this study only addresses one aspect of the broader topic. Therefore, future
research should aim to investigate a more comprehensive context that incorporates teachers'
attitudes and competences as practitioners in the field of EFL.
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Abstract

High school is a period when adolescents often experience career anxiety. Career anxiety can increase
school burnout, and school burnout can intensify career anxiety. The objective of this study was to identify
the relationship between adolescent students' burnout and career anxiety. This is a descriptive study. The
490 voluntary adolescent students studying at a state high school in Turkey constituted the sample of the
research. The students have a mean age of 15.77 (SD = 3.46), and 55.3% are female. The total School Burnout
Scale (SBS) mean score 96.48 (SD = 12.20) of student, and total Career Anxiety Scale (CAS) mean score 49.56
(SD =7.48) for the students. Statistically significant positive correlations were found between the total score
and subscale scores of SBS and CAS. Female students had statistically lower CAS scores and higher SBS
compared to male students. Students whose mothers had a bachelor's/master's degree had lower CAS
scores and higher SBS compared to students whose mothers had other education levels. Additionally, there
was a statistically significant positive correlation between students' age and SBS total and CAS total scores
(p<0.05). It is important for students to take measures to cope with career concerns while also addressing
school burnout. Strategies such as stress management techniques, maintaining a balance, effective time
management, and creating a supportive environment can help reduce career concerns and cope with school
burnout.

Keywords: Adolescent, student, career, anxiety, school, burnout.
INTRODUCTION

Career anxiety is defined as individuals' feelings of worry, stress, or uncertainty regarding their
professional lives (Nalbantoglu Yilmaz and Cetin Gilindiiz, 2022). Career anxiety is not limited to
choices that determine one's career path alone. In addition to career choices, factors such as family
pressure, societal expectations, personal goals, past experiences, fear of unemployment, and
failures in the career process also trigger career anxiety (Nalbantoglu Yilmaz and Cetin Giindiiz,
2018). Furthermore, factors like a competitive work environment, rapidly changing technology,
and economic uncertainty can lead individuals to worry about future job opportunities and
success. Career anxiety can have detrimental effects on individuals, including intense stress,
anxiety, depression, low motivation, and job dissatisfaction. Additionally, career anxiety can
influence individuals' job choices, causing them to avoid taking risks and miss potential
opportunities (Ciminli, 2023; Géncii-Akbas, 2019; Ozyiirek, 2016).

The high school period, which is one of the most important stages of career development, is a
period in which students often experience career anxiety (Nalbantoglu-Yilmaz and Cetin-Giindiiz,
2018). School burnout is frequently observed in students experiencing career anxiety. School
burnout is defined as exhaustion related to school demands, developing negative attitudes
towards school, decreased school commitment, and feelings of personal inadequacy as a student
(Ozgen, 2016; Secer and Gen¢dogan, 2012). Factors such as expectations of achieving career goals,
intense competition, and high performance expectations increase students' stress levels. These
high stress levels make it difficult for students to cope with academic challenges that require
continuous effort and can trigger symptoms of school burnout such as long-term stress, emotional
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exhaustion, and loss of motivation (Atalayin, Balkis, Tezel, Onal, and Kayrak, 2015; Bayrakdar,
2016; Ozhan and Yiiksel, 2021). Career anxiety causes students to focus on future job success,
financial security, employment opportunities, and professional satisfaction. These expectations
require students to work intensively to improve their academic performance, gain a competitive
advantage, and progress on their desired career path. However, constantly being under this
pressure depletes students' energy and diminishes their motivation in the long run. As a result,
students experience feelings of burnout, and symptoms such as disengagement from school, lack
of interest in classes, and decreased performance may arise (Capri and Sénmez, 2013; Demir,
2015; Deniz and Karbeyaz, 2018).

The relationship between career anxiety and school burnout can reinforce each other. While
career anxiety increases school burnout, school burnout can intensify career anxiety even further.
This situation can create a negative cycle in students, as anxiety and feelings of burnout trigger
each other, further reducing motivation and making it harder to achieve success (Aypay, 2012;
Capulcuoglu and Giindiiz, 2013; Fiorillia, De Stasioa, Di Chiacchiob, Pepec, and Salmela-Aro, 2017).
Therefore, it is important for students to take measures to cope with career anxiety while also
addressing school burnout. Strategies such as stress management techniques, maintaining
balance, effective time management, and creating a supportive environment can help reduce both
career anxiety and school burnout. It is also crucial for students to understand themselves, clarify
their goals, and seek professional help when needed (Demir, 2015; Deniz and Karbeyaz, 2018;
Ozgen, 2016; Salmela-Aro, Savolainen, and Holopainen, 2009; Secer and Gen¢dogan, 2012). At this
point, the first step is to identify situations where students experience school burnout and career
anxiety. The data obtained can be used to contribute to the development of interventions that
focus on students' needs.

Purpose of the Research

The aim of this study is to examine school burnout and career anxiety among adolescent high
school students based on various variables.

METHOD
Population and Sampling

This is a descriptive study. The study was conducted in a high school located in the Central
Anatolia Region of Turkey during the academic year 2022-2023. The population of the study
consisted of 841 students enrolled in a public high school during the academic year 2022-2023.
Considering the known population, the sample size was calculated as 386 with a 95% confidence
level (a=0.05 error) using the formula for examining the frequency of occurrence of the event.
Subsequently, a certain number of students were selected from each class through simple random
sampling method to be included in the research. The sample of the study consisted of 490 students
who were willing to participate and completed the data collection instruments in their entirety.

Data Collection Tools

The data of the study were collected with three separate data collection tools: Personal
Information Form, Secondary School Burnout Scale and Career Anxiety Scale.

Personal Information Form

The questionnaire consists of 10 questions aimed at determining some socio-demographic
characteristics of the students, such as age, grade, family type, income status, and parents’
educational background.

School Burnout Scale (SBS)

The scale was developed by Aypay (2012) with the aim of determining the levels of school burnout
among secondary school students. It is a 4-point Likert-type scale consisting of 34 items and 7
subscales, evaluated on a rating scale ranging from 1 (Strongly Disagree) to 4 (Strongly Agree).
Scale subdimensions: Loss of Interest to School (LIS), Burnout from Studying (BFS), Burnout from
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Family (BFF), Burnout from Homework (BFH), Burnout from Teacher Attitudes (BFTA), Need to
Rest and Time for Fun (NRTF), and Feeling of Insufficiency at School (FIS). High scores obtained
by an individual in each subscale indicate that the individual experiences the corresponding type
of burnout. Additionally, the scale provides a total burnout score, which represents the overall
level of burnout. Cronbach Alpha values for the sub-dimensions of SBS were as follows,
respectively; . 67-.86. In this study, Cronbach Alpha values for the sub-dimensions of SBS were as
follows, respectively; . 76-.80.

Career Anxiety Scale (CAS)

This scale developed by Cetin-Giindliz and Nalbantoglu-Yilmaz (2016), is a 5-point Likert type
instrument including 14 items and two factors: the anxiety related to the effect of family and the
choice of profession. Low scores indicate low career anxiety, and high scores indicate high career
anxiety. For “the effect of family” subdimension, the Cronbach Alpha coefficient was 0.877, and
McDonald w coefficient was 0.88. For the "the choice of profession” sub-dimension, it was
measured 0.876 and 0.88, respectively. In this study, the Cronbach's Alpha reliability coefficient
for the career anxiety subscale related to family influence was found to be .84, and the reliability
coefficient for the career anxiety subscale related to career choice was .82.

Process

This study adheres to the ethical standards of the Institutional Review Board (IRB) responsible
for human experiments (national institutional) and the 1975 Helsinki Declaration revised in 2008,
which governs the conduct of research involving human subjects. In order to protect the rights of
the participants within the scope of the research, the ethical principles were met before collecting
the research data: the “Informed Consent” principle by explaining the participants the purpose of
the study, the “Privacy and Protection of Privacy” principle by telling them that the information to
be collected would be kept confidential, and the “Respect for Autonomy” principle by including
those who wanted to participate voluntarily. This study has obtained informed consent from the
participants. The data collection tools created using Google Form were delivered to the students
online. Students who read and approved the information page about the subject and purpose of
the study accessed the data collection tools. Google form links were sent to the students through
the WhatsApp groups of the student classes.

Analysis of Data

SPSS for Windows 22.0 (IBM Corp. 2013) computer statistical package was used for all statistical
procedures. In addition to descriptive statistical analysis (Mean, Standard Deviation, Frequency,
Minimum, Maximum), Student's t-test, One-way ANOVA test, Pearson Correlation Analysis was
used to evaluate the relationships between parameters. The results were evaluated
bidirectionally at 95% confidence interval and significance level p < 0.05.

RESULTS

The students have a mean age of 15.77 (SD = 3.46). Among the students, 55.3% are female, while
37.5% are in the 10th grade. In terms of family structure, 81.0% of the students come from nuclear
families, and 94.4% live in the city center. Only 15.9% of the students' mothers have a bachelor's
or postgraduate degree, while 27.9% of their fathers have the same educational level. Regarding
income status, 63.2% of the students define their income level as "moderate.” 48.4% of the
students stated that they had chosen the profession they wanted to do in the future.

The mean scores of the students on the SBS subscales were as follows: Total Burnout Score: 96.48
(SD =12.20), Loss of Interest to School (LIS): 4.42 (SD = 2.12), Burnout from Studying (BFS): 3.52
(SD =2.48), Burnout from Family (BFF): 12.04 (SD = 6.12), Burnout from Homework (BFH): 14.04
(SD =7.10), Burnout from Teacher Attitudes (BFTA): 13.82 (SD = 7.06), Need to Rest and Time for
Fun (NRTF): 13.48 (SD = 6.56), and Feeling of Insufficiency at School (FIS): 12.52 (SD = 5.38)
(Table 1). The participants' mean scores on the CAS subscales were as follows: Total Career
Anxiety Score: 49.56 (SD = 7.48), the effect of family: 3.75 (SD = 2.18), and the choice of profession:
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6.42 (SD = 3.76) (Table 1). It was determined that students experienced "career anxiety" and
"school burnout” above the average.

Table 1. Total and sub-dimension mean scores of the SBS and the CAS

Scale Total and Sub-Dimensions Scale Min - Max Score X (sd)

SBS

Loss of Interest to School (LIS) 6-24 442 (2.12)
Burnout from Studying (BFS) 6-24 3.52(2.48)
Burnout from Family (BFF) 5-20 12.04 (6.12)
Burnout from Homework (BFH) 5-20 14.04 (7.10)
Burnout from Teacher Attitudes (BFTA) 4-16 13.82 (7.06)
Need to Rest and Time for Fun (NRTF) 4-16 13.48 (6.56)
Feeling of Insufficiency at School (FIS) 4-16 12.52 (5.38)
Total 34-136 96.48 (12.20)
CAS

The effect of family 5-25 3.75 (2.18)
The choice of profession 9-45 6.42 (3.76)
Total 14-70 49.56 (7.48)

Abbreviations: SBS: Secondary School Burnout Scale; CAS: Career Anxiety Scale; )-(: mean; sd: standard deviation

Statistically significant positive correlations were found between the total score and subscale
scores of SBS and CAS (p<0.05; Table 2). "The level of the relationship between variables can be
interpreted as weak when the correlation coefficient is between 0-0.29, moderate when it is
between 0.30-0.64, strong when it is between 0.65-0.84, and very strong when it is between 0.85-
1 (Ural and Kilig, 2013)."

Table 2. Correlation Of Total and Sub-Dimension Scale Scores

CAS
SBS The effect of The choice of
family profession Total
r p r p r p
Loss of Interest to School (LIS) 0.270 0.001 0.745 0.001 0.214 0.001
Burnout from Studying (BFS) 0.846 0.001 0.340 0.001 0.256 0.001
Burnout from Family (BFF) 0.240 0.001 0.510 0.001 0.346 0.001
Burnout from Homework (BFH) 0.440 0.001 0.372 0.001 0.658 0.001
Burnout from Teacher Attitudes (BFTA) 0.654 0.001 0.416 0.001 0.416 0.001
Need to Rest and Time for Fun (NRTF) 0.442 0.001 0.338 0.001 0.326 0.001
Feeling of Insufficiency at School (FIS) 0.306 0.001 0.372 0.001 0.632 0.001
Total 0.452 0.001 0.486 0.001 0.426 0.001

Abbreviations: SBS: Secondary School Burnout Scale; CAS: Career Anxiety Scale; r: Pearson’s correlation coefficient

Female students had statistically lower CAS and higher SBS scores compared to male students.
Students in the 9th grade had lower CAS and higher SBS scores compared to students in other
grades. Students from nuclear families had lower CAS and higher SBS scores compared to students
from extended families. Students whose mothers had a bachelor's/master's degree had lower CAS
and higher SBS scores compared to students whose mothers had other education levels. Students
who described their income status as high had lower CAS and higher SBS scores compared to
students who described their income status as low. Students living in the city center had lower
CAS and higher SBS scores compared to students living in rural areas. Additionally, there was a
statistically significant positive moderate level correlation between students' age and SBS total
and CAS total scores (p<0.05; Table 3).
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Tablo 3. Total and sub-dimension mean scale scores according to some characteristics

CAS SBS
Characteristics Total Total
X (sd) X (sd)
Sex
Female (n=271) 46.12 (5.86) 86.12 (12.02)
Male (n=219) 52.10 (6.86) 96.42 (10.26)
t/p 1.210 / 0.042 0.526 / 0.006
Grade
9. class (n=133) 49.10 (6.28) 80.42 (14.12)
10. class (n=184) 51.21 (6.62) 83.80 (16.10)
11. class (n=133) 51.14 (5.16) 84.16 (12.10)
12. class (n=43) 53.18 (5.00) 92.10 (11.18)
F/p 3.426 / 0.006 4.252 /0.048
Family Type *
Nuclear family (n=397) 50.10 (6.42) 96.14 (13.02)
Extended family (n=64) 53.18 (5.48) 102.60 (14.10)
t/p 2.120/0.038 0.120 / 0.004
Maternal Educational Level
Primary school and below (n=175) 53.11 (6.14) 96.62 (13.00)
Secondary / high school (n=237) 52.20 (6.20) 94.60 (12.24)
Undergraduate postgraduate (n=78) 49.64 (5.48) 86.06 (14.84)
F/p 3.410 /0.012 4.220 / 0.040
Paternal Educational Level
Primary school and below (n=82) 51.02 (6.10) 83.82 (16.12)
Secondary / high school (n=271) 52.18 (6.42) 85.18 (16.06)
Undergraduate postgraduate (n=137) 51.26 (5.40) 83.48 (16.40)
F/p 5.022 / 0.486 2.212 /0.260
Financial Status
High (n=156) 50.28 (6.04) 78.26 (16.20)
Moderate (n=310) 50.17 (5.18) 82.30 (15.52)
Low (n=24) 53.06 (6.14) 94.20 (16.44)
F/p 3.058 / 0.036 4.852 / 0.045
Place of Living
City center (n=463) 49.96 (5.36) 95.20 (12.02)
Village town (n=27) 52.18 (6.42) 102.10 (13.48)
t/p 2.012 /0.010 3.218 /0.032
Choice of Profession
Yes 48.16 (5.02) 94.12 (11.06)
No 51.10 (6.40) 99.18 (13.40)
t/p 2.002 / 0.042 2.208/0.033
r (p) r (p)
Age 0.685 (0.001) 0.556 (0.026)

Abbreviations: SBS: Secondary School Burnout Scale; CAS: Career Anxiety Scale; r: Pearson’s correlation coefficient; X: mean;
sd:standart deviation; * Divorced families were not included in the statistical analysis.

CONCLUSION and DISCUSSION

This research aims to address the relationship between career anxiety and school burnout in high
school students. In this section, the findings will be compared to the literature to contribute to
existing research. It can be stated that the possible effects of school burnout on career anxiety
have not been sufficiently addressed in the literature. Taking into consideration the findings that
depression predicts school burnout (Capri and S6nmez, 2013; Salmela-Aro, Upadyaya,
Hakkarainen, Lonka, and Alho, 2017; Secer and Simsek, 2015) and that school burnout can also
lead to depression (Fiorillia et al.,, 2017; Salmela-Aro et al., 2017), investigating the relationship
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between school burnout and anxiety is crucial. In our study, a positive moderate level relationship
was found between students' career anxiety and school burnout. It was determined that as career
anxiety increases, school burnout also increases. In a study conducted by Ko¢ak and Seger (2018),
positive and significant relationships were detected between school burnout and depression and
anxiety. Additionally, school burnout was found to be a significant predictor of depression and
anxiety. Studies on school burnout also revealed significant correlations between burnout and
depression (Fiorillia et al., 2017; Salmela-Aro et al,, 2017).

There are findings in the literature indicating relationships between career anxiety, school
burnout, and gender. However, due to the lack of consistency in these relationships and the
influence of different factors, drawing a definitive conclusion is challenging. Gender can be
considered as a variable in the relationship between career anxiety, school burnout, and gender.
In our study, male students were found to have higher levels of career anxiety and school burnout
compared to female students. Male students may have concerns related to succeeding in the
business world, achieving financial goals, and making career choices, which can influence school
burnout (Akbas and Okutan, 2019). However, some studies show that career anxiety is higher
among female students compared to male students (Ge, Conger and Elder, 2001; Jose and Ratcliffe,
2004; Matud, 2004). Female students may also have a tendency to experience career anxiety due
to factors such as concerns about future employment, career choices, and societal expectations.
This can increase the risk of school burnout. Similar findings are evident in studies on the
relationship between school burnout and gender. For example, some studies have shown that the
levels of school burnout among female students are higher compared to male students. This may
indicate that female students experience more academic and social pressure and therefore
experience school burnout more frequently (Akil and Yazar, 2014; Atalayin et al, 2015;
Bayrakdar, 2016; Demir, 2015). However, other studies have shown that the levels of school
burnout among male students can be similar or even higher than female students (Capulcuoglu
and Gilindiiz, 2013; Deniz and Karbeyaz, 2018; Akil and Yazar, 2014; Balkis et al., 2011; Capri and
Sonmez, 2013; Ozgen, 2016; Secer and Gengdogan, 2012). It has been noted that male students
may also experience school burnout due to factors such as academic pressure, social expectations,
and concerns about the future. As a result, it can be said that there are relationships between
career anxiety, school burnout, and gender. However, these relationships are complex and
multifaceted. Gender should be considered as a factor to understand these relationships, but it is
not sufficient on its own.

Family economic status can be another factor that influences a child's career anxiety. Having a
higher income level in the family provides individuals with the opportunity to receive education
in their desired professions and career fields (Kuzgun, 2014; Aytac¢ and Keser, 2017). If the family
is economically stable, the child may develop a belief that they will be financially secure in the
future, which can reduce career anxiety. In this study, it was found that those who described their
income status as good had lower levels of career anxiety and school burnout compared to those
who described their income status as poor. Some studies in the literature also indicate that the
level of anxiety and difficulty in making career decisions are influenced by the family's income
level. Students from lower-income families tend to experience more anxiety compared to students
from higher-income families (Sanli Kula and Sarag, 2016; Ayyildiz, 2015; Gék¢e and Tras, 2017;
Akbas and Okutan, 2019). The expectation of lower-income families for their students to enter the
workforce as soon as possible and the students' inability to express themselves correctly
regarding the professions they want to choose can lead to career anxiety due to the influence of
the family.

Parents' educational level can have an impact on children's career anxiety and school burnout
experiences. Numerous studies have shown that parents having a higher educational level
positively influences children's career anxiety. Parents with higher education tend to provide
children with more resources and support. This situation can help children develop better
awareness and planning abilities regarding their future career choices and job concerns. Similarly,
parents having a lower educational level can negatively affect the level of career anxiety in
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children. Limited resources and support can lead children to encounter uncertainties about the
future and experience job-related concerns. Particularly, the mother plays a significant role as a
role model for children. The mother's attitudes towards her own career, work discipline, and
motivation can influence the child's career expectations. If the mother serves as a successful
career model, the child may have lower career anxiety and develop more self-confidence.
Likewise, if the mother faces difficulties in her career or experiences career dissatisfaction, the
child's career anxiety may increase. Additionally, mothers with higher educational levels
generally provide more support during their children's educational journey. This support can
assist children in setting and achieving career goals, thereby developing more self-confidence.
Moreover, the mother can help the child enhance their coping skills, which can reduce school
burnout. In this study, it was found that individuals whose mothers had an
undergraduate/graduate education level had lower levels of career anxiety and school burnout
compared to those with different educational levels. Another study revealed that elementary
school students whose mothers had a primary education level experienced higher levels of career
anxiety than those whose mothers had a university education level (Akbas and Okutan, 2019).

Uncertainty is a common source of anxiety among individuals who have not made career choices.
They experience uncertainty about how their careers will shape up, employment opportunities,
market demand, salary levels, and other related matters. However, when a person makes a career
choice, they reduce the uncertainties that concern them and establish a clearer direction. By
making a career choice, an individual directs themselves towards a specific field and sets a career
goal. This allows them to take steps towards acquiring the necessary skills, advancing, and
achieving success in that profession. As uncertainty gives way to specific goals and plans, career
anxiety diminishes. In this study, students who have made decisions about their desired future
careers were found to have lower levels of career anxiety and school burnout. Some studies have
also shown that students who have made career decisions experience less career anxiety
compared to those who haven't, while students who have not yet chosen a field of study
experience higher levels of career anxiety (Campagna and Curtis, 2007; Nalbantoglu-Yilmaz and
Cetin-Glindiiz, 2018; Ciminli, 2023). Based on the data, it can be inferred that individuals who have
not conducted career exploration experience more uncertainty about the future, which in turn
contributes to increased anxiety.

In our study, a positive moderate level relationship was found between students' career anxiety
and school burnout. It was determined that as career anxiety increases, school burnout also
increases. Factors such as gender, grade level, family type, maternal education level, family income
level, and place of residence were found to have an impact on career anxiety and school burnout.
Measures can be taken to help high school students cope with career anxiety and school burnout.
Firstly, students should be provided with information about career anxiety and school burnout,
emphasizing that these are common issues and that others have had similar experiences. This can
increase students' awareness of the subject. Additionally, it is important to create a supportive
and safe school environment that meets students' emotional needs. Providing students with a
space to express themselves, collaborating with parents to provide emotional support, teaching
stress management strategies, relaxation techniques, and promoting healthy lifestyle habits can
help reduce career anxiety and school burnout. Offering career counseling and guidance services
to students, providing guidance in career choices, and seeking to understand their concerns about
the future are other alternative approaches that can be used to reduce career anxiety.
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Abstract

This study includes a literature review on the phenomenon of happy class. The aim of the research is to
examine the phenomena of happiness and classroom separately and to identify the intersection and
cooperation areas of both concepts. It is emphasised that a happy class supports academic achievement by
increasing motivation and improves students' emotional well-being. The happy class phenomenon is in line
with the UNESCO happy schools project and aims to improve the impact of classrooms on the basis of
student and teacher happiness. The theoretical foundations of the happy class phenomenon refer to
rational, natural, open and innovative organisational theories. As a result, a happy class refers to a learning
environment in which the goals set are achieved based on the happiness of students, teachers and parents.
In this study, the importance of happy classes is emphasised and it is stated that students, teachers and
parents should work together because a happy class is a shared responsibility between teachers, students
and parents.

Keywords: Happiness, classroom, happy class, happy school.

INTRODUCTION

All happy classes are similar to each other, while the unhappiness of unhappy classes is unique to
them (Tolstoy, 2015). This study focuses on the general happiness components of learning
environments and attempts to support them in minimising their specific unhappiness. The happy
class metaphor offers a powerful insight by emphasising the similar aspects of happiness and
classroom experiences, while ignoring the unhappiness aspects. Metaphors are built on this
assumption (Morgan et al.,, 1998).

The sources of nourishment for this research focussing on the happiness of learning environments
are the literature on happiness and classroom phenomena. A scientific research, so to speak,
"starts out of the blue". In other words, for the beginning of a research, there is a need for a roof
to fall from (Popper, 2005). If we are to talk about a roof from which this research falls, the
endeavour to seek contributions to the classroom phenomenon from the power of happiness can
be shown.

In the UNESCO happy schools initiative, where happiness is addressed in the context of the
classroom and school, it is encouraged to see the happiness of individuals in education as a lever
for better learning experiences and outcomes rather than exchanging it for academic
achievement. The happy school initiative aims for learning environments that support the
learning, health and well-being of individuals, families and communities (UNESCO, 2016; Bin
Mahfooz & Norrmén-Smith, 2022).

Happiness can be expressed as a fundamental purpose of life for all living things, and it is also a
very fundamental purpose of education. In addition to being a goal, happiness is a touchstone, a
value that we can measure everything (Noddings, 2006). A happy class is a learning environment
design in which the goals set by administrators are achieved on the basis of the happiness of
students, teachers and parents.
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This study, which aims to design a happy learning environment, firstly explained the phenomena
of happiness and classroom in general. In the combination of both concepts, happy class design is
presented in detail. Finally, recommendations are given in the context of all components of happy
classes, researchers and administrators.

Purpose of the Research

In this study, it is aimed to discuss the happy class phenomenon comprehensively within the
framework of the following main topics;

1. Definition and basic characteristics of happiness and classroom phenomena
2. Definition and basic components of the happy class phenomenon

3. Basic characteristics of happy students, happy teachers and happy parents
METHOD

This article, which provides basic and comprehensive information on the happy class
phenomenon, is a review article. In review articles, the information in the relevant literature is
searched, classified, analysed, compared and a concrete fact is put forward. In the process of
writing a literature review, the following steps were taken: identifying the research topic,
researching, evaluating and prioritising sources, identifying relationships, main ideas and gaps,
preparing an outline, continuing to write according to the outline and adding finishing touches.
These steps provide a general framework of how the current review research was conducted
(Pautasso, 2013). The current literature review is a process and outcome that provides a summary
of the happy class literature. This review has gone through various steps such as scanning, note-
taking, structuring, writing, and creating bibliographies, and tips for success such as maintaining
objectivity and balance, avoiding boring data presentation, and avoiding simplistic conclusions
have been taken into consideration (Rowley & Slack, 2004; Manisha, 2023). This review provides
conceptual frameworks on the happy class, exposes inconsistencies in the literature, synthesises
results, and provides an overview of the state of the field (Palmatier et al., 2018).

HAPPINESS

Happiness has long been a topic of interest for philosophers, economists, scientists, educators,
psychologists and ordinary citizens. The concept of happiness emphasises the importance of
education. Education has been perceived as both a means and an end of happiness. Education
shows that happiness is something that can be taught and learnt. It is argued that schools play an
important role in teaching happiness and developing values, strengths and competences. This
study examines theories of happiness from ancient times to the present day and provides a
broader context of happiness from a contemporary perspective in education (UNESCO, 2016; Bin
Mahfooz & Norrmén-Smith, 2022).

Happiness is a common concept that almost everyone agrees on with its acceptance as the main
purpose of life. The consensus that characterises happiness as the main purpose of life without
ignoring the subjective weight that exists in its source is among the main motivation sources of
studies in this field (Griffin, 2007).

Happiness is used together with the concepts of utility, well-being, life satisfaction and welfare
(Easterlin, 2003). Although the concept of happiness has been tried to be met with the concept of
subjective well-being in some sources, it has not been sufficient (Diener, 2009). Although concepts
that are used interchangeably or with close meanings in the same context have existed throughout
history, the word happiness has been at the forefront of scientific and social memory (Helliwell,
Layard, & Sachs, 2012).

Happiness studies, which have occupied society and science, can be categorised in three main
contexts. Firstly, there is the "happiness is within us" approach. According to the researches in
this view, happiness is within the person and is not affected by environmental conditions.
According to the second view, happiness is a phenomenon found in the environment. Accordingly,
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happiness is basically determined by environmental conditions. In the third approach, which is a
synthesis of the first and second approaches, happiness is also described as the product of the
interaction between the person and the environment (Fisher, 2010).

Considering a general synthesis of happiness approaches in the literature, happiness can be
defined as a permanent state in which individuals' internal variables and environmental
conditions are in balance. Thus, happiness, as a subjective concept that focuses on the internal
variables of the individual, is also sensitive to environmental conditions. At the intersection of
internal and external conditions, happiness can also be seen as a criterion of perfection and
competence (Easterlin, 2003).

The general happiness of a student or a teacher is explained by the distance between what they
want and what they achieve (Easterlin, 2003). In other words, there is a strong link between the
harmony between the student's wishes and what he/she has achieved and his/her happiness.

Such that, in the context of education, the phenomenon of happiness is considered as a touchstone.
The expression "touchstone" characterises that happiness, which is accepted as a criterion for
understanding the value of education, is of vital importance in learning environments. Therefore,
the value of happiness is undeniable (Noddings, 2006).

Whether in a crowded classroom in a village school or in a classroom equipped with special
facilities in a metropolitan centre, the concept of happiness as the well-being of each student can
find a place in its own reality (White, 2006). If one can talk about a student or teacher who is
"doing well" in the real experience of his/her unique internal and external conditions, this is
happiness (Uyl & Machan, 1983). Happiness is a valuable concept related to meeting the interests
of ordinary or extraordinary students or educators in their endeavour for a good life (Haybron,
2003).

As a cognitive and affective evaluation of life, happiness is the experience of positive emotions
frequently, negative emotions less frequently and high satisfaction with life. While the frequency
of positive emotions such as joy, excitement, pride, hope, interest and trust and the frequency of
negative emotions such as anxiety, hopelessness, insecurity and disappointment determine the
affective dimension of happiness, the evaluations of life that emerge within this framework
express the cognitive dimension of happiness (Hills & Argyle, 2002).

Although an unlimited range of different uses can be found in the literature, all definitions of
happiness are based on students, teachers or people related to the subject (Griffin, 2007).
Therefore, in this study, happiness is the degree of total well-being, positivity, satisfaction, which
emerges when students, teachers and parents consider classroom life in general (Diener, 1984;
Hills & Argyle, 2002).

CLASSROOM

Schools and classrooms are a social learning environment formed by the deliberate organisation
of its components to achieve a specific purpose (Robbins et al., 2014). Classrooms aim to prepare
future generations for a well-rounded happy life. While this may seem smooth at first glance,
learning processes in classrooms are really complex. The classroom is a complex learning
environment that includes numerous differences, especially the teacher, teaching process,
children and communication. In this context, making classrooms effective has been an important
theme.

The most basic strategy in the process of making learning environments effective is to fully
understand the classroom phenomenon in all its aspects. Understanding the classroom will be
useful in understanding many variables related to education. A classroom should support
pedagogical goals and incorporate a wide variety of effective teaching and learning styles (Ellis &
Goodyear, 2016). In the process of understanding the classroom, the physical elements of the
classroom can first be examined in terms of supporting or hindering learning (Maxwell, 2010).
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In the context of supporting learning, the level of avoiding being a chaotic microsystem is an
important determinant. High levels of noise, crowding, confusion, instability of the classroom,
changes in teachers or friends, disorganisation of structure and routines can be characterised as
a chaotic classroom. When one or more of these situations are present in classrooms, the
classroom and children's development can be negatively affected (Maxwell, 2010).

For these reasons, interest in classroom design has been kept alive in every period. The fact that
the complex variables specific to the classroom have a great impact on the learning process is
sufficient alone for the importance of classroom design. It is stated that open, flexible,
technological, innovative and collaborative classrooms are relatively more successful compared
to chaotic and disorganised classrooms. This success is related to the messages that learning
environments send to students and how they can affect behaviours. For these and similar reasons,
it is necessary to focus on personal and organisational developments that will focus on
opportunities in classroom designs and teacher empowerment trainings (Imms & Byers, 2017).

Today, many schools are transforming traditional classrooms into an innovative learning
environment that supports flexible, diverse teaching and learning opportunities. These schools
envision a future in which teaching, culture and space in harmony result in the achievement of
deep learning in students (French et al., 2020). Schools and classrooms, characterised elsewhere
by the potential of space, pedagogical practices and curricula (Sasson et al. 2022), have an
important place in the realisation of learning.

The idea of the better and the most advanced reveals a new learning design every day. In the
researches that emerged with the idea of making learning fun, learning environments are
designed in the combination of learning, entertainment, technology and social relations (Barab et
al,, 2005). On the other hand, there are approaches to design the lesson as a game and to evaluate
classrooms as multi-player learning environments (Sheldon, 2020). In the studies, the use of
games as a learning tool is characterised as promising; the roles of games in teaching and
reinforcing not only knowledge but also important skills such as problem solving, cooperation and
communication are mentioned (Dicheva et al,, 2015).

Another reality revealed by the basic studies on learning and the classroom is the role of the
teacher. One of the most important tasks of a teacher in the classroom is to manage the classroom
effectively (Marzano & Marzano, 2003). When the scientific study aimed at determining the
components affecting learning in a very comprehensive way is reached, it is seen that classroom
management and learning activities carried out in the classroom are the most important
determinants of learning. In addition, in order to enable all students to find positive pathways to
adulthood, classroom management should be developed with practices that can help respond to
individual variability, address adversity, and support resilience (Darling-Hammond et al. 2020).

HAPPY CLASS

Happiness is a topic of interest to various fields and is seen as both a means and an end of
education, defined as a state of balance between internal variables and environmental conditions.
The well-being and satisfaction of students, teachers and parents contribute to the overall
happiness of the classroom. Classrooms are complex learning environments that require effective
design and management. In addition to factors such as physical elements, classroom complexity
and teacher competence, happiness plays a key role in supporting students' learning and
development. Innovative, flexible and collaborative classroom designs are associated with better
learning outcomes. Happy classroom design is one of them.

Understanding the classroom as a learning environment has been a common curiosity of all
components of the classroom as a science and art. The endeavour to understand the classroom
has produced many researches, theories and literature on classroom design in different periods.
When this literature is analysed, it will be seen that the classroom phenomenon has become
understandable on the basis of implicit images and metaphors. Therefore, this research is a way
of thinking and seeing about the happy class with a strong understanding by emphasising the
similar aspects of classroom experiences with happiness (Morgan et al., 1998). The positivity of
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happy classes will also shape the framework of thoughts to be produced in the classroom context
(Scott & Davis, 2007).

A happy class is based on students, teachers and parents happily achieving the common goals of
the class (Fidan, 2020). Therefore, a happy class has happy students, happy teachers and happy
parents. A happy class is completed when the planned goals of the class are realised in addition to
the happiness of all components. Figure 1 is designed to express the happy class phenomenon.

Happy
Parent

Happy
Student
Game
Recess
Friends
Teachers

Teacher
Success
Contact

HAPPY CLASS

Complementing the
happiness of the
individual components
with the happiness of
achieving common
goals

Happy
Teacher

Targets
Achieved

Students
Basic needs
Colleagues

Individual goals
Common goals

Figure 1. Happy Class

As can be seen in Figure 1, a happy class is a spiral of happiness where happy students, happy
teachers and happy parents are together. When this spiral of happiness reaches the common goals
of the class, a happy class will be fully emerged. Therefore, a happy class, which values the
subjective happiness of each component, simultaneously values the realization of common goals.

It has been revealed that students are happy in playing games, breaks and friend-teacher
relationships; teachers are happy with their students, colleagues and doing their profession; and
parents are happy with teachers, success and communication (Fidan, 2020). In addition to all
these individual happiness, the happy class phenomenon is completed with the realisation of
learning, which is the main reason for the existence of classrooms (Balci, 1998). The happiness of
a happy class is more than the happiness of four components: teachers, students, parents and
goals.

There are various studies focusing on the literature surrounding teacher, student and parent
roles, effective classroom management strategies, and successful evidence-based teaching and
learning pedagogies. These studies assist teachers in promoting a positive classroom experience
for all (Franklin & Harrington, 2019). Stating that the most fundamental role in achieving learning
goals in a happy class belongs to the teacher, Ozdemir (2013) describes the success that will
emerge through supporting teachers and training teacher leaders as the awakening of the sleeping
giant.
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In conclusion, the happy class phenomenon emphasises the importance of a positive, engaging
and supportive learning environment. Research shows that happiness has a positive relationship
with motivation and academic achievement. A happy class contributes to students' emotional
well-being as well as improves their academic performance. Teacher happiness also plays an
important role in creating a happy class. A happy teacher can be more effective in classroom
management and fostering a positive learning environment.

Happy Teacher

Who is a happy teacher? Knowing a teacher's age, gender, race and income (assuming the person
has enough money to meet his or her necessary needs) gives almost no clues. Better clues come
from knowing the teacher's characteristics, whether he or she has a supportive network of close
relationships, whether his or her culture offers positive interpretations for most everyday events,
whether the person is busy with a job or the like in his or her free time, or whether he or she has
a belief that includes social support, purpose, and hope (Myers & Diener, 1995).

A happy teacher is a teacher who experiences subjective well-being and satisfaction in the
teaching profession. This can be influenced by a variety of factors, including the teacher's self-
efficacy, beliefin his or her ability to teach effectively, life satisfaction, and perceived support from
students and colleagues (Pap et al,, 2023).

Teachers, whose main role is expressed as facilitating learning (Keller, 1968), are the
representatives of the learning content and the classroom. Teachers, who have a significant
impact on parents and students, determine the attitude towards a particular course as well as
classroom happiness. An effective teacher can transfer emotions and competence to students
(Hanushek, 2011; Stronge, 2018). A classroom is only as happy as the teachers in it (Kavcar, 2002).
A happy teacher can have a positive effect on students’' mental and physical health. The happiness
of teachers should be considered as important as the happiness of students (Pap et al., 2023).

While teachers work in co-operation with school management and parents, they also co-operate
with students by facilitating learning processes. This and more necessitates more thought on
teacher responsibility (Korthagen, 2017). As an important role model, the teacher can be a key
component of happy classes (Korthagen, 2004). The main responsibility of a great teacher is to
inspire others (Zehm & Kottler, 1993). Therefore, happy classes can be mentioned to the extent of
teachers' ability to inspire students and parents.

Teachers who are seen as role models and sources of inspiration can go beyond the classroom
with unique or extraordinary experiences by designing tasks, projects and materials that achieve
various goals rather than simply applying existing theoretical knowledge with standard processes
(Franklin & Harrington, 2019). In this context, the necessity to expand the framework of teacher
knowledge has come to the fore, and teachers' technological knowledge of hardware and digital
software accompanying pedagogical content knowledge is also focused on (Donnelly & Berry,
2019). Thus, both the physical and classroom climate in concrete classrooms are supported by
teacher knowledge and interest in completely different dimensions. The expanding and updated
teacher knowledge framework is also open to online opportunities, empowering teachers against
the uncertainty of change (Fidan, 2020b,2021).
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Figure 2. Components That Make Teachers Happy at School

In the studies in the literature, the components of a teacher's happiness at school were revealed
through qualitative studies. As can be seen in Figure 2, there are 12 happiness codes combined
under the themes of interaction, basic needs, job satisfaction and extracurricular processes.
Accordingly, the main reasons that make a teacher the happiest are the satisfaction of doing
his/her job, sharing with fellow teachers and students. The small class size and meeting basic
needs also make teachers happy. In addition, in related qualitative studies, teachers stated that
leaving other problems of life outside the door when they enter the classroom is an important
happiness component (Fidan, 2020).

In another study, happy teachers were defined with various codes in personal, professional, social
and guidance themes. Accordingly, teachers' interaction with students, fun lessons, and social
activities were mentioned in the context of happiness. In addition, in the related study, the
contributions of components such as small class size, technological facilities and quality sharing
were also mentioned (Dds, 2013).

Happy Student

Happiness level is important in students' lives. It has been revealed that a high degree of happiness
supports student functionality. It is stated that happy students are better in many contexts such
as reading skills, school attendance, academic self-perception, academic goals and social
interaction with classmates. On the other hand, it is stated that happy students have better social,
psychological and physical health (Suldo & Shaffer, 2008). Therefore, it can be said that happiness
has critical processes such as protecting a student against diseases and at the same time
supporting them in their developmental processes.

Classrooms are common learning spaces where nurturing students' lives and improving their
knowledge will help shape their future. Ensuring a positive school experience for teacher and
student can be based on the flexibility, understanding, creativity and patience of both, the
demographics of the student and environmental factors. Collaboratively creating a learning
environment that is both stimulating and inclusive, demonstrating respect, empathy and trust is
vital for learning, while the responsibility for one's success in teaching and learning in the
classroom lies squarely with the student as well as the teacher (Franklin & Harrington, 2019).
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As can be seen in Figure 3, happy student components were categorised in the studies in the
literature. In these studies, 13 themes and happy student metaphors were tried to be explained in
the themes of interaction, lessons, extracurricular processes and physical conditions. Accordingly,
playing games, recess bells, fun lessons and peer interaction are the components that make
students the happiest. As can be expected, the most prominent code, especially in primary school
level studies, is play. Games and friends mostly determine a student's happiness (Fidan, 2020).

On the other hand, the physical facilities of schools are also among the components of a happy
student. Technological facilities, heating and ventilation options, workshops and even the type of
blackboard are also included as components of a happy student (Dds, 2013).

Happy Parent

The research (Myers & Diener, 1995) poses the question "Who is the happiest?”, stating that
happiness is similarly available to people of all ages, genders or races and most income levels.
Throughout the ups and downs of life, the reason why some people's capacity for joy continues
unabated is questioned. As a result of this questioning, it was stated that four intrinsic
characteristics, namely self-confidence, sense of personal control, optimism and extraversion,
point to happy people.

It is stated that the first characteristic of a happy individual has self-serving prejudices. Self-
serving assumptions such as "l am very happy to be together, | have good ideas" are important.
Second, happy people often feel personal control. Those who feel empowered rather than helpless
usually do better in school, cope better with stress and live happier lives. Happiness can be
damaged when deprived of control over their own lives. Third, happy people are usually
optimistic. Optimists are those who recognise that when people embark on something new they
expect to succeed and are generally more successful, healthier and happier than pessimists.
Fourth, happy people tend to be extroverted (Myers & Diener, 1995).
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Figure 4. Components That Make Parents Happy at School

As can be seen in Figure 4, 13 codes in the themes of school management, teacher-student, social
and academic were identified as the components of happy parents. Accordingly, the component
that makes parents the happiest is the happiness of their children and the academic success that
emerges thanks to the discipline and co-operation at school. In addition, social activities and
relationships with classmates also make parents happy (Fidan, 2020).

The discipline phenomenon expressed in the context of parental happiness is also included in
other related studies. The discipline developed and maintained in a school and the resulting
culture can make parents and other components happy (Dds, 2013).

On the other hand, academic and economic concerns are important components that determine
parental happiness. Parents maintained their academic expectations even during the compulsory
distance education period and provided feedbacks in the studies. In addition, parents who
maintain the expectation of success and academic development under all circumstances also
expect social and academic activities to be economical (Fidan, 2021).

Another happiness component that emerged during the compulsory distance education period is
the inclusion of parents in the classroom. In the related study, the theme of transparency is at the
forefront. Parents associated happiness with the fact that they witnessed all the processes in
online classes and could access transparent information about teachers and students (Garbe et al.,
2020; Fidan, 2021).

Objectives Achieved

In a classroom, there are common goals determined in co-operation. The happy class metaphor
includes the achievement of common goals as well as the individual happiness of its components.
One of the basic values of the happy class metaphor, perhaps the most important one, is Barnard's
(1938) co-operation theory. The concepts such as balance, effectiveness, efficiency, and
effectiveness defined in the co-operation theory, in which the basic functions of management are
explained, constitute the basis for the happy class.
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The happy class phenomenon is based on a balance between the degree to which the class realises
common goals (effectiveness) and the degree to which individual needs are met (efficiency). In
the classroom management perspective where Weber focused on structure, Taylor focused on
management, Elton Mayo and his friends focused on human relations, Barnard and co-operation
theory focused on the common goals and function of the classroom (Pugh & Hickson, 2016).

The core values in the UNESCO happy schools initiative, which aims to support holistic school
happiness to improve the impact of happy schools on teaching, learning and well-being, are
included in the happy class phenomenon. It is important to emphasise happy classrooms that
propose better learning experiences rather than exchanging the happiness of students and
teachers in classrooms for academic achievement. Happy classes emphasise learning
environments where the common goals of schools are realised while supporting the learning,
health and well-being of individuals, families and communities (UNESCO, 2016; Bin Mahfooz &
Norrmén-Smith, 2022).

On the other hand, the classroom is not seen as a "happy family" in all aspects and at all times. The
common values of the classroom and the individual values of its constituents may sometimes
conflict. What is important here is co-operation and reaching a common acceptance area (Hoy &
Miskel, 2012). Individuals in a classroom naturally have common values as well as individual
values that each individual has separately (Fidan, 2014). The harmony of individual and common
values in a classroom reflects positively on the happiness of the class (Sezgin, 2006).

CONCLUSION

In this study, happy class is defined as achieving common goals in the happiness of students,
teachers and parents. In addition, it is seen that a happy class is expressed as a happiness spiral
in which happy students, happy teachers and happy parents come together. In addition to these,
it is stated that the individual sources of happiness of students, teachers and parents as well as
the learning process play an important role in the completion of a happy class. As a result, it is
emphasised that a happy class supports academic achievement by increasing motivation and
improves students' emotional well-being.

The happy class phenomenon is in line with the UNESCO happy schools project, which aims to
improve the impact of classrooms in the context of teaching, learning and well-being on the basis
of student and teacher happiness. Happy classes are a learning vision in which the common goals
of the classroom are realised while supporting individual student learning, health and well-being
(UNESCO, 2016). The theoretical foundations of the happy class phenomenon refer to many
organisational theories in the literature, including rational, natural, open and innovative.

The rational aspect of the classroom is considered together with the natural aspect. In addition, it
does not neglect to feed on the postmodern perspective of open organisations. While the goal of
happiness with all its components is taken as a basis, the data of chaos and chaos theories are also
included. While producing ideas on the basis of happiness and cooperation, it is not ignored that
conflict is a necessity of organisational life. Happy class is an approach that is aware of the
transforming society and non-stop change and is dynamic and suitable for the age (Fidan, 2018).

The effort to understand, explain and manage the classroom is closely related to the effort to
understand the world (Baum, 2002). The phenomenon of the classroom, which all individuals visit
on their life journeys and even stay for a long time, can be reconsidered with the metaphor of
happiness. The effort to make sense of the classes, which have an indispensable place in the lives
of individuals, with happiness can make positive contributions to individuals' efforts to
understand the whole world. The happy class endeavours to bring intelligibility and
manageability to social life in a way. In addition, postmodern paradigm, multifaceted organisation
approaches and neoclassical management theories, especially Barnard's cooperation theory, are
embodied with the happy class metaphor.

The happy class phenomenon highlights the importance of a positive, engaging and supportive
learning environment. Happiness in classes has a positive relationship with motivation and
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academic achievement. While discussing the concept of happy class in the research, the balance
between student, teacher, parent and class goals was taken into consideration. It also highlights
the importance of the teacher's role and how a happy class can enhance the learning experience.

A happy teacher is an educator who experiences subjective well-being and satisfaction in the
teaching profession. Teachers' happiness can have a positive impact on students' mental and
physical health. In addition to facilitating learning processes by collaborating with students,
teachers can also serve as role models, an essential component of happy classes. A great teacher
can have inspirational qualities and be an inspiration to students, parents and colleagues. Among
the reasons that make a happy teacher happiest, the satisfaction of doing his job is important. It is
also emphasized that a happy teacher is influenced not only by professional success but also by
personal and social factors.

Classrooms are shared learning spaces where nurturing students' lives and developing their
knowledge helps shape their futures. Collaboratively creating a happy learning environment is
vital to learning. This is a process based on student and environmental factors and is the joint
responsibility of the teacher and the student. Components such as playing games, recess bells, fun
lessons and peer interaction were stated as the factors that made students happy the most. These
results provide important insight into how classroom environments and school experiences can
be shaped to increase students' happiness.

Themes such as school management, teacher-student relationship, social interaction and
academic success were identified among the reasons why parents are happy in a school. Among
the components that make parents happiest, the happiness of their children and the academic
success achieved through discipline and cooperation at school stand out. On the other hand,
parents' transparent access to information in online classes has been associated with happiness.
These results provide valuable insight into understanding the factors that influence parents'
happiness at school and improving the school experience by taking these factors into account.

The happy class emphasises the achievement of common goals simultaneously with the individual
happiness of all constituents. The theory of co-operation and the balance between effectiveness
and efficiency form the basis of the happy classroom. The focus is on creating better learning
experiences and supporting the well-being of everyone involved.

As a result, in this study, the happy class is discussed, which re-examines the class phenomenon
from the perspective of happiness. The main purpose of this study is to reconstruct the class
phenomenon in a more livable format. The happy class is positioned in the context of the
happiness of teachers, students and parents and the common goals achieved. This position is
supported by the happiness and class literature. At the end of the study, the following suggestions
can be made:

- Happiness, which is a subjective concept, explains the necessity of constructing the
happiness of each class uniquely.

- Although the concept of happiness can be defined infinitely, happy classes prioritise long-
term happiness.

- Short-term happiness experiences of teachers, students and parents form the basis for
long-term happiness and therefore happy classes.

- Teacher leadership should be supported in the context of happy class and teachers
should be provided with practical trainings in the context of happiness.

- In the goal of a happy class, individual and organisational goals should be managed in a
fair manner without giving preference to each other.

- Different studies that address the components of the happy class together can be brought
to the field.
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- It should be remembered that there are components of a happy class and that a happy
class cannot be achieved with the happiness of only one component.

- Considering that the concept of happiness is a product of a balance between individual
and environmental desires and goals, it is important that teachers and students are in
classrooms compatible with their individual values.

- When choosing a class, the harmony between the values of parents, students and
teachers and the common values of the class should be taken into consideration.

- The happy class can be tested practically in various researches.
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Oz

Bu arastirmada okul kiiltiiriiniin gelistirilmesi ve strdiiriilmesinde okul ydneticilerinin rolii incelenmistir.
Bu kapsamda, nitel bir arastirma deseni olan durum c¢alismasi ise kosularak kolayda o6rnekleme
yontemiyle belirlenen farkli okullarda gorev yapan 18 okul yoneticisinin goriislerine basvurulmustur.
Arastirmanin verileri yapilandirilmis goriismeler araciligiyla toplanmistir. Veriler icerik analizi teknigi
kullanilarak analiz edilmistir. Arastirmanin bulgular okul y6neticilerinin okul kiltiirti kavrami hakkindaki
bilgi ve farkindalik diizeylerinin yiiksek oldugunu goéstermistir. Okul yoneticilerinin arzu ettikleri okul
kiltiirtinde tim paydaslarin okul faaliyetlerine goniilli katilmasi, okulda tiim paydaslarin kendisini
degerli hissetmesi, tiim paydaslarin isbirligi icerisinde olmasi, egitim acisindan etkili ve verimli sonuglar
liretmesi, 6grenci merkezli olmasi ve milli ve manevi degerlere dayanmasi éngoriilmistiir. ideal bir okul
kiiltlirii olusturulmasinda okul yoneticilerine diisen roller liderlik etme, iletisimi gelistirme ve adalet
saglama basliklar altinda toplanmustir. ideal okul kiiltiiriiniin gelistirilmesi icin éncelikli olarak yapilmasi
gerekenler ise daha fazla sayida nitelikli etkinliklerin gerceklestirilmesi, yoneticilerin isbirligi icerinde
hareket etmesi, iletisimin gelistirilmesi ve adaletin saglanmasi seklinde siralanmistir.

Anahtar Kelimeler: Egitim, okul kiiltiiri, okul yoneticisi, 6gretmen, orgiit

Abstract

In this research, the role of school administrators in developing and maintaining school culture was
examined. In this context, a qualitative research design, namely a case study, was employed, and the
opinions of 18 school administrators working in different schools, determined through convenience
sampling, were sought. The data for the study were collected through structured interviews. The data of
the research were collected through structured interviews. The data were analyzed using the content
analysis technique. The findings of the research showed that school administrators' level of knowledge
and awareness about the concept of school culture is high. The school culture that school administrators
desire is for all stakeholders to participate voluntarily in school activities, for all stakeholders to feel
valued in the school, for all stakeholders to cooperate, to produce effective and efficient results in terms of
education, to be student-centered, and to be based on national and moral values. The roles of school
administrators in creating an ideal school culture are grouped under the headings of leadership,
improving communication and ensuring justice. The priorities that need to be done to develop the ideal
school culture are listed as carrying out more qualified activities, administrators acting in cooperation,
improving communication and ensuring justice.

Keywords: Education, school culture, school administrator, teacher, organization.
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GIRIS

Gilinimiiz egitim sisteminde okullarin hedefi; aktif katilim saglayabilen, yaratici ve stratejik
diisiinebilen, 6zgiir iradesiyle hareket edebilen, beden ve ruh saghgi yerinde, kendi hedefleri
olan ve bu hedefler dogrultusunda hareket eden, okulun kiiltiirtinii ve hedeflerini 6zlimsemis
bireyler yetistirmektir (Biitiin 2015). Bu hedefler dogrultusunda okullarda kaynaklarin verimli
sekilde kullanilmasi okul miidiirlerinin iradesi ve idaresinde olup, okul miidiirlerinin vizyon,
misyon ve kabiliyetleri 6l¢lisiinde gerceklesmektedir (Acar, 2004). Miidiirler okullarin nitelikli
ve etkili bir hizmet vermesinde, diger paydaslara ve ¢alisanlara karsi birinci dereceden sorumlu
olan yoneticidir. Okul midiirleri, liderlik 6zellikleri ve davranis bicimlerin okulun etkinligi ile
direkt iliskilidir ve okulun vizyon ve misyon sahibi bir kurum olmasinda Kilit role sahiptir.

Her toplulukta oldugu gibi okullarinda kendilerine 6zgili olusturduklar: bir kiiltiirel birikimleri
bulunmaktadir. Orgiite ait olan bu deger, inan¢ ve normlarin bilesimi olan okul kiiltiirii her okul
icin biricik ve tektir (Ozdemir, 2012). Bu Kkiiltiiriin olusumu farkh orgiitsel degiskenlerin bir
araya gelerek olusturduklar1 sonuglardir. fletisim okul miidiiriiniin yonetim sekilleri ve
stirecleri, O0gretmen tutumlari, orgiit ici iletisim gibi oOrgiitsel davranmislarin birbiri ile
etkilesimleri sonucu, okullarin kiiltiirleri birbirinden farklilagir. Olumlu ve galisanlar tarafindan
benimsenmis okul Kkiltiiriiniin, personel iizerinde motivasyon, uyum, istihdam siiresi,
performans, basari1 ve aidiyetleri lizerinde 6nemli etkileri oldugu bilinmektedir (Karayagiz,
2018).

Okullar, milli kimligi belirleyen degerleri ve ayrica kiiresellesen diinyanin evrensel degerlerini
bireylere aktarabilen orgiitsel bir kiltiir olusturmak zorundadirlar. Okullar ayni zamanda milli
degerleri evrensel degerlerle bulusturarak da evrensel kiiltiiriin olusumuna katki saglayabilirler
(Celik, 2002). Giiniimiizde okullarin toplumlar1 gelecege tasiyabilmeleri igin, etkili bir orgiit
(okul) kiiltiirtine sahip olmalar1 gerekmektedir. Bu ise ancak kurum calisanlarinin ve 6zellikle
lider yoneticilerin bu anlayis1 benimsemeleriyle gerceklesebilir. Okullarin kiltiiriiniin
olusmasinda, olusturulan bu kiiltiiriin ayakta tutulmasinda ve hedefe ulasmak i¢cin gelecege yon
verilmesinde okul miudiirlerinin roliiniin olduk¢a 6nemli oldugu goriilmektedir (Cemaloglu,
2013). Okul midiirlerinin sergiledikleri tavirlar, yonetim bicimleri insan iligkileri, iletisim
becerileri orgiitiin kultiirii tizerinde oldukga etkilidir. Olusturulan bu kiiltiirtin 6gretmenlere
dogru anlatilmasinda ve oOgretmenlerin kendilerini rahat, giiven icinde hissetmesinde ve
calismak icin istekli olmalarinda da okul miidiirlerinin roli biiylik 6nem tasimaktadir. Egitimin
en 6nemli 6rgilitlerinden biri olan okullarin fark yaratabilmeleri, diger kurumlara gére bir adim
onde olabilmeleri ve 6zglin bir kimlik kazanabilmeleri icin okul midirlerine biyiik
sorumluluklar diismektedir. Okul miidiirlerinin okul kiiltiiriinii dogru ve anlasilir bir sekilde
olusturmasi, bunu 6gretmenlere iyi bir sekilde anlatmasi beklenmektedir. Boylece 6gretmenler
de okullan icin calismaya istek duyacak, kurumun gelismesi ve bir parcasi olmak icin
cabalayacaklardir (Bilgin, 2009).

Bu arastirmanin amaci, okul kiiltiiriiniin siirdiirilmesi ve gelistirilmesinde okul yoneticilerinin
rollerini incelemektir. Bu kapsamda, okul ydneticilerinin okul kiltiirii konusundaki bilgi ve
farkindalik diizeylerini incelemek ve okul kiltiiriiniin siirdiirilmesi ve gelistirilmesi icin
coziimler aranmak hedeflemistir.

Orgiit Kiiltiirii ve Okul Kiiltiirti
Orgiit Kiiltiirtiniin Tanmimi ve Ozellikleri

Kiiltir, insanlarin yasam bigimlerinin ve yasama bakis acilarinin bir araya gelmesiyle olusan ve
toplumu bir arada tutan araglarin timiudiir (Kaysili, 2019). Toplumu olusturan bireylerin diger
bireyler ile veya diger kultiirler ile etkilesime girerek ortaya ¢ikardigi, kendilerinden sonraki
nesillere aktardigi maddi ve manevi iiriinlerin tamamidir. Toplumu olusturan bireylerin
yasantilari, bu yasantilarin evreleri ve gelisimleri, kendi aralarindaki etkilesim ve {riin
olusturma bicimleri kiiltlirle baglantilidir (Akdogan, 2014). Bu baglantilar yoluyla olusturulan
deneyimler bireyleri ortak bir duygu ve diisiince paydasinda bir araya getirir. Bir araya gelen
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bireylerin ortaklik gelistirerek olusturduklari maddi (mimari, giyim-kusam, sanat iiriinleri vb.)
ve manevi (folklor, gelenek-gérenekler, degerler vb.) birikimler kiiltiirii olusturan temel
Ogelerdir. Bu ogeler insanlarin davranis bigimlerini sekillendirir. Bunun yaninda birey, kiiltiiriin
olusma asamasinda kendi olusturdugu triinlerle katk:i saglarken ayni anda var olan kiiltiirel
kurallar1 6ziimser ve davranislarini bunlara dayali olarak sergiler (Kaysili, 2019).

Orgiit, belirlenen hedeflere ulasmada daha fazla kisinin toplanmasiyla meydana gelen,
gorevlerinin, yetkilerinin ve sorumluluklarinin paylasildigi ve yonlendirme ve denetleme ile
yiiriitiilen bir yapi olarak tanimlanmaktadir. Orgiitiin kurulma amacina ulasmalarinda en énemli
is siiphesiz is gérene diismektedir. Is gérenlerin verimli calismalar: bireysel, drgiitsel ve cevresel
unsurlarla iliskilidir. Bunlarin en basinda orgiit kiiltiirii gelmektedir (Arslan, 2004).

Bircok bilimsel arastirma yapan ve alaninda otorite olarak kabul edilen Schein’e gore orgiit
kiltiri; bir grubun etkili bir sekilde calisabilmesi i¢in gerekli olan ve yeni liyeler tarafindan da
kabul edilen, disa karsi biitiinlesme ve i¢csel uyumu saglamaya yonelik temel yaklasimlardir
(Schein, 1990). Orgiit kiiltiiri, is gérenlerin davranislarini etkileyen bir sistemdir ve psikoloji ve
sosyal psikoloji ile sekillenmektedir (Zerenler, 2011). Orgiit kiiltiirii 6rgiit degerlerini
barindirmakta ve orgiit liyelerince paylasilan duygular1 ve diisiinceleri géstermektedir. Bir
orgiiti, digerlerinden ayiran niteliklerin biitiindi, 6rgiitiin kimligi ve kiiltiiriidiir (Nisanci, 2012).
Orgiitiin is gorenlerine ve miisterilerine yénelik karar ve faaliyetlerini sekillendiren temel bir
felsefedir. Ayrica, is gorenlere Orgiitsel anlamda bir kimlik sahibi olma ayricaligi kazandiran
orgiitsel kiiltiir, liyeler arasindaki sahiplenme duygusunu kolaylastirmakta ve ortak kararliligi
saglamaktadir (Bediik, 2010).

Orgiit kiiltiirii orgiit tyelerinin davramslarindaki siireklilikten kaynaklanmaktadir (Arslan,
2004). Orgiit kiiltiiri, is gérenlerin tutumlarinin, inanglarinin ve beklentilerinin zihni olusumlar
ve bu olusumlarin sembolik gercekliklerinden olusmaktadir. Bu sembolik gerceklikler, iletisim
ag1 ile olusmakta, degismekte, aktarilmakta ve 6gretilmektedir. Orgiit kiiltiiriiniin yasam alani
ise orgiitsel iletisimi meydana getirmektedir (Eroglu ve Ozkan, 2009). Kiiltiiriin yavas degisen
bir yapiya sahip olmasi orgiit kiiltiiriinde yer alan unsurlar (ideoloji, adet, inang, arag, gereg vb.)
dikkate alindiginda o6rgiit iklimi kavramina gore daha yavas degistigi goriilmektedir (Arslan,
2004).

Orgiitler kendilerini meydana getiren i¢ cevrelerinin yani sira, dis c¢evrelerinin de ahlaki
degerlerinden etkilenmektedir. Orgiitlerin kiiltiirel yapilarinin meydana gelmesinde milli kiiltiir
onemli bir yere sahiptir. Var olan orgiitsel kiiltiirin bircok etkeni ulusal kultiirle
benzesmektedir. Orgiit kiiltiirii toplumlarin geleneklerinden, goreneklerinden, tarihsel
deneyimlerinden, inanglarindan ve ahlaki degerlerinden etkilenmektedir (Erdem ve Dikici,
2009).

Is gorenlerin neyi, nasil ve ne zaman yapacaklar, orgiit icerisinde ve disarisindaki
davranislarinin nasil sekillenecegi kiiltliriince belirlenmektedir. Bu sebeple, 6rgiitiin amaglar ve
stratejileri belirlenirken, is gorenlerinin tutum ve davranislart degerlendirilirken orgiit
kiltirinin dikkate alinmasi gerekmektedir. Bunun gerceklestirilebilmesi i¢cin hem is gorenin
kiltirinin hem de o6rgitiin kiiltiirtiniin iyi bir sekilde analiz edilmesi ve bu dogrultuda bir
yonetim siirecinin belirlenmesi gerekmektedir (Sahin, 2010).

Orgiit Kiiltiirtiniin Onemi

Orgiitler toplumun en énemli birimlerindendir. Orgiitlerin kurulmas: ve gelistirilmesi sirasinda
belirli bir 6rgiit kiiltiirii nihai olarak ortaya cikmaktadir. Orgiit kiiltiirii, orgiitsel hayati
diizenlemeye ve orgiitiin gelecegini belirlemeye yoneliktir. Glintimiiz kosullarinda 6rgiit kiiltiiri
orgiitlerin rekabet tstilinliigli elde etmelerinde biiyiik 6nem arz etmektedir. Ciinkii 6rgiit kiltiiri
orgitiin hedef, strateji ve politikalarinin meydana gelmesinde hayati 6nem tasidig1 gibi,
belirlenen politikalarin uygulanmasini agisindan yoénetimdekilere yardimci olmaktadir (Kose,
Tekik ve Ercan, 2001). Kiiclilme, birlesme ve yeniden yapilanma gibi yapisal degisimler ve ayrica
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hizla degisen dis ¢evrenin artan karmasikligini ve éngoriilemezligi géz 6niine alindiginda, 6rgiit
kiiltiirii artan bir éneme sahiptir. Orgiit kiiltiiriinii anlamak, degerlendirmek ve yonetmek,
kuruluslarin hem istikrar hem de uyum saglamalarina yardimeci olabilir (Tanase, 2015).

Orgiit kiiltiiriiniin iyilestirilmesi, sistemdeki katilimcilan sisteme yénelik adil ve uzun vadeli
hedefleri benimsemeye tesvik edecektir (Knights ve Willmott, 2007). Basariyla gelistirilen
sistemler ve oOrgiit kiltliriiniin iyilestirilmesi, farkli paydaslar arasinda isbirliginin
gelistirilmesinde stirdiiriilebilirlik ve etkinlik saglar (Vveinhardt ve Andriukaitiene, 2017). Orgiit
kiltiri, orgiitle toplumu birbirine baglamakta ve onun toplum icerisindeki konumunu
belirlemede en etkili araclar arasinda yer almaktadir.

Orgiit kiiltiirii destekleyici bir etken olarak is gorenlerin orgiite karsi pozitif duygular
gelistirmelerini ve motivasyonlarim1 ve performanslarim1 artirmalarini saglamaktadir. Orgiit
kiltird, is gorenin amaglarinin érgiit amaclari ile uyum icerisinde olmasini saglamaktadir, is
gorenin davranislarini diizenlenmektedir, orgiitte catismalar1 yonetmekte yardimci olmaktadir,
is goérenin orgiite olan katkisini arttirmaktadir ve érgiitiin gelisimine katki saglamaktadir. Orgiit
kiltiriinii kendi degerlerine yakin goren is goren, kendisini orgiitle biitiinlesmis olarak
hissetmekte ve orgiite olan aidiyetini arttirmaktadir (Yiiceler, 2009). Orgiit kiiltiiriinii
benimsemis is goren is ortaminda karsilasabilecekleri her tiirli soruna karsi daha ilimh
yaklasimlar gelistirmektedir ve psikolojik sermayelerini arttirmaktadir (Cetin, Hazir ve Basim,
2013). Ayrica, is gorenlerin tutum ve davranislarini orglitsel anlamda sekillendirerek orgiite
uyumlu hale getiren orgiit kultiirii, rekabet avantaji elde ederek rekabet {istii olma adina is
gorenini degerli, 6zgiin ve taklit edilmesi gii¢ 6zelliklerle donatilmalarini saglamaktadir (Bediik,
2010).

Orgiit kiiltiiriiniin énemli bir diger etkisi liderlerle iliskilidir. Ozellikle is gorenin kisilikleri ve
liderlik tarzlarini belirleyen orgiit kiiltiirii, liderlerin fikir, diisiince ve faaliyetlerinde de etkili bir
etken olarak goriilmektedir. Orgiitiin gelecege doniik planlarinda, amaclarinda, stratejilerinde
liderlik tarzlarinin belirlenmesinde, sekillenmesinde ve davranislarinin nasil olacaginin tespit
edilmesinde 6rgiit kiltiiri belirleyici olmaktadir (Erdem ve Dikici, 2009).

Orgiit Kiiltiirtiniin Ogeleri

Orgiit kiiltiiriiniin  bir araya gelmesinde birbirinden farkhh bircok 6ge ©énemli roller
oynamaktadir. Bun 6geler cesitli sekillerde érgiit icerisindeki bireylere aktarilmaktadirlar. Orgiit
kiiltlriintn 6geleri; temel degerler, semboller, dil, kahramanlar ve hikayeler olarak siralanabilir
(Ekici, 2013).

Degerler, orgiitiin basarilarini ve standartlarim1 tanimlamak i¢in kullanilan kavram ve
inanglardir. Orgiitsel degerler, paylasilan idealler olarak goriildiigiinden orgiitsel davranislarin
seciminde yol gosterici olmaktadirlar. Orgiitsel degerlerin kaynag is gérenlerin cevreleri ile
etkilesimi sonucunda karsilasilan durumlara dair kabul géren dogrulardir. Degerler, iyi-koti,
dogru-yanls arasindaki ayrimlarin yapilmasin ve alternatif tercih ve yargilarin olusturulmasini
saglamaktadir (Kose vd., 2001; Acilar, 2009).

Semboller, orgiitiin yapisini sekillendirmek ve devamliligini saglayabilmek amaciyla orglitiin
temel isleyisinin cesitli sekil ve objelerle aciklanmasidir. Orgiit icerisinde ¢alisanlar, duygu ve
diisiincelerini lanse ederken sekil, giysi, dil gibi sembollerden yararlanmaktadirlar. Orgiit
kiltird icerisinde var olan soyut diisiinceleri eylemler araciligi ile somut hala getirmek en
onemli amacglarindan birisidir. Bir malin ya da orgit icerisinde bir kisinin akilda kalici hale
gelebilmesi de semboller araciligi ile saglanmaktadir (Giliney, 2007).

Orgiitlerin kiiltiirlerini yansitan sozciik ve semboller toplulugu olarak tanimlanan dil, hem
kiiltiirtin hem de toplumda kullanilmakta olan sembollerin 6nemli bir par¢asini olusturmaktadir.
Orgiitte kullanilan isaretler, iiyelerin kullandiklar1 dil bicimleri, argo da dahil olmak iizere,
mecazlar, tirkii ve sarkilar dil unsurlarn arasinda yer almaktadir (Simsek, Akgenci ve Celik,
2008). Orgiitlerin kendisine has bir dili bulunmaktadir. Is gérenler ile ortak paylasilan kelimeler
ve climleler yalnizca orgiit icerisinde anlamli gortliirken, disarida anlamli gériilmemektedir. Dil,
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orgltte kiiltlirel degerler ve normlarin olusmasinda bir ara¢ olarak goériilmektedir (Kose vd,,
2001; Acilar, 2009; Robbins ve Judge, 2013).

Liderlik, orgiit calisanlarinin gelecek hedeflerini, vizyon ve misyonunu olusturma siirecini
belirleyen, ¢alisanlarin ortak bir paydada bulustuklari1 ve ortak hazlar aldiklari dinamik bir
slirectir. Lider kisi, calisanlarin motivasyonunu en {ist seviyede tutarak eyleme gecmesini ve
basarili olmasini saglayan kisidir. Asil amaci ise; orgiit icerisinde c¢alisanlarinin basarili
olabilmelerini  saglayacak, engelleri asabilecek kapasiteye getirecek, kendilerini
kanitlayabilecekleri uygun ortamlar yaratmaktir (Giiney, 2007). Liderler tutum ve davranislari
ile calisanlara rol model olduklar1 icin orgiit liyeleri arasinda o6nemli bir konumda yer
almaktadirlar. Liderlerin orgiit olusumda aldig1 kararlar, stratejik hamleler, ise alim siiregleri,
performans degerlendirme sekilleri, sorunlarla basa ¢ikma durumlari, terfi, 6diil siirecleri gibi
tim o6nemli eylemlerde sergiledikleri tutumlar ¢ok onem tasimaktadir. Liderler siirekli 6n
planda olduklar1 icin orgiitin ruhunu ve kimligini en iyi tamiyan ve dis cevreye aktaran
davranislari ile drnek kisilerdir (Ekici, 2013). Kahramanlar ise; sadece orgiitiin basinda yer alan
yoOneticiler arasindan degil, calisan diizeyinde olan orgiit iiyeleri arasindan da ¢ikmaktadir.
Kahramanlik, kisinin olaganiistii bir durumda o6rgiit ¢ikarlarini korumak amaciyla zor olani
basararak, olusabilecek sorunu bertaraf etmesi sonucunda kisiye verilen basar1 édiiliidiir. Boyle
bir basar1 kazanan Kisiler calisanlar arasinda takdir toplar ve liderleri tarafindan 6rnek Kisi
olarak lanse edilir (Ekici, 2013).

Orgiit Kiiltiirt

Okul kavrami tanimlanirken yapisi ve programi daha c¢ok dile getirilse de okulun ayirt edici
ozelligi; yazili olmayan kurallarla benimsenmis, okula yerlesmis olan ve varliginin tiim cevre
tarafindan kabul goriildiigi kiiltiiriidiir. Okul kiiltiirleri onlar1 eglenceli, disiplinli, ciddi, verimli
veya insan iliskilerinde gelismis seklinde bircok ifadeyle ayirt edilebilir. Dolayisiyla okul sadece
binasi, ¢alisanlari, 6grencileri ve programiyla degil, bunlarla birlikle okul kiiltiiriiyle de meydana
gelmis olan bir biitiindiir (Terzi, 2005).

Bir okulun sahip oldugu kiiltiir, ortak hedeflere ulasma konusunda yol gostericidir ve bu siirecte
nelerin basarilmasi1 gerektigine iliskin kurallar1 belirlemektedir. Bu nedenle, bir okulda
basarilarin desteklenmesi ve siirdiiriilebilirligi icin okul kiiltiirii temel bir ihtiyactir. Orgiit
kiltirid, kar amac1 gézetmeyen okul gibi orgiitler icin 6zellikle biiylik 6nem arz etmektedir.
Ciinkl bu orgltlerde gorev alanlari bir arada tutan giig, gorevlilerin paylasilan ortak amaglar ve
degerleridir. Bu agidan orgiit kiiltiiriiniin zayif diizeyde olmasi, Orgiitiin kurulus amacinin
degismesine sebebiyet verebilir. Orgiit kiiltiirii, okul gibi bilgi yonii etkili olan bir érgiitiin etkili
olmasinda ve verimliligini artirmasinda 6nemli etkenlerden biridir (Woodbury, 2006).

Okul kiiltiirleri karmasik bir yapidadir. Okul yoneticileri ve 6gretmenler okul kiiltiiriiniin ortaya
cikmasinda rol oynayan temel faktorlerdir. Bu nedenle okul yoneticileri ve 6gretmenler okulun
diger paydaslar1 olan 6g8renciler ve velilerde dahil iiyelerin tamaminin inan¢ ve degerlerini
yansitan bir vizyon belirlemelidirler. Bu vizyon sadece okul yoneticisinin ortaya koyacagi bir
vizyon degildir ve okulda tiim paydaslarin katimiyla mantiksal cercevede kurulmus bir
tartisma ortaminda ortak kararla belirlenmelidir (Sahin, 2003).

Okul kiiltiirti okullardaki tiim bireylerin birlikte paylastiklar kiiltir ile meydana gelmektedir.
Okul kiiltiirii okulda kabul goren deger, sergilenen davranis ve okuldaki egitim programlarinin
temelinde yer alan bilgilerle olusur ve gelecek nesillere aktarilmasi gereken bir mirastir. Okul
kiltliriintin sosyal ve kiiltiirel islevi de bulunmaktadir. Sosyal ve kiiltiirel islev; okullardaki yeni
gelen nesillere miras olarak aktarilmasini bu aktarima bagh olarak da istikrarin saglanmasini,
saglanan istikrara bagh olarak siirekliligin kazanilmasini1 ve 6nceki nesiller ile gelecek nesiller
arasinda biitiinlesmenin olustugu bir islev olarak gériilmektedir (Balc1 ve Ozden, 2004).

Okul kiltiiriini giiclendiren etkenler su sekilde siralanmistir (Deal, 1985): Okul miidirlerinin
temel degerlere iliskin somutlasabilen yeteneklere sahip olmasi, degerlere ve adetlere 6nem
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verilerek kutlamalar yapilmasi, okul iiyelerinin geleneksel kutlamalara genis 6l¢iide katilmasi,
okulda ¢alisanlarin durumsal yeteneklere sahip olmasi, okulda paylasilan degerleri
somutlastiran adetlerin varligi, yenilenme-6zerklik-gelenekler ve denetim unsurlar1 arasinda
denge kurabilme, kiiltiirel faktorlerin siirekli yenilenmesi ve islerin yapilmasina yonelik
paylasilacak olan degerler ve uzlasma yetenegi.

Okul Yéneticilerinin Okul Kiilttiriintin Olusturulmasi ve Stirdiiriilmesindeki Rolli

Yoneticiler, okul kiiltliriiniin olusturulmasi bakimindan direkt ya da dolayl olarak etkin olan
personellerdir. Okul kaynaklarinin olusturulmasinda, okul i¢i uygulamalarda, personelin
odillendirilmesinde, kurallar ve benzeri uygulamalarda olusan kiltiire dogrudan ve formal
olarak etki ederler. Okul kiiltiiriiniin de okul miidiirlerinin sahip oldugu liderlik 6zelliklerine
gore sekillendigi s6ylenebilir (Bulug, 2013).

Okul yoneticisi farkinda olarak ya da bilingsizce okuldaki diger etkinliklerle birlikte okul
kiltirini de yonetmektedir. Miidiiriin kiiltiirii yonetmek icin yapacagi ilk sey okulda giiclii bir
kiiltiiriin olusmasina zemin hazirlamaktir. Ogretmen ve yoneticilerin paylagilan inang, deger ve
normlar etrafinda birlesmesi sonucu olusan giiglii bir okul kiiltiiri mevcut olumlu okul
kiltiriinii bozacak nitelikteki alt kiiltiirlerin ortaya ¢cikmasina engel olur (Celik, 2002).

Orgiitii olusturan mekanizmalarin ¢ogu érgiit kiiltiiriinii olusturmada etkili olmasina ragmen,
Schein’e (1992) gore orgiit kiiltiiriiniin baslamasinda ve siirdiiriilmesinde en 6nemli 6ge
kurucunun etkisidir. Bir okul miidiirii hosnut oldugu bir uygulamay1 ya da normu okuluna
entegre edebilir, fakat baska bir okulda uygulanan bir uygulama okul miidiiriiniin deger
vermedigi bir uygulama ise bu okulun programina kolay kolay eklenemez. Okul miidiirleri
calisanlarin hedef davranislar sergilemeleri icin, teftis, 6diillendirme ve cezalandirma sistemi,
onure etme gibi bircok yolu deneyebilir. Okul kiiltiirtiniin olusturulmasinda okul miidirlerinin
bireysel dzellikleri ve davranis bicimleri de son derece 6énemli bir olgu olmaktadir (Bilgin, 2009).

Demirtas ve Ekmekyapar (2012)’ a gore okul yoneticilerinin 6rgiitsel degerlere sahip olmasi
okul kiiltiiriiniin olusturulmasinda, korunmasinda ve gelistirilmesinde biiyiik bir dneme sahiptir.
Yoneticiler yonetim siirecinde okulun kiiltliriine ait degerleri géz 6niinde bulundurmalidirlar
aksi takdirde kurumun varligini devam ettirmesi mimkiin olmayabilir. Demokratik bir okul
kiltiri oOgretmenler ve yoneticiler arasindaki davranislarin demokratik bir zemine
oturtulabilmesi ile saglanabilir. Okul érgiitlerinin merkezinde yer alan unsur insandir. insanin
icinde yer aldig1 okul 6rgltiiniin demokratik bir yapida olmasi ise, okul kiltiirtint en yiiksek
hedeflere ulastiracaktir. Bu ise, ancak kiiltiirii yagsatan ve bizzat yasayan bireylerin fikir ve
gorislerini 6zglrce sunabilmesi, cogulcu bir anlayisla yonetilmesi ve temel degerlere bagh
kalinmasi ile miimkiindiir (Biitiin, 2015).

Guglu bir kiiltiire sahip olan ve iyi yonetilen okullarda 6gretmenler is ve gorevlerini severek
yaparlar, 6grenciler okulda bulunmaktan zevk alir, okul dis ¢evre icin cazibe haline déniisiir ve
ogrencilerin akademik basarilar1 artis gésterir(Bektas, Cogaltay, Karadag, & Ay, 2015). Boyle bir
okul ortaminda, orgiitsel baglilik artar, okulun tiim bilesenleri okulun bir {iyesi oldugu i¢in gurur
duyar. Bu durum okul kiiltiirtiniin siirekliligi ve giicli lizerinde olumlu bir etki yaratir. Gliglii bir
orgut kiltiri, orgiit liyeleri arasinda kiiltiirel 6gelerin paylasilma ve sahiplenilme diizeyinin
ylksek oldugunu gostermektedir (Hofstede vd., 2010). Tiim bu agiklamalardan yola ¢ikarak okul
kiltird olusturulurken okulun biitiin ¢alisanlarinin pozitif bir iletisim halinde ve siirekli bilgi
aligverisi icerisinde olmasi gerekmektedir. Bu konuda okul ydneticisin roliiniin biiyiik oldugu
soylenebilir. Okul yonetici calisanlar1 ortak degerler ve normlar etrafinda birlestirerek iliml bir
okul ortami olusturmalidir. Ayrica okul yoneticisinin okulun bulundugu ¢evrenin 6zelliklerini ve
kiltirini iyi bilmesi okul kiltiirtiniin olusturulmasi ve korunmasi agisindan olduke¢a dnemlidir
(Onsal, 2012).

Okul kiiltiirtiniin olusturulmasinda, siirdiiriilmesinde ve yeni katilan personele tanitilmasinda da
yoOneticilere bliyliik gorevler diismektedir. Bu gorevlerden ilki, giiclii bir okul kiiltliriiniin
olusturulmasina biiyiik 6l¢iide katkida bulunmaktir. Boylelikle okulun informal ve formal boyutu
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birbiriyle biitlinlesir. Okulun biitiin ¢calisanlar1 okullariyla gurur duyarlar. Okulun 6grencileri icin
de ayni sey gerceklesir onlar da okullariyla gurur duyar ve o okulda olduklari i¢in mutlu olurlar.
Bu gururu ayni sekilde veliler de yasar ve hissederler. Bu duygular veli, 6grenci, 6gretmen ve
yoneticiler arasinda kaynasma ve yakinlasmayi saglar (Ozdemir, 2006).

Okul midiirii, personelin ¢alisma sartlari, okulun fiziki yapisinin egitim 6gretime hazir hale
getirilmesi, mevcut kaynaklarin kullanimi ve benzeri konularda birinci derece yetkili ve sorumlu
oldugundan okul Kkiiltiiriiniin olusturulmasinda da onemli bir etkiye sahiptirler. Okul
miidiirlerinin, okullarin hedeflerine ulasmayi saglamak adina, 6gretmenlerini dinleyerek, onlarin
degerlerini dikkate alarak, calisanlarin ilgi ve ihtiyaglarin1 karsilayacak ¢éziim yollarini bulma
seklinde tutum gelistirmeleri okula hakim olan kiiltiiriin sekillenmesi ve 0Ogretmenlerin
kendilerini rahat hissetmesi acisindan olduk¢a énemlidir (Ozdemir, 2012).

YONTEM
Arastirmanin Modeli

Bu arastirmanin gerceklestirilmesi icin nitel arastirma yontemleri ve durum deseni
kullanilmistir. Nitel arastirmalar belirlenen konunun derinlemesine ve ayrintih olarak
anlasilmasinda etkilidirler (Yildirnm ve Simsek, 2011). Arastirmada desen olarak ise durum
calismasi ise kosulmustur. Durum calismasi deseni ayrintili inceleme yapilirken biitiinciil bir
yaklasimla arastirmadaki bireyler, durumlar, ortam 6zelliklerinin incelenen durum iizerindeki
etkilerini ortaya ¢ikartmak i¢in kullanilir (Creswell, 2013).

Calisma Grubu

Bu arastirmanin verileri 18 okul yoneticisinden toplanmistir. Calisma grubuna ulasabilmek icin
kolayda o6rnekleme teknigi kullanilmistir. Kolayda 6rnekleme ydnteminde arastirmaci, ihtiyac
duydugu biiytikliikteki bir gruba ulasana kadar en ulasilabilir olan yanitlayicilardan baslamak
tizere 6rneklemi olusturmaya baslar ya da en ulasilabilir ve maksimum tasarruf saglayacak bir
durum o6rnek iizerinde calisir (Cohen, Manion, & Morrison, 2005). Calisma grubu Istanbul’da
Sultanbeyli ilcesinde farkli okul kademlerinde gorev yapan okul yoneticileri arasindan
secilmistir. Calisma grubunu olusturan okul yoneticileri yonetim konusunda en az 5 yillik
tecriibesi olan ve belirli bir siiredir ilkokul, ortaokul, lise, meslek lisesi ve RAM’da yoneticilik
yapanlar arasindan secilmistir. Katilicilardan 4’i kadindir. Yas gruplan ise 35-50 arasinda
degismektedir. Arastirma verilerinin niteligi ve arastirmanin amacinin goéz Oniinde
bulundurularak belirli kideme sahip, farkli okul kademelerinde gérev yapan ve en az bir yildir o
okulda gorev yapan katilimcilarin calisma grubuna dahil edilmesine dikkat edilmistir.

Veri Toplama Siireci

Arastirmanin verileri 2023 yili Eylil ay1 igerisinde toplanmistir. Yar1 yapilandirilmis goriisme
formlar1 Google Forms araciligiyla calisma grubuna ulastirilmistir. Dolduran formlar
arastirmanin verisi olarak kullanilmistir. Ayrica veri toplama siirecinde gerekli veri doyumuna
ulasildigi kanaatine varildiginda veri toplama siireci sonlandirilmistir.

Veri Toplama Araci

Arastirmanin verileri yar1 yapilandirilmis goriisme formuyla toplanmistir. Gériisme formunun
olusturulabilmesi i¢in arastirmanin amacina uygun olarak ilgili alanyazin incelenmis ve taslak
soru formu olusturulmustur. Egitim Yonetimi alaninda ve nitel arastirma tecriibesi bulunan iki
uzman gorisi de alindiktan sonra goriisme formu sorulart belirlenmistir. Sorularin pilot
uygulamasi bir okul yoneticisi ile yiiriitilmiis a¢ik ve net olmayan sorular revize edilmistir.
Goriisme formunda 5 soru yer almistir. Bu sorular sunlardir:

1. Egitim yoneticisi olarak okul kiiltliriiniin olusturulmasi ile ilgili goriisleriniz nelerdir?
2. Okul kiilttriiniin olusturulmasinda gii¢lii yonlerinizi nasil tanimlarsiniz?
3. Okulunuzda arzu etmis oldugunuz okul kiiltiirii nasil olmali?
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4. lyi bir okul kiiltiiriiniin olusturulmasinda hangi rolleri iistlenmelisiniz?
5. Okul kiiltiiriiniin stirdiiriilmesi ve gelistirilmesi icin getirebileceginiz 6neriler nelerdir?

Verilerin Analizi

Goriisme formundan elde edilen veriler, betimsel analize tabii tutulmustur. Analizlerden 6nce
katilimcilarin goriisleri tek bir MS Word dosyasinda goriisme formundaki sorular altinda
birlestirilmistir. Bu dosya iizerinden yapilan incelemede katilimci goriislerinin tutarh ve
biitlinciil oldugu goriilmiistiir. Daha sonra katilimcilarin her bir soruya verdigi yanitlar ayr1 ayr
incelenerek birbirine benzeyen ve benzemeyen goriisler kod ve kategorilere ayrilmistir. Bunun
yaninda verilerin analiz edilebilmesi ve katilimcilar1 goriislerinin etik kural cercevesinde ele
alinabilmesi i¢in her bir katilimciya kod verilmistir. Yapilan biitiin goriismeler kod numaralarina
gore degerlendirme sistemine kayit edilmistir. Verilerin analizlerinden elde edilen bulgular
sunulurken katilimcilarin kimlikleri gizlenmis ve her bir katiimci Katilimcl, Katilimci2, ...
Katilimci118 vb. seklinde isimlendirilmistir (Bogdan ve Biklen, 1992).

Gecerlilik ve Giivenilirlik Calismalari

Arastirmada i¢ gecerligi saglamak icin arastirmanin tiim siliregleri uzman destegi ile
gerceklestirilmistir. Ayrica, toplanan veriler dikkatlice okunmus ve verilerin biitliinligi teyit
edilmistir. Verilerin analizi yapilirken uygun kodlar belirlenmis ve bu kodlar uygun temalar
altinda gruplandirilmistir. i¢ gecerligin saglanmasi icin katiima teyidi veya iiye kontrolii teknigi
de kullanilmis ve bu kapsamda katilimcilara kendi goriislerinin arastirmaya yansiyip
yansimadigl konusu teyit edilmistir. Arastirmada dis gecerligin saglanmasi i¢in arastirmaya
uygun temsil edici bir érnekleme yapilmaya cahsilmistir. Orneklemin nitel arastirmalar icin
yeterli sayida olmasina, icerisinde farkli cinsiyetten, yastan ve mesleki tecriibeden okul
yoneticilerinin bulunmasina 6zen gosterilmistir. Arastirmanin giivenilirligini saglamak icin
arastirmanin nasil gerceklestirildigi acik ve detayli bir bicimde agiklanmistir. Bulgular tablolar
aracilifiyla acik ve anlasilir bir bicimde sunulmustur. Tablolarla sunulan bulgular desteklemek
icin katihmcilarin dikkat ceken ifadeleri dogrudan aktarilmistir. Katilimcilarin gergek isimleri
gizlenmis ve her bir katilimci kod isimlerle kimliklendirilmistir.
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BULGULAR
Okul Kiiltiirii Kavraminin Anlamina iliskin Bulgular

Tablo 1'de katilimcilarin “egitim yéneticisi olarak okul kiiltiirii kavramina iliskin gériisleriniz
nelerdir” sorusuna verdikleri yanitlarin analizinden elde edilen bulgular gosterilmistir.
Katilimcilarin tamaminin bu soruyu yanitladiklar: gériilmiis ve okul kiiltiirtiniin anlamiyla ilgili
goruslerinin kavraminin 6nemi, 6zellikleri ve ¢iktilari olmak tizere ii¢ alt temada gruplanabildigi
anlagilmistir. Okul kiiltiri kavraminin 6zellikleriyle ilgili goriislerin 6ne ¢iktig1 gézlemlenmistir.

Tablo 1. Okul Kiltira Kavrami
Tema Alt Tema Kod

-

Topla
m

R Cok 6nemlidir
Onemi 5

Okul ortaminin ayrilmaz pargasidir

Ortak duygu, diisiince ve eylemden kaynaklanir

Okulun tiim paydaslarini kapsar

Olumlu aligkanliklar ve geleneklerdir

Ahlaki, insani ve inang degerleri tizerine kurulur

Olusumunda okul ydneticisinin rold biiytiktiir

isbirligi, anlay1s, fedakarlik, dayanigma gibi davranislar igerir
Ozellikleri Zaman icerisinde olusur 28

Okuldaki kurallar ve faaliyetler biitiiniidiir
Iyi bir okul kiiltiirii kolaylikla benimsenir

Pavdaslarin sorumluluk almasini gerektirir
Uyumlu ¢alismay1 gerektirir

Okul kiiltiirt kavrami

Ogrenci odak noktasindadir
MEB politikalarini uygulamaktir

Okulun amacina ulusmasina katki saglar

Okul faaliyetlerini ve iletisim bicimini sekillendirir
Sicak ve yapici bir okul iklimi olusturur

Ciktilar1 ve
etkileri

PW W R R RRE R R R R NN WO R A

Okul kiiltiiri kavraminin 6nemiyle ilgili olarak katilimcilarin okul kiilttirtiniin 6nemli oldugunu
diisiindiikleri ve okul ortaminin ayrilmaz bir pargasi oldugunu diistindiikleri tespit edilmistir.
Okul kiltiiriiniin 6zellikleriyle ilgili olarak ise katilimcilarin en c¢ok tizerinde durduklari
ozelliklerin; okul kiltiiriiniin ortak duygu, diisiince ve eylemden kaynaklanmasi oldugu (7
katilimci), okulun tiim paydaslarini kapsamasi oldugu (6 katilimci), olumlu aliskanliklar ve
gelenekler oldugu (3 katilimci), ahlaki, insani ve inang degerleri iizerine kurulmus oldugu (2
katilimci) ve olusumunda okul yoneticisinin roliiniin ¢ok olmasi oldugu tespit edilmistir. Okul
kiltirinin ciktilariyla ve etkileriyle ilgili olarak ise katilimcilarin okul kiiltiirtiniin okulun
amacina ulasmasina katki saglamasina (3 katilimci), okul faaliyetlerini ve iletisim bigimini
etkilemesine (3 katilimci) ve sicak ve yapici bir okul iklimi olusturmasina (1 katilimci1) dikkat
cektikleri belirlenmistir. Katilimcilarin okul kiiltiirii kavramaiyla ilgili goriislerinden bazi 6rnekler
asagida sunulmustur:

“Okul kiiltiirii denilince toplumun dederleri ve inanglart dogrultusunda yerlesmis gelenekler,
ritiiellerdir”. (Katihma 3)

“Okulun faaliyetlerini sekillendiren ve destekleyen bir olgudur”. (Katilimc 8)

“Okul kiiltirti olusturmak cok énemli. Insanlar arasindaki iliskileri yonetir. Giiclii bir kiiltiirde, o
okulun ogretmenleri ve diger tiim ¢alisanlart arasinda birbiriyle drtiisen ve birbirini destekleyen
etkilesimler vardir”. (Katilimcei 10)

“Okul kiiltiirii tiim paydaslarin ydnetim stirecine aktif olarak katilip sorumluluk almasi neticesinde
ortaya ¢ikan kurumda ¢alisan ve sonradan kurumsa g¢alismaya bagslayanlarin davraniglarini
etkileyen yazili olmayan kurallardir. Bir kurumun en 6nemli unsurlart arasinda ve olmazsa
olmazlarindandir”. (Katihmei 11)
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“Sicak, yapict bir okul ikliminin yasandigi, okul ¢alisanlarinin tiimiiniin ortak hareket ettigi,
égrencinin odak noktada oldugu okullar anlasiliyor”. (Katiimci 17)

Okul Kiiltiiriiniin Olusturulmasinda Okul Yéneticilerini Giiclii Yapan Ozellikler

Tablo 2’de katilimcilarin “okul kiiltiiriiniin olusturulmasinda gticlii yonlerinizi nasil tanimlarsiniz”
sorusuna verdikleri yanitlarin analizinden elde edilen bulgular gdsterilmistir. Katilimcilarin
tamaminin bu soruyu yanmitladigl ve katilimcilarin gorislerinin kisilik ozellikler ve davranis
ozellikler olmak lizere iki alt temada gruplanabildigi anlasiimistir. Katilimcilarin okul kiiltiiri
acisindan gli¢lii yonlerini tanimlarken davranissal 6zelliklere kisilik 6zelliklerine gore biraz daha
fazla agirlik verdikleri anlasilmaktadir.

Tablo 2. Okul Kiiltiirtiniin Olusturulmasinda Okul Yoneticilerinin Gii¢li Yonleri

Tema Alt Tema Kod Toplam

Adaletli olma
insan psikolojisini anlama-empati
Motivasyon sahibi olma
Duygularini kontrol edebilme
Giivenilirlik
Soziinde durma
Ongoriilii olma
Kisilik Seffaflik ’s
ozellikleri Elestirel diisiinebilme
Elestirilere acik olma
ilkeli olma
Diiriistliik

Tecriibe sahibi olma
Biitiinleyici olma
Uyumlu olma

Ortak karar alma ve isbirligi

fletisim

Liderlik

Tiim paydaslara saygili olma
Davranigsal Akademik basariy: 6nceleme
ozellikler Sinavlara hazir hale gelme

29

Okul Kiiltiirii Acisindan Okul Yéneticisini Giiglii Yapan Ozellikler

f

6

4

2

1

1

1

1

1

1

1

1

1

Demokratik olma 1
1

1

1

7

6

6

4

1

1

Problem ¢6zme 1
Ahlaki ve inang degerlerini 6grencilere kazandirma 1
Sistemli calisma 1
1

Ayrintili planlama

Okul kiiltiirii agisindan katilimcilarin kisilik 6zellikleriyle ilgili glglii olduklar1 yonlere
bakildiginda 16 farkl kisilik 6zelligine vurgu yaptiklari goriilmektedir. Bunlar icerisinde en fazla
One cikanlarin ise adaletli olmak (6 katilimci), insan psikolojisinden anlamak (empati yapmak)
(4 katilimci) ve motivasyon sahibi olma (2 katilimci) oldugu tespit edilmistir. Davranissal
ozelliklerle ilgili olarak ise katilimcilarin gii¢lii olduklarinm diistindiikleri 10 farkl 6zellige dikkat
cektikleri anlasilmaktadir. Bunlar icerisinde katilimcilarin en sik ifade ettiklerinin; ortak karar
almak ve isbirligine 6nem vermek (7 katilimci), iletisime 6nem vermek (6 katilimci) ve liderlik
etmek (6 katilimci) oldugu saptanmistir. Katilimcilarin okul kultiirt agisindan giiglii olduklari
yonlerle ilgili goriislerinden bazi 6rnekler asagida sunulmustur:

“Demokratik olma, tiim paydaslara karsi derin saygi duyma, seffaflik ve adalet”. (Katilimci 1)

“Ogretimsel liderlik ézelliklerini gésteren, motivasyon, iletisim becerilerini iyi kullanma, isbirligi
siirecini iyi yonetme ve tiim paydaslarini karara dahil etme”. (Katilimc 4)
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“Akademik basarinin éneminin 6grenci ve dgretimler tarafindan yeterince algilanmasini saglamak,
deneme sinavlart tinite degerlendirme sinavlari ile okulda bir gelenek olusturmak”. (Katilimci 9)

“Daha 6nceki kurumlardaki tecriibemiz, yénetici olarak MEB'de farkli okul tiirlerinde gérev almig
olmamiz, 6gretmen, ogrenci ve veli psikolojisi tizerine yapmis oldugumuz ¢alismalar ile astlarimin
iyi-olumlu miispet durumlarini analiz edebilme becerisi”. (Katilimci 13)

“Ogrenci, 6gretmen. hizmetli, aile birligi tiyeleri, veliler vb. okulun tiim paydaslar ile olumlu iliski
icerisinde olmam, kendimi okulun patronu olarak gérmemem, kendimi velilerin yerine koyarak
empati yapmam ve ogrencilere ona gore hizmet etmeyi amagclamam”. (Katilimci 17)

Ideal Okul Kiiltiiriiniin Ozellikleri

Tablo 3’te katilimcilarin “okulunuzda arzu etmis oldugunuz okul kiiltiirii nasil olmali?” sorusuna

verdikleri yanitlarin analizinden elde edilen bulgular gosterilmistir. Katilimcilarin tamaminin bu

soruyu yanitladiklari ve verilen yanitlarin icerik ézellikleri ve paydas 6zellikleri olmak tlizere iki

alt temada gruplanabildigi anlasilmistir. Katilimcilarin arzu ettikleri okul kiiltiirtiyle ilgili olarak

okulun paydaslariyla ilgili 6zelliklerin belirgin bir bicimde dne ¢iktig1 goriilmektedir.

Tablo 3. ideal Okul Kiiltiiriiniin Ozellikleri
Tema Alt Tema Kod

Egitim agisindan etkili ve verimli sonuglar iireten
Ogrenci merkezli

Toplam

. Milli ve manevi degerlere dayanan
Icerik

Ozellikleri 17

Biirokrasiden arinmis
Kapsayici
Akademik ve kiiltiirel etkinlikler iceren

Degisime agik

Tiim paydaslarin goniilli olarak katildigi
Paydaslarin kendilerini degerli hissettikleri
isbirligine dayanan

Paydas Sorumluluklarin zamaninda yerine getirildigi

35
Ozellikleri Etkili iletisim iceren

ideal Okul Kiltiirii Ozellikleri

Sevginin ve sayginin 6ncelendigi
Adil bir gérev dagiliminin oldugu
Alinan ortak kararlara uyulan

R RN WS & OO O, DNDNDN W W S|

Okulu gelistiren

Katilmcailarin arzu ettikleri okul kiiltiirtiniin icerik 6zelligiyle ilgili 7 6zellik siraladiklarn
saptanmistir. Bunlar tekrarlanma sirasina gore egitim agisindan etkili ve verimli sonuglar
iretme (4 katilimci), 6grenci merkezli olma (3 katilimci), milli ve manevi degerlere dayanma (3
katilimci), btrokrasiden arinmis olma (2 katilimci), kapsayici olma (2 katilimci), akademik ve
kiltirel etkinlikleri icerme (2 katilimci) ve degisime acik olma (2 katilimci) 6zellikleridir.
Katilimcilar arzuladiklar okul kiiltiiriiniin 6zelliklerini tanimlarlarken bu ideal okul kiltiirtintin
paydaslarina ait bazi 6zellikleri de siralamislardir. Bu 6zelliklerin 9 tane oldugu ve tekrarlama
sirasina gore o6nde gelenlerin tiim paydaslarin goniilli olarak katilim saglamasi (4 katiimci),
okul kiltliri icinde paydaslarin kendilerini degerli hissetmeleri (4 katilimci), paydaslarin
isbirligi icerisinde hareket etmeleri (4 katilimci), sorumluluklarini zamaninda yerine getirmeleri
(4 katilimal), paydaslarin etkili bir iletisim icerisinde olmalari (4 katilimci), paydaslarin sevgiyi
ve saygly1 oncelemeleri (4 katilimci) ve paydaslar arasinda adil bir gérev dagilimi olmasi oldugu
bulunmustur. Katilimcilarin arzu ettikleri ideal okul kiltiiriiniin 6zellikleriyle ilgili goriislerinden
bazi 6rnekler asagida sunulmustur:

“Biirokrasiden arinmigs, tiim paydagslarin géniillii olarak katilminin saglandigi ve kendilerini
degerli hissettikleri bir model”. (Katilimci 1)
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“Degerlerine bagli, hiyerarsiden ve biirokrasiden arinmig, isbirligi, etkili iletisimin oldugu tiim
paydaslarinin birbirini sevdigi saydigi gelisime, degisime ve yenilige actk, mutlu bir okul kiiltiirti”.
(Katihma 4)

“Kurumda adil bir gérev dagilimi olmali ve yerine getirilmesi gereken hususlar istekli olarak
yapimalidir. Zoraki yapilan gérevler olumsuz bir atmosfer olusturmakta ve gevresinde olumsuz
etkileri hissedilmektedir. Okulda gecgirilen zamanlarda c¢alisan personel kendini oraya ait
hissetmeli, mutlu olmali ve bu enerjisini isinde géstermelidir”. (Katilimci 6)

“Saygi ve sevginin on planda oldugu 6nceden olusan kiilttirel birikimleri teknolojiyle gelistirerek;
6grencinin en uygun egitim yontemleri kullanilarak ilgi ve yetenekleri dogrultusunda yetistirmek.
Ogretmenlerin mutlu, basaril, huzurlu ortamda calismalart”. (Katthma 11)

“Okulun tiim paydaslarinin égrenci bagarist icin ¢caba gdéstermesi, 6grencilerin ahlaki ydnden
istenen diizeye ulasmalari, yine dgrencileri hayatlarinin ileriki yillarinda bagimsiz ve saglikli
kararlar verebilecek bireyler olarak yetistirilmesi”. (Katilimci 17)

Ideal Okul Kiiltiirii Icin Okul Yéneticisinin Ustlenmesi Gereken Roller

Tablo 4’'te katihmcilarin “iyi bir okul kiiltiirtiniin olusturulmasinda hangi rolleri iistlenmelisiniz”
sorusuna verdikleri yanitlarin analizinden elde edilen bulgular gdsterilmistir. Katilimcilarin
tamaminin bu soruya yanit verdikleri ve verilen yanitlarin liderlik, iletisim ve adalet olma tizere
lic alt temada gruplanabildigi anlasilmistir. Iyi bir okul kiiltiiriiniin olusturulmasinda okul
yoneticisinin liderlikle ilgili rollerinin 6n plana ¢iktig1 anlasilmaktadir.

Tablo 4. Ideal Okul Kiiltiirii icin Okul Yoneticisinin Ustlenmesi Gereken Roller

Tema AltTema Kod Toplam

Liderlik yapma

Rehberlik etme

Organize etme-yonetme

Okul-6grenci performansina odaklanma
Liderlik Denetleme

Aktif katilim saglama

22

Girisimcilik
inovasyon
Kendisini gelistirme

fletisime agik olma

Arabuluculuk

Biitiinlestirici olma
fletisim Deger verme 10
Birebir ilgilenme
Empati
Kolaylastirici olma

Okul Yoneticisinin Ustlenmesi Gereken Roller

Herkese esit mesafede olma
Adalet Adaleti saglama
Gorev dagilimi

BN U R R R R NNNR R R R 2B NN U0 -

Iyi bir okul kiiltiiriiniin olusturulmasinda okul yéneticisinin liderlikle ilgili rolleri agisindan 9 alt
rol tanimlandigi gorilmektedir. Bunlarin o6nde gelenlerinin sirasiyla; liderlik yapma (8
katilimci), rehberlik etme (5 katilimcl), organize etme (2 katihlmci) ve okul performansina
odaklanma (2 katilimci) oldugu tespit edilmistir. Katilimcilarin okul ydneticisinin iletisimle ilgili
rolleri acisindan ise 7 alt role dikkat cektikleri anlasilmaktadir. Tekrarlanma sikligina gore
bunlarin 6nde gelenlerinin; iletisime agik olma (2 katilimc1), arabuluculuk yapma (2 katilimci) ve
biitiinlestirici olma (2 katilimci) oldugu tespit edilmistir. Adalet roliiyle ilgili olarak ise iyi bir
okul kiiltiiriiniin olusturulmasinda okul yoneticisinin herkese esit mesafede olma (2 katilimci),
adaleti saglama (2 katilimci) ve adaletli bir gorev dagilimi saglama (1 katilimci) rolleri olduguna
vurgu yapimistir. Katiimcilarin iyi bir okul kiltliriiniin olusturulmasinda okul yoneticisinin
rolleriyle ilgili goriislerinden bazi 6rnekler asagida sunulmustur:
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“Herkesi kucaklayan, étekilestirmeyen, her konuda yardimci ve yol gosterici lider”. (Katilimci 2)

“Adil bir yaklasim, yénetim konusunda liyakat sahibi olmak icin stirekli kendini gelistirmek,
iletisime acik olmak, okul icinde motivasyon artirmak icin gerekli tedbirleri almak, dgretmen,
personel, veli ve égrenci herkesle ilgilenmek”. (Katilimci 5)

“Herkese esit sekilde yaklasan, kimseyi kayirmayan, diirtist bir yonetici olmali, bu davranisa sahip
bireyler okulu ézel yapar”. (Katilimci 9)

“Her seyden dnce oOrnek bir lider, herkese esit bir yonetici olunmalidir. Okulda calisan tiim
personelin gerektiginde rahatlikla iletisim kurabilecegi saygi temelli bir yénetim anlayisina sahip
olunmalidir. Karizmatik ve uzman lider 6zelliklerine sahip olunmalidir”. (Katilimci 11)

“Liderlik roliinti iyi iistlenmelidir. (iinkii okul kiiltiiriintin olusmast ve devamliliginin
saglanmasinda ve yeri geldiginde degisiminde birinci derecede okul miidiirtiniin liderlik ézelligi
etkileyecektir”. (Katilime1 17)

Okul Kiiltiiriiniin Gelistirilmesi ve Siirdiiriilmesi Icin Yapilmasi Gerekenler

Tablo 5’te katilimcilarin “Okul kiiltiiriintin siirdiiriilmesi ve gelistirilmesi icin getirebileceginiz
oneriler nelerdir?” sorusuna verdikleri yanitlarin analizinden elde edilen bulgular gosterilmistir.
Katilimcilarin tamaminin bu soruya yanit verdikleri ve verdikleri yanitlarin tiim paydaslar icin
oneriler, yéneticiler icin éneriler, 6gretmenler icin éneriler ve okul icin éneriler olmak tizere dort
alt tema altinda gruplandirilabilecegi goriilmiistiir. Tiim paydaslar i¢in Oneriler alt temasinin
daha 6n planda oldugu anlasilmaktadir.

Tablo 5. Okul Kiiltiiriiniin Gelistirilmesi ve Siirdiiriilmesi I¢in Yapilmas1 Gerekenler
Tema Alt Tema Kod f Toplam

Daha fazla nitelikli etkinlikler yapilmali

fletisim geligtirilmeli

Adalet saglanmali

Okulun her paydasinin sayginligina 6nem verilmeli
Tim Sorumluluklar bilinmeli ve geregi yapilmal
paydaslar Elestirilere agik olunmali 22
icin Siyasi yaklagimlardan uzak durulmali

Milli ve manevi degerlere bagli olunmal

Ogrencilere cok yonlii rehberlik yapilmali

Yenilik¢i olunmali

Aidiyet duygusu gelistirilmeli

Yoneticiler isbirligi ile hareket etmeli
Yoneticiler iletisime agik olmali
Geleneksel yonetici anlayisi terk edilmeli

Oneriler

Yoneticiler Yoneticiler modern liderlik anlayisiyla yetistirilmeli 13
icin Olumlu davranislar édiillendirilmeli
Yoneticiler esnek olmali
Kriz yonetimine 6nem verilmeli

Ekip calismasina 6nem verilmeli

Ogretmenler yéneticilere yardimci olmal

Ogretmenler
igin Ogretmenler kendilerini gelistirmeli

Ogretmenler égrencilere empatiyle yaklasmali

Okulun hafizasi olusturulmal

Okula yeni gelenlerin uyumunu artirici tedbirler alinmal
Okul i¢in
Kalic1 eserler olusturulmali

mR R R R R R R R R R R NN RR R R R B NN W WU

Okul kiiltiirtiniin aktarimi icim kanallar gelistirilmeli
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Katilimcilarin okul kiiltiiriintin gelistirilmesi ve siirdiirtilmesi icim yapilmasi gerekenlerle ilgili
okulun tiim paydaslarini ilgilendiren 11 6neri siraladiklar1 goriilmektedir. Bu onerilerin 6nde
gelenlerinin; daha fazla ve nitelikli etkinlikler yapilmasi gerektigi (5 katilimci), ilisimin
gelistirilmesi gerektigi (3 katilimci), adaletin saglanmasi gerektigi (3 katilimci), her paydasin
sayginligina 6nem verilmesi gerektigi (2atilimci), sorumluluklarin bilinmesi ve gereginin
yapilmas1 gerektigi (2 katilimci) ve elestirilere acik olunmasi gerektigi (2 katilimci) oldugu
saptanmistir. Katilimcilarin okul kiiltlirliniin gelistirilmesi ve sturdiiriilmesiyle ilgili olarak
yOneticileri ilgilendiren 8 oneri siraladiklar1 gériilmektedir. Bunlarin en ¢ok tekrar edilenleri;
yoOneticilerin isbirligi ile hareket etmeleri (4 katihma), iletisime acik olmalar1 (2 katilimci) ve
geleneksel yonetim anlayisinin terk edilmesi (2 katilimai) oldugu tespit edilmistir. Ogretmenler
icin {ic 6neri siralanmistir: Ogretmenler yoneticilere yardimci olmali, égretmenler kendilerini
gelistirmeli ve 68retmenler 6grencilere empatiyle yaklasmali. Okulu ilgilendiren ise dért
Onerinin siralandigli bulunmustur: Bunlar; okulun hafizasinin olusturulmasi gerektigi, okulda
kalic1 eserler birakilmasi gerektigi, okulun kiltiiriiniin aktarimi i¢in kanallar olusturulmasi
gerektigi ve okula yeni gelenlerin uyumunu artirict tedbirlerin alinmasi gerektigidir.
Katilimcilarin okul kiiltiiriiniin gelistirilmesi ve siirdiiriilmesi icim yapilmasi gerekenlerle ilgili
gorislerinden bazi 6rnekler asagida sunulmustur:

“Modern liderlik tarzlari ile donanmis okul miidiirlerinin yetistirilmesi. Okul paydagslarinin sorumlu
davranmasi, okul kiiltiiriintin gelismesini ve yerlesmesini saglayacak etkinlikler yapilmasit”.
(Katilimar 3)

“Mutlaka katilimcilik saglanmali. Okul kiiltiiriintin tiyesi olan her égeye saygi gésterilmeli.
Gerektiginde fedakarlik yapilabilmeli. Elestiri yapabilmeli ve elestirilere acik olunmali, Her
durumda demokratik olunabilmeli. Kriz durumu ydénetimine énem verilmeli. Kisiler arasinda
iliskilerin stabil olmasi icin caba gosterilmeli”. (Katilimci 5)

“Okul kiiltiirti tiim ¢alisanlarin fikirleri ile katki saglayarak gelistirilebilir. Yeniliklere her daim
hazir olunmalidir. Yeni katilanlarin da kiiltiirden etkilenip hemen uyum saglamasina yardimci
olunmalidir”. (Katilimci 9)

“Calisanlarin olumlu davranislarinin ¢ok yénlii olarak ddiillendirilmesi. Siyasi ve idari otoritenin
personel lizerinde etkisinin sifira indirilmesi. Empatik davranislara ézen gésterilmesi”. (Katihimci
15)

“Okul yoneticilerinin kurumlarda olumlu okul iklimi olusturmak icin ¢aba gostermeleri, okullarda
sosyal etkinliklere énem verilmesi, Ogrencilere sadece ders basarilarinda degil her yédniiyle
rehberlik yapilmast”. (Katilimci 17)

TARTISMA ve SONUC

Giliniimiizde yasanan siyasi, sosyal, ekonomik ve teknolojik gelismelere bagl olarak egitim
kurumlarina yiiklenen gérev ve sorumluluklarin 6nemi daha da artmaktadir. Aile, din, dil, kiiltiir,
gelenekler vb. milli ve manevi degerlere verilen 6nemin azaldif1 giiniimiizde okullar bu
degerlerin tekrar yasamin onemli bir parcasi haline gelmesi ve topluma o6ncii olabilecek
bireylerin yetismesi icin 6nemli kurumlar arasinda yer almaktadir. Okullarin iizerlerine
yliklenen bu sorumlulugu tasiyabilmeleri icin giiclii bir okul kiiltiirii olusturmalar1 ve bunu
stirdiiriilebilir hale getirmeleri gerekmektedir. Bu arastirmada okul kiiltiiriiniin gelistirilmesi ve
stirdiiriilmesinde okul yoneticilerinin rolii incelenmistir. Bu kapsamda, nitel bir arastirma deseni
icerisinde farkli okullarda gérev yapan 18 okul yoneticisinin goriislerine basvurulmustur.

Arastirmadan elde edilen sonuglar okul yoneticilerinin okul kiiltiirii kavrami hakkindaki
goruslerinin ve farkindalik diizeylerinin farkli oldugunu gdstermistir. Okul yodneticileri okul
kiltirini tanimlayabilmis ve okul kiltiirtini etkileyen faktorleri acgiklayabilmislerdir. Okul
yoOneticilerinin okul kiiltiirtinii  6zellikleri, etkileri ve ©Onemi iizerinden tanimladiklar
belirlenmistir. Ayrica, okul ydneticileri okul kiiltiiriiniin olusturulmasi icin kendi gii¢lii yonlerini
de belirleyebilmislerdir. Okul yoneticilerinin giiclii yonlerini davranis ve kisilik 6zellikleri
tizerinden acikladiklari, davranis 6zellikleri agisindan en ¢ok paydaslarla ortak karar alma,
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isbirligi saglama ve liderlik etme 6zelliklerinin 6ne ¢iktig1 ve kisilik 6zellikleri acisindan adalet,
empati ve motivasyon oOzelliklerinin 6ne c¢iktifi anlasilmistir. Arastirmanin sonuglar1 okul
yoOneticilerinin arzu ettikleri okul kiiltiiriinii paydas 6zellikleri ve icerik o6zellikleri 6zerinden
tanimladiklarini géstermistir. Arzu edilen okul kiiltiiriinde tiim paydaslarin okul faaliyetlerine
gonilli katilmasi, okulda tiim paydaslarin kendisini degerli hissetmesi ve tiim paydaslarin
isbirligi icerisinde olmas1 6ngoriilmiistiir. Arzu edilen okul kiiltiiriiniin 6ncelikli igerik 6zellikleri
ise egitim acisindan etkili ve verimli sonuclar liretme, 6grenci merkezli olma ve milli ve manevi
degerlere dayanma biciminde tanimlanmustir. Ideal bir okul kiiltiirii olusturulmasinda okul
yOneticilerine diisen roller liderlik etme, iletisimi gelistirme ve adalet saglama basliklar1 altinda
toplanmistir. Ideal okul kiiltiiriiniin gelistirilmesi icin éncelikli olarak yapilmas1 gerekenler ise
daha fazla sayida nitelikli etkinliklerin gergeklestirilmesi, yoneticilerin isbirligi icerinde hareket
etmesi, iletisimin gelistirilmesi ve adaletin saglanmasi seklinde siralanmistir.

Arastirmanin bu bulgularin1 okul yéneticilerinin okul kiiltiirii kavrami ve bu kavramin 6nemi
hakkinda bilgi ve farkindalik diizeylerinin farklilik ve cesitlilik icerdigi seklinde yorumlamak
miimkiindir. Ayrica, okul yoneticilerinin okul kiiltiiriiniin gelistirilmesi ve stirdiiriilmesi i¢in
kendi rollerinin farkinda oldugunu, ne yapilmasi gerektigini bildiklerini ve bunlar1 yapmak i¢in
hazir olduklarini séylemek de miimkiindir. Okul y6neticilerinin okul kiltiirii olusturmak icin
kendilerinin liderlik roliinii listlenmeleri gerektigine inandiklar1 anlagilmistir. Bir diger deyisle,
okul yoneticilerinin okul kiiltiirii olusturulmasi icin kendi rollerinin ve 6nemlerinin farkinda
oldugu ve bunun i¢in de iletisime ve isbirligine hazir olduklar1 gézlemlenmistir. Son olarak bu
arastirmanin bulgulari, okul kiiltiiriintin gelistirilmesi ve siirdiiriilmesi icin okul ydneticilerinin
okulda yiiksek diizeyde katilimciliga dayanan demokratik bir ortam olusturulmasi gerektigine
inandiklarini ve tiim paydaslarla birlikte ekip ruhu icerisinde birlikte hareket etmek gerektigine
inandiklarini gostermistir.

Alanyazinda daha dnce yapilmis arastirmalar incelendiginde 6nceki arastirmalarin bulgularin bu
arastirmayla paralellik gosterdigi gozlemlenmektedir. Ziytak Dogan vd. (2023) Diyarbakir'da
farkli kademelerde gorev yapan dgretmenlerle gercgeklestirdikleri arastirmalarinda okul kiiltiirii
olusturmada kiiltiirel liderligin rolu lizerine 68retmen gorislerini incelemislerdir. Liderlerin
glvenilir, anlayish ve adaletli olmak gibi kisilik 6zelliklerinin ve rol model olmak, rehber olmak
ve isbirlik¢i olmak gibi davranis 6zelliklerinin okul kiiltiiriiniin olusturulmasinda 6nemli oldugu
tespit edilmistir. Arastirmada ayrica iyi bir okul kiltirii sayesinde 0Ogretmenlerin
performansinin, verimliliginin, motivasyonun, aidiyetinin, iletisiminin, azminin ve mutlulugunun
artacag sonucuna ulasilmistir. Pinar vd. (2023) ortaokullarda goérev yapan 6gretmenlerin okul
kiltird hakkindaki gorislerini belirlemek amaciyla yaptiklart nitel arastirmalarinda okul
kiltlri icin temel unsurlar paydas isbirligi, degerler ve inan¢lar, motivasyon, destekleyici ortam,
diizen ve disiplin ve istikrar olarak belirlenmistir. isbirlikci bir okul kiiltiirii saglanabilmesi icin
tiim paydaslarin katki saglamasinin 6nemine vurgu yapilmistir. Yildiz vd. (2023) Diyarbakir’da
farkli okullarda gorev yapan okul yoneticileriyle gerceklestirdikleri nitel arastirmalarinda okul
yoneticilerinin okul kiltiiriiniin motive edici, akademik basariy1 artirici ve olumlu davranislara
yonlendirici etkilerine dikkat g¢ektikleri tespit edilmistir. Okul kiltiiriini gelistirmek icin ise
isbirligi ve dayanisma igerisinde olmak gerektigi ve 6gretmenlerin rol model olmas1 gerektigi
sonucuna ulasilmistir. Arastirmanin bu bulgularina dayanilarak daha fazla iletisim kurulmasi,
daha fazla etkinlik diizenlenmesi, eski mezunlarin ve velilerin dahil oldugu programlar
gelistirilmesi 6nerilmistir. Erdogan (2017) Igdir'da farkli okullarda gérev yapan okul yoneticileri
ve Ogretmenlerle gerceklestirdigi nitel arastirmasinda hem okul yoneticilerinin hem de
Ogretmenlerin etkili bir okul kiiltiirii olusturabilmek i¢in tiim paydaslarin katilimi ve katkisinin
gerekli oldugu ve belirli bir siire¢ sonucunda okul kiiltiiriinlin olusturulabilecegi goriisiinde
olduklar saptanmistir. Karadag ve Ozdemir (2015) Adiyaman’da okul miidiirleriyle yaptiklar
nitel arastirmada okul kiiltiirtiniin olusturulmasi ve gelistirilmesi konusu incelenmistir. Okul
midirlerinin okul kiiltiiriinti tanimlarlarken goérev ve sorumluluk bilinci, akademik basar1 ve
mevzuata baghlik gibi gorev kiiltiirii olgularini kullandiklar gibi etkili iletisim, isbirligi, kararlara
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katilim, demokratiklik gibi temel degerleri de kullandiklar1 goriilmiistiir. Aslan, Ozer ve Bakir
(2009) Malatya’da farkli okullarda gorev yapan okul yoneticileri ve dgretmenlerle yaptiklari
nitel arastirmalarinda okul Kkiiltiirtiniin tanimlamasi yapilirken okul paydaslar1 arasindaki
iletisim ve etkilesime, degisime ac¢ik olmaya ve adil kurumsal isleyise dikkat c¢ekildigi
saptanmistir. Okul kiiltiiriniin ortak degerleri giiven, sevgi-sayg, isbirligi ve hedef birligi olarak
belirlenmistir. Okul kiiltiiriiniin gelisimi i¢in torenler diizenlendigi ancak mekan ve kaynak
yetersizligi nedeniyle bu torenlerin yeterli diizeyde yapilmadig1 tespit edilmistir. Dogan (2014)
tarafindan akademisyenlerle yapilan nitel arastirmada okul kiltiiriiniin egitimcilerin ve
ogrencilerin faaliyetlerini etkiledigi ve etkileriyle okula bagliligi, okuldaki iletisimi, motivasyonu
ve sorumluluk bilincini artirdig1 sonucuna ulagilmigtir. Sahin-Firat (2010) izmir’de ilkokullarda
gorev yapan okul miidiirii ve 6gretmenlerle yaptig1 arastirmada hem 6gretmenlerin hem de okul
miidiirlerinin okul kiiltiirii ile deger algilar1 arasinda bir iliskinin varligini belirlemistir. Bununla
birlikte, okul midiirlerinin okul kiltiirtinii 6gretmenlerden daha olumlu olarak algiladiklarim
tespit etmistir. Ayrica, okul kiltiirtiyle alakali olarak okul miidiirlerinin iyilikseverlik degeri,
O0gretmenlerin ise hazcilik, 6zyonelim ve gilivenlik degerini daha 6nemli gordiikleri sonucuna
ulagilmistir. Ozdemir ve Kaya (2023) Kahramanmaras'ta ilkokullarda gérev yapan okul
yoneticileri ve 6gretmenlerin okul kiiltiirti algilarimi inceledikleri nitel arastirmalarinda okul
yOneticilerinin ve 6gretmenlerin okul kiiltiirii hakkindaki tutumlarinin olumlu oldugu, bununla
birlikte okul yoneticileri ve 6gretmenlerin okul kiltiirii tanimlamalarinda kiiciik farkliliklar
oldugu tespit edilmistir. Okul miidiirleri okul kiiltiirtinti daha ¢ok dogay1 ¢agristiran, islevsel olan
ve topluluk ifade eden metaforlar {izerinden tanimlarlarken 6gretmenlerin ise besleyici olan,
islevsel olan ve topluluk ifade eden metaforlar tlizerinden okul Kkiiltiiriinii tanimladiklari
anlagilmigtir. Ozan ve Demir (2011) Mus'ta farkl liselerdeki 6gretmen ve 6grencilerle yaptiklar
nitel arastirmada 6gretmenlerin ve 6grencilerin okul kiltiirii algilarinin birbirinden farklh
oldugunu, bununla birlikte hem 6gretmenlerin hem de 68rencilerin okul kiiltiirtinii tanimlarken
siklikla ve agirlikli olarak aile kavrami benzetmesiyle tanimladiklar1 saptanmistir.

Bu arastirmanin sonuglarina dayanilarak okul yoneticileri ve gelecekteki arastirmalar i¢in bazi
onerilerde bulunulabilir. Okul yéneticileri okulda giiclii bir kiltiriin olusabilmesi icin buna
zemin hazirlayacak adimlar atmalidirlar. Okulun belli degerleri ve normlar1 olmali ve bunlar
etrafinda tim okul yoneticileri ve 6gretmenlerinin birlesmesi ve ayni inanci paylasmalari
gerekmektedir. Okul yoneticileri, okul kiiltliriiniin 6neminin ve giiciiniin bilincinde olarak
yoOnetsel siirecleri uygulamali ve okul kiiltiiriintin siirdiirtlebilirligini saglamalidir. Demokratik
bir ortam olusturmali, yonetim ve karar alma siireclerine basta 6gretmenler olmak tizere okulun
diger paydaslarini da dahil etmelidir. Okulun tiim paydaslar ile farkli kanallar tizerinden
iletisimi gelistirmelidir. Okul yoneticileri Ogretmenleri ve o6grencileri dinlemeli, onlar
degerlerini g6z oniinde bulundurarak, ihtiyaclarina cevap verecek ¢6ztimleri bulup bunlarin
gerceklestirilmesini saglamalidir. Okul yoneticileri okulun tiim paydaslarini bir araya getirecek,
milli ve manevi degerleri ve ayrica okulun degerlerini canlandiracak ve gelistirecek etkinliklerin
diizenlenmesini saglamalidir. Bu sekilde okulda hakim olan kiiltiriin sekillenmesi, 6gretmen ve
ogrencilerin huzurunun ve aidiyetinin korunmasi ve artmasi saglanabilir. Okul y6neticilerinin
okul kiltiirti agisindan desteklenmesi i¢in hizmet ici egitimler diizenlenmeli ve okul yoneticileri
maddi yonden desteklenmelidir. Gelecekteki arastirmalar okul kiiltiiriiniin gelistirilmesinde ve
sturdiiriilmesinde okul yoneticilerinin rollerini cesitli kuramlar baglaminda arastirabilir. Bu
arastirmalar ve farkl cografi bolgelerde farkli 6rneklem gruplariyla tekrarlanabilir.
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Abstract

In this research, the role of school administrators in developing and maintaining school culture was
examined. In this context, a qualitative research design, namely a case study, was employed, and the
opinions of 18 school administrators working in different schools, determined through convenience
sampling, were sought. The data for the study were collected through structured interviews. The data of the
research were collected through structured interviews. The data were analyzed using the content analysis
technique. The findings of the research showed that school administrators' level of knowledge and
awareness about the concept of school culture is high. The school culture that school administrators desire
is for all stakeholders to participate voluntarily in school activities, for all stakeholders to feel valued in the
school, for all stakeholders to cooperate, to produce effective and efficient results in terms of education, to
be student-centered, and to be based on national and moral values. The roles of school administrators in
creating an ideal school culture are grouped under the headings of leadership, improving communication
and ensuring justice. The priorities that need to be done to develop the ideal school culture are listed as
carrying out more qualified activities, administrators acting in cooperation, improving communication and
ensuring justice.

Keywords: Education, school culture, school administrator, teacher, organization.

INTRODUCTION

In today's education system, the aim of schools is to cultivate individuals who can actively
participate, think creatively and strategically, act with free will, maintain physical and mental
well-being, have their own goals, and act in alignment with these goals, embracing the culture and
objectives of the school (Biitiin, 2015). The efficient use of resources in schools in line with these
objectives is under the authority and management of school principals, and it depends on the
vision, mission, and capabilities of school leaders (Acar, 2004). Principals play a crucial role as
leaders in ensuring that schools provide qualified and effective services, being primarily
responsible for other stakeholders and employees. The leadership qualities and behaviors of
school principals are directly related to the effectiveness of the school, and they hold a key role in
making the school an institution with a clear vision and mission.

Like any community, schools have their own unique cultural accumulations. The school culture,
which is a composition of values, beliefs, and norms specific to the organization, is unique and
singular for each school (Ozdemir, 2012). The formation of this culture is the result of various
organizational variables coming together. Due to the interactions of organizational behaviors such
as communication styles and processes of the school principal, teacher attitudes, and internal
communication, the cultures of schools differ from each other. It is known that a positive and
embraced school culture has significant effects on personnel, including motivation, harmony,
tenure, performance, success, and a sense of belonging (Karayagiz, 2018).

Schools are required to create an organizational culture that can convey both the values
determining national identity and the universal values of the globalized world to individuals. At
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the same time, schools can contribute to the formation of universal culture by bringing together
national values with universal values (Celik, 2002). In today's world, for schools to be able to carry
societies into the future, they must have an effective organizational (school) culture. This can only
be achieved through the adoption of this understanding by institution employees, especially by
leaders. The role of school principals is crucial in the formation of the culture of schools, in
maintaining this culture, and in guiding the future to achieve the goals (Cemaloglu, 2013). The
attitudes displayed by school principals, their management styles, human relationships, and
communication skills have a significant impact on the culture of the organization. The role of
school principals is also crucial in effectively communicating this culture to teachers, making
teachers feel comfortable and secure, and fostering their willingness to work. School principals
bear significant responsibilities for schools, which are one of the most important organizations in
education, to make a difference, be one step ahead of other institutions, and gain a unique identity.
School principals are expected to create and communicate the school culture correctly and
understandably to teachers. Thus, teachers will be motivated to work for their schools, strive for
the development of the institution, and become an integral part of it (Bilgin, 2009).

The aim of this research is to examine the roles of school administrators in sustaining and
enhancing school culture. In this context, the goal is to assess the knowledge and awareness levels
of school administrators regarding school culture and to seek solutions for the maintenance and
improvement of school culture.

Organizational Culture and School Culture
Definition and Characteristics of Organizational Culture

Culture is the totality of tools that emerge from the lifestyle and perspectives of individuals coming
together and that bind society together (Kaysili, 2019). It encompasses all material and spiritual
products that individuals who constitute society create by interacting with each other or other
cultures and transmit to subsequent generations. The experiences formed by the lives of
individuals who make up society, the phases and developments of these experiences, and the ways
in which they interact and create products are linked to culture (Akdogan, 2014). Through these
connections, experiences created bring individuals together on a common emotional and
intellectual ground. The material (architecture, clothing, art products, etc.) and spiritual (folklore,
traditions, values, etc.) accumulations created by individuals coming together and developing
partnerships are the fundamental elements that constitute culture. These elements shape the
behavior of individuals. In addition, while contributing to the formation of culture through the
products they create, individuals simultaneously internalize existing cultural rules and exhibit
behaviors based on them (Kaysili, 2019).

Organization is defined as a structure that comes into existence by gathering more people to
achieve specified goals, sharing tasks, authorities, and responsibilities, and is managed through
guidance and control. Undoubtedly, the most important task in achieving the purpose of the
organization is assigned to the workforce. The efficient work of the workforce is related to
individual, organizational, and environmental factors. At the forefront of these factors is
organizational culture (Arslan, 2004).

According to Schein, a well-known authority in the field who has conducted many scientific
studies, organizational culture is the fundamental approaches necessary for a group to work
effectively and accepted by new members, aiming to ensure external integration and internal
harmony (Schein, 1990). Organizational culture is a system that influences the behaviors of
employees and is shaped by psychology and social psychology (Zerenler, 2011). Organizational
culture encompasses organizational values and reflects the shared feelings and thoughts of
organization members. The entirety of qualities that distinguishes an organization from others is
the identity and culture of the organization (Nisanci, 2012). Organizational culture is a
fundamental philosophy that shapes an organization's decisions and activities for its employees
and customers. Furthermore, organizational culture, providing employees with an organizational
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identity in a corporate sense, facilitates a sense of ownership among members and ensures
common determination (Bediik, 2010).

Organizational culture stems from the continuity in the behaviors of organization members
(Arslan, 2004). Organizational culture consists of mental formations of employees' attitudes,
beliefs, and expectations, and these formations constitute symbolic realities. These symbolic
realities are formed, changed, transmitted, and taught through the communication network. The
living space of organizational culture is formed by organizational communication (Eroglu and
Ozkan, 2009). Considering the elements (ideology, customs, beliefs, tools, equipment, etc.) in
organizational culture and their slow-changing nature, it is observed that organizational culture
changes more slowly compared to the concept of organizational climate (Arslan, 2004).

Organizations are influenced not only by the ethical values of their internal environments but also
by the ethical values of their external environments. National culture plays an important role in
the formation of organizational cultural structures. Many factors influencing existing
organizational culture resemble national culture. Organizational culture is influenced by the
traditions, customs, historical experiences, beliefs, and ethical values of societies (Erdem and
Dikici, 2009).

What employees will do, how they will do it, and when they will do it, as well as how their
behaviors both within and outside the organization will take shape, are determined by the
organization's culture. Therefore, when determining the goals and strategies of the organization
and evaluating the attitudes and behaviors of employees, organizational culture must be taken
into account. To achieve this, both the culture of the employee and the culture of the organization
need to be carefully analyzed, and a management process should be determined accordingly
(Sahin, 2010).

The Importance of Organizational Culture

Organizations are among the most crucial units in society. During the establishment and
development of organizations, a specific organizational culture ultimately emerges.
Organizational culture is aimed at regulating organizational life and determining the future of the
organization. In today's conditions, organizational culture plays a significant role in organizations
gaining a competitive advantage. This is because organizational culture is crucial not only in the
formation of organizational goals, strategies, and policies but also in assisting the management in
implementing these policies (Kose, Tekik, and Ercan, 2001). Considering structural changes such
as downsizing, mergers, and restructuring, as well as the increasing complexity and
unpredictability of the rapidly changing external environment, organizational culture has become
increasingly important. Understanding, evaluating, and managing organizational culture can
assist organizations in achieving both stability and adaptation (Tanase, 2015).

Improving organizational culture will encourage participants in the system to adopt fair and long-
term goals for the system (Knights and Willmott, 2007). Successfully developed systems and the
improvement of organizational culture provide sustainability and efficiency in enhancing
collaboration among different stakeholders (Vveinhardt and Andriukaitiene, 2017).
Organizational culture serves as an effective tool to connect the organization with society and
determine its position within society.

As a supportive factor, organizational culture helps employees develop positive feelings,
motivation, and performance towards the organization. Organizational culture ensures alignment
between employees' goals and organizational goals, regulates employee behavior, helps manage
conflicts within the organization, increases employees' contributions to the organization, and
contributes to the organization's development. Employees who identify with the organizational
culture feel integrated with the organization and increase their sense of belonging to the
organization (Yiceler, 2009). Employees who embrace organizational culture develop more
tolerant approaches to any problems they may encounter in the work environment and increase
their psychological capital (Cetin, Hazir, and Basim, 2013). Furthermore, organizational culture,
by shaping employees' attitudes and behaviors in an organizational context, equips employees
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with valuable, unique, and difficult-to-imitate characteristics, leading to a competitive advantage
and superior competition (Bediik, 2010).

Another significant impact of organizational culture is related to leaders. Organizational culture,
especially in determining the personalities and leadership styles of employees, is seen as an
influential factor in the ideas, thoughts, and activities of leaders. Organizational culture is crucial
in determining leadership styles, shaping and determining future plans, goals, and strategies of
the organization, and specifying how leaders' behaviors will be (Erdem and Dikici, 2009).

Elements of Organizational Culture

Several elements play crucial roles in the formation of organizational culture, and these elements
are conveyed to individuals within the organization in various ways. The elements of
organizational culture can be listed as core values, symbols, language, heroes, and stories (Ekici,
2013).

Values are concepts and beliefs used to define the achievements and standards of the organization.
Organizational values are seen as shared ideals, guiding organizational behavior choices. The
source of organizational values is widely accepted truths about situations encountered as a result
of the interaction of employees with their environments. Values help distinguish between good
and bad, right and wrong, and facilitate the creation of alternative preferences and judgments
(Kose etal., 2001; Acilar, 2009).

Symbols refer to the use of various shapes and objects to shape the organization's structure and
ensure its continuity. Employees within the organization use symbols such as shapes, clothing,
and language to express their feelings and thoughts. Converting abstract thoughts within
organizational culture into concrete forms through actions is one of its most important objectives.
The memorability of a product or an individual within the organization is also achieved through
symbols (Giiney, 2007).

Language, defined as a collection of words and symbols reflecting the culture of the organization,
forms a significant part of both culture and symbols used in society. Signs used in the organization,
members' language forms, including jargon, metaphors, songs, and tunes, are among language
elements (Simsek, Akgenci, and Celik, 2008). Organizations have their unique language. Words
and phrases shared by employees are meaningful only within the organization and may not be
significant outside. Language is seen as a tool in the formation of cultural values and norms within
the organization (Kose et al., 2001; Acilar, 2009; Robbins and Judge, 2013).

Leadership is a dynamic process that determines the future goals, vision, and mission creation
process of organizational employees. A leader is the person who ensures that employees act and
succeed by keeping their motivation at the highest level. The main goal is to create suitable
environments where employees can be successful, overcome obstacles, and prove themselves
(Giiney, 2007). Leaders occupy a significant position among organization members as they serve
as role models for employees through their attitudes and behaviors. The attitudes demonstrated
by leaders in critical actions such as decision-making, strategic moves, recruitment processes,
performance evaluations, problem-solving situations, promotions, and reward processes are
crucial. Leaders, being constantly in the spotlight, are exemplary individuals who best understand
and convey the spirit and identity of the organization to the external environment through their
behavior (Ekici, 2013).

Heroes, on the other hand, can emerge not only among top managers of the organization but also
among employees at the working level. Heroism is the reward given to an individual when, in
extraordinary situations, they successfully achieve the difficult task of protecting the interests of
the organization and resolving potential problems. Individuals who achieve such success receive
admiration among employees and are presented as exemplary individuals by their leaders (Ekici,
2013).
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Organizational Culture in Schools

While the concept of a school is often defined in terms of its structure and program, the distinctive
feature of a school lies in its culture, which consists of unwritten rules adopted and accepted by
the entire community. School cultures can be distinguished by expressions such as fun,
disciplined, serious, productive, or well-developed in human relationships. Therefore, a school is
not just a building, its staff, students, and program; it is a whole that has come into existence with
its organizational culture (Terzi, 2005).

The culture a school possesses serves as a guiding force in achieving common goals and
determines the rules for what needs to be accomplished in this process. Therefore, organizational
culture is a fundamental necessity for supporting and sustaining successes in a school.
Organizational culture is particularly crucial for non-profit organizations such as schools because
the force that keeps their employees together is the shared common goals and values. From this
perspective, a weak organizational culture may lead to a change in the organization's founding
purpose. Organizational culture is a key factor in the effectiveness and productivity of
organizations, especially for knowledge-oriented organizations like schools (Woodbury, 2006).

School cultures are complex in structure. School administrators and teachers play fundamental
roles in the emergence of school culture. Therefore, school administrators and teachers must
establish a vision that reflects the beliefs and values of all members, including students and
parents, who are other stakeholders in the school. This vision is not solely determined by the
school administrator but should be decided through a logical debate in which all stakeholders in
the school participate (Sahin, 2003).

School culture is formed by the culture shared by all individuals in the school. It is based on
accepted values, exhibited behaviors, and information underlying educational programs in the
school, constituting a heritage that must be passed on to future generations. School culture also
serves a social and cultural function. The social and cultural function involves the transmission of
this heritage to the new generations in schools, ensuring stability based on this transmission,
gaining continuity based on the achieved stability, and creating integration between past and
future generations (Balc1 and Ozden, 2004).

Factors that strengthen school culture are listed as follows (Deal, 1985): School principals having
tangible skills related to core values, importance given to values and traditions through
celebrations, extensive participation of school members in traditional celebrations, staff having
situational skills, the presence of traditions that embody shared values in the school, the ability to
balance renewal-autonomy-traditions and control elements, continuous renewal of cultural
factors, and the ability to share values and compromise in carrying out tasks.

The Role of School Administrators in Creating and Sustaining School Culture

Administrators are personnel directly or indirectly involved in the creation of school culture. They
exert a direct and formal influence on the culture that emerges in school resource creation,
internal practices, staff rewards, rules, and similar applications. It can be said that the school
culture is shaped by the leadership qualities of the school principals (Bulug, 2013).

Consciously or unconsciously, school administrators manage school culture along with other
activities in the school. The first thing a principal should do to manage culture is to create a
foundation for a strong culture to emerge in the school. A strong school culture, formed as a result
of the unification of teachers and administrators around shared beliefs, values, and norms,
prevents the emergence of subcultures that could disrupt the existing positive school culture
(Celik, 2002).

While many mechanisms that make up an organization are effective in creating organizational
culture, according to Schein (1992), the most important element in the initiation and
sustainability of organizational culture is the influence of the founder. A school principal can
integrate a practice or norm that they approve into their school, but a practice implemented in
another school, which the school principal does not value, may not be easily added to that school's
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program. School principals can try various methods such as inspection, reward and punishment
systems, and honoring to encourage employees to exhibit target behaviors. The individual
characteristics and behaviors of school principals also play a crucial role in creating organizational
culture (Bilgin, 2009).

According to Demirtas and Ekmekyapar (2012), school administrators having organizational
values are of great importance in creating, preserving, and improving school culture.
Administrators should take into account the values of the school's culture in the management
process; otherwise, the institution may not be able to continue its existence. A democratic school
culture can be achieved by placing behaviors between teachers and administrators on a
democratic basis. The center of school organizations is the human being. The democratic structure
of a school organization in which humans participate is possible only if individuals who live and
perpetuate the culture can freely express their opinions and are managed with a pluralistic
understanding while adhering to basic values (Biitiin, 2015).

In schools with a strong culture and effective management, teachers enjoy their work and duties,
students enjoy being at school, the school becomes attractive to the external environment, and
students' academic achievements increase (Bektas, Cogaltay, Karadag, & Ay, 2015). In such a
school environment, organizational commitment increases, and all components of the school take
pride in being a member of the school. This situation has a positive impact on the continuity and
strength of school culture. A strong organizational culture indicates a high level of sharing and
ownership of cultural elements among organization members (Hofstede et al., 2010). Based on all
these explanations, it can be said that when creating school culture, all employees of the school
must be in positive communication and constant exchange of information. In this regard, the role
of the school administrator is significant. The school administrator should create a harmonious
school environment by uniting employees around shared values and norms. Also, it is essential
for the school administrator to be well aware of the characteristics and culture of the environment
where the school is located for the creation and preservation of school culture (Onsal, 2012).

School administrators also have significant responsibilities in creating, sustaining, and
introducing school culture to new staff members. One of these tasks is to contribute significantly
to the creation of a strong school culture. Thus, the informal and formal dimensions of the school
become integrated with each other. All employees of the school take pride in their school. The
same happens for the students in the school; they take pride in their school and are happy to be
there. Parents also experience and feel these emotions. These feelings promote unity and
closeness among parents, students, teachers, and administrators (Ozdemir, 2006).

School principals, being primarily responsible for working conditions, preparing the physical
structure of the school for education, using existing resources, and similar issues, have a
significant impact on the creation of school culture. It is crucial for school administrators to
develop an attitude that listens to their teachers, takes their values into account, and finds
solutions to meet the interests and needs of employees in order to achieve the goals of the schools
in the management process. This is very important for shaping the culture dominating the school
and for teachers to feel comfortable (Ozdemir, 2012).

METHOD
Research Design

For the implementation of this research, qualitative research methods and a case study design
have been employed. Qualitative research methods are effective in gaining an in-depth and
detailed understanding of the identified topic (Yildirim and Simsek, 2011). As the design in the
research, a case study has been employed. The case study design is used to reveal the effects of
individuals, situations, and environmental characteristics with a comprehensive approach when
making a detailed examination (Creswell, 2013).
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Study Group

The data for this research have been collected from 18 school administrators. The convenient
sampling technique was used to reach the study group. In the convenient sampling method, the
researcher begins to form the sample by starting with the most accessible respondents until
reaching a group of the desired size or works on a situation sample that is the most accessible and
provides maximum savings (Cohen, Manion, & Morrison, 2005). The study group consists of
school administrators working in different school levels in the Sultanbeyli district of Istanbul. The
school administrators in the study group have at least 5 years of experience in administration and
have been serving as administrators in primary schools, middle schools, high schools, vocational
schools, and GRC (Guidance Research Center) for a certain period. Four of the participants are
female. The age groups range from 35 to 50. Care has been taken to include participants in the
study group who have specific positions, work in different school levels, and have been in their
current positions for at least a year, considering the nature of the research data and the purpose
of the research.

Data Collection Process

The research data were collected in September 2023. Semi-structured interview forms were
delivered to the study group via Google Forms. The filled forms were used as the data for the
research. The data collection process was terminated when it was deemed that the necessary data
saturation was reached.

Data Collection Tool

The data for the research were collected with a semi-structured interview form. To create the
interview form, relevant literature in the field of Educational Management was reviewed, and a
draft question form was created according to the purpose of the research. After obtaining the
opinions of two experts in the field of Educational Management and qualitative research
experience, the questions for the interview form were determined. The pilot application of the
questions was conducted with a school administrator, and unclear questions were revised. The
interview form included 5 questions, namely:

1. What are your views on creating school culture as an educational administrator?

2. How do you define your strengths in creating school culture?

3. How should the desired school culture in your school be?

4. Whatroles should you take in creating a good school culture?

5. What suggestions do you have for sustaining and developing school culture?
Data Analysis

The data obtained from the interview form were subjected to descriptive analysis. Before the
analysis, the opinions of the participants were consolidated under the questions of the interview
form in a single MS Word document. In the examination conducted through this file, it was
observed that the participant opinions were consistent and comprehensive. Subsequently, the
answers of the participants to each question were individually examined, and similar and
dissimilar opinions were categorized into codes and categories. In addition, to analyze the data
and treat the opinions of the participants in accordance with ethical rules, each participant was
given a code. All interviews were recorded in the evaluation system according to the code
numbers. The identities of the participants were concealed, and each participant was named as
Participantl, Participant?, ..., Participant18, etc. (Bogdan and Biklen, 1992).

Validity and Reliability Studies

To ensure internal validity in the research, all processes of the research were carried out with
expert support. In addition, the collected data were carefully read, and the integrity of the data
was confirmed. Suitable codes were determined during the analysis of the data, and these codes
were grouped under appropriate themes. To ensure internal validity, the member checking or
member control technique was also used, and in this context, it was confirmed whether the
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opinions of the participants were reflected in the research. In order to ensure external validity in
the research, an effort was made to make a representative sampling suitable for the research. Care
was taken to include participants of different genders, ages, and professional experiences in the
sample, which was considered sufficient for qualitative research. To ensure the reliability of the
research, the process of how the research was conducted was explained in a clear and detailed
manner. The findings were presented through tables in a clear and understandable manner. The
findings presented through tables were directly quoted to support them, and the real names of
the participants were hidden, and each participant was identified with code names.

RESULTS
Findings Regarding the Meaning of School Culture Concept

Table 1 presents the findings obtained from the analysis of the responses of the participants to
the question, "What are your views on the concept of school culture as an educational
administrator?” It was observed that all participants answered this question, and their views on
the meaning of the concept could be grouped into three sub-themes: the importance,
characteristics, and outcomes of the concept. It is evident that the participants' views on the
characteristics of the concept of school culture stand out.

Table 1. Concept of School Culture
Theme Subtheme Code

Total

[t is very important
Importance . . .
It is an integral part of the school environment

It arises from common feelings, thoughts and actions
It involves all stakeholders of the school

f

4

1

7

6

Positive habits and traditions 3

It is founded on moral, human and belief values. 2

The role of the school administrator in its formation is great. 2

It includes behaviors such as cooperation, understanding, sacrificeand 1

Characteristics It occurs over time 1 28

It is the set of rules and activities at school. 1

A good school culture is easily adopted 1
1
1
1
1
3
3
1

Reauires stakeholders to take resnonsibilitv
Requires harmonious work

School culture concept

The student is in focus
To implement MEB policies

Contributes to the school reaching its goal

Shapes school activities and communication style
Creates a warm and constructive school climate

Outputs and
effects

The participants acknowledged the significance of the school culture concept, considering it
important and an integral part of the school environment. Regarding the characteristics of school
culture, participants emphasized features such as arising from shared feelings, thoughts, and
actions (7 participants), encompassing all stakeholders of the school (6 participants), having
positive habits and traditions (3 participants), being based on moral, humane, and belief values (2
participants), and the significant role of school administrators in its formation. Concerning the
outcomes and effects of school culture, participants highlighted its contribution to achieving the
school's purpose (3 participants), influencing school activities and communication patterns (3
participants), and creating a warm and constructive school climate (1 participant). Some
examples of participants' views on the school culture concept are provided below:

"The participants acknowledged the significance of the school culture concept, considering it
important and an integral part of the school environment. Regarding the characteristics of school
culture, participants emphasized features such as arising from shared feelings, thoughts, and
actions (7 participants), encompassing all stakeholders of the school (6 participants), having
positive habits and traditions (3 participants), being based on moral, humane, and belief values (2
participants), and the significant role of school administrators in its formation. Concerning the
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outcomes and effects of school culture, participants highlighted its contribution to achieving the
school's purpose (3 participants), influencing school activities and communication patterns (3
participants), and creating a warm and constructive school climate (1 participant). Some
examples of participants' views on the school culture concept are provided below:

"When we talk about school culture, it refers to traditions and rituals that are established based on
society's values and beliefs." (Participant 3)

"It is an phenomenon that shapes and supports the school's activities.” (Participant 8)

"Establishing school culture is crucial. It manages relationships among people. In a strong culture,
there are interactions among the teachers and all other employees that overlap and support each
other.” (Participant 10)

"School culture is the unwritten rules that affect the behaviors of those working in the institution,
resulting from active participation and responsibility-taking in the management process by all
stakeholders, including both longstanding and newly joined members." (Participant 11)

"It is evident when warm, constructive school climate is experienced, where all school employees act
together, and the student is at the focal point.” (Participant 17)

Features That Make School Administrators Strong in Creating School Culture

Table 2 presents the findings obtained from the analysis of participants’ responses to the question
"How would you define your strengths in creating school culture?"” It is evident that all participants
responded to this question, and their views can be grouped into two sub-themes: personality traits
and behavioral characteristics. When defining their strengths in terms of school culture,
participants seem to slightly emphasize behavioral characteristics over personality traits.

Table 2. Strengths of School Administrators in Creating School Culture
Theme Subtheme Code

Justice

Understanding Human Psychology-Empathy

Total

Being Motivated
Emotional Control
Reliability
Keeping Promises
Being Proactive
Personality Transparency
characteristics  Critical Thinking

25

Open to Criticism
Having Principles
Honesty

Being Democratic
Having Experience
Being Integrative
Being Adaptable

Collaborative Decision-Making

Communication

Leadership

Respecting All Stakeholders
Behavioral Prioritizing Academic Achievement 29
characteristics ~ Preparing for Exams

Problem Solving

Instilling Moral and Belief Values in Students

Working Systematically

I o S S e e N e A T 1 e T T T T T e e e S S N S G SE U ORI o | Y

Characteristics That Make School Administrators Strong in Terms of School Culture

Detailed Planning
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When examining the strengths of the participants in terms of personality traits related to school
culture, it is observed that they emphasize 16 different personality traits. Among these, the most
prominent ones are identified as being just (6 participants), understanding human psychology
(empathy) (4 participants), and being motivated (2 participants). In terms of behavioral
characteristics, participants highlight 10 different traits they believe to be strong. Among these,
the most frequently expressed by the participants are placing importance on making collaborative
decisions and cooperation (7 participants), emphasizing communication (6 participants), and
providing leadership (6 participants). Some examples of participants' views on the strengths they
possess in terms of school culture are presented below:

"Being democratic, showing deep respect for all stakeholders, transparency, and justice."
(Participant 1)

"Exhibiting instructional leadership qualities, utilizing motivation and communication skills
effectively, managing the collaboration process well, and involving all stakeholders in decision-
making." (Participant 4)

"Ensuring the importance of academic success is adequately perceived by students and educators,
establishing a tradition in the school with trial exams and unit assessment exams." (Participant 9)

"Our previous experience in institutions, having served as an administrator in different types of
schools in the Ministry of National Education (MEB), the studies we have conducted on teacher,
student, and parent psychology, and the ability to analyze the positive situations of my subordinates."
(Participant 13)

"Maintaining positive relationships with all stakeholders of the school, such as students, teachers,
service personnel, members of the parent-teacher association, parents, etc., not seeing myself as the
boss of the school, empathizing by putting myself in the parents’ shoes, and aiming to serve the
students accordingly.” (Participant 17)

Characteristics of the Ideal School Culture

Table 3 presents the findings obtained from the analysis of the participants' responses to the
question "What should the ideal school culture in your school be like?" It is understood that all
participants answered this question, and the responses can be grouped into two sub-themes:
content features and stakeholder features. Regarding the ideal school culture they desire,
participants' responses indicate that characteristics related to the school's stakeholders are
prominently highlighted.
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Table 3. Characteristics of the Ideal School Culture
Theme Subtheme Code

Total

Educationally effective and productive
Student-centered

Based on national and moral values
Content 17
Free from bureaucracy
Features

Inclusive
Incorporating academic and cultural activities
Open to change

Where stakeholders feel valued
Based on collaboration

Stakeholder Where responsibilities are fulfilled on time

. . - 35
Features Involving effective communication

Prioritizing love and respect

Ideal School Culture Characteristics

With a fair distribution of responsibilities

f
4
3
3
2
2
2
1
Voluntarily participated by all stakeholders 8
6
6
4
4
3
2
Adhering to collectively made decisions 1

1

School-developing

The desired features of the school culture, as identified by the participants, include 7
characteristics related to content. These are, in order of repetition: producing effective and
efficient results in terms of education (4 participants), being student-centered (3 participants),
based on national and moral values (3 participants), free from bureaucracy (2 participants),
inclusive (2 participants), incorporating academic and cultural activities (2 participants), and
being open to change (2 participants). When participants describe the features of the ideal school
culture they desire, they also list some characteristics related to stakeholders. It is found that there
are 9 of these characteristics, and the leading ones in order of repetition are all stakeholders
voluntarily participating (4 participants), stakeholders feeling valued within the school culture (4
participants), stakeholders collaborating (4 participants), stakeholders fulfilling their
responsibilities on time (4 participants), effective communication among stakeholders (4
participants), stakeholders prioritizing love and respect (4 participants), and fair distribution of
responsibilities among stakeholders. Some examples of participants' views on the desired
characteristics of the ideal school culture are presented below:

"A model free from bureaucracy, where all stakeholders participate voluntarily and feel valued.”
(Participant 1)

"A happy school culture that is committed to its values, free from hierarchy and bureaucracy, with
collaboration, effective communication, where all stakeholders love and respect each other, and open
to development, change, and innovation."” (Participant 4)

"There should be a fair distribution of responsibilities in the institution, and what needs to be done
should be willingly accomplished. Tasks performed reluctantly create a negative atmosphere and
have negative effects in the surroundings. Staff working in the school should feel belonging, be happy,
and demonstrate this energy in their work during the time spent at the school.” (Participant 6)

"Enhancing cultural accumulations previously formed with technology; raising students according
to their interests and abilities using the most suitable educational methods. Teachers working in a
happy, successful, and peaceful environment.” (Participant 11)

"All stakeholders in the school making efforts for student success, students reaching the desired level
morally, and students being raised as individuals who can make independent and healthy decisions
in their future years." (Participant 17)"
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The findings obtained from the analysis of the responses to the question

'What roles should the school administrator take on in creating a good school culture?’ are
presented in Table 4. It is evident that all participants responded to this question, and the
responses can be grouped into three sub-themes: leadership, communication, and justice. In
creating a good school culture, the leadership roles of the school administrator stand out.

Table 4. Roles for School Administrator to Assume in Creating an Ideal School Culture
Theme Subtheme Code f Total

Leadership

Guidance

Organization and management

Focus on school-student performance
Leadership Supervision 22
Ensuring active participation
Entrepreneurship
Innovation

Self-development

Openness to communication

Mediation

Being integrative
Communication Valuing 10
Personal attention
Empathy
Facilitation

Being equally distant to everyone
Justice Ensuring justice
Task distribution

Roles That the School Administrator Should Undertake

=N UR R R R NNDNR R R R 2NN 0o

In terms of the leadership roles related to creating a positive school culture, 9 sub-roles have been
identified. The prominent ones in order are; exercising leadership (8 participants), providing
guidance (5 participants), organizing (2 participants), and focusing on school performance (2
participants). Regarding the communication roles of the school administrator, participants
emphasize 7 sub-roles. Prominent ones in terms of repetition frequency include being open to
communication (2 participants), mediating (2 participants), and being integrative (2
participants). Regarding the justice role, it is emphasized that the school administrator plays a
role in creating a positive school culture by being equally distant to everyone (2 participants),
ensuring justice (2 participants), and providing fair task distribution (1 participant). Some
examples of participants' views on the roles of a school administrator in creating a positive school
culture are provided below:

i

"A leader who embraces everyone, does not marginalize, and is helpful and guiding in every matter."
(Participant 2)

"Having a fair approach, constantly improving oneself to be competent in management, being open
to communication, taking necessary measures to increase motivation within the school, and
interacting with teachers, staff, parents, and students.” (Participant 5)

"A leader who approaches everyone equally, does not favor anyone, should be an honest manager,
individuals with such behavior make the school special.” (Participant 9)

"Above all, be an exemplary leader, be an equal manager to everyone. There should be a management
understanding based on respect, where all staff can easily communicate when necessary. Should have
charismatic and expert leadership qualities.” (Participant 11)

"The role of leadership must be assumed well because the leadership qualities of the school principal
will have a primary impact on the formation and continuity of the school culture and, when
necessary, its change.” (Participant 17)
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What to Do to Develop and Maintain School Culture

The findings obtained from the analysis of participants' responses to the question 'What
recommendations can you bring for the maintenance and development of school culture?' are
presented in Table 5. It is observed that all participants responded to this question, and their
answers can be grouped under four sub-themes: recommendations for all stakeholders,
recommendations for administrators, recommendations for teachers, and recommendations for
the school. It is evident that the sub-theme of recommendations for all stakeholders is more
prominent.

Table 5. What to Do to Develop and Maintain School Culture
Tema Alt Tema Kod

For all More quality activities should be organized.

Total

stakeholders Communication should be improved.
Justice should be ensured.
The dignity of every stakeholder in the school should be
Responsibilities should be known and fulfilled accordingly.

Openness to criticism should be maintained. 22

Avoidance of political approaches is necessary.
Adherence to national and spiritual values is essential.
Comprehensive guidance should be provided to students.
Innovativeness is crucial.

A sense of belonging should be fostered.

For Administrators should collaborate.

administrators  Administrators should be open to communication.
Abandonment of traditional managerial approaches is
Administrators should be trained with a modern leadership

Suggestions

13
Positive behaviors should be rewarded.

Administrators should be flexible.
Emphasis should be placed on crisis management.
Teamwork should be prioritized.

For teachers Teachers should assist administrators.
Teachers should strive for self-improvement.
Teachers should approach students with empathy.

For school The school's memory should be established.
Measures to enhance the adaptation of newcomers to the

school should be taken.
Lasting legacies should be created.

BoR R R R R RR R R R R NN RR R R R R NDNDN®W U -

Channels for the transmission of school culture should be

Participants have provided recommendations regarding the development and sustainability of
the school culture, encompassing 11 suggestions that concern all stakeholders in the school. The
prominent recommendations include the need for more and qualitative activities (5 participants),
the improvement of relationships (3 participants), the establishment of justice (3 participants),
emphasizing the dignity of each stakeholder (2 participants), understanding and fulfilling
responsibilities (2 participants), and being open to criticism (2 participants). Participants have
also listed 8 suggestions specifically for administrators. The most reiterated ones are the need for
administrators to collaborate (4 participants), be open to communication (2 participants), and
abandon traditional management approaches (2 participants). For teachers, three
recommendations have been outlined: teachers should assist administrators, teachers should
strive for self-improvement, and teachers should approach students with empathy. There are four
recommendations related to the school as a whole: establishing the school's memory, creating
lasting legacies, developing channels for the transmission of school culture, and taking measures
to enhance the adaptation of newcomers to the school. Some examples of participants' views on
what should be done for the development and sustainability of school culture include:
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"Training school administrators equipped with modern leadership styles. Stakeholders should
act responsibly, and activities that will contribute to the development and establishment of
school culture should be organized.” (Participant 3)

"Participation must be ensured. Respect must be shown to every member of the school culture.
Sacrifices should be made when necessary. Criticism should be possible, and there should be
openness to criticism. Democratic behavior should be exhibited in all circumstances. Crisis
management should be prioritized. Efforts should be made for stable relationships between
individuals.” (Participant 5)

"School culture can be developed by contributing with the ideas of all employees. Readiness for
innovations should always be maintained. Newcomers should be assisted in quickly adapting to
the culture.” (Participant 9)

"Rewarding positive behaviors of employees in various ways. Minimizing the influence of political
and administrative authorities on personnel. Emphasizing empathetic behaviors." (Participant
15)

"School administrators should make efforts to create a positive school climate in institutions,
importance should be given to social activities in schools, and students should be guided not only
in academic achievements but in all aspects.” (Participant 17)

DISCUSSION and CONCLUSION

The importance of the responsibilities assigned to educational institutions in light of today's
political, social, economic, and technological developments has increased significantly. In a
contemporary context where the emphasis on national and spiritual values such as family,
religion, language, culture, and traditions has diminished, schools play a crucial role in
reintegrating these values into significant aspects of life and nurturing individuals who can be
pioneers in society. To fulfill the responsibilities placed upon them, schools need to establish a
strong and sustainable school culture. This research examines the role of school leaders in
developing and sustaining school culture, consulting the views of 18 school administrators from
different schools within the framework of a qualitative research design.

The results obtained from the research indicate that school administrators have varying opinions
and awareness levels regarding the concept of school culture. School administrators were able to
define school culture and elucidate the factors influencing it. They described school culture based
on its characteristics, effects, and significance. Additionally, administrators were able to identify
their own strengths for creating school culture, emphasizing behavioral and personality traits.
Notably, characteristics such as collaborative decision-making, fostering cooperation, and
leadership stood out behaviorally, while justice, empathy, and motivation were highlighted in
terms of personality traits.

The research findings show that school administrators define the desired school culture based on
stakeholder characteristics and content features. The envisioned school culture involves the
voluntary participation of all stakeholders in school activities, ensuring that everyone in the
school community feels valued, and fostering collaboration among all stakeholders. The
prioritized content features of the desired school culture include producing effective and efficient
results in education, being student-centered, and being rooted in national and spiritual values.

The roles assigned to school administrators for creating an ideal school culture are categorized
under leadership, communication improvement, and justice provision. The primary actions
recommended for developing an ideal school culture include conducting more high-quality
activities, fostering collaboration among administrators, improving communication, and ensuring
justice.

Interpreting these findings, it can be concluded that school administrators exhibit diversity and
distinctiveness in their knowledge and awareness levels about the concept and importance of
school culture. Furthermore, administrators seem aware of their roles in developing and
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sustaining school culture, expressing readiness and willingness to carry out necessary actions.
The research suggests that administrators believe they should take on leadership roles in creating
school culture and that they are prepared to contribute to communication and collaboration.
Ultimately, the findings of this research underscore administrators' beliefs in the necessity of
establishing a democratic environment with high levels of participation for the development and
sustainability of school culture, emphasizing the importance of working together with all
stakeholders in a collaborative spirit.

When reviewing the literature, it is observed that the findings of previous studies are parallel to
those of this research. Ziytak Dogan et al. (2023) examined the views of teachers on the role of
cultural leadership in creating school culture through research with teachers serving at different
levels in Diyarbakir. It was determined that personality traits such as leaders being trustworthy,
understanding, and fair, as well as behavioral traits like being a role model, mentor, and
collaborative, are crucial in forming school culture. The research also concluded that a good school
culture enhances teachers' performance, productivity, motivation, sense of belonging,
communication, perseverance, and happiness.

In their qualitative research focusing on middle school teachers' views on school culture, Pinar et
al. (2023) identified basic elements for school culture as stakeholder collaboration, values and
beliefs, motivation, supportive environment, order and discipline, and stability. Emphasis was
placed on the importance of all stakeholders contributing to creating a collaborative school
culture. Yildiz et al. (2023) conducted qualitative research with school administrators in
Diyarbakir, highlighting the motivating, academic enhancing, and behavior-directing effects of
school culture according to school administrators. The importance of collaboration, solidarity, and
the role of teachers as role models for improving school culture was emphasized.
Recommendations based on these findings include increasing communication, organizing more
activities, and developing programs involving alumni and parents.

In a qualitative study with school administrators and teachers in different schools in Igdir,
Erdogan (2017) found that both administrators and teachers believe the participation and
contribution of all stakeholders are necessary to create an effective school culture, achievable
through a specific process. Karadag and Ozdemir (2015) examined the creation and development
of school culture in Adiyaman with school principals. School administrators used duty culture
concepts such as a sense of duty, academic success, and commitment to regulations when defining
school culture, as well as fundamental values like effective communication, collaboration,
participation in decisions, and democracy.

In their qualitative research with school administrators and teachers in different schools in
Malatya, Aslan, Ozer, and Bakir (2009) identified the communication and interaction among
school stakeholders, openness to change, and fair institutional operation as crucial aspects when
defining school culture. The common values for school culture were determined as trust, love-
respect, collaboration, and goal unity. They also found that ceremonies were organized for the
development of school culture, but due to insufficient space and resources, these ceremonies were
not carried out at a sufficient level.

Dogan (2014) conducted qualitative research with academicians, finding that school culture
affects educators' and students' activities and enhances commitment to school, communication,
motivation, and responsibility awareness. $ahin-Firat (2010) in her research with school
principals and teachers in primary schools in Izmir, identified a relationship between value
perceptions and school culture for both teachers and school principals. However, it was observed
that school principals perceive school culture more positively than teachers do. Furthermore,
school principals prioritized the value of benevolence, while teachers emphasized hedonism, self-
direction, and security in terms of school culture.

In their qualitative research investigating the perceptions of school administrators and teachers
in primary schools in Kahramanmaras, Ozdemir and Kaya (2023) found that both school
administrators and teachers have positive attitudes toward school culture, although there are
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slight differences in how they define it. School administrators often used metaphors associated
with nature, functionality, and community when defining school culture, while teachers used
metaphors related to nourishment, functionality, and community.

Ozan and Demir (2011) conducted qualitative research with teachers and students in different
high schools in Mus, finding that teachers' and students' perceptions of school culture were
different. However, both teachers and students frequently and predominantly described school
culture by likening it to the concept of family.

Based on the results of this research, several recommendations can be proposed for school
administrators and future studies. School administrators should take steps to create a conducive
environment for the development of a strong school culture. The school should have defined
values and norms, and all school administrators and teachers should unite around these values,
sharing the same beliefs. School administrators, being aware of the significance and power of
school culture, should implement administrative processes and ensure the sustainability of school
culture. They should foster a democratic environment, involving all school stakeholders,
especially teachers, in management and decision-making processes.

Enhancing communication through various channels with all stakeholders of the school is
essential. School administrators should actively listen to teachers and students, considering their
values, finding solutions that meet their needs, and ensuring the implementation of these
solutions. School administrators should organize activities that bring together all stakeholders,
promoting national, spiritual values, as well as revitalizing and enhancing the school's values. This
way, the prevailing culture in the school can be shaped, maintaining and increasing the peace and
sense of belonging of both teachers and students.

To support school administrators in terms of school culture, in-service training sessions should
be organized, and financial support should be provided to school administrators. Future research
can explore the roles of school administrators in the development and sustainability of school
culture within various theoretical frameworks. These studies can be replicated with different
sample groups in different geographical regions.
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Abstract

It can be said that individuals who socialize under the roof of education express their artistic understanding
of the creatures they choose or be influenced by the moral understanding they choose and are influenced
by. It is important how individuals paint the world with the paint of their moral character on the basis of
the education they receive, rather than in which field they are educated. Painting here is a kind of art. Art is
individual and has a place in almost every branch. For example, with their own morals, architects build the
world, doctors heal the world, painters draw and color the world, teachers educate the world, and musicians
gift the world with melodies. These created worlds are manifested by the representation of the moral
aspects of the minds. Within the scope of this study, it is aimed to examine the relationship between moral
literacy and art literacy of university students studying in different departments in terms of various
variables. The relational screening model, one of the quantitative research methods, was used in the
research. The sample of the study consists of 242 university students studying in different departments of
Kirikkale University. As data collection tools in this study, the scales developed by Tekin (2022) in "The
Moral Literacy" and Yiicetoker (2014) " The Art Literacy " were used. SPSS 25.0 statistical package program
was used in the analysis of the data. According to the results obtained, it has been observed that there is a
positive and 'moderate’ relationship between the moral literacy and art literacy levels of university students
studying at different faculties and having different socioeconomic levels. With the results of this research,
it is thought that it may be beneficial for higher education authorities to carry out studies in order not to
limit the moral and artistic ideas and skills of young university students with their socioeconomic levels.

Keywords: Morality and art relationship, moral literacy, art literacy, university students

INTRODUCTION

Tunali (1996) who has a doctorate in philosophy, psychology and art history and is a philosophy
professor, stated in an interview that "There is a deep relationship between aesthetics and ethics,
between aesthetic values and ethical values in terms of individual and social life." If we human
beings want to live in a society, we have to follow certain rules. In order for the society to
communicate and develop in a healthy way, there are silent rules, sometimes expressed verbally
and sometimes written. What do these “silent rules” mean? Most of us have childhood memories
where we understood what our parents meant by one look at us. Or the school years when life
changed with a move of our teacher... Thanks to these silent signals, we correct ourselves and
adapt to the house or the classroom. So silent rules help us “fit in” with others and be a member
of society. In other words, the understanding that a person controls his/her behavior by
distinguishing good from bad, right from wrong, beautiful from ugly, and acts accordingly, in
accordance with the principles and norms of the society in which he exists, is called 'morality’.
Therefore, morality is an important concept for living in harmony with social interaction and
norms and forms the basis of the social structure of society.
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Akyol (2002) defined morality as the norms, value judgments, principles of a certain society or
the set of behaviors, attitudes and rules that individuals living in the society must comply with. In
fact, this situation not only affects the harmony of our behavior towards society, but also helps us
make choices by considering the differences in the behavior of other individuals in society. In
other words, with morality, we determine criteria such as right-wrong and good-bad in the
behavior of others and create our individual and social criteria. Elkatmis (2021) stated that
morality is the process of humanization and that morality is a state of mind that feels and makes
one feel the depth of its roots rather than being fictional or mechanical. Moral maturation occurs
when people begin to listen to their conscience in childhood. According to Onur (1995), the
conscientious reasoning that develops in childhood helps people create their own judicial
systems, and when they reach the maturity level, they regularly reflect the moral principles they
have internalized into their behaviors, thus characterizing their own moral maturity (Transferred
by: Celik, 2017). Therefore, the moral foundations of adulthood are laid in the courts of conscience
established in childhood. Children ensure the continuity of societies. Children who have reached
moral maturity are effective in the development of societies. Especially parents and teachers have
great responsibilities.

It is very important to transfer these "more" from past to present in a qualified way so that
societies can reach healthy competencies such as better, more correct, more understanding, more
fair, more aesthetic, more useful within their culture. For this to happen, a moral social system
must have a moral education approach. The Ahi Organization, which was established in the 13th
century by the Turks who settled in Anatolia to protect themselves against other tradesmen and
merchants, is an example of transfers made with morality. The merchants who joined the Ahi
organization combined their arts, which they call 'craft’, with the understanding of being moral
and spreading morality and formed the roof of trade. In other words, morality is covered with art.
Ozkose (2011) explains that moral education in ‘Ahilik’; He stated that it is based on the
foundations reflected in the Ahi characters, such as the culture of sharing, the spirit of solidarity,
professional equipment, identity texture, production ethics, determination to work, and the
principle of pioneering in respect and respect. Under the title of "Our Values" in the curriculum
of the Ministry of National Education (2018), morality is mentioned as one of the important
elements that affect the future of society, "Acting with the aim of providing each member of our
education system with the competence to make appropriate moral decisions and display them in
their behavior". Of course, morality is handled within the framework of education and training,
just like other competencies and values. Morality is one of the most important elements in the
relations of societies, both within themselves and with other societies, through art, sports,
educational sharing and cultural organizations.

Since primitive times, people have constantly strived to improve and change what they have. This
effort was not only limited to concrete development and change, but also manifested itself through
acts of imagination and thinking. In fact, the process of transforming these abstract ideas into
concrete reality is considered the birth of art. People have expressed their existential qualities in
harmony with nature, and thus "more" categories have constantly proliferated in art. Solutions
were sought for concepts such as better and more aesthetic, and those found were presented to
nature through art. Therefore, with the development of art and aesthetics, societies are constantly
evolving towards "newer" understandings. Schiller (2020) stated that what develops society is
the search for beauty and the development of communication, because these are the common
aspects of all humanity.

Art is an important element that has an impact on the increase and development of relations
between societies. In parallel with this proposition, Ucan (1996) defined art as a context that
supports people's recognition of the cultures in which they grew up, establishing connections
between these cultures, and international communication. One of the ways to develop this
relationship and ensure communication is art literacy. As individuals interact with society, their
own cultural understanding, sociological definitions, moral criteria, aesthetic views and
temperaments emerge. They acquire these values through direct cultural transmission or the
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development of literacy skills. By entering into the process of thinking about their own values,
they make distinctions such as good-bad, beautiful-ugly, right-wrong, and produce solutions. This
is akind of speaking state of the mind and the individual develops cognitive awareness and reveals
higher order thinking skills. Brown (2017) defines this way of thinking as the nature of
metacognition and explains this process as "awareness".

One of the benefits of the understanding of awareness is literacy skills. In many recent studies,
many areas such as economic literacy, media literacy, visual literacy, policy literacy, information
literacy, health literacy, technology literacy, moral literacy and art literacy have emerged and their
effects on individuals, their relationships with each other and their development have been
examined. The framework of this study is limited to moral literacy and artistic literacy. Tekin
(2022), in his study, defines moral literacy as the set of knowledge and skills that play a role in
individuals' moral choices and are observed at different levels of proficiency, as well as thinking
about their own moral values, determining the possible consequences of various options and their
effects, determining which option is compatible with the person's values. He expressed it as
making logical decisions and taking responsibility for his own actions. Based on the definitions of
information literacy, Yiicetoker (2014) revised art literacy as knowing the information needed
about art, being able to access the artistic information needed, being able to evaluate the artistic
information accessed, being able to use the artistic information evaluated and transferring the
acquired artistic information to one's own performance. When both definitions are examined, it
is seen that their commonly adopted thought infrastructure is based on identifying one's own
perception with the outside world, reinterpreting it and putting it into practice. Both literacy
absolutely carries an understanding of results towards behavior or practice. Morality is the basic
building block that shapes a person's stance, perspective and understanding towards life and
guides him. As Davutoglu (2017) puts it, this building is an architecture built with ethical and
aesthetic elements. This relationship is similarly seen in Tolstoy; People communicate by
conveying moral messages through art, and build and integrate societies by uniting (Efil, 2020).
Gazali, one of the great philosophers and mystics of the 11th century, defines aesthetics as "beauty
seen with the eye", and on the other hand, "goodness" towards behavior. The fact that it also
means "to do" is important as it shows that the relationship between ethics and aesthetics or
morality and beauty has an ancient and deep-rooted history (Sahin, 2011).

A social being is required for the expression of morality. Socialized people express themselves
through the boundaries they draw within their own moral framework. To look at it from another
perspective, education lies at the basis of socialization. In fact, education plays a leading role in
the emergence and representation of important skills such as art. According to Alp (2013),
individuals represent their aesthetic understanding with art, and therefore art and representation
are two concepts that cannot be separated from each other. To summarize these concepts in
general terms; It can be said that individuals socialized within the framework of education choose
or are influenced by creatures and express their understanding of art with the moral
understanding they choose and are influenced by. It is important how individuals paint the world
with the paint of their moral characters based on the education they receive, rather than the field
in which they are educated. The painting job here is a kind of art. Art, on the other hand, is
individual and has a place in almost every branch. For example, with their own moral
understanding, architects build the world, doctors heal the world, painters draw and color the
world, teachers cultivate the world, and musicians gift the world with melodies. These created
worlds are manifested by the demonstration of the moral aspects of the minds. Supporting this
idea, Sivrikaya et al. (2018) stated that, as a result of their study, university students with a high
level of moral maturity developed a positive and conscious attitude towards sports. On the other
hand, the STEM teaching approach, which carries out studies in the fields of science, technology,
engineering and mathematics, is now expected to include the field of art, develop creativity in this
field and contribute to teaching holistically with other disciplines (Giilhan and Sahin, 2018). In
their study, Cakir and Yal¢in (2021) mentioned the existence of moral behaviors that STEM
activities impart to the individual. Therefore, it has always been considered important to establish

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(16);458-477 460



Usluoglu, B., Elkatmis. M. / Examining the Relationship Between Moral Literacy and Art Literacy of University Students

the bond between art and morality, with the belief that performing them together exists in every
branch of science.

Purpose of the Research

Within the scope of this study, it is aimed to examine the level of relationship between moral
literacy and art literacy of university students studying in different departments in line with
various variables. The sub-problems of the research are as follows:

1. What are the moral literacy scores of university students?

2. Does the moral literacy of university students show a significant difference in terms of
gender?

3. Does the moral literacy of university students show a significant difference in terms of
their socioeconomic levels?

4. Does the moral literacy of university students differ significantly in terms of the faculty
variable?

5. Does the moral literacy of university students differ significantly in terms of the type of
art they are interested in?

6. What are the art literacy scores of university students?

7. Does the art literacy of university students show a significant difference in terms of
gender variable?

8. Does the art literacy of university students show a significant difference in terms of their
socioeconomic levels?

9. Does the art literacy of university students differ significantly in terms of the faculty
variable?

10. Does the art literacy of university students differ significantly in terms of the type of art
they are interested in?

11. Is there a significant relationship between moral literacy and artistic literacy of
university students?

METHOD
Model of The Research

In this research, the relational screening model, one of the quantitative research methods, was
used. Relational screening model; It is a research model that aims to determine the existence of a
parallel change between two or more variables and to what extent they are related (Fraenkel and
Wallen, 2009). In the study, a relational screening model was used to examine the relationship
between moral literacy and art literacy of university students studying in different departments.
Since this study aims to examine the relationship between two different concepts, this model was
preferred.

The Sample Group

The population of this research is all students studying at the university; The study group consists
of university students studying in different departments of Kirikkale University, determined by
purposeful sampling method. In the study, data were collected and evaluated from 242 university
students randomly selected. Descriptive statistics for the study group are given in Table 1.
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Table 1. Descriptive Statistics for the Study Group

Gender f %
Female 157 64.9
Male 85 35.1
Socioeconomics Level
Sub 24 9.9
Mid 183 75.6
Top 35 14.5
Faculty
Faculty of Education 45 18.6
Faculty of Theology 31 12.8
Faculty of Fine Arts 50 20.7
Faculty of Sports Science 40 16.5
Engineering Faculty 34 14.0
Faculty of Science and Letters 42 17.4
Type of Art

Music 47 19.4
Literature 42 17.4
Painting 31 12.8

Statue 10 4.1
Architectural 27 11.2
Calligraphy 27 11.2
Theatre 19 7.9

Dance 16 6.6

Cinema 20 8.3

Opera 3 1.2
Total 242 100

As stated in Table 1, the study group of the research consists of a total of 242 university students,
157 of whom are female and 85 of whom are male. The majority of the students (75.6%) stated
that they had a mid-level socioeconomic status. In addition, 45 of the students are studying in the
Faculty of Education, 31 in the Faculty of Theology, 50 in the Faculty of Fine Arts, 40 in the Faculty
of Sports Sciences, 34 in the Faculty of Engineering and 42 in the Faculty of Science and Letters.
In addition, among the art genres that students are most interested in are music (19.4%),
literature (17.4%) and painting (12.8%).

Data Collection Tools

In this study, Tekin (2022)'s 'Moral Literacy Scale', Yiicetoker's (2014) 'Art Literacy Scale' and the
'personal Information form' developed by the researchers were used as data collection tools.
Necessary permissions were obtained from the owners for the use of the scale. Before the scale
questions, university students were asked to fill out the form in which they stated their personal
information. In addition, ethics committee approval was obtained from Kirikkale University,
Institute of Social and Human Sciences, where the students constituting the sample studied.

Personal Information Form

This form was prepared by the researchers to obtain information about the participants. In the
form prepared for university students, participants were asked to indicate their gender,
socioeconomic level, the faculty they studied at, whether they were interested in artistic activities,
and if so, which type of art they were interested in.

Moral Literacy Scale

The scale developed by Tekin (2022) consists of 20 items. The researcher stated that the scale
consists of five factors called moral reasoning, moral awareness, moral imagination, moral
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sensitivity and moral determination. The scale is a 5-point Likert type consisting of the
expressions 'Not Suitable for Me at All', 'Not Suitable for Me', 'Somewhat Suitable for Me', 'Suitable
for Me Quite' and 'Suitable for Me Completely'. The highest score to be obtained from the scale is
100 and the lowest score is 20. Hussey et al. (2023) stated that this widely used value of .70 and
above is reliable. As a result of the reliability analysis conducted for the entire scale, it was stated
that the Cronbach alpha coefficient had a high reliability of a = 0.86.

Art Literacy Scale

The scale developed by Yiicetoker (2014) consists of 26 items and four factors. The researcher
named the factors as using artistic knowledge, defining the need for artistic knowledge,
transforming theoretical research into performance and accessing artistic knowledge. The scale
is a 5-point Likert type consisting of the expressions 'l have a little difficulty’, 'I have difficulty’, 'l
am undecided’, 'l do not have difficulty’ and 'l do not have difficulty at all'. The highest score to be
obtained from the scale is 130 and the lowest score is 26. Hussey et al. (2023) stated that this
widely used value of .70 and above is reliable. The Cronbach Alpha internal reliability coefficient
of the scale was calculated and found to be a=0.91, indicating that it has high reliability.

Analysis of Data

SPSS 25.0 statistical package program was used to analyze the data. One-sample Kolmogorov
Simirnov test was applied to determine whether the distribution of the data showed normal
distribution. The normality test results are given in the table below. According to the results
obtained, it was determined that the moral literacy and art literacy scale data showed a normal
distribution. For this reason, it was decided to use the Independent Samples T-Test (Two
independent samples T-Test) and ANOVA (One-Way Analysis of Variance) tests, which are
parametric techniques, to answer the research question. Additionally, Pearson correlation
analysis was conducted to determine whether there was a significant relationship between the
moral literacy and artliteracy levels of university students. A significance level of .05 was accepted
in the analysis of the data.

Test of Normality
Kolomogrov-Smirnov (a)
Data Statistic df sig.
Moral Lit. .081 242 .010
Art Lit. 0.78 242 .000
RESULTS

This section contains data on the level of relationship between moral literacy and art literacy of
university students, which were examined in line with the various variables that constitute the
sub-problems of the research.

Table 2. Descriptive Statistics for the General and Sub-Dimensions of the Moral Literacy Scale of
University Students

Scale Dimensions Min Max n X sd
Moral Reasoning 4 20 242  15.57 2.72

Moral Literacy Moral Awareness 8 25 242 16.35 2.60
Moral Imagination 9 25 242 19.54 3.32
Moral Sensitivity 5 15 242 11.45 2.02
Moral Determination 4 15 242  9.54 2.34
Total 43 92 242 7147 8.85

When the scores obtained from the moral literacy scale and sub-dimensions of university students
in Table 2 are examined, it is seen that the highest mean score belongs to the moral imagination
sub-dimension (X = 19.54). In addition, the average of the scores obtained from the total of the
scale is X = 71.47.
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Table 3. t-Test Results of Moral Literacy Levels of University Students by Gender

Dimensions Gender n X sd df t p

Moral Reasoning lli/{ezﬁleale é§7 1228 ;Zg 240 -.092 927
Moral Awareness llzllearfleale ég7 12;5 ;;é 240 541 .589
Moral Imagination llzllearfleale ég7 122? gig 240 664 507
Moral Sensitivity llzllearfleale ég7 11?; ;Ezi’i 240 1.846 066
Moral Determination llzllearfleale ég7 g;l-i ;;2 240 -1.004 316
Total remale 777 8.59 240 534 594

*p<.05

Table 3 shows the t-test results regarding whether the moral literacy levels of university students
differ significantly according to the gender variable. Accordingly, it was determined that there was
no significant difference on the basis of p>0.05 in the total and sub-dimensions of the scale
according to the gender variable of the students.

Table 4. One-Way Variance (ANOVA) Results of University Students' Moral Literacy Levels

According to Socioeconomic Status Variable

Dependent Dimensions Source of Sum of df Mean F p
variable Variance Squares Square
Moral Reasoning Between 4.250 2 2.125 284 .753
groups
Within 1790.496 239 7492
groups
Socioeconomics Total 1794.746 241
Level Moral Awareness Between 1.393 2 .696 102 904
groups
Within 1639.708 239 6.861
groups
Total 1641.100 241
Moral Imagination Between 50.429 2 25.214 2.312 101
groups
Within 2606.793 239  10.907
groups
Total 2657.221 241
Moral Sensitivity Between 1.481 2 741 .180 .835
groups
Within 983.434 239 4115
groups
Total 984.915 241
Moral Determination Between 45.976 2 22.988 4.308 .015*
groups
Within 1275.261 239 5.336
groups
Total 1321.237 241
Total Between 149.255 2 74.628 .950 .388
groups
Within 18765.948 239 78519
groups
Total 18915.203 241
*p<.05

According to Table 4, there was no significant difference between the groups according to the
socioeconomic situation variable. The students' moral literacy scale included moral reasoning
(F=.284; p>0.05), moral awareness (F=.102; p>0.05), moral imagination (F=2.312; p>0.05), moral
sensitivity (F=.180; p>0.05). However, a significant difference was found in the moral
determination sub-dimension (F=4.308; p>0.05) depending on the socioeconomic level variable.
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To determine the source of this difference, Tukey HSD test was performed and the results are
given in Table 5 below.

Table 5. Tukey HSD Test Results

Dimensions Groups n Y sd df F p Tukey
HSD
Moral Determination _ Sub 24 991 2.63
Mid 183 9.31 2.28 241 4.308 .015*  3>2
Top 35 10.51 2.22
Total 242 9.54 2.34
*p<.05

According to the Tukey HSD analysis, a significance level of .05 emerged between the score
averages of the second and third groups for the socioeconomic variable in the moral
determination sub-dimension of the moral literacy scale of university students. In other words,
the scores of the students in the third group in the moral determination sub-dimension are higher
than the scores of the students in the second group.

Table 6. One-Way Variance (ANOVA) Results of University Students' Moral Literacy Levels
According to the Faculty Variable

Dependent Dimesions Source of Sum of df Mean F p
variable Variance Squares Square
Moral Reasoning Between 67.571 5 13.514 1.847 105
groups
Within 1727.175 236  7.319
groups
Faculty Total 1794.746 241
Moral Awareness Between 42.813 5 8.563 1.264 .280
groups
Within 1598.287 236 6.772
groups
Total 1641.100 241
Moral Imagination Between 126.581 5 25.136 2.361 0.41*
groups
Within 2530.641 236  10.723
groups
Total 2657.221 241
Moral Sensitivity Between 37.769 5 7.554 1.882 .098
groups
Within 947.146 236  4.013
groups
Total 984.915 241
Moral Determination Between 137.744 5 27.549 5.494 .000*
groups
Within 1183.493 236  5.015
groups
Total 1321.238 241
Total Between 1300.486 5 260.097 3.485 .005*
groups
Within 17614.717 236  74.639
groups
Total 18915.203 241
*p<.05

According to Table 6, students' moral literacy scale included moral reasoning (F=1.847; p>0.05),
moral awareness (F=1.1264; p>0.05) and moral determination (F=5.494; p>0.05), there was no
significant difference between the groups according to the variable of the faculty they studied in
their sub-dimensions. However, there was a significant difference in the moral imagination
(F=2.361; p>0.05), moral determination (F=5.494; p>0.05) sub-dimensions and the overall scale
(F=.485; p<0.05), depending on the socioeconomic status variable. A differentiation was found. To
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determine the source of this difference, Tukey HSD test was performed and the results are given
in Table 7 below.

Table 7. Tukey HSD Test Results

Dimensions Groups n Y sd df F p Tukey
HSD
Moral Imagination Education 45 19.03 3.22
Theology 31 19.45 2.96 241 2.361 .041* 3>4
Fine Arts 50 20.80 3.24
Engineering 34 19.53 3.52
Sports Science 42 18.62 3.52
Science and 40 19.61 3.10
Letters
Total 242 19.54 3.32
Moral Determination  Education 45 11.46 1.64
Theology 31 11.70 2.05 241 5.494 .000* 1>6
Fine Arts 50 11.86 1.94
Engineering 34 11.00 2.26
Sports Science 42 10.82 2.02
Science and 40 11.76 213
Letters
Total 242 11.45 2.02
Total Education 45 70.41 8.43
Theology 31 73.16 8.05 241 3.485 .005*%  4>2
Fine Arts 50 73.57 7.75
Engineering 34 70.97 11.11
Sports Science 42 67.25 8.06
Science and 40 73.61 8.55
Letters
Total 242 71.47 8.85
*p<.05

According to the Tukey HSD analysis, there was a significance level of .05 between the mean scores
of university students in the third and fourth groups for the faculty variable they studied in the
moral imagination sub-dimension of the moral literacy scale, in the first and sixth groups for the
faculty variable they studied in the moral determination sub-dimension, and in the fourth and
second groups of the overall scale. has come out. In other words, the third group has higher scores
than the fourth group in the moral imagination sub-dimension, the first group has higher scores
than the sixth group in the moral determination sub-dimension, and the fourth group has higher
scores than the second group in the overall scale.
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Table 8. One-Way Variance (ANOVA) Results of University Students' Moral Literacy Levels
According to the Types of Art They Are Interested in

Dependent Dimesions Source of Sum of df Mean F p
variable Variance Squares Square
Moral Reasoning Between 39.619 8 4.952 676 712
groups
Within 1508.445 206  7.323
groups
Types of Art Total 1548.064 214
Moral Awareness Between 15.298 8 1912 .260 978
groups
Within 1516.510 206  7.362
groups
Total 1531.807 214
Moral Imagination Between 93.650 8 11.706 1.035 411
groups
Within 2329.432 206  11.308
groups
Total 2423.082 214
Moral Sensitivity Between 34.350 8 4.294 1.063 391
groups
Within 832.291 206  4.040
groups
Total 866.641 214
Moral Determination Between 56.066 8 7.008 1.292 .249
groups
Within 1117.513 206 5425
groups
Total 1173.579 214
Total Between 202.116 8 25.265 307 963
groups
Within 16968.788 206  82.373
groups
Total 17170904 214
*p<.05

According to Table 8, the moral literacy scale of the students included moral reasoning (F=.676;
p>0.05), moral awareness (F=.260; p>0.05), moral imagination (F=1.035; p>0.05), moral
sensitivity (F=1.063; p>0.05), moral determination (F=1.292; p>0.05) and the types of art they
are interested in in the overall scale (F=.307; p>0.05). There was no significant difference between
the groups according to the variable.

Table 9. Descriptive Statistics for the General and Sub-Dimensions of the University Students' Art
Literacy Scale

Scale Dimensions Min Max n X sd
Using Artistic Knowledge 15 48 242 34.78 6.26
Art Literacy Meeting the Need for Artistic 6 25 242 17.73 3.44
Knowledge
Transformlng Theoretical Research 10 29 242 20.85 432
into Performance
Accessing Artistic Information 9 25 242 19.08 3.16
Total 51 120 242 9246 14.92

When the scores obtained from the art literacy scale and sub-dimensions of university students
in Table 9 are examined, it is seen that the highest score average belongs to the sub-dimension of
using artistic knowledge (X = 34.78). In addition, the average of the scores obtained from the total
of the scale is X =92.46.
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Table 10. T-Test Results of University Students' Art Literacy Levels by Gender

Dimensions Gender n Y sd df t p
Using Artistic Knowledge Female 157 34.86 5.52
240 256 .798

Male 85 34.64 7.46

Meeting the Need for Female 157 17.84 3.10

Artistic Knowledge 240 .688 492
Male 85 17.52 4.01

Transforming Theoretical Female 157 21.02 4.00

Research into 240 .790 430

Performance Male 85 20.56 4.86

Reaching Artistic Female 157 19.12 2.86

Information 240 234 815
Male 85 19.02 3.66
Female 157 92.85 13.14

Total 240 544 .587
Male 85 91.75 17.82

*p<.05

Table 10 shows the t-test results regarding whether the art literacy levels of university students
differ significantly according to the gender variable. Accordingly, it was determined that there was
no significant difference on the basis of p>0.05 in the total and sub-dimensions of the scale
according to the gender variable of the students.

Table 11. One-Way Variance (ANOVA) Results of University Students' Art Literacy Levels
According to Socioeconomic Status Variable

Dependent Dimesions Source of Sum of df Mean F p
variable Variance Squares Square
Using Artistic Between 551.805 2 275.902 7.410 .001*
Knowledge groups
Within 8898.505 239  37.232
groups
Socioeconomics Total 9450.310 241
Level Meeting the Need for Between 148.005 2 74.002 6.524 .002*
Artistic Knowledge groups
Within 2710.935 239  11.343
groups
Total 2858.940 241
Transforming Between 111.145 2 55.572 3.023 .051

Theoretical Research groups
into Performance

Within 4393.991 239 18.385
groups
Total 4505.136 241
Reaching Artistic Between 65.103 2 32.552 3.316 .038*
Information groups
Within 2345.822 239 9.815
groups
Total 2410.925 241
Total Between 2931.792 2 1465.896 6.902 .001*
groups
Within 50764.166 239  212.402
groups
Total 53695958 241

*p<.05
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According to Table 11, the art literacy scale of the students is based on using artistic knowledge
(F=7.410; p>0.05), meeting the need for artistic knowledge (F=6.524; p>0.05), and reaching
artistic knowledge (F=3.316; p>0.05) and the overall scale (F=6.902; p>0.05), there was a
significant difference between the groups according to the socioeconomic status variable.
However, no significant difference was found in the sub-dimension of being able to transform
theoretical research into performance (F=3.023; p>0.05) depending on the socioeconomic status
variable. Tukey HSD test was performed to determine the source of the observed differences and
the results are given in Table 12 below.

Table 12. Tukey HSD Test Results

Dimensions Groups n Y sd F p Tukey
HSD
Using Artistic  Sub 24 32.78 5.14 7.410 .001*
Knowledge
Mid 183 34.38 6.45 3>2
Top 35 38.27 453
Total 242 34.78 6.26
Meeting the Need for Sub 24 16.88 291 6.524 .002*

Artistic Knowledge

Mid 183 17.49 3.55 3>1
3>2
Top 35 19.58 2.52
Total 242 17.73 3.44
Reaching Artistic  Sub 24 18.37 2.96 3.316 .038*
Information
Mid 183 18.95 3.25 3>2
Top 35 20.27 2.52
Total 242 19.08 3.16
Total Sub 24 88.31 12.32 6.902 .001*
Mid 183 91.45 15.49 3>1
3>2
Top 35 100.62 10.26
Total 242 92.46 14.92
*p<.05

According to the Tukey HSD analysis in Table 12, a significance level of .05 emerged between the
score averages of university students in the second and third groups in the sub-dimensions of
using artistic information, meeting the need for artistic information, and accessing artistic
information of the art literacy scale and the socioeconomic variable of the scale in general. This
means that the scores of the third group students in this sub-dimension and the scale in general
are higher than the scores of the second and first group students.
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Table 13. One-Way Variance (ANOVA) Results of University Students' Art Literacy Levels
According to the Faculty Variable

Dependent Dimesions Source of Sum of df Mean F p
variable Variance Squares Square
Using Artistic Between 591.586 5 118.317 3.152 .009*
Knowledge groups
Within 8858.724 236 37.537
groups
Faculty Total 9450.310 241
Meeting the Need for Between 220.771 5 44.142 3.949 .002*
Artistic Knowledge groups
Within 2638.229 236 11.179
groups
Total 2858.940 241
Transforming Between 65.834 5 13.167 .700 .624

Theoretical  Research groups
into Performance

Within 4439.302 236 18.811
groups
Total 4505.136 241
Reaching Artistic Between 68.647 5 13.729 1.383 231
Information groups
Within 2342.278 236  9.925
groups
Total 2410.925 241
Total Between 2683.045 5 536.609 2.483 .032*
groups
Within 51012914 236 216.156
groups
Total 53695.958 241

*p<.05

According to Table 13, students' art literacy scale has sub-dimensions of using artistic knowledge
(F=3.152; p>0.05), meeting artistic knowledge needs (F=3.949; p>0.05), and the overall scale
(F=2.483; p>0.05), a significant difference was observed between the groups according to the
faculty levels variable. However, in the sub-dimensions of meeting the need for artistic
information (F=3.949; p>0.05), being able to transform theoretical research into performance
(F=.700; p>0.05) and accessing artistic information (F=1.383; p>0.05), No significant difference
was found depending on the socioeconomic status variable. Tukey HSD test was performed to
determine the source of the observed differences and the results are given in Table 14 below.
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Table 14. Tukey HSD Test Results

Dimesions Groups n Y sd df F p Tukey
HSD
Using Artistic  Education 45 33.35 6.94
Knowledge 351
Theology 31 32.18 5.47 241 3.152 .009*
3>2
Fine Arts 50 37.14 4.80
Engineering 34 34.76 7.50
Sports 42 3492 5.84
Science
Science and 40 35.33 6.08
Letters
Total 242 34.78 6.26
Meeting the Need for Education 45 16.80 343
Artistic Knowledge
Theology 31 16.81 2.88 241 3.949 .002*  3>1
3>2
Fine Arts 50 19.48 3.04
Engineering 34 17.48 4.05
Sports 42 17.68 3.24
Science
Science and 40 17.57 3.35
Letters
Total 242 17.73 3.44
Total Education 45 89.57 15.35
Theology 31 87.18 12.38 241 2.483 .032*  3>2
Fine Arts 50 97.73 12.27
Engineering 34 92.10 19.39
Sports 42 93.58 13.27
Science
Science and 40 92.37 15.21
Letters
Total 242 92.46 14.92

*p<.05

According to the Tukey HSD analysis in Table 14, there was a significance level of .05 between the
mean scores of university students in the first, second and third groups in the sub-dimensions of
using artistic knowledge and meeting the need for artistic knowledge of the art literacy scale and
the faculty variable in the overall scale. In other words, in this sub-dimension and scale, the scores
of students studying at the Faculty of Fine Arts are higher than the scores of students studying at
the Faculty of Education and Theology.
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Table 15. One-Way Variance (ANOVA) Results of University Students' Art Literacy Levels
According to the Art Types They Are Interested in

Dependent Dimesions Source of Sum of df Mean F p
variable Variance Squares Square
Using Artistic Between 236.821 8 29.603 .818 .588
Knowledge groups
Within 7455.186 206  36.190
groups
Types of Arts Total 7692.008 214
Meeting the Need for Between 60.052 8 7.506 723 671
Artistic Knowledge groups
Within 2139.580 206  10.386
groups
Total 2199.632 214
Transforming Between 67.946 8 8.493 467 .878

Theoretical Research groups
into Performance

Within 3742.486 206  18.167
groups
Total 3810.432 214
Reaching Artistic Between 77.300 8 9.663 1.067 .388
Information groups
Within 1866.103 206  9.059
groups
Total 1943.403 214
Total Between 1208.316 8 151.040 .755 .643
groups
Within 41211.316 206  200.055
groups
Total 42419.632 214

*p<.05

According to Table 15, the art literacy scale of the students is related to using artistic knowledge
(F=.818; p>0.05), meeting the need for artistic knowledge (F=.723; p>0.05), transforming
theoretical research into performance (F=.467; p>0.05) and reaching artistic information
(F=1.067; p>0.05) and in the overall scale (F=.755; p>0.05), there was no significant difference
between the groups according to the variable of the types of art they are interested in.
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Table 16. Correlation between moral literacy and art literacy of university students

Using Artistic Meeting the Transforming Reaching Art Literacy
Knowledge Need for Theoretical Artistic Total
Artistic Research into Information
Knowledge Performance

Moral 115 .097 .061 115 113
Reasoning

.073 133 .348 .073 .080

242 242 242 242 242
Moral 271 249** 261** 174** .284**
Awareness

.000 .000 .000 .007 .000

242 242 242 242 242
Moral .292%* 337 .238** .195** 311+
Imagination

.000 .000 .000 .002 .000

242 242 242 242 242
Moral .353** .382** 324 .305** .395%*
Sensitivity

.000 .000 .000 .000 .000

242 242 242 242 242
Moral .305** 262%* 228 215 .300**
Determination

.000 .000 .000 .001 .000

242 242 242 242 242
Moral Literacy .386** .386** 319 .286** 504
Total

.000 .000 .000 .000 .000

242 242 242 242 242

**p<.01

The last sub-problem of the research is to determine the level of relationship between moral
literacy and art literacy of university students. The ranges in evaluating the Pearson correlation
coefficient which reveals the relationship between two variableswas determined as r=.00-.25
very weak, r=.26-.49 weak, r=.50-.69 medium r=.70-.89 high, r=.90-1.00 very high (Sungur, 2006).
As seen in Table 16, as a result of the Pearson Correlation analysis conducted to reveal the
relationship between moral literacy and art literacy of university students, the correlation
coefficient was found to be 'r=.504". According to the findings, there is a significant and positive
moderate relationship between the moral literacy and art literacy of university students.

ISSN: 2602-2516

Journal of Interdisciplinary Educational Research 2023; 7(16);458-477

473



Journal of Interdisciplinary Educational Research

CONCLUSION and DISCUSSION

This research aims to examine the relationship between moral literacy and art literacy of
university students according to some determined variables. When we look at the descriptive
statistics results for the moral literacy levels of university students, it can be said that the mean
scores in both the sub-dimensions and the entire scale are close to high scores, in other words,
their moral literacy is at a medium developed level. When the moral literacy levels of university
students are examined according to the gender variable, it is seen that there is no significant
difference in the sub-dimensions of the scale and the overall scale. In other words, it can be said
that the moral literacy levels of male and female students are similar. This result may be due to
the lack of differences in moral consciousness and behavior between men and women in society,
or it may be due to similar experiences in the education and training process. Because the ever-
increasing level of education and learning opportunities may have brought the moral literacy
levels of both genders closer to each other. From this perspective, this result can be considered a
positive finding.

When the moral literacy levels of university students are examined according to their
socioeconomic status variable; It was determined that there was a significant difference in the
moral determination dimension, one of the sub-dimensions of the scale, in favor of students with
high socioeconomic status. In this case, it can be interpreted that students with favorable
socioeconomic conditions are more effective in determining their own moral decisions. Therefore,
socioeconomic status does not only affect individuals' ability to sustain their lives. Studies show
that socioeconomic level affects an important area such as individuals' education (Kazu, 2019) as
well as their psychological state and behavior (Oncii et al, 2007). Based on this, it can be
concluded that socioeconomic level is actually quite a factor in both material and spiritual
dimensions.

When the moral literacy levels of university students were examined according to the faculty
variable, it was observed that there was no significant difference in the sub-dimensions of moral
reasoning, moral awareness and moral sensitivity. However, a significant difference was found in
the moral imagination, moral determination sub-dimensions and the overall scale. As a result of
the Tukey HSD test conducted to determine the source of this difference, university students'
scores in the moral imagination sub-dimension at the Faculty of Fine Arts; It was concluded that
the moral determination sub-dimension was in favor of those studying at the Faculty of Education
and the overall scale was in favor of those studying at the Faculty of Engineering. This suggests
that different educational content and disciplines between faculties may have affected students'
moral thought and decision processes differently. In addition, it can be interpreted as the students
of the Faculty of Fine Arts, who are more involved in visual arts compared to students studying in
other faculties, understand morality by imagining it. In other words, Fine Arts education is a field
where artistic creativity and expression are at the forefront. Art is frequently associated with the
attempt to represent human experience and the inner world. In this respect, this result can be
read as a natural result of the imagination and imagination skills of the students of the faculty of
fine arts. According to the views of Ucar, Canbolat and {lhan (2019; 395), which is in line with this
idea, mental image, which is a way of seeing and thinking based on creating awareness of the
perceptions of individuals receiving art education, paves the way for new approaches between
concept and meaning. Moral literacy of university students When the levels are examined
according to the variable of the types of art they are interested in, no significant relationship was
found in the sub-dimensions and the overall scale.

When we look at the descriptive statistics results for the art literacy levels of university students,
it can be said that the average scores in both the sub-dimensions and the entire scale are at a
medium developed level. In other words, it suggests that the students have a moderate level of
understanding on art-related issues. From this perspective, it comes to mind that more efforts
should be made to increase students' understanding of art. When the art literacy levels of
university students were examined according to the gender variable, no significant difference was
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observed in the sub-dimensions of the scale and the overall scale. In other words, it can be said
that the art literacy levels of male and female students are similar.

When the art literacy levels of university students are examined according to their socioeconomic
status variable; No significant difference was found in the sub-dimension of being able to
transform theoretical research into performance. However, it was determined that there was a
significant difference in favor of students with high socioeconomic status in the scale's sub-
dimensions of using artistic knowledge, meeting the need for artistic knowledge, and accessing
artistic knowledge, and in general. This finding may suggest that university students with high
socioeconomic levels are more competent in identifying and meeting their needs and efforts
towards art and understanding art. This may be associated with the fact that students with high
socioeconomic levels have more advantages in accessing artistic knowledge and participating in
artistic experiences than other groups.

When the art literacy levels of university students are examined according to the variable of the
faculty they study at; A significant difference was found in the scale's use of artistic knowledge,
meeting the need for artistic knowledge and overall. These significant differences were generally
in favor of students studying at the Faculty of Fine Arts. In fact, it is somewhat inevitable for the
students of the Faculty of Fine Arts, who deal with a piece of art every day, to use and process the
knowledge they have acquired about art. On the other hand, when the art literacy levels of
university students are examined according to the variable of the types of art they are interested
in, no significant relationship was found in the sub-dimensions and the overall scale.

As aresult of the analyzes carried out to examine the relationship between moral literacy and art
literacy of university students studying in different faculties and with different socioeconomic
levels, a 'weak' and 'medium' level of relationship was observed between most of the sub-
dimensions of both scales, but when the general scales are taken into consideration, the
relationship between the two scales is positive. It appears to be at a 'medium’ level.

The fact that the relationship between the two scales applied on university students is positive
reveals that the relationship between morality and art is actually two thought structures that
predict each other. As a matter of fact, as emphasized in the conceptual section, morality and art
are two systems that feed each other. The words attributed to Johann Wolfgang Von Goethe, the
world-famous man of letters, politician, painter and naturalist, are as follows: “A person should
listen to some music, read some poetry, and see a beautiful painting every day, so that worldly
concerns can erase and destroy the beautiful feelings that the Creator has instilled in the human
soul.” (Azquotes, 2023) supports the connection between these two systems. Similarly, Aristotle
argues that the duty of art is not to arouse aesthetic pleasure in people, but to create ethical
pleasure (Tunali, 2016). Making a unique definition of morality and art and achieving aesthetic
pleasure in the dynamic and young minds of university age is important to open new doors of the
future. Morality is a starting point for determining the inner world of an individual, and art is a
starting point for reflecting these to the outside.

Another important result of the research is that students' moral and artistic literacy varies
depending on their socioeconomic status. With this result, if the socioeconomic status of the
students is high, they will be able to solve their own problems, help others' problems, etc. It is
thought that they make moral decisions more easily. In addition, students with high
socioeconomic status do not have difficulty in accessing financial resources, which is very effective
in their ability to access artistic knowledge and use it without hesitation. After all, morality and
art are directly related to the ability to think freely.

One of the results obtained from the research is that, in general, university students studying at
the Faculty of Fine Arts are more competent than other students in using artistic knowledge and
developing an original and positive perspective on morality. This suggests that students studying
at the Faculty of Fine Arts may be able to think more original than other students and to be able
to convey these thoughts to the outside world through the art they engage in. As a matter of fact,
Tuana (2007) defines moral imagination as helping the individual to overcome difficulties and to
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think critically about options and original perspectives that help him to realize the moral
dimensions of people, events, indicators and meanings related to a situation. On the other hand,
Ozer's (2018) study concluded that as the grade levels of students studying at the Faculty of Fine
Arts increase, their art literacy levels also increase. In this context, it can be said that art education
can positively contribute to the development of original thought and moral perspective. In
addition, this should be noted as an important finding as it shows that art is not only an aesthetic
experience, but also an important tool in shaping the ethical and moral aspects of the individual.

This positive relationship, which emerged as a result of the research, can be interpreted as
meaning that university students' moral thoughts are effective in their artistic actions, and their
artisticideas are also effective in their moral decisions. In parallel with this issue, Ahmedov (2010)
states that art that reflects life in its entirety also constitutes the integrity of individuals' moral
and aesthetic upbringing. stated. So much so that our famous poet Mehmet Akif Ersoy is one of
those who drew a unique path by blending art and morality. According to Yiice (2022), this
mindset is seen to be reflected in Ersoy's own development process into the world of mentality
from a holistic perspective of 'science, art and religion'. As a result of the research, university
students are more likely to engage in artistic activities intertwined with moral learning. is thought
to be important. Moreover, these activities must be at a level that does not affect the
socioeconomic status of the students and must appeal to each student equally. In this way,
students who freely determine their own areas of interest will be able to freely reveal their own
systems of thought. They will also be able to prevent hopeless thoughts about the future, which is
one of the results obtained from the research. University students are the adults of the future.
Therefore, their ability to have competent, creative and critical skills will also affect the future.
Establishing, understanding, assimilating and evaluating the connection between morality and
art; It is valuable for future teachers, engineers, athletes and artists.

In light of the findings from this research; It may be recommended to organize activities to develop
both thought and behavior structures at the higher education level, to conduct similar studies with
different working groups, and to implement additional studies for university students in line with
the results obtained.
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Oz

Arastirmanin amacy, zihinsel yetersizlik, 6zgiil 6grenme giicliigii (00G) ve otizm spektrum bozuklugu (0SB)
tanist almis ¢ocuklarin annelerinin depresyon ve anksiyete diizeyleri arasinda iliskinin incelenmesidir.
Arastirmada nicel arastirma metodolojisi kullanilmis ve iliskisel tarama modeliyle gerceklestirilmistir.
Arastirmanin katihmcilan Istanbul ili Arnavutkéy ilcesinde RAM’a yoénlendirilen ve o6zel egitim
merkezlerinde kayith 40 zihinsel engelli, 40 OSB ve 40 OOG tanisi almis toplamda 120 6grencinin

» o«

annelerinden olusmaktadir. Arastirmada veri toplama araci olarak “Kisisel Bilgi Formu”, “Beck Depresyon
Olgegi” ve “Beck Anksiyete Olgegi” uygulanmistir. Verilerin analizinde; “Mann-Whitney U Testi”,“Kruskal-
Wallis H Testi ve “Pearson Korelasyon” testleri kullanilmistir. Arastirmanin sonuglarina bakildiginda; OSB’li
gruptaki annelerin Beck anksiyete ve Beck depresyon puan ortalamalarinin OOG ve zihinsel yetersizlik
grubundaki annelerden daha yiiksek oldugu gériilmiistiir. OSB, OOG ve zihinsel yetersizlikle ilgili
katilimcilarin yasi, medeni durumu, ¢ocuklari disinda evde bakmakla yilikiimlii oldugu birinin olup olmama
durumu ve ¢alistif1 diizenli isi olup olmama durumunun ebeveynin depresyon diizeylerini etkilemedigi
belirlenmistir. Bununla birlikte OOG ile ilgili katilimcilarin egitim durumu ve ¢ocuk sayisi ebeveynlerin
depresyon diizeylerini etkilerken, anksiyete diizeylerini etkilemedigi saptanmistir. Ebeveynlerin anksiyete
ve depresyon puanlar1 arasinda pozitif yonlii orta ya da yiiksek diizeyde korelasyon oldugu da arastirma
sonuclar1 arasindadir. Arastirma, zihinsel yetersizlik, 0SB ve 00G tanisi almis ¢ocuklar1 olan annelerin
anksiyete ve depresyon diizeylerini azaltmak icin aile destegi, psikolojik destek ve bilgilendirme
egitimlerinin 6nemli oldugunu ortaya koymaktadir; ileri arastirmalarda demografik faktorlerin dengeli bir
sekilde ele alinmasi ve rehabilitasyon merkezine ulagsamayan annelerin dahil edilmesi 6nerilmektedir.

Anahtar Kelimeler: Anksiyete, depresyon, 6zgiill 6grenme giicliigii, zihinsel yetersizlik, otizm spektrum
bozuklugu

Abstract

The aim of the research is to examine the relationship between the levels of depression and anxiety in
mothers of children diagnosed with intellectual disability, specific learning difficulties (SLD), and autism
spectrum disorder (ASD). Quantitative research methodology was used with a cross-sectional and
correlational survey model. The participants of the study consisted of mothers of 40 intellectually disabled,
40 ASD, and 40 SLD-diagnosed students who were referred to the Resource and Application Center (RAM)
and enrolled in special education centers in the Arnavutkéy district of Istanbul, making a total of 120
participants. The data collection tools were the "Demographic Form," "Beck Depression Scale," and "Beck
Anxiety Scale." Data analysis involved the use of the Mann-Whitney U Test, Kruskal-Wallis H Test, and
Pearson Correlation tests. According to results the mean Beck anxiety and Beck depression scores of

1Bu makale, yazarin istanbul Ticaret Universitesi, Sosyal bilimler Enstitiisii'nde devam eden "Ozgiil Ogrenme Giicliigii, Otizm ve
Zihinsel Yetersizlik Tanis1 Almis Cocuklarin Annelerinin Depresyon ve Anksiyete Diizeylerinin Karsilagtirilmasi” bashikl ytiksek lisans
tezinden Uretilmistir.
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mothers in the ASD group were higher than those of mothers in the SLD and intellectual disability groups.
It has been determined that the age, marital status, responsibility for caring for someone at home other than
their children, and the presence of regular employment of participants related to ASD, SLD, and intellectual
disability do not affect the depression levels of parents. However, in relation to SLD, the educational status
and number of children of the participants affect the depression levels of parents, while they do not affect
anxiety levels. Positive moderate or high correlations between parents' anxiety and depression scores are
also among the research findings. The study underscores the significance of family support, psychological
assistance, and informative training to reduce anxiety and depression levels in mothers of children
diagnosed with intellectual disability, ASD, and SLD; future research is suggested to balance demographic
factors and include mothers who cannot access rehabilitation centers.

Keywords: Anxiety, depression, specific learning difficulties, intellectual disability, autism spectrum
disorder

GIRIS

Anne ve baba olmak isteyen bireylerin ailelerinde genetik rahatsizliklarin olmasi, bebegin dogum
sirasinda meydana gelen travmatik yaralanmalar nedeniyle meydana gelen fiziksel yetersizlikler
gibi faktorler ilerleyen yillarda otizm spektrum bozuklugu (OSB) ve 6zgiil 6grenme giicliigii (00G)
tanis1 konulmasina neden olmaktadir. Ozel gereksinim, bireyin kendi basina yapmakta giicliik
cektigi ve genellikle bir destekciye ihtiyac duydugu durumu ifade eden bir terimdir. Ozel
gereksinimli cocuklarin olmasi aile bireylerinin artik hayatlarinin énemli bir kismini bu sorunlarla
miicadeleyle gecirmesi gerektigini gostermektedir (Gormez, 2017). Bu arastirmanin amaci;

zihinsel yetersizlik, 00G ve OSB tanisi almis cocuklarin annelerinin anksiyete ve depresyon
diizeylerini belirlemek ve karsilastirmali analiz etmektir.

Ozel Gereksinimli Bireyler

Ozel gereksinimli bireyler diger insanlardan farkl ézelliklere sahip olan ve toplumda rahat
yasayabilmek icin destek ve sosyal yardima ihtiya¢ duyan, gelisim seyirleri normalden diistik olan
ve egitim almalarina ragmen beklenen ilerlemeyi tam olarak gosteremeyen kisilerdir (Stephanie,
2018). Ozel gereksinimli ¢ocuklar egitim ve saghk kuruluglarinin belirlemis oldugu kriterler gz
ontline alinarak asagidaki gibi seklinde alt gruplara ayrilabilir; (/) zihinsel 68renme yetersizligi, (if)
isitme yetersizligi, (iii) géorme yetersizligi, (iv) ortopedik yetersizligi ve serebral palsili, (v) dil
problemi ve konusma giicliigt, (vi) 6zel 6grenme giicliigi, (vii) duygusal, davranissal ve sosyal
uyum glicligi, (viii) otistik 6zellik gosteren, (ix) dikkat eksikligi ve hiperaktivite bozuklugu ve (x)
istiin zeka ve iistiin yetenegi olan ¢ocuklar (Bektas ve Askin Ceran, 2021).

Ozgiil Ogrenme Giicliigii (00G)

Kirk (1962), 6grenme giicliigiinii olas1 bir serebral islev bozuklugu, duygusal veya davranissal
bozukluktan kaynaklanan konusma, dil, okuma, heceleme, yazma veya aritmetik siireclerin bir
veya daha fazlasinda bir gerilik olmasi, bozukluk veya gecikmis gelisme olarak tanimlamistir
(Bhandari ve Goyal, 2008:164). 00G, beyin yapis1 ve islevindeki nérolojik farkliliklardan
kaynaklanan ve kisinin bilgi alma, saklama, isleme, geri alma veya iletme yetenegini etkileyen bir
durumdur (Cortiella ve Horowitz, 2014:3). Bu kavram; dinleme, konusma, temel okuma, anlama,
aritmetik hesaplama, matematiksel mantik kurma ve yazili anlatim becerilerinde gecikme veya
bozulma ile kendini gosteren bir grup bozuklugu ifade eden bir terimdir (Gérgiin ve Melekoglu,
2019:84). 00G, sozlii veya yazili dili anlama veya kullanmayla ilgili temel psikolojik siireglerin bir
veya daha fazlasinda, kusurlu dinleme, diisiinme, konusma, okuma becerilerinde kendini
gosterebilen bir bozukluk anlamina gelir. Bu terim, algisal yetersizlikler, beyin hasari, minimal
beyin islev bozuklugu, disleksi ve gelisimsel afazi gibi durumlari icermektedir (Friend, 2005:107-
108). 00G gorsel, isitsel veya motor engellerden veya zeka geriliginden veya duygusal
rahatsizliktan veya cevresel, kiiltiirel veya ekonomik dezavantajdan kaynaklanan bir 6grenme
problemini kapsamaz (Bhandari ve Goyal, 2008:165).

00G, 6nemli okuma sorunlari (disleksi), matematikte zorluk (diskalkuli) veya yazih dille ilgili bir
bozukluk (disgrafi) seklinde siniflandirilabilir (Ozgivit Asfuroglu ve Fidan, 2016:49-50). 00G’li
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cocuklarda goriilen bozukluklari yukaridakilere ek bir sekilde “Isitsel isleme bozuklugu”, “Dil
isleme bozuklugu”, “Sézsiiz 6grenme glicliigii”, “Gérsel algisal/gorsel motor eksiklik” olarak
siniflandirmak da miimkiindiir (Muktamath vd., 2022:4).

Otizm Spektrum Bozuklugu(OSB)

OBS, sosyal iletisimde eksiklikler, kisith ilgi alanlar1 ve tekrarlayici davranislarin varhig ile
karakterize norogelisimsel bir bozukluktur (Hodges vd. 2020:S55). DSO’ye gére de OSB
norogelisimsel bozukluklardir, yani beynin gelisme ve c¢alismasindaki anormalliklerden
kaynaklanan bir sorundur. Otizm ve Asperger sendromu gibi ayr1 kabul edilen durumlar da dahil
olmak iizerebir dizi farkli bozukluk OSB kapsaminda degerlendirilmektedir. OSB olan kisiler,
sosyal davranista ve bagkalariyla iletisimde sorunlar yasarlar; minferit ilgi alanlarina ve tekrar
tekrar yaptiklari faaliyetlere girme egilimindedirler. Bu bozukluk genelde kisinin yasaminin ilk 5
yilinda ortaya c¢ikar. Kizlardan daha fazla erkeklerde goériilen OSB, cocuklukta baslar, ergenlik ve
yetiskinlikte devam etme egilimindedir. Bu ¢ocuklarda genellikle epilepsi, depresyon, kaygi ve
DEHB gibi baska durumlar da olusabilmektedir. Bunun yani sira zeka diizeyi ve bilissel isleyisi,
derin bozulmadan istiin islevsellige kadar son derece degisken olabilmektedir (WHO, 2019:2).

0SB, genis bir yelpazede semptomlari olan bir spektrumdur ve her bireyde farkl diizeylerde
ortaya cikabilir. Bazi otizmli bireyler, sosyal etkilesimde zorluklar yasayabilir, duygusal baglanti
kurmakta giicliik cekebilir ve géz temasi kurmada sinirhlik gosterebilir. Iletisim becerileri de
etkilenebilir ve dil gelisiminde gecikme veya iletisimde tekrarlayici ve sinirli kullanim gortlebilir.
Otizm, multidisipliner bir yaklasim gerektiren bir bozukluktur ve erken tani, erken miidahale ve
uygun destek hizmetleri otizmli bireylerin yasam kalitesini artirabilir. OSB tanili bireylerin gticli
yonlerini desteklemek ve ihtiyaglarina uygun egitim, terapi ve destek sunmak énemlidir (Rakap,
2019: 145-148).

Zihinsel Yetersizlik

Zihinsel yetersizlik veya zeka geriligi, 6zellikle gelisim doneminde ortaya ¢ikan bilissel, dil, motor
ve sosyal yeteneklerde yetersizlik yasanan bir durumdur. Bu bireyler hem entelektiiel islevsellikte
hem de kavramsal, sosyal ve pratik uyum becerilerinde ifade edilen uyumsal davranista 6nemli
sinirlamalarla karakterizedir (Ke ve Liu, 2012:2). Zihinsel yetersizlik, bireyin zihinsel
yeteneklerinde ve bilissel fonksiyonlarinda belirgin bir sinirliligin oldugu bir durumu ifade eder.
Bu bireylerde zeka diizeyinin standart sapmanin altinda olmasi ve bu duruma bagh olarak
kavramsal, bilissel ve sosyal becerilerde giicliikler yasamasi miimkiindiir (Metin, 2019: 96-104).
Zihinsel yetersizlik, ortalamanin altinda bir zihinsel islev bozuklugu ve iletisim sorunlari, kendine
bakim, sosyal beceriler, saglik, giivenlik ve c¢alisma gibi uyum becerilerinde simirhlik
belirtilerinin18 yasindan 6nce kendini gostermesiyle teshis edilirler. DSM-5 zihinsel yetersizligi
norogelisimsel bozukluklar altinda anlik yeti yitimi seklinde tanimlamistir. DSM-5’e gore tani
yapilirken bir yandan bireyin klinik degerlendirmeleri énemliyken digere yandan bireye gore
uygulanabilen ve kabul goéren bir zeka 6l¢timiiniin yapilmasi gerekir. Bu siirecte akil yiiriitme,
sorun ¢ozme, tasarlama, soyut diisiinme, yargillama, okulda 6grenme ve deneyimlerinden
O0grenme gibi entelektiiel islevler, uyum islevselliginde eksiklikler dikkatli bir sekilde tespit
edilmelidir (Gérmez, 2017:170)

Ailelerde Ozel Gereksinimli Cocugun Bulunma Durumunun Ebeveyn Psikolojisine Etkisi

Ebeveynlerin ¢ocuk sahibi olacaklarini 6grendiklerinde biiyiik bir seving yasadiklari ve bu siirecin
her aile icin 6nemli bir olay oldugu sdylenebilir (Behjati-Ardakani vd., 2017). Yeni bir bireyin
aileye katilacak olmasi 6zellikle annelerin, dogmamis ¢ocuklariyla ilgili hayaller kurmasina ve bu
stirecte karmasik duygular deneyimlemesine neden olabilir. Bununla birlikte, 6zel gereksinimi
olan bir bebegin dogacak olmasi veya ¢cocugun sonradan bir tani almasi ebeveynlerin kurduklari
hayallerin korku, kayg: ve depresyona doniismesine yol acabilir (Bulus ve Ersoy, 2019). Ozel
gereksinimi olan bir ¢ocuga sahip olmak, ebeveynlerde utang veya eksiklik hissi uyandirabildigi
gibi ebeveynler toplumun anlayis gostermeyen tutumlariyla da karsilasilabilirler. Ebeveynler,
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baskalarinin yasamadig1 zorluklarla karsi karsiya kalmanin yani sira toplumsal gorevlerini de
diger bireyler gibi yerine getirmeye calisirlar. Bu durumda toplumun beklentilerini yerine
getirirken tahammiil edemeyen bir cevreyle karsi karsiya kalinmasi ayr1 bir enerjiye, destege,
glice ve dayanikliliga ihtiya¢ duymalarina neden olur (Wahab ve Ramli, 2022:498).

Depresyon

Depresyon, duygusal bozukluklarin en yaygin olanidir. Normal yasam fonksiyonlarinda ortaya
cikan ¢ok hafif duygu dizensizliklerinden, siddetli (psikotik) halilisinasyonlar ve sanrilara
dontiisen depresif ruh hali, ilgi veya zevk kaybi, sugluluk duygulari veya diisiik 6z-deger, rahatsiz
uyku veya istah, diisiik enerji ve zayif konsantrasyon ile kendini gésteren yaygin bir zihinsel
bozukluktur. Bu bozukluk her y1l yaklasik 850.000 kisinin hayatini kaybetmesiyle iliskili trajik bir
6ltim olan intihara yol acabilen ciddi bir sorundur (Bhowmik, Kumar, Srivastava, Paswan. Dutta,
2012). Diinya capinda 264 milyon kisiyi etkiledigi tahmin edilen depresyon; Diinya Saglik Orgiitii
(DSO)'ye gére moral bozuklugu ve daha énce keyif alinan seylerden zevk alamama olarak
tanimlanmaktadir. Bir bireyin glnliik yasami bazen dusiik ruh haliyle gecebilir. Depresyonu,
diisiik ruh halinden ayiran en énemli fark“Mental Bozukluklarin Tegshis ve Istatistik EI Kitabi, 5.
Baski” (DSM-5)’sina gore belirtilerin en az iki hafta {ist iiste var olmasi, 6nemli bir sosyal
bozulmaya neden olmasi ve bireyin giinliik yasamina siirekli olarak miidahale etmesidir (Munro
ve Milne,2020).

Anksiyete

Anksiyete; duygusal, algisal ve bilissel bilesenlerle tanimlanabilen temel bir duygusal durumu
temsil eder. Bu siibjektif bilesenlerden baska davranissal ve fizyolojik 6zellikler de kaygiyi
fenomenolojik olarak tanimlayabilir. Giinliik yasamin aksine psikopatolojik rahatsizlik agisindan
anksiyete sosyal ve mesleki engellere neden olan asir1 kaygi olarak ifade edilebilir. Tehdit edici
uyaranlara verilen normal bir tepki olan korku; durumun gerektirdiginden daha biiyiik oldugunda
veya uygunsuz durumlarda ortaya ¢ikmaya baslamasiyla bir fobiye doniisiir. Kayginin aksine
korku gercekei bir iliskiye ve uyaranla basa ¢ikma veya uyarana uyum saglama potansiyeline
sahiptir. Bir diger faktor olan stres ise tim organizmalar tarafindan diizenli olarak deneyimlenen
genellikle bir bireyin homeostazini bozabilecek fiziksel veya psikolojik uyaranlar veya
degisiklikler olup kaygidan en énemli fark: bireyin kontrol ve basa ¢ikma becerilerinin olmasidir
(Wiedemann, 2015). Normal korkunun patolojik karsilig1 olarak ortaya ¢ikan kaygi, diisiince,
davranis ve fizyolojik aktivitenin yani sira ruh halindeki rahatsizliklar, anksiyete bozuklugu olarak
tanimlanabilir (Adwas, Jbireal, Azab, 2019:580). Anksiyete, kisinin i¢ sikintisi, koti bir sey
olacakmus hissi gibi tarif edilen bir duygudur. Bu duygu bilinmeyen, i¢ odakli, catismal tehditlerle
basa ¢ikmak i¢in gerekli 6nlemleri almay1 saglayan uyarici bir sinyaldir. Organizma kaygi
hissettiginde, anksiyeteye neden olan durumdan kagmaya hazirlanir ve sempatik aktivasyon
belirtileri olarak adlandirilan belirtiler ortaya ¢ikar. Bu belirtiler arasinda pupillerin genislemesi,
ag1z kurulugu, carpinty, bulanti, bas dénmesi gibi fiziksel belirtiler sayilabilir (Tamam ve Demirkol,
2019:1641).

llgili Aragtirmalar

Literatiire bakildiginda; Kamaruddin ve Mamat (2015), 00G'li ocuklarin ebeveynlerinin %19,1'i
yuksek stres, %8,2'si ise siddetli stres yasadiklarini belirtmislerdir. Babalarin annelere kiyasla
daha diisik kaygi ve depresyon oranlarina sahip olduklari belirtilmistir. Kayili'nin (2018)
arastirmasinda; Down sendromlu ¢ocuklarin ebeveynlerinin, OSB, 00G ve fiziksel engeli olan
cocuklarin ebeveynlerinden daha yiiksek bir depresyon diizeyine sahip oldugu belirlenmistir.
Lioliou ve digerleri (2021) ise OOG bulunan ¢ocuklar1 olan ailelerin %22,6'sinin yiiksek
depresyon, %28,2'sinin orta diizeyde anksiyete yasadigini belirtmistir. Vandhana ve Kumar
(2022); OOB'li ¢ocuklar1 olan ebeveynlerin ciddi kaygi ve depresyon semptomlarina sahip
olduklarini belrtmistir.

Fairthorne ve digerleri (2014) OSB tanili ¢ocuklari olan bakicilarin daha yiiksek 6liim riski
tasidigini ve kotlii hayatta kalma deneyimleri yasadiklarini gostermistir. Hodge ve digerleri
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(2011), OSB'li gocuklarin ebeveynlerindeki psikopatoloji oranlarini normal gelisim gosteren
cocuklarin ebeveynlerindeki psikopatoloji risk artisiyla iliskilendirmislerdir. Arastirma
sonuclarina gore, OSB'li ¢ocuklarin anneleri ve babalari, depresyon, kisilerarasi duyarllik,
paranoid diisiince ve obsesif-kompulsif davranislar agisindan 6nemli dlciide daha fazla belirtiler
gostermistir. Muhammad ve digerleri (2020) otistik bozuklugu olan bir ¢ocuga bakmanin,
ebeveynler icin giinliik yasam aktiviteleriyle basa ¢ikmak icin daha fazla ¢caba gerektirdigi ve bu
durumun yasamlarinda psikolojik rahatsizliklara neden oldugunu belirtmislerdir. DemSar ve
Bakracevic'in (2021) arastirmasinda, OSB'li cocuklarin Sloven ebeveynlerindeki stres, kaygi ve
depresyon diizeyleri incelenmis ve annelerin babalara gore daha fazla stres ve kaygi belirtileri
gosterdigi bildirilmistir. Padma ve digerleri (2021), OSB'li cocuklara bakim veren annelerin yasam
kalitesini etkileyen anksiyete ve depresyon riskini inceledikleri bir ¢alismada, annelerin biiyiik
cogunlugunun yiiksek diizeyde kaygi ve depresyon yasadigini belirlemislerdir. Kostiukow ve
digerleri (2021), Polonya'da OSB'li cocuklarin ebeveynleri ile norotipik ¢ocuklarin ebeveynleri
arasinda mutluluk duygusu ve depresyon diizeyi agisindan anlamh farkliliklar bulunmustur.
OSB'li ¢ocuklarin ebeveynleri, norotipik ¢ocuklarin ebeveynlerine gore daha diisiik mutluluk
duygusu ve daha yiiksek depresyon diizeyi bildirmislerdir. Ulu ve Karacasu'nun (2022)
calismasinda, otistik cocuklarin yas gruplarina, kardes sayisina ve ebeveynlerin psikiyatrik
hastalik 6ykiisiine goére ebeveynlerinin tiikenmislik diizeyinin arttigini, buna bagh olarak kaygi
diizeylerinin de artis gosterdigini tespit etmistir.

Yine literatiirde zihinsel yetersizligi olan c¢ocuklarin ebeveynlerine yonelik arastirmalara
bakildiginda; Bilgin (2012) annelere gore, babalarin daha diisiik kaygi ve depresyon diizeylerine
sahip oldugunu, Gérmez (2017) ise zihinsel yetersizligi olan ¢ocuklarin ailelerinde bakim yiikiinii
artiran en 6nemli etkenin, bireyde zihinsel yetersizlikle birlikte OSB es tanisi oldugu belirtilmistir.
Sapkota ve digerleri (2017) zihinsel engelli cocuklarin annelerinin biiyiik bir kisminda depresyon
ve anksiyete bozuklugu saptamis, bu durumun annelerin yasam kalitesini olumsuz etkiledigini
belirtmislerdir. Scherer ve digerleri (2019) meta-analiz ¢alismalarinda, zihinsel ve gelisimsel
yetersizligi olan cocuklarin ebeveynlerinde depresyon ve anksiyete semptomlari ile pozitif bir
iliskisi oldugu tespit edilmistir. Ozellikle otizmli ve serebral palsili ¢ocuklarin ebeveynleri
arasinda artan depresyon icin orta diizeyde etki boyutlar: belirlenmistir. Son olarak Sharma ve
digerleri (2021) zihinsel yetersizligi olan genclerin ve ergenlerin annelerin ve babalarinin yiiksek
oranda anksiyete ve depresyon belirtilerine sahip oldugunu belirtmislerdir.

Arastirmanin Onemi

Ilgili arastirmalara bakildiginda (Bknz: Mutlu, Cam ve Caliskan, 2021); 6zel gereksinimli cocuklar
icin okullarda uygulanan BEP bu ¢ocuklar icin etkili bir bigimde olusturululmadigi ve bu
programin tam anlamiyla uygulanmadig1 aileler tarafindan dile getirilmektedir. Yine 0ozel
gereksinimli bu cocuklarin 6gretmenler tarafindan destek egitimleri veya ek egitim destekleri ile
glclendirilmeleri yerine sinif gegmek icin gerekli olan asgari puanlar verilerek bir iist sinifa
gecirildikleri aktarilmistir. Bu durum bakanlik tarafindan belirlenen veya uygulanmaya ¢alisilan
bir¢ok uygulamanin sadece kagit tistiinde kaldig1 yoniinde yorumlanabilir. Ancak bu egitimi ticari
kurumlarda almak isteyen ebeveynlerin ise ekonomik gerekcelerle egitim imkanindan geri
kaldiklar1 dile getirilmektedir. Fairthorne ve digerlerinin (2014) calismalarinda, OSB tanili
cocuklara sahip ebeveynlerin daha yiliksek oOlim riski tasidigin1 ve zorlu hayatta kalma
deneyimleri yasadiklarini ortaya koymustur. Hodge ve digerleri (2011) ise OSB'li ¢ocuklarin
ebeveynlerindeki psikopatoloji oranlarinin normal gelisim gosteren ¢ocuklarin ebeveynlerindeki
oranlari ile karsilastirmistir. Muhammad ve arkadaslarinin (2020), otistik bir cocuga bakmanin
ebeveynler icin giinlik yasam aktivitelerini incelemstir. DemSar ve Bakracevic (2021)
calismalarinda, 6zel gereksinimli ¢ocuklara sahip ebeveynlerdeki stres, kaygi ve depresyon
diizeylerini incelediginde, annelerin babalara goére daha fazla stres ve kaygi belirtileri gosterdigini
gostermigtir. Ozel gereksinimlerin her biri kendi iginde farkh bir éneme sahip olsa da zihinsel
yetersizlik, 00G ve OSB son yillarda daha fazla iizerinde arastirma yapilan konulardan biri haline
gelmistir. 0SB, O0G ve zihinsel yetersizlik tanis1 almis ¢ocuklarin ebeveynlerinin aile destegine
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yonelik ihtiyaclari, hizmetlere ve iyi egitimli uzmanlara erisilebilirlik, toplumun 0SB, 00G ve
zihinsel yetersizlik konularinda farkindalig1 ve anlayisi, kapsayici egitim sistemi ve ¢ocuklarin
sosyal kabulii ile ilgili zorluklar a¢isindan 6nemlidir. Ayrica ¢ocuklarin aile dinamikleri tizerindeki
0zel etkilerini belirlemek, bu ¢ocuklarin ailelerine yonelik destek programlarinin gelistirilmesine
katkida bulunabilir.

Bu arastirma, annelerin depresyon ve anksiyete diizeylerini cesitli degiskenler acisindan ele
alarak, 6zel gereksinimlere sahip ¢ocuklarin annelerinin ruhsal saglhigini anlama konusunda daha
spesifik ve ayrintili bir bakis agis1 sunacaktir. Sonuclarin; klinik uygulamalar, egitim politikalar:
ve toplumsal destek sistemleri acisindan degerli bir rapor niteligi tasiyarak, bu cocuklarin
ailelerine yonelik daha etkili miidahale ve destek stratejilerinin gelistirilmesine olanak
taniyacaktir. Bu baglamda, arastirmanin, ¢ocuklarin ve ailelerin duyussal gelisimine odaklanan
genis bir multidisipliner perspektife katki saglama potansiyeli yiiksektir.

Bu arastirmanin amaci; zihinsel yetersizlik, 00G ve 0SB tamisi almis ¢ocuklarin annelerinin
anksiyete ve depresyon diizeylerini belirlemek ve cesitli degiskenler acisindan analiz etmektir. Bu
baglamda asagida belirtilen hipotezler ileri stiriilmiistiir;

H1: Katihmcilarin otizm, 6zel 6grenme giicliigii ve zihinsel yetersizlik ile ilgili Beck
anksiyete ve Beck depresyon ile yas anlamli diizeyde farklilasmaktadir.

H2: Katilimcilarin otizm, 6zel 6grenme giicliigli ve zihinsel yetersizlik ile ilgili Beck
anksiyete ve Beck depresyon ile medeni durumu anlamh diizeyde farklilasmaktadir.

H3: Katilmcilarin otizm, 6zel 6grenme giicliigii ve zihinsel yetersizlik ile ilgili Beck
anksiyete ve Beck depresyon ile egitim durumu anlamh diizeyde farklilagsmaktadir.

H4: Katilimcilarin otizm, 6zel 6grenme giicliigli ve zihinsel yetersizlik ile ilgili Beck
anksiyete ve Beck depresyon ile cocuk sayisi anlaml diizeyde farklilasmaktadir.

H5: Katilimcilarin otizm, 6zel 6grenme giicliigii ve zihinsel yetersizlik ile ilgili Beck
anksiyete ve Beck depresyon ile ¢ocuklar1 disinda evde bakmakla ytikiimlii oldugu birinin
olup olmama durumu anlaml diizeyde farklilasmaktadir.

H6: Katilimcilarin otizm, 6zel 6grenme giicliigii ve zihinsel yetersizlik ile ilgili Beck
anksiyete ve Beck depresyon ile calistig1 diizenli isi olup olmama durumu anlamh diizeyde
farklilasmaktadir.

H7: Katilmcilarin otizm, 6zel 6grenme giicliigii ve zihinsel yetersizlik ile ilgili Beck
anksiyete ve Beck depresyon arasinda iliski vardir.

YONTEM
Arastirmanin Modeli

Bu arastirma betimsel ve iliskisel modelin birlikte kullanildig1 nicel arastirma yontemleri
kapsaminda yapilan bir arastirmadir. Betimsel model, olaylar1 nesnel bir sekilde tanimlamay1
amaclayan ve gozlemlenen verileri siniflandirmak ve 6zetlemek igin istatistiksel yontemleri
kullanan bir arastirma yaklasimdur. iliskisel model ise degiskenler arasindaki iliskileri anlamak
icin korelasyonlar veya regresyon analizleri gibi istatistiksel yontemleri kullanan bir metodoloji
olarak one cikar ve degiskenler arasindaki iligkilerin giicii ve dogas1 hakkinda bilgi saglar
(Biytikoztiirk v.d, 2014).

Calisma Grubu

Arastirmamin calisma evreni istanbul ili Arnavutkéy ilcesinde Ram’a yénlendirilen ve 6zel egitim
merkezlerinde kayith 68renci olan dg8rencilerdir. Bu kapsamda kayithi 500 6grenciden rastgele
yontemle belirlenen 40 zihinsel engelli, 40 otizm ve 40 6zgiil 68renme giicligli tanis1 almis
toplamda 120 d6grencinin anneleri ¢alisma grubunu olusturmustur. Goniilliliik esasina olarak
olumlu doniit veren katilimcilara ait demografik veriler Tablo 1'de sunulmustur.
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Tablo 1. Katilimcilarin Demografik Ozellikleri

Ozel Ogrenme Zihinsel

Degisken Otizm Giicliigii Yetersizlik
N % N % N %
18-24 yas 1 2,5 2 5,0 0 0,0
25-34 yas 11 27,5 16 40,0 15 37,5
Yas Durumu 35-44 yas 20 50,0 13 32,5 22 55,0
45-54 yas 8 20,0 8 20,0 3 7,5
55-64 yas 0 0,0 1 2,5 0 0,0
Cinsiyet Kadin 40 100,0 40 100,0 40 100,0
Bekar 1 2,5 0 0,0 4 10,0
Medeni Durumu Evli 37 92,5 39 97,5 34 85,0
Dul 1 2,5 1 2,5 2 5,0
Diger 1 2,5 0 0,0 0 0,0
fIkégretim ve alt1 25 62,5 17 42,5 21 52,5
Egitim Durumu Lise 13 32,5 18 45,0 16 40,0
Onlisans 1 2,5 3 7,5 2 5,0
Lisans 1 2,5 2 5,0 1 2,5
Cocugu olup olmama durumu Evet 40 100,0 40 100,0 40 100,0
1 3 7,5 6 15,0 7 17,5
2 11 27,5 15 37,5 20 50,0
Cocuk Sayisi 3 16 40,0 9 22,5 9 22,5
4 8 20,0 8 20,0 4 10,0
5 2 5,0 2 5,0 0 0,0
Cocuklar disinda evde bakmakla Evet 2 5,0 8 20,0 6 15,0
ylikimli oldugu birinin olup Hayir 38 95,0 32 80,0 34 85,0
olmama durumu
Calistig1 diizenli isi olup olmama Evet 3 7,5 8 20,0 11 27,5
durumu Hayir 37 92,5 32 80,0 29 72,5

Tablo 1'de otizm, 6zel 6grenme giicliigii ve zihinsel yetersizlik tanisi almis katiimcilarin yas,
cinsiyet, medeni durum, egitim durumu, cocuk sahibi olma durumu, ¢ocuk sayisi, evde bakmakla
yukimli oldugu kisi, ¢alistigi diizenli is durumu gibi demografik 6zellikleri bulunmaktadir.
Katilimcilarin ¢ogunlugu 25-44 yas araliginda, evli, ilkdgretim ve alt1 egitim seviyesindedir. Cocuk
sahibi olma durumu genellikle evet, cocuk sayisi 2-3 arasinda, evde bakmakla yilikiimlii olma
durumu ¢ogunlukta hayir, diizenli is durumu ¢ogunlukta hayir seklindedir.

Veri Toplama Araclari

Arastirmada veri toplama araclar1 olarak; Kigsisel Bilgi Formu, Beck Depresyon Olcegi ve Beck
Anksiyete Olgegi kullamlmstir.

Beck Depresyon Olgegi

Dr. Aaron Beck tarafindan gelistirilmis olan 6l¢egin Tiirkce gecerlilik ve giivenilirlik calismas1 Hisli
(1989) tarafindan yapilmistir. Her yanittan elde edilen 0-3 arasindaki puanlarin toplanmasi ile
degerlendirilen, toplam 21 sorudan olusan bir depresyon derecelendirme 6lgegidir. Denk diisen
puan araliklari dogrultusunda 6lgek, 1-10 arasi normal, 11-16 arasi orta derecede duygu durumu
bozuklugu, 17-20 arasi klinik depresyon; 21-30 arasi orta diizeyde depresyon; 31- 40 arasi ciddi
diizeyde depresyon; 41-63 arasi agir depresyon biciminde degerlendirilmektedir.

Beck Anksiyete Olgegi

Dr. Aaron Beck tarafindan gelistirilmis olan dlcek bireyin yasadigi anksiyete belirtilerinin sikligini
O0lgmektedir. Beck anksiyete 6lgeginin Tiirk kiiltiirtine uyarlamasi ile gecerlilik ve gilivenirlik
calismasi Ulusoy vd. (1998) tarafindan yapilmistir. 21 maddeden olusan, 0-3 arasi puanlanan
Likert tipi bir kendini degerlendirme o6l¢egidir. Her madde icin “Hi¢”, “Hafif derecede”, “Orta
derecede” ve “Ciddi derecede” seceneklerinden birini isaretlemesi istenir. Puan aralig1 0-63’tir.
Toplam puanin yiiksekligi kisinin yasadig1 anksiyetenin yliksekligini gosterir.
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Veri toplama araglarina ait madde sayis1 ve Crombach Alpha giivenirlilik katsayis1 Tablo 2’de
sunulmustur.

Tablo 2. Veri Toplama Araclarina Ait Cronbach Alpha Degerleri

Olcek Cronbach's Alpha Madde Sayis1
Otizm Beck Anksiyete ,893 21
Beck Depresyon ,854 21
< . Lo Beck Anksiyete 916 21
Ozel Ogrenme Giicligi Beck Depresyon 917 21
iy . Beck Anksiyete ,892 21
Zihinsel Yetersizlik Beck Depresyon 911 21

Arastirmada kullanilan otizm ile ilgili 6lceklerden Beck anksiyete dl¢eginin gilivenirlik kat sayisi
0,893 ve Beck depresyon o6lceginin glivenirlik kat sayis1 0,854; 6zel 6grenme giicligi ile ilgili
6lceklerden Beck anksiyete dlceginin giivenirlik kat sayisi 0,916 ve Beck depresyon 6lgeginin
glvenirlik kat sayis1 0,917; zihinsel yetersizlik ile ilgili 6lceklerden Beck anksiyete 6lceginin
guvenirlik kat sayis1 0,892 ve Beck depresyon olgeginin giivenirlik kat sayis1t 0,911 oldugu
belirlenmistir. Bu degerler; dlgegin her ti¢ degisken icinde yiiksek derecede giivenilir oldugunu ve
analizde kullanilmasinda bir engelin olmadigini géstermektedir (Ozdamar, 1999).

Verilerin Analizi

Tlm istatistiksel analizler veri analizi programi ile yapilmistir. Analizlerde tanimlayici istatistikler
frekans (f), yiizde (%), ortalama (X), standart sapma (SS), minimum ve maksimum degerler olarak
belirtilmistir. Analize baslamadan 6nce Beck anksiyete ve Beck depresyon 6lgeklerinin normal
dagilim varsayimina uyup uymadigl ¢arpiklik ve basiklik katsayilarina bakarak belirlenmis olup
parametrik test yontemleri kullanilmistir.

Kisisel bilgilerine gore degiskenlerin grup puanlarinin farklilasma durumu incelenirken normal
dagilim varsayimini saglamayan degiskenlerin iki grup karsilastirmalarinda “Mann-Whitney U”
li¢ ve ilizeri grup karsilastirmalarinda “Kruskal-Wallis H” kullanilmistir. Ayrica, Beck anksiyete ve
Beck depresyon Olgekleri arasindaki iliski incelenirken parametrik test yontemlerinden “Pearson
Korelasyon” analizi tercih edilmistir. Ulasilan biitiin sonuglarda istatistiki anlamlilik p<0,05
seviyesinde degerlendirilmistir.

Tablo 3. Veri Toplama Araclarina Ait Cronbach Alpha Degerleri

Olgek N Carpikhik Basiklik
. Beck Anksiyete 40 1,116 2,853
Otizm
Beck Depresyon 40 -,229 -,381
.. .. i 1,179 ,715
Ozel Ogrenme Giicliigii Beck Anksiyete 40
Beck Depresyon 40 1,061 ,513
i 588 -570
Zihinsel Yetersizlik Beck Anksiyete 40
Beck Depresyon 40 -,001 -,703

“Normal dagilim varsayimi; “carpiklik ve basiklik” degerleri degerlendirilerek dagilimin
normalligine karar verilmesinin daha dogru bir yaklasimdir. Olgeklerin ¢arpiklik ve basiklik
degerlerinin +1,5 ve -1,5 degerleri arasinda olmasi degiskenlerin normal dagilima uyum
gosterdigini ifade etmektedir” (Dogan ve Basokeu, 2010:65-66). Baska bir kaynakta ise (George &
Mallery, 2010) bu degerlerin sinirlarinin daha genis oldugu (Carpiklik ve Basiklik +2.0 ile -2.0
araliginda) ve kabul gordiigi ifade edilmektedir. Yapilan analizler sonucunda degiskenlerin
tamaminin belirtilen araliklarda olmadigi ve normal dagilim varsayimini saglamadigl tespit
edilmis olup non-parametrik testlerin uygulanabilirligi sonucuna varilmistir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalar1 Dergisi 485
Journal of Interdisciplinary Educational Research 2023;7(16);478-499



Disiplinlerarasi Egitim Arastirmalar: Dergisi

BULGULAR
Degiskenlere Yénelik Betimsel Analizi Sonuglari

Arastirmanin bagimh degiskenleri; Beck anksiyete ve Beck depresyon seklinde olusmaktadir. Bu
degiskenler ait tanimlayici istatistikler Tablo 4’de sunulmustur.

Tablo 4. Carpiklik ve Basiklik Degerleri

Olcek N Min. Maks. X SS

Beck Anksiyete 40 37,00 75,00 50,03 7,14
Otizm

Beck Depresyon 40 42,00 73,00 58,60 7,90

Beck Anksiyete 40 22,00 52,00 30,60 7,45
Ozel Ogrenme Giicliigii

Beck Depresyon 40 21,00 54,00 30,80 8,20

Beck Anksiyete 40 27,00 55,00 37,10 7,49
Zihinsel Yetersizlik

Beck Depresyon 40 26,00 57,00 41,88 8,35

Arastirmaya dahil olan katihmcilarin otizm ile ilgili Beck anksiyete ifadelerine verilen
yanitlardanen az puanmi 37,00 ve en fazla puanm 75,00, ortalama puan ise 50,03+7,14; Beck
depresyon ifadelerine verilen yanitlarin ortalamasi 58,60+7,90 en az puani 42,00 ve en fazla puani
73,00 olarak tespit edilmistir. Calismada katiimcilarin 6zel 6grenme giicliigii ile ilgili Beck
anksiyete ifadelerine verilen yanitlarin ortalamasi 30,60+7,45 en az puani 22,00 ve en fazla puan
52,00 oldugu Beck depresyon ifadelerine verilen yanitlarin ortalamasi 30,80+8,20 en az puani
21,00 ve en fazla puani 54,00 olarak tespit edilmistir. Yapilan degerlendirmelerde katilimcilarin
zihinsel yetersizlik ile ilgili Beck anksiyete ifadelerine verilen yanitlarin ortalamasi 37,10+7,49 en
az puani 27,00 ve en fazla puami 55,00 oldugu Beck depresyon ifadelerine verilen yanitlarin
ortalamasi 41,88+8,35 en az puani 26,00 ve en fazla puani 57,00 olarak tespit edilmistir.

Fark Testleri

Katilimcilar demografik dagilimlarina gére bagimli degiskenlerden elde edilen ortalama puanlar
arasindaki farklar asagida sunulmustur. Farkli yas gruplarn arasindaki katilimcilarin Beck
Anksiyete ve Beck Depresyon diizeyleri arasindaki farkhiliga iliskin sonuglar Tablo 5’de
sunulmustur.
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Tablo 5. Yas Degiskeni ile Otizm, Ozel Ogrenme Giigliigii ve Zihinsel Yetersizlik Beck Anksiyete ve
Beck Depresyon Diizeyleri Arasindaki Farklihga iliskin Sonuclar

Grup Cevaplar N X H p
18-24 yas 1 18,00
25-34 yas 11 20,09
Otizm 35-44 yas 20 - ,145 ,986
45-54 yas 8 21,69
18-24 yas 2 5,50
25-34 yas 16 21,63
Ozel Ogrenme Giicligii 35-44 yas 13 19,38 4,697 ,320
o 45-54 yas 8 22,44
? 55-64 yas 1 31,50
% 25-34 yas 15 18,17
< Zihinsel Yetersizlik 35-44 yas 22 22,02 986 611
g 45-54 yas 3 21,00
18-24 yas 1 13,00
25-34 yas 11 16,82
Otizm 3544 yas 20 2043 3,759 ,289
45-54 yas 8 26,69
18-24 yas 2 12,50
25-34 yas 16 20,22
Ozel Ogrenme Giigliigi 35-44 yas 13 18,08 5,287 ,259
£ 45-54 yas 8 24,56
? 55-64 yas 1 40,00
:f-} 25-34 yas 15 15,97
£ Zihinsel Yetersizlik 35-44 yas 22 24,02 4,497 ,106
g 45-54 yas 3 17,33

Tablo 5’e gore; katilimcilarin otizm, 6zel 6grenme giicliigii ve zihinsel yetersizlikle ilgili Beck
anksiyete ve Beck depresyon diizeyleri yasa gore anlamh farklilasmamaktadir (p>0,05).
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Tablo 6. Medeni Durum Degiskeni ile Otizm, Ozel Ogrenme Giicliigii ve Zihinsel Yetersizlik Beck
Anksiyete ve Beck Depresyon Diizeyleri Arasindaki Farkliliga ili_skin Sonuclar

Grup Cevaplar N X H p
Bekar 1 1,00
@  Otizm Evli 37 2081 5,020 170
g Dul 1 36,00 ' ’
5 Diger 1 13,00
= - o Evli 39 20,03
: Ozel Ogrenme Giigligi Dul 1 39,00 -1,608 ,108
g Bekar 4 18,75
Zihinsel Yetersizlik Evli 34 20,65 111 ,946
Dul 2 21,50
Bekar 1 17,00
£ Otizm Evli 37 21,08 2,992 393
S Dul 1 22,00 ' ’
g Diger 1 1,00
é Ozel Orenme Giigliigii E‘l’llll ig 22223 521 602
o Bekar 4 19,38
“ Zihinsel Yetersizlik Evli 34 20,69 061 970
Dul 2 19,50

Tablo 6’da goruldigii gibi katilimcilarin, otizm, 6zel 6grenme giicliigli ve zihinsel yetersizlikle ilgili
Beck anksiyete ve Beck depresyon diizeyleri medeni duruma goére anlamli dizeyde fark
gostermemektedir (p>0,05).
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Tablo 7. Egitim Seviyesi Degiskeni ile Otizm, Ozel Ogrenme Giicliigii ve Zihinsel Yetersizlik Beck
Anksiyete ve Beck Depresyon Diizeyleri Arasindaki Farklihga iliskin Sonuclar

Grup Cevaplar N X H p
fIkégretim ve alt1 25 22,12
Lise 13 16,31
otizm Onlisans 1 18,00 4225 238
Lisans 1 37,00
flIkégretim ve alt1 17 25,41
o Lise 18 17,89
Ozel Ogrenme Gii¢ligi Onlisans 3 12,50 5,917 ,116
o Lisans 2 14,25
E flkégretim ve alt1 21 21,48
% o o Lise 16 19,31
: Zihinsel Yetersizlik Onlisans 2 26,00 1,917 ,590
:GE Lisans 1 8,00
[Ikdgretim ve alt1 25 21,94
Lise 13 19,92
Otizm Onlisans 1 10,00 3,603 308
Lisans 1 2,50
§ fIkégretim ve alti 17 27,56
g o _ Lise 18 14,92 .
8 Ozel Ogrenme Gii¢ligu Onlisans 3 1717 10,950 ,012
§ Lisans 2 15,75
a fIkégretim ve alti 21 21,71
Lise 16 19,47
Zihinsel Yetersizlik Onlisans 2 24,25 2,562 ,464
Lisans 1 4,00
'p<0.05

Tablo 7’'de goriildiigii lizere katilimcilarin, 6zel 68renme giicliigii ilgili Beck depresyon diizeyi
egitim durumuna gore anlaml farklilasirken (p<0,05), Beck anksiyete diizeyi ve diger degiskenler
anlamh farklilagmamaktadir (p>0,05). Ozel 6grenme giicligii tamsi konulan c¢ocuklarin
annelerinin depresyon seviyeleri egitim seviyelerine gore degismektedir.
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Tablo 8. Cocuk Sayis1 Degiskeni ile Otizm, Ozel Ogrenme Giicliigii ve Zihinsel Yetersizlik Beck
Anksiyete ve Beck Depresyon Diizeyleri Arasindaki Farklihga iliskin Sonuglar

Grup Cevaplar N Mean H p

3 21,67

11 20,77

16 19,63 ,210 ,995
8 20,88

2 22,75

18,42

17,93

20,44 2,882 ,578
25,81
25,00
21,48
19,31
26,00
8,00

9,17

15,64
24,38 9,392 ,052

20,19

34,50

21,83

15,73

16,72 10,762 ,029"
31,13

26,75

21,71

19,47

24,25 2,562 ,464

4,00

Otizm

»
()]

Ozel Ogrenme
Gligligii

(o2 ol

Zihinsel Yetersizlik 1,917 ,590

Beck Anksiyete

D

Otizm

[8;]

Ozel Ogrenme
Gligligi

(o2 0

Zihinsel Yetersizlik

AP ONRPRPODMWWNMNRPODMWOONRRRWONPRPOPR WONPEPORWNPRE

P NEDNNOOORFRPODINOOELPEF WEFENEDNDNOW O

Beck Depresyon

"p<0.05

Analiz sonucuna gore (Tablo 8) katilimcilarin, otizm ve zihinsel yetersizlikle ilgili Beck anksiyete
ve Beck depresyon diizeyleri ¢ocuk sayisina gore anlaml farklilasmamaktadir (p>0,05). Diger bir
ifade ile katihmcilarin ¢ocuk sayisi, Beck anksiyete ve Beck depresyon grup ortalama diizeylerini
etkilemedigi belirlenmigtir.

Katilimcilarin, 6zel 6grenme giicligii ilgili Beck depresyon diizeyi ¢ocuk sayisina gore anlaml
farklilasirken (p<0,05), Beck anksiyete dilizeyi anlaml farklilasmamaktadir (p>0,05). Diger bir
ifade ile katimcilarin ¢ocuk sayisi, Beck depresyon grup ortalama diizeyini etkilerken, Beck
anksiyete grup ortalama diizeyini etkilemedigi belirlenmistir.
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Tablo 9. Cocuklar1 disinda evde bakmakla yiikiimlii oldugu birinin olup olmama durumu
Degiskeni ile Otizm, Ozel Ogrenme Giicligii ve Zihinsel Yetersizlik Beck Anksiyete ve Beck
Depresyon Diizeyleri Arasindaki Farklihga iliskin Sonuclar

Grup Cevaplar N Mean Z P

Evet 2 18,00
i} Otizm Hayr 38 20,63 -312 ,755
s Evet 8 23,56
% Ozel Ogrenme Giicligi Hayr 32 19,73 -831 ,406
: Evet 6 15,42
) Zihinsel Yetersizlik -1,161 ,246
2 Hayir 34 21,40

Evet 2 19,00
- Otizm Hayr 38 20,58 -,187 ,852
o
-~ Evet 8 25,06
g < e )
§ Ozel Ogrenme Gligliigi Hayr 32 19.36 1,238 216
A Evet 6 17,25
§  Zihinsel Yetersizlik -741 /459
& Hayir 34 21,07

Analiz sonucuna gore katilimcilarin, otizm, 6zel 6grenme giicliigii ve zihinsel yetersizlikle ilgili
Beck anksiyete ve Beck depresyon diizeyleri ¢ocuklari disinda evde bakmakla yiikiimlii oldugu
birinin olup olmama durumuna gére anlamh farklilasmamaktadir (p>0,05). Diger bir ifade ile
katilimcilarin ¢ocuklart disinda evde bakmakla yiikiimli oldugu birinin olup olmama durumu,
Beck anksiyete ve Beck depresyon grup ortalama diizeylerini etkilemedigi belirlenmistir.

Tablo 10. Cahistig1 diizenli isi olup olmama durumu Degiskeni ile Otizm, Ozel Ogrenme Giigliigii ve
Zihinsel Yetersizlik Beck Anksiyete ve Beck Depresyon Diizeyleri Arasindaki Farklihga iliskin
Sonuglar

Grup Cevaplar N X Z p
Evet 3 20,00
Otizm -077 ,938
A Hayir 37 20,54
@ o Evet 8 18,00
% Ozel Ogrenme Giicliigl Hayir 32 2113 -,679 ,497
< Evet 11 18,36
S Zihinsel Yetersizlik -716 474
& Hayir 29 21,31
Evet 3 10,83
- Otizm Hayir 37 21,28 -1,492 ,136
o
> . ) Evet 8 17,81
4 - e )
§ Ozel Ogrenme Giigliigi Hayr 32 2117 ,729 466
2 Evet 11 18,27
] Zihinsel Yetersizlik -, 744 457
2 Hayir 29 21,34

Analiz sonucuna gore (Tablo 10) katilimcilarin, otizm, 6zel 6grenme giicliigii ve zihinsel
yetersizlikle ilgili Beck anksiyete ve Beck depresyon diizeyleri ¢alistig1 diizenli isi olup olmama
durumuna gore anlaml farklilasmamaktadir (p>0,05). Diger bir ifade ile calistig1 diizenli isi olup
olmama durumu, Beck anksiyete ve Beck depresyon grup ortalama diizeylerini etkilemedigi
belirlenmistir.

Hipotezlerin Degerlendirilmesi

H1: Katilmcilarin otizm, 6zel 6grenme gligliigii ve zihinsel yetersizlik ile ilgili Beck anksiyete ve
Beck depresyon ile yas anlamli diizeyde farklilasmaktadir. Hipotezi reddedilmistir.

H2: Katilimcilarin otizm, 6zel 6grenme giicliigii ve zihinsel yetersizlik ile ilgili Beck anksiyete ve
Beck depresyon ile medeni durum anlaml diizeyde farklilasmaktadir. Hipotezi reddedilmistir.
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H3: Katilimcilarin otizm ve zihinsel yetersizlik ile ilgili Beck anksiyete ve Beck depresyon ile
egitim durumu anlaml diizeyde farklilasmaktadir. Katilimcilarin 6zel 6grenme giicligi ile ilgili
Beck anksiyete ile egitim durumu anlamli diizeyde farklilagsmaktadir. Hipotezi reddedilirken,
katilimcilarin 6zel 6grenme giicliigi ile ilgili Beck depresyon ile egitim durumu anlaml diizeyde
farklilasmaktadir. Hipotezi desteklenmistir.

H4: Katilimcilarin otizm ve zihinsel yetersizlik ile ilgili Beck anksiyete ve Beck depresyon ile cocuk
sayist anlamli diizeyde farklilagsmaktadir. Katihmcilarin 6zel 6grenme giicligi ile ilgili Beck
anksiyete ile cocuk sayis1 anlamli dilizeyde farklilasmaktadir. Hipotezi reddedilirken,
katilimcilarin 6zel 6grenme gii¢liigi ile ilgili Beck depresyon ile ¢ocuk sayis1 anlaml diizeyde
farklilasmaktadir. Hipotezi desteklenmistir.

H5: Katilimcilarin otizm, 6zel 6grenme giicliigii ve zihinsel yetersizlik ile ilgili Beck anksiyete ve
Beck depresyon ile ¢ocuklar1 disinda evde bakmakla yiikiimlii oldugu birinin olup olmama
durumu anlaml diizeyde farklilasmaktadir. Hipotezi reddedilmistir.

H6: Katilimcilarin otizm, 6zel 6grenme giicliigii ve zihinsel yetersizlik ile ilgili Beck anksiyete ve
Beck depresyon ile ¢alistig1 diizenli isi olup olmama durumu anlamli diizeyde farklilasmaktadir.
Hipotezi reddedilmistir.

H7: Katilmcilarin otizm, 6zel 6grenme giicliigii ve zihinsel yetersizlik ile ilgili Beck anksiyete ve
Beck depresyon arasinda iliski vardir. Hipotezi desteklenmistir.

Pearson Korelasyon Analizi

Aragtirmada Beck anksiyete ve Beck depresyon olgekleri arasindaki iliski parametrik test
yontemlerinden “Pearson Korelasyon Analizi’yle incelenmistir. Istatistiki anlamhilik p<0,05
seviyesinde degerlendirilmistir.

Tablo 11. Pearson Korelasyon Analizi Sonuglari

Beck Anksiyete Beck Depresyon
voum T o =
2. Ozel Ogrenme Giigliigii giit gzg::;i/tfn ;p 1 ' (6)(6)(())**
3.Zihinsel Yetersizlik EEEE gzgig‘;ﬁn ;" 1 :;gg**

Tablo 11’deki Pearson Korelasyon testi sonuclarina bakildiginda; katilimcilarin otizmle ilgili Beck
anksiyete ile Beck depresyon arasinda pozitif yonlii ve orta diizeyde korelasyon saptanmistir
(Koklu, Buytikoztiirk ve Bokeoglu, 2006) (p<0,05). Diger bir ifade ile Beck anksiyete arttikga Beck
depresyon artmaktadir. Katihmcilarin 6zel 6grenme giicliigi ile ilgili Beck anksiyete ile Beck
depresyon arasinda pozitif yonli ve orta diizeyde korelasyon saptanmistir (p<0,05). Diger bir
ifade ile Beck anksiyete arttikca Beck depresyon artmaktadir. Katilimcilarin zihinsel yetersizlik ile
ilgili Beck anksiyete ile Beck depresyon arasinda pozitif yonlii ve yiiksek diizeyde korelasyon
saptanmistir (p<0,05). Diger bir ifade ile Beck anksiyete arttik¢a Beck depresyon artmaktadir. Bu
baglamda H7: Katilmcilarin otizm, 6zel 6grenme gii¢liigli ve zihinsel yetersizlik ile ilgili Beck
anksiyete ve Beck depresyon arasinda iliski vardir hipotezi desteklenmistir.

TARTISMA ve YORUM

Bu arastirmada; 6zel egitim merkezlerinde kayith OOG, OSB ve zihinsel yetersizligi bulunan
6grencilerin annelerinin yasi, egitim durumu, ¢cocuk sayisi, evde baska bakima muhtag birey olup
olmamasi ve diizenli is imkanina gore depresyon ve anksiyete dilizeyleri arasinda farklilik olup
olmadig1 arastirilmistir.

Yapilan analizler sonucunda zihinsel yetersizlik, 0SB ve OOG tanili cocuklar1 bulunan annelerin
yaslari ile anksiyete ve depresyon diizeyleri arasinda anlaml bir farklilik olmadigi, diger bir
ifadeyle annelerin yaslarinin depresyon ve anksiyete tizerine etkili olmadigi belirlenmistir. Akturk
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ve Aylaz (2017:342-353) engelli ¢cocugu olan ebeveynlerin yasi, medeni durumu, egitim
durumunun anksiyete diizeyini anlamli derecede etkiledigini belirlemistir. Bu konuda birbirinden
farkli sonuclar elde edildigi yapilan arastirmalardan da anlasilmaktadir. Bazi arastirmacilara gére
zihinsel yetersizligi bulunan cocuklarin annelerinin yasa gore anksiyete diizeyinin anlamh
farklilik gosterdigi, yaslilarin genglere gore yiliksek diizeyde kaygilar1 bulundugu saptanmistir
(Firat vd., 2002:683; Kaur vd., 2019:39; Ramzan ve Minhas, 2014:313-320). ilgili literatiirde
engelli cocuklarin annelerinin yasi arttikca anksiyete ve depresyon puanlarinin ytkseldigi
(Coskun ve Akkas 2009:213-227; Ramzan ve Minhas, 2014:313-320) bildirilirken; zihinsel
yetersizlik, 00G (Kayili, 2018:359; Tsai ve Wang, 2009:539-48) ve OSB’li gruplarda (Firat vd.,
2002:683) annelerin yaslar1 diistiikce anksiyete ve depresyon puanlarinin yiikseldigi de
belirlenmistir. Bazi ¢alismalarda ise annelerinin yaslari ile anksiyete (Bilgin, 2012:55; Dogru ve
Arslan, 2008:543-553) ve depresyon (Bilgin, 2012:59; Dereli ve Okur, 2008:164-168; Tunall ve
Power, 1993:945-57; Yildirnm Sari, Basbakkal, 2010:248-253) puanlar1 arasinda calisma
verilerimizdeki gibi anlamli bir iliski olmadig1 bulgusuna da rastlanmaktadir.

Egitim durumuna gore yapilan degerlendirmelerde OSB ve zihinsel yetersizligi bulunan
cocuklarin annelerinin Beck anksiyete ve Beck depresyon puanlar1 arasinda anlamli bir
farklilasma tespit edilmemistir. Bilgin (2012:56) tarafindan zihinsel yetersizlik tanili cocuklarin
anneleriyle gerceklestirilen calismasinda, annelerin 6grenim diizeyi yiikseldikce yazili ve gorsel
kaynaklardan faydalanma, gelismeleri takip etme ve asir1 beklentiye girme duygularinin endise
durumlarinin ve depresyon seviyesinin artisini tetikledigi bildirilmektedir. Bu konuda yapilan
arastirmalarda zihinsel yetersizlik (Bumin vd., 2008:10;Kay1l;, 2018:361), OSB (Kayil;, 2018:361;
Kostiukow vd. 2021:283; Pocinho ve Fernandes, 2018:1-5), 00G’li gruptaki ebeveynlerin egitim
diizeyi yiikseldikce anksiyete (Kayili, 2018:361) ve depresyon (Kayili, 2018:361; Kurtbeyoglu ve
Yildiz Demirtas, 2020:234) diizeylerinin azaldig: bildirilse de ¢alismamiza paralel bir sekilde
zihinsel yetersizlik (Kaur vd., 2019:39) ve OSB (Muhammad vd. 2020:26) gruplarindaki
annelerinin egitim durumuna gore anksiyete diizeyinde anlamli bir farklihik olmadig ilgili
literatiirde de ifade edilmistir. Ayrica Muhammed vd.’nin (2020:26) OSB’li grupta, Kurtbeyoglu ve
Yildiz Demirtas’in (2020:234) O0G'li grupta egitim seviyesi azaldikca depresyon diizeyinin arttig
bulgusu ¢alisma verilerimizi desteklemekte, arastirmamizdaki zihinsel yetersizlik grubundaki
annelerin egitim durumlarinin anksiyete ve depresyon diizeylerini etkilemedigi bulgusu da genel
literatiir verileriyle uyusmamaktadir. Kurtbeyoglu ve Yildiz Demirtas (2020:234) tarafindan da
desteklenen egitim seviyesinin OOG’li cocuklar1 bulunan annelerin depresyon seviyesiyle negatif
korelasyonlu olmasi bulgumuz annelerin OOG’nin diizeltilebilir bir bozukluk oldugunun farkinda
olmalarindan olabilecegi gibi ¢cocuklarinin yaslarina uygun 6grenme becerilerinin gelismesi icin
her tiirlii profesyonel yardim aliyor olma ihtimalinden de kaynaklanabilir.

Arastirmamizda zihinsel yetersizlik, OSB, O00G tanili cocuklarin annelerinin evli olup olmamasina
bagh olarak anksiyete ve depresyon diizeyleri arasinda istatistiksel olarak anlamh bir farklihik
olmadig1 tespit edilmistir. Bilgin (2012:58) ve Gorgii (2005) zihinsel yetersizligi bulunan
cocuklarin annelerinin medeni durumlari ile anksiyete ve depresyon diizeyleri arasinda ¢alisma
verilerimizi destekler mahiyette anlaml bir iliski olmadigini belirlemistir. Diger yandan bazi
calismalarda babanin olmadig, tiim yiikiin annelerde oldugu durumlarda stres yogunlugunun
artmasi sonucunda kaygi diizeylerinin de arttigi bulgusu (Olsson ve Hwang, 2001:535-543)
verilerimizle uyusmamaktadir.

Calismamizda cocuk sayisina gore yapilan degerlendirmelerde OSB ve zihinsel yetersizligi
bulunan ¢ocuklarin annelerinin anksiyete ve depresyon diizeyleri arasinda anlaml bir farklilasma
tespit edilemezken OOG’li gruptaki annelerin sadece depresyon diizeylerinin anlaml derecede
etkilendigi, 2 ¢ocugu olanlarin 4 ve 5 cocugu olanlara gore daha disiik diizeyde depresyon
puanlarina sahip oldugu tespit edilmistir. Cocuk sayisinin annenin anksiyete ve depresyon
seviyeleri lzerine etkisi konusunda literatliirde birbirinden farkli veriler oldugu yapilan
arastirmalardan anlasilmaktadir. Firat vd. (2002:683-684) zihinsel yetersizlik ve OSB’li
cocuklarin annelerinde yaptiklar1 calismalarinda zihinsel yetersizlik grubunda birden fazla
cocugu olan annelerin anksiyete puanlarinin daha fazla, depresyon puanlarinin ise daha az
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oldugunu bulgularken, OSB’li grupta kardes varliginin anksiyete ve depresyon lizerine anlaml bir
etkisi olmadigini belirlemislerdir. Diger yandan Bumin vd. (2008:10)zihinsel yetersizlik
grubundaki ailelerde ¢ocuk sayisi ile anksiyetenin negatif korelasyonlu, Kurtbeyoglu ve Yildiz
Demirtas (2020:235) OOG'li ebeveynlerin ii¢ ve iizeri cocuga sahip olanlarda depresyon
diizeylerinin iki ¢ocuk ve bir ¢ocuga sahip olanlara gére daha yiiksek olsa da istatistiksel acidan
o6nemli olmadigini belirlemislerdir. Dereli ve Okur (2008: 164-168) 3 ve daha fazla ¢ocuk sayisinin
depresyon diizeyini artirdigini; Al- Kuwari (2007:312-317) ise ailede baska bakima muhtag
¢ocugun olmasinin annenin ruhsal durumunu olumsuz etkiledigini belirlemistir. Bununla birlikte
birgok arastirmaci anksiyete (Akca, 2016:74; Bilgin, 2012:59; Dogru ve Arslan, 2008:543-553;
Uskun ve Glindogar, 2010:1917-1927) ve depresyon diizeyleri (Akga, 2016:74; Bilgin, 2012:59;
Gorgii, 2005; Kurtbeyoglu ve Yildiz Demirtas, 2020:235)ile cocuk sayisi arasinda ¢alisma
verilerimizdeki gibi 6nemli bir iliski olmadigin1 bulgulamislardir. Bu sonucun ortaya ¢ikmasi
incelenen ailelerin kiiltiirel 6zellikleri, dini inang¢lari, ekonomik yapilar1 ve egitim seviyeleri gibi
bircok benzerlikler ve farkliliklardan kaynaklanmis olabilir.

Arastirmamizda, zihinsel yetersizlik, 0SB ve OOG tanili ¢ocuklarin annelerinin diizenli bir iginin
olup olmamasi ile annelerin depresyon ve anksiyete diizeyleri arasinda istatistiksel acidan 6nemli
bir anlamliligin olmadig1 belirlense de diizenli isi olanlarda kismi bir artisin oldugu tespit
edilmistir.Yapilan arastirmalarda zihinsel yetersizlik (Bilgin, 2012:57;Kayili 2018:359), OSB
(Kayili, 2018:359; Muhammad vd., 2020:28) ve OOG’li gruptaki annelerde (Kayili, 2018:359)
ekonomik gelir seviyelerinin anksiyete ve depresyon diizeyini etkilemedigi verilerine ulagilmistir.
Sosyoekonomik durumun zihinsel yetersiz cocugu bulunan ailelerde (Firat vd., 2002:684; Olsson
ve Hwang, 2001:535-534)bizim ¢alismamizdaki gibi annelerinanksiyete ve depresyon diizeyini
etkilemedigi ancak OSB tanili ¢ocuklarin ¢alisan annelerinde c¢alismamiza ters bir sekilde
anksiyete ve depresyon puanlarinin yiiksek oldugu bildirilmistir.Arastirmacilar annelerin zihinsel
yetersizligi bulunan bir ¢ocugun tedavisinden ziyade otistik bir cocugun tedavisine daha fazla
dahil olundugunu diisiinmiislerdir.Ailenin ekonomik gelirine katki yapan annenin diizenli bir
isinin olmas1 6zellikle otistik ¢ocugunun diizelebilecegine olan inanci geregince daha fazla masraf
ve maliyetine ragmen profesyonel yardim alma girisimlerine araci olacagindan depresyon
puanlarina etki edebilir.

Katilimcilarin anksiyete ve depresyon diizeyleri literatiir verileriyle karsilastirildiginda; yapilan
analizler sonucunda zihinsel yetersizlik, 0SB ve OOG tanili cocuklarin annelerinde depresyon ve
anksiyete diizeylerinin pozitif yonlii ve anlaml bir sekilde birbirini etkiledigi belirlenmistir.
Literatir verileri arastirildiginda 6zel gereksinimli cocugu bulunan anne ve babalarin depresyon
ve anksiyete durumlari, engel durumlarinin kendi aralarinda karsilastirmasiyla ilgili sonuglarin
birbirinden farkli oldugu gériilmistiir. Uguz vd. (2004:42-47) ve Bumin vd. (2008:10) yaptiklari
arastirmalarinda engelli cocuga sahip annelerin engelli cocugu olmayan annelere gore depresyon,
anksiyete ve stres diizeylerinin daha yiiksek oldugunu saptamiglardir. Engelli ¢ocuklarin
ebeveynlerinin biiylk bir kisminda anksiyete, depresyon ya da her ikisinin de psikiyatrik tanisi
sik rastlanan bir durumdur. Literatiir verilerine gore genellikle ebeveynlerin yaklasik %50'si ciddi
diizeyde anksiyeteli ve yaklasik ticte ikisi klinik olarak depresyon belirtileri gosterdigi
bilinmektedir (Bitsika ve Sharpley, 2004:156-158). Arastirma bulgularimizin da literatiirle
uyumlu bir sekilde hem zihinsel yetersizlik hem de OOG ve OSB’li gruptaki annelerin depresyon
ve anksiyete diizeylerinin orta ya da yliksek diizeyde artis gdsterdigi belirlenmistir.

Yapilan korelasyon analizlerinde de zihinsel yetersizlik tanisi almis ¢cocuklarin annelerinin Beck
anksiyete ile Beck depresyon diizeyleri arasinda pozitif yonlii ve yiiksek diizeyde bir korelasyon
belirlenmistir. Singh ve Panday (2015), zihinsel engelli ¢ocuklarin annelerinde anksiyete ve
depresyon tanisinin ¢ocuklarindaki engelliligin siddeti ile iliskili oldugunu ortaya koymustur (Akt:
Kaur vd. 2019:39). Ayrica bir¢ok calismada zihinsel yetersizligi olan ¢ocuklarin annelerinin
anksiyete ve depresyon diizeylerinin anlamli derecede ytiksek oldugu bildirilmektedir (Bumin vd.,
2008:10; Chouhan vd., 2016:22-29; Kaur vd., 2019:37). Bumin vd. (2008:10) annelerin depresyon
puanlar1 ile anksiyete puanlar1 arasindaki pozitif bir korelasyon bulundugunu bildirmesi,
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annelerde artan duygusal tepkilerin, sosyal izolasyonun, cocugun engel durumunun, giinliik
yasamdaki asir1 sorumluluklarin, sosyal aktivitelere yeterli zaman ayiramamanin annelerde
depresyon puanlarini artirabilecegi vurgulanmistir.

Arastirmamizda ulasilan bir diger sonug; OSB tanisi almis ¢ocuklarin annelerinin Beck anksiyete
ile Beck depresyon diizeyleri arasinda pozitif yonlii ve orta diizeyde bir korelasyon olmasidir.
Bir¢ok arastirmada OSB'li cocuklarin ebeveynleri, normal gelisim gésteren cocuklarin ebeveynleri
ile karsilastirildiginda siklikla daha yiiksek diizeyde stres, depresyon ve anksiyete yasadiklari
bildirilmektedir (Al-Farsi vd., 2016:1947-1950; Hastings vd., 2005:635-644; Hodge vd,
2011:227-239; Padden ve James, 2017:567-586; Wang vd., 2013:575-582). Bazi arastirma
sonuglarinda ise katihmcilarin OSB ile ilgili Beck anksiyete ve Beck depresyon seviyelerinin 0z vd
(2019: 53) ile Padma vd. (2021:2849) verilerindeki gibi yliksek oldugu belirlenmistir. Bundan
baska anksiyete diizeyleri arttikca, depresyon diizeylerinin de orta diizeyde artis gosterdigi tespit
edilmistir. Bu sonu¢ normal bir bulgu olarak degerlendirilmistir. Bunun nedeni OSB tanis1 almis
cocuklar1 bulunan annelerin stres seviyelerinin artmasi, cocugun ne zaman nasil davranacaginin
tahmin edilmesinde yasanan sorunlar dogal olarak hem evde hem de toplumsal alanlarda annenin
endise artisina neden olacaktir. Endisenin tiikenmeyen bir sorun olarak annenin hayatinin her
asamasinda olmasinin ise depresyon belirtilerini artirmasi da dogal bir sonug¢ olarak
degerlendirilebilir.

Yapilan analizlerinde OOG tamis1 almis ¢ocuklarin annelerin Beck anksiyete diizeyleri arttikca,
Beck depresyon diizeylerinin de arttifi belirlenmistir. Dervisalij (2013:579-584) tarafindan
yapilan bir arastirmaya gére OOG tanili cocugu bulunan bir ailede tekrarlanan fiziksel ve duygusal
krizler, etkilesimli aile sorunlari, bozulan programlar ve ek harcamalar gibi bir¢ok zorluklar aileye
maddi ylik ve duygusal sikinti olusturabilmektedir. Stres ile depresyon ve anksiyete arasinda
pozitif bir iliskinin oldugu diisiiniildiigiinde O0G’li cocuklari olan anne ve babalarin anksiyete ve
depresyon diizeylerinin artmasi da normal bir durum olarak goériilmektedir. Bunun en 6nemli
nedeni arastirmamiza katilan annelerin ¢ogunlugunun egitim seviyelerinin ilk6gretim diizeyinde
olmasi ve diizenli bir islerinin olmamasi gosterilebilir. Mevcut durumda OOG olan ¢ocuga
verilecek 6zel egitim ve profesyonel yardimin ek bir maliyete neden olmasi bu ailelerce
karsilanmasinda yasanan sorunlar anksiyete ve depresyon diizeylerini etkilemis olabilir.

SONUC ve ONERILER

Zihinsel yetersizlik, 6zgil 6grenme gligliigli ve otizm spektrum bozuklugu tanisi almis ¢ocuklarin
annelerinin depresyon ve anksiyete diizeyleri arasinda iliskinin belirlendigi bu ¢alismada; 6zel
gereksinimli cocugu bulunan annelerin depresyon ve kaygi diizeylerinin cocugun engel tiiriine,
annenin egitimine ve c¢ocuk sayisina gore istatistiksel olarak anlamli farklilik gosterdigini
saptanmistir. Bu farkhiigin 00G olan ¢ocuklarin annelerinde depresyon diizeylerinde istatistiksel
acidan 6nemli oldugu diger engel durumlari ve anksiyete diizeyleri agisindan ise farkligin anlamh
olmadig1 belirlenmistir. Ozellikle annelerin yaslari, medeni durumlari, diizenli bir isinin olup
olmamasi, evde bakima muhtag baska kisi olup olmamasinin depresyon ve anksiyete lizerine etkili
olmadig1 da tespit edilmistir. Bundan baska OSB ve OOG tanili ¢ocuklar1 bulunan annelerin
anksiyete diizeyleri ile depresyon diizeyleri arasinda pozitif yonlii orta derecede bir korelasyon
belirlenirken, zihinsel yetersizlik tanili ¢ocuklar1 bulunan annelerin anksiyete diizeyleri ile
depresyon diizeyleri arasinda pozitif yonli yiiksek derecede bir korelasyon bulunmustur. Bu
nedenle, annelerin anksiyete diizeyleri arttikca depresyon diizeylerinin de orta veya yiiksek
diizeyde artacag tespit edilmistir.

Arastirma bulgularina dayali olarak asagidaki 6nerilerde bulunulabilir:

e Zihinsel yetersizlik, 0SB ve OOG tanis1 almis ¢ocugu olan annelerinin anksiyete diizeylerini
artiran faktorler azaltilarak depresyon seviyeleri dusiiriilebilir.

e Ailede ¢ocuk bakimi ve ev islerinin genel sorumlulugunun annede olmasi onu yorgun ve
depresif hale getireceginde aile bireylerinin anneye yardimci olacak eylemlerde
bulunmalari faydali olacaktir.
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Zihinsel yetersizlik, 0SB ve O0G tanis1 almis ¢ocugu olan annelere gerektiginde psikolojik
destek almasina yonelik RAM’larda zaman zaman toplantilar yapilarak tavsiyelerde
bulunulabilir.

RAM’larda annelere yonelik yapilacak egitimlerle cocuklarinin 6zel gereksinim
diizeylerine yonelik bilgilendirmeler ve bas etme yontemleri uygulamali anlatimlarla
saglanmasi halinde endise diizeyleri azaltilabilir.

2. lleride yapilacak bilimsel arastirmalarda asagidaki énerilere dikkat edilmesi hem ¢alismanin
bilimselligini hem de literatiire katkisini artirabilir:

Zihinsel yetersizlik, 0SB ve O0G tanili cocuklarin anneleriyle ilgili arastirmalar yapilirken
her bir gruptaki katilimcilarin birbirinden farkli demografik 6zelliklerinin ortalamay:
etkileyecek dlizeyde homojen bir dagilima sahip olmasi saglanmalidir.

Arastirmamizda katilimcilarin ¢ogunlugunun 25-44 yas ve genel egitim seviyesinin
ilkogretim- lise araliginda olmasi, en az %72’sinin diizenli bir isi olmamasi, evli anne
sayisinin genel cogunlugu olusturmasi, ailede bakima muhta¢ ebeveyn veya baska
gereksinimli ¢ocuk olmamasi gibi sinirhliklarin giderilmesi depresyon ve anksiyete
puanlarini degistirebilir.

Orneklem grubumuzda zihinsel yetersizlik OSB ve OOG tanmisi almis cocugu olan ve
rehabilitasyon merkezine gelen anneler dahil edildiginden ilerde yapilacak
arastirmalarda rehabilitasyon merkezine gelemeyen annelerin de katilmasi alinan
profesyonel destegin 6nemli olup olmadigini ortaya ¢ikartacaktir.

Ozel gereksinimli cocugu olan ailelerde depresyon ve anksiyete diizeyine etki eden en
onemli etken stres diizeyleri oldugundan ileri de yapilacak arastirmalarda stres ve yasam
doyum diizeylerinin de eklenmesi faydali olacaktir.
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Abstract

The aim of the research is to examine the relationship between the levels of depression and anxiety in
mothers of children diagnosed with intellectual disability, specific learning difficulties (SLD), and autism
spectrum disorder (ASD). Quantitative research methodology was used with a cross-sectional and
correlational survey model. The participants of the study consisted of mothers of 40 intellectually disabled,
40 ASD, and 40 SLD-diagnosed students who were referred to the Resource and Application Center (RAM)
and enrolled in special education centers in the Arnavutkoy district of Istanbul, making a total of 120
participants. The data collection tools were the "Demographic Form," "Beck Depression Scale,” and "Beck
Anxiety Scale." Data analysis involved the use of the Mann-Whitney U Test, Kruskal-Wallis H Test, and
Pearson Correlation tests. According to results the mean Beck anxiety and Beck depression scores of
mothers in the ASD group were higher than those of mothers in the SLD and intellectual disability groups.
It has been determined that the age, marital status, responsibility for caring for someone at home other than
their children, and the presence of regular employment of participants related to ASD, SLD, and intellectual
disability do not affect the depression levels of parents. However, in relation to SLD, the educational status
and number of children of the participants affect the depression levels of parents, while they do not affect
anxiety levels. Positive moderate or high correlations between parents' anxiety and depression scores are
also among the research findings. The study underscores the significance of family support, psychological
assistance, and informative training to reduce anxiety and depression levels in mothers of children
diagnosed with intellectual disability, ASD, and SLD; future research is suggested to balance demographic
factors and include mothers who cannot access rehabilitation centers.

Keywords: Anxiety, depression, specific learning difficulties, intellectual disability, autism spectrum
disorder

INTRODUCTION

Factors such as the presence of genetic disorders in the families of individuals aspiring to become
parents and the occurrence of traumatic injuries during childbirth leading to physical
impairments in the baby can result in the diagnosis of Autism Spectrum Disorder (ASD) and
Specific Learning Disabilities (SLD) in the later years. The term 'special needs' refers to a condition
where an individual experiences difficulty in performing tasks independently and often requires
assistance. The presence of children with special needs indicates that family members will now
have to dedicate a significant portion of their lives to coping with these challenges (Gérmez, 2017).
The purpose of this research is to determine and comparatively analyze the levels of anxiety and
depression in mothers of children diagnosed with intellectual disabilities, SLD, and ASD.
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Individuals with Special Needs

Individuals with special needs are those who possess distinctive characteristics compared to
others and require support and social assistance to live comfortably in society. These individuals
exhibit lower-than-normal developmental trajectories and, despite receiving education, may not
demonstrate the expected progress fully (Stephanie, 2018). Children with special needs can be
categorized into subgroups based on criteria established by educational and healthcare
institutions, as outlined below: (i) intellectual learning disabilities, (ii) hearing impairments, (iii)
visual impairments, (iv) orthopedic and cerebral palsy, (v) language problems and speech
difficulties, (vi) specific learning disabilities, (vii) emotional, behavioral, and social adjustment
difficulties, (viii) displaying autistic traits, (ix) attention deficit and hyperactivity disorder, and (x)
children with exceptional intelligence and talents (Bektas and Askin Ceran, 2021).

Specific Learning Disability (SLD)

Kirk (1962) defined learning disability as a deficiency in one or more of the processes involving
speech, language, reading, spelling, writing, or arithmetic, possibly stemming from cerebral
dysfunction, emotional or behavioral disorders, described as a disorder or delayed development
(Bhandari and Goyal, 2008:164). SLD is a condition arising from neurological differences in brain
structure and function, impacting an individual's ability to acquire, store, process, retrieve, or
transmit information (Cortiella and Horowitz, 2014:3). This concept encompasses a group of
disorders manifested by delays or impairments in skills such as listening, speaking, basic reading,
comprehension, arithmetic calculation, mathematical reasoning, and written expression (Gorgiin
and Melekoglu, 2019:84). SLD implies a disorder in one or more of the basic psychological
processes related to understanding or using oral or written language, exhibiting faulty listening,
thinking, speaking, or reading skills. This term encompasses conditions such as perceptual
deficiencies, brain damage, minimal brain dysfunction, dyslexia, and developmental aphasia
(Friend, 2005:107-108). SLD does not cover learning problems arising from visual, auditory, or
motor impairments, intellectual disabilities, emotional disturbances, or environmental, cultural,
or economic disadvantages (Bhandari and Goyal, 2008:165).

SLD can be classified into significant reading difficulties (dyslexia), challenges in mathematics
(dyscalculia), or disorders related to written language (dysgraphia) (Ozgivit Asfuroglu and Fidan,
2016:49-50). Additionally, disorders observed in children with SLD can be classified further as
"Auditory Processing Disorder,” "Language Processing Disorder,” "Nonverbal Learning
Disability," and "Visual Perceptual /Visual Motor Deficiency" (Muktamath et al., 2022:4).

Autism Spectrum Disorder (ASD)

ASD is a neurodevelopmental disorder characterized by deficiencies in social communication,
limited areas of interest, and the presence of repetitive behaviors (Hodges et al., 2020:S55).
According to the WHO, ASD is a neurodevelopmental disorder resulting from abnormalities in the
development and functioning of the brain. A variety of different disorders, including conditions
recognized separately such as autism and Asperger's syndrome, are considered within the scope
of ASD. Individuals with ASD experience difficulties in social behavior and communication with
others, tend to engage in solitary areas of interest, and often repeat activities. This disorder
typically manifests in the first five years of a person's life, more frequently in males than females,
and may persist into adolescence and adulthood. Additionally, individuals with ASD may also
develop other conditions such as epilepsy, depression, anxiety, and ADHD. Furthermore, the level
of intelligence and cognitive functioning in individuals with ASD can vary widely, ranging from
profound impairment to exceptional functionality (WHO, 2019:2).

ASD constitutes a spectrum with a wide range of symptoms that can manifest at different levels in
each individual. Some individuals with autism may experience difficulties in social interaction,
struggle to establish emotional connections, and exhibit limitations in making eye contact.
Communication skills may be affected, leading to delays in language development or repetitive
and limited use of communication. Autism requires a multidisciplinary approach, and early
diagnosis, intervention, and appropriate support services can enhance the quality of life for
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individuals with ASD. Itis crucial to support the strengths and provide tailored education, therapy,
and support services according to the needs of individuals diagnosed with ASD (Rakap, 2019:145-
148).

Intellectual Disability

Intellectual disability or mental retardation is a condition characterized by limitations in
cognitive, language, motor, and social abilities, particularly during the developmental period.
These individuals exhibit significant constraints in adaptive behavior expressed in both
intellectual functionality and conceptual, social, and practical adaptive skills (Ke and Liu, 2012:2).
Intellectual disability refers to a state of significant limitation in intellectual abilities and cognitive
functions. Individuals with intellectual disabilities may have intelligence levels below the
standard deviation, resulting in difficulties in conceptual, cognitive, and social skills (Metin,
2019:96-104). Intellectual disability is diagnosed before the age of 18 and is characterized by
limitations in adaptive skills such as communication, self-care, social skKills, health, safety, and
work-related skills. DSM-5 defines intellectual disability as an ongoing loss of abilities within
neurodevelopmental disorders. According to DSM-5, while clinical assessments of the individual
are essential in diagnosis, a recognized intelligence measurement applicable to the individual
must also be conducted. Intellectual functions such as reasoning, problem-solving, planning,
abstract thinking, judgment, learning in school, and learning from experience, showing
deficiencies in adaptive functionality, should be carefully identified during this process (Gérmez,
2017:170).

The Impact of Having a Child with Special Needs on Parental Psychology in Families

Upon learning that they will become parents, individuals often experience great joy, considering
this process as a significant event for every family (Behjati-Ardakani et al., 2017). The anticipation
of a new family member, especially for mothers, may lead to the creation of dreams about the
unborn child and the experience of complex emotions during this period. However, the birth of a
baby with special needs or a later diagnosis for the child can turn the parents' dreams into fear,
anxiety, and depression (Bulus and Ersoy, 2019). Having a child with special needs can evoke
feelings of shame or inadequacy in parents, and they may also face societal attitudes that lack
understanding. In addition to coping with challenges not experienced by others, parents strive to
fulfill their social responsibilities like any other individuals. In this process, facing an environment
that cannot tolerate the difficulties they are going through while meeting societal expectations
requires an additional amount of energy, support, strength, and resilience (Wahab and Ramlj,
2022:498).

Depression

Depression is the most common emotional disorder, ranging from mild mood disturbances in
normal life functions to severe (psychotic) states with depressive mood, loss of interest or
pleasure, feelings of guilt or low self-esteem, disturbed sleep or appetite, low energy, and poor
concentration—a prevalent mental disorder that can lead to tragic outcomes such as suicide,
claiming the lives of approximately 850,000 individuals each year (Bhowmik et al, 2012).
Estimated to affect 264 million people worldwide, depression is defined by the World Health
Organization (WHO) as a mood disorder characterized by a loss of interest in previously enjoyable
activities. Differentiating it from a low mood in daily life, the most significant difference according
to the "Diagnostic and Statistical Manual of Mental Disorders, 5th Edition" (DSM-5) is the presence
of symptoms for at least two consecutive weeks, causing significant social impairment and
continuous interference with the individual's daily life (Munro and Milne, 2020).
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Anxiety

Anxiety represents a fundamental emotional state that can be defined by emotional, perceptual,
and cognitive components. In addition to subjective components, behavioral and physiological
features can also phenomenologically describe anxiety. Unlike anxiety in daily life, anxiety from a
psychopathological standpoint can be expressed as excessive worry causing social and
professional impairments. Fear, a normal response to threatening stimuli, turns into a phobia
when it becomes greater than necessary or begins to appear in inappropriate situations. In
contrast to anxiety, fear has a realistic relationship with and potential for coping with or adapting
to the stimulus. Stress, another factor, is a physical or psychological stimulus or change regularly
experienced by all organisms, which can disrupt an individual's homeostasis. The most significant
difference from anxiety is that stress involves an individual's control and coping skills
(Wiedemann, 2015). Anxiety, emerging as the pathological counterpart of normal fear, can be
defined as a disturbance in thought, behavior, and physiological activity, as well as mood
disorders, according to the "Diagnostic and Statistical Manual of Mental Disorders, 5th Edition"
(DSM-5) (Adwas et al., 2019:580). Anxiety is described as a feeling of inner distress, a sense that
something bad will happen. This emotion serves as a warning signal for taking necessary
precautions to cope with unknown, internally focused, and conflicting threats. When the organism
feels anxious, it prepares to escape from the situation causing anxiety, and symptoms of
sympathetic activation, such as dilation of pupils, dry mouth, palpitations, nausea, and dizziness,
emerge. These symptoms are considered as physical signs of anxiety (Tamam and Demirkol,
2019:1641).

Related Studies

Reviewing the literature, Kamaruddin and Mamat (2015) reported that 19.1% of parents of
children with Specific Learning Disabilities (SLD) experienced high stress, and 8.2% experienced
severe stress. Fathers were noted to have lower rates of anxiety and depression compared to
mothers. In a study by Kayili (2018), it was determined that parents of children with Down
syndrome had higher levels of depression compared to parents of children with Autism Spectrum
Disorder (ASD), SLD, and physical disabilities. Lioliou et al. (2021) reported that 22.6% of families
with children with SLD experienced high depression, and 28.2% experienced moderate anxiety.
Vandhana and Kumar (2022) found that parents of children with SLD exhibited severe symptoms
of anxiety and depression. Fairthorne et al. (2014) demonstrated that caregivers of children with
ASD had a higher risk of death and experienced poor survival experiences. Hodge et al. (2011)
associated higher rates of psychopathology in parents of children with ASD with an increased risk
of psychopathology in parents of typically developing children. According to Muhammad et al.
(2020), taking care of a child with autism requires more effort to cope with daily life activities for
parents and leads to psychological distress in their lives. DemSar and Bakracevic (2021) examined
the stress, anxiety, and depression levels in Slovenian parents of children with ASD and reported
that mothers showed more symptoms of stress and anxiety than fathers. Padma et al. (2021),ina
study investigating the anxiety and depression risk affecting the quality of life of mothers
providing care for children with ASD, found that the majority of mothers experienced high levels
of anxiety and depression. Kostiukow et al. (2021) found significant differences in happiness and
depression levels between parents of children with ASD and parents of typically developing
children in Poland. Parents of children with ASD reported lower happiness and higher depression
levels than parents of typically developing children. In a study by Ulu and Karacasu (2022), it was
found that the exhaustion level of parents increased depending on the age group of autistic
children, the number of siblings, and the psychiatric history of parents, resulting in an increase in
anxiety levels.

Similarly, when looking at research on parents of children with intellectual disabilities, Bilgin
(2012) noted that fathers had lower levels of anxiety and depression compared to mothers.
Gormez (2017) stated that the co-diagnosis of ASD along with intellectual disability was the most
important factor increasing the caregiving burden in families of individuals with intellectual
disabilities. Sapkota et al. (2017) identified depression and anxiety disorders in a significant
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portion of mothers of children with intellectual disabilities, adversely affecting their quality of life.
Scherer et al. (2019), in meta-analysis studies, found a positive relationship between symptoms
of depression and anxiety in parents of children with intellectual and developmental disabilities,
especially moderate effect sizes for parents of children with ASD and cerebral palsy. Lastly,
Sharma et al. (2021) reported high levels of anxiety and depression symptoms in mothers and
fathers of adolescents and youth with intellectual disabilities.

The Importance of the Research

Upon reviewing relevant studies (See: Mutlu, Cam, & Caliskan, 2021), it has been expressed by
families that the Individualized Education Programs (IEPs) implemented in schools for children
with special needs are not effectively tailored for these children and are not fully implemented.
Furthermore, it has been reported that rather than receiving support education or additional
educational supports from teachers, these children are promoted to the next grade by being given
the minimum scores required to pass. This situation can be interpreted as many practices
determined or attempted to be implemented by the ministry remaining only on paper. However,
it is mentioned that parents who want to receive this education in private institutions lag behind
in educational opportunities due to economic reasons. In the studies of Fairthorne et al. (2014), it
was revealed that parents of children diagnosed with Autism Spectrum Disorder (ASD) had a
higher risk of death and experienced challenging survival experiences. Hodge et al. (2011)
compared the rates of psychopathology in parents of children with ASD with the rates in parents
of typically developing children. Muhammad et al. (2020) examined the daily life activities of
parents caring for an autistic child. In their study, DemSar and Bakracevic (2021) investigated the
levels of stress, anxiety, and depression in parents of children with special needs, revealing that
mothers showed more symptoms of stress and anxiety than fathers. Although each special need
has its own significance, intellectual disability, Specific Learning Disabilities (SLD), and ASD have
become subjects of increasing research in recent years. The needs of parents of children diagnosed
with ASD, SLD, and intellectual disability regarding family support, accessibility to services and
well-trained professionals, awareness and understanding of society on ASD, SLD, and intellectual
disability issues, challenges related to an inclusive education system, and the social acceptance of
children are crucial. Additionally, determining the specific effects of these children on family
dynamics can contribute to the development of support programs for their families.

This research, by examining the depression and anxiety levels of mothers in terms of various
variables, will provide a more specific and detailed perspective on understanding the mental
health of mothers of children with special needs. The results, serving as a valuable report for
clinical practices, educational policies, and societal support systems, will enable the development
of more effective intervention and support strategies for the families of these children. In this
context, the research has the potential to contribute to a broad multidisciplinary perspective
focusing on the cognitive development of children and families.

The aim of this research is to determine and analyze the anxiety and depression levels of mothers
of children diagnosed with intellectual disability, SLD, and ASD in terms of various variables. In
this context, the following hypotheses have been put forward:

H1: Participants' age significantly differentiates with Beck Anxiety and Beck Depression
related to autism, SLD, and intellectual disability.

H2: Participants' marital status significantly differentiates with Beck Anxiety and Beck
Depression related to autism, SLD, and intellectual disability.

H3: Participants’ education level significantly differentiates with Beck Anxiety and Beck
Depression related to autism, SLD, and intellectual disability.

H4: Participants' number of children significantly differentiates with Beck Anxiety and Beck
Depression related to autism, SLD, and intellectual disability.
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H5: Participants' responsibility for caring for someone other than their children
significantly differentiates with Beck Anxiety and Beck Depression related to autism, SLD,
and intellectual disability.

H6: Participants' regular employment status significantly differentiates with Beck Anxiety
and Beck Depression related to autism, SLD, and intellectual disability.

H7: There is a significant relationship between participants' Beck Anxiety and Beck
Depression related to autism, SLD, and intellectual disability.
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METHOD
Research Design

This study is conducted within the scope of quantitative research methods, employing both
descriptive and correlational models. The descriptive model aims to objectively describe events
and utilizes statistical methods to classify and summarize observed data. On the other hand, the
correlational model stands out as a methodology that uses statistical methods such as correlations
or regression analyses to understand relationships between variables, providing information
about the strength and nature of relationships between variables (Biiylikoztiirk et al., 2014).

Study Group

The population of the study consists of mothers of students referred to Ram in the Arnavutkoy
district of Istanbul, who are enrolled in special education centers. Within this context, 120
mothers were selected through a random method from registered students, including 40 with
intellectual disabilities, 40 with autism, and 40 diagnosed with specific learning disabilities. The
demographic information of the participants who provided positive feedback on a voluntary basis
is presented in Table 1.

Table 1. Demographic Characteristics of Participants

. Mental
Variable Autism SLD Disability
N % N % N %
18-24 Age 1 2,5 2 5,0 0 0,0
25-34 Age 11 27,5 16 40,0 15 37,5
Age Status 35-44 Age 20 50,0 13 32,5 22 55,0
45-54 Age 8 20,0 8 20,0 3 7,5
55-64 Age 0 0,0 1 2,5 0 0,0
Gender Woman 40 100,0 40 100,0 40 100,0
Single 1 2,5 0 0,0 4 10,0
) Married 37 92,5 39 97,5 34 85,0
Marital Status Widow 1 25 1 25 2 5,0
Other 1 2,5 0 0,0 0 0,0
Primary education 25 62,5 17 42,5 21 52,5
and below
Educational Background High school 13 32,5 18 45,0 16 40,0
Associate's degree 1 2,5 3 7,5 2 5,0
Bachelors degree 1 2,5 2 5,0 1 2,5
Having Children or Not Yes 40 100,0 40 100,0 40 100,0
1 3 7,5 6 15,0 7 17,5
2 11 27,5 15 37,5 20 50,0
Number of Children 3 16 40,0 9 22,5 9 22,5
4 8 20,0 8 20,0 4 10,0
5 2 5,0 2 5,0 0 0,0
Responsibility for Taking Care of Yes 2 50 8 20,0 6 15,0
Someone at Home Besides No 38 95,0 32 80,0 34 85,0
Children
. Yes 3 7,5 8 20,0 11 27,5
Having a Regular Job or Not No 37 92,5 32 80,0 29 725

Table 1 presents the demographic characteristics of participants diagnosed with autism, specific
learning difficulties, and intellectual disability, including age, gender, marital status, educational
background, parental status, number of children, responsibility for caring for someone at home,
and employment status. The majorities of participants fall within the age range of 25-44, are
married, and have an educational background of primary school or lower. The parental status is
mostly affirmative, with a majority having 2-3 children. The responsibility for caring for someone
at home is mostly negative, and the majority are not employed in regular jobs.
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Data Collection Instruments

In this study, the data collection instruments include a Personal Information Form, the Beck
Depression Inventory, and the Beck Anxiety Inventory.

Beck Depression Inventory

The Turkish validity and reliability study of the inventory, developed by Dr. Aaron Beck, was
conducted by Hisli (1989). It is a depression rating scale consisting of 21 questions, assessed by
summing the scores between 0-3 obtained from each response. According to corresponding score
ranges, the scale is evaluated as follows: 1-10 as normal, 11-16 as moderately disturbed mood,
17-20 as clinical depression; 21-30 as moderate depression; 31-40 as severe depression; and 41-
63 as very severe depression.

Beck Anxiety Inventory

The scale, also developed by Dr. Aaron Beck, measures the frequency of anxiety symptoms
experienced by an individual. The adaptation to Turkish culture and the validity and reliability
study of the Beck Anxiety Inventory were conducted by Ulusoy et al. (1998). It is a self-assessment
scale consisting of 21 items, scored on a Likert scale between 0-3. For each item, respondents are
asked to mark one of the options: "Not at all,” "Mildly," "Moderately," and "Severely." The score
range is 0-63, and a higher total score indicates higher levels of anxiety.

The item count and Cronbach's Alpha reliability coefficient for each data collection instrument are
presented in Table 2

Table 2. Cronbach Alpha Values of Data Collection Tools

Scale Cronbach's Alpha Number of Items
Autism Beck Anxiety ,893 21

Beck Depression ,854 21
Specific Learning Disability Beck Anxiety 916 21

Beck Depression 917 21
Mental Disability Beck Anxiety ,892 21

Beck Depression 911 21

Reliability coefficients of the Beck Anxiety Scale related to autism in the study were determined
as 0.893, and the reliability coefficient of the Beck Depression Scale was 0.854. Regarding specific
learning difficulties, the reliability coefficient of the Beck Anxiety Scale was 0.916, and for the Beck
Depression Scale, it was 0.917. For intellectual disability-related scales, the reliability coefficient
for the Beck Anxiety Scale was 0.892, and for the Beck Depression Scale, it was 0.911. These values
indicate that the scales are highly reliable for all three variables, and there is no obstacle to their
use in the analysis (Ozdamar, 1999).

Data Analysis

All statistical analyses were conducted using a data analysis program. Descriptive statistics such
as frequency (f), percentage (%), mean (X), standard deviation (SD), minimum, and maximum
values were specified in the analyses. Before starting the analysis, it was determined whether the
Beck Anxiety and Beck Depression scales met the assumption of normal distribution by examining
skewness and kurtosis coefficients, and parametric test methods were used.

In examining the differentiation of group scores of variables according to personal information, in
cases where the assumption of normal distribution was not met, "Mann-Whitney U" was used for
two-group comparisons and "Kruskal-Wallis H" for three or more group comparisons.
Additionally, in investigating the relationship between the Beck Anxiety and Beck Depression
scales, the parametric test method of "Pearson Correlation" analysis was preferred. All obtained
results were evaluated at a significance level of p < 0.05.
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Table 3. Skewness and Kurtosis Values

Scale N Skewness Kurtosis
Autism Beck Anxiety 40 1,116 2,853

Beck Depression 40 -,229 -,381

Beck Anxi 1,179 ,715
Specific Learning Disability eck Anxlety 40

Beck Depression 40 1,061 ,513
Mental Disability Beck Anxiety 40 ,588 -,570

Beck Depression 40 -001 -,703

The assumption of normal distribution is more accurately determined by evaluating the values of
"skewness and kurtosis" to decide whether the distribution is normal. According to this approach,
a distribution is considered normal if the skewness and kurtosis values of the scales are between
+1.5 and -1.5" (Dogan and Basokc¢u, 2010:65-66). In another source (George & Mallery, 2010), it
is stated that the limits of these values are broader (Skewness and Kurtosis between +2.0 and -
2.0) and widely accepted. The analyses conducted revealed that none of the variables fell within
the specified ranges, and the assumption of normal distribution was not met. Consequently, the

applicability of non-parametric tests was determined.
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RESULTS
Descriptive Analysis Results for Variables

The dependent variables of the study consist of Beck Anxiety and Beck Depression. Descriptive
statistics for these variables are presented in Table 4.

Table 4. Descriptive Analysis Results for Variables

Scale N Min. Maks. X SS
Beck Anxiety 40 37,00 75,00 50,03 7,14
Autism Beck Depression 40 42,00 73,00 58,60 7,90
Beck Anxiety 40 22,00 52,00 30,60 7,45
Specific Learning Disability Beck Depression 40 21,00 54,00 30,80 8,20
Beck Anxiety 40 27,00 55,00 37,10 7,49
Mental Disability Beck Depression 40 26,00 57,00 41,88 8,35

The participants included in the study provided responses to Beck Anxiety statements related to
autism, with a minimum score of 37.00, a maximum score of 75.00, and an average score of
50.03+7.14. Regarding responses to Beck Depression statements, the average score was
58.60+£7.90, with a minimum score of 42.00 and a maximum score of 73.00. In the study,
participants' responses to Beck Anxiety statements related to specific learning difficulties had an
average score of 30.60+7.45, a minimum score of 22.00, and a maximum score of 52.00. The
responses to Beck Depression statements had an average score of 30.80+8.20, a minimum score
of 21.00, and a maximum score of 54.00. Evaluations indicated that participants' responses to
Beck Anxiety statements related to intellectual disabilities had an average score of 37.10+7.49, a
minimum score of 27.00, and a maximum score of 55.00. The responses to Beck Depression
statements had an average score of 41.88+8.35, a minimum score of 26.00, and a maximum score
of 57.00.
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Difference Tests

The differences in mean scores obtained from dependent variables among participants based on
demographic distributions are presented below. The results regarding the differences in Beck

Anxiety and Beck Depression levels among participants in different age groups are shown in Table
5.

Table 5. Results Regarding the Difference Between Age Variable and Autism, Specific Learning
Disability and Intellectual Disability, Beck Anxiety and Beck Depression Levels

Group Answers N X H p
18-24 Age 1 18,00
25-34 Age 11 20,09
Autism 35-44 Age 20 20,38 ,145 ,986
45-54 Age 8 21,69
> 18-24 Age 2 5,50
é 25-34 Age 16 21,63
fg Specific Learning Disability =~ 35-44 Age 13 19,38 4,697 ,320
2 45-54 Age 8 22,44
55-64 Age 1 31,50
25-34 Age 15 18,17
Mental Disability 35-44 Age 22 22,02 ,086 611
45-54 Age 3 21,00
18-24 Age 1 13,00
25-34 Age 11 16,82
Autism 35-44 Age 20 20,43 3,759 ,289
- 45-54 Age 8 26,69
% 18-24 Age 2 12,50
o 25-34 Age 16 20,22
E Specific Learning Disability =~ 35-44 Age 13 18,08 5,287 ,259
§ 45-54 Age 8 24,56
a 55-64 Age 1 40,00
25-34 Age 15 15,97
Mental Disability 35-44 Age 22 24,02 4,497 ,106
45-54 Age 3 17,33

According to Table 5; Participants' Beck anxiety and Beck depression levels related to autism,
specific learning disability and intellectual disability do not differ significantly according to age
(p>0.05).
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Table 6. Results Regarding the Difference Between Marital Status Variable and Autism, Specific
Learning Disability and Intellectual Disability, Beck Anxiety and Beck Depression Levels

Group Answers N X H p
Single 1 1,00
i Married 37 20,81
5 Autism Widow 1 36,00 5,020 ,170
= Other 1 13,00
- - S Single 39 20,03
x Specific Learning Disability Married 1 39,00 -1,608 ,108
@ Single 4 18,75
Mental Disability Married 34 20,65 111 946
Widow 2 21,50
Single 1 17,00
g Autism Married 37 21,08 2,992 393
= Widow 1 22,00 ! ’
g Other 1 1,00
& Specific Learning Disability Single 39 20,35 -521 602
2 Married 1 26,50 ’ ’
§ Single 4 19,38
Mental Disability Married 34 20,69 ,061 ,970
Widow 2 19,50

As seenin Table 6, participants' Beck anxiety and Beck depression levels related to autism, specific
learning disability and intellectual disability do not differ significantly according to marital status
(p>0.05).
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Table 7. Results Regarding the Difference Between Education Level Variable and Autism, Specific
Learning Disability and Intellectual Disability, Beck Anxiety and Beck Depression Levels

Group Answers N X H p
Primary education and below 25 2212
High school 13 16,31
Autism Associate's degree 1 18,00 4225 238
Bachelors degree 1 37,00
% Primary education and below 17 2541
E Specific  Learning High school 18 17,89
: Disability Associate's degree 3 12,50 5917 116
C‘E Bachelors degree 2 14,25
Primary education and below 21 2148
High school 16 19,31
Mental Disability Associate's degree 2 26,00 1,917 ,590
Bachelors degree 1 8,00
Primary education and below 25 21,94
High school 13 19,92
Autism Associate's degree 1 10,00 3,603 308
- Bachelors degree 1 2,50
-% Primary education and below 17 27,56
@
E Specific Learning High school 18 14,92 10950 012"
A Disability Associate's degree 3 17,17 ’ ’
§ Bachelors degree 2 15,75
m Primary education and below 21 21,71
High school 16 19,47
Mental Disability Associate's degree 2 24,25 2,562 464
Bachelors degree 1 4,00
'p<0.05

As shown in Table 7, the Beck Depression level related to specific learning difficulties significantly
varies according to the participants' educational status (p<0.05), while Beck Anxiety level and
other variables do not show significant differences (p>0.05). The depression levels of mothers of
children diagnosed with specific learning difficulties vary based on their educational levels.
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Table 8. Results Regarding the Difference Between the Number of Children Variable and Autism,

Specific Learning Disability and Intellectual Disability, Beck Anxiety and Beck Depression Levels
Group Answers N X H p

21,67

20,77

19,63 ,210 ,995

20,88

22,75

18,42

17,93

20,44 2,882 ,578

25,81

25,00

21,48

19,31

26,00

8,00

9,17

15,64

24,38 9,392 ,052

20,19

34,50

21,83

15,73

16,72 10,762 ,029"

31,13

26,75

21,71

19,47

24,25 2,562 ,464

4,00

Autism

(o2l

()]

Specific Learning
Disability

Beck Anxiety

(o200

Mental Disability 1,917 ,590

(o2 0

Autism

(8]

Specific Learning
Disability

Beck Depression

D -

Mental Disability

POMNMNPOPRRODNPEPOPRONRERONREROIRE WONRFR|OITER OWODN PP
P NENNOOOERFRPOINORREF WFNENDNOO ORFREOINOEFEPEFP W

"p<0.05

According to the analysis results (Table 8), the Beck Anxiety and Beck Depression levels related
to autism and intellectual disability do not show significant differences based on the number of
children (p>0.05). In other words, the number of children does not affect the group mean levels
of Beck Anxiety and Beck Depression among the participants.

On the other hand, the Beck Depression level related to specific learning difficulties significantly
varies based on the number of children (p<0.05), while the Beck Anxiety level does not show
significant differences (p>0.05). In summary, the number of children affects the group mean level
of Beck Depression but does not influence the group mean level of Beck Anxiety among the
participants.
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Table 9. Results Regarding the Difference Between the Variable of Having a Dependent at Home
Other Than Their Children and the Levels of Autism, Specific Learning Disability and Mental
Disability, Beck Anxiety and Beck Depression

Group Answers N Mean z p
Autism Yes 2 18,00 a1 755
2 No 38 20,63 ' '
)
E Specific Learning Disability Yes 8 23,56 -831 406
x No 32 19,73 ' '
2 Yes 6 15,42
Mental Disability No 34 21 40 -1,161 ,246
=  Autism Yes 2 19,00 a7 -
2 No 38 20,58 ' '
[}
g Specific Learning Disability Yes 8 25,06 1238 216
A No 32 19,36 ' '
§ Yes 6 17,25
M Mental Disability No ” 21,07 -, 741 ,459

According to the analysis results, the Beck Anxiety and Beck Depression levels related to autism,
specific learning difficulties, and intellectual disability do not significantly differ based on whether
the participants are responsible for taking care of someone at home other than their children
(p>0.05). In other words, the participants' responsibility for taking care of someone at home other
than their children does not influence the group mean levels of Beck Anxiety and Beck Depression.

Table 10. Results Regarding the Difference Between the Variable of Having a Regular Job or Not
and Autism, Specific Learning Disability and Mental Disability, Beck Anxiety and Beck Depression
Levels

Group Answers N X y/ p
Autism Yes 3 20,00 077 938
2 No 37 20,54 ’ ’
]
= Specific Learning Disability Yes 8 18,00 =679 497
< No 32 21,13 ’ ’
Q
R Yes 11 18,36
Mental Disability No 29 2131 -716 474
= Autism Yes 3 10,83 1492 136
= No 37 21,28 ’ ’
7]
)]
5 Specific Learning Disability Yes 8 17,81 _729 466
2 No 32 21,17 ’ ’
§ Yes 11 18,27
I Mental Disability No 29 21,34 -, 744 ,457

Analysis results reveal (Table 10) that the levels of Beck anxiety and Beck depression related to
autism, specific learning disabilities, and intellectual disabilities do not significantly differ based
on whether the participants have a regular job or not (p>0.05). In other words, the presence or
absence of a regular job does not influence the group mean levels of Beck anxiety and Beck
depression.

Evaluation of Hypotheses

H1: The levels of Beck anxiety and Beck depression related to autism, specific learning
disabilities, and intellectual disabilities significantly differ concerning age. The hypothesis
is rejected.
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H2: The levels of Beck anxiety and Beck depression related to autism, specific learning
disabilities, and intellectual disabilities significantly differ based on marital status. The
hypothesis is rejected.

H3: The levels of Beck anxiety and Beck depression related to autism and intellectual
disabilities significantly differ based on education level. The levels of Beck anxiety related
to specific learning disabilities significantly differ based on education level. The hypothesis
is rejected. However, the levels of Beck depression related to specific learning disabilities
significantly differ based on education level. The hypothesis is supported.

H4: The levels of Beck anxiety and Beck depression related to autism and intellectual
disabilities significantly differ based on the number of children. The levels of Beck anxiety
related to specific learning disabilities significantly differ based on the number of children.
The hypothesis is rejected. However, the levels of Beck depression related to specific
learning disabilities significantly differ based on the number of children. The hypothesis is
supported.

H5: The levels of Beck anxiety and Beck depression related to autism, specific learning
disabilities, and intellectual disabilities significantly differ based on whether there is
someone responsible for taking care of children other than their own. The hypothesis is
rejected.

H6: The levels of Beck anxiety and Beck depression related to autism, specific learning
disabilities, and intellectual disabilities significantly differ based on whether the
participants have a regular job or not. The hypothesis is rejected.

H7: There is a significant relationship between the levels of Beck anxiety and Beck
depression related to autism, specific learning disabilities, and intellectual disabilities. The
hypothesis is supported

Pearson Correlation Analysis

The relationship between Beck anxiety and Beck depression scales in the study was examined
using the parametric test method of 'Pearson Correlation Analysis.' Statistical significance was
considered at the p<0.05 level.

Table 11. Pearson Correlation Analysis Results

Beck Anxiety Beck Depression
e e 1 =
2. Specific Learning Disability ggzi g‘el;ireetsiion ;,, 1 :gg((l)**
3. Mental Disability EEEE g'el;eetsysion ;p 1 :ggg**

When examining the results of the Pearson Correlation test in Table 11, a positive and moderate
correlation was found between Beck anxiety and Beck depression related to autism among the
participants (Kokli, Biiyiikoztiirk, & Bokeoglu, 2006) (p<0.05). In other words, as Beck anxiety
increases, Beck depression also increases. A positive and moderate correlation was found
between Beck anxiety and Beck depression related to specific learning difficulties among the
participants (p<0.05). In other words, as Beck anxiety increases, Beck depression also increases.
A positive and high correlation was found between Beck anxiety and Beck depression related to
intellectual disabilities among the participants (p<0.05). In other words, as Beck anxiety
increases, Beck depression also increases. In this context, Hypothesis 7, stating that there is a
relationship between participants’ autism, specific learning difficulties, and intellectual
disabilities with Beck anxiety and Beck depression, is supported.
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DISCUSSION and COMMENT

In this study, an investigation was conducted to determine whether there is a difference in the
levels of depression and anxiety among mothers of students registered in special education
centers with specific learning difficulties (SLD), autism spectrum disorder (ASD), and mental
disabilities (MD). The variables considered were the age of the mothers, their educational status,
the number of children, the presence of another dependent individual at home, and the availability
of regular job opportunities.

The analysis revealed that there was no significant difference in anxiety and depression levels
based on the age of mothers with children diagnosed with intellectual disabilities, ASD, and SLD.
This implies that the age of mothers does not have a significant impact on depression and anxiety
levels, contrary to findings in some studies indicating that older mothers may experience higher
levels of anxiety in the presence of children with disabilities (Firat et al., 2002:683; Kaur et al,,
2019:39; Ramzan & Minhas, 2014:313-320). The literature presents diverse results regarding the
relationship between the age of mothers and anxiety (Bilgin, 2012:55; Dogru & Arslan, 2008:543-
553) and depression (Bilgin, 2012:59; Dereli & Okur, 2008:164-168; Tunall & Power, 1993:945-
957), with some studies supporting a significant correlation and others reporting no such
association.

Evaluation based on the educational status of mothers indicated that there was no significant
differentiation in Beck anxiety and Beck depression scores among mothers of children with ASD
and intellectual disabilities. This contrasts with findings suggesting that higher maternal
education is associated with increased anxiety and depression levels (Akturk & Aylaz, 2017:342-
353). However, our results align with studies reporting no significant relationship between the
education level of mothers and anxiety and depression scores in the groups with intellectual
disabilities (Kaur et al.,, 2019:39) and ASD (Muhammad et al.,, 2020:26).

Regarding marital status, the analysis did not reveal any statistically significant difference in
anxiety and depression levels among mothers of children with intellectual disabilities, ASD, and
SLD based on whether they were married or not. This contradicts some studies suggesting that
the absence of a father and the entire care giving responsibility falling on mothers may lead to
increased stress and, consequently, higher anxiety levels (Olsson & Hwang, 2001:535-543).

In terms of the number of children, the study found no significant differentiation in anxiety levels
among mothers of children with ASD and intellectual disabilities. However, among mothers of
children with SLD, those with two children had significantly lower depression scores compared
to those with four and five children. The literature provides inconsistent findings on the impact of
the number of children on maternal anxiety and depression levels. While some studies suggest a
positive correlation between the number of children and anxiety (Bumin et al., 2008:10; Kayil,
2018:361; Kostiukow et al., 2021:283; Pocinho & Fernandes, 2018:1-5) and depression (Dereli &
Okur, 2008:164-168; Al-Kuwari, 2007:312-317), others report no significant relationship (Akga,
2016:74; Bilgin, 2012:59; Gorgti, 2005; Kurtbeyoglu & Yildiz Demirtas, 2020:235).

In conclusion, the study provides insights into the complex relationship between maternal
characteristics and the mental health of mothers of children with special needs. However, the
findings are nuanced and influenced by various factors, including cultural aspects, religious
beliefs, economic structures, and educational levels of the families under investigation.

In our study, although there was no statistically significant significance between the regular
employment status of mothers of children diagnosed with MD, ASD, SLD and the levels of
depression and anxiety, a partial increase was observed in those with regular employment.
Previous research has indicated that economic income levels do not affect anxiety and depression
levels in mothers of children with intellectual disabilities (Bilgin, 2012:57; Kayili, 2018:359), ASD
(Kayili, 2018:359; Muhammad et al., 2020:28), and SLD (Kayili, 2018:359). However, in our study,
it was reported that working mothers of children with ASD had higher anxiety and depression
scores in contrast to our findings. Researchers have suggested that mothers may be more involved
in the treatment of autistic children than children with intellectual disabilities. The presence of a
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mother with a regular job, contributing to the family's economic income, might lead to more
initiatives to seek professional help despite additional expenses and costs, potentially influencing
depression scores.

When comparing the anxiety and depression levels of participants with literature data, the
analysis revealed a positive and significant correlation between depression and anxiety levels in
mothers of children with intellectual disabilities, ASD, and SLD. Literature findings suggest
variations in the depression and anxiety status of parents of children with special needs, with
different results when comparing disabilities among themselves. Studies by Uguz et al. (2004:42-
47) and Bumin et al. (2008:10) found that mothers with disabled children experienced higher
levels of depression, anxiety, and stress compared to mothers without disabled children.
According to literature data, approximately 50% of parents of disabled children exhibit clinically
significant levels of anxiety, and around two-thirds show symptoms of depression (Bitsika &
Sharpley, 2004:156-158). Consistent with the literature, our study revealed moderate to high
levels of increased depression and anxiety in mothers of children with intellectual disabilities,
ASD, and SLD.

Another result obtained in our research is a positive and moderate correlation between Beck
anxiety and Beck depression levels in mothers of children diagnosed with ASD. Numerous studies
have reported that parents of children with ASD often experience higher levels of stress,
depression, and anxiety compared to parents of typically developing children (Al-Farsi et al,,
2016:1947-1950; Hastings et al., 2005:635-644; Hodge et al., 2011:227-239; Padden & James,
2017:567-586; Wang et al., 2013:575-582). Some research results indicated higher anxiety and
depression levels in participants with ASD, similar to the findings of Oz et al. (2019: 53) and Padma
et al. (2021:2849). Additionally, it was found that depression levels increased moderately with
the increase in anxiety levels, which is considered a natural outcome. The heightened stress levels
of mothers of children with ASD, stemming from difficulties in predicting the child's behavior, are
likely to contribute to increased anxiety both at home and in social settings.

Analysis also indicated that mothers of children diagnosed with Specific Learning Disabilities
(SLD) experienced an increase in Beck depression levels with the increase in Beck anxiety levels.
According to a study by Dervisalij (2013:579-584), families with children diagnosed with SLD face
repeated physical and emotional crises, interactive family issues, disrupted schedules, and
additional expenses, leading to financial and emotional burdens. Given the positive relationship
between stress and depression and anxiety, the increase in anxiety and depression levels in
parents of children with SLD can be considered a normal outcome. This could be attributed to the
majority of participating mothers having a primary school education level and lack of regular
employment. The financial challenges of providing special education and professional assistance
for children with SLD, coupled with limited resources, may have contributed to increased anxiety
and depression levels in these families.
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CONCLUSION and RECOMMENDATIONS

In this study examining the relationship between depression and anxiety levels in mothers of
children diagnosed with intellectual disabilities, specific learning disabilities, and autism
spectrum disorder, it was determined that mothers of children with special needs exhibited
statistically significant differences in depression and anxiety levels based on the child's type of
disability, the mother's education, and the number of children. Specifically, it was found that there
was statistically significant difference in depression levels among mothers of children with
specific learning disabilities, whereas no significant difference was observed in anxiety levels
among various disability conditions. Factors such as mothers' age, marital status, regular
employment, and the presence of another dependent person at home were found to have no
significant impact on depression and anxiety. Additionally, a positive moderate correlation was
identified between anxiety and depression levels in mothers of children diagnosed with autism
spectrum disorder (ASD) and specific learning disabilities (SLD). However, mothers of children
with mental disabilities (MD) exhibited a positive and high correlation between anxiety and
depression levels. Therefore, as maternal anxiety levels increased, depression levels were
determined to increase to a moderate or high extent.

Based on the research findings, the following recommendations can be made:

e Depression levels can be reduced by minimizing factors that increase anxiety levels in
mothers of children diagnosed with intellectual disabilities, specific learning disabilities
(SLD), and autism spectrum disorder (ASD).

e Shared responsibility for childcare and household chores among family members, instead
of solely placing it on the mother, can be beneficial in preventing her from becoming
fatigued and depressed.

e Periodic meetings in Resource and Support Centers (RSC) could provide advice to mothers
of children diagnosed with intellectual disabilities, specific learning disabilities, and
autism spectrum disorder, encouraging them to seek psychological support when
necessary.

e Educational programs in RSCs for mothers, focusing on practical information and coping
strategies tailored to the special needs of their children, could help reduce anxiety levels.

For future scientific research, the following suggestions should be considered to enhance the
scientific validity and contribution to the literature:

e  When conducting research on mothers of children diagnosed with intellectual disabilities,
SLD, and ASD, efforts should be made to ensure that participants in each group have a
homogenous distribution of demographic characteristics that will not significantly affect
the average.

e Address limitations in our study, such as the majority of participants being aged 25-44,
having a general education level between primary and high school, at least 72% lacking
regular employment, being predominantly married, and the absence of dependent parents
or other special needs children in the family, as these factors could impact depression and
anxiety scores.

e Future research should include mothers who are unable to attend rehabilitation centers,
as this will shed light on the importance of professional support.

e Since stress levels are a crucial factor influencing depression and anxiety in families with
special needs children, future research should consider adding stress and life satisfaction
levels to the analysis for a more comprehensive understanding.
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Oz

Bu ¢alisma, mimarlik 6grencilerinin 6grenme stillerini ve bu stillerin kisilik, cinsiyet, yas ve akademik
performansla iliskisini lic akademik yil boyunca arastirmaktadir. Kolb'un 6grenme stili envanteri ve Bes
Biiyiik Envanteri kullanilarak, yaygin 6grenme tipleri ve kisilikler belirlenmistir. Sonuglar, ayristirict ve
degistirenlerin birincil stiller oldugunu, doérdiincii yilda degistirenlerin, ¢ok az farkla da ikinci ve li¢lincii
yilda ise ayrigtiricilarin 6ne giktigin1 géstermektedir. Ogrenme stilleri ve kisilik arasindaki korelasyonlar,
degistiren 6grencilerin disadoniikliik, a¢iklik ve vicdanlilik sergilediklerini ortaya koymaktadir. Bulgular,
mimarlik egitmenlerinin etkili ders materyali sunumu i¢in &grencilerin 6grenme tercihlerini dikkate
almalari gerektigini gostermektedir.

Anahtar Kelimeler: Kolb’un deneyimsel 6grenme teorisi, Bes biiyiik envanteri, mimarlik 6grencileri, kisilik,
cinsiyet, yas, GPA

Abstract

This study investigates the learning styles of architecture students and their relationship with personality,
gender, age and academic performance over three academic years. Using Kolb's learning style inventory
and the Big Five Inventory, common learning types and personalities were identified. The results show that
divergers and assimilators are the primary styles, with divergers predominating in the fourth year, and
assimilators in the second and third years by a small margin. Correlations between learning styles and
personality reveal that switchers exhibit extraversion, openness and conscientiousness. The findings
suggest that architecture instructors should take students' learning preferences into account for effective
course material presentation.

Keywords: Kolb's experimental learning styles, Big Five Inventory, architecture students, personality,
gender, age, GPA

GIRIS

Egitim arastirmalarinda uygun miifredat olusturmak i¢in 6grencilerin disiinme bicimleri ve
kisilik 6zelliklerinin belirlenmesi literatiirde 6zellikle 1990’lardan sonra tartisilan bir konu haline
gelmistir (Ayalp, 2016; Busato, Prins, Elshout ve Hamaker,1999; Chamorro-Premuzic, Furnham
ve Lewis, 2007; Durling, Cross ve Johnson, 1996; Fatahi, Moradi ve Kashani-Vahid, 2016; Geisler-
Brenstein, Schmeck ve Hetherington, 1996 ; ibrahimoglu, Unaldi, Samancioglu, Baghbel, 2013;
Khan, vd., 2018, Khatibi ve Khormaei, 2016; Li ve Armstrong, 2015; Olsson, Lachmann, Kalén,
Ponzer, ve Mellstrand Navarro, 2020; Siddiquei ve Khalid, 2018; Zonash ve Naqvi, 2011) . Yapilan
Web of Science veri tabani taramasinda 6grenme stilleri konusu altinda kisisel 6zellikler anahtar
kelimesi ile yapilan aramada toplam 237 adet tam metin makaleye ulasilmistir (URL-1). Scopus
veri tabaninda ise bu alanda toplam 48 tam metin makale bulunmaktadir (URL-2). Bu aramalarin
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her ikisindeki anahtar kelimeye mimarlik egitimi girildiginde ise hi¢bir yayina rastlanmamistir (
URL-3, URL-4 ). Ulusal TR Dizin veri tabaninda yapilan aramada ise sadece 19 adet ¢alismaya
rastlanmistir (URL-5). Bu aramaya mimarlik egitimi anahtar kelime olarak girildiginde de hicbir
calismaya rastlanamamistir (URL-6). Bu arastirmanin konusu olan mimarlik egitiminde 6grenme
stili, kisisel 6zellikler, yas, cinsiyet, akademik performans iliskisine odaklanan ¢alismalar ne ulusal
ne de uluslararasi ilgili veri tabanlarinda yer almamaktadir. Bu anlamda literatiirdeki 6nemli bir
boslugu dolduran bu ¢alisma, mimarlik egitimi alaninda 6grencilerin 6grenme stillerinin ve
bunlarin belirli kisilik 6zellikleriyle korelasyonu hakkindaki bulgular ile egitimcilere kritik
ongoriler saglamasi agisindan 6zgiin bir nitelige sahiptir. Mimarlik egitim miifredatlarinin
gelistirilmesine yonelik olarak bu tiir calismalarin azlig1 da bu arastirmanin rehber niteliginde
olmasini saglamaktadir. Ayrica bu calisma ile egitimciler belirli kisilik 6zelliklerine sahip
ogrencilerin (disadoniikliik, aciklik ve vicdanlilik gibi) hangi 6grenme ortamlarinda daha basarili
olabileceklerini anlayabilecek, ilgi cekici ve etkilesimli sinif deneyimleri olusturabileceklerdir.
Biitiin bunlara ek olarak bu arastirma sadece mimarlikta degil, diger disiplinlerde de Kisilik,
6grenme stilleri ve akademik performansin kesisimi arastiran gelecekteki calismalar icin degerli
bir temel olusturmaktadir. Hem Kolb'un Ogrenme Stili Envanterinin hem de Bes Biiyiik
Envanterinin kullanilmasi, 68renme stilleri ve kisilik 6zelliklerinin incelenmesine yo6nelik
kapsamli bir yaklasim sunmaktadir.

Ilgili calismalarin bir kismi 6grencilerin Kisilik 6zellikleri ile 6grenme stilleri arasidaki iliskiyi
incelerken (Durling, Cross ve Johnson, 1996), diger bir kismi da 6grenme stili ve akademik basari
arasindaki iliskiye (Cano, 1999; Demirkan ve Demirbas, 2010; Karimi Moshaver, 2012; Khan, vd.,
2018; Kvan ve Yunyan, 2005; Tezel ve Casakin, 2010) bazi calismalar ise 6grenme stillerini basari,
motivasyon, cinsiyet, yas, Universite tiirli arasindaki iliskiye odaklanmaktadir (Ayalp, 2016;
Busato, Prins, Elshout ve Hamaker,1999; Furnham, 1992; Mirmoradi, 2018). Durling, Cross ve
Johnson (1996), sanat temelli tasarim 6grencilerinin diisiinme ve 6grenme modellerini arastirmis
ve tasarim oOgrencilerinin kisilik ¢alismasini tanimlamistir. Tasarimcilarin benzer 6grenme
modellerini paylastif1 tespit etmis ve 6gretme ve 6grenmeyi tamamlamak igin ilgili onerilerde
bulunmustur. Mirmoradi (2018) ise Kolb'un deneyimsel 6grenme teorisine dayanarak mimarlik
ogrencilerinin 6grenme stillerine odaklanmistir.

Son zamanlarda, egitimciler mimarlik ve tasarim egitiminde 6grenci 6grenme stilleri ve kisilik
faktorlerinin yonlerini arastirmaya baslamistir (Demirbas ve Demirkan, 2003; Demirkan ve
Demirbas, 2007, 2010 ; Kim vd., 2013). Literatir, tasarim 6grencilerinin tasarim zorluklarini
cozerken deneyim, bilis ve eylem yoluyla 6grenmeleri gerektigini gostermektedir (Demirbas ve
Demirkan, 2003). Bu nedenle, tasarim egitimi Kolb'un Deneyimsel Ogrenme Teorisi (1984) ile
uyumludur (Demirbas ve Demirkan, 2003, 2007; Mirmoradi, 2018). Ayrica Kolb’un bu teorisi;
uygulamaya yonelik hazir ipuglarn saglamasi bir derste cgesitli 6gretim ydntemlerinin
kullanilmasini saglanmasi i¢in ydnlendirici olmasi, egitimcilerin halihazirda yaptiklarina yonelik
teorik bir gerekce sunmasi ve ardindan bu uygulamayi nasil gelistirebilecegimize dair onerilerde
bulunmasi ile 6grencileri diisiinmeye tesvik etmenin ve 6grenmelerini pekistirmek icin onlara
geri bildirim saglamanin 6nemini agik¢a ortaya koymasi; cesitliligin farkinda olan bir sinif
gelistirmemize destek olmasi ve etkili 6grenme icin farkli 6grenme stillerinin nasil bir araya
getirilmesi gerektiginin farkina varmamizi saglamasi agisindan dnemli bir rehber niteligindedir (
Healey ve Jenkins, 2000). Bu anlamda bu ¢alismada, Kolb’'un Deneyimsel Ogrenme Teorisini
(Experiential Learning Theory (ELT) merkeze alarak mimarlik 6grencilerinin 68renme stiline
odaklanmay1 amaglamaktadir.

Deneyimsel Ogrenme Teorisi 6grenmeyi "deneyimin yeni bilgiye aktarilmas1” olarak tanimlar.
Deneyimin kavranmasi ve degistirilmesinin birlesimi bilgiyi tiretir" (Kolb 2015: 41). Bu model,
deneyimi kavramanin diyalektik olarak baglantili iki asama oldugunu gdéstermektedir: Somut
Deneyim (SD) ve Soyut Kavramsallastirma (SK) ve deneyimi degistirmenin iki yolu ise Yansitici
Gozlem (YG) ve Aktif Deneyimsel Ogrenme (AD). Deneyimsel Ogrenme Teorisi, bu idealize edilmis
O6grenme dongilisiiniin bireyin 6grenme stiline ve kosullarina gore degisecegini savunmaktadir.
(Kolb, 2015; Kolb, Boyatzis ve Mainemelis, 2001). Sekil 1'de ifade edildigi gibi Kolb, somut
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deneyim (SD)(Concrete Experience) edinimi ile baslayan ve bu deneyim iizerinde yansitici gézlem
(YG) (Reflective Observation) ile devam eden dort asamali bir 6grenme dongiisii gelistirmistir.
Teori formiilasyonunu veya soyut kavramsallastirmay1 (SK) (Abstract Conceptualization) takip
eden asama aktif deneydir (AD) (Active Experiential Learning). Dolayisiyla, deneyimler yeni somut
duyumlar yarattikca dongii devam eder (Furnham, 1992). Somut deneyim (SD) perspektifi,
mevcut insani olaylarin deneyimlenmesine ve bunlara aktif olarak tepki verilmesine vurgu yapar.
Mantik yerine duyguya, teoriler ve genellemeler yerine mevcut olanin benzersizligine ve
karmasikligina ve bilimsel bir yaklasim yerine problem ¢6zmeye yonelik sezgisel ve sanatsal bir
yaklasima oncelik verir. Hayata bakis ag¢ilar1 iyimserdir. Bu birey yeni insanlarla tanismaya ve
6zgln faaliyetlerde bulunmaya ilgi duyar (Kolb,2015: 105). Yansitic1 gozlemin (YG) amaci, dikkatli
gozlem ve nesnel tanimlama yoluyla kavramlarin ve durumlarin 6nemini belirlemektir. Yansitici
insanlar, kendileri i¢in bir seylerin degerini degerlendirmeyi severler ve 6nemlerini kavramakta
ustadirlar. Farkl bakis agilarint gérmekte ve anlamakta ustadirlar. Bu bireyler azim, adalet ve
bilin¢li karar vermeye saygi duyarlar (Kolb,2015: 105). Soyut kavramsallastirma yaklasimi
mantigy, fikirleri ve kavramlar1 vurgulamak icin tasarlanmistir (SK). Soyut-kavramsal yonelime
sahip bir kisi, hassas planlama, soyut sembol manipiilasyonu ve nicel analizden hoslanir ve bu
konularda basarili olur. Bu yonelime sahip bireyler hassasiyete, fikirleri analiz etmenin titizligine
ve disiplinine ve birlesik bir fikir sisteminin estetik ¢ekiciligine deger verirler (Kolb, 2015: 105).
Aktif deneysellik (AD), insanlar1 ve ¢evrelerini aktif olarak degistirmeyi vurgulayan bir diisiince
tarzidir. Kavramlarin kavramsallastirilmasindan ziyade pratik uygulamalarini vurgular.

Sekil 1.
Kolb'un deneyimsel 6grenme dénglisti (Jenkins, 1998 ; akt. Healey ve Jenkins, 2000)

Soyut Deneyim ( SD)
Ogrencinin bir faaliyeti aktif
olarak deneyimledigi durumlarda
(érn. bir laboratuvar oturumu,
saha dersi)

Aktif deneysellik ( AD)

Ogrencinin bir modeli veya teoriyi

nasil test edecegini veya gelecekteki bir

deneyim icin nasil plan yapacagini

planlamaya ¢alistigt durumlarda

Yansitic1 Gozlem ( YG)
Ogrencinin bu deneyimi bilingli
olarak geri yansittigi durumlarda

Soyut Kavramsallastirma ( SK)
Ogrenciye gézlemlenen
(goézlemlenecek) seyle ilgili bir
teori veya model sunuldugunda
ve/veya kavramsallastirmaya
calistiginda

Deneyimsel 6grenme teorisine gore, 6grenme bir dongiidiir ve her bireyin baskin bir 6grenme stili
vardir (Jonassen ve Grobowski 1999; akt. Li ve Armstrong, 2015). Sekil 2’de gosterildigi gibi bu
stiller degistirenler (divergers), 6ziimseyenler (convergers), yerlestirenler (accommodators) ve
ayristiranlardir (assimilators). Degistirenler somut olaylar c¢esitli ag¢ilardan gozlemleme
konusunda en beceriklilerdir; harekete gecmek yerine diisiinmeyi tercih ederler. Diger yandan bu
O6grenme stiline sahip olan dgrenciler problem ¢6zmeye yatkin, iyi organize olmus, ¢alismaya
odakly, iyi liderlik ve odaklanma 6zelliklerine sahip bireyler olarak tarif edilir (Celenk ve Lehimler,
2019 ). Diger yandan degistirenler durumlara bir¢ok agidan bakabilir ve biiyiik 6lciide beyin
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firtinasina ve fikir tiretmeye dayanir. Hayal giicli kuvvetli, fikir liretmede iyidir, duruma farkh
acilardan bakabilir, deneyime ac¢ik, sorunlari tanir ve arastirir (Healey ve Jenkins, 2000). Bu tiir
O6grenme stiline sahip olanlar somut deneyim (SD) ve yansitict gozlem (YG) baslica 6grenme
becerileridir.

SD
Yerlestiren (accommodator) Degistiren (diverger)
Planlar1 uygulayabilir Hayal giicii kuvvetli, fikir liretmede
Eylem ve sonuglarla ilgilenir iyidir
Anlik kosullara uyum saglar Deneme Duruma farkli agilardan bakabilir
yanilma tarzi Deneyime agik
Hedefleri belirler Sorunlari tanir
Programlari ayarlar Arastirr
AD YG
Oziimseyen (converger) Ayristiran (assimilator)
Pratik uygulamalarda iyi karar verir Teorik  modeller  olusturabilme
Cabalara odaklanir Alternatifleri karsilagtirabilme
Tek bir cevap Oldugunda lyl yapar Sorunlari tanimlar
Planlar1 degerlendirir Kriterleri belirler
Alternatifler arasindan se¢im yapar Hipotezleri formiile eder
SK

Sekil 2. Kolb'un 6grenme stillerinin 6zellikleri (Kolb 1984: 8; akt. Healey ve Jenkins, 2000)

Ote yandan, éziimseyenler, teoriyi pratikte test ederler. Soyut kavramsallagtirma (SK) ve aktif
deneyim (AD) baslica 6grenme becerileridir. Oziimseyenler, bir sey hakkinda diisiiniir ve sonra
fikirlerinin pratikte ise yarayip yaramadigini gérmek icin denerler. Ogrendiklerinde nasil
olacaklarini sorarlar ve islerin pratikte nasil yiiriidiigiinii anlayarak 6grenmek isterler. izlemek
yerine dinamik davranmayi 6grenirler. Diisiince odakli olmaktan ¢ok eylem odaklidirlar. Rutinleri
kiicimserler ve neler olacagini gérmek icin yaratici riskler alirlar (Celenk ve Lehimler, 2019).
Pratik uygulamalarda iyi karar verir, ¢abalara odaklanir, tek bir cevap oldugunda iyi yapar,
planlar1 degerlendirir, alternatifler arasindan secim yaparlar. Oziimseyenler biiyiik olgiide
varsayimsal-tiimdengelimsel akil yiiriitmeye dayanir.

Yerlestirenlerin en gli¢lii becerileri somut deneyim (SD) ve aktif deneydir (AD) ve sezgisel
becerileri fazla, agik fikirli, organize olabilen, somut diistinme yetenegine sahip ve teoriye merakl
bireylerdir. Reaktif yapilari nedeniyle, genellikle en biiyiik risk alicilar ve maceracilardir. Ayrintil
diisiinme ve planlarini bir anda degistirme konusunda iyidirler, planlar ve deneyler gerceklestirir
ve anlik kosullara uyum saglar. Eylem ve sonuclarla ilgilenirler, hedefleri belirler ve programlari
ayarlar (Healey ve Jenkins, 2000).

Ayristiranlar ise iyi sentez yapabilen, tasarim, kavramsal modellemeye merakli, mekanik olmayan
bir akil ytriitme 6zelligine sahip ve mantiksal ve giiclii karar verme 6zelliklerine sahiptirler. En
onemli 68renme becerileri yansitici gézlem (YG) ve soyut kavramsallastirma (SK) 'dir (Smith ve
Kolb, 1996). Diirtiiyle hizli hareket etmek yerine, teorik modelleri/senaryolar1 anlamak ve
gelistirmek en gii¢li yonlerinden biridir. Soyut fikirlerden daha ¢ok etkilenme egilimindedirler ve
timevarimsal akil yiirtitmeyi kullanir ve teorik modeller olusturma becerisine sahiptir.
Alternatifleri karsilastirabilme, sorunlar1 tanimlama, kriterleri belirleme, hipotezleri formiile
etme yetenekleri vardir (Healey ve Jenkins,2000). Yerlestiren ve Ayristiranlarin 6grenme
nitelikleri birbirine zittir. Bu doért 6grenme stiline genel anlamda bakildiginda ayristiranlarin
genellikle STEM alanlarinda veya planlama ve arastirma igeren alanlarda basarili olduklary,
degistirenlerin ise yaratici, duygusal ve fikir dolu olma egiliminde olduklari bilinmektedir
Miizisyenler, sanatgilar, psikologlar ve giizel sanatlara, beseri bilimlere ve liberal sanatlara yogun
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ilgi duyan bireyler bu 6grenme stiline sahip olma egilimindedir. Yerlestiren ise teorik tabanh
disiplinlerde, 6ziimseyenlerin ise genellikle teknik alanlarda veya satis ve pazarlama gibi eylem
odakli islere egilimleri oldugu kabul edilmektedir.

Kolb'un 6grenen o6zellikleri tanimi ile egitim literatiiriinde yaygin olarak incelenen kisilik
ozellikleri arasindaki baglanti, deneyimsel 6grenme stilleri hakkinda fikir verebilir (Chamorro-
Premuzic, Furnham ve Lewis, 2007; Furnham, 1992; Giingor, Yayli, Sofraci ve Celik ,2016;
ibrahimoglu, Unaldi, Samancioglu, Baghbel, 2013; Kamarulzaman, 2012; Khan, vd., 2018; Li ve
Armstrong, 2015; Salehi, Hedjazi, Hossein ve Ebrahimi, 2018). Kolb (1984) daha 6nce Deneyimsel
Ogrenme Teorisi ile kisilik tipleri arasindaki iliskiyi tanimlamus, en biiyiik ve kaha iliskilerin
somut/soyut, hisseden/distinen, aktif/yansitici ve disadoniik/icedoniik arasinda ortaya ¢cikma
egiliminde oldugunu belirtmistir. Jung'un disadoniik/icedoniik ve hissetme/diisiinme boyutlari
bes faktorlii kisilik modeliyle de olduke¢a baglantilidir (6rnegin, Furnham, 1996; Li ve Armstrong,
2015). Kisilik arastirmalan ilerledikce, bes faktor modeli kisilik 6zellik yapisinin en etkili
modellerinden biri olarak ortaya ¢cikmistir (Costa ve Mccrae, 1992; McCrae ve Costa, 1987, 2003,
2007, 2008).

Bu tanimlar dogrultusunda, bu arastirmanin amaci Kolb'un 0grenme stilleri ile mimarlik
ogrencilerinin Kisilikleri arasindaki iliskiyi belirlemektir. Ayrica, mimarlik 6grencilerinin yas,
cinsiyet, akademik performans ve egitim yilinin etkisini arastirmak iizere tasarlanmistir.
Literatlirde, mimarlik 6grencilerinde Kolb'un 6grenme stilleri {izerine yapilan arastirmalar,
6grencilerinin baskin stillerinin yani sira gesitli 6grenme stillerinin cinsiyet, yas ve bu alandaki
akademik basari ile iliskili basar1 oranlar1 hakkinda cesitli bulgular iiretmistir (Ayalp ve Erman,
2015; Faizi ve Dezhasand, 2022; Fulani, Alagbe , Aderonmu , Jegede ve Adewale, 2016)
Maturakarn ve Moorapun, 2017; Mirmoradi, 2018). Ancak, bu ¢alismalarda 6grencilerin kisilik
ozellikleri degerlendirmeye katilmamustir. Ozellikle Kolb’'un Ogrenme Stilleri Envanteri ve Bes
Faktor Envanteri ile ilgili olarak, mimarlik 6grencileri arasinda 6grenme stili ile kisilik, cinsiyet,
yas, Ogrencilerin akademik basarisi ve egitim yili arasindaki iliskiyi inceleyen bir arastirma
bulunmamaktadir. Bu c¢alisma, ikinci, tiglincii ve dordiincii sinif mimarlik 6grencileri arasinda
ogrenme stili ile kisilik, cinsiyet, yas, 6grencilerin akademik basarisi ve mimarlk egitim yili
arasindaki iliskiyi arastirmayr amaclamaktadir. Olgme araci olarak Kolb'un Ogrenme Stilleri
Envanteri ve Bes Biiyiik Envanteri kullanilmistir. Veri analizi i¢in SPSS.29 yazilimi kullanilmistir.
Eskisehir Osmangazi Universitesi'nde ikinci, tigiincii ve dérdiincii sinif mimarlik égrencilerinden
olusan bir 6rneklem (N= 150) grubu sec¢ilmistir.

YONTEM

Bu ¢alisma, 2022-2023 Bahar déneminde Eskisehir Osmangazi Universitesi Mimarlik Boliimii’nde
okuyan ikinci, ticiincii ve dordiincti sinif mimarhk 6grencilerinden olusan toplam 150 adet
O0grencinin 6grenme Dbicimleri ile kisilik 06zellikleri arasindaki iliskiyi arastirmaya
odaklanmaktadir. Ayrica, secilen 6rneklem grubunun yas, cinsiyet, akademik performans ve
egitim yilinin bu iliski sistemine etkileri de arastirmanin diger hedefleri arasindadir. Sekil 3’'de
tanimlanan arastirma kullanilan é&lgeklerden Kolb'un Ogrenme Stilleri Envanteri yoluyla
ogrencilerin 6grenme stilleri, kisilik 6zelliklerinin tespiti ise Bes Biiyliik Envanteri yoluyla
degerlendirilmistir. Bu iki envanterin tercih edilme sebepleri ise mimarlik egitiminde hakim olan
O6grenme bicimlerinin deneyim, bilis ve eylem yoluyla gerceklesiyor olmasi ve Kolb’un Deneyimsel
Ogrenme modeli olarak tanimladifi model icin gelistirdigi Ogrenme Stilleri Envanterinin bu
O0grenme bicimlerini 6l¢meye odaklanmasi anlaminda tercih edilmistir (bkz. Demirbas ve
Demirkan, 2003, 2007; Mirmoradi, 2018). Diger yandan literatiirde, kisilik o0zelliklerin
degerlendirilmesi baglaminda gelistirilen Bes Biiyiik Envanterinin yaygin kabul goren ve bazilari
tarafindan kisiligin en sembolik 6lciisii olarak kabul edilen bir kisilik modeli olmasindan dolay:
tercih edilmistir (Li ve Armstrong, 2015). Buna ek olarak aciklik (yaraticilik, hayal giicii) ve
vicdanlilik (detaylara dikkat, organizasyon) gibi o6zelliklerin mimarlkta ihtiya¢ duyulan
becerilerle dogrudan iliskisi olmasi da bu envanterin tercih edilme sebebidir. Diger yandan
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Kolb'un Ogrenme Stilleri Envanteri ile énemli ve giivenilir bir korelasyona sahip olmas: da Bes
Biiylik Envanterinin kullanilmasinin bir diger sebebidir (bkz. Akbar, Khanam ve Manzoor, 2020;
Khan, vd., 2018; Li ve Armstrong, 2015). Arastirmada her iki envanter yardimiyla elde edilen
veriler Sosyal Bilimler icin Istatistik Programi olan SPSS.29 yazilimi ile hesaplanmustir.

Ol¢iim Kriterleri Olgiim Araa Degerlendirme Kriterleri

Ogrenme stilleri Kolb'un Ogrenme Stilleri mimarlk 6grencilerinin 6grenme stillerinin;
Envanteri ( Kolb, 1976) > deneyim, bilis ve eylem yoluyla saglanmasi

i ,,

Kisilik Ozellikleri Bes Biiyiik Envanteri mimarlikta ihtiya¢ duyulan becerilerle
(Costa ve McCrae, 1992) — dogrudan iligkisi olmasi

\ 4

Sekil 3. Arastirma kullanilan 6lgekler ve agiklamalari
Katilimcilar

Calismanin katihmcilar Eskisehir Osmangazi Universitesi Mimarlik Béliimii ikinci, ticiincii ve
dordiincii sinif 6grencilerinden olusan 150 6grencidir. Mimarlik béliimiintin birinci sinifinda
okuyan 6grenciler, heniiz akademik basar1 puanlari olmadigi i¢in ¢alisma disinda birakilmistir.
Katilimcilardan aragtirmanin gesitli boliimleri hakkinda ¢evrimici bir anket formu doldurmalari
istenmistir. Ogrenciler, o6gretim gorevlisi tarafindan teste katihmlarinin SurveyMonkey
(http://surveymonkey.com) aracilifiyla cevrimici olacagi konusunda bilgilendirilmis ve anket
linki ¢evrimici platformlar araciligiyla katilimcilarla paylasilmistir. 150 6grenci testlere goniillii
olarak katilmistir. Ayrica ¢alisma i¢in Eskisehir Osmangazi Universitesi Sosyal ve Beseri Bilimler
insan Arastirmalar1 Etik Kurulu’ undan 2023-13 ‘nolu etik kurul onayr alimmstir. ilk olarak
ogrencilerden onay formu doldurmalari istenmis, ardindan yas, cinsiyet, akademik performans ve
egitim yili bilgileri alinmistir. Daha sonra 6grencilere uygulanan iki envanter sirasiyla Kolb'un
Ogrenme Stilleri Envanteri ve Bes Biiyiik Envanteri olarak belirlenmistir.

Olcekler
Kolb'un Ogrenme Stilleri Envanteri

Ogrencileri 6grenme 6zelliklerine gore tanimlamak i¢in Ogrenme Stili Envanteri (Kolb ve Kolb,
2005) verilmistir. Envanterde toplam 12 soru bulunmaktadir. Her biri dért 6grenme stilinden
birine ait olan dort farkh ifade 6grenciler tarafindan degerlendirilmistir. Envanterin tamaminda
yer alan ilk dort ifade sirasiyla Somut Deneyim (SD), Yansitict Gozlem (YG), Soyut
Kavramsallastirma (SK) ve Aktif Deneyimleme (AD) ile ilgilidir (Delialioglu, 2003). Dort 6grenme
stili icin ham degerler 12 ile 48 arasinda degismektedir. Her bir maddede bulunan dért secenek 1
ile 4 arasinda puanlanmaktadir. 4’1l Likert 6l¢cegi kullanilarak sorular hazirlanmis olup, sorularin
puanlanmasi 1: hi¢ katilmiyorum 1 puan, 2: Katihlyorum 2 puan, 3: Ne katiliyorum ne
katilmiyorum 3 puan ve 4: tamamen katiliyorum cevabi da 4 puan alacak sekilde puanlanmistir.
Bu puanlamadan sonra birlestirilmis puanlar hesaplanmaktadir. Birlestirilmis puanlar Soyut
Kavramsallastirma (S.K)-Somut Deneyim (S.D) ve Aktif Deneyim (A.D.)-Yansitict Gézlem (Y.G)
birbirlerinden ¢ikartilarak hesaplanmistir ve bu islem sonucunda alinan puanlar -36 ile +36
arasinda degismektedir. S.K-S.D ile elde edilen pozitif puan 6grenmenin soyut, negatif puan ise
somut oldugunu; benzer sekilde, A.D-Y.G ile elde edilen puanlar, 6grenmenin aktif ya da yansitici
oldugunu gostermektedir (Giirsoy, 2008).

Daha yiiksek puanlar, belirli bir 6grenme stratejisine daha gli¢lii bir vurgu yapildigini
gostermektedir. Bir kisinin 6grenme stilini belirlemek icin dort 6grenme stilinin bulgularn
birlestirilmistir. (SK-SD) puani, somut dil yerine soyut dilin tercih edildigini gostermektedir.
Benzer sekilde, (AD-YG) puani da diisiince yerine eylemin tercih edildigini gostermistir. Envanter
Delialioglu (2003) tarafindan Tiirkceye cevrilmis ve anadili ingilizce ve Tiirkce olan iki
akademisyen 6l¢egi orijinal metinle karsilastirmigtir.
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Bes Biiytik Envanteri

Costa ve McCrae tarafindan 1992 yilinda gelistirilen Biiylik Bes Envanteri (BFI) kisilik 6zellikleri
cercevesi, bir kisinin Kkisiligi ile cesitli akademik eylemler arasindaki baglantiy1 anlamak icin
glvenilir ve etkili bir model olarak yaygin bir sekilde kabul gérmiistiir (Goldberg, 1992;
Komarraju, Karau, Schmeck ve Avdic, 2011; Siddiquei ve Khalid, 2018). Bir¢ok ¢alisma, bu Kolb'un
Ogrenme Stilleri Envanteri ile Bes Biiyiik Envanteri arasinda énemli ve giivenilir bir korelasyon
oldugunu gostermektedir (Akbar, Khanam ve Manzoor, 2020; Khan, vd., 2018; Li ve Armstrong,
2015). Aciklik, vicdanlilik, disad6niikliik, uyumluluk ve nevrotiklik Bes Biiylik Envanter 'in kisilik
ozellikleri olarak tanimlanmaktadir (McCrae ve Costa, 1989; John, Donahue, Kentle, 1991; Khan,
vd., 2018). Aciklik; benzersizligi, meraklilig1 ve yaraticiligi gerektirir. Disadontikliik; konuskanlik,
cesaret, vicdanlilik; dikkatlilik, sorumluluk, uyumluluk; iyi huyluluk ve cana yakinlik ile
karakterize edilir. Nevrotiklik ise tipik olarak kaygi, depresyon, kendinden siiphe duyma ve diger
olumsuz duygulara egilim olarak tanimlanir. Nevrotiklik de dahil olmak f{izere tiim kisilik
ozellikleri bir spektrumda yer alir. Biiyiik 5 baglaminda nevrotiklik bazen diisiik duygusal istikrar
veya olumsuz duygusallik olarak tanimlanir (Watters ve Spas, 2020).

Biiytik Begli, dort alt 6lgegi olan dortli Likert dlgegi (1 = kesinlikle katilmiyorum ile 4 = kesinlikle
katiliyorum) kullanan bes kisilik 6zelligini yansitan bes alt dlcege sahip 44 maddelik bir
bataryadan olusan bir envanterdir (Watters, 2017). Bazi maddeler tersten puanlanmistir. Olcek,
Watters (2017)'in ¢alismasimin ingilizce versiyonundan ana dili Ingilizce ve Tiirkce olan bir
uzman tarafindan Tiirkgeye cevrilmis, daha sonra ana dili Tiirk¢e olan baska bir uzman tarafindan
tekrar ¢evrilmistir. Test 6grencilere sunulmadan 6nce ¢eviri hatalari giderilmistir.

BULGULAR

Orneklem grubunda yaslar1 19-26 arasinda degisen 150 denek bulunmaktadir. Katilimcilarin 96's1
(%64) 22-24 yas araligindadir. Katilimcilarin 80'i (%53) kadin, 70'i (%47) erkektir. Katilimcilarin
ikinci sinif 6grencisi ( 50, %33), ticlincii sinif 6grencisi (58, %38,7) ve dordiinci simif 6grencisidir
(42, %28). Tablo 1’ de gorildiigii gibi tiim siniflardan 6nemli dl¢iide katilim saglanmistir.

Ilk olarak, Kolb'un Ogrenme Stilleri Envanteri- III test verileri kullamilarak dért 6grenme stili
arasindaki bireylerin orani hesaplanmistir. Degistiren 6grenme stiline sahip olanlarin kadin ve
erkek toplam sayis1 78 (%52) olup, bu say1 diger 6grenme stili tercihlerinden daha fazladir;
ogrencilerin cogunlugunun 6grenme stili tercihleri sirasiyla ayristiran (32, 21%), yerlestiren (31,
%?20) ve ozlimseyen (9, %7) seklindedir (Tablo 2). Tablo 3'de 6grenme stilleri envanterinin
guvenilirlik degerleri gosterilmektedir. Giivenilirlik i¢cin genel puan 0.770'tir ve bu oldukca
miikemmeldir (Kalayci, 2008). Oziimseyen o6grencilerin oranimin diisiik olmasinin soyut
kavramsallastirma icin daha disiik gilvenilirlik derecelerine (.505) katkida bulundugu
diistintilmektedir.
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Tablo 1. Katilimcilarin say1 ve oranlari

Katilimcilar N %
CINSIYET
KADIN 80 53
ERKEN 70 46
YAS
19-21 52 34.57
22-24 96 64.1
25 ve listii 2 1.33
OKUL YILI
IKINCI SINIF 50 333
UCUNCU SINIF 58 38.7
DORDUNCU SINIF 42 28
AKADEMIK PERFORMANS (GPA) )
1.00-2.00 31 20
2.00-3.00 58 38
3.00-4.00 61 42

Tablo 2. Ogrencilerin Cinsiyet, Yas Grubu, Egitim Yil ve Akademik performansina gére 6grenme
stilleri say1 ve yiizdeleri ile Kruskal Wallis (p) degerleri

Cinsiyet 'Yas Grubu Egitim y1l1 Okul akademik performans (GPA)

Kadin [Erkek [p 19-21 [22-24 |25 P [ki Ug Dort p 1.00- 2.00- [3.00-4.00 |p
listil 2.00 3.00

N % N [% N % N (% N % N % N % N (% N % N % N %

AY [19 23 |13 [18 |105 |15 |28 {3334 [0 |0 |492 16 (33 |22 |37 |10 |22 |[330 (10 (32 25 |43 [13 21 (040

0z 2 B [7 [t |794 |7 3 f11ji1 oo |818 |11 2|6 [10 |1 2 014 4 |12 |7 |12 [7 11 1980

DE (48 |60 (30 (42 040 21 |40 (3839 |2 [100 [229 |15 |30 [20 [34 26 |61 |757 |13 @41 (18 [31 30 49 |132

YE (11 (14 20 [39 |643 9 [19 |1416 0 |0 |[757 8 |16 |10 |17 |5 (11 |[004 4 (12 8 (13 [11 (18 |746

Not: AY: aynistiran, OZ: Oziimseyen DE: Degistiren, YE: Yerlestiren, (p=<.005).

Ikinci olarak, 6grenme stillerinin ortalama puanlar1 hesaplanmustir. Degistiren en yiiksek
ortalama puana sahipken, daha sonra sirasiyla ayristiran ve yerlestiren gelmektedir (sirasiyla
M=.41, M=.32, M=.15). Oziimseyen en diisiik ortalamaya sahiptir ( M=.12) ( Tablo 4). Bu bulgu,
mimarlik 6grencilerinin degistirenler olarak: somut olaylarn cesitli ac¢illardan gozlemleme
konusunda becerikli; harekete gegcmek yerine diistinmeyi tercih eden ve genellikle yaratici ve
duygusal olan kisilerdir. Smith ve Kolb (1996) soyut kavramsallastirmay1 ve yansitici gézlem
ozelligine sahip olan bu 6grencilerin mimarlik egitimi temel amaciyla da o6rtiisen bir 6grenme stili
oldugu ortadadir. Degistirenlerden kadinlarin sayisi (48) erkeklerden (30) daha fazladir ve bu
ogrencilerin % 401 19 ila 21 yas arasindadir. Bu orani %39 ile 22-24 yas arasi takip etmektedir.
Tablo 2’de belirtildigi tizere En fazla degistiren stiline sahip olan 6grenci doérdiincii sinif (%61)
gelmektedir ve cogu yliksek akademik performansa sahiptir (3.00-4.00 (%49).
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Tablo 3. Ogrenme Stilleri Envanterinin giivenilirlik degerleri

Ogrenme Stilleri, Siirecleri Cronbach’s alfa degeri
Somut deneyim _SD .669
Yansitic1 gézlem YG .595
Soyut kavramsallastirma_SK .505
AKktif deney_AD 713
Soyut-Somut (SK-SD) 597
Aktif-Yansitic1 (AD-YG) 403

* Toplam Cronbach’s alpha degeri =.770

Tanimlayic1 istatistiklerden sonra, tiim maddeler SPSS v.29'da Lilliefors diizeltilmis K-S
kullanilarak normallik test edilmistir. Ogrenme stillerinin ortalama puanlari, verilerin normal
dagilmadig bos hipotezini reddetmistir ( p<0.01). ( HO: Mimarlk 2.,3. ve 4. Sinif 6grencilerinin
6grenme stillerinin kisilik 6zelligi, yas, cinsiyet, akademik performanslari ve egitim yili ile bir iligkisi
yoktur. )

Mimarlik 6grencilerinin 6grenme stili, kisilik 6zellikleri, yas, cinsiyet, egitim yil1 ve akademik
performanslar1 arasinda bir fark olup olmadigini arastirmak i¢in Kruskal Wallis testi
uygulanmistir. Sonuglar degistiren ile cinsiyet (p=.040), 6ziimseyen ve yerlestiren ile egitim yil
(strasiyla p=.014, p=.004) ve ayristiran ile akademik performans (p=.040) arasinda istatistiksel
olarak anlaml fark oldugunu gostermistir (bkz. Tablo 2). Puanlarin ¢ogunun normal dagilim
gostermedigi goz 6ntline alindiginda, 6grenme stilleri, kisilik, yas, cinsiyet, egitim yili ve akademik
performans ile ne derece iliskili oldugunu belirlemek amaciyla katiimcilarin testlerdeki
performanslar1 arasindaki iliskiyi analiz etmek icin parametrik olmayan test istatistigi
Spearman's rho testi kullanilmistir (bkz. Tablo 4). Teste gore dért 6grenme stili arasinda; Somut
Deneyim (SD); Yansiticr Gozlem (YG), Soyut Kavramsallastirma (SK) ve Aktif Deney (AD) ile
negatif iliskilidir (p-<.001.).

Somut Deneyim (SD), yerlestiren, degistiren, disadoniikliik, uyumluluk ve akademik performans
(GPA) ile pozitif iliskilidir (sirasiyla; p<.001, p=.006, p=.003, p=.002, p=.002). Ayrica, Yansitici
Gozlem (YG) degistiren, ayristiran, disadoniikliik ve uyumluluk ile pozitif yonde iliskilidir
(sirasiyla p=.022, p=.035, p<.001, p=.016;). Soyut Kavramsallastirma (SK), degistiren ve
oziimseyen ile negatif, ayristiran ile pozitif korelasyon gostermistir (p-<.001, p<.001). Aktif
Deneycilik (AD), degistiren ile negatif (p-<.001), yerlestiren ve uyumluluk ile pozitif bir
korelasyon gostermistir (p<.001) ( bkz. Tablo 4) .

Dort o6grenme stili arasinda, degistiren; ayristiran ve 0ziimseyen ile negatif bir korelasyona
sahiptir (p-<.001). Ayrica degistiren; disadoniikliik, vicdanlilik ve aciklik ile pozitif yonde
iligkilidir (sirasiyla p=.006, p=.038, p=.022). Benzer sekilde degistiren, cinsiyet ve egitim yil ile
pozitif korelasyon gostermistir ( p=.040, p=.003) .Diger yandan ayristiran, 6ziimseyen ile negatif
bir korelasyona sahiptir (p=-.002). Ayrica 6ziimseyen ile disadoniikliik arasinda negatif bir
korelasyon vardir (p=-<.001). Agiklik, 68rencilerin yas1 ( p=.047) ve egitim yili ile pozitif bir
korelasyona sahiptir ( p=.006) ve son olarak 6grencilerin akademik performansi (GPA) ) egitim
yili ile pozitif iliskilidir ( p=.010) ( bkz. Tablo 4).
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Tablo 4. Tim degiskenler icin ortalama, standart sapma, gtivenilirlik ve korelasyonlar (n = 150)

M SD 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16
1.CiINS. .69 .46
3
2.EGYIL 29 .78 .14
5 4 3

3.SD 34. 35 .09 .010
53 5 3
4.YG 34. 3.2 .35 .051 -

30 6 7 <.00
1
5.5K 36. 3.1 .52 .715 - -
39 2 9 <.00 <.00
1 1
6.AD 37. 3.8 .94 324 - - <.00
47 3 0 <.00 <.00 1**
1™ 1
7.YE .15 .36 .64 .619 <.00 .923 .337 <.00
2 a4 1 1

8.DE .41 .49 .04 .003 .006 .022° - - -
3 (1 " ) <.00 <.00 <.00

1" 1 1
9. AY 32 .46 .10 .463 .108 .035" <.00 .302 - -
8 6 1 <.00 <.001
PR
10. 6z 12 .32 .79 - - - - .322 .055 - -
6 5 .003 <.00 <.00 <.00 <.001 .002
o 1 1% 1 o wx
11.DIS 26 .26 .86 .320 .003 <.00 .006" .551 .668 .006" .932 -
2 3 9 = 1 * * <.00
1
12.UY 2.7 .20 .14 .634 .002 .016" .053 <.00 .197 .161 .060 .393 .070
5 5 0 o 1
13.vViC 2.8 .20 .15 .107 .484 .555 .320 .223 .841 .038" .356 - .079 .28
3 6 4 .042" 0
14.NEV 25 .22 .97 .115 .328 .18 .164 .818 .534 .622 .064 - 150 99 <.00
8 5 9 .009" 3 1

15.ACIK 2.8 .22 .60 .006 .518 .688 .144 .809 .794 .022° .053 .334 <.00 .00 <.00 -

7 2 5 1 5™ 1™ .04
3
16.GPA 2.2 .75 .93 .010 .002 .370 .403 .371 .463 .232 .090 .846 .910 .22 .718 .38 .80
0 9 2 * > 0 3 0
17.YAS 1.6 .50 .16 <.00 .892 .485 .735 .901 .571 .753 .665 .639 .199 .53 .233 .56 .04 .29
6 o 3 1 5 6 777

Not. AY: aynistiran, OZ: Oziimseyen DE: Degistiren, YE: Yerlestiren, .SD : Somut Deneyim YG: Yansitic1 Gézlem SK: Soyut
kavramsallastirma, AD: Aktif deney, DIS: Disadéniikliik,, UY: Uyumluluk, VIC: Vicdanhlik, NEV : Nevrotiklik ACIK: Agiklik
, M = ortalama; SD = Standard sapma, Pearson iki-kuyruklu test. * p<.05.x% p<.01.

Bulgularin gegerliliginin devam ettigini dogrulamak icin degiskenler lizerinde ¢oklu regresyon
analizi yapilmistir (Tablo 5). SPSS (versiyon 29) kullanilarak, dort cesit 6grenme stili, bes kisilik
faktori, yas, cinsiyet, egitim y1l1 ve akademik performans arasindaki iliskileri incelemek icin sekiz
regresyon analizi yapilmistir. Ik analiz (Model 1) somut deneysellik, bes kisilik faktorii, yas,
cinsiyet, egitim diizeyi ve akademik performans arasindaki iliskiye odaklanmistir. Ikinci analiz
(Model 2) yansitici gozlem (YG), bes kisilik faktort, yas, cinsiyet, egitim diizeyi ve akademik
performans arasindaki iliskiyi incelemistir. Uciincii analiz (Model 3) Soyut Kavramsallastirma
(SK), yas, cinsiyet, egitim y1l1 ve akademik performansini bes kisilik 6zelligi icin degerlendirmistir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalar1 Dergisi 509
Journal of Interdisciplinary Educational Research 2023;7(16);500-517



Disiplinlerarasi Egitim Arastirmalar: Dergisi

Dordiincii analizde (Model 4) aktif deney (AD), bes kisilik 6zelligi, yas, cinsiyet, egitim diizeyi ve
akademik performans incelenmistir.

Besinci, altinci, yedinci ve sekizinci analizler (Model 5,6,7,8) sirasiyla degistiren, yerlestiren,
ayristiran ve 6zlimseyen ile bes kisilik 6zelligi, yas, cinsiyet, egitim yili ve akademik performans
arasindaki iliski incelemistir. Ilk dort analizde bagimh degisken dért 6grenme stili boyutudur.
Regresyon varsayimlari olan normallik, regresyonun homo-elastikligi ve aykir1 degerlerin
olmamas1 SPSS regresyonu kullanilarak degerlendirilmistir. Standartlastirilmamis regresyon
katsayis1 b, bununla iliskili F ve R2 ve standartlastirilmis regresyon katsayilar1 Tablo 5'te
gosterilmistir. Bes kisilik faktériiniin regresyon katsayilari disadoniiklik ve uyumluluk,
vicdanllik, a¢iklik ve nevrotiklik ile istatistiksel olarak anlamli oldugunu géstermistir. SD'nin
regresyon katsayisi disadoniik ve uyumluluktaki varyansin ylizde 23.3"linii (R2 = 23.3, p<.001,
p=.004) acgiklamaktadir. Ayrica SD, akademik performanstaki varyansin yilizde 23.3'linii
aciklamaktadir (R2 = 23.3, p=.019). YG' nin regresyon katsayisi1 disadoniikliik ve uyumluluktaki
varyansin yuzde 20,5'ini (R2 = 20,5, p<.001,p=.004) agiklamaktadir. Ayrica YG, egitim yilindaki
varyansin yiizde 32'sini aciklamaktadir (R2 = 32, p=.032). Ek olarak, SK regresyon katsayisi
disadontklik (R2 = 14, p=.002) , uyumluluk (R2 = 14, p=.025) ve agiklik (R2 = 14, p=..038)
degiskenlerindeki varyansin ylizde 14'iinii agiklamaktadir. AD regresyon katsayisi uyumluluk
(R2 =15.3, p<.001) ve vicdanlilik (R2 = 15.3, p=.044) degiskenlerindeki varyansin yiizde 15.3"linii
aciklamaktadir. Degistiren regresyon katsayisi cinsiyet (R2 = 14.1, p=.018) ve egitim yili (R2 =
14.1, p=.018) degiskenlerindeki varyansin yiizde 14.1'ini agiklamaktadir. Oziimseyen regresyon
katsayis1 disadontikliik (R2 = 15.9, p=.002) ve nevrotiklik (R2 = 15.9, p=.046) ve egitim y1l1 (R2 =
15.9, p=.015) degiskenlerindeki varyansin yiizde 15.9'unu aciklarken, yerlestiren ve 6ziimseyici
degiskenleri diger degiskenlerle iligkili bulunmamaistir.
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Tablo 5. Ogrenme stilleri, kisilik alt 6lcekleri, yas ile coklu regresyon analizleri

MODEL Y= bagimh degisken Yordayicilar: Standartlagtirllmamis b t p-value
1  Y=SOMUT DENEYIM (SD) DISADONUKLULUK 4.314 3.960 <.001** 4.720 233
UYUMLULUK 4.100 2.955 .004*
VICDANLILIK -439 -.290 772
NEVROTIKLIK 1.285 972 .333
ACIKLIK -2.814 -1.859 .065
YAS -592 -1.019 310
EGITIM YILI 714 1.866 .060
CINSIYET 1.093 1.842 .068
GPA .850 2.363 .019*
2 Y= YANSITICI GOZLEM (YG) DISADONUKLULUK 4.277 4.196 <.001** 4.001 .205
UYUMLULUK 3.823 2.945 .004*
VICDANLILIK -976 -.688 492
NEVROTIKLIK 1.606 1.298 .196
ACIKLIK -2.554 -1.804 .073
YAS -418 -.769 443
EGITIM YILI 763 2.168 .032*
CINSIYET 743 1.340 .183
GPA 122 .362 718
3 Y= SOYUT KAVRAMSALLASTIRMA DISADONUKLULUK 3.212 3.173 .002* 2.525 140
(SK) UYUMLULUK 2.932 2274 .025*
VICDANLILIK -1.628 -1.157 .249
NEVROTIKLIK 1.916 1.559 121
ACIKLIK -2.950 -2.098 .038*
YAS -.025 -.046 963
EGITIM YILI -307 -877 .382
CINSIYET -125 -227 .821
GPA 402 1.202 231
4 Y= AKTIF DENEYIM (AD) DISADONUKLULUK .340 276 .783 2.806  .153
UYUMLULUK 6.425 4.089 <.001**
VICDANLILIK -3.492 -2.035 .044*
NEVROTIKLIK 1.627 1.086 279
ACIKLIK 666 .389 .698
YAS -223 -339 .735
EGITIM YILI -.628 -1.473 143
CINSIYET .593 .884 .378
GPA .385 .945 .346
5 Y= DEGISTIREN DISADONUKLULUK .304 1.906 .059 2551 141
UYUMLULUK 175 861 .390
VICDANLILIK 212 .955 .341
NEVROTIKLIK -139 -715 476
ACIKLIK 061 276 .783
YAS -.023 -272 .786
EGITIM YILI 132 2.387 .018*
CINSIYET 132 2.387 .018*
GPA .020 .372 711
6 Y= YERLESTIREN DISADONUKLULUK -.080 -.643 .521 450 028
UYUMLULUK 171 1.080 .282
VICDANLILIK -.055 -317 751
NEVROTIKLIK 113 747 456
ACIKLIK 107 617 .538
YAS -.045 -677 .500
EGITIM YILI -.024 -553 .581
CINSIYET -.019 -.284 777
GPA 034 824 411
7 Y= AYRISTIRAN DISADONUKLULUK 110 .704 483 1.627 .095
UYUMLULUK -324 -1.631 .105
VICDANLILIK -.062 -.285 776
NEVROTIKLIK 281 1.487 139
ACIKLIK -.240 -1.110 .269
YAS .036 439 661
EGITIM YILI -.019 -.359 .720
CINSIYET -142 -1.678 .095
GPA -.058 -1.132 .260
8 Y= OZUMSEYEN DISADONUKLULUK -334 -3.193 .002 2935 159
UYUMLULUK -.023 -174 862
VICDANLILIK -.095 -.656 .513
NEVROTIKLIK -.255 -2.013 .046
ACIKLIK 072 497 .620
YAS .032 .568 571
EGITIM YILI -.089 -2.452 .015
CINSIYET -.001 -013 .989
GPA .005 135 .892
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TARTISMA

Bu calisma, Eskisehir Osmangazi Universitesi'ndeki mimarhik égrencilerinin 6grenme stillerini
arastirmayi ve 6grenme stilleri ile Kkisilik, cinsiyet, yas ve akademik performanslari ve egitim
yillar1 arasindaki iliskiye odaklanir. Sonuglar, 150 6grencinin yiizde 40'inin degistiren, %32’sinin
ayristiran olmasi ile mimarlik 6grencilerinin baskin 6grenme stilinin degistiren oldugunu
gostermistir. Bulgulara gore, degistiren kadinlarin sayisinin erkeklerden daha fazla oldugu ve
degistiren 6grencilerin yiizde 67'sinin 22-24 yaslar1 arasinda oldugu tespit edilmistir. En fazla
degistiren 6grenme stilindeki 6grenciler dordiincii simif (%61) ve liglincii sinifta (%34) oldugu ve
cogunun yiiksek akademik performansina sahip oldugu goriilmustiir.

Toplam 50 kisi olan ikinci simif 6grencilerinde baskin olan 6grenme stilinin ayristirici ( %33) ile
degistiren (%30) oldugu tespit edilmistir. Ayni sonug toplam 58 kisi olan tiglincti sinif 6grencilerin
de ise baskin olan 6grenme stilinin ayristirici ( %37) ile degistiren (%34 ) oldugu gérilmustur.
Bu anlamda ikinci ve tigiincii sinif 6grencilerinin benzer 6grenme stiline sahip oldugu ve ¢ok az
farkla ayristiric stile sahip olduklar1 goriilmiistiir. Ayristiranlarin 6grenme yonelimleri soyut
kavramsallastirma ve yansitici gézlem oldugundan, bu 6grenciler yargida bulunmadan 6nce
gozlem yapma, konulara farkli perspektiflerden bakma becerisine sahiptir, ayrica fikirleri
mantiksal olarak analiz edebilir, sistematik olarak planlayabilir ve bir durumun entelektiiel
anlayisina gore hareket edebilirler (Ayalp, 2016). Ayrica ayristiranlar bilgiyi organize etme,
kavramsal modeller gelistirme, teorileri ve fikirleri test etme ve nicel verileri analiz etme
becerisine sahiptir (Kolb, 1984). ikinci ve ti¢iincii siniftaki mimarlik egitimi, 6grencileri yeni
diisiinme ve hareket etme yollar1 gelistirmeye, yeni fikirler denemeye, sorunlara en iyi yaniti
secmeye, hedefleri tanimlamaya ve secimler yapmaya yonlendirir.

Buna karsilik, dordiincii sinif 6grencilerinin baskin 6grenme stilleri % 61 ile degistiren oldugu
tespit edilmistir. Hayal giicii kuvvetli, fikir liretmede iyi, duruma farkl agilardan bakabilen ,
deneyime acik, sorunlari taniyan ve arastiran 6zellikleri ile degistirenler ayni zamanda da somut
olaylari gesitli acilardan gozlemleme konusunda becerikli; harekete gecmek yerine diistinmeyi
tercih ederler. Diger yandan bu 6grenme stiline sahip olan 6grenciler problem ¢6zmeye yatkin, iyi
organize olmus, calismaya odakl, iyi liderlik ve odaklanma 6zelliklerine sahip bireyler olarak tarif
edilir.

Ogrenme stilleri ve Kisilik arasindaki korelasyonlar dogrultusunda, bulgular degistiren
ogrencilerin baskin kisilik 6zelliklerinin disadoniikliik, agiklik ve vicdanlhlik oldugunu ortaya
koymustur. Degistirenlerin iyimser, yeni insanlarla tanismaya ve 6zgiin etkinliklere katilmaya ilgi
duyan kisiler oldugu ve grup calismasi, agik fikirli dinleme ve bireysel geribildirim alma gibi
ayristirici stillerin bu arastirmada 6nemli iliskiler ortaya ¢ikardigi aciktir (Kolb,2015). Vicdanlilik,
bir gorevi iyi yapma ve kisinin baskalarina karsi yiikiimliiliiklerini ciddiye alma diirtiistdiir.
Motivasyonsuz ve kaotik olmanin aksine, vicdanl insanlar genellikle ¢caliskan ve organize olurlar.
Diger taraftan, aciklik bir kisinin zihin acikligini, yaraticiigimi ve icgorisiini ifade eder.
Disadoniikliik, hos duygular hissetme egiliminin yani sira sokulgan, hareketli ve enerjik olma gibi
ozelliklerle karakterize edilir. Disadontikler ayrica sicaklik, pozitivizm, sokulganlik ve heyecan
ihtiyaci ile karakterize edilir (Lucas ve Diener, 2001; Kolb, 2015). Bu tanimlardan yola ¢ikarak,
bu calismada degistiren olarak tanimlanan 6grencilerin organize, disa doniik, yaratici ve agik
fikirli bireyler olduklari ortaya ¢ikmistir ki mimarlik egitiminde 6grencilerin bu 6zelliklere sahip
olmalar1 gerekmektedir.

Bu arastirma, 150 mimarlik 6grencisinden olusan bir érneklem kullanarak, kisilik ile Kolb'un
deneyimsel 6grenme yontemi arasindaki baglantiy1 da incelemekte ve bireysel farkliliklar
hakkindaki bilgilerimize katkida bulunmaktadir. Disadoniikliik somut deney, yansitici gozlem ve
soyut kavramsallastirma ile iligkilendirilmistir. Somut deneyler insanlarla iliski kurmak,
duygulara ve insanlara duyarli olmakla ilgili oldugundan bu sonu¢ makul gériinmektedir.
Regresyon analizi, disadoniik 6grencilerin yeni bilgileri aktif deneyimlerden ziyade somut
deneyimler yoluyla edinmeye yatkin olduklarini, deneyimleri degistirme egiliminde olduklarini
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ve esnek bir 6grenme stiline sahip olduklarini ortaya koymustur. Dolayisiyla disadonitikliik,
Kolb'un (1984) deneyimsel 6grenme dongiistiyle iliskili tek kisilik 6zelligi olarak gosterilmistir.
Fry (1978) ve Kolb (1976) MBA o6grencileri ve mimarlik yiiksek lisans 6grencileri tizerinde
yaptiklar1 c¢alismalara dayanarak, cevredeki duyusal, algisal ve sembolik ydnelimlerin
ozelliklerinin somut deneyim, yansitici gozlem ve soyut kavramsallastirmada 6grenen
becerileriyle iliskili ve gerekli oldugunu kesfetmistir (akt. Kolb, 2015). Fry (1978) ve Kolb'un
(1976) arastirmalari, disadoniikliik ile somut deneyim, yansitici gozlem ve soyut
kavramsallastirma arasindaki en giiclii iliskiyi dogrulayarak, degistirenlerin mantik, benzersizlik
ve problem ¢6zmeye sistematik, bilimsel bir yaklasimdan ziyade sezgisel, sanatsal bir yaklasim
yerine duyguyu nasil vurguladiklarini géstermektedir. Bu ¢alisma, kisilik faktorleri ve 6grenme
stillerinin mimarlik egitimi lizerindeki etkisine dair bazi1 6nemli i¢gériiler saglamasina ragmen,
sinirhliklarin1 da belirtmek gerekir. En o6nemlisi, gelecekteki arastirmalar sadece not
ortalamalarini degil, ayn1 zamanda 6grencilerin mimarlik stiidyosundaki tasarim siireci yoluyla
elde ettikleri tasarim becerilerinin 6lciilmesi ile de iliskilendirilebilir.

SONUC

Ogrenme stillerini tanimlamak i¢in en yaygin kullanilan araglardan biri olan Kolb'un 6grenme stili
envanteri ve kisiligi tanimlamak icin yaygin olarak kullanilan Biiyiik bes envanteri, Eskisehir
Osmangazi Universitesi 150 adet mimarlik 6égrencisinin kisilik ve 6grenme stilleri arasindaki
iliskiyi belirlemek i¢cin kullanilmistir. Yapilan arastirmada 6grencilerin biiyliik ¢ogunlugunun
degistiren 6grenme stillerine sahip oldugu goriilmiistiir. Bu sonug, mimarligin bir sanat formu
olarak kabul edilmesi, mimarlarin yaraticilik, hayal giicii ve estetigi kullanmasi nedeniyle anlamh
bulunmustur. Ayrica degistirenlerin, alternatif fikirler ve cikarimlar iiretme, metaforlar icat etme,
beyin firtinasi ve arastirma yapma, bulgular1 paylasma ve o6grendiklerini yansitmak igin
sorgulamaya dayali o6grenme gibi faaliyetlerde bulunduklar1 icin mimarlik egitimi
arastirmalarinda 6nemli bir bulgu olarak kabul edilmelidir. Neredeyse tiim degistirenlerin en
ylksek akademik performansa sahip olmasi da degistirenlerin mimarlik egitiminde daha basaril
oldugu seklinde yorumlanabilir.

Kisilik 6zellikleri ve 6grenme stilleri arasindaki iliskiye bakilinca da degistiren 68rencilerin baskin
kisilik oOzelliklerinin disadéniikliik, agiklik ve vicdanlilik oldugu saptanmistir. Bu anlamda
disadontk kisiler tipik olarak sosyal, enerjiktir ve baskalariyla etkilesime girmekten hoslanirlar.
Bu anlamda bu ozelliklere sahip 6grenciler akranlariyla aktif olarak etkilesime girebilecekleri
grup tartismalarinda ve isbirligine dayal projelerde basarih olabilirler. Ornegin miinazaralar,
sunumlar veya grup beyin firtinasi oturumlari gibi interaktif unsurlar iceren yéntemleri tercih
edebilirler. Diger yandan agiklik diizeyi ytliksek 6grencilerin yaratici diisiinme ve kavramlari farkl
perspektiflerden kesfetmeyi gerektiren gorevlerde basarili olmalart muhtemeldir. Genellikle yeni
metodolojilere, teorilere ve 6grenmeye yonelik alisiimadik yaklasimlara daha acgiktirlar. Genis ilgi
alanlari, farkli konular arasinda baglanti kurmalarina yardima olarak 6grenme deneyimlerini
gelistirebilir. Yiiksek vicdanliliga sahip kisiler ise yenilik¢i diisiinceyi sistematik bir yaklasimla
dengeleyerek yaratici projeleri etkili bir sekilde yonetmek icin organize yapilarini kullanabilirler.
Vicdanl yapilari, hassasiyet gerektiren alanlarda degerli bir beceri olan islerinde ayrintilara ¢ok
dikkat etmelerine yardimci olabilir.

Egitimciler, sosyal etkilesim ve yaratic1 6zgtrliik ihtiyacini, degistirenlerin vicdani yoniine hitap
eden yapilandirilmis bir yaklasimla dengelemeyi hedeflemelidir. Degistirenlerin grup
ortamlarinda yaratici yonlerini kesfetmeye tesvik ederken, ayni zamanda net ydnergeler ve
hedefler saglanmalidir. Ayrica gesitli 6gretim yontemleri hazirlanarak disadoniik 6zellige sahip
Ogrencilerin (grup calismasi, tartismalar), aciklik 6zelligine sahip 6grencilerin (yaratici 6devler,
yeni fikirlerin kesfi) ve vicdanlhlik 6zelligine sahip 6grencilerin ise (yapilandirilmis projeler, net
beklentiler) hitap eden cesitli 6gretim yontemleri kullanilabilir. Bu dinamikleri anlamak,
egitimcilerin 6gretim stratejilerini degistirenlerin ihtiyaclarina daha iyi uyacak sekilde
uyarlamalarina yardimci olabilir ve sonucta 0Ogrenme deneyimlerini ve akademik
performanslarini artirabilir.
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Bu anlamda egitmenlerin, 68rencilerin ¢esitli 68renme stillerine sahip oldugunu kabul etmeli ve
bu farkindalik ile daha kapsayici ve etkili 6grenme ortamlari yaratmalar: miimkiin olabilir. Ayrica
egitim miifredati, calismada tespit edilen farkli 6grenme stillerine hitap eden aktivitelerin bir
dengesini icerecek sekilde doniistiirtilebilir. Her bir 6grencinin farkli 6grenme stiline sahip oldugu
fikri benimsenerek farkl kisilik tipleri i¢in katilimi artiran 6gretim stratejileri uygulanabilir. Bu
sonug, ders iceriklerini erisilebilir ve anlasilabilir kilmak i¢in 6grencilerin sahip oldugu 6grenme
stillerinin farkinda olmasi gereken mimarlik egitimcileri icin 6nemlidir. . Bdylece, mimarlhk
ogrencilerinin 6grenme stillerine gore miifredatlarin hazirlanmasi akademik performanslarini
artirabilir.

Bu arastirmanin giiclii yoénleri hem Kolb'un Ogrenme Stili Envanterini hem de Bes Biiyiik
Envanterini entegre ederek kisiligin 6grenme stillerini nasil etkiledigine dair biitiinsel bir bakis
acisi sunuyor olmasidir. Diger yanda yaraticiligin ve pratik becerilerin cok 6nemli oldugu bir alan
olan mimarlik 6grencilerine odaklanilmasi, calismayi 6zellikle ilgili ve hedefe yonelik kilmaktadir.
Ayrica bulgular, mimarlik alanindaki egitimciler i¢cin uygulanabilir dneriler sunmakta ve 6gretim
yontemlerini cesitli 6grenme stilleri ve Kkisilik 06zelliklerine goére uyarlamanin yollarini
onermektedir. Disadoniiklik ile belirli 68renme yontemleri (somut deneyler gibi) arasindaki
iliskiyi arastirmak icin regresyon analizinin kullanilmasi, bu iligkilerin incelikli bir sekilde
anlasilmasini sagladigl icin glcli bir yon olarak kabul edilmektedir. Diger yandan arastirma tek
bir liniversiteden 150 68renci ile sinirhidir. Daha biiyiik ve daha gesitli bir 6rneklem, bulgularin
genellenebilirligini artirilmasi saglanabilir. Ayrica ¢alismanin bulgular1 Eskisehir Osmangazi
Universitesi'nin kiiltiirel ve egitim baglamina 6zgii olabilir ve diger kiiltiirel ortamlar icin gecerli
olmayabilir. Calismada giiclii nicel yontemler kullanilmis olsa da nitel yontemlerin de dahil
edilmesi, 6grencilerin 6grenme stillerini ve kisilik 6zelliklerini nasil algiladiklarina dair daha derin
ongoriiler saglayabilir.

Bu arastirma ile 6grenme stilleri ve akademik performansin daha fazla arastirilmasi konularinda
gelistirilebilecek ileriki arastirmalarda mimarlik 6grencilerinde 6grenme stillerinin ve akademik
performansin zaman i¢inde nasil gelistigini gozlemlemek icin boylamsal arastirmalar
yuritiilebilir, ayrica bulgularin evrenselligini veya 6zgiinliigiinii anlamak i¢in 6grenme stillerini
ve akademik performansi farkh kiiltiirel ve egitimsel baglamlarda karsilastirma calismalari
yapilabilir. Bunlara ek olarak mimarlik egitiminde c¢esitli 6grenme stillerine gére uyarlanmis
farkli 68retim yontemlerinin etkinligi incelenebilir ve bu yolla farkli 6grenme stillerine hitap eden
miifredat degisikliklerinin 6grenci katilimini ve 6grenme ¢iktilarini nasil etkiledigi arastirilabilir.
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Abstract

This study investigates the learning styles of architecture students and their relationship with personality,
gender, age and academic performance over three academic years. Using Kolb's learning style inventory
and the Big Five Inventory, common learning types and personalities were identified. The results show that
divergers and assimilators are the primary styles, with divergers predominating in the fourth year, and
assimilators in the second and third years by a small margin. Correlations between learning styles and
personality reveal that switchers exhibit extraversion, openness and conscientiousness. The findings
suggest that architecture instructors should take students' learning preferences into account for effective
course material presentation.

Keywords: Kolb's experimental learning styles, Big Five Inventory, architecture students, personality,
gender, age, GPA

INTRODUCTION

The literature has extensively discussed the topic of determining students' thinking styles and
personality traits in educational research, particularly since the 1990s. Numerous studies (Ayalp,
2016; Busato, Prins, Elshout, & Hamaker, 1999; Chamorro-Premuzic, Furnham, & Lewis, 2007;
Durling, Cross, & Johnson, 1996; Fatahi, Moradi, & Kashani-Vahid, 2016; Geisler-Brenstein,
Schmeck, & Hetherington, 1996; Ibrahimoglu, Unaldi, Samancioglu, Baglibel, 2013; Khan, et al.,,
2018; Khatibi and Khormaei, 2016; Li and Armstrong, 2015; Olsson, Lachmann, Kalén, Ponzer,
and Mellstrand Navarro, 2020; Siddiquei and Khalid, 2018; Zonash and Naqvi, 2011) have
contributed to this area of research. A comprehensive search using the Web of Science database
yielded 237 full-text papers related to the topic of learning styles and specifically focusing on
personal characteristics (URL-1). There are a total of 48 full-text articles in this field in the Scopus
database (URL-2). No publications were discovered when the keyword "architectural education”
was used in both of these searches (URL-3, URL-4). Only 19 studies were retrieved from the
National TR Index database during the search (URL-5). No study was identified when the keyword
"architectural education"” was used in this search (URL-6). The current study does not find any
existing research in national or international databases that investigates the correlation between
learning style, personal traits, age, gender, and academic achievement in architecture education.
This study addresses a significant vacuum in the existing literature and offers valuable insights to
educators in the field of architecture education. It specifically examines the relationship between
students' learning styles and specific personality features. The limited availability of such studies
regarding the establishment of architecture education curricula therefore positions this study as
a valuable reference. Moreover, this study will enable educators to comprehend the specific
learning situations in which students with particular personality qualities, such as extraversion,
openness, and conscientiousness, can achieve greater success. This understanding will facilitate
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the creation of captivating and engaged classroom experiences. Furthermore, this research
establishes a significant basis for future investigations into the convergence of personality,
learning styles, and academic achievement, not just within the field of architecture but also across
other academic fields. Employing both Kolb's Learning Style Inventory and the Big Five Inventory
offers a comprehensive methodology for examining learning styles and personality traits.

Some studies explore the correlation between students' personality traits and learning styles
(Durling, Cross, & Johnson, 1996). Others investigate the connection between learning style and
academic achievement (Cano, 1999; Demirkan & Demirbas, 2010; Karimi Moshaver, 2012; Khan,
et al, 2018; Kvan & Yunyan, 2005; Tezel & Casakin, 2010). Additionally, certain studies examine
the relationship between learning styles and achievement, motivation, gender, age, and university
type (Ayalp, 2016; Busato, Prins, Elshout, & Hamaker, 1999; Furnham, 1992; Mirmoradi, 2018).
Durling, Cross, and Johnson (1996) examined the cognitive and learning frameworks utilized by
design students with a focus on art-based design. They also provided an analysis of the personality
traits exhibited by these students. Researchers discovered that designers possess comparable
learning models and provided pertinent recommendations to enhance instruction and learning.
Mirmoradi (2018) examined the learning styles of architecture students using Kolb's experiential
learning theory as a framework.

In recent times, researchers in the field of architecture and design education have begun to
explore several elements related to students' learning styles and personality traits (Demirbas &
Demirkan, 2003; Demirkan & Demirbas, 2007, 2010; Kim et al., 2013). Research indicates that
design students benefit from experiential learning, cognitive processes, and active problem-
solving while tackling design difficulties (Demirbas & Demirkan, 2003). Thus, design education
aligns with Kolb's Experiential Learning Theory (1984) as supported by Demirbas & Demirkan
(2003, 2007) and Mirmoradi (2018). In addition, Kolb's theory offers practical guidelines for
incorporating a range of teaching methods in a course. It also provides a theoretical rationale for
current educational practices and suggests ways to enhance them. Furthermore, it emphasizes the
significance of promoting critical thinking among students and providing them with feedback to
enhance their learning. Moreover, it assists in creating an inclusive classroom environment that
acknowledges diversity and highlights the importance of integrating various learning styles for
optimal learning outcomes (Healey & Jenkins, 2000). This study intends to examine the learning
style of architecture students by specifically focusing on Kolb's Experiential Learning Theory
(ELT).

According to Experiential Learning Theory, learning is defined as the process of transferring past
experiences into new knowledge. Knowledge is generated through the process of comprehending
and altering one's experiences (Kolb 2015: 41). This model demonstrates that the process of
acquiring knowledge and understanding through grasping involves two interconnected stages:
Concrete Experience (CE) and Abstract Conceptualization (AC). Additionally, there are two
methods of adjusting one's experience: Reflective Observation (RO) and Active Experiential
Learning (AL). The Experiential Learning Theory posits that the optimum learning cycle will differ
based on the individual's learning style and circumstances (Kolb, 2015; Kolb, Boyatzis, &
Mainemelis, 2001). Figure 1 illustrates Kolb's four-stage learning cycle, which commences with
the acquisition of concrete experience (CE) and progresses to reflective observation (RO) of such
experience. After the process of theory construction or abstract conceptualization comes active
experimentation (AE), which is also known as active experiential learning. Consequently, the cycle
persists as experiences generate novel tangible perceptions (Furnham, 1992). The concrete
experience (CE) approach focuses on the direct encounter and active engagement with present-
day human occurrences. It places a higher importance on emotions rather than logic, the
distinctiveness and intricacy of the current situation rather than theories and generalizations, and
an intuitive and creative method of addressing problems rather than a scientific approach. They
possess a positive perspective on life. The person is eager to socialize with unfamiliar individuals
and participate in genuine experiences (Kolb, 2015: 105). Reflective observation (RO) aims to
ascertain the significance of concepts and situations by use of meticulous observation and
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unbiased description. Reflective individuals possess a propensity for independently evaluating
the worth of various entities and possess a skillful ability to comprehend their importance. They
possess a remarkable ability to perceive and comprehend many perspectives. These individuals
value determination, equity, and well-informed judgment (Kolb, 2015: 105). The abstract
conceptualization approach is specifically designed to prioritize the logical analysis, generation of
ideas, and comprehension of concepts (AC). An individual who possesses an abstract-conceptual
orientation derives pleasure from and demonstrates exceptional skill in meticulous planning,
abstract symbol manipulation, and quantitative analysis. Individuals that possess this orientation
prioritize precision, rigor, and discipline while studying ideas. They also appreciate the aesthetic
appeal of a cohesive system of ideas (Kolb, 2015: 105). Active experimentation (AE) is a cognitive
approach that places emphasis on actively modifying individuals and their surroundings. It
prioritizes the practical implementation of ideas rather than their conceptual understanding.

Concrete Experience ( CE)
Where the student actively
experiences an activity (eg. a
laboratory session, field lesson)

Active Experimantation ( AE)
Where the learner is trying to plan
how to test a model or theory or how
to plan for a future experience

Reflective Observation ( RO)
In cases where the learner
consciously reflects back the
experience

Abstract Conceptualization (AC)
When the student is presented with a
theory or model of what is (to be)
observed and/or tries to
conceptualize it

Figure 1. Kolb's experiential learning cycle (Jenkins, 1998 ; cited in Healey ve Jenkins, 2000)

Experiential learning theory posits that learning follows a cyclical process, and each person has a
predominant learning style (Jonassen & Grobowski, 1999; as referenced in Li & Armstrong, 2015).
Figure 2 illustrates the presence of four styles: divergers, convergers, accommodators, and
assimilators. Divergers excel in perceiving tangible occurrences from multiple perspectives; they
prefer contemplation over action. Conversely, students exhibiting this learning style are
characterized as individuals who possess a propensity for problem-solving, are well organized,
prioritize studying, and demonstrate strong leadership and concentration abilities (Celenk &
Lehimler, 2019). Conversely, divergers possess the ability to examine issues from multiple
perspectives and heavily depend on the process of brainstorming and generating ideas. They
possess a strong imagination, excel at producing ideas, possess the ability to analyze situations
from multiple perspectives, are receptive to new experiences, and demonstrate the capacity to
identify and investigate problems (Healey & Jenkins, 2000). Individuals with this particular
learning style primarily utilize concrete experience (CE) and reflective observation (RO) as their
main learning skills.
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AC
accommodator diverger
Implement plans Imaginative, good at generating
Concerned with action and results ideas.
Adapts to immediate circumstances Can look at the situation from
Trial and error style different angles.
Sets goals Open to experience
Sets programs Recognize problems.
AE RO
converger assimilator
Good  judgment in  practical Ability to create theoretical models
applications Ability to compare alternatives.
Focuses efforts. Defines problems.
It does well when there is only one Determines criteria.
answer. Formulate hypotheses.
Evaluates plans.
Chooses among alternatives.
CE

Figure 2. Kolb'un learning styles (Kolb 1984: 8; cited. Healey and Jenkins, 2000)

Assimilators, conversely, put theories to the test through practical application. The primary
learning capabilities are abstract conceptualization (AC) and active experience (AE). Assimilators
engage in thoughtful contemplation before putting their ideas into action to assess their
practicality. They inquire about the experience of acquiring knowledge and express a desire to
learn by comprehending the practical functioning of things. They acquire the ability to engage in
dynamic action rather than passively observing. They prioritize action over contemplation. They
have a strong aversion towards routines and willingly accept daring creative endeavors to explore
the outcomes (Celenk & Lehimler, 2019). They exhibit proficiency in making sound judgments in
real-world scenarios, concentrate their endeavors, excel in situations with singular solutions,
assess strategies, and select from several options. Assimilators heavily depend on the use of
hypothetical-deductive reasoning.

The Accommodators possess exceptional proficiency in concrete experience (CE) and active
experimentation (AE). They demonstrate intuition, open-mindedness, organization, and
adeptness in concrete thinking. Additionally, they possess a deep understanding of theories.
Because of their propensity for being responsive, they frequently exhibit the highest levels of risk-
taking and adventurous behavior. They possess a strong aptitude for meticulous thinking and the
ability to modify their plans spontaneously. They excel in devising strategies, conducting
experiments, and swiftly adjusting to immediate situations. The individuals in question prioritize
action and outcomes, establishing objectives and making necessary modifications to their
timetables (Healey and Jenkins, 2000).

Assimilators possess excellent synthesis skills and a keen interest in design and conceptual
modeling. They exhibit non-mechanical reasoning and demonstrate logical and robust decision-
making ability. Reflective observation (RO) and abstract conceptualization (AC) are the two most
crucial learning skills, as stated by Smith and Kolb (1996). Their greatest strength lies in their
ability to comprehend and construct theoretical models or scenarios, rather than hastily
responding on impulse. They exhibit a greater susceptibility to abstract concepts and employ
inductive reasoning, demonstrating proficiency in constructing theoretical frameworks.
According to Healey and Jenkins (2000), individuals possess the capacity to assess different
options, articulate issues, determine standards, and develop educated guesses. The learning
characteristics of Accommodators and Assimilators are diametrically opposed. When considering
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these four learning styles in broad terms, it is recognized that assimilators typically excel in STEM
disciplines or in fields that need preparation and research, whereas divergers tend to be
imaginative, emotionally driven, and brimming with ideas. This learning style is commonly found
among musicians, painters, psychologists, and persons who have a strong passion for fine arts,
humanities, and liberal arts. Accommodators typically gravitate towards subjects rooted in
theory, whereas assimilators are generally more attracted towards technical professions or
action-oriented occupations like sales and marketing.

The relationship between Kolb's definition of learner characteristics and personality traits, which
have been extensively studied in the educational literature, can offer valuable insights into
experiential learning styles (Chamorro-Premuzic, Furnham, & Lewis, 2007; Furnham, 1992;
Gilingor, Yayli, Sofraci, & Celik, 2016; 1brahimoglu, Unalds, Samancioglu, Baglibel, 2013;
Kamarulzaman, 2012; Khan, et al,, 2018; Li & Armstrong, 2015; Salehi, Hedjazi , Hossein, &
Ebrahimi, 2018). Kolb (1984) previously outlined the connection between Experiential Learning
Theory and personality types, highlighting that the strongest and most long-lasting relationships
typically arise between individuals with contrasting traits such as concrete/abstract,
feeling/thinking, active/reflective, and extraverted/introverted. Additionally, Jung's
extraverted/introverted, and feeling/thinking dimensions show a strong correlation with the
five-factor model of personality, as supported by studies conducted by Furnham (1996) and Li &
Armstrong (2015). The five-factor model has become a prominent and important model in the
field of personality research, as it provides a comprehensive framework for understanding the
organization of personality traits (Costa & McCrae, 1992; McCrae & Costa, 1987, 2003, 2007,
2008).

The objective of this study is to establish the correlation between Kolb's learning styles and the
personalities of architecture students, in accordance with the aforementioned definitions.
Additionally, its purpose was to examine the impact of age, gender, academic achievement, and
academic year on architecture students. Studies in the field of architecture have yielded diverse
results regarding the effectiveness of Kolb's learning styles in students, as well as the impact of
different learning styles on gender, age, and academic performance. These findings have been
documented by Ayalp & Erman (2015), Faizi & Dezhasand (2022), Fulani, Alagbe, Aderonmu,
Jegede, & Adewale (2016). (Maturakarn & Moorapun, 2017; Mirmoradi, 2018). Nevertheless, the
assessment used in these research did not incorporate students' personality qualities. There is a
lack of study investigating the correlation between learning style and personality, gender, age,
academic achievement, and years of schooling among architecture students, particularly in
connection to Kolb's Learning Styles Inventory and Five Factor Inventory. The objective of this
study is to examine the correlation between learning style and personality, gender, age, academic
achievement, and year of study among architecture students in their second, third, and fourth
years. The measurement techniques employed were Kolb's Learning Styles Inventory and Big Five
Inventory. Data analysis was conducted using the SPSS 29 program. A representative sample
(N=150) of second, third, and fourth-year architecture students from Eskisehir Osmangazi
University was chosen.

METHOD

This study aims to examine the correlation between learning styles and personality features
among 150 architecture students in their second, third, and fourth years of study at Eskisehir
Osmangazi University's Department of Architecture during the Spring semester of 2022-2023.
Furthermore, the research aims to investigate the impact of age, gender, academic achievement,
and year of education on this relationship system within the selected sample group. In the
research outlined in Figure 3, Kolb's Learning Styles Inventory was employed to evaluate
students' learning styles, while the Big Five Inventory was utilized to evaluate personality
qualities. The reason these two inventories were chosen is because they align with the primary
learning styles in architectural education, which involve experience, cognition, and action. Kolb's
Learning Styles Inventory, specifically designed for his Experiential Learning model, is used to
assess these learning styles (see Demirbas & Demirkan, 2003, 2007; Mirmoradi, 2018). However,
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the Big Five Inventory, a personality assessment tool widely recognized in the field, was chosen
because to its extensive use and reputation as a highly representative measure of personality
traits (Li & Armstrong, 2015). Moreover, characteristics such as openness (which encompasses
creativity and imagination) and conscientiousness (which involves attention to detail and order)
are closely linked to the aptitudes required in the field of architecture. Additionally, the Big Five
Inventory is advantageous due to its strong and consistent correlation with Kolb's Learning Styles
Inventory, as evidenced by studies conducted by Akbar, Khanam, and Manzoor (2020), Khan et al.
(2018), and Li and Armstrong (2015). The data collected from both inventories in the study were
analyzed using the Statistical Program for Social Sciences (SPSS.29).

Measurement Criteria Measurement Instruments Assessment Criterias
Learning Styles | The Kolb's Learning ensuring the learning styles of architecture
7| Styles Inventory ( Kolb, P | students through experience, cognition and
1976)
l A

Personality Traits The Big Five Inventory being directly related to the skills needed in
(BFI) (Costa ve McCrae, | architecture
1992)

Figure 3. Scales used in the research and their descriptions.
Participants

The study included a total of 150 students from the second, third, and fourth years of the
Department of Architecture at Eskisehir Osmangazi University. The study eliminated first-year
architecture students due to their lack of academic accomplishment scores. The participants were
requested to complete an online questionnaire about different aspects of the study. The instructor
notified the students that the test will be conducted online using SurveyMonkey
(http://surveymonkey.com). The survey URL was subsequently distributed to the participants
through internet platforms. A total of 150 students willingly participated in the examinations. The
study received ethical committee approval number 2023-13 from the Human Research ethical
Committee for Social Sciences and Humanities at Eskisehir Osmangazi University. Initially, the
students were requested to complete a consent form, followed by the collection of their age,
gender, academic performance, and year of schooling. Subsequently, the students were assessed
using Kolb's Learning Styles Inventory and Big Five Inventory, respectively.

Measures
The Kolb's Learning Styles Inventory

The Learning Style Inventory, developed by Kolb and Kolb in 2005, was employed to categorize
students based on their individual learning traits. The inventory consists of a total of 12 questions.
The students evaluated four distinct propositions, each corresponding to one of the four learning
styles. The initial four statements in the complete inventory correspond to Concrete Experience
(CE), Reflective Observation (RO), Abstract Conceptualization (AC), and Active Experiencing (AE)
respectively (Delialioglu, 2003). The raw values for the four learning styles go from 12 to 48. Each
item consists of four options that are assigned scores ranging from 1 to 4. The questions were
formulated with a 4-point Likert scale, with the scoring system as follows: 1 point for "Strongly
disagree," 2 points for "Agree," 3 points for "Neither agree nor disagree," and 4 points for "Strongly
agree." Following this evaluation, the scores are aggregated. The composite scores were derived
by subtracting Abstract Conceptualization (AC) from Concrete Experience (C.E.) and Active
Experience (AE) from Reflective Observation (RO). The resulting scores varied from -36 to +36.
The use of the S.K-S5.D. assessment yields a positive score when learning is abstract and a negative
score when learning is concrete. Similarly, the A.D-Y.G. assessment scores show whether learning
is active or reflective (Glirsoy, 2008).
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Greater scores signify a more pronounced focus on a specific learning technique. The data of the
four learning styles were combined to define a person's learning style. A score of (SD-SD) signifies
a predilection for abstract language rather than concrete language. Likewise, the (AD-LD) score
demonstrated an inclination towards acting rather than engaging in contemplation. Delialioglu
(2003) translated the inventory into Turkish, and two academics proficient in both English and
Turkish compared the scale to the original text.

The Big Five Inventory (BFI)

The Big Five Inventory (BFI) is a personality traits framework that was developed by Costa and
McCrae in 1992. It has gained widespread acceptance as a reliable and effective model for
understanding the relationship between an individual's personality and their academic behaviors
(Goldberg, 1992; Komarraju, Karau, Schmeck, & Avdic, 2011; Siddiquei & Khalid, 2018). Multiple
research have demonstrated a high and consistent association between Kolb's Learning Styles
Inventory and the Big Five Inventory (Akbar, Khanam, & Manzoor, 2020; Khan, et al., 2018; Li &
Armstrong, 2015). The personality qualities of the Big Five Inventory are characterized as
openness, conscientiousness, extraversion, agreeableness, and neuroticism (McCrae & Costa,
1989; John, Donahue, Kentle, 1991; Khan, et al, 2018). Openness necessitates possessing
distinctiveness, inquisitiveness, and inventiveness. Extraversion is defined by traits such as
loquaciousness, bravery, diligence, attentiveness, accountability, affability, amiability, and
sociability. Neuroticism is commonly defined as a disposition marked by a proclivity towards
experiencing worry, despair, self-doubt, and other adverse feelings. Every personality
characteristic, including neuroticism, exists along a continuum. Within the framework of the Big
5 personality traits, neuroticism is occasionally characterized as having little emotional stability
or a tendency towards negative emotionality (Watters & Spas, 2020).

The Big Five is a comprehensive assessment tool that includes a set of 44 questions. These
questions are designed to measure five distinct personality qualities. The respondents rate their
agreement with each statement on a four-point Likert scale, ranging from strongly disagree to
strongly agree. The assessment consists of four subscales (Watters, 2017). Certain items are
scored in the other direction. The scale was translated into Turkish by a bilingual expert proficient
in both English and Turkish, based on the English version of Watters' (2017) study. Subsequently,
another native Turkish expert performed an additional translation. The translation mistakes were
rectified prior to the test being administered to the students.

Findings

The sample group consists of 150 participants, with ages ranging from 19 to 26 years. A total of
96 individuals, accounting for 64% of the total, fell into the age range of 22-24. Out of the total
participants, 80 (53%) were female and 70 (47%) were male. The sample consisted of second year
students (50, 33%), third year students (58, 38.7%), and fourth year students (42, 28%). Table 1
demonstrates that there was substantial involvement from all grade levels.

Initially, the ratio of persons belonging to each of the four learning styles was determined by
analyzing the data obtained from the Kolb's Learning Styles Inventory- III test. The combined
number of individuals with a modified learning style, including both males and females, was 78,
accounting for 52% of the total. This percentage is higher compared to other learning style
preferences. The majority of students preferred divergers (32, 21%), accommodators (31, 20%),
and assimilators (9, 7%) learning styles, respectively (Table 2). The dependability values of the
learning styles inventory are presented in Table 3. The dependability score, as reported by Kalayci
(2008), is 0.770, indicating a high level of excellence. The lower dependability (.505) for abstract
conceptualizing is believed to be influenced by the smaller percentage of integrating students.
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Table 1. Number of Participants

PARTICIPANTS N %
GENDER
FEMALE 80 53
MALE 70 46
AGE
19-21 52 34.57
22-24 96 64.1
25 ve isti 2 1.33
YEAR OF EDUCATION
SECOND GRADE 50 33.3
THIRD GRADE 58 38.7
FOURTH GRADE 42 28
GPA
1.00-2.00 31 20
2.00-3.00 58 38
3.00-4.00 61 42

Table 2 Number and percentages of learning styles and Kruskal Wallis (p) values according to
gender, age group, year of education and academic performance (GPA) of students

Gender Age Year of Education GPA

FEMAL MALE p 19-21 22-24 25 overp second  Third Fourth p 1.00-2.00 2.00- 3.00-4.00 p
E 3.00

N % N % N % N % N % N % N % N % N % N % N %

ASS 19 23 13 18 .105 15 28 33 34 0 0 .492 16 33 22 37 10 22 .330 10 32 25 43 13 21 .040

co 2 3 7 1 7949 7 13 11110 0 818 11 22 6 10 1 2 .014 4 12 7 12 7 11 .980

DIV 48 60 30 42 .040 21 40 38 39 2 100.229 15 30 20 34 26 61 .757 13 41 18 31 30 49 .132

ACC 11 14 20 39 643 9 19 14 16 0 0 .757 8 16 10 17 5 11 .004 4 12 8 13 11 18 .746

Note: ASS: assimilator CO: converger DIV: diverger, ACC: accommodator, (p=<.005).

Furthermore, the average scores of the learning styles were computed. The diverger had the
highest average score, followed by the assimilators and the accommodator (M=.41, M=.32, M=.15,
respectively). The converger has the lowest average score, with a mean of 0.12, as seen in Table
4. This discovery implies that architecture students possess the following characteristics as
divergers: adept at perceiving tangible occurrences from several perspectives; inclined towards
contemplation rather than action; and typically exhibit creativity and emotional sensitivity. Smith
and Kolb (1996) have observed that individuals with abstract conceptualization and introspective
observation had a learning style that aligns with the primary objective of architecture education.
The number of females (48) exceeds that of males (30), and 40% of these students fall within the
age range of 19 to 21. The 22-24 age group comes next, comprising 39% of the total. Table 2 shows
that fourth graders have the highest percentage (61%) of diverger style among children.
Additionally, a majority of these students (49%) have a high academic performance, ranging from
3.00 to 4.00.
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Table 3. Reliability values of the Learning Styles Inventory

Learning Styles and Process Cronbach’s alfa degeri
Concrete Experience (CE) .669
Reflective Observation (RO) .595
Abstract Conceptualization (AC) .505
Active Experimentation (AE) 713
Abstract - Concrete (AC-CE) 597
Active - Reflective (AE-RO) 403

* Overall Cronbach'’s alpha value =.770

Following the calculation of descriptive statistics, all items underwent normality testing using the
Lilliefors corrected Kolmogorov-Smirnov test in SPSS v.29. The mean scores of learning styles
provided evidence against the null hypothesis of non-normal distribution of the data (p<0.01).
The null hypothesis states that there is no correlation between the learning styles of 2nd, 3rd, and
4th year Architecture students and their personality traits, age, gender, academic performance,
and year of study.

The Kruskal-Wallis test was utilized to examine potential disparities among learning style,
personality attributes, age, gender, year of education, and academic performance among
architecture students. The findings revealed substantial statistical disparities between diverger
and gender (p=.040), assimilator and accommodator and year of study (p=.014, p=.004
respectively), and assimilator and academic performance (p=.040) (Table 2). Considering the
majority of the scores had a non-normal distribution, the nonparametric test statistic The
Spearman's rho test was employed to examine the correlation between participants' test
performance and several factors such as learning styles, personality, age, gender, years of
education, and academic success (Table 4). Based on the test results, there is a negative
correlation (p-<.001) between the Concrete Experience (CE) learning style and the Reflective
Observation (RO), Abstract Conceptualization (AC), and Active Experimentation (AE) learning
styles.

Concrete Experience (CE) is significantly correlated with Accommodating, Diverger, Extraversion,
Agreeableness, and Academic Performance (GPA) (p<.001, p=.006, p=.003, p=.002, p=.002,
p=.002, respectively). Furthermore, Reflective Observation (RO) is significantly correlated with
the traits of adaptability, analysis, sociability, and agreeability (p=.022, p=.035, p<.001, p=.016;
respectively). The relationship between Abstract Conceptualization (AC) and diverger and
assimilator was negative, whereas it was positive with assimilator (p-<.001, p<.001). Active
Experimentation (AE) exhibited a significant negative association with the diverger (p-<.001), and
a significant positive correlation with the accommodator and accommodation (p<.001) (Table 4).

Among the four learning styles, the diverger learning style had negative connection with both the
converger and assimilator learning styles (p-<.002). Furthermore, the diverger exhibits a positive
correlation with extraversion, conscientiousness, and openness (p=.006, p=.038, p=.022
respectively). Furthermore, there was a significant positive correlation between the diverger and
both gender and years of education (p=.040, p=.003). Conversely, there was a negative association
between converger and assimilator (p=-.002). Furthermore, there exists a negative association
between assimilator and extraversion, with a statistically significant p-value of less than 0.001.
The level of openness in students is favorably associated with their age (p=.047) and years of
study (p=.006). Additionally, students' academic success, as measured by their GPA, is positively
correlated with the number of years they have studied (p=.010) (Table 4).
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Table 4. Mean, standard deviation, reliability and correlations for all variables (n = 150)
M SD 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16
1.GENDER .69 .46

3
2.YEAR OF 29 .78 .14
EDU. 5 4 3
3.CE 34. 3.5 .09 .010
53 5 3 *
4.RO 34, 3.2 .35 .051 -
30 6 7 <.00
1
5.AC 36. 3.1 .52 .715 - -
39 2 9 <.00 <.00
1
6.AE 37. 3.8 94 324 - - <.00
47 3 0 <.00 <.00 1**
1 1
7. ACC. 15 .36 .64 .619 <.00 .923 .337 <.00
5 4 1+ 1+
8. DIV. .41 .49 .04 .003 .006 .022" - - -
3 0 - * <.00 <.00 <.00
1 1 1
9. ASS 32 .46 .10 .463 .108 .035" <.00 .302 - -
8 6 1" <.00 <.001
1
10. CON. 12 .32 .79 - - - - 322 .055 - -
6 5 .003 <.00 <.00 <.00 <.001 .002
o 1~ 1" 1 - o
11.EXT. 2.6 .26 .86 .320 .003 <.00 .006" .551 .668 .006~ .932 -
2 3 9 - 1™ * * <.00
1
12.AGG. 2.7 .20 .14 .634 .002 .016" .053 <.00 .197 .161 .060 .393 .070
5 5 0 o 1"
13.CONS. 2.8 .20 .15 .107 .484 .555 .320 .223 .841 .038" .356 - .079 .28
3 6 4 .042* 0
14.NEV 25 .22 .97 .115 .328 .18 .164 .818 .534 .622 .064 - 150 .99 <.00
8 5 9 .009" 3 1

*

15.0PEN 2.8 .22 .60 .006 .518 .688 .144 .809 .794 .022" .053 .334 <.00 .00 <.00 -

7 2 5 ™ 1™ 5" 1™ .04
3*
16.GPA 22 .75 .93 .010 .002 .370 .403 .371 .463 .232 .090 .846 .910 .22 .718 .38 .80
0 9 2 * ** 0 3 0
17.AGE 16 .50 .16 <.00 .892 .485 .735 901 .571 .753 .665 .639 .199 .53 .233 .56 (.04 .29
6 0o 3 1" 5 6 7 7

Note. ASS: Assimilator, CON:Cconverger DIV: Diverger, ACC: Accommodator, SD : Concrete Experience, RO: Reflective
Observation SK: Abstract Conceptualization, AE: Active Experimentation , EXT.: Extraversion, AGG.: Agreeableness,
CONS.: Conscientiousness , NEV : Neuroticism OPEN: openness, M =Mean; SD = Standard deviation, Pearson 2-tailed
test. « p<.05.x% p<.01.

A multiple regression analysis was performed on the variables to verify the ongoing accuracy of
the results (Table 5). Eight regression analyses were performed using SPSS (version 29) to
investigate the correlations among the four learning styles, five personality characteristics, age,
gender, years of education, and academic performance. The initial analysis (Model 1) examined
the correlation between concrete experimentation, the five personality traits, age, gender, amount
of schooling, and academic achievement. The second study (Model 2) investigated the correlation
between reflective observation (RO), the five personality traits, age, gender, educational level, and
academic performance. The third study, referred to as Model 3, examined the relationship
between Abstract Conceptualization (AC), age, gender, years of education, academic performance,
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and the five personality factors. The fourth study (Model 4) investigated Active Experimentation
(AE), the five personality traits, age, gender, educational level, and academic success.

The fifth, sixth, seventh, and eighth analyses (Models 5, 6, 7, 8) investigated the correlation
between diverger, accommodator, decomposer, and assimilator, and the five personality traits,
age, gender, years of education, and academic performance, respectively. The dependent variable
in the initial four analyses was the four dimensions of learning styles. The normality, homo-
elasticity of regression, and lack of outlier’s assumptions were assessed using SPSS regression.
Table 5 displays the unstandardized regression coefficient b, the corresponding F and R2 values,
and the standardized regression coefficients. The regression coefficients for the five personality
variables indicate that extraversion, agreeableness, conscientiousness, openness, and neuroticism
were found to be statistically significant. The regression coefficient of standard deviation (SD)
accounted for 23.3 percent of the variability in extraversion and agreeableness. The coefficient of
determination (R2) was 23.3, indicating a significant relationship (p<.001, p=.004). Furthermore,
the variable SD accounts for 23.3 percent of the variability in academic achievement, as indicated
by an R-squared value of 23.3 and a p-value of .019. The regression coefficient of RO accounts for
20.5 percent of the variability in extraversion and agreeableness (R2 = 20.5, p<.001, p=.004).
Furthermore, AC regression coefficient accounts for 14 percent of the variability in extraversion
(R2 = 14, p=.002), agreeableness (R2 = 14, p=.025), and openness (R2 = 14, p=.038). The
regression coefficient for AD accounts for 15.3 percent of the variability in agreeableness (R2 =
15.3, p<.001) and conscientiousness (R2 = 15.3, p=.044). The coefficient of the modifying
regression accounts for 14.1 percent of the variability in the gender variable (R2 = 14.1, p=.018)
and years of education variable (R2 = 14.1, p=.018). The regression coefficient of the converger
was found to explain 15.9 percent of the variance in extraversion (R2 = 15.9, p=.002), neuroticism
(R2=15.9, p=.046), and years of education (R2 = 15.9, p=.015). However, there was no significant
relationship found between the variables of accommodating and assimilating and the other
variables.
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Table 5. Multiple regression analyses with learning styles, personality subscales, age

MODELY= dependent variable Predictors Standartilized b t p-value F R2
1 Y= Concrete Experience (CE.) Extraversion 4.314 3.960 <.001** 4.720 .233
Agreeabl 4.100 2.955 .004*
Conscientiousness, -.439 -.290 772
Neuroticism 1.285 972 .333
Openness -2.814 -1.859 .065
Age -.592 -1.019 .310
Year of education 714 1.866 .060
Gender 1.093 1.842 .068
GPA .850 2.363 .019*
2 Y= Reflective Observation (RO). Extraversion 4.277 4.196 <.001** 4,001 .205
Agreeableness 3.823 2.945 .004*
Conscientiousness, -976 -.688 492
Neuroticism 1.606 1.298 .196
Openness -2.554 -1.804 .073
Age -418 -.769 443
Year of education .763 2.168 .032*
Gender .743 1.340 .183
GPA 122 .362 718
3 Y= Abstract conceptualization (AC) Extraversion 3.212 3.173 .002* 2,525 .140
Agreeabl 2.932 2.274 .025*
Conscientiousness, -1.628 -1.157 .249
Neuroticism 1916 1.559 121
Op! -2.950 -2.098 .038*
Age -.025 -.046 963
Year of education -.307 -877 .382
Gender -125 -.227 .821
GPA 402 1.202 231
4 Y= Active Experience (AE) DISADONUKLULUK .340 276 783 2.806  .153
Extraversion 6.425 4.089 <.001**
Agreeabl -3.492 -2.035 .044*
Conscientiousness, 1.627 1.086 279
Neuroticism .666 .389 .698
Openness -.223 -.339 .735
Age -.628 -1.473 143
Year of education .593 .884 .378
Gender .385 .945 .346
5 Y= diverger Extraversion .304 1.906 .059  2.551 141
Agreeableness 175 .861 .390
Conscientiousness, 212 955 341
Neuroticism -.139 -715 476
Openness .061 276 .783
Age -.023 -272 .786
Year of education 132 2.387 .018*
Gender 132 2.387 .018*
GPA .020 372 711
6 Y= accommodator Extraversion -.080 -.643 521 450 .028
Agreeableness 171 1.080 .282
Conscientiousness, -.055 -.317 751
Neuroticism 113 .747 456
Openness 107 .617 .538
Age -.045 -.677 .500
Year of education -.024 -.553 .581
Gender -.019 -.284 777
GPA .034 .824 411
7 Y= assimilator Extraversion .110 .704 483 1.627 .095
Agreeableness -324 -1.631 .105
Conscientiousness, -.062 -.285 776
Neuroticism .281 1.487 139
Openness -.240 -1.110 .269
Age .036 439 .661
Year of education -.019 -.359 .720
Gender -.142 -1.678 .095
GPA -.058 -1.132 .260
8 Y= converger Extraversion -.334 -3.193 .002 2.935 .159
Agreeableness -.023 -174 .862
Conscientiousness, -.095 -.656 513
Neuroticism -.255 -2.013 .046
Openness .072 497 .620
Age .032 .568 571
Year of education -.089 -2.452 .015
Gender -.001 -.013 .989
GPA .005 135 .892
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DISCUSSION

The objective of this study is to examine the learning preferences of architecture students enrolled
at Eskisehir Osmangazi University. The study specifically explores the correlation between
learning styles and factors such as personality, gender, age, academic performance, and duration
of study. The findings indicated that among the architecture students, the prevailing learning style
was identified as "divergers", with 40% of the 150 students falling into this category, while 32%
were classified as "assimilators ". Based on the findings, there is a higher proportion of females
who are divergers compared to males. Additionally, 67 percent of the students who engage in
diverger activities fall within the age range of 22-24. The fourth-year students had the highest
percentage of divergers, at 61%, followed by the third-year students at 34%. Additionally, a
majority of these switchers had strong academic achievement.

The study revealed that among the 50 second grade students, the prevailing learning methods
were assimilator (33%) and diverger (30%). The findings revealed that among the total of 58
third-grade children, the prevailing learning style was identified as assimilators (37%) and
diverger (34%). It was observed that the second and third grade students had comparable
learning patterns, specifically a assimilator style, with minimal variation. Assimilators possess the
learning orientations of abstract conceptualization and reflective observation. This enables them
to carefully observe and analyze situations from various perspectives, make logical judgments,
and systematically plan and act based on their intellectual understanding of a given situation
(Ayalp, 2016). In addition, they possess the capacity to arrange information, construct abstract
frameworks, validate hypotheses and concepts, and scrutinize numerical data (Kolb, 1984).
During the second and third year of architectural education, students are encouraged to cultivate
innovative thinking and behavior, experiment with novel concepts, analyze problems to
determine optimal solutions, establish objectives, and make informed decisions.

Conversely, the prevailing learning style among fourth year students was identified as diverger,
with a percentage of 61%. Divergers possess a vivid imagination and excel at producing ideas.
They have the ability to analyze situations from multiple viewpoints and are open to new
experiences. They are adept at identifying and exploring problems, as well as witnessing physical
occurrences from diverse perspectives. Divergers tend to prioritize thinking over doing action.
Conversely, children exhibiting this learning style are characterized as adept at problem-solving,
well organized, studious persons with strong leadership skills and the ability to concentrate
effectively.

The study found that diverger students exhibited dominating personality traits including as
extraversion, openness, and conscientiousness, which align with the relationships between
learning styles and personality. The research conducted by Kolb (2015) indicates that divergers
exhibit optimism, a curiosity for meeting new individuals, and a desire to participate in genuine
activities. Furthermore, the study highlights the significance of decomposition approaches, such
as group work, open-minded listening, and getting individual feedback, in establishing meaningful
connections. Conscientiousness refers to the inherent motivation to perform a work with
excellence and to fulfill one's responsibilities towards others with utmost seriousness.
Conscientious individuals, in contrast to those lacking motivation and orderliness, typically
exhibit diligent work ethic and organizational skills. Conversely, openness pertains to an
individual's receptiveness, imaginative thinking, and perceptive abilities. Extraversion is defined
by qualities such as sociability, mobility, and high energy levels, as well as an inclination towards
experiencing positive emotions. Extraverts are distinguished by their warmth, positivity,
sociability, and need for excitement (Lucas & Diener, 2001; Kolb, 2015). According to these
classifications, the students designated as "divergers"” in this study were determined to possess
qualities such as organization, extroversion, creativity, and open-mindedness. These attributes
are considered essential for students pursuing architectural education.

This study investigates the relationship between personality traits and Kolb's experiential
learning approach by analyzing a sample of 150 architecture students. Additionally, it enhances
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our understanding of individual variations. Extraversion was linked to the act of engaging in
concrete experimentation, reflective observation, and abstract conceptualization. This conclusion
is plausible as concrete experimentation involve establishing connections with others and
demonstrating sensitivity towards emotions and people. The regression analysis indicated that
extraverted students prefer acquiring new knowledge through concrete experiences rather than
active experiences. Additionally, they tend to adapt their experiences and possess a flexible
learning style. Therefore, it was demonstrated that extraversion is the sole personality attribute
linked to Kolb's (1984) experiential learning cycle. Fry (1978) and Kolb (1976) found that the
sensory, perceptual, and symbolic aspects of the environment are connected to an essential for
the development of learner skills in concrete experience, reflective observation, and abstract
conceptualization, based on their research on MBA students and architecture graduate students
(cited in Kolb, 2015). The research conducted by Fry (1978) and Kolb (1976) validates that
extraversion is strongly associated with concrete experience, reflective observation, and abstract
conceptualization. This demonstrates that individuals with extraverted traits prioritize emotion
over logic, uniqueness, and an intuitive, artistic approach to problem-solving, rather than a
systematic, scientific approach. While this study offers valuable insights into the impact of
personality traits and learning preferences on architecture education, it is vital to acknowledge
its limitations. Crucially, future studies might focus on assessing not just students' GPAs, but also
their proficiency in design, which they develop through the architectural studio's design process.

CONCLUSION

The study utilized Kolb's learning style inventory, a commonly employed tool for categorizing
learning styles, along with the Big Five inventory, a widely utilized instrument for assessing
personality traits. These assessments were employed to examine the correlation between
personality and learning styles among a sample of 150 architecture students enrolled at Eskisehir
Osmangazi University. The study revealed that most students possessed diverger learning
methods. This finding is deemed significant due to the fact that architecture is widely regarded as
an art form, and architects employ creativity, imagination, and aesthetics in their work. This
should also be acknowledged as a significant discovery in the field of architectural education
research, as individuals who bring about change actively participate in activities such as
generating alternative ideas and inferences, creating metaphors, brainstorming, and conducting
research, sharing their findings, and engaging in inquiry-based learning to reflect on their
acquired knowledge. The nearly unanimous correlation between switchers and superior
academic performance suggests that switchers tend to excel in architectural education.

The study revealed that individuals who are divergers tend to have dominating personality
qualities such as extraversion, openness, and conscientiousness. Extraverts are commonly
characterized as being sociable, lively, and deriving pleasure from engaging with people. Students
possessing these characteristics can excel in group conversations and collaborative projects, since
they can actively engage with their peers. For instance, individuals may prefer instructional
approaches that incorporate interactive components, such as debates, presentations, or group
brainstorming sessions. In contrast, children who possess elevated degrees of openness are prone
to excelling in tasks that necessitate innovative thinking and the examination of things from
several viewpoints. They frequently exhibit a greater receptiveness towards novel procedures,
theories, and unorthodox approaches to the process of acquiring knowledge. Their diverse range
of interests can enrich their learning experience by facilitating the establishment of connections
between various subjects. Individuals with a high level of conscientiousness might use their
structured disposition to proficiently oversee creative endeavors, harmonizing inventive ideation
with a methodical methodology. Their serious disposition enables them to meticulously attend to
details in their work, which is a highly valuable skill in fields that demand precision. Educators
should aim to balance the need for social interaction and creative freedom with a structured
approach that appeals to divergers' conscientiousness. divergers should be encouraged to explore
their creative side in group settings, while at the same time being provided with clear guidelines
and goals. In addition, a variety of teaching methods can be prepared and used to appeal to
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students with extraverted traits (group work, discussions), students with openness traits
(creative assignments, exploration of new ideas) and students with conscientiousness traits
(structured projects, clear expectations). Understanding these dynamics can help educators adapt
their teaching strategies to better fit the needs of the divergers and ultimately improve their
learning experience and academic performance.

Educators must acknowledge that students possess diverse learning styles. By doing so, they
might potentially establish more comprehensive and efficient learning environments.
Furthermore, the curriculum can be modified to incorporate a harmonious blend of activities that
cater to the various learning styles found in the study. By adopting the concept that every student
possesses a unique learning style, instructional techniques that enhance involvement for various
personality types can be employed. This finding is significant for architectural educators who
must be cognizant of students' cognitive preferences in order to render course material accessible
and comprehensible. Hence, tailoring curriculum to align with the learning preferences of
architecture students has the potential to enhance their academic achievement.

This research is commendable for its integration of both Kolb's Learning Style Inventory and the
Big Five Inventory, which offers a comprehensive perspective on how personality impacts
learning styles. Conversely, the emphasis on architecture students, a discipline that highly values
creativity and practical abilities, renders the study extremely pertinent and specific. Moreover,
the results offer practical suggestions for educators in the architectural sector and propose
strategies to modify instructional approaches to accommodate diverse learning styles and
personality features. Utilizing regression analysis to examine the correlation between
extraversion and particular learning approaches, such as concrete experiments, is seen as
advantageous due to its ability to offer a detailed comprehension of these associations. However,
the study was constrained to a sample size of 150 students exclusively from a solitary university.
Expanding the sample size and including a wider range of participants can enhance the
applicability of the results. Moreover, the study's findings may pertain exclusively to the cultural
and educational environment of Eskisehir Osmangazi University and may not be relevant to other
cultural contexts. While the study employed robust quantitative methodologies, including
qualitative methods could offer more profound insights into students' perceptions of learning
styles and personality attributes.

Potential future research stemming from this study could encompass longitudinal studies to
examine the progression of learning styles and academic performance in architecture students
over an extended period. Additionally, comparative studies could be conducted to assess the
relationship between learning styles and academic performance across diverse cultural and
educational settings, thereby shedding light on the generalizability or particularity of the
observed outcomes. Furthermore, one can analyze the efficacy of diverse instructional
approaches tailored to distinct cognitive preferences in architectural education. This investigation
can provide light on the impact of curriculum modifications targeting various learning styles on
student involvement and academic achievements.
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