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Yetiskinlerde Phubbingin Algilanan Sosyallesme ve Mutluluk ile iliskisinin

Incelenmesi

Emine ALTAY BARAK", Nurseli KABASAKAL?

Ozet: Teknoloji hayatimizda nemli bir isleve sahiptir. En yaygin teknolojik araglardan olan akilli cep
telefonlar bireyin sosyallesmesine katki saglamaktadir. Bireyin yiiz yiize iletisim halindeyken akilli cep
telefonu ile ilgilenmesi phubbing (sosyotelizm) olarak adlandirilmaktadir. Akilh cep telefonlari, bireyin
diger bireylerle iligskisini hem olumlu hem de olumsuz yonde etkileyebilmektedir. Birey yiiz yiize
iletisim halindeyken akilli cep telefonuna yonelebilmektedir. Birey, bu yonelim sonucunda sosyallesme,
kendini ifade etme ve sosyal becerilerindeki eksikliklerini kapatma imkani elde etmektedir. Sosyal
ortamlarda kendini ifade etmekte zorlanan birey, kendini yetersiz ve 6zgiivensiz hissedebilmektedir.
Bu duygularindan uzaklagsmak amaciyla akilli cep telefonlara yonelebilmektedir. Bireyler iletisim
halindeyken akilli cep telefonuna gelen bildirimlere bakmadig1 zaman huzursuz hissedebilmekte ve bu
huzursuzluktan kurtulmak igin akilli cep telefonuna yonelebilmektedir. Bireyin iletisim halindeyken
telefonuna yonelmesi yiiz yiize iletisim kurdugu bireyin de kendisini degersiz hissetmesine ve iliskiden

yeterli doyumu saglayamamasina neden olmaktadir.

1Y{iksek Lisans Ogrencisi, Sakarya Universitesi, Egitim Bilimleri Enstitiisii, Rehberlik ve Psikolojik Danismanlik
ABD, altayeminel@gmail.com

2Y{iksek Lisans Ogrencisi, Sakarya Universitesi, Egitim Bilimleri Enstitiisii, Rehberlik ve Psikolojik Danismanlik
ABD, nurseli.kabasakal@ogr.sakarya.edu.tr
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Yetiskinlerde Phubbingin Algilanan Sosyallesme ve Mutluluk ile iliskisinin incelenmesi

Glintimiiz teknoloji diinyasinda sanal uygulamalar ile bireyler; begenilme, takdir edilme, kendini ifade
etme firsati bulabilmektedir. Elde edilen bu firsatlar bireyin sosyallesme algisin1 ve mutlulugunu
etkileyebilmektedir. Bu arastirma phubbing ile algilanan sosyallesme ve mutluluk arasindaki iliskiyi
incelemek amaciyla yapilmistir. Arastirma verilerini elde etmek i¢in "Genel Sosyotelist Olma Olgegi",
"Cevrimici Ortamda Algilanan Sosyallesme Olgegi" ve "Mutluluk Olgegi" kullanilmistir. Arastirmanin
calisma grubunu gesitli sosyal medya platformlar: araciligy ile ulasilan 18-50 yas arasindaki 319 yetigkin
olusturmaktadir. Analiz sonuglarina gore; yetigkinlerde phubbing, ¢evrimici ortamda algilanan
sosyallesme ve mutluluk puanlari arasinda istatistiksel olarak anlamli bir iligki bulunmustur.
Yetigkinlerde phubbing ile algilanan sosyallesme puanlari arasinda pozitif yonlii diigiik diizeyde

istatistiksel olarak anlaml bir iligki bulunmustur. Ayrica phubbing ile mutluluk puanlar1 arasinda

negatif yonlii diisiik diizeyde istatistiksel olarak anlamli bir iliski bulunmustur.

Anahtar Kelimeler: Phubbing, Mutluluk, Algilanan Sosyallesme, {letisim, Cep Telefonu

Examining the Relationship between Phubbing and Perceived Socialization and

Happiness in Adults

Abstract: Technology has an important function in our lives. Smart mobile phones, one of the most
common technological tools, contribute to the socialization of the individual. When an individual is
communicating face to face, using a smart phone is called phubbing. Smart mobile phones can affect an
individual's relationship with other individuals both positively and negatively. An individual may turn
to his/her smart phone while communicating face to face. As a result of this orientation, the individual
has the opportunity to socialize, express himself and compensate for his deficiencies in social skills. An
individual who has difficulty expressing himself in social environments may feel inadequate and
insecure. In order to get away from these feelings, they can turn to smart mobile phones. Individuals
may feel uneasy when they do not check the notifications received on their smart mobile phones while
communicating, and they may turn to their smart phones to get rid of this uneasiness. An individual's
tendency to turn to his or her phone causes the individual with whom he/she communicates face to face
to feel worthless and not be able to obtain sufficient satisfaction from the relationship.

In today's technology world, individuals with virtual applications; They have the opportunity to be
liked, appreciated and express themselves. These opportunities can affect the individual's perception of

socialization and happiness. This research was conducted to examine the relationship between

e
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phubbing and perceived socialization and happiness. "General Sociolinguistic Scale", "Perceived
Socialization in Online Environment Scale" and "Happiness Scale" were used to obtain research data.
The study group of the research consists of 319 adults between the ages of 18-50 who were reached
through various social media platforms. According to the analysis results; A statistically significant
relationship was found between phubbing, perceived online socialization and happiness scores in
adults. A positive, low-level, statistically significant relationship was found between phubbing and
perceived socialization scores in adults. Additionally, a negative, low-level, statistically significant

relationship was found between phubbing and happiness scores.

Keywords: Phubbing, Happiness, Perceived Socialization, Communication, Mobile Phone

Giris

Askeri amagh kullanim igin kesfedilen internet, giinlitk yasantimizda 6nemli bir yer
edinmistir (Yildirim ve Unalan, 2020). Tiirkiye Istatistik Kurumu’'nun (TUIK) yapmis oldugu
Hanehalk: Bilisim Teknolojileri Kullanim Arastirmasi'na gore; lilkemizde internet kullanim
orani 16-74 yas arasindaki bireylerde 2021 yilinda %82,6 iken, 2022 yilinda bu oran artarak
%85 olarak gerceklesmistir. Yine ayni arastirmaya gorel6-74 yaslar1 arasindaki erkeklerde
internet kullanim orani %89,1 iken bu oran kadinlarda %80,9 olarak bulunmustur (TUH(,2022).
Internetin kullanicismin artmasiyla birlikte pek ¢ok yenilik ve degisim meydana gelmistir
(Demir,2021). Teknolojinin gelismesiyle beraber klasik telefonlar yerine akilli cep telefonlar
kullanilmaya baslanmistir (Aykag ve Yildirim, 2021; Yildirim ve Unalan, 2020). Bu akill
cihazlar ile yapilabilen eylemler kisilere giinliik hayatta onemli kolayliklar saglamaktadir
(Yildinm ve Unalan, 2020). Cep bilgisayar1 6zelliginde olan bu akilli cihazlar ile yazi
yazilabilmekte, fotograf cekilebilmekte, aligveris yapilabilmekte, cesitli uygulamalar ile
kolayca giindelik is ve iglemler yapilabilmektedir (Karadag vd., 2016). Bireyler zamanlarinin
¢ogunu evde, sosyal ortamlarda, is yerlerinde akilli telefonlarina ayirabilmektedir (Altikulag,
2022). Internet kullammmin yayginlagmasi ile bireylerin sosyal iliskilerinde, yasam
sekillerinde, kisilerarasi iligkilerinde pek ¢ok degisiklik meydana gelmistir (Karas, 2019). Bu
degisikliklerden biri de iletisimin yapisinin degismesidir (Balli, 2020). Bireyler yasantimizda

e
3




Yetiskinlerde Phubbingin Algilanan Sosyallesme ve Mutluluk ile iliskisinin incelenmesi

yer edinen akilli telefonlar ile mekandan bagimsiz olarak iletisim ve haberlesme ihtiyacin
karsilayabilmektedir (Saat¢1,2021). Teknolojinin gelismesi hayati kolaylastirirken asir1
kullanima gesitli davramigsal problemlere sebep olabilmektedir (Ball1,2020).Bu problemlerden
biri de phubbing(sosyotelizm)dir (Biiyiikgebiz Koca, 2019). Phubbing giincel bir kavramdir
(Caka,2021). Bireyin baska bireyler ile iletisim halindeyken akilli telefonuyla mesgul olmas1
phubbing davranisina neden olmaktadir (Parmaksiz, 2022). Phubbing; bireyin sosyal ortamda
baska bireyler ile birlikteyken dikkatini akilli telefona vermesi, akilli telefonu ile ilgilenmesi,
kendisini sosyal ortamdan soyutlamasi, karsisindaki kisiyi gormezden gelmesi hatta yok
saymasl, akilli telefonuyla kisilerarasi iletisimden daha fazla etkilesim halinde olmasidir
(Karadag vd., 2019; Aydogdu ve Cevik,2020; Altikulag, 2022). Teknoloji bireylerin iletisim
kurmalarini kolaylastirirken bir yandan da iletisimine zarar vermektedir. Bireyler iletisim
halindeyken ‘biraz bekler misin, buna bakmam lazim, telefona bakip donecegim’ gibi
aciklamalarla ile ya da hicbir agiklama yapmadan akill: telefon ile ilgilenme durumu iletigimi
olumsuz etkilemektedir. Iletisimin bu sekilde kisa da olsa kesilmesi, iletisim halindeki diger
bireyin kendisini degersiz hissetmesine sebep olmaktadir (Balli, 2020). fletisim halindeyken
yakin goriinen bireyler, phubbing davranisiyla birbirlerine uzaklagabilmektedir (Biiyiikgebiz
Koca, 2019). Phubbing nedeniyle bireylerde dikkat dagmikligi, sosyal becerilerde azalma,

iletisim kurmada zorlanma yasanmaktadir (Caka, 2021).

Teknolojinin gelismesiyle hayatimizda onemli bir konuma sahip olan internet,
baslangicta sadece bilgi alisverisi saglarken, giintimiizde sohbet, eglence, aligveris, gonderi
paylasimi, iletisim kurma, fatura ddeme gibi pek ¢ok amag igin kullanilmaktadir (Kurt
Toprakli ve Mazman, 2020). Internetin iletisimi kolaylastirmasi bireylere yeni iligkiler
kurabilecegi sanal ortamlarda arkadas edinme firsat1 saglamistir (Karagiille ve Cayci, 2014).
Bireyler internet ile sanal ortamlarda sosyallesebilmektedir.  Sosyallesme, bireylerin
dogumdan oOliime kadar hem bireysel hem de toplumsal bir varlik olarak, iginde yer aldiklar
toplumun kurallarini, gelenek ve goreneklerini, aliskanliklarin1 6grendikleri bir siireg olarak
tanimlanmaktadir (Karaboga, 2018). Teknolojinin gelismesi ile sosyallesme mekanlar1 da
degismistir. Yiiz yiize goriismeye duyulan ihtiyac azalmistir. Internet ile sosyallesmenin

niceliginde ve niteliginde degisme yasanmustir. Bireyler aile, arkadas cevresi, okul gibi
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ortamlarda sosyallesme imkani elde edebilirken; giiniimiizde internetin gelismesi ve
yayginlasmasiyla sanal ortamlarda bu imkana kavusmustur. Bdylece bireyler, zaman ve
mekandan bagimsiz olarak sanal ortamlarda goriisme imkani elde etmistir (Karagiille ve
Cayci, 2014; Kurt Toprakli ve Mazman, 2020). Bireyler sanal ortamlarda olusturduklar:
kimlikle kendilerine yer edinmeye calismakta ve sanal ortamlarda sosyallesme ihtiyaclarimi
karsilamaktadirlar (Kurt Toprakli ve Mazman, 2020). Sosyal aglar ile sosyallesme ihtiyacin
karsilayan bireyler; ekranlara bagimli hale gelebilmekte, kalabaliklar igerisinde
yalnizlagsabilmekte, cevresine ve kendisine yabanci olabilmektedir (Karagiille ve Cayci, 2014;

Safak Giicli, 2021).

Simdiye kadar sayisiz degisik tanim1 yapilan mutlulugu Tiirk Dil Kurumu ise su sekilde
tanimlamaktadir: Biitiin 6zlemlere eksiksiz ve siirekli olarak ulasilmaktan duyulan kivang
durumu, ongunluk, kut, saadet, bahtiyarlik, saadetlilik (TDK, 2023). Mutluluk pozitif
psikolojide 6znel iyi olus kavrami olarak ele alinmaktadir (Kangal, 2013) Yiiksek diizeydeki
mutluluk, hem birey hem de toplum {izerinde isleyise onemli katki saglamaktadir. Ancak
bireylerin daha iyi yasam igin her zaman mutlu olmalarna gerek olmadig1 uyarisi
yapilmaktadir. Mutluluk diizeyinin yiiksek olma durumunun ¢ok sik ifade edilmesi hayatin
belirli alanlarinda olumsuz etkilere yol agabilmektedir. Bireyin mutluluk diizeyinin ytiiksek
olmast igin siirekli ¢abalamasi uyusturucu kullanimi gibi riskli davramgslara yol
acabilmektedir. Mutluluk diizeyinin yiiksek olmasi birey ve toplum tizerinde énemli katkilar
olsa da mutlulugun siirekli olmasmin istenmesi tehlikeli davramislara yol acgabilecegi
unutulmamalidir (Gencer, 2018). Kisinin i¢ diinyas ile ilgili olan mutluluk, bir varis noktasi

degil hayatin i¢inde deneyimlenebilen bir iyi olus durumudur (Yildirim, 2020).

Teknolojinin hizla gelismesi pek ¢ok alanda oldugu gibi iletisim alaninda da biiyiik
degisikliklere zemin hazirlamistir. Yiiz ytiize iletisimin yaninda sanal ortamlarda kurulan
iletisim yayginlasmistir. Bireyler sanal ortamlarda kendilerini daha rahat ifade edebilme
olanagmin yaninda zamandan ve mekandan bagimsiz iletisim kurabilme imkani da elde
etmislerdir. Teknolojinin gelismesiyle ortaya ¢ikan bu iletisim sekli, iletisimi kolaylastirdig:
gibi olumsuzluklara da zemin hazirlamaktadir. Yasanan olumsuzluklardan biri de, yiiz yiize

iletisim halindeyken dikkatin akilli telefona verilmesi ve iletisimin aksatilmasi olarak

e
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tanimlanan phubbing davramsidir. Diger taraftan bireylerin sosyallesme ihtiyaglarim
kargiladiklar1 sanal ortamlar, bireyin mutluluguna da etki etmektedir. Bu arastirmanin amaci
da 18- 50 yas arasindaki yetiskinlerde phubbing ile algilanan sosyallesme ve mutluluk
arasindaki iligkiyi incelemektir. Arastirma kapsaminda asagida yer alan sorulara cevap

aranmuigtir:
1. Yetigkinlerin phubbing puanlar cinsiyete gore farklilik gostermekte midir?
2. Yetiskinlerin mutluluk puanlar egitim diizeyine gore farklilik gostermekte midir?

3. Yetiskinlerin phubbing puanlari ile algilanan sosyallesme puanlari arasinda anlaml

bir iliski var midir?

Yetiskinlerin phubbing puanlar: ile mutluluk puanlar1 arasinda anlamli bir iligski var

midir?

Yontem

Bu calismada iligkisel arastirma modeli kullanilmustir. Tliskisel arastirma modelindeki
calismalarda ortaya konan iligki, iki degiskenden birinde gozlenen degisimin bir kisminin

diger degiskenden kaynaklanabilecegi anlamina gelmektedir (Can, 2022).

Calisma Grubu

Bu aragtirmada veriler, kolayli 6rneklemeyontemi ile 2022 yilinin aralik ayinda 18-50
yaglar1 arasindaki 319 bireyden elde edilmistir. Arastirmanin ¢alisma grubunun 18-50 yas
arasindaki bireyleri kapsamasindan dolay1 bu yaslar arasinda olmayan 17 birey arastirma dis1
birakilmis, arastirma verileri 302 kisi tizerinden degerlendirilmistir. Calisma grubunun
%25,5'si erkek, %74,5'1i kadindir. Calisma grubunun %0,7’si ortaokul ve alti, %6,6’s1 lise,
%79,5'1 lisans ve %13,2’si yiiksek lisans 6grenim diizeyindedir. Calisma grubunun %50,7’si

evli ve %49,3’1 bekardir.

Veri Toplama Araglar
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Bu arastirmada ‘Genel Sosyotelist Olma Olgegi’, ‘Cevrimigi Ortamlarda Algilanan
Sosyallesme Olgegi’ ve ‘Mutluluk Olgegi’ kullanilmistir. Veri toplama araglarmin gegerlik ve

glivenirliklerine iligskin bilgiler asagida sunulmustur.
Genel Sosyotelist Olma Olcegi (GSO)

Chotpitayasunondh ve Douglas (2018) tarafindan gelistirilen 6lgek, Orhan-Goksiin
(2019) tarafindan uyarlanmistir. Toplamda 15 madde olan 6lgegin her bir maddesi 1 ile 7 puan
(1= asla, 7= daima) arasinda puanlandirilmaktadir. GSO 6lgegi “nomofobi”, “kisisel ¢catisma”,
“kendini yalnizlastirma” ve “problem farkindalig1” olmak tizere dort faktor ve 15 maddeden
olusmaktadir. Olceklerde ters puanlanan bir madde bulunmamaktadir. GSO 6lgeginin alt
boyutlar1 ve dlgegin tamamui i¢in Cronbach Alfa katsayilart nomofobi igin 0,82, kisisel ¢atisma
i¢in 0,78, kendini yalnizlastirma i¢in 0,90 ve problem farkindalig1 i¢in 0,77 olarak bulunmustur.

Olgegin tamamu igin Cronbach Alfa katsaysi 0,88 dir.
Cevrimici Ogrenme Ortaminda Algilanan Sosyallesme Olgegi

Olgek Kreijns, Kirschner, Jochems ve Buuren (2007) tarafindan bilgisayar destekli
ortaklaga grenme ortamlarina yénelik olarak gelistirilen Algilanan Sosyallesme Olgegi'nin,
Tiirkgeye ve cevrimici 6grenme ortamlarina yonelik uyarlamasi Bardake: (2010) tarafindan
gerceklestirilmistir. Olgek tek boyut ve besli likert tipinde 10 maddeden olusmaktadir. Tiim
maddeler toplam puana olumlu ydnde katki saglamaktadir. Olgekten elde edilebilecek en

yiiksek puan 50, en diisiik puan 10’dur.Olgegin Cronbach Alpha ig tutarlilik katsayisi 0,82’ dir.
Mutluluk Olgegi

Demirci ve Eksi (2018) tarafindan gelistirilmistir. Olgek tek boyuttan olugsmaktadir.
Olcekte 6 soru bulunmaktadir. Olcekte ters madde bulunmamaktadr. Toplamda 6 sorudan
olusan 6lgegin her maddesi lile 5 puan(1= bana hi¢ uygun degil, 5= bana tamamen uygun)
arasinda puanlanmaktadir. C”)l(;egin Cronbach Alpha ig tutarlilik katsayis1 0,83 iken giivenirlik

katsayis1 0,75 tir.
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Verilerin Analizi

Bu arastirmaya veri toplamadan &nce ilk olarak Sakarya Universitesi Bilimsel
Arastirma ve Yayin Etigi Kuruluna bagvurulmustur. lgili birimden onay alindiktan sonra,
Olgek seti arastirmacilar tarafindan online ortama aktarilmis ve gesitli medya platformlari
vasitasiyla goniillii olan katihmcilara uygulanmigtir. Tiim istatiksel analizler IBM SPSS 24,0
programi ile yapilmistir. Yapilan testlerde normallik testi, Spearman sira farklari korelasyon

katsayis1 analizi, Mann Whitney U testi ve Kruskal Wallis kullanilmistir.

Bulgular

Arastirmanin ¢alisma grubuna ait bilgiler tablo 1’de gosterilmistir. Tiim degiskenler
icin normallik varsayimlar: tablo 2’de gosterilmistir. Phubbing puanlari ile cinsiyete farklilik
gosterip gostermedigi Mann Whitney U testi ile analiz edilmistir. Mutluluk puanlarinin egitim
diizeylerine gore farklilasip farklilasmadigini belirlemek icin Kruskal Wallis analizi
yapilmistir. Phubbing puanlari ile algilanan sosyallesme puanlari arasindaki iliskiyi
belirlemek igcin Spearman sira farklari korelasyon katsayisi analizi yapilmigtir. Son olarak
phubbing puanlari ile mutluluk puanlari arasindaki iliskiyi belirlemek i¢in Spearman sira
farklar1 korelasyon katsayis1 analizi yapilmistir. Sonuglar ilgili tablolarda gosterilmistir.

Tablo 1. Aragtirma Evreninin Sosyo-demografik Verilerinin Frekans Analizi

Say1 Yiizdelik
Cinsiyet Erkek 77 25,5
Kadin 225 74,5
Toplam 302 100
Say1 Yiizdelik
Egitim Durumu Ortaokul ve alt1 2 7
Lise 20 6,6
Lisans 240 79,5
Yiiksek Lisans 40 13,2
Toplam 302 100
Say1 Yiizdelik
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Medeni Durum Evli 153 50,5
Bekar 149 49,5
Toplam 302 100

Tablo 1'de goriildiigii gibi ¢alisma grubu 225 kadin ve 77 erkekten olusmaktadir. Kadin
katillmailar g¢alisma grubunun %74,5'ini olusturmaktadir. Erkek katilimcilar c¢alisma
grubunun %25,5’ini olusturmaktadir.

Tablo 1'de ¢alisma grubunun egitim diizeyleri goriilmektedir. Calisma grubunda; 2
katilima ortaokul ve alti, 20 katilimar lise, 240 katilimc lisans, 40 katimer yiiksek-lisans
egitim diizeylerindedir. Katilimcilarin; %0,7’si ortaokul ve alti, %6,6's1 lise, %79,5'1 lisans,
%13,2’si yliksek-lisans 6grenim diizeylerinde yer almaktadir.

Tablo 1'de goriildiigii gibi calisma grubu 153 evli ve 149 bekardan olusmaktadir. Evli
katilmailar g¢alisma grubunun %50,5'ini olusturmaktadir. Bekar katihimcilar ¢alisma

grubunun %49,5sini olusturmaktadr.

Tablo 2a. Yetigkinlerin cinsiyetleri ve phubbing puanlarina gore normallik varsayimi

Cinsiyet Kolmogorov-Smirnova Shapiro-Wilk
Istatistik sd P Istatistik sd P
GSO Erkek ,103 77 ,044 978 77 211
Kadin ,086 225 ,000 ,972 225 ,000

Tablo 2b. Yetiskinlerde mutluluk puanlari ve egitim diizeylerine gore normallik varsayimi

Egitim Durumu Kolmogorov-Smirnova Shapiro-Wilk
Istatistik sd P Istatistik sd P
MO Ortaokul ,260 2

ve alt1

Lise ,132 20 ,200° ,929 20 ,148

Lisans ,113 240 ,000 ,957 240 ,000

Yiiksek ,097 40 ,200° ,956 40 123
Lisans

Tablo 2c. Yetigkinlerin phubbing puanlar1 ve algilanan sosyallesme puanlarina gére normallik

varsayimi

Kolmogorov-Smirnov? Shapiro-Wilk
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Istatistik sd P [statistik sd P
(;OASO ,057 302 ,019 ,984 302 ,002
GSO ,079 302 ,000 ,976 302 ,000

Tablo 2d. Yetigkinlerin phubbing puanlar1 ile mutluluk puanlarina gore normallik varsayimi

Kolmogorov-Smirnov? Shapiro-Wilk
Istatistik sd P Istatistik sd P
GSO ,079 302 ,000 976 302 ,000
MO ,104 302 ,000 ,958 302 ,000

Tablo 2a’de yetigkinlerin cinsiyetleri ve phubbing puanlari arasindaki normallik
varsayimi incelenmistir. Tablo 2a’de goriildiigii gibi phubbing 6l¢eginden alinan puanlarin
kadin ve erkek gruplarinda p degerleri sirasiyla ,044 ile ,000’dir. Tablo 2a incelendiginde
yetiskinlerin phubbing puanlar1 hem kadin hem erkekler i¢in normal dagilima sahip olmadig1
goriilmektedir(p<0,05). Yetiskinlerin Phubbing puanlarmin cinsiyete gore farklilik gosterip
gostermedigini belirlemek icin yapilan Mann Whitney U Testi sonuglar1 tablo 3'te
gosterilmistir.

Tablo 3. Yetigkinlerin cinsiyetleri ve phubbing puanlarina gore Mann Whitney U testi sonuglar1

Cinsiyet N Sira Ort. Sira Top. U p
GSO Erkek 77 159,53 12284,00 8044,000 ,350
Kadin 225 148,75 33469,00
Toplam 302

Tablo 3’te yetiskinlerin cinsiyetleri ve phubbing puanlari arasinda anlamh farklilik
gosterip gostermedigi Mann Whitney U testi ile incelenmistir. Tablo 3 incelendiginde
yetiskinlerin phubbing puanlari cinsiyete gore anlamli farklilik gostermemektedir (U=8044;
p>0,05).

Tablo 2b’de yetiskinlerin egitim diizeyleri ve mutluluk puanlari arasindaki normallik
varsayimi incelenmistir. Tablo 2b’de goriildiigii gibi mutluluk 6lgeginden alinan puanlarin
lise, lisans ve yiiksek-lisans 6grenim diizeylerinde p degeri sirastyla 0,200, 0,000 ve 0,200 d1ir.
Ortaokul ve alti katilma sayisinin  yetersiz olmasmdan kaynakli degerlendirme

yapilamamistir. Yetiskinlerin mutluluk puanlariin egitim diizeyine gore normal dagilima
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sahip olmadig1 goriilmiistiir(p<0,05). Yetigskinlerin mutluluk puanlar egitim diizeyine gore

fark olup olmadigin belirlemek i¢in yapilan Kruskal Wallis sonuglari tablo 4'te gosterilmistir.

Tablo 4. Yetigkinlerin mutluluk puanlar1 ve egitim diizeylerine gore Kruskal Wallis sonuglar

Egitim Durumu N Sira Ort. K P
MO Ortaokul ve alti 2 80,25 3,295 ,348

Lise 20 174,33

Lisans 240 148,83

Yiiksek Lisans 40 159,69

Toplam 302

Tablo 4’te yetiskinlerin egitim diizeyleri ve mutluluk puanlari arasinda fark olup
olmadig1 Kruskal Wallis testi ile incelenmistir. Tablo 4 incelendiginde yetiskinlerin mutluluk
puanlar egitim diizeylerine gore istatistiksel olarak anlaml farklilik gostermemektedir (Ki-
kare=3,295; p>0,05).

Tablo 2c’de yetiskinlerin phubbing puanlari ve algilanan sosyallesme puanlari
arasindaki normallik varsayimi incelenmistir. Tablo 2¢’de goriildiigii gibi phubbing puanlari
ve algilanan sosyallesme puanlari p degerleri sirasiyla 0,000 ve 0,019'dir. Yetiskinlerde
phubbing puanlan ile algilanan sosyallesme puanlarmin normal dagilima sahip olmadig:
goriilmektedir (p<0,05).

Yetigkinlerin phubbing puanlar1 ile algilanan sosyallesme puanlari arasindaki iliskiyi
belirlemek icin yapilan Spearmen Sira farklari korelasyon analizi sonuglari tablo 5'te

gosterilmistir.

Tablo 5.Yetigkinlerin phubbing puanlar1 ve algilanan sosyallesme puanlar1 arasindaki iligskiye ait

Spearman Sira farklar1 korelasyon katsay1 sonuglari

COASO
GSO r 225"
p ,000
302

Tablo 5’te yetiskinlerin phubbing ve algilanan sosyallesme puanlar: arasinda iliski olup

olmadig1 Spearman Sira farklari korelasyon katsayilari testi ile incelenmistir. Tablo 5

e
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incelendiginde yetiskinlerde phubbing puanlar ile algilanan sosyallesme puanlar1 arasinda
pozitif yonlii diisiik diizeyde anlaml bir iliski vardir (r=0,225; p<0,05).

Tablo 2’de yetiskinlerin phubbing puanlar1 ve mutluluk puanlar: arasindaki normallik
varsayimi incelenmistir. Tablo 2d’de goriildiigii gibi phubbing puanlar1 ve mutluluk puanlar:
p degerleri sirasiyla 0,000 ve 0,000’dir. Tablo 2d incelendiginde yetiskinlerde phubbing
puanlari ile mutluluk puanlarinin normallik varsayimini saglamadig goriilmektedir (p<0.05).
Yetigkinlerin phubbing puanlari ile mutluluk puanlar1 arasindaki iligskiyi belirlemek igin
yapilan Spearmen korelasyon analizi sonuglari tablo 6’da gosterilmistir.

Tablo 6. Yetiskinlerin phubbing puanlar1 ve mutluluk puanlar1 arasindaki iliskiye ait Spearman Sira

farklar korelasyon katsay1 sonuglar:

MO

GSO r -,235"
P ,000
N 302

Tablo 6’da yetiskinlerin phubbing ve mutluluk puanlar1 arasinda iliski olup olmadig1
Spearman Sira farklar1 korelasyon katsayilar: testi ile incelenmistir. Tablo 6 incelendiginde
yetigkinlerin phubbing puanlari ile mutluluk puanlar1 arasinda negatif yonlii diisiik diizeyde

anlamli bir iligki vardir (r=0,-235; p<0,05).

Sonug ve Tartisma

Teknolojinin gelismesiyle beraber internet kullanim1 yayginlagmistir. Internet hayatin
ayrilmaz bir parcasi haline gelmistir. Internet iletisim kurmay1 kolaylastirirken bir yandan da
iletisimi olumsuz etkilemektedir. Iletisim halindeyken bireyin akilli telefona yonelmesi
phubbing davranis: ile agiklanmaktadir. Bireyler sanal ortamlardaki bilgi ve paylasimlar:
kagirmay: istememekte, telefonuna bildirim geldigi zaman hemen bakmak istemektedir.
Phubbing davranisina maruz kalan birey kendisini mutsuz, anlasilmamis, degersiz
hissedebilmektedir. Bu da kisilerarasi iletisime zarar vermektedir. Bu arastirmanin amaci da
18-50 yaslar1 arasindaki yetigskinlerde phubbingin algilanan sosyallesme ve mutluluk

arasindaki iligkinin incelenmesidir. Yapilan analizler sonucunda phubbing puanlarmnm
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cinsiyete gore anlamli farklilik gostermedigi bulunmustur. Ayka¢ ve Yildirnm'in (2021)
calismasina gore tniversite 6grencilerinin sosyotelizm puanlari cinsiyet degiskeni tizerinde
bagimsiz t testi analizi sonucunda sosyotelist olma ve sosyotelizme maruz kalma
durumlarinin cinsiyet degiskeni tizerinde anlamlhi bir farklilik olmadigi saptanmustir.
Aydogdu ve Cevik’'in (2020) calismasina gore genel sosyetelist olma puanlarinin ve genel
sosyaltelizme maruz kalma puanlarinin cinsiyete gore anlaml bir sekilde farklilasmadig:
sonucuna ulasilmistir. Karas'in (2019) yaptig1 calismada da bireylerin sosyotelizm diizeyleri

ve cinsiyet degiskenine gore gruplar arasinda anlaml bir fark elde edilememistir.

Elde edilen bir diger bulguya gore, yetiskinlerin mutluluk puanlar1 egitim diizeyi
degiskenine gore anlaml farklilik gostermemektedir. Cihangir Cankaya ve Meydan’in (2018)
calismasinda anne egitim diizeyine gére mutluluk puanlar1 arasindaki farkin anlamli olmadig:
yine ayni sekilde baba egitim diizeyine gore mutluluk puanlarinin arasindaki farkin anlaml
olmadig1 bulunmustur. Kirtk ve Sénmez (2017) ¢alismasinda egitim durumunun mutluluk
tizerinde 6nemli bir fark olusturmadigr saptanmistir. Cihangir Cankaya ve Meydan (2018)
tarafindan yapilan ¢alisma Kirik ve Sénmez (2017) ¢alismasmi destekler niteliktedir. Yapilan

arastirmada da mutluluk ve egitim diizeyi arasinda farklilik bulunmamustir.

Aragtirma kapsaminda yetiskinlerde phubbing, algilanan sosyallesme ve mutluluk
puanlar1 arasinda anlamli bir iliski bulunmustur. Yetigskinlerde phubbing puanlan ile
algilanan sosyallesme puanlar1 arasinda pozitif yonlii diistik diizeyde bir iliski bulunurken;
phubbing puanlar ile mutluluk puanlar arasinda negatif yonlii diisiik diizeyde anlaml bir

iliski bulunmustur.

Glizellik algisinin ve begenilmenin 6nemli oldugu teknoloji ¢aginda bireyler
kendilerini istedikleri gibi ifade edebilmektedir. Sanal ortamlar herkesin paylasim yapmasima
olanak sagladig igin bireyler kendilerini bu ortamlarda 6zgiirce ifade edebilmektedir. Sosyal
ortamlarda kabul gormeyen bireyler cevrimici ortamlarda kendilerini kabul eden ve kendileri
ile ayn1 durumu yasayan kisilerle tanisabilmekte ve samimi iliskiler kurabilmektedir. Kisi bu
yolla arkadaslik kurabilmekte, romantik iliskiye sahip olabilmektedir. Bu ortamlarda kurulan
iligkilerin kisiler i¢in olumlu etkileri oldugu kadar olumsuz etkileri de bulunmaktadir. Yiiz

ylize iligkilerde kendini ifade etme becerilerinin azalmasi, arkadaslik kurma ve siirdiirmede

e
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zorlanma, nomofobi, siber zorbalik, teknoloji bagimliligl, uyku ve yeme bozukluklar1 gibi

bireyi olumsuz etkileyen durumlar ortaya ¢ikabilmektedir.
Oneriler

Bundan sonraki arastirmalarda phubbing ile algilanan sosyallesme ve mutluluk
arasindaki iliskiyi incelemek igin farkli 6rneklem gruplari ile ¢alisilabilir. Giincel bir kavram
olan phubbingin farkli degiskenler ile iliskisi incelenebilir. Bireylerin iletisim becerilerini

arttirmak icin psiko-egitim calismalar: yapilabilir.
Arastirmanin Sinmirhiliklar:

Bu arastirmanin bazi sinirliliklar1 bulunmaktadir. Bu sinirliliklardan biri arastirma
verileri online ortamda 18-50 yaslar1 arasindaki 319 birey ile sinirhi olmasidir. Bu nedenle
sonuglarin genellenebilirligi sinirlidir. Ayrica ¢calisma grubu yas ve cinsiyet agisindan esit
dagilim gostermemektedir. Bundan sonraki arastirmalarda yas ve cinsiyet bakimindan
arastirmanin amacini daha iyi temsil edebilecek bir ¢calisma grubuyla arastirma yapilabilir.
Arastirmanin diger bir siurlili§i da arastirma verilerinin nicel veri toplama yontemleri ile
toplanmasidir. Nicel veri toplama yontemlerinde olan degil de olmasi gereken secenekler
isaretlenebilmekte ve Olcekler dolduruldugu andaki duygu durumuna gore

yanitlanabilmektedir.
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Internet Addiction Levels of Middle School Students and Affecting Factors
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Abstract: The purpose of this descriptive study was to investigate the levels of internet addiction among
middle school students and the contributing factors. The data required for the research were collected
online between 16 December 2022-10 March 2023. The study group of the research consisted of middle
school students. Online survey method, socio-demographic data collection form and Internet Addiction
Scale (IAD) were used from 210 middle school students who voluntarily participated in the collection
of research data and were selected by convenience sampling method, one of the improbable sampling
methods, with written consent from their parents. SPSS 26.0 data analysis program was used in the
statistical analysis of the data obtained in the study, and independent sample t-test and ANOVA
analysis were used in the analysis of the data. 52.2% of the participating middle school students are
boys and 47.8% are girls. It was determined that there was no significant difference in the scores of the
sub-dimensions (deprivation, difficulty in control, impaired functioning and social isolation) of the
internet addiction scale according to their gender, and there was a significant difference between the
sub-dimensions according to age and grade levels, except for the control difficulty score, which is one
of the sub-dimensions. It was determined that gender had no effect on internet addiction, however

criteria such as age and social status did. It is proposed that middle school students receive training on

1 Doktor Ogretim Uyesi, Hakkari Universitesi, Saglik Bilimleri Fakiiltesi, Hemsirelik B6liimi, chaylil7@ku.edu.tr
2 poktor Ogretim Uyesi, Hakkari Universitesi, Sadlik Bilimleri Fakiiltesi, Hemsirelik B6limi
dilekdemir624@gmail.com
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the effective and healthy use of the internet, and that research be performed on the prevalence of internet

addiction and its contributing causes.

Key words: Affecting Factors, Internet, Addiction, Middle School Students

Introduction

Healthy Internet use is defined as using the Internet for a specific purpose, within a
reasonable amount of time, and without cognitive or behavioral disruption. Internet
communication and in-person communication can be distinguished by healthy internet users
(Davis, 2001). Yet, not everyone uses the Internet in a manner that is consistent with their needs
and goals. Individuals encounter and are impacted by negativities in their life as a result of
unhealthy internet use. Internet addiction is the most glaring of these negativities (Davis,

2001).

In 1995, Goldberg was the first to establish the concept of internet addiction. Young,
though, was the beginning of scientific discourse. The concept of "Internet Addiction Disease"
was first introduced by Young, among other academics. According to some academics, there
is a connection between children's excessive Internet use and their psychological health as well
as unfavorable outcomes at home and school (Young, 1996; Young, 1997; Morahan &

Schumacher, 2000; Caplan, 2002).

There is very little space in the literature devoted to studies done to determine the
views of families regarding their children's internet usage profiles. These studies were not
conducted on a particular scale. The impact of internet use on children is only considered in
general terms from the perspective of the parents. In his study entitled Parent's Views On
Internet Use, Odabas (2005) attempted to disclose the views of primary school children's
families towards the Internet. Data for the study were gathered using a questionnaire that
included 17 questions about the economic, social, educational, and security aspects of the
Internet. 94 families were given the questionnaire. The results show that families believe the
Internet improves academic attainment, is a necessity of modern living, and negatively

impacts family connections. Attempting to determine excessive internet use, Cengizhan (2005)
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determined, based on the findings that students described as a problem, that students' families
and families were disconnected from excessive internet use. From a social standpoint, Yalcn
(2003) attempted to explain the Internet. Esen (2007) analyzed internet addiction in terms of
peer pressure and perceived social support variables. When children do not spend much time
with their friends, it has been determined that they spend their time on the Internet
(Gokgearslan, 2005). In addition to the studies on internet addiction and its prevalence, it has
been determined through a review of the literature that the attitudes and opinions of families
regarding the internet use habits of children are negative and that the academic success of

internet addicts is low (Gokgearslan, 2005).

The purpose of this study was to determine the internet addiction levels of middle

school students and the factors that contribute to these levels.

Research Questions

-What are the internet addiction levels of middle school students?
-Is there a relationship between middle school students' internet addiction levels and affecting

factors?

Methods

Type of research

It was conducted as a descriptive study in order to determine the internet addiction
levels of middle school students and their affecting factors.

Place and time of research

The research was collected by using the online questionnaire (Google Form) between

16 December 2022- 10 March 2023.
Population and sample of the research

The research population consisted of children in middle school age. However, since it
is close to impossible to reach middle school students living in Turkey, the study was created

online. Students who were in middle school and had access to the internet were included in

e
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the study. Questionnaire was used as a data collection technique in the research, and the online
questionnaire (Google Forms) was spread over social networks and social media, and many
segments were tried to be reached. It was calculated based on the number of variables used in
multivariate data analysis in determining the sample size in the study. In this context, the
sample of the research was selected from the students living in the middle school period in
Turkey with the convenience sampling method, which is one of the non-probability sampling
methods. The research was carried out with 210 students who met the conditions of
participation.

Inclusion / exclusion criteria for the study

Get involved

- Children who will participate in the research must be middle school age children.
- Children with parental consent

- Those who fill out the child consent form

Research exclusion criteria

- Children who are not at the age of middle school

- Children without parental consent

- Those who do not fill out the child consent form

Data collection tools

Research data will be collected with the following data collection forms: Socio-
demographic data collection form for middle school children and Internet Addiction Scale
(IAD).

Socio-Demographic Data Collection Form for Middle School Children

This form consists of a total of 3 questions about the age, gender and class status of the

children.
Internet Addiction Scale (IAS)
This scale, consisting of 35 items and a five-point Likert type, was developed by Giing

and Kayri (2010). The Cronbach's alpha (a) internal consistency coefficient for the items in the
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scale was found to be 0.94, and this value indicates that the reliability of the test is high (Comert
& Ogel, 2009). The ratings on the scale were arranged as “Totally Agree”, “Agree”,
“Undecided”, “Disagree”, “Strongly Disagree”. These answers are scored between 5 and 1.
The answer “Totally Agree” corresponds to 5 points, while the answer “Strongly Disagree”
corresponds to 1 point. Increasing scores from 1 to 5 indicate that the level of addiction is
increasing. Four sub-factors are examined as '"Deprivation", "Difficulty in Control",
"Disruption in Functioning" and "Social Isolation".

Independet variable: Age, gender, grade status.

Dependent variable: Internet addiction levels and affecting factors.
Evaluation of data

SPSS (Statistical Package for Social Sciences) 26.0 package program was used in the
analysis of the data. Independent sample t-test and ANOVA tests were used to evaluate the

internet addiction levels and affecting factors of middle chool students.

Results

When Table 1 is examined, 52.2% of the participants are male and 47.8% are female. In
their age distribution, 34.3% are 13 years old, 24.9% are 14 years old, 22.9% are 15 years old
and 17.9% are 12 years old. In terms of education, 42.3% are 8th grade, 32.8% are 6th grade
and 24.9% are 7th grade.

Table 1. Distribution of Demographic Characteristics of Middle School Students

Gender Number (n) Percentage (%)
Female 96 47 8
Male 105 52,2
Total 201 100
Age Number (n) Percentage (%)
12 y/o 36 17,9
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13 y/o 69 34,3
14 y/o 50 249
15 y/o 46 22,9
Total 201 100
Educational status Number (n) Percentage (%)
6th grade 66 32,8
7th grade 50 24,9
8th grade 85 42,3
Total 201 100

When Table 2 is examined, the average score of the responses to deprivation, which is
the sub-dimension of the internet addiction scale, varies between 33 and 50 points, with an
average of 34.99+5.42 points. The mean score of responses to control difficulty ranges from 14
to 50 points, with an average of 29.50+7.99 points. The mean score of the responses to the
impairment in functioning sub-dimension ranges from 7 to 35 points, with an average of
10.33+8.99 points. The mean score of the responses to social isolation ranges from 14 to 50

points, with an average of 9.72+6.15 points.

Table 2. Distribution of Sub-Dimensions Scores of the Internet Addiction Scale

Lowest Highest Mean SD
Deprivation 33 50 34,99 5,42
Difficulty in Control 14 50 29,50 7,99
Impairment in Functioning 7 35 10,33 8,99
Social Isolation 7 35 9,72 6,15

When Table 3 is examined, there is no significant difference in the sub-dimensions of
the internet addiction scale of middle school students such as deprivation, control difficulties,

impaired functionality and social isolation scores (p>.05).

Table 3. Comparison of Middle School Students' Internet Addiction Scale Sub-Dimension Scores by
Gender
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Gender N Mean SD t p
Female 96 35,76 6,17
Deprivation 1,929 ,055
Male 105 34,29 4,53
Female 96 30,56 8,90
Difficulty in Control 1,808 ,072
Male 105 28,53 6,96
I . . Female 96 11,43 10,21
mpairment in
F .. 1,657 ,099
unctioning Male 105 9,33 7,62
Female 96 9,88 6,62
Social Isolation ,361 ,719
Male 105 9,57 5,70

When Table 4 is examined, there is a significant difference according to the age of
middle school students in the scale of deprivation (F=7.168; p<.05), difficulty in control
(F=10.070; p<.05), impaired functionality (F=6.973; p<.05) and social isolation (F=4.192; p<.05).
According to the Tukey multiple comparison test, which was conducted to measure the level
of significant difference, the deprivation, dysfunction and social isolation scores of middle
school students aged 15 (respectively; x =38.17, x =15.52, x =12.04) and 12 (respectively; x
'=37.25, x =14, x =12.75) were higher than those aged 13 (respectively; x =33.14, x =7.33, x =7.96)
and 14 (respectively; x =33, x =7.06, x =7.84) years. Middle school students aged 15 (x =34.69)
had higher control difficulty scores than those aged 12 (x =29.22), 13 years (x =27.27) and 14

years old (x =28).

Table 4. Comparison of Middle School Students' Internet Addiction Scale Sub-Dimension Scores by Age

Groups N Mean SD F p Dif.

12 y/o 36 37,25 7,46

13 y/o 69 3314 452 15 ylo, 12
Deprivation 14,867  ,000**  y/o >13 y/o,

14y/o 50 33 2,23 14 y/o

15 y/o 46 38,17 791
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12 y/o 36 29,22 12,98

13 y/o 69 2727 2,61 15 y/o >12
Difficulty in Control 10,070  ,000**  y/o, 13 y/o,

14 y/o 50 28 1,23 14y/o

15 y/o 46 34,69 10,23

12 y/o 36 14 12,29
Lo _ 13y/o 69 7,33 2,24 15 ylo, 12

mpairment n
14239 ,000* y/o >13 y/o,

Functioning

14 y/o 50 7,06 1,42 14 y/o

15 y/o 46 15,52 13,03

12 y/o 36 12,75 7,90

13 y/o 69 7,96 3,46 15 ylo, 12
Social Isolation 9,673 ,000%*  y/o >13 y/o,

14 y/o 50 7,84 2,42 14y/o

15 y/o 46 12,04 8,56

When Table 5 is examined, there is a significant difference in the scale of deprivation
(F=7.168; p<.05), impairment in functionality (F=6.973; p<.05) and social isolation (F=4.192;
p<.05) according to the grades of middle school students. According to the Tukey multiple
comparison test, which was conducted to measure the level of significant difference, the 8th
(respectively; x =36.12, x =12) and 7th (respectively; x =35.72, x =11.84) grade middle school
students' deprivation and dysfunction scores were higher than the 6th grades (respectively; x
=33, x =7.04). The social isolation scores of the 7th grade (x =10.84) middle school students are
higher than the 6th grade (x =7.97) students. However, there is no significant difference in

control difficulty scores according to the grades of middle school students (p>.05).

Table 5. Comparison of Middle School Students' Internet Addiction Scale Sub-Dimension Scores by

Class

Groups N Mean SD F p Dif.
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6th grade 66 33 2,35
8th grade, 7th
Deprivation 7th grade 50 35,72 6,29 7,168 ,001*
grade> 6th grade
8th grade 85 36,12 6,48
6th grade 66 28 5,45
Difficulty in
7th grade 50 31,52 8,15 2,810 ,063 -
Control
8th grade 85 29,48 10,45
6th grade 66 7,04 1,37
Impairment in 8th grade, 7th
7th grade 50 11,84 10,52 6,973 ,001*
Functioning grade> 6th grade
8th grade 85 12 10,72
6th grade 66 7,97 3,02
7th grade> 6th
Social Isolation 7th grade 50 10,84 7,33 4,192 ,016*
grade
8th grade 85 10,42 6,92

Discussion and Conclusion

In middle school students' internet addiction levels and affecting factors, elements such
as age, gender, and class status are crucial. 52.2% (105) of the participants are male and 47.8%
(96) are female. 34.3% (69) are 13 years old, 24.9% (50) are 14 years old, 22.9% (46) are 15 years
old and 17.9% (36) are 12 years old. In terms of education, it was determined that 42.3% (85)
were 8th grade, 32.8% (66) were 6th grade and 24.9% (50) were 7th grade. The findings of the
study on the distribution of demographic characteristics of middle school students are similar
to the findings of the study on the prevalence of Internet addiction, prevalence and
epidemiological characteristics in Mazandaran, Northern Iran by Kheirkhah et al. (2010) and
the results of the study named Internet addiction potentially problematic Internet use in the
12-18 year old adolescent population by Kaltiala-Hein et al (2004). It was determined that there

was no significant difference in the sub-dimensions of the internet addiction scale

e
26




Internet Addiction Levels of Middle School Students and Affecting Factors

(deprivation, difficulty in control, poor functionality and social isolation) of middle school
students according to their gender. It was concluded that gender did not effect internet
addiction levels. This finding is similar to the results of the Morahan-Martin J and
Schumache(2000) study named The prevalence and relationships of pathological Internet use
among university students, where the gender factor did not affect the internet use and
addiction status of students, and the results of Morrison and Gore (2010) based on a
questionnaire named The relationship between excessive Internet use and depression on 1,319
youth and adults. Internet use and time spent did not have an effect on the gender-related
variable, according to a study by Park et al. (2008) that examined the prevalence of Internet

addiction among South Korean teenagers and its relationships with family characteristics.

It was stated that there was a substantial difference in the scores of the Internet
Addiction Scale sub-dimensions (deprivation, difficulty in control, reduced functionality, and
social isolation) of middle school students based on their age. Our results demonstrate that
internet addiction levels and age, which is one of the impacting elements, are also effective. In
Yau et al(2012) .'s study titled "Is internet usage and video game playing addictive behaviors"
biology, clinical and public health impacts for young people and adults, it is stated that
internet use and time spent change according to age and are directly associated to age. Internet
addiction danger factors among Internet users: In an online survey study done by Wu et al.
(2015), it was concluded that as age grows, the length of Internet use increases and becomes
more addicted. Similarly, it is stated in the results of Villella et al(2011) .'s study titled
Behavioral addictions in adolescents and young adults: prevalence of a prevalence study that

there is a substantial age-related variation in addiction in internet use.

It was concluded that there was a substantial variation in the sub-dimensions of the
Internet Addiction Scale (deprivation, reduced functionality, and sociability) according to the
classes of Internet Addiction middle School Students. Our research results indicate that the
classroom environment has an effect on pupils' degrees of internet addiction. Chou and
Hsiao's study (2000) "Internet addiction, use, happiness and enjoyment experience, status of
Taiwanese university students" is in line with our findings in Duan et al(2017) .'s research on

the change tendency of children left behind in rural China since the 21st century. Children's
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internet use varies with their educational level and has an effect on their addiction, as stated
in Gosling and Mason's (2015) internet research study in psychology. Yet, from our research
results, it was determined that there was no difference in the control difficulty scores of the
internet addiction scale sub-dimensions according to the class status of the middle school
students. According to this result, it was determined that the internet addiction status of the

associated sub-dimension did not differ according to the class status of the students.

This research was conducted with middle school students. Therefore, it was concluded
that gender did not have an effect on internet addiction, but that factors such as age and class
did. It is proposed that trainings be arranged on the more efficient and healthy use of the
internet for students in middle school, and that research be conducted on the prevalence of
internet addiction and the factors influencing it. It is believed that examining the internet
addiction status results with samples from other educational levels, such as high school and

university students, will be helpful in generalizing the addiction.
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Ergenlerde Nomofobinin Yordayicis1 Olarak Okula Aidiyet, Yalmzlik ve Akill1

Telefon Kullanim Siiresi: Kayseri Ornegi

Aysegiil AYDIN!, Fuat AYDIN?

Ozet: Arastirmanin amaci, akilli telefon kullanim sikliklar: arttig1 icin akilli telefondan uzak kalma
korkusunu yogun bir sekilde yasayabilecegi diisiiniilen lise 6grencilerinin, okula aidiyet, yalmzlik ve
akilli telefon kullanim siiresinin nomofobi {izerindeki etkisini incelemektir. Kesitsel tipte betimsel
arastirma yontemlerinden iliskisel tarama modeli kullanilan arastirmanin 6rneklemini 274 lise 6grencisi
olusturmaktadir. Arastirma verileri Kisisel Bilgi Formu, Nomofobi Olgegi, Ucla Yalmzlik Olgegi Kisa
Formu ve Okul Aidiyet Duygusu Olgegi ile toplanmistir. Verilerin analizinde degiskenler arasindaki
iliski Pearson Korelasyon analizi; bagimsiz degiskenlerin, bagimli degisken {izerindeki etkisi coklu

dogrusal regresyon analizi ile test edilmistir.

Arastirmadan elde edilen bulgular; mesleki egitim alan lise 6grencilerinin giinliik akill telefon kullanim
siirelerinin ortalama 3,63 saat oldugunu, 6grencilerin orta diizeyde nomofobik davraruslar gosterdigini,
yiiksek diizeyde okula baglilik ve aidiyet gosterdigini ancak 6grencilerin yalmzhik diizeylerinin yiiksek

oldugunu gostermektedir. Ogrencilerin ekonomik durumlari, okula aidiyet ve baglilik duygusu ile

1 Ogretim Gérevlisi, Erciyes Universitesi, Halil Bayraktar Saglik Hizmetleri Meslek Yiiksekokulu, Tibbi Hizmetler
ve Teknikler B6liimii, aysequlaydin@erciyes.edu.tr
2 Og"retmen, Kocasinan Mesleki ve Teknik Anadolu Lisesi, fuataydin28@hotmail.com
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Ergenlerde Nomofobinin Yordayicisi Olarak Okula Aidiyet, Yalnizlik ve Akilli Telefon Kullanim Siiresi:
Kayseri Ornegi
nomofobinin tiim alt boyutlar1 ve nomofobi diizeyi arasinda orta ve zayif diizeyde negatif yonlii anlaml
iliski oldugu, okula aidiyetin nomofobiyi negatif ve anlamli bir gekilde etkiledigi tespit edilmisgtir.
Yalnizlik ve akilli telefon kullanim siiresi ile Nomofobi arasinda pozitif yonlii anlamli bir iligki oldugu
ve yalmzlik ile akilli telefon kullanim siiresinin nomofobiyi pozitif anlamli bir sekilde etkiledigi tespit
edilmistir. Bu sonuglar dogrultusunda 6grencilerin nomofobi ve yalnizlik diizeylerini diistirmek icin

okula bagliliklarini artiracak faaliyetlerin uygulanmasi dnerilmistir.

Anahtar Kelimeler: Nomofobi, Yalnizlik, Aidiyet, Akilli Telefon Kullanim Siiresi.

School Belonging, Loneliness and Smartphone Usage Duration as Predictors of

Nomophobia in Adolescents: The Example of Kayseri

Abstract: The aim of the study is to examine the effect of school belonging, loneliness and smartphone
use time on nomophobia of high school students, who are thought to experience the fear of being away
from smartphones intensely due to the increase in the frequency of smartphone use. The sample of the
study, in which relational survey model, one of the cross-sectional descriptive research methods, was
used, consists of 274 high school students. The research data were collected with Personal Information
Form, Nomophobia Scale, UCLA Loneliness Scale Short Form and School Sense of Belonging Scale. The
relationship between variables in data analysis is Pearson Correlation analysis; The effect of
independent variables on the dependent variable was tested with multiple linear regression
analysis.The findings obtained in the research; It shows that the average daily smartphone usage time
of high school students receiving vocational education is 3.63 hours, students show moderate
nomophobic behaviors, high levels of school commitment and belonging, but students have high levels
of loneliness. It has been determined that there is a moderate and weak negative significant relationship
between students' economic status, sense of belonging and commitment to school, all sub-dimensions
of nomophobia and the level of nomophobia, and that school belonging affects nomophobia negatively
and significantly. It has been determined that there is a significant positive relationship between
loneliness and smartphone usage time and Nomophobia, and that loneliness and smartphone usage
time positively affect nomophobia. In line with these results, it is recommended to implement activities
that will increase students' commitment to school in order to reduce their nomophobia and loneliness
levels.

Keywords: Nomophobia, Loneliness, Belonging, Smartphone Usage Time.
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Giris

Modern diinyada giinliik hayatin vazgegilmez bir unsuru olan internet hemen hemen

her yas grubu igin artik énemli bir ihtiya¢ durumuna gelmistir. Tiirkiye Istatistik Kurumu
(TUIK) tarafindan 29 Agustos 2023'te yaymlanan haber biilteninde 16-74 yas grubundaki
bireylerde Internet kullanim oraninin, 2022 yilinda %85,0 iken 2023 yilinda %87,1’a ¢iktig1
bildirilmistir (Tiirkiye Istatistik Kurumu, 2023a). Ozellikle yasanan Covid-19 pandemisiyle
insanlar internet tizerinden haberlesmeyi, egitim almayi, toplantilara katilmayi, alisveris

yapmay1 hayatlariin rutinine dahil etmislerdir.

Akilli telefonlarin her an bu hizmetleri kullanimi kolay uygulamalar {izerinden
sunuyor olmasi ve g¢evrimigi iletisim olanaklarinin gesitliligi diinya tizerinde akilli telefon
kullanim oranini ve siiresini her gegen giin artirmaktadir. Diinya capinda akilli telefon mobil
ag aboneliklerinin sayis1 2023 yilinda 6,7 milyara ulasmis ve 2028 yilinda bu saymnin 7,7 milyar1
asacagl tahmin edilmektedir, {ilkelere gore akilli telefon kullanicilari incelendiginde ilk siray1

974 milyon ile Cin alirken tilkemiz 64 milyon kullanici ile on altinci siradadir (Statista, 2023a).

Ginliikk hayatimizin vazgecilmez bir aract haline gelmis olan akilli telefonlar,
bireylerin her an ihtiya¢ duyduklar1 bilgi veya bireylere erisebilmesine ve ihtiyag
duyuldugunda erisilebilir olmalarina imkan tanimaktadir. Akilli telefonlar iletisim kurmanin
yani sira internet sitelerinde dolasarak bilgiye erismek, eglenmek, alisveris yapmak, oyun
oynamak, vb. ¢ok sayida ihtiyaci kargilamaktadir (Kuyucu, 2017). Akilli telefonlar her ne kadar
bireylerin egitim, saglik, eglence, vb. konularda ihtiyaglarini gideren platformlara erisim
olanag1 saglayarak hayatlarmi kolaylastirsa da bireylerin bilingsiz kullanimlarinda birgok
olumsuzlugun ortaya ¢ikmasina sebebiyet vermektedir. Thtiyaglar diginda yogun bir sekilde
kullanilan akilli telefonlar bireylerde fiziksel, davramigsal ve ruhsal bozukluklar
olusturmaktadir (Cakir ve Oguz, 2017). Akilli telefon kullanim siiresinin artmas1 boyun agrisi,
depresyon, dikkat daginiklig1 problemlerinin (Jenaro vd., 2007) yani sira akilli telefondan
yoksun kalma korkusu (nomofobi), internetsiz kalma korkusu (netlessfobi), gelismeleri
kagirma korkusu gibi bozukluklara da neden oldugu goriilmektedir (Akt., Yildirim ve
Kisioglu, 2018).Akill1 telefonlara yiiklenen siirekli takip ve etkilesim isteyen ¢ok sayidaki
uygulama bireylerde siirekli telefonlarina bakma ve kontrol etme ihtiyact dogurmakta ve bu

durum bireylerde zamanla bagimliliga dontisebilmektedir.
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Nomofobi

Problemli mobil telefon kullanimi seklinde ifade edilen nomofobi, bireyin mobil
cihazina erisemedigi veya mobil telefonu ile iletisim kuramadig1 zamanlarda yasamis oldugu
korku olarak tanimlanmakta (King vd., 2014) ve sanal iletisim teknolojilerindeki ilerlemeler
sonucunda hayatimiza giren giincel bir psikolojik bozukluk olarak kabul edilmektedir
(Olivencia-Carrion vd., 2018). Nomofobisi olan bireylerin 6zellikleri diizenli ve uzun siireli
mobil telefon kullanma, birden fazla cihaza sahip olma, arama veya mesaj olup olmadigin sik
sik ekrana bakarak kontrol etme, akilli telefonu siirekli agik tutma ve onunla uyuma,
telefonuna erisim sorunu yasadiginda ya da sinirlamalarla karsilastiginda anksiyete, gerginlik

veya Ofke davranislar1 gosterme olarak belirtilmektedir (Dixit vd., 2010).

Modern gagda giindelik hayatin vazgecilmez bir parcasi haline gelmis olan akilli
telefon kullanimi bireylerin giindelik hayatlarin1  kolaylagtirirken, asir1  kullanimu
huzursuzluk, kaygi ya da bagimlhilik gibi olumsuzluklar1 dogurmakta ve bu durumun
nomofobiyi besledigi diistintilmektedir. Bu durum genclerde ve ¢ocuklarda da her gegen yil

artmaktadir.

Ulkemizde ilk defa 2013 yilinda uygulanan "Cocuklarda Bilisim Teknolojileri Kullanim
Aragtirmasi"nda 6-15 yas grubundaki ¢ocuklarin Internet kullanim oraninm %50,8 iken 2021
yilinda bu oranin %82,7’ye ciktig1 goriilmektedir. COVID-19 salgininin etkisinin siirdiigii bu
donemde ¢ocuklarm internet kullanma amacinda ilk siray1 %86,2 ile ¢evrimigi derse katilma
yer almaktadir, ancak ¢ocuklarin haftalik ortalama 12 saat 25 dakika ders ici, 6 saat 59 dakika
ise ders digi zamanlarda Internet kullandig1 tespit edilmistir. Ayrica 11-15 yas grubundaki
¢ocuklarin %75inin akill telefon kullandig1, bunlarin %43,5’inin diizenli olarak akilli telefon
kullandig1 ve her yarim saatte bir akilli telefonunu kontrol ettigi; %42’sinin uyumadan 6nce
yaptig1 son seyin, %36,4’iinlin ise uyandiktan sonra yaptig1 ilk seyin telefonunu kontrol etmek
oldugu; %30,3tiniin televizyon izlerken, %13,3'tinlin bagkalariyla yemek yerken akilli telefon
kullandig1 ve %28’inin akilli telefonu ile oynamadig1 zaman kendisini huzursuz ve mutsuz
hissettigini beyan ettigi belirtilmistir (Tiirkiye Istatistik Kurumu, 2023b). Bu durumlar

nomofobi yasayan bireylerin temel o6zellikleri arasinda siralanan davraniglar arasinda yer
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almaktadir. Bu nedenle ¢alisma grubumuz 2021 yilinda 11-15 yas grubunda olan 2023 yilinda

ise lise donemine girmis 14-17 yas grubundaki lise 6grencileri olarak belirlenmistir.
Okula Aidiyet

Aidiyet'in sozliik anlamu ilgi, iliskinliktir (TDK, 2018). Okula aidiyet; okulun, smifin
parcast olma, ona bagh ve iligkili olma; okula, sinifa ait olma destek ve kabul etme olarak
tanimlanan genis bir kavramdir (Osterman, 2000). Temel insani ihtiyaglardan biri olan aidiyet
duygusu, Ogrencilerin smif arkadaslar1 tarafindan ne Olgiide begenildikleri ve kabul
edildikleri; arkadas grubu icinde ne kadar destek, onem ve sayg: gordiikleriyle ilgili olan,
Ogrencileri motive eden ve gruplara dahil edilmeleri igin etkinlestirilebilir 6znel bir duygu
durumu olarak ifade edilmektedir (Sar1, 2013). Okula aidiyet, 6grencilerin okullarmin énemli
ve saygin birer iiyesi olduklarimi hissetmelerine yonelik bir duygu olarak ifade edilmistir
(Booker, 2004). Ogrencilerde okula aidiyet duygusunun eksikligi, sosyallesme agisindan bazi
sorunlara sebebiyet verebilir. Ogrencilerin gruba ait hissetme ve kabul edilme durumlar
memnuniyet, sakinlik, mutluluk gibi olumlu duygulara; grup tarafindan dislanma,
reddedilme gibi durumlar ise kiskanglik, kaygi, depresyon ve yalmzlik gibi olumsuz
duygulara neden olmaktadir (Osterman, 2000). Yapilan calismalar Ogrencilerin aidiyet
duygusu eksikliginin ve yasadigi olumsuz duygularin okulu birakmalarina sebep
olabilecegini, okula aidiyetin yiikseltilmesi ile akademik motivasyon ve basarinin yani sira
ogrencilerin 6z yeterlilik, 6zsayg1, 6zgiiven, motivasyon ve kendini gergeklestirme gibi daha
gliclii igsel kaynaklara sahip olacagini belirtmektedir (Capps, 2003; Finn, 1989; Goodenow,
1992b; Goodenow, 1993). Her gegen giin yalnizlasan ve mutsuzlasan genglerin okula aidiyet
duygularmnin gelistirilmesi, kendilerini okulunun bir pargasi olarak gormelerini, okul igindeki
sosyal gruplar tarafindan kabul gormelerini, dnemsenmelerini, desteklenmelerini ve grup

tarafindan motive edilmelerini saglayacag i¢in son derece dnemli hale gelmistir.

Bireyler sevildiklerini, kabul ve ilgi gordiiklerini diisiindiiklerinde kendilerini
giivende hissedeceklerdir bu durum da bir gruba veya topluma aidiyet hissetmeleri ile
miimkiin olmaktadir. Bu nedenle aidiyet duygusunun sosyallesme siirecinin bir parcasi
oldugu soylenebilir. Aidiyet duygularini tatmin etmek tiizere, bireyler farkli yogunluk ve
siklikta duygusal ve sosyal iligkiler yasamaktadir (Hill, 2006). Bu iliskilerin yasattig1 duyguyu,

yoniinii ve stirekliligini belirleyen ise kurulan iletisimin etkililigi ve seklidir. Tletisim
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teknolojilerinin gelismesiyle yiiz yiize iletisimin yan sira, bilgisayar, tablet ve akill telefonlar
araciligiyla online iletisim kurmak da yayginlasmistir. Ozellikle gengler acisindan akill
telefonlar, sosyal etkilesimi arttiran bir 6ge olarak goriilmekte, yeni arkadasliklar kurma,
mevcut iligkileri gelistirme gibi cesitli faydalar saglamaktadir (Chen vd., 2016). Mobil telefon
kullaniommin tiim bu olumlu yo6nlerine ragmen, asir1 ve yanlis kullanimiyla ortaya ¢ikan
nomofobi gengler arasinda oldukga yaygindir (King vd., 2014). Mobil telefondan ayr1 kalma
korkusundan kaynaklanan nomofobi 0grenciler tizerinde gesitli olumsuz etkiler yaratabilir.
Siirekli telefon kullanimi, zaman yonetimi problemlerine, odaklanma giicliiklerine ve
motivasyon eksikligine neden olarak 6grencilerin hem kisisel hem de akademik yasamlarinda
verimsizlige yol agabilir. Ayrica, toplumsal degisimler, ekonomik faktorler, politik gelismeler

ve kiiltiirel degisimler, bireylerin aidiyet duygularini olumsuz etkileyebilir.
Yalnizlik

Paula (2011) tarafindan “evrensel bir yasam tecriibesi” olarak ifade edilen yalmizlik
kavrami ¢ok sayida arastirma tarafindan incelenmis, tanimlanmas: ve ifade edilmesinde
zorlanilan (Yasar, 2007), bir¢ok ruhsal sorunun yani sira kisilik bozukluklarinin da temelinde

yatan ve her yas grubunda goriilebilen sorunlar arasindadir (Bulus, 1997).

Yalnizlik, bireyin sosyal aginda nitelik veya nicelik agisindan anlamh sekilde eksik
oldugu durumlarda olusan nahos bir yasantidir (Peplau ve Perlman, 1982). Literatiirde yer
alan yalnizlik tanimlari {i¢ noktaya egilmislerdir. Tk, yalnizligin bireyin sosyal iliskilerindeki
eksikliklerden kaynaklandi8y; ikincisi, yalmizligin 6znel bir deneyim oldugu nesnel sosyal
izolasyonla ayn1 anlama gelmedigi; tiglinciisli ise yalmzligin itici bir deneyim oldugudur.
Yalnizlik ve tek basina kalmak ayni seyler degildir. Yalnizlik bireyin algilariyla ilgiliyken; tek
basina kalmak bagkalariyla ayn1 ortamda bulunmamak anlamina gelmektedir (Burger, 2006).
Yani, birey arkadaslariyla beraberken de yalnizlik hissedebilir. Bunun yani sira, Maslow (1970)
kendini gergeklestirmis olan bireylerin tek basina kalmaktan daha ¢ok hoslandigini ileri
stirmiistiir (Akt., Burger, 2006). Bu nedenle tek basina kalma istegi, sosyal izolasyon, yalnizlik

gibi benzer kavramlarin farkliliklarinin anlagilmasi gerekmektedir.
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Giinliik Akilli Telefon Kullanim Siiresi

Diinya tizerinde akilli telefon kullanim orami ve siiresi her gegen giin artirmaktadir.
Ulkemizde 2023 yilinda 64 milyon mobil telefon kullanicis1 bulunmaktadir (Statista, 2023b).
Yapilan calismalarda bireylerin giinliik akilli telefon kullanim siiresinin 4 saat ve iizerinde
oldugu ifade edilmektedir (Keskin Aktan ve Kutlay, 2021; Geng ve Yigitbas, 2019; Yazic
Kabaday1 ve Kabadayi, 2020; Yilmaz, vd. 2015). Akilli telefonlarin kullanimi bireylerin
yasamlarina ¢ogu anlamda katki saglamanin yani sira, asir1 veya yanlis kullanilmas: birgok
sorunun da ortaya ¢ikmasina neden olmaktadir (Billieux, vd., 2015). Asir1 diizeyde akilh
telefon kullanimimin ruh saghg: igin risk olusturdugu (Thomée vd., 2011), yasanilabilecek
yoksunlugun kaygi, panik atak gibi duygusal sorunlara yol agabilecegi (King vd., 2014)
belirtilmektedir. Yapilan arastirmalarda giinliik akilli telefon kullanim siiresinin uzamasmin
bireylerin nomofobi diizeylerini artirdig1 goriilmektedir (Gezgin vd., 2017; Sirakaya, 2018;
Yazic1 Kabaday1 ve Kabadayi, 2020).

Arastirmanin Amaci, Onemi ve Arastirma Sorusu

Insanlar, sosyal varliklar olduklari igin iliski kurma, yeni insanlarla tanigma ve giinliik
deneyimleri paylasma ihtiyaci duyarlar. Modermn c¢agda, internetin ve Ozellikle akill
telefonlarin yaygin kullanimiyla birlikte, bu sosyal etkilesimlerin biiyiik bir kismi djijital
platformlarda gerceklesmektedir. Insanlar, gelismis iletisim teknolojilerini kullanarak
cevrimigi ortamlarda iliskiler kurar, deneyimlerini paylasir ve diger insanlarla etkilesimde
bulunur. Akilli telefonlar, insanlarin sosyal baglantilarin1 giiclendirmek ve diinya ile
etkilesimde bulunmak i¢in kullanilan 6nemli araglardan biridir. Akilli telefonlarin problemli
bir sekilde kullanilmaya baslamasiyla nomofobik davraniglar daha sik ortaya ¢ikmaya
baglamistir. Nomofobi herhangi bir nesneye veya maddeye bagimli olmaktan farkl bir sekilde
o nesne veya madde varken de yasanan uzak kalma korkusu olarak tanimlanmaktadir (King
vd., 2014). Bu yoksun olma korkusu, mobil telefonun aktif olmasi i¢in asir1 6nlemler alma (sarj
cihazi veya tagmabilir giic kaynagi bulundurma), devaml kontrol etme davraniglan ile
kendini belli etmektedir (Bragazzi ve Del Puento, 2014). Ogrencilerin bu korkulariyla bas
edebilmeleri i¢in okul i¢inde kuracaklar1 olumlu iligkilerin etkili olabilecegi diistiniilmektedir.
Bu nedenle okullarin Ogrencilerin farkli sosyal ortamlara girebilmesi igin faaliyetler

diizenlemesi onlarin okul icinde degerli olduklariin farkina varmalarimin saglanmas: okula
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bagliliklarin1 artiracaktir. Okula baghlik hisseden 06grencilerin okula aidiyetlerinin
yiikselecegi ve nomofobik davraniglarinin azalacagl arastirma konumuzun temel
hipotezlerinden birini olusturmaktadir. Ogrencilerin nomofobi diizeyleri iizerinde aidiyet
duygusunun etkisinin arastirildig1 az sayida ¢alismanin varligi dikkat gekmektedir. Ancak bu
calismalarin higbiri okula aidiyet duygusunu incelememistir. Bu durum c¢alismamizin

Ozgunligiinii pekistirmektedir.

Sosyal varlik olan insanin yasamakta oldugu yalnizlik duygusu, organizmanin hosuna
gitmeyen bir durumdur. Bu hosa gitmeyen durumdan kurtulmak isteyen bireylerin akilli
telefonlariyla daha ¢ok vakit gecirmeye yonelebilecegi bu durumun bireylerde nomofobik
davraniglarin goriilme sikligini artirabilecegi diisiiniilmektedir. Yapilan ¢alismalarda cep
telefonunun yaninda bulundurulmamasinin bireyde eksiklik, yalmizlik ve giivensizlik gibi
olumsuz hislerin olusumuna yol agabildigi gosterilmistir (Aktas ve Yilmaz, 2017; King, vd.

2014, Osterman, 2000).

Literatiirde nomofobi ile giinliik akilli telefon kullanim siiresi arasindaki iligkiyi ortaya
koyan ¢ok sayida arastirma yer almaktadir. Bu ¢alismalarin ortak bulgusu nomofobi diizeyi
ile akilli telefon kullanim siiresi arasmnda pozitif yonde anlaml bir iligki oldugu, giinliik
telefon kullanim stiresi arttik¢a bireylerin nomofobik davraniglar gosterme egiliminin
arttigidir (Bivin vd., 2013; Geng ve Yigitbas, 2019; Gezgin vd., 2017; Sirakaya, 2018; Yazici
Kabaday1 ve Kabadayi, 2020). Bu veriler 1s1ginda ergenlerin akilli telefonlariyla gecirdigi
stirenin nomofobi diizeylerinde ciddi bir éneme sahip olabilecegi, giinliik akilli telefon
kullanim siiresinin, nomofobi ile iligkili oldugu ve nomofobinin bir yordayicis1 olabilecegi

distinilmektedir.

Toplumlarda farkl sekillerde ortaya ¢ikan yalnizlik hissi, bireyleri hayatlarinin hemen
her doneminde etkilemekte ve daha fazla ergenlik ile geng yetiskinlik donemlerinde
goriilmektedir (Erdzkan, 2009; Imamoglu, 2008). Bu nedenle lise dgrencilerinin yalmzlik
diizeylerini belirlemek ve bu durumun neden olabilecegi olumsuzluklar1 ortaya koymak

calismamizin temel amaglarindan biridir.

Ayni zamanda bilgi ve iletisim teknolojilerindeki yayginlasma, hayatimizdaki birgok

ihtiyaca ve bilgiye internet {izerinden akilli telefonlar araciligiyla ulasiyor olmamaiz, 6zellikle

39



Online Journal of Technology Addiction & Cyberbullying, 2023, 10(2), 32 - 62

Covid-19 pandemisinde Ogrencilerin uzaktan egitim siireclerinde mobil iletisim araglarini
kullanmak zorunda kalmalar1 bu araglarin kullanim siirelerini olduk¢a artirmistir. Uzaktan
erisim teknolojilerinin asir1 kullaniliyor olmas: zaman iginde bireyleri, gercek hayattan ve

sosyallesmekten uzaklastirarak yalnizlastirmaktadar.

Interneti ve mobil cihazlar1 birgok amagla yaygin olarak kullanan lise 6grencilerinin,
mobil cihazlarla ¢ok fazla vakit gegirmesinin akademik ve sosyal yasantilarini, insanlarla olan
iligkilerini, saglik durumlarmi vb. etkileyebilecegi diisiiniilmektedir. Bu sebeple ¢calismamizda
ergenlerin nomofobi diizeylerinin yordayicis: olabilecek degiskenler okula aidiyet, yalnizlik
durumu ve akilli telefon kullanim siiresi olarak belirlenmistir. Bu kapsamda arastirmada

asagidaki soruya yanit aranmustir.

Aragtirma sorusu: Okula aidiyet, yalnizhk ve giinliik telefon kullanim siiresi

nomofobiyi anlaml olarak yordamakta midir?

Yontem

Arastirma Modeli

Ergenlerin okula aidiyet, yalnizlik ve akilli telefon kullanim siiresinin nomofobi
tizerindeki etkisini inceleyen bu arastirmada kesitsel tipte betimsel arastirma yontemlerinden
iliskisel tarama modeli kullanilmigtir. Kesitsel tipteki betimsel arastirma (tarama) yasanilan
zaman diliminde evreni temsil edecek nicelik ve nitelikteki gruplar iizerinde olgunun ne
oldugunun betimlenip ortaya konuldugu dogal ve toplumsal olgulara miidahale edilmeyen

bilimsel arastirma yontemidir (Sonmez ve Alacapinar, 2018).
Calisma Gurubu

Arastirmanin evrenini; 2022-2023 egitim Ogretim yilinda Kayseri’de bulunan bir
meslek lisesinde 9, 10, 11 ve 12. siniflarda okuyan toplam 762 6grenci olusturmaktadir.
Aragtirmada orneklem se¢me yoluna gidilmis, %95 giiven araliginda 6rneklemimiz 256 olarak
belirlenmistir. Tabakal1 6rnekleme yontemi kullanilan c¢alismaya her simf diizeyinden

ogrenciler agirliklandirilarak 6rneklem alinmis, toplam 274 6grenci dahil edilmistir.
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Veri Toplama Araglar

Aragtirmada temel veri toplama arac1 olarak kisisel bilgi formu, Nomofobi Olcegi, Ucla

Yalnuzlik Olgegi Kisa Formu (UYO-KF) ve Okula Aidiyet Duygusu Olgegi kullanilmugtir.
Kisisel Bilgi Formu

Aragtirmada katihimcilarin cinsiyet, yas, sinif, gelir durumu, ebeveyn egitim durumu

ile akilli telefon kullanimi ve stirelerine dair 8 soru iceren kisisel bilgi formu kullanilmistir.
Nomofobi Olgegi

Arastirmada Yildirim ve Correa (2015) tarafindan gelistirilen, Yildirim vd.(2016)
tarafindan Tiirkge'ye uyarlanan Nomofobi Olgegi kullailmistir. Yirmi madde ve 4 alt
boyuttan olusan 6lgek 7’1i Likert tipinde (1= Bana hi¢ uygun degil, 7= Bana ¢ok uygun) bir
kendini degerlendirme Olgegidir. Alt boyutlardan, bilgiye erisememe; akilli telefonla arama
yapamama veya istenilen konuda bilgiye ulasamama durumlarma bagl olarak ortaya gikan
gerginlikleri, rahatliktan feragat etme, akilli telefon kullaniminin sagladigi konfora bagimlilig:
ve bu konforu terk etmekte zorlanmays, fleti§im kuramama; istenilen anda akilli telefon
araciligiyla yakin kisilere ulasamamanmn yarattigi olumsuz duygulan igerir, baglantiy
kaybetme, akilli telefon baglantis1 veya sosyal medyada cevrimigi kimligi kaybetmeyle ilgili
duygusal deneyimleri kapsamaktadir (Yildirim ve Correia, 2015; Yildirim ve digerleri, 2016).
Yildirim vd. (2016), nomofobi 6lgeginin DFA sonuglarinin kabul edilen sinir degerler iginde
oldugunu (x 2 (164) = 469,90, x 2= 2,86, CF1=0,92, RMSEA =0,08), giivenilirliginin tatmin edici

derecede yiiksek oldugunu (Cronbach alfa = 0,92) bildirmistir.

Calismamizda 06lgegin Cronbach alfa degerleri dort alt boyuta gore 0.83, 0.86, 0.94 ve
0.90 6lgek toplamui igin 0.95 olarak bulunmustur (Tablo 2). Bireyler, 20 ile 140 arasinda puan
alarak degerlendirilmekte olup, 20 ile 60 arasindaki puanlar diisiik diizeyde nomofobiyi, 60-
100 arasindaki puanlar orta diizeyde nomofobiyi ve 100-140 arasindaki puanlar yiiksek
diizeyde nomofobiyi ifade erderken20 puan ise bireyin nomofobik davranis sergilemedigini

gostermektedir. (Yildirim ve Correia, 2015).
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UCLA Yalnizlik Ol¢egi Kisa Formu (UYO-KF)

Ulkemizde ergenlerde kullanimi gecerli ve giivenilir bir ara¢ olan UCLA Yalnuizlik
Olgegi Kisa Formu (UYO-KF) 6lgeginin gegerlilik ve giivenirliligi Yildiz ve Duy (2014)
tarafindan yapilmis ve dlgegin faktor yiik degerleri 0.31 ile 0.71 arasinda oldugu, biitiin uyum
indekslerinin (x2 /df=1.94, p=0.02, GFI=0.97, CFI=0.98, RMSEA=0.06) iyi diizeyde oldugu
belirtilmistir. UYO-KF “(1) Hig, (2) Nadiren, (3) Bazen ve (4) Her zaman” seklinde yanitlanan
toplam yedi sorudan olusan dértlii likert tipi bir dlgektir. Olgegin 5. maddesi olan, “Istedigim
zaman arkadas bulabilirim” maddesi tersten puanlanmaktadir. Olgegin 7 maddesinin
toplanmasiyla genel yalnizlik puani elde edilmektedir. Olgekten almabilecek en diisiik puan
7 iken en yiiksek puan 28’dir. Buna gore ergenlerin puanlariin diistikliigii yasanilan yalnizlik
duygusunun azlhigina isaret ederken, puanin yiiksek olmasi ise yasanilan yalmizlik
duygusunun yogunlugunun artmasina isaret etmektedir. Calismamizda 6lgegin Cronbach

alfa i¢ tutarlik katsayisi kat sayis1 a=0.83 olarak bulunmustur (Tablo 2).
Okul Aidiyet Duygusu Olcegi (OADO)

Goodenow (1993) tarafindan gelistirilen ve Sar1 (2015) tarafindan Tiirkgeye uyarlanan
Okula Aidiyet Duygusu Olgegi, 2 boyuttan olusan 5'1i Likert tipi bir 6lcme aracidir. Olgekte
13'ti olumlu, besi olumsuz toplam 18 madde bulunmaktadir. Okula baghlik alt boyutu
Olgekteki 13 olumlu maddeyi kapsarken, reddedilmislik alt boyutu ise Slgekte yer alan bes
olumsuz maddenin ters c¢evrilmesi ile puanlanmaktadir. Toplam dlgek puam
hesaplanabilecegi gibi alt boyutlar bazinda da puanlar hesaplanabilmektedir. Olgekten
almacak yiiksek puan Ogrencinin okula aidiyet duygusunun yiiksek olduguna
gostermektedir. Calismamizda 6lgegin Cronbach alfa degerleri Okula Baghlik alt boyutu igin
0,92 Reddedilmislik alt boyutu igin 0,82 ve 6lgek toplamu igin 0,82 olarak bulunmustur (Tablo
2).

Etik izin
Aragtirmanin veri toplama asamasina gegmeden 6nce Erciyes Universitesi Sosyal ve

Beseri Bilimler Etik Kurulu'ndan 108 say1h etik izin alinmistir.
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Verilerin Analizi

Katilimcilardan toplanan veriler bilgisayara aktarildiktan sonra, analizler SPSS 24.00
istatistiki analiz paket programi yardimi ile yapilmistir. Cok degiskenli normal dagilim
Ol¢iimii istatiksel olarak Carpiklik ve Basiklik (Skewness ve Kurtosis) testi ile yapilmis ve
Tablo 2’de sunulmustur. Tabachnick ve Fidell (2012) 6rneklem grubu 50’den biiyiik ve
carpiklik, basiklik degerlerinin +1,5 ile -1,5 arasinda oldugu durumlarda verinin normal
dagildiginin kabul edilebilecegini belirtmislerdir. Olcek maddelerine ait puanlarmn smnir
puanlar1 asmadigindan bu olgeklerin ve alt boyutlarinin normal dagilim gosterdigi kabul
edilmis ve arastirmada parametrik test teknikleri uygulanmistir. Gruplar arasi
karsilastirmalarda nicel degiskenler i¢in bagimsiz iki drneklem t testi ve tek yonlii Varyans
Analizi uygulanmis, ¢oklu karsilastirmalarda da Post- Hoc test istatistiklerinden Tukey
yontemi kullamilmigtir. Degiskenler arasindaki iligkinin degerlendirilmesinde ise Pearson
Korelasyon Katsayisi hesaplanmistir. Bagimsiz degiskenlerin, bagimh degisken tizerindeki
etki diizeyini belirlemek icin ise ¢oklu dogrusal regresyon analizinden yararlanilmistir.

Degerlendirmelerde anlamlilik diizeyi p< 0.05 olarak kabul edilmistir.

Bulgular

Calismaya katilan Ogrencilerin yas ortalamasi 15,33+1,16 ve tamamu kizdir.
Ogrencilerin %35’1 9. sinifta, %18,6’s1 10. smfta, %24,5i 11. smnifta ve %21,9’u 12. sinifta
okumaktadir. Ogrencilerin %18,6’s1 Biiro Yonetimi, %17,1i Cocuk Gelisimi ve Egitimi %16,8'i
Bilisim Teknolojileri, %16,4'i Grafik ve Fotograf, %15,7’si Giizellik ve Cilt Bakimi, %15,4’i
Yiyecek ve Icecek Hizmetleri alaninda 6grenim gdrmektedirler. Ogrencilerin gelir
seviyelerinin ortalamast 4650E+1178 dir. Ogrencilerin  annelerinin  %54,8'inin  ilkokul,
%19,7’sinin ortaokul, %20,4’tiniin lise, %>5,1’inin {iniversite mezunu oldugu goriilmektedir.
Ogrencilerin babalarinin %31,4'tiintin  ilkokul, %24,5inin ortaokul, %33,9unun lise,
%10,2’sinin {iniversite mezunu oldugu belirlenmistir. Ogrencilerin akilli telefon kullanim

sureleri ortalamasi 3,63+1,48 saat olarak belirlenmistir (Tablo 1).

43



Online Journal of Technology Addiction & Cyberbullying, 2023, 10(2), 32 - 62

Tablo 1. Katilimcilarin Bilgileri

Say1 Yiizde Say1 Yiizde
Cinsiyet Kiz 274 %100  Gelir Durumu 274 100
X=4 650+1170

Sif 9 96 %35  Anne Tlkokul 150  %54,8
10 51 %18,6  Egitim Ortaokul 54 %19,7
11 67 %24,5 Durumu Lise 56 %20,4
12 60 %21,9 Universite ve 14 %5,1
Toplam 274 %100 usta 274 %100,0

Toplam

Yas 14 96 %35  Baba Tlkokul 86 %314

X=15,33+1,16 15 51 %18,6  Egitim Ortaokul 67 %?24,5
16 67 %24,5 Durumu Lise 93 %33,9
17 60 %21,9 Universite ve 28 %10,2
Total 274 %100 usta 274 %100,0

Toplam

Boliim Giiz. ve Cilt 43 %15,7 Akilli 1 saat 19 %6,9
Bak. 47 %17,1 Telefon 2 Saat 50 %18,2
Cocuk gelisimi 45 %16,4 Kullanim 3 Saat 61 %22,3
Grafik fotograf =~ 42 %15,4  Siiresi 4 Saat 71 %25,9
Yiyecek icecek 51 %18,6  X=3,63+1,48 5 Saat 30 %10,9
h. 46 %16,8 6 Saat 43 %15,7
Biiro Yonetimi 274 %100 Toplam 274 %100
Bilisim Tekno.
Toplam

Ogrencilerin dlgeklerden aldiklari puan ortalamalari incelendiginde Nomofobi Olgegi

toplam puan ortalamasinin 71,87+27,99 olup, 6lgegin alt boyutlarinda en yiiksek ortalamanin

24,89+10,94 puanla Iletisimi Kaybetme boyutunda, en diisiik ortalamanin ise 14,308 puan ile

cevrimigi olamama boyutunda oldugu tespit edilmistir (Tablo 2). Nomofobi skalasina gore

ogrenciler orta diizeyde nomofobik davranig gostermektedir. Ayrica, yapilan analizlerde

arastirmaya katilanlarm %19,7’sinin yiiksek, %43,8’inin orta ve %36,5,'inin diisitk nomofobi

diizeyine sahip oldugu gozlenmistir.

Tablo 2. Ogrencilerin Nomofobi, Okula Aidiyet Duygusu ve Yalmzlik Olgeklerinden Aldiklart

Puanlarin Dagilimi ve Cronbach Alfa I¢ Tutarhlik Katsayilari.

Standart Cronbach Carpiklik Basiklik
BOYUTLAR Min Max  Ortalama Sapma Alfa
Bilgiye Ulasamama 4 28 15,14 6,10 0,83 0,208 -0,709
Cihazdan 5 35 0,86 0,412 -0,809
17,53 8,28
Yoksunluk
Tletisimi Kaybetme 6 42 24,89 10,94 0,94 -0,023 -1,193
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Cevrimigi 5 35 0,90 0,770 -0,299
14,30 8

Olamama

Nomofobi Toplam 22 140 71,87 27,99 0,95 0,156 -0,834

Okula Baglilik 13 65 40,02 12,99 0,92 0,090 -0,784

Reddedilmislik 5 25 15 5,56 0,82 -0,012 -1,118

Okula Aidiyet 21 88 0,82 0,003 -0,146
55,01 15,51

Toplam

Yalnizlik 7 28 19,26 5,18 0,83 -0,371 -0,919

Ogrencilerin Okula Aidiyet Olgegi toplam puan ortalamasmin 55,01+15,51 oldugy,
Olgegin okula baghlik alt boyutu ortalamasmin (40,02+12,99), reddedilme ortalamasina
(14+£5,56) gore daha ytiksek oldugu belirlenmistir (Tablo 2). Bu olgekten en yiiksek alinacak
puanin 90 ve en diisiik puanin 18 oldugu dikkate alindiginda okula aidiyet dlgeginin orta
noktasi 36 olarak hesaplanmistir. Ogrencilerin okula aidiyet diizeylerinin bu hesaplamaya

gore yiiksek oldugu soylenebilir.

Ogrencilerin  Yalnizhk Olgegi toplam puan ortalamasinin 19,26+5,18 oldugu
belirlenmistir. (Tablo 2). Bu 6lgegin en yiiksek puani 28 ve en diisiik puani 7'dir ve bu 6lgegin
orta noktasi 10.50 bulunmustur. Bu calismadan elde edilen verilere bakildiginda lise

ogrencilerinin yalnizlik diizeylerinin yiiksek oldugu sonucunu ¢ikartabiliriz.
Ogrencilerin Demografik Degiskenlerine Gére Nomofobi Diizeylerinin Incelenmesi

Ogrencilerin ebeveynlerinin egitim durumu, okuduklar smif ve béliimlere gore
nomofobi seviyelerinin farklilasip farklilasmadigini dlgtimlemek igin tek yonlii varyans analizi

(Anova) yapilmistir. Elde edilen sonuglar Tablo 3’te sunulmustur.

Tablo 3: Farkli Degiskenlere Gore Nomofobi Tek Yonlii Varyans Analizi (Anova) Sonucu

Degisken Varyansin Kareler df Kare F p
Kaynag: Toplami Ortalamasi
Sinif Gruplar Arast  421.330 3 140.443 0.178 0.912
Gruplar Ici 213515.940 270 790.800
Toplam 21397.270 273
Boliim Gruplar Aras1 79936 5 386.77 0.641 0.634
Gruplar I¢i 336706.38 268 605.59
Toplam 338253.48 273
Anne Egitim  Gruplar Aras1  1958.178 3 652,726 0.031 0.478
Durumu Gruplar Ici 211979.09 270 785,108
Toplam 213937.270 273

45




Online Journal of Technology Addiction & Cyberbullying, 2023, 10(2), 32 - 62

Baba Egitim  Gruplar Arast  3602.708 3 1200.903 1.542 0.204
Durumu Gruplar Ici 210334.562 270 779.017
Toplam 2139337.270 273

Ogrencilerin annelerinin egitim durumlar (p=0.478>.005), babalarinin egitim
durumlar (p=0.204>.005), okuduklar1 sinif (p=0.912>.005) ve boliimlere (P=.0.634>.005) gore
nomofobi, diizeyleri arasinda istatistiksel olarak anlamli bir farklilik bulunmamaktadir (Tablo
3). Bu durumun nedeni 6grencilerin benzer sosyo-demografik 6zelliklere sahip olmasindan

kaynaklandig: diisiiniilmektedir.

Ogrencilerin demografik degiskenleri ile okula aidiyet ve Yalmzlik diizeyleri de
istatistiksel agidan anlamli farklilik gostermemistir. Bu durum arastirmamizin temel ve alt

amaglari arasinda yer almadigindan raporlanmamustir.

Yas, Gelir ve Giinliik Akill1 Telefon Kullamim Siiresi ile Nomofobi, Okula Aidiyet ve

Yalnizlik Arasindaki iliskilere Yonelik Korelasyon Bulgular:

Calismamiza katilim gosteren 6grencilerin yas, gelir ve giinliik akilli telefon kullanim
siiresi ortalamalar1 ile nomofobi, okula aidiyet ve yalnizlik 6l¢egi alt boyut ve toplam puanlari
arasindaki iligkileri belirlemek amaciyla Pearson korelasyon analizi yapilmis, bulgular Tablo

4’te sunulmusgtur.
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Tablo 4. Nomofobi ve Nomofobi Alt Boyutlar: ile Okula Aidiyet Duygusu ve Alt Boyutlari, Yalmzlik, Yas, Gelir ve Giinliik Cep Telefonu Kullanum Siiresi

Degiskenlerine Iliskin Korelasyonlar

Degiskenler 1 2 3 4 5 6 7 8 9 10 11 12
1. Nomofobi 1

2.Bilgiye Ulasamama 0.771** 1

3.Cihazdan Yoksunluk 0.903** 0.643** 1

4 Jletisimi Kaybetme 0.853** 0.552** 0.669** 1

5.Cevrimigi Olamama 0.808** 0.513** 0.719**  0.504** 1

6.0kula Aidiyet -0.525**  -0.441**  -0.456**  -0.399**  -0.483** 1

7.0kula Baglilik -0.258**  -0.241**  -0.210**  -0.163**  -0.279**  0.939** 1

8.Reddedilmislik 0.862** 0.668** 0.783**  0.731** 0.695"  -0.596**  -0.283** 1

9.Yalnizlik 0.758** 0.702** 0.720**  0.605** 0.544**  -0.388**  -0.146*  0.741** 1

10. Yas X=15,33£1,16 -0.029 -0.028 -0.054 0.036 -0.074 0.030 0.020 -0.035 0.031 1

11. Gelir ~ X=4 650+117b -0.193** -0.112 -0.206 -0.11 -.0.225** 0.107 0.074 -0.125*  -0.139*  0.002 1

12. Glinliik Akilli Telefon 0.602** 0.510** 0.583**  0.429** 0.527**  -0.288**  -0.139*  0.478** 0.468** 0.055 -0.094 1

Kullanim Stiresi X=3,63+1,48

**p<0.01 *p<0.05
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Aragtirmamizda Ogrencilerin yaglar1 ile giinliik akilli telefon kullanim siiresi,
nomofobi, okula aidiyet ve yalnizlik degiskenleri arasinda anlamli bir iliski bulunmamuistir
(Tablo-4). Bu durum o&grencilerin nomofobik davranislarinin, okula aidiyetlerinin ve

yalnizliklarinin yasa bagh olarak degismedigini gostermektedir.

Ogrencilerin ailelerinin ortalama geliri 46508+117b olarak tespit edilmistir.
Ogrencilerin gelir diizeyleri ile Nomofobi diizeyleri (r= -0.193, p<0.01), Cevrimigi olamama alt
boyutu (r=-0.225, p<0.01), Reddedilmislik alt boyutu (r =-0.125, p<0.05) ve Yalnizlik diizeyleri
(r=-0.139, p<0.05) arasinda ¢ok zay1f diizeyde negatif yonde anlaml bir iligki tespit edilmistir
(Tablo 4). Ogrencilerin gelir diizeyleri ile bilgiye ulasamama, cihazdan yoksunluk, iletisimi
kaybetme, okula baghlik alt boyutlar: ve okula aidiyet 6l¢egi toplam puanlar: arasinda anlamli

bir iliski tespit edilmemistir.

Ogrencilerin  giinliik akilli telefon kullanim siireleri ile nomofobi diizeyleri
incelendiginde, tiim alt boyutlar ve nomofobi toplam puani (r = 0.602, p<0.01) ile akill1 telefon
kullanim stiresi arasinda orta diizeyde pozitif yonde anlamli bir iligki tespit edilmistir (Tablo

1),

Ogrencilerin giinliik akilli telefon kullanim siireleri ile okula aidiyet duygusu 6lcegi
toplam puanlar1 (r= -0.288, p<0.01) ve okula baghlk alt boyutu puanlar (r= -0.139, p<0.05)
arasinda zayif diizeyde negatif yonlii anlamli iliski varken, reddedilmislik alt boyut puanlar1
(r=0.478, p<0.01) arasinda orta diizeyde pozitif yonde anlamli iliski bulunmustur (Tablo 4).
Akilli telefon kullanim siireleri ile ve yalnizlik (r= 0.468, p<0.01) diizeyleri arasinda da orta

diizeyde pozitif yonde anlamli iliski tespit edilmistir (Tablo 4).
Nomofobi, Okula Aidiyet ve Yalnizlik Arasindaki fliskilere Yonelik Korelasyon Bulgular

Ogrencilerin Nomofobi diizeyleri ile nomofobi alt boyutlar1 Bilgiye Ulasamama (r=
0.771, p<0.01), Cihazdan Yoksunluk (r=0.903, p<0.01), Tletisimi Kaybetme (r= 0.853, p<0.01) ve
Cevrimici Olamama (r= 0.808, p<0.01) arasinda yiiksek diizeyde pozitif yonlii anlaml iliski
tespit edilmistir (Tablo 4). Bu durum Nomofobi 6l¢eginin alt boyutlarinin toplam puanlariyla
degerlendirildiginin bir gostergesidir. Ayrica 6grencilerin Nomofobi diizeyleri ile Okula
Aidiyet diizeyi (r= -0.525, p<0.01) ve Okula Baglilik(r= -0.258, p<0.01) alt boyut puanlar
arasinda zayif ve orta dlizeyde negatif yonde anlaml iliski varken Reddedilmislik alt

boyutu(r=0.862, p<0.01) ve Yalnizlik diizeyi(r=0.758, p<0.01) arasinda yiiksek diizeyde pozitif
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yonde anlamli iliski oldugu bulunmustur (Tablo 4). Nomofobi 6l¢eginin tiim alt boyutlari ile
Okula aidiyet diizeyi ve Okula baghlk alt boyut puanlar1 arasinda zayif diizeyde negatif
yonde anlaml iligki oldugu tespit edilmistir. Ayrica nomofobi dlgeginin tiim alt boyutlari ile
reddedilmislik boyutu ile yalnizlik diizeyi arasinda orta ve yiiksek diizeyde pozitif yonde
anlamli iliski oldugu Tablo 4'te gosterilmistir. Bu durum nomofobi diizeyindeki artisin okula
aidiyet duygusunu ve okula baglilig1 azaltirken 6grencilerin reddedilmislik duygusunu ve

yalnizlik diizeyini artirdigini gostermektedir.

Ogrencilerin Okula Aidiyet diizeyi ile okula baghlik alt boyutu (r= 0.939, p<0.01)
arasinda yiiksek diizeyde pozitif yonde anlaml iligski varken, reddedilmislik(r= 0.939, p<0.01)
alt boyutu (r= -0.596, p<0.01) ve yalnizlik diizeyi (r= -0.388, p<0.01) arasinda orta ve zayif
diizeyde negatif yonde anlamli iliski oldugu tespit edilmistir (Tablo 4). Bu durum okula
aidiyet diizeyleri yiiksek olan 6grencilerin okula baghliklarinin artti$ini ve daha az diizeyde
reddedilmislik ve yalnizlik hissettiklerini gostermektedir. Okula baglilik alt boyut puanlari ile
reddedilmislik alt boyutu (r= -0.283, p<0.01) ve yalnizlik diizeyi (r= -0.146, p<0.05) arasinda
zayif diizeyde negatif yonlii anlamli iligki tespit edilmistir (Tablo 4). Okula bagllig1 artan

ogrencilerin reddedilmislik ve yalnizlik hislerinin azaldig1 gortilmektedir.

Ogrencilerin yalnizlik diizeyleri ile nomofobi (r= 0.758, p<0.01) ve reddedilmislik (r=
0.741, p<0.01) diizeyleri arasinda yiiksek diizeyde pozitif yonde anlamli bir iliski varken, okula
aidiyet (r= -0.388, p<0.01) ve baghlik diizeyleri (r= -0.146, p<0.05) arasinda orta ve zayif

diizeyde negatif yonde anlamli bir iliski oldugu bulunmustur (Tablo 4).

Okula Aidiyet Duygusunun, Yalnizlik Diizeyinin ve Giinliik Akill1 Telefon Kullanim

Siiresinin Nomofobi Uzerine Etkisini Belirlemeye Yonelik Regresyon Analizi Sonuglar

Oncelikle degiskenler arasinda ¢oklu baglanti problemi olup olmadig:
degerlendirilmistir. Regresyon modeline dahil edilecek degiskenler arasindaki iligkiler Tablo
4’te sunulan Pearson korelasyon analizi ile ¢oklu incelenmis, degiskenler arasindaki anlaml
iligskiler 0.90 ve tizerinde olmadig1 i¢in ¢oklu baglanti probleminin olmadig1 (Tabachnick ve

Fidell, 2012) tespit edilmistir.

Calismanin bagimsiz degiskenleri olan Okula Aidiyet, Yalnizlik ve Giinlitk Akill

Telefon Kullanim Siiresinin bagimli degisken olan Nomofobi iizerindeki etkilerini belirlemek

e
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amaciyla ¢oklu dogrusal regresyon analizi yapilmistir. Analiz sonuglar1 Tablo 5'de yer

almaktadar.

Tablo 5: Okula Aidiyet Duygusunun, Yalnizlik Diizeyinin ve Giinlitk Akilli Telefon Kullanim Siiresinin

Nomofobi Uzerine Etkisini Belirlemeye Yonelik Coklu Dogrusal Regresyon Analizi Sonuglari

Bagimli Degisken: Nomofobi

Bag Desiskenl Uyarlanmis
agimsiz Degiskenler B Standart t p R
Hata

Sabit 18.734 6.006 3.119 0.002**
Okula Aidiyet -0.244 0.062 -7.041 0.000%*
Yalnizlik 0.567 0.203 15.034 0.000%* 0.729
Gunlik Akilli Telefon 0.258 0.690 7.069 0.000%*
Kullanim Siiresi
R=0.855 R2?=0.732 F=242.636 p=0.000**
**p<0.01

Yapilan ¢oklu dogrusal regresyon analizi sonuglarina gore Durbin-Watson degerinin
1.5 - 2.5 arasinda olmasi (Biiytikoztiirk, 2014) nedeniyle (DW=1,809) ¢oklu dogrusal regresyon

analizinin varsayimlarinin saglandig1 goriilmiistiir.

Tablo 5'te goriildiigii gibi coklu regresyon modelinin agiklayicilig: istatistiksel olarak
anlamlidir (F=242.636, p<0.01). Akill telefon kullanim siiresinin, Okula aidiyet ve yalnizligin
ogrencilerin Nomofobi diizeyleri tizerindeki aciklayiciligi incelendiginde kullanim siiresinin,
okula aidiyet ve yalnizigin uyarlanmis R? degerine gére Nomofobi varyansinin % 73"iinii
acgikladigr saptanmistir. Ayrica Okula aidiyet duygusunun nomofobiyi, istatistiksel olarak
anlamli diizeyde ve olumsuz yonde etkiledigi tespit edilmistir (3= -0.244, t=-7.041p<0,01).
Bagka bir ifade ile 6grencilerin okula aidiyet puanlarindaki 1 standart sapma artmasi nomofobi
puanlarinin 0.244 standart sapma kadar azaltacaktir. Akilli telefon kullanim siiresinin (3=
0.258, t=7.069 p<0,01) ve Yalmizligin (B= 0.567; t=15.034p<0,01) ise nomofobiyi istatistiksel
agidan anlaml diizeyde ve olumlu yénde etkiledigi tespit edilmistir. Ogrencilerin yalnizlik
puanlariin 1 standart sapma artmasi nomofobi puanlarini 0.567 standart sapma artmasina
yol agacaktir. Ayrica 6grencilerin akilli telefon kullanim stiirelerinin bir stahdart sapma artmasi
nomofobi puanlarinda 0.258 standart sapmalik bir artisa neden olmaktadir. Bu modelde 3
degerleri agisindan karsilastirma yapildiginda yalnizligin nomofobi iizerine etkisinin okula

baglilik ve akilli telefon kullanim siiresinden daha yiiksek oldugu soylenebilir.
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Sonug ve Tartisma

Arastirmamizda farkli boliimlerde okuyan toplam 274 lise 0grencisinin, nomofobi
diizeyleri {izerinde okula aidiyet ve yalnizlik duygular ile glinliik akilli telefon kullanim
siirelerinin etkili olup olmadig1 arastirilmistir. Ayrica ¢calisma degiskenlerinin aralarindaki
iliskiler incelenmistir. Bunlara ek olarak Ogrencilerin sosyo-demografik Ozellikleri ile
nomofobi diizeyleri arasinda anlamli bir farklilik olup olmadigi da inceleme kapsamina

alinmigtir.

Aragtirma sonuglar1i mesleki egitim alan lise Ogrencilerinin giinliik akilli telefon
kullanim siirelerinin ortalama 3,63 saat oldugunu, Ogrencilerin orta diizeyde nomofobik
davraniglar gosterdigini, yiiksek diizeyde okula baghlik ve aidiyet gosterdigini ancak
ogrencilerin yalnizlik diizeylerinin yiiksek oldugunu gostermektedir. Ogrencilerin hem okul
icinde hem de okul disinda sosyallesme olanaklar1 bulabilmeleri igin aktivitelerin
diizenlenmesi, grup calismalarinin tesvik edilmesi, aile ve akran desteginin artirilmasi

ogrencilerin yalnizlik hislerini azaltmakta faydali olabilecek unsurlardandir.

Aragtirmaya katilan Ogrencilerin nomofobi diizeylerinin orta seviyede olmasi,
ogrencilerin nomofobi diizeyinin yiiksek bulundugu arastirmalar dikkate alindiginda
(Yildirim vd., 2016; Gezgin vd., 2017; Adnan ve Gezgin; 2016; Erdem vd. 2016) 6nem verilmesi
gereken bir konudur. Giiniimiizde 6grencilerin nomofobi diizeyleri artis gostermektedir. Bu
konuda 6nlemlerin alinmasi son derece onemlidir. Ogrencilerin %19,7’sinin yiiksek,
%43,8’inin orta ve %36,5inin diisiik nomofobi diizeyine sahip olmasi bu baglamda
degerlendirilmelidir. Nomofobinin giin gectikce 0zellikle ergenler arasinda yayginlasan bir
durum oldugu diistintiliirse, nomofobi diizeyinin yiikselmemesi i¢in akilli telefon kullanimi
ile ilgili 6grencileri bilinglendirmek amaciyla okulda egitimlerin verilmesi faydali olacaktir.
Ayrica Ogrencileri giin icinde farkli aktivitelere yonlendirerek, daha az mobil telefon

kullanimina 6zendirmek gerekmektedir.

Ogrencilerin yaslari, siuf diizeyleri, okumakta olduklar1 béliimler ile nomofobi diizeyi
ortalamalar1 arasinda anlamli bir farklilik tespit edilmemistir. Bizim sonuglarimizin aksine
Kwon vd. (2013) ve Park ve Park (2014), yaslar1 daha kiiciik olan 6grencilerde akilli telefona

yatkinligin daha fazla oldugunu ve rasyonel karar verme yasina ulasmamis ¢ocuklarin akilli
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telefon kullanmaya daha yatkin olduklarini belirtmislerdir. Ulusal literatiirde 6grenciler
tizerinde yapilan arastirmalardan bizimle benzer sonuglara ulasmis olanlarda bulunmaktadir
(Gezgin ve Cakir, 2016; Yildirim, vd., 2016; Hosgor vd., 2017; Gezgin, Cakir, vd., 2018; Oz,
2018; Eren vd., 2020; Hosgor, 2020;). Bu durumun 6grencilerin yaslarinin birbirine yakin

olmasindan kaynaklanmais olabilir.

Ogrencilerin ebeveynlerinin egitim durumuyla nomofobi diizeyleri arasinda da
anlamli bir farklilik tespit edilmemistir. Bu durum ebeveynlerin yarisindan fazlasinin benzer
sekilde ilk6gretim diizeyinde egitime sahip olmasindan kaynaklaniyor olabilir. Calismamaizla
benzer sonuglari1 bulan ¢ok sayida arastirma vardir (Akin, 2021; Atan, 2020; Biiyiikcolpan,
2019; Diiner, 2022; Eren vd., 2020; Gezgin ve Cakir, 2016; Goktas, 2019; Oz, 2018).Bunun yani
sira Yildiz Durak (2018) ergen bireylerde akilli telefon bagimlilig1 ve nomofobi diizeylerini
etkileyen cesitli kisisel ve ailesel faktorleri incelemek amaciyla 612 6grenciyle yiiriittiigt
calismasinda anne baba egitim durumunun nomofobi ve akilli telefon bagimliliginin 6nemli
yordayicilart oldugunu bulmustur. Cumurcu (2020), annenin Ogrenim diizeyi arttikca
ergenlerin akilli telefon bagimlisi olma riskinin anlamli bir sekilde arttigini, ancak babanin

egitim diizeyi ile nomofobi arasinda anlaml iligki bulunmadigini bildirmistir.

Calismamizda 6grencilerin ekonomik durumlar: ile nomofobi diizeyi arasinda zayif
diizeyde negatif yonlii anlaml iliski tespit edilmistir. Deniz (2014) yapmis oldugu ¢alismada,
aile gelirleri diisiik oldugu ergenlerin sosyal paylasim sitelerini daha aktif kullandiklarin:
belirtmistir. Koivusilta vd. (2007), ergenlerle yapmis oldugu arastirmada sosyoekonomik
diizeyi diisiik olan ergenlerin akilli telefon bagimlisi olma ihtimallerinin daha ytiksek
oldugunu bulmuslardir. Bu arastirmalar sonuglarimizi desteklemektedir. Tashan ve Unver
(2021) ile Soyler (2019) ise aile geliri ile nomofobi arasindan anlamli iliski bulamadiklarmi
bildirmistir. Ogrencilerin gelirlerinin diismesi ile farkli alanlarda sosyallesme imkamn

bulamadiklarindan mobil telefon bagliliklarinin arttig1 sdylenebilir.

Ayrica c¢alismamizda aile gelirinin diismesiyle reddedilmislik ve yalnizlik
duygusunun arttig1 tespit edilmistir. Bu durum giliniimiizde cep telefonu kullaniminin
ekonomik farklilik gozetmeksizin yaygimnlasti§inin ancak diisiik gelirli 6grencilerin farkl
sosyal aktivitelere veya ilgi alanlarina yonelmek i¢in yeterli ekonomik giicte olmadiklari igin

akilli telefonlarina daha fazla baglandiklar1 olarak degerlendirilebilir. Ayrica gelir diistiikge
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ogrencilerin yalmzlik seviyelerinin artmasimn farkli alanlarda sosyallesebilmek igin yeterli
ekonomik giicleri olmamasindan kaynaklandig1 soylenebilir. Bu 6grencilerin okul iginde
kendilerini reddedilmis hissetmelerinin nedeni olarak 6zgiiven diistikliigli gosterilebilir.

Ancak bunun farkli calismalarla desteklenmesi daha dogru olacaktir

Arastirma bulgulari, okula aidiyet ve baglhilik duygusu ile nomofobi diizeyi arasinda
orta ve zayif diizeyde negatif yonlii bir iliski oldugunu gostermektedir. Ergenlerin okula
aidiyet ve baglilik duygularmin azalmasinin, nomofobi diizeylerini artirdig1 goriilmektedir.
Okula aidiyet duygusunun alt boyutlarindan reddedilmislik ile nomofobi arasmndaki
korelasyonun daha yiiksek ve pozitif yonlii olmasi da okul ortaminda reddedilmislik hissi
artan ergenlerin nomofobik davranislarinin arttigini gostermektedir. Kozan vd.(2019)'da 312
tniversite Ogrencisi ile yiirittiigii Akilli telefon bagimliligi, genel aidiyet ve mutluluk
arasindaki iligkilerin incelendigi calismalarinda akilli telefon bagimliliginin reddedilme
boyutu ile pozitif yonli iliskili oldugu bulunmustur. Bu durum Ogrencilerin
reddedildiklerinde yasadiklar1 olumsuz duygular1 ve giderilemeyen ait olma ihtiyaglarin

karsilamak igin akilli telefonlariyla daha fazla ilgilendikleri seklinde agiklanabilir.

Calismamizda nomofobinin tiim alt boyutlar1 ve toplami ile Okula aidiyet arasinda
orta diizeyde negatif yonlii anlamli bir iliski bulunmustur. Arastirmamizin sonuglarindan bir
digeri ise okula aidiyet duygusunun nomofobiyi negatif yonde anlamli sekilde agikladigidir.
Agik (2018), 106 Onlisans Ogrencisi ile yapmis oldugu calismada aidiyet duygusunun
nomofobiyi negatif yonde anlamli diizeyde etkiledigini ve aidiyet duygusunun nomofobiyi
acikladigmi tespit etmistir. Bu calisma arastirmamizla benzerlik gostermektedir. Ayrica
Biiytikalim (2020) 511 iiniversite 6grencisi tizerinde nomofobi, genel aidiyet ve yasam doyumu
diizeyleri arasindaki iligkiyi incelendigi calismasinda aidiyet ve nomofobi arasinda negatif
yonlii anlaml bir iliskinin oldugunu bulmustur. Bahsedilen ¢calismalarin sonuglar: arastirma
sonuclarimizi desteklemektedir. Ogrencilerin okula aidiyet hislerinin artirilmas1 nomofobi

diizeylerini diistirecektir

Calismamizda Yalnizlik ile Nomofobi arasinda pozitif yonlii anlamli bir iligski oldugu
ve yalnizligin nomofobiyi pozitif yonlii anlamh bir sekilde acikladig: tespit edilmistir. Cakir
ve Oguz (2017) 540 lise 6grenci ile gerceklestirdigi calismasinda da akilli telefon bagimlilig

ile yalnizlik arasinda pozitif ve anlaml iliski bulmustur. Aktas ve Yilmaz (2017) tiniversite
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ogrencilerinin akilli telefon bagimlihg: ile yalnizlik diizeyleri arasinda pozitif anlamli iliski
oldugunu ve yalnizligin akilli telefon bagimliligini anlamli bir sekilde etkiledigini belirtmistir.
Calismamizda ergenlerin akilli telefon kullanim siireleri ile yalnizlik arasinda da pozitif
anlamli iligki tespit edilmistir. Ogrencilerin akilli telefon ile mesgul olurken gecirdikleri
stirenin artmasi toplum icerisinde kendilerini daha fazla yalmz hissetmelerine neden
olmaktadir. Ayn sekilde Sar’a (2013) gore ergenlerde yalnizlik ve problemli telefon kullanimi
arasinda pozitif yonde, ancak telefon kullanma siiresi ile yalnizlik arasinda negatif yonde bir
korelasyon bulunmaktadir. Arastirma sonuglarimiza gore yalnizlik artttkga nomofobinin de
arttig1, kendini yalniz hisseden ergenlerin giin i¢cinde daha fazla akilli telefon kullandiklars,
sosyal medya veya diger paylasim alanlarinda kendilerini ispat etmeye c¢alistiklarin1 bu

nedenle giin gectikce problemli mobil telefon kullaniminin fazlalastig1 soylenebilir.

Aragtirmamiz sonuglaria gore giinliik akilli telefon kullanim stiresi ile Nomofobi
diizeyi arasinda orta diizeyde pozitif yonlii anlamli bir iliski oldugu tespit edilmistir. Bu
durum akilli telefon kullanim siiresinin artmasinin nomofobik davraniglari arttirdigin
gostermektedir. Literatiirde benzer sonuglara varmis birgok ¢alisma bulunmaktadir (Meral,
2017; Talan, Korkmaz ve Gezer, 2016). Arastirma sonuglarinda akilli telefon kullaniminin
nomofobi diizeyini olumlu yénde ve anlaml sekilde yordadig tespit edilmistir. Ogrencilerin
mobil telefon kullanim stirelerindeki artis nomofobik davranislar gostermelerine neden
olmaktadir. Ergin (2020) nomofobi diizeylerini etkileyen faktorleri bulmak amaciyla 595 lise
ogrencisi ile yapmis oldugu calismasinda akilli telefon kullanim siiresinin 6grencilerin
nomofobi diizeyini anlamli bir sekilde etkiledigini tespit etmistir. Hosgdr (2020)'de
ogrencilerin nomofobi diizeyleri tizerinde giinliik kullanim siiresinin pozitif ve anlamli etkisi
oldugunu tespit etmistir Erdem (2016), Y1ldiz Durak (2018), Gezgin (2017)’in ¢alismalarinda
da giinliik akilli telefon kullanim siiresi ile nomofobi arasinda pozitif ve anlaml bir iligkinin

iliski bulundugu bildirilmistir. Bu tespitler ¢alismamizin bulgularini desteklemektedir.

Calismamiz ergenlerin giinlitk akilli telefon kullanim siireleri ile okula aidiyet ve
baglilik duygular1 arasinda negatif yonlii, reddedilmislik hissi arasinda pozitif yonlii anlaml
iliskiler oldugunu bulmustur. Bu durum &grencilerin akilli telefon kullanim siirelerindeki
artisin okula aidiyet ve baglilik duygularini azaltirken, okul igerisinde yasadiklar: reddedilmis
hislerinin arttigin1 gostermektedir. Bu nedenle 6grencilerin okula karsi daha fazla aidiyet

hissetmeleri i¢in akilli telefon kullanimlarini azaltmalari son derece onemlidir Calisma
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sonuclarimiz  toplum iginde kendilerini yalniz hisseden &grencilerin nomofobik
davraniglarinin  arttigim1i ve okul icinde de kabul gormediklerini diistindiiklerini
gostermektedir. Bu oOgrencilerin okula aidiyet ve baglilik duygularinin da azaldig:
goriilmektedir. Yalnizlik hissinin tek bir sebebinin oldugunu sdylemek miimkiin degildir

ancak bu hissin artmasiyla 6grencilerin akilli telefon bagimliliklariin arttig1 sdylenebilir.
Sinirliliklar ve Oneriler

Calisma sonuglarimiz ne yazik ki 6grencilerin her gegen giin mobil telefon ile
daha fazla zaman gecirdigini ve bu durumun bagimlhiliga neden oldugunu gostermektedir.
Ergenlerde her gegen giin artan bu nomofobik davramslar okulla olan baglarinin
zayiflamasina ve daha fazla yalmizlik hissetmelerine neden olabilecek bir yapiya
biiriinmektedir. Bunun igin okul igerisinde yapilacak sosyal faaliyetlerin artirilmasi, rehberlik
ve smif 6gretmenlerinin nomofobik davraniglarini gozlemledikleri 6grencilere yonelik daha
sicak ve sahiplenici davranislar gostermeleri tavsiye edilmektedir. Boylece 6grencilerin okul
ile daha olumlu baglar kurabilecegi ve Ogrencilerin teknoloji bagimliliklarinin azalacag:
diisiiniilmektedir. Okul ile olumlu baglar kuran 6grenciler kendilerini okul ve toplum icinde
sosyallesmeye daha yatkin hissedebilecek, yalniz kalmayacak, yalniz kaldiginda veya kabul
gormediginde yasadig1 olumsuz duygularla basvurdugu akilli telefonlarindan biraz olsun

uzaklasacaklardir.

Ogrencilerin okulda gecirdikleri kaliteli zamanin arttirilmasi ve dgrencilerin okula
aidiyet duygusunun olumlu yonde artmasi igin velilerin, Ogrencilerin ve tiim okul
personelinin is birligini saglamaya yonelik olarak gezi, tiyatro, piknik, turnuva gibi sosyal ve

kiiltiirel etkinlikler organize edilebilir.

Aragtirmanin smirhiliklarindan biri 6rneklem grubunu 14-17 yas arasinda mesleki
egitim alan, sosyo ekonomik diizeyi diisiik ve orta olan kiz 6grencilerin olugturmasidir.
Yapilmis olan bu ¢alismanin farkl 6zelliklere sahip bireylerde, farkl: yas gruplarinda, farkh
okul tiirlerinde sosyo ekonomik diizeyi ve basari diizeyi daha yiiksek olan 6grencilerde
gerceklestirilmesi verilerin gesitliligi ve konunun daha ayrmntili olarak ortaya konmasimi

saglamasi bakimindan yararh olabilir.
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Ergenlerde nomofobiyi agiklayabilecek, farkli degiskenler 6rnegin; akademik basari,
devamsizlik, disiplin sorunlari, 6gretmen tutumlari, sosyo-ekonomik diizey vb. arasimndaki

iligskiler, daha genis 6rneklemlerde incelenebilir.

Kaynakca

Adnan, M. ve Gezgin, D. M. (2016). Modern ¢agin yeni fobisi: Universite 6grencileri arasinda
nomofobi prevalansi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi, 49, 141-158.

Akin, HM. (2021). Intérn Hemsirelik Ogrencilerinde Nomofobi ve Aleksitimi Tliskisinin
Degerlendirilmesi (Yiiksek Lisans Tezi). Atatiirk Universitesi, Saglik Bilimleri Enstitiisti,
Erzurum

Aktas, H. ve Yilmaz, N. (2017). Universite genglerinin yalnizhik & utangaglik unsurlar
acisindan akilli telefon bagimlilig1. International Journal of Social Sciences and Education
Research, 3(1), 85-10.

Asik, N. A. (2018). Aidiyet duygusu ve nomofobi iliskisi: Turizm 6grencileri tizerinde bir
arastirma. Turar Turizm ve Arastirma Dergisi, 7(2), 24-42.

Atan, 1.B. (2020). Telefondan Uzak Kalma Korkusunun (Nomofobi) Hayat Memnuniyeti Ve
Dini Yonelim ile iliskisine Dair Bir Arastirma (Yiiksek Lisans Tezi). Marmara
Universitesi, Sosyal Bilimler Enstitiisii, Istanbul.

Billieux, ]J.,, Maurage, P., Lopez-Fernandez, O., Kuss, D. ]J. ve Griffiths, M. D. (2015). Can
disordered mobile phone use be considered a behavioral addiction? An update on
current evidence and a comprehensive model for future research. Current Addiction
Reports, 2(2), 156-162.

Bivin, J. B.,, Mathew, P., C Thulasi, P., & Philip, J. (2013). Nomophobia-do we really need to
worry about?. Reviews of Progress, 1(1), 1-5.

Booker, C. K. (2004). Exploring school belonging and academic achievement in African
American adolescent. Curriculum and Teaching Dialogue, 6(2), 131-143.

Bragazzi, N. L. ve Del Puente, G. (2014). A proposal for including nomophobia in the new
DSM-V. Psychology Research and Behavior Management, 7, 155-160.
doi:10.2147/PRBM.S41386.

56



Ergenlerde Nomofobinin Yordayicisi Olarak Okula Aidiyet, Yalnizlik ve Akilli Telefon Kullanim Siiresi:
Kayseri Ornegi

Bulus, M. (1997). Universite ogrencilerinde yalmizlik. Pamukkale Universitesi Egitim Fakiiltesi
Dergisi. 3, 82-90.

Burger, J. M. (2006). Kisilik (Cev., Inan Deniz Erguvan Sarioglu). Kakniis Yayinlari.

Biiyiikalim, M. (2020). Universite 6grencilerinde genel aidiyet, nomofobi ve yasam doyumu arasindaki
yordayict  iliskiler. (Yayinlanmamis Yiiksek Lisans Tezi). Necmettin Erbakan
Universitesi, Egitim Bilimleri Enstitiisii Egitim Bilimleri Anabilim Dali, Konya.

Biiyiikgolpan, H. (2019). Universite Ogrencilerinde Nomofobi, Baglanma Bigimleri, Depresyon
ve Algilanan Sosyal Destek. (Yiiksek Lisans Tezi.). Hacettepe Universitesi Egitim
Bilimleri Enstitiisii, Ankara

Cakir, O. ve Oguz, E. (2017). Lise 6grencilerinin yalnizlik diizeyleri ile akilli telefon bagimlilig:
arasindaki iligki. Mersin Universitesi Egitim Fakiiltesi Dergisi, 13(1), 418-429.

Capps, M. A. (2003). Characteristics of a sense of belonging and its relationship to academic
achievement of students in selected middle schools in region IV and VI educational service
centers. Doctoral Dissertation, A & M University, Texas.

Chen, L., Yan, Z., Tang, W., Yang, F., Xie, X. ve He, J. (2016). Mobile phone addiction levels
and negative emotions among Chinese young adults: The mediating role of inter
personal problems. Computers in Human Behavior, 55, 856-866.

Deniz, S. (2014). Ergenlerin problemli telefon kullaniminin utangachk ve sosyal anksiyete ile iliskisinin
incelenmesi. Yiiksek Lisans Tezi, Istanbul Arel Universitesi Sosyal Bilimler Enstitiisii,
Istanbul.

Dixit, S., Shukla, H., Bhagwat, A., Bindal, A., Goyal, A., Zaidi, A. K. ve Shrivastava, A. (2010).
A study to evaluate mobile phone dependence among students of a medical college
and associated hospital of central India. Indian Journal of Community Medicine, 35(2),

339-341. https://doi.org/10.4103/0970- 0218.66878

Diiner, Z. (2022). Universite d&rencilerinde aile aidiveti ile nomofobi arasindaki iliski: Firat ve

Medipol Universiteleri ornegi, Firat Universitesi Sosyal Bilimler Enstitiisii, Elaz1g.

Erdem, H., Kalkin, G., Tiiren, U., ve Deniz, M. (2016). Universite ogrencilerinde mobil telefon
yoksunlugu korkusunun (nomofobi) akademik basariya etkisi, Siileyman Demirel

Universitesi Iktisadi ve Idari Bilimler Fakiiltesi Dergisi, 21 (3), 923-936.

57


https://doi.org/10.4103/0970-%200218.66878

Online Journal of Technology Addiction & Cyberbullying, 2023, 10(2), 32 - 62

Erdem, H., Tiiren, U. ve Kalkin, G. (2017). Mobil telefon yoksunlugu korkusu (nomofobi)
yayilimi: Tiirkiye’den tiniversite ogrencileri ve kamu c¢alisanlar1 6rneklemi. Bilisim
Teknolojileri Dergisi, 1-12.

Eren, B., Kilig, Z. N., Giinal, S. E., Kircali, M. F., Oznacar, B. B., ve Topuzoglu, A. (2020). Lise
ogrencilerinde nomofobinin ve iligkili etkenlerin degerlendirilmesi. Anadolu Psikiyatri
Dergisi, 21(2), 133-140. https://doi.org/10.5455/apd.56124

Erozkan, A. (2009). The Predictors of Loneliness in Adolescent. lkogretim Online, 8(3), 808-809

Geng, F. ve Yigitbas, C. (2019). Nomofobi ve aleksitimi iliski mi? Saglik egitimi alan 6grenci
ornegi. Paper presented at the 4. International Health Sciences and Management
Conference, Istanbul.

Gezgin, D. M. ve Cakir, O. (2016). Analysis of nomofobic behaviors of adolescents regarding
various factors. Journal of  Human Sciences, 13(2), 2504-2519.
https://doi.org/10.14687/jhs.v13i2.3797

Gezgin, D. M., Cakir, O. ve Yildirim, S. (2018). The relationship between levels of nomophobia
prevalence and mternet addiction among high school students: The factors influencing
nomophobia. International Journal of Research in Education and Science, 4(1), 215-225.

Gezgin, D. M., Sahin, Y. L., ve Yildirim, S. (2017). Sosyal ag kullanicilar1 arasinda nomofobi
yayginligmin cesitli faktorler agisindan incelenmesi. Egitim Teknolojisi Kuram wve
Uygulama, 7 (1), 1-15.

Goktas, H.(2019). Lise Ogrencilerinin akilli telefon bagimliligi, mobil telefon yoksunlugu
korkusu (nomofobi) ve akademik basarilar1 arasindaki iliski. (Yayimlanmamais yiiksek
lisans tezi). Siileyman Demirel Universitesi Egitim Bilimleri Enstitiisii, Isparta.

Goodenow, C. (1993). Classroom belonging among early adolescent students: Relationships to
motivation and achievement. Journal of Early Adolescence, 13, 21- 43.

Goodenow, C. ve Grady, K. E. (1993). The relationship of school belonging and friends' values
to academic motivation among urban adolescent students. The Journal of Experimental
Education, 62(1), 60-71.

Girbiiz, S. ve Sahin, F. (2018). Sosyal Bilimlerde Arastirma Yontemleri (5. Baski). Ankara: Segkin
Yayincilik

Hill, L. H. (2006). Sense of belonging as connectedness, American Indian worldview, and

mental health. Archives of Psychiatric Nursing, 20(5), 210-216.

58



Ergenlerde Nomofobinin Yordayicisi Olarak Okula Aidiyet, Yalnizlik ve Akilli Telefon Kullanim Siiresi:
Kayseri Ornegi

Hosgor, H. (2020). Universite Ogrencilerinin Nomofobi Diizeyini Etkileyen Faktdrler Ve Ders
Performanslar1 Uzerinde Nomofobinin Etkisi. Ulusalar Arast Toplum Arastirmalar:
Dergisi, 3169-3197.

Hosgor, H., Tandogan, 0., ve Glindiiz-Hosgor, D. (2017). Nomofobinin giinliik akill telefon
kullanim siiresi ve okul basaris1 tizerindeki etkisi: saglik personeli adaylar1 6rnegi.
Akademik Sosyal Arastirmalar Dergisi, 5(46), 573-595. https://doi.
org/10.16992/ASOS.12266

imamoglu, S. (2008). Geng Yetiskinlikte kisileraras: iliskilerin cinsiyet, cinsiyet rolleri ve yalnizlik
algist agisindan incelenmesi, Yayimlanmamis Doktora Tezi, Marmara Universitesi,
Egitim Bilimleri Enstitiisii, Istanbul.

Jenaro, C., Flores, N., Gomez-Vela, M., Gonzalez-Gil, F. ve Caballo, C. (2007). Problematic
internet and cell-phone use: Psychological, behavioral, and health correlates. Addiction
Research & Theory, 15(3), 309-320.

Keskin Aktan A ve Kutlay O. (2021). Tip fakiiltesi 8grencilerinde akilli telefon bagimliligs,
depresyon ve anksiyete arasindaki iliski. Actbadem Universitesi Saglik Bilimleri Dergisi,
12(2):176-182. https://doi.org/10.31067/acusaglik.852109.

King, A. L. S., Valenga, A. M., Silva, A. C., Sancassiani, F., Machado, S., ve Nardi, A. E. (2014).
Nomophobia: Impact of Cell Phone Use Interfering with Symptoms and Emotions of
Individuals with Panic Disorder Compared with a Control Group. Clinical practice and
epidemiology in mental health: cp & EMH, 10, 28-35.
https://doi.org/10.2174/1745017901410010028

King, A.L.S., Valenga, A. M,, Silva, A.C., Sancassiani, F., Machado, S. ve Nardi, A.E. (2014).
“Nomophobia”: impact of cell phone use interfering with symptoms ve emotions of
individuals with panic disorder compared with a control group. Clin Pract Epidemiol
Ment Health, 10, 28-35.

Kisioglu, A. N., & Yildirim, S. (2018). Teknolojinin getirdigi yeni hastaliklar: Nomofobi,
netlessfobi, forma. SDU Tip Fakiiltesi Dergisi, 473-480.

Koivusilta, LK., Lintonen T.P. Rimpela AH. (2007). Orientations in adolescent use of
information and communication technology: A digital divide by sociodemographic

background, educational career, and health. SAGE Journals, 35(1): 95-103.

59



Online Journal of Technology Addiction & Cyberbullying, 2023, 10(2), 32 - 62

Kuyucu, M. (2017). Genglerde akilli telefon kullanimi ve akilli telefon bagimhilif1 sorunsal:
“Akall1 telefon (Kolik)” tiniversite gengligi. Global Media Journal TR Edition, 7(14)

Kwon, M., Lee, J. Y., Won, W. Y., Park J]. W, Min, J. A. ve Hahn, C. (2013). Development and
validation of a smartphone addiction scale (sas). PloS One, 8(2), 1-7.

Meral, D. (2017). Orta 6gretim Ogrencilerinde akilli telefon bagimhiligimin yalnizlik, yasam
doyumu ve bazi kisisel 6zellikler bakimindan incelenmesi. (Yaymlanmamis Yiiksek
Lisans Tezi). Erzincan: Erzincan Univesitesi.

Osterman, F. K. (2000). Students' need for belonging in the school community. Review of
Educational Research, 70(3), 323-367.

Oz, H. (2018). Universite okuyan geng yetiskinlerin mobil telefon yoksunlugu korkusu
(nomofobi) ile kisilik tipleri arasindaki iligkinin incelenmesi. Istanbul Aydin
Universitesi Sosyal Bilimler Enstitiisii.

Paula, K. (2011). Yalnizlik hissi: Teorik yaklasimlar. Cev: Selcuk Zengin. Din Bilimleri Akademik
Arastirma Dergisi. 11(3), 217-229.

Peplau, L.A. ve Perlman, D. (1982). Perspectives on loneliness. Iginde L. A. Peplau ve D.
Perlman (Eds.), Loneliness: A sourcebook of current theory, research and therapy (s.1-118).
New York: Wiley.

Rook, K. S. (1984). Research on social support, loneliness ve social isolation: Toward an
integratio. Review of Personality ve Social Psychology. 5, 239-264.

Sar, A.H. (2013). Examination of loneliness and mobil phone addiction problem observed in
teenagers from the some variables. The Journal of Academic Social Science Studies
International Journal of Social Science, 6(2). 1207-1220.

Sari, M. (2013). Lise 6grencilerinde okula aidiyet duygusu. Anadolu Universitesi Sosyal Bilimler
Dergisi, 13(1), 147-160.

Sari, M. (2015). Adaptation of the psychological sense of school membership scale to Turkish.
Global Journal of Human-Social Science: G Linguistics & Education, 15(7), 58-64.

Sirakaya, M. (2018). On lisans ogrencilerinin nomofobi diizeylerinin akilli telefon kullanim
durumlarma gore incelenmesi. Mersin Universitesi E§itim Fakiiltesi Dergisi, 14(2), 714-
727.

Sénmez, V. ve Alacapimar F, G. (2018). Orneklendirilmis bilimsel arastirma yontemleri (5. Baska).

Ankara: An1 Yayincilik

60



Ergenlerde Nomofobinin Yordayicisi Olarak Okula ,{\'idiyet, Yalnizlik ve Akilli Telefon Kullanim Stiresi:
Kayseri Ornegi

Statista (2023a). Worldwide Top Countries Smartphone Users.
https://www.statista.com/statistics/748053/worldwide-top-countries-smartphone-
users.

Statista (2023Db). Number of Smartphone Users Worldwide.
https://www .statista.com/statistics/330695/number-of-smartphone-users-worldwide/

Tabachnick, B. G. & Fidell, L. S. (2012). Using multivariate statistics (6th ed.). New Jersey:
Pearson

Talan, T., Korkmaz, A. ve Gezer, M. (2016). Universite Ogrencilerinin Mobil Telefon Bagimlhilik
Diizeylerinin Incelenmesi Uzerine Bir Calisma: Kilis 7 Aralik Universitesi Ornegi.
Uluslararas: Cagdas Egitim Arastirmalar1 Kongresi, 423-434.

Tashan, A. ve Unver, Z. (2021). Sosyal ag kullaniminin akilli telefon yoksunlugu korkusu
(nomofobi) ile iligkisi: tiniversite 6grencileri tizerinde bir arastirma. Odii Sosyal Bilimler
Arastirmalar: Dergisi, 41-63.

Thomée, S., Harenstam, A., ve Hagberg, M. (2011). Mobile phone use and stress, sleep
disturbances, and symptoms of depression among young adults-a prospective cohort
study. BMC Public Health, 11(1), 66.

Tirk Dil Kurumu (TDK). (2018). Tiirkge sozluk.
http://www .tdk.gov.tr/index.php?option=com_gts&arama=gts&guid=TDK.GTS.5a5cf
£a916€997.43303131.

Tiirkiye Istatistik ~Kurumu (2023a).  Hanehalki ~ Bilisim  Teknolojileri ~ Kullanimu.
https://data.tuik.gov.tr/Bulten/Index?p=Hanehalki-Bilisim-Teknolojileri-(BT)-
Kullanim-Arastirmasi-2023
49407#:~:text=Hanehalk %C4%B1%20bili%C5%9Fim%20teknolojileri%20kullan %C4%
B1m%20ara%C5%9Ft%C4%B1rmas%C4%B1,artarak %20%95%2C5%200ldu.&text=%C
4%B0nternet%20kullan%C4%B1m%20oran%C4%B1%2C%2016%2D74,y %C4%B11%C
4%B1nda%20%87%2C1%?200ldu adresinden 01.09.2023 tarihinde erisilmistir.

Tiirkiye Istatistik Kurumu (2023b), https://data.tuik.gov.tr/Bulten/Index?p=Cocuklarda-
Bilisim-Teknolojileri-Kullanim-Arastirmasi-2021-41132 adresinden 25.08.2023
tarihinde erisilmistir.

Yasar, M. H. (2007). Yalnizlik. Firat Universitesi Sosyal Bilimler Dergisi. 17(1), 237-260.

61



Online Journal of Technology Addiction & Cyberbullying, 2023, 10(2), 32 - 62

Yazicr Kabaday: S. ve Kabadayi1 F. (2020). Nomofobiyi aciklamada psikolojik ihtiyaglar ve
giinliik telefon kullanim siiresinin rolii. OJTAC Online Journal of Technology Addiction &
Cyberbullying, 7(1), 1-20.

Yildirim, C. (2014). Exploring the dimensions of nomophobia: Developing ve validating a
questionnaire using mixed methods research. Yayinlanmamus yiikseklisans tezi. lowa State
University Capstones, lowa.

Yildirim, C. ve Correia, A.P. (2015). Exploring the dimensions of nomophobia: Development
ve validation of a self-reported questionnaire. Computers in Human Behavior, 49, 130-
137.

Yildirim, C., Sumuer, E., Adnan, M. ve Yildirim, S. (2016). A growing fear: Prevalence of
nomophobia among Turkish college students. Information Development, 32(5), 1322-
1331. https://doi.org/10.1177/0266666915599025

Yildiz Durak, H. (2018). Investigation of nomophobia and smartphone addiction predictors
among adolescents in Turkey: Demographic variables and academic performance. The
Social Science Journal, 56(4), 492-517. https://doi.org/10.1016/j.s0scij.2018.09.003

Yildiz, M. A. ve Duy, B. (2014). Adaptation of the short-form of the UCLA loneliness scale
(ULS-8) to Turkish for the adolescents. Diisiinen Adam, 27(3), 194-203.

Zheng, X. ve Lee, MKO. (2016). Excessive use of mobile social networking sites: Negative consequences

on individuals. Comput Human Behav, 65, 65-76.

62



Online Journal of Technology Addiction & Cyberbullying, 2023, 10(2), 63 - 84

SJjTArC

ADDICTION & CYBERBULLYING '3;33’.1'3.‘5;2’2';;1‘:5:3!0.,

OICAC ONLINE JOURNAL OF TECHNOLOGY

ISN: 2148 - 7308

Gonderi Tarihi: 20.11.2023 — Kabul Tarihi: 28.12.2023

Onlie L\m\w{ :nM Ak L]’h"ul[v iy

Cyberbullying and Victimization Status of Secondary School Students: Change in
10 Years

Tuncay AYAS!, Mehmet Baris HORZUM?

Abstract: By making people's lives easier, the information and communication technologies are widely
used and become indispensible part of our lives. When used for other purposes, like harming others,
these technologies can negatively affect people. One of the events that occur as a result of the misuse of
information and communication technologies is cyberbullying which occurs as a result of using these
technologies to harm others, has become an important problem in today’s schools. In this context, we
aim to determine how the results of a study conducted ten years ago differ from the results of a study
conducted ten years later in the same region today. According to the findings of current study, 25.2% of
those exposed to cyberbullying incidents were boys, while this rate was 17.9% for girls. In the study
conducted ten years ago, it was determined that 21.1% of male students and 16.2% of female students
were exposed to cyberbullying incidents. While the rate of cyberbullying was 48 (11.6%) ten years ago,
this rate was 51 (12.2%) ten years later, now. In addition, while cyberbullying was done more by boys
in the study ten years ago, it was seen that these days’ girls are more likely to being cyberbully. Morover
8th grade students were more exposed to cyber bullying ten years ago, in our time 7th grade students

were more exposed to cyber bullying. Lastly, the rate of those who witnessed cyber bullying incidents
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in the study ten years ago was 37.5% (155), the rate of those who witnessed such incidents in this study

was 48.2% (201).

Key words: Cyberbully, Cybervictim, Secondary School Student.

Introduction

Information and communication technologies are becoming more important in
people's lives day by day. Especially the pandemic process shows this fact once again. During
the period when people were unable to leave their homes, many activities, especially
education, were carried out using information and communication technologies. Despite the
many benefits it provides to people, it is seen that information and communication
technologies, especially by young people, are also used for purposes other than their intended
purpose, like using them to harm others. Actions taken to harm others outside of their
intended purpose are referred to as cyberbullying. Different researchers define cyberbullying
in different ways. Generally, cyberbullying is defined as intentional and repeated actions to
harm others by using information and communication technologies (computers, mobile
phones and other electronic devices) (Patchin & Hinduja, 2015). Mason (2008) also defined
cyberbullying as "the use of information and communication technologies by one or more
individuals to intentionally and repeatedly harass or threaten another individual or group,
and to send or post disturbing images and texts in a disturbing way". Cyberbullying includes
spreading rumors in the digital environment, excluding people from digital groups,
impersonating someone, making negative comments about someone, and having negative
conversations with someone (OECD, 2017). Taking revenge or intentionally embarrassing the
victim by posting photos or videos of someone in a virtual environment without their consent
are also among the cyberbullying behaviors (Myers & Cowie, 2019). When the definitions of
cyberbullying are examined, it is seen that different researchers define cyberbullying
according to different perspectives. Based on these definitions, cyberbullying can be defined
as the intentional and continuous use of information technologies such as the internet or

mobile phones by one or more people to harm the victim/s (Horzum & Ayas, 2011).
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Studies on cyberbullying reveal that these incidents are an important problem in
schools. Such as, Garaigordobil (2015), in a study with adolescents aged 15-18, found that
30.2% of adolescents were cyberbullied, 15.5% were cyber bullies and 65.1% were witnessed
cyberbullying incidents. Vieno et al. (2015), in a study conducted with secondary school
students in Italy, found that 11.8% of students were exposed to cyberbullying, 8.7% of students
were exposed to cyberbullying occasionally and 3.1% were exposed to cyberbullying
frequently. In the study conducted by Smabhel et al. (2020), 14% of the students participating
in the study stated that they were victimized by cyberbullying every month, while 86% stated
that they were never exposed to cyberbullying. In the study conducted by Zhu et al. (2021), it
was estimated that the rates of exposure to cyberbullying ranged between 14% and 58%, while
the rates of committing crimes in the virtual environment ranged between 6% and 43.6%.
Based on these findings we can conclude that cyberbullying is a important problem and its

rate high.

Since schools were closed during the pandemic period, tranfering education to the
virtual environment due to the closure of schools, students started to use information and
communication technologies more and more which may have caused cyberbullying incidents
to increase. Although there is no evidence that there is an increase in some cyberbullying
incidents (Schunk et al., 2022) during this period, some studies show that cyberbullying
incidents have increased (Patchin, 2021). When the studies conducted in Turkey are examined,
it was revealed that cyberbullying incidents are a very common problem. When findings of
the related studies examined, Bastiirk et al. (2015) conducted a study with 7th and 8th grade
students and found that 9.5% of the students were cyber victims, 7% were cyber bullies and
7.5% were both cyber victims and cyber bullies. Topgu and Erdur-Baker (2016) conducted a
study with 1369 high school students and found that 24.5% of the participants were exposed
to cyberbullying. In another study, it was observed that 18.6% of the students were exposed
to cyberbullying and 11.6% exhibited cyberbullying behaviors (Ayas & Horzum, 2012).
Similarly, in a study conducted by Ayas (2011) with high school students, it was determined

that 17.4% of the students were exposed to cyberbullying and 15.5% engaged in cyberbullying.
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Gender is a variable that frequently studied in relation to cyberbullying. While some
studies show that girls are exposed to cyberbullying more than boys (Bevilacqua et al., 2017;
Cross et al., 2015; Kowlaski & Limber, 2007; Mishna et al., 2012; Sourander et al., 2010), some
studies show that male students are more cyberbullied and exposed to cyberbullying (Ayas,
2011; Ayas & Horzum, 2012; Calvete et al, 2010; Camphell et al., 2013; Mishna et al., 2012). In
addition, some studies indicate that there is no significant difference in terms of gender

(Balakrishnan, 2015; Fletcher et al., 2014; Hinduja & Patchin, 2008; Mishna et al., 2012).

Grade level is another variable that examined in cyberbullying incidents. Kowalski et
al. (2012) state that cyberbullying incidents are common among middle school students.
Williams and Guerra (2007) found that cyberbullying started to increase in the fifth grade and
reached its highest level in the eighth grade. Similarly, Ayas and Horzum (2012) stated that
cyberbullying is most common among eighth grade students, while being exposed to
cyberbullying is more common among sixth grade students. Peker (2015) also found that
seventh grade students were more likely to be involved in cyberbullying incidents than sixth

and eighth graders.

As aforementioned cyberbullying incidents take place by using information and
communication technologies. However, it is seen that those who commit these acts exhibit
cyberbullying acts by using different applications of these technological tools. In a study
conducted by Kowalski and Limber (2007) with secondary school students, it was determined
that 58.4% of cyberbullying incidents were carried out via msn, 20.5% via chat rooms, and
19.1% via e-mail. In addition, in this study, it is seen that the applications used in cyberbullying
incidents differ. For example, while 8th grade students are generally exposed to cyberbullying
incidents via msn compared to 6th and 7th grade students, similarly, it is seen that 8th grade
students are exposed to cyberbullying via text messaging more than 6th grade students; 6th
grade students are exposed to cyberbullying via msn less than 7th and 8th grade students. In
Li's (2006) study, 9% of the participants stated that they cyberbullied via e-mail and 36.4%
stated that they cyberbullied in chat rooms. Smith et al. (2006) reported that 5.3% of the
participants were exposed to cyberbullying via messaging and 4.3% were exposed to

cyberbullying via telephone. In a study conducted by Semerci (2017), it was determined that
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while the rate of cyberbullying using cell phone text messages was 11.9%, the rate of those

who were exposed to cyberbullying with the same method was 41.3%.

Being exposed to cyberbullying causes individuals to experience many negative
emotions. In a study conducted by Mark and Ratliffe (2011), it was determined that students
exposed to cyberbullying experienced negative emotions such as anger (49%), embarrassment
(44%) and fear (20%). Hinduja and Patchin (2008) also found that 34% of those exposed to
cyberbullying felt angry and 22% felt sad. As these findings indicated it can be concluded that,
having cyberbullying incidents causes individuals to be negatively affected psychologically.
As Spears et al. (2015) stated that cyberbullying incidents seriously affect the mental health of
individuals. In Turkey context, Batmaz and Ayas (2013) found a positive correlation between
the level of cyberbullying and psychological symptoms such as anger hostility, depression,

interpersonal sensitivity and psychoticism.

Since cyberbullying incidents are carried out using information and communication
technologies, it should not be considered as an event that occurs only in and around schools
like traditional bullying. In Burnukara's (2009) study with adolescents, most of the adolescents
stated that they were involved in cyberbullying incidents both at school and out of school. In
the study conducted by Smith et al. (2008), it was determined that the rate of cyberbullying
incidents outside the school was 11.1%, the rate of cyberbullying incidents within the school
was 3.4%, and the rate of these incidents both at school and outside the school was 2.6%. All
in all, when the studies on cyberbullying incidents are examined, it is seen that it is an
important problem and there is need to examine the effect of time on cyberbullying. Thus, in
the current study, we aimed to examine the difference between our study conducted in 2012
and 10 years later now in the same region. By comparing our findings we could determine the

effect of (passing) time on cyberbullying.
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Methods

Research Model

The research was conducted according to the cross-sectional survey design, one of the
survey models. In this design, data from the participants were measured instantaneously at

one time.
Study Group

The study group consisted of 417 students attending three different primary schools in
Trabzon city center. Of the students participating in the study, 218 (52.3%) were boys and 195
(46.8%) were girls. 4 students did not specify their gender. In addition, 137 (32.9%) of the
students were 6th graders, 138 (33.1%) were 7th graders and 142 (34.1%) were 8th graders.

Instrument

In the study, the "Cyber Bully/Victim Questionnaire" developed by Ayas and Horzum
(2012) was used to determine the cyberbully and victimization status of students. The
questionnaire was developed for middle school students. The questionnaire consists of three
sections: cyber victim, bully and witness. In the victim part of the questionnaire, there are
questions such as "Have you been cyberbullied?", "What was the gender of the person who
cyberbullied you?", "Which technological channel were you exposed to cyberbullying?", "Who
cyberbullied you?", "Where were you cyberbullied?", "How did you end the cyberbullying?",
"How did you feel when you were cyberbullied?" and "Who did you tell when you were
cyberbullied?". In the cyberbully section, the questions "Have you cyberbullied?", "What was
the gender of the person you cyberbullied?", "Which technological channels did you use to
cyberbully?" and "How did you feel after cyberbullying?" were included. In addition, in the
third section, questions about thoughts about cyberbullying such as "Have you witnessed
someone being cyberbullied?", "If there are cyberbullying incidents at school, would the school
staff be aware of these incidents?", "If the school staff is aware of these incidents, would they
try to stop them?", "What do you think about cyberbullying?" and "What are your feelings

about bullies who cyberbully?" were included. A section containing demographic information
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of the students was also included in this questionnaire. In this section, questions about the

gender of the students and their grades were included.
Data Collection and Analysis

The data were obtained through face-to-face questionnaires. The collected data were
entered into the SPSS 21.0 package program and analyzed. Percentage, frequency and chi-
square test were used in the analysis. In the chi-square tests, Fisher's Exact Test was taken as
the basis for the analysis with a 2x2 degree of freedom of 1 and Yates Correction was made.

Statistics were based on .05 significance level.

Results

Within the scope of the study, middle school students were first asked whether they
were victims of cyberbullying incidents. Of the students, 90 (21.6%) stated that they were cyber
victimized and 327 (78.4%) stated that they were not cyber victimized. The relationship
between the cyber victimization of the participants of the study and the class and gender

variables was examined through the chi-square test. The test results are presented in Table 1.

Table 1. Chi-square test table for the relationship between the cyber victimization status of the

participants according to their gender

Gender X2 P
Victim Not victim
N 35 160
Female
% 17.9 82.1
3.20 .094
N 55 163
Male
% 25.2 74.8

Table 1 shows that 55 (25.2%) of the boys and 35 (17.9%) of the girls were cyber
victimized. In this respect, cyber victimization was found to be higher among males. But

statistically, there was no significant relationship between gender and cyber victimization

69



Cyberbullying and Victimization Status of Secondary School Students: Change in 10 Years

(x2(1)= 3.20, p>.05). Secondly, the results of the chi-square test for the relationship between

class and cyber victimization are presented in Table 2.

Table 2. Chi-square test table for the relationship between grade and cyber victimization

Grade X2 p.
Victim Not victim
N 29 108
6
% 21.2 78.8
N 35 103
7 2.08 354
% 25.4 74.6
N 26 116
8
% 18.3 81.7

Table 2 shows that 29 (21.2%) sixth graders, 35 (25.4%) seventh graders, and 26 (18.3%)
eighth graders were cyber victimized. These finding reveals that the rate of cyber victimization
is highest in seventh grades and lowest in eighth grades. But statistically,there was no

significant relationship between grade and cyber victimization (x 2(2)=2.08, p>.05).

When 90 students who were cyber victimized were asked about the gender of the cyber
bully, 21 (23.3%) stated that the cyber bully was a girl, 40 (44.4%) were a boy and 29 (32.3%)
were exposed to bullying behavior by both genders. When bullies of male cyber-victims
examined, it is seen that 22 of them are male (40%), 16 (29.1%) are female and 17 (30.9%) are
from both genders. In the light of these findings, it is seen that more boys are cyberbullied by
boys. It was also determined that 18 (51.4%) of the girl cyber victims were cyberbullied by
boys, 12 (23.3%) by both genders and 5 by girls. These findings reveal that girls are more often
exposed to cyberbullying by boys.

When the 90 students who stated that they were cyber victimized in the study were
asked which technological channels were used for cyberbullying, 58.9% stated that they were
cyberbullied using social networks and media, 53.3% using chat environments, 33.3% using
mobile/smart phones, 21.1% using websites, and 14.4% using e-mail and forums. When these

students were asked who cyberbullied them, 40% stated that they did not know who did it,
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32.2% stated that one or more students from their own school, 24.4% stated that one or more

students from another school and 20% stated that an adult cyberbullied them.

Again, when cyber victimized students were asked where they were cyberbullied,
48.9% stated that they were cyberbullied at home, 23.3% in the classroom, 16.7% in any part of
the school, 10% in an internet café and 1.1% elsewhere. When these students were asked how
they stopped cyberbullying, 60% of them stated that they stopped cyberbullying with their
own efforts, 16.7% with the help of their family, 13.3% with the help of their friends, 12.2%

with the help of their teachers, and 11.1% stated that they were still exposed to cyberbullying.

When cyber victimized students were asked how they felt when they were bullied,
55.6% said they felt angry, 42.2% said they felt demoralized and restless, 34.4% said they felt
sad, 21.1% said they felt insecure, 21.1% said they felt worthless, 20% said they felt scared and
anxious, 12.2% said they felt ashamed, 12.2% said they wanted to go to another school, 10%
said they felt pain and 10% said they wanted to quit school. When the students who were
subjected to cyberbullying were asked to whom they told this incident, 52.2% stated that they
told their friends, 28.9% told their parents, 23.3% did not tell anyone, 18.9% told their brother
or sister, 7.8% told their class or guidance counselor, 3.3% told someone else and 3.3% told

their principal or vice principal.

The participants were then asked whether they were cyberbullying or not. Of the
students, 51 (12.2%) stated that they were cyberbullying, while 366 (87.8%) stated that they
were not cyberbullying. The chi-square test was used to determine whether there was a
relationship between the cyberbullying status of the students and their gender and grade, and

the results are presented in Table 3.
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Table 3. Chi-square test table for the relationship between students' gender and cyberbullying

Gender X2 p.
Bully Not bully

N 26 169

Female
% 13.3 86.7

0.33 565

N 25 193

Male
% 11.5 88.5

*p<.05

When Table 3 is examined; 25 (11.5%) of the male students and 26 (13.3%) of the female
students that they cyberbullied. When the table is analyzed, it is seen that there is no significant
relationship between gender and cyberbullying (x2(1)= 0.33, p>.05). The results of the chi-
squared test for the relationship between their grade levels and whether they engage in

cyberbullying are given in Table 4.

Table 4. Chi-squared test table for the relationship between students' grade levels and cyberbullying

Grade X p-
Bully Not bully

N 20 117

6
% 14.6 85.4
N 19 119

7 291 233
% 13.8 86.2
N 12 130

8
% 8.5 91.5

*p<.05

Twenty of the 6th grade students (14.6%), 19 of the 7th grade students (13.8%) and 12
of the 8th grade students (8.5%) stated that they cyberbullied. When the table is analyzed, it is
seen that there is no significant relationship between grade levels and cyberbullying (x 2(2)=

2.91, p>.05).
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When students who were cyberbullies were asked about the gender of the person they
bullied, 16 (31.4%) stated that they bullied girls, 13 (25.5%) stated that they bullied boys, and
22 (43.1%) stated that they bullied both genders. When the students were asked which
channels they used for cyberbullying, 29.7% stated that they used chat environments, 31.3%

used cell phones, 12.5% used e-mail and forums, and 26.5% used websites.

When cyberbullying students were asked how they felt when they bullied, 4.9% of the
students said they were very happy, 34.5% said that the people they bullied deserved it, 9.9%
said they had a lot of fun, 6.2% said they were afraid that they would try to take revenge on
them, 17. 3% felt nothing, 6.2% were afraid that they would tell their teachers or parents, 6.2%
felt pity for the person they bullied, 8.6% felt bad, and 6.2% felt other things.

When the students were asked whether they were witnesses of cyberbullying, 201
students (48.2%) stated that they were witnesses, while 216 (51.8%) stated that they were not
witnesses. When the students were asked whether the school staff were aware of
cyberbullying, 99 (27.3%) of the students stated that the school staff were aware of
cyberbullying, 55 (15.2%) stated that the school staff were not aware of cyberbullying, and 263

(63.1%) did not know whether the school staff were aware of cyberbullying.

When students were asked if school staff would try to stop cyberbullying if they knew
about it, 187 (44.9%) said yes, 55 (13.2%) said no and 175 (41.9%) did not know. In addition,
when the students were asked what they thought about cyberbullying, 185 (44.4%) stated that
it was a very bad thing, 185 (44.4%) stated that it was an unpleasant thing and 51 (12.2%) stated
that it was not a very important thing. In addition, when students were asked about their
feelings towards bullies, 15 (3.6%) stated that they liked bullies because they were strong, 51
(12.2%) stated that they were afraid of bullies, 195 (46.8%) stated that they would not make
friends with bullies, 219 (52.5%) stated that they did not like bullies and 103 (24.7%) stated that

they did not feel anything.

In the study, the relationship between the data collected 10 years ago and the new data
on cyber victimization was examined with the chi-square test and the results are reported in

Table 5.
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Table 5. Table of the relationship between the data collected 10 years ago and the new data on cyber

victimization

Data Collection

Year . L X2 p-
Victim Not Victim
N 77 336
2012
% 18.6 81.4
1.12 .300
N 90 327
2022
% 21.6 78.4

When Table 5 is examined, it is seen that there were 77 (18.6%) victims in the data 10
years ago and 90 (21.6%) cyber victims in the data afterwards. In this respect, it was found that
cyber victimization increased in number and percentage within 10 years. However, there was
no significant relationship between the data collection time and cyber victimization (x2(1)=
1.12, p>.05). The relationship between the data collected 10 years ago and the new data
between being a cyberbully was analyzed with the chi-square test and the results are reported

in Table 6.

Table 6. Table of the relationship between the data collected 10 years ago and the new data on being a

cyberbully

Data Collection

Year X: P-
Bully Not Bully
N 48 365
2012
% 11.6 88.4
0.07 .831
N 51 366
2022
% 12.2 87.8

When Table 6 is analyzed, it is seen that there were 48 (11.6%) bullies in the data 10
years ago and 51 (12.2%) cyberbullies in the data afterwards. In this respect, it was found that
cyberbullying increased in number and percentage within 10 years. It was observed that there
was no significant relationship between the data collection time and being a cyberbully (x2(1)=

0.07, p>.05). In the study, the relationship between the data collected 10 years ago and the new

e
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data between being a cyber witness was examined with the chi-square test and the results are

reported in Table 7.

Table 7. Table of the relationship between the data collected 10 years ago and the new data in terms of

being a cyber witness

Data Collection

Year _ . X? p-
Witness Not witness
N 155 258
2012
% 37.5 62.5
9.65 .002
N 201 216
2022
% 48.2 51.8

When Table 7 is analyzed, it is seen that there were 155 (37.5%) cyber witnesses in the
data 10 years ago and 201 (48.2%) cyber witnesses in the subsequent data. In this respect, it
was found that cyber witnessing increased in number and percentage within 10 years. It was
observed that there was a significant relationship between the data collection time and being

a cyberwitness (x2(1)=9.65, p<.05). This reveals that the increase is significant.

Discussion and Conclusion

In the current study, we aimed to examine the difference between our study conducted
in 2012 and 10 years later now in the same region. By comparing our findings we could
determine the effect of (passing) time on cyberbullying. Cyberbullying incidents are
considered as a negative behavior that occurs as a result of using information and
communication technologies for the purpose of harming others. Those who commit such acts
are considered as cyber bullies and those who are exposed to these acts are considered as cyber
victims. In this study, 25.2% of those exposed to cyberbullying incidents were boys, while this
rate was 17.9% for girls. In the study conducted ten years ago, it was determined that 21.1% of
male students and 16.2% of female students were exposed to cyberbullying incidents. These

findings showed that there has been a 4% increase in the victimization of male students,
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whereas this rate has increased by 1.7% among female students. During the 10-year period, it
is thought that the developments in technology and the ease access to these technological tools
may have been effective in such a result. In addition, the fact that the level of cyberbullying
awareness ten years ago was not as high as it is today. . When the literature is examined, it is
revealed that there are studies showing that males are more victimized. For example, in the
study conducted by Kavuk (2011), it was revealed that boys are victimized more than girls.
Peker (2015) also revealed in his study that male students were exposed to cyberbullying more
than female students. Negativity and conflicts between individuals in social life can continue
in the virtual environment. Considering that male students experience more problems and
conflicts in social life than female students, this may have had an effect on these individuals

being exposed to more cyberbullying incidents in the virtual environment.

Although there is no significant difference between exposure to cyberbullying and
grade level, it is seen that 7th grade students are exposed to cyberbullying incidents more than
6th and 8th grade students. In the study conducted ten years ago, it was observed that 8th
grade students were exposed to cyberbullying incidents more than 6th and 7th grade students.
Likewise, it is seen that students attending 6th and 7th grades are more likely to engage in
cyberbullying than students attending 8th grade. This finding is consistent with the findings
of Peker (2015). In the study conducted by Sali et al. (2015), it was reported that 8th grade
students were exposed to cyberbullying more than 7th grade students. Williams and Guerra
(2007) also found that cyberbullying started to increase with the fifth grade and reached its
highest level in the eighth grade. these findings indicated that there are different results
related to the grade level and its link with cyberbullying. It is also seen that there is a difference
between the study conducted ten years ago and present study. Considering the level of having
and using technology ten years ago, it can be thought that 8th grade students are more
advantageous than 6th and 7th grade students in terms of having and using this technology.
Therefore, the fact that more victimization was experienced among 8th grade students in the
study ten years ago may be due to this reason. In addition, today, as families attribute more
importance to the LGS (high school transition system which 8th grade must attend for going

to high schools) exam which 8th grade students are preparing for, may causes less negativity
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and conflicts between friends, so it can be thought that this factor affects the fact that such

incidents are less common in 8th grades than in 7th grades these days.

In our study, students stated that they were mostly exposed to cyberbullying using
social networks and media, chat environments, mobile/smart phones, websites and e-mail and
forums. In the study conducted ten years ago, it is seen that students were exposed to
cyberbullying incidents using msn and chat rooms, cell phones, e-mail and websites and
forums. These findings are consistent with the findings of Accordino and Accordino’s, (2011),
Ackers’s (2012), and Whittaker and Kowalski’s, (2015). It is thought that cyberbullying
incidents are more common on these platforms because social media tools provide
opportunities to acquire different identities and to perform unwanted behaviors to others
through these different identities, and accordingly, individuals may be exposed to more
cyberbullying incidents on these platforms. It is seen that those who spend more than 3 hours
a day on social media tools are involved in cyberbullying incidents (Eroglu et al., 2015).
Naturally, the fact that young individuals today spend a lot of time on social media tools which
may increase the likelihood of being exposed to unwanted negative behaviors on these
platforms. For this reason, it is seen that social media tools have become platforms where

cyberbullying acts are both widely practiced and exposed.

In the present study, students also stated that they were most exposed to cyberbullying
incidents at home, and then in the classroom, in any part of the school, and in internet cafes
respectively. This finding is consistent with the findings of Dehue et al.’s (2008) and Fight
Crime’s (2006 studies. In the study conducted ten years ago, it was observed that students
were mostly exposed to cyberbullying incidents at home. Considering that the use of these
information and communication technological tools by students at school is not as easy as
using them at home, it may be related to the fact that individuals are more exposed to such
incidents at home. Furthermore there is no limit to the use of such tools at home may also be
effective in this. For this reason, it is seen that parents need to pay more attention to the

purpose for which their children use these technological tools at home.

When the students who were subjected to cyberbullying were asked how they felt after

the incident, they stated that they felt angry, demoralized and restless, upset, did not feel safe,
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felt worthless, were afraid and anxious, were embarrassed, wanted to go to another school,
felt pain and wanted to quit school. This finding is consistent with the findings of related
studies (Ayas, 2011; Beran & Li, 2005; Tiirkileri Inseloz & Ucanok, 2013). Based on our and
related studies’ findings we certainly conclude that individuals who are exposed to
cyberbullying are negatively affected by it. Sometimes, individuals do not know how to cope
with the experienced negativity may cause such negative emotions to be experienced more

intensely.

When the individuals who were exposed to cyberbullying incidents were examined
with whom they shared this negative event, they stated that they told their friends first, then
their parents, brother or sister, class or guidance counselor, respectively. However, it is seen
that most of the participants in the study stated that they could not tell anyone about these
incidents. This finding is consistent with the findings of conducted studies (Cassidy et al., 2009;
Slonje & Smith, 2008). Although the majority of those who were exposed to cyberbullying in
the study conducted ten years ago stated that they could not tell anyone about this situation,
it is seen that the majority of the participants in the present study stated that they told their
friends about this incident. This may arose from the fact that peer relations are important
during adolescence period compared to other individuals. Although there was a problem in
sharing this problem ten years ago, is seen that today individuals can share it more easily with
increasing awareness which is important in solving the problem. Both in year years ago study
and present study the cyberbullying incidents rarely shared with classroom teachers and
psychological counselors. In this respect, there is a need for psychological counselors and
classroom teachers to both inform and encourage students to share their experiences as an

intervention and preventation strategy.

When the status of cyberbullying was analyzed in the study, 11.5% of the male students
and 13.3% of the female students who participated in the study stated that they cyberbullied.
This finding is consistent with the findings of Hinduja and Patchin’s (2010) and Pornari and
Wood'’s (2010) studies. In the study conducted ten years ago, when these rates were examined,
it was seen that 15.3% of male students and 7.8% of female students stated that they

cyberbullied. Although boys who could not have information and communication tools ten
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years ago could access these opportunities in internet cafes, the fact that girls could not easily
go to internet cafes may have been effective in such a result. However, today, especially with
the pandemic, it has become almost mandatory to have information and communication
technologies, as many transactions have become possible with these tools. For this reason,
female students have easy access to information and communication technologies which may

have been effective in cyberbullying incidents more than male students.

When the rates of cyberbullying and cyber victimization of students ten years ago and
today are examined, it is seen that there is an increase in the rates, although there is no
statistical difference. The increase in cyberbullying incidents over time has also been effective
in increasing the number of students who witnessed such incidents. Today, it is thought that
the ease of access to information and communication technologies and the increase in the time
spent in information and communication technologies may also be effective in the level of
cyberbullying and cyber victimization of individuals. As Peker and Eroglu (2010) determined
in their study that the levels of cyberbullying and victimization increased with the increase in
the time individuals spent on the internet. Today, it is seen that information and
communication technologies have become an integral part of individuals' lives. Considering
that they spend most of their time on these technological tools and especially on the internet
and social media platforms, it can be seen as why such incidents increase. Considering this
situation, there is a need to raise awareness of individuals to use these information and
communication technologies in line with their purpose and to increase the level of awareness

of such negativities that may occur.

Considering that students use social media very widely today, they should be made
aware of the need to use these channels safely and effectively. Students should be made aware
of the need to report such incidents to adults when they are exposed to such incidents in any
way or when they witness friends who are exposed to such incidents. Especially considering
that young people tell their friends about such incidents, there is a need to raise students'
awareness about peer counseling. Providing the necessary support for students to cope with
such incidents by school psychological counselors will be effective in reducing the negativities

that such incidents may cause in individuals.

79



Cyberbullying and Victimization Status of Secondary School Students: Change in 10 Years

As a result of the research, it is seen that cyberbullying incidents have increased over time in
parallel with technological developments. For this reason, it is necessary to increase the
awareness levels of both families and students who will take part in such incidents regarding
cyberbullying. In order to increase the level of knowledge of psychological counselors, who
will lead the way in raising awareness levels in schools, courses on these issues can be included
in the program during the undergraduate period. In-service trainings can also be given to
psychological counselors/guidance counselors who are currently practicing their profession

and do not have the necessary knowledge and skills on these issues.
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