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Abstract  Keywords 

It is just as vital to disseminate scientific knowledge to all parties involved in 
teaching foreign languages as it is to produce it methodically. Furthermore, 
disseminating successful methods for teaching English is just as important as 
publishing the theoretical conclusions of pertinent studies in the area. 
Consequently, in the current setting, scientific gatherings like symposiums are 
essential for identifying the advantages and disadvantages of teaching 
strategies used by each participating institution. The current symposium, one 
of the rare initiatives and the first in Türkiye’s Aegean Region, gathered 
together universities that share many standards but use distinct approaches to 
achieve the same or similar learning objectives. The symposium's concurrent 
sessions provided insight into best practices. Among the subjects covered in 
the concurrent sessions were internationalization, modular system, AI 
practices and online teaching, and professional development. In summary, it 
was determined that while every institution possessed examples of excellent 
English language teaching techniques, they also all had a great deal to learn 
from one another and implement for future growth. 
 
 

 Symposium 
School of Foreign Languages 

 Artificial Intellingence 

 Internationalisation  

 Modular System 

 Professional Development 

  

  

  

 

 

 
Cite as: Güzel Gürbüz, P., Ceylan, A., Herek, S., Dinçer, S., Durmuş, S., Çeliker, M., Yavuz Eskicioğlu, Ç. C., Çalışkan, 
S., & Kanaat, S. (2023). Report of the 2nd Symposium of the Schools of Foreign Languages in the Aegean Region. 
Manisa Celal Bayar University International Journal of English Language Studies. 2(1), 1-9. 
https://doi.org/10.5281/zenodo.10435745 

mailto:pinar.guzel@cbu.edu.tr
https://doi.org/10.5281/zenodo.10435745


Report of the 2nd Symposium of the Schools of Foreign Languages in the Aegean Region 

 

 
2023; 2 (1); MCBU IJELS| Page 2 

 

Introduction 

Conferences, congresses, and symposiums are examples of scientific and academic gatherings 
that are recognized to effectively disseminate scientific knowledge because they allow 
stakeholders to engage in the exchange of knowledge and collaboration. Furthermore, these 
kinds of gatherings offer priceless chances for individuals with related interests or fields of 
study to unite and form a shared practice and research community. Therefore, the School of 
Foreign Languages at Manisa Celal Bayar University (MCBU) aimed to bridge the gaps 
between the academicians of the foreign language schools at different universities in the 
Aegean Region of Türkiye by bringing them together. Its specific goals were to exchange best 
practices in the field of teaching foreign languages, address important concerns in the field, 
and offer answers to challenges and experiences.  

 
Concurrent Session Reports 

 

Internationalisation: Priorities, Processes and Planning 

Over the last thirty years, a dynamic combination of academic, political, economic, and socio-
cultural rationales and interests have propelled the emergence of what is known as the 
"internationalization of higher education" as a concept and policy (Witt, 2021). According to 
Jones and de Wit (2012), the internationalization of higher education was mostly viewed 
through the lens of a westernized, primarily English-speaking paradigm. The Western world 
has received the majority of academic and popular attention about internationalization in 
higher education throughout the previous few decades. New perspectives from people whose 
voices don't typically have a significant representation in the discourse are vital as more and 
more countries and types of institutions worldwide engage in the process of 
internationalization (De Wit, 2021). We also "need to learn from other non-western national 
and cultural contexts-to understand the full extent of internationalisation, as a phenomenon 
and what we can learn from each other in order to benefit students, employers and nations" 
(Jones and de Wit, 2012, p. 50). Global talent competition, the increasing complexity of cross-
border activities, branch campuses, and the development of global professionals and citizens 
are aspects of the world that are becoming increasingly important, as noted by Jones and de 
Wit (forthcoming). For those who are able and willing to take advantage of them, the more 
complicated global mobility flows present new opportunities. Internationalization debate has 
been dominated by the West, but non-Western nations are starting to emerge as major 
participants. In today’s globalised world, employers are expecting graduates with cross-
cultural competency—ideally with foreign experience—to fulfil ever-higher standards. 

This session consists of three parts: Serap Durmuş, as the head of the international projects 
unit of MCBU SFL, will explain the MCBU School of Foreign Languages' internationalization 
journey, including its priorities, procedures, and planning period; Kiara Halliday from the 
Erasmus Office of the Limerick University will present the University's internationalization 
opportunities and activities; and group work will allow participants from each participating 
institution to share their international experiences. 

By incorporating a number of foreign components into teaching, research, and campus life, 
internationalization can be accomplished. This can be done through staff mobility, exchange 
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programs, international courses, and, of course, relationships with other institutions across the 
globe. Global competency, cultural awareness, diversity and inclusivity, global reputation, 
addressing global issues, and economic impact are the priorities of internationalization. 
Faculty and students who have experienced internationalization are better prepared to 
succeed in a globalized labor market. 
 Additionally, it encourages tolerance and cross-cultural awareness in this diverse yet linked 
world. Bringing in foreign instructors and students fosters a vibrant, inclusive, and diverse 
academic community. A university's global standing is enhanced through 
internationalization, which draws top students and funding. Through international 
collaborations and research, universities are also essential in tackling global concerns like 
social justice, health crises, and climate change. Drawing in foreign students brings in money 
for the university and boosts the local economy. 

A university's internationalization process entails taking a methodical and planned approach 
to increasing its global engagement. Usually, it entails the following actions: 

1. Planning and Assessment: The first step is to evaluate the university's present overseas 
initiatives, advantages, and disadvantages. 

2. Team: Establishing a cohesive team is essential after the assessment is finished. People who 
are enthusiastic about working together harmoniously and who are prepared to put in a lot of 
effort should make up this team.  

3. Network: Collaboration and cooperation require a network. 

4. The Erasmus+ Programme Guide: It is necessary to comprehend the Erasmus+ Programme 
Guide. It offers a thorough rundown of all the opportunities that the program supports. 

In the second part of the session, Keira Halliday gave a comprehensive presentation about the 
Erasmus projects coordinated by the Limerick University.  

The final part of the session consisted of group work. Participants from each participating 
institution shared their international experiences and challenges they met, in groups. Each 
group's spokesperson provided a brief summary of the discussions within the group. Future 
collaborations were planned between the institutions. 

 

Modular System 

In recent years, many universities around the world, especially for English Language 
Learning, have been trying to find different systems so as to enchance the skill of language 
acquisition and the way to use it outside the classroom. By doing so, the quality of education 
has been considered as the primary step of a system. Thus, as an alternative model to semester-
based model, which is called modular system, is mainly started to be considered by many 
educational institutions (Jerry et al., 1972). In the modular system, a new model of learning is 
improved and flexibility prevails and this new model enchances student-centered learning 
system. (Orstein,  1992). Hence, it can be concluded that especially in language learning it can 
be a good alternative. Many universities apply modular system based on their own needs and 
facilities. The number of students and teachers are also another key factor to form and conduct 
this modular system. Depending on this data, universities determine how many weeks of 
lesson can be done and what the assessment criteria should be. 
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Objectives of the Session 

This session about “Modular System at English Preparatory Programs” was held to engage in 
a dialogue about modular system. Sharing experiences and best practises were also discussed. 
During the session, the pros and cons of the modular system were mainly mentioned. All the 
participants from different universities, both state or private universities, shared different 
educational structures in the preparatory programs. 

Method of the session 

The method used in the session was mostly group discussion method. By implementing 
question-answer and discussing main ideas enriched the group discussion. After each group 
discussion part, all ideas and discussed point were combined and presented both by the 
session presenter and speaker of the group. 

Outcomes and Findings 

 The main outcome of the session was that the modular system is considered to be ideal and 
beneficial by the instructors provided that the number of students is viable and the number of 
instructors in the institution is sufficient to maintain the system efficiently. One of the benefits 
that were discussed about the establishment of the modular system includes student and 
instructor motivation, as classes, students, instructors and subjects are refreshed in each level. 
Another benefit that was discussed is that the modular system is more reliable in acquiring 
the learning outcome properly for each level compared to semester-based systems. On the 
other hand, considering the ratio between the number of students and the number of 
instructors in some instutions, the challenges that the modular system presented were also 
discussed in the session. One of the challenges mentioned by the majority was the lack of 
solutions that can be produced for repeating students. This poses a challenge in that there are 
many points to consider about the right course of action for the repeating students, such as 
deciding whether they are going to study different materials or the previous materials, 
whether they are going to be separated from the new students in their level or if they are going 
to be blended with the new students. It was also mentioned that the solutions to these 
challenges might not be applicable or practical for some institutions, while other institutions 
might be more flexible in applying various solutions. Another challenge that was mentioned 
is the pacing of the curriculum in a limited time frame, especially for the beginner levels, as 
some institutions have 4 quarters in an academic year which requires the curriculum to be 
completed in a shorter period of time. Some institutions explained that they have solved this 
challenge by implementing 3 quarters in an academic year, which allows them to complete 
their curriculum in an adequate amount of time.  

Discussion and Recommendations 

 During the group discussion, the members of the audience were divided into three groups 
in order to discuss curriculum design, assessment methods and student progress in the 
modular system. About the curriculum design in the modular system, it was pointed out that 
state and foundation universities might face different challenges in creating curriculums, these 
challenges include the limited number of instructors, and the difficulty of creating new 
materials and syllabi for multiple levels. In the assessment methods discussion, while the main 
advantage of the modular system was considered to be starting a new level freshly, the biggest 
challenge was decided to be the placement exams for the modular system, since sometimes 
students are not placed in the correct level as they might miss the exam or skip questions. As 
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for student progress tracking, while the learning outcome was pointed out to be more reliable 
in the modular system, the challenges posed by the number of students in the system, as well 
as the number of repeat students were also discussed. At the end of the session, the main 
recommendation for institutions who are thinking of transitioning to a modular system was 
that the exit level should be considered carefully according to the number of students studying 
in the institution as upper-intermediate level might pose more challenges in certain cases. 

 

AI in Language Learning and Teaching 

Overview 

This session aimed to explore the role of Artificial Intelligence (AI) in the landscape of 
language learning and teaching, with a specific focus on gathering insights from English 
language teachers across universities. 

Background 

• Beijing Consensus on Artificial Intelligence and Education: The "Beijing Consensus 
on Artificial Intelligence and Education" is an outcome document of the International 
Conference on Artificial Intelligence and Education, held in Beijing in May 2019. It 
addresses the rapid evolution of AI and its profound impact on societies, economies, 
and education systems. The document emphasizes the need for planning education 
policies in the AI era, focusing on ensuring inclusive and equitable quality education. 
It stresses the importance of AI being human-centered, ethical, and transparent, 
highlighting the need for AI to be used in a manner that enhances human capacities 
and upholds human rights. 

• A Review on Artificial Intelligence in Education: It details the role of AI in 
transforming educational practices. It likely covers various aspects of AI applications 
in learning and teaching, evaluating the benefits and challenges of AI integration in 
education, and proposing strategies for effectively implementing AI technologies. 

Both documents provide essential context and frameworks for understanding the integration 
of AI in educational settings, focusing on policy, ethical considerations, and practical 
applications. 

Discussion Highlights 

1. Advantages of AI in Language Learning: 

o AI's utility in preparing daily plans, reading tasks, and quizzes. 

o Enhanced personalization and efficiency in language learning. 

2. Challenges in Integrating AI into Current Educational Systems: 

o Main Barriers: Financial constraints in schools, info security concerns, and the 
reliability of AI systems. 

o Challenges for Students: A lack of understanding in using AI for language 
acquisition. Instances of using AI for cheating, indicating a need for ethical 
guidelines. 
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o Challenges for Teachers: Issues with the engaging quality of AI-created 
content.  

o Teacher and Student Training: Both educators and students face challenges in 
efficiently using AI, highlighting a gap in digital literacy. 

o Technological Infrastructure: Many schools lack the necessary infrastructure 
for effective AI integration. 

o Solutions: Delivering outsourced AI training, allocating budgets for AI, and 
enhancing technological infrastructure in schools. 

2. Impact of AI on Student Engagement and Motivation: 

o Influence on Engagement: AI's impact varies based on usage; gamification and 
interactive tools can be effective if used appropriately. 

o Downsides: Over-reliance on AI might lead to negative outcomes if not 
balanced with traditional teaching methods. 

o Effective Tools: Apps like Jeopardy, Quizlet, and Kahoot can boost 
engagement if students have equal access. 

o Potential Risks: Excessive use of AI might overwhelm or distract students. 

3. The Future of AI in Education: 

o Prospects: AI is seen as a ubiquitous tool in the future, akin to Google, 
becoming a standard part of the educational toolkit. 

o Limitations: Concerns about the need for real human contact in education and 
skepticism about significant further advancements in AI's role. 

o Consensus and Future Direction: Recognition of AI's inevitable role in 
language classrooms. A shared opinion on the necessity for educators to 
develop skills to adapt to AI-induced changes in the educational landscape. 

 

Conclusions and Recommendations for Future Actions 

• Enhanced Training: Address the need for comprehensive training programs for 
educators to boost digital competency and effective AI integration. 

• Curriculum Development: Update language learning curricula to include ethical use 
and understanding of AI tools. 

• Ongoing Research: Encourage continued exploration of AI's role in language 
education, focusing on creating engaging, ethically sound content. 

• Addressing Financial and Infrastructure Challenges: Encourage administrations to 
prioritize budget allocation for AI and technological upgrades. 

• Balancing AI with Traditional Methods: Emphasize the importance of using AI as a 
complementary tool rather than a complete substitute for traditional teaching. 

• Preparing for the Future: Acknowledge the inevitability of AI in education while 
maintaining the crucial role of human interaction and teacher presence. 
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Participant Feedback 

Feedback from participants was quite positive, with appreciation for the balanced view of AI's 
potential and pitfalls in education. Many expressed a desire for more in-depth discussions and 
hands-on workshops in future sessions. 

 

Final Thoughts 

The session concluded with an acknowledgment of AI's transformative potential in language 
education, underscoring the importance of preparing both educators and students for a future 
where AI is an integral part of the educational landscape. The need for balanced, ethical, and 
well-supported integration of AI in language learning was emphasized as vital to its success.  

 

Professional Development: Practises, Appraisal and Mentoring  

Teachers of English play an essential role in developing language competence of English 
learners. Therefore, it is important that teachers of English in a TEFL (Teaching English as a 
Foreign Language) setting to engage in professional development activities as continuous 
professional development will make it possible for them to match their teaching goals with 
the learners’ needs. (Diaz&Maggioli 2003) 

The Professional Development (PD) session of the symposium aimed at highlighting the 
meaning of Professional Development for TEFL instructors and focused on practices, appraisal 
methods, and the role of mentoring. The discussion addressed the definition and the 
theoretical background of PD, common misconceptions about it, and specific examples from 
participant universities. The appraisal processes were also discussed at the session. While the 
symposium session on professional development provided valuable insights, the practices 
shared by the participant universities might not be universally applicable due to the various 
needs and challenges faced by instructors in different regions or institutions. 

Professional Development for teachers of English language can be defined as a never-ending 
learning platform for teachers as well as administrators and students. The professional 
development practices help teachers revisit their beliefs about the profession, take steps out of 
their comfort zone, discover their own limits and share their knowledge and skills with their 
colleagues.  

The theoretical part of the session pointed out that all the professional development practices 
carried out are essentially for the sake of students. The main aim is to improve teaching 
practices to have better outcomes for the students and therefore the terms "Optimizing Student 
Learning" or “Enhancing and Empowering Student Learning” were suggested as a new 
alternative to the term “Professional Development”. 

The common misconceptions among instructors were also addressed at the session. Regarding 
PD only as a job evaluation or associating the Professional Development Units at institutions 
exclusively with observations were the major misconceptions making the teachers not willing 
to engage in PD activities. The session emphasised the voluntary nature of PD activities for 
the personal development of instructors as opposed to the common view that they are 
mandatory practices.    
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Identifying the needs of instructors and students is a prerequisite for Professional 
Development practices at an institution. While teachers themselves can identify their own 
needs, managers can also guide them to do so. Furthermore, student surveys, voluntary 
reflection groups and most importantly, classroom observations can help identify the 
professional development needs of teachers and students.  

Mentoring practices at different institutions were also discussed. Regular observations are 
carried out especially for the inexperienced teachers and the post-observation feedback is 
valuable as it identifies the needs, focuses on the problems and their possible solutions. 
Exposing new teachers to exemplary models through peer observation and building teams 
that collaborate were also other useful mentoring practices shared at the session.   

Quality should be prioritized over quantity in the appraisal process. Although yearly contracts 
at foundation universities may seem like the end goal of appraisal, it shouldn’t be seen as a 
tool to decide whether to keep the instructor or not. Its final goal is accreditation and therefore 
there needs to be standards in practice for both state and foundation universities. A process-
oriented approach should be adopted and development should be made visible to others.  

In summary, the symposium's Professional Development session highlighted the role of 
instructors on their students’ learning process, making the continuous development a crucial 
aspect of language teaching. The session explored professional development practices at 
participant institutions, appraisal methods, and mentoring practices. It defined professional 
development as a continuous learning platform, encouraging instructors to revisit their beliefs, 
collaborate, and share their knowledge. Valuable insights were shared at the session and the 
need for adaptability across different institutions was emphasized. The theoretical part 
focused on students as the end goal of professional development. The session also emphasized 
the voluntary nature of Professional Development and the necessity to establish a culture of 
Professional Development within institutions, which will take time.  
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Introduction  
Continuous professional development for educators is essential in the fast-paced world of 
higher education to stay up to date on advanced opportunities for funding and teaching 
approaches that improve the educational experience for both students and institutions. It is 
with this commitment to excellence that the MCBU School of Foreign Languages proudly 
hosted a transformative Staff Week event from April 24th to April 27th, 2023. The focal point 
of this event was to equip educators with the skills and knowledge required to write successful 
Erasmus+ Key Action 2 (KA2) projects. Before delving into the specifics of our Staff Week 
event, let us define the key terms that underpin this event. 

 

Staff Week1: A Staff Week, in the context of higher education, is a specialized training and 
networking event designed to facilitate the exchange of knowledge, expertise, and best practices 
among educators, administrators, and other staff members from different institutions. These events 
serve as platforms for collaboration and professional growth, ultimately benefiting the 
participating individuals and their respective institutions.  

Erasmus+ Projects2: Erasmus+ is a flagship European Union program aimed at promoting 
international cooperation and mobility in the field of education, training, and youth. Erasmus+ 
projects encompass various actions, including Key Action 2 (KA2), which focuses on Capacity 
Building in the field of Higher Education. These projects aim to foster innovation, cooperation, 
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and the exchange of knowledge between institutions from different countries, with the 
ultimate goal of enhancing the quality and relevance of education. 

KA2 Projects3: Key Action 2 (KA2) projects, within the Erasmus+ framework, specifically 
target Capacity Building in Higher Education. They aim to support the modernization, 
internationalization, and improvement of the quality of higher education institutions through 
strategic partnerships, knowledge transfer, and the development of innovative practices. KA2 
projects encompass a wide range of activities, including curriculum development, staff 
training, and the promotion of mutual understanding and cooperation. 

With these key concepts in mind, this report will provide a comprehensive overview of the 
MCBU School of Foreign Languages' Staff Week event, highlighting the objectives, activities, 
outcomes, and impact of our endeavor to empower educators with the expertise needed to 
craft effective Erasmus+ KA2 projects. Through this event, we sought to contribute to the 
advancement of internationalization in higher education and foster collaborative partnerships 
that will benefit our institution, our participants, and the broader educational community. 

 

Objectives 

The goals of staff week events held by universities often vary depending on the institution's 
particular priorities and objectives. Our objectives are to promote professional growth, 
opportunities for networking, a forum for idea sharing, wellness, and work-life balance. 

First of all, with the training session on how to write a KA2 projects, we aim to enhance the 
skills, knowledge, and competencies of participating university staff members in the field of 
project writing. Moreover, the Staff week event brings together staff members from various 
departments and units, providing an opportunity for networking. Building a professional 
network can be beneficial for both personal and career development. We aim to create new 
ideas together and exchange them to reach improved innovative ideas. Staff week activities 
give staff an opportunity to share their knowledge and experiences because universities are 
frequently centres of expertise. The dissemination of innovative ideas and best practices may 
result from this. Finally, sessions on work-life balance, stress management, and personal well-
being may also be included in various staff week activities in addition to professional 
development opportunities to promote the general wellbeing and happiness of staff members. 
Our staff week also accepted this objective as one of its main objectives and finalised the week 
with a cultural immersion day. 

 
Participants and Activities 

Participants 

Staff week event was held with 21 participants from 15 different European universities. In 
addition to academic staff, the participants included experts working in the Erasmus offices of 
their Institutions. The participants, who are academic staff, have no previous experience in 
project writing. Since diversity was aimed in the academic field, care was taken to select 
participants from different departments such as Computer Engineering, Food Engineering, 
English Language Teaching, Music and Psychology. The participants working in the Erasmus 
office of the universities were selected from among the institutions that Manisa Celal Bayar 
University did not have a previous agreement with. Thus, it is aimed to establish student and 
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staff mobility collaborations after the event. In order to reach students more easily, some of 
the participants were selected among Erasmus faculty coordinators. 

Training Sessions  

The training lasted three days. Days were divided into 3 hour-length sessions. The first day 
started with the presentation of participants to introduce their institutions and their project 
ideas. In the first session, they gave presentations about their institutions. In the second 
session, they presented the project ideas they had prepared before their arrival. In the last 
session, common points between project ideas were discussed and working groups were 
formed as shared platforms for possible future partnerships. 

In the morning session of the second day, a training titled "How to write an Erasmus+ project" 
was given by the expert from Manisa Celal Bayar University Erasmus office Dr. Devrim 
Zerengök. The afternoon session was moderated by Serap Durmuş, Gonca Erdoğan and Seda 
Yaman, and the project ideas of the working groups determined on the first day were 
discussed, developed, and turned into proposals in accordance with the project writing 
instructions. 

In the morning session of the last day of the training, the matured project ideas were presented 
by the groups. In the second session, the groups exchanged ideas by giving feedback to each 
other about their presentations. In the afternoon, there was another staff week event organized 
simultaneously by Manisa Celal Bayar University Erasmus office. The participants attended 
the opening ceremony of this event. Thanks to this event, they had more opportunity for 
networking by meeting staff from different institutions in European and African countries and 
develop their academic environment for further cooperation. 

Cultural Immersion  

To assist the general health and happiness of staff members, various staff week events may 
also include seminars on personal well-being, stress management, and work-life balance. Our 
staff week adopted this goal as one of its key goals and included a day of cultural immersion 
to wrap up the week. Throughout the day, the team visited the historical places such as Virgin 
Mary's House, Ephesus Ancient City, and Şirince Village. They were able to recover from the 
demanding three-day training period thanks to excursions and by getting to know one another 
better through enjoyable time spent together. 

 
 

Outcomes 

The MCBU School of Foreign Languages' Staff Week event, where participants learned how to 
write a KA2 project, developed creative project ideas, and formed partnerships, has the 
potential to produce a number of tangible results that could have a significant impact on the 
participants as well as their respective institutions. The information and abilities required to 
successfully write KA2 projects have been acquired by the participants, including knowledge 
of the project's structure, goals, and evaluation standards. They will be able to propose and 
contribute to highly qualified project ideas in the future thanks to their newly acquired 
experience. Furthermore, thanks to this event, valuable partnerships have been established for 
future project calls. The event gave participants a chance to network with colleagues from 
various institutions and backgrounds. The participants' academic and professional networks 
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can be expanded as a result of these professional ties through potential future collaborations, 
joint publications, and resource sharing. For our university specifically, we have mutually 
agreed upon mobilities for both staff and students. This could lead to greater staff and student 
mobility, chances for cross-cultural interaction, and the integration of international 
perspectives into research objectives. 

In summary, the Staff Week event had tangible results that went beyond the event itself, such 
as enhanced skills, creative project ideas, worthwhile collaborations, and increased 
internationalisation. These results not only assist the participants, but they also help progress 
higher education institutions. 
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Discussion of Mental Illness, Violence, and Suicide and Their Effects on the 
Characters in the Cat’s Eye and The Bell Jar  

 
Asena ÇAYIRLI 

 
Abstract  Keywords 

Margaret Atwood’s Cat’s Eye and Sylvia Plath’s The Bell Jar can be discussed 
from various point of views especially gender division, alienation of women 
in the society and mental illnesses due to the set of rules that are being 
oppressed on women. Atwood argues that, in the male-dominated world of 
work, women are not given a place and are always reduced to the second sex, 
unable to have equal rights, find a job and receive equal pay in the fields they 
work. Furthermore, in her novel, Plath shows the alienation of Esther and how 
she slowly develops mental illnesses due to the specific reasons stated above. 
Moreover, physical and mental violence perpetrated by women against each 
other comes to the foreground turning the struggles into mental illnesses in 
both of the novels. In spite of this, Simone De Beauvoir studies and states that 
gender division is seen throughout the history and reduction of women to a 
second sex is being put together by various disciplines. Turning back to the era 
that the novels are based on, the characters live in a society after World War II 
and this paper states the effects of the time period on women’s lives presenting 
their struggle and mental health in the 1950s and 1980s. This paper sheds light 
on the social life of women and their roles, how they have oppression, being 
reduced to the second sex and gender equality. This paper analyses the issues 
in terms of psychoanalytic feminism and gender equality. 
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Introduction 

Each woman experiences oppression either by their community, their family, or loved ones, 
which results in their alienation from the society which they live in. This oppression and 
alienation lead to mental illnesses, and these mental illnesses can even result in suicide. There 
are many reasons for women in the social environments who commit suicides. These reasons 
can be about not only the oppression that comes from family or society but also from gender 
roles and the suppression these roles cause in an individual. In addition to that, the oppression 
that originates from the family also comes from the gender roles and norms. If a family thinks 
and believe that a woman’s role in life is what the society expects them to be, they tend to force 
their daughters or wives to accept these roles and behave in a certain way. This is where 
women start to feel the pain and hardships in life, it starts from an early age and moves on to 
their adulthood and these elements cause mental stress. This mental stress later emerges as a 
mental illness which affects the way the people think and behave. Furthermore, women who 
struggle with mental illnesses are always painted as uncanny. So, this problem starts with the 
way gender roles and norms that are forced on women and cause them to lose their mental 
health. But, in the end, women are held responsible for it and are even excluded from the 
society according to the shared studies of mental health institutions based on women. Mental 
health may have many reasons such as childhood trauma, forced roles in one’s own life and 
disregarding one’s emotions and ideas. In this article, the stabilized and normalized gender 
roles in a society that are forced upon women and how this affects the mental health of many 
women, more importantly even causes them to take their own life, will be discussed through 
examining Cat’s Eye and The Bell Jar from the characters. This article will conduct the analysis 
of the women in the 1950s and 1980s struggling with mental health problems and the mental 
health institutions in that period of time. The aim of this study is to make a research on the 
issue of women struggling from mental diseases and presenting the oppressing norms and 
values of the society and patriarchal institutions. Moreover, this study will examine and 
analyze the female characters and their lives in two different novels and examine the 
difficulties women experience in different geographical locations and statuses, how they 
struggle to sustain their lives, how they challenge and fight for their careers and jobs in a 
patriarchal system, and how male characters behave towards them, how they react to them, 
and the effects of all of these on the lives of female characters. In order to discuss the mental 
health problems seen in the characters of the two novels, the methods and analyzes developed 
by Freud and Jung in this field will be presented by examining the theory of Psychoanalysis. 
Furthermore, the conditions of the mental hospitals of the time and the treatment methods 
they offered will be discussed and the results will be presented by making comparisons with 
the events in the novels.  

 

Discussion of Mental Illness, Violence, and Suicide and Their Effects on the 
Characters in the Cat’s Eye and The Bell Jar 

Each woman has oppression either by society, their family, or their loved ones, so they are 
alienated from society. These oppressions and alienation lead to mental illnesses, and even as 
far as suicide. Women try to have a place in society through education, having a profession, 
and, making discoveries in the fields of science, medication, and so many other disciplines. 
They try to raise and hear their voice in every way they can. However, especially after the two 
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World War, it is observed that patriarchy tries to push women back to their domestic roles and 
place, eliminating women in the work field. In this article, through the characters of Elaine and 
Esther, an analysis will be made to show what women go through in their personal lives, and 
which norms and rules they are subjected to. At the end of both novels, Elaine and Esther 
experience mental illness and afterwards the two women have changes in their lives with the 
realizations they have gotten from what they have gone through. By analysing the Cat’s Eye 
and The Bell Jar, reasons and problems that lead to mental illnesses and suicide will be 
discovered, the effects of it on the characters will be observed.   

Psychoanalytic Feminism is generally concerned with the concepts of women’s oppression 
rooted in early childhood, family relations, and traumas that are experienced within the youth 
and the teenage age. It is also based on Freud and his theories, especially the oedipal stage 
theory, and primarily French and American psychoanalytic feminists’ developmental works. 
This theory also suggests that gender is based on individual psychosexual development and 
not on biology, which is also stated by one de Beauvoir. From early childhood stages to 
adulthood, humans develop their gender, based on experiences, the environment they live in, 
and the society in which they are brought up. They start to identify themselves and move 
towards the gender they are opposed to. All these effects psychosexual development from 
early childhood and humans start to understand and recognize their gender and embrace the 
roles that they are given. Because of this, women automatically find themselves under the 
order of patriarchy and start to experience inequalities between both genders. Relationship 
traumas and language that are produced under patriarchy as a force of masculinity are rejected 
and female writers are trying to raise their voices by rejecting this patriarchal language. 
Psychoanalytic feminists also address social, political, economic, racial, and cultural issues 
affecting the development of female and male genders. Moreover, psychoanalytic feminism 
examines women’s otherness to men and the consequences and effects of all these subjects on 
women. Nancy Chodorow, a psychoanalytic feminist, makes a conclusion about this division 
in her words:  

“… when we are interested in questions of gender and sexuality – even when our questions 
are in the first instance social, political or economic – there is no easy line between psyche and 
society… the social organization of gender is built right into our heads and divides the world 
into females and males; our being sexed and gendered is built right into social organization. 
They are only given meaning from one another. (Lorraine, 2017, p.168).  

Freud’s studies and hypotheses of femininity, female sexuality, and women’s role in society 
provided grounds for psychoanalysis and feminists to work in the same field. Freud suggests 
that when a woman experiences a very bad childhood trauma this later turns out as 
“Hysteria”, which is a mental disease by thinking too much about a memory or traumatic 
event according to the journal of psychoanalysis. Theorists before Freud accepted 
Hippocrates’s notion of the female body and inclined the symptoms of hysteria to the female 
body. Hippocrates described hysteria as “women experiencing stress and anxiety” and in the 
Middle Ages, this mental illness was associated with sin and witchcraft. Furthermore, 
Hippocrates stated that: “The womb is the origin of all diseases.” (Scull, 2009, p.13), and with 
his statement, women were seen as sinful, and diseased, and hysteria was associated with the 
female body. This was not changed until more observations and research were made on 
hysteria, its symptoms, and its effects on the human body. Freud remains to be one of the prior 
psychoanalysts for the development of hysteria theory and psychoanalysis. Freud worked on 



Discussion of Mental Illness, Violence, and Suicide and Their Effects on the Characters 
in the Cat’s Eye and The Bell Jar 

 

 
2023; 2 (1); MCBU IJELS| Page 18 

 

hysteria for many years along with other scholars and theorists alongside and they made many 
observations on the patients they have clinically examined and cured. According to research, 
Freud indicated hysteria as a psychological disorder and he argued that the origin of hysteria 
is sexual, which means that the repressed sexual desires from childhood until late adulthood 
are the symptoms of hysteria. (Tasca et al., 2012). Along with this, Freud argued that hysteria 
can be treated with only psychological treatments and techniques and medication is not 
effective with hysteria treatment in the psychoanalysis journal. In this field, French neurologist 
Jean Martian Charcot made studies, research, and observations on the patients and came up 
with the conclusion that hysteria is not only seen in women but is seen in men too and men 
can be diagnosed with hysteria. Unlike Freud, Charcot argues that: “hysteria is a disorder of 
the nerves system.” (Scull, 2009, p.105) and its symptoms originated from the mind. With these 
explanations and studies, the false acceptance of hysteria being an illness of the female body 
is heaved and the true origin of hysteria is known. Traumatic events, childhood traumas, 
oppressions, and domestic roles that are expected from women push the individuals to mental 
illnesses and even as far as committing suicide. These reduced roles to the second sex break 
the self–confidence of women, they are obliged to think that they are bad in every area of life 
with the social oppression of society and the roles that are expected from them. With these, 
they start to question themselves, their femininity, and their life which Simone de Beauvoir 
suggests as; “One is not born but becomes a woman” (Mussett, 2019, pp. 51-56). Beauvoir 
makes this statement because she argues that, a woman is not born fully shaped but is shaped 
throughout her life by her family’s upbringing, by the roles of the society that are summoned 
upon her, her culture and ethnicity, her profession, her experiences, everything in her life 
shapes her from the early childhood stage until her death. This idea can be seen in John 
Berger’s book; Ways of Seeing, as women being “surveyed” and being “surveyors”.   

When you are born as a woman, you are born into a male space. From early childhood, a 
woman must watch herself, her actions, and her words because she is always the one being 
“surveyed”. Even she has to survey herself from the male gaze to see how she will be treated 
from the perspective of the society. Eventually, this always lasts because women are the ones 
who are always being surveyed since old age.  

“Men look at women. Women watch themselves being looked at. This determines not only 
most relations between men and women but also the relation of women to themselves. The 
surveyor of women in herself is male: the surveyed female. Thus, she turns herself into an 
object – and most particularly an object of vision: a sight.” (Berger, 2018, p.47).  

Research about women struggling with mental health in the 1950s and 1980s was examined 
and studied. Early asylum buildings, before the 19th century, were similar to prisons or cages, 
they were dark and were not depicted positively in the earlier times. All of the asylum 
buildings were surrounded by fences for the patients to not get away and, the patients lived 
in cold, dark cells isolated to not harm anyone or be in relation with the other patients. 
Furthermore, it is concluded that the first mental institutions used chains and physical control 
on the patients to manage them. It can be seen and stated that; patients were treated worse like 
prisoners or criminals at that time. Doctors and the administrators of the asylums saw patients 
as a threat to them, to society, and to the other patients in the asylum. Because of seeing them 
as a threat, the patients were kept in cold, dark cells alone and chained. Most of the patients in 
the asylum were ill or dead because of the bad conditions they were living in. 19th century 
had gone through a big improvement in the understanding of mental illnesses, and new 
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asylums were being built. Until the 19th century, only the lower and middle-class patients 
were treated in the asylums because the asylums were seen as horrible places to be cured, the 
patients were treated very badly, and most of them were seen as bad people from the societal 
structure such as criminals, thieves, lunatic people. The upper class and aristocrats were 
treated at home or in private asylums. Women patients in the asylums were the most-watched 
patients and, especially lower- and middle-class women patients were to be proper for their 
improvement of health conditions. They were more than male patients in the asylums and had 
mind diseases according to the others. In England, many women patients were put into the 
asylum for such basic reasons: as their father or husband demanded it, depression after the 
loss of a loved one, using abusive language, and so on. Women did not have any voice over 
the law or the doctors in the asylums and they got treatments for these basic reasons which 
are not depicted as illnesses in this modern time psychology. According to the Women and 
Hysteria In The History of Mental Health article, some of the diagnoses of the women in the 
asylum were: insane by religious matters, insane by domestic troubles, insane by abortion, 
insane by the loss of property, insane by mental excitement, insane by overwork, and domestic 
trouble. With the symptoms and diagnosis, it is clearly understood that women were treated 
and labelled as insane and mad women, and this was accepted by society. The Women’s 
Health Movement emerged in the 1960s and 1970s and their main goal was: “a demand for 
improved health care for all women and an end to sexism in the health system” (Biography: 
Elizabeth Blackwell, n.d.). In the U.S. Public Health Service in 1983, The Task Force on 
Women’s Health Issues was formally established and The Task Force made recommendations 
on women’s health issues and man’s health issues. The first formal policy for women being in 
the clinical area was made in 1986 by the National Institutes of Health. In the 1980s and 1990s, 
types of research on women’s health issues and their conditions were hugely studied and 
observed, and women working in the clinics were hugely supported and with women working 
in the clinics and the patriarchal field of work was achieved. There were no female doctors 
until 1851, and the first woman doctor to be permitted was Elizabeth Blackwell. Elizabeth 
Blackwell strived for her medical degree and got over all of the barriers that were set by 
society. After gaining her medical degree and working in a few hospitals, Blackwell first 
opened a small clinic to treat poor women and after with her sister and colleague, she opened 
New York Infirmary for Women and Children in 1857. One of its goals was to give a place for 
women physicians in the clinical and medical field. Later on, in 1868, she opened a medical 
college in New York and helped to found the National Health Society. Blackwell made great 
contributions to the medical and clinical field and she opened the way for women to 
participate in this field and study medicine.  

When analyzing the theme of alienation and misrecognition in the Cat’s Eye, Elaine’s family’s 
attitude towards her problems and profession is one of the biggest problems seen in the novel. 
Elaine’s parents are professionals and intelligent individuals. They raise Elaine genderless 
until they settle in their new home, and Elaine struggles with the idea of gender and 
femininity. Elaine’s mother has a personality that disagrees with the social norms and 
thoughts of society. She doesn’t stay in the depicted women’s domestic place and instead, she 
likes to be in the nature where it is her space and there are no norms or oppressions of the 
patriarchy, it can clearly be stated that she is not fit into the ideal women's role and she’s an 
outsider. Moreover, the mother doesn’t believe in a religious institution like her husband and 
was forced to go to church by her parents when she was young. When analyzing both of the 
parents, it is presented that they don’t fit into the stereotypes of society and gender roles. They 
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believe it is important to have knowledge rather than to believe in the institutions that are 
made and formed by society. Elaine’s mother is too reckless that she knows of Cordelia’s 
bullying but never intends to do something because she doesn’t know what to do. She leaves 
Elaine with her traumatic experience alone and never tries to better her condition or help 
Elaine, but, she only tells Elaine that she doesn’t have to play with Cordelia and her other 
friends. Grownup Elaine states this terrible experience and her mother not doing anything 
with the quote:  

 “What would I have done if I had been my mother? She must have realized what was 
happening to me, or that something was. Even toward the beginning, she must have noted my 
silences, my bitten fingers, the dark scabs on my lips where I’d pulled off patches of the skin. 
If it were happening now, to a child of my own, I would know what to do. But then? There 
were fewer choices, and a great deal less was said.” (Atwood, 1989, p.162).    

Both of the parents don’t appreciate Elaine’s ideas about the future. Elaine wants to be a 
painter and she becomes a successful one, but, achieves her goal without the support of her 
family. Elaine is always alone and she accepts the bullying of her friends because of this 
loneliness. After experiencing the mental illness she continues with her life.  

Esther’s mother’s oppression and attitude towards her is one of the examples of 
misrecognition in the novel The Bell Jar. Esther is a successful girl at the beginning of the novel, 
but after her New York scholarship experience, she cannot find a job there, so she turns back 
home. For a while, she sends applications everywhere to have a job and applies for another 
scholarship but she is not accepted. After finishing school, she doesn’t know what to do with 
her life and this gets Esther into a more depressing mood. Her mother wants Esther to be an 
ideal woman of society, and live up to society’s expectations, forcing her to get married, but 
Esther doesn’t want this and rejects this idea and the traditional system. Moreover, in the 
novel, Esther does not talk about her mother, Mrs. Greenwood, very much. They both love 
each other but the only problem is that their ideas and ambitions conflict and clash. Mrs. 
Greenwood encourages Esther to write and proceed in her profession, but she also tries to 
teach Esther to find a job easily which she is concerned with Esther’s ambitions. She wants 
Esther to get married and be an “ideal woman” in society but Esther also worries that domestic 
roles will get in her way and she could not fulfill her ambitions and do what she desires for 
her profession, being a poet or a professor. Mrs. Greenwood is characterized as a very strong 
woman in the novel. Plath doesn’t show the readers the scene of her crying even when her 
husband dies. Furthermore, when Esther attempts suicide and is taken to the hospital, Mrs. 
Greenwood does everything for Esther to get good medical treatment and supports Esther 
along with her treatment. In one of Esther and Doctor Nolan’s therapies, Esther states that: “’ 
I hate her,’ I said, and waited for the blow to fall. But Doctor Nolan only smiled at me as if 
something had pleased her very, very much and said, ‘I suppose you do.’ (Plath, 1981, p.210).  
Esther partly blames her mother for the position she is in, but it is clearly shown in the novel 
that Esther feels guilty for putting her mother through all these problems or bad experiences. 
Here, as it is understood from Doctor Nolan’s impression, Plath represents this blame as an 
important breakthrough for Esther, because she is starting to share her thoughts and what she 
has gone through about her suicide attempt psychologically.  

           As stated before in the article, Elaine’s father was a scientific researcher and they 
traveled most of the time until they came to settle in Toronto. Elaine was happy traveling and 
moving around with her family and discovering new places and helping her father with his 
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research. Due to World War II, their financial condition was not very good and that was the 
reason they traveled most of the time until his father found a permanent job at a university in 
Toronto. Their house in Toronto was not furnished luxuriously and only the furniture they 
carried with them was in their house.  Later on in the novel, Elaine’s friends compared her 
lifestyle and house with theirs and mostly with Cordelia’s and humiliated her because of the 
family’s financial conditions, and the way she dressed. This was one of the effects of Elaine’s 
depression and later trauma. As stated in the upper sections, Elaine was raised genderless 
until they settled in Toronto. When she started school, she didn’t know the meaning of “girl”, 
or how they dressed, behaved, and talked. She learned the meaning by observing the other 
girls and her friends in the school. Cordelia became the leader of the group Elaine and she 
expresses the treatment towards Elaine which is in a very harsh and bullying way. Other girls 
in the group cope with Cordelia because they’re scared of her and they’re in the same economic 
hierarchy as Cordelia. Cordelia mocks Elaine about her femininity, her look, her clothes, her 
family, and their economic position in the class hierarchy. Elaine copes with all this bullying 
alone. On her ninth birthday, she makes a wish which gives a clue of what she thinks about 
having girl friends:   

“I want some friends, friends who will be girls. Girlfriends. I know that these exist, having 
read about them in books, but I’ve never had any girlfriends because I’ve never been in one 
place long enough.” (Atwood, 1989, p.41).   

Her wish comes true and she becomes friends with Carol, Grace, and Cordelia but 
unfortunately, these friendships drown her down to her trauma. After her birthday, Cordelia 
and the girls start bullying Elaine on everything they can find and, they find Elaine passive 
and think she needs a change. Especially with Cordelia’s oppression and hatred towards 
Elaine and everything that is subjected to her, they start crossing the limits. Elaine starts to feel 
weak, she doesn’t want to go anywhere and especially do anything with the girls, she starts 
passing out to stay home and not to come across more bullying from the girls. The worst and 
most traumatic action they perform towards Elaine is sending her to the frozen river and 
leaving her there to die without any help when the ice breaks and Elaine falls. At that time 
Elaine has a vision of the Virgin Mary telling her: “You can go home now.” she says. “It will 
be all right. Go home.” “I don’t hear the words out loud, but this is what she says.” (Atwood, 
1989, p.202). In a sense, Virgin Mary’s vision saves Elaine from death and at that instant 
moment, she decides to be distant from her gender throughout her life. Later on, Cordelia 
starts to have more problems with her family, she fails her school, and her life starts to worsen 
and attempts suicide. Elaine doesn’t want to be like Cordelia and she states this in these words: 
“I’m not afraid of seeing Cordelia. I’m afraid of being Cordelia. Because, in some way, we 
changed places, and I’ve forgotten when.” (Atwood, 1989, p.237), but both of the girls know 
that they have a side of the other in themselves and their lives. Their identities change, and 
they transform into another being. The past is with them but is being erased with their new 
identities and transformations. Elaine copes with her trauma by making art and trying to heal 
her inner self. This traumatic event is a big mark in Elaine’s life and she suppresses this into 
her consciousness. Moreover, we see the effects more clearly in her paintings and when she 
turns to Toronto as an adult Elaine.  

Similarly, Esther is not an ideal woman according to the patriarchal system. She does not 
represent and embrace the society she is in and because of this, she is conducted as a misfit for 
society. Esther’s mother Mrs. Greenwood always wanted Esther to have a shorthand job under 
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her hands along with her trying to be a writer. Furthermore, Mrs. Greenwood and Esther’s 
grandma always warned Esther to stay pure for his future husband to get married because 
this was the role that was ideally suited for women in society. Esther states: “All I’d heard 
about, really, was how fine and clean Buddy was and how he was the kind of person a girl 
should stay fine and clean for.” (Plath, 1981, p.55). The irony stated here is that society accepts 
every action the men do and wants women to perform their social roles such as; getting 
married and being ideal wives and mothers in their domestic places. The inequality between 
the genders and the women being regarded as the second sex is clearly stated in the novel. 
Another thing that Esther was uncomfortable with is serving men under the patriarchal rules 
with having a shorthand job and forcefully excepting their authority. In the novel Esther states 
this:  

“My mother kept telling me nobody wanted a plain English major. But an English major who 
knew shorthand was something else again. Everybody would want her. She would be in 
demand among all the up-and-coming young men and she would transcribe letter after 
thrilling letter. The trouble was, I hated the idea of serving men in any way. I wanted to dictate 
my own thrilling letters.” (Plath, 1981, pp. 61-62).  

In this quote, the reader understands that her mother associates her writing with “men” and 
being desired by men which Esther rejects because she wants to write individually, not under 
the influence of patriarchy and its norms, nor to be desired by men but only create her own 
work. Esther’s final thought on marriage was that;    

“I also remembered Buddy Willard saying in a sinister, knowing way that after I had children 
I would feel differently, I wouldn’t want to write poems anymore. So, I began to think maybe 
it was true that when you were married and had children it was like being brainwashed, and 
afterward you went about numb as a slave in some private, totalitarian state. (Plath, 1981, 
p.69).  

In conclusion, it can be stated that she thought of marriage as a barrier to her dreams, and 
ambitions and mostly to her profession. Moreover, Esther thought that marriage will 
completely change her life and she would feel like a “slave”. This is a very important concept 
to discuss because in the 18th and 19th centuries women had no legal rights and were forced 
to be under the power of the father or the husband. Their living conditions were also very 
similar to those of the slaves, even more, slaves had more legal rights than women. Esther does 
not want to be the slave of the marriage institution or the domestic roles that are been specified 
for women, so she rejects the idea of marriage and the ideal domestic roles. Moving on from 
this, after turning back from New York and finding herself in these social expectations, Esther 
got more depressed and this condition gets worse and ends up with her suicide attempt. After 
her suicide attempts, she is seen and depicted as a mad woman from society's perspective, 
which is to be criticized, but Esther doesn’t mind this in the end. The expectations of family, 
loved ones, and society put a lot of weight on women’s shoulders, and they start to live up to 
those expectations. The dreams and ambitions of women are forced to be forgotten and lost in 
those conditions.  

           In this section of the article, more information about Elaine’s mental illness and how it 
affected her and her life will be discussed. Elaine’s mental illness started with depression, with 
the bullying of her friends. She got more depressed and started to pass out and harm herself. 
From the novel, it can be stated that Elaine’s trauma started when she fell into the frozen river 
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and no one saved her except Virgin Mary’s vision. Her family knew that she was not well, they 
left her alone and she could not get any treatment. Later on, Elaine was a completely lonely 
individual when her brother was killed and her parents died. Thus, she portrayed her trauma 
and repressed feelings in her paintings. In her paintings, we see all the important people to 
Elaine and how they are represented through her emotions. “Because I can no longer control 
these paintings, or tell them what to mean. Whatever energy they have come out of me. I’m 
what’s left over.” (Atwood, 1989, p.415). It is seen that she transfers her feelings deep inside to 
her paintings and at the end, she is “what’s leftover”. She opens an art exhibit consisting of 
her paintings in Toronto and waits to face Cordelia who does not come. At the end of the 
novel, Elaine frees her and Cordelia from each other and releases her emotions along with the 
Cordelia inside of her. “It’s all right, I say to her. You can go home now.” (Atwood, 1989, 
p.443). She uses the exact words of the Virgin Mary when she saw her in the ravine. Now 
Elaine is Cordelia’s Virgin Mary and she releases her from this traumatic, frozen pastime along 
with herself. Additionally, in adult Elaine, it is presented that, her communication with 
women and women groups is insecure and she is being the one left out in the group. This 
insecurity of her can be associated with her traumatic childhood experiences and, with her 
university life. On the other hand, when Elaine is with her girlfriend groups, she does not 
participate in the conversation because she does not have an interest in the topics they are 
talking about and they exclude Elaine. Besides the feminine insecurity, Jon and Josef both 
criticize Elaine’s artworks and don’t appreciate her work and see it as disdain. Elaine always 
fights for her works and does not accept patriarchal art norms. Her paintings show her inner 
emotions and parts of her life.  

Finally, the discussions of Esther’s trauma, what caused her to attempt suicide, how she was 
treated at different asylums, and how her treatment was, and which changes she has gone 
through the healing process will be discussed. When Esther’s mental state worsens, she is seen 
to make several suicide attempts. Before getting treatment in the private asylum, Esther was 
in a different asylum which her family could afford, and it was presented that she was treated 
badly by the doctors and the treatments caused more traumas in Esther. At that asylum, Esther 
is seen performing a couple of actions that are not accepted, and these actions depict her as a 
lunatic in the eyes of the others. Esther’s sponsor for her college scholarship moves Esther to 
a private asylum. Going to a new asylum and meeting her new doctor, Dr. Nolan, makes 
Esther comfortable and even the reader sees her making new friends. The asylum is depicted 
in many ways, from the medication to the trips of the patients and the mental conditions their 
mental conditions. Esther witnesses everything in the asylum. Her next-door patient taken to 
the one-level bad asylum, the suicide of one of the patients in the asylum, the doctors and the 
treatments, and medication. They all become a part of Esther and it is depicted as a good 
experience rather than a bad dream in the novel. As stated before in the article, she rejected 
the treatment and continued making suicide attempts at the first asylum, but it is shown that 
with the help of Doctor Nolan, this problem changes because Esther is seen to trust Doctor 
Nolan and opens herself to the treatment. The most important thing is that Esther puts Doctor 
Nolan in her mother’s place and she explains this: “I liked Doctor Nolan, I loved her, I had 
given her my trust on a platter and told her everything.” (Plath, 1981, p.173)  Throughout the 
novel, Doctor Nolan is the only person Esther trusts and loves. In Freudian theory, this is 
explained as transferring the feelings to the psychiatrist, seeing her as a mother and starting 
to question her relationship with her mother, and healing the relationship. (Waugh, 2006, 
p.208). At the end of the novel, a council of doctors is seen to decide Esther’s leave of the 
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asylum. The asylum changes a lot of aspects in Esther’s life. It is shown to the reader that her 
perspective of the past has been changed, and after all the changes Esther is depicted as more 
mature and grown-up. She experiences the loss of her friends and life more in a different 
perspective. Paradoxically, Sylvia Plath cures Esther, but she attempts suicide after her novel, 
unfortunately, she is not cured to live her life.  

In conclusion, examining the lives of both of the characters, their experiences, what they have 
gone through, and what mental illnesses they have experienced, this article discusses and 
analyses two different women’s lives from two different worlds and the reasons why they had 
gone through these experiences. Generally, it can be stated the basic reasons women 
experience mental illnesses are social expectations, the roles that are expected from women, 
the ideal women's idea, patriarchal ideology, and oppression. Supporting these conclusions 
with the research made on women struggling with mental health in the 1950s and 1980s, 
psychoanalytic feminism works and studies the backgrounds of the authors and their 
similarity with the characters. From these novels, the message of the importance of family and 
family support is made through Elaine’s parents not supporting and caring for her and 
Esther’s mother and her oppressions for the ideal norm. Moreover, the economic hierarchy 
and inequalities in human lives affect social relations and even lead to mental illnesses. Elaine 
was also a misfit according to society and mostly according to her friends and their family. 
They regarded Elaine as unknowing, a more like a boy-girl, and a middle-class person that has 
to do the commands of her upper-class friends. The harsh truth from the real world is stated 
with this hierarchy even among little girls. Looking at Esther’s life, Mrs. Greenwood tried to 
support and give a better life to Esther, but she forgot what Esther wanted to do with her own 
life and pushed her a little bit to fit the expectations of society. She was a misfit in society and 
the conditions were even harder for Esther to put up with, which finally led to her suicide 
attempt. Esther’s stay during her treatment in the asylum, the conditions of the patients and 
the asylum, and how she was like being treated as a mad woman during that time were 
presented in the novel. It can be stated in the discussion, both of the characters are very strong 
and they have continued their lives after the traumatic experiences they have gone through. 
The authors have encouraged women to stand up and raise their voices, to write with their 
names under the patriarchal system, and to cope with the problems they have with their family 
or friends through the characters of Elaine and Esther in novels. 
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