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Editorden:
Degerli okurlarimiz,

International Journal of Language and Translation Studies (Uluslararast Dil ve Ceviri
Calismalar1 Dergisi) olarak 2024 yilinin birinci sayist ile tekrar bir araya gelmis bulunmaktayiz.
Tirkiye’deki dil ve ceviribilim c¢alismalarima nicel, nitel ve karma yontemler 1s18inda

hazirlanmis 6zgiin ve bilimsel eserlerle alana katkida bulunmaktan biiylik mutluluk duyuyoruz.

Bu sayimizda; The Effectiveness of the Flipped Method in Teaching English Grammar to Low
Pre-Intermediate Students at the University of Kazakhstan, Bati Temsillerinde Harem Kavrami:
Fatma Mernissi’nin Edebiyatinda Kiiltiirel Bir Okuma, "Da gab es irgendwo in Jugoslawien
ein grofes Dorf.." — Barbara Sparings Ubersetzung von Mato Lovraks Viak u snijegu (1933)
in der DDR der 1950er Jahre ve Language, Culture, and Mentality: The Three-Dimensional
Axis of Language Studies and Effective Communication baslikli dort arastirma makalesi; The
Evolution of Machine Translation based on Ethical Issues baslikli bir derleme; Ummiigiilsiim

Dohman: Rus Sozliikbilimi ve Cin Tarihi baghkl iki kitap incelemesi bulunmaktadir.

Dergimizin ilk sayisindan itibaren oldugu gibi, bu sayimizda da tarafimiza gelen ¢alismalara
titiz ve nesnel bir sekilde yaklasiyoruz; alaninda uzman hakemlerin inceleme ve
degerlendirmeleri sonucunda bu galismalari siz okurlarimizla paylasiyoruz. Dergimizin giincel
sayisina katki saglayan degerli yazarlarimiza, tilkemizin farkli {iniversitelerinde gorev
yapmakta olup degerli zamanlarin1 ayirarak goriislerini bizimle paylasan hakemlerimize,
derginin yayim hazirliklarinda 6zveri ile ¢aligan editdr yardimeilarimiza ve yayin kurulumuza

tesekkiirlerimi sunuyorum.
Keyifli okumalar dilerim.
Editor
Prof. Dr. Onur KOKSAL

Haziran 2024
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Oz

Bu calisma, Kazakistan Uluslararast Bilgi Teknolojileri
Universitesi'nde A2 seviyesindeki 6grencilerin dilbilgisi egitimini
artirmak amaciyla tersinmeli 6grenme yaklagiminin uygulanmasin
inceleyen bir arastirmayr sunmaktadir. Arastirmada, Dil
Boéliimii'nden iki 6gretmen ve 28 6grenci yer almistir. Ogrencilerin
15'i deney grubunda, 13" kontrol grubundadir. Calismanin temel
amagclar1, tersinmeli simif stratejisinin Sgrencilerin performansi,
algilar1 ve Ingilizce dilbilgisi tutumlar1 iizerindeki etkisini
arastirmaktir. Bu amagcla, sinif i¢i oturumlar 6ncesinde 6grencilere
bes Ingilizce dilbilgisi odakli video hazirlanmis ve paylasilmistir.
Smif ici etkinlikler sirasinda aktif bir dil 6gretimi yaklagimi
kullanilmistir. Calisma, veri toplamak ve tersinmeli Ogrenme
yaklagiminin sonugclarimi degerlendirmek i¢in 6n testler, son testler
ve yari yapilandirilmig goriismelerden yararlanmistir. Caligmanin
bulgulari, tersinmeli siifin Ingilizce dilbilgisi anlama ve uygulama
becerileri tizerinde olumlu bir etkisi oldugunu gostermistir. Ayrica,
ogrenciler tersinmeli yaklagima olumlu bir sekilde bakmuglardir.
Calisma, tersinmeli sinifin uygulanmasina iliskin pedagojik
icgdriiler sunmakta ve bu alanda gelecekteki arastirmalar igin
Onerilerde  bulunmaktadir.  Sonuglar, tersinmeli  dgrenme
yaklagimmin  dilbilgisi egitimini  gelistirmede, 0Ogrencilerin
etkilesimini ve dil 6grenme baglamlarindaki anlayisini iyilestirme
potansiyel faydalarini vurgulamaktadir. Bu bulgular, gelecekteki dil
egitimi uygulamalar i¢in degerli sonuglar sunmaktadir.

Anahtar Kelimeler: teknoloji, tersinmeli 6grenme, dil egitimi,
pedagojik yaklasimlar, dil bilgisi 6gretimi.

* Etik Beyan: * Bu makale, 3. Uluslararast Dil ve Ceviribilim Kongresi’'nde sozlii olarak sunulan ancak tam metni
yayimlanmayan “A2 Seviye Ogrencilere ingiliz Dilbilgisini Ogretmede Tersine Egitim Yénteminin Etkinligi (IITU,
Kazakistan)” adli tebligin icerigi gelistirilerek ve kismen degistirilerek tiretilmis halidir.

Bu ¢alismanin hazirlanma siirecinde bilimsel ve etik ilkelere uyuldugu ve yararlanilan tiim ¢aligmalarin kaynak¢ada belirtildigi

beyan olunur.
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Abstract

This article presents a study that examines the implementation of
the flipped learning approach in enhancing grammar instruction for
low pre-intermediate level students studying at the International
Informational Technology University of Kazakhstan. The research
involved 28 students, with 15 students in the experimental group
and 13 in the control group, along with two teachers from the
Department of Languages. The primary objective of the study was
to investigate the impact of the flipped classroom strategy on
students' performance, perceptions, and attitudes towards
independently learning English grammar. To achieve this, five
videos focusing on English grammar were created and shared with
the students prior to the in-class sessions. During the in-class

activities, an active learning approach to language teaching was
employed. The study utilized pre-tests, post-tests, and semi-
structured interviews to gather data and evaluate the outcomes of
the flipped learning approach. The findings of the study revealed
that the flipped classroom had a positive influence on students'
comprehension and application of English grammar. Additionally,
the students expressed favorable perceptions towards the flipped
approach. The study contributes pedagogical insights into the
implementation of the flipped classroom and offers
recommendations for further research in this area. The results
highlight the potential benefits of the flipped learning approach in
enhancing grammar instruction and improving students'
engagement and understanding in language learning contexts.
These findings provide valuable implications for future language
education practices.

Translation Studies, 4/1, 1-18.
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A2 Seviye Ogrencilere ingiliz Dilbilgisini Ogretmede Tersine Egitim Yénteminin Etkinligi (IITU, Kazakistan)

1. Introduction

1.1 Background

In Kazakhstan, a country striving to become a hub of technological innovation and progress,
English language proficiency is not only a means of communication but also a gateway to
accessing cutting-edge knowledge in various fields. In this context, IITU (International
Information Technology University), as one of the top technical universities in Kazakhstan,
plays a pivotal role in preparing the next generation of ICT professionals with a comprehensive
grasp of both technical expertise and English language proficiency.

Teaching English grammar as a separate subject to low pre-intermediate level students presents
a range of challenges. These include a lack of student interest and motivation, difficulties in
grasping abstract concepts, limited practical application, an overemphasis on memorization,
and low student motivation (Sarah S. Al-Harbil & Yousif A. Alshumaimeri, 2016). In the field
of foreign language education, grammar structures and writing skills are predominantly taught
through lectures, which often fail to effectively address students' difficulties in grasping abstract
grammar concepts and their practical application in everyday life (Abdulmajeed & Hameed,
2017). According to Larsen-Freeman (2003), grammar poses greater challenges compared to
semantic, linguistic and pragmatic aspects of language learning. Moreover, teaching grammar
to students with low motivation is a formidable task (Graus & Coppen, 2015). The traditional
methods typically used in grammar instruction, such as rule-based explanations and grammar
exercises, have proven inadequate in generating the necessary levels of student interest and
motivation (Bormann, 2014). Consequently, it is imperative to adopt an appropriate
instructional method that caters to students' specific needs. Scholars have thus endeavored to
develop an instructional model that fosters a more engaging and motivating language learning
environment (Cheh Hsieh et al., 2017).

Recognizing the need for transformation and leveraging technology, MUIT educators are
adopting the FL approach to improve English grammar instruction. This learner-centered
approach minimizes teacher talk time and extends learning beyond traditional classrooms.
Students access pre-recorded video lessons outside of class, allowing in-person time for
practice, clarification, and collaboration. Technology facilitates interactive exercises,
personalized learning, and immediate feedback. Through the flipped method, educators aim to
enhance students' understanding and application of English grammar in real-life

communication, preparing them for success in a technology-driven world.
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This study aims to achieve several goals and objectives in relation to the challenges faced in
teaching English grammar and the implementation of the flipped method at MUIT. The main
objectives of this study are:

1. To assess the effectiveness of the FL approach in improving English grammar proficiency

among beginner-level students.

2. To examine students' attitudes towards the FL approach and its impact on their motivation
and engagement.

3. To explore the development of independent language learning skills through the

implementation of the FL approach.

By pursuing these objectives, the study aims to address the challenges encountered in teaching
English grammar while utilizing the learner-centered and practice-based approach of the FL
approach. The ultimate goal is to provide a more engaging and effective learning experience
for low pre-intermediate level students at MUIT and enhance their English grammar

proficiency.

2. Theoretical Background
2.1 Overview of The Flipped Learning Approach
The flipped learning approach has changed the structure of in-class and out-of-class learning,

placing greater emphasis on motivating students to independently study the language.

In the FL approach, the usual tasks completed in class and as homework are switched around.
This approach, as explained by Herreid & Schiller (2013), involves shifting the traditional
classroom activities to take place outside of class, while the activities that typically happen
outside of class now occur during class time. By doing so, students can have a more meaningful
and interactive learning experience within the classroom (King, 1993). Students are responsible
for independently acquiring knowledge and understanding the learning materials before
attending class. This allows instructors to focus on organizing interactive activities during class
time, which serve to reinforce concepts and address any misunderstandings. Examples of these
activities include collaborative learning, role-playing simulations, problem-solving workshops.
According to Ahmad. S. (2016), when students are able to apply what they have learned to real
tasks, the learning experience becomes more engaging and active. Active learning stresses the
importance of students taking an active role in the process of internalizing knowledge,
connecting new information to their prior understanding, rather than passively receiving

information through lectures and note-taking (Mehring, 2016). The flipped classroom approach
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fosters active learning by encouraging students to actively engage with the materials they learn
outside of the class, typically through videos, and then apply that knowledge during in-class
activities (Zhonggen & Wang, 2016).

2.2 Effectiveness of Flipped Learning Approach

While the FL approach has gained popularity worldwide, McNally et al. (2017) pointed out that
there is a limited amount of research available regarding its effectiveness in the field of teaching
English as foreign language. Researchers such as Al-Harbi & Alshumaimeri (2016), Thaichay
& Sitthitikul (2016), and Webb & Doman (2016) have investigated the effectiveness of flipped
English grammar courses. Their findings collectively suggest that flipped learning significantly
improves students' grammar performance, instilling a sense of ease and confidence when using
English grammar. Likewise, studies conducted by Valizadeh & Soltanpour (2020) and Gasmi
& Thomas (2017) have indicated that the implementation of the flipped learning model has a
significant and beneficial impact on the writing skills of EFL students. To illustrate, Qader and
Arslan (2019) conducted a research study with 66 university students, examining the influence
of flipped learning on their writing abilities. Utilizing a mixed-method approach, the findings
revealed that students in the flipped classroom achieved higher writing scores in comparison to
those in the non-flipped classroom. In relation to the development of speaking abilities, multiple
studies (Cassandra Santhanasamy & Melor Md Yunus, 2021; Eunmi Yu, 2022) have
demonstrated that FL enhances the speaking performance of EFL students. For instance, Eunmi
Yu (2022) conducted a study analyzing the impact of flipped learning on 29 college students
majoring in Korean language and literature in their second year. The results of the study
revealed a gradual improvement in students' speaking abilities, along with enhanced learning
motivation, engagement, and communicative competence. While the research on the
effectiveness of flipped learning (FL) in teaching English as a foreign language may be limited,
evidence from various studies suggests its positive impact on different language skills. These
findings support the notion that FL enhances students' confidence, engagement, and overall

language proficiency.

2.3 Students’ Perceptions of Flipped Learning Approach

The results of early studies (Smith, 2013; Grandgenett & Swift, 2014; Pence, 2016; Lee, J.,
Lim, C., & Kim, H., 2016; Zou, 2020) have shown that students and teachers generally viewed
flipped learning as a motivating and engaging approach that effectively enhanced learning
outcomes while saving time. Zakaria and Yunus (2020) in their study investigated the

perceptions of primary ESL students in a rural school in Negeri Sembilan, Malaysia, regarding
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tenses learning through the implementation of the FL approach. The findings indicated that the
majority of students displayed a positive attitude towards learning grammar via the FL
approach, as opposed to traditional approaches. Even those initially skeptical of this approach
later acknowledged its potential for improving their understanding of the subject matter. Sun
(2017) conducted a study investigating the perceptions of undergraduate foreign language
students regarding the flipped classroom approach. The findings of the study revealed that
students held a favorable view towards learning in the flipped classroom, as they observed
positive effects on their language development. A survey by Driscoll (2012) conducted at
Columbia University found that 80% of students reported experiencing more positive
collaboration with their peers and teachers during instructional time in a FL setting. Basal
(2015) conducted a study on prospective English language teachers' perceptions of the flipped
classroom approach at a university in Turkey. The findings indicated that the pre-service
teachers had positive attitudes towards using the flipped classroom as part of face-to-face
courses. The study identified four main benefits of the flipped classroom: personalized learning
pace, enhanced student preparation, optimized use of class time, and increased classroom
participation. The collection of studies presents compelling evidence of the students’ and
teachers’ highly favorable perceptions towards the flipped classroom approach.

2.4 Student Attitudes Towards the Flipped Learning Approach in Education in
Kazakhstan

The flipped classroom method is considered an innovative approach in education, yet there is
limited research specifically focused on its application in English language teaching in
Kazakhstan. Several studies demonstrate positive outcomes and student perceptions of the
flipped learning method. Rakhimzhanova (2016) conducted research on a course in animal
physiology and found higher academic performance among students taught using the flipped
method compared to traditional methods. Similarly, Abylkasova and Tazbulatova (2019) and
Taubay (2022) reported that students perceived flipped classroom lessons as more productive,
engaging, and interesting. The flipped method provided students with the flexibility to study at
their own pace, which particularly benefited shy or struggling students. Nurtaza's (2022)
research revealed that teachers often faced challenges in preparing materials for flipped
classroom sessions. However, despite these challenges, students demonstrated positive attitudes
towards the flipped method. They appreciated the active and interactive learning environment
it fostered, as well as the opportunity to engage in collaborative activities with their peers.
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Although the majority of flipped learning studies demonstrate positive attitudes among
students, research has identified a subgroup of students who express less satisfaction with the
flipped classroom method compared to the traditional lecture approach. Rubinsky and Skotla
(2016) conducted experiments at Narxoz University and discovered that instructors' technical
unpreparedness and vague understanding of the flipped method resulted in negative attitudes
among students and lower academic performance. Tileuov and Zhumbayev (2018) examined
the practical experiences of teachers and identified drawbacks such as the dependence on
internet access for learning materials, which was not available to all students. Insufficiently

positive results were also observed in the rapid acquisition of new topics.

The results of studies on student attitudes towards the flipped learning method in Kazakhstan
indicate that the majority of students have positive perceptions of the approach. They appreciate
the productive, engaging, and self-paced nature of flipped classroom lessons. However, it is
important to acknowledge that challenges and drawbacks exist. Instructors' technical
preparedness, accessibility of learning materials, and readiness for independent learning are

crucial factors to consider.

3. Research Methodology and Procedure

In this study, a mixed-method research design was utilized to investigate the impacts of a
flipped classroom approach. The aim was to gather comprehensive insights into the topic. The
qualitative component involved conducting semi-structured interviews, allowing for in-depth
exploration of participants' experiences and perspectives. On the other hand, quantitative data
was collected through pre- and post-tests, where both an experimental group and a control
group were assessed. This quasi-experimental design helped measure the effects of the flipped
classroom. Additionally, a questionnaire was used to gauge learners' attitudes towards flipped
grammar instruction. By combining these different methods, a thorough understanding of the

effects of the flipped classroom on learners could be obtained.

3.1 Participants

An 8-week study was conducted at International Information Technology University in Almaty
during the 2022 academic year. The study focused on first-year students with low pre-
intermediate level, with one experimental group (15 students) and one control group (13
students), all aged 17-18. The curriculum included grammar topics such as pronouns, verb
tenses, articles, and nouns. The course lasted for 8 weeks, with a total of 75 hours of instruction,
including self-study and practical sessions. It's worth noting that this research was conducted

by two teachers, who were responsible for the experimental and control groups respectively.
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These teachers facilitated the intervention, implemented the curriculum, and collected data to
evaluate the effectiveness of the program on the language proficiency of the participating
students

3.2 Procedure

At the start of the experiment, both the experimental and control groups took a placement test
created by Macmillan publishers. This test was conducted to see if there were any notable
disparities between the two groups in terms of their proficiency levels in second language (L2)
grammar. Throughout the research process, both the experimental and control groups learned
about the same five grammatical topics: Articles & Countable/Uncountable Nouns, Present
Simple, Present Continuous, Present Perfect, and Past Simple (Regular/lrregular Verbs).
Weekly grammar exercises were assigned to both groups, derived from the textbook Basic
Grammar in Use by Murphy R., Smalzer W. (2011). In the experimental group, additional
resources were provided to enhance learning. Specifically, videos related to the grammar topics
and suitable for the students' proficiency level were created by the teacher and uploaded to
Platonus. After watching the videos, the students in the experimental group were required to
complete tests on Live Worksheets, enabling them to receive immediate feedback and perform
self-assessment. During the classroom sessions, the teacher in the experimental group employed
a variety of activities to enhance comprehension and communication skills. These activities
included group, pair, and individual tasks, such as games, discussions, role plays, and problem-
solving exercises. Additionally, dedicated time was allocated to reading, listening, and writing
practice. In contrast, the control group received traditional grammar instruction during the
classroom sessions. The teacher allocated approximately 20 to 30 minutes for explaining each
grammar topic, followed by exercises from the Basic Grammar in Use textbook to assess
comprehension. The remaining class time was devoted to activities involving reading, listening,
and speaking practice. The research study lasted for a total of 8 weeks, with a cumulative
instructional time of 75 hours. Both groups were engaged in self-study, guided self-study, and
practical sessions throughout the duration of the study. The research design and implementation
aimed to evaluate and compare the effectiveness of the flipped classroom approach against

traditional grammar instruction.

3.3 Instruments
Tests

Pre-test


https://go.11klasov.net/xfsearch/pisat/Murphy%20Raymond/
https://go.11klasov.net/xfsearch/pisat/Smalzer%20William./
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The pre-test included 20 multiple-choice items developed by Macmillan publishers to assess
the initial proficiency levels of the experimental and control groups in grammar. It served as a
baseline measurement before implementing the flipped classroom strategy. By administering
the pre-test, the study ensured that the two groups had similar language proficiency levels at

the beginning of the experiment.
Post test

The post-test, consisting of 20 items, was created by the researcher to evaluate the impact of
the flipped classroom approach on students' grammar performance. The test was
administered to both the experimental and control groups at the conclusion of the 8-week-long
study. The purpose of the post-test was to measure the changes in participants' grammar
performance resulting from their exposure to the flipped classroom approach. The test
reliability was Kuder-Richardson 20 (KR20) value of 0.76. The difficulty index of the test
items fell within an acceptable range (p value 30-70%), while 12 items (60%) exhibited
excellent discrimination (D > 0.4) and 8 items (40%) showed good discrimination (D > 0.3-
0.39).

Questionnaire

Written Questionnaires

To assess students' opinions on the flipped classroom method, the researcher developed
quantitative questionnaires using Google Forms at the conclusion of the experiment. The
questionnaires consisted of 10 closed-ended questions, where students used a 5-point Likert
scale (strongly agree - agree - neutral - disagree - strongly disagree). Similar questionnaires
have been used by Johnson and Renner in their research on the impact of the flipped classroom
method on student achievement, providing an assessment of students' positions regarding the
implementation of the flipped method. The primary aim of the questionnaires was to evaluate
the accessibility and effectiveness of video materials and to gauge students' attitudes towards

this method of learning grammar.

4. Results

4.1 Data Analysis

In this study, both descriptive and inferential statistics were utilized to analyze the quantitative
data collected. The analysis of the data was conducted using SPSS version 25, a statistical

software. To compare the results of the pre-test and post-test between the two groups, an
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independent sample t-test was employed. Table 1 displays the descriptive statistics for the pre-

test and post-test scores of both groups.

Table 1. Descriptive Statistics

Standard Standard

Group N Mean Deviation Error
pre_test Experiment
al 15 50,2000 14,04686 3,62688
post_test EXpe:Ime”t 15 74,0667 8,47236 2,18755
pre_test Control 13 53,2308 12,92384 3,58443
post_test Control 13 61,4615 4,55733 1,26398

The mean pre-test score for the experimental group was 50.20, with a standard deviation of
14.05 and a standard error of 3.63. The mean pre-test score for the control group was 53.23,

with a standard deviation of 12.92 and a standard error of 3.58.

After the experiment, the mean post-test score for the experimental group increased to 74.07,
with a standard deviation of 8.47 and a standard error of 2.19. The mean post-test score for the

control group increased to 61.46, with a standard deviation of 4.56 and a standard error of 1.26.

Based on the results, it can be concluded that the flipped learning approach had a significant
impact on improving the grammar skills of the experimental group compared to the control
group using traditional teaching methods. In the pre-test, both groups had similar mean scores,
indicating that there was no initial difference in grammar skills between the two groups.
However, the control group had a slightly higher standard deviation, suggesting more variability
in the scores. After the intervention, the experimental group showed a substantial increase in
their mean post-test score, indicating that the flipped learning approach effectively improved
their grammar skills. On the other hand, the control group also saw an increase in their mean
post-test score, but it was not as significant as that of the experimental group. The lower
standard deviation and standard error in the post-test scores of the experimental group suggest
that the flipped learning approach led to more consistent and reliable improvements in grammar
skills compared to the control group using traditional teaching methods. Overall, these results
suggest that the flipped learning approach is more effective in enhancing grammar skills

compared to the traditional teaching methods employed in the control group. The experimental
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group experienced a significant improvement in their grammar skills, while the control group

showed a comparatively smaller improvement.

4.2 Students’ Attitudes towards Flipped learning approach

After the completion of the eight-week experimental period, a questionnaire on students'
attitudes towards the flipped model in grammar classes was utilized for the purpose of gaining
a comprehensive understanding of their perspectives. The results demonstrated in Table 2
revealed that the students express positive attitudes towards the flipped learning approach,
appreciating its benefits in creating a less frustrating environment, promoting independent
learning, and improving academic performance. However, considerations should be given to
optimizing video lesson length and further enhancing in-class practice efficiency. The positive

recommendation rate indicates high satisfaction with the flipped learning approach.

Table 2: the results of the student survey on their attitude towards the flipped learning

Question Mean Standard | Percentage

(M) Deviation

(SD)

| can study in a less frustrating environment 4.32 0.68 79%
| can easily access grammar instructions at any time 4.12 0.76 67.4%
FL helped me to develop independent learning skills | 4.15 0.81 67.7%
FL encouraged my interest to learning English. 3.94 0.88 62%
Due to the length of the video lessons, I lost interest in | 3.78 0.96 56%
watching and studying the material.
| spend more and efficient time in class for practicing | 3.22 1.16 34.4%
| integrated the knowledge received before the class 4.42 0.58 88.4%
with the tasks given during the class hours.
| had an improvement in academic performance 4.05 0.82 65%
Effective tool to study for exams 4.1 0.5 82%
I would recommend the FL to my friends 4.59 0.37 91.3%

4.3 Students’ Perceptions about the Flipped Classroom
To gain insight into how the videos were perceived by the students, individual semi-structured
interviews were conducted with experimental group using MC Teams. Each interview consisted

of a set of 5 questions.
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1) Do you prefer traditional grammar instruction from the teacher during class or through

video lessons outside of class time?

most of the students agreed that using video lessons for learning grammar is extremely
advantageous. Compared to the traditional method, where the teacher explains grammar in
class, students often have a limited comprehension of the new material. However, due to their
inherent shyness, they hesitate to ask the teacher for clarification. Moreover, they highlighted
the benefits of video lessons for students who were absent from class. By utilizing video

lessons, they were able to autonomously study grammar and stay on par with their peers.

2) What are your thoughts on how the flipped method has affected your ability to study the

language independently?

When asked about the influence of the flipped method on self-study, a number of students
recognized its significant effect on their learning approach. Initially some students said they
were reluctant towards the idea of self-learning through video lessons outside of class. They
found it challenging to learn without the direct guidance of the teacher. However, as they
continued with the flipped learning approach, they gradually became more comfortable
studying on their own. They adapted to the process and acknowledged the benefits of

independent learning, such as the ability to review the material at their own pace.
3) Do you consider video lessons to be helpful for you?

During the interviews, the students firmly believed that the flipped method was beneficial for
language learning. They cited the ability to review the videos multiple times and make notes as
advantages. Additionally, they expressed that the flipped method helped them become better
prepared for lessons and more confident in their knowledge. This enabled students to
confidently express their thoughts and actively participate in various activities, such as small

group discussions, where they asked questions, provided answers, and explained their ideas.

4) What can you say about the drawbacks of the flipped method?

a) Insufficient understanding due to language comprehension

The majority of students noted that they were given a choice between videos in English and
Russian languages. However, they found it difficult to comprehend the videos in English, even
with the presence of subtitles. They preferred watching the second video provided in Russian,
as it was easier for them to grasp and learn the material. Moreover, a few students mentioned
that due to their limited understanding of both English and Russian, they had to search for

videos in the Kazakh language.
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b) Use of the Liveworksheets platform

Students had different opinions on using the Liveworksheets platform. Some students
considered completing tests on Live worksheets to be ineffective and preferred doing written
exercises from a grammar book, as they felt it helped them understand and memorize the
material better. On the other hand, others believed that Liveworksheets was a valuable platform

as it allowed them to quickly assess their understanding of the material independently.

c) Limited Internet Access

Some students residing in rural areas reported challenges related to limited internet access at
home. They experienced difficulties in accessing a reliable and stable internet connection,
which impacted their ability to engage with the video lessons. They often had to rely on mobile

data and incur additional expenses to access and stream the required content.

d) Task Overload

Students voiced concerns about feeling overwhelmed with a heavy workload. Aside from their
responsibilities in other subjects, they also had to manage online lessons, complete additional
tasks related to the flipped learning approach, and allocate sufficient time for self-study. These
competing demands led to time constraints, making it challenging for students to effectively

manage and complete all their tasks.

5. Discussion and Conclusion

The current study aimed to explore the impact of flipped learning on learners' grammar
competency by transforming the instructional design for both in-class and out-of-class
activities. This research was conducted in response to the increasing recognition that flipping
grammar instruction can enhance foreign language learning. The findings of this study provide
strong evidence supporting the effectiveness of the flipped learning approach in teaching
English grammar. Moreover, these findings are consistent with prior empirical research
conducted in parallel contexts. The studies by Bell, Matthew R., (2015), Kang (2015) and Han
(2015), Gilboy & Heinerichs (2015), Zainuddin & Attaran (2016), Hsieh, Wu, and Marek
(2017), and Amiryousefi (2017) have likewise reported favorable outcomes and advantages of

implementing the flipped learning approach in language education.

Based on the data presented in Table 1, it is evident that students in the experimental group
performed better than those in the non-flipped approach. This superiority can be attributed to

the additional effort exerted by students outside the classroom in comparison to the control
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group. According to Cheh Hsieh et al. (2017), the efficacy of flipped learning relies on whether
students genuinely study before attending their classes. When students fail to do so, it becomes
challenging for them to keep pace with the lesson during classroom sessions (DINCER N.,
POLAT M.,2022). This highlights the significance of students' personal commitment and
dedication throughout the learning process, which is crucial for achieving success in language
acquisition. In this research, to encourage students' active self-learning and participation in the
flipped approach, teachers evaluated all assignments completed by students during video
lessons and their performance during in-class activities. The assessments and corresponding
grades were recorded in a dedicated file shared on the MC Teams platform. This system not
only made students aware of their academic progress being closely monitored by teachers but
also facilitated timely intervention and support for those who encountered challenges or failed
to submit their assignments. Another contributing factor to the success of the flipped learning
approach is the incorporation of student-centered activities during class time. As noted by
Gilboy, Heinerichs, and Pazzaglia (2015), flipping the classroom encourages student-centered
learning, leading to increased interaction within the classroom. By implementing student-
centered activities like discussions, brainstorming sessions, and role plays, class time is utilized
more effectively (Bergmann & Sams, 2012). This finding is in line with the study conducted
by Lee and Wallace (2018), they also found that the participants in their study engaged more
actively in class activities as a result of their preparation and independent learning of the content

outside of class.

The feedback from the semi-structured interviews revealed the transformative impact of the
flipped learning approach on students' language learning experience. Students felt a sense of
empowerment and independence as they took control of their own learning outside of the
classroom. The flexibility of video lessons allowed them to review and reinforce grammar
concepts at their own pace, resulting in increased confidence and active participation. Notably,
students highlighted the practical application of grammar knowledge acquired through the
flipped learning approach. They expressed improved proficiency in applying grammar rules
during real-life speaking and writing activities in class. This bridging of the gap between
learning and application effectively addressed a common challenge observed in previous
studies regarding the difficulty of applying grammar in English practice (Al-Hamlan &
Baniabdelrahman, 2015). This further emphasizes the effectiveness of the flipped learning

approach in promoting language proficiency.
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The findings of this study consistently showed a strong preference for flipped learning
compared to non-flipped learning, as supported by the interview data. Participants expressed
that video lessons offered distinct advantages, including the ability to learn independently and
the opportunity to review and take notes. During the experimental period some students were
hesitant about self-learning without the direct guidance of the teacher. However, as they
continued with the flipped approach, they became more comfortable studying on their own and
recognized the benefits of independent learning. However, several drawbacks were identified.
Some students found it difficult to comprehend English-language videos, even with subtitles,
indicating a need for videos in their native language or with better language support. This
preference for native language videos could be influenced by students' previous language
learning experience and reliance on using their first language to learn grammar, as noted by
Sali (2014). Second, opinions were divided on the use of the Liveworksheets platform. Some
students found it ineffective for testing their understanding, preferring written exercises from a
grammar book. Others found it valuable for quick self-assessment. This indicates the need for
a variety of learning resources to cater to different preferences. Additionally, students residing
in rural areas faced challenges related to limited internet access. This hindered their ability to
engage with video lessons and required them to rely on expensive mobile data. In future
implementations, alternative solutions should be considered to ensure equal access for all
students. Lastly, some students felt overwhelmed by the workload associated with the flipped
method. This indicates a need for careful planning and consideration of the students' workload

to avoid excessive stress and burnout.

In summary, this study found that the flipped learning approach, specifically applied to
grammar teaching, had a positive impact on learners. It motivated students to study grammar
structures, resulting in improved grammar competency. The flipped model also encouraged
collaborative activities during class time, allowing for more in-depth engagement. These
findings contribute to the existing literature by expanding the application of the flipped learning
model to the specific context of grammar teaching.

Recommendations:

Based on the result of the present study, the researcher recommends:

1) Provide clear guidelines and instructions for students on how to access and navigate the

online course material. This will help them effectively utilize the flipped learning resources.
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2) Encourage students to actively engage with the pre-recorded lectures or instructional videos
before coming to the classroom. This could involve assigning them pre-class activities or
quizzes related to the content.

3) Incorporate interactive elements into the online course materials, such as quizzes, discussion
forums, or collaborative assignments. This will promote student engagement and active

learning outside the classroom.

4) Encourage students to take responsibility for their own learning by setting goals, monitoring
their progress, and reflecting on their learning experiences. This can be supported through

regular self-assessment activities and opportunities for self-reflection.

5) Provide regular opportunities for students to collaborate and engage in group discussions
during in-class activities. This fosters peer interaction and allows students to learn from their

classmates' perspectives.
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Oz

Fasli sosyolog Dr. Fatima Mernissi (1940-2015), Bati;nin kendisi
hakkindaki iddialarina karsi Dogulu kadmlarin haklarini savunan
onciilerden biri olarak kabul edilir. Genelde Dogulu kadin imajini,
ozellikle Oryantalizm yazilarinda birgok yanlis c¢arpitma ve
karalama kampanyalar1 takip etmistir. Bu nedenle dogrudan bir
yanit olarak Fatima Mernissi, yazilarinin ¢ogunu kadinlart ve
Islamdaki konumlarini 6vmeye adadi. Bdylece Osmanli
Imparatorlugu’ndaki harem sistemi ve hamamlarm yani sira
cariyelere ve cariye haberlerine 6zel ilgi gostermistir. Bu zihinsel
imajdaki 1srar ve ona baglilik nedeniyle, yazilarinin ¢oguna Dogulu
kadinlar1 savunmakla beraber kadinlarin baskin imaj kaliplarini
diizeltmeye c¢abaladi. Giiglii Dogulu kadini bir hakime, yargig,
bakan ve sahip oldugu ve iistesinden geldigi tiim pozisyonlari en iyi
haliyle sundu. Bu amagcla anlatim kiilliyatinin yani1 sira tarih
kiilliyatinin da gezindigi bir¢ok calismaya imza atti. Tiim yazilari,
bu 6nemli tarihsel donemlerin kiiltiirel okumalarina benziyor ve bu
donemlerden kadinlarin yazilarinda Batili temsillerinin aksine
kadinlarin statiisiinii vurgulayan, kadmlarin oynadiklar gergek
rolleri arastirnyor. Bu c¢alismamizda Dr. Fatima Mernissi;nin
yazilarindaki harem kavraminin ve onun Batili temsillerindeki izini
siirerek Mernissi’nin ¢abalarini arastiracagiz.

Anahtar Kelimeler: Kiiltiirel Elestiri, Egemen Sisteml, Fatma
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Structured Abstract

Moroccan writer fatma AL_ Marnesi (1940 - 2015) is classified as one of the Arab feminist
mothers, she can even be placed in adistinguished rank among” Islamic feminists” if this is in
permissible , the term as defined by Ghalia Jallou; where feminsits can davelop an erhical
reading of the two pillars of Islam; the Quran and sunnsh in order to find areligious
inerpretation that supports their feminsit point of view. It becomes legitimatic to talk about the
prdouction of a new Islamic discourse, and about own what is religious, in ageneral sense. This
is a liberal discourse that opposes discourses that obstruct the concepts of interpretations and
re_reading History from modern perspective by critically reviewing classical interprtation of
Islamic sources, and offer new interpretations of the latter aimed at achieving political,social
and econmic equality between men and women.

Al- Marnesi’s effforts in her intellectual and personal women’s issues didicated all to defend
women’s issues that Western writings sought to address exploiting it to present afalse (and
distorted) narrative about Islam iin particular about the women of the East, and Muslim woman
in particular. A Marnesi, the sociologist, de constructed many Western narratives, which is the
product of an arrogant view of the East. and arejection of its civilization in an attempt to claim
the primacy of the West, and that the East, West was seeking the bliss of civilization the East
was immeresed in ignorance and tyrannical and the hareem system.

The state of alienation or humilation in which the West Placed the women of the East in their
writings as well as in their artistic works; it i the product of the Orientism sought by the
American - Palestinian critic Edward Said in his landmark book "Orientalism: Western
concepts of the East” (1978) to refuse them, and confirms the non- existance of the rentraliity
of most writings that dealt with the East. And then Al Marnesi wrote in their writings to argue
against such a superior view rather, the inferiority of Eastern woman is the greatest evidence of
its importance the project that EI Marnis adopted throughout her life.

Although Edward said researched the archives,Letters,and what the Orientalists wrote, whether
they were army leaders, wilters, travellers and others From those Who worked in the East,

Al- Marnisi resorted to the writings of the West espicially those who followed Shehrazad’s
journey in the West, on one hand. On the Other hand , she paid agreat attention to the orientalist
view that the artists in their drawings of Estern woman came through Fantazy untrue to Engels
and Matthis. Al-Marnisi, acknowledges that the Western masculine mentalty has paid interest
in women at the expense of men, and this is international distortion.

According to herwe do not find any intrest in men in their  writings.
And when they paid attention to male characters, which happened recently through cinema
screens, they distorted the characters, trying to impose a specific ideology on their actions.

Al- Marnisi’s’ Various writings, rangingform literary to intllectual, have been made form the
Western view of the East, the main axis of it, and was its refuge in the petition in defense of
women is histroy, so she extracted evidence from the texts of hi history confirms the power of
women and their place in East. Women in the tales of ‘Oriental Nights’ are beautiful and
intelligent and strong. Arab women were not concubines or slaves ,but rather they held
leadership positions from the judiciary to the government,and in these positions they
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demonstrated their superiority and abitity to manage the joints of the state, directing the armies
to battles,and returning with victory and the spoils.

The issues discussed by Al-Marnisi in her writings are in the basis gender issuses par
excellence, but thy didnot appear in their treatment, rather bias towards Eastern or Muslim
Women at the expense of Western Women at the expense of Western women.. On the contray
her bias was to defend and correct the image thet placed women as subordinate to men, and
more precisely, liberation women from the male gaze. Strangely enough, Al- Marnisi’s
condemnation is not limited on the Western view, but also condemns the intellectuals of the
Renaissance and the Enlightment movement because of their gross neglect of women's issues,
which is what means the separation of the libration and moderni zation movement from these
issues were not a mong the priorities of society and the opinions of the elite on that time.

These who follow Al- Marnisi’s writings in general will suggest that they are writings that break
the concept of the literary genre, and always violates the originality of the genre, Hence, it not
charactarized by overlap and identification with different and perhaps contradictory types, ,
suchas the thought and writings of the self, where in her works she mixes the self and
objectives, and in dealing with her autobiography, she does not separate her self from Arab and
Eastren women can fall under what is called writing structure

According to Al-Marnisi the intersection of types is due to the fact that they do not separate
themselves from others, the resistance of the women of” Arabian knights’ to the Ahram ,is no
less the resistance of the women of her household and her relatives to the mahram system that
was ilmposed on them by masculinity, The real endeavor is to show ways of resistance, and
how women are in different eras,contrary to what the Western narrative portrayed, were female
resistance fighters, rebels, and more often than not, submissive leaders masculinity for their
decisions.
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Zusammenfassung

Der Beitrag befasst sich mit Barbara Sparings deutscher
Ubersetzung des jugoslawischen Kinderbuchs Vlak u snijegu
(1933) von Mato Lovrak, die 1959 in der DDR beim Berliner
Kinderbuchverlag unter dem Titel Der Zug im Schnee ver6ffentlicht
wurde. Die Analyse untersucht die Modifizierungen im Zieltext im
Bezug auf den Ausgangstext, bzw. analysiert die Abweichungen
von und Auslassungen aus dem Ausgangstext. Gemi3 den
Ergebnissen dieser Analyse werden im Beitrag potentiell die
Griinde fiir solche Vorgehensweise erklért. Es wird dabei von der
Hypothese ausgegangen, dass diese im Zieltext vorgenommenen
Modifizierungen einerseits dem sozialistischen Realismus
entsprechen, der als die dominante literarische Erscheinung im
Kontext der 1950er Jahre in der DDR prisent war. Andererseits
kénnen die Griinde fiir die in der Ubersetzung vorgenommenen
Modifizierungen in den Verlags- und dem AuBengutachten der
Ubersetzung gesucht werden, in denen sich die Gutachter
gegeniiber bestimmten Aspekten des Originaltexts kritisch
duBerten. Zuletzt, die Modifizierungen, die bei der Analyse anhand
dieser zwei Quellen nicht erklidrt werden konnten, werden in
Verbindung mit dem soziokulturellen Kontext in der DDR
gebracht, der sich sowohl auf das alltdgliche Leben als auch auf die
Prozesse des Gutachtens bzw. Zensur in der Verlagsindustrie
bezieht. Methodologisch stiitzt sich der Beitrag einerseits auf die
Richtlinien von Thomson-Wohlgemuth (2009), die er bei der
Analyse von Ubersetzungen von englischsprachigen Texten
identifiziert, die die Herausgeber in Gutachten eingesetzt haben, um
Werke als ibersetzungswiirdig und wertvoll darzustellen.
Andererseits werden auch die zwei der Ubersetzung hinzugefiigten
Gutachten analysiert.

Keywords: Ubersetzung, DDR, Kinderliteratur, Gutachten,
Modifizierung, Auslassung
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1. Einfithrung
Walter Benjamin erklirt, die Aufgabe des Ubersetzers bestehe darin, "diejenige Intention auf
die Sprache, in die iibersetzt wird, zu finden, von der aus in ihr das Echo des Originals erweckt
wird. [...] [D]ie des Dichters ist naive, erste, anschauliche, die des Ubersetzers abgeleitete,
letzte, ideenhafte Intention." (2022, S. 17) In seinem Vorwort zur eigenen Ubersetzung von
Baudelaires Tableaux Parisiens (1923) definiert er die Aufgabe des Ubersetzers als den
Versuch "[j]ene reine Sprache, die in fremde gebannt ist, in der eigenen zu erlosen, die im Werk
gefangene in der Umdichtung zu befreien™ (Benjamin, 2022, S. 24). Was passiert aber wenn
die Ubersetzer*innen auf Einschrinkungen stoBen und der eigenen Sprache nicht freien Lauf
lassen diirf(t)en, d. h. sich auBersprachlichen Faktoren wie Politik anpassen miiss(t)en? Der
vorliegende Beitrag untersucht Barbara Sparings Ubersetzung von Mato Lovraks Kinderbuch
Vlak u snijegu (1933), die 1959 in der DDR beim Berliner Kinderbuchverlag unter dem Titel
Der Zug im Schnee erschienen ist. Die Analyse basiert auf den Modifizierungen bzw.
Abweichungen von und Auslassungen aus dem Ausgangstext und bietet mogliche Griinde fiir
solche Vorgehensweise an. Es wird dabei von der Hypothese ausgegangen, dass einige
Modifizierungen, die im Zieltext vorgenommen wurden, einerseits auf den Prinzipien des
sozialistischen Realismus beruhen, der als die dominante und akzeptierte literarische
Erscheinung im Kontext der 1950er Jahre in der DDR prisent war.® Andererseits scheint es
sinnvoll, Griinde fiir die in der Ubersetzung vorgenommenen Modifizierungen sowohl in den
Verlags- und dem AuBengutachten der Ubersetzung zu suchen, die sich gegeniiber bestimmten
Aspekten des Originaltexts kritisch duBerten. Die Modifizierungen, die bei der Analyse anhand
dieser zwei Quellen nicht erkldrt werden konnten, werden in Verbindung mit dem
soziokulturellen Kontext in der DDR gebracht, der sich sowohl auf das alltdgliche Leben als
auch auf die Prozesse des Gutachtens bzw. Zensur in der Verlagsindustrie bezieht.
Methodologisch stiitzt sich der Beitrag einerseits auf eine Analyse des auBerliterarischen bzw.
soziopolitischen Kontexts sowohl des Zieltexts und andererseits auf den detaillierten Vergleich
ihrer Textebenen, mit besonderer Beriicksichtigung der Richtlinien von Gaby Thomson-
Wohlgemuth (2009), die sie bei der Analyse von Ubersetzungen von englischsprachigen Texten
identifiziert, die die Herausgeber in Gutachten eingesetzt haben, um Werke als
tibersetzungswiirdig und wertvoll darzustellen. Nach den Richtlinien ist zu schlussfolgern, dass

die zur Ubersetzung bestimmten Texte Elemente enthalten mussten, die dem sozialistischen

5 Die mikrostrukturellen Elemente im Ubersetzungsprozess (Modifikationen unterhalb der Satzebene wie z.B. die Ubersetzung
des kroatischen Ausdrucks zadruga mit Gemeinschaft) wurden bereits in einem anderen Beitrag behandelt (vgl. Engler und
Cimer 2017). Der folgende Betrag konzentriert sich auf diejenigen Anderungen, die mit der Kritik der Gutachten in Beziehung
gebracht werden konnen und den ganzen Zieltext beeinflussen.
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Realismus entsprachen, wobei auch Elemente betont werden mussten, die den nicht-

sozialistischen Raum im negativen Licht darstellten (vgl. 2009, S. 125).

Barbara Antkowiak, geb. Sparing, arbeitete von 1956 bis 1990 als Lektorin und Ubersetzerin
beim DDR-Verlag Volk & Welt. Vlak u snijegu gehért zu ihren fritheren Ubersetzungen ins
Deutsche. Sie beschrieb in einem Interview die Situation in ihrem Verlag, der nicht zuletzt, weil
er als einziger in der DDR fiir Literatur aus allen Landern zustiandig war, hohes Ansehen genoss
(Lokatis, 2005, S. 16). Sie war im Lektorat mit dem Titel ,,Volksdemokratien fiir Literatur aus
Jugoslawien und Bulgarien verantwortlich und meinte, dass jugoslawische Literatur in der
Hierarchie der Ubersetzungen am wenigsten interessant war: ,,Die Hierarchie bei uns war Polen
— CSSR — Ungarn — Ruménien — Bulgarien — Jugoslawien und dann erst die Asiaten. [...] Wenn
es in Jugoslawien bessere Biicher gab, spielte das keine Rolle. Eigentlich bildete ich mit meinen
Jugoslawen das SchluBlicht, dann kamen nur noch die Mongolen.* (Antkowiak, 2005, S. 92).
Wenn ein jugoslawisches Buch bereits im Westen verdffentlicht worden war, so Antkowiak
(2005, S. 93), war es fiir ihren Verlag nicht mehr interessant. Es bestanden keine Kontakte der
ostdeutschen zu den westdeutschen Ubersetzern (ebd.), mit denen man eventuelle
Ubersetzungsprobleme hiitte besprechen kdnnen und es gab wenige Jugoslawisch-Ubersetzer

(einige ,,jiingere* lernten ithr Handwerk bei Antkowiak).

Wihrend ihrer Karriere pflegte Antkowiak Kontakte zu Autor*innen wie Miroslav Krleza (sie
iibersetzte sein Biihnenstiick ,,Glembajevi®), sie engagierte sich fiir junge zeitgendssischen
Autor*innen und warb fiir siidslawische Literaturen durch die Verdffentlichung von wichtigen
Werken und thematischen Anthologien. Dazu zédhlten das Band ,,Moderne jugoslawische
Prosa* (1969) sowie ,,Erkundungen. 28 jugoslawische Erzdhler (1979), fiir die sie auch das
Nachwort schrieb. Auch nach der Wiedervereinigung Deutschlands und dem Verkauf des
Verlages Volk & Welt horte Antkowiak mit der Ubersetzungstitigkeit nicht auf, sondern nahm
an verschiedenen tiibersetzerischen Projekten teil, die sich besonders auf Werke aus dem ex-
jugoslawischen Raum konzentrierten. 2003 wurde ihr der Leipziger Buchpreis fiir europiische
Verstindigung vergeben. Der Umstand, dass sie mehrfach Herausgeberschaft und Ubersetzung
von jugoslawischen Texten in Personalunion vereinte, liasst Antkowiak als relevant beim
Herausgeben fremdsprachiger Ubersetzungsliteratur in der DDR erscheinen. Da eine genauere
Analyse dieser Umstinde den Rahmen dieses Beitrags sprengen wiirde, analysiert der
vorliegende Beitrag nicht das exemplarische Handeln von Barbara Sparing/Antkowiak als

Ubersetzerin und Herausgeberin in der DDR im Allgemeinen, sondern Sparings

45



"Da gab es irgendwo in Jugoslawien ein groRes Dorf..." — Barbara Sparings Ubersetzung Der Zug im Schnee von
Mato Lovraks Vlak u snijegu (1933)

Vorgehensweise bei der Ubersetzung des slawischen Kinderbuchs Vlak u snijegu von Mato
Lovrak in der DDR und die moglichen Griinde dabei.

Der jugoslawische Autor Mato Lovrak bezog den Stoff aus den Erfahrungen, die er als
Grundschullehrer in mehreren kleineren kroatischen Orten und in Zagreb gesammelt hat (vgl.
Kolar-Dimitrijevi¢, 2012, S. 31-43 nach Engler und Cimer, 2017, S. 100) und hat tiberwiegend
kinder- und jugendliterarische Prosatexte geschrieben. Seine bekanntesten und unter
kroatischen Kindern bis heute beliebtesten Werke sind Der Zug im Schnee (1933) (vgl. Zima,
2001, S. 256) und Pero Kvrzicas Bande (1933). Anfang der 1930er Jahre fiihrt Lovrak einen
realistischen Erzdhldiskurs in die kroatische Kinder- und Jugendliteratur ein, der Ahnlichkeiten
zur realistisch-neusachlichen Kinder- und Jugendliteratur der Weimarer Republik aufweist®.
Die Handlung in diesen Werken beruht auf Kinderfiguren, die als Kinder (und nicht mehr aus
der Erwachsenenperspektive) charakterisiert werden und relativ selbststindig handeln, die

Handlung selbst aber ist stark didaktisch geférbt (Engler und Cimer, 2017, S. 100).

Der Roman Der Zug im Schnee handelt von Kindern eines Dorfes (das Grof3e Dorf genannt),
die auf Anregung ihres Lehrers eine Gemeinschaft bilden, ihr Anfiihrer ist der arme aber kluge
Ljuban. Bei einem Ausflug in die Stadt wird der Lehrer krank, die Gemeinschaft muss alleine
nach Hause, unter Ljubans Anfiihrung. Nach einem Schneesturm bleibt der Zug im Schnee
stecken, die Gemeinschaft zerbricht in zwei Gruppen (die 2. Gruppe unter der Anfithrung vom
reichen Pero). Tapfere Kinder helfen, den Zug aus dem Schnee zu befreien, die Gemeinschaft
versohnt sich. Die Relevanz von Lovraks Werk und besonders des Romans Vlak u snijegu liegt
im Ubergang aus der fantastischen in die realistische Kinder- und Jugendliteratur auf dem
kroatischsprachigen Gebiet. Dieser Ubergang stimmt mit dem Ubergang in anderen nationalen
Literaturen iiberein, womit Lovrak zur zentralen Figur der Kinder- und Jugendliteratur seiner
Zeit wird (vgl. Zima, 2001, S. 255). Seine Romane sind tief im sozialen Kontext verankert,
insbesondere mit der Situation im dorflichen Milieu, das eine tiefe Kluft zwischen
gesellschaftlichen Klassen der Armen und Reichen aufzeigt, sowie eine Auseinandersetzung
mit der Tradition und den neuen sozialen Momenten, deren Triger eben Dorflehrer sind, wie
Lovrak selbst (vgl. Zima, 2001, S. 257). Seine Literatur ist sozial empfindlich und ist in groBem

MafBe eine Reaktion auf die ungiinstigen sozialen Umsténde, in denen sich seine Charaktere

6 Im Beitrag "Djegji roman tridesetih godina: Mato Lovrak i Erich Késtner" [Der Kinderroman der DreiBiger Jahre: Mato
Lovrak und Erich Késtner"] vergleicht Dubravka Zima die literarische Produktion im Bereich Kinderliteratur der Dreifliger
Jahre mit besonderer Beriicksichtigung von Lovraks und Kistners Werken, wobei sie Ahnlichkeiten und Parallellen in der
Entwicklung literaturtheoretischen Verdnderungen aufweist. Diese beziehen sich auf die realistische Erzdhlweise, die
Wiederspiegelung des sozialen Kontexts und die Verselbststindigung der Kinderfiguren im Werk (vgl. Zima, 2001).

46



Da gab es irgendwo in Jugoslawien ein groRes Dorf..." — Barbara Sparing's Translation of Mato Lovrak's Vlak u
snijegu (1933) as Der Zug im Schnee

befinden, was auch eine Reflexion seiner Realitét ist. Lovraks Roman erschien als Erstausgabe
1933 und wurde danach mehrmals verlegt und in mehrere Sprachen iibersetzt. Durch einen
Vergleich verschiedener jugoslawischer Romanausgaben von Vlak u snijegu ist ein Unterschied
zwischen der Erstausgabe des Romans aus dem Jahr 1933 und seinen Nachkriegsausgaben
erkennbar: die Erstausgabe enthdlt nidmlich ein einleitendes Kapitel, in dem das
soziookonomische Umfeld der Handlung etwas genauer beschrieben wird. Der Autor stellt
darin in einer Breitwinkelperspektive die Hauptstrale dar, die durch das Dorf fiihrt und auf der
sowohl reiche als auch arme Dorfbewohner zu treffen sind. Der Fokus der Beschreibung verlegt
sich anschlieend von dem Dorf und seinem sozialen Aufbau auf die Kinder und die Schule
(vgl. Molvarec, 2018, S. 48). Die Ursache fiir das Auslassen dieses Kapitels in seinen spéteren
Ausgaben kann in der Zeit der Veréffentlichung liegen. Namlich, Vlak u snijegu wurde
urspriinglich im sog. ,,Ersten Jugoslawien® bzw. Konigreich der Serben, Kroaten und Slowenen
(1918-1945) veroffentlicht. Als 1946 die erste Nachkriegsausgabe erscheint, besteht stattdessen
das sog. ,,Zweite Jugoslawien* — die (Sozialistische) Foderative (Volks-)Republik Jugoslawien
(1945-1991) unter der Fithrung der Kommunistischen Partei Jugoslawiens und spiter Josip
Broz Tito.” Wichtig zu erwithnen ist, dass auch in der hier untersuchten Ubersetzung dieses

erste, spater ausgelassene Kapitel nicht vorhanden ist.
2. Der Analyserahmen: zum Kontext der Entstehungszeit von Sparings Ubersetzung

2.1 Zum literaturgeschichtlichen Kontext der 1950er Jahre, inkl. Kinder- und Jugendliteratur
in der DDR

Obwohl stellenweise auch Planungsliteratur genannt (vgl. Beutin et al., 2019, S. 516), weist der

aktuelle Forschungsstand zur DDR-Literatur auf® dass es sich um ein hochkomplexes

7 Fiir mehr Details iiber die einzelnen Ausgaben, vgl. Engler und Cimer (2017).

8 Eine ausfiihrlichere Liste von Quellen zur Forschung der KJL in der DDR besteht aus folgenden Eintriigen: Almanach zur
Kinderliteratur der DDR. Biicher und Bilder. Hamburg, 1989; Beitrdge zur Kinder- und Jugendliteratur. Hg. im Auftrag des
Kuratoriums sozialistische Kinderliteratur der DDR. Berlin. Jg. 1 (1962)-Jg. 28 (1990), H. 1-94; Bosse, H. (1995)Ein
Regenbogen ist schon. Betrachtungen zu Bilderbuchgeschichten. Berlin; Bihler, A.-T. (1995) »Ihm war nicht zu helfen!«.
Verweigerung bei Jugendlichenfiguren der DDR-Prosa der siebziger Jahre. Wetzlar; Emmrich, C. (1987): Literatur und
Medienkiinste fiir junge Leute. Berlin; Helden nach Plan? Kinder- und Jugendliteratur der DDR zwischen Wagnis und Zensur.
Katalog zur Ausstellung im Rahmen der 19. Oldenburger Kinder- und Jugendbuchmesse. Oldenburg 1993; Gansel, C. (1997)
,.Kinder und Jugendliteratur in der SBZ/DDR in modernisierungstheoretischer Sicht. Aufrif3 eines Problemfeldes* in: R. Wild
(Hrsg.). Gesellschaftliche Modernisierung und Kinder- und Jugendliteratur. Rohrig Universititsverlag; Peltsch, S. (2001).
Wende-Punkte. Zur Situation der Literatur und der Literaten in den neuen Bundeslindern. \Weinheim; Richter, K. (1990)
Zeitgendossische Kinder- und Jugendliteratur der DDR aus wirkungsdsthetischer Sicht. Analysen und Interpretationen epischer
Texte (1970-1985). Berlin; Roeder, C. (2006): Phantastisches im Leseland. Die Entwicklung phantastischer Kinderliteratur
der DDR (einschlieflich der SBZ). Eine gattungsgeschichtliche Analyse. Frankfurta. M.; Vollprecht, S. (1994). Science-Fiction
fiir Kinder in der DDR. Stuttgart; Wieckhorst, K. (2000). Die Darstellung des »antifaschistischen Widerstandes« in der Kinder-
und Jugendliteratur der SBZ/DDR. Frankfurt a. M.; Gansel, C. (2009). ,Zwischen ,Tricks der Erinnerung’ und
Klischeebildung? Kollektives Geddchtnis und Erzéhlen iiber die DDR in Texten fiir Kinder und Jugendliche® in: W. Bergem,
R. Wesel (Hg.): Deutschland fiktiv. Die deutsche Einheit, Teilung und Vereinigung im Spiegel von Literatur und Film. Miinster,

47



"Da gab es irgendwo in Jugoslawien ein groRes Dorf..." — Barbara Sparings Ubersetzung Der Zug im Schnee von
Mato Lovraks Vlak u snijegu (1933)

Phéanomen handelt: einerseits als ,keine ausdifferenzierte gesellschaftliche Wertsphédre von
eigener Gesetzlichkeit [...], programmatisch eingebaut in die allgemeine Strategie,
sozialistische Verhiltnisse durchzusetzen und 'sozialistische Personlichkeiten' als deren Triger
zu erziehen® (Beutin et al., 2019, S. 515) beschrieben, andererseits aber schon seit den 1950er
Jahren, ein zwischen Autoren, Ubersetzern, Kulturpolitikern und Verlagen sowie ihren
Gutachtern und der gesellschaftlichen Offentlichkeit ausgehandelter Prozess. Einer der
Aspekte, der die Literatur der DDR zur Planungsliteratur machte, war die sozialistische
Erziehung der Leser durch die Darstellung von Bildern und Situationen aus verschiedenen
Lebensbereichen, wobei diese meistens mit den Wertvorstellungen der DDR einhergehen. Der
allgemeine gesellschaftliche Plan war ,,die Erziehung einer neuen Generation, die selbststindig
denken und verantwortungsbewuf3t handeln lernt, die sich riickhaltlos fiir den Frieden und den
demokratischen Aufbau einsetzt“ (Dietrich, 1983, S. 345).° Schriftsteller und
Literaturvermittler erfiillten daher in der DDR eine sozialpddagogische bzw.
,sozialaktivistische® Aufgabe (zit. nach Emmerich, 1994, S. 137) mit dem Ziel einer
,Neuerzichung des Menschen* (Dietrich, 1983, S. 331). Diese Einstellung war von der
Griindung der DDR bis in die 1970er Jahre prasent. Die Anfang der 1950er Jahre ausgeldste
Auseinandersetzung {iber den Formalismus resultierte in der Entscheidung, dass
,,sozialistischer Realismus, Pflege des progressiven kulturellen Erbes der Deutschen und
Volksverbundenheit [...] fortan den Regelkanon fiir Kunst und Kultur in der DDR [bilden
wiirden]* (Opitz, 2009, S. 95-96). Jedoch unterlagen die Prinzipien dieses sozialistischen
Realismus historischen Modifizierungen und individuellen Umsetzungen in Abhéngigkeit von
einer Vielzahl an Faktoren, zu denen beispielsweise die Gattung des Textes oder bestimmte
Motive (gesellschaftliches Eigentum bzw. Volkseigentum) oder Darstellungsweisen (z. B. das
dorfliche Milieu) zéhlten. Erwiinscht waren entsprechend Elemente des Antifaschismus,
Antiimperialismus bzw. Antikolonialismus sowie die Darstellung der moralischen und
materiellen Uberlegenheit des sozialistischen Weltsystems iiber das kapitalistische des
westlichen Klassenfeindes (Steinlein et al., 2006, S. 16). Der sozialistische Realismus der
flinfziger Jahre ging jedoch schon in den 1960er Jahren in eine Art ,,4sthetischer Emanzipation
der DDR-Literatur iiber (Mittenzwei, 2001), aber die hier analysierte Ubersetzung aus 1959

entspricht immer noch den Anforderungen der sog. Aufbauliteratur.

Lit Verlag; Gansel, C. (2000). ,,Von der Einpassung iiber den Protest zum Ausbruch - Jugendkonfigurationen in der Literatur
in der DDR vor und nach 1968 in: R.Rosenberg et al. (Hrsg.): Der Geist der Unruhe. 1968 im Vergleich. Wissenschaft -
Literatur - Medien. Akademie Verlag; Richter, K. (2016) Die erzdihlende Kinder- und Jugendliteratur der DDR Band 1.
Entwicklungslinien — Themen und Genres — Autorenportraits und Textanalysen, Schneider Verlag Hohengehren; u. v. m.

9 Und diese neue Erziehung ,,muB schon in der Schule beginnen* (Dietrich 1983: 345), z. B. durch Lektiire und Kinderbiicher.
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Obwohl auch die Kinderliteratur, nach Steinlein et al. (vgl. 2006, S. 14), sogar bis in die 1970er
Jahre von den ideologischen Vorstellungen der DDR nicht stark abgewichen ist, kann man
sagen, dass die KJL der DDR Ende der 1950er Jahre trotz aller Kompromisse und
Zugestiandnisse durch Vielheit und Einzigartigkeit gekennzeichnet ist. Die Kinderliteratur
besal eine Nischenfunktion, die es aufgrund anderer Zensurprinzipien ermdglichte,
Gesellschaftskritik auf indirektem Wege und mit literarischen Mitteln zu {iben und die
spielerische Funktion von Literatur zu bewahren. Die Entwicklungsanregungen kamen durch
Ubersetzungen von z. B. sowjetischer KJL oder von Astrid Lindbergs Werken, trotzdem ist
sowohl aus dem Verlags- als auch aus dem AuBengutachten fiir Sparings Ubersetzung von Vlak
u snijegu sichtbar, dass Ideologie dabei eine relativ gro3e Rolle spielte. Sogar gesetzlich hat
man festgestellt, dass es “eine hohe Pflicht aller Schriftsteller und Dichter [ist], an der
Schaffung einer neuen Kinder- und Jugendliteratur mitzuwirken, die die demokratische
Erziehung der heranwachsenden Generation fordert.”!® Mit diesem Ziel wurde den jungen
Leser*innen in einfachen literarischen Formen im aufklédrerischen Ton gezeigt, wie die Welt
aussieht und ,,wo [ihr] Platz und [ihr] Aufgabenfeld innerhalb dieser Ordnung zu finden sind*
(Richter, 2010, S. 26). In diesem Sinne wurden Kinder als Partner der Erwachsenen verstanden,
sie waren Verbiindete im Klassenkampf und mussten aktiv am Aufbau des Sozialismus

teilnehmen (Altner, 1972, S. 8, zit. nach Thomson-Wohlgemuth, 2009, S. 3).

Richter (vgl. 1995, S. 292) identifiziert eben zur Zeit der 1950er und 1960er die groBten
Unterschiede zwischen der KJL in BRD und DDR:

Die Kindfiguren [in der KL der DDR] bewegen ausschlieBlich Fragen der weiteren
Entwicklung, die vornehmlich im Rahmen des Dorfes dargestellt wird. Die S6hne (sie
dominieren im Spektrum der Hauptfiguren) vertreten direkt die Ansichten ihrer Viter.
Ihr Wirken dient dem Ziel, die Vorstellungen ihrer Viter umzusetzen, die sie selbst
verinnerlicht haben. Dieser Mechanismus bezieht sich ausschlieBlich auf die ,,positiven

Kindfiguren®. (Ebd.)

Da das kindliche Leben in die dominanten Prozesse des gesellschaftlichen Systems
eingebunden war, stimmte das Kindheitsbild oft mit dem Leben der Erwachsenen {iberein. So

versuchte man in einigen literarischen Werken fiir Kinder eine zukiinftige gliickliche

10 Verfassung der Deutschen Demokratischen Republik, Gesetz iiber die Teilnahme der Jugend am Aufbau der Deutschen
Demokratischen Republik und die Férderung der Jugend in Schule und Beruf, bei Sport und Erholung, vom 8. Februar 1950,
Art. 6, Par. 35 (1).
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Gesellschaft darzustellen, die automatisch auch zur Realitit werden sollte, wenn die kindlichen
Leser erwachsen geworden waren. Dargestellt wurden eher positive Helden — Kinder, die
tapfer, optimistisch und selbstaufopfernd am Leben der Gemeinschaft teilnehmen. Die
Teilnahme am Leben des Kollektivs war von hochster Ordnung, Individualitit war (wenigstens
in den ersten Jahrzehnten der DDR-Literatur) von sekundidrer Bedeutung (Thomson-
Wohlgemuth, 2003, S. 242). Richter (2010) teilt die Darstellung der Beziehung zwischen der
Hauptfigur und dem Kollektiv in zwei Gruppen ein. In der ersten Variante ,,ist das Kind bereits
von den Idealen {iberzeugt, wirkt im Sinne der Gemeinschaft und ist als Vorbildfigur fiir den
kindlichen Leser angelegt® (Richter, 2010, S. 26). In der zweiten Variante ,,befindet sich die
kindliche Hauptfigur (noch) in AuBenseiterposition und steht den gesellschaftlichen
Verdnderungen zogernd bis distanziert gegeniiber. Doch am Ende finden auch diese
Kinderfiguren den Weg zum Kollektiv (ebd.). In den fiir diese Arbeit bedeutenden 1950er
Jahren dominierte die Darstellung des sozialen Umfelds (Dorfgemeinschaft, Genossenschaft,
Pioniergruppe), wobei das Erwachsenwerden und die Probleme, die damit einhergehen, nicht
von den Problemen der Erwachsenen zu trennen sind: ,,Abenteuer und Spiele der literarischen
Kinder sind nahezu ausschlieBlich mit den dominierenden Lebensfragen der Erwachsenen
verbunden (man entdeckt den Dieb, der die Genossenschaft bestiehlt; man stellt nachts den
Saboteur der neuen gemeinschaftlichen Arbeit; man entwirft Flugblatter und gestaltet
Theaterstlicke, um die noch Zdgernden fiir 'das Neue' zu gewinnen).* (Richter, 2010, S. 28)
Unerwiinscht und als unrealistisch betrachtet wurden Texte, in denen Kinder in einer
idyllischen, geschiitzten und von den Erwachsenen getrennten Welt leben, denn aus den Texten
sollten Kinder lernen, in der realen Welt zu leben (Thomson-Wohlgemuth, 2009, S. 4). In
diesem Sinne nennt Altner Kinderliteratur auch Gebrauchsliteratur (1988, S. 8 zit. nach
Thomson-Wohlgemuth, 2009, S. 22).

2.2 Zensur als alltiglicher Begleiter schrifistellerischer und Ubersetzungstdtigkeit in der DDR

Jeder Text in der DDR wurde vor der Veroffentlichung auf mehreren Ebenen gepriift, einerseits
musste er ideologisch in die DDR-Richtlinien und andererseits in den Themenplan der Verlage
passen. Im Anschluss an die Zuspitzung der Formalismus-Debatte wurde 1951 das Amt fiir

Literatur und Verlagswesen gegriindet.!! Seine Aufgabe war es, Druckgenehmigungsverfahren

11 Spéter Hauptverwaltung Verlagswesen (1956-1958), dann Abteilung Literatur und Buchwesen (1958-1963) und schlieBlich
Hauptverwaltung Verlage und Buchhandel genannt (1969-1990).
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durchzufiihren, die Qualitit der Literatur zu begutachten und, wenn nétig, einzugreifen.'? Der
Vorgang der Begutachtung war gesetzlich festgelegt und wurde als eine Priifung der
Textqualitit sowie der Leitung der Druckerzeugnisse ,,nach den politischen, wirtschaftlichen
und individuellen Bediirfnissen® (Berger et al., 1978, S. 150 nach Opitz, 2009, S. 82-83)
beschrieben. Bei der Beantragung einer Druckgenehmigung mussten zum Text zwei Gutachten
eingereicht werden, eines vom Verlagslektorat und eines von einem Aullengutachter. Zwischen
ihnen sollte allgemeine Ubereinstimmung herrschen und der Verlagslektor sollte in seinem
Gutachten auf ideologische Probleme eingehen (Opitz, 2009, S. 83). Zensur im Bereich der
Kinderliteratur hatte zum Hauptziel, eine klare Ausrichtung der Werke auf die politische und
ideologische Erziehung der zukiinftigen erwachsenen Biirger, jedoch verdnderten sich ihre
Kriterien mit der Zeit. Wéhrend in den 1950ern vieles gefahrlich erschien, wurden in den
1960er auch gesellschaftskritische und innovative Texte erlaubt, d. h. die Zensur erlebte
gelegentlich Tauwetter-Phasen (Steinlein et al., 2006, S. 104; Lenschen, 1998, S. 167). Auch
Kinderliteratur musste sich an die Standards und Regeln der Gesellschaft halten und wurde
zensuriert, anscheinend aber in geringerem MaBe (Steinlein et al., 2006, S. 7).%3

Mehrere Verlage in der DDR lieBen von freiberuflichen Ubersetzern Werke ins Deutsche
iibersetzen. Abgedeckt waren sowohl Weltsprachen als auch Minderheitensprachen. In den
Verlagen arbeitete eine groe Anzahl von Lektoren, Redakteuren und Ubersetzern und dadurch
war die Qualitiit der Ubersetzungen auf hohem Niveau. Zudem haben die Ubersetzer selbst mit
groBBem personlichem Einsatze gearbeitet, da sie dadurch ,,in regem und kontinuierlichem
geistigen Kontakt mit aller Welt [standen], wie das in der DDR andernorts so selbstverstiandlich
nicht moglich war. Deshalb fehlte jene fiir die DDR-Gesellschaft bezeichnende Dominanz des
Provinziellen, die Orientierung am MittelmédBigen, Kleinkarierten; es war eine Nische mit
Weitblick!* (Thiele, 1991, S. 261). Die Kehrseite der Ubersetzerarbeit war nicht idyllisch:
Ubersetzer mussten lange und oft vergeblich darauf warten, in die Linder, fiir deren Sprachen
sie sich spezialisiert hatten, zu reisen. Die Texte mussten jahrelang auf den Druck warten, da
Papier und Druckkapazitit und somit auch Veroffentlichungsplidne begrenzt waren. Manchmal
wurden Ubersetzungen aus kulturpolitischen Griinden iiberhaupt nicht gedruckt. Wenn man die

DDR und die BRD beziiglich der Ubersetzungsproduktion miteinander vergleicht, wurde

12 Beide Begriffe, Druckgenehmigungsverfahren und Begutachtung, waren synonym mit Zensur, einem Wort, das in der DDR
Offentlichkeit nicht existierte (Reichardt, 2011, S. 364).

13 Das heiBt jedoch nicht, dass es in den Texten keine problematischen Stellen gab, insbesondere die 1950er bieten interessante
und nahezu absurde Beispiele. So wurde dariiber diskutiert, ob Tito, der Name einer Prariewdlfin, mit dem jugoslawischen
(und ,,faschistischen) Préasidenten zu verbinden wére; einer nach China fliegenden Marionette wurde vorgeschrieben, durch
Moskau zu fliegen oder wenigstens ,,von weitem den roten Stern auf dem Kremlturm blitzen zu sehen.“ (Lokatis, 1999, S. 112f
nach Steinlein et al., 2006, S. 101f).
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sowohl doppelt tiibersetzt (vorhanden waren eine westdeutsche und eine ostdeutsche

Ubersetzung) als auch aus dem Westen in den Osten iibernommen und umgekehrt (ebd.).

Bei der Auswahl der zu iibersetzenden Texte wurden mehrere Faktoren einbezogen. Der erste
Faktor war wirtschaftlich: die DDR hat sich nach dem Krieg nur langsam erholt, die Mark der
DDR konnte nicht fiir westliche Wéhrungen ausgetauscht werden, die Inflation war hoch und
der Westen setzte Handelssanktionen gegen die DDR ein (Wagner, 1988, S. 72, zit. nach
Thomson-Wohlgemuth, 2003, S. 245). All dies beeinflusste die Wahl der Texte und die
Hauptfrage war: Lohnt es sich, dieses Werk zu {ibersetzen bzw. die Rechte dafiir zu erlangen?
Aus dieser Frage leitet sich auch das zweite Auswalkriterium ab, die Ideologie: Wenn der Text
inhaltlich den Richtlinien des sozialistischen Realismus nicht folgte, kam das Werk fiir
Ubersetzung oft nicht in Frage. Ubersetzungen mussten also den gleichen ideologischen
Kriterien entsprechen wie in der DDR verfasste Literatur (Thomson-Wohlgemuth, 2009, S. 91-
92, 247). Creutziger nennt drei Auswahlkriterien bei der Beurteilung der zu iibersetzenden
Werke: erstens die Ideologie bzw. parteipolitische ZweckméaBigkeit des Werkes, zweitens die
okonomische Seite der Publikationsrechte und drittens den Wunsch der DDR-Fiihrung, ein
modernes und aufgeklirtes Bild der DDR zu prasentieren (1998, S. 21). Es war zu verhindern,
dass die DDR im Ausland den Ruf bekommt, ein Land mit Zensur zu sein, und so wurden die
meisten bedeutenden literarischen Werke tibersetzt, mit Ausnahme von solchen, die besonders
kritisch gegeniiber dem Kommunismus waren (Creutziger, 1998, S. 20-21) nennt hier
beispielsweise George Orwell sowie Werke von DDR- und sowjetischen Dissidenten, Charbon
(1998, S. 164) erwihnt Giinter Grass' Die Blechtrommel).

2.3 Richtlinien fiir Ubersetzungen nach Thomson-Wohlgemuth (2009) und die zwei Gutachten

zu Sparings Ubersetzung

Bei der Analyse von Ubersetzungen aus dem englischsprachigen Ausland geht Thomson-
Wohlgemuth (2009) von André Lefeveres Theorie von Patronage und Umschreibung
(rewriting) (siehe Kapitel 3) und konzentriert sich dabei auf extratextuelle Faktoren. Sie
identifiziert dabei Richtlinien, die Herausgeber in Gutachten eingesetzt haben, um Werke als
libersetzungswiirdig und wertvoll darzustellen. Das Wichtigste war, dass die Texte Elemente
enthielten, die dem sozialistischen Realismus entsprachen, wihrend gegensétzliche Elemente
betont wurden, um den nicht-sozialistischen Raum im negativen Licht darzustellen und so den
sozialistischen Raum auf eine hohere Stufe zu erheben (2009, S. 125). Die wiederkehrenden

Motive sind die Folgenden:
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a) Elemente des sozialistischen Paradigmas: Parteilichkeit, Realismus, Humanismus,
Optimismus, das Typische und die Authentizitét, Zugénglichkeit und Verstiandlichkeit
b) Positive Motive: Aktualitdt und Gegenwartsndhe; Arbeitsethos und Lernbereitschaft;
Gemeinschaftsgeist und Solidaritét; aktive Teilnahme, Initiative und Selbstvertrauen;
Parteitreue, Treue zur Sowjetunion und dem Sozialismus; Frieden; der positive Held,;
padagogischer Nutzen; Gesellschaftskritik
c) Negative Motive: Kapitalismus, Imperialismus und Profitgier; kleinbiirgerliche Werte;
soziale Ungleichheit, Klassensystem, Aussteiger; Faschismus, Semitismus/Zionismus;
Religion, Fatalismus, Aberglaube; Gewalt, Verbrechen, Sex; Hooliganismus,
Kriminalitdt; Realitidtsflucht, Drogen, Entfremdung; Phantasie; Rassismus,
Ausnutzung, Kolonialismus, Unterdriickung jeglicher Art; Sentimentalitit, Romantik,
Kitsch; apolitisches, antipolitisches oder neutrales Denken; Gleichgiiltigkeit,
Resignation, Unschliissigkeit, Passivitit; Individualismus; Formalismus, L'Art pour l'art
Einstellung (vgl. Thomson-Wohlgemuth, 2009, S. 125-126, S. 147-153)
Bei der Begutachtung der zu tibersetzenden Texte wurden aufler dem Inhalt auch der Textstatus
im Herkunftsland und der Ruf des Autors in Betracht gezogen (Thomson-Wohlgemuth, 2009,
S. 127).

Zu Sparings Ubersetzung von Lovraks Vlak u snijegu liegen zwei Gutachten vor: ein
Verlagsgutachten von Ruth Krenn vom 2. Februar 1959, einer in der DDR aktiven Autorin,
Ubersetzerin und Herausgeberin, das zweite Gutachten (externes Gutachten) stammt von
Gerhard Holtz-Baumert vom 23. Mirz 1959, der unter anderem Chefredakteur verschiedener
Zeitschriften fiir Kinder- und Jugendliteratur war und auch selber Kinderliteratur sowie
theoretische Arbeiten iiber Kinderliteratur verfasste.!* In beiden Gutachten werden die
Handlung des Romans und das Leben und Werk des Autors beschrieben. Dariiber hinaus

werden positive Merkmale des Textes im Allgemeinen, aber auch besondere Probleme erwihnt.

In Krenns Gutachten wird hervorgehoben, dass der Roman zum ,,beliebtesten Kinderbuch*
geworden ist, das zeigt, ,,wie wichtig ein Kollektiv ist und wie es die Kinder dazu erzieht,
verantwortungsbewusst zu sein.” (BArch Akte DR 1/ 5029a, Bl. 439) In der kritischen

Einschitzung des Romans beginnt Krenn mit der Behauptung, dass der Roman auf soziale

14 Das Verlagsgutachten von Ruth Krenn ist online zuginglich unter
http://www.argus.bstu.bundesarchiv.de/drl druck/mets/drl druck 5029a/index.htm?target=midosaFraContent&backlink=/d
rl_druck/index.htm-kid-5f9b7f19-e705-47b7-a5a4-005e6834e853&sign=DR%201/5029a#192, das AuBengutachten von
Gerhard Holtz-Baumert ist aus urheberrechtlichen Griinden nicht online einsehbar.
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Unterschiede zwischen der armen und reichen Klasse hindeutet, wobei er auch zeigt, dass der
Bruch in der Gemeinschaft durch die Willkiir der als reich beschriebenen Kindern, die
storerisch wirken, passiert (ebd.). Als implizit kann die Einschédtzung von Krenn verstanden
werden, dass im Roman "gesellschaftliche Kréfte, die den Hintergrund bilden, schwach
dargestellt werden" (BArch Akte DR 1/ 5029a, Bl. 440). Eine mogliche Interpretation dieser
Stelle wire, dass Krenn das didaktische Potential des Textes in den durch Klassenunterschiede
verursachten Storfallen im gesellschaftlichen System sieht. Sie sagt, ,,[d]er Bruch, der in der
Gemeinschaft entsteht ist darauf zuriickzufiithren, dal Pero und Milan — weil sie reiche Eltern
haben — glauben, sich alles erlauben zu konnen und die Gemeinschaft stéren.” (ebd.) Durch die
Darstellung dieser Storfille wird der kindliche Leser belehrt, dass das im Kontext der DDR

herrschende System (Sozialismus), im Gegensatz zum Kapitalismus, die bessere Losung ist.

Krenn erwdhnt dazu noch Schwichen in der schwarz-weilen schematischen
Charakterzeichnung der zwei Hauptgestalten Ljuban und Pero, wobei der arme Ljuban als
absolut positiv und der reiche Pero als ,,ein widerliches Kind* beschrieben wird (ebd.). Ein
anderer Kritikpunkt besteht darin, dass die Handlung aus bloBen Zufillen ohne ,.echte
Spannung® aufgebaut wird, wobei die gesellschaftlichen Hintergriinde blaB3 und ,,schwach
behandelt” bleiben (BArch Akte DR 1/ 5029a, Bl. 440). Unter ,,besonderen Problemen* betont
Krenn die Entstehungszeit des Romans und die unbefriedigt gebliebene ,,Erwartung, da3 sich
gerade aus seinem [Lovraks] Werk etwas Geeignetes finden wiirde [um den Lesern in der DDR
die serbokroatische Kinderliteratur ndher zu bringen], weil Lovrak zu den bekanntesten

jugoslawischen Kinderautoren gehort" (ebd.).

Holtz-Baumerts Gutachten hebt Einfiihlungsvermégen und gestalterische Kraft des Autors,
starke Bilder, liberzeugende Charakterisierung und Dialoge der Kinder als die positiven
Aspekte des Romans hervor, aber bald wird im weiteren Text auf bestimmte ,,ideologisch-

padagogische Probleme* hingewiesen, einleitend mit dem folgenden Punkt:

Der Autor ist ein zeitgenOssischer jugoslawischer Schriftsteller. Das muss uns
veranlassen, sehr achtsam zu priifen, ob nicht irgendwelche revisionistischen Ideen
dargestellt und eingeschleppt werden. Ich mochte das in diesem Falle verneinen — das
Entstehungsdatum miifite das schon ausschliessen. Vom ‘Nationalkommunismus’, vom
‘Dritten Weg’ und dhnlichem ist nichts zu spiiren. Aber etwas anderes, das in gewisser
Weise mit den Erziehungsprinzipien des Revisionismus zusammenhéngt. (BArch Akte

DR 1/ 5029, BI. 435)
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Die Hauptkritikpunkte (,,bedenkliche Fragen*) im Gutachten von Holtz-Baumert sind die

folgenden:

1. Unbestimmte Handlungszeit und Handlungsort — den kindlichen Leser*innen ist schwer
festzustellen, wo und wann die Handlung spielt. ,,Vielleicht ist dem jugoslawischen
Leser sofort klar, wo und wann das spielt. Dann miite man es fiir unseren Leser deutlich
machen.“ (BArch Akte DR 1/ 5029a, Bl. 436)

2. Die unrealistische Kindergemeinschaft — , Ausgerechnet eine Gemeinschaft nach
Vorbild serbischer Gemeinschaften der Vergangenheit muf} es sein. Und alle Kinder
sind darin, arm oder reich. Natiirlich zeigt der Autor die Widerspriiche, die aus dem
Besitz oder Nichtbesitz der Eltern kommen. Er tut das sehr gut. Aber als Organisation
ist diese Gemeinschaft zum Scheitern verurteilt und im Grunde eine Donquichotterie
des Lehrers. Es ist edle Menschenfreundlichkeit, nicht mehr. Vielleicht gab es um diese
Zeit in Jugoslawien keine Pionierorganisation oder dhnliches. Aber dann hétte der Autor
konsequenter sein miilen.” (BArch Akte DR 1/ 5029a, Bl. 436-437)

3. Der unrealistische Schluss —,,Dieser Schluss ist unrealistisch. Er versohnt. Schon, wenn
Pero zuriickgefunden hitte, das ist moglich, aber der Autor miifite doch zeigen, da3 ihr
Zusammensein nur voriibergehend ist. Jeder Leser muf3 sich fragen: Was wird, wenn
beide dlter werden? Pero wird der reiche egoistische, herrschsiichtige Bauer, wozu er
schon Anlagen gezeigt hat, Ljuban der Kéampfer, vielleicht der Partisan des
Befreiungskampfes. Das hitte der Leser erfahren miien an Stelle des Traumes. Auch
bei diesem sonst sehr schonen Zukunftstraum vermeidet der Autor den Begriff
Sozialismus. Das Ende ist verwaschen. Es hebt vieles von dem auf, was vorher
angedeutet oder gestaltet wurde.“ (BArch Akte DR 1/ 5029a, Bl. 437)

Das Gutachten wird mit dem folgenden Kommentar beendet:

Diese Probleme fasse ich unter 'bedenkliche Fragen' zusammen. Gewiss, man soll nicht
das Kind mit dem Bade ausschiitten, aber man muss in diesem Fall auch besonders
vorsichtig sein. Es ist zu erwégen, ob durch geschickte Bearbeitung das Manuskript
gewonnen werden konnte, in der Richtung, dass die Gegensétze stirker hervortreten.
Auch das Nachwort miisste praziser gefasst werden und mehr erkliren. Sollte das nicht
moglich sein, was ich annehme, sollte man eine Herausgabe im Verlag noch einmal
genau priifen. Wie sie hier vorliegt, weist die Erzédhlung einige ernste Gefahren auf. [...]

Die Verantwortung bei der Herausgabe eines noch so kleinen Buches aus Jugoslawien
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ist immer grof3 — auch die Kinderliteratur hangt mit strategischen und taktischen Fragen

unserer Politik eng zusammen. (BArch Akte DR 1/ 5029a, Bl. 437)
Eine genauere Einsicht in die Gutachten zeigt, dass scheinbar in beiden der Sozialismus als
Ideologie présent ist. Bei Krenn implizit, bei Holtz-Baumert etwas expliziter. Ferner ist auch
sichtbar, dass der Ausgangstext beziiglich der darin bearbeiteten Motive und Techniken vollig
mit den nach Karin Richter (2010) beschriebenen Charakteristika, Motiven und Techniken der
in der DDR zu dieser Zeit dominanten Literatur iibereinstimmen. Dies bezieht sich auf die
Darstellung des Dorflebens, die Darstellung der Jungen bzw. S6hne als Protagonisten bzw. den
Kontrast zwischen ihnen im Sinne ihrer Zugehdrigkeit zu unterschiedlichen Klassen (Pero ist
arm und Ljuban ist reich), wobei der Vertreter der armen Klasse am Ende als Sieger aus dem

Konflikt herauskommt.
3. Die Frage der Ideologie im literarischen Ubersetzen (von Kinderliteratur)

Altere linguistische Ansitze in der Translationswissenschaft konzentrierten sich auf die
Sprache und lieBen die Tatsache, dass Literatur nicht unabhingig von Gesellschaft und Kultur
existiert, mehr oder weniger unbeachtet. Ab den spéaten 1970ern entwickelten sich Stromungen,
die dem kulturellen Rahmen des Ubersetzungsprozesses mehr Beachtung schenkten. Eine der
frithen Theorien dieser Art, die Polysystemtheorie, entwickelt von Itamar Even-Zohar (1990),
sicht Literatur als ein Subsystem im groBeren Polysystem Kultur und lenkt den Blick der
Forschung auf #uBere Einfliisse, die den Ubersetzungsprozess regieren. Systeme sind
voneinander abhingig und beeinflussen einander, sie existieren in einem groferen Kontext, in
einer dynamischen Hierarchie der Systeme. Ubersetzte Literatur als ein eigenes Polysystem
bleibt dabei in der Zielkultur meistens eher peripher. Aufbauend auf der Polysystemtheorie
verlangt Gideon Toury (1995) die Entwicklung eines deskriptiven Strangs der
Translationswissenschaft, die bis dahin eher praskriptiv ausgerichtet war. Er fiihrt den Begriff
von Normen in den Ubersetzungsprozess ein, unter denen er die Ubertragung allgemeiner
gemeinsamer Werte oder Ideen einer Gemeinschaft in Handlungsanweisungen fiir bestimmte
Situationen versteht. Normen geben an, was vorgeschrieben oder verboten, toleriert oder erlaubt
ist, sie werden wihrend der Sozialisierung angeeignet, implizieren immer bestimmte (reale oder
hypothetische, positive oder negative) Sanktionen und dienen als Evaluationskriterien fiir
konkrete Fille (1995, S. 55). Der Ubergang von Ubersetzung als Text zu Ubersetzung als Kultur
und Politik ist als ein Merkmal des ,,cultural turns* identifiziert (Snell-Hornby nach Bassnett

und Lefevere, 1990; Tymoczko und Gentzler, 2002, S. xvi) nannten ihn auch ,,power turn®,
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weil durch neue Ansitze verschiedene Fragen der Machtverhdltnisse mehr in den Fokus

gekommen sind.

Ubersetzen stellt eine Art interkulturellen Transfers dar, indem der Ausgangstext in einer
anderen Sprache einer anderen und neuen Leserschaft prasentiert wird. Toury (1995) und Even-
Zohar (1990) sehen in diesem Prozess eine Anpassung des Textes bzw. der ausgangskulturellen
an zielkulturelle Modelle, wobei die Zielkultur die Oberhand hat. Munday meint, dass der Text
dabei normalerweise nicht in Frage gestellt, bzw. er wird als Original gelesen und eventuelle
Anderungen des Textes bleiben unbemerkt (2007, S. 196-197). Lefevere nennt Ubersetzungen
urspriinglich ,,refracted texts* und definiert sie als Texte, die fiir ein bestimmtes Publikum (z.B.
Kinder) bearbeitet (,,processed”) oder an eine bestimmte Poetik oder Ideologie angepasst
wurden (1981, S. 72). Er und Bassnett (1992, S. vii) schreiben im Vorwort zu Translation,
Rewriting, and the Manipulation of Literary Fame, dass jede Form von rewriting Manipulation
ist und eine positive oder negative Funktion auf die Zielkultur ausiiben kann — es kann einerseits
neue Elemente einfilhren und zur Evolution von Literatur verhelfen oder andererseits

Innovation unterdriicken.

Lefevere (1992, S. 8) erwihnt Ubersetzungen in totalitiren Systemen als offensichtlichste
Beispiele von rewriting, schlieBt aber offenere Gesellschaften von diesem Prozess nicht aus. Er
fiihrt auch den Begriff Patronage ein und beschreibt ihn als die Maichte (Personen,
Institutionen), die das Schreiben, Lesen und Umschreiben von Literatur unterstiitzen oder
hindern (Lefevere, 1992, S. 15), wobei die ideologische Komponente dieses Begriffs die
Textwahl beeinflusst. Er nennt Ideologie als entscheidend bei der Strategieauswahl im

Ubersetzungsvorgang (1992, S. 41).

Der kulturorientierte Ansatz in der Ubersetzungsforschung wurde auch bei Untersuchungen
von Ubersetzungen fiir Kinder angewendet, Zohar Shavit (1986) war eine der ersten, die die
Polysystemtheorie in diesem Bereich anwendete. Sie behauptet, dass Verdnderungen fiir
Ubersetzengen von Kinderliteratur typisch sind und oft von Ideologie oder stilistischen Normen
der Zielkultur angetrieben werden, was aus der besonders komplexen Position von
Kinderliteratur innerhalb des literarischen Polysystems resultiert (1994). Spatere Studien
unterstiitzen diese Behauptung und zeigen, dass beim Ubersetzen von Kinderliteratur viel
héaufiger Textteile ausgelassen oder durch zielsprachliche Elemente ersetzt werden als beim
Ubersetzen von Texten fiir Erwachsene (vgl. Oittinen 2000, O’Sullivan 2005, Lathey 2016),
Kaniklidou und House beschreiben viele Beispiele von massiver kultureller Filtrierung (2017
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nach Van Coillie und McMartin, 2020, S. 21). In diesem Prozess der Anpassung werden
Ubersetzer:innen von ihren eigenen Kindheitsbildern geleitet (wie Kinder sind, was sie mdgen,
womit sie umgehen konnen und was fiir sie angemessen ist), wobei diese Bilder von eigener
Erfahrung oder einer impliziten bzw. expliziten Ideologie gefarbt sind (Van Coillie, 2020, S.
145). Klingberg (1986) nennt solche Eingriffe purification und definiert sie als “bringing the
target text into correspondence with another set of values” (Klingberg, 1986, S. 12). O’Sullivan
(2005: 71) meint, dass dabei insbesondere Beschreibungen ungewiinschten Benehmens
ausgelassen oder korrigiert werden und nennt als Beispiele Verdnderungen in
Charaktereigenschaften und Benehmen, Abschwéchung bei Erwdhnung von korperlichen
Funktionen, Korrektur bei kreativer Sprache (z.B. absichtliche Schreibfehler) und
Abschwichung von bestimmten Sprachregistern, die in der Zielkultur unpassend fiir Kinder
sind (oft bei Beispielen von Humor).

In einer Situation ohne ein mehr oder weniger repressives Uberwachungsapparat lassen
Ubersetzer:innen fremde Elemente aus dem Text aus, weil sie annehmen, dass ihre jungen
Leser:innen diese aus sprachlichen, literarischen oder kulturellen Griinden nicht verstehen
wiirden und somit der Genuss des Lesens beeintrachtigt wire (Van Coillie, 2020, S. 145). In
einem Umfeld mit einer kontrollierenden Uberwachungsinstanz wie der DDR wurden fremde
Elemente ausgelassen um, wie bereits beschrieben, einerseits die Veréffentlichung der
Ubersetzung zu sichern und andererseits die eigene Person vor Kritik zu schiitzen (Thomson-

Wohlgemuth, 2009, S. 227).

4. Ubersetzungsanalyse

In der Ubersetzungsanalyse wird von einem Vergleich zwischen Ausgangstext (AT) und
Zieltext (ZT) ausgegangen, der in einem Korpus von im ZT ausgelassenen oder modifizierten
Textstellen resultierte. Der ZT zeigt verschiedene Abweichungen vom AT, die nicht sprachlich
oder pragmatisch bedingt sind. Auf der einen Seite werden Teile von mehreren Sitzen zu einem
Satz verschmolzen und gleichzeitig Teile von den Gleichen ausgelassen, auf der anderen Seite
wird im Prédikat ein anderes Tempus verwendet oder bestimmte Adjektive ausgelassen oder
durch andere ausgetauscht. All diese Verdnderungen fithren zu inhaltlichen Unterschieden
zwischen AT und ZT, die nicht durch die Sprache selbst sondern durch etwas anderes
hervorgerufen werden. Sie werden in der Analyse Modifizierungen genannt. Unter Auslassung
werden getilgte Sétze oder Passagen verstanden. Zuerst wird versucht, diese Textstellen

inhaltlich zu gruppieren und die Griinde fiir ihr Auslassen oder Modifizieren in den Richtlinien
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des sozialistischen Realismus oder in den zur Ubersetzung angegebenen Gutachten zu finden,
wobei als Hilfsmittel die Erkenntnisse von Thomson-Wohlgemuth benutzt werden (2009).
Diese Gruppen der Forschungsergebnisse werden in Kapitel 3.1 und 3.2 erértert und durch
Beispiele veranschaulicht. AnschlieBend werden die restlichen nicht-kategorisierten
Korpusbeispiele unter die Lupe genommen, da bestimmte Muster auch dort zu erkennen sind.
Diese Beispiele werden in Kapitel 3.3 dargestellt. Jedes Beispiel wird mit der
ausgangssprachlichen Textstelle (AT), der Ubersetzung (ZT) und einer Kontrolliibersetzung
(KU) angegeben, wobei modifizierte und ausgelassene Textteile unterstrichen werden, damit
eine direkte Einsicht in die Abweichung im ZT moglich ist. Ausgelassene Textteile bzw.

Nullstellen werden mit ,,0° gekennzeichnet.
4.1 Modifizierungen nach den Richtlinien des sozialistischen Realismus

Der sozialistische Realismus der DDR ist bei vielen Entscheidungen dariiber, welche
Textstellen beim Ubersetzen gekiirzt oder ausgelassen werden sollen, der leitende Gedanke
(Thomson-Wohlgemuth, 2009, S. 147). So ist es auch in der untersuchten Ubersetzung. Von
den oben bereits genannten Elementen des sozialistischen Realismus, die in Ubersetzungen
nicht willkommen waren, sind die folgenden auch im untersuchten Text erkennbar: Darstellung
der sozialen Unterschiede zwischen den Kindern, Dramatisierung der Geschehnisse,

Sentimentalitdt, Gewalt. Diese werden in den folgenden Kapiteln einzeln erortert.
4.1.1 Soziale Unterschiede

Da offiziell soziale Unterschiede in der DDR nicht existierten (vgl. Lauterbach, 2003, S. 17-
19; Winterberg, 2017, S. 244), waren sie auch kein erwiinschtes Motiv in der DDR Literatur.
Lovrak spricht soziale Ungleichheit im Roman oft an und veranschaulicht sie durch konkrete
Unterschiede zwischen den Kindern im Bereich Kleidung, Nahrungsmittel, Transportmittel der
Eltern, usw. Diese Unterschiede werden in der Ubersetzung ausgelassen oder durch

Modifizierung ausgeglichen bzw. abgeschwicht:

1. AT: A neki nisu imali kaputa, naprosto nisu imali. Ne zato $to su bili rdavi djecaci te
nisu zasluzili, da ga imaju, niti zato, §to ih mozda roditelji nisu voljeli. Ne, nego ne mogu

im ga roditelji nabaviti. Ne mogu smoci toliko novaca, pa ma koliko radili. (46)
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KU: Und manche hatten gar keinen Mantel, sie_hatten einfach keinen. Nicht, weil sie

schlechte Jungs gewesen waren und keinen verdienten und auch nicht, weil ihre Eltern

sie nicht gern hatten. Nein, sondern ihre Eltern konnten keinen Mantel anschaffen. Eqal

wie fleiffig sie arbeiteten, sie konnten nicht genug Geld zusammensparen.

ZT: Und manche hatten auch gar keinen [Mantel], weil ihre Eltern ihnen keinen kaufen
konnten. (29)

Wie erwartet werden Stellen, die die allgemeine soziale Ungleichheit in der Gesellschaft

ansprechen, ausgelassen:

2. AT: Perina druzba nasmija se grohotom, zadovoljna §to je Milan naSao prvi izraz:
bogac. To su oni Cesto slusali u svojim ku¢ama, ¢esto su Culi, kako je taj i taj nitko i nista,
kako drugi neki ima samo toliko jutara, kako je neki nevjest i niSta ne zaradi, a drugi neki

razumije iz svega vuci korist. (59)

KU: Peros Clique lachte laut, zufrieden, dass Milan den richtigen Ausdruck gefunden hat:
Habenichts. Das horten sie oft in ihren Hausern, sie horten oft, wie der und derjenige ein
Nichts ist, wie ein anderer nur so und so viel Land hat, wie jemand ungeschickt ist und

nichts verdient, wihrend ein anderer aus allem einen Vorteil zu zichen weil3.
ZT:.0

Von den anderen Beispielen getrennt zu betrachten ist die folgende Textstelle, die auBBer dem
Thema Armut (veranschaulicht durch das Auftauchen und anschliefende Verschwinden einer
Tafel Schokolade) auch einen Onkel aus Amerika erwdhnt, der den Kauf der Schokolade
iiberhaupt ermdglicht hat. So werden beim Auslassen dieses Textteils gleich zwei Fliegen mit
einer Klappe geschlagen: getilgt wird sowohl das Problem der sozialen Ungleichheit als auch

die Erwdhnung des kapitalistischen Auslands:

3. AT: Kako je donio odnekle trideset dinara. Nakupovao pol duc¢ana, pa dijelio i mitio.
Plo¢u je ¢okolade imao! Covjeée, toliki komad u ovoj krizi! I nestala plo¢a nekamo! Ta
zar ju je pojeo? Pa odakle mu novac? Ne znaju. Veli Pero, poslao mu dolar neki stric iz
Amerike. Za zvakanje. Kako ne bi! Bas u Americi stricevima peceni golubovi lete u usta.

| sve takve stvari. (29/30)
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KU: Er brachte von irgendwo 30 Dinar. Er kaufte das halbe Geschift und teilte dann aus
und bestach. Eine Tafel Schokolade hatte er! Mann, solch ein Stiick in dieser Krise! Und
die Tafel verschwand irgendwo! Hat er sie denn aufgegessen? Und woher hat er das Geld?
Sie wissen es nicht. Pero sagte, ein Onkel aus Amerika hat ihm einen Dollar geschickt.
Zum kauen. Warum auch nicht! Gerade in Amerika fliegen Onkeln gebratene Tauben in

den Mund. Und all solche Sachen.
ZT:.0
An einer Stelle wird die soziale Ungleichheit in die Vergangenheit verlegt:

4. AT Osobni vlakovi trebaju voziti svu slabunjavu, blijedu i bolesljivu djecu na more i u
gorske krajeve, da promijene zrak i da ozdrave. | tako, da to ne bude kao danas, kad to

mogu samo ona djeca, €iji su roditelji bogati, pa imaju mnogo novaca. (110)

KU: Die Personenziige sollen schwache, blasse und kranke Kinder ans Meer und in die

Berge bringen, damit sie Luftverdnderung bekamen und gesund wiirden. Es soll nicht so

sein_wie heute, wo nur die Kinder reicher Eltern, die viel Geld bezahlen konnten,

verreisten.

ZT: Die Personenziige brachten schwache, blasse und kranke Kinder ans Meer und in die

Berge, damit sie Luftverdnderung bekamen und gesund wiirden. ES war nicht so wie

vorher, wo nur die Kinder reicher Eltern, die viel Geld bezahlen konnten, verreisten. (71)

4.1.2 Dramatisierung und Sentimentalitdit

Da der sozialistische Realismus bereits im Namen eine realistische Beschreibung der
Lebensverhiltnisse vorschreibt, sind dramatische oder sentimentale Darstellungen in der
Ubersetzung unerwiinscht. Die Beispiele zeigen die Tendenz, das Dramatische vollig

auszulassen und das Sentimentale zu mildern, wie im folgenden Beispiel:

5. AT: Porukuje se kondukter sa svima, a s Ljubanom se nije mogao rastati. Suze mu
kapahu na naocale. Dugo, dugo je tresao Ljubanu ruku, a onda ga naglo privukao k sebi

1 ¢vrsto ga zagrlio. Polovina djevojcica je zaplakala. (104)
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KU: Der Schaffner gab allen die Hand, aber von Ljuban konnte er sich nicht trennen.

Trinen tropften auf seine Brillengliser. Lange, lange schiittelte er Ljubans Hand, zog ihn

dann plo6tzlich zu sich und umarmte ihn fest. Die Hélfte der Midchen fing an zu weinen.

ZT: Der Schaffner gab allen die Hand, aber von Ljuban konnte er sich gar nicht trennen.
(66)

4.1.3 Gewalt

Darstellungen von Gewalt stimmen nicht mit der Idee des Humanismus tiberein und werden

modifiziert oder ausgelassen:

6. AT: Ispocetka se i Pero smijao, ali onda se morao rukama braniti. Udarao je oko sebe,

dok je mogao, jer je Milan nasao komad uzice i ¢vrsto mu je odostrag svezao ruke... (28)

KU: Zuerst lachte auch Pero, aber dann musste er sich mit Hinden wehren. Er schlug um
sich, solange er konnte, denn Milan fand ein Stiick Schnur und verband ihm die Hénde

fest hinter dem Riicken...
ZT: 0
4.2 Modifizierungen nach den Gutachten

Wie oben bereits beschrieben, fanden die Gutachter an dem Text bestimmte Elemente
problematisch und verlangten ihre ,,Verbesserung®. Anschliefend wurde auf dem Titelbogen
der Druckgenehmigung vom 21. April 1959 unter "Bemerkungen" in Handschrift der folgende
Satz notiert: "Der Verlag sieht entsprechend dem Gutachten einige Bearbeitungen im
Manuskript vor" (BArch Akte DR 1/ 5029a, BI. 433). Es wird also davon ausgegangen, dass
die in den folgenden zwei Kapiteln behandelten Modifizierungen Folge der in den Gutachten

kommentierten Miangel sind und mit diesem Motiv durchgefiihrt wurden.
4.2.1 Handlungszeit und Ort

Der erste von Holtz-Baumert kritisierte Punkt sind die unbestimmte Handlungszeit und
Handlungsort im Ausgangstext. Der Satz im Beispiel 7 wurde gleich am Anfang des Romans
hinzugefiigt und 16st das Problem des unbestimmten Handlungsortes, unterstiitzt von dem

gleichen Hilfsmittel im danach folgenden Beispiel:

62



Da gab es irgendwo in Jugoslawien ein groRes Dorf..." — Barbara Sparing's Translation of Mato Lovrak's Vlak u
snijegu (1933) as Der Zug im Schnee

7.AT:0
KU: 0
ZT: Da gab es irgendwo in Jugoslawien ein gro3es Dorf. (3)
8. AT: Nije u svim selima ovakva (9)
KU: Nicht in allen Dorfern gibt es ein solches.
ZT: Nicht in allen Dorfern Jugoslawiens gab es so eins. (4)
Zusitzlich werden ,,unsere Gemeinschaften zu ,,serbischen* Gemeinschaften:
9. AT ... kako je na$ narod u davna vremena Zivio u zadrugama (24)
KU ... wie unser Volk in alten Zeiten in Gemeinschaften lebte.
ZT wie das serbische Volk in alten Zeiten in Gemeinschaften lebte. (14)
4.2.2 Gegensitzlichkeiten zwischen Pero und Ljuban

Ein weiterer Aspekt, der in beiden oben beschriebenen Gutachten kritisiert wurde, ist die
unrealistische Gemeinschaft bzw. die problematische Konstellation der Hauptfiguren,
insbesondere der Konflikt zwischen Ljuban als einer armen, aber positiv charakterisierten und
Pero als einer reichen, aber negativ charakterisierten Figur (Krenn schreibt: "Ljuban ist ein
Junge ohne Fehl und Tadel, Pero dagegen ein widerliches Kind" (BArch Akte DR 1/ 5029a, BI.
440). Das Korpus deutet darauf hin, dass in der Ubersetzung versucht wird, diesen Unterschied
zu verringern, indem diejenigen Textteile, die Ljuban als besonders positiv sowie Pero als
besonders negativ beschreiben, ausgelassen oder modifiziert werden:

10. AT: Zato su njega malisani voljeli, a Peru nisu. (24)
KU: Deswegen mochten die Kleinen ihn [Ljuban] und Pero nicht.
ZT:0

11. AT: Domacin Ljuban je prirodan, ni traga od neke nadutosti. (36)

63



"Da gab es irgendwo in Jugoslawien ein groRes Dorf..." — Barbara Sparings Ubersetzung Der Zug im Schnee von
Mato Lovraks Vlak u snijegu (1933)

KU: Der Anfiihrer Ljuban ist ganz natiirlich, ohne jede Wichtigtuerei.
ZT:0

12. AT: Bilo je u tim o¢ima zavisti zlobe, lakomosti i nemo¢nog bijesa. Zato su tako

cudno sjale. (87)

KU: In diesen [Peros] Augen gab es Bosheit, Habgier und machtlose Wut. Deswegen

leuchteten sie so merkwiirdig.
ZT:0

13. AT: ... mislio pakosno (88)

KU: ... er [Pero] dachte boshaft
ZT: ... und gedacht (55)
4.3 Weitere (nicht kategorisierte) Modifizierungen

Zusitzlich, obwohl nicht direkt mit dem sozialistischen Realismus verbunden, konnen die
folgenden vier wiederkehrenden Motive genannt werden: Midchen bzw. Frauen als das
schwichere Geschlecht, Hygiene, hoher Stellenwert von Nahrung und Essen, Darstellung von

Beamten.
4.3.1 Mddchen/Frauen sind anders als Jungs/Mdnner

Bereits in der Verfassung der DDR wurde die Gleichberechtigung von Mann und Frau
niedergeschrieben’®. Midchen sollten nicht nur auf die Rolle der Frau und Mutter vorbereitet
werden, sondern sie sollten auch zu aktiven Mitgliedern der Gesellschaft aufwachsen,
insbesondere, um am Arbeitsmarkt aktiv titig zu sein. Um bereits durch die Erziehung Méddchen
auf diese Rolle vorzubereiten, war es sinnvoll, auch in der Literatur dasjenige Bild darzustellen,
das von Midchen, zukiinftigen Frauen, erwartet wird. So werden in der Ubersetzung Textstellen

ausgelassen, die Midchen als das schwéchere Geschlecht darstellen, z. B.:

15 Verfassung der Deutschen Demokratischen Republik vom 7. Oktober 1949, Art. 7.: ,,Mann und Frau sind gleichberechtigt.
Alle Gesetze und Bestimmungen, die der Gleichberechtigung der Frau entgegenstehen, sind aufgehoben.*.
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14. AT: Mnoge djevojcice otidoSe u bolnicu. Tamo se po tri zajedno legose na kanapeje,

da se ugriju, jer ih je hvatala drhtavica, i ne mogahu na rad. (83)

KU: Viele Madchen gingen in den Wagon fiir Kranke. Dort legten sie sich zu dritt hin,

um sich zu wirmen, da sie Schiittelfrost bekamen und nicht mehr arbeiten konnten.
ZT:0

15. AT: Jedna djevojcica uz vruci zar zaplace. (80)

KU: Ein Midchen fing bei den gliihenden Kohlen an zu weinen.

ZT:0

Besonders erwidhnenswert ist die Textstelle, die beschreibt, wie die einzige Protagonistin, das
Midchen Draga, Ljubans Gemeinschaft verldsst, um zu Peros Gruppe liberzugehen. Im AT
driickt Dragas Haltung Schuldgefiihle oder Scham aus und in der Ubersetzung wurde die Stelle

so modifiziert, dass Draga mit gehobenem Kopf die Gruppe verlédsst:

16. AT: Napokon se dize 1 ona, bez rijeci i pognuta. [...] Ona kao najteza bolesnica uzima

svoj kaput i torbu i dize se. A onda poniknu glavom i izade posljednja... (66)

KU: SchlieBlich stand auch sie auf, ohne ein Wort und gekriimmt. [...] Wie in

schlimmster Krankheit nahm sie ihren Mantel und ihre Tasche und ging. Und dann senkte

sie den Kopf und folgte als letzte dem Schaffner.

ZT: SchlieBlich stand auch sie auf, ohne ein Wort zu sagen. [...] Langsam nahm sie ihren
Mantel und ihre Tasche und ging. Sie hob stolz den Kopf und folgte als letzte dem
Schaffner. (40)

Auch Textstellen, die erwachsene Frauen beschreiben, wurden ausgelassen oder so modifiziert,
dass der als negativ betrachtete Aspekt verringert wird (die Miitter jammern nicht, kreischen

nicht und zanken sich nicht).

AuBlerdem ist eine Textstelle zu betonen, die den patriarchalischen kroatischen Text der 1930er
Jahre in die emanzipierte ,,moderne* Welt der DDR an der Schwelle der 1960er Jahre {ibertrigt,

indem der Zeitbezug der Aussagen verdndert wird:
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17. AT: Tko kaze, da Zena ne moze biti glava? Bilo je u vrlo davna vremena tako, da je

7ena bila glava porodice. Zena treba imati ista prava kao i mugkarac. (25)

KU: Wer sagt, dass eine Frau nicht der Kopf sein kann? So war es in uralten Zeiten, dass

die Frau der Kopf der Familie war. Die Frau soll die gleichen Rechte haben wie der Mann.

ZT: Wer sagt denn, dass ein Méddchen so etwas nicht kann? Die Frau hat dieselben Rechte
wie der Mann. (15)

4.3.2 Hygiene

Nach Israel (2008, S. 24) hatte in der DDR ,,Sauberkeit einen Symbolwert fiir Eltern und
Erzieherinnen [...]. Sie galt als Ausdruck von Gehorsam, Erziehungstiichtigkeit,
Leistungsfahigkeit”, Leuzinger-Bohleber und Garlichs (1993, S. 126 nach Geiling und Heinzel,
2013, S. 25-26) meinen genau so, dass in der DDR ,,Werte wie Ordnung, Disziplin und
Sauberkeit [ ] eine 'liberdimensionale Bedeutung' beigemessen* wurde (vgl. Jung, 2011, S. 24,
93), mit dem Ziel, bereits in diesen Aspekten Kinder zu guten sozialistischen Staatsbiirgern zu
erziehen. In Lovraks Roman wird Hygiene (d.h. Maflnahmen zu ihrer Aufrechterhaltung bzw.
ihr Fehlen unter Kindern oder Erwachsenen) oft erwihnt (der Text stammt aus den 1930er
Jahren, als die Lebensverhéltnisse in Bezug auf Hygiene anders waren als fast 30 Jahre spater
zur Zeit der Verdffentlichung der Ubersetzung in der DDR), diese Problematik wird in der

Ubersetzung jedoch konsequent ausgelassen:

18. AT: (Od tog novca kupovat ¢e se) Cetke za odijelo, Cetkice za zube 1 sapun za ruke.

Ostat ¢e jos novaca. Nabavljat ¢e sve djecje Casopise, koji se kod nas Stampaju. (43)

KU: Von diesem Geld werden Kleiderbiirsten, Zahnbiirste und Seife gekauft. Es wird

noch Geld iibrig bleiben. Sie werden Kinderzeitschriften anschaffen, die bei uns gedruckt

werden.

ZT: Davon wollten sie Biicher, Zeitschriften und Lehrbiicher kaufen. (26)

19. AT: Jedan ima paziti na ¢isto¢u zahoda — izmjenivat ¢e se (67)

KU: Einer soll auf die Sauberkeit der Toiletten aufpassen — sie werden sich austauschen.

ZT: Einer sollte darauf achten, dal kein Papier herumgeworfen wurde. (40)
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4.3.3 Nahrung und Essen

In der Ubersetzung werden sehr oft Stellen ausgelassen, die auf den hohen Stellenwert von
Nahrung und Essen hindeuten. Solche Stellen kommen in dem Teil des Romans vor, wo der
Zug im Schnee stecken geblieben ist und die Kinder sich auf eine lingere Wartezeit im Zug
vorbereiten und dabei ihre fiir die Reise eingepackten Nahrungsmittel teilen und rationieren
miissen. Mehrmals wird erwahnt, dass die Kinder vor der Arbeit etwas essen sollen, dass zuerst
Nahrung, die leicht verderben kann, aufgegessen wird oder, dass Essen Trost bietet. Genannt
werden gelegentlich auch konkrete Nahrungsmittel, die zur Verfiigung stehen. All das wird im

ZT iiberwiegend ausgelassen:

20. AT: Najprije se bacise na jelo. Da nahranimo svoje strojeve! Vecerali su meso, i svaki

je mjesto vode dobio po tri kriske narance. (76)

KU: Zuerst stiirzten sie sich auf das Essen. Fiittern wir unsere Maschinen! Zu Abend aBen

sie Fleisch, und jeder bekam statt Wasser drei Stiickchen Orange.

ZT:0

21. AT: Pazili su, da jela ostane joS za jedan dobar obrok. (78)

KU: Sie achteten darauf, dass genug Essen fiir noch eine Mahlzeit iibrig bleibt.
ZT:0

Da in der DDR offiziell keine Armut vorhanden war (vgl. Lorke, 2013) und alle genug zu essen
hatten, konnte in der Literatur keine Welt gezeigt werden, in der Kindern Essen so viel bedeutet
(offenbar, weil sie nicht viel davon haben). Gleichzeitig wird durch die Unterschiede in der Art
und Menge der Nahrung auch auf die sozialen Unterschiede zwischen den Kindern

hingewiesen, was ein weiterer Grund fiir die Auslassung einiger solcher Stellen ist.
4.3.4 Staatliche Beamte

Wiéhrend der Zug im Schnee stecken geblieben ist und die Kinder ohne ihren Lehrer
auskommen miissen, wird die Rolle des Lehrers als einer beratenden (in diesem Buch nicht
leitenden) Person vom Schaffner im Zug tibernommen. Er ist jedoch anders, als man von einem

DDR-Beamten erwarten wiirde: emotional und sentimental, manchmal verwirrt und er hort
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sogar Ljuban zu, ein Kind, wobei von einem Beamten das Umgekehrte zu erwarten wére. Das
Problematische an dieser Darstellung ist, dass der kindliche Protagonist Ljuban in der Handlung
dem Schaffner fast gleichgesetzt wird bzw. in der Kommunikation scheint der Schaffner
Ljubans Ideen zu erwédgen und zu akzeptieren (dies erkennt man an den hiufigen
Besprechungen der zwei Figuren sowie an den verwunderten und verwirrten Reaktionen des
Schaffners). Obwohl Kinder als Partner im Sozialismus angesehen wurden, war sicherlich
vorgesehen, dass sie die Anweisungen der Erwachsenen befolgen und nicht umgekehrt.
Merkmale, die den Schaffner zu einer verwirrten, emotionalen oder lustigen Person machen,

werden ausgelassen oder modifiziert:

22. AT: Onda se kondukter zbunio. (49)

KU: Das hat den Schaffner verwirrt.

ZT:0

23. AT: Pjevai on s njima. Ispod naocala na o¢i mu iskocise dvije debele suze. (83)

KU: Auch er [der Schaffner] singt mit ihnen. Unter seiner Brille erschienen zwei dicke
Trénen.

ZT: Er wollte an der Freude der Kinder teilnehmen. (52)

4.3.5 Prdzisierung der Sprache

Thomson-Wohlgemuth (2009, S. 147) erwihnt die Prazisierung der Sprache bzw. Kiirzung von
Textteilen (insbesondere von solchen, die ideologisch problematisch sind) als eine oft
vorkommende Ubersetzungsstrategie, und sie ist auch in Der Zug im Schnee erkennbar.
Einerseits werden kurze Sitze ausgelassen, die bereits Gesagtes beschreiben oder
paraphrasieren, andererseits wird ein ganzer Textteil (ca eine Seite lang) ausgelassen, in dem
beschrieben wird, wie am Anfang der Zugreise weitere Passagiere in den Kinderwagon

einsteigen und von den Kindern oder dem Schaffner in andere Wagons umgesetzt werden.

5. Schlusswort
Die in dieser Arbeit analysierten Modifizierungen in der DDR-Ubersetzung von Mato Lovraks
Vlak u snijegu weisen auf, dass hinter den ausgelassenen und modifizierten Elemente eine
nachvollziehbare Logik besteht, die sowohl dem geschichtlichen als auch dem
literaturwissenschaftlichen Kontext der Zeit bzw. der 1950er Jahren in der DDR entspricht: die

Befolgung der Richtlinien des sozialistischen Realismus und der beiden zur Ubersetzung
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verfassten Gutachten. Die oben dargestellten Beispiele aus dem ZT zeigen, dass ein Grof3teil
der Modifizierungen von den allgemeinen Richtlinien des sozialistischen Realismus ausgeht
und ein proportionell kleiner Anteil der Modifizierungen auf die Angaben der Gutachter
eingeht. Bestimmte ausgelassene Textteile enthalten mehrere problematische Aspekte (z.B.
beschreiben sie einerseits die Wichtigkeit von Nahrungsmitteln flir die Kinder und gleichzeitig
deuten sie auch auf die sozialen Unterschiede zwischen den Kindern hin) und konnten so in
mehrere Kategorien eingeordnet werden. Die Analyse zeigt, dass sich die Anderungen teilweise
mit den Forschungsresultaten von Thomson-Wohlgemuth (2009) decken: ausgelassen und
modifiziert wurden Beschreibungen von sozialer Ungleichheit; Dramatisierung oder
sentimentale Beschreibung der Geschehnisse und schlieBlich Darstellungen von Gewalt. Die
Empfehlungen des Gutachters befolgend wurde der Handlungsort eindeutig gemacht und die
Handlungszeit modifiziert, wihrend die gegensétzlichen Merkmale der Protagonisten gemildert

wurden, um die Kindergemeinschaft realistischer zu gestalten.

Neben den nach dem Gutachten und den Richtlinien des sozialistischen Realismus
durchgefiihrten Modifizierungen im Text wurden weitere festgestellt, die mit dem sozialen
Umfeld und dem Alltag in der DDR verbunden werden kdnnen: 1) Textteile, in denen Médchen
und Frauen als das schwiéchere Geschlecht dargestellt werden; 2) Stellen, die mangelnde
Hygiene oder die Notwendigkeit einer Hygieneaufsicht unter den Kindern beschreiben; 3) der
hohe Stellenwert von Essen und Nahrungsmitteln; 4) Elemente der Charakterisierung des
Schaffners als eines staatlichen Beamten. Von Thomson-Wohlgemuth (2009) genannt und auch
in dieser Analyse zu erkennen ist die Préizisierung der Sprache. ,,Da gab es irgendwo in
Jugoslawien ein groBes Dorf.* — dieser in die Ubersetzung einfiihrende und im Titel dieses
Beitrags genannte Satz kann als indikativ fiir den ganzen Text betrachtet werden — er spezifiziert
den Handlungsort (wie im externen Gutachten verlangt wurde) und betont so von Anfang an
die Trennung zwischen der ,,entfernten* Welt im Roman und der realen Welt der Leser*innen
in der DDR. Dadurch sollen die jungen Leser*innen bei bestimmten Umstinden und
Geschehnissen im Roman wissen, dass sie im weit weg liegenden Jugoslawien vorkommen und
dass es ,,bei uns“ in der DDR anders ist bzw. dass diese Umsténde und Geschehnisse dort nicht

Zu erwarten sind.

Da bei der Forschung fiir diesen Beitrag keine weiteren Analysen von DDR-Ubersetzungen von
jugoslawischen Texten gefunden wurden, bestehen keine Erkenntnisse, mit denen die hier

vorgelegten Forschungsresultate zu vergleichen wiren. Beim Vergleich mit den
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Forschungsresultaten von Thomson-Wohlgemuth sind Parallelen in bestimmten Punkten
erkennbar, Unterschiede waren jedoch von Anfang an zu erwarten, da sich die Herkunftslander
der AT (wenigstens in ihrer politischen Ausrichtung) unterscheiden. Aus diesem Grund haben
die dargestellten Analyseergebnisse keinen représentativen Charakter, sondern geben eine auf
einer ganzheitlichen Analyse basierte Einsicht in die Besonderheiten der Ubersetzungen von
Texten der jugoslawischen (Kinder)Literatur in der DDR. Weitere Forschung ist nétig, um
RegelmaBigkeiten zu entdecken bzw. die hier dargestellten Erkenntnisse zu bestdtigen und

durch zuséatzliche zu erweitern.
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Structured Abstract

Walter Benjamin explains in the preface to his own translations of Baudelaire's Tableaux
Parisiens that it is the task of the translator to find and release in his own language that pure
language which is under the spell of another, to liberate the language imprisoned in a work in
his re-creation of that work (2022, p. 17f). But what happens when the translator is affected
and, to some extent, limited by factors outside the language itself such as politics that do not
allow them to, as Benjamin himself says, release their own language or that make them adapt
their translations to censorship. The following paper investigates Barbara Sparing's German
translation of Mato Lovrak's Yugoslawian children's book Vlak u snijegu [A Train in the Snow]
(1933) in the GDR. The translation was published in 1959 by the Berliner Kinderbuchverlag
under the title Der Zug in Schnee. The analysis in this paper focuses on the alterations and
deviations as well as omissions from the original text and offers explanations for possible
reasons to introduce these changes. The starting point and the hypothesis is that some of the
changes in the target text may be traced back to the conventions of the socialist realism of the
time, a dominant and accepted literary paradigm in the context of the GDR in the 1950s on the
one hand, while on the other, the reasons for these alterations may lie in the assessments made
by the publishers or other stakeholders outside the publishing industry that criticized some
aspects of the original text. The alterations that cannot be explained on the basis of these two
sources may be connected with the socio-cultural context of the GDR, i.e. the everyday life as
well as the censorship that influenced the writing as well as the translating processes in the
GDR. Methodologically, the paper relies on the analysis of the socio-political context, i.e. the
context outside of the literary, for both the target text as well as the original. On the other hand,
the analysis also considers the detailed comparison of both text levels with special consideration
of Thomson-Wohlgemuth's guidelines (2009), which he identifies in translations of English
source texts that were employed by assessors to define literary works that were worthy of
translating. According to these guidelines, it can be concluded that the texts chosen for
translation have to contain elements that correspond with the conventions of the socialist
realism, whilst emphasizing also the elements that represent the non-socialist orders in a
negative light (Thomson-Wohlgemut, 2009, p. 125).

The paper will thus examine Sparing Antkowiak's translation in the light of Thomson-
Wohlgemut's guidelines as well as in the light of the two assessments tat were handed in to the
publisher with the translation proposal. Antkowiak, (born Sparing) worked as a proofreader and
translator in the GDR from 1959 to 1990 and the here analyzed translation of the Yugoslaw
author Mato Lovrak's novel A Train in the Snow is one of her earlier ones. The source text is a
well-known children's book that was written in 1933 and contain a realistic narrative discourse
that stems from Lovrak's experience as a village teacher in Croatia of the time. The study
focuses on a corpus of modified and omitted parts of the source and target text and on the
possible interpretation and explanation of causes for these alterations.
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Abstract

The field of language studies has increasingly acknowledged the
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language learning outcomes. However, an examination of the
literature reveals that the influence of language, culture, and
mentality on language studies and effective communication is not
adequately researched. Through the sociocultural theoretical lens,
interview responses, and interpretive qualitative thematic analysis,
this study researched three underpinning research questions. The
findings reveal that cultural scaffolding, characterized by the
integration of cultural narratives and practices into language
teaching, significantly enhances learning by making it relevant and
engaging. On the influence of mentality on language learning,
attitudes, beliefs, and the educational environment's cultural
attitudes shape learners' motivation and engagement. An adaptive
mentality, marked by openness and respect for cultural diversity,
emerges as crucial for navigating communication barriers,
especially in multicultural corporate settings. The analysis further
demonstrates that effective communication in such environments
requires more than linguistic competence; it demands an
understanding of cultural nuances and the flexibility to adapt
communication styles accordingly. Language serves as a cultural
mediator, facilitating not only the exchange of information but also
cultural empathy and understanding.
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Language, Culture, and Mentality: The Three-Dimensional Axis of Language Studies and Effective
Communication

Introduction

The word "language” has a fascinating linguistic history. It can be traced back to Middle
English, where it was known as "langage,” and Middle English borrowed this term from Old
French, specifically "lange™ or "language.” In turn, Old French inherited it from Latin, where
"lingua™ denoted "tongue" or "speech.” The Latin word "lingua” has even deeper roots in older
Indo-European languages. Its origin can be linked to the Proto-Indo-European root
"dnghwehas," a term associated with the act of speaking or the concept of a tongue. Language
is a fundamental tool for human communication and is essential for the transmission of culture,
knowledge, and ideas (Giirbiiz et al., 2023). It plays a crucial role in human society and is an
area of study in fields such as linguistics and anthropology. Human interaction is woven through
language, culture, and mentality. These elements do not operate in isolation; rather, they form
a complex, dynamic relationship that shapes and is shaped by human communication (Maroof
et al., 2023).. The study of this triadic relationship is essential for understanding not just the
mechanics of language, but also the deeper, more nuanced aspects of communication that
transcend words and grammatical structures. This paper aims to dissect and examine these
components both as individual entities and in their interconnected states, providing insights into
how they collectively influence and define effective communication. Language serves as the
primary tool for communication, a vehicle for expressing thoughts, emotions, and intentions
(Athanasopoulos et al., 2015). It is through language that humans can convey complex ideas,
share knowledge, and foster social bonds. However, language is not a static entity; it evolves in
response to various factors, including cultural shifts, technological advancements, and changes
in societal norms (Fuhrman et al., 2011). This fluid nature of language highlights the importance
of understanding its role not just as a means of communication, but as a reflection of the society
in which it is used. Culture provides the context within which language operates. It encompasses
the values, beliefs, practices, and social norms of a community, shaping the way language is
used and interpreted. Culture influences language at every level, from the selection of words
and phrases to the construction of sentences and the development of narrative styles (Sepora et
al., 2012). The relationship between language and culture is symbiotic; language is a tool for
cultural expression, while culture imbues language with meaning beyond its literal
interpretation. Understanding the cultural context is crucial for effective communication, as it
enables individuals to grasp the intended meaning and emotional nuances of the language used
(Danziger, 2011). Mentality, or the cognitive framework through which individuals perceive

and interpret the world, plays a critical role in language use and comprehension
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(Athanasopoulos et al., 2015). This encompasses cognitive processes such as perception,
memory, and reasoning, as well as psychological factors like emotions and attitudes. The
mentality of language users influences how they encode and decode messages, the linguistic
choices they make, and how they interpret the subtleties of meaning in communication. It also
affects the ability to navigate cross-cultural interactions, where differences in mentality can lead

to misunderstandings or misinterpretations.

Within the vast expanse of language studies and communication research (Akilandeswari et al.,
2015; Ponsonnet, 2022; Sepora et al., 2012), a discernible void underscores the intricate dance
between cultural dimensions, individual mentality, and the essence of language itself. This
interstice not only signals a ripe avenue for scholarly exploration but also delineates the
foundational queries that this paper seeks to address. The academic landscape, while rich in its
diversity of inquiry, reveals a notable dearth of fully integrating cultural dimensions within the
frameworks of language teaching and learning. The nuanced ways in which cultural
underpinnings sculpt pedagogical methodologies and influence language acquisition outcomes
remain insufficiently charted territories. This gap in the literature necessitates an empirical
investigation that bridges cultural theory with practical language education strategies, aiming
to enhance both teaching efficacy and learning experiences. Simultaneously, the role of
mentality spans cognitive styles, psychological traits, and individual learning preferences
(Ponsonnet, 2022). The prevailing focus on linguistic and social determinants has
overshadowed the profound impact of cognitive and psychological factors on language learning
processes and outcomes. This oversight illuminates a research problem of considerable
magnitude: the need to delve into the cognitive and psychological dimensions of language
learning, which could pave the way for more personalized and effective educational practices.

Furthermore, the literature reveals an insufficient understanding of how language, culture, and
mentality coalesce to facilitate or impede effective communication. The dynamic and
synergistic interplay among these three dimensions is pivotal to navigating the complexities of
human interaction, particularly in a world increasingly characterized by cultural and linguistic
diversity. Yet, comprehensive research that elucidates this triadic relationship and the
mechanisms through which it influences communication effectiveness remains limited. This
gap in academic inquiry underscores a pressing research problem: deciphering the multifaceted
nature of communication across diverse cultural and mental landscapes to identify strategies
that surmount barriers and foster understanding. The confluence of these gaps and research

problems underscores the imperative for an interdisciplinary exploration that transcends
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traditional boundaries in language studies. By examining the interconnections between
language, culture, and mentality, this paper aims not only to bridge existing divides in the
literature but also to illuminate paths towards more effective communication and language
education practices. Such an endeavour holds the promise of enriching our collective
understanding of the human condition, facilitating better educational outcomes, and enhancing
interpersonal and intercultural communication across the globe. Building upon the identified
gaps and research problems within the realms of language studies, culture, and mentality, this
research aims to navigate the intricate intersections of these domains. Consequently, we
articulate the following objectives and research questions, designed to unravel the complex
dynamics at play and offer insights into enhancing language teaching, learning, and effective

communication across diverse cultural and cognitive contexts.

1. To investigate the cultural dimensions of language teaching and learning
2. To understand how mentality influences language teaching and learning
3. To examine how language, culture, and mentality influence effective communication

Research questions

1. What cultural dimensions influence language teaching and learning?

2. How do people’s mentality influence language teaching and learning?

3. How do language, culture, and mentality influence effective communication?
The rest of the study is organized as follows; section 2 presents a review of the language
literature with a focus on the aforementioned three dimensions; the section highlights the
theoretical foundation of the study with a focus on the sociocultural theory as a lens; the
methodology used is explained in section 4; section 5 also presents the data in the form of a
case study descriptions; section 6 presents the thematic analysis of the case study; the
subsequent sections present the discussion of the findings, review of the research questions,

implications, contributions, key insights, and conclusions.
Literature Review
Language, Culture, and Mentality

Language, culture, and mentality are interconnected dimensions in language studies and
effective communication. Effective communication is crucial for the success of organizations
and programmes, including service quality initiatives (Giirbiiz et al., 2023). Communication
involves the transfer of meaning and depends on understanding between the sender and receiver

(Akilandeswari et al., 2015). Emotions, environment, and technical characteristics of the

80



Dil, Kiiltiir ve Zihniyet: Dil Calismalari ve Etkili lletisimin Ug Boyutlu Ekseni

medium play a role in enhancing organizational performance through effective communication
(Bouajjar, 2023). Language enables us to represent our world and shapes social life, while
discourse unfolds in interaction and influences societies, politics, and markets (Shinde et al.,
2016). Language and culture serve as sources for constructing various types of discourse, such
as artistic, political, and religious, which reflect the values and dominants of ethnic groups
(Ponsonnet, 2022). The triad of language, culture, and discourse forms a complex continuum
that facilitates efficient communication among participants. The intricate interplay between
language, culture, and mentality has long captivated scholars across various disciplines, leading
to the development of rich theoretical frameworks and a diverse range of empirical research
studies. This section delves into the pivotal works and emerging trends that explore the dynamic
relationships among these three domains, elucidating how they collectively influence human

cognition, communication, and societal structures.

The Sapir-Whorf Hypothesis, or linguistic relativity, suggests that the language one speaks
profoundly influences one's thought processes and perceptions of the world (Lucy, 2001).
While early foundational works by Sapir and Whorf laid the groundwork for understanding the
impact of linguistic structures on cognitive patterns, subsequent research has nuanced these
claims, promoting a more moderate influence where language shapes but does not strictly
determine cognitive processes. In recent years, studies have explored the relationship, with
researchers like Athanasopoulos et al. (2015) and Casasanto (2016) providing evidence that
supports a flexible interaction between language and thought, contingent on context and
exposure. Cultural psychology has significantly contributed to this discourse, examining how
cultural contexts shape mental processes and behaviours. Building on the seminal work of
Markus and Kitayama on independent and interdependent self-construals, recent research by
Varnum et al. (2020) and Gelfand et al. (2018) has further elucidated how culture influences
cognition, emotion, and motivation, reinforcing the idea that mentality and behaviour are deeply

embedded within the cultural milieu.

Empirical studies in the past decade have delved into how language affects cognitive domains
such as spatial reasoning, time perception, and numerical understanding. Researchers like Haun
et al. (2018) and Boroditsky & Gaby (2018) have continued to show that speakers of languages
with distinct spatial orientation systems differ in their navigational skills and spatial cognition,
affirming and expanding upon earlier findings by Levinson and Majid et al. Similarly, recent
investigations into time perception, such as those by Fuhrman et al. (2021), provide updated

evidence that language influences how individuals conceptualize time, employing varying
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spatial metaphors across different languages. The study of cross-cultural communication has
also evolved, with recent research emphasizing the role of cultural norms and values in shaping
language use and interpretation. Studies by Uskul & Kikutani (2019) and Ishii (2018) build on
Hall's distinction between high-context and low-context cultures, exploring how these
differences affect communication in today's globalized world. Similarly, recent work by
Nguyen & Blum (2020) extends Tannen's analysis of conversational styles, examining how
digital communication mediums have influenced cultural preferences for directness and the use

of silence.

In the realm of language learning and bilingualism, recent research continues to uncover how
mentality interacts with linguistic proficiency. Beyond Cummins' foundational distinction
between BICS and CALP, studies by Antoniou et al. (2019) and Bak (2020) suggest that
bilingualism and multilingualism confer cognitive advantages, such as enhanced executive
control and mental flexibility, further demonstrating the deep interconnections between
language, mentality, and cognitive development. Within language education, the integration of
cultural dimensions into teaching methodologies remains a critical focus. Echoing Byram's
model of intercultural communicative competence, recent studies by Liu (2021) and Ham &
Nguyen (2020) have explored the implementation of culturally responsive teaching practices,
highlighting their effectiveness in fostering linguistic and intercultural skills in an increasingly
diverse student population. The advent of the digital age has introduced new dimensions to the
study of language, culture, and mentality, with emerging research exploring the impact of
digital communication tools on language use, cultural exchange, and cognitive processes. The
works of Thorne & Reinhardt (2018) and Zheng & Zhan (2020) investigate how social media,
online gaming, and virtual reality platforms offer novel contexts for studying language learning,

cultural identity formation, and intercultural communication in the digital era.
Gaps in the Literature

The burgeoning field of language studies has increasingly acknowledged the integral roles of
cultural competence and mentality in shaping language learning outcomes. However, a
meticulous examination of the literature reveals persistent gaps that this research aims to fill,
guided by its objectives to investigate the cultural dimensions of language teaching and
learning, understand the influence of mentality on these processes, and examine their collective

impact on effective communication.

Despite the recognition of cultural competence as foundational in language education, as

advocated by Byram (2017) and Kramsch (2018), there exists a notable paucity of empirical
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studies delving into the pragmatic application of cultural theories within the classroom.
Specifically, the literature seldom provides an in-depth exploration of how educators, acting as
cultural mediators within the Zone of Proximal Development (ZPD), tailor their pedagogical
practices to accommodate the diverse cultural backgrounds of learners. This study seeks to
bridge this gap by offering a granular investigation into the cultural dimensions that underpin
language teaching and learning, thereby extending theoretical frameworks into actionable
pedagogical strategies. Moreover, the role of mentality in influencing language learning
experiences, while acknowledged by scholars such as Mercer & Dornyei (2020), demands
further exploration, particularly regarding the sociocultural scaffolding mechanisms that shape
learners’ mindsets. Existing literature, though insightful, often stops short of providing a
comprehensive understanding of how these mental frameworks interact with pedagogical
practices to influence language acquisition. This research aims to illuminate the dynamic
interplay between mentality and language learning, enriching the discourse on the sociocultural
underpinnings of mindset development within educational settings. The integration of learners'
cultural narratives and artefacts in language teaching, a concept resonant with Vygotsky's
theories as revisited by Lantolf & Thorne (2020), presents another area ripe for exploration.
While the significance of cultural integration for enhancing linguistic and intercultural
competencies is recognized, detailed studies on how these cultural elements facilitate effective
communication are sparse. This study endeavours to fill this void by examining how language,
culture, and mentality converge to influence communication effectiveness, providing insights

into the practical implications of these intersections for language education and beyond.

Lastly, the extant literature often overlooks the broader ecosystem of language learning,
particularly the roles of community and family as co-participants in the educational process, a
gap highlighted by Kozulin et al. (2019). Recognizing the sociocultural theory’s emphasis on
the collective aspect of learning, this research seeks to explore how language acquisition
extends beyond the classroom to involve a network of social interactions, thereby addressing
the need for a more holistic understanding of language education within diverse sociocultural
landscapes. By addressing these identified gaps, the present study articulates a focused research
problem: the imperative for an in-depth exploration of the interplay between cultural
dimensions, mentality, and their influence on language teaching, learning, and effective
communication. In doing so, this research not only seeks to bridge the existing gaps but also to
make substantial contributions to the discourse on language, culture, and mentality. Through a

meticulous investigation guided by the outlined objectives, this study promises to enrich our
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understanding of the multifaceted relationships that define language education and
communication, offering valuable insights and strategies for educators, policymakers, and
scholars engaged in this interdisciplinary field.

Theoretical Foundation
The sociocultural theory

The theoretical foundation of this study is anchored in Sociocultural Theory, a framework that
posits learning as a fundamentally social process, deeply embedded within and inseparable from
the cultural, historical, and institutional contexts in which it occurs. Originating from the work
of Lev Vygotsky in the early 20th century, Sociocultural Theory has profoundly influenced
contemporary understanding of cognitive development and education, emphasizing the critical
role of social interaction and cultural tools in the process of learning. Vygotsky's (1978) seminal
concept of the Zone of Proximal Development (ZPD) is central to Sociocultural Theory. The
ZPD represents the difference between what a learner can do independently and what they can
achieve through interaction with more knowledgeable others, such as teachers or peers. This
concept underscores the importance of scaffolding in education, where support is tailored to the
learner's current level of competence and gradually withdrawn as they gain independence
(Vygotsky, 1978; Wood, Bruner, & Ross, 1976). Sociocultural Theory also highlights the role
of language as both a cultural tool and a medium of thought, facilitating cognitive development
and learning. According to VVygotsky, cognitive functions, particularly higher mental functions,
are initially social processes that become internalized through language (Vygotsky, 1981). This
perspective foregrounds the significance of language in shaping thought and underscores the

interdependence of language learning and cognitive development.

Further extending Vygotsky's ideas, contemporary scholars like Lantolf and Thorne (2006)
have explored the application of Sociocultural Theory to second language acquisition,
emphasizing the social nature of language learning and the pivotal role of interaction in the
development of linguistic competence. This body of work suggests that effective language
education transcends mere linguistic knowledge, incorporating cultural, historical, and social
dimensions to fully support the learner's development. The concept of mediated action, another
cornerstone of Sociocultural Theory, posits that human action and cognition are mediated by
cultural artefacts, signs, and tools (Wertsch, 1991). This notion is particularly relevant to
language education, where cultural narratives, texts, and practices serve not only as content to
be learned but also as a means for cognitive development and socialization into cultural

practices.
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In applying Sociocultural Theory to the study of language, culture, and mentality, this research
draws on the theory's emphasis on the social and cultural dimensions of learning. By
investigating how cultural scaffolding, language as a mediating tool, and the social nature of
learning environments contribute to language acquisition and effective communication, this
study seeks to expand our understanding of the dynamic interplay between these elements. This
theoretical foundation supports the exploration of how educators can act as mediators within
the ZPD, adapting their teaching strategies to the cultural and cognitive needs of learners. It
also provides a lens through which to examine the influence of mentality on language learning,
highlighting the role of social and cultural contexts in shaping learners' attitudes and

motivations.
Methodology

The choice of a qualitative approach was justified on several grounds. Firstly, the study aimed
to explore complex sociocultural phenomena that required an in-depth understanding of
participants' experiences and perspectives, which are best captured through qualitative methods.
Secondly, the sociocultural theory framework necessitated an approach that could account for
the nuances of social interactions, cultural contexts, and mentalities, which quantitative
methods are less equipped to capture. Lastly, the qualitative approach allowed for the flexibility
needed to adapt to the diverse settings of the study, facilitating a rich and nuanced understanding
of the research questions.

Study Setting

The setting for this study was chosen to reflect the diverse linguistic and cultural landscape of
Ghana, which provides a rich backdrop for examining the sociocultural dynamics of language
and communication. The study was conducted in three distinct environments: a secondary
school in Accra known for its language education programmes, a community involved in
language and cultural preservation, and a multinational corporate office located in the capital
city. This selection allowed for the examination of language and communication across
educational, social, and professional contexts, offering a broad perspective on the

sociocultural influences at play.
Participant Selection

Participants were purposively selected to include a range of perspectives on language and
communication within these settings. In the educational context, participants included language

teachers, students, and parents. For the community setting, local cultural figures, such as

85



Language, Culture, and Mentality: The Three-Dimensional Axis of Language Studies and Effective
Communication

storytellers and festival organizers, were chosen, along with residents who actively participated
in cultural practices. Within the corporate setting, a cross-section of employees from various
departments, including customer service, project management, and human resources, were
selected. This purposive sampling strategy was justified by the need to gather in-depth insights
from individuals directly engaged with the phenomena under study, thereby ensuring rich,
contextually grounded data. The study engaged a diverse group of participants across various
age groups, educational backgrounds, occupations, and ethnicities, as summarized in Table 1.
A total of 100 participants were purposively selected to represent different stakeholders relevant
to the research questions. The participant group consisted of 15 teachers with an age range of
25 to 60 years. This group was almost equally split by gender, with eight females and seven
males. The teachers' educational qualifications varied from Bachelor's to Master's degrees, with
years of experience ranging from 3 to 25 years in the educational sector. They represented
several ethnic groups commonly found in Ghana, including Akan, Ga, and Ewe, and were

proficient in English and one or more local languages.

Students accounted for the largest participant group, with 30 individuals aged between 12 and
18 years, balanced in gender distribution with 15 females and 15 males. All students were
currently enrolled in secondary education and came from a mix of ethnic backgrounds,
including Akan, Ga, Ewe, and others, reflecting the typical diversity of a Ghanaian secondary
school. The parents’ group included 20 participants, also with an equal gender distribution.
Their ages ranged from 30 to 55 years, and they held educational levels from secondary school
to college. While their occupations varied, they all shared common linguistic abilities in English
and the major local languages, indicative of the linguistic landscape of the communities from
which they hail. Community members participating in the study numbered 10, with ages
spanning from 25 to 70 years, providing a generational perspective. This group was equally
split by gender and included cultural figures and residents who had significant experience in
community cultural activities, ranging from 10 to 50 years. Lastly, the corporate employees
group included 25 participants ranging in age from 22 to 55 years, with a slight female majority
(13 females and 12 males). Their education levels were predominantly Bachelor's or Master's
degrees. The years of experience in the corporate setting ranged widely from 1 to 30 years, and
their linguistic repertoire often included other languages alongside English and the major local

languages, reflecting the global orientation of the corporate environment.
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Table 1. Demographics of participants

Participa Total Age Gende Education Ethnici Years_of Occupati  Language
Numb Rang Experien
nt Group r Level ty on (s) Spoken
er e ce
. Akan, English,
Teachers 15 2560 8F/7TM Erfhe'orS/MaSt Ga, 3-25 Educators Twi, Ga,
Ewe Ewe
Akan, English
Students 30 1223 L9F/15  Secondary Ga, N/A Students  Twi, Ga,
M School Ewe, Ewe
Others
Akan, English,
Parents 20 3055 LOF/10  Secondary/Colle o, N/A Various  Twi, Ga,
M ge
Ewe Ewe
Communi Akan, Cultural English,
ty 10 25-70 5F/5M  Varied Ga, Oct-50 Figures, Twi, Ga,
Members Ewe Residents Ewe
Akan, . English,
Corporate 13F/12  Bachelor's/Mast  Ga, Varlou_s Twi, Ga,
Employee 25 22-55 : 1-30 Rolesin
s M er's Ewe, Corporate Ewe,
Others P Others

*F = Female, M = Male, N/A = Not Applicable

Data Collection

ata was collected from diverse groups using tailored approaches to ensure depth and relevance.
Semi-structured interviews were conducted with language teachers and corporate employees to
explore their professional experiences with integrating cultural dimensions in language
teaching and corporate communication. These interviews helped to understand the challenges
and effective strategies employed in multicultural educational and business settings. Similarly,
interviews with students and parents focused on personal experiences with language learning,
examining the influence of cultural narratives and mentality on their educational processes.
Focus group discussions were utilized to engage language teachers and students in a dynamic
dialogue, allowing them to share and contrast their views on the effectiveness of cultural
integration in language education. This method proved invaluable for uncovering collective
insights and group dynamics. In the corporate environment, focus groups facilitated discussions
on language use, cultural understanding in teamwork, and client interactions, highlighting
various communication styles and approaches to managing cultural diversity at work.
Participant observations were carried out among cultural figures and community members
during community events and language classes. These observations provided real-time data on
how cultural practices are woven into language use and the informal transmission of linguistic
and cultural knowledge. Each method was specifically chosen and applied to appropriate
participant groups to gather rich, context-specific information, laying a robust foundation for

the study’s thematic analysis. This detailed approach ensured a comprehensive understanding
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of the sociocultural dynamics influencing language teaching and learning across different

contexts.
Method of Analysis

Thematic analysis was employed as the primary method of data analysis, chosen for its
flexibility and suitability for qualitative research. This approach involved a systematic process
of coding data and identifying themes that were salient across the data set. The analysis was
conducted iteratively, moving back and forth between the entire data set, coded extracts, and
the analysis of individual themes, ensuring a rigorous and reflective engagement with the data.
The thematic analysis was guided by the principles of sociocultural theory, which provided a

theoretical lens for interpreting the findings.
Case Description

This case study delves into the influence of cultural dimensions on language teaching and
learning within the multifaceted educational landscape of Ghana, a country renowned for its
diverse linguistic and cultural tapestry and focusing on a language programme that integrates
local languages such as Twi, Ewe, and Ga with English the official language. The study
uncovers how cultural norms and values permeate language education practices. Ghana's
educational system reflects its colonial history and multicultural present, offering a unique
setting for exploring the language and culture relationship. The chosen language program aims
to promote bilingual or multilingual proficiency, underpinning the importance of cultural

heritage alongside global connectivity.
Cultural Dimensions in Language Teaching and Learning:

As the interviews commence, the resonant voice of Ms. Esinam, a seasoned language educator,
echoes through the corridors of our study. "Teaching is not just about transmitting knowledge;
it's about forging connections,” she reflects. Sarah's narrative unfolds as a masterclass in
navigating the intricate tapestry of cultural influences on language pedagogy. "I've come to
realize that understanding my students' cultural backgrounds is like deciphering a code. It
unlocks a deeper understanding of their motivations, challenges, and preferred learning styles."
Esinam’s sentiment is mirrored by Twumasi, a language learner who articulates the impact of

cultural dimensions on the learning experience.

"It's not just about vocabulary and grammar; it's about cultural context.
Language comes alive when you understand the nuances, the unspoken rules that

shape communication.”
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As the plot thickens, Aku, engaged in cross-cultural communication, adds another layer

to the narrative.

"Teaching and learning are not isolated acts; they are embedded in a broader
cultural context. Effective communication requires an awareness of these
nuances. It's about adapting your language and approach to resonate with

different cultural perspectives."

Through interviews with educators, students, and parents, the study highlights the vital role of
cultural dimensions in shaping educational experiences. Mr. Akwasi, a language teacher, also

emphasizes,

"Language is the soul of culture. In teaching our languages, we are passing on our

ancestors' wisdom, values, and ways of life."

This perspective showcases the intrinsic link between language instruction and cultural
transmission. Parents express appreciation for the programme's dual focus. Mrs. Adjoa

comments,

"It's essential for my children to master English for global opportunities, but
equally important is their fluency in our local language, which keeps them

connected to our roots."

Such sentiments illustrate the community's value of cultural identity and global participation.
Students report that learning languages within a cultural context makes the educational

experience more engaging and meaningful. Kofi, a student, reflects,

"Understanding the culture behind the words makes learning more interesting.

It's not just about language; it's about connecting with our heritage and others'."

Educators incorporate a variety of cultural artefacts and practices into their teaching
methodologies, from folk stories and traditional songs to historical narratives and cultural

festivals. Mrs. Mensah, a Twi teacher, shares,

"We integrate cultural teachings with language lessons. For instance, when
we teach proverbs, we delve into their meanings, origins, and applications

in daily life, offering students a deeper cultural understanding."

Balancing the educational emphasis between local languages and English presents challenges,
particularly in ensuring adequate resources and teacher expertise across languages. Mr. Akwasi

notes,
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"While we strive for balance, disparities in materials and training for local

languages versus English can affect our effectiveness.”

Community events, such as cultural festivals and local storytelling nights, further enrich
students' learning experiences. These events offer practical contexts for applying language
skills and deepening cultural understanding, creating a vibrant, interactive learning ecosystem.
The programme also addresses the challenges of navigating multiple linguistic and cultural
identities. Amavi, a student who speaks Ewe at home but is learning Twi and English at school,

reflects on her journey:

"It can be challenging to switch between languages and cultures, but it's also

empowering. | feel like I can communicate and belong in different worlds."”

While the programme has garnered positive feedback, it faces challenges, including resource
allocation, teacher training disparities, and the need for a curriculum that equally values all
languages taught. Addressing these challenges requires systemic support and innovative

strategies to ensure all students have equitable access to quality language and cultural education.
The Influence of Mentality on Language Teaching and Learning:

This section of the case study focuses on how individual and collective mentalities influence
language teaching and learning within Ghana's multilingual and multicultural educational
landscape. Focusing on a secondary school in Accra that offers instruction in both local
languages (such as Twi, Ga, and Ewe) and English, this study aims to uncover the nuanced
ways in which students' and educators' mindsets impact the acquisition and teaching of

languages.

Educators consistently underscored the importance of fostering a positive learning environment
and cultivating a growth mindset among students. Madam Abena, a Twi language teacher,
emphasized the role of motivation and positive attitudes, noting that students who believe in
their capacity to learn a language tend to engage more actively and achieve higher proficiency
levels. She strives to celebrate small successes and highlight the real-life applications of
language skills, thereby encouraging students to see beyond the classroom's confines. Mr.
Ofori, an English teacher, addressed the challenge of language learning anxiety, particularly
among students apprehensive about making mistakes in a foreign language. He highlighted the
necessity of creating a classroom atmosphere where errors are viewed as integral to the learning
journey, thus helping students transition from a mindset of apprehension to one of exploration

and discovery. Parents play a pivotal role in shaping the mentality towards language learning.
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Mrs Adwoa, the mother of two students, spoke to the importance of setting expectations around
bilingualism, viewing it as both a valuable skill in the global landscape and a means of
preserving cultural identity. This dual perspective underscores the broader community's
influence, where cultural pride and the value placed on linguistic heritage significantly impact
students' attitudes toward language acquisition. Students' reflections provided insight into the
impact of mentality on their language learning experiences. Kwame, a final-year student, shared
his initial scepticism toward learning Ga, a local language he perceived as having limited utility.
However, his involvement in a community project through his language class transformed his
perspective, illustrating the profound effect of experiential learning on student motivation and
engagement. Similarly, Esi, a sophomore, highlighted the motivational boost she received from
her peers' positive attitudes towards language learning. This peer influence, facilitated by study
groups and collaborative learning activities, exemplified the communal aspect of mentality in
shaping educational outcomes. Nana Yaa, a language learner with a voracious appetite for

linguistic exploration, shares her journey.

"Learning a language is a mental gymnastics of sorts. Your mindset shapes the
trajectory of your learning. It's not just about memorization; it's about adopting a

new way of thinking."
Conversely, Elena, a language educator, reflects on the role of mindset in teaching.

"Instilling a growth mindset in my students is pivotal. Language learning is a
journey fraught with challenges, and having the right mentality can make all the
difference. It's about embracing the process, celebrating small victories, and

understanding that mistakes are stepping stones, not stumbling blocks."
Influence of language, culture, and mentality on Effective Communication:

Participants across various departments shared insights that illuminate the nuanced ways in
which language proficiency, cultural understanding, and an adaptive mentality collectively
enhance or impede effective communication. One poignant reflection came from Amina, a

customer service representative, who underscored the value of linguistic versatility in her role:

"Navigating between English and local languages such as Twi or Ga not only
augments our customer engagement but also fosters a sense of respect and

personal connection with our clientele.”
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This sentiment echoes the broader necessity for language adaptability in a multicultural
workplace, highlighting the direct impact of linguistic skills on customer relations and service
efficacy.

Equally, the case study sheds light on the subtleties of cultural influences on communication.
James, involved in project management, highlighted the importance of cultural context in

understanding and interpreting messages within the workplace. He noted,

"Grasping the cultural underpinnings that inform communication styles, such as
the preference for indirectness or the use of proverbs in Ghanaian discourse, is
vital. These cultural nuances, when misunderstood, can lead to
miscommunication among team members, especially those less acquainted with

these practices.”

The study further delves into the realm of cultural sensitivity and adaptation, regarded by
participants as crucial for navigating the complexities of a diverse workplace. Mary, from the
Human Resources department, detailed initiatives aimed at enhancing cultural competency

among employees:

"Through our cultural competency training, we've seen a transformation in
communication dynamics, fostering a more inclusive and understanding

workplace environment.”

An essential aspect of effective communication highlighted in this case study is the mentality
of openness and respect for cultural diversity. Kofi, a senior engineer, articulated the

significance of embracing a diverse mentality, stating,

"It's imperative to adopt a mindset that not only acknowledges diversity but
actively seeks to understand and respect it. Effective communication transcends
linguistic compatibility; it involves a genuine effort to comprehend others'

perspectives."

Despite the observed benefits of linguistic diversity and cultural understanding, the study
identifies persistent challenges, including language barriers, cultural misinterpretations, and
resistance to adapting communication styles. In response, the company has implemented
several strategies aimed at mitigating these challenges, such as language exchange initiatives,
cultural awareness workshops, and the development of a guide to multicultural communication

practices.
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Thematic Analysis of Case Description

The thematic analysis conducted on the case study presented in this paper is grounded in
sociocultural theory, which posits that individual cognition is deeply rooted in social
interactions and cultural contexts. By examining the relationship between language, culture,
and mentality within Ghanaian educational and corporate settings, this analysis seeks to identify

the factors that influence language teaching, learning, and effective communication.
Integration of Language and Culture in Education

The first case study, focusing on the cultural dimensions in language teaching and learning,
revealed the theme of 'Cultural Scaffolding as a Pedagogical Tool'. Educators utilized cultural
narratives and practices as scaffolds to support the language learning process, a clear reflection
of Vygotsky's concept that learning is facilitated by the provision of cultural tools. This
approach not only engaged students but also allowed them to navigate within their Zone of
Proximal Development (ZPD), progressing towards linguistic proficiency with the support of
more knowledgeable others. The community and family emerged as co-participants, reinforcing
the sociocultural assertion that learning is a socially mediated activity, extending beyond the

formal classroom into the informal spaces of home and community life.
The Role of Mentality in Language Acquisition

In the second case study, the influence of mentality on language teaching and learning was
dissected, uncovering the profound role of attitudes, beliefs, and expectations. The 'Attitudes
and Beliefs Shaping Learning Motivation' theme emphasized the notion that learners'
engagement is significantly influenced by their social environment's cultural attitudes and
educational practices. The transformative power of 'Social Interactions as Vehicles for
Mentality Transformation' was observed, where both peer influence and educator-student
dynamics served as catalysts for cultivating a conducive learning mentality. Furthermore, the
theme 'Cultural Identity and Language Learning' underscored the connection between language
proficiency and cultural identity, resonating with sociocultural theory's perspective on language

as a central element of cultural identity.
Effective Communication in a Multicultural Corporate Environment

The third case study delved into a multicultural corporate environment, highlighting the
'Cultural Contexts in Communication Practices'. Employees acknowledged the importance of
understanding cultural nuances and adapting communication styles to suit varied cultural

contexts, thereby enhancing the effectiveness of workplace interactions. The ‘Language as a
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Cultural Mediator' theme emerged, illustrating how language functions as a crucial tool for
mediating social interactions and cultural exchanges. Finally, 'Adaptive Mentality and
Interpersonal Understanding' was identified as a key factor in navigating communication
barriers, with openness and respect for diversity playing a vital role in overcoming potential

misunderstandings and fostering effective communication.

The analysis synthesized across the case studies illuminates the intricate connections between
sociocultural factors and their impact on language-related outcomes. By applying sociocultural
theory, the themes provide rich insights into how cultural scaffolding, mentality, and adaptation
to cultural contexts are pivotal in shaping language education and communication practices.
This blend not only reaffirms the relevance of sociocultural theory in understanding language
phenomena but also highlights the need for educational and communication strategies that are
responsive to the sociocultural realities of individuals and communities. The themes derived
from this analysis contribute to a deeper understanding of the sociocultural dynamics at play
and underscore the importance of considering these dynamics in the design and implementation

of language and communication programmes in multicultural settings such as Ghana.

Table 2. Cultural Dimensions in Language Teaching and Learning

Codes Code Categories Themes

Cultural understanding and  Cultural dimensions in Cultural dimensions in language

backgrounds education teaching and learning

Community involvement Community and family
participation
Language learning in Language learning in

cultural context informal spaces

Table 3. Influence of Mentality on Language Teaching and Learning

Codes Code Categories Themes

Role of positive attitudes Mentality in language Attitudes and beliefs shaping

and beliefs acquisition learning motivation
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Importance of social Social interactions as Social interactions as vehicles for
interactions vehicles mentality transformation

Cultural identity and Cultural identity and Cultural identity and language
language learning language learning learning

Table 4. Influence of Language, Culture, and Mentality on Effective Communication

Codes Code Categories Themes

Importance of language Effective communication Cultural contexts in

proficiency communication practices

Cultural nuances in Language as a cultural Language as a cultural

communication mediator mediator

Mindset of openness and Adaptive mentality and Adaptive mentality and

respect for diversity interpersonal understanding interpersonal understanding
Findings

The findings from our thematic analysis, grounded in sociocultural theory, underscore the
intricate interplay between language, culture, and mentality in shaping language teaching,
learning, and effective communication within Ghanaian contexts. In response to the gaps
identified in the existing literature shown in section two, this study addressed the following

research questions:

1. What cultural dimensions influence language teaching and learning?

2. How do people’s mentality influence language teaching and learning?

3. How do language, culture, and mentality influence effective communication?
To achieve the research purpose and provide solutions to the research questions, the study drew
on interpretive case study methodology, thematic analysis, and sociocultural theory as a
theoretical lens. The research questions were addressed by the study as follows:

1. Cultural dimensions influence language teaching and learning

From the thematic analysis of the case study focusing on Ghanaian educational settings, the
findings to the question of what cultural dimensions influence language teaching and learning
is encapsulated in the theme of 'Cultural Scaffolding as a Pedagogical Tool'. This theme reveals
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that educators leverage cultural narratives and practices as scaffolds to support the language

learning process. These cultural dimensions include:

Utilization of Cultural Narratives and Practices: Educators incorporate stories, traditions,
and practices from students' native cultures into language teaching. This approach not only
makes learning more relevant and engaging for students but also bridges new linguistic

concepts with familiar cultural contexts.

Community and Family Involvement: The analysis highlights the role of community and
family as integral co-participants in the language learning process. This suggests that language
teaching and learning are significantly influenced by the broader sociocultural environment,
extending beyond the formal classroom setting. The active engagement of family and
community members in educational activities reinforces language learning and underscores the

collective nature of educational development within a cultural context.

Cultural Identity and Language Learning: The theme also points to the relationship between
cultural identity and language proficiency. By integrating cultural content into language
education, educators not only teach a new language but also foster an appreciation of cultural

diversity, thereby reinforcing students' cultural identities and intercultural competence.

2. How mentality influences language teaching and learning

The significant impact of mentality, particularly attitudes and beliefs on language learning, is
encapsulated in the theme 'Attitudes and Beliefs Shaping Learning Motivation." This implies
that positive attitudes and beliefs foster students' motivation and engagement in language
learning. Interactions with peers and teachers also emerged as a factor that helps overcome
language learning anxiety and develop a growth mindset. Also, cultural backgrounds and
recognition of bilingualism were found to impact students’ motivation and engagement in
language learning. These findings align with recent research on growth mindset in education,
which shows that learners’ perceptions of their abilities significantly influence their learning
outcomes (Dweck, 2017; Yeager & Dweck, 2020). The transformative role of social
interactions in shaping a conducive learning mentality underscores the need for educational
environments that promote positive educational practices and peer influences, echoing the call
for a more nuanced understanding of the sociocultural factors influencing learner engagement

and motivation (Mercer & Ryan, 2015).

3. Influence of Language, Culture, and Mentality in Effective Communication
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The thematic analysis, particularly from the case study in a multicultural corporate
environment, directly addresses how language, culture, and mentality influence effective

communication. The key findings are:

Cultural Contexts in Communication Practices: The analysis revealed that an understanding
of cultural nuances and the adaptation of communication styles to these nuances are crucial for
effective communication. Awareness and sensitivity to different cultural contexts allow for

more nuanced and effective interactions.

Language as a Cultural Mediator: Language plays a pivotal role in mediating social
interactions and cultural exchanges. Effective communication in multicultural environments
relies on the use of language not just for information exchange but also for navigating cultural
differences and fostering mutual understanding.

Adaptive Mentality and Interpersonal Understanding: An adaptive mentality, characterized
by openness, respect for diversity, and a willingness to understand different cultural
perspectives, is essential for overcoming potential communication barriers. This mindset
facilitates the interpretation of messages within their cultural contexts and supports meaningful

intercultural interactions.
Discussion

The purpose of this study has been to understand the nexus between language, culture, and
mentality, emphasizing their collective significance in the realm of language studies and
effective communication. Guided by the Socio-Cultural Theory, the study explored the intricate
interplay of these elements, revealing educators as cultural mediators within the Zone of
Proximal Development (ZPD), which adapts teaching methods to diverse cultural backgrounds.
This finding builds upon and adds depth to the existing theories on cultural competence in
language education, such as those proposed by Byram (2017) and Kramsch (2018), by unveiling
the nuances of how educators navigate cultural nuances in instructional practices. Moreover,
this study contributes to the dialogue on culturally responsive pedagogy, aligning with Gay's
(2018) insights and extending our understanding of educators' experiences in diverse

classrooms.

The impact of mentality on language teaching and learning underscores the dynamic role of
mindsets in shaping language learning experiences. This study's observation of learners with
growth mindsets within the ZPD exemplifies the crucial role of social and cultural scaffolding

in cognitive development, echoing the findings of Mercer & Dornyei (2020) and extending the
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work of Blackwell et al. (2007) by highlighting sociocultural mechanisms that shape learners'

mindsets.

Furthermore, the importance of cultural context in educational practices was underscored. The
theme 'Cultural Scaffolding as a Pedagogical Tool' aligns with Vygotsky's notion, as recently
discussed by Lantolf & Thorne (2020), that integrating learners’ cultural experiences enhances
learning. In Ghanaian language classrooms, the use of cultural narratives and artefacts as
cognitive tools supported student learning within their ZPD, facilitating linguistic proficiency
and fostering cultural identity and intercultural competence. The study also revealed that the
collaborative nature of learning extends beyond the classroom to involve families and
communities, highlighting the collective aspect of learning emphasized by sociocultural theory
and supporting recent findings by Kozulin et al. (2019). This suggests that educational
programmes should actively engage with learners' cultural backgrounds and communities to

optimize learning outcomes.

Addressing mentalities in language learning, the study found that attitudes and beliefs
significantly affect engagement and motivation, supporting the sociocultural perspective on
internalized cultural values outlined by King & Mackey (2018). The transformational role of
social interactions as vehicles for mentality transformation illustrates language learning as a
multifaceted process, echoing the sentiments of Filippi et al. (2020) regarding the importance
of fostering positive learning environments. In examining the corporate setting, the study's
findings on the 'Cultural Contexts in Communication Practices' theme reaffirm the sociocultural
assertion that communication processes are culturally embedded, as discussed by Holmes &
O'Neill (2019). The mediating role of language in social interactions and the necessity of an
adaptive mentality for effective intercultural communication were emphasized, highlighting the
importance of intercultural competence in multicultural workplaces, a topic explored by Ang
& Van Dyne (2020). This discussion explains the sociocultural complexity in language
education and communication, aligning with recent research that calls for cultural, cognitive,
and attitudinal considerations into educational and corporate strategies. The findings suggest
that organizations in culturally diverse environments should foster intercultural competence,
possibly through training and the promotion of a diversity-valuing culture, as suggested by
Thomas & Peterson (2021).

Implications

The findings related to the cultural dimensions of language teaching and learning in Ghana

highlight the integral role of culture as both content and context in the educational process. The
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use of cultural scaffolding demonstrates that when students’ learning experiences are embedded
within their cultural context, they are more likely to be engaged and motivated. This
engagement is not merely academic; it is also personal, connecting students to their heritage
and identity through language. The implication is profound, suggesting that language cannot be
decoupled from its cultural roots if the goal is to achieve meaningful and lasting language
acquisition. The influence of mentality on language teaching and learning reveals that the
psychological disposition of both learners and educators can significantly impact language
acquisition outcomes. A growth mindset, or the belief in one’s ability to learn and improve, is
particularly crucial. The implication here is that educators need to create environments that
foster this mindset, which can be achieved through positive reinforcement, setting achievable
goals, and demonstrating the tangible progress of language proficiency. The findings also point
to the importance of social influences, such as peer interactions and teacher support, indicating
that language learning is a communal endeavour that thrives in a collaborative and supportive
atmosphere. The implications of the findings in terms of educational policy and curriculum
design are significant. The findings suggest that educational policies should encourage the
integration of cultural elements into language curricula to provide students with a more holistic
learning experience. Curriculum designers are prompted to consider local cultural practices,
narratives, and values as central components of language education. This culturally responsive
approach to language teaching can facilitate deeper learning and foster students' sense of
identity and belonging. For educators, the findings indicate the need for professional
development that equips them with the skills to incorporate cultural content effectively and to
cultivate a positive learning mentality among students. Training programmes should emphasize
the development of strategies to build students’ growth mindsets and leverage social
interactions for language learning. Teachers also need to be aware of their influence on students'
attitudes toward language learning and be trained to foster an inclusive and motivating
classroom environment. In the corporate sphere, the implications point to the necessity of
developing communication strategies that consider linguistic diversity and cultural differences.
Human resource managers and corporate leaders should prioritize cultural intelligence in their
teams, creating policies that encourage language learning and cultural exchange. Investment in
regular intercultural communication training could be essential for enhancing employees'
ability to navigate a multicultural workplace effectively. The role of community engagement in
language learning, suggests that language education initiatives should extend beyond formal
schooling to include community-based programmes. This could involve partnerships with

cultural institutions, local storytelling events, and other community activities that provide a
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real-world context for language use. Promoting lifelong learning through community
engagement can contribute to the preservation of cultural heritage and the continued
development of language skills throughout life. In theory, the findings from the case studies,
when viewed through the lens of sociocultural theory, offer valuable insights into the
multifaceted nature of language learning and communication. The implications drawn from
these insights provide actionable recommendations for educators, policymakers, corporate
leaders, and community organizers aiming to enhance language-related outcomes in a culturally

diverse context.
Conclusion, Contributions and Key Insights

This study explored the relationships between language, culture, and mentality, emphasising
their collective significant effects on language studies and effective communication. This
qualitative exploration of language, culture, and mentality within the Ghanaian context, as
presented through the lens of sociocultural theory, provided a comprehensive understanding of
the intricate dynamics that characterize language teaching, learning, and effective
communication. The thematic analysis conducted across three distinct case studies has revealed
the multifaceted ways in which cultural scaffolding enriches language education, how mentality
shapes language acquisition and the vital role of language proficiency and cultural sensitivity
in communication within multicultural environments. The study underlines the necessity of
integrating cultural dimensions into language teaching to enhance engagement and retention. It
highlights the pivotal role of educators in leveraging cultural narratives and practices to scaffold
language learning, thereby fostering a deeper connection between students and their linguistic
heritage. The findings also emphasize the significant impact of individual and collective
mentalities on language learning, where attitudes, expectations, and beliefs either facilitate or
hinder language acquisition. In corporate settings, the ability to effectively communicate across
cultural divides is shown to be dependent not only on linguistic abilities but also on cultural
understanding and a flexible, open-minded mentality. The implications for educational and
organizational practices are clear and far-reaching. Educational policies should be designed to
foster a culturally rich learning environment, while teacher training programmes should place
greater emphasis on developing culturally responsive teaching competencies. This study also
opens avenues for future research, suggesting the need for further investigation into the long-
term impacts of culturally integrated language programmes on students' cognitive and social

development.
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metinlerdeki artan talepler, ceviri projelerindeki hacmi de aym
oranda artirmistir. Bu kapsamda kendilerini ¢ok daha zaman kisith
bir ortamda mesleklerini ifa ederken bulan terciimanlar,
teknolojinin miimkiin kildig1 yeni alternatifleri de alana entegre
etmek durumunda kalmislardir. Bu noktada ceviribilimin giincel
konularindan sayilan makine ¢evirisi (MT; Machine Translation) ve
bilgisayar destekli ¢eviri araglari (BDC), ¢eviri siirecini
otomatiklestirerek ve kolaylastirarak ¢evirmenlerin lizerindeki bu
yiikii hafifletmekte ve bu alanin gelecegini sekillendirmedeki
onemli roliinii ortaya koymaktadir. MT'nin bu yayginligi, ancak
birgok zorlugun ardindan elde ettigini de belirtmek gerekir. Bu
durum ¢eviribilimde biiyiik bir degisim yaratmigtir. Ceviri alanini
her ne kadar etkilese de makine cevirisi paylasilan veri politikasi
nedeniyle hala agiklanamayan etik sorunlara sahiptir. Bu sistem ile
her etkilesim depolanmakta ve bagka kullanicilar tarafindan da
kullanilabilmektedir. Bunlar1 géz 6niinde bulundurarak bu makale
makine ¢evirisinin tarihsel gelisimi ile birlikte etik agidan
tartismasini ortaya koymaktadir.

Anahtar Kelimeler: Ceviribilim; Makine Cevirisi (MT); MT
Tarihi, Bilgisayar Destekli Ceviri (BDC) Araglari; MT Etigi

* Etik Beyan: * Bu calismanin hazirlanma siirecinde bilimsel ve etik ilkelere uyuldugu ve yararlanilan tiim ¢aligmalarin
kaynakgada belirtildigi beyan olunur.
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Introduction

Machine translation (MT) is one of the popular issues in the translation community. It basically
refers to "computerized systems responsible for the production of translations with or without
human assistance™ (Hutchins, 1995, p. 431). That is to say, it makes use of artificial intelligence
and some algorithms to automatically generate translations from one language to another
without requiring human intervention. In the words of (Hatim & Munday, 2004, p. 217),
““Machine Translation started out with the hope and expectation that most of the work of
translation could be handled by a system which contained all the information we find in a
standard paper bilingual dictionary’’. However, the fact that it only offered raw translation
turned this system into an extension of computer-assisted translation (CAT) tools which make
the translation process structured with their many features mentioned below. Additionally, there
are machine-aided human translation (MAHT) and human-aided machine translation (HAMT)
systems. They are often considered ambiguous and, consequently, have merged into a single

term called computer-assisted translation (CAT), encompassing both systems.

MT and CAT diverge because the core of the above-mentioned systems is MT, which assumes
the upper automation of the translation process. To elaborate more, CAT is composed of some
tools that are intended to assist human translators in the translation process. Within these tools,
translation is generated by the software and presented to the translator with separate segments
—aphrase, sentence, or paragraph, and the translator can use the tool for editing, managing, and
storing translations. Thus, it is worth mentioning that CAT tools and MT have made the
translation process easier and faster. Regarding the advantages of CAT tools, Mohammed,
Samed, and Mahdi (2020, pp. 1084-1085) state that CAT tools are consistently employed to
disburden and expedite the translation process, offering advantages for both translators and
clients. They not only save translators valuable time but also reduce the overall cost of the
translation service. However, it appears to be neither puzzling nor surprising that the integration
of such a newly-coined and improved term as machine translation into the translation market
has caused new discussions to spring up. At the end of the day, the concept of machine
translation encapsulates many different stratifications that have remained undiscussed. Given
that each budding field brings about new challenges which necessitates to be confronted and
resolved, it is of vital importance to address the unresolved questions in the new field. For
instance, taken machine translation into account, tapping into the shared data policy which has
come to be rarely pronounced till the machine translation evolution, both the professionals and

clients seem to have been drawn into a relentless discussion with regard to the ethical aspect of
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the process. At the end of the day, MT makes use of a shared data policy formed through
previously-handled translation activities by many users, jeopardizing their data. Therefore,
some clients tend to demand that machine translation is not used by the professionals assuming
their projects. By relying on these, ethical issues regarding machine translation have been

discussed in this paper after giving a brief history of MT.
History of Machine Translation

Without any doubt, MT and CAT tools have not immediately gained this popularity and offered
the benefits they include. It has taken years and many experiences to reach that position. Though
dreamt in the seventeenth century, it was only in the late twentieth that the concept of machine
translation materialized (Hutchins, 1995). Leon Dostert (1957), who was one of the prominent
scholars that joined in the research project to design a machine translation in Georgetown
University states in his article that it was only the last couple of years that the notion of machine
translation sparked a rampant interest in the academic circles, prompting a research and
improvement to be accelerated. The growing interest within the promising field of machine
translation has gained such a traction that it soon has become an interdisciplinary field, in which
many professions have collaborated. As Chéragui (2012) notes, “[o]ver the years, Machine
Translation has been a focus of investigations by linguists, psychologists, philosophers,
computer scientists and engineers” (p. 160). Nonetheless, the background of MT poses some
uncertainty due to the lack of reliable sources in this field. As support to this claim, Harold L.
Somers (1997, p. 115) alleges that the information available on MT was relatively limited, with
pertinent articles found in journals focusing on related or contributing fields such as
computational linguistics, translation studies, human-computer interfaces, and software
engineering. The scarcity of these articles made it feasible for individuals to stay well-informed

on all pertinent content.

The story of MT began in 1933 when Soviet scientist Peter Troyanskii introduced a mechanical
translating machine to the Academy of Sciences of the USSR. It was a necessarily simple
invention with cards in four different languages, a typewriter, and an old-school film camera,
but it was considered useless by the USSR. In the meanwhile, Troyanskii passed away while
trying to finish his invention. In 1949, the pioneers of MT, such as Warren Weaver, proposed
using computers to translate text by breaking it down into smaller units and processing them
systematically. As described by the Hutchins Report, on January 7th, 1954, the Georgetown
experiment, the first successful demonstration of MT, was conducted. However, the fact that

pilot sentences were deliberately selected and excluded out of any ambiguity was not a spoken
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issue. To improve MT, forty years passed with vain struggles. The US ALPAC (Automatic

Language Processing Advisory Committee) considered MT expensive, inaccurate, and

unpromising. Instead of MT, they suggested working on dictionary development, which

resulted in a halt for almost a decade. Consequently, with each development in the MT world,

there occurred some approaches based on the periods named after later on:

1.

Rule-based Machine Translation (1950s-1980s): In this approach, linguistic rules
were used to translate text from one language into another. However, it proved to be

highly ineffective due to the complexity of natural languages.

Transfer-based Machine Translation (1980s-1990s): This approach used a bilingual
dictionary and a set of rules to transfer the meaning from the source language into the
target language. It was an improvement compared to the rule-based MT, but it still had

limitations.

Interlingual Machine Translation (1990s): This approach benefited from an
intermediary language (interlingua) that represented the meaning of the source
language. It was more effective than transfer-based MT but required extensive manual

effort to create an interlingua.

Corpus-based Machine Translation (1990s): It included example-based machine
translation and statistical machine translation as well as using a parallel corpus to gain

new knowledge for future translations.

Example-based Machine Translation (1990s-2000s): In this approach, translation
was based on similarities between parallel sentences in the source and target languages.
It was more effective than the previous approaches but required a large amount of
training data.

Statistical Machine Translation (2000s-2010s): This approach was based on statistical
models using large amounts of bilingual data to translate text. It was a significant

improvement compared to earlier approaches and was widely used in industry.

Neural Machine Translation (2010s-present): This approach uses deep learning
neural networks to translate text. It has shown remarkable improvements in translation

quality and has become the most widely used approach in machine translation.

Hybrid Machine Translation (present): It combines two or more machine translation

approaches, such as rule-based, statistical, and neural machine translation, to improve
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the quality of translations. In hybrid machine translation, each approach handles a
specific aspect of the translation process, such as grammar, vocabulary, or context, and
the results are combined to produce a more accurate translation. This kind of translation
aims to overcome the limitations of individual approaches and provide more reliable
and consistent translations, especially for languages with complex grammar and syntax.
It is widely used in industry and research and has shown promising results in improving

translation quality.

These approaches, respectively given above, present the process of MT in a nutshell. In fact,
by relying on the statement related to the lack of sources, the approaches are found to have been
classified in accordance with different criteria in several sources. For example, Somers (1997)
distinguishes linguistic and corpus-based (analogy-based, example-based) approaches.
Likewise, Margaret D. Okpor (2014) mentions two main paradigms: rule-based and corpus-
based approaches. Direct, transfer-based, and interlingua machine translation approaches are
available within the sub-approaches of the rule-based approach. Statistical machine translation
and example-based machine translation are encountered regarding the sub-approaches of the
corpus-based approach. Besides, Okpor (2014, p. 164) refers to hybrid machine translation by
saying the reason behind the creation of hybrid machine translation systems arises from the
inadequacy of individual techniques to attain a desirable level of precision. That is to say, hybrid
machine translation can be considered to be a combination of the approaches' efficacious

aspects.

Furthermore, MT is mostly applied via CAT tools, as mentioned above. Especially professional
translators benefit from the advantages of making the translation process easier, faster, and
more systematic. Therefore, MT will be referred to in the progress of the paper by mentioning
CAT tools.

Why has the concept of Machine Translation and CAT tools become such an important

topic?

It is no secret that the term globalization has affected the translation field more than anything
else. As the world has become closer with the countries among which there has formed a link
of cooperation ranking from commercial tasks to politics, the experienced language barrier has
necessitated being sorted out with the help of language experts. These commercial and business-
related documents have challenged translators too much. What is more, the burden in question
occurred due to the circulation and speed of the upcoming tasks and the lengthiness of the

documents demanded to be translated. Given that globalization has not transpired in a seclusion
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but rather in tandem with technological improvement, it might be stated that globalization and
technology have contributed equally to the rising burden of the translators (Doherty, 2016).
Some of the research has also proved that the number of translation tasks has been constantly
rising. For instance, Kucis§ (2010), who compared the number of translated documents within
two different timelines, explains the phenomena by stating that within the translation market of
the European Union alone, there were 1,125,709 pages translated in 1997. By 2007, this figure
had increased to 1,762,773 pages, which is likely to have grown further. The rising demand for
translation services has led to an increased hiring of freelance translators, indicating that
computer-assisted translation (CAT) tools are likely to remain a permanent fixture in this

landscape.

Therefore, the translators who have faced an unprecedented flow of translation tasks have
needed to possess an aid through which a much more accelerated translation process would be
possible. Thus, The life-saver at stake has become known as CAT tools, which basically stand
for the applications equipped with several come-in-handy technological traits used by hands-
on translators. So much so that, it has become a cardinal necessity for translators to use CAT
tools to survive in such a globalized world (Vukolavic, 2021); it is also to be noted that the
intensified amount of workload in the translation field appears to be dominated by technical
texts. When the demands of the translation market are considered, it is to be seen that the
documents demanded to be translated consist of technical and formative texts, in which
recurrent and terminological usages are frequent. At this point, two of the most widely utilized
traits of the CAT tools appear to come to the forefront: terminology-base and translation
memory. Since translators are asked to translate technically written texts, they end up
confronting the same usages and terminological words that almost always follow each other.
For the texts in the business sectors are generally similar to each other, these traits are nearly
the most essential parts of the CAT tools (Craciunescu, 2004). Thus, the operating modern-

world translators, in one way or another, end up utilizing CAT tools a lot.
Ethical Aspect of MT and CAT Tools and Shared Data Policy

The reality of MT and CAT tools can be asserted to have added one more layer to the already
multi-layered characteristic of the translation field. Due to its nature, the translation field has
been ripe enough to harbor many debates crafted by its doers. Both practical and theoretical
ideas have been throned and dethroned ever since the dawn of the day when conveying one
message from one language into another was made possible. As a field, translation has always

been open to ethics-driven discussions, the most well-known ones of which are word-for-word
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or sense-for-sense techniques that have come to be discussed ever since Cicero's time. It should
be noted that the appearance and skyrocketing usage of MT and CAT tools have come to be
evaluated within the scope of ethics, too. When scrutinized under the name of ethics, it ought
to be addressed that the usage of these tools causes many ethical problems. Although MT and
CAT tools have been examined from several aspects, not much research has been conducted to
tackle the situation from the ethical side of it. One of the sporadic studies is the one conducted
by Melby and Warner (1995). They point out that for a healthy conversation to crystallize, an
agency, which stands for an alive interlocutor actually listening and responding, is necessary.
In the words of Melby and Warner (1995, p. 4), for effective communication, it is essential to
possess agency, encompassing the ability to make genuine choices for which we assume
accountability. Additionally, we must recognize our conversational partners as individuals with
the capacity to make choices. They (1995) state that if humans are destitute of agency in their
conversations, then the interaction is doomed to spiral into being no more than an artificial and

shallow chain of sounds.

Without agency, we are reduced to the status of machines, and there is no dynamic general
language (see also Kenny, 2011). Accordingly, as Melby and Warner (1995, p. 7) state the lack
of dynamic, versatile language would result in a computer-like approach to translation,
eliminating the distinctively human quality in our current understanding of the translation
process. Consequently, the lack of agency represents a key factor preventing computers from
translating in a manner akin to human capabilities. The moment the agency is stripped away
from the grasp of people, the conversations happen to sound not as human as they should be.
At this point, it is necessary to remember the previous lines mentioned above. Modern life
translation projects are dominated by recurrent usages and terminologies that are often
translated by terminology base and translation memory. Since these usages are technical
information, machines seem to be entirely accomplished in conducting their translation.
However, it also causes the language to be deprived of the needed agency, leading the translated

project to seem like a sound in which no human touch has been infused.

Moreover, even though machines seem to be well-versed in technical translation due to their
nature of being dominated by technical usages, it may not be inaccurate to assert that the lack
of agency is bound to cause lexical problems while conducting texts in which human touches
are present. As Kenny (2018, p. 62) puts the idea forward, computers may be come-in-handy
in terms of technical fields. Lack of agency, however, sets the limits to the possibility of

computers which translate like humans in dynamic and general domains. It also extinguishes
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the responsibility of any undesirable action. For example, when a text containing private and
personal information is entered into the system to be translated, the machine which lacks agency
cannot be responsible for its privacy because it employs a shared data policy. The source and
target texts are stored to be used for the future translations. This ethical aspect of the MT and
CAT tools appears to be dominated by the reality of shared data policy. In relation to this point,
Dorothy Kenny (2011) alleges:

‘... in other cases where translation memories are shared, or services such as Google
Translator Toolkit retain source texts and their translations to assist in the training of
the Google Translate SMT system, then significant issues of confidentiality arise (as the
texts in question might contain sensitive personal or commercial information, for
example). Not only that, but people who reuse translations through Google Translate
cannot be sure that those translations have been shared by their rightful owners in the
first place, and nor can they acknowledge the anonymous translators whose work they

are reusing’’ (p. 126)

It is no secret that MT is generally based on data, which comes to be arranged through
innumerable amounts of previously done projects. Each human intervention in the outcome of
MT is stored as data in the algorithm. That’s why, ‘‘[d]ata collection is the first and most evident
issue when it comes to translation’’ (Mager et al., 2023, p. 4874). The final translation product
is ultimately presented to the public without filtering any sensitive data. However, the question
of ethics arises when one thinks about the fact that the majority of the clients demand their
projects to be translated in secret. Since translators happen to perform the profession with the
most access to people's personal data, the clients' demand for their documents to be translated
in compliance with confidentiality is reasonable. However, as the translation memory is created
through necessary usages extracted from the previously done translations, one needs to ask,
"[w]hose data is it that is actually being used?" Thus, when the concept of confidentiality is

thought within the realm of data-sharing, several ethical problems arise (Kenny, 2018).

Last but not least, one of the ethical problems caused by the use of MT and CAT tools is the
issue of creativity. It is widely known that translation is a creativity-driven profession. Yet, The
interfaces of CAT tools happen to be segment-arranged, meaning the sentences are translated
segment by segment in an extracted form. Therefore, translators generally end up not being
cognizant of the following sentences, leading him/her to be focused on the segment on which
they are operating, narrowing their vision. Although the raw translation seems beneficial for

the questions of speed and accuracy, the creativity tends to be derailed given that translators'
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choices and thoughts are channeled into the already-translated raw translation segment. The
study carried out by Dow and Massey (2014, p. 20) revealed that numerous statements from
professional translators indicate that language technology tools are unduly limiting their

creative autonomy.

The conductor scholars are of the opinion that the segmented nature of the CAT tools constrains
the freedom and creativity of the translators to move away from the text (Dow & Massey, 2014).
Another author, who analyzed the relationship between creativity and the usage of CAT tools,
concluded that the recycling nature of the machines may discourage the new creative forms of
utterances (Todorova, 2020). These realities may explain the reasonable fears when using CAT

tools becomes the topic for the literary texts.
Conclusion

In conclusion, it can be stated that MT has undergone a number of phases throughout history,
each of which has contributed new strategies, notions, and, to some extent, questions to be
sorted out, thus leading the concept of MT and CAT tools to be ameliorated. When all these
phases combined are scrutinized, it is highly likely to perceive that each new phase has opened
a road to transform the more manual usage of MT and CAT tools into a more auto-generated

one, which can easily be characterized as much more technology-driven.

Furthermore, the concept of CAT tools has apparently gained solid ground within the field of
translation owing to the warranted reasons brought about by the modern world. Among these
reasons, the globalization of the world (companies), which has caused lengthier documents and
projects to be translated, can be deemed as the driving force for improving MT and CAT tools.
The more the world has become closer and more globalized, the more expedited, consolidated,
and intensified commercial activities have begun. Thus, the corporations formed between the
nations have necessitated that the language experts dominate the market. Yet, it ought not to
come as a surprise that the more intensified tasks and document circulations have triggered
translators to be obliged to assume more responsibilities, leading them to bear much more
burden. Thus, MT and CAT tools have come to ease the burden on these translators, equipped

with numerous traits the professionals utilize.

Notwithstanding, the popularity of MT and CAT tools has naturally added one more facet to an
already multifaceted nature of the field of translation. Translators, who have found themselves
left in limbo regarding the ethical questions arising by the nature of their professions, have now

encountered a new set of ethical questions caused by this newly-appeared concept. Creativity,
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which marks the very core of the translation field, appears to be derailed by the automated
translation skills of the MT, which direct translators to be focused on the raw translation and
harm the potential creative options. The lack of agency, which stands for the absence of a real
person conducting the conversation, appears to be just another problem caused by the artificially
created language style of MT. Moreover, the fact that MT relies on shared and collected data
has also caused confidentiality questions. Since it should be trained to produce translations as
expected from the users, not surprisingly MT is required to obtain and process the users’ own
entered data. Considering this, any personal or private input is highly likely to be manifested to
the broad public and to be reused as if it were created by the MT database. Therefore, in an age,
in which the use of MT and CAT tools dominantly shapes the field of translation, it is highly
preferable to consider these listed ethical problems so that the ethical codes of the profession
and the use of highly-chosen tools can be melted in the same pot. Having regard to this ethical
issue, the users and translators should be aware of the jeopardy stemming from the shared data

policy and take precautions against unexpected results.
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Calismada Ummiigiilsim Dohman tarafindan hazirlanan “Rus
Sozliikbilimi” adli kitap tanitilmaktadir. Ayrintili bir arastirma
sunan kitapta zengin bir sozliikbilim gelenegine sahip olan Rus
sozliikbilimin tarihsel gelisimi, kuramsal ve uygulamali sdzliikbilim
faaliyetleri incelenmektedir. Calismanin amaci, Rus sozliikbilimin
temel kavram ve ilkelerini agiklamak, Rus sozliiklerinin
hazirlanmasinda etkili olan dilsel, toplumsal, tarihi, siyasi,
ideolojik, kiiltiirel faktorleri ve bunlarin Rusca s6z varligina nasil
yansidigin1  gdstermektir. Bunlarin yani sira, calismada Rus
sozliiklerindeki Tiirk kdkenli unsurlarin tespiti yapilmakta ve ilk
Rusga-Tiirkge sozliikbilim terimleri sozliikgesi sunulmaktadir. Rus
Sozliikbiliminin gelisiminde rol oynayan 6nemli olay, kisi ya da
kurumlari ele alan bu g¢alisma yedi bdliimden olugmaktadir. Bu
calisma, Ruscanin farkli tiirdeki s6zliiklerinde bulunan Tiirk kokenli
unsurlarin belirtilmesi ve ilk Rusca-Tiirk¢e sozliikbilim terimleri
sozliikgesini sunmasi agisindan yenilik¢i bir calismadir. Calismanin
sozliikbilim tarihi, sozliiklerin siniflandirilmasi, yeni sozliik tiirleri
ve yaklasimlari, terimleri adlandirmada karsilasilan zorluklar gibi
konulara farkli bir bakis acis1 kazandiracagi one siiriilmektedir.
Ayrica caligmanm sozlikbilim ve Tirkoloji alaninda calisan
aragtirmacilara  Onemli bir kaynak olacagi ve Tirkiye’de

gerceklestirilen sozlikkbilim caligmalarina katki saglayacagi
diistiniilmektedir.
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Abstract

This study introduces the book titled “Russian Lexicography”
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lexicography, to show the linguistic, social, historical, political,
ideological, cultural factors that influence the preparation of
Russian dictionaries and how they are reflected in Russian
vocabulary. In addition, the study identifies the elements of Turkish
origin in Russian dictionaries, and presents the first Russian-
Turkish lexicographical glossary. This study, which deals with
important events, persons or institutions that played a role in the
development of Russian lexicography, consists of seven chapters. It
is an innovative study in terms of specifying the elements of Turkish
origin in different types of Russian dictionaries and presenting the
first Russian-Turkish lexicographical glossary. It is suggested that
the study will provide a different perspective on issues such as the
history of lexicography, classification of dictionaries, new
dictionary types and approaches, difficulties encountered in naming
the terms. In addition, it is thought that the study will be an
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Dohman, U. (2021). Rus Sézliikbilimi. Canakkale:
Paradigma Akademi, 577 s.

Rus Sozliikbilimi adli bu kitap Dr. Ummiigiilsiim Dohman

RUSL sl tarafindan Prof. Dr. Zeynep Baglan OZER’in
SOZLUKBILIMI

danismanhginda Gazi Universitesi, Lisansiistii Egitim
Enstitiisiinde, Rus Dili ve Edebiyati Anabilim Dalinda
D Gt TR doktora tezi olarak hazirlanmistir. 577 sayfadan olusan
kitap 2021 yilinda Paradigma Akademi Yayinlar
tarafindan basilmistir. Ayrintili bir aragtirma sunan kitabin
konusunu zengin bir sozliikbilim gelenegine sahip olan

Rus sozlikbiliminin tarihsel gelisimi ile kuramsal ve

uygulamali sozliikkbilim faaliyetleri olusturmaktadir.
Kitapta ¢alismanin amaci Rus sozliikbiliminin temel kavram ve ilkelerini agiklamak, Rus
sozliiklerinin hazirlanmasinda etkili olan dilsel, toplumsal, tarihi, siyasi, ideolojik, kiiltiirel
faktorleri ve bunlarin Rusga séz varligina nasil yansidigini gostermek seklinde ifade
edilmektedir. Calismada arastirma yontemleri olarak betimleme ve etimolojik yontemlerinin
yani sira karsilastirmali tarih yontemi, karsilagtirmali sozliikkbilim, semantik, morfolojik,
artzamanli ve eszamanli inceleme yontemleri kullanmilmistir. Calisma, Rus sozliikbilimini
kapsamli bir bigimde ele almasi, bu alanda temel eserler vermis (M. V. Lomonosov, I. I.
Sreznevskiy, D. N. Usakov, N. M. Sanskiy vd.) bir¢ok bilim insanini ilk kez tanitmasi ve
degerlendirmesi, sozliiklerin dogasina farkli bir bakis agis1 getirmesi, Rus¢anin farkl tiirdeki
sozliiklerinde bulunan Tiirk kokenli sézciikleri tespit etmesi ve Rusga — Tiirkge sozliikbilim
terimleri sozliikgesinin hazirlanmasi1 bakimindan 6nemlidir. Yazar, bu ¢alismanin sozliikkbilim
tarihi, sozliiklerin siniflandirilmasi, yeni sozliik tiirleri ve yaklasimlari, madde basi sozciiklerin
tanimlanmas1 ve tanimlanmasinda kullanilan yontemler, terimleri adlandirmada karsilasilan
zorluklar konularma farkli bir bakis agis1 kazandirarak, Tirkiye’deki sozlikbilim
arastirmalarina katkida bulunacagim1 belirtmektedir. Ayrica yazar calismanin, Rusca
sozliikklerde karsilagilan Tiirk dillerine 6zgii unsurlart 6ne ¢ikarmast nedeniyle Tiirk

aragtirmacilarinin da dikkatini ¢ekecegini diisiinmektedir (Dohman, 2021, s. 25).

2 (13

Kitap “Onsoz” ile baslamakta, “giris”, “sonu¢ ve Oneriler” boliimlerini de kapsayan yedi
boliimden olugmaktadir. Bu boliimlerin disinda, kitabin sonunda “kaynaklar” ve ‘“dizin”

boéliimleri yer almaktadir.
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“Onsdz”de diinyada hazirlanan ilk sdzliiklerden bahsedilerek uygulamali sézliikbilimin kadim
donemlerden itibaren var oldugu, kuramsal sézliikbilimin ise XX. yiizyilin ikinci ¢eyreginden
itibaren olusturulmaya baslandig1 belirtilmektedir. Ardindan ¢alismanin konusu, amaci, igerigi,

yontemi ve dneminden bahsedilmektedir.

Kitabin “Giris” adli birinci boliimiinde diinyadaki ilk sozliik ¢alismalarinin tarihsel gelisim
stireci ve olusturulan ilk sozliiklerin igerikleri ve islevleri hakkinda bilgi verilmektedir. Bu
stirecte etkin rol oynayan toplumlar ile hazirladiklar ilk sozliikler (Bati Asyalilar Urra
Hubullu), (Cinliler Erya), (Hintliler Nirukta, Nighantu), (Ttrkler Divdnu Lugdti’t Tiirk), Antik
Yunanlilar Lekseis, Onomastikon), (Antik Romalilar De Verborum Significatu, Slavlar-Ruslar
Novgorod Kilise Kurallar Kitabi vb.) ve bu halklarin s6zliikbilimin gelismesinde oynadiklari
roller irdelenmektedir. Avrupa’daki ¢agdas sozliikkbilim g¢alismalarmin XX. yilizyilin ikinci
yarisinda kuramsal bir kimlik kazandigini belirten yazar Tiirkiye’de kuramsal sozliikkbilim
caligmalarinin XX. yiizyilin son ¢eyreginde gelistiini ve “baslangic evresinde” oldugunu
vurgulayarak Tiirkiye’de yapilan ¢aligmalardan 6rnekler sunmaktadir (Dohman, 2021, s. 10).
Benzer sekilde, Rusya’da soOzliikbilim alaninda yapilan c¢alismalar acgiklanip, Rus
sOzliikbiliminin gelisim evreleri lizerinde durulmaktadir. Son olarak, ¢aligmanin ¢ikis noktasi,
amaglari, bilimsel ag¢idan Onemi/yeniligi, varsayimlari, kapsami, arastirma yontem ve

kaynaklari acik bir sekilde aciklanmaktadir.

Kitabim “Sozliik ve Islevleri” adli ikinci béliimiinde “sozliik” kavramimin Rus ve Tiirk
dilbilimciler tarafindan yapilan tanimlamalar1 verilip, “dilbilimsel” ve “ansiklopedik™ sozliik
tiirleri, icerikleri ve islevleri secilen ornek sozliikler lizerinden karsilastirmali bir sekilde
incelenmekte ve elde edilen bulgular yorumlanmaktadir. Bu boliimde sézliikler “egitim ve
ogretim arac1”, “toplumsal bir olgu”, “kiiltiirel 6gelerin gostergesi”, “tarihi bir belge”, “bilgi
kaynag1”, “ideoloji arac1” ve “metin” olarak ele alinmakta ve sozliikklerin bu iglevleri nasil
gerceklestirdikleri degerlendirilmektedir. Bu bdliimde yazarin séz konusu sozliik islevlerini
sadece agiklamayip, elestirel bir sekilde degerlendirmesi, Onerilerde bulunmasi ve ilgili
sozliiklere drnekler sunmasi ¢alismay giiglendirmektedir. Ornegin, “toplumsal bir olgu olarak
sozlik” baslig1 altinda yazar toplumdaki bireylerin sozlilk kullanmay1 bilmedigini bilimsel
olarak agiklamakta ve bu nedenle “Oncellikle topluma sozliikkbilim kiiltlirii kazandirmali ve
sozliiklerden nasil faydalanilmasi gerektigi gosterilmeli” ¢agrisinda bulunmaktadir (Dohman,
2021, s. 64). Yazarin yaptig1 bu ¢agri, sozliikbilim ve toplumbilim arasindaki iligkinin

gelismesine katkida bulunacak niteliktedir.

Calismanin “Bir Bilim Dali1 Olarak So6zliikkbilim” adli {i¢iincii béliimiinde s6zliikbilim teriminin
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tanim1 ve kapsami agiklanip, sozliikbilimle ilgili ortaya atilan temel sorunlar {izerinde
durulmaktadir. Bu sorunlardan yola ¢ikan yazar, sdzliikbilimi kuramsal ve uygulamali olarak
ikiye ayirmakta ve bir bilim dali olarak tanimlamaktadir (Dohman, 2021, s. 124). Bu tanima
gore, sozliikkbilimin kuramsal yonii sozliikk hazirlama yontemleri, sozliikbilim tarihi ve sozliikk
elestirisi gibi konularla ilgilenirken, uygulamali yoni farkli tiirde sozliiklerin hazirlanmasi,
kullanicinin istekleri, basim ve satig isleriyle ilgilenmektedir. Yazar, sozliikbilim ve
sOzciikbilim arasindaki iligkiye de dikkat ¢ekerek, s6z konusu iki alanin birbirini besledigini
belirtmektedir (Dohman, 2021, s. 126). Aym boliimde Avrupa’da ve Tiirkiye’de yapilan
sozliikbilim ¢alismalar1 da kuramsal agidan ele alinmaktadir. Bu kapsamda yazar, “Tiirkiye’de
Sozliikbilim Caligmalar1” adli baslikta, Tiirk sozliikbilim geleneginin onciisii ve saheseri olan
Kasgarli Mahmud’un Divanu Lugdti 't-Tiirk adli eseriyle baslayarak Codex Cumanicus, Abuska
Lugati, Lehge-i Osmani adh sozlikklere deginmekte ve boylece Tiirk sozlikkbilim geleneginin
tarthi gelisimini gostermektedir. Bu boliimiin ardindan c¢agdas Tiirkge so6zliikbilim
caligmalarina gecilmekte ve Tirkiye’deki sozliikbilim c¢aligmalarinin yond, igerigi ve D.
Mehmet Dogan, Ali Piiskiilliioglu, Ismail Parlatir gibi 6ne ¢ikan sozliikbilimcilerin ¢alismalar
degerlendirilmektedir. Tirkiye’de kuramsal sozliikkbilim ¢aligmalarinin baslaticis1 olarak
Dogan Aksan, Erdim Oztokat ve Talat Tekin adli bilim insanlarindan bahsedilirken bu alanda
hazirlanan ¢aligmalarin 2000°1i yillardan itibaren hiz kazandig1 vurgulanmaktadir. Bolimiin
son kisminda ise Ingiltere, Fransa, Almanya, Amerika, Italya, Ispanya, Isve¢, Danimarka,
Norveg, Finlandiya, Izlanda, Avustralya, Cekoslovakya gibi Avrupa iilkelerinin sozliikbilim

caligmalar ile 6nemli sozliikbilimcileri hakkinda bilgi verilmektedir.

Yazar, Rus sozliikbiliminin tarihi gelisimini “Carlik Donemi Rus Sozliikbilimi”, “Soyvet
Donemi Rus Sozliikbilimi” ve “Post-Sovyet Donemi Rus Sozliikbilimi” olarak tice

ayirmaktadir.

“Carlik Donemi Rus Sozliikbilim Arastirmalar1” adli dérdiincii boliimiinde Rus dilinin kdkeni
ve gecirdigi tarihsel silire¢ ile iliskin ortaya atilan fikirler ele alinmaktadir. Bu boliimde
giiniimiize ulasan ilk Rus sozliiklerinin Giliney-Bati1 Rusya kaynakli oldugu agiklanarak, XV.
yiizy1l 6ncesi hazirlanan sozliiklerin tiirli ve 6zellikleri hakkinda bilgi verilmektedir. Ayrica bu
boliimde carlik doneminin 6ne ¢ikan sozliikbilim ¢alismalart donemin tarihsel, toplumsal ve
siyasi yapis1 ¢ercevesinde sunulmaktadir. Bu baglamda, 6zellikle 1783 yilinda agilan Rusya
Akademisinin calismalarindan, Rus dilbiliminin kurucusu olarak nitelendirilen M. V.
Lomonosov’un (1711-1765) sozlik projeleri, sozlik elestirileri ve sozlilk hazirlama

ilkelerinden bahsedilmektedir. Donemin 6ne ¢ikan sozliikbilim ¢alismalari olarak tarihsel ve
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diyalektolojik sozliikler ile bu sozliiklerin ortaya ¢ikmasinda rol oynayan A. L. Dyuvernua, A.

H. Vostokov gibi 6nemli arastirmacilar tizerinde durulmaktadir.

Kitabin en kapsamli boliimiinii olusturan “Sovyet Donemi Rus Sozliikbilimi” adli besinci
boliimde sozliikkbilimin gelisimini etkileyen Sovyet donemi, dil siyaseti, alfabe degisimleri ve
iki dilli sozliikler agisindan ele alinmaktadir. Ayrica bu boliimde Tiirk dillerinin ve lehgelerinin
s0z varligin1 sunmast bakimindan en kapsamli ¢alisma olarak bilinen Kadim Tiirk Dili Sozliigii
(dpesuetropkckwii cioBapb) (1969) incelenmektedir. Bu incelemenin ardindan, Soyvet donemi
sozlukbilim kuramlar1 ve kuramsal sézliikbilimin temel sorunlari, s6zciiklerin siniflandirilmasi,
sozliiklerin yapisal 6zellikleri ve sozlilk maddelerinin tanimlanmasinda kullanilan yontemler
sorunsallastirilmaktadir. Yazar, s6zliik tipolojisini ilk 6ne siiren Rus dilbilimei L. V. S¢erba’nin
ardindan S. 1. Ojegov, P. N. Denisov, A. M. Tsivin, V. V. Morkovkin, V. V. Dubi¢inskiy gibi
aragtirmacilarin sozliikk siniflandirmalarina da yer vererek her siniflandirmada kuramsal ve
uygulamali sozliikkbilimin gelismesiyle farkli sozliik tiirlerinin ve siniflandirmalarinin arttigini
gostermeyi amaclamaktadir. Sozligiin yapisal ozelliklerini “megayap1”, “makroyap1” ve
“mikroyap1” altinda ele almaktadir. Madde baslarinin agiklanmasinda kullanilan yontemleri ele
aldigi kisimda “betimleme yontemi”, “es anlam odakli agiklama yontemi” ve ‘“referans
yontemi” olmak tizere {i¢ yontemden bahsetmekte ve Orneklerle agiklamaktadir. Kuramsal
sOzliikbilim igerisinde bulunan “normatif sézliikkbilim”, “etimolojik sozliikbilim”, “adbilimsel
sOzliikbilim” bagliklarina yer verilmektedir. “Normatif Sozliikbilim” baslig1 altinda bu alana
kuramsal ve uygulamali agidan katki saglayan “D. N. Usakov”, “V. V. Vinogradov”, “S. I.
Ojegov” adli bilim insanlarinin ¢aligmalar1 degerlendirilmektedir. “Etimolojik So6zliikbilim”
baslig1 altinda Soyvet doneminde bu disiplinin bilimsel olarak ilerlemesine 6nemli katkilarda
bulunan “M. Fasmer”, “E. V. Sevortyan” gibi etimologlarin kuramlar1 ve etimolojik sozliikleri
incelenmektedir. “Adbilimsel Sozliikbilim” adl1 baslikta ise bu kuramin sozliikbilim agisindan
onemi agiklanmaktadir. Ozellikle bu boliimde N.A. Baskakov’un Tiirk kokenli soyadlarmin
olusturulmasinda 6ne siirdligii yontem incelenerek, bu yontem sayesinde Rus arsivlerinde Tiirk

kokenli pek ¢ok Rus kisi adinin tespit edilebilecegi belirtilmektedir (Dohman, 2021, s. 513).

“Post-Sovyet Donemi Rus Sozliikbilimi ve Sozliik Uygulamasi™ adli altinc1 boliimde Sovyetler
Birligi’nin parcalanmasiyla dilde yasanan degisimler ve bu donemdeki sozliikbilim
caligmalarinin igerigi ve yenilik¢i yonleri betimlenmekte, sozliiklerden 6rnekler sunulmaktadir.
Post-Sovyet donemine gecildikten kisa bir siire sonra Sovyet doneminin s6z varligini gostermek
amaciyla V. M. Mokienko ve T. G. Nikitina tarafindan Sovyet Dilinin A¢iklamali Sozliigti

(TonkoBelii cioBapb s3blka coBaenuu) 1998 yilinda yayimmlanmistir. Bu donemde insan
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merkezli sdzliikkbilimin ortaya ¢iktigini belirten yazar, bu akimin etkisiyle hazirlanan ideografik
ve cagrisim sozliikleri gibi yeni tiir sozliikleri incelemistir. Teknolojinin gelisimiyle ortaya
cikan soOzliikkbilim ydnelimlerinden elektronik sozliikkbilim de calismada ele alinmaktadir.
Kitapta sozliikbilim alaninda &nemli g¢alismalar yiiriiten “Ivanov Sézliikbilim Merkezi
(BanoBckas sekcukorpadudeckas mkojaa)” Vve “Novosibirsk Sozliikbilim Merkezi
(HoBocubupckas nexcukorpapuyeckas mkoina)” de tanitilmakta ve ¢calismalar1 hakkinda bilgi
verilmektedir. Son olarak, c¢aligmanin uygulamali kismini olusturan “Rus¢a — Tiirkce
Sozliikbilim Terimleri Sozliikkgesi”nin amaci, kapsami ve hazirlanma ilkeleri agiklanmakta ve
caligma kapsaminda ornek bir “Rus¢a — Tiirkge Sozliikkbilim Terimleri Sozliikgesi”

sunulmaktadir.

Kitabin yedinci ve son bdliimiinii olusturan “Sonug ve Oneriler” boliimiinde ¢alismadan elde
edilen sonuglar ve bunlarin sozliikkbilim c¢alismalar1 agisindan 6nemi maddeler halinde
sunulmaktadir. Yazar ¢alisma boyunca ele aldig1 konulara iliskin bulgular1 ve bunlarin énemini
ayritil bir sekilde agiklamaktadir. Kisaca bahsetmek gerekirse, Rus sozliikbiliminin gegmisten
bugiine zengin ve koklii bir sozliikbilim gelenegine sahip oldugu; Rus sozliikbilim geleneginin
donemin toplumsal, tarihi, dini, siyasi, teknolojik ve bilimsel gelismeler c¢ercevesinde
ilerlediginden donemin yansiticis1 olarak ortaya ciktigi; Tiirk ve Rus halklarinin kadim
donemlerden itibaren toplumsal, siyasi, ticari, kiiltiirel ve dilsel acilardan etkilesime girmis
olmalarinin Rus s6z varligina yansidigr gibi sonuclar ¢ikarilmistir. Burada dikkat ¢eken bir
diger nokta sozliikklerin “bireysel ve devlet ideolojilerinden uzak, nesnel bir bakis agisiyla
olugturulmas1” (Dohman, 2021, s. 515) gerektigi gibi ileriye doniik uygulamalar i¢in oneriler

verilmis olmasidir.

Sonug olarak, kitabin Rus so6zliikkbilim tarihini donemin toplumsal, tarihi, siyasi vb. gelismeleri
ekseninde kapsamli bir sekilde ele aldigi ve sozliiklerin incelenmesine dair farkli bir bakis agist
sundugu goriilmektedir. Rusganin farkl: tiirdeki sozliiklerinde bulunan Tiirk kdkenli unsurlarin
aciklanmasi1 ve Rusca-Tiirk¢e sozliikbilim terimleri sozliik¢esinin hazirlanmasi bakimindan
Tiirkiye’de alaninda yapilan ilk ¢alisma olmasi ¢alismanin degerini arttirmaktadir. Calismanin
sadece sozliikbilim aragtirmacilarina degil Tiirkoloji alaniyla ilgilenen aragtirmacilara da
onemli bir kaynak olacagi ve Tiirkiye’de gerceklestirilen sozliikkbilim ¢alismalarina katki
saglayacagi diisiiniilmektedir. S6zliikbilim kuramina 6zgii terimler iceren ¢alismanin basta Rus

dilbilim arastirmacilar1 olmak {izere tiim dilbilimcilere hitap ettigi diistiniilmektedir.
Kaynakc¢a
Dohman, U. (2021). Rus Sozliikbilimi. Canakkale: Paradigma Akademi.
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historical significance of the Silk Road. Kerr explores the influence
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an impartial and critical approach. The book also covers social,
economic, and political changes in each era, providing readers with
a broad perspective. By including examples from daily life, art, and
science, Kerr helps readers gain a deeper understanding of Chinese
history. Modernization efforts and economic growth processes are
also addressed. The review emphasizes the book’s value for history
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A Short History of China

Gordon KERR Gordon Kerr’in yazdigi A Short History of China isimli kitap

ren: Sk Alpagut

2013 yilinda yaymlanmistir. Tiirk¢esi Kisa Cin Tarihi olarak

L3 yayinlanan eser, Stikrii Alpagut tarafindan gevrilmis ve ilk baskist

N .‘ . 2021 yilinda yapilmstir. Kitap 13.5x21cm boyutlarinda, 2.hamur

}\\l \ A kagit tipinde 192 sayfa olarak Say Yayinlar1 tarafindan

| ({}l) I!\ill i Istanbul’da basilmugtir. Kitabin editérliigiinii Sinan Késeoglu,
£ \

kapak ve sayfa tasarimini ise Giilizar C. Cetinkaya iistlenmistir.

Storesprarereseroenly S

~ Kitabin 6n yiiziinde {istte Mao Zedong’un portresine ve altta
Yasak Sehir’in kare kalem cizimine; arka yliziinde ise Cin

e Seddi’nin kara kalem ¢izimine yer verilmistir.

Kitabin yazar1 Gordon Kerr, Iskogya’nin East Kilbride kasabasinda biiyiimiistiir. Glasgow
Universitesi Giizel Sanatlar Béliimii’nden mezun olduktan sonra Fransa’da yasamis,
Waterstones ve Bloomsbury i¢in kitapgilik ve yayincilikta pazarlama isleri yapmistir. Yazarlik
hayatina basladiktan sonra sanat, tarih, gercek sug, seyahat ve mizah gibi ¢esitli tiirlerde ¢ok

sayida kitap yazmistir. Yazar evli ve iki cocuk babasidir. Hayatina Fransa’da devam etmektedir.

Kitabin gevirmeni Siikrii Alpagut, 1954 yilinda Tokat’ta dogmustur. istanbul Universitesi
Yabanci Diller Egitim Fakiiltesi Ingilizce Béliimii’nden 1977 yilinda mezun olduktan sonra

ogretmenlik, cevirmenlik ve ¢esitli yayinevlerinde editorliikk ve yayin yonetmenligi yapmustir.

Cin, yaklasik bes bin yillik tarihiyle diinyanin en eski uygarliklarindan biridir. Barut, kagt,
matbaa ve pusula gibi bircok 6nemli icadr diinyaya kazandirmis ve bu icatlar diinya tarihine
yon vererek medeniyetin ilerlemesinde biiyiik rol oynamistir. Cin’in zengin tarihi ve kiiltiirel
mirasi, edebiyattan sanata, mimariden felsefeye kadar genis bir yelpazede kendini
gostermektedir. Tarihi Ipek Yolu, Dogu ile Bat1 arasinda ticaretin ve kiiltiirel etkilesimin

saglanmasinda hayati bir rol oynamustir.

Konfiigytisciiliikk, Taoizm ve Budizm gibi felsefi ve dini akimlar, Cin toplumunun diislince
yapisin1 ve yasam tarzini sekillendirmistir. Cin mutfagi, geleneksel tibbi, doviis sanatlar1 ve
festivalleri de diinya ¢apinda taninmaktadir. Ekonomik reformlar ve disa agilma politikalari
sayesinde, Cin son birka¢ on yilda 6nemli ekonomik biiyiime kaydetmis ve bu biiyiime, Cin’i
diinyanin en biiylik ikinci ekonomisi haline getirmistir. Bugiin Cin, kiiresel ticaretin
merkezlerinden biri olarak kendine 6zgii kiiltiirli ve yonetim sistemiyle Asya kitasinin 6nde
gelen giiclerinden biridir. Yaklasik 1,4 milyar niifusuyla Hindistan’dan sonra diinyanin en

kalabalik ikinci iilkesi konumundadir.
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Yazar, giris boliimiiniin ardindan Cin tarihini 7 ana bashik altinda incelemis, “Cin Yol

Ayriminda” baglikli son so6zii ve ek okuma Onerileriyle kitabini sonlandirmistir.

Giris boliimiinde Cin’in diinyanin en eski uygarliklarindan biri oldugu vurgulanarak Cin tarihi
hakkinda genel bilgi verilmistir. Cin halkinin inanclarina, yaptigi ve gelistirdigi icatlara
deginilmistir. Yazarin giris boliimiinde kaleme aldig1 “Ayni zamanda hem tuhaf hem de tiiyler
tirpertici olan bir tarihten etkilenip heyecanlanmamak, Orta Krallik’a egemen olmak isteyen
va da orayt daha iyi bir yer yapmaya ¢alisan kudretli erkekler ve kadinlar karsisinda hayrete
diistip kendinden ge¢memek elde degildir. ” sozliyle Cin tarihinden etkilendigi goriilmektedir.

Orta Krallik’in Cografyas: olarak adlandirilan birinci boliimde, Cin’in cografi 6zelliklerine ve
iklimine deginilmistir. Cin’in dogudan batiya 5.200 kilometreyi ve kuzeyden giineye 5.500
kilometreyi asan boyutlariyla diinyanin {igiincii biiyiik iilkesi oldugundan, kuzeyde Sar1 Irmak,
glineyde Gok Irmak olmak {izere iki biiyiik rmak sistemi oldugundan bahsedilmistir. Irmak
sistemi, suyun kaynagindan denize kadar uzanan ve ¢esitli yan kollarla beslenen genis su agidir.
Bu sistemler, tarim, taskin kontrolii ve genel ekosistem tizerinde etkilidir. Cin'deki Sar1 Irmak
ve GOk Irmak sistemleri, lilkenin tarihini, kiiltliriinii ve ekonomisini sekillendiren kritik dogal
unsurlardir. Kuzeydeki iklimin daha soguk, arazisinin ise daha diiz ve kira¢ oldugu; tarim
mevsiminin kisaligindan 6tiirii bugday ve akdari gibi {irlinlerin yetistigi alkali topraklara sahip
oldugundan sz edilmistir. Sar1 Irmak’in getirdigi milin, akarsu yatagimin yiikselmesine yol
acarak tagkinlar1 meydana getirmesi ve bu tagkinlarin ¢ok yikici etkilerinin olmasi, yiizlerce yil

boyunca halkin ve yonetimin suyu yataginda tutabilmek icin setler insa etmeleri anlatilmigtir.

Cilali Tas Cagi ve Erken Imparatorluklar olarak adlandirilan ikinci boliimde, Tarih 6ncesi, Ug
Hiikiimdar ve Bes imparator, Xie Hanedani, Shang Hanedani, Zhou Hanedani, Qin Hanedanu,
Han Hanedani, Xin Hanedani1 ve Sonrasi olmak iizere 8 alt baslik bulunmaktadir. Yazar Cin
tarihi anlatimma ilk insanin Cin’e ulastig1 noktayla baslamustir. ilk insan ve kalintilar1 hakkinda
bilgi verdikten sonra insanlarin hayatta kalmak i¢in gelistiklerinden, tarimla ugrastiklarindan,
yerlesik yasama gectiklerinden ve Neolitik kiiltiirlerin ortaya ¢ikmasindan bahsetmistir. Ug
hiikiimdar ve beg imparator doneminin insanlarin korunmak igin bir araya gelip kabileler ya da
klanlar olusturarak basladigina deginmistir. Xia Hanedaninin ortaya ¢ikisiyla Tung Cagi
uygarligina gecilmistir. Shang Hanedanli§i déneminde yapilan icatlar1 siralayan yazar, bu
donemin siyaseti, ekonomisi ve dini hakkinda yasamsal bilgileri saglayan kehanet kemiklerine
de deginmistir. 900 y1l hiikiim stirdiigiinii belirttigi Zhou Hanedanlhigini entelektiiel ve sanatsal
bir miikemmellik patlamasi dahil biiyiik bir degisim olarak nitelendirmistir. Qin Hanedanlig

doneminde yapilan reformlara ¢okca yer veren yazar, o donem yapimi siiren projelerden de
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bahsetmistir. Ayni1 zamanda yazar, Han hanedanligini ikiye bolen, kisa stireli taht1 ele gegiren

Xin Hanedanlig1 doneminde yapilan bir¢ok reforma deginmistir.

Karisiklik, Yeniden Birlesme ve Altin Cag olarak adlandirilan tigiincii boliimde, Alti Hanedan:
Boliinmiisliik Cag1, Ug Krallik, Jin Hanedani, Giiney ve Kuzey Hanedanliklar1, Sui Hanedan:,
Tang Hanedani1 olmak iizere 6 alt baslik bulunmaktadir. Han Hanedanliginin yikilmasindan
sonra imparatorlugu boliisen generallerin zamanla bagimsiz birer savas agasina doniistiiklerine
deginen yazar bu donemi kanli donem olarak nitelendirmis, 369 yil siiren boliinmiigliik ¢aginda
birgok hanedanligin kurulup yikildigina deginmistir. Sui Hanedanli§i doneminde pusulanin,
gelismis tezgahin ve suyu ylikselten ¢arkin icadi, pi sabit degerinin bulunmasi, ansiklopedinin
hazirlanmasi gibi gelismelere deginilmistir. Yazar Avrupa’da 1170-1250 yillar1 arasina kadar
henliz el arabast kullanilmazken Cinlilerin 2.yilizyildan beri tek tekerlekli arabalari
kullanmalarma ve hatta boyle bir aragtan ilk kez M.O. 30 yilinda s6z etmis olmalarina yer
vermistir. Yapilan projeler ve savaslarin giderleri nedeniyle getirilen ek vergiler Sui
Hanedanliginin sonunu getirmis ve Tang Hanedanligi kurulmustu. Yazar, imparatorlugun Tang
doneminde giiglii bir ekonomik gelisme sergiledigini sOylemistir. Tang doneminde
imparatorlugun kuzeyi ile giineyini birbirine baglayacak Biiyliik Kanal’in insasi, toprak
miilkiyeti ve paylasimi alaninda esit tarla sisteminin ihyasi, Konfiigyiis sinav sisteminin
gelistirilmesi, vergi toplamak i¢in uygulanan “ii¢ sef” sistemi gibi yenilikler bu donemi 6ne

cikartmstir.

Kaos, Yatistirma ve Istila olarak adlandirilan dérdiincii boliimde, Bes Hanedanlik ve On
Krallik, Song Hanedan1 olmak iizere 2 alt baglik bulunmaktadir. Cin’in tekrar bdliinmesiyle
907-960 aras1 yillarda siyasal kargasanin etkisiyle kuzeyde bes hanedanligin yiikselip
distligiinii, glineyde ise bir diizineden fazla bagimsiz devlet kuruldugunu aktaran yazar yasanan
catigmalari, gelismeleri kaleme almistir. Kurulup yikilan hanedanliklar ve beyliklerin, yagsanan
catigmalarin ardindan Song Hanedanligi kurulmustu. Song Hanedanlig1 donemi i¢in sdyledigi
“uzun stiren saltanat donemlerinde Cin’e istikrar ve refah getiren, alisilmamus ol¢iide hiinerli
ve aydin hiikiimdarlardan olusuyordu” s6zleriyle bu donemin yonetiminden etkilenen yazar, o
donem sanatinin mitkkemmelligine su sozleriyle vurgu yapmistir: “o zamana kadar ulasiimig
tiim diizeyleri asan sanatsal ve teknik miikemmelligin damga vurdugu bir donem”. Bu donemde
giiclii bir merkezi yonetim kurulmus, en yetenekli memurlar1 bulmak i¢in sinav sistemi yeniden
getirilmis, barut icat edilmis, ticaret yayginlagsmis, i¢ su yolu ve kiy1 gemi tagimaciligi sanayileri
hizla gelismis, pusulanin seferlerde kullanimi i¢in uyarlamasi yapilmistir. Song doénemi

gelismeleri de tek tek ele alan yazar bu donemi ¢ok farkl bir yere koymus, “Song Hanedani
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11., 12. ve 13. yiizyillarda tarimsal tiretim, teknoloji, ticaret, kentlesme ve yasam standartlar

bakimindan diinyanin en ileri toplumuydu” sézleriyle de hayranligini dile getirmistir.

Toparlanma ve Imparatorlugun Sonu olarak adlandirilan besinci boliimde, Yuan ya da Mogol
Hanedani, Ming Hanedani, Qing Hanedani, Afyon ve “Esitsiz Antlagsmalar” olmak {izere 4 alt
baslik bulunmaktadir. Cengiz Han gelistirdigi ordulariyla 1212-1213 arasinda Kuzey Cin’i ele
gecirip doksandan fazla kenti ve Asya kitasi lizerinde birgok bolgeyi yagmalamis, topraklarina
katmisti. Cin geleneklerinin birgogunu benimsemis olan Mogol Hani Kubilay Han basa
gectiginde kendini imparator ilan ederek Yuan Hanedanligini kurmustu. Mogollardan sonraki
donem ise Ming Hanedanligiydi. Yazar, Ming doneminde genislemeyi, sanat ve edebiyati, din
ve felsefeyi ayr1 basliklar altinda incelemistir. Yazar bu donemin siklikla elestirildigine
deginmis bunu “soz gelisi, hanedanin hiikiimdarlart etkili bir yonetim gosteremediler, ¢tinkii
hadimlari, ekonomiyi, Mogollar ve Japonlar gibi dis gii¢leri denetim altinda tutacak giigten
yoksundular” sozleriyle savunmustur. Yazar, Avrupa’nin o dénemde yenilik¢ilik ve degisim
adimlartyla ileri atilimlar yaparken Ming Hanedanligmin ise yenilik¢i ve girisimciligi
baskilayarak durgunluk donemine girmesi durumunu; Avrupa’nin denizci uluslart Asya ve
Amerika’ya gondererek Kesifler Cagi’'na adim atarken, Cin’in gemilerini denizden geri

cekmesi olarak 6rneklendiriyordu.

Devrim Oncesi olarak adlandirilan altinci boliimde, Batr’'nin ronesanstan cografi kesiflere,
reformasyona, aydinlanmaya, Fransiz Devrimine ve Sanayi Devrimine uzanan gelismeleri
karsisinda Cin’in duraklamaya girdigini, bir zamanlar bilimde, teknolojide ve ulasimda sahip
oldugu avantajlar1 cargur ettigini savunan yazar, Cin’in diinyanin gerisinde kalmayip ayni
zamanda diinyanin insafina kaldigin1 sdylemistir. Cumhuriyetin ilanindan sonra Pekin’deki
Cumbhuriyet hiikiimetinin gostermelik bir orgiit olmaktan 6teye gecemedigini belirten yazar,
yabanci giiclerin destekledigi general gruplarin ¢atigsmalar1 nedeniyle Cin’in her yaninin savas
alanina dondiigiinii, kaostan yararlanan haydut g¢etelerin kirsal kesime yayilarak karigikliklara

neden olduklarini aktarmistir.

Ko6klii Reformdan Kiiresel Siiper Giice isimli yedinci boliimde, Cin’in neredeyse yarim
yiizyildan beri kendisiyle savas i¢cinde oldugunu vurgulayan yazar, miicadelenin artik devrimci
vizyonunu hayata gecirme goreviyle yiiz ylize olan Cin Komiinist Partisi’nin zaferiyle sona
erdigini belirtmistir. Devrimleriyle Cin’i sekillendiren Mao Zedong’un “Devrim bir yemekli
davet degildir. Oyle nazik, 6l¢iilii ve yiice goniillii olamaz. Devrim bir ayaklanmadir, bir simifin
digerini devirdigi bir siddet eylemidir.” s6ziinli aktaran yazar, 1951 yilinda “Karsidevrimciler”e

yonelik bir seferberlik sonucunda yiiz binlerce kisinin idam edildigi, bir o kadarinin ise ¢alisma
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kamplarina gonderilmesiyle bu gercefin acikca ortaya ciktifinin altini ¢izmistir. Yazar,
koyliilerin topraklandirilmasi, birinci bes yillik planin uygulanmasi, koyliilerin yoneticilik
gorevleri tistlenmesi gibi yenilikleri dnemli gelismeler ve toplumsal hareketlilik firsat1 olarak
degerlendirmistir ancak 1950’lerden itibaren yanlis giden her seyin en biiyiik sorumlulugunun
Mao Zedong’a yliklenecegini belirtmistir. Yazar bu boliimde Komiinist Cin’de atilan adimlari

siralamig, SSCB ile iliskileri, Kiiltiir Devrimi’ni, kusak kusak yonetimleri kaleme almistir.

Sonsoz: Cin Yol Ayruiminda isimli bolimde, Cin ekonomisinin ABD’nin ardindan diinyanin en
hizl1 biiyiiyen ekonomisi ve ikinci en biiyiik ticaret giicii oldugunu vurgulayan yazar bunun
sebebini Cinin tiikenmez bir ucuz emek kaynagina sahip olmasina, iiretkenligin yiiksek, iilke
altyapisinin iyi olmasina, hiikiimetin sanayiye ve yatirima olumlu bakmasina baglamistir.
Cin’deki ekonomik modelin giicten distigiinii sdylerken bu diisiisten kagmanin yolunun
degisiklikten gectigine deginmistir. Yazar son soziinde yetkililerin gelecek yillarda
uyguladiklar1 politikalarda basarisiz olmasi durumunda halkin ayaklanacagimi ve degisiklik

yapacagini, bunun da tarihlerinde bir ilk olmayacagini savunarak kitabini1 noktalamistir.

Yaklasik bes bin yillik Cin tarihini 192 sayfada anlatmaya calismak, kolay degildir. Yazar
Gordon Kerr, bu isi ustalikla basarmaktadir. Higbir gorsele yer verilmeyen eserde oldukga sade
ve anlasilir bir dil kullanilmistir. Bagliklar1 ¢cok genel bir sekilde ele alan yazar, okuyucuya
hikaye tadinda bir eser sunmustur. Yasanan olaylara distan bir gozle bakarak elestirilerini
tarafsiz bir sekilde kaleme almistir. Yazarin bir tarih kitab1 yazarken bélgenin cografi
ozelliklerine, iklimine de deginmesi, anlattiklarini okuyucunun zihninde canlandirmasi ve
olaylar1 anlamlandirmas: agisindan 6nemlidir. Yazar tarih boyunca yapilan hatalar1 yermis,
basarilari ise satirlarinda dvmiistiir. Yoneticilerin kotii karakterli olmalarina karsin siyasetteki
giiclii duruslarina yaptig1 vurgu, tarafsizliginin bir kanitin1 tasimaktadir. Dénemleri anlatirken
ozellikle yapilan icatlar1 tek tek aktaran yazar, diinyaya mal olan bu eserlerden otiirii
memnuniyetini satirlarina yansitmistir. Cevirmenin Cin tarithinde ve kiiltiiriinde yer bulmayan
“Duik” unvanm kullanma sebebinin Cin tarithi alanina hakim olmamasindan kaynaklandigi
distiniilmektedir. Kitap, tarihsel olaylarim yani sira kiiltiirel ve teknolojik gelismeleri de
kapsayarak, Cin'in diinya tarihi i¢indeki yerini ve dnemini vurgulamaktadir. Bu agidan, “Kisa
Cin Tarihi”, Cin tarihi alaninda 6nemli bir katki saglamaktadir. Kisa Cin Tarihi, Cin tarihini
merak edip agir anlatimlar altinda kalmak istemeyen, tarafsiz bir gozle neler yasandigini

ogrenmek ve bilgisini tazelemek isteyen her okuyucunun faydalanabilecegi bir kitaptir.
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