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IMPACTS OF USING INSTAGRAM TO PRACTICE SPEAKING IN ENGLISH:
PERSPECTIVES OF INDONESIAN NON-ENGLISH MAJOR LEARNERS

Adaninggar Septi SUBEKTI! Rama DAMARYANAN?

Article Info Abstract

Keywords The present study was the continuation of a preceding survey study involving 102
Impacts Indonesian non-English major learners who were active Instagram users. The
Instagram preceding survey study revealed that the participants had generally positive
Non-English major learners attitudes towards using Instagram to practice English speaking. Nonetheless, they
Second/foreign language (L2) ~Wwere slightly less motivated to use it for learning purposes. Of the 102 survey
Speaking practice participants, four were randomly selected to be invited for interviews for the

present study. The interview data were analysed using Thematic Analysis and

three recurring themes emerged on the perceived impacts of using Instagram to

practice speaking. First, Instagram impacted learners’ learning at different

magnitudes. Second, Instagram allowed for an interesting and flexible learning of

speaking. Third, Instagram motivated learners to develop their speaking fluency.
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learning experiences using Instagram were somewhat superficial, unstructured,
incidental, and fairly minimal. Based on the findings, teachers are suggested to
capitalise on the popularity of Instagram among learners by incorporating it in
explicit second/foreign (L2) language instruction. Possible limitations are stated
alongside suggested directions for future studies.
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Education and Social Sciences (CALESS), 6(1), 1-17.

1. Introduction

Technology has become an important aspect of both our personal and professional
lives (Kazemi & Narafshan, 2014). In the educational field, it has been playing a
massively important role in the instructional process (Ahmadi, 2018). Nowadays, it
can no longer be separated from the instructional process (Mamudi & Alamry, 2021).
Even further, in the case of second/foreign language (L2) instruction, the rapid
development of technology has become an important key to L2 learning and teaching
(Gilakjani, 2017). Even more, it seems that technological tools have become required

teaching instruments to provide high-quality learning (Ahmadi, 2018). Incorporating
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technology in the instructional process is thought to be more motivating for L2 learners

as well.

Technological tools have been utilised to facilitate the learning of various language
skills such as reading, listening, writing, and speaking. Though each skill has provided
learners with its challenges, L2 speaking is thought to be the most anxiety-provoking
skill (Subekti, 2018b, 2018a). Two aspects of successful speaking are accuracy and
fluency. Whilst accuracy is related to the conformity of speech with grammatical rules
(Mazouzi, 2013), fluency focuses on whether a speaker can carry on talking intelligibly
(Hughes, 2002). To achieve one or both of these aspects requires repetitive trials and
errors which can cause a certain degree of embarrassment and, in the process, learners
may lose their confidence and simply stop practising. In this case, technological tools
can be utilised to provide learners with a possibly psychologically safer environment
where learners do not always need to directly face their teachers or the whole class
when they practice speaking. Such tools can also make it possible for learners to

practice speaking at their own pace outside the class.

One of the manifestations of technological advancements is the emergence of social
media. Social media is defined as a computer-mediated platform that enables people
to communicate, discuss, or share pictures and videos with other people across the
world virtually (Salikin & Tahir, 2017). Studies have been conducted in various
learning contexts to contemplate the utilisation of various social media for language
learning. A study by Li (2017) reported the uses of social media by learners at a private
university in Hong Kong to access additional materials, exchange the learning
materials with friends, and do collaborative learning or discussion. In the field of L2
speaking specifically, recent studies on the use of social media to facilitate the learning
of speaking have been carried out in various contexts, for example, Ukraine (Mykytiuk
et al., 2022), Iraq (Dirjal & Ghabanchi, 2020), Bangladesh (Mitu, 2020), and Saudi
Arabia (Binmahboob, 2020; Mustafa, 2018), probably suggesting the popularity of

social media as well as the relevance of social media and L2 speaking these days.

The following is the overview of the findings of these studies. A quantitative study
involving 100 Bangladeshi L2 teachers of English and 100 L2 learners by Mitu (2020)
reported the participants” generally positive attitudes towards the educational uses of
various social media such as Facebook, WhatsApp, IMO, LinkedIn, Twitter, Skype, WeChat,
Instagram, and Viber. Furthermore, a study involving 22 Saudi Arabian university
learners by Mustafa (2018) reported that the uses of YouTube, Skype and Whats App were
reported to positively influence learners” speaking performance as measured using t-

tests comparing their pre and post-test results. Another study in Saudi Arabia
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involved 30 L2 instructors (Binmahboob, 2020). The study reported that the language
instructors saw YouTube as a beneficial instructional tool that could be used to teach
speaking to secondary school learners. A study involving seventy Iraqi university
learners by Dirjal and Ghabanchi (2020) reported that though the use of Skype
applications positively influenced learners’ speaking achievement, female learners
were reported to score significantly higher than their male counterparts, suggesting
that female learners may benefit from learning using social media more than their male
counterparts. In addition, another social media, Facebook, was reported to obtain

positive attitudes from 116 Ukrainian university learners (Mykytiuk et al., 2022).

In the Indonesian context, studies investigating the use of social media for speaking
are also available. They investigated the use of YouTube (Ilyas & Putri, 2020; Y. N. Sari
& Margana, 2019), WhatsApp (Marleni & Asilestari, 2018), and three social media
platforms: YouTube, TikTok, and Instagram (Hanim, 2021). A study involving 50 English
department learners by Hanim (2021) found that YouTube, compared with Instagram
and TikTok, was the most popular social media platform for learning. A quasi-
experimental study by Ilyas and Putri (2020) involving 48 learners found that learners’
speaking achievement significantly improved after being taught using YouTube
channels. The use of WhatsApp was also reported to significantly improve learners’
speaking achievement in an earlier study by Marleni and Asilestari (2018). These
aforementioned studies suggested relatively uniform favourable findings supporting

the use of social media for L2 speaking.

Among available social media, Instagram has emerged to be one of the most popular.
As of April 2023, it has roughly 1.63 billion users worldwide (Data Reportal, 2023).
This platform is particularly popular among young people including school and
university learners. Several studies on Instagram have been carried out, for instance in
Turkiye (Erarslan, 2019; Gonulal, 2019), Iran (Rajani & Chalak, 2021), and Malaysia
(Azlan et al., 2019). Involving 219 Turkish university learners of English, a mixed
methods study by Erarslan (2019) reported that through Instagram, learners could
practise speaking more confidently and in a more relaxed manner. A similar finding
was reported by Azlan et al. (2019). They also found that Instagram positively
influenced learners' self-confidence and motivation to become fluent speakers.
Similarly, a study in Turkiye by Gonulal (2019) also suggested that the flexible learning
offered by Instagram made learners able to practice their skills at their own pace
anywhere and anytime. Despite the seemingly all positive findings, Rajani and Chalak

(2021) mentioned that the effectiveness of Instagram for learning greatly depends on
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the quality of the materials used as the learning source and teachers’ creativity in

optimising its use for instructional purposes.

Furthermore, specifically in the Indonesian context, nowadays Instagram seems to be
one of the most popular among Indonesians. As of July 2022, there were 109 million
Instagram users in Indonesia (Nurhayati-Wolff, 2023). Among this staggering number,
around 55.1 million (50.6%) were young people aged 13-24. More specifically, around
42 million (38.5%) were users aged 18-24. This number has probably been higher by
now. Due to its popularity among Indonesian school and university learner age
groups, the plethora of literature on Instagram for educational purposes, especially
language learning, seems to be overwhelmed with studies in the Indonesian context.
These studies generally reported benefits of using the platform for L2 learning, for
example, learning grammar (Pujiati et al., 2019), vocabulary and listening (Agustin &
Ayu, 2021; Baruti & Subekti, 2023), writing (Rosyida & Seftika, 2019), and speaking
(Mahmudah & Ardi, 2020; Wulandari, 2019). Instagram allows educational accounts
to share materials in the forms of pictures and videos for free and such content could
be utilised to make learning more fun and enjoyable (Agustin & Ayu, 2021). Wulandari
(2019) reported that besides improving learners” speaking proficiency, using Instagram
also contributed to enhancing learners’” fluency and vocabulary mastery, as well as
boosting their self-confidence and motivation. In line with that, several other studies
involving Indonesian high school learners also reported the merit of using Instagram
in enhancing learners’ learning motivation (Mahmudah & Ardi, 2020; Pujiati et al.,
2019).

Overview of the Preceding Study

This study was built upon a preceding survey study involving 102 Indonesian non-
English major learners across Indonesia. The survey study revealed that generally
learners had positive attitudes towards the use of Instagram to practise English
speaking. Nonetheless, they were reported to be less motivated to use the platform for
learning purposes. These findings were rather contradictory. Hence, we concluded
that further explorations may be needed to better understand these rather

contradictory findings.

For this purpose, the present study intends to answer this research question: What are
non-English major learners’ views on the possible impacts of using Instagram to

practice speaking in English?
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2. Method
2.1. Research Design

The present study employed a qualitative research design using online semi-
structured interviews. A qualitative research design intends to obtain an in-depth
description of the phenomena under investigation and to obtain a holistic overview of
the study (Miles et al., 2014). The use of semi-structured interviews was attributed to
the merits of this method. The method allows researchers to probe for more detailed
responses where interviewees are asked to clarify what has been said (Gray, 2014).
Seidman (2013) argued that interviews intend to understand participants’ personal
experiences and the meaning they make of the experiences. In this study, the
interviews intended to contemplate the learner participants' subjective views on the

impacts of using Instagram to practise speaking in English.
2.2. Research Participants

This study was the continuation of our previous online survey study involving 102
Indonesian non-English major university learners who are active Instagram users from
fifteen different provinces in the country. As such, this study derived its participants
from the preceding quantitative study. In this study, four survey participants
indicating their willingness to be interviewed were randomly selected to be invited for
the interviews. Of these four participants, one was from Central Java, two from
Yogyakarta, and one from Jakarta provinces. As indicated in one of their responses in
the background questionnaire section of the previous survey study, these participants

were all active Instagram users spending at least an hour daily surfing on the platform.
2.3. Instruments

The instruments of this study were an interview checklist on the use of Instagram to
practise English speaking. Examples of questions include "Do you practice speaking
through Instagram?”, “If you do, how do you do that? And if you do not, kindly explain
if there is any other learning activity you do whilst on Instagram?" The interview
questions also came from the participants' responses to several questions in the
preceding survey study. For instance, "You responded with 'strongly agree' on the
statement: 'Instagram makes speaking practice more interesting' -- Can you elaborate?"
In this sense, some questions in the interviews intended to obtain the 'why's' and
'how's’ of the interview participants' responses to the survey study. In so doing, it tried
to obtain clarification and a detailed explanation of their initial responses in the

preceding survey study.
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2.4. Data Collection and Analysis

The interviews were conducted online through Zoom and Google Meet platforms from
18 to 25 April 2023. The interviews were conducted in the Indonesian language, the
participants’ first language. It was to allow them to freely give responses without any
language barrier, thus probably allowing for more in-depth responses. The interviews
were recorded and the interview data were fully transcribed and the transcriptions

were then translated into English.

The English transcripts were further analysed using Thematic Analysis. It is the
process of “identifying patterns or themes within qualitative data” (Maguire &
Delahunt, 2017, p. 3352). The steps were as follows (Braun & Clarke, 2006). The first
was to become familiar with the data. The second was to generate initial codes. The
next was to search for themes and review them. After that, themes were defined. In
this study, the aforementioned steps were done by reading and re-reading the
interview transcripts to get familiar with the content, annotating the participants'
responses, and making separate notes for possible themes concerning the objective of
this study. The last step was writing up the report where the excerpts best representing

each theme were selected for reporting and further analysed.
2.5. Ethical Consideration

Ethical principles were adhered to in this study. First, the study implemented the
principle of autonomy (Govil, 2013; Gray, 2014). The interview participants were
contacted for interviews per the questionnaire data in the preceding study where they
indicated their willingness to be contacted for possible follow-up interviews. Then,
before the interviews were conducted, they were given a consent form detailing the
purposes of the study, the researchers' identities as well as their rights and
responsibilities if they decided to participate in the study (Israel & Hay, 2006). The
participation was voluntary without any coercion. Furthermore, pseudonyms were

used throughout this report to protect the interviewees” confidentiality (Rose, 2013).

The sequence of data collection and analysis can be observed in Figure 1.
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Distributing online The main questionnaire data is for the preceding study (not
questionnaire on the focus of the present study).

learners’ level of thesis

writing anxiety Randomly selecting four participants indicating their

willingness to be interviewed

Translating the Indonesian Transcribing the Conducting online interviews in
transcripts into English interview data the Indonesian language

3

Conducting Thematic Analysis to find recurring H Selecting excerpts best representing the

themes answering the research question recurring themes for reporting

Figure 1. The Sequence of Data Collection and Analysis

3. Findings

The present study aims to investigate non-English major learners’ views on the
possible impacts of using Instagram to practice speaking in English. For this purpose,
four participants from the preceding survey study were randomly selected and invited
for online interviews. The pseudonyms of the participants are Cakra (male), Azka
(male), Martha (female), and Yokbet (female). From the Thematic Analysis, the study

found three themes and these can be seen in Table 1.

Table 1. The Recurring Themes on the Possible Impacts of Using Instagram to Practise

Speaking
Theme 1 Instagram impacted learners’ learning at different magnitudes.
Theme 2 Instagram allowed for an interesting and flexible learning of speaking.
Theme 3 Instagram motivated learners to develop their speaking fluency.

In the following parts, each theme will be further discussed.
Theme 1. Instagram impacted learners’ learning at different magnitudes.

Two participants, Martha and Yokbet, stated that using Instagram helped improve
their speaking. Regarding this, they explained:

"For me, it helped (my English speaking). As I mentioned before, through videos, for example,
on idioms, or videos of how to say something in English... For example, how to say “get well

soon”, they (educational account users) would provide several expressions that are new to me.
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Then, I could watch, listen, and imitate. Sometimes, I replied (the content) again if needed.”
[Martha]

“... they (educational account users) discuss words that we use every day, for example, ‘circle’
pronounced as ‘sarrkl” (which is) wrong, the correct one is ‘s3.kl’. Sometimes they also display
words, then we are asked to say them ... after a few minutes they will give the correct
pronunciations, so we will know where we make mistakes (mispronunciations). After knowing
that, when 1 speak, I never say it as ‘sarrkl” anymore but ‘s3:k’l’. ... I think it (Instagram) helped

my speaking through such simple ways.” [Yokbet]

As could be seen from the excerpts, Instagram had positively improved the
participants’ speaking ability. It helped them know several expressions and how to
pronounce English words. This was achieved through educational English content

provided by educational accounts on the platform.

In contrast with the testimonies of Martha and Yokbet, Azka and Cakra considered the
impacts of Instagram for their speaking very little. They stated that Instagram did not

help improve their speaking performance. Regarding this, they remarked:

"It’s not significant (to improve my speaking), because I only learn when I open Instagram,
scrolling up and then they (English posts) happen to pass by ... when we open Instagram, a lot

of content appears. So sometimes, I get distracted with these.” [Azka]

“[...11think it (the impact) is not very significant ... Because I see Instagram as a social media,
not a platform to learn. Even when I'm watching educational videos, I will easily get distracted

by other funny videos ... even other notifications.” [Cakra]

As seen from the excerpts, both Azka and Cakra experienced difficulty concentrating
on learning using Instagram. They were either distracted by entertainment content or
solely learning English content on Instagram when it “accidentally” appeared in their

Instagram feeds.

All in all, several points can be taken away from this theme. Instagram was reported to
help the learning of English expressions and pronunciation. However, Instagram as a
social media also (and perhaps mostly) provided entertainment content, attributed to

some learners' little focus on the English content.
Theme 2. Instagram allowed for an interesting and flexible learning of speaking.

Despite the different views on the magnitude of the impacts of Instagram on speaking
seen in Theme 1, three participants acknowledged that Instagram allowed for

interesting and flexible learning of speaking. Features such as video, reels, and digital
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filters in the Instagram story were reported to be the forte making speaking practice
through Instagram interesting. Regarding this, Martha and Yokbet commented:

“I think from video posts and reels ... so you can see and hear their (content creators) voices,
then you can also see their lips ... (so we can distinguish) how to pronounce (English words)

correctly, so 1'm more into videos because they are more interactive.” [Martha]

“... its filter feature (digital effect in Instagram story) that shows pictures and we have to guess
which picture ... in English. For example, a picture of a flag, then we are asked to say what it
is in English. So, I find a feature like this interesting.” [Yokbet]

As seen from the excerpts, the experience of speaking practice became more engaging
using Instagram with its features such as video, reels, and digital filters in the Instagram
story. Those features allowed the participants to observe, listen, or even record their
videos to practice. Furthermore, features like digital filters in the Instagram story made

learning more interesting and enjoyable.

Besides, being reported to provide potentially appealing learning experiences,
Instagram was also reported to also allow for a flexible learning experience. Regarding
this, Yokbet, Cakra, and Martha commented:

“... when I am lying down in my boarding house, I usually also check my Instagram... there
will also be new content, I unconsciously learn. Maybe it's because I happen to follow a lot of

accounts, so there are a lot of new (English) contents every day.” [Yokbet]

“Instagram can be accessed at any time, so ... I can practice speaking through Instagram

anywhere or anytime.” [Cakra]

“It (Instagram) can be accessed anywhere and anytime. So, anywhere, we can open (to access)
the content. But I mean anywhere (for example) when we are bored (not in the classroom), we

can open Instagram and take a look at the (English) content.” [Martha]

As seen in the excerpts, learners acknowledged that practising speaking by optimising
the features of Instagram was interesting. Moreover, they could access the English
content anywhere and anytime. Hence, the platform offers flexibility for learners,

enabling them to learn beyond the boundary of classrooms.
Theme 3. Instagram motivated learners to develop their speaking fluency.

Of four participants, three participants, Martha, Yokbet, and Cakra, reported that
Instagram helped boost their motivation to develop speaking fluency. Regarding this,
they commented.
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“The motivation (to practice speaking) increases ... like we also want to be able to speak fluent
English and communicate using English. So, because we watch often and imitate what’s on
Instagram like that, it's like increasing our motivation so we can talk like the speakers in the

video. So ... this is very, very influential. [Martha]

“[...]1t motivates me because the content is very good. Then what keeps us motivated again is
we can easily get the material anywhere and anytime. For example, when 1'm lying in my room,
even when 1'm working, sometimes 1 will (go and) see their content and can learn too.”
[Yokbet]

“We are often provided with English content in the form of pictures and texts, for example ...
we are (I am) kind of curious ... like how it feels to talk (fluently) in English. So, we are (I am)

motivated to speak in English just by watching them speaking in English.” [Cakra]

As suggested in the excerpts, Instagram positively influenced learners” motivation to
become fluent in English. Participants reported that they got motivated because of
seeing the speakers in the English learning videos they watched. In other words,
English content in the platform served as an inspiration for possible English-using

selves for learners.
4. Conclusion, Discussion and Suggestions

This study intends to investigate non-English major learners” views on the possible
impacts of Instagram as a venue to practice English speaking. The study found that
Instagram facilitated learners to practice English expressions and pronunciation. This
finding conforms to several authors’ reiterations on the role of Instagram in providing
access to numerous native teachers and qualified educators from all over the world
(Erikson et al., 2021; Rajani & Chalak, 2021). Several previous studies in the Indonesian
context also reported that Instagram facilitated learners to explore English content or
videos or even create their videos to practice speaking (Devi et al., 2020; Erikson et al.,
2021; Hape, 2018; Nurhikmah, 2021; Rakhmanina & Yuneva, 2018; Seftika, 2019). For
instance, a descriptive study by Devi et al. (2020) found learners enjoyed exploring
their Instagram which was filled with English learning video content, because it gave
them a different atmosphere to practice speaking besides in the classroom. As seen
from Martha's excerpt, Instagram allowed her to replay videos she desired to rewatch.
Rewatching videos allowed her to repeat words or expressions to practice her
speaking. Regarding this, Nurhikmah (2021) mentioned that repeating some words or
phrases may have positive impacts on learners' speaking skills and, eventually,

performance.

10
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The present study also found that Instagram, through its various features, provided
learners with a venue for an interesting and flexible learning experience of speaking.
This finding conforms to the findings of previous studies in Indonesia (Himmah et al.,
2020; F. M. Sari & Wahyudin, 2019) and Iran (Rajani & Chalak, 2021). A study in the
Indonesian context revealed that learners liked Instagram as a learning media because
it was easy to access and the participants had time to practice their speaking outside
the classroom (F. M. Sari & Wahyudin, 2019). Furthermore, involving Indonesian high
school learners, an experimental study by Himmah et al. (2020) reported that learners
were engaged in speaking practices through videos. It also reported that after making
Instagram video projects, learners’ speaking performance significantly improved and
they were less anxious or apprehensive to speak in front of the class. In line with that,
a study involving ten Iranian L2 learners by Rajani and Chalak (2021) also reported
that these participants enjoyed learning English through Instagram because it was more
appealing, colourful, and creative. They further explained that these characteristics did
not only influence learners’ speaking skills positively but also their listening

comprehension.

Furthermore, as reported by the participants in this study, Instagram motivated them
to be able to speak English as fluently as English content creators whose content they
watched. This finding was similar to several previous studies (Azlan et al., 2019;
Devana & Afifah, 2020; Mahmudah & Ardi, 2020; Pujiati et al., 2019; Wulandari, 2019).
For example, a quasi-experimental study by Devana and Afifah (2020) in the
Indonesian context also reported that using Instagram boosted learners” motivation to
practice their oral communication and helped them develop their fluency. The flexible
learning it offered may also be attributed to lower anxiety compared to the learning
process happening in typical L2 classrooms. Besides, social media seems to have a forte
in offering learners more relaxing and flexible learning experiences. A study by
Binmahboob (2020) in the Saudi Arabian context, investigated the use of YouTube to
improve speaking speaking skills. The study also reported the same favourable results.
These findings across different studies may give some kind of support that social
media such as Instagram and YouTube could facilitate learners to become independent
learners and to practice as much as they need from their numerous English learning

contents.

Despite the seemingly ‘all-positive” findings about Instagram for the learning of
speaking, the present study, as seen in Theme 1, also found that at least two
participants did not consider Instagram to be an effective learning tool. This was very

probably attributed to the many non-educational and entertainment content on the
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platform. Instagram is after all a social media and the number of entertainment content
very likely overwhelms the educational or particularly English learning content. Some
participants in the study by Rajani and Chalak (2021) also reported that they were at
times distracted by entertainment content when they were supposed to do English
class projects through the platform. In an earlier mixed-methods study involving 101
Malaysian learners, Akhiar et al. (2017) also reported that some participants found

themselves easily distracted by entertainment content on the platform.

At this point, as also suggested in this study, whilst Instagram was very popular among
learners, it seemed to be just an ‘add-on’ in learners’ learning process. Whilst it was
reported to garner favourable attitudes from learners, some learners’ testimonies also
suggested the somewhat superficial experience of actually using the platform for
learning purposes. For example, a participant watched English learning content when
it happened to appear in his Instagram feed. Regarding this, Al-Garawi (2012) stated
that learners could create a learning account on Instagram and follow accounts
specifically intended for English learning. However, this solution may be too far of a
stretch. That is considering the popularity of Instagram as social media for
entertainment and considering that learners may also have the burden of studying in

other disciplines at the same time.

Whilst ‘by default’ Instagram may be seen as a social and entertainment platform, there
are still plenty of rooms where language teachers can condition learners to spend more
time for learning purposes on Instagram. It is probably not feasible to convert Instagram
into a platform solely used for learning among L2 learners. Nevertheless, teachers can
take advantage of its popularity among learners to provide meaningful, interesting,
and enjoyable L2 learning experiences. It can be done by incorporating the use of the
platform in L2 instruction by assigning various outside-class projects necessitating

learners to use the platform for learning purposes.

In conclusion, several important points about this study can be outlined. Involving
four non-English major learners in interviews, several findings can be reported
regarding their views on the impacts of using Instagram to practice speaking. They
generally had positive views mentioning it as a platform allowing for flexible and
enjoyable learning as well as motivating them to achieve language fluency.
Expressions and pronunciations were mentioned as the specific aspects of speaking
that could be learned on the platform. Despite these seemingly promising findings,
some learners’ remarks seemed to be rather superficial citing the learning experiences

that happened were unstructured, accidental, and rather minimum. Some participants
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even mentioned that the platform was not an effective medium for practising

speaking.

Based on the aforementioned findings, pedagogical implications can be suggested.
Teachers are advised to incorporate the use of Instagram for language learning tasks to
optimise learners’ familiarity with the platform to boost their language learning. For
example, teachers can optimise the use of Instagram features such as feeds, story, Reels
or IGTV to provide English materials. For instance, when teaching about Simple Past
Tense, teachers could upload videos talking about their last holiday as a model and
share the link with learners. Based on the topic with the teachers' posts as the model
or reference, learners are then assigned to make their videos where they retell past
events. They upload the videos with suitable captions. In addition, learners can also
be assigned to comment on some of their friends' videos to increase exposure to the

topic, hence potentially enhancing their understanding.

Furthermore, the limitations of this study should be acknowledged. First, studies on
Instagram have overwhelmingly been conducted in Indonesia. Hence, the findings of
this study could only be compared with fairly limited previous relevant studies,
mostly conducted in Indonesia. Another limitation of this study was perhaps
attributed to the limited number of interview participants. More participants may have

allowed richer and more in-depth data.

Finally, considering the popularity of Instagram in many other countries, future studies
can be conducted in other learning contexts where Instagram is also popular among
learners. More careful sampling may be needed to recruit participants who are not
only active users of Instagram but also using the platform for language learning.
Conducting classroom action research on the effectiveness of the use of Instagram can
also be a breakthrough in learning contexts outside Indonesia considering the scarcity

of available studies outside Indonesia.
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Makale Bilgisi Ozet
Anahtar Kelimeler Aragtirmanin amaci, okul 6ncesi donem ¢ocuklarimin akran iligkilerinde karsilastiklar1 {i¢
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iliskileri akranlarinin oyununa dahil olmak isteme, oyun materyalini paylasma) ile ilgili goriislerinin

Okul Oncesi Dénem Sosyal ele alinmasidir. Calisma grubunda, n01.'ma1 gelisim ozelligi gés.tgren 5.—6.ya§ grul?undan 375
¢ocuk yer almaktadir. Arastirmada veri toplama araci olarak Kisisel Bilgi Formu ile WALLY
Sosyal Problem Coézme Olgegi kullamilmistir. Bulgular incelendiginde, cocuklarin etkili ve
etkili olmayan stratejiler olmak {izere cesitli cevaplar verdikleri ortaya konulmustur.
Cocuklar oyun davetlerinin reddedilmesine yonelik 17 strateji gelistirmistir. Cinsiyetlere gore
kizlarin 15, erkeklerin 13 strateji gelistirdigi belirlenmistir. Cocuklar oyuna dahil olmaya
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olumsuz stratejiler gelistirdikleri belirlenmistir. En ¢ok strateji gelistirilen durumlar oyuna
davet etme ve paylagsma ile ilgili olurken, en az strateji oyuna dahil olma durumuna aittir. En
¢ok olumsuz strateji gelistirilen durum, paylasmaya iliskindir. Sonuglar, okul 6ncesi donem
cocuklarina sosyal problem ¢6zme becerilerinin 6gretilmesine dikkat cekmektedir.
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Extended Abstract

Introduction

The purpose of the study is to examine the opinions of preschool period children about three situations
they encounter in peer relationships (when a peer they invite to the playdoesn’t want to play with them,

when they want to join the play of other peers playing, sharing the play materials).
Method

The study group consists of 5-6 years old 375 children (169 girl (45.1%), 206 boy (54.9%)) with normal
development and who are attending preschool education in schools in Istanbul under the Ministry of
National Education (MoNE).

The Personal Information Form and the WALLY Social Problem-Solving Scale were used as the data
collection tools of the research. The Personal Information Form was filled in by the teachers separately
for every child. One researcher carried out the WALLY Social Problem-Solving Scale to the children
individually on different days in a room prepared specially within the school setting. Data related to
the WALLY Social Problem-Solving Scale were transferred to the SPSS 20.0 software. The themes related
to the answers given to 3 questions about peer relationships in the scale were identified and frequency

and percentage values were estimated.
Findings

When the findings of the study, which underlines preschool period children’s opinions on three
situations they encounter in peer relations, are considered, it was observed that children gave various
answers referring to effective and ineffective strategies. One of the situations reflected in the research
was inviting to a play; the children were asked what they would do in a case when a child they invited
to a play refused to play with them. The children developed 17 strategies concerning the refusal of their
play invitations. Eight of these strategies (persisting, objecting, saying they don’t know the answer,
offering gifts, scolding, being cross, not including the peer in the further plays who refused an invitation
before, saying bad words) are ineffective; eight are in the effective (playing with other peers/ people,
playing by himself/herself, being upset/bored, convincing, leaving the setting, disturbing, leaving the
peer alone, demanding empathy, being friends) strategies group. Among the strategies that were
developed as a result of the peer refusing the play he or she was invited to, the first strategy (persisting)
is ineffective and the other two (playing with other peers/people and playing by himself/herself) are
effective. When answers are considered with respect to gender, it was observed that girl children
developed 15 and boy children developed 13 strategies. Among the first 3 strategies developed by the
girls, the first (persisting) is ineffective, the second (playing with other peers/people) is effective and the
third (telling mother/father/teacher) is effective or ineffective based on the intention. Among the first 3
strategies developed by the boys, two (playing with other peers/people and playing by himself/herself)
are effective and one (persisting) is ineffective. Six strategies developed by the girls and boys are
ineffective. Eight strategies developed by girls and 6 developed by boys are effective.

The second situation of the research is related to what children will do when they want to be included
in other children’s plays. The children developed 11 strategies concerning being included in the play.
Six of these strategies (asking for permission, playing with other peers/people, playing by

himself/herself, leaving the setting, becoming friends, watching peers) are effective and four (saying
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they don’t know the answer, crying, offering gifts, scolding/getting angry) are ineffective. When
answers are considered with respect to gender, it was observed that girl children developed 10 and boy
children developed 11 strategies. First 3 strategies developed by the boys and girls are effective (asking
for permission, playing with other peers/people, playing by himself/herself) and the strategy order is
the same for both genders. While 3 strategies developed by girls and 4 developed by boys are ineffective,
6 strategies developed by the girls and boys are effective.

The final peer situation of the research is related to sharing the play materials. The children developed
17 strategies concerning sharing the play materials. Eleven among these strategies are ineffective (telling
to put down the play material, asking mother/father to get a play material, forcing the peer to abandon
the play material, offering gifts, telling when they don’t know the answer, scolding, complaining,
crying, pushing, saying bad words, chasing); 6 are effective (asking for permission, using their own play
material, waiting for their turn, being friends, leaving the setting, sharing) strategies. When answers are
considered with respect to gender, it was observed that girl children developed 10 and boy children
developed 16 strategies. It is evident that among the first 3 strategies developed by the girls, the first is
effective (asking for permission), the second (telling to put down the play material) and third (asking
mother/father to get a play material) are ineffective strategies. Among the first 3strategies developed by
the boys, two are effective (asking for permission, using their own play material) strategies and the third
one is an ineffective (telling to put down the play material) strategy. While the girls stated 5 effective

and 5 ineffective strategies; boys stated 6 effective and 10 ineffective strategies.
Discussion & Result

According to the results, it is examined that children developed effective and ineffective strategies for a
given peer situation. While most strategies were developed for inviting to a play and sharing situations,
being included in a play was the situation with least number of strategies. Sharing was the situation in
which most negative strategies were developed about. Boys developed more strategies than girls for
two situations (being included in the play and sharing); and the girls developed more strategies for one
situation (inviting to a play). While boys developed more strategies than girls about sharing, most of
their strategies are ineffective. This study is limited to opinions of 375 children concerning the three
situations they encounter in peer relations. Data in future studies can be collected from more crowded
sample groups through various information sources such as observation and teacher opinions. Studies
that underline more than three peer relations can be conducted. Studies that examine student answers

longitudinally can be carried out.
1. Giris

Okul oncesi donemdeki akran iligkileri, ¢ocuklarin bireysel ozellikleri (mizag,
ihtiyaglar, hazir bulunusluk diizeyi, deneyim, yas, cinsiyet vb.) (Syrjamaki, Pihlaja ve
Sajaniemi, 2019), fiziksel ortam, anne-baba tutumlari, 6gretmen-cocuk iliskileri basta
olmak tizere bir¢ok nedenle cesitlilik gosterebilir. Basarili akran iligkileri, uzun siiren

arkadasliklar, ¢ocuklarin gelisimini olumlu yonde etkiler (Stanton Chapman, 2015).

Cocuklarin diger ¢ocuklarla etkilesimleri sirasindaki tepkileri, davramslari, becerileri,
tutumlari, akran etkilesimlerine yon verebilecektir. Cocuklar sosyal etkilesimleri

sirasinda gesitli sorunlar, problemler yasayabilir (Pawlina ve Stanford, 2011). Bu
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noktada sosyal problem ¢6zme, akran etkilesimlerini sekillendirebilmektedir. Basarili
problem ¢6zme becerileri, ¢ocuklarin olumlu davranislarini, akademik basarilarini
arttirabilir, akran iligkilerini gelistiren sosyal firsatlar elde etmesini saglayabilir, 6z
giiveni destekleyebilir, 6fke gibi sorunlar1 azaltabilir (Fetting, Schultz ve Ostrosky,
2016). Kaur (2018), sosyal problem ¢ozme becerilerinin psikolojik ve davranigsal
acidan iyi olusu destekleyebildigini ifade etmistir. Okul Oncesi donemde sosyal
problem ¢6zme becerileri kazanilmaya baglamakla birlikte erken yillarin etkileri
sonraki yillara yansiyabilmektedir. Mace (2019) iki y1llik boylamsal ¢alismasinda okul
oncesi egitimin baglangicindaki sosyal problem ¢ozme becerilerinin ilkokuldaki 6z

tarkindalik, 6z kontrol ve 6gretmen-cocuk iliskisini yordayabildigini belirtmistir.

Oyunda gegirilen zaman akran iligkileri i¢in 6nemli bir zaman dilimidir (Bodrova ve
Leong, 2007). Cocuklar oyun sirasinda 6grenmenin yarn sira eglenerek zaman gegirir
ve tim gelisim alanlarimin desteklenebilecegi bir deneyim siireci yasarlar (Giilay
Ogelman, 2018). Bu calismada, akranlarla yasanabilecek durumlarin se¢imi giinliik
yasamda oyunlar sirasinda karsilasabilecekleri problem durumlari goéz ontinde
bulundurularak gergeklestirilmistir. Nitekim sosyal problem ¢6zme modeli, bir kisinin
glinliik yasamdaki bazi1 problemlerle etkili basa ¢ikma stratejilerine dayanmaktadir
(D’Zurilla, Maydeu-Olivares ve Gallardo-Pujol, 2011). Krasnor (1982), sosyal problem
¢ozmeyi, sosyal etkilesimler sirasinda kisisel amaclara ulasmak igin ortaya konulan
davrarnislar olarak ifade etmistir. Kaya ve digerleri (2017), oyunlarin ¢ocuklarin sosyal
problem becerilerinin gelismesi agisindan onem tasidigini, oyunlarin sosyal problem
becerileri etkileyebilecegini ifade etmislerdir. Kiiglik ¢ocuklar, sosyal etkilesimler
sirasinda, aglama, rica etme, vurma gibi etkili ve etkili olmayan stratejileri
sergileyebilirler (Krasnor, 1982). Kayili ve Erdal (2021), sosyal problem ¢6zme
becerilerinin ¢ocuklarin akranlariyla iyi iligkiler gelistirmesini destekledigini ifade
etmistir. Gold ve digerleri (2022), 87 okul 6ncesi donem ¢ocugunu, 34 oyun etkilesimi
sirasinda gozlemledikleri ¢alismada, cinsiyet ve oyun ortamindan bagimsiz olarak,
oyunlar sirasinda problem ¢6zme ile gorev tamamlama arasinda iliski oldugunu,
¢ocuklarin arkadaslarmin problem ¢6zme davranislarini gozlemlemelerinin bilissel
gelisimlerine katki saglayabildigini ortaya koymaktadir. Gortldiigii gibi sosyal
problem ¢6zme, akran iligkileri ve oyun davranislar1 arasinda iliskiler bulunmaktadir.
Dolayisiyla bu ¢alismada, kiiglik ¢ocuklarin oyunlardaki akran etkilesimleri sirasinda
karsilasacaklar: {i¢ problem durumu ile ilgili stratejileri incelenmistir. Alan yazin
incelendiginde, Tiirkiye’de okul 6ncesi donem g¢ocuklarinin sosyal problem ¢6zme
becerilerine yonelik arastirmalarin son yillarda artis gosterdigi gortilmektedir (Dereli
Iman, 2014; Giilay Ogelman, Koyutiirk Koger ve Onder, 2023; Kayili ve Ari, 2016;
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Ozkan ve Aksoy, 2017; Tekin ve Kayili, 2023). Incelenen calismalar igerisinde
cocuklarin bazi akran durumlarina iliskin cevaplarinin ele alindig1 bir ¢alismaya
rastlanilmamustir. Green ve Cillessen (2008), kiiciik ¢ocuklarin sosyal problemlerde
olumlu sosyal davranislar1 m1 zorlayici stratejileri mi tercih ettiklerine yonelik yapilan
¢alismalarin simirli oldugunu ifade etmistir. Bu arastirmanin, kiigiik ¢ocuklarin bazi
akran durumlar ile ilgili diistindiikleri stratejileri ortaya koyma agisindan 6nem
tasidig1 diisiiniilmektedir. Nitekim ¢ocuklarin akran durumlari ile ilgili stratejilerini,
algilarmi ortaya koymak sosyal beceri, sosyal problem ¢6zme, akran iligkileri konulu
egitim programlarina rehberlik edebilir. Arastirmanin bulgulari, ¢ocuklarin gesitli
sosyal problem Kkarsisindaki stratejilerine odaklanan arastirmalara rehberlik
edebilecegi soOylenebilir. Cocuklarin sosyal sorunlar karsisinda gelistirdikleri
stratejilerin etkili stratejiler olup olmadiklarmin belirlenmesi, ¢ocuklarin bu
becerilerinin nasil desteklenebilecegi ile ilgili yol gosterici olabilecektir. Bu dogrultuda
arastirmanin amaci, okul oncesi donem ¢ocuklarinin akran iliskilerinde karsilastiklari

bazi durumlarla ilgili goriislerinin ele alinmasidir. Arastirmanin alt amaglar1 su
sekildedir:

1. Okul oncesi donem cocuklari, oyuna davet etti§i bir akran1 onunla oynamak

istemediginde ne tiir stratejiler gelistirmektedir?

2. Okul oncesi donem ¢ocuklari, oyun oynayan diger akranlarinin oyununa dahil

olmak istediginde ne tiir stratejiler gelistirmektedir?

3. Okul oncesi donem c¢ocuklari, oyun materyalini paylasma durumunda ne tiir

stratejiler gelistirmektedir?
2. Yontem

Okul 6ncesi donem ¢ocuklarinin akran iliskilerinde karsilastiklar: ti¢ durum ile ilgili
gortiislerinin incelendigi arastirmada nitel arastirma yontemlerinden durum ¢alismasi
kullanilmistir. Nitel arastirma; gozlem, gortisme ve dokiiman analizi gibi farkli nitel
veri olusturma yontemlerinin kullanildigi, bakis agilarinin, algilarin ve olaylarin dogal
ortamda gergekgi ve biitiinciil bicimde ortaya konmasina yonelik nitel bir siirecin
izlendigi arastirmadir (Yildirim ve Simsek, 2016). Durum ¢alismasinda bir ya da birkag
durum derinligine arastirilmaktadir. Bir duruma iliskin etkenler (ortam, bireyler,
olaylar, stirecler vb.) biitiinciil bir yaklasimla ele alinmaktadir (Yildirim ve Simsek,
2016).

Calisma Grubu

Aragtirmanin ¢alisma grubunda, Istanbul’da MEB’e bagh okullarda okul oncesi

egitime devam eden, normal gelisim gosteren 5-6 yas grubundan 375 gocuk (169 kiz
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(%45.1), 206 erkek (%54.9)) yer almaktadir. Cocuklarin 39'u (%10.4) 48-60 ay arasinda,
336’s1 (%89.6) 60 ay ve tizerindedir. Cocuklarin tamamu ailesi ile yasamaktadir.
Orneklem grubunun belirlenmesinde kolay ulagilabilir rnekleme yoénteminden

yararlanilmistir.

Tablo 1. Cocuklarin ailesine ait demografik bilgiler

Degisken Alt Diizey f %
20-30 28 7.5
. 31-40 305 81.3
Annenin Yas: 41 ve iistii 42 112
Toplam 375 100.0
20-30 14 3.7
Babanin yast 31-40 265 70.7
41 ve tsti 96 25.6
Toplam 375 100.0
Okur yazar 5 1.3
Ilkokul mezunu 23 6.1
Ortaokul mezunu 19 5.1
Annenin egitim durumu Lise mezunu 71 18.9
Universite mezunu 257 68.5
Toplam 375 100.0
Okuryazar 2 0.5
Ilkokul mezunu 27 7.2
Ortaokul mezunu 29 7.7
Babanin egitim durumu Lise mezunu 61 16.3
Universite mezunu 256 68.3
Toplam 375 100.0
Ev hanimi 160 42.7
Memur 85 227
Annenin meslegi Isci 40 10.7
Serbest meslek 90 24.0
Toplam 375 100.0
Calismiyor 77 20.5
Memur 114 30.4
Babanin meslegi Isci 182 48.5
Serbest meslek 21 19.1
Emekli 2 0.5
Toplam 375 100.0
Kardesi yok 134 35.7
1 kardesi var 198 52.8
Kardes Sayis1 2 kardesi var 31 8.3
3 kardegi var 7 1.9
4 ve tlizeri kardesi var 5 1.3
Toplam 375 100.
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Veri Toplama Araglar1

Arastirmada veri toplama araci olarak Kisisel Bilgi Formu ile WALLY Sosyal Problem
Cozme C)Igegi kullanilmistr.

Kisisel Bilgi Formu: Arastirmacilar tarafindan olusturulan formda, ¢ocuklara iliskin

yas, cinsiyet, anne-baba egitim diizeyi, anne-baba meslegi sorular1 yer almaktadir.

WALLY Sosyal Problem Cozme Olcegi: Cocuklarin sosyal problem ¢ozme
becerilerini degerlendirmek amaciyla kullanilan Wally Sosyal Problem C6zme Testi,
Spivack ve Shure’nin (1985) Okul Oncesi Problem Cozme Testi ve Rubin ve
Krasnor'un (1986) Cocuk Sosyal Problem Cozme Testi'nin birlesiminden tiiretilmistir
(Akt. Kayili ve Ari, 2015). Testin 3-5 yas ¢ocuklar: i¢in Tiirk¢e uyarlama calismasi
Kayili ve Ar (2015) tarafindan gergeklestirilmistir. Kiz ve erkek c¢ocuklar igin
hazirlanan iki farkli formdan olusan testte kisiler arasi iliskilerde ¢atisma ya da sorun
iceren 15 resim bulunmaktadir. Varsayimsal durumlari anlatan 15 resim cocuga
sorulur. Varsayimsal durumlar 11 farkli temay1 (reddedilme, hata yapma, adaletsiz
muamele, magduriyet, yasaklama, yalmzlik, aldatilma, hayal kirikhigi, ikilemde
kalma, yetiskin tarafindan onaylanmama, saldiriya ugrama problemi ile basa ¢ikma)
kapsamaktadir. Testten alinabilecek en diisiik puan sifir, en yiiksek puan ise 15tir.
Olgek cocuklara bireysel goriisme ile uygulanmaktadir. Testin 3-5 Yas ¢ocuklar igin
olan versiyonunun KMO degeri .814 olarak bulunmustur. Testin bes yas gruplar: igin
KR-20 giivenirlik katsayis1 .81 olarak hesaplanmistir (Kay1ili ve Ari, 2015). Wally Sosyal
Problem Cozme Testi'nde ¢ocuklarin agik uglu sorulara verdikleri cevaplar kodlama
sistemine  dayali olarak puanlamip nitel bulgular nicel bulgulara
dontistiiriilebilmektedir. Bu arastirma, nitel olarak planlandig icin ¢ocuklarin agik
uglu sorulara verdikleri cevaplar nicel veriye dontistiiriilmemistir. Ol¢me aracinda yer
alan 15 acgik uglu sorunun 3’4 dogrultusunda c¢ocuklarin cevaplar:i alinmistir.
Sorulardan hangilerinin arastirmaya dahil edilecegine iliskin olarak bir dogent, bir
doktor 0gretim tiyesi, bir doktorali okul 6ncesi 6gretmeni olmak {izere 3 uzmandan
gortis alinmistir. Uzmanlardan aragtirmanin amact dogrultusunda planlanan nitel
calisma igin sorularin uygunluk diizeylerini degerlendirmeleri istenilmistir. Uzman
gortisleri sonucundan 15 sorudan 3’ii ¢alismaya dahil edilmistir. Uygulama stireci

ortalama 15-20 dakika arasinda siirmiistiir.
Uygulama

Veri toplama siirecinden 6nce arastirmada kullanilacak 6lgme araglari ile ilgili gerekli
izinler alinmistir. Okul Oncesi 0gretmenleri, calismanin amaci ve 6l¢gme araglariyla

ilgili bilgilendirilmislerdir. Kisisel Bilgi Formu 6gretmenler tarafindan her ¢ocuk i¢in

24



International Journal of Current Approaches in Language, Education and Social Sciences

Okul 6ncesi donem ¢ocuklarinin akran iliskilerindeki CALESS 2024, 6(1), 18-37
bazi durumlara yonelik goriisleri

ayr1 ayrit doldurulmustur. Arastirmacilardan biri WALLY Sosyal Problem Cozme
Olgegi’ ni gocuklara bireysel olarak farkli giinlerde, okul ortaminda 6zel olarak
hazirlanmis bir odada uygulamistir. Oda, sessiz ve aydmnlik olmakla birlikte
cocuklarin dikkatini dagitabilecek uyaranlardan armndirilmistir. Veri toplama stireci

alt1 ay stirmiistiir.
Veri Analizi

Aragtirmada elde edilen veriler SPSS 20.0 paket programi ile Excell programina
aktarilmistir. SPSS programindaki veriler dogrultusunda demografik bilgiler elde
edilmistir. Olcekte akran iliskilerine yonelik belirlenen 3 sorunun cevaplarina iligkin

temalar da Excell programda olusturularak frekans ve yiizde degerleri hesaplanmuistir.
3. Bulgular

Tablo 2’de c¢ocuklarin oyuna davet ettikleri akranlarinin teklifi reddetmesi
dogrultusunda belirttikleri stratejilere iliskin cevaplar1 yer almaktadir.
Tablo 2. Okul éncesi donem ¢ocuklarinin oyuna davet ettikleri akranlarinin teklifi reddetmesi

dogrultusunda belirttikleri stratejiler

Stratejiler f %
Israr etme 65 17.3
Diger akranlarla/kisilerle oynama 63 16.8
Kendi kendine oynama 53 14.1
Anneye/babaya/0gretmene soyleme 52 13.9
Uziilme/can1 sikilma 37 9.9
Ikna etme 26 6.9
Ortamdan uzaklagsma 19 5.1
Itiraz etme 17 4.5
Cevabi bilmedigini soyleme 16 4.3
Rahatsiz etmeme, kendi haline birakma 8 2.1
Hediyeler alma 8 2.1
Kizma 3 0.8
Kiisme 3 0.8
Empati kurmasin istemek 2 0.5
Arkadas olma 1 0.3
Teklifi reddeden akran oynamak istediginde oyuna almama 1 0.3
Olumsuz sozler sdyleme 1 0.3
Toplam 375 100.0

Tablo 2’ye gore ¢ocuklar, oyun davetinin reddedilmesiyle ilgili 17 strateji gelistirmistir.
En sik belirtilen ilk ti¢ strateji, 1srar etme (%17.3), diger akranlarla/kisilerle oynama
(%16.8) ve kendi kendine oynama (%14.1) olmustur. Verilen cevaplarda israr etme

stratejisine ornek olarak “Bir daha sorarim oynayalim diye”, diger akranlarla/kisilerle
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oynama stratejisine ornek olarak “Baska arkadaslarimla oyun oynarim”, kendi

kendine oynama stratejisine 6rnek olarak “Ben de kendim oynardim” verilebilir.

Tablo 3’te ¢ocuklarin oyuna davet ettikleri akranlarimin teklifi reddetmesi
dogrultusunda belirttikleri stratejilerin cinsiyete gore dagilimlar:1 bulunmaktadir.
Tablo 3. Cinsiyete gire okul dncesi donem cocuklarinin oyuna davet ettikleri akranlarinin

teklifi reddetmesi dogrultusunda belirttikleri stratejiler

Kiz ¢ocuklarinin stratejileri f % Erkek cocuklarinin f %
stratejileri

Israr etme 31 183 Diger akranlarla/kisilerle 36 17.5
oynama

Diger akranlarla/kisilerle oynama 27 16.0 Israr etme 34 165

Anneye/babaya/6gretmene 23 13.6 Kendi kendine oynama 33 16.0

sOyleme

Uziilme/cam sikilma 21 124  Anneye/babaya/0gretmene 29 141
soyleme

Kendi kendine oynama 20 11.8 Uziilme/can sikilma 16 78

Ikna etme 13 77  lknaetme 13 63

Ortamdan uzaklasma 9 5.3 Itiraz etme 11 5.3

Cevab1 bilmedigini sdyleme 7 41 Ortamdan uzaklasma 10 49

[tiraz etme 6 3.6 Cevabi bilmedigini soyleme 9 4.4

Rahatsiz etmeme, kendi haline 3 1.8 Hediyeler alma 6 29

birakma

Kisme 3 1.8 Rahatsiz etmeme, kendi 5 2.4
haline birakma

Empati kurmasin istemek 2 1.2 Kizma 3 1.5

Hediyeler alma 2 1.2 Olumsuz sozler soyleme 1 0.5

Arkadas olma 1 0.6

Teklifi reddeden akran oynamak 1 0.6

istediginde oyuna almama

Toplam 169 100.0 Toplam 206 100.0

Tablo 3’e gore oyun davetinin reddedilmesiyle ilgili kizlarin 15, erkeklerin 13 strateji
gelistirdigi belirlenmistir. Kizlarin gelistirdigi ilk 3 strateji, 1srar etme (%18.3), diger
akranlarla/kisilerle oynama (%16.0) ve anneye/babaya/0gretmene sdyleme (%13.6)
olmustur. Erkeklerin gelistirdigi ilk 3 strateji, diger akranlarla/kisilerle oynama

(%17.5), 1srar etme (%16.5) ve kendi kendine oynama (%16.0) olmustur.

Tablo 4'te ¢ocuklarin akranlarmnin oyununa dahil olma durumunda belirttikleri

stratejilere iliskin cevaplar1 yer almaktadir.
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Tablo 4. Okul oncesi donem cocuklarimin akranlarimin oyununa déahil olma durumunda

belirttikleri stratejiler

Stratejiler f %
Izin istemek 305 81.3
Diger akranlarla/kisilerle oynama 19 5.1
Kendi kendine oynama 18 4.8
Anneye/babaya/6gretmene sdyleme 8 2.1
Ortamdan uzaklasma 6 1.6
Arkadas olma 6 1.6
Cevab1 bilmedigini soyleme 4 1.1
Aglama 2 0.5
Hediyeler alma 2 0.5
Kizma/sinirleme 2 0.5
Akranlarimni izleme 2 0.5
Toplam 375 100.0

Tablo 4'te goriildiigii tizere ¢ocuklar, oyun davetinin reddedilmesiyle ilgili 11 strateji

gelistirmistir. En sik belirtilen ilk ¢ strateji, izin istemek (%81.3), diger

akranlarla/kisilerle oynama (%5.1) ve kendi kendine oynama (%4.8) olmustur. Verilen

cevaplarda izin isteme stratejisine 6rnek olarak “Beni de oyuna katar misimiz?”, diger

akranlarla/kisilerle oynama stratejisine 6rnek olarak “Bagkasiyla oynarim”, kendi

kendine oynama stratejisine 6rnek olarak “Yalniz oynardim” verilebilir.

Tablo 5te c¢ocuklarmn akranlarmin oyununa dahil olma durumunda belirttikleri

stratejilerin cinsiyete gore dagilimlar: bulunmaktadir.

Tablo 5. Cinsiyete gore okul oncesi donem cocuklarimin akranlarimin oyununa dahil olma

durumunda belirttikleri stratejiler

Kiz ¢ocuklarinin stratejileri f % Erkek cocuklarinin stratejileri  f %
Izin isteme 139 822  lIzinisteme 166 80.6
Diger akranlarla/kisilerle 8 4.7  Diger akranlarla/kisilerle 11 5.3
oynama oynama
Kendi kendine oynama 7 41 Kendi kendine oynama 11 53
Anneye/babaya/0gretmene 6 3.6 Arkadas olma 5 24
sOyleme
Ortamdan uzaklagma 1 0.6 Cevabi bilmedigini soyleme 3 1.5
Israr etme 1 0.6  Anneye/babaya/6gretmene 2 1.0
sOyleme
Arkadas olma 1 0.6 Ortamdan uzaklagsma 2 1.0
Hediyeler alma 1 0.6 Aglama 2 1.0
Akranlarmi izleme 1 0.6 Kizma/sinirleme 2 1.0
Cevab1 bilmedigini soyleme 1 0.6 Akranlarini izleme 1 0.5
Hediyeler alma 1 0.5
Toplam 169 100.0 Toplam 206 100.0
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Tablo 5’e gore oyun davetinin reddedilmesiyle ilgili kizlarin 10, erkeklerin 11 strateji
gelistirdigi belirlenmistir. Kizlarin gelistirdigi ilk 3 strateji, izin isteme (%82.2), diger
akranlarla/kisilerle oynama (%4.7) ve kendi kendine oynama (%4.1) olmustur.
Erkeklerin gelistirdigi ilk 3 strateji, izin isteme (80.6), diger akranlarla/kisilerle oynama
(%5.3), kendi kendine oynama (%5.3), arkadas olma (%2.4) olmustur.

Tablo 6’da ¢ocuklarin oyun materyalini paylasma durumunda belirttikleri stratejilere
yonelik cevaplar1 yer almaktadir.

Tablo 6. Okul oncesi donem cocuklarinin oyun materyalini paylasma durumunda belirttikleri

stratejiler
Stratejiler f %
Izin isteme 192 51.2
Oyun materyalini birakmasini sdyleme 58 15.5
Kendi oyun materyalini kullanma 41 10.9
Anneden/babadan oyun materyali almasini isteme 28 7.5
Sirasini bekleme 25 6.7
Oyun materyalinden zorla uzaklagtirma 7 1.9
Hediyeler alma 4 1.1
Arkadas olma 3 0.8
Cevab1 bilmedigini sdyleme 3 0.8
Ortamdan uzaklasma 3 0.8
Kizma 3 0.8
Sikayet etme 3 0.8
Paylasma 1 0.3
Aglama 1 0.3
ftekleme 1 0.3
Olumsuz sozler soyleme 1 0.3
Kovalama 1 0.3
Toplam 375 100.0

Tablo 6’da goriildiigii tizere ¢ocuklar, oyun materyalini paylagmayla ilgili 17 strateji
gelistirmistir. En sik belirtilen ilk {i¢ strateji, izin istemek (%51.2), oyun materyalini
birakmasini sdyleme (%15.5) ve kendi oyun materyalini kullanma (%10.9) olmustur.
Verilen cevaplarda izin isteme stratejisine 0rnek olarak “Ben de binebilir miyim?”,
oyun materyalini birakmasin sdyleme stratejisine 6rnek olarak “Bisikletten inmesini
sOylerim”, kendi oyun materyalini kullanma stratejisine Ornek olarak

“Oyuncaklarimla oynarim” verilebilir.

Tablo 7’de ¢ocuklarin oyun materyalini paylasma durumunda belirttikleri stratejilerin

cinsiyete gore dagilimlar: bulunmaktadir.
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Tablo 7. Cinsiyete gore okul oOncesi dénem c¢ocuklarimin oyun materyalini paylasma

durumunda belirttikleri stratejiler

Kiz ¢ocuklarinin stratejileri f % Erkek ¢ocuklarinin stratejileri  f %

Izin isteme 86 50.9 lIzinisteme 106 51.5

Oyun materyalini birakmasmi 31 183 Kendi oyun  materyalini 28 13.6

sOyleme kullanma

Anneden/babadan oyun 15 89  Oyun materyalini birakmasim1 27  13.1

materyali almasini isteme sOyleme

Sirasini bekleme 14 83 Anneden/babadan oyun 13 6.3
materyali almasini isteme

Kendi  oyun  materyalini 13 7.7  Sirasin bekleme 11 53

kullanma

Cevabi bilmedigini sdyleme 3 1.8 Oyun materyalinden zorla 4 1.9
uzaklastirma

Oyun materyalinden zorla 3 1.8 Kizma 3 1.5

uzaklastirma

Hediyeler alma 2 1.2 Sikayet etme 3 15

Arkadas olma 1 0.6 Arkadas olma 2 1.0

Ortamdan uzaklagsma 1 0.6 Ortamdan uzaklasma 2 1.0
Hediyeler alma 2 1.0
Paylasma 1 0
Aglama 1 0.5
[tekleme 1 0.5
Olumsuz sozler sdyleme 1 0.5
Kovalama 1 0.5

Toplam 169 100.0 Toplam 206 100.0

Tablo 7’ye gore oyun davetinin reddedilmesiyle ilgili kizlarin 10, erkeklerin 16 strateji
gelistirdigi belirlenmistir. Kizlarin gelistirdigi ilk 3 strateji, izin isteme (%50.9), oyun
materyalini birakmasmi sdyleme (%18.3) ve anneden/babadan oyun materyali
almasini isteme (%8.9) olmustur. Erkeklerin gelistirdigi ilk 3 strateji, izin isteme (51.5),
kendi oyun materyalini kullanma (%13.6), oyun materyalini birakmasini sdyleme
(%13.1) olmustur.

4. Sonug, Tartisma ve Oneriler

Okul 6ncesi donem ¢ocuklarinin akran iligkilerinde karsilastiklar: {i¢ durum ile ilgili
gortislerinin ele alindig1 calismanin bulgular: incelendiginde, ¢cocuklarin etkili ve etkili
olmayan stratejiler olmak tizere cesitli cevaplar verdikleri ortaya konulmustur.
Arastirma biinyesinde ele alman durumlardan biri olan oyuna davet etmede,
cocuklara oyuna davet ettigi bir cocugun onunla oynamak istemedigi bir durumda ne
yapacag1 sorulmustur. Cocuklar oyun davetlerinin reddedilmesine yonelik 17 strateji

gelistirmistir. Bu stratejilerden sekizi (israr etme, itiraz etme, cevabi bilmedigini

29



International Journal of Current Approaches in Language, Education and Social Sciences

H. Giilay Ogelman, N. Koyutiirk Koger ve A. Onder CALESS 2024, 6 (1), 18-37

sOyleme, hediyeler alma, kizma, kiisme, gelecekte teklifi reddeden kisiyi istediginde
oyuna almama, olumsuz sozler sdyleme) etkisiz, sekizi (diger akranlarla/kisilerle
oynama, kendi kendine oynama, {iziilme/cani sikilma, ikna etme, ortamdan
uzaklasma, rahatsiz etme, kendi haline birakma, empati kurmasin isteme, arkadas
olma) etkili stratejiler grubunda yer almaktadir. Anneye/babaya/6gretmene soyleme
stratejisinin temelinde sikayet mi yoksa duygu paylasimi, danisma gibi bir amag¢ m1
yatti1 belli olmadig1 igin bu strateji etkili ya da etkisiz olarak herhangi bir kategoride
degerlendirilememistir. Soyle ki, ¢ocuklar yetiskinle, oyun teklifini reddeden ¢ocugu
sikayet amagcli konustugu takdirde etkisiz bir strateji ortaya koyacaktir. Ancak akrani
tarafindan reddedildigini anlatip yol gostermesini isteyecekse ya da bu durum
karsisindaki hislerini paylasacaksa etkili bir strateji gelistirmis olacaktir. Bu kisim net
olmamakla birlikte geriye kalan segenekler dogrultusunda ¢ocuklarin etkili ve etkisiz
stratejiler gelistirdikleri ifade edilebilir. Oyuna davet edilen akranin teklifi reddetmesi
durumunda gelistirilen ilk {i¢ stratejiden ilki etkisiz (1srar etme) iken ikisi (diger
akranlarla/kisilerle oynama ve kendi kendine oynama) etkili strateji olmustur.
Cocuklarin cevaplarinin etkili/etkisiz seklinde smiflandirilmasi, dl¢gme aracindaki
kodlama listesi dogrultusunda yapilmistir. Cinsiyetlere gore cevaplar incelendiginde,
kizlarin 15, erkeklerin 13 strateji gelistirdigi belirlenmistir. Kizlarin gelistirdigi ilk 3
stratejinin ilki etkisiz (1srar etme), ikincisi etkili (diger akranlarla/kisilerle oynama,
tclinclisii  ise niyete gore etkili ya da etkisiz olabilecek bir strateji
(anneye/babaya/0gretmene sdyleme) olmustur. Erkeklerin gelistirdigi ilk 3 stratejiden
ikisi etkili (diger akranlarla/kisilerle oynama ve kendi kendine oynama), biri (israr
etme) etkisizdir. Kizlarin ve erkeklerin gelistirdigi 6 strateji etkili degildir. Kizlarin

gelistirdigi 8, erkeklerin gelistirdigi 6 strateji etkilidir.

Arastirmada yer alan ikinci durum, oyun oynayan diger ¢ocuklarin oyununa dahil
olmak istediginde ne yapacagina iliskindir. Cocuklar oyuna dahil olmaya yonelik 11
strateji gelistirmistir. Bu stratejilerden altis1 etkili (izin istemek, diger
akranlarla/kisilerle oynama, kendi kendine oynama, ortamdan uzaklasma, arkadas
olma, akranlarmi izleme), dordii etkisiz (cevabi bilmedigini sOyleme, aglama,
hediyeler alma, kizma/sinirlenme) stratejilerdir. Anneye/babaya/6gretmene sdyleme
stratejisinin temelinde sikayet mi yoksa duygu paylasimi, danisma gibi bir amag¢ mi1
yattig1 belli olmadig icin bu strateji etkili ya da etkisiz olarak herhangi bir kategoride
degerlendirilememistir. Cinsiyetlere gore cevaplar incelendiginde, kizlarm 10,
erkeklerin 11 strateji gelistirdigi belirlenmistir. Erkeklerin ve kizlarin gelistirdigi ilk 3
strateji etkili (izin istemek, diger akranlarla/kisilerle oynama, kendi kendine oynama)
olup, stratejilerin siralamasz iki cinsiyet i¢in aymidir. Kizlarin gelistirdigi 3, erkeklerin

gelistirdigi 4 strateji etkili degilken; kizlarin ve erkekleri gelistirdigi 6 strateji etkilidir.
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Arastirmada yer alan son akran durumu, oyun materyalini paylasma ile ilgili ne
yapacagina iliskindir. Cocuklar, oyun materyalini paylasmaya yonelik 17 strateji
gelistirmistir. Bu stratejilerden 11'i etkisiz (oyun materyalini birakmasin1 sdyleme,
anneden/babadan oyun materyali almasini istemek, akran1 oyun materyalinden zorla
uzaklastirma, hediyeler alma, cevabi bilmedigini sOyleme, kizma, sikayet etme,
aglama, itekleme, olumsuz sozler sdyleme, kovalama); 6’s1 etkili (izin istemek, kendi
oyun materyalini kullanma, sirasmni bekleme, arkadas olma, ortamdan uzaklasma,
paylasma) stratejilerdir. Cinsiyetlere gore cevaplar incelendiginde, kizlarin 10,
erkeklerin 16 strateji gelistirdigi belirlenmistir. Kizlarin gelistirdigi ilk 3 stratejinin ilki
etkili (izin isteme), ikinci (oyun materyalini birakmasii sodyleme) ve tglincii
(anneden/babadan oyun materyali almasini isteme) stratejiler etkisizdir. Erkeklerin
gelistirdigi ilk 3 stratejinin ikisi etkili (izin isteme, kendi oyun materyalini kullanma),
tclinclisti (oyun materyalini birakmasin soyleme) etkisizdir. Kizlar 5 etkili, 5 etkisiz

strateji ifade ederken, erkekler 6 etkili, 10 etkisiz strateji belirtmistir.

Sonuglara bakildiginda, ¢ocuklarin verilen akran durumu karsisinda olumlu ve
olumsuz stratejiler gelistirdikleri belirlenmistir. En ¢ok strateji gelistirilen durumlar
oyuna davet etme ve paylasma ile ilgili olurken, en az strateji oyuna dahil olma
durumuna aittir. En ¢ok olumsuz strateji gelistirilen durum, paylagsmaya iliskindir.
Erkekler iki durum (oyuna dahil olmak ve paylasma) kizlardan; kizlar bir durumla
(oyuna davet etme) ilgili diger cinsiyete gore daha fazla strateji tiretmistir. Erkekler,
paylasma ile ilgili kizlara gore daha cok strateji gelistirmekle birlikte stratejilerinin
cogunlugu etkisiz olmustur. Green ve digerleri (2008), 6 yas grubundan 257 ¢ocukla
yaptiklar1 calismada, bir oyunda baska bir ¢ocugun yerine alma ve oyuncag:
paylasmaya yonelik iki durumla ilgili cevaplar1 degerlendirmislerdir. Arastirmanin
sonuclarma gore kizlar ve erkeklerin olumlu sosyal davranislarla birlikte savunmaci,
iddiali stratejiler gelistirdikleri, kizlarin erkeklere gore olumlu sosyal davraniglar
daha ¢ok ifade ettikleri belirlenmistir. Arastirmanin bulgulari, okul 6ncesi donem
cocuklarmin bazi akran durumlar ile ilgili ne tiir stratejiler gelistirdiklerini ortaya
koymak acgisindan onem tasimaktadir. Sonuglar, okul 6ncesi donem c¢ocuklara
yonelik sosyal problem ¢ozme becerilerinin Ogretilmesine dikkat c¢ekmektedir.
Cocuklarin akran durumlari karsisinda etkisiz stratejiler gelistirmesinde, anne-
babalari ile iliskilerini 6rnek aldiklari diistiniilebilir. Nitekim Tekin ve Kayil1 (2023)
tarafindan 36-72 ay arasinda 205 ¢ocuk ile yapilan arastirmada, annelerin ve babalarin
demokratik tutumlari ile ¢ocuklarinin duygu diizenleme diizeyi arasinda iliski oldugu
belirlenmistir. Roopnarine ve digerleri (2006), aile katiliminin ve demokratik ebeveyn

tutumunun ¢ocuklarin sosyal davranislar ile iligkili olabildigini ifade etmektedir.
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Anne-babanin yani sira 6gretmen-cgocuk iliskisinin de sosyal problem ¢6zme becerileri
ve akran iligkilerini etkileyebildigi ifade edilebilmektedir. Ek olarak anne-babalarin
sosyal problem ¢ozme becerilerinin gocuklarin sosyal problem ¢ozme becerilerini
yordayabildigi ifade edilmektedir (Dereli Iman, 2019). Konu ile ilgili baz
arastirmalarda (Arbeau Coplan ve Weeks, 2010; Baarstu Wang ve Brandlistuen, 2021;
Howes ve Hamilton, 1993) olumlu o6gretmen-gocuk iliskisinin kiiciik ¢ocuklar:
uyumsuzluga karsit koruyucu bir faktér oldugu, akranlarla olan sosyal yeterliligi
etkiledigi ifade edilmistir. Giilay Ogelman, Koyutiirk Koger ve Onder (2023)
arastirmalarinda kiigiik ¢ocuklarin sosyal problem ¢ozme becerileri ile akranlari
tarafindan sevilme ve tercih edilme diizeyleri arasinda iliski oldugunu ifade
etmislerdir. Kiiglik ¢cocuklarin etkilesimde bulunduklar1 yetiskinlerin ve akranlarin
yani sira mizag, yas, cinsiyet gibi bireysel Ozellikleri de akran iligkilerini, sosyal
problem ¢dzme becerilerini etkileyecek degiskenlerdir. Ornek olarak Walker ve
digerleri (2013), 570 cocugu 24, 36 ve 48 aylikken gozlemledikleri boylamsal
calismalarinda mizag 6zelliklerinden utangagligin sosyal problem ¢6zme becerilerini
kisa ve uzun stireli olarak etkileyebildigini ifade etmistir. Bireysel 6zelliklerin sosyal
problem ¢6zme becerilerini etkileyebildigine iligkin bir diger &rnek Ozkan ve Aksoy
(2017) tarafindan yapilan arastirmaya aittir. Ozkan ve Aksoy (2017) 5-6 yas grubundan
109 ¢ocuk ile gergeklestirdigi ¢calismada, ¢ocuklarin benlik algisi toplam puanlari ile
sosyal problem c¢6zme beceri toplam puanlar1 arasinda olumlu yonde iliski
bulunmustur. Ayrica ¢ocuklarin hem akranlara hem de yetiskinlere yonelik sosyal
problem ¢6zme beceri puanlari ile 6z sayg1 ve 6z yeterlilik puanlar1 arasinda olumlu
yonde iliski oldugu belirlenmistir. Mayeux ve Cillessen (2003), erkek cocuklar: ile
gerceklestirdikleri ¢alismada, yas: biiyiik olan ¢ocuklarin yas: kiigiik olanlara gore
sosyal problemlere daha etkili ¢oziimler gelistirebildiklerini ifade etmislerdir. Walker,
Irving ve Berthelsen (2002), 91 erkek 88 kiz ¢ocukla gergeklestirdigi calismada, kizlarin
akran grubuna giris, sirasin1 bekleme, paylasma gibi sosyal problem durumlarinda
erkek akranlarina gore daha etkili tepkiler verdigi, kizlarin stratejilerinin erkeklere

gore daha az saldirganlik igerdigi belirlenmistir.

Bu arastirmada, ¢ocuklarin bazi akran durumlari karsisinda ne tiir stratejiler
gelistirdikleri incelenmis, bu stratejilerin nedenleri ele alinmamistir. Dolayisiyla
arastirma kapsaminda c¢ocuklarin ortaya koyduklar: etkili olmayan stratejilerin
nedenlerine iliskin ¢ikarsama yapilmamaktadir. Yalmzca konu ile ilgili alan yazin
dogrultusundaki baz1 degiskenlere iliskin 6rnek ¢alismalar sunulmustur. Bulgularda
iki cinsiyette yer alan ¢ocuklarin etkili ve etkisiz stratejiler disiindiikleri
goriilmektedir. Etkili stratejiler arasinda, ortamdan uzaklasma, izin isteme, ikna etme,

baska kisilere yonelme, arkadasini kendi haline birakma, empati kurmasini isteme,
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arkadaslik gelistirme ¢abasi, paylasma, sirasini bekleme gibi hosgorii, empati,
duygular ifade etme, saygi duyma, uzlasma gibi sosyal beceri iceren cevaplara
rastlanilmaktadir. Etkisiz stratejiler ierisinde 1srarc1 olma, sikayet etme, riisvet verme,
herhangi bir strateji belirtmeme, itiraz etme, kizma, aglama, kiisme, fiziksel ve sozel
siddet, intikam alma yer almaktadir. Bu sonuglar, ¢ocuklarin 6zellikle akranlariyla
oyun siirecinde oyuna davet etme, oyuna dahil olma, oyuncag: paylasma gibi siklikla
karsilasacaklar1 durumlarla ilgili etkili stratejiler {iretme agisindan desteklenmesi
gerektigini gostermektedir. Alan yazin bilgileri 1s181nda, kiiglik ¢ocuklarin sosyal
problem ¢ozme becerilerini, akran iliskilerine yonelik yeterliklerini, sosyal becerilerini
destekleyebilmek adina anne-babalara ve Ogretmenlere 6nemli gorevler diistiigii
sOylenebilir. Diamond (2018), sosyal problem ¢6zme becerilerinin okul 6ncesi donem
boyunca yasa uygun yonlendirmeler ve cesitli etkinlikler dogrultusunda
desteklenmesi gerektigini ifade etmistir. Dolayisiyla kiiglik ¢ocuklarin sosyal problem
¢ozme becerilerinin okul ve ev ortaminda gerek olumlu rol model olunarak gerek
cesitli etkinlikler araciligiyla desteklenebilecegi sdylenebilir. Sosyal problem ¢6zmenin
gelistirilmesinde etkinliklerin yani sira daha sistematik bir yaklagimla 6zel programlar
da hazirlanabilir. Kayili ve Ar1 (2016), Montesori yontemiyle desteklenen bir Sosyal
Beceri Egitim Programi gelistirmis ve 53 cocukla uygulamay1 gergeklestirdikleri
calismada, programin duygulari anlama ve sosyal problem ¢ozme becerilerini
destekledigini ortaya koymuslardir. Dereli Iman (2014), 66 cocukla gerceklestirdigi
deneysel calismada Degerler Egitimi Programi’min sosyal beceriler, psiko-sosyal
gelisim ve sosyal problem ¢6zme puanlarinda artis sagladigini belirlemistir. Mulrey
(2017) 24 okul 6ncesi donem gocuguna sosyal problem ¢ézme programi uyguladigi
calismanin sonuglarinda, erkek ¢ocuklarinin yeni arkadas edinme dahil olmak iizere
etkili strateji gelistirme yeterlilikleri iki katina ¢ikmuis, bakis agis1 alma becerileri

gelismis, sosyal problem ¢ozme becerileri artmstir.

Arastirmanin  bulgulari, c¢alisma grubundaki c¢ocuklarin akran iligkilerinde
karsilastiklar ti¢ durum ile ilgili goriislerinde etkili ve etkili olmayan cgesitli stratejiler
gelistirdiklerini ortaya koymaktadir.

Calismanin bulgular1 ve smirhiliklar: dogrultusunda konu ile ilgili sonraki ¢alismalara
ve uygulamalara yonelik gesitli oneriler ortaya konulabilir. Bu ¢alisma, 375 ¢ocugun
akran iliskilerinde karsilastiklar: {i¢ durum hakkindaki gortisleri ile sinirlidir. Sonraki
calismalarda gozlem, 6gretmen gortisii gibi farkh bilgi kaynaklarindan yararlanilarak
veri toplanabilir. Ucten fazla akran iligkileri durumunun yer aldigi calismalar
planlanabilir. Cocuklarin cevaplarinin boylamsal olarak izlendigi arastirmalar

yapilabilir. Okul o6ncesi donem c¢ocuklarinin sosyal problem ¢6zme becerilerini
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etkileyen degiskenlerin incelendigi calismalar ytiriitiilebilir. Uygulamada okul 6ncesi
ogretmenleri, egitim programlar igerisinde diizenli olarak sosyal problem ¢6zme,
sosyal beceriler gibi akran iligkilerini gelistirecek davraniglara, becerilere yer
verebilirler. Ogretmen ihtiya¢ duyuldugu takdirde sosyal problem ¢6zme becerilerine
yonelik programlar hazirlayabilir. Aileler sosyal problem ¢6zme becerileri hakkinda
bilgilendirilebilir. Ayrica ailelerin sosyal problem ¢6zme agisindan ¢ocuklarina model
olduguna yonelik bilgilendirmelere ek olarak aile katilimi1 ¢alismalar: dogrultusunda

cocuklariyla gesitli etkinlikler gerceklestirmeleri saglanabilir.
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1.Introduction

Jane Eyre is a novel that explores the complex relationship between religion and
personal beliefs. The narration written by Charlotte Bronte follows the journey of the
protagonist, Jane Eyre, as she discovers her life through different social classes and
moral dilemmas. Throughout the novel, religion is a central theme that influences the
characters” decisions and beliefs. Jane's religious beliefs are shaped by her
experiences with different religious institutions, including Lowood School and the

different people she encounters.

The novel refers to the tension that took place in the 19th century among the different
sects of christianity in the British society. While Protestantism was the dominant
belief among the public, its followers found themselves in a challenge with the
classical old beliefs such as catholisim that was adopted by many of the higher class
society. Thus, Jane's inner perspective about religioun differ from her counterparts,

as she seeks a more personal and emotional connection to God rather than merely
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following the rigid doctrines of the Church. This contrasts with the views of other
characters such as St. John Rivers, as he pays more attention to duty and rules rather

than emotions as the only way to reach God’s path.

Moreover, the novel shows a general attitude that started to widespread in the
society during that time which was dominated by skepticism and criticism of the
Church. Not so far, Charlotte Bronte as well was known for her criticism of the
Church and not the religion itself as referred earlier. This constructive criticism is
reflected through the narration of the novel and highlighted by her protagonist Jane
Eyre. The core of this criticism mainly falls on the abuse of religion and twisting its
meanings as well as hypocricy to serve some groups’ interests. The novel suggests
the need for more private relation that connects individuals directly with God

without any mediators.

In conclusion, Jane Eyre is a novel that would suggest a further study of the complex
relationship between religion and the uprising individuals’ beliefs during the 19th
century. This essay aims to study the tension between different religious views
displayed in the novel. Additionally, it criticises the societal attitudes towards
religion during the time period, highlighting the need for personal interpretation and

practical application of religious beliefs in real life.
2. A Brief About The Writer

As one of the leading female novelists, Charlotte Bronte, who was born in the
nineteenth century that witnessed a lots of controversial issues, played an important
role in questioning and displaying these issues. Since her father was a clergyman
who died when Bronte was young and was sent with her sisters including Emily
Bronte, who is considered as one of the great Victorian novelists as well to a boarding
religious school, Charlotte was in touch with religion doctrine from young age. That
definitely shaped her own perspective about many beliefs including religion. In
contrast to some critics’ claims about her that she was attacking and trying to
demolish religion in society, Charlotte Bronte was just a part of the wide controversy
that took place in the nineteenth century. In fact, she was trying to compromise
different perspectives and come up with what she believed to be the right way (Glen,
2004, pp. 65-67).

The nineteenth century witnessed many conflicts in views on many sides including
society beliefs, economy, politics, equality between men and women and religion
itself. As the society was growing, and the increasing number of people with

different religious views and doctrines including Protestant, Anglicans and
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Evangelicalism; it was difficult for the Church at that time to absorb all these beliefs
and became indifferent to its community member’s needs. Important ideas of
Christianity such as Salvation, Confession and Spirit versus Body were questioned as
well. This religious controversy had its impact on novelists of that age, especially
Bronte, who had religious back-ground as a daughter of an Anglican clergyman.
However, she didn’t attack religion itself but the practice of some clergymen, that
was still not accepted by some people. Marianne Thormahlen says about this “any
criticism against the conduct of clergymen, and against opinions and values held by
Anglican Christians, expressed in Bronte novels has always been interpreted as a
more or less covert repudiation of the Christian faith” (Thormahlen,2004, P.7).
Additionally, there are some letters by Bronte herself assuring her love to the Church
and that she was not denying the belief itself but the perspectives of some people in
which their social classes and benefits affect their perspectives. In a letter to Ellen

Nussey she wrote:

If I could always live with you, and "daily" read the Bible with you, if your lips and
mine could at the same time, drink the same draught from the same pure fountain of
Mercy — I hope, I trust, I might one day become better, far better, than my evil
wandering thoughts, my corrupt heart, cold to the spirit, and warm to the flesh will
now permit me to be. (Littell & Littell, 1857/2019, P.399).

3. Hermeneutics in Religion interpretations

Hermeneutics is a literary theory concerned with the interpretation of texts. It is
based on the idea that understanding a text involves not just reading the words on
the page, but also understanding the historical and cultural context in which the text

was produced as well as the reader understanding.

In his book Hermeneutics and the Voice of the Other, James Rissler explores the concept
of interpretation in hermeneutics, which is the theory and practice of interpretation.
Rissler argues that interpretation is a process that involves a dialogue between the
interpreter and the object of interpretation, as well as an acknowledgement of the
voice of the other. He defines it as ** Interpretation is an exposition, laying out that
which has been projected by understanding. The direction in the identification of
interpretation and understanding is significant. The identification is not one in which
there is first ( Riser, 1997, p.48).

Rissler's emphasizes the importance of listening to the voice of the other, which he
calls it the voice of the text or object being interpreted, as well as the voices of those

who are marginalized or excluded in society. He states that * In the situation where
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interpretation follows understanding one is claiming by that that an immediacy of
understanding is possible” ( Riser, 1997, p.132). He suggests that by listening to these
voices, interpreters can gain a deeper understanding of texts and their back-ground

context.

Rissler emphasizes the important role of the interpreter in the process of
interpretation. As he says that interpreters” own biases and assumptions can not be
separated from the interpretation, since these biases and assumptions shape the way
they interpret texts. Therefore, he suggests that interpreters should be self-reflective
and aware of their own biases in order to make the interpretations as objective as
possible. He highlights ** Historical understanding as are re-experiencing is objective

in the same way that an interpretation of a text is objective” ( Riser, 1997, p.65).

On the other hand, Paul Ricoeur emphasis on the important role of language and
narrative in understanding any text. He argues that our understanding of texts is
always mediated through language, and that understanding is an ongoing process of
interpretation and reinterpretation. He defines interpretation by saying
“Interpretation, we will say, is the work of thought which consists in deciphering the
hidden” ( Ricoeur, 2004, p.12).

Thus it is one of Ricoeur's main concepts is that the meaning is not fixed or static, but
is always open to reinterpretation and revision. He emphasised the importance of
understanding text in its different levels, since each text has its explicit meaning, the

implicit meaning, and the symbolic one.

In his book The Conflict of Interpretations: Essays in Hermeneutics, he argues that
interpretation includes a "conflict of interpretations" which refers to the suggestion
that different readers can have different or even conflicting interpretations of the
same text. Ricoeur argues that this conflict is not something to be avoided or
resolved, but in fact it is an essential part of the interpretation process since it agrees
with human nature. He states “He makes it clear that conflict is inescapable in
human interaction. Why? First, man is the only being who possesses so long a
childhood and who, as a result, remains for an incomparably long time in a condition
of 7’ ( Ricoeur, 2004, p.151).

Ricoeur's ideas focus on the concept of human’s complete freedom, as he argues that
individuals have the ability to shape their own lives and make meaningful choices

despite the social and cultural restrictions.

In conclusion, Hermeneutics studies are significantly useful when analysing complex

literary works in which many factors involves in shaping their meanings. Includin
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the understanding of the historical and cultural context in which the work takes
place. In the following essay, different perceptions of religion presented in Jane Eyre
will be explored through the novel’s analysis and the opinions offered by other

writers.
4. The Classical perception

In the novel Jane Eyre, the Reed family is introduced at the beginning of the story,
consisting of Mrs. Reed and her children John, Georgiana, and Eliza. The name
symbolism of the Reeds is an indication for the classical perspective of religion, as
they participate in Jane’s early perception of life. According to Lane, “Reed is a plant
that grows rigid and straight near the water”” ( United States Customs Court, 1970, p.
565 ), and this name is fitting because of their stiff and inflexible behavior towards
Jane. Mrs. Reed takes care of Jane after her father’s death, but she treats her poorly,
even blaming her for being beaten by John and punishing her by sending her to

detention in the red room.

Diane Hoeveler in her book A Companion to the Brontés describes Mrs. Reed’s faith as
a ‘colored” one that serves to keep her class regulations in order and her authority
unblamed. “woman coded as colored, and animalistic, as well as treacherous and
unworthy aristocratic woman” (Hoeveler, 2009, p. 38) This indicates that her faith is
only a facade, used to justify her mistreatment of Jane and maintain her status in
society. When Jane’s uncle asks about her, Mrs. Reed lies to him and tells him that
Jane had died. This dishonesty shows that Mrs. Reed is more concerned about

appearances rather than doing what is right.

As the story progresses, Jane’s feelings towards the Reed family change from anger
to sympathy. At the end of Mrs. Reed's life, she sends for Jane as a way of seeking
relief or salvation, but she can not bring herself to express any true kindness to her.
In fact, Mrs. Reed tells Jane that she wishes she had never existed in her life,

indicating that even salvation cannot be achieved without true repentance.

Bronte's portrayal of Jane's changing attitude towards the Reeds family highlights the
idea that this classical doctrine needs help itself and is not as superior as it may seem.
Initially, Jane fights back against John when he hits her and tells Mrs. Reed that she
intends to reveal her true character. However, by the end of the novel, Jane accepts
Mrs. Reed’s invitation and stays behind to help her cousins during the funeral.
Howver the pain Mrs. Reed caused her but still Jane was able to forgive ““Yes Mrs.
Reed to you 1 owe some fearful pangs of mental suffering. But 1 ought to forgive

you” (Bronte, 2001, p.16). This transformation demonstrates how Jane's compassion
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overcomes her anger and resentment towards the Reed family, and also suggests the
possibility for redemption and reformation for those who hold to the classical and

rigid doctrine.

In conclusion, the Reed family in Jane Eyre is portrayed as adherents of a classical
perspective of religion. Their inflexible and rigid behavior towards Jane reflects their
lack of true faith and their focus on maintaining their status in society. Bronte's
depiction of Jane's transformation towards the Reed family highlights the potential

for growth and redemption, even for those who hold to a classical perspective.
5. The Insincere focus on merely soul neglecting the physical humanity side

Charlotte Bronte's Jane Eyre is a novel that deeply explores the themes of morality
and passion. However, one of the most prominent themes in the novel is the conflict
between the spiritual and physical aspects of humanity. Throughout the novel,
characters struggle to balance the demands of their physical bodies with their
spiritual needs, and the consequences of neglecting one side in favor of the other are
significantly clear. While some argue that the novel emphasises the spiritual aspects
of humanity at the expense of the physical, a closer examination reveals a more

complex integration between the two.

In Jane Eyre the character of Mr. Brocklehurst embodies the idea of a rigid, insincere
focus on spiritual matters that neglects the physical needs of individuals. He believes
that the physical body is a source of temptation and sin, and that it must be subdued
in order for the soul to flourish. As he says, “And, ma'am,' he continued, 'the
laundress tells me some of the girls have two clean tuckers in the week: it is too
much; the rules limit them to one. I think I had better take a seat and an umbrella,
and go myself and fetch it” (Bronte, 2001, p.52). However, his approach is criticised
by Jane, who recognises the negative impact it has on the students at Lowood as she

describes the miserable scene at the school by saying;:

The meal over, prayers were read by Miss Miller, and the classes filed off, two and
two, upstairs. Overpowered by this time with weariness, I scarcely noticed what sort
of a place the bedroom was, except that, like the schoolroom, I saw it was very long.
To-night I was to be Miss Miller's bed-fellow; she helped me to undress: when laid
down I glanced at the long rows of beds, each of which was quickly filled with two
occupants (Bronte, 2001, p.37).

In contrast to Mr. Brocklehurst's approach, the character of Rochester represents a
more balanced view of the human condition. He recognises the importance of both
the spiritual and physical aspects of humanity, and he is able to appreciate both in
Jane. As he says, "I would not exchange this one little English girl for the Grand
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Turk's whole seraglio, gazelle-eyes, houri forms, and all!" (Bronte, 2001, P. 229).
According to Hoeveler, religion or chatholicism in particular is presented as
dominant power over the physical side of people in Jane eyre while ““the spirit is quite
absent”’( Hoeveler, 2009, p.109). This dominance has it’s historical back-ground when
the church failed to approach people hearts and minds so tend to have more physical
control over people using in many cases physical punishment or degrading the body.
Hoeveler says that “Jane Eyre figuratively link catholicism to mental and physical
subjugation” ( Hoeveler, 2009, p.446).

In conclusion, Jane Eyre presents a complex and accurate portrayal of the interplay
between the spiritual and physical aspects of humanity. While some characters, such
as Mr. Brocklehurst, embody an insincere focus on the spiritual at the expense of the
physical, others such as Rochester, recognize the importance of both. Critics have
debated the novel's treatment of the spiritual and physical. Ultimately, the novel
presents a message of balance and integration, emphasizing the importance of

acknowledging and embracing both aspects of ourselves.
6. Religion as Duty

Having a handsome look with a name derived from the Bible, St. john appears at the
beginning as the perfect form of how a religious person should be. However, when
the reader goes further discovering his conversations with Jane showing absolute
coldness and no emotions which contrasts what Jane believes. Charlotte describes

him as a handsome tall man with a straight nose and quite Athenian mouth and chin.

He was young —perhaps from twenty-eight to thirty —tall, slender; his face riveted
the eye; it was like a Greek face, very pure in outline: quite a straight, classic nose;
quite an Athenian mouth and chin. It is seldom, indeed, an English face comes so

near the antique models as did his. He might well be a little shocked at the
irregularity of my lineaments, his own being so harmonious (Bronte,2001, p.294).

This suggests that we are dealing with an idol rather than a normal human being.
His help to Jane and support beside choosing being a missionary and travelling far
away for that would make anyone from the first stance to admire his devotion and
feels himself in front of intellectual and moral superiority. Asking a critic question, if
this care towards Jane is out of sincere emotions or being a missionary is out of
passion to religion? According to professor Harold Bloom, Jane starts to understand
more john’s character and gives the answers to these questions. She first describes
how he puts barriers to friendship, even sometimes cold. Despite praising his

patience while teaching her, she feels his demanding and controlling spirit that he
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has. During her conversation with him, he told her how he was not happy at the
beginning being a priest and that he was looking forward for a more interesting life
until he accepted his duty and role in life by hearing God calling him as he says. This
gives a clear explanation of how St. John believes: he thinks religion as ‘duty’, and his
travel to India is to carry the “‘word of God” and his proposal to Jane was because he
thinks she is suitable to be ““a missionary wife” ‘she refuses St. John’s call to selfless
devotion in favour of self-fulfilment” (Bronte, 2014, p.145). He refuses Jane’s
suggestion for him to marry Rosamond who, however, he likes her he thinks that she
is not suitable to be a missionary’s wife. This to make the reader feels himself in front
of an “automaton” with no feelings, just duty and even not referring to himself as a
person with flesh and soul. But as a missionary whom Jane has to accept his proposal

as a kind of duty as well if she wants to travel with him.

Jane’s self-awareness about his nature makes her escape from him at the end and
refuses his proposal since she couldn’t accept this perspective. St. John at the end
says that he will go to India alone and that he is happy to stand without fault before
God. He says:

Whosoever will come after Me, let him deny himself, and take up his cross and
follow Me." His is the ambition of the high master-spirit, which aims to fill a place in
the first rank of those who are redeemed from the earth— who stand without fault
before the throne of God; who share the last mighty victories of the Lamb; who are
called, and chosen, and faithful (Bronte, 2001, p. 401).

This quotation as it seems to be so idealistic and admired by many, could be so harsh

way for many of people and not realistic as faults are part of human nature.
7. Asceticism and purity

Born as an Anglican from an Anglican clergyman father, Charlotte Bronte tends
towards Anglican perception in some ways. However, many critics see that she
doesn’t represent the Anglican’s views, still we can find the effect of her Anglican
back-ground in her writing. Helen Burns’ character acts as a reflection of many of
Jane’s features. Many critics suggest that she is the recall for Bronte’s own sister who
died when they were young. This explains Jane’s emotion towards her, as she
considers her as the closest perspective to the pure Christianity doctrine. Helen, as it
means the bright shining light while burns suggests anguish indicates how careful
Bronte was when she chose the name for this character for its symbol and reflection
to this character’s traits and her life until her dramatic death at the end (Peschier,
2005, pp. 112-113). Helen represents the purity, forgiveness, patience and her deep

true faith even when mistreated and victimised. On her first day at school, Jane finds
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Helen having humiliating punishment from the strict teacher Miss Scatcherd. Helen
was standing in the middle of the classroom as a kind of degrading punishment and
was exposed to everyone to watch her in this position. For a girl who is almost
fourteen, the normal and expected reaction would be anger, fight, cry, or feeling
ashamed. On the contrary, Helen shows none of these, which made all other students
wonder how she is so quiet and patient. When Jane asks her why Miss Scatcherd is
so cruel to her, Helen justifies that she is only severe may be and that she only
doesn’t like her faults. This response, as it seems to be so good to be real and can’t
match the real life. Jane is not justified with that as it makes her always victimized by
other evil characters. Then Burns added further words that show that she deeply
understands that was evil deep inside, but according to Christianity from her
perspective, she should return good for evil and advised Jane to read the Bible
further to understand her point of view. She quotes from Bible addressing Jane
“Love your enemies, bless them that curse you, do good to them that hate you and
despitefully use you” (Mathew 5:44, King James Version) says Helen Burns, quoting

from the New Testament.

Then comes the second part of Helen’s name ‘Burns’ to be highlighted when she dies
because of less careduring the pandemic. According to what the novel suggests, such
purity can’t coexist with the struggle of life and fighting with evil. In a dramatic and
so poignant event, Helen Burns dies while Jane was sleeping beside her. When Jane
asks Helen if she is afraid from death, Helen replies that she is feeling relaxed and
happy to return back to the sky. Her death indicates for the impermanent existence
for such purity to be existed on earth which helped the development of Jane’s own

perception about religion.
8. Jane’s final perception for how religion should be considered

Jane’s final perception for how religion should be considered in Jane Eyre is a central
theme of the book, one that is developed through the protagonist’s character and
relationships as well as the narrator's voice. Bronte's perspective of religion is
reflected in Jane's own beliefs, which are presented as a realistic, emotionally
derived, and practical approach to religious faith. Many critics have misunderstood
Bronte's intention in the novel, interpreting it as an attack on religion. However,
Jane's beliefs are presented as genuine and rooted in her experiences. As Jane states
“We know that God is everywhere; but certainly we feel His presence most when His
works are on the grandest scale spread before us” (Bronte, 2001, p. 276). This quote
highlights Jane's belief in a mighty power that its impact can be clearly seen in the

world as well its presence can be felt and experienced emotionally. Moreover, Jane's
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relationship with Rochester shows her inner religious belief. When Rochester is in
danger, Jane prays for his safety and finds her shelter and comfort within her faith as
she expresses her feelings and says; I felt the might and strength of God. Sure was I
of his efficiency to save what he had made: convinced I grew that neither earth
should perish, nor one of the souls it treasured. I turned my prayer to thanksgiving:
The Source of Life was also the Saviour of spirits. Mr. Rochester was safe: he was
God's and by God would he be guarded (Bronte, 2001, p. 276). This passage spots the

light on Jane’s faith in divine protection and her belief in God's power to save people.

Additionally, Sandra Gilbert and Susan Gubar suggest in their book The Madwoman
in the Attic that Jane's belief in God is linked to her sense of duty and responsibility.
(Gilbert & Gubar, 2020 P.347) When Rochester tries to have Jane as his mistress and
go to France where no consequences for that, she refuses because she believes it is
against God's will. However, she wanted to be beside him, but she feels that she no
choice to accept and says “God must have led me on” (Bronte, 2001, p.274). This
decision shows her priorities as she puts her religious beliefs over her own desires

and highlights her sense of moral abide.

Jane's willingness to accompany St. John on his missionary work in India also
demonstrates her religious beliefs, as she sees it as an opportunity to do good in the
world. However, she declines St. John's proposal of marriage, explaining that she
does not feel the same emotional connection to him as he does to her. As Jane tells
him, “I care for myself. The more solitary, the more friendless, the more unsustained
I am, the more I will respect myself ”” (Bronte, 2001, p. 270). This is to suggest that
Jane's religious beliefs are also tied to her sense of self-worth and her determination

to make her own decisions, rather than submitting to others” will.

To sum up, Jane's perception of religion in Jane Eyre is presented as a sincere and
emotionally driven approach to faith. In fact, Bronte uses Jane's character
development and relationships to resembles her own perspective on religion.
Through Jane's experiences, Bronte offers a and more compassionate perspective of

religion that challenges traditional views of religious belief and practice.
9. “Conclusion

In conclusion, Charlotte Bronte's Jane Eyre is a novel that explores and digs in the
different aspects of people’s religion thoughts and their understanding about God in
that age. Throughout the novel, Jane confronts various experiences that are based on
wrong understanding of o religion. The classical perception of religion as a moral

and ethical guide is reflected in the treatment of Jane by the Reed family and her
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subsequent character development. The insincere focus on soul neglecting the
physical humanity side is seen in Mr. Brocklehurst's character and the role of ragged
schools in the society. Religion as duty is represented by St. John's character and his
doctrine, which Jane ultimately rejects. The theme of asceticism and purity is
embodied in the character of Helen Burns and the negative side effects of this
adaptation on individuals and society. Through these different perspectives, Jane
ultimately arrives at her own understanding of religion and spirituality, one that
emphasises a balance between moral duty and compassion for others. Charlotte
Bronte's Jane Eyre continues to captivate readers with its complex portrayal of
religious and spiritual themes, showcasing the power of literature to explore timeless

questions about the human experience.
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