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Tiirk¢enin Yabanci Dil Olarak Ogretiminde Duygusal Biiriin Egitimi

Emotional Prosody Training in Teaching Turkish as a Foreign Language

Gokgen Tekin 0z: Acik ve anlasilir bir iletisim 6grencilerin en temel ihtiyaclarindandir. Konusulanlarin
) ) anlamsal boyutunu tamamlayan biiriinsel ozellikler, sesletimin yalnizca pargali
Bolu Abant lzzet Baysal Universitesi, birimlerden olusmadiginin gostergesidir. Biirtin tiirlerinden biri olan duygusal biriin,
Tiirkge Egitimi Bolimii, Bolu, Tirkiye, . X i . . . X
gokcentekinbrs@gmail.com bireyin konusmalarindaki anlami duygu ve niyetler yoniinden tamamlamaktadir. Dillerin
soz dizimi sistemlerine gore farklilagsan tinlem kaliplari farkli duygulari ifade eden sézlerin
temsili olmanin yam sira ayni duygularin farkli sesletmelerini de olusturmaktadir.
Yabanci dil 6grenim siirecinde konusulanlarin ya da dinlenilenlerin algilanmasi, duygusal
anlamin dogru algilanip ifade edilebilmesi hedef dildeki tinlem kaliplar1 ve duygusal
biiriiniin kazanilmasiyla saglanabilir. Bu nedenle yabanci dil 6gretim siirecinin basindan
itibaren biiriin ve tiirlerine yodnelik seviyelere gore farkli yontemlerle 6gretim
yapilmalidir. Bu ¢alismada Tiirkgenin yabanci dil olarak 6gretiminde orta diizey (B1)
itibariyle kullanilabilecek 15 duygusal biiriin 6gretim etkinligi tasarlanmistir. Etkinlikler,
sinif i¢ci ortamda 6gretmen rehberliginde, ¢oklu uyaran ve duyu aracilig: ile 6grenciler
arasi isbirligi icerisinde gerceklestirilebilir etkinlikler olup taklit ve zithklardan
yararlanmay1 saglar. Boylece farkindalik saglayarak otomatiklestirmeye hizmet edici
niteliktedir. Yabanci dil 6gretiminde biiriin egitiminin 6nemi ve alanyazindaki biiriinsel
ozelliklerin egitimine yonelik uygulama bosluklari1 goz 6niine alinarak ¢alismanin konu
ilgilileri ve 6gretim stirecine rehberlik edecegi diisliniilmiistiir.

Anahtar Kelimeler: Tiirkgenin Yabanci Dil Olarak Ogretimi, Sesletim Egitimi, Biiriin
Ogretimi, Duygusal Biiriin

Gelis Tarihi/Received: 02.02.2024 . . . . .
Kabul Tarihi/Accepted: 27.05.2024 Abstract: Clear and understandable communication is one of the most basic needs of

Yayimlanma Tarihi/ Available Online: students. The prosodic features that complete the semantic dimension of what is spoken

30.06.2024 are indicators that pronunciation does not consist only of segmental units. Emotional
prosody, one of the types of prosody, completes the meaning of the individual's speech in
terms of emotions and intentions. Exclamation patterns that differ according to the syntax
systems of languages not only represent words expressing different emotions, but also
constitute different pronunciations of the same emotions. During the process of learning
a foreign language, perceiving what is spoken or listened to and correctly perceiving and
expressing emotional meaning can be achieved by acquiring exclamation patterns and
emotional prosody in the target language. For this reason, from the beginning of the
foreign language teaching process, emotional prosody teaching should be done with
different methods according to the levels and types. In this study, 15 emotional voice
teaching activities that can be used at the intermediate level (B1) in teaching Turkish as a
foreign language were designed. Activities can be carried out in the classroom
environment under the guidance of the teacher, in cooperation between students, through
multiple stimuli and senses, and enable the use of imitation and contrasts. Thus, it serves
to automate by providing awareness. Considering the importance of prosodic education
in foreign language teaching and the application gaps in the literature regarding the
education of prosodic features, it is thought that the study will guide those interested in
the subject and the teaching process.

Keywords: Teaching Turkish as a Foreign Language, Training Pronunciation, Teaching
Prosody, Emotional Prosody

Extended Abstract

With the modern mentality, the pronunciation skill, which has been neglected for a long time, has
evolved beyond being a skill targeted solely for the teaching of segmental units. Over time, the
importance of suprasegmental units has also been recognized. Minimizing the formation of accents,

Cite as(APA 7): Tekin, G. (2024). Tiirk¢enin yabanci dil olarak égretiminde duygusal biiriin egitimi, Sakarya Dil Dergisi, 2(1), 1-19.
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especially in a foreign language, is one of the fundamental requirements for clear and comprehensible
speech.

Foreign language learning is a process in which many students struggle with their speaking skills for
various reasons. Individual factors, the linguistic distance between the target language and the native
language, as well as biological conditions, can hinder pronunciation goals. To prevent the permanence
of incorrect pronunciation in the target language, this process should be addressed from the beginning
of the teaching process. The limitation of teaching materials and programs also negatively impacts this
situation. Those responsible for teaching often find it challenging to provide clear gains and materials
that facilitate the achievement of these gains. Therefore, pronunciation skills are limited to textbook
activities that will ensure the correct production of sounds.

Ensuring the correct production of segmental units is concerned with teaching the sound features of
words of the target language. However, the pronunciation of a language does not only mean the correct
pronunciation of the sounds and words of that language. There is also a prosodic aspect of
pronunciation, which complements the semantic aspect of speech and is only audible. Prosody
semantically completes the discourse in the speaker's linguistic expressions with suprasegmental
features. While the way of saying an expression can completely change its meaning; the fact that each
language has its own idiosyncratic features necessitates teaching the pronunciation of the target
language as a whole. Otherwise, at best, communication will result in correctly pronounced words but
with misplaced meanings.

One of the sub-types of prosody, emotional prosody, adds emotions and intentions such as happiness,
sadness, fear, and anger to speech. Thus, it requires the intensive use of fundamental elements like
intonation and stress, which are the subcomponents of prosody. Considering that, even with
interference from the native language, foreign language accents are often thought to arise mainly due to
the improper use of basic components such as stress and intonation, the importance of emotional
prosody training becomes clearer.

Emotional disguise can make individuals' deficiencies in grammatical structure and vocabulary areas
unnoticeable while speaking a foreign language. Because in many languages, expressions that are given
meaning through pronunciation can be used by adapting the grammatical structures of that language to
daily language. In addition, prosodic features carry clues about the speaker's mental state, emotions and
attitudes, which can sometimes completely change the meaning. Therefore, organizing inclusive
education according to levels, determining achievements, and making applications multidimensional
and stimulating is very important.

The research is a systematic review study in the introductory type of descriptive research methods
based on the classification and evaluation of studies conducted in a certain field (Hertman, 2006).
Systematic review is the synthesis of findings obtained by comprehensively scanning the literature on a
particular subject. In this study, in line with the literature, by synthesizing the knowledge, skills and
field-specific methodologies required for learning the emotional idiom of Turkish, classroom activity
suggestions have been developed to help those learning Turkish as a foreign language acquire
idiosyncratic features.

It is believed that the designed activities will be beneficial for emotional prosody instruction of
intermediate-level Turkish learners by incorporating multiple sensory stimuli. The activities have been
diversified, taking into account individual differences in the classroom environment. Activities involving
group work and paired exercises are prepared to be integrated into lessons without disconnecting from
the communicative context. They are not solely based on flat imitation and repetition but go beyond to
understanding emotions, putting oneself in someone else's shoes, and expressing oneself through
feelings. It is thought that the collaborative nature of the activities will provide students with a more



Gokgen Tekin

comfortable means of self-expression and help them develop confidence. The planned work
environment is intended to be one where students will participate joyfully rather than experiencing a
teaching situation, with the aim of reducing stress levels. In this context, the designed 15 emotional
prosody activities are generally grounded in the features of Turkish related to intonation and stress.
These activities are based on enactment, pronunciation, listening-imitating, recognizing contrasting
situations, and perceiving the variability in tone based on emotion and intention.

Emotional cues are elements that help predict how the speaker feels and his next action during the
communication process and enable individuals to direct their own behavioral reactions (Mitchell,
Kingston & Barbosa Bougas, 2011). This also facilitates positive social interactions. It is argued that a
deficiency in this skill can cause behavior and learning problems (Izard, Fine, Schultz, Mostow,
Ackerman, & Youngstrom, 2001). Although studies on emotional prosody in teaching Turkish as a
foreign language are limited in the literature, they consist of activity studies (Altinok, 2021) and
emotional prosody perception studies that appeal to different audiences. In Ertiirk's (2017) study,
where he examined the perception and production data of neutral, joy, sadness, and anger units in
healthy adults whose native language is Turkish, it was determined that there was no difference
between the correct perception of emotional expression by men and women and that both genders
could perceive it at a high rate. Akkaya (2023) concluded that the similarity of the stimuli to the native
language is important for emotional prosody processing and that individuals automatically process
emotional tones in their native language. It is noteworthy that there are not enough studies in the
literature other than emotional prosody perception examinations, and it is thought that there is a need
to increase application recommendations.

1. Giris

Yabana dil 68renim stlirecinde konusma, 6grencilerin yas ve algi yetersizliginin (Iloup, 2008; Flege,
1995) yani sira diger bireysel faktorler sebebiyle de zorlandig1 bir beceridir. Dilbilgisel unsurlar ve
yeterli kelime dagarcig1 gibi kazanimlarin edinilmis olmasi halinde dahi (Hewings, 2018) bu problem,
sesletim becerisinin zamaninda kazanimlara ve 6gretim siirecine dahil edilmemis ya da 6grenimin
yetersiz edinilmis olmas: (Karatay, Giingér ve Ozalan, 2017) sebebiyle devam edebilmektedir. Bu da
halihazirda bir ana dili varlig1 (Munro, 2008) ile 6zellikle kritik donemin ge¢cmesi (Birdsong, 2009) ve
beynin dil 6grenmeye olan 6zel kapasitesinin (Penfield ve Roberts, 1959; Lenneberg, 1967; Gilakjani &
Ahmadi, 2011) 11-14 yaslarindan sonra diisiise ge¢mesiyle aksanl bir konusma (Lenneberg, 1967, s.
179) ortaya c¢ikarmaktadir. Aksanli konusma ise 6grencilerin konusma becerisine yonelik kaygi
hissetmelerine neden olmaktadir (Karc¢ic ve Cetin, 2015; Aktas, 2018; Gokhan, 2020; Caliskan 2023).

Yabana dil 6greniminde -6zellikle yetiskinler icin- ana dili konusucusu diizeyinde bir sesletime sahip
olma diisiincesi Lenneberg’in (1967) bunun yetiskinlikten 6nce gerceklestirilen biyolojik bir kosul
oldugunu gostermesiyle sona ermistir. Ayrica bunun gercekei bir hedef olmadig1 ve 68rencilere gereksiz
bir yik oldugu (Levis, 2005) diisiiniilmeye baslanmistir. Bunun yerine anlasilabilirlik ve aciklik
ilkelerini yerine getirmede Ogrencilerin iletisim problemlerini en aza indirgemeyi (Fraser, 1999)
hedefleyen bir sesletim ideali gelistirilmistir. Nitekim sesletim, genel amaci fonolojik aksani ortadan
kaldirma girisimi olan (Odisho, 2014, s. 65) bir beceridir.

Sesletimin dogru bir sekilde yapilabilmesi parcali ve pargalariistii birimlerinin birlikte ele alinmasi ile
gerceklesir. Parcali birimler, dilin, ses ve sesbirimlerinden olusan en kiiciik birimleridir. Parcalariistii
birimler de denilen biiriin ise; ezgi catis1 altinda vurgu, sesletme (tonlama), durak ve ulamadan
olusmaktadir (Karatay ve Tekin, 2019b). Modern egitim anlayisi ile sesletim becerisi de yalnizca parcali
birimler olarak ele alinmaktan siyrilmistir. Etkili bir iletisim siirecinde konusma becerisini gelistirmek
dilin bilgisel yonii disinda sesletimin de her iki yontiyle birlikte ele alinmasini gerektirir.



Sakarya Dil Dergisi, 2(1) 2024, 1-19

Biiriin, dilin sentaks, semantik, pragmatik ve parcali birimleriyle etkilesim kurarak (Hargrove, 1997)
ezgi degisiklikleriyle s6ylem anlaminin duygusal deger ve yogunlugunu ileten duygusal bir mekanizma
(Brown, 2017); iletisimin 6nemli bir bilesenidir (Hargrove, 1997). Biriin, dilsel olmayan bilgiden
diliistii 0zelliklere kadar uzanan ve temelde dilsel olan islev ve etkinin siirekliligi olarak da tanimlanir.
(Chun, 2002). Biiriinle ifade edilen tutumlar, aktarilan iletiyi etkiler: Ornegin konusmaci, sesletmesiyle
kendine, ifadenin igerigine veya dinleyiciye karsi degerlendirici bir durus sergiler. Konusmacinin
alisilagelmis sesinden farkli sesletmeler, ironi veya alaycilik ifadesi olabilir (Sidtis & Van Lancker Sidtis).
Bunu ayirt edebilmek ana dili icin bir zorluk olmasa da yapilan ¢alismalar, 6zellikle yetiskinlerin yabanci
bir dilde duygusal biiriin 6greniminde zorlandiklarin1 ve daha fazla bilgiye ve maruziyete ihtiyac
duyduklarini géstermektedir (De Marco, 2019; Pell & Skorup, 2008; Wang & Mao, 2022). Dilin sesletme
gibi belirli yonlerinin dil ediniminin -ancak- erken asamalarinda dogal bir sekilde kazanilabilecegi
vurgulanir (Chun, 2002). Buna ragmen yabanci dil 6grencilerinin hedef dildeki 6zgiin sesletme
farkliliklarini anlayabilmeleri ve bunu dogru bir sekilde iiretebilmeleri kendilerini ifade edebilmede
oldukga gerekli ve onemlidir. Ciinkii ses ve anlam arasindaki duygusal baglantinin giicii, sesletme
degisimlerine baghdir (Perlovsky, 2013). Bu zorluklarin bir kismi dilsel bir kismi ise bireysel
farkliliklardan kaynaklanmaktadir. Dile ait gramatik bilgi tanimlanabilir birimlere ve seviyelere
ayrilabilirken biiriinsel sistem dogasi sebebiyle dile ait diger bilgiler gibi somutlastirilamamaktadir.
Biiriiniin iletisimde dilbilgisel, duygusal, tutumsal, psikolojik, pragmatik ve kisisellik gibi zengin ve
karmasik 6zelliklerinin olmasi biiriinii daha belirsiz kilar (Sidtis & Van Lancker Sidtis, 2003). Ozellikle
yabanci dilin {lretilmesi ve algilanmasinda; konusulan hedef dildeki aksan derecesinde, iletisim
stirecinde bilgi, 6ncelik, climle ayirma ve baglamdan anlam ¢ikarmada biiriinsel 6zelliklerin etkisinin
oldugu bilinmektedir (Busa, 2008). Ayrica Chun (2002), biirtiniin:

1. Yeni veya paylasilan bilgiyi algilamak,

2. Climle, paragraf, konu ve konusmadaki sinirlari fark etmek,

3. Etkilesimi kontrol etmek ve konusmay1 diizenlemek,

4. Konuyu stirdiirmek veya yeni bir konu baslatmakta etkili oldugunu belirtir.

1.1. Duygusal biiriin

Monrad-Krohn biiriinii i¢csel (dile 6zgii), entelektiiel, duygusal ve sdzsiiz olmak lizere dérde ayirir. icsel
biiriin, anlama gore sesletmeyi ayarlar; anlam netligi icin ifadenin belirli bélimleri veya kelimeleri
lizerindeki vurgu ve siireyi degistirir. Entelektiiel biiriin, konusmaya tutumlari; duygusal biiriin
mutluluk, Giziintii, korku, 6fke gibi duygular1 ve sozsiiz biirtin ise "himm" tarzinda onaylama, "hm.."
tarzinda anlayamama, "sisttt" tarzinda susulmasini isteme ve i¢ cekmek gibi konusmayi stisleyen bazi
net ve so6zel olmayan anlamlari ekler (Ross, 1993, 5.910; Ross 2000; Shriberg vd. 2001). Duygusal biirtin,
mutluluk, hiiziin, korku ve kizginlik gibi duygularin konusmaya aktarilmasidir (Ross 2000; Shriberg vd.,
2001). Tutumsal ve duygusal biirtintin birlesimidir. Jestlerle birlestirildiginde, duygusal biiriin séyleme
canhlik katar ve mesajin igerigini ve etkisini biiyiik 6lciide etkiler (Ross, 2000). Konusmanin melodisi,
stresi ve siddeti gibi sesin biiriinsel yonleri, konusmacinin zihinsel durumuyla ilgili ve konusulan
kelimenin anlamini tamamlayan veya degistiren sozlii olmayan 6énemli ipuglar saglar. Bu sekilde bir
kisinin hangi duyguyu hissettigi veya bir olaya, kisiye veya nesneye karsi tutumu goriintir kilinabilir
(Mitchell & Ross, 2013).

Insan sesi, coklu potansiyeller arasinda kendi modiilasyonu araciigiyla farkli anlamlar1 ve niianslar
iletebilmektedir. Bu biiriinsel degisiklikler, parcalariistii birimleri temsil eder ve her dilin kendine 6zgii
pargal 6zellikleriyle birlesir. Bir duyguyu ifade ettigimizde, iletisimsel eylemimizin anlami sadece ses
ve bireysel ozellikler tarafindan degil, ayn1 zamanda kelime secimi, konusmamizi diizenleme seklimiz
ve sesleri nasil bicimlendirdigimizle sekillenir (De Marco, 2019).
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Poggi ve Magno Caldognetto (akt.: De Marco, 2019) duygusal ifadenin dilbilgisel dogasini diizenleyen
dort kaynaktan bahseder:

1. Anlamsal kaynaklar: Fiil, sifat, zarf, isim gibi s6zciik tiirleri ve duygusal durumlar1 acik bir sekilde
belirten semantik ve pragmatik icerige sahip tinlemlerden olusur. Ozellikle, “ah”, “vay” gibi iinlemler
duygusal mesaj1 aciklama yapmadan ileterek nedeninin metinden ¢ikarilmasini gerektirir.

2. Sozdizimsel kaynaklar: Duygusal konusma, ifadelerin yapisini, diizenini etkiler ve ciimlenin bilinen
sirasinin degistirilmesiyle olusur. Soylemin belirli bir unsuruna odaklanmayi ifade eden sola
kaydirma, bunun bir 6rnegidir. Demircan, (1996; akt.: Fidan, 2002) vurguyu kaydirma da denilen bu
odaklamanin olagan s6z dizimini degistirmeden vurgunun belirlenen odaga tasinmasi seklinde
yapildigini belirtir.

3. Morfolojik kaynaklar: Duygusal iiretimde kelime yapilar1 degisiklige ugrayabilir. Ornegin, olumlu
duygularlailgili olarak sevinc ifadesinde kiiciiltme ekleri ve sevgi sozciiklerinin kullanimi yayginken
olumsuz duygularla ilgili olarak ofke ifadesinde, saldirganliga yonelik kelimelerin kullanimi
yaygindir.

4. Fonolojik kaynaklar: Duygusal konusmada, seslerin bicimlendirilmesi ve giiliimseyerek konusmak
gibi jest, mimikler baglamdaki kisisel deneyimlerce farklilasabilir.

Duygusal biiriin fizyolojik bir yapiya sahiptir ve dilin genel olgularina uygulanir. Her ulusal dilin
sozdizimi sistemi bircok farkh “linlem” kalibina sahiptir. Bir yandan ayni sesletme (tonlama) mutluluk,
mutsuzluk gibi farkli duygulari ifade eden sozleri temsil edebilirken diger yandan ayni1 duygulari ifade
eden sozlere farkli sesletmeler de yapilabilir. Duygusal biirlin, konusmacinin genel duygusal
durumunun Kkontrolstiz ve bilingsiz bir ifadesi ile kendini gosterir. Bu duygularin bilingsizligi,
konusmacinin konusma anindaki duygusal durumunun kasita bagli olmaksizin yansimasindandir.
Ulusal dil icindeki vurgu 6zellikleri ile belirli duygular arasindaki esbicimliligin eksikligi, duygulari ifade
etmek icin belirli vurgusal kurallarin olup olmadigini belirlemeyi zorlastirir. Bu kontrolsiiz ve bilingsiz
genel duygusal durumun ifade alani ise metindir (Piotrovskaya, 2003). Konusmadaki duygulari
algilamak ve anlamak hem kisisel hem de mesleki hemen hemen her tiirli konusmada ¢ok énemlidir
(Shakuf vd., 2022) ¢linkii duygusal durumlar, tutumlar (sempati, baskinlik, nezaket vb.) ve niyetler
cogunlukla ses tonunun farklilagsmasiyla ifade edilir (Wildgruber, 2006). Biiriinsel islev yitiminde dilsel
(tonlar, kelime-vurgu zitliklar1), duygusal-biiriinsel, pragmatik ve gostergesel acidan sesletmenin
farklilastigi goriilebilir (Sidtis & Van Lancker Sidtis, 2003).

Dilsel faktorlerin yani sira, duygularin taninmasinda ayni sosyal kodlar1 paylasmak ve benzer iletisim
tarzlarina sahip olmak da 6nemli bir rol oynar. Bir yabanci dil 6grencisinin yabanci dil 6grenme yetenegi
ile duygular1 tanima yetenegi arasindaki iliski dogrusal olmayabilir. Sadece dilbilgisel olarak degil
biiriinsel diizeyde problemlerin yasanmasi da muhtemeldir (De Marco, 2019). Duygusal durumlarin
ifadesi ve algilanmasi, 6grenciler icin zor bir gorevi temsil eder. Clinkii yabanci dilde konusma, duygusal
durumlarin ifadesinin gerceklestirilmesine katkida bulunan biiriinsel kaynaklarin tam kontroliiniin
saglanmasini gerektirir (De Marco, 2019). Dolayisiyla biiriin egitimi belli bir seviyeden sonra degil dil
0gretiminin basindan (sezdirim yoluyla) itibaren siirece yayilarak kazandirilmasi gereken bir beceridir.
Bu siirecte seviyelere uygun sekillerde etkinliklerle 6grencilere biiriinsel unsurlar edindirilebilir.
Metinler ve climleler tzerinden yapilan etkinlikler dilbilgisel yapilar1 parcalayarak inceleme ve
ozellikler tizerinde tek tek farkindalik kazandirmaya da yardimci olabilir. Biiriinsel farkindahigin
gelistirilmesinde ayristirllmis senaryolu ciimlelerin kullanilmasi 6gretmene veya arastirmaciya icerik
kontrolii saglamasi ve 6grencinin dikkatinin odaklanmasina izin vermesi sebebiyle faydali olabilir.
(Chun, Hardison & Pennington, 2006). Bunun yani sira 6grencilerin ana dilleri, hedef dilleri, seviyeleri
ve bireysel farkliliklar etkinlik hazirlama ve uygulamada dikkat edilmesi gereken etmenlerdir.
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1.2. Arastirmanin amaci

Tirkcenin yabanci dil olarak 6gretiminde sesletim becerisinin parcali (Karababa Candas, 2009;
Caglayan, 2010; Derman, 2010; Tiim, 2014; Sengiil, 2014; Celebi, Kibar Furtun, 2014; Demir, Giileg;
2015; Erdem ve Digerleri, 2015; Yilmaz ve Seref, 2015; inan, Oztiirk, 2015; Demirci, 2015; Ozmen, Giiven
ve Diirer, 2017; Basogul ve Aksu Raffard, 2020; Tekin, Karatay ve Hizal, 2022) ve parcalar Ustii
birimlerinin dogru iiretiminin 6nemine yonelik (Kartallioglu, 2020) calismalar mevcuttur. Ancak
biiriinsel beceri 6gretimine yonelik calismalar sinirlidir (Karatay ve Tekin, 2019b; Tekin, 2020; Karadag
ve Dincer, 2022; Donuk ve Yiicel, 2022). Yapilan ¢alismalarda da elde edilen veriler ders kitaplarinin
hicbirinde sesletim Ogretimi icin ayri1 bir boliime yer verilmedigini; sesletim etkinliklerinin diger
becerilerin icerisinde eritildigini (Toraman Unal, 2020) ve bunun da yetersiz kaldigim (Karatay, Giingor
ve Ozalan, 2017) belirtmektedir. Bu calismada diger calismalardan farkl olarak, Tiirk¢cenin yabanc dil
olarak 6gretiminde kullanilmak iizere bir biirtin tiirii olan duygusal biiriiniin 6gretimine yonelik etkinlik
onerilerinin gelistirilmesi amaglanmistir. Etkinlikler, Tiirk¢enin yabanci dil olarak o6gretimine
ozellestirilmis olup her dilin kendine 6zgii bir ses ve biiriin sistemi olmasi sebebiyle diger diller i¢in de
model etkinlik olarak diisiiniiliip hedef dile uyarlanmas1 mtimkiindiir. Genel olarak biiriin 6gretiminin
temel seviyede sezdirilmesi disinda anlami kavrama ve sesletme, vurgu gibi biiriin 6gelerinin anlama
gore sekillendirilmesini gerektirmesi sebebiyle duygusal biiriiniin orta diizeyden (B1) itibaren
dogrudan kazandirilmaya calisilmasinin daha dogru olacagi diisiiniilmektedir. Bu etkinliklerin de
o0gretmenlerin Tiirkceyi yabanci dil olarak 6grenenlere B1 seviyesi itibari ile duygusal biiriin 6gretme
streclerinde hem islevsel hem de egitsel anlamda yardimci olacag diisiiniilmektedir.

1.3. Arastirmanin 6nemi

Sesletim becerisi modern egitim anlayisi yerlesene kadar yalnizca Tiirkcenin yabanci dil olarak
ogretiminde degil tiim diller acisindan ihmal edilen (Derwing, 2010, s. 24; Karatay, Giingér ve Ozalan,
2019; Karatay ve Tekin, 2019a, 2019b) bir alan olmustur. Ancak modern egitim anlayisiyla birlikte
sesletim becerisinde 6zellikle son otuz yildir biiriiniin 6nemi anlasilmis ve 6gretimi 6nem kazanmistir
(Baker, 2011). Birtiin tiirleri arasinda duygusal biiriiniin duygularin taninmasi ve dilin pargalartistii
ipuglarinin algilanmasinda kritik bir role sahip olmasi, bireyin ifadenin nihai anlamini iletmesine ve
anlamay arttirmasina (Akkaya, 2023; Sonkaya ve Sonkaya, 2021) ve bu dogrultuda ezgi unsurlarinin
dogru kullanimiyla konusma becerisindeki aksan derecesinin azaltilmasinda etkili olacagi umulur. Daha
da 6nemlisi duygusal biiriin duygu durumun ve buna bagh sesletmenin ortaya ¢ikarilmasinda anahtar
bir role sahiptir (Sonkaya ve Sonkaya, 2021). Bu nedenle yabanci dil 6grenim stlirecinde dili
anlamlandirma ve iletisim kurma agsamasinin baslamasiyla birlikte duygusal bilriine yonelik
uygulamalar yapilmasi biiyiik 6nem tasimaktadir. Bu calisma, Tiirkg¢eyi yabanci dil olarak 6grenenlerin
anlama ve anlatma becerilerinin gelismesine katki saglayacak ve konusmalarindaki aksan derecesinin
azalmasina yardimci olacak sinif i¢i etkinlikler ortaya koymasi itibari ile 6nemlidir. Ayrica ¢alismanin
alan uzmanlar1 ve konu ilgililerine rehberlik edecegi; biiriin 6gretimi siirecinde 6gretmenlere somut
ornekler olusturacagi diisiiniilmektedir.

2. Yontem
2.1. Arastirmanin modeli

Arastirma, belirli bir alanda yapilmis olan ¢alismalarin siniflandirilip degerlendirilmesine dayanan
(Hertman, 2006) betimsel arastirma yontemlerinden tanitma tiiriinde bir sistematik derleme
calismasidir. Aslan (2018), sistematik derlemeyi belli bir konu 6zelinde alanyazinin kapsamli bir sekilde
taranmasiyla elde edilen bulgulardan bir senteze varilmasi olarak tanimlar. Bu calismada da alan yazin
dogrultusunda Tiirk¢enin duygusal biiriinliniin 6grenimi icin gereken bilgi ve beceriler; bu alanda
uygulanan yontem ve tekniklerin sentezlenmesiyle Tiirkceyi yabanci dil olarak 6grenenlerin biiriinsel
ozellikleri edinmelerine yardimci sinif ici etkinlik onerileri gelistirilmistir. Farkli dilllerdeki biiriin
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etkinlik modellerinden uyarlanarak gelistirilen bazi etkinlikler birebir aktarilmamis olup hedef dil
Tirkge’ye gore tasarlanmistir.

3. Bulgular

Bu boéliimde, yapilan alan yazin taramalari sonucunda Tirkcenin biiriinsel 6zellikleri dikkate alinarak
tasarlanan; Tiirkceyi yabanci dil olarak 6grenenlerin 6gretmenleri aracilifiyla uygulayabilecekleri sinif
ici etkinlikler sunulmustur. Etkinlikler grup calismasi seklinde gerceklestirilmek {lizere bir ders saati
olarak planlanabilir. Ancak 6grencilerin yeterlik diizeyleri, bireysel ve ana dili farkliliklari siire tizerinde
degisiklik yapilmasina sebep olabilir. Etkinliklerin siralanmisinda bir sistem bulunmamakla birlikte
ogretmenler, 6grencilerin durumlarim dikkate alarak bir planlama olusturabilirler. Uygulanan
etkinliklerin 6grenciler tarafindan tam ve dogru olarak gerceklestirilmedigi durumlarda dogru kazanim
saglanincaya kadar tekrarlar yapilabilir. Etkinliklere 6grencilerin tamaminin katiliminin saglanmasi
bireysel motivasyonu arttirmada etkili olacaktir.

Etkinlik 1: Duygu Durum Zinciri

Ogretmen tarafindan énceden hazirlanan ciimleler farkli duygu durumlarini yansitacak sekilde tahtaya
yazilir ve 6gretimi amaclanan duygu durum sayisina gére tablolagtirilir. Oncelikle 6gretmen tarafindan
model sesletme yapilir ve 6grencilerden bu ciimlelerdeki duygu durumlari belirlemeleri istenir. Herkes
fikrini belirttikten sonra bunlarin dogru olup olmadig tartisilir. Ardindan 6grencilerden, belirlenen bu
dort duygu durumu yansitacak birer climle tiretmeleri ve lirettikleri climleleri sesletmeleri istenir. Her
ogrenci arkadaslarinin onu gorecegi bir yere gelerek 6rnek climlesini sesletir ve arkadaslarindan
climlelerin duygu durumlarini belirlemelerini ister. Bu uygulama 6grenciler arasinda sirayla yapilir.

Tablo 1
Ornek Calisma
e (1) 2) B) (4)
Bunun boyle olacagini Bunun béyle olacagini Bunun boyle olacagini Bunun boyle olacagini
biliyordum! biliyordum! biliyordum! biliyordum!
(1) Pismanlik (2) Panik (3) Zafer (4) Sitem

Etkinlik 2: Metin Duygu Durum Belirleme

Bu etkinlikte 6gretim materyali olarak farkl tiirlerde ve konularda metinler kullanilir. Kullamilacak
metinlerde belli bir duygu durumun ortiik bir sekilde yansitilmasi istenir. Bu metinler, hikaye, roman
vb. edebi tiirlerden alinabilecegi gibi 6gretmen tarafindan da yazilabilir. Sinifa getirilen metinlerden biri
O0gretmen tarafindan 6rnek olmasi i¢in bir kez okunur ve metnin/metindeki karakterin ortiik duygu
durumunun belirlenmesi istenir. Etkinlik 6gretmenin metni sesletip 6grencilerin duygu durumu
belirlemesiyle ya da ikiserli gruplar olusturularak bir 68rencinin seslettigi metne dair diger 6grencinin
yorumlamasi ile de devam edebilir.

Ornek I:

“O sabah evden erken ¢cikmak istedim. Ben yola ciktigimda hava heniiz aydinlanmamistr. Soguk bir kis
glintiydii. Ben severim sogugu; biraz yiirtimek istedim. Okul yoluna dondiigiimde giinesin hafif hafif
belirdigini gérdiim. Kis, sanki bahara dénmiistii. Diistindiim; yalniz ilk bahar midir giizel olan? Insanin iini
isitan tek renk yesil midir? Etrafima baktigimda yesili goremiyordum. Ama beyaz simdi yesilden daha
yesildi. Soguk ama sicak. Urkiitmiiyor; aksine insant kucakliyordu. Kimseler gérmeden diinyaya sarildim...”
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Ornek II:

“Veli yeni aldigi ayakkabilariyla okulun icinde bir asagi bir yukari geziyordu. Annesine gésterecekti.
Saatlerdir bunu bekliyordu. Zil ¢aldi; okul kapisina kostu. Hava soguktu, iizerinde montu yoktu. Ama igeri
girmek istemiyordu. Bekledi; bekledi. Gozleri bir ayakkabisina gidiyordu bir de okul kapisina. Zamanla
birlikte tizerine bir durgunluk geldi. Artik ayakkabisina bakmiyordu ama kapiya da bakmiyordu. Veli
anladi; annesi gelmeyecekti. Uzun bir zaman sonra ellerini cebine koydu ve igeri girdi...”

Ornek III:

“Arkamdaki kopedi fark ettigimde beni ¢coktan takip ettigini bilmiyordum. Karanlikti ve eve gitmek icin
daha en az on dakika yiiriimeliydim. Daha fazla dikkat cekmemek icin sakin kalmaya ¢alistim. Yine de
adimlartimi hizlandirmistim. Sanirtim anladi. Artik képegin nefesini duyuyordum arkamda. Arkama
bakamadim; yiirtimeye devam ettim. Bir siire sonra arkada birden fazla kopek oldugunu hissettim.
Cesaretimi topladim ve dondiim. Ug képek vardi ve bana hi¢ iyi bakmiyorlardi. Eve yaklastigim icin kosmak
istedim. Ben kosunca onlar da kosmaya basladi. Aman Allahim! Kendimi apartmandan igeri attigimda
képeklerle aramda sadece bir kapi vardi!”

Etkinlik 3: Metne Gore Sesletim

Bu etkinlikte égrencilerden birka¢ farkli metni, icerdikleri iletilere gore sesletmeleri istenir. Once
metinler 6gretmen tarafindan sesletmesi yapilmadan okunur. Metinde verilen iletinin ne oldugu
tzerinde tartisilir. Daha sonra 6grencilerden bu metinleri sesletmeleri istenir. Yapilan sesletimler
siiftaki diger 6grencilerle birlikte degerlendirilir.

Ornek I / Siir:

Ben hig¢ béylesini gérmemistim / Vurdun kanima girdin itirazim var / Simsicak bir merhaba diyecektim /
Basimi usulca dizine koyacaktim / Dért giin dért gece susacaktim / Yagmur sénecekti yanacakti /
Sameland seferden dénecekti / Duvardaki saat duracakti / Kalbim kendiliginden duracakti / Ben hig
bdylesini gormemistim / Vurdun kanima girdin itirazim var... (Tilahan, 2016)

Ornek II / i¢ monolog:

“...0 kadar tembih ettim ona ben, eve erken gel diye. Ne isi var miidiiriyette Feriha ile? Pasaport mu
cikartyor? Paris’e mi kagacak? Babasit Mersin’de. Firsat bu firsat. Yapar mi yapar. Turgut onlari gérmiis,
onlar gérmemisler. Koridorda bekliyorlarmis. Bir kere o Feriha ile hdld konusmasi, miidiiriyetlere gitmesi
filan kdfi. Tepeme kan ¢ikiyor. Selmin de alt iist etti asabimi. Az daha selam vermeden gececekti. Ne bakisti
0. Zehir doluydu gézleri. Liitfen konustu benimle. Fakat hakki var. Biz yiiziine bakilacak insanlar degiliz
(Safa, 2007, akt.: Mocan, 2012, s. 301).”

“...Kendimden igreniyorum. Nicin béyleyim? Béyle olmamak elimde mi? Samim... Samim... Gelmeyecek. Bir
daha bulusmak istemez benimle. Istemez mi? Benim nem o? Nicin vardi hayatimda o? Simdi bir dag
goziimiin éniine geliyor. Samim... Simdi ¢ok iyi hisseder gibi oluyorum. O benim yiikselisim (Safa, 2007,
akt.: Mocan, 2012, s. 245) ...”

Ornek Il / Haber metni:

“[stanbul'da firtina: Dev dalgalar olustu, balik¢i tekneleri batti, deniz trafigi askiya alindi, uguslar iptal
edildi. Meteoroloji Genel Miidiirliigiiniin Istanbul icin yaptigi uyarinin ardindan, kentin cesitli noktalarinda
siddetli lodos etkisini gésteriyor. Biiylikcekmece’de etkili olan lodos, sahil hattinda yiirtiyenlere zor anlar
yasatti. Dev dalgalar kiyiyr ddverken, agikta demirleyen bir gemi lodosta besik gibi salland1. Siddetli lodos
nedeniyle Tiirk Hava Yollari'nin Istanbul Havalimani ¢ikis ve varigh 56 seferi ise iptal edildi. “(NTV Haber,
2023).
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Ornek IV / Anons metni:

Merhaba, Uzay Medya...

Dahili numaray: biliyorsaniz tuslayiniz.

Bilmiyorsaniz,

Satis icin 1'i

Muhasebe icin 2'yi,

Insan kaynaklari icin 3’ tuslayiniz.

Operatore baglanmak icin liitfen bekleyiniz (Uzay Medya)
Etkinlik 4: ifadeler

Ogretmen, égrencilere iclerinde énceden belirledigi ciimleler icin numaralar ve karsilarinda farkl
duygu durumlari ifade eden emojilerin oldugu tablo ¢izili bir kagit verir. Climlelerin yalnizca sesletime
gore algilanabilmesi igin ciimleler tabloya yazilmaz; numara olarak verilir. Ogretmen her ciimleyi
seslettiginde 6grencilerden tasidigi duygu durumu ifade eden emojiyi isaretlemeleri istenir. Etkinlik
bitiminde ctimlelerin kontrolii saglandiktan sonra 6gretmen 6grencilerden her emoji ifadesi i¢in birer
climle yazmalarini ister. Yazilan ciimleler 68renciler tarafindan sesletilir. Hatalar diizeltilir.

Ornek:

Climle I: Yine mi ayni bahanelerle geliyorsun?
Climle II: Sagimin rengini degistirsem mi acaba?
Ciimle III: Yasasin, arkadasim geldi!

Ciimle IV: Bu sozleri ben mi sdylemisim?

Cimle V: Ya isler umdugum gibi gitmezse!

Tablo 2
Ornek Calisma
Ciimleler ifade I ifade II [fade I11
Cimle I S e f’;snoi ’,j
Ciimle II 22) o <s
~
Ciimle III ;i_!; & > <
S M2 xr
Ciimle IV o e ;\ 63
i ) G
Ciimle V €3 Ne/ L

Etkinlik 5: Karsit Sesletim

Ogrencilerden asagidaki ciimleleri okumalar istenir. Sessizce duygu durumlarim belirlemeleri ve o
duygu durumun tam aksi sekilde sesletmeleri istenir. Bir 68renci sesletirken diger 6grenciler de yiiz
ifadelerinden duygu durumu yorumlayarak belirlemeye calisirlar.

Ornek:

L. Icim kipir kipir, tatile ¢ikiyoruz!
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IL. Isine dogru diiriist gelmiyor; gelse de dogru diiriist calismiyorsun.
I11. Yeter artik, bu is ne zaman bitecek?

IV. Bugiinden sonra hayatimda higbir sey iyiye gitmeyecek.

V. Ben bittim artik!

Etkinlik 6: Ezgi Giydirme

Ogretmen acgiklama yapmaksizin ezgi tiirlerine yonelik birkac érnek ciimle seslettikten sonra tahtaya
Tirkcedeki (tamamlayici soru ezgisi, ne/kim soru ezgisi, siiren, biten ezgi) ezgi tiirlerine yonelik
sesletme kaliplari cizer ve 6grencilerden bu kaliplara uygun ciimleler olusturmalarini ister (Hewings,
2018’den uyarlanmistir). Daha sonra herkes olusturdugu ctimleyi ve ezgi kalibin1 tahtada gosterir ve
sesletir. Sinifca degerlendirilir. Bu etkinlik 68rencilerin climleleri tamamen kendilerinin liretmesiyle ya
da verilen ciimlelerden kaliba uygun olani bulmasi seklinde uygulanabilir.

Ornek:

Sekil 1. Sekil 2. Sekil 3. Sekil 4.

[: Climle: NASIL geldin?

I1. Ciimle: Eve KIM geldi?

[1I. Climle: Dolapta m1 sakladin?

[V. Climle: Senin paran var mi yok mu?
Etkinlik 7: Gérselden Sesletim Yaratma

Ogretmen, o6grencilere cesitli surat ifadelerini iceren gorseller gosterir. Ogrenciler gérdiikleri
fotograflardaki kisilerin yiiz ifadelerine uygun birer ciimle ya da diyalog yazarlar ve onlar adina
sesletirler (De Marco, 2019’ dan uyarlanmistir.). Etkinlik tek kisi ile yapilabilecegi gibi ikiserli grup
olusturarak diyaloglar halinde de uygulanabilir.

Etkinlik 8: Siz Olsaydiniz?

Ogretmen tarafindan filmlerden duygu durum belirten sahneler belirlenip segilir. Hazirlanan bu kisa
kesitler ogrencilere izletilir. Ogrencilerden filmdeki karakterlerin davrams ve duygu durumlar
hakkinda yorum yapmalari istenir. “Onun yerinde siz olsaydiniz ne yapardiniz?” sorusu ile duygu
betimlemeleri yapmalari saglanir. Ogrenciler dncelikle filmdeki karakterin duygu durumunu yansitan
bir sesletme yapar. Daha sonra farkli davranis ve duygularda kendi climleleriyle karakter sesletmeleri
yaparlar.

Ornek:

(Duygusal Biiriin Egitimi Icerikleri, 2024a)

10
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Etkinlik 9: Dinleme Etkinligi

Ogretmen tarafindan duygu durum sesletmesi yapilacak olan siirler énceden belirlenir. Ogretmen sinifa
getirdigi siiri 68rencilere kayittan dinletir. Daha sonra 6grencilerden iki, li¢ misralik béliimler halinde
sesletme yapmalari istenir.

Ornek:

Q]

©

(Duygusal Biiriin Egitimi Icerikleri, 2024d)
EtKinlik 10: Tirat Calismasi

Ogretmen tarafindan duygu durum sesletmesi yapilacak olan tiratlar énceden belirlenir. Ogretmen
sinifa getirdigi tirat kayitlarin1 6grencilere dinletir. Daha sonra 6grencilere 6n okuma yapmalar i¢in
zaman verir. Ogrenciler tirat metinlerini okuduktan sonra herkesin onlar1 gérecegi bir yerde tirat
metnini duygu durumuna uygun olarak sesletmesi istenir. Belirli ciimleler secilerek de ¢alisilabilir.

Ornek:
Q

O]

(Duygusal Biiriin Egitimi i¢erikleri, 2024c)
Etkinlik 11: Rol Yapma

Ogrencilerden baz film sahnelerindeki role biiriiniip sahneyi taklit etmeleri istenir. Sahnedeki karakter
sayisi kadar 6grenciye rol verilir. Roller paylastirilir ve sahneyi canlandirmalari istenir. Yeterince dogru
sesletme elde edildikten sonra 6grencilerden seslendirilen sahnedeki konusmalar1 donuk bir ifadeyle
bir duygu durum yansitmamaya calisarak sesletmeleri istenir. Iki ayr sesletim arasindaki farklarin ne
ifade ettigi konusunda tartisilir.

Ornek:

© O]

(Duygusal Biiriin Egitimi Icerikleri, 2024b)
Etkinlik 12: Muhataba Gore Sesletme

Ogrencilerden herhangi bir duygu durum belirlemeleri istenir. Bu duygu durum mutluluk, keder, 6zlem,
ofke, korku olabilir. Ogrenciler karsilarinda bir cocuk, bir yetiskin oldugunu diisiinerek farkli sesletimler
yapar. Karsisindaki kisilerin yasa bagh olarak nitelikleri de degisebilir. Bir hasta ile iletisim ya da
ailesinden ayrilmis bir ¢ocuk, istenmeyen davranislar olan bir yetiskin vb. durumlar ¢esitlendirilerek
sesletim ornekleri yapilir.

Etkinlik 13: Duygu Aktarimi

Ogrencilere bir duygu durum belirlemeleri (mutlu, mutsuz, sinirli, bikkin, saskin, sitemli, korkmus vb.)
ve bunu ifade edecek birkag climle olusturmalar istenir. Uygulamaya 6grencileri ikiserli gruplayarak
baslanir. Bir 68renci, yiiz ifadesini kimse gérmeyecek sekilde arkasi1 dontik olarak climlesini sesletirken
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diger o6grenci ise duydugu sesletimin hissettirdigi duygu durumu arkadaslarina yiiz ifadeleriyle
yansitmaya c¢alisir. Etkinlik sinifca uygulanir.

Etkinlik 14: Meslek Gruplarina Gére Diyalog Sesletme

Ogrenciler énce ikiserli gruplandirilir. Her grubun ortaklasa karar vererek bir meslek grubu (doktor,
O0gretmen, hakim, polis vb.) secmesi ve buna yonelik kisa bir senaryo gelistirmeleri istenir. Secilen
meslege gore senaryo geregi bir 68renci meslek sahibi digeri ise onun yardim etmeye ¢alistig1 kisi olur.
Rollerin duygu durum ve tavirlari belirlenerek sesletme yapilir.

Etkinlik 15: Vurguya Gore Sesletme

Ogretmen 6nceden farkh dgeleri barindiran ciimleler belirler. Daha sonra bu ciimlelerdeki dgelerin
yerlerini degistirerek ve vurguyu bu degisen 6geler iizerinde cesitlendirerek model sesletim yapar.
Ogrencilere yapilan farkli sesletimlerde bir énceki ciimleye gére anlam olarak neyin farklilagtigin
sorulur.

Tablo 3

Ornek Calisma
Ciimle Fark Yeni Ciimle
Renkli camasirlar1 o aksam BEN Kisi Renkli camasirlari o aksam
yikamadim. ? ANNEM yikamadi.
Renkli camasirlari ben 0 AKSAM Zaman Renkli camasirlari ben IKi GUN
yikamadim. ONCE yikamadim.
YIKAMADIM renkli camasirlari Fil UTULEMEDIM renkli camasirlari
ben o aksam. ben o aksam.
Ben o aksam RENKLI Nesne Ben o aksam KIRLI CAMASIRLARI
CAMASIRLARI yikamadim. yikamadim.

4. Tartisma

Yabana dilin etkili ve verimli bir sekilde kullanilmasinda olduk¢a dnemli bir yer edinen sesletim,
lizerinde 6zenle durulmasi gereken bir alandir. Ogrencilerin hedef dile yonelik dilbilgisel kazanimlari ve
kelime dagarcig yeterli olsa dahi bireysel faktorler sebebiyle zorlandiklari bir beceridir. Biirtiniin yap1
itibariyle yalnizca isitilebilir unsurlardan olusan bir 6zelliginin olmasi onu somutluktan uzaklastirsa da
bu unsurlar, gesitli yaklasimlar 1s18inda ¢oklu uyaran ve duyu cesitliligi ile daha somut hale getirilebilir.
Temeli; sozlii davranislart hedef dilin biiriinsel 6zelliklerine gore taklit edebilmek ve bunu
otomatiklestirmek olan biiriin egitiminin etkili ve keyifli bir sekilde uygulanabilmesi saglanabilir. Bircok
gorevi ve etkisi olan biiriiniin duygu bilesenini temsil eden duygusal biiriiniin iletisimde 6grencilerin
kars1 tarafa anlam aktarabilme; niyet ifade edebilme ve tiim bunlar algilayabilme gibi katkilari
mevcuttur. Anlam olusturmanin yani sira aksan olusumunun azaltilmasinin da anahtaridir. Ogrenciler
ana dillerinden hedef dile yalnizca parcali birimlerdeki o6zellikleri degil ayni zamanda biiriinsel
unsurlardaki 6zellikleri de aktarmaktadirlar. Bu da hedef dilde aksanli konusmaya sebep olmaktadir.
Dolayisiyla yabanci dil 6greniminde biirtin ve alt bilesenlerinin egitimi ¢ok énemlidir.

Duygular hakkindaki ipuglarini algilayabilme yetenegi, duygusal zekanin ¢ok 6nemli bir pargasi olmakla
birlikte toplumun bir iiyesi olarak sosyobilissel becerilerin diizgiin bir sekilde isleyisi i¢cin de oldukca
onemlidir. Bu ipuglar iletisim stirecinde karsi tarafin nasil hissettigini ve bir sonraki eylemini tahmine
de yardimci olmaktadir. Dolayisiyla bireylerin kendi davranissal tepkilerini yonlendirebilmelerini
saglar (Mitchell, Kingston & Barbosa Bougas, 2011). Duygu ipuglarini belirleyip anlamlandirabilme
yetenegi ayni zamanda olumlu sosyal etkilesimleri kolaylastirmakta ve hatta bu becerideki eksikligin
davranis ve 6grenme sorunlarina neden olabilecegi savunulmaktadir (Izard, Fine, Schultz, Mostow,
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Ackerman ve Youngstrom, 2001). Alanyazinda Tiirk¢enin yabanci dil olarak 6gretimine yonelik
duygusal biiriin ile ilgili ¢alisma bulunmamakla birlikte duygusal biiriin egitimine yonelik farkl
kesimlere etkinlik ¢alismasi (Altinok, 2021) ve duygusal biiriin algilama ¢alismalar1 bulunmaktadir.
Ertiirk (2017), calismasinda iletisimde 6nemli yeri olan duygusal biiriiniin nétr, seving, hiiziin ve 6fke
birimlerinin anadili Tiirkce olan saglikl yetiskinlerde algi ve iiretim verilerini incelenmistir. Kadin ve
erkeklerin, dinledikleri duygusal biiriin iiretimini dogru algilamalari arasinda fark bulunmadigi ve her
iki cinsiyetin de duygusal biiriinii yliksek oranda algiladig1 belirlenmistir. Akkaya (2023), calismasinda
uyaranlarin ana dili benzerliginin, duygusal biiriin isleme icin 6nemli oldugunu ve bireylerin
konusmacilardan bagimsiz olarak, duygusal ses tonlarini anadillerinde otomatik olarak isledikleri
sonucuna ulasmistir. Duygusal biiriin algilama incelemeleri disinda Tiirk¢cenin yabanci dil olarak
O0gretimi alaninda duygusal biirlin 6gretiminin 6neminin fark edilip konusma becerisinin sesletim
acisindan tam ve dogru gerceklestirilmesi adina alanyazinda yeterince ¢alismanin bulunmadig1 géze
carpmakta ve uygulama onerilerinin artirilmasina ihtiya¢ oldugu diisiiniilmektedir.

5. Sonug ve Oneriler

Tiirkeenin yabanci dil olarak 6gretiminde yapilan sesletim ile ilgili ¢alismalara bakildiginda parcali
birimler disinda biirtinsel 6zelliklerin 6gretiminin 6nemine vurgu yapan (Tiim, 2014; Celebi ve Kibar
Furtun, 2014; Ugur ve Azizoglu, 2016; Sis ve Ates, 2018; Senyigit ve Okur, 2019) ve genel olarak
uygulama onerilerinde bulunan (Kurt, 2020); yaklasimlar1 temel alarak 6gretim etkinlikleri sunan
(Karatay, Tekin, 2019; Tekin, 2020a, Tekin, 2020b) ve biiriin egitiminin etkilerini ¢esitli yonlerden
inceleyen (Tekin, 2020a) sinirh sayida ¢alisma mevcuttur. Bu da biiriin egitimine ve alt bilesenlerine
daha fazla dikkat ¢ekilmesi gerektigini diisiindiirmektedir. Yapilan bu ¢alismayla biiriin egitimine ve
6zelde duygusal biiriin egitimine sinif ici etkinlikler tasarlanarak egitim siireci somutlastirilmaya ve
uygulanabilir hale getirilmeye calisilmigtir.

Bu alana katki saglayacagi diistintilerek;

e Ogrencilerin bilgi ve érnekler araciligiyla éncelikle hedef dile ait biiriinsel dzelliklerle ilgili
donatilmasi fayda saglayabilir.

o Biirilinsel 6zelliklerin ayr1 ayr 6gretimine yonelik yeni teknikler ve uygulamalar gelistirilebilir.

e (Coklu wuyaran, teknolojik destek ve beyin-viicut baglantisimm kullanarak biiriintin
somutlastirildig1 uygulamalar tasarlanabilir.

Yabana dil, nihai olarak iletisim siirecinde kullanilmak tizere 6grenilen bir yetkinliktir. Ancak bireyler,
dilin aksan anlasilabilir ve acik oldugu 6dl¢iide etkili iletisim kurabileceklerdir. Bu nedenle hedef dilin
ogretiminde dilbilgisel yapiy1 ve kelime dagarcigini zenginlestirmeye gosterilen 6zen, dilin islevsel bir
sekilde kullaniminin yapildigi, anlam olusturmada tamamlayic1 gorev listlenen biirtin 6gretimine de
gosterilmelidir.
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0z: 16. yiizy1l sair ve mutasavviflarindan biri olan Muhyi-i Giilsen’nin Hiisn i Dil (Giizellik
ve Goniil) adh eserinde 6liimsiizliigiin sembolii olan Ab-1 hayat bu galismanin konusu
yapild1. Bu calismamizda Hiisn i Dil’de gecen Ab-1 hayat sembolii Mezopotamya, iran ve
Ortadogu mitolojik hikayeleriyle ve kutsal kitaplardaki benzer hikayelerle
karsilastirilarak kisaca incelendi. Bu hikayelerdeki imgelerin, cografyadan cografyaya; bir
zaman diliminden baska bir zaman dilimine nasil evrildigi, baskalastig1 veya biitiinlestigi
gosterilmeye calisildi. Yakin cografyalarda anlatilagelen hikayeler insan zihninde ve
yazarlarin muhayyilesinde adeta bilingli veya daha da ¢ok bilingdis1 bir zihinsel katalog
olusturmus olmalidir. Ab-1hayat ya da 6liimsiizliik suyu ve onun aranisi da bu katalogdaki
yerini giiclii bir bicimde almis goriiniir. Bu baglamda bakildiginda ab-1 hayat sembold,
Olimii gormiis ve oliimden korkmus, hastaliklar1 deneyimleyip kurtulmak istemis;
yaslihigi ve yaslhiligin getirdigi zorluklarim tecriibe etmis insanoglunun, 6liimsiizliik ve sifa
bahseden bir su/iksir kavramin sekillendirmis olmasini simgeler. Oliimsiizliik suyu ya da
oliimsiizliik sembolleri, mitolojilerde bu kadar smirh degildir. Ornekler, yeterli
arastirmalar yapildik¢a cogaltilabilir. Fakat bu c¢alisma agisindan 6nemli olan bu
hikayelerin birbirlerini, farkli cografya, farkli zaman ve farkl kiiltiirlerde nasil
etkiledikleridir. Mit ve mitlerdeki sembollerin, yeni hikayelerde nasil ve ne sekilde
belirdikleridir. Hiisn i Dil hikdyesinin yazarinin amaci bu mitleri gostermek olmamistir.
Zira yazar donemin mutasavviflarindan biridir ve hikdyesini alegorik bir tarzda tasavvufi
kavramlara gonderme yapmak i¢in kaleme almistir. Eser bir anlamda da felsefi bir eserdir.
Ama denilebilir ki yazarin kurgusunda, bilin¢disi zihinsel katalog devreye girmis olabilir.

Anahtar Kelimeler: Ab-1 hayat, Oliimsiizliik, Sifa

Abstract: In the 16th century poet and Sufi poet Muhyi-i Giilseni's Hiisn 1 Dil (Beauty and
Heart), the symbol of immortality, Ab-1 hayat, is the subject of this study. In this study, the
symbol of Ab-1 hayat in Hiisn ii Dil is briefly analyzed by comparing it with Mesopotamian,
Iranian and Middle Eastern mythological stories and similar stories in holy books. It was
tried to show how the images in these stories evolve, metamorphose or integrate from
geography to geography, from one time period to another time period. The stories told in
nearby geographies must have created a mental catalog in the human mind and in the
imagination of the writers, either consciously or, more likely, unconsciously. The water of
life or immortality and the search for it seems to have taken its place in this catalog in a
powerful way. When viewed in this context, the symbol of ab-1 hayat symbolizes the fact
that human beings who have seen and feared death, who have experienced illnesses and
wanted to get rid of them, who have experienced old age and the difficulties of old age,
have shaped the concept of a water/potion that grants immortality and healing. Water of
immortality or symbols of immortality are not limited to mythologies. Examples can be
multiplied as sufficient research is done. However, what is important for this study is how
these stories affect each other in different geographies, times and cultures. How and in
what ways the symbols in myths and legends appear in new stories. The author of Hiisn ii
Dil did not aim to show these myths. Because the author was one of the Sufis of the period
and wrote his story in an allegorical style to refer to Sufi concepts. In a sense, the work is
a philosophical work. But it can be said that the unconscious mental catalog may have
come into play in the author's fiction.

Keywords: Ab-1 hayat, Immortality, Healing
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Extended Abstract

The subject of this work, based on a story written by a member of a Sufi order in Istanbul, the capital of
the Ottoman Empire in the sixteenth century, is to explore the patterns in the minds of humanity in their
quest for immortality. The work is based on a piece examined in the author's master's thesis. The subject
of the work is an allegorical love story previously written by other authors with the same or similar
titles. The work also contains mystical and philosophical dimensions and symbols. However, this study
does not focus on these dimensions. Instead, it aims to unearth primitive symbols from the collective
memory of the society depicted in the flow of the story, as if conducting an archaeological excavation.

As a method in this study, the Epic of Gilgamesh, an important epic from Sumerian-Babylonian
(Mesopotamian) mythology, known as one of the world's oldest written texts, is compared as the first
narrative. It is believed that the Epic of Gilgamesh influenced many later stories and sacred texts.
Another narrative used in the article is found in Iranian mythology. The sacred plant Haoma, which
grants immortality and healing, is at the center of the Zoroastrian belief system widely believed in the
Middle East for centuries. The Alexander Romances, on the other hand, have been widely used and read
by Christians, Muslims, and various religions and sects in the Middle East and the Middle Ages. There
are many variations of the Alexander Romances. Hiisn G Dil bears the most resemblance to the
Alexander Romances among the narratives mentioned above.

In this study, the originals of the texts or their translations into English or Turkish have been used. For
the Epic of Gilgamesh, the Turkish translation of the work "Mesopotamian Mythology" prepared by Jean
Bottero and Samuel Noah Kramer, which translates the cuneiform tablets verbatim, was used. The belief
in Haoma is based on James Darmesterer's translation from Avesta into English. For Alexander
(Zulkarneyn), the Alexander Romance by Ahmed, one of the most widely read Alexander Romances, was
consulted. Additionally, the Rig-Veda, a sacred book from Sanskrit translated into Turkish by Korhan
Kaya, Azra Erhat's Dictionary of Mythology, and the writings of Professor Doctor Ibrahim Cesmeli have
also contributed to illuminating the subject. The credits of all these sources are provided in the
references section.

As a method in this study, similarities and differences between the narratives of Hiisn ii Dil are revealed,
common mental understandings are attempted to be identified, and a comparative method is used. This
study seeks to determine whether the desire, fear, or even knowledge belonging to the collective
subconscious of humanity, especially communities living in neighboring geographical areas, have been
restructured through mythological themes created in a certain way. Are these mythological themes and
narrative integrity integrated beyond national borders, social and religious beliefs, and cultures? This
study seeks answers to these questions. Of course, this is a limited study. Results could be made more
reliable by comparing with other mythological symbols or other mythological stories, modern fictional
narratives, and symbols in other studies. Similarities and differences sufficient to meet the claims of this
article are presented in tabular form in the results section. The vertical headings in the table indicate
the source works of the narratives used, while the horizontal headings indicate the expressed concepts.

The result of this study has shown that clues indicating the interactions during the formation of cultures
of societies living in close geographical proximity and the formation of a common mental catalog are
hidden in mythological-literary texts. This claim can be further supported by examining more texts
through different methods. The reasons for this claim are subject to discussion. One of these reasons
may be that since the dawn of history, humans have experienced similar or close natural events, shared
similar fears, and made similar demands in similar or close geographical areas. Sometimes, even though
geography changes significantly and moves away, it can be said that this common memory continues to
be preserved through migrations, especially wars or travels resulting from the placement of war
captives in different regions. Of course, stories, poems, and mythologies passed down orally from
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generation to generation have also contributed to this collective memory. Through written texts, this
common memory may have spread and taken root in the subconscious of societies as real and
immutable concepts.

1. Giris

Edebi literatiirde mitin pek ¢ok tanimi goriilebilir. Yunancada muthos sézcligiiniin siradan anlami
anlatilan hikdyedir (Bottero-Kramer:2019,85). Ama zamanla pek ¢ok anlami da icine alan ve farkl farkl
tanimlanan mitoloji (mithologia) kelimesinin bu ¢alisma a¢isindan uygun diisen bir tarifi su sozciiklerle
ozetlenebilir. S6zli ya da yazili yazin ve sanat kollarinin hepsinde durmadan konu edinilip islenen ve
islendikce degisen mitoslar ne kadar ozan, yazar, sanatc1 varsa, o kadar bi¢cim almis, bu nedenle hig¢bir
zaman belli bir dinin tek kitab1 halinde toplanamamaistir (Erhat: 2007,6). Bu tarifteki “s6zli ya da yazili
sanat kollarinin hepsinde durmadan konu edilip islenen” ve “islendikce degisen” ifadeleriyle anlatilmak
istenene vurgu yapilan bu ¢alismada sadece benzerlikler degil degisimler de izlenmistir.

Bu makalenin konusunu tegkil eden Hiisn ii Dil hikdyesinin en 6nemli kavrami 6ykii boyunca aranan ve
hikayenin bel kemigini olusturan ab-1 hayat semboliidiir. Ab-1 Hayat simgesel literatiirde en basta
oltimstizligii ve ebedi gencligi ikincil olarak da sifay1 temsil eder.

Diinyadaki pek cok mitolojik 6ykiide de islendigi lizere 6liimsiizliik kavrami genellikle “su” semboliiyle
tezahiir etmistir. Ornek olarak, Yunan mitolojisini hikiye eden Homeros destanlarinda Olympos
tanrilar1 "ambrosia" ve "nektar" ile beslenirler. Oliimstiz anlamina gelen ambrosia bir¢ok ¢icek 6zlerinin
katildig1 bir ¢esit balmis. Ambrosia ile beslenen tanrilar yaralanmaz olurlar, bu biiytli bal insanlara da
icirildi mi, onlara genglik, mutluluk ve 6liimsiizliik saglarmis (Erhat: 2007,33).

Hint mitolojisine bakildiginda da hem bir tanr1 hem de bir bitki 6zsuyu olan Soma 6liimsiizlik ve sifa
semboliidiir. Soma da tanrilarin besinidir ve icene ebedi hayati bahseder. Oliimliiler de bu bitki
6zsuyundan icer. Bu 6z suyu igmek insanlar i¢in sonsuz sifa kaynagidir (Rig-Veda, Soma ilahileri).

Diinya mitolojilerine bakildiginda bu 6rnekleri ¢cogaltmak miimkiindiir. Bu makalede, bilinen en eski
yazili mitolojik hikayelerin oldugu Mezopotamya (Siimer-Babil) mitolojisinin, olduk¢a genis bir
cografyay1 ve bu cografyada yasayan topluluklan etkilemis olan iran mitolojisinin ve ii¢ biiyiik dini
literatiiriin isledigi Ortadogu (Yahudilik-Hristiyanhk ve islam) mitolojisinin anlattigi 6liimsiizliik
sembollerini orijinal kaynaklarindan izlenmistir. Daha sonra elde bulunan verilere bakilarak Hiisn ii Dil
eserindeki hikayeyle bu mitolojik izleklerin nerelerde ortiisebilecegi tespit edilmeye calisiimistir.

Bu calismayla goriilmek istenmistir ki insanhigin-6zellikle komsu cografyalarda yasayan topluluklarin-
kolektif bilincaltinin arzusunu, korkusunu ve hatta bilgisini iceren hikayeler belli bir sekilde olusturulan
mitolojik izlekler tizerinden yeniden kurgulanmis midir? Bu mitolojik izlekler ve kurgu biitiinligi;
siirlari, inanglar ve kiiltlirleri asarak biitiinles midir? Bu ¢alisma; ab-1 hayat 6rnegi lizerinden bu
sorularin cevabini ayni cografyadaki zaman farkiyla dikey (Mezopotamya-Ortadogu), yakin ama farkli
cografyayla yatay (Antik iran ve yayildig1 cografyalar) diizlemde (ariz-amik) bulmay: hedefler. Elbette
bu sinirh bir calismadir. Yapilacak baska calismalarla, baska mitsel semboller ya da baska mitolojik
hikayeler modern eser kurgu ve sembolleriyle karsilastirilarak sonuclar daha giivenli hale getirilebilir.

2. Muhyi-i Giilseni ve eseri Hiisn ii Dil

Mubhyi-i Giilseni, 935’te (1529) Edirne’de dogdu. Asil adi Muhammed, lakab1 Muhyiddin’dir. Giilseniyye
tarikatina mensup olmasindan dolayr Muhyi-yi Giilsenl diye taninir. Hayati hakkinda bilinenler,
Menakib-1 Ibrahim Giilseni basta olmak iizere cesitli eserlerinde verdigi bilgilerle cagdas1 Cemaleddin
Hulvi’nin Lemezat'ina dayanmaktadir (Yazici: 2020,TDV islam Ansiklopedisi).
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Ayrica, Muhyi'nin hayatini en etrafli sekilde, Mustafa Ko¢'un Muhyi-i Giilseni'nin Baleybelen isimli
eserini inceledigi yayinda gorebiliriz (Ozer Oktan: 2009, 5).

Hiisn 1 Dil klasik dogu edebiyatinda bir sablon eserdir. Pek ¢ok miiellif tarafindan gerek nesir gerek
mensur bir sekilde kaleme alinmistir. Hiisn ii Dil'i ilk olarak kaleme alan Iranh sair Fettdhi Nisabri'dir.
Fettahl'nin ilham kaynaklarindan biri, Genceli Nizami'nin Hiisrev i Sirini'dir. Zira iki eser oldukca
benzerlik gostermektedir. Ayrica Mevlana'nin mesnevisindeki bir hikayede, Hindistan'daki agacin
meyvesini yiyen kisinin ebedi genclik ve hayata kavusacagini duyan bir adamin yollara diisiip onu
aramasini anlatan hikdye (Mevlana, Mesnevi, cilt.2) baslangi¢c ve sonu¢ bakimindan ayrica 6zellikle
“aranan nesne” itibariyla Hiisn ii Dil hikayesi ile benzerligi ilgi cekicidir (Ozer Oktan: 2009, 19).
Makaleye konu olan eser, Dog¢. Dr. Mustafa Kog¢ tarafindan Kahire Kiitiiphanesi'nden Mustafa Ko¢c'un
cektigi bir fotokopidir. Bu makalenin yazarmmin hazirladig1 yiiksek lisans tezi de bu fotokopiden
tiretilmistir. Milli Kiitliphanedeki (Dari'l-Kitiibi'l-Kavmiyyeti'l-Hidiviyye, nu.7128) Mecmfi'a-i Muhyi
icerisinde 253b-270a varaklar1 arasindadir. Katalog bilgilerine 986'da telif edilen eserin kiitiiphanedeki
niishanin istinsah tarihi 1010'dur. Her sayfada 24 satir bulunur ve 12x22mm 6l¢iilerinde olan niisha,
miiellifin tilmizlerinden biri tarafindan istinsah edilmistir (Ozer Oktan: 2009, 25-26).

3. Muhyi-i Giilseni’nin Hiisn ii Dil'inde Ab-1 hayat

Ab-1 Hayat, incelenen metinde hikaye boyunca aranan bir motiftir. Hikiyede Ab-1 Hayvan Cesmesi ve
Fem Cesmesi adlariyla gecer (Ozer Oktan:2009,51).

Metin bastan sona alegorik bir tarzda yazilmistir. HikAyeye gére Diyar-1 islam-1 Yunan’da! Akil isimli bir
padisah ve onun Dil (goniil) isimli bir oglu vardir. Padisah bir giin Beden (viicut, varlik) adli bir
sehir/llke insa ettirir ve oraya Dil’i sultan yapar. Dil, sarayinda zaman zaman meclisini toplar ve bu
mecliste giizel hikayeler okunur ve anlatilir. Hikayelerin genel olarak konusu ebedi hayati veren hayat
suyudur. Bu su, cennet denilen sonsuzluk iilkesindeki ab- 1 hayvan? denilen bir cesmeden akar. Bu
cesmeden icen oliimsiizliige kavusur. Fakat onu bulmak ¢ok zahmetlidir hatta hi¢ bulunamayabilir
(v.253b)3 . Beden sehrinin gozciisii olan Nazar isimli bir casusu vardir. Iste bu casus anlatilan
hikayelerdeki 6limsiizliiglin sirrin1 ¢ozmek ister. Boylece Nazar, 6liimsiizliigli bahsedecek olan bu suyu
aramak i¢in yola ¢ikar (Hiisn ii Dil, v.253b). Hikdye boyunca 6liimsiizliik suyunu arayan Nazar ve Dil pek
cok badireler atlattiktan sonra bu suyu bulur. Hikayede bu su, Fem Cesmesi isimli bir cesmeden akar.

Fem Farsca dudak anlamina gelen bir kelimedir. Gerek giizel sézler dudaktan ¢iktig1 icin gerek de agiz,
sulu oldugu icin -ki sevgilinin agiz suyu sifalidir klasik edebiyatta- ve can bagisladig1 icin-Hz. Isa’nin
nefesiyle oliileri diriltmesinden kinaye olarak- ¢esmeye tesbih edilmesi sik goriilen bir yaklasimdir
klasik siir anlayisinda. Ozellikle isa peygamberin Kur’an’da gecen mucizelerinden olan nefesiyle éliileri

1 Ulkenin adindaki Yunan Kkelimesi, hikdyenin yunan ve roma eserlerinin terciimelerinden alinmis olabilecegini akla
getiriyor.(y-n)

2 Hayvan s6zciigii Arapga Hay: yasam fiilinden tiirer ve yasam anlaminda kullanilir.

3 diyar-1 yunan-1 islamda akil nam bir padisah-1 zii'l-ihtisam vardi ki vildyet-i samdan tamam memalik-i magribe degin cari-i
ahkam idi. ash keyandan ve nesli nisrevandan nefs-i nefis -ndm hatun-1 bircis-enddmmdan sahib-i hiisn-i tdm bir ferzend-i
velid-i-biilend-makami vardi ki ismi dil-zardi. Peder, sehr-i bedeni dile taht-gah idiip ol kisvere padisah itdi. Dil dahi kasr-1
kiinbed-i dimagda karar idiip ol diyara sehriyar oldi. Her zaman meclis-i mahfil-i latifinde hikdyat-1 acibe ve rivayat-1 garibe
okurlardi, na-gah esna-y1 kelamdan bu cari ve ilam-1 alamda bu sarf old1 ki bag-1 cindn (254a)ve bihist-i cavidandan bu cihanda
ab-1hayvan ndm bir ¢esme ayandur. Ki andan niis eyleyen 6 mri bi-payan bulur, diliin ol aba ayn-1 atsi ciis ve cesme-i cesminden
ab-1 taleb hurfs itdi. Seb i rz ol dil-firtiz1 ab-1 hayvan tesneligi zindeganiden meldl itdi. Ve umiir-1 memleketden mazil kildi,
halkdan giift G gy zayil idiip ma-1 hayatin ciist ii ciyma mayil old1. Her kisi “ab-1 hayat na-yabdur uziibetden aramak azabdur”
.(v.253b)
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diriltmesi ve hayat vermesi hasebiyle ab-1 hayvan, dudak isimli bir cesmeden akmaktadir (Ozer
Oktan:2009,56).

Ab-1 hayat hikayede Hiisn (giizellik) denilen bir prensesin sahibi oldugu bir bagda akar. Burasi gizli bir
bahgedir. Giizelligi dillere destandir ama pek cok tehlikeyle de doludur. Ashinda bu tehlikeler
Oliimstlizliik bahseden suyun korunmasi icindir. Cesmeyi koruyan en 6énemli figiir bir ejderhadir. Bu
koruyucu Hiisn'lin silahtarlarindandir ve adi Ziilf-i dii-ta’(iki biikliim olmus sag, kivriml sac¢)dir. Zulf
isimli bu ejderha bir biiyticlidiir ve yedi tane bas1 vardir>.

Ab-1 hayata ulagmak i¢in korkung biiyiikliikte bir denizi de gecmek gerekir. Bu denizin adi Endise ve
Fikret (diisiince) denizidir ve sahiline varmak demek kurtulusa varmak demektir. Bu denizin sahilinin
ad1 Necat’tir (kurtulus)s.

Nazar bu denizi gecip sahile ulasir. Hikdyede ab-1 hayatin 6zellikleri verilirken o cesmeden akan suyun
her damlasinin 6liimsiizliik iksiri oldugundan bahsedilir. Cesmeden akan su sihirlidir?.

Hikayede sihirli bir de ytiziik vardir. Bu yiiziik Hiisn'e aittir ve kirmizi akikten yapilmadir. Prenses Hiisn
ylzigl Nazar’a verir ve ab-1 hayati ararken yaninda olmasini ister. Bu ytiziik dliimsiizliik ¢esmesini
gosteren bir sihre sahiptir. Nazar onu agzina aldiginda bir anda i¢cinde bulundugu evren degisir ve
kendini db-1hayat cesmesinin yaninda bulur. Fakat bu kirmizi yiiziik, Nazar ¢esmeden su icmek isteyince
agzindan diiser ve ab-1 hayatin iginde var oldugu evren birden kaybolurs.

Hikayenin sonunda Dil, Hiisn ve Nazar, Hiisn'iin baginda otururlarken karsilarina yesil elbiseli yash bir
adam cikar. Bu adam Hizir’dir ve onun sayesinde gézlerden sakli olan Fem Cesmesi goriiniir hale gelir®.

4. Muhyi-i Giilseni’nin Hiisn ii Dili'nde Gegen Ab-1 hayat Motifinin Diger Mitolojik Hikayelerdeki
ve Kutsal Kitap Anlatilarindaki Oliimsiizliik Motifleriyle Karsilastirilmasi

4.1. Mezopotamya mitolojisinde éliimstizliik otu

Mezopotamya mitolojisi denince ilk akla gelen metin Gilgamis destanidir. Bu destandaki kimi anlatilar
“0liimstizlik” lizerine bahse konu olacak niteliktedir. Gilgamis destaninda baskarakter Gilgamis, Ninova
tabletlerinde anlatildigina gore, Bagdat'la Basra arasinda bir Siimer yerleskesi olarak yer alan Uruk
kentinin krahidir. Cok yakin arkadas: olan Enkidu éliince o da 6liimle karsilasir ve sarsilir. Oliimii ve

4 "Allah o giin séyle buyurur: Ey Meryem oglu [sa! Sana ve annene olan nimetimi diisiin; hani seni ruhulkudiis ile destekledim:
insanlara kelam sdyliiyordun, hem besikte hem yetiskin iken ve hani sana kitabet, hikmet, Tevrat ve Incil égrettim ve hani
benim iznimle ¢amurdan kus bicimi gibi bir sey yapiyordun icine iifliiyordun da benim iznimle bir kus oluveriyordu; hem
anadan dogma Amay1 ve alacaliy1 benim iznimle iyi ediyordun ve hani 6liileri benim iznimle hayata ¢ikariyordun /Nisa Suresi
110

5 Andan sonra serhadd-i hindiin gayeti ve zengibar-1 sindiin nihayetidiir ki bir vilayet-i tarik ii tar ve ser- menzil-i mr u mardur
ki halki ser-a-ser mar-pa ve ser-darlari ziilf-i dii-ta adlu yedi baslu bir ejdehadur. Andan ol gice gitsen sehr-i didara giin dogmca
iriliir ve bag-1 giilsen-i ruhsar'a ol anda giriliir.(v.256 b)[bag-1 ruhsar, db-1 hayat ¢gesmesinin bulundugu yerdir.]

6 ki mevci, evc-i burc-1 ¢arh ile hem-ser ve arzi, arz u semdya beraber idi. nazar gark-ab-1 gird-ab-1 tefekkiir ve ser-gerdan-1
umman-1 tahayyiir iken gordi ki bir siyah tasda kazilmis, ibret i¢iin gubari hatla yazilmis ki “gerci bu umman-1 endise ve
fikretdiir, amma maverasi sahil-i necatdur. (v.255a)

715... cesme-i femde ve ol mim-i miidgdmda hi¢bir katre yokdur ki hayat-bahs ve miyah-1 iksir olmaya ve talib olan miisemma-
y1 kimyay1 bulmaya. (v. 256b)

8 . amma ol hatem-i mercan meger ¢esme-i candan nisan idi. hasiyyeti ol idi ki her kim agzma alurdi halkdan nihan olurdi ve
kendiisin her kande ise anda bulurdi ve cesme-i hayvan ona ayan olurdi. Nazar ol nigin-i rengini agzma aldi. hizir-var gézden
gayib old1. gézin aginca kendiiyi hiisniin bag-1 ruhsarinda ve gesme-i fem kenarmda buld. Yek-pare yakutdan hokka-i mim-var
bir havz-1 kevser-kirdar gordi. kendiiyi ol nokta- i mevhlim-1 dii-nim ve ol ma-i tesnimin kenarina irgordi. kiin ol cesmei igmek
kasd ider; hatem agzindan diisiip ol cesme nazardan gider, etrafini1 derya-y1 gam alur ve kendi husk-leb hayretde kalur.(260b)
9 .bu stiriir-1 hubdrle bir seher dil ile himmet ve nazar giil-gest-i bag-1 didar ve seyr-i giilsen-i ruhsar eylerler iken dil ol glilzarun
sebze-zarinda ¢esme-i fem kendrinda bir pir-i sebz-pts ve bir seyh-i plir-n{ir-1 sdhib-hurts gérdi. Himmet-i sahib-i hidayetden
kim idiligin sordi. Himmet eyitdi. “bu piir ikrdm hazret-i hizir (a.s.)”...pes dil-i bi-ser ii pa dest-b{s itdi ve zan@-y1 edeb {lizre culls
itdi. (v.270a) pir dahi bismillah diyiip miftah-1 zebanla kenz-i nihani asikar ve genc-i bi-payani izhar itdi.(270b)
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dolayisiyla 6limsiizliigii sorgulamaya baslar. Bir gece bir diis goriir ve uyaninca eline baltasini alarak
yola ¢ikar.10 Oliimsiizliigii aramaktadir. Yolu Musu!! adli ¢ift basli, doruklan gége karisan, temelleri
cehenneme kadar inen bir daga diiser. Dagin kapisinda akrep-adamlar gozciiliik etmektedir. Gilgamis
onlarin korkung goriintiisiinden tirkse de onlarla konusur ve neden yola diistiigiinii onlara anlatir. Ut-
napistim adli birini aramaktadir. Ut-napistim, 6liimsiizliige erismis olan kisidir. Akrep-Adam Gilgamis’a
gidecegi yolun tehlikelerini, nasil zifiri karanlik oldugunu anlatip onu uyarir ama yolu da tarif eder.
Gilgamis, ¢cok uzun, karanlik ve zorlu yollardan gectikten sonra karsisina kirmizi akik meyveler yiiklii
olan ve lacivert tasindan yapraklari olan agaclarin oldugu bir bahge cikar. Ortalik da aydinlanmistir.
Bahce bir deniz kiyisindadir. Deniz kiyisinda bir barinak goriir. Barinakta Suduri adinda icki yapan ve
satan biriyle karsilasir. Suduri’ye tanrilar tarafindan bir sarap ficisi bir de altin bir testi verilmistir. Ytz
peceyle ortiiliidiir. Suduri onu goériince 6nce kapiy1 kapatir. Ama Gilgamis ona bir sekilde kapiy1 agtirir
ve 6liimsiizliigii aradigindan bahseder. Suduri énce onu vazgecirmeye ¢ahisir. Oliimsiizliige ulasmak icin
once Oliim Sular’’m1 gegmesi gerektigini anlatir. Yol ¢ok uzun ve zorludur yine. Bu deniz ancak Ut-
napistim’in kayikeisi olan Ursanabi'nin yardimiyla gecilebilir. Ursanbi ‘nin yaninda tastan seyler
12yardir. Gilgamis Ursanbi’yi bulur. Ursanbi onu goriince kagsa da Gilgamis onu yakalar. Tastan seyleri
de parcalar. Onlar olmadan 6liim sular1 gegilemezdi. Gillgamis’in onlar1 yok etmesi, Ur-sanabi’'nin geri
dénme umudunu yok etmek ve bdylece 6lim sularini tek baslarina gegmek zorunda kaldiklarini
anlatmak icindir. Anlatinin burasinda alt1 dizse eksiktir. Ur-Sanabi’'nin Sursanabu, Ut-napistim’in Uta-
napistim diye gectigi eski bir yazmada Sarsanabu (Ur-sanabi) Gilgamis’a o tastan adamlarin kiirekgileri
oldugunu séyler. Oliim sularinin Sarsanabu’ya degmemesi icin vardirlar. Daha sonra Ninova anlatisi
Urisanabi ve Gilgamis'in diyaloguyla devam eder. Gilgamis Ursanabi’ye derdini anlatir. Ursanabi tastan
seyleri yok ettigi icin Oliim suyunu gecmenin tek bir yolunun kaldigim séyler. Ormandan otuzar karishk
ylz yirmi sirik kesip, kabuklarini soyup uc¢larini yuvarlayacaktir. Gillgamis denileni yapar ve siriklar: Ur-
sanabi’ye getirir. Birlikte gemiye binerler ve hizla yol alirlar. Siriklar kiyiya yaklasinca 6liim sulari
kendilerine degmesin diye korunak yapmak i¢indir. Sonunda 6liim denizinin kiyisindaki éliimsiizliik
tilkesi Dilmun’a varirlar. Kiyiya yanasirken Ut-napistim onlar1 goriir ve Gilgamig’in kim oldugunu merak
eder. Gilgamis Ut-napistim’in kendisi gibi bir insan seklinde goriinmesine sasirir. Peki, bu sekilde nasil
olmus da 6liimsiizliigii elde etmistir. Ut-napistim ona tufan hikxayesini anlatir. Yaptig1 gemiyle, geminin
icindekileri basarili bir sekilde tufandan korudugu i¢in onu sularin tanris1 Ea édiillendirmis, esiyle
beraber ikisine dliimstizliik bahsetmistir. Ama bu zorlu bir siirecten sonra kazanilmis bir 6diildiir. Bu
odiiliin verilmesi icin gereken seyleri Gilgamis yapmadigindan ve yapamayacagindan ona 6liimstizliik
de bahsedilemez. Ama burada Ut-napistim’in karisi Gilgamis’a acir ve o kadar zorluklarla buraya
geldiyse bir armagani da hak ettigini sdyler kocasina. Bunun tlzerine Ut-napistim Gilgamis’a
6liimstizligii saglayan dikenli otun yerini sdyler. Bu ot, denizin dibindedir. Gilgamis biiyiik zorluklarla
denizin dibine inip otu bulur. Fakat eve déniis yolculugunda bir giin yikanmak ister. i¢i su dolu bir
cukura rastlar ve icine atlar. O sirada otun kokusunu alan bir yilan deliginden ¢ikip bitkiyi kapar ve
kacar. Gilgamis yilanin geri donerken derisinin yenilendigini goriir ama is isten ge¢mistir. Denize bakar
ve cok fazla kabardigini goriir ayrica denizin dibine inmek icin kullandig1 ara¢ gereci denizin ta en
dibinde kalmistir. Kayigini kiyida birakmistir, uzaktadir ve otun bulundugu yerle ilgili de hi¢ ipucu
yoktur. Gilgamis caresizce Uruk kentine eli bos olarak déoner (Maden:2019,85-118).

Hiisn G Dil hikayesinin kahramanlarindan Nazar da tipki Gilgamis gibi 6liimsiizligli bahseden seyi
(burada sembol ot degil sudur) aramaya ¢ikar. Her ne kadar Gilgamis ile giidiilenis amaglari farkl olsa
da amaglari ve yolculuklari birbirine ¢ok benzer. Nazar da bu yolculugunda tipki Gilgamis gibi biiyiik ve

10 Destanda riiyanin ne olduguyla ilgili satirlar eksiktir.

11 Akadga ikiz, cift bash demek.(Sait Maden,49. dipnottan)

12 Tagtan seyler Akadca sut-abne. Kimi yorumculara gére (G.Contenau, R.Labat, ]. Bottero) 6liim sulariin bir damlasi bir
canliya degerse onu 6ldiirecegi i¢in bu su ancak tastan yontulmus kiirekgilerle gegilebilir. Contenau, “tastan seyler”in Hitit¢e
bir ¢eviride “tas yontular” biciminde geg¢tigini sdyliiyor. (GC-1,212) (Sait Maden,53.dipnottan)
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zorlu, gecilmesi neredeyse imkansiz olan bir denizi gegmek zorundadir. Nazar da tipki Gilgamis gibi bu
denizi gecer ve sahile varir. Oliimsiizliik suyu, Hiisn adindaki bir prensesin bagindaki bir cesmeden akar.
Cesmeyi koruyan Ziilf-i dii-ta isimli ejderha Gilgamis’taki sahilde yasayan ve 6liimsiizliik otunun oldugu
tilkenin girisindeki meyhaneci kadini animsatir. Meyhaneci kadin destanda tam olarak bir koruyucu
olmasa da onun destandaki rolii de tipki Ziilf-idii-ta'nin Nazar’1 uyarmasi gibi Gilgamis’i yolculugun
tehlikelerine karsi uyarmaktir. Ayrica Gilgamis’taki akrep-adamlarin da gérevi aynidir ve yine Ziilf-i dii-
ta biraz da onlar1 anistirir.

Gilgamis’ta kirmizi akik miicevherlerin oldugu agacli bir bahgeden s6z edilirken bu hikayede de sihirli
kirmizi akik bir yiiziik karsimiza cikar. Yiziigli agzina alan Nazar kendini bir anda o6liimsiizliik
¢esmesinin yaninda bulur.

Hiisn @i Dil hikayesi Gilgamis gibi bitmez. Hikdyenin kahramani 6liimstizliik cesmesini bulur ve mutlu
sona ulasilir. Hikdye sonunda ¢esmenin yaninda beliren Hizir da Ut-napistim karakterini animsatir.
Fakat hikdyemizde Hizir Ut-napistim gibi konusmaz. Sadece ¢esmeyi goriiniir kilar ve cesmenin yaninda
belirir.

Gilgamis’taki Ut-napistim karakteri biraz da hikdyemizdeki Hiisn karakteri ile de benzer goriiniir. Clinki
Gilgamis’ta, nasil 6liimstzlik Ut-napistim’in yasadig1 Dilmun tilkesindeki denizin dibinde ise Muhyi’'nin
hikayesinde de 6liimsiizlik cesmesi Hiisn’lin bagindadir. Ayrica Nazar’a 6liimsiizliik gesmesini bulmasi
icin sihirli ylizligii veren ve yardim eden de yine Hiisn'dtir.

Hikayelerdeki bir baska benzerlik de Hiisn Dil'in evlenmesidir. Onlar dliimsiizliik ¢cesmesinin sahibi ve
koruyucusudurlar artik. Tipki tanrilar tarafindan kendilerine dliimsiizliik bahsedilen ve 6liimsiizliik
otunun yerini ve sirrini bilen Ut-napistim ve esi gibi.

4.2. iran mitolojisinde 6liimsiizliik bitkisi haoma

Iran mitolojisini Zerdiistler'in Avesta isimli kutsal metinlerinde detayh olarak buluruz. Avesta’da
Haoma isimli su 6liimsiizliik bahseden bir sifa kaynagidir. Vouru-Kasa isimli, tiim denizlerin kaynagi
olan kutsal denizde yetisen bir bitkinin suyudur. En yiiksek ve kutsal dag olan Hukairya’'dan, yaratilmis
biitiin temiz sular bu tiim sularin toplandig1 ve yerytziine buradan dagildig1 Vouru-Kasa denizine akar.
Bu deniz, iran mitolojisinin sular, su kaynaklari, nehirler ve goller ilahesi giizeller giizeli Anahita’nin da
yasadig1 yerdir. Anahita’nin muhtesem saray1 buradadir. Avesta’da Anahitaya adanmis ilahilerden biri
olan Ardvi-Sura’da ve diger ilahilerin bazi dizelerinde de Anahita ayrintili bir sekilde tarif edilir
(Darmesterer:1880,Ardvi-Sura Yast-Sulara ilahiler).

Vouru-Kasa’da Simurg isimli mitolojik bir kus da yasar.

Simurg, iran kékenli olup sonradan degisik kiiltiirlerde de yer bulmustur. Avesta’da gercegin tanrisi
Rasnu’ya adanmis ilahide(Darmesteter 1898: Yashts 12.17) karsimiza ¢ikan Simurg (Saena), Vouru-
Kasa isimli denizin ortasindaki her seyi iyi eden aga¢ (hayat agaci, haoma) ile birlikte anilmakta. Ayni
zamanda Simurg, Avesta’da Veretragna'yva adanmis ilahide de (Darmesteter 1898: Yashts14.41)
yagmuru getiren bir varhik gibi karsimiza cikmaktadir. Simurg (Saena, Senmurv), Iran ve diger
kultiirlerdeki sanat eserlerinde genellikle biiyiik kanatlari olan kus govdeli ve kdpek bash olarak tasvir
edilmistir (Cesmeli:2014,57). Bu kus, kutsal agacin ve Haoma’nin koruyucusu olmalidir.

Hiisn t Dil’de db-1 hayat, Hiisn isimli bir prensesin bagindan akar. Hiisn Anahita’nin bir versiyonu gibidir.
ikisi de kadindir ve giizellikleri ile karsimiza ¢ikar. “Hiisn” kelime anlami olarak da Arapga’da giizellik
anlamina gelen bir kelimedir. Her ikisi de 61iimsiizliik suyunun kaynaginda yasar. Hiisn i Dilde ise db-1
hayat ¢esmesinin koruyucusu Ziilf-i di-ta Voru-Kasa denizindeki Simurg’u andirir.
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4.3. Ortadogu mitolojisinde dliimsiizliik cesmesi

Ortadogu’da anlatilan Makedonyali Biiyiik Iskender’in hikdyesi Grek, Siiryani, Yahudi ve Islam
mitolojilerine de girmistir. Aslinda gercek bir tarihi karakter olan Biiyiik Iskender’in (Great Aleksander)
fetih yolculuklarinin efsanelestirilmesi olan hikdye Grek ve Siiryani metinlerinde iskender etrafindaki
bilginlerden 6liimsiizliik bahseden bir kaynagin oldugunu 6grenir ve o suyu aramaya gider. Yaninda
ordusu, yardimcisi veya ascist Andreas’da vardir. Bu su, Karanliklar tilkesi denen bir yerdedir. Yolculuk
zorlu gecer ama sonunda oraya ulasirlar. As¢1 yemek hazirlamak icin orada bulunan bir cesmeye gider.
Orada aziklari olan tuzlu balig1 yikamak ister. Fakat balik suya deger degmez canlanir ve suya atlayip
kaybolur. Asc1 bu suyun hayat ¢cesmesi oldugunu anlayip bir miktar icer ve iskender’in yanina doner.
Basina gelenleri Iskender’e anlatir. Iskender ascinin tarif ettigi yeri arar ama bulamaz. Sinirlenerek
asciy1 oldiirmek ister ama artik 6liimsiiz olan asciy1 bir tiirlii 6ldiiremez. Bunun iizerine Iskender
ascisinin boynuna bir tas baglayarak onu denize attirir. As¢1 bir deniz cini olur ve ebedi hayatina devam
eder (Ocak:2007,55). Bu hikdye Islam mitolojisinde pek cok eserde anlatilmis ve &zellikle
Iskendernameler aracihigiyla ¢cok genis yer bulmustur. Bunda hikdyenin Kur’an’da gegmesinin de pay:
vardir. Kur’an’da iskender’in ismi zikredilmez. Oliimsiizliik suyunu arayan kisi Musa’dir ve yaninda bir
geng vardir. El-Kehf suresi 60-82. ayetler bu kissay1 anlatir. Musa ve geng¢ adam iki denizin birlestigi
yere gelir. Yanlarinda getirdikleri baliklar bir yerde unuturlar. Balik denizdeki bir delige dogru yol alir.
Musa adamina artik yorulduklarini ve yemegi hazirlamasini séyler. Gen¢ adam kayaya sigindiklar: vakit
balig1 unuttugunu ve onun sasirtici bir sekilde denize atilip gittigini yani canlandigini séyler. Musa o
zaman anlar ki 6liimsiizliik suyunu bulmuslardir. Geri déniip o kayanin oldugu yere gider ve orada
Allah'in gizli ilmi bahsettigi bir kisiyle karsilasirlar. Kur’an’daki kissa bundan sonra 6limsiizliik
suyundan bahsetmez, Oliimsiizlilk suyu o gizli ilimlerin sahibi Kkisiyi yollarina ¢ikarmistir. Suyun
tistlendigi gorev adeta budur.

Oyle goriilityor ki Hiisn i Dil'in yazarinin en ¢ok etkilendigi kaynaklar iskendernameler olmalidir. Ciinkii
bu eserler uzun dénem Islam ve Osmanl cografyalarinda siklikla okunmustur. Iskendernameler’de
hikayenin kahramani Iskender (Biiyiik Aleksander) ‘dir. Genellikle Ziilkarneyn-i iskender ya da ikinci
Iskender olarak amilir. Pek ¢ok yazar tarafindan kaleme alinmis olan iskendernameler de ii¢ asag1 bes
yukari ayni imgeler ve olay 6rgiisii kullanilmistir. Bu makalede, 6rnek olarak Anadolu cografyasinda
bilinen ilk iskendername alinmstir.

Ahmedi’'nin kaleme aldig1 bu eserdeki iskender hikdyesinin olay 6rgiisii ve imgeleri daha sonraki pek
cok eserde kullanilmistir.

Hikayede Iskender yaninda bulunan alimlerle siireKkli fikir tartismalar1 yapar ve onlara sorular sorar. Bu
arada diinyay1 da fethetmek icin onlar da yaninda oldugu halde yollardadir. Biiyiik zaferler kazanip
tilkesine doner. Nerdeyse tiim diinyay1 fethetmistir. Ama i¢ini 6lim korkusu kaplar. Bir giin yanindaki
alimlerden biri -ismi verilmez ama o Hizir'dir- iskender’in halini anlar ve korkmamasi gerektigini,
bunun bir ¢aresi oldugunu soyler. Dogu’da karanliklar iilkesinde (Zulumat) bir cesme vardir. Ad1 ayn’iil-
hayattir (ab-1 hayat). O cesmeden igen 6liimsiiz olur. Ama yol zorluklarla doludur ve daha énce kimse o
yollardan gecememistir. iskender bu bilgiyle cok mutlu olur. Bir gemi hazirlatir. Ordusuyla ve Hizir'la
birlikte yola cikar. Yollar1 bir daga diiser. Burada iizerlerinde kiyafetleri olmayan ve aga¢ kabuguyla
beslenen bir toplulukla karsilagirlar. Bu insanlar onlar1 gidecekleri yol konusunda uyarir. Daha sonra
yollarina devam edip miicevherlerle siislii bir kiinbedle karsilasirlar. Bu mezarda yatan kisinin basinda
yazili bir levha vardir. Levhada 6liiniin adinin Ziilkarneyn (Zulkarneyn-i evvel-1. Ziilkarneyn) oldugu
yazilidir. Levhada kendisinin de ¢ok zaferler ve servet kazandig, buralara Ab-1hayati aramak icin geldigi
ama yine de 6liime yenik diistiigii yazilidir. Bu levha Iskender’e ibret olsun diyedir. Iskender iiziiliir ama
yine de yola devam eder. Yolda devler, yilanlar, cadilar ve canavarlarla savasir. Onlari da yener ama
sihirle etrafi bir anda alevler sarinca korkmaya baslar. Tiim bu zorluklar iskender 6éliimsiizliik suyuna
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erismesin diyedir. Hizir'dan yardim ister. Hizir bir dua eder ve birden havada bir biiyiik bir bulut peyda
olur. Yagmurlar yagmaya baslar oyle ki géz gozii gormez ve ates soner. Bir ay kadar daha yol alirlar ve
sadece kadinlarin yasadigi bir lilkeye gelirler. Burasi asla sonbaharin ve kisin gelmedigi bir yerdir. Her
yer yemyesildir. Buradaki bu topluluk bir agaca tapmaktadir. Bu agacin dibinde bir cesme akmaktadir.
Kadinlar bu ¢esmede yikanip cesmeden su ictikten sonra agaca bir koyun kurban ederlerdi. Sonra da
agaca kendilerini siirterlerdi. Suyun, agacin ve bu ritiielin sayesinde hamile kalirlard. istedikleri bir
erkek cocuguydu ama onlar yine kiz dogururdu. iskender kadinlara ab-1 hayat cesmesini sorar. Kadinlar
az bir mesafede oldugunu ama yolun ¢ok zor oldugunu séyler. Cesme karanliklar tilkesinin icindedir.
Iskender karanlklar iilkesini bulur. Bir miiddet zifiri karanhkta ilerlerler. Sonra birden bir bulut
cikiverir ve tufan misali yagmurlar yagar, gok glirler ve ortalig1 aydinlatan simsekler cakmaya baslar.
Oyle olur ki iskender, Hizir, askerler bir birinden ayr1 diiser. Cogu askeri selde é6liir ya da kaybolur. Hizir
da sirra kadem basmistir. Ama aslinda Hizir ab-1 hayat ¢esmesini bulmus, suyundan i¢ip 6liimsiizliige
kavusmustur. Iskender artik bu suyun kendisine nasip olmayacagini anlar ve mecburen kalan bir kag
askeriyle geri doniis yoluna koyulur. Ama geldikleri yolu da bulamazlar. Karsilarina yakutlar ve cesitli
miicevherlerle dolu bir dag cikar. Yola devam ederler. Tekrar karanliklar iilkesine girmislerdir. Ama
yollar1 muhtesem bir bahgeye ¢ikar. Orada Tuba isimli, gélgeli muhtesem bir agag vardir. iskender o
gece o agacin dibinde uyur. Aga¢ aglamaya baslar ve Iskender’e artik émriiniin sonuna geldigini haber
verir. Iskender bunu isitince artik ecelinin geldigini anlar. Yolda hastalanir ve éliir (Akdogan, 7692-7974
arasl beyitler).

Muhyi'nin kaleme aldig1 alegorik hikdye bu hikayeye olay o6rgilisii bakimindan benzerlik gosterir.
Hikayenin kahramani Nazar da 6liimsiizliik suyunun varligini alimlerden duymustur. O da bu yolculukta
devler, ejderhalarla savasir. Daglar ve devasa denizlerden gecer. Hikdyemizde Nazar’a Hiisn’iin verdigi
akik yiizilk bir anlamda &b-1 hayat ¢esmesinin varhigini gosterdikten sonra kaybederken
Iskendername’de de son anda sihirli bir sekilde gelen tufanla ab-1 hayat yolu kaybedilir. Hiisn i Dil
hikayesinde, Hizir en sonda db-1 hayat ¢esmesini goriiniir kilar ve yaninda belirir. O, bu sudan igmis ve
6limsiiz olmustur imasi burada yapilir. Hizir karakteri iizerinde ¢ok daha fazla calismanin yapilmasi
gereken (Bu konuda pek ¢ok calisma olsa da) bir 6liimsiizliik ve sifa semboliidiir. Hikdyenin sonunda
oltim degil diigiin vardir. Yazar hikdyeyi mutlu sonla bitirmistir. Yazarin diger 6liimsiizliigii arama
hikayelerine kiyasla eserini mutlu sonla bitirmesi bu anlatilardan belirgin sekilde farkli olan tek yondiir.
Bunun amaci yazarin 6liimstizliigiin bulunmasini istemesi de olabilir.

5. Sonug¢

Sonug olarak denilebilir ki Hiisn 1 Dil hikayesini ii¢ mitolojik ve dini hikaye {lizerine aplike edildiginde
benzerlikler ve farkhiliklar goériintir olmustur. Acikca ayni ortak hafizanin izleri oldugu gorilen
kavramsal ve zihinsel katalog kismen yazarin bilincaltindan gelmis kismen de yazarin okuyup
dinlediklerinden olay 6rgtisii, kavram, kisi, motif ve figiirlere kaynaklik etmis gériinmektedir.

Tarihin ilk yazili metinleri olan Siimer metinlerinden-anlatilar ¢ok daha eski zamanlardan gelmis
olabilir- baslayarak insanligin trettigi hikdyeler hem yazi olarak kopyalanarak hem de dilden dile
anlatilarak zaman ve mekan sinirlarim1 asmistir. Hikayeler bu yolculuklar: sirasinda iclerindeki bazi
0geleri kaybetmis ya da degistirmis ve farkl varyantlara dontismiislerdir. Fakat bu ¢alismanin iddiasi
odur ki; temel alinan hikayelerin 6zlerindeki mesajlar neredeyse ayni kalmistir. Bu makalenin 6zelinde
orneklenen “Oliimsiizligu arayis”, “6limstizliigiin miimkiin olmamasi” ve “belki bir yerlerde 6liimsiizliik
bahseden bir bitki veya suyun saklanmis olabilecegi” fikri insanligin ortak hafizasina derin bir sekilde
yerlesmistir. Calismada goriildiigii lizere semboller degiskenlik gosterebilir. Oliimsiizliigiin en ¢ok
goriilen sembolil “su” dur. Bunun yaninda “bitki” ya da “bitki 6zsuyu” da yine dliimsiizliik ve sifay1
bahsedecek sembollerdir. Sembollerin bunlar olmasinin, tibbin ilk zamanlarinda hastaliklar1 veya
yaralari bitkiler ve bitki 6zsulariyla tedavi etmesiyle baglantili oldugu diisiintilebilir.
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Berrin Ozer

Oliimsiizliik; aranan, pesine diisiilen, ugruna pek ¢ok zorlukla savasilan bir seydir. Ama ya ele gegmez
ya da elden kagirilir. Bir yerlerde saklidir. Simdiye kadar 6liimiin g¢aresini bulan olmamistir. Ama
6liimsiizliigiin semboliiniin bir yerlerde sakli olmasi, insanligin, bir giin onu birilerinin bulmasiyla
oliimstizliige ulasabilecekleri umudunu korudugunu gosterir.

Bu ¢alisma {i¢ yakin cografyanin; dinini, edebiyatini, sanatini ve en 6nemlisi diinya bakisini etkileyen tig
anlatisinin temel diislincesinin silinmedigini ve yiizlerce yil sonra baska bir hikdyede ya da hikayelerde,
baska seyler anlatilirken bile ortak bir zihinsel katalog gibi isledigini gostermistir. Yazarlar, diistiniirler
ve sanatcilar ortak bir mesaj, imaj ve semboller biitiiniind, bilingli veya bilin¢dis1 olarak gegmisin bu
zihinsel katalogundan secer ve kullanir. Fakat tiim bu iddialarin ¢cok daha fazla metinle karsilastirmali
calismalar yapilarak test edilmesi gerektigi de bir gercektir.

Asagidaki tabloda Hiisn ii Dil hikayesiyle Mezopotamya, iran ve Ortadogu anlatilarindaki benzerlik ve
farklilik bulgulari listelenmistir.

Tablo 1

Anlatilardaki Benzer ve Farkliliklar

Hiisn ii Dil Gilgamis Destani Iran Mitolojisi Iskendername
Oliim-siizliik Sembolii Su Ot Bitki Su
Arayis Var Var Var
Giizel Kadin Hiisn Anahita
Post giyen
s Ty Akrep-Adamlar ve
Uyari Yapan Zilf-i Dii-ta ) cemaat ve
Suduri
kadinlar
Oliim-siizliige Ulasan Kisi Hizir Utnapistim ve esi Hizir
01 . _ .. I ..k S b I .. .
tim-stizlii emboliinii Eiderha Simurg
Koruyan
Dag Cift Bash Dag Hukairya Dag1 Var (ismi yok)
Endi Fikret .
Deniz " 1.§'e ve rixre Oliim Suyu Vouru-Kasa Biiyiik Deniz
Denizi
Zorlu Yolculuk Var Var Var
. \Y -K K 11kl
Oliimstizliigiin Oldugu Yer Hiisn’iin Bag1 Dilmun ouru. asa "aran. tlar
Denizi Ulkesi
Oliimsiizliigii Arayan Kisi Nazar Gilgamig iskender
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Vasiliki Mavridou Abstract: The aim of this paper is to show the difficulties encountered in the L2-
acquisition process of the 3 AT types by L1-Greek-speaking university students of L2-
Democritus University of Thrace, Turkish. Ad Tamlamasi (AT) is traditionally considered a hypernym umbrella term which
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vmavrido@bsceduth.gr undergoes a triple distinction in 3 hyponym sub-sets, namely Belirtili ‘definite’, Belirtisiz

‘indefinite’ and Takisiz ‘bare/ suffixless’ Ad Tamlamasi. However the current case in L2-
Turkish teaching/ learning is that the AT category and its sub-sets are treated differently
in L2-Turkish grammars and teaching/ learning coursebook material, which is a main
reason why AT poses a major acquisition problem for adult L2-Turkish learners. The
present study is based on error analysis results of written-based experiment tests
completed by 47 L1-Greek university students studying Turkish as L2 at Democritus
University of Thrace (Greece). The results will show, first, that performance rates are
associated with the internal semantic, syntactic and functional properties of every AT type
(Libben et.al., 2003; Mavridou, 2023). Second, with regard to AT mastering sequence, the
stages L2-learners pass through in the acquisition process of the 3 AT forms will appear
to be 'universal' and applicable to all learners beyond any individual differences, such as
the L2-language proficiency level (beginner vs. intermediate). Finally, with regard to the
root or origin of the errors made, errors are explained by the internal complex structure
of L2-Turkish itself (Bayyurt & Marti, 2016; Kaili-Celtek & Papadopoulou, 2016) and more
specifically by the more-or-less misleading formal similarity of the 3 AT types in question
which hides or underestimates the underlying differences between them (Mavridou,
2020, 2023). In terms of L2-Turkish didactics, L2-Turkish course- and grammar-books
should look for ways to facilitate AT L2-learning. The 3 AT forms should not be treated
holistically as a unified category of izafet or compound types, because this gives rise to a
misleading homogeneous treatment of the 3 forms, which gives burdens to L2-learners.
Rather, a more-or-less anti-holistic approach should be put forward in the sense of
stressing the functional, syntactic, structural and/or semantic characteristics of every AT

type.
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1. Introduction

This paper examines the L2-acquisition process of the Turkish category Ad Tamlamasi (henceforth AT)?!
by L1-Greek-speaking adults (university students), who are learning Turkish as a second/ foreign
language (L2).

AT is an alternative term to the older persian ‘izafet’ (see Baskakov 1975, Lewis 1967, Majzel 1957),
which is traditionally? used as a hypernym umbrella-term to describe a Turkish nominal phrase (NP)
which generally undergoes a triple distinction in 3 nominal two-word sub-sets, namely a) Belirtili AT

1 Abbreviations used in this paper are as follows: ABL = Ablative case, AT = Ad Tamlamasi, COMP = Compound Marker, FG =
Functional Grammar, GEN = Genitive, L1 = First language, mother tongue, L2 = Second/ Foreign language, IM = Interrogative
Marker, NEG = Negation, NP = Noun Phrase, PAST = Past tense, PL = Plural, POSS = Possessive, PRES = Present tense, PRV =
Privative, REL= Relational, SG = Singular, SLA = Second Language Acquisition.

2 See Turkish grammars such as Delice, 2003; Demir, 2006; Hatiboglu, 1982; Hengirmen, 2007; Lewis, 1967; Majzel, 1957;
among others; see also Turkish grammars for L1-Greek L2-Turkish learners, Dafnopatidis-Sanlioglou, 2011; S6nmez, 2019;
Zengkinis & Hidiroglou, 1995; among others.

Cite as(APA 7): Mavridou, V. (2024). Belirtili, Belirtisiz ve Takisiz Ad Tamlamasi in L2-Turkish Evidence from the learning difficulties of L1-Greek-speaking
learners and teaching suggestions, Sakarya Dil Dergisi, 2(1), 31-54.
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‘definite izafet’ [=N-(n)In N-(s)I(n) 3 form], b) Belirtisiz AT ‘indefinite izafet’ [=N N-(s)I(n) form] and c)
Takisiz AT ‘bare/ suffixless izafet’ [=N N-(y) form] (Table 1).

Table 1

The 3 Forms of the Nominal Category Ad Tamlamasi

Form 1 Form 2 Form 3
Belirtili AT Belirtisiz AT Takisiz AT
N-(n)In N-(s)I(n) N N-(s)I(n) N N-(y)
a. gocug-un cerrah-1 b. ¢ocuk cerrah-1 c. cocuk cerrah
child-GEN surgeon-POSS child surgeon-COMP child surgeon
‘the child’s surgeon’ ‘surgeon for children’ ‘child who is a surgeon’

The acquisition of AT poses a major acquisition problem for adult learners of L2-Turkish mainly because
the AT category and its sub-sets are treated differently in L2-Turkish grammars and teaching/ learning
material. Whereas many Turkish grammarians and scholars treat the 3 forms holistically as a unified
category of izafet or compound types (see Banguoglu, 1973; Dede, 1978; Majzel, 1957; Hengirmen,
2007; among others), others follow a more anti-holistic approach by stressing the functional, syntactic,
structural and/or semantic characteristics of every AT type (see Goksel & Kerslake, 2005; Kornfilt, 1997;
van Schaaik, 2002; among others).

In this context, the most widespread teaching/ learning manuals used for Turkish for foreigners (see
Yeni Hitit 1, 2011; Yeni istanbul A1, 2020; Yedi iklim A1, 2015; among others) are also in favor of the
interconnected teaching/ learning of the AT category types but, rather, focus only on two (out of the
three) AT types, namely, Belirtili and Belirtisiz AT, taught in opposition, while Takisiz ‘Bare/Suffixless’
AT is either ignored or simply underestimated and not taught. One of the major reasons for this is the
existing controversy among scholars on the issue of the nature of the non-head complement of the
Takisi1z AT, be it Nominal (Hatiboglu, 1982, among others) or Adjectival (Karahan, 1995, among others).
This gives rise to controversies on whether the use Sifat Tamlamasi ‘Adjective phrase’ is appropriate for
the Takisiz AT type or not. More recent approaches which are based on the older assumption that it is
rather difficult to draw a dividing line between nouns, adjectives and adverbs in Turkish (Baskakov,
1975, among others) consider that there is gradation on the degree a non-head term is a noun or an
adjective (Braun & Haig, 2000; Bagracik & Ralli, 2013).

The aim of this paper is to provide answers to questions such as: a) whether the typological similarity
of the 3 Turkish AT forms can be correlated with a corresponding degree of ease in the L2-Turkish
acquisition process of L1-Greek adult learners, or not, and b) whether this similarity can by any means
explain the traditional holistic and interrelated treatment of the 3 AT forms in Turkish grammars (see
Dafnopatidis & Sanlioglu, 2011; Delice, 2003; Demir, 2006; Hatiboglu, 1982; Hengirmen, 2007; Lewis,
1967; Zegkinis & Hidiroglu, 1995; among others) and L2-Turkish learning/teaching material (see Yeni
[stanbul Yabancilar icin Tiirkce A1, 2020; Yeni Hitit 1, 2011; Yedi klim A1, 2015, among others).
Regarding a), the study seeks to show whether the morpho-syntactic differences of the 3 AT forms with
each other and the degree of how compositional/ analytic or synthetic/ non-analytic each AT form is,
can be correlated with the difficulties encountered by L1-Greek-speaking adults in mastering the L2-
Turkish AT category. Regarding b), from a didactic point of view, we try to challenge traditional
theoretical approaches which emphasize the interconnected treatment of the 3 AT forms, as is applied
in several Turkish grammars (e.g. Dafnopatidis & Sanlioglu, 2011; Delice, 2003; Demir, 2006; Hatiboglu,
1982; Hengirmen, 2007; Lewis, 1967; Zegkinis & Hidiroglu, 1995; among others), in coursebooks used
for learning/ teaching Turkish to foreigners (e.g. Yeni Istanbul Yabancilar icin Tiirkce A1, 2020; Yeni

3 Capital letters denote an archiphoneme, that is, a phoneme whose realization is determined by phonological rules. Capital ‘T’
can be realized as [1, i, u or {i]. Consonants in parentheses, such as (s), (n) and (y) denote phonemes which are realized only
when preceded by a vowel.
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Hitit 1, 2011; Yedi iklim A1, 2015, among others) and scientific studies (e.g. Dede, 1978; Ozer, 2010;
among others). Rather, we assume that a more anti-holistic approach, where each of these forms is
taught separately and with emphasis on their underlying distinctive semantic, syntactic and functional
properties, would be more effective (see functional grammars such as Goksel & Kerslake, 2005; Ketrez,
2012; Kornfilt, 1997; van Schaaik, 1996; among others).

2. Theoretical Background

Acquisition of the AT category has always been a major problem for L2-Turkish learners. A reason to
account for this is the rich and sometimes unclear terminology used in literature to refer to the AT
category and its 3 sub-forms, from the one hand, as well as the way these forms are treated by various
Turkish grammars and material used in teaching Turkish as a foreign language.

2.1. Terminology used for Ad Tamlamasi in L2-Turkish grammars and teaching/learning
material

There is a wide range of terminology encountered in literature (Table 2) and L2-Turkish teaching/
learning coursebooks (Table 3) to refer to the 3 types of AT.

Table 2

Terminology Used for the 3 types of Ad Tamlamasi in Turkish Grammars and Scientific Studies (in Alphabetical Order)

Turkish grammars Form 1 Form 2 Form 3
& scientific studies
N-(n)In N-(s)I(n) N N-(s)I(n) N N-(y)
Aksan et. al 1976 Belirtili tamlama Belirtisiz tamlama yok*
Bagriacik & Ralli 2013 yok Constructs N N concatenations

Phrasal compounds

Banguoglu 1973 Belirtili adtakimi Belirsiz adtakimi Sifat takimi

Adj N compound
Baskakov 1975 Definite izafet Indefinite izafet Juxtaposed izafet
Dafnopatidis- Belirtili ad tamlamasi Belirtisiz Ad tamlamasi Takisiz/ Eksiz ad tamlamasi

Sanlioglou 2011

Dede 1978 Definite compound Indefinite compound Bare Juxtaposed compound

Delice 2003 Belirli isim tamlamasi Belirsiz isim tamlamasi Takisiz/ eksiz isim tamlamasi
Sifat tamlamasi

Demir 2006 Belirtili ad tamlamasi Belirtisiz Ad tamlamasi Takisiz ad tamlamasi

Dereli 1971

Tayinli izafet

Tayinsiz izafet

yok

Ergin 1980

Belirli isim tamlamasi

Belirsiz isim tamlamasi

Sifat isim tamlamasi

Gencan 2001

Belirtili timleme

Belirtisiz tiimleme

N N-sI compound

Takisiz timleme

N N compound

4 There in no reference on this AT type.

33



Sakarya Dil Dergisi, 2(1) 2024, 31-54

Goksel & Kerslake
2005

Genitive possessive
construction

-(s)I Compound

Bare compound

(bare noun or adjective-noun
compound)

Hatiboglu 1982

Belirtili ad tamlamasi

Belirtisiz Ad tamlamasi

Takisiz ad tamlamasi

Sifat tamlamasi

Hayasi 1996

Genitive construction

Possessive compound

Compound (coordinated vs.
Determinative)

Hengirmen 2007

Belirtili ad tamlamasi

Belirtisiz Ad tamlamasi

Takisiz ad tamlamasi

Ioannou 2010

Belirtili ad tamlamasi

Belirtisiz Ad tamlamasi

Takisiz ad tamlamasi

Ketrez 2012

Genitive possessive

Possessive compound

Bare compound

construction

[Possessor+(n)In

Possessed+(s)I]
Kornfilt 1997 Possessive construction Nominal Noun-Noun Nominal Noun-Noun

compound compound
Adjective-Noun compound

Konig 1987 Belirtili ad tamlamasi Belirtisiz Ad tamlamasi Takisiz ad tamlamasi
Lewis 1967 Definite izafet Indefinite izafet [zafet of material

Majzel 1957

Tayinli [zafet

Tayinsiz izafet

Morfemsiz izafet

S(ifat)1+M(evsuf): So+M1 So+Mo
Mavridou 2020, 2023  N-(n)In N-(s)I(n) N N-(s)I(n) N N-(y)
syntactic structure compound compound or Noun phrase
Mehmedoglu 2001 Belirtili tamlamasi Belirtisiz tamlamasi Sifat tamlamasi
Compound
Ralli 2013, 2007 compound compound

Sonmez 2019

Belirtili Ad tamlamasi

Belirtisiz Ad tamlamasi

Takisiz Ad tamlamasi

Swift 1963 Possessive construction Possessive compound Substantive-head modification
compound

Underhill 1976 Possessive construction Possesive compound Yok
van Schaaik 2002 N-(n)In N-(s)I N N-(s)I NN

N-gen N-poss N-@ N-poss N-@ N-@
van Schaaik 1992, Genitive construction Possessive compound Zero Compound (attributive
1996 or material compounds)
Yiikseker 1998 Syntactic possessive Possessive compound

Zengkinis-Hidiroglou
1995

Belirtili ad tamlamasi

Belirtisiz ad tamlamasi

Takisiz ad tamlamasi
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Table 3

Terminology used for the 3 types of Ad Tamlamasi in L2-Turkish teaching/ learning material (in alphabetical order)

L2-Turkish Form 1 Form 2 Form 3
coursebooks
Gokkusag Tirkee 1, Belirtili Isim Tamlamasi Belirtisiz Isim Tamlamasi Yok
2013
Lale Tiirkge Dilbilgisi ~ Belirtili isim Tamlamasi Belirtisiz Isim Tamlamasi Yok
Kitab1 2,2013
Yabanci Dilim Tiirkce  Belirtili ad tamlamasi Belirtisiz ad tamlamasi Yok
1, 2016
Yedi iklim Tiirkce A1,  Ad-(n)In Ad-(s)I Ad Ad-(s)] Yok
2015 . .
Isim tamlamasi Isim tamlamasi
Yeni Hitit 1, 2011 Belirtili ad tamlamasi Belirtisiz ad tamlamasi Yok
AD-(n)In AD-(IER/s)I AD AD-(s)I
Yeni Istanbul A1, Belirtili Isim tamlamasi Belirtisiz Isim tamlamasi Yok

2020

Definite compound

Indefinite Compound

In Table 2 we observe that the terminology used for the 3 AT forms can be classified on the basis of a
number of distinctions, be it morphological-formal-typological, lexical, syntactic, structural, semantic or
functional.

Morphological /typological classifications focus on the form of the 3 AT types. Here focus is on the
suffixes taken by the each of the 2 constituents of an AT (i.e. +/- genitive on non-head, +/- (s)I suffix on
head). In this focus-on-form context, the 3 AT types are referred to as a) N-(n)In N-(s)I or N-gen(itive)
N-poss(essive), b) N N-(s)I or N N-C(ompound)M(arker) and c) N N, to stand for Belirtili AT, Belirtisiz
AT and Takisiz AT, respectively (see Kornfilt, 1997; van Schaaik, 2002).

Lexical classifications focus on the word class the constituents (head and non-head) of a specific AT type
belong, i.e. nominal, adjectival, (de)verbal, adverbal, etc. There is controversy among scholars on
whether nouns, adjectives and adverbs constitute distinct categories in Turkish (Dixon 2004) or not
(Bagriagik & Ralli, 2013; Baskakov, 1975; Braun & Haig, 2000; Csato & Johanson, 1998; among others).
In this context, we come across descriptions where the [non-head + head] word set is referred to with
symbols such as AN, NN, VN, NV, NA, where A stands for Adjective, V for Verb (or deverb) and N for
Noun/ Nominal (van Schaaik, 2002, p.20).

As for structural classifications, they focus on two issues. On the one hand, focus is on the number of
constituents an AT type comprises, and terms Simple or Complex AT are used (van Schaaik, 2002, p.56).
On the other, stress is on the syntactic properties of an AT, be it syntactic/ analytic/ compositional vs.
lexical/ synthetic/ non-compositional. In this context, we come across terms such as a) genitive
(possessive) construction (i.e. Hayasi, 1996; Ketrez, 2012; Swift, 1963), syntactic possessive (Yiikseker,
1998) to refer to the structurally analytic and compositional N-(n)In N-(s)I form, and b) compound (i.e.
Dede, 1978; Goksel & Kerslake, 2005; Hayasi, 1996; Ketrez, 2012, among others) or phrasal compound
(i.e.Bagriacik & Ralli, 2013) to refer to the more-or-less synthetic N N-(s)l and N N forms. The -(s)I suffix
which is shared by two AT forms is termed either possessive (Dede, 1978; Lewis, 1967; Yiikseker, 1998,
among others) or compound marker (Goksel & Kerslake, 2005; Kornfilt, 1997; among others) on the
basis of the functions it carries.

35



Sakarya Dil Dergisi, 2(1) 2024, 31-54

From a semantic point of view, it is argued that different AT types express semantically different
relations and serve different functions. In this context, possessive constructions are assumed to express
various degrees of possession (see Kornfilt, 1997, p.186-89), possessive compounds are argued to
express modifier-modified relations or relations of sub-typing (characterization), specification
(labelling), and attribution (identification) (van Schaaik, 2002, p.4), while zero compounds can be
attributive or material compounds (van Schaaik, 2002, p.56). an example of a semantic description of
the AT types is encountered in Ketrez (2012) who uses the description Possessor+(n)In Possessed+(s)I
to refer to N-(n)In N-(s)I form.

Functional classifications have many things in common with semantic ones. From a functional point-of-
view, focus falls on the semantic function assigned to the constituent terms of every AT type. In this
context, syntagms like cocug-un cerrah-1 ‘the child’s surgeon’ would be considered as pure possessive
constructions and in terms of Functional Grammar (FG) the term cerrah ‘surgeon’ is assumed to be
restricted by a possessor term based on ¢ocuk ‘child’. On the other hand, in the AT example ¢ocuk cerrah-
1 ‘surgeon for children’, the term cerrah is modified by the term cocuk in such a way that the set of
possible referents of cerrah is restricted to ‘surgeons for children’, thereby excluding all other types of
surgeons like those for women, men or other groups.

Table 3, in turn, shows how the AT category is treated in teaching/ learning material (such as
coursebooks, textbooks) used for L2-Turkish. Summarizing these observations, we could say that all
coursebooks used in the recent decades for teaching Turkish to foreigners seem to be centered around
the seemingly obvious opposition Belirtili ‘definite’ vs. Belirtisiz ‘indefinite’, as this is reflected in several
structural descriptions of the AT category (van Schaaik, 2002, p.25). As such, and in line with Table 3, in
the most common L2-Turkish coursebook material focus seems to fall only on 2 (out of the 3) AT types
in question, namely, Belirtili Ad/isim Tamlamasi vs. Belirtisiz Ad/isim Tamlamasi. On the other hand,
the so-called Takisiz AT seems to be somehow ignored, as is also the case with the particular syntactic,
structural and functional properties of every AT type. A potential reason why Takisiz AT is
underestimated is because this form is considered «a notorious type of compounding in which a lexical
conversion from noun to adjective is underlyingly carried out» (van Scaaik, 2002, p.4).

2.2. Holistic vs. Anti-holistic approaches on Ad Tamlamasi in L2-Turkish grammars and
teaching/learning material

Roughly speaking, two main approach lines can be distinguished in the literature on the Turkish
category of Ad Tamlamas: as it is treated by Turkish grammarians, scholars and teaching/ learning
manuals, namely, the holistic and the anti-holistic approach. There are scholars who approach the AT
category holistically, in the sense of considering the 3 AT forms as hyponym types of an AT hypernym
category and interrelating the 3 AT forms with one another by focusing on their similar formal features.
The antiholistic approach, on the other hand, considers the 3 AT forms as dis-connected entities with
distinctive semantic and functional features each.

As discussed earlier (section 2.1), traditionally, the Turkish category of AT forms has been treated
holistically not only in descriptive Turkish grammars for foreigners (see Dafnopatidis & Sanlioglu, 2011,
pp.-39-42; Hengirmen, 2007, pp.118-120; Lewis, 1967, pp.40-41; Zegkinis & Hidiroglu, 1995, pp.83-85,
among others), but also in scientific studies (Dede 1978; Ozer 2010, among others), as well as in several
manuals used in teaching/ learning Turkish as a foreign/second language (e.g. Yeni Istanbul A1, 2020;
Yeni Hitit 1, 2011, among others). The interconnection of the 3 AT forms has also been discussed by
researchers such as Dede (1978) and Ozer (2010), who treat the 3 AT forms as 3 compound types,
namely, ‘juxtaposed compounds’, ‘indefinite compounds’ and ‘definite compounds’.

In the same direction, several manuals used in teaching Turkish as a foreign language focus on the
combined and interrelated teaching of 2 out of the 3 AT forms (namely, Belirtili and Belirtisiz AT) (see
Yeni istanbul A1, 2020; Yeni Hitit 1, 2011; Yedi iklim, 2015; Yabanc1 Dilim Tiirk¢e 1, 2016; Lale Tiirkce

36



Vasiliki Mavridou

Dilbilgisi 2, 2013; Gokkusag: Tiirkce, 2013; among others) which focus on the typological similarities
between them. In the case of Belirtili AT [i.e. N-(n)In N-(s)I(n) form] and Belirtisiz AT [i.e. N N-(s)I(n)
form], the similarity stems mainly from the fact that they share the morphological marker -(s)I(n).
However, in all afore-mentioned L2-Turkish learning/ teaching book sets, there is no reference to the
nature of the —(s)I suffix (whether it is possessive or compound marker), whereas the comparison
between the AT forms is confined to a morphological and semantic level.

The unified and holistic approach in the learning and teaching of the 3 AT forms is mainly directed by
the simplified semiotic assumption that the three-fold typological differantiation of the AT category
(Table 1) corresponds to a discrete three-fold functional and semantic differentiation between them.
Another reason is the assumption that there is historical development from one AT form to another for
specific AT examples that concern toponyms (e.g. (initial stage) Pasa-nin bahce-si (Pasha-GEN + garden-
POSSsim) ‘Pasha’s garden’ >> (middle stage) Pasa bahce-si (Pasha + garden-COMP;,) ‘Pasha’s garden’ >>
(final stage) Pasa bahge (Pasha + garden)> ‘Pasha Bahge (toponym)’ (Gencan, 2001, p.273 ).

The antiholistic approach, on the other hand, considers the 3 AT forms as dis-connected entities with
distinctive semantic and functional features each. In this anti-holistic context, several studies (Aslan &
Altan, 2006; Bagriacik & Ralli, 2013, 2015; among others) focus on the highly distinctive syntactic and
functional features of 2 out of the 3 AT forms, namely, the N-(n)In N-(s)I(n) and N N-(s)I(n) forms. Most
of these studies also discuss the nature of the -(s)I(n) marker (as possessive or compound marker) to
determine whether members of an AT form are syntactic structures (NPs) (belonging to syntax) or
lexemes/compounds (belonging to morphology). The —(s)I(n) marker is assumed to have distinctive
functional properties in every AT case, namely, possessive in the Belirtili AT form cases and synthetic
(as compound marker) in the Belirtisiz AT form.

In the same context of anti-holistic treatment of the AT category, we should mention specific Turkish
grammars (see Goksel & Kerslake, 2005; Kornfilt, 1997; van Schaaik, 1996; among others) which focus
on the semnatic and functional features of every AT form. In these grammars, AT is not regarded as a
unified category undergoing a triple distinction in 3 nominal hyponym sub-sets; instead, every AT form
is considered a category of its own and is correlated with structures with common functional features.
Thus, the N-(n)In N-(s)I(n) form is treated as a possessive construction (see Goksel & Kerslake, 2005,
pp. 102-106,170,182-89; Kornfilt, 1997, pp. 185, 236-37,472-476; van Schaaik, 2002), the N N-(s)[)n
form as a compound (see Goksel & Kerslake, 2005, pp. 103-105; Kornfilt, 1997, pp.472, 494; van Schaaik,
2002, p.52) and the N N-(y) form as either a compound (see Goksel & Kerslake, 2005, pp.103-105;
Kornfilt, 1997, pp.472, 494; van Schaaik, 2002, p.52) or an Adjective Phrase (AP) (see Banguoglu, 1974,
p.342; Delice, 2003, p.24; Ergin, 1958, p.362).

Moreover, we should mention that, in the afore-mentioned basically function-oriented grammars, the 3
AT forms which we examine in the present study are not encountered with terms such as Ad tamlamasi.
Rather, every AT subgroup is treated as a separate unit with emphasis on its functional use. In particular,
the Belirtili AT form [N-(n)In N-(s)I(n)] is treated as a syntactically analytic structure which shares
syntactic properties with NPs, while the Belirtisiz AT [N N-(s)I(n)] and the Takisiz AT [N N-(y)] forms
are considered as non-analytic sets of a more synthetic nature. As such, these grammars refer to the 3
AT forms with a) terms that indicate their functional use (e.g. possessive structures, compounds and
adjective phrase) and b) a way that does not necessarily require a didactic approach of interconnecting
one form with another.

2.3. Our proposal

Within the scope of an anti-holistic approach towards the L2-teaching/-learning of the Turkish Ad
Tamlamasi category, it it necessary that the new manuals of teaching/ learning Turkish as a second/
foreign language be adapted in this direction. This means that each AT form should be taught in a
separate grammar/ coursebook unit and in relation to other structures that have similar functional
characteristics. Thus, we suggest that:

37



Sakarya Dil Dergisi, 2(1) 2024, 31-54

(a) The Belirtili AT form [N-(n)In N-(s)I(n)], which is assumed to have a more or less syntactic nature
could be taught alongside: i) Turkish possessive structures ‘iyelik’, such as onun kitab-1 (he-GEN + book-
POSS(s)im)) > 'his book’, ii) syntagms of the N-(n)In N-(s)I(n) form, in which the second term is a verb
derivative, such as bebeg-in giilme-si (baby-GEN + laugh-POSSs)m))> ‘the baby’s laughter’, iii) syntagms
of the N-(n)In N-(s)I(n) form, where the head position is occupied by an indefinite pronoun, i.e. yollar-
1n heps-i (roads-GEN + all-POSSs)im))> 'all the roads' (as an alternative to biitiin yollar 'all the roads').
(b) The more-or-less synthetic forms Belirtisiz AT [N N-(s)I(n)] and Takisiz AT [N N-(y)] can be taught
either i) together and in comparison with one another since they both share compound properties, or
ii) together with other compound forms in Turkish. Specifically:

(c) the Belirtisiz AT form [N N-(s)I(n)], which is assumed to be a purely synthetic form in which the -
(s)I(n) marker functions as a compound suffix, could be taught in combination and comparison with i)
syntagms bearing other derivative/productive suffixes (such as the correlative -1I) e.g. Yunan miizig-i
(Greek + music-COMPg,) > ‘Greek music’ vs. Yunan-li doktor (Greek-REL + doctor)> ‘Greek doctor’, ii)
other compound forms in Turkish such as the Takisiz AT form [N N-(y)], iii) syntagms of the Noun-
POSSqm + Adjective form (Birlesik sifatlar), e.g. hesab-1 biiyiik is (account-POSSs)m) + big + job)> ‘high-
paying job’ etc.

(d) Finally, the Takisiz AT form [N N-(y)], which is assumed to function as either ‘bare/ suffixless’
compound (i.e. compound with no compound marker) or Adjectival Phrase (AP) could be taught in
combination with structures of common functional properties. in the first case where the Takisiz AT
functions as a compound with synthetic properties, it could be taught in combination with other
compound forms, such as i) Adjective+Noun compounds, i.e. karabiber (black+pepper)> ‘black pepper’,
ii) Numerical+Noun compounds, i.e. kirkayak (forty+foot)> ‘centipede’ and/or iii) Noun+Adjective
compounds, i.e. stitbeyaz (milk+white)> ‘white milk’, among others. In the case where the Takisiz AT
functions as an AP with more syntactic properties, what is the case when the non-head denotes material
(i.e. ipek gomlek ‘silk shirt’), this AT form could be taught in combination with, either iv) semantically
equivalent structures of the form N-DAn N (= Noun-ABL + Noun), i.e. ipek-ten gomlek (silk-ABL + shirt)
> ‘silk shirt’) or v) syntagms of the N-1I N form, i.e. Noun-REL + Noun, such as ipek-li gomlek (silk-REL +
shirt)> ‘silk shirt’.

In conclusion, we suggest that didactic practices such as the ones mentioned above (a-d) which put
emphasis on the common functional features shared by the 3 AT forms in question with other
syntagmatic sets, would facilitate their acquisition in L2-Turkish. In this context, we consider that a
restructuring of the teaching manuals of Turkish as a foreign language is required and that the teaching
material should be harmonized with a treatment of the 3 AT forms based on their functional
characteristics.

3. Research Questions and Assumptions

The above theoretical framework poses the dilemma of two didactic approaches with regard the
teaching of the 3 AT forms in L2-Turkish: a) the holistic approach which promotes the interconnected
teaching of the 3 AT forms, on the one hand, and b) the anti-holistic approach, which focuses on the
disconnected teaching of the 3 forms in question, with emphasis on the distinctive functional features
of every form, on the other.

In this theoretical framework, we assume that a purely form-based morphological distinction of the AT
into three types is insufficient to explain the sequence in which these forms are mastered by learners in
L2-Turkish and the errors made in the learning process. This is because the apparent homogeneity
behind a triple form-based distinction possibly hides and undersestimates the complex semantic-
syntactic-functional interconnection between the 3 AT forms.

The research questions and their related hypotheses were postulated with regard to factors such as the
mastering sequence of the 3 AT forms in the L2-Turkish process, the students’ language proficiency level
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in L2-Turkish, the type of experimental tasks and the expected errors. The research questions are as
follows:

Question 1:
Is there a correlation between the nature of the 3 AT forms and the order these forms are mastered in
L2-Turkish?

Question 2:
What kinds of errors are expected in the Ad Tamlamasi acquisition process in L2-Turkish?

Question 3:
[s there a difference between beginners and intermediate learners as far as a) the mastering sequence
of the 3 AT forms and b) the expected errors?

Question 4
Should the 3 AT forms be learned and taught in correlation or in somehow distinct stages in the L2-
Turkish acquisition process?

The Hypotheses formulated based on the above questions are as follows.

Hypothesis 1:

We assume that the 3 AT forms are not mastered simultaneously. We expect discrete stages and a
predeterminedly systematic mastering sequence for the 3 AT forms, namely: 1st mastered AT form > N-
(n)In N-(s)I(n) (Belirtili AT), 2nd mastered AT form > N N-(s)I(n) (Belirtisiz AT), 3rd mastered AT form:
N N-(y) (Takisiz AT).

Hypothesis 2:

We expect substitution errors of one AT form with another. In error analysis, we expect a preference to
a more syntactically compositional and semantically transparent AT form compared to the targeted one
(in line with Libben et. al., 2003). Specifically:

1) When the targeted form is the syntactically compositional and semantically transparent Belirtili AT
[N-(n)In N-(s)I(n)] form, we expect substitution errors with the less compositional and more synthetic
Belirtisiz AT [N N-(s)I(n)] form.

2) When the targetted form is the synthetic and non-compositional Belirtisiz AT [N N-(s)I(n)] form, we
expect substitution errors with the Belirtili AT [N-(n)In N-(s)I(n)] form, which is assumed to be the most
syntactically compositional and semantically transparent AT type of all

3) When the targeted form is Takisiz [N N-(y)] form, we expect substitution errors again with the Belirtili
AT [N-(n)In N-(s)I(n)] form, which is assumed to be the most syntactically compositional and
semantically transparent AT type of all.

Hypothesis 3:
Regarding the type of experimental tasks, we expect better performance in simple choice than in fill-in-
the-blank tasks.

Hypothesis 4:

With respect to learners’ L2-Turkish language proficiency level, we expect intermediate learners to
perform better than beginners regardless of the type of experimental tasks (simple choice or fill-in-the-
blank). Therefore, we expect development in the L2 process (in line with studies such as Oxford &
Nyikos, 1989; Sorace, 2003; and regarding L2-Turkish, Giirel, 2016; Gracanin-Yiiksek & Kirkici, 2016;
among others).

Hypothesis 5:
We expect beginners and intermediate learners to master the 3 AT forms in the same order, regardless
of the type of experimental tasks.
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4. Methodology

Since our research questions are either theoretical or experimental, we applied a theoretical testing to
provide answers to the theoretical research question 1 and an experimental testing to provide answers
to the experimental research questions 2-3-4.

4.1. Theoretical testing - The nature of the Ad Tamlamasi category

In order to provide answers to the theoretical question 1 posed by the present study with regard to the
correlation between the nature of the 3 AT forms and the assumed order these forms are mastered in
L2-Turkish, we first tried to delineate the differences between the 3 AT forms. We managed this by
testing every AT form by means of a series of 12 morpho-syntactic tests (see Table 4) (for detailed
discussion, see also Mavridou, 2020, 2023), which helped us delineate the nature of every AT form (be
it syntactic or lexical). The so-called syntactic tests were supposed to control the degree of
compositionality of a particular AT form, indicating whether the members of that AT form are syntactic
analytic structures generated in syntax. Such tests checked whether: the nominal terms (head and non-
head) of an AT can change order or not (test 1); AT terms (head and/or non-head) form can be modified
by a modifier (test 2) or the interrogative particle ml (test 3); an AT term can be omitted in interrogative
sentence contexts (test 4), in co-ordination structures (test 5) or in anaphoric islands (outbound
anaphora, Postal, 1969) (test 6).

Similarly, the morphological tests were mainly concerned with morphological changes taking place in
the form of an AT type and were supposed to test whether: the consonant linking an AT to the suffix
following is -y- or -n- (test 7); the suffix -(s)I(n) can be omitted from the head of an AT form in co-
ordination structures (suspended affixation) (test 10) or in possessive free genitive contexts (test 9);
the head of an AT can be marked with a possessive suffix (test 9), a plural suffix (test 8), or a productive
suffix (test 11) and the possibility of duplicating one or both AT terms with /m/ (m-reduplication) (test
12).

Table 4

Syntactic and Morphological Tests Applied to the 3 AT Types

Syntactic tests

Strict word order

Modifier before (a) head Nz or (b) non-head N1

Question particle ml for non-head N1

Omission of (a) non-head or (b) head in interrogative contexts
Omission of (a) non-head or (b) head in co-ordination structures
Anaphoric islands (for non-head or head)

VT WN M=

Morphological tests

Suffix -n- or -y- before case morphemes

Plural suffix -1Ar on (a) non-head, (b) head or (c) both

Suffix -(s)I(n) in possessive contexts (Possessive free genitive)

Head omission in co-ordination structures (Suspended affixation)

Derivational suffixes (-slz, -1I, -11k, -CI) in combination with -(s)I(n)
m-reduplication of a) non-head (m-N1), b) head (m-Nz), c) whole AT (m-N1 Nz)

UL WIN =

Summarizing the results of this testing (see Mavridou 2020, 2023), our remarks for every AT type are
as follows:

a) Regarding the N-(n)In N-(s)I(n) form [Belirtili AT]: this AT type seems to constitute a more-or-less
compact AT sub-group whose members (i.e. cocug-un cerrah-1 (child-GEN + surgeon-POSSqn)> ‘the
child’s surgeon’) are semantically transparent, syntactically analytic/ compositional and of a syntactic
rather than a lexical nature.
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b) Regarding the N N-(s)I(n) form [Belirtisiz AT]: this AT type seems to constitute a less compact sub-
group. Its members are assumed to be syntactically non-analytic/ non-compositional with regard to
syntax, but semantically either transparent (i.e. cocuk cerrah-i (child + surgeon-COMPs,)> ‘surgeon for
children”) or opaque in the case of idiomatic compounds (i.e. aslanagzi (lion+mouth-COMPy,) >
‘snapdragon (plant)’). All members of this type are assumed to be compounds with lexical rather than
syntactic nature.

c) Regarding the N N-(y) form [Takisiz AT]: this AT type comes to be the most complicated of all. Its
members can be sub-classified in 3 sub-groups with distinct nature each, namely: a) those sharing
features of NP or AP which are semantically transparent and syntactically compositional/ analytic (i.e.
cocuk cerrah (child + surgeon)> ‘child who is a surgeon’), b) those of a lexical nature (compounds) which
are semantically transparent but syntactically non-analytic/ non-compositional (i.e. kart koca (wife +
husband)> ‘husband and wife’) and c) those lexicalized which are both semantically opaque and
syntactically non-analytic (i.e. Pamuk Prenses > (cotton + princess) > ‘Snowhite’).

On the basis of these results, we expect that the sequence the 3 AT forms are mastered in L2-Turkish
would be AT form-specific and dependent on their syntactic or lexical nature. As such, we expect that
the experimental testing would show discrete stages and a systematically specific mastering sequence
taking place for the 3 AT forms in question, namely: 1st mastered AT form > N-(n)In N-(s)I(n) (Belirtili
AT), 2nd mastered AT form > N N-(s)I(n) (Belirtisiz AT), 3rd mastered AT form: N N-(y) (Takisiz AT).
We expect that the mastering sequence would be in line with the motto ‘the more syntactically-
compositional and semantically transparent an AT category, the earlier to learn/master’.

4.2. Experimental testing

The experimental part of the study was sample-based in the sense that it was based on a representative
sample of the population. The representativeness of the sample has been ensured by two factors (a) the
size, i.e. a sufficient number of participants (N=47) and (b) the reliable way the sample is selected
(random sampling and volunteer participation in the study). These factors are necessary not only to
consider the sample representative but also to ensure the validity of the data. In addition, these factors
ensure the generability of the research results to any population that has common characteristics with
this sample, i.e. any students of Turkish as a foreign language.

4.2.1. Participants

For the experimental investigation of the hypotheses, two groups were examined: (a) the control group
and (b) the experimental group (sample). The control group consisted of 6 adult native Turkish speakers
with university education (aged 32-40 years old). The experimental group was composed of 47 adult
L1-Greek learners of L2-Turkish (12 males, 35 females) (age range: 18-42, mean age: 23.7) who were
university students studying Turkish as a foreign language at the Department of Language, Literature
and Culture in the Black Sea Countries, with specialization in Turkish Language and Literature, at the
Democritus University of Thrace, which is a Greek state university located in Komotini (Greece). All
participants volunteered to participate in the study. Prior to the experimental procedure, participants
completed questionnaires providing personal information about their age, gender, previous exposure
to L2-Turkish, known foreign languages, place of birth, year of study, etc. (see Table 5).
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Table 5
The Sample
No NAME L2 AGE PLACE OF BIRTH SEX L1 EXPOSURE FOREIGN
PROFICIENCY TO L2 LANGUAGES
LEVEL
1 Garifalia Beginner 20 Seres/Greece F Greek No English
2 Petros Beginner 19 Kavala/ Greece F Greek No English
3 Maria Beginner 19 Athens/ Greece F Greek No English, French
4 Korina Beginner 19 Athens/ Greece F Greek No English
5 Aggelos Beginner 19 Athens/ Greece M Greek No English, German,
Italian
6 Ntina Beginner 19 Athens/ Greece F Greek No English, German
7 Christina Beginner 35 Germany F Greek Yes English, German
8 Vaggelis Beginner 23 Alexandroupoli/ Greece M Greek Yes English
9 Katerina Beginner 21 Alexandroupoli/ Greece F Greek No English
10 Efi Beginner 22 Alexandroupoli/ Greece F Greek No English
11 Natasa Beginner 20 Edesa/ Greece F Greek No English, German
12 Christodula Beginner 19 Cyprus F Greek No English
13 Viki Beginner 19 Thesaloniki/ Greece F Greek No English
14 Antonis Beginner 25 Komotini/ Greece M Greek Yes English, German
15 Panagiotis = Beginner 29 Xanthi/ Greece M Greek Yes English, Spanish
16 Katerina Beginner 20 Halkidiki/ Greece F Greek No English
17 Maria Beginner 21 Athens/ Greece F Greek No English
18 Maria Beginner 19 Alexandroupoli/ Greece F Greek No English
19 Gianis Beginner 33 Alexandroupoli/ Greece M Greek No English
20 Tania Beginner 20 F Greek No English
21 Zoi Beginner 20 Halkidiki/ Greece F Greek No English
22 Dimitra Beginner 20 Halkidiki/ Greece F Greek No English
23 Irini Beginner 20 Halkidiki/ Greece F Greek No English, German
24 Dimitris Beginner 20 Greece M Greek No English
25 Panagiota Beginner 20 Greece F Greek No English
26 Georgia Beginner 20 Edesa/ Greece F Greek No English
27 Aggeliki Beginner 19 Katerini/ Greece F Greek No English
28 No name Beginner 18 Greece F Greek No English
29 Melina Intermediate 20 Kozani/ Greece F Greek No English
30 Aggeliki Intermediate 33 Crete/ Greece F Greek No English, French
31 Athina Intermediate 20 Halkidiki/ Greece F Greek No English
32 Savina Intermediate 42 Kavala/ Greece F Greek No English, German
33 Sofia Intermediate 30 Alexandroupoli/ Greece F Greek No English
34 Kostas Intermediate 40 Seres/ Greece M Greek No English, German
35 losif Intermediate 27 Drama/Greece M Greek No English
36 Marieta Intermediate 23 Athens/ Greece F Greek Yes English, German
37 Popi Intermediate 23 Greece F Greek Yes English
38 Dimitris Intermediate Alexandroupoli/ Greece M Greek Yes English
39 Sofia Intermediate 50 Athens/ Greece F Greek No English
40 Athanasia Intermediate 37 Komotini/ Greece F Greek No English
41 Asimina Intermediate 40 Komotini/ Greece F Greek No English
42 Kristalia Intermediate 21 Alexandroupoli/ Greece F Greek No English
43 Ada Intermediate 21 Kavala/ Greece F Greek No English, German
44 Christina Intermediate 21 Greece F Greek No English
45 Haris Intermediate 23 Xanthi/ Greece M Greek Yes English
46 Makis Intermediate 33 Komotini/ Greece M Greek Yes English
47 Thodoris Intermediate 30 Komotini/ Greece M Greek Yes English
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For the purposes of the present study, only students who -at the time the experimental test took place-
had already been taught the 3 AT forms in question were allowed to participate (i.e. students in the 2nd,
3rd, 4th year of study). The experimental procedure lasted for 2 hours approximately.

4.2.2. Language proficiency

For the experimental investigation of hypotheses 4 & 5, the sample (47 L1-Greek-speaking adult
students) was divided into 2 subgroups according to their level of Turkish language proficiency
(beginner-intermediate). The students’ language proficiency in L2 Turkish was assessed by means of a
graded test constructed by the researcher, which was based on the teaching material being used at the
department at the time the research was conducted. Based on the scores of this test, the students were
divided into two language proficiency groups: beginners (n=28) and intermediates (n=19). The
parameter of language proficiency was chosen to help us examine whether any kind of development
takes place in the L2-acquisition process of AT in L2-Turkish or not. We assumed that comparing the
performance between beginners and intermediates would give a clue on this.

4.2.3 The Experimental Test

The experimental test consisted of 4 tasks (2 simple choice and 2 fill-in-the-blank). Table 6 gives more
information about the tasks and the number of questions in each task.

Table 6

Experimental Tasks Used in the Study

Task Type Number of questions
1st Simple choice in sentences 15

2nd Fill-in-the blanks in sentences 15

3rd Simple choice in text 40

4th Fill-in-the blanks in text 40

Total 110

Statistical analysis was performed using the Spss24 program. The variables used were: L2 language
proficiency (independent), experimental test questions (independent), the learners’ answers
(dependent-qualitative), the 3 forms of AT (independent), the learners’ performance (dependent-
quantitative). Different quantitative and qualitative measurement scales (Chi square Independence test,
Pearson r correlation coefficient, Independent group t test, ANOVA and multiple linear regression
analysis model) were used to test the variables. Statistical tests were performed at a=0.05 significance
level.

5. Results

5.1. Mastering sequence of the 3 AT types in L2-Turkish

According to the results (Figure 1), the participants performed better (68.7%, N=646) in questions
targeting Belirtili AT [i.e. N-(n)In N-(s)I(n) form], which was assumed to be mastered first in the 3 AT
form mastering process. The results were expected because the N-(n)In N-(s)I(n) form was assumed to
be the structurally most compositional and semantically most transparent AT type of all 3 AT forms
under question (see section 4.1, Theoretical testing). In second place comes Belirtisiz AT [i.e. N N-(s)I(n)
form] with average performance rates 47% (N=706). The lowest performance rate was observed in
Takisiz AT [i.e N N-(y) form] (34.5%, N=162), which explains why this type is assumed to be mastered
last in the AT mastering process. Therefore, the 3 AT forms do not seem to be mastered simultaneously.
Instead, descrete stages seem to take place, as follows (and in line with Hypothesis 1): Stage 1:
acquisition of Belirtili AT form; Stage 2: acquisition of Belirtisiz AT form; Stage 3: acquisition of Takisiz
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AT form. The results are interpreted by the morpho-syntactic differences of the 3 AT forms (Mavridou
2020, 2023) and verify Hypothesis 1.

Figure 1

L1-Greek-speaking students’ average performance in the use of the 3 Ad Tamlamasi forms in L2-Turkish

AVERAGE PERFORMANCE IN 3 AT FORMS

B BELIRTILi / N-(n)In N=(s)I(n)  m BELIRTiSiZ / N N-(s)In TAKISIZ / N N-(y)

68,70%
62,10%

47,00%
34,50%
43,70%

24,60%
3,40%

I 6,70%
I 9,30%

CORRECT WRONG

=2
>

5.2. Mastering sequence of the 3 AT types in L2-Turkish in correlation to the participants’ L2-
Turkish language proficiency and the experimental task type

The mastering sequence of the 3 AT types in L2-Turkish was also tested in correlation with the
participants’ L2-Turkish language proficiency level (Figure 2) and the experimental task type (Figure
3). Figure 2 shows that the order of acquisition of the 3 AT forms seems to be systematic and
independent of the participants' language proficiency level. Both beginners and intermediate L2-
Turkish learners seem to master the 3 AT forms in the same order, i.e. first the Belirtili AT form, second
the Belirtisiz form and third (last) the Takisiz AT form.

Figure 2

L1-Greek-Speaking Students' Performance in the Use of the 3 AT Forms in L2-Turkish in Correlation to Their Level of
Language Proficiency (Beginner-Intermediate)

LANGUAGE PROFICIENCY & AT FORMS

M BELIRTILI/ N-(n)In N-(s)I(n) ~ m BELIRTISiZ/ N N-(s)I(n) TAKISIZ/ N N-(y)

87,20%
80,20%

66,10%

45,20%
57%

23,20%

BEGINNER INTERMEDIATE

Statistics. In order to evaluate the correrelation between language proficiency in L2-Turkish and the
students’ performance in the 3 AT types, a Chi Square x2 independence test was conducted for every AT
type. Correlation was significant between beginner and intermediate level students in their
performance in all 3 AT types and the differences were significant for every AT type. According to the
statistical analysis, intermediate level learners were more likely to answer correctly any of the targeted
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3 AT types compared to beginner learners (for N-(n)In N-(s)I(n): x2=106.13, df=2, p=0.001; for N N-
(s)I(n), x2=322.84, df=2, p=0.001; for N N-(y): x2=96.83, df=2, p=0.001).

Moreover, Figure 3 shows that the mastering sequence of the 3 AT forms is also independent of the task
type. According to the results, both language proficiency groups (beginner-intermediate) seem to
master the 3 AT forms in a systematic sequence irrespective of the experimental task types (simple
choice or fill-in-the-blank]) (in line with Hypothesis 5). The mastering sequence of the 3 AT types appears
to be discrete and systematic (in line with Hypothesis 1), that is, 1st mastered form: Belirtili/N-(n)In N-
(s)I(n), 2nd mastered form: Belirtisiz/N N-(s)I(n), 3rd mastered form: Takisiz/ N N-(y)) for both
language proficiency groups and in all task types.

Figure 3

Beginners’ and Intermediates’ average performance in the use of the 3 AT Types in L2-Turkish in Correlation With the
Task Type (Simple Choice, Fill-in-the-Blank)

BEGINNERS & TASK TYPE & INTERMEDIATES & TASK TYPE
AT TYPE & AT TYPE

M simple choice fill-in
B simple choice fill-in

80,80%

88,20%

BELIRTILI BELIRTISIZ TAKISIZ BELIRTILI BELIRTIiSiZ TAKISIZ

63,90%
70,10%
47,20%
43,60%
85,40%
79,70%
53,00%
59,00%

N 0. 70%
14,40%

Statistics. A x2 independence test was conducted to test the relationship between the students’ language
proficiency level (beginner, intermediate) and their performance in the 3 AT types in 2 task types
(simple choice, fill-in-the-blank). Statistical analysis showed that there was a significant relationship
between the task type and the mastering sequence of the 3 AT types. In fact, this relationship was found
to be equally valid for beginner and intermediate L2-students. According to the results, both beginners
and intermediates were more likely to answer correctly the targeted Belirtili AT form questions
compared to the questions targeting the other 2 AT types (Belirtisiz and Takisiz AT), and also more
likely to answer correctly the questions targeting the Belirtisiz AT type compared to those targeting the
Takisiz AT type (beginners in simple-choice tasks: x2= 11. 389, df=2, p=0.001; beginners in fill-in-the-
blank tasks: x2=64.202, df=2, p=0.001; intermediates in simple-choice tasks: x2= 38.669, df=2, p=0.001;
intermediates in fill-in-the-blank tasks: x2=21.626, df=2, p=0.001).

Regarding the task types used in the experimental test, we also assumed that participants would
perform better in simple choice tasks compared to fill-in-the-blank tasks (Hypothesis 3). This
hypothesis was also verified by the results. As shown in Figure 4, L1-Greek-speaking students
performed better in the simple-choice tasks (Correct: 65.5%) compared to the fill-in-the-blank ones
(Correct: 56.7%).
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Figure 4

Sample’s Average Performance in the Use of the 3 AT Forms in Correlation to the Task Type (Simple Choice, Fill-in-
the-Blank) and Language Proficiency Level (Beginner, Intermediate)

TASK TYPE & LANGUAGE PROFICIENCY

B simple choice ™ Fill-in

81,20%
78,20%

53,90%
42,50%

BEGINNERS INTERMEDIATES

Statistics. A chi-square test of independence was performed to assess the learners’ performance in every
task type. Statistical analysis showed that there was a significant relationship between the two variables
(x2=47.763, df=2,p=0.001). According to the results, both beginner and intermediate level learners were
more likely to perform better in multiple choice tasks compared to fill-in-the-blank tasks.

5.3. Error analysis

The Error Analysis section summarizes the participants' inappropriate use of an AT form in contexts
targeting a specific AT type. The column OTHER includes errors which were ungrammatical nominal
formations beyond the scope of the 3 AT forms (i.e. formations such as N N-(n)In, N-(s)I N-(s)I(n), among
others)). Cases where students did not respond have been coded as NA (= no answer) and have also
been included in the statistical analysis of the results.

Regarding expected errors, we had assumed that i) we expected substitution errors of one AT type with
another and, more specifically, that ii) participants would show a preference in using a more transparent
and structurally compositional AT form compared to the targeted one (Hypothesis 2). Our hypotheses
were based on the nature of each AT type, and in particular on the fact that the Belirtili AT [N-(n)In N-
(s)I(n)] form was assumed to be a nominal set which is semantically more transparent and syntactically
more analytical compared to Belirtisiz [N N-(s)I(n)] and Takisiz [N N-(y)] forms (in line with Libben et
al. 2003; Mavridou 2020, 2023). Takisiz AT was also assumed to create the most difficulties to L2-
learners because of its ‘unclear’ and ‘blurred’ nature.

Figure 5 below shows the error analysis results in terms of the use of every AT type by the L1-Greek-
speaking students.
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Figure 5
Error Analysis in the Use of the 3 AT Types in L2-Turkish

ERROR ANALYSIS in BELIRTiSiZ/ N N-(s)I(n)

ERROR ANALYSIS in BELIRTILI/N-(n)In N-(s)I(n)

ERRORSs, 43.7% N-ninn-sin,

CORRECT 22,38%

CORRECT, 47%
69%
N N-(s)i{n)
™

W CORRECT mNOANSWER ®mN N-(s){n) =mNN-(y) =OTHER
mCORRECT  ®NOASWER  mN-(n)in N-(s)i(n) ®NN-ly)  ®OTHER

ERROR ANALYSIS in TAKISIZ/ N N-(y)

CORRECT,
34,50%

mCORRECT m NOANSWER mN-(n)in N-{s)i(n) mMNN-(s)l{n) mOTHER

In questions targeting the Belirtili form [N-(n)In N-(s)I(n)] as correct, the students performed quite well
(69%) and in the errors observed (24%) the participants mainly substituted the required AT type with
ungrammatical AT formations beyond the scope of this study (see OTHER, 15% out of the total 24% of
errors). If we exclude OTHER, we observe that participants tended to substitute the targeted Belirtili AT
type mainly with the Belirtisiz [N N-(s)I(n)] form (in 7% out of 24% of errors) rather than with the
Takisiz [N N-(y)] form (2% out of the total 24% of errors). Thus, Hypothesis 2 regarding the Belirtili AT
[N-(n)In N-(s)I(n)] form was verified.

In cases targeting the more synthetic compound Belirtisiz AT form [N N-(s)I(n)] as correct, adult L1-
Greek-speaking students showed similar average rates in their correct (47%) and incorrect answers
(43.7%). In the errors observed (43.7%), participants tended to substitute the targeted synthetic N N-
(s)I(n) form with the syntactically more analytic and compositional Belirtili AT form [N-(n)In N-(s)I(n)]
(22.38% out of 43.7% of total errors). This is mainly because the latter is assumed to be more
transparent and analytic compared to the alternative choice of the Takisiz AT form [N N-(y)], which was
used in 7.3% out of the total errors. Thus, our hypothesis regarding error analysis in cases targeting the
Belirtisiz AT form was also verified.

Finally, in cases targeting the Takisiz AT form [N N-(y)] as correct, participants had the lowest
performance rates (error rates 62.1%) (see Figure 3). In the substitution errors observed, the learners’
responses were evenly distributed in two forms: the Belirtili AT form (25.78% out of 62.1% of total
errors) and the Belirtisiz AT form (28.25% out of 62.1% of total errors). Thus, Hypothesis 2 was only
partially verified with respect to the errors expected in cases targeting the Takisiz AT form, because we
expected a clearcut preference on the students’ part for the transparent and compositional Belirtili AT
type, what was not verified by the results.
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5.4. Development in the use of AT forms in L2-Turkish

According to Hypothesis 4, we expected development in the use of the 3 AT forms in L2-Turkish, in the
sense that intermediate students would perform better than beginners in all tasks (simple-choice or fill-
in-the-blank) and in every AT form (Belirtili, Belirtisiz and Takisiz).

Figure 6 below shows the performance rates of beginners and intermediates in every AT type (Belirtili,
Belirtisiz, Takisiz). We observe that intermediate students performed better than beginners in all AT
types in L2-Turkish. Analytically speaking, correct use rates of beginner and intermediate level students
in every AT type are as follows: a) Belirtili AT form [N-(n)In N-(s)I(n)]: beginners (66.10%) -
intermediates (87, 20%), b) Belirtisiz AT form [N N-(s)I(n)]: beginners (45.2%) - intermediates (80.2%)
and c) Takisiz AT form [N N-(y)]: beginners (23.2%) - intermediates (57%). Thus, our hypothesis 4
regarding development in AT form use in L2-Turkish was verified.

Figure 6.

Average Performance Rates in the 3 AT Types in L2-Turkish in Correlation to Sample’s Language Proficiency Level
(Beginner-Intermediate)
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The observed development in the use of AT types in L2-Turkish was observed in all task types. Here
again the pairwise comparison showed that there were significant differences between beginners and
intermediate students.

6. Discussion and Proposals

The aim of this paper was to show the difficulties encountered in the L2-acquisition process of the 3 Ad
Tamlamasi (AT) types by L1-Greek-speaking university students of L2-Turkish. The study results are
important from a scientific point of view since till the moment the study was conducted no similar study
has taken place in L2-learners of Turkish. In general, this study tried to reject the traditional simplified
hypothesis, on which many didactic mechanisms were based and which sought to include the 3 AT forms
under a single heading and to treat them holistically as syntactic elements of a single group.

In the following section, the hypotheses and the results of the study are discussed.

First, it was assumed that the acquisition of Ad Tamlamasi (AT) poses a major acquisition problem for
adult learners of L2-Turkish not only because there have been no clearcut definition yet in terms of the
nature of the category, but also because the AT category and its sub-sets are treated differently in L2-
Turkish grammars and teaching/ learning material. Whereas many Turkish grammarians and scholars
treat the 3 forms holistically as a unified category of izafet or compound types (see Banguoglu, 1973;
Dede, 1978; Majzel, 1957; Hengirmen, 2007; among others), others follow a more anti-holistic approach
by stressing the functional, syntactic, structural and/or semantic characteristics of every AT type (see
Goksel & Kerslake, 2005; Kornfilt, 1997; van Schaaik, 2002; among others). In this context, most L2-
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Turkish teaching/learning manuals (see Yeni Hitit 1, 2011;, Yeni [stanbul A1, 2020; Yedi iklim A1, 2015;
among others) focus on only two AT types, namely Belirtili and Belirtisiz AT, taught in opposition, and
little or no focus falls on Takisiz AT, which is either ignored or simply not taught.

First, with regard to the relationship between the nature of the 3 AT forms (Belirtili, Belirtisiz and
Takisiz) and the order they are mastered by L1-Greek adult learners of L2-Turkish in their aquisition
process (Question 1), the present study tried to provide answers to the question whether the apparently
formal similarity of the 3 AT forms in Turkish could be correlated to a corresponding degree of ease in
their acquisition in L2-Turkish or not. In this context, it finally came out that the morpho-syntactic
differences of the 3 AT forms with each other and the degree of compositionality or synthesis each of
the 3 AT forms holds (Mavridou 2020, 2023), can be correlated with the difficulties faced by L1-Greek-
speaking adults in mastering the 3 AT forms in L2-Turkish. The results showed that syntactically
compositional and non-synthetic nominal syntactic structures such as the Belirtili AT form [N-(n)In N-
(s)I(n)] are a step ahead in the acquisition process compared to Belirtisiz AT [N N-(s)I(n)] and Takisiz
AT [N N-(y)] forms, which appear to be more synthetic in nature (according to Libben et.al. 2003,
Mavridou 2023). More specifically, the Belirtili AT form seems to be conquered first by the L2-Turkish
learners, followed by the Belirtisiz AT form, while the Takisiz AT form, which is assumed to hold the
most controversial nature, seems to be conquered last.

Moreover, with regard to AT mastering sequence, the stages L1-Greek-learners pass through in the L2
acquisition process of the 3 Turkish AT forms appears to be somehow 'universal’, systematic and
applicable to all learners above any individual differences, such as the L2-language proficiency level
(beginner vs. intermediate). The results showed that the mastering sequence of the 3 AT forms is the
same for all learners, regardless of parametric characteristics, such as the learners’ proficiency level in
L2-Turkish or the experimental task type. Both beginner and intermediate level students seem to master
the 3 AT forms in the same sequence, which is verified for both simple-choice and fill-in-the-blank
experimental tasks. More analytically, both beginners and intermediates L2-Turkish learners seem to
master first the Belirtili AT form, second the Belirtisiz AT form, and last the Takisiz AT form.

The fact that each of the 3 AT forms is mastered at a specific time in the mastering time sequence leads
us to the assumption that the triple distinction of the AT category in three AT types on the basis mainly
of their typological similarity is rather superficial and hides the complex semantic, syntactic and
functional interconnection between them, which lies underneath. We thus conclude that a purely
superficial morphological distinction of the AT category into 3 AT types is insufficient to explain the
order of acquisition and the errors made during the L2-Turkish learning process (Hypothesis 1).
Instead, the mastering time for every type is determined by its internal functional properties (Mavridou
2023).

With regard to error analysis, errors are explained by the internal complex structure of L2-Turkish itself
(Bayyurt & Marti, 2016; Kaili-Celtek & Papadopoulou 2016) and more specifically by the more-or-less
misleading formal similarity of the 3 AT types in question, which hides the underlying differences
between them (Mavridou, 2023).

Morever, the fact that there was significant difference between beginners and intermediates in the
average performance in each AT type led us to the conclusion that there is somehow developmentin L2-
Turkish process. The observed development in L2-Turkish in terms of AT was also observed in each task
type (simple choice, fill-in-the-blank). Hypothesis 3 is in line with previous studies (see Oxford & Nyikos,
1989; Sorace, 2003; regarding L2-Turkish, see Giirel 2016; Gracanin-Yiiksek & Kirkic1 2016, among
others), which show that students with higher L2 proficiency level perform better in general than
students with lower level of language proficiency.

From a didactic point of view (Question 4), we tried to challenge traditional teaching approaches that
emphasize the interconnected and holistic teaching/ learning of the 3 AT forms, which is directed by
several Turkish grammars (e.g. Dafnopatidis & Sanlioglu, 2011; Delice, 2003; Demir, 2006; Hatiboglu,
1982; Hengirmen, 2007; Lewis, 1967; Zegkinis & Hidiroglu, 1995; among others), coursebooks used for
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learning/ teaching L2-Turkish (e.g. Yeni Istanbul Yabancilar icin Tiirkce A1, 2020; Yeni Hitit 1, 2011;
Yedi iklim A1, 2015, among others) and scientific studies (e.g. Dede, 1978; Ozer, 2010; among others).
Rather, we assume that an alternative -more anti-holistic- approach where each of the 3 AT forms is
taught separately and in relation to its underlying functional, semantic and syntactic properties would
be more effective. This is dictated by several functional grammars (such as Goksel & Kerslake, 2005;
Ketrez, 2012; Kornfilt, 1997; van Schaaik, 1996; among others). In these grammars the 3 AT sets which
we analyze in the present study are not referred to as Ad tamlamasi type. Rather, every AT subgroup is
treated separately with an emphasis on its functional characteristics. In particular, the Belirtili AT form
[N-(n)In N-(s)I(n)] is treated as a syntactically analytic structure sharing features with possessive
structures, while the Belirtisiz AT [N N-(s)I(n)] and the Takisiz AT [N N-(y)] forms are considered as
non-analytic sets of a more synthetic nature and are referred to as compounds. Consequently, these
grammars refer to the 3 AT forms with a) terms that indicate their functional uses (e.g. possessive
structures, compounds and adjective phrase) and b) a way that does not necessarily require a didactic
approach of interconnecting one form with another.

Following this approach, it it necessary that the new manuals used for teaching/ learning Turkish as a
second/ foreign language be adapted in this direction. This means that each AT form should be taught
in a separate grammar/ coursebook unit and in relation to other structures that have similar functional
characteristics. In this context, we suggested that:

a) the Belirtili AT form [N-(n)In N-(s)I(n)], which has been assumed to have a more or less syntactic
nature, could be taught alongside: i) Turkish iyelik ‘possessive structures’, such as onun kitab-1 (he-GEN
+ book-POSSsin) > ‘his book’, ii) syntagms of the N-(n)In N-(s)I(n) form, in which the second term is a
deverb, such as bebeg-in giilme-si (baby-GEN + laugh-POSSi,)> ‘the baby’s laughter’, iii) syntagms of the
N-(n)In N-(s)I(n) form, where the head position is occupied by an indefinite pronoun, e.g. yollar-in heps-
i (roads-GEN + all-POSSqm)> ‘all the roads’ (as an alternative to biitiin yollar ‘all the roads”).

b) the more-or-less synthetic forms Belirtisiz AT [N N-(s)I(n)] and Takisiz AT [N N-(y)] can either i) be
taught together and in relation to each other since they both share synthetic properties, or ii) together
with other compound forms in Turkish. Specifically:

c) the Belirtisiz AT form [N N-(s)I(n)], which has been assumed to be a purely synthetic form in which
the —-(s)I(n) marker functions as a compound suffix, could be taught in contrast and cross-reference with
i) syntagms bearing other derivative/productive suffixes (such as the correlative -1I) e.g. Yunan miuizig-i
(Greek + music-COMPg1,) > ‘Greek music’ vs. Yunan-l doktor (Greek-REL + doctor)> ‘Greek doctor’, ii)
other compound forms in Turkish such as the Takisiz AT form [N N-(y)], iii) syntagms of the Noun-
(s)I(n) + Adjective form (Birlesik sifatlar), e.g. hesab-1 biiyiik is (account-POSSsn + big + job)> ‘high-
paying job’ etc.

(d) Finally, the Takisiz AT form [N N-(y)], which has been assumed to function as either ‘bare/ suffixless’
compound (i.e. compound with no compound marker) or Adjectival Phrase (AP), could be taught in
cross-reference with other compound forms, such as i) Adjective+Noun compounds, e.g. karabiber
(black+pepper)> ‘black pepper’, ii) Numerical+Noun compounds e.g. kirkayak (forty+foot)> ‘centipede’,
iii) Noun+Adjective compounds, e.g. siitbeyaz (milk+white)> ‘white milk’, among others. Also, N N-(y)
syntagmatic sets in which the first term denotes material (e.g. ipek gomlek ‘silk shirt’) could be taught
in combination either iv) with semantically equivalent structures of the form Noun-DAn + Noun, e.g.
ipek-ten gomlek (silk-ABL + shirt) > ‘silk shirt’) or v) with syntagms of the form Noun-1I + Noun, such as
ipek-li gomlek (silk-REL + shirt)> ‘silk shirt’.

In conclusion, we suggest that teaching approaches and practices such as the ones mentioned above (a-
d) which put emphasis on the common functional features shared by the 3 AT forms in question with
other syntagmatic sets, can facilitate their acquisition in L2-Turkish. In this context, we consider that a
restructuring of the teaching manuals of Turkish as a foreign language is required and that the teaching
material should be harmonized with a treatment of the 3 AT forms in line with the dictates of Functional
Grammar.
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providing information about the spelling of writing, images from the original text were added to the
study and the spelling was accurately reflected.

Miftahu’l- Cindn, which is one of the undiscovered works waiting to be purified from its dusty pages, has
been examined and presented to the scientific community, and with this study, it is aimed to help learn
the transition period to Ottoman TurKkish.

The work called Miftahu’l- Cinan includes religious-sufi subjects ibadat) consists of parts. In this work,
which is Mensur, the Qur'an, hadiths, comparisons, which are the source of the Islamic religion, are
included. The author has included his own opinions in his work by adding them.

In the years when the work was written the use of movement is of great importance in terms of showing
the characteristics of the Turkish language in those years. In particular, the detection of utterances
related to lip harmony reveals that this harmony existed at the beginning of the twentieth century.
However, the fact that binary shapes are used in the work also shows that the spelling has not yet been
fully adapted to the utterance. Below we give a few examples of shapes of spelling that do not fit together
with pronunciation: -dIK adjective-verb Octet: for you love 8a/6 + Octet of making a name from a noun:
magnitude 8b/1, exudate 32b/6, uulluina 31b/11 -di-m, -di-n the past tense Octet seen: I counted 36b/7,
you didn't create 38b/11 +U 3. Personal possessive Octet of uniqueness: your eye 15b/8, your fast
13b/1, your top 15b/4 +In state of interest Oct.: your problem is 20a/10, your moments are 20b/11,
your 3a/11 +In the second singular personal possessive suffix: ummah 21b/2, October 20b/3

In Miftahu’l- Cinan, it has been seen that some suffixes belonging to the language of the period in which
it was written, which are not subject to labial harmony, enter into harmony. In this respect, it is thought
to be a work belonging to the transitional phase of the period in which the text was written: +dIK
adjective-verb suffix: sevdigiciin 8a/6; -lIK suffix to form noun from noun: buyiikligi 8b/1,
eksiikliigiimle 32b/6, kullugina 31b/11; +dU seen past tense suffix: yaratmadin 38b/11, saydim 36b/7;
+U third person singular possessive suffix: géziin 15b/8, orucun 13b/1, iistiine 15b/4; +In relative
suffix: derdi 20a/10, anlarin 20b/11, senin 3a/11; +In second person singular possessive suffix:
limmetin 21b/2, hatirin 20b/3

In Old Anatolian Turkish, the use of the i consonant in word roots and stems and in its suffixes as a
consonant n: ana 13b/2, benzer 17b/6, bini 19a/9, gonliine 34b /2.

A noteworthy aspect in the text is the frequent use of binary shapes. It is believed that these dual uses,
which are coincidental in word roots, vowels, consonants and Octets, are caused by the author's inability
to master the mouth feature or spelling.

Detailed information about the continuation of this transmitted information and all the phonetic and
morphological features contained in the work, as well as the introduction, content, author of the work
and the issues and exceptions of the period in which it was written, will be included in the relevant parts
of the study.

1. Giris

Oguzlar, Goktiirk Devleti icinde yasayan bir Tiirk toplulugudur. Uygurlarin Goktiirk Devletini isgal
etmesiyle beraber Oguzlar bu kez Uygur Devleti hakimiyeti altina girmislerdir. Bu zaman diliminde
birka¢ kez devlet kurma girisiminde bulunan Oguzlar, bu girisimlerini Oguz Yabgu Devleti'ni
kurmalariyla sonuc¢landirmislardir. Kisa siire ayakta kalan bu devlet, Kip¢aklarin isgaliyle birlikte ikiye
ayrilmis, Oguzlarin bir kismi kuzeye bir kismi ise Anadolu’ya go¢ etmislerdir.

XIII. yiizy1la kadar konusma dilini esas alan Oguzlar, bu ytizyilldan sonra Eski Anadolu Tiirkcesi adi
verilen ilk yaz1 dillerini olusturmuslardir.
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Cografi degisimlerine paralel olarak gerek kiiltiirel acidan gerek de inang agisindan degisiklik yasayan
Oguzlar, o zamana dek Gok tanr1 inancini1 benimserken Selguklularla olan etkilesimleri miinasebetiyle
Islamiyet’i tanimis ve toplulugun biiyiik cogunlugu bu dini kabul etmistir. Bu kabul edis ise Eski Anadolu
Tirkgesiyle yazilan eserlere yansimistir. Toplumun konustugu dil sade Tiirkce olmasina ragmen, kabul
edilen yeni dinin dilinin Arapca temelli olmas1 nedeniyle hem bu dili hem de islam dininin gereklerini
halka aktarmak ve onlar arasinda bu dini yaymak gayesiyle cesitli aydinlar tarafindan kaleme alinan
eserlerde Arapca ve Farsca ibareler siklikla kullanilmaya baslanilmis, zamanla yazi dilindeki bu
agirlasma konusma dilinde de kendini gdstermistir.

Eski Anadolu Tiirk¢esi doneminde yazilmis ve giiniimiize ulasmis, icerisinde dini-tasavvufi unsurlar
barindan eserlerin sayisi oldukg¢a fazladir. Bu eserler arasinda Miftdhu'l- Cenne (Giilsevin,1989), Giilsen-
i Hayat (Olker,2015), Naru’l islim (Omer Giiven), Levh-i Miibarek (Havva Yaldiz) gibi eserler
bulunmaktadir. Bu eserler, ele alinan konulari bakimindan Miftdhu’l- Cinan ile benzerlik
gostermektedir.

Bu calismada da islami unsurlar iceren mensur bir metin olan Miftdhu’l- CinAn mubhtelif yonleriyle
incelenerek ilim aleminin nazarina sunulmaktadir.

Uzerinde ¢alisilan Miftahu’l- Cinn isimli eser boliimler halinde hazirlanmis olup, sézii edilen béliimlerin
icerikleri su sekilde 6zetlenebilir:

Ele alinan eserin tanitimi Miftdhu’l- Cindn adli bolimde, “Eserin Vasiflar1” ve “Eserin Muhtevas1”
basliklar1 altinda teferruatlariyla incelenmistir.

Eserin dili adli béliimde ise farkli oldugu diisiiniilen dil ve imla 6zelliklerine yer verilmistir. 43 varaktan
olusan Miftahu’l- Cinan adli yazma eserde ara ara karsilasilan harekesiz sozciikler ve metnin imlasi baz
alinarak ¢eviri yazili metin seklinde Latin alfabesine aktarilmis, ayrica morfolojik olarak incelenmistir.
Elde edilen bilgiler dogrultusunda eserin, Eski Anadolu Tiirkgesinden Osmanl Tiirk¢esine temayiil ettigi
gortliirken eserin bu devrin ses bicimsel 6zelliklerine uyum sagladigi da diisiiniilmiis ve bu dogrultuda
metindeki o6rnekler bazi arastirmacilarin gorusleri 1s18inda degerlendirilmistir. Yazmanin imlasi
hakkinda bilgiler verilirken, orijinal metinden goriintiiler ¢calismaya eklenmis ve imla dogru bir sekilde
yansitilmaya ¢alisilmistir.

Sonu¢ kisminda, miiellifin Arap alfabesinin Tiirk dilinin fonetigini aktarmadaki eksikligi ve
miellif/miistensihin imlaya yeterince hakim olmadig1 g6z éniinde bulundurularak elde edilen bilgiler
degerlendirilmistir.

2. Miftahu’l- Cinan
2.1. Eserin Vasiflar:

Eserin son sayfasinda miiellifin ismi Abdurrahman oglu Molla Hiiseyn Es-Seyyid Ibrahim (42b/3-4)
olarak gecmektedir. Yapilan arastirmalara ragmen onun hakkinda somut bir bilgiye ulasilamamistir.
Yine eserin son sayfasinda (42b/8) yazmanin telif tarihinin 1318 (M. 1900-1901) oldugu belirtilmistir.
Eserin ismi 1b numarali sayfada, besmele-i serifin 6ncesinde gegcmektedir. Miftadhu’l- Cinan, eserin dini
icerigine uygun olarak secilen bir baslik olarak goriilmektedir.

Yapilan arastirmalarda eserin heniiz baska bir niishasina tesadiif edilememistir. Bununla beraber eser
ile ilgili herhangi bir ¢calismaya rastlanilmamistir. Cennetlerin anahtari anlamina gelen Miftahu’l- Cinan,
Milli Kiittiphane Yazmalar Koleksiyonu'nda 06 Mil Yz A 8208/1 arsiv numarali bir mecmua igerisinde
yer almaktadir. Mecmuada, Miftahu’'l- Cindn’dan baska Ahval-i Kiyamet adli bir eser daha
bulunmaktadir. Bu eser mecmuanin bas kisminda bulunmaktadir. Miftdhu’l- Cinan, mecmuanin 122 ile
163 varaklar1 arasindadir. Miftahu’l- Cindn’a baslamadan 6énce amentii (imanin sartlari) yazilmistir.
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Milli Kiitiphanede muhafaza edilen yazmanin bazi varaklarinda c¢esitli hasarlara, lekelere
rastlanilmistir. Lakin bu hasarlar metnin okunurluguna engel degildir.

Toplamda 43 varaktan olusan Miftdhu’'l- Cinan’in ilk sayfasi (1b) 13, son sayfasi (42b) 8, kalan
sayfalarinin tiimi ise 11 satirdir. Yazmanin sayfa genisligi 105x60 mm uzunlugu ise 155x110 mm’dir.
Eserde kullanilan kagit tiiri tac filigrandir. 13. yiizyilda kullanilmaya baslanan bu kagit tiirii eserin
belirtilen ylizyildan sonrasina ait olduguna dair tahminlerimizi giiclendirmektedir. Metin siyah
miirekkeple kaleme alinirken bazi kelimelerin alt kisimlari kirmizi miirekkeple ¢izilmistir.

Yazmanin bazi yerlerinde yanlis yazildig1 diisliniilen kelimenin iistii siyah miirekkeple ¢izilmis,
devamina diizeltilmis sekli yazilmistir. Ornegin 7b/3’de “kendiini” kelimesi “kendiiyeni” seklinde yazilip
-ye ekinin tizeri silinmistir. Bir bagska drnekte ise 27b/8 ‘de “agacinda” ibaresinin tlizeri karalanmis,
yanina “agacin” seklinde diizeltilmis hali eklenmistir.

2.2. Eserin Muhtevasi

Miftdhu’l- Cinan adli eser dini-tasavvufi konular1 iceren ibadat (namaz kilmak, oru¢ tutmak, zekat
vermek, hacca gitmek, dinin emir ve yasaklarini yaymak) ve muamelat (alisveris, kira, faiz, miras vb.)
kisimlarindan olusmaktadir. Mensur olan bu eserde, [slam dininin kaynagi olan Kuran-1 Kerim’'e,
hadislere, kiyaslara yer verilmistir. Eserde miiellif goriislerine yer vermistir.

Mecmuanin ilk sayfasinda, eserin ad1 “Haza Kitab-1 Miftahu’l- Cindn” adiyla kaydedilmistir. Bu bashgin
altinda besmele-i serife yazilmistir. Besmeleden sonra 35a’ya kadar Mira¢ Gecesi'ndeki hadiseler,
namazin islam dinindeki yeri ve Onemi, zekat verme hakkindaki diistinceler, abdest ve abdest ¢esitleri,
cennet ve cehennem, 6liimden sonraki hayat, diinya hayati ve nefsin aldaticilig1 konulari islenmis ve bu
konular hakkinda da ¢esitli rivayetler verilmistir.

35a numarali varakta “Matliib-1 Mi'min-beyan” adli yan baslik gortilmektedir. Bu sayfadan itibaren
salavatin 6nemi, taat ve Allah’a siginmanin fazileti, diinya heveslerinden, nefis ve arzularindan, seytanin
serrinden Allah’a siginmak gibi konular yer alir.

36a numarali varakta “Matliib-1 La‘net-Seytane” adli baslikla beraber seytana uyup namazi terk
edenlerin seytana ettikleri lanetler ve onun kendini savunmasi konulari yer almaktadir.

Eserin 40a sayfasinda ise “Matliib-1 Mirac Gicesi” baslig1 altinda Hz. Muhammed’in yedi kat goklere ¢ikip
Mirac’a yiikselmesi olay1 anlatilmistir.

Eser kaleme alinirken miiellif ele alinan konuyla ilgili ¢esitli ayet, hadis, ibretlik kissalar ve rivayetlerden
yararlanmis ve bunlari kendi iislubu ¢ercevesinde esere aktarmistir:

“Allahtimme’-rzukna bihaza vebihi. Bir rivayet dahi buyurur ki namaz bes vakit olduguna hikmet budur
ki mi’minler Hak ta‘ala hazretiniin ni‘metin bes halde gordi.” (22a/3-6)

“Kale’n-nebiyyi salla’llahu ta‘ala ‘aleyhi ve sellem es-salatu ‘imadii’d-djn femen ekameha fekad eka-
med-din ve men terekeha fekad hedemed- din “(1b/1-3)

Metinde ayet ve hadisler Arapga asillariyla verilmis ve bazen bu ibarelerin Tiirkce meallerine yer
verilmemistir:

Kul huva’llahu ehad (Ihlas suresi 1. ayet.) 32a/7. “De ki: O Allah birdir.” Anlamina gelen bu ayetin manasi
eserde yer almamaktadir.

Kale’'n-nebiyyii salla’llahu ta‘ala ‘aleyhi ve sellem es-salatu ‘imadii’d-din femen ekameha fekad eka-med-
din ve men terekeha fekad hedemed-djn 1a/1-2-3. “Hz. Nebi (A.S) buyurdu ki: Namaz dinin diregidir,
kim onu terk ederse dinini yikmistir.” Manasina gelen hadisin de anlami eserde bulunmamaktadir.
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3. Eserin Dili

Eserin son sayfasinda yer alan h. 1318 tarihi eserin m. 1900-1901 yillar1 arasinda kaleme alindigin
gostermektedir. Bu tarih ise Osmanli Tiirkcesi donemine tekabiil etmektedir. Lakin Klasik Osmanlica ile
degil halkin anlayabilecegi bir dille, gecis donemi Osmanlicas1 denilebilecek bir dille yazilmis, eserde
Eski Anadolu Tiirkgesine ait bircok husus muhafaza edilmistir.

“Bat1 Tiirkeesi temelini olusturan Eski Anadolu Tiirkeesi veya Eski Tiirkiye Tiirkcesi kendi icerisinde li¢
doneme ayrilmaktadir. Bunlar, Selguklu Doénemi Tiirkcesi, Anadolu Beylikleri Dénemi Turkecesi ve
Osmanlicaya Gegis Donemi Tirkgesidir. Osmanlica Tiirkcesine gecis doénemi, 15. yiizyilin ikinci
yarisinda baslar ve 16. yiizyilda yerini Klasik Osmanh Tiirk¢esine birakir.” (Ozkan, 2022, s. 74-84)

Osmanlicaya Gegis Donemi, eserlerin icerisinde yabanci kelimelerin yogun olarak gorildigii bir
donemdir. Bu donemde Tirkce kelime dagarcigi farkl dillerden olusmaktadir. Bu kelimelerin biiyiik
¢ogunlugunu Arapga ve Farsca listlenmektedir. Miftahu’l- Cinan’da da bu 6zellikler sik¢a goriildiigiinden
gecis donemi eseri oldugu ihtimali kuvvetlenmektedir.

Tim bunlara bakilarak belki de Miftahu’l- Cinan, gecis doneminde yazilmis bir eser olup sozii edilen
yillarda istinsah edilmistir.

Dudak uyumu, Tiirkcenin her doneminde ve her sahasinda goriilen bir durum degildir. Eski Tiirkcede
belirli 6lciilerde bulunan bu uyum Bat1 Tiirk¢esinin baslangicinda yoktur. Siirec icinde gelisen dudak
uyumu 18. yiizyilin sonlarinda tamamlanmustir. (Ozkan, 2009, s. 133-134)

3.1. incelemesi yapilan eserde yazildigi dénemin dudak uyumuna aykiri olan bazi sézciiklere
rastlanilmistir.

a) Eski Anadolu Tiirk¢esinde daima yuvarlak iinlilii olarak goriilen +dUK sifat-fiil eki asagida goriilen
ornekteki gibi duzliik-yuvarlaklik uyumuna tabi olmustur.

sevdigiciin (3525« 8a/6

b) Eski Anadolu Tiirkgesinde daima yuvarlak {inliilii olarak kullanilan -dU gériilen gecmis zaman eki
metinde dudak uyumuna tabi olarak +dI seklinde de goriilmiistiir:

kutardin &8 21b/3, saydim & Y= 36b/7,
yaratmadin (243 38b/11

c) Eski Anadolu Tiirk¢esinde daima yuvarlak tinliilii olarak kullanilan +(U)m birinci teklik sahis iyelik
ekinin yardimci tinliisii eserde dudak uyumuna girerek +(I)m seklinde de kullanilmistir:

‘azametim aixke 7b/11, dilim &b 2 15a/7,
eyliklerimi (s~ &% 37b/3, iimmetlerim &t 37a/4,
karandasim &&1x % 2a/3, katimda 52x3E 20a/10,
serjkim & x5 32b/9, feristelerim 2,53 %33a/5

Eserde dudak uyumuna gegcildigi belirtilmek iizere bazi yazimlar da dikkat cekmektedir. Ornegi verilen
kelimenin hem 6tre hem de imlayla yazilmasi bu hususu agiklar niteliktedir:

goziin (x5S 15b/8

d) Eski Anadolu Tiirk¢esinde daima dar diiz Ginlili kullanilan +I {iglinct teklik sahis iyelik eki su
orneklerde dudak uyumuna girmistir:

goziin (x5S 15b/8, orucun G305 13b/1,

ucunda 532 51 14b /9, listiine 43553 15b/4
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e) Eski Anadolu Tiirkcesinde daima yuvarlak tinliilii olarak kullanilan +Un ilgi hali eki metinde dudak
uyumuna girerek de kullanilmistir:

derdin devasi 3> (232 20a/10, mi’'minin hayr i Giess 18b/8,
anlarin hismindan (Risia &5 20b/11, senin miibarek hatirina 2 ybls 3504 (i 3a/11

f) Eski Anadolu Tiirkcesinde yuvarlak iinliilii olarak kullanilan +Un ikinci teklik sahis iyelik ekinin
yardimci iinliisii uyuma tabi olarak asagidaki 6rnekteki gibi kullanilmistir:

hatirin s3] O3ad3l Gida Gobla S1als Gada G33E55 08 5 O A G5 aSB 2 s (a3 (38538 O 3:20b/3
g) Eski Anadolu Tiirk¢esinde bazi fonetik tesirlerle kelime tabanlarinda yuvarlaklagsmalar goriiliir.

Dudak uyumunu bozan bu yuvarlaklasmalar metninde de goriiliirken ikili kelime tabanlarina tesaduf
edilmesi dudak uyumu siirecinin basladigim gosterir. (Ozkan, 2009, s. 137)

kendiiye 4538 7b/1, kendi 38 7a/5,

h) Eski Anadolu Tiirkg¢esinde +dUr tglincii sahis bildirme eki daima yuvarlak inlili bigimde
kullanilmasina ragmen bu eserde +dIr sekline de rastlanilmistir:

kadardir 323% 8b/2

1) Eski Anadolu Tiirk¢esinde daima diiz {inliili olarak goriilen +mls 6grenilen gecmis zaman eki asagida
gorilen 6rnekteki gibi diizlik-yuvarlaklik uyumuna tabi olmustur:

durmuslar 5l45 2a/2, muntazir olmusdur 3l 3kis 25b/11

i) Eski Anadolu Tiirkcesinde daima yuvarlak tinliili sekilde kullanilan -sUn tigtlincii teklik sah1 emir eki
metinde -sIn seklinde uyuma tabi olmustur:

baksin &sdh 42a/11

3.2. Eski Anadolu Tiirk¢esinde yuvarlak tinliilii sekilde yazilan eklerin diizlestigi, diiz tinliili sekilde
yazilan eklerin de yuvarlaklasmaya tabi tutularak olusturduklari uyumsuzluk “tersine uyumsuzluk”
olarak adlandirilir. (Ozkan, 2017, s.185-205). Bu durum eserde su bicimlerde gériilmektedir:

a) Yuvarlaklasmaya bagh uyumsuzluklar:

Eski Anadolu Tiirkcesinde +lik isimden isim yapim ekinin tinliisti daima diiz olmasina ragmen metinde
yuvarlak tnliilii olarak da kullanilmis ve bazi durumlarda uyumsuzluga yol agmistir. Asagida verilen
ornekte bu durum goriilmektedir:

karanlugi o st 19a/10
b) Diizlesmeye bagh uyumsuzluklar:

Eski Anadolu Tiirk¢esinde goriilen gegmis zaman eki ikinci teklik ve ¢okluk sahis eklerinde daima
yuvarlak tinliilii sekilde kullanilmistir. Bu eserdeyse diiz iinliilii sekilleri de goriilmektedir:

bulusdin il 29a/4, yundinuz Jsu¥isi 29a/7

Eski Anadolu Tirkgesinde daima yuvarlak tinliili olarak kullanilan +(U)m birinci teklik sahis iyelik
ekinin yardima inlisii eserde dudak uyumuna girerek +(I)m seklinde de kullanilmistir ve bazi
durumlarda uyumu bozdugu gorilmustiir:

nirm )5 33a/4
ikinci cokluk sahis iyelik eki +(U)nUz'da da ek ve yardima {inliisii arasinda uyumsuzluk goriliir:

biriniiz Jsu» 4a/1
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3.3. Metinde ek uyumsuzlugu olarak kabul edilebilecek 6rnekler de mevcuttur. Bu érnekler kaliplasmis
imlanin etkisi yani sira toplumun degisik agiz tabakalarinda goriilen soyleyis farkliliklarinin yazida
gosterilme ¢abasi olarak degerlendirilebilir (Duman, 2013, s. 178).

pirlikda +3!% 22b/6

3.4. Eski Anadolu Tiirkcesinde kelime basinda ve ilk hecedeki bir¢ok i sesi Osmanli Tilrkgesinde ve
Tirkiye Tiirkcesinde i olmustur. (Ergin, 2013, s. 79-80). Metinde bazi kelimelerin ilk hecesinde hem i
hem e sesinin kullanildigi ikili sekillere tesadiif edilmistir:

dedi 2 2b/11, didiimki 4S:33a/7,
derlerdi w252 6a/4, didiik &2 14a/6,
verilene 43 ,510b/1, vire e »55a/5

3.5. Tiirkcede dordii kalin (a, 1,0 ,u) dordii ince (e, i, 6, i) olmak lizere sekiz iinli vardir. Bir de bunlara
ek olarak e ve i arasinda sdylenen ve “kapali e” olarak adlandirilan bir ses bulunmaktadir. Miftadhu’l-
Cindn’da da kelimelerin yazilisinda hem e hem i hem de kapali e sesinin yazilisina rastlanilmistir:

énen &kl 7a/7

3.6. Kelime ici ve kelime sonundaki /k/ tinstizliniin s1zicilasarak /h/ linsiiziine déniismesi Eski Anadolu
Tirkcesi metinlerinde ¢ogunlukla goriilen mithim ses 6zelliklerinden biridir. Ele alinan eserde de bu
orneklere rastlanilmakla birlikte metinde bazi kisimlarda ikili sekilleri de goriilmektedir.

yohsa 4.2 51 14b/4, yok (:16b/10

3.7. Eski Tiirkce donemindeki gibi Eski Anadolu Tiirkcesi doneminde de kelime kok ve govdelerinde ve
eklerinde kullanilan damak n’si bu eserde miiellifin tercihine gére kimi kisimlarda kullanilmis, kiminde
kullanilmamigtir. Damak n’si yerine dis n’sinin kullanildig1 tespit edilmistir. Ornegin: 19a/2 numaral
varakta “bin sayis1” hem “bin” hem de “bin)” seklinde ge¢mistir. Bu gibi 6rneklerin eserde oldukca fazla
olusu bunun bir seslik 6zellik olabilecegini diisiindiirmektedir.

ana “ona” Yl 13b/2, anungiin 535 6a/7,
benzer 5% 17b/6, bini & 19a/9,

denizi «229b/7, goniiline «ifi&34b/2,
Tagr % 25a/8, gonlii s& £ 26a/10,
bupar 5% 27a/8, bin & 27b/10

4. Degerlendirme ve Sonug

Eserin yazildig1 yillarda (m. 1900-1901) hareke kullanilmasi, Turkcenin o yillardaki soyleyis
ozelliklerini gostermesi agisindan biiyiik énem tasimaktadir. Ozellikle dudak uyumuna bagh
soyleyislerin tespit edilmesi, artik yirminci yiizyilin baslarinda bu uyumun bulundugunu ortaya
koymaktadir. Ancak eserde ikili sekillerin kullanilmis olmasi, hentiz imlanin séyleyise tam olarak
uydurulamadigini da géstermektedir. -dIK sifat-fiil eki, +1IK isimden isim yapma eki, -di-m/-d1-n gértilen
gecmis zaman eki, +U 3. Teklik sahis iyelik eki, +In ilgi hali eki, +In ikinci teklik sahis iyelik eki bu ikili
sekillerin kullanimina 6rnektir. Bu 6rnekler “Eserin Dili” bashigi altinda ayrintili sekilde gosterilmigtir.
Eserde damak n’si (n) yerine dis n’sinin sikhikla kullanildign gériilmektedir. Bu durum, istanbul
Tirkcesinde damak n’sinin soyleyiste kullanimdan diismeye basladiginin bir gostergesi olarak

degerlendirilebilir. Ancak biitiin y’lerin n’ye doniistiigii gériilmez. Bu hususta da bir ikili yazimin devam
ettigi goriilir. Burada da miiellifin sdyleyisle imla arasinda kaldigini sdylemek miimkiindiir:
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Bu c¢alismada Osmanl Tirkgesinin son dénemine ait olan Miftahu’l-Cinan tanitilmaya gayret edilerek
Tiirkoloji deryasina bir damlacik da olsa katki sunulmaya ¢alisiimistir. Miftahu’l-Cindn’in, son dénem
Osmanlh Tiirkeesi ses ve sekil bilgisi lizerine ipuglari vermesi agisindan 6nemli oldugu diisiiniilmektedir.
Kiitiiphanelerin raflarinda incelenmeyi bekleyen boyle nice eserler oldugu bilinmektedir. Bu eserlerin
incelenip bilim alemine tanitilmasiyla, kliselesmis Osmanli imlasinin nasil okunmasi gerektigine dair,
zihinlerde yer eden soru isaretleri zamanla ortadan kalkacaktir.

Eserde dikkat ceken bir baska husus da hi sesinin kullanilmasi gereken kelimelerde ha sesinin
kullanilmis olmasidir:

Bu eserde calisilmis olan konular Miftdhu’l- Cindn adl eser ile sinirlidir. Bu eserin yazildig1 doneme ait
biitiin 6zellikleri tasimasi imkansizdir. Her ne kadar miistensih/miiellif imlaya hakim olamasa da bazi
kisimlarda eserin yazildigi déonemin seslik 6zelliklerini géormek miimkiindiir. Tozlu sayfalarindan
arinmay1 bekleyen, kesfedilememis eserlerden biri olan Miftahu’l- Cinan arastirilarak ilim diinyasinin
huzuruna sunulmus ve bu calismayla Osmanli Tiirk¢esine gecis doneminin 6grenilmesine katki
saglamak hedeflenmistir.

Miftahu’l- Cinan, Eski Anadolu Tiirk¢esi doneminin son zamanlarinda yazilan eserlerin ¢ogu gibi,
yazilirken dudak uyumu ve uyumsuzlugunu bir arada biinyesinde barindirmistir. Eserde ¢ogu zaman
yuvarlak tinlilil kullanilan bazi ekler diiz {inliilii ve ayn1 zamanda diiz tnliilii kullanilan eklerin de
yuvarlak iinliilii yazimlarina rastlanilmistir. Ornegin, Eski Anadolu Tiirkcesinde birinci sahis eklerinde
stirekli yuvarlak tinliilii olarak kullanilan -Um eki bu eserde hem yuvarlak hem de diiz tinliilii halleriyle
yazilmistir.

Metinde kayda deger bir husus da ikili sekillerin sik¢a kullanilmasidir. Kelime koklerinde, tinliilerde,
linstizlerde ve eklerde tesadiif edilen bu ikili kullanimlarin, miiellifin agiz 6zelligi veya imlaya hakim
olamayisindan kaynaklandigi diistiniilmektedir.
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Cikar Catismasi Bildirimi: Yazar tarafindan herhangi bir potansiyel c¢ikar catismasi beyan
edilmemistir.

Telif Hakki Bildirimi: Dergide yayinlanan ¢alismalarinin telif haklar1 yazarlara aittir ve ¢calismalar1 CC
BY-NC 4.0 lisans1 altinda yayinlanmaktadir.

Destekleyen/Destekleyen Kuruluslar: Bu arastirma i¢in herhangi bir kamu, 6zel veya kar amaci
glitmeyen kurulustan hibe alinmamistir.
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