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Editorden...

Turkish History Education Journal'm (TUHED) 27. sayisiyla (Ekim 2024)
yayindayiz. 13. yilinda olan dergimiz; akademik, uluslararasi hakemli, niteliginden
taviz vermeksizin yaym hayatina devam etmektedir. TUHED, H. W. Wilson
Education Full index, ULAKBIM’in TR, DOAJ EBSCO’'nun “Humanities Source

Ultimate” ve Indeksi’nde taranmaktadir.

Bu sayinin alan editdrliiklerini, Prof. Dr. Biilent Akbaba, Prof. Dr. Filiz Meseci
Giorgetti, Prof. Dr. Ahmet $Simsek, Dog. Dr. Neval Akca Berk, yaptilar. Kendilerine

emekleri ve titizlikleri i¢in tesekkiir ederiz.

Mayis 2021 sayimizdan itibaren dergimizde her makale tam metin olarak
hem Tiirkce hem de Ingilizce seklinde yayinlanmaktadir. Dergimizin daha 6nce

basvurulan uluslararasi indekslerce (ESCI ve ERIC) incelenmesi devam etmektedir.

TUHED'in bu sayisinda 4 makale yer almistir. Makalelerin dordii de tarih
egitimiyle ilgili arastirma ve incelemedir. Degerlendirme siirecindeki katkilar: igin

hakemlerimize ve yazarlarimiza tesekkiir ediyoruz.

Gonulliiliik esasiyla makalelerin gelistirilmesine katki sagladiklar1 igin
hakemlerimize ve destek veren yazarlarimiza tesekkiir ederiz. Dergimiz, tarih

egitimi, tarihgilik ve egitim tarihi alanlarinda yayma devam edecektir.
Saygilarimizla,
TUHED Yayin Kurulu Adina

Prof. Dr. Ahmet Simsek
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From the editor...

We are pleased to announce the publication of the 27th issue of the Turkish
History Education Journal (TUHED) in October 2024. Now in its 13th year, our
journal maintains its commitment to academic excellence and international peer
review standards. TUHED is indexed in several prestigious databases, including H.
W. Wilson Education Full Index, ULAKBIM's TR, DOA]J, EBSCO's "Humanities

Source Ultimate," and others.

This issue has been expertly edited by Prof. Dr. Biilent Akbaba, Prof. Dr. Filiz
Meseci Giorgetti, Prof. Dr. Ahmet $Simsek, and Assoc. Prof. Dr. Neval Akga Berk, to

whom we extend our sincere gratitude for their dedication and attention to detail.

Since our May 2021 issue, all articles published in our journal are available
in full text in both Turkish and English. We continue to undergo evaluations by

previously consulted international indexes, including ESCI and ERIC.

The current issue of TUHED features four articles, all of which focus on
research and analysis pertaining to history education. We express our appreciation to
our referees and authors for their invaluable contributions throughout the evaluation

process.

Additionally, we thank our referees and supporting authors for their
voluntary efforts in enhancing the quality of the articles. Our journal remains
committed to advancing scholarship in the fields of history education,

historiography, and the history of education.
Regards,
On behalf of TUHED Editorial Board

Prof. Dr. Ahmet Simsek
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Abstract

This study aims to exhibit a bibliometric analysis of history education research in Tiirkiye. A total
of 127 documents from 70 sources indexed in the Web of Science and Scopus databases in the
years 2000-2023 were used in the analysis. The analysis provides a review of history education
research in Tiirkiye by identifying the dynamics of research by presenting a wide in-depth
knowledge concerning the periodical process, current situation, and future directions. Since 2006,
history education studies in Tiirkiye have become more visible in the relevant databases. The
annual increase rate of the studies was determined as 8.49 percent. Among the 127 documents
accessed, research articles are the most common with a total of 104 articles. From the analysis, it
could be said that history education research in Tiirkiye is mostly conducted in Turkish journals
and by Turkish authors. Compared to international literature in history education, studies on
‘historical consciousness’ in Tiirkiye that were indexed in WOS and Scopus databases were found
to be rare in the analysis. Despite this, it is observed that new approaches have started to be
studied within the framework of concepts such as 'oral history', 'postmodernism', and 'museum
education' in history education studies originating from Tiirkiye that were indexed in WOS and
Scopus databases. In the analysis, it has been observed that although academic studies in qualified
databases originating from Tiirkiye in the field of history education are not sufficient, they have
been on an increasing trend in recent years.

Keywords: History education, Tiirkiye, philosophy of education, bibliometric analysis, WOS,
Scopus
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Introduction

The collection of information and its handling in objective dimensions is one of the
prominent issues in the field of social sciences. Another important issue is the methods of
transferring knowledge to the general public and students in educational institutions. This
is because the way knowledge is transmitted is as important as its production. In this
respect, the transfer process and the resulting mutual relations also express an integrity that
contributes to scientific studies.

In terms of the main objectives, what is important is not only the collection and
production of knowledge but also the sustainability of the historical inquiry skills that
students need to acquire. This is because the maintenance of historical inquiry skills
provides the ability to overcome possible problems that the individual might face by
reaching new scientific truths as well as existing skills. In this regard, the relationship
between history and teaching, and the framework for it, comes to the fore. History motivates
us to learn about the forces behind the events that have occurred in the past because it
provides knowledge about our own lives and our times. The need to learn what is going on
in the world has been one of the important reasons for the integration of history into
education programs (Giiven et. al, 2014).

The history knowledge to be taught in different educational levels of countries may
differ according to the founding philosophy, foundations, socio-political culture, and
construction process of that country. In this respect, it is possible to divide the history of
history education in Tiirkiye into two periods: The Ottoman period and the Republican
period (Merey, 2010). The beginning of history teaching in the Ottoman Empire and its
widespread introduction into primary and secondary education curricula coincides with the
second half of the 19th century (Demircioglu, 2008).

The realization of the important role of "schooling” and education for social
transformation and change in the last century of the Ottoman Empire during the Second
Constitutional Monarchy period, which was a stage of Turkish modernization, led to the
rise of history courses to an important role in the general education system (Simsek & Yazici,
2013). This approach has continued from the foundation of the Republic of Tiirkiye until
today. Since 1922, general history education has been divided into 'Ancient Age', 'Middle
Age', 'New Age', and Modern Age'. In the 1930s, history textbook preparations for
secondary and high school education levels began (Merey, 2010). The history education
approach of the period was shaped by the textbooks written around the thesis called
"Turkish History Thesis", which envisaged a definition of "a history so ancient as to
constitute the source of all civilizations through an Asiatic and profane Turkish concept”,
and the Turkish History Congresses that aimed to provide history teachers with the content
and approach in these books (Simsek & Yazici, 2013, p. 29). From the 1960s onwards, the
understanding of history that was oriented towards the West and that had left Turkish
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history in the background began to be criticized, and more emphasis began to be placed on
giving sufficient importance to Turkish history in the history curriculum. Later, in line with
these criticisms, subjects that embodied the understanding of national history were reflected
in the school textbooks of the Ministry of National Education. After the September 12, 1980,
military coup d'état, the Turkish-Islamic synthesis approach began to be included more
emphatically in the history curricula of the Ministry of National Education. As of 1993,
History-I and History-II courses began to be offered in high schools, while Social Studies
courses were introduced in primary education as of 1997. In the undergraduate program of
Social Studies Teaching in universities, courses such as "History and Civilization of the
Ancient Ages", "History and Civilization of the Middle Ages", "Pre-Islamic Turkish History
and Culture", "Ottoman History", "History of the Republic", "Archeology" and "History of
Art" were included (Merey, 2010).

During the Republican period, many academic studies were conducted in Tiirkiye
within the meaning, possibilities, and framework of history education at the level of the
contemporary world. In addition to all these, the field of history education in Tiirkiye was
established as a department in universities, and as a result, history education was defined
on academic grounds (Simsek & Yazici, 2013). The 2000s in Tiirkiye was the period when
new steps were taken in history teaching. In 2005, planning was made at the primary level
with the 'Social Studies Teaching Program' and at the high school level with the 'New
History Teaching Program' as of 2008, and textbooks were prepared within the framework
of these programs (Giinal & Kaya, 2012).

In addition to these, different approaches have been put forward in the last decade
about how and with which methods history education can be done and its contributions to
the field of history and students. One of these is the relationship between postmodernism
and history teaching (Koruroglu, 2019; Yilmaz, 2010). Yilmaz (2010) states that there are
different approaches to the various implications of postmodernism for social studies or
history teaching; these approaches can deepen and broaden students' history learning
experiences. These approaches have the potential to help students not only understand the
nature of history but also to help them deal with contradictory accounts of the past.
Koruroglu (2019), also states that local history and oral history practices based on the
postmodern approach will lead to students' learning by doing and living and permanent
learning. In addition, the author claims that students will be able to learn history through
their own experiences that are not based on memorization and that they will enjoy the

history course more.

There are various academic studies on history education in Tiirkiye. In Aslan's (2013)
study, history education in the period between 1923 and 1931 was evaluated through history
programs in the first curricula of the Republic of Tiirkiye and related publications. Aydemir
conducted two studies on the bibliography of articles published on history teaching in
Tirkiye in 2012 and 2013. Similarly, Oztiirk and Simsek (2013) aimed to present a
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bibliography of 478 history education articles written in Turkish. Elban (2018), in his study
revealing that popular history magazines can be used in history education and teaching,
examined history education and teaching in 23 publications of the popular history magazine
of the 1950s, called Resimli Tarih Mecmuasi [Illustrated History Magazine]. Vurgun and
Okumus (2021) tried to evaluate the history education articles published in Turkish Culture
magazine, the first of which was published in 1963 and the last of which was published in
1978, through document analysis and to identify the main areas of discussion. Ozalp and
Demirbas (2021) analyzed 46 studies published between 2002 and 2021 aiming to evaluate
the theses and articles on history teaching at the primary school level in Tiirkiye and to
determine the future orientation. Hasdemir and Elban (2023) aimed to answer the basic
problems related to historical awareness, history education, and teaching through a
systematic analysis based on the relevant literature.

In addition to articles, studies compiling postgraduate theses in the field of history
education also come to the fore. For example, Turan and Aslan (2016) aimed to evaluate the
theses on history education in terms of different criteria such as subject, method, and data
collection tools and to compare the results obtained with the results of different countries.
Kaymakgt (2017), on the other hand, made inferences about the orientation of history
education in Tiirkiye based on the 368 theses he analyzed. Hayta and Karabag (2020)
examined 305 graduate theses and developed various suggestions on history education,
teaching, and writing, while Adhg (2021) reached 132 theses on history education and
teaching between 1991-2018.

It is seen that some systematic studies on history education do not only deal with
history education studies conducted in Tiirkiye. For example, Altun and Ata (2013) aimed
to evaluate a total of 264 publications consisting of articles, books, reports, and documents
related to history education from the establishment of UNESCO until 2013. Akgal1 (2022)
analyzed the issues of Teaching History published in England between 2000 and 2022 and
aimed to reveal the trends in academic research and to contribute to the development of the
field by discussing current issues in the field of history education based on the example of
this prestigious journal.

When the international literature on history education is examined, some of the
topics in the studies conducted in this field in recent years stand out: history curriculum
(Ogah, 2023; Tal & Hofman, 2021), technology usage in history education (Cdrcoles-Charcos
et al., 2023; Jamiludin & Darnawati, 2022;), historical thinking or historical consciousness
(Korber, 2021; Nordgren, 2021; Retz, 2022; Silfver & Myyry, 2022; Wilke et al., 2023), learning
or teaching history in primary school, high school and university (Daniskova, 2023; Large
& Roman Calderon, 2021; Pan et al., 2023; Smith, 2022), historical ethics (Gibson et al., 2022),
history teachers (Parkes et al., 2023; Wilke et al., 2022;), history education in different
countries (Adu-Gyamfi & Anderson, 2021; Akanbi & Jekayinfa, 2021; Sebbowa & Majani,
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2021), epistemic beliefs about history (Miguel-Revilla, 2022; Nitsche & Waldis, 2022; O’Neill
et al., 2022) and history textbooks (Kropman et al., 2021; Webb, 2022).

As an example of bibliometric studies on history education, the study titled "A review
of literature on history education: An analysis of the conceptual, intellectual and social
structure of a knowledge domain (2000-2019)" published by Gémez-Carrasco et al. (2022)
stands out. In this study, academic studies on history education in journals included in the
Web of Science Core Collection database between 2007-2017 were analyzed and the impact
of the ESCI (Emerging Sources Citation Index) database on these studies was examined
(Gémez-Carrasco et. al, 2022). Bozdogan and Sonmez (2023), on the other hand, created a
worldwide perspective on history education and teaching in their comprehensive study in
which they analyzed scientific articles on history education between 1975 and 2020 in terms
of bibliometric indicators.

Method

Bibliometric analysis is a prominent method to collect and analyze information about a
research field concerning its patterns of knowledge, its influential authors and important
sources, its most frequently used words in the documents, etc. (Pinto et al., 2019; Zupic &
Cater, 2015). Bibliometric analysis is also a useful method to identify the trend topics in a
research field and to predict promising research directions. This study aims to analyze the
bibliometric information of history education research on Tiirkiye indexed in the
international databases of WOS and Scopus.

In the analysis, the Web of Science (Wo0S) database of Clarivate Analytics and the
Scopus database of Elsevier was used to retrieve bibliometric information. In the WoS
database, for the topic field of the search query, the terms “History Education”, “Teaching
History”, “History Teaching”, “Learning History”, and “History Learning” were typed with
an or operator in between (i.e. TS= (“History Education” or “Teaching History” or “History
Teaching” or “Learning History” or “History Learning”) with the refinement criteria of
Countries/Regions=TURKIYE or TURKIYE. An online search was performed in June 2023,
which returned 107 documents.

In the Scopus database, the “Article Title, Abstract, Keywords” fields were typed
with the terms “History Education”, “Teaching History”, “History Teaching”, “Learning
History”, and “History Learning” with an or operator in between (i.e. TITLE-ABS-KEY
(“History Education” or "Teaching History" or "History Teaching" or "Learning History" OR
"History Learning”) with the limit to Country/Territory as Tiirkiye. An online search

conducted in June 2023, covering all times of publication, found 107 documents.

The search results obtained from both databases are merged by a software routine
developed in R, and the duplicate documents are merged. The merging process of the two
databases yielded 136 documents. Afterward, the set of documents was analyzed one by
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one to eliminate the documents that were not related to “history education”. Documents
that were not directly relevant to the topic were excluded from the document set. As a result,
the bibliometric information of 127 documents was extracted. RStudio and the Biblioshiny

web app (version 4.1.2) were used for the bibliometric analysis.

In the study, performance analysis and science mapping techniques were used for
the bibliometric analysis. The performance analysis examines the contributions of research
products to a particular field (Donthu et al., 2021). The science mapping analysis focuses on
the relationships between research items (Donthu et al.,, 2021). In Figure 1 both the
techniques used, and the software tools used for the analysis are illustrated. Furthermore,
the data used in this study do not require ethical approval as they are publicly available.

Figure 1

The Process of Bibliometric Analysis

Rstudio & Biblioshiny

£

*Descriptive
characteristics of
data
Web of Science * Annual Scientific
Performance f?““?}m )
Analysis rend Topics

* Core journals
* Core authors
Merge Analyze for * Most frequent words

A *Most relevant
not-related "
Article Search |:> |:> duplicates, |:> |:> Analysis of Data |:> affiliations.

136 documents 127 documents *Most influential
documents

Sropus. Sdience
Mapping |::>'
103 documents Analysis *Co-occurence
network of author's.

keywords

107 dotuments

*Thematic map

It has been observed that there are content analysis and bibliography-type studies in
the field of history education in Tiirkiye, but there is no study on bibliometric analysis in
the literature. In this study, due to the lack of bibliometric data on the articles in the Turkish
literature, bibliometrics of history education studies from Tiirkiye in WoS and Scopus
databases were conducted. Also, a discussion was carried out by comparing the results of
the studies in the Turkish literature and revealing their differences and similarities in

conclusion.

The perspectives provided by bibliometric analysis in history education, as in the
study of Gomez-Carrasco et al. (2022), are very effective in revealing the directions or
shortcomings of research. History education research in Tiirkiye has been on an upward
trend in recent years based on research in reputable international research databases. Thus,
it is expected that history education research in a country with a special historical and
political context such as Tiirkiye will draw the attention of local and international
researchers from the field of history education as well as sociology, politics, and

international relations.
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Therefore, this study aims to provide a view of history education research in Tiirkiye
through bibliometric analysis. The study provides a broad overview of the current state of
history education research in Tiirkiye, its dynamics, who or what the prominent sources,
researchers, and institutions in the field, and the future directions of the field as researched
in Web of Science (WoS) and Scopus databases. The research questions of the study are
defined as follows:

e What are the main characteristics of the international literature on history education
in Tirkiye?

* What are the academic trends in the international literature on history education in
Tiirkiye in terms of academic production, mainstream journals and authors, trend

change, main themes, and relationships?

* What lessons can be drawn from the international literature for future history
education research on Tiirkiye?

Results

Descriptive Characteristics of the Literature

Table 1 below displays the general information about the research on history
education in Tiirkiye. As explained in the method, WoS and Scopus databases were used
for retrieving publications about history education research in Tiirkiye. The oldest article
reached was from the year 2000. This proves that publications indexed in the
aforementioned databases are fairly recent. In a total of 70 sources indexed in both
databases, 127 publications were listed. The annual growth rate of publications is 8.49%,
which indicates that the research field is growing each year. Also, the average age of the
publications is 8.56 which underlines the fact that the research in both databases is in the
elementary period. The average number of citations per document is 1.638 which is very
low. Moreover, it was observed that 90 of the 127 studies, i.e. the vast majority of them, were
single-author studies. These findings underline the lack of scientific collaboration among
researchers in the research field.

Table 1

Descriptive Characteristics of the Literature
Description Results
Timespan 2000-2023
Sources (Journals, Books, etc) 70
Documents 127
Annual Growth Rate % 8.49
Document Average Age 8.56
Average citations per doc 1.638
References 1235

JOUR
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Document Types

Article 104

Book chapter 4

Proceedings paper 17

Conference paper 1

Review 1
Document Contents

Keywords Plus (ID) 66

Author's Keywords (DE) 360
Authors

Authors 162

Authors of single-authored docs 59
Authors Collaboration

Single-authored docs 70

Co-Authors per Doc 1.55

International co-authorships % 3.15

Annual Scientific Production

The annual scientific production of history education research in Tiirkiye displays a
scattered outlook. From the year 2006, the annual production has started to increase. After
the year 2010, the annual production regime displays a remittent slope. The decrease in
publications of the year 2023 is because a database search was performed in the middle of
the year 2023. In the year 2016, the highest number of publications in the field was observed.

Figure 2

Annual Scientific Production of History Education Research in Tiirkiye

Trend Topics

In terms of trend topics analysis, Figure 3 shows the historical distribution of the most
used keywords by authors. While the horizontal lines in the graph show the periods when
the specified topics were intensive, the blue dots indicate the average duration of the articles
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published with the corresponding keyword during the year. Again, the size of the dots in
the graph indicates the density of the relevant keywords in the articles. In other words,
larger circles in the row mean that more articles containing the relevant keyword were
published in the following year. The keywords 'postmodernism' and 'social studies' have
been the keywords most preferred by the researchers working on this subject for the longest
duration.

It is seen that history teaching was a common topic between 2012-2018 and more
intensively studied by the authors in 2016. It is observed that "postmodernism’, 'social
studies', 'Tiirkiye', 'curriculum’, 'teaching history’, and 'historical thinking' which are spread
over time among the topics indicated by horizontal lines, constitute the main study topics.
When we look at the years in which the topics were concentrated the most, it is seen that
'historiography' was concentrated between 2010-2012, 'history teaching' and 'teaching
history' were concentrated in 2012, 'history’, 'social studies', 'education’ and 'curriculum’
were concentrated in 2014. In addition, 'Tiirkiye', 'history textbooks', and 'textbooks' were
the most preferred keywords between 2014 and 2016, ‘history education' and
"‘postmodernism' in 2016, 'national identity' between 2016-2018, and 'oral history' between
2018-2020. One of the striking points among these data is that 'oral history' is a topic that
has been studied much more than other topics in recent years. In this sense, it is seen that
the three topics that have become prominent over time after 2018 are 'oral history’,
'textbooks', and 'postmodernism'. In other words, these topics appear to be the hottest in the
research field. According to the density of the dots in the indicator in the graph, i.e. the
density of the relevant keywords in the articles, it is seen that the density of the topic of
'historiography' is more limited and that it is not visible in the following years.

Figure 3
Trend Topics Analysis Based on the Author’s Keywords in Biblioshiny
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Influential Aspects of History Education Research in Tiirkiye

Core journals. The highest number of publications in history education research in
Tiirkiye are listed in Table 2. Milli Egitim journal published by the coordination of the
Ministry of Education of Tiirkiye has the most published articles in the field with 16
documents. Milli Egitim (National Education) is followed by sources like Tarih ve Kiiltiir
Aragtirmalar1 Dergisi (Journal of History Culture and Art Research), Egitim ve Bilim
(Education and Science), Kuram ve Uygulamada Egitim Bilimleri (Educational Sciences in
Theory and Application). In Table 3, a journal listing based on Bradford’s Law analysis
performed in R-Studio is also displayed.

Table 2

Journals That Mostly Publish Articles on History Education Research in Tiirkiye
Journals Articles
Milli Egitim / National Education 16
Tarih ve Kiiltiir Arastirmalar1 Dergisi / Journal of History Culture and 8
Art Research
Egitim ve Bilim / Education and Science 7
Kuram ve Uygulamada Egitim Bilimleri / Educational Sciences in 6
Theory and Application
Eurasian Journal of Educational Research 4
Selguk Universitesi Tiirkiyat Arastirmalar1 Dergisi / Selcuk University 4
Journal of Studies in Turcology
Bilig 3
CTAD-Cumbhuriyet Tarihi Arastirmalar1 / Research in History of 3
Republic
Hacettepe Universitesi Egitim Fakiiltesi Dergisi / Hacettepe 3
University Journal of Education
Pamukkale Universitesi Egitim Fakiiltesi Dergisi / Pamukkale 3

University Journal of Education

Bradford’s Law analysis calculates the publication frequencies of the documents
published in the research field (Garfield, 1980). In the analysis, three zones were identified
from the highest to the lowest frequencies. In the first zone, there are six journals which are
listed in Table 3. Milli Egitim (National Education) is again the top journal that also
published more frequently on history education research in Tiirkiye. Tarih ve Kiiltiir
Arastirmalar1 Dergisi (Journal of History, Culture and Art Research), Egitim ve Bilim
(Education and Science), and Kuram ve Uygulamada Egitim Bilimleri (Educational Sciences

in Theory and Application) were found to be the successor journals after Milli Egitim.
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Table 3

Journal Ranking According to Bradford’s Law in History Education Research in Tiirkiye

Journals Rank Frequency Zone
Milli Egitim / National Education 1 16 Zone 1
Tarih ve Kiiltiir Arastirmalar: Dergisi / Journal of 2 8 Zone 1
History Culture and Art Research

Egitim ve Bilim / Education and Science 3 7 Zone 1
Kuram ve Uygulamada Egitim Bilimleri / 4 6 Zone 1

Educational Sciences in Theory and Application
Eurasian Journal of Educational Research 5 4 Zone 1

N
B~

Selcuk Universitesi Tiirkiyat Arastirmalar: Dergisi / Zone 1

Selcuk University Journal of Studies in Turcology

Core authors. The most productive and influential authors in history education
research in Tiirkiye are listed in Table 4. The list was generated by the “Author’s Local
Impact’ function of Biblioshiny. In each row of the table, the g-index, m-index, total citation
numbers received by the authors (TC), number of publications (NP), and the start year of
the publications are given. In general, the authors have low and close h-indices. Yilmaz and
Oztiirk are prominent authors in total number of citations their publications received.

Table 4

Top Ten Authors in History Education Research in Tiirkiye
Authors h-index g-index m-index TC NP PY-start
Oztiirk, 1. H. 2 2 0.154 30 2 2011
Sar, E. 2 2 0.143 7 2 2010
Yilmaz, K. 2 4 0.125 36 4 2008
Akbaba, B. 1 2 0.067 4 3 2009
Akgali, A. 1 1 0.111 1 1 2015
Altekin, S. 1 2 0.067 5 2 2009
Alabas, R. 1 1 0.067 2 1 2009
AltiKulag, A. 1 1 0.111 1 1 2015
Aslan, E. 1 1 0.083 2 1 2012
Ay, Z. 1 1 0.111 1 1 2015

Most influential documents. The most influential documents in history education
research in Tiirkiye can be determined by the citation scores of the documents. There are
two ways to calculate the citation score: the global citation score (GCS) measures the total
number of citations a document receives from all publications in the databases, while the
local citation score (LCS) counts the citations made by publications within the scope of
history education research in Tiirkiye. The documents in the analysis were found to have
zero LCS. This is because the research area is relatively new, and the authors have not cited
each other’s research. Therefore, based on the GCS of the documents the most influential

ten documents are listed in Table 4. These documents are considered influential not only for
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history education research in Tiirkiye but also for educational and related research in

general.

The most globally cited document in the research field is “Social Studies Teachers'
Conceptions of History: Calling on Historiography” (Yilmaz, 2008). The article is authored
by Kaya Yilmaz who is also one of the most influential authors in the research field. Yilmaz
(2010) also authored another article titled “Postmodernism and its challenge to the
discipline of history: Implications for history education” which also has received citations
from other researchers. The second most cited document in the list is titled “Curriculum
reform and teacher autonomy in Tiirkiye: The case of the history teaching” which is
authored by Ibrahim Hakki Oztiirk (2011). Oztiirk authored another article about ‘teacher
autonomy’ in 2012 that received a citation from other researchers which is titled “Teachers
Role and Autonomy in Instructional Planning: The Case of Secondary School History
Teachers with Regard to the Preparation and Implementation of Annual Instructional
Plans”. Both articles contributed to Oztiirk as the most influential author in the research
field (see Table 4).

The third most cited document is authored by Mehmet Suat Bal (2012) which is titled
“Determining Preservice History Teachers Self-Assessment Levels with Regard to their
Technological Pedagogical Content Knowledge (TPCK)”. The study aims to assess the
technological pedagogical content knowledge (TPCK) of preservice history teachers. The
author found out that the participants perceived themselves as lacking in technological
knowledge.

There is also another subject of study in history education research in Tiirkiye which
is related to international relations and diplomacy. These subjects are covered by several
articles that also received citations from other studies. Articles titled “Seeking to Transform
the Perceptions of Intercommunal Relations: The Turkish-Cypriot Case (2004-2009)” by
Yiice Vural (2003), “A challenging educational reform: politics of history textbook revision
in North Cyprus” by Dilek Latif (2019), and “History Identity and Foreign Policy: Ottoman
Turkish Image in the Current History Textbooks of the Russian Federation” by Evren Balta
and Seving Demir (2016) reflect this concern.

Table 5
Globally Most Cited Ten Documents in History Education Research in Tiirkiye
Global
Document Title Author(s) Source Publication  Citation
Year Score
(GCS)
Social Studies Teachers' Kaya The Journal of 2008 27
Conceptions of History: Calling Yilmaz Educational
on Historiography Research
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Curriculum Reform and fbrahim International 2011 22
Teacher Autonomy in Tiirkiye: Hakki Journal of
The Case of the History Oztiirk Instruction
Teaching
Determining Preservice History Mehmet Energy Education 2012 13
Teachers Self-Assessment Suat Bal Science and
Levels with Regard to their Technology Part B:
Technological Pedagogical Social and
Content Knowledge (TPCK) Educational Studies
Seeking to Transform the Yiice Vural Nationalism and 2003 9
Perceptions of Intercommunal Ethnic Politics
Relations: The Turkish-Cypriot
Case (2004-2009)
The Invisibility Of Turks Of Esma Journal of Black 2012 9
African Origin And The Durugoniil Studies
Construction Of Turkish
Cultural Identity: The Need for
a New Historiography
Teachers Role and Autonomy Ibrahim Kuram ve 2012 8
in Instructional Planning: The Hakki Uygulamada
Case of Secondary School Ozturk Egitim Bilimleri
History Teachers with Regard
to the Preparation and
Implementation of Annual
Instructional Plans
Postmodernism and its Kaya Educational 2010 8
Challenge to the Discipline of Yilmaz Philosophy and
History: Implications for Theory
History Education
A Challenging Educational Dilek Latif ~Compare: A Journal 2019 6
Reform: Politics of History of Comparative and
Textbook Revision in North International
Cyprus Education
History Identity and Foreign Evren Balta, Bilig 2016 6
Policy: Ottoman Turkish Image Seving
in the Current History Demir,
Textbooks of the Russian
Federation
Visual Thinking in Teaching Giilgin Education 3-13, 2010 5
History: Reading the Visual Dilek International
Thinking Skills of 12 Year-old Journal of Primary,
Pupils in Istanbul. Elementary, and
Early Years
Education
Hig 248
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Most relevant affiliations. Table 6 displays the distribution of history education
research in Tiirkiye by universities or affiliations. According to the number of publications,
Gazi University has the highest number of publications with 22 documents. Marmara
University ranks second with 21 publications. Near East University ranks third place with
15 documents. There are eight universities with the same number of publications of four
listed in the table.

Table 6

Most Relevant Affiliations in History Education Research in Tiirkiye

Affiliation Articles
Gazi University 22
Marmara University 21
Near East University

Selguk University

Istanbul University

Istanbul University Cerrahpasa
Karadeniz Technical University
Abant Izzet Baysal University
Ahi Evran University

Anadolu University

Atatiirk University

Dokuz Eyliil University

Eastern Mediterranean University

—_
Q1

Trabzon University
Usak University

B B = s s R e 01 U1 oo

Most frequent words. The most frequently used words in history education studies
are shown in Table 7 which consists of three parts: Author's Keywords, Abstract, and Titles.
The most frequently used word in the Author's Keywords, Abstract, and Titles is “History
education’. 'History teaching' is the second most frequently used word in the three
categories. While 'history’, which is among the most frequently used words, ranks third in
Author's Keywords, 'social studies' is the third most frequently used keyword in Abstract
and Titles. It is observed that the words used in the Author's Keywords, Abstract, and Titles
are not ranked in the first two places according to their frequency. However, different words
such as 'teacher candidates', 'history lessons', history teachers', history courses', and 'social
sciences' were preferred in the Abstract section but not in the Author's Keywords, while in
the Titles section, the keyword 'school students' was used in contrast to the Author's
Keywords and Abstract sections. In general, it is seen that the authors use more general
keywords related to the field in the Author's Keywords section, while in the Abstracts and
Titles sections, they use more specific words according to the topics they address.
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Table 7

Most Frequent Words Used in History Education Research in Tiirkiye
Author’s Keyword Abstracts Titles
Words f Words f Words Occurrences
History Education 40 History Education 76 History Education 23
History Teaching 26 History Teaching 59 History Teaching 17
History 20 Social Studies 53 Social Studies 16
Education 10 History Textbooks 44 History Textbooks 10
Social Studies 10 History Teachers 36 Teaching History 9
Tirkiye 9 Teacher Candidates 28 History Teachers 6
Historiography 7 Oral History 21 Teacher Candidates 6
History Textbooks 7 History Lessons 19 School Students 5
Oral History 5 Social Sciences 17 History Lessons 4
Teaching 5 History Courses 16 Oral History 4

Conceptual Framework

Thematic map. Thematic maps in bibliometric analysis analyze the importance and
development of research themes based on density and centrality. The centrality measure
shows the correlation among different topics, indicating their importance. The density
measure reflects the number of publications for each theme over time. Thematic maps have
four quadrants representing different meanings, such as emerging or declining themes,
basic themes, isolated themes, and essential and developed themes.

In the analysis, two decades of thematic evolution of the history education research
in Tiirkiye has been executed in Biblioshiny. To visualize the evolution of the themes of the
research field, the midpoint of the interval of 2000-2023, i.e. the year 2011, was set as the cut
point. Figures 4 and 5 below illustrate the corresponding time slices of the thematic map in
history education research in Tiirkiye. Figure 4 exhibits the years between 2000 and 2011,
and Figure 5 exhibits the years between 2012 and 2023. In total 500 top keywords were used
in the analysis. In Biblioshiny the themes shown in the clusters are set to the minimum
frequency of 5 and the number of representative labels in each theme is set to 8 to cover
almost all the themes.

Both thematic maps have four quadrants each indicating different levels of
importance and development for the theme under study. Themes in the lower left quadrant
are emerging or declining, while the lower right quadrant represents basic themes that have
been extensively studied in the past. The upper left quadrant contains highly developed
themes but with low centrality, suggesting isolation. Lastly, the upper right quadrant
represents essential and developed themes, known as motor themes (Ahmi, 2021).

In the basic themes quadrant of Figure 4, themes related to history education, history
teaching, and history such as social studies, Tiirkiye, curriculum, teacher autonomy,
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historiography, and social studies education were observed. These themes continued to be
studied in the second time interval. However, themes like textbooks, oral history,
postmodernism, content analysis, and historiography were observed to gain centrality in
that duration. Museum education as seen in Figure 5, became a motor theme for the research
field. Research related to national identity has also appeared to be an emerging field in the
second time slice, as shown in Figure 5. In the last decade, there has been no certified basic
theme in history education research in Tiirkiye which proves that the research field is open
to development.

In the first decade, the theme of historical thinking constituted a special field of study,
whereas, in the last decade, it was replaced by studies on history lessons and history
textbooks. Especially in the last decade, it is seen that studies on the theme of national
identity are among the emerging topics, and the themes of history teaching, academic
achievement, and teacher candidates stand out in terms of density and centrality. In
addition, the themes of social studies teaching, and curriculum also have a central position.
When the international literature is examined, it is observed that the most widely studied
areas such as textbooks, curriculum, museum education, and oral history have also started
to be studied in Tiirkiye in the last decade.

Figure 4
Thematic Map for the Years 2000 to 2011
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Figure 5
Thematic Map for the Years 2012 to 2023
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Co-occurrence network. Figure 6 illustrates the frequency of occurrence of the most
frequently used keywords in the studies, the number of links to other keywords, and the
strength of these links. In this analysis, the most frequently used keywords appear to be
'history education’, 'history teaching', and 'history' respectively.

It is seen that a cluster consisting of various keywords is formed around the keyword
'history education'. Keywords such as 'social studies education’, history textbook', "Turkish
history', 'teacher candidates’, ‘history lessons', ‘history textbooks', 'oral history’,
historiography’, and 'postmodernism' are clustered around the keyword 'history education'.
The relation between these keywords and history teaching is structured within the
framework of teaching methods and tools. It is seen that studies on history courses, and
history textbooks, which are among the basic tools of history teaching, and studies on pre-
service teachers as individuals who carry out teaching are included within the framework
of this subject. Studies on 'postmodernism' and 'oral history', which have come to the fore
in recent years in terms of the diversification of history education and the development of
new methods, are included in this cluster.

The keyword 'history teaching’, which is directly related to history education, is
clustered with words related to teaching such as 'teaching', 'academic achievement’, and
'teacher autonomy'. These words also appear to be related to the words 'social studies' and

'curriculum’.

The keywords 'metaphor’, 'qualitative research’, 'ancient’, 'education of history’,
ideology’, and 'education’' cluster around the keyword 'history’, which has a strong
association with history education. It can be said that these keywords point to more general
and methodological studies on history. The keywords 'modernization’, 'textbooks',
nationalism', and 'Tiirkiye' form a narrower cluster. It is noticeable that these words reflect
the debates about history teaching in Tiirkiye and the Republican period.
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Figure 6

Co-Occurrence Network of Author’s Keywords in History Education Research in Tiirkiye
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Conclusion

The current state of history education research in Tiirkiye was analyzed based on the
data obtained from the sources indexed in the WOS and Scopus databases. One of the
important issues that stand out from the analysis is that since 2006, history education studies
in Turkiye have become more visible in the relevant databases. The annual increase rate of
the studies was determined as 8.49 percent. The total number of studies accessed is 127.
Among these, research articles are the most common with a total of 104 articles. The average
number of citations received by the studies is 1,638, which is quite low. The main reason for
this could be the lack of scientific cooperation between the researchers in the field, the
relative recentness of the publications, and the fact that the authors are not aware of each

other's work because the studies were carried out closely in time to each other.

From the analysis, it could be said that history education research in Tiirkiye is
mostly conducted in Turkish journals and by Turkish authors. It is observed that the
journals of National Education, Journal of History and Culture Research, Education and
Science, and Educational Sciences in Theory and Practice are in the leading positions in this
regard. On the other hand, there are studies in international journals such as A Journal of
Comparative and International Education, Journal of Educational Research, Nationalism
and Ethnic Politics, International Journal of Instruction, and at various international
conferences by Turkish authors. There is no particular author who stands out based on
authors. Based on universities, it was observed that the studies were conducted by

academicians working in universities in Tiirkiye.

Gomez-Carrasco's (2022) bibliometric study of history education research on an
international scale overlap with some of the most used keywords in this study conducted
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in the Turkish context. Keywords such as 'history education’, 'history teaching', 'history
textbook', 'history curriculum’, 'oral history', and 'national identity' are found in both
contexts. However, in the comparison, it was observed that epistemic concepts such as
'historical consciousness', 'historical thinking', 'collective memory', and 'didactic of history"
were not found in the Turkish studies in WoS and Scopus databases.

The bibliometric analysis indicates that national studies on 'historical consciousness'
have attracted increasing interest in history education studies in Tiirkiye, especially in WOS
and Scopus databases. However, there are still uncertainties about the definition and scope
of this concept in Tiirkiye and discussions on how to acquire this concept (Hasdemir &
Elban, 2023). The quality of history education has critical importance in creating correct
historical awareness. Therefore, the application of innovative teaching techniques
supported by visual materials and excursions, in which students are active, will make
history education more functional in raising historical consciousness.

History lessons in schools alone are not sufficient for raising historical awareness. For
this, individuals need to acquire 'historical literacy' and 'historical thinking' skills (Hasdemir
& Elban, 2023). In addition, a multidisciplinary approach is needed in the construction of
historical awareness. Therefore, courses such as literature, Turkish, geography,
mathematics, art, etc. can be utilized to support the construction of historical awareness.
However, it is observed that the studies on historical consciousness in Tiirkiye remain on a
national scale and are insufficient in international databases such as WoS and Scopus.

In the study by Hayta et al. (2020) on history education graduate theses in Tiirkiye, it
was observed that thesis studies in Tiirkiye generally have issues such as using different
methods and materials and adopting new solution-oriented approaches. In line with this, it
is observed that new approaches within the framework of teaching methods such as 'oral
history' and 'museum education' have started to be studied in history education studies
originating from Tiirkiye indexed in international databases such as WOS and Scopus. It is
possible to observe this in both trend topic analysis and co-occurrence network analysis.

All in all, it is seen that there is a limited number of history education studies in
Tiirkiye in the relevant databases. Based on keyword and co-occurrence analysis, it can be
said that more specialized and detailed studies on history education are missing in WoS and
Scopus databases. It is possible to state that the academic studies indexed in databases that
are considered more qualified in history education are not sufficient, but it is possible to
claim that it has been in an increasing trend in recent years. In addition, in recent years, the
academic production criteria set by the institutions responsible for higher education and
universities in Tiirkiye to increase the quality of scientific studies have led researchers to
publish in journals indexed in WOS and Scopus. This is evidence that history education
studies originating from Tiirkiye will increase in the upcoming years.

Conflict of Interest Statement: The author declares that there is no conflict of interest.
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Oz

Bu calisma, Tiirkiye'deki tarih egitimi arastirmalarinin bibliyometrik bir analizini ortaya koymay1
amaglamaktadir. Analizde 2000-2023 yillar1 arasinda Web of Science ve Scopus veri tabanlarinda
indekslenen 70 kaynaktan toplam 127 dokiiman kullanmilmistir. Analiz, donemsel siireg, mevcut
durum ve gelecekteki yonelimlere iligskin genis ve derinlemesine bir bilgi saglayarak arastirmanin
dinamiklerini belirlemek suretiyle Tiirkiye'deki tarih egitimi arastirmalarinin bir incelemesini
sunmaktadir. 2006 yilindan bu yana Tiirkiye'deki tarih egitimi ¢alismalari ilgili veri tabanlarinda
daha goriiniir hale gelmistir. Calismalarin yillik artis oran1 yiizde 8,49 olarak tespit edilmistir.
Erisilen 127 dokiiman arasinda arastirma makaleleri toplam 104 makale ile en yaygin olanidir.
Analizden, Tiirkiye'deki tarih egitimi arastirmalarinin ¢ogunlukla Tiirkiye kaynakli dergilerde ve
Tiirk yazarlar tarafindan yiriitilldiigii soylenebilir. Uluslararas: tarih egitimi literatiirii ile
karsilastirlldiginda, Tiirkiye'de WOS ve Scopus veri tabanlarinda indekslenen 'tarih bilinci'
konulu calismalarin nadir oldugu goriilmiistiir. Buna ragmen, WOS ve Scopus veri tabanlarinda
indekslenen Tiirkiye kaynakl tarih egitimi ¢calismalarinda 'sozlii tarih', ‘postmodernizm’ ve ‘'miize
egitimi' gibi kavramlar cercevesinde yeni yaklagimlarin ¢alisgilmaya baglandigi goriilmektedir.
Yapilan analizde, tarih egitimi alaninda Tiirkiye kaynakli nitelikli veritabanlarindaki akademik
calismalarin yeterli olmamakla birlikte son yillarda artis egilimine girdigi gozlemlenmistir.

Anahtar Kelimeler: Tarih egitimi, Tiirkiye, egitim felsefesi, bibliometrik analiz, WOS, Scopus

JOURNA

§ ﬁfﬁsr”pnv EDUCATION 236


https://ror.org/05es91y67

Erkan BOZKURT
Giris

Bilginin derlenmesi ve nesnel boyutlarda ele alinmasi sosyal bilimler alaninda 6ne
c¢ikan konulardan biridir. Bir diger Onemli konu ise bilginin topluma ve egitim
kurumlarindaki 6grencilere aktarilma yontemleridir. Zira bilginin tiretimi kadar aktarilma
bi¢imi de 6nemlidir. Bu agidan aktarim siireci ve ortaya ¢ikan karsilikl iligkiler bilimsel
calismalara katki saglayan bir biitiinliigii de ifade etmektedir.

Temel hedefler agisindan 6nemli olan sadece bilginin toplanmasi ve tiretilmesi degil,
ayn1 zamanda Ogrencilerin edinmesi gereken tarihsel sorgulama becerilerinin
strdiirtlebilirligidir. Ciinkii tarihsel sorgulama becerilerinin stirdiiriilmesi var olan
becerilerin yani sira yeni bilimsel dogrulara ulasarak kisinin karsilasabilecegi muhtemel
problemlerin tistesinden gelebilmek konusunda beceri kazandirmaktadir. Bu baglamda,
tarih ve ogretim arasindaki iliski ve bunun gercevesi on plana ¢ikmaktadir. Tarih bizi
gecmiste meydana gelen olaylarin arkasindaki giigleri 6grenmeye motive eder. Ciinkii
kendi yasamlarimiz ve zamanimiz hakkinda bilgi saglar. Diinyada neler olup bittigini
ogrenme ihtiyaci, tarih dersinin egitim programlarina entegre edilmesinin Onemli

nedenlerinden biri olmustur (Giiven vd., 2014).

Ulkelerin farkli egitim kademelerinde &gretilecek tarih bilgisi, o iilkenin kurulusg
felsefesine, temellerine, sosyo-politik kiiltiiriine ve insa stirecine gore farklilik gosterebilir.
Bu acgidan Tiirkiye'de tarih egitiminin tarihini iki doneme ayirmak miimkiindiir: Osmanl
dénemi ve Cumhuriyet donemi (Merey, 2010). Osmanl Imparatorlugu'nda tarih
ogretiminin baglamasi ve yaygin olarak ilk ve ortadbgretim miifredatina girmesi 19. yiizyilin

ikinci yarisina rastlar (Demircioglu, 2008).

Osmanli Imparatorlugu'nun son yiizyilinda, Tiirk modernlesmesinin bir asamast
olan Tkinci Mesrutiyet doneminde, toplumsal doniisim ve degisim i¢in "okullasma" ve
egitimin onemli roliiniin farkina varilmasi, tarih derslerinin genel egitim sistemi iginde
onemli bir konuma yiikselmesine yol a¢mistir (Simsek ve Yazici, 2013). Bu yaklasim
Tirkiye Cumhuriyetinin kurulusundan giiniimiize kadar devam etmistir. 1922'den bu
yana genel tarih egitimi 'Eski Cag', 'Orta Cag', 'Yeni Cag' ve 'Yakin Cag' olarak ayrilmistir.
1930'lu yillarda ortaokul ve lise egitim kademeleri icin tarih ders kitabi hazirliklar:
baslamistir (Merey, 2010). Dénemin tarih egitimi yaklasimi, "Asyatik ve profan bir Tiirk
kavrami tizerinden biitiin medeniyetlere kaynaklik edecek kadar eski bir tarih" tanimini
ongoren ve "Tiirk Tarih Tezi" olarak adlandirilan tez etrafinda yazilan ders kitaplar1 ve bu
kitaplardaki igerik ve yaklasimin tarih dgretmenlerine kazandirilmasimi amaglayan Tiirk
Tarih Kongreleri ile sekillenmistir (Simsek ve Yazici, 2013, 5.29). 1960’1 yillardan itibaren ise
Batiya yonelen ve Tiirk Tarihini geri planda birakan tarih anlayisi elestirilmeye baslanurken
tarih programinda Tiirk tarihine yeterince dnem verilmesi konusunda daha fazla vurgu
yapilmaya baslanmistir. Daha sonra, bu elestiriler dogrultusunda Milli tarih anlayisini
barindiran konular Milli Egitim Bakanligi’'nin okul kitaplarina yansimistir. 12 Eyliil Askeri
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1980 miidahalesinden sonra Tiirk-Islam sentezi anlayist Milli Egitim Bakanhg: tarafindan
daha vurgulu bir sekilde tarih ogretim programlarinda yer almaya baglamistir. 1993
yilindan itibaren liselerde Tarih-I ve Tarih-II dersleri, 1997 yilindan itibaren ise ilkogretimde
Sosyal Bilgiler dersleri okutulmaya baslanmistir. Universitelerdeki Sosyal Bilgiler
Ogretmenhgi lisans programinda ise "Tlk Cag Tarihi ve Uygarlig1", "Orta Cag Tarihi ve
Uygarhgi", "Islamiyet Oncesi Tiirk Tarihi ve Kiiltiirii", "Osmanl Tarihi", "Cumhuriyet
Tarihi", "Arkeoloji" ve "Sanat Tarihi" gibi derslere yer verilmistir (Merey, 2010).

Cumhuriyet doneminde Tiirkiye'de cagdas diinya diizeyinde tarih egitiminin
anlami, imkanlar1 ve gercevesi dahilinde bir¢ok akademik ¢alisma yapilmistir. Tiim bunlara
ek olarak, Tiirkiye'de tarih egitimi alani tiniversitelerde bir boliim olarak kurulmus ve
bunun sonucunda tarih egitimi akademik bir zeminde tanimlanmistir (Simsek ve Yazici,
2013). Tirkiye'de 2000'li yillar tarih 6gretiminde yeni adimlarin atildig1 dénem olmustur.
2005 yilinda 'Sosyal Bilgiler Ogretim Programi' ile ilkdgretim diizeyinde, 2008 yilindan
itibaren de 'Yeni Tarih Ogretim Programi' ile lise diizeyinde planlama yapilmis ve bu
programlar gercevesinde ders kitaplar: hazirlanmistir (Giinal ve Kaya, 2012).

Bunlarin yanmi sira son on yilda tarih egitiminin nasil ve hangi yontemlerle
yapilabilecegi, tarih alanina ve ogrencilere katkilar1 konusunda farkli yaklagimlar ortaya
konmustur. Bunlardan biri de postmodernizm ve tarih ogretimi arasindaki iliskidir
(Koruroglu, 2019; Yilmaz, 2010). Yilmaz (2010), postmodernizmin sosyal bilgiler veya tarih
Ogretimi tizerindeki gesitli etkilerine yonelik farkli yaklasimlar oldugunu; bu yaklasimlarin
ogrencilerin tarih 6grenme deneyimlerini derinlestirip genisletebilecegini belirtmektedir.
Bu yaklagimlar, 6grencilerin yalnizca tarihin dogasini anlamalarina degil, ayn1 zamanda
gecmisin geligkili anlatimlariyla basa ¢tkmalarina da yardimci olma potansiyeline sahiptir.
Koruroglu da (2019) postmodern yaklasima dayali yerel tarih ve sozli tarih
uygulamalarinin 6grencilerin yaparak, yasayarak ve kalici 6grenmelerine yol acacagini
belirtmektedir. Ayrica yazar, Ogrencilerin tarihi ezbere dayali olmayan, kendi
deneyimleriyle 6grenebileceklerini ve tarih dersinden daha fazla keyif alacaklarini iddia
etmektedir.

Tiirkiye'de tarih egitimi tizerine gesitli akademik ¢alismalar bulunmaktadir. Aslan'in
(2013) galismasinda, 1923-1931 yillar1 arasindaki tarih egitimi, Tiirkiye Cumhuriyeti'nin
ilk6gretim  programlarindaki tarih programlar1 ve ilgili yaymlar {izerinden
degerlendirilmistir. Aydemir, 2012 ve 2013 yillarinda Tiirkiye'de tarih 6gretimi tizerine
yayimlanan makalelerin bibliyografyas: {izerine iki ¢alisma yapmuistir. Benzer sekilde,
Oztiirk ve Simsek (2013) Tiirkce yazilmis 478 tarih egitimi makalesinin bibliyografyasin
sunmay1 amaglamistir. Elban (2018), popiiler tarih dergilerinin tarih egitimi ve 6gretiminde
kullanilabilecegini ortaya koydugu calismasinda, 1950'1i yillarin popiiler tarih dergisi
Resimli Tarih Mecmuasi'nin 23 yayiminda tarih egitimi ve 6gretimini incelemistir. Vurgun
ve Okumus (2021), ilki 1963, sonuncusu 1978 yilinda yayimlanan Tiirk Kiltiirii dergisinde
yayimlanan tarih egitimi makalelerini belge analizi yoluyla degerlendirmeye ve temel
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tartisma alanlarini belirlemeye ¢alismiglardir. Ozalp ve Demirbas (2021), Tiirkiye'de ilkokul
diizeyinde tarih 6gretimine iligskin tez ve makaleleri degerlendirmek ve gelecege yonelik
yonelimleri belirlemek amaciyla 2002-2021 yillar: arasinda yayimlanan 46 ¢alismayi analiz
etmistir. Hasdemir ve Elban (2023) tarih bilinci, tarih egitimi ve 6gretimi ile ilgili temel

sorunlari ilgili alanyazina dayali sistematik bir analizle yanitlamay1 amaglamastir.

Makalelerin yami sira tarih egitimi alaninda yapilan lisansiistii tezleri derleyen
calismalar da 6n plana ¢itkmaktadir. C)rnegin Turan ve Aslan (2016) tarih egitimi tizerine
yapilan tezleri konu, yontem, veri toplama araglar1 gibi farkli oOlgiitler agisindan
degerlendirmeyi ve elde edilen sonuglar1 farkh iilke sonuglari ile karsilastirmay:
amaglamistir. Kaymaker (2017) ise inceledigi 368 tezden yola ¢ikarak Tiirkiye'de tarih
egitiminin yonelimine iliskin ¢ikarimlarda bulunmustur. Hayta ve Karabag (2020) 305
lisansiistii tezi inceleyerek tarih egitimi, O0gretimi ve yazimi tizerine cesitli Oneriler
gelistirirken, Adhig (2021) 1991-2018 yillar1 arasinda tarih egitimi ve Ogretimi iizerine
yapilmis 132 teze ulagmustr.

Tarih egitimi {izerine yapilan bazi sistematik calismalarin sadece Tiirkiye'de yapilan
tarih egitimi caligmalarini ele almadig goriilmektedir. Ornegin Altun ve Ata (2013)
UNESCO'nun kurulusundan 2013 yilina kadar tarih egitimi ile ilgili makale, kitap, rapor ve
belgelerden olusan toplam 264 yaymi degerlendirmeyi amaglamistir. Akcali (2022) ise
Teaching History dergisinin 2000-2022 yillar1 arasinda Ingiltere'de yayimlanan sayilarimi
analiz etmis ve bu prestijli dergi orneginden hareketle tarih egitimi alanindaki giincel
konular1 tartisarak akademik aragtirmalardaki egilimleri ortaya koymayi ve alanmn

gelisimine katki saglamay1 amacglamaistir.

Tarih egitimine iliskin uluslararas1 alanyazin incelendiginde, son yillarda bu alanda
yapilan ¢alismalarda yer alan bazi konu basliklar1 6ne ¢ikmaktadir: tarih miifredati (Ogah,
2023; Tal ve Hofman, 2021), tarih egitiminde teknoloji kullanimi (Cércoles-Charcos vd.,
2023; Jamiludin ve Darnawati, 2022;), tarihsel diisiinme veya tarih bilinci (Korber, 2021;
Nordgren, 2021; Retz, 2022; Silftver ve Myyry, 2022; Wilke vd., 2023), ilkokul, lise ve
tiniversitede tarih 6grenme veya 6gretme (Daniskova, 2023; Large ve Roman Calderon,
2021; Smith, 2022; Pan vd., 2023), tarihsel etik (Gibson vd., 2022), tarih 6gretmenleri (Parkes
vd., 2023; Wilke vd., 2022;), farkh tilkelerde tarih egitimi (Adu-Gyamfi ve Anderson, 2021;
Akanbi ve Jekayinfa, 2021; Sebbowa ve Majani, 2021), tarih hakkindaki epistemik inanglar
(Miguel-Revilla, 2022; Nitsche ve Waldis, 2022; O'Neill vd., 2022) ve tarih ders kitaplari
(Kropman vd., 2021; Webb, 2022).

Tarih egitimine iliskin bibliyometrik ¢alismalara 6rnek olarak Gomez-Carrasco ve
digerleri (2022) tarafindan kaleme alinan "A review of literature on history education: An
analysis of the conceptual, intellectual and social structure of a knowledge domain (2000-
2019)" bashkli ¢calisma 6ne ¢ikmaktadir. Bu ¢alismada 2007-2017 yillar1 arasinda Web of
Science (WOS) veri tabaninda yer alan dergilerde tarih egitimi iizerine yapilan akademik
calismalar analiz edilmis ve Emerging Sources Citation Index (ESCI) veri tabaninin bu
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calismalar tizerindeki etkisi incelenmistir (Gomez-Carrasco vd., 2022). Bozdogan ve Sonmez
(2023) ise 1975-2020 yillar1 arasinda tarih egitimi iizerine yapilan bilimsel makaleleri
bibliyometrik gostergeler acisindan analiz ettikleri kapsamli calismalarinda tarih egitimi ve
Ogretimi tizerine diinya ¢apinda bir bakis acis1 olusturmuglardar.

Tiirkiye'de tarih egitimi alaninda igerik analizi ve bibliyografya tiirti ¢alismalarin
oldugu ancak alanyazinda bibliyometrik analize yOnelik bir ¢alismanin olmadig:
goriilmistiir. Bu calismada, Tiirkge alanyazindaki makalelere iliskin bibliyometrik veri
eksikligi nedeniyle, WOS ve Scopus veri tabanlarinda yer alan Tiirkiye kaynakl tarih
egitimi caligmalarinin bibliyometrik analizi yapilmistir. Ayrica Tiirkce alanyazinda yer alan
calismalarin sonuglar1 karsilastirilarak farkliliklar1 ve benzerlikleri ortaya konularak bir

tartisma yuritilmistiir.

Gomez-Carrasco ve digerleri (2022) tarafindan yapilan ¢alismada oldugu gibi, tarih
egitiminde bibliyometrik analizin sagladig1 perspektifler, arastirmalarin yonlerini veya
eksikliklerini ortaya koymada oldukca etkilidir. Tiirkiye'deki tarih egitimi arastirmalari,
saygin uluslararas1 arastirma veri tabanlarindaki aragtirmalara dayanarak son yillarda
ylikselis egilimindedir. Dolayisiyla, Tiirkiye gibi 6zel bir tarihsel ve siyasi baglama sahip bir
tilkedeki tarih egitimi aragtirmalarinin, tarih egitiminin yani sira sosyoloji, siyaset ve
uluslararas: iligkiler alanlarindan yerli ve yabanci arastirmacilarin ilgisini ¢ekmesi
beklenmektedir.

Bu nedenle, bu calisma bibliyometrik analiz yoluyla Tiirkiye'deki tarih egitimi
arastirmalarina bir bakis sunmayi amaclamaktadir. Calisma, WOS ve Scopus veri
tabanlarinda arastirildigr sekliyle, Tiirkiye'deki tarih egitimi arastirmalarimin mevcut
durumu, dinamikleri, alanda 6ne ¢ikan kaynaklarin, arastirmacilarin ve kurumlarin kim ya
da kimler oldugu ve alanin gelecekteki yonelimleri hakkinda genis bir genel bakis
sunmaktadir. Calismanin arastirma sorular1 asagidaki gibi tanimlanmuistir:

* Tirkiye'deki tarih egitimi konusunda uluslararasi alanyazinimin temel 6zellikleri
nelerdir?

e Akademik iiretim, ana akim dergiler ve yazarlar, egilim degisikligi, ana temalar ve
iliskiler agisindan Tiirkiye'de tarih egitimi konusunda uluslararas1 alanyazindaki
akademik egilimler nelerdir?

* Gelecekte yapilacak Tiirkiye {izerine olan tarih egitimi arastirmalari i¢in uluslararasi

alanyazindan ne gibi dersler ¢ikarilabilir?

Yontem

Bibliyometrik analiz, bir arastirma alaninin bilgi 6riinttileri, etkili yazarlar: ve 6nemli
kaynaklari, belgelerde en sik kullanilan kelimeler vb. hakkinda bilgi toplamak ve analiz

§ ﬁlsmmr EDUCATION 240

JOUR



Erkan BOZKURT

etmek igin 6ne ¢ikan bir yontemdir (Pinto vd., 2019; Zupic ve Cater, 2015). Bibliyometrik
analiz, bir arastirma alanindaki popiiler konular1 belirlemek ve gelecek vaat eden arastirma
yonlerini tahmin etmek i¢in de yararh bir yontemdir. Bu ¢alisma, uluslararas: veritabanlar:
olan WOS ve Scopus'ta taranan Tiirkiye iizerine olan tarih egitimi arastirmalarinin

bibliyometrik bilgilerini analiz etmeyi amaglamaktadar.

Analizde, bibliyometrik bilgilere ulasmak i¢in Clarivate Analytics'in WOS veri tabar
ve Elsevier'in Scopus veri taban1 kullanilmistir. WOS veri tabaninda, arama sorgusunun
konu alani igin "History Education”, "Teaching History", "History Teaching", "Learning
History" ve "History Learning" terimleri, aralarinda bir OR operatorii olacak sekilde (yani
TS=("History Education" or "Teaching History" or "History Teaching" or "Learning History"
or "History Learning") ve Countries/Regions=TURKiYE veya TURKIYE inceltme kriteri ile
yazilmistir. Haziran 2023'te yapilan ve yaym yapilan tiim zamanlar1 igeren cevrimigi

aramada 107 belge bulunmustur.

Scopus veri tabaninda, "Makale Baslig:, Ozet, Anahtar Kelimeler" alanlarina "History
Education”, "Teaching History", "History Teaching", "Learning History" ve "History
Learning" terimleri, aralarinda bir OR operatorii olacak sekilde (yani TITLE-ABS-KEY
("History Education" OR "Teaching History" OR "History Teaching" OR "Learning History"
OR '"History Learning") ve Ulke/Bolge sinirlamasi Tiirkiye olacak sekilde yazilmistir.
Haziran 2023'te yapilan ¢evrimici aramada 103 dokiiman bulunmustur.

Her iki veri tabanindan elde edilen arama sonuglari, R yaziliminda gelistirilen bir
yazilim rutini ile birlegtirilerek miikerrer dokiimanlar birlestirilmistir. Iki veri tabanmnn
birlestirme islemi sonucunda 136 belge elde edilmistir. Daha sonra, makale seti "tarih
egitimi" konusu ile ilgili olmayan belgeleri elemek i¢in birer birer analiz edilmistir. Konuyla
dogrudan ilgisi olmayan belgeler makale setinden ¢ikartilmistir. Sonug olarak 127 belgenin
bibliyometrik bilgileri ¢ikarilmistir. Bibliyometrik analiz i¢in RStudio ve Biblioshiny web
uygulamasi (stirtim 4.1.2) kullanilmastir.

Calismada bibliyometrik analiz i¢in performans analizi ve bilim haritalama teknikleri
kullanilmistir. Performans analizi, arastirma triinlerinin belirli bir alana katkilarini
incelemektedir (Donthu vd., 2021). Bilim haritalama analizi ise arastirma 6geleri arasindaki
iligkilere odaklanmaktadir (Donthu vd., 2021). $Sekil 1'de hem kullanilan teknikler hem de
analiz i¢in kullanilan yazilim araglar1 gosterilmektedir. Ayrica, bu ¢alismada kullanilan

veriler kamusal olarak acik oldugu igin etik onay gerektirmemektedir.

\%’j ﬁlsmmr EDUCATION 241

JOUR



Tiirkiye'deki tarih egitimi arastirmalari: WOS ve Scopus verilerine dayanan bibliyometrik bir analiz (2000-
2023)

Sekil 1

Tiirkiye'deki Tarih Egitimi Arastirmalarinin Bibliyometrik Analiz Siireci

» Verilerin betimsel analizi

Web of Science # Yillik bilimsel Gretim
* Trend konular
107 Doktman Performans  Baslica dergiler
Analizi  Baslica yazarlar
# En sik kullanilan kelimeler
Alanyazin Mikerrerlerin Tarih Egitimi » Onde gelen kuruluslar
Taramasi Birlegtirilmesi D'smdak"e_ﬂn || Verilerin Analizi s Baslica makaleler
Elenmesi
136 Dokiiman
Scopus 127 Dokiiman Bilimsel
Haritalama * Yazarlanin anahtar
103 Dokiiman Analizi kelimelerine dayali es
goriiniim ag
* Tematik harita
Bulgular

Alanyazinin Tanimlayic1 Ozellikleri

Tiirkiye'deki tarih egitimi arastirmalarma iligkin genel bilgiler Tablo 1'de
gosterilmektedir. Yontemde aciklandig gibi, Tiirkiye'de tarih egitimi aragtirmalariyla ilgili
yayinlara ulagsmak i¢cin WOS ve Scopus veri tabanlar1 kullanilmigtir. Ulasilan en eski makale
2000 yilina aittir. Bu durum, s6z konusu veri tabanlarinda dizinlenen yayinlarin oldukga
yeni oldugunu kanitlamaktadir. Her iki veri tabaninda dizinlenen toplam 70 kaynakta 127
yayin listelenmigtir. Yaymnlarm yillik biiyiime oran1 %8,49'dur ve bu da arastirma alaninin
her yil bliytidiigtinti gostermektedir. Ayrica, yaymlarin ortalama yasi 8,56'dir ve bu da her
iki veri tabanindaki arastirmalarin baslangic doneminde oldugunun altin1 ¢izmektedir.
Belge basina diisen ortalama atif sayis1 1.638 olup c¢ok diisiiktiir. Ayrica, 127 ¢alismanin
90'iun, yani biiylik ¢ogunlugunun tek yazarli c¢alismalar oldugu goriilmektedir. Bu
bulgular, arastirma alanindaki arastirmacilar arasindaki bilimsel is birligi eksikliginin altim

cizmektedir.

Tablo 1

Tiirkiye'de Tarih Egitimi Arastirmalar: Alanyazininin Temel Ozellikleri
Tanim Sonuclar
Zaman Aralig1 2000-2023
Kaynaklar (Makaleler, Kitaplar, vs.) 70
Metinler 127
Yillik Yaym Artis Oran1% 8,49
Metinlerin Ortalama Yasi 8,56
Metin Basina Ortalama Atif Sayisi 1,638
Kullanilan Toplam Kaynaklar 1235
Metin Ttirleri

Makale 104
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Kitap Bolimii 4

Konferans makalesi 18

Inceleme yazisi 1
Makale Icerikleri

Ek Anahtar Kelimeler (ID) 66

Yazarlarin Kullandig1 Anahtar Kelimeler (DE) 360
Yazarlar

Yazar Sayisi 162

Tek Yazarli Makaledeki Yazar Sayisi 59
Yazarlar Arasi Is Birligi

Tek Yazarli makaleler 70

Makale Basinda Ortak Yazar Ortalamasi 1,55

Uluslararas: Ortak Yazarli Metin Oran1 % 3,15

Yillik bilimsel iiretim

Tiirkiye'de tarih egitimi arastirmalarinin yillik bilimsel iiretimi daginik bir gériiniim
sergilemektedir. 2006 yilindan itibaren yillik {iretim artmaya baslamistir. Yillik {iretim seyri
2010 yilindan sonra duragan bir egim gostermektedir. Yayinlarda 2023 yilina ait azalma,
2023 y1iliin ortasinda bir veri tabani taramasi yapilmasindan kaynaklanmaktadir. Alandaki
en yliksek yayin sayis1 2016 yilinda goriilmiistiir.

Sekil 2
Tiirkiye'de Tarih Egitimi Arastirmalarinin Yaillik Bilimsel Uretimi

Annual Scientific Production

Arlicles 125

g

ok}

Year

Calisma Konularinin Egilimi

Tercih edilen konularin egilim analizi agisindan $Sekil 3, yazarlar tarafindan en ¢ok
kullanilan anahtar kelimelerin tarihsel dagilimini gostermektedir. Grafikteki yatay cizgiler
belirtilen konularin yogun oldugu dénemleri gosterirken, mavi noktalar yil icerisinde ilgili
anahtar kelime ile yaymlanan makalelerin ortalama siiresini belirtmektedir. Yine grafikteki
noktalarin  biiytikligi, ilgili anahtar kelimelerin makalelerdeki yogunlugunu
gostermektedir. Bagka bir deyisle, satirdaki daha biiyiik daireler, bir sonraki yil ilgili
anahtar kelimeyi iceren daha fazla makalenin yaymlandigi anlamina gelmektedir.
'Postmodernizm' ve 'sosyal bilgiler' anahtar kelimeleri bu konuda c¢alisma yapan
arastirmacilar tarafindan en uzun stire tercih edilen anahtar kelimeler olmustur.
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Tarih 6gretiminin 2012-2018 yillar1 arasinda yaygin bir konu oldugu ve 2016 yilinda
yazarlar tarafindan daha yogun calisildig1 goriilmektedir. Yatay cizgilerle gosterilen
konular arasinda zamana yayilan ‘postmodernism' (postmodernizm), 'social studies' (sosyal
bilgiler), 'Tiirkiye' (Tiirkiye), 'curriculum' (miifredat), 'teaching history' (tarih 6gretimi) ve
'historical thinking' (tarihsel diisiinme) konularmin ana g¢alisma konularmi olusturdugu
goriliiyor. Konularin en ¢ok yogunlastigi yillara baktigimizda 'historiography’ (tarih
yazimi) konusunun 2010-2012 yillar1 arasinda, 'history teaching' (tarih 6gretimi) ve 'teaching
history'nin (tarihi 6gretmek) 2012 yilinda, 'history"' (tarih), 'social studies' (sosyal bilgiler),
'education’ (egitim) ve 'curriculum'un (miifredat) ise 2014 yilinda yogunlastig:
goriilmektedir. Ayrica 2014-2016 yillar1 arasinda 'Tiirkiye' (Tiirkiye), 'history textbooks'
(tarih ders kitaplar1) ve 'textbooks' (ders kitaplar1), 2016 yilinda 'history education' (tarih
egitimi) ve ‘postmodernism’ (postmodernizm), 2016-2018 yillar1 arasinda national identity’
(ulusal kimlik), 2018-2020 yillar1 arasinda ise 'oral history' (sozlii tarih) en ¢ok tercih edilen
anahtar kelimeler olmustur. Bu veriler arasinda dikkat ¢eken noktalardan biri, 'oral
history'nin (sozlii tarih) son yillarda diger konulara gore ¢ok daha fazla calisilan bir konu
olmasidir. Bu anlamda 2018 sonrasinda zaman iginde 6ne ¢ikan ti¢ konunun 'oral history’
(sozlii tarih), 'textbooks' (ders kitaplarl) ve 'postmodernism' (postmodernizm) oldugu
gortiliiyor. Bagka bir deyisle, bu konular arastirma alanindaki en popiiler konular olarak
one c¢ikmaktadir. Grafikteki gostergede yer alan noktalarn yogunluguna, yani
makalelerdeki ilgili anahtar kelimelerin yogunluguna gore 'tarih yazimi' konusunun

yogunlugunun daha sinirli oldugu ve ilerleyen yillarda goriiniir olmadig: goriilmektedir.
Sekil 3

Biblioshiny'de Yazarlarin Anahtar Kelimelerine Dayali Konu Egilim Analizi
Trend Topics

Eurkay -

history textbosks -

textbooks -

Term frequency

history -

@ =0
@ 30
@

Term

=ocial studies -

education -

curriculum -

teaching - -

history teaching -

teaching history -

histeriography - - - -

histarical thinking - -

2008
M
M2
M4
2086
2M8
020

E
Year

Tiirkiye'de tarih egitimi arastirmalarinin etkili yonleri

Temel dergiler. Tiirkiye'de tarih egitimi arastirmalarinda en ¢ok yayin yapan
dergiler Tablo 2'de listelenmistir. T.C. Milli Egitim Bakanlig1 koordinasyonunda yayinlanan
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Milli Egitim dergisi 16 dokiiman ile bu alanda en ¢ok makale yayinlayan dergi olmustur.

Milli Egitim'i Tarih ve Kiiltiir Arastirmalar1 Dergisi, Egitim ve Bilim, Kuram ve

Uygulamada Egitim Bilimleri gibi dergiler takip etmektedir. Tablo 3'te, R-Studio'da

gerceklestirilen Bradford Yasasi analizine dayali bir dergi listesi de gosterilmektedir.

Tablo 2

Tiirkiye'deki Tarih Egitimi Arastirmalar: Makalelerinin WOS ve Scopus Veri Tabanlarinda En Cok

Yayinlandigr Dergiler

Dergiler

Makaleler

Milli Egitim

Tarih ve Kiiltiir Arastirmalar1 Dergisi

Egitim ve Bilim

Kuram ve Uygulamada Egitim Bilimleri

Eurasian Journal of Educational Research

Selguk Universitesi Tiirkiyat Aragtirmalar1 Dergisi
Bilig

CTAD-Cumbhuriyet Tarihi Arastirmalar:
Hacettepe Universitesi Egitim Fakiiltesi Dergisi
Pamukkale Universitesi Egitim Fakiiltesi Dergisi

W W W RN 5

|68}

Bradford Yasasi analizi, arastirma alaninda yayinlanan belgelerin yayin sikliklarini

hesaplamaktadir (Garfield, 1980). Analizde, en yiiksek yaymn sikliindan en diisiik yaymn

sikhigma dogru ii¢ bolge belirlenmistir. ik bélgede Tablo 3'te listelenen alt1 dergi yer

almaktadir. Tiirkiye'de tarih egitimi arastirmalarina en sik yer veren dergilerin basinda yine

Milli Egitim gelmektedir. Tarih ve Kiiltiir Aragtirmalar1 Dergisi, Egitim ve Bilim ve Kuram

ve Uygulamada Egitim Bilimleri dergileri Milli Egitim'in ardindan gelen dergiler olarak

tespit edilmistir.
Tablo 3

Bradford Yasasina Gére Tiirkiye'de Tarih Egitimi Arastirmalarina Iliskin Yayinlarm Yer Aldig:

Dergilerin Siralamas:

Dergiler Siralama  Frekans Bolge
Milli Egitim 1 16 Bolge 1
Tarih ve Kiiltiir Arastirmalar1 Dergisi 2 8 Bolge 1
Egitim ve Bilim 3 7 Bolge 1
Kuram ve Uygulamada Egitim Bilimleri 4 6 Bolge 1
Eurasian Journal of Educational Research 5 4 Bolge 1
Selcuk Universitesi Tiirkiyat Aragtirmalari Dergisi 7 4 Bolge 1

Temel yazarlar. Tiirkiye'deki tarih egitimi arastirmalarinda en tiretken ve etkili

yazarlar Tablo 4'te listelenmistir. Liste Biblioshiny'nin 'Yazarin Yerel Etkisi' fonksiyonu ile

olusturulmustur. Tablonun her satirinda g-endeksi, m-endeksi, yazarlarin aldig: toplam atif

say1st (TA), yayin sayist (YS) ve yaymlarin baslangi¢ yili verilmistir. Genel olarak yazarlar

TURKI
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diisiik ve birbirine yakin h-indekslerine sahiptir. Yilmaz ve Oztiirk, yaymlarimn aldig

toplam atif sayisinda 6ne ¢ikan yazarlardar.

Tablo 4

Tiirkiye'de Tarih Egitimi Arastirmalarinda Ilk On Yazar
Yazarlar h- g-endeksi m TA YS BY

endeksi endeksi

Oztiirk, 1. H. 2 2 0,154 30 2 2011
Sar, E. 2 2 0,143 7 2 2010
Yilmaz, K. 2 4 0,125 36 4 2008
Akbaba, B. 1 2 0,067 4 3 2009
Akgali, A 1 1 0,111 1 1 2015
Altekin, S. 1 2 0,067 5 2 2009
Alabas, R 1 1 0,067 2 1 2009
AltiKulag, A. 1 1 0,111 1 1 2015
Aslan, E. 1 1 0,083 2 1 2012
Ay, Z 1 1 0,111 1 1 2015

En etkili makaleler. Tiirkiye'de tarih egitimi arastirmalarinda en etkili makaleler,
makalelerin atif puanlarina gore belirlenebilir. Atif puanini hesaplamanin iki yolu vardir.
Genel atif sayis1 (GAS) bir belgenin veri tabanlarindaki tiim yaymlardan aldig: toplam atif
sayisin1 belirtirken, yerel atif sayisi (YAS) Tiirkiye'deki tarih egitimi arastirmalar:
kapsamindaki yaymnlar tarafindan yapilan atiflar1 belirtir. Analizde yer alan belgelerin
YAS'1n sifir oldugu goriilmiistiir. Bunun nedeni, arastirma alaninin gorece yeni olmasi ve
yazarlarin birbirlerinin aragtirmalarma atif yapmamis olmalaridir. Bu nedenle, makalelerin
GAS’a gore en etkili on makale Tablo 4'te listelenmistir. Bu makaleler sadece Tiirkiye'deki
tarih egitimi arastirmalari icin degil, ayn1 zamanda genel olarak egitim ve ilgili arastirmalar
icin de etkili kabul edilmektedir.

Arastirma alaninda genel olarak en ¢ok atif alan makale "Social studies teachers'
conceptions of history: Calling on historiography" (Yilmaz, 2008) baslikli makaledir.
Makale, ayni zamanda arastirma alanindaki en etkili yazarlardan biri olan Yilmaz
tarafindan kaleme alinmistir. Yilmaz'in (2010) ayrica "Postmodernism and its challenge to
the discipline of history: Implications for history education" baslikli bir makalesi daha
vardir ve bu makale de diger arastirmacilar tarafindan atif almistir. Listede en ¢ok atif alan
ikinci belge ise Oztiirk (2011) tarafindan yazilan "Curriculum reform and teacher autonomy
in Tiirkiye: The case of the history teaching" baglikli makaledir. Oztiirk, 2012 yilinda 'teacher
autonomy' konusunda bagka arastirmacilar tarafindan da atif alan "Teachers role and
autonomy in instructional planning: The case of secondary school history teachers with
regard to the preparation and implementation of annual instructional plans" baglikli bir
makale yayimlamistir. Her iki makale de Oztiirk'iin arastirma alaninda en etkili yazar
olmasina katkida bulunmustur (bkz. Tablo 4).
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En ¢ok atif alan ticlincti makale Bal (2012) tarafindan kaleme alinan "Determining
preservice history teachers self-assessment levels with regard to their technological
pedagogical content knowledge (TPCK)" baslikli ¢alismadir. Calisma, tarih 6gretmen
adaylarinin teknolojik pedagojik alan bilgilerini (TPCK) degerlendirmeyi amaclamaktadr.
Yazar, katilimailarin kendilerini teknolojik bilgi konusunda eksik olarak algiladiklarimi
ortaya ¢ikarmustir.

Tiirkiye'deki tarih egitimi arastirmalarinda uluslararasi iligkiler ve diplomasi ile ilgili
bir baska ¢alisma konusu daha vardir. Bu konular, diger ¢alismalardan da atif alan birkag
makalede ele almmustir. Vuralin (2003) "Seeking to transform the perceptions of
intercommunal relations: The Turkish-Cypriot case (2004-2009)", Latifin (2019) "A
challenging educational reform: politics of history textbook revision in North Cyprus" ve
Balta ve Demir'in (2016) "History identity and foreign policy: Ottoman Turkish image in the
current history textbooks of the Russian Federation" baghkli calismalar1 bu ilgiyi

yansitmaktadir.
Tablo 5
Tiirkiye'deki Tarih Egitimi Arastirmalarinda Diinyada En Cok Atif Alan On Makale
Genel
y ) Yayin Atif
Makale Baslig1 Yazar(lar) Dergi
Yili Sayis1
(GAS)
Social studies teachers' conceptions ~ Kaya Yilmaz The Journal of 2008 27
of history: Calling on historiography Educational Research
Curriculum Reform and teacher [brahim International Journal 2011 22
autonomy in Tiirkiye: The case of Hakki of Instruction
the history teaching Oztiirk
Determining preservice history Mehmet Energy Education 2012 13
teachers self-assessment levels with Suat Bal Science and
regard to their technological Technology Part B:
pedagogical content knowledge Social and
(TPCK) Educational Studies
Seeking to transform the perceptions  Yiice Vural Nationalism and 2003 9
of intercommunal relations: The Ethnic Politics
Turkish-Cypriot case (2004-2009)
The invisibility of Turks of african Esma Journal of Black 2012 9
origin and the construction of Durugoniil Studies
Turkish cultural identity: The need
for a new historiography
Teachers role and autonomy in Ibrahim Kuram ve 2012 8
instructional planning: The case of Hakki Uygulamada Egitim
secondary school history teachers Ozturk Bilimleri
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with regard to the preparation and
implementation of annual
instructional plans

Postmodernism and its challenge to
the discipline of history:
Implications for history education

A challenging educational reform:
Politics of history textbook revision
in North Cyprus

History identity and foreign policy:
Ottoman Turkish image in the
current history textbooks of the
Russian Federation

Visual thinking in teaching history:
Reading the visual thinking skills of
12 year-old pupils in Istanbul.

Kaya Yilmaz

Dilek Latif

Evren Balta,
Seving

Demir,

Giilgin Dilek

Educational
Philosophy and
Theory
Compare: A Journal
of Comparative and
International

Education

Bilig

Education 3-13,
International Journal
of Primary,

Elementary and Early

Years Education

2010

2019

2016

2010

Onde gelen kuruluslar.

Tablo 6, Tiirkiye'deki tarih egitimi aragtirmalarmin

tiniversitelere veya bagl kuruluslara gore dagilimimi gostermektedir. Yayin sayisina gore

Gazi Universitesi 22 dokiiman ile en fazla yayina sahip tiniversitedir. Marmara Universitesi

21 yayinla ikinci sirada yer almaktadir. Yakin Dogu Universitesi 15 belge ile iciincii sirada

yer almaktadir. Tabloda listelenen dort tiniversite ile ayni sayida yayina sahip sekiz

universite bulunmaktadir.

Tablo 6

Tiirkiye'deki Tarih Egitimi Arastirmalarinda En 11gili Kuruluglar

Kurulus

Makale Sayis1

Gazi Universitesi

Marmara Universitesi
Yakin Dogu Universitesi
Selcuk Universitesi
Istanbul Universitesi

)
= [

TURK

Istanbul Universitesi Cerrahpasa
Karadeniz Teknik Universitesi
Abant Izzet Baysal Universitesi
Ahi Evran Universitesi

Anadolu Universitesi

Atatiirk Universitesi

Dokuz Eyliil Universitesi

Dogu Akdeniz Universitesi
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Trabzon Universitesi 4
Usak Universitesi 4

En sik kullanilan kelimeler. Tarih egitimi ¢calismalarinda en sik kullanilan kelimeler
ti¢ boliimden olusan Tablo 7'de gosterilmistir: Yazarlarin Anahtar Kelimeleri, Ozet ve
Basliklar. Yazarlarin Anahtar Kelimeleri, Ozet ve Basliklarda en sik kullanilan kelime
'history education’ (tarih egitimi) olarak bulgulanmustir. 'History teaching' (tarih 6gretimi)
ise li¢ kategoride de en sik kullanilan ikinci kelimedir. En sik kullanilan kelimeler arasinda
yer alan 'history' (tarih) Yazarlarin Anahtar Kelimelerinde tigiincii sirada yer alirken, 'social
studies' (sosyal bilgiler) Ozet ve Basliklarda en sik kullanilan iiciincii anahtar kelimedir.
'Teacher candidates' (6gretmen adaylar1), 'history lessons' veya ‘history courses’ (tarih
dersleri), history teachers' (tarih 6gretmenleri), 'social sciences' (sosyal bilimler) gibi farkl
kelimelerin Abstract boliimiinde tercih edildigi ancak Yazarlarin Anahtar Kelimelerinde
tercih edilmedigi, Bagliklar boliimiinde ise Yazarlarin Anahtar Kelimelerinden ve Ozet
boliimiinden farkl olarak 'school students' anahtar kelimesinin kullanildig1 goriilmektedir.
Genel olarak, yazarlarin Yazarlarin Anahtar Kelimeleri boliimiinde alanla ilgili daha genel
anahtar kelimeler kullandiklari, Ozet ve Baglik béliimlerinde ise ele aldiklar1 konulara gére
daha 0zel kelimeler kullandiklar1 goriilmektedir.

Tablo 7

Tiirkiye'de Tarih Egitimi Arastirmalarinda En Stk Kullamilan Kelimeler
Yazarlarin Anahtar Kelimeleri Ozler Basliklar

Kelimeler Frekans Kelimeler Frekans Kelimeler Frekans

History Education 40 History Education 76 History Education 23
History Teaching 26 History Teaching 59 History Teaching 17
History 20 Social Studies 53 Social Studies 16
Education 10 History Textbooks 44 History Textbooks 10
Social Studies 10 History Teachers 36 Teaching History 9
Tiirkiye 9 Teacher Candidates 28 History Teachers 6
Historiography 7 Oral History 21 Teacher Candidates 6
History Textbooks 7 History Lessons 19 School Students 5
Oral History 5 Social Sciences 17 History Lessons 4
Teaching 5 History Courses 16 Oral History 4

Kavramsal Cerceve

Tematik harita. Bibliyometrik analizdeki tematik haritalar, yogunluk ve merkezilige
dayal1 olarak arastirma temalarinin 6nemini ve gelisimini analiz etmektedir. Merkezilik
olctitii, farkli konular arasindaki iliskiyi gostererek onemlerini belirtir. Yogunluk 6l¢iisii ise

zaman i¢inde her bir tema i¢in yapilan yayin sayisini yansitir. Tematik haritalar, yeni ortaya
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¢ikan veya azalan temalar, temel temalar, izole temalar ve temel ve gelismis temalar gibi
farkli anlamlar1 temsil eden dort kadrana sahiptir.

Analizde, Tirkiye'deki tarih egitimi arastirmalarmin yirmi yillik tematik evrimi
Biblioshiny'de gergeklestirilmigtir. Aragtirma alanindaki temalarin evrimini gorsellestirmek
icin 2000-2023 araliginin orta noktasi, yani 2011 yili kesme noktasi olarak belirlenmistir.
Asagidaki Sekil 4 ve 5, Tiirkiye'de tarih egitimi arastirmalarindaki tematik haritanin ilgili
zaman dilimlerini gostermektedir. Sekil 4, 2000 ile 2011 yillar1 arasini, Sekil 5 ise 2012 ile
2023 yillar1 arasimi gostermektedir. Analizde toplam 500 en ¢ok kullanilan anahtar kelime
dikkate alinmugtir. Biblioshiny'de kiimelerde gosterilen temalar minimum 5 sikhigina
ayarlanmis ve her temadaki temsili etiket sayis1 neredeyse tiim temalar1 kapsayacak sekilde

8 olarak belirlenmistir.

Her iki tematik haritada da incelenen tema igin farkli 6nem ve gelisim diizeylerini
gosteren dort ceyrek vardir. Sol alt ceyrekte yer alan temalar yeni ortaya ¢ikmakta veya
azalmakta iken, sag alt ceyrek gecmiste kapsamli bir sekilde ¢alisilmis olan temel temalar:
temsil etmektedir. Sol iist kadranda olduk¢a gelismis ancak diisiik merkezilige sahip
temalar yer alir ve bu da izole olduklarini gosterir. Son olarak, sag iist geyrek motor temalar
olarak bilinen temel ve gelismis temalar: temsil etmektedir (Ahmi, 2021).

Sekil 41ln temel temalar ceyreginde, ‘social studies’ (sosyal bilgiler), ‘Tiirkiye’
(Turkiye), ‘curriculum’ (miifredat), ‘teacher autonomy’ (0gretmen Ozerkligi),
‘historiography’ (tarih yazimi) ve ‘social studies education’ (sosyal bilgiler egitimi) gibi tarih
egitimi, tarih 6gretimi ve tarihle ilgili temalar gozlemlenmistir. Bu temalar ikinci zaman
araliginda da calisilmaya devam etmistir. Ancak “textbooks” (ders kitaplari), ‘oral history’
(sozlii tarih), ‘postmodernism’ (postmodernizm), ‘content analysis” (igerik analizi) ve
‘historiography’ (tarih yazimi) gibi temalarin bu siire zarfinda merkeziyet kazandig:
gozlemlenmistir. Sekil 5'te goriildiigii gibi ‘museum education’ (miize egitimi) arastirma
alani i¢in bir motor tema haline gelmistir. Ulusal kimlikle ilgili arastirmalar da $Sekil 5'te
gosterildigi gibi ikinci zaman diliminde yiikselen bir alan olarak ortaya ¢ikmistir. Son on
yilda, Tirkiye'deki tarih egitimi arastirmalarinda, arastirma alanmin gelisime agik
oldugunu gosteren belirgin bir temel tema ortaya gitkmamugtir.

Ik on yilda ‘historical thinking’ temasi 6zel bir ¢alisma alani olustururken, son on
yilda yerini ‘history lessons’ (tarih dersleri) ve ‘history textbooks’ (tarih ders kitaplar:)
calismalarma birakmustir. Ozellikle son on yilda ‘national identity” (ulusal kimlik) temasina
iliskin calismalarin 6ne ¢ikan konular arasinda oldugu, ‘history teaching’ (tarih 6gretimi),
‘academic achievement’ (akademik basar1), ve ‘teacher candidates’ (6gretmen adaylar)
temalarinin ise yogunluk ve merkezilik agisindan 6ne ¢iktig1 goriilmektedir. Ayrica ‘social
studies teaching’ (sosyal bilgiler egitimi) ve ‘curriculum’ (miifredat) temalar1 da merkezi bir
konuma sahiptir. Uluslararasi alanyazin incelendiginde ‘textbooks’ (ders kitaplari),
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‘curriculum’ (miifredat), ‘museum education” (miize egitimi), ‘oral history” (sozlii tarih) gibi

en ¢ok calisilan alanlarin son on yilda Tiirkiye'de de galisilmaya baslandig1 goriilmektedir.
Sekil 4
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Es-goriiniim ag1. Sekil 6, calismalarda en sik kullanilan anahtar kelimelerin goriilme
sikligini, diger anahtar kelimelerle baglanti sayisini ve bu baglantilarin giictini
gostermektedir. Bu analizde en sik kullanilan anahtar kelimelerin sirasiyla ‘history
education’ (tarih egitimi), ‘history teaching’ (tarih 0gretimi) ve ‘history’ (tarih) oldugu
gorilmektedir.

'History education' (tarih egitimi) anahtar kelimesi etrafinda cesitli anahtar
kelimelerden olusan bir kiime oldugu goriilmektedir. ‘Social studies education' (sosyal
bilgiler egitimi), 'history textbook' (tarih ders kitabi), "Turkish history' (Tiirk tarihi), 'teacher

candidates' (0gretmen adaylar1), 'history lessons' (tarih dersleri), 'history textbooks' (tarih
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ders kitaplari), 'oral history' (sozlii tarih), historiography' (tarih yazimi) ve ‘postmodernism’
(postmodernizm) gibi anahtar kelimeler 'history education' (traih egitimi) anahtar kelimesi
etrafinda kiimelenmistir. Bu anahtar kelimeler ile tarih egitimi arasindaki iligki, 6gretim
yontem ve araglar: gergevesinde yapilandirilmistir. Tarih 6gretiminin temel araglarindan
olan tarih dersleri ve tarih ders kitaplar1 ile 6gretimi gerceklestiren bireyler olarak 6gretmen
adaylar1 tizerine yapilan calismalarin bu konu gergevesinde yer aldig: goriilmektedir. Tarih
egitiminin cesitlenmesi ve yeni yontemlerin gelistirilmesi agisindan son yillarda 6ne ¢ikan
"‘postmodernism' (postmodernizm) ve 'oral history' (sozlii tarih) tizerine yapilan ¢aligmalar
da bu kiimede yer almaktadir.

Tarih egitimiyle dogrudan iligkili olan 'history teaching' (tarih egitimi) anahtar
kelimesi ise 'teaching' (0gretim), 'academic achievement' (akademik basari) ve 'teacher
autonomy' (0gretmen Ozerkligi) gibi Ogretimle ilgili kelimelerle kiimelenmistir. Bu
kelimelerin ayni zamanda 'social studies' (sosyal bilgiler) ve 'curriculum' (miifredat)
kelimeleriyle de iligkili oldugu goriilmektedir.

'Metaphor' (metafor), 'qualitative research' (niteliksel arastirma), 'ancient' (antik),
‘'education of history' (egitim tarihi), 'ideology’' (ideoloji) ve 'education’ (egitim) anahtar
kelimeleri, tarih egitimi ile giiclii bir iliskisi olan 'history' (tarih) anahtar kelimesi etrafinda
kiimelenmektedir. Bu anahtar kelimelerin tarih {izerine daha genel ve metodolojik
calismalara isaret ettigi soOylenebilir. 'Modernization' (modernlesme), 'textbooks' (ders
kitaplar1), 'nationalism' (milliyetgilik) ve 'Tiirkiye' (Tiirkiye) anahtar kelimeleri ise daha dar
bir kiime olusturmaktadir. Bu kelimelerin Tiirkiye'de ve Cumhuriyet doneminde tarih
ogretimine iligkin tartismalar: yansittig1 dikkat cekmektedir.

Sekil 6

Yazarlarin Anahtar Kelimelerinin Tiirkiye'deki Tarih Egitimi Arastirmalarindaki Es-Goriiniim Ag1
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Sonug

Bu calismada, Tiirkiye'deki tarih egitimi arastirmalarmin mevcut durumu WOS ve
Scopus veri tabanlarinda dizinlenen kaynaklardan elde edilen verilere dayali olarak analiz
edilmistir. Analizde 6ne ¢ikan 6nemli hususlardan biri, 2006 yilindan itibaren Tiirkiye'deki
tarih egitimi calismalarinin ilgili veri tabanlarinda daha goriiniir hale gelmis olmasidur.
Calismalarin yillik artig orani yiizde 8,49 olarak tespit edilmigtir. Analiz edilen toplam
calisma sayis1 127'dir. Bunlar arasinda arastirma makaleleri toplam 104 makale ile en yaygin
olanidir. Calismalarin aldig1 atif sayis1 ortalamast 1.638 olup oldukga diisiiktiir. Bunun
temel sebebinin alandaki arastirmacilar arasindaki bilimsel is birligi eksikligi, yayinlarin
gorece yeni olmasi ve yapilan calismalarin birbirine yakin zamanda gerceklesmesinden
dolay1 yazarlarin birbirlerinin calismalarindan haberdar olmamasi vb. gerekceler

gosterilebilir.

Analizden, Tirkiye'de tarih egitimi arastirmalarimin ¢ogunlukla Tiirkce dergilerde
ve Tiirk yazarlar tarafindan yiiriitildiigii soylenebilir. Milli Egitim, Tarih ve Kiiltiir
Arastirmalar1 Dergisi, Egitim ve Bilim ile Kuram ve Uygulamada Egitim Bilimleri
dergilerinin bu konuda basi ¢ektigi goriilmektedir. Diger yandan, A Journal of Comparative
and International Education, Journal of Educational Research, Nationalism and Ethnic Politics,
International Journal of Instruction gibi uluslararasi dergilerde ve cesitli uluslararas:
konferanslarda Tiirk yazarlar tarafindan yapilan ¢alismalar bulunmaktadir. Genel olarak
bakildiginda yazarlar bazinda 6ne ¢ikan belirli bir yazar bulunmamaktadir. Universiteler
bazinda ise c¢alismalarin Tiirkiye'deki tiiniversitelerde gorev yapan akademisyenler

tarafindan ytiriitiildtigt gortlmistiir.

Gomez-Carrasco ve digerlerinin (2022) uluslararasi 6lgekte tarih egitimi arastirmalar:
tizerine yaptig1 bibliyometrik calisma, Tiirkiye baglaminda yapilan bu ¢alismada en ¢ok
kullanilan bazi anahtar kelimelerle ortiismektedir. 'history education' (tarih egitimi),
'history teaching' (tarih 6gretimi), 'history textbook' (tarih ders kitabi), 'history curriculum'
(tarih mgfredati), 'oral history' (sozlii tarih) ve 'national identity' (ulusal kimlik) gibi anahtar
kelimelere her iki baglamda da rastlanmaktadir. Ancak karsilastirmada, 'historical
consciousness' (tarihsel biling), 'historical thinking' (tarihsel diisiinme), 'collective memory'
(kollektif hafiza) ve 'didactic of history' (tarihin O6greticiligi) gibi epistemik kavramlarin
WOS ve Scopus veri tabanlarindaki Tiirkiye ¢alismalarinda bulunmadig gorilmiistiir.

Ozellikle WOS ve Scopus veritabanlarinda yer alan Tiirkiye’deki tarih egitimi
calismalarinda, 'tarih bilinci' tizerine yapilan ulusal ¢calismalar giderek artan bir ilgi gordiigi
yapilan biblioyometrik analizde goriilmektedir. Ancak, Tiirkiye'de bu kavramin tanimi ve
kapsami konusunda belirsizlikler ve bu kavramin nasil edinilecegi konusunda tartismalar
devam etmektedir (Hasdemir ve Elban, 2023). Tarih egitiminin niteligi, dogru tarih

bilincinin olusturulmasinda kritik éneme sahiptir. Bu nedenle 6grencilerin aktif oldugu,
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gorsel materyaller ve gezilerle desteklenen yenilik¢i 6gretim tekniklerinin uygulanmasi,
tarih egitimini tarih bilinci kazandirmada daha islevsel hale getirecektir.

Okullarda verilen tarih dersleri, tarih bilincinin artirilmasi i¢in tek basimna yeterli
degildir. Bunun icin bireylerin 'tarihsel okuryazarlik' ve 'tarihsel diisiinme’ becerilerini
kazanmalar1 gerekmektedir (Hasdemir ve Elban, 2023). Ayrica tarih bilincinin insasinda
multi-disipliner bir yaklasima ihtiya¢ vardir. Dolayisiyla edebiyat, Tiirkge, cografya,
matematik, sanat vb. derslerden tarih bilincinin insasin1 desteklemek igin yararlanilabilir.
Ancak Tiirkiye'de tarih bilinci {izerine yapilan ¢alismalarin ulusal 6lgekte kaldigr ve WOS
ve Scopus gibi uluslararasi veri tabanlarinda yetersiz oldugu goriilmektedir.

Hayta ve digerlerinin (2020) Tiirkiye'deki tarih egitimi lisansiistii tezleri iizerine
yaptiklar1 calismada, Tiirkiye'deki tez calismalarinda genel olarak farkli yontem ve
materyallerin kullanilmas1 ve yeni ¢oziim odakli yaklasimlarin benimsenmesi gibi sorunlar
oldugu goriilmiistiir. Buna paralel olarak WOS ve Scopus gibi uluslararas: veri tabanlarinda
dizinlenen Tiirkiye kaynakl: tarih egitimi ¢calismalarinda 'sozlii tarih' ve “miize egitimi” gibi
Ogretim yontemleri gercevesinde yeni yaklasimlarin ¢alisiimaya baslandig1 goriilmektedir.
Bunu hem konu egilim analizinde hem de es-goriiniim ag analizinde gozlemlemek

mumkindiir.

Sonug olarak, ilgili veri tabanlarinda Tiirkiye'deki tarih egitimi calismalarmnin smirl
sayida oldugu goriilmektedir. Tarih egitiminde daha nitelikli goriilen veri tabanlarinda
taranan akademik ¢alismalarin yeterli olmadigini ancak son yillarda artan bir egilim igine
girdigini soylemek miimkiindiir. Ayrica, Tiirkiye'deki Yiiksekogretimden sorumlu ilgili
kurumlarin ve tiniversitelerin, son yillarda bilimsel ¢alismalarin niteligini artirmaya yonelik
belirledikleri akademik {iretim oOlgiitleri arastirmacilart WOS ve Scopus'ta dizinlenen
dergilerde yaym yapmaya yonlendirmektedir. Bu durum, son yillarda bu veri tabanlarinda
yer alan Tiirkiye kaynakl tarih egitimi yayinlarinin sayisindaki artisin bir nedeni olarak
gosterilebilir. Bu durum, Tiirkiye kaynakli tarih egitimi calismalarmin 6ntimiizdeki yillarda
artacagimin bir kanitidir.

Cikar Catismas: Beyani: Yazar ¢ikar ¢atismasi olmadigini beyan eder.
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Abstract

One significant challenge in Social Studies classes is students” struggle to grasp abstract concepts
appropriate to their age. To address this issue, abstract topics outlined in the curriculum must be
translated into more tangible forms tailored to student's comprehension levels, which necessitates
the utilization of diverse teaching materials. Any material aligned with course objectives facilitates
student comprehension. Biographies are one of the materials employed in classes. This study aims
to investigate the impact of incorporating biography into Social Studies class instruction on
students' academic achievement. The research problem focuses on examining whether there is a
significant difference in academic achievements between students in the experimental group,
which is taught with biographies (the experimental group), and those instructed through a
program-based approach in the control group. To address this research question, a pre-test-post-
test control group experimental design was adopted, which involved forming two groups through
impartial assignment. One of these groups is the experimental group, and the other is the control
group. In the implementation of this research, a pre-test was administered to the experimental
and control group students. Subsequently, during Social Studies instruction, the experimental
group received lessons explained using the biography method, while the control group followed
the standard program-based approach. Measurements were taken before and after the experiment
in both groups. The collected data were analyzed using the SPSS package program. The findings
revealed that using the biography method in Social Studies instruction had a positive effect on
students’” academic achievement.

Keywords: social studies, history education, use of biography, academic success
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Introduction

Education is an ongoing process throughout an individual's life, carried out
according to a specific program and plans, facilitating the achievement of both societal and
individual goals (Baytekin, 2011). Akytiz (2008), who has broadened the scope of education
through his work, defines education as the entirety of activities that help an individual
develop physically, mentally, socially, and emotionally in the most appropriate manner and

acquire new goals and knowledge that are aligned with these aims.

The overarching aim of education is expressed as enabling the individual to adapt to
society, to be accepted within the community, and to act in a controlled and supervised
manner during the process of self-actualization. The Social Studies course integrates the
subject fields of social sciences into a comprehensive teaching program at the primary
education level. The targets of Social Studies are to help individuals adapt to society as
active citizens, consider their own needs and those of the society they live in, and contribute

to the creation of a healthy society.

The Social Studies course is deeply intertwined with society. A successfully taught
Social Studies course mentors individuals in understanding rights, law, justice, respect for
society, and self-actualization. Therefore, various educational and instructional materials
are used in Social Studies, just as in other subjects. One of these materials is the biography,
a genre of literature. Social Studies is not confined to a single discipline; it encompasses
multiple disciplines. There are interdisciplinary transitions between literature and Social
Studies, which enrich the use of materials in the Social Studies curriculum. Particularly
when teaching historical topics, biographies are used in Social Studies to concretize abstract

concepts for individuals.

Defining the discipline of Social Studies is much more challenging than defining
other disciplines. This is because Social Studies is a multidisciplinary field (Doganay, 2002).
Social Studies is a field of study aimed at enabling primary school institutions to educate
skilled, responsible, and conscious citizens. It involves selected topics from the social
sciences, providing students with the fundamental knowledge, skills, behaviours, and

values of the social domain (Er, 2005).

The Social Studies course can play an effective role in terms of international
citizenship as well as national citizenship skills. Barr et al., (2013) have stated that although
the methods of Social Studies are distinct from each other, it can be regarded as a tool used
in the transition to global citizenship, and they have emphasized "citizenship" when
describing Social Studies. The National Council for the Social Studies (NCSS) has defined
Social Studies as follows: Social Studies is a system that aims to impart citizenship
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competencies by integrating the disciplines of arts, literature, and social sciences through an
interdisciplinary approach. In school curriculum, Social Studies brings together appropriate
and relevant content from anthropology, archaeology, economics, geography, history, law,
philosophy, political science, psychology, religion, sociology, art, literature, mathematics,
and natural sciences to offer a coherent and purpose-driven field of study. The primary goal
of Social Studies is to support young people in enhancing their ability to make decisions
based on reason and in the public interest, as citizens of an interdependent, culturally
diverse, and democratic system (NCSS, 1993).

The introduction and advocacy of Social Studies as a subject in primary and
secondary schools, like other disciplines, was proposed by the French intellectual Condorcet
(1743-1794) (Dilaver & Tay, 2008). The societal, cultural, and economic changes occurring in
the United States led to migration movements. This wave of migration, accompanied by
industrialization, urbanization, security issues, racism, and the need for citizenship
awareness, accelerated the inclusion of Social Studies in the educational curriculum to

address these pressing problems and foster national consciousness (Safran, 2008).

The development of Social Studies education in a modern sense occurred more
rapidly in the United States compared to other countries. This was due to the country's
cosmopolitan structure, formed by a migration movement resulting in a diverse society
comprising people from various nations, and American leaders used education not only as
a goal but also as a means for these immigrants to assimilate into society. Therefore, the
National Education Council of the country convened to include Social Studies as a discipline
within the educational curriculum with the aim of embedding Anglo-Saxon culture into
society (Bilgili, 2009).

During the Ottoman Empire, people were taught social values considered as Social
Studies, along with the religious beliefs held by individuals. Within the Ottoman
educational curriculum, Geography and History, which are fundamental disciplines of
Social Sciences, were included in school programs for the first time during the Tanzimat
period. In 1869, during the Tanzimat Era, Geography and Ottoman History were included
in the curriculum of male secondary schools (riistiye) under the Maarif-i Umumiye
Regulation. Geography and Brief History were included in the curriculum of female
secondary schools (kiz riistiye), which are now equivalent to high schools (lises). In the
curriculum of institutions known as Dariilfiinuns, which are predecessors of universities,
General History, History Science, and History of Natural Sciences replaced subjects like

General History and Geography (Akytiiz, 2008).
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In the primary school curriculum of 1936, it is possible to consider history,
geography, family studies, and homeland knowledge as part of Social Studies education.
The curriculum contained the rules of education and teaching in primary schools, the
objectives of primary education, and the goals of the subjects included in the educational
program (Ustel, 2016). In the 1948 primary school education program, geography and
history courses were retained, and the subject previously known as "homeland knowledge"
was renamed "citizenship knowledge," while the class hours remained unchanged (Ministry
of National Education, 1948). In Turkey, Social Studies first appeared as a subject name in
educational programs in 1968; however, the subject areas taught under Social Studies have
encompassed a long historical period beyond that era (Aslan, 2016). By the academic year
1985-1986, while Social Studies was taught in primary school, its name was changed in
middle school to "national history" and "national geography" in the curriculum (Deveci,
2011). In 1997, Social Studies officially began to be taught as a subject in the 4th and 7th
grades (Ministry of National Education, 2017).

The objectives of Social Studies education include fostering sensitivity towards the
political, economic, traditions, and customs dynamics within the current society. Therefore,
despite the continuity of societies and states from the past to the present, Social Studies can
yield various outcomes than intended. However, due to its role in transmitting the
experiences of people living in diverse geographical areas, it is known that there is some
scientific and educational consensus on the goals of Social Studies education in modern
communities today (Aslan, 2016). The educational objectives of the Social Studies course
aim to equip individuals with skills, values, knowledge, and behaviours, and it is expected
that these objectives fulfil the intended purposes from every perspective (Beldag & Aktas,
2016). In achieving these objectives, Social Studies draws upon various fields such as
geography, history, sociology, law, economics, and one of these utilized fields is literature
(Degirmenci, 2018).

Literature is the coherence created by combining and assembling real or potentially
experienced events, situations, or subjects chosen by the artist in a deliberate manner with
selected words that evoke interest and curiosity. Literary works are creations written or
composed with an artistic purpose, driven by aesthetic concerns (Tural, 2000). The
relationship between Social Studies and literature has been a topic of discussion and debate
from the past to the present, yet it has never lost its relevance. Education philosophers in
the early 19th century emphasized the importance of literature in positively altering
students' perceptions of the social sphere. Over time, many viewpoints supporting this
notion have emerged. One such viewpoint is that literary works contribute to an

individual's understanding and learning of the past (Johnson, 1925).
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Biographies are literary works that document and examine the lives of notable
individuals, highlighting their accomplishments throughout their lives (Oguzkan, 2000).
Biography is recognized as the historical account of individuals' lives. Within social life,
biographies serve as a form of literature, whether short or long, written in an objective
manner based on documented evidence, focusing on individuals who have made
contributions to society in fields such as politics, science, art, finance, literature, sports, and

others, aiming to benefit the community (Kaymakci, 2014).

In the field of educational sciences, biography is accepted as a method to investigate
and organize educational objectives and historical subject areas by utilizing important
figures throughout history (Onciil, 2000). Individuals who have played significant roles in
the innovations and developments across various fields of society are portrayed in
biographies through their attitudes demonstrated during upbringing, events they have
experienced, and their activities as prominent figures and group members. Biographies also
encompass their thoughts, imagination, feelings, and literary works. It is essential for
biographies to be as objective as possible, grounded in evidence. The most significant
characteristic of biographies is the identification of primary sources feeding into the
portrayal of the individual and the events in their environment, ensuring they are passed

down to future generations (Agca, 1999).

In Social Studies, the primary goal is to cultivate students who will be future citizens
capable of problem-solving and decision-making, thereby preparing them to become
effective citizens in the future—individuals who are aware of their rights, knowledgeable
about their responsibilities within society and the state (Oztiirk, 2009). In a constantly
altering world, Social Studies supplies a broad field of activity for individuals to understand
and find solutions to their environments and each other. The use of biography, particularly
as a literary genre, has been supported by educators during the teaching of Social Studies
(Kaymakar & Er, 2014), becoming actively utilized as educational material (Oztiirk &
Otluoglu, 2003). From this perspective, biographers are seen somewhat as historians. The
topics covered in biographies allow students, who follow individuals' lives, to compare the

past and present (Erdem, 2010).

Events that occur within a period, no matter how chronologically ordered they are
presented, cannot be understood concretely and realistically by students unless they are
contextualized akin to a person's life. When the lives of noteworthy individuals are
documented, the traditions, spirit, and characteristics of the era are revived and brought to
life in the eyes of children. Individuals featured in biographies not only represent their era

but also reflect the aspirations, sacrifices, and ideals of their people. Especially in lessons
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where an idea or era is portrayed, without showcasing the lives of its representatives, the

desired outcome cannot be achieved (Er, 2005).

In the Social Studies elementary school textbooks, biographies are included as part
of the curriculum. Below are the sections where biographies are featured in the Social

Studies textbooks for grades 4, 5, 6, and 7:

In the 4th Grade Social Studies textbook, various biographies are included within
thematic units. Biographies of thirteen individuals are explored in the units on "Individual
and Society," "Culture and Heritage." The goal is to combine these biographies with achieve

three specific learning outcomes for students.

In the 5th Grade Social Studies textbook, biographies of individuals who have
excelled in different fields are utilized within the scope of learning areas such as "Science,
Technology, and Society," "Global Connections." Four learning outcomes are targeted by
utilizing biographies. Biographies used include those of prominent figures such as Albert
Einstein, Isaac Newton, Prof. Dr. Aziz Sancar, Cahit Arf in the unit on "Common
Characteristics of Scientists and Scientific Ethics"; Mehmet Akif Ersoy in the unit on "Our
Flag and National Anthem"; and Alexander Graham Bell, Wilbur-Orville Wright, Ali Kuscu,

Ibn El-Heysem, Voltaire, Yunus Emre in the unit on "Our Common Heritage.”

In the 6th Grade Social Studies textbook, biographies of individuals who have gained
prominence in different fields are utilized within the scope of learning areas such as

mn

"Culture and Heritage," "Science, Technology, and Society," and "Production, Distribution,
and Consumption" to achieve four learning outcomes. In the unit on "Islam and the Turks,"
the biography of '‘Biruni' is used. In the unit on "Social Sciences and Society," biographies of
'Osman Turan, Niizhet Gokdogan, Gazi Yasargil, and Aziz Sancar' are included. In the unit

n "Our Future Vision and Turning Resources into Income," biographies of 'Asik Veysel'

and 'Jules Verne' are utilized.

In the 7th Grade Social Studies textbook, biographies of individuals who have gained
notability in different fields are used within the scope of the learning area "Science,
Technology, and Society" to achieve two learning outcomes. In the unit on "Pioneers of
Science," biographies of individuals such as 'Al-Khwarizmi, Ali Kuscu, Katip Celebi, Ibn
Sina, Alhazen, Al-Farabi, Piri Reis, and Ibn Khaldun' are utilized.

These biographies are selected with the aim of demonstrating the contributions of

scholars from the Turkish-Islamic civilization to the process of scientific advancement.

In Social Studies education, the advantages of using biographies can be listed as
follows (Akbaba, 2010):
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The lives of historical figures, heroes, and leaders make abstract and complex
situations tangible. In Social Studies, the use of biographies in history classes emphasizes
the importance of drawing lessons from great leaders and their thoughts. Carlyle, an English
historian, famously stated, "The history of the world is but the biography of great men in a
great time," underscoring this reality. Therefore, it is beneficial to include significant
personalities in the field of history within the scope of Social Studies over time. Childhood
and youth are periods when individuals naturally admire heroes. Young people take

pleasure in role-modeling leaders.

Individuals who contribute to historical periods often represent an era. They embody

the ideals, sacrifices, and hopes of a society in their characters.

When discussing historical subjects, it is important to delve into the actions and lives
of significant figures. As the lives of those who represent a period or philosophical

movement are recounted, we gain detailed insights into that era or philosophical trend.

Abstract concepts become easier for students to understand in their minds. It
stimulates students' curiosity and interest in historical situations. It enhances students'

recognition of individuals who played important roles in history.

Biographies within the subject area help students learn about the significant events
and characteristics of the period's societal and cultural life. It contributes to strengthening
pride and national consciousness among students. It enhances students' ability to empathize

and think critically by putting themselves in others' shoes.

Students are influenced by biographies because the events and individuals portrayed
are real; by using historical primary sources and humanizing them, students connect with
the lives of those who have shaped history. Students feel themselves immersed in the values

and attitudes of the past.

Through the use of biographies, students comprehend how changes and similarities,

as well as differences, occur within historical processes, making learning easier.

The purpose of this study is to examine whether there is a difference in the academic
achievements between the experimental group of students taught using biographies during
the culture and heritage unit of Social Studies, and the control group taught using a

program-based approach. In this context, the sub-problems of the study are as follows:

1. Are there differences in pre-test scores between the experimental group of 6th-grade
Social Studies students taught using biographies during the culture and heritage unit

and the control group taught using a program-based approach?
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2. Are there differences in post-test scores between the experimental group of 6th-grade
Social Studies students taught using biographies during the culture and heritage unit

and the control group taught using a program-based approach?

3. Are there differences in change scores (post-test minus pre-test) between the
experimental group of 6th-grade Social Studies students taught using biographies
during the culture and heritage unit and the control group taught using a program-

based approach?

4. Are there differences in total scores between the experimental group of 6th-grade
Social Studies students taught using biographies during the culture and heritage unit

and the control group taught using a program-based approach?

5. Is there a difference between pre-test and post-test scores among the experimental
group of 6th-grade Social Studies students taught using biographies during the

culture and heritage unit?

6. Is there a difference between pre-test and post-test scores among the control group
of 6th-grade Social Studies students taught using a program-based approach during

the culture and heritage unit?

Method

Research Design

This research is designed using a pretest-posttest control group experimental design.
In a pretest-posttest control group design, two groups were created through random
assignment. One group is designated as the experimental group, while the other group
serves as the control group. Pre-test and post-test measurements were conducted in both

groups (Karasar, 2008).
Population and Sample

The research sample consisted of 6th-grade students from classes 6F and 6H
attending Namik Kemal Middle School in the Iskenderun district of Hatay province during
the 2022-2023 academic year. The study was conducted in the first semester of the 2022-2023
academic year. The implementation was primarily focused on the Culture and Heritage
Unit of the curriculum. Hence, 6th-grade students were chosen for the study. Before
conducting the study, efforts were made to ensure that the learning levels of the
experimental and control groups were similar and that each class was homogeneous in
terms of academic achievement, learning level, and similarity in cultural characteristics of

families. The experimental and control group classes were assigned randomly. Accordingly,
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class 6F constituted the experimental group, while class 6H constituted the control group.
There were 43 students in the experimental group and 35 students in the control group,
making a total of 78 students. The study was conducted after obtaining approval from the
Hatay Mustafa Kemal University Ethics Committee (02.11.2022/11/02, 1/5 date and number).

Data Collection Tools

The data collection tool used in the study is the academic achievement test
administered during the 'Culture and Heritage Unit.' In the study, the experimental group
students received instruction using biographies, while the control group students received

instruction based on the standard curriculum.
Analysis of Data

The data analysis was conducted using the SPSS 23 statistical package program. In
this study, a comparison of pre-test and post-test scores of achievement tests was carried
out between the experimental and control groups. The study employed an experimental
design with both experimental and control groups, aiming to compare achievement scores
before and after the intervention. A 2x2 experimental design was implemented, with pre-
test/post-test measures for both the experimental and control groups. Dependent samples t-
test was used to determine whether there was a significant difference between the means of

pre-test and post-test scores within each group.

Independent samples t-test was used to compare the experimental and control
groups separately. Independent samples t-test is a statistical analysis method used to test
whether the means of two independent groups are different from each other. This analysis
method requires that the groups being compared are independent of each other and that
the measurements obtained from these groups are at least on an equal interval scale
(Durmus, 2022). Independent samples t-test is employed to compare the means of two
separate groups and to determine whether the difference between them is statistically
significant or occurred by chance (Biiytikoztiirk, 2001). This test allows for the statistical
evaluation of potential differences between groups and helps to obtain reliable results in

research studies.

Results

This section will present the findings of the study. Descriptive statistics refer to
statistical procedures that involve collecting, summarizing, and presenting numerical

values related to variables. It is a process aimed at describing the characteristics of
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participants or objects in the study, using data obtained from the entire population or a

sample (Biiytlikoztiirk,2015). These data are shown in Table 1.
Table 1

Descriptive Statistics Table for the Experimental and Control Groups

Value Frequency % % Total
1 43 55,1 55,1
2 35 44,9 44,9
Total 78 100,0 100,0

In Table 1, the experimental group is coded as 1 and the control group as 2. There are
43 students in the experimental group and 35 students in the control group, making a total
of 78 students. The number of students in the experimental group represents 55.1%, while

the number of students in the control group represents 44.9%.
Table 2
Frequency Distribution Table

Statistics Standard Error
Pre-test Mean 64,94 2,07
95% Confidence Interval Lower Bound 60,81
Upper Bound 69,06

5% Margin of Error 65,21

Mean 65,00

Variance 334,09

Standard Error 18,28

Minimum 25

Maximum 95

Ratio 70

Interquartile Range 30

Skewness -17 ,23

Kurtosis -,87 ,54
Post-test Mean 78,78 2,03

95% Confidence Interval Lower Bound 74,75
Upper Bound 82,82

Mean 80,19
Variance 85,00
Standard Error 320,25
Minimum 17,89
Maximum 25
Ratio 100
Interquartile Range 75
Skewness -1,05 ,27
Kurtosis ,64 ,54
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For the analyses to be conducted, the data must exhibit a normal distribution. Here,
the skewness and kurtosis values of the pre-tests and post-tests were examined. In Table 2,
since the skewness and kurtosis values are between -2 and +2, it is observed that the data is

normally distributed.

The first sub-problem of this study is whether the pre-test scores of the experimental
group students, who were taught using biographies, differ from those of the control group
students, who were taught using the standard curriculum while encompassing the culture

and heritage unit in the 6th-grade Social Studies course.
Table 3

t-Test Analysis Results of the Social Studies Achievement Pretest Scores of EG and CG Students

Group N X S Sd t p
Pre-test EG 43 65,93 20,51 76 ,53 ,598
CG 35 63,71 15,31

In Table 3, an independent groups t-test was conducted to determine the difference
between the pre-test scores of the experimental and control groups. There are 43 students in
the experimental group and 35 students in the control group. The average score for the
experimental group was found to be 65.93, while the average score for the control group
was 63.75. Since the significance value of the t-test is 0.598 (p>0.05), the difference between
the two groups is not significant. This means there is no significant difference between the
pre-test scores of the students in the experimental group, who were taught using
biographies during the Social Studies course on culture and heritage, and those in the

control group, who were taught using the standard curriculum.

In the study, an academic achievement test consisting of twenty questions was
administered simultaneously to both the experimental and control groups to measure
individuals' knowledge levels related to the concepts and achievements of the Culture and
Heritage unit. As a result of this application, it was revealed that the academic achievements
and readiness of students in the experimental and control groups were similar, indicating
that their prior knowledge in the subject area was not sufficient. This uniformity between
the groups also demonstrates their homogeneity, which will clearly reflect the outcome of
the biography applications in the academic achievement test.

The second sub-problem of this study is whether there is a difference in the post-test
scores between the experimental group, where biography-based instruction was used
during the teaching of the Culture and Heritage unit in the 6th-grade Social Studies class,
and the control group, where program-based instruction was used.
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Table 4

Independent Samples t-Test Analysis Results of Post-Test Scores in Social Studies for EG and CG
Students

Group N X S Sd t p
Post-test EG 43 83,95 14,46 76 2,97 0,004
CG 35 72,43 19,79

In Table 4, an independent samples t-test was conducted to determine the difference
between the post-test scores of experimental (EG) and control group (CG) students. It was
observed that 43 students in the experimental group and 35 students in the control group
participated in the post-test. The mean score for the experimental group was 83.95, whereas
the mean score for the control group was 72.43. The significance value of the t-test was 0.004
(p < 0.05), indicating that there was a significant difference in post-test scores between the
experimental and control groups. The difference observed between the post-test scores of
the experimental and control groups demonstrated that the biography application had an
effect on academic achievement. Both groups showed an increase in their post-test means.
However, the significantly higher mean score in the experimental group, where biographies
related to the Culture and Heritage unit were used, indicated a positive impact of biography
application on academic achievement. In contrast, the control group utilized traditional
presentation methods as the standard approach. The data obtained statistically confirmed
that the use of biography in Social Studies education contributed to enhancing academic

success.

The third sub-problem of this study is whether there is a difference in the difference
scores between the experimental group students taught with biographies and the control
group students taught based on the program in the 6th-grade Social Studies course, focusing

on the culture and heritage unit.

Table 5
t-Test Table of Difference Scores for EG and CG Students
Group N X S Sd t p
Difference EG 43 18,02 22,12 761 ,69 0,046
test CG 35 8,71 26,69

In Table 5 above, an independent samples t-test was conducted to determine the
difference in difference scores between the experimental and control group students. It is
observed that there were 43 students in the experimental group and 35 students in the
control group. The mean difference score for the experimental group is 18.02, while the
mean difference score for the control group is 8.714. The significance value of the t-test is

0.046 (p <0.05), indicating that there is a significant difference between the difference scores
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of the experimental and control groups. This difference highlights that the instructional
method based on using biographies in the experimental group significantly increased

students' academic achievement.

The fourth sub-problem of this study investigates whether there is a difference in the
total scores between the experimental group students taught with biographies during the
culture and heritage unit of the 6th grade Social Studies class and the control group students

taught with program-based instruction.
Table 6

t-Test of Total Scores for EG and CG Students

Group N X S Sd t p
Total test EG 43 149,88 27,74 762 ,34 0,022
CG 35 136,14 23,23

In Table 6 provided above, an independent samples t-test was conducted to
determine the difference between the total scores of the experimental group and the control
group. It is observed that the experimental group consists of 43 students, while the control
group consists of 35 students. The mean total score of the experimental group is 149.883,
and the mean total score of the control group is 136.142. With a significance value of 0.022
(p<0.05), it is evident that there is a significant difference between the total scores of the
experimental and control groups. According to the findings, the use of the biography
method in the experimental group significantly increased the academic achievement of
students compared to the control group, which followed a curriculum-based teaching

approach.

The fifth sub-problem of this study is to determine whether there is a difference
between the pre-test and post-test scores of the experimental group students taught with

biographies in the 6th-grade Social Studies class on the culture and heritage unit.

Table 7

Independent Samples t-Test Results for Pre-Test and Post-Test Achievement Scores of Experimental
Group Students in Social Studies

Group N X S Sd t p
EG Pre-test 43 65,93 20,51 42 5,34 ,000
Post-test 43 83,95 14,46

In Table 7, as provided above, a dependent samples t-test was conducted to
determine if there was a difference between the pre-test and post-test achievement scores of
the experimental group, which was taught using the biography method. It is observed that

the mean pre-test score of the experimental group is 65.93, and the mean post-test score is
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83.95. With a significance value of 0.00 (p < 0.05), a significant difference is evident. The
increase in the mean score from 65.93 to 83.95 in the experimental group demonstrates an
improvement in achievement scores. The implementation of biographies has led to a

significant difference.

The sixth sub-problem of this study investigates whether there is a difference
between the pre-test and post-test scores of the control group students in the 6th-grade

Social Studies class when the culture and heritage unit was taught based on the curriculum.
Table 8

Results of the t-Test Analysis of the Control Group Students’ Pre-Test and Post-Test Achievement

Scores in Social Studies

Group N X S Sd t P
CG Pre-test 35 63,71 15,31 34 1,93 ,006
Post-test 35 72,43 19,79

In Table 8 above, a dependent samples t-test was conducted to determine if there was
a difference between the pre-test and post-test scores of the control group students who
received curriculum-based instruction. The mean pre-test score of the control group was
63.71, and the mean post-test score was 72.43. The significance value of the t-test was 0.006
(p < 0.05), indicating a significant difference. When examining the results of the control
group of students who received curriculum-based instruction, an increase in favor of the
post-test was observed between the pre-test and post-test. However, the difference between
the pre-test and post-test scores in the experimental group, which received education using
the biography method, was more pronounced. The application of the biography method to
the experimental group has been demonstrated to increase students' academic

achievements based on the average post-test scores.

Conclusion

In this section, the results obtained from the findings of the research will be
presented. Regarding the findings of the first sub-problem of the study, this study found no
difference in the pre-test scores between the experimental group students who received
instruction with biography and the control group students who received curriculum-based
instruction. Based on this finding, it can be concluded that the academic achievements of
students in the experimental and control groups were similar. Consequently, two
academically comparable groups applied different teaching methods and techniques. This
can be considered a strength of the study. Moreover, these results enhance the reliability of
the findings.

According to the findings obtained in the second sub-problem of the research, it has

been concluded that there is a significant difference in favor of the experimental group
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students who received instruction with biography compared to the control group students
who received curriculum-based instruction in terms of their post-test scores. This significant
difference indicates that the biography used in Social Studies subjects has enhanced the

academic achievements of students within the experimental group.

Considering the findings obtained in the third sub-problem of the research, it has
been observed that there is a significant difference in favor of the experimental group
students who received instruction with biography compared to the control group students
who received curriculum-based instruction in terms of their difference scores. The higher
average difference score in the experimental group compared to the control group suggests
that the biography method used in the experimental group significantly increased students'

academic achievement.

According to the findings obtained in the fourth sub-problem of the research, a
significant difference was observed in favor of the experimental group students who
received instruction with biography compared to the control group students who received
curriculum-based instruction in terms of the sum of their pre-test and post-test scores. The
higher average total score in the experimental group compared to the control group
indicates that the biography method used in the experimental group significantly increased
students' academic achievement compared to the curriculum-based instruction provided to
the control group.

Regarding the findings obtained in the fifth sub-problem of the research, statistically
significant differences were found when comparing the pre-test and post-test achievement
test results of the experimental group where biography was used. It is observed that the use
of biography in the experimental group has contributed to an increase in students' academic
achievement.

According to the findings obtained from the sixth sub-problem of the research, when
looking at the pre-test and post-test achievement test results of the control group, it is
observed that there is an improvement in favor of the post-test. The mean pre-test score of
the control group is 63.71, and the mean post-test score is 72.43. Both groups show an
increase in their scores in the post-tests. However, the higher scores in the experimental
group, which received education with the biography method, demonstrate the impact of
biography on students' academic achievements.

Dagher and Ford (2005) concluded in their study that biography should not be used
as a sole instructional material, but it is beneficial for critical thinking, curiosity, and
historical interpretation. Biger (2019) found in their study that the use of biography
positively affects academic achievement and student attitudes.

The research concludes that the method used in Social Studies significantly
contributes to students' academic achievements, and it proposes designing activities based
on biography usage when teaching historical subjects to ensure active learning processes.
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During lessons, the materials used made the subject more enjoyable and supported
students in understanding the content. Upon examining Social Studies textbooks, it is
observed that literary texts dominate the topics covered. The use of literary works in Social
Studies textbooks enriches the book. Various literary genres used in Social Studies textbooks
include biography, anecdote, letter, play, epic, diary, etc. (Orug, 2009).

The use of biographies as materials in the classroom, and their selection tailored to
the students' levels, has facilitated learning. In the study by Erdem and Orug (2010), it was
observed that there was a significant increase in students' attitudes in the control group
where the biography method was used. According to Maxim (1999), biographies make
topics more understandable, encourage students to write, and help students better

contextualize the subject matter.

Based on the research findings and literature reviews, it is recommended that
arrangements be made that facilitate the use of biographies and literary products in the
curriculum suggested by the Board of Education for Social Studies instruction.

The Ministry of National Education selects pilot schools from various regions, such
as Siitcli Imam in Kahramanmaras, Sahin Bey in Gaziantep, and Omer Oglu Hakki in
Antalya, as significant figures from the region to be included in Social Studies materials.
This inclusion aims to facilitate students' learning about both their environment and history.
Especially by choosing personalities whose biographies are selected from historical figures
raised in the region where students live, it is expected to help students empathize with their
surroundings and adapt to their place of residence. This approach aligns with the
educational principle of "from the near to the distant.”

Using biography in teaching events and topics in Social Studies enriches students'
life experiences. Individuals cannot experience everything throughout their lives. Even
though every event happens outside of the person, individuals learn the reactions to be
given to the event plot by observing lived events and turning the behavior into a life skill.
During the application, students expressed that biographies used in the field helped them
understand the lesson more comfortably in our interviews. Some students' statements of
"Our interest and curiosity in the lesson increased" are verbal expressions that the
biographies used to benefit students.

According to the results revealed by the research, the use of biography in Social
Studies has been observed to increase academic achievement. It is recommended that social
studies teachers be provided with information about the importance of using biographies
during their district meetings each semester and that they add the use of biographies to the
agenda items for improving teaching methods.

Social Studies teachers can be provided with information about the importance of
using biography and its significance through various examples during end-of-term in-
service training seminars. Belief in the necessity and effectiveness of using biography for
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enhancing success will encourage teachers to implement biography in their teaching
practices. Therefore, it is not sufficient for biography to be supported as materials by the
curriculum alone in subject areas. Sharing studies that demonstrate how biography usage
enhances success with practitioners can encourage an increase in the use of biography.

The age of students should be taken into consideration when using biographies, and
the selection of biographies should be examined and chosen within pedagogical
approaches.

Biographies can be used to concretize abstract topics and help students better
understand the subject matter. Biographies can be differentiated according to the level of
each educational stage, making them applicable to every grade level.

It is important for students to learn not only about individuals but also about the
cultural characteristics, living conditions, and economic features of their times through
biographies. Therefore, conducting various seminars on the importance of using biography
in Social Studies classes is recommended.

The use of biographies suitable for each level in Social Studies should guide teachers
in annual plans, aligning with the content of the course. It is recommended that the use of
biography as a material, especially in historical topics, be revised within Social Studies
classes.

When narrating the lives of statesmen and founders who have changed the course of
history and shaped the destiny of their countries on the lands they lived in, it is crucial how
students learn about these figures who have become part of society. This aspect is important
for the continuity of our nation and state. Therefore, it is suggested that biographies used in
social studies subject areas be incorporated into annual plans.
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Oz

Sosyal Bilgiler dersinin 6nemli sorunlarindan biri de 6grencilerin yaslar1 geregi soyut konulari
anlamakta zorlanmasidir. Ders kazanimlarinda verilen soyut konular 6grencinin seviyesine
uygun bir bigimde somutlastirilarak verilmelidir. Bu durum da ancak egitim 6gretim de farklh
materyal kullanimiyla gergeklestirilir. Dersin kazanimina uygun kullanilan her materyal
ogrencinin konuyu daha kolay anlamasina yardim eder. Derste kullanilan materyallerden biri de
biyografilerdir. Yapilan arastirmanin amaci, Sosyal Bilgiler dersinde kullanilan biyografi
yonteminin Ogrencilerin akademik basarisina etkisini incelemektir. Aragtirmanin problem
ciimlesi, Sosyal Bilgiler dersinde biyografi ile 6gretim yapilan deney grubu ogrencileri ile
programa dayali 6gretim yapilan kontrol grubu 6grencilerinin akademik basarilarinin farklilasip
farklilasmadigini incelemektir. Problem ciimlesine yanit ararken bu arastirmanin yontemi, 6n
test-son test kontrol gruplu deneysel bir desende tasarlanmigtir. On test-son test kontrol gruplu
modelde, yansiz atama ile olusturulmus iki grup bulunur. Bu gruplardan biri deney grubu digeri
de kontrol grubudur. Bu aragtirmanin uygulamasinda uygulama yapilan deney ve kontrol grubu
ogrencilerine On test uygulanmis sonrasinda ise deney grubuna Sosyal Bilgiler programi
icerisinde ders islenirken uygulama amacina uygun olarak belirlenen konular biyografi yontemi
kullanilarak anlatilmistir. Her iki grupta da deney 6ncesi ve deney sonrasi lglimler yapilmaistir.
Calismanin uygulamasi sonucunda elde edilen veriler SPSS paket programu ile analiz edilmistir.
Biyografi ile 6gretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan kontrol
grubu dgrencileriyle yapilan ¢alisma sonucunda elde edilen bulgulara gore biyografi ile 6gretim
yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan kontrol grubu 6grencilerinin
son test puanlarmin deney grubu lehine anlamli bir farklilik olusturdugu sonucuna varilmustir.

Anahtar Kelimeler: sosyal bilgiler, tarih egitimi, biyografi kullanimi, akademik basar:
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Giris

Egitim; belirli bir program dogrultusunda ve planlara bagh kalarak gerceklestirilen
hem toplumun hem de bireylerin amaglarina erisebilmesine kolaylik saglayan ve bireyin
diinden bugiiniine yasami1 boyunca devam eden bir uygulamadir (Baytekin, 2011). Yaptig1
calismalariyla egitime genis bir kapsam getiren Akytiz (2008), egitimde bireyin; bedenen,
zihnen, toplumsal ve duygusal agidan davrans ve becerilerini olabilecek en uygun sekilde
gelistirecek ve amaca uygun yeni hedefler ve bilgiler elde etmesine yardim edecek olan
calismalarin biitiinii olarak kabul etmistir.

Egitimin genel olarak amaci, bireyin topluma uyum saglamasi, toplumda kabul
gormesi, bireyin kendini gergeklestirme siirecinde kontrollii ve denetimli bir sekilde hareket
etmesi olarak ifade edilmektedir. Sosyal Bilgiler dersi, sosyal bilimlerin konu alanlarmin bir
biitiinii  haline getirilerek ilkogretim kademsinde bir Ogretim programi seklinde
sunulmasidir. Sosyal Bilgilerin gerceklestirmek istedigi hedefler ise bireyin etkin bir
vatandas olarak toluma uyum saglamasi, bir birey olarak kendini ve yasadigi toplumun
isteklerini g6z oniinde bulundurup, saglikli bir toplum olusmasimi saglamaya hizmet
etmektir.

Sosyal Bilgiler dersi toplumla i¢ ige olan bir derstir. Basarili bir sekilde 6gretilen
Sosyal bilgiler dersi bireylerde hak, hukuk, adalet, topluma saygi ve kisinin kendini
gerceklesmesinde rehberdir. Bu nedenle Sosyal Bilgiler dersinde diger derslerde oldugu
gibi cesitli egitim ve 6gretim materyalleri kullanilmaktadir. Bu materyallerden bir tanesi de
edebiyatin bir tiirii olan biyografidir. Sosyal Bilgiler tek bir disiplin alan1 igerisinde degildir.
Biinyesinde birden fazla disiplin bulundurmaktadir. Edebiyat ve Sosyal Bilgiler arasinda
disiplinler aras1 gegisler vardir. Bu da Sosyal Bilgilerin ders siirecinde materyal kullanimini
zenginlestirmesine fayda saglamistir. Ozellikle tarih konular1 iglenirken bireylerin soyut
halini somutlastirmak adina Sosyal Bilgiler dersinde biyografiden faydalanilmastir.

Sosyal Bilgiler disiplinine dair bir tanim yapmak, diger disiplinler ile ilgili bir tanim
yapmaktan oldukga glictiir. Bunun nedeni ise Sosyal Bilgilerin multidisipliner bir alan
olmasidir (Doganay, 2002). Sosyal Bilgiler; ilkogretim kademesindeki okul kurumunun
becerikli ve mesuliyet sahibi, suurlu vatandas yetistirebilmesi gayesinde ve sosyal bilimlere
ait alanlardan secilmis konular ekseninde Ogrencilerin sosyal alanin temel bilgileri,
becerileri, davranig ve degerlerini kisinin kendisinde bulundurmasini saglayan bir calisma
sahasidir (Er, 2005).

Sosyal bilgiler dersi ulusal vatandaslik becerilerinin yaninda uluslararasi vatandashk
bakimindan da etkin bir rol oynayabilir. Barr vd., (2013), Sosyal Bilgilerin metodunun
birbirinden ayr1 olmasina karsin kiiresel yurttashga gecerken kullanilan bir arag olarak
kabul edilebilecegini soylemis ve Sosyal Bilgileri tarif ederken “yurttaghgin” iizerinde
durmuglardir. Sosyal Bilgiler Ulusal Konseyi (NCSS), sosyal bilgileri su sekilde
tanimlamistir: Sosyal Bilgiler, sanat, edebiyat ve sosyal bilimlerin disiplinler arasi bir
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yaklasimla birlestirilmesiyle vatandashk yeterlilikleri kazandirmay1 amaclayan sistemin
kendisidir. Okul programlarinda sosyal bilgiler, antropoloji, arkeoloji, ekonomi, cografya,
tarih, hukuk, felsefe, siyasal bilimler, psikoloji, din, sosyoloji, sanat, edebiyat, matematik ve
doga bilimlerinden uygun ve ilgili igerikleri bir araya getirerek diizenli ve ayni amaca
hizmet eden bir calisma alani sunar. Sosyal Bilgilerin temel amaci, birbirlerine bagimls,
kiiltirel agidan cesitlilik gosteren ve demokratik bir sistemin yurttaslar1 olarak, kamu
faydasini gozeten ve mantik ekseninde kararlar alabilme yetenegini arttirmak icin genglere
destek olmaktadir (NCSS, 1993).

Sosyal Bilgiler adiyla diger disiplinler gibi ilk ve orta dereceli okullarda bir ders
olarak okutulmasi Fransiz diisiiniir Condercet (1743-1794) tarafindan ortaya konulmus ve
savunulmustur (Dilaver & Tay, 2008). ABD’de meydana gelen toplumsal, kiiltiirel ve
ekonomik alanlardaki degisim go¢ hareketine neden olmustur. Bu go¢ dalgas1 beraberinde
getirdigi sanayilesme, kentlesme, giivenlik, irk¢ilik ve vatandaslik bilinci gibi oncelik arz
eden problemlere ¢6ziim bulmak ve milli biling olusturmak icin Sosyal Bilgilerin egitim
miifredatina dahil edilme siirecini hizlandirmistir. 1890’1 yillarda Amerika’ya farkl
milletlerden insanlarin go¢ etmeye baslamasi ve gog¢ edenlerin toplumla kaynasmasi,
yasama entegre olabilmesi, iyi bir yurttas olarak kisa siirede bulundugu kiiltiire uyum
saglayabilmesi i¢in Sosyal Bilgiler, egitim ve 6gretim programina dahil edilmistir. Bununla
birlikte Amerika’daki Charles Peirce, John Dewey ve William James gibi bilim insanlarinin
calismalariyla olusturulan egitim felsefelerinin igerisinde bulunan ilerlemecilik yaklagimi
“demokrasiyi benimsemis toplumlar igin yurttas yetistirme” tezi Sosyal Bilgilerin ilk ve

ortaokul kademelerinde okutulan bir ders olmasinda etkili olmustur (Safran, 2008).

Sosyal Bilgiler egitiminin modern anlamdaki gelisimi diger {ilkelere kiyasla ABD’de
daha hizli meydana gelmistir. Bunun nedeni ise gerceklesen go¢ hareketiyle toplumun
bir¢ok milletten meydana gelmis kozmopolit bir yapisinin olmasi ve goglerle gelen kisilerin
topluma uyum saglamasi icin Amerikali liderler egitimi bir amag olmaktan ziyade arag
olarak kullanilmistir. Bu nedenle tilkenin Ulusal Egitim Konseyi bir araya gelerek temelinde
Anglo Sakson kiiltiiriinii topluma yerlestirmek i¢in Sosyal Bilgiler dersini bir disiplin olarak
egitim programi igerisine dahil etmistir (Bilgili, 2009).

Osmanli Devleti zamaninda insanlara, Sosyal Bilgiler olarak kabul edilen toplumsal
degerler ve bireylerin sahip oldugu dini inanglar 6gretilmistir. Osmanli egitim miifredat:
icerisinde cografya ve tarih derslerinin bulundugu Sosyal Bilimlerin temel disiplinlerinden
olan Tarih ve Cografya dersleri Tanzimat doneminde ilk kez okul programlarina dahil
edilmistir. Tanzimat Donemi igerisinde 1869 yilinda Maarif-i Umumiye Nizamnamesi'nde
erkek riistiyelerinin programinin igerisinde bulunan Cografya ve Tarih-i Osmani, Tarih-i
Umumi Kiz Riistiyesinin Egitim Programinda Cografya ve Muhtasar Tarih, glintimiizde lise
olarak bilinen idadilerin programinda ise Tarih-i Umumi ve Cografya Dariilfiinunlar'mn
programlarinda Tarih-i Umumi, Ilm-i Tarih, Tarih-i Ulum-i Tabiliye derslerinin yerini
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almistir (Akytiz, 2008). 1936 yilindaki ilkokul programlarinda tarih, cografya, aile bilgisi,
yurt bilgisi derslerini ve igerisinde bulunan konularin biiyiik bir kismini Sosyal Bilgilerin
egitimi igerisinde degerlendirmek miimkiindiir. Yapilan programin iceriginde ilkokulun
egitim ve 0gretim kurallari, ilkdgretimin amaclari, egitim programinda yer verilen derslerin
hedefleri ve sdylediklerine yer verilmistir (Ustel, 2016). 1948 ilkokul egitim programinda
cografya ve tarih dersleri oldugu gibi kabul edilmis, yurt bilgisi olarak miifredatta yer alan
dersin ad1 “yurttaghk bilgisi’ olarak degistirilirken ders saatleri ayni kalmistir (MEB, 1948).
Tirkiye’de Sosyal Bilgiler ilk kez 1968 yilinda ders ismi olarak egitim ve Ogretim
programlarinda yerini almistir fakat Sosyal Bilgilerin 6gretimindeki konu alanlar1 sadece o
donemin igerisinde yer almayip bu egitimin gec¢misi uzun bir zaman dilimini
kapsamaktadir (Aslan, 2016). 1985-1986 6gretim yilina geldigimizde ise Sosyal Bilgiler dersi
ilkokulda okutulurken bu isim ortaokulda yerini “milli tarih” ve “milli cografya” olarak
ders programlarma konulmustur (Deveci, 2011). 1997 yilinda 4. ve 7. sinuflarda kabul edilen
Sosyal Bilgiler ders olarak okutulmaya baslamistir (MEB, 2017).

Sosyal Bilgiler egitiminin hedefleri igerisinde bulundugumuz toplumun siyasi,
ekonomik, gelenekler ve goreneklerin i¢ dinamiginde meydana gelen yeniliklere kars:
duyarlilik gostermek amact vardir. Bu sebeple diinden bugiine var olan toplumun
icerisinde ve ayn1 zamanda varligini stirdiirmiis olan devletlerde dahi Sosyal Bilgilerin
hedeflediginden farkli sonuclar olabilmektedir. Fakat degisik cografyada yasayanlarin
tecriibelerini aktarmasi nedeniyle giintimiiz modern topluluklarinda Sosyal Bilgiler egitim
ve 0gretiminin amaglari iizerinde bilimsel ve egitsel olarak az da olsa birliktelik saglandig:
bilinmektedir (Aslan, 2016). Sosyal Bilgiler dersinin egitim hedefleri kisilere beceri, deger,
bilgi ve davramis kazandirmaktir ve egitim hedeflerinin her agidan beklenilen amaclari
gerceklestirmesi istenir (Beldag ve Aktas, 2016). Bu amagclarin gergeklestirilmesinde Sosyal
Bilgiler, cografya, tarih, sosyoloji, hukuk, ekonomi gibi farkhi alanlardan faydalanilir ve
taydalanilan bu alanlardan bir tanesi de edebiyattir (Degirmenci, 2018).

Edebiyat, gercekte yasanmis ya da yasanabilecek veya sanat¢mnin istegi
dogrultusunda anlatmasini benimsedigi kisi, durum ya da olaylarin gelisigiizel degil de
se¢ilmis sozciiklerle, ilgi ve merak uyandiracak sekilde bir araya getirilmesi ve
birlestirilmesi sonucunda olusturulan biitiinliiktiir. Edebi iirtinler sanatsal bir gaye igin
yaziya dokiilmiis veya olusturulmus, estetik kaygisi olan eserdir (Tural, 2000). Sosyal
Bilgiler ve edebiyat dersi arasindaki iliski, ge¢misten giiniimiize kadar gelen ve tartisilan
bir konu olsa da giincelligini hig¢ yitirmemistir. Egitim diistintirleri tarafindan 19. ytizyil
baslarinda 6grencinin sosyal alanla ilgili algisini olumlu sekilde degistirmek i¢in ge¢misin
edebiyatla iligkili oldugunun 6neminden bahseder. Zaman ilerledik¢e de bu diisiinceye
destek veren bir¢ok goriis ortaya atilmistir. Bunlardan biri olan edebi eserler, bireyin
gecmisi anlamasi ve ogrenmesine katki saglayacaktir (Johnson, 1925). Sosyal Bilgilerde
ogrencilerin yasamis oldugu problem, ¢cogu zaman konunun ezberlenmesinden ve gergek
hayattan uzak bilgileri 6grenmeye mecbur birakildiklar: hislerden meydana gelmektedir.
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Halbuki 6gretmen tarafindan uygun goriilen edebi metinler ile var olan herhangi bir
konunun somutlastirarak Ogrencilerin daha kolay anlayabilecegi duruma getirilmesi
miumkiindiir. Edebiyat ve Sosyal Bilgiler birbirinden ayrilamaz sekilde bir biitiintin iki
parcasi gibidir. Birbirlerinden ayirmak pek de miimkiin degildir. Sosyal Bilgiler dersinin
icerdigi konu alanlar ile edebi iirtinler birbirleriyle yakindan iligkilidir ve bu durum Sosyal
Bilgiler ile edebi iirtinler arasinda rahatlikla baglanti kurmamizi saglar (Cuhadar & Yiicel
2010).

Sosyal Bilgiler konularinda 6grencilerde bulunulmasi istenilen kazanimlardaki ana
unsurlardan biri olan kiiltiirel dgeler ve bu kiiltiirel 6gelerin aktarilmasidir. Incelemede
bulundugumuz zaman kiiltiirel unsurlarin edebi iiriinlerde ¢ok fazla yer aldig:
goriilmektedir. 2005 yilinda MEB’ in hazirladigi Sosyal Bilgiler Ogretim Progranu
incelendiginde edebi eserlerden faydalanarak kisilere yurt sevgisi gibi konular Tiirkce
dersinde de verilen, “egitimdeki 6gretimi daha eglenceli bir hale getirmek icin” biyografi
masal, oykii, gezi yazisi, otobiyografi, siir, roman, ani, halk tiirkiileri ve hikaye vb. edebi
tiirlerden faydalanarak ders programinin yenilenmesine karar verilmistir. Bu durumla
iliskilendirilerek diinya tizerinde farkli cografyalarda ya da cesitli zaman dilimlerinde
hayatlarini siirdiiren kisilerin kiiltiirel degerlerine, hayatlarina yer vererek, farkindalik
olusturmak, farkl: agilardan bakabilme ve tarihsel duygudaslik saglamak bununla birlikte
tarihe elestirel bir gozle bakabilmek amaglanmistir (Kaymakci, 2013).

Hayatlar1 ve bu hayatlar1 boyunca yaptiklari ile taninmis 6nemli kigilerin yasamlarim
belgelendirerek inceleyen edebi eserlere biyografi denir (Oguzkan, 2000). Biyografi,
bireylerin yasamlarinin tarihi olarak kabul gormiistiir. Sosyal yasam igerisinde politik,
bilim, sanat, finans, edebiyat, spor vb. konu alanlarinin herhangi birinde veya birka¢inda
topluma fayda saglayarak kendini gostermis, taminmis kisilerin yasamlari belgelere

dayandirilarak ve nesnel bir davranis igerisinde yazilan kisa veya uzun edebi alanin bir tiirii
olarak kabul edilir (Kaymakci, 2013).

Egitim bilimleri yaklasiminda biyografi tanimui ise tarihin seyrinde yer alan 6nemli
kisilerden faydalanarak 6gretim hedefi ve tarihsel konu alanlarini inceleme ve diizenli hale
getirme yontemi olarak kabul edilir (Onciil, 2000). Toplumlarin bir¢ok alanda meydana
getirdigi yeniliklerde ve gelisimlerde 6nemli rol alan kisilerin, yetistirilirken sergilenen
tutumlar, yasamis olduklari olaylar ve yasanan bu olaylarda 6n plandaki kisi, ayn1 zamanda
grup lyesi olarak gosterdigi faaliyetler; diisiince ve hayal diinyasi, hisleri ile yazdig:
eserlerin ortaya konularak anlatildig: edebi bir tiir olarak yerini almistir. Yazilan eserin
olabildigince kanitlara dayandirilarak nesnel olmas: gerekmektedir. Biyografilerin tasidig:
en onemli 6zellik ise ele alian bireyin, yasadig1 ¢evresindeki olaylar ve olaylarin yazilirken
beslendigi kaynaklarin ilk elden tespiti ve bizden sonraki gelenlere aktarilmasidir (Agca,
1999).
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Sosyal Bilgilerde beklenilen temel hedef gelecegin yurttaslar1 olacak ogrencilere
sorun ¢ozme ve karar verme becerilerini kazandirmay1 amaglayarak gelecekte etkili bir
yurttas (haklarini arayan, bilen yasadig1 toplum ve devlet igerisinde sorumluluklarimin
farkinda olan bireyler) olarak yetistirilmesini saglamaktadir (Oztiirk, 2009). Siirekli degisen
diinyada bireylerin bulundugu ¢evreyi, birbirlerini anlamlandirmalarinda ve bu
dogrultuda ¢oziim bulmalarinda Sosyal Bilgiler dersinin etkinlik alan1 genistir. Sosyal
Bilgiler dersi islenirken Ozellikle bir edebi tiir olan biyografinin kullanimi egitimciler
tarafindan desteklenmistir (Kaymakct & Er, 2014). Materyal olarak aktif sekilde
kullanilabilir hale gelmistir (Oztiirk ve Otluoglu, 2003). Bu perspektiften bakilinca biyografi
yazarlar1 bir nevi tarihgi olarak goriiliir. Biyografilerde islenen konular, bireylerin
yasamlarini takip eden dgrenciler tarafindan diinii ve bugiinii kiyaslama imkani da saglar
(Erdem, 2010).

Bir donem icerisinde gerceklesen olaylar ne kadar kronolojik siralamaya gore
verilirse verilsin 6grenciler yasananlar: bir insanin hayati gibi somut ve gercek bir sekilde
anlayamazlar. Onemli kisilerin hayatlar1 kaleme alindikga yasanilan donemdeki gelenekler
donemin ruhu, 6zellikleri ¢ocuklarin goziinde yasatilmis ve canlandirilmis olur. Biyografi
alanina konu olan bireyler bulunduklar: zaman dilimi igerisinde devrini temsil etmis ayni
zamanda milletinin hevesini, fedakarliklarini ve ideallerini yansitmistir. Ozellikle derslerde
bir fikir ve c¢ag anlatilirken o c¢agin veya fikrin temsilcilerinin hayatlar1 Ornek
gosterilmedikge istenilen sonug elde edilemez (Er, 2005).

Sosyal Bilgiler 6gretim programlarinda yer alan uygulamalar dogrultusunda Sosyal
Bilgiler ilkogretim okul kitaplarinda biyografi kullanimlarina yer verilmistir Asagidaki
boliimlerde Sosyal Bilgiler 4, 5 6, 7. smif kitaplarinda bulunan biyografilere yer
verilmektedir. 4. Sinif Sosyal Bilgiler ders kitabinda, konu alanlarinda cgesitli biyografilere
yer verilmistir. Birey ve Toplum, Kiiltiir ve Miras {initelerinde on {i¢ kisinin biyografisi ele
alinmugtir. Kullanilan biyografilerle ti¢ kazanimi 6grenciye yerlestirmeyi hedeflemislerdir.
5. Smuf Sosyal Bilgiler ders kitabinda “Bilim Teknoloji ve Toplum, Ekin Vatandas, Kiiresel
Baglantilar” Ogrenme alanlarinin kapsaminda farkli alanlarda tin yapmis kisilerin
biyografileri kullanilarak dort kazanimi gergeklestirmek icin  biyografilerden
faydalamlmistir. Bilim Insanlarinin Ortak Ozellikleri Bilimsel Etik {initesinde ‘Albert
Einstein, Isaac Newton, Prof. Dr. Aziz Sancar, Cahit Arf; “Bayragimiz ve [stiklal Marst’
tinitesinde Mehmet Akif Ersoy; “Ortak Mirasimiz” iinitesinde ise Alexander Graham Bell,
Wilbur-Orville Wright, Ali Kuscu, Ibn El-Heysem, Voltaire, Yunus Emre biyografilerinden
yararlanilmaistir.

6. Smif Sosyal Bilgiler ders kitabinda “Kiiltiir ve Miras, Bilim, Teknoloji ve Toplum,
Uretim Dagitim ve Tiiketim” 6grenme alanlarinin kapsaminda farkli alanlarda iinlenmis
kisilerin biyografileri kullanilarak dort kazanimi gerceklestirmek igin faydalamilmaistir.
Islamiyet ve Tiirkler {initesinde ‘Biruni’ Sosyal Bilimler ve Toplum {initesinde “Osman
Turan, Niizhet Gokdogan, Gazi Yasargil ve Aziz Sancar” Hayalimizdeki gelecek ve
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Kaynaklarimiz Kazanca Doniistiiyor tinitesinde ise “Asik Veysel, Jurnes Verne’ biyografileri
kullanilmistir. 7. Simf Sosyal Bilgiler ders kitabinda Bilim Teknoloji ve Toplum 6grenme
alanlarinin kapsaminda farkl alanlarda tinlenmis kisilerin biyografileri kullanilarak iki
kazanimi gergeklestirmek i¢in biyografilerden faydalanilmistir. Bilimin Onciileri tinitesinde
‘Harezmi, Ali Kuscu, Katip Celebi, Ibn Sina, Hazini Cezeri, Farabi, Piri Reis, Ibn Haldun’
gibi kisilerin biyografilerinden yararlanilmistir. Bu durumda kullanilan biyografilerle
gergeklestirmek istenen kazanimlar, Tiirk-Islam medeniyetinde yetisen bilginlerin bilimsel
gelisme siirecine katkilarini gostermesi bakimindan 6nemli goriilmektedir.

Sosyal Bilgiler 6gretiminde biyografilerin kullanilmasinin saglayacag: yararlar: sdyle
siralayabiliriz (Akbaba, 2010):

Tarihte yerini almig Kkigilerin, kahramanlarin, liderlerin hayatlari, soyut ve
anlamlandirmasi zor olan durumlar1 somutlastirir. Tarihte biiyiik liderler ve liderlerin
diisiincelerinden faydalananlar Sosyal Bilgilerin igerisinde yer alan tarih deresinde
biyografi kullaniminin énemini vurgular. Carlyle bir Ingiliz tarihgisi olarak ‘bireyi yasami
icerisindeki olaylarin tarihi, gercek hayatta biiyiik adamlarin bulundugumuz zaman
diliminde yaptig1 tarihtir.” climlesi ile bu gerceklik desteklenmistir. Bu sebeple Sosyal
Bilgiler dersinin alam olan tarih konularinda zamani geldik¢e 6nemli sahsiyetlere da yer
verilmesi faydali olacaktir. Cocukluk ve genclik zamanlar1 bireylerin kahramanlara sayg1
gosterdigi donemdir. Gengler ve ¢ocuklar liderleri rol model almaktan mutluluk duyarlar.

Tarihi donemlere katki saglayan bireyler, cogu zaman bir donemi temsil etmektedir.
Karakterlerinde bir toplumun ideallerinin, fedakarliklarmin ve timitlerinin temsilcisidir.

Tarih konularinda onemli karakterlerin hareketlerine ve hayatlarina deginilmesi
gerekir. Bir felsefe veya donem agiklanirken donemin ya da felsefe akimi temsil edenlerin
hayatlar: aktarildik¢a o donem ve felsefe hakkinda detayl: bilgileri elde etmis oluruz.

Ogrencilerin soyut olan kavramlari zihninde anlamasi kolay hale gelir. Ogrencilerin
gecmise ait durumlara karsi merak ve ilgisinin artmasini saglar. Ogrencilerin tarihte 6nemli

gorevler iistlenen kisilerin daha iyi taninmasini saglar.

Biyografiler konu alaninda bireyin yasami anlatilirken, donemin 6nemli olaylar: ve
ozellikleri toplumsal kiiltiirel yasami 6grenmelerine yardimai olur. Ogrencilerde gurur ve
milli suurun gii¢lendirilmesine yardim eder. Kisinin kendini kars: tarafin yerine koyma
becerisini ve elestirel diisiinme yetenegini gelistirir.

Ogrencileri biyografilerden etkilenmesinin nedeni yagsanan olay ve kisilerin gergek
olmasidir; tarihi orijinal kaynaklar kullanarak ve insanilestirerek o6grenciler tarihi kaleme
almais kisilerin haytalarma dokunur. Ogrenciler kendilerini gecmisteki deger ve tutumlarin
icerisinde hisseder.
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Ogrenciler biyografi kullanimina bagh olarak tarihsel siireg icerisinde degisimin ve

benzerligin, farkliligin nasil olustugunu anlamlandirir ve 6grenilmesi daha kolay hale gelir.

Bu arastirmanin amaci, Sosyal Bilgiler dersinin kiiltiir ve miras tinitesi islenirken
biyografi ile 6gretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan
kontrol grubu Ogrencilerinin akademik basarilarinin farklilagsip farklilasmadiginm
incelemektir. Bu baglamda aragtirmanin alt problemleri sunlardir:

1. Hk(’j{;retim 6. smif Sosyal Bilgiler dersinin kiiltiir ve miras tinitesi islenirken biyografi
ile 6gretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan
kontrol grubu 6grencilerinin 6ntest puanlar: farklilasmakta midir?

2. [lkdgretim 6. siuf Sosyal Bilgiler dersinin kiiltiir ve miras iinitesi islenirken biyografi
ile 6gretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan
kontrol grubu 6grencilerinin sontest puanlar1 farklilasmakta midir?

3. Ilkdgretim 6. sinuf Sosyal Bilgiler dersinin kiiltiir ve miras {initesi islenirken biyografi
ile 6gretim yapilan deney grubu Ogrencileri ile programa dayali 6gretim yapilan
kontrol grubu 6grencilerinin fark puanlar: farklilasmakta midir?

4. Tlkdgretim 6. suf Sosyal Bilgiler dersinin kiiltiir ve miras iinitesi islenirken biyografi
ile 6gretim yapilan deney grubu Ogrencileri ile programa dayali 6gretim yapilan
kontrol grubu 6grencilerinin toplam puanlari farklilasmakta midir?

5. 1lkdgretim 6. sinif Sosyal Bilgiler dersinin kiiltiir ve miras {initesi islenirken biyografi
ile 6gretim yapilan deney grubu 6grencileri 6ntest-sontest puanlar1 arasinda farklilik
var midir?

6. 1lkdgretim 6. sinif Sosyal Bilgiler dersinin kiiltiir ve miras iinitesi iglenirken programa
dayali 6gretim yapilan kontrol grubu 6grencileri ontest-sontest puanlar1 arasinda
farklilik var midir?

Yontem

Arastirmanin Deseni

Bu arastirma, ontest-sontest kontrol gruplu deneysel bir desen ile tasarlanmistir.
Ontest-sontest kontrol gruplu desende, yansiz atamayla olusturulan iki grup
bulunmaktadir. Bir grup deney grubu olarak belirlenirken diger grup kontrol grubu olarak
kullanilmigtir. Her iki grupta da deney oncesi ve deney sonrasi olgtimler yapilmugtir
(Karasar, 2008).

Evren ve Orneklem

Arastirmamizda  Orneklem  olarak, biyografi kullanimi = uygulamamiz
gerceklestirebilmek icin programdaki ders konularinin ortiismesi nedeniyle 2022-2023

egitim-ogretim yil Hatay ili Iskenderun ilgesi Namik Kemal Ortaokulu'nda egitime devam
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eden 6F ve 6H sinufi 6grencileri segilmistir. Arastirma, 2022-2023 egitim-6gretim yilinin 1.
déneminde yapilmistir. Uygulamaya esas olarak Kiiltiir ve Miras Unitesi belirtilmis ve bu
nedenle 6. Smif Ogrencileri ile uygulamanin yapilmasina karar verilmistir. Calisma
yapilmadan 6nce deney ve kontrol gruplarinin 6grenme seviyeleri birbirine yakin tutulmus
ve her simifin kendi igerisinde de homojen (akademik basari, 6grenme seviyesi, ailelerin
kiiltiirel 6zelliklerinin birbirine yakin olmasi gibi) o6zellik gostermesine dikkat edilmistir.
deney-kontrol grubu siniflari rastgele atama yolu ile atanmistir. Buna gore 6/F deney grubu
6/H ise kontrol grubunu tegkil etmistir. Deney grubunda 43 6grenci kontrol grubunda ise
35 6grenci yer almaktadir. Toplam 78 6grenci mevcuttur. Hatay Mustafa Kemal Universitesi
Etik Kurulunun (02.11.2022/11/02, 1/5 tarih ve sayil1) onay1 alinarak ¢alismanin uygulamasi
yapilmustir.

Veri Toplama Araglar

Aragtirmada kullanilan veri toplama aracit ‘Kiiltiir ve Miras Unitesi’ iglenirken
kullanilan akademik bagar testidir. Arastirmada deney grubu 6grencilerine biyografi ile
ogretim yapilmis, kontrol grubu 6grencilerine ise programa dayali 6gretim yapilmistir

Verilerin Analizi

Verilerin analizi, SPSS 23 istatistik paket programi kullanilarak gerceklestirilmistir.
Calismada, deney ve kontrol gruplarinda basari testi puanlarimin 6n test-son test
karsilagtirmasi yapilmistir. Bu ¢alismada, deney grubu ve kontrol grubu bulunan deneysel
bir diizenleme yapilmis ve uygulama Oncesi ile sonrasinda yapilan basar1 puanlarinin
karsilastirilmasi istenmistir. Deney grubu on test / son test ve kontrol grubu ontest / sontest
seklinde bir 2x2 deney diizeni olusturulmustur. Deney grubu ve kontrol grubundaki
ogrencilerin iki ortalamalar1 arasindaki farkliligin anlamli olup olmadigini anlamak igin
bagimli 6rneklem t testi kullanilmistir.

Deney ve kontrol gruplarinin ayri ayr1 karsilagtirilmasi icin bagimsiz 6rneklem t testi
kullanilmistir. Bagimsiz 6rneklem t testi, iki bagimsiz grubun ortalamalarinin birbirinden
farkli olup olmadigini test etmek i¢in kullanilan bir istatistiksel analiz yontemidir. Bu analiz
yontemi, karsilagtirilacak olan gruplarin birbirinden bagimsiz olmasini ve bu gruplardan
elde edilen Ol¢limlerin en az esit aralikli 6lgek diizeyinde olmasini gerektirir (Durmus,
2022). Bagimsiz oOrneklem t-testi, iki ayr1 grubun ortalamalarmi kargilastirmak ve
aralarindaki farkin rastlantisal m1 yoksa istatistiksel olarak anlamli m1 olduguna karar
vermek i¢in kullanilan bir istatistiksel analiz yontemidir (Biiytikoztiirk, 2001). Bu test,
gruplar arasinda potansiyel farklarin istatistiksel olarak degerlendirilmesini saglar ve
arastirmalarda giivenilir sonuglar elde etmeye yardimci olur.

Bulgular

Bu boliimde ¢alismanin bulgularina yer verilecektir. Betimsel (tanimlayici) istatistik,
degiskenlerle ilgili sayisal degerlerin toplanmasi, 6zetlenmesi ve sunulmasini saglayan
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istatistiksel islemleri ifade eder. Arastirmanin katilhmcilar1 veya nesneleri ile ilgili 6zellikleri
betimlemeyi amaglayan bir siirectir ve evrenin tamamindan veya bir 6rneklem tizerinden
elde edilen veriler kullanilarak gergeklestirilir (Biiyiikoztiirk, 2015). Bu veriler Tablo 1’de

gorilmektedir.

Tablo 1

Deney ve Kontrol Grubu Tanimlayict Istatistik Tablosu
Deger Frekans % % Toplam
1 43 55,1 55,1
2 35 44,9 44,9
Toplam 78 100,0 100,0

Tablo 1'de yer verilen deney grubuna 1, kontrol grubuna 2 kodu verilmistir. Deney
grubunda 43 6grenci kontrol grubunda ise 35 6grenci yer almaktadir. Toplam 78 6grenci
mevcuttur. Deney grubundaki 6grenci sayis: yilizdelik olarak %55,1’i; kontrol grubundaki
ogrenci sayist ile ytlizdelik olarak 44,9'u olusturmaktadar.

Tablo 2
Frekans Dagilim Tablosu

Istatistik Standart Hata

On test Ortalama 64,94 2,07
%95 Gliven Aralignt  Alt Sinir 60,81
Ust Str 69,06
%5 Hata Pay1 65,21
Ortalama 65,00
Varyans 334,09
Standart Hata 18,28
Minimum 25
Maksimum 95
Istatistik  Standart Hata
Oran 70
Ceyrekler Arasi Aralik 30
Carpiklik -17 ,27
Basiklik -87 ,54
Son test Ortalama 78,78 2,03
%95 Giiven Araligr  Alt Smur 74,75
Ust Sinir 82,82
Ortalama 80,19
Varyans 85,00
Standart Hata 320,25
Minimum 17,90
Maksimum 25
Oran 100
Ceyrekler Arasi Aralik 75
Carpiklik -1,05 ,27
Basiklik ,64 ,54
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Analizlerin yapilabilmesi i¢in verilerin normal dagilim gostermesi gerekmektedir.
Burada on test ve son testlerin basiklik ¢arpiklik degerlerine bakilmistir. Tablo 2’de basiklik
ve carpiklik degerleri -2 ile +2 arasinda oldugu igin normal dagildig: goriilmektedir.

Bu calismanin birinci alt problemi, ilkdgretim 6. simif Sosyal Bilgiler dersinin kiiltiir
ve miras tinitesi igslenirken biyografi ile 0gretim yapilan deney grubu ogrencileri ile
programa dayali Ogretim yapilan kontrol grubu Ogrencilerinin Ontest puanlar:
farklilasmakta midir?

Tablo 3
DG ve KG Ogrencilerinin Sosyal Bilgiler Basar: Ontest Puanlarinin t-Testi Analiz Sonuclart
Grup N X S Sd t P
OnTest DG 43 6593 20,51 76 53 ,598
KG 35 63,71 15,31

Tablo 3’te deney ve kontrol gruplarinin 6n testleri arasindaki farki belirlemek
amaciyla bagimsiz gruplar t testi yapilmistir. Deney grubunda 43, kontrol grubunda 35
ogrenci bulunmaktadir. Deney grubunun ortalamas1 65,93 kontrol grubunun ortalamasi
63,75 bulunmustur. T degerinin anlamhilik degeri 0,598 ¢iktig1 (p>0,05) icin iki grup
arasindaki fark anlamsizdir. Yani Sosyal Bilgiler dersinin kiiltiir ve miras tinitesi islenirken
biyografi ile 6gretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan
kontrol grubu 6grencilerinin ontest puanlar: arasinda anlaml bir farklilik yoktur. Yapilan
calismada Kiiltiir ve Miras tinitesinin kavram ve kazanimlarina iligkin, bireylerin bilgi
diizeylerini 6l¢mek amaciyla yirmi sorudan meydana gelen akademik basari testi deney ve
kontrol grubuna es zamanl olarak uygulanmigtir. Bu uygulamanin sonucunda deney ve
kontrol grubundaki Ogrencilerinin akademik basarilar1 ve hazir bulunusluklariin
benzerlik gosterdigi konu alanlarinda 6n bilgilerinin yeterli olmadig1 ortaya koyulmustur.
Bu durum ayni zamanda gruplarin homojenligini gosterdigi icin verilecek biyografi
uygulamalarinin sonucu akademik basar: testinde de net bir sekilde ortaya konulacaktir.”

Bu calismanin ikinci alt problemi, ilkogretim 6. smif Sosyal Bilgiler dersinin kiiltiir
ve miras Unitesi islenirken biyografi ile 0gretim yapilan deney grubu oOgrencileri ile
programa dayali Ogretim yapilan kontrol grubu ogrencilerinin sontest puanlar:
farklilasmakta midir?

Tablo 4
DG ve KG Ogrencilerinin Sosyal Bilgiler Basar: Sontest Puanlarinin t-Testi Analiz Sonuclart
Grup N X S Sd t p
Son DG 43 83,95 14,46 76 2,97 0,004
Test KG 35 72,43 19,79

Yukarida bulunan Tablo 4’te deney ve kontrol grubu 6grencilerinin sontest puanlari
arasindaki farkliligi belirlemek amaciyla bagimsiz gruplar t testi yapilmistir. Son teste
katilan deney grubundaki 6grenci sayisinin 43, kontrol grubundaki 6grenci sayisinun da 35
oldugu goriilmektedir. Deney grubunun ortalamasi 83,95 kontrol grubunun ortalamasi
72,43'ttir. T degerinin anlamlilik degeri ,004 (p<0,05) oldugu i¢in deney grubu ve kontrol
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grubunun son test skorlar1 arasinda farklilik oldugu goriilmiistiir. Deney ve kontrol
gruplarinin son testleri arasinda olusan farklilik biyografi uygulamasimnin akademik basar1
tizerinde etkili oldugunu gostermistir. Her iki grubun da son test ortalamalar: yiikselmigtir.
Fakat biyografi uygulamasi yapilan deney grubunun ortalamasinin ¢ok daha yiiksek olmasi
biyografi uygulamasmin akademik basar1 iizerinde olumlu etkisini gostermistir. Bu
uygulama yapilirken deney grubu Ogrencilerinde Kiiltiir ve Miras tinitesi, konu alanina
uygun biyografiler kullanilmis fakat kontrol grubunda ise geleneksel yontem olarak kabul
goren sunus yontemi tercih edilmistir. Elde edilen veriler Sosyal Bilgiler dersinde kullanilan
ve Ogretim yontemi olarak uygulanan biyografi kullaniminin ders basarisini artirdiginm
istatistiksel olarak ortaya koymustur.

Bu ¢alismanin tiglincii alt problemi, ilkogretim 6. sinif Sosyal Bilgiler dersinin kiiltiir
ve miras tinitesi igslenirken biyografi ile 0gretim yapilan deney grubu &grencileri ile
programa dayal1 6gretim yapilan kontrol grubu 6grencilerinin fark puanlar: farklilasmakta

madir?
Tablo 5
DG ve KG Ogrencilerinin Fark Puanlarinin t-Test Tablosu
Grup N X S Sd t p
Fark DG 43 18,02 22,12 761 ,69 0,046
Testi KG 35 8,71 26,69

Yukarida verilen Tablo 5'te deney ve kontrol grubu 6grencilerinin fark puanlar
arasindaki farki belirlemek amaciyla bagimsiz gruplar t testi yapilmistir. Deney grubundaki
ogrenci sayisinin 43, kontrol grubundaki 6grenci sayisinin da 35 oldugu goriilmektedir.
Deney grubunun ortalama fark puani 18,02 kontrol grubunun fark puani ortalamasi
8,714’ttir. T degerinin anlamlilik degeri 0,046 (p<0,05) oldugu icin deney grubu ve kontrol
grubunun fark puanlar1 arasinda farklilik oldugu goriilmiistiir. Elde edilen bu farklilik
deney grubunda kullanilan biyografi kullanimina dayali 6gretim yonteminin 6grencinin
akademik basarisin1 anlaml diizeyde arttirdigini ortaya ¢ikarmistir.

Bu c¢alismanin dordiincii alt problemi, ilkogretim 6. sinif Sosyal Bilgiler dersinin
kiiltiir ve miras {initesi islenirken biyografi ile 6gretim yapilan deney grubu 6grencileri ile
programa dayali Ogretim yapilan kontrol grubu O6grencilerinin toplam puanlar

farklilasmakta midir?

Tablo 6
DG ve KG Ogrencilerinin Toplam Puanlarinin t-Testi
Grup N X S Sd t p
Toplam DG 43 149,88 27,74 762 34 0,022
Testi KG 35 136,14 23,23

Yukarida verilen Tablo 6’da deney grubu ve kontrol grubu 6grencilerinin toplam
puanlar: arasindaki farki belirlemek amaciyla bagimsiz gruplar t-testi yapilmistir. Deney
grubu oOgrenci sayisinin 43, kontrol grubu 6grenci sayisimin 35 oldugu goriilmektedir.
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Deney grubunun ortalama toplam puani 149,883 kontrol grubunun ortalama toplam puan
136,142'dir. T degerinin anlamlilik degeri 0,022 (p<0,05) oldugu icin deney ve kontrol
grubunun toplam puanlar1 arasinda farklilik oldugu goriilmektedir. Elde edilen sonuca
gore deney grubunda kullanilan biyografi yonteminin kontrol grubunda programa uygun
islenen derse gore 6grencilerin akademik basarisini anlamli dlciide arttirdig goriilmektedir.

Bu ¢alismanin besinci alt problemi, ilkdgretim 6. sinif Sosyal Bilgiler dersinin kiiltiir
ve miras iinitesi islenirken biyografi ile 6gretim yapilan deney grubu 6grencilerinin 6ntest-
sontest puanlar1 arasinda farklilik var midir?

Tablo 7
DG Ogrencilerinin Sosyal Bilgiler Ontest-Sontest Basar1 Puanlarinin t-Testi Analiz Sonuglari
Grup N X S Sd t p
DG On test 43 65,93 20,51 42 5,34 ,000
Son test 43 83,95 14,46

Yukarida verilen tablo 7'de biyografi yontemiyle egitim verilen deney grubunun
Ontest-sontest basar1 puanlar1 arasinda farkliik olup olmadigini belirlemek amaciyla
bagimli gruplar t-testi yapilmistir. Deney grubunun on test puan ortalamasi 65,93 son test
puan ortalamasinin ise 83,95 oldugu goriilmektedir. T degerinin anlamlilik degeri
0,00(p<0,05) oldugundan anlamli bir farklilik vardir. Deney grubunun puan ortalamasinin
65,93’'ten son teste 83,95’e yiikselmesi basar1 puanindaki artis1 gostermektedir. Biyografi
kullaniminin uygulanmasi anlaml bir farkliliga sebep olmustur.

Bu calismanin altinc alt problemi, ilkogretim 6. smif Sosyal Bilgiler dersinin kiiltiir
ve miras tinitesi islenirken programa dayali 6gretim yapilan kontrol grubu 6grencilerinin
ontest-sontest puanlar1 arasinda farklilik var midir?

Tablo 8
KG Ogrencilerinin Sosyal Bilgiler Ontest-Sontest Basar: Puanlarinin t-Testi Analiz Sonuclari
Grup N X S Sd t p
KG On test 35 63,71 15,31 34 1,93 ,006
Son test 35 72,43 19,79

Yukarida verilen tablo 8'de programa dayali 0gretim yapilan kontrol grubu
ogrencilerinin Ontest-sontest puanlar1 arasinda farklillk olup olmadigmi belirlemek
amaciyla bagimli gruplar t testi yapilmistir. Kontrol grubunun 6n test puan ortalamasi 63,71
son test puan ortalamasi 72,43’tiir. T degerinin anlamlilik degeri 0,006 (p<0,05) oldugundan
anlamli bir farklihk vardir. Programa dayali ogretim yapilan kontrol grubundaki
ogrencilerin sonuglar: incelendiginde 6n test ve son test arasinda son testin lehine bir artis
gorilmiistiir. Fakat biyografi yontemiyle egitim verilen deney grubundaki on test son test
puanlar1 arasindaki fark daha belirgindir. Deney grubuna uygulanan biyografi yonteminin
ogrencilerin akademik basarilarini arttirdigit son test puan ortalamasiyla ortaya
konulmustur.
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Sonug

Bu boliimde arastirmanin bulgulari neticesinde elde edilen sonuglara yer verilecektir.
Calismanin birinci alt probleminden elde edilen bulgular sonucunda biyografi ile 6gretim
yapilan deney grubu Ogrencileri ile programa dayali 6gretim yapilan kontrol grubu
ogrencilerinin 6n test puanlarinda farkliigin olmadig1 goriilmiistiir. Bu bulgudan yola
cikarak deney ve kontrol grubundaki 6grencilerin, akademik bagarilarinin birbirine yakin
olduklar1 sonucuna varilmaktadir. Sonug olarak kullanilacak farkli 6gretim yontem ve
teknikler akademik olarak birbirine denk iki grup arasinda yapilmistir. Bu durum
arastirmanin giiclii yonii olarak ifade edilebilir. Ayrica elde edilen sonuglarin giivenirligini
de arttirmaktadir.

Aragtirmanin ikinci alt probleminde elde edilen bulgulara gore biyografi ile 6gretim
yapilan deney grubu Ogrencileri ile programa dayali 6gretim yapilan kontrol grubu
ogrencilerinin sontest puanlarinin deney grubu lehine anlamli bir farklilik olusturdugu
sonucuna varimistir. Goriilen bu anlamli farkliik Sosyal Bilgiler konu alanlarinda
kullanilan biyografinin, deney grubu igerisinde yer alan 6grencilerin akademik basarilarin

arttirdigini ortaya koymustur.

Arastirmanin {giincii alt probleminde elde edilen bulgulara gore biyografi ile
ogretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan kontrol grubu
ogrencilerinin fark puanlarinin deney grubu lehine anlamlh bir farklilik olusturdugu
goriilmiistiir. Deney grubunun ortalama fark puanmin kontrol grubunun fark puanmnin
ortalamasindan fazla olmasi deney grubunda kullanilan biyografi yonteminin 6grencilerin

akademik basarisin1 anlamli bir bigcimde arttirdigini gostermektedir.

Arastirmanin dordiincii alt probleminde elde edilen bulgulara gore biyografi ile
ogretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan kontrol grubu
ogrencilerinin 6n test-son test puan ortalamasi toplami analiz sonucunda deney grubu
lehine anlamli diizeyde bir farklibk goriilmektedir. Deney grubunun ortalama toplam
puaninin kontrol grubunun ortalama puanindan fazla olmasi, deney grubunda kullanilan
biyografi yonteminin 6grencilerin akademik basarisin1 programa dayali 6gretim yapilan
kontrol buna gore anlamli 6lctide arttirdigini gostermektedir.

Arastirmanin besinci alt probleminde elde edilen bulgulara gore biyografi kullanilan
deney grubunun on test ile son test basar1 testi sonuglar1 karsilastirildiginda istatistiksel
olarak anlaml farklilik bulunmustur. Deney grubunda uygulanan biyografi kullaniminin
ogrencilerin akademik basarisinda artis sagladigi goriilmektedir.

Arastirmanin altinci alt probleminden elde edilen bulgulara gore kontrol grubunun
on test ile son test basar1 testi sonuglarina bakildiginda son test lehine farkliligin oldugu
goriilmektedir. Kontrol grubunun 6n test puan ortalamasi 63,71 son test puan ortalamasi
72,43'tir. Her iki grupta da son testlerde artis goriilmektedir. Fakat biyografi yontemi ile
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egitim verilen deney grubunun puanlarinin fazla olmasi biyografi yonteminin 6grencilerin
akademik basarilar1 {izerindeki etkisini ortaya koymaktadir. Dagher ve Ford (2005)
yaptiklar1 ¢alismada, biyografinin tek bir Ogretim materyali olarak kullanilmamasi
gerektigini ama elestirel diisiinme, merak ve tarihi anlamlandirmada biyografinin faydal:
oldugu sonucuna varilmistir. Biger (2019)'in yaptig1 calismada, biyografi kullaniminin
akademik bagar1y1 ve 6grenci tutumunu olumlu etkiledigi sonucuna varmigtir. Arastirma
sonucunda Sosyal Bilgiler dersinde kullanilan yonteminin 6grencilerin akademik
basarilarina 6nemli katkilar1 oldugu ve 6grenci akademik basarisi ile aktif 6grenme siirecini
saglamak amaciyla dersin programinda yer alan tarih konular1 islenirken biyografi
kullanimina dayali etkinliklerin tasarlanmasi onerisinde bulunulmaktadar.

Ders sirasinda kullanilan materyaller dersi daha zevkli hale getirerek konuyu
ogrencinin anlamasi bakimindan destek olmustur. Sosyal Bilgiler ders kitaplar:
incelendiginde islenen konu alanlarinda biiyiik oranda edebi metinlerin goze carptig:
gorilmiistiir. Edebi tirtinlerin Sosyal Bilgiler dersi kitaplarinda kullanilmasimin kitabi
zenginlestirdigi ifade edilmistir. Sosyal Bilgiler ders kitabinda kullanilan gesitli edebi tiirler
ise sOyle siralanabilir; biyografi, fikra, mektup, piyes, destanlar, giinliik gibi (Orug, 2010).
Biyografilerin derste materyal olarak kullanilmasi ve kullanilan biyografiler tercih edilirken
Ogrenci seviyesine uygun bir sekilde tercih edilmesi Ogrencilerin 6grenmelerini
kolaylastirmistir. Orug¢ ve Erdem (2010)in yaptigr calismada biyografi yonteminin
kullanildig1 kontrol grubunda 6grencilerin tutumlarinda anlamli seviyede artis oldugu
gérﬁlmﬁ§tﬁr Maxim (1999)'in yaptlgl gal1§mada biyograﬁnin konuyu daha anla§.1hr hale

.....

ortaya koymugtur.

Arastirmanin sonuglar1 ve literatiir incelemeleri 1s1ginda Talim Terbiye Kurulu
Sosyal Bilgiler ogretiminde kullanilmasi icin ortaya koyduklari materyallerde konu
alanlarinda edebi {iriin olan biyografilerin kullanimimi kolaylastiracak diizenlemeler

yapilmasi 6nerisinde bulunulabilir.

Milli Egitim Bakanliginin cesitli bolgelerden pilot okullar secilerek bolgenin 6nemli
isimleri 6rnegin Kahramanmarag'ta Siitcii Imam, Gaziantep’te Sahin Bey, Antalya da Omer
Oglu Hakki gibi isimler Sosyal Bilgiler dersinde kullanilan materyallere yer verilmesi
ogrencinin hem bulundugu cevreyi hem de gec¢misini 6grenmesini kolaylastirabilir.
Ozellikle biyografisi secilecek sahsiyetlerin, dgrencilerin bulundugu bolgede yetismis tarihi
sahsiyetlerden tercih ederek 6grencinin ¢evresiyle empati kurmasini ve yasadig1 yere uyum
saglamasini kolaylastiracagi igin egitimde gerceklesmesi beklenen ‘yakindan uzaga’ ilkesi
de uygulanmais olacaktir.

Sosyal Bilgiler dersinde olay ve konularin 6gretiminde biyografi kullanimini
saglamak 6grencinin yasam deneyimlerinin zenginlesmesine olanak verir. Kisiler yasamlar1
boyunca her seyi tecriibe edemezler. Aslinda yasanan her olay kisinin disinda gerceklesse
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dahi birey yasanmus olaylar1 gozlemleyerek, olay orgiisiine kars: verilmesi gereken tepkiyi
ogrenir ve davranist yasam becerisi haline getirir. Uygulama sirasinda 6grencilerle
gerceklesen gortismelerimizde konu alanlarinda kullanilan biyografilerin dersi daha rahat
anlamalarina yardim ettigini ifade etmislerdir. Baz1 6grencilerin “Derse olan ilgimiz ve
merakimiz artt1.” demis olmalar1 kullanilan biyografilerin 6grencilere fayda sagladigimin
sozlii olarak ifade edilmis bigimidir.

Yapilan arastirmanin ortaya ¢ikardigl sonuglara gore Sosyal Bilgilerde biyografi
kullaniminin akademik basariy1 artirdig1 gozlemlenmistir. Sosyal Bilgiler 6gretmenlerine
her donem gergeklestirdikleri il ziimrelerinde biyografi kullaniminin 6nemi ile ilgili gesitli
bilgiler verilmesi Onerisinde bulunulabilir ve ders anlatim yonteminin iyilestirilmesi
giindem maddelerine biyografi kullanim1 da eklenmesi 6nerisinde bulunulabilir.

Sosyal Bilgiler 6gretmenlerine biyografi kullaniminin 6nemi ile ilgili ¢alismalar:
donem sonu hizmet ici egitim seminerlerinde verilerek biyografi ve biyografi kullaniminin
Onemi cesitli Orneklerle aciklanabilir. @gretmenin biyografi kullanimin yararmin
gerekliligine inanmas1 ve basarinin gergekten artacagi diisiincesi biyografi kullaniminin
Ogretmen tarafindan gerceklesmesini saglayacaktir. Bu nedenle biyografinin konu
alanlarinda verilmesi, materyaller olarak Talim Terbiye tarafindan desteklenmesi yeterli
degildir. Uygulayiciya Sosyal Bilgiler dersinde biyografi kullanimin basariy1 artirdigini
gostermek yapilan calismalari uygulayiciyla paylasmak biyografi kullanimin artmasini
saglayabilecektir.

Biyografi kullaniminda Ogrencinin yaslar1 dikkate alinmali ve biyografi segimi

pedagojik yaklasimlar ¢ercevesinde incelenmeli ve tercih edilmelidir.

Soyut olan konularin somutlastirilmasinda ve Ogrencilerin dersi daha kolay
anlamlandirmasinda biyografilerin kullanilabilir. Her egitim kademesinde seviyeye gore
biyografiler farklilastirilabilir bu durumda biyografi her sinif diizeyine uygulanabilir hale
getirilmelidir.

Ogrencilerin biyografiler sayesinde sadece kisilerin degil donemin kiiltiirel
ozelliklerini, yasam alanlarini, ekonomik 6zelliklerini de 6grenmesi a¢isindan biyografilerin
kullanilmas1 6nemlidir. Bundan dolay1 Sosyal Bilgiler dersinde kullamilan biyografinin

onemi hakkinda cesitli seminerler yapilmasi 6nerisinde bulunulabilir.

Sosyal Bilgiler dersinin igerigine uygun her kademe icin biyografi kullanimi
ogretmene yillik planlarda yol gosterecek sekilde olmasi ve Sosyal Bilgiler dersinde,
ozellikle tarih konularinda biyografinin bir materyal olarak kullanilmas: agisindan tekrar
diizenlenmesi Onerilebilir.

Tarihin akigmi degistiren ve yasadig1 topraklarda tilkesinin kaderine yon veren
devlet yoneticilerinin ve kurucularinin hayatlar1 anlatilirken 6grencinin topluma mal olmus

bu isimleri nasil 0grendigi, milletimizin ve devletimizin devamlili§1 agisindan da 6nem
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gostermistir. Bu nedenle Sosyal Bilgiler dersi konu alanlarinda kullanilan biyografilerin

yillik planlara eklenilmesi 6nerisinde bulunulabilir.

Katki Orami Beyami: Her iki yazar da makalenin planlama ve yazim asamasma esit
miktarda katki saglamistir.

Destek ve Tesekkiir Beyani: Bu arastirmay1 desteklemek icin dis fon kullanilmamastir.

Cikar Catismasi Beyani: Yazarlar ¢ikar ¢atismasi olmadigini beyan eder.
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Abstract

The History of Turkish Education (HTE) course is a course designed to present the transformation
of the Turkish education system based on social, economic, and political changes for prospective
teachers and ensure that prospective teachers interpret the present and the future accurately by
understanding the past. As in other courses, it is needed to identify various qualities such as
attitudes toward the HTE course, self-efficacy, interests, and beliefs and keep these qualities in
mind during the conduct of the course. These qualities will increase efficiency in the learning and
teaching process. This study aimed to investigate attitudes toward the HTE course, which is
offered at faculties of education, according to different variables. The correlational method, which
is a quantitative research method, was used in the study. The sample of the study consisted of 363
prospective teachers receiving education at various departments and various class levels at the
education faculty of a state university in the 2022-2023 academic year. To identify the attitudes of
the participants toward the HTE course, a personal information form prepared by the researchers,
the “Attitude Scale regarding the History of Turkish Education Course”, and the “Maggie McVay
Lynch Learning Style Inventory” were used. Frequencies, percentages, mean values,
independent-samples t-test, one-way analysis of variance (ANOVA), and post hoc tests were used
in the analyses of the collected data. According to the results of the study in general, prospective
teachers had above-average positive attitudes toward the HTE course, their attitudes toward the
course did not differ significantly based on gender, department, class year, or grade point average,
but they differed based on their learning styles. The obtained results were discussed alongside the
results of previous studies, and various recommendations were proposed.

Keywords: prospective teachers, history of Turkish education course, learning styles, attitudes
toward the history of Turkish education course
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Introduction

Important responsibilities fall upon teachers in the realization of education policies.
Therefore, teachers should be equipped with various professional qualifications according
to the requirements of the era and their expectations via both pre-service and in-service
training programs. Activities of determining the professional qualifications of teachers in
Turkey that started in 1988 were finalized by the General Directorate of Teacher Training
and Education Department of the Ministry of National Education (MEB) in 2017. In the latest
arrangement, rather than identifying qualifications specific to separate branches, a general
qualification framework was determined, and this framework was shaped to address all
branches of teaching as a profession. According to this arrangement, the Qualifications of
the Profession of Teaching consist of sixty-five indicators associated with the fields of
“professional knowledge”, “professional skills”, and “attitudes and values”, as well as
eleven qualifications under these fields (MEB, 2011).

To equip prospective teachers with various professional qualifications,
undergraduate programs in teaching offer various courses. These are usually courses about
general knowledge, professional knowledge, and field knowledge. To train qualified
teachers, prospective teachers are given education in literature, arts, history, and similar
subjects within the scope of general knowledge courses, in addition to teaching and
instruction methods required in the art of education in specific fields such as physics,
chemistry, Turkish language, and mathematics, as well as classroom management and
educational psychology. Among these categories, professional knowledge courses are more
important than general knowledge and field knowledge courses, because the field
knowledge possessed by a teacher is not valuable if they have problems in transferring their
tield knowledge, using the right methods and materials in this transfer of knowledge, or
establishing order in the classroom. Atik Kara (2023) investigated the implementation of
professional knowledge programs based on the views of prospective teachers and revealed
that problems were encountered in terms of the dominance of theoretical instruction
methods, the insufficient inclusion of applied practices, the crowdedness of classrooms, and
the failure to associate professional knowledge courses with field knowledge courses, but
with the positive and supportive attitudes of instructors, positive opinions about
professional knowledge courses increased in recent years. Gilik Giileg (2012) reported that
prospective teachers had positive attitudes toward professional knowledge courses. Cogskun
and Dingol (2023) revealed that prospective teachers considered professional courses in
which they were unable to practice their own fields to be unnecessary. As seen here,
professional knowledge courses should be consistent and compatible with both general
knowledge and field knowledge courses, and instructors should not only have positive and

supportive attitudes but also teach a sufficient part of these courses in an applied manner.
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To ensure that prospective teachers acquire professional qualifications, the teaching
process of courses in each field should be effectively managed by the instructors who are
responsible for the field. In other words, while instructors should identify and develop the
knowledge and skill levels of prospective teachers within the scope of a course, they should
also know the course-related qualities of these prospective teachers such as attitudes, self-
efficacy, interests, and beliefs and keep these qualities in mind while teaching a course.
Intrinsic behaviors in learning such as course-related attitudes, interests, beliefs, and world
views are defined as affective goals. It should be known that the affective preparedness of
prospective teachers is also effective in their learning, and the affective field should be
emphasized in the instruction process.

Attitudes, which are within the scope of the affective domain while also being
composed of cognitive and psychomotor components, are the assessments of the individual
regarding an object, case, event, person, or situation. At educational institutions, it is also
expected that students have positive assessments of, namely attitudes toward, the teacher,
the course, the classroom, their classmates, studying, the topics to be learned, and the
activities to be performed. Positive attitudes influence several variables, especially academic
success. The significant effect of attitudes on courses has been demonstrated by studies
carried out by Yetim (2006), Ates (2008), Aike Aiken and Dreger (I96I), Robinson and Barry
(2013), Keskin et al., (2016), Tuncer and Yilmaz (2016), and Oke and Tay (2020). Among
studies on the effects of attitudes on the higher education level, Ferrer et al. (2020)
investigated the motivation and involvement of students in higher education and the
importance of attitudes toward online learning, Saglam and Arslan (2018) studied the effects
of a flipped classroom on the academic success levels and attitudes of students in higher
education, Coban (2022) examined the effects of the attitudes of students of theology toward
the Arabic language course on their academic success, Alan and Bagc1 (2016) researched the
attitudes of university students toward the Turkish language course. In addition to these
studies, there are also studies conducted to determine the relationship between learning
styles and attitudes at the higher education level including those performed by Dikmen et
al. (2018), Baykara Pehlivan (2010), Valenta et al. (2001), Svirko and Mellanby (2009), and
Amber (2017).

The limited number of studies in Turkey on attitudes, which are influential in many
tields, especially the academic success of students, in higher education, draws attention. The
fact that attitudes toward the History of Turkish Education (HTE) Course, which is a course
that helps prospective teachers know previous practices, understand current works, and
make inferences for the future, have not been studied is considered an important gap in the
literature.

History of Turkish Education

Teachers who will take on important responsibilities in the training of future

generations need to know the education system of their country and be qualified in terms
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of the history of education to make the right decisions in the future. According to Saglam
(2021), the history of education is a scientific field that investigates the development and
transformation process of the education system of a country from social, economic, and
political perspectives and constitutes a source of data for decisions to be made today. Akytiz
(2016) stated that the history of Turkish education is a historical science related to education
within the general scope of Turkish history, and the purpose of the history of Turkish
education was to reveal the thoughts, institutions, and practices associated with education
and instruction that have been produced, adopted, and developed by Turkish society since
the ancient ages, investigate the process of training people and the kind of people that is
aimed to be trained, and discuss whether lessons can be drawn from the past to understand
the problems in education today. According to Giiven (2018, as cited in Karagoz, 2020), the
history of Turkish education (HTE) is a branch of science that investigates developments
among Turks since their journey that started in Central Asia. The HTE course is a course
that serves to develop the general knowledge and professional knowledge levels of
prospective teachers with the help of information uncovered by this scientific field
(Tasdemirci, 2010, as cited in Karagoz, 2020). Accordingly, one can argue that the HTE
course has an important place in teacher training programs. Looking at teacher training
programs in Turkey, it is seen that courses such as HTE, sociology of education, and
philosophy of education have not been included in curricula designed by the Higher
Education Council (YOK) since 1998. The HTE course, which had been included as an
elective general knowledge course in and after the 2006-2007 academic year, has been
included in teacher training programs as a compulsory professional knowledge course at

faculties of education since 2018 (Karagoz, 2020).

In the review of the literature in this study using the key phrase “HTE course”, it was
seen that Kamer and Simsek (2016) examined the attitudes of prospective teachers toward
the HTE course, Alabas (2016) collected the opinions of prospective teachers about the
importance of the HTE course, Bolat (2017) studied the perceptions of prospective form
teachers regarding the HTE course using the metaphor analysis method, Ayvaz Tuncel
(2016) collected student opinions on the place and importance of the HTE course in a
pedagogic formation certification program, and Arikan et al. (2007) asked students their
opinions regarding the importance and contents of the HTE course in foreign language
teaching programs. Because no study examining the attitudes of prospective teachers
toward the HTE course based on different variables was found among these studies, it was
considered that investigating this topic could guide those who are interested in this field.

In this context, the main purpose of this study was to determine the relationships
between the attitudes of prospective teachers toward the HTE course and their gender, class
year, department, grade point average, and learning styles. Answers to the following

research questions were sought to reach this purpose:
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e Do prospective teachers’ attitudes towards HTE course show significant differences in the
overall scale and sub-dimensions according to gender?

e Do prospective teachers” attitudes towards HTE course show significant differences in the
overall scale and sub-dimensions according to their department?

e Do prospective teachers” attitudes towards HTE course show significant differences in the
overall scale and sub-dimensions according to their grades?

e Do prospective teachers’” attitudes towards HTE course show significant differences in the
overall scale and sub-dimensions according to their grade point averages?

e Do prospective teachers’” attitudes towards HTE course show significant differences in the
overall scale and sub-dimensions according to their learning styles?

Method

Design

This study employed the correlational method, which is a quantitative research
method. Karasar (2012) defined the correlational method as “a research approach that describes
a past or present situation as it is”. Correlational models aim to determine whether there are
simultaneous changes in two or more variables and calculate the degree of this change.
Correlational studies do not provide information about a causality relationship between
variables, but they contribute to the understanding of one variable by examining another
(Bliytikoztiirk et al., 2013). In this study, the relationships between the attitudes of
prospective teachers toward the HTE course and their learning styles and different

demographic variables were investigated.
Population and Sample

The population of the study included prospective teachers of different class years and
departments at the Faculty of Education at Yozgat Bozok University in the 2022-2023
academic year who had taken or were taking the HTE course. The entire population
consisted of 1835 prospective teachers. As it was not possible to reach the entirety of the
population, 363 prospective teachers who were selected by simple random sampling
constituted the sample of the study. Among the participants, 89 were male, and 274 were
female, whereas 67 were students of Turkish language teaching, 33 were students of social
sciences education, 11 were students of primary education, 36 were students of preschool
education, 77 were students of mathematics teaching in primary education, 37 were
students of science education, 37 were students of English language teaching, and 65 were
students of guidance and psychological counseling in education. While 62 of the
participants were first-year students, 228 were second-year students, 54 were third-year
students, and 19 were fourth-year students. It was found that 130 of the participants had a
grade point average (GPA) of 2.70 or lower, 99 had a GPA of 2.71-3.00, 82 had a GPA of 3.01-
3.30, and 52 had a GPA of 3.31 or higher.
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The majority of the participants were female (75.24%), students of mathematics
teaching in primary education (21.2%), 2nd-year students (62.8%), and had GPAs of 2.7 or
lower (27.3%).

The instructor responsible for teaching the HTE course was teaching this course as
the sole instructor at the faculty for approximately 10 years. In other words, students in all
departments were taking this course from the same instructor. The implementation of the
program by a single instructor made it possible to control variations that could be caused
by differences in instructor characteristics. The instructor taught the course using the
discovery, exposition, or research-evaluation methods according to the topic,
communicated with students in a healthy and effective manner, and implemented methods
that supported the participation of students.

The Social Sciences and Humanities Ethics Committee at Yozgat Bozok University
examined the study titled “Examination of the Attitudes of Prospective Teachers toward the
History of Turkish Education Course According to Different Variables” based on its
justifications, objectives, approaches, and methods and decided that there was no ethical
issue that could prevent its publication, with the decision dated 04.12.2023 and numbered
183738.

Data Collection Instruments

Data were collected using the “Attitude Scale regarding the History of Turkish
Education Course” (ASHTE) developed by Kamer and $imsek (2016) and the “Maggie
McVay Lynch Learning Style Inventory” (MML-LS) developed by Maggie McVay Lynch
and adapted to Turkish culture by Daghan and Akkoyunlu (2014). Permission has been
obtained from copyright owners for the use of data collection tools. In addition to these,
information about the gender, department, class year, and GPA of each participant was
collected using a personal information form developed by the researchers.

Attitude Scale regarding the History of Turkish Education Course (ASHTE). The
scale, which was developed by Kamer and Simsek (2016) to determine attitudes toward the
HTE course, has four factors and a 5-point Likert-type scoring system. The subscales of the
25-item scale are Benefit (items 1, 2, 3, 4, 5, 6, and 7), Interest (items 8, 9, 10, 11, 12, 13, and
14), Importance (items 15, 16, 17, 18, and 19), and Love (20, 21, 22, 23, 24, and 25). Items 8,
14, 15, 18, and 21 are inversely scored. As a result of the pilot implementations of the scale
during its development, it was found that its CFA goodness-of-fit values were good (x*/df
=1.53; RMSEA = 0.05; TLI = 0.98; CFI = 0.98), the reliability coefficients of its subscales varied
in the range of 0.83-0.86, and the reliability coefficient for the overall scale was 0.91. In this
study, the Cronbach’s alpha internal consistency coefficient of the scale was 0.918, which
was very high.

Maggie McVay Lynch Learning Style Inventory (MML-LS). The inventory, which
was developed by Maggie McVay Lynch and adapted to Turkish society by Daghan and
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Akkoyunlu (2011), is a 60-item, 3-factor, and 3-point Likert-type scale. Its factors are Visual
(items 1, 6, 8, 10, 12, 18, 20, 24, 29, 32, 35, 40, 42, 44, 45, 46, 50, 51, 54, 58, and 59), Auditory
(items 2, 5, 7, 14, 15, 21, 22, 26, 28, 30, 33, 34, 37, 41, 43, 48, 52, 53, and 56), and Kinesthetic
(tactile) (items 3, 4, 9, 11, 13, 16, 17, 19, 23, 25, 27, 31, 36, 38, 39, 47, 49, 55, and 57) learning
styles. The inventory was tested in terms of content and construct validity in its Turkish
adaptation study. For this purpose, the validity of the inventory was ensured based on
expert opinions and factor analyses. To examine the reliability of the inventory, Cronbach’s
alpha and item-total score correlation coefficients were calculated, and the split-half
reliability method was used. The Cronbach’s alpha coefficient of the inventory was reported
as 0.9542, while this coefficient was found to be 0.897 in this study. Both values were high.

Data Analysis

The Google Forms platform was used to collect data. The link to the survey was sent
to prospective teachers by the mediation of representative prospective teachers in each
classroom, and potential participants were asked to respond to the data collection forms
including the Personal Information Form, ASHTE, and MML-LS. They were informed that
they did not have to fill out the data collection forms, and participation in the study was
voluntary. The data collected in the digital environment were transferred to the SPSS

program.

In the analyses of the MML-LS scores of the participants, their learning styles were
identified based on the average of their scores in the items of a given dimension. An example
of this calculation is explained below. For example, if a respondent has a visual learning
style score of 46, an auditory learning style score of 34, and a kinesthetic learning style of 25,
their learning style scores are found as follows:

Visual= 46 (sum of item scores)/21 (number of items in the visual learning style
dimension) =2.19

Auditory= 34 (sum of item scores)/19 (number of items in the auditory learning style
dimension) = 1.79

Kinesthetic= 25 (sum of item scores)/19 (number of items in the kinesthetic learning
style dimension) = 1.31

Because the highest average score of the respondent is 2.19 according to the
calculation above, the respondent’s visual learning style is considered to be more dominant.
To answer the first research question of the study, the frequency, percentage, and mean
values of the responses of the participants were calculated. The minimum and maximum
total scores on ASHTE are 25 and 125, and the scores of the participants were interpreted
based on these values.

The analysis methods to be used were determined by examining the normality of the
distributions of the data collected in the study. Based on the proximity of the mode, median,
and mean values, skewness and kurtosis coefficients, histograms, Q-Q plots, boxplots,
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coefficients of variation, and Kolmogorov-Smirnov values, it was found appropriate to use
parametric methods. The results of the tests on the normality assumptions of the datasets
obtained by applying the two data collection instruments were evaluated, and the data were

found to be normally distributed.

Table 1
Normality Assumption Test Results
ASHTE MML-LS
Mode, Median, Mean 3.58, 3.61, 3.60 2.33,2.37,2.27
Skewness-Kurtosis Between -1 and +1 (-0.202 Between -1 and +1 (0.105
and -0.590) and -0.200)
Plots Normal distribution Normal distribution
Coefficient of Variation 17.89 (>19 Normal 10.12 (<19 Leptokurtic
distribution) distribution,
homogeneous)
For N>50, Kolmogorov- Normal distribution Normal distribution
Smirnov (p>0.05) (p>0.05)

Accordingly, an independent-samples t-test was performed to determine the status
of change in the attitudes of the participants toward the HTE course based on gender, while
the changes in their attitudes based on their departments of study, class years, GPAs, and
learning styles were analyzed by one-way analysis of variance (ANOVA), and post hoc tests
were conducted to identify the sources of significant differences.

Results

In this study, which examined the attitudes of prospective teachers toward the HTE
course based on different variables, answers were sought to the first research question:
“What are the attitudes of prospective teachers toward the HTE course?” The results of the
analyses conducted for this purpose are presented in Table 2.

Table 2

ASHTE Total and Subscale Scores of the Participants
ASHTE Alt Dimensions N X SE(x) SD

Benefit 363 4.09 0.04 0.78
Interest 363 343 0.04 075
Importance 363 3.67 0.03 0.68
Love 363 3.11 0.04 0.84
Scale Wide 363 3.57 0.03 0.64

The mean ASHTE score of the participants was 71.4, while the lowest and highest
scores among the participants were 36.6 and 98.4.
It was seen that the attitudes of the participants usually corresponded to the response
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option “frequently” with a mean value of X=3.57. For the dimensions of the scale, their
responses were usually close to “frequently” in the Benefit dimension (X=4.09), “sometimes”
in the Interest dimension (X=3.43), “frequently” in the Importance dimension (X=3.67), and
“sometimes” in the Love dimension” (X=3.11). These results indicated that the participants
had the most positive attitudes in the Benefit dimension and the least positive attitudes in
the Love dimension.

Answers were sought for the second research question: “Do the attitudes of
prospective teachers toward the HTE course differ based on their gender?” Except for the
Love dimension (m: 3.14, f: 3.10), the female participants had higher mean scores than the
male participants in all dimensions and on the overall scale (total m: 3.54, f: 3.58; benefit m:
4.05, f: 4.099; interest m: 3.38, f: 3.44; importance m: 3.59, f: 3.69).

In the independent-samples t-test that was performed to determine whether these
differences between the male and female participants were statistically significant, it was
found that they were not significant in terms of the overall scale or its dimensions [T (1-361)
=0.33/0.27/0.36/0.73/0.62; p>.05]. This suggested that the genders of the participants did not
have an effect on their attitudes toward the HTE course.

Answers were sought for the third research question: “Do the attitudes of prospective
teachers toward the HTE course differ based on their department of study?” The results of
the analyses are presented in Table 3.

Table 3
ASHTE Total and Subscale Scores of the Participants Based on Their Departments of Study

ASHTE
Dimensions Department N x SD SE(
Benefit Turkish Language Teaching 67 4.10 0.89 0.11
Social Sciences Education 33 3.95 0.84 0.14
Form Teaching 11 4.27 0.59 0.18
Preschool Education 36 4.42 0.56 0.09
Mathematics Teaching in Primary Education 77 4.08 0.84 0.09
Science Education 37 391 0.72 0.12
Guidance and Psychological Counseling 37 3.95 0.72 0.12
English Language Teaching 65 4.11 0.69 0.08
Total 363 4.09 0.77 0.040
Interest Turkish Language Teaching 67 3.60 0.72 0.09
Social Sciences Education 33 341 0.70 0.12
Form Teaching 11 3.42 0.71 0.21
Preschool Education 36 3.65 0.69 0.11
Mathematics Teaching in Primary Education 77 3.37 0.77 0.09
Science Education 37 3.35 0.66 0.11
Guidance and Psychological Counseling 37 3.09 0.81 0.13
English Language Teaching 65 3.42 0.78 0.09
Total 363 3.43 0.75 0.03

ASHTE
Dimensions Department N x SD SE(x
Importance Turkish Language Teaching 67 3.90 0.73 0.09
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Social Sciences Education 33 3.68 0.72 0.12
Form Teaching 11 3.85 0.71 0.21
Preschool Education 36 3.71 0.72 0.12
Mathematics Teaching in Primary Education 77 3.50 0.63 0.07
Science Education 37 3.58 0.53 0.09
Guidance and Psychological Counseling 37 3.54 0.70 0.11
English Language Teaching 65 3.70 0.62 0.07
Total 363 3.67 0.67 0.03

Love Turkish Language Teaching 67 3.24 0.81 0.09
Social Sciences Education 33 294 0.87 0.15
Form Teaching 11 3.15 0.96 0.29
Preschool Education 36 3.34 091 0.15
Mathematics Teaching in Primary Education 77 3.04 0.80 0.09
Science Education 37 3.05 0.70 0.11
Guidance and Psychological Counseling 37 2.84 095 0.15
English Language Teaching 65 3.19 0.85 0.10
Total 363 3.11 0.84 0.04

Total Turkish Language Teaching 67 3.71 0.67 0.08
Social Sciences Education 33 3.50 0.66 0.11
Form Teaching 11 3.67 0.62 0.18
Preschool Education 36 3.78 0.60 0.10
Mathematics Teaching in Primary Education 77 3.50 0.63 0.07
Science Education 37 3.47 0.51 0.08
Guidance and Psychological Counseling 37 3.36 0.69 0.11
English Language Teaching 65 3.60 0.62 0.07
Total 363 3.57 0.64 0.034

As seen in Table 3, the participants who were students of preschool education had
higher mean total ASHTE and benefit, interest, and love dimension scores than those in
other departments, while the highest mean score in the importance dimension belonged to
the participants who were students of Turkish language teaching. The results of the one-
way ANOVA conducted to determine whether these differences among the participants
from different departments were significant are shown in Table 4.

Table 4

Results of One-Way ANOVA For ASHTE Total and Subscale Scores of the Participants Based on
Their Departments of Study

- e 9
S 3
ASHTE Alt Mean 3 HE
Dimensions Sum of Squares df Squares F p n? P %A
Benefit Intergroup 6.91 7 0.98 1.66
Intragroup 210.81 355 0.59
Total 217.73 362
Interest Intergroup 8.50 7 1.21 2.20 0.03 0.04
Intragroup 195.84 355 0.55
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Total 204.34 362
Importance Intergroup 6.774 7 0.96 2.15 0.03 0.04
Intragroup 159.55 355 0.44
Total 166.33 362
Love Intergroup 7.668 7 1.09 1.54 0.15
Intragroup 252.46 355 0.71
Total 260.13 362
Total Intergroup 5.700 7 0.81 2.03 0.05
Intragroup 142.14 355 0.40
Total 147.84 362

As seen in Table 4, the mean total ASHTE scores of the participants did not
significantly differ based on their departments [F (7-355) = 2.03, p>.05], while there were
significant differences in their interest and importance dimension scores [F (7-355) =
2.20/2.15, p<0.05]. The significant difference in the interest dimension scores of the
participants had a small effect size (?=0.041). Similarly, the significant difference in their
importance dimension scores had a small effect size (n2=0.040). According to the Bonferroni
post hoc test results, the significant difference in interest dimension scores was between the
participants who were students of Turkish language teaching and those who were students
of English language teaching, in favor of the former. The significant difference in importance
dimension scores was between the participants who were students of Turkish language
teaching and those who were students of mathematics teaching in primary education, in
favor of the former.

Answers were sought for the fourth research question: “Do the attitudes of
prospective teachers toward the HTE course differ based on their class years?” The results
of the analyses are presented in Table 5.

Table 5
ASHTE Total and Subscale Scores of the Participants Based on Their Class Years

ASHTE Dimensions ClassYear N X SD SE (%)

Benefit 2 228 4.07 0.77 0.05
3 116 4.10 0.77 0.07

4 19 414 0.83 0.19

Total 363 4.08 0.77 0.04

Interest 2 228 3.41 0.73 0.05
3 116 3.49 0.75 0.07

4 19 3.21 0.86 0.19

Total 363 3.42 0.75 0.03

Importance 2 228 3.62 0.67 0.04
3 116 3.74 0.66 0.06

4 19 3.73 0.75 0.173

Total 363 3.67 0.67 0.03

Love 2 228 3.10 0.82 0.05
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3 116 3.19 0.84 0.08

4 19 2.67 10.03 0.23

Total 363 3.11 0.847 0.04

Total 2 228 3.55 0.63 0.04
3 116 3.63 0.62 0.05

4 19 344 0.77 0.17

Total 363 3.57 0.64 0.03

As seen in Table 5, the participants who were 3rd-year students had the highest mean
total ASHTE and interest, importance, and love dimension scores, while those who were
4th-year students had the highest mean benefit dimension score. The results of the one-way
ANOVA conducted to determine whether these differences among the participants in
different years of study were significant are shown in Table 6.

Table 6

Results Of One-Way ANOVA For ASHTE Total and Subscale Scores of the Participants Based on
Their Class Years

5 E S
Sum of Mean 3 BE
Squares df Squares F p W PHA
Benefit Intergroup 0.124 2 0.06 0.10 0.902
Intragroup  217.61 360 0.60
Total 217.73 362
Interest Intergroup 1.316 2 0.65 1.16 0.313
Intragroup  203.03 360 0.56
Total 204.34 362
Importance Intergroup 1.187 2 0.59 1.29 0.275
Intragroup  165.14 360 0.45
Total 166.33 362
Love Intergroup 4.521 2 20.26 318 0.043 0.017 3>4

Intragroup  255.61 360 0.71
Total 260.13 362
Total Intergroup 0.833 2 0.41 1.02 0.362

Intragroup  147.01 360 0.40
Total 147.84 362

As seen in Table 6, the mean total ASHTE scores of the participants did not
significantly differ based on their class years [F(2-360)=0.362, p>0.05], while there were
significant differences in their love dimension scores [F(2-360)=3.184, p<0.05]. The
significant difference in the love dimension scores of the participants had a small effect size
(n?=0.017). According to the Bonferroni post hoc test results, the significant difference in love
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dimension scores was between the participants who were 3rd-year students and those who

were 4th-year students, in favor of those who were 3rd-year students.

Answers were sought for the fifth research question: “Do the attitudes of prospective
teachers toward the HTE course differ based on their GPA?” The results of the analyses are
presented in Table 7.

Table 7

ASHTE Total and Subscale Scores of the Participants Based on Their GPA’s

GPA N X SD SE(x)

Benefit  2.70 or below 130 3.97 0.89 0.08
2.70-3.00 99 4.14 0.71 0.07

3.00-3.30 81 4.30 0.64 0.07

3.30 or above 53 3.95 0.69 0.09

Total 363 4.08 0.77 0.04

Interest  2.70 or below 130 3.43 0.76 0.06
2.70-3.00 99 3.41 0.77 0.07

3.00-3.30 81 3.49 0.75 0.08

3.30 or above 53 3.32 0.69 0.09

Total 363 3.42 0.75 0.03
Importance2.70 or below 130 3.62 0.71 0.06
2.70-3.00 99 3.66 0.65 0.06

3.00-3.30 81 3.79 0.65 0.07

3.30 or above 53 3.60 0.68 0.09

Total 363 3.66 0.67 0.03

Love 2.70 or below 130 3.13 0.88 0.07
2.70-3.00 99 3.17 0.83 0.08

3.00-3.30 81 3.10 0.76 0.08

3.30 or above 53 2.96 0.88 0.12

Total 363 3.11 0.84 0.04

Total 2.70 or below 130 3.53 0.69 0.06
2.70-3.00 99 3.60 0.60 0.06

3.00-3.30 81 3.67 0.58 0.06

3.30 or above 53 3.46 0.63 0.08

Total 363 3.57 0.64 0.03

As seen in Table 7, the participants who had GPAs of 3.00 to 3.30 had higher mean
total scale and benefit, interest, and importance dimension scores than others, whereas those
with GPAs of 2.70 to 3.00 had the highest mean love dimension score. The results of the one-
way ANOVA conducted to determine whether these differences among the participants
with different GPAs were significant are shown in Table 8.
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Table 8

Results of One-Way ANOVA For ASHTE Total and Subscale Scores of the Participants Based on
Their GPA

Mean
Sum of Square
Squares df ] F p

-
N

Source of
Significant
Difference

Benefit Intergroup 7.10 3 236 4.03 001 0.03 3.00-
3.30>2.70
or below

Intragroup 210.63 359 0.58

Total 217.73 362
Interest Intergroup 0.95 3 031 056 0.64
Intragroup 203.39 359 0.56
Total 204.34 362
Importance  Intergroup 1.65 3 055 119 031
Intragroup 164.68 359 0.45
Total 166.33 362
Love Intergroup 1.58 3 052 073 053
Intragroup 258.55 359 0.72
Total 260.13 362
Total Intergroup 1.69 3 056 139 024
Intragroup 146.15 359 0.40
Total 147.84 362

As seen in Table 8, the mean total ASHTE scores of the participants did not
significantly differ based on their GPAs [F (3-359) = 0.245, p>.05], while there was a
significant difference in their mean benefit dimension scores [F (3-359) = 4.034, p<.05].
According to the Bonferroni post hoc test results, the significant difference in benefit
dimension scores was between the participants with GPAs of 3.00-3.30 and those with GPAs
of 2.70 or below, in favor of the former. The significant difference in the benefit dimension
scores of the participants had a small effect size (n?=0.033).

Answers were sought for the sixth research question: Do the attitudes of prospective
teachers toward the HTE course differ based on their learning styles? The results of the
analyses are presented in Table 9.
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Table 9
ASHTE Total and Subscale Scores of the Participants Based on Their Learning Styles

Learning Styles N x SD SE(x)

Benefit Visual 156 411 071 0.05
Auditory 19 370 096 022

Kinesthetic 29 391 076 0.14
Visual-Auditory 41 405 085 0.3
Visual-Kinesthetic 56 425 0.66 0.09
Auditory-Kinesthetic 22 406 079 0.17
Visual-Auditory-Kinesthetic 32 402 098 0.17

Total 355 4.08 0.77 0.04

Interest Visual 156 346  0.77 0.06
Auditory 19 3.06 092 021

Kinesthetic 29 310 0.08 0.14
Visual-Auditory 41 342 070 0.10
Visual-Kinesthetic 56 355 0.62 0.08
Auditory-Kinesthetic 22 331 076 0.16
Visual-Auditory-Kinesthetic 32 354 071 0.12

Total 355 3.41 0.75 0.04

Importance Visual 156 380 0.66 0.05
Auditory 19 329 068 0.15

Kinesthetic 29 353 070 0.13
Visual-Auditory 41 348 0.60 0.09
Visual-Kinesthetic 56 370 0.65 0.09
Auditory-Kinesthetic 22 346 072 0.15
Visual-Auditory-Kinesthetic 32 3.67 065 0.11

Total 355 3.67 0.67 0.03

Love Visual 156 3.08 086 0.06
Auditory 19 285 083 0.19

Kinesthetic 29 285 091 0.16
Visual-Auditory 41 324 083 013
Visual-Kinesthetic 56 319 071 0.09
Auditory-Kinesthetic 22 3.08 09 0.20
Visual-Auditory-Kinesthetic 32 319 082 0.14

Total 355 3.10 0.84 0.04

Total Visual 156 361 063 0.05
Auditory 19 323 071 0.16

Kinesthetic 29 335 0.67 0.12
Visual-Auditory 41 355 064 0.10
Visual-Kinesthetic 56 3.67 051 0.07
Auditory-Kinesthetic 22 348 0.68 0.14
Visual-Auditory-Kinesthetic 32 360 067 0.12

Total 355 356 0.64 0.03
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As seen in Table 9, the participants who had the visual-kinesthetic learning style had
higher mean total ASHTE and benefit dimension scores than others. On the other hand, the
highest mean scores belonged to those with the visual-auditory-kinesthetic learning style in
the interest dimension, those with the visual learning style in the importance dimension,
and those with the visual-auditory learning style in the love dimension. The results of the
one-way ANOVA conducted to determine whether these differences among the
participants with different learning styles were significant are shown in Table 10.

Table 10

Results of One-Way ANOVA For ASHTE Total and Subscale Scores of the Participants Based on
Their Learning Styles

Sum of Mean
Squares df Squares F p n
Benefit  Intergroup 5.517 6 092 1.54 0.163
Intragroup 207.28 348  0.60
Total 212.80 354
Interest  Intergroup  7.22 6 120 216 0.05 0.03 Visual>Auditory

Intragroup 193.29 348  0.55
Total 200.52 354
Importancelntergroup  8.59 6 143 3.24 0.00 0.05Visual>Auditory

Intragroup 153.69 348  0.44
Total 162.28 354

Source of
Significant
Difference

Love Intergroup  4.64 6 0.77 1.08 0.37
Intragroup 248.73 348 0.71
Total 253.38 354

Total Intergroup  4.83 6 0.80 2,00 0.06

Intragroup 13990 348  0.40
Total 144.81 354

As seen in Table 10, there was no significant difference in the mean total ASHTE
scores of the participants based on their learning styles [F (6-348) = 2,0, p>.05], while their
benefit and interest dimension scores differed significantly [F (6-348) =2.16/3.24, p<.05]. The
effect sizes of these differences were small for both the benefit dimension (1)>=0.05) and the
interest dimension (n?=0.03). According to the Bonferroni post hoc test results, the
significant differences in both benefit and interest dimensions were between the participants
who were “Visual Learners” and those who were “Auditory Learners”, in favor of the

former.
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Conclusion

The mean ASHTE score of the prospective teachers who participated in this study
was 3.56. On a scale of 1 to 5, this was an above-average result. In other words, the
participants had positive attitudes toward the HTE course. Akhan and Altintag (2019)
reported that prospective teachers had moderate attitudes toward the HTE course. The
finding in this study that attitudes toward the course in question were more positive may
be attributed to the fact that these studies were conducted at different times. The
distribution of questions about the HTE course asked in the Public Personnel Selection
Examination (KPSS) based on different topics may have led to an increase in the interest of
prospective teachers in this course. Moreover, the instructional style of the instructor who
taught the course, as well as the instruction strategies used by them, may have resulted in
increased ASHTE scores.

It was seen in this study that among the dimensions of ASHTE, the participants had
the highest mean score in the benefit dimension (4.05). This dimension was followed by the
importance (3.65), interest (3.38), and love (3.10) dimensions. These results may be
interpreted as that the participants found the HTE course beneficial. Accordingly, they
respectively found the course beneficial, were interested in the course, and liked the course.
Karagoz (2020) investigated the views of prospective teachers on the HTE course and found
that prospective teachers comprehended the importance of education within the scope of
this course, and they acquired various thinking and responsibility-taking skills. In the study
conducted by Arikan, Unver, and Sarag-Siizer (2007) to examine the views of prospective
teachers on the HTE course, 62% of prospective teachers thought that their knowledge of
HTE was insufficient, and 68% stated that a foreign language teacher should have adequate
knowledge of HTE. The results of the study carried out by Alabas (2016) also revealed that
prospective teachers attached a positive meaning to the HTE course. The vast majority of
prospective teachers involved in previous studies believed that the HTE course should be
included in undergraduate curricula. These results, which were compatible with the results
of this study, demonstrated that the HTE course was found beneficial by prospective
teachers, and these teachers were aware of the importance of this course.

There was no significant difference in the attitudes of the participants of this study
toward the HTE course based on their genders. Akhan and Altintas (2019) also stated that
there was no significant relationship between the attitudes of prospective teachers toward
the HTE course and their genders. This result may be explained by the attitudes and
behaviors of the instructor in the classroom. On the other hand, Giiglii and Bozgeyikli (2016)
found more positive attitudes toward the HTE course in male prospective teachers than in
female prospective teachers. No study that could explain the reason for this difference in
the results of different studies could be found, but factors related to the instructor may
influence the attitudes of female prospective teachers toward this course.
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In the analyses conducted to answer the third research question of this study, no
significant difference was found in the attitudes of the participants toward the HTE course
based on their departments of study. However, in the studies conducted by Akhan and
Altintas (2019) and Giiglii and Bozgeyikli (2016), significant differences in attitudes toward
the HTE course were observed among prospective teachers from different departments. The
reasons for these differences in results may include differences in the characteristics of
samples and the timing of studies.

As another result of this study, the attitudes of the participants toward the HTE
course did not significantly differ in relation to their class years. Normally, the attitudes of
second-year students toward this course would be expected to be more positive compared
to students in other class years, because the HTE course is offered in the second year of
teacher training programs. The reason for the different results in this study may be the fact
that the content of the HTE course was provided online during the period when this study
was conducted. Giiglii and Bozgeyikli (2016) observed more positive attitudes toward this
course among prospective teachers who were second-year students than those who were
first- and third-year students. These differences may be associated with the years when
these studies were conducted, as well as whether the course was offered online or face-to-
face. In this study, the participants in their third year of study had higher love dimension
scores than those who were fourth-year students. In other words, the former liked the HTE
course more than the latter did. This result can be attributed to the differences in the
maturation levels of students and their capacity to understand the content and importance
of the HTE course with the help of elective courses. It should also be noted that fourth-year
students would be studying for KPSS during this period.

In this study, no significant difference was found in the attitudes of the participants
toward the HTE course depending on their grade point averages (GPAs). In other words,
the academic success levels of the participants were not significantly related to their
attitudes toward this course. Akhan and Altintas (2019) also showed that there was no
significant relationship between the GPAs of prospective teachers and their attitudes
toward the HTE course.

In the analysis of differences in the attitudes of the participants toward the HTE
course based on their learning styles, there was no significant difference in the total ASHTE
scores, interest dimension scores, or love dimension scores of the participants. On the other
hand, the scores of the participants in the benefit and importance dimensions varied
significantly based on their learning styles. This difference was between those who were
“visual learners” and those who were “auditory learners”, and the visual learners had more
positive attitudes toward the course. In other words, the participants who were visual
learners considered the HTE course to be more beneficial and important in comparison to
the participants who were auditory learners. This result may be explained by the visual
materials used by the instructor in the presentation of the course during the distance
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education process. The visual materials utilized during teaching by the instructor, such as
presentations, photographs, pictures, and maps, may help prospective teachers who have a
visual learning style benefit more from the course compared to those with other learning
styles. No study examining the relationship between the learning styles of prospective
teachers and their attitudes toward the HTE course could be found in the literature.

In this study, where the attitudes of prospective teachers toward the HTE course were
examined based on different variables, it was determined that the attitudes of the
participants were rather positive (3.57/5), and they respectively found the course beneficial
(X=4.08), believed in its importance (X=3.66), were interested in it (X=3.42), and liked it
(X=3.11). Moreover, while the attitudes of the participants toward the course in question did
not differ significantly based on their gender, department of study, class year, or GPA, the
participants with a visual learning style found the course more beneficial and liked it more
in comparison to those who had an auditory learning style. Based on the results mentioned
in this section, some recommendations are provided below.

It will be beneficial to conduct more detailed qualitative studies examining the
differences in attitudes toward the HTE course based on genders, departments of study,
class years, and GPAs. The reasons for the differences between the results of this study and
those reported in other studies in the relevant literature investigating the attitudes of
prospective teachers toward the HTE course based on different variables should be
revealed.

More detailed studies of differences in attitudes toward the HTE course depending
on gender can be carried out. In particular, the effects of television shows with historical
content broadcast on national channels, battle/combat-based digital games that are
preferred more frequently by men, and discourses that are prominent in Turkish society
regarding the conscription of men in the military on the attitudes of students toward history,
especially the HTE course, can be investigated.

It will be beneficial to conduct a detailed examination of the distribution of questions
within the scope of the HTE course asked in KPSS based on topics, which may be effective
in changes in attitudes toward the course over the years, and the behaviors of instructors in
the classroom.

According to the results of this study, the attitudes of prospective teachers toward
the HTE course did not significantly differ based on their class years or GPAs. It will be
beneficial to investigate these results in more detail in future studies. Explanations should
be made about the finding that attitudes toward a course taken in the second year of
university were still positive among the participants who were third- or fourth-year
students, and those with a GPA of up to 2.30 and those with a GPA of 3.70 had similar
attitudes. It was thought that the online conduct of classes during the study period may
have been effective in these findings, and qualitative studies on this topic could provide the
data needed to investigate the issue in more depth.
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No study was found to investigate the relationship between attitudes toward the
HTE course and learning styles. Keeping learning styles in mind during course planning
and presentation is effective on the academic success and course-related attitudes of
prospective teachers. Studies that will present the validity of these results at the higher

education level should be performed.
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Oz

Tiirk egitim tarihi (TET) dersi, egitim sistemimizin sosyal, ekonomik, siyasal degisimlere bagh
olarak gecirdigi degisimi kronolojik siralamada Ogretmen adaylarma sunmak, Ogretmen
adaylarinin ge¢misi anlayarak icinde bulundugumuz dénemi ve gelecegi dogru yorumlamalarini
saglamak amaciyla hazirlanmaisg bir derstir. Diger dersler gibi TET dersinde, derse yonelik tutum,
0z yeterlik, ilgi, inang gibi gesitli niteliklerin bilinmesi ve ders islenis siirecinde g6z Oniinde
bulundurulmasi gerekmektedir. Bu nitelikler 6grenme ve 6gretme siirecindeki verimi artiracaktir.
Bu arastirmada egitim fakiiltelerinde verilmekte olan TET dersine yonelik tutumu cgesitli
degiskenlere gore incelemek amaglanmustir. Arastirmada nicel arastirma yontemlerinden iligkisel
tarama modeli kullanilmigtir. Arastirmanin ¢alisma grubunu bir devlet iiniversitesinin egitim
fakiiltesinde 2022-2023 egitim-0gretim yilinda, gesitli boliimlerde ve smiflarda 6grenim goren 363
Oogretmen aday1 olusturmaktadir. Arastirmada, Ogretmen adaylarinin TET dersine yonelik
tutumlarini belirlemek amaciyla “Tiirk Egitim Tarihi Dersine Yonelik Tutum Olgegi”, “Maggie
Mcvay Lynch Ogrenme Stili Envanteri” ile aragtirmacilar tarafindan hazirlanan kisisel bilgi formu
kullanilmistir. Verilerin analizinde frekans, yiizdelik dilim ve aritmetik ortalama, bagimsiz
gruplar igin T-testi, tek yonlii varyans analizi (ANOVA) ve Post-hoc testleri kullanilmstir.
Arastirmanin sonuglar1 genel olarak degerlendirildiginde 6gretmen adaylarinin TET dersine
yonelik tutumlarinin ortanin iistii diizeyde oldugu, derse yonelik tutumda cinsiyete, boliime, sif
diizeyine, genel agirlikli not ortalamasina gore anlamli bir fark goriilmedigi ancak 6grenme stili
degiskeni agisindan anlamli farkliliklar oldugu goriilmiistiir. Elde edilen bulgular cesitli
arastirmalar 151g1nda tartisilarak gesitli onerilerde bulunulmustur.

Anahtar Kelimeler: 6gretmen adaylari, Tiirk egitim tarihi dersi, 6grenme stilleri, Tiirk egitim
tarihi dersine yonelik tutum
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Ogretmen adaylarinin Tiirk egitim tarihi dersine yonelik tutumlarimn cesitli degiskenlere gore incelenmesi
Giris

Egitim politikalarmin hayata gecirilmesinde ogretmenlere Onemli gorevler
diismektedir. Bu nedenle 6gretmenlere hem hizmet 6ncesi hem de hizmeti ici egitimlerle
gliniin ihtiyaglar1 ve beklentilerine gore cesitli mesleki yeterliklerin kazandirilmasi
gerekmektedir. Ulkemizde ilk olarak 1988 yillarinda baslayan &gretmenlerin mesleki
yeterliklerini belirleme c¢alismalari, Milll Egitim Bakanlig: @gretmen Yetistirme ve
Gelistirme Genel Miudiirliigii tarafindan 2017 yilinda son halini almigtir. Son yeterlik
glncelleme calismasinda gesitli branslar igin ayr1 bir 6zel alan yeterligi belirlemektense
genel yeterlik cercevesi belirlenmis olup tiim 6gretmenlik branslarina hitap edecek sekilde
diizenlenmistir. Bu giincellemeye gore Ogretmenlik Meslegi Genel Yeterlikleri; "mesleki

bilgi", "mesleki beceri", "tutum ve degerler" seklinde belirlenen yeterli alanlar1 ve bunlarin
altinda yer alan on bir yeterlik ile bu yeterliklere iligkin altmig bes gostergeden olugsmaktadir

(MEB, 2011).

Ogretmen adaylarma cesitli mesleki yeterliklerin kazandirilmas icin &gretmen
yetistirme lisans programlarinda cgesitli derslere yer verilmektedir. Bunlar temelde genel
kiiltir dersleri, meslek bilgisi dersleri ve alan bilgisi dersleri olarak li¢ grupta yer
almaktadir. Nitelikli 6gretmenlere sahip olmak igin 6gretmen adaylarma genel kiltiir
dersleri kapsaminda edebiyat, sanat, tarih, vb. konulardaki giincel bilgiler; bunlarin
yaninda, fizik, kimya, Tiirk¢e, matematik gibi disipline ait bilgiler ve insan yetistirme sanat1
kapsaminda gerekli olan 6gretim yontem ve teknikleri, sinif yonetimi, egitim psikolojisi gibi
dersler sunulmaktadir. Bu ders gruplarindan meslek bilgisi dersleri genel kiiltiir ve alan
bilgisi derslerine gore daha biiyiik 6nem tasimaktadir ¢linkii bir 6gretmenin sahip oldugu
alan bilgisini aktarmada sorun yasiyorsa, bilgiyi aktarmada dogru yontem-teknik ya da
materyali kullanmiyorsa ya da smif yonetimini saglayamiyorsa sahip oldugu alan bilgisinin
de bir 6nemi kalmamaktadir. Atik Kara (2023) tarafindan yapilan bir arastirmada 6gretmen
adaylarmin goriiglerine gore meslek bilgisi programlarmin uygulanisi degerlendirilmis,
uygulamada derslerin kuramsal agirlikli yiiriitiilmesi, uygulamaya az yer verilmesi,
smiflarin kalabalik olusu, meslek bilgisi derslerinin alan dersleri ile iligkilendirilmemesi gibi
sorunlar yasandig1 ancak 6gretim elemanlarinin olumlu ve destekleyici tavirlar1 nedeniyle
son donemlerde meslek bilgisi derslerine yonelik olumlu goriislerin arttig1 ortaya ¢ikmaistir.
Gilik Giileg (2012) tarafindan yapilan bir arastirmada ogretmen adaylarinin meslek bilgisi
derslerine yonelik tutumlarinin olumlu oldugu goriilmiistiir. Coskun ve Dingol (2023)
tarafindan yapilan bir arastirmada da 6gretmen adaylarinin kendi alanlarinda uygulama
yapmaya firsat bulamadiklar1 meslek derslerini gereksiz gordiikleri sonucu ortaya
cikmistir. Goriildiigi gibi meslek derslerinin hem genel kiiltiir ve alan bilgisi dersleri ile
tutarli ve uyumlu olmasi hem de 6gretim elemanlarinin olumlu, destekleyici tavirlara sahip
olmalar1 ayn1 zamanda uygulamaya dayali ders islemeleri gerekmektedir.
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Ogretmen adaylarinin mesleki yeterlikleri kazanmasi amaciyla her bir alandaki
derslerin Ogretim siireci, sorumlu Ogretim elemanlar:1 tarafindan etkili bir sekilde
yuriitiilmelidir. Diger bir ifade ile 6gretim elemanlar: tarafindan bir ders kapsaminda
ogretmen adaylarmin sahip oldugu bilgi ve beceri diizeylerinin belirlenmesi ve
gelistirilmesi gerektirdigi gibi, derse yonelik tutum, 6z yeterlik, ilgi, inang¢ gibi cesitli
niteliklerin de bilinmesi ve ders islenis siirecinde goz oOniinde bulundurulmas:
gerekmektedir. Ogrenmede derse yonelik tutum, ilgi, inang, diinya goriisiine sahip olma
gibi icsel davranislar duyussal hedefler olarak tanimlanmaktadir. Ogrenmede dgretmen
adaylarinin duyussal hazirbulunuslugunun da etkili oldugu bilinmeli, 6gretim siirecinde

duyussal alana da agirlik verilmelidir.

Duyussal alan kapsamina giren, ayni1 zamanda biligsel ve psikomotor bilesenlerden
olusan tutumlar; bireylerin herhangi bir nesne, durum, olay, kisi ya da duruma iliskin
degerlendirmeleridir. Egitim kurumlarinda da 6grencilerin 6gretmene, derse, sinifa, sinif
arkadaslarina, ders calismaya, Ogrenilecek konuya, yapilacak etkinliklere yo6nelik
degerlendirmelerinin diger bir ifade ile tutumlarmin olumlu olmasi beklenmektedir.
Olumlu tutumlar basta akademik basar1 olmak {izere pek ¢ok degiskeni etkilemektedir.
Yetim (2006), Ates (2008), Aike Aiken ve Dreger (196I), Robinson ve Barry (2013), Keskin vd.
(2016), Tuncer ve Yilmaz (2016), Oke ve Tay (2020) tarafindan yapilan arastirmalar tutumun
dersler tizerindeki etkisinin Onemini gostermektedir. Yiiksekogretim kademesinde
tutumlarin etkisi ile ilgili arastirmalar incelendiginde ise Ferrer vd. (2020) tarafindan
yapilan yiiksekogrenimde Ogrencilerin motivasyonu ve katilimi, ¢evrim i¢i 0grenmeye
yonelik tutumun 6nemi; Saglam ve Arslan (20I8) ters yiiz edilmis sinifin yiiksekogrenim
ogrencilerinin akademik basarilarina ve tutumlarina etkisi; Coban (2022) tarafindan yapilan
ilahiyat fakiiltesi 0grencilerinin Arapga dersine yonelik tutumlarinin akademik basariya
etkisi, Alan ve Bagc (2016) tarafindan yapilan tiniversite 6grencilerinin Tiirk dili dersine
yonelik tutumlarmin incelendigi c¢alismalar goriilmektedir. Bu ¢alismalar yaninda
yliksekogretim kademesinde 6grenme stilleri ile tutumlar arasindaki iligskiyi belirlemeye
yonelik calismalarin varlig1 goze carpmaktadir; Dikmen vd. (2018), Baykara Pehlivan (2010),
Valenta vd. (2001), Svirko ve Mellanby (2009), Amber (2017) bu ¢alismalardan bazilaridir.

Ogrencilerin akademik basarilar1 basta olmak iizere pek ¢ok alanda etkisi olan tutum
konusunda yiiksekogretim kademesinde tilkemizde yapilan calismalarin azhig1 dikkat
cekmektedir. Ozellikle &gretmen adaylarmin gegmisteki uygulamalari bilmeleri,
glinlimiizdeki c¢alismalar1 anlamalar1 ve gelecekle ilgili ¢ikarimlarda bulunmalarini
saglayacak bir ders olan Tiirk egitim tarihi (TET) dersine yonelik tutumun incelenmemesi

alanda bir eksiklik olarak gortilmektedir.
Tiirk Egitim Tarihi
Gelecek nesillerin yetismesinde Onemli gorevleri iistelenecek Ogretmenlerin,

iilkelerinin egitim sistemini bilmesi ve gelecekte dogru kararlar almalari igin egitim tarihi
hakkinda yetkin olmalar1 gerekmektedir. Saglam’a (2021) gore egitim tarihi, bir iilkenin
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egitim sisteminin gelisim ve degisim siirecini toplumsal, ekonomik, siyasi agilardan tarihsel
stireg igerisinde inceleyerek giintimiizde alinacak kararlara veri kaynag olusturan bir bilim
dalidir. Akytiz (2016) Tiirk egitim tarihinin genel Tiirk tarihi i¢inde yer alan, egitimle ilgili
bir tarih bilimi oldugunu, Tiirk egitim tarihinin amacinin en eski tarihlerden giintimiize
kadar Tiirk milletinin trettigi, benimsedigi, gelistirdigi egitim ve oOgretimle ilgili
diisiinceleri, kurumlari, uygulamalar1 ortaya koymak, insan yetistirme diizenini ve nasil bir
insan tipi yetistirilmeye calisildigini arastirmak, bugiinkii egitim sorunlarin1 anlamak igin
gecmisten dersler ¢ikarilip ¢ikarilmayacagini tartismak oldugunu belirtmistir. Giiven'e
(2018, akt., Karagoz, 2020)) gore Tiirk egitim tarihi (TET), Tiirklerin Orta Asya ge¢misinden
itibaren egitim ile ilgili gelismeleri inceleyen bilim dalidir. TET dersi ise bu bilim dali
tarafindan ortaya ¢ikarilan bilgiler sayesinde 6gretmen adaylarinin genel kiiltiir ve meslek
bilgisi diizeylerinin gelismesine hizmet eden bir ders niteligindedir (Tasdemirci, 2010, akt.
Karagoz, 2020). Bu noktada TET dersinin 6gretmen yetistirme programlarinda 6nemli bir
yere sahip oldugu soylenebilir. Ulkemizde 0Ogretmen yetistirme programlari
incelendiginde, 1998 yilindan itibaren TET, egitim sosyolojisi, egitim felsefesi gibi derslerin
YOK tarafindan hazirlanan egitim programlari arasinda yer almadig1 goriilmektedir. 2006-
2007 ogretim yil1 ve devaminda genel kiiltiir se¢gmeli ders olarak yer alan TET dersi, 2018
yilindan itibaren egitim fakiiltelerinde zorunlu meslek bilgisi dersi olarak Ogretmen
yetistirme programlarinda yerini almistir (Karagoz, 2020).

TET dersi anahtar kelimesi ile yapilan literatiir taramasinda; Kamer ve Simsek (2016)
tarafindan yapilan TET dersine yonelik 6gretmen adaylarmin tutumlarmin olgiilmesi,
Alabas (2016) tarafindan TET dersinin 6nemi hakkinda 6gretmen adaylarimin goriisleri,
Bolat (2017) tarafindan smif 6gretmeni adaylarinin TET dersine iliskin algilari: bir metafor
analizi, Ayvaz Tuncel (2016) tarafindan pedagojik formasyon sertifika programinda TET
dersinin yeri ve dnemine iliskin 6grenci gortisleri, Arikan vd. (2007) tarafindan yabanci dil
egitimi programlarinda TET dersinin onemi ve igerigine iliskin 6grenci goriisleri baghkl
arastirmalarin yapildig1 goriilmiistiir. Bu calismalar arasinda o6gretmen adaylarimnin TET
dersine yonelik tutumlarinin cesitli degiskenlere gore incelendigi bir arastirmaya
rastlanmadigi i¢in konunun arastirilmasinin ilgililere rehberlik edecegi diistiniilmiistiir.

Bu kapsamda aragtirmanin genel amaci; 6gretmen adaylarmin TET dersine yonelik
tutumlari ile cinsiyet, smif diizeyi, boltimleri, genel agirlikli not ortalamasi, 6grenme stili
degiskenleri arasindaki iliskiyi belirlemektir. Bu genel amaca ulasmak icin asagidaki
arastirma sorularina yant aranmustir:

e Ogretmen adaylarinin TET dersine yonelik tutumlari, cinsiyete gore dlgek geneli ve
alt boyutlarinda anlaml farklilik gostermekte midir?

° Ogretmen adaylarinin TETdersine yonelik tutumlari, egitim aldiklar1 boliime gore
olcek geneli ve alt boyutlarinda anlaml farklilik gostermekte midir?

e Ogretmen adaylarinin TET dersine yonelik tutumlari, siniflarina gore lcek geneli ve
alt boyutlarinda anlamh farklilik gostermekte midir?
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e Ogretmen adaylarinin TET dersine y6nelik tutumlari, not ortalamalarma gore dlgek
geneli ve alt boyutlarinda anlamli farklilik gostermekte midir?

o Ogretmen adaylarinin TET dersine yonelik tutumlari, 6grenme stillerine gore olgek
geneli ve alt boyutlarinda anlamli farklilik gostermekte midir?

Yontem

Arastirma Deseni

Bu ¢alismada nicel arastirma yontemlerinden iligkisel tarama modeli kullanilmustir.
Karasar (2012) tarama modelini, “gecmiste ya da halen var olan bir durumu, oldugu haliyle
betimleyen bir arastirma yaklagimi” olarak tamimlamaktadir. Tligkisel tarama modelleri ise iki
veya daha ¢ok sayidaki degisken arasinda birlikte degisimin olup olmadigmi ve bu
degisimin diizeyini belirlemeyi amaglar. Iliskisel tarama arastirmalari degiskenler
arasindaki neden sonug iliskisini vermemekte, sadece iki degiskenden birinin ele alinarak
diger degiskenin anlasilmasina katkida bulunmaktadir (Biytikoztirk vd. 2013). Bu
arastirma kapsaminda 6gretmen adaylarinin TET dersine yOnelik tutumlar: ile 6grenme
stilleri ve cesitli demografik degiskenler arasindaki iliski incelenmistir.

Evren ve Orneklem

Calisma evreni 2022-2023 egitim Ogretim yili bahar doneminde Yozgat Bozok
Universitesi Egitim Fakiiltesi'ndeki gesitli boliim ve sinf diizeyinde daha énce TET dersini
almis veya almakta olan 6gretmen adaylari ile sinirlandirilmistir. Calisma evrenini 1835
ogretmen aday1 olusturmaktadir. Calismada smirlandirilmis evrenin (galisma evreni)
tiimiine ulagilamadig: icin basit seckisiz 6rnekleme yoluyla 363 6gretmen aday1 6rneklem
grubunu olusturmustur. Ogretmen adaylarinin demografik bilgileri incelendiginde;
arastirmaya katilan 6gretmenlerin 89"u erkek, 274’11 kadin; 67’si Tiirkge, 33’1 sosyal bilgiler,
11'i sinif, 36’s1 okuloncesi, 77’si ilkogretim matematik 6gretmenligi, 37’si fen bilimleri, 37
Ingilizce, 65'i rehberlik ve psikolojik danismanlik 6gretmenligine kayitly; 62’si birinci sinif,
228'i ikinci siuf, 541 tiglincii sinuf, 19'u dérdiincii sinif oldugu goriilmiistiir. Ogretmen
adaylarinin genel agirlikli not ortalamasina bakildiginda ise 130 6gretmen adayinin ganosu
2.70 ve alt1, 99’unun 2.71 ve 3.00 arasi, 82’sinin 3.01 ve 3.30 arasi, 52’sinin ise 3.31 ve tistudiir.

Arastirmaya katilan Ogretmen adaylarinin ¢ogunlugunun kadin “%75,24”,
ilkogretim matematik 6gretmenligi boliimiine kayith “%21,2”, 2.smif “%62,8” ve 2.7 ve alt1
ortalamaya sahip “%27.3” oldugu goriilmektedir.

TET dersinin sorumlusu 6gretim elemaru yaklasik on yildir bu dersi, fakiiltede tek
Ogretim tiyesi olarak vermektedir. Diger bir ifade ile biitiin boliimler bu dersi tek bir 6gretim
tiyesinden almaktadir. Tek 6gretim {iyesinin programi uygulamasi, arastirmada ogretim
iiyesinden kaynaklanan degiskenlerin kontrol altina alinmasim saglamigtir. Ogretim iiyesi
ders islerken konuya gore sunus, bulus ya da arastirma inceleme stratejisini kullanmakta,

§ ﬁlsmmr EDUCATION 283

JOUR



Ogretmen adaylarinin Tiirk egitim tarihi dersine yonelik tutumlarimn cesitli degiskenlere gore incelenmesi

ogrencilerle saglikli ve etkili iletisim kurmakta, 6grenci katilimini destekleyen yontem ve

teknikler uygulamaktadir.

Yozgat Bozok Universitesi Sosyal ve Beserl Bilimler Etik Kurulu; "Ogretmen
adaylarinin Tiirk egitim tarihi dersine yonelik tutumlarinin incelenmesi: Yozgat Bozok
Universitesi Ornegi" baghkli ¢alismayi, arastirmanin gerekge, amag, yaklasim ve
yontemlerini dikkate alarak incelemis, calismanin gergeklestirilmesinde etik sakinca

bulunmadigina, 04.12.2023 tarih ve 183738 sayili yazi ile karar vermistir.
Veri Toplama Aracglar

Calismanin verileri Kamer ve Simgek (2016) tarafindan gelistirilmis "Tiirk Egitim

A\

Tarihi Dersi Tutum Olgegi " ile Maggie McYay Lynch tarafindan gelistirilen Daghan ve
Akkoyunlu (2014) tarafindan Tiirk kiiltiiriine uyarlanan "Maggie McYay Lynch Ogrenme
Stilleri Envanteri” (Maggie McYay Lynch Learning Stile Inventory) ile elde edilmistir. Veri
toplama araglarimin kullanima igin telif hakk: sahiplerinden izin alinmistir. Bu araglara ek
olarak arastirmacilar tarafindan hazirlanan kisisel bilgi formu ile de 6gretmen adaylarmin

cinsiyet, boliim, smif ve genel agirlikli not ortalamas: belirlenmistir.

Tiirk Egitim Tarihi Dersi Tutum Olgegi (TETTO). Kamer ve Simsek (2016)
tarafindan TET dersine yOnelik tutumlarinin belirlenmesi amaciyla gelistirilen tutum 0Olcegi
dort faktorlii ve begli Likert tipinde bir yapiya sahiptir. 25 maddeden olusan 6lgegin; Fayda
(1-2-3-4-5-6-7. maddeler), Ilgi (8-9-10-11-12-13-14. maddeler), Onem (15- 16-17- 18- 19.
maddeler) ve Sevgi (20-21-22-23-24-25. maddeler) faktorlerinden olustugu goriilmektedir.
C)lgegin 8-14-15-18 ve 21. maddelerinin ters kodlanacag: belirtilmistir. Olgegin
gelistirilmesinde pilot uygulamalar sonucunda yapilan DFA uyum iyiligi degerlerinin
uygun oldugu (x2/sd =1,53; RMSEA = 0,05; TLI = 0,98; CFl = 0,98) giivenirliginin ise 6l¢ek
bilesenleri igin .83-.86 arasinda, Olgegin tamamu igin ise .91 oldugu goriilmiistiir. Bu
arastirma kapsaminda ise Cronbach Alpha i¢ tutarlik katsayisinin 6lgegin tamamui icin .918
seklinde ytiiksek diizeyde oldugu goriilmiistiir.

Maggie McYay Lynch Ogrenme Stilleri Envanteri. Maggie McYay Lynch tarafindan
gelistirilen Daghan ve Akkoyunlu (2011) tarafindan Tiirk kiiltiirtine uyarlama calismasi
yapilan "Maggie McYay Lynch Ogrenme Stilleri Envanteri" 60 maddeli, ii¢ faktorlii ve ticlii
Likert tipindedir. Birinci faktor olan gorsel 6grenme stili 21 (1, 6, 8, 10, 12, 18, 20, 24, 29, 32,
35, 40, 42, 44, 45, 46, 50, 51, 54, 58, 59), ikinci faktor olan isitsel 6grenme stili 19 (2, 5, 7, 14,
15, 21, 22, 26, 28, 30, 33, 34, 37, 41, 43, 48, 52, 53, 56) ve tgiincii faktor olan kinestetik
(hareketli) 6grenme stili 19 (3, 4, 9, 11, 13, 16, 17, 19, 23, 25, 27, 31, 36, 38, 39, 47, 49, 55, 57)
maddeden olusmaktadir. Envanterin uyarlanmasinda kapsam ve yapi gegerligi calismalar:
yapimistir. Bu amag¢ dogrultusunda uzman goriisii ve ise faktor analizi ile envanterin
gecerligi saglanmistir. Envanterin giivenirlik degerlerinin incelenmesi amaciyla Cronbach
Alpha katsayis1 ve madde toplam korelasyonlar1 hesaplanmis test yarilama yonteminden
faydalanilmistir. Envanterin Cronbach Alpha katsayisi .9542 olarak belirlenmis ve bu
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arastirmada da .897 seklinde yiiksek diizeyde giivenirlik degerlerine sahip oldugu
gorulmistiir.

Verilerin Analizi

Verilerin toplanmasinda Google formlardan yararlanilmistir. Anketin baglanti
adresi, her bir sinifta yer alan temsilci 6gretmen adaylar1 araciligl ile 6gretmen adaylarina
ulagtirilmis ve 6lgegi, envanteri ve bilgi formunu yanitlamalari istenmistir. Ogretmen
adaylarina Olgegi, envanteri ve bilgi formunu doldurma konusunda zorunlu olmadiklari,
calismaya istiyorlarsa katilmalar1 gerektigi bilgisi verilmistir. Dijital ortamda toplanan
veriler SPSS programina aktarilmistir.

“Maggie McVay Lynch Ogrenme Stilleri Envanteri’nden elde edilen verilerin
analizinde, ilgili envanter maddelerinden alinan puanlarin aritmetik ortalamasmna gore
ogrenme stili belirlenmistir. Ornek bir hesaplama asagida agiklanmigtir. Ornegin bir
ogrencinin gorsel 6grenme stili toplam puani 46, isitsel 6grenme stili toplam puani 34 ve
kinestetik 6grenme stili toplam puani 25 ise, bu 6grencinin ortalama 6grenme stili puanlar1
asagidaki gibi hesaplanmistir;

Gorsel: 46 (6gretmen adayimin gorsel toplam puani) / 21(6lgekteki gorsel 6grenme
stili madde sayis1) = 2.19

Isitsel: 34 (6gretmen adayinin isitsel toplam puani) / 19(Slcekteki isitsel 6grenme
stili madde say1s1) = 1.79

Kinestetik: 25 (0gretmen adaymin kinsestetik toplam puarni) / 19(dlgekteki
kinestetik 6grenme stili madde sayis1) = 1.31

Yapilan analizlerde 6gretmen adayinin en yiiksek ortalamasi 2.19 oldugu icin gorsel
gorsel 6grenme stilinin daha baskin oldugu belirlenmistir. Arastirmanin birinci alt sorusuna
yanit vermek i¢in 6gretmen adaylarimin verdikleri yanitlarin frekans, ytlizdelik dilim ve
aritmetik ortalamalar1 hesaplanmistir. TET dersi tutum 6lgeginden alinabilecek en diisiik
puan 25, en yiiksek puan ise 125'tir. Ogretmen adaylarinda elde edilen veriler en yiiksek

ve en diisiik puana gore degerlendirilmistir.

Olgme araglarindan elde edilen verilerin normallik dagilim1 incelenerek uygulanacak
analiz yontemleri belirlenmistir. Verilerin dagiliminin normalliginin incelenmesi amaciyla
mod, medyan, ortalama degerlerinin yakilhgi; carpiklik ve basiklik degerleri, Histogram,
Q-Q Plot, Boxplot grafikleri, Varyasyon Katsayisi, Kolmogorov-Smirnov degerleri
incelenerek parametrik testlerin kullanilmasi uygun goriilmiistiir. Her iki 6l¢gme araci ile
toplanan verilerin normallik varsayimina iliskin bulgular incelenmis, verilerin normal
dagilim gosterdigi goriilmiistiir.
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Tablo 1
Normallik Varsayrmina Iliskin Bulgular
Tiirk Egitim Tarihi Tutum Maggie McVay Lynch
Olgegi Ogrenme Stilleri Envanteri
Mod, Medyan, Ortalama 3.58- 3.61 - 3.60 2.33-237-227
Skewness- Kurtosis -1, +1 araliginda (-,202 ve - -1, +1 araliginda (.105 ve -
.590) .200)
Grafikler Normal dagilim Normal dagilim
sergilemektedir. sergilemektedir.
Varyasyon Katsayis1 17.89 (>19 Normal dagilim) 10.12 (<19 Sivri dagilim
homojen)
N> 50 i¢cin Kolmogorov-Smirnov Normal dagilim gosteriyor Normal dagilim gosteriyor
(p>0.05) (p>0.05)

Buna gore 6gretmen adaylarimin TET dersine yonelik tutumlarinin cinsiyete gore
degisme durumunu belirlemek igin bagimsiz gruplar igin t-testi; 6grenim gordiikleri
boliime, 6grenim gordiikleri smaifa, genel agirlikli not ortalamas: degiskenine ve 6gretmen
adaylarinin 6grenme stillerine gore degisme durumunu belirlemek igin ¢oklu karsilastirma
amaci ile Tek Yonlii Varyans Analizi (ANOVA) ve farkin hangi gruplar arasinda oldugunu
belirlemek amaciyla Post-hoc testleri kullanilmistir.

Bulgular

Ogretmen adaylarinin TET dersine yoOnelik tutumlarinin gesitli degiskenlere gore
incelenmesini amaglayan bu arastirmada birinci arastirma sorusu kapsaminda; ”C)gretmen
adaylarmin Tiirk egitim tarihi dersine yonelik tutumlari 6lgek geneli ve alt boyutlarina gore
ne diizeydedir?” sorusuna yanit aranmistir. Yapilan analizlerde ulasilan bulgular Tablo
2’de sunulmustur.

Tablo 2
Ogretmen Adaylarmun TET Dersine Yénelik Tutumlariun Olgek Geneli ve Alt Boyutlarnda
Dagilimi

TETTO AltBoyutlan N X Sh(x) SS

Fayda 363 4.09 0.04 0.78

Mgi 363 343 0.04 0.75

Onem 363 3.67 0.03  0.68

Sevgi 363 3.11 0.04 0.84

Olcek geneli 363 3.57 0.03 0.64

Ogretmen adaylarinin TET dersine yonelik tutumlarinin ortalama puaninin 71,4; en
diisiik 6gretmen adayr puaninin 36,6; en yiiksek 0gretmen adayr puaninin 98,4 oldugu

hesaplanmistr.

Ogretmen adaylarinin TET dersine yonelik tutumlarmin olgek genelinde (X=3,57)

§ ﬁlsmmr EDUCATION 286

JOUR



Dilsat PEKER UNAL, Berkay KILIC & Mehmet SAGLAM

ortalama ile “Siklikla” araligma denk geldigi goriilmektedir. Olgek alt boyutlar:
incelendiginde 6gretmen adaylarinin TET dersinin “fayda” boyutunda “Siklikla” (X=4,08),
“ilgi” boyutunda “Ara sira” (X=3,42), “onem” boyutunda “Siklikla” (X=3,66), “sevgi”
boyutunda ise “Ara sira” (X=3,11) yamt verdikleri goriilmiistiir. Elde edilen verilerden
hareketle 6gretmen adaylarinin TET dersine yonelik tutumlarina ait ortalamalarmin en
yliksek “fayda”, en diisiik “sevgi” boyutunda oldugu sdylenebilir.

Ikinci arastirma sorusunda “Ogretmen adaylarinin TET dersine yonelik
tutumlarinin cinsiyete gore olgek geneli ve alt boyutlarinda anlamh farklilik gostermekte
midir?” sorusuna yanit aranmistir. Bulgular incelendiginde 6lgek geneli ve sevgi boyutu
haricinde (e:3,14, k: 3,10) tiim alt boyutlarda kadin 6gretmen adaylarinin ortalamalarinin
erkek 6gretmen adaylari ortalamasindan daha yiiksek oldugu goriilmiistiir (Olgek geneli
e:3,54, k:3,58; fayda e:4,05, k:4,09; ilgi e:3,38, k:3,44; onem e:3,59, k:3,69).

Ogretmen adaylarmin Slgek geneli ve alt boyutlarina ait puanlar1 arasindaki bu
farkin anlaml olup olmadigini belirlemek icin yapilan T-testi sonucunda erkek ve kadin
ogretmen adaylarimin puan ortalamalar1 arasinda olgek geneli ve alt boyutlar1 agisindan
anlamh bir farklilik olmadig: goriilmistiir. [T (1-361) =,33/,27/,36/ ,73/ ,61; p>,05]. Bu bulgu
calisma evrenindeki 6gretmen adaylarinin cinsiyetlerinin derse yonelik tutumlari tizerinde

etkisi olmadig1 seklinde yorumlanabilir.

Aragtirmanin iiglincii alt sorusunda “Ogretmen adaylarmin TET dersine yonelik
tutumlar1 6grenim gordiikleri boliime gore olgek geneli ve alt boyutlarinda anlamli farklilik
gostermekte midir?” sorusuna yamit aranmistir. Yapilan analizlerden elde edilen bulgular

Tablo 3’te sunulmustur.
Tablo 3

Ogretmen Adaylarinin TET Dersine Yonelik Tutumlarinim Ogrenim Gordiikleri Boliime Gore Olgek
Geneli ve Alt Boyutlarinda Dagilim

TETTO Alt

Boyutlar1 Boliim N x SS Sh(x)

Fayda Tiirkge Ogretmenligi 67 4.10 0.89 0.11
Sosyal Bilgiler Ogretmenligi 33 3.95 0.84 0.14
Siif Ogretmenligi 11 4.27 0.59 0.18
Okul Oncesi Ogretmenligi 36 4.42 0.56 0.09
[Ikogretim Matematik Ogretmenligi 77 4.08 0.84 0.09
Fen Bilgisi Ogretmenligi 37 391 0.72 0.12
Rehberlik ve Psikolojik Danigmanlik 37 3.95 0.72 0.12
Ingilizce Ogretmenligi 65 4.11 0.69 0.08

Tlgi Tiirkge Ogretmenligi 67 3.60 0.72 0.09
Sosyal Bilgiler Ogretmenligi 33 3.41 0.70 0.12
Sinif Ogretmenligi 11 3.42 0.71 0.21
Okul Oncesi Ogretmenligi 36 3.65 0.69 0.11
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[Ikogretim Matematik Ogretmenligi 77 3.37 0.77 0.09
Fen Bilgisi Ogretmenligi 37 3.35 0.66 0.11
Rehberlik ve Psikolojik Danismanlik 37 3.09 0.81 0.13
Ingilizce Ogretmenligi 65 3.42 0.78 0.09
Toplam 363 3.43 0.75 0.03

Onem Tiirkge Ogretmenligi 67 3.90 0.73 0.09
Sosyal Bilgiler Ogretmenligi 33 3.68 0.72 0.12
Sif Ogretmenligi 11 3.85 0.71 0.21
Okul Oncesi Ogretmenligi 36 3.71 0.72 0.12
[Ikogretim Matematik Ogretmenligi 77 3.50 0.63 0.07
Fen Bilgisi Ogretmenligi 37 3.58 0.53 0.09
Rehberlik ve Psikolojik Danismanlik 37 3.54 0.70 0.11
Ingilizce Ogretmenligi 65 3.70 0.62 0.07
Toplam 363 3.67 0.67 0.03

Sevgi Tiirkge Ogretmenligi 67 3.24 0.81 0.09
Sosyal Bilgiler Ogretmenligi 33 294 0.87 0.15
Sif Ogretmenligi 11 3.15 0.96 0.29
Okul Oncesi Ogretmenligi 36 3.34 091 0.15
[Ikogretim Matematik Ogretmenligi 77 3.04 0.80 0.09
Fen Bilgisi Ogretmenligi 37 3.05 0.70 0.11
Rehberlik ve Psikolojik Danismanhik 37 2.84 0.95 0.15
Ingilizce Ogretmenligi 65 3.19 0.85 0.10
Toplam 363 3.11 0.84 0.04
Olgek Geneli Tiirkce Ogretmenligi 67 3.71 0.67 0.08
Sosyal Bilgiler Ogretmenligi 33 3.50 0.66 0.11
Sinuf Ogretmenligi 11 3.67 0.62 0.18
Okul Oncesi Ogretmenligi 36 3.78 0.60 0.10
[Ikogretim Matematik Ogretmenligi 77 3.50 0.63 0.07
Fen Bilgisi Ogretmenligi 37 3.47 0.51 0.08
Rehberlik ve Psikolojik Danismanlik 37 3.36 0.69 0.11
Ingilizce Ogretmenligi 65 3.60 0.62 0.07
Toplam 363 3.57 0.64 0.03

Tablo 3 incelendiginde 6lcek genelinde, fayda, ilgi ve sevgi boyutunda okul oncesi

ogretmenligi boliimiindeki 6gretmen adaylarinin diger boliimlerdeki 6gretmen adaylarma

gore daha yiiksek ortalamaya sahip oldugu goriiliirken, 6nem boyutunda ise Tiirkge

ogretmenligi boliimiindeki 6gretmen adaylarinin en yiiksek ortalama puana sahip oldugu

goriilmektedir. Ogretmen adaylarimin lgek geneli ve alt boyutlarma ait puanlar arasindaki

farkin anlamli olup olmadigini belirlemek igin yapilan Tek Faktorlii Varyans Analizi

(ANOVA) sonuclar1 Tablo 4’te sunulmustur.

TURK
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Tablo 4

Ogretmen Adaylarmmin Béliim Degiskenine Gore TETTO Puan Ortalamalarinin Incelenmesine
Yonelik Tek Yonlii Faktor Analizi (ANOVA) Sonuclart

=
=
c N
£5 EER
TETTO Alt Kareler g <2 E
Boyutlar1 Toplami sd O F p "2 <42
Fayda Gruplar arasi 6.91 7 098 1.66
Grup igi 210.81 355 0.59
Toplam 217.73 362
figi Gruplar arasi 8.50 7 1.21 2.20 0.03 0.04
Grup igi 195.84 355 0.55
Toplam 204.34 362
Onem Gruplar arasi 6.774 7 096 215 0.03 0.04
Grup ici 159.55 355 0.44
Toplam 166.33 362
Sevgi Gruplar arasi 7.668 7 109 154 0.15
Grup ici 25246 355 0.71
Toplam 260.13 362
Olcek Geneli Gruplar arasi 5.700 7 081 203 0.05
Grup ici 142.14 355 0.40
Toplam 147.84 362

Tablo 4'te o0gretmen adaylarinin TET dersine yonelik tutum olgegine ait puan
ortalamalarinin boliimlerine gore anlamh bir farklilik gosterip gostermedigini belirlemek
amaciyla gergeklestirilen Tek YOnlii Varyans Analizi (ANOVA) sonucunda, 0gretmen
adaylarinin puan ortalamalar: arasinda 6lgek geneli agisindan anlamli bir farklilik olmadig:
gorilmistiir [F(7-355)= 2.03, p>0,05] ancak olgegin alt boyutlar1 agisindan ilgi ve 6nem
boyutlarinda anlamli farkliliklar gézlemlenmistir[F (7-355) = 2.20/2.15 ,p<,05]. ilgi boyutuna
yonelik anlamli farkliligin etki biiytikliigii incelendiginde (1)?=0.041) kiiciik diizeyde
oldugu, 6nem boyutuna yonelik anlaml farkliligin etki biiyiikliigii incelendiginde ise (1)? =
0.04) kiiciik diizey oldugu gozlemlenmektedir. Bu anlamh farkliliklarin kaynagi icin
yuriitilen Bonferonni Post-Hoc testleri incelendiginde ise ilgi boyutundaki anlamh
farkliligin Tiirkce dgretmenligi ile Ingilizce dgretmenligi arasinda Tiirkge dgretmenligi
lehine; onem boyutundaki anlamli farkliligin ise Tiirkce Ogretmenligi ve ilkogretim
matematik 6gretmenligi arasinda yine Tiirkge 6gretmenligi lehine oldugu gortilmiistiir.

Dérdiincii aragtirma sorusunda “Ogretmen adaylarinin TET dersine yonelik
tutumlar1 smif diizeylerine gore Olgek geneli ve alt boyutlarinda anlamli farkhilik
gostermekte midir?” sorusuna yanit aranmistir. Analizlerden elde edilen bulgular Tablo 5'te

sunulmustur.
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Tablo 5

Ogretmen Adaylarin Swnif Diizeylerine Gore Olgek Geneli ve Alt Boyutlarinda TETTO'ye
Verdikleri Yanitlara Iliskin Betimsel Veriler
TETTO Alt Boyutlar1 Sinif Diizeyi N £ SS Sh (x)

Fayda 2. Sinuf 228 4.07 0.77 0.05
3. Smuf 116 4.10 0.77 0.07

4. Sinf 19 4.14 0.83 0.19

Toplam 363 4.08 0.77 0.04

ilgi 2. Sinuf 228 3.41 0.73 0.05
3. Smuf 116 3.49 0.75 0.07

4. Smuf 19 3.21 0.86 0.19

Toplam 363 342 0.75 0.03

Onem 2. Sinuf 228 3.62 0.67 0.04
3. Smif 116 3.74 0.66 0.06

4. Smif 19 3.73 0.75 0.173

Toplam 363 3.67 0.67 0.03

Sevgi 2. Sinif 228 3.10 0.82 0.05
3. Smif 116 3.19 0.84 0.08

4. Smuf 19 2.67 10.03 0.23

Toplam 363 3.11 0.847 0.04

Ol¢ek Geneli 2. Sinif 228 3.55 0.63 0.04
3. Smuf 116 3.63 0.62 0.05

4. Smif 19 344 0.77 0.17

Toplam 363 3.57 0.64 0.03

Tablo 5 incelendiginde olcek genelinde, ilgi, onem ve sevgi boyutlarinda {igiincii
smifta bulunan 6gretmen adaylarinin en yiiksek ortalama puana sahip oldugu gortiliirken,
fayda boyutunda ise dordiincii simifta 6grenim goren 6gretmen adaylarinin en yiiksek
ortalama puana sahip oldugu goriilmektedir. Ogretmen adaylarinin Slgek geneli ve alt
boyutlarina ait puanlar1 arasindaki farkin anlamh olup olmadigini belirlemek i¢in yapilan
Tek Faktorlii Varyans Analizi (ANOVA) sonuglar: Tablo 6’da sunulmustur.

Tablo 6

Ogretmen Adaylarmmin  Simf Diizeyi Degiskenine Gore TETTO Puan Ortalamalarinin
Incelenmesine Yonelik Tek Yonlii Faktor Analizi (ANOVA) Sonuclar:

Kareler
Toplam1

Anlaml
Farkin
Kaynag:

sd
Fayda Gruplar arast  0.124 2

F p n2
06 0.10 0.902

© | Ortalamalarin
Karesi
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Grup igi 217.61 360 0.60
Toplam 217.73 362
figi Gruplararast 1316 2 0.65 116 0.313
Grup igi 203.03 360 0.56
Toplam 204.34 362
Onem Gruplararas1 1.187 2 059 129 0.275
Grup ici 165.14 360 0.45
Toplam 166.33 362
Sevgi Gruplar aras1  4.521 2 2026 318 0.043 0.017 3>4
Grup ici 255.61 360 0.71

Toplam 260.13 362
Olcek Toplam Gruplararast 0.833 2 041 1.02 0.362

Grup ici 147.01 360 0.40
Toplam 147.84 362

Tablo 6 incelendiginde 6gretmen adaylariin puan ortalamalari arasinda 6lgek geneli
agisindan anlamli bir farkliik olmadigina goriiliirken [F(2-360)=0.36, p>,05] sevgi
boyutunda anlaml farklilik gortilmiistiir [F(2-360)=3.18,p<0,05]. Sevgi boyutuna yonelik
anlamlh farkhiligin etki biiyiikliigti incelendiginde (n?=0.017) kiigiik diizeyde oldugu
gorilmistiir. Anlamh farkliligin kaynagini incelemek igin yiiriitiilen Bonferonni Post-Hoc
testi sonugclar: incelendiginde ise tiglincii ve dordiincii smiflarda 6grenim goren 6gretmen
adaylar1 arasinda tiglinctii siniflar lehine oldugu goriilmiistiir.

Besinci arastirma sorusunda “Ogretmen adaylariin TET dersine yonelik tutumlari
genel agirlikli not ortalamas: degiskenine gore olgek geneli ve alt boyutlarinda anlaml
farklilik gostermekte midir?” sorusuna yanit aranmugtir. Yapilan analizlerden elde edilen

bulgular Tablo 7’de sunulmustur.
Tablo 7

Ogretmen Adaylarinin GANO Degiskeni Agisindan TETTO ye Verdikleri Yamitlara Iliskin Betimsel
Veriler

GANO N x SS Sh(x)
Fayda 2.70 ve alt1 130 3.97 0.89 0.08
2.70 ve 3.00 arasi 99 4.14 0.71 0.07
3.00 ve 3.30 aras1 81 4.30 0.64 0.07
3.30 ve uzeri 53 3.95 0.69 0.09
Toplam 363 4.08 0.77 0.04
figi 2.70 ve alt1 130 3.43 0.76 0.06
2.70 ve 3.00 aras1 99 3.41 0.77 0.07
3.00 ve 3.30 arasi 81 3.49 0.75 0.08
3.30 ve tizeri 53 3.32 0.69 0.09
Toplam 363 3.42 0.75 0.03
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Onem 2.70 ve alti 130 3.62 0.71 0.06
2.70 ve 3.00 aras1 99 3.66 0.65 0.06
3.00 ve 3.30 aras1 81 3.79 0.65 0.07
3.30 ve tlizeri 53 3.60 0.68 0.09
Toplam 363 3.66 0.67 0.03
Sevgi 2.70 ve alt1 130 3.13 0.88 0.07
2.70 ve 3.00 arasi 99 3.17 0.83 0.08
3.00 ve 3.30 aras1 81 3.10 0.76 0.08
3.30 ve tizeri 53 2.96 0.88 0.12
Toplam 363 3.11 0.84 0.04
Olcek Geneli 2.70 ve alt1 130 3.53 0.69 0.06
2.70 ve 3.00 aras1 99 3.60 0.60 0.06
3.00 ve 3.30 aras1 81 3.67 0.58 0.06
3.30 ve tizeri 53 3.46 0.63 0.08
Toplam 363 3.57 0.64 0.03

Tablo 7 incelendiginde Olgek geneli, fayda, ilgi ve dnem boyutlarinda 3.00 ve 3.30

arasi ortalamaya sahip 6gretmen adaylarinin diger 6gretmen adaylarina gore daha ytiksek

ortalamaya sahip oldugu goriiliirken, sevgi boyutunda 2.70 ve 3.00 aras: ortalamaya sahip

ogretmen adaylarinin en yiiksek ortalama puana sahip oldugu goriilmektedir. Ogretmen

adaylarmin olgek geneli ve alt boyutlarina ait puanlar1 arasindaki farkin anlamli olup

olmadigini belirlemek i¢in yapilan Tek Faktorlii Varyans Analizi (ANOVA) sonuglar1 Tablo

8 de sunulmustur.

Tablo 8

Ogretmen Adaylarinin GANO Degiskenine Gore TETTO Puan Ortalamalarinin Incelenmesine
Yonelik Tek Yonlii Faktor Analizi (ANOVA) Sonuclari

=
5
s N
<
Kareler g n2  Anlaml Farkin Kaynag:
Toplam1 sd F p
Fayda  Gruplar aras 7.10 3 236 4.03 0.01 0.03 3.00-3.30>2.70 or below
Grup ici 210.63 359 0.58
Toplam 217.73 362
ilgi Gruplar arast 0.95 3 031 056 0.64
Grup ici 203.39 359 0.56
Toplam 204.34 362
Onem  Gruplar arasi 1.65 3 055 119 031
Grup i¢i 164.68 359 0.45
Toplam 166.33 362
=, [URKISH 202
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Sevgi  Gruplar arasi 1.58 3 052 073 0.53
Grup ici 258.55 359 0.72
Toplam 260.13 362
Olcek  Gruplar arasi 1.69 3 05 139 0.24
Toplam 105 i 146.15 359 0.40
Toplam 147.84 362

Tablo 8 incelendiginde O6gretmen adaylarmmin puan ortalamalar1 arasinda olgek
genelinde anlamli bir farklilik goriilmezken [F(3-359) = 0.24, p>,05] fayda boyutunda anlaml
farkliliga rastlanmistir[F (3-359) = 4.03, p<,05]. Anlaml1 farkliligin kaynagini incelemek igin
ylritiilen Bonferonni Post-Hoc testlerine yonelik sonuglar incelendiginde ise 3.00 ve 3.30
ortalamaya ve 2.70 ve alti ortalamaya sahip O0gretmen adaylari arasinda 3.00 ve 3.30
ortalamaya sahip grup lehine oldugu goriilmiistiir. Fayda boyutuna yonelik anlamli
farkliligin etki biiyiikligii incelendiginde (n?=0.03) kiiciik diizeyde oldugu goriilmiistiir.

Altinai aragtirma sorusunda “Ogretmen adaylarinin TET dersine yonelik tutumlar
ogrenme stillerine gore Olgek geneli ve alt boyutlarinda anlamli farklilik gostermekte
midir?” sorusuna yanit aranmistir. Analizlerden elde edilen bulgular asagida Tablo 9’da
sunulmustur.

Tablo 9

Ogretmen Adaylarimin Ogrenme Stilleri Degiskeni Agistndan TETTO’ye Verdikleri Yamitlara
Tliskin Betimsel Veriler

Ogrenme stili N x SS Sh(x)

Fayda Gorsel 156 4.11 0.71 0.05
Isitsel 19 3.70 0.96 0.22

Kinestetik 29 3.91 0.76 0.14

Gorsel-Isitsel 41 4.05 0.85 0.13

Gorsel-Kinestetik 56 4.25 0.66 0.09

Isitsel-Kinestetik 22 4.06 0.79 0.17

Gorsel-Isitsel-Kinestetik 32 4.02 0.98 0.17

Toplam 355 4.08 0.77 0.04

Igi Gorsel 156 3.46 0.77  0.06
Isitsel 19 3.06 0.92 0.21

Kinestetik 29 3.10 0.08 0.14

Gorsel-Isitsel 41 342 0.70 0.10

Gorsel-Kinestetik 56 3.55 0.62 0.08

Isitsel-Kinestetik 22 3.31 0.76 0.16

Gorsel-Isitsel-Kinestetik 32 3.54 0.71 0.12

Toplam 355 3.41 0.75 0.04

Onem Gorsel 156 3.80 0.66 0.05
Isitsel 19 3.29 0.68 0.15

Kinestetik 29 3.53 0.70 0.13

Gorsel-Isitsel 41 3.48 0.60 0.09

TURK
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Gorsel-Kinestetik 56 3.70 0.65 0.09

Isitsel-Kinestetik 22 3.46 0.72 0.15

Gorsel-Isitsel-Kinestetik 32 3.67 0.65 0.11

Toplam 355 3.67 0.67 0.03

Sevgi Gorsel 156 3.08 0.86 0.06
Isitsel 19 2.85 0.83 0.19

Kinestetik 29 2.85 0.91 0.16

Gorsel-Isitsel 41 3.24 0.83 0.13

Gorsel-Kinestetik 56 3.19 0.71 0.09

Isitsel-Kinestetik 22 3.08 0.96 0.20

Gorsel-Isitsel-Kinestetik 32 3.19 0.82 0.14

Toplam 355 3.10 0.84 0.04

Olgek Geneli Toplam  Gorsel 156 3.61 0.63 0.05
Isitsel 19 3.23 0.71 0.16

Kinestetik 29 3.35 0.67 0.12

Gorsel-Isitsel 41 3.55 0.64 0.10

Gorsel-Kinestetik 56 3.67 0.51 0.07

Isitsel-Kinestetik 22 3.48 0.68 0.14

Gorsel-Isitsel-Kinestetik 32 3.60 0.67 0.12

Toplam 355 3.56 0.64 0.03

Tablo 9 incelendiginde 6gretmen adaylarmmin TET dersine yonelik tutumlarinin,
gorsel-kinestetik 6grenme stiline sahip 6gretmen adaylarinda Olgek geneli ve fayda alt
boyutunda diger Ogretmen adaylarina gore daha yiiksek ortalamaya sahip oldugu
gortiiliirken ilgi alt boyutunda gorsel-isitsel-kinestetik Ogrenme stiline sahip O0gretmen
adaylarinda, onem alt boyutunda gorsel 6grenme stiline sahip 6gretmen adaylarinda, sevgi
boyutunda gorsel-isitsel 6grenme stiline sahip 6gretmen adaylarinda en yiiksek ortalamaya

sahip oldugu goriilmektedir.

Ogretmen adaylarinin dlgek geneli ve alt boyutlarna ait puanlari arasindaki farkin
anlaml olup olmadigin belirlemek igin yapilan Tek Faktorlii Varyans Analizi (ANOVA)
sonuglar1 Tablo 10’da sunulmustur.

Tablo 10

Ogretmen Adaylarimin Ogrenme Stilleri Degiskenine Gore TETTO Puan Ortalamalarinin
Incelenmesine Yonelik Tek Yonlii Faktor Analizi (ANOVA) Sonuclar:

g
5 .
R
£ & Anlaml
3]
Kareler £ a ) iarkmv
Toplam1 sd © F p i aynast
Fayda  Gruplar arasi 5.517 6 092 1.54 0.163
Grup ici 207.28 348 0.60
Toplam 212.80 354
flgi Gruplar arasi 7.223 6 120 216 0.05 0.03 Visual>Auditory
Hig 294
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Grup igi 193.29 348 0.55
Toplam 200.52 354
Onem  Gruplar arasi 8.588 6 143 324 0.00 0.05 Visual>Auditory
Grup ici 153.69 348 0.44
Toplam 162.28 354
Sevgi  Gruplar arasi 4.644 6 077 1.08 0.37
Grup ici 248.73 348 0.71
Toplam 253.38 354
Olcek  Gruplararast  4.825 6 0.80 2,00 0.06
Toplam1 Grup igi 13990 348 0.40
Toplam 144.81 354

Tablo 10 incelendiginde 6gretmen adaylarimin puan ortalamalar: arasinda 6lgek
genelinde anlamli farklilik goriilmezken [F(6-348)=1.999,p>0,05] fayda ve ilgi boyutlarinda
anlamli bir farklilik oldugu goriilmektedir [F(6-348)= 2.167/3.241,p<0,05], fayda boyutuna
yonelik anlamli farkliigin etki biiyiikligii incelendiginde (1)?=0.053) diisiik diizeyde
oldugu, ilgi boyutuna yonelik etki biiyiikliginin (n?=0.036) diisiik diizeyde oldugu
goriilmektedir. Yapilan Bonferonni ¢oklu karsilastirma testi sonucunda fayda ve ilgi
boyutuna yonelik anlamli farkliligi “Gorsel Ogrenenler” ile “Isitsel Ogrenenler” grubu

arasinda gorsel 6grenenler grubundaki 6gretmen adaylar1 lehine oldugu gortilmiistiir.

Sonug

Ogretmen adaylariin TET dersine yonelik tutum &lgegi puanlarinin ortalamast
3,56'dir, bu ortalama 5 tizerinden degerlendirildiginde ortalamanin tistiindedir. Diger bir
ifade ile 6gretmen adaylarinin TET dersine yonelik tutumlar: olumludur. Akhan ve Altintas
(2019) tarafindan yapilan arastirmada oOgretmen adaylarinin TET dersine yoOnelik
tutumlarmin orta diizeyde oldugu gortilmiistiir. Bu arastirmada tutumun ortalamanin tistii
diizeyde olmas1 aragtirmalarin yapildig: yillarin farkli olmasindan kaynaklaniyor olabilir.
KPSS’de sorulan TET dersi ile ilgili sorularin konulara gore dagilimi 6gretmen adaylariin
yillar i¢inde bu derse yonelik ilgilerinin artmasina neden olmus olabilir. Bunun yaninda
dersin sorumlusu Ogretim iiyesinin anlatim bicimi, kullandigr O6gretim stratejileri de
ogretmen adaylarmin derse yonelik tutum puanlarinda artis olmasini saglamis olabilir.
Ogretmen adaylarinin TET dersine yonelik tutumlarmin fayda, ilgi, onem ve sevgi
boyutlarina gore incelenmesinde en yiiksek degerin fayda (4.05) boyutuna verildigi
gortilmiistiir. Fayda boyutunu 6nem (3.65), ilgi (3.38) ve sevgi (3.10) boyutlari izlemistir. Bu
veriler 0gretmen adaylarimin TET dersini faydali bulduklar1 seklinde yorumlanabilir.
Ogretmen adaylar1 sirasiyla dersi faydali ve onemli bulmakta, ilgi gdstermekte ve
sevmektedirler. Karagoz (2020) tarafinda yapilan bir arastirmada 6gretmen adaylarinin TET
dersine yonelik goriisleri belirlenmis olup 6gretmen adaylarinin ders kapsaminda egitimin
Onemini kavradiklari, cesitli diisinme ve sorumluluk alma becerileri kazandiklari
gorilmiistiir. Arikan, Unver ve Sarac-Siizer (2007) tarafindan ogretmen adaylarinin TET
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dersine iligkin goriisleri incelendiginde arastirmaya katilan 6gretmen adaylarinin % 62’si
TET hakkindaki bilgilerini yeterli bulmamakta, %68'i ise bir yabanci dil 6gretmeninin TET
hakkinda bilgi sahibi olmas:1 gerektigini diistinmektedir. Alabas (2016) tarafindan yapilan
arastirmanin bulgulari da 6gretmen adaylarinin TET dersine ytiikledikleri anlamin olumlu
oldugunu ortaya koymustur. Katilimca ogretmen adaylarinin biiyiik ¢ogunlugu lisans
programlarinda TET dersi olmas1 gerekliligine inanmaktadir. Arastirmanin bulgusu ile
ortiisen bu sonuglar TET dersinin 6gretmen adaylar tarafindan faydali bulundugunu,
dersin 6neminin farkinda oldugunu ortaya koymaktadir. Ogretmen adaylarinin TET
dersine yoOnelik tutumlarinin cinsiyete gore bir anlamlilik gostermedigi gortilmiistiir.
Akhan ve Altintas (2019) tarafindan yapilan arastirmada da ogretmen adaylarmin TET
dersine yoOnelik tutumlar1 ile cinsiyetleri arasinda anlamli bir iligkinin olmadig:
gorilmistiir. Bu durumun 6gretim tiyesinin smiftaki tavir ve tutumlarindan kaynaklandig:
diistintilebilir. Giiglii ve Bozgeyikli (2016) tarafindan yapilan ¢alismada da erkek 6gretmen
adaylarmin TET dersine yonelik tutumlariin kadin 6gretmen adaylarina gore daha pozitif
yonde oldugu ortaya ¢ikmustir. Aragtirma bulgular arasindaki bu farkliliin gerekgesini
aciklayabilecek bir calismaya rastlanmamustir ancak ogretim {iyesi kaynakli etmenlerin
kadin Ogretmen adaylarinin derse yoOnelik tutumunu olumlu etkiledigi diisiintilebilir.
Arastirmanin tiglincii alt sorusunda 6gretmen adaylarinin TET dersine yonelik tutumlarmin
ogrenim gordiikleri boliim agisindan 6lgek geneli ve alt boyutlarinda anlamh farklilik
gosterip gostermedigine bakilmig, O0gretmen adaylarmin derse yonelik tutumlarinda
boliime gore Olcek geneli ve alt boyutlarinda manidar bir farklilik olmadigr goriilmiistiir.
Diger bir ifade ile 6gretmen adaylarmin boliimlerine gore TET dersine yonelik tutumlar:
farklilasmamaktadir. Akhan ve Altintas (2019) ile Giiglii ve Bozgeyikli (2016) tarafindan
yapilan arastirma bulgularina gore 6gretmen adaylarinin boliimleri agisindan TET dersine
yonelik tutumlarinda farkliliklar oldugu gortilmiistiir. Aragtirma bulgular1 arasindaki bu
farklihgin ogretmen adaylarinin gesitli 6zelliklerinden ve arastirmanin yapildigr yillar
arasindaki cesitli degiskenlerden kaynaklanabilecegi diisiiniilmektedir. Ogretmen
adaylarinin TET dersine yonelik tutum Olgegine ait puan ortalamalarinin smif diizeyleri
acgisindan anlamh bir farklilik gostermedigi arastirmanin bir diger bulgusudur. Diger bir
ifade ile Ogretmen adaylarmin simiflarma gore TET dersine yonelik tutumlan
degismemektedir. Normalde ikinci smiftaki Ogretmen adaylarinin derse yonelik
tutumlarmin birinci, tigiincti ve dordiincii siniftaki 6gretmen adaylarina gore daha olumlu
olmasi beklenmektedir ¢tinkii TET dersi 6gretmen yetistirme programlarinda ikinci sinifta
yer almaktadir. Ancak arastirmada farkli bir sonucun ¢ikmasinin, arastirma verilerinin
toplandig1 donemde TET dersi programimin gevrimigi islenmesi ile iligkili olabilecegi
diistintilmektedir. Giiglii ve Bozgeyikli (2016) tarafindan yapilan arastirmada ikinci
smiftaki 0gretmen adaylarmin derse yonelik tutumlarinin birinci ve tiglincii simuftaki
Ogretmen adaylarina gore daha olumlu oldugu goriilmiistiir. Bu farkliligin ¢alismalarin
yapildig1 vyillar, derslerin on-line ve ylizylize islenmesi ile iligkili olabilecegi
diistintilmektedir. Bu arastirmada {igiincii sif Ogrencilerinin TET dersine yonelik
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tutumunun sevgi boyutu puanlarinin dordiincii simiflara gore daha yiiksek oldugu
gorilmiistiir, diger bir ifade ile tigiincii siniflar TET dersini dérdiincii siiflara gore daha
fazla sevmektedir. Bu bulgunun 6grencilerin olgunlasma diizeyi ve se¢meli derslerle iligkili
olarak TET dersinin igerigini anlamalari, 6nemini kavramalar: ile iliskili olabilecegi
diistintilmektedir. Dordiincti siniflarin KPSS hazirlik siirecine baglamalarinin da etkili
olabilecegi gz oniinde bulundurulmalidir. Ogretmen adaylarmin TET dersine yénelik
tutum Olgegine ait puan ortalamalarinin genel agirlikli not ortalamasina (GANO) gore
anlamli bir farklilik gosterip gostermedigini belirlemek i¢gin yapilan analizlerde 6gretmen
adaylarinin GANO degiskeni ile derse yoOnelik tutumlar1 tizerinde etkili olmadig:
gorilmustiir. Diger bir ifade ile 6gretmen adaylarinin basar1 durumlar ile TET dersine
yonelik tutumlar: arasinda bir iliski goriilmemistir. Akhan ve Altintas (2019) tarafindan
yapilan arastirmanin bulgular1 da 6gretmen adaylarinin GANO degiskeni ile TET dersine
yonelik tutumlar1 arasinda anlaml bir farklilik olmadigim ortaya koymustur. Ogretmen
adaylarinin TET dersine yoOnelik tutumlarinin 6grenme stillerine gore anlamli farklilik
gosterme durumunun belirlenmesi igin yapilan analizlerde; dlgek geneli, Ilgi ve Sevgi
boyutlarinda farklilik goriilmezken Fayda ve Onem boyutu agisindan anlamli bir farklilik
oldugu goriilmiis, bu farkliigin "Gorsel Ogrenenler" ile "Isitsel Ogrenenler” grubu arasinda
gorsel 0grenen Ogretmen adaylari lehine oldugu goriilmiistiir. Diger bir ifade ile gorsel
ogrenen Ogretmen adaylari, TET dersini diger 6grenme stillerindeki 6gretmen adaylarina
gore daha faydali ve 6nemli gormektedirler. Bu sonucun 6gretim {iyesinin uzaktan 6gretim
ders sunumunda kullandig1 gorsel materyallerle ilgili oldugu diisiiniilmektedir. Ogretim
iiyesi tarafindan derste kullanilan sunumlar, fotograflar, resimler, haritalar diger bir ifade
ile gorsel araglar, 6grenme stili gorsel olan 6gretmen adaylarinin diger 6grenme stillerindeki
ogretmen adaylarina gore dersten daha cok faydalanmasim saglayabilir. Ogretmen
adaylarmin o6grenme stilleri ile ilgili TET dersine yonelik tutumlarinin iligkisinin
aragtirildig1 bir calismaya rastlanmamigtir. Ogretmen adaylarinin TET dersine yonelik
tutumlarinin gesitli degiskenlere gore belirlenmeye ¢alisildig1 bu arastirmada; derse yonelik
tutumun ortalamanin tistiinde (5 {izerinden 3,57) olumlu oldugu, 6gretmen adaylarinin
sirasiyla dersi faydali (X=4,08) bulduklari, 6nemine inandiklar1” (X=3,66), ilgi duyduklar:
(X=3,42), ve sevdikleri (X=3,11), derse yonelik tutumlarinin cinsiyete, 6grenim goriilen
boliime, smif diizeyine, 6gretmen adaylarimin genel agirlikli not ortalamasina gore
farklilasmadigl, ancak 6grenme stillerine gore gorsel stilindeki 6gretmen adaylarinin dersi
diger ogrenme stilindeki 0gretmen adaylarina gore daha faydali ve onemli bulduklar:
gortilmiistiir. Siralanan bulgulara dayali olarak asagidaki oneriler olusturulmustur. TET
dersine yonelik tutumun cinsiyete, 6grenim goriilen boliime, sinif diizeyine, 6gretmen
adaylarinin genel agirlikli not ortalamasina gore farklilasma durumunu inceleyen daha
ayrintili nitel galismalarin yapilmasi yararli olacaktir. Ogretmen adaylarinin TET dersine
yonelik tutumlarini cesitli degiskenlere gore incelendigi diger arastirma bulgulari ile bu
arastirma bulgular1 arasindaki farkliligin nedeni ortaya konmalidir. TET dersine yonelik

tutumun cinsiyete gore anlamli farklihk gosterme durumunu ayrintili inceleyen
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aragtirmalar yapilabilir. Ozellikle ulusal kanallarda yaygin olarak izlenen tarihsel igerikli
dizilerin, erkek 0grenciler tarafindan daha ¢ok tercih edilen savas igerikli dijital oyunlarin,
erkeklerin askere gitmeleri ile ilgili kiiltiiriimiizde yaygin olarak kullanilan sdylemlerin
ogrencilerin tarih ve 6zellikle TET dersine yonelik tutumlar: tizerindeki etkisi arastirilabilir.
Derse yonelik tutumun yillara gore degisiminde etkili olabilecegi diisiiniilen KPSS
sinavinda sorulan TET dersi ile ilgili sorularin konulara gore dagilimi ve dersin sorumlusu
ogretim tiyelerinin sinif iginde sergiledikleri davraniglarin ayrintili incelenmesi yararl
olacaktir. Arastirma sonucunda 6gretmen adaylarimin TET dersine yonelik tutumlarinin
smif diizeyine ve GANQO’ya gore farklilasmadig gortilmiistiir. Bu bulgularin daha ayrmntil
calismalarla incelenmesi yerinde olacaktir. Ikinci sinifta alan bir derse yonelik tutumun
tiglincli ve dordiincii sinufta da yiiksek olmasi, GANO'su 2.30 olan 6gretmen aday: ile
GANO’su 3.70 olan 6gretmen adayinin derse yonelik tutumlarinin ayni diizeyde olmasinin
gerekgeleri ortaya konmalidir. Arastirma sonunda ortaya ¢ikan bu bulguda derslerin on-
line islenmesinin etkili olabilecegi diistiniilmektedir, bu konuda yapilacak nitel calismalar
konuyu derinlemesine incelemek icin gerekli veriyi sunacaktir. TET dersine yonelik tutum
ile 5grenme stilleri arasindaki iliskiyi ortaya koyan aragtirmalara rastlanmamistir. Ogrenme
stillerinin ders planlamasi ve sunumu sirasinda goz oniinde bulundurulmasi, 6gretmen
adaylarinin akademik basarilari, derse yonelik tutumlar: tizerinde etkili olmaktadir, bu
sonucun yliksekogretim kademesinde gecerli olma durumunu ortaya koyacak arastirmalar
yapilmalidir.

Katki Orani Beyani: Birinci yazar %50, ikinci yazar %25 ve {igiincli yazar %25 oraninda
katk1 saglamistir.

Destek ve Tesekkiir Beyani: Bu arastirmay1 desteklemek icin dis fon kullanilmamastir.

Cikar Catismasi Beyani: Yazarlar ¢ikar catismasi olmadigini beyan eder.
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Abstract

The aim of this study is to evaluate the Hafiza-i Saltanat theatre play and activities, which
combines evidence-based learning and history-themed theatre, written based on archival
documents, in terms of history teaching. In this study, firstly, Hafiza-i Saltanat theatre play and
its activities were introduced. Then, the play was examined in the context of historical reality, 10th
grade history course curriculum achievements and textbooks, and the activities of the play were
examined with student opinions in the context of age, level, knowledge, skills and 10th grade
history course curriculum achievements. Document analysis and holistic single case study design,
which are qualitative research methods, were used in the study. While the text of the theatre play,
video recording and activities were evaluated through document analysis, watching the play and
implementing the activities were handled as a holistic single case. The study group consisted of a
total of 19 volunteer students, 6 boys and 13 girls, studying at the 10th grade level of secondary
education. The data collection tools of the study were the text of the Hafiza-i Saltanat theatre play,
the video recording of the play, the activities of the play, the video recordings of the application
and the researcher's observation notes. The data obtained from the data collection tools were
analyzed by descriptive analysis method. As a result of the study, it was determined that the
archival documents used in the play were taken from the Mithimme Books, where the records of
the Divan-1 Hiimayun were kept, and the issues that were not included in the documents were
included in the fiction by considering the historical facts, and for this reason, the play was written
and performed largely in parallel with the historical reality. At the same time, it has been
determined that the play and its activities meet and gain the achievements of units 4, 5, 6 and 7 of
the 10th Grade History Course Teaching Program. It has been concluded that the use of Hafiza-i
Sultanate play and activities in history lessons is appropriate for the specified achievements and
that it supports the evidence-based learning approach and provides students with the necessary
knowledge and skills.

Keywords: history teaching, Hafiza-i Saltanat theatre play, history-themed theatres, evidence-
based learning, archival sources
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Introduction

Archives, which preserve historical sources and deliver them to researchers, are both
the memory and laboratories of history. With many primary sources in printed, digital,
visual, audio, etc., types that have the quality of evidence and emphasize the scientific
nature of history, archives become important for history teaching due to the evidence-based
learning approach. Evidence-based learning allows students to work as historians, enabling
them to develop their skills of analysis, critical thinking, questioning, inference, historical
empathy, and contextualization (Batho, as cited in Osborne, 1986-1987, pp. Osborne, 1986-
1987, p. 26; Kabapinar, 2019, pp. 36-48; Yal1 & Simsek, 2019, pp. 25-26). In addition, evidence-
based learning enables students to see events from multiple perspectives and to concretize
history (Dogan, 2007, p. 135). On the other hand, students physically and mentally touch
history, connect with history by communicating directly with it, and thus are at the center
of learning (Rochenbach, 2011, pp. 299-300). As a matter of fact, in the world, especially in
the UK and the USA, the use of first-hand sources and evidence-based learning are
prioritized in history teaching (Cook, 1997; Hendry, 2007; Robyns, 2001; Yakel & Torres,
2003 et al.), and accordingly, national archives actively contribute to history lessons with
their education departments (Giivenbas, 2013, pp. 77-78; Karabag & Giivenbasg, 2017, pp.
255-284; Tokdemir, 2020, p. 553).

On the other hand, the use of history-themed theatre in history teaching affects the
acquisition of multiple knowledge and skills and the concretization of history. Baltacioglu
(2006, pp. 99-104), while explaining the educational and instructional effects of theatre,
states that it is important in the completion of education and the development of the
intellectual level that history that has been forgotten with historical representations, history
that has remained in dreams has come to life, has become understandable and memorable
and that history-themed theatre develop students' historical knowledge, curiosity about
history and critical thinking in history teaching. In addition, theatre is important in enabling
students to learn by doing and living directly through their own experiences. Hooper-
Greenhill (2007, pp. 36-37) states that the best way of knowing is achieved through
appropriate experiences, that a real encounter with real things in a real space will result in
learning, and that performance-based learning will push the learner physically, mentally
and emotionally into multiple meaning-making processes. In fact, every theatre has an
instructive quality, even if it is not written for educational purposes, highlighting the
theatre's educational function (Nicholson, 2007, as cited in Ada, 2019, p. 17). Studies show
that theatre plays serve educational purposes and allow students to develop cognitively,
emotionally and physically (Ada, 2019; Jackson, 1980; Redington, 1979; Sezgin, 2014). The
use of history-themed theatre, such as historical reenactments, which bring students' lives
as close as possible to life in a period lived in the past, in history teaching can prevent

students from seeing historical events as “stuck in the past” and historical characters as “a
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pile of dry bones” and help them visualize the events again and make the characters flesh
and blood (Aqil & Karabag, 2023, p. 189; Akca Berk, 2012a, p. 91). Thus, students can
empathize with the past through the experiences they have while making or watching
theatre (Adigtizel, 2015, pp. 16-17; Karabag, 2003, p. 111) and perceive the historical context
much more accurately. History-themed theatres limit the freedom of the artist due to the
historical context (Sener, 1982, p. 188). In history-themed plays where history and art, which
have different purposes, come together, history depends on the imagination of art, and
theatre depends on the reality of history (Lindenberger as cited in Nutku, 2009, pp. 181-182).
The first responsibility of the artist who creates the theatre is art (Buttanri, 2009, p. 1774).
However, the fact that the artist ignores the requirements of history, which is the material
of art, means that art has a problem with the universal condition of credibility. History-
themed theatres, which are constantly confronted with the debate of aesthetics or reality,
can neither depend solely on scientificity and reality, which is the historian's concern, nor
on the artist's complete aesthetic freedom; they are obliged to find a balance (Ortayli, 1976,
p- 232). When this balance is achieved, history that exists with the past can live in the present
and be humanized with the power of theatre (Kaya, 2007, p. 249). As a matter of fact, in his
book Tarihin Medya ile Imtihani, Kanat (2017, p. 64) emphasizes the importance of historical
novels, series or films to be as appropriate as possible to the historical texture and historical
facts, and states that fictional episodes should be designed in a “mystery” centred way,
through the unsolved or non-existent.

By introducing the Hafiza-i Saltanat theatre play and activities, the Directorate of
State Archives broke new ground in Turkey and made a significant contribution to history
teaching (Devlet Arsivleri Baskanligi, [DAB], 2021). Therefore, it is considered that the
aforementioned theatre play and activities should be addressed and analyzed in terms of
history teaching. The aim of this study is to evaluate the Hafiza-i Saltanat theatre play,
which combines evidence-based learning and history-themed theatre, written based on
archival documents, and the activities prepared for the theatre play in terms of history
teaching. In the study, the theatre play and activities will be introduced first. Then, since the
play is a work of literature, the extent to which it is based on historical facts and the extent
to which it is fictional will be determined so that it can be used as teaching material in the
acquisition of relevant acquisitions in history teaching. Because students generally accept
history-themed works as fact and may not realize the fiction (Walker, 2006 as cited in Kaya
& Giinal, 2015, p. 3). Students' questioning and critical approach to such works are
important in terms of history teaching, and their content should be analyzed by teachers
before they are used as teaching materials, and the distinction between historical reality and
fiction should be explained (Dimitridis, 2012 as cited in Dimitridis, 2012; Cengen & Simsek,
2015, p. 1380; Kaya & Giinal, 2015, p. 3). Since it is a literary work, literary criticism literature
(Aktas, 2022, pp. 37-97; Cetisli, 2014, pp. 151-152; et al.) and history literature on the subject
(Emecen, 2009; Inalcik, 2009; Turan, 1958; Uzuncarsili, 1988b; et al.) will be taken into
consideration in the evaluation of its suitability for historical reality. Then, the
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appropriateness of the theatre play to the achievements of the 2018 10" Grade History
Curriculum and textbooks will be examined. Finally, the suitability of the six activities
prepared for the theatre play to the achievements of the 10* Grade History Curriculum, the
status of gaining relevant knowledge and skills, and their suitability for age and level will
be evaluated together with student opinions. While evaluating the activities, the criteria for
preparing activities (Kaymakci, 2012, pp. 183-199) and the 10" Grade History Curriculum
will be taken into consideration. It is thought that such a study is needed in terms of
introducing this theatre work, which is a first in its field, and ensuring its use in history
teaching, and that the study will fill this gap. “What is the suitability of using Hafiza-i
Saltanat theatre play text, video recording and activities as teaching materials in terms of
history teaching?” is the problem statement of the research and the sub-problems are as

follows;
1. What is the suitability of Hafiza-i Saltanat theatre play text and video recording?

e What is its suitability in terms of historical reality?
e What is the suitability of the 10" grade History Curriculum?
e What is its compatibility with the 10" grade history textbook?

2. Hafiza-i Saltanat theatre play activities;

e What is the suitability of the 10" grade History Curriculum?

e What is its suitability for age and level?

e What is its suitability in terms of gaining knowledge and skills related to the subject?
e What is its applicability in history lessons?

Introduction of Hafiza-i Saltanat Theatre Play

Theatre and historical reenactment are powerful elements that can be used in history
teaching because they bring history alive in the present, provide students with both domain-
specific knowledge and skills at the same time, and thus provide a multifaceted learning
experience. However, the realization of a theatre play or reenactment by students, the long
preparation process, the preparation of realistic costumes and space, and the obtaining of
bureaucratic permissions can be an obstacle to implementation in terms of time and
economy. One of the most practical ways to overcome these obstacles is to watch the theatre
or historical reenactment (DAB, 2021). The Directorate of State Archives, on the other hand,
has presented the Hafiza-i Saltanat theatre play, the video recording of the play and its
activities to effectively use its knowledge, experience and historical evidence, as well as the
ease of access to the necessary connections (municipalities, actors, artists, etc.) for history

education.

Hafiza-i Saltanat is a history-themed theatre piece with a script written largely by
making use of archival sources. With the protocol signed between the Directorate of State
Archives and Kagithane Municipality, the script was written by Nadir Ersoy in 2020, and
Dr. Umut Soysal carried out the academic research process and dramaturgy of the play.
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Consisting of 1 act and 8 scenes, the play is about the events that took place during the reign
of Sultan Selim II (1566-1674). The archival documents used in the play were identified by
archive experts from the Mithimme Books (Baskanlik Osmanlh Arsivi [BOA], A. DVNS.
MHM. D. 7/233; 7/584; 7/611; 7/721; 7/1454; 7/1913), where the records of the Divan-I
Hiimayun are kept, and a framework was created for the historical events of the period.
With the resulting framework, the issues not included in the documents were included in
the fiction by considering historical facts. In the play, among the poems written by Sultan
Selim II in the tradition of classical divan poetry with the pseudonym Selimi, the couplets
beginning with “Ey Goniil” and “Yasum Hicrinde” were composed by Tahir Ates
Karaduman for the play in the Pencgah and Suzinak makam. The play was originally
intended to be performed face-to-face with secondary school students, but this aim could
not be realized due to the pandemic. As a solution, the play was staged by a private theatre
group in Istanbul in 2021 without an audience and was recorded on video. This recording
was presented to the attention of those interested on the website of the Directorate of State
Archives under the title “Education” and on the YouTube channel of the institution under

the name Hafiza-i Saltanat.!
Introduction of Hafiza-i Saltanat Theatre Play Activities

In order to use the video recording of the Hafiza-i Saltanat theatre play as a teaching
material in history lessons, six activities for the play were also designed and shared on the
same page with the video recording under the title “Education” on the website of the
Directorate of State Archives.? The 10" grade level activities designed for the theatre play
were developed by the Director of State Archives Assoc. Prof. Dr. Muhammet Ahmet
Tokdemir in 2021 (DAB, 2021). The activities were prepared for the acquisitions of units 5,
6, and 7 of the 10* grade History Curriculum 2018 (Milli Egitim Bakanlig1 [MEB], 2018).

The instructions for watching the play and implementing the activities were shared
by the Directorate of State Archives both on the page where the play and activities were
published and, on the activity-specific worksheets. According to these instructions, teachers
can apply the video recording of the theatre play to draw attention before teaching the
related topics or to reinforce the topics after teaching them, or they can teach the subject by
watching the excerpts from the theatre play during the teaching of the subject. In these
alternatives depending on the teacher's preference, the first and last of the activities were
planned according to watching the play recording as a whole, while the other four activities
were prepared with the fiction of watching sections from the play in the focus of the relevant
learning acquisition (DAB, 2021).

1 For the theatre play; https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx
2 For the activities and worksheets; https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx
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Method

Research Design

In this study, one of the qualitative research methods, document analysis and holistic
single case design were used (Yildirim & Simsek, 2008, pp. 188; 290-291). Document analysis
is the examination of documents such as books, documents, reports, video and audio
recordings about the facts and events related to the subject (Karatas, 2017, pp. 77-78). The
holistic single-case design is a research design in which a single unit of analysis (an
individual, an institution, a school, etc.) is examined. It deals with a situation in depth in
various contexts. This design is preferred when three types of situations are encountered,
and one of the three situations is the study of situations that other research has not
previously addressed (Yesilbag Ozeng, 2022, p.61). Although it does not allow comparison
with another situation, the holistic single-case design enables in-depth analysis in itself (Yin,
1994, pp. 38-44).

In this study, the text, video recording and activities of the play Hafiza-i Saltanat were
analyzed through document analysis by taking into account the history literature, literary
criticism literature and activity preparation criteria in the context of historical reality,
compliance with the learning acquisitions and textbooks. Then, the use of the play and its
activities as teaching materials in history lessons was evaluated in a holistic single-case
design with student opinions in terms of gaining relevant knowledge and skills; suitability
for age and level; suitability for achievements; and applicability in lessons.

Study Group

The study group was determined by criterion sampling method among high schools
affiliated to Erzurum Directorate of National Education. The criteria sought in the study
group were that the students should be at the 10" grade level and volunteer, and that there
should be a screening hall with technical features such as quality sound system, image
projection, and a layout suitable for writing to carry out the activities in this hall. Since this
study involved both video screening and simultaneous implementation of the activities, the
study was introduced by the researchers in five 10" grade classes of a high school in the
center of Erzurum, which has a screening hall/classroom with features such as video and
audio layout, technical infrastructure, and an environment suitable for writing, and which
meets all these criteria, and 19 tenth grade students who accepted to participate in the
application voluntarily were reached. Accordingly, the study group consisted of a total of
19 volunteer 10" grade students consisting of 6 male and 13 female students. Ethics
committee approval (31.12.2021, E-77082166-302.08.01-253221) was obtained from Gazi
University Institute of Educational Sciences for this study conducted with human
participants.
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Data Collection Tools

The data collection tools of the study were the play text, the video recording of the
play's performance in 2021, the six activities created for the play in 2021, the video recording
of the implementation, the researcher's observation notes on the implementation, the
activities and worksheets taken from the students. While being evaluated in various
contexts in terms of history education, the video recording of the play and the text of the
play from beginning to end, and all six activities prepared for the play were used as data
collection tools. The video recording of the implementation and the researcher's observation
notes were recorded separately for each implementation hour. The activity and worksheets
taken from the students were applied to each student once, the first activity in three class
hours and the other activities in one class hour, following the order and instructions of the

activity plans.

Data Analysis

The data analyzed through document analysis and descriptive analysis. The text of
the play, video recording of the play, and activities were analyzed through document
analysis, while the video recording of the implementation, researcher observation notes of
the implementation, activities and worksheets were analyzed through descriptive analysis.
Firstly, taking into account the literature on text analysis in theatre and history-themed
theatre works (Aktas, 2022, pp. 37-97; Apaydin, 2018, pp. 34-130; Cetisli, 2014, pp. 151-152),
the suitability of the play to historical reality was evaluated according to the historical
literature (Emecen, 2009; Inalcik, 2009; Turan, 1958; Uzuncarsili, 1988b; et al.), and the
suitability of the play to the acquisitions and textbooks was evaluated by document analysis
according to the 2018 10t grade History Curriculum acquisitions and textbooks (MEB, 2018;
2023; 2024). As published in 2021, the theatre play and activities were organized according
to the 2018 History Curriculum. Therefore, the relevant curriculum was taken into
consideration in the study. However, the learning outcomes and process components of the
current program (2024) were also included. Finally, the suitability of the activities prepared
for the theatre play to the acquisitions, relevant knowledge and skills, age and level, and
applicability in the lessons (Kaymakci, 2012, pp. 188-190) and the 10* grade History
Curriculum were evaluated together with the opinions of the study group. At this stage, the
data obtained from the video recording of the application, researcher observation notes and
activity worksheets taken from the students were evaluated by descriptive analysis method.

Data Collection Process

The data collection process took place in two stages: preparation for the
implementation and implementation. The preparation process of the implementation was
completed in 12 months as it included many protocol processes independent of the
researchers. In the data collection process; the theatre play was 94 minutes long and the first
activity was 110 minutes. The second, third and fourth activities were 25 minutes and the
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tifth one was 35 minutes. The researchers implemented the existing activities as designed,
so the implementation was carried out in two weeks in a total of 7 lesson hours. The process
steps for the process are as follows;

Table 1

Data Collection Process

Process

Date

Examination of the theatre play and
activities, review of the literature
Obtaining ethical, the theatre play, video
recording, events and other official
permissions

Research promotion and volunteer
participant interviews

Identification of the study group
Obtaining participant and parent consent
forms

Implementation of the first activity
Implementation of the second activity
Implementation of the third activity
Implementation of the fourth activity
Implementation of the fifth activity

2021 April- 2021 October

2021 October-2022 March

2022 March-2022 April

2022 April
2022 April

2022 May 2. week (3 lesson hour)?
2022 May 3. week (1 lesson hour)
2022 May 3. week (1 lesson hour)
2022 May 3. week (1 lesson hour)
2022 May 3. week (1 lesson hour)

Results

Evaluation of Hafiza-i Saltanat Theatre Play in terms of History Education

In this title, Hafiza-i Saltanat the theatre play was evaluated in terms of historical
reality, and compliance with the acquisitions and textbooks. The play is titled by taking into
account the literature on the analysis of literary texts based on the principle of showing in
the form of plot, cast of characters, time and place, language and style (Aktas, 2022, pp. 37-
97; Apaydin, 2018, pp. 34-130; Cetisli, 2014, pp. 151-152). In the study, no literary criticism
or theatrical text analysis was made, and only the suitability of the history-themed theatre
play written using archival documents for use as a material in history lessons was examined
in the context of historical reality, achievements and textbooks.

Evaluation of the plot in terms of history education

3The lesson in front of the history lesson in the relevant week was taken, so the activity was implemented in three class
hours.
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The first scene of the play shows the reception of the French ambassador. When the
historical reality of the event is examined, it is recorded that shortly after Selim II ascended
to the throne, the King of France sent an envoy named Cogan Piste with gifts and a name
(letter) (Akim, 2013, p. 124). The scene continues with the rebel who attacked the pashas
being taken away. There is a historical record of the incident of the yevmlii attacking the
pashas, and after Selim II ascended the throne, the yevmlii army, which had fought for Selim
IT against Prince Bayezid, revolted for the ciilus, first in front of Topkap1 Palace, then inside
the palace, and eventually the rebels were killed (Inbasi et al., 2012, pp. 192-195). The part
of the play in which Sokullu Mehmed Pasha discusses the Yemen Rebellion and expresses
his anger at Lala Mustafa Pasha for delaying his mission is historically accurate and both
the Yemen Rebellion and Lala Mustafa Pasha's neglect of his duty are recorded in the divan
records (Turan, 1958, pp. 562-572; Uzuncarsili, 1988b, pp. 27-28). In the same scene, there is
a divan record dated 1568 on the Suez Canal project and it is stated that Sokullu Mehmet
Pasha received approval from Selim II for the canal (Uzuncarsili, 1988b, pp. 32-33).

In the second scene, Mihrimah Sultan's conversation with Seyyid is fictional and it is
a historical fact that the information about the harem, the authenticity of which is
questionable, was mostly produced through European travellers, ambassadors and
prisoners who were forced to reside in the Ottoman Empire after the 17* century (Ozcan
Demir, 2011, p. 79). It should be taken into consideration that the harem, which was a kind
of privacy of the sultan and the place where she spent her private life in the Ottoman
Empire, could not be easily entered.

In the third scene, Selim II and the pashas are distributing gifts to the people in the
streets of Istanbul without disguise, and a madman tells the Sultan about Mimar Sinan. It is
known that Selim II first appeared on the streets of Istanbul in disguise (Emecen, 2009, p.
417). However, considering that the play takes place between 1566 and 1570, due to social
turmoil such as the Suhte rebellions and banditry activities (M. Akdag, 1995, pp. 163-178),
it is out of the question for the sultan to go out in disguise, and it is stated in the sources that
he rarely went out even for Friday salutations (Emecen, 2009, p. 418). The rumour that
Mimar Sinan drew water from the canals of Istanbul to his house is also mentioned in the
sources. However, there is a supply that the complaints against him were made in 1577 and
that Murat III requested an inspection on the subject (C. Yilmaz, 2017, p. 19). Although the
fate of the inspection is unknown, there is no information that Sinan lost his reputation.

The fourth scene takes place with Sokullu and Cariye's dialogues. It is stated in
historical and academic sources that Sokullu had many opponents and was even killed
because of his opponents (Inba§1 et al., 2012, pp. 217-218; Uzungarsily, 1988b, pp. 51-54).
Although it is quite realistic for Sokullu, who stands out with his wisdom and experience,
to assign men inside and outside the palace, it is not known for certain whether he had such
a meeting with a concubine.

In the fifth scene, the dismissal of Lala at the Divan and the appointment of Koca
Sinan Pasha in his place coincide with historical reality (Turan, 1958, pp. 569-570). The case
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of Madam and Tacir and the dismissal of the Kadi of Istanbul discussed in the same scene
are fictional, but similar case records such as corruption and disputes are found.* It is
evaluated that these issues are dealt with based on the principle of mimesis, that is, the
fictionalization of theatre based on events that have happened or are likely to happen
(Nutku, 2001, p. 36).

In the sixth scene, it is seen that the Sultan is in rest with poems and music. We learn
from historical sources that Sultan Selim II was always surrounded by a circle of poets and
scholars (Uzungarsili, 1988b, pp. 40-41).

In the seventh scene, it is seen that Selim II realizes the love between Kale Hatun and
Seyyid. Although there is no documentary evidence of this love triangle, a similar love
triangle is depicted in Turan Oflazoglu's theatre play Selim III Kili¢ ve Ney, first published
in 1994. In Oflazoglu's play, when Selim III learns of the love between his concubine
Mihriban and the poet Sadullah Efendi, whom he keeps close to, he orders Mihriban's
imprisonment and Sadullah's death. Selim III realizes the relationship between them when
Sadullah Efendi reads the poem he wrote to Mihriban while in conversation with poets and
scholars, Sadullah is unable to say the word “Mihriban'im” and Mihriban leaves the room
(Oflazoglu, 1994, pp. 65-118). Seeing Selim III's regret, Selim's companion confesses that
Sadullah was not killed, and Selim III rejoices and forgives Mihriban and Sadullah
(Oflazoglu, 1994, pp. 138-143). In the play Hafiza-i Saltanat, Selim II realizes the love
between his favourite concubine Kale Hatun and Seyyid, whom he respects, when Kale cries
at the poem recited while they are in conversation in Hasoda. He has Kale Hatun thrown
into the dungeon and orders Seyyid's death. Selim's companion Celal, who cannot bear
Selim's grief, confesses that Seyyid is not dead and Selim forgives Kale and Seyyid. In both
plays, the conflict, the names of the characters, their characteristics, and the resolution are
similar. It is possible to read the love triangle and dramatic tension described in this scene
as a theatrical interpretation of the lover-love-lover-rival trilogy in Classical Period Ottoman
Poetry (Kog Keskin, 2010, pp. 405-417). In Ottoman poetry, the lover strives to meet his
beloved, and in this process, he overcomes the rival who wants to hinder him.

In the last scene, Selim receives the envoys of Aceh, Andalusia and Cyprus.
According to historical sources, Muhammad bin Umeyye, the Emir of the Moriscos, the
Muslims of Andalusia, asked for help because they were being persecuted by the Catholic
King Philippe II of Spain, and Sultan Selim assigned Ulu¢ Ali Pasha to help in 1570
(Uzungarsili, 1988a, p. 200). While the arrival of the Andalusian envoy is treated by historical
reality, only the expression Kili¢ in the play is incorrect. Ali Pasha was still referred to as
Ulug as of 1569-1570, but after the 1571 Inebahti1 Defeat, he was given the title Kiligc. The
arrival of the Acehnese envoy is also mentioned in historical sources, and it is known that
due to the attacks of Portuguese pirates on Sumatra Island, Alaiiddin, the Sultan of Aceh,
sent an envoy to Vizier Hiiseyin in 1567 and requested help during the reign of Selim II

4 For Istanbul Kadi Registers; https://www.kadisicilleri.org/
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(Akim, 2013, pp. 97-99). Selim 1II assigned Kurdoglu Hizir Reis, for help. However, due to
the growth of the Yemen Rebellion and the departure of Kurdoglu Hizir Reis to Yemen, the
entire aid could not be sent to Aceh (1nba§1 et al.,, 2012, p. 199; Uzungarsili, 1988a, p. 400;
Uzungarsili, 1988b, p. 32).

In the same scene, it is seen that the Cypriot ambassador asks for help against the
Venetians and Selim brings up the conquest of Cyprus. According to historical sources, the
importance of the geopolitical position of Cyprus and the oppression of Orthodox Greeks
by Venetian pirates, as well as the suppression of the Yemen Rebellion and the peace with
Austria, provided a favourable environment for the launching of a new expedition (Turan,
1958, p. 574). However, there is no record of the arrival of a Greek envoy from Cyprus
against the Venetians and the Ottoman decision to launch a Cyprus Expedition upon this
request. It is thought that the scene of the arrival of the Greek envoy was written to reflect
the Cyprus Expedition on the stage. In the rest of the scene, Sokullu objects to this decision
and historical sources confirm this objection. However, contrary to the play, Sokullu's
reason for objection is that he is worried about the alliance of Christians due to the Cyprus
Expedition and the expanding Russian Tsardom (Inalak, 2009, p. 165; Uzungarsili, 1988b,
p. 50).

In addition to the fact that the play is generally compatible with historical reality, it
is thought that the teacher's explanation of the fictional parts before or during the
performance of the play will prevent a possible misinterpretation. On the other hand, it was
determined that the historical events that the play is about are related to more than one
acquisition in the 10" Grade History Curriculum (MEB, 2018; 2024). The events in the play
are generally related to the acquisitions of the 2018 program, which is “10.5.4. Shows the
main political developments that occurred in the period between 1520-1595 on the history
strip and maps. a) ... The acquisition of Chios Island (1566), the acquisition of Yemen (1568),
the conquest of Cyprus (1571), the Inebaht1 Sea Battle (1571), the conquest of Tunisia
(1574)...” and these events are also shown on the history strip and map in the textbook (MEB,
2023, pp. 140-141). In the 2024 History Curriculum, it is related to the learning outcomes and
process components coded His.10.3.1, His.10.3.2, His.10.3.4 and His.10.3.5 (MEB, 2024, pp.
45-50).

The plot of the play is also related to the acquisitions of units 5, 6 and 7 (5.5.a, 5.5.¢;
5.6.a, 5.6.b; 5.7.a, 5.7.b, 5.7.c, 5.7.¢; 7.1.a, 7.1.b) of grade 10 (MEB, 2018, pp. 30-34). For
example, the event of the King of France sending an envoy to congratulate the new sultan
in the play, “10.5.5.5.¢c. The control of trade routes and capitulations/concessions are
mentioned among the economic policies implemented by the Ottoman Empire and the long-
term strategic partnerships established through these policies are emphasized.” Moreover,
in the 10* grade history textbook, the cooperation established with the French and the
mutual capitulations were discussed in detail and their effects were explained (MEB, 2023,
pp. 153-157).
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In the play, the Andalusian Ambassador's request for help and Ulug Ali Pasha's
decision to bring help to Andalusia can be used to achieve the acquisition “10.5.6. Analyzes
the role of the long-term strategy implemented by the Ottoman Empire in the Ottoman
Empire's becoming a world power” and its explanations. In the history textbook, this topic
is covered under the titles of Ottoman-Spanish Relations (p. 147), Turks Perception of
Western (p. 151), Ottoman Influence in Africa (p. 153) and Conquest of Tunisia (p. 167), but
no details are given. Rather, the struggles between Spain and the Ottomans before and after
Selim I and their effects on the Muslims of Andalusia are mentioned, and the events during
the reign of Selim II are only referred to as “16% century” to explain the general situation.
Concerning the same acquisition, the textbook covers the provision of aid to Aceh and

mentions the commercial agreement between the Ottoman Empire and the Sultanate of
Aceh (MEB, 2023, p. 161).

The Suez Canal Project and the decision to conquer Cyprus, which are covered in the
play, are related to the acquisitions “10.5.7. Analyzes the land and sea policies followed by
the Ottoman Empire” and can be watched in the lesson for the importance of Mediterranean
dominance. In the textbook, the effects and consequences of the Cyprus Expedition (p. 148),
the Inebahti Defeat (p. 153), the capitulation agreement with France (p. 156) and the
Mediterranean trade (p. 155) are discussed to explain. The Suez Canal and Don-Volga Canal
Projects were included and text analysis was requested (MEB, 2023, pp. 148-155). The other
event associated with the acquisitions is the chicken case between Madam and Tacir. As it
reflects the ability of a non-Muslim woman to gain a place in Ottoman commercial life, it
can serve educationally in learning the acquisition “10.7.1.b It is emphasized that it is
possible to manage segments of society with different religious and cultural identities
thanks to the nation system.” In addition, in general, the play can serve as a case study and
text for the acquisition “10.6.1.c. The effects of handling historical events with today's
perspective and value judgments on the interpretation of historical facts are discussed
through case studies and texts.”

As aresult, the plot of the play is related to the acquisitions of the 10* Grade History
Curriculum and can be used as teaching material in history teaching to support the textbook
and to ensuring that gains are acquisition and can be watched before or during the
processing of the relevant subjects. It can enable students to see the events of the period
holistically and to establish the cause-and-effect relationship more easily. Thus, students can
watch the history they read and listen to and concretize it in their minds.

Evaluation of the person cast in terms of history education

In the play, Selim is a middle-aged, dark-haired, medium-sized and compact
character who writes poems, spends time with poets and scholars, and gets drunk when he
is happy and sad. According to historical sources, Selim II was on the throne in his forties
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and the physical characteristics of Selim II are described as auburn, blue-eyed, compact and
of medium height, close to short. He wrote Divan poems using the pseudonyms “Selimi”
and “Talibi” (Cakir, 2018, p. 460). He kept poets, scholars and artists in his close circle both
during his princedom and his reign. Towards the end of his life, he gave up alcohol and
turned to spirituality (Emecen, 2009, p. 418). In the play, Selim II's character traits and the
fact that he was physically of medium height and overweight were accurately reflected and
handled under historical sources.

Sokullu, on the other hand, is a character in the play who is smart, does not hesitate
to make his authority felt, brave, angry, constantly complains about Lala Mustafa Pasha,
works in secret, and is physically short, stocky and old. However, historical sources
emphasize that Sokullu was extremely sane, logical, intelligent, resourceful, farsighted,
foresighted, acted with the survival of the state in mind, produced quick solutions and was
skilled in evaluating the results from multiple perspectives (Uzungarsili, 1988b, pp. 50-51).
It is stated that he was physically tall, and old but vigorous during the reign of Selim II, and
his nicknames were “Uzun” and “Tavil” (Afyoncu, 2009, pp. 254-257). The power and fame
that this situation brought him increased the number of his opponents. For this reason, it is
stated that he analyzed his enemies well and took action to protect himself (Turan, 1958, p.
558; Uzungarsili, 1988b, pp. 50-51). Although Sokullu is reflected as having administrative
power in the play, it is evaluated that his negative aspects come to the forefront more, as a
matter of fact, this situation is reflected in the expressions of the students in the activities,
and the way he is handled physically and as a character is not in accordance with historical
reality.

According to the play, Lala Mustafa Pasha was close to Selim and was Sokullu's rival
and sent Seyyid from Tashkent to the palace. Moreover, he was dismissed because he did
not go to the Yemen Expedition, citing the lack of troops and money, and because he had a
disagreement with Koca Sinan Pasha. All these roles attributed to Lala correspond exactly
with historical sources (Turan, 1958, pp. 552-572; Uzungarsili, 1988b, pp. 27-28). It was not
only through Lala that Taskentli Seyyid entered the palace, but also through Celal Bey
(Arslan Soziidogru, 2016, pp. 154; Emecen, 2009, pp. 417).

Celal Bey was the ‘reistilkiittap” in the play and Selim's confidant took part in the
divan and wrote and recited poems with Selim. According to historical sources, his real
name is Hiiseyin and his name is mentioned as Manastirli Celal because he uses the
pseudonym Celali. He was a companion of Selim II for 20 years and served as a “miralem’
and Anatolian fief bookkeeper. It is stated in the sources that Celal of Manastir, who wrote
poetry, was fond of drinking and entertainment. Due to his constant opposition to Sokullu
and Ebuussud Efendi, his attitude towards religious issues, his use of cannabis and his
approach to Batini groups, he was appointed to Damascus, but he refused and returned to
Bitola where he died (Aksoyak, 2005, pp. 7-9). First of all, as discussed in the play, Celal Bey
did not serve as the reistilkiittap. Kinalizade wrote that Celal Bey served as the reistilkiittap
during Selim's princedom, but Gelibolulu Ali stated in his “tezkir’ that this information was
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not correct and that the reisiilkiittap in Kiinhii'l Ahbar was the poet Kara Fazli (Giines, 2013,
pp- 46-47). Even if Kinalizade is right here, Celal Bey's being a ‘reistilkiittap” predates Selim
II's accession to the throne. In this case, he cannot take part in the Divan-1 Hiimayun, even
if he was Selim II's companion. Secondly, the play portrays Celal Bey and Sokullu as close
and compatible. However, historical records show that Celal Bey was in opposition to
Sokullu (Giines, 2013, p. 50). While the character's influence on Selim and his closeness to
him are portrayed correctly, his position in the palace and his relationship with Sokullu are
not, which is contrary to historical reality. The other point to be evaluated here is that while
the name “Cafer Bey” is mentioned in the synopsis/introduction of the play in the text
introduction, just a few pages below, only the name “Celal Bey” appears in the cast of
characters. At this point, there are two possibilities; the first is that a spelling mistake was
made and Manastirli Celal Bey was meant, and the evaluations made remain valid. The
second possibility is that Lala Cafer Bey, who was the lord lord during Selim II's princedom,
and Manastirli Celal may have been confused throughout the play. Cafer Pasha, who was
the Sanjakbeyi of Hama, met Manastirli Celal in Damascus and then Manastirli Celal
became Cafer Pasha's son-in-law. After Cafer Pasha was appointed lala to Prince Selim, he
was instrumental in introducing his son-in-law Manastirli Celal to Prince (A. Akdag, 2024,
pp- 335-336; Aksoyak, 2005, p. 8; Glines, 2013, pp. 335-336; K. H. Yilmaz, 2017, p. 428). If Lala
Cafer Pasha is meant in the play, it can be said that it is not in accordance with historical
reality.

While the character of Baki is portrayed in the play, his poetry and his authority in
the palace are reflected. It is seen that the character Baki, whom we see in the Divan and
Hasoda, is against Lala Mustafa Pasha and supports Sokullu, and that he reads poetry and
is highly respected by Selim. The poet Baki is a great Divan poet referred to as “Sultanii's-
suara” in historical sources (Cavusoglu, 1991, pp. 537-540). He was dismissed from his post
at the Murad Pasha Madrasa in 1566 for unknown reasons (Kaplan, 2021, pp. 63-65). Baki
returned to his post only three years later and was appointed as a muderris at Mahmud
Pasha Madrasa in 1569, Eyyup Sultan Madrasa in 1571 and Sahn Madrasa in 1573 (Rababa,
Alzyout and Jaradat, 2022, pp. 7-8). It was only after 1573 that Baki became close to Sultan
Selim II through Feridun Ahmet Bey, Sokullu's secret clerk (Kaplan, 2021, pp. 49-50) and it
is recorded that Selim II invited Baki to a conversation outside the palace (Donuk, 2017, p.
722). Although Baki served as kadi, beylerbeyi and kazasker in addition to being a miiderris,
he only served as a miiderris during the reign of Selim II. In this respect, it is not possible
for him to have taken part in the Divan during the reign of Selim II. In the play, which deals
with the period between 1566 and 1570, the poet Baki can’t be close to Selim II, and the
sources show that the closeness between them was only in 1573, and it should not be
forgotten that the poet Baki was dismissed in 1566 and only returned to his position as a
miiderris in 1569.

In the play, the character of Seyyid is a quiet, soft-spoken neyzen and dervis,
respected by Selim and Mihrimah, who enter the palace thanks to Sokullu's enemy Lala
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Mustafa Pasha. Due to his relationship with Kale Hatun, Selim ordered his death but he was
hidden thanks to Celal Bey. Taskentli Nakibiilesraf Seyyid Muhterem Efendi, whose
physical characteristics or character are not mentioned in the historical sources, entered the
palace during the reign of Selim II and is even recorded to have comforted Selim II during
the Inebahti Defeat (Emecen, 2009, p. 417). However, some information about the character
of Seyyid does not coincide with historical reality. First of all, he entered the palace through
Celal Bey, not Lala Mustafa Pasha. Secondly, he did not display an oppositional attitude
towards Sokullu; on the contrary, he helped Sokullu, whose position was shaken due to the
Astrakhan Expedition, to regain his prestige and to trust Sokullu in the formation of the new
navy in 1571 (Arslan Sozidogru, 2016, p. 154; Emecen, 2009, p. 417). Other actions and
events attributed to the character of Seyyid are fictitious and do not have the value of
historical reality.

In the play, Mihrimah Sultan is seen as young, dark, medium-sized and thin, but
sickly and constantly sad, and she is seen grieving for Prince Mustafa. We learn that
Mihrimah Sultan is intellectual, well-educated, well-mannered, loved by Hiirrem Sultan
and Kanuni, initially supported Prince Bayezid and later supported Selim. The fact that her
treasury was quite large, that she did not marry after her husband Vezir Riistem Pasha, that
she served as Valide Sultan for a while after Hiirrem Sultan, she dominated the
administrative affairs and influenced the administration with her closeness to her brother
Selim (Kagar, 2020, pp. 39-40). It is known that her husband Riistem Pasha found Pedro de
Urdemalas to cure Mihrimah Sultan's illness (Camino de Santiago as cited in Vielva Diego,
2018, p. 12). As for Mihrimah Sultan's physical characteristics, it is possible to make a
physical description from the very similar portraits in the Courtauld Institute, Lacock
Wiltshire National Heritage Collection, Mazovian Museum, Uffizi Gallery, Topkapi Palace
Museum and Rahmi Kog collections. While the painter of the first portrait is unknown, it is
stated that its owner was Bishop Paolo Giovio, an Italian intellectual who lived between
1483-1552 and collected portraits of famous historical characters (Pera Museum, 2012). In all
of the works, which are a repetition of the first portrait, it is seen that she has white skin,
brown eyes and auburn hair close to blond. While Mihrimah Sultan's other character traits
are compatible with historical reality, it is evaluated that her physical appearance does not
reflect historical reality.

In the play, the character named “Defter Emini (Defterdar) Mustafa Celebi” leaves
the court after bringing the records. In historical sources, it is stated that Defter Emini
Mustafa Celebi Bin Cafer Bey worked as a defter emini during the reign of Selim II, and that
defter emini were not members of the divan but were called to the divan only when needed
(Afyoncu, 1994, pp. 91-93; 2014, p. 153). Here, the name and position of the historical figure
are correct and in line with historical sources. However, the use of the term defterdar for the
same person in parentheses in the script is incorrect. In the relevant period, the defterdar

was a full member of the Divan and the highest authority responsible for all financial affairs
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(Kiittikoglu, 1994, pp. 94-96). For this reason, it is a mistake to also refer to Mustafa Celebi
as the defterdar.

In the play, Kale (Kartanou) Hatun is the Sultan's favourite concubine, but she is
thrown into the dungeon after her love affair with Seyyid. It is also discussed in historical
sources that the original name of Nur Banu Sultan, Selim II's haseki, may have been Kali
Kartanou (Arbel, 1992, pp. 248-252; Sahin, 2007, pp. 250-251). Whether Kali Kartanou was
Nur Banu Sultan herself or another concubine is completely contrary to historical reality.
The other characters are fictional, and no assessment can be made regarding their historical
reality.

In addition to the fact that the cast of characters is generally compatible with
historical reality, it is thought that the explanation of the fictional parts by the teacher will
prevent a possible misinterpretation. On the other hand, it was determined that the cast of
characters was related to the acquisitions of units 3, 4, 5 and 6 (3.3; 4.2.a; 5.5.a; 6.2.a; 6.2.a;
6.2.c) of the 10" Grade History Curriculum (MEB, 2018, pp. 30-34). In the 2024 History
Curriculum, His.10.3.1, His.10.3.2, His.10.3.4 and His.10.3.5. are related to coded learning
outcomes and process components (MEB, 2024, pp. 45-50).

The first relationship between the cast of characters and the acquisitions is the
devsirme status of Lala Mustafa Pasha and Sokullu and their position in the state. The rank
and position of the two devsirme pashas as of Selim II can be associated with the acquisition
“10.3.3. Analyzes the effect of the Janissary Corps and the devshirme system on the Ottoman
statehood process.” In the textbook, the devsirme system is discussed in detail and the
history, rules and results of the practice are given (MEB, 2023, pp. 93-95). In the play, Sokullu
Mehmet Pasha's rank and power in the administration are seen, and the role of Lala Mustafa
Pasha in the period is emphasized. For this reason, it is evaluated that watching the play
while dealing with the relevant acquisition or after it is taken will contribute to and
concretize students' meaningful learning.

Based on the prominence of Sokullu Mehmet Pasha, who presided over the Divan-1
Hiimayun, the play can be used for the learning outcome “10.4.2. Analyzes the structure of
the Ottoman state administration based on the unity of ilmiye, kalemiye and seyfiye
classes.” and the acquisitions “10.6.2. Analyzes the regulations aimed at strengthening the
central authority in the Ottoman Empire. a) ...the sultan's transfer of the presidency of the
Divan-1 Hiimayun to the grand Vezir...”. In the textbook, the Divan and its members are
explained in detail and the narrative is supported by drawings (MEB, 2023, pp. 177-179). By
using the play as material in lessons, these drawings can become animated for students.
Moreover, the Divan-1 Hiimayun meetings in the play can provide visual support in
understanding how the decision-making mechanisms of the state are carried out and who
is effective.

In addition, through the character of Selim, the upbringing of the sultans and the

relationship between the sultan, the palace and the palace after Selim II can be discussed.
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This point will contribute to the acquisition of the acquisition “10.6.2.c. The method of
raising princes from the beginning to the seventeenth century and its effect on the Ottoman

administration is emphasized.”

When we evaluate the cast of the play from an educational point of view in general,
it can be stated that it is suitable for use in history lessons, but there are points to be
considered. Among the historical characters, especially Poet Baki, Celal Bey and Defter
Emini Mustafa Celebi's duty in the divan should be explained, information about the
fictional characters should be given and the aesthetic concerns of the theatre should be
mentioned. Again, contrary to the way Sokullu is portrayed in the play, his importance in
history should be emphasized. Students should be reminded that the author of the work
can add comments and be subjective in the way characters with historical reality are
handled. Otherwise, events and people that do not exist can be attributed to the historical
reality of the period by the students. In addition, it should be emphasized that although
Selim II left the administration to Sokullu, he acted contrary to Sokullu's decision regarding
the punishment of Lala Mustafa Pasha and the conquest of Cyprus and could take decisions

when necessary.

Introducing the actors at the beginning of the play recording is a useful practice for
students who are not familiar with the historical figures of the period and can prevent any
confusion in case the actor plays more than one character, and the character is not
recognized by the costume. Otherwise, students may associate historical events with the
wrong personalities. Starting the dialogues with the name of the other character or using
expressions to indicate the interlocutor between dialogues can help students who have not
watched the presentation to name the characters correctly.

Evaluation of time and space in terms of history education

The play takes place during the reign of Selim II between 1566 and 1574. The attack
on the pashas for the ciilus in the first scene points to 1566, the year Sultan ascended the
throne. While the Yemen Rebellion, Aceh and the Cypriot ambassador's request for help
extended the period to 1569, the decision to send aid to Andalusia with Ulug¢ Ali Pasha
means that this time extends to 1570. In this case, it can be stated that the objective time of
the play is between 1566 and 1570. The stage order of the historical events is as follows: the
visit of the French ambassador, the Ciilus event, the Yemen Rebellion, Lala Mustafa Pasha's
delay in the mission, the opening of the Suez Canal, the inspection of Lala Mustafa, the
requests for help from the envoys of Aceh and Andalusia, and the decision of the expedition
to Cyprus. Although there are subtle differences in timing between the historical events and
the events in the play, the time in almost every scene is handled in accordance with the
historical calendar (Uzungarsili, 1988b, pp. 1-53) and historical events are dealt with in
chronological order in the play. The presence of the poet Baki in the play, which deals with
the events between 1566 and 1570, is contrary to historical time, and contrary to the play,
Baki only became close to Selim II in 1573 (Kaplan, 2021, pp. 49-50).
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Educationally, the time of the play is related to the 4t topic of the 5" unit of the 10t
grade (MEB, 2018, pp. 30-34). The fact that the years 1566-1570 are the subject of the play,
“10.5.4. Shows the main political developments that took place between 1520-1595 on the
history strip and maps. a) As major political developments... Zigetvar Expedition (1566),
Congquest of Chios (1566), Conquest of Yemen (1568), Conquest of Cyprus (1571), Inebaht1
Naval War (1571), Conquest of Tunisia (1574)...are given.” In the 2024 History Curriculum,
His.10 .3.1 coded learning outcomes and process components (MEB, 2024, pp. 45-50). The
temporal approach of the play is also educationally appropriate as it is chronologically
accurate. However, since the play deals with a period of four years, there are time skips.
Although time jumps are natural due to the nature of theatre, which deals with many
subjects in a short time and tries to create a meaningful context, the chronological order of
events should be reminded and time jumps should be explained with their reasons, events
should be related to each other, cause and effect relationship should be given directly or
students should be directed to establish cause and effect relationship. Or historical events
should be handled in a cause-and-effect relationship and then the theatre should be
watched. Thus, students can analyze time jumps. When one of these measures is not taken,
historical events at different times can be understood as taking place at the same time, and
simultaneous historical events can be understood as taking place in different time periods,
which may cause anachronism and prevent students from creating a holistic perception of

time.

The main setting of the play is Topkap:1 Palace, and the events take place in the
Hasoda, Arz Odasi, Divan-1 Hiimayun (Kubbealt1), various parts of the palace and a bazaar.
A few objects are mentioned in the script to help the fiction, as a matter of fact, due to the
nature of theatre, space description and description are not expected (Cetisli, 2014, p. 101).
When the video recording of the play is analyzed, there is only one background as a decor
and this background is the Divan-1 Hiimayun room and it is clearly seen that efforts were
made to make it resemble the Divan-1 Hiimayun in Topkap Palace. This decor reflects the
Divan in general and is in line with historical reality. However, since this decor is used in
every scene, all the spaces look like the Divan-1 Hiimayun room. It is thought that this
situation does not follow the historical reality of other places and may cause students to
acquire a wrong perception of historical space. While the use of space in the play is
educationally appropriate in the script, there are some deficiencies in the video of the play.

The use of Topkapi Palace, Hasoda, Arz Odasi, Divan-1 Hiimayun (Kubbealt1) as a
place in the scenario “10.6.1. Analyzes the roles of Topkap1 Palace in the development of
state administration, the training of statesmen and the development of urban culture.” The
space in the scenario can be educationally useful in understanding the function and parts of
the palace in the explanations of the acquisition. However, the use of a single decor in the
recording of the play creates the perception that the events take place in a single location. It
is thought that this situation may make it difficult for students to understand the parts and
functioning of the palace and may cause confusion in the plot.
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Evaluation of style and language in terms of history education

The language of the play is heavy and there are frequent Arabic and Persian words.
Although this is reasonable since the text was written based on archival sources, the
language of the text still does not exactly match the vocabulary of the period. However, it is
possible to speak of a controlled obsolescence in language and style. Moreover, the play
includes the divans “Ey Goniil” and “Yasum Hicrinde” of Selim II, and two poems were
composed by Tahir Ates Karaduman and used in the play. “Ey Goniil” was sung in Pencgah
and “Yasum Hicrinde” in Suzinak makam. Based on the information that Selim II wrote and
read Divan poems with poets, it can be stated that the language and style of the play are
close to historical reality. In addition, the language of the play can be an example for
students to see how the language was in the period discussed and help them make sense of
the language change.

From an educational point of view, the language and style of the play are heavy for
10t grade students. The language is heavy and thick, which is difficult and distracting for
students to comprehend. Since students cannot realize meaningful learning with material
they cannot understand, the teacher's preparation before and guidance during the theatre
play is very important. The evidence-based learning approach requires the archival source
to be organized according to the students. Primary sources should first be transcribed,
expressions that make it difficult to understand should be simplified, and deviations from
the original should be eliminated in accordance with the cognitive level and age of the group
(Nichol, 1991, as cited in Dogan, 2007, pp. 139-141). Students should be reminded of the
alphabet change and the edited version of the script or the archive sources used according
to the evidence-based approach should be shared with the students. It is thought that the
problem of not understanding the language can be overcome by the teacher's guidance
through the edited texts. However, it is suggested by the researchers that the fact that the
language is heavy for the student level is one of the important problems in understanding
the play and implementing the activities and that the Presidency of State Archives should
evaluate the need to solve to overcome this problem.

It is evaluated that the Hafiza-i Saltanat theatre play overlaps with historical reality
in general, serves the acquisition of the relevant acquisitions, is appropriate for the age and
level of the student, the costumes and accessories used reflect the period, overlap with the
time in which the related subjects take place, and the cause and effect relationship between
the events is processed (Ozta§, 2007, p. 244). On the other hand, it is evaluated that the
language used in the play should be brought closer to today's Turkish for 10t grade students
and the decor should be enriched.

Evaluation of the Activities for the Hafiza-i Saltanat Theatre Play in terms of History
Education

The first worksheet of the first activity titled “Hafiza-i Saltanat (A theatre play about
the palace life)” was planned for 115 minutes to be applied during the first activity and the
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second worksheet to be applied after watching the whole play.® The first activity is related
to Grade 10 acquisitions 5.4, 5.7, 6.1, 6.2, and 7.1 and learning outcomes and process
components coded His.10.3.1, His.10.3.2, His.10.3.4, and His.10.3.5 in the 2024 History
Course Curriculum (MEB, 2018; 2024). The physical and character traits of the characters
were emphasized, and attention was drawn to important events in the play with open-
ended questions. Thus, an introductory connection was established with the historical
characters and historical events of the period in relation to the learning outcomes given
above, and these situations were asked to be identified so that students could distinguish
between historical reality and fiction. Thus, awareness was created in students about the
historical reality that students should pay attention to in the play and that the author may

be subjective.

Although all of the historical characters were correctly identified by all students in
the table created for fiction and reality along with the characteristics of the characters, 19
students attributed reality to the Cyprus Ambassador, 18 students stated Kale Hatun as real
and 1 student as fiction. Meczup was stated as real by 4 students, fiction by 13 students and
2 students were not sure. Madam was stated as real by 6 students, fictional by 12 students,
and 1 student was not sure. While the majority of the students were able to distinguish the
fictionality of three of these 4 fictional characters, no student was able to distinguish that the
Cypriot ambassador was fictional. One of the noteworthy points in the character tables is
the statements about Sokullu. The characteristics of Sokullu were described positively by 10
students, positively and negatively by 4 students, and completely negatively by 5 students.
For example, S16 described Sokullu as “self-confident, brave, intelligent, having authority,
consulting, making good decisions”; 517 described Sokullu as “trying to provide justice but
dictator”; S5 described Sokullu as “scheming in secret”. As mentioned in the educational
evaluation of the cast of characters, it is seen that the way the characters are handled in the
play affects the students and causes confusion in definitions.

To the question “What are the main political and military events mentioned in the
play (Selim II period)?” in the activity, 11 students answered, “Aceh's request for help”; 10
students answered “Lala Mustafa Pasha's disobedience”; 10 students answered “Yemen
Rebellion”. 9 students; “The decision of conquest of Cyprus” was mentioned by 8 students.
It is seen that the majority of the students expressed the events of the period. However, “Aid
to Andalusia” and “Suez Canal Project” were mentioned by 5 students; “Ciilus rebellion” 2
students; “alliance with France” was mentioned by 1 student and it was determined that
these four events were overlooked by the majority. Kale Hatun and Seyyid relationship was
evaluated by 2 students as a historical event of the period, and they could not distinguish
that it was fiction. For example, S4 answered as “The request for help from the envoys of
Aceh and Andalusia, the disruption of the Janissary Agha (Ciilus event) and cutting the
Venetians' foot from Cyprus”; S7 answered “The situation of Lala Mustafa Pasha, whether

5 For the first activity and worksheets; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/1.pdf
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or not to send help to Aceh, the rebellion in Yemen, the canal between Bahri Sefid and Bahri
Ahmer (Suez Canal Project)”. Considering their answers, it is thought that the majority of
the students were able to identify the events of the period according to the play and make

sense of historical events.

In the answers given to the question “What does the theatre tell us about the Ottoman
palace life?”, it was determined that 12 students described the palace as “a place where
intrigue, betrayal, rivalry, secret works are done”, 8 students described the palace as “a place
where fun is had, poets are valued, art and music are valued”. The number of students who
defined the palace as “a serious place where decisions are made, where the Divan-1
Hiimayun is held, where political and military affairs are carried out, where state officials
live” is 5. 1 student described it as “the sultan's house, where the sultan's family lives” and
2 students described it as “a place where men and women live separately, where there is a
harem”. Although the students' definitions are correct, it is noteworthy that the palace is
mostly characterized by intrigue, betrayal, rivalry and secret affairs. This negative inference
may be a result of the prominence of the relevant themes in period dramas, but it also shows
how the play can affect the perception of historical reality if fictionality is not specified.
When the students' statements in the activity were evaluated in general, it was seen that
they were able to concretize the historical place, associate the place with historical figures
and events, and explain the historical and cultural importance of the place.

It is evaluated that the activity was prepared with an attitude towards making
students realize the political events, places and personalities of the Selim II Period and that
it realized its purpose according to student statements. However, it was observed that the
students had problems in determining the physical characteristics and duties of the
characters since there were no clues in the play about who some of the characters could be.
On the other hand, the activity was prepared in accordance with the rules in terms of
achievement and content (Kaymakci, 2012, pp. 188-190), but watching the play for 90
minutes of the 115-minute planned activity caused students to get bored and have difficulty
in understanding the play and content due to its language. While the features of the play
negatively affected the students, this situation was also reflected in the activity based on the
play.

The second activity, titled “Who Decides About Lala Mustafa Pasha?”, aimed to teach
decision-making processes in the Ottoman management approach and was planned for 25
minutes to be implemented by watching excerpts from the play.® In the activity, which paid
attention to the rules of preparing the activity, 4 archive documents were used and the
provisions of the period were transcribed and presented together with the original. With
original provisions and questions, students were encouraged to question and think
analytically with an evidence-based approach. In this respect, a very important educational
planning was made in the activity. An attempt was made to raise awareness about the

6 For the second activity and worksheets; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/2.pdf
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influence of the Divan-1 Hiimayun, the Grand Vezir and the Sultan in decision-making
processes; in fact, 19 students explained the influence of “Divan” and “Grand Vezir” and 17
students explained the influence of “Sultan”. In addition, students gave answers about how
the decision-making process was carried out, showing that they comprehended “the agenda

A

of the issues in the Divan”, “the claims discussed”, “the process of verifying these claims”,
“how the consultation was held” and “how the decision was communicated”. For example,
S1 wrote: “Due to the incomprehension and aggression of the citizens who could not receive
the ‘ciilus’ tip, the state left its problems with foreign states and dealt with internal
problems... The Grand Vezir called Defter Emini and asked for the correspondence with
Lala Mustafa Pasha, and after the correspondence was brought, it was examined and
consulted with the members of the Divan... It was said that Pasha's main goal was to become
grand vizier. Since he failed to suppress the rebellion in Yemen, it is thought that it would
be more appropriate to replace him with Koca Sinan Pasha... Since Lala Mustafa Pasha
delayed his duty for 9 months and could not fulfil it, he gave the ammunition given to him
and the things supplied from the treasury of Damascus and Aleppo to Sinan Pasha who was
appointed to Yemen and returned to Damascus... The Grand Vezir said that he should be
killed, but the sultan decided that this should not be done. ”; S15, on the other hand, “...Lala
Mustafa Pasha's plotting behind the back of the state and the uprising of the janissaries... He
decides to tell Selim Khan about the corruption he has done and to do what is necessary for
him from Selim's wrath, selling the foundation lands as Timar, making real estate illegally...
It was decided that he should be dismissed from his post, that he should return to Damascus
with the insignia and papers given to him for Yemen ammunition, and that he should give
the hundred thousand filorins supplied from the treasury of Damascus and Aleppo to Sinan
Pasha, the Beylerbeyi of Egypt, who was appointed as the new Serdar of Yemen... Sultan
Selim makes the final decision. ”, it is seen that they explain the decision-making processes
correctly, indicate who was effective in the process, and answer the questions as they appear
in the play and in the transcript of the original documents. Moreover, it was observed that
the students explained historical events and personalities from the perspective of evidence,
but did not express other possibilities, established limited historical empathy at the fourth
level, and explained historical events, personalities and places meaningfully by associating
them.

It was observed that the activity was following the rules in terms of content and
achievement, the original documents were organized according to the evidence-based
learning approach, but students needed more time in the activity planned for 25 minutes.
In particular, it was observed that the inclusion of original documents positively affected
the students, and attracted their interest and they examined these documents without
guidance for a while before the activity. It was observed that some students tried to read the
original document even though they had a transcript. These documents, which increased
the motivation of the students, enabled the activity to run in the right way, and in parallel
with this interest, more detailed and careful answers were given than in other activities.

\%’j ﬁlsmmr EDUCATION 323

JOUR



Evaluation of Hafiza-i Saltanat theatre play and activities in terms of history teaching

The third activity aims to make students question the importance of Cyprus and the
Mediterranean for the Ottomans, the political balances in the Mediterranean, and what kind
of a decision was taken regarding Cyprus during the reign of Selim II. It was planned for 25
minutes and was associated with objectives 10.5.4, 10.5.6 and 10.5.7 and was designed
following the rules in terms of content and objectives.” In the 2024 History Course
Curriculum, it is related to the learning outcomes and process components coded His.10.3.1
(MEB, 2024, pp. 45-50). In the activity, 19 students answered “Venice” to the question “Who
do the Greek Cypriots complain about?”; 18 students answered “The plundering of Cyprus,
the prevention of trade and transportation” to the question “What do you think the reasons
for complaint could be?”. It is seen that the students comprehend the political ground and
actors formed before the Cyprus Expedition, can explain the elements that are active in the
Mediterranean and threaten Cyprus with the effect of the play, and can associate historical
tigures and events with the place. To the question “Why does Selim II want to cut the
Venetians' foot from Cyprus?” 8 students answered “The security of the Mediterranean”; 5
students answered “Venice's desire to increase its power / activities / alliance with the
Spaniards”. In the same question, 4 students stated “the desire to help in order not to remain
silent about the oppression in Cyprus” and 4 students stated “to bring aid to Andalusia / to
protect the navy while doing so”. For example, S10 explained as “He does not want a navy
to be sent to Andalusia to be squeezed by Venice and its allies”, while S3 said “Because the
Venetians are leaving the people of Cyprus in a difficult situation and the people of Cyprus
are asking for help from Selim II”. S16 said “Cyprus is a critical region for the ideal of
Mediterranean domination. While Cyprus was in danger, the Mediterranean could not be
dominated”. Although all of the answers were correct, no student was able to give all the
answers at the same time. However, it was observed that the majority of the students
comprehended the reasons for the Ottoman intervention and were able to explain the
importance of Cyprus and the Mediterranean as much as shown in the theatre play. In
addition, it was observed that the students were able to question the importance of Cyprus
and the Mediterranean for the Ottomans, the political balances in the Mediterranean and
how a decision was taken for Cyprus during the reign of Selim II in accordance with the
purpose of the activity, but only as much as it was discussed in the play. In terms of
historical contextualization, it was observed that students comprehended the historical
importance of the place, were able to express the effect of the place while establishing a
cause and effect relationship between events, and were able to explain it by associating it

with historical figures and events.

The fourth activity dealt with the functioning of the justice system in the Ottoman
Empire, was planned for 35 minutes based on the play excerpts and was associated with
acquisition 10.4.2 and designed in accordance with the rules.® In the activity, 19 students
answered the question “What is the case subject to the lawsuit?” correctly by explaining the

7 For the third activity and worksheets; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/4.pdf
8 For the fourth activity and worksheets; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/5.pdf
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irregularity and dispute through the “chicken” incident. “Who do you think is right?
Why?”, 19 students explained that “Tacir is right’ by ‘referring to the story of the solicitor’.
The question “How do you think the case will continue from now on?” was answered as
“The dismissal of the woman, execution of the Kadi and Madam”. In this question, it was
observed that the students avoided thinking and did not engage in any questioning or
brainstorming about the functioning of the justice system. In response to the question “Do
you find the woman's decision (finding Madam right) correct? Why?”, it was observed that
all 19 students answered “No, I do not find it correct” based on the fate in the play, and only
2 students could not explain the reason, and only 2 students stated, “Because interest is
haram”. To the question “If you think the decision of the Kadi is wrong, what kind of
argument (justification) would you put forward?” 17 students could not answer, 2 students
took “Tacir's objection” from the play as it is and presented the sentence “Interest is haram”
as an argument. “Do you think the decision made by Grand Vezir Sokullu Mehmet Pasha
was correct? Why?”, 19 students gave roughly the same answer as “Yes, it is right because
Sokullu is a grand vizier, he knows best” and the powers and responsibilities of the grand
vizier were not addressed. The reason is considered to be the negative effect of limiting the
questions to video segments. In response to the question “What was the Grand Vizier's loss
in this case?”, 19 students stated that he “lost ak¢e” and 5 students were angry that Sokullu
paid Madam. To the questions; “What was the outcome of the case?”, “What kind of a
person was Madam?”, “What kind of a person was Kadi?” it was determined that all
students gave classical answers such as “good-bad” in a hurry and without thinking. It is
evaluated that the students explained the events with stereotypical expressions and
empathized at the level of cliché generalizations. In addition, it was observed that students
asked questions such as “Are we going to watch it again?” “How many times have we
watched it?” before the activity, and “Is it over yet?” during the activity, and the students
got bored and tried to finish the questions in a hurry. It was determined that the reason for
this loss of motivation was not the activity, but the fact that the play was watched frequently,
even if in different scenes. It is considered by the researchers that if it is possible to apply all
activities to the same group, it would be more appropriate to choose a wide time interval or
to apply only some activities or to apply the activities to different groups.

In the fifth activity, 25 minutes were planned to teach the borders and power of the
Ottoman Empire and it was associated with acquisitions 10.5.6. and 10.5.7. In the worksheet
prepared in accordance with the rules of the activity, in addition to watching the sections
from the play, instructions for the ability to use maps were added, unlike the other
activities.’ In the question “Show the places where the ambassadors in the play come from”,
19 students were able to point to Cyprus on the world map, while one student quickly found
Spain for Andalusia and the other students pointed to the same point. It was observed that
there were students who remained silent here, and some students participated in this

% For the fifth activity and worksheets; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/3.pdf
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marking because a few students found it, and it could not be determined how much the
students mastered the location of Andalusia. When they were asked to show the place
where the Aceh envoy came from, none of the students could show it, and it was observed
that the students searched for the place on the map. After giving enough time, the
researchers gradually supported the students and explained that Aceh was Sumatra Island.
After some students found Sumatra on the map, the students who could not find Sumatra
were informed that Sumatra was in Indonesia, so the remaining students were able to
identify the place. However, in this process, it was observed that the students did not make
a conscious marking even in gradual instructions, and that they searched for place names
by scanning the map.

In the continuation of the activity, the directive “Ask the students to show the borders
and sphere of influence of the Ottoman Empire in this period.” was not followed, and only
information was given by the researchers on the maps titled “Political developments
between 1520-1595-1” on page 140 and “Political developments between 1520-1595-2” on
page 141 of the textbook regarding the sphere of dominance and power of the Ottoman
Empire. The reason for not following this guideline is the lack of a detailed map of the 16%
century that complies with historical reality and map rules and belongs to official
institutions. The maps in the textbook are in a way to meet the need, but the area of
dominance of the period requested in the directive is already shown on these maps. For this
reason, the researchers drew attention to the maps in the book and explained the dominance
area of the period instead of the students showing them. The researchers directed “Ask the
students about the advantages and disadvantages of having such a geography and sphere
of influence.” The directive was realized verbally. The students responded that “During the
reign of Kanuni, the state reached its natural borders”, “During the reign of Selim II, it no
longer had advantages but disadvantages”, and “It became difficult to manage such a large
area”. It was observed that the students tried to finish the activity without looking at it from
a detailed and broad perspective.

With the sixth activity, it was aimed to provide an example of rest and entertainment
in the palace, the sultan's lifestyle, and his relations with the people of literature and art.!
For this reason, instructions were given to watch the 90-minute play in one piece and discuss
how the life of the sultan and the palace was. Since it was thought that re-watching the 90-
minute play in the activity would be a disadvantage for researchers or teachers working
with the same group and might cause students to find it boring and lose interest, the sixth
activity titled “Resting and Having Fun within the Boundaries” was not implemented in
this way, and the activity plan and instructions were evaluated. The activity instructions
were prepared for the purpose of the activity and in the instructions, the class was asked to
vocalize the divan poem titled “Yasum Hicrinde” by Selim II. In this respect, the activity
dealt with the subject with an original and different approach, but the language of the divan

10 For the sixth activity and worksheets; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/6.pdf
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poem is quite heavy and it is thought that at least the transcript and the version written in
today's Turkish should be given to the students. One of the points that draws attention in
the sixth activity is that there is an indirect connection, not a direct connection, between the
outcomes associated with the activity, and that the activity can be developed according to
the outcomes. When the 115-minute activity is planned to be implemented, it is thought that
it would be more appropriate not to apply all six activities to the same group of students or
to make a choice between the first and sixth activity for the purpose of the lesson.

When all the activities were evaluated, it was observed that the students associated
the historical events that took place between 1566-1570 with historical places and
personalities within the framework of theatre play and activities;

e Associated historical events that took place between 1566-1570 with historical places
and personalities,

e They explain events in a cause-and-effect relationship,

e They grasp the conditions specific to the period,

e Itis evaluated that they comprehend events, places and personalities in the relevant
period in accordance with the historical context.

The activities are structured on knowledge and skills depending on the acquisition.
In each activity, it was planned to watch sections of the play for the student to understand
and comprehend the events, facts, places and people related to the relevant historical period.
Along with the excerpts from the video recording of the play, open-ended questions were
used to develop students' historical empathy, use of historical evidence, questioning,
interpretation, critical thinking and logical inference skills. Thus, while providing an
infrastructure to develop students' historical knowledge and skills, activities such as seeing,
hearing, speaking, writing, etc. that would appeal to students' multiple sensory organs were
put into use.

In the process of implementing the activities, the practitioners acted following the
activity instructions, while at the same time guiding in a progressive, explanatory and
facilitative manner without intervening and dictating according to the level of the student
and their performance in the process.

Although the acquisitions addressed in the activities are important in terms of history
education, care was taken to ensure that the sections of the play specified in the instructions
for viewing were related to the acquisitions. At the same time, it was determined that
students' interest and attention increased with worksheets prepared under the evidence-
based learning approach, and parallel, these worksheets were more effective than other
worksheets in gaining the knowledge and skills aimed at the activity.

However, based on the observations during the implementation of the activities, it
can be said that students can develop domain-specific skills more if “why” and “how”
questions are included in the activities as well as “who” and “what” questions. Again, it is
thought that asking the questions in the activities based on the textbook and different
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historical sources as well as the video recording of the theatre play would be beneficial for
students to gain a more holistic and broad perspective on the period. On the other hand, it
is considered that supporting the process with various materials and techniques prepared
in accordance with the evidence-based approach (Kadi registers or other archive documents
of the period, information cards for historical figures, activities such as puzzles and quiz

contests created with web 2.0 tools, drama studies, etc.) will produce more effective results.

Conclusion

In this study, the Hafiza-i Saltanat theatre play and activities put forward by the
Presidency of State Archives were evaluated in terms of history education by making use of
the opinions of 10* grade students and the relevant historical literature. When the findings
obtained were analyzed, it was seen that the results were mostly similar to the previous

studies in the literature.

Redington (1983, pp. 3-5), one of the first studies on theatre in education, stated that
theatre has elements such as learning by experiencing and empathy building, and Akca Berk
(2012b, pp. 258-261) concluded that through historical reenactment, students established
historical empathy in accordance with the context and their communication within the
group improved. Similarly, in this study, twists toward empathy were found in the
students' answers, and clues were observed that the students understood the events through
the eyes of the period characters. At the same time, in parallel with Yilmaz's (2004, p. 51)
study, in this study, students interpreted the play they watched and analyzed it with the

help of questions in the activities, and experienced watching and questioning by thinking.

Komiir and Aksak Komdir (2016, pp. 33-34) applied the techniques of Harriet Finley
Johnson, who first applied the dramatic teaching method in history lessons, and concluded
that students' interest in historical sources increased, they used the sources effectively, and
they made progress in their historical knowledge. In the activities for the theatre play
organized according to the evidence-based learning approach, it was observed that students
reacted positively to the original documents, increased their interest and motivation
towards the activity, and made evidence-based inferences while expressing the events of
the period. Studies on the evidence-based learning approach have revealed that in teaching
with evidence, in addition to using students' questioning, critical thinking and
interpretation skills, students' curiosity about history increases and they act like little
historians (Ding, 2012, p. 81; Hendry, 2007, pp. 118-120; Kabapinar, 2019, pp. 29-36;
Kabapinar & Yabansu, 2019, pp. 126-128; Robyns, 2001, pp. 383-384; Yakel & Torres, 2003,

p- 69).
In the study, the students realized that Selim II made a decision contrary to Sokullu
on the conquest of Cyprus and the dismissal of Lala Mustafa Pasha, that Selim II could use

the authority of the sultanate, when necessary, contrary to the widespread opinion, and they
handled history from a new and different perspective. Similar to this result, Harman, Riney-
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Kehrberg, and Westburg (1999, p. 528) found that through theatre, students had the
opportunity to think about historical moments in new ways. Similarly, Karabag (2015, p.
15), in his study on reader's theatre, stated that theatre provides a new and meaningful
perspective on the past and history.

In a study conducted by Kisida et al. (2020, p. 8) aiming to teach history through
theatre, it was found that students’ interest in history and historical empathy skills, as well
as their knowledge of historical content, increased. Similarly, in this study, it was observed
that students were interested in the original texts in the worksheets for a long time without
guidance, made contextually appropriate statements reflecting their understanding of the
people and events of the period, and increased their knowledge of historical figures, events

and places of the period.

Weber (2005, pp. 114-116), who aimed to teach the Elizabethan period through
theatre, revealed the usefulness of theatre in students' perception of change and continuity
along with the results of other studies in the literature. He stated that the students tried to
understand the historical period including the people, events and places in the theatre and
revealed that they made a comparison between the past and the present in this
interpretation process and created awareness about change and continuity. In this study, it
was observed that the students answered the “Why?” questions in the activity by comparing
the past and the present, explaining the events in line with the conditions of the period
without ignoring change and continuity. As a matter of fact, for students who give clues
about historical empathy to make explanations in accordance with the conditions of the
period, they need to recognize the distinction between present and past and perceive change
and continuity.

Greene, Erickson, Watson, and Beck (2018, pp. 251-253), in their study on the
development of students who watched the theatre on stage within the framework of a
school trip and students who watched a movie on the same subject, concluded that students
who watched the theatre made a more significant improvement in knowledge and
vocabulary on the subject than students who watched the movie. At this point, the fact that
theatre as a teaching material provides more educational benefits compared to films
emphasizes the importance of using the play Hafiza-i Saltanat as a teaching material in
history lessons. However, even though it is a theatre play, the use of the video recording of
the play means that the line between it and the film becomes thinner. This suggests that
Hafiza-i Saltanat has fewer educational advantages than watching a video recording of the
play.

Similarly, Brooman and Culpin (2002) compared the effects of watching the video of
the theatre with the effects of watching the play in the venue, and found similar results to
those of Greene et al. In their study, Brooman and Culpin (2002, pp. 55-56) stated that the
sameness of the beginning and end of the video recording arouses less curiosity in the
student than the unpredictability of the instant theatre viewing that differs in each
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performance; unlike video recording, instant theatre viewing requires more concentration
due to its non-intervention. He stated that in instant theatre viewing, the student sees from
his point of view, whereas in video recording, he sees from the director's point of view, that
his own experience affects participation, and that more concentration and stimulation will
positively affect learning. Making an important comparison, Brooman and Culpin
examined how many teachers would be willing to take on this responsibility, how much
time they would devote to the procedural stages, and how much work would meet the
outcomes and be worth the effort, but they only explained the advantages of instant video
viewing and did not offer solutions to these obstacles. While we agree with the conclusions
of Brooman and Culpin's comparison, the video recording of the theatre offers a solution
for precisely these obstacles. By facilitating accessibility, saving time and economy, and
being safe for students, video recording increases the likelihood that more teachers will use
it as teaching material, expanding the use of the advantages of theatre in education despite
changing conditions. The pandemic reminded the whole world of the “importance of
accessibility”.

It has been concluded that the play Hafiza-i Saltanat, which was written based on
archival sources and deals with the historical events of the Selim II Period between 1566-
1570, is generally in accordance with historical reality. Fictional events and people were also
included in the play with the reflection of aesthetic concerns, which enabled the play to
preserve its aesthetic structure specific to the theatre and to preserve its difference from
historical animation and drama. On the other hand, it is evaluated that the fact that there
are distances from historical reality due to the writing rules of the theatre and the necessity
to make the fiction comprehensible will not constitute an obstacle in learning the
acquisitions associated with the play and activities and can be resolved with an evidence-
based approach and teacher guidance. The activities prepared for the play enabled the
students to be a part of the process by interacting with the play rather than just watching it
and made it easier for them to visualize the play and its aims, the historical events and
personalities of the period covered in the play, and to grasp the historical context. It is
evaluated that it enabled the students to directly recognize the decision-making
mechanisms, especially the Divan-1 Hiimayun, the palace organization and protocols, the
connection of historical events with each other, the power of the state as of the period and
the results of the devshirme system and to raise awareness.

Evidence-based learning, which can break down the understanding of history that
remains in the past and is transmitted by someone else, gives students the opportunity to
bring history to the present and to communicate directly with history. This state of action in
which students take part brings about active participation and experience and enables them
to realize meaningful learning. Evidential primary sources and especially archival
documents are tangible pieces that serve the realization of learning. As students encounter
these tangible pieces, they gain multiple perspectives and develop critical thinking,
analyzing, questioning, inferring and interpreting skills by using them. On the other hand,
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the ability of theatre to keep history alive in the present and make it comprehensible for
everyone allows students to visualize historical events in their minds, embody historical
tigures and places, find pieces of themselves in history and empathize. By bringing together
evidence-based learning and historical theatre, the Directorate of State Archives has
produced a powerful and original alternative for history teaching. The theatre play, based
on archival documents, managed to maintain the “balance between fiction and reality”
while bringing “the history of the past” into the present.

While activities and collaborations that emphasize the educational role of archives
responsible for the preservation and accessibility of evidentiary resources are increasing day
by day in the world, the theatre play and activities prepared by the Presidency of State
Archives constitute an important example of these collaborations and activities. This
situation brings the importance of the play to the forefront once again and emphasizes the
need for such studies. Based on the first and unique example of a play and activity for
history teaching, different plays and activities should be developed, and collaborations that
will enable archives to support history teaching should be increased. It is considered that
the Directorate of the State Archives providing more teaching materials (theatre, activities,
worksheets, etc.) for history lessons in terms of evidence-based learning and conducting
various studies for history teachers for this purpose will make a great contribution to history
teaching.
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Bu ¢alismanin amaci, kanit temelli 6grenme ve tarih temal: tiyatroyu birlestiren, arsiv belgelerine
bagli kalinarak yazilmis Hafiza-i Saltanat tiyatro oyunu ile etkinliklerinin tarih 6gretimi agisindan
degerlendirilmesidir. Bu c¢alismada ilk olarak Hafiza-i Saltanat tiyatro oyunu ve etkinlikleri
tanttilmigtir. Ardindan oyun, tarihsel gergeklik, 10. Siuf Tarih Dersi Ogretim Programi
kazanimlar1 ve ders kitaplar1 baglaminda; oyunun etkinlikleri ise yas, diizey, bilgi, beceri ve 10.
Sinif Tarih Dersi Ogretim Programi kazanimlar1 baglaminda Ogrenci goriisleriyle birlikte
incelenmistir. Calismada nitel arastirma yontemlerinden dokiiman incelemesi ve biitiinctiil tek
durum calismasi deseni kullanilmigtir. Tiyatro oyununun metni, video kaydi ve etkinlikler
dokiiman analiziyle degerlendirilirken, oyunun izlenmesi ve etkinliklerin uygulanmas: ise
biitiinciil tek durum olarak ele alinmistir. Calisma grubu ortadgretim 10. sinif diizeyinde 6grenim
gormekte olan 6 erkek ve 13 kiz olmak {izere toplamda 19 goniillii 6grenciden olugsmaktadir.
Calismanin veri toplama araglar1 Hafiza-i Saltanat tiyatro oyununun metni, oyunun video kaydy,
oyunun etkinlikleri, uygulamaya iliskin video kayitlar1 ve arastirmaci gozlem notlaridir. Veri
toplama araglarindan elde edilen veriler betimsel analiz yontemiyle analiz edilmistir. Calismanin
sonucunda oyunda kullanilan arsiv belgelerinin, Divan-1 Hiimayun kayitlarmmn tutuldugu
Miihimme Defterlerinden alindigi, belgelerde yer almayan hususlarin ise tarihi gercekler goz
oniinde tutularak kurguya dahil edildigi, bu sebeple tiyatro oyununun biiyiik oranda tarihsel
gerceklige paralel kaleme alindigr ve oynandig: tespit edilmistir. Aym1 zamanda oyun ve
etkinliklerinin 10. Smif Tarih Dersi Ogretim Programi 4, 5, 6 ve 7. iinite kazanimlarim karsiladig
ve kazandirdig: tespit edilmistir. Hafiza-i Saltanat oyunu ve etkinliklerinin belirtilen kazanimlar
icin tarih derslerinde kullaniminin uygun oldugu, kanit temelli 6grenme yaklasimini
destekleyerek 6grencilere gerekli bilgi ve becerileri kazandirdig1 sonucuna ulasilmistir.

Anahtar Kelimeler: tarih 6gretimi, Hafiza-i Saltanat oyunu, tarih temali tiyatrolar, kanit temelli
ogrenme, arsiv kaynaklar1
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Biinyesindeki tarihi kaynaklari muhafaza eden ve arastirmacilara ulastiran arsivler
tarihin hem bellegi hem de laboratuvarlaridir. Kanut niteligi tagiyan ve tarihin bilimselligini
vurgulayan basili, dijital, gorsel, isitsel vd. tiirde pek ¢ok birincil kaynakla arsivler, kanit
temelli 6grenme yaklasimi dolayisiyla tarih 6gretimi i¢in 6nemli hale gelmektedir. Kanit
temelli 6grenme Ogrencilerin birer tarihgi gibi ¢alismalarina imkan vererek onlarin analiz
etme, elestirel diisiinme, sorgulama, ¢ikarim yapma, tarihsel empati ve baglamsallastirma
becerilerini gelistirmelerini saglamaktadir (Batho’dan akt. Osborne, 1986-1987, s. 26;
Kabapinar, 2019, ss. 36-48; Yali ve Simsek, 2019, ss. 25-26). Ayrica kant temelli 6§renme,
ogrencilerin olaylar1 ¢oklu bakis agisiyla gormelerini ve tarihin somutlastirilmasimi da
mimkiin kilmaktadir (Dogan, 2007, s. 135). Diger taraftan 6grenciler fiziksel ve zihinsel
olarak tarihe dokunmakta, tarihle dogrudan iletisime gecerek bag kurmakta boylece
ogrenmenin merkezinde yer almaktadir (Rochenbach, 2011, ss. 299-300). Nitekim basta
Ingiltere ve Amerika olmak iizere diinyada, tarih 6gretiminde birinci elden kaynaklarin
kullanimi ve kanit temelli 6grenme 6n planda tutulmakta (Cook, 1997; Hendry, 2007;
Robyns, 2001, Yakel ve Torres, 2003 vd.), buna bagli olarak da milli arsivler, biinyelerindeki
egitim boliimleriyle tarih derslerine aktif katki vermektedirler (Giivenbas, 2013, ss. 77-78;
Karabag ve Giivenbas, 2017, ss.255-284; Tokdemir, 2020, s.553).

Diger taraftan tarih temal: tiyatrolarin tarih 6gretiminde kullanilmasi ¢oklu bilgi ve
becerinin kazandirilmasina ve tarihin somutlagsmasina etki etmektedir. Nitekim Baltacioglu
(2006, ss. 99-104) tiyatronun egitsel ve Ogretsel etkilerini agiklarken egitimin
tamamlanmasinda ve diisiinsel diizeyin gelismesinde 6nemli oldugunu, tarihi temsillerle
unutulmus, hayallerde kalmuis tarihin canlandigini, anlagilir ve animsanir bir hale geldigini
ayrica tarih temali tiyatrolarin tarih Ogretiminde Ogrencinin tarihsel bilgisini, tarihe
merakini ve elestiri diisiincesini gelistirdigini belirtmektedir. Ayrica tiyatro, 6grencilerin
yaparak yasayarak, dogrudan kendi deneyimleriyle 6grenmelerini saglamasi agisindan
onemlidir. Hooper-Greenhill (2007, ss. 36-37), bilmenin en iyi bi¢cimine uygun deneyimlerle
ulasilacagini; gercek seylerle, gercek bir alanda, gercek bir karsilasmanin ogrenmeyle
sonuglanacagini; performansa dayali 6grenmenin 6greneni bedenen, zihnen ve duygusal
olarak ¢oklu anlam verme siireglerine itecegini belirtmektedir. Egitim amaciyla yazilmamais
olsa bile her tiyatronun Ogretici bir nitelik tasimasi tiyatronun egitsel islevini One
¢ikarmaktadir (Nicholson, 2007'den akt. Ada, 2019, s. 17). Yapilan c¢alismalar tiyatro
oyunlarmin egitsel amaclara hizmet ettigini, 6grencinin biligsel, duygusal ve fiziksel olarak
gelisimine olanak tanidigini gostermektedir (Ada, 2019; Jackson, 1980; Redington, 1979;
Sezgin, 2014). Ogrencilerin hayatin1 gecmiste yasamilan bir zaman araligindaki hayata
miimkiin olabildigince yaklastiran tarihsel canlandirmalar gibi tarih temal: tiyatrolarin tarih
ogretiminde kullanilmasi, 6grencilerin tarihi olaylar1 “ge¢miste kalmis”, tarihi karakterleri
ise “kuru kemik y1gim1” olarak gormesini engelleyerek onlarin olaylar: tekrar gozlerinde
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canlandirabilmelerine ve karakterleri ete kemige biirtindiirmelerine yardimai olabilir (Agil
ve Karabag, 2023, s. 189; Akca Berk, 2012a, s. 91). Boylece 6grenciler tiyatro yaparken ya da
izlerken yasadiklar1 deneyimler araciligiyla ge¢misle empati kurabilir (Adigtizel, 2015, ss.
16-17; Karabag, 2003, s. 111) ve tarihsel baglami ¢cok daha dogru bir sekilde algilayabilirler.
Tarih temali tiyatrolar, tarihsellik bagi nedeniyle sanatgmin ozglirligiini
siirlandirmaktadir (Sener, 1982, s. 188). Amaglar1 farkli olan tarih ve sanatin bir araya
geldigi tarih temali tiyatro oyunlarinda tarih sanatin diisselligine, tiyatro tarihin
gercekligine baglidir (Lindenberger’den akt. Nutku, 2009, ss. 181-182). Tiyatroyu meydana
getiren sanat¢inin sorumlulugu ilk olarak sanatadir (Buttanri, 2009, s. 1774). Ancak
sanat¢inin sanatinin malzemesi olan tarihin gerekliliklerini goz ardi etmesi, sanatin evrensel
olan inandiricilik kosulunda problem yasamasi anlamina gelmektedir. Estetik mi gerceklik
mi tartismasiyla siirekli kars: karsiya kalan tarih temal: tiyatrolar ne tek basina tarih¢inin
kaygis1 olan bilimsellik ve gerceklige ne de sanat¢inin biisbiitiin estetik 6zgtirliigiine baglh
kalabilir, dengeyi bulmakla yiikiimlidiir (Ortayli, 1976, s. 232). Bu denge saglandiginda
gecmisle var olan tarih anda yasayabilir, tiyatronun giiciiyle insanilestirilebilir (Kaya, 2007,
s. 249). Nitekim Tarihin Medya ile Imtihan adl1 kitabinda Kanat (2017, s. 64) tarihi roman,
dizi ya da filmlerin tarihi dokuya ve tarihi gerceklere olabildigince uygun olmasimin
onemini vurgulayarak kurgusal boliimlerin “giz” merkezli bir sekilde, ¢oziilememis olan
ya da var olmayan tizerinden tasarlanmasi gerektigini belirtmektedir.

Devlet Arsivleri Baskanligi, Hafiza-i Saltanat oyunu ve etkinliklerini ortaya koymak
suretiyle Tiirkiye’de bir ilki gerceklestirmis ve tarih 6gretimine onemli bir katki sunmustur
(Devlet Arsivleri Bagkanligi, [DAB], 2021). Bu nedenle, sozii edilen oyun ve etkinliklerinin
tarih ogretimi agisindan ele alinmasi ve incelenmesi gerektigi degerlendirilmektedir. Bu
calismanin amaci, kanit temelli 6grenme ve tarih temali tiyatroyu birlestiren, arsiv
belgelerine baglh kalinarak yazilmis Hafiza-i Saltanat tiyatro oyunu ile tiyatro oyununa
yonelik hazirlanmis etkinliklerin tarih 6gretimi agisindan degerlendirilmesidir. Calismada
ilk olarak tiyatro oyunu ve etkinlikleri tanitilacaktir. Ardindan oyun bir edebiyat eseri
oldugu icin ne olgiide tarihsel gerceklere dayandig1 ve ne olciide kurgusal oldugu, tarih
ogretiminde ilgili kazanimlarin edinilmesinde 0gretim materyali olarak kullanilabilmesi
icin tespit edilecektir. Ciinkii 6grenciler genellikle tarih temal eserleri gercek kabul ederek
kurguyu fark edemeyebilirler (Walker, 2006’dan akt. Kaya ve Giinal, 2015, s. 3). Bu tiir
eserlerde 6grencilerin sorgulayici ve elestirel yaklagsmalar: tarih 6gretimi agisindan 6nemli
olup, 6gretmenler tarafindan 6gretim materyali olarak kullanilmadan 6nce igerikleri analiz
edilmeli, tarihi gerceklik ve kurgu ayrimi agiklanmalidir (Dimitridis, 2012’den akt. Cengen
ve Simsek, 2015, s. 1380; Kaya ve Giinal, 2015, s. 3). Tarihsel gerceklige uygunluk
degerlendirmesinde edebi bir eser oldugu i¢in edebiyat elestirisi literatiirii (Aktas, 2022, ss.
37-97; Cetisli, 2014, ss. 151-152; vd.), konuyla ilgili tarih literatiirti (Emecen, 2009; Inalcik,
2009; Turan, 1958; Uzungarsily, 1988b; vd.) dikkate alinacaktir. Ardindan oyunun 2018 10.
Sinif Tarih Dersi Ogretim Programi kazamimlarina ve ders kitaplarina uygunlugu

incelenecektir. Son olarak oyuna yonelik hazirlanmis alt1 etkinligin 10. Siuf Tarih Dersi
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Ogretim Programi kazanimlarina uygunlugu, ilgili bilgi ve becerileri kazandirma durumu,
yasa ve diizeye uygunlugu, 6grenci goriisleriyle birlikte degerlendirilecektir. Etkinlikler
degerlendirilirken etkinlik hazirlama kriterleri (Kaymakci, 2012, ss. 183-199) ve 10. Sinif
Tarih Dersi Ogretim Programi dikkate alinacaktir. Alaninda bir ilk olan bu tiyatro eserinin
tanitilmasi ve tarih 6gretiminde kullanimmin saglanmasi agisindan boyle bir calismaya
ihtiya¢ duyuldugu ve calismanin bu boslugu giderecegi diistiniilmektedir. “Hafiza-i
Saltanat tiyatro oyunu metni, video kayd: ve etkinliklerinin 6gretim materyali olarak
kullanilmasinin tarih 6gretimi agisindan uygunlugu nedir?” sorusu arastirmanin problem

ciimlesi olup alt problemleri ise su sekildedir;

1. Hafiza-i Saltanat tiyatro oyunu metni ve video kaydinin;
e Tarihsel gergeklik acisindan uygunlugu nedir?
e 10. Sinif Tarih Dersi Ogretim Programina uygunlugu nedir?
e MEB 10. Smuf Tarih Ders kitabiyla uyumlulugu nedir?
2. Hafiza-i Saltanat tiyatro oyunu etkinliklerinin;
e 10. Sinuf Tarih Dersi Ogretim Programina uygunlugu nedir?
e Yas ve diizeye uygunlugu nedir?
e Konuyla ilgili bilgi ve becerileri kazandirma agisindan uygunlugu nedir?
e Tarih derslerinde uygulanabilirligi nedir?

Hafiza-i Saltanat Tiyatro Oyununun Tanitimi

Tiyatro ve tarihsel canlandirma, tarihi bugiinde canli kilmalari, 6grencilere ayni anda
hem alana 6zgii bilgi hem de becerileri kazandirdiklari, boylece ¢ok yonlii bir 6grenme
deneyimi sagladiklari icin tarih 6gretiminde yararlanilabilecek gti¢lii unsurlardir. Ancak bir
tiyatro oyununun ya da canlandirmanin Ogrenciler tarafindan gergeklestirilmesi; uzun
hazirlik siireci, gercege uygun kostiimlerin ve mekanin hazirlanmasi, biirokratik izinlerin
alinmasi1 zaman ve ekonomiklik acisindan uygulamaya engel olusturabilmektedir. Bu
engelleri agsmanin en pratik yollarindan birisi tiyatro yahut tarihsel canlandirmanin
seyredilmesidir (DAB, 2021). Devlet Arsivleri Baskanligi ise sahip oldugu bilgi, tecriibe ve
tarihsel kanitlarla birlikte gerekli baglantilara (belediyeler, oyuncular, sanatgilar vd.)
ulasabilme kolayligin tarih egitimi icin etkili kullanma amaciyla Hafiza-i Saltanat tiyatro

oyununu, oyunun video kaydini ve etkinliklerini ortaya koymustur.

Biiyiik oranda arsiv kaynaklarindan faydalanilarak yazilmis senaryosu ile Hafiza-i
Saltanat oyunu tarih konulu bir tiyatro eseridir. Devlet Arsivleri Bagskanlig1 ve Kagithane
Belediyesi arasinda imzalanan protokolle senaryosu Nadir Ersoy tarafindan 2020’de kaleme
alinmis, oyunun akademik arastirma siireci ve dramaturjisini ise Dr. Umut Soysal
yapmustir. 1 perde, 8 sahneden olusan oyun, Sultan II. Selim (1566-1674) Doneminde
cereyan eden olaylar1 konu almaktadir. Oyunda kullanilan arsiv belgeleri, arsiv uzmanlar:
tarafindan Divan-1 Hiimayun kayitlarinin tutuldugu Mithimme Defterlerinden (Baskanlik
Osmanlt Arsivi [BOA], A. DVNS. MHM. D. 7/233; 7/584; 7/611; 7/721; 7/1454; 7/1913) tespit
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edilmis ve dénemin tarihi olaylarina yonelik bir ¢ergeve olusturulmustur. Ortaya ¢ikan
cerceveyle birlikte belgelerde yer almayan hususlar ise tarihi gercekler goz oniinde
tutularak kurguya dahil edilmistir. Oyunda Selimi mahlasiyla klasik divan siiri gelenegi
igerisinde Sultan II. Selim tarafindan kaleme alinmis siirlerden, “Ey Goniil” ve “Yasum
Hicrinde” seklinde baslayan beyitler Penggah ve Suzinak makaminda tiyatro oyunu igin
Tahir Ates Karaduman tarafindan bestelenmistir. Oyun, baslangicta yiiz ytlize olacak
sekilde ortadgretim diizeyindeki Ogrencilere gosterim yapilmasi amaciyla hazirlanmis
ancak pandemi nedeniyle bu amag gergeklestirilememistir. Coziim olarak oyun 2021'de
Istanbul'da 6zel bir tiyatro grubu tarafindan seyircisiz olarak sahnelenmis ve video kaydina
alinmustir. Bu kayit Devlet Arsivleri Baskanligi web sitesinde “Egitim” bashig1 altinda ve
kurumun Youtube kanalinda Hafiza-i Saltanat adiyla ilgililerin dikkatine sunulmustur.!

Hafiza-i Saltanat Tiyatro Oyunu Etkinliklerinin Tanitim1

Hafiza-i Saltanat tiyatro oyununun video kaydinin tarih derslerinde bir 6gretim
materyali olarak kullanilmasi1 amaciyla ayrica oyuna yonelik alt1 etkinlik tasarlanmis ve
Devlet Arsivleri Bagkanligi'nin web sitesinde “Egitim” bashg: altinda video kaydiyla aym
sayfada paylasilmistir.’? Oyuna yonelik olarak tasarlanan 10. smif diizeyindeki etkinlikler
Devlet Arsivleri Baskani Do¢. Dr. Muhammet Ahmet Tokdemir tarafindan 2021 yilinda
gelistirilmistir (DAB, 2021). Etkinlikler 2018 Tarih Dersi Ogretim Programi 10. sif 5, 6 ve
7. iinite kazanimlarina yonelik hazirlanmistir (Milli Egitim Bakanligi [MEB], 2018).

Devlet Arsivleri Bagkanhigi tarafindan oyunun seyredilmesi ve etkinliklerinin
uygulanmasina yonelik yonergeler hem oyun ve etkinliklerin yayinlandig1 sayfada hem de
etkinlik 0zelinde calisma yapraklarinda paylasilmistir. Bu yonergelere gore 0gretmenler
oyunun video kaydini ilgili konular1 isledikten 6nce dikkat cekmek amaciyla yahut konular:
isledikten sonra pekistirmek amaciyla uygulayabilecekleri gibi konunun islenmesi sirasinda
oyundan kesitlerin izlenmesiyle isleyebilecektir. Ogretmenin tercihine bagli bu
alternatiflerde, etkinliklerden ilki ve sonuncusu oyun kaydmin bir biitiin olarak
seyredilmesine gore planlanirken diger dort etkinlik ilgili kazanimlar odaginda oyundan
kesitlerin seyredilmesi kurgusuyla hazirlanmistir (DAB, 2021).

Yontem

Arastirmanin Deseni

Bu ¢alismada nitel arastirma yontemlerinden dokiiman incelemesi ve biitiinciil tek
durum deseni kullanilmistir (Yildirrm ve Simsek, 2008, ss. 188, 290-291). Dokiiman
incelemesi konuya yonelik olgu ve olaylar hakkinda, kitap, belge, rapor, video ve ses
kayitlar1 gibi dokiimanlarin incelenmesidir (Karatas, 2017, ss. 77-78). Biitlinciil tek durum

11 Tiyatro oyunu icin: https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx
12 Tiyatro oyunu etkinlikleri ve calisma yapraklari igin: https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx
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deseni ise, tek bir analiz biriminin (bir birey, bir kurum, bir okul vb.) incelendigi arastirma
desenidir. Bir durumu gesitli baglamlarda, derinlemesine ele almaktadir. Bu desen ftig tiir
durumla karsilagildiginda tercih edilmektedir ve {i¢ durumdan birisi daha once diger
arastirmalarin ele almadig1 durumlarin ¢alisilmasidir (Yesilbas Ozeng, 2022, 5.61). Baska bir
durumla karsilagtirmaya izin vermemesine ragmen biitiinciil tek durum deseni kendi iginde
derinlemesine analizi miimkiin kilmaktadir (Yin, 1994 ss. 38-44).

Bu calismada Hafiza-i Saltanat tiyatro oyununun metni, video kaydi ve etkinlikleri
tarihsel gerceklik, kazanimlara ve ders kitaplarina uygunluk baglaminda tarih literatiirii,
edebiyat elestirisi literatiirii ve etkinlik hazirlama kriterleri dikkate alinarak dokiiman
analiziyle incelenmigtir. Ardindan oyunun ve etkinliklerinin tarih derslerinde 6gretim
materyali olarak kullanilmas: durumu, ilgili bilgi ve becerileri kazandirma; yasa ve diizeye
uygunluk; kazanimlara uygunluk; derslerde uygulanabilirlik agisindan 6grenci goriisleriyle
birlikte biitiinciil tek durum deseninde degerlendirilmistir.

Calisma Grubu

Calisma grubu Erzurum Milli Egitim Midiirliigiine bagh liseler arasindan olgiit
ornekleme yontemiyle belirlenmigtir. Calisma grubunda aranan olgiitler 6grencilerin 10.
smif diizeyinde ve goniillii olmas: olup ayrica kaliteli ses diizeni, goriintii yansitma gibi
teknik ozelliklere sahip gosterim salonu ve bu salonda etkinliklerin uygulanabilmesi igin
yazl yazmaya uygun bir diizen olmasidir. Bu ¢alismada hem video gosterimi hem de es
zamanl olarak etkinliklerin uygulanmasi s6z konusu oldugu icin goriintii ve ses diizeni,
teknik alt yap1, yazmaya uygun ortam gibi 6zelliklere sahip, gosterim salonu/sinift bulunan
Erzurum merkezdeki okullar arasindan tiim bu oOlgiitlere uygun olan lisedeki, 10. Siruf
diizeyindeki 5 subesinde arastirmacilar tarafindan ¢alisma tanitilmis ve gondtilliiliik esasina
gore uygulamaya katilmak isteyen 10. smnif diizeyindeki 19 6grenciye ulasilmistir. Buna
gore calisma grubu, 6 erkek, 13 kiz 6grenciden olusan 10. smif diizeyindeki toplam 19
goniillii 6grencidir. Insan katilimcilarla gerceklestirilen bu ¢alisma icin Gazi Universitesi
Egitim Bilimleri Enstitiisii'nden etik kurul onay1 (31.12.2021, E-77082166-302.08.01-253221)

alinmistir.

Veri Toplama Araglan

Calismanin veri toplama araglari oyun metni, oyununun 2021 tarihli gosteriminin
video kaydi, oyuna yonelik 2021 yilinda olusturulmus alt1 etkinlik, uygulamaya iliskin
video kaydi, uygulamaya iliskin arastirmaci gozlem notlari, 6grencilerden alinan etkinlik
ve calisma yapraklaridir. Tarih egitimi acisindan gesitli baglamlarda degerlendirilirken
oyunun video kayd1 ve oyun metni bastan sona, oyuna yonelik hazirlanan alt1 etkinligin
tamamu veri toplama araci olarak kullanilmistir. Uygulamanin video kaydi ve arastirmaci
gozlem notlar1 ise her bir uygulama saatinde ayri olarak kayit altina alinmistir.

Ogrencilerden alan etkinlik ve calisma yapraklari ise etkinlik planlarinin sirasi ve
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yonergesine uygun sekilde, birinci etkinlik ti¢, diger etkinlikler bir ders saatinde olmak

tizere her 6grenciye bir kere uygulanmistir.

Verilerin Analizi

Verilerin analizi dokiiman analizi ve betimsel analizle gerceklestirilmistir. Oyun
metni, oyun video kayds, etkinlikler dokiiman analiziyle; uygulamaya iliskin video kayds,
uygulamaya iliskin aragtirmaci gozlem notlari, uygulanan etkinlikler ve ¢alisma yapraklar:
ise betimsel analizle incelenmistir. Ilk olarak tiyatroda metin tahlili ve tarih temali tiyatro
eserleri inceleme literatiirii dikkate alinarak (Aktas, 2022, ss.37-97; Apaydin, 2018, ss. 34-
130; Cetisli, 2014, ss. 151-152), tiyatro oyununun tarihsel gerceklige uygunlugu tarih
literatiirtine (Emecen, 2009; [nalcik, 2009; Turan, 1958; Uzungarsili, 1988b; vd.) gore; oyunun
kazanimlara ve ders kitaplarina uygunlugu 10. Smif Tarih Dersi Ogretim Programi
kazanimlarina ve ders kitaplarma (MEB, 2018; 2023; 2024) gore dokiiman incelemesiyle
degerlendirilmistir. 2021 y1li itibariyle yayinlandiklari i¢in oyun ve etkinlikler 2018 y1li Tarih
Dersi Ogretim Programina gore diizenlenmistir. Bu nedenle calismada ilgili dgretim
programi dikkate alinmugtir. Ancak gilincel programin 6grenme c¢iktilar1 ve siireg
bilesenlerine de yer verilmistir. Calismada son olarak oyuna yonelik hazirlanan
etkinliklerin kazanimlara, ilgili bilgi ve becerilere, yasa ve diizeye uygunlugu ve derslerde
uygulanabilirligi (Kaymakei, 2012, ss. 188-190) ve 10. Sinif Tarih Dersi Ogretim Programi
dikkate alinarak calisma grubunun goriisleriyle birlikte degerlendirilmistir. Bu asamada
uygulamanin video kaydi, aragtirmaci gozlem notlar1 ve 6grencilerden alinan etkinlik
calisma yapraklarindan elde edilen veriler betimsel analiz yontemiyle degerlendirilmistir.

Veri Toplama Siireci

Veri toplama siireci uygulamaya hazirlik ve uygulama olmak iizere iki asamada
gerceklesmistir. Uygulamanin hazirlik siireci arastirmacilardan bagimsiz pek ¢ok protokol
stirecini kapsadig1 igin 12 ayda tamamlanmugtir. Veri toplama siirecinde ise oyun 94 dakika
olup birinci etkinlik 110 dakika, ikinci etkinlik 25 dakika, tigiincii etkinlik 25 dakika,
dordiincti etkinlik 25 dakika ve besinci etkinlik 35 dakika olarak tasarlanmistir.
Arastirmacilar halihazirda var olan etkinlikleri tasarlandig sekliyle uygulamis, bu sebeple
uygulama toplamda 7 ders saatinde, iki haftada gerceklestirilmistir. Siirece yonelik islem
basamaklar1 su sekildedir;

Tablo 1
Veri Toplama Siireci
Islem Tarih
Oyun ve etkinliklerinin incelenmesi, literatiiriin 2021 Nisan-2021 Ekim
taranmasi
Etik, oyun, video kaydi, etkinlikler ve diger 2021 Ekim-2022 Mart

resmi izinlerin alinmasi
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Arastirma tanittimi  ve gonillii  katilima 2022 Mart-2022 Nisan

goriismeleri

Calisma grubunun belirlenmesi 2022 Nisan

Katilimci ve veli onam formlarinin alinmasi 2022 Nisan

Birinci etkinligin uygulanmasi 2022 Mayis 2. hafta (3 ders saati)'®

fkinci etkinligin uygulanmasi 2022 Mayzis 3. hafta (1 ders saati)

Ugiincii etkinligin uygulanmast 2022 Mayz1s 3. hafta (1 ders saati)

Dérdiincii etkinligin uygulanmasi 2022 Mayz1s 3. hafta (1 ders saati)

Besinci etkinligin uygulanmasi 2022 Mayis 3. hafta (1 ders saati)
Bulgular

Hafiza-i Saltanat Oyununun Tarih Egitimi Acisindan Degerlendirilmesi

Bu baglikta Hafiza-i Saltanat oyunu tarihsel gerceklik, kazanimlara ve ders
kitaplarma uygunluk agisindan degerlendirilmistir. Oyun olay orgiisii, sahis kadrosu,
zaman ve mekan, dil ve iislup seklinde gosterme esasina bagli edebi metinlerin tahlili
literatiirti dikkate alinarak basliklandirilmistir (Aktas, 2022, ss. 37-97; Apaydin, 2018, ss. 34-
130; Cetisli, 2014, ss. 151-152). Calismada edebi tenkit yahut teatral bir metin tahlili
yapilmamis olup yalnizca arsiv belgeleri kullanilarak yazilmis tarih temali tiyatro
oyununun tarih derslerinde materyal olarak kullanima uygunlugu tarihsel gerceklik,

kazanimlar ve ders kitaplar1 baglaminda incelenmistir.

Olay orgiisiiniin tarih egitimi acisindan degerlendirilmesi

Oyunun ilk sahnesinde Fransiz elgisinin kabulii goriilmektedir. Olaym tarihi
gercekligi incelendiginde II. Selim tahta c¢iktiktan kisa siire sonra Fransa Krali'nin Cogan
Piste adli elgisiyle hediyelerle birlikte bir name (mektup) gonderdigi kayitlara ge¢mistir
(Akim, 2013, s. 124). Sahne, pasalara saldiran isyancinin gotiirtilmesiyle devam etmektedir.
Yevmliiniin pasalara saldirmasi olayinn tarihi kayd: olup II. Selim tahta ¢iktiktan sonra
Sehzade Bayezid’e kars1 II. Selim i¢in savasan yevmlii ordusu ciilus igin isyan ¢ikarmus, ilk
olarak Topkap:r Saray1 oniinde, daha sonra saray iginde arbede yasanmis ve sonunda
isyancilar oldiiriilmiistiir (Inbas1 vd., 2012, ss. 192-195). Oyunda Sokullu Mehmed Pasa’nin
Yemen Isyani'mi ele aldig1 ve gorevi geciktirdigi icin Lala Mustafa Pasa’ya ofkesini dile
getirdigi kisim tarihi olarak dogru olup hem Yemen Isyani hem de Lala Mustafa Paga’min
gorevini ihmali, divan kayitlarinda yer almaktadir. (Turan, 1958, ss. 562-572; Uzungarsili,
1988b, ss. 27-28). Ayn1 sahnede ele alinan Siiveys Kanal1 projesine dair 1568 tarihli divan

13 jIgili haftadaki tarih dersinin dniindeki ders alinmis, bdylece ii¢ ders saati seklinde etkinlik uygulanmustir.
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kaydi olup Sokullu Mehmet Pasa’nin II. Selim’den kanal i¢in olur aldig: belirtilmektedir
(Uzungarsili, 1988b, ss. 32-33).

Ikinci sahnede Mihrimah Sultan’in Seyyid’le sohbeti kurgu olup hareme dair
gercekligi sorgulanir bilgilerin daha ¢ok 17. yiizyildan sonra Osmanli'y1 ziyaret eden
Avrupali gezginler, biiyiikelgiler ve tiilkede bir siire ikamete mecbur birakilan esirler
aracihgiyla {iretildigi de tarihsel bir gergekliktir (Ozcan Demir, 2011, s. 79). Osmanl
Devleti'nde sultanin bir nevi mahremi ve 6zel hayatim1 gecirdigi mekan olan hareme,
kolayca girilemeyecegi g6z ontinde bulundurulmalidir.

Uclincii sahnede II. Selim ve pasalar tebdilsiz Istanbul sokaklarinda halka hediye
dagitmakta, bir meczup Padisah’a Mimar Sinan’dan bahsetmektedir. {lk olarak II. Selim’in
tebdille Istanbul sokaklarina ciktigr bilinmektedir (Emecen, 2009, s. 417). Ancak oyunun
1566-1570 arasinda gectigi diistiniiliirse suhte isyanlari, eskiyalik faaliyetleri gibi toplumsal
kargasalardan otiirti (M. Akdag, 1995, ss. 163-178) padisahin tebdilsiz ¢ikmasi s6z konusu
olamayacag1 gibi Cuma selamligina dahi ¢ok nadir ¢iktig1 kaynaklarda ifade edilmektedir
(Emecen, 2009, s. 418). Mimar Sinan’in evine Istanbul kanallarindan su cektigine dair
sOylenti ise kaynaklarda yerini almistir. Ancak hakkindaki sikayetlerin 1577’de oldugu, III.
Murat’in konu hakkinda teftis yapilmasini istedigi arz bulunmaktadir (C. Yilmaz, 2017, s.
19). Teftisin akibeti bilinmemekle birlikte Sinan’in itibarini kaybettigine dair herhangi bir
bilgi bulunmamaktadr.

Dordiincii sahne Sokullu ve Cariye’nin diyaloglariyla gecmektedir. Sokullu'nun pek
fazla mubhalifi oldugu hatta muhalifleri nedeniyle oldiirildigii tarihi ve akademik
kaynaklarda belirtilmektedir (1nba§1 vd., 2012, ss. 217-218; Uzungarsili, 1988b, ss. 51-54).
Akl ve tecriibesi ile 6n plana ¢ikan Sokullu'nun saray iginde ve disinda adamlar
gorevlendirmesi son derece gercek¢i olmakla birlikte bir cariye ile bu sekilde bir goriisme
yap1ip yapmadigi kesin olarak bilinmemektedir.

Besinci sahnede Divan’da Lala’nin azledilmesi ve yerine Koca Sinan Pasa’nin
gorevlendirilmesi olay: tarihi gergeklikle ortiismektedir (Turan, 1958, ss. 569-570). Ayni
sahnede ele alinan Madam ve Tacir davast ile Istanbul Kadisi'nin azli kurgu olup ancak ele
alian bu yolsuzluk, anlagsmazlik gibi benzer dava kayitlarina rastlanmaktadir.' Tiyatronun
yasanmis ya da yasanmasi muhtemel olaylardan hareket ederek kurgulanmasi yani
mimesis ilkesinden hareketle bu konularin ele alindig1 degerlendirilmektedir (Nutku, 2001,
s. 36).

Altinc1 sahnede padisahin siirlerle ve miizikle muhabbette oldugu gortilmektedir.
Tarihi kaynaklardan Sultan II. Selim’in g¢evresinde siirekli sairlerden, alimlerden olusan
muhabbet ehli oldugu bilgisine ulasmaktay1z (Uzungarsili, 1988b, ss. 40-41).

4 [stanbul Kadi Sicilleri icin; https://www.kadisicilleri.org/
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Yedinci sahnede II. Selim’in Kale Hatun ve Seyyid arasindaki aski fark ettigi
goriilmektedir. Bu ask tiggenine dair vesika olmamakla birlikte Turan Oflazoglunun ilk kez
1994’te yayimladig: III. Selim Kili¢ ve Ney oyununda benzer bir agk {iggeni islenmistir.
Oflazoglu'nun oyununda III. Selim, cariyesi Mihriban ile yakininda tuttugu sair Sadullah
Efendi'nin birbirlerine agkini 6grenince Mihriban1 zindana attirirken Sadullah’in 6liim
emrini verir. IIl. Selim aralarindaki iligkiyi sair ve alimlerle muhabbetteyken Mihriban’a
yazdigr siiri Sadullah Efendi okudugunda, Sadullah’in “Mihriban’im” kelimesini
sOylemeye dili varmamasindan ve Mihriban'in oday1 terk etmesinden anlar (Oflazoglu,
1994, ss. 65-118). III. Selim’in pismanligimi goren Selim’in musahibi, Sadullah’in
oldiiriilmedigini itiraf edince III. Selim sevinir, Mihriban ile Sadullah’1 affeder (Oflazoglu,
1994, ss. 138-143). Hafiza-i Saltanat oyununda II. Selim gozde cariyesi Kale Hatun ve saydig:
Seyyid’in agskin1 Hasoda’da muhabbetteyken okunan siire Kale'nin aglamasiyla anlar. Kale
Hatun’u zindana attirirken Seyyid’in 6liim emrini verir. Selim’in tizlintiisiine dayanamayan
musahibi Celal, Seyyid'in 6lmedigini itiraf eder ve Selim Kale ile Seyyid’i affeder. Her iki
oyunda ¢atisma, karakterlerin isimleri, 6zellikleri, ¢6ziilme benzerdir. Bu sahnede anlatilan
ask ticgeni ve dramatik gerilimi Klasik Donem Osmanl Siiri'ndeki asik-masuk-rakip
ticlemesinin tiyatral bir yorumu olarak okumak miimkiindiir (Ko¢ Keskin, 2010, ss. 405-
417). Zira Osmanh siirinde asik, masukuna kavusmak icin c¢abalamakta, bu siiregte
kendisine engel olmak isteyen rakiple bas etmektedir.

Son sahnede Selim Acge, Endiiliis ve Kibris elgisini kabul etmektedir. Tarihi
kaynaklara gore Endiiliis Miisliimanlar1 Moriscolarin Emiri Muhammed bin Umeyye,
Katolik Ispanya Krali II. Felippe’den zuliim gordiikleri igin yardim istemis, Sultan Selim ise
1570 yilinda Ulug Ali Pasa’y1 yardim igin gorevlendirmistir (Uzungarsili, 1988a, s. 200).
Endiiliis elgisinin gelisi tarihi gerceklige uygun islenirken oyunda yalnizca Kili¢ ifadesi
yanlistir. Ali Pasa, 1569-1570 itibariyle heniiz Ulug olarak anilmaktadir, 1571 Inebaht:
Bozgunundan sonra Kili¢ unvanini almistir. Age elgisinin gelisi de tarihi kaynaklarda yer
almakta, Portekizli korsanlarin Sumatra Adasi’'na saldirilar1 nedeniyle Age Sultani
Alaiiddin’in 1567’de Vezir Hiiseyin'i elci gondererek II. Selim doneminde yardim talep
ettigi bilinmektedir (Akim, 2013, ss. 97-99). II. Selim yardim i¢in Kurdoglu Hizir Reis’i
gorevlendirilmigtir. Ancak Yemen Isyaninin biiyiimesi ve Kurdoglu Hizir Reis’in Yemen’e
gitmesi nedeniyle Age’ye yardimin tamami gonderilememistir (Inbast vd., 2012, s. 199;
Uzungarsili, 1988a, s. 400; Uzuncarsili, 1988b, s. 32).

Ayni sahnede Kibris elgisinin Venediklilere karsi yardim istedigi ve Selim’in
Kibris'in fethini giindeme getirdigi goriilmektedir. Tarihi kaynaklara gore Kibris'm
jeopolitik konumunun 6nemi ve Venedikli korsanlarin Ortodoks Rumlar1 baski altina
almasi, tstelik Yemen 1syar11n1n bastirilmasi ve Avusturya’yla baris yapilmasi yeni bir
seferin baslatilmasi i¢in uygun ortami saglamistir. (Turan, 1958, s. 574). Ancak Venediklilere
kars1 Kibris'tan Rum bir elcinin geldigine ve Osmanli'nin bu talep tizerine Kibris Seferi
karar1 aldigina dair kayit bulunmamaktadir. Rum elginin gelisine yonelik sahnenin Kibris
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Seferi'nin sahneye yansitma amaciyla yazildigi degerlendirilmektedir. = Sahnenin
devaminda Sokullu bu karara itiraz etmekte, tarihi kaynaklar da bu itirazi dogrulamaktadir.
Ancak oyundakinin aksine Sokullu'nun itiraz gerekgesi, Hristiyanlarin Kibris Seferi
nedeniyle ittifak kurmasindan ve genisleyen Rus Carligindan endiselenmesidir (Inalcik,
2009, s. 165; Uzungarsili, 1988b, s. 50).

Oyun, genel itibariyle tarihsel gerceklikle uyumlu olmasmin yam sira kurgu
kisimlarin, oyunun seyredilmesinden 6nce yahut esnasinda 6gretmenin agitklamasiyla olasi
bir yanhs degerlendirmeyi engelleyecegi diistiniilmektedir. Diger taraftan oyunun konu
aldig1 tarihi olaylarin 10. Sif Tarih Dersi Ogretim Programinda birden fazla kazanimla
iligkili oldugu saptanmugstir (MEB, 2018; 2024). Oyundaki olaylar genel itibariyle 2018
programinin “10.5.4. 1520-1595 yillar1 arasindaki siiregte meydana gelen baslica siyasi
gelismeleri tarih seridi ve haritalar tizerinde gosterir. a) ... Sakiz Adasi’'min alinmasi (1566),
Yemen'in alinmasi (1568), Kibris'm Fethi (1571), Inebaht1 Deniz Savas1 (1571), Tunus'un
Fethi (1574...” kazanimiyla dogrudan baglantili olup ders kitabinda da bu olaylar tarih
seridi ve harita tizerinde gosterilmistir (MEB, 2023, ss. 140-141). 2024 Tarih Dersi Ogretim
Programi’'nda ise Tar.10.3.1, Tar.10.3.2, Tar.10.3.4 ve Tar.10.3.5. kodlu 6grenme ¢iktilar1 ve
siireg bilesenleriyle iligkilidir (MEB, 2024, ss. 45-50).

Oyunun olay 0rgtisii ayni zamanda 10. sinifin 5, 6 ve 7. tinite (5.5.a, 5.5.¢; 5.6.a, 5.6.b;
5.7.a, 5.7b, 5.7.c, 5.7.¢; 7.1.a, 7.1.b) kazanimlariyla da iliskilidir (MEB, 2018, ss. 30-34).
Ornegin oyunda iglenen Fransa Kralimin yeni padisahi kutlamak igin elgi géndermesi olay1,
“10.5.5.¢c. Osmanli Devleti'nin uyguladigi ekonomi politikalarindan ticaret yollarmin
kontrolii ve kapitiilasyonlara / imtiyazlara deginilerek bunlar tizerinden kurulan uzun
vadeli stratejik ortakliklara vurgu yapilir.” kazanimiyla iligkilidir. Ustelik 10. sif Tarih
ders kitabinda Fransizlarla kurulan is birligi ve karsilikli verilen kapitiilasyonlar detayli
olarak ele alinmus, etkileri agiklanmistir (MEB, 2023, ss. 153-157).

Oyunda Endiiliis Elgisi'nin yardim talebiyle Ulu¢ Ali Pasa’nin Endiiliis’e yardim
gotiirmesi karariysa “10.5.6. Uyguladig1 uzun vadeli stratejinin Osmanli Devleti'nin diinya
glicii haline gelmesindeki roliinii analiz eder.” kazanimi ve agiklamalarinin saglanmasinda
kullanilabilir. Tarih ders kitabinda ise bu konu Osmanli-ispanya Miinasebetleri (s. 147),
Bati'nin Tirk Algist (s. 151), Afrika’da Osmanli Niifuzu (s. 153) ve Tunus'un Alinmasi (s.
167) bagliklar1 altinda ele alinmis ancak detay verilmemistir. Daha ¢ok II. Selim Oncesi ve
sonrasinda Ispanya-Osmanli arasindaki miicadelelere ve Endiiliis Miisliimanlarina olan
etkilerine deginilmis, II. Selim donemindeki olaylar genel durumu agiklamak i¢in yalnizca
“16. Yiizyll” seklinde ifade edilmistir. Ayni kazanimla iligkili olarak Age’ye yardim
gotiirtilmesi ders kitabinda islenmis Osmanli ve Age Sultanlig1 arasindaki ticari anlagsmaya
deginilmistir (MEB, 2023, s. 161).

Oyunda islenen Siiveys Kanali Projesi ve Kibris'in alinmasi karar1 “10.5.7. Osmanlh
Devleti'nin takip ettigi kara ve deniz politikalarini analiz eder.” kazanimiyla iligkili olup
derste Akdeniz hakimiyetinin 6nemine yonelik seyredilebilir. Ders kitabinda Kibris
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Seferi'nin etkileri ve sonuglari (s. 148); Inebaht1 Bozgunu (s. 153), Fransa ile kapitiilasyon
anlasmasi (s. 156) ve Akdeniz ticaretini (s. 155) agiklamak igin ele alinmistir. Siiveys Kanali
ve Don-Volga Kanal Projelerine yer verilerek metin analizi yapilmasi istenmistir (MEB,
2023, ss. 148-155). Kazanimlarla iliskilendirilen diger olay Madam ve Tacir arasindaki tavuk
davasidir. Gayrimiislim bir kadmin Osmanli ticari hayatinda yer edinebilmesini
yansitmasiyla “10.7.1.b Farkli dini ve kiiltiirel kimliklere sahip toplum kesimlerini idare
etmenin millet sistemi sayesinde miimkiin oldugu vurgulanir.” kazanimimnin 6greniminde
egitsel acidan hizmet edebilir. Ayrica genel itibariyle oyun “10.6.1.c. Tarihi olaylarm,
bugiiniin bakis agis1 ve deger yargilariyla ele alinmasimin tarihi gergeklerin
yorumlanmasina etkileri 6rnek olay ve metinler {izerinden ele alinir.” kazanimina yonelik
ornek olay ve metin gorevi gorebilir.

Sonug olarak oyunun olay orgiisii 10. Siif Tarih Dersi Ogretim Programinin
kazanimlariyla iligkili olup, ders kitabin1 desteklemek ve kazanimlarin edinimini saglamak
amaciyla tarih Ogretiminde Ogretim materyali olarak kullanilabilir, ilgili konularin
islenmesinden 6nce yahut esnasinda seyredilebilir. Ogrencilerin dénemin olaylarini
biitiinctiil sekilde gormesi, neden sonug iligkisini daha kolay kurmasini saglayabilir. Boylece
ogrenciler okudugu ve dinledigi tarihi izleyebilir, zihninde somutlastirabilir.

Sahis kadrosunun tarih egitimi agisindan degerlendirilmesi

Oyunda Selim siirler yazan, sair ve alimlerle zaman geciren, sevindiginde ve
tiziildiigiinde sarhos olan orta yasli, esmer, orta boylu ve toplu bir karakterdir. Tarihi
kaynaklara gore II. Selim, kirkli yaslarda tahtta bulunmustur ve II. Selim’in fiziksel
ozellikleri tarif edilirken kumral, mavi gozlii, toplu ve kisaya yakin orta boylu oldugu
kaleme alinmistir. “Selimi” ile “Talibi” mahlaslarim1 kullanarak Divan siirleri yazmistir
(Cakar, 2018, s. 460). Hem sehzadelik hem de saltanati boyunca sair, alim, sanatkarlar: yakin
cevresinde bulundurmustur. Omriiniin sonuna dogru alkolii birakarak maneviyata
yonelmistir (Emecen, 2009, s. 418). Oyunda II. Selim’in karakter 6zellikleri ile fiziksel olarak

orta boylu ve kilolu olusu dogru yansitilmis, tarihi kaynaklara uygun ele alinmaistir.

Sokullu’ysa oyunda akilly, yetkisini hissettirmekten ¢ekinmeyen, cesur ancak, sinirli,
sirekli Lala Mustafa Pasa’dan sikayet eden, gizli kapakl isler ¢eviren bir karakter olup
tiziksel olarak kisa boylu, toplu ve yashdir. Ancak tarihi kaynaklarda Sokullu'nun son
derece akli basinda, mantikls, zeki, becerikli, ileri gortislii, 6n gorii sahibi oldugu ve devletin
bekasinmi diistinerek hareket ettigi, hizli ¢oziim iirettigi ve sonuglar1 ¢oklu bakis agisiyla
degerlendirmede maharetli oldugu vurgulanmaktadir (Uzungarsili, 1988b, ss. 50-51).
Fiziksel olarak uzun boylu, II. Selim doneminde yash ama ding, lakaplarmin “Uzun” ve
“Tavil” oldugu belirtilmektedir (Afyoncu, 2009, ss. 254-257). Nitekim bu durumun
kendisine getirdigi gilic ve sohret, mubhaliflerinin sayismi artirmigtir. Bu sebeple
diismanlarini iyi analiz ettigi ve kendini korumak icin harekete gectigi belirtilmektedir
(Turan, 1958, s. 558; Uzuncarsili, 1988b, ss. 50-51). Sokullu'nun oyunda idari giice sahip
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oldugu yansitilmasina ragmen olumsuz yonlerinin daha fazla 6n plana ¢iktigi nitekim
etkinliklerde 6grencilerin ifadelerine de bu durumun yansidigy, ayrica fiziksel ve karakter
olarak ele alinis biciminin tarihi gerceklige uygun olmadig1 degerlendirilmektedir.

Lala Mustafa Pasa oyuna gore Selim’le yakin olup Sokullu’nun rakibidir ve Tagkentli
Seyyid'i saraya gdndermistir. Ustelik askerin ve paranin azligmi &ne siirerek Yemen
Seferi'ne gitmedigi ve Koca Sinan Pasa ile anlasmazlik yasadig i¢in azledilmistir. Lala’ya
atfedilen tiim bu rol tarihi kaynaklarla birebir ortiismektedir (Turan, 1958, ss. 552-572;
Uzungarsili, 1988b, ss. 27-28). Yalnizca Tagkentli Seyyid’in saraya girmesi Lala sayesinde
degil Celal Bey vesilesiyle olmustur (Arslan S6ztidogru, 2016, ss. 154; Emecen, 2009, ss. 417).

Celal Bey oyunda reistilkiittap ve Selim’in musahibi olup divanda yer almakta,
Selim’le siirler yazip okumaktadir. Tarihi kaynaklara gore asil ad1 Hiiseyin olup, Celali
mahlasini kullandig1 i¢in ismi Manastirli Celal olarak zikredilmektedir. II. Selim’e 20 yil
boyunca musahip olmakla birlikte miralemlik ve Anadolu timar defterdarli$1 yapmustir.
Siirler yazan Manastirlh Celal'in icki ve eglenceye diiskiin oldugu kaynaklarda yer
almaktadir. Sokullu ve Ebuussud Efendi’ye siirekli muhalefet etmesi, dini konulara olan
tutumu, esrar kullanmasi ve Batini gruplara yaklasmasi nedeniyle Sam’a atanmis ancak
kabul etmemis ve Manastir’a donerek orada vefat etmistir (Aksoyak, 2005, ss. 7-9). Ilk olarak
oyunda ele alindig1 gibi Celal Bey reistilkiittaplik yapmamistir. Kinalizade, Selim’in
sehzadeligi doneminde Celal Bey’in reisiilkiittaplik yaptigini kaleme almis ancak
Gelibolulu Ali tezkiresinde bu bilginin dogru olmadigmi ve Kiinhii'l Ahbar'da
reistilkiittabin Sair Kara Fazli oldugunu belirtmistir (Giines, 2013, ss. 46-47). Burada
Kinalizade hakli olsa dahi Celal Bey’in reistilkiittapligi II. Selim’in tahta ¢ikisindan 6ncedir.
Bu durumda II. Selim’in musahibi olsa bile Divan-1 Hiimayunda yer alamaz. Ikincisi
oyunda Celal Bey ve Sokullu'nun yakin ve uyumlu oldugu islenmistir. Oysa tarihi
kayitlarda Celal Bey’in Sokullu’ya muhalefet oldugu ge¢mektedir (Giines, 2013, s. 50).
Karakterin Selim {izerindeki tesiri ve yakinlig1 dogru islenirken, Saray’daki gorevi ve
Sokullu ile olan miinasebeti dogru olmayip tarihsel gerceklige aykir1 hareket edilmistir.
Burada degerlendirilmek istenen diger nokta oyunun metin girisinde sinopsis/takdiminde
“Cafer Bey” adi gecerken hemen birkag sayfa altinda sahis kadrosunda yalnizca “Celal Bey”
ismi goriinmektedir. Bu noktada iki ihtimal olup ilki yazim yanlis1 yapildigi, Manastirh
Celal Bey’in kastedildigidir ve yapilan degerlendirmeler gegerliligini korumaktadir. Tkincisi
ise II. Selim’in sehzadeliginde lalalik yapmis olan Lala Cafer Bey ile Manastirli Celal’in oyun
boyunca da karistirilmis olabilecegidir. Hama Sancakbeyi olan Cafer Pasa, Manastirli Celal
ile Sam’da tanismis ardindan Manastirli Celal, Cafer Pasa’nin damadi olmustur. Cafer Pasa
sehzade Selim’e lala tayin edildikten sonra damadi Manastirlh Celal ile Sehzade'nin
tanismasina vesile olmustur (A. Akdag, 2024, ss. 335-336; Aksoyak, 2005, s. 8; Giines, 2013,
ss. 335-336; K. H. Yilmaz, 2017, s. 428). Eger oyunda kastedilen Lala Cafer Pasa ise tarihsel
gerceklige uygun olmadig1 soylenebilir.
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Oyunda Baki karakteri islenirken sairligi ve saraydaki yetkisi yansitilmistir. Divanda
ve Hasoda’da gordiigiimiiz Baki karakterinin Lala Mustafa Pasa’ya karsi oldugu ve
Sokullu'yu destekledigi ayrica siir okuyup Selim tarafindan oldukca sayildig:
goriilmektedir. Sair Baki tarihi kaynaklarda “Sultanii’s-suara” seklinde anilan biiyiik Divan
sairidir (Cavusoglu, 1991, ss. 537-540). Murad Pasa Medresesi'ndeki gorevinden sebebi
bilinmemekle birlikte 1566’da azledilmistir (Kaplan, 2021, ss. 63-65). Baki goreve ancak 3 y1l
sonra donebilmis, 1569’da Mahmud Pasa Medresesine, 1571’de Eyyup Sultan Medresesine,
1573’te Sahn Medresesine miiderris olarak atanmistir (Rababa, Alzyout ve Jaradat, 2022, ss.
7-8). Baki'nin Sultan Selim’le yakinlasmasi ancak 1573 yilindan sonra Sokullu'nun sir katibi
Feridun Ahmet Bey’in vesilesiyle olmus (Kaplan, 2021, ss. 49-50) II. Selim’in Baki'yi saray
disinda kurulan muhabbete davet ettigi kaydedilmistir (Donuk, 2017, s. 722). Miiderrislik
disinda kadilik, beylerbeylik, kazaskerlik gorevlerinde bulunmasina ragmen II. Selim
doneminde bu gorevlerden yalnizca miiderrisligi icra etmistir. II. Selim Donemi'nde
Divan’da yer almasi bu bakimdan miimkiin degildir. 1566-1570 arasini konu alan oyunda
Sair Baki'nin II. Selim’le yakinligi miimkiin olmayip kaynaklar aralarndaki yakmlhgin
ancak 1573’te oldugunu gostermektedir kald1 ki Sair Baki'nin 1566’da azledildigi ve ancak
1569’da miiderrislige dondigii unutulmamalidir.

Oyunda Seyyid karakteri sakin, az ama 6z konusan, Selim ve Mihrimah tarafindan
sayilan, Sokullu'nun diismani Lala Mustafa Pasa sayesinde saraya giren neyzen ve dervistir.
Kale Hatun ile miinasebeti dolayisiyla Selim tarafindan 6liim emri verilmis ancak Celal Bey
sayesinde saklanmigtir. Tarihi kaynaklarda saraya ne zaman girdigi, fiziksel ozellikleri
yahut karakteri yer almayan Nakibiilesraf Taskentli Seyyid Muhterem Efendi’nin II. Selim
déneminde saraya girdigi hatta Inebahti Bozgunu nedeniyle II. Selim’i teskin ettigi
kayitlarda yer almaktadir (Emecen, 2009, s. 417). Ancak islenen Seyyid karakterine ait bazi
bilgiler tarihi gergeklikle rtiismemektedir. Ik olarak Lala Mustafa Paga’yla degil Celal Bey
vasitasiyla saraya girmistir. Ikincisi Sokullu’ya ydnelik muhalif bir tavir sergilememis
aksine Astrahan Seferi nedeniyle konumu sarsilan Sokullu’'nun tekrar itibar gérmesini,
1571’de yeni donanmanin olusturulmasinda Sokullu’ya gtivenilmesini saglamistir (Arslan
Soziidogru, 2016, s. 154; Emecen, 2009, s. 417). Seyyid karakterine yiiklenen diger eylem ve
olaylar kurgu olup tarihi gerceklik degeri tasgmamaktadar.

Mihrimah Sultan oyunda geng, esmer, orta boylu ve zayif ancak hasta ve stirekli
hiiziinlti bir karakterde, Sehzade Mustafa icin tiziiliirken goriilmektedir. Mihrimah Sultan
hakkinda entelektiiel, iyi yetismis, adab1 muaserete bagl oldugu, Hiirrem Sultan ve Kanuni
tarafindan sevildigi, basta Sehzade Bayezid'i desteklerken daha sonra Selim’i destekledigi
bilgisine ulasmaktayiz. Sahsi hazinesinin bir hayli fazla olusu, Kocasi Vezir Riistem
Pasa’dan sonra evlenmeyisi, Hiirrem Sultan’dan sonra bir stire Valide Sultanlik yapmasiyla
yonetim islerine hakim olmus ve kardesi Selim’e yakinlig1 ile yonetime tesir etmistir (Kagar,
2020, ss. 39-40). Mihrimah Sultan’in hastaligin iyilestirmek i¢in Kocasi Riistem Pasa’nin,
Pedro de Urdemalas’t buldugu bilinmektedir (Camino de Santiago’dan aktaran Vielva
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Diego, 2018, s. 12). Mihrimah Sultan’in fiziksel 6zelliklerine dairse Courtauld Enstitiisii'nde,
Lacock Wiltshire Ulusal Miras Koleksiyonu'nda, Mazovian Miizesi'nde, Uffizi Galerisi'nde,
Topkap1 Sarayr Miizesinde ve Rahmi Kog koleksiyonlarinda bulunan birbirine ¢ok
benzeyen portrelerinden fiziksel bir betimleme yapmak miimkiindjir. Ik portrenin ressami
bilinmezken, sahibinin tinlii tarihi karakterlerin portrelerini toplayan 1483-1552 yillarinda
yasamus Italyan aydinlarindan Piskopos Paolo Giovio oldugu belirtilmektedir (Pera Miizesi,
2012). Ik portrenin tekrari niteligi tagiyan eserlerin tamaminda, beyaz tenli, kahverengi
gozlii, sartya yakin kumral oldugu goriilmektedir. Oyunda ele alinan Mihrimah Sultan’in
diger karakter Ozelikleri tarihi gerceklikle uyumluyken fiziksel olarak tarihi gercekligi

yansitmadigl degerlendirilmektedir.

Sahis kadrosunda “Defter Emini (Defterdar) Mustafa Celebi” olarak ismi gegen
karakter oyunda kayitlar1 getirdikten sonra divandan ayrilmaktadir. Tarihi kaynaklarda
Defter Emini Mustafa Celebi Bin Cafer Bey’in II. Selim doneminde defter eminligi yaptig1,
defter emininin divan iiyesi olmayip yalnizca ihtiya¢ halinde divana ¢agrildig: yer
almaktadir (Afyoncu, 1994, ss. 91-93; 2014, s. 153). Burada tarihi sahsiyetin ismi ve gorevi
dogru olup tarihi kaynaklarla paralellik s6z konusudur. Ancak senaryoda parantez icinde
ayni sahis icin “defterdar” ibaresinin kullanimi hatalidir. ilgili donemde defterdarlar
Divan'in asli iiyesi olup tiim mali islerden sorumlu en iist makamdir (Kiitiikoglu, 1994, ss.
94-96). Bu sebeple Defter Emini Mustafa Celebi'nin ayrica defterdar olarak belirtilmesi

hatal1 bir kullanim olmustur.

Oyunda Kale (Kartanou) Hatun, padisahin gozde cariyesidir ancak Seyyid ile
yasadig1 agk sonrasi zindana atilmistir. Tarihi kaynaklarda da II. Selim’in hasekisi Nur Banu
Sultan’in orijinal isminin Kali Kartanou olabilecegi tartisilmaktadir (Arbel, 1992, ss. 248-252;
Sahin, 2007, ss. 250-251). Kale Kartanou, Nur Banu Sultan’in kendisiyse yahut baska bir
cariyeyse de tamamen tarihi gerceklige aykiridir. Diger karakterler kurgu olup tarihsel
gercekliklerine dair bir degerlendirme yapilamamaktadir.

Sahis kadrosu, genel itibariyle tarihsel gerceklikle uyumlu olmasinin yani sira kurgu
kisimlarin, Ogretmen tarafindan agiklanmasiyla olasi bir yanlis degerlendirmeyi
engelleyecegi diistintilmektedir. Diger taraftan sahis kadrosunun 10. Smif Tarih Dersi
C)gretim Programinin 3, 4, 5 ve 6. iinite kazanimlariyla (3.3; 4.2.a; 5.5.a; 6.2.a; 6.2.c) iligkili
oldugu tespit edilmistir (MEB, 2018, ss. 30-34). 2024 Tarih Dersi Ogretim Programi’'nda ise
Tar.10.3.1, Tar.10.3.2, Tar.10.3.4 ve Tar.10.3.5. kodlu 6grenme ¢iktilari ve siireg bilesenleriyle
iliskilidir (MEB, 2024, ss. 45-50).

Sahis kadrosu ve kazanimlarin arasindaki ilk iliski Lala Mustafa Pasa ve Sokullu'nun
devsirme olusu ve devletteki konumudur. Devsirme iki pasanin II. Selim itibariyle geldigi
riitbe ve konum “10.3.3. Yenigeri Ocaginin ve devsirme sisteminin Osmanli devletlesme
siirecine etkisini analiz eder.” kazanimiyla iliskilendirilebilir. Ders kitabinda devsirme
sistemi detayli olarak ele alinmis, uygulamanin tarihi, kurallar1 ve sonuglar1 verilmeye
calisilmistir (MEB, 2023, ss. 93-95). Oyunda ise Sokullu Mehmet Pasa’nin eristigi riitbe ve
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yonetimdeki giicti agikga goriilmekte, Lala Mustafa Pasa’'min donemdeki rolii tizerinde
durulmaktadir. Bu sebeple ilgili kazanim ele alirken yahut alindiktan sonra oyunun
seyredilmesinin, 6grencilerin anlamli bir 6grenme gergeklestirmesine katki saglayacag: ve
somutlastiracag1 degerlendirilmektedir.

Divan-1 Hiimayun’a bagkanlik eden Sokullu Mehmet Pasa’nin 6ne ¢ikmasimdan
hareketle oyun, “10.4.2. Osmanli devlet idaresinin ilmiye, kalemiye ve seyfiye smiflarinin
birlikteligine dayali yapisini analiz eder.” kazanimai ile “10.6.2. Osmanli Devleti’'nde merkezi
otoriteyi gliclendirmeye yonelik diizenlemeleri analiz eder. a) ...padisahin Divan-1
Hiimayunun baskanligini vezir-i azama devretmesi... konularina deginilir.” kazanimai igin
kullanilabilir. Ders kitabinda ise Divan ve tiyeleri detayli olarak agiklanmakta olup
cizimlerle anlatimin desteklendigi goriilmektedir (MEB, 2023, ss. 177-179). Oyunun
derslerde materyal olarak kullanilmasi ile bu ¢izimler 6grenciler icin hareketli hale gelebilir.
Ustelik oyunda yer alan Divan-i Hiimayun toplantilari, devletin karar alma
mekanizmalarinin nasil yiiriidiigiiniin ve kimlerin etkili oldugunun anlasilmasinda gorsel

destek olusturabilir.

Ayrica Selim karakteri aracilifiyla padigsahlarin yetisme usulii ve II. Selim’den sonra
gerceklesen padisah-saray-sancaga c¢ikma iliskisi ele alinabilir. Bu nokta ise “10.6.2.c.
Baslangictan on yedinci yiizyila kadar sehzadelerin yetistirilme usulii ve bunun Osmanlh
yonetimine etkisi vurgulanir.” kazanimin edinilmesine katki saglayacaktir.

Oyunun sahis kadrosunu genel itibariyle egitsel agidan degerlendirdigimizde tarih
derslerinde kullaniminin uygun oldugunu ancak dikkat edilmesi gereken noktalar
bulundugu belirtilebilir. Tarihi karakterlerden 6zellikle Sair Baki, Celal Bey ve Defter Emini
Mustafa Celebi'nin divandaki gorevi agiklanmali, kurgu karakterler hakkinda mutlaka bilgi
verilip tiyatronun estetik kaygilarindan bahsedilmelidir. Yine Sokullu'nun oyundaki islenis
tarzinin aksine tarihteki 6nemi vurgulanmalidir. Tarihi gercekligi olan karakterlerin islenis
biciminde eser yazarmin yorum katabilecegi, siibjektif olabilecegi Ogrencilere
hatirlatilmalidir. Diger tiirlii olmayan olay ve kisiler 6grenciler tarafindan dénemin tarihi
gercekligine atfedilebilir. Ayrica oyunda ve kaynaklarda yer alan II. Selim’in her ne kadar
Sokullu’ya idareyi birakmis olsa da Lala Mustafa Pasa’min cezasi ve Kibris'in fethi
konusunda Sokullu’nun kararinin aksine hareket ettigi, gerektiginde karar alabildiginin alt1
cizilmelidir.

Oyun kaydinin basinda oyuncu tanitimi yapilmasi donemin tarihi sahsiyetlerine
hakim olmayan 6grenciler i¢in yararli bir uygulama olup oyuncunun birden fazla karakteri
canlandirmasi ve karakterin kostiimle taninmamasi ihtimaline karsi, herhangi bir karisiklig
onleyebilir. Aksi halde ogrenciler tarihi olaylar1 yanhs sahsiyetlerle iligskilendirebilir.
Diyaloglarda karsidaki karakterin ismi ile baglamak yahut diyalog arasinda muhatap kisiyi
belirtecek ifadeler kullanmak, tanitimi izlemeyen 6grencilerin karakterleri dogru sekilde
adlandirmasin saglayabilir.
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Zaman ve mekanin tarih egitimi acisindan degerlendirilmesi

Oyun II. Selim’in 1566-1574 yillar1 arasindaki saltanati doneminde gegmektedir. Tk
sahnede ciilus igin pasalara saldirilmasi, Padisah’in tahta ¢ktigi 1566 yilini isaret
etmektedir. Yemen Isyani, Age ve Kibris elcisinin yardim istegi zaman araligii 1569 yilina
kadar genigletirken, Ulug¢ Ali Pagsa ile Endiiliis’e yardim yollanmas1 karar1 bu zaman
araliginin 1570’e uzandig1 anlamina gelmektedir. Bu durumda oyunun nesnel zamanmin
1566-1570 yillar1 arasi oldugu ifade edilebilir. Tarihi olaylarin sahne siras1 Fransiz elgisinin
ziyareti, Ciilus olayi, Yemen Isyani, Lala Mustafa Pasa’nin gorevi geciktirmesi, Siiveys
Kanali'nin agilmasimin giindeme gelmesi, Lala Mustafa hakkinda teftis yaptirilmasi, Ace ve
Endiiliis elgilerinin yardim talepleri, Kibris’a sefer kararinin alinmasi seklindedir. Tarihi
olaylar ve oyundaki olaylar arasinda zamanlama olarak ¢ok ince farkliliklar olsa da hemen
hemen her sahnede zaman, tarihsel takvime uygun olarak islenmis (Uzungarsili, 1988b, ss.
1-53), tarihi olaylar oyunda kronolojik sirayla ele alinmistir. 1566-1570 arasindaki olaylar:
konu alan oyunda $air Baki'nin olmas: tarihsel zamana aykir1 olup oyunun aksine Baki
ancak 1573 yilinda II. Selim’le yakinlik kurmustur. (Kaplan, 2021, ss. 49-50).

Egitsel acidan oyunun zamani 10. sinifin 5. tinitesinin 4. konusu ile iligkilidir (MEB,
2018, ss. 30-34). Oyunda 1566-1570 yillarinin konu edinilmesi, “10.5.4. 1520-1595 yillar
arasindaki siirecte meydana gelen baslica siyasi gelismeleri tarih seridi ve haritalar tizerinde
gosterir. a) Baglica siyasi gelismeler olarak... Zigetvar Seferi (1566), Sakiz Adasi’nin alinmast
(1566), Yemen’in alinmasi (1568), Kibris'm Fethi (1571), Inebahti Deniz Savas: (1571),
Tunus'un Fethi (1574) ...verilir.” seklinde ifade edilen kazanimi karsilarken 2024 Tarih Dersi
Ogretim Programi'nda ise Tar.10.3.1 kodlu dgrenme ciktilar1 ve siire¢ bilegenleriyle
iligkilidir (MEB, 2024, ss. 45-50). Oyunun zamansal yaklasiminin kronolojik olarak dogru
olmasiyla da egitsel acidan uygundur. Fakat oyunda dort yillik bir zaman araligi konu
edindigi icin zaman atlamalar1 goriilmektedir. Tiyatronun dogas1 geregi kisa siirede gok
konuyu ele almasindan ve anlamli bir baglam olusturulmaya calisilmasindan 6tiirii zaman
atlamalar1 dogal olmakla birlikte olaylarin kronolojik sirasi hatirlatilip zaman atlamalar:
gerekgeleriyle acgiklanmali, olaylar birbiriyle iligskilendirilmeli, neden sonug iliskisi
dogrudan verilmeli yahut 0grenciler neden sonug iligkisi kurmaya yonlendirilmelidir.
Yahut tarihi olaylar neden sonug iligkisi igerisinde ele alindiktan sonra tiyatro
seyredilmelidir. Boylece zaman atlamalarin1 6grenciler ¢oziimleyebilir. Bu onlemlerden
birisi alinmadiginda farkli zamanlardaki tarihi olaylar ayni anda, es zamanl: tarihi olaylar
farkli zaman diliminde yer aliyormus gibi anlasilabilir ki bu durumun anakronizme neden
olabilecegi ve Ogrencilerin biitiinsel zaman algis1 olusturmasimni engelleyebilecegi
distintilmektedir.

Oyunun ana mekan1 Topkap1 Saray: olup olaylar Has Oda, Arz Odasi, Divan-1
Hiimayun (Kubbealt1), sarayin muhtelif yerleri ve bir ¢arst mekan olarak kullanilmaistir.
Senaryoda kurguya yardim etmesi i¢in birka¢ nesneden bahsedilmekte, nitekim tiyatronun
dogas: geregi mekan tasviri ve betimlemesi beklenmemektedir (Cetisli, 2014, s. 101).
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Oyunun video kaydi incelendigindeyse dekor olarak tek bir arka plan vardir ve bu arka
plan Divan-1 Hiimayun odasidir ve Topkap1 Saray1'ndaki Divan-1 Hiimayun’a benzetilmek
icin emek verildigi acikca goriilmektedir. Bu dekor genel itibariyle Divan’i yansitmaktadir
ve tarihsel gerceklige uygundur. Ancak bu dekor her sahnede kullanildig: icin tiim
mekanlar Divan-1 Hiimayun odas1 gibi gortinmektedir. Bu durumun diger mekanlarin
tarihsel gergekligine uygun diismedigi ve Ogrencilerin yanlis bir tarihsel mekan algis
edinmesine yol acabilecegi diistiniilmektedir. Oyunda mekan kullanimi egitsel acidan
senaryoda uygunken oyunun videosunda birtakim eksiklikler barindirmaktadir.

Senaryoda gecen Topkap1 Sarayi, Hasoda, Arz Odasi, Divan-1 Hiimayun
(Kubbealt1)'un mekan olarak kullanilmas: “10.6.1. Topkap1 Saray1'nin devlet idaresinin yani
sira devlet adami yetistirilmesinde ve sehir kiiltiirtiniin gelismesindeki rollerini analiz
eder.” Kazaniminin agitklamalarinda yer alan sarayin islevi ve boliimlerinin anlasilmasinda
senaryodaki mekan egitsel acidan fayda saglayabilir. Ancak oyunun kaydinda tek bir
dekorun kullanilmasi, olaylarin tek bir mekanda gegtigi algisim1 yaratmaktadir. Bu durum
sarayin boliimleri ve isleyisinin 6grenciler agisindan anlagilmasin giiglestirebilecegi ve olay
orgiisiinde karisikliga neden olabilecegi diisiiniilmektedir.

Uslup ve dilin tarih egitimi acisindan degerlendirilmesi

Oyunun dili agir olup sik sik Arapca ve Farsca kelimeler gecmektedir. Metin arsiv
kaynaklarindan yola ¢ikilarak yazildig: i¢in bu durum makul karsilanmakla birlikte metnin
dili yine de donemin kelime kadrosuyla birebir ortiismiis degildir. Ancak dil ve tislupta
kontrollii bir eskitmenin varligindan s6z etmek miimkiindiir. Ustelik oyunda II. Selim’e ait
“Ey Goniil” ve “Yasum Hicrinde” divanlarina da yer verilmis iki siir Tahir Ates Karaduman
tarafindan bestelenerek oyunda kullamilmistir. “Ey Goniil” Penggah, “Yasum Hicrinde”
Suzinak makaminda okunmustur. II. Selim’in sairlerle Divan siirleri yazip okuduklar:
bilgisinden hareketle oyun dili ve {islubunun tarihsel gerceklige yakinhig: ifade edilebilir.
Ayrica oyunun dili, ele alinan donem itibariyle 6grencilerin dilin nasil oldugunu gérmesine

ornek olabilir ve dil konusundaki degisimi anlamlandirmalarina yardimcr olabilir.

Egitsel acidan oyunun dil ve tislubu 10. Siuf 6grencileri igin agirdir. Dilin agir ve
agdali olmasi dgrencilerin kavramasi bakimidan zor ve dikkat dagiticidir. Ogrenciler
anlayamadig1 materyalle anlamli bir 6grenme gerceklestiremeyecegi icin 6gretmenin hem
oncesinde hazirligt hem de oyun esnasinda rehberligi oldukc¢a onemlidir. Kanit temelli
ogrenme yaklasimi arsivsel kaynagin 6grencilere gore diizenlenmesini gerektirmektedir.
Birincil kaynaklar ilk olarak transkripsiyondan ge¢meli, anlamay1 zorlastiracak ifadeler
sadelestirilmeli, 6grencinin bilissel diizeyi ve yasi ¢ercevesinde grubun seviyesine uygun
hale getirilmeli orijinalinden sapmalar giderilmelidir (Nichol, 1991, akt. Dogan, 2007, ss.
kaynaklarmm kanit temelli yaklasima gore diizenlenmis hali 6grencilerle paylasilmalidir.
Ogretmenin diizenlenen metinler {izerinden rehberlik etmesiyle dilin anlagilamamasi
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sorununun asilabilecegi diistiniilmektedir. Ancak arastirmacilar tarafindan dilin 6grenci
diizeyine gore agir olmasmin oyunun anlasilmasinda ve etkinliklerin uygulanmasinda
onemli problemlerden biri oldugu ve bunu asmak {izere bir ¢6ziim iiretilmesi gereginin
Devlet Arsivleri Baskanligi'nca degerlendirilmesi onerilmektedir.

Hafiza-i Saltanat tiyatro oyununun genel itibariyle tarihi gerceklikle ortiistiigi, ilgili
kazanimlarin edinilmesine hizmet ettigi, 0grencinin yas ve diizeyine uygun oldugu,
kullanilan kostiim ve aksesuarlarin donemi yansittig, ilgili konularin gectigi zamanla
ortlistiigli, olaylar arasi sebep sonug iliskisinin islendigi degerlendirilmektedir (Oztas, 2007,
s. 244). Diger taraftan oyunda kullanilan dilin 10. simif 6grencileri i¢in glintimiiz Tiirkgesi'ne

yaklastirilmasinin ve dekorun zenginlestirilmesinin gerektigi degerlendirilmektedir.
Hafiza-i Saltanat Oyununa Yonelik Etkinliklerin Tarih Egitimi A¢isindan

Degerlendirilmesi

“Hafiza-i Saltanat (Saray hayatma iliskin bir tiyatro oyunu)” baslikli birinci etkinligin
birinci ¢alisma kagidi seyir esnasinda, ikinci ¢alisma kagidi oyunun tamama seyredildikten
sonra uygulanmak {izere 115 dakika olarak planlanmistir.' Birinci etkinlik 10. sinif 5.4, 5.7,
6.1, 6.2 ve 7.1 kazanimlar1 ve 2024 Tarih Dersi Ogretim Programi'nda ise Tar.10.3.1,
Tar.10.3.2, Tar.10.3.4 ve Tar.10.3.5. kodlu 6grenme ciktilar1 ve siireg bilesenleriyle iliskilidir
(MEB, 2018; 2024). Karakterlerin fiziksel ve karakter 6zellikleri tizerinde durulmus, agik
uclu sorularla oyundaki 6nemli olaylara dikkat cekilmistir. Boylece yukarda verilen
kazanimlarla iligkili olacak sekilde donemin tarihi karakterleriyle ve tarihi olaylariyla
taniticl nitelikte bir baglanti kurulmus ayrica 6grencilerin tarihi gerceklik-kurgu ayrimina
varabilmesi i¢in bu durumlarin tespiti istenmistir. Boylece 6grencilerin oyunda dikkat
etmesi gereken tarihsel gerceklik ve yazarin siibjektif olabilecegine dair Ogrencilerde
farkindalik olusturulmustur.

Karakterlerin Ozellikleriyle birlikte kurgu ve gercekliklerine yonelik olusturulan
tabloda tarihi karakterlerin tamami tiim 6grenciler tarafindan dogru tespit edilmesine
ragmen, Kibris Elgisi'ne 19 6grenci gergeklik yiiklemis, Kale Hatun'u 18 6grenci gergek, 1
ogrenci kurgu olarak belirtmistir. Meczup’u 4 6grenci gergek, 13 6grenci kurgu olarak
acgiklamis, 2 6grenciyse emin olamamistir. Madam’ 6 6grenci gercek, 12 6grenci kurgusal
olarak belirtmis, 1 6grenciyse emin olamamistir. Kurgu olan bu 4 karakterden iticiinde
ogrencilerin cogunlugu kurgusalliklarinmi ayirt edebilirken Kibris elgisinin kurgu oldugunu
higbir 6grenci ayirt edememistir. Karakter tablolarinda dikkat ¢eken noktalardan biriside
Sokullu hakkindaki ifadelerdir. Sokullu'nun o6zelliklerini 10 6grenci olumlu, 4 6grenci
olumlu ve olumsuz, 5 Ogrenciyse tamamen olumsuz betimlemistir. Ornegin O16
”Ozgiivenli, cesur, zeki, otorite sahibi, miisavere eden, iyi kararlar veren” seklinde; 017
“Adalet saglamaya calisan ama diktatdr” seklinde; O5 “gizli kapakli isler geviren” seklinde

15 Birinci etkinlik ve calisma yapraklari icin; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/1.pdf
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acgiklamistir. Sahis kadrosunun egitsel degerlendirilmesinde bahsedildigi gibi karakterlerin
oyundaki islenis bi¢ciminin 6grencileri etkiledigi, tanimlamalarda kafa karisikligina neden
oldugu goriilmektedir.

Etkinlikteki “Tiyatroda bahsi gegen (II. Selim donemi) baslica siyasi ve askeri olaylar
nelerdir?” sorusuna “Ace’nin yardim istegi” 11 6grenci; “Lala Mustafa Pasa'nin itaatsizligi”
10 dgrenci; “Yemen Isyam” 9 6grenci; “Kibris'in fetih karar” 8 6grenci tarafindan
belirtilmistir. Ogrencilerin cogunlugunun dénemin olaylarini ifade ettikleri goriilmektedir.
Ancak “Endiiliis’e yardim” ve “Stiveys Kanali Projesini” 5 6grenci; “Ciilus isyan1” 2 6grenci;
“Fransa ile ittifaki” 1 Ogrenci belirtmis, bu dort olaymn c¢ogunluk tarafindan gozden
kacirildig: tespit edilmistir. Kale Hatun ve Seyyid iliskisini 2 6grenci donemin tarihi olay1
olarak degerlendirmis, kurgu oldugunu ayirt edememistir. Ornegin O4 “Ace ve Endiiliis
Elgilerinin yardim istegi, Yeniceri agasimin bozgunculuk yapmas: (Ciilus olay1) ve
Venediklilerin Kibris'tan ayagii kesmek” seklinde; O7 “Lala Mustafa Pasa'nin ahvali,
Age’ye yardim gonderilip gonderilmeyecegi, Yemen’de isyan ¢ikmasi, Bahri Sefid’le Bahri
Ahmer arasindaki kanal (Siiveys Kanali Projesi)” seklinde cevap vermistir. Verdikleri
cevaplar dikkate alindiginda 6grencilerin ¢ogunlugunun dénemin olaylarini oyuna gore

tespit edebildigi, tarihi olaylar1 anlamlandirdig: diistintilmektedir.

Etkinlikte sorulan “Tiyatro Osmanli Saray hayatina yonelik bize neler
anlatmaktadir?” sorusuna verilen cevaplarda 12 6grencinin saray1 “Entrika, ihanet, rekabet,
gizli isler yapilan yer” olarak, 8 ogrencinin “Eglenilen, sairlere kiymet verilen, sanata ve
miizige deger verilen yer” olarak betimledigi tespit edilmistir. Saray1 “karar alman, Divan-
1 Hiimayun'un oldugu, siyasi ve askeri islerin yiiriitildiigli, devlet gorevlilerinin yasadigi,
ciddi bir yer” seklinde tanimlayan Ogrenci sayisi ise 5tir. 1 6grenci “padisahin evi,
padisahin ailesinin oldugu yer” olarak, 2 6grenci ise “Kadin ve erkeklerin ayr1 yasadigi,
Harem'’in oldugu yer” seklinde betimlemistir. Ogrencilerin vardiklari tanimlamalar dogru
olmakla birlikte sarayin en fazla entrika, ihanet, rekabet, gizli islerle 6n plana ¢ikmas: dikkat
cekicidir. Bu negatif ¢ikarim, donem dizilerinde ilgili temalarin 6n plana ¢ikmasimin bir
sonucu olabilecegi gibi, kurgusallik belirtilmezse oyunun tarihsel gerceklik algisin1 nasil
etkileyebilecegini gdstermektedir. Ogrencilerin etkinlikte verdigi ifadeler genel olarak
degerlendirildiginde ise tarihi mekani somutlastirdiklari, mekan tarihi sahsiyet ve olaylarla
iliskilendirdikleri, mekanin tarihi ve kiiltiirel nemini agiklayabildikleri goriilmiistiir.

Etkinligin II. Selim Donemi siyasi olaylarini, mekanlarimi ve sahsiyetlerini
ogrencilere fark ettirmeye yonelik bir tutumla hazirlandig1r ve 6grenci ifadelerine gore
amacini gergeklestirdigi degerlendirilmektedir. Ancak bazi karakterlerin kim olabilecegine
dair oyunda bir ipucu verilmedigi i¢in 6grencilerin karakterlerin fiziksel 6zelliklerini ve
gorevlerini belirlemede sorun yasadigi goriilmiistiir. Diger taraftan kazanim ve igerik
agisindan etkinlik kurallara uygun hazirlanmis (Kaymakci, 2012, ss. 188-190) ancak 115
dakika planlanan etkinligin 90 dakikasinda oyunun seyredilmesi 6grencilerin sikilmasina,
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dili nedeniyle oyunu ve icerigi anlamada giigliik cekmesine neden olmustur. Oyuna dair
ozellikler, Ogrenciyi olumsuz etkilerken bu durum oyunu temel alan etkinlige de

yansimisgtir.

Ikinci etkinlik “Lala Mustafa Pasa Hakkinda Kim Karar Veriyor?” baghgiyla Osmanl
yonetim anlayisinda karar alma siireglerini 6gretmeyi amaglarken oyundan kesitlerin
seyredilmesiyle uygulanmak tizere 25 dakika olarak planlanmistir.’® Etkinlik hazirlama
kurallarma dikkat edilen etkinlikte 4 arsiv belgesi kullanilmis, donemin hiikiimleri ashyla
birlikte transkript edilerek sunulmustur. Orijinal hiikiimler ve sorularla 6grencilerin kanit
temelli bir yaklasimla sorgulamasini ve analitik diisiinmesine tesvik edilmistir. Bu yoniiyle
etkinlikte egitsel agidan son derece Onemli bir planlama yapilmistir. Karar alma
stireglerinde Divan-1 Hiimayun'un, vezir-i azamin ve padisahin etkisine yonelik farkindalik
olusturmaya c¢alisilmis nitekim “Divan” ve “Sadrazam” etkisini 19 6grenci; “Padisah”
etkisini 17 6grenci agiklamustir. Ayrica 6grenciler karar alma stirecinin nasil ytiriidiigiine
dair “Divanda konularin giindemi”, “tartisilan iddialar1”, “bu iddialarin dogrulanma
stirecini”, “istisarenin nasil yapildigin1” ve “kararin nasil teblig edildigini” kavradiklarim
gosteren cevaplar vermislerdir. Ornegin O1’in “Ciilus bahsisini alamayan vatandaslarin
anlayigsizliklar: ve saldirmasindan dolay: devletin dis devletlerle olan sorunlarini birakip
i¢ sorunlarla ugrasmasi... Sadrazam Defter Emini'ni ¢agirip Lala Mustafa Pasa ile olan
yazigmalar1 istiyor ve yazismalar getirildikten sonra Divan tiyeleri ile birlikte inceleyip
istisare yapiliyor... Pasa’nin asil amacinin sadrazam olmak istedigi sdyleniyor. Yemen’'deki
isyan1 bastirmay1 beceremedigi i¢in yerine Koca Sinan Pasanin gegmesi daha uygun olacagi
diistintiliiyor... Lala Mustafa Pasa gorevini 9 ay geciktirip yerine getiremedigi icin
kendisine verilen mithimmati ve Sam ve Halep hazinesinden tedarik edilen seyleri Yemen'e
tayin edilen Sinan Pasa’ya verip Sam’a geri donmdiistiir... Sadrazam oldiiriilmesi gerektigini
soyledi fakat padisah bunun yapilmamasi gerektiginde karar verdi.” seklindeki ifadesi ile;
O15 ise “...Lala Mustafa Pasa’min devletin arkasindan is cevirmesi ve yenigerilerin
ayaklanmasi... Yaptig1 yolsuzluklar: Selim Han’a anlatmay1 ve Selim’in gazabindan ona
gerekeni yapmasi kararini aliyor, Vakif arazilerini Timar diye satmasi, kagak yollarla emlak
yapmasl... GOrevinden azledilmesine, Yemen miithimmati i¢in kendisine verilen nisanla,
kagitlarla, Sam ve Halep hazinesinden tedarik olunan yiiz bin filoriyi Yemen’e yeni serdar
olarak tayin edilen Misir Beylerbeyi Sinan Pasa’ya vererek $Sam’a ddnmesine karar
verilmistir... Sultan Selim son karari veriyor.” seklindeki aciklamasiyla karar alma
stireglerini dogru acgikladiklari, stirecte kimlerin etkili oldugunu belirttikleri, oyunda ve
orijinal belgelerin transkriptinde gectigi haliyle sorulari cevapladiklar1 goriilmektedir.
Ustelik 6grencilerin tarihi olay ve sahsiyetleri kanit perspektifinde acikladiklari, ancak diger
ihtimalleri ifade etmedikleri, dordiincii diizey sinirli tarihsel empati kurduklar1 aymi
zamanda tarihi olaylari, sahsiyetleri ve mekanlar1 iliskilendirerek anlaml sekilde

agikladiklar: goriilmiistiir.

16 jkinci etkinlik ve calisma yapraklari icin; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/2.pdf

§ ﬁlsmmr EDUCATION 322

JOUR


https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/2.pdf

Cemile ACIL, S. Giilin KARABAG & Muhammet Ahmet TOKDEMIR

Etkinligin igerik ve kazanim agisindan kurallara uygun oldugu, orijinal belgelerin
kanit temelli 6grenme yaklasimina gore diizenlendigi ancak 25 dakika planlanan etkinlikte
ogrencilerin daha fazla siireye ihtiya¢ duydugu godzlemlenmistir. Ozellikle orijinal
belgelerin yer almasinin 6grencileri olumlu etkiledigi, ilgilerini ¢ektigi ve etkinlikten 6nce
bir stire bu belgeleri yonlendirme olmadan inceledikleri gozlemlenmistir. Bazi 6grencilerin
transkripti oldugu halde orijinal belgeyi okumaya calistig1 goriilmiistiir. Ogrencilerin
motivasyonunu artiran bu belgeler etkinligin saglikli sekilde yiiriimesine olanak saglamis,
bu ilgiye paralel olarak diger etkinliklerden daha detayli ve dikkatli cevaplar verilmistir.

Uciincii etkinlik Osmanli icin Kibris'm ve Akdeniz’in énemini, Akdeniz’deki siyasi
dengeleri ve II. Selim doneminde Kibris’a yonelik nasil bir karar alindigin1 6grencilere
sorgulatmay1 amaclamakta olup 25 dakika planlanmig ve 10.5.4.,, 10.5.6 ve 10.5.7.
kazanimlarla iligskilendirilmis, icerik ve kazanim olarak kurallara uygun tasarlanmaistir."”
2024 Tarih Dersi Ogretim Programi'nda ise Tar.10.3.1 kodlu &grenme ciktilar1 ve siireg
bilesenleriyle iligkilidir (MEB, 2024, ss. 45-50). Etkinlikte “Kibris Rumlar1 kimden sikayet
etmektedir?” sorusuna 19 6grenci “Venedik”; “Sikayet nedenleri sizce neler olabilir?”
sorusuna 18 6grenci “Kibris'in yagmalanmas, ticaret ve ulasimin engellenmesi” cevabini
vermistir. Ogrencilerin Kibris Seferi 6ncesi olusan siyasi zemini ve aktdrlerini kavradiklari,
Akdeniz’de etkin olan ve Kibris't tehdit eden unsurlar1 oyunun etkisiyle agiklayabildikleri,
tarihi sahsiyet ve olaylar1 mekanla iliskilendirebildikleri goriilmektedir. “II. Selim Kibris'tan
Venediklilerin ayagimi neden kesmek istemektedir?” sorusuna 8 o6grenci “Akdeniz’in
giivenligi”; 5 dgrenci “Venedik'in giiciinii artirma istegi/faaliyetleri/ Ispanyollarla ittifak
kurmas1” cevabini vermistir. Ayni soruda 4 6grenci “Kibris’taki zulme sessiz kalmamak icin
yardim etme istegi”, 4 6grenci ise “Endiiliis’e yardim gotiirmek/gotiiriirken donanmayi
korumak” seklinde ifade etmistir. Ornek olarak O10 “Endiiliis’e gonderilecek bir
donanmanin Venedik ve miittefikleri tarafindan sikismasini istemiyor.” seklinde agiklarken
O3 “Ciinkii Venedikliler Kibris halkini zor durumda birakiyor ve Kibris halki II. Selim’den
yardim istiyor” demistir. O16 ise “Kibris Akdeniz hakimiyeti ideali igin kritik bir bolgedir.
Kibris tehlikede iken Akdeniz hakimiyet altina alinamazdi” seklinde agiklamistir.
Cevaplarin tamami dogru olmakla birlikte tiim cevaplar1 aymi anda verebilen 6grenci
olmamustir. Fakat 6grencilerin cogunlugunun Osmanli’nin miidahale sebeplerini kavradigi,
Kibris ve Akdeniz’in énemini oyunda gosterildigi kadariyla acgiklayabildigi goriilmiistiir.
Ayrica Osmanl i¢in Kibris'in ve Akdeniz’in 6nemini, Akdeniz’deki siyasi dengeleri ve II.
Selim doneminde Kibris’a yonelik nasil bir karar alindigini 6grencilerin etkinligin amacina
uygun olarak sorgulayabildigi ancak oyunda ele alindig1 kadariyla acikladig1 goriilmiistiir.
Tarihsel baglamsallastirma agisindan Ogrencilerin mekanimn tarihi 6nemini kavradiklari,
olaylar arasinda neden sonug iligkisi kurarken mekanin etkisini ifade edebildikleri, tarihi
sahsiyet ve olaylarla iliskilendirerek aciklayabildikleri gozlemlenmistir.

7 (¢ilincii etkinlik ve calisma yapraklari igin; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/4.pdf
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Dordiincii etkinlikte Osmanli Devleti'nde adalet sisteminin isleyisi ele alinmus,
oyundan kesitlerin izlettirilmesi tizerine 35 dakika olarak planlanmis ve 10.4.2. kazanimla
iliskilendirilmis ve kurallara uygun tasarlanmistir.!® Etkinlikte “Dava konusu olay nedir?”
sorusuna 19 ogrenci “tavuk” olay1 iizerinden usulstizliigli ve anlasmazhigr agiklayarak
dogru cevap vermistir. “Sizce kim hakli? Neden?” sorusuna 19 6grenci “Tacir’in haklh

A

oldugunu” “arzuhalcinin hikayesine atif yaparak” agiklamigtir. “Sizce dava bundan sonra
nasil devam edecek?” sorusunda “Kadmin gorevden alinmasi, Kadi ve Madam’in
oldiirtilmesi” seklinde cevaplanmistir. Bu soruda o6grencilerin diistinmekten kagindigy,
adalet sisteminin isleyisine yonelik herhangi bir sorgulamaya ya da beyin firtinasina
girmedigi gozlenmistir. “Siz kadinin verdigi karar1 (Madam’t hakli bulmasini) dogru
buluyor musunuz? Neden?” sorusuna 19 6grencinin hepsinin yine oyundaki akibeti temel
alarak “Hayir, dogru bulmuyorum” cevabini verdigi, nedenini ise aciklayamadig yalnizca
2 6grencinin “Ciinki faiz haramdir” seklinde ifade ettigi gortilmiistiir. “Kadi’nin kararimi
yanlis buluyorsaniz nasil bir argiiman (dayanakli gerekge) ileri siirerdiniz?” sorusuna 17
ogrenci cevap verememis, 2 0grenci oyundan “Tacir’in itirazim1” oldugu gibi alip “Faiz
haramdir” ciimlesini argiiman olarak sunmustur. “Sizce Sadrazam Sokullu Mehmet
Pasa’nin verdigi karar dogru mudur? Neden? sorusuna 19 6grenci “Evet dogrudur ¢iinkii
Sokullu bir sadrazam, en dogruyu o biliyordur” seklinde kabaca ayni cevap verilmis
sadrazamin yetki ve sorumluluklar ele alinmamustir. Sebep olarak sorularin video kesitiyle
smirlanmis  olmasmin olumsuz etkisi oldugu degerlendirilmektedir. “Bu davada
sadrazamin zarari nedir?” sorusuna 19 6grenci “akge kaybettigini” ifade etmis, 5 6grenci ise
Sokullu'nun madama 6deme yapmasma kizmistir. “Davanin sonucu ne olmustur?”,
“Madam nasil birisi imis?”, “Kadi1 nasil birisi imis?” sorularma tiim 6grencilerin aceleci
sekilde “iyi-kotii” gibi klasik ve diisiinme gerektirmeyen cevaplar verdigi tespit edilmistir.
Ogrencilerin olaylar1 basmakalip ifadelerle agikladiklari, klise genellemeler diizeyinde
empati kurduklar1 degerlendirilmektedir. Ayrica etkinlik 6ncesinde “Yine mi izleyecegiz?”
“Kag kere izlemistik” seklinde, etkinlik esnasindaysa “Daha bitmedi mi?” seklinde sorular
sorduklari, Ogrencilerin  sikildigi, aceleci sekilde sorular1 bitirmeye calistig:
gozlemlenmistir. Ogrencilerin bu motivasyon kaybinin sebebi etkinlikten degil, farkl
sahneler de olsa oyunun sik sik seyredilmesinden kaynaklandigi tespit edilmistir.
Arastirmacilar tarafindan, ayn1 gruba tiim etkinliklerin uygulanmasi s6z konusuysa genis
zaman aralifi secilmesinin yahut sadece bazi etkinliklerin uygulanmasimnin yahut
etkinlikleri farkli gruplara uygulamanin daha uygun olacag: degerlendirilmektedir.

Besinci etkinlikte Osmanli Devleti'nin smirlar1 ve giiclinii kavratmak amaciyla 25
dakika planlanmis, 10.5.6. ve 10.5.7. kazanimla iliskilendirilmistir.?” Etkinlik kurallarina
uygun hazirlanan ¢alisma kagidinda oyundan kesitlerin seyredilmesinin yani sira diger

etkinliklerden farkli olarak harita kullanma becerisine yonelik yonergeler eklenmistir.

18 Dérdiincu etkinlik ve calisma yapraklari icin; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/5.pdf
19 Beginci etkinlik ve calisma yapraklari icin; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/3.pdf
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“Oyunda yer alan elgilerin geldigi yerleri gosteriniz” seklindeki soruda diinya haritas:
tizerinde 19 6grenci Kibris't gosterebilirken Endiiliis igin bir 6grencinin 1spanya’y1 hizla
bulmasiyla diger 6grencilerde ayni noktayi isaret etmistir. Burada sessiz kalan 6grenciler
oldugu, birka¢ Ogrenci buldugu icin baz1 Ogrencilerinde bu isaretlemeye katildig:
gozlemlenmis, Endiiliis’iin yerine 6grencilerin ne kadar hakim oldugu tespit edilememistir.
Ace elcisinin geldigi yeri gostermeleri istendiginde 6grencilerden hi¢birinin gosteremedigi,
ogrencilerin harita tizerinde mekam aradigr gorilmistiir. Arastirmacilar yeterli siire
verdikten sonra kademeli olarak Ogrencilere destek olmus, Age'nin Sumatra Adasi
oldugunu agiklamistir. Baz1 6grenciler haritada Sumatra’y1 bulduktan sonra bulamayan
ogrenciler icin Sumatra'min Endonezya’da oldugu bilgisi verilmis, bdylece kalan
ogrencilerde mekani tespit edebilmistir. Ancak bu siirecte Ogrencilerin kademeli
yonergelerde dahi bilingli bir isaretleme yapmadigl, haritay: tarayarak mekan isimlerini

aradiklar1 gozlemlenmistir.

Etkinligin devaminda “Ogrencilerden Osmanli Devleti’nin bu dénemdeki sinirlar1 ve
etki alanin1 gostermelerini isteyiniz.” yonergesine gore hareket edilmemis, yalnizca ders
kitabinin 140. sayfasindaki 1520-1595 yillar1 aras: siyasi gelismeler-1” ve 141. sayfasindaki
“1520-1595 yillar1 arast siyasi gelismeler-2” adli haritalar {izerinden arastirmacilar
tarafindan Osmanli’'min hakimiyet alanina ve giiciine yonelik bilgi verilmistir. Bu yonergeye
uyulmamasinin nedeni 16. Yiizyila yonelik tarihi gerceklige ve harita kurallarina uyan,
resmi kurumlara ait detayli bir haritaya ulasilamamasidir. Ders kitabindaki haritalar ise
ihtiyac1 giderecek sekildedir ancak yonergede istenen donemin hakimiyet alami bu
haritalarda zaten gosterilmistir. Bu sebeple 6grencilerin gostermesi yerine arastirmacilar
tarafindan kitaptaki haritalara dikkat c¢ekilmis ve donemin hakimiyet alam1 agiklanmaistir.
Arastirmacilar “Ogrencilere boyle bir cografya ve etki alanina sahip olmanin avantaj ve
dezavantajlarini sorunuz.” Yonergesini sozlii sekilde gerceklestirmistir. Ogrencilerden
“Kanuni doneminde devletin dogal sinirlara ulastig1”, “II. Selim doneminde artik avantaj
degil dezavantajlara sahip oldugu”, “Bu kadar biiyiik alani idare etmenin zorlastig:1”
seklinde cevaplar alinmistir. Ogrencilerin detayli ve genis bir perspektiften bakmadan
etkinligi bitirmeye calistig1 gozlemlenmistir.

Altinc1 etkinlikle sarayda dinlenme ve eglenmeye, padisahin yasam tarzina, edebiyat
ve sanat ehli ile iligkilerine yonelik 6rnek sunmak amacglanmis bu sebeple 90 dakikalik
oyunun tek parca halinde izlettirilmesi ve padisah ve saray hayatinin nasil oldugunun
tartisilmasma yonelik yonerge verilmistir.?? Etkinlikte 90 dakikalik oyunun tekrar
izlettirilmesi ayn1 grupla ¢alisan arastirmacilar yahut 6gretmenler i¢in bir dezavantaj olup
ogrencilerin sikici bulmasina, ilgisini kaybetmesine neden olabilecegi diistiniildiigiinden
“Smurlar1  Dairesinde Dinlenmek ve Eglenmek” bas altina etkinlik bu sekilde

uygulanmamis, etkinlik plani ile yonergeleri degerlendirilmistir. Etkinlik yonergeleri

20 Altinci etkinlik ve ¢alisma yapraklari icin; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/6.pdf
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etkinligin amacina yonelik hazirlanmis olup yonergede II. Selim’e ait “Yasum Hicrinde”
baslikli divan siirinin simif¢a seslendirilmesi istenmistir. Etkinlik bu yoniiyle orijinal ve
farkli bir yaklasimla konuyu ele almistir ancak divan siirinin dili olduk¢a agir olup
ogrencilere en azindan transkriptinin ve giiniimiiz Tiirkgesiyle yazilmis halinin verilmesi
gerektigi diisinilmektedir. Altina etkinlikte dikkat ¢eken noktalardan biriside
iliskilendirilen kazanimlarla etkinlik arasinda dogrudan degil dolayl bir baglant: oldugu,
kazanimlara gore etkinligin gelistirilebilecegidir. 115 dakika siirmesi planlanan etkinlik
uygulanmak istendiginde aym1 Ogrenci grubuna alti etkinligin tamaminin
uygulanmamasinin yahut birinci ve altinai etkinlik arasinda dersin amacina yonelik bir

secim yapilmasimin daha uygun olacag: diisiiniilmektedir.

Etkinliklerin tamami degerlendirildiginde Ogrencilerin oyun ve etkinlikler
cercevesinde;

e 1566-1570 yillar1 arasinda gerceklesen tarihi olaylari, tarihi mekanlarla ve
sahsiyetlerle iliskilendirdikleri,

e Olaylar1 neden sonug iligkisi igerisinde agikladiklari,

e Doneme 0zgii sartlar1 kavradiklari,

o Ilgili donem &zelinde olay, mekan ve sahsiyetleri tarihsel baglama uygun sekilde
kavradiklari degerlendirilmektedir.

Etkinlikler, ele aldig1 kazanima baglh olarak bilgi ve beceriler {izerine
yapilandirilmistir. Her bir etkinlikte ilgili tarihi doneme iliskin olaylar, olgular, mekanlar
ve kisilere yonelik 6grencinin anlamasi ve kavramasi i¢in oyundan kesitlerin seyredilmesi
planlanmistir. Oyuna ait video kaydindan kesitlerle birlikte 6grencilerin tarihsel empati,
tarihsel kanit kullanma, sorgulama, yorumlama, elestirel diistinme ve mantikli ¢ikarimlarda
bulunma becerilerini gelistirmeye yonelik ac¢ik uglu sorular kullamilmistir. Boylece
ogrencilerin tarihsel bilgi ve becerilerini gelistirmeye yonelik bir alt yap1 saglanirken ayni
zamanda Ogrencilerin birden fazla duyu organina hitap edecek gorme, duyma, konusma,

yazma gibi etkinlikler ise kosulmustur.

Etkinliklerin uygulanmas: siirecinde uygulayicilar, etkinlik yonergelerine uygun
hareket ederken ayni zamanda 6grencinin seviyesine ve siirecte gosterdikleri performansa
gore miidahale ve dikte etmeden asamali olarak agiklayici ve kolaylastirici bir bigimde
rehberlik etmistir.

Etkinliklerde ele alinan kazanimlar tarih egitimi agisindan 6nemli olmakla birlikte
seyredilmesi i¢in yonergelerde belirtilen oyundan kesitlerin, kazanimlarla iligkili olmasina
dikkat edilmistir. Ayni zamanda kanit temelli 6grenme yaklasimina uygun hazirlanmis
calisma yapraklariyla 6grencilerin ilgi ve dikkatlerinin arttig1 buna paralel olarak etkinlikte
amaglanan bilgi ve becerileri kazandirmada bu c¢alisma yapraklarinin diger calisma

yapraklarina oranla daha fazla etkili oldugu tespit edilmistir.
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Ancak etkinliklerin uygulanmas: sirasindaki gozlemlere dayanarak etkinliklerde
“kim” ve “ne” sorular1 kadar “neden” ve “nasil” sorularia da yer verilmesi durumunda
ogrencilerin alana 0zgli becerileri daha fazla gelistirebilecekleri soylenebilir. Yine
etkinliklerde yer alan sorularin oyunun video kaydi yaninda 6grenciyi ders kitabina ve
farkli tarihsel kaynaklara dayanarak sorulmasinin ogrencilerin doneme iliskin daha
biitiinciil ve genis bir bakis agis1 edinmelerine faydali olacagi diisiiniilmektedir. Diger
taraftan tarih 6gretmenlerinin etkinlikleri uygularken kamit temelli yaklasima uygun
hazirlanmis cesitli materyaller ve tekniklerle (doneme ait kad: sicilleri veya diger arsiv
belgeleri, tarihi sahsiyetler igin bilgi kartlari, web 2.0 araglariyla olusturulmus bulmaca ve
bilgi yarismasi gibi etkinlikler, drama ¢alismalar:1 vb.) siireci desteklemesinin daha etkili
sonuclar doguracag1 degerlendirilmektedir.

Sonug¢

Bu calismada 10. Siuf 6grencilerinin gortislerinden ve ilgili tarih literatiiriinden
faydalanilarak Devlet Arsivleri Bagkanlig tarafindan ortaya konan Hafiza-i Saltanat tiyatro
oyunu ve etkinlikleri tarih egitimi agisindan degerlendirilmistir. Elde edilen bulgular
incelendiginde alan yazinda yapilmis onceki caligmalarla ¢cogunlukla benzer sonuglara

ulasildig1 goriilmiistiir.

Egitimde tiyatro iizerine yapilmis ilk ¢alismalardan Redington (1983, ss. 3-5)'in
arastirmasinda tiyatronun yasayarak 0grenme, empati kurma gibi unsurlara sahip oldugu
belirtilmis, Ak¢a Berk (2012b, s. 258-261) ise arastirmasinda tarihsel canlandirma araciliiyla
ogrencilerin baglama uygun tarihsel empati kurdugu, grup ici iletisimlerinin gelistigi
sonuglaria ulagmistir. Benzer sekilde bu ¢alismada da 6grencilerin cevaplarinda empatiye
yonelik burgulara rastlanmis, Ogrencilerin dénem karakterlerinin goziinden olaylar:
anladiklarina dair ipuglar1 gozlemlenmistir. Ayni zamanda Yilmaz (2004, s. 51)in
arastirmasina paralel olarak bu ¢alismada da ogrenciler, izledikleri oyunu yorumlamis ve
etkinliklerdeki sorular yardimiyla analiz etmis, diisiinerek izlemeyi ve sorgulamay:

deneyimlemistir.

Komiir ve Aksak Komiir (2016, ss. 33-34) ise tarih derslerinde dramatik ogretim
metodunu ilk kez uygulayan Harriet Finley Johnson'in tekniklerini uyguladiklar:
arastirmada Ogrencilerin tarih kaynaklarina ilgisinin artti$i ve kaynaklar1 etkin
kullandiklari, tarih bilgisine iliskin ilerleme kaydettikleri sonucuna ulagmistir. Kanit temelli
ogrenme yaklasimina gore diizenlenmis oyuna yonelik etkinliklerde, 6grencilerin orijinal
belgelere kars1 olumlu tepki verdikleri, etkinlige karsi ilgi ve motivasyonlarmin arttig1 ayni
zamanda donemin olaylarini ifade ederken kamita dayali ¢ikarimlar yaptiklar:
gozlemlenmistir. Nitekim kanit temelli 6grenme yaklasimina yonelik yapilan ¢alismalar
kanitlarla 6gretimde, 6grencilerin sorgulama, elestirel diisiinme ve yorumlama becerilerini

kullanmanin yani sira tarihe merakin arttigini, birer kiiciik tarih¢i gibi davrandiklarimi
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ortaya koymustur (Ding, 2012, s. 81; Hendry, 2007, ss. 118-120; Kabapinar, 2019, ss. 29-36;
Kabapinar ve Yabansu, 2019, ss. 126-128; Robyns, 2001, ss. 383-384; Yakel ve Torres, 2003, s.
69).

Calismada ogrenciler Kibris'in fethi ve Lala Mustafa Pasa’min azli konusunda II.
Selim’in Sokullu’nun aksine karar aldigini, yaygin gortisiin aksine II. Selim’in gerektiginde
padisahlik yetkisini kullanabildigini fark etmis, tarihi yeni ve farkli bir bakis acisiyla ele
almislardir. Bu sonuca benzer sekilde Harman, Riney-Kehrberg ve Westburg (1999, s. 528)
tiyatro araciligiyla 6grencilerin tarihi an1 yeni sekillerde diistinme firsati elde ettigini ortaya
koymuslardir. Benzer sekilde Karabag (2015, s. 15)'m okuyucu tiyatroyu ele aldig
calismasinda, tiyatronun ge¢mise ve tarihe karst yeni ve anlamh bir bakis agisi
kazandirdigimi belirtmistir.

Kisida, Goodvin ve Bowen (2020, s. 8) tarafindan yapilmuis tiyatroyla tarih 6gretimini
amagclayan arastirmada ise ogrencilerin tarihe ilgilerinin ve tarihsel empati becerilerinin
ayn1 zamanda tarihsel igerige yonelik bilgilerinin arttig1 tespit edilmistir. Bu calismada da
benzer sekilde oOgrencilerin c¢alisma yapraklarindaki orijinal metinlerle yonlendirme
olmadan uzun siire ilgilendikleri, donemin kisi ve olaylarin1 anladiklar1 yansitan baglama
uygun ifadelerde bulunduklari, doneme ait tarihi sahsiyetler, olaylar ve mekanlara yonelik

bilgilerinin arttig1 gozlemlenmistir.

Elizabeth Donemini tiyatro ile 6gretmeyi amaglayan Weber (2005, ss. 114-116) ise
literatiirdeki diger calismalarin ortaya koydugu sonuclarla birlikte 6grencilerin degisim ve
siireklilik algisinda tiyatronun faydasim ortaya koymustur. Ogrencilerin, tiyatroda yer alan
kisiler, olaylar ve mekanlar1 kapsayan tarihi donemi anlamaya ¢alistigini ifade ederek bu
anlamlandirma siirecinde ge¢mis ve bugiin karsilastirmas: yaptiklarini, degisim ve
sureklilige dair farkindalik olusturduklarini ortaya koymustur. Bu calismada da
ogrencilerin etkinlikte yer alan “Neden?” sorularina ge¢mis ve giiniimiiz karsilagtirmasi
yaparak, degisim ve siirekliligi goz ard1 etmeden, donemin sartlar1 dogrultusunda olaylar
acikladiklar: gortilmiistiir. Nitekim tarihsel empatiye dontik ipuglar: veren 6grencilerin
donemin sartlarina uygun aciklama yapabilmesi i¢in bugilin ve ge¢mis ayrimini fark
etmeleri, degisim ve stirekliligi algilamalar1 gerekmektedir.

Greene, Erickson, Watson ve Beck (2018, ss. 251-253) okul gezisi gercevesinde
tiyatroyu sahnede seyreden 6grenciler ile ayn1 konuda film izleyen 6grencilerin gelisimini
ele aldiklar1 arastirmada, tiyatro seyreden 6grencilerin film izleyen 6grencilere gore konuya
dair bilgi edinme ve kelime dagarciginda daha 6nemli bir gelisme kaydettigi sonucuna
ulagsmustir. Bu noktada 6gretim materyali olarak tiyatronun, filmlere kiyasla daha fazla
egitsel fayda saglamasi, Hafiza-i Saltanat oyununun tarih derslerinde 6gretim materyali
olarak kullanilmasinin 6nemini vurgulamaktadir. Ancak her ne kadar tiyatro oyunu olsa da
oyunun video kaydinin kullanilmasi, filmlerle arasindaki ¢izginin incelmesi anlamina
gelmektedir. Bu da Hafiza-i Saltanat oyununun video kaydmin seyredilmesinin
saglayabileceginden daha az egitsel avantaja sahip oldugunu gostermektedir.
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Benzer sekilde Brooman ve Culpin (2002) tiyatronun videosunu izlemekle oyunun
mekaninda seyredilmesinin etkilerini karsilastirmis, Greene ve digerlerinin (2018)
sonuglarina paralel sonuglar elde etmistir. Brooman ve Culpin (2002, ss. 55-56) ¢alismasinda,
video kaydinin basinin ve sonunun ayniliginin, her gosterimde farklilasan anlik tiyatro
seyrinin bilinmezligine gore 6grencide daha az merak uyandirdigini; video kaydinin aksine
miidahale edilemez olusuyla anlik tiyatro seyrinin daha fazla yogunlasma gerektirdigini
belirtmistir. Anlik tiyatro seyrinde, 6grencinin kendi bakis acisiyla, video kaydinda ise
yonetmenin bakis agisiyla gordiigiinii, kendi deneyiminin katilimi etkiledigini, daha fazla
yogunlasma ve uyaricinin dgrenmeyi olumlu etkileyecegini ifade etmistir. Onemli bir
kargilastirma yapan Brooman ve Culpin, ka¢ Ogretmenin bu sorumlulugu almak
isteyecegini, prosediir asamalarina vakit ayiracagini, kag eserin kazanimlara uygun olup bu
zahmete degecegini irdelemis, fakat yalnizca anlik video seyrinin avantajlarini agiklamakla
yetinmis ve bu engellere ¢6ziim Onerisi getirmemistir. Brooman ve Culpin’in
karsilastirmasinin sonuglarinda hem fikir olunmakla birlikte tiyatronun video kaydindan
seyredilmesi tam da bu engeller i¢in ¢oziim sunmaktadir. Ulagilabilirligi kolaylastirmasi,
zaman tasarrufu ve ekonomiklik saglamasmin yamn sira 6grenciler i¢in giivenli olusuyla
video kaydindan seyir, 6gretim materyali olarak daha fazla 6gretmenin kullanma ihtimalini
artirmakta, tiyatronun degisen kosullara ragmen egitimde sagladig1 avantajlardan
faydalanilmasini yayginlastirmaktadir. Nitekim pandemi siireci “ulasilabilirligin 6nemini”

tiim diinya i¢in hatirlatmistir.

Arsiv kaynaklarma bagl kalinarak yazilmis olan ve 1566-1570 yillar1 arasi II. Selim
Donemi'nin tarihi olaylarmmi konu edinen Hafiza-i Saltanat oyununun genel itibariyle
tarihsel gercgeklige uygun oldugu sonucuna ulasilmistir. Oyunda estetik kaygilarin
yansimastyla kurgu olay ve kisilere de yer verilmis, bu durum oyunun tiyatroya has estetik
yapisini korumastyla birlikte tarihsel canlandirma ve dramadan farkin1 korumasina olanak
saglamigstir. Diger taraftan tiyatronun yazim kurallar1 ve kurguyu anlagilir kilma gerekliligi
nedeniyle tarihsel gerceklikten uzaklagsmalar olmasimin oyunla ve etkinliklerle
iliskilendirilen kazanimlarin 6grenilmesinde engel teskil etmeyecegi, kanit temelli yaklagim
ve Ogretmen rehberligiyle c¢ozlimlenebilecegi degerlendirilmektedir. Oyuna yoOnelik
hazirlanan etkinlikler ise 6grencilerin yalnizca seyretmesi degil oyunla etkilesime girerek
siirecin bir pargas: olmalarini saglamis, oyunu ve amaglarini, oyunda ele alinan dénemin
tarihi olaylarim1 ve sahsiyetlerini zihinlerinde canlandirmalarini ve tarihsel baglam
kavramalarini  kolaylastirmistir. Divan-1 Hiimayun basta olmak tizere karar
mekanizmalarini, saray teskilatim ve protokollerini, tarihi olaylarmn birbiri ile olan
baglantisini, donem itibariyle devletin giiciinii ve devsirme sisteminin sonuglarini
ogrencilerin dogrudan tanimasma ve farkindalik olusturmasma olanak sagladig:

degerlendirilmektedir.

Gegmiste kalan ve bir baskas: tarafindan aktarilan tarih anlayisini yikabilen kanit
temelli 6grenme, Ogrencilere tarihi bugiline tasima ve tarihle dogrudan iletisim kurma
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imkani tanimaktadir. Ogrencilerin icinde yer aldig1 bu eylem hali aktif katilimi ve deneyimi
beraberinde getirirken anlamli 6grenmeler gerceklestirmesini miimkiin kilmaktadir. Kanit
niteligi tasiyan birincil kaynaklar ve oOzellikle arsiv belgeleri ise Ogrenmenin
gerceklesmesine hizmet eden somut pargalardir. @grenciler bu somut parcalarla
karsilastikca c¢oklu bakis agist kazanirken ayni zamanda onlari kullanarak elestirel
diistinme, analiz etme, sorgulama, ¢ikarimda bulunma ve yorumlama becerilerini
geli§tirmektedir Diger taraftan tiyatronun tarihi bugﬁn de yasatma ve herkes igin
sahsiyetleri ve mekanlar1 somutlastirmasina, tarihte kendinden parcalar bulmasma ve
empati kurmasina olanak saglamaktadir. Devlet Arsivleri Bagkanligi kanit temelli 6grenme
ve tarihi tiyatrolar1 bir araya getirerek bu anlamda tarih 6gretimi igin giiglii ve 6zgiin bir
alternatif tiretmistir. Arsiv belgelerine bagh olusturulan tiyatro oyunu, “ge¢miste kalan
tarihi” simdiye tasirken “kurgu ve gerceklik dengesini” de korumay1 basarmustr.

Kanit niteligi tasiyan kaynaklarin muhafazasi ve ulasilabilirliginden sorumlu
arsivlerin egitsel roliinii 6n plana ¢ikaran faaliyet ve is birlikleri diinyada her gecen giin
artarken Devlet Arsivleri Bagkanli$i'min hazirladig tiyatro oyunu ve etkinlikler bu is birligi
ve faaliyetlere yonelik onemli bir 6rnek teskil etmektedir. Bu durum oyunun 6nemini bir
kez daha o6n plana c¢lkarmakta aymi zamanda bu tiir ¢alismalara duyulan ihtiyac
vurgulamaktadir. Tarih 6gretimi icin ilk ve tek olan oyun ve etkinlik 6rneginden yola
cikarak farkli oyun ve etkinlikler gelistirilmeli, argivlerin tarih 6gretimine destek olmasini
saglayacak is birlikleri artirllmalidir. Devlet Arsivleri Bagkanlhiginin kanit temelli 6grenme
anlaminda tarih derslerine yonelik daha fazla 6gretim materyali (tiyatro, etkinlik, calisma
yapragl vb.) sunmasi ve bu amagcla tarih Ogretmenlerine yonelik c¢esitli calismalar
yapmasinin tarih 6gretimine biiyiik katki saglayacagi degerlendirilmektedir.

Katki Orami Beyana: Birinci yazar %40, ikinci yazar %30, ticiincii yazar %30 katki saglamistir.
Destek ve Tesekkiir Beyani: Bu arastirmay: desteklemek icin dis fon kullanilmamistr.

Cikar Catismasi Beyani: Yazarlar ¢ikar catismas: olmadigini beyan eder.

§ ﬁlsmmr EDUCATION 330

JOUR



Cemile ACIL, S. Giilin KARABAG & Muhammet Ahmet TOKDEMIR
Kaynakca

Aqil, C. & Karabag, S. G. (2023). Egitimde tiyatro ve tarih 6gretiminde tiyatronun yeri. N. Hayta,
B. Ata, H. Koksal, T. Belenli, S. Yakar (Ed.), Tarih egitiminde bir ekol: Prof. Dr. Mustafa
Safran’a Armagan, (ss. 171-196). Berikan Yaymevi.

Ada, U. (2019). Egitimde tiyatro ve Edward Bond'un Big Brum oyunlarimin egitimde tiyatro agisindan
incelenmesi [Doktora tezi, Atatiirk Universitesi]. YOK Tez Merkezi.

Adigiizel, O. (2015). Egitimde yaratici drama. Pegem Akademi.

Afyoncu, E. (1994). Defter Emini. TDV Islim Ansiklopedisi (9. Cilt, ss. 91-93). ISAM.
https://islamansiklopedisi.org.tr/defter-emini

Afyoncu, E. (2009). Sokullu Mehmed Pasa. TDV Isldm Ansiklopedisi (37. Cilt, ss. 354-357). ISAM.
https://islamansiklopedisi.org.tr/sokullu-mehmed-pasa

Afyoncu, E. (2014). Osmanli devlet teskildtinda Defterhdne-i Amire (XVI-XVIIL Yiizyillar). Tiirk
Tarih Kurumu Yayinlar.

Akca Berk, N. (2012a). Tarihsel canlandirmanin tanimi, smiflandirma ¢abasi, tarih egitimi ile
olan iligkisi. Turkish Studies, 7(3), 75-95.

Akca Berk, N. (2012b). Ortadgretim 11. Sumf T.C. Inkildp tarihi ve Atatiirkciiliik dersinde tarihsel
canlandirma uygqulamasi: Bir eylem arastirmas: [Doktora tezi, Gazi Universitesi]. YOK Tez
Merkezi.

Akdag, A. (2024). Manastirli Celal’in sairndme tarzindaki bir gazeli. Trakya Universitesi Edebiyat
Fakiiltesi Dergisi, 14(27), 331-357.

Akdag, M. (1995). Tiirk halkinin dirlik ve diizenlik kavgast Celali Isyanlart. Cem Yaymevi.

Akim, P. (2013). II. Selim donemi elci kabulleri [Yiiksek lisans tezi, Istanbul Universitesi]. YOK
Tez Merkezi.

Aksoyak, I. H. (2005). Manastirli Celal’in satrang terimleri ile yazdig1 gazeli. TUBAR, 17, 7-16.
Aktas, S. (2022). Anlatma esasina bagli edebi metinlerin tahlili. Teori ve uygulama. Bilge Kiiltiir Sanat.

Apaydin, E. (2018). A. Turan Oflazoglu’nun Osmanl: tarihine iliskin tiyatrolar: ve bu tiyatrolarin
tarihi gerceklikle iliskisi [Yiiksek lisans tezi, Usak Universitesi]. YOK Tez Merkezi.

Arbel, B. (1992). Niir Banii (C. 1530-1583): A Venetian Sultana. Turcica, 24, 241-259.

Arslan Soziidogru, H. (2016). Miineccimbas: Tarihi'nde II. Selim donemi. Tarih Okulu Dergisi,
9(27), 131-169.

Baltacioglu, 1.H. (2006). Tiyatro nedir? (A. Alpoge, Y. Ogiit, & A. Baltacioglu, Haz.) (1. Basim).
Mitos Boyut.

Baskanlik Osmanli Arsivi, (BOA). Miihimme defteri, No: 7 (A. DVNS. MHM. D. 7/233).
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827442
&Hash=BA1278CCAB7784FF76DDD3B0D629F0BB4176054D6EADC54D9FCDF(043688E
DFA3&A=2&Mi=0

‘;\:}"\: ﬁlsmmr EDUCATION 331

JOUR


https://islamansiklopedisi.org.tr/defter-emini
https://islamansiklopedisi.org.tr/sokullu-mehmed-pasa
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827442&Hash=BA1278CCAB7784FF76DDD3B0D629F0BB4176054D6EADC54D9FCDF043688EDFA3&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827442&Hash=BA1278CCAB7784FF76DDD3B0D629F0BB4176054D6EADC54D9FCDF043688EDFA3&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827442&Hash=BA1278CCAB7784FF76DDD3B0D629F0BB4176054D6EADC54D9FCDF043688EDFA3&A=2&Mi=0

Hafiza-i Saltanat tiyatro oyunu ve etkinliklerinin tarih 6gretimi agisindan degerlendirilmesi

Bagkanlik Osmanli Arsivi, (BOA). Miihimme defteri, No: 7 (ADVNS. MHM. D. 7/584).
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827795
&Hash=680A09BE71B2705B60D9E3ACBA5B10DE10648DB7A9D4EA7BE7 AB5DFE25DB7
7766& A=2&Mi=0

Baskanlik Osmanli Arsivi, (BOA). Miihimme defteri, No: 7 (A. DVNS. MHM. D. 7/611).
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827822
&Hash=E08744DC2CFA83BC53F233F0776 A238BA041C328EED2EBBEADD46F078E25C
648& A=2&Mi=0

Bagkanlik Osmanli Arsivi, (BOA). Miihimme defteri, No: 7 (A. DVNS. MHM. D. 7/721).
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827932
&Hash=EEB4266CB82459F691431E8AC8B0731BFEA72D7B6BIE72FFE1B33E7687CA5B5
1&A=2&Mi=0

Bagkanlik Osmanli Arsivi, (BOA). Miihimme defteri, No: 7 (A. DVNS. MHM. D. 7/1454).
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20828665
&Hash=A461FE7FB32180D6397D2CB97561D31DC95180770AF3B2A8EB1C19B67E17E5
Al&A=2&Mi=0

Baskanlik Osmanlhi Arsivi, (BOA). Miihimme defteri, No: 7 (A. DVNS. MHM. D. 7/1913).
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20829124
&Hash=08DD77F080E924C91E67A52F83249 A9EA80644C0080B1B6296B68B2A7C55D6E
7&A=2&Mi=0

Brooman, J., & Culpin, C. (2002). School history scene: The unique contribution of theatre to
history teaching. Teaching History, (108), 55-59.

Buttanri, M. (2009). Yeni Tiirk edebiyati-tarih iligkisi baglaminda Tiirk tiyatro eserlerinde Geng
Osman vak’as1. Turkish Studies, 4(1), 1765-1806.

Cakar, 1. E. (2018). Sultan II. Selim. M. Seker (Ed.) Islam tarihi ve medeniyeti 12, Osmanli siyasi tarihi
I, (ss. 427-466). Siyer Yayinlari.

Cook, S. A. (1997). Connecting archives and the classroom, Archivaria. 44, 102-117.

Cencen, N. & Simsek, A. (2015). Usta tarihgilerin bakis agis1 ile “Dirilis Dizisi”. International
Journal of Human Sciences, 12(2), 1377-1396.

Cetigli, 1. (2014). Metin tahlillerine giris 2. Hikdye-roman-tiyatro. Akcag Yaymnevi.

Cavusoglu, M. (1991). Baki, TDV Islim Ansiklopedisi (4. Cilt, ss. 537-540). ISAM.
https://islamansiklopedisi.org.tr/Baki--sair

Ding, E. (2012). Tarih 6gretiminde yazili kaynaklarin kullanimi. I. H. Demircioglu ve 1. Turan
(Ed.) Tarih oOgretiminde 6gretim teknolojileri ve materyal tasarimi, (ss. 75-116), Pegem
Akademi.

Devlet Arsivleri Bagkanligi, (2021). Tarih Ogretiminde bir tiyatro oyununun kullanilmasi
Hafiza-i Saltanat. https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx

Dogan, Y. (2007). Sosyal bilgiler 6gretiminde tarihsel yazili kanitlarin kullanimi [Doktora tezi, Gazi
Universitesi]. YOK Tez Merkezi.

% TURKISH 330
\b,\—' HL%TAPRY EDUCATION


https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827795&Hash=680A09BE71B2705B60D9E3ACBA5B10DE10648DB7A9D4EA7BE7AB5DF25DB77766&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827795&Hash=680A09BE71B2705B60D9E3ACBA5B10DE10648DB7A9D4EA7BE7AB5DF25DB77766&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827795&Hash=680A09BE71B2705B60D9E3ACBA5B10DE10648DB7A9D4EA7BE7AB5DF25DB77766&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827822&Hash=E08744DC2CFA83BC53F233F0776A238BA041C328EED2EBBEADD46F078E25C648&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827822&Hash=E08744DC2CFA83BC53F233F0776A238BA041C328EED2EBBEADD46F078E25C648&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827822&Hash=E08744DC2CFA83BC53F233F0776A238BA041C328EED2EBBEADD46F078E25C648&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827932&Hash=EEB4266CB82459F691431E8AC8B0731BFEA72D7B6B9E72FFE1B33E7687CA5B51&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827932&Hash=EEB4266CB82459F691431E8AC8B0731BFEA72D7B6B9E72FFE1B33E7687CA5B51&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20827932&Hash=EEB4266CB82459F691431E8AC8B0731BFEA72D7B6B9E72FFE1B33E7687CA5B51&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20828665&Hash=A461FE7FB32180D6397D2CB97561D31DC95180770AF3B2A8EB1C19B67E17E5A1&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20828665&Hash=A461FE7FB32180D6397D2CB97561D31DC95180770AF3B2A8EB1C19B67E17E5A1&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20828665&Hash=A461FE7FB32180D6397D2CB97561D31DC95180770AF3B2A8EB1C19B67E17E5A1&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20829124&Hash=08DD77F080E924C91E67A52F83249A9EA80644C0080B1B6296B68B2A7C55D6E7&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20829124&Hash=08DD77F080E924C91E67A52F83249A9EA80644C0080B1B6296B68B2A7C55D6E7&A=2&Mi=0
https://katalog.devletarsivleri.gov.tr/Sayfalar/eSatis/BelgeGoster.aspx?ItemId=20829124&Hash=08DD77F080E924C91E67A52F83249A9EA80644C0080B1B6296B68B2A7C55D6E7&A=2&Mi=0
https://islamansiklopedisi.org.tr/baki--sair
https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx

Cemile ACIL, S. Giilin KARABAG & Muhammet Ahmet TOKDEMIR

Donuk, S. (2017). Hadd'iku’l-Hakd'ik fi Tekmileti’s-Sakd'ik, Nev‘Izdde Atayi’'nin Sakd’ik Zeyli. C: 1.
Tiirkiye Yazma Eserler Kurumu Baskanhigi. http://ekitap.yek.gov.tr/urun/hadaiku-I-
hakaik-fi-tekmileti-s-saka%E2%80%99ik--takim-2-cilt- 620.aspx

Emecen, F. (2009). Selim I, TDV Islim Ansiklopedisi (36. Cilt, ss. 414-418). ISAM.
https://islamansiklopedisi.org.tr/selim-ii

Ersoy, N. (2021). Hafiza-i Saltanat tiyatro oyunu. Devlet Arsivleri Bagkanlig.
https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx

Greene, ]J. P., Erickson, H. H.,, Watson, A. R, & Beck, M. L. (2018). The play’s the thing:
Experimentally examining the social and cognitive effects of school field trips to live
theater performances. Educational Researcher, 47(4), 246-254.

Hendry, ] (2011). Primary sources in K-12 education: Opportunities for archives, The American
Archivist, 170, 114-129.

Gilines, M. (2013). Manastirl: Celal Bey Divin: (Inceleme-Metin). [Yiiksek lisans tezi, Cumbhuriyet
Universitesi] YOK Tez Merkezi.

Glivenbas, M. (2013). Tarih oOgretiminde arsiv belgeleriyle hazirlanan internet destekli ogretim
materyaline iliskin 6gretmen goriisleri [Yiiksek lisans tezi, Gazi Universitesi] YOK Tez
Merkezi.

Harmon, S. D., Riney-Kehrberg, P. & Westbury, S. (1999). Readers' theatre as a history teaching
tool. The History Teacher, 32(4), 525-545.

Hendry, ] (2011). Primary sources in K-12 education: Opportunities for archives, The American
Archivist, 170, 114-129.

Hooper-Greenhill, E. (2007). Museums and education: Purpose, pedagpgy, performance. Routledge.
Istanbul Kadu Sicilleri, (t.y.). ISAM. https://www kadisicilleri.org/

Inalcik, H. (2009). Halil Inalcik secme eserleri II, Devlet-i Aliyye Osmanli Imparatorlugu iizerine
arastirmalar 1. Klasik donem (1302-1606): Siyasal, kurumsal ve ekonomik gelisim. Tiirkiye Is
Bankas: Kiiltiir Yayinlari.

Inbasi, M., Giilsoy, E. & Giines Yagci, Z., (2012). Gliglii sultanlar donemi. T. Giindiiz (Ed.)
Osmanl: tarihi el kitabi (ss. 61-278). Grafiker Yaynlari.

Jackson, T. 1980. Learning through theatre: Essays and casebooks on theatre in education. Manchester
University Press.

Kabapinar, Y. (2019). Kamt temelli 6grenme; tanim, kapsam, yaklasimlar. Y. Kabapinar (Ed.),
Kimlik belirleyen derslerde kanit temelli 63renme, (ss. 29-56). Pegem Akademi.

Kabapmar, Y. & Yabansu, Y. (2019). Kanit temelli 6grenme perspektifinden miibadeleye bir
bakis: “Kiiciik tarihgiler” olarak ortaokul 6grencileri. Y. Kabapinar (Ed.), Kimlik Belirleyen
Derslerde Kanit Temelli Ogrenme, (ss. 29-56). Pegem Akademi.

Kacar, M. (2020). Mihrimah Sultan, TDV Islam Ansiklopedisi (30. Cilt, ss. 39-40) ISAM.
https://islamansiklopedisi.org.tr/mihrimah-sultan

Kanat, C. (2017). Tarihin medya ile imtihani. Tarih medya ve kurgu. Yeditepe Yayinevi.

‘;\:}"\: ﬁlsmmr EDUCATION 333

JOUR


http://ekitap.yek.gov.tr/urun/hadaiku-l-hakaik-fi-tekmileti-s-saka%E2%80%99ik--takim-2-cilt-_620.aspx
http://ekitap.yek.gov.tr/urun/hadaiku-l-hakaik-fi-tekmileti-s-saka%E2%80%99ik--takim-2-cilt-_620.aspx
https://islamansiklopedisi.org.tr/selim-ii
https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx
https://www.kadisicilleri.org/
https://islamansiklopedisi.org.tr/mihrimah-sultan

Hafiza-i Saltanat tiyatro oyunu ve etkinliklerinin tarih 6gretimi acisindan deerlendirilmesi

Kaplan, H. (2021). Baki-iktidar miinasebeti ve bu miinasebete ¢ok yonlii bir bakis. M. Esat
Harmanci (Ed.) Es-seyf ve’l-kalem: Siir ve kiiltiirel iktidar, (ss. 47-96). Tksad Yaymevi.

Karabag, S. G. (2003). Ogretilebilir ve bilissel bir beceri olarak tarihi empati [Doktora tezi, Gazi
Universitesi]. YOK Tez Merkezi.

Karabag, S. G. (2015). Secondary school students” opinions about readers’ theatre. European
Journal of Educational Research, 4(1), 14-21. https://doi.org/10.12973/eu-jer.4.1.14

Karabag, S. G. & Giivenbas, M. (7-8 Nisan 2017). Internet destekli tarih &gretiminde arsiv
belgelerinin kullanimi ve 6nemi: Tiirk arsivleri igin bir ¢alisma Ornegi. Diplomasi ve Dis
Politika Arastirmalarinda Arsivlerin Rolii Uluslararas: Sempozyumu, Ankara, Tiirkiye.

Kaya, R. (2007). Tarihin hayat bulma alani tiyatro. Kazim Karabekir Egitim Fakiiltesi Dergisi, 15,
238-252.

Kaya, R.,, & Giinal, H. (2015). Tarih 6gretmenlerinin Muhtesem Yiizyil dizisi 6zelinde tarih
konulu film ve dizilerin 6gretimde kullanimina yonelik goriisleri. Turkish History
Education Journal, 4(1), 1-48.

Kaymakaei, S. (2012). Tarih 6gretiminde calisma yapraklar: ve kullanima. I H. Demircioglu ve I
Turan (Ed.) Tarih 6gretiminde dgretim teknolojileri ve materyal tasarimi, (ss. 183-206). Pegem
Akademi.

Kisida, B., Goodwin, L., & Bowen, D. H. (2020). Teaching history through theater: The effects of
arts integration on students” knowledge and attitudes. AERA Open, 6(1), 1-11.
https://doi.org/10.1177/2332858420902712

Koc Keskin, N. (2010). Mastik, Asik ve Rakip arasindaki hiyerarsik iligkiler. Turkish Studies, 5(3),
400-420.

Komiir, E., ve Komiir, 1. A. (2016). Harriet Finlay-Johnson'in oyunla tarih 6gretimi yontemine
yonelik bir uygulama ornegi. Arastirma ve Deneyim Dergisi, 1(1), 71-76.

Kiitiikoglu, M. S. (1994). Defterdar. TDV Islim Ansiklopedisi (9. Cilt, ss. 94-96). ISAM.
https://islamansiklopedisi.org.tr/defterdar

Milli Egitim Bakanlig1, (2018). Ortadgretim Tarih Dersi (9, 10 ve 11. Sumflar) Ogretim Program.
Talim Terbiye Kurulu Baskanlig:.

Milli Egitim Bakanligy, (2023). Ortadgretim 10. Sinif Tarih Ders Kitabi. Milli Egitim Bakanligi.

Milli Egitim Bakanlig1, (2024). Ortadgretim Tarih Dersi (9, 10 ve 11. Sumflar) Ogretim Program.
Talim Terbiye Kurulu Baskanlig:.

Nutku, H. (2009). Giintimtiizde belgesel tiyatro anlayisinin énemi. Tiyatro Arastirmalar: Dergisi,
27(1), 181-188.

Nutku, O. (2001). Dram sanati. Tiyatroya giris. Kabalci Yayinevi.
Oflazoglu, T. (1994). III. Selim kili¢ ve ney. T.C. Kiiltiir Bakanhg;.

Ortayli, 1. (1976). Tiyatroda tarihi oyunlar iizerinde siyasal bir analiz denemesi. Tiyatro
Arastirmalar1 Dergisi, 7(7), 217-232.

Osborne, K. (1986-87). Archives in the classroom, Archivaria, 23, 16-40.
https://archivaria.ca/index.php/archivaria/article/view/11364

§ ﬁlsmmr EDUCATION 334

JOUR


https://doi.org/10.12973/eu-jer.4.1.14
https://doi.org/10.1177/2332858420902712
https://islamansiklopedisi.org.tr/defterdar
https://archivaria.ca/index.php/archivaria/article/view/11364

Cemile ACIL, S. Giilin KARABAG & Muhammet Ahmet TOKDEMIR

Ozcan Demir, N. (2011). Osmanli Devleti'nde harem kurumu. Istanbul Journal of Sociological
Studies, (28), 7, 7-87.

Pera  Museum (2012, 12 Aralik).  Mihrimah  Sultan. Pera  Miizesi.
https://www.peramuzesi.org.tr/blog/mihrimah-sultan/1228

Rababa, R. M., Alzyout, H. A. & Jaradat, S. H. (2022). XVI. yiizy1l Divan sairi Bakinin poetikasi
(Elestirel edebiyat ¢alismasi). Resalat Al Mashriq Dergisi, 4(34), 3-35.

Redington, C. A. (1979). Theatre in education: An historical and analytical study [Doctoral thesis,
University of Glasgow] Database of Glasgow.

Redington, C. A. (1983). Can theatre teach? Pergamon Press.

Robyns, M. C. (2001). The archivist as educator: Integrating critical thinking skills into historical
research methods instruction. American Archivist, 64, 363-384.

Rockenbach, B. (2011). Archives, undergraduates, and inquiry-based learning: case studies from
Yale University Library. The American Archivist,174, 297-311.

Sezgin, B. (2014). Estetik deneyim ve dgrenme olanag agisindan oyun-drama-tiyatro iliskisi [Doktora
tezi, Ankara iiniversitesi] YOK Tez Merkezi.

Sahin, 1. (2007). Nur Banu Sultan, TDV Islam Ansiklopedisi. (33. Cilt, ss. 250-251). ISAM.
https://islamansiklopedisi.org.tr/nurbanu-sultan

Sener, S. (1982). Tiirk tiyatrosunda tarihsel oyunlar. Tiirk Dili, 34(363), 186-194.

Tokdemir, M. A. (2020). Ortadgretim ogrencilerinin Osmanli Arsivinde bulunan Hazine-i
Evrak daimi sergi alanina iliskin gortisleri. Turkish History Education Journal, 9(2), 549-
569. https://doi.org/10.17497/tuhed.731736

Turan, S. (1958). Lala Mustafa Pasa hakkinda notlar ve vesikalar. Belleten, 22(88), 551-594.

Uzuncarsili, 1. H. (1988a). Osmanli tarihi II. Istanbul’'un fethinden Kanuni Sultan Siileyman’in
oliimiine kadar. Ttirk Tarih Kurumu Yayinlari.

Uzuncarsil, I. H. (1988b). Osmanly tarihi I11. I1. Selim’in tahta ctkisindan 1699 Karlofca Andlasmasina
kadar. Turk Tarih Kurumu Yayinlari.

Vielva Diego, H. (2018). Ispanyol kaynaklarinda Osmanli imgesi (1580-1641). [Yiiksek lisans tezi,
[stanbul Universitesi] YOK Tez Merkezi.

Weber, J. (2005) Using theater to teach history in an english class: An experiment in arts
integration. Teaching Artist Journal, 3(2), 112-116.

Yakel, E. & Torres, D. A. (2003). AlL: Archival intelligence and user expertise. The American
Archivist 66(1), 51-78.

Yali, S. & Simsek, A. (2019). Tarih, tarihgi, tarihyazimi ve “kamit”: Teorik bir sorgulama. Y.
Kabapinar (edt.), Kimlik belirleyen derslerde kanit temelli 6grenme (2. Baski), (ss. 19-28).
Pegem Akademi.

Yesilbas Ozeng, Y. (2022). Egitim arastirmalarinda durum calismasi deseni nasil kullanilir?
Uluslararas1 Egitimde Nitel Arastirmalarda Miikemmellik Arayis1 Dergisi, 1(2), 57-67.

\;\:i:—\: ﬁlsmmr EDUCATION 335

JOUR


https://www.peramuzesi.org.tr/blog/mihrimah-sultan/1228
https://islamansiklopedisi.org.tr/nurbanu-sultan
https://doi.org/10.17497/tuhed.731736

Hafiza-i Saltanat tiyatro oyunu ve etkinliklerinin tarih 6gretimi acisindan deerlendirilmesi

Yildirim, A. & Simsek, H. (2008). Sosyal bilimlerde nitel arastirma yontemleri (6. Baski). Seckin
Yayincilik.

Yilmaz, C. (2017). Mimar Sinan’in suyu kesildi mi? Efsane ve gercek. Mimar Sinan ve Su, 90-103.

Yilmaz, F. (2004). Haword Gardner’in ¢oklu zekd kuram cercevesi iginde okul i¢i tiyatro ¢alismalarinin
egitime katkis1. [Yiiksek lisans tezi, Selcuk Universitesi] YOK Tez Merkezi.

Yilmaz, K. H. (26-28 Nisan 2017). Uziintiilerini siire déken bir sair ve onu siirle teselli eden padisah: II.
Selim ve Manastirli Celal. IV. Uluslararas1 Tiirk Diinyas: Arastirmalar1 Sempozyumu.
Nigde, Tiirkiye.

Yin, R. K. (1994). Case study research, desing and methods (2nd ed.). Sage Publigations.

§ ﬁlsmmr EDUCATION 336

JOUR



