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Harran Maarif Dergisi (HAMD) 9.cilt 2. sayis1 ile yayin hayatina devam etmektedir. Bu
sayimizda hakem goriisleri ¢ergevesinde yedi makaleye yer verilmistir. Bu saymmizda
caligmalarmi dergimizde degerlendiren yazarlara ve makaleleri titizlikle inceleyen hakemlere
tesekkiirlerimizi sunuyoruz. Egitim alaninda yiiksek ve 6zgiin ¢aligmalar gondermeleri igin
ilkemizdeki ve diinyadaki tiim egitimcilere ¢agrida bulunuyoruz.
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Uzaktan Egitim Déneminde Suriyeli Siginmaci Cocuklarin Yasadig:

Sorunlar: Sanliurfa Ornegi*

Farize Giines? Hakan GiilerceP

® Yiiksek Lisans Mezunu Sosyolog, Sanliurfa

b Do¢. Dr., Harran Universitesi, Sanlurfa

Ozet

2011 yilinda Suriye'de yasanan i¢ karisikliklar, milyonlarca insanin
yerinden edilmesine sebep olmustur. Insanlar, daha iyi yasam
kosullari arayisi iginde farkl iilke ve sehirlere yonelmislerdir. Tiirkiye,
bu kitlesel go¢ akimindan en fazla etkilenen iilkeler arasinda yer
almaktadir. Bu stiregte, Tiirkiye, ti¢ milyondan fazla yerinden edilmis
insana ev sahipligi yapmaktadir. Yasanan bu ani ve kitlesel go¢ birgok
alanda oldugu gibi, egitim alaminda da ¢nemli sorunlar1 beraberinde
getirmistir. Siginmaci niifusunun tigte birini egitim ¢agindaki cocuklar
oldugu dustinildiginde egitim hakkinin saglanmasmin kritik
onemde oldugu bir gergektir. Ancak, sigimmaci ¢ocuklarin bu haktan
faydalanmalarimin 6niinde ekonomik giigliikler, barmma sorunlari,
vb., bir¢ok engel bulunmaktadir. 2019 yilinda baslayan Covid-19
pandemisi bu sorunlari daha da artrmistir. Bu calisma, Suriyeli
siginmact ¢ocuklarn pandemi siirecinde uzaktan egitime geciste
yasadiklar1 zorluklari, uyum siireclerini ve egitimlerinin oniindeki
engelleri incelemeyi amaglamaktadir. Nitel arastrma yontemi
kullamilan bu calismada, siginmaci cocuklarla yar1 yapilandirilimis
derinlemesine goriismelerle veriler toplanmistir. Arastirma bulgulari,
pandemi doneminde uzaktan egitim siirecinde siginmaci cocuklarin
teknolojik imkan eksikligi, ekonomik zorluklar, barmma problemleri
ve dil engelleri ile miicadele ettiklerini gostermistir. Bu engeller
sonucunda 6grenme kaybi, derslerden geri kalma ve okul terk etme
durumlariyla karsilastiklar: ortaya ¢ikmustir.
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Challenges Faced by Displaced Syrian Children During the Distance
Education Period: The Case of Sanliurfa

Abstract

In 2011, the internal conflicts in Syria resulted in the displacement of millions of people. Seeking
better living conditions, people headed to various countries and cities. Among the countries most
affected by this mass migration is Tiirkiye. During this period, Tiirkiye hosts more than three
million displaced individuals. This sudden and massive migration brought significant problems
in many areas, including education. Considering that one-third of the displaced population
consists of children of school age, it is a critical necessity to ensure their right to education.
However, there are many obstacles preventing displaced children from benefiting from this
right, including economic difficulties, housing problems, and more. The Covid-19 pandemic,
which began in 2019, has exacerbated these issues. This study aims to examine the challenges,
adaptation processes, and barriers to education faced by Syrian children during the transition to
remote learning amid the pandemic. Using a qualitative research method, data was collected
through semi-structured in-depth interviews with displaced children. The research findings
indicate that, during the remote education process in the pandemic period, displaced children
struggled with a lack of technological resources, economic hardships, housing issues, and
language barriers. As a result of these obstacles, they experienced learning loss, falling behind in
classes, and dropping out of school.

Key Words: Forced migration, Covid-19 pandemic, distance education

Giris
Insanlar sosyal, ekonomik, dogal afetler gibi bircok nedenden dolay1
zorunlu veya goniillii olarak goc etmek zorunda kalmislardir (Adigtizel, 2019: 3).
Bircok sebeple ortaya ¢ikabilen gog, insanlar1 derinden etkilemektedir. Bu gocler
savas, ekonomi, psikososyal ve siyasal nedenlere baghh olarak ortaya
¢ikabilmektedir.

Tirkiye cografi konumu itibari ile gociin merkezinde olan ve siginmacilarin
hem yasamak icin hedef hem de baska {tilkelere gegmek icin kullandiklari transit
tilke olmas1 acisindan biiytik bir 5neme sahiptir (Tanrikulu, 2017: 128). Bu durum
Arap Bahari ile 2011 yilinda Suriye’de baslayan i¢ karisiklik ve siddet sonucunda
milyonlarca insanin iilkelerini ve evlerini terk etmek zorunda kalmalari ile daha
goruniir bir hal almistir.

Suriye’den Tiirkiye'ye yonelik kitlesel gogtin basladigi 2011 yilindan bu
yana Tiirkiye’de gecici koruma altinda bulunan Suriyeli ntifusu 2016 yilina kadar
her gecen giin artmistir. Ancak 2017’den sonra duraganlasmis ve 2023 yih ile
azalmaya baslamistir. Gog Idaresi Bagkanlig1 (2023) verilerine gore Agustos 2023
itibariyle Tiirkiye’de 3.303.034 gecici koruma kapsaminda Suriyeli sigimaci
bulunmaktadir. Bununla birlikte Tiirkiyenin yogun Suriyeli niifusunun ikamet
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ettigi ilk 10 ili arasinda 315.495 sayisiyla, istanbul ve Gaziantep illerinden sonra,
Sanlurfa tigtincti sirada yer almaktadir. Yine Tiirkiye genelinde gegici koruma
kapsaminda bulunan 18 yas alti Suriyeli siginmaci ntifusu 1.613.093 olarak
aciklanmaistir.

Turkiye’deki Suriyeli siginmacilar, barinma, konaklama ve beslenme gibi
temel ihtiyag sorunlarinin yani sira cocuklarin egitim hakkina erisimi gibi onemli
sorunlar ile de karsilasmaktadirlar (Turan ve Fansa, 2021: 13). Yasanan bu
sorunlara ek olarak 2020 yili mart ay: itibariyle ilan edilen Covid-19
pandemisinin beraberinde getirdigi zorluklar da eklenmistir. Pandemi stirecinde
tilkeler kendi baglamlarma 6zel onlemler almislardir. Bu onlemlerin ¢ogu
kisitlamalar seklinde gergeklesmistir. Tiirkiye'de ise yine bircok kisitlamanin
yaninda ilkogretim ve lise diizeyinde uzaktan egitime gecilmistir.

Egitim, cocuklarin en temel haklarindan birisi olmasinin yaninda zorunlu
gog ile Turkiye'ye gelmis olan siginmaci ¢ocuklarin onlar: misafir eden tilkelerin
kilttirlerine uyum saglamasi ve sosyal hayatlarina dahil olma stirecinde 6nemli
bir etkendir (Ertekin, 2019: 8). Egitim bir toplumda yasayan biitiin cocuklara
ayrim gozetmeksizin kapsayici bir sekilde ulastig1 zaman toplumlarin gelismislik
seviyesi artmaktadir. Bu baglamda Tiirkiye’de yasayan Suriyeli siginmaci
cocuklarin pandemi siireci uzaktan egitim doneminde yasadiklar1 sorunlar
incelenmeye deger bir gereklilik gostermektedir.

Pandemi siirecinde egitim ve 6gretim bicimlerinde yasanan degisimler
insanlarin egitime olan bakis acilarin1 6nemli derecede etkilemistir (Bozkurt ve
Sharma, 2020: 113). Dolayisiyla pandemi ile sadece yasam bicimleri degil aym
zamanda toplumlarin belirli kurumlara ve olgulara bakis agilar1 da degismistir.
Tiurkiye toplumu ilk zamanlarda belirli zorlukla karsilagsa da daha sonra bir
sekilde uzaktan egitim stirecine ayak uydurmustur. Ancak elbette bu durum
beraberinde cesitli alanlarda yeni zorluklar1 getirmistir.

COVID-19 pandemisi kosullarinda ve o¢zellikle karantina donemlerinde
yapilan etnografik gortismeler, geng miiltecilerin egitim katiliminin ciddi sekilde
etkilendigini ve dijjital egitim diizenlemelerinin mevcut dijital esitsizlik
sorunlarin1 daha da kéttilestirdigini gostermektedir (Fujii, vd., 2020). Covid-19
pandemisinin toplumun farkli kesimleri {izerinde bir¢ok olumsuz etkisi
olmustur. Siginmacilar toplumun kirilgan kesimleri olmalart nedeniyle
pandemiden farkli boyutlarda etkilenmistir. Ozellikle siginmaci gocuklar egitim
hayatlarinda yeni bir doneme giris yapmuslardir.

Tiurkiye'de egitim goren Suriyeli sigmmact gocuk oOgrenciler pandemi
nedeni ile ytiz ytize egitimden uzaktan egitime gecilen siirecte 6nemli Olctide
olumsuz etkilenmislerdir. Suriyeli siginmacilarin yasadiklar1 olumsuzluklar
pandemi doneminde mevcut egitim esitsizliklerini daha da derinlestirmistir.
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Ornegin Covid-19 pandemisi 6ncesinde sorunlarin daha cok ekonomik
yetersizlikler, dil ve iletisim sorunlar1 oldugu ¢ngoriiliirken pandemi ile bu
sorunlara egitim de eklenmistir. Bu donemde siginmaci cocuklarin ev ortamlarin
uzaktan egitime elverisli olmamasi, ev isleri ile ugrasma durumunda olmalar1 ve
aile ntfusunun kalabalik olmasi gibi bircok sorun c¢ocuklarin egitimde
yasadiklar1 sorunlar arasinda sayilabilir.

Bozkurt (2020) Covid-19 pandemisi doneminde gecilen uzaktan egitim
doneminde 1,6 milyon siginmaci ogrencinin egitiminin kesintiye ugradiginm
belirtilmektedir. Yine Altiparmak (2011) ve arkadaslarinin yapmis oldugu bir
baska arastirmada ogrenciler yasadiklari ekonomik sikintilar nedeni ile yeterli
teknolojik aletlere sahip olmadiklar1 icin derslerinden uzaklastiklar:
gortilmektedir. Bu olumsuzluklar ¢cocuklarin sosyal uyum ve 6grenmeye erisim
ve katilimini olumsuz etkilemektedir (Celik ve Kardas Isler, 2020: 785). Diger bir
calismada ise pandemi doneminde, siginmaci cocuklarin egitimlerinin ¢evrimigi
egitimin zorluklari, ekonomik problemler, aile ici rollerdeki degisiklikler ve
okula duyulan 6zlem gibi faktorler nedeniyle ciddi sekilde sekteye ugradig:
belirlenmistir. Bu durum, arag¢ eksikligi, internet erisimi ve diger maddi
sikintilardan kaynaklanmaktadir (Giilerce vd., 2022). Yine yapilan bir calismada
ekipman ve veri erisiminin olmamasi, alan ve gizlilik eksikligi ve ayrmtili
bilgilendirmelerin yetersizligi, esitsizlikleri kapatmak yerine genisleten
engellerden bazilar1 olarak ortaya cikmustir (Palaiologou ve Prekate, 2023).
Dolayisiyla siginmacilarin zaten yasamakta oldugu bircok zorluga yenileri
eklenmistir. Bu calismada bu zorluklarin neler oldugu betimlenecek ve bu
zorluklarin altinda yatan nedenler anlasilmaya ve yorumlanmaya galisilacaktir.

Yotem

Bu c¢alismada, Suriyeli siginmaci c¢ocuklarmm Covid-19 pandemisi
doneminde egitim hayatlarindaki degisimler, yasadiklar1 zorluklar ve
pandeminin siginmaci ¢ocuklarin gtindelik hayatlar1 tizerinde ortaya cikarttig:
yeni rollerini degerlendirmek amaci ile nitel arastirma yontemi kullanilmistir. Bu
nedenle calisma makro diizeyde anlama ve yorumlamay1 gerektirdiginden nitel
arastirma yontemi kullanilmistir.

Nitel arastirma yontemleri arastirmacilara derin ve ayrintili bilgiler
vermektedir. Nitel arastirma gortisme, gozlem ve dokiiman inceleme gibi veri
toplama tekniklerinin kullanildigi, olgu ve olaylarin kendi dogal ortamlar:
icerisinde gercekci ve biittinciil bir sekilde incelendigi arastirmalardir (Yildirim
ve Simsek, 2005, s. 39). Arastirmada veri toplama aract olarak yari-
yapilandirilmis gortisme teknigi kullamilmustir. Boylelikle konunun daha
derinlemesine anlasilmasi ve yorumlanabilmesi hedeflenmistir. Gortismecilerin
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Covid-19 pandemisi siirecinde uzaktan egitime devam eden sigmmac lise
ogrencilerinin uzaktan egitim siirecinde teknolojik egitim arac ve gereclerine
hangi diizeyde sahip olduklari, uzaktan egitim siirecinde yasadiklar: sorunlarin
neler oldugu ve siginmaci cocuklarin egitim ve giindelik hayat pratiklerini nasil
etkiledigi ortaya cikarilmaya calisilmistir.

Calismanin  evreni Sanlurfa’da yasayan sigmmact lise Ogrencisi
cocuklardir. Sanliurfa konumu itibari ile Suriye’ye smir komsusu olmas: gibi
bir¢ok 6zelliginden dolay1 Suriyelilerin hayatlarin1 devam ettirebilmek igin tercih
ettikleri sehirlerin basinda gelmektedir. Calismanin 6rneklemi ise amagl bir
sekilde secilmistir. Sanliurfa’nin Eyyiibiye ve Haliliye ilcelerinde gortismeler
yapilmustir. Bu iki ilgenin secilme nedenleri arasinda merkez ilce olmalar1 ve
buna bagh olarak daha fazla Suriyeli siginmaci yasamasindan
kaynaklanmaktadir. Arastirma verileri 2022 egitim-6gretim yili birinci
doneminde Sanlurfa'nin Haliliye ve Eyyiibiye ilcelerinde lise dtizeyinde
ogrenim goren 15 ile 17 yaslar1 arasinda 15 Suriyeli siginmaci érnekleminden
elde edilmistir.

Calismada etik kurallarima dikkat edilmistir. Veri toplama stirecinde ilk
olarak Harran Universitesi Sosyal Bilimler Etik Kurulu'ndan (08.02.2022 tarihli)
gerekli etik kurul onay1 alinmistir. Bu arastirmanin amac ve igerigi konusunda
okul miudirt, aileler ve goriisme yapilacak o6grenciler bilgilendirilmistir.
Arastirmada veriler 18 yas altindaki lise 6grencisi ¢ocuklardan toplandig: i¢in
hem velilerden hem de &grencilerden alinan onayin ardindan gortismeler
yapilmustir. Gortisme icin onay veren velilerden Veli Onay Forumu’'nun
imzalanmas: talep edilmistir. Onay veren velilerin cocuklarina ayrica arastirma
hakkinda bilgi verilerek Gontillu Katihlm Formu'nun dikkatlice okunarak
imzalamalar1 talep edilmistir. Imzalar tamamlandiktan sonra goriismeler
yapilmustir.

Gortismeler uzaktan egitim doneminin hemen sonrasinda gecilen ytiz yiize
egitim doneminde gergeklestirilmistir. Gortismelerin en uzunu bir buguk saat en
kisas1 ise yarim saat stirmiistiir. Gortismecilere bu arastirmanin temel sorusu
olan “pandemi siirecinde egitim hayatlarinda yasadiklar1 sorunlar1”
aktarabilmeleri i¢in arastirmacilar tarafindan hazirlanan 12 soru yoneltilmistir.
Gortismecilerden sorulara ictenlikle cevap vermeleri istenmistir. Yapilan
gorusmeler kayit altina alinmis ve daha sonra bu gortismeler bu ¢alismanin
arastirmacilar1 tarafindan titizlikle desifre edilmistir. Ardindan veriler temalara
ayrilarak betimsel icerik analizine tabi tutulmustur. Boylelikle konuyu
derinlemesine ele alarak siginmaci lise 6grencilerinin uzaktan egitim stirecinde
yasadiklar1 sorunlarin daha derinlemesine anlasilmasi ve yorumlanmasi
saglanmistir. Gortismecilerin ifadelerine yer verilirken ¢ocuklarin isimleri
kullanilmamistir. Kimliklerinin anlasilmamasi icin Ogrencilerin isimlerinin
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yerine harf ve sayilar verilmistir. Kiz 6grenciler, goriismecilerin ilk sekizini erkek
ogrenciler ise son yedisini olusturmaktadir. Goriismecilerin demografik bilgileri
hakkinda bilgi verilebilmesi icin sira numaralarinin basma goriismeci
kelimesinin bas harfi olan “G” harfi kullanilarak kodlanmistir. Bu bilgiler Tablo
1’de verilmistir.

Tablo 1. Katilimcilarin demografik bilgileri

Gortismeci Yas Cinsiyet Tice
Gl 16 Kiz Haliliye
G2 17 Kiz Haliliye
G3 16 Kiz Eyytibiye
G4 15 Kiz Haliliye
G5 16 Kiz Eyytibiye
G6 16 Kiz Eyytibiye
G7 17 Kiz Haliliye
G8 16 Kiz Eyytibiye
G9 16 Erkek Eyytibiye
G10 15 Erkek Haliliye
Gl1 17 Erkek Haliliye
G12 15 Erkek Haliliye
G13 16 Erkek Eyytibiye
Gl4 17 Erkek Haliliye
G15 16 Erkek Eyytibiye

Tablo 1, farkh yas gruplarindaki siginmaci 6grencilerin cinsiyet ve ilgelerine
gore dagiliminmi gostermektedir. Katihmcilarin yas dagilimi incelendiginde, 15
yasinda 3 kisi (1 kiz, 2 erkek), 16 yasinda 8 kisi (5 kiz, 3 erkek) ve 17 yasinda 4 kisi
(2 kiz, 2 erkek) bulunmaktadir. Cinsiyet dagilimina gore, katilimcilarin 8'i kiz, 7'si
erkektir. flce dagilimma bakildiginda ise, Haliliye ilcesinden 8 kisi (5 kiz, 3 erkek)
ve Eyytibiye ilcesinden 7 kisi (4 kiz, 3 erkek) katihm gostermistir. Genel olarak,
Haliliye ve Eyytibiye ilgelerindeki gortismeciler arasinda cinsiyet dagilimi dengeli
tutulmustur.

Bulgular

Calismanin bulgular kismi, ti¢ ana tema {izerinden detaylandirilmistir:
Uzaktan Egitim Donemi ve Sikintilari, Barinma ve Ekonomi ile ﬂgili Problemler, Dil
ile Hgﬂi Yasanan Sorunlar. Uzaktan Egitim Donemi ve Sikintilar1 bashg: altinda,
pandemi doéneminde 6grencilerin egitim stirecinde yasadiklar: zorluklar, teknolojik
yetersizlikler, internet erisimi sorunlari ve ev ortaminin ders calismaya uygun olup
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olmadig1 gibi konular incelenmistir. Barinma ve Ekonomi ile Hgili Problemler
temasi, katilimcilarin barinma kosullari, ailelerinin ekonomik durumu ve bu
durumun egitim siireclerine olan etkilerini ele almaktadir. Ogrencilerin kalabalik
evlerde yasamasi, sessiz ve uygun bir calisma ortaminin olmamas: gibi barinma ile
ilgili sorunlar, egitim performanslarmi olumsuz etkilemistir. Ayrica, ailelerin
ekonomik zorluklari, 6grencilerin egitim materyallerine ve teknolojik araclara
erisimini kisitlamistir. Dil ile Hgili Yasanan Sorunlar baslig1 ise, 6zellikle anadili
farkli olan 6grencilerin, egitim dilindeki zorluklar1 ve bunun egitim basarilarina
etkisini incelemektedir. Dil bariyerleri, 6grencilerin dersleri anlama ve 6grenme
stirecini zorlastirmus, bu da genel akademik basariy1 olumsuz yonde etkilemistir.
Bu ti¢ tema, 6grencilerin egitim hayatindaki farkli boyutlar1 kapsayarak, onlarin
yasadig1 sorunlar: derinlemesine analiz etmeyi amaglamaktadir.

Uzaktan Egitim Donemi ve Sikintilar:

Covid-19 pandemisi ¢ocuklarin sosyal ve egitim hayatlarii olumsuz
etkilemistir. Bu donemde gecilen online egitim ¢ocuklarin daha ¢nce alismis
olduklar1 egitim sisteminden farkli olmasi nedeni ile bircok sorunu da
beraberinde getirmistir. Egitim sistemine uyum cocuklar icin zorlu bir stireg
olmustur. Ozellikle uzaktan egitime gecis toplumda kirilgan gruplar igerisinde
bulunan Suriyeli siginmaci ¢ocuklar: derinden etkilemistir. Suriyeli siginmaci
cocuklarin ailelerinin yasadig1 ekonomik yetersizlikler bu dénemde ders arag ve
gereclerini karsilama konusunda sikintilar yasamalarina sebep olmustur. Bu
konuda bircok gortismeci ayni fikirde olup online egitimin verimsiz gectigini ve
derslere katilacak arag ve gereglerinin eksik oldugunu belirtmislerdir. Ogrenciler
uzaktan egitim doneminin egitim yasamlarini nasil etkiledigini soyle dile
getirmislerdir.

“Covid-19 pandemisi doneminde gecilen online dersler egitim hayatimizda bircok
degisiklige sebep oldu. Pandemi dncesi internet ile cok fazla isimiz yoktu. Bu donemle
birlikte internet, telefon, tablet ve bilgisayar kullanmak en onemli egitim araglarinin
basinda gelmektedir. Bizde yasadiimiz ekonomik sikintilar nedeni ile bu araglari
karsilamakta bircok sorun yasadik. Bu sebeple uzaktan egitim doneminde yapilan
bircok derse katilamadim” (G3 Kiz, 16)

“Uzaktan egitim ve yiiz yiize egitim birbirinden cok farkli. Tabletim, bilgisayarim
olmadigi icin derslerime telefon ile katilyyordum. Ama daha once bu sekilde bir ders
islemedigimiz icin bu donemde telefondan derslere katilmakta c¢ok fazla
zorlanyordum. Derslere katildi§im zamanda ise ses ve goriintii siirekli gidiyordu.
Bu durum dersleri anlamam zorlagtiriyordu. Bu sebeple online derslere ¢ok fazla
katilamiyordum.” (G9, Erkek, 16)
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Ogrenciler yasadiklar1 ekonomik sikintilardan dolay1 teknolojik arac ve
gereclere sahip olma konusunda sikintilar yasamaktadirlar. Teknolojik arag ve
gereclerin kullanimu ile ilgili yeterli derecede bilgi sahibi olmayan Suriyeli
siginmact ¢ocuklar uzaktan egitim igin gerekli imkanlara erisim konusunda
bir¢cok sorun yasamislardir (ingev, 2021, s. 23). Cocuklarin yasadiklar: bir bagka
sorun ise internet alt yapisinda yasanan yetersizliklerden kaynaklanmaktadir.
Ogrenciler derslere katildiklar1 zamanlarda ses ve goriintiintin siirekli
gitmesinden dolay1 dersleri anlamakta, arkadaslar1 ve 6gretmenleri ile dogru
iletisim kurmakta sorunlar yasamuslardir. Bu durum 6grencilerin derse
katilimini olumsuz yonde etkilemistir.

“Yiiz yiize egitim doneminde derslerimizi  okullarimizda  isliyorduk.
Ogretmenlerimizi ve arkadaglarimzi siirekli goriiyorduk. Dersler diginda da
arkadaslarimiz ve dgretimlerimiz ile vakit gegirebiliyorduk. Pandemi ile gecilen
uzaktan egitim doneminde derslerimizi evlerden islemeye basladik. Arkadaglarimiz
ve Ogretmelerimizden uzaklagmak zorunda kaldik. Bu durum birgok sorun
yasamamiza sebep oldu. Bu yiizden yiiz yiize egitim online egitimden daha giizel ve
verimliydi bizim i¢in” (G14, Erkek, 17)

Egitim sisteminin cok fazla degismesi derslerin online olarak islenmesi
cocuklarin sosyal uyum sorunlar1 yasamasina da sebep olmaktadir. Bu déonemin
cocuklar ve Ogretmenlerin hayatmna ani giris yapmast Ogrenciler ve
ogretmenlerin siirece uyum saglamasini zorlastirmistir. Ttim bunlarin yan sira
okulda olmanin eksikligi oOgrencileri olumsuz yonde etkilemistir. Citinkii
ogrenciler okullarindan ve 6gretmenlerinden uzaklastig1 icin araya bir mesafe
girdigini diistinerek dersleri anlayamadiklar: fikrine kapilmislardir. Bu durum
da 6grencilerin derslerindeki basar1 oranlarinin diismesine neden olmustur. Bir
calismada uzaktan egitim doneminde 6grencilerin 6gretmenleriyle yiiz yiize
iletisim kuramamalarindan ve bu nedenle iletisimin zayiflamasindan dolay1
olumsuz etkilendikleri ortaya ¢ikmistir (Metin, 2021). Bir baska gortismeci bu
konu hakkindaki gorislerini su sekilde dile getirmistir:

“Uzaktan egitim ve yiiz yiize egitim birbirinden cok farkli. Internetim, bilgisayarim
ve tabletim olmadigi icin derslere ¢ok fazla katilamiyordum. Benden kiiciik
kardeslerim var onlar da derslere giremiyor veya telefonla sira ile girmek zorunda
kaliyorduk. Covid-19 pandemisi doneminde gecilen uzaktan egitim donemi zor olan
egitim hayatimizi daha da zorlagtirdr.” (G11, Erkek, 17)

Gortismecilerin kardes say1 ortalamasi 6,2 ¢ikmustir. Bu durum goriisme
yapilan siginmaci cocuklarn derslere katiimlarimmi olumsuz etkilemistir.
Ogzellikle ¢ok kardese sahip olan siginmaci 6grenciler bu dénemde derslere
katilamamuis veya kardesleri ile sirayla katilmak zorunda kalmislardir.
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Barinma ve Ekonomi ile IIgili Problemler

Suriyeli siginmacilar gittikleri tilkelerde bir¢ok sikint1 yasamaktadirlar. Bu
sikintilarin basinda ekonomik sikintilar ve barinma sorunlar1 gelmektedir.
Sigimmacilar bu sorunu gidermek igin erkek, kadin ¢cocuk demeden kayit disi
islerde calismak zorunda kalmislardir. (Kaya, 2019: 74). Suriyeli siginmacilarin
bircogu kendi tilkelerinde yaptiklar islerin geldikleri iilkelerde yaptiklar: islere
benzemedigi goriilmektedir (Giinay, vd., 2022: 1715). Bu nedenle calistiklar:
islerin sosyal giivencesi olmadigl icin diisik maaslarla calismak zorunda
kalmislardir (Kaya, 2019: 74). Yasanan Covid-19 pandemisi biitiin toplumlarin
hayatlarmni idame ettirecekleri gelir kaynaklar1 ve gecimini temin etme
konusunda insanlarin endiseler yasamasina sebep olmustur. Bu siirecte getirilen
yasaklar bazi islerin tamamen aksamasina sebep olmustur (Gtilerce, Bozkurt ve
Cebeci, 2021: 27). Islerin bu denli aksamasi insanlarin gegimlerin, karsilama
konusunda farkli farkli sorunlar yasamasina sebep olmustur. Ozellikle Suriyeli
siginmacilarin yasadiklari i¢ savas sonrasi can-mal gitivenlikleri, egitim hayatlar:
ve ekonomik durumlar1 biiytik oranda zarar gormiistiir. Yasanan ekonomik
sikintilar ¢ocuklarin egitiminde, ders arag ve gereclerini karsilama konusunda
sorunlar yasamalarina sebep olmustur. Bu nedenle Covid-19 pandemisi
doneminde cocuklar ailelerinin gecimlerine destek olabilmek ve egitim arag ve
gereclerini karsilayabilmek igin derslerinden uzaklasip calismak zorunda
kalmislardir. Bir gortismecimiz pandemi doneminde derslerinden uzaklasip
calismak zorunda kaldigini su sekilde dile getirmistir:

“Uzaktan egitim doneminde derslerime katilamadim. Derslerime katilamadigim
icin aileme destek olabilmek, kiray1 odemeye yardimci olabilmek ve evde ¢ok
stkildigim icin bir ise girip calistim.” (G15, Erkek, 16)

Covid-19 pandemisi Suriyeli siginmacilarin ekonomik ve barinma sorunlar:
yasamalarina sebep olmustur. Gegilen uzaktan egitim donemi bu ekonomik
sikintilarin daha da derinlesmesine neden olmustur. Ciinkii bu donemde
egitimdeki talepler degisime ugramustir. Egitim ara¢ ve gerecleri ekonomik
stirecle baglantili bir hale gelmistir. Derslerin bilgisayar, tablet ve telefonlardan
islenmesi yeni esitsizliklerin dogmasina neden olmustur. Siginmacilarin bircogu
egitim arag ve gereclerine sahip olmadigindan derslerinden uzaklagmislardir.
Derslerinden uzaklasan ¢ocuklar ailelerine ekonomik acidan destek olabilmek
icin ¢alismak zorunda kalmislardir.

Giilerce ve Sahin (2022) yaptiklar1 arastirmada Covid-19 pandemisi
doneminde getirilen yasaklar ve karantina wuygulamalarmin Suriyeli
siginmacilarin = ekonomik ve barinma sorunlarmma neden oldugunu
belirtmislerdir. Buna bagh olarak ciddi oranda cocuk isciliginin ortaya ¢iktig1
gorulmektedir Bir baska arastirmada ise Covid-19 pandemisinin diistik gelirli,



Giines, F. ve Giilerce, H. 156

duistik egitimli yoksullar1 olumsuz etkiledigi sonucuna varilmistir (Bozkurt,
2020: 135). iki goriismeci 6grenci bu donem yasadiklari sorunlari su sekilde dile
getirmislerdir.

“Bilgisayarim, telefonum olmadigi icin derslere annemin telefonu ile katiliyorum.
Onu da kardeglerim ile ortak kullandi§im icin sira bana ¢ok fazla gelmiyor. Bu
donemde derslerimden ¢ok uzaklastim” (G1, Kiz, 16)

Bu stirecte cocuklarin birgogunun tablet bilgisayar gibi ders arag ve
gereclerinin olmamasi derslere katilmalarinda sorunlar yasamalarina neden
olmaktadir. Bunun yani sira kardes sayilarimin fazla olmasi ¢ocuklarin derslerine
katilmasi 6niindeki 6nemli engellerden birini olusturmaktadr.

“Pandemi doneminde bircok zorluk yasadim ama en zoru evimizden giktigimiz
glindii. 65 yas tistii kigilere getirilen yasaklardan dolay: babam uzun bir siire evde
kaldi. Bu siire icinde evin kirasini ddemekte zorluk yasadik. Bu sebeple abimlere
tasindik. Orda da ¢ok kalabalik oldugumuz igin derslerime ¢ok fazla katilamadim”
(G7, Kiz, 17)

Pandemi déneminde getirilen yasaklar ve karantina uygulamalar1 Suriyeli
siginmacilar1 olumsuz etkilemistir. Islerinden uzaklasan siginmacilar ekonomik
sikintilar yasamislardir. Buna bagli olarak birkag aile birlikte yasamak zorunda
kalmislardir. Hane sayisindaki artislar cocuklarmn ders calismak icin uygun
zaman ve alan bulmalar1 konusunda sorunlar yasamasina sebep olmustur. Tim
yasanan bu sorunlar Suriyeli siginmaci ¢cocuklarin derslerinden uzaklasmasina
ve akademik basarilarinin diismesine neden olmustur.

Dil ile Tlgili Yasanan Sorunlar

Suriyeli siginmacilar savasin devam eden psikolojik etkisi, sosyal uyum ve
katilim problemleri, Tiirkcenin fonetik ve dil bilgisi acisindan Arapgadan farkl
olmas: gibi bir¢ok nedenden dolay: dil ile ilgili problemler yasamaktadirlar.
Covid-19 pandemisi ozellikle egitim c¢agindaki cocuklarn dil 6grenimi
konusunda problemler yasamasina neden olmustur. Bu donemde gecilen online
derslerde ogrenciler dersleri anlama konusunda problemler yasamislardir.
Gortismeci 0grenci uzaktan egitim doneminde yasadiklar: dil problemini su
sekilde dile getirmistir.

“Uzaktan egitim doneminde dil ile ilgili bircok sorun yasadim. Uzun zaman evlerde
kalmamiz arkadaglariniz ve ogretmenlerimizden uzaklasmamiza sebep oldu. Bu
donemde cevremizdeki insanlar ile siirekli olarak Arapca konusuyor olmak Tiirkce
konusmamin gerilemesine neden oldu” (G6, Kiz, 16)

Cocuklarin, gtinliik hayatlarinda, evlerinde, alisverislerinde Arapca ve
Kirtce konusmalart uzun siire Tiirkiye’de yasamlarina ragmen dil ile ilgili
problemler yasamalarina sebep olmaktadir. Yapilan bir calismada ¢grencilerin
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Turkceye maruz kalma durumlarmin yavaslamasi ve okullarda o6grenilen
Turkcenin giindelik hayatta pratiginin yapilmamas: o6grencilerin Ttirkge
ogrenme siireclerinin yavaslamasina neden olmaktadir (Boylu ve Isik, 2020).

Cocuklarin yasadiklart bir baska sorun ise uzaktan egitim doneminde
ogretmen ve Ogrencinin fiziksel mesafe olarak birbirinden uzaklasmasimndan
kaynaklanmaktadir. Ogrenci ve 6gretmenin bu dénemde farkli mekanlarda
olmasi aralarindaki iletisimde sorunlari daha da artirmaktadir. Ogrenci ve
konusunda problemler yasamasina sebep olmaktadir. Bir bagska gortismecinin
yanit1 su sekildedir.

“Dil problemi yasadim. Ben pandeminin oldugu sene yeni liseye gecmistim. Tiirk
arkadaglarimdan Tiirkce dgrenmeye calistyordum. Sonra pandemi oldu. Ug hafta
okul kapanacak dediler bende diistiindiim ii¢ hafta bir sey degil geri donecegiz okula
nasil olsa diye! Daha sonra okullar tamamen kapandi. Uzaktan egitime gecildi cogu
dersime katilamadim. Evde internet baglantisi olmadigindan EBA TV’deki canl
dersleri dinliyordum. Tiirkce’nin Arapcadan farkly olmasi ve derslerde kullanilan
Tiirkge'nin sokakta evlerimizde kullandigimiz Tiirkceden farkli olmast dersleri
anlamakta sorunlar yasamama neden olmustur. Okullar agldiginda Tiirkge
konusmay: tamamen unutmusg gibiydim simdi arkadaglarim bana Ttirkce konusmay:
ogrenmem igin yardim ediyor” (G10, Erkek, 15)

Ogrencilerin uzaktan egitim déneminde yasadiklari sorunlar yiiz yiize
egitime gegilen stiirecte dersleri anlama, 6gretmenleri ve arkadaslari ile iletisim
kurma konusunda bircok sorun yasamlarina sebep olmustur. Cunki bu
donemde yasadiklari sorunlar cocuklarin 6gretmenlerine, arkadaslarma ve
sosyal cevresine uzaklasmasina sebep olmustur. Yasadiklar: diger bir sorun ise
Tiirkce ve Arapcanin birbirinde farkli olmasindan kaynaklanmaktadir. Yapilan
bir calismada, Arapca ve Tiirk¢e'nin farkli dil yapisinda oldugunu ve bu nedenle
ogrencilerin Turkce 6grenirken zorlandiklar1 vurgulanmistir. Bunun yaninda
egitim 6gretim ve materyal kaynakli sorunlar 6grencilerin dil 6grenme stirecinde
sorunlar yasamasina neden oldugu sonucuna varmistir (Boliikbasi, 2016).
Yapilan diger arastirmalarda benzer sonuclara varilmistir. Mercan Uzun ve
Buttin  (2016), arastirmalarinda Suriyeli siginmaci ¢ocuklarin  Tiirkce
yetersizliklerinden dolay1 bir¢ok sorun yasadiklarini ve bu sorunlarin cocuklarin
iletisim kurmakta zorluk cekmelerine ve gocuklarin yalnizlasmasima sebep
oldugunu dile getirmislerdir. Yalnizlasan ¢ocuklarin dil 6greniminden daha da
uzaklastigr soylenebilir. Diger bir calisma ise cocuklarin yasadiklar1 dil
yetersizliklerinin iletisim sorunlar1 yasamalarma neden oldugunu belirtmektedir
(Bulut, Kanat Sosyal ve Giilgicek, 2018). Dolayisiyla goriismecilerin ifadelerinden
yola cikarak siginmaci cocuklarin egitimlerindeki dil sorununun devam ettigi
ifade edilebilir.
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Sonucg

Egitimde esit erisim ve firsat saglamak icin, siginmaci cocuklarin
gelecekteki politika olusturma stireclerinde ve herhangi bir kriz durumunda
aktif bir sekilde dikkate alinmasi gerekmektedir (Saischek, 2022). Bu arastirma,
Covid-19 pandemisinin etkisiyle hayata gecen uzaktan egitimin Suriyeli
siginmaci ¢cocuklarin egitim deneyimlerinde meydana getirdigi sorunlar: ortaya
c¢ikarmak amaciyla gerceklestirilmistir. Zira kriz durumlarinda toplumun
kirilgan kesimleri genellikle daha fazla etkilenmektedir.

Arastirmanin evrenini olusturan grup, Sanliurfa'nin Eyytibiye ve Haliliye
ilgelerinde yasayan ve Covid-19 pandemisi siiresince egitimlerine devam eden
siginmact Ogrencilerdir. Uzaktan egitim stirecinde, dgrencilerin ne diizeyde
uzaktan egitim araclarina sahip olduklar1 ve bu stirecte karsilastiklar: zorluklarin
niteligini belirlemek icin lise diizeyinde 6grenim goren, yaslar1 15 ile 17 arasinda
degisen 15 ¢ocukla yar1 yapilandirilmis goriisme teknigi kullanilarak gortismeler
gerceklestirilmistir. Elde edilen verilere dayanarak, Covid-19 pandemisinin
Suriyeli siginmaci gocuklarin egitim deneyimlerine olan etkileri, uzaktan egitim
strecinde yasadiklari sorunlar, dil engelleri, barinma kosullar1 ve ekonomik
zorluklar baglaminda belirlenen temalarla analiz edilmistir.

Pandemi siirecinde siirdiiriilen online egitim bircok 6grencinin egitim
algilarimi ve aliskanliklarini derinlemesine degistirmistir. Bu donemde, 6zellikle
dar gelirli ve ¢ok cocuklu aileye (hatta bazi aileler ayni evi paylasmaktadirlar)
sahip ogrenciler, ekonomik sikintilar nedeniyle egitim arag ve gereclerini temin
etmede cesitli zorluklarla karsilasmislardir. Bazi Ogrenciler, derslere
katilamamalarmin da etkisiyle bos kalmamak igin ailelerine maddi destek
saglamak amaciyla kendilerini gitindelik bazi islerde calismak zorunda
hissetmislerdir. Yine ailedeki 6grenci sayis1 fazlalig1 nedeniyle bir cihazi sirayla
kullanma, kendilerine ait bir masa veya oda olmamasi, ev icerisinde sessiz
ortamin bulunmayisi gibi nedenlerle uzaktan egitime erisimde zorlanmalar
yasanmistir. Bu durum da beraberinde derslerden zaman zaman kopmay1 ve
dersleri takip edememeyi getirmistir. Dolayisiyla sigmmaci 6grencilerin
akademik basarilar1 bu durumdan olumsuz etkilenmistir.

Siginmact lise 6grencilerinin yasadiklar: dil sorunlari, derslerdeki etkinligi
azaltmakta ve oOgrencilerde oOgrenme kayiplarma yol agmaktadir. Ayrica
ogrencilerin arkadaslar1 ve 6gretmenlerinden fiziksel olarak uzak kalmalarinin
beraberinde getirdigi sorunlarla birleserek, Ogrencilerin egitim hayatlarim
olumsuz etkilemistir. Bu durum, 6grencilerin egitim motivasyonlarini ve okul
baglhliklarini azaltmis, 6grenme stireglerini olumsuz yonde etkilemistir. Ayrica,
cevrimici platformlar tizerinden yapilan iletisim ve etkilesimde, yiiz yiize egitim
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ortamlarindaki zengin deneyimlerin eksikligi de dikkate alindiginda 6grenci-
ogretmen, Ogrenci-okul, aile-okul, vb. etkilesimlerinin tamaminin sekteye
ugradig ortaya ¢ikmistir. Bu nedenle siginmaci 6grenciler hem dil hem de okul
ve derslerle etkilesim acisindan o©nemli sorunlarla bas etmek zorunda
kalmaglardar.

Suriyeli siginmaci 6grenciler, uzaktan egitim stirecinde EBA TV araciligiyla
sunulan dersleri takip etmede zorluklar yasamislardir. Bu zorluklarin birincil
sebebi, 6grencilerin evlerindeki televizyonlarin genellikle Arapga dilinde olmasi
ve EBA TV'de yayinlanan derslerin Tiirkce olmasidir. Ayrica, bircok ailenin
sadece bir televizyona sahip olmasi da bu durumu daha da zorlastirmistir. EBA
TV'de sunulan derslerin Tiirkce olmasi ve belirli bir seviyeye hitap etmesi,
siginmact ¢ocuklarin derslere aktif bir sekilde katilimini, sorularma cevap
bulmalarini ve 6gretmen-ogrenci etkilesiminin etkili olmasini engellemistir. Bu
durum, dil engelleri ve erisim sorunlariyla birleserek, Suriyeli siginmaci
ogrencilerin egitimlerine tam anlamiyla katilimlarini engellemistir.

Siginmact lise Ogrencilerinin pandemi doneminde psikolojik agidan
yasadiklar1 olumsuz diustincelerin ve umutsuzlugunun artmasi, derslere
katilamamalari sebebiyle egitimden uzaklastiklar1 ve basarisiz olacaklaria dair
kanaatleriyle birleserek gocuklar tizerinde olumsuz bir etki ortaya ¢ikarmistir.
Uzaktan egitim, her ne kadar kriz donemlerinde gegici ¢oztim olarak fayda
saglasa da uzun vadede uzaktan egitimin ytiz yiize egitimin yerini tam olarak
dolduramayacagin ortaya koymaktadir.
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Extended Abstract

Introduction

The Syrian civil war, which erupted in 2011, forced millions of individuals to
flee their homes, resulting in one of the largest displacement crises in modern history.
Among the neighboring countries, Tiirkiye has been the primary host, providing
temporary protection to over 3 million Syrians as of August 2023. A significant
proportion of this population consists of children, many of whom are of school age.
Education is a critical right for the children under temporary protection, offering not
only knowledge but also a pathway to integration and stability. However, their
educational experiences are marked by numerous challenges, including economic
difficulties, inadequate housing, and linguistic barriers. The COVID-19 pandemic
exacerbated these challenges, as the abrupt transition to distance learning presented
new obstacles for the migrant children. Distance education, while a necessary response
to the pandemic, deepened existing inequalities. Migrant families often lacked the
resources and infrastructure required for effective online learning. The isolation
imposed by the pandemic further limited social interactions that are essential for
language acquisition and academic success. This study explores the experiences of
Syrian migrant children in Sanliurfa during this period, focusing on the barriers they
faced in education, their adaptation to remote learning, and the broader socio-
economic implications on their lives.

Method

To investigate these challenges, a qualitative research design was adopted. The
study involved semi-structured interviews with 15 Syrian migrant students aged 15 to
17, residing in the Haliliye and Eyyiibiye districts of Sanliurfa. These districts were
selected due to their high migrant populations and the socio-economic vulnerabilities
of the communities. Ethical approval was obtained from the Harran University Social
Sciences Ethics Committee, and informed consent was secured from both participants
and their guardians. Interviews were conducted shortly after the return to in-person
learning, allowing participants to reflect on their distance education experiences. The
semi-structured format enabled the exploration of key themes, including access to
educational resources, technological challenges, and the impact of economic and
linguistic barriers. The responses were transcribed, coded, and thematically analyzed
to identify recurring issues and provide an in-depth understanding of the participants’
experiences.

Findings
The findings highlighted three major themes: challenges during distance
education, economic and housing difficulties, and language-related barriers.
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The sudden transition to distance learning posed significant difficulties for
Syrian migrant children. Many participants reported limited access to technological
devices such as computers, tablets, or smartphones, which were essential for online
classes. Unstable internet connections and a lack of familiarity with digital platforms
further hindered their ability to participate effectively. Additionally, overcrowded
living conditions and the absence of quiet study spaces exacerbated the challenges of
adapting to distance learning. Participants expressed frustration at their inability to
engage fully with their lessons, resulting in feelings of isolation and academic
disengagement.

Economic hardships were a central issue, as migrant families struggled to meet
basic needs during the pandemic. Many students reported sharing limited devices
with siblings, often leading to conflicts and reduced participation in online classes.
Some students were compelled to leave their studies temporarily to contribute to
household incomes through informal labor. Housing conditions also played a
significant role; overcrowded homes lacked the necessary environments for effective
learning, further marginalizing students from educational opportunities.

Language barriers emerged as a persistent challenge. The isolation imposed by
the pandemic reduced students” exposure to Turkish, which is essential for academic
success and social integration. Many participants noted that their Turkish language
skills declined during this period, as they had limited opportunities to practice outside
the classroom. The complexity of instructional language in online materials also
hindered comprehension and participation. These linguistic challenges further
isolated students, diminishing their confidence and academic performance.

Conclusion, Discussion, and Suggestions

The COVID-19 pandemic underscored and amplified the vulnerabilities of
migrant children, particularly in education. The transition to distance learning
exposed systemic inequities, disproportionately affecting migrants due to their socio-
economic and linguistic disadvantages. Addressing these issues requires immediate
and targeted interventions.

First, ensuring technological equity is critical. Policymakers and NGOs should
collaborate to provide migrant families with digital devices and stable internet access,
enabling equal participation in online education. Second, tailored language support
programs can help overcome linguistic barriers. These programs should integrate both
academic and conversational Turkish to enhance students’ proficiency and confidence.
Holistic policies addressing the intersection of education, housing, and socio-economic
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challenges are essential. For instance, providing financial support to migrant families
can reduce the economic pressures that force children to prioritize work over
education. Strengthening the collaboration between schools, community
organizations, and families can create a supportive network for migrant students,
fostering a sense of inclusion and belonging.

Finally, future educational strategies must incorporate contingency plans for
crises, ensuring that vulnerable groups are not disproportionately affected. By
investing in the resilience of migrant communities and prioritizing the education of
displaced children, stakeholders can promote social cohesion and pave the way for
long-term integration. These efforts are not only a moral imperative but also a strategic
investment in the future stability and development of host societies.
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Bu calismanin amaci, Tiirkiye'de yiiksekogretim sisteminde gorev
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Examination the Academicians’ Opinions on Academic Freedom in the
Turkish Higher Education System in Terms of Some Variables

Abstract

The aim of this study is to examine the opinions of academicians working in the higher education
system in Tiirkiye about academic freedom according to demographic variables. For this
purpose, we have investigated whether there is a significant difference in the teaching, research,
and publication subdimensions at the implementation level of the Academic Freedom Scale
according to gender, administrative duty, age, seniority, year of duty, appellation, and faculty
variables. This study has been conducted in descriptive survey model which is a quantitative
research technique. The working group of this study consisted of 311 academicians working in
Karamanoglu Mehmetbey University, Aydin Adnan Menderes University and Kiitahya
Dumlupinar University in 2022-2023 education year. The data were collected with the personal
information form containing demographic information and the Academic Freedom Scale
consisting of 27 items. The data analysis was done with SPSS testing techniques which includes
independent samples T-test and one-way ANOVA. Findings indicated that there was no
significant difference between gender, age, faculty variables and the subcategories of academic
freedom -teaching, research, and publication. On the other hand, the results show that
academicians at the research sub-dimension have significance difference according to their
seniority and administrative duty. At the same time, significance difference was seen in terms of
office and appellation variables in teaching, research, and publication subdimensions. Based on
these findings, awareness trainings can be organised to develop a culture of academic freedoms.

Key Words: Academician, academic freedom, higher education

Introduction

Universities have a long history of providing scientific services to humanity,
producing scientific knowledge and enlightening societies. They are respected
institutions that serve as locomotives, especially in today’s society. In addition to their
role in the development of society in cultural, economic, artistic and social fields,
universities have responsibilities including the training of individuals for
professional roles and the advancement of personal development (Basarir, 2009).
Furthermore, universities are responsible for the production of scientific knowledge,
the deepening of existing knowledge and the development of solutions that respond
to the needs of society. The realisation of scientific information production depends
on the fact that academics, students, and researchers have a free thinking, expression
and working environment (Henkel, 2005). Academic freedom is a fundamental tenet
of scientific and intellectual pursuits, and is of paramount importance for advancing
scientific knowledge, fostering social development, and upholding democratic
values. Academic freedom is defined by the free exchange of ideas, critical debate,
and the protection of the scientific research environment (Russell, 2002). It establishes
an environment that permits the autonomy of higher education institutions,
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discourse, diversity, and critique. Nevertheless, there are significant challenges to
academic freedom in numerous countries across the globe. These threats may
manifest in a number of ways, including political pressures, censorship, limitations
on the freedom of expression of faculty and students, as well as legal regulations that
impinge on the capacity for free thinking, repressive policies and risks to the security
of academics (Hayes, 2021). A review of the literature on scientific methodology
reveals a clear imperative for scientists to be free from external constraints and
pressures regarding the methods they employ in their research and the outcomes they
achieve (Dinler, 2013). The structuring, preservation and promotion of academic
freedom in higher education necessitates a multifaceted and ongoing process.
Nevertheless, this endeavour represents a pivotal stage in the formation of a free and
equitable society. Academic freedom encompasses the autonomy of students and
academics to express diverse perspectives, engage in research, and disseminate
scientific knowledge (Vrielink, Lemmens & Parmentier, 2011). Academic freedom is
a fundamental tenet of a democratic society and an advanced level education system,
and it serves to remove obstacles to scientific progress. The effective construction of
academic freedom is contingent upon the adherence to certain basic elements and
principles. The accountability and transparency of higher education institutions
(Fried, 2006; Hoecht, 2006) and their commitment to fundamental values such as
diversity and equality (Hénard & Mitterle, 2010; McNay, 2007; Stefani, 2010) are
significant elements in the establishment of academic freedom. On the other hand,
autonomy and academic freedom in higher education are important elements that are
often considered together but considered as different concepts. While autonomy
means that a university has independence and freedom in its internal functioning and
decision-making processes (Aithal &Kumar, 2019); academic freedom means the
right of faculty members, researchers, and students to conduct scientific research,
think and express freely (Altbach, 2007). Autonomy is prerequisite for preserving the
academic freedom of the university. However, the relationship between autonomy
and academic freedom is complex; because autonomy determines the internal
functioning of the university while academic freedom directs teaching and research
activities. Therefore, the co-evolution of autonomy and academic freedom in higher
education is important to create a democratic university culture and promote
scientific progress (Matei &Iwinska, 2018; Ren &Li (2013). Hence, the concept of
academic freedom in higher education should be considered both at the institutional
level and at the social level.

The understanding and application of the concept of academic freedom in
Turkiye has faced various difficulties throughout history. When the legal regulations
on academic freedom in Tiirkiye are examined, the 1982 Constitution; in article 130,
it is stated that higher education institutions, academicians and their assistants can
freely conduct all kinds of scientific research and publications. However, this right to
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freedom in the article also includes that it does not give the state the right to operate
in a way that jeopardises the existence, independence, the integrity and indivisibility
of the nation and the country. Furthermore, Article 22 of the Higher Education Law
(No. 2547) establishes the criteria for academic occupations, delineates the rights
pertaining to scientific research and publication (Turkish Official Gazette, 2023). Even
if academic freedom is intended to be guaranteed by the constitution and laws, it is
not clear what its content and framework are (Gedikoglu, 2013). Additionally, there
are also difficulties in the realisation of the decisions taken by the Council of Higher
Education on academic freedom and commitments made. As a matter of fact, Seggie
and Gokbel (2014) stated that the concept of academic freedom in Tiirkiye is not
clearly on a see-through and solid ground, and they have identified that Tiirkiye is
far behind western countries and America in terms of academic freedoms. In contrast,
Dogan (2015) demonstrated that the freedoms of expression and institutional
autonomy are constrained within the university context. Moreover, the culture of
academic freedom remains elusive within this environment, primarily due to the
inability of universities to institutionalise it effectively. As a result of the
aforementioned factors, academics in Tiirkiye do not feel free to express their
thoughts, leading to the emergence of a profile of the scientist who is shy, cowardly,
unable to express thoughts, and lives under pressure and fear. However, studies have
revealed the necessity of forming an ambitious, creative, and productive scientist
profile for development and progress (Adem, 2008; Hatiboglu, 1994). Bozkurt (2012)
highlighted the necessity of developing university programmes in accordance with
societal and market demands, rather than imposing restrictions on academic freedom
in teaching, research and publication. The importance of ensuring the protection of
academic freedoms was also highlighted. In contrast, Baskan and Sincer (2019)
observed that the regulations pertaining to academic freedom tend to align with
significant socio-political milestones in Tiirkiye. They also noted that academic
freedom in higher education is a crucial yet complex issue that requires further
examination. It is thought that academic freedom is also important for Turkish higher
education to determine the obstacles that academicians face in expressing their
opinions clearly while doing their studies (Baskan & Sincer, 2019; Bozkurt, 2012;
Dogan, 2015; Gedikoglu, 2013; Giinay, 2004; Giiner, 2017).

Higher education institutions make significant contributions to the production
of knowledge and transferring of knowledge to societies. These institutions are
responsible for adopting the principles of academic freedom and supporting scientific
research and teaching activities. However, the concept of academic freedom can be
defined in different ways in each country and can be influenced by various factors.
Academic freedom in Turkiye which has been formed under the influence of
historical, cultural, and political factors. Tiirkiye, like many other countries, has to
accept the common standards of many international organisations established in
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order not to lag behind many developments in the globalising world. Among the
pivotal resolutions reached by global bodies such as the Organisation for Economic
Co-operation and Development (OECD), the Bologna Process, the European
Association for Quality Assurance in Higher Education (ENQA), the European
Association of Institutions in Higher Education (EURASHE), the European Student
Information Bureau (ESIB) and the United Nations Educational, Scientific and
Cultural Organization (UNESCO) is the matter of academic freedom in higher
education. The objective of this study was to evaluate the current situation of
academic freedom in Turkiye in light of the decisions taken by international
organisations. The objective of this study is twofold: firstly, to enhance awareness of
this issue and secondly, to provide a foundation for future research by elucidating
the significance of academic freedom in the context of higher education in Tiirkiye.
In this respect, it has been seen as important to examine Turkish Higher Education in
terms of academic freedom. It is important to work in terms of how academic freedom
is perceived by academics, to create an idea in terms of they are exposed to
developing their thoughts on the problems and solutions to the problems they are
exposed to. From the results obtained in the studies on academic freedom in Ttirkiye
and in the world, this study is expected to contribute to the knowledge and serve the
big picture on academic freedom. This study can be considered as a step towards
raising greater awareness of academic freedom and developing a foundation for
future research. In this context, the aim of the study is to examine the perceptions of
academics working in the higher education system in Tiirkiye about academic
freedom according to demographic variables.

The Concept of Academic Freedom

Academic freedom is a fundamental right and freedom recognised to faculty
members, researchers, and students in higher education institutions. This concept
includes the right to conduct scientific research, ponder freely, express and access
information (Abdel Latif, 2014). Academic freedom ensures the creation of an
environment where various opinions can be frankly expressed, criticised and
discussed. In this way, it is possible to freely reveal the ideas and findings necessary
for scientific progress and social improve. Academic freedom is considered one of the
core values of a democratic society and forms an important part of higher education
institutions. Historically, the definition of the concept of academic freedom has
differed in each country and has been interpreted differently depending on various
variables. Academic freedom has been defined as the freedom of express, research,
teach and learn in relation with they are interested in as a specific right to academicians
and students, which are usually the components of academy (Karran, 2009). Akerlind
and Kayrooz (2003), on the other hand, underlined that in addition to the definition,
the state cannot interfere in people’s private areas as that is one of the negative status
rights. Therefore, academic freedom is the right of maximum independence so that
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scientists who aim to reach scientific reality and validity can reach the most realistic
results by getting rid of the determined conditions without submitting to any authority
(Dinler, 2013). As the American Academy of Arts and Sciences (AMACAD, 2021)
considered this concept, it emphasized the importance of protecting the academy from
being forced into any political or religious views. In contrast, Academics for Academic
Freedom (AFAF, 2021) provided justification for academic freedom based on two
articles. The first article asserts that academics are entitled to unlimited freedoms to
test the knowledge acquired both inside and outside the classroom, to inquire, and to
put forward opinions even on unpopular and controversial issues. Secondly, they
stated that academic personnel are not at liberty to invoke this freedom as a rationale
for obstructing, disciplining, or dismissing colleagues (AFAF, 2021). Academic
freedom is regarded as a fundamental tenet of higher education institutions. This
freedom encompasses the right of faculty members, researchers, and students to
engage in scientific research, reason, and express their views freely. Nevertheless,
academic freedom is not an absolute concept, and its exercise is subject to certain limits
and responsibilities. Researchers are expected to comply with the rules of scientific
ethics and to conduct themselves in a socially responsible manner, without being
unduly influenced by external pressures (Altbach, 2001; Bozkurt, 2012). Academic
freedom can be inquired in three basic dimensions as freedom of teaching, freedom of
research and freedom of publication (Bozkurt, 2012; Gibbs, 2016). Freedom of teaching
express the independence of how and what kind of they will teach knowledge in their
tields of expertise and the ability to choose their own research subjects as well as the
freedom of academicians, faculties, institutes, and students who are elements of the
university when talking freely within framework of teaching, education, and ethical
principles outside the university (Bozkurt, 2012). The World Union of Universities
(WUS); in the Lima Declaration, it is named the freedom of research, the right of all
members conducting research in the academia to advance their scientific research
without any pressure, subject to the universal elements and methods of scientific
research, and to spread the research results to the public freely and uncensored.
Publication freedom, on the other hand, is the right to publish their research by
encouraging and facilitating in the advancement of science, technology, education, and
culture in general so that academics who are one of the components higher educations,
can achieve the reputation they deserve (UNESCO, 1997, 12). In this study, the concept
of academic freedom is discussed in three dimensions. The following research
questions have been formulated for this study:

1. What is the level of academic freedom of academics working in Ttrkiye?

2. Do the academic freedoms of academics show statistically significant
differences according to their gender, administrative duty, age, seniority, year of duty,
appellation, and faculty?



171 Harran Education Journal

Method

Research Design

In this study, it was aimed to analyze the perceptions of lecturers working in
the Turkish higher education system towards academic freedoms according to
demographic variables. A descriptive scanning model which is one of the
quantitative research methods was used in this study. Descriptive scanning model,
which is an approach that aims to describe a situation that existed in the past or still
exists today as it exists (Karasar, 2011).

Sampling

The research population comprises three universities -Karamanoglu
Mehmetbey University, Aydin Adnan Menderes University and Kiitahya
Dumlupmar University, with a total of 5,936 academic staff employed at these
institutions. Accordingly, the required sample size is 361 individuals, with a
confidence interval of .95 and a significance level of .05. A total of 361 individuals
were surveyed (Buyukoztiirk, Cakmak, Akgitin, Karadeniz & Demirel, 2018);
however, 50 scales were excluded from the analysis due to their unsuitability for the
research objectives. The remaining 311 responses were included in the final analysis.
A convenience sample was employed in the study. The sample was selected on the
grounds of time, cost and labour efficiency (Buytikoztiirk, Cakmak, Akgiin,
Karadeniz & Demirel, 2018). 64.6% of the respondents were male lecturers. When the
seniority status of the lecturers in the research is examined, it is seen that there are
lecturers with seniority in the range of 10-14 years (31.2%). In the context of the title
variable, research assistants provided the most participation in the study (28.3%), and
the least participation was in the ratio of lecturers (5.1%).

Data Collection and Analysis

Prior to embarking upon this research, the necessary permissions were obtained
from the Research Impact Committee and the Research Ethics Committee.
Subsequently, the researcher conducted on-site visits to the three universities in
question, during which the requisite data was collected. In order to facilitate the
completion of the data by academics who preferred to do so online, a link to the data
collection tool, which had been prepared using Google Forms, was sent to them. The
data were collected utilising the measurement tool detailed below:

Academic Freedom Scale: The Academic Freedom Scale (AFS), developed by
Bozkurt (2012), was employed to ascertain the extent of academic freedom. The scale
comprises 27 articles, distributed across three sub-dimensions: teaching, research and
publication. Academic Freedom Scale, which is a 5-Likert type data collection means
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4

and ranges from “non-applicable (1)” to “applicable (5)” at the level of adopting and
tinding applicable options. There is no reverse article coding in the academic Freedom
Scale. Samples of items on the scale; “Providing the environment for students to
express their opinions freely while teaching in the faculty”, “The instructors in the
faculty can study the subject who want without the limitation of resources”, “The
ability to freely publish the works of the instructors in the faculty” can be shown. There
are a total of 5 items in the teaching sub-dimension of the Academic Freedom Scale,
the Cronbach alpha internal consistency coefficient as .76 was reported by Bozkurt
(2012). The research dimension, which is the second sub-dimension on the Academic
Freedom Scale, consists of 4 items and the Cronbach alpha internal consistency
coefficient was found to be .63. In the publication dimension which is the last sub-
dimension, there are 18 items, and the Cronbach alpha internal consistency coefficient
of this factor was calculated as .94. In this study we did that the level of adoption was
not included in the statistical analysis, as the Cronbach alpha internal consistency
coefficient at the adoption level was calculated as .62 in the teaching sub-dimension,
.19 in the research sub-dimension, and .69 in the publication sub-dimension. When we
consider at the Cronbach alpha values at the application level of the scale were seen
that .78 in the teaching sub-dimension, .93 in the publication sub-dimension, and .55
in the research sub-dimension. The value of .55 in the research sub-dimension is
acceptable level (Taber, 2017). In accordance with these data, it is recognised that the
Academic Freedom Scale is an adequately reliable and valid data collection means to
measure the level of finding the applicable level of academic freedom of individuals.

The data obtained within the scope of the research appeared normal
distribution and since no problems were encountered, appropriate statistical analyses
were started. It was analysed with the t-test whether the levels of finding applicable
the academic freedom of individuals differ according to the variables with two
subgroups as gender and administrative duties. According to variables with three or
more subgroups such as age, seniority, year of duty, title, and faculty by academics
whether the levels of finding applicable academic freedom differed that was examined
by one-way variance analysis (ANOVA). All these calculations were performed in
version 20.0 of the IBM SPSS program. The Cronbach alpha internal consistency
coefficient was calculated to determine the reliability of the scale.
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Findings
In this section of the study, results were placed about whether the instructors

differ significantly according to variables such as gender, age, seniority in the
profession, years of duty, title, administrative duty and type of faculty.

Table 1. In the Academic Freedom Scale, arithmetic average, and standard deviation of
academics according to the sub-dimensions of the application level.

Sub-dimensions n X Sd
Teaching 311 3.21 .82
Research 311 2.96 .81
Publication 311 3.43 77

As is seen in Table 1, publication dimension (X =3.43) of the application level of
the “Academic Freedom Scale” is the highest average compared to the teaching sub-
dimension (X =3.21), and the lowest average is the research sub-dimension (X =2.96).
Based on these findings, it can be said that academics have applied academic freedom
relatively, mostly in the sub-dimension of the publication, and they applied it at least
in the research sub-dimension.

Table 2. Academic freedom of academics with application sub-dimensions is the t-test results
according to gender variable.

Sub-dimensions Gender n Xx Ss Sd t D
Female 110 3.22 .82 309 177 .85
Teaching Male 201 321 .82
Female 110 2.94 .86 309 320 74
Research Male 201 2.97 78
Female 110 345 .84 309 220 .82
Publication Male 201 3.43 73
*p<.05

According to Table 2, the teaching sub-dimension (tgo9= .177, p>.05)
meaningfully according to gender at academics’ the academic freedom practice level
does not differ as statistically. At the same time, the research sub-dimension (t@3o9)=
320, p>.05) and the publication sub-dimension (t@es)= .220, p>.05) also according to
gender meaningful difference at the level of academics” academic freedom practice do
not indicate as statistically.
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Table 3. ANOVA results with application sub-dimensions of the Academic Freedom Scale
according to the age variable.

Sub- Age n X Ss F D

dimensions

Teaching 1. 24-34 ages 91 3.25 .82
2.35-40 ages 122 322 .80 273 .84
3. 41-45 ages 55 3.20 .85
4. 46 age and over 43 3.12 .86

Research 1. 24-34 ages 91 3.07 .82
2.35-40 ages 122 292 7 754 52
3. 41-45 ages 55 2.89 .88
4. 46 ages and over 43 2.94 .79

Publication  1.24-34 ages 91 3.39 .84
2.35-40 age 122 3.44 .69 256 .85
3.41-45 age 55 3.50 .79
4. 46 ages and over 43 341 .80

*p<.05

According to Table 3, a meaningful difference is not as statistically between the
age groups in the teaching (F;307)= .273 p>.05), research (F@s07= .754 p>.05), and
publication (F3z07= .256 p>.05) sub-dimensions of the application level of the
academics at the academic freedom scale. However, it is seen that the average of the
total points (X =3.25) obtained from the academicians between the ages of 24-34 in the
teaching sub-dimension, the average of the total scores (x =3.22) in the teaching sub-
dimension of the academicians in the 35-40 ages range, the average of the total points
(X =3.20) in the teaching sub-dimension of the academicians in the 41-45 ages range,
and the average of the total scores (x =3.12) in the teaching sub-dimension of the
academicians aged 46 and over are the lowest.
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Table 4. ANOVA results with application sub-dimensions of the Academic Freedom Scale
according to the seniority in the profession variable.

Sub- Seniority n X Ss F D
dimensions
Teaching 1. 0-5 years 45 3.41 .88
2. 6-9 years 62 3.14 .84 2.18 .07
3. 10-14 years 97 3.4 .79
4. 15-20 years 59 339 78
5.21 years and 48 3.05 .82
over
Research 1. 0-5 years 45 3.26 75
2. 6-9 years 62 287 .80 2.69 03°
3. 10-14 years 97 290 81
4. 15-20 yeras 59 3.07 .88
5.21 years and 48 279 .70
over
Publication 1. 0-5 years 45 3.51 .84
2. 6-9 years 62 335 .82 1.82 12
3. 10-14 years 97 336 72
4. 15-20 years 59  3.65 75
5.21 years and 48 3.36 71
over
*p<.05

To Table 4, there is a meaningful difference in the total points of the research
sub-dimension of the application level on the academic freedom scale in accordance
with seniority in the proffesion. In other words, academics vary in accordance with
seniority in the profession that in the research sub-dimension at the level of practising
academic freedom. As a result of the homogeneity test, it was observed that the group
variances were not equal, that is, a homogeneous distribution could not be achieved.
Dunnett’'s C test can be done that if there are no equal variances (Biiytikoztiirk,
Cakmak, Akgiin, Karadeniz & Demirel, 2018). At this point; according to the results of
the Dunnett’s C test, which was performed to understand between which seniority
groups the difference, it is seen that average of the total points (X =3.26) obtained from
the research sub-dimension of academics with seniority in the range 0-5 years is
relatively higher than the average of the total points (x =2.79) that of academics with
seniority in 21 years and over. However, on the academic freedom scale, there is no
meaningful difference between the total points of the teaching sub-dimension (F ,306)=
1.16, p>.05) and the total points of the publication sub-dimension (F306= 1.82, p>.05)
on the application level in accordance with seniority in the proffession.
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Table 5. ANOVA results with application sub-dimensions of the Academic Freedom Scale
according to the years of duty variable.

Sub- Years of n X Ss F p
dimensions  Duty

Teaching 1. 0-4 years 134 3.46 .89
2. 5-10 years 112 3.02 72 11.89 .00°
3. 11 years and 65 3.02 .68
over

Research 1. 0-4 years 134 3.23 77
2. 5-10 years 112 279 75 14.06 .00°
3. 11 years and 65 2.70 .83
over

Publication 1. 0-4 years 134 3.64 78
2. 5-10 yeras 112 327 72 9.136 .00°
3. 11 years and 65 3.28 72
over

*p<.05

As is seen in Table 5, academics have meaningful differences in teaching (F,30s)
= 11.89, p<.05), research (F2308) = 14.06, p<.05) and publication (F2308) = 9.136, p<.05)
sub-dimensions at the practising level of the academic freedom in accordance with the
years of duty variable. Accordingly, it has been reached the conclusion as a result of
the analyses made of that at the teaching sub-dimension on the academic freedom
practising levels of academicians with a duty year between 0-4 years (X =3.46) are
higher than the academicians who worked in the 5-10 years (x =3.02) and 11 years or
over (X =3.02). Likewise, it is seen that at the practising levels of academic freedom of
academicians’ perceptions who work in the range 0-4 years in the research sub-
dimension (x=3.23) and publication sub-dimension (x =3.64) are high. As a result of
the analyses, it was obtained that academicians with 5-10 years of duty have averages
in research sub-dimension (x =2.79) and publication sub-dimension (X =3.27). It can be
said that the academic freedom practising levels of academicians with years of duty in
the 11 years and over are at the lowest level compared to other groups in the research
sub-dimension (X =2.70), and at the practising level of academic freedom in the
publication sub-dimension (x =3.28) is quite low compared to the academics working
in the 0-4 years range (x =3.64). When the findings are evaluated in general according
to the years of duty variable, the reason may be academics with low of duty years
academic freedom practising levels are higher that they are more excited and
attemptive because they are new to their profession. The reason academics who have
more years of duty have a low level of academic freedom practising, in this regard
they have had negative experiences or other experiences that may be due to fear of
losing their status, fatigation or dismissal from the profession.
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Table 6. ANOVA results with application sub-dimensions of the Academic Freedom Scale
according to the title.

Sub- Title n X Ss F D
dimensions
Teaching Proffessor 41 3.24 79
Associate 82 3.51 .81 6.36 00"
Proffessor
Assistant 84 3.00 78
Professor
Research 88 3.22 .80
Assistant
Lecturer 16 2.66 .64
Research Proffessors 41 3.02 77
Associate 82 3.11 76 2.85 027
Proffessors
Assistant 84 2.83 81
Professor
Research 88 3.01 .86
Assistants
Lecturers 16 248 .66
Publication  Proffessors 41 3.61 .68
Associate 82 3.67 .68 5.26 00"
Proffessors
Assistant 84 3.23 82
Professor
Research 88 3.39 78
Assistants
Lecturers 16 3.05 .67
*p<.05

According to Table 6, it is seen that meaningful difference is in the “‘Academic
Freedom Scale’, in accordance with the title variable in the teaching (Fu,306= 6.36,
p<.05), research (Fus06= 2.85, p<.05) and publication (Fuz05= 5.26, p<.05) sub-
dimensions of the application level. As a result of the applied homogeneity test is
determined that homogeneous distribution is not provided; that is, group variances
are not equal. Likewise, Dunnett’s C test can be performed where the variance
distribution is not equal (Buytikoztiirk et al., 2018). According to the results of the
applied Dunnett’s C test which is to determine the difference in the title variable
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between the sub-dimensions; in the teaching sub-dimension, the points average of
academics with associate proffessors title (X =3.51) is higher than the average points of
academics with the title of doctor faculty members (X'=3.00) and lecturers (X =2.66). In
the other words, it can be said that academicians with associate professors’ title who
practice more the academic freedoms in the teaching sub-dimension compared to
academicians with other appellations. At the same time, considering the results of the
Dunnett’s C test in the research sub-dimension, the average points of associate
proffessor academicians (x =3.11) are higher the average points of academicians with
other appellations. It is reached from the results of the analysis that a meaningful
difference is in the publication sub-dimensional of the scale according to the title
variable. Whereas the academic freedom of academicians with the title of associate
professors (x =3.67) is high in the dimension of publication, it has been determined
that it is lower in academics with other appellations. In a sense, it can be said that
academicians in the title of associate professors apply the rights of academic freedom
in terms of both teaching, research, and publication more than academicians with other
appellations.

Table 7. Academic freedom of academics with application sub-dimensions is the t-test results
according to administrative duties variable.

Sub- Administrative n X Ss Sd t P
dimensions Duties

Teaching Yes 73 3.16 73 309 -.613 54
None 238 3.23 .84
Research Yes 73 2.78 78 309 -2.14 .03’
None 238 3.02 .81
Publication Yes 73 3.34 74 309 -1.22 22
None 238 3.48 78
*p<.05

Considering the results of the analysis is given in Table 7, it is seen that the
academicians do not indicate meaningful differences at the teaching sub-dimension
(tog= -.613, p>.05) and the publication sub-dimension (tzog= -1.22, p>.05) of the
application level in the academic freedom according to the administrative duties
variable. According to this result, it can be said that academicians with administrative
duties and academicians without administrative duties are similar level in teaching
sub-dimension and publication sub-dimension in terms of practising academic
freedom. As the reason for this situation, it can be thought that whether academicians
have or not an administrative position does not affect to their opinions with regard of
practicing academic freedom. However, when examining the practising level of
academic freedom of the academicians at the research sub-dimension (tzoo= -2.14,
p<.05), it can be seen that it varies meaningfully according to the administrative duties
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variable. As a result, it can be said that academicians without administrative duties (X
=3.02) have a higher level of practicing the academic freedom at the research sub-
dimension than academicians with administrative duties (x =2.78).

Table 8. ANOVA results with application sub-dimensions of the Academic Freedom Scale
according to the faculty.

Sub-dimensions  Faculties n X Ss F P
1 76 3.23 73
2 41 3.04 .66
Teaching 3 38 3.11 75
4 32 3.28 75 715 61
5 54 3.31 97
6 70 3.24 93
1 76 2.94 74
2 41 2.79 .76
Research 3 38 2.90 .85
4 32 3.04 .88 720 .60
5 54 2.98 .85
6 70 3.07 .84
1 76 3.46 75
2 41 3.33 .56
Publication 3 38 3.47 .79
4 32 3.38 .70 419 .83
5 54 3.37 92
6 70 3.51 .79

*p<.05 Note: 1= Faculty of Arts and Sciences; 2= Faculty of Educational Sciences; 3= Faculty of Art, Design and
Architecture / Faculty of Engineering; 4= Faculty of Economics and Administrative Sciences; 5= Health Sciences /
Health Services Vocational School / Dental Medicine / Medical Faculty; 6= The School of Applied Sciences /
Islamic Sciences / Sport Sciences / Social Sciences / Communication / The School of Foreign Languages.

In the Table 8, it is reached the finding of that from the sub-dimensions of the
practising of academic freedom; academicians do not indicate meaningful differences
at the sub-dimensions of teaching (F,305= .715, p>.05), research (F305 = .720, p>.05)
and publication (F305= 419, p>.05) according to the faculties variable. In the other
words, in accordance with the faculty variable, in terms of faculty members” academic
freedom degree resemble each other at the teaching, research and publication sub-
dimensions on the practicing level. A detailed examination of the average total points
awarded to the faculties regarding the sub-dimensions reveals that there are no
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significant inter-faculty differences. However, to make a comparison; it is seen that in
the sub-dimension of teaching, the highest average total points belong to the faculty of
economics and administrative sciences (X =3.28), and the lowest average total points
belongs to the faculty of educational sciences (X =3.04). In the research sub-dimension,
it has been concluded that the highest average total points have the school of applied
sciences, the school of foreign languages, Islamic sciences and sports sciences, social
sciences and communication (X' =3.07) faculties, and the lowest average total points are
also the faculty of educational sciences (x =2.79). In the publication sub-dimension as
well, the lowest average total points are once more again in the faculty of educational
sciences (X =3.33); it was determined because of the analyses that the highest average
total points are in the school of applied sciences, the school of foreign languages, and
Islamic sciences, sports sciences, social sciences and communication (x =3.07) faculties.

Discussion

The aim of this study is to examine the level of perceptions of academicians
working in the higher education system in Tiirkiye regarding academic freedom
according to the scale of academic freedom. In this context, according to the results
obtained from the made statistical analyses, it may be thought that academicians feel
more limited in research and teaching dimensions, but they feel relatively free in
publishing dimension. However, in terms of the academicians are in conditions, they
stated that they do not mention about political, controversial and contrary issues in
general regarding the freedom of research and publication, otherwise their works are
unvalue and not published, that their publications are determined according to the
oppressive authority conditions, in the meantime that these negative conditions are
made with the culture and networks formed by the authorities, and moreover that the
people are included in this cycle without realising it; afterwards the culture, structure
and system in which the academicians are included in them trained people who think
results and benefit-oriented, who do not want to encounter situations that would
prevent their status from rising (Gtiner, 2017). In addition to these problems faced by
academics, if considering the issue from another point of view; it is seen that in both
the number of universities and the number of researchers in Tiirkiye after 2006 years.
Today, the number of approximately 8 million students has increased in the last 15
years, and this raising has reduced the efficiency of the researchers and caused to
decrease the value given to both the research and the researched subject. Whereas
according to “Times Higher Education’, among the most important factors affecting
the value of universities are the number of research and the quality of the research
(Yalcinalp, 2021). Therefore, when the problems faced by the academicians in the
higher education system as well as they must overcome the issues that are considered
together, it can be said that academicians feel more limited in research fields.
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The academic freedoms of academicians in practice level does not differ
according to the gender variable. The result of the obtained this finding indicates that
the thoughts of male and female academicians about academic freedom may be
similar. As a matter of fact, when the studies which carried out in the field article are
examined; in also Dogan’s study (2015), it is stated that the perspectives on academic
freedom are similar by all academicians, men, and women. In case of the participation
rate of female academicians and male academicians participating in the study is equal,
a finding can be obtained in the opposite aspect of the acquired finding, or like the
results of the study parallelisation can be reached. In a study on women academicians
conducted by Basarir and Sar1 (2015), it was concluded that women academicians
experienced role conflict due to their multiple duties and responsibilities. Despite the
persistence of traditional gender roles, the women in the study evaluated themselves
as strong and productive individuals and were satisfied with their performance of
duties. The findings of this study suggest that gender is not a significant factor in the
production of scientific knowledge from the perspective of academics with diverse
intellectual backgrounds. Consequently, there is no discernible difference in academic
freedom.

The level of practicing academic freedom according to the age variable of the
instructors working in the higher education system does not indicate a
significantdifference. It is seen that academic freedom averages of academicians
between the ages of 24-34 are higher than academicians in the other age groups. The
decreasing averages of academic freedoms gradually, which apply to all instructors
among age groups, may be an indication that they have already lost faith in academic
freedom in Tiirkiye. It can be taken into consideration that academicians feel less free
because they feel connected to a centre or because of the insoluble different problems
in the academia. In the study conducted by Akcan, Malko¢ and Kiziltan (2018);
academicians express the ideal culture of academic freedom and the inadequacies in
the current system with the perceptions of academic freedom in Ttirkiye. It is stated
that academic culture does not occur in Tiirkiye regarding another study (Dogan,
2015). In the study managed by Summak (2008) at the international level, 10% of the
academicians working in Tiirkiye did not express their opinions about academic
freedom. The fact that academicians who study in science, research, teaching and
perform a duty in universities, do not give an opinion on the rights of academic
freedom regarding the essential right of academics, which may be an indication that
more work is to be conducted on this issue of that the existing system and culture need
changing.

In the academic freedoms at the applicable finding levels of academicians
according to the seniority in the profession variable, there is no significant difference.
This situation can be considered that there are problems in terms of practicing
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academic freedoms due to different reasons, such as academicians’ job assuarance
being under pressure, fear of not getting promotion, and academic freedoms are not
guaranteed by laws within the higher education system. As a matter of fact, Giiner
(2017) presented this situation in his study by relying upon different reasons. Summak
(1997), on the other hand, according to the results of his survey study, expressed that
most of the academicians did not have sufficient academic freedoms and their
dissatisfaction with the existing conditions. Saglam (2011) concluded that
academicians with less seniority compared to academicians with more seniority,
experienced a greater sense of fatigue and desensitisation in his study. The results
obtained from the study and these studies may make academicians think that they
evaluate the issue of academic freedom with the sense of fatigue and become
desensitised.

A meaningful difference in academic freedoms according to the year of duty
variable is achieved through the findings. It can be said that academicians are more
positive who have the years of duties between 0-4 years in the academic freedoms on
practice than academicians have the years of duties in both 5-10 years and 11 years and
over. In the emergence of such a result, it may be commented that the instructors with
fewer years of duties are more courageous although, they do not have sufficient
experience in their fields, in case their term of duties increases with their work, and
they have concern for academic freedoms. According to the study of Seggie and
Gokbel (2014); higher education institutions should be rid of vague statements that
may restrict academic freedoms in the administrative disciplinary regulation and
emphasise that academic freedoms should be integrated in every field with expanded
articles in their studies. The case of this study being applied, it can be assumed that
academics might increase their awareness about academic freedom and might attract
more attention about the issue. In another study that supports this statement, it is
pointed out that the basis of the protection of academic freedoms, which is going to be
thanks to social conditions and political institutions, is determined through these
conditions (Bricall, 2003).

The academic freedoms at the applicable level of the instructors working in
higher education could not be found to differ in accordance with the faculty variable.
Guner (2017) concluded that there are obstacles towards academic freedom at different
levels in universities in his study. In addition to this result, he states that they are shy
away from express the opinions and criticisms of academicians in the decisions taken
by the senior management due to their potential to use the management power in a
negative way. In this context, in the study conducted by Kadiogullar:1 and Ensari
(2020), it is stated that academics should be free, have job security and are to trust the
institutions where they work to mention about the existence of academic autonomy in
universities. As a matter of fact, in the United States; it is emphasised that
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academicians working in higher education institutions, which are pioneers among
world universities such as MIT (Massachusetts Institute of Technology), Harvard and
Yale made free statements on many issues related to their fields, and thus in such cases
they do not struggle with difficulties such as investigations and blocking in any way,
they made progress in terms of academic autonomy by exceeding their current
situation. In the study conducted by Akyol, Yilmaz, Cavus and Aksoy (2018); higher
education administrators stated that higher education is to have an autonomous
structure and expressed that autonomy in the field of education can contribute to the
development of the Turkish higher education system. In addition to this inference,
they remarked that it is necessary to reorganise regulations and laws to remove
bureaucratic obstacles due to current higher education regulations and laws. Giind{iiz
(2013), on the other hand, emphasised that the problems of the higher education
system in Tiirkiye will be overcome by ensuring structural integrity in higher
education, by annihilating political, ideological concerns and expectations,
establishing a real academic organisation system, ensuring autonomy and freedom
with a consistent moral ground internalised, determined, self-controlling and stoical
studies. Considering that the reasons for the results of the obtained findings in the
studies; it can be said that there is no standard in terms of academic freedoms in
Ttrkiye and that academicians have a dilemma at the level of practising their academic
freedoms which are the most incontestable rights. The fact that the subject of academic
freedom is still discussed from the past to the present; the fact that academic freedom
and autonomy are not applied or partially implemented which may be an indication
that is inclusive of many problems. (Ozcan ve Cakir, 2016). In this context, it important
to clearly define the academic freedoms mentioned in the Higher Education Law,
which fields it includes, to give certainty on what the application fields may be
regarding its limits (Gedikoglu, 2013).

On the scale of academic freedom in the higher education institutions; the
academic freedom application levels of academicians do not alter according to the
administrative of duties variable. The possible reason for this situation may be whether
the academicians have or not administrative duties, which does not affect their
common thoughts on this issue. In this regard, in the findings of the study carried out
by Balyer (2011) with 30 academicians working in state and foundation universities; it
has been stated that the definition of academic freedom is not clearly, and certainty
expressed in the current system, that they are limited in the sense of working and
production, and that academic freedom is not at an adequate level in universities. In
this respect, when they were asked how they expressed the academic freedom, many
academicians referred their academic work to free research environments without any
pressure or intervention. In another research report that supports the findings of this
study; it was emphasized that instructors were exposed to irrelevant assignments
except for their fields of expertise, where they faced with cowering, deterrent,
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trivialising and oppressive attitudes (Academy of Science / Human Rights Board,
2023).

The findings from the academic freedom scale used in the study indicate a
significant distinction between the title variable of the instructors and the level of
practising academic freedom. It is evident that there is a notable discrepancy between
the mean scores of academics holding the titles of associate professor and professor,
and those holding the title of doctorate faculty members, research assistants, and
lecturers. Considering these findings, it can be posited that those with higher titles may
have overcome the fear of promotion through a combination of their experience in the
profession and their studies, which in turn allows them to feel freer in practising
academic freedoms. Conversely, low-title instructors who are preoccupied with their
career advancement may perceive their academic autonomy to be more constrained
than that of their higher-title counterparts. The inability of academics to reach a
consensus on this matter represents a significant challenge to academic freedoms in
Turkish universities. Upon examination of the studies referenced in the literature, it
becomes evident that there is a degree of similarity in the findings of the present study
and those of other studies on this subject. In a separate study, the Turkish Education
Union (2009) found that academics with lower titles reported feeling greater pressure
to conform when expressing their opinions. The study also revealed a gradual increase
in the number of critiques from research assistants to professors at universities. n
accordance with the principles of academic freedom and meritocracy, the sole criterion
for attaining an academic title within the context of a free university is scientific
competence and merit. However, in contrast to this situation, the principle of merit has
been undermined within the organisational structure of higher education institutions
in Ttirkiye. Instead, the authority to make pivotal decisions has been vested in the
hands of chief managers. To illustrate, while the faculty administration at free
universities that prioritise academic freedom is responsible for appointing associate
professors, the authority to confer the title of professorship lies with other members of
the faculty board who hold the title of professor (Adem, 2008). Considering these
circumstances, it becomes evident that there are significant challenges to be overcome
to achieve an optimal structure for academic titles in Ttirkiye. The findings of previous
studies on this topic are consistent with the results of the present study.

A review of the historical development of higher education in Tiirkiye reveals
a pattern of evasion through the implementation of superficial solutions, which have
proven ineffective in addressing the underlying issues. Instead of pursuing radical
solutions, these problems have been allowed to persist and even replicate themselves.
The issue of academic freedom, which represents a significant challenge within the
context of higher education in Tiirkiye, has also been affected by this approach. In
light of the study’s findings, unless tangible solutions are devised to address the
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challenges facing higher education and academic freedom, it is likely that similar
issues will resurface in the future, potentially taking on new forms. Therefore, when
education is considered as a whole, it can be thought that it may be possible by way of
taking clearer, certainty and objective actions by getting rid of subjectivity at all levels
of education, and by ensuring the rights to academic freedom as the principle of
reaching the deserved value of that universities and scientist’'s works. As a matter of
fact, observing the countries with a high level of prosperity, their societies are working
to increase the level of education, and universities founded to produce science and
producing knowledge are given more opportunities in terms of academic freedoms.
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GENISLETILMIiS OZET

Giris

Universiteler, insanliga bilimsel hizmet sunan, bilimsel bilgi tireten ve
toplumlar1 aydinlatan koklii bir gecmise sahiptir. Ozellikle giintimiiz toplumunda
lokomotif gorevi goren saygin kurumlardir. Universitelerin toplumun kiilttirel,
ekonomik, sanatsal ve sosyal alanlarda gelismesindeki rollerinin yan sira, bireylerin
mesleki roller igin yetistirilmesi ve kisisel gelisimlerinin artirilmasi gibi sorumluluklar:
da vardir (Basarir, 2009). Ayrica tniversiteler, bilimsel bilginin {iretilmesinden,
mevcut bilginin derinlestirilmesinden ve toplumun ihtiyaglarina cevap verecek
coztimlerin gelistirilmesinden sorumludur. Bilimsel bilgi tiretiminin gerceklesmesi,
akademisyenlerin, 6grencilerin ve arastirmacilarin ozgiir bir dustinme, ifade ve
calisma ortamina sahip olmalarina baghdir (Henkel, 2005). Akademik ozgtirliik,
bilimsel ve entelektiiel arayislarin temel bir ilkesidir ve bilimsel bilginin ilerletilmesi,
toplumsal gelisimin desteklenmesi ve demokratik degerlerin korunmasi agisindan
btiytik 6nem tasimaktadir. Akademik ozgiirliik, fikirlerin 6zgtirce paylasilmasi,
elestirel tartisma ve bilimsel arastirma ortaminin korunmasi ile tanimlanir (Russell,
2002). Yiiksekogretim kurumlariin 6zerkligine, soyleme, cesitlilige ve elestiriye izin
veren bir ortam olusturur. Bununla birlikte, diinya genelinde bircok tilkede akademik
ozgurliige yonelik onemli zorluklar bulunmaktadir. Bu tehditler siyasi baskilar,
sansiir, 6gretim tiyeleri ve 6grencilerin ifade 6zgtirltigtine getirilen kisitlamalar, 6zgtir
dustinme kapasitesini engelleyen vyasal dtizenlemeler, baskici politikalar ve
akademisyenlerin giivenligine yonelik riskler gibi cesitli sekillerde ortaya cikabilir
(Hayes, 2021). Bilimsel metodolojiye iliskin alanyazin incelendiginde, bilim
insanlarmin arastirmalarinda kullandiklar1 yontemlere ve elde ettikleri sonuclara
iliskin dis kisitlamalardan ve baskilardan muaf olmalar1 gerektigi agikca
gortilmektedir  (Dinler, 2013).  Yiiksekogretimde akademik  ozgiirligin
yapilandirilmasi, korunmasi ve tesvik edilmesi ¢ok yonli ve devam eden bir siireci
gerektirmektedir. Bununla birlikte, bu caba o6zglir ve esitlikci bir toplumun
olusumunda 6nemli bir asamay1 temsil etmektedir. Akademik 6zgiirliik, 6grencilerin
ve akademisyenlerin farkli bakis acilarini ifade etme, arastirma yapma ve bilimsel
bilgiyi yayma ozerkligini kapsar (Vrielink, Lemmens ve Parmentier, 2011). Akademik
ozgurliikk, demokratik bir toplumun ve ileri diizey bir egitim sisteminin temel bir
ilkesidir ve bilimsel ilerlemenin oniindeki engellerin kaldirilmasina hizmet eder.
Akademik ozgtirlugin etkili bir sekilde insa edilmesi, belirli temel unsurlara ve
ilkelere baglh kalinmasina baghdir. Yiiksekogretim kurumlarinin hesap verebilirligi ve
seffafligr (Fried, 2006; Hoecht, 2006) ile cesitlilik ve esitlik gibi temel degerlere
bagliliklar1 (Hénard ve Mitterle, 2010; McNay, 2007; Stefani, 2010) akademik
ozgiirliigiin temel unsurlaridir. Ote yandan, yiiksekogretimde 6zerklik ve akademik
ozgrliik, cogu zaman birlikte ele alinan ancak farkli kavramlar olarak degerlendirilen
onemli unsurlardir. Ozerklik, bir {iniversitenin kendi i¢ isleyisinde ve karar alma
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stireclerinde bagimsiz ve 6zgiir olmast anlamina gelirken (Aithal ve Kumar, 2019);
akademik ozgiirliik, 6gretim tiyelerinin, arastirmacilarin ve 6grencilerin bilimsel
arastirma yapma, ¢zgiirce diistinme ve ifade etme hakki anlamina gelmektedir
(Altbach, 2007). Ozerklik, tiniversitenin akademik ozgurliigtintin korunmasi i¢in 6n
kosuldur. Ancak 6zerklik ve akademik 6zgtirliik arasindaki iliski karmasiktir; ¢tinki
ozerklik {iiniversitenin i¢ isleyisini belirlerken, akademik ozgtirlikk ogretim ve
arastirma faaliyetlerine yon verir. Bu nedenle, yiiksekogretimde 6zerklik ve akademik
ozgurliigiin birlikte evrilmesi, demokratik bir tiniversite kiiltiirti yaratmak ve bilimsel
ilerlemeyi tesvik etmek icin onemlidir (Matei ve Iwinska, 2018; Ren ve Li (2013).
Dolayisiyla, ytiksekogretimde akademik 6zgiirlitk kavrami hem kurumsal diizeyde
hem de toplumsal diizeyde ele alinmalidir.

Turkiye’de akademik 6zgiirliik kavraminin anlasilmasi ve uygulanmasi tarih
boyunca gesitli zorluklarla karsilasmistir. Ttirkiye’de akademik 6zgtirliige iliskin yasal
diizenlemeler incelendiginde, 1982 Anayasasiin; 130. maddesinde yiiksekogretim
kurumlari ile 6gretim elemanlar1 ve yardimcilarinin her tiirlii bilimsel arastirma ve
yayni serbestce yapabilecekleri belirtilmistir. Ancak maddede yer alan bu 6zgtirlik
hakki, devlete, milletin ve {ilkenin varligmi, bagimsizligini, bitinltigint ve
boltinmezligini tehlikeye diistirecek sekilde faaliyette bulunma hakk: vermedigini de
icermektedir. Ayrica, 2547 sayil1 Yiiksekogretim Kanunu'nun 22. Maddesi akademik
mesleklerin kriterlerini belirlemekte, bilimsel arastirma ve yaymla ilgili haklar:
tanimlamaktadir (Resmi Gazetesi, 2023). Akademik 6zgiirliik anayasa ve yasalarla
glivence altina alinmak istense bile, bunun igerigi ve cercevesinin ne oldugu acik
degildir (Gedikoglu, 2013). Ayrica, Yiiksekogretim Kurulu tarafindan akademik
ozgurliikk konusunda alinan kararlarin ve verilen taahhiitlerin hayata gecirilmesinde
de sikintilar yasanmaktadir. Nitekim Seggie ve Gokbel (2014) Tiirkiye'de akademik
ozgurliikk kavraminin net ve saglam bir zemine oturmadigini belirtmis ve Ttirkiye'nin
akademik ozgtrliikler agisindan Bati tilkelerinin ve Amerika'nin ¢ok gerisinde
oldugunu tespit etmislerdir. Buna ilaveten Dogan (2015), tiniversite baglaminda ifade
ozgurliigt ve kurumsal 6zerkligin kisitli oldugunu gostermistir. Dahasi, bu ortamda
akademik ozgurliik kilturti, oOzellikle tiniversitelerin bunu etkili bir sekilde
kurumsallastiramamasi nedeniyle, zor bir kiiltiir olarak kalmaya devam etmektedir.

Yontem

Arastirma deseni

Bu calismada, Tirk yiiksekogretim sisteminde gorev yapan Ogretim
elemanlarinin akademik ozgtirliiklere yonelik algilarinin demografik degiskenlere
gore incelenmesi amaglanmistir. Calismada nicel arastirma yontemlerinden biri olan
betimsel tarama modeli kullanilmustir. Betimsel tarama modeli, gegmiste ya da halen
var olan bir durumu var oldugu sekliyle betimlemeyi amaglayan bir yaklasimdir
(Karasar, 2011).
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Orneklem

Arastirma evreninde Karamanoglu Mehmetbey Universitesi, Aydm Adnan
Menderes Universitesi ve Kiitahya Dumlupmar Universitesi'nde galisan toplam 5.936
akademik personel yer almaktadir. Buna gore, .95 gtiven araligi ve .05 anlamlilik
diizeyi ile gerekli orneklem biiytikltigti 361 kisidir (Biiytikoztiirk, Cakmak, Akgtin,
Karadeniz & Demirel, 2018); Toplanan 361 veriden 50 tanesi arastirma hedeflerine
uygun olmadig1 icin analizden ¢ikarilmistir. Kalan 311 veri ile analiz yapilmistir.
Calismada kolayda 6érneklem kullanilmistir. Orneklem zaman, maliyet ve isgiicii
verimliligi temelinde secilmistir (Biiytikozturk, Cakmak, Akgiin, Karadeniz ve
Demirel, 2018). Katilimcilarin %64,6's1 erkek 6gretim elemanlarindan olusmaktadir.
Unvan degiskeni baglaminda arastirmaya en fazla katilimi arastirma gorevlileri
saglamis (%28,3), en az katilim ise 6gretim gorevlileri oraninda (%5,1) gerceklesmistir.

Veri Toplama Arac1

Akademik Ozgiirliik Olgegi: Akademik 6zgiirltiigiin kapsamini belirlemek igin
Bozkurt (2012) tarafindan gelistirilen Akademik Ozgiirliik Olgegi (AFO)
kullanilmistir. Olgek, 6gretim, aragtirma ve yayin olmak {izere tig alt boyuta dagilmis
27 maddeden olusmaktadir. Akademik Ozgiirliik Olgegi, 5'li likert tipi bir veri toplama
aracidir ve uygulanabilir secenekleri benimseme ve bulma dtizeyinde “uygulanamaz
(1)” ile “uygulanabilir (5)” arasinda degismektedir. Akademik Ozgiirliik Olcegi'nde
ters madde kodlamasi bulunmamaktadir. Olgekte yer alan maddelere 6rnek olarak;
“Fakiiltede ogretim yapilirken ogrencilerin fikirlerini 6zgiirce ifade edebilecekleri
ortamin saglanmasi1”, “Fakiiltedeki o0gretim elemanlarimin kaynak smirlamasi
olmaksizin istedigi konuyu calisabilmesi”, “Fakiiltedeki ©6gretim elemanlarmin
calismalarini 6zgiirce yaymlayabilmesi” gosterilebilir. Akademik Ozgﬁrlﬁk Olgegi’nin
ogretim alt boyutunda toplam 5 madde bulunmaktadir.

Sonug ve Tartisma

Akademisyenlerin arastirma ve 6gretim boyutlarinda kendilerini daha smirl
hissettikleri, ancak yayin boyutunda nispeten 6zgtir hissettikleri diistiniilebilir. Ancak
akademisyenler icinde bulunduklar1 kosullar acisindan arastirma ve yaym ozgurliigii
konusunda genel olarak siyasi, tartismal1 ve aykir1 konulardan bahsetmediklerini, aksi
takdirde calismalarimin deger gormedigini ve yaymlanmadigini, yaymlarinin baskict
otorite kosullarina gore belirlendigini, bu arada bu olumsuz kosullarin otoriteler
tarafindan olusturulan kiltiir ve aglarla yapildigini, dahasi halkin da farkinda
olmadan bu dongiiye dahil edildigini belirtmislerdir; sonrasinda akademisyenlerin de
icinde bulundugu kiilttir, yap1 ve sistemin sonug ve fayda odakl diistinen, statiilerinin
ytikselmesini engelleyecek durumlarla karsilasmak istemeyen insanlar yetistirmesi
(Gtiner, 2017). Akademisyenlerin karsilastig1 bu sorunlarin yani sira konuya bir baska
acidan bakilacak olursa; 2006 yilindan sonra Ttirkiye’de hem tiniversite sayisinda hem
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de arastirmaci sayisinda artis oldugu goriilmektedir. Bugiin yaklasik 8 milyon olan
ogrenci sayisi son 15 yilda artmis ve bu artis arastirmacilarin verimliligini diistirerek
hem arastirmaya hem de arastirilan konuya verilen degerin azalmasma neden
olmustur. Oysa 'Times Higher Education’a gore tiniversitelerin degerini etkileyen en
onemli faktorler arasinda arastirma sayisi ve arastirmanin kalitesi yer almaktadir
(Yalginalp, 2021). Dolayisiyla, akademisyenlerin yiiksekogretim sisteminde
karsilastiklar1 sorunlar ve tstesinden gelmeleri gereken konular bir arada
dustintildiigiinde, akademisyenlerin arastirma alanlarinda kendilerini daha sinirl
hissettikleri soylenebilir.

Uygulama diizeyindeki akademisyenlerin akademik ozgitirliikleri cinsiyet
degiskenine gore farklilik gostermemektedir. Elde edilen bu bulgu, kadin ve erkek
akademisyenlerin akademik ozgtirlik konusundaki dtisiincelerinin benzer
olabilecegine isaret etmektedir. Nitekim alan yazinda yapilan c¢alismalar
incelendiginde; Dogan'in (2015) calismasinda da kadin ve erkek tiim
akademisyenlerin akademik ozgitirlige bakis agilarmin benzer oldugu
belirtilmektedir. = Arastirmaya katilan kadmn  akademisyenler ile erkek
akademisyenlerin katilim oraninin esit olmas: durumunda, elde edilen bulgunun tersi
yonde bir bulgu elde edilebilecegi gibi, arastirmanin sonugclar1 gibi bir paralellige de
ulasilabilir. Basarir ve Sar1 (2015) tarafindan kadin akademisyenler {izerinde yapilan
bir arastirmada, kadin akademisyenlerin ¢coklu gorev ve sorumluluklar1 nedeniyle rol
catismasi yasadiklar: sonucuna ulagilmaistir.

Yiiksekogretim sisteminde gorev yapan 6gretim elemanlarinin yas degiskenine
gore akademik ozgiirltigti uygulama diizeyleri anlamli bir farkliliga isaret
etmemektedir. 24-34 yas araligindaki akademisyenlerin akademik ozgtirliik
ortalamalarmin diger yas gruplarindaki akademisyenlere gore daha yiiksek oldugu
gortilmektedir. Yas gruplar1 arasinda tim ogretim elemanlar1 icin gecerli olan
akademik 6zgtirliik ortalamalarimin giderek diismesi, Tiirkiye’de akademik 6zgiirltige
olan inancin ¢oktan yitirildiginin bir gostergesi olabilir. Akademisyenlerin kendilerini
bir merkeze bagli hissetmeleri ya da akademide ¢oziilemeyen farkli sorunlar nedeniyle
daha az 6zgir hissettikleri diistintilebilir. Akcan, Malkog ve Kiziltan (2018) tarafindan
yapilan calismada; akademisyenler ideal akademik ozgtirliik kiilttirtinti ve mevcut
sistemdeki yetersizlikleri Turkiye'deki akademik ozgiirlitk algilar1 ile ifade
etmektedir. Bir baska calismada ise Tiirkiye’de akademik kiiltiirtin olusmadig:
belirtilmektedir (Dogan, 2015). Summak (2008) tarafindan uluslararas:1 diizeyde
yonetilen calismada, Tiirkiye'de gorev yapan akademisyenlerin %10'u akademik
ozgtirliik konusunda goriis bildirmemistir.

Meslekteki kidem degiskenine gore akademisyenlerin uygulanabilir bulgu
diizeylerindeki akademik ozgtirliiklerde anlamli bir farklilik yoktur. Bu durum,
akademisyenlerin is giivencesinin baski altinda olmasi, terfi alamama korkusu,
akademik ozgitirliiklerin ytiksekdgretim sistemi icerisinde yasalarla giivence altina
alinmamasi gibi farkli nedenlerle akademik o6zgiirliiklerin uygulanmas: agisindan
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sorunlar yasandig1 seklinde degerlendirilebilir. Nitekim Guiner (2017) calismasinda
bu durumu farkhi gerekgelere dayandirarak ortaya koymustur. Summak (1997) ise
yaptig1 calismasinda, akademisyenlerin ¢cogunun yeterli akademik ozgtirliige sahip
olmadigini ve mevcut kosullardan memnuniyetsizliklerini dile getirmistir. Saglam
(2011) calismasinda kidemi az olan akademisyenlerin kidemi fazla olan
akademisyenlere kiyasla daha fazla yorgunluk ve duyarsizlasma yasadiklar
sonucuna ulasmistir. Calismadan elde edilen sonuclar ve bu c¢alismalar
akademisyenlerin  akademik  ozgtirlik  konusunu  yorgunluk  hissi ile
degerlendirdiklerini ve duyarsizlastiklarini diistind{irebilir.
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Ozet

Turkiye, kiiresel diizeyde en biiyiik Suriyeli go¢men niifusuna ev sahipligi
yapmasina karsmn, alanyazinda Suriyeli 6zel gereksinimli go¢men 6grenciler
(SOGGO) ve bu 6grencilerin egitimlerini konu alan smirh sayida arastirma
bulunmaktadir. Bu calismanin amaci, Suriyeli goc¢menlerin yasamlarin
stirdiirmeleri i¢in kurulan Gegici Barinma Merkezi'ndeki bir ilkokulda 6grenim
goren SOGGO'lerin egitsel degerlendirme ve tanilama siirecini simf
ogretmenleri ve Rehberlik ve Arastirma Merkezi (RAM) personeli goriisleri
dogrultusunda incelemektir. Smif 6gretmenlerinin bu 6grencileri nasil fark
ettikleri, fark ettikten sonra ne yaptiklar1 ve RAM’a yonlendirme siirecini; RAM
personelinin ise SOGGO'lerin egitsel degerlendirme ve tanilama stirecini nasil
ylriittigunii, bu siiregte karsilastiklar1 sorunlar1 ve personelin onerilerini
ortaya ¢ikarmay1 hedefleyen bu ¢alisma, nitel arastirma yontemi desenlerinden
durum calismasi olarak tasarlanmistir. Arastrmamin  verileri, yar1
yapilandirilmis goriisme formu araciligiyla yapilan goriismelerle toplanmis ve
betimsel olarak analiz edilmistir. Calismanin sonuglarina gore, dil ve kiiltiir
farkliliklar her iki katilimer grubunun da yasadigi bircok sorunun temel nedeni
olarak one cikmaktadir. Ayrica smif 6gretmenlerinin RAM’a yonlendirme
stirecinde aktif rol almasma ragmen RAM’daki siirece katilim gostermemeleri
bu siireci zorlagtirmaktadir. RAM personelinin ise SOGGO'lerin egitsel
degerlendirme stirecinde kullandiklar1 araclarin dil ve Kkiiltiire duyarl
olmamasi nedeniyle zorluk yasadiklar goriilmektedir. Bu durum, SOGGO'leri
uygun egitim ortamma yonlendirmeyi zorlastirmaktadir. Elde edilen sonuglar,
ilgili alanyazinla karsilastirilarak tartisilmis ve gesitli oneriler sunulmustur.

Anahtar Kelimeler: Suriyeli gocmen 6zel gereksinimli 6grenci, kiiltiirel ve dilsel
cesitlilik, rehberlik ve arastirma merkezi, egitsel degerlendirme ve tanilama,
gecici barinma merkezi
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An Examination of the Educational Assessment and Diagnosis Process
of Syrian Migrant Students with Special Needs from the Perspectives
of Classroom Teachers and Guidance and Research Center Staff

Abstract

Although Tiirkiye hosts the largest Syrian migrant population globally, there is limited research
in the literature focusing on Syrian migrant students with special needs (SMSSNs) and their
education. The aim of this study is to examine the educational assessment and diagnosis process
of SMSSNs enrolled in a primary school within a Temporary Accommodation Center. The study
focuses on the perspectives of classroom teachers and the Guidance and Research Center (GRC)
staff. This research aims to uncover how classroom teachers recognize these students, what steps
they take after recognition, and how the referral process to the GRC occurs; it also explores how
GRC staff conduct the educational assessment and diagnosis of SMSSNs, the challenges they face
during this process, and their recommendations. This study is designed as a case study using a
qualitative research method. The data were collected through semi-structured interviews and
analyzed descriptively. According to the results, language and cultural differences, are identified
as the root causes of many problems faced by both participant groups. Additionally, although
classroom teachers play an active role in referring students to the GRC, their lack of involvement
in the subsequent processes complicates the situation. The GRC staff also encounter challenges
due to the lack of culturally and linguistically sensitive tools in the educational assessment of
SMSSNs, making it difficult to refer these students to appropriate educational settings. The
findings are discussed in comparison with the existing literature, and various recommendations
are provided.

Key Words: Syrian migrant student with special needs, culturally and linguistically diverse
guidance and research center, educational assessment and diagnosis, temporary accommodation
center

Giris

Suriye'de 2011 yilinda baslayan i¢ savas nedeniyle tilke kaosa stirtiklenmis,
milyonlarca insan can giivenlikleri igin Tiirkiye, Liibnan ve Urdiin basta olmak iizere
bircok yakin tilkeye zorunlu goc¢ etmistir (Erdogan, 2022). Birlesmis Milletler
Miilteciler Yiiksek Komiserligi (United Nations High Commissioner for Refugees,
2016) Suriyeli gocmenlerin bu kitlesel gogtinii Ikinci Diinya Savasi‘'ndan bu yana
yasanan en biiyiik yerinden edilme krizi olarak nitelendirmistir. Uluslararasi Gog
Orgiitii’'ne (International Organization for Migration [IOM], 2022) gére Suriye’nin sinur
komsular: icerisinde en fazla gog alan tilke Tiirkiye olmustur. Tiirkiye, tilkeye gelen
tim Suriyeli gogmenlere sinir kapilarmi “acik kap1” politikasiyla agmis (Erdogan,
2022) boylece bu politika kapsaminda tilkeye pasaportlariyla girenlerle birlikte higbir
resmi belgesi olmadan gelenler de kabul edilmistir (Dinger vd., 2013). Ttirkiye’de 2024
yili mayis ay1 itibariyle toplam 3.115.536 Suriyeli gogmen yagsamaktadir (Gog Idaresi
Bagkanlig1 [GIB], 2024a). Aniden ve kitlesel olarak go¢ eden bu insanlara uygun yasam
kosullar1 saglayabilmek icin Tirkiye Cumhuriyeti Devleti tarafindan bircok sehirde
Gegici Barinma Merkezi (GBM) kurulmustur. GIB'in verilerine gore bes sehirde yer
alan altt GBM’de toplam 57.774 Suriyeli gogmene ev sahipligi yapilmakta (GIB, 2024b)
ve bu go¢menlerin temel gereksinimleri karsilanmaktadir (icisleri Bakanlig1, 2014).
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Turkiye’de yasayan Suriyeli gogmen niifusunun neredeyse yarisinin (%49,4)
okul gagindaki cocuklardan olustugu bilinmektedir (GIB, 2024c). Bu cocuklarin
icerisinde tipik gelisenler oldugu gibi 6zel gereksinimli olanlar da bulunmaktadir
(Kaya & Yildiz, 2023; Kocaoglu & Giiner, 2023; Milli Egitim Bakanligi [MEB], 2017).
Ozel gereksinimli gogmen cocuklarla ilgili diinyada oldugu gibi (Jergensen vd., 2021)
Turkiye’de de herhangi bir sayisal veri bulunmamakla birlikte (Acar vd., 2019)
GBM'’lerdeki ilk ve orta okullarda olusturulan 6zel egitim simiflarinda bu ¢ocuklarin
ozel egitim hizmeti aldiklar1 bilinmektedir (Kocaoglu & Gtiner-Yildiz, 2022; Ttirkiye
Insan Haklar1 ve Esitlik Kurumu Raporu, 2022).

Ozel gereksinimli bireylerin, 6zel egitim hizmetlerinden yararlanabilmeleri igin
egitsel degerlendirme ve tanilama siireclerinden ge¢meleri gerekmektedir (MEB,
2018). Egitsel degerlendirme ve tanilama stirecinde, cesitli degerlendirme araglar:
kullanilarak 6grencinin gticlii oldugu ve desteklenmeye gereksinim duydugu alanlar,
yani mevcut performans diizeyi belirlenir (Avcioglu, 2013). Elde edilen bilgiler
dogrultusunda 6grenciye 6zel bir egitim plani olusturularak, gereksinim duydugu
destekler saglanir (MEB, 2018). MEB’e bagli Rehberlik ve Arastirma Merkezleri (RAM)
tarafindan yiriitiilen egitsel degerlendirme ve tamilama stirecine Ogrenci
yonlendirilmeden once siifa uyum saglayabilmesi ve herhangi bir egitsel tani
almadan genel egitime devam edebilmesi amaclandig1 i¢cin gonderme 6ncesi stirecin
yurutiilmesi gerekmektedir (Yenioglu vd., 2019). Gonderme 6ncesi stireg, 6grenciyi
ayrintili degerlendirme igin RAM'a yonlendirmeden 6nce genellikle sinif 6gretmeni
tarafindan egitim yontemlerinde, materyallerde, smifin fiziksel diizenlemelerinde,
hedeflerde ve gerektiginde ev odevlerinde uyarlamalarin yapildig1 bir stirectir
(Kargin, 2007). Ogrencinin genel egitim sinifinda kalmasimi saglamak amaciyla yapilan
bu siirecte 6grenciden beklenilen performans goriilmediginde 6grenci ayrintilh
degerlendirme icin RAM’a yonlendirilir (Yenioglu vd., 2019). Ayrintii
degerlendirmenin temel amaci, 6zel egitim hizmetlerine gereksinimi oldugu
diistintilen 6grencilerin uygun egitim ortamina yerlestirilerek egitimin tiim
amaglarindan en tist diizeyde yararlandirilmasidir (Kargin, 2007, MEB, 2020).
Boylelikle ©6zel egitime gereksinim duyan ogrenciler de siire¢ sonunda yapilan
yonlendirmelerle daha etkili ve verimli bir egitim olanagina sahip olabilirler.

Ozel gereksinimli bireylerin egitsel degerlendirme ve tanilama siireci kendi
icerisinde birgcok gticltigti barindirirken, degerlendirilen birey gocmen oldugunda
stireg daha da zorlagabilmektedir. [lgili alanda Diinyada ve Tiirkiye’de sinirli sayida
arastirma oldugu bircok arastirmada vurgulanmaktadir (Bayrakli, 2023; Jergensen vd.,
2021; Kocaoglu & Giiner, 2023). Bu sinirli arastirmalarin sonugclar: incelendiginde, dil
ve kultiir farkliligindan kaynaklanan sorunlar ile 6zel gereksinimli olma durumunun
ayirt edilmesinde zorluk yasanmasi nedeniyle degerlendirilen birey hakkinda uygun
olmayan kararlarin alinabildiginin vurgulandig1 goriilmektedir (Hurley vd., 2014;
Oliver & Singal, 2017; Paniagua 2017; Sinkkonen & Kyttild, 2014). Ornegin Paniagua
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(2017) Ispanya’daki farkli dil, kiiltiir ve sosyoekonomik yapiya sahip ailelerden gelen
ozel gereksinimli 6grencilerin oldugu iki ilkokulda yaptig1 gozlemlerin ardindan
calismay1 yuritttigii okullardan birinde 6zel egitim hizmeti alan 70 ¢cocuktan sadece
besinin dogru degerlendirme siireclerinden gecip uygun egitim ortamina
yerlestirildigini belirlemistir. Sinkkonen ve Kyttilad (2014) gogmen 6grencilerle calisan
Finli ogretmenlerin deneyimlerini, Hurley ve arkadaslar1 (2014) ise gog¢men
ogrencilerle calisan Amerikali 6gretmenlerin deneyimlerini incelenmistir. Her iki
arastirmanin katilimcilarr da 6zel gereksinimli olmayan bircok gocmen 6grencinin
yeterli ve uygun degerlendirme araclarimin bulunmamasi nedeniyle 6zel egitime
yonlendirildigini ve bu durumun gocmen 6grencilerin egitim yasamlarin1 olumsuz
etkiledigini belirtmislerdir. Mohamad ve arkadaslarinin (2024), Norvec'te yasayan
Suriyeli gocmen 6zel gereksinimli bireyler ve ebeveynlerinin goriislerini inceledikleri
calismalarinda ise bir ebeveyn uzman eksikligi nedeniyle ¢ocugunun ozel egitim
gereksinimlerinin belirlenmesinde gecikmeler yasandiginmi belirtmistir. Ttirkiye'de
yapilan smirli sayidaki arastirmada da gogmen 6zel gereksinimli 6grencilerin egitsel
degerlendirme ve tanilama siireclerinde yasanan sorunlar rapor edilmektedir.
Ornegin Unay ve arkadaglar1 (2021) tarafindan yapilan arastirmada, Suriyeli 6zel
gereksinimli gogmen 6grencilerin (SOGGO) degerlendirme siirecinde dil ve kiiltiir
farkliliklar: ile kullanilan degerlendirme araglarinin yetersizliginden dolay1 zorluk
yasandig1 belirlenmistir. Benzer sekilde Cetin ve Kog¢ (2021) tarafindan yapilan
arastirmada da gocmen ozel gereksinimli ogrencilerin egitsel degerlendirme ve
tanilama stirecinde dil farkliliginin énemli bir sorun olusturdugu, 6grenci ve ailesi ile
iletisim kurulmasinda ve iletisim sorunlariyla 6zel gereksinimli olma durumunun
ayirt edilmesinde zorluk yasandig1 ortaya konulmustur. Bu arastirmalarin sonuglar:
ozel gereksinimli gogmen ogrencilerin egitsel degerlendirme ve tanilama siireclerinde
yasanan sorunlart RAM personeli bakis acisiyla ortaya koysa da stirecin bir diger
paydast olan smif ogretmenlerinin bakis agisinin da stirece dahil edilmesi, sehir
yasamindan izole bir ortam olan GBM'lerde yasayan SOGGO'leri konu almasi ve
sadece stirecteki sorunlara degil siirecin tiimiine odaklanmasi nedeniyle bu calisma
diger arastirmalardan farklilik gostermekte ve siirece daha genis bir mercekten bakma
sanst vermektedir. Ozellikle tilkemizdeki Suriyeli gogmenlerin sayisinin giinden giine
arttig1 ve ozel gereksinimli gogmen 6grencilerin egitimlerinin baslangi¢c noktasinin var
olan durumun belirlendigi egitsel degerlendirme ve tanilama siireci oldugu goz ontine
alindiginda bu konunun paydaslartyla daha ayrintili bir sekilde incelenmesinin
SOGGO'lerin egitim gereksinimlerine yonelik daha etkili ve duyarli yaklagimlar
gelistirilmesine katkida bulunarak, alanyazmma o¢zgtin bir katki sunacag:
duistintilmektedir. Bu nedenle bu calisma, GBM'deki okullarda egitimlerine devam
eden SOGGOQO'lerin egitsel degerlendirme ve tanilama siirecini sinif 6gretmenlerinin ve
RAM personelinin goztinden biittinciil bir bakis agistyla incelemektedir. Bu yaklasim,
calismanin 6zgiinliigiini ve 6nemini ortaya koymaktadir.
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Bu calismanin temel amaci, Turkiye'nin Suriye smirina yakin bir ilindeki
GBM’de yasayan SOGGQO'lerin, smif 6gretmenleri tarafindan fark edilip egitsel
degerlendirme ve tanilama islemleri icin RAM’a yonlendirmesiyle baslayan ve
RAM’da ytriitiilen ayrintili degerlendirmeyle devam eden siireci simif 6gretmeni ve
RAM personeli goriisleri dogrultusunda incelemektir. Bu temel amag¢ dogrultusunda
asagidaki arastirma sorularmin yanmitlar1 aranmistir:

1. Smf dgretmenlerinin SOGGO leri fark etme stireci nasildir?

2. Smf 6gretmenleri 6zel gereksinimli oldugundan stiphelendikleri Suriyeli
gocmen oOgrencileri RAM’a yonlendirmeden 6nce ne tiir uygulamalar
yapmaktadir?

3. Smif oOgretmenleri Suriyeli go¢men Ogrencileri RAM’a yonlendirme
stirecinde nasil bir yol izlemektedir?

4. Smif 6gretmenlerinin RAM'n verdigi 6zel gereksinim raporu hakkindaki
gorusleri ve siirece yonelik onerileri nelerdir?

5. Egitsel degerlendirme ve tanilama siireci ve bu siirecte kullanilan
degerlendirme araglariyla ilgili RAM personeli goriisleri nelerdir?

6. SOGGO'lerin egitsel degerlendirme ve tanilama siireci RAM’da nasil
yuruttilmektedir?

7. SOGGUQO'lerin egitsel degerlendirme ve tanilama siirecinde RAM personeli
ne tiir giicliikler yasamakta ve bu gticliikleri nasil asmaktadir?

8. SOGGO'lerin egitsel degerlendirme ve tanilama siirecine yonelik RAM
personeli onerileri nelerdir?

Yontem

Arastirma Modeli

GBM'de 6grenim goren SOGGO'lerin egitsel degerlendirme ve tanilama
stirecine iliskin smif 6gretmenleri ve RAM personelinin goriislerinin incelendigi bu
calisma, nitel arastirma yontemi kullamilarak gerceklestirilmistir. Nitel arastirma,
insanlarmn dtinyay: algilamalarim1 ve deneyimlerini nasil yorumladiklarini analiz
etmek icin kullanilan arastirma yontemlerinin genel bir tanimidir (Gtiler vd., 2015 s.
30). Nitel arastirma yontemi “semsiye bir kavram” olmakla birlikte bu semsiye altinda
bir¢ok kavram yer almaktadir (Yildirim & Simsek, 2021 s. 36). Bunlardan biri de durum
calismasidir. Durum calismasy, giincel bir durumla ilgili gercek yasam ortaminda neler
olduguna “nasil” ve “neden” sorularmi temel alarak bakma ve bu sorulari
yanitlayabilmek adina sistematik olarak veri toplama, analiz etme ve sonugclar ortaya
koyma yoludur (Yin, 2009). Ortaya koyulan sonuglar arastirmacilarin ¢ikarimlari ile
anlamlandirilir ve okuyucuya sunulur (W. Creswell & D. Creswell 2018).
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Herhangi bir arastirma alanindaki giincel ve karmasik bir konu, durum
calismasi deseniyle ayrintili bir sekilde incelenebilir (Akar, 2019, s. 140). Tuirkiye'deki
GBM'lerde yasayan SOGGQO'lerin egitsel degerlendirme ve tanilama siireci, karmagik
bir giincel durumu temsil etmektedir. Bu nedenle bu calismada SOGGO'lerin
degerlendirme ve tanilama stirecinin derinlemesine incelenmesi ve ayrintili bir sekilde
anlasilmasi amaciyla durum calismasi deseni tercih edilmistir.

Katilimcilar

Calismada GBM’de SOGG(O'lerle galisan simif 6gretmenleri ve bu 6grencilerin
egitsel degerlendirme ve tanilama stirecini yiirtiten RAM personeli olmak tizere iki
farkli katilhmci grubu yer almaktadir. Her iki katilimci grubu da ilgili konu hakkinda
ayrintili bilgi elde edebilmek hedeflendigi icin amach 6rnekleme yontemlerinden 6lctit
ornekleme ile belirlenmistir. Olgiit 6rnekleme, arastirmaci tarafindan ya da daha
onceden hazirlanmis bir kontrol listesi kullanilarak arastirmanin katilimcilarinin
belirlenmesinde kullamilmaktadir (Yildirim & Simsek, 2021). Smif 6gretmenlerinde
aranan olctit, son iki yil icerisinde RAM’a en az bir 6grenci yonlendirmis olmakken
RAM personelinde ise son iki yilda en az bir SOGGO'niin egitsel degerlendirme ve
tanilama stirecinde gorev almaktir. Bu 6lciitler katilimcilarin gtincel bilgi ve deneyime
sahip olmalarin1 saglamak amaciyla belirlenmistir. Calismaya katilma olctitlerini
karsilayan sinif 6gretmenlerine SO, RAM personeline ise RP kodu verilmistir. Smf
ogretmenlerine iliskin demografik bilgiler Tablo 1'de, RAM personeline iliskin
demografik bilgilerse Tablo 2’'de sunulmustur.

Tablo 1. Sinuf Ogretmenlerinin Demografik Bilgileri

Katilimc:  Cinsiyeti  Yas Egitim Bransi Toplam GBM'deki Toplam Tanil1
Kodu 1 Durumu Deneyim  Deneyim Ogrenci Ogrenci
Yili Yili Sayisi Sayisi

sO1 E 27 Lisans Simf 5 5 31 3
Ogretmeni

sO2 K 28 Lisans Sinuf 2 2 24 2
Ogretmeni

sO3 E 38 Lisans Sinif 15 3 24 1
Ogretmeni

SO4 K 29 Lisans Simf 7 3 28 1
Ogretmeni

sO5 K 33 Lisans Simif 10 5 30 2
Ogretmeni

sO6 K 33 Lisans Sinif 13 4 23 2
Ogretmeni

sO7 K 54 Lisans Sinuf 22 4 22 1
Ogretmeni

SO8 E 36 Lisans Sinuf 11 4 23 1
Ogretmeni

sO9 K 37 Lisans Sinuf 12 2 25 1
Ogretmeni

5010 E 34 Lisans Sinuf 11 4 26 2

Ogretmeni
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Tablo 2. RAM Personelinin Demografik Bilgileri

Katilimc1 Cinsiyeti Yas Egitim Brans: Toplam RAM’daki
Kodu Durumu Deneyim Yili Deneyim Yili

RP1 E 24 Lisans Ozel egitim 1 1

RP2 E 29 Lisans Zihin engelliler 4 2
Ogretmenligi

RP3 E 40 Lisans Zihin engelliler 8 8
ogretmenligi

RP4 E 39 Lisans Ozel egitim 3 3

RP5 E 30 Lisans fsitme engelliler 7 2
ogretmenligi

RP6 E 26 Lisans Ozel egitim 1 1

RP7 K 32 Lisans Rehberlik ve 6 1

psikolojik

damismanlik

RP8 E 45 Lisans Rehberlik ve 17 5

psikolojik

damismanlik

RP9 E 24 Lisans Zihin engelliler 1 1
ogretmenligi

RP10 E 24 Lisans Ozel egitim 1 1

Arastirma bulgularmin tek bir bakis agisina odaklanmasi ve ¢ogunlugun
gercekligini yansitmasi yerine coklu gercekliklere ulasmasi1 hedeflendiginden bu
calismada katilimcr veri gesitlendirmesi stratejisi kullanilmistir (Denzin, 1978). Bu
dogrultuda calismanin veri kaynagi olarak belirlenen katilimcilar, SOGGO'lerin
degerlendirme ve tanilama stireclerinin baslangicinda yer alan siif 6gretmenleri ve
ayrintili  degerlendirme siirecini ytirtiten RAM personelinden olusmaktadir.
Ozellikle, aragtirma bulgularim gesitlendirebilecegi diisiiniildiigii igin bu siireglerde
aktif olarak gorev alan katilimcilar tercih edilmistir.

Veri Toplama Araclar1

Nitel arastirma yontemiyle tasarlanan arastirmalarda arastirmacilar énceden
hazirlanmis 6lcek veya anketler yerine, arastirma konusuyla ilgili hazirladiklar:
gozlem veya gortisme araclariyla dogrudan kendileri veri toplarlar (Gtiler vd., 2015 s.
41). Bu calismada da katilmcilarin ilgili durum hakkindaki gortislerinin ortaya
¢ikarilmasinda nitel arastirmalarda siklikla kullanilan veri toplama yontemi olan
gorusme (Yildirrm & Simsek, 2021 s. 38) tercih edilmistir. Alanyazinda gortismenin
yapilandirilmis, yari yapilandirilmis ve yapilandirilmamis olmak tizere ti¢ tiirii
oldugundan s6z edilmektedir (Giiler vd., 2015 s. 114). Bu calismada arastirmaciya hem
onceden hazirladig1 sorular1 sorma hem de daha ayrmtili bilgi almak adina ek sorular
sorabilme ozgtirlugt tanmidig icin yar1 yapilandirilmis gortisme tiirti kullanilmistir
(Yildirim & Simsek, 2021 s. 130). Kullanilan yar1 yapilandirilmis goriisme sorulari,
birinci yazarm SOGGOQO'lerle olan galisma deneyiminden ve konuyla ilgili alanyazimn
ayrintili analizinden yola ¢ikilarak olusturulmustur.

Alanyazinda yapilan benzer arastirmalara bakildiginda, siifinda gog¢men
ogrenci olan smif Ogretmenleriyle yapilan arastirmalara rastlamilmis fakat bu
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arastirmalarin egitsel degerlendirme ve tanilama siireclerini degil genellikle
ogretmenlerin karsilastiklar: giicliikleri konu aldig1 gortilmiistiir (Aydeniz & Sarikaya,
2021; Bergut & Atmaca, 2024; Simsir & Dilmag, 2018). Sinif 6gretmenlerinin egitsel
degerlendirme ve tanilama stirecine yonelik gortislerinin incelendigi arastirmalardaki
katilimcilar ise go¢men olmayan oOgrencilerden olusmaktadir (Cuhadar, 2017;
Isikdogan-Ugurlu & Kayhan, 2018). Bu arastirmalarin odag: incelendiginde egitsel
degerlendirme ve tanilama stirecinde yer alan tarama, gonderme 6ncesi ve gonderme
stirecleri ile 6gretmenlerin gergeklestirdikleri 6gretimsel diizenlemeleri konu aldig:
gorulmiis ve bu odak bu galismanin smif 6gretmenleri icin olusturulan goriisme
sorularina uyarlanmistir. RAM personeli i¢in olusturulan goriisme sorulari ise Hurley
ve arkadaslar1 (2014), Banerjee ve Guiberson (2012) ve Pavri (2001)'nin, dil ve kultiir
farkliligr olan gog¢men ozel gereksinimli ogrencilerin degerlendirme ve tanilama
stirecini inceledikleri aragtirmalarimin odagi dogrultusunda olusturulmustur. Ilgili
arastirmalarin bu stirecte karsilasilan giicliklere, bu giicliiklerle basa ¢ikma yollarina
ve siireci kolaylastirmak igin 6nerilen adimlara odaklandig: goriilmiistiir.

Her iki katilimcr grubu igin ayr1 ayr1 hazirlanan gortisme sorular: formu, 6zel
egitim alaninda doktorasmni yapmis bes uzmanin goriisiine sunulmustur. Uzman
gorusleri dogrultusunda yonlendirici oldugu diistiniilen bazi sorular diizenlenmis,
sorular daha agik bir sekilde ifade edilmistir. Ornegin sinif 6gretmeni goriisme sorulari
formunda yer alan “Ozel gereksinimli 6grencinizin RAM’da degerlendirilme siirecine
katiliminmiz-katkiniz oldu mu? (Gonderme raporu hazirlama, egitsel degerlendirme
istek formu, RAM personeli ile is birligi yapma vb..)” sorusu “Ozel gereksinimli
ogrencinizin RAM’da degerlendirilme siirecine katiliminiz-katkiniz nasil gerceklesti?”
seklinde diizenlenmistir. Benzer sekilde RAM personeli goriisme sorular1 formunda
yer alan “Rehberlik ve arastirma merkezlerinin kullandigr formal-informal
degerlendirme  yontemleri ve araglar1 basvuran  biitin  Ogrencilerin
degerlendirilebilmesi i¢in uygun cesitlilikte ve nitelikte midir?” sorusu “Rehberlik ve
arastirma merkezlerinin kullandig1 formal-informal degerlendirme yontemleri ve
araclar1 bagvuran biitiin 6grencilerin degerlendirilebilmesi agisindan uygun olup
olmadig1 hakkinda neler soyleyebilirsiniz? Boyle diistinmenizin sebebi nedir?”
seklinde diizenlenerek goriisme sorulari formu son haline getirilmistir.

Veri Toplama Siireci

Her katilimciyla daha derinlemesine ve kisisel bilgi edinme amaciyla bireysel
olarak goriisme tercih edilmistir. Calismanin katilimcilar1 ile gortismeden once
SOGGO'lerin egitsel degerlendirme ve tanilama siirecinde gorev almis bir RAM
personeli ve SOGG(Q'lerle galisan ve RAM'a en az bir 6grenci bir 6grenci yonlendirmis
olan smif 6gretmeni ile pilot gortismeler yapilmistir. Pilot goriismeler sonucunda
gorusme sorularinda herhangi bir degisiklik yapilmamakla beraber RAM personeliyle
goriisme yapilmasi planlanan toplantt odasinin daha sessiz bir hale getirilmesi igin
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kurum yonetimi ile is birligi yapilmustir. Simif 6gretmenleriyle yapilmas: planlanan
yliz ytize goriismeler donemin kosullar1 geregi (Covid-19 salginindan dolay: okullar
uzaktan egitime ge¢mistir) uzaktan -bir bilgisayar program araciligiyla- yapilmistir.
Uzaktan yapilan gortismelerin ses ve goriintii kalitesinin nitelikli bir hale getirilmesi
adma pilot goriisme sonucunda arastirmaci bir adet kendinden mikrofonlu bilgisayar
kamerasi ve iki adet ytiksek ses ¢iktisi olanag1 saglayan hoparlor edinmistir.

Bu calismanin smnif 6gretmenleri ve RAM personeli olmak tizere iki farkli
katilimci grubu vardir. 20.05.2021 ve 25.05.2021 tarihleri arasinda 10 sinuf 6gretmeniyle
uzaktan, 05.07.2021 ve 09.07.2021 tarihleri arasinda 10 RAM personeliyle yiiz yiize
yari-yapilandirilmis gortismeler gerceklestirilerek arastirmanin verileri toplanmaistir.
Sinif 6gretmenleriyle goriisme tarihi ve saati tizerinde anlasildiktan sonra goriismelere
gecilmistir. Gortismelere baslanilmadan o¢nce katilmcilar calisma hakkinda
bilgilendirilmis, gortismenin kayit altina alinacagimin da belirtildigi gontillii onam
formu e-posta yoluyla iletilmis ve imzalandiktan sonra arastirmaciya e-posta atilmasi
istenilmistir. Gortismeler tamamlandiktan sonra ses kayitlarinin dokiimii yapilmaistir.
Ortalamasi yaklasik 17 dakika olan goriismelerin toplam stiresi 165 dakikadhr.

Calismanin diger katillmcr grubu olan RAM personeliyle belirlenen giin ve
saatte RAM'in toplanti salonunda gortismelere baslanilmistir. Gortismelere
baslanilmadan once katilimcilar ¢alisma hakkinda bilgilendirilmis ve goriismenin
kayit altina alinacagimin da belirtildigi goniilli onam formu imzalatilmistir.
Gortismeler tamamlandiktan sonra ses kayitlarinin dokiimii yapilmistir. Ortalamasi
yaklasik 15 dakika olan goriismelerin toplam stiresi 145 dakikadhr.

Verilerin Analizi

Gortismeler sonucunda elde edilen verilerin analizinde goriisme sorular:
etrafinda bir yap1 olusturmak ve elde edilen verileri bu yapi ¢ercevesinde ayrintili bir
sekilde betimleyip ¢zetlemek hedeflendigi icin betimsel analiz (Timdengelimci)
kullanilmistir. Betimsel analiz, gesitli veri toplama teknikleri ile elde edilmis verilerin
arastirma sorusu ya da alt sorularindan yola ¢ikilarak olusturulan temalara gore
Ozetlenmesi ve yorumlanmasini igeren analiz turtidir (Yildirim & Simsek, 2021 s. 244).
Bu dogrultuda gortismeler sonucunda elde edilen veriler gortisme sorularindan yola
cikilarak analiz edilmis ve birbirine benzeyen veriler bir araya getirilip 6zetlenmistir.
Her iki katilmc1 grubu icin de elde edilen veriler dort asamada analiz edilmistir.
Analiz siireci Sekil 1'de verilmistir.
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Sekil 1. Analiz stireci (Kaynak: Yildirim ve Simsek, 2021 s. 244-249)

[ANALiZ SURECi]

DORDUNCU ASAMA

Tammlanan verilerden
¢ikarimlarda bulunulmustur.

Analiz i¢in bir cerceve olusturma: Arastirma ve gortisme sorularindan yola
cikilarak veri analizi i¢in bir kapsamin belirlenip cercevenin olusturuldugu bu
asamada arastirma sorusu, SOGGO'lerin egitsel degerlendirme ve tanmilama siirecine
iliskin smif 6gretmenleri ve RAM personelinin goriislerini ortaya ¢ikarmak {izerine
kurulurken arastirmanin kavramsal cercevesi, SOGGO'lerin egitsel degerlendirme ve
tanilama stireci, karsilasilan giicliikler ve bu stireclerin etkilerdir. Bu cerceve
dogrultusunda verilerin hangi temalar altinda dtizenlenecegi belirlenmistir.

Verilerin kodlanmasi: Elde edilen verilerin tutarli bir sekilde bir araya getirildigi
bu asamada olusturulan gerceve dogrultusunda veriler okunup kodlanmistir. Ayrica
bulgularda sunulacak dogrudan katilimer alintilar1 da belirlenmistir.

Bulgularin  tamimlanmasi: Kodlanan verilerin betimlendigi ve dogrudan
alintilarla desteklendigi bu asamada veriler tema bazl bir yaklasimla kolay anlasilir
ve okunabilir bir dil kullanmilarak tanimlanmis ve gereksiz tekrarlardan kaginilmustir.

Bulgularin yorumlanmas:: Tanimlanan bulgularin yorumlandig1 bu asamada bir
onceki asamadaki verilerden ¢ikarimlarda bulunulmustur. Ayrica daha 6nce yapilan
arastirmalarin sonuglariyla karsilastirmalar bu asamada sunulmustur.

Gegerlik ve Giivenirlik

Calismanin  inandiricihigimmi  saglayabilmek adma  goriisme  sorular:
hazirlanirken hem birinci yazarm SOGGQ'lerle galisma deneyimlerinden hem de
alanyazindaki diger arastirmalardan yararlanilmistir. Bununla birlikte olusturulan
gortisme sorulariyla ilgili 6zel egitim alaninda doktora derecesine sahip ve daha 6nce



Kocaoglu, A. ve Giiner, N. 204

nitel arastirma yiirttmiis bes uzmandan goriis de alinmistir. Ayrica katilimcilara
arastirma hakkinda gerekli bilgiler verilmis ve arastirmaya katilimin tamamen
gonilliltige dayali oldugu ve istedikleri an arastirmadan geri ¢ekilme haklarmin
oldugu vurgulanmustir.

Calismanin aktarilabilirligini saglayabilmek adina verilerin toplanmasi ve
analizi stireci ayrintili bir sekilde aciklanmistir. Ayrica calismanin katilimcilar: amagl
ornekleme yontemi kullanilarak belirlenmis ve katihmcilarin o6zellikleri yontem
boltimiinde ayritili bir bigimde tanimlanmstir.

Calismanin giivenilebilirligini saglayabilmek adina cesitleme tiirlerinden veri
cesitlemesi yapilmis ve calismanin veri kaynagi olan katilimcilar, ilgili siireg icerisinde
yer alan iki farkli gruptan olusturulmustur. Veri toplama siirecinde katilimcilarla
yapilan gortismeler sonucunda elde edilen ses kayitlar1 oldugu gibi yaziya aktarilmis
ve daha sonra ses kayitlar1 ile gortisme dokiimleri hem yazar hem de farkli bir
arastirmaci tarafindan tekrar incelenmis ve goriisme dokiimlerinin giivenirligi
saglanmistir. Ayrica elde edilen veriler hem yazar hem de farkli bir arastirmaci
tarafindan birbirlerinden bagimsiz bir sekilde QSR NVivo 12 programu ile sistematik
olarak kodlanip, birbirine benzeyen veriler belirli kavramlar ve temalar gercevesinde
bir araya getirilmistir. Daha sonra bagimsiz olarak yapilan kodlamalarin giivenirligi
Miles ve Huberman (1994)'m ¢nerdigi “Gtiivenirlik = Gortis Birligi Sayisi/ Toplam
Gortis Birligi+ Gortis Ayrilig1” formilii kullanilarak hesaplanmistir. Bu yontem, nitel
arastirmalarda kodlayicilar arasi tutarliigr saglamak ve verilerin giivenilirligini
artirmak amaciyla yaygin olarak kullanilmaktadir. Smif 6gretmenlerinin verileri igin
kodlayicilar aras1 giivenirlik ytizdesi ilk hesaplandigimda %80 ¢ikmistir. Daha sonra
tartisilan ticlincti ve altinc1 temalar tizerinde goriis birligine varilmasmin ardindan
gilivenirlik ytizdesi %100 olarak yeniden hesaplanmistir. RAM personeli verileri igin
kodlayicilar aras1 giivenirlik ytizdesi ilk hesaplandigimda %90 ¢ikmistir. Daha sonra
tartisilan yedinci tema {izerinde goriis birligine varilinca gtivenirlik ytizdesi %100
olarak yeniden hesaplanmustir. Calismanin onaylanabilirligini saglayabilmek adina
bulgular kisminda katillmcilarin gortisleri dogrudan alintilarla desteklenmistir. Bu
alintilar arastirmanin sonuglarmnin gergekciligini ve temsil giictinti arttirarak
onaylanabilirligi gticlendirmistir.

Etik ve Arastirmacilarin Rolii

Etik ilkeler baglaminda calismanin tiim katilimcilarma arastirmayla ilgili
gerekli bilgilendirmeler yapilmis ve gortismelerin kayit altina alinacag: ifade edilip
yazili izin alinmistir. Katimcilarin goniillti olarak katildiklar1 bu calismadan
istedikleri an ayrilabilecekleri ifade edilmistir. Bununla birlikte katilimcilarmn -
demografik bilgileri disinda- kisisel bilgilerine calismada yer verilmemistir. Ayrica
gortismeler sirasinda katilimcilarin gortislerini etkileyebilecek her tiirlti ifadeden
kacinmaya galisan arastirmacilar gortismeler sonucunda elde edilen ses kayitlarimi
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oldugu gibi bilgisayar ortamina aktarmis ve analizler sirasinda da bu verilere sadik
kalmastir.

Bu calismanin birinci yazar: Tiirkiye nin dogusundaki bir GBM'de yer alan 6zel
egitim smifinda yaklasik olarak iki yil 6gretmenlik yapmustir. Dolayisiyla birinci
yazarin SOGGQ'lerle calisma deneyimi vardir. Ayrica arastirmact bu dgrencilerin
egitsel degerlendirme ve tanilama siireclerinde de aktif olarak gorev almistir.
Calismanin ikinci yazar1 6zel gereksinimli ogrencilerin bulundugu cesitli egitim
ortamlarinda 10 yildan fazla bir stire calistiktan sonra son 13 yildir bir tiniversitenin
ozel egitim bolumiinde 6gretim tiyesi olarak gorev yapmaktadir.

Bulgular

Asagida once smif 6gretmenlerinin ardindan RAM personelinin bulgularina
yer verilmistir.

Sinif Ogretmenlerine Iligkin Bulgular

Sinif 6gretmenlerinin goriisleri sekiz tema altinda simiflandirilmis ve Sekil 2'de
bu temalar bir arada verilmistir.

Sinif 6gretmenlerinin egitsel
degerlendirme ve tanilama = @~—----- ~ -
siirecine yénelik énerileri

_. Suriyeli gogmen 6grencilerin
karsilastiklar glglukler

@
RAM’In verdigi raporun ,/ N .
oégrenci ve ailesinin / Ogretmenlerinin sinif
hayatina etkileri .—- -—. icindeki gﬁglﬁklgrle bas
hakkinda 6gretmen etme yontemleri
gorusleri 7
! \
]
i T | ‘
e m a a r I sOGGHO'lerin sinif
Sinif 6gretmenlerinin .__ __. ogretmeni tarafindan
RAM"In verdigi rapor fark edilmesi
hakkindaki gérisleri {
’
\ i
’I
7
®\N‘~ -
I B 1
i i
Slp|f Qgretmeninin goziinden /' ‘\ Sinif 6gretmenlerinin
s0GGO'lerin RAM siireci ~ @==---= - Sm———— @ 5grencileri RAM’a

yoénlendirmeden énce yaptigi
uygulamalar ve yénlendirme
sureci

Sekil 2. Smif 6gretmenleri gortisleri dogrultusunda ortaya ¢ikan temalar
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Suriyeli Go¢gmen Ogrencilerin Karsilagtiklar1 Giigliikler

Siif ogretmenlerine GBM’'de ikamet eden Suriyeli go¢men ogrencilerin
karsilastiklar gticliiklerle ilgili sorular sorulmustur. Goriismelerin analizi sonucunda
ortaya citkan birinci tema Tablo 3’te sunulmustur.

Tablo 3. Suriyeli Gogmen Ogrencilerin Karsilagtiklar1 Giigliikler

Tema Alt tema
Tletisim ve kiiltiirel gicliikler
Suriyeli go¢men 6grencilerin karsilastiklar: gtigliikler Yasam kosullar1 ve ekonomik giigliikler
Sosyal ve psikolojik giicliikler
Herhangi bir sorunlar yok

Katilimcilar 6grencilerin oncelikle dil ve kiiltiir temelli iletisim giicltikleri
yasadiklarini belirtmislerdir. Konuyla ilgili iki katilimc1 sunlar: belirtmistir:

SO3: “Oncelikle dil. Iletisim konusunda gercekten cok sikinti yasiyorlar.”

SO4: “Ayrica kiiltiir catismast yastyorlar. Ornegin ilk illarda bircogu vere
tiikiiriiyordu. Bircogu siddete meyilli. Arap hocalarla konustugumuz zaman Suriye
egitim sisteminde siddete sikca basvuruldugunu soylemislerdi.”

Katilimcilar 6grencilerin GBM'deki yasam kosullarinin ¢ok sinirli oldugunu ve
ekonomik nedenlerden dolayr egitime erisimde giiclilk yasayan oOgrencilerin
oldugunu vurgulamislardir.

SO9: “...Kampta olmakla disarida sehir merkezinde oturmak arasinda daglar kadar fark
var. Kamptaki yagsamlar: cok stmirli. Biz 100 m2 evlere sigamazken bunlar 17 m2 evlerde
5-6 kisi yasiwyorlar. Kamp icinde bir sosyallik yok cocuklar en fazla disart ¢ikip
kaydiraktan kayabilirler yani...”

SO6: “...Egitime ulagmada sikintt yagwyorlar ¢iinkii aileyi gecindirmek icin para lazim.
Ekonomik sebeplerle disarida ¢alisan bircok 6grencimiz var...”

Katilimcilardan biri go¢men c¢ocuklarin toplumda kabul edilmedigini
belirtirken bir bagka katilimc1 geldikleri ortamda yasadiklarmin psikolojik olarak
onlar1 olumsuz etkiledigini ifade etmistir.

SO1: “Daha sonra ise insanlarin kabul etmemesi, sosyal problemler. Toplumun baks
agist...”
SO3: “Psikolojik kikenli rahatsizliklar, ciinkii zor bir ortamdan cikip geliyorlar.”

Herhangi bir zorlukla karsilasmadiklarim ifade eden iki katilimc ise sunlar:
belirtmistir:

SO2: “...Herhangi bir eksik oldugunu diisiinmiiyorum. Tiirk 6renciler icin ne
yapilyorsa bunlar icin de o yapiliyor.”
SO7 “...Benim cocugum bu yil birinci stnifa basladi ve bir hafta boyunca aglad.

Suriyeli dgrenciler masallah giki ¢ikmyor. Hepsi simifta mutlu aglayan sizlayan yok.
Okula hemen uyum sagladilar...”
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Ogretmenlerinin Sinif i¢indeki Giicliiklerle Bas Etme Yontemleri

Katilimcilarin smif icinde yasadiklar: giicliiklerle bas etme yontemlerine iliskin

goruslerinden olusan ikinci tema Tablo 4’te sunulmustur.

Tablo 4. Ogretmenlerin Sif Icindeki Giicliiklerle Bas Etme Yontemleri

Tema Alt tema

Teknolojik arag-gerecler

Ogretmenlerin smif igindeki giicliiklerle bas etme yontemleri Sosyal ve duygusal destek

Dil 8grenme
Aile gortismeleri
Terctiman

Katilimcilar smif iginde karsilastiklari giicliikleri teknolojik arag-gerecler

kullanarak ve bu 6grencilere sosyal ve duygusal destek sunarak asmaya calistiklarini
belirtmislerdir. Konuyla ilgili iki 6gretmen sunlar1 ifade etmistir:

SOB: “Teknolojiyi derslerde aktif olarak kullantyorum.”

SO1: “Basarmanin sarti kendini gerceklestirmedir. Kendini gerceklestirmenin de bazi
basamaklar: var. Bunlar barinma, beslenme ve giivenliktir. Biz stmifumizda oncelikle o
duyguyu vermeye ¢calistyoruz. Cocuklar: giivende hissettirmeye calistyoruz.”

Katilimcilar sinif iginde etkili iletisim kurabilmek adina temel diizeyde Arapca

ogrenmeye calistiklarini ifade etmislerdir.

SO4: “...énce ogrencilerim igin onlarla iletisim kurabilmek adina basit Arapga
kelimeleri ogrendim. Daha sonra bu Arapga kelimelerin yerine Tiirkce kelimeleri
kullandim. Dil problemini béyle ¢ozmeye ¢alistim.”

SO6: “dyrica aldigim Arapca kursu ile égrendigim bazi Arapca kelimeleri derste

kullaninca ¢ocugun bana bakis agisi degisiyor. Otoritem daha da saglamlasiyor.”

Katilimcilar velilere evde Tiirkge konusmalarini oénerdigini ve gerektiginde

tercimanlardan yardim aldiklarin belirtmislerdir.

SO3: “...simdi s6yle calistigimiz zamanlarda velilere telkinlerde bulunuyorduk evde
Tiirkge konugsun diye...”
SO4: “...Arap gretmenler ve resimlerle bunlari anlatiyoruz. Bu ¢ok etkili oluyor.

Cocuklar neyi yapip, neyi yapmayacaklarint anladiginda sinifa uyumlar: kolaylasiyor,
birbirleri ile iletisimleri diizeliyor ve en 6nemlisi benimle iletigimleri diizeliyor...”

SOGGO’lerin Sinif Ogretmeni Tarafindan Fark Edilmesi

Katiimcilara SOGGO’leri smuf icinde nasil fark ettikleri sorulmustur.

Katilimcilar 6zel gereksinimli olabilecegini diistindiikleri 6grencilerin genellikle bazi
ortak ozellikleri oldugunu ifade etmislerdir. Katilimc1 goriislerinden elde edilen
ticlinci tema Tablo 5te sunulmustur.
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Tablo 5. SOGGO'lerin Sinif Ogretmeni Tarafindan Fark Edilmesi

Tema . Alt tema
Iletisim ve uyum problemi
SOGGQ lerin sinif 6gretmeni tarafindan fark edilmesi Akademik basarisizlik

Katilimcilar 6zel gereksinimli olabilecegini dtistindiikleri 6grencilerde ilk
dikkat ceken durumun iletisim ve uyum problemleri oldugunu belirtmislerdir.

SO4: “Cocugun simiftaki diger arkadaglara olan uyumu, yani simif kurallarina ve benim
direktiflerime uymamasi, ¢ok hareketli olmasi. Bunlar hemen insanmn goziine carpiyor.”
SO6: “...d¢rencimde iletigim becerileri yok denilecek kadar azdi. Simifta varligryla
yoklugu belli degildi. Cocugun disar1 diinya ile irtibatr yoktu.”

Katilimcilar ayrica bu ¢cocuklarin akademik olarak siniftaki diger akranlarindan
geride kaldiklarin1 ve bu durumun fark edilme stirecinde énemli bir faktér oldugunu
ifade etmistir.

SO6: “Simdi sdyle ben diger Ggrencilerimle okuma-yazmay: bitirdim, o hari¢ hepsi
gecti. Ozellikle diger d§rencilere 30 dk ayirtyorsam ona iki saat ayiriyordum, kendi
masamda ¢alistiriyordum ama bugiin dSrettigim seyi yarin unutuyordu.”

SO7: “...ayrica 6§renme hzi ¢ok diisiiktii. Ogrendiklerini ertesi giin unutuyordu.
Bunlar benim stiphelenmemi saglad:.”

Smif Ogretmenlerinin Ogrencileri RAM’a Yénlendirmeden Once Yaptig
Uygulamalar ve Yonlendirme Siireci

Katilimcilara SOGGO'leri siif icinde fark ettikten sonra nasil bir siirec
izledikleri sorulmustur. Gortismelerin analizi sonucunda ortaya ¢ikan dordiincti tema
Tablo 6’da sunulmustur.

Tablo 6. Sif Ogretmenlerinin Ogrencileri RAM’a Yonlendirmeden Once Yaptigi Uygulamalar
ve Yonlendirme Siireci

Tema Alt tema
Paydaslarla gortisme
Smuf dgretmenlerinin 6grencileri RAM’a yonlendirmeden Simif ici akran bilgilendirme
once yaptig1 uygulamalar ve yonlendirme stireci Bireysel ilgi

Cevresel diizenlemeler
Yonlendirmede izlenen adimlar

Katilimcilar 6grencide bir farklilik hissettikten sonra ilk olarak stirecteki diger
paydaslarla gortistiiklerini belirtmislerdir.

SOB3: “...bu siirecte miidiir ve miidiir yardimcilari, rehber Ggretmen, Arap Ggretmenler
ve dgrenci velisi ile is birligi yaptim.”

SO10: “...daha sonra ailesiyle durumunu konustum. Ablasiyla arast iyiymis verdigim
ddevleri ablasina anlattim ve beraber yapmalarim séyledim...”
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Katilimcilardan bazilar1 simiftaki diger 6grencileri 6zel gereksinimli oldugunu
diistindiigii 6grenci hakkinda bilgilendirdigini, o 6grenciyle daha fazla bireysel olarak
ilgilendigini ve baz1 cevresel diizenlemeler yaptigini ifade etmistir.

SO3: “Oncelikle simif arkadaglarini uyartyorum. Normal cocuklarla olan iletisimlerini
diizenlemeye calistyorum. Onlarn zarar gormemeleri ya da zarar vermemeleri
konusunda uyariyorum.”

SO8: “Ona 6zel bireysel etkinlikler yapiyordum mesela sinifa heceleri birlestirme
etkinligi yaparken ona harfleri tanimay: yapryordum. O, daha yavas geliyordu...”
SO7: “Ilk olarak yerini daha sonra da sira arkadasini degistirdik. Bunlar olmayinca
sirasu siiftan ayri bir yere koyduk.”

Ogrencilerin RAM’a yonlendirilme siirecinde izlenen adimlar incelendiginde
sirasiyla; smif 6gretmeninin fark etmesi, okul rehberlik servisi ile gortisme, okul
idaresi ile goriisme, 6grenci velisi ile gortisme ve RAM’a yonlendirme ile stirecin
sonlandig1 gortilmistiir. Katilimcilar okul rehberlik servisi, okul idaresi ve 6grencinin
velisi ile is birligi icerisinde yonlendirme stirecini yiirtitttiklerini ifade etmislerdir.

SO6: “...sonra rehber G§retmeni ve okul idaresi ile goriisiip durumu deerlendirdik
daha sonra veli ile de goriistiik ve hepimizin ortak karariyla cocugu RAM’a
yonlendirdik.”

Sinif Ogretmeninin Géziinden SOGGO'lerin RAM Siireci

Ogrencilerini RAM’a yonlendiren katilimcilarin RAM’da yiiriitiilen siirecle
ilgili gortislerinden elde edilen besinci tema Tablo 7’de sunulmustur.

Tablo 7. Siuf Ogretmeninin Goztinden SOGGO'lerin RAM Siireci

Tema Alt tema
Degerlendirme ve tanilama
Sinuf 8gretmeninin goziinden SOGGO’lerin RAM siireci RAM siirecine 6gretmen katilimu

Stiregte yasanan zorluklar

Ogrencilerini RAM’a yonlendiren katilimcilarin cogu RAM’daki siirecle ilgili
siurl bilgiye sahip oldugunu, bir kismi ise kullanilan degerlendirme araglarinin bu
ogrenciler i¢in uygun olmadigini1 ve degerlendirme zamaninin da kisitli oldugunu
ifade edip tim bunlarin dogru degerlendirme ve tanmilamanin onitinde engel
olusturdugunu belirtmistir.

SO4: ““RAM'la iletisim icerisinde olmadigim igin bu konuda bir sey séyleyemem.”
SO6: “Yani ne tir araglarm kullamldigin bilmiyorum o konuda net bir bilgim yok ama
sonucta verilen raporda eksiklikler oldugunu diisiindiigiim icin kullamlan araglarin da
yeterli olmadigim diistiniiyorum.”

SO2: “RAM'in ¢ok yiizeysel inceledigini diisiiniiyorum. Biz bir dénem belki de iki
donemde cocugu tamyamazken kendileri 5-10 dk icinde cocuklara hemen rapor
veriyorlar.”

Katilimcilarin ¢cogu RAM’daki stirece katilim gostermedigini, okul idaresi ve
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rehber Ogretmenin bu stireci yurittiigiinti belirtmistir. Bunun yaninda RAM
personeliyle is birligi yaparak stirece katilim gosteren ogretmenlerin de oldugu
gorulmistiir.

SO5: “Rehber hocamiz ve okul idaremizden bir miidiir yardimcist ilgilendi bu konuyla.
RAM’a herhangi bir katiim saglamadim sadece gondermis oldugu bir formu
doldurdum.”

SO1: “Onceki yillarda RAM'a yénlendirdigim bir 6§rencim vardi. Ondan dolay:
RAM’a sik sik gittim. Bence RAM"n isleyisi gayet acik ve anlasilirdi. Ben RAM'a
gidince beni gayet iyi dinlediler ve 6grenciyi oyle degerlendirdiler.”

Bu stirecte 6grenci velisini cocugunun 6zel gereksinimli olduguna ikna etmenin
zor oldugunu ifade eden katilimcilar RAM personelinin de yonlendirilen ¢ocugu
ayrintili bir sekilde degerlendirmeden geri gonderdigini belirtmislerdir.

SO6: “Simdi en biiyiik zorluk 6§renci velisini buna ikna etmek...”

SO7: “RAM’daki bazi personeller biz G3retmenlerin diisiincelerini pek dikkate
almyorlar. Ozel gereksinimli oldu§unu diiginiip gonderdiimiz G§rencileri iyice
degerlendirmeden bunda bir sey yok dgretmen neden gondermis diyerek cocugu geri
gonderiyorlar.”

Sinif Ogretmenlerinin RAM’mn Verdigi Rapor Hakkindaki Gériigleri

Katilimcilarin egitsel degerlendirme ve tanilama stireci sonucunda 6grenci igin
RAM tarafindan diizenlenen 6zel gereksinim raporu hakkindaki gortisleri farklilik
gostermektedir. Katilimcilarin yarisina yakini verilen raporu uygun bulurken diger
yaristnin uygun bulmadig goriilmektedir. Ilgili goriislerden elde edilen altinci tema
Tablo 8 de sunulmustur.

Tablo 8. Siif Ogretmenlerinin RAM'in Verdigi Rapor Hakkindaki Goriigleri

Tema Alt tema
Olumsuz goriise sahip 6gretmenler
Smif ogretmenlerinin RAM'in verdigi rapor hakkindaki Olumlu goriige sahip 6gretmenler
gorisleri Hem olumlu hem de olumsuz
goriise sahip dgretmenler

RAM’1n 6grencisi icin verdigi raporun dogru olmadigini diistinen bir katilimci
sunlar ifade etmistir:

SO3: “Benim d§rencim ozelinde RAM yanlis karar verdi. Ogrenci simifin huzurunu
asirt derecede bozuyordu. Gonderme sebeplerimden birisi de buydu ama RAM
kaynagtirma karari verdi. Ogrenci simifin huzuruna bozmaya devam etti. O cocugun
bireysel egitim almas: gerekiyor.”

RAM'm 6grencisi icin verdigi raporun dogru oldugunu diistinen bir katilimci
sunlar ifade etmistir:

SO8: “Bugtine kadar benim gordiigiim, yonlendirdigim dgrencilerin ¢ok azinda sikint:



211 Harran Education Journal

yasadik onun disinda verdikleri kararlar birebir uygundu.”

RAM’1in vermis oldugu rapor hakkinda hem olumlu hem de olumsuz goriis
belirten bir katilimci sunlar1 ifade etmistir:

SO4 “...iste soyledigim gibi RAM"in verdigi raporu dogru fakat verdigi diizeyi yanlis
buluyorum. Bunu nasil degerlendiriyorlar yani hafif, orta ya da agir1 nasil veriyorlar
bilmiyorum ama keskin sinirlar: yok gibi...”

RAM';m Verdigi Raporun Ogrenci ve Ailesinin Hayatina Etkileri Hakkinda
Ogretmen Goriisleri

RAM'1n verdigi 6zel gereksinim raporunun Ogrenci ve gevresi {izerindeki
etkileriyle ilgili katilimc1 goriislerinin incelendigi yedinci tema Tablo 9'da
sunulmustur.

Tablo 9. RAM'1n Verdigi Raporun Ogrenci ve Ailesinin Hayatina Etkileri Hakkinda Ogretmen
Gortisleri

Tema Alt tema

RAM’1n verdigi raporun 6grenci ve ailesinin hayatina etkileri Ogrencinin hayatina etkisi
hakkinda 6gretmen gortisleri Ogrencinin ailesinin hayatina etkisi

Ozel gereksinim raporunun 6grenci iizerinde olumlu ve olumsuz etkileri
oldugunu duistindiiklerini ifade eden katilimcilar sunlar: belirtmistir:

SO3: “Ya gocmen Grenciye kesinlikle pozitif katki veriyor. Normal sartlarda biz bu
dgrenciye herhangi bir sey 0gretemiyoruz. Ben bu cocuga bir yildir herhangi bir fayda
saglayamadim. Ee cocugu isin uzmanlar: olan ozel egitimcilere verdikleri igin cocugun
dgrenme yasantist oluyor”

SO7: “Bu ¢ocuk ve ailesi igin dzel bir cevirmen bulunmazsa ya da bu ¢ocuk Tiirkceyi
dgrenip RAM'dan yararlanamayacaksa acikcast RAM dan alinan raporun ¢ok bir ise
yarayacagim diistinmiiyorum.”

Ozel gereksinim raporunun 6grencinin ailesi tizerinde olumlu ve olumsuz
etkileri oldugunu diistindiiklerini ifade eden katilimcilar sunlar: belirtmistir:

SO4: “Ben wveli icin olumlu etkileri oldugunu diisiniiyorum. Veli cocugun durumunu
dgrenince ona gore hareket ediyor.

SO8: “...aile cocugu gotiiriip getirmede zorlanacaktir getirse bile anlasamayacaklardur...”
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Smif Ogretmenlerinin Egitsel Degerlendirme ve Tanilama Siirecine Yonelik
Onerileri

Katilimcilarin SOGGO'lerin egitsel degerlendirme ve tanilama siirecine yonelik
onerilerinden olusan sekizinci tema Tablo 10’da sunulmustur.

Tablo 10. Siuf Ogretmenlerinin Egitsel Degerlendirme ve Tanilama Siirecine Yonelik Onerileri

Tema Alt tema

Aile rehberligi yapilmal

Smif Ogretmenlerinin egitsel degerlendirme ve tamlama Uygun degerlendirme araglar
stirecine yonelik onerileri kullanulmal

Rehabilitasyon destegi verilmeli

RAM’a gelen gocmen ailelere rehberlik yapilmasinmi ve go¢men cocuklarin
diline ve kiiltiirtine uygun degerlendirme araglarmin kullanilmasimni belirten
katilimcilar sunlar1 6nermistir:

SO2: “Aile burada daha fazla bilgilendirilebilir, yani sadece cocuk degil ailesi de
desteklenebilir. Biz sadece ¢ocuga yoneliyoruz fakat ailelerin de bu konuda
desteklenmesi lazim.”

SO7: “... bir de RAM'daki kitler Tiirk d§rencilere gore hazirlanmus, Arap 6§renciler
g0z oniinde bulundurularak araclar hazirlanmali.  Tiirk ogrencilerden  farkl
uygulamalara ihtiyag var...”

SOGGO'lerin de Tiirk 6grenciler gibi 6zel egitim ve rehabilitasyon
hizmetlerinden yararlandirilmasini ve belirten katilimcilar sunlar1 onermistir:

SO6: “...drnegin Tiirk dgrenciler RAM'in vermis oldugu raporla 6zel eitim ve
rehabilitasyon merkezinden yararlanabiliyorlar. Bu cocuklarin dyle bir haklart mevcut
degil.”
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Sekil 3. RAM personeli goriisleri dogrultusunda ortaya ¢ikan temalar

RAM Personeli Gorevi ve Egitim Siireci

RAM’da calisan personele ilk olarak gorevleri ve egitim siirecleriyle ilgili

sorular sorulmustur. Goriismelerin analizi sonucunda ortaya ¢ikan birinci tema Tablo

11’de sunulmustur.

Tablo 11. RAM Personeli Gorevi ve Egitim Stireci

Tema

Alt tema

Egitsel degerlendirme ve tanilama

RAM personeli gorevi ve egitim stiireci

Yerlestirme

Informal egitim

Formal egitim

Katilimcilar gorevlerinin 6zel gereksinimli 6grencilerin egitsel degerlendirme

ve tanilama stireclerini yiirtitmek ve daha sonra uygun egitim ortamlarina

yonlendirmek oldugunu belirtmislerdir. Bu konuda iki katilime1 sunlar1 belirtmistir:

RP3: “RAM’daki gorevim testor olarak gelen ailelerin ve dQrencilerin egitsel tanilama

ve degerlendirme siirecini yiirtitmek ve sonuclandirmak.”



Kocaoglu, A. ve Giiner, N. 214

RP4: “...bize yonlendirilen ogrencilerin egitsel degerlendirmelerini yaparak onlarin
egitim ortamlarina  yerlestirilmesini yapmak bu kapsamda onlarin  egitsel
degerlendirmelerini yapiyoruz.”

Katilimcilar lisans egitiminde RAM’a iliskin smirli diizeyde bilgi edindiklerini,
bu smirliligt RAM’da galismaya basladiktan sonra deneyimli ¢alisma arkadaslarini
gozlemleyerek ve hizmet ici egitimlerle gidermeye calistiklarin1 belirtmislerdir.
Konuyla ilgili katiimcilar sunlar: ifade etmistir:

RP8: “RAM’lar genelde sey gibi olmus hani ¢irak-usta iliskisi gibi oluyor, hani yeni
gelen tecriibelilerden egitim alyor gibi. Ilk geldik biz bir ay staj stireci gibi hocalarin
yamnda degerlendirmeye girdik. Bir hafta boliim baskanimin yamnda bulunduk, bir
hafta aile damsmanhigimda bulunduk. Her boliimde birer hafta tecriibe kazanalim neler
yapiliyor neler ediliyor onu gordiik. Ardindan kendimiz test almaya basladik.”

RP5: “...daha sonra kendi eksik kaldiklari ya da gérmedikleri dersleri tamamlama adina
ozel vakiflarda ya da MEB’e bagli hizmet ici egitimlerle kendi yetkinliklerini
tamamliyorlar.”

RAM’da Kullanilan Degerlendirme Araglar1 ve Personel Goriisleri

Katilimcilarin egitsel degerlendirme ve tanilama stirecinde kullandiklar:
degerlendirme araclarina iliskin goriislerinden olusan ikinci tema Tablo 12'de
sunulmustur.

Tablo 12. RAM’da Kullanilan Degerlendirme Araglar1 ve Personel Gortisleri

Tema Alt tema

Standart olmayan araglar
Standart araclar
RAM'da kullanilan degerlendirme araglari ve personel goriigleri  Olumlu goriis bildirenler

Olumsuz goriis bildirenler
Hem olumlu hem de olumsuz
goris bildirenler

Katilimcilarin egitsel degerlendirme ve tamilama stirecinde kullandiklar:
araglar, standart ve standart olmayan degerlendirme araclari alt temalar1 altinda
incelenmistir. Bu araglara yonelik katilimcilar sunlar1 agiklamistir:

RP2 “...labirent testi var sozel olmayan zekay: 6lgmek icin kullaniriz.”

RP8 “...Leiter performans testi uyguluyorum, bu bir zeka testi.”

RP7 “...informal olarak sadece bizim gelistirdigimiz akademik formlarimz var.
Ogrencilere uyguladi§imiz informal olan formumuz 0”

Katilimcilar egitsel degerlendirme ve tanilama siirecinde kullandiklar: araglar
hakkinda olumlu, olumsuz ve hem olumlu hem de olumsuz goriis belirtmislerdir.
Degerlendirme araglar1 hakkinda olumlu goriis bildiren bir katilimcr sunlar1 ifade
etmistir:

RP9: “Zamana ve sartlara gore degismekle birlikte zamamn ihtiyaglarima gore zaten
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rehberlik ve arastirma merkezlerindeki uygulanan testlerin ihtiyact karsiladiina
inanyorum ben.”

Degerlendirme araglarmin igeriklerinin yetersiz oldugunu ve araglarin giincel
olmadigini belirtip olumsuz goriis bildiren katilimcilar sunlar: dile getirmistir:

RP1: “...yani ben ¢ok uygun oldugunu diisiinmiiyorum agikcasi. Cok s1§ kaliyor ve ¢ok
oncesinin yani 30-40 il oncesinin testleri var. Kullamlan zekd testleri olsun o
performans belirleme araglar: olsun...”

RP3: “Formlar su an ¢ok genel kaliyor d3renci igin cok kaba bir degerlendirme oluyor
yani 6zeline inemiyoruz.”

Degerlendirme araglarinin niceliginin yeterli fakat niteliginin yetersiz
oldugunu belirten bir katilimci sunlar: ifade etmistir:

RP6: “Simdi her o0grenciye uygun zekd testlerimiz var. Ama performans belirleme
formlarimiz yetersiz ashinda gelistirilmeli. in goriisme formu akademik degerlendirme
formu uyguluyoruz ama bunlar yasa gore boliinmemis, kademeye gore boliinmemis.”

Egitsel Degerlendirme ve Tanilama Siireci

Katilimcilarin egitsel degerlendirme ve tanilama stireciyle ilgili goriislerinden
elde edilen tictincti tema Tablo 13’te sunulmustur.

Tablo 13. Egitsel Degerlendirme ve Tanilama Stireci

Tema Alt tema
Degerlendirme 6ncesi
Egitsel degerlendirme ve tanilama stireci Degerlendirme

Degerlendirme sonrast

Ozel gereksinimli oldugundan siiphelenilen bir &grencinin egitsel
degerlendirme ve tanilama stiireci katihmcilar tarafindan ti¢ adimda agiklanmustir.
Bunlar; degerlendirme oncesi, degerlendirme ve degerlendirme sonrasidir. Egitsel
degerlendirme ve tanilama siirecinin ilk adimi olan degerlendirme 6ncesi siirecte
yapilanlarla ilgili katilimcilar sunlar1 paylasmistir:

RP4: “Simdi hocam sdyle bir siire¢ var bizde. Once veli kendisi bizzat basvuruyor.
Randevu aliyor dnce, randevudan sonra giiniinde ve tarihinde gerekli evraklarla birlikte
kurumumuza evraklar: teslim ediyor. Sonrasinda evraklar kontrol edildikten sonra
degerlendirme oturumuna katilacak hocamiza teslim ediliyor.”

Degerlendirme o©ncesi stirecte gerekli evraklar tamamlandiktan sonra
degerlendirme siirecine gegilmektedir. Degerlendirme stirecine iliskin bir katilimci
sunlar1 bildirmistir:

RP2: “...akademik formla 6grenciyi Tiirkce, matematik kavram bilgisi, renk bilgisi, say:
bilgisi gibi alanlarim élceriz daha sonra 6grenci ile ilgili, ilgili uzmanlar performans
kawyit  tablolarini  doldurur gerekli goriilmesi halinde bu Ogrencilere zihinsel
performanslarini 6l¢mek igin zeka testleri uygqulanir.”
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Gerekli degerlendirmeler yapildiktan sonra ogrenci ile ilgili karar alma
asamasina gecilmektedir. Degerlendirme sonrasi stirece iliskin bir katilimci sunlar:
belirtmistir:

RP4: “...tiim bu veriler toplandiktan sonra ogrenci ile ilgili velisinin de igerisinde
bulundugu kurul asamasina gecilir. Burada hem velinin goriisleri alinarak hem de
cocugun egitsel degerlendirmesini yapan uzmammn goriisii alinarak hem akademik
formlarina bakilarak hem de zihinsel performansi olciilmiisse zekd testi puanina
bakilarak ogrenci hakkinda bir karar verilir.”

Tiirk Vatandag1 Olmayan Ogrencilerin RAM’a Bagvuru Siireci

Katilmailar Tiirk olmayan ¢grencilerin RAM’a bagvuru siirecini ti¢ adimda
aciklamislardir. Bu adimlardan olusan doérdiincti tema Tablo 14’te sunulmustur.

Tablo 14. Tiirk Vatandas: Olmayan Ogrencilerin RAM’a Bagvuru Siireci

Tema Alt tema
Kay1t
Tiirk vatandasi olmayan 6grencilerin RAM’a bagvuru stireci Randevu

On goriisme

Gortisme verileri incelendiginde Ttirk vatandasi olmayan 6grencilerin bagvuru
stirecinin kayit, randevu ve 6n goriismeden olustugu ve bu adimlarin her birinde farkl
is ve islemlerin yapildig1 goriilmiistiir. Kayit asamasma iliskin katilimcilar sunlar:
ifade etmislerdir:

RP4: “Suriyeli dgrenciler var. Bu d6grenciler yine randevu almalar gerekiyor. Bu
cocuklart kurum miidiiriiniin sifresi ile randevu sistemine tamlamamz gerekiyor
oncelikle bu islem yapilir.”

RP5: “Tiirk vatandag: olmadig icin miidiir bey sistemden onlara giris yapiyor.”

Turk vatandasi olmayan 6grencilerin RAM’a basvuru siirecinde ikinci basamak
olan randevu stirecine iliskin bir katilimci sunlar1 dile getirmistir:

RP9: “RAMDEVU dedigimiz modiile bu d3renciler islenir ve buradan da bir randevu
olusturulur.”

Turk vatandas: olmayan 6grencilerin RAM’a bagvuru siirecinde tigtincii ve son
basamak olan 6n goriisme siirecine iliskin bir katilimer sunlari ifade etmistir:

RP9: “...Bu tiir velilerimiz yani ana dili Ttirkce olmayan gocmen dgrenciler geldigi zaman tabi
once bir goriisme yapariz yani siz neden bize basvurdunuz niye basouruyorsunuz 1 sorun
nedir durum nedir...”

SOGGOQ'lerin Egitsel Degerlendirme ve Tanilama Siireci

Katilimcilarin SOGGO'lerin egitsel degerlendirme ve tanilama siirecine iligkin
goruslerinden olusan besinci tema Tablo 15'te sunulmustur.
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Tablo 15. SOGGO'lerin Egitsel Degerlendirme ve Tanilama Stireci

Tema Alt tema
Degerlendirme
SOGGQ lerin egitsel degerlendirme ve tanilama stireci Degerlendirme sonrasi

Kullanilan degerlendirme araclar:

Degerlendirme asamasinda Turk 6grencilerle ayni prosediir uygulansa da dil
farklilig1 nedeniyle siirece bir terctimanin dahil edildigi gortilmistiir. Konu ile ilgili
katilimcilar sunlari ifade etmistir:

RP3: “Tiirk bir 6grenci ile gé¢men bir 6grencinin gectigi adimlarin hepsi ayni. Tek fark
bu dgrencilerde sadece dillerini bilmedigimiz icin bir terciimana ihtiyacimiz oluyor.”
RP8: “Testor yani ben soruyu soruyorum cevirmen ceviriyor. Bu sekilde iletigim
kuruyoruz ve bu sekilde sonuclandiriyoruz. Yani diger sistemle ayn gekilde bir fark
yok.”

SOGGO’ler  degerlendirildikten sonra uygun bir egitim ortamina
yerlestirilirken Tiirk 6grencilerden farkli bir yol izlenmedigini belirten katilimcilar,
GBM’deki okullar1 daha ok tercih ettiklerini ifade etmislerdir. Konu ile ilgili
katilimcilar sunlar1 dile getirmistir:

RP5: “Tiirk ogrencilerle bir farklilasma yok tamamen aymi. Yani onlara has onlara
yonelik farkl bir seyimiz yok.”

RP4: “Tiirk dgrencilerden farklr olarak dedigim gibi onlara uygun okul varsa diline
kiiltiiriine uygun barimma merkezi gibi mesela okullar varsa oraya yonlendirmek daha
avantajli oluyor. Ona gore yonlendirmeye ¢calistyoruz.”

Katilimcilar, SOGGO'lerin egitsel degerlendirme ve tanilama siirecinde
kullanilan degerlendirme araclariyla ilgili bircok sorunun oldugunu ifade etmislerdir.
Bu sorunlar; degerlendirme araglarinin gocmen 6grenciler igin gelistirilmedigi, dil ve
kiiltiir engeli oldugu ve degerlendiren personelin bu alanda yetersiz oldugudur. Konu
ile ilgili katilimcilar sunlar1 belirtmistir:

RP1: “...kesinlikle uygun degil ciinkii oncelikle cocuklarin zaten dili farkli. Dili farkli
oldugu icin formlarin diliyle ogrencilerin dili farkli oldugu icin aym sartlarda
degerlendirme sansimiz asla yok.”

RP7: “...yani bence bunlar bizim d6grencilerimize bile cok fazla uygun oldugunu
diisiinmiiyorum, cok fazla eksiklikleri var. Onlar i¢in biraz daha dezavantajli oldugunu
diisiintiyorum.”

RP10: “...yani en giizeli nedir aslinda onlarin diline yonelik terciimanlarin da olup
Arapga performansin alinmasi. Ciinkii biz bu konuda yeterli olamyoruz.”

SOGGOQ'lerin Egitsel Degerlendirme ve Tanilama Siirecinde Yasanilan Giigliikler

Katilimcilarn, SOGGO'lerin egitsel degerlendirme ve tanilama stirecinde
karsilastiklar: giicliikleri iceren altinci tema Tablo 16'da sunulmustur.
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Tablo 16. SOGGO'lerin Egitsel Degerlendirme ve Tamilama Stirecinde Yagamlan Gtigliikler

Tema Alt tema
Ana dil sorunu
Kiiltiirel farklilik
SOGGQ lerin egitsel degerlendirme ve tamlama siirecinde ~ Ailenin siirece dahil olamamast
yasanulan giicliikler Terctiman sorunu

Smif Ogretmeninin gerekli evraklar
eksik doldurmasi

Degerlendirme araglarmin yetersiz
olmasi

SOGGO'lerin egitsel degerlendirme ve tanilama siirecinde dil ve kiiltiir

farkliligindan kaynaklanan giicliiklerden bahseden katilimcilarin gortisleri su
sekildedir:

RP7: “Dil bilmedigimiz i¢in anlaganmyoruz. Yani anlatana kadar ar damarimiz
catliyor. Onun diginda baska bir sey yok anlasabilsek bir sikinti olmayacak ama
anlasamiyoruz.”

RP2: “...kiiltiir farklihig ok hikim. Ornek olarak aileyle cok iletisime giremiyoruz,
konusmak istiyoruz mesela anneler bizimle konugsamyor. Amnneyle iletisime
giremiyoruz. Cogu erkek terciimanla bile girmek istemiyor.”

RP4: “Simdi anne baba egitimli degil ve arada iletisim problemi de oldugu icin aileyi
cok fazla tantyamiyorsun ve degerlendirmede bazi sorunlar yasayabiliyoruz.”

Katilimcilar degerlendirme stirecinde terciman ve Ogrenciyi RAM’a
yonlendiren smif Ogretmeninden kaynaklanan bazi gtgliikler yasandigini
belirtmislerdir. Konu ile ilgili katilimcilar sunlari ifade etmistir:

RP4: “I terciimanlarmmz bile zorlaniyor bazi seyleri ceviremiyor cocugun gercek
zekdsim tespit edemiyoruz normal dgrenci oldugu halde ozel egitim sinifina giden
gitmek zorunda kalan dgrenciler de var...”

RP8: “lletisimde araya birisi girdiginde iletisimin o kadar etkili olmast miimkiin
olmuyor.”

RP6: “Egitsel degerlendirme destek formu ki bu bizim icin ¢ok dnemli. Eee buradaki
formlardaki gerek Ogretmenin olsun gerek velinin olsun bu kisileri ilgilendiren
boliimlerin eksik doldurulmus olmasi. Eksik yetersiz bilgi verilmis olmasi. Keza aym
sekilde o formlarin standart bir sekilde doldurulmus olmasi. Boyle bastan savma bir
sekilde doldurulup gonderiliyor. Bunlar bizi etkiliyor...”

Degerlendirme araclarindan kaynaklanan gticliiklerle karsilastigini ifade eden
bir katilimci sunlar1 paylasmistir:

RP9: “Kullamlan araglar olsun onlarin dezavantajlar1 6gretmenlere, uygulayiciya
yansiyor. Bu konuda da bazen sorunlar olabiliyor.”
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SOGGO'lere Verilen Egitsel Taninin Sonuglar

SOGGQ'lere verilen egitsel taninin 6grenci ve cevresi tizerindeki sonuglarmm
incelendigi yedinci tema Tablo 17'de sunulmustur.

Tablo 17. SOGGO'lere Verilen Egitsel Taninin Sonuglari

Tema Alt tema

Ogrencinin hayatina etkisi

SOGGQlere verilen egitsel taninin sonuglar Ogrencinin ailesinin hayatina etkisi

Ogrencinin sinuf 6retmeninin hayatina etkisi

Bu tema altinda katilimcilarin, egitsel degerlendirme ve tanilama siireci
sonucunda 6grenci icin diizenlenen 6zel gereksinim raporunun 6grenci, 6grencinin
ailesi ve 6grenciyi RAM’a yonlendiren smif 6gretmeni {izerindeki etkilerine iliskin
gorusleri incelenmistir. Verilen raporun ogrenci {tizerindeki etkisi hakkinda
goruslerini belirten bir katilimci sunlar: ifade etmistir:

RP5: “...dogru bir sekilde tamlanip dogru bir yere vyerlestirildiyse cok olumlu
sonuclarini aliyor tabii ki.”

Ogrenciye verilen raporun 6grencinin ailesi tizerindeki etkileri hakkinda
katilimcilarin gortsleri su sekildedir:

RP4: “Ogrencinin aldigi egitim direkt aileyi etkiledigi icin 6grencinin uygun egitim
ortanna yerlestirilmesi sonucunda aile de ister istemez evde daha rahat edebiliyor. Bu
sekilde kendi cocugunun egitimi agisindan daha uygun oldugunu onlart da
rahatlattigin diisiintiyorum.”

Ogrenciye verilen raporun 6grenciyi RAM’a yoénlendiren sinif 6gretmeni
tizerindeki etkileri hakkinda bir katihmcinin gortisleri su sekildedir:

RP1: “...6¢retmen 6grenci uyumu daha da artiyor.... Eger o stmifa uygunsa biz onun
icin almabilecek tedbirleri 6gretmene iletiyoruz. O sinifa uygun degilse bile baska sinifa
gecmesini saglyoruz. En azindan hem dSretmen hem dgrenci agisindan daha verimli
oluyor bu gekilde...”
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SOGGOQ'lerin Egitsel Degerlendirme ve Tanilama Siirecine Yonelik RAM Personeli
Onerileri

Katilimcilarin SOGGO lerin egitsel degerlendirme ve tanilama siirecine yonelik
onerilerinden olusan sekizinci tema Tablo 18’ de sunulmustur.

Tablo 18. SOGGO'lerin Egitsel Degerlendirme ve Tanilama Siirecine Yénelik RAM Personeli
Onerileri

Tema Alt tema

Degerlendirme araglari gelistirilmeli
SOGGO'lerin egitsel degerlendirme ve tanilama siirecine Terciiman sorunu ¢oziilmeli
yonelik RAM personeli tnerileri Rehabilitasyon destegi verilmeli

Aile rehberligi birimi kurulmal

Nitelikli personel yetistirmeli

Katilimcilar degerlendirme araglarina iliskin sunlar1 onermistir:

RP1: “...yani ilk olarak degerlendirme araclarindan baslanmali. Ayri bir degerlendirme
aract onlarin dillerine kiiltiirlerine uygun bir degerlendirme araci gelistirilebilir. Bu ¢ok
iitopik olabilir. Ciinkii bizim bile eksigimiz kendi iilkemizde kendi Ogrencilerimizi
degerlendirirken bile bu konuda ¢ok fazla eksiklik yasiyoruz.”

Katilimcilardan bir kismi tercimanlarmn yeterli olmadigmi ve niteliginin
arttirilmasini ve Suriyeli 6grencilerin de rehabilitasyon destegi almasi gerektigini ifade
etmislerdir. Konu ile ilgili katilimcilar sunlar1 6nermistir.

RP5: “...mesela bizim iki tane sey vardr bu sozlesmeli olarak Suriyeli arkadaslar.
UNICEF ten samirim destekliydi. Fakat su anda onlarin sozlesmesi bitti ve gittiler. Ee
simdi bunlara bir 1 aile rehberligi yapmak istesek dil bilmiyoruz bunlar bizi ariyorlar
birilerini artyorlar onlarla biz velilerimizle iletisime gecmek zorunda kaltyoruz e haliyle
arada bilgi kaybi oluyor. Terctiman ihtiyacimiz var.”

RP3: “...simdi soyle su eksik dedigim gibi T.C uyruklu olmayan ogrencileri biz
rehabilitasyonda hizmet veremiyoruz kesinlikle bunun degistirilmesi gerekiyor. Bence
rehabilitasyonlarda da hizmet verilmesi gerekiyor bu 0grencilere egitim hakki
parasizdir...”

Katilimcilarin bir diger 6nerileri ise RAM’larda gocmen aile rehberligi biriminin
kurulmast ve yabanci uyruklu ogrencileri degerlendirmeye yonelik personel
yetistirilmesidir. Konu ile ilgili katihmcilar sunlar1 6nermistir:

RP2: “Burada bir birim kurulup gocmen aileler ile ilgili bilgilendirme yapilabilir.
Ciinkii biz burada detayl bir bilgi veremiyoruz.

RP1: “Hizmet i¢i egitimlerde yabanc: bireyleri degerlendirmeye yonelik egitim alan
personelin bu 0grencileri degerlendirmesi daha iyi olur diye diistiniiyorum.”
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Tartisma

Bu calisma kapsaminda GBM'de egitimlerine devam eden SOGG(O'lerin, sinif
ogretmenleri tarafindan fark edilmesiyle baslayan ve ayrintili degerlendirme igin
RAM’a yonlendirmesiyle devam eden egitsel degerlendirme ve tanilama stireci siuf
ogretmeni ve RAM personeli goriisleri dogrultusunda incelenmistir. Gortismelerden
elde edilen bulgular bir arada degerlendirildiginde, simif 6gretmenleri ve RAM
personelinin, SOGGQ lerin egitsel degerlendirme ve tanmilama siirecinde karsilagtiklart
zorluklarin genellikle dil ve kiiltiir farkhilhiklarindan kaynaklandigini belirttikleri
gorulmistiir. Her iki katilmc1 grubu da dil farkliligmin, 6grencilerle etkili iletisim
kurmayr ve dogru degerlendirme yapmay1 zorlastirdigim1 vurgulamaktadir.
Alanyazinda yapilan arastirmalarda da gogmen 6grencilerle galisan 6gretmenlerin en
stk karsilastif1 sorunlarin basinda iletisim sorunlarmin geldigi gortilmektedir
(Aydeniz & Sarikaya, 2021; Bergut & Atmaca, 2024; Ciilha & Demirtas, 2020; Simsir &
Dilmag, 2018). Smif 6gretmenleri bu sorunu asmak igin geviri programlar: kullanma,
temel diizeyde Arapca Ogrenme ve terctiman kullanma gibi cesitli yontemlere
basvurduklarini ifade etmistir. Calismanin bu bulgusu Aydeniz ve Sarikaya (2021) min
arastirma sonugclariyla ortiismektedir. Benzer sekilde, RAM personeli de dil farklilig:
nedeniyle egitsel degerlendirme stirecinde karsilastiklar1 zorluklara dikkat cekmis ve
bu zorluklarin 6grencilerle ilgili yanlis kararlarin alinmasina neden olabildigini
belirtmistir. RAM personeli de smif Ogretmenleri gibi bu zorlugu asmada
terctimanlardan yararlanmaktadir. Alanyazina bakildiginda Finlandiya’daki go¢gmen
ogrencilerin tilkede konusulan dili 6grenmeleri icin bir y1l hazirlik sinifinda dil egitimi
aldiklar1 ve ardindan yapilan degerlendirme sonucuna gore ya genel egitime ya da
ozel egitime yonlendirildikleri gortilmektedir (Sinkkonen & Kyttdld, 2014). Bu
arastirmada dil ve kiltur farklihigindan kaynaklanan gtgliiklerle bir yetersizlik
kategorisi olan ogrenme giicliigiinti birbirinden ayirt etmenin zorlugu nedeniyle
bir¢ok go¢men 6grencinin ozel egitime yonlendirildigi vurgulanmaktadir (Karppinen
vd., 2008; akt. Sinkkonen & Kyttald, 2014). ingiltere’de gocmen Ogrenci aileleri ve bu
ogrencilerle calisan personelle yapilan baska bir arastirmada da benzer sorunlarin
yasandig1 goriilmektedir (Oliver & Singal, 2017). Bu durum, ¢ocuklarin gelisimsel
degerlendirmelerinde yanlis sonuclara yol acabilecegi gibi onlarin gereksinim
duyduklar1 hizmetlere ulasmalarimni da engelleyebilir (Pavri, 2001).

Mevcut calismanin her iki katilimci grubundan elde edilen veriler gogmen
ogrenciler ve ailelerinin de dil farkliligindan kaynaklanan zorluklarla karsilastigimni
gostermektedir. Alanyazina bakildiginda dtinyanin farkl: bolgelerinden Amerika'ya
go¢ eden ebeveynlerle yapilan bir arastirmada katilimcilarin dil farkliliklar: nedeniyle
cocuklarmim egitimine katki saglamakta zorlandiklari, veli toplantilarina
katilamadiklar1 ve c¢ocuklarinin 6devlerine yardimci olamadiklar1 gortlmistiir
(Cummings & Hardin, 2017). Benzer sekilde Ciilha ve Demirtas'm (2020)
arastirmasinda da Ttirkiye’de yasayan Suriyeli gogmen ebeveynlerin dil farkliligindan
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dolay1 ¢ocuklarinin egitimine katki veremedikleri goriilmektedir. Bu calismadan elde
edilen bulgular da hem ailelerin hem de 0©zel gereksinimli ¢ocuklarmin dil
farkliigindan  kaynaklanan zorluklarla karsilastiklarina  iliskin  bulgular:
desteklemektedir. Ornegin RAM’a bagvuran SOGGQO'lerin aileleriyle degerlendirme
oncesinde goriisme yapilmasi gerekmektedir. Ancak dil farklilig: aile ile iletisim
kurmay1 zorlastirmakta ve cocukla ilgili ayrintili bilgi elde edilmesini engellemektedir.
Aslinda 2014 yilinda yayimlanan Gegici Koruma Yonetmeligi'nin (icisleri Bakanligy,
2014) “saglik, egitim, is piyasasina erisim, sosyal hizmetler ve yardimlarla ilgili
konularda yabanciyla (gocmen) terciiman olmaksizin istenilen diizeyde iletisim
kurulamadiginda terctimanlik hizmetleri {icretsiz olarak saglanir.” maddesine
dayanilarak Suriyeli go¢cmenlerin yogun olarak hizmet aldig1 kurumlara (hastaneler,
okullar vb.) Arapca ve Tiirkce bilen Suriye uyruklu bireyler terctiman olarak
gorevlendirilmektedir. RAM’larda da go¢men bireylerin basvuru, degerlendirme ve
tanmilama siirecleri terciimanlar sayesinde yiiriitiilmektedir (Unay vd., 2021). Ancak
alanyazin incelendiginde gorevlendirilen terctimanlarla ilgili sorunlarin yasandig:
anlasilmaktadir. Ornegin terctimanlarin Tiirkce dil becerilerinin yeterli olmadig
(Cetin & Kog 2021; Unay vd., 2021) ve degerlendirme ve tanilama stirecinde birincil
veri kaynagmin 6grenci yerine terciiman olmasinin veri kayiplarma yol acabildigi
(Cetin & Kog, 2021) arastirmalarca vurgulanmaktadir. Benzer sekilde, Norveg'e gog
eden 6zel gereksinimli bireylerin ve ailelerinin de Tiirkiye’de oldugu gibi terctiman
haklarmin bulundugu, ancak terctimanlik hizmetlerinin her zaman mevcut olmadig:
ve mevcut terctimanlarin da yeterli nitelikte olmamasi nedeniyle dil sorunlarim
asmada smirli bir rol oynadig belirtilmistir (Mohamad vd., 2024). Degerlendirme
stirecinin basariyla yiirtitiilmesi icin go¢men ailelerin bu stirece katilimi gerekli ve
onemlidir (Banerjee & Guiberson, 2012; Pavri, 2001). Bu katilimin verimli bir sekilde
stirdiiriilebilmesinin stirece dahil olan terctimanlarin niteligiyle paralel oldugu
diistintildtigtinde terctimanlarin niteliginin énemi daha iyi anlasilabilir.

[letisim sorunlarnin yan1 sira, SOGGQO'lerin sosyo-kiiltiirel yasam kosullarinin
da degerlendirme stirecine etkisini vurgulayan katihimcilar, bu faktorlerin siirecte
onemli bir rol oynadigmi belirtmistir. Sif Ogretmenleri, GBM'de yasayan
ogrencilerin sosyallesme eksikligini ve sosyal izolasyonu dile getirmistir. Benzer
sekilde Kaya ve Yildiz (2023) da GBM’lerde yasayan Suriyeli go¢menlerin sosyal
hayattan izole olduklarini ve sosyallesmeye gereksinim duyduklarmi belirtmislerdir.
RAM personeli ise kiiltiirel farkliliklardan kaynaklanan sorunlarin -6rnegin kadin
ebeveynlerin erkek personelle gortismek istememesi gibi- degerlendirme stirecini
zorlagtirdigimi ifade etmistir. Calismanin bu bulgusu Unay ve arkadaglar1 (2021)
tarafindan yapilan arastirmanin bulgulariyla paralellik gostermektedir. Sonug olarak,
Suriye toplumunun kiilttirel 6zellikleri acisindan hizmet sunan personelin kadin ya da
erkek olusu onemli olsa da bu durum egitsel degerlendirme ve tanilama stirecini ve
ogrenciyle ilgili dogru kararlarin almmasimni zorlastirabilmektedir. Ayrica bu
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calismada incelenmemis olsa da bazi kiiltiirlerde yetersizlik durumu tibbi bir
durumdan ziyade dogaétesi bir durum olarak gorilebilir (Pavri, 2001). Bu durum da
ailelerin stireg icerisinde paydaslarla is birligi yapmasini engelleyebilir.

Siif Ogretmenlerinin 6zel gereksinimli olabileceginden stiphelendikleri
Suriyeli gocmen 6grencileri fark etme stireci incelendiginde, 6gretmenlerin genellikle
iletisim ve uyum sorunlar1 ve akademik basarisizlik yasayan ogrencilerden
stiphelendikleri goriilmiistiir. SOGGO'lerle calisan 6gretmenlerle bu konuda yapilan
herhangi bir arastirmaya rastlamilmamistir fakat Tiirk ogrencilerle yapilan benzer
aragtirmalar vardir. Ornegin, Cuhadar (2017) ile Isikdogan-Ugurlu ve Kayhan
(2018)'in smif ogretmenlerinin egitsel degerlendirme siirecine yonelik goriislerini
inceledikleri arastirma bulgularinin, bu ¢alismanin bulgulariyla benzer oldugu
gorulmistiir. Bu calismadaki 6grencilerin Suriyeli oldugu diistintldtigtinde iletisim
ve uyum sorunlarimin olmasmin dogal kabul edilebilir bir durum olabilecegi
varsaylilsa da katilimc1 6gretmenlerin de belirttigi gibi ayni dil konusulmasa dahi
temel iletisim ve uyum becerilerinin olmamasi 6grenciyle ilgili baz1 soru isaretlerini
akla getirmektedir. Bu durumda 6gretmenlerin bu soru isaretlerini ortadan kaldirmak
adina ilgili 6grenciyle bireysel olarak daha fazla ilgilenip 6grencinin simifa uyumunu
kolaylastirmaya calistiklar1 ve okul rehber 6gretmeni ve ¢ocugun ailesiyle de bu
durumu gortistiikleri gortilmiistiir. Alanyazindaki arastirmalarda da ogretmenlerin
ozel gereksinimli olabileceginden stiphelendikleri 6grencileri egitsel degerlendirme ve
tanilama stireci icin RAM’a yonlendirmeden 6nce cesitli diizenlemeler yaptiklar: ve
stirecte yer alan paydaslarla is birligi icinde olduklar: gortilmektedir (Cikil1 vd., 2022;
Cuhadar, 2017). Bu noktada smif 6gretmenleri ve RAM personelinin gortisleri
arasinda dikkat ceken bir diger benzerlik ise egitsel degerlendirme siirecinde ailenin
katiliminin saglanmasindaki zorluklardir. Smif 6gretmenleri, SOGGO lerin ailelerini
RAM’a yonlendirme stiirecinde ikna etmenin zor oldugunu ve ailelerin bu stirecte is
birligi yapmaktan kagindigini belirtmistir. Cuhadar (2017) ve Isikdogan-Ugurlu ve
Kayhan (2018) da arastirmalarinda oOgrenci ailelerinin bu stirecte kolay ikna
olmadiklarini ifade etmiglerdir. Benzer sekilde RAM personeli de SOGGO ailelerinin
stirece yeterince katilm gostermedigini ve bu durumun degerlendirme stirecinin
niteligini olumsuz etkiledigini belirtmistir.

Sinif dgretmenlerinin  RAM’a yonlendirdikleri SOGGO'lerin  RAM’daki
degerlendirme siireclerine iliskin smirhi bilgiye sahip oldugu ve bu siirecte ¢ogu
ogretmenin RAM’daki siirece katilim gostermedigi gortilmiistiir. Istkdogan-Ugurlu ve
Kayhan (2018) da bu bulgularla paralel bir sekilde simif 6gretmenlerinin RAM
personeliyle degerlendirme asamasinda neredeyse hic gortismediklerini ifade
etmislerdir. Sinif 6gretmenlerinin RAM’da yiirtitiilen stirece iliskin yalnizca, 6grenci
hakkindaki bilgilerin yer aldig1 egitsel degerlendirme istek formunu doldurduklar:
gortilmiistiir. Bu noktada RAM personeli goriislerine gore smif dgretmenlerinin bu
formu tam olarak doldurmadigi ve bu durumun da RAM personelinin isini
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zorlastirdigr gortilmustir. Alanyazinda bu bulgulart destekleyen arastirmalar
mevcuttur (Bozkurt, 2009; Cuhadar, 2017; Ozak vd., 2008; Yurtsever, 2013). Egitsel
degerlendirme siirecinin tiim asamalarinda sinif 6gretmeninin dogrudan ya da dolayl
olarak onemli bir rol tistlendigi bilinmesine karsmn (Cikili vd., 2022; Cuhadar, 2017)
ogretmenlerin bu stirece katilim gostermemesi ya da gerekli belgeleri tam olarak
doldurmamasi stire¢ sonunda 6grenci hakkinda verilen karar1 olumsuz etkileyebilir
(Ozak vd., 2008). Ayrica dgretmenler RAM'mn uygun olmayan degerlendirme
araclarini kullanarak SOGGOleri degerlendirdigini ve ayrmntili bir degerlendirme
yapilmadan 6grencilerin geri gonderildigini diistindiiklerini ifade etmislerdir. Egitsel
degerlendirme ve tanilama siireclerinde kullanilan araglarin yetersizligi konusunda
her iki katilimcr grubunun da hem fikir oldugu goriilmektedir. RAM personeli de simuf
ogretmenleri gibi SOGGO'lerin performanslarmi  degerlendirmede kullanilan
degerlendirme araglarmin yetersiz oldugunu ve uygun degerlendirme araglarinin
olmamasinin dogru tanilama yapilmasimi engelledigini vurgulamustir. Aslinda
alanyazinda RAM’larda kullanilan degerlendirme araglarimmin giincel olmadigmi
(Avcioglu, 2012; Yurtsever, 2013) ve Tiirk ogrencileri degerlendirmede yetersiz
kaldigin ortaya koyan bircok arastirmaya rastlanilmaktadir (Biral, 2019; Cakmak,
2017; Marakl, 2016; Ozak vd., 2008; Yanik, 2016; Yilmaz, 2016). Tiirk ozel gereksinimli
cocuklar1 degerlendirmede yetersiz olan degerlendirme araglarimin dili ve kiiltiirti
farkli olan SOGGQO'leri degerlendirmede yetersiz olmast beklendik bir sonug olarak
kabul edilebilir (Kocaoglu & Giiner, 2023). Alanyazinda SOGGO'lerin degerlendirme
strecini ele alan arastirmalar da egitsel degerlendirme ve tanilama siirecinde
kullanilan araglarla ilgili sorunlari ortaya koymaktadir. Ornegin Cetin ve Kog (2021)
ve Unay ve arkadasglar1 (2021) Tiirk 6grencilere uygulanan formlarin ve degerlendirme
araglarmin, dili ve kilttirti farkli olan gocmen 6grencilere uygulanmasmin dogru
olmadigimi ve bu durumun egitsel degerlendirme ve tanilama siirecini olumsuz
etkiledigini vurgulamaktadir. Bir baska arastirmada Hurley ve arkadaslar1 (2014)
gogmen Ogrencilerin uygun degerlendirme araclar1 olmadig: icin dogru bir sekilde
degerlendirilemedigini ve bundan dolay1 da uygun egitim ortamina yonlendirmede
gesitli zorluklarin yasandigini belirtmektedir. Sonug¢ olarak, alanyazinda gog¢men
ogrencilerin degerlendirme siireclerinin ¢ocugun ve ailenin bireysel gereksinimlerine
uygun ve esnek olmasi ve kiiltiirel olarak duyarli araglarla yapilmasi gerektigi
vurgulansa da (Banerjee & Guiberson, 2012; Pavri, 2001) gocmen oOgrencileri
degerlendirmede kullanilabilecek uygun araglarin olmayist hem yurt icinde hem de
yurt disinda one ¢ikan 6nemli sorunlar arasinda gosterilmektedir. Bu durum, her iki
katilimcr grubu acisindan da degerlendirildiginde, uygun ve kiiltiirel olarak duyarh
degerlendirme araglarinin gelistirilmesinin gerekliligini ortaya koymaktadr.

Ote yandan degerlendirme siirecinin bir diger kritik boyutunu, RAM'da gorev
yapan personelin niteligi olusturmaktadir. Alanyazma bakildiginda egitsel
degerlendirme ve tanilama stirecinde gorev tanimi ve tinvani bakimindan yasal olarak
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uygun personelin gorev almasma karsin (Bozkurt, 2009), bu personelin yaptig:
degerlendirmelerin yeterli nitelikte olmadig1 ifade edilmektedir (Selimoglu vd., 2013).
RAM personelinin RAM'da goreve basladiktan sonra bilgi ve deneyim eksiklerini,
genellikle kendilerinden daha deneyimli meslektaslarindan aldiklari informal
egitimlerle gidermeye calistiklar1 goriilmiistiir. Cetin ve Kog (2021) ve Unay ve
arkadaslar1 (2021) gocmen o6zel gereksinimli Ogrencileri degerlendiren RAM
personelinin yeterli donanima sahip olmadigini belirtmekle birlikte RAM personeline
SOGGO'lerin degerlendirilmesi ve tanilanmasi siireciyle ilgili hizmet ici egitimler
verilmesi gerektigini vurgulamaktadir. Egitsel degerlendirme ve tanilama stirecinde
alman Kkararlarin niteligi degerlendirme personelinin bilgi ve beceri diizeyiyle
paraleldir (Overton, 2014). Bu nedenle SOGGO'lerin egitsel degerlendirme ve
tanilama stirecinin niteliginin arttirilmasi icin RAM personelinin gerekli yeterliliklere
sahip olmasinin 6nemli oldugu soylenebilir. Bu hem ¢ocuklarin bireysel gelisimi hem
de toplumun genel refahi icin kritik 6neme sahiptir (Pavri, 2001). Bu noktada, siuf
ogretmenlerinin RAM'1n 6grenci icin verdigi 6zel gereksinim raporuna yonelik algilar:
stirecteki bir diger onemli unsurdur. Bakildiginda smif 6gretmenlerinin 6grencileri
icin verilen 0zel gereksinim raporunu kendi beklentileri dogrultusunda
degerlendirdigi ve beklentilerinin karsilandigini ifade eden 6gretmenlerin verilen
karar1 olumlu buldugu, beklentilerinin karsilanmadigini ifade eden 6gretmenlerinse
verilen karari olumsuz buldugu gortilmustiir. Alanyazina bakildiginda Dogan ve
Turkkal (2019)'1n arastirmasinda yer alan sinif 6gretmenlerinin tamamina yakini,
RAM’1n degerlendirme sonucunun kendi beklentileriyle tutarli oldugunu belirtirken,
Cuhadar (2017)'in arastirmasindaki smif Ogretmenlerinin bir kismi ise RAM'mn
beklentilerini dikkate almadigini ve genellikle her 6grenci icin ayni karar1 verdigini
ifade etmistir. Egitsel degerlendirme ve tanilama stireci her oOgrenci Ozelinde
degerlendirilebilecek bir durum oldugundan alanyazinda da goriildiigii tizere farkl
goruslerin olmasimin dogal oldugu disuniilmekle birlikte verilen kararlarin
beklentilerle degil objektif bir sekilde yapilan degerlendirme sonuclarina gore
degerlendirilmesi gerekmektedir. Ayrica smif oOgretmenlerinin RAM'in ayrintili
degerlendirme sonunda 6grenciye verdigi 6zel gereksinim raporunun 6grenci ve ailesi
tizerindeki etkilerine yonelik goruslerine bakildiginda olumlu gortis bildiren
ogretmenlerin 6grencinin gereksinimleri dogrultusunda egitim sansi elde ettigini ve
bu durumun 6grencinin ailesine de pozitif yansidigmi belirttigi gortilmektedir.
Alanyazina bakildiginda Melekoglu ve arkadaslarmin (2018) arastirmalarinda da 6zel
gereksinim raporunun ozellikle cocugun hayatina olumlu etkileri oldugu, bunun
yaninda bu durumun ailelere de olumlu yansidig1 gortilmiistiir. Olumsuz goriis
bildiren katilimcilarsa ¢ocugun oOncelikli gereksinimi olan terciiman sorununun
¢oziilmeden ilgili raporun ¢6ziim olmayacagin belirtip hem ¢ocuk hem de ailesi ile
anlasmada sorun yasanacagini ifade etmistir. Boylece SOGGO'lerin iletisim sorunlar1
goz oniine alindiginda terctimanin énemi bir kez daha ortaya ¢ikmustir.
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Oneriler

Elde edilen bulgular dogrultusunda SOGGQO'lerin egitsel degerlendirme ve
tanilama stireglerinin daha nitelikli bir sekilde yiirtitiilebilmesi adina kurumlara,
arastirmacilara ve uygulayicilara yonelik 6neriler siralanmustir.

Kurumlara Yonelik Oneriler

e RAM'larda, Suriyeli go¢cmen ailelere rehberlik ve destek saglamak amaciyla
ozel bir go¢men aile danisma birimi kurulabilir.

e GBM’'deki okullara ve gogmen Ogrencilerin degerlendirilip tanilandig:
RAM’lara iletisimi kolaylastirmak adina gerekli egitim stireglerinden ge¢mis
nitelikli terctimanlar gorevlendirilebilir.

o Ozel Egitim Hizmetleri Yonetmeliginde (MEB, 2018) Tiirk olmayan fakat
egitimlerine Tiirkiye’de devam eden veya edecek olan yabanci uyruklu
bireylerin de RAM’larda sunulan egitsel degerlendirme ve tanilama
hizmetlerinden yararlanabilecegi ve Tiirk 6zel gereksinimli 6grencilere egitsel
degerlendirme ve tanilama stireci sonunda verilen Ozel Egitim Degerlendirme
Kurulu Raporu'nun yabanci uyruklu o6grencilere de verilebilecegi ifade
edilmektedir. Tiirk 6zel gereksinimli 6grenciler bu raporla destek egitiminden
yararlanabilirken, SOGGO'ler bu hizmete Tiirk vatandasi olmadiklari igin
erisememektedir. SOGGO'lerin de bu hizmetten yararlanabilmeleri igin MEB
gerekli yasal diizenlemeleri yaparak SOGGQ'lerin egitimlerini destekleyebilir.

e Simuf Ogretmeni adaylarma lisans egitim programlarina, gocmen 6zel
gereksinimli 6grencilerin degerlendirilmesi ve tamilanmasi konulu bir ders
eklenebilir ya da mevcut 6zel egitim derslerinin igerigine bu konu dahil
edilebilir. Ayrica ozellikle gocmen niifusunun fazla oldugu sehirlerde aktif
olarak gorev yapan smf Ogretmenleri icin go¢men Ogrencilerin egitsel
degerlendirme ve tamilama stireclerine yonelik MEB ve {iiniversitelerin is
birliginde hizmet ici egitimler diizenlenebilir.

o Ogzel egitim 6gretmen adaylarma lisans egitim programlarma, gégmen ozel
gereksinimli 6grencilerin degerlendirilmesi ve tamilanmasi konulu bir ders
eklenebilir ya da mevcut 6zel egitim, 6zel egitimde degerlendirme, egitsel ve
davramigsal degerlendirme gibi derslerin icerigine bu konu dahil edilebilir.
Ayrica ozellikle gocmen niifusunun fazla oldugu sehirlerde aktif olarak gorev
yapan Ozel egitim 6gretmenleri icin gogmen Ogrencilerin egitsel degerlendirme
ve tanilama stireclerine yonelik MEB ve {iniversitelerin is birliginde hizmet ici
egitimler diizenlenebilir.
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Arastirmacilara Yonelik Oneriler

o Egitsel degerlendirme ve tanilama siirecinin diger paydaslari olan SOGGO'ye
sahip ebeveynler ve SOGGO lerle galisan okul rehber 6gretmenlerinin de dahil
edildigi daha genis katilimli ve ayrintili bir arastirma tasarlanabilir.

e Sinif ya da 6zel egitim 6gretmenlerinin SOGGO'lerle yiiriittigii egitim siirecini
ele alan arastirmalar yapilabilir.

e SOGGQ lerin egitsel degerlendirme ve tanilama siirecinde kullanilabilecek dile
ve kiilttire duyarli 6lcme arag ve testleri gelistirilip gecerlik ve gtivenirlik
stirecleri saglanabilir.

e SOGGUQ'lerin tibbi tanilama siireglerini inceleyen aragtirmalar yapilabilir.

Uygulayicilara Yénelik Oneriler

-----

e Sinf dgretmenleri 6zel gereksinimli olabileceginden stiphelendigi 6grenciyi
RAM’a yonlendirmeden ¢nce 6grencide fark ettigi durumun dil ve kiltiir
farkliligindan mi1 yoksa bir yetersizlikten mi kaynaklandigimi anlayabilmek
adina daha fazla veri toplayip stireci daha kapsamli ytirtitmelidir.

o Smuf 6gretmenleri SOGGO'lerin RAM siirecine katilim gostermeli ve dgrenci
hakkinda dogru kararlarin alinmasinda RAM personeliyle is birligi yapmalidir.

e RAM personeli dil ve kiilttir farkliligin1 da goz 6niinde bulundurarak egitsel
degerlendirme ve tanilama siirecinde 6grenci, 6gretmen ve ebeveyn ile ortak
hareket ederek stireci ytirtitmelidir.

Sinirliliklar

Calisma sonuglari, arastirmaya katilan smif 6gretmeni ve RAM personeli
gortigleri ile simirlidir. Dolayisiyla bu galisma Tiirkiye’deki SOGGO niifusunu temsil
etmemektedir. Bununla birlikte bu nitel arastirmay1 ytirtitmenin amaci genellenebilir
bulgular tiretmek yerine bireysel deneyimlerin derinlemesine anlasilmasidir. Ayrica
arastirmanin veri toplama asamasinda ttim diinyay etkisi altina alan Covid-19 salgin
nedeniyle sinif 6gretmenleriyle yiiz ytize yapilmasi planlanan gortismelerin uzaktan
yapilmasi durumunda kalimuastir. Bu goriismeler sirasinda bilgisayar kameralarmin
acik olmasina 6zen gosterilmis olsa da bu durum veri toplama siirecinin niteligini
simirlamis olabilir. Belirtilen siirliliklarin, okuyucularin elde edilen sonuglar: daha
dogru bir sekilde degerlendirmelerine katki saglayabilecegi ongoriilmektedir.

Not

Turkiye, 22 Ekim 2014 tarihinde Resmi Gazetede yayimlanan ve 6458 sayili
Yabancilar ve Uluslararasi Koruma Kanunu'nun 91. maddesi uyarinca yiirtirliige giren
Gecici Koruma Yonetmeligi kapsamunda, tilkedeki en biiyiik yabanci niifus olan
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Suriye vatandaslarina Gegici Koruma Statiisii vermistir. Yani Tiirkiye’deki tiim Suriye
vatandaslarmin sahip oldugu statii Gegici Korumadir. Fakat bu galismada Gegici
Koruma statiistine sahip tiim Suriyeliler icin go¢men terimi tercih edilmistir. Gog
Sozlugunde gocmen “Uluslararast hukuk altinda tamimlanmanug olan bu terim, kisinin
olagan ikametgahindan gecici veya kalici olarak, iilke icinde veya uluslararas: simirlar Gtesinde
farkly sebeplerle hareket ettigini yansitan "semsiye terim" olarak cevrilebilecek bir terimi
aciklamaktadir.” seklinde tanimlanmaktadir (IOM, 2019). Bu tanimdan hareketle bu
calismada belirli bir ortak ozellige sahip birden fazla stattiyii karsiladigir ve daha
kapsayict bir terim oldugu dustintildiigii icin gogmen terimi kullanilmistir.
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Extended Abstract

Introduction

The civil war that began in Syria in 2011 plunged the country into chaos, forcing
millions to migrate to nearby countries, primarily Ttirkiye, Lebanon, and Jordan, in
search of safety (Erdogan, 2022). The United Nations High Commissioner for Refugees
(2016) described this massive migration of Syrian migrants as the largest displacement
crisis since World War II. According to the International Organization for Migration
(IOM, 2022), Turkiye has received the highest number of migrants among Syria's
neighboring countries. Tiirkiye implemented an "open-door" policy at its borders for
all incoming Syrian migrants (Erdogan, 2022). To provide suitable living conditions
for these people, who migrated suddenly and en masse, the State of the Republic of
Turkiye established numerous Temporary Accommodation Centers (TACs) across
various cities. According to data from the Presidency of Migration Management
(PoMM), a total of 57,774 Syrian migrants are currently accommodated in six TACs
located in five cities, where they receive shelter, food, security, and educational
services (PoMM, 2024b; Ministry of the Interior, 2014).

It is known that nearly half (49.4%) of the Syrian migrant population residing
in Tirkiye consists of school-aged children (PoMM, 2024c). Among these children,
there are both typically developing individuals and those with special needs (Kaya &
Yildiz, 2023; Kocaoglu & Giiner, 2023; Ministry of Education [MoNE], 2017). Although,
as with global data (Jergensen et al., 2021), there are no specific statistical data
regarding migrant children with special needs in Ttiirkiye (Acar et al., 2019), it is known
that these children receive special education services in special education classrooms
established within primary and secondary schools in TACs (Kocaoglu & Giiner-Yildiz,
2022; Tirkiye Human Rights and Equality Institution Report, 2022).

Given the growing number of Syrian migrants in Ttirkiye and that the starting
point of educational services for migrant students with special needs is the educational
assessment and diagnosis process, which identifies their current conditions, a more
detailed examination of this topic with relevant stakeholders may contribute unique
insights to the literature. Such an investigation would aid in developing more effective
and sensitive approaches to the educational needs of Syrian Migrant Students with
Special Needs (SMSSN). Therefore, the main purpose of this study is to examine the
process that begins with the recognition of SMSSN living in a TAC in a province of
Turkiye close to the Syrian border by their classroom teachers and their referral to GRC
for educational assessment and diagnosis, and continues with the detailed assessment
carried out in GRC, in line with the opinions of the classroom teachers and GRC
personnel.
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Method

This study, which examines the perspectives of Classroom Teachers and GRC
personnel on the educational assessment and diagnosis process for SMSSN in TACs,
was conducted using a qualitative research method.

The educational assessment and diagnosis process for SMSSN residing in TACs
in Ttirkiye represents a complex and current situation. Therefore, a case study design
was selected to allow for an in-depth examination and thorough understanding of the
assessment and diagnosis process for SMSSN.

The study includes two distinct groups of participants: Classroom Teachers
who work with SMSSN in TACs and GRC personnel who carry out the educational
assessment and diagnosis process for these students. Interviews, a commonly used
data collection method in qualitative research, were chosen to reveal participants'
views on this specific issue (Yildirim & Simsek, 2021, p. 38).

The interview questions, prepared separately for each group of participants,
were reviewed by five experts who hold doctorates in the field of special education.
Based on the experts' feedback, certain questions considered leading were revised, and
the questions were reformulated to enhance clarity.

In analyzing the data obtained from the interviews, a descriptive analysis
approach (deductivist) was employed to organize the data around the interview
questions, with the aim of detailing and summarizing the findings within this
framework.

Findings

The perspectives of Classroom Teachers were classified under eight themes:
“Challenges Faced by Syrian Migrant Students”, “Teachers’ Strategies for Managing
Classroom Challenges”, “Identification of SMSSN by Classroom Teachers”,
“Classroom Teachers’ Interventions and Referral Process Prior to Referring Students
to GRC”, “Classroom Teachers’” Perspectives on the GRC Process for SMSSN”,
“Classroom Teachers” Opinions on the GRC Reports”, “Teachers’ Views on the Impact
of GRC Reports on Students and Their Families” and “Classroom Teachers’
Recommendations for the Educational Assessment and Diagnosis Process.” These

themes were substantiated with direct quotations from participants.

Similarly, the views of GRC personnel were categorized into eight themes:
“Duties and Training of GRC Personnel”, “Assessment Tools Used in GRC and Staff
Perspectives”, “Educational Assessment and Diagnosis Process”, “Application
Process for Non-Turkish Students at GRC”, “Educational Assessment and Diagnosis
Process for SMSSN”, “Challenges Encountered in the Educational Assessment and
Diagnosis Process for SMSSN”, “Outcomes of the Educational Diagnosis Provided to
SMSSN” and “GRC Personnel Recommendations for the Educational Assessment and
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Diagnosis Process for SMSSN.” Each theme was supported with direct quotations
from participants, providing detailed insights into their experiences and opinions.

Disscusion

In this study, the educational assessment and diagnosis process for SMSSN
continuing their education in TACs is examined based on the perspectives of
Classroom Teachers and GRC personnel. This process begins with Classroom
Teachers’ identification of these students and continues with their referral to GRCs for
further detailed assessment. When the findings obtained from the interviews are
considered collectively, it appears that both Classroom Teachers and GRC personnel
identify language and cultural differences as primary challenges in the educational
assessment and diagnosis process for SMSSN. Both groups emphasize that language
barriers hinder effective communication with students and make accurate assessments
difficult.

In addition to communication challenges, participants highlight the impact of
SMSSN’s socio-cultural living conditions on the assessment process, noting that these
factors play a significant role. Classroom Teachers specifically mention issues of social
isolation and lack of socialization for students residing in TACs. Similarly, Kaya and
Yildiz (2023) have noted that Syrian migrants living in TACs are socially isolated and
in need of greater opportunities for social interaction.

It was also observed that Classroom Teachers have limited knowledge about
the evaluation procedures conducted by the GRC for the SMSSN they refer and that
many teachers do not participate in the GRC assessment process. Consistent with these
findings, Istkdogan-Ugurlu and Kayhan (2018) also reported that Classroom Teachers
have minimal interaction with GRC personnel during the evaluation phase.

Suggestions

Based on the findings, the following recommendations are proposed to enhance
the quality of the educational assessment and diagnosis processes for SMSSN:

e [tissuggested thata dedicated immigrant family counseling unit be established
within GRCs to provide guidance and support to Syrian migrant families.
Additionally, necessary legal regulations should be implemented to ensure that
SMSSN can benefit from supportive educational services.

e A more inclusive and detailed research design could be developed,
incorporating other stakeholders in the educational assessment and diagnosis
process, such as parents of SMSSN and school counselors who work with these
students.

e Language- and culture-sensitive assessment tools and tests should be
developed for use in the educational assessment and diagnosis process for



237 Harran Education Journal

SMSSN, alongside ensuring their validity and reliability.

e C(lassroom Teachers should actively participate in the GRC processes for
SMSSN and collaborate with GRC personnel to make informed decisions
regarding the students.

e GRC personnel should consider language and cultural differences and work
collaboratively with students, teachers, and parents throughout the educational
assessment and diagnosis process.

These recommendations aim to create a more effective and supportive
environment for the educational assessment and diagnosis of SMSSN, ultimately
contributing to their educational success and integration.
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Problems Encountered in Makam Teaching in Secondary School Music
Class and Research and Suggestions on the Solution of These Problems

Abstract

The aim of this study is to determine the problems experienced in the transfer of the
makams in the secondary school music course and to offer suggestions for the solution
of these problems. It was tried to determine the situation by using descriptive method.
In order to provide data for the research, 15 semi-structured interview questions were
applied to music teachers working in the second level of primary education (5th, 6th,
7th, 8th grades) and public schools in 21 provinces, 3 provinces each from seven
geographical regions of Turkey, in the 2023-2024 academic year through ZOOM by
random sampling method. The data obtained from the interviews were analysed by
content analysis method, and after being transformed into text, they were subjected to
code and theme separation. After analysing the data divided into codes and themes,
problems and suggestions were evaluated and solutions to the problems were
proposed. In addition, in the study, teachers' recommendations on creating a repertoire
of modal children's songs were also included.

Key Words: Maqam, music, secondary school, education

Giris
Egitim, insan hayati boyunca meydana gelen davranis degisikligi olarak

adlandirilabilir. “Egitim, bireyin kendi istegiyle davramslarinda degisim meydana
getirme stirecidir” (Ertuirk, 1972).

“Egitim, insanlarin ttimiyle iligskisi olan, tarihsel stireglerin her déneminde
topluma faydali olmay1 ve faydali bireylerin yetismesini hedefleyen bir alandir. Orgiin
ve yaygin egitimin programlar1 ve uygulama alani olan egitim kurumlar1 bu amaglar
dogrultusunda calismalarini devam ettirmektedirler” (Kiling, 2015). Egitim ihtiyaci
cesitli bilim dallarinda ortaya ¢ikmis ve bunun sonucu olarak cesitlenmistir. Egitim
verilen disiplinlerden birisi de miiziktir. Geleneksel miizik egitiminin temelleri
gelenegin aktarimi tizerine kurulmustur.

“Yakin tarihimizde geleneksel miizigimizin ogretilmesi ve aktarilmasi megsk
denilen teknikle miumkiin olabiliyordu. Meskle ogrenciler hem ses hem calg:
egitimimlerini gerceklestirirken bir yandan da eser dagarcig1 edinebiliyorlardi. Miizik
gelenegimizde mesk, kusaklari kiiltiir birbirine baglamis ve repertuvarimizin
glinimtize intikalini saglamistir” (Behar, 2006). Nota yazisinin kullanilmaya
baslanmasiyla mesk yontemi daha az kullanilir hale gelmis, mitizik 6gretimi sadece
isitsel kurallarla icra edilmeyip nota yoluyla bir program dahilinde verilmeye
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baslanmistir. Ucan (2018) miizik ve miizik egitimini su sekilde tanimlamustir:

“Miizik, profesyonel ya da amatér olsun tiim insanhigmn duygularin,
hissettiklerini notalara dokttigti ve seslendirerek ifade ettigi, isitsel olmaktan daha
ziyade duygusallik iceren bir sanattir. Miizik, az ya da ¢ok, hayatimizin her alaninda
bize eslik etmektedir. Aslinda, insanligin miizikle olan iliskisi anne karninda iken
baslamaktadir ve dogum ile birebir temas haline gecilmektedir. Anne karninda
gecirdigi stirede, annesinin sesine asina hale gelir, hatta huzursuzluk durumunda
bebeklerin anne kucaginda sakinlestiklerine hemen herkes sahit olmustur. Bebegin
alistig1, asina oldugu ritimler kendisine giiven vermekte ve tanidik duygusal lezzetler
icerdigi icin huzurlu olmasinda etki gostermektedir. Yalnizca bedensel ritimler degil,
ayni zamanda anne karninda iken bebegin farkinda olmadan isittigi sarkilar, annesi
tarafindan tekrar edildiginde rahatlamasma ve huzurlu olmasina yardima
olmaktadir. Anne karninda baslayan ritim ve miizik iliskisi dogum ile mahallesinde
arkadaslartyla oynadig1 oyunlarla, ritim tutmalarla, mirildanmalarla devam eder ve
miiziksel davranislar: dogaglama olarak 6grenmeye devam eder. Cevresini olusturan
ailesi, arkadaslar1 veya ornek aldig: kisilerin miizik secimleri, ¢cocuklarn miizik
tercihlerinin sekillenmesinde 6nemli rol oynamaktadir. Okul ¢agina gelene kadar
yasanilan donemde, cocuklarin edindigi miizikal edinimleri ilk olarak okul oncesi
egitim kurumlarinda veya ilkokulda baslamaktadir. Bu anlamda, mitizik egitiminin ti¢
ana baslik altinda incelenebilecegini belirtmek dogru olacaktir. Farkli seviyelerde
egitim veren okullarda miifredata tabi olarak alman miizikal egitim; genel miizik
egitimi, kisisel hobi (zevk) olarak alinacak egitimler ve bir kurs programina dahil
olarak alinan miizikal egitimler amator miizik egitimi; edinilen egitim bilgilerini veya
amator kazanimlar: bir meslege dontistiirmek ve gelistirmek igin giizel sanatlar
lisesinde, gtizel sanatlar fakiiltesi, konservatuvar ve egitim fakiiltelerinin miizik
boltimlerinden alinan egitimlere ise mesleki egitim denilmektedir” (Ucan, 2018).

Miizik egitiminin toplumdaki rolti, amagclar1 ve disiplinlerarasi birlestiriciligi
M.E.B. tarafindan su sekilde agiklanmaistir:

Miizik ve miizik egitim icin yapilan aciklamalar ve programlamalarin genel maksadi
miizigin kigisel, toplumsal, kiiltiirel, sosyal ve siyasal olmak tizere oldukca cesitli
islevlerinin olmasidir. Farkli islevlerin olmasi, hepsi icin aymi dogrultuda bir egitim
programun gelistirilmesini zorlastirmaktadir. Burada bahsedilen iglevlerin, anlamly bir
sekilde hayata gecirilmesi ise egitim progranmmin islevselligi sayesinde saglanmaktadir.
Miizik egitimi alan bireylerde, kendini tanima, etkili bir sekilde kendini anlatma, ikili
iliski kurarken rahat ve kendine giivenme Ozellikleri one cikmaktadir. Bireysel
edinimlere ek olarak da, miizik egitimi alan kisilerde toplumsal ve milli degerlere,
manevi duygulara saygr duyma ve deger verme ozellikleri kazamirlar. Milli ve manevi
degerlerini milletleraras ortamlarda etkili bir sekilde temsil etmek, diger uluslarin
degerlerine de sayg1 duymak gibi dnemli kisisel gelismislik seviyelerine ulasns olurlar.
Bu sekilde aldig1 miizik egitimi ile kendi bilissel diizeylerini iist seviyelere tagimis
bireylerin, gelecek nesilleri yetistirilmesinde rol alacagini da g6z oniinde bulundurursak
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eger, miizik ve sanat egitiminin ne kadar ciddi ve kritik degerler oldugunu anlamak
kolaylasacaktir. Genel miizik egitimindeki amaclardan biri gecmisten giintimiize
miiziksel anlamdaki kiiltiirel dokunun cocuklara kazandirilmasi, dgretilmesi ve
cocuklara bir kiiltiir birikimi yasatilmasidir (Milli Egitim Bakanligi [MEB], 2018).

Yapilan agiklama ve tanimlara bakildiginda geleneksel miizigimizin gelecek
nesillere aktarilmasinda o¢nemli gorevlerden birisi de genel miizik egitimine
diismektedir. Genel miizik egitimi hakkinda verilen bilgiler 1s1ginda ortaokul
kademesi miizik derslerinde makamsal kazanimlarin aktarilmasinda sorunlarin olup
olmadigi, varsa bu sorunlarin neden kaynaklandigini arastirmak ve ¢neriler sunmak
arastirmanin ¢ikis noktasini olusturmustur. Buna gore arastirmanin problem ctimlesi
ve alt problemleri su sekilde olusmustur:

Problem Ciimlesi

Arastirmanin problem ctimlesi “Ortaokul miizik dersinde makam 6gretiminde
yasanilan sorunlar ve bu sorunlara iliskin ¢oztimler nelerdir” olarak belirlenmistir.

Alt Problemler

Arastirmanin alt problemleri ise su sekildedir;

1. Ortaokul miizik dersinde makam ogretim stirecinde karsilasilan temel
glicliikler ve nedenleri nelerdir?

2. Ogretmenlerin lisans siirecinde aldig1 egitim makam 6gretimi igin yeterli
midir?

3. Ogretmenlerin makam 6gretimi siirecinde benimsedigi yaklagimlar
nelerdir?

4, Ortaokul miizik dersinde makam 6gretim stirecinin daha etkin, verimli

gecirilmesine yonelik oneriler nelerdir?

Problem ve Alt problemlerin ¢oziimii i¢in su sorulara yanit aranacaktir:

1- Ortaokul miizik derslerinde makam 6gretimi siirecinde benimsediginiz yaklasimi
genel acidan degerlendirir misiniz?
l.a. Makam ogretimi stirecinde kullandigimiz yontemler (anlatim, gosterip

yaptirma, ornek olay, soru- cevap, tartisma vs.) nelerdir?

1.b. Makam 6gretimi siirecinde kullandiginiz teknikler (gosteri, bilissel ¢iraklik,
benzetim, diiz anlatim vs.) nelerdir?

1.c. Makam 6gretimi siirecinde yararlandigimiz 6gretim materyalleri ve 6gretime
yardimci materyaller nelerdir?
2- Lisans stirecinde aldiginiz egitimin makam 6gretimi igin yeterli olup olmadigini
degerlendirebilir misiniz?



Ozpek, A. ve Akkas, S. 242

3- Ortaokul miizik dersinde makam 6gretim stirecinde karsilastiginiz temel giicliikleri
ve nedenlerini degerlendirir misiniz?

3.a. Ogretim programi kaynakli giicliikleri ve nedenlerini degerlendirir
misiniz?

3.b. Ogretmen kaynakl giigliikleri ve nedenlerini degerlendirir misiniz?

3.c. Ogrenci kaynakl giigliikleri ve nedenlerini degerlendirir misiniz?

3.d. M.E.B. tarafindan hazirlanan miizik ders kitaplarmi (5. 6. 7. ve 8. sinif)
makam 6gretimi agisindan degerlendirir misiniz?

3.e. Okulun fiziki kosullarindan kaynaklanan gtgcliikleri ve nedenlerini
degerlendirir misiniz?
4- Ortaokul miizik dersinde makam Ogretim stirecinin daha etkin, verimli
gecirilmesine yonelik onerileriniz nelerdir?

4.a. Makam 6gretiminde, makamlarin siniflara gore dagilimi sizce nasil olmali?

4.b. Makam Ogretimi stirecine etki eden; donem sayisi, haftalik ders saati,
kazanimlar ve konu icerikleri gibi faktorlerden hangilerinde ne gibi degisiklikler
onerirsiniz?

4.c. Makam ogretiminde, 6grencilere Ogretilecek makamsal eserler; a) ses
genisligi, b) giifte, c) form ve d) usul yontinden sizce hangi 6zelliklere sahip olmal1?

Sinirliliklar

Bu arastirma;

- 2018 y1l1 5. 6. 7. 8. Siif miizik dersi 6gretim programinda yer alan makamsal
kazanimlarla,

- Arastirma i¢in belirlenmis alt problemlerle

- Arastirmanin meydana getirilmesinde kullanilan kaynaklar ile stnurhidir.

Onem

Bu arastirma

- Tiurkiye’deki miizik egitim programinda makamsal unsurlarin artirilmasi
konusunda katki saglayacagindan ve miizigimizin geleneksel gelisimine
katkida bulunacagindan,

- Daha once alanda yapilan ¢alismalarda dikkat cekilen sorunlara oneriler
1s1g1nda ¢oziim bulmaya galisacagindan

- Daha sonra yapilacak calismalara 1s1k tutacagindan énemlidir.

Amacg

Arastirmada Ortaokul miizik dersinde yer alan makamsal kazanimlarn
aktarilmasinda yasanan problemleri belirlemek ve bu sorunlarin ¢éztimiine yonelik
Oneriler sunmak amaglanmistir.
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Yontem

Arastirma Modeli

Bu arastirma durum tespitine dayali tarama modelinde ytirtittilmiis betimsel
bir calismadir.

Calisma grubu

Turkiye’de ilkogretim ikinci kademede (5. 6, 7. 8. Siniflar) ve devlet okullarinda
gorev yapan 0gretmenler olusturmaktadir. Arastirmanin drneklemini ise Ttirkiye'nin
yedi cografi bolgesinden 3'er ayri il olmak tizere toplam 21 ilde (Bursa, Istanbul,
Edirne, Konya, Ankara, Sivas, Malatya, Agri, Bingol, Gaziantep, Sanliurfa, Mardin,
Hatay, Mersin, Adana, Giresun, Amasya, Artvin, Afyonkarahisar, Mugla ve 1zmir)
ilkogretim ikinci kademede (5. 6. 7. 8. siniflar) ve devlet okullarinda 2023 - 2024 Egitim
Ogretim yilinda gorev yapmakta olan miizik 6gretmenleri olusturmaktadir.

Katilimcilara Ait Demografik Bilgiler

Tablo 1. Demografik bilgiler I

%

Degisken f (n=21)
Cinsiyet

Erkek 13 61,9
Kadin 8 38,1
Yas

36-45 yas aras1 15 71,4
26-35 yas arasi1 6 28,6
Ogretmenlik Tecriibesi (Yil)

1-5 8 38,1
16-20 6 28,6
11-15 3 14,3
6-10 2 9,5
20 yildan fazla 2 95
Derse Girdigi Subeler

5-6-7-8 19 90,4
6-7-8 1 4,8
6-7 1 4,8
Mezun Olunan Universite

Inond Universitesi 4 18,9
Atatiirk Universitesi 3 14,2
Gaziantep Universitesi 3 14,2
Cumbhuriyet Universitesi 2 9,5
Agr1 Ibrahim Cecen Universitesi 1 48
Canakkale Onsekiz Mart Universitesi 1 48
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Ege Universitesi 1 48
Harran Universitesi 1 48
Karadeniz Teknik Universitesi 1 48
Kocaeli Universitesi 1 48
Nigde Omer Halisdemir Universitesi 1 48
Selcuk Universitesi 1 48
Siileyman Demirel Universitesi 1 48

Tablo 1’de katiimcilarin cinsiyet dagilimi “erkek (f=13)”, “kadin (f=8)" seklinde
tespit edildigi gortilmektedir. Katihmcilardan 15 tanesi “36-45" yas araliginda, 6 tanesi
ise “26-35" yas araligindadir. Ogretmenlik tecriibesi soruldugunda “1-5 y1l (f=8)". “16-
20 (f=6)", “11-15 (f=3)", “6-10” ve “20 yildan fazla” (f=2) cevaplar1 verilmistir.
Ogretmenlere hangi subelere derse girdikleri soruldugunda “5-6-7-8 (f=19)”, “6-7-8"
ve “6-7” (f=1) cevaplarini vermiglerdir. Ogretmenlerin mezun olduklari tiniversitelerin
dagilimi ise su sekildedir; “Inonti Universitesi (f=4)”, “Atatiirk Universitesi” ve
“Gaziantep Universitesi” (f=3), “Agr1 Ibrahim Cegen Universitesi”, “Canakkale
Onsekiz Mart Universitesi”, “Ege Universitesi”, “Harran Universitesi”, “Karadeniz
Teknik Universitesi”, “Kocaeli Universitesi”, “Nigde Omer Halisdemir Universitesi”,
“Selguk Universitesi” ve “Stileyman Demirel Universitesi” (f=1).

Tablo 2. Demografik bilgiler II

%

Degisken f (n=21)
Mezun Olunan Fakiilte/ Boliim

Miizik Ogretmenligi 13 61,9
Tiirk Miizigi Devlet Konservatuvari 4 19,0
Devlet Konservatuvari 2 95
Miizikoloji 1 4,8
Miizik Teknolojileri 1 4.8
Ogrenim Durumu

Lisans 18 85,7
Yiiksek Lisans 3 14,3
Egitimini Aldig1 Calgi

Keman (Bat1 Miizigi) 5 23,8
Baglama 3 14,2
Yan Fliit 3 14,2
Gitar 2 9,5
Piyano 2 9,5
Halk Oyunlar: 1 4,8
Kanun 1 4,8
Keman (Tiirk Miizigi) 1 4,8
Ses Egitimi 1 4,8
Viyolonsel 1 4,8
ud 1 4,8
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Tablo 2'de ise 6gretmenlerin mezun olduklar1 bolim, 6grenim durumlar ve
lisans stirecinde ana calgillarmin ne oldugu sorularma verdikleri cevaplar
goriilmektedir. Ogretmenlere hangi bolimden mezun olduklari soruldugunda;
“Miizik Ogretmenligi (f=13)”, “Tiirk Miizigi Devlet Konservatuvari (f=4)”, “Devlet
Konservatuvar:1 (f2)”, “Mizikoloji” ve “Miizik Teknolojileri” (f=1) cevaplarimi
vermiglerdir. C)gretmenlerden 18 tanesi lisans, 3 tanesi ise ytiksek lisans mezunudur.
Son olarak ogretmenlere lisans doneminde ana calgilarinin ne oldugu sorulmus ve
ogretmenlerden su cevaplar alinmistir; “keman (Bat1 Miizigi) (f=5)", “baglama” ve
“yan flit” (f=3), “gitar” ve “piyano” (f=2), “halk oyunlar1”, “kanun”, “keman (Ttirk
Miizigi)”, “ses egitimi”, “viyolonsel” ve “ud” (f=1).

Verilerin Toplanmasi ve Analizi

Calismada veriler betimsel analiz teknigiyle analiz edilmis bu dogrultuda elde
edilen kodlar 6nceden belirli temalar altinda toplanmistir. Yildirim ve Simsek betimsel
analizi;

... "elde edilen veriler, daha dnceden belirlenen temalara gore ozetlenir ve yorumlanir.
Veriler arastirma sorularimin ortaya koydugu temalara gore diizenlenebilecegi gibi,
goriisme ve gozlem siireclerinde kullanilan sorular ya da boyutlar dikkate alinara da
sunulabilir. Betimsel analizde, goriisiilen ya da gozlenen bireylerin gorsiilerini carpict
bir bicimde yansitmak amaciyla dogrudan alintilara sik sik yer verilir. Bu tiir analizde
amag, elde edilen bulgular: diizenlenmigve yaorumlanmis bir bicimde okuyucuya
sunmaktir. Bu amagla elde edilen veriler, once sistematik ve agik bir bicimde betimlenir.
Daha sonar yapilan bu betimlemeler aciklanir ve yorumlanir, neden-sonuc iliskileri
irdelenir ve birtakim sonuclara ulasilir. Ortaya ¢ikan temalarin iliskilendirilmesi,
anlamlandinlmas: ve ileriye yonelik tahminlerde bulunulmas: da, arastirmacinin
yapacag: yorumlarin boyutlar: arasinda yer alabilir. (Yildirim ve Simsek, 2011)

seklinde agiklamiglardir.

Arastirmaya veri saglamak amaciyla yar1 yapilandirilmis goriisme
sorularindan olusan bir gortisme formu sablonu olusturulmustur. Gortisme formuna
ilk seklinin verilmesinin ardindan gortisme formu bes kisilik uzman grubu tarafindan
miizikal icerik, analize uygunluk ve anlasilirlik acisindan incelenmistir. Uzmanlarin
olur vermesinin ardindan goriisme formuna son sekli verilmistir. Arastirmanin
yapilabilmesi icin gerekli olan tiim izinler (Gazi Universitesi Etik Kurul raporu
(11.08.2023 tarih ve E.721-838 say1) ve Milli Egitim Bakanlig: tarafindan verilen
arastirma izni (04.10.2023 tarih ve E-70297673-605.01-86149821 say1)) alinmustir.
Gerekli izinler alindiktan sonra Tiirkiye'nin yedi cografi bolgesinden 3'er ayr1 il olmak
tizere toplam 21 ilde (Bursa, Istanbul, Edirne, Konya, Ankara, Sivas, Malatya, Agri,
Bingo6l, Gaziantep, Sanliurfa, Mardin, Hatay, Mersin, Adana, Giresun, Amasya,
Artvin, Afyonkarahisar, Mugla ve [zmir) ilk6gretim ikinci kademede (5. 6. 7. 8. siniflar)
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ve devlet okullarinda 2023 - 2024 Egitim Ogretim yilinda gérev yapmakta olan miizik
ogretmenleri ile ZOOM uygulamasi vasitasiyla gortintiilii goriismeler yapilmis ve bu
gorusmeler kaydedilmistir. Yapilan goriismeler metine dontistiiriildiikten sonra kod
ve tema ayrimina tabi tutulmustur. Gortismelerden elde edilen veriler iki kodlayici
tarafindan incelenmis ve kodlayicilar arast uyum igin Miles ve Huberman (1994)
formulii kullanilmistir. Kodlayicilar aras: gtivenirlik katsayisi igin yararlanilan Miles
ve Huberman formuliine gore [Giivenirlik=Gortis Birligi/(Gortis Birligi+Gortis
Ayrilig1)] kodlama giivenirligi 0,95 olarak belirlenmistir [161/(161+8)].

Bulgular

Ogretmenlerin Makam Ogretimi Siirecinde Benimsedigi Yaklagimlara Iliskin
Bulgular

Tablo 3. Makam 6gretiminde benimsenen yaklasimlar (kullanilan yontemler)

. % %
Kategoriler Kod f (n=21) (Toplam koda gore) Katilime1 No

K1, K2, K3, K4, K6, K7, K8, K11,

Anlatim 17 81,0 447 K12, K13, K14, K16, K17, K18,
K19, K20, K21
la) Kullanilan K2, K4, K5, K6, K7, K8, K10, K11
yontemler Gosterip- yaptirma 13 61,9 34,2 Kl;i, K1 s K1 5,,K17’, K1 8, K19
Ornek olay 5 238 13,2 K6, K9, K12, K17, K18
Soru - cevap 3 143 7,9 K6, K7, K17
Toplam 38 100

Arastirmada katilmcilara ilk olarak makam ogretiminde benimsedikleri
yaklasimlar sorulmus ve benimsedikleri yaklasimlar1 derslerde kullandiklar:
yontemler, teknikler ve ogretim materyalleri acisindan ayri ayr1 degerlendirmeleri
istenmistir. Bu temadaki ilk kategori olan kullandiklar1 yontemler tabloda
incelendiginde 6gretmenlerin dort farkli kodu 38 frekansla belirttikleri gortilmiistir.
Ogretmenlerin en sik yararlandig1 yontemlerin anlatim yontemi (f=17) ve ardindan
gosterip yaptirma (f=13) oldugu tespit edilmis o6rnek olay (f=5) ve soru cevap (f=3)
yontemlerini de daha az siklikla kullandiklar: goriilmiustiir (Tablo 3).
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Tablo 4. Makam 6gretiminde benimsenen yaklasimlar (kullanilan teknikler)

. % %
Kategoriler Kod f (n=21) (Toplam koda gore) Katilime1 No

K1, K2, K7, K8, K9, K10, K12, K13,

Gosteri 14 66,7 37,8 K14, K15, K17, K18, K20, K21
) K1, K2, K3, K4, K5, K7, K11, K14,
1b) Kullanilan Diiz anlatim 10 47,6 27,0 K16, K19
teknikler
Benzetim 7 333 18,9 K5, K6, K7, K17, K18, K19, K20
Biligsel ciraklik 6 28,6 16,2 K10, K12, K13, K14, K15, K17
Toplam 37 100

Arastirmada katilimcilara makam oOgretiminde kullandiklar1 teknikler
sorulmus ve tabloya gore 6gretmenlerin dort farkli kodu 37 frekansla belirttikleri
goriilmistiir. Ogretmenlerin en sik yararlandig1 tekniklerin gosteri (f=14) ve ardindan
diiz anlatim (f=10) oldugu tespit edilmis; benzetim (f=7) ve bilissel ciraklik (f=6)
tekniklerini de daha az siklikla kullandiklar: gortilmiistiir (Tablo 4).

Tablo 5. Makam 6gretiminde benimsenen yaklagimlar (kullanilan 6gretim materyalleri)

. % %
Kategoriler Kod f (n=21) (Toplam koda gore) Katilime1 No

K1, K2, K3, K4, K5, K6, K7, K8,
19 90,5 46,3 K9, K10, K11, K13, K15, K16, K17,
K18, K19, K20, K21

Akalli tahta / internet
/ Sosyal Medya

K1, K4, K6, K7, K8, K9, K12, K13,

Calgt 14 66,7 341 K14, K15, K17, K19, K20, K21
1c) Kullanilan 6gretim  Beyaz tahta 2 9,5 49 K1, K6
materyalleri

Hoparlor 2 9,5 49 K2, K19

Cep telefonu 1 4,8 2,4 K2

Ozel uygulamalar 1 458 24 K8

Teori kitaplar: 1 4,8 2,4 K17

Tuner 1 4,8 24 K20
Toplam 41 100

Katilimcilara makam 6gretiminde kullandiklar: 6gretim materyalleri sorulmus
ve tabloya gore 6gretmenlerin sekiz farkli kodu 41 frekansla belirttikleri gortilmusttir.
Ogretmenlerin en sik kullandiklar1 materyallerin Akilli tahta/ internet/ sosyal medya
(f=19) ve ardindan calg1 (f=14) oldugu tespit edilmis; bunun yani sira beyaz tahta ve
hoparlor (f=2), cep telefonu, ©6zel uygulamalar, teori kitaplar1 ve tuner (f=1)
materyallerini ise daha az siklikla kullandiklar: goriilmiisttir (Tablo 5).
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Ogretmenlerin Lisans Siirecinde Aldig1 Egitimin Makam Ogretimi igin Yeterlik
Durumuna Iligskin Bulgular

Tablo 6. Lisans doneminde alinan makamsal egitimin yeterlilik durumu

%

Kategoriler Kod f (n=21) Katilime1 No

Yetersiz 11 52,0 K2, K3, K4, K5, K9, K10, K12, K15, K16, K19, K20
Alnan Egitim

Yeterli 10 48,0 K1, K6, K7, K8, K11, K13, K14, K17, K18, K21
Toplam 21 100,0

Katilimcilara lisans stirecinde aldiklart makam egitiminin makam 6gretimi igin
yeterli olup olmadig1 soruldugunda katilimcilarin %52’si bu soruya yetersiz (f=11)
cevabi vermistir. Aldig1 egitimi yeterli (f=10) bulanlarin orani ise %48’dir (Tablo 6.).

Tablo 7. Lisans stirecinde alinan egitim yetersiz bulan katiimcilarin mezun oldugu boliimler

Mezun Oldugu Kod f % (n=11) Katiima No

Bolim

Miizik Ogretmenligi Yetersiz 8 72,7 K2, K3, K4, K5, K9, K10, K16, K19
Devlet Yetersiz 1 9,1 K12

Konservatuvari

Miizik Teknolojileri Yetersiz 1 9,1 K15

Miizikoloji Yetersiz 1 9,1 K20

Toplam 11 100,0

Tablo 7’de yer alan veriler incelendiginde aldig1 egitimi yetersiz bulan
katilmcilarin %72,7’sinin  Egitim Fakiltesi (n=8) mezunu oldugu gortilmektedir.
Devlet Konservatuvart (n=1), Miizik Teknolojileri (n=1) ve Miizikoloji (n=1)
boltimlerinden mezun olanlarin orani ise toplamda %27,3 olarak belirlenmistir.

Tablo 8. Lisans stirecinde alinan egitim yeterli bulan katilimcilarin mezun oldugu béltimler

%

Mezun Oldugu Bslim Kod f (n=10) Katilime1 No

Miizik Ogretmenligi Yeterli 5 50,0 K6, K7, K11, K17, K18
Ttirk Mizigi Devlet Yeterli 4 40,0 K1, K8, K14, K21
Konservatuvari

Devlet Konservatuvari Yeterli 1 10,0 K13

Toplam 10 100,0

Tablo 8'de ise aldig1 egitimi yeterli bulan katilimcilarin %50,0'sinin Egitim
Fakiiltesi (n=5) mezunu oldugu goriilmektedir. Ttirk Miizigi Devlet Konservatuvari
(n=4) mezunu olanlarin oran1 %40,0, Devlet Konservatuvar: (n=1) mezunu olanlarin
orani ise %10,0 olarak belirlenmistir.
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Tablo 9. Lisans stirecinde alinan egitimin yeterliliginin béliimlerle iliski tablosu

Mezun Oldugu Bolim f\{eters10/z0 erterl;) - Toplaz/rol
Miizik Ogretmenligi 8 61,5 5 385 13 100,0
Tiirk Miizigi Devlet 0 0 4 100 4 100,0
Konservatuvari
Devlet Konservatuvari 1 50,0 1 50,0 2 100,0
Miizik Teknolojileri 1 100,0 0 0 1 100,0
Miizikoloji 1 100,0 0 0 1 100,0
Toplam 11 10 21

Tablo 9 incelendiginde ise ayn1 mezun olunan boliimle alinan makamsal egitim
arasinda iliski kurmak mumkiindiir. Buna gore;

Miizik Ogretmenligi (n=13) mezunu 6gretmenlerin 61,51 makamsal
kazanimlar1 aktarma konusunda kendini yetersiz (n=8) bulurken, %38,5i ise yeterli
(n=5) bulmaktadr.

Turk Miuizigi Devlet Konservatuvari (n=4) mezunu Ogretmenlerin tamami
kendini makamsal kazanimlar1 aktarmada yeterli (n=4) bulmaktadar.

Devlet Konservatuvar: (n=2) mezunu 6gretmenlerin 50,0’si kendini yetersiz
(n=1) bulurken, %50,0’si ise kendini makamsal kazanimlar1 aktarma anlaminda yeterli
(n=1) bulmaktadr.

Miizik Teknolojileri (n=1) mezunu olan tek katilimci (K15) kendini makamsal
kazanimlari aktarma anlaminda yetersiz (n=1) bulmaktadr.

Miizikoloji (n=1) mezunu olan tek katilmcr (K20) kendini makamsal
kazanimlari aktarma anlaminda yetersiz (n=1) bulmaktadr.

Ortaokul Miizik Dersinde Makam Ogretim Siirecinde Karsilasilan Temel
Giigliiklere Iliskin Bulgular

Tablo 10. Makam ogretim siirecinde karsilasilan temel giicliikler (6gretim programi kaynakl
guicliikler)

. % %
Kategoriler Kod f (n=21) (Toplam koda gore) Katilime1 No

Kazanimlarin ¢ocuklarin
yas seviyesine uygun 6 28,6 28,6
olmamast

K2, K3, K7, K13, K14,
K19

Kazanimlarin ayrintilt

4 19,0 19,0 K6, K7, K18, K19
olmamasi

Ogrencilerden

beklentinin ytiksek 3 14,3 14,3 K10, K15, K20

olmasi
3a) Ogretim
programi
kaynakl
giicliikler

Ogrencilerin ses
araliklarina uygun 1 4,8 4,8 K2
esliklerin olmamasi

Tiirk muizigi eserlerinin

fazla olmasi 1 4,8 4,8 K5
Kazanimlarda teori- ) 1 48 48 K1,
uygulama uyumsuzlugu

Kazanimlarin yeterince 1 48 48 6
somutlastirilamamasi

Makamsal kazanimlar 1 48 48 o

tamamen kaldirilmali
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Kazanimlara ayrilan

ders saatlerinin orantisiz 1 4,8 4,8 K4
olmast
Kazanimlar pratik 1 48 48 K14
olmal
Ogretl.m programi 1 48 48 K20
yetersiz

Toplam 21 100,0

Katilimcilara makam 6gretim stirecinde karsilastiklar: giicliiklerden 6gretim
programi kaynakli yasadiklar1 giicliikler sorulmus ve tabloya gore 6gretmenler 11
farkli kodu 21 frekansla belirttikleri gortilmiistiir. Makam 6gretim stirecinde 6gretim
programi kaynakli giticliiklerin basinda “kazanimlarin ¢ocuklarin yas seviyesine
uygun olmamas1” (f=6), “kazanimlarin ayrmntili olmamasi1” (f=4) ve “6grencilerden
beklentinin yiiksek olmasi1” (f=3) gelmektedir. Ogretmenlerin en diisiik yanitladiklari
kodlar “o6grencilerin ses araliklarma uygun esliklerin olmamasi1”, Tiirk miizigi
eserlerinin fazla olmasi”, kazanimlarda teori- uygulama uyumsuzlugu”,
“kazanimlarin yeterince somutlastirilamamasi”, “makamsal kazanimlar tamamen
kaldirilmali”, “kazanimlara ayrilan ders saatlerinin orantisiz olmasi” ve “ogretim
programi yetersiz” (f=1) olarak tespit edilmistir (Tablo 10).

Tablo 11.Makam 6gretim stirecinde karsilasilan temel giicliikler (6gretmen kaynakl giicliikler)

. % %
Kategoriler Kod f (n=21) (Toplam koda gore) Katilimer No

Lisans egitiminin K1, K2, K3, K5, K9, K10,

yetersizligi 10 47,6 714 K15, K16, 19, K20
Gelisime zaman
3b) Ogretmen  ayrramama 1 48 71 K12
kz.i.yraakh Zflmanl dogru 1 48 71 K13
giicliikler yonetememe
Derse ilgiyi arttiramama 1 4,8 71 K14
Hizmet ici egitim 1 48 71 K20
yetersizligi
Toplam 14 100,0

Arastirmaya katilan Ogretmenlere makam ogretim siirecinde karsilasilan
glicliklerden “6gretmen kaynaklhh giicliikler” soruldugunda tabloya gore
ogretmenlerin bes farkli kodu 14 frekansla belirttikleri goriilmiistiir. Ogretmenlerin
%714 (toplam koda gore)'t lisans siirecinde alinan egitimin makam Ogretimi
stirecinde kendisine bir dezavantaj olusturdugunu belirtmistir. Ogretmenler “ gelisime
zaman aywramama” (f=1), “zamami dogru yonetememe” (f=1), “derse ilgiyi
arttiramama” (f=1) ve “hizmet ici egitim yetersizligi” (f=1) kodlarimna ise birer yanit
vermistir (Tablo 11).
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Tablo 12. Makam 6gretim stirecinde karsilasilan temel giicliikler (6grenci kaynakl giicliikler)

. % %
Kategoriler Kod f (n=21) (Toplam koda gore) Katilimer No
Hazir bulunusluk 9 2.9 2,5 K3, K5, K8, K10, K13, K15,

diizeyinin yetersiz olmast K19, K20, K21

Eserlerin ve makamsal

kazanimlarin ¢ocuklarin 5 23,8 14,7 K10, K12, K16, K17, K19
ilgisini cekmemesi

Ailelerin miizik dersini

. . . . 4 19,0 11,8 K8, K12, K14, K21
onemsiz olarak gormesi
Tanilayici sinavlarin 3 143 88 K6, K9, K20
yapilmamasi
Kariyer smavlarinda miizik
o . dersinden soru 3 14,3 8,8 K1, K14, K18

3c) Ogrenci
bulunmamas:

kaynakh Ailenin kiiltiirel durumu /

giicliikler e 3 14,3 8,8 K1, K15, K17
kiiltiirel yozlasma
Calg1 / materyallere
ulagimin maddi agidan zor 2 95 5,9 K1, K21
olmast
Ilkoku‘l r{lvi%mk dersinin 2 95 59 K1, K11
yetersizligi
Dinlenilen muzlkl?rc}e 2 95 59 K4, K19
sosyal medya faktorii
BEP'li 6grencilerin diger
ogrencilerle ayni sinifta ders 1 4.8 2,9 K20
almast

Toplam 34 100,0

Katilimcilara makamsal kazanimlarin aktarimi esnasinda 6grencilerden
kaynakh giiclikler soruldugunda katilimcilarin 10 farkli kodu 34 frekansla belirttikleri
gorulmistiir. Makam 6gretim stirecinde 6grenci kaynakl giicliiklerin basinda “hazir
bulunusluk diizeyinin yetersiz olmas1” (f=9), “eserlerin ve makamsal kazanimlarin
cocuklarmn ilgisini cekmemesi” (f=5) ve “ailelerin miizik dersini onemsiz olarak
gormesi” (f=4) gelmektedir. Ogretmenler “tanilayici sinavlarin yapilmamasi”,
“kariyer smavlarinda mitizik dersinden soru bulunmamasi” ve “ailenin kiiltiirel
durumu/ kilttirel yozlasma” kodlarmna tcer frekansla cevap vermislerdir. Diger
kodlar “Calg1/ materyallere ulasimin maddi agidan zor olmasi (f=2)”, “ilkokul miizik
dersinin yetersizligi (f=2)”, “dinlenilen mitiziklerde sosyal medya faktori (f=2)" ve
“BEP’li 6grencilerin diger ogrencilerle aymi sinifta ders almasi (f=1)” olarak tespit
edilmistir (Tablo 12).

Tablo 13. Makam ogretim siirecinde m.e.b. ders kitaplarinin makam o6gretimi agisindan
degerlendirilmesi

. % %

Kategoriler Kod f (n=21) (Toplam koda gore) Katilimer No
Miizik ders kitaplarmnin K6, K7, K8
makam dgretimine uygun 7 333 20,0 K10, K17, K19,
olmamasi / Yeterli K20

3d) M.E.B. olmamast

tarafindan Makamsal konularin

hazirlanan siniflara gore kademeli ve 6 28,6 17,1 E},lKlzllL’I)(SI,(IS

miizik ders yigilarak anlatilmamast T

kitaplarmin Ogrencilerin dikkatini

makam 6gretimi  cekmeyen agir eserlere yer 3 14,3 8,6 K2, K3, K12

agisindan verilmesi

degerlendirilmes  Makamsal anlamda verilen

i teorik bilgilerin gocuklar 3 14,3 8,6 K3, K16, K19
tarafindan kavranamamasi
Makam 6gretimiyle alakalt 5 9,5 5.7 K17, K20

ek kaynak eksikligi
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Ders kitaplarmmn

. . 2 9,5 57 K2, K12
giincellenmemesi
Hayatin iginden eserler
tizerinden makamlar 2 9,5 5,7 K8, K11
anlatilmamast
Kazanimlarm uygulanabilir
2 9,5 57 K10, K17
olmamasi
Popiiler miiziklerin yer 2 95 5,7 K11, K16
almamasit
Basili kaynaklarin israfa yol
agmasi ve 1 4.8 29 K12
giincellenememesi
Makamsal anlamd‘a klaslk 1 48 29 K13
eserlere az yer verilmesi
Makam anlatimindan sonra 1 48 29 K13
ornek eser sunulmamast
Makamsal kazanimlarin 1 48 29 Kid
sade olmamast
Makarpsal miizik dagarimmn 1 48 29 Ki5
yetersiz olmasi
Tiirleri ay1irt edebilme
konusunda makamdan 1 4.8 2,9 K5
bahsedilmemesi
Toplam 35 100,0

Katilimcilardan makamsal kazanimlarin aktariminda M.E.B. ders kitaplarimin
degerlendirilmesi istenildiginde katilimcilarin 15 farkli kodu 35 frekansla belirttikleri
gortilmistiir. Ogretmenler “miizik ders kitaplarinin makam &gretimine uygun
olmamas1 / Yeterli olmamas1” koduna yedi, “makamsal konularin sinflara gore
kademeli ve vyigilarak anlatilmamasi” kodunu alti frekansla belirtmislerdir.
“ogrencilerin dikkatini cekmeyen agir eserlere yer verilmesi”, “makamsal anlamda
verilen teorik bilgilerin cocuklar tarafindan kavranamamasi1” kodlarmi ise tiger
frekansla yanitlamislardir. “Makam 6gretimiyle alakali ek kaynak eksikligi (f=2)”,
“ders kitaplarmin gtincellenmemesi (f=2)”, “hayatin icinden eserler tizerinden
makamlar anlatilmamas: (f=2)”, “kazanimlarin uygulanabilir olmamas: (f=2)" ve
“poptiler miiziklerin yer almamas: (f=2)” kodlarimn ikiser frekansla belirtmislerdir.
“Basili kaynaklarin israfa yol agmasi ve gtincellenememesi (f=1)", “makamsal anlamda
klasik eserlere az yer verilmesi (f=1)”, “makam anlatimindan sonra ornek eser

4 14
7 4

sunulmamasi (f=1)”, “Makamsal kazanimlarin sade olmamas: (f=1)”, “makamsal
miizik dagarmin yetersiz olmasi (f=1)" ve “ttirleri aywrt edebilme konusunda
makamdan bahsedilmemesi (f=1)" kodlar1 ise en az frekansa sahip olanlardir (Tablo

13).
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Tablo 14. Makam 6gretim stirecinde okulun fiziki kosullarinin degerlendirilmesi

% %

Kategoriler Kod f (n=21) (Toplam koda Katilimer No
gore)
K1, K2, K3,
Miizik 6gretiminde K4, K5, K6,
fiziksel yap1 11 52,4 31,4 K9, K11,
yetersizlikleri K15, K16,
K17
K1, K2, K4,
Calg1 / materyal K7, K8, K11,
?f;)ﬂg kulun eksikligi ? 429 7 K15, K17,
kogullarindan Ses yalitiminin E%OKN
kf‘,yi‘__alfllamn olmamas: 4 19,0 114 K14, K21
gueiier Siniflarin kalabalik 4 190 114 K1, K11,
olmasi ! ’ K18, K21
Derslerin farkl K5, K6, K16,
dersliklerde islenmesi 4 19,0 14 K18
Akill tahta / bilgisayar
/ hoparlér vb. cihazlarin 3 14,3 8,6 K1, K12, K18
olmamasi
Toplam 35 100,0

Katilimcilardan makam 6gretim stirecinde okulun fiziki kosullarin1 degerlendirmeleri
istenildiginde katihmcilarin alti farkli kodu 35 frekansla belirttikleri gortilmiistiir.
Katilimcilarin en ¢ok okulun fiziki yap: eksikliginden olumsuz etkilendikleri goriilmektedir
(f=11). Fiziki kosullardan kaynakli diger kodlar ise “Calgi/ materyal eksikligi (f=9)”, “ses
yalittmimin olmamasi (f=4)”, “smiflarin kalabalik olmas: (f=4)”, “derslerin farkli dersliklerde
islenmesi (f=4)"” ve “akilli tahta/ bilgisayar/ hoparlor vb. cihazlarin olmamasi (f=3)” seklinde
tespit edilmistir (Tablo 14).

Ortaokul Miizik Dersinde Makam Ogretim Siirecinin Daha Etkin, Verimli
Gegirilmesine Yonelik Onerilere Iliskin Bulgular

Tablo 15. Makam egitimi siirecinin daha etkin, verimli gecirilmesine yonelik oneriler (5. sinuf)

0 0

Kategoriler Kod f (nf21) (Toplam k/; da gore) Katilime1 No
Makamsal kazanim 6 28,6 2.2 K2, K5, K6, K7, K9,
olmamali K16
Makamsal kazanimlara 3 143 11 K12, K19, K20
altyap1 hazirlanmali

4aa) Ba.sit makamlar 3 14,3 11,1 K1, K8, K17

Makamlarn Nihavent 3 14,3 11,1 K4, K13, K14

siniflara gore Rast . 3 14,3 11,1 K4, K10, K13

daglimi Ki‘ll‘dl. 2 9,5 74 K1, K14

(5. smuf) Buselik 2 9,5 74 K14, K21

’ Ussak 2 9,5 74 K1, K13

Hicaz 1 4.8 3,7 K13
Cargah 1 4.8 3,7 K21
Miizik kiiltiirii 1 48 3,7 K15
olusturulmali

Toplam 27 100,0

Katilimcilardan, makamlarin smiflara gore dagilimi (5. Simnif) sizce nasil
olmali?” sorusuna cevap vermeleri istenildiginde katilimcilarin 11 farkli kodu 27
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frekansla belirttikleri gortilmiistiir. Tablo 31. incelendiginde katilimcilar en ¢ok 5.
smifta “makamsal kazanim olmamali (f=6)” kodunu belirtmislerdir. 5. smuftaki
makamsal kazanimlara dair diger kodlar ise “makamsal kazanimlara altyap:
hazirlanmal1 (f=3)”, “basit makamlar (f=3)”, “Nihavent (f=3)”, “Rast (f=3)", “Kiirdi
(f=2)", “Buselik (f=2)", “Ussak (f=2)", “Hicaz (f=1)", “Cargah (f=1)" ve “miizik kulttirt
olusturulmali (f=1)" seklinde tespit edilmistir (Tablo 15).

Tablo 16. Makam egitimi stirecinin daha etkin, verimli gegirilmesine yonelik oneriler (6. sinif)

0, 0
Kategoriler Kod f (nf21) (Toplam lf)o da gore) Katilime1 No
Makamsal kazanim olmamali 6 28,6 20,0 K2, K5, K6, K7, K9, K16
Makamsal kazanimlara altyap1
hazirlanmali 4 19,0 13,3 K12, K15, K19, K20
Rast 4 19,0 13,3 K4, K10, K13, K18
4ab) Makamlarin Basit makamlar 3 14,3 10,0 K8, K17, K21
siniflara gore Ussak 3 14,3 10,0 K13, K18, K21
dagilim1 Nihavent 3 14,3 10,0 K4, K13, K14
(6. smuf) Kiirdi 2 9,5 6,7 K14, K21
Hicaz 2 9,5 6,7 K13, K18
Karcigar 1 4,8 3,3 K21
Sed makamlar 1 4.8 3,3 K1
Buselik 1 4,8 3,3 K14
Toplam 30 100,0

Katilimcilardan, makamlarin siniflara gore dagilimu (6. sinif) sizce nasil olmali?”
sorusuna cevap vermeleri istenildiginde katimcilarm 11 farkli kodu 30 frekansla
belirttikleri gortulmiistiir. Tablo 32. incelendiginde katilimcilar en ¢ok 6. smifta
“makamsal kazanim olmamali (f=6)" kodunu belirtmislerdir. 6. smiftaki makamsal
kazanimlara dair diger kodlar ise “makamsal kazanimlara altyap: hazirlanmali (f=4)",
“Rast (f=4)”, “basit makamlar (f=3)"”, “Ussak (f=3)”, “Nihavent (f=3)", “Kiirdi (f=2)",
“Hicaz (f=2), “Karcigar (f=1)", “sed makamlar (f=1)", ve “Buselik (f=1)” seklinde tespit
edilmistir (Tablo 16).

Tablo 17. Makam egitimi stirecinin daha etkin, verimli gegirilmesine yonelik oneriler (7. sinif)

% %

Kategoriler Kod f (n=21) (Toplam koda Katilimer No
gore)
K12, K15, K20,
Ussak 4 19,0 12,1 K21
Makamsal kazanim olmamali 3 14,3 9,1 K2, K7, K9,
Basit makamlar 3 14,3 91 K8, K17, K21
Kiirdi 3 14,3 91 K15, K20, K21
Rast 3 14,3 91 K4, K10, K15,
Hicaz 3 14,3 91 K12, K14, K20
4ac) Makamlarin  Hiiseyni 2 9,5 6,1 K14, K18
siniflara gore Nihavent 2 9,5 6,1 K4, K18
dagilim1 Segah 2 9,5 6,1 K12, K15,
(7. smuf) Makamgal fal‘rkhhklar isitsel olarak 5 95 61 K3, K16
hissettirilmeli
Yiizeysel giris yapilmali 2 9,5 6,1 K5, K6
Makamsal kazanim olmal 1 4.8 3,0 K6
Dortlii ve besli dizi mantigiyla makam 1 48 3,0 K13
anlatilmali
Karcigar 1 4,8 3,0 K21
Sed makamlar 1 4.8 3,0 K1,

o8]
W

Toplam 100,0
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Katilimcilardan, makamlarin siniflara gore dagilimu (7. sinif) sizce nasil olmali?”
sorusuna cevap vermeleri istenildiginde katilimcilarin 15 farkli kodu 33 frekansla
belirttikleri gortilmiistiir. Tablo 33. incelendiginde katilimcilar en gok “Ussak (f=4)”
kodunu belirtmislerdir. 7. siftaki makamsal kazanimlara dair diger kodlar ise
“makamsal kazanim olmamali (f=3)”, “basit makamlar (f=3)", “Kiirdi (f=3)”, “Rast
(f=3)", Hicaz (f=3)" “Hiuseyni (f=2)”, “Nihavent (f=2)", “Segah (f=2)”, “makamsal
farkliliklar isitsel olarak hissettirilmeli (f=2)”, “ytizeysel giris yapilmal (f=2)”,
“makamsal kazanim olmali (f=1), “dortli ve besli dizi mantigiyla makam anlatilmali

(t=1)", “Karcigar (f=1)" ve “sed makamlar (f=1)" seklinde tespit edilmistir (Tablo 17).

Tablo 18. Makam egitimi stirecinin daha etkin, verimli gegirilmesine yonelik oneriler (8. sinif)

% %

Kategoriler Kod f (n=21) (Toplam koda Katilimer No
gore)
Hicaz 4 19,0 12,1 K12, K14, K15, K20
Ussak 4 19,0 12,1 K12, K15, K20, K21
Basit makamlar 4 19,0 12,1 K5, K8, K17, K21
Makamlara teorik olarak giris yapilmali 3 14,3 9,1 K2, K5, K10
Kiirdi 3 14,3 9,1 K15, K20, K21
Makamsal farkliliklar isitsel olarak
4ad) hissettirilmeli 2 95 6,1 K3, Ki6
Makamlarin Makamsal kazanim olmali 2 9,5 6,1 K6, K7
siniflara gore Nihavent 2 9,5 6,1 K4, K18
dagilim1 Hiiseyni 2 9,5 6,1 K14, K18
(8. smuf) Rast 2 9,5 6,1 K4, K15
Karcigar 1 4,8 3,0 K21
Segah 1 4,8 3,0 K12
Sed makamlar 1 48 3,0 K1
Makamsal kazanim olmamali 1 48 3,0 K9
Dortlii ve besli dizi mantigiyla makam 1 K13
anlatilmal 48 3,0
Toplam 33 100,0

Katilimcilardan, makamlarin siniflara gore dagilimu (8. sinif) sizce nasil olmali?”
sorusuna cevap vermeleri istenildiginde katilimcilarin 15 farkli kodu 33 frekansla
belirttikleri gortilmiistiir. Tablo 34. incelendiginde katilimcilar en ¢ok “Ussak”,
“Hicaz”, ve “basit makamlar” (f=4)” kodlarmi belirtmislerdir. 8. simiftaki makamsal
kazanimlara dair diger kodlar ise “makamlara teorik olarak giris yapilmali” ve
“Kurdi” (f=3)”; “makamsal farkliliklar isitsel olarak hissettirilmeli”, “makamsal
kazanim olmal1”, “Nihavent”, “Hitiseyni” ve “Rast” (f=2), “Karcigar”, “Segah”, “sed
makamlar”, “makamsal kazanim olmamali”, ve “dortlii ve besli dizi mantigiyla
makam anlatilmali” (f=1) seklinde tespit edilmistir (Tablo 18).
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Tablo 19. Makam egitimi siirecinin daha etkin, verimli gecirilmesine yonelik oneriler (donem
say1s1)

o %

Kategoriler Kod f (n=21) (Toplam koda Katilime1 No
gore)

Miizik dersi se¢meli olmali 6 28,6 50,0 K3, K6, K9, K12, K20, K21
4ba) Makam Hkol.<u1da / Ok.L.ll dncesi egl.tlrpde I‘I:luZlk K4, K5, K11
e e dersine brans 6gretmenleri girmeli 14,3 25,0
Ogretim siirecine i 1o

. Makamsal kazanimlar bir déneme
etki eden 1 K7
otkenler yayimali 4,8 8,3
(d6nem say1si) Makamsal kazanimlar iki déneme 1 K20
y yayimali 4,8 8,3

Dersler haricinde kurslar agilmali 1 4.8 8,3 K21

Toplam 12 100,0

Katilimcilara, “makam egitimi stirecini etkileyen faktorlerden donem sayis1 igin
ne gibi degisiklikler 6nerirsiniz?” sorusu sorulmus ve katilimcilarin 5 farkli kodu 12
frekansla belirttikleri gortilmiistiir. Tablo 35."de katilimcilar en ¢ok “miizik dersi
segmeli olmal1 (f=6)” kodunu belirtmislerdir. Donem sayisina dair diger kodlar ise
“ilkokulda/ okul 6ncesi egitimde miizik dersine brans 6gretmenleri girmeli (f=3)",
“makamsal kazanimlar bir doneme yayilmali”, “makamsal kazanimlar iki déneme
yayilmali” ve “dersin haricinde kurslar agilmali” (f=1) seklinde tespit edilmistir (Tablo

19)

Tablo 20. Makam egitimi siirecinin daha etkin, verimli gecirilmesine yonelik 6neriler (haftalik
ders saati)

0 %
Kategoriler Kod f _A (Toplam koda Katilime1 No
(n=21) gore)

4bb) Makam 6gretim K3, K4, K5, K6, K7, K8, K9, K10, K11, K12,

siirecine etki eden Zsaatolmah 18 85,7 20,0 K13, K14, K15, K16, K17, K18, K20, K21
etkenler (haftalik ders 3saatolmali 2 95 10,0 K1, K7

saati)

Toplam 20 100,0

Katilimcilara, “makam egitimi siirecini etkileyen faktorlerden haftalik ders saati
icin ne gibi degisiklikler 6nerirsiniz?” sorusu sorulmus ve katilimcilarin 2 farkli kodu
20 frekansla belirttikleri goriilmiistiir. Tablo 36."da katilimcilar en ¢ok “iki saat olmal
(f=6)" kodunu belirtmislerdir. Haftalik ders saatine dair diger kod ise “ii¢ saat olmal
(f=2)", seklinde tespit edilmistir (Tablo 20).

Tablo 21. Makam egitimi stirecinin daha etkin, verimli gecirilmesine yonelik 6neriler (kazanim)

0, 0

Kategoriler Kod f (n=/021) (Toplam k/(c)) da gore) Katilime1 No

Konular sadelestirilmeli 3 14,3 23,1 K1, K8, K16

Ornek eserler iizerinden T.H.M. ve T.S.M. tiirleri

anlatilmali 2 9,5 15,4 K5, K6
4bc) Makam Kazanimlar pratik bir sekilde aktarilabilmeli 2 9,5 15,4 K8, K17
Ogretim stirecine  Ders saatleri kazanimin yogunluguna gore 2 K11, K19
etki eden belirlenmeli 9,5 15,4 ’
etkenler Kazanimlar somutlastirilmali 1 4.8 7,7 K6
(kazanim) Kazanimlar bolgelere gore secenekli olarak 1 Ki

diizenlenmeli 4.8 7,7

Makamlar sinif seviyelerine gore siniflandirilmal 1 4,8 7,7 K1

Tiirk Miizigi kazanimlar: arttirilmali 1 4.8 7,7 K13
Toplam 13 100,0
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Katilimcilara, “makam egitimi stirecini etkileyen faktorlerden kazanimlar igin
ne gibi degisiklikler 6nerirsiniz?” sorusu sorulmus ve katilimcilarmn 8 farkli kodu 13
frekansla belirttikleri gortilmiistiir. Tablo 37.’de katilimcilar en ¢ok “konular
sadelestirilmeli (f=6)” kodunu belirtmislerdir. Kazanimlara dair diger kodlar ise,
“ornek eserler tizerinden T.H.M. ve T.S.M. tiirleri anlatilmali”, “kazanimlar pratik bir
sekilde aktarilabilmeli”, “ders saatleri kazanimin yogunluguna gore belirlenmeli”
(f=2); “kazanimlar somutlastirilmali”, “kazanimlar bolgelere gore secenekli olarak
diizenlenmeli”, “makamlar sinf seviyesine gore smiflandirilmali” ve “Tiirk miizigi

kazanimlari arttirilmali” (f=1) seklinde tespit edilmistir (Tablo 21).

Tablo 22. Makam egitimi stirecinin daha etkin, verimli gecirilmesine yonelik oneriler (igerik)

0 %
Kategoriler Kod f " (Toplam koda Katilimer No
(n=21) gore)

4bd) Makam ogretim stirecine etki eden Popiiler (reklamlarda ve dizilerde

etkenler . . 1 500 100,0 K3
(icerik) yer alan) eserlere yer verilmeli
Toplam 1 100,0

Tablo 22’de katilimcilara, “makam egitimi siirecini etkileyen faktorlerden ders
icerikleri icin ne gibi degisiklikler O©nerirsiniz?” sorusu sorulmus ve uglinci
katilimcinin (K3) 1 kodu 1 frekansla belirttigi gortilmiistir.

Ortaokul Miizik Dersinde Makam Ogretim Siirecinde Ogrencilere Ogretilecek
Eserlere Iliskin Bulgular

Tablo 23. Makam egitimi stirecinin daha etkin, verimli gecirilmesine yonelik oneriler (ses
genisligi)

% %

Kategoriler Kod f (n=21) (Toplam koda Katilime1 No
gore)

4ca) Makam Cocuklarin ses seviyelerine uygun

Ogretim olmali/ Cocuklarin ses sinirlari iginde 4 19,0 80,0 K5, K11, K13, K15

stirecinde olmali

ogrencilere

ogretilecek Genis ses z?rahg.ma sahip olmayan 1 48 20,0 Ka

eserler (ses eserler segilmeli

genisligi)

Toplam 5 100,0

Tablo 23’te katilimcilara, “makam Ogretiminde, ogrencilere ogretilecek
makamsal eserler sizce hangi 6zelliklere sahip olmali (ses genisligi)?” sorusu sorulmus
ve katilimcilarin 2 farkli kodu 5 frekansla belirttikleri gortilmuistiir. Katihmcilar en ¢ok
“cocuklarin ses seviyelerine uygun olmali/ ¢ocuklarin ses smirlari icinde olmali (f=4)"
kodunu belirtmislerdir. “Genis ses araligina sahip olmayan eserler secilmeli” koduna

ise sadece bir 6gretmen cevap vermistir (K4).
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Tablo 24. Makam egitimi siirecinin daha etkin, verimli gecirilmesine yonelik ¢neriler (giifte)

. % %
Kategoriler Kod f (n=21) (Toplam koda gore) Katilimer No

Sade bir dile sahip olmali/ anlasilir K1, K3, K6, K9, K11, K12, K13,

olmali 1 524 458 K14, K17, K19, K20
4cb) Makam 8retim ODI’ffjlrller egitimi kazanimlarma uygun 5 238 20,8 K5, K7, K11, K16, K18
strecinde &grencilere Telaffuzu zor olmayan kelimeler
ogretilecek eserler Kullantmals Yy 3 14,3 12,5 K2, K5, K15
(gifte) Eserlerde prozodi hatas1 olmamali 2 9,5 8,3 K6, K13

Ogrenciye hitap edecek sekilde olmali 2 9,5 8,3 K8, K10

Kafiyeli olmali 1 4.8 4,2 K14
Toplam 24 100,0

Tablo 24 incelendiginde, “makam ogretiminde, ogrencilere ogretilecek
makamsal eserler sizce hangi 6zelliklere sahip olmali (giifte)?” sorusu sorulmus ve
katilimcilarin 6 farkli kodu 24 frekansla belirttikleri gortilmektedir. Katihmcilar en ¢ok
“sade bir dile sahip olmali/ anlasilir olmal (f=11)” kodunu belirtmislerdir. Diger
kodlar ise “degerler egitimi kazanimlarina uygun olmal (f=5); “telatfuzu zor olmayan
kelimeler kullanilmali (f=3); “eserlerde prozodi hatasi olmamali”, “6grenciye hitap
edecek sekilde olmali” (f=2) ve “kafiyeli olmali (f=1)” olarak belirlenmistir.

Tablo 25. Makam egitimi siirecinin daha etkin, verimli gegirilmesine yonelik oneriler (form)

9 %

Kategoriler Kod f (n=21) (Toplam koda Katilime1 No
gore)
Tiirkit 14 66,7 19,4 K1, K5, K6, K7, K8, K11, K13, K14, K15,

K16, K17, K18, K19, K20
K1, K5, K7, K8, K10, K11, K13, K15, K18,

arki (sanat miizigi 11 52,4 15,3

4cc) Makam $ . ( & , K15, K21
dgretim stirecinde Tlahi (tasayvuf) 8 38,1 11,1 K5, K7, K8, K9, K10, K11, K13, K18
sgrencilere Pop miizik 8 38,1 11,1 K1, K5, K7, K8, K10, K11, K14, K18
L Mars 7 33,3 9,7 K3, K5, K7, K8, K11, K17, K18
Ogretilecek eserler Cocuk/ okul
(form) 6 28,6 83 K5, K7, K8, K11, K17, K18

sarkilar1

Giincel formlar 6 28,6 83 K7, K8, K11, K12, K14, K18

Rap 6 28,6 83 K5, K7, K8, K11, K16, K18

Arabesk 6 28,6 83 K5, K7, K8, K11, K16, K18
Toplam 72 100,0

Tablo 25 incelendiginde, “makam ogretiminde, ogrencilere ogretilecek
makamsal eserler sizce hangi 6zelliklere sahip olmali (form)?” sorusu sorulmus ve
katilimcilarin 9 farkli kodu 72 frekansla belirttikleri gortilmektedir. Katihmcilar en ¢ok
“Turki (f=14)” kodunu belirtmislerdir. Diger kodlar ise “sarki (sanat miizigi) (f=11);

4

“ilahi (tasavvuf)”, “pop miizik” (f=8); “mars (f=7)"; “cocuk/ okul sarkilar1”, “gtincel

formlar”, “rap”, ve “arabesk” (f=6) olarak belirlenmistir.
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Tablo 26. Makam egitimi stirecinin daha etkin, verimli gecirilmesine yonelik oneriler (usul)

0 %
Kategoriler Kod f _A (Toplam koda Katilime1 No
(n=21) gore)

K1, K6, K8, K9, K11,

2/4 (nim sofyan) 10 47,6 17,2 K12, K14, K17, K18, K21
K1, K6, K8, K9, K11,
4/4 (sofyan) 10 47,6 17,2 K12, K13, K14, K17, K19
K1, K4, K7, K10, K12,
4cd) Makam 9/8 (aksak, vb.) o 49 155 K14, K16, K18, K19
ogretim . N K1, K3, K4, K7, K12,
stirecinde 5/8 (Turk aksagy) 7 33,3 12,1 K14, K17
ogrencilere R K4, K7, K12, K16, K18,
opretilecek 7/8 (devr-i hindi vb.) 6 28,6 10,3 K21
eserler (usul) 3/4 (semai) 5 23,8 8,6 K11, K12, K13, K18, K21
Aksak usuller 3 14,3 52 K1, K5, K6
Hareketli usuller 3 14,3 52 K2, K4, K7
12/8 (ikiz aksak vb.) 2 9,5 34 K12, K15
6/8 (ytiriik semai) 2 9,5 34 K10, K21
6/4 (sengin semai) 1 4,8 1,7 K10
Toplam 58 100,0

Tablo 26. incelendiginde, “makam ogretiminde, Ogrencilere ogretilecek
makamsal eserler sizce hangi 6zelliklere sahip olmali (usul)?” sorusu sorulmus ve
katilimcilarin 11 farkh kodu 58 frekansla belirttikleri gortilmektedir. Katilimeilar en
¢ok “2/4 (nim sofyan)” ve “4/4 (sofyan)” (f=10) kodlarin1 belirtmislerdir. Diger kodlar
ise “9/8 (aksak vb.) (f=9)”; “5/8 (Tiirk aksag) (f=7)"; “7/8 (devr-i hindi vb.) (f=6)";
“3/4 (semai) (f=5)"; “aksak usuller” ve “hareketli usuller” (f=3); “12/8 (ikiz aksak
vb.)”, “6/8 (yiirtik semai)” (f=2); “6/4 sengin semai (f=1)" olarak belirlenmistir.

Sonuc ve Oneriler

Sonuglar

Arastirmada Ogretmenlere makam Ogretiminde kullandiklar1 yontemler
soruldugunda 6gretmenlerin %81’i en cok anlatim yontemini kullandigini belirtmistir.

Katilimcilara makam 6gretiminde kullandiklar1 yontemler soruldugunda ise
katilimcilarin  %66.7’si gosteri teknigini kullandigini belirtmistir. Bunun yanisira
katillmcilarin  Tiirk Miiziginin geleneksel o6gretim tekniklerinden megskle ayni
dogrultuda olan “bilissel ¢iraklik”1 daha az tercih ettikleri de goriilmiisttir.

Arastirmaya katilan 6gretmenlere makam 6gretiminde kullandiklar: 6gretim
materyalleri soruldugunda o6gretmenlerin %90,5'i “Akilli tahta/internet/sosyal
medya” cevabini vermiglerdir. Ogretmenler yapilan goriismede bu madde igin akill
tahta uygulamalarmin yetersizliginden ve makam 6gretimini destekleyen videolarin
azligindan da bahsetmislerdir.

Ogretmenlerin makam o6gretimi icin yeterli egitimi alip almadiklarma dair
maddede ise ogretmenlerin %52'si kendisini makam ogretimi acisindan yetersiz
bulmustur. Yetersiz cevabi veren 11 6gretmenden 8 tanesi Miizik Ogretmenligi, 1
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tanesi Devlet Konservatuvari, 1 tanesi Miizik Teknolojileri, 1 tanesi de Miizikoloji
mezunu oldugunu belirtimstir. Yeterli cevabmi veren 10 6gretmenden 5i miizik
ogretmenligi, 4t Tiurk Mizigi Devlet Konservatuvari, 1 tanesi ise Devlet
Konservatuvar: mezunudur.

Katilimcilara makam 6gretim siirecinde karsilasilan giigliiklerden “Ogretim
programi kaynakli gticliikler” soruldugunda katihmcilarin %28,6's1 kazanimlarin
cocuklarin yas seviyesine uygun olmadigini belirtmistir.

Makam 6gretim stirecinde 6gretmenden kaynakl giicliikler nelerdir sorusuna
katilimcilarin  %47,6’s1 lisans egitimde aldigi makamsal egitimin yetersiz oldugu
cevabini vermistir.

Makam ogretim stirecinde 6grenci kaynakli giicliikler nelerdir sorusuna
katilimcilar en ¢ok 6grencilerin hazir bulunusluk diizeyinin yetersiz olmasi cevabini
vermislerdir. Bu katihmcilarin tiim katihmcilara orani %42,9’dur. Alanda yapilan
calismalara bakildiginda Otacioglu (2007) calismasinda ogrencilerin derse karsi olan
tutumlari arttikca miizik dersindeki basarilarmin da arttig1 sonucuna ulasmistir. Bulut
ve Altay (2012) yaptiklari calismada 6grencilerin kendi miizik tercihleri ile ailelerinin
miizik tercihleri arasinda farklar oldugu sonucuna varilmistir. Varis ve Cesur (2012)
yaptiklari calismada 6grencilerin tutum ve puan ortalamalarinin anlamli bir farklilik
gosterdigi ve akademik basar1 puan ortalamalarmin anlamli bir farklilik gostermedigi
sonucuna ulasmiglardir. Uluocak ve Tufan (2012) yaptiklar1 calismada 6grencilerin
miizik dinleme aliskanliklar ile ailelerinde ve yakin cevrelerinde bir mitizik calgisi
calan kisilerin bulunmasi durumuna gore anlaml bir fark bulunmadigini ve blokflit
harici bir mitizik aleti calan 6grenciler lehine anlamli bir fark bulundugunu tespit
etmislerdir. Bulut ve Giilsoy (2016) yaptiklar:1 calismada ogrencilerin cogunlukla
miizik dersini sevdikleri, mtizik dersini zevkli bulduklari, miizik 6gretmenini sevdigi
gibi sonuclarin yanisira tiim simiftaki 6grencilerin konuya iliskin gortislerinin ders,
ogretmen ve Ogrenci odakli oldugu bu goriislerinde cogunlukla duyussal alana
yonelik oldugu sonuclarmna ulasmislardir.

Katiimcilara makam o6gretim stirecinde M.E.B. ders kitabindan kaynaklanan
glicliikler soruldugunda katilimcilarin 3’te biri ders kitaplarmin makam 6gretimine
uygun olmadigini belirtmistir. Katilimcilarin bu maddeye iliskin verdigi en 6nemli
diger cevap ise “Makamsal konularin smiflara gore kademeli ve yigilarak
anlatilmamasi1” olmustur. Bu cevabi veren katilimcilarin tiim katilimcilara orani ise
%28,6 olarak belirlenmistir. Maddeye iliskin alanda yapilan bir calismada Bulut (2017),
ogretmen kilavuz kitaplarinda yer alan kazanim ve etkinlik boyutlarinin iligskisinin
dustik diizeyde olugu icin 6grencilerin kitaplarda yer alan etkinliklerle istenilen
kazanimlara ulasabilme diizeyinin diistik olacagr kanaatine varmistir. Bir diger
calismada Demircioglu (2019) programlarda Tiirk miizigi unsurlarinin daha ¢ok yer
almasi gerektigini belirtmistir.
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Makam ogretim siirecinde egitim verilen okulun fizik kosullarindan
kaynaklanan gticliikler soruldugunda katilimcilar en ¢ok fiziksel yap: yetersizligi ve
calgi/ materyal eksikligi kodlarii cevaplamiglardir. Ogretmenlerden 11’i okulun
tiziksel yapisini yetersiz bulmus, 9 tanesi ise calg1 ve materyal eksikligi sorununu dile
getirmistir.

Ogretmenlere 5. stmf miizik dersinde 6gretilecek makamlarin dagilimnin nasil
olmasi gerektigi soruldugunda ogretmenlerin bu temay:1 27 frekansta belirttikleri
gorulmiistiir. Belirtilen 11 koddan 1 tanesinde 6gretmenler (f=6) 5. sinifta makamsal
kazanimlarin olmamasi gerektigini belirtmislerdir. Diger 10 koda verilen cevaplarda
ise ogretmenler (f=21) 5. smif mizik dersinde makamsal kazanimlarin yer almasi
konusunda olumlu gortis belirtmislerdir.

Ogretmenlere 6. stmf miizik dersinde 6gretilecek makamlarin dagilimnin nasil
olmast gerektigi soruldugunda ogretmenlerin bu temay:1 30 frekansta belirttikleri
gorulmiistiir. Belirtilen 11 koddan 1 tanesinde 6gretmenler (f=6) 6. sinifta makamsal
kazanimlarin olmamasi gerektigini belirtmislerdir. Diger 10 koda verilen cevaplarda
ise ogretmenler (f=24) 6. smif mizik dersinde makamsal kazanimlarin yer almas:
konusunda olumlu gortis belirtmislerdir. Ayrica alanda yapilan c¢alismalara
bakildiginda Ucan (2005) calismasinda makamsal kazanimlarin programlarda dengeli
bir biitiin halinde yer almasi gerektigini belirtmistir.

Ogretmenlere 7. siif miizik dersinde 6gretilecek makamlarin dagilimnin nasil
olmast gerektigi soruldugunda ogretmenlerin bu temay:1 33 frekansta belirttikleri
gorulmiistiir. Belirtilen 15 koddan 1 tanesinde 6gretmenler (f=3) 7. sinifta makamsal
kazanimlarin olmamasi gerektigini belirtmislerdir. Diger 14 koda verilen cevaplarda
ise ogretmenler (f=30) 7. smif mizik dersinde makamsal kazanimlarin yer almasi
konusunda olumlu gortis belirtmislerdir.

Ogretmenlere 8. stmf miizik dersinde 6gretilecek makamlarin dagilimnin nasil
olmast gerektigi soruldugunda ogretmenlerin bu temay:1 33 frekansta belirttikleri
gorulmiistiir. Belirtilen 15 koddan 1 tanesinde 6gretmenler (f=1) 8. sinifta makamsal
kazanimlarin olmamasi gerektigini belirtmislerdir. Diger 14 koda verilen cevaplarda
ise ogretmenler (f=32) 8. smif miizik dersinde makamsal kazanimlarin yer almasi
konusunda olumlu goriis belirtmislerdir. Bu maddeye dair alanda yapilan ¢alismalara
bakildiginda Can (2006), giiniimiiz repertuvarinda en sik kullanilan makamlara en alt
egitim basamaklarindan baslayarak yer verilmesi gerektigini belirtmistir. Ayrica
makam seciminde kisiden kisiye degisen sistemsiz yaklasimlar yerine bu yontemin
kullanilmasmin diizenin saglanmas: acisindan da onemli oldugunu ve miizik
egitiminin tilkemiz kiiltiird ile buittinliik gostermesine katki saglayacagin belirtmistir.

Makam egitimi stirecinin verimli gecirilmesine dair dénem sayis1 hakkinda
gortisleri istenen 6gretmenlerden 6 tanesi miizik dersinin se¢meli olmasi gerektigini
belirmistir. Ogretmenlerden bazilar1 da (f=3) ilkokulda ve okul 6ncesi egitimde miizik
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dersine brans 6gretmenlerinin girmesi gerektigini diistinmektedir.

Ogretmenlerin %85.7’si miizik dersinin haftada iki saat olmasi gerektigini
belirtmistir. Diger katihmcilar ise miizik dersinin haftada 3 saat olmasi gerektigini
diisinmektedir.

Miizik dersinde makam egitim siirecinin daha etkin ve verimli gecirilmesine
dair Ogretmenler en ¢ok konularin sadelestirilmesi gerektigi Onerisinde
bulunmuslardir. Diger temada icin bir katilmci (K3) derslerde, reklamlarda ve
dizilerde yer alan popiiler eserlere yer verilmesi gerektigi cevabini vermistir.

Ogretmenlere makam 6gretim siirecinde 6gretilecek eserlerin hangi 6zelliklere
sahip olmas1 gerektigi soruldugunda ogretmenler farkli temalar altinda cevaplar
vermislerdir. Bu cevaplardan eserlerin cocuklarin ses seviyesine uygun, sade bir dile
sahip/ anlasilir, Tiirkii formunda, Nim Sofyan (2/4) ve Sofyan (4/4) usullerinde
olmas: gerektigi sonucuna ulasilmistir. Ayrica Tirkge egitimi alaninda yapilan bir
calismada Orge Yasar ve On (2019) atasozleri ve deyimleri Tiirk pop miizigi sarkilart
aracihigiyla daha kolay ogretilebilinecegini diistinmektedirler. Adar (2019) ise
calismasmin oneriler kisminda ogretmenlerin aldiklar1 egitim dogrultusunda
ogrencilere gorev yaptiklar: yerin calgilarina ve kiiltiirel yapisina uygun eserlerle
egitim verilmesi gerektigini aktarmistir. Dengizek (2023) ise calismasinda 8. smifta
okuyan 6grencilerden 120’sine anket uygulamis ve 6grencilerin sevdigi miizik tiirleri,
sarkicilar vb. saptanmustir. Calismanin sonucunda 6grencilerin en ¢ok %51,7 oraninda
Ttrkce pop & rock eserler dinledigi, en sevdigi sanatgilarin ise Miislim Gtirses, Mavi
Gri ve Sefo oldugu tespit edilmistir. Onal, G. F., Onal ve Geng (2023) yeptiklari
calismada miizik egitimi ders kitaplarinda degerler egitiminde kullanilmak {izere
ttrkiilerin miizik dersi kitaplarinda daha fazla kullanilmasi sonucuna ulasmislardir.

Oneriler

Yapilan arastirma ve alana ait yapilan diger calismalardan elde edilen sonuglara gore
oneriler su sekilde olusmustur;

1. Miuzik dersi makam oOgretiminde kullanilacak teknik ve yontemler cagin
teknolojik sartlar1 ve miizigimizin gelenekselligi gozoniinde bulundurularak
secilmelidir.

2. Calismada 21 okuldan sadece tgtinde akilli tahta olmadigr gorulmiistiir.
Ogretmenlerin makamsal kazamimlar1 aktarirken en cok faydalandiklari
materyalin akilli tahta oldugu da tespit edilmistir. Bu maddeye iliskin alanda
yapilan bir ¢alismada Aksu (2015) miizik egitiminde miizik teknolojilerini
ogrencilerin etkin bir sekilde kullanabilecegi uygulamalara, ilgili kazanimlara
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ve Ogrencinin miizigi bizzat yapmayi, yasamay1 onceleyen kazanimlara yer
verilmesi gerektigini belirtmistir. Bu bilgilerden hareketle akilli tahtada
kullanilabilecek ve makamsal kazamimlar1 barindiracak uygulamalar
tasarlanmali veya sayisi artirilmalidir.

. Ogretmenler biiyiik cogunlugu kendini makamsal kazammlari aktarma

konusunda yetersiz bulmaktadir. Lisans stirecinde ¢algi anlaminda Bat: Miizigi
egitimi alan veya calgisini iyi derecede icra edemeyen 6gretmenlerin makamsal
kazanimlari aktarma konusundaki dezavantajlari bulunmaktadir. Bulut (2008)
calismasinda ogretmenlerin lisans doneminde egitimini aldiklar1 calgilarimi
T.H.M. ve T.S.M. teorisi 6gretiminde kullanamadiklarini belirtmistir. Bir diger
calismada Eldemir (2013) Egitim Fakiltesi mezunu miizik o6gretmenlerinin
biiyiik boliimiiniin geleneksel Tiirk Sanat Miizigi alaninda gerek teorik bilgiler
gerekse uygulama acisindan kendilerini yeterli gormedikleri sonucuna
ulagmustir. Turan (2022) calismasinda Turk Miizigi egitim alan ve Tiirk Miizig
ile mesgul olan 6gretmenler disinda diger 6gretmenlerin makam ayirt etmede
yeterli olmadig 1sonucuna varilmistir. Ogretmen goriisleri ve yapilan akademik
calismalar dikkate alinarak ogretmenin yasadiglr dezavantajlar yapilacak bir
akilli tahta uygulamasiyla giderilebilir. Uygulamada ¢grencilere 6gretilecek
eserler farkli calgilarla calinarak kayit edilebilir ve Ogretmene secenek
sunularak dezavantaji ortadan kaldirilabilir. Ayrica dezavantajli 6gretmenlerin
makam kazanimlar1 aktarmadaki sorunlar1 da yine bir uygulama ile ¢oziilebilir.

. Ortaokul miizik dersi 6gretim programinda kazanimlar cocuklarm yas

seviyesine uygun olarak diizenlenmeli, kazanimlarda teori - uygulama sorunu
giderilmeli, Ttirk Mitizigi kazanimlar1 artirilmali ve kazanimlar daha pratik hale
getirilmelidir.

. Ogretmenlere kendilerinden kaynaklanan giigliiklerin ¢6ziimii igin makamsal

kazanimlarin aktarilmasi konusunda hizmet ici egitimlerle oOgretmen
desteklenmelidir. Bu madde ile ilgili alanda yapilan bir ¢alismada Toksoy
(2017) ogretmenlerin yasam boyu 6grenme ilkesine uygun olarak ihtiyaclar
dogrultusunda diizenli hizmet igi egitimlerle desteklenmesini Onermistir.
Ogretmen goriisleri ve yapilan calismalar dikkate alinmali ve alaninda uzman
akademisyenler tarafindan bu egitimler verilmelidir.

. Ogrenci kaynakl giigliiklerin ¢oztimii icin materyal ve calgiya ulasamayan

ogrenciler firsat esitligi saglamak adina dijital materyal ve calgilar barindiran
bir uygulama gelistirilebilir. Ogrencilerin hazir bulunusluk diizeylerinin
artirtlmas: icin okullarda miizikal etkinliklere daha fazla yer verilmelidir.
Ogrencilerin sevebilecegi eserler alanda yapilan diger calismalar dikkate
aliarak tespit edilebilir ve derslerde kullanilabilir.

. ML.E.B. ders kitaplarindan kaynaklanan gticliikler ¢6ztimii igin kitaplar makam
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10.

11.

12.

13.

ogretimine daha uygun hale getirilmeli, makamsal kazanimlar siniflara gore ve
yigilgan olarak belirlenmeli, agir ve 6grencilerin ilgisini ¢ekmeyen eserler
yerine popular eserlere de yer verilmeli ve kitaplarda yer alan makamsal miizik
dagarini gelistirilmelidir.

Miizik derslerinin daha verimli gecmesi icin miizik sinift olmayan okullarda
miizik smiflar1 acgilmas: tesvik edilmelidir. Derslerini simifta isleyen
ogretmenlerin yalittm sorunu ¢oziilmelidir. Ogrencilerin calgi ve materyallere
ulasmas1 saglanmalidir. Cagin teknolojik imkanlarindan faydalanarak
ogrencilerin calgilar1 gorebilecegi ve seslerini duyabilecegi ve calgilar arasinda
iliski kurabilecegi mobil uygulamalar gelistirilebilir.

Miizigimizin gelenekselliginin korunmasi adina kazanimlarin makamsal bir
temele oturtulmasi ve basitten zora dogru yigilarak gitmesi daha uygun
olacaktir. Ortaokul miizik dersinde yer alan makamsal kazanimlar belirlenirken
arastirmadaki 6gretmen gortislerinin dikkate alinmasi ve alanda yapilmis diger
calismalara da basvurulmasi uygun olacaktir.

Miizik dersine olan ilginin artirilmasi icin dersin se¢meli olmasi ve ilgi duyan
ogrencilerle islenmesi uygun olacaktir. [Tkokul ve okul 6ncesi miizik derslerine
smif Ogretmeni yerine brans ogretmenlerinin girmesi tavsiye edilmektedir.
Ayrica ders haricinde kurs ve korolarin agilmasi veya faaliyetlerinin artirilmasi
dersin verimli gegmesi adina atilacak diger faydali adimlardir.

Haftalik ders saatinin makamsal kazanimlar1 anlatmak icin yeterli olmadig:
duistintilmektedir. Bunun icin ders saatinin artirilmasi tavsiye edilmektedir.
Ders saatinin artirilmas: miimkiin degilse dersin daha pratik islenmesi igin
gerekli adimlar atilmalidir.

Makamsal kazanimlarin sadelestirilmeli, T.H.M. ve T.SM. tirleriyle
desteklenmeli, somutlastirilmali ve pratik bir sekilde anlatilmalidir. Bunun igin
yine akilli tahta ve mobil cihazlar i¢in uygulamalar gelistirilebilir.

Makamsal miizik dagar1 arastirmada yer alan 6gretmenlerden alinan gortisler
dogrultusunda gelistirilmelidir. Alanda yaptig1 calismada Akkas (1997)
makamsal okul sarkilar1 dagarina ihtiyac oldugunu ve makamsal kazanimlarin
aktarilmas: konusunda makamsal okul sarkilar1 dagarcigimmin 6nemli bir rol
oynayacagimi belirtmistir. Bir diger calismada Satir (2016) geleneksel Tiirk
Miizigi kaynakli eserlerde sistematik bir anlayisla gidilmesi gerektigini ve
makamsal ezgiler acisindan zengin eserlere yer verilmesi gerektigini
belirtmistir. Bu bilgiler ve alanda yapilan akademik ¢alismalar dikkate alinarak
yeni eserlerin bestelenmesi tesvik edilmeli ve bestelenecek eserler profesyonel
olarak kayit altina alinmalidir.
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Introduction

Education can be defined as behavioural change that occurs throughout human
life. “Education is the process of bringing about change in the behaviour of the
individual voluntarily” (Ertiirk, 1972).

“Education is a field that has a relationship with all human beings and aims to
be useful to society and to raise useful individuals in every period of historical
processes. Educational institutions, which are the programmes and application areas
of formal and non-formal education, continue their activities in line with these
objectives” (Kiling, 2015). The need for education has emerged in various branches of
science and has diversified as a result. One of the disciplines where education is given
is music. The foundations of traditional music education are based on the transmission
of tradition.

“In our recent history, the teaching and transmission of our traditional music
was possible with the technique called mesk. With mesk, students were able to acquire
a repertoire of works while they were receiving both vocal and instrumental training.
In our musical tradition, mesk connected the generations to each other in culture and
ensured the transmission of our repertoire to the present day” (Behar, 2006). With the
introduction of musical notation, the mesk method became less used, and music
teaching began to be given within a programme through notation rather than being
performed only by aural rules. Ucan (2018) defined music and music education as
follows:

“Music is an art in which all humanity, whether professional or amateur, puts
their emotions and feelings into notes and expresses them by vocalising them, which
is more emotional than auditory. Music, more or less, accompanies us in every aspect
of our lives. In fact, humanity's relationship with music begins in the womb, and one-
to-one contact is established with birth. During the time spent in the womb, the baby
becomes familiar with its mother's voice, and almost everyone has witnessed that
babies calm down on their mother's lap in case of restlessness. The rhythms that the
baby is used to and familiar with reassure him/her and have an effect on his/her
peacefulness as they contain familiar emotional flavours. Not only bodily rhythms, but
also the songs that the baby hears unconsciously while in the womb, when repeated
by its mother, help it to relax and be peaceful. The relationship between rhythm and
music, which begins in the womb, continues with the games played with friends in the
neighbourhood, rhythm keeping, humming and continues to learn musical behaviours
improvisationally. The music choices of the people who make up the environment,
such as family, friends or role models, play an important role in shaping children's
music preferences. In the period until reaching school age, children's musical
acquisitions begin in pre-school education institutions or primary school. In this sense,
it would be correct to state that music education can be analysed under three main
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headings. Musical education subject to the curriculum in schools providing education
at different levels; general music education, education to be taken as a personal hobby
(pleasure) and musical education taken as part of a course programme are called
amateur music education; the education received from the music departments of fine
arts high schools, fine arts faculties, conservatories and education faculties in order to
transform and develop the acquired educational knowledge or amateur gains into a
profession is called vocational education” (Ugan, 2018).

The role of music education in society, its aims and its interdisciplinary unity
are explained by the Ministry of Education as follows:

The general purpose of the explanations and programmes made for music and music
education is that music has various functions such as personal, social, cultural, social and
political. The fact that there are different functions makes it difficult to develop an education
programme in the same direction for all of them. The meaningful realisation of the functions
mentioned here is ensured by the functionality of the education programme. In individuals
receiving music education, self-recognition, effective self-expression, comfort and self-
confidence in establishing bilateral relations come to the fore. In addition to individual
acquisitions, individuals who receive music education gain the characteristics of respecting and
valuing social and national values and spiritual feelings. They reach important personal
development levels such as representing their national and spiritual values effectively in
international environments and respecting the values of other nations. In this way, it will be
easier to understand how serious and critical values of music and art education are if we
consider that individuals who have carried their cognitive levels to higher levels with the music
education they receive will play a role in raising future generations. One of the aims of general
music education is to provide children with the cultural texture of music from the past to the
present, to teach it and to provide children with a cultural accumulation (Milli Egitim
Bakanlhigi [M.E.B.], 2018).

Considering the explanations and definitions, one of the important tasks in the
transfer of our traditional music to future generations falls to general music education.
In the light of the information given about general music education, the starting point
of the research is to investigate whether there are problems in the transfer of makams
in secondary school level music lessons, if any, to investigate why these problems arise
and to offer suggestions.

Limitations

This research

- 2018 5th, 6th, 7th, 7th, 8th grade music lesson curriculum with the makamsal
acquisitions,

- With the sub-problems determined for the research

- It is limited to the resources used in the realisation of the research.
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Importance

This research

- It will contribute to the increase of magam elements in the music education
programme in Turkey and will contribute to the traditional development of our music,

- Since it will try to find solutions to the problems pointed out in previous
studies in the field in the light of suggestions

- As it will shed light on future studies

Purpose

In the research, it was aimed to determine the problems experienced in the
transfer of the makams in the secondary school music course and to offer suggestions
for the solution of these problem:s.

Method

In the study, the data were analysed by descriptive analysis technique and the
codes obtained in this direction were collected under certain themes. Yildirim and
Simsek descriptive analysis;

‘..the data obtained are summarised and interpreted according to predetermined
themes. The data can be organised according to the themes revealed by the research
questions, or they can be presented according to the questions or dimensions used in
the interview and observation processes. In descriptive analysis, direct quotations are
often used in order to reflect the views of the interviewed or observed individuals in a
striking way. The aim of this type of analysis is to present the findings to the reader in
an organised and interpreted form. The data obtained for this purpose are first
described systematically and clearly. Then, these descriptions are explained and
interpreted, cause-effect relationships are analysed and some conclusions are reached.
Associating the emerging themes, making sense of them and making predictions for
the future may also be among the dimensions of the interpretations to be made by the
researcher (Yildirim & Simsek, 2011).

In order to provide data for the research, an interview form template consisting
of semi-structured interview questions was created. After the interview form was
given its first shape, the interview form was examined by a group of five experts in
terms of musical content, suitability for analysis and comprehensibility. After the
experts gave their approval, the interview form was finalised. All necessary
permissions (Gazi University Ethics Committee report (dated 11.08.2023 and
numbered E.721-838) and research permission granted by the Ministry of National
Education (dated 04.10.2023 and numbered E-70297673-605.01-86149821)) were
obtained. After obtaining the necessary permissions, video interviews were conducted
with music teachers working in the second level of primary education (5th, 6th, 7th,
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8th grades) and public schools in 21 provinces (Bursa, Istanbul, Edirne, Konya,
Ankara, Sivas, Malatya, Agr1, Bingol, Gaziantep, Sanliurfa, Mardin, Hatay, Mersin,
Adana, Giresun, Amasya, Artvin, Afyonkarahisar, Mugla and 1zmir) in the 2023 - 2024
academic year in a total of 21 provinces (Bursa, Istanbul, Edirne, Konya, Ankara, Sivas,
Malatya, Agr1, Bingol, Gaziantep, Sanliurfa, Mardin, Hatay, Mersin, Adana, Giresun,
Amasya, Artvin, Afyonkarahisar, Mugla and izmir) from seven geographical regions
of Turkey and these interviews were recorded through the ZOOM application. After
the interviews were transcribed into text, they were subjected to code and theme
separation. The data obtained from the interviews were analysed by two coders and
Miles and Huberman (1994) formula was used for inter-coder agreement. According
to the Miles and Huberman formula used for the inter-coder reliability coefficient
[Reliability = Agreement/(Agreement + Disagreement)], the coding reliability was
determined as 0.95 [161/(161+8)].

Conclusion, Disscusion and Suggestions

Results

In the study, when teachers were asked about the methods they used in
teaching makam, 81% of the teachers stated that they mostly used the lecture method.
When the participants were asked about the methods they used in makam teaching,
66.7% of the participants stated that they used the demonstration technique. In
addition, it was also observed that the participants preferred ‘cognitive
apprenticeship’, which is in the same direction with mesk, one of the traditional
teaching techniques of Turkish Music, less.

When the teachers participating in the research were asked about the teaching
materials they used in teaching makam, 90.5% of the teachers answered ‘Smart
board/internet/social media’. In the interview, teachers also mentioned the
inadequacy of smart board applications and the scarcity of videos supporting magam
teaching.

In the item about whether the teachers received sufficient training for makam
teaching, 52% of the teachers found themselves inadequate in terms of makam
teaching. Of the 11 teachers who gave insufficient answers, 8 of them stated that they
were graduates of Music Teaching, 1 of them of State Conservatory, 1 of them of Music
Technologies and 1 of them of Musicology. Of the 10 teachers who answered
‘sufficient’, 5 of them are graduates of music teaching, 4 of them are graduates of
Turkish Music State Conservatory and 1 of them is a graduate of State Conservatory.

When the participants were asked about the difficulties encountered in the magam
teaching process ‘Difficulties arising from the curriculum’, 28.6% of the participants
stated that the acquisitions were not suitable for the age level of the children.
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When asked about the difficulties arising from the teacher in the magam teaching
process, 47,6% of the participants answered that the magam education they received
in undergraduate education was insufficient.

To the question of what are the student-related difficulties in the Makam
teaching process, the participants mostly answered that the students' level of readiness
is insufficient. The ratio of these participants to all participants is 42.9%. Looking at the
studies conducted in the field, Otacioglu (2007) concluded in his study that as students'
attitudes towards the lesson increase, their success in music lessons also increases.
Bulut and Altay (2012) concluded that there were differences between students’ own
music preferences and their families” music preferences. Varis and Cesur (2012)
concluded in their study that students' attitudes and mean scores showed a significant
difference and mean scores of academic achievement did not show a significant
difference. Uluocak and Tufan (2012) found that there was no significant difference
between the music listening habits of the students and the presence of people who play
a musical instrument in their families and close circles, and that there was a significant
difference in favour of students who played a musical instrument other than
blockflute. In their study, Bulut and Giilsoy (2016) found that the students mostly liked
the music lesson, found the music lesson enjoyable, liked the music teacher, as well as
the results that the opinions of the students in all classes on the subject were focused
on the lesson, teacher and student, and these opinions were mostly related to the
affective field.

When the participants were asked about the difficulties arising from the M.E.B.
textbook in the makam teaching process, one third of the participants stated that the
textbooks were not suitable for makam teaching. The other most important answer
given by the participants regarding this item was “The fact that the magqam subjects are
not explained gradually and in a stacked manner according to the classes’. The ratio of
the participants who gave this answer to all participants was 28.6%. In a study
conducted in the field related to the item, Bulut (2017) concluded that the level of
students' ability to achieve the desired outcomes with the activities in the books will
be low because the relationship between the achievement and activity dimensions in
the teacher's guidebooks is at a low level. In another study, Demircioglu (2019) stated
that Turkish music elements should be included more in the programmes.

When asked about the difficulties arising from the physical conditions of the school in
the Makam teaching process, the participants mostly answered the codes of
insufficient physical structure and lack of instruments/materials. Eleven of the
teachers found the physical structure of the school inadequate, while 9 of them
expressed the problem of lack of instruments and materials.

When the teachers were asked how the distribution of the magams to be taught
in the 5th grade music lesson should be, it was seen that the teachers stated this theme
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with 27 frequencies. In 1 of the 11 codes, teachers (f=6) stated that there should be no
maqgam gains in the 5th grade. In the answers given to the other 10 codes, teachers
(f=21) expressed positive opinions about the inclusion of makams in the 5th grade
music lesson.

When the teachers were asked how the distribution of the magams to be taught
in the 6th grade music lesson should be, it was seen that the teachers stated this theme
in 30 frequencies. In 1 of the 11 codes, teachers (f=6) stated that there should be no
maqgam gains in the 6th grade. In the answers given to the other 10 codes, teachers
(f=24) expressed positive opinions about the inclusion of makams in the 6th grade
music lesson. In addition, when the studies conducted in the field are examined, Ucan
(2005) stated in his study that makams should be included as a balanced whole in the
programmes.

When the teachers were asked how the distribution of the makams to be taught
in the 7th grade music lesson should be, it was seen that the teachers stated this theme
with 33 frequencies. In 1 of the 15 codes, teachers (f=3) stated that there should be no
maqgam gains in the 7th grade. In the answers given to the other 14 codes, teachers
(f=30) expressed positive opinions about the inclusion of makams in the 7th grade
music lesson.

When the teachers were asked how the distribution of magams to be taught in
the 8th grade music lesson should be, it was seen that the teachers stated this theme
with 33 frequencies. In 1 of the 15 codes, teachers (f=1) stated that there should be no
maqgam gains in the 8th grade. In the answers given to the other 14 codes, teachers
(f=32) expressed positive opinions about the inclusion of makams in the 8th grade
music course. Looking at the studies conducted in the field regarding this item, Can
(2006) stated that the most frequently used maqams in today's repertoire should be
included starting from the lowest educational levels. He also stated that using this
method instead of unsystematic approaches that vary from person to person in the
choice of makam is important in terms of ensuring order and will contribute to the
integrity of music education with the culture of our country. Six of the teachers, whose
opinions were asked about the number of semesters to spend the magam education
process efficiently, stated that the music course should be elective. Some of the teachers
(f=3) think that branch teachers should teach music lessons in primary and pre-school
education.

Teachers mostly suggested that the subjects should be simplified in order to
make the makam education process more effective and efficient in music lessons. In
the other theme, one participant (P3) answered that popular works in the lessons,
advertisements and TV series should be included.

When the teachers were asked which features the pieces to be taught in the
makam teaching process should have, they gave answers under different themes.
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From these answers, it was concluded that the works should be suitable for children's
voice level, have a simple language / understandable, be in Turkish folk song form,
Nim Sofyan (2/4) and Sofyan (4/4) methods. In addition, in a study conducted in the
field of Turkish education, Orge Yasar and On (2019) think that proverbs and idioms
can be taught more easily through Turkish pop music songs. Adar (2019), on the other
hand, stated in the recommendations section of his study that in line with the training
received by teachers, students should be taught with works suitable for the
instruments and cultural structure of the place where they work. In his study,
Dengizek (2023) applied a questionnaire to 120 of the students studying in the 8th
grade and the types of music, singers, etc. that the students like were determined. As
a result of the study, it was determined that 51.7% of the students mostly listened to
Turkish pop & rock music and their favourite artists were Miisliim Giirses, Mavi Gri
and Sefo. Onal, G.F., Onal and Geng (2023) concluded in their study that folk songs
should be used more in music education textbooks to be used in values education.

Suggestions

According to the results obtained from the research and other studies in the
field, the recommendations are as follows;

1. Techniques and methods to be used in music lesson magam teaching should be
selected by considering the technological conditions of the age and the
traditionalism of our music.

2. Inthe study, it was observed that only three out of 21 schools did not have smart
boards. It was also determined that the most used material by the teachers while
transferring the makams was the smart board. In a study conducted in the field
related to this item, Aksu (2015) stated that music education should include
applications in which students can use music technologies effectively, related
acquisitions and acquisitions that prioritise students' making and experiencing
music themselves. Based on this information, applications that can be used on
the smart board and that will include makamsal acquisitions should be
designed or their number should be increased.

3. The majority of the teachers find themselves inadequate in transferring the
makams. Teachers who receive Western Music education in terms of
instrument in the undergraduate process or who cannot perform their
instruments well have disadvantages in transferring maqgam gains. In his study,
Bulut (2008) stated that teachers could not use the instruments they received
undergraduate education on T.H.M. and T.S.M. theory teaching. In another
study, Eldemir (2013) concluded that most of the music teachers graduated
from the Faculty of Education do not consider themselves sufficient in terms of
both theoretical knowledge and practice in the field of traditional Turkish Art
Music. In Turan's (2022) study, it was concluded that except for the teachers
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who received Turkish Music education and were engaged in Turkish Music,
other teachers were not sufficient in distinguishing makam. Considering the
teacher opinions and academic studies, the disadvantages experienced by the
teacher can be eliminated with a smart board application. In the application, the
works to be taught to the students can be recorded by playing with different
instruments and the disadvantage can be eliminated by offering options to the
teacher. In addition, the problems of disadvantaged teachers in transferring
makam gains can also be solved with an application.

4. In the secondary school music course curriculum, the acquisitions should be
arranged in accordance with the age level of children, the theory - practice
problem in the acquisitions should be eliminated, the Turkish Music
acquisitions should be increased and the acquisitions should be made more
practical.

5. Teachers should be supported with in-service trainings on the transfer of
magam gains in order to solve the difficulties arising from the teachers
themselves. In a study conducted in the field related to this item, Toksoy (2017)
suggested that teachers should be supported with regular in-service trainings
in line with the needs in accordance with the principle of lifelong learning.
Teachers' opinions and studies should be taken into consideration and these
trainings should be provided by academicians who are experts in their fields.

6. For the solution of student-related difficulties, an application that contains
digital materials and instruments can be developed to provide equal
opportunities for students who cannot access materials and instruments. In
order to increase the readiness level of students, more musical activities should
be included in schools. Works that students may like can be identified by
considering other studies in the field and can be used in lessons.

7. In order to solve the difficulties arising from the M.E.B. textbooks, the books
should be made more suitable for makam teaching, the makams should be
determined according to the classes and in a cumulative manner, popular
works should be included instead of heavy and uninteresting works, and the
repertoire of makams in the books should be improved.

8. In order to make music lessons more productive, music classes should be
encouraged in schools that do not have music classes. The isolation problem of
teachers who teach their lessons in the classroom should be solved. Students
should be provided with access to instruments and materials. By making use of
the technological possibilities of the age, mobile applications can be developed
where students can see the instruments and hear their sounds and establish a
relationship between the instruments.
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In order to preserve the tradition of our music, it would be more appropriate to
place the acquisitions on a magamal basis and to go from simple to difficult. It
would be appropriate to take into account the opinions of the teachers in the
research and to refer to other studies in the field while determining the
makamsal acquisitions in the secondary school music course.

In order to increase the interest in the music course, it would be appropriate to
make the course elective and to teach it with students who are interested in it.
It is recommended that branch teachers should teach primary and pre-school
music lessons instead of classroom teachers. In addition, opening courses and
choirs outside the lesson or increasing their activities are other useful steps to
be taken in order to make the lesson productive.

It is thought that the weekly lesson time is not enough to explain the makames.
For this, it is recommended to increase the course hours. If it is not possible to
increase the course hours, necessary steps should be taken to make the course
more practical.

Magam acquisitions should be simplified, supported with T.H.M. and T.S.M.
types, concretised and explained in a practical way. For this purpose,
applications can be developed for smart boards and mobile devices.

Magam music repertoire should be developed in line with the opinions of the
teachers in the study. In his study in the field, Akkas (1997) stated that there is
a need for a repertoire of magam school songs and that the repertoire of magam
school songs will play an important role in transferring magam acquisitions. In
another study, Satir (2016) stated that a systematic approach should be taken in
traditional Turkish music-based works and works rich in magam melodies
should be included. Considering this information and academic studies in the
tield, the composition of new works should be encouraged and the works to be
composed should be professionally recorded.
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Ozet

Bu arastirmada 2000-2023 yillar1 arasinda Tiirkiye'deki okul
yoneticilerinin 6z yeterligi tizerine gerceklestirilmis lisansiistii tez ve
makale tiirtindeki ¢alismalarin gesitli degiskenler agisindan analiz
edilerek alandaki genel egilimlerini belirlemek amaglanmaktadir.
Calisma, nitel arastirma yontemlerinden sistematik derleme ile
yapimistir. Aragtirmanin drneklemini amagl 6rnekleme yontemi ile
belirlenen 95 galisma olusturmaktadir. Veri toplamada YOK Ulusal
Tez Merkezi, ProQuest, ULAKBIM ve Google Akademik gibi veri
tabanlarindan yararlanmilmustir. Erisilen ¢alismalar yil, tiir, arastirma
yontemi, veri toplama araglari, orneklem tiirti, okul kademesi,
demografik degiskenler ve birlikte incelendigi konu alanlar:
baglaminda arastirmaci tarafindan analiz edilmistir. Arastirmanin
bulgularina gore, okul yoneticilerinin 6z yeterligi ile ilgili calismalarin
makale tiiriinde daha yaygin oldugu ve ¢ogunlukla 2020-2023 yillar:
arasinda  gerceklestirildigi goriilmektedir. Bunun yam sira,
calismalarda nicel arastirma yontemleri siklikla kullanmilmistir. Okul
yoneticilerinin 6z yeterligi ile birlikte galhsilan konu alanlarmin
dagilimina bakildiginda “demografik degiskenler ve liderlik” konular1
on plana ¢ikmaktadir. Arastirmanin gecerlik ve giivenirligini artirmak
amactyla uzman gorisleri ve destegi almmustir. Arastirmanin
sonuglari, literatiir cercevesinde tartisilarak okul yoneticilerinin 6z
yeterligini gelistirmesine ve bu konuda gelecekte yapilacak
arastirmalara yonelik onerilerde bulunulmustur.
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Examination of the Studies on Self-Efficacy of School Administrators

Abstract

The objective of this research is to identify the prevailing trends in the field by analyzing
graduate theses and articles on the self-efficacy of school administrators in Tiirkiye from 2000 to
2023. A systematic review, a qualitative research method, was employed in the study. The
research encompassed 95 studies, selected through the use of purposive sampling. The data were
gathered from a number of databases, involving the CoHE National Thesis Center, ProQuest,
ULAKBIM, and Google Scholar. The studies were subjected to analysis according to a series of
criteria, including year, type, research method, data collection tools, sample type, school level,
demographic variables, and the subject areas explored. The findings indicate that studies
examining the self-efficacy of school administrators were more prevalent, especially between
2020 and 2023. Quantitative research methods were also frequently employed. Upon examining
the subject areas related to school administrators’ self-efficacy, it became evident that the themes
of “demographic variables and leadership” were particularly prominent.

Key Words: School administrators, self-efficacy, systematic review, descriptive analysis.

Giris

Egitim ve 6gretim faaliyetlerinin ytirtitiildtigti okullarin, giintimtiziin degisen
ve gelisen diinyasina uyum saglayabilen nitelikli bireyler yetistirmeleri, onlar:
gelecekteki yasamlarina basarili ve tiretken bireyler olarak hazirlamalar: ve bilgi
toplumunun beklenti ve ihtiyaglarmi karsilamalar1 icin 6z yeterlik inang dtizeyi
ytiksek bir okul yoneticisinin varligina ihtiya¢ duyulmaktadir (Akytirek, 2020; Baltaci,
2020; Haverback, 2020; Leithwood vd., 2006; Tschannen-Moran ve Johnson, 2011).
Okul yoneticilerinin yiiksek 6z yeterlik algisi, yoneticilerin karar alma stireglerinde
kendilerine daha fazla gtivenmelerine, zorluklarla daha etkili bir sekilde basa
¢itkmalarma ve yonetim becerilerini gelistirmelerine katk: saglamaktadir (Demirer ve
Nartgiin, 2015; Mamak, 2023). Bunun yaninda 6z yeterligi yiiksek okul yoneticileri;
okulun amaclarmni belirleme, calisanlar1 hedefler dogrultusunda organize etme,
kabiliyetli calisanlar1 dogru sekilde kullanma, hizmet ici egitimler yoluyla calisanlarin
kendilerini gelistirmesine ve yenilemesine firsat tanima, motivasyon ve is birligi igcinde
calisma giidiistinti artirma gibi rollerini yerine getirmede daha basarili olmaktadir
(Celikay ve Inands, 2023; Cetin ve Kiral, 2018). Okul yoneticileri bu rolleri aktif olarak
yerine getirerek okullarimin orgiit kilttirtinti iyilestirir, 6gretmenlerin derslerdeki
etkililigini ve verimliligini artirir ve okul gelisimine katk:i saglar (Celik ve Dogan,
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2019). Okul yoneticilerinin bu rolleri dolayisiyla yeterlik dtizeylerinin c¢agin
gerekliliklerine uygun bicimde yeniden tanimlanmasi ve bu dogrultuda gelistirilmesi
btiyiik onem tasimaktadir (Hacifazlioglu, Karadeniz ve Dalgig, 2011). Bu nedenle okul
yoneticilerinin 6z yeterligi gtintimiizde egitim yonetimi alaninda 6nemini koruyan bir
kavram olarak arastirmalarin odak noktasi olmaktadir.

Giincel arastirmalardaki 06z yeterligin teorik kokleri incelendiginde
Bandura’nin Sosyal Bilissel Kurami'nda temellendirildigi gortilmektedir. Bireylerin
davranislarini, cevresel etkilesimler, 6grenme ve igsel siirecler araciligiyla agiklamay1
hedefleyen bu kuram, 6z yeterligin bireyin belirli bir alandaki basariya olan inancini,
motivasyonunu, performansimi ve davranislarmni etkileyen temel unsur oldugunu
ortaya koymaktadir. Bu kuram kapsaminda 6z yeterlik, Bandura’nin gerceklestirdigi
calismalar sonucunda ilk kez 1977 yilinda kavramsallastirilarak ortaya konmustur
(Bandura, 1977, 1986, 1997; Tschannen-Moran ve Gareis, 2004). Bandura, 6z yeterligi
bireylerin davranislarim1 yonlendirme, zorluklarla basa ¢ikma ve hedeflere ulasma
becerisi olarak tanimlamistir. Bandura’nin bu ¢alismasi, psikoloji literatiirtinde 6nemli
bir yer edinmis ve 0z yeterlik kavrami, sonraki yillarda bir¢ok farkhh alanda
derinlemesine incelenmistir. Psikoloji ve yonetim alanlarinda ise onemli gelismelerin
yasandigl 1980'lerin sonunda yonetici 6z yeterlik kavrami ortaya cikmistir. O
tarihlerden gtintimiize yoneticilerin liderlik becerileri, problem ¢6zme yetenekleri ve
karar alma gibi rol ve sorumluluklarina iliskin yeterlik algis1 giderek énemini artiran
bir kavram olmustur (Karip ve Koksal, 1996; Tschannen-Moran ve Gareis, 2004).

Gelisen literatiirle birlikte farkli 6z yeterlik tanimlamalarmm yapildig:
goriilmektedir. Ornegin, Zusho ve Pintrich’e (2003) gore 6z yeterlik, bireyin bir isi
yapabilme becerisine inanmasi ve bu becerilerin farkinda olmasidir. Benzer sekilde, 6z
yeterligin insanlarin herhangi bir alanda beklenen davranislar1 gerceklestirebilme
yetenegine duydugu inangla ilgili oldugu ifade edilmektedir (Ozerkan, 2007;
Woolfolk, 2016). Oz yeterlik inancinin, bireylerin bir problemle veya zorlayici bir
durumla karsilastiklarinda ne kadar ¢aba sarf ettiklerini ve bu zorluklarla mticadele
etme stirelerini belirlemede etkili oldugu gortilmiistiir (Erdem ve Kingir, 2022; Gist ve
Mitchell, 1992). Zimmerman (1995) ise 6z yeterligi bireyin farkli zorluk derecesine
sahip durumlara ¢oziim tiretebilme becerisi olarak belirtmektedir. Glintimtiz orgit
yoneticilerinin hizla degisen bu rollerini basarabilmeleri i¢in 6z yeterlik kavrami
uluslararasi literattirde hizla 6nem kazanmuistir.

Turkiye'deki okul yoneticilerinin 6z yeterlik arastirmalarinin ortaya cikisi ve
gelisimi incelendiginde psikoloji, egitim ve isletme gibi farkli disiplinlerde yapilan
calismalarin bir sonucu olarak degerlendirilebilir. Bu c¢alismalar, Tiirkiye'deki
akademik ve uygulamali cevrelerde 6z yeterlik kavraminin okul yoneticileri agisindan
onemini anlamak icin gesitli donemlerde gergeklestirilmistir. Calik ve digerleri (2019)
tarafindan yapilan calismaya gore 6z yeterlik inanci yiiksek olan bireyler basarili
olacaklarina inanarak tizerinde calistiklari faaliyet tamamlanana kadar ytiksek ve
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azalmayan motivasyon dtizeyi ile caba harcamaya devam ederken diistik 6z yeterlik
inancina sahip kisilerin ise pes etme davranisi gostermesi muhtemel oldugu ortaya
¢ikmustir. Demirer ve Nartgtin (2015) calismalarinda okul yoneticilerinin yaraticilik
becerilerinin 6z yeterlik inancindan etkilendigini belirtmektedir. Akin (2014) ise
calismasinda ileri gorusliilik, liderlik ve kararlilik boyutlarinda 6z yeterlik sahibi
olmak bir okul yoneticisinin basar1 elde etme amaciyla inisiyatif alma olasiligini
dogrudan etkiledigini saptamistir. Inandi ve digerleri (2013) ise catisma yasayan
taraflarin karsilikli kazanmalarini temel alan biitiinlestirme catisma ¢vzme yontemini
kullanan yoneticilerin 6z yeterlik diizeylerinin yiiksek oldugunu ifade etmislerdir.
Ayrica, okul yoneticilerinin 6z yeterlik inanglarinin yiiksek olmasi 6grencilerin
vatandaslik egitimlerinin yani sira ahlaki ve karakter gelisimlerine de énemli katkilar
sundugu gortlmiistiir (Demirel, 2009).

Bilgi toplumunun beklenti ve ihtiyaclarini karsilamaya ve okullar1 gelistirmeye
yonelik ¢abalar okul yoneticilerini okullarinda lider olmaya zorlamaktadir. Nitelikli
okul yoneticilerinin, nitelikli okullarin, yiiksek 6grenci basarisinin ve yiiksek
ogretmen performansinin olmazsa olmaz temel yapr tast oldugu kabul edilmektedir
(Hallinger ve Heck, 1996; Heck ve Hallinger, 2009; Tschannen-Moran ve Gareis, 2004).
Boylesi karmasik ve okul yoneticilerinden beklentilerin fazla oldugu bir sistemde etkili
bir sekilde faaliyet gosterebilmek icin yoneticilerin kendilerini bu gorevleri
gerceklestirebilecek yeterlikte hissetmeleri beklenmektedir (Ozdemir vd., 2020).

Alan yazin incelendiginde okul yoneticileri ve 6z yeterlik alg1 diizeylerinin pek
¢ok acidan arastirildigi ve mevcut calisma sayisinda artma egilimi oldugu
gozlemlenmistir (Akin, 2014; Akytrek, 2020; Bayraktar, 2023; Calik vd., 2019; Celikay
ve Inandi, 2023; Coruk ve Yumusak, 2023; Dagh ve Kalkan, 2021; Demirel, 2009;
Demirer ve Nartgtin, 2015; Inandi vd., 2013; Leithwood vd., 2006; Ozdemir ve Yalcin,
2018; Ozsat vd., 2023; Tschannen-Moran ve Gareis, 2004). Fakat tim bu yapilan
calismalarin sonuglarinin sistematik bir sekilde sentezlenerek tanimlayici bir bakis
acistyla degerlendirilmedigi fark edilmistir. Ayrica Tiirkiye'deki egitim sistemi Milli
Egitim Bakanlig1 tarafindan yonetilmektedir. Bakanligin yonetim yapisi ve anlayist
acisindan giicla bir hiyerarsik yapiya sahip oldugu bilinmektedir. Bu yapidaki bir
yonetim anlayisinda okul yoneticilerinin fark yaratabilmesi igin yiiksek 6z yeterlilige
sahip olmas: gerektigi diistintilebilir. Bu baglamda yo6neticilerin 6z yeterlikleri tizerine
yapilan calismalar, 6z yeterlik alg1 diizeyinin gelistirilmesine ve mevcut duruma
iliskin egitim yonetimi alanina 6nemli bilgiler sunacaktir. Bu eksikleri gidermek,
alandaki genel egilimi belirlemek, calismalar arasindaki benzerlik ve farkliliklari tespit
etmek ve arastirmalarin gelisim siirecini gormek amaciyla ulusal ve uluslararas:
dizinde 2000-2023 yillar1 arasinda yaymlanan makale ve lisanstistii tez ttirtindeki
calismalar dahil edilerek farkli konu alanlari, kavramsal modeller ve metodolojik
yaklasimlar acisindan literatiirtin 6ztini agiklamak ve konu tizerine genel bir ¢cikarim
yapmak hedeflenmistir. Ayrica bu ¢calismanin gelecek dénemlerde benzer konu alan:
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tizerine yapilacak arastirmalara rehberlik etmesi, yol gosterici olmasi ve ortaya ¢ikan
bulgular cercevesinde sunulan oneriler araciligiyla alan yazma ¢nemli bir katki
saglayacag1 distintlmektedir. Bu amaclar dogrultusunda asagidaki arastirma
sorularina yanit aranmustir:

1. Okul yoneticilerinin 6z yeterlik diizeyi tizerine yapilan ¢alismalarin yaymn
yillara gore dagilimi nasildir?

2. Okul yoneticilerinin 6z yeterlik dtizeyi tizerine yapilan ¢alismalarmn yaymn
turt, dergi yayimn indeksi, arastirma yontemi, drneklem ttirti, okul kademesi
ve demografik degisken 6zelliklerine gore dagilimi nasildir?

3. Okul yoneticilerinin 6z yeterlik diizeyi {izerine yapilan calismalarda
kullanilan veri toplama araglarina gore dagilimi nasildir?

4. Okul yoneticilerinin 6z yeterlik diizeyi tizerine yapilan ¢alismalarin birlikte
incelendigi konu alanlarma gore dagilimi nasildir?

Yontem

Arastirma Modeli

Bu arastirma, bir sistematik derleme calismasi olarak desenlenmistir.
Sistematik derleme, benzer arastirma yontemleri kullanilarak gergeklestirilen veya
benzer konular tizerine odaklanan calismalarin 6nceden belirlenen 6lgiitlere gore
analiz edilmesiyle elde edilen sonuglarin biitiinctil ve tanimlayic bir bakis acisiyla
sentezlenmesidir (Higgins vd., 2023; Karagam, 2013). Bagka bir ifadeyle, alan yazinda
daha 6nceden yapilmis iki veya daha fazla sayidaki calismanin kapsamli ve objektif
bir sekilde incelenmesi icin yapilan bir calismadir (Glanville ve McCool, 2014). Bu
calisma, ayn1 zamanda sistematik derleme calismalarinda yaygin bir sekilde tercih
edilen betimsel analiz yonteminin kullanildig1 nitel bir arastirmadir. Nitel arastirma,
bireylerin eylemlerini, tepkilerini, diistincelerini ve yasantilarim1 daha ayrimntili bir
sekilde kavramayi, analiz etmeyi ve agiklamay1 amaglayan, kapsamh bir inceleme
olanag1 saglayan yontemdir (Kiral, 2020). Bu arastirma yontemi aracilifiyla
Turkiye’deki okul yoneticilerinin 6z yeterlik inang diizeyleri sorusunu kapsamai igine
alan 2000-2023 yillar1 arasindaki makale ve lisanstistii tez tiirtindeki calismalar analiz
edilerek alanda ortaya cikan bilgi ve yonelimler bakimindan benzerlikleri,
farkliliklar1 ve iliskili oldugu durumlar yoniinden incelenmektedir (Karagcam, 2013;
Yildirrm ve Simsek, 2021). Bu kapsamda Tirkiye'deki okul yoneticilerinin 6z
yeterligine iliskin yapilan calismalardaki mevcut egilimi belirlemek ve gelecek
arastirmalara yonelik genel bir cerceve ¢izmek amaclanmaktadir.
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Evren ve Orneklem

Bu arastirma, 2000-2023 yillar1 arasinda Tiirkiye’deki okul yoneticilerinin 6z
yeterlik inang diizeyleri hakkinda yapilan ve YOK Ulusal Tez Merkezi, ProQuest,
Web of Science, ULAKBIM, Google Akademik yaym dizinleri ve DergiPark veri
tabaninda yayinlanan calismalar: kapsamaktadir. Arastirma kapsaminda belirlenmis
kriterlere dayanarak amach ornekleme yontemi kullanilmistir. Tarama stirecinin
sonunda toplam 100 calismaya ulasilmistir. Fakat ulasilan ¢alismalar tanimlanan
kriterler kapsaminda degerlendirildiginde 5 calisma 6rneklem bakimindan olctitlere
uymadigindan analiz dis1 birakilmistir. Arastirma; makale (51), ytiksek lisans tezi
(38) ve doktora tezi (6) olmak tizere toplam 95 dokiiman ile smirhdir. Veri
tabanlarinda detayli olarak yapilan tarama isleminin ardindan ulasilan ¢alismalarin
analizi gerceklestirilmistir.

Verilerin Toplanmasi

Analiz edilecek arastirmalar1 belirlemek amaciyla YOK Ulusal Tez Merkezi,
ProQuest, Web of Science, ULAKBIM, Google Akademik yayin dizinleri ve DergiPark
veri tabaninda alan yazin taramasi yapilmustir. Veri toplama siirecini amaca uygun bir
sekilde gerceklestirmek icin arastirma konusu ile ilgili anahtar kelimeler
belirlenmistir. Anahtar kavramlar olan “okul yoneticisi”, “okul mitidiri” ve “6z
yeterlik” terimleri kullanilarak hem Tiirkce hem de ingilizce dilinde ilgili kaynaklar
toplanmustir. Analiz edilen ¢alismalar belirlenirken asagidaki olciitler kullanilmistir:

i.  2000-2023 yillar1 arasinda gerceklestirilen ¢alismalar,
ii.  Ulusal ve uluslararasi dizinde yayinlanmis calismalar,
iii.  Doktora tezleri, ytiksek lisans tezleri ve makaleler,

iv.  Turkiye’deki okul yoneticileri tizerinde gerceklestirilen calismalar.

Verilerin Analizi

Bu calismada veri analizi yapilirken betimsel analiz yontemi kullanmilmustir.
Betimsel analiz, verilerin orijinal halinin disina ¢ikilmadan sistemli bir yol izlenerek
dokiiman igeriginin kisilerin okuyup anlayabilecegi hale getirilmesidir (Ozkan, 2021).
Yogun bir tarama siirecinin sonunda tanimlanan olgtitlere uygun olan calismalar
analiz kapsamina alinmustir. ilk olarak, 95 calisma online veri tabanlari {izerinden
indirilerek dijital olarak saklanmistir. Elde edilen calismalar arastirmanin 4 alt
problemi 1s181nda ¢oztimlenmistir. Arastirmact tarafindan her bir galisma tek tek
okunarak 6zetlenmistir. Betimsel analiz sonuglari, Microsoft Windows isletim sistemi
tabaninda yer alan Microsoft Excel programi yardimiyla arastirmanin alt problemleri
baglaminda tablo haline getirilmistir. Analiz siirecinin tamamlanmasinin ardindan
verilerin frekans degerleri ve ytizdeleri hesaplanmistir. Frekans analizi yontemi, temel
olarak kayitlarin sayisal olarak ne siklikla goriildigiiniin ve Onem sirasiin
belirlenmesidir (Bilgin, 2006). Daha sonrasinda elde edilen sonuglar tablo haline
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getirilerek calisma igeriginde sunulmustur.

Arastirmanin gegerligini saglamak amaciyla bir makale veya tezin tiim temel
unsurlar1 inceleme altmma alinmistir. Calismanin orijinal olup olmadig1 diger veri
tabanlarinda arastirilip aralarinda karsilastirma yapilarak degerlendirilmistir. Ayrica
arastirmanin gegerligine iliskin olarak, yontemin tiim asamalar1 detayli bir sekilde
sunulmustur. Analiz stirecinde bir uzmandan yardim aliarak ¢alismanin gtivenirligi
artirilmistir. Bu arastirma, sistematik derleme yontemiyle gerceklestirildiginden
dolay1 etik kurul izni alinmamustir.

Bulgular

Bu bolimde, Tirkiye'deki okul yoneticilerinin 6z yeterligi alaninda
gerceklestirilen calismalarla iliskili betimsel analiz bulgular1 arastirmanin alt
problemlerine uygun olarak yer almaktadir.

Calismalarin Yayin Yillarina Goére Dagilimi

Arastirmanun ilk alt problem ctimlesinin cevaplanmasi i¢in okul y6neticilerinin
0z yeterlik diizeyini inceleyen 95 calismanin belirlenen sartlar1 tasidigina karar
verilmistir. Bu kapsamda okul yoneticilerinin 6z yeterlik inang diizeyi tizerine yapilan
2000-2023 yillar1 arasindaki calismalarin yayin yillaria gore dagilimi Grafik 1 ve Tablo
1’de sunulmustur.
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Grafik 1. Calismalarin yayn yillarina gore dagilim
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Tablo 1. Calismalarin yayin yillara gore dagilimi

Yil Makale Yiiksek Lisans Tezi Doktora Tezi f %
2000-2003 0 0 0 0 0.00
2004-2007 0 0 0 0 0.00
2008-2011 5 3 0 8 8.42
2012-2015 12 5 4 21 22.10
2016-2019 15 15 1 31 32.63
2020-2023 19 15 1 35 36.84
Toplam 51 38 6 95 100

Grafik 1 ve Tablo 1'deki verilere gore okul yoneticilerinin 6z yeterligi ile ilgili
yapilan calismalarin yaklasik %36 oranla en yogun 2020-2023 yillar1 arasinda
gerceklestirildigi gortilmektedir. 2000-2003 ve 2004-2007 yillar1 arasinda ise konu ile
ilgili herhangi bir calisma yapilmadig: tespit edilmistir. Incelenen calismalarin 2008 ve
2023 yillar1 arasinda yazildig: gortilmektedir.

Calismalarin Baz1 Ozelliklerine Gore Dagilimi

Arastirmanin 2. alt problemine iliskin olarak belirlenen calismalar yayin tiirt,
dergi yaymn indeksi, arastirma yontemi, orneklem, okul kademesi ve demografik
degisken ozellikleri acisindan incelenmistir. Buna gore Tablo 2’de okul yoneticilerinin
0z yeterlik inang diizeyi tizerine yapilan calismalarin baz1 6zelliklerine gore dagilimi
sunulmustur.

Tablo 2. Calismalarin bazi 6zelliklerine gore dagilim

Ozellik Tiir f %
Yaym Turt Makale 51 53.68
Yiiksek Lisans Tezi 38 40
Doktora Tezi 6 6.31
Toplam 95 100
Dergi Yayim Indeksi Ulusal 11 21.56
Uluslararast 40 78.43
Toplam 51 100
Arastirma Yontemi Nicel Yontem 88 92.63
Nitel Yontem 2 2.10
Karma Yontem 5 5.26
Toplam 95 100
Orneklem Ogretmen 2 210
Okul Mudira 18 18.94
Okul Miidiir Yardimcisi 1 1.05
Okul Mudiria-Midir 68 71.57
Yardimcisi
Okul Mﬁdﬁ{ﬁ—Mﬁdﬁr 6 6.31
Yardimcisi-Ogretmen
Toplam 95 100
Okul Kademesi Okul Oncesi 0 0.00

[lksgretim Kurumlart 20 21.05
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Ortadgretim 11 11.57
Karma 64 67.36
Toplam 95 100
Demografik Degiskenler Kidem* 67 70.53
Cinsiyet* 60 63.16
Egitim Diizeyi* 53 55.79
Gorev Yapilan Okul Kademesi 33 34.74
Yas 31 32.63
Yoneticilik Siiresi 27 28.42
Gorev Tiri 25 26.32
Hizmet I¢i Egitim Alma* 20 21.05
Brang 15 15.79
Okulun Sahip Oldugu Imkanlar 11 11.58
Medeni Durum 10 10.53
Gorev Yapilan Yerlesim Yeri 8 8.42
Atanma Sekli 4 421

“*” degiskenler bagimli degisken tizerinde anlamli bir farklilik olusturdugu tespit edilmistir.

Tablo 2’deki veriler incelendiginde calismalarin biiytik cogunlugunun makale
(f=51) ve yiiksek lisans tezi (f=38) tiirtinde oldugu goriilmektedir. Doktora tez (f=6)
calismalarinin ise sayica oldukga az oldugu belirlenmistir. Ote yandan, analiz edilen
makalelerin biiytik oranda uluslararas: dergilerde yaymlandig tespit edilmistir.

Calismalar arastirma yontemi bakimindan analiz edildiginde biiytik
¢ogunlugunun nicel yontemlerle gergeklestirildigi acgiktir. Bu baglamda
arastirmacilarin arastirma yontemi bakimindan niceliksel istatistiklere daha cok
yoneldigi saptanmustr.

Arastirmalarin buiytik 6lctide hem okul miidiirleri hem de okul mudiir
yardimcilarinin dahil edildigi okul yoneticileri (%71.57) tizerinde yapildig1 ve sadece
okul mitdiirleri (%18.94) tizerinde yapilan ¢alismalarin oraninin da 6énemli oldugu
gorulmektedir. Diger bir taraftan, 6gretmenler (%2.10) ve sadece miidiir yardimcilar:
(%1.05) tizerinde gergeklestirilen calismalarin sayica oldukca az oldugu belirlenmistir.

Calismalarda genellikle farkli okul kademelerini kapsayacak sekilde karma
(%67.36) olarak calisildig1 ortaya ¢ikmaktadir. Diger taraftan ilkogretim kademesinde
(%21.05) ve ortadgretim kademesinde (%11.57) sayica dikkate deger calisma
mevcuttur. Ancak okul 6ncesi egitim kademesinin (%0.00) tek basina 6rneklem olarak
kullanild1g1 herhangi bir ¢calismaya rastlanmamustir.

Turkiye'deki okul yoneticilerinin sahip olduklar1 6z yeterlik inang dtizeyi
arastiritlirken en ¢ok kidem (f=67), cinsiyet (f=60) ve egitim dtizeyi (f=53) agisindan
degerlendirildigi goriilmektedir. Tim bunlara ilaveten, kidem, cinsiyet, egitim diizeyi
ve hizmet ici egitim alma degiskenleri, incelenen calismalarin ¢ogunlugunda okul
yoneticilerinin 6z yeterlik inang diizeyleri {izerinde anlamli farklilik olusturdugu
sonucuna varilmistir.
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Calismalarin Veri Toplama Araglarina Gore Dagilim

Okul yoneticilerinin 6z yeterlik inang diizeyi {lizerine yapilan calismalarda
kullanilan veri toplama araglarimin dagilimina ait bilgiler Tablo 3’te sunulmustur.

Tablo 3. Calismalarin veri toplama araglarina gore dagilim

Veri Toplama Araglar1  f % Siklikla Kullanilan f
Okul Miidiirlerinin Yeterlik Algilar1 Olcegi 25
(Tschannen-Moran ve Gareis-2004)
Teknoloji Liderligi Oz-Yeterlik Olcegi 16
(Hacifazlioglu, Karadeniz ve Dalgig-2011)
. Genel Oz Yeterlik Olgegi 5
Olgek 87 9L57  (Sherer ve arkadaslari-1982)
Okul Miidiirleri Yeterlik Olgegi 4
(McCollum, Kajs ve Minter-2006)
Liderlik Yeterlik Envanteri 1
Envanter 2 210 (Yoon, Song, Donahue ve Woodley-2010)
Etkili Iletisim Oz Yeterlik Envanteri 1

(Yahsi ve Aydm-2020)
Gortisme Formu 2 2.10

Olcek-Goriisme Formu 4 421

Toplam 95 100

Tablo 3’teki verilere gore calismalarda biiytik oranda olgeklerin (%91.57) veri
toplama araci olarak tercih edildigi gortilmektedir. Bunun yani sira arastirmacilarin,
envanter (%2.10), gortisme formu (%2.10) ve olgek-goriisme formu (%4.21) gibi veri
toplama araglarini da kullandig1 saptanmistir. Ttim bunlara ilaveten, ¢calismalarda en
stk kullanilan o©lgeklerin Tschannen-Moran ve Gareis'in 2004 yilinda gelistirmis
oldugu Okul Midiirlerinin Yeterlik Algilar1 Olgegi (=25) ve 2011 yilinda
Hacifazlioglu, Karadeniz ve Dalgic tarafindan gelistirilen Teknoloji Liderligi Oz-
Yeterlik Olgegi (f=16) oldugu tespit edilmistir.

Calismalarin Birlikte incelendigi Konu Alanlarina Gére Dagilimi

Analiz edilen calismalarda okul yoneticilerinin 6z yeterlik inang¢ dtizeyinin
birlikte incelendigi konu alanlarina gore dagilimina ait bilgiler Tablo 4’te sunulmustur.
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Tablo 4. Okul yoneticilerinin 6z yeterlik inang diizeyinin birlikte incelendigi konu alanlarina
gore dagilim

Konu Alanlar:

~

(o))
N

Demografik Degiskenler

Liderlik

Bilgi ve Iletisim Teknolojileri Kullanim
Yenilik Yonetimi

Problem Cozme Becerileri

[S8]
Q1

Karakter Egitimi
Orgiitsel Baghlik
Epistemolojik Inang
Etkili Tletisim Becerisi
Ttikenmislik Diizeyi
Is Doyumu

Yabanci Dil Bilgisi
Uzaktan Egitim

Okul Etkililigi
Orgiitsel Yaraticilik

R R NN W WR RO NS

Tablo 4’teki veriler incelendiginde c¢alismalarda en fazla demografik
degiskenler (f=67) ve liderlik (f=35) konu alanlar1 agisindan okul yoneticilerinin 6z
yeterligi arastirmalarma yer verildigi gortilmektedir. Bu bulguya gore, arastirmacilar
okul yoneticilerinin 6z yeterlik inancinin daha cok liderlik becerileriyle iliskili
oldugunu distintiyor diyebiliriz. Ayrica okul yoneticilerinin bilgi ve iletisim
teknolojileri kullanimi (f=10), yenilik yonetimi (f=9), problem ¢6zme becerileri (f=7) ve
karakter egitimi (f=6) konularina iliskin egilimi oldugu gortilmektedir.

Tartisma, Sonug ve Oneriler

Arastirma kapsaminda, 2000-2023 yillar1 arasinda Turkiye'deki okul
yoneticilerinin 6z yeterligi {izerine gerceklestirilen makale ve lisansiistii tez tiirtindeki
calismalar incelenmistir. Inceleme sonucunda calismalarin en yogun 2020-2023 yillar:
arasinda gerceklestirildigi belirlenmistir. Analiz kapsamina alinan bu dokiimanlar
arasinda en yaygin tiiriin makale oldugu tespit edilmistir. Ote yandan 2000-2007 y1llart
arasinda bu konu alaninda yapilan herhangi bir arastirmanin bulunmamasi oldukca
dikkat cekicidir. Tiirkiye’deki okul yoneticilerinin 6z yeterlik dtizeyi tizerine yapilan
arastirmalarin ilk 2008 yil1 itibari ile yapildig1 ve dolayisiyla bu alanda bir déntisiim
veya ilgi artisinin yasandigini diistinebiliriz. Benzer sekilde, Aydin ve Uysal (2014)
doktora tezlerini inceledikleri arastirmalarinda lisansiistii tezlerin genellikle 2008 y1l1
itibariyle dretildigini belirtmistir. Bu degisimin ardinda, 2008'den itibaren
teknolojideki gelismelerin ve bilgiye daha kolay ulasim imkanlarinin etkisi olabilir.
Nitekim okul yoneticilerinin 6z yeterligi konusunda gelistirilen lgeklere erisimin bu
donemde kolaylastig1 ve Tiirkiye kosullarmma uyarlanmaya baslandig1 soylenebilir.
Son yillarda, bu alandaki calismalarin artmasi, egitim arastirmacilarinin yoneticilerin
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0z yeterligi konusuna daha fazla ilgi gostermeye basladigina isaret etmektedir.

Arastirma kapsamina dahil edilen galismalarin yayin tiirlerine gore dagilimi
incelendiginde, en ok makale ve yiiksek lisans tezlerinin yaymlandig: gortilmektedir.
Akademik alana yeni baslayan yiiksek lisans 6grencileri ve hali hazirda gorev yapan
alanin akademisyenleri bu calisma konusuna yogun ilgi gostermistir. Ote yandan,
doktora tezi tiirtinde cok az calisma bulunmaktadir. Okul yoneticilerinin 6z yeterlik
inang diizeyi konusunda doktora tezlerinin az olmasmin muhtemel sebebi olarak bu
konunun hentiz yeni bir arastirma alanm olarak kabul edilmesi gosterilebilir. Elde
edilen bu sonuglar Bozan ve Oztiirk’iin (2023) calismalarinda ulastig1 sonuglar ile
paralellik gostermektedir. Baykan ve Nuhoglu (2024) ise calismalarinda doktora
calismalarinin daha az sayida olmasimi Tiurkiye'deki doktora programlarmin
kisithligmmin bir sonucu oldugunu belirtmistir. Oz yeterlik, bireyin yaraticiligim
kullanma, zorlu gorevlerin tistesinden gelme, teknolojik gelismelere uyum saglama,
bir orgiite liderlik etme yetenegini etkileyen faktorlerin incelenmesi konusunda
onemli ¢ikarimlar yapilmasina katki saglayan calisma alanmidir (Erdem ve Kingir, 2022;
Gist ve Mitchell, 1992; Woolfolk, 2016; Zimmerman, 1995; Zusho ve Pintrich, 2003). Bu
bakis acisiyla 6z yeterlik kavraminin doktora 6grencileri tarafindan daha kapsamli ve
derinlemesine bir sekilde incelenmesi alana dikkat ¢ekici katkilar sunabilir. Bunun
yaninda, okul yoneticilerinin 6z yeterligi ile ilgili doktora tez calismalarmin 2012-2015
arasindaki yillardan itibaren yapilmaya baslandig1 goriilmiistiir. Bu sonug, konu
alanmin son yillarda daha kapsamli ve uzman bakis agisiyla incelendigini gostermesi
bakimindan 6nemlidir.

Incelenen bir diger degisken ise makalelerin yaymlandig: dergilerin tiirleridir.
Arastirma bulgular1 makalelerin biiytik oranda uluslararas: yayin yapan dergilerde
yaymlandigimi gostermistir. Elde edilen bu sonuclar Caliskan ve Serge’nin (2018)
calismalarinda ulastig1 sonuclar ile paralellik gostermektedir. Bu analizi yaparken
ilgili dergilerin indeksleri ve dergilerin kendi ana sayfalarindaki tanitici bilgileri goz
oniinde bulundurulmustur.

Turkiye” deki okul yoneticilerinin 6z yeterlik inang diizeyi calismalarinin biiytik
cogunlukla nicel arastirma yontemine dayali olarak gerceklestirildigi gortilmustiir.
Ote yandan nitel ve karma arastirma yontemlerinin tercih edildigi ¢ok az sayida
calismanin oldugu sonucuna varilmistir. Okul yoneticilerinin 6z yeterlik inang dtizeyi
alaninda biiytiik olctide ihtiya¢ duyulan arastirma yontemi karma yontemdir. Nicel ve
nitel verilerin bir arada kullanildig1 bir calisma, daha nitelikli ve islevsel sonuglar
saglayacaktir. Sahin ve digerleri (2013) calismalarinda ise incelenen tezlerde yogun
olarak nicel yontemlerin tercih edildigi, nitel ve karma modellerin ise daha dengeli bir
sekilde uygulandig1 ve tercih edildigi sonucunu ortaya koymustur. Yilmaz (2019)
egitim yonetimi orgtitsel davranis ile ilgili makaleleri analiz ettigi calismasinda benzer
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sonuglara ulasmistir. Baykan ve Nuhoglu (2024) arastirmalarinda en c¢ok nicel
yontemin en az ise karma yontemin kullanildigini ifade etmektedir. Bu bulgular ise
calismanin sonuglariyla orttismektedir. Bu verilere dayanarak alanda uzun yillardan
beri nicel arastirmalarin baskmligini korudugu soylenebilir. Dogan ve Tok (2018)
tarafindan yapilan calismada nicel arastirma yonteminin daha ¢ok tercih edilmesinin
sebebi nitel veya karma yontemin aksine verilerin elde edilmesi ve yorumlanmasi
daha kolay, pratik ve kisa zamanda gerceklestirilmesi olarak tespit edilmistir.

Arastirma kapsamina dahil edilen ¢alismalarin tercih edilen 6rneklem tiirtine
gore dagilimi incelendiginde, arastirmalarin biytik olgtide hem okul miidiirleri hem
de okul midiir yardimcilarinin dahil edildigi okul yoneticileri tizerinde yapildig:
ortaya cikmistir. Az da olsa bazi calismalarda 6gretmen goriislerine de yer verilmistir.
Okul yoneticilerinin 6z yeterlik inanglar1 konu itibariyle okul yoneticilerine
odaklanmasindan kaynakli olarak érneklem kitlesi okul yoneticilerinden secilmistir.
Bu durum 6rneklem secimi agisindan ¢alismanin smirliligini olusturmaktadir. Diger
taraftan, okul orgiitii icerisindeki diger paydaslarin goriislerinin alinmasi ¢calismanin
gtivenirligi ve kalitesinin artmasina katki saglayacaktir.

Incelenen calismalarin gerceklestirildigi okul kademesine gore dagilimina
bakildiginda, genellikle kurumlar tizerinde karma olarak calisilmistir. Calismalarda
farkli okul tiirlerinden orneklem segilmesi genellemeye daha uygun veriler elde
etmek, arastirmacilarin verimliligini artirmak ve calismanin daha kapsayici olmasini
saglamak icin onemlidir. Diger taraftan ilkogretim, ortatgretim ve yiiksekogretim
kademesinde sayica dikkate deger calisma mevcut iken okul O©ncesi egitim
kademesinde hig ¢alismaya rastlanmamistir. Bunun sebebi olarak okul oncesi egitim
kademesine erisimin zor olmasi ve kaynak smirlamalar1 gosterilebilir. Sezgin ve
Sonmez (2018) egitim bilimleri alaninda dokiiman incelemesi yaptiklar:
calismalarinda okul oncesi egitim kademesinde gerceklestirilen arastirma sayisinin
diger kademelere oranla ¢ok daha az oldugunu ortaya koymustur. Bu sebeple
arastirmacilarin 6rneklem olarak okul oncesi egitim kurumlarmi diger kademelere
kiyasla daha az tercih etmekte oldugu sonucuna varilmustir.

Okul yoneticilerinin 6z yeterlik inang dtizeyi ile birlikte calisilan konu
alanlarimin dagilimma bakildiginda yapilan calismalarda en fazla “demografik
degiskenler” ve okul yoneticilerinin “liderlik” yeterliklerine odaklanmilmstir.
Dolayisiyla, arastirmacilarin okul yoneticilerinin 6z yeterlik inancinin 6zellikle liderlik
becerileriyle baglantili oldugunu distindiigiinti soyleyebiliriz. Literattirde bu
calismanin sonuclarim1 dogrulayan benzer arastirmalar mevcuttur. Baykan ve
Nuhoglu (2024) Tiirkiye'deki egitim kurumu yoneticileri tizerine gerceklestirilen
lisanstistii tezleri tema acisindan analiz ettiginde en cok egitimde liderlik ve
yoneticilerin kisisel 6zellikleri temasinin tercih edildigini tespit etmistir. Bu bulgular
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alanda yapilan c¢alismalarin iceriginde cesitliligin yetersiz oldugunu ortaya
koymaktadir.

Arastirma genel olarak degerlendirildiginde Tiirkiye’deki okul yoneticilerinin
0z yeterlik inang¢ diizeyi konusunda yapilan makale ve lisansiistii tez ¢alismalarimin
ozellikle doktora tezlerinin yapilma orani artirilmahdir. Bunun yaninda
gerceklestirilecek arastirmalarin karma arastirma yontemi kullanilarak yapilmasi
calismalarin kalitesini artirarak bilime olan katkisini da ytikseltecektir. Ayrica
arastirilan konuya yonelik derinlemesine ¢ikarimlar sunulabilecektir. Bir okulun etkili
bir sekilde yitritilme sorumlulugunu iistlenen kisinin okul yoneticisi olmasi
sebebiyle atama yapilirken 6z yeterlik testi uygulanmalidir. Okul yoneticilerinin 6z
yeterlik inan¢ diizeyini desteklemeye yonelik hizmet ici egitimler ve projeler organize
edilmeli ve okul yoneticilerinin aktif bir sekilde katilmasi saglanmalidir. Gelecek
arastirmalar, okullarmn cesitli kademelerinde 6z yeterlik ve degiskenler arasindaki
iliskilerin daha kapsamli anlasilmasini saglamak i¢cin hem okul yoneticilerini hem de
ogretmenleri degerlendirmeye dahil etmelidir. Konu alam tizerine yapilacak
arastirmalarda daha ¢ok okul yoneticilerinin kidem, cinsiyet, egitim diizeyi ve hizmet
ici egitim alip almama durumu kontrol degiskenler olarak tercih edilmelidir. Ayrica
calismalarin konular:1 belirlenirken daha genis bir konu yelpazesi olusturabilmek
amactyla ge¢mis calismalardan yararlanmanin yaninda akademisyenlerin
goruslerinin alinmasina 6nem verilmelidir.

Arastirma Etik Taahhiit Metni

Yazarlar, yapilan bu calismada bilimsel etik ve alint1 kurallarina uyuldugunu
taahhitit etmistir.

Cikar Catismas1 Beyam

Bu calismanin veri toplanmasi, sonuglarin yorumlanmasi ve makalenin
yorumlanmasi asamasinda herhangi bir ¢ikar catismasi yasanmadigini yazarlar
taahhitit etmistir.
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Extended Abstract

Introduction

Schools, where educational and instructional activities are carried out, require
a school administrator with a high level of self-efficacy to cultivate qualified
individuals who can adapt to the changing and evolving world, prepare them for
successful and productive lives in the future and meet the expectations and needs of
the information society (Akytirek, 2020; Baltaci, 2020; Haverback, 2020; Leithwood vd.,
2006; Tschannen-Moran ve Johnson, 2011). A robust sense of self-efficacy enables
school administrators to have greater confidence in their decision-making processes,
cope more effectively with challenges, and enhance their leadership skills (Demirer ve
Nartgtin, 2015, Mamak, 2023). For this reason, school administrators” self-efficacy
remains a contemporary focus of research in educational administration.

A comprehensive literature review has indicated that the construct of school
administrators” self-efficacy has been the subject of considerable research, with a
growing body of studies examining various aspects of this phenomenon (Akin, 2014;
Akytirek, 2020; Bayraktar, 2023; Calik vd., 2019; Celikay ve [nands, 2023; Coruk ve
Yumusak, 2023; Dagli ve Kalkan, 2021; Demirel, 2009; Demirer ve Nartgiin, 2015;
Inand1 vd., 2013; Leithwood vd., 2006; Ozdemir ve Yalcin, 2018; Ozsat vd., 2023;
Tschannen-Moran ve Gareis, 2004). However, it has been observed that all these
studies have not been systematically synthesized and evaluated from a descriptive
perspective. In this respect, this study aims to contribute significantly to the literature
by conducting a comprehensive analysis of the studies on the self-efficacy of school
administrators in Tiirkiye to identify patterns, trends, and gaps in the existing
literature and provide a roadmap for future investigations in this area.

Method

This study is a qualitative research and designed as a systematic review to
analyze the graduate theses and articles published in national and international
indexes between 2000 and 2023 on the self-efficacy of school administrators in Tiirkiye.
A systematic review is a synthesis of the results to provide a comprehensive and
descriptive overview by being analyzed studies addressing similar research questions
or conducted using similar research methodologies according to predetermined
criteria (Higgins vd., 2023; Karacam, 2013). In this research, a purposive sampling
strategy was employed. Therefore, 95 studies were subjected to analysis. The data were
gathered from a number of databases, including the CoHE National Thesis Center,
ProQuest, ULAKBIM, and Google Scholar. The key terms “school administrator”,
“school principal” and “self-efficacy” were listed in the databases. The studies were
subjected to analysis according to a series of criteria, including year, type, research
method, data collection tools, sample type, school level, demographic variables, and
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the subject areas investigated.
Findings

The findings of this research indicate that the studies were conducted
particularly between 2020 and 2023, primarily in the form of articles. Also, the analysis
reveals that the majority of the articles were published in international journals. Upon
analyzing the studies based on research method, it is evident that quantitative
methods were used more frequently, while qualitative methods were utilized at least.
Additionally, it is observed that only school administrators were selected as the sample
group in the largest part of studies. It is clear that the studies generally adopt a mixed
approach, encompassing various school level. Another result of the study has showed
that the studies concerning the self-efficacy belief of school administrators in Tirkiye
most commonly assess this belief in terms of seniority, gender and educational
attainment. Furthermore, this finding has suggested that these variables have a
significant impact on the self-efficacy beliefs of school administrators. It is seen that
scales were widely utilized as a data collection tool in the studies. Moreover, the great
majority of studies had dealt with the self-efficacy beliefs of school administrators,
mainly examining in terms of demographic variables and leadership.

Conclusion, Discussion and Suggestions

In this research, the articles and graduate theses published from 2000 to 2023 on
the self-efficacy of school administrators in Tiirkiye were examined. As a result of this
study, it has been found that the majority of the studies were conducted between 2020
and 2023. Thus, the increasing number of studies in this field in recent years indicates
a growing interest among educational researchers in the self-efficacy of school
administrators. Also, the preponderance of the studies employed quantitative research
methods. Nevertheless, there is a substantial need for mixed methods in this field. A
convergent design, integrating quantitative and qualitative data, would probably
produce more comprehensive and practical outcomes. Likewise, the results reported
by Baykan and Nuhoglu (2024) are consistent with the findings of this study. A
limitation of most of the studies analyzed is that the sample was restricted to school
administrators. Including the views of other stakeholders within the school
organization would serve to strengthen the studies’ reliability and validity. The great
part of the studies analyzed have worked on the self-efficacy beliefs of school
administrators, primarily investigating from the point of demographic variables and
leadership.

In the light of the results of this study, the following recommendations were
improved. First of all, the production of doctoral dissertations examining the self-
efficacy beliefs of school administrators in Tiirkiye should be encouraged. In addition,
the adoption of mixed research methods in these kinds of studies would improve their
quality and make important contributions to the field. As school administrators are
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entrusted with the duty of running schools effectively, it can be proposed that self-
efficacy measures be put into practice during the appointment process. Finally, it is

advised that researchers benefit from the previous studies and seek advice from

academics while determining their research topics to broaden the scope of future
research.
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The Challenges Faced by Female School Administrators and the
Evaluation of the Mobbing Situations They Experienced

Abstract

The purpose of this study is to explore the difficulties of being a female school administrator and
the mobbing behaviors that female administrators are exposed to while working as administrators
and their coping strategies with mobbing. The methodology employed is qualitative research, and
the study focuses on a group of twenty female school administrators working in Sanliurfa. The
study utilised the criterion sampling method, a form of purposeful sampling, and data was collected
using a semi-structured interview form developed by the researchers. Data analysis was conducted
using the descriptive analysis method. The findings indicate that female administrators endured
various mobbing behaviors from their superiors, colleagues, teachers, and parents. Female school
administrators reported experiencing issues such as social prejudice and gender discrimination. It
has been determined that effective communication, professional collaboration, and psychological
empowerment strategies are advantageous to cope with mobbing. Female school administrators
display hesitancy in undertaking administrative tasks due to their gender-based social role
perceptions specific to a patriarchal society. This difficulty is compounded by the challenges that
they encounter. Female school principals encourage their female colleagues to recognise their
potential and have the confidence to become administrators. It is expected that the research will
bring a new perspective to the field of women administrators and contribute to the processes of
appointing administrators.

Key Words: School principal, mobbing, coping strategy

Introduction

Professional life constitutes a significant part of human existence and is a crucial
determinant in shaping an individual’s personal life, family dynamics, and
environment. For this reason, the satisfaction of individuals in their professions and
work life is among the fundamental issues of organizational life. Therefore, ensuring
job satisfaction is a fundamental issue in organizational life. Unhappiness at work can
have negative effects on an individual’s family and social life. Since the inception of
organized societies, groups have always required a facilitator to oversee and regulate
their activities. The school administrator is the authorized person responsible for the
achievement of the school’s objectives, the maintenance and supervision of its
functioning, the education of the students in the best conditions, and the
communication of the teachers among themselves. In this context, school
administrators must assume significant roles and responsibilities to ensure healthy,
efficient, and high-quality educational processes are maintained in schools that cater
to a large segment of society. However, female school principals” managerial skills,
vision, mission, and leadership behaviors in managing, creating, and sustaining
effective schools may be perceived differently by the teachers and staff, and they may
show resistance behaviors towards the management team. Therefore, a range of events
and situations that the female school administrators encounter could impede their
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capacity to perform their duties, and as a result, negatively impact the atmosphere of
the school, the job satisfaction of staff, and their dedication to the organization. This
scenario may lead some staff members to adopt attitudes towards female school
administrators that vary from what was anticipated, either openly or in secrecy.
Moreover, it is of interest to determine whether, in addition to mobbing by top
management, subordinates’ resistance to female school administrators and the
emergence of reverse mobbing differ from those towards male administrators.

Research suggests that mobbing faced by school administrators is affected by
many variables (Kéroglu, 2006). Gender is a variable that must be considered, as the
majority of the Ministry of National Education’s (MONE) teachers and employees are
women. However, TUIK’s (2020) [Turkish Statistic Institute] indicate that women are
underrepresented in managerial positions. Furthermore, the Word Economic Form
[WEF] (2021) highlights that Tiirkiye is ranked 131st based on its score for gender
inequality, with senior officials and executive positions being the area where it is
furthest from achieving equality (Ozdemir, 2021). These disparities are particularly
evident in the economic, political, and educational sectors. In Turkish society, teaching
is widely recognized as a female profession, whereas school management is a male
profession (Miijdeci & Gogen, 2019). However, the starkly low number of women
occupying managerial positions prompts a need to examine this social phenomenon
in greater detail. The motivation for our study stems from this anomaly and focuses
on drawing attention to this gap in the field of school management. Furthermore, this
research, which prioritizes the responsibility to emphasize gender-based inequalities
in education policy, has important implications in terms of its potential to shape school
administrator selection policies.

This research aims to investigate the phenomenon of mobbing experienced by
women administrators in the education sector and to identify the challenges associated
with it in educational institutions. Moreover, this study will confidently explore
effective coping strategies to address these challenges. The research will focus on the
following sub-problems:

i. ~ What are the difficulties you face as a female school administrator and the
mobbing behaviours you are exposed to?

ii. ~ What are your strategies for dealing with the problems you face or mobbing
behaviours?

iii. ~What are the reasons for the quantitative scarcity of female school
administrators?
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Conceptual Framework

The notion of mobbing was introduced to the literature in 1984 as a result of a
report prepared by Heinz Leymann in Switzerland and has become a very popular
phenomenon since 1990s (Leymann, 1990). The aim of mobbing attacks, which are
made repeatedly and ruthlessly to prevent the work of the individual by suppressing
the employees’ talents, is to try to make them inefficient. All of the behaviours that
damage the respect of the person, such as humiliating the person, mocking, giving
him/her work other than his/her duty, not taking into consideration what he/she has
done, not taking into consideration his/her success, isolating him/her from the
environment, not giving him/her responsibility are among the mobbing behaviours
(Baykal & Toksoy, 2005, p. 8). The causes of mobbing include personality traits of both
victim and perpetrator, personal ambitions of the perpetrator, differences in opinions,
and disparities in ethnicity and religion. The parties involved can fall under the
categories of subordinate-subordinate, superior-subordinate, or subordinate-superior.
Therefore, anyone can become a victim of mobbing. Although several reasons exist for
communication barriers among colleagues in the workplace, disrespectful and
aggressive behaviours towards each other are common causes of conflicts. Such
actions are typically referred to as mobbing (Cobanoglu, 2005, p. 21). Workplace
bullying, also known as mobbing, encompasses workplace terrorism, psychological
harassment, emotional abuse, and intimidation (Tinaz, 2006). It has been identified as
a significant issue in the workplaces.

Method

Research Model

The study investigates the challenges and bullying incidents faced by female
school administrators. To this end, a phenomenological design, a type of qualitative
research method, was adopted. Qualitative research refers to a methodology that
intends to uncover perceptions and circumstances in their natural surroundings from
a comprehensive and objective perspective (Yildirim & Simsek, 2016). In this research
design, the focus is on generating information to understand individuals’ lives, stories,
reasons for their behaviours and social lives (Strauss & Corbin, 1990). The
phenomenological design, a qualitative method allows attention to be drawn to
situations that a person is aware of but does not have an in-depth and comprehensive
view of (Biiytikoztiirk, 2016).

Study Group

The population of the study consists of female school administrators in
Sanliurfa. The study group of the research is twenty female administrators working in
Sanliurfa central district schools in 2021-2022. The main criterion is to have a female
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principal and/or deputy principal in the center of Sanliurfa. Criterion sampling
method, one of the purposeful sampling methods, was used to determine the study
group of the research. The criterion sampling is the formation of the study group from
individuals with the desired characteristics related to the subject to be investigated
(Buytuikoztirk et al., 2009). It is crucial for the research’s success that the study cohort
comprises individuals who can derive benefits from the participants” experiences, are
easily accessible, and volunteered their participation. Nonetheless, qualitative
research precludes generalization; therefore, the study cohort was structured to tackle
the specific issue within the broadest feasible context. To ensure the protection of
sensitive data on female administrators, we utilized the abbreviation Y and
sequentially numbered and coded the participants [Y1, Y2...]. We refer to Table 1 for

demographic details of the participants.

Table 1. Information about the demographic characteristics of the participants.

Code Name Task Position School Type Service Year Marital Status
Y1 Deputy Principal Secondary School 3 years Unmarried
Y2 Deputy Principal Primary School 8 years Unmarried
Y3 School Principal ~ High School 5 years Married
Y4 Deputy Principal Nursery School 5 years Married
Y5 Deputy Principal Primary School 18 years Married
Y6 School Principal ~ Primary School 16 years Unmarried
Y7 Deputy Principal Primary School 20 years Unmarried
Y8 School Principal ~ Nursery School 17 years Married
Y9 School Principal =~ Secondary School 18 years Married
Y10 School Principal ~ Primary School 6 years Married
Y11 Deputy Principal High School 1 month Unmarried
Y12 Deputy Principal Nursery School 13 years Married
Y13 Deputy Principal Secondary School 5 years Unmarried
Y14 School Principal ~ High School 7 years Married
Y15 School Principal ~ Nursery School 20 years Married
Y16 Deputy Principal High School 2 years Married
Y17 School Principal ~ Secondary School 6 years Unmarried
Y18 Deputy Principal Primary School 4 months Unmarried
Y19 School Principal ~ Nursery School 10 years Married
Y20 School Principal ~ Nursery School 3 years Unmarried

Y1: Female school administrator

Data Collection and Analysis

The study gathered participants” perspectives with a semi-structured interview
form, a widely used technique in qualitative research. This tool allows for effective
interviewing and minimizes disorganization. In the semi-structured interview format,
the questionnaire’s structure is partially predetermined and tailored to allow the
researcher to handle different inquiries and to delve into further explanations
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depending on the responses received. During the interview form preparation process,
relevant literature was reviewed to form potential questions based on similar research.
The semi-structured interview form draft was then finalized, considering
recommendations from two educational administration experts and one language
specialist. Following the selection of interviewees, suitable dates and times were
arranged for the interviews to be conducted. During the interviews, the consent form
was arranged for participants, who were provided with initial information regarding
the research. The data obtained were subjected to content analysis in accordance with
the themes created by the researcher within the framework of the semi-structured
interview form and the relevant literature, and direct quotations were used to reflect
the views of the participants. The study is based on Guba and Lincoln’s (1982)
credibility processes in the context of validity and reliability. Four primary credibility
aspects - internal validity (participant confirmation and triangulation), external
validity (participant and setting details, purposive sampling), dependability
(triangulation, analysis by other specialists) and confirmability (triangulation) - were
meticulously upheld.

Findings

The findings concerning the initial sub-problem of the investigation, namely the
challenges experienced by female school administrators and the acts of mobbing
targeted towards them, are presented in Table 2.

Table 2. Themes Related to the First Sub-Problem

Themes Codes n

Mobbing based on social prejudice 11
Mobbing by parents and environment 8
Mobbing by other administrators 8
Sources of mobbing Mobbing caused by gender discrimination 7
Mobbing based on wife and mother responsibilities 6
Mobbing by senior management, 5
Mobbing by teachers 4
Female administrators who do not experience mobbing 2

N U1 N1 N0 ® 0 5=

Mobbing Based on Social Prejudice

In the study, 11 out of 13 participants reported experiencing workplace
mobbing as a result of social prejudice. These participants noted that school leadership
roles are predominantly associated with men in society. Furthermore, cultural and
traditional norms do not facilitate the acceptance of women in managerial positions.
In this context, current research suggests that the trust and work reputation of female
administrators are being questioned and that they are subjected to frequent emotional
mobbing in business life. However, the opinions on changes in social bias perceptions
were limited. Some views expressed by the participants are as follows:
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” Being a female administrator in a patriarchal society can be challenging since one must
first persuade others of their capability to fulfil such a role [Y20]. Society has a
preconceived notion that women are incapable of achieving much, particularly in
managerial positions. For instance, individuals often approach my deputy manager,
assuming he is the manager [Y4]. In the past, female administrators were not highly
regarded; however, there has been a gradual shift in society’s perception [Y17].”

Based on the findings, it can be stated that participants experienced mobbing
behaviours. These behaviours involved questioning their competencies and damaging
their reputation due to the societal perception that management is not a woman’s
responsibility.

Mobbing by Parents

One of the themes related to the difficulties of being a female school
administrator and the mobbing behaviors faced by female administrators is gathered
under the title of mobbing applied by parents. Eight of the participants stated nine
opinions that they were exposed to mobbing behavior by parents. Participants shared
instances of experiencing conflicts with parents and other school stakeholders,
attributing these challenges to their roles as female school administrators. Some
participants reported not being taken seriously [Y12], while others mentioned
instances of being threatened [Y6 and Y9] and encountering attempts to dominate
them [Y1]. Additionally, a few participants associated the mobbing behavior they
experienced with the geographical region of the school and the socio-economic level
of the students’ parents [Y13].

” I also had conflicts with the parents. When they could not get me to do what they
wanted, they threatened me [Y6]. When the male administrator steps in, some people
listen to his words more than mine. There are times when we even get into a lot of
arguments with some parents [Y1]. I even had parents who threatened me [Y1].
Especially in the areas we call slums, conflicts with parents may arise. [Y12].”

When the answers of the participants are examined; It can be said that parents
generally expect a male administrator, they respect male administrators more, and the
decisions of female administrators are questioned. In addition, it is understood from
the participant responses that parents have developed a perception that they can make
female administrators fulfill their wishes more easily by using the wrong tone and
threats.

Mobbing by Other Administrators

In the research, it was found that female school administrators were exposed to
mobbing behaviors applied to them by their other administrative colleagues [f:8].
Female administrators who reported experiencing peer-to-peer mobbing mentioned
that they struggled to garner the requisite respect from colleagues, despite holding the
same position. Some of the opinions of the participants [Y1, Y4, Y9, Y13], who pointed
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to their discomfort in being assigned drudgery or fatigue work, the unfair distribution
of work between them and other administrators, and gender differences as the reason
for the peer-to-peer mobbing behaviour they are exposed to, are as follows:

“Our male deputy principal didn’t know how to talk to me. He would try to scold me
in front of the parents and teachers, and he would act like he was superior to me because
he was a man and thought he could order me around[Y13]. Moreover, our
administrator did not distribute the work fairly. He would even make me run his
errands [Y13].”

In the light of the findings, it can be said that female school administrators are
exposed to peer-to-peer mobbing. Participants stated that they were subjected to
mobbing behaviors such as humiliation by their colleagues in front of others, unfair
distribution of workload, making them do drudgery and belittling their work even
though they have the same status, and emphasized that this situation is generally
implemented by male administrators.

Mobbing Resulting from Gender Discrimination

In the study, 7 participants reported experiencing mobbing [f:7; n:9] due to
gender discrimination. The common thread in these experiences is the different
perception of female administrators by teachers, students, parents, and senior
management compared to male administrators. Some female school administrators
stated that they faced verbal and emotional mobbing because the management
profession was perceived as more suitable for men. They also expressed having to
work harder than their male counterparts to overcome these prejudices.

“Regrettably, male school principals are often listened to and favored more than their
female counterparts in schools. During my management exam, I encountered
comments from the jury members such as, “‘What is a woman doing in administration?
She should be a teacher, attend school part-time, and then stay at home.” Even the
inspectors who visited my school questioned, ‘Miss, how did you end up here?’ [Y6].
Sometimes, gender bias leads to perceptions of inadequacy. Breaking these prejudices
took time [Y7]. While even students may fear administrators, the same apprehension is
not extended to female administrators. In fact, students tend to act more daringly
towards female administrators [Y15].”

Mobbing Based on Spouse and Mother Responsibilities

One of the codes developed for the initial theme of the research, which is
mobbing sources, was categorized as ‘Mobbing based on wife and mother responsibilities’
[f:6; n:7]. Here are some of the opinions collected under this title:

“Most of the time, my children complain, saying, “You spend time with your students
all day; you don’t spare any time for us’ [Y3]. To give an example, if I went to a National
Education School and had to deal with the painter or renovation worker, I would have
significant problems with my husband. That’s why I had him handle all my tasks. When
his work conditions didn’t allow it, another reason to consider quitting emerged [Y4].”
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When examining these views, it is striking that women face difficulties while
performing managerial duties due to the disruption of their responsibilities towards
home and family. In addition to the challenges posed by administrative tasks, female
school administrators’ responsibilities towards their families and spouses, neglect of
their children, and the monotony in their social lives contribute to psychological and
physiological exhaustion. This situation can be viewed as a consequence of the
traditional roles assigned to women, stemming from living in a patriarchal society.

Mobbing from Senior Management

In the research, 5 participants who took part in the interviews shared 7 opinions
where they experienced mobbing by senior management. Participants Y19 and Y3
mentioned that they can not visit the Directorate of National Education without feeling
uneasy. They explained that, as female administrators, they worry that male personnel
within the Ministry of National Education might misunderstand them. Consequently,
they reported being subjected to verbal or non-verbal mobbing due to their marital
status and encountering difficulties in fulfilling their duties.

" Especially when you're a woman, you can’t blend in, you can’t go there often, because
everyone in National Education is male. Fearing they might say ‘this woman is here
again? Especially our upbringing does not allow this. A woman is a woman, a man is a
man. We are not men, we do not think like them, and we should not think like them.
As a woman, I expect to be treated more sensitively. I don’t want to go to National
Education unless I must [Y4].”

Participant Y4 expressed that the staff in senior management failed to utilize
their communication skills effectively. They attempted to hinder the participants in
performing their duties, and simultaneously, when participants sought to assert their
rights, senior management opposed them. Participants Y17 and Y20 highlighted
discrepancies in the functioning of senior management, emphasizing a lack of
acknowledgment for their contributions throughout their careers. They stated that the
work they had undertaken was often disregarded by senior management.

” Those who work in National Education are very rude and lack understanding [Y4].
National Education does not protect its staff in any way, especially if you are a female
administrator; the work you have done and the sacrifices you have made may suddenly
be disregarded. I've heard this threateningly from my superiors many times. You feel
constantly on edge [Y17]. When I wanted to demand my rights from senior
management, no one stood behind me. No one supported me when there was a case of
‘a friend at court.” I experienced this personally; they told me, “You can cry all you want;
eventually, it is what it is” [Y20].”

Y9 stated that she experienced not only verbal and non-verbal mobbing but also
sexual mobbing. She mentioned that her marital status and lack of experience made
her a target for senior management. Following this unfortunate incident, she felt
compelled to resign from her managerial position and request a transfer to another
city.
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” One of the most significant challenges I faced was the distorted perception of women;
Isensed a perverted atmosphere where women were treated with audacity, particularly
within the National Education community. I dreaded going to the National Education;
the stares and expectations were unbearable. The indifferent attitude of the branch
managers was very disturbing. You had to be cautious about your clothing, especially
if you're a single woman. I even experienced sexual harassment from the district
director of National Education. For this reason, I requested a transfer. It took me a long
time to overcome this ordeal, and even now, I still shed tears when I recall it. Only I
know how I left that room, how I arrived at school in tears, and how utterly helpless I
felt [Y9].”

Mobbing Applied by Teachers

Regarding the question “What are the difficulties experienced by female school
administrators and the mobbing behaviors they experience?”, 4 participants expressed
5 opinions in the context of teacher-induced mobbing. It is understood from the
participants” opinions that they were exposed to verbal and non-verbal reverse
mobbing by the teachers. Administrators often attribute these reverse mobbing
behaviors to gender role basis. It has been found that these behaviors cause
reputational damage and loss of work motivation. Some participants emphasized that
their peers criticize them too much, misunderstand them, and that female teachers are
jealous of female administrators. Some of these opinions are as follows:

” Especially male teachers do not accept that you, as a woman, are above them. Since
leadership in society has always been given to men until today, they find this situation
strange and do not accept it [Y9]. When the genders are different in subordinate-
superior relationships, communication becomes challenging [Y9]. If you are a female
administrator, you start with a disadvantage, because even your peers do not like
taking orders from a woman [Y6].”

The second sub-problem of the research is “What are your strategies for coping
with the problems and/or mobbing behaviors you encounter?” The findings
regarding the question are given in Table 3. The findings and comments regarding the
second problem were thematized in the light of the answers given by the participants
and shared under the relevant title.

Table 3. Themes Related to the Second Sub-Problem
Themes Codes
By being understanding and through communication
By taking a determined stance
By adhering to the regulations
By getting help and support

Strategies for
dealing with
mobbing

W U1 U NS
W U1 0 N[

Upon reviewing Table 3, it was observed that 6 of them utilized communication
and understanding, 5 participants employed the coping strategy of staying
determined, 5 adhered to regulations, and 3 sought help to overcome the problems
and mobbing behaviors they encountered.
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By Being Understanding and Through Communication

As part of the investigation into the second sub-problem of the research,
attention was directed toward the coping strategies employed by female school
administrators in response to mobbing behaviors they experienced. Six participants
revealed that they addressed problems by seeking to understand the other person and
utilizing effective communication skills. In this context, it can be inferred that female
administrators contribute to fostering a positive school climate by leveraging
communication channels and interpersonal interactions in a manner that emphasizes
understanding and highlights the human dimension.

” When your communication and empathy skills are good, finding solutions to
problems becomes easier. When you act as if you were one of them rather than a
superior, they approach you with understanding [Y13]. I am able to deal with the
problems I encounter thanks to my communication skills. I listen to the other person
patiently and try to understand them [Y3]. I try to look at things within the framework
of love, respect and understanding. It is very important to listen to the other person
patiently and empathize with them [Y7].”

By Taking a Determined Stance

Another code regarding the coping strategies identified among female school
administrators in response to mobbing behavior was adopting a determined stance.
Analysis of participant opinions revealed that [f:5; n:8] female school principals
demonstrated resilience in the face of challenges and mobbing behaviors [Y1; Y2; Y20],
showcasing perseverance in handling the issues they encountered.

” If your motivation for management is strong, continue to work tirelessly, fulfill your
duties, eventually, everyone will begin to accept and respect you [Y20]. It's essential to
remain determined when facing difficulties [Y1]. What kept me in this position was my
distinctive and determined stance [Y6].”

By Adhering to the Regulations

Adhering to regulations has been identified as one of the ways female school
administrators cope with mobbing behaviors. Participants shared the view that there
would be no problems if business are carried out while protecting and adhering to the
rights of both parties.

” When I encountered issues with higher authorities, I promptly researched my rights.
This empowered me, and I defended myself by adhering to the regulations [Y1]. We
proceed according to what the regulations indicate [Y2].”

Female administrators are primarily inclined to address issues through
communication channels. However, when this coping strategy proves ineffective, they
resort to strategies aimed at defending their personal rights, in accordance with
existing laws and regulations.
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By Getting Help and Support

In response to the question “What are the methods of coping with mobbing
behaviors experienced by female administrators?’, three participants highlighted their
ability to solve problems by seeking help and support. These responses suggest that,
when faced with unfamiliar situations, participants turn to reliable colleagues whom
they perceive as more experienced. Beyond professional collaboration and support, a
few participants also mentioned seeking assistance from family and friends. Notably,
participant Y9 shared that, in addition to support from teammates, she received
significant support from her husband, and that she was able to work as an
administrator thanks to her husband’s support.

” 1 consult and receive support from my deputy principal friends who are more
experienced than me [Y1]. Seeking advice from people you have some trust in [Y12].
My husband stood behind me and motivated me every time I gave up. In moments of
tears or challenges, he would bring me back to my senses with motivational speeches
like “You can do it [Y9].”

Table 4. Themes Related to the Third Sub-Problem

Themes Codes n f
Representation Women’s responsibilities regarding home and family 11 12
of female Working conditions of administrators 9 13
school Perspective on female administrators 8 11
principal Low self-esteem 2 2

In the third sub-problem of the research, the reasons why female school
administrators remain in the numerical minority were investigated. In this context, the
responsibilities of female school administrators at home and family [f:12; n:11];
working conditions of administrators [f:13; n:9]; perception of female school
administrators [f:11; n:8]; and low self-esteem [f:2; n:2] has been seen to stand out.

Women'’s Responsibilities Regarding Home and Family

It was found that 11 of the female school administrators attributed their low
representation in managerial duties to their high responsibilities at home and in their
families. This suggests that women in administrative roles view their responsibilities
to their families as a hindrance to fulfilling their duties at work, and that time
constraints limit their ability to balance work and home life. Some participants, namely
Y10, Y6, and Y19, stated that they did not consider becoming administrators due to a
lack of support from their husbands.

” Women may feel that they cannot balance all of their responsibilities, including those
outside of work, and may consider holding back [Y9]. The amount of time spent at
school and the level of responsibility can be overwhelming. Maintaining a balance
between school and home can be challenging for women, who often have additional
responsibilities at home [Y17]. Female teachers may choose not to pursue
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administrative roles due to concerns about balancing work and family responsibilities.
Research suggests that some women may feel pressure from their husbands to prioritize
family over career advancement [Y10]. It is important to note that these factors are not
unique to female teachers and may also affect male teachers. Additionally, women may
worry about the potential impact on family unity and stability [Y6].”

Working Conditions of Administrators

According to 9 of the female school administrators, the underrepresentation of
women in managerial positions is due to the challenging working conditions of school
administration. The participants noted that female teachers may not prioritize
becoming administrators because they typically spend less time in the teaching
profession and have more vacation time.

” Long working hours can have a significant impact. The teaching profession, often
considered ideal for women due to the option of part-time work, may be incompatible
with administrative duties [Y7].”

Perspective on Female Administrators

Another reason for the underrepresentation of women in school administration
is the negative societal view of women in leadership positions. Participants commonly
expressed that female teachers tend to stay in the background because administrative
tasks are traditionally attributed to men in society. Social roles and traditional
perspectives are often cited as obstacles to women becoming administrators, in
addition to the perception that teaching is a more suitable profession for women in
society. The following are some examples of these opinions:

” The underrepresentation of women in leadership positions may be attributed to
societal values and gender biases [Y1]. Women leaders are still not fully accepted in our
society, as evidenced by the common question of why a young woman would choose
to become a administrator. Management is often perceived as a male-dominated field,
with age being a determining factor for suitability [Y13].”

Low Self-esteem

The study found that the underrepresentation of women in managerial
positions in schools is linked to societal factors that erode women’s self-confidence. It
can be inferred from these findings that female candidates for school administration
may hold beliefs that women cannot succeed in leadership roles and cannot influence
others.

” Women don’t realize their potential because they lack self-confidence. They are
actually used to taking orders from men and they are looking for peace rather than
pursuing their careers and success. It's as if they say, “I'm a little over my head, I'm
carefree. They leave the job to men, saying, “Why should I deal with management?”
[Y13].”
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Discuss and Result

In the study, it has been tried to evaluate from a qualitative perspective the
challenges faced by female school administrators in managing processes, including
mobbing behaviours, and exploring coping mechanisms. Additionally, it seeks to
investigate the reasons behind the underrepresentation of female administrators in
education compared to their male counterparts.

In the study, the difficulties of being a female administrator and the mobbing
behaviors they experienced have been grouped under the theme of mobbing sources.
The participants expressed the verbal and non-verbal mobbing behaviors they
experienced during their duties as a result of the attribution of the managerial duty to
men in the society. Bayrak and Mohan (2001), Inandi (2009) and inand1 and Tung (2012)
investigated the job satisfaction of female teachers due to career barriers. They found
that female administrators are affected by social stereotypes. Similarly, Agars (2004)
and Poussard and Camuroglu (2009) suggest that gender stereotypes and
discrimination contribute to the formation of these prejudices. Female school
administrators have reported that mobbing behaviours based on social prejudice have
decreased their motivation in the profession and damaged their reputation. They have
also stated that they had to work harder than male administrators to change this
perception, which has had an emotional and physical impact on them. This finding is
consistent with the results of Aksu and friends (2013) and Kirisci and Can (2020), who
concluded that high performance and effective social relationships are necessary to
overcome the glass ceiling. Additionally, it aligns with Eagly and colleagues’ (1992)
research, which found that negative perceptions and evaluations of women leaders are
more common in organizations where autocratic and directive leadership styles are
dominant. Sahin’s (2007) study found that women work longer hours than men in their
careers. Similarly, these results are consistent with Coleman’s (2003) research, which
examined whether the underrepresentation of women in leadership positions is due
to gender bias. Coleman concluded that, even today, leadership is still perceived as a
male attribute, which discourages women from pursuing managerial roles. However,
it is important to acknowledge that social prejudice and stereotypes can vary based on
geography, region, locality, and dominant culture.

In the study, it was found remarkable that these social prejudice patterns fed by
social, cultural and traditional structures were reflected on women school
administrators in different ways by almost the majority of the internal and external
stakeholders of the school. The reluctance of female school administrators in
administrative processes is parallel to the difficulties they experience in balancing
work and life. According to Kirisci and Can (2020), this situation exemplifies the glass
ceiling syndrome at a personal level. For instance, when a female administrator is
present in a school, parents and others may be surprised and fail to consider her
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opinions. She may be subjected to threats and insults, and her administrative requests
may go unfulfilled. In such cases, individuals may seek out a male administrator to
address their concerns.

The study concluded that female school administrators are subjected to
mobbing behaviours by teachers, other school administrators, and senior
management. This finding is consistent with the existing literature (Karaoglu, 2020),
which shows that behaviours commonly described as mobbing, such as discrediting,
humiliating, imposing menial tasks, insulting, threatening, preventing work from
being done, and forcing individuals to perform tasks outside their job description, are
predominantly perpetrated by male administrators. Another type of mobbing
experienced by female school administrators is personal and emotional jealousy and
envy among colleagues. This result is in line with Orticti et al.’s (2007) result of being
envied and found unattractive by colleagues. On the other hand, it also contradicts
with the result of Negiz and Yemen (2011) in their study on the problematic women in
public organizations in terms of women administrators and the people who work with
these women administrators that women employees are satisfied with working with
women administrators.

Female school administrators may also experience gender-based reverse
mobbing, which is a form of mistreatment. These findings contrast with Can’s (2008)
study, which found that employees in National Education do not consider the gender
of administrators to be important. It is important to note that female school
administrators may face mistreatment in senior management positions, and may not
be able to seek their rights, potentially leading to gender-based mobbing (as reported
by one participant). This situation appears to contradict the findings of Karaoglu's
(2020) study on the challenges faced by school administrators, where participants
reported receiving support from senior management and experiencing positive
discrimination. Additionally, it seems to contradict the results of Ayranci and
Giirbtiz's (2012) study, which explored how educational institution administrators
perceive the glass ceiling syndrome and found no gender-based differences in
performance evaluation.

The research highlights the pressure faced by female school administrators due
to excessive workload and long shifts, which can lead to difficulties in fulfilling their
responsibilities at home. This pressure is often compounded by the expectations of
husbands and children. This finding is consistent with previous research by Giinsel et
al. (2015), which also identified concerns among women about balancing work and
home life. Another result of the research is that female school administrators wear
themselves out more due to the nature of women. The results also point to the physical
and emotional exhaustion caused by the fact that female school administrators try to
carry out their duties very meticulously and with a perfectionist attitude, and the stress
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they experience due to the limitations of school resources. This result is in accordance
with the results of Can (2008), Karaoglu (2020) and Korkmaz (2010), who found that
women take on heavy responsibilities in their administrative duties, are more
meticulous in their work, and are more emotionally exhausted by their administrative
duties.

The study concluded that female school administrators primarily employed the
coping strategies of standing firm, showing understanding and communicating,
adhering to regulations, and seeking support to deal with mobbing. Research support
that female school administrators rely on understanding and communication to
manage the mobbing behaviors they encounter and possess advantages in terms of
managerial and communication skills (Kayike¢1 & Sikar, 2021). This is in concord with
Ttizel’'s (2014) conclusion that female school administrators can make significant
contributions to schools with their positive qualities, such as working with the instinct
of motherhood, aesthetics, and emotionality that stem from women’s nature. Female
school administrators also employ a coping strategy of taking a decisive stance against
the problems and mobbing behaviours they face. This emphasizes their prevention of
reputational damage and questioning of their orders. Karaoglu (2020) supports this
finding in his study. The study found that female school administrators employ coping
strategies, including administrative performance, effective leadership, and receiving
individual and professional support. This strategy is consistent with Calik and friends’
(2011) conclusion that women administrators who can cope with problems are
objective and do not compromise their duties.

Finally, the research has explored in depth the reasons for the relatively low
representation of female school administrators. In this context, the under-
representation of women in management is linked to working conditions, women’s
responsibilities for home and family, societal perspectives on women administrators
and women’s self-confidence. These findings align with the first research question and
can be considered as a consequence of mobbing sources. It is compatible with the
literature that women do not prefer to be school administrators due to the roles
assigned to women by the patriarchal society, the concern that women will not be able
to fulfill their responsibilities to their husbands and children at home, the idea that
working conditions as school administrators are not suitable for women, and their lack
of self-confidence (Celikten, 2004; Celikten, 2010; Giindiiz, 2010; Inands, 2009; Inand1
& Tung, 2012; Kayikei & Sikar, 2021; Saglam & Bostanci, 2010; Shanmugam et al., 2006;
Sefer, 2006; Sahin, 2007; Tan, 1996).

Limitations of the Research

This research is limited to the views of female school administrators working
in the central districts of Sanliurfa province.
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Suggestions

1. The results of this study provide important clues about the current
perception of female school administrators and show that female
administrators face several problems in schools. In this context, support for
female administrators from senior management and the inclusion of
positive discrimination policies can be effective in motivating them.

2. The study revealed that women who are both mothers and school
administrators have difficulties in fulfilling both roles. At this point, having
flexible working hours can contribute to family integrity and peace.

3. Initiatives should be undertaken to foster positive attitudes towards female
administrators, engaging every individual within the education system.

4. This research indicates that female school administrators are subject to
bullying. Policies should be developed for the psychological and social
empowerment of female school administrators and information should be
provided on their legal rights and responsibilities.

5. Organizing workshops that bring together female school principals to share
experiences and address common challenges is essential. Additionally,
activities should be implemented to encourage them to collaborate on
projects aimed at solving these issues.

6. There should be incentive activities aimed at increasing the number of
female administrators and staff in the Directorates of National Education,
accompanied by providing in-service training on communication skills for
these employees.

7. The effectiveness of existing educational practices based on gender equality
should be studied and implemented for all students from preschool
onwards.

8. Recognizing and rewarding the achievements of female school principals
who excel in their work and undertake successful projects is crucial. These
success stories should be shared through various mass media channels.
Additionally, these accomplished administrators should offer professional
mentoring to support other female administrators in their career
development.

9. Free career counseling services should be provided regarding the mobbing
behaviors that female administrators are exposed to.
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10. Efforts should be made to enhance the self-confidence of female teachers in
their roles as administrators, accompanied by both financial and moral
support.

11. To address challenges faced by female administrators in balancing their
spouse and family roles, offering free nursery services and flexible working
opportunities is recommended.

12. Teachers with a master’s degree or doctorate in educational administration
should be provided with opportunities to advance their careers, and
administrators who have attained such qualifications should be duly
rewarded.

13. Administrators should receive in-service training to enhance both their
technical and humanistic competencies.

14. Awareness-raising activities can be carried out by highlighting successful
role models to change the prejudices and perspectives of women managers
in society.
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Genis Ozet

Giris

Okul yoneticisi; okulun belirlenen amaclara wulasmasinda, isleyisinin
strdiirtilmesi ve denetlenmesinde, 0Ogrencilerin en 1iyi kosullarda 6grenim
gormesinde, Ogretmenlerin birbiriyle iletisiminde sorumlu yetkili kisidir. Bu
baglamda bakildiginda toplumun bitiytik bir kitlesine hitap eden okullarda egitim
ogretim stireclerinin saglikli, verimli ve kaliteli bir sekilde stirdtirtilebilmesinde okul
yoneticilerine ¢ok biiytik rol ve sorumluluklar dtismektedir. Ancak okul yoneticiligi
toplumsal cinsiyet rol algilarina gore kadin okul yoneticileri aleyhine farkliliklar
gosterebilmektedir. Okulu yonetme, etkili okullar olusturma ve okul gelisimini
surdiirtilebilir kilmada kadin okul miidiirlerinin yonetsel becerileri, vizyon ve
misyonu ve liderlik davranislar1 okulun 6gretmenleri ve calisanlar: tarafindan farkl
sekillerde algilanabilmekte ve yonetim ekibine karsti diren¢ davranislari
sergileyebilmektedir. Dolayisiyla, kadin okul yoneticisinin karsilastigr ve isini
yapmasint engelleyen her tiirltii olaylar ve durumlar okul iklimini, ¢alisanlarin is
doyumunu ve buna baglh olarak orgiite baghlklarmi olumsuz olarak
etkileyebilmektedir. Bu durum, baz1 calisanlarda okul yoneticilerine kars:
beklenilenden daha farkli gizli ya da agik olarak tutumlar gelistirmesine sebep
olabilmektedir. Ancak toplumda kadin okul yoneticilerine yonelik astin tistiine olasi
direng gostermesi, ters mobbing uygulamasi erkek yoneticilere uygulanan
mobbingten farkli olup olmadig1 merak edilen bir konudur.

Literattirde kadm okul yoneticisinin karsilastii mobbinglerin bircok
degiskenden etkilendigini soylemek miimkiindiir (Kéroglu, 2006). Bu degiskenlerden
biri de cinsiyet degiskenidir. Milli Egitim Bakanliginda (MEB) gorev yapan
calisanlarin ve 8gretmenlerin biiytiik bir cogunlugunu kadinlar olusturmasina ragmen
yoneticilik pozisyonlarinda yeteri oranda kadilarin temsil edilmedikleri TUIK (2020)
istatistiklerine acik bir sekilde yansimaktadir. Ayrica Diinya Ekonomik Formu
tarafindan aciklanan Kiiresel Cinsiyet Esitsizligi Raporu (2021)'na gore, Tiirkiye'nin
toplumsal cinsiyet esitsizligi puani 131. sirada yer aldig1 vurgulanmakta ve esitlige en
uzak oldugu alan ise iist diizey yetkili ve yonetici pozisyonlar: oldugu belirtilmektedir
(Ozdemir, 2021). Bu esitsizlikler ekonomik, politik ve egitim alanindaki pozisyonlarda
daha belirgin olarak ortaya ¢ikmaktadir. Tiirk toplumunda 6gretmenligin bir kadmn
meslegi olmasina karsin yoneticilik pozisyonunda kadinlarin ¢ok diistik oranlarda
gorev almasimin arka planinin arastirilmasi gereken sosyal bir olgudur. Bu sosyal olgu,
bizim ic¢in ¢alismamiza kaynaklik eden itici bir gii¢ ve motivasyon; egitim yonetimi
alani icin arastirilmasi gereken onemli bir konu ve egitim politikas: icin cinsiyete
dayali esitsizlikler baglaminda tizerinde durulmasi gereken bir politika alanidur.
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Bu arastirma egitim sektoriinde kadin yoneticilere uygulanan mobbing
olgusunu incelemek ve egitim kurumlarindaki kadin yoneticilerin yasadigi sorunlari
belirlemek ve bu sorunlara yonelik bas etme stratejilerine odaklanmay:
amagclamaktadir. Bu arastirmanin alt problemler ise su sekildedir:

iv. Kadin okul yoneticisi olarak karsilastigimiz zorluklar ve maruz kaldigimiz
mobbing davranislari nelerdir?

v. Karsillastigimiz sorunlarla ve/veya mobbing davranislariyla basa c¢ikma
stratejileriniz nelerdir?

vi.  Kadm okul yoneticilerin nicel olarak az olmasinin nedenleri nelerdir?

Yontem

Arastirma Modeli

Kadin okul yoneticilerin karsilastiklar: zorluklar ve yasadiklari mobbing
olgusunun incelenmesine odaklanilan bu arastirmada nitel arastirma yontemlerinden
fenomoloji (olgubilim) deseni kullanilmistir. Nitel arastirmalari, diistincelerin ve
durumlarin kendi ortaminda gercekci ve genis bir bakis acisiyla ortaya konulmasina
yonelik yapilan arastirmalar olarak tanimlamak miimkiindur (Yildirim & Simsek,
2016). Olgubilim deseni kisinin bilincinde oldugu fakat derinlemesine ve kapsaml1 bir
gortise sahip olmadig1 durumlara dikkat cekmemize yarayan nitel bir yontemdir
(Buyukozturk, 2016).

Calisma grubu

Arastirmanin evrenini Sanliurfa’da okul yoneticiligi yapmakta olan kadin
yoneticiler olusturmaktadir. Arastirmanin calisma grubunu ise 2021-2022 yilinda
Sanliurfa Merkez ilge okullarinda gorev yapan yirmi kadmn yoneticilerdir.
Arastirmanin ¢alisma grubunun belirlemesinde, amacli 6rnekleme yontemlerinden
olgtit ornekleme yontemi kullamilmistir. Olgiit 6rnekleme, calisma grubunun
arastirllmak istenen konu ile alakali istenilen ozelliklere sahip bireylerden
olusturulmasidir (Biiytikoztirk vd., 2009). Kadin yoneticilerin kisisel verilerini
glivence altina almak icin Y kisaltmas: kullanilmistir ve katilimcilarin goriisme
siralarina gore numaralandirilarak [Y1, Y2...] kodlanmustir.

Verilerin Toplanmasi ve Analizi

Arastirmada katilimcilarin goriisleri yar1 yapilandirilmis gortisme formuyla
elde edilmistir. Arastirmada Guba ve Lincoln (1982)'un gecerlik ve gitivenirlik
baglaminda inandiricilik stirecleri temel alinmistir. Bu noktada inamilirlik [i¢ gegerlik:
katilimci teyidi ve ticgenleme], aktarilabilirlik [dis gecerlik: katihmcilarin ve ortamin
ayrintilar, amagcli Orneklem], giivenirlik [gilivenilebilirlik: ticgenleme, baska
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uzmanlarca analiz] ve objektiflik [onaylanabilirlik: ticgenleme] olmak tizere dort ana
inandiricilik baglami dikkatlice stirdiirtilmiistiir.

Bulgular

Arastirmanin birinci alt problemi baglaminda kadmn okul yoneticisi olarak
karsilasilan zorluklar ve maruz kalinan mobbing davranislari mobing kaynaklar:
temasinda toplanmustir. Bunlardan toplumsal 6n yargidan kaynakli mobbing, veli
tarafindan uygulanan mobbing, diger yonetici meslektaslar1 tarafindan uygulanan
mobbing, cinsiyet ayrimciligindan kaynaklanan mobbing, anne ve es olarak
sorumluluklarindan kaynaklanan mobbing, tist yonetim ve ogretmenler kaynakl
mobbing kodlarina ulasilmistir. Mobbing kaynaklarina bakildiginda toplumda
yoneticilik gorevinin erkege atfedilmesidir. Ayrica kiiltiirel ve geleneksel anlayis ve
kabullerin toplumda kadin yonetici gormeye aliskin olmadigidir. Bu baglamda kadmn
yoneticilere olan giivenin ve itibarin sorgulanmasmi ve kadmn yoneticilerin is
yasaminin en c¢ok Kkarsilasilan duygusal mobbinge maruz kaldiklarma isaret
etmektedir.

Arastirmanin ikinci alt problemi baglaminda kadin okul yoneticisi olarak
karsilasilan zorluklar ve maruz kalinan mobbing davranislar1 basa ¢ikma stratejileri
temasinda ele alinmistir. Mobbingle bas etme stratejileri incelendiginde katilimcilarin
yasadiklar1 problemlerle ve maruz kaldiklar1 mobbing davranislarinin iistesinden
gelmede 5i kararli durma, 6’s1 anlayisli davranarak iletisim becerisi kullanma, 5i
yonetmeliklere bagli kalma ve 3’ti de yardim alma bas etme stratejilerini kullandiklar:
bulgusuna ulasilmustir.

Arastirmanin tigtincii alt probleminde kadin okul yoneticilerinin sayisal olarak
azinlikta kalmasinin sebepleri arastirilmistir. Bu baglamda kadin okul yoneticilerinin
ev ve ailedeki sorumluluklarinin [f:12; n:11]; yoneticilerin calisma kosullarmin [f:13;
n:9]; kadin okul yoneticisi algisi [f:11; n:8] ve 6zgtiven eksikliginin [f:2; n:2] 6ne ciktig1
gorulmistiir.

Tartisma, Sonuc ve Oneriler

Bu arastirmada oncelikle kadin yonetici olmanmn zorluklar1 ve yasadiklar
mobbing davranislari mobbing kaynaklar: temas: altinda toplanmustir. Katilimcilar
toplumun yoneticilik gorevinin erkege atfedilmesi sonucu gorevleri sirasinda
yasadiklar1 sozlii ve sozstiz mobbing davranislarimi dile getirmislerdir. Bayrak ve
Mohan (2001) ve inandi ve Tung (2012)'un kadin dgretmenlerin kariyer engellerine
bagli is doyumlarim arastirdig1 calismasinda kadin yoneticilerin toplumsal kalip
yargilardan etkilendigi sonucu ile tutarlilik gostermistir. Benzer sekilde Agars (2004)
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ve Poussard ve Camuroglu (2009) da yaygin cinsiyet kaliplar1 ve cinsiyet
ayrimciliginin bu 6nyargilarin olusmasinda etkili olduguna isaret etmektedir. Bu tarz
toplumsal 6n yargi kaynakli mobbing davranislarinin meslekteki motivasyonlarmi
diistirdtigiine ve itibarlarinin zedelendigine deginen kadin yoneticilerden bazilari ise
bu algiy1r degistirebilmek icin erkek yoneticilerden daha c¢ok calismak zorunda
kaldiklarin1 ve bu durumun onlar1 duygusal ve fiziksel olarak yiprattigini dile
getirmislerdir. Bu sonug, Aksu ve ark. (2013) ve Kiris¢i ve Can (2020)'mn cam tavani
asmak icin ytiksek performans ve etkili sosyal iliskiler kurmak gerektigine iliskin
sonuglar1 ile de uyumludur. Ayrica, Eagly ve arkadaslarimin (1992) kadin liderlere
yonelik olumsuz algi ve degerlendirmelerin 6zellikle otokratik ve yonlendirici tarzda
liderligin hakim oldugu orgtitlerde daha baskin oldugu gortisleriyle de uyumludur.
Benzer sekilde, Sahin (2007)"in kadinlarin kariyer hayatlarinda erkeklerden daha uzun
stire calistiklar1 sonucuyla da tutarhilik gostermektedir. Bu sonuglar, Coleman (2003)"1n
erkek liderlerin sayica kadinlardan fazla olmasinin cinsiyetle iligkili olup olmamasini
arastirdigr calismasinda liderligin giintimtizde bile hala erkeklere atfedilmesi ve
kadmlarm bu on yargi yiiziinden yonetici olmak istememesi sonucuyla da
ortiismektedir. Diger taraftan toplumsal 6n yargi kaliplarmin varligi ve diizeyi
yasanilan cografyaya, bolgeye, yoreye ve oraya hakim olan kiiltiire gore de
sekillenebilecegi gercegi goz ard1 edilmemesi gereken bir durumdur.

Arastirmada, sosyal, kiiltiirel ve geleneksel yapidan beslenen bu toplumsal 6n
yargt kaliplarmmin okulun i¢ ve dis paydaslarinin neredeyse biiyiik cogunlugu
tarafindan farkl sekillerde kadin okul yoneticilerine yansitildig1 sonucu dikkat gekici
bulunmustur. Diger bir ifade ile, kadin okul yoneticilerinin yonetsel stireclerde isteksiz
olmalarinin sebebi is ve yasam dengelerinde yasadiklar1 zorluklarla paralellik
gostermektedir. Bu durum Kirisci ve Can (2020)'in da belirttigi gibi kisisel diizeyde
cam tavan sendromu olarak karsimiza ¢ikmaktadir.

Calismada kadin okul yoneticilerin 6gretmenler, diger okul yoneticileri ve tist
yonetim tarafindan da mobbing davramislara maruz kaldiklar: sonucuna ulagilmistir.
Literattirde es degerler arasinda mobbing olarak (itibarsizlastirma, hor gorme, angarya
isler yiikleme, hakaret, tehdit, yapilan islerin engellenmesi, gorevleri olmayan igleri yapmak
zorunda birakmak vb.) nitelendirilen davranislarmin cogunlukla erkek yoneticiler
tarafindan yapildigimmi gosteren kanitlarla (Karaoglu, 2020) bu durum paralellik
gostermektedir.

Kadin okul yoneticilerinin yasadig1 bir diger durumu ise cinsiyet temelli ters
mobbingin varligidir. Bu bulgular, Can (2008)'in Milli Egitimde c¢alisanlarmn
yoneticilerin cinsiyetine dnem vermedikleri sonucundan farklilasmaktadir. Benzer
sekilde kadin okul yoneticilerin tist yonetimdeki islerini ytirtitmede de benzer bir koti
muamele yasadiklarina ve haklarim1 ara(ya)madiklarina, cinsel mobbinge maruz
kalabildiklerine (bir katilimci) isaret etmektedir. Bu durum, Karaoglu (2020)'nun okul
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yoneticilerin sorunlarmi arastirdig: calismasinda katilimcilarin {ist yonetimden destek
aldig1 ve pozitif ayrimcilik gordiiklerine dair gortisleriyle celismektedir.

Arastirmada 6ne c¢ikan diger bir sonug ise kadin okul yoneticiliginin getirdigi
fazla is ytikii ve uzun mesailerin bir kadin olarak eve, ese ve ¢ocuklarina olan
sorumluluklarmi yerine getirememesinden kaynakli es ve cocuklar tarafindan
olusturulan baskidir. Bu noktada bu arastirma sonucu, Giinsel ve ark. (2015)'in
kadmnlarm ev- is hayat1 dengesinin kurulmasindan endise ettigi sonucuyla tutarlilik
gostermektedir.

Arastirmada kadin okul yoneticiler yasadiklar1 mobbingle bas etme yontemleri
olarak daha cok kararli durmak, anlayis gostermek ve iletisim kurmak, yonetmeliklere
bagli kalmak ve destek almak stratejilerine bas vurduklar: sonucuna ulasilmistir. Bu
baglamda kadin okul yoneticileri, sorunlariyla ya da maruz kaldiklar1 mobbing
davranislariyla bas ederken anlayis ve iletisim yolunu kullandiklar1 sonucuna
ulasilmistir. Kayikci ve Sikar (2021) da kadin yonetici olmanin yonetsel acidan ve
ozellikle iletisim becerileri agisindan bazi avantajlar1 beraberinde getirdigi sonucuyla
orttismektedir. Tiizel (2014)"in kadin okul yoneticilerinin annelik i¢gtidiistiyle gorev
yapma, estetik, duygusallik gibi kadinlarin yaratilisindan kaynakli olumlu nitelikleri
okula 6n emli katkilar sunabildiklerine iliskin sonucuyla tutarlilik gostermistir. Kadmn
okul yoneticilerinin bas vurdugu diger bir bas etme stratejisi ise yasadiklar1 sorunlarla
ya da maruz kaldiklar1 mobbing davranislar1 karsisinda kararli durus sergileme
davranist bulunmustur.

Arastirmada son olarak kadin okul yoneticiligi temsil oraninin gorece olarak
daha diistik olma sebeplerine odaklanilmistir. Bu baglamda, kadmlarm yonetimde
temsiliyetinin azlig1 calisma kosullari, kadinlarin ev ve aileye olan sorumluluklari,
kadin yoneticilere olan bakis acis1 ve kadinlardaki ozgiiven eksikligi ile
iliskilendirilmistir. Bu sonuclar temelde birinci arastirma sorusuyla baglantili olup
mobbing kaynaklarmin bir sonucu olarak degerlendirilebilir. Ataerkil toplumun
kadinlara bictigi rollerle, kadinlarin eve, eslerine ve ¢cocuklarina olan sorumluluklarimi
yerine getiremeyecegi endisesiyle, okul yoneticisi olarak calisma kosullarmimn
kadinlara uygun olmadig diistincesiyle ve 6zgiiven eksikligi sebebiyle kadin okul
yoneticiligi tercih etmemeleri literatiirle uyumludur (Celikten, 2004; Celikten, 2010;
Giindiiz, 2010; Inand1, 2009; Tan, 1996).

Oneriler

1. Bu galismanin sonuglari, kadin okul yoneticilerinin mevcut algisina iliskin
onemli ipuglar1 sunmakta ve kadin yoneticilerin okullarda cgesitli sorunlarla
karsilastigin1 gostermektedir. Bu baglamda kadin yoneticilerin tist yonetim
tarafindan desteklenmesi ve pozitif ayrimcilik politikalarina yer verilmesi
onlar1 motive etmede etkili olabilir.
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2. Calisma hem anne hem de okul y6neticisi olan kadinlarin her iki rolii de yerine
getirmekte zorlandiklarimi ortaya koymustur. Bu noktada esnek calisma
saatlerinin olmasi aile biitiinliigii ve huzuruna katki saglayabilir.

3. Kadin yoneticilere yonelik olumlu tutumlarin gelistirilmesi igin egitim sistemi
icindeki her bireyin katilimin saglayacak girisimlerde bulunulmalidir.

4. Bu arastirma, kadin okul yoneticilerinin zorbaliga maruz kaldigimm
gostermektedir. Kadin okul yoneticilerinin psikolojik ve sosyal acidan
gliclendirilmesi icin politikalar gelistirilmeli, yasal hak ve sorumluluklari
konusunda bilgilendirilmelidir.

5. Kadin okul miidiirlerini bir araya getiren, deneyimlerin paylasildig1 ve ortak
zorluklarin ele alindi1 calistaylar diizenlenmesi elzemdir. Ayrica, bu
sorunlarin ¢oziimiine yonelik projelerde isbirligi yapmalarimi tesvik edecek
faaliyetler yurtittilmelidir.

6. Milli Egitim Miidtirliiklerinde kadin yonetici ve personel sayisinin artirilmasina
yonelik tesvik edici galismalar yapilmali, bu calisanlara iletisim becerileri
konusunda hizmet ici egitimler verilmelidir.
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Iki Dilli Ogrencilerin Tiirkce Yazma Tutumlarinin Baz1 Degiskenler
Acisindan Incelenmesi

Ozet

Bu ¢alismanin amacy; iki dilli 6grencilerin Tiirkge yazma tutumlarimin cinsiyet, sif diizeyi,
baba egitim diizeyi, anne egitim diizeyi, evde konusulan dil, evde TV izleme siiresi, kitap
okuma, giinlik tutma durumu, okunan kitap tiirii degiskenleriyle iliskisini tespit etmektir.
Calisma nicel arastrma modellerinden iliskisel tarama modeline uygun olarak yapilmstir.
Arastirmamin ¢alisma grubunu Van ili merkez ilcelerindeki ortaokullarda 6grenim goren 207

RY/4

iki dilli 6grenci olusturmaktadir. Arastirmamn verileri “Yazma Tutumu Olgegl ve “Kisi Bilgi
Formu (KBF)” ile toplanmistir. Toplanan veriler SPSS 21 paket programi kullamlarak
parametrik analiz teknikleri ile analiz edilmistir. Calisma sonucunda iki dilli 6grencilerin
Tiirkce yazma tutumlarmin “yiiksek” diizeyde oldugu tespit edilmistir. Bagimli degiskenin
smuf diizeyi, baba egitim diizeyi, anne egitim diizeyi, evde TV izleme siiresi, kitap okuma,
okunan kitap tiirti degiskenleriyle olumlu-olumsuz bir iliskisinin olmadig1 goriilmiistiir. Buna
karsiik kadm ogrencilerin ve giinliik tutanlarin yazma tutumlarmin daha yiiksek oldugu
bulgulanmistir. Ayrica iki dilli 6grencilerin Tiirkce yazma tutumlarinda evde daha cok
konusulan dilin etkili oldugu sonucuna varilmistir.

Anahtar Kelimeler: iki dilli ogrenciler, yazma becerisi, yazma tutumu.

Introduction

Language has features that reflect the characteristics of the society to which it
belongs and affect the formation of individual and social thought structures.
Language can be defined as a complex structure that is far from stagnant, constantly
developing and changing, and at the same time has transformative and
transformative features. In this context, it is possible to talk about many features and
functions of language.

Language is a culture transmitter. One of the most important elements of
people being a social being is the relationship and communication they establish with
each other. This communication is mostly realized through language. According to
Can and Kardas (2022), it is possible for people to convey their feelings and thoughts
and to establish relationships with members of the society they live in or with other
societies to the extent that they have a good command of the language they speak
and the rules of this language. Can and Kog (2022) also mention the same issue and
state that good language acquisition is an important factor in individual and social
success. It can be said that this situation is valid for all languages spoken today.



325 Harran Education Journal

Today, many languages continue to exist. Although the number of speakers
and the geographies where languages are spoken vary and some languages have
disappeared, many languages are still spoken in the world. ‘It is estimated that 7117
languages are spoken today. The dramatic situation is that about 40 per cent of these
languages are under the threat of extinction. In addition, only 23 languages continue
to function in half of the world's population” (Ethnologue, 2020, p.1). Some of these
languages may also be the common language spoken by individuals with different
mother tongues. This situation can be called “bilingualism’.

There are many definitions and explanations about bilingualism in the
literature. According to Aksan (2020), learning other languages besides the mother
tongue for different reasons and needs in an individual's life is called bilingualism.
According to Rolffs (2009), bilingualism is knowing the culture of two languages,
using two languages together, speaking, thinking and feeling in two languages,
expressing two languages with gestures and mimics, using two languages with
emphasis, intonation and sound features. ‘Bilingualism is the skilful use of two
languages by one person” (Duden, 1990, p.113). According to Lewandowski (1984, p.
184), bilingualism is the ability to master two languages at the same rate, to express
oneself in the second language as well as in the first language or one's mother
tongue, to communicate with others and to understand others.

A monolingual or bilingual individual's level of learning a language is closely
related to his/her successful acquisition of basic language skills (listening, speaking,
reading and writing). One of these basic language skills is writing. Today, writing is
a basic need that we encounter in almost every aspect of life (Karadag & Maden,
2019, p. 164). Writing is the process of transferring knowledge, manners, feelings and
thoughts to others through writing. This process is a complex and intricate set of
processes linked to all language skills and achieved by the human brain with great
effort (Topuzkanamis, 2014). Ipsiroglu (2007) defines writing as the ability to express
thoughts, experiences and observations by grounding them in a fictional integrity.
According to Akyol (2015), “Writing is a skill that enables feelings and thoughts to be
transferred to a surface around some determined rules and in a planned manner,
with the help of some tools, and to convey feelings and thoughts by using some
symbols and signs’. According to Gtines (2014, p. 157), writing is ‘the process of
putting the information structured in the mind into writing’. In line with all these
definitions and explanations, writing can be explained as a complex process that is
carried out in a planned and systematic manner and mediates the transfer of feelings
and thoughts.

In order for a person with normal developmental characteristics to be
successful in acquiring writing skills, there are some factors affecting the writing
process. Factors such as the strategies used in the writing process, the level of anxiety
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against writing, the type of writing used, etc. are directly effective on the success of
the person in the writing process. One of these factors is the attitude towards writing.
Whether the attitude towards writing is positive or negative, as well as the level of
the attitude directly affects the writing success. In this context, it is necessary to
examine the writing attitudes of both monolingual and bilingual individuals.

Attitude is a psychological tendency that measures the degree of liking or
disliking a certain phenomenon; it is a continuous and unchanging belief, feeling and
tendency that leads us to always behave in the same way towards people, objects,
events, etc. (Eagly & Chaiken, 1993; Onciil, 2000, pp- 1082-1083). Attitude means the
way, behaviour, attitude (TDK, 2024). Attitudes are generally accepted as learned
tendencies that push individuals to show certain behaviours towards certain people,
objects and situations and they emerge as by-products of people's daily lives (Sozer,
1996, p. 9). Positive or negative attitude towards writing is closely related to the
successful writing process of bilingual individuals.

Attitude towards writing can be expressed as one of the important factors
affecting writing success before and during writing. In this respect, it can be said that
a positive attitude towards writing will increase achievement over time, while a
negative attitude will decrease achievement over time. According to Daly (1985, p.
44. as cited in @Zbay & Zorbaz, 2011, p. 34), ‘Positive attitude towards writing
depends on successful development in writing skills and continuity in writing.
Problems related to the development of writing skills in the teaching process and the
lack of continuity in writing cause the development of negative attitudes towards
writing. The negative attitude developed in the individual towards writing may
affect the writing success over time and cause writing anxiety in the individual.’
Having positive attitudes towards writing, encouraging students for writing
purposes, supporting students for writing and creating a positive classroom climate
are the conditions that determine students' motivation for writing (Bruning & Horn,
2000).

Analysing monolingual or bilingual individuals in the context of four basic
language skills, especially writing skills, as well as determining the attitudes of
individuals in these skills and determining their current situation is important for the
success of individuals in the language acquisition process. In this context, it can be
said that analysing the writing attitudes of bilingual individuals and identifying their
deficiencies and weaknesses is important for a good language acquisition process.

When the literature is reviewed, many studies analysing the attitudes towards
writing of students studying at various levels can be found. Novita and Erlita (2023)
analysed students' attitudes towards English writing activities in their study, while
Skar, Graham and Huebner (2023) examined the attitudes towards writing of 2,124
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Norwegian 2nd grade students. Haryanti, Rasyid, and Wahyuni (2022) examined the
relationship between writing anxiety, writing attitude and language awareness with
questionnaire data collected from 100 students, while Adha, Rezeki, Husin, Rosnija,
and Rahmani (2023) examined the attitudes of students who use internet messages as
a writing tool towards writing descriptive texts and the reasons leading to this
attitude. Deti, Ferede, and Tiruneh (2023) investigated the effect of reflection-assisted
learning in writing instruction on students’ writing attitudes and writing
achievement goal orientations, while Yesuf and Anshu (2022) examined the effect of
collaborative writing method on EFL learners’ attitudes towards learning writing
skills. It is possible to increase the number of related studies in the literature. On the
other hand, studies on the four basic language skills of bilingual students can also be
found in the literature. Kardas and Kaya (2021) examined bilingual students' Turkish
listening attitudes and Aydogan (2022) examined Turkish speaking attitudes in terms
of some variables. Kan and Hatay (2017) examined the dictation and writing skills of
212 bilingual secondary school students, and Ismayilova (2023) examined the early
literacy skills of bilingual and monolingual children. In the related literature, there
are studies examining the effect of role-playing activities on bilingual students’
Turkish speaking anxiety (Kaya & Kardas, 2020), bilingual secondary school
students” written expression in terms of syntax and meaning (Kali & Coskun, 2022),
whether bilingual 5th grade secondary school students’ being bilingual affects their
reading comprehension skills (Tekin, 2023), and bilingual 7th grade students’ views
on the aquarium teaching technique applied in Turkish oral communication lessons
(Kardas, Sahin, & Gormez, 2017). On the other hand, there are also studies
examining the bibliography of scientific studies on bilingualism in Turkey (Kaya,
Palas, & Can, 2022), the trends of these studies (Can & Kardas, 2023) and the
compliance of the title and abstract sections of master's and doctoral theses on
bilingualism in Turkey with academic writing principles (Can, Kardas, & Can, 2023).

One of the most important features of this study that distinguishes it from
similar studies in the related literature is that it determines the Turkish writing
attitudes of bilingual secondary school students whose mother tongue is not Turkish
and the effects of various variables on these attitudes. Although there are many
studies on bilingualism in Turkey, there are not enough scientific studies on the
Turkish writing attitudes of bilingual secondary school students in the literature. It is
thought that the study will contribute to the field in this respect.

In this context, the aim of the study is to determine the relationship between
bilingual students' attitudes towards Turkish writing and the variables of gender,
grade level, father's education level, mother's education level, language spoken at
home, duration of watching TV at home, reading books, keeping a diary, and the
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type of books read. In the context of this main purpose, the following problem
questions were sought to be answered in the research.

1. What is the level of Turkish writing attitudes of bilingual students?

2. Do the variables of gender, grade level, father's education level, mother's
education level, language spoken at home, time spent watching TV at home,
reading books, keeping a diary, and the type of books read have any effect on
students' attitudes towards Turkish writing?

Method

In this section, the research model, study group, data collection tools and data
analysis are discussed.

Research Model

In this study, since it is aimed to determine the relationship between bilingual
students' attitudes towards Turkish writing and the variables of gender, grade level,
father's education level, mother's education level, language spoken at home, duration
of watching TV at home, reading books, keeping a diary, and the type of books read,
the relational survey model, one of the descriptive methods, was used in the study.
Relational survey researches are research models that aim to determine the existence of
change between two or more than two variables (Karasar, 2014). Since the relationship
between dependent and independent variables was examined in this study, the
relational survey model was used.

Participants of the Study

The participants of the study consisted of 207 bilingual students studying in
the central districts of Van province. The data of the study were collected in a face-to-
face educational environment. The study group was formed by using convenient
sampling method, which is one of the non-random sampling methods. Descriptive
statistics regarding the socio-demographic information of the middle school students
participating in the study are given in Table 1.
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Table 1. Frequency and percentages of students' socio-demographic information

Variables Variable levels Frequency (f) Percent (%)
Female 116 56,04
Gender
Male 91 43,96
5th grade 71 34,30
6th grade 46 22,23
Class Level
7th grade 61 29,47
8th grade 29 14,00
University 40 19,33
High School 56 27,06
Father's Education Level Middle School 61 29,47
Primary School 22 10,61
Illiterate 28 13,53
University 13 6,28
High School 42 20,30
Mother Education Level Middle School 50 24,15
Primary School 43 20,77
Illiterate 59 28,50
Kurdish 54 26,09
Mainly Spoken Language At Turkish 75 36,23
Home Turkish + Kurdish 78 37,68
0 6 2,89
1-5 1 0,48
Number Of Books Read 6-10 4 1,93
(Annually) 11-15 107 51,71
16-20 21 10,14
21 and above 68 32,85
Tale 53 25,60
Story 31 14,97
Type Of Book Read Novel 53 25,60
Personal Development 41 19,83
Travelling 29 14,00
. . Yes 63 30,44
Keeping A Diary
No 144 69,56
I never watch 22 10,62
Half an hour 73 35,26
Television Viewing Time 1-2 hours 89 42,99
3-4 hours 14 6,79
More than 5 hours 9 4,34

Total 207 100
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When Table 1 is analysed, it is seen that 56.04% of the students participating in
the study are female and 43.96% are male. The majority of the students participating
in the study were in the 5th and 7th grades. When the educational status of the
parents of the students was analysed, it was found that 29.47% of the fathers were
graduated from secondary school and 28.50% of the mothers were illiterate. When
the students were analysed according to the language spoken at home, it was found
that the majority of the students spoke two languages. The majority of the students
read between 11-15 books per year and prefer fairy tales and novels the most. The
majority of the students who participated in the research do not write diaries and
watch television between 1-2 hours a day.

Data Collection Process

The data collection tool used in data collection was hand delivered to the
participants of the study and collected.

Data Collection Tools

In this study, it was aimed to determine the relationship between bilingual
students' Turkish writing attitudes and some variables. For this purpose, the ‘Writing
Attitude Scale’ developed by Can and Topguoglu Unal (2017) was used as a data
collection tool. The measurement tool consists of two parts. The first part includes
personal information (gender, grade level, father's education level, mother's
education level, language spoken at home, TV watching time at home, book reading,
diary keeping status, type of book read). In the second part, there are items to
measure the writing attitudes of bilingual students.

Writing attitude scale. The development process and analyses of the ‘Writing
Attitude Scale’ developed by Can and Topguoglu Unal (2017) were explained as
follows: ‘The writing attitude scale was developed as a valid and reliable
measurement tool that can be used to determine the attitudes of secondary school
(5th-8th grade) students towards writing. The developed scale has three dimensions
(interest, perception, contribution) and consists of 23 items. Exploratory and
confirmatory factor analyses were applied within the scope of validity studies of the
scale. As a result of the exploratory factor analysis, it was determined that the scale
has three dimensions as ‘interest’ with 10 items, ‘perception” with 6 items and
‘contribution” with 7 items. The goodness of fit values obtained as a result of
confirmatory factor analysis (x2 /sd= 2.19, RMSA= 0.097, GFI= 0.75, SRMR= 0.091,
CFI= 0.79, NNFI= 0.76, RMR= 0.071) show that the scale is valid in terms of structure.
Reliability studies were conducted with Cronbach's Alpha method, and the internal
consistency coefficient of the scale was found to be a= .891.” (Can & Topguoglu Unal,
2017).
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Analysing the Data

Parametric tests were used in the analysis of the data since they met the normality
assumptions. In this context, t-test was used for variables with two groups and one-
way ANOVA test was used for variables with more than two groups. For multiple
comparisons, Tukey test, one of the Post Hoc tests, was used.

During the descriptive analysis of the scales, evaluation categories and scores
were determined using the arithmetic mean/number of items formula. According to
this formula

Very low 1.00 - 1.80

Low: 1.81 - 2.60

Partially high 2.61 - 3.40

High: 3.41 - 4.20

Very high 4.21 - 5.00
Reliability and Validity Study

In this section, the reliability, validity and normality of the measurement tool
and its sub-dimensions were analysed.

Table 2. Results related to the reliability values of the measurement tool and its sub-
dimensions

Measurement tool and sub-dimensions Number of
. Cronbach alfa
items
Writing Attitude Scale 23 924
Interest 10 .882
Perception 6 732
Contribution 7 .842

When Table 2 is analysed, it is seen that the reliability values of the
measurement tool and sub-dimensions used to collect data in the study are above .70.
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Table 3. Results related to normality tests of the measurement tool and its sub-dimensions

Kolmogorov-  Shaphiro-Wilk

Smirnov (KS)
N Skewness Kurtosis (SW)

Measurement tool and sub-

dimensions P p
Writing Attitude Scale 207 -,297 -162 ,200* ,006
Interest 207 -,299 -,351 ,200* ,001
Perception 207 -, 158 -,561 ,000 ,005
Contribution 207 -,449 -,135 ,039 ,000

*p > 0,05

One of the assumptions of normality is that skewness and kurtosis take a
value close to zero. However, skewness and kurtosis values alone are not sufficient
to determine normality values, statistical tests such as Kolmogorov-Smirnov (KS)
and Shapiro-Wilk (SW) tests are used for this purpose. Among these tests, KS test is
used for large sample groups (n > 50) and SW test is used for small sample groups (n
< 50) (Buytukoztirk, 2013; Field, 2013; Ghasemi & Zahediasl, 2012). In this context,
when Table 3 is analysed, it is seen that the skewness and kurtosis of the
measurement tools and sub-dimensions are between +1 and -1. Considering the
Writing Attitude Scale and its sub-dimensions, it is seen that the KS test values
provided normality (p> 0.05) in the total and one sub-dimension of the scale, but not
in the other two dimensions. For this reason, it was decided to use t-test and one-way
ANOVA test from parametric tests considering that the total score provided
normality.

Finding
In this section, the findings related to the problem questions of the research are

presented in tables and explained one by one.

The mean scores, standard deviations, minimum and maximum mean scores of
bilingual students on the total and sub-dimensions of the Writing Attitude Scale are
given in Table 4.
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Table 4. Results related to bilingual students' Turkish writing attitude levels

Writing Attitude

Scale and

Subscales N Min. Max. Aver. Ss.
Interest 207 10,00 50,00 34,20 9,45851
Perception 207 10,00 30,00 21,40 4,49806
Contribution 207 7,00 35,00 24,58 6,72342
Scale Total 207 27,00 115,00 80,19 18,7499

Table 4 shows that 207 students participated in the Writing Attitude Scale. The
lowest and the highest points the students received from the Writing Attitude Scale
were 27 and 115 points, respectively. The average total score of the students is 80,19.
According to the evaluation category, it is seen that students' attitude towards writing
in Turkish is at “high” (3,4) level. When the interest dimension scores of the students
are analysed, they vary between 10 and 50 and the average score is 34,20. According to
the evaluation category, it shows that students have a ‘high” (3,4) level of writing
attitude in the interest dimension. When we look at the perception dimension scores,
the students' scores range between 10 and 30, and their average score is 21,40.
According to the evaluation category, it shows that students have ‘high” (3,5) level of
writing attitudes in the perception dimension.

When the contribution dimension scores of the students are analysed, they vary
between 7 and 35 and the average score is 24,58. According to the evaluation category,
it shows that students have ‘high’ (3,5) level of writing attitudes from the contribution
dimension. Based on these results, it can be said that the writing attitudes of bilingual
students are at a ‘high” level.

After the students' writing attitude levels were examined, parametric tests (t-
test, one-way ANOVA) were used to compare the variables affecting writing attitudes
(gender, grade level, father's education level, mother's education level, language
spoken at home, duration of watching TV at home, reading books, keeping a diary,
type of books read). In this context, t-test results for the gender variable are shown in
Table 5.
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Table 5. Results regarding the comparison of bilingual students' attitude levels towards
Turkish writing according to gender

Writing Attitude Scale and

Subscales Gender N Aver. Ss. t P
Interest Wl\zg:n 19116 ;gg; S:ggg?l) 2,457 015+
Perception Wl\(/)[;r;:n 19116 géigi iﬁg%g 2,490 ,014*
Contribution thg:n 19116 ggéi giﬁgg 2,018 045+
Scale Total Wl\‘/)[g:n 19116 782: g 11 97:2;‘31275 2,567 011*
*p<0,05

When Table 5 is analysed, it is found that the writing attitudes of bilingual
students differ in terms of gender (t = 2,567; p<0,05). When the results of the interest,
perception and contribution dimensions of the writing attitude scale are examined, it is
seen that there are significant differences in terms of gender. When the arithmetic
averages are analysed, it is seen that women have higher averages than men both in the
total scale and in its sub-dimensions. In this case, it can be said that women have higher
writing attitudes than men.

In order to compare the writing attitudes of bilingual students according to their
grade level, one-way ANOVA test was conducted and the results are given in Table 6.
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Table 6. Results regarding the comparison of students' attitudes towards writing in Turkish

according to class level

Writing g .
Attitude .g §
Scale and Class 83
Subscales Level N  Aver. Ss. > KT F p Difference
5th 71 3516 9,2813 G. 227,305
grade Between
6th 46 35,02 79512  G.Inside 18202,173
grade
Interest 7th 61 33,18 9,8801 Total 18429,478 845 471 -
grade
8th 29 3268 11,1326
grade
Total 207 34,20 9,4585
5th 71 21,57 43281 G. 31,757
grade Between
6th 46 21,86 34999  G.Inside 4136,156
grade
Perception 7th 61 21,22 4,7832 Total 4167,913 520,669 -
grade
8th 29 20,62 5,6720
grade
Total 207 21,40 4,4980
5th 71 24,69 6,9561 G. 49,651
grade Between
6th 46 2534 4,7103  G.Inside 9262,445
grade
Contribution 7th 61 24,00 7,2018 Total 9312,097 363,780 -
grade
8th 29 24,37 7,9391
grade
Total 207 24,58 6,7234
5th 71 8143 18,4257 G. 678,084 -
grade Between
6th 46 82,23 14,7726 G.Inside 71736,795
grade
Scale Total 7th 61 78,40 19,6946 Total 72414,879 ,640 ,590
grade
8th 29 77,68 23,0513
grade
Total 207 80,19 18,7490

*p<0,05; S= Sum of squares

When Table 6 is analysed, it is found that the scores of bilingual students from

the writing attitude scale do not differ according to the grade level (F=,640; p> 0,05).

When the results of the interest, perception and contribution dimensions of the writing

attitude scale were examined, it was found that there were no significant differences in

terms of class level. According to these results, it can be said that class level is not

effective on bilingual students' attitudes towards writing in Turkish.



Can, F. ve Kardas, M. N. 336

In order to compare the writing attitudes of bilingual students according to their

father's education level, one-way ANOVA test was conducted and the results are given
in Table 7.

Table 7. Results related to the comparison of students' attitudes towards Turkish writing
according to father's education level

Writing Y
Attitude Scale Father's g §
and Subscales  Education R
Level N Aver. Ss. > @ S F p Difference
(1)University 23 33,69 11,553 G. 53,467
Between
(2)High School 61 34,95 7,8727 G.Inside  18376,0
(3)Middle 56 33,73 9,8543 Total 18429,4
Interest School 147 964 -
(4)Primary 40 34,05 10,285
School
5)Illiterate 27 3414 9,3096
Total 207 34,20 9,4585
. . 23 21,47 4,9347 G. 42,986
(1)University Between
(2)High School 61 21,68 4,7628 G.Inside  4124,9
(3)Middle 56 20,69 4,2508 Total 4167,9
Perception School 526 717 -
(4)Primary 40 21,90 4,5505
School
5)Illiterate 27 21,44 4,0509
Total 207 21,40 4,4980
. . 23 24,30 8,4983 G. 33,799
(1)University Between
(2)High School 61 24,54 5,9570 G.Inside 92782
(3)Middle 56 25,19 6,7914 Total 9312,0
Contribution School 184 947 -
(4)Primary 40 24,07 7,3113
School
5)Illiterate 27 24,44 6,0085
Total 207 24,58 6,7234
. . 23 79,47 23,422 G. 91,061
(1)University Between
(2)High School 61 81,18 16,742 G.Inside  72323,8
(3)Middle 56 79,62 19,332 Total 72414,8
Scale Total School ,064 993 -
(4)Primary 40 80,02 20,691
School
5)Illiterate 27 80,03 15,420
Total 207 80,19 18,749

*p<0,05; S= Sum of squares

When Table 7 was analysed, it was found that the scores of bilingual students'
writing attitude scale did not differ according to their father's education level (F=,064;
p>0,05). When the results of the interest, perception and contribution dimensions of the
writing attitude scale were examined, it was found that there were no significant
differences in terms of father's education level. According to these results, it can be said
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that father's education level is not effective on bilingual students' attitudes towards

writing in Turkish.

In order to compare the writing attitudes of bilingual students according to their

mother's education level, one-way ANOVA test was conducted and the results are

given in Table 8.

Table 8. Results regarding the comparison of students' attitudes towards writing in Turkish
according to mother's education level

Writing é o
Attitude Scale Mother's g §
and Subscales Education ; »
Level N Aver. Ss. S F p Difference
(1)University 43 34,79 10,800 G. 203,453
Between
(2)High School 50 33,30 9,3399 G.Inside  18226,0
(3)Middle 42 35,76 8,6442 Total 18429,4
Interest School 564 689 -
(4)Primary 13 32,53 9,7006 G.
School Between
5)llliterate 59 33,79 9,1534
Total 207 34,20 9,4585
. . 43 21,06 4,9828 G. 11,824
(1)University Between
(2)High School 50 21,26 4,2848 G.Inside  4156,08
(3)Middle 42 21,50 3,6775 Total 416791
Perception School 144,966 -
(4)Primary 13 21,38 5,2367
School
5)lliterate 59 21,71 4,7888
Total 207 21,40 4,4980
. . 43 24,39 7,5376 G. 35,146
(1)University Between
(2)High School 50 24,24 6,4982 G.Inside  9276,95
(3)Middle 42 25,16 6,0240 Total 9312,09
Contribution School 191,943 -
(4)Primary 13 23,69 8,5282
School
5)llliterate 59 2481 6,5138
Total 207 24,58 6,7234
. . 43 80,25 21,172 G. 394,449
(1)University Between
(2)High School 50 78,80 18,926 G.Inside  72020,4
(3)Middle 42 82,42 16,508 Total 72414,8 -
Scale Total School 277,893
(4)Primary 13 77,61 22,306
School
5)Illiterate 59 80,32 17,857
Total 207 80,19 18,749

*p<0,05; S= Sum of squares

When Table 8 is analysed, it is found that the scores of bilingual students from

the writing attitude scale do not differ according to their mother's education level (F=

,277; p>0,05). When the results of the interest, perception and contribution dimensions
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of the writing attitude scale were examined, it was found that there were no significant
differences in terms of mother education level. According to these results, it can be said
that the level of mother's education is not effective on bilingual students' attitudes
towards writing in Turkish.

In order to compare the writing attitudes of bilingual students according to the
language spoken at home, one-way ANOVA test was performed and the results are
given in Table 9.

Table 9. Results regarding the comparison of students' attitudes towards Turkish writing
according to the language spoken at home

Writing

()
. 9]
Attitude Language =t g
Scale and spoken at .5 3
Subscales home N Aver. Ss. > D S F p Difference
(1)Turkish 75 3504 9480  G. 439,39
Between
2)Kurdish 54 3570 9498  G.Inside  17990,0
Interest E3;Turkish 78 3235 9228  Total 184204 21 08 ;
+Kurdish
Total 207 3420 9,458
(I)Turkish 75 22,28 4348  G. 171,10
Between
. 2)Kurdish 54 21,85 4341  G.Inside 3996,8
Perception E3;Turkish 78 2025 4556  Total se79 67 O -
+Kurdish
Total 207 2140 4,498
()Turkish 75 2524 7,026  G. 170,78
Between
Contributi  (2)Kurdish 54 2537 6328  G.Inside 91413 Loo6 151 ]
on (3)Turkish 78 2342 6,610  Total 9312,0 ’ '
+Kurdish
Total 207 2458 6,723
()Turkish 75 8256 19,309 G. 2169,81
Between
2)Kurdish 54 82,92 17912 G.Inside 702450 .
Scale Total E3;Turkish 78 7603 18251 Total 7a1ag oL B -
+Kurdish
Total 207 80,19 18,749

*p<0,05; S= Sum of squares

When Table 9 is analysed, it is found that the scores of bilingual students from
the writing attitude scale differ significantly according to the language spoken at
home (F= 3,151; p<0,05). When the results of the interest, perception and contribution
dimensions of the writing attitude scale were examined, it was found that there were
no significant differences in terms of the language spoken at home. According to
these results, it can be said that the language spoken at home is effective in bilingual
students' Turkish writing attitudes.
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In order to compare the writing attitudes of bilingual students according to

the number of books read per year, one-way ANOVA test was performed and the

results are given in Table 10.

Table 10. Results regarding the comparison of students' attitudes towards Turkish writing
according to the number of books read in a year

Writing w
Attitude Scale é Y
and Subscales Number of g §
Books N Aver. Ss. > @ S F p Difference
o 3 33,00 1,7320 G. 309,728
Between
(2 1-5 1 47,00 . G.Inside 18119,7
(3) 6-10 4 31,75 9,6393 Total 184294
Interest (4) 11-15 107 34,36 9,7915 ,687 634 -
(5) 16-20 24 32,16 7,7159
(6) 21 and 68 34,67 9,6991
above
Total 207 34,20 9,4585
1o 3 20,33 2,0816 G. 77,961
Between
(2 1-5 1 24,00 G.Inside 40899
(3) 6-10 4 19,00 4,3204 Total 4167,9
Perception (4) 11-15 107 21,25 4,8332 766 575 -
(5) 16-20 24 20,66 3,9083
(6) 21 and 68 22,05 4,2281
above
Total 207 21,40 4,4980
o 3 24,66 4,0414 G. 147,944
Between
(2)1-5 1 35,00 G.Inside  9164,15
(3) 6-10 4 21,75 5,6789 Total 9312,09
Contribution (4) 11-15 107 24,63 6,9491 ,649  ,663 -
(5) 16-20 24 24,08 4,9336
(6) 21 and 68 24,70 7,0775
above
Total 207 24,58 6,7234
Mo 3 78,00 6,2450 G. 1281,09
Between
(2 1-5 1 106,0 G.Inside 71133,7
(3) 6-10 4 72,50 19,536 Total 72414,8
Scale Total (4) 11-15 107 80,25 20,091 724,606 -
(5) 16-20 24 76,91 12,870
(6) 21 and 68 81,44 18,652
above
Total 207 80,19 18,749

*p<0,05; S= Sum of squares
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When Table 10 is analysed, it is found that the scores of bilingual students on
the writing attitude scale do not differ according to the number of books read per
year (F=,724; p> 0,05). When the results of the interest, perception and contribution
dimensions of the writing attitude scale were examined, it was found that there were
no significant differences in terms of the number of books read per year. According
to these results, it can be said that the number of books read per year is not effective
in bilingual students' Turkish writing attitudes.

In order to compare the writing attitudes of bilingual students according to
the type of books read, one-way ANOVA test was performed and the results are
given in Table 11.

Table 11. Results regarding the comparison of students' attitudes towards writing in Turkish
according to the type of book read

Writing ég
Attitude Scale g §
and Subscales '>“ 93
Book Type N  Aver Ss. S F p difference
(1) Tale 54 34,53 10,121 G. 184,011
Between
(2) Story 31 34,03 84753 G.Inside 182454
(3) Novel 53 33,05 9,1113 Total 18429,4
Interest (4)Personal 43 3409 10,087 A0 729 -
Development
(5)Travelling 26 36,23  9,1008
Total 207 34,20 94585
(1) Tale 54 21,12 5,0657 G. 111,234
Between
(2) Story 31 2312  4,2484 G.Inside  4056,67
. (3) Novel 53 2124 43717  Total 4167,91
Perception ) personal 43 21,04 4,188 1385 241 -
Development
(5)Travelling 26 20,84 41249
Total 207 21,40  4,4980
(1) Tale 54 2455  6,9815 G. 41,533
Between
(2) Story 31 2525  5,8989 G.Inside  9270,56
o (3) Novel 53 2439  6,9041 Total 9312,09
Contribution ) porconal 43 2400 7,6126 226 923 -
Development
(5)Travelling 26 2523  5,4059
Total 207 2458  6,7234
(1) Tale 54 80,22 20,124 g 436,126
etween
(2) Story 31 8241 17366  G.Inside 719787
(3) Novel 53 78,69 18,128 Total 72414,8
ScaleTotal ) porsonal 43 7913 20117 206 874 -
Development
(5)Travelling 26 82,30 17,180
Total 207 80,19 18,749

*p<0,05; S= Sum of squares
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When Table 11 is analysed, it is found that the scores of bilingual students on
the writing attitude scale do not differ according to the type of book read (F=,306; p>
0,05). When the results of the interest, perception and contribution dimensions of the
writing attitude scale were examined, it was found that there were no significant
differences in terms of the type of books read. According to these results, it can be
said that the type of book read is not effective on bilingual students' attitudes
towards writing in Turkish.

In order to compare the writing attitudes of bilingual students according to
the duration of watching television, one-way ANOVA test was performed and the
results are given in Table 12.

Table 12. Results regarding the comparison of students' Turkish writing attitudes according
to the duration of watching television

Writing qg g
Attitude Scale £ g
and Subscales TV viewing ; @
Time N Aver. Ss. S F p difference
(1) Half an 73 36,10 92113 G. 486,1
hour Between 62
(2) 1-2 hours 89 3359 91635 G.Inside 17943
3
(3) 3-4 hours 14 32,64 94021 Total 18429
A 1,36
Interest @) Morethan5 9 3355 32059 8 246
hours
(5) I never 22 31,59 12,369
watch
Total 207 3420  9,4585
(1) Half an 73 21,71 45627 G. 64,17
hour Between 7
(2) 1-2 hours 89 21,68 44583  G.Inside 4103,
73
(3) 3-4 hours 14 20,50  4,7353  Total 4167,
. 91
Perception )y Morethan5 9 2044  3,0459 790 33
hours
(5) Inever 22 20,22 4,8297
watch
Total 207 21,40  4,4980
(1) Half an 73 2528  7,0266 G. 125,6
hour Between 42
(2) 1-2 hours 89 24,68 65567 G.Inside 9186,
Contribution 45 ,691 ,599
(3) 3-4 hours 14 22,64 54293 Total 9312,
09

(4) More than5 9 24,00  3,9686
hours
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(5) I never 22 23,36 7,9853

watch

Total 207 24,58 6,7234

(1) Half an 73 83,10 18,992 G. 1493,
hour Between 22

(2) 1-2 hours 89 7996 18,481 G.Inside 70921

,6
(3)3-4hours 14 7578 15039 Total 72414
8 1,06
Scale Total @) Morethan5 9 7800 88176 3 376 -
hours
(5) I never 22 75,18 23,226
watch
Total 207 80,19 18,749

*p<0,05; S= Sum of squares

When Table 12 is analysed, it is found that the scores of bilingual students on
the writing attitude scale do not differ according to the duration of television viewing
(F= 1,063; p> 0.05). When the results of the interest, perception and contribution
dimensions of the writing attitude scale were examined, it was found that there were
no significant differences in terms of television viewing time. According to these
results, it can be said that television viewing time is not effective in bilingual
students' attitudes towards writing in Turkish.

In order to understand whether the variable of keeping a diary is effective in
bilingual students' writing attitudes, t-test was conducted and the results of the test
are shown in Table 13.

Table 13. Results regarding the comparison of bilingual students' Turkish writing attitude
levels according to keeping a diary

Writing Attitude Scale and Keeping a

Subscales Diary N Aver. Ss. t P
Interest ;fs &34 gggg giﬁzgg 2,218 ,028*
Perception ﬁs 1134 gi(l)g igé;ﬁ 1,286 ,201
Contribution ;fs &34 ggg Zgzggg 3,319 ,001*
Scale Total ;fs &34 gz;gg g;g?gg 2,577 011*
*p<0,05

When Table 13 is analysed, it is found that bilingual students' writing
attitudes differ in terms of keeping a diary (t = 2,577; p<0,05). When the results of the
interest and contribution dimensions of the writing attitude scale are examined, it is
seen that there are significant differences in terms of diary keeping. However, it is
seen that there is no difference only in the perception dimension. When the
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arithmetic averages are analysed, it is seen that diary-keepers have higher averages
than non-diary-keepers both in the total scale and in the interest and contribution
dimensions. In this case, it can be said that the writing attitudes of those who keep a
diary are higher than those who do not keep a diary.

Conclusion, Discussion and Recommendations

In this study, which aims to determine the relationship between bilingual
students' attitudes towards Turkish writing and the variables of gender, grade level,
father's education level, mother's education level, language spoken at home,
duration of watching television at home, reading books, keeping a diary and the
type of books read, various results were reached.

The study sought to answer the question “What is the level of bilingual
students' attitudes towards writing in Turkish?”. As a result of the study, it was
determined that bilingual students' attitudes towards writing Turkish were at a
“high” level.

There are scientific studies examining students' writing attitudes in the
literature. While the participants of some of these studies are bilingual students
studying in secondary school and university, the participants of some others are
monolingual students. For example, Yesuf and Anshu (2022), in their study
examining the effect of collaborative writing on EFL learners' attitudes towards
learning writing skills, found that there were “positive” changes in the attitudes of
students who experienced collaborative writing compared to non-collaborative
writing students. The study concluded that the writing attitudes of bilingual
students who experienced collaborative writing were initially low. In the context of
the study results, it can be stated that both studies reached different conclusions.
While this study found the writing attitudes of bilingual students to be high, the
similar study found the writing attitudes of bilingual students to be low in the pre-
test results, and the post-tests of the students who were taught collaborative writing
showed a positive change compared to the initial results. Both studies are not
similar in terms of the results obtained. Skar et al. (2023) examined the attitudes
towards writing of 2,124 Norwegian second grade students (1,069 girls; 1,055 boys).
Half of the students in the study group were monolingual and half bilingual. At the
end of the study, it was found that bilingual students generally had a more positive
attitude towards writing than other students. It can be stated that both studies are
similar in terms of finding bilingual students' writing attitudes at a high level. Akin
(2016) found that the writing attitudes of secondary school students were generally
at a high level and reached a similar conclusion with this study. Akbulut (2016)
found that native Arabic students' attitudes towards writing at a low level. These
results differ from the results of the related study. Yaldiz (2021) found that the
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writing attitudes of primary school students were high. This finding is similar to the
results obtained from the study in question.

In addition to these studies, there are also studies in the literature that
examine monolingual students' attitudes towards writing. Novita and Erlita (2023)
aimed to analyze students' attitudes towards writing activities in their study. They
found that student attitudes were generally positive. The fact that the students who
make up the study groups are at the middle school level in both studies, as well as
being monolingual in one and bilingual in the other, does not make it possible to
tully compare both studies. On the other hand, the fact that the writing attitudes of
the students in the same similar age group have similar writing attitudes is an issue
that needs to be expressed. Tiirkben (2021) also conducted a similar study.
According to the findings of his study, in which the study group consisted of 6th,
7th and 8th grade students, he found that the students' attitudes towards writing
were at a “moderate level”. In both studies, it is seen that the results obtained from
the attitudes of secondary school students towards writing are at different levels.

In the literature, there are also scientific studies that examine bilingual
students' speaking and listening skills in the context of attitude level. Aydogan
(2022) examined bilingual students' speaking attitudes and found that bilingual
students' speaking attitudes were at a “high level”. Kardas (2021), on the other
hand, concluded that bilingual students' attitudes towards listening to Turkish were
at a “high level”. In the context of these studies, it was concluded that bilingual
middle school students' attitudes towards writing, listening and speaking skills are
at a “high level”.

In the study, an answer to the question “Do the variables of gender, grade
level, father's education level, mother's education level, language spoken at home,
TV viewing time at home, book reading, journaling, and type of books read have an
effect on students' attitudes towards writing in Turkish?” was sought. It was
determined that the dependent variable did not have a positive-negative
relationship with the variables of grade level, father's education level, mother's
education level, TV viewing time at home, book reading, and type of books read. In
the context of these results, it can be stated that bilingual secondary school students'
grade level, father's level of education, mother's level of education, time spent
watching TV at home, reading books, and the type of books read are similar to each
other. In his study, Yaldiz (2021) also found that mother and father education levels
were not effective on the writing attitudes of primary school students. This result is
similar to the result obtained in the related study.

In the study, it was determined that women and those who kept diaries had
higher levels of writing attitudes, and the language spoken at home was effective in
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bilingual students' Turkish writing attitudes. Ttirkben (2021) also determined that
the writing attitude and writing motivation scores of female students were higher
than male students according to gender variable. It was determined that students
who had the habit of keeping a diary had higher writing attitude and writing
motivation scores. Yaldiz (2021) also found that primary school students who kept a
diary had higher attitudes towards writing than those who did not. The findings of
both studies are similar. Skar et al. (2023) examined attitudes towards writing and
found that girls had more positive attitudes towards writing than boys. Temel and
Katranci (2019) and Canitezer (2014) also reached similar results in their studies.

These results are similar to the results of the related study. Akin (2016) did
not find a significant difference between students' writing attitudes and their
parents' education level and socioeconomic level in his study, but he found a
significant difference in favor of girls in terms of gender variable and against upper
grades in terms of class variable. These results coincide with the results of the
related study. Akbulut (2016) found no difference in the writing attitudes of
university students learning Arabic as a second language in terms of gender and
grade level, but found significant differences in the level of attitudes towards
writing due to native language differences. While this study differs from the related
study in terms of gender, it is similar in terms of grade level. Yaldiz (2021) found
that the writing attitude levels of primary school students did not differ according
to the gender factor. This result does not coincide with the result of the related
study.

Based on these results, the following suggestions can be made:
- Bilingual students can be encouraged to write regularly and keep a diary.

- In order to provide more successful writing instruction to bilingual students,
studies on writing attitudes can be conducted.

- This study can be repeated with participants at different grade levels.
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Genis Ozet
Giris
Dil, ait oldugu toplumun 6zelliklerini yansitan, bireysel ve toplumsal diistince

yapilarmin olusmasma etki eden, duraganliktan uzak, stirekli gelisen ve degisen
bunun yaninda degistiren ve doniistiiren 6zelliklere sahip karmasik bir yapidir.

Guinumtizde bircok dil varligimmi devam ettirmektedir. Dilleri konusan sayisi
ve dillerin konusuldugu cografyalar farklilik gosterse de ve bazi diller yok olmus
olsa da diinya da hala cok sayida dil konusulmaktadir. iki ve daha fazla dil konusan
bireylere iki dilli veya cok dilli birey denir. Alan yazininda iki dillilik ile ilgili ¢ok
sayida tanim ve aciklama mevcuttur. Aksan’a (2020) gore bireyin yasaminda farkl
neden ve ihtiyaclardan o6ttirti anadillerinin yaninda baska diller 6grenmelerine iki
dillilik denir. Tek dilli veya iki dilli bireyin bir dili 6grenme diizeyi temel dil
becerilerini (dinleme, konusma, okuma ve yazma) basarili bir sekilde edinmesi ile
yakindan ilgilidir. S6z konusu bu temel dil becerilerden biri de yazmadir.

Normal gelisim ¢zellikleri gosteren bir kisinin yazma becerisi edinmesinde
birtakim faktorler s6z konusudur. Yazma siirecinde kullandig1 stratejiler, yazmaya
kars1 gosterdigi kaygi diizeyi, kullandig1 yazma tiirti vb. etkenler kisinin yazma
stirecinde gosterecegi basarida etkili olabilmektedir. Bu etkenlerden biri de kisinin
yazmaya karsi gosterdigi tutumdur. Yazmaya kars: gelistirilen tutumun olumlu veya
olumsuz olmasi, tutumun diizeyi yazma basarisini dogrudan etkilemektedir. Bu
baglamda gerek tek dili gerekse iki dilli bireylerin yazma tutumlarinin incelenmesi
gerekmektedir. “Tutum, belirli bir olguyu sevme ya da sevmeme derecesini Slgen
psikolojik bir egilim; kisilere, nesnelere, olaylara vb. karst benzer davranslar
sergilemeye neden olan inang, duygu ve egilimdir.” (Eagly ve Chaiken, 1993; Onciil,
2000, s. 1082-1083). Tutum; tutulan yol, davrans, tavir demektir (TDK, 2024).

Bu calismayi ilgili alan yazmindaki benzer calismalardan ayiran en onemli
ozelliklerinden biri ana dili Tiirkce olmayan iki dilli ortaokul 6grencilerinin Ttirkge
yazma tutumlarim ve gesitli degiskenlerin bu tutumlara etkisini belirlemesidir.
Turkiye’'de iki dillilik tizerine bir¢ok calisma yapilmasina karsilik alan yazininda iki
dilli ortaokul 6grencilerinin Tiirkce yazma tutumlar: {izerine yapilmis yeterli sayida
bilimsel calisma bulunmamaktadir. Calismanin bu yoniiyle alana katki sunacag:
distiniilmektedir.

Bu baglamda calismanin amacy;, iki dilli 6grencilerin Tiirkce yazma
tutumlarmin cinsiyet, simif diizeyi, baba egitim diizeyi, anne egitim diizeyi, evde
konusulan dil, evde TV izleme siiresi, kitap okuma, giinliik tutma durumu, okunan
kitap turii degiskenleriyle iliskisini tespit etmektir. Bu temel amag¢ baglaminda
arastirmada su problem sorularina cevap aranmuistir.

1. Iki dilli 5grencilerin Tiirkge yazma tutumlar1 hangi diizeydedir?
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2. Cinsiyet, siuf diizeyi, baba egitim diizeyi, anne egitim diizeyi, evde
konusulan dil, evde TV izleme siiresi, kitap okuma, giinliik tutma durumu,
okunan kitap tiirti degiskenlerinin 6grencilerin Tiirkce yazma tutumlarina bir
etkisi var midir?

Yontem

Bu boltimde arastirmanin modeli, calisma grubu, veri toplama araclar: ve veri
analizi tizerinde durulmustur. Bu arastirmada, iki dilli 6grencilerin Tiirkce yazma
tutumlarmin cinsiyet, simif diizeyi, baba egitim diizeyi, anne egitim diizeyi, evde
konusulan dil, evde TV izleme stiresi, kitap okuma, giinliik tutma durumu, okunan
kitap ttirti degiskenleriyle iliskisinin tespit edilmesi amaclandigindan, arastirmada
betimsel yontemlerden iliskisel tarama modeli kullanilmistir. Arastirmanin
katilimcilarini, Van ili merkez ilcelerinde 6grenim goren ve iki dil bilen 207 6grenci
olusturmaktadir. Arastirmanin verileri ytiz yiize egitim ortaminda toplanmustir.
Arastirmanin calisma grubu, seckisiz olmayan ¢rnekleme yontemlerinden uygun
ornekleme metodu kullanilarak olusturulmustur. Verilerin toplanmasinda kullanilan
veri toplama araci ¢alismanin katilimcilarina elden ulastirilmis ve toplanmistir. Bu
calismada iki dilli ogrencilerin Tiirk¢e yazma tutumlarinin bazi degiskenlerle
iliskisini tespit etmek amaglanmistir. Bu amag¢ dogrultusunda Can ve Topcuoglu
Unal (2017) tarafindan gelistirilen “Yazma Tutumu Olgegi” veri toplama araci olarak
kullanilmustir. Olcme araci iki boliimden olusmaktadir. Birinci boliimde kisisel
bilgiler (cinsiyet, siuf diizeyi, baba egitim diizeyi, anne egitim diizeyi, evde
konusulan dil, evde TV izleme stiresi, kitap okuma, giinliik tutma durumu, okunan
kitap tiirdi) yer almaktadir. Tkinci boliimde ise iki dilli 6grencilerin yazma tutumlarin
Olcmeye yonelik maddeler bulunmaktadir. Verilerin analizinde normallik
varsayimlarmi karsiladigl icin parametrik testler kullanilmistir. Bu baglamda iki
grubu olan degiskenler icin t-testi; ikiden fazla grubu olan degiskenler iginse tek
yonlit ANOVA testi ile analizler gergeklestirilmistir. Coklu karsilastirmalar icin Post
Hoc testlerinden Tukey testi kullanilmistir.

Bulgular

Calismada 6grencilerin Yazma Tutum Olgegi'nin toplamindan aldig1 en diisiik
27, en yiiksek ise 115 puandir. Ogrencilerin 6lgekten aldig1 toplam puan ortalamasi
80,19'dur. Degerlendirme kategorisine gore dgrencilerin Tiirkce yazma tutumunun
"yitksek" (3,4) diizeyde oldugu goriilmektedir. ilgi boyutu puanlarina bakildiginda,
ogrencilerin 10 ile 50 arasinda degismekte olup, ortalama puanlar1 34,20'dir.
Degerlendirme kategorisine gore 6grencilerin ilgi boyutunda “ytiksek” (3,4) diizeyde
yazma tutumunun oldugunu gostermektedir. Algi boyutu puanlarina bakildiginda,
ogrencilerin 10 ile 30 arasinda degismekte olup, ortalama puanlar1 21,40'dir.
Degerlendirme kategorisine gore oOgrencilerin algi boyutundan “yiiksek” (3,5)
diizeyde yazma tutumlarimin oldugunu gostermektedir. Katki boyutu puanlarina
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bakildiginda ise 6grencilerin 7 ile 35 arasinda degismekte olup, ortalama 24,58 dir.
Degerlendirme kategorisine gore ogrencilerin katki boyutundan “yiiksek” (3,5)
diizeyde yazma tutumlarmin oldugunu gostermektedir. Bu sonuglardan hareketle iki
dilli 6grencilerin yazma tutumlarinin “yiiksek” dtizeyde oldugu soylenebilir.

Calisma sonucunda iki dilli 6grencilerin yazma tutumlarinin cinsiyet agisindan
farklilastig1 tespit edilmistir (t = 2,567, p<0,05). Bu durumda kadinlarin yazma
tutumlarmin erkeklere gore daha yiiksek oldugu soylenebilir. Arastirmada iki dilli
ogrencilerin yazma tutum olgeginden aldiklar1 puanlarin sif diizeyine gore
farklilasmadig1 bulgulanmustir (F= ,640; p> 0,05). Yazma tutumu 0lceginin ilgi, alg:
ve katki boyutlarinin sonuclarina bakildiginda ise sif diizeyi agisindan anlaml
farkliliklar olmadig1 tespit edilmistir. Iki dilli 6grencilerin yazma tutum o6lceginden
aldiklar1 puanlarin baba ve anne egitim diizeyine gore farklilasmadig: bulunmustur.
Calismada iki dilli 6grencilerin yazma tutum olceginden aldiklar1 puanlarin evde
konusulan dile gore anlaml olarak farklilastig1 saptanmistir (F= 3,151; p<0,05). Iki
dilli 6grencilerin yazma tutum olceginden aldiklar1 puanlarmn yilda okuna kitap
sayisina gore farklilasmadigl sonucuna ulasilmistir (F=,724; p> 0,05). Yazma tutumu
olceginin ilgi, alg1 ve katki boyutlarinin sonuglarina bakildiginda ise yildan okunan
kitap sayisi agisindan anlaml farkliliklar olmadig: tespit edilmistir. Bu sonuglara
gore iki dilli 6grencilerin Tiirkce yazma tutumunda yilda okunan kitap sayisinin
etkili olmadig1 soylenebilir. Arastirmada iki dilli Ogrencilerin yazma tutum
Olceginden aldiklar1 puanlarin okunan kitap tiirtine gore farklilasmadig:
bulunmustur (F= ,306; p> 0,05). Iki dilli ogrencilerin yazma tutum olgeginden
aldiklar1 puanlarin televizyon izleme siirelerine gore farklilasmadig: tespit edilmistir.
(F=1,063; p> 0,05). Calismada iki dilli 6grencilerin yazma tutumlarinin giinliik tutma
acisindan farkhilastigr bulunmustur (t = 2,577; p<0,05). Yazma tutumu 6lgeginin ilgi
ve katki boyutlarinin sonuglarma bakildiginda giinliik tutma agisindan anlaml
farkliliklar oldugu gortilmektedir.

Sonug ve Tartisma

Calismada “Iki dilli 6grencilerin Tiirkge yazma tutumlari hangi diizeydedir?”
sorusuna yamt aranmistir. Calisma sonucunda iki dilli 6grencilerin Turkce yazma
tutumlarinin “yiiksek” diizeyde oldugu bulgulanmustir.

Alan yazininda 6grencilerin yazma tutumlarini inceleyen bilimsel calismalar
mevcuttur. Bu c¢alismalarin bir kismini katilimcilar1 ortaokul ve tniversitede
okumakta olan iki dilli 6grenciler olustururken bir kisminda da katilimcilar: tek dilli
ogrenciler olusturmaktadir. Ornegin; Yesuf ve Anshu (2022) is birlikli yazma
yonteminin 1ngilizceyi yabanci dil olarak 6grenen 6grencilerin yazma becerilerinin
ogrenmeye yonelik tutumlar1 tizerindeki etkisini inceledikleri calismalarinda is
birlikli yazma deneyimi yasayan ¢grencilerin, is birlikli olmayan 6grencilere kiyasla
tutumlarinda “olumlu yonde” degisiklikler yasandigin tespit etmistir. Skar, Graham
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ve Huebner (2023) calismalarinda, 2,124 Norvegli 2. smif 6grencisinin (1,069 kiz; 1,055
erkek) yazmaya yonelik tutumunu incelemistir. Calisma sonunda genel olarak iki
dilli 6grencilerin diger 6grencilere gore daha olumlu bir yazma tutumuna sahip
oldugu bulgulanmistir. Novita ve Erlita (2023) ise calismalarinda 6grencilerin yazma
etkinliklerine yonelik tutumlarim1 analiz etmeyi amaclamislardir. Genel olarak
ogrenci tutumlarinin olumlu oldugunu belirlemislerdir.

“Cinsiyet, sif diizeyi, baba egitim diizeyi, anne egitim diizeyi, evde
konusulan dil, evde TV izleme stiresi, kitap okuma, giinliik tutma durumu, okunan
kitap ttirti degiskenlerinin ogrencilerin Tiirkce yazma tutumlarina bir etkisi var
midir?” seklindeki calisma sorularmna yanit aranmistir. Bagimli degiskenin simuf
diizeyi, baba egitim diizeyi, anne egitim dtizeyi, evde TV izleme siiresi, kitap okuma,
okunan kitap ttiri degiskenleriyle olumlu-olumsuz bir iliskisi olmadig: tespit
edilmistir. Bu sonuglar baglaminda iki dilli ortaokul 6grencilerinde sif dtizeyi, baba
egitim diizeyi, anne egitim diizeyi, evde TV izleme siiresi, kitap okuma, okunan
kitap turti degiskenlerinin, Ogrencilerdeki Tiirkge yazma tutum diizeylerinin
birbirine benzer oldugu ifade edilebilir.

Calismada kadimnlarin ve giinliik tutanlarm yazma tutumlarmin daha ytiksek
diizeyde oldugu, iki dilli 6grencilerin Tiirkge yazma tutumunda evde agirlikli
konusulan dilin etkili oldugu tespit edilmistir. Tiirkben (2021) de calismasinda
cinsiyet degiskenine gore, kizlarin yazma tutum ve yazma motivasyon puanlarmin
erkek ogrencilerden daha yiiksek oldugunu belirlemistir. Guinliik tutma aliskanhig:
olan 6grencilerin ise yazma tutum ve yazma motivasyon puanlarmin daha yiiksek
oldugunu tespit etmistir.





