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Bu ¢calismada, 2018-2024 yillar: arasinda ABD ve Tiirkiye'de sosyal bilgiler egitimi
alaminda  hazirlanan  doktora tezlerini ¢esitli  kategoriler agisindan incelemek
amaglanmistir. Bu amag dogrultusunda ProQuest veri tabani araciligiyla ulasilan 144
ve YOK Tez Merkezi veri tabamindan ulasilan 176 doktora tezi nitel arastrma
yéntemlerinden dokiiman incelemesiyle analiz edilmistir. Calismada incelenen tezler; yil,
tiniversite, arastirma yaklasimi, arastirma deseni, ¢calisma grubu/Grneklem, veri toplama
araglari ve konu olmak iizere 7 farkll kategori acisindan ele alimmistir. Arastirmadan
elde edilen bulgulara gore her iki iilkede de 2018-2024 yillar: arasinda sosyal bilgiler
egitimi alaninda en az tez 2020 yilinda hazirlanirken 2021 yili ABD’de, 2023 yili ise
Tiirkiye’de en fazla tezin hazirlandigi yil olmustur. “University of South Carolina”
ABD ’de en fazla tezin iiretildigi iiniversiteyken Tiirkiye'de “Gazi Universitesi” ilk sirada
gelmektedir. ABD’de daha ¢ok nitel arastirma yaklasimi, arastirma desenleri ve veri
toplama araglart tercih edilirken Tiirkiye 'deki calismalarda cogunlukla karma arastirma
yaklasimi tercih edilmistir. ABD de arastirmacilar daha ¢ok égretmenlerle ¢alisirken
Tiirkiye’de en ¢ok calisilan orneklem/calisma grubu ogrencilerdir. ABD’de sosyal
bilgiler egitimi alamindaki doktora tezleri daha ¢ok 6gretim yontemleri, durum tespiti,
ogretmen oz-yeterligi, egitim politikalar: ve 6gretim programi konularinda hazirlanirken
Tiirkiye'deki tezler genellikle o6gretim yontemleri, deger ve beceri kazandirma
konularinda hazirlanmigtir. Arastirma sonuglar: Tiirkiye'de sosyal bilgiler egitimi
alamindaki ¢alismalarin ozellikle konu bakimindan tekrar etme egiliminde oldugunu
gostermektedir. Bu anlamda bu ¢alismanin Tiirkiye deki arastirmacilara daha farkh ve
ozgiin aragtirmalar ortaya koyma noktasinda rehber olabilecegi diisiiniilmektedir.
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i

Abstract:

In this study, the aim was to analyze doctoral dissertations in the field of social studies education in the USA and
Turkey between 2018 and 2024 across various categories. For this purpose, 144 doctoral dissertations accessed
through the ProQuest database and 176 doctoral dissertations accessed through the YOK Thesis Center database
were analyzed using document analysis, one of the qualitative research methods. The dissertations were examined
in terms of seven categories: year, university, research approach, research design, study group/sample, data
collection tools, and subject. The findings of the research show that between 2018 and 2024, the least number of
theses in the field of social studies education in both countries was prepared in 2020, while the most theses were
prepared in 2021 in the USA and 2023 in Turkey. While “University of South Carolina” was the university where
the most theses were prepared in the USA, “Gazi University” ranked first in Turkey. While qualitative research
approach, research designs and data collection tools were mostly preferred in the USA, mixed research approach
was preferred in the studies in Turkey. While researchers in the USA mostly worked with teachers, the most
common sample/study group in Turkey was students. While doctoral dissertations in the field of social studies
education in the USA are mostly on teaching methods, due diligence, teacher self-efficacy, educational policies
and curriculum, doctoral dissertations in Turkey are mostly on teaching methods, values and skill acquisition. The
results of the research show that the studies conducted in the field of social studies education in Turkey tend to be
repetitive, especially in terms of subject matter. In this sense, it is thought that this study can be a guide for
researchers in Turkey to produce more different and original research.

Keywords: social studies education, PhD theses, USA, Turkey
GIRIS

Egitim programlarinda sosyal bilgiler dersinin ayr1 bir yeri ve 6énemi vardir; ¢linkii bu ders,
diger derslerden farkl1 olarak dogrudan vatandaslik egitimi {izerine odaklanir (Oztiirk, 2009).
Iki ciimle tek bir ciimle seklinde ifade edilirse daha akici bir baglant: kurulabilir. Metinde
akiciliga ve ciimlelerin birbirine baglh olmasina dikkat edilebilir. Sosyal bilgiler, 6grencilerin
entelektiiel gelisiminin ayrilmaz bir parcasi ve bununla iligkili gercek hayat tecriibeleri olarak
algilandig1 zaman yasamimizda kritik bir rol oynamaya baslar (Sunal & Haas, 2005). “Hangi
disiplin insan olarak bizi agiklamaya calisir? Fiziksel ve kiiltiirel olarak diinyayla aramizda bir
bag kurar? Nerede bulundugumuz ve nereye dogru yol aldigimizi anlamamiza yardim eder?
Dahas1 yaptigimiz se¢imlerin sebeplerini ve hayatimizi diizenleme seklimizi sorgulatir? Tiim
bu sorulara birgogumuzun muhtemel yanit1 sosyal bilgiler olacaktir (Shoob & Stout, 2008).
Sosyal bilgilerin bu kapsamli rolii, etkili bir sosyal bilgiler 6gretimi ile 6grencilerin sosyal
anlayislarini ve vatandaslik yeterliliklerini gelistirmelerini saglar (NCSS, 2008).

Sosyal bilgiler kavram1 ilk kez ABD’de toplanan bir komisyon tarafindan kullanilmistir. Sosyal
bilgilerin igerigi ise bu komisyonun 1913, 1915 ve 1916 yillarinda art arda yayimladig ii¢ farkl
raporla ortaya konulmustur. Bu raporlarda tarih, cografya, ahlaki ve mesleki egitimin yani1 sira
Ozellikle vatandaghk egitiminin alti ¢izilmistir (Jorgensen, 2014). Nitekim sosyal bilgiler
egitiminin ¢ok kiiltiirlii bir yapiya sahip ABD’de milli bir bilince sahip “Amerikan vatandas1”
yetistirme konusunda azimsanmayacak 6l¢iide basarili oldugu sdylenebilir. Fakat Tiirkiye’de
sosyal bilgiler egitiminin 6zellikle vatandaglik bilinci olusturma noktasinda heniiz istenilen
noktada olmadig1 goriilmektedir (Safran, 2011). Bu noktada sosyal bilgiler egitimi alaninda
yillar i¢inde yapilan akademik ¢aligmalarin ortaya konmasi ve dzellikle giincel galismalarin
egilimlerinin ne yonde oldugunun belirlenmesinin 6nem arz ettigi diisiiniilmektedir.

ABD’de sosyal bilgiler egitimi alaninda yapilan doktora tezlerini derleyen ve farkl kriterler
acisindan inceleyen farkli ¢aligmalar bulunmaktadir. Bunlarin en eskilerinden birine imza atan
McPhie (1964), 1934 ve 1962 yillar1 arasini kapsayan yaklasik 30 yillik bir donemde sosyal
bilgiler egitimi alaninda yapilan doktora tezlerinin kapsamli bir listesini sunmugtur.
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Aragtirmada; tarih, cografya, vatandaslik, sosyoloji, ekonomi, tartismali konular, yontemler,
ders kitaplari, 6gretmen egitimi ve dgretim materyalleri gibi birgok farkli konu bashiginda ve
farkli 6gretim seviyelerine yonelik hazirlanan tezler, egitimcilere rehberlik etmek amaciyla bir
araya getirilmistir. McPhie (1964)’nin onciiliik ettigi ABD’de sosyal bilgiler egitimi alaninda
yapilan doktora tezleri ile ilgili derleme calismalar sirasiyla Gross ve De La Cruz (1971),
Chapin (1974), Wrubel ve Ratliff (1978), Hepburn ve Dahler (1983) ve son olarak Saxe,
Jackson ve Mraz (1994)’1n ¢alismalariyla devam etmistir. Gross ve De La Cruz (1971), 1963-
1969 yillar1 arasinda ABD’de sosyal bilgiler egitimiyle ilgili olarak hazirlanmis 216 doktora
tezinin Ozetini bir araya getirmistir. Calismada yer verilen doktora tezleri “miifredat”,
“ogretim”, “kavrama ve Ogrenme” ve “Ogretmen egitimi ve Ogretmen degerlendirmesi”
kategorileri altinda toplanmistir. Chapin (1974) ise 1969-1973 yillar1 arasinda ABD’de sosyal
bilgiler egitimi alaninda yapilan 417 doktora tezinin &zetini derlemistir. Wrubel ve Ratliff
(1978), Dissertation Abstracts International (DAI) veri tabaninda 1973-1976 yillar1 arasinda
sosyal bilgiler egitimi alaninda yayimlanan 322 doktora tezini incelemistir. Calismada analiz
edilen tezler; “miifredat”, “6gretim”, “O6gretmen ve 6gretmen egitimi” ve “ABD disindaki
sosyal bilgiler” olmak {izere 4 ana kategoride ele alinmistir. Hepburn ve Dahler (1983), DAI
veri tabaninda 1977-1982 yillar arasinda sosyal bilgiler egitimi ile ilgili 394 doktora tez 6zetini
Ogrencilere, egitimcilere ve aragtirmacilara referans olmasi amaciyla bir araya getirmistir.
Calismada tezler; “program materyalleri”, “Ogretim yoOntemleri”, “okul organizasyonu,
program organizasyonu ve okul iklimi”, “6gretmen egitimi ve dgretmen Ozellikleri”, “diger
iilkelerdeki sosyal bilgiler ¢calismalar1” olmak tizere 5 farkli kategori altinda siniflandirilmastir.
Son olarak Saxe, Jackson ve Mraz (1994), Dissertation Abstract veri tabanini tarayarak 1982-
1991 yillar1 araliginda sosyal bilgiler egitimi alaninda yapilan 499 doktora tezini incelemistir.
1990’11 yillara kadar ABD’de sosyal bilgiler egitimi alaninda yapilan doktora tezleri devamli
olarak farkli arastirmacilar tarafindan incelenirken son yillarda literatiirde bu tarz ¢aligsmalara
fazla rastlanilmamaktadir. ABD ve Kanada’daki lisansiistii tezlerini inceleyen Canbulat, Avci
ve Sipahi (2016)’nin arastirmasi bu anlamda en giincel calismalardan biri olarak ©ne
cikmaktadir. Arastirmacilar ProQuest Dissertation veri tabani araciligiyla ulastiklar: 153 tezi;

Ceg =t 9% ¢ 29 € 29 ¢¢

tiir”, “tamamlandig y11”, “arastirmaci cinsiyeti”, “yayin dili”, “lke”, “liniversite”, “enstitii”,
“anabilim dal1”, “arastirma yontemi” ve “calisilan konu” gibi farkli kategorilerde ele almistir.
Aragtirma sonuglarina gore bu caligmalarda en ¢ok “6gretim programi-kitap-kisi inceleme”,
“vatandaslik egitimi”, “kiiresel egitim” ve “Ogretmen yetistirme” konularimin ¢alisildig

belirlenmistir.

Tiirkiye’de sosyal bilgiler egitimi alaninda yapilmis lisansiistii tezleri inceleyen ilk
arastirmalardan biri olan Orug¢ ve Ulusoy (2008)’un ¢alismasinda arastirmacilar, 2000-2007
yillart arasinda Tiirkiye’de sosyal bilgiler 6gretimine yonelik yapilan yiiksek lisans tezlerini
incelemis; bu tezlerle ilgili goriis, tespit ve elestirilerine yer vermistir. Calismada rastgele
yontemle belirlenmis 100 adet yiiksek lisans tezi konu dagilimlarina gore incelenmis ve bu
tezlerde en cok calisilan konularin “6gretim yontemleri” ve “Ogretim programi” oldugu
belirlenmistir. Ayrica tezlerde ¢alisilan konularin biiyiik 6l¢iide tekrar ettigi, basit veya yanlis
analiz yontemlerinin kullanildigi, bilimsel ¢alismalarda yer almamasi gereken 6znel anlatim
dilinin kullanildigi, Tiirk¢e’nin istenilen nitelikte kullanilamadigi ve tezi olusturan onemli
kisimlar hakkinda yeterli bilginin verilmedigi elestirilerinde bulunulmustur (Oru¢ & Ulusoy,
2008). Bu alanda yapilan bagka bir ¢alismada ise Gegit ve Kartal (2010), 2000-2010 yillart
arasinda Tirkiye’de sosyal bilgiler egitimi alaninda yapilan lisansiistii tezleri, hakemli dergileri
ve bildiri kitaplarin1 konu dagilimlarina gore incelemistir. 110 makale, 132 bildiri ve 414
lisansiistii tezin incelendigi arastirmada, ulasilan bu calismalarin sirastyla; 6grenme etkinlikleri,
Ol¢gme-degerlendirme, Ogretim programlart ile kitap incelemeleri, sosyal bilgiler egitim
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felsefesi, disiplinler arasi iliski, 6gretmen yetistirme, bilgisayar destekli sosyal bilgiler egitimi
ve sosyal bilgilere yonelik tutumlarla ilgili oldugu tespit edilmistir. Tarman, Acun ve Yiiksel
(2010), Tiirkiye’de sosyal bilgiler egitimi alaninda 1994-2010 yillar1 arasinda yapilmis yiiksek
lisans ve doktora tezlerini incelemistir. Calismada Yiiksekogretim Kurulunun Ulusal Tez
Merkezi taranarak ulasilan 294 yiiksek lisans ve 41 doktora tezi; “konu”, “yapilis yili”,
“liniversite” ve “arastirma yontemleri” 6l¢iitleri dogrultusunda analiz edilmistir. Arastirmacilar,
sosyal bilgiler egitimi alaninda yapilan bu tezlerde konu bakimindan genel bir ¢er¢evenin digina
cikilamadigini belirtmis ve sosyal bilgiler egitiminde arastirmacilarin farkli konular iizerinde
durmasinin gerekli oldugunun altin1 ¢izmistir. Sahin, Yildiz ve Duman (2011), Tiirkiye’de
1990-2010 y1llar1 arasindaki 20 yillik siirecte sosyal bilgiler egitimi alaninda yapilan lisansiistii
tezlerin farkli ol¢iitlere gore nasil bir dagilim gosterdigini ortaya koymay1 amaglamistir. Bu
dogrultuda incelenen 550 yiiksek lisans ve 62 doktora tezi; “yapilis yil1”, “yapildigi iniversite”,
YOK Ulusal Tez Merkezindeki erisim durumu” ve “arastirma temalar1” kriterleri temel alinarak
incelenmistir. Arastirma sonuglarina gore yiiksek lisans tezlerinde en ¢ok “egitim programi”
temasinin, doktora tezlerinde ise en ¢ok “Ogretim yontem ve teknikleri” temasinin ¢alisildigi
bulgusuna ulasilmugtir. Ayrica tezlerin g¢ogunlugunun Gazi Universitesi biinyesinde
hazirlandig, yiiksek lisans tezlerinin sayisinin doktora tezlerinin sayisindan yaklasik 9 kat daha
fazla oldugu ve tezlerin biiyiik ¢ogunlugunun YOK Ulusal Tez Merkezinde okuyucuya agik bir
statiide oldugu belirtilmistir. Tarman, Giiven ve Aktashi (2011), Tiirkiye’de sosyal bilgiler
egitimi alaninda 2001-2010 yillar1 arasinda yapilmis doktora tezlerini arastirmistir. Calismada,
YOK Ulusal Tez Merkezi veri taban1 taranarak ulasilan 40 doktora tezi; “agirlikli olduklar:

2 13 2 13 bh 13 b bl 13

konu”, “yapilis yil1”, “yapildiklar1 {iniversite”, “arastirma teknikleri”, “tez danigmanlarinin
unvani”, “enstitli” ve ‘“anabilim dali” kriterlerine gore incelenmistir. Literatiirdeki benzer
caligmalarin aksine bu ¢aligmada 2001-2010 yillar1 arasinda Tiirkiye’de sosyal bilgiler egitimi
alaninda hazirlanan doktora tezlerinin konu bakimindan genelde birbirini tekrar etmedigi, bazi
caligmalarin kitap, makale ve bildiri gibi akademik yayinlara doniistiiriilerek alana bilimsel
katkilar verdigi sonuglarina ulasilmistir. Hagat ve Demir (2018), Tiirkiye’de 2002-2018 yillar1
arasinda sosyal bilgiler egitimi alaninda yapilan doktora tezlerini farkli kriterler acisindan ele
alarak incelemistir. Bu dogrultuda arastirmacilar, YOK Ulusal Tez Merkezini tarayarak

b4

ulastiklar1 158 doktora tezini; “yayimlandiklar: tarih”, “yapildiklar tiniversite”, “aragtirmaci
cinsiyeti”, “calisilan alan”, “anahtar kelimeler”, “6rneklem grubu”, “yontem”, “veri toplama
araglart” ve “arastirmada c¢alisilan iinite” olmak iizere 9 farkli kategoride analiz etmistir.
Arastirma sonucunda, en fazla tezin Gazi Universitesinde yapildigi, arastirmacilarimn
cogunlugunun erkek oldugu, en fazla ¢alisilan konularin “sosyal bilgiler dersi 6gretim programi

ogeleri” ve “sosyal bilgiler dersinde kullanilan 6gretim yontemleri” oldugu belirlenmistir.

Tiirkiye’de son yillarda sosyal bilgiler egitimi alaninda hazirlanan lisansiistii tezleri inceleyen
arastirmalarda veri kaynaklarinin konu veya yontem kriterleri baz alinarak sinirh tutuldugu; bu
nedenle yapilan ¢aligmalarin alandaki tezlerin tamamimi kapsamadigi goriilmektedir. Bu
arastirmalardan biri olan Altintas ve Kogak (2021)’1n ¢alismasinda, 2015-2020 yillar1 arasinda
YOK Ulusal Tez Merkezi veri tabaninda sosyal bilgiler egitimi alaninda “eylem arastirmasi”
olarak yiiriitiilen lisansiistii tezler incelenmistir. Aragtirmacilar bu calismalart; “y1l”, “tezin
tirdi”, “yapildigi iiniversite”, “aragtirma yaklasimi”, “veri toplama araclar1”, “caligma gruplar1”,
“veri analiz yontemleri” ve “calisilan konu™ gibi farkli kategorilerde ele almistir. Aragtirmanin
en carpici sonucu olarak sosyal bilgiler egitimi alanindaki yiiksek lisans tezlerinde eylem
arastirmasina daha ¢ok agirlik verildigi fakat doktora tezlerinde eylem arastirmasinin ¢ok fazla
tercih edilmedigi bulgusu 6n plana ¢ikmistir. Eryilmaz (2022), 2002 ve 2020 yillar1 arasinda
Tirkiye’de sosyal bilgiler egitimi alaninda hazirlanan 197 doktora tezini giivenilirlik yoniinden
analiz etmistir. Arastirma sonucunda, incelenen doktora tezlerinin yarisina yakininda herhangi
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bir gilivenilirlik stratejisi kullanilmadigi veya belirtilmedigi bulgusuna ulasilmistir. Uygun
(2020), 2004-2018 yillar1 araliginda Tiirkiye’de “sosyal bilgiler 6gretiminde karsilagilan
zorluklar” konulu tezleri inceledigi ¢alismasinda YOK Ulusal Tez Merkezi veri tabanini
tarayarak 28 yiiksek lisans ve 2 doktora tezine ulagmistir. Caligmada incelenen tezler; amag,
yil, liniversite, tez tiirli, orneklem, arastirma deseni, yontem, sonuglar ve oneriler kategorileri
altinda analiz edilmistir. Gez Cinpolat (2022), Tiirkiye’de 2006-2021 yillar1 aralifinda yapilmis
“sosyal bilgiler dersi programi” konulu lisansiistii c¢alismalar1 incelemistir. Arastirma
kapsaminda ulasilan 64 tez; yil, liniversite, tez tiirli, danigman, arastirma yaklasimi, aragtirma
deseni, orneklem, veri toplama araclari, veri analiz tiirleri, anahtar kelimeler ve amaglar
kategorileri altinda ele alinmigtir. ABD ve Tiirkiye’de son yillarda yapilmis caligmalar
karsilagtirmali olarak ele aliyor olmastyla farklilasan bu ¢aligsmanin amaci ise 2018-2024 yillari
arasinda ABD ve Tiirkiye'de sosyal bilgiler egitimi alaninda yapilmis doktora tezlerini
karsilagtirarak bu alandaki akademik egilimleri ve gelismeleri ortaya koymaktir. Bu baglamda,
calismanin literatiire katkisi, iki iilke arasindaki benzerlikleri ve farkliliklar1 vurgulamak ve
sosyal bilgiler egitimi alanindaki arastirmalara yeni bir perspektif kazandirmaktir.

Arastirmanin Amaci

Lisansiistli tez caligmalari, farkli alanlarla ilgili yeni kavramsal ve kuramsal bakis agilari
kazandirmanin yan1 sira yeni yontem, yaklasim ve 6gretim materyallerinin islevselligini ortaya
koyar. Bu bakimdan, egitim programcilar1 i¢in bir pusula niteligi tagir. Bu dogrultuda sosyal
bilgiler egitimi alaninda yapilan lisansiistii tez ¢aligmalarimin giincel takibi O6nemli
goriilmektedir. Tiirkiye’deki sosyal bilgiler programinin da ABD’deki gelismeler 1s18inda
ilerledigi bilinmektedir. Nitekim Sosyal Bilgiler Ulusal Konseyi (NCSS)’nin ABD’de sosyal
bilgiler 6gretimi i¢in belirledigi standartlar sadece Tiirkiye’nin degil ABD disindaki birgok
ilkenin sosyal bilgiler programina yon vermistir (Doganay, 2008). Bu arastirmada da 2018-
2024 yillar1 araliginda sosyal bilgiler egitimiyle ilgili ABD ve Tiirkiye’de hazirlanmis doktora
tezlerini cesitli degiskenler acisindan karsilastirmali olarak analiz etmek amaglanmistir. Bu
amaca yoOnelik olarak calismada ele alinan tezler;

Yil

Universite

Arastirma yaklagimi
Arastirma deseni
Calisma grubu/6rneklem
Veri toplama araglari
Konu

olmak tizere 7 farkli kategoride incelenmistir.
YONTEM

2018-2024 yillar1 arasinda ABD ve Tiirkiye'de sosyal bilgiler egitimi alaninda yapilan doktora
tezlerini karsilastirmali olarak incelemeyi amaglayan bu calisma nitel arastirma deseninde
tasarlanmig ve veri toplamak icin dokiiman analizi kullanilmistir. Dokiiman incelemesi,
arastirilacak konu hakkinda bilgi igeren yazili materyallerin analizini kapsamaktadir (Yildirim
& Simsek, 2021). Bu makale insan veya hayvan deneklerle yapilan herhangi bir ¢alisma
icermediginden, bu ¢alisma i¢in etik izni alinmamustir.
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Orneklem/Calisma Grubu/Katiimcilar

Calisma kapsaminda 176’s1 Tiirkiye, 144t ABD menseili olmak iizere toplam 320 doktora tezi
analiz edilmistir. Proquest ve YOK Ulusal Tez Merkezi veri tabanlarinda 2018 ve 2024 yillarmi
kapsayan detayli bir arama gerceklestirilmistir. Bu arama sonucunda izinli olan ve ulasilabilen
tezlerin konu alanlar1 “egitim” kelimesi ile sinirlandirilarak aragtirmanin kapsami ¢izilmistir.
Veri Toplama Aracglary/Veri Toplama Yontemleri / Veri Toplama Teknikleri

Bu aragtirmanin veri kaynagini1 2018-2024 yillar1 arasinda ABD ve Tiirkiye'de sosyal bilgiler
egitimi alaninda yapilmis doktora tezleri olusturmaktadir. ABD'de hazirlanan doktora tezlerine
ProQuest veri tabaninda "social studies education" anahtar kelimeleri ile yapilan arama
sonucunda ulasilirken Tiirkiye'de yapilan doktora tezlerine YOK Ulusal Tez Merkezi
araciligiyla ulagilmistir.

Verilerin Analizi

Calismada ele alinan tezler; “yi1l”, “lniversite”, “arastirma yaklagim1”, “arastirma deseni”,
“calisma grubu/6rneklem”, “veri toplama aracglar1” ve “konu” olmak tizere 7 farkli kategoride
bibliyometrik analiz yoluyla analiz edilmistir. Bibliyometrik analiz yontemi, akademik bir
alanda yapilmis calismalarin belirli 6zelliklerinin analiz edilerek ¢esitli bulgulara ulagsmak

amaciyla kullanilan bir yontemdir (Barca & Hiziroglu).

Etik Kurul Izin Bilgisi
Etik Kurul Kararindan muaftir.

BULGULAR, YORUM VE TARTISMA

Bu baslik altinda 2018-2024 yillar1 arasinda “sosyal bilgiler egitimi” alaninda ABD ve
Tirkiye’de yapilan doktora tezlerinin; yil, iiniversite, arastirma yaklasimi, arastirma deseni,
calisma grubu/0rneklem, veri toplama araglari ve konu degiskenlerine gore analiz edilmesi
sonucu elde edilen bulgu ve yorumlara yer verilmistir.

Tezlerin Yillara Gore Dagilimi
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2018 2019 2020 2021 2022 2023 2024

2

o

1

o

EABD H Tirkiye

Sekil 1. Tezlerin Yillara Gore Dagilimi

Sekil 1 incelendiginde 2018, 2019 ve 2020 yillarinda Tiirkiye’deki tezler sayica fazlayken 2021
ve 2022 yillarinda sosyal bilgiler egitimi alaninda ABD’de hazirlanan doktora tezlerinin
sayisinin daha fazla oldugu goriilmektedir. 2023 yilinda Tiirkiye’de iiretilen tez sayis1t ABD’de
tiretilen tezlerin iki katindan fazladir. 2024 yilinda ise bu say1 birbirine daha yakindir. 2020 y1li
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her iki iilke i¢in de en az tezin iiretildigi y1l olurken 2021 y1l1 ABD’de en fazla tezin hazirlandigi
yil olmustur. Bu durumun sebebinin biiyiik 6l¢iide Covid 19 pandemisi etkisinde gegen 2020
yilinda tamamlanamayan c¢alismalarin yigilarak 2021 yilina sarkmasinin oldugu
diistiniilmektedir. Ancak yine de 2020 y1l1 verisi yakindan incelendiginde ABD’de tamamlanan
7 doktora tezine karsilik Tiirkiye’de 21 tezin tamamlandigi goriilmektedir. ABD’de pandemi
doneminde tez ¢alismasi i¢in belirlenen konu, deneysel uygulamalar ve 6rneklem segimlerinden
taviz vermekten kacginildigi ve bu nedenle ¢alismalarin daha ¢ok ertelendigi ¢cikarimi yapilabilir.
Nitekim bu donemde ABD’de yapilan 7 doktora tezinde de dokiiman incelemesi yontemi tercih
edilmis; bu calismalardan 3’1 “egitim politikalar1”, 2’si “durum tespiti” ve diger 2’si de “egitim
program1” konularinda hazirlanmistir.

Tezlerin Yapildigi Universitelere Gore Dagilimi

Her iki tilkede de tezlerin hazirlandig1 tiniversiteler sayica fazladir. Bu nedenle bu boliimde
sadece alanda 6n plana ¢ikan iiniversitelere yer verilmis; bu dogrultuda Sekil 2°de ABD’de en
cok tezin hazirlandigi ilk 5 tliniversite, Sekil 3°te ise Tiirkiye’de en ¢ok tezin hazirlandigi ilk 5
liniversite gosterilmistir.

University of South Carolina

Northeastern University

|
|
State University of New York | —
St. John's University (New York) I —
|

Michigan State University

B Adet

Sekil 2. ABD'de hazirlanan doktora tezlerinin {iniversitelere gore dagilimi

Sekil 2°de ABD’de 2018-2024 yillar1 arasinda sosyal bilgiler egitimi alaninda yapilan doktora
tezlerinin hazirlandig1 ilk 5 iiniversite gosterilmistir. Buna gore “University of South Carolina
(8)”, “Northeastern University (7)”, “State University of New York (7)” “St. John’s University
(6)”, ve “Michigan State University (4)” en ¢ok tezin hazirlandigi iiniversiteler olarak 6n plana
¢ikmaktadir.
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Sekil 3. Tiirkiye'de hazirlanan doktora tezlerinin iiniversitelere gore dagilimi

Sekil 3°te Tiirkiye’de 2018-2024 yillar1 arasinda sosyal bilgiler egitimi alaninda yapilan doktora
tezlerinin hazirlandig1 ilk 5 iiniversite gdsterilmistir. . Buna gore “Gazi Universitesi (32)”,
“Anadolu Universitesi (25)”, “Atatiirk Universitesi (17)”, “Marmara Universitesi (14)” ve
“Afyon Kocatepe Universitesi (10)” en ¢ok tezin hazirlandig1 iiniversiteler olarak 6n plana
cikmaktadir.

Tezlerin Arastirma Yaklasimlarina Gére Dagilinu

Tablo 1. ABD’deki Doktora Tezlerinin Aragtirma Yaklagimlarina Goére Dagilimi

Yaklasim 2018 2019 2020 2021 2022 2023 2024 Toplam
Nitel 15 11 6 27 20 12 12 103
Karma 5 2 1 8 6 4 2 28
Nicel 2 4 - 2 4 1 - 13
Toplam 22 17 7 37 30 17 14 144

Tablo 1’de ABD’de sosyal bilgiler egitimi alanindaki doktora tezlerinde tercih edilen arastirma
yaklasimlar1 ve bunlarin 2018-2024 yillar1 araligindaki dagilimi gosterilmistir. Buna gore
ProQuest veri tabanindan ulasilan toplam 144 doktora tezinin; 103 {iniin nitel, 28’inin karma
ve 13’{iniin nicel arastirma yaklasim ile tasarlandig1 s6ylenebilir.

Tablo 2. Tiirkiye’deki Doktora Tezlerinin Arastirma Yaklagimlarina Gére Dagilimi

Yaklasim 2018 2019 2020 2021 2022 2023 2024 Toplam
Karma 10 11 10 14 11 23 5 84
Nitel 12 7 10 7 11 15 7 69
Nicel 4 7 1 5 1 4 1 23
Toplam 26 25 21 26 23 42 13 176

Tablo 2’de Tirkiye’de sosyal bilgiler egitimi alanindaki doktora tezlerinde tercih edilen
aragtirma yaklasimlar1 ve bunlarin 2018-2024 yillar1 araligindaki dagilimi gosterilmistir. Buna
gore YOK Ulusal Tez Merkezi veri tabanindan ulasilan toplam 176 doktora tezinde en gok
tercih edilen arastirma yaklasimlar sirasiyla; karma (84), nitel (69) ve nicel (23) arastirma
yaklasimlaridir.
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Tezlerin Arastirma Desenlerine Gore Dagilimi

“I\\l

m Fenomenoloji

= Eylem arastirmasi

= Acimlayici sirali desen

= Kesfedici sirali desen

= Etnografi

= Gom{li teori

m Tasarim tabanli arastirma
m Anlatr arastirmasi

m Soylev analizi

Sekil 4. ABD'de hazirlanan tezlerin arastirma desenlerine gére dagilimi
Sekil 4 incelendiginde 2018-2024 yillar1 arasinda ABD’de sosyal bilgiler egitimi alaninda
hazirlanan doktora tezleri ¢cogunlukla durum calismasi, fenomenoloji ve eylem arastirmasi

desenlerinde tasarlanmistir. Nitel aragtirma yaklasimimin benimsendigi c¢alismalarin fazla
sayida olmasi nitel aragtirma desenlerini 6n plana ¢ikarmaktadir.

‘ = Eylem arastirmasi

m Agimlayici sirali desen

Sekil 5. Tiirkiye'de hazirlanan tezlerin arastirma desenlerine gore dagilimi

= Gom{li teori

= Durum galismasi

= Tarama

= Yakinsayan paralel desen
m Kesfedici sirali desen

= Tasarim tabanli arastirma

m Fenomenoloji

Sekil 5 incelendiginde Tiirkiye’de 2018-2024 yillar1 arasinda sosyal bilgiler egitimi alaninda
hazirlanan doktora tezlerinde agirlikli olarak; eylem arastirmasi, agimlayici sirali desen ve
gomiilii teori desenleri tercih edilmisgtir.
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Tezlerin Arastirma Orneklem/ Calisma Gruplarina Gore Dagilimi

Tablo 3 ve Tablo 4’te ABD ve Tiirkiye’de sosyal bilgiler egitimi alanindaki doktora tezlerinde
tercih edilen 6rneklem-galisma gruplar1 ve bunlarin 2018-2024 yillar1 araligindaki dagilimi
gosterilmistir.

Tablo 3. ABD’deki Doktora Tezlerinin Arastirma Orneklemlerine Goére Dagilimi

Orneklem/Calisma 2018 2019 2020 2021 2022 2023 2024  Toplam
grubu

Ogretmen 7 7 4 18 18 7 8 69
Ogrenci 10 8 1 8 5 2 1 35
Ogretmen-ogrenci 2 - 2 6 1 4 1 16
Ogretmen adayi 2 1 2 1 - 1 7
Akademisyen - - - 1 2 1 - 4
Ogretmen-gretmen - - - 1 1 - 1 3
aday1

Meclis iiyesi 1 - - - - - - 1
Okul yoneticisi - - - - - 1 - 1
Toplam 22 16 7 36 28 15 12 136

Tablo 3 incelendiginde ABD’de hazirlanan arastirmalarda drneklem-galisma grubu olarak en
cok Ogretmenler (69), 6grenciler (35), Ogretmenler ve 6grenciler (16) tercih edilmistir.
Ogretmen aday1r ve akademisyenler gibi daha kolay ulasilabilir Srneklemlerin doktora
tezlerinde c¢ok fazla tercih edilmemis olmasi saha ¢alismalarina daha cok 6nem ve agirlik
verilmesi ile agiklanabilir. Ayrica sadece 1 ¢aligmada tercih edilmis olsalar da “meclis tiyesi”
ve “okul yoneticisi” 6rneklem-¢alisma gruplari tabloda dikkat ¢ekmektedir.

Tablo 4. Tiirkiye’deki Doktora Tezlerinin Arastirma Orneklemlerine Gére Dagilimi

Orneklem/Calisma 2018 2019 2020 2021 2022 2023 2024  Toplam
grubu

Ogrenci 12 14 14 14 15 24 6 99
Ogretmen-6grenci 2 3 4 2 4 5 2 22
Ogretmen aday1 4 4 - 4 1 4 1 18
Ogretmen 4 2 2 1 2 4 1 16
Ogretmen-dgretmen - - - 2 - - - 2
aday1

Akademisyen - - - 1 - - - 1
Toplam 22 23 20 24 22 37 10 158

Tablo 4 incelendiginde Tiirkiye’de hazirlanan aragtirmalarda 6rneklem-caligma grubu olarak
en ¢ok Ogrenciler (99), 6gretmenler ve 68renciler (22), 6gretmen adaylar1 (18) ve 6gretmenler
(16) tercih edilmistir.
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i

Tezlerin Veri Toplama Aracglarina Gore Dagilimi
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Sekil 6. ABD'de hazirlanan doktora tezlerinde kullanilan veri toplama araglarimin dagilimi

Sekil 6’da ABD’de 2018-2024 yillar1 arasinda sosyal bilgiler egitimi alaninda hazirlanan
doktora tezlerinde kullanilan veri toplama araglarina yer verilmistir. Sekil incelendiginde en
cok tercih edilen veri toplama araglarinin sirasiyla; goriisme (113), gozlem (47), anket (34),
dokiiman (24), saha notlar1 (12), 6lgek (12), basar testi (5), giinliik (3), 6grenci iiriinleri (2),
rubrik (2), fotograf (1) ve ¢ikis bileti(1) oldugu goriilmektedir. Bu veriler Tablo 1°deki verilerle
birlikte yorumlandiginda; 6zellikle goriisme ve gézlem gibi nitel veri toplama araglarinin 6ne
¢ikmasinin ABD’de hazirlanan doktora tezlerinde daha ¢ok nitel arastirma yaklagiminin tercih
edilmesinin bir sonucu oldugu sdylenebilir.

Gorigme

Basari testi

Arastirmaci/katilimei gtinltkleri

Gozlem

Anket

Dokiiman
Kisisel bilgi formu
Video ve ses kayitlari

Etkinlik ve ¢alisma yapraklari

“"IIIHI

Ogrenci Uriinleri
Rubrik

© mm
N
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@ Adet

Sekil 7. Tiirkiye'de hazirlanan doktora tezlerinde kullanilan veri toplama araglarinin dagilimi
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Sekil 7°de Tiirkiye’de 2018-2024 yillar1 arasinda sosyal bilgiler egitimi alaninda hazirlanan
doktora tezlerinde kullanilan veri toplama araglar1 gosterilmistir. Sekil incelendiginde gériisme
(123), basar1 testi (59), arastirmact/katilimci giinliikleri (56), gézlem (46) ve anket (37) gibi veri
toplama araglarinin 6n plana ¢iktig1 goriilmektedir. Ayrica ¢alismalarda dokiiman (30), kisisel
bilgi formu (15), video ve ses kayitlar1 (14), etkinlik ve ¢alisma yapraklari (14), 6grenci iiriinleri
(11) ve rubrik (2) gibi araclar vasitasiyla da veriler toplanmistir. Tablo 2’deki veriler 15181nda
goriisme ve basari testinin en ¢ok tercih edilen veri toplama araglar1 olmasinda Tiirkiye’de
karma arastirma yaklasimiyla hazirlanan ¢alismalarin sayica daha fazla olmasinin etkili oldugu
sOylenebilir. Bu ¢alismalarda genellikle 6n test-son test olarak uygulanan basar testlerine
ogrencilerle yapilan nitel gériismeler eslik etmektedir.

Tezlerin Arastirma Konularina Gore Dagilimi

Sekil 8 ve Sekil 9°da 2018-2024 yillar1 araliginda sirastyla ABD ve Tiirkiye’de sosyal bilgiler
egitimi alaninda hazirlanmis doktora tezlerinin aragtirma konularina gore dagilimina yer
verilmistir.
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Sekil 8. ABD'de hazirlanan tezlerin arastirma konularma gore dagilimi

Sekil 8 incelendiginde ABD’de hazirlanmis doktora tezlerinde en ¢ok; 6gretim yontemleri (39),
durum tespiti (31), Ogretmen Oz-yeterligi (30), program (14) ve egitim politikalar1 (9)
konularmin tercih edildigi goriilmektedir. Bunun yani sira deger ve beceri ogretimi (8),
herhangi bir konunun 6gretimi (4), 6gretmen goriisleri (3), ders kitaplar1 (2) ve diger alanlarla
iligki-karsilastirma (2) konularinda da hazirlanan tezler bulunmaktadir.
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Sekil 9. Tiirkiye'de hazirlanan tezlerin aragtirma konularina gore dagilimi

Sekil 9 incelendiginde Tiirkiye’de hazirlanmis doktora tezlerinin daha ¢ok; 6gretim yontemleri
(86), deger ve beceri kazandirma (39), program (14), 6gretmen 6z-yeterligi (13) ve durum
tespiti (6) konularinda hazirlandig1 goriilmektedir. Az sayida olsa da materyal kullanimi (4),
Ogretmen gorisleri (4), kavram ogretimi (3) ve ders kitaplart (2) konulu calismalar da
bulunmaktadir.

SONUCLAR VE ONERILER

Bu arastirmada 2018-2024 yillar1 arasinda ABD ve Tiirkiye’de “sosyal bilgiler egitimi”
alaninda yapilan doktora tezleri; yil, liniversite, arastirma yaklasimi, arastirma deseni, ¢alisma
grubu/6rneklem, veri toplama araglar1 ve konu degiskenleri agisindan karsilastirmali olarak ele
alinmustir. Bu dogrultuda ProQuest veri tabanindan ulasilan 144 doktora tezi ve YOK Ulusal
Tez Merkezi veri tabanindan ulasilan 176 doktora tezi arastirmanin veri kaynagini
olusturmusgtur. 2018-2024 yil aralig1 incelendiginde 2020 yilinin en az tezin iretildigi, 2021
yilinin ise en ¢ok tezin iiretildigi yillardan biri oldugu goriilmektedir. Bu durumun sebebinin
2020 yilinin Covid-19 pandemisinin etkisi altinda ge¢cmesi oldugu disiiniilmektedir.
Ertelenmek zorunda kalan caligmalar ise 2021 yilinda bir yigilmaya sebep olmus olabilir.
ABD’de en ¢ok tezin firetildigi iniversite “University of South Carolina” olurken onu
“Northeastern University”, “St. John’s University” ,“State University of New York” ve
“Michigan State University” takip etmektedir. 2018-2024 yillar1 i¢in olusan bu siralama Saxe,
Jackson ve Mraz (1994)’in 1934-1991 yillarmi kapsayan ve “Teachers College Columbia
University”, “Stanford University”, “Indiana University”, “New York University” ve “Ohio
State Universitynin ilk 5’1 olusturdugu siralama ile ortlismemektedir. Tiirkiye’de ise “Gazi
Universitesi” bu anlamda ilk sirada gelmektedir. Hagat ve Demir (2018)’in arastirmasinda da
Gazi Universitesinin Tiirkiye’de sosyal bilgiler egitimi alaninda en ¢ok doktora tezinin
iiretildigi {iniversite oldugu belirtilmistir. Ayrica “Atatiirk Universitesi” ve “Marmara
Universitesi” her iki ¢calismada da ilk 5 i¢inde yer almaktadir. Tezlerde tercih edilen arastirma
yaklagimlarina yakindan bakildiginda ABD’de en ¢ok tercih edilen arastirma yaklasimin nitel
arastirma yaklasimi oldugu goriilmektedir. ABD’de nitel arastirma ile yiiriitiilen tezler
incelenen biitiin tezlerin yaklasik %70’ini olusturmaktadir. Bu durum Canpulat ve digerleri
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(2016)’nin ABD ve Kanada’daki doktora tezlerini inceledigi ve tarama tiiriinde yapilan tezlerin
97’sinin nitel, 35’inin karma ve sadece 2’sinin nicel arastirma yaklasimiyla yapildigi bulgusuna
ulasilan c¢alismasiyla paralellik gostermektedir. Tiirkiye’de ise karma aragtirmalar ilk sirada
gelmekte fakat ikinci siradaki nitel aragtirma ile aralarinda ¢ok biylik bir fark
bulunmamaktadir. Tarman ve digerleri (2011) de sosyal bilgiler egitimi alaninda hazirlanan
doktora tezlerinde en ¢ok nicel ve nitel yontemlerin bir arada kullanildig1 karma yaklagimin
benimsendigini belirtmistir. Nicel arastirmalar ise her iki iilkedeki doktora tezlerinde de ¢ok
fazla tercih edilmemistir. Ozellikle doktora tezlerinde arastirmacilarin sayisal verilerden ziyade
durumun niteligini ortaya koyma ve daha derinlemesine analizlerle sonuca varma istegi bunun
sebebi olarak goriilebilir. Ozellikle Tiirkiye’de nicel arastirma ydntemlerinin yiiksek lisans
seviyesi icin “kabul edilebilir” fakat doktora seviyesi igin “yetersiz”’ gorildiigi ve
danismanlarin da arastirmacilar1 nitel veya karma aragtirma yaklagimlarina yonlendirdigi
bilinmektedir.

ABD’de 2018-2024 yillar1 arasinda sosyal bilgiler egitimi alaninda hazirlanan doktora
tezlerinde en cok tercih edilen aragtirma desenleri durum c¢alismasi, fenomenoloji ve eylem
arastirmasidir. Bu desenleri; agimlayici sirali desen, etnografi, gomiilii teori, tasarim tabanl
arastirma ve anlati aragtirmasi takip etmektedir. Tiirkiye’de ise ayn1 donemde sosyal bilgiler
egitimi alaninda hazirlanan doktora tezlerinde agirlikli olarak; eylem arastirmasi, agimlayici
siral1 desen ve gomiilii teori desenleri tercih edilmistir. Durum caligsmasi, tarama aragtirmalari,
yakinsayan paralel desen, tasarim tabanli arastirma, kesfedici sirali desen ve fenomenoloji
tercih edilen diger desenlerdir. Fenomenolojik arastirmalar ABD’de oldukga tercih edilirken
Tiirkiye’de sadece 2 arastirma bu desende tasarlanmistir. Ayrica ABD’de etnografi ve anlati
arastirmas1t desenlerinde c¢alismalar bulunurken Tiirkiye’de bu arastirma desenlerine yer
verilmemistir.

Arastirmada tezlerin degerlendirilmesinde belirlenen bir diger olgiit tercih edilen 6rneklem
veya ¢alisma gruplaridir. Bu anlamda ABD’de hazirlanan doktora tezlerinde 6rneklem-galigsma
grubu olarak en ¢cok 6gretmenler ve d6grenciler tercih edilirken 6gretmenler ve 6grencilerin ayni
anda yer aldig1 ¢alismalar {igiincli sirada gelmektedir. Tiirkiye’de yapilan c¢alismalarda ise
orneklem-galigma grubu olarak en ¢ok dgrenciler, 6gretmenler ve 6grenciler, 6gretmen adaylari
ve 0gretmenler tercih edilmistir. Hagat ve Demir (2018) de Tiirkiye’de sosyal bilgiler egitimi
alaninda 2002-2018 yillar1 arasinda hazirlanan doktora tezlerinde O6rneklem-calisma grubu
olarak ogrencilerin tercih edildigi ¢alismalarin agirlikta oldugunu belirtmistir. Ozellikle
ABD’de sadece 1 ¢alismayla sinirli olsalar da “meclis iiyesi” ve “okul yoneticisi” drneklem
gruplarinin varlig1 dikkat ¢ekici bir veridir. Bu anlamda Tiirkiye’deki ¢aligmalarda calisilan
orneklem-calisma gruplari ¢esitlendirilebilir.

ABD ve Tirkiye’de hazirlanan doktora tezleri veri toplama araglari bakimindan
karsilastirildiginda biiyiik Olgiide benzer aracglardan yararlanildigi sonucuna ulasilmistir.
ABD’de hazirlanan doktora tezlerinde; goriisme, gézlem, anket, dokiiman, 6l¢ek, saha notlari,
basar1 testi, rubrik, fotograf ve giinliik gibi veri toplama araclari kullanilmistir. Tiirkiye’de
hazirlanan doktora tezlerinde kullanilan veri toplama araclari ise; gorlisme, basari testi,
arastirmact/katilimer giinliikleri, gézlem, dokiiman, kisisel bilgi formu, video ve ses kayitlari,
etkinlik ve calisma yapraklari, 6grenci iriinleri, anket ve rubrik gibi araglardir. ABD’de,
Tirkiye’den farkli olarak saha notlar1 ve fotograf gibi araclardan yararlanildig1 goriilmektedir.
Buna karsin Tiirkiye’deki ¢alismalarda veri toplama araci olarak yer verilen video ve ses
kayitlar, etkinlik ve calisma yapraklari, kisisel bilgi formu ve 6grenci liriinleri gibi araglara
ABD’deki ¢aligmalarda rastlanmamustir.
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Aragtirma kapsaminda ABD’de hazirlanmis doktora tezlerinde en ¢ok; 6gretim yontemleri,
durum tespiti, 6gretmen Ozyeterligi, egitim politikalar1 ve program konularinin tercih edildigi
bulgusuna ulasilmistir. “Ogretim ydntemleri” olarak kategorize edilen baslik incelendiginde bu
Ogretim yontemlerinin; sorgu temelli 0gretim, kiiltiirel degerlere duyarli 6gretim, probleme
dayali 6grenme, sOzlii tarih ve oyun temelli 6grenme gibi yontemler oldugu goriilmektedir.
“Durum tespiti” baslig1 altinda yer alan ¢aligmalarda; cinsiyet¢ilik, ¢cok kiiltiirliiliik, iklim krizi,
elestirel vatandashk, gdogmen egitimi, irk¢ilik ve smif iklimi gibi konular ele alinmistir.
“Ogretmen 6zyeterligi” bashigi altinda 6gretmenlerin mesleki yeterliligiyle ilgili olarak
teknolojiyi kullanma durumlari, karar verme siire¢leri, ders planlamalari, yabanci dil yeterliligi
ve kisilik 6zellikleri gibi konular ¢alisilmistir. ABD’de “egitim politikalar1” konusunda yapilan
caligmalar ¢ogunlukla egitimde 6grenci, Ogretmen, veliler, okul yoneticileri ve politika
yapicilar gibi tiim paydaslarin iizerine diisen sorumlulukla ilgilenen ‘“hesap verebilirlik”
kavramu ile ilgilidir. Tirkiye’de ise sosyal bilgiler egitimi alaninda 2018-2024 yillar1 arasinda
bu konuda yapilmis bir doktora tezine rastlanilmamistir.

Tiirkiye’de hazirlanmis doktora tezlerinde ise ¢ogunlukla; 6gretim yontemleri, deger ve beceri
kazandirma, program, oOgretmen Ozyeterligi ve durum tespiti konularina yer verildigi
goriilmektedir. Hacat ve Demir (2018) 2002 ve 2018 yillar1 arasim1 kapsayan donem igin
tezlerde en ¢ok “sosyal bilgiler dersi 6gretim programi dgeleri” ile “sosyal bilgiler dersinde
kullanilan 6gretim yontemleri” konularinin calisildigini belirtmistir. Bu anlamda 6gretim
yontemlerinin doktora tezleri i¢in hala popiilerligini korudugu fakat 6gretim programi
Ogelerinin daha az calismaya konu oldugu sOylenebilir. Tirkiye’de sosyal bilgiler egitimi
alaninda yapilan doktora tezlerine konu olan 6gretim yontemlerine yakindan bakildiginda bu
yontemlerin; kanit temelli 6grenme, giincel olay 6gretimi, kapsayici egitim, probleme dayali
O0grenme ve is birlikli 6gretim gibi yontemler oldugu goriilmektedir. Tiirkiye’de de farkli etnik
gruplara ait gégmen Ogrencilerin sayisinin bir hayli fazla oldugu dikkate alindiginda ABD’de
tercih edilen “kiiltiirel degerlere duyarli 6gretim” yonteminin daha ¢ok ¢alismada kullanilmasi
yerinde bir tercih olabilir. “Deger ve beceri kazandirma” kategorisi altindaki caligsmalar
incelendiginde daha ¢ok okuryazarlik becerileri, karar verme becerisi, degisim ve siirekliligi
algilama becerisi, sorumluluk degeri ve adalet degeri gibi konularin ¢alisildigi goriilmiistiir. Bu
anlamda c¢alisilan konularda aragtirmacilarin tekrara diistiigii gozlenmistir. Arastirmanin
bulgular1 Orug ve Ulusoy (2008)’un ¢alismasi ile de benzerlik gostermektedir.

Bu arastirmada elde edilen sonuglardan hareketle Tiirkiye’de sosyal bilgiler egitimi alaninda
caligmalar yapan arastirmacilara, sosyal bilgiler kavraminin temellerinin atildig1 ve kuramsal
cercevesinin sekillendirildigi iilke olmasi nedeniyle basta ABD olmak {izere farkl iilkelerde
yapilan giincel ¢aligmalarin takip edilmesi ve incelenmesi 6nerilmektedir. Boylece alanda belli
bir doygunluga ulasilmis konularin tekrar edilmesi yerine, gercekten alandaki bosluklari
dolduracak, yeni fikir ve bakis acilarini tilke iklimine uyarlayarak ele alacak ¢aligmalarin sayisi
ve niteligi artirilabilir.
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Extended Abstract

Evaluation of PhD Theses in the Field of Social Studies Education in the USA and Turkey
(2018-2024)

The concept of social studies was first introduced by a commission convened in the USA. The
content of social studies was outlined in three different reports published consecutively by this
commission in 1913, 1915, and 1916. These reports emphasized history, geography, moral and
vocational education, as well as citizenship education (Jorgensen, 2014). Indeed, it can be
argued that social studies education has been considerably successful in fostering national
consciousness and producing "American citizens" in the USA, which has a multicultural
structure. However, social studies education in Turkey has not yet reached the desired level,
particularly in terms of creating citizenship consciousness (Safran, 2011). Therefore, it is
important to highlight the academic studies conducted in the field of social studies education
over the years and to identify the trends in current research.

In this study, the aim was to analyze doctoral dissertations in the field of social studies education
in the USA and Turkey between 2018 and 2024 across various categories. For this purpose, 144
doctoral dissertations accessed through the ProQuest database and 176 doctoral dissertations
accessed through the YOK Thesis Center database were analyzed using document analysis, one
of the qualitative research methods. The dissertations were examined in terms of seven
categories: year, university, research approach, research design, study group/sample, data
collection tools, and subject.

In this study, 144 doctoral dissertations accessed from the ProQuest database and 176 doctoral
dissertations accessed from the YOK National Thesis Center database constituted the data
source. The findings of the research show that between 2018 and 2024, the least number of
theses in the field of social studies education in both countries was prepared in 2020, while the
most theses were prepared in 2021 in the USA and 2023 in Turkey Analyzing the period from
2018 to 2024, This situation is likely due to the impact of the Covid-19 pandemic in 2020,
which may have caused delays and subsequent accumulation of studies in 2021. In the USA,
the "University of South Carolina" had the highest number of theses, followed by "Northeastern
University," "St. John's University," "State University of New York," and "Michigan State
University." This ranking for the years 2018-2024 differs from the ranking by Saxe, Jackson,
& Mraz (1994), which covered the years 1934-1991 and listed "Teachers College Columbia
University," "Stanford University," "Indiana University," "New York University," and "Ohio
State University" in the top five. In Turkey, "Gazi University" ranks first. Hagcat & Demir (2018)
also identified Gazi University as the institution with the most doctoral dissertations in social
studies education in Turkey. Additionally, "Atatiirk University" and "Marmara University" are
among the top five in both studies.

A closer examination of the research approaches preferred in these dissertations shows that
qualitative research is the most common in the USA, constituting approximately 70% of all
analyzed theses. This aligns with the findings of Canpulat et al. (2016), who studied doctoral
dissertations in the USA and Canada, finding 97 qualitative, 35 mixed-methods, and only two
quantitative research approaches. In Turkey, mixed research methods are the most common,
though not significantly more so than qualitative research, which ranks second. Tarman et al.
(2011) also noted that mixed methods, combining quantitative and qualitative approaches, are

predominantly used in doctoral dissertations in social studies education. Quantitative research
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approaches were not favored in doctoral dissertations in either country. This preference may be
due to researchers' desire to explore the nature of situations more deeply and reach conclusions
through in-depth analysis rather than numerical data. Particularly in Turkey, it is known that
quantitative research methods are considered suitable for master's level but viewed as
insufficient for doctoral studies, leading supervisors to direct researchers towards qualitative or
mixed research approaches.

The most preferred research designs in doctoral dissertations in the field of social studies
education in the USA between 2018-2024 were case study, phenomenology, and action
research. These were followed by exploratory sequential design, ethnography, grounded theory,
design-based research, and narrative research. In Turkey, during the same period, action
research, exploratory sequential design, and grounded theory were predominantly preferred in
doctoral dissertations in social studies education. Other preferred designs included case study,
survey research, convergent parallel design, design-based research, and phenomenology. While
phenomenological research was highly favored in the USA, only two studies in Turkey utilized
this design. Furthermore, although there were studies employing ethnography and narrative
research designs in the USA, these designs were not used in Turkey.

Another criterion evaluated in the dissertations was the preferred sample or study groups. In the
USA, teachers and students were the most common sample-study groups in doctoral
dissertations, followed by studies involving both teachers and students. In Turkey, students
were the predominant sample-study group, followed by studies involving both teachers and
students, pre-service teachers, and teachers. Hagat & Demir (2018) also noted that in doctoral
dissertations prepared in the field of social studies education in Turkey between 2002-2018,
studies with students as the sample-study group were predominant. Notably, in the USA, there
was a unique instance involving a "parliament member" as the sample group, highlighting the
potential for more diverse sample-study groups in Turkey.

Based on the results of this study, it is recommended that researchers in the field of social
studies education in Turkey should follow and examine current studies conducted in different
countries, particularly in the USA, where the foundations of the concept of social studies were
established and its theoretical framework was shaped. By doing so, the number and quality of
studies that genuinely address gaps in the field and introduce new ideas and perspectives,
adapted to the country's context, can be increased. This approach would help avoid redundancy
in topics that have already reached a certain level of saturation in the field.
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Abstract:

Bu ¢calismada, 2018-2024 yillart arasinda ABD ve Tiirkiye'de sosyal bilgiler egitimi
Yearbooks, which are first-hand sources, are essential for obtaining information about
the Ottoman education system. This study aims to reveal the educational status in
Kastamonu province between 1869 and 1903, which aligns with the data in the
Kastamonu Province Yearbooks and Education Yearbooks. In this sense, it aimed to
understand the educational situation in Kastamonu, a provincial city in the last periods
of the Ottoman Empire, from a holistic perspective through statistics. Although some
studies address the reflections of the Ottoman educational reforms in the provinces, none
of them address the educational situation in Kastamonu from a holistic perspective, at
least in the context of statistics. The first publication of the Kastamonu Province Yearbook
was in 1869, and the last was in 1903. Education Yearbooks were published between
1899 and 1903. It is known that Kastamonu province yearbooks were not published every
year. Although they occur at different intervals, twenty-one Kastamonu province
yearbooks and five education yearbooks, excluding the Education Yearbook of 1902, are
the primary data sources in the study. Historical research was used as the study method.
Data in the study was collected using the document review method and subjected to
descriptive analysis. In the years examined, educational institutions understood to exist
in Kastamonu province are primary schools, riisdiye schools, high schools, industrial
schools, and schools for non-Muslims. The change in the number of students and teachers
in educational institutions over the years is also among the study's significant findings.
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INTRODUCTION

The reform movement in the Ottoman Empire, initiated for several practical reasons and
strategically since the eighteenth century, first focused on the educational institutions in the
military field. In this process, some new military educational institutions were opened. Among
these educational institutions, Miihensihane-i Bahri Hiimayun and Miihendishane-i Berri
Hiimayun are among the ones particularly emphasised in the literature. Changes in this reform
programme, which continued for many years, emerged in the 19th century. Especially from the
last year of Mahmud II's reign, the scope of educational reforms was extended to the civilian
sphere. In the new period that started in 1839 with the Tanzimat Edict proclaimed in 1839,
schools at different levels were opened, and steps were taken towards establishing an
institutional structure in the field of education. However, one of the critical deficiencies during
the Tanzimat period was the failure to extend the educational reforms outside the centre (capital
city), except for the riisdiye schools. After the Tanzimat Period (1839-1876), this deficiency
was tried to be overcome during the periods of Abdiilhamid II (1876-1909) and Constitutional
Monarchy I (1908-1920). Modern civil schools were opened in the provinces and the centres
during these periods. Institutionalisation in the field of education was also extended to the
provinces.

One of the primary sources through which we can concretely see the transformation in
education, both in the centre and the provinces during the last periods of the Ottoman Empire,
is yearbooks (salndme). The word was formed from the Persian words “sal” (year) and “name”
(written thing, letter); these works are also called “nev-sal”. The official yearbooks, roughly
divided into official and private yearbooks, can be divided into three categories: those belonging
to the state, ministry and provinces (Aydin, 2009). The first province yearbook in the Ottoman
Empire was the Bosna Yearbook, published in 1866 (h. 1283) (Gergek, 1963). The last
yearbook published in the Ottoman Empire was the Bolu Livas1 Yearbooks, published in 1921
(Duman, 2000).

Kastamonu Province Yearbooks, which are analysed within the scope of the study, were
published for the first time in 1869 (h. 1286). Kastamonu Province Yearbooks were published
uninterruptedly between 1869 and 1882. It was not published from 1882 until 1889. In 1890
and 1891, it was understood that Kastamonu Province Yearbooks were not published. In 1892,
1893 and 1894, the yearbook was published. In 1895, Kastamonu Province Yearbooks were not
published again. The last printed Kastamonu Province Yearbook was in 1903.

When the literature is examined, it is seen that many studies have been carried out by using the
yearbooks published in the last periods of the Ottoman Empire. However, some studies also
centred on the data in Kastamonu Province Yearbooks. One of these is the study titled "Girls
(Inas) Riistiye Schools in Kastamonu Province Yearbooks (1875-1903)" by Selman Tunay
Kamer. Another study is Ercan Celebi's article titled "Education in Tosya (1869-1903)
According to Kastamonu Province Yearbookeleri". In this study, Celebi gave numerical data
about the sibyan primary and riisdiye schools in Tosya District between 1869 and 1903. In
addition, in the study conducted by Cevik (2021), the education situation in Kastamonu during
the reign of Abdulhamid was to be explained through yearbooks.

No study holistically analyses the educational situation in Kastamonu in the last period of the

Ottoman Empire in the context of available statistics. In this sense, this research will contribute
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to the field. This study is limited to the years between 1869 and 1903. This limitation is because
the first and last years of the publication of the yearbooks in which the study data were collected
were considered. The first Kastamonu Province Yearbook was published in 1869 and the last
in 1903.

Purpose of the Study

The primary purpose of this study is to explain the developments in the field of education in
Kastamonu province between 1869 and 1903 in line with the data in the provincial and
educational yearbooks. In the history of Turkish education, a significant part of the studies focus
on periods or institutions. However, most of the studies do not focus much on the reflections of
the educational reforms in the provinces. Although some studies deal with the reflections of the
Ottoman educational reforms in the provinces, no studies deal with the educational situation in
Kastamonu holistically, at least in terms of statistics. In line with the primary purpose of the
study, answers to the following questions were sought:

1) What were the primary education developments in Kastamonu between 1869-1903?

2) What were the developments in secondary education in Kastamonu province between
1869-1903?

3) What were vocational education developments in Kastamonu province between 1869-
1903?

4) What was the situation regarding traditional educational institutions in Kastamonu
province between 1869-1903?

5) What was the situation regarding minority or foreign schools in Kastamonu province
between 1869 and 1903?

6) What was the situation regarding other educational institutions in the province of
Kastamonu between 1869 and 1903?

METHOD

Research Methodology

In this study, the historical research method was used. The historical research method analyses
the researcher's relevant sources and publications. Each research topic and problem has a
history, and the researcher has to analyze this history (Kaptan, 1991). A historical model is used
in research to collect and develop data by reconsidering the past (Azar, 2008, p. 39). In this
research model, hypotheses are formed after determining the problem situations, and data are
collected in light of these hypotheses. Hypotheses are then tested based on these data (Cepni,
2009). A comprehensive literature review is conducted during this type of research. All kinds
of written or oral sources constitute the literature. The sources obtained from the literature
review are analyzed, and the information is presented in a systematic structure. Then, the
researcher's notable findings are compared with the findings in the literature and similarities
and differences are determined (Cepni, 2009).

Data Collection

The data in the study were collected using a document analysis method. The primary data

sources in this study are Kastamonu Province Yearbooks published between 1869-1903, and

EducationYearbooks published between 1898-1903. The reason for choosing these years is that

Kastamonu Province Yearbooks and EducationYearbooks were published in these years.

Kastamonu Province Yearbooks were first published in 1869, and 21 were published until 1903.
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These yearbooks were accessed through the digital archives of the Kastamonu Manuscript
Library and some libraries (National Library, Atatiirk Library, ISAM, etc.).

Analysing the Data

The document analysis technique aims to create relational structures by dividing the sources,
called documents, into codes and themes per the researcher's purpose (Fraenkel & Wallen,
2009). It has been stated that if codes and themes are predetermined in research, it will be a
descriptive analysis (Bogdan & Biklen, 2007; Yildirim & Simsek, 2021). In this study, the data
collected using the document analysis method were subjected to descriptive analysis.

Ethics Committee Approval
Exempt from Ethics Committee Approval.

FINDINGS

The findings of our research are organised under six main headings. These titles are
developments in the field of primary education, developments in the field of secondary
education, developments in the field of vocational education, schools belonging to non-Muslim
subjects, traditional educational institutions, and other educational institutions, which we have
created based on the data in Kastamonu Province Yearbooks and education yearbooks. In
addition, these main headings were divided into sub-headings due to the data analysis. Under
these headings, statistical information on education in Kastamonu province is presented in
tables. However, it is seen that the tables do not contain continuous data for all years within the
scope of the study. This is because there is information about any school at any level of
education in Kastamonu province in certain yearbooks. In other words, if there is no information
about an educational institution in the yearbook examined, the yearbook for that year is not
reflected in the table.

Developments In the Field of Primary Education

This central section of our research contains information about the first, secondary and military
riigdiye schools in Kastamonu province. Although the ibtidai schools constituted the first part
of the education system in the Ottoman Empire, riisdiye schools were opened earlier than the
ibtidai schools for various reasons (Ahmed Cevdet Pasa, 1991, p. 41). For this reason, the data
on the ibtidai schools in the Kastamonu province yearbook are more recent.

Sibyan schools: The sibyan schools were traditional in the Ottoman Empire, which were
transformed into modern primary schools. The first example of ibtidai schools was the "sample
school" opened adjacent to the Nuruosmaniye Mosque in order to provide education in the new
method (usul-1 cedid) (Ergin, 1977; Kodaman, 1988). This school, which was opened in the
mid-1860s, was followed by new ones. In the following years, the number of ibtidai schools
increased rapidly. “Number of ibtidai schools in the 1913-1914 academic year reached 3536”
(Ciydem, 2021, p. 9).

The information on the ibtidai schools in Kastamonu Province Yearbooks is from 1889
onwards. The EducationYearbooks has no information about the ibtidai schools in Kastamonu
province. There is minimal information about the gender of the students studying in ibtidai
schools or whether the school was for girls or boys in Kastamonu Province Yearbooks. Since

it was impossible to identify the male and female students in the schools in line with the
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information provided, such a distinction was not made. In our research: Kastamonu, Inebolu,
Tosya, Task&prii, Safranbolu, Arag, Daday, Cide, Iskilip, Kargi, Bolu, Eregli, Bartin, Amasra,
Gerede, Mudurnu, Diizce, Devrek (Hamidiye), Goyniik, Cankiri, Cerkes, Kalecik, Sinop,
Gerze, Boyabat, Ayancik.

Table 1. Data on ibtidai Schools in Kastamonu Province According to Kastamonu Province Yearbooks

Year ibtidai school Student Teacher
1889 41 3234 53
1892 36 1785 62
1893 35 1939 54
1894 27 1906 49
1896 41 3184 62
1899 39 3246 65
1903 61 3604 97

Table 1 presents information about the ibtidai schools in the district and towns in Kastamonu
province in line with the information in the Province Yearbooks of Kastamonu. The number of
schools in Kastamonu province was recorded as 41 in 1889. In 1903, this number increased by
48.78% and reached 61. The lowest number of schools was recorded in 1894. The variability
in the number of schools is due to the absence of data on ibtidai schools in some places over
the years. According to the province yearbooks, the table in question includes information on
the number of students studying in ibtidai schools in all districts and towns in Kastamonu. In
1889, the number of students studying in all ibtidai schools in Kastamonu province was 3234,
while this figure increased by 11.44% to 3604 in 1903. In the 1892 province yearbook, it is seen
that the number of students decreased by 44.80% compared to the data in the previous year's
yearbook. One of the main reasons for this situation is the absence of data on some centres in
this yearbook. In addition, in light of the information in the yearbooks, it is observed that there
was an increase of 48.78% in the number of schools in the years in question, but the number of
students did not increase at the same rate. The same table also includes data on the number of
teachers working in ibtidai schools. According to these data, while the number of teachers was
53 in 1889, it increased by 83.0 per cent to 97 in 1903.

Riigdiye (Middle) Schools: Considering Kastamonu province yearbooks, the first information
about the riisdiye school is found in the 1869 Province Yearbook. Information about riisdiye
schools is in all Kastamonu province yearbooks.

Table 2. Data on the Riisdiye Schools in Kastamonu according to Kastamonu Province Yearbooks

Year Riisdiye school Student Teacher
1869 6 346 13
1870 7 422 15
1871 9 503 18
1872 10 421 24
1873 11 414 25
1874 13 669 27
1875 17 773 39
1876 18 914 46
1877 17 998 48
1878 19 1168 50
1879 21 1218 51
1880 20 1303 55
1881 21 1393 58
1882 21 1337 59

168



T. Saglam & Education in Kastamonu According to Education Yearbooks and

E. Ciydem Province Yearbooks (1869-1903)
1889 24 1748 65
1892 22 643 56
1893 20 881 46
1894 17 845 42
1896 17 956 48
1899 21 1021 50
1903 21 1030 48

Table 2 provides information on the number of riisdiye schools in the province of Kastamonu
between 1869 and 1903. When Kastamonu Province Yearbooks were examined, the following
centers within the province were found to have riisdiye schools: Kastamonu Centre, Daday,
Bolu, Eregli, Sinop, Cankiri, Inebolu, Boyabat, Safranbolu, Tosya, Cerkes, Diizce, Goyniik,
Gerze, Akcasehir, Taskoprii, Bartin, Devrek, Abana, Caycuma, Arac, Mudurnu, Iskilib,
Carsamba, Cide. It was also found that there were both boys' and girls' riisdiye schools in the
centers of Kastamonu and Sinop. In 1869, there were six riisdiye schools in Kastamonu
Province. By 1903, this number had increased by 250 percent to 21.

Table 2 explains the total number of students in riisdiye schools in Kastamonu province in terms
of years. 1869, when the first yearbook was published, the number of students in the province
was 346. The number of students was 643 in 1892 because the number of students in 11 of the
22 riisdiye schools in the province was not given in that year's yearbook. The highest number
of students was recorded in 1889, and the number of students was 1748. In addition, the number
of teachers working in the riisdiye schools in Kastamonu province is shown in table 2 by year.
According to this data, while the number of teachers was 13 in 1869, it increased to 48 in 1903,
with an increase of 269%.

Table 3. Data on Riisdiye Schools in Kastamonu Province According to Education Yearbooks

Year Riisdiye school Student Teacher
1898 23 1393 55
1899 22 1337 62
1900 22 1412 63
1901 23 1352 57
1903 23 1308 56

Table 3 shows the number of riisdiye schools in the province of Kastamonu in 1898, 1899,
1900, 1901, and 1903, according to the data in the education yearbooks. According to the data,
while the number of schools was recorded as 23 in 1898, 1901, and 1903, it was shown as 22
in 1899 and 1900. The number of riisdiye schools in the 1899 Kastamonu Province Yearbook
was 21, and 22 in the 1899 Education Yearbook. Although Sinop Male Riisdiye School is
included in the 1903 Education Yearbook, it is not included in the Kastamonu Province
Yearbook. In the 1903 Kastamonu Province Yearbook, the number of riisdiye schools was listed
as 21, while it was listed as 23 in the Education Yearbook of the same year. Although Kiire
Riigsdiye School and Ayancik Riisdiye School were included in the 1903 Education Yearbook,
it is seen that these schools were included in the Kastamonu Province Yearbook of the same
year.

As seen in table 3, there was no significant change in the number of students in the riisdiye
schools in Kastamonu province. In the 1899 Kastamonu Province Yearbook, the total number
of students in riisdiye schools was stated as 1021, while in the Education Yearbook of the same
year, this number was 1352. Therefore, the difference between the two yearbooks is 331.
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Similarly, while the number of riisdiye school students was 1030 in the 1903 Kastamonu
Province Yearbooks, it was 1308 in the Education Yearbook. In this case, the difference in the
number of students between the 1903 Education Yearbook and the Kastamonu Province
Yearbook is 278.

The table above shows the number of teachers working in the riisdiye schools in the province
of Kastamonu based on data from the education yearbooks of 1898, 1899, 1900, 1901, and
1903. Accordingly, there were 55 teachers in 1898, 62 in 1899, 63 in 1900, 57 in 1901, and 56
in 1903. While the number of teachers was 50 in the 1899 Kastamonu Province Yearbook, the
Education Yearbook of the same year stated that there were 62 teachers. In the 1903 Kastamonu
Province Yearbook, the number of teachers was recorded as 48, while in the Education
Yearbook published in the same year, this number was 56.

Military Riisdiye schools: In the province of Kastamonu, it was observed that there was a
military secondary school only in the central district of Kastamonu province. The first
information about the military riisdiye school in Kastamonu Province Yearbooks was included
in the 1889 yearbook. It is understood from the yearbook data that the school's education period
was four years. The education yearbooks also include information about the Kastamonu
military secondary school.

Table 4. Data on Military Riisdiye Schools in the Central District of Kastamonu According to Kastamonu Province
Yearbooks

Year Teacher Student
1st Year 2nd Year 3rd Year 4th Year Total

1889 10 24 42 34 27 127
1892 11 - - - - 180
1893 11 - - - - 180
1896 11 40 49 45 23 157
1899 11 40 37 35 35 147
1903 12 44 41 16 15 116

Table 4 contains information about the military riisdiye schools in the central district of
Kastamonu according to the Kastamonu Province yearbooks of 1889, 1892, 1893, 1896, 1899,
and 1903. Based on this information, the number of teachers working in the riisdiye schools
was 10 in 1889, 11 in 1892, 1896 and 1899, and 12 in 1903. According to the data in the
yearbooks, the riisdiye school education period was four years. In 1889, the number of students
studying at this school was as follows: 24 in the first year, 42 in the second year, 34 in the third
year, 27 in the fourth year, and 127 in total. In 1892 and 1893, only the number of students in
the first year is 180. In 1896, the number of students was as follows: 40 in the first year, 49 in
the second year, 45 in the third year, and 23 in the fourth year. In 1899, it is understood that
there were 40 students in the first year, 37 in the second year, 35 in the third year, 35 in the
fourth year, and 147 in total. In 1903, 44 students in the first year, 41 students in the second
year, 16 in the third year, and 15 in the fourth year were enrolled in the military secondary
school. As can be seen from the table, the number of students in the school in 1892 and 1893
was not given on a class basis. In those years, 180 students were enrolled in the school.
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Table 5. Data on Military Riisdiye schools in the Central District of Kastamonu, according to the Education
Yearbooks

Year Teacher Student
1898 10 141
1899 11 315
1900 11 315
1901 10 120
1903 10 -

The data in table 5 provide information about the military riisdiye schools in the Kastamonu
district in the 1898, 1899, 1900, 1901, and 1903 education yearbooks. According to this
information, the number of teachers was 10 in 1898, 1902, and 1903, and 11 in 1899 and 1900.
The number of teachers in the 1899 Kastamonu Province Yearbook and 1899 Education
Yearbook is 11. The number of teachers in the 1903 Kastamonu Province Yearbook was 12,
while in the EducationYearbook of the same year, it was 10. The number of students was 141
in 1898, 315 in 1899 and 1900, and 120 in 1901. There is no data for the 1903 year. While the
number of students in 1899 was 147 in the Kastamonu Province Yearbook, this figure was 310
in the Education Yearbook of the same year.

Developments In the Field of Secondary Education

Under the heading of developments in secondary education, we examined the idadi school in
Kastamonu province, i.e., the institutions accepted at the high school level today (2024). The
Kastamonu Province Yearbook and the Education Yearbook included information about the
highs.

High (Idadi) School: In light of the information in the yearbooks, it has been determined that
there were only four high schools in Kastamonu province. These are the Kastamonu Center,
Bolu District, Sinop District, and Cankirt District. The first information about the high school
in Kastamonu province yearbooks was in 1889. Although there is information about
Kastamonu High School in the same yearbook, it is known from other sources that this school
was opened in 1885 (Eski, 2024, p. 30). The first information about Bolu High School is
found in the Kastamonu Province Yearbook in 1892, Sinop High School in 1893, and Cankir1
High School in 1894. Information about Kastamonu High School, Bolu High School, Sinop
High School and Cankir1 High School is found in the education yearbooks.

Table 6. Data on the High School in the Central District of Kastamonu, according to Kastamonu Province
Yearbooks

Year Teacher Student
1889 10 98

1892 12 32

1893 11 55

1896 15 137
1899 16 118
1903 16 122

As seen in table 6, the Kastamonu province yearbooks for 1889, 1892, 1893, 1896, 1899, and
1903 contain data on the high school. While there were ten teachers in the school in 1889, this
number increased to 16 in 1903. In terms of the number of students, while were 98 students in
the school in 1889, this number increased to 122 in 1903, with an increase of 124.48%. The
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year with the lowest number of students was 1892, with 32 students, while the year with the
highest was 1896, with 137.

Table 7. Data on the High School in Bolu District according to Kastamonu Province Yearbooks

Year Teacher Student
1892 10 -

1893 7 66

1894 6 66

1896 6 88

1899 5 88

1903 7 95

In table 7, information about the high school in the province of Bolu is given in the Kastamonu
province yearbooks for 1892, 1893, 1894, 1896, 1899, and 1903. According to these data, while
the number of teachers was 10 in 1892, it was 7 in 1903. As for the number of students, there
is no record in 1892. However, it is understood that 66 students studied at this school in 1893
and 1894, 88 students in 1896 and 1899, and 95 students in 1903.

Table 8. Data on the High School in Sinop, according to Kastamonu Province Yearbooks

Year Teacher Student
1893 7 67
1894 5 70
1896 6 80
1899 5 80
1903 6 89

Table 8 shows the data on the high school in Sinop in the Kastamonu province yearbooks for
the years 1893, 1894, 1896, 1899, and 1903. According to these data, the number of teachers
working at the school was 7 in 1893, 5 in 1894 and 1899, and 6 in 1896 and 1903. While the
number of students was 67 in 1893, it increased to 89 in 1903, with an increase of 32.83%. In
addition, the number of students was recorded as 70 in 1894 and 80 in 1896 and 1899.

Table 9. Data on the High School in Cankir1 according to Kastamonu Province Yearbooks

Year Teacher Student
1894 6 79

1896 4 98

1899 5 89

1903 5 100

In table 9, the data on the high school in Cankir1 district are given in line with the data in the
Kastamonu Province Yearbooks. According to this information, the number of teachers
working at the school is indicated. At the same time, there were six teachers in 1894, 4 in 1896,
and 5 in 1899 and 1903. While the number of students was 79 in 1894, it increased to 100 in
1903, with an increase of 26.58%. In addition, the number of students was recorded as 98 in
1896 and 89 in 1899.
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Table 10. Data on the High Schools in the Central District of Kastamonu according to the Education Yearbooks

Year Teacher Student
1898 15 1161
1899 11 146
1900 12 146
1901 11 149
1903 11 119

Table 10 shows information about Kastamonu High School in the education yearbooks from
1898, 1899, 1900, 1901, and 1903. The education circulars above contain information about
Kastamonu High School. According to the data, it is understood that there were 15 teachers in
the school in 1898, 11 teachers in 1899, 1901 and 1903, and 12 teachers in 1900. The number
of students was 116 in 1898, 146 in 1899 and 1900, 149 in 1901 and 119 in 1903. While the
number of teachers was 16 in the 1899 Kastamonu Province Yearbook, it is seen as 11 in the
Education Yearbooks of the same date. Similarly, while the number of teachers was 16 in the
1903 Kastamonu Province Yearbook, it was given as 11 in the Education Yearbook of the same
year. While the number of students was 98 in the 1899 Kastamonu Province Yearbook, it was
146 in the Education Yearbook of the same year. Finally, according to the 1903 Kastamonu
Province Yearbook, there were 122 students in the school, while the number of students was
119 in the EducationY earbook of the same year.

Table 11. Data on the High School in Bolu, according to the Education Yearbooks

Year Teacher Student
1898
1899
1900
1901
1903

110
110
101
90
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Table 11 shows information about the high school in Bolu's 1898, 1899, 1900, 1901, and 1903
education yearbooks. In the 1898 yearbook, there is no information about the high school.
While the number of teachers was 5 in 1899, this number was 8 in 1903. As for the number of
students, it is recorded that there were 110 students in 1899 and 1900, 101 in 1901, and 90 in
1903. However, while the 1899 Kastamonu Province Yearbook lists the number of students
studying at Bolu High School as 88, the EducationYearbook states that the number of students
studying at this High School was 110. Similarly, in the 1903 Kastamonu Province Yearbook,
the number of students studying at Bolu High School was 95, while in the Education Yearbook
of the same year, the number of students studying at this high school was 90.

Table 12. Data on the High Schools in Sinop according to the Education Yearbooks

Year Teacher Student
1898 - -

1899 5 72

1900 5 72

1901 6 68

1903 6 96

!'It is understood from the information in the yearbook that 12 of these students were non-Muslims.
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Table 12 shows findings about the high school in Sinop in the education yearbooks of 1898,
1899, 1900, 1901, and 1903. According to the findings, there is no information about high
school in Sinop in 1898. However, the number of teachers was stated as 5 in 1899 and 1900,
and the number of teachers was recorded as 6 in 1901 and 1903. The number of students was
72 in 1899 and 1900, 68 in 1901 and 96 in 1903. According to the Kastamonu Province
Yearbook, the number of students was 80 in 1899, while 72 in the EducationYearbook of the
same year. Similarly, while the number of students was 89 in the 1903 Kastamonu Province
Yearbook, this number was 96 in the Education Yearbook of the same year.

Table 13. Data on the High School in Cankir1 according to the Education Yearbooks

Year Teacher Student
1898 - -

1899 5 98

1900 5 98

1901 5 85

1903 6 89

As seen in table 13, the education yearbooks for 1898, 1899, 1900, 1901, and 1903 contain data
on the high school in Cankiri. The data determined that in 1898, Cankir1 High School was
included in the Education Yearbook only by name. While the number of teachers in the high
school was given as 5 in 1899, 1900, and 1901, it was recorded as 6 in 1903. The number of
students was 98 in 1899 and 1900, 85 in 1901 and 89 in 1903. According to the Kastamonu
Province Yearbook, the number of teachers at Cankir1 was rated 5 in 1899; however, it was
shown as 6 in the Education Yearbook of the same year. Regarding the number of students,
while it was stated that there were 89 students in the 1899 Kastamonu Province Yearbook, it
was given as 98 in the EducationYearbook of the same year. In 1903, the number of students
was 100 in the Kastamonu Province Yearbook; however, it was given as 89 in the Education
Yearbook of the same year.

Developments In the Field of Vocational Education

In light of the information in the yearbooks, among the institutions providing vocational
education in the province of Kastamonu are Dariilmuallimin-i Sibyan (Male et al. School) and
Kastamonu Industrial School.

Teacher Training School: The first information about the Dartilmuallimin-i Sibyan School in
Kastamonu Province Yearbooks was found in the yearbook 1889. In the 1889 yearbook, it was
seen that there was one dariilmuallimin in Kastamonu center and Bolu. In the education
yearbooks, there is only information about the dariilmuallimin in the center of Kastamonu.

Table 14. Data on the Darililmuallimin-i Sibyan in the Central District of Kastamonu, according to Kastamonu
Province Yearbooks

Year Teacher Student
1889 2 -
1896 1 -
1899 1 -
1903 1 -

As can be seen in Table 14, there is information about Dariilmuallimin-i Sibyan in Kastamonu
province yearbooks for the years 1889, 1896, 1899, and 1903. According to these data, in 1889,
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there were two instructors in Kastamonu Dariilmuallimin, while there was only one instructor
in the other years. There is no data on the number of students.

Table 15. Data on Dariilmuallimin-i Sibyan in Kastamonu Province, according to the Education Yearbooks

Year Teacher Student
1898 1 8
1899 1 8
1900 1 8
1901 1 7
1903 1 7

Table 15 gives information about the Dariilmuallimin-i Sibyan in the province of Kastamonu
in the education yearbooks of 1898, 1899, 1900, 1901, and 1903. As can be seen, the number
of teachers is shown as 1 in the education yearbooks of the relevant years. The number of
students studying at the school was 8 in 1898, 1899 and 1900, and 7 in 1901 and 1903.

Table 16. Data on the Dariilmuallimin-i Sibyana in Bolu District, according to Kastamonu Province Yearbooks

Year Teachers Students
1889 1 -

As can be seen in table 16, there was a school called Dariilmuallimin-i Sibyan in Bolu in 1889.
According to this data, it is understood that there was only one teacher in the school. There is
no information about the number of students. There is no information on whether there was
another school named Dariilmuallimin in Bolu in the following years.

Industrial School (Mekteb-i Sanayi). The first information about the industrial school in
Kastamonu province yearbooks was found in the yearbook in 1892.

Table 17. Vocational Departments in Kastamonu Mekteb-i Sanayi, according to Kastamonu Province Yearbooks

1892 1893 1896 1899 1903
Carpentry Carpentry Carpentry Carpentry Carpentry
Shoemaking Shoemaking Shoemaking Shoemaking Carpet weaving
Ropery Tailoring Typesetting Weaving Shoemaking
Typesetting Weaving
Typesetting

In line with the data in Kastamonu province yearbooks, information on the vocational programs
at the Kastamonu Industrial School between 1892 and 1903 is given in table 17. According to
this information, in 1892, Kastamonu Industrial School had carpentry, shoemaking, and ropery
programs, while in 1903, it is understood that vocational education was provided in the fields
of carpentry, carpet weaving, shoemaking, weaving, and typesetting.
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Table 18. Number of Students, Teachers and Administrators in Kastamonu Mekteb-i Sanayi according to
Kastamonu Province Yearbooks

Year Number of Students Number of Teachers
1892 95 11

1893 31 13

1896 47 16

1899 50 162

1903 49 103

Table 18 provides information on the number of students studying at the Kastamonu Industrial
School and the number of teachers working there in light of the information in the Kastamonu
Province Yearbooks from 1892 to 1903. In 1892, while there were 95 students in the industrial
school, this number decreased by 48.42% to 49 in 1903. In the same period, the number of
teachers working at the industrial school was as follows: 11 in 1892, 13 in 1893, 16 in 1896 and
1899, and 10 in 1903.

Schools For Non-Muslims

The first information about non-Muslim schools in Kastamonu Province Yearbooks is found in
the yearbooks 1889. Both Kastamonu Province Yearbooks and education yearbooks determined
that there were schools belonging to the Greek and Armenian nations.

Table 19. Number of Non-Muslim Schools in the Province of Kastamonu According to Kastamonu Province
Yearbooks

Year School

Armenian Greek
1889 1
1892
1893
1894
1896
1899
1903
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As can be seen in Table 19, there is information about non-Muslim schools in the Kastamonu
province in the Kastamonu Province Yearbooks for the years 1889, 1892, 1893, 1894, 1896,
1899, and 1903. According to this information, three non-Muslim schools were in the center of
Kastamonu in 1889. Two of these schools belonged to the Greek nation and one to the Armenian
nation. In 1892, the number of non-Muslim schools doubled. This is due to the inclusion of
three non-Muslim schools in the Sinop District in the yearbook.

Table 20. Number of Teachers in Non-Muslim Schools in Kastamonu Province According to Kastamonu Province
Yearbooks

Year Armenian Greek Total
1889 3 4 7
1892 3 12 15
1893 2 8 10
1894 - 8 8
1896 3 12 15
1899 3 11 14

2 A total of 6 administrative and teaching positions are indicated as vacant.
3 In total, 2 administrative and teaching positions are indicated as vacant.
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Table 20 presents data on the number of teachers teaching in non-Muslim schools in the
province of Kastamonu according to the Kastamonu Province Yearbooks for 1889, 1892, 1893,
1894, 1896, 1899, and 1903. According to these data, there were seven teachers in non-Muslim
schools in 1889, 15 in 1892, 10 in 1893, eight in 1894, 15 in 1896, 14 in 1899 and 21 in 1903.
Considering these dates, by 1903, the number of teachers in non-Muslim schools had increased
by more than 200 percent. This increase is in line with the increase in the number of schools.

Table 21. Number of Students in Non-Muslim Schools in the Province of Kastamonu According to Kastamonu
Province Yearbooks

Armenian4 Greek
Year Male Girl Male Girl Total
1889 45 27 145 70 287
1892 - - 240 - 240
1893 50 30 112 95 287
1894 - - 352 160 512
1896 55 27 333 282 697
1899 78 52 387 405 922
1903 1105 554 264 928

As seen in Table 21, according to the Kastamonu Province Yearbooks for the years 1889, 1892,
1893, 1894, 1896, 1899, and 1903, information on the number of students studying in non-
Muslim schools in Kastamonu is given. According to this information, there were 287 students
in 3 non-Muslim schools in 1889. Of these students, 72 were studying in Armenian schools and
215 in Greek schools. In 1892, although the number of schools increased, the number of
students decreased. By 1903, the increase in the number of students in non-Muslim schools was
223.34 percent, considering the data of 1889.

Table 22. Names of Non-Muslim Schools in the Province of Kastamonu and the Congregations They Belong to
According to the Education Yearbooks®

City County School Congregation
Kastamonu Kastamonu Rum Male School Greek
Kastamonu Kastamonu Rum Girl School Greek
Kastamonu Kastamonu Vartanas Armenian
Kastamonu Inebolu Petriyos Greek
Kastamonu Inebolu Petriyos Greek
Kastamonu Inebolu Karaca Greek
Kastamonu Inebolu Ac1 Tavus Greek
Kastamonu Safranbolu Rum School Greek
Bolu Eregli Rum School Greek
Sinop Sinop Rum School Greek

Table 22 provides information on the number of non-Muslim schools in the province of
Kastamonu and the community to which the school belonged in light of the information in the
education yearbooks. In the center of Kastamonu are two schools belonging to Greeks and one

4 Considering the number of Armenian schools, it is understood that male and female students received
coeducation.
5 The number of male and female students is not given separately.
6 This table is the same as the 1898, 1900, 1901, and 1903 education yearbooks.
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to Armenians. There were also four Greek schools in Inebolu: one Greek school in Safranbolu,
one in Eregli, and one in Sinop.

Traditional Educational Institutions
This research section contains numerical data about our traditional educational institutions,
such as sibyan schools and madrasahs.

Stbyan Schools: Sibyan schools constitute the first step of our traditional educational
institutions in the Ottoman Empire. The first information about sibyan schools is found in the
1869 Kastamonu Province Yearbooks. In addition, the information about the schools was also
found in the asar-1 mamure ruler section of the Kastamonu Province Yearbooks. There is no
information about the sibyan schools in the province of Kastamonu in the education yearbooks.

Table 23. The Number of Sibyan Schools in Kastamonu Province According to Kastamonu Province Yearbooks

1869 1870 1871 1872 1873 1874 1875 1876 1877

Kastamonu 624 624 574 574 581 598 857 951 891
Sinop 221 221 221 221 221 208 334 299 300
Bolu 834 834 834 834 834 1011 925 975 979
Cankiri 276 276 279 233 233 165 153 153 153

Table 23 shows the data on the sibyan schools in Kastamonu, Sinop, Bolu, and Cankir1 between
1869 and 1877. When we look at these data, while there were 624 sibyan schools in Kastamonu
in 1869, this number was 891 in 1877. While there were 221 sibyan schools in Sinop in 1869,
this number increased to 300 in 1877. While there were 834 sibyan schools in Bolu in 1869,
this number reached 979 in 1877. While there were 276 sibyan schools in Cankir1 in 1869, this
number was 153 in 1877.

Madrasahs: The first information about madrasahs is found in the 1869 Kastamonu Province
Yearbooks. In 1869, there were 95 madrasahs in Kastamonu province. The Education
Yearbooks found information about madrasahs in Kastamonu province in 1899, 1900, 1901,
and 1903.

Tablo 24. The Number of Madrasahs in Kastamonu Province According to Kastamonu Province Yearbooks

Year Madrasah Students
1869 95 2542
1873 14 664

1874 15 821

1875 18 751

1876 19 593

1877 19 593

1878 19 593

1879 19 596

Table 24 provides information on the number of madrasahs in Kastamonu between 1869 and
1879 and the number of students studying in these madrasahs according to Kastamonu Province
Yearbooks. In 1869, there were 95 madrasahs in the province. In the same year, 2542 students
were studying in madrasahs. In 1869, there were 16 madrasahs in the central district of
Kastamonu and 468 students in these madrasahs. The reason for the higher number of
madrasahs and students in 1869 compared to other years is that in that year, madrasahs in all
sanjaks and kazas in Kastamonu province were given. In the yearbooks for the following years,
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only the number of madrasahs in the central district and the number of students in these
madrasahs are included. In 1873, there were 14 madrasahs and 664 students in the center of
Kastamonu, while in 1874, the number of madrasahs increased to 15, and the number of
students was 821. In 1875, the number of madrasahs increased to 18, but the number of students
decreased to 751. In 1874, the number of students studying in madrasahs increased compared
to the previous year, while in the following years, the number of students decreased.

Table 25. Number of Madrasahs, Muderris, and Students in Kastamonu Province according to Education
Yearbooks

Year Madrasah Muderris Students
1899 114 116 6342
1900 114 123 6816
1901 125 125 9387
1903 119 117 9552

Table 25 provides information on the number of madrasahs in Kastamonu province, the number
of muderris teaching in madrasahs, and the number of students receiving education, which
aligns with the information in the education yearbooks. In 1899, the number of madrasahs in
Kastamonu province was 114, which increased to 119 in 1903. In the same period, the number
of muderris taught in madrasahs was 116 in 1899, and the number of students was 6342. In
1900, the number of muderris was 123, and the number of students increased to 6816. In 1903,
the number of muderris decreased to 117, and the number of students increased to 9552.
According to these data, there was a 50% increase in students in four years.

CONCLUSION AND DISCUSSION

This study identified ibtidai schools, riisdiye schools and high schools, vocational schools,
military schools, and traditional educational institutions in Kastamonu province.

Considering the developments in primary education in Kastamonu province in 1889, there were
3234 students in 41 ibtidai schools. When we divide the number of students by the number of
schools, we see that there were 78.87 students per school on average. In 1903, 61 ibtidai schools
were established in Kastamonu province, and 3604 students studied there. According to these
data, the number of students per school in 1903 was 59.08. Based on these data, it is seen that
the number of primary schools increased by 48.78% from 1889 to 1903. Considering the
number of teachers in ibtidai schools in Kastamonu province, it is understood that there were
approximately 1.2 teachers per school in 1889. This ratio increased to 1.59 in 1903. Considering
the number of teachers and students in ibtidai schools, there were 61.01 students per teacher in
1889. This ratio decreased to 37.15 in 1903. According to these data, it can be said that there
has been an improvement in the number of teachers working in ibtidai schools in recent years.
This improvement was realized in parallel with schooling. These years coincide with the reign
of Abdiilhamid II. This increase is also in line with the education policy pursued during the
reign of Abdiilhamid II. The literature states that the construction of ibtidai schools and the
improvement of general schools were among the steps to be taken in education during the reign
of Abdiilhamid IT (Tiirk, 2015).

Sibyan schools, which are among the traditional education institutions in the Ottoman Empire,
represent the first stage of education. In the 1860s, the sibyan schools began to transform into
ibtidai schools, which continued until the Second Constitutional Monarchy period. According
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to the 1877 Kastamonu Province Yearbook, the total number of sibyan schools in the province
of Kastamonu was 2323. In this year, there were more sibyan schools than ibtidai schools. In
the Ottoman Empire, the transformation of sibyan schools into ibtidai schools continued from
the 1870s onwards. In the same period, there was an increase in the number of ibtidiai schools
in Kastamonu. This situation shows that the modernization process of Ottoman education did
not occur at the desired pace.

The second stage of the primary education section of our research consists of riigdiye schools.
The number of students studying in 6 riisdiye schools in Kastamonu province in 1869 was 346.
In this case, each school had an average of 57.66 students. In 1903, the number of students
studying in 21 riisdiye schools increased to 1030. In this case, there were 49 students per school
on average. When we look at the years mentioned above, it is seen that the number of riisdiye
schools, which were modern, and the number of students in these schools increased. In 1869,
the number of students per teacher in Kastamonu province was 26.61, while this ratio decreased
to 21.45 in 1903. Similarly, while the number of teachers per school was 2.16 in 1869, it
increased to 2.28 in 1903. Considering the military schools, while there were ten teachers in
1889, this number increased to 12 in 1903. In the province of Kastamonu, there has been an
increase in the number of schools, students, and teachers in the context of riisdiye schools.
Based on this increase, it can be said that schooling and the number of teachers increased
positively and parallelly. In the process of Ottoman educational modernization, policies to
increase the number of rlisdiye schools were pursued, and the effects of these policies were seen
in Kastamonu. The literature stated significant progress in increasing the number of riisdiye
schools, but it was insufficient for the Ottoman Empire (Altinova, 2010). One of the riisdiye
schools in Kastamonu province belonged to girls, which shows that girls' education was
important. However, it was determined that the teachers of this girls' riisdiye school were not
graduates of Dariilmuallimat (Girls' Teacher Training School) (Cevik, 2022).

It is understood that there was only one high school in the provincial center of Kastamonu in
the Kastamonu Province Yearbooks of 1889. Later, in the 1892 yearbook, there is data on Bolu
High School, in the 1893 yearbook on Sinop High School, and in the 1894 yearbook on Cankiri
High School. In the 1903 Kastamonu Province Yearbooks, it is recorded that there were 440
students in total in these four high schools. The number of teachers working in these schools
was 34. In the EducationYearbooks of the same year, the number of students was 394, and the
number of teachers was 31. It was observed that the first highs in Kastamonu province were
opened during the reign of Abdiilhamid II. Abdiilhamid II's reign was a symbolic period in
which highs began to be opened in provincial provinces. “It was stated that the total number of
highs reached 109 during the reign of Abdiilhamid II” (Kodaman, 1988, p. 167). However, it is
also a fact that high faced problems such as a lack of buildings and teachers in this process. In
1892, it is understood that the duration of education in Kastamonu High School was seven years
(Saglam, 2023). This is because, in those years, four-year high schools in large provinces were
included in high. “In the Kastamonu Yearbooks of the years when the education period in
Kastamonu High School was seven years, there is no information about the central secondary”
(Saglam, 2023, p. 120).

Kastamonu Industrial School had shoemaking, weaving, upholstery, blacksmithing, and
tinsmithing departments. In 1905, an ironworks was opened. Pianos were made in the school,
which has a wide range of production, and large carpets were woven (Kaya & Oztiirk, 2018).
The first information about Dariilmuallimin in the province of Kastamonu was found in the
Kastamonu Province Yearbooks of 1889. The opening of Dariilmuallimat in the center of
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Kastamonu took place in 1915 (Arslanoglu, 1998). Although the name Dariilmuallimin is
mentioned in the Province Yearbooks examined, there is no information about the number of
students. According to the data in the education yearbooks, Dariilmuallimin-i Sibyan was
located in the centers of Kastamonu and Bolu. According to the 1903 EducationYearbooks, the
number of students in Kastamonu Dartilmuallimin-i Sibyan was 7. Considering the number of
sanbyan schools in Kastamonu province, it can be understood that the number of
Dartilmuallimin students was far from meeting the need for teachers in primary schools.
“Emrullah Efendi, the minister of education in those years, stated that 70,000 teachers were
needed to work in primary schools” (Ergiin, 2021, p. 225). This shows us that the need for
teachers in primary schools was met from sources other than Dariilmuallimin.

In 1889, the data in Kastamonu Province Yearbooks provided us with the first information
about non-Muslim schools. These schools were determined to belong to the Greek and
Armenian communities primarily. In 1889, 287 students were receiving education in three non-
Muslim schools. While Greeks opened separate schools for boys and girls, Armenians preferred
co-education. In 1903, six non-Muslim schools in Kastamonu province had 21 teachers and 928
students. Considering the number of non-Muslim schools, it is observed that there was a
significant increase in the Kastamonu province in 1903 compared to previous years. Documents
show that the number of Greek girls attending school was higher than that of Muslim girls
(Namal & Sahin, 2023). It has been revealed in some of the studies in the literature that the
schooling rates and the number of students among non-Muslims were higher than among
Muslims (Birbudak, 2007). This situation is essential in showing the importance of non-Muslim
subjects attached to education.

It is understood that the number of madrasahs in Kastamonu has increased over the years. In
addition, there was a significant increase in the number of students in madrasahs in 1903. One
of the reasons for this significant increase may be that madrasah students were exempted from
military service in those years, which increased the demand for madrasahs. It is also stated in
the sources that during the reign of Abdulhamid II, madrasahs turned into places where
deserters gathered (Y1ildiz, 2020).
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Abstract:

This research is a descriptive study conducted to examine the digital game addictions of
secondary school students studying in private schools and their views on digital games.
The population of the research consists of middle school students studying in private
schools affiliated to Gaziantep Provincial Directorate of National Education, and the
sample group consists of 350 (178 female, 172 male) students selected on the basis of
volunteerism. The "Digital Game Addiction Scale for Children" developed by Hazar and
Hazar (2017) was used as a data collection tool. SPSS 22.0 program was used to analyze
the data. It was determined that the data in the study showed normal distribution and
parametric tests were applied. Descriptive statistical calculations and percentage
frequency analyzes were performed. Independent samples t-test and One Way Anova
analyzes were used to determine the differences between independent variables and
numerical data were interpreted in tables. The significance level was taken as p<0.05.
As a result of the research, it was determined that there was a significant difference in
terms of gender variable and that the addiction of boys to playing digital games was
higher than girls. While it was seen that there was a significant difference in terms of the
grade of education, it was stated that the game addiction of those studying in the 6th
grade was higher than those in the 5th grade. In addition, when we look at the educational
level of the parents, it was seen that there was a significant difference and the digital
game addictions of the children of parents with higher educational level were higher. In
addition, it was found that there was a significant difference in terms of family income
level, children with high family income level had higher digital game addictions, while
children's digital game addictions increased as academic achievement decreased. At the
same time, it was concluded that children's digital game addictions increased as the
duration of daily digital games increased, and those who had a computer as their gaming
platform scored higher than those who used game consoles, tablets and cell phones.
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INTRODUCTION

The use of technology and digital games has positive and negative effects on children and
adolescents. When we look at the positive effects; benefits such as supporting the development
of many useful and developing aspects can be seen. In terms of internet and digital game
addiction, negative features can be seen after excessive and pathological use of the internet by
individuals in the pre-adolescence period. Looking at the negative effects; it can be seen that it
can lead to many bad addictions and problems. In terms of mental problems, there may be
situations such as lost learning ability and a decrease in academic studies. In social problems,
aggressive behavior, loss of social relationships, social distancing, sexual behavior disorder,
deterioration of bilateral relationships are some of the visible negative effects (Wanajak, 2011).
In addition to internalizing the right behaviors in the child's social life, the game also helps the
childis the most important element that prepares and guides him/her in his/her life (Alincak &
Tuzcuogullari, 2016). Games that can be played remotely online with many people at the same
time have led children to turn to virtual relationships rather than tangible relationships. This
social aspect provided by virtual digital spaces has caused many people to increase their interest
and desire for virtual games (Griffiths et al., 2004; Say & Bag, 2017). Technological gaming
addiction is when an individual continues to use computer or video games excessively and
excessively even though it causes social, sensory and mental problems (Lemmens et al., 2009).
Regardless of the terminology used, it has been stated that playing too many technological
games can lead to behavioral addiction (Griffiths, 2005). Educational with the game, motoric
characteristics develop more quickly and social behaviors reach a better level (Ayan et al.,
2015). It is seen that games are effective in terms of a strong organism, a healthy body structure,
and the development of various motor skills (Alincak, 2017).

In our age, excessive use of digital technology and insufficient control and protective measures
have led to an increase in problems. Digital games are most preferred by individuals in the age
range of 10-14 years, thus in adolescence (Akcayir, 2013). It is stated that people use the
Internet to counter deficiencies in their lives such as lack of friends, physical appearance,
relationships and coping (Griffiths, 2005). Adolescence is a period of development in which
individuals change in areas such as socialization, body perception and identity development
(Dingel, 2006). Physical activities and play are of great importance for the physical and mental
development of children is of great importance. In terms of preventing the risk of obesity and
healthy growth in children the importance of play and physical activities has also been
scientifically proven (Alincak, 2016; Vural et al., 2017; Vural et al., 2019). From the beginning
of human history until today, games have always existed and have undergone certain
developments and changes (Sahin & Tugrul, 2012).

Game addiction, which has started to take place in the lives of individuals, has led to a number
of consequences. At the same time, it is aimed to determine whether digital game addiction of
secondary school students creates a change in students' social activities, behaviors of avoiding
banned substances, behaviors of avoiding violence, academic achievement and family
relationships, goals and ideals. The main purpose of this research is to examine the digital game
addictions of secondary school students studying in private schools and their views on digital
games; to examine in terms of different variables such as age, gender, grade level, daily digital
game playing time, mother's education level, father's education level, type of social media used.
As a result, making some suggestions about the levels of digital game addiction of middle
school students and pioneering new studies to be conducted on this subject can be considered
as the reason for conducting the research. As it is known, internet addiction and digital game
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addiction are quite high in almost every age group and regardless of the work our people do. In
this sense, it is thought that it would be beneficial to conduct more comprehensive research on
this subject in order for our children and young people, who are the guarantee of our future, to
be healthy, psychologically and socially more comfortable and more concentrated on their
education life. For this purpose, the aim of this study is to examine the digital game addictions
of middle school students studying in private schools and their views on digital games. Thus, it
is thought that our research will contribute in the light of scientific data.

METHOD

This research is a descriptive study that aims to examine the digital game addictions of
secondary school students studying in private schools and their views on digital games in terms
of different variables such as gender, grade level, father's education level, mother's education
level, family economic level, academic achievement level, digital game playing time and game
playing environment.

Population And Sample

The population of the research consists of students studying in private secondary schools
affiliated to Gaziantep Provincial Directorate of National Education, and the sample group
consists of 350 people selected on the basis of volunteerism. The necessary permissions have
been obtained. Parental consent documents have been obtained. The personal characteristics of
the research group are given in Table 1.

Table 1. Distribution of personal characteristics of the research group

Variables Groups n %
Gender Woman 178 50.9
Male 172 49.1
Class Level Grade 5 198 56.6
Grade 6 152 43.4
Father's Education Level Illiterate 27 7.7
Primary School 113 32.3
Middle School 110 314
High School 63 18.0
University 37 10.6
Illiterate 41 11.7
Mother Education Level Primary School 141 40.3
Middle School 98 28.0
High School 50 14.3
University 20 5.7
Family Economic Level 8500 and below 113 323
8501 tl - 13500 tl 123 35.1
13501 t1-18500 tl 56 16.0
18501 tl and above 58 16.6
Academic Success Low 14 4.0
Middle 68 19.4
Good. 161 46.0
Very good 107 30.6
Digital Game Playing Time (Daily) Less than 1 hour 183 523
1-3 hours 110 314
4-5 hours 38 10.9
More than 5 hours 19 5.4
Game Play Environment Computer 22 6.3
Game Console 18 5.1
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Tablet 139 39.7
Cell Phone 171 48.9

Data Collection Tools

In order to collect data in the study, an 8-item personal information form prepared by the
researchers and the "Digital Game Addiction Scale for Children" developed by Hazar and Hazar
(2017) to measure the game addiction of individuals aged 10-14 years were used. The scale
consists of 24 items and a 5-point Likert-type rating was used to evaluate the statements in the
scale (1=Strongly Disagree, 2=Disagree, 3=Disagree, 4=Agree, 5=Strongly Agree). The
cronbach alpha internal consistency coefficient of the scale was found to be 0.90. The lowest
score that can be obtained from the scale is "24" and the highest score is "120". In the
evaluations to be made according to the total score of the scale, it is stated that it should be
evaluated as "1-24: Normal group, 25-48: Low-risk group, 49-72 Risky group, 73-96
Dependent group, 97-120 Highly dependent group".

Data Collection Process

In order to collect the data in the study, the data were collected during the spring semester of
the 2021-2022 academic year by providing one-to-one access to the participants. During the
data collection process, 382 participants were reached, but 350 scales were included in the data
analysis process. After the data collection tools were distributed, the participants were informed
about the subject and purpose of the study and the content of the data collection tools. The
completion of the measurement tools took 20-25 minutes depending on the respondents, and
during this time, the questions from the participants were explained by giving the necessary
feedback. No participant was forced to participate in the study, and the principle of
confidentiality was carefully observed during the application and collection of the
questionnaires.

Data Analysis

SPSS 22.0 program was used for statistical analysis of the data. It was determined that the data
in the study showed normal distribution and parametric tests were applied. Descriptive
statistical calculations and percentage frequency analyzes were performed. In determining the
differences between independent variables, independent samples t-test and One Way Anova
analyzes were used and the numerical data were interpreted in tables. Significance level was
taken as p<0.05.

Ethics Committee Approval

This research was conducted with the permission obtained by the decision of the Ethics
Committee of Gaziantep University, dated 09/11/2022 and numbered 257264.

FINDINGS AND DISCUSSION

Table 2. Comparison of the scores obtained by the research group from the scale in terms of gender variable

n Ort. ss. t p
Female 178 51.01 17.96560 3119 002
Male 172 56.74 16.41124 e :
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Table 2 shows the comparison of the total scores obtained by the research group from the digital
game addiction scale in terms of gender variable. Accordingly, as a result of the analysis, a
significant difference was found in favor of boys in terms of gender variable (p<0.05). In other
words, we can say that the play addiction of the boys in the research group is higher than that
of the girls. Considering the mean scores obtained from the scale (girl=51.01, boy=56.74), it
can be said that the research group is in the risky group.

Table 3. Comparison of the scores obtained by the research group from the scale in terms of class variable

n Ort. ss t p
5th Grade 178 51.71 17.03
6th Grade 172 56.58 17.60 -2.602 0.01

Table 3 shows the comparison of the total scores obtained by the research group from the digital
game addiction scale in terms of class variable. Accordingly, as a result of the analysis, a
significant difference was found in favor of 6th graders in terms of class variable (p<0.05). In
other words, we can say that the game addiction of 6th grade children in the research group is
higher than 5th grade children.

Table 4. Comparison of the scores obtained by the research group from the scale in terms of father's education
level

KT sd KO F p Difference
Between groups 3948,170 4 987,042 3,335 ,011 5-1,5-2,
Within Group  102110,847 345 295,973 4-1, 3-1,
Total 106059,017 349 2-1

Groups: st group: Illiterate, 2nd group: Primary school, 3rd group: Secondary school, 4th group: High school,
5th group: University

Table 4 shows the comparison of the total scores obtained by the research group from the digital
game addiction scale in terms of father's education level. Accordingly, as a result of the analysis,
significant differences were found between the groups in terms of father's education level
(p<0.05). LSD test was performed to determine which groups the difference was between. It
was found that those whose fathers' education level was university had higher scores than those
whose fathers' education level was illiterate and primary school, and those whose fathers'
education level was high school, secondary school and primary school had higher scores than
those whose fathers' education level was illiterate. In other words, it can be said that children
with higher levels of father education also have higher levels of digital game addiction.

Table 5. Comparison of the scores obtained by the research group from the scale in terms of mother's education
level

KT sd KO F P Difference
Between Groups 3265,183 4 816,296 2.740 .029
Within Group  102793,834 345 297,953 2'1’4'1’
Total 106059,017 349 ]

Groups: st group: Illiterate, 2nd group: Primary school, 3rd group: Secondary school, 4th group: High school,
5th group: University

Table 5 shows the comparison of the total scores obtained by the research group from the digital
game addiction scale in terms of mother's education level. Accordingly, as a result of the
analysis, significant differences were found between the groups in terms of mother's educational
status (p<0.05). LSD test was performed to determine which groups the difference was between.
It was determined that those whose mother's education level was university, high school and
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secondary school obtained higher scores than those who were illiterate. In other words, it can
be said that children with higher levels of maternal education also have higher levels of digital
game addiction.

Table 6. Comparison of the scores obtained by the research group from the scale in terms of family income level
variable

KT sd KO F p Difference
Between 2326.065 3 775.355 2,586 ,041
Groups 4-1,3-1,
Within Group  103732,952 346 299,806 4-2,3-2
Total 106059,017 349

Groups 1st group: 8500 tl and below, 2nd group: 8501-13500 tl, 3rd group: 13501-18500 tl, 4th group: 18501 tl
and above

Table 6 shows the comparison of the total scores obtained by the research group from the digital
game addiction scale in terms of family income status. Accordingly, as a result of the analysis,
significant differences were found between the groups in terms of family income status
(p<0.05). LSD test was performed to determine which groups the difference was between. It
was determined that the family income level was higher for those whose family income level
was above 13501 TL than for those whose family income level was 13500 TL and below. In
other words, it can be said that children with higher family income levels also have higher
digital game addictions.

Table 7. Comparison of the scores obtained by the research group from the scale in terms of academic
achievement status

KT sd KO F P Difference
Between 4409,892 3 1469,964 5,004 002
Groups 1-2,1-3,
Within Group  101649,125 346 293,784 ;'35 24,
Total 106059,017 349

Groups: 1st group: low, 2nd group: moderate, 3rd group: good, 4th group: very good

Table 7 shows the comparison of the total scores obtained by the research group from the digital
game addiction scale in terms of academic achievement status. Accordingly, as a result of the
analysis, significant differences were found between the groups in terms of academic
achievement status (p<0.05). LSD test was performed to determine which groups the difference
was between. It was found that those with low academic achievement obtained higher scores
than the average, good and very good groups, and those with average and good academic
achievement obtained higher scores than the very good group. In other words, it can be said
that children's digital game addiction increases as academic achievement decreases.

Table 8. Comparison of the scores obtained by the research group from the scale in terms of daily game playing
time

KT sd KO F P Difference
Between 20,192 ,000
Groups 15802,004 3 5267,335 4-1,4-2,
Within Group ~ 90257,013 346 260.858 ‘3‘; g}
Total 106059,017 349 ’

Groups: 1st group: less than 1 hour, 2nd group: 1-3 hours, 3rd group: 4-5 hours, 4th group: more than 5
hours
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Table 8 shows the comparison of the total scores obtained by the research group from the digital
game addiction scale in terms of daily digital game playing time. Accordingly, as a result of the
analysis, significant differences were found between the groups in terms of daily digital game
playing time (p<0.05). LSD test was performed to determine between which groups the
difference was between. It was determined that the scores obtained by those with more than 5
hours of daily digital game time were higher than the other groups, and those with 4-5 hours
were higher than those with 1-2 hours. In other words, it can be said that as the daily digital
game time increases, children's digital game addiction increases.

Table 9. Comparison of the scores obtained by the research group from the scale in terms of game playing
platfor

KT sd KO F p Difference
Between Groups 5899,301 3 1966,434 6,793 ,000 1-2,1-3, 1-
Within Group 100159,716 346 289,479 4,3-2,
Total 106059,017 349 3-4

Groups: 1st group: Computer, 2nd group: Game Console, 3rd group: Tablet, 4th group: Cell Phone

Table 8 shows the comparison of the total scores obtained by the research group from the digital
game addiction scale in terms of game playing platform. Accordingly, as a result of the analysis,
significant differences were found between the groups in terms of game playing platform
(p<0.05). LSD test was performed to determine which groups the difference was between. It
was determined that those who use a computer as their gaming platform scored higher than
those who use a game console, tablet and cell phone, and those who use a tablet scored higher
than those who use a game console and cell phone.

DISCUSSION AND CONCLUSION

When we look at the comparison of the participants' total scores obtained from the digital game
addiction scale in terms of gender variable, it was seen that there was a significant difference
in favor of boys. Accordingly, we can say that the game addiction of boys in the research group
is higher than that of girls. In addition, when we look at the average score obtained from the
scale, it can be said that the research group is in the risky group. In this sense, we can say that
the reason for this is that male students are more likely to use the places that provide the
opportunity to play outside and spend more time outside than girls.

Aksel (2017), in his study with secondary school students, stated that the digital game addiction
levels of male students were statistically significantly higher than those of female students.
Horzum (2011), in his study investigating the digital game addiction status of primary school
students, found that male students used digital games more and neglected their duties, and also
concluded that the total scores of digital game addiction were higher than female students.

When the studies conducted both in Turkey and abroad are examined, it is found that boys have
higher levels of digital game addiction in many studies. Chang and Kim (2020) examined the
effect of school and individual factors on game addiction among elementary, middle and high
school students in Korea and found that boys were more addicted than girls. Rosyid et al. (2019)
examined the online game addiction of engineering students in Indonesia and found that male
students dominate female students in terms of addiction. Deniz (2021), in his thesis study,
looked at digital game playing habits and parental attitudes in middle and high school students
and examined their effects on digital game addiction. In her study, she found that the mean
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score of the Digital Game Addiction Scale was higher in male students than in female students.
It can be said that the high difference in the gender variable of male students compared to female
students is related to their greater interest and curiosity in technological arguments. It is thought
that the fact that boys are more prone to digital games than girls, and that men are less restricted
in society due to the orientations and indoctrination of gender perception makes it easier for
them to access these games and spend long periods of time in front of their devices. It can be
stated that raising awareness of parents about the fact that this privileged situation increases
addiction even more will be beneficial in reducing digital game addiction.

When we look at the comparison of the total scores obtained by the participants from the digital
game addiction scale in terms of the class variable, it was seen that there was a significant
difference in favor of the 6th graders. Accordingly, we can say that 6th grade children in the
research group have higher game addiction than 5th grade children. Kurtbeyoglu (2018), in his
study on secondary school students, revealed that 5th graders had higher digital game addictions
than 7th and 8th graders and 6th graders had higher digital game addictions than 8th graders.
Sherry et al., (2003) found that the digital game playing time of the research group increased
from the fifth grade to the 8th grade, but this increase decreased with university life. Cakici
(2018), in a study conducted with 300 high school students, stated that the level of digital game
addiction of 9th and 10th grade students was higher than that of 11th and 12th grade students.
Barut (2019), in his research with high school students, stated that digital game addictions did
not differ in terms of class variable. Looking at the literature, it was determined that similar and
different findings were found.

When we look at the comparison of the total scores obtained by the participants from the digital
game addiction scale in terms of the father's education status variable, it was seen that there was
a significant difference between the groups. Accordingly, it was seen that those with a
bachelor's degree obtained higher scores than those who were illiterate and primary school, and
those with high school, secondary school and primary school obtained higher scores than those
who were illiterate. In this sense, it can be said that children with high levels of father's
education also have high levels of digital game addiction. When we examine the studies
conducted in the literature, it is seen that different results have emerged between the education
levels of parents and digital game addictions (Smith, 2004). Gok¢earslan and Durakoglu (2014)
concluded in their study that as the level of father's education increases, the level of computer
game addiction of students increases.

When we look at the comparison of the total scores obtained by the participants from the digital
game addiction scale in terms of the mother's education status variable, it was seen that there
was a significant difference between the groups. In this sense, it can be said that the digital
game addiction of children with high mother education level is also high. Ayhan and Kdselioren
(2019), in their study titled "Internet, Online Gaming and Addiction", stated that there was an
increase in online game addiction scores with the decrease in the mother education level of the
research group. Erboy (2010), in the study examining the factors affecting the computer game
addiction levels of 4th and 5th grade students, stated that the addiction levels of the students of
mothers with low education level were higher than the students with high mother education
level.

When we look at the comparison of the total scores obtained by the participants from the digital
game addiction scale in terms of family income level status variable, it was seen that there was
a significant difference in terms of family income status. According to this; It was seen that the
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family income was higher than those whose family income was over 13501 tl and 13500 tl and
below. In other words, it can be said that the digital game addictions of children with high
family income levels are also high. Cavus et al., (2016), in their research, concluded that there
is a significance between the income levels of families and digital game addictions and that
there is an increase in digital game addictions with the increase in the economic status of
familie.

Kestane (2019) found that there was a significant relationship between the income level of
families and students' gaming addictions in his middle school level study. He stated that the
higher the income level of the families, the higher the student's game addiction. Demirbozan
(2019) determined that digital game addiction showed a significant difference according to the
monthly income of the family in his high school level study. He found that participants whose
families had a high monthly income were significantly higher in digital game addiction
compared to families with low monthly income. Based on the results of these studies, it can be
considered that the increase in the income level of families is one of the main reasons why
students can more easily access the devices necessary to play digital games.

Contrary to our research finding, there are also studies in the literature that do not find a
relationship between digital game addiction and family income level. Found a significant
difference between household income and the mean addiction scores in his middle school level
study. She determined that the participants with the lowest mean digital game addiction scores
were students from families with the highest level of income (Aydin Ozgiir, 2019).

When we look at the comparison of the participants' total scores obtained from the digital game
addiction scale in terms of academic achievement status variable, it was seen that there was a
significant difference. Accordingly, it was determined that those with low academic
achievement obtained higher scores than the medium, good and very good groups, and those
with medium and good academic achievement obtained higher scores than the very good group.
In other words, it can be said that children's digital game addiction increases as their academic
achievement decreases. In the literature, there are many studies that have found a decrease in
students' academic achievement due to spending too much time on digital games (Nazhgiil,
2018). On the contrary, it is seen that there are studies in which playing digital games does not
affect academic achievement (Torun, 2015). Oztiirk Eyimaya et al. (2020) stated in their
research that digital game addiction brings academic failure and a number of health problems.

When we look at the comparison of the total scores obtained by the participants from the digital
game addiction scale in terms of the variable of daily digital game playing time, it was seen that
there was a significant difference. According to this; it was determined that the scores obtained
by those whose daily digital game time was more than 5 hours were higher than the other
groups, and those with 4-5 hours were higher than those with 1-2 hours. In other words, as the
daily digital game time increases, it can be said that children's digital game addiction increases.
Gokgearslan and Durakoglu (2014), in a study conducted with secondary school students, stated
that those who play games more than 3 hours once a day have higher game addiction than those
who play games up to 1 hour once a day. In different studies on the subject, it was stated that
addiction increased with the increase in game playing time (Lemmens et al., 2009).Similarly, it
was observed that addiction occurred in individuals with the increase in game playing time
(Bilge, 2012).
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When we look at the comparison of the total scores obtained by the participants from the digital
game addiction scale in terms of the game playing platform variable, it was seen that there was
a significant difference. Accordingly, it was determined that those who use computers as their
gaming platform obtained higher scores than those who use game consoles, tablets and cell
phones, and those who use tablets obtained higher scores than those who use game consoles
and cell phones.

Giillii et al. (2012) found that the levels of computer game addiction of the participants in their
study differed significantly according to the presence of a digital game playing tool at home.
Sahin and Tugrul (2012) stated that individuals who do not have a computer at home have lower
digital game addiction than individuals who have a computer at home. In the study conducted
by Delebe (2020), it was found that the average digital game addiction scores of individuals
with a game tool were higher than those without a game tool, in G6ldag's (2018) study, it was
found that the average game addiction scores of students with computers were higher than those
without computers; the average game addiction scores of those with mobile phones were higher
than those without mobile phones. In another study, it was found that the digital game
addictions of those who play games with computers are significantly higher than those who
play games with tablets and mobile phones; those who play games with game consoles have
significantly higher digital game addiction scores than those who play games with tablets and
mobile phones (Kaymak, 2020).

As aresult, it was determined that there was a significant difference in terms of gender variable
and that the addiction of boys to playing digital games was higher than girls. While it was seen
that there was a significant difference in terms of the grade of education, it was stated that the
game addiction of those studying in the 6th grade was higher than those in the 5th grade. In
addition, when we look at the educational level of the parents, it was seen that there was a
significant difference and the digital game addictions of the children of parents with higher
educational level were higher. In addition, it was found that there was a significant difference
in terms of family income level, children with high family income level had higher digital game
addictions, while children's digital game addictions increased as academic achievement
decreased. At the same time, it was concluded that children's digital game addictions increased
as the duration of daily digital games increased, and those who had a computer as their gaming
platform scored higher than those who used game consoles, tablets and cell phones.

SUGGESTIONS

e This study can be applied to different age groups and comparisons can be made.

e Comparisons can be made between school types by applying this study to secondary
school students.

e Some seminars can be organized for parents and children about technology and digital
game addiction.

e Comparisons can be made between parents. The development of children can be
ensured through activities such as peer solidarity etc.

e Culture can be preserved by directing them to traditional games.

e In order to minimize the society's addiction to digital games, playgrounds where
children can spend time should be developed.

e Different studies can be applied to different provinces and comparisons can be made.

o Different activities can be organized to direct the society to sportive activities.
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Abstract:

Digital transformation is a critical continuum that significantly reshapes higher
education institutions (HEIs) management processes, operational functions, and
educational methods. As such, effectively managing digital transformation processes in
these institutions is crucial. This study aims to investigate the challenges faced during
digital transformation in HEIs and the role of digital leadership in addressing these
challenges. Data for this research were collected from articles on digital leadership and
digital transformation in HEIs indexed in the Web of Science (WOS) and Scopus
databases, utilizing the systematic literature review method. The findings reveal that the
main obstacles to digital transformation in HEIs include deficiencies in technological
infrastructure, lack of digital skills and competencies, financial limitations, and
resistance to change. Moreover, it was found that digital leadership plays an essential
role in navigating the digital transformation process. The study also highlights several
strategies that can be employed to overcome these challenges, such as improving internal
communication, fostering a culture of innovation, and enhancing digital literacy training.
By providing insights into the effective management of digital transformation in HEIs,
this study aims to assist these institutions in adapting more effectively to emerging
technological, managerial, and educational needs.
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INTRODUCTION

Universities and educational institutions today are developing various strategies to accelerate
digital transformation. As of 2020, 13% of universities in the United States were undergoing
digital transformation, 32% were developing strategies for it, and 38% were in the planning
phase (Deloitte Digital Transformation Index, 2019). Digital transformation requires higher
education institutions (HEIs) not only to adopt new technologies but also to reevaluate their
organizational culture and strategic approaches (George & Wooden, 2023). In this
transformation process, it is crucial for educational institutions to implement cultural and
structural changes, adopt effective change management practices, and embrace a collaborative
approach (Alenezi, 2021). Despite the opportunities offered by digital technologies, HEIs face
various challenges in their adoption (Gkrimpizi, 2023). One way to overcome these challenges
is through the application of digital leadership practices (Habeeb & Eytiboglu, 2024).

The concept of digital transformation, particularly in the context of Industry 4.0, underscores
the need for leaders to be regarded as "digital leaders" during this strategic transition process
(Ozmen et al., 2022). Digital leadership plays a critical role in effectively managing digital
transformation processes in HEISs, as in other sectors. By guiding technological advancements
and fostering innovation, digital leaders contribute significantly to institutional digital
transformation. Effective digital leaders simplify the complexities of digital transformation by
facilitating the integration of new technologies and driving strategic initiatives in this area
(Anwar & Saraih, 2024).

Building on this, this study aims to examine the challenges and obstacles encountered during
digital transformation processes in HEIs and to explore the role and impact of digital leadership
practices in this. Specifically, it aims to identify the primary barriers and challenges faced by
HEIs during digital transformation and to explore the role and impact of digital leadership in
facilitating this process. Understanding these challenges and the influence of digital leadership
is crucial for HEIs as they navigate the complexities of digital transformation. To achieve this,
articles focusing on digital leadership and digital transformation in HEIs, indexed in the Web
of Science (WOS) and Scopus databases, were identified and analyzed using the systematic
literature review method. As a result of the analysis, it aims to identify the difficulties and
obstacles encountered in the digital transformation process in higher education institutions,
reveal the impact of digital leaders in this process, and determine the necessary strategies to
manage this process successfully. It is expected that this study will serve as a guide for HEIs to
adopt more effective and strategic approaches in their digital transformation processes. The
findings of this research are expected to provide valuable insights into the strategies and
practices that can help HEIs overcome obstacles and achieve successful transformation. This
study, which explores the intersection of leadership and technological transformation, is
expected to contribute to the formulation of effective strategies for managing digital
transformation in higher education institutions, ultimately guiding these institutions toward
more efficient and innovative educational environments.

Digital Transformation and Its Significance in HEIs

Digital transformation can be defined as an evolutionary process aimed at creating value by

transforming business models, operational processes, and customer experiences through the

power of digital technologies and competencies (Morakanyane et al., 2017). In other words,

digital transformation involves the restructuring of organizational business processes, business
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models, and customer interactions using digital technologies. This process is built on three core
components: technological, organizational, and social. From a technological perspective, the
focus is on adopting new digital tools; at the organizational level, it involves changes in business
processes and models; and on the social dimension, it enhances user experience and service
quality (Coral et al., 2022). Thus, digital transformation is not merely about technological
innovation; it is a broader concept encompassing organizational culture and strategic orientation
(Bharadwaj et al.,, 2013). By fundamentally altering ways of doing business, digital
transformation enables organizations to increase efficiency, foster innovation, and gain
competitive advantage (Westerman et al., 2014). The process integrates technologies such as
data analytics, cloud computing, and artificial intelligence, optimizing both internal operations
and interactions with external stakeholders (Kane et al., 2015; Fitzgerald et al., 2013).

The digital transformation of HEIs began in the late 20th century with the introduction of
computers and the Internet. Initially, these technologies were used to automate administrative
tasks and improve communication through emails and online portals. The primary focus during
this early period was to enhance efficiency and communication within academic environments
(George & Wooden, 2023). Digital transformation in HEIs can be described as a comprehensive
process aimed at integrating technology across all aspects of educational institutions to improve
learning outcomes, operational efficiency, and student engagement (Gkrimpizi, 2023; Alenezi,
2021). Despite the opportunities presented by digital technologies, HEIs have encountered
various challenges in adopting these innovations. Research highlights those strategic barriers,
such as increased operational costs, complicate the integration of digital technologies into
existing processes (Klein, 2020). Furthermore, issues like a lack of technology management,
resistance to change, integration difficulties, and cultural barriers are significant obstacles
(Fahey, 2021). Specifically, resistance to change and deficiencies in technology management
can disrupt transformation processes (Alenezi, 2021).

Coral and Bernuy (2022) classified the primary challenges encountered during the digital
transformation process in HEIs into six categories: digital skills, technological infrastructure,
transformation models, economy, investment, and university readiness. Digital Skills: This
category highlights the lack of digital competencies and the limited capacity of faculty members
and students to adapt to new technologies. Technological Infrastructure: It refers to barriers
within technological infrastructure, such as high costs and slow procurement processes.
Transformation Models: This emphasizes the absence of digital transformation models tailored
specifically for the education sector. Economy: Economic challenges faced by students, faculty
members, and staff, including low-income levels and infrastructure costs, fall under this
category. Investment: Uncertainties in technological investment policies and bureaucratic
obstacles are included in this category. University Readiness: This pertains to the misalignment
of university business processes and educational models with technological advancements and
their overall preparedness for digital transformation.

Resistance to change is also commonly cited as a significant barrier in digital transformation
processes. The higher education environment is often characterized by traditional practices and
hierarchies resistant to change. Academic professionals may perceive new teaching methods or
learning environments as threats to their job security (Alenezi, 2023). This culture of resistance
can be mitigated through the efforts of digital leaders who inspire and promote a digital vision
(Chandler, 2013).
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The Role of Digital Leadership in the Digital Transformation Process in HEIs

The concept of digital leadership encompasses the leadership skills and approaches necessary
for effectively managing technological innovations and digital transformation processes
(Habeeb & Eyiiboglu, 2024). Digital leaders play a pivotal role in organizational digital
transformation by combining traditional leadership competencies with modern digital
proficiencies. These leaders are essential drivers of digital evolution across various
organizations (Nita & Gutu, 2023). By adopting a collaborative leadership approach, digital
leaders emphasize flexibility and adaptability during transformation processes, aligning
organizational structures with the demands of the digital era (Khurniawan & Irmawaty, 2024).
Moreover, they balance short-term operational needs with long-term strategic objectives by
fostering both flexibility and innovation (Karakdse et al., 2022). These leaders promote
innovation, improve organizational performance, and cultivate cultures receptive to change
while adapting to rapid technological advancements and educational needs (Brunner et al.,
2023; Habeeb & Eyiiboglu, 2024).

In HEIs, digital leaders strategically integrate digital tools and methods into both educational
and administrative processes, developing and encouraging innovative approaches (Brunner et
al., 2023). They play a critical role in addressing the "digital divide," which reflects inequalities
in access to and use of technological resources among students, faculty, and staff (Laufer et al.,
2021). In this context, digital leaders are not only tasked with implementing technologies and
innovations but also ensuring their alignment with institutional goals and sustainability (Habeeb
& Eyiiboglu, 2024).

METHOD

In this study, a systematic literature review methodology has been employed. This method
allows for the examination of a large number of academic articles. With the increasing number
of academic studies, methodologies such as systematic literature review have become more
effective in examining research from a broad perspective, saving time for researchers while
providing in-depth information (Y1ildiz, 2022).

Purpose of the Study and Research Questions

This study aims to identify the challenges encountered during the digital transformation process
in HEIs and to determine the role played by digital leaders in this process. Based on this
objective, the following research questions have been formulated:

1. What are the main barriers and challenges encountered during the digital transformation
process in HEIs?

2. How can the role and impact of digital leaders be defined in the digital transformation
processes within HEIs?

This study analyzes data obtained from articles focused on digital leadership and digital
transformation in HEIs, available in the Web of Science (WOS) and Scopus databases.
Academic articles with titles or keywords containing terms such as "digital transformation,"
"digital leadership," "higher education," and "university" were included in the review.
Additionally, concepts referring to digital transformation (e.g., technological transformation,
Industry 4.0) and digital leadership (e.g., technological leadership, e-leadership) were
incorporated into the scope of the study. Research such as book chapters, conference papers,

theses, and reports were excluded. While studies on digital transformation in higher education
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have been conducted in Turkiye, none relevant to digital leadership in higher education were
detected. Therefore, the aforementioned databases were chosen. As a result of the review, nine
articles on digital transformation and seven articles on digital leadership in HEIs were identified
that met the specified criteria. The studies available in these databases provide broad
international literature on digital transformation and digital leadership, which enhances the
generalizability of the study's findings.

Ethics Committee Approval
Exempt from Ethics Committee Approval

FINDINGS

In particular, over the past decade, it has been emphasized that leaders must possess the ability
to manage both the transformation process and new digital organizations in the digital
transformation process (Klein, 2020). Based on this, studies from the last 10 years were
included in the review. As a result of this examination, 9 articles on digital transformation and
7 articles on digital leadership were selected for analysis. Table 1 classifies the articles on digital
transformation, and Table 2 summarizes the articles on digital leadership in HEIs. Also, both
tables include their objectives, methods, samples, and key findings, derived from the articles.
Additionally, the findings from the results and conclusion sections of these articles are
summarized.
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Table 1: Digital Transformation Articles
Number Article Name Author/S&  Research Sampling, Data Sample Purpose Findings
Year Type Colection And
Analysis
Methods
1 Categories for Aditya Qualitative Overview Identifying barriers to digital In higher education, a total of 22
Barriers to Digital et.al., transformation in HEIs. specific barriers to effective digital
Transformation in (2021) transformation have been identified.
Higher These barriers are categorized into
Education: An nine key areas, which include issues
Analysis Based on related to vision, institutional
Literature strategy, and the economic
environment.
2 Future-Shaping Aytar & Qualitative Content To determine how the Five main themes have been
Themes: Digital Age Aslan, Analysis elements of the digital age are  identified regarding the digital future
Foresight In Turkish (2023) referenced through the of higher education: digital
University Strategic digitalization features and transformation, digital campus,
Plans components emphasized in the  digital education, digital
strategic plans of universities,  infrastructure, and future-focused
as well as their future units.
intentions regarding these
elements.
3 The Barriers and Budiyanto  Qualitative  Interview with  Stakeholders of  To identify the barriers to The key findings indicate that for
Readiness to Deal et.al., semi-structured  higher digital transformation as students, the main challenges
With (2024) interview education perceived by students, include a lack of IT equipment,
Digital questions institutions educators, and HEISs, insufficient digital literacy, passive
Transformation in (students, particularly in the context of learning, and fear of data loss. For
Higher Education faculty and the changes brought about by ~ faculty members, challenges such as
management the COVID-19 pandemic. a lack of digital literacy and
staff) adjustment time are prominent. At
the management level, difficulties in
managing IT infrastructure and
insufficient IT staff are highlighted.
4 What Research Tells Carvalho  Qualitative Overview To examine the relationships The most common leadership style
Us About et.al., between leadership, digital is transformational leadership, the
Leadership Styles, (2022) transformation, and most frequently examined dimension
Digital of performance is related to teaching
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Transformation and
Performance In
State Higher
Education

Managing Digital
Transformation: A
Case Study In A
Higher
Education Institution

Evaluate The Drivers
For Digital
Transformationin
Higher Education
Institutions In The
Era Of Industry4.0
Based On Decision-
Making Method
Classification Of
Barriers To Digital
Transformation In
Higher
Education
Institutions:
Systematic Literature
Review
Managing For
Competency With
Innovation
Change In Higher
Education:
Examining
The Pitfalls And
Pivots Of Digital
Transformation

Diaz-
Garcia
et.al.,
(2023)

Wang
et.al.,
(2023)

Gkrimpizi
et.al.,
(2023)

Jackson,
(2019)

Qualitative

Qualitative

Qualitative

Qualitative

Interview with
semi-structured
interview
questions and
direct
observation

Empirical case
study with g-
Rung Orthopair
Fuzzy-MEREC-
SWARA-
CoCoSo
methods

Overview

Overview

performance in state-owned
HEIs.

To identify the key factors that
can guide and facilitate the
digital transformation of HEIs
from the perspective of
internal stakeholders.

To identify the main drivers
for the implementation of
digital transformation.

To identify the barriers faced
by HEIs in implementing
digital transformation.

To examine how digital
transformation technologies
can impact the effectiveness of
HEIs.

2

and learning activities, and the most
discussed aspects of digital
transformation are online learning
systems and various types of
technologies.

Five factors that facilitate the digital
transformation process have been
identified: the teaching process,
internal communication, cultural
change, data-driven management,
leadership, and the work
environment.

The most important driving forces
for the implementation of digital
transformation are the development,
updating, and adaptation of the
curriculum, the integration of digital
technologies for universal education,
and cloud computing.

The most common barriers found are
the lack of digital literacy, resistance
to change and risk aversion,
insufficient IT infrastructure, and
budget constraints.

To understand the challenges and
opportunities of digital
transformation, proactive change
management should be
implemented.
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9 Assessing Digital Rodriguez- Qualitative Overview To propose the It has been observed that universities
Transformation In Abitia and implementation of an lag behind other sectors, which is
Universities Bribiesca- integrated digital likely related to a lack of effective
Correa, transformation model for leadership and challenges in
(2021) evaluating the maturity levels  adapting to cultural changes. This
of educational institutions in situation is further negatively
their digital transformation reinforced by insufficient innovation
processes and compare these and financial support.
with other industries.
Table 2: Digital Leadership Articles
Number Article Name Author/S Research Sampling, Sample Purpose Findings
&Year Type Data
Colection
And Analysis
Methods
1 Digital Leadership Anwar & Quantitative ~ Structural 320 faculty To investigate how the The elements of digital leadership
In The Digital Era  Saraih, (2024) Equation members in elements of digital leadership have a positive and significant
Of Education: Model (SEM) private enhance technical knowledge impact on knowledge sharing and
Enhancing of data universities sharing and emotional emotional intelligence.
Knowledge collected intelligence among the
Sharing and through teaching staff in HEIs.
Emotional survey
Intelligence
2 E-Leadership Chang et.al., Qualitative  Interview with 24 rectors and To identify the digital highlighted the importance of
Analysis During (2022) semi- deans leadership processes used by digital leadership practices for the
Pandemic structured leaders in higher education quality and continuity of
Outbreak to questions during the COVID-19 education in the pandemic.
Enhanced Learning content pandemic and to ensure the
In Higher Education analysis enhancement of effective
learning..
3 Digital Leadership ~ Ehlers,(2021)  Qualitative ~ Overview To identify the challenges of In HEIs, a coherent strategy for
In Higher Education digital leadership practices digital transformation should be
and digital transformation established, and a new
processes in HEISs. organizational culture aligned
with  digital  transformation
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A Typology For
Digital Leadership
In Higher
Education: The
Case Of A Large-
Scale Mobile
Technology
Initiative (Using
Tablets)

A Systematic
Review And
Framework For
Digital Leadership
Research Maturity
In Higher Education

Effect Of E-
Leadership On
Employees’
Outcomes in The
Higher Education
Sector During
COVID-19 And
Beyond: A Case
Study From
Vietnam
Leadership Types
and Digital
Leadership in
Higher Education:
Behavioural Data
Analysis
from University of
Patras in Greece

Ghamrawi &  Qualitative
Tamim,

(2023)

Jameson, Qualitative
(2022)

Maheshwari  Quantitative

etal., (2024)

Antonopoulou  Quantitative
et.al., (2020)

Interview with
semi-
structured
questions
content
analysis

Mixed
Methods
Assessment
Tool (MMAT)

Frequency and
variance
analysis of
data collected
through
survey

Frequency and
variance
analysis of
data collected
through
survey

in Higher

State university

administrators
36 studies
published
between 1999
and 2022
focusing on
digital

leadership  in
higher education
445 employees
in the higher
education sector
working  from
home during the
pandemic.

28 Department
Heads

to develop a typology for the
digital leadership qualities of
individuals in key
management positions.

To synthesize and examine the
empirical literature on digital
leadership in higher education.

To investigate the effects of e-
leadership on employees in the
higher  education  sector,
focusing on its impact on job
engagement, well-being, and
organizational citizenship
behaviors..

To examine the leadership
skills of university department
heads in relation to digital
leadership, analyze the
leadership styles they adopt,
and explore the relationships
between these styles and
leadership outcomes.

2

efforts should be developed for
effective digital leadership.

A 5D typology has been
identified for digital leadership

attributes: digital competence;
digital culture; digital
differentiation; digital
governance; and digital
advocacy.

The general quality of the studies
has been found to be relatively
low, and many studies lack clarity
in the justification of research

questions and the chosen
methods.
Perceived e-leadership

significantly impacts employees'
job engagement, well-being, and
organizational citizenship
behaviors.

Higher levels of transformational
leadership are associated with
greater productivity and
satisfaction among employees,
and are significantly linked to the

effective  implementation  of
digital leadership.
40 mini
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Findings on Digital Transformation:

Digital transformation in higher education requires effective leadership, digital skills,
flexibility, and technology integration. These factors directly impact the success of
HEIs' digital transformation processes. Leadership, the adaptation of digital
technologies, and strategic planning are key pillars of the transformation process.
Educational institutions should adopt digital leadership qualities within their
organizational structures and continuously follow technological innovations (Aditya et
al., 2021).

In Turkish universities' strategic plans, the components of digital transformation do not
differ by university type. The term "innovation" is the most frequently used concept in
digital transformation. Emphasis on aspects like smart access and digital infrastructure
development reflects different facets of the digital transformation process. Research
universities focus on technology transfer offices, while private universities prioritize
continuous education centers (Aytar & Aslan, 2024).

Students face barriers related to the applicability of digital transformation, such as lack
of IT equipment, inadequate digital literacy, and challenges in independent learning.
Faculty members encounter issues such as the need for digital literacy and long
adaptation processes, but they manage the process through strategies like blended
learning and data security preparations. Universities face challenges in managing IT
infrastructure and digitalization policies but respond to these challenges through
platform integration strategies. Preparation for the digital transformation process is
shaped by strategies developed at both individual and institutional levels (Budiyanto et
al., 2024).

The relationships between leadership, digital transformation, and performance in public
higher education institutions have been examined, with a particular emphasis on the
impact of transformational leadership style on teaching and learning processes. It has
been noted that digital technologies and online learning systems play a significant role
in leadership processes, and this has been highlighted as contributing to enhancing
institutional performance. Policymakers are advised to design performance-oriented
plans while considering leadership styles and digital transformation processes (Carvalho
et al., 2022).

Technological innovations are radically changing the organizational processes of
educational institutions. The COVID-19 pandemic has accelerated the pace of digital
transformation, forcing educational institutions to adapt to technological innovations.
For successful digital transformation, factors such as communication channels, cultural
change, data-driven decision-making, and participatory leadership are crucial.
Educational institutions should manage their transformation processes with these factors
in mind (Diaz-Garcia et al., 2023).

Over the past decade, digital transformation has been regarded as a priority for HEIs.
Digital transformation must redefine both the institutional structure and the business
model. However, many universities continue to pursue their digital transformation
processes within the framework of traditional approaches. For digital transformation to
be successfully implemented in the higher education system, not only technological and
structural changes but also managerial and cultural adaptations are necessary. Effective
strategies and approaches must be established for successful management of digital
transformation (Wang et al., 2023).
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The barriers to digital transformation in HEIs have been categorized into environmental,
strategic, organizational, technological, human, and cultural. Among the barriers, the
lack of digital literacy, resistance to change, and budget constraints stand out. It has
been observed that these barriers evolve over time, and new barriers emerge with
technological advancements. A better understanding of these barriers and the
development of strategies will contribute to the successful implementation of digital
transformation (Gkrimpzi et al., 2023).

Digital transformation requires significant changes in the institutional structures of
HEIs. In the process of digital transformation, higher education must address
bidirectional capability gaps and adapt to external market demands. The ability of
educational institutions to respond to technological innovations is critical for
maintaining the relevance of higher education (Jackson, 2019).

Digital transformation has gained significance with rapid advancements in technology
and telecommunication networks. The education sector has been affected by digital
transformation and must adapt to the demands of new generations. Leadership and
cultural adaptation deficiencies in the digital transformation processes of educational
institutions may hinder success. It is noted that the education sector is lagging behind
other sectors and requires more innovative approaches (Rodriguez-Abitia & Bribiesca-
Correa, 2021).

Findings on Digital Leadership
Various studies on digital leadership in higher education demonstrate the critical role of digital

leaders

in managing digital transformation processes and providing significant strategies to

enhance their effectiveness.

Digital leadership is considered an important tool in overcoming the challenges
encountered in digital transformation. Digital leadership, including visionary
leadership, digital citizenship, and systematic improvement, can positively influence
knowledge sharing and emotional intelligence in HEIs. However, challenges such as
infrastructure deficiencies and resistance to change are encountered during digital
transformation processes, and digital leaders need strategic leadership skills to
overcome these barriers (Anwar & Saraih, 2024).

It is noted that digital leaders successfully guided the process in remote education with
both technical and crisis management skills. During this process, it was crucial for
leaders to establish effective communication with faculty members and students
working remotely and to ensure sustainability and quality in education. Especially
during the pandemic, the e-leadership skills were critical in ensuring the continuity of
the educational process (Chang et.al., 2022).

Existing leadership approaches need to adapt to the cultural and structural changes
specific to higher education, that is, to evolve into digital leadership. For digital
transformation processes to succeed, it is emphasized that institutional cultures must be
aligned with digitalization, and the organization of values and communication methods
must be restructured (Ehlers, 2021).

The five key features of digital leadership (digital competence, digital culture, digital
differentiation, digital governance, and digital advocacy) have been identified as critical
for successful leadership. Specifically, it is emphasized that leaders must adapt to digital
technologies, support a digital culture in education, and increase digital awareness
among employees and students. In this process, the advocacy role of digital leaders
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stands out as an important factor in ensuring the adoption of digital technologies and
the successful implementation of a digital transformation strategy (Ghamrawi &
Tamim, 2023).

e Empirical studies on digital leadership in HEIs are noted to be limited in the literature,
often containing methodological shortcomings. A study examining works between 1999
and 2022 highlighted the need for more comprehensive and rigorous research to
enhance the research maturity of digital leadership. It was emphasized that digital
leadership competencies should be studied in more depth, and the gaps in the literature
should be addressed (Jameson et al., 2022).

e The critical role of digital leadership in remote working environments in the post-
pandemic period has been emphasized. Digital leadership has a significant impact on
employees' organizational commitment and citizenship behavior. It is also noted that
digital leadership increases employees' motivation and that leaders' guiding and
supportive roles during digital transformation processes positively influence
organizational success (Maheshwari et al., 2024).

e (Gender has been identified as an important factor in the application of leadership styles.
Male participants, compared to females, report statistically higher levels of
transformational, transactional, and digital leadership and are more satisfied with the
outcomes of these leadership styles. Additionally, transformational and transactional
leadership practices are found to have a positive and significant relationship with
leadership outcomes. Digital leadership also shows a positive correlation with
leadership outcomes; that is, as the effectiveness and satisfaction with leadership
practices increase, the level of digital leadership also rises (Antonopoulou, 2020).

CONCLUSION AND DISCUSSION

This study aimed to identify the primary barriers and challenges encountered in the digital
transformation processes at HEIs, as well as to examine the role and impact of digital leadership
practices in these processes. A literature review was conducted to gather data from articles on
digital leadership and digital transformation in higher education from articles in the Web of
Science (WOS) and Scopus databases. The limited number of studies indicates that the subject
has not been sufficiently or deeply explored. Moreover, it is noteworthy that most of the studies
have been conducted using qualitative methods. The research findings offer significant insights
into understanding the primary barriers encountered in digital transformation processes and
evaluating the impact of digital leaders in these processes.

Barriers Encountered in Digital Transformation

The barriers encountered in the digital transformation process within higher education are
multifaceted, encompassing organizational, technological, and social dimensions. According to
Coral and Bernuy (2022), 56% of the barriers are organizational in nature, 37% are
technological, and 7% are attributed to social factors. These findings underscore the prevalence
of several significant obstacles, with technological infrastructure deficiencies, limited digital
skills and competencies, economic constraints, and resistance to change being the most
commonly identified barriers. In particular, shortcomings in technological infrastructure, such
as inadequate IT equipment and digital tools, impede the effective use of digital technologies
by both students and faculty (Budiyanto et al., 2024). Organizational challenges, such as
entrenched resistance to change and limited financial resources, further exacerbate these
technological barriers, hindering the successful implementation of digital transformation
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initiatives (Gkrimpzi et al., 2023). These multifaceted barriers illustrate the complexity of
digital transformation in higher education, requiring comprehensive strategies to address both
technological and organizational challenges.

The Role and Impact of Digital Leadership in Digital Transformation

The research findings emphasize the pivotal role of digital leadership in driving digital
transformation within higher education. Key aspects of digital leadership, such as visionary
leadership, digital citizenship, and systematic improvement, are fundamental in fostering
transformation. These characteristics not only support the knowledge-sharing culture within
institutions but also enhance emotional intelligence, which is crucial for smooth transitions
during digital transformation (Anwar & Saraih, 2024). The importance of digital leadership
becomes particularly evident during crisis situations, such as the COVID-19 pandemic, where
its role in crisis management and maintaining organizational sustainability was underscored
(Chang, 2022).

Furthermore, digital leaders' ability to adapt to emerging technological innovations and
cultivate a digital culture within the institution is highlighted as a critical factor for successful
transformation (Ghamrawi & Tamim, 2023). The integration of new digital technologies into
educational practices is a crucial element of this leadership style, which contributes
significantly to the long-term sustainability of educational institutions (Ququebeke & Gerpott,
2023). Additionally, digital leadership's influence extends to the management of virtual teams,
ensuring seamless adaptation to digital tools and organizational processes, thereby reinforcing
the stability and growth of the institution (Karakose et al., 2022).

Strategies to Overcome Challenges in Digital Transformation

Diaz-Garcia et al. (2023) highlight effective internal communication and organizational cultural
change as key strategies to overcome barriers in the digital transformation process. Effective
internal communication accelerates innovative processes, enhances decision-making
flexibility, and facilitates adaptation to change. Organizational cultural change based on values
such as diversity, excellence, innovation, and stakeholder service contribute to the creation of
a digital organizational culture. Additionally, the adoption of new leadership approaches is
essential. A comprehensive management approach tailored to employees' needs, the creation of
a comfortable work environment, and the attraction and retention of skilled digital talent are
significant factors in achieving success in the transformation process.

Furthermore, to overcome the challenges encountered in the digital transformation process,
strengthening digital infrastructure and increasing digital literacy training is necessary (Aditya
et al., 2021). Successfully managing digital transformation requires understanding these
challenges and developing effective strategies. Additionally, training programs designed for
digital leaders will equip them with the strategic skills necessary to manage digital
transformation processes effectively (Diaz-Garcia et al., 2023). To enhance the performance of
higher education institutions (HEIs), the interaction between leadership styles, such as digital
and transformational leadership, and digital transformation must be strengthened (Carvalho et
al., 2022). Digital transformation should be considered a dynamic system that evolves through
the interaction of technological, organizational, and social components, requiring continuous
alignment between these components (Coral et al., 2022).

In conclusion, this study provides significant insights into the barriers encountered in the digital
transformation processes of HEIs and the role of digital leadership in these processes. The
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research findings indicate that digital transformation is a dynamic system that requires
continuous interaction and alignment between technological, organizational, and social
components (Coral et al.,, 2022). Challenges such as digital infrastructure deficiencies,
inadequate digital skills, economic constraints, and resistance to change are among the
prominent obstacles in the transformation processes (Budiyanto et al., 2024; Gkrimpzi et al.,
2023). Digital leadership plays a critical role in overcoming these challenges. The ability of
digital leaders to adapt to technological innovations and foster a digital culture emerges as a
decisive factor for success in digital transformation (Ququebeke & Gerpott, 2023). In this
context, it is essential to develop effective strategies to overcome the barriers encountered in
digital transformation processes. Internal communication and organizational cultural change
facilitate the adoption of innovative approaches in transformation processes, while enhancing
digital literacy training and strengthening technological infrastructure are crucial for the
sustainability of the transformation (Diaz-Garcia et al., 2023; Aditya et al., 2021).
Consequently, it can be concluded that HEIs can improve their performance by addressing
digital leadership and digital transformation processes from a holistic perspective.

One of the major limitations of this study is that the articles included in the research were
sourced exclusively from the WOS and Scopus databases. Therefore, it should be considered
that this limitation may have reduced the number of articles evaluated in this study. Future
research is recommended to comprehensively examine the concepts of digital transformation
and digital leadership in higher education, the barriers encountered, and the strategies to be
implemented in the transformation process using both qualitative and quantitative research
methods.
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Insanlarin toplumsallasmasi yolunda nitelikli bir arag olan dil, gecmisten bugiine
varligini devam ettiren bir olgudur. Dil ile gelisen toplumlar zaman icerisinde yaptiklar:
dilsel iiretimleri aktarma yolunda bircok yol kat etmiglerdir. Bu acidan Tiirkce icerisinde
kiiltiirel aktarimi ve edebi zevk amaciyla olusturulan yazili metinler dil ile insan
iletisimini en iyi anlatan unsurlardan biridir. Bu a¢idan toplumlarin birikimleriyle zaman
icerisinde olusturulan edebi metinler 6grenme ve égretme stireci icerisinde hem ana dili
ogretiminde hem de ana dil ogretiminde onemli bir yeri bulunmaktadir. Yabanci dil
olarak Tiirkge 6gretimi siireci icerisinde farkl kiiltiirlerden bir araya gelmis bireylere dil
ogretiminde toplumun birikiminden ortaya c¢ikan edebi metinlerin siire¢ icerisinde
kullanilmas1 ~ 6grenmeyi  kalicilagtiracaktir.  Arastirma  sadelestirilmis  metinler
kapsaminda yabanci dil olarak Tiirk¢e 6gretimi alanina katki yapmast hedeflenmistir.
Stire¢ icerisinde metnin vermis oldugu anlam yapist bozulmadan ana fikir korunmugtur.
Ilgili 6ykiiler Sabahattin Ali’nin Yapi Kredi Yaynlari'min 2018 yilinda basilan 33. baski
icerisinden alinmistir. Bu acgidan temel amag ogrencinin metni daha iyi anlamasini
saglamaktir. Arastirma bu gériisten yola ¢ikarak Sabahattin Ali’'nin Degirmen adli 6ykii
kitabi icerisinde yer alan Kurtarilamayan Saheser ve Kirlangiclar adli oykiilerinin
Avrupa Ortak Bagvuru Metni B2 seviye dlgiitleri goz oniine almarak uyarlamasi
yapilmistir. llgili oykiiler sezgisel yaklasimla, metin sadelestirme yoluyla yeniden
uyarlanmistir. Siire¢ icerisinde metinsellik ol¢iitlerine dikkat edilerek sadelestirme siireci
metni koruma, metni degistirme, metni ozetleme ve silme yontemlerinden uygun olanlart
kullanilarak yeniden diizenlenmigtir. Nitel arastirma yontemlerinden dokiiman analizi ve
betimsel analiz yontemlerini barindwran bu calismada ele alindan oykiiler, 6gretim
siirecinde okurda estetik bir zevk uyandirmasi ve okudugunu anlama becerisini
gelistirmesi hedeflenmis olup alan kapsaminda énerilere yer verilmistir.

Anahtar Kelimeler: Dil, uyarlama metin, Sabahattin Ali, yabanct dil olarak Tiirkge
ogretimi.
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Abstract:

Language, which is a qualified tool for the socialization of people, is a phenomenon that has continued its existence
from past to present. Societies developing with language have come a long way in transferring their linguistic
productions over time. In this context, written texts created for cultural transmission and literary pleasure in
Turkish are one of the elements that best describe human communication with language. In this context, literary
texts created over time with the accumulation of societies have an important place in both mother tongue teaching
and mother tongue teaching in the learning and teaching process. In the process of teaching Turkish as a foreign
language to individuals who have come together from different cultures in the process of teaching Turkish as a
foreign language, the use of literary texts emerging from the accumulation of society in the process will make
learning permanent. The research aims to contribute to the field of teaching Turkish as a foreign language within
the scope of simplified texts. In the process, the main idea was preserved by preserving the meaning structure
given by the text. The related stories were taken from the 33rd edition of Sabahattin Ali's Yapi Kredi Publications
published in 2018. In this respect, the main purpose is to enable the student to understand the text better. Bulding
on this perspective, the research is based on the adaptation of Sabahattin Ali's stories titled The Unrescuable
Masterpiece and The Swallows, which are included in the story book called The Mill, taking into account the B2
level criteria of the Common European Framework of Reference. The related stories were adapted and
restructured through text simplification. In the process, the simplification process was reorganized by paying
attention to the textuality criteria and using the appropriate methods of text preservation, text modification, text
summarization and deletion. This study, which includes document analysis and descriptive analysis methods from
qualitative research methods, the stories discussed in this study are aimed to arouse an aesthetic pleasure in the
reader and improve reading comprehension skills in the teaching process, and within the framework of the adapted
text, various examples of practical activities to be used in the course are included.

Keywords: Language, adaptation text, Sabahattin Ali, teaching Turkish as a foreign language
GIRIS

Toplumlara 6zgii bir yap1 olan dil, bireylerin duygu ve diisiincelerini ifade etme, bilgi
aktariminda bulunma, toplumsal alanda sosyallesme ve kiiltiiriinii yansitma baglaminda sozlii
ve yazili bir bi¢imde semboller ve sesler araciligiyla kendisini olusturarak doniisiime agik bir
yapidir. Dil, diisiinceden hareketle dogan ve olusan fikirlerden yola ¢ikarak insanin ifade etme
yetenegini gelistiren, temelinde karsilikli iliskiyi, anlama ve anlatma eylemlerini i¢eren kiiltiir
ve insan kavramlarindan hareketle bir dongii olusturan eylem biitiiniidiir (Balkir, 2024).
Insanlar1 diger canlilardan ayiran dil, toplumlarin diisiince ve duygularmi ifade etmede aracilik
etmektedir. Anlam bakiminda ortak 6ge ve kurallar biitlinliyle ¢cer¢evelenen bu yapi iletisimi
kolaylastirmaktadir. I¢ diinyamizin bir disa vurumu olan dil insana dair bircok olguyu
aktarmada onemli bir isleve sahiptir. Aktas (2009)’a gore dil, bireylerin kimligini olusturan
kiiltiirel alanlarinda biitlinliik kazandiran ¢ok yonlii bir varliktir. Dil insanlarin toplum
icerisinde etkilesimde bulunmasi, bilgi ve birikimlerini kiiltiir olgusu ¢ercevesinde nesiller boyu
aktarmasinda etkin bir rol oynamaktadir. Degirmencioglu (2009), dilin bireyin dogdugu
topraklari ve kiiltiiriinii icermekle birlikte siki bir iliski i¢cerisindedir. Her topluma 6zgii olan bu
unsur, milletlerin gegmisinden birer iz barindirarak her donem yenilenerek gelismektedir.
Kendi i¢yapisinda belirli kurallar dahilinde yapisal baglantilart olan bir olgu olmasiyla birlikte
toplum igerisinde bir¢ok farkli kullanima sahip olan toplumsal iletisim baglaminda islevsel bir
boyutu bulunmaktadir (Giinday & Aycan, 2018). Bu acidan her dilin kendine 6zgii belirli dil
bilgisi kurallarin1 oldugunu séylemek miimkiindiir. Bu kurallar kullanicilar i¢in dilin nasil
kullanilacagina dair kap1 agmaktadir. Seslerin bir araya gelmesiyle anlamli birimler olusturan
dil, toplum tarafindan kullanilmaktadir. Bu agidan Iscan (2011)’e gore, toplumsal biitiiniin bir
parcasi olan dili kullanmak yalnizca dil bilgisel bilgi ile sinirli kalmamakla birlikte o dile 6zgii
kiiltiirel yapilarla birlikte sozlii ve yazili iletisim siirecinde iletisimsel yetiye sahip olma
stirecidir.
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Milletlerin kimligini olusturan dil, kiiltiir kavramindan bagimsiz olarak diisiiniilemez. Bu
acidan gecmisten bugiine birbirlerini besleyen dil ve kiiltiir kavrami karsilikli olarak
birbirlerinden etkilenmektedir. Alpar (2013), insanin dogumuyla baslayan dilin, sosyallesme
ihtiyaciyla birlikte insana ait olan deger, inang, gelenek, gorenek ve sosyal iligkiler gibi
unsurlari kiiltiir olgusuyla destekleyerek varligini siirdiirmektedir. Kiiltliriin hem tasiyicist hem
de aktaricis1 gorevinde olan dil, kiiltlirlin hem toplum icerisinde hem de toplumlararasinda
anlam kazanmasina aracilik etmektedir. iletisim araci olmasiyla birlikte bilim, hukuk, egitim
ve edebiyat gibi toplumsal dinamiklerin igerisinde varlik gostermektedir. Bu agidan dil ¢ok
yonlii yapisiyla birlikte igerisinde bir¢ok farkli 6zelligi barindiran, baslangicindan giiniimiize
kadar olan siirecte gizemini koruyan, insana dair bir¢ok alanda gelisim gosteren, insani insan
yapan bir unsurdur (Giil & Soysal, 2009). Dogustan edinilen bu yetenek, dogal siireg igerisinde
ana dili konusurlarinin kazanmis oldugu, derin anlam baglantilarini biitiinleyen karmasik bir
yapidir. Belirtilen karmagik yap1 igerisinde sinirli ses birimleri kullanilarak sonsuz iiretimlerin
yapilmast dilin zenginliginin bir gdstergesidir. insan hayatinda 6nemli bir yeri olan dil, milletler
ve milletler aras1 iliskilerde varlik gostermesiyle birlikte nesiller boyu olusan bilgi ve birikimler
dil yoluyla aktarilirken bu catida olusan kiiltiir kavram1 toplumlarin somut ve soyut bir¢ok
olgusunu igerisinde barindiran, dil ile sosyal baglamlarda canlilik gosteren, zaman ve mekan
icerisinde yayilim gosteren, milletlere 6zgii, tamamlayici bir unsurlar biitiiniidiir (Yazoglu,
2005). Ortak bir cografyada yasayan ve etkilesimde bulunan insan topluluklarin1 bir arada tutan
unsur dildir. Dil, kendine has 06zgilin yapisiyla toplumla bir biitiinlik olusturarak
toplumsallagsmanin Oniinii acan, milletlerin yasam alanlarina gore sekillenen sistematik bir
kurallar dizgesi ¢er¢evesinde soyut bir inceleme alanidir (Konig, 1991). Dilin kullanim alanin1
ve gelisimini etkilemesinde 6nemli bir yeri olan toplum kiiltiiriin bir tasiyicist gérevindedir.
Kusaklar boyu kiiltiir, dil ve toplum {iggeninde aktarimin saglaminda ve dilin yasamasinda
milletleri bir araya getiren biitiinsel bir yapidir.

Sembol, kelime ve ciimle gibi bir¢ok yapisal unsurun bir araya gelmesiyle olusan dil, sembolik
bir iletisim sistemidir. Bu baglamda Ertek Baba¢ & Yildiz (2018), dilin ses sistemi, sira
(s6zdizimi) dizimi, anlam (icerik) sistemi bi¢iminde gruplandigini bu siralamadan hareketle,
ses sistemlerinin fonemler ¢ercevesinde sekillendigini, sira dizim ile sozciiklerin siralandigini
ve son olarak anlam sistemi ile sembollerin sozciikler aracilifiyla aktarim siirecine girdigini
belirtmistir. Kiiltiir kavrami dil ile her daim iligki igerisinde olarak toplumlarin gelenek,
gorenek, ritiieller, sosyal yasam, giinliik hayat gibi ortak degerleri bir arada tutan temelde
toplumun fertlerine 6zgii bir bicimde paylasilan ve insanlik boyunca varligimi koruyan bir
yapidir. Etkilesim ve iletisim kurmada en 6nemli unsurlardan biri olan dil, toplumsal yasamda
zorunlu bir gereksinim olmakla birlikte dille birlikte toplumun iirettigi tiim kiiltiirel birikimleri
icerisinde barindirarak dil araciligiyla anlatim da bulunmasiyla anlamsal boyutta kiiltiiriin
bi¢imi ve bigimlendiricidir (Y1ildiz, 2012). Bu agidan sesler araciligiyla yapilan tiretimlerinin
nasil ve neden yapildi bilinmemektedir. Objenin kavram olarak bir karsiligi ses birimleri
araciligiyla ifade edilirken bu durumun her toplumda farklilik gosterdigini ve dilsel baglamda
kiiltiirel ¢esitligi sagladigini sdylemek miimkiindiir. Dil, toplumsal kiiltiir tabaninda insana dair
soyut ve somut bir¢ok unsuru i¢ine alan ve bunlari1 kendi i¢inde kiiltiir ile harmanlayarak sunan
uluslara 6zgii olusumlardir (Ozdemir, 2009).

Dil, konusuldugu toplumun Kkiiltiirel birikimlerini ve diinya gorislerini yansitarak dilin
sekillenmesinde de Onemli bir rol oynamaktadir. Bu agidan zengin bir dile sahip olan
toplumlarin zengin bir kiiltiirel birikeme sahip olacaklar1 vurgulanabilir (Tosun, 2005).
Toplumsal degismeler, teknolojik gelisim ve kiiltiirel doniisiimler dogrultusunda yasanilan
dontistimler dili devamli olarak dontistiirerek kiiltiiriin gelismesine katki saglamaktadir. Bu
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kapsamda Ipek (2019)’da, kiiltiir kavraminin ilk baslarda materyalist bir baglamda hareket
ettigini zamanla tinsel bir unsura doniistiigiinii belirterek bu yaratma siirecinin dilde
gergeklestigini, dile 6zgili olan yazili/s6zli iiriinlerin g¢esitli semboller aracilifiyla gelecek
nesillere aktarilarak milletlere kiiltiirel bir kimlik kazandirdigini belirtmistir. Toplumsal
kiiltliriin korunmas1 dilin varliginin devam etmesiyle saglanmakla birlikte her toplumun farkli
kiiltiirel bakis agilar1 aktarim stirecinde ¢esitliligi sagladig: belirtilebilir.

Dilin kendi dinamigi igerisinde iirettigi edebi metinler kiiltiirlin birer tasiyicisi gorevi olmakla
birlikte dil 6gretimi ve yabanci dil dgretiminde de dnemli bir rol oynamaktadir. Unal (2005)’e
gore, yabanci dil 6gretimi siirecinde tiim temel becerileri harekete gegirmek i¢in hedef dile 6zgii
edebi metin kullanimi, edebiyatin icerisinde barindirdig1 kurgusalliktan hareketle yabanci dil
ogretiminde dogal iletisim ortaminin 6niinii acarak anlama ve anlatma yetisini gelistirmede
onemli bir yeri bulunmaktadir. Bireylerin dilsel gelisimlerinde saglamak amaciyla sistematik
bir dgretim siirecini igerisinde barindirmaktadir. Dinleme, konusma, okuma, yazma ve dil
bilgisi becerilerini biitiinciil bir bigcimde kapsayan ¢esitli 6gretim materyallerini igermektedir.
Temizyiirek & Birinci (2016)’da belirttigi iizere, yabanci dil 6gretimi siirecinde materyal
kullantminin 6nemli bir yeri bulunmakla birlikte yazili, sozlii, gorsel ve cesitli teknolojik
araclarla hedef dile yonelik kaliciligi saglayan 6grenme araglari oldugu vurgulanmistir. Bu
acidan oOgretilen dilin anlamli bir sekilde bireye kazandirilmasinda hedef dilin kiiltiirel
baglamlarini igeren edebi eserler 68retim siirecine katki saglamaktadir. Edebiyat, dilin sanatsal
islevini koruyarak kullanildigi dil igerisinde canlilik gosteren alimlama duygusunu
destekleyerek dilin yetkin bir bi¢imde kullanildigi, toplumsal dil bilincini olusturma ve
gelistirmede dil yapisini 6zgiin bir bi¢imde doniistiirerek duygu ve diisiincelerin somutlastigi
biitlin bir yapidir (Borekgi, 2009). Dilin edebiyatin hammaddesi, edebiyatin ise toplumun bir
aynas1 ve kiiltiiriin bir parcast oldugu diisiincesinden hareketle toplumlara yon verdigini
belirtmek miimkiindiir. Dilin yapisi, toplumun kiiltiirel degerlerini ve dilinya goriisiini
yansitmaktadir. inang, yasam tarz1 ve dil kullanim bigimi gibi ¢esitli unsurlar dilin kullanimi ve
gelismesini etkilemektedir. Toplumlarin birer kimligi olan dil araciligiyla kiiltiirel mirasin yeni
nesillere aktarilmasinda siireklilik saglamaktadir. Demir (2024)’e gore dil, her topluma 6zgii
olmakla birlikte belirli bir karakteristik 6zellik tasiyan, iletisim isleviyle birlikte toplumlarin
milli aidiyet duyguna katkida bulunan ge¢mis ve gelecek arasinda bir kdprii gérevini tistlenerek
kiltiir ile birlikte hareket eden ¢ok boyutlu bir yapidir.

Dilin estetik amagla kullanildigi, yazili ve s6zlii eserleri ¢atisi altina alan edebiyat; siir, roman,
Oykii, tiyatro, deneme gibi birgok alt tiirii kapsamaktadir. Bulut (2017), dilin igerisindeki bircok
zengin olusumlarin, bir dile dair en 0zgiin yapilanmalar oldugunu vurgulamakla birlikte
toplumlarin kiiltiirii aktarma ve yasatma silirecinde nitelikli bir kaynak olmasinda aracilik
ettigini belirtmistir. Bu agidan belirtilen alt tiirler insanin sosyal yasantisindan hareketle yazara
veya saire Ozgii bakis acisiyla duygu ve diislinceleri yansitma araci oldugunu belirtmek
miimkiindiir. Ogretimin ¢esitli boyutlarinda dilin sanatsal metinlerinden yararlanilmaktadir.
Medni (2010)’da, yabanct dil 6gretimi siirecinin ilk olarak dil bilgisi becerilerinin 6gretildigi
sonraki siirecte dort temel dil becerisinden hareketle 6gretim siirecinin yapildigini ve 6grenilen
dil icerisinde amag ¢ercevesinde kaliciligin saglanmasi agisindan dilin vazgecilmez bir unsuru
olan edebi materyallerin kullanilmasinin 6nemini vurgulamaktadir. Hem ana dili hem de ana
dil 6gretiminde dile dair bu eserleri kullanmak 6gretim siirecini ¢esitlendirmekle birlikte
yabanci dil olarak Tiirk¢e 6gretiminde kullanilmasi dilin kiiltiiriiniin ve diisiince yapisinin
anlatilmasinda materyal kullanimi1 agisindan zenginlik saglamaktadir. Takkag (2010), yabanci
dil 6gretiminde temel bilgilere sahip 6grencinin, dili nasil kullanmas1 gerektigi baglaminda o
dile 6zgii edebi eserlerin materyal olarak kullaniminin hedef dilde, dilsel yeterliligi pekistirerek
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anlama, anlatma ve sozciik dagarcigini gelistirme gibi yetkinliklerine olumlu anlamda katki
saglayan giiclii materyal oldugunu vurgulamistir. Bu agidan siirden romana birgok eser siire¢
icerisinde dahil edilebilir. Bu caligma temelinde yer alan 6ykii gibi okuma becerisine katki
sunabilecek edebi metinler 6gretim siirecine katki saglayabilir. Yabanci dil olarak Tiirkge
Ogretimi siirecinde okuma metinleri hedef kitlenin seviyesi ve ihtiyacina uygun olarak, belirli
Ogretim programi c¢ercevesinde 0grenciye sunulan birer materyal gérevini iistlenmekle birlikte
bu siirecte metinlerin bagdasik ve tutarlilik agisindan uygun olmasini kapsayan okuma metinleri
diger becerileri de igine alan, hedef kitleye ve yontem-teknik agisindan uygunluk ve ihtiyag
analizi dogrultusunda okuma metinleri 6gretim siirecine dahil olmalidir (Simsek, 2017).
Ogrenenlerin dil becerilerinin gelismesinde kiiltiirel bakis agilarinin zenginlesmesinde materyal
kullanim1 biiytik bir 6neme sahiptir. Duman (2013) 6gretim siirecinde materyal kullaniminin
siireci destekleyici, hizlandirict ve kalicilagtiracagimi belirtmekle birlikte materyalin dikkat
cekici baglamda, 6grenci temelli, kiiltiirii aktarici, duyu 6grenmeyi destekleyici, amaca ve hedef
kitleye uygun, temel beceriler esasinda kolaydan karmasiga giden bir silire¢te hem ana dil hem
de ana dili 6gretiminde dikkatle kullanilmasi gereken bir unsur oldugunu vurgulamistir.
Yabanci dil olarak Tiirkce Ogretimi siirecinde ders kitaplar1 disinda kullanilacak olan
materyallerin 6grencilerin dil seviyesine uygun ve ilgi ¢ekici nitelikte olmalidir. Ayni1 zamanda
kiltiirel 6geleri kapsayan materyallerle birlikte 6grenme siireci desteklenmektedir. Soyer
(2016)’ya gore, yabanci dil ogretiminde edebi metinlerin kullanilmasi dil yetilerini
gelistirmekle birlikte hedef dilin kiiltiiriinlin taninmasi, toplumsal 6zelliklerin eser icerisinde
yer almasi ve toplumun yasam deneyimlerini barindirmasi agisindan Ogretim siirecinde
biitiinciil bir dil 6gretimi temelinde 6nemli bir ara¢ oldugu belirtilmistir.

Yabanci dil 68retimi silirecinde nitelikli metin kullanimi 6gretim siirecini etkin kilmaktadir. Bu
baglamda Cakir (1990), nitelikli metinlerin ¢ok uzun olmamasi gerektigini aksi takdirde
O0grenenin motivasyonunu olumsuz anlamda etkileyebilecegini belirtirken se¢ilen metinlerde
kullanilan dilin ve konunun giincel olmas1 gerektigini belirtmektedir. Bu kapsamda Tiirkce
baglaminda nitelikli eserlerin okuyucu ile bulusturulmasi konusunda var olan edebi eserlerin
okuyucunun seviyesine uygun olarak doniistiiriilmesi mithimdir. Metin uyarlama baglaminda
yabanci dil olarak Tiirk¢ce 6gretimi icerisinde okudugunu anlama becerisini gelistirilmesi
acisinda 6grencilerin bol bol okuma yapmasinin gerekliligiyle birlikte ders kitaplar1 disinda
Ogrencilerin diizeylerine uygun yardimci okuma metinlerinin varligir dil 6gretim siireci
icerisinde hem &gretmen hem de dgrenci igin birer gerekliliktir (Ozcan & Batur, 2021). Hedef
dile yonelik kullanilan materyaller temelde 6grenenin yasi, ilgi alani, dil seviyesi ve kiiltiirii
gibi kitleye dzgii nitelikler dahilinde olusturulmalidir. Ogrenene sunulacak olan materyalin bir
ama¢ dogrultusunda sunulmasi gerekmektedir. Dilsel baglamda gelismelerini saglayacak
bicimde diizenlenmelidir. Arastirma konusundan hareketle 6gretim siirecinde okuma ve
okudugunu anlama becerisini kuvvetlendirme amaglanmistir. Okuma becerisi, ge¢misten
bugiine insanlarin bilgi edinme, eglendirme, hedef dilin kiiltiiriinii gelistirme gibi niteliklerinin
yan1 sira anlayarak okuma becerisinin, sozciik hazinesinin gelismesi, nitelikli metinler
aracilifiyla anlatim giiciinii gelistirme gibi 6zellikleri ¢ergevesinde yabanci dil olarak 6gretim
siirecinde okuma becerisi onem arz etmektedir (Miyanyedi & Osmanbegovi¢-Baksi¢, 2018).

Bu ¢alisma yabanci dil olarak Tiirkge 6gretimi igerisinde okuma becerisi kapsaminda metin
uyarlama siirecini ele alacaktir. Sabahattin Ali’nin Kurtarilamayan Saheser ve Kirlangiglar adli
eserlerine yonelik yapilan calismada ilgili metinler B2 seviyesine uygun hale getirilecektir.
Metinlerin uyarlanmasinda temel olarak sadelestirme yontemi kullanilmistir.
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Arastirmanin Amact ve Alt Amaclart

Arastirma, “Yabanci dil olarak Tiirk¢e 6gretimi siirecinde Sabahattin Ali’nin Kurtarilamayan
Saheser ve Kirlangiglar baglikli hikayelerinin B2 seviye okuma becerisi ¢ercevesinde
uyarlamas1 ve simif igerisinde kullanimi nasildir?” arastirma probleminden hareketle
olusturulmustur. Arastirma:

e Yabanci dil olarak Tiirkge 6gretiminde Sabahattin Ali’nin Kurtarilamayan Saheser ve
Kirlangiglar baslikli hikayelerinin uyarlama siirecinde okuma siirecine katkisi nedir?

e Yabanci dil olarak Tiirk¢ce 6gretiminde kullanilan Sabahattin Ali’nin Kurtarilamayan
Saheser ve Kirlangiglar baslikli hikayelerinin okuma materyali bakimindan kullanimi1
nasildir? Alt problemlerinden olusmustur.

Sabahattin Ali’nin Degirmen adli 6ykii kitabindan yola ¢ikarak aragtirmacilarin uygun gordiigii
Kurtarilamayan Saheser ve Kirlangiglar baslikli metinlerin B2 seviyesine uygun olarak
sadelestirilmesi amaclanmustir. Sadelestirme siirecinde Diller I¢in Ortak Basvuru Metninde
okuma becerisi icerisinde yer alan kazanimlar ¢alismaya onciiliik etmistir.

YONTEM

Arastirmanin Yontemi ve Deseni

Aragtirmanin yontemi, sosyal bilimler alaninda siklikla ele alinan nitel arastirma yontemidir.
Etkilesim i¢inde varlik gosteren insanoglunun kendini ve ¢evresini anlamlandirmasi siirecinde
nitel arastirma yontemleri 6nemli bir rol oynamaktadir. Bu acidan nitel aragtirma, yorumlayici
bir bakis agisini igeren anlama odaklanilarak insanlarin fenomenlere yiikledigi anlamlart pek
cok acidan degerlendiren ve yorumlayan bir siiregtir (Toker, 2022).

Nitel arastirma yontemlerinden dokiiman analizi yontemi kullanilarak elde edilen bulgular
cergevesinde arastirmanin konusu olan dykii kitabinin temini saglanmistir. Dokiiman analizi
yontemi ¢esitli alanlar dahilinde kullanilan arastirmaciya gézlem, soru sorma ve okuma firsati
veren bu yontem dilbilimciler, sosyologlar, psikologlar ve egitimciler gibi cesitli alanlarda
kullanilan temelinde amaglanan kaynak kavramlar hakkinda kapsamli bilgiler iceren
materyallerin incelenmesinden meydana gelmektedir (Karadaban vd. 2023).

Arastirmanin temeli metin uyarlamaya dayanmaktadir. Bu kapsamda yabanci dil olarak Tiirkce
Ogretiminde 6zglin bir metni hedef kitlenin seviyesine uygun hale getirme siirecine metin
uyarlama denilmektedir. Ogrenme siirecini kolaylastiran bu siirecte metnin igerigi ve kiiltiirel
unsurlar korunmaktadir. Bununla birlikte ¢esitli dil bilgisi yapilar1 ve kelimeler seviyeye uygun
hale getirilmektedir.

Metin uyarlama, 6grencinin anlam becerisini kuvvetlendirmede 6énemli bir rol oynamaktadir.
Bu sayede 0grenen bireyin motivasyonu artmakla birlikte kiiltiirel farkindaligi gelismektedir.
Aragtirma kapsaminda ele alinan metinlerin uyarlanmasi siirecinde 6ncelikle seviyenin {istiinde
olan zor kelimeler seviyeye uygun bir sekilde yeniden diizenlenmistir. Ayn1 zamanda uzun ve
karmasik ciimleler seviyeye uygun bir sekilde kisaltilmistir.

Aragtirma igerisinde yer bulan uyarlama siireci, metin uyarlamada kullanilan sadelestirme
teknigi kullanilarak yapilmistir. Sadelestirilmis metinler temelde hedef kitlenin anlamayacag:
varsayilan dile 6zgl yapilarin yerine daha kisa veya uzun ya da es veya kisa anlamli yapilari
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koymay1 hedeflemekle birlikte 6zgiin metin igerisinde bulunan ve hedef kitlenin anlamayacagi
diisiiniilen yapilarin yazar inisiyatifinde ¢ikarilmasi siirecidir (Durmus, 2013).

Verilerin Toplanmasi ve Analizi

Metin uyarlama siirecinde materyalin se¢cimi baglaminda ilk olarak alan uzmanlarindan goriis
alinmistir. Alinan goriisler dogrultusunda metinlerin uyarlanmis halleri tekrar uzman goriisiine
sunulmustur. Alinan goriigler dogrultusunda metinlerin seviyeye uygun oldugu belirtilmis olup
nitel verilerin uygunlugu icin Miles ve Huberman (1994) tarafindan gelistirilen giivenirlik
formiili (Glivenirlik: Goriis Birligi / Gortis Birligi+Goriis Ayriligr) kullanilmigtir. Giivenirlik
sonucu da 0.78 ¢ikmistir. Miles-Huberman giivenirlik formiilii degerinin 0.70’ten yukari1 oldugu
tespit edilmesi bu arastirmalar icin yeterlidir ve arastirmacinin kodlamalarinin giivenilir
oldugunu gostermektedir. Alan uzmanlar1 sadelestirme g¢alismasini yeterli gordiikleri icin
yeniden bir diizenleme de yapilmamaistir. Aragtirmanin evreni Sabahattin Ali’nin dykii kitaplar
olmakla birlikte orneklemi 2018 yilinda 33. Baskisi olan Degirmen adli Oykii kitabi
olusturmaktadir. Bu kapsamda aragtirmanin sinirlili§int Sabahattin Ali’nin 6ykii, roman ve siir
kitaplarinin tamaminin ele alinmamasi olusturmaktadir. Metin uyarlama siirecinde sadelestirme
yontemi kullanilarak hazirlanan Kurtarilamayan Saheser ve Kirlangiclar baslikli hikayeler,
Diller igin Avrupa Ortak Basvuru Metni igerisinde yer alan okuma kazanimlar cercevesinde
hazirlanmistir. Yapilan incelemeler dogrultusunda Diller Igin Avrupa Ortak Basvuru Metni
icerisinde Iletisim Odakl1 Dil Etkinlik ve Stratejileri bashg1 icerisinde yer alan “Alimlama”
basligr altinda “Alimlama Etkinlikleri” temelinde olusturulan “Okudugunu Kavrama”
boliimiinden hareketle sadelestirme ¢alismasi yiirtitiilmiistiir. Bu kapsamda arastirmaya temel
olusturan basvuru metni icerisinde okuma becerisi, yazili metinleri okuma becerisi ve isaret
dilindeki metinleri okuma becerisi ¢ergeve olarak yer almaktadir.

Bu acidan ilgili metin igerisinde ayrilan kategorilerden hareketle sadelestirme caligsmasi
gerceklestirilmis olup genel okudugunu kavrama, yazismalar1 okuma, fikir sahibi olmak i¢in
okuma, bilgi ve sav i¢in okuma, yonergeleri okuma ve serbest zaman etkinligi olarak okuma
kazanimlar1 diizeylere uygun olarak yer almaktadir.

Etik Kurul Izin Bilgisi
Nitel bir arastirma olan bu calisma dokiiman analizi yontemi kullanilarak ele alindigindan
dolay1 etik kurul onayina ihtiya¢ duyulmamastir.

BULGULAR

Aragtirma kapsaminda yapilan B2 seviye sadelestirme siirecinde ele alinan kazanimlari su
sekilde belirtmek miimkiindiir:

Tablo 1: Diller igin Avrupa Ortak Bagvuru Metni B2 Seviye Genel Okudugunu Kavrama
B2 Seviye Genel Okudugunu Kavrama
Okuma tarzini ve hizin1 farkli metin ve amaglara uyarlayarak ve uygun basvuru kaynaklarini titizlikle segip
kullanarak biiyiik 6l¢iide bagimsiz bir sekilde okuyabilir. Genis bir aktif okuma sézciik birikimine sahiptir fakat
diisiik kullanim sikligina sahip deyimlerde biraz zorluk yasayabilir.
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Tablo 2. Diller icin Avrupa Ortak Basvuru Metni B2 Seviye Fikir Sahibi Olmak I¢in Okuma
B2 Seviye Fikir Sahibi Olmak i¢in Okuma
Hem kendi alanindaki hem de ilgili alanlardaki bir¢ok birbiriyle paralel kaynaklar1 (makaleler, raporlar, web
siteleri, kitaplar vb.) tarayabilir ve bu kaynaklardaki belirli boliimlerin iizerinde calistigi gorevle ilgili
uygunlugunu ve yararliligini tanimlayabilir.
Ilgili ayrmtilar: bularak uzun ve karmasik metinleri hizla tarayabilir.
Cok cesitli mesleki konularla ilgili haberlerin, makalelerin ve raporlarin icerik ve uygunlugunu, bu metinleri
daha detayli okumanin faydali olup olmadigina karar vererek belirleyebilir.

Tablo 3. Diller icin Avrupa Ortak Bagvuru Metni B2 Seviye Bilgi ve Sav Icin Okuma Olgiitleri
B2 Seviye Bilgi ve Sav i¢in Okuma Olgiitleri
Alanindaki son derece uzman kaynaklardan bilgi, fikir ve goriis alabilir.
Terminoloji hakkindaki tahminlerini dogrulamak igin zaman zaman sozlilk kullanabilmesi kosuluyla alani
disindaki bir uzmanlik alanina ait makaleleri anlayabilir.
Belirli durus ve tutumun sergilendigi ¢agdas sorunlarla ilgili makaleleri ve raporlar1 anlayabilir.
Bir metnin ne zaman olgusal bilgi verdigini ve ne zaman okuyucuyu bir seye ikna etmeye c¢alistigini fark
edebilir.
Soylemsel metindeki farkli yapilari (karsit savlar, sorun-¢éziim sunumu ve sebep-sonug iligkisi) taniyabilir.

Tablo 4. Diller icin Avrupa Ortak Basvuru Metni B2 Seviye Serbest Zaman Etkinligi Olarak Okuma
B2 Seviyesi Serbest Zaman Etkinligi Olarak Okuma
Biiyiik 6l¢iide bagimsiz olarak, okuma tarzi ve hizin1 farkli metinlere (6r. Dergiler, daha karmagik olmayan
romanlar, tarih kitaplari, biyografiler, gezi giinliikleri, rehberler, sarki sozleri, siirler) uyarlayarak ve uygun
basvuru kaynaklarini titizlikle kullanarak kendi zevki i¢in okuyabilir.
Yeterli zamani olmasi ve sozliik kullanabilmesi kosuluyla gii¢lii bir olay orgiisii olan ve karmasik olmayan,
agdali dil kullanmayan romanlar1 okuyabilir.

Belirtilen tablolar dahilinde yer alan kazanimlar ¢ercevesinde Sabahattin Ali’nin Degirmen adl1
Oyki kitab1 igerisinde yer alan Kurtarilamayan Saheser ve Kirlangiclar Oykiileri
sadelestirilmistir. Ozgiin metinden hareketle, dykiilerin B2 seviyesine uygun bir bigimde edebi
bir metni anlama diizeylerine uygun olarak diizenlemelerde bulunulmustur. Seviyeye gore
anlami bilinmeyen veya climle igerisinde ¢ikarimi yapilamayacagi diisiiniilen sdzciik ve kalip
sozctlikler uygun olanlar ile degistirilmistir.

Ele alinan sadelestirilmis metinlerden hareketle, dykiilerin temel yapilar1 bozulmadan, anlam
biitlinliigiinli koruma ve anlam kaymasini temel alarak metinler sadelestirilmistir. Yabanci dil
olarak Tiirk¢e dgretiminde 6zgiin metin kullanim1 ¢ogunlukla tercih edilmekle birlikte 6zgiin
metinlerin barindirdig1 karmasik dil bilgisel kaliplar ve s6z varligi unsurlar1 6gretim siirecinde
kisiyi zorlamakla birlikte hedef dile 0zgiin bir bicimde seviyeye uygun olarak yeniden
diizenlenmis metinler 6gretim igerisinde yer almaktadir (Asaroglu, 2023).

Kirlangiclar Oykiisii Sadelestirilmis Hali
Sehrin yakininda, kiiciik bir dere kenarinda, dallar1 suya sarkan ihtiyar bir s6giit agaci vardir.

[lkbahar mevsimi geldiginde bu sogiidiin dallarina bir disi kirlangi¢ kondu. Disi kirlangig
derenin baglangicindan sonuna kadar hizla uctu. Seffaf kanatl kiiclik bocekleri suyun tizerinden
yakalayan kirlangiclari izledi.

Basin1 agir agir salliyordu. Cok fazla diisiindiigii belliydi.

Sogiidiin dallar1 hisirdada.
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Bir erkek kirlangi¢ geldi. Disinin karsisindaki dala kondu. Kirlangiglar arasinda sohbet etmek
icin tanistirilmaya ihtiya¢ yoktur. Uzun uzadiya tamistirillma olmadan konusmaya baslarlar.
Kisa zamanda arkadas olurlar.

Oncelikle pek bir énemi olmayan konulardan sohbet ederlerdi. (iki kisi birbirlerini yeni
tanidiklar1 zaman farkh ve giinliik yasama dair basit konusmalar yapmak ahskanhktir.)
Fakat biraz sonra erkek bir iki dal ileri dogru geldi. Disinin ¢ekingenligi azaldi.

Sohbetin sicak atmosferi onlar1 icine ¢ekti. “Olur ya!” demeyin. ilkbaharda kirlangiglar
etrafta ¢alisirken bir sogiit dalina oturup arkadagga sohbet etmek giinliik islerine uygun bir
davranig degildir.

Kirlangiglarin ikisi de tuhaf varhklardi. Oteki kirlangiglara benzemiyorlardi. (Baskalarina
benzemeyenlere tuhaf denir.). Oncelikle disi kirlangic baska bir konuya gegerek: “Siz hi¢
calismiyorsunuz? Bagska bir kirlangi¢ olsaydi hemen: “Siz neden burada oturuyorsunuz?” diye
ikinci bir soru sorardi. Fakat erkek kirlangic derin derin nefes aldi sessizce oturmaya devam
etti. Disi kirlangig, onun sdyledigini anliyormus gibi baginmi salladi. Asagida sesli bir sekilde
akan suya bakmaya bagladi.

Bir siire daha sustular. Erkek beklenmedik bir anda disiye bakti. Konusmaya basladi:
“Bakiniz sunlara...” Ve asagida birbirine caprazlayarak bir oriintiiyle ugan kirlangiglar
gosterdi. “Bakiniz sunlara... Siirekli calisiyorlar. Ben bunlara ¢ok kere sordum: Neden boyle
durmadan calistyorsunuz. Cevap vermediler. Umursamadan yanimdan gittiler.”

Disi: “Birbirimize sen diye hitap etsek nasil olur?”” dedi. Erkek iddial laflariyla cevap olarak
bunu beklemiyordu. Bu tekliften hoslandi. S6ze tekrar basladi: “Adeta utantyorum...” dedi.
“Biitiin kuslar1 siraya dizseler biz herhalde sonuncu gelemeyiz. Diizgiin bir goriiniime sahibiz.
Aklimiz, tim giin var giiciiyle bagiran biilbiilden herhalde daha iistiindiir. Bir giivercinden daha
hizli kanat ¢irpariz. Buna ragmen biitiin kuslarin arasinda en zavallis1 bizmisiz gibi hig
durmadan calistyoruz. Su akilsiz serce bile kisacik dmriinii keyifle geciriyor. Biz etrafimizdaki
agaclar fark edemiyoruz.”

Biraz durdu. Disiye dogru yandan bir goz atti: “Yarin 61diiglimiiz zaman birisi bize sorsa:
'Diinyada neler gordiiniiz?' dese herhalde verecek cevap bulamayiz. Hizla yasamaktan
etrafimizi goremiyoruz. Disi, gozleri yasla doldu: “Ah” dedi, “tipki benim gibi
diistiniiyorsun.”

Erkek cevap verdi. “Zaten seni burada tek basina goriince benim gibi diisiindiigiinii anlamistim.
Dogru degil mi ama? Su diinyay1 tamamen gérmeden, diinyanin ne oldugunu iyice anlamadan
buradan gidecek olduktan sonra ne diye buraya geldik sanki? Yasadigimiz zamanlarin farkinda
varmaliy1z. Yoksa yasamamizin ne anlami var?”

Disi onaylar bir sekilde basin1 asagi yukart salladi. “Etrafimiza bakinca, ben de senin gibi
etrafta kosan kirlangiglar1 goriiyorum. Kendime buraya ait olup olmadigimi soruyorum.
Onlarda beni istemiyor. Ne yapayim, bende burada oturup etrafa bakiyorum. Siz de, sey, sen
de gelmesen boyle yapayalniz bu yazi gegirecektim.”
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Aksama dogru sohbetleri keyifli bir hal aldi... Sonra ayrildilar. Her giin bulugsmaya basladilar.
Aman yarabbi, neler konugmuyorlardi. Kirlangi¢larda kitap yazmak bir yetenek olsaydi
bunlarin yazacaklari kitap kesinlikle iiniversitelerde okutulurdu. Cok kere disi daha 6nce gelir,
gozlerini suya dikerek erkegi beklerdi. Bir giin ¢igeklerden, bir giin yildizlardan, bir giin 6teki
kirlangiglardan bahsederlerdi. Hep diisiinceleri birbirine uygundu.

Yalniz her ikisinin de i¢inde gizliden gizliye biiyiiyen bir korku vardi: Bir giin gelip ayrilma
korkusu. Higbirisi bu korkusunu 6tekine sdylemeye cesaret edemiyordu. Bir digerinin yanlig
anlayacagindan ¢ekiniyorlardi. (Cilinkii icten duyulan seyler hep yanlis anlagilir.)

Bu ayrilik korkusu biiyiimiistii. Uygun bir sekilde bunu digerine sdylemek icin diisiinmeye
bagladilar. Mesela “Hi¢ ayrilmayalim, olmaz mi1?” demek vardi. Bu anlamli ve belirsiz bir
climleydi. Nasil ayrilmayalim? “Bir yuva kuralim!” deseler, bu kibar olmayan bir ciimleydi.
Hem o zaman bagka kirlangiglara benzeyeceklerini saniyorlardi.

Yasama dair sohbet ederlerdi. Birbirlerinin gozlerine hasretle bakarlardi. O sirada
Birbirimizden nasil ayrilacagiz?” diye diisiiniirlerdi. Tesadiifiin pek merhametli olmadigini
biliyorlardi. Ayni1 zamanda ikinci bir karsilagma yasanmayacagini da biliyorlardi. Fakat
konustuklar1 dil, diger kirlangiclar ile ayniydi. Buna ragmen sdylemek istedikleri seyleri
sOylemeye utaniyorlardi. Bu dil, duygularini ifade etmelerine firsat vermiyordu.

Gozleri ve bakiglart iiziintiilii bakmaya baslamisti. Dostluktan bahsederken seslerinin
titrediklerini sanmiyorlardi. Boyle zamanlarda birinden biri bir kahkaha atar, sohbeti sakaya
cevirirdi. Bu duruma iiziiliirlerdi. Sonunda giiniin birinden bu durumun bdyle
ilerlemeyecegini anladilar. Ikisi de bu konuyu konusmaya karar verdi.

Sabah karsilasinca disi kirlangi¢ soylemek istediklerini gozleriyle anlatmak istedi. Tam bu
sirada, iizerinde oturduklar1 sdgiitten sar1 bir yaprak koptu. Iki tarafa sallanarak aralarindan
gecti. Disinin erkege anlamli bir sekilde baktigi zamanda goézlerinin 6niinii kapatti. Erkek, bu
bakisini gormedi. Fakat her ikisi de sar1 yapragi gordiiler.

Erkek agzin1 acti: “Senden hi¢ ayrilmak istemiyorum...” demek {lizereydi ki, buvvv diye soguk
bir riizgar esti... Disi, erkegin sozlerini isitmedi. Fakat her ikisi soguk riizgarin sesini duydular.
Birbirlerine baktilar. Artik yuva kurma zamaninin gegtigini, sonbaharin geldigini ve
ayrilacaklarini anladilar. Ikisi de derin derin nefes aldilar.

Tepelerinden bircok kirlangiglar gegti: Sicak yerlere doniiyorlardi. Ayrildilar... Ve bir daha
birbirlerini gormediler. Fakat ikisi de ilkbahara ve yazi1 gecirdikleri kii¢iik derenin kenarindaki
sogiit agacin1 unutmadilar. Ikisi de, bdyle bir yaz gegirmeyen diger kirlangiglara
kiiciimseyerek baktilar.

Kurtarilamayan Saheser Sadelestirilmis Metin

Geng sair siyah kalin ciltli ufak kitab1 havaya kaldirarak bagirdi: “Sevgilim, bundan daha giizel
bir eser okudugunu iddia edemez.”

Gozlerinin i¢i 151l 1511 parlhiyordur. Giinesten yanmis yiiziinde hafif kirmizimsi bir renk vardi.
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Yer ayaklarinin altindan kayiyor, gokyiizii kendini yukari ¢ekiyormus gibi hissediyordu.
Uzerinde sevingten kaynaklanan bir sersemlik vardi.

Elindeki saheserin tamamlanmamis hali ¢imenler iizerinde ucusuyordu. Kagitlar bahgede
bulunan beyaz giiller, karanfiller, sardunyalar, zambaklar, laleler ve hercai menekselerin
listiinden gec¢iyordu.

Yiiziinde, esmer yanaklarina yayilan bir giiliis vardi. Ciinkii o bugiin saheserini bitirmisti.

Siyah kalin ciltli kitabinin sayfalarina bakarak haykirdi: “Artik hi¢ kimse benden daha iyi
degildir; Homeros veya bagkasi! Ben bunlara da tepeden bakiyorum. Sevgilim, ancak
herkesten daha iyi seyler yaratirsam beni sevecegini sdylemisti. Iste, benden énce gelenlerin
ve benden sonra gelecek olanlarin yetisemeyecekleri bir seviyeye ciktim. Ve yalniz kendisi i¢in
yazdigim bu kitab1 ona verdigim zaman o da benim i¢in sakladigi kalbini verecek..."

Kitabin sayfalarindan gozlerini ayirmayarak yiiriidii. Islak ¢cimenlere basarak ayaginin altinda
ezilen menekselere dikkat etmedi. iki tarafi mermer direkli bir kapidan evine girdi. Ve
saheserini sevgilisine yolladi.

skeksk

Tam sekiz sene onceydi. O zaman geng sairin saglar1 beyazlamamis, sakaklar1 kirigmamasti.
Yiiziiniin derisi beyaz bir giile, dudaklar1 kirmiz1 bir giile benzerdi. Ve memleketin kadinlari
onun siirlerini biiylik bir hayranlik ve istekle okurlardi. Bu esnada gozlerinin 6niine misralari
gibi tatli ve ince endamiyla geng sair gelirdi.

Glizelligi, insan giizelligi siniflarin1 asan bir geng kiz vardi. Bu kiz digerlerine alayci bir sekilde
dudak biikerdi. Geng sairi yazilar1 karsisinda kendinden ge¢cmeyen bu miikemmel kizi
seviyordu...

“Sevgilim” dedi, “ince bir is¢ilikle yazilmis misralarim, ni¢in senin kalbini heyecana
getiremiyorlar? Geceye mirildanan sarkilarim sana kendi gozlerini; giin dogusunu anlatan
sarkilarim sana dudaklarinin rengini hatirlatmiyor mu? Dalgalara ait siirlerimde daginik
sacglarmin tellerine rast gelmiyor musun?

“Belki boyle olabilir...” diye gen¢ kiz cevap verirdi, “Belki bdyle olabilir, gen¢ sair, fakat
benim seni sevmem icin daha baska seyler yazabilmen lazimdir. Bana tanimadigim seylerden,
sakli giizellikler ve gerceklerden bahsedebilir misin? Ve bunlar1 herkesten daha giizel yazacak
giicii kendinde buluyor musun? Giizel yaziyorsun ey sair, derin ve gorkemlisin, fakat Fuzuli
daha derin, Goethe daha gorkemli degil miydi? Soyle, tutku ve ¢ilginlikta Shakespeare’i,
lizlintii ve 1stirapta Dante’yi gecebilir misin?”

Geng sair anliyordu ki bu kiz digerlerine benzemiyordu. Kadinlari etkileyen diger seylerin onun
icin bir 6nemi yoktu. Ciinkii bu kiz duygu ve diisiincelerini yonetme becerisine sahipti.

Geng sair cevap verdi: “Icimdeki yazma istegi, herkesin bana yaklasmasi igin yeterliydi. Bu
istegi biiylitmeye ihtiyacim yoktu. Lakin ey sevgilim, goriiyorum ki, bu istek senin kalbine
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yaklasamayacak kadar gii¢siizmiis. Fakat bunu biiylitme giicii bende var. Sana sdylediklerini
aratmayacak eserleri getirecegim, sevgilim. O zaman kalbini bana vereceksin...”

"Ve o zaman kalbimi sen alacaksin!"

Geng sair bir ay sehrin etrafindaki ormanlari dolasti. Orada yabankedilerinin sinsi sinsi
yiirliyiisii ve iirkek bir sekilde kosan karacalar sessizlige engel oluyordur.

Bir ay genis nehirlerin iizerinde kayikla dolagti. Orada boyali tekneler arasinda aglarim
temizleyen balik¢ilar gordii. Onlarin tiirkiilerini dinlendi. Gece vakti kiiciik baliklarin ayimn su
tistlindeki yansimasinda oynamalarini izledi.

Bir ay, geceleri sehrin i¢inde gezdi. Birbirlerinin gégsiin de uyuyan ¢iftleri, sokaklarda tek
viicut halinde dolasan sevdalilar1 gordii. Kiigiik ve koruma altina alinan sik agaclarin arasina
gitti. Ay 1s18min girmedigi karanlik koseli bahgeleri gozlemledi. Burada veda monologlarini
dinledi. Kiskang asiklarin karamsarhk dolu sikayetlerini dinledi. Ve {i¢ ay sonra, glimiis bir

.....

Fakat bu defter, ¢ok tiziicii bir cevapla geri geldi. Geng kiz: “Heyhat, zavalli sairim” diyordu,
“siirlerin zengin ve gururlu kizlarin 6niinde diz ¢oktiirecek kadar giizeldir. Sokakta yiiriidiiglin
zaman kadinlarin pencereden sarkarak seni izleyecek ve ipek mendillerini -elbette dalginlikla-
yere diislireceklerdir. Fakat biitlin bunlar beni sana yaklastirmaya yeterli degildir. Sahi
gordiigiin ve yazdigin seyler olaganiistiidiir. Lakin ben de seninle beraber olsaydim onlar1 ayni
sekilde gorecektim degil miydim?

Geng sair tiikenmez hickiriklarla minderlerin {izerine uzandi. Yiziikoyun kapanarak aglyor,
agliyordu. Hayat1 boyunca hi¢ sevmemis insanlarin hayal edemeyecegi bir act onu boguyordu.
Sanki gbgsiiniin icerisinde giir alevli bir mesale dolaniyordu. Kendisini tutmak istedi. Mor
kadife yastiklar1 hirsla 1sirdi. Gogsiinii saran bir sesle kesik kesik: “Yazacagim sevgilim” dedi,
“sana istediklerini yazacagim!”

kksk

Geng sair alti ay memleketin biitiin filozoflarini, sairlerini dolasti. Sehrin birinde, eskimis
clippelerini giyen, uzun siyah sakalli, baslar1 kel filozoflar ile tanigti. Ona Aristoteles’ten
Epikiir’den veya Ibni Riist’ten bahsettiler. Gozlerinde, baska bir dleme bakmaktan dogan bir
mahmurluk vardi. Gelip gegici esyanin sonsuz olan hayata ve gelip gegici olan hayatin gelip
geciciligi karsisindaki gorevlerini tartisiyorlardi. Boylece gercege ulasarak diinya yasaminin
sikict zevklerinden -belediye reisinin verdigi sorumlu oldugu ziyafete ge¢ kalmamak i¢in bu
konusmay1 kesinceye kadar- coskunca bahsettiler.

Diger bir sehirde, giir beyaz kagli, damarli elli meshur biyoloji alimleri ile tanisti. Geng saire
karincalarin 6gleden sonraki yasayislar1 hakkinda teori ve tahminlerini i¢eren yirmi muazzam
ciltlik kitaplarini hediye ettiler.

Gosterissiz bir evde sade bir masanin bagina toplanan beyaz ve nazik elli, ince yiizlii, parlak ve
uzun sagli, sihirli s6zler sdylene sairler, - hayal gii¢lerinin genislemesine yardim eden- bir kagit
oyunu ile mesguldiiler. Bu sira ise siirden, sanattan ve 6zellikle estetikten bahsettiler. Ve siire
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daha fazla ilgi gdstermek istediler. Onlerindeki kiigiik para kiimesi bitince, eve tatl bir losluk
veren 15181n ardinda, derin ve anlam yiiklii siirlerini okudular.

Keskin kokulu portakal bahgelerinde, erguvan renkli giiller arasinda, ay 1s1g1n1 yansitan firuze
yiiziikler, opal tasindan kiipelerle dolasan, biitiin viicudunu saran elbisesiyle yaninda
sevgilileri vardi. Biiylik bir gece senliginde Lahur salindan sariklari, cam gibi parlak san
renkte asalariyla, glimiis bilezikli siyahi koleler arasinda oturuyorlardi. Burada Firdevsi’yi
imrendirecek ilahi savas anlatilarim giiliimseyerek dinleyen biyikli ve heybetli sulatanlar onu
hayal igerisinde yasattilar.

Geng sair alt1 ay memleketin ¢cok eser veren ve kesfedilmemis sanatkarlar1 arasinda seyahat
etti. KOyiin birinde, genis bir ¢inarin altinda, tepelerindeki saclar1 kazinmis burusuk yiizli
ihtiyar saz sairlerini dinledi. Onlar buna Oyle kahramanlart mirildandilar ki, tiim canlilart
hayrete diisiirecek giigteydiler. Ve oyle giivenilir, kuvvetli insanlardan bahsettiler ki, bir
kaplan kadar gii¢lii, kursun ge¢irmeyecek kadar dayanikli dev viicutlu kimselerdi.

Baska bir kdyde, deniz kenarinda bir kayik¢1 kahvesinde kisa boylu, seyrek biyikli bir asik,
elindeki minimini kemengeyle bin bir tiirlii korkung ve hayret verici deniz maceralarini
haykirtyordu. Ve geng sairin goziiniin 6niinde tek yelkenli bir taka ile miicadele eden, iri palal,
ciplak kollu kabadayilart anlatiyordu. Korkuluklari olan biiylik kayiklarin miicevher ve esir
yuklii tiiccar gemilerini soyan gozii yilmaz korsanlar gecit resmi yapiyordu.

O, bu basit calgilarin sesten dolay1 nagmelerinin duyulmasi gerektigini hissediyordu. Ve geng
sair alt1 ay memleketin biitlin sehirlerini dolasti. Orada aglayanlar1 ve giilenleri gordii. Biiytlik
bir konagin genis salonunda dans ve kahkahalar igerisinde yorulan insanlar1 da sogukta
ayaklarin1 avug avug karla ovmaya ¢alisan ihtiyarlar1 da gordii.

Kucaginda tasidig1 a¢ ¢ocugunu yasatmak icin sarhos insanlarin arkasindan kosan kadinlari
gordii. Yine karninda tasidigi giinahsiz ¢ocugu o6ldiirmek i¢in doktorlarin pesinde kosan
kadinlar gordii. Kardan ve riizgardan korunmak i¢in basini bir dilkkkan kepengi altina, sirtin1 bir
kopege yaslayanlar1 gordii. Ve yine Cin ipegi ortiilii yataklarda, gut hastalig1 agrilariyla
kivranarak uyuyamayanlar1 gordii. Aptallarin zorbah@mm, giinahsizlarin cezalandirilmasini
gordii. Erdem yoklugunu ve tutkunun giriiltiisiinti, yiice makamdakilerin kiskirtildig1 ve
cahillerin alkislandigina sahit oldu. Ve tam bir buguk sene sonra, altin bir kalemle altin ciltli bir

.....

skekesk

Fakat bu defter, sairi iizecek bir cevapla geri geldi. "Hayret, ey geng sair!" diyordu, "Oyle giizel
seyler yazi yorsun ki, yiizyillardan beri sahipsiz duran sanatkarlik taci senin basini siislemek
icin herhalde acele edecektir. Ve hiikiimdarlar, sana ipekten yeleklerini giydirmek i¢in ziyafet
hazirlayacaklardir. Halbuki ben gene senden uzak kalacagim. Ey sair, felsefelerini, kuvvetli ve
giizel laflarin1 senden once Eflatun ve digerleri dile getirmedi mi? Kabadayilik ve savas
destanlarin o kadar giiclii ki, Cin'in hi¢ durmadan uyuyan afyonkesleriyle, Hint’in yillardan beri
kimildamayan fakirlerini Priyamus'un kahraman milleti veya Riistem'in korkusuz arkadaglar
gibi coskulu doviislere, sanli yigitliklere stiriikleyebilir. Fakat bu yolda Homeros'un senden
daha coskun, Firdevsi'nin daha usta oldugunu inkar edebilir misin? Gezdigin yabanci yerlerin
bliyiileyici kokusunu ruhlarimiza benzersiz bir ustalikla iifliiyorsun, fakat siiphesiz Byron da
seyahatlerini anlatirken giizellik ve ustalik¢a senden daha asagi degildi."
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Ve geng sair kederli bir sekilde gozyaslarini akitti. Onu ¢ok sevdigi i¢in acis1 her zamankinden
daha biiyiiktii. Once iki yumrugunu disleriyle 1sirdi. Ayaklarinin ucuyla kadife sediri
parcalayarak hickiriyordu. Fakat biraz sonra birdenbire firladi; susmustu. Gozlerindeki yas
gitmis bir parilti gelmisti. Yavas yavas log bir karanliga dalan odaya alnindan, gerilen ve
birdenbire daha genislemis goriinen alnindan, beyazimtirak bir 151k yayiliyordu. Odanin ayni
koyu lacivert tiille ortiilmeye baslayan renkli esyasi ortasinda fildisinden bir Buda heykeline
benzeyen viicudu gittikce biiyiiyor ve uzuyor gibiydi.

Geriye dogru atilmis basinda saglari omuzlarina dokiiliiyordu. Bir seyi kucaklamak ister gibi
ileri ve biraz yukar1 uzanan kollariyla hilali andirtyordu. Gokyiiziiniin en uzak yerinden bir
yildiz gibi gorlinen kapkaranlik bir yol uzuyordu. Siyah, gozleri kamastiracak kadar siyah bir
bosluk vardi. Bunun ortasinda ince bir yol goriiniiyordu. Bu, kendi gozlerinden uzanan,
goriinmeyen yerleri dolastiktan sonra olusturdugu ince, keskin beyaz bir yoldu. Oraya kogsmak
i¢in atildi. Ama tizerindeki gozyasi kurumayan yastiklara diistii.

kg

Ve geng sair tam iki sene hi¢bir insanin giremedigi sonsuz kum ¢éllerinde dolasti. Herkesten
ve her seyden ayn kalarak yalniz kendisini dinlemek ve diisiinmek istiyordu. Cok c¢abuk
unutulan giizelliklerden, bir dua kadar tekrar edilmis yeni fikirlerden neredeyse hig
bulunmayan bu ¢olde hiclik ve giizellik hiikiim stiriiyordu: Giinesin giizelligini saklayan bir
agag, ne etrafi kirleten bir su, ne de iizerinde sairlerin zevzeklik edebilecekleri bir ¢igek
goriiliiyordu.

Ve iste burasi giizeldi. Ciinkii burada yalniz giines, ay ve kum vardi. Bir de riizgar. Bunlar
biiylik, giizel ve belirgindi. Ne bir bitkideki karmagik ve anlasilmaz degisimler ne de bir
hayvanin vahsi yagsami vardi burada. Yalnizca insan ruhunun en ¢ok susadigi ve muhtag oldugu
bir aciklik vardi. Bunu sairin viicudundan baska hicbir sey bozamiyordu.

Bu agiklik, korkung bir karigikligi gérme giiciinden mahrum olan gézlerimizdeki yansimasi da
olabilirdi. Buna ragmen herhangi celimsiz bir insamin meraki kafalarimiz da siraladigimiz
sorgulari tekrar etmiyorlardi. Ve o, zihni hicbir sorgu engeline takilmadan diisiinebiliyordu. Iste
boylece bu mutlak giizelligin i¢inde durdu. Geceleri ayin 15181 altinda insana kimildiyormus
gibi gelen kumlara yiizilkoyun yatarak basini bu minimini zerrelere gomiiyordu. Onlar, her
nefes alisinda agzina, burnuna dolmak isterlerken, o gozlerini i¢ine ¢evirerek kendine
bakiyordu. Anliyordu ki yazilacak seyler, giizel ve hakiki seyler yalniz orada vardi.

Fakat o burada maddi kederlerin en acilarini tatti. Ciinkii giindiiz ¢6lde hava, bir maden eritme
ocagi kadar sicak olurdu. Derisini yakacak kadar sicak olurdur. Giinesten su gibi akan sicaklik
sirtin1 yakardi. Ensesinden gecen sicakligi beyninde hissederdi. Ara sira bir hurma agaci aramak
ve su tulumunu doldurmak i¢in ¢6liin kimsesizliginden ayrilirdi -ne de olsa o da bir insand1 ve
yasamaya mecburdu-. Bu sirada ayaklarinin altindan kimildayan, kayan ve ¢dken bir zemin
hissederdi. Ve bazen dizleri dermansizliktan kirillarak bu dikenli yataga uzanirdi. Midesi ve
beyni arasindaki zit emirlerin feci miicadelesine sahit olurdu.

Bunlarin bagirmalarini susturduktan sonra yine ¢dle donmeye acele ederdi. Higbir zaman
susmay1 bilmeyen kalbi hemen her giin sevgilisini, evini, biitlin biraktig1 yerleri yavas ve keskin
bir sesle fisildardi. O, gégsiinii iginde biiyiik bir ac1 hissederdi.
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Fakat iki sene sonra, sertlesen ve kararan bir deri, gozlerinin kenarinda derinlesen ¢izgilerle
buray: terk etti. Iste o zaman biiyiikliik ve giizelligi, acty1 ve hasreti dgrenmis oldu. Ve geng
sair iki sene engin denizlerin ve kuzeyin buz alanlarin1 dolasti. Deniz, iste bu da muazzam ve
nefis bir seydi. Kendisini gezdiren geminin gilivertesine uzanarak uzaklara, ta uzaklara bakar ve
engin sulardan baska hi¢bir sey gérmezdi.

(ol ve deniz hemen hemen ayni1 seylerdi: Her ikisinde de ayni1 biiyiikliik, ayn1 agirbagli sessizlik
veya ayni heybetli ve derin bagirmalar vardi. Denizde de, kiigiik, minimini, sinirlendirici
ayrintilar yoktu. insan orada yalmz renkten renge giren su damlalari ve birbirlerinin igine giren
olaganiistii dalgalar gorebilirdi. Sonra bitmez tiikenmez bir genislikle karanlik ve siki bir
derinlik goriiniirdii. Ve biitiin bunlar onu anlamsiz bir arastirmaya degil, diisiinmeye sevk eder
erdi.

Ve sonra buz ¢élleri vardi. Beyaz, temiz, glinlerce uzanan bu yerlerde, gosterissiz bir kibarlik
ve incelik vardi. Sade, siissiiz, fakat giizel ve tatli olmanin sirrin1 ancak bu sekilsiz kar tepeleri
kesfedebilmislerdi. Her seyi hayattan uzaklastiran, hicbir zaman yenilmeyen dehsetli bir gii¢leri
oldugu halde, algakgdniillii ve kibardilar. Ne gururdan dogan bir siis, ne kendini begenmeyi
gosteren bir ses vardi. Geng sair firtinali denizlerden, soguk buz sahralarindan ayrilirken, diinya
smirlarim  asan bir genislik ve derinlik icinde temiz kalplere o6zgii bir kibarlig
algakgdniilliiliikle tagiyordu.

Ve geng sair iki sene diinyayi rastgele dolasti. Bu sefer gordiigii seyler onu hayrete diisiiriiyordu.
Halbuki degisen sadece kendi goriisiiydii. Onceden erdem diye baktig1 seylerin birer yontem
ve gosteristen ibret oldugunu ve asil iyiligin yalniz ahlak tartismalarinda veya akilli nasihatlerde
rastlanabildigini anladi. Namuslu olabilmek i¢in bagskalarinin namusuna laf atmanin,
kirlenmeden yiikselebilmek i¢in masumlar1 ezmenin yeterli oldugunu ve buna benzer bir¢cok
seyleri gordiik¢e saskinlig1 artiyordu. Fakat o, boylece ahmaklik ve aciz isimli varhiklarla,
bunlarin ¢ocuklari, kiistahlik ve ikiyiizliiliik adli iki zavalliy1 tanimis oldu.

Ve ayrilirken kalbinde yalniz ufuksuz bir merhamet, umutsuzluk ve anlamsiz bir acima
duygusu hissetti... Geng sair saheserini yazmak i¢in ¢iktig1 bu seyahatten dondiigiinde kendini
cok giiclii hissediyordu. Ciinkii o yazma giiciine yeni erismisti.

Ug ay biiyiik bir 6zenle saheserinin sayfalarin1 yazdi. Biiyiik bir coskuyla yazilan eser sevinci,
lizlintiiyl satirlar arasinda coskunca sunuyordu. Ve o bu satirlardaki fikre — ince ince isledigi
kelimeleri- tecriibelerinden yola ¢ikarak yazdi.

Yazisini en iyi sekilde yazabilmek i¢in yazdigi siire boyunca disar1 ¢ikmadi. Siyah bir kalem
ve siyah kalin ciltli bir deftere yazdig: siirlerini sevgilisine yolladu.

skeksk

Bu sefer geng kiz biiylik bir gurur ve mutluluk igerisinde geldi. Boynuna atilarak onu 6ptiikten
sonra boyle haykirdi: “Geng¢ sair, geng sair, ey benim sevgilim! Artik seni hi¢ kimse
asamayacak. Sen en ylice makamlar1 imrendirecek seyler yazdin. Glines, gokylizii ve
mevsimlerden daha cana yakinsin. Ve sen bunlar1 yalniz benim igin yaptin.
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Ey geng sair, ey benim sevgilim! Artik hi¢bir kadinin benimle bir olmadigini hissediyorum.
Artik Leyld benim yanimda minimini ve Jiilyet pek zavallidir. Ben Beatrice’ye bile gururla
bakiyorum. Bundan sonra Siilleyman’in sevgilileri de benimle boy Ol¢iisemeyeceklerdir.
Sonsuzluga senin kollarin arasinda siiziilecegim sevgilim. Yiiksekte, en yiiksekte ucacagiz.

Ey sevgilim, yalniz benim sevgilim! Simdiye kadar gururun esiri olan, seninle beraber olmak
icin ¢irpinan kalbim seninle konusmak icin can atiyor.

“Mademki uzun seneler hasreti igimizde sakliyoruz, gel birbirimizin olalim. Sen bana askinin
sonsuzlugunu ve giizelligini anlat. Gel, beni kollarinin arasinda sik.” Fakat geng¢ sair onu
kollarmin arasinda sikmadi ¢iinkii higbir sey isitmemisti. O sedirin iistiinde sevgilisinin
karistirdig1 sahesere bakarak satirlar1 okumaya baglamisti.

Satirlar o kadar giizeldi ki sevgilisinin: “Beni igitmedin mi sair!” diye bagirdigini bile duymadi.
Ancak gen¢ kiz onu omuzlarindan tutunca kendine geldi. Kizin gozleri askin hirsina
biirlinmiistii. Dudaklan titreyerek tekrar etti: “Beni dinlemedin mi sair? Sana sdylediklerimi
duymadin m1?”. Sair, “Ne soyledin sevgilim?” diye cevap verdi. “Beni affet, biliyorum ki
diizeltmesi miimkiin olmayan bir sey yaptim. Ama bunun sebebi senin i¢in yazdiklarimin yine
senin glizelligine benzemesiydi. Askin giizelliginden bahseden satirlarim, seni dinlemekten
alikoydu. Tekrar et sevgilim, sdylediklerini benim i¢in tekrar et.”

Geng kiz biraz diisiindii. Yiizli beyaz, bir kugunun tiiyleri kadar beyaz olmustu. Basin1 agir agir
kaldirarak sordu: “Hig, hi¢bir sey duymadin m1?”, “Higbir sey sevgilim fakat tekrar et!”. O
zaman boguk ve iiziintiisiinii 6rtmek isteyen bir sesle tekrar bagladi: “Kitabin1 okudum geng
sair. Harikuladeliklerle ve insan1 sarsan giizelliklerle doluydu. Ve senin herkes gibi olmadigini
haykirtyordu. Senden daha fazla uzak kalmak istemem ey sair!” Burada dudaklarini iiziintiilii
bir giiliisle 1sird1. Gozlerini donuk bir bigimde saire dikildi.

O bir kadin, bastan asag1 bir kadindi. Dislerini sikt1 ve keskin bir sesle: “Yalniz...” dedi,
“Yalniz bu kitap zekani ve giiciinii bana gosterdikten sonra dnemsiz kaliyor... Ve goriiyorum
ki o seni hemen hemen benim kadar ilgilendirecek. Hi¢ buna imkan var mi sair? Senin kafanda,
ruhunda, hatta en ufak bir hiicrende bile benden bagkasinin yer almasina dayanabilir miyim?
Su halde biisbiitiin senin olmam i¢in bu engelin ortadan kalkmasi lazim. Senin benim igin
yazdigin bu kitab1 yine benim i¢in yok etmekte tereddiit etmeyecegini biliyorum. Hatta bunu
ben yapacagim.”

Geng sairin elinden aldig1 eseri ocaga firlatti. Geng sair tarafindan her yerden duyulan, kulaklar
¢inlatan biiyiik bir haykiris duyuldu.

Ocagin i¢indeki kitab1 almak i¢in kostu. Geng kiz daha 6nce kosarak ocagin 6niinde durdu. Ona
engel oldu. Hir¢in bir sesle: “Cekil!” dedi. Bu zamana kadar ki tatlilig1 ve ¢cekingenligi giderek
yerini hir¢in bir liziintii aldi. “Cekil!” diye haykirdi ama sevgilisi ¢cekilmedi.

O zaman aralarinda korkung bir miicadele basladi. Hirsli soluk almalar, siddetle ¢arpan kalpler

ve duvarlarda kanli sa¢ tutamlari vardi. Tiim bunlara ragmen gen¢ kiz ocagin basindan
ayrilmiyordu. Geng kizin bogazini elleriyle sardi. Kizin gozleri hareketsiz kalincaya kadar sikti.
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Sonra kollar1 yavas yavas gevseyen viicudu kendini ocagin kenarina birakti. Egilerek kalin kapli
defteri ocaktan aldi. Seklini kaybeden bu cildi agti§i zaman yere bir avu¢ mavimtirak kiil
dokildii... Ve bunu goren sair oraya, boylu boyunca yatan 6liiniin iistiine -bir kadinin elinden
kurtaramadig1 saheseriyle beraber-cansiz yikiliverdi...

SONUC VE TARTISMA

Yabanci dil olarak Tiirk¢e 6gretimi siirecinde materyal kullanimi1 6nemli bir unsurdur. Dort
temel dil becerisi igerisinde 6grenim siirecini kolaylastirmak ve etkin kilmak amaciyla materyal
kullanimi1 siirece dahil edilmektedir. Bu acidan okuma, bellek araciligiyla yazili ve basil
sembollerin daha once edinilmis bilgilerden hareketle anlamlandirma siirecini kapsayarak,
yabanct dil ogretiminde okuma becerisinin artan gerekliligiyle birlikte yabanci dil
ogretimindeki okuma siirecinde, daha kii¢iik parcalara daha fazla yogunlagma gerektigini ¢iinkii
anlamlandirma siirecinin zihinde bir¢ok islemden gectigini belirtmekle birlikte kullanilacak
olan okuma materyallerinin 6gretmen tarafindan nitelige uygun olarak seg¢ilmesi gerekmektedir
(Er, 2005). Ders igerisinde tiim becerileri harekete geciren biitiinciil yapidan hareketle okuma
becerisi, bireyin 6grendigi dili anlamlandirmasi baglaminda dnemlidir. Okudugunu anlayan ve
anlamlandiran birey zihinsel a¢idan 6grenme siirecini gelistirmektedir.

Ogretim siirecinde okuma materyallerin kullanimi 8grencinin dilbilgisi ve kavram hazinelerinin
gelismesinde biligssel anlamda 6grenen bireyi desteklemektedir. Bu beceri, dilbilgisini ve
kelime dagarcigini gelistirerek anlama becerisini kuvvetlendirmektedir. Metin araciligiyla
kiiltiirel bilginin ve diisiinme becerisinin gelismesinde 6énemli katkilar1 bulunmaktadir.

Ogretmenler okuma becerisinin gelisimi acisindan nitelikli eserlerle dgrenciyi bulusturmasi
gerekmektedir. Yabanci dil olarak Tiirk¢e 6gretimi alani cercevesinde dilden dogan edebi
eserleri 0gretim silirecine dahil etmek, o dilin kiiltiirtinii ve edebi birikimini yansitmada
onemlidir. Bu kapsamda Tiirk Edebiyati igerisinde yer alan nitelikli eserleri 6grenci ile
bulusturma siirecinde uyarlama eser ¢alismalar1 yer almaktadir.

Bu sdylemlerden hareketle arastirmanin amaci uyarlama eser temelinde Sabahattin Ali’nin
Kurtarilamayan Saheser ve Kirlangiglar baslikli dykiilerini Diller I¢in Avrupa Ortak Basvuru
Metni ¢ergevesinde B2 seviyeye uygun olarak sadelestirmeyi kapsamaktadir. Bulgular
kapsaminda sadelestirilmis metin icerikleri sunulmakla birlikte metinlerin 6zgilin hallerine
calismanin sonunda yer verilmektedir. Diller Icin Avrupa Ortak Basvuru Metni gergevesinde
ilk olarak okuma becerisi kapsaminda incelemeler yapilmistir. Bu agidan Avrupa Konseyi
tarafindan olusturulan, dil 6grenen bireylerin ve Ogreticilerin ortak bir dil ¢ergevesinde
anlagmasini hedefleyerek dinleme, konusma, okuma ve yazma becerilerini ayrintili bir bigimde
tanimlayan biitiinciil bir yapidir.

Avrupa Ortak Bagvuru Metni, temelinde ¢ok dillilik ve kiiltiirel unsulari igerisinde kapsayarak
eylem odakli bir yaklagimi temel alan ders cizelgeleri, program gelistirme ve uygulama
stirecleri, sinav 6lgme ve degerlendirmeyle birlikte ders kitabi igeriklerine biitiinleyici bir bakis
akis1 saglamakla birlikte Avrupa parlamentosu tarafindan amaclanan dil politikasi amag¢ ve
aciklamalari, bildirisimsel yeti kapsaminda agiklamalar ve son olarak beceri ve yeti kapsaminda
dil diizeylerine uygun ortak odlgiitleri icermektedir (Yiicel, 2006). Yabanci dil 6gretim siirecinde
etkin bir yeri olan Diller I¢in Avrupa Ortak Basvuru Metni, 6gretim siireci icerisinde dil
becerilerini icerisine almaktadir. Ele aldig1 bu becerilerden yola ¢ikarak, 6gretimin etkili bir
bicimde ilerlemesini amaglamakla birlikte, hedef dil igerisinde 6grenme siirecini etkin kilmay1
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amagclamaktadir. Bu agidan Diller i¢in Avrupa Ortak Basvuru Metni, yabanci dil 6gretiminde
dil diizeylerini igerisinde barindiran, temelinde ii¢ dil diizeyini barindirmakla birlikte her diizey
iki alt diizeyini kapsayarak cesitli yetkinlikleri 6grenen bireylere kazandirmay1 amaglamaktadir
(Isisag, 2008).

Bu kapsamda Kirlangiglar adli 6ykii icerisinde noktalama isaretleri ve baglaglarla birlestirilen
climleler ayrilmigtir. Climlelerin ytliklemleri anlamsal boyut korunarak yeniden diizenlenmis
olup her ciimle igerisinde boyle bir degisiklige gidilmemistir. Oykii icerisinde yer alan kalip
sozler eger climle igerisinden anlami ¢ikarilabilecek diizeyde, seviyeye uygunsa degistirilme
yapilmamis olup B2 seviyesinin iistiinde olan ifadelerde degisiklige gidilmistir. Oykii icerisinde
nidalar ve seslenmeler gibi dile 6zgii kaliplar olabildigince korunmus olup eksiltili ciimleler
uygun yiklem yapilariyla tamamlanmaistir.

Metin igerisinde yer alan “hafif hafif”, “hisirdamak” gibi ikileme ve yansima ifadeler
degistirilmemistir. Bununla birlikte *“...laflar1 daha derinlestirdiler...” ifadesi yerine
“...sohbetleri keyifli bir hal ald1...” ifadesi getirilmistir. “Tasdik etmek” ifadesi degistirilmis
ve yerine “onaylamak” fiili getirilmistir. “Adam akilli” biciminde ifade edilen kalip s6z ciimle
anlamina uygun olarak “tamamen” seklinde yeniden diizenlenmistir. “...gdzlerinin i¢i
bugulandi...” yerine “...gozleri yasla doldu...” ifadesi getirilmistir. “Muhabbeti kaynatmak™
ifadesi yerine “Sohbetin sicak atmosferi onlar1 igine ¢ekti.” bi¢iminde yeniden diizenlenmistir.
Ciimle icerisinde bir¢ok yerde tekrara diisen, climle basinda siklikla kullanilan “ve” baglaci
zaman zaman bazi ciimlelerden kaldirilmastir.

13

Bununla birlikte Kurtarilamayan Saheser baglikli 6ykii igerisinde de sadelestirilme ¢alismast
yapilmistir. Bu oykii Kirlangiglar adli 6ykiiden daha uzun olmakla birlikte biitlin agisindan
anlami bilinmeyen s6z ve sozciik gruplart ¢ogunlukla yer almaktadir. Anlamca uzun olan,
noktalama isareti ve baglaclar aracilifiyla birlestirilen climleler ayrilmistir. Eksiltili cimleler
uygun yiiklem yapilariyla tamamlanmigtir. Zaman zaman ciimle yapilar1 ve yiiklemleri anlama
uygun bir bigimde yeniden diizenlenmistir. Oykii igerisinde degistirilmeyen seviye bakimindan
uygun bulunan ciimle ve ifadeler de yer almaktadir.

Oykii igerisinde yer alan “mesin” sozciigii “kalin cilt” olarak ciimle icerisine yeniden
kazandirilmistir. “1s1l 1511 gibi 6ykii igerisinde yer alan ikilemeler anlam biitlinliigii bakimindan
degistirilmemistir. Metin igerisinde siklikla kullanilan “sahife” ifadesi “sayfa” sozciigii ile
degistirilmistir. Yine metin igerisinde siklikla kullanilan “evvel” ifadesi “Once” kelimesi ile
degistirilmistir. Uzun ve karmasik betimlemelere sahip ciimleler seviyeye uygun bir bi¢cimde,
anlam korunarak, yeniden kaleme alimistir. Ozgiin metinde “Fakat bu defter, zehirli dikenlerle
yazilmig gibi aci satirlar1 tagiyan bir cevapla geri geldi.” ciimlesi sadelestirilmis metin
igerisinde “Fakat bu defter, ¢ok {liziicii bir cevapla geri geldi.” bigiminde yeniden ele alinmustir.
“Tahayyiil etmek” ifadesi “hayal etmek” ifadesi ile degistirilmistir.

Burada verilen 6rnekler gibi bir¢ok sozciik ve sdzciik grubu, kalip sozciikler, ikilemeler ve
climle icerisinde kullanilan deyim ve o6zdeyisler ciimle anlamindaki biitiinlik korunarak
sadelestirilmistir.

Bu agidan ele alinan metinler ¢ergevesinde okuyucuyu edebi agidan besleyen ve anlamasini
kolaylagtiran bir uyarlama siirecinin ele alindigini belirtmek miimkiindiir. Yabanci dil olarak
Tiirkge 6gretim stlirecinde uyarlama metin kullanmada, temel seviyelerden itibaren hedef dili
Ogrenen bireylere dile 6zgili edebi metnin sunulmast uzun ve zor gelmekle birlikte, metin
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igerisinde Ogrencinin anlamini bilmedigi dil yapilari, mecazli anlatimlar ve c¢esitli dilsel
gonderimleri barindirarak 6grencinin bu konudaki kaygisini azaltmak adina 6gretim siireci
igerisinde seviyeye uygun uyarlama metinleri kullanmak faydali olacaktir (Sediqi, 2023).
Buradan yola cikarak temelde yapilan sadelestirme calismasinda B2 seviye o6grencilerin
okudugunu anlama becerisinin gelistirilmesi hedeflenmektedir. Ele aliman Oykiiler, 6zgiin
halleri ile yabanc dil olarak Tiirkce 6gretiminde belirlenen seviyeye uygun degildir. Oykiiler,
Ozgiin halleri ile B2 seviye igerisinde ders materyali olarak kullanimi 6grencinin anlama
diizeyine uygun olmadigindan 6tiirii siireci zorlagtiracak, okuma ve anlama siirecinde 6grenen
bireyde isteksizlik yaratacaktir.

Bu agidan ele alinan metinler Diller I¢in Avrupa Ortak Basvuru Metni B2 okuma kazanimlari
dikkate alinarak sadelestirilmistir. Sadelestirilme islemi sezgisel yaklasim temel alinarak
tamamlanmistir. Yapilan iglemlerde seviyeye uygun goriilmeyen mecazli anlatimlar, kalip
sozler ve kelimeler anlam biitiinliigliniin bozulmamasma dikkat ederek yeniden
olusturulmustur. Edebi eserleri sadelestirme siireci temel olarak 6zgiin bir metni hedef kitleye
uygun bir hale getirmeyi kapsamakla birlikte sezgisel yaklasimla yapilan sadelestirme yontemi,
Ogreticinin tecriibesinden hareketle siirecin yonetildigi, dil bilgisel bir simiflandirmaya
basvurmadan yazarin kendi 6znel birikimiyle yeniden diizenlenen metinlerdir (Allen, 2009).
Metinlerin dil 6gretim siirecinde 6grencilerin seviyelerine uygun bir hale getirilmesi sirasinda
kullanilan bir yontemdir. Belirli bir dil bilgisi kurallar dizisine bagli kalmadan sadelestirme
islemi yapan kisinin bilgi ve birikiminden yola ¢ikilarak diizenlenir.

Bu agidan ele alinan Gykiilerin sadelestirilmesi siirecinde sezgisel yaklasim temelinde Diller
I¢in Avrupa Ortak Basvuru Metninde yer alan B2 seviye okuma kazanimlar1 dikkate alinmustir.
Genel anlamda, bagimsiz bir sekilde okuma yapma, genis bir aktif okuma kelime birikimine
sahip olmakla birlikte genellikle bagimsiz okuma yapabilme, uzun ve karmagik metinleri
tarayabilme, bilgi ve goriis kapsaminda metni anlamlandirabilme ve bagimsiz okuma yapma
becerileri gercevesinde sadelestirme islemi temel alinmistir. Yabanci dil olarak Tiirkge
Ogretimi silirecinde okuma becerisinin kazandirilmasi ayni zamanda anlama becerisinin
gelismesini saglamakla birlikte okuma becerisiyle birlikte dinleme, konusma ve yazma
becerileri metni sekillendirerek bu alanda iiretilen kaynaklarin etkin bir bicimde kullanilmasin
amaclamaktadir (Giileg, 2019). Seviyeye uyun bir bigimde okuma becerisini gelistirmek
amaciyla kullanilan uyarlama eserler, O6grencinin dil Ogretim siirecini kolaylagtirmay1
hedeflemektedir. Bu a¢idan 6zgiin metinlerin sadelesmesi yolunda karmasik dil bilgisel
yapilarinin  yogunlugu azaltilarak hedef kitlenin seviyesine uygun yeniden diizenlenmis
metinleri igermektedir.

Arastirma kapsaminda 6grencinin dil seviyesine uygun olarak dil bilgisel yapilar ve kelime
dagarcig1 ile uygun bir bigimde sadelestirilmis metinler sunulmaktadir. Ogretim siirecinde
Ogrenen bireyin zorluk yagamamasi adina temelinde, kisa climleler ve basit fiil yapilarii
icermektedir. Calisma igerisinde yer alan sadelestirilmistir metinler B2 seviyesi ¢ergcevesinde
ele alinmistir. Metinlerin edebi kimligi korunarak sadelestirme siireci gerceklestirilmistir. Ders
Ogretim silirecinde dil becerilerinin gelismesi kapsaminda Ogrencinin anlama becerisini
gelistirmeyi hedefleyen bu siirecte okuma stratejilerini gelistirmesine katki saglayabilmektedir.
Bu agidan 6gretim siirecinde okuma metinlerinin kullanimi yabanci dil olarak Tiirkge 6gretimi
alaninda dilin dogal kullanimlarini hedef kitleye uygun olarak &gretim siirecine dahil etmeyi
amaclamaktadir. Hem dilin hem de kiiltiiriin yayginlasmasinda 6nemli bir yeri olan okuma
metinleri, kendisiyle birlikte diger becerileri de kapsamaktadir.
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i

Aragtirmanin sonuglar1 kapsaminda asagida yer alan oneriler sunulmustur:

e Yabanci dil olarak Tiirkge 6gretimi alaninda Sabahattin Ali’nin kiilliyatinin tamami
sadelestirme yontemi ile diizenlenerek alana katki saglayabilir.

e Uyarlama eser cergevesinde sezgisel yaklasim kapsaminda alan igerisinde daha fazla
calisma yapilabilir.

e Oykiiler igerisinde gegen seviyeye uygun olmayan, anlami bilinmeyen kelimeler ile
sOzliik olusturulabilir. Bu sozliikk Sabahattin Ali’nin kiilliyatin1 kapsayabilir.

e FElde edilen sadelestirilmis metin araciligiyla ders 68retim siirecinde kullanilabilecek
gecis etkinlikleri hazirlanabilir.
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Extended Abstract

The Adaptation of Sabahattin Ali’s Stories “The Unrescuable Masterpiece” And “The
Swallows” For B2 Language Proficiency Level

Language, which is a structure specific to societies, is a structure that is open to transformation
by forming itself through symbols and sounds in oral and written form in the context of
expressing individuals' feelings and thoughts, transferring information, socializing in the social
field and reflecting their culture.

Language reflects the cultural accumulation of the society in which it is spoken. Social change,
cultural transformations and technological developments are important for the continuity of the
language. Literary works produced from the language in the process should be systematically
included in teaching.

In this context, the study will address the process of text adaptation within the framework of
reading skills in teaching Turkish as a foreign language. It is aimed to simplify Sabahattin Ali2s
stories titled “The Unrecoverable Masterpiece” and “The Swallows” in his storybook
“Degirmen” in accordance with the B2 level. For the relevant process, the reading skill
acquisitions in the Common European Framework of Reference for Languages led the study.

The research was based on the research problem “How is the adaptation of Sabahattin Ali's
stories titled ‘The Unrecoverable Masterpiece’ and ‘The Swallows’ within the framework of
B1 level reading skills in the process of teaching Turkish as a foreign language and their use in
the classroom?”.

The method of the research is the qualitative research method, which is frequently used in the
field of social sciences. Qualitative research methods play an important role in the process of
human beings, who exist in interaction, making sense of themselves and their environment. In
this respect, qualitative research is a process that evaluates and interprets the meanings that
people attribute to phenomena in many ways by focusing on meaning, which includes an
interpretive perspective (Toker, 2022).

Although the universe of the research is Sabahattin Ali's story books, the sample consists of the
story book called Degirmen, which was published in its 33rd edition in 2018. In this context,
the limitation of the research is that not all of Sabahattin Ali's short story, novel and poetry
books are covered.

In the study's findings, the sentences combined with punctuation marks and conjunctions in the
story titled Kirlangiclar were separated. The predicates of the sentences were reorganized by
preserving the semantic dimension. Such a change was not made for every sentence. Among
the phrases in the sentences, the ones appropriate for the level were kept in place. The words
above the level were replaced with expressions suitable for the level by preserving the textual
meaning. Language-specific phrases in the text, such as nidas and calls, were preserved.
Sentences with omissions were completed with appropriate predicate structures.

The text titled “Unrecoverable Masterpiece” is longer than the text “The Swallows”. Long
sentences in the text, which are long in meaning and combined with punctuation marks and
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conjunctions, have been simplified. Sentences with omissions are completed with appropriate
predicate structures. Some sentence patterns and predicates have been changed depending on
the meaning.

In both texts, the words, phrases, phraseology, doublings, idioms and aphorisms that are specific
to the language were identified and the appropriate ones were preserved. Based on the
simplified texts, the texts were simplified without disturbing the basic structures of the stories,
maintaining the integrity of meaning and based on meaning shift.

The simplified texts were simplified by taking into account the Common European Framework
of Reference for Languages B2 level reading outcomes. This process was based on a heuristic
approach. In the process, figurative expressions, phrases and words that were not deemed
appropriate for the level were rearranged to preserve the integrity of meaning. Although the
process of simplifying literary works basically involves making an original text suitable for the
target audience, the simplification method with the intuitive approach is the texts in which the
process is managed based on the experience of the instructor and reorganized with the author's
own subjective knowledge without resorting to a grammatical classification (Allen, 2009).

The simplification process is based on the Common European Framework of Reference for
Languages, which includes the skills of independent reading, having a wide range of active
reading vocabulary, reading independently, scanning long and complex texts, making sense of
the text within the scope of knowledge and opinion, and reading independently.

In accordance with the language level of the learner, grammatical structures and vocabulary
and simplified texts are presented in an appropriate way. In order to prevent the learner from
experiencing difficulties in the teaching process, it contains short sentences and simple verb
structures. The simplified texts in the study are handled within the framework of B2 level. The
simplification process was carried out by preserving the literary identity of the texts.

In this respect, the use of reading texts in the teaching process aims to include the natural uses
of language in the teaching process in the field of teaching Turkish as a foreign language in
accordance with the target audience. Reading texts, which have an important place in the
dissemination of both language and culture, cover other skills as well.

Within the scope of the results of the research, the following suggestions are presented: In the
field of teaching Turkish as a foreign language, Sabahattin Ali's entire corpus can be edited
with the simplification method and contribute to the field. Within the framework of the
adaptation work, more studies can be conducted in the field within the scope of the heuristic
approach. A dictionary can be created with words that are not suitable for the level and whose
meaning is unknown in the stories. This dictionary can cover Sabahattin Ali's corpus.
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EKLER

EK-1

KIRLANGICLAR - Ozgiin Metin

Sehrin kiyisinda, ufacik bir derenin kenarinda, dallar1 suya sarkan ihtiyar bir sogiit agact vardir.
[Ikbaharin baslangiglarinda bu ségiidiin dallarmna bir disi kirlangig gelip kondu; derenin bir bagindan bir
basina yildirim gibi ugan, beyaz gdgiislerini suya dokundurarak seffaf kanatl kiigiik bocekleri yakalayan
diger kirlangiclara bakmaya basladi. Bagini hafif hafif salliyordu. Derin diisiincelere daldigi belliydi.

So6giidiin dallar hisirdadi. Bir erkek kirlangic geldi, disinin karsisindaki dala kondu.

Kirlangiglar arasinda pek teklif yoktur. Uzun uzadiya takdim filan edilmeden konusmaya basladilar ve
pek az sonra da ahbap oldular.

Evvela havadan, sudan bahsedildi. (iki kisi birbirlerini yeni tanidiklar1 zaman havadan sudan bahsetmek
adettir.) Fakat biraz sonra erkek bir iki dal ileri geldi, disi daha az ¢ekingen bir hal aldu.

Muhabbeti kaynattilar.

"Olur ya!" demeyin, iki kirlangicin ilkbaharda, herkes dort tarafa kosup calisirken bir sogiit dalinda
oturup yarenlik etmeleri giindelik islerden degildir.

Bizim kirlangiglarin ikisi de antika mahluklardi, yani 6teki kirlangiglara benzemiyorlardi. (Baskalarina
benzemeyenlere antika derler.) Evvela disi kirlangig lafi derin tarafindan acti:

"Siz hi¢ ¢aligmiyorsunuz?

Baska bir kirlangi¢ olsaydi hemen: "Ya siz neden burada oturuyorsunuz?" diye ikinci bir sorguya
kalkisirdi. Fakat bizimki derin derin i¢ini ¢ekti ve sustu.

Ve disi onun soyledigi seyleri anliyormus gibi basini salladi ve gozlerini asagida sipirtiyla akan suya
dikti.

Bir miiddet daha sustular. Erkek birdenbire gozlerini disiye dikerek s6ze bagladi:

"Bakiniz sunlara..." Ve asagida birbirini g¢aprazlayarak ucan ve dokuma tezgahmin mekiklerine
benzeyen kirlangiglar gdsterdi. "Bakiniz sunlara... Sabah aksam demeden, yaz kis demeden caligtyorlar.
Ben bunlara ¢ok kere sordum: Neden boyle durmadan ugrasiyorsunuz, dedim, cevap vermediler.
Omuzlarn silkip yanimdan uzaklastilar."

Disi:

"Birbirimize sen diye hitap etsek nasil olur?" dedi. Erkek, okkali s6zlerine cevap olmayan bu lafi
beklememekle beraber, bu tekliften hosland: ve tekrar basladi:

"Adeta utantyorum..." dedi, "Biitiin kuslan siraya dizseler biz herhalde sonuncu gelmeyiz. Kiligimiz,
kiyafetimiz diizgiindiir. Aklimiz, su sabahtan aksama kadar avaz avaz bagiran biilbiilden herhalde
iistiindiir. Kanadimmizi bir vursak en hizli giivercinden daha ¢ok yol aliriz. Halbuki biitiin kuslarin en
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zavallis1 bizmisiz gibi hi¢ durmadan didiniyoruz. Su budala serge bile ii¢ giinlik omriinii keyifle
geciriyor da, biz, arasindan u¢tugumuz agaglan bile fark etmiyoruz."

Biraz durdu, disiye dogru yandan bir goz atti:

"Yarin 6ldiigiimiiz zaman birisi bize sorsa: 'Diinyada neler gordiiniiz?' dese herhalde verecek cevap
bulamayiz. Kosmaktan gérmeye vaktimiz olmuyor ki...”

Disi, gozlerinin i¢i bugulanarak:

"Ah" dedi, "tipki benim gibi diisiiniiyorsun."

Erkek cevap verdi:

"Zaten seni burada tek basina goriince benim gibi diislindiigiinii anlamigtim. Dogru degil mi ama? Su
diinyay1 adam akill1 gérmeden, diinyanin ne oldugunu adamakilli anlamadan buradan gidecek olduktan
sonra ne diye buraya geldik sanki? Yasadigimizin farkina varmayacak olduktan sonra ne diye
yastyoruz?".

Disi tasdik eder gibi basini salladi:

"Etrafimiza g6z gezdirince" dedi, "ben de senin gibi, dort tarafa kosan kirlangiglardan bagka bir sey
gdérmilyorum. Ben de bunlardan m1yim, diyorum, sonra da bunlardan degilim galiba, diyorum. Onlar da
beni pek istemiyorlar. Ne yapayim, burada oturup etrafa bakiyorum. Siz de, sey, sen de gelmesen boyle
yapayalniz bu yazi gecirecektim.".

Aksama dogru laflar1 daha derinlestirdiler... Sonra ayrildilar. Ve her giin bulugsmaya basladilar.

Aman yarabbi, neler konusmuyorlardi! Eger kirlangiglar da kitap yazmak adet olsaydi, bunlarin
yazacaklari kitaplar muhakkak ki tiniversitelerde okutulurdu.

Gitgide birbirlerine daha ¢ok alistilar. Cok kere disi daha evvel gelir, gozlerini suya dikerek erkegi
beklerdi.

Bir giin ¢igeklerden, bir giin yildizlardan, bir giin 6teki kirlangiglardan bahsederlerdi. Hep diistinceleri
birbirine uygundu.

Yalniz her ikisinin de i¢inde gizliden gizliye biiyliyen bir korku vardi: Bir giin gelip ayrilmak korkusu.

Higbirisi bu korkusunu otekine séylemeye cesaret edemiyordu. Kim bilir, belki Obiiriiniin yanlis
anlayacagindan ¢ekiniyordu. (Ciinkii i¢ten duyulan seyler hep yanlis anlagilir.).

I¢lerinde bu ayrilik korkusu biiyiidiikge bunu miinasip bir sekilde digerine sdylemek icin diisinmeye
basladilar.

Mesela:

"Hi¢ ayrnilmayalim, olmaz mi?" demek vardi, fakat bu pek genis manali ve miiphemdi. Nasil
ayrilmayalim?
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"Bir yuva kuralim!" deseler, bu da pek bayagi kacacakti. Hem o zaman baska kirlangiclara

benzeyeceklerini saniyorlardi.

Diinyanin gegiciliginden, gokyiiziinlin sonsuzlugundan, sulardan ve diger kuslarin yasayislarindan
bahsederlerken, gozleri birbirine hasretle bakar ve: "Birbirimizden nasil ayrilacagiz?" demek isterlerdi.

Tesadiiflin pek merhametli olmadigim ve birbirine bdyle yakin olanlar1 bir ikinci defa kars1 karsiya
getirmedigini biliyorlardi. Fakat konustuklar dil, diger kirlangiglarin diliydi ve bu dilde, sdylemek
istedikleri seyleri sdylemekten utaniyorlardi. Bu dil, onlarin igindeki seylere uygun degildi.

Yavag yavas gozlerine ve bakislarina bir gamlilik ¢oktii. Dostluktan filan bahsederken, sesleri titriyor
gibiydi yahut onlar bdyle zannediyorlard. Fakat boyle zamanlarda hemen birinden biri, bir kahkaha atar
ve isi alaya bozardi: I¢i burkuldugu halde... Nihayet giiniin birinde ikisi de bunun bdyle siiriip
gidemeyecegini anladilar. Ikisi de birbirlerine agilmaya karar verdiler.

Sabahleyin karsi karsiya gelince disi sdylemek istedigi seyleri gozleriyle anlatmak istedi. Tam bu sirada,
izerinde oturduklar1 sogiitten sar1 bir yaprak koptu, iki tarafa sallanarak aralarinda gecti ve disinin en
manali baktig1 zamanda gbzlerinin 6niinii kapatti.

Erkek bu bakisi géremedi.

Fakat her ikisi de sar1 yapragi gordiiler.

Erkek agzini acti: "Senden hi¢ ayrilmak istemiyorum..." demek iizereydi ki, buvvv diye soguk bir riizgar
esti...

Disi, erkegin sozlerini isitemedi.
Fakat her ikisi soguk rlizgarin sesini duydular.

Birbirlerinin gbzlerine baktilar; artik yuva kurmak zamaninin gectigini, sonbaharin geldigini,
ayrilacaklarimi anladilar.

Ikisi de icini ¢ekti.
Tepelerinden birgok kirlangiglar gecti: Sicak yerlere doniiyorlardi.
Ayrildilar... Ve bir daha birbirlerini gérmediler.

Fakat ikisi de kiigiikk derenin kenarindaki sogiidii ve orada gecirdikleri giizel ilkbahar1 ve yazi
unutmadilar.

Ve ikisi de, boyle bir yaz gegirmemis olan diger kirlangiglara tepeden baktilar... (Cilinkii azlikta
kalanlar ¢ok olanlara nedense tepeden bakarlar.)
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EK-2

Kurtarilamayan Saheser- Ozgiin Metin

Geng sair siyah mesin ciltli ufak kitabi havaya kaldirarak bagirdi: "Bundan daha yiikseginin
bulundugunu séyleyemez, sevgilim benim eserimden daha giizelini okudugunu iddia edemez ya."

Gozlerinde, erimis bir madenin oynak parlakligi ve yanik yiiziinde bir ekmek kabugunun kirmizimtirak
donuklugu vardi.

Yer ayaklarmin altindan itiyormus yahut gokyiizii kendisini ¢ekiyormus gibi yukariya uzamyor;
viicudunu insanliktan ayiran bir bugu, hareketlerine gokyiiziindekilere mahsus sarhoslugu veriyordu.

Cimenler iizerinde ugusan beyaz kagitlar ki bunlar elindeki saheserin miisveddeleriydi, yiiziine sisten
yaratilmis kiiciik kuslar gibi dokunup geciyorlar ve sonra bahg¢edeki beyaz giillerin, kan rengi
karanfillerin, bicak gibi keskin kokulu sardunyalarin, yasmakl bir kadina benzeyen zambaklarin, ince
saplar tizerinde alevli bir mesaleyi hatirlatan lalelerin ve renkli maskeleriyle eski Yunan aktorlerini
andiran hercai menekselerin {istiine konuyorlardi.

Ve geng sair giiliiyordu; yiiziiniin hi¢bir ¢izgisini degistirmeyen fakat bir nehir coskunluguyla dokiilen
bir giiliis esmer yanaklarina yayiliyordu. Ciinkii o bugiin saheserini bitirmisti.

Siyah mesin ciltli kitabin sahifelerine bakarak haykirdi: "Artik hi¢ kimse benden yiiksek degildir;
Homeros veya baskasi! Ben bunlara da tepeden bakiyorum. Ve sevgilim benden daha iyi yazanlan
gosteremeyecek. Ancak herkesten yiiksek seyler yaratirsam beni sevecegini sdylemisti. Iste, benden
evvel gelenlerin ve benden sonra gelecek olanlarin yetisemeyecekleri yiikseklige ¢iktim. Ve yalniz
kendisi i¢in yazdigim bu kitabi ona verdigim zaman o da benim i¢in sakladigi kalbini verecek..."

Kitabin sahifelerinden gozlerini ayirmayarak yiiriidii. Islak ¢imenleri ¢igneyerek ve ayaginin altinda
ezilen menekselere dikkat etmeyerek, iki tarafi mermer direkli bir kapidan evine girdi. Ve saheserini
sevgilisine yolladi.

ks

Tam sekiz sene evveldi ve o zaman geng sairin sakaklarin da simdiki gibi beyaz teller, gézlerinin
kenarlarinda yorgunluk ¢izgileri yoktu. Yiiziiniin derisi beyaz bir giile, dudaklar1 kirmiz1 bir giile
benzerdi. Ve memleketin kadinlar1 onun siirlerini sonsuz bir bayginlik ve sehvetle okurlardi. Bu esnada
gdzlerinin Oniine misralar gibi tath ve ince endamiyla geng sair gelirdi.

Fakat giizelliginin derecesi insan gilizelligi hudutlarin1 asan bir gen¢ kiz vardi ki bunlara istihfafla
dudaklarini biikkmek acayipliginde bulunuyordu. Ve geng sair, yazilari karsisinda kendinden gegmeyen
bu fevkalade kiz1 seviyordu...

"Sevgilim" dedi, "musralarim ki Hind'in ipeklileri kadar ince dokunmus ve Iran'in kiymetli halilar1 gibi
hiinerli renklerle siislenmistir, nigin senin kalbini heyecana getiremiyorlar? Geceyi terenniim eden
sarkilarim sana kendi gozlerini; giin dogusunu anlatan sarkilarim sana dudaklarinin rengini hatirlatmiyor
mu? Dalgalara ait siirlerimde daginik sa¢larmin tellerine rast gelmiyor musun?"

"Belki boyle olabilir..." diye gen¢ kiz cevap verirdi, "Belki boyle olabilir, geng sair, fakat benim seni
sevmem icin daha baska seyler yazabilmen lazimdir. Bana tammmadigim seylerden, sakli giizellikler ve
hakikatlerden bahsedebilir misin? Ve bunlar1 herkesten daha giizel olarak yazacak kudreti kendinde
buluyor musun? Giizel yaziyorsun ey sair, derin ve azametlisin, fakat Fuzuli daha derin, Goethe daha
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azametli degil miydi? Soyle, ihtiras ve ¢ilginlikta Shakespeare'i, istihza ve 1stirapta Dante'yi gegebilir
misin?"

Ve geng sair anliyordu ki, bu biisbiitiin baska bir mahliktur. Kadinlar1 hayran eden, ¢eken seylerin buna
tesiri yok. Ciinkii bu kizin goézleri baktigi seyleri goriiyordu ve sinirlerinde hissetmek, kafasinda
diistinmek kabiliyeti vardi...

Ve geng sair cevap verirdi: "Icimdeki ates, herkesin 1sinmak igin bana sokulmasina kafiydi. Ben de onu
iifleyip cogaltmak, orada bir yangin yapmak ihtiyacini duymuyordum... Lakin ey sevgilim, goériiyorum
ki bu, kivilcimlarini senin kalbine sigratamayacak kadar fersizmis. Fakat bunu yanardag yapacak kudret
bile bende var. Sana sdylediklerini aratmayacak eserleri getirecegim, sevgilim ve o zaman kalbini bana
vereceksin..."

"Ve o zaman kalbimi sen alacaksin!"

Ve geng sair bir ay sehrin etrafindaki ormanlar1 dolast1 ki orada yerlere kadar uzanan dallarin pembe
dudakli ¢apkin gelinciklerden, sarigin ve hayalci papatyalardan aldig: giiriiltiistiz 6pticiiklere, yalniz sinsi
sinsi yiiriiyen yabankedileriyle, daima kosan iirkek karacalar mani oluyorlardi.

Ve bir ay genis nehirlerin iizerinde kayikla dolast1 ki, orada, boyali teknelerinde aglarini temizleyen
ihtiyarlar, tath sesli su perilerinin toy balik¢ilar: bataklik sazlarinin igine nasil gektiklerine dair acikli
tiirkiiler soyliiyorlar ve geceleri kiiciik baliklar, ayin nehre avug avug serptigi glimiis kirmtilarini
toplamak i¢in, suyun iistiinde sigriyorlardi.

Ve bir ay, geceleri sehrin i¢inde gezerek, birbirinin gdgsiin de uyuyan ciftleri, sokaklarda bir tek golge
halinde dolasan sevdalilar1 gérdii. Korulardaki sik agaglarin altin1 ve algak duvarli bahgelerde ay 1s181min
giremedigi karanlik koseleri gozetleyerek sonsuz veda monologlarmi veya kiskang asiklarin yeis dolu
sikayetlerini dinledi. Ve {i¢ ay sonra, giimiis bir kalemle glimiis ciltli bir deflere gegirdigi siirleri
sevgilisine yollad.

Fakat bu defter, zehirli dikenlerle yazilmis gibi ac1 satirlar tasiyan bir cevapla geri geldi. Geng kiz:
"Heyhat, zavalli sairim" diyordu, "siirlerin ihtiyar ve zengin ¢iftlik sahibinin kizini aglatacak ve valinin
magrur yegenine Onilinde diz c¢oktlirecek kadar gilizeldir. Sokaktan gectigin zaman kadmnlar
pencerelerden eskisinden daha ¢ok sarkacaklar, ihtimal minimini ipek mendillerini de -tabii dalgilikla-
ayaklarinin dibine diisiireceklerdir. Fakat biitlin bunlar beni sana yaklastirmaya kafi degil... Gergi
gordiigiin ve yazdigin seyler fevkaladedir. Lakin ben de seninle beraber olsaydim onlar1 ayni sekilde
gorecek degil miydim? Hangi sey bana bilmediklerimden bahsetti? Belki siirlerin bizzat hayat kadar
tesirli ve tath yazilmisti, saf ve iyilikle doluydular; fakat sdyle, Horatius senden kat kat tesirli ve tath
degil miydi? Vergilius, ilahi Vergilius kadar temiz ve hayir isteyici olmak elinden geliyor mu?"

Geng sair tilkenmez higkiriklarla minderlerin dstiine atildi. Yiiziikoyun kapanarak agliyor, agliyordu.
Hayatlarinda hi¢ sevmemis olanlarin tahayyiil edemeyecekleri bir ac1 onu boguyor; sanki giir alevli bir
mesale gogsiiniin igerisinde dolasarak kaburgalarim1 yaliyormus gibi kivraniyordu. Kendisini tutmak
isteyerek, beyaz dislerini mor kadife yastiklara gecirdi... Gogsiinii saran bir sesle kesik kesik:
"Yazacagim sevgilim" dedi, "sana istediklerini yazacagim!"

keskosk

Ve geng sair alt1 ay memleketin biitiin biiyiik filozoflarini, sairlerini dolasti. Sehrin birinde, uzun siyah
sakalli, tepeleri c¢iplak filozoflar, eskimis cilibbelerinin genis kollarini sallayarak ona Aristoteles'ten,
Epikiir'den veya Ibni Riist'ten bahsettiler. Ve gozlerinde, baska bir aleme bakmaktan dogan, hiirmete
layik bir mahmurlukla -ki gen¢ sair bunu evvela agliktan zannetmisti- ruhun 6lmezliginden ve
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degismelerinden; fani olan esyanin ebedi olan hayata ve fani olan hayatin ebedi olan esyaya karsi
vaziyetlerinden ve -kendilerinin bulduklari- ebedi hakikate varmak felsefesinden; ezeli ve felsefi hayatin
lezzet ve feragatiyle diinya hayatinin ve zevklerinin siifliliginden -ta belediye reisinin verdigi miikellef
ziyafete ge¢ kalmamak i¢in bu asil konugmayi kesinceye kadar- coskunca bahsettiler.

Ve diger bir sehirde, giir beyaz kasli, damarli elli meshur biyoloji alimleri geng¢ saire karincalarin
Ogleden sonraki yasayislar1 hakkinda yeni nazariye ve tahminleri ihtiva eden yirmi muazzam ciltlik
kitaplarini hediye ettiler.

Ve calimsiz bir evde, satafatsiz bir masanin basinda toplanan beyaz ve nazik elli, ince yiizlii, parlak ve
uzun sagli, sihirli s6zI1i sairler, -muhayyilenin genislemesine pek ziyade yardim eden- bir kagit oyunuyla
mesgul olurlarken siirden, sanattan ve bilhassa estetikten bahsettiler. Ve ona daha fazla alaka gostermek
isteyerek oOnlerindeki kiiclik para kiimesini bitiriveren bu kamil 6lmezlerden bazilari, eve hiilyali bir
losluk veren soniik kandilin 1s181nda, derin ve bin bir renkli siirlerini okudular.

Ve keskin kokulu portakal bahgelerinde, erguvan renkli giiller arasinda, ay 1s1gmin renklerini aksettiren
firuze yiizikler, opal tasindan kiipelerle dolasan ve kiiglik bir kusa benzeyen baslarini sairin ipek
harmanisinin arasina saklayan sevgilileri veya biiyiik bir gece senligine Lahur salindan sariklari,
zebercet sapl asalariyla, giimiis bilezikli zenci koleler arasinda gelen ve Firdevsi'yi imrendirecek ilahi
cenk kasidelerini giiliimseyerek dinleyen uzun biyikli, heybetli sultanlari onun taze muhayyilesinde
yasattilar.

Ve geng sair alti ay memleketin velut ve bakir sanatkarlari arasinda seyahat etti. KOyiin birinde, genis
yaprakli ¢imarlarin altinda, rutubet kokan hasirlara oturarak, tepelerindeki saglari kazinmig burusuk
yiizlii ihtiyar saz sairlerini dinledi. Ve onlar buna dyle kahramanlari terenniim ettiler ki, ziirafalar gibi
kosan beyaz atlariyla bir akbaba siiriisii halinde sehre iniyorlar ve korkudan ovalara kacan ahali
arasindan ince viicutlu, pembe topuklu kizlar1 beygirlerinin iistiine alarak kacirtyorlardi. Ve Oyle
babayigitlerden bahsettiler ki, ormanlarda bir kaplan gibi hiikiim siiriyorlar ve kendilerine uykuda
baskin veren yirmi tane diismana, higbir silahin islemedigi dev gibi viicutlariyla saldirarak onlari
sansarin Oniindeki civcivler gibi dagitiyorlardi.

Ve baska bir kdyde, deniz kenarindaki isli bir kayik¢1 kahvesinde kii¢iik boylu, seyrek biyikli bir asik,
elindeki minimini kemengeyle bin bir tiirlii korkung ve hayret verici deniz maceralarini haykirtyordu.
Ve geng sairin goziiniin oniinde, tek yelkenli bir taka ile muazzam kalyonlara hiicum eden, sahildeki
kasabalar1 dehset i¢inde birakan iri palali, ¢iplak kollu kabadayilar veya alg¢ak kiipesteli alamanalar,
aykir seren cirniklarla agik denizlere uzanarak miicevher ve esir yiiklii tiiccar gemilerini soyan gozil
yilmaz korsanlar gegit resmi yapiyorlardi.

Ve o, bu basit calgilarm belki ciriltidan fark edilemeyecek olan nagmelerinde herhalde derin bir seyler
bulunmasi lazim geldigini hissediyordu. Ve geng sair altt ay memleketin biitiin sehirlerini dolast1 ve
orada aglayanlar1 ve giilenleri gordii. Biiyiik bir konagin genis salonunda raks ve kahkahadan yorulup
terleyenler serin serbetlere, buzlu yemislere kosarlarken, kristal pencerelerden disar siiziilen 1sikta,
soguktan donan ayaklarini avug avug karla ovmaya ¢alisan ihtiyarlan gordii.

Kucaginda tasidig1 a¢ gocugu yasatmak icin sarhoslarin arkasindan kosan kadinlar1 ve karninda tasidigi
giinahsiz ¢ocugu 6ldiirmek i¢in hekimlerin cebine beyaz alevli inci salkimlar1 koyan kadinlar1 gordii.
Kardan ve riizgdrdan koruyan bir diilkkan kepengi altinda, basim bir kdpegin sirtina dayayarak
uyuyanlar1 ve giizel 1sinmis odalarda, Cin ipegi Ortiilii yataklarda, nakris agrilariyla kivranarak
uyuyamayanlar: gérdii. Aptallarin tahakkiimiine, giinahsizlarin cezalanmasina; faziletin susmasina ve
ihtiraslarin giiriiltiisiine, hikmet ehlinin tahrik edildigine ve nadanlarin alkislandigina sahit oldu. Ve tam
bir buguk sene sonra, altin bir kalemle altin ciltli bir deftere gegirdigi siirleri sevgilisine yolladi.
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ek

Fakat bu defter, bir Arap hangeriyle yazilmis gibi keskin satirlari tagiyan bir cevapla geri geldi. "Hayret,
ey geng sair!" diyordu, "Oyle giizel seyler yazi yorsun ki, yiizyillardan beri sahipsiz duran sanatkarlik
taci senin bagini siislemek i¢in herhalde acele edecektir. Ve hiikiim darlar, sana bitip tiikenmez sereflerin
erguvan renkli maslahimi giydirmek igin saraylarinin genis bahgelerinde muhtesem ziyafetler
hazirlayacaklardir. Halbuki ben gene senden uzak kalacagim... Felsefelerini, ey sair, en ele avuca sigmaz
kafalar1 baglayacak kadar kuvvetli ve giizel laflarla dolu olan felsefelerini sen den evvel Eflatun ve daha
bir¢oklar1 kandirici bir belagatle ve fazlasiyla tekrar etmediler mi? Kabadayilik ve savas destanlarin o
kadar tesirlidir ki, Cin'in hi¢ durmadan uyuyan afyonkesleriyle, Hind'in yillardan beri kimildamayan
fakirlerini, Priyamus'un kahraman milleti veya Riistem'in korkusuz arkadaslari gibi azgin doviislere,
sanli yigitliklere siiriikleyebilir. Fakat bu yolda Homeros'un senden daha coskun, Firdevsi'nin daha usta
oldugunu inkar edebilir misin? Gezdigin yabanci yerlerin biiyiileyici kokusunu ruhlarimiza benzersiz
bir ustalikla iifliiyorsun, fakat siiphesiz Byron da seyahatlerini anlatirken giizellik ve ustalik¢a senden
daha asagi degildi."

Ve geng sair ipek minderlere ates gibi gozyaslar1 dokerek diistii. O kadar ¢ok seviyordu ve simdiki
1stirab1 o kadar biiyiiktii ki artik higbir sey onu yatistiramaz sanilirdi. Evvela iki yumrugunu disleriyle
isirarak ve ayaklarinin ucuyla kadife sediri parcalayarak hickiriyordu. Fakat biraz sonra birdenbire
firladi; susmustu. Gozlerinde yas yerine alelacayip bir parilti vardi. Yavas yavas los bir karanliga dalan
odaya alnindan, gerilen ve birdenbire daha genislemis goriinen alnindan, beyazimtirak bir 1s1k
yayiliyordu. Odanin ayni koyu lacivert tiille ortiillmeye baslayan renkli esyasi ortasinda fildisinden bir
Buda heykeline benzeyen viicudu gittikce biiyiliyor ve uzuyor gibiydi.

Geriye atilmig basindan liilelerle saglar ¢iplak omuzlarina dokiiliiyor, bir seyi kucaklamak ister gibi
yumusak bir hareketle ileri ve biraz yukar1 uzanan kollar1 bir mayis gecesindeki hilali andirtyordu.
Gokyiizlinlin en uzak yerindeki birer yildiz gibi kirpisan gozlerinin 6niinde kapkaranlik bir saha
uzantyordu: Siyah, gdzleri kamastiracak kadar siyah bir bosluk... Ve bunun ortasinda ince bir yol vardi,
kendi gozlerinden ¢ikan ve uzak, gériinmez yerleri dolastiktan sonra yine oraya donen ince, adeta bir
bigakla ¢izilmis gibi keskin ve beyaz bir yol, bir ¢izgi... Ve anladi ki, ihtisam ve biyiikliige, gizli
hakikatlere ve 6lmez giizellige giden yol bu... Oraya kosmak ister gibi atilirken, lizerlerindeki gozyasi
hala kurumayan yastiklara disti.

Askok

Ve geng sair tam iki sene hicbir insanin giremedigi hudutsuz kum ¢dllerinde dolasti. Ayri, her seyden,
herkesten ayr ve uzak kalmak, yalniz kendisini dinlemek, yalniz kendi diistinebilecegi gibi diislinmek
istiyordu. Sakiz gibi ¢ignenmis giizelliklerden, bir dua kadar ¢ok tekrar edilmis yeni fikirlerden eser
bulunmayan bu ¢6lde higlik ve... Glizellik hiikiim siiriiyordu: Ne canli kumlar1 gilinesin ve ayin
bakislarindan saklayan miinasebetsiz bir aga¢, ne durmadan sizan bir yara gibi etrafini kirleten bir su,
ne de lizerinde sairlerin zevzeklik edebilecekleri bir ¢igek goriiliiyordu.

Ve iste burasi giizeldi. Ciinkii burada yalniz giines, ay ve kum vardi... Bir de riizgar. Ve bunlar biiyiik,
giizel ve sarihtiler. Evet, biiyiikliiklerine ragmen sarih... Ne bir nebattaki karmakarigik, anlasilmaz
degismeler, ne bir hayvandaki i¢ginden ¢ikilmaz ve dehsetli yasayis hareketleri, ne bir dimagdaki kokii
bilinmez hisler ve diisiinceler... Burada insan ruhunun en ¢ok susadigi ve muhtag oldugu bir vuzuh vardi
ve bunu sairin viicudundan bagka higbir sey bozamiyordu.

Bu vuzuh, korkung bir karisikligin gérmek kudretinden mahrum olan gozlerimizdeki tecellisi de
olabilirdi, buna ragmen herhangi ¢elimsiz bir mahliikun miitecessis kafalarimiz da siraladigi mizmiz
sorgulari tekrar etmiyorlardi. Ve o, zihni higbir sorgu cengeline takilmadan diisiinebiliyordu. Iste
bdylece bu mutlak giizelligin i¢inde yikandi, yikandi... Geceleri ayin 15181 altinda insana kimildiyormus
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gibi gelen kumlara yiiziikoyun yatarak bagini bu minimini zerrelere gomiiyor ve onlar, her nefes alisinda
agzina, burnuna dolmak isterlerken, o gozlerini igine ¢evirerek kendine bakiyordu. Anliyordu ki
yazilacak seyler, giizel ve hakiki seyler yalmiz orada var...

Fakat o burada maddi elemlerin en acilarmi tatt1. Clinkii giindiiziin ¢61 bir maden eritme ocagina donerdi.
Birer kivileim olan kumlar, derisini yirtarlar, giinesten su halinde akan alevler sirtin1 yalar ve ensesini
delerek beynine kadar dokiiliirlerdi. Ara sira bir hurma agaci aramak ve su tulumunu doldurmak igin
¢oliin kimsesizliginden ayrilirken -ki nihayet o da bir insand1 ve yasamaya mecburdu- ayaklarinin
altinda kimildayan, kayan ve ¢oken bir zemin hissederdi. Ve bazan dizleri dermansizliktan kirilarak bu
dikenli yataga uzanir ve midesinin dimagina kalkip ilerlemek, uzuvlara bdylece uzanip kalmak igin
verdigi birbirine zit emirlerin feci miicadelesine sahit olurdu.

Fakat o bunlarin bagirmalarimi susturduktan sonra yine ¢dle, biiyiikliikk ve tenhalik {ilkesine donmekte
acele ederdi. Hicbir zaman susmay1 bilmeyen kalbi hemen her giin sevgilisini, evini, biitiin biraktig
yerleri yavas fakat keskin bir sesle fisildar ve o, gégsiiniin iginde birbirine muvazi birgok bigaklarin hep
beraber hareket ettiklerini hissederdi.

Fakat iki sene sonra, sertlesen ve kararan bir deri, gdzlerinin kenarinda derinlesen gizgilerle buray: terk
ettigi zaman, biyiikliik ve giizelligi, aciy1 ve hasreti yiiz yiize taniyordu. Ve geng sair iki sene engin
denizleri ve simalin buz sahralarini dolast1. Deniz... Iste bu da muazzam ve nefis bir seydi... Kendisini
gezdiren geminin giivertesine uzanarak uzaklara, ta uzaklara bakar ve kesik kesik nefes alan sulardan
baska hicbir sey gormezdi.

ol ve deniz hemen hemen ayni seylerdi: Her ikisinde de ayni biiyiikliik, aym1 agirbagh sessizlik veya
ayn1 heybetli ve derin bagirmalar... Ve denizde de, kiiciik, minimini, sinirlendirici teferruat yoktu. Insan
orada yalniz renkten renge giren su damlalar1 ve devlere benzeyen bir mahlikun yavrular1 gibi bir-
birleriyle oynasan hoyrat dalgalar gorebilirdi... Sonra bitmez tiikenmez bir genislikle karanlik ve siki bir
derinlik... Ve biitiin bunlar onu manasiz bir tecessiise degil, diisinmeye sevk eder erdi.

Ve sonra buz sahralari... Beyaz, temiz, glinlerce uzanan bu yerlerde, gosterigsiz bir kibarlik ve incelik
vardi. Sade, satafatsiz, fakat giizel ve tatlh olmanin sirrmi ancak bu sekilsiz kar tepeleri
kesfedebilmislerdi. Her seyi hayattan uzaklastiran, higbir zaman yenilmeyen dehsetli bir kudretleri
oldugu halde, miitevazi ve kibardilar. Ne gururdan dogan bir siis, ne kendini begenmeyi gosteren bir
ses... Ve iste geng sair firtinali denizlerden, soguk buz sahralarindan ayrilirken, diinya hudutlarini asan
bir genislik ve derinligi, necip kalplere mahsus olan bir kibarlig1 ve esasli kiymetlerin bir tek elbisesi
olan tevazuu iginde tasiyordu...

Ve geng sair iki sene diinyay: rastgele dolasti. Bu sefer gordiigii seyler onu hayretten hayrete
disiiriiyordu. Halbuki degisen hicbir sey degil, sadece kendi goriisiiydii. Evvelce fazilet diye baktig
seylerin birer merasim ve gosteristen ibaret oldugunu ve asil iyilige yalniz ahlak miinakasalarinda veya
akilli nasihatlerde rastlanabildigim, namuslu olabilmek i¢in bagkalarinin namusuna dil uzatmanin,
kirlenmeden ytikselebilmek i¢in temiz alinlara basarak ¢ikmanin yeter oldugunu ve daha buna benzer
bircok seyleri gordiikge saskinligi biisbiitiin artiyordu. Fakat o, boylece ahmaklik ve aciz isimli
mabhliklarla, bunlarin ¢ocuklari, kiistahlik ve riya adli iki zavalliy1 tanimis oldu.

Ve ayrilirken kalbinde yalniz ufuksuz bir merhamet, yeis veya hiddeti manasiz bulan bir rikkat hissetti...
Iste geng sair saheserini bilinmeyen ve bulunmayan kumaslardan dokumak igin yaptig1 bu seyahatten
doniisiinde, igcinde Allah’la boy 6l¢iisen bir kuvvet kimildiyordu. Ciinkii simdiye kadar yazanlarin ancak
var oldugunu bildirdikleri seye o bizzat erigmisti.

Ug ay ugrasarak derin manali, renkli kelimelerden bir elbise giydirdigi saheserinin her sahifesi onun
¢olde kavrulan ve kutuplarda gerilen mustarip derisinin bir parcasiydi ve bir sevinci bagirmak, bir elemi
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aglamak veya bulutlardan yiiksek bir fikre ulasmak i¢in durmadan kimildayan satirlar coskun
sinirlerinden Oriilmiistii. Ve o bu satirlardaki kelimeleri -vakit vakit bir sabahyildizinin belirsiz 15181 gibi
ince, felaketin gozleri kadar keskin, yalanin dudaklar1 kadar yumusak ve bir ¢ocuk riiyasi kadar tath
sesler veren kelimeleri- gozlerinin kenarindaki derin ¢izgilerden isledi.

Lazim gelen yiiksek ve temiz asilligi eserine biisbiitiin verebilmek igin de, onu yazdigr miiddetge
insanlarin arasma karigmadi. Ve siyah bir kalemle, siyah mesin ciltli bir deftere yazdigi siirleri
sevgilisine yolladi...

keskeosk

Bu sefer geng kiz, gézlerinde gurur ve hayretin pariltisi, hareketlerinde hasret ve istegin acelesi oldugu
halde bizzat geldi. Boynuna atilarak onu 6ptiikten sonra boyle haykirdi: "Geng sair, geng sair, ey benim
sevgilim! Artik hic... Hi¢ kimse seni asamayacak; sen peygamberleri giptaya diisiirecek seyleri yarattin,
sen insanlar1 yasamaya veya Oldiirmeye siiriikleyebilecek seyleri yazdin. Giines senden daha sicak,
gOkylizii daha genis, ilkbahar riizgarlart daha cana yakin degildir. Ve sen bunlar1 yalniz benim igin
yaptin.

Ey geng sair, ey benim sevgilim! Artik hi¢cbir kadinin benimle bir olmadigini hissediyorum. Artik Leyla
benim yanimda minimini ve Jiilyet pek zavallidir, ben Beatrice'ye bile gururla bakiyorum ve bundan
sonra Siileyman'in sevgilileri de benimle boy dl¢iisemeyeceklerdir. Ebedilige senin kollarin arasinda
stiziilecegim sevgilim ve yliksekte, en yiiksekte ucacagiz.

Ey sevgilim, yalniz benim sevgilim! Simdiye kadar hep sana kosmak i¢in ¢irpindigi halde yenilmez bir
gururun emirlerini dinlemeye mecbur olan kalbim bak, igindekileri anlatmak igin acele ediyor. O
gururum ki, faniler den birine meyli oldugu i¢in génliimii bir 1sirgan demeti gibi dalamisti, simdi sana
bunlar sylemekte bir haz buluyor.

"Mademki uzun senelerin hasreti igimizde yaramaz bir ¢ocuk gibi tepinmektedir, gel, birbirimizin olalim
ve sen bana askin da ebedilik kadar tath ve giizel oldugunu anlat... Gel, beni kollarinin arasinda sik..."
Fakat geng sair onu kollarimin arasinda sikmadi... Cilinki higbir sey isitmemisti. Sevgilisinin, sedirlerden
birinin iizerine biraktig1 saheseri parmaklariyla karistirirken sihirli satirlar onun gézlerini, elinde
olmayarak, ¢ekmisler ve o, derin bir hayret i¢inde kendinden gecerek, bunlart okumaya baslamisti.

Yarattiklar1 o kadar giizeldi ve sairi o kadar kuvvetle ¢ekiyorlard: ki, sevgilisinin: "Beni isitmedin mi
sair!" diye bagirdigim bile duymadi. Ve ancak geng kiz onu omuzlarindan yakalayinca kendine geldi.
Kizin gozleri, kafasinin i¢indeki herhangi bir atesten kagarak disar1 firlamak istiyormus gibi yaniyordu.
Dudaklar titreyerek tekrar etti: "Beni dinlemedin mi sair? Sana sOylediklerimi isitmedin mi?" "Ne
sOyledin sevgilim?" diye cevap verdi, "Beni affet, biliyorum ki tamiri kabil olmayan bir sey yaptim.
Ama bunun sebebi senin i¢in yazdiklarimin yine sana benzeyen giizellikleriydi. Askin sesinden uzak
kalan kalpleri hasretin ne hallere koydugundan bahseden satirlarim, beni seslerin en cana yakinini
dinlemekten alikoydu. Tekrar et sevgilim, sdylediklerini benim igin tekrar et..."

Geng kiz biraz diisiindii. Yiizi beyaz, bir kugunun tiiyleri kadar beyaz olmustu. Basin1 agir agir
kaldirarak sordu: "Hig, higbir sey duymadin m1?" "Higbir sey sevgilim, fakat tekrar et!" O zaman boguk
ve yeisini 6rtmek isteyen bir sesle tekrar basladi: "Kitabini1 okudum geng sair, yalmz harikuladeliklerle,
yalniz insan1 saran giizelliklerle doluydu. Ve senin herkes gibi olmadigini haykiriyordu. Senden daha
fazla uzak kalmak istemem ey sair!" Burada dudaklarini yakici bir giiliisle 1sirdi; gozleri, donuk ve
karanlik, saire dikildiler, dimdik baktilar

O bir kadin, bastan asag1 bir kadindi... Dislerini sikt1, onlarin arasindan, keskin, agir bir sesle: "Yalniz..."
dedi, "Yalniz bu kitap dehani ve kudretini bana gosterdikten sonra aramizda liizumsuz olmaya baslhiyor...
Ve goriiyorum ki o seni hemen hemen benim kadar alakadar edecek... Hi¢ buna imkén var mi sair? Senin
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kafanda, ruhunda, hatta en ufak bir hiicrende bile benden baskasinin yer almasina tahammiil edebilir
miyim? Su halde biisbiitiin senin olmam i¢in bu engelin ortadan kalkmasi lazim. Ve sen benim i¢in
yazdigin bu kitab1 yine benim i¢in yok etmekte eminim ki tereddiit etmeyeceksin, hatta bunu ben
yapacagim."

Ve geng sairin elinden g¢ekip aldig1 saheseri, orada, mercan alevlerle yanan ocaga firlatti. Ve bir feryat,
duvarlar1 sarsan, havay1 karistiran, yiizyillik agaglarin firtinada devrildikleri zaman yaptiklan giirtiltiiye,
ormana bir yildirim diistiigli zaman vahsi hayvanlarin kopardiklan ¢igliklara, ates sagan bir yanardagin
genis catlaklarindan firlayan boguk ve yirtici 1sliklara benzeyen bir feryat geng sairin gogsiinden
firlads...

Ve o, kendisini oraya, minimini alevlerin kitabin mesin cildini aglayisla bir ¢itirtryla biiktiikleri ocaga
dogru att1. Fakat gen¢ kiz daha evvel kosarak ocagin 6niinii viicuduyla kapatmisti. Vahsi bir giiliisle:
"Cekil!" dedi. Erkek ki o zamana kadar gozlerinde sonsuz bir tatlilik ve ilahilikten baska bir sey
bulunmazdi ve hareketleri devamli bir ¢ekingenligin agirligini tasirdi, birdenbire bugulanan bakislar,
penge haline giren kollarla oraya hiicum etti ve her iki agizdan birden firladi: "Cekil!" ve higbirisi
cekilmedi...

O zaman aralarinda dyle korkung bir miicadele basladi ki, kopiiren agizlardan feci soluklar ve hiriltilar
¢ikiyor, duvarlara siddetle ¢carpan kafalar orada kanli sag demetleri birakiyordu. Birdenbire erkek, geng
kiz1 -gittikge artan dermansizligina ve erkegin yiiziinii pargalarken dokiilen tirnaklarina ragmen
viicudunu ocagin Onilinden ayirmayan gen¢ kizi- bogazindan yakaladi; kendininkilere korkung bir
sebatla bakan biiyiik ve kanli gozler hareketsiz kalincaya kadar sikt1.

Sonra, kollarin arasinda yavas yavas gevseyen, kanla bulasik olmayan yerleri ezik bir sarilik alan
viicudu yere birakarak ocaga egildi, gittikge hafifleyen alevlerin arasindan mesin kitab1 aldi. Kavrulan,
seklini kaybeden bu atesten cildi actig1 zaman yere ancak bir avu¢ mavimtirak kiil dokiildii... Ve bunu
gbren sair oraya, boylu boyunca yatan dliiniin {istline -bir kadinin elinden kurtaramadigi saheseriyle
beraber-cansiz yikiliverdi...
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This study aimed to examine Minecraft game's effect on 5th grade students' attitudes and
motivation towards social studies course. A quasi-experimental design with a pretest-
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examining the effect of digital games on academic achievement.
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INTRODUCTION

The emergence of information technologies with the development of technology has
contributed to the formation of information societies and necessitated the use of new
developments in the field of education (Usun, 2004). Computer technology benefits people as
a source of information, a learning tool, a storage tool, a fast and easy communication tool, and
a tool to support knowledge (Sunal & Haas, 2005). The use of technology in education allows
students to increase their interest in lessons, meet their individual needs, and create a variety of
learning environments (Yalin, 2003). The use of computer technology in education positively
increases students' capacity to acquire knowledge and create a product (Heafner, 2004).

Games, which allow children to explore the world from the moment they are born, have an
educational and instructive aspect as well as contributing to their cognitive, sensory, and
psychomotor development (Basal, 2017). With the impact of the digital age, it is known that
people of all ages play digital games and that these games are started in early childhood
(Mustafaoglu & Yasaci, 2018). Looking at the internet usage data of children in the 6-15 age
group in Turkey, it was observed that the rate of internet usage in this age group increased from
50.8% in 2013 to 82.7% in 2021 (TUIK,2021). Developments in the gaming industry and
children's intense interest in digital games have revealed the need to include gaming in
education (Say & Bag, 2017; Is¢i & Yesiltas, 2020). According to Bayirtepe and Tiiziin (2007),
digital games positively increase students' motivation, academic achievement, and self-efficacy
perceptions; in addition, according to Mayo's (2009) research results, educational digital games
also support academic achievement and permanent learning.

Digital game-based learning facilitates the integration of subject content into games, enabling
students to apply their knowledge to real-world scenarios, engage with challenges that promote
effort, and experience a sense of achievement that enhances self-esteem (Nadeem,
Oroszlanyova & Wael Farag, 2023). With the increasing popularity of digital games across all
age groups, digital game-based learning is being used as an important tool that promotes active
engagement and a fun learning experience in both traditional and online learning environments
by increasing students' motivation (Serrano, 2019; Nadeem, Oroszlanyova & Wael Farag,
2023). Contrary to their harms, digital games can also offer significant educational benefits
when they are aligned with appropriate goals and objectives (Tiiziin et al., 2013). Gee (2003)
emphasized that digital games can have both advantages and disadvantages depending on their
intended use and that it is unreasonable to focus only on their negative aspects and ignore their
potential for educational purposes.

Minecraft, an educational digital game, allows players to create a shared world using basic
blocks (Rospigliosi, 2022). The world of Minecraft is a vast and infinite realm, with many
different biomes and regions to create a structure or a building (Minecraft, n.d.). The Minecraft
game, which supports improvement and expansion activities in education and provides benefits
and convenience for teachers in the process of developing teaching materials, allows students
to take their learning environment out of school thanks to its lack of time, space and access
restrictions, while the freedom and wide content area offered by the game enables teachers to
design meaningful scenarios that reflect the curriculum and develop digital teaching materials
(Bar-el & Ringland, 2011; Wager & Parks, 2014). The Minecraft game and virtual
environments allow students to develop 21st-century skills, encouraging creativity, critical
thinking, and collaboration while supporting students of different age groups to design
buildings and construct cultural heritage and historical monuments (Overby & Jones, 2015).
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Thanks to integrating technology into learning environments, digital games can be used
effectively in social studies courses (Walls, 2012). The use of digital games in the social studies
classroom contributes to the development of students' skills such as problem-solving, inquiry,
and adaptability while also providing an online platform to apply ideas, theories, and topics
discussed in class, allowing students to interact with digital worlds and concretize abstract
concepts commonly found in the social studies classroom (Maguth, et al., 2015). The Minecraft
game used in the social studies course provides students with the opportunity to build historical
assets and examine existing ones, allowing students to develop a deep understanding of the
structures and civilizations they study through the construction of virtual places, a process that
requires detailed planning and prior knowledge (Baek, et al., 2020). Furthermore, world-
building and exploration in Minecraft enhance students' global engagement skills (Balnaves,
2018).

When the Minecraft game is considered within the scope of the social studies course; Minecraft
game can contribute to the cooperation skill and solidarity value targeted to be gained in the
Social Studies Curriculum (SSC) in the sense that it allows students to develop cooperation and
teamwork skills since it is a multiplayer game; it can contribute to the skills of perceiving time
and chronology and perceiving change and continuity targeted to be gained in the SSC by
helping students develop a better understanding of past periods by animating historical and
cultural structures; contribute to the values of responsibility, saving and solidarity as well as the
skills of self-regulation, decision-making and financial literacy in the SSC in terms of providing
students with the opportunity to gain social responsibility and management skills in a virtual
world and providing students with experience in issues such as managing resources, sustaining
the economy and maintaining social order in the world they create It is thought that it can
contribute to the problem solving skill in the SSC in the sense that it can provide students with
the ability to solve problems by using their creativity and develop their strategic thinking and
analytical skills to overcome the difficulties they encounter in the game; it is thought that it can
contribute to the digital literacy skill in the SSC in the sense that it can provide students with
the skills to navigate and interact effectively in the digital world and help them develop digital
literacy skills, which is an essential skill in today's technology-oriented world.

When evaluating the effect of the Minecraft game on the attitudes and motivation of social
studies course students, it can be said that it offers an interactive and fun learning experience
different from traditional classroom environments. In-game activities make the learning process
more attractive and enjoyable by allowing students to participate more actively in the course
content. The opportunity for students to examine the course topics interactively and participate
in group work can contribute to developing their social skills. Thanks to the concretization
possibilities of the Minecraft game, digital content can be created that animates historical events
and geography topics. With all these contributions, the use of Minecraft game in social studies
courses can attract students' interest and make learning fun through the game; therefore, it is
thought that the use of Minecraft game in social studies course can have positive effects on
students' attitudes and motivation. When the related literature is examined, Sarigam (2019)
examined the effect of Science, Technology, Engineering and Mathematics (STEM)
applications using digital games on students' interest in STEM fields and scientific creativity
within the 6th grade science course scope. Similarly, Nigar (2022) examined the effect of
Minecraft Edu applications on 9th-grade students' learning of “Our Land Guide: Isohypses” of
9th-grade students.
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Studies in the field of social studies teaching were examined. Is¢i and Yesiltas (2020) examined
the use of digital game development software in social studies teaching and the opinions of pre-
service social studies teachers about it. Gormez and Altun (2022) examined the opinions of
social studies teachers about using digital games in their lessons. Erkan and Kerimgil Celik
(2023) examined the effect of teaching with educational games and digital games used in social
studies courses on 4th grade students' academic achievement in social studies courses and their
attitudes towards social studies courses. Kagar (2023) analysed the research on educational
digital games in the field of social studies education in Turkey between 2000 and 2023 through
meta-synthesis. Kandemir (2023) examined the effect of the 6th grade social studies course
supported by digital stories and educational games on students' academic achievement, attitudes
towards the course and social skills. However, no study was found to examine the effect of the
teaching material prepared using Minecraft game on students' attitudes and motivation in social
studies courses. This study is expected to fill this gap in literature.

Purpose of the Study

This study aims to examine Minecraft game's effect on 5th grade students' attitudes and
motivation towards social studies course. In this context, answers to the following questions are
sought.

1. Is there a significant difference in the motivation pretest scores between the experimental
group in which the learning environment designed with Minecraft game was used and the
control group in which the education by the SSC was applied?

2. Is there a significant difference in the motivation posttest scores between the experimental
group in which the learning environment designed with Minecraft game was used and the
control group in which the education by the SSC was applied?

3. Is there a significant difference in the motivation pretest and posttest scores of the control
group in which education by the SSC was applied?

4. Is there a significant difference in the experimental group's motivation pretest and posttest
scores using the learning environment designed with Minecraft game?

5. Isthere a significant difference in attitude pretest scores between the experimental group in
which the learning environment designed with the Minecraft game was used and the control
group in which education by the SSC was applied?

6. Is there a significant difference in attitude posttest scores between the experimental group
in which the learning environment designed with the Minecraft game was used and the
control group in which the education by the SSC was applied?

7. Isthere a significant difference in the attitude pretest and posttest scores of the control group
in which education by the SSC was applied?

8. Is there a significant difference in the experimental group's attitude pretest and posttest
scores using the learning environment designed with Minecraft game?

METHOD

Research Design

In this study, the quasi-experimental method, which is one of the quantitative research methods,
was preferred. The researcher decided to classify the groups as experimental and control groups
based on their own evaluation. This decision transformed the study into a quasi-experimental
research design (Simsek, 2018). The experimental method is a research model in which the data

to be observed are produced under the direct control of the researcher in order to determine
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cause-effect relationships (Karasar, 2010). It is also the process of directing the independent
variable by the researcher and comparing the participants’ measurements of the dependent
variable in at least two different conditions (Biiytlikoztiirk, et al., 2016).

Digital game-based learning integrates subject content into games, enabling students to apply
their knowledge to real-world scenarios while facing challenges and obstacles that increase
motivation and make the learning process more fun (Nadeem, Oroszlanyova & Wael Farag,
2023). For this reason, “Digital Game-Based Learning Model” was used in the experimental
group to determine the effect of Minecraft game on students' attitudes and motivation towards
social studies course. The strategy of teaching through presentation is almost always used as a
compulsory tool in conducting lessons with basic methods such as direct expression method
and question-answer technique, especially in social studies courses where oral expression is
common (Karasu Avci, 2021,). For this reason, the researcher preferred to use "Expository
Teaching Strategies" for the control group.

This study used the pretest-posttest model with control group as experimental research. In the
pretest-posttest control group model, there are two groups, the experimental group, and the
control group, formed by random assignment method, and measurements are carried out before
and after the experiment in both groups (Karasar, 2010). In this design, the methods, activities,
and independent variables used in the experimental group should not be applied in the control
group, and this situation should be kept under control (Sonmez & Alacapinar, 2016).

Study Group

While forming the study group of the research, the purposive sampling method was preferred
in sample selection. “Purposive sampling allows in-depth research by selecting information-
rich situations depending on the purpose of the study” (Biiyiikoztiirk et al., 2016, p. 90). In
determining the participant groups, the criterion sampling method, which is one of the
purposive sampling methods, was applied. This sampling method involves studying and
analyzing all situations that meet specific predetermined importance criteria (Patton, 2014).
“The criteria or criteria mentioned here can be created by the researcher or a previously prepared
list of criteria can be used” (Yildirirm & Simsek, 2018, p. 122).

Accordingly, in selecting the sample, it was taken into consideration that the class size was
small, the school had a computer technology infrastructure, and the participants were Sth-grade
students. Simple random sampling was used to select the experimental and control groups.
Simple random sampling was used to select the experimental and control groups. “The method
in which selected units are sampled by giving each sampling unit an equal probability of
selection is called simple random sampling” (Biiyiikoztiirk, et al., 2016, p. 85).

The study group research consists of Sth-grade students of a private secondary school in the
Yenimahalle district of Ankara province. The private school was preferred because the
computers in the laboratories were adequately equipped, and the internet infrastructure was
good. The application was carried out in two different classes, one in the control group and the
other in the experimental group.

Data Collection Tools
Social Studies Attitude Scale
The “Social Studies Attitude Scale” developed by Cetinkaya and Hatay Ugar (2017) was used

to collect the attitude-related data of the study. There are 29 items and 4 factors in the scale.
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The scale factors were named as “interest”, “using knowledge”, “course content” and
“reluctance” respectively. Cetinkaya and Hatay Ucar (2017) used exploratory factor analysis
for the validity of the scale and “Kaiser Meyer Olkin” and “Bartlett Sphericity Test” to
determine the appropriateness of the factor analysis. As a result of these analyses, it was
concluded that the scale consisted of 4 factors. For the reliability of the scale, the Cronbach
Alpha coefficient was calculated, and the result was 0,928, and as a result of the analysis, it was
concluded that the scale developed was reliable. Cetinkaya and Hatay Ucar (2017) state that the
scale is valid and reliable in line with these results.

Social Studies Course Motivation Scale

The “Social Studies Course Motivation Scale” developed by Gomleksiz and Kan (2012) was
used to collect the motivation-related data for the study. This scale is a five-point Likert scale
with 5 points (completely agree), 4 points (agree), 3 points (partially agree), 2 points (disagree)
and 1 point (strongly disagree) and consists of 23 items. The Cronbach Alpha reliability
coefficient of the scale was determined as ,792. Factor analysis was used to determine the
validity of the scale, and “Kaiser Meyer Olkin” and “Bartlett Sphericity Test” were used to
determine the appropriateness of factor analysis. As a result of the analysis, Kaiser Meyer Olkin
value was found to be ,893, and Bartlett's test result was 5,261.

Data Analysis

The study data were analyzed in accordance with the nature of quantitative research. In order
to determine the tests to be used in the data analysis, it was checked whether the pretest and
posttest data showed normal distribution. In this context, the skewness and kurtosis values of
the data were investigated. The data collected with the “Attitude Scale Towards Social Studies
Course” and “Motivation Scale Towards Social Studies Course” were analyzed by using
'Independent Samples t-Test' and 'Paired Samples t-Test'.

The skewness value of the pretest data of the “Social Studies Course Motivation Scale” was
found as ,10 and the kurtosis value as -,75. The skewness value of the posttest data of the said
scale was found to be -1,17 and the kurtosis value was found to be ,70. The skewness value of
the pretest data of the “Social Studies Attitude Scale” was found as -,96 and the kurtosis value
was found as ,92.The skewness value of the posttest data was calculated as -1.11 and the
kurtosis value as ,72. According to Tabachnick, Fidell, and Ullman (2013), parametric tests
should be used when skewness and kurtosis values are between -1,5 and 1,5. In the study, since
the kurtosis and skewness values were within the specified ranges, parametric tests were used
in the analysis of both pretest and posttest data. Since there is one dependent and one
independent variable in each scale, equal interval measurements are made, and two groups are
included in the study, a t-test for independent variables is required (Davies, 2016). In this study,
it was deemed appropriate to apply a t-test for independent samples to examine the difference
between pretest and posttest data.

Implementation Process of the Research
In this study, the Minecraft game was used in the experimental group within the scope of the
learning outcome “SS.5.2.1. Recognizes the important contributions of Anatolian and
Mesopotamian civilizations to the history of humanity based on their tangible remains” in the
5th grade SSC. The reason for choosing this learning domain is that cultural heritages can be
constructed concretely. The Minecraft game content designed by the researchers by the social
studies outcomes reflects the geographical boundaries and characteristics of civilizations. In the
preparation phase of the implementation process, the school's internet connection and computer
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infrastructure were checked, and a pilot application was made. The application was carried out
with the game setup completed in the computer laboratory. In the control group, the social
studies teacher taught the same outcome using the expository teaching strategies in accordance
with the SSC.

In the first week of the implementation, the researchers applied orientation about the Minecraft
game to the experimental group of students. This orientation application consisted of basic
Minecraft training. Before the application, the students were given information about the game
tools in the Minecraft game, the keyboard control keys that should be used in the game, and the
introduction to the game. During the implementation process, students were taught the game
content, playing techniques, and directional control keys that they may encounter in the game.
During this orientation process, a short trial version of the application was conducted in the
computer laboratory to test the students' readiness and prepare them for the application.
Computer competencies, internet infrastructure and speed tests were continuously checked
during the orientation process.

In the second week of the implementation, students logged into the Minecraft server and were
directed to the starting area from the teleportation point in the game. At the starting point, a
train track prepared for students to travel between civilizations welcomed them, and after all
students settled in their wagons, the first journey began. Their first stop was the gate to the
Sumerian Civilization. Passing through the gate to the Sumerian Civilization, the students
encountered the Ziggurat Temple and Sumerian city life. Taking turns visiting the warehouse,
school and observatory floors of the Ziggurat, the students discovered the function of each floor
of the temple and the contributions of the Sumerians. After completing the tour of the Sumerian
Civilization, the students encountered a wagon attendant before leaving the gate. The wagon
attendant asked the students to answer a question about what they learned about the Sumerian
Civilization and the door was opened after the answer. Throughout the application, this process
was repeated in every civilization, enabling students to reinforce their knowledge. After
completing the tour of the Sumerian Civilization, the students continued their train journey and
reached the Babylonian Civilization. After exploring important elements of Babylon, such as
the Hanging Gardens and the Code of Hammurabi, the students returned to the starting point
by completing their tour in the Babylonian Dungeons. Visuals of the second week of the
implementation are presented in Figure 1.
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Figure 1. Visuals Of the Second Week of The Implementation

In the third week of the implementation, the students set off for the Assyrian Civilization. When
the door opened, the city of Nineveh belonging to the Assyrian Civilization, Assurbanipal
sitting on his throne in the garden, the trade center called Karum and the Nineveh Library

welcomed the students. Students were first directed to the Nineveh Library. The story of the
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Nineveh Library, built by the Assyrian King Assurbanipal, was told to the students. Students
entering the library, which was symbolically designed by the content of the social studies
course, met the character of Nino, a librarian created by the researcher. The text in the book in
front of the character Nino was read aloud by the students. After examining the library in detail,
the students were shown the archive room of the Assyrians and were informed that this
civilization was advanced in archiving. After examining the archive rooms, the students were
directed to the Karum Trade Center, one of the most important elements of civilization. The
characters in the trade center sell various materials found in the game. At the end of the
civilization, the wagon attendant welcomed the students and asked them to share what they
remembered about the points they visited. After the students answered, the wagon attendant
opened the door, and the students got into the wagons and had the opportunity to visit
Mesopotamian civilizations as they wished. At the end of this week, the Mesopotamian
Civilizations application was completed. The visuals of the Assyrian Civilization section are
given below. Visuals of the third week of the implementation are presented in Figure 2.

A ! 1§ -:. " -
Archive Room Karum Trade Center

Figure 2. Visuals Of the Third Week of The Implementation

In the fourth week of the research, the implementation started with the Hittite Civilization.
When the students reached the gate of the Hittite Civilization, they encountered the Pankush
Assembly and the Kadesh Treaty. The students were first directed to the Pankush Assembly of
nobles and the symbolic character of the queen called Tavananna. In order to draw attention to
impartial historiography in the assembly, anal annals were included. Students learned the
importance of the parliament through the researcher's explanations. Then, the students went to
the room of the Kadesh Treaty, the first written treaty in history, and understood the importance
of this treaty in terms of world history. After the Hittite visit, the students proceeded to the
Urartian Civilization. During the visit to the Urartian Civilization, students saw Van Castle,
king tombs, stone workshops, and irrigation canals. The students first visited Van Castle, and it
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was emphasized that the castle is a historical structure that still stands today. Then, they visited
the stone workshops and chamber-shaped burial chambers of the Urartian’s, who were masters
of stonemasonry. Finally, the students reached Gordion, the capital of the Phrygians, and
learned about the Phrygians by visiting the tomb of King Midas. After the visit to the Phrygian
Civilization, the students returned to the starting point and completed the application. Visuals
of the fourth week of the implementation are presented in Figure 3.
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Figure 3. Visuals Of the Fourth Week of The Implementation

First, the students boarded the wagons and reached the Ionian Civilization. This civilization,
which was established on the shores of the Aegean Sea and lived as city-states, was placed by
the sea in the game. Since they were developed in sea trade, examples of merchant ships were

included. Students encountered the Temple of Artemis in Ephesus, and the temple was
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examined. lonians had a free-thinking environment in science and art; therefore, famous
scientists were introduced with symbolic characters and explained to the students. Students
learned about the contributions of scientists such as Herodotus, Pythagoras, Thales, Homer,
Hippocrates, and Diogenes. After visiting the Ancient Theater of Ephesus, students completed
the Ionian Civilization section. When the students arrived at their last stop, the Lydian
Civilization, they got off the wagons. A large chest filled with gold, symbolizing the invention
of money by the Lydians, welcomed the students. Students gathered around this chest, and the
importance of money in world history was explained. The students examined Lydian
Civilization and city life. Students boarded the wagons and returned to the starting point from
the last stop of the adventure. After visiting and examining all civilizations, students were left
free within the game. They had the opportunity to rediscover these structures by returning to
the areas they were curious about or wanted to examine in more detail. Visuals of the fifth week
of the implementation are presented in Figure 4.
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Figure 4. Visuals Of the Fifth Week of The Implementation
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FINDINGS, COMMENTS AND DISCUSSION

Pretest Findings of Experimental and Control Groups’ Motivation Towards Social Studies
Course

Table 1. Independent Sample T-Test Results of the Pretest Measurement of the Motivation of the Experimental
and Control Groups Towards Social Studies Course

Group N X S t sd p
Control 17 92,59 12,74
- ,362 31 72
Experimental 16 94,06 10,43
*p>,05

According to Table 1, there is no significant difference (t(31)=,362; p=,72; p>,05) between the
mean scores of the experimental and control groups in terms of motivation towards the social
studies course in the pretest scores.

Posttest Findings of Motivation Towards Social Studies Course of Experimental and

Control Groups
Table 2. Independent T-Test Results of the Posttest Measurement of the Motivation Towards Social Studies Course
of the Experimental and Control Groups

Group N X S t sd P
Control 17 91,12 13,76
; 5,236 31 ,00
Experimental 16 110,13 4,71
*p<,05

According to Table 2, there is a significant difference (t(31)=5.236; p=.00; p<.05) between the
mean scores of the experimental and control groups in terms of motivation towards social
studies course in the posttest scores. When the mean scores of the groups are analyzed, it is
seen that the mean score of the control group is 91.12 and the mean score of the experimental
group is 110.13. In this context, it is understood that the significant difference between the
groups is in favor of the experimental group.

Posttest Findings of the Control Group's Motivation Towards Social Studies Lesson
Table 3. Independent Sample T-Test Results for the Comparison of the Pre-Test and Post-Test Motivation Scores
of the Control Group

Group T-test N X S t sd p
Pretest 17 92,59 12,74
Control ,626 16 ,540
Posttest 17 91,12 13,76
*p>0,05

According to Table 3, the pre-motivation scores of the control group did not show a statistically
significant difference compared to the post-motivation scores (t(16)=,626; p=,54; p>0,05).
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Posttest Findings of the Experimental Group's Motivation Towards Social Studies Lesson
Table 4. Independent Sample T-Test Results for the Comparison of Pre-Motivation and Post-Motivation Scores of
the Experimental Group

Group T-test N X S t sd p
. Pretest 16 94,06 10,43
Experimental -5,985 15 ,000
Posttest 16 110,13 4,71
*p<0,05

According to Table 4, when the mean pre and post-motivation scores of the experimental group
are taken into consideration, there is a statistically significant difference in favor of post
motivation (t(15)=-5,985; p=0,00; p<0,05). In other words, posttest motivation scores are
higher than pre-motivation scores.

Pretest Findings of Experimental and Control Groups' Attitudes Towards Social Studies

Course
Table 5. Independent Sample T-Test Results of the Pretest Measurement of the Attitudes Towards Social Studies
Course of the Experimental and Control Groups

Group N X S t sd p
Control 17 118,41 19,59
] ,982 31 ,334
Experimental 16 124,56 16,07
*p>,05

According to Table 5, there is no significant difference (t(31)=,982; p=,334; p>,05) between the
mean scores of the attitude towards social studies course in the pretest scores of the
experimental and control groups.

Posttest Findings of Attitudes Towards Social Studies Course of Experimental and Control

Groups
Table 6. Independent Sample T-Test Results of Posttest Measurement of Attitudes Towards Social Studies Course
of Experimental and Control Groups

Group N X S t sd p
Control 17 111,94 15,40
- 6,993 31 ,00
Experimental 16 139,63 3,72
*p<,05

According to Table 6, there is a significant difference (t(31)=6,993; p=,00; p<,05) between the
mean scores of the attitude towards social studies course in the posttest scores of the
experimental and control groups. When the mean scores of the groups are analyzed, it is seen
that the mean score of the control group is 111.94 and the mean score of the experimental group
1s 139.63. In this context, it is understood that the significant difference between the groups is
in favor of the experimental group.

Posttest Results of the Control Group's Attitudes Towards Social Studies Course
Table 7. Independent Sample T-Test Results for the Comparison of Pre-Attitude and Post-Attitude Scores of the
Control Group

Group T-test N X S t sd p
Pretest 17 118,41 19,59
Control 2,006 16 ,062
Posttest 17 111,94 15,40
*p>0,05
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According to Table 7, the pretest attitude scores of the control group did not show a statistically
significant difference compared to the posttest attitude scores (t(16)=2.006; p=.062; p>0.05).

Posttest Results of the Experimental Group's Attitudes Towards Social Studies Course
Table 8. Independent Sample T-Test Results for the Comparison of Pre-Attitude and Post-Attitude Scores of the
Experimental Group

Group T-test N X S t sd p
. Pretest 16 124,56 16,07
Experimental Postiost 16 139,63 372 -3,812 15 ,002
*p<0,05

According to Table 8, when the averages of the pretest attitude and posttest attitude scores of
the experimental group are considered, a statistically significant difference is observed in favor
of the posttest attitude (t(15)=-3,812; p=,002; p<0,05). In other words, the posttest attitude
scores of the experimental group were higher than the pretest attitude scores.

CONCLUSION AND IMPLICATIONS

This study, aims to examine Minecraft game's effect on Sth-grade students' attitudes and
motivation towards social studies course When the findings obtained for the sub-problem “Is
there a significant difference in the motivation pretest scores between the experimental group
in which the learning environment designed with the Minecraft game was used and the control
group in which the education in accordance with the SSC was applied?” were examined, the
motivation pretest scores of the experimental and control groups were compared. The data on
the motivation pretest scores of these groups were analyzed using the independent sample t-
test. As a result of the independent sample t-test conducted according to the findings obtained
with the “Social Studies Course Motivation Scale” it was concluded that there was no
significant difference between the pretest mean scores of the experimental and control groups
regarding their motivation levels towards the social studies course (Table 1). Therefore, it was
determined that the mean motivation pretest scores of the experimental and control groups
formed in the study were similar. This situation is very important in showing that the groups'
motivation levels towards the social studies course were similar before starting the
experimental process.

When the findings obtained for the sub-problem “Is there a significant difference in the
motivation posttest scores between the experimental group in which the learning environment
designed with the Minecraft game was used and the control group in which the education in
accordance with the SSC was applied?”” were examined, the motivation posttest scores of the
experimental and control groups were compared, and the data on the motivation posttest scores
of these groups were analyzed using the independent sample t-test. According to the t-test
analysis results of the findings obtained through the “Social Studies Course Motivation Scale”,
it was concluded that there was a significant difference between the mean scores of the
experimental and control groups' motivation towards the social studies course and this
difference was in favor of the experimental group. This finding shows that the social studies
course designed with Minecraft game, one of the digital games, is effective in increasing
students' motivation toward the social studies course (Table 2). As a result of the study
conducted by ilkay and Atik (2024) to evaluate the effect of the educational digital game used
in the science course on the motivation of 6th grade students towards learning science, it was
found that the motivation of the experimental group students towards learning science was
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statistically significantly higher than the control group students. Therefore, it is seen that the
results of ilkay and Atik's (2024) study and the results of this study are in parallel.

When the findings related to the sub-problem “Is there a significant difference in the motivation
pretest and posttest scores of the control group in which education in accordance with the SSC
was applied?” were analyzed, the pretest and posttest motivation levels of the control group
were compared. The motivation pretest and posttest score data of the students in the control
group were analyzed with t-test. As a result of the analysis, it was concluded that there was no
statistically significant difference between the pre-motivation and post-motivation scores of the
control group (Table 3). In line with this result, it is seen that education in accordance with the
SSC is not effective in increasing students' motivation towards the social studies course.

When the findings related to the sub-problem “Is there a significant difference in the motivation
pretest and posttest scores of the experimental group in which the learning environment
designed with the Minecraft game was used?” were examined; the motivation pretest and
posttest score data of the students in the experimental group were analyzed by t-test. According
to the results of the analysis, it was concluded that there was a significant difference between
the pretest and posttest mean scores of the experimental group's motivation towards the social
studies course and that this significant difference was in favor of the posttest (Table 4). Studies
in the literature show that digital games are effective in increasing students' motivation
(Karakus, Inal, & Cagiltay, 2008; Breien & Wasson, 2021; Ilkay & Atik, 2024).

When the findings related to the sub-problem “Is there a significant difference in attitude pretest
scores between the experimental group in which the learning environment designed with the
Minecraft game was used and the control group in which the education in accordance with the
SSC was applied?” were analyzed, the experimental and control groups were compared in terms
of pretest attitude levels. The attitude pretest data of the experimental and control groups were
analyzed using the independent sample t-test. As a result of the independent t-test conducted
according to the findings obtained through the “Social Studies Attitude Scale”, it was concluded
that there was no significant difference between the pretest mean scores of the experimental
and control groups regarding the attitude levels towards the social studies course (Table 5).
Therefore, it was determined that the attitude levels of the experimental and control groups
formed in the study were similar. Before starting the experimental process, it is extremely
important that the results of the attitudes towards the social studies course between the
experimental and control groups are similar.

When the findings related to the sub-problem “Is there a significant difference in attitude
posttest scores between the experimental group in which the learning environment designed
with the Minecraft game was used and the control group in which the education in accordance
with the SSC was applied?” were examined, the experimental and control groups were
compared in terms of posttest attitude levels. The data belonging to the attitude posttest scores
of the experimental and control groups were analyzed by independent sample t-test. According
to the results of the t-test analysis of the findings obtained through the “Social Studies Attitude
Scale”, it was concluded that there was a significant difference between the mean attitude scores
of the experimental and control groups towards the social studies course and that this significant
difference between the groups was in favor of the experimental group (Table 6). This result
reveals that the social studies course designed with the Minecraft game, which is one of the
digital games, improves students' attitudes towards the social studies course positively and that
the use of this game in education is positive.
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As a result of the study conducted by Yilmaz (2022) in which the effect of digital game-based
learning on attitude in 5th grade English lesson was examined; when the posttest mean scores
were analyzed in terms of attitude level between the experimental and control groups, no
significant difference was found between the experimental and control groups. Therefore, the
results of Yilmaz's (2022) study and this study are not similar. This situation can be explained
by the fact that different results are obtained in scientific studies on similar subjects, the
difference in the measurement tools used and the way the measured variable is defined, the
methodological approaches used in the studies, sample sizes, selection of groups, the
implementation processes of the experiment, student profiles, course contents and educational
systems.

When the findings related to the sub-problem “Is there a significant difference in the attitude
pretest and posttest scores of the control group in which education in accordance with the SSC
was applied?” were examined; the pretest and posttest attitude levels of the control group were
compared in terms of. The attitude pretest and posttest score data of the students in the control
group were analyzed by t-test. According to the t-test analysis results of the findings obtained
through the “Social Studies Attitude Scale”, it was concluded that there was no statistically
significant difference between the pre and post attitude mean scores of the control group (Table
7). In line with this result, it is seen that education in accordance with the SSC is not effective
in increasing students' attitudes towards the social studies course.

When the findings related to the sub-problem “Is there a significant difference in the attitude
pretest and posttest scores of the experimental group in which the learning environment
designed with the Minecraft game was used?” were analyzed, the pretest and posttest attitude
levels of the experimental group were compared. According to the t-test analysis results of the
findings obtained through the “Social Studies Attitude Scale”, it was concluded that there was
a significant difference between the pretest and posttest mean scores of the experimental group's
attitudes towards the social studies course and that this significant difference was in favor of
the posttest (Table 8).Studies in the literature show that digital games have a positive effect on
increasing students' attitudes (Aksoy 2014; Erkan & Kerimgil Celik, 2023; Kandemir, 2023).

As a result of the study conducted by Cankaya and Karamete (2008) on 176 participants at the
7th grade level in order to evaluate the effects of educational computer games on students'
learning and attitudes, it was concluded that there was no statistically significant difference
between student attitudes towards mathematics course before and after playing the games. This
result of the study is not in parallel with the study of Cankaya and Karamete (2008). This can
be explained by the fact that the interdisciplinary effects of educational games may differ, the
perception and interaction of students may be different between games for mathematics and
games for social studies, students' learning styles and interests may be different, the types of
games and contents used are different, the measurement tools are different, and the individual
differences and diversity of students' experiences. As a result of Aksoy's (2014) study, which
was conducted to evaluate the effect of digital game-based learning (DGBL) method on
students' attitudes in teaching 6th grade mathematics course subjects, it was concluded that
there was a statistically significant difference in favor of the experimental group when the
attitude scores of the experimental group and the control group towards mathematics course
were compared. This study is in parallel with Aksoy's (2014) study.

When the research findings were examined in general, it was concluded that the social studies
course conducted with the digital game-based learning method through the Minecraft game
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provided a significant increase in students' attitudes and motivation levels towards the social
studies course compared to the courses conducted with the expository teaching strategies in
accordance with the social studies curriculum.

In the light of the results obtained from this study, the following recommendations are
presented:

e During the process of selecting the school where the research will be implemented, the
researcher examined the technological equipment and internet speed of many schools. In
many schools, the researcher was challenged by the lack of computers in working condition,
the computers in working condition did not have sufficient equipment for playing digital
games and the internet speed was low. In this context, improvements can be made in the
technological equipment and internet speeds of schools to realize digital game-based
teaching in schools.

e In school environments, it can be recommended to use course content designed with digital
games in order for students to benefit from the benefits of technology, for students to realize
that games can be used not only for entertainment but also for educational purposes and for
learning environments to become practical, enjoyable, interactive and encouraging learning.

e This study was conducted to examine the effect of Minecraft games on the attitudes and
motivation of 5th grade students within the scope of social studies courses. It may be
recommended to conduct studies examining the effects of digital games, including
Minecraft games, on different fields at all grade levels.

e Unlike this study, examining Minecraft game's effects on students' academic achievement
and permanent learning at different grade levels may be recommended.
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