EDUCATIONE

ISSN:2979-9678 VOLUME:4 / ISSUE:1 PUBLISHER: AKDENIZ UNIVERSITY



Concession Holder

Prof. Dr. Hilmi DEMIRKAYA

Editor-in-Chief

Assoc. Prof. Dr. Miray DAGYAR

Language Editor
Asst. Prof. Dr. Adile YILMAZ

Foreign Language Editor
Assoc. Prof. Dr. Hiiseyin KAFES

Assistant Editors

Res. Asst. Dr. Ipek ONAL

Res. Asst. Dr. imran Nazike AVCI

Res. Asst. Dr. Fatma Seyma KOC

Prof. Dr. Yusuf TEPELI

Prof. Dr. Yiiksel KASTAN
Prof. Dr. Tugba SARI
Prof. Dr. Ozlem SADI

Prof. Dr. Hakan KOGAR

Assoc. Prof. Dr. Cigdem APAYDIN
Assoc. Prof. Dr. Gii¢lii SEKERCIOGLU
Assoc. Prof. Dr. Hiiseyin KAFES

Editorial Board
Assoc. Prof. Dr. Mustafa CANER

Assoc. Prof. Dr. iskender DASDEMIR
Assoc. Prof. Dr. Begiimhan YUKSEL

Assoc. Prof. Dr. Mazhar BAL
Assoc. Prof. Dr. Adile Emel S. YILDIRIM
Assoc. Prof. Dr. Bilal SIMSEK

Asst. Prof. Dr. Esra CAKAR OZKAN
Asst. Prof. Dr. Omiir GUREL SELIMOGLU

Assoc. Prof. Dr. Ece OZDOGAN OZBAL

Secretariat
Hiiseyin BEDIR

Contact

info.educatione@gmail.com

EDUCATIONE is an online, open-access,

free of charge, international and refereed journal published
biannually.

Abstracting & Indexing

Index Copernicus, Eurasian Scientific Journal Index, CiteFactor, DRJI (Directory of Research Journal Indexing), ROOT Indexing,

Academic Resource Index:

Research Bible, ASOS Indeks, Google Scholar


mailto:info.educatione@gmail.com

— =

EDUCATIONE

CONTENTS/iCINDEKILER

H. CAGLIYAN

iki Ortadogu Ulkesinin Karsilastirmah Egitim Sistemi: Tiirkiye ve iran
(Inceleme Makalesi)
Comparative Education System of Two Middle Eastern Countries: Turkey And Iran

(Rewiev Article)

H. KARABULUT, E. TENEKECIGIL & i. A. KARIPER

Ortaokul Ogrencilerinin Egitsel Dijital Oyunlar ile flgili Goriislerinin incelenmesi-Olcek Gelistirme ve
Uygulama Cahismasi

(Arastirma Makalesi)
36-52
Investigation of Middle School Students' Opinions on Educational DigitalGames- Scale Development and

Implementation Study
(Research Article)

M. FIDAN

Yapay Zeka Caginda Ogretmen Mutlulugu
(Arastrma Makalesi)

Teacher Happiness in the Age of Artificial Intelligence
(Research Article)

D. TURKOGLU

Fen Bilimleri Dersinde Tercih Edilen Ol¢me Degerlendirme Yaklasimlar1 Uzerine Bir Meta— Sentez

53-80

Calismasi
(Inceleme Makalesi)

81-106
A Meta-Synthesis Study On Measurement And Evaluation Approaches Preferred In Science Courses

(Review Article)




— =

EDUCATIONE

M. TAKTAK

Egitimin Kalbindeki Sessiz Gii¢c: Okul ikliminin Egitimdeki Roliine Yonelik Sistematik Bir inceleme

(Inceleme Makalesi)
107-126

The Silent Force at the Heart of Education: A Systematic Review of the Role of School Climate in
Education

(Review Article)

T. OGUZ & N. SEMERCI

Bilisim Teknolojilerinin Temelleri Dersi Ogretim Programinin Nesilsel Yaklasim ile Degerlendirilmesi

(Arastirma Makalesi)
Evaluation of the Information Technologies Fundamentals Curriculum with a Generational Approach 127-153

(Research Article)

A. TAVLICA & G. SEKERCIOGLU

TIMSS Dérdiincii Simif Matematik Testinin OECD Uyesi Ulkelere Gore Olgme Degismezliginin
Incelenmesi

(Arastirma Makalesi) 154-172

An Investigation of Measurement Invariance of the TIMSS Fourth-Grade Mathematics Assessment Across
OECD Member Countries

(Research Article)

E. ALKAR, S. DUZCE TURFENT & A. YALCIN

Ortaokul Ogretmenlerinin Ogrenci Velisine Iliskin Algilarinin Metaforlar Aracih@iyla incelenmesi
(Arastirma Makalesi) 173-200
Exploring Secondary School Teachers’ Perceptions of Students’ Parents through Metaphors

(Research Article)

M. YILMAZ KARACA

Tiirk¢enin Yabaneci Dil Olarak Ogretimi: Kiiltiir Aktariminda Cizgi Filmlerin Kullanimi
(Arastirma Makalesi) 201-234
The Teaching of Turkish as a Foreign Language: The Use of Cartoons in Culture Transfer

(Research Article)







— 3

EDUCATIONE

Iki Ortadogu Ulkesinin Karsilagtirmal1 Egitim Sistemi:

Tiirkiye ve Iran
Comparative Education System of Two Middle Eastern Countries:
Turkey And Iran

Yazar Bilgisi/ Author Information

Hatice CAGLIYAN
U Milli Egitim Bakanlig, Isparta/Tiirkiye, hatcagliyan@gmail.com

Makale Bilgisi/ Article Info

Makale Tiirii/ Article Type : Inceleme Makalesi / Review Article
Gelis Tarihi/ Received :23.05.2024
Kabul Tarihi /Accepted :15.04.2025
Yayin Tarihi/Published :14.05.2025

Atif / Cite

Cagliyan, H. (2025). Tki Ortadogu iilkesinin karsilagtirmal egitim sistemi: Tiirkiye ve fran. EDUCATIONE, 4(1), 1-

35.



mailto:hatcagliyan@gmail.com
https://orcid.org/0000-0001-7361-2452

iki Ortadogu Ulkesinin Karsilagtirmali Egitim Sistemi: Tiirkiye ve fran > 4(1), 2025> EDUCATIONE >

Ozet

Literatiirde var olan karsilastirmali egitim analizleri daha ¢ok batili ve gelismis iilkeler ile Tiirkiye arasinda
yapilmistir. Bu calisma ise gelismekte olan iki Ortadogu iilkesi Tiirkiye ve Iran iizerine odaklanilarak
yapilmigtir. Her alanda yogun iliskiler icerisinde oldugumuz Iran’m egitim sistemi yeterince
bilinmemektedir. Bu durumlar karsilastirmali egitim arastirmalarinin 6nemli ve gerekli oldugunu
vurgulamaktadir. Bu calismanin amaci, Tiirkiye ve Iran Devletlerinin egitim sistemlerini onceden
belirlenmis bir ¢ercevede tiim yonleriyle analiz etmek, arastirmak ve tespit etmektir. Bu ¢alisma dokiiman
analizi teknigi ile yapilmistir. Tespitler sonucunda Tiirkiye ve Iran egitim sistemlerinin bircok yénden

farklilik gosterdigi gozlemlenmistir.

Anahtar Kelimeler: Karsilastirmali egitim, Tiirkiye egitim sistemi, [ran egitim sistemi.

Abstract

The existing comparative education analyses in the literature have mostly been conducted between western
and developed countries and Turkey. This study, on the other hand, focuses on two developing Middle
Eastern countries, Turkey and Iran. The education system of Iran, with which we have intensive relations
in every field, is not sufficiently known. These situations emphasise the importance and necessity of
comparative education research. The aim of this study is to analyse, research and determine the education
systems of Turkey and Iran in a predetermined framework in all aspects. This study was conducted with
document analysis technique. As a result of the findings, it has been observed that the education systems

of Turkey and Iran differ in many aspects.

Keywords: Comparative education, Turkish education system, Iranian education system.
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EXTENDED ABSTRACT

Introduction

Turkey and Iran have been in a relationship in terms of trade, education and tourism for centuries due
to their historical past, common values and geographical location. It is likely that there are differences
as well as similarities in the education systems of these border neighbouring countries. Turkey and Iran
have shared 560 km border for nearly 400 years. The fact that the official religions of Turkey and Iran
are Islam has further affected the rapprochement between the two countries.

The relations between Turkey and Iran are friendly within the framework of dialogues and high-level
visits and it is observed that the aim is to further develop neighbourly relations. The societies of the two
countries have close linguistic, cultural and literary backgrounds. The cultural and economic interaction
between Turkey and Iran is also remarkable. In Tehran, there is a school called Tehran Turkish Primary
School affiliated to the Ministry of National Education of the Republic of Turkey. The aim of this school
is to educate the children of the citizens of the Republic of Turkey in Tehran in line with the basic
principles and objectives of our national education by comprehending the subtleties of our Turkish
language (Republic of Turkey Ministry of National Education, Abroad-Iran). An increasing number of

Iranian students come to Turkey every day to receive undergraduate or postgraduate education.

The existing comparative education analyses in the literature are mostly made between western and
developed countries and Turkey. This study, on the other hand, focuses on two developing Middle
Eastern countries, Turkey and Iran. The education system of Iran, with which we have intensive
relations in every field, is not sufficiently known. These situations emphasise the importance and
necessity of comparative education research. The aim of this study is to analyse, investigate and

determine the education systems of Turkey and Iran in all aspects.
Method

This study was conducted in the document/document analysis technique in qualitative method.
Document analysis technique involves the analysis of printed and written texts and documents used in
obtaining and identifying data to achieve the purpose of the study. In this study, firstly, data were
collected through document analysis and document analysis. In the study, articles, books, publications
of ministries and institutions, laws, legislation, regulations, theses and some websites related to Turkish

and Iranian education systems were used.
Findings

Following the Islamic Revolution, the Iranian education system, like many other sectors, underwent
significant transformations. Educational policies have been shaped within an Islamic framework.
Schools for boys and girls are segregated. Female teachers are designated for girls, and male teachers
for boys. From primary school onwards, girls are required to wear headscarves. Both teachers and
students must wear black clothing in schools. The overall objective of the nation's education system is

to bring individuals closer to Allah.

Post-revolution, the literacy rate of the population has increased significantly. The enrollment rate of
women in universities has increased twentyfold. According to the latest educational program,

kindergarten is not mandatory; primary education lasts six years, and secondary education is divided
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into two stages, also totaling six years. The first three years of secondary education are compulsory,
whereas the second stage is not. Those who wish to continue to university must undergo a one-year
preparatory education before entering university. After this one-year period, they take the Concours

exam, and the top-performing students are eligible to choose engineering and medical fields.

In Iran's teacher training policy, teacher candidates must study in teacher training departments at
universities for four years, followed by in-service training. There is no specific department for training
school administrators in Iranian universities. Teachers can become principals. Principals are selected
from among the vice-principals. Once they become principals, they are required to participate in-service
training. After completing this training, there is an additional mandatory 60 hours of annual training.

Male principals are chosen for boys' schools, and female principals for girls' schools.

The supervision of education in Iran is centralized and conducted by the Ministry of Education.

Supervisors must be married, refrain from alcohol or prohibited substances, and exhibit moral behavior.

In terms of education financing, Iran is below the global average. Education is free up to the second

stage of secondary education. At the second stage, some expenses may require financial contributions.
Results and Discussion

In this study, the education systems of Turkey and Iran, two neighboring countries with strong
relations, are examined, highlighting their similarities and differences. The educational systems of
Turkey and Iran are based on different ideological foundations. Despite these differing ideologies, the
ultimate goal of both countries can be seen as the cultivation of individuals with universal qualities. The
Islamic Revolution of 1979 in Iran led to the dismantling and reformation of the Iranian education
system and its ideologies. The new regime adopted national and Islamic principles as its ideological
foundation and placed these principles at the core of the education system. The Turkish education
system, on the other hand, follows a secular, nationalistic, and Kemalist path. Both countries have a

centralized administrative structure.

The general objectives of the Turkish education system, which include adherence to Atatiirk's principles
and reforms, secularism, and coeducation, differ from those of the Iranian education system. The Iranian
education system'’s objectives are based on the Prophet’s traditions, belief in the Imams, the Quran, and
the concept of Velayat-e Faqih, making it distinct from the Turkish system. However, the education
systems of Iran and Turkey show similarities in terms of their scientific approach, nationalism, social
justice in education, spiritual and cultural values, societal and personal development, and compulsory
basic education. Compulsory education lasts 12 years in Turkey, whereas it is 9 years in Iran. There is
no coeducation in Iran, where schools are segregated by gender, while Turkey maintains a

coeducational system.

Both countries face systemic issues in teacher training, employment, and the selection of administrators.
Overall, the data indicate that there are both similarities and differences between the education systems

of Turkey and Iran.
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GIRIS
Tarih boyunca farkli topluluklar cesitli nedenlerle birbirleriyle hep bir etkilesim ve
iletisim halinde olmuslardir. Giiniimiizde bu iletisim ve etkilesim daha yogun
olabilmektedir. Ulkelerin birbirleri ile simir komsusu olmalari bu etkilesimin daha da
artmasina sebep olmaktadir. Tiirkiye ve Iran tarihi gegmisleri, ortak degerlere sahip
olmalari, cografi konumlarindan dolay: ytizyillardir ticari, egitim ve turizm agisindan
bir iligski igerisindelerdir (Keskin, 2004). Smir komsusu olan bu iilkelerin egitim
sistemlerinde benzerliklerin olmasi kadar farkliliklarin da olmast muhtemeldir. Bu
benzerlikleri ve farkliliklar1 anlayabilmemizde bize yardima olacak bilim ise
karsilagtirmali egitimdir. Ulkelerin egitim sistemlerini sadece o iilkenin i¢ dinamikleri
etkilemez, dis dinamiklerin ve politikalarin da bu egitim sitemleri tizerinde etkileri
bulunmaktadir. Insan olmanin bir geregi olan etkilesimin, odak noktasi insan olan
egitim sisteminde var olmamasi disliniilemez. Karsilastirmali egitimin ana
sebeplerinden bir tanesi, gesitli lilkelerde egitimi etkileyen faktorlerin gelisimlerini
inceleyerek etkili uygulamalarin diger {ilkelerin egitim politikalarina katki

saglamasina yardima olmaktir (Erdogan, 2003, s. 1-3).

Tiirkiye ve Iran 560 km'lik sinur1 400 yila yakindir paylasmaktadir. iki iilke 1639'da
imzaladiklar1 Kasr-1 Sirin Antlasmasi ile smirlarini belirlemisler ve bu sayede
iletisimlerini daha istikrarl siirdiirmeye devam etmislerdir. Tiirkiye ve Iran’in resmi
dinlerinin Islam olmasi iki iilke arasindaki yakinlasmayr daha da etkilemistir.
Tiirkiye'nin Iran’da biiyiikelgilii ve bagkonsolosluklari bulunurken, Iran’inda
Tiirkiye’de biiyiikelgiligi ve baskonsolosluklar1 bulunmaktadir. Tiirkiye ve Iran
iligkileri diyaloglar ve {iist diizey ziyaretler cercevesinde dostca yiiriitiilmektedir ve
komsuluk iliskilerinin daha da gelistirilmesinin hedeflendigi gézlemlenmektedir. Tki
tilke toplumunun birbirine yakin dil, kiiltiir ve edebiyat ge¢gmigleri bulunmaktadar.
Tirkiye ile Iran arasindaki kiiltiirel ve ekonomik etkilesim de dikkat cekmektedir.
[ran’dan Tiirkiye'ye gelen turist sayisi her gegen giin artmaktadir. Tiirkiye ve Iran
ticareti 2001’de 1.6 milyar dolarken, 2012’de 22 milyar dolara gtkmistir (Al Jazeera
Turk, 2014). Tahran’da Tiirkiye Cumhuriyeti Milli Egitim Bakanligi'na bagh Tahran
Tiirk Ilkokulu adinda bir okul bulunmaktadir. Bu okulun amaci Tahran’da bulunan
Tiirkiye Cumhuriyeti vatandaslarinin ¢ocuklarimi milli egitimimizin temel ilke ve
amaglar1 dogrultusunda, Tiirk¢emizin inceliklerini kavrayarak yetistirmektir (Milli
Egitim Bakanlign [MEB], 2024). Her gegen giin sayilar artan birgok Iranli &grenci,
lisans veya lisansiistii egitim almak icin Tiirkiye'ye gelmektedirler. Ogrenci Se¢me ve

Yerlestirme Merkezi'nin (OSYM) verilerine gére, 2009 y1ili raporunda 975 Iranl 6grenci

a1t il 1
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yer alirken, ti¢ y1l sonraki 2012 raporunda bu say1 1488 olmustur (Korkut-Owen vd.,
2013).

Literatiirde var olan karsilastirmali egitim analizleri daha ¢ok batili ve gelismis tilkeler
ile Tirkiye arasinda yapilmustir. Bu calisma ise gelismekte olan iki Ortadogu tilkesi
Tirkiye ve Iran tizerine odaklanilarak yapilmistir. Siyasi, ticari, ekonomi, turizm,
kiltir ve egitim gibi alanlarda yogun iliskiler icerisinde oldugumuz (Keskin, 2004)
[ran’in egitim sistemi hakkinda literatiirde sinirli sayida kaynak yer almaktadir. Bu
sebepten dolay1 konu arastirmaya deger bulunmustur. Karsilastirmali Egitim, farkl
toplumlarda, tilkelerde ve tarihsel donemlerde uygulanan egitim sistemlerini ele
alarak, bu sistemlerin benzerlik ve farkliliklarin1 inceleyen ve bu incelemelerden
egitim teorisi, pratigi, egitim politikasi, planlamasi ve reformlar1 konusunda
faydalanmay1r amacglayan bir alandir (Ergiin, 1985). Karsilastirmali egitim
arastirmalari, tilkelerin karsilastiklari sorunlara ¢6ziim bulurken, benzer zorluklarla
ylzlesmis diger iilkelerin deneyimlerinden yararlanmalarini saglamaktadir (Tatl1 ve
Adigiizel, 2012). Karsilastirmali Egitim, belirli bir cografi bolgedeki veya farkl
toplumlarin egitim sistemlerini, belirlenmis ilgi noktalar1 dogrultusunda analiz eder,
ortak kriterler cercevesinde degerlendirir ve benzerlikler ile farklhliklari ortaya
koymaktadir. Ancak, bu siirecin bilimsel olabilmesi igin standart degerlendirme
Olctitleri ve ortak ilgi alanlarinin belirlenmesi gerekmektedir. Karsilagtirmali Egitim,
normatif bir bilim dali olmadigindan, ele aldig1 olgular hakkinda deger yargisinda
bulunmaktan kaginmaktadir (Ergiin, 1985). Karsilastirmali egitimde yaygin olarak
kullanilan yaklasimlar arasinda yatay yaklasim, dikey yaklasim, 6rnek olay incelemesi
ve problem ¢6zme yer almaktadir. Bu calismada da kullandigimiz yatay yaklasim,
incelenen iilkelerin egitim sistemlerinin bilesenlerini bagimsiz olarak ele almaktadur.
Daha sonra, bu sistemler arasindaki ortak ve farkli yonler belirlenmektedir (Yildirim
ve Tiirkoglu, 2018). Bu galismamin amaci, Tiirkiye ve Iran Devletlerinin egitim
sistemlerini politika, amag, sistem yapisi, iki iilkenin egitim sistemlerindeki
benzerlikler ve farkliliklar agisindan arastirmaktir. Bu problem durumuna bagh olarak

alt problemler sunlardar:
i. Iran’m egitim politika ve amaglar1 nelerdir?
ii. Iran egitim sisteminin yapisi nasildir?
iii. Iran ve Tiirkiye egitim sistemleri arasindaki benzerlikler ve farkliliklar

nelerdir?

P’Bi L1
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YONTEM

Bu ¢alisma, nitel yontemde belge/dokiiman analizi tekniginde yapilmistir. Dokiiman
analizi teknigi, calismanin amacina ulasmasi igin verilerin elde edilmesinde ve tespit
edilmesinde kullanilan basili ve yazili metinlerin ve belgelerin analizini icermektedir
(Cepni, 2007). Bu teknik anketler, goriismeler ve katilimc1 gozlemleri ile ayni oranda
iyi olmakla birlikte diisiik maliyete de sahiptir (Mogalakwe, 2006). Dokiiman analizi
teknigi diisiik maliyet ve zaman tasarrufu gibi avantajlarindan dolay1 (Bowen, 2009;
Yildirim ve Simsek, 2013) calismalarda daha ¢ok kullanilmaya baslanmistir (Akar,
2020; Bagbug, 2020; Cavus, 2020; Kaya Sengiin, 2020). Yildirim ve Tiirkoglu (2018)
literatiirdeki karsilastirmali egitim c¢alismalarin1 inceledikleri arastirmalarinda,
calismalarin  biiyiikk kismmmin tarama modeline dayali olarak yapildigini
belirtmislerdir. Calismalarin hemen hemen tamaminda nitel yontemin benimsenmis
olup, biiyiik ¢ogunlugunda dokiiman incelemesinin tek basma veri toplama arac

olarak kullanildig1 sonucuna ulasmislardir.

Bu calismada ilk olarak dokiiman analizi yolu ile veriler toplanmistir. Calismada
Tiirkiye ve Iran egitim sistemleri ile ilgili makaleler, kitaplar, bakanlklarin ve
kurumlarin yayinlari, kanun, mevzuat, yonetmelikler, tezler ve baz1 web sitelerinden
faydalanilmistir. Arastirma asamasinda Tiirkge ve Ingilizce kaynaklar taranmistir.
Farsca kaynak kullamiminda erisim engeli ya da dil bariyeri ile karsilagilmistir.

Dokiiman analizinin tamamlanmasi 1 senelik siiregte gerceklesmistir.

Nitel aragtirmalarda gecerlik, bulgularin dogrulugunu ifade etmektedir (Noble ve
Smith, 2015) ve araglarin, siireglerin, verilerin uygunlugunu belirtmektedir (Leung,
2015). Baltac1 (2019), gegerligi, arastirmacinin sorunu miimkiin olan en tarafsiz sekilde
¢bzme yetenegi olarak tanimlamakta ve elde edilen verilerin gercek durumu ne kadar
dogru yansittigimin onemini vurgulamaktadir. Bu calismada bilgilerin gecerliginin
yliksek olmasi icin yerli ve yabana literatiir taranarak veriler bir araya getirilmis ve
bilgilerin dogrulugu noktasinda birbiri ile tutarli olmasina dikkat edilmigtir. Dokiiman
analizinin kullanimi, ek veri saglamanin yani sira, olaya farkli bir perspektif
kazandirabilir. Ayrica, tek bir veri toplama yonteminin yol acabilecegi olas:
onyargilar1 dengeleyerek calismanin giivenilirligini artirma potansiyeline sahiptir
(Patton, 2002; Saldana, 2011). Giivenirlik, zaman igerisinde araclar ve katilimcilar
tizerinde tekrar edilebilirlik anlamina gelmektedir (Baltaci, 2019; Cohen vd., 2005).
Pozitivist paradigma ekseninde Krippendorff (2018) giivenilirligi, kararhlik,
tekrarlanabilirlik ve dogruluk olarak ele almaktadir. Kararlilik, bir siirecin zaman

icinde ne kadar sabit veya tutarli kaldigini ifade etmektedir. Tekrarlanabilirlik, bir

(il > (il 1
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siirecin farkli kosullarda, farkli konumlarda calisan veya islevsel olarak esdeger ancak
farkli Olgiim araglar1 kullanan arastirmacilar tarafindan yeniden tiretilebilme
derecesini ifade eden bir Olgiittiir. Dogruluk ise verilerin dogruluk derecesini iade
etmektedir. Bu calismanin kararhilik, tekrarlanabilirlik ve dogruluk ekseninde

surdiiriildiigii soylenebilir.
BULGULAR
fran’in Cografi, Sosyal, Siyasal ve Ekonomik Yapisi

[ran konumu itibariyle Hazar Denizi kiyisindan Fars Korfezine kadar uzanmaktadir.
[ran diinyanin 18. biiyiik {ilkesi olarak bilinmektedir. Dogu ve bat1 arasindaki koridor
{izerinde bulunmaktadir. Iran 7 iilke ile stmr komsusudur. Kuzeyde Tiirkmenistan,
Ermenistan, Azerbaycan ile komsuyken, doguda Pakistan ve Afganistan ile komsu,
batida ise Irak ve Tiirkiye ile komsudur. Iran, ayn1 zamanda diinya enerji koridorunda
bulunmaktadir. Diinya enerji nakliyatinda Hiirmiiz Bogazi ©Onemli bir yer
tutmaktadir. Giinliik on bes milyon varil petrol (diinyanin %20’si) bu bogazdan diger
iilkelere gonderilmektedir (Dogu Anadolu Kalkinma Ajansi [DAKA], 2019). Resmi dili
Farsca’dir. Iran’da Farslar ve Azeri Tiirkleri cogunluktadir, bunun yaninda
Tiirkmenler, Araplar, Beluciler, Kasgaylar, Lorlar, Afsarlar, Halaglar ve Kiirtler
yasamaktadir. Iran’da Farsga haricinde gesitli Tiirkge lehgeleri, Beluci, Kiirtge ve
Arapca konusulmaktadir (Tiirkiye Cumhuriyeti Disisleri Bakanligi, 2022). Ulkede
yaklagik 90 dil ve lehgenin var oldugu belirtilmektedir. Ulkenin resmi dini Islamdir

(Sia mezhebi). Para biriminin Iran Liyali oldugu belirtilmektedir (Iran (aa.com.tr)).

Diinya niifusunun %1’ini iilkesinde bulunduran Iran, diinya niifus siralamasinda
18’inci olarak yer almaktadir. iran 1239 gsehre 37.769 kdye sahip olan bir iilkedir.
Ulkenin toplam niifusunun %74'ii sehirde, %26’s1 kirsal kesimde yasamaktadir.
Niifusun en yogun oldugu ostanlar (eyaletler) Isfahan, Rezevi Horasan, Tahran ve Fars
olurken, niifusun en seyrek oldugu ostanlar uyerahmed, Simnan, Kohkiluye, lam ve Giiney
Horasan'dir (Iran Istatistik Merkezi, 2016). Iran arastirmalar1 merkezi [IRAM] (2019)

verilerine gore, Iran’da niifus dagilim ve istatistikler su sekildedir:
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Tablo 1

Iran Niifus Dagilim1 ve Istatistiki Bilgiler
Iran Ulke Niifusu 82.814.128
Niifus Artis Hizi 1.24
Niifus Yaslanma Hiz1 3.62
Geng¢ Niifus Oranmi %24
Okuryazar Niifus %87.6
Sehirlesme Oranm %74
Issizlik Orani 10.8
Erkeklerde Ortalama Evlenme Yasi 27.4
Kadinlarda Ortalama Evlenme Yas1 23
Ailedeki Ortalama Birey Sayis1 3.4

(iran Arastirmalar1 Merkezi, 2019)

[ran 1.648.195 km2 bir alanda yerlesim gosterir. Deniz seviyesinden ortalama yiiksekligi 1200
metredir. Iran'in %55'i gay1r (otlak), %23'ii ¢6l, %14/ ekilebilir alan ve %8'i ormanlik alandan
olugsmaktadir (Food and Agriculture Organization of the United Nations [FAQ]). Iran’da
kurak ve yar1 kurak iklim 6zellikleri goriilmektedir. Hazar Deniz’i ve gevresinde bol yagis ve
ormanlik alanlar goriilebilmektedir. Temmuz ay1 22-37°C ile en sicak ay, ocak ay1 ise 3-7°C
ile en soguk aydir (Dogu Anadolu Kalkinma Ajansi, 2019).

[ran Islam Devrimi'ni hazirlayan siirecte Sah ve Humeyni etkili olmustur. Sonrasinda
Sah olacak Muhammed Riza ve Humeyni birbirlerinin tam zitti hayatlara sahip
olmusglardir. Muhammed Riza varlik iginde yasamus, Isvicre’de aristokratlarin
cocuklar: ile modern okullarda egitim almistir (Hoveyda, 2003). Batili egitim
almasindan dolayr Muhammed Riza gelenekselcilikten uzaklasmistir (Cleveland,
2008). Humeyni ise zorluklar igerisinde teyzesinin yaninda biiyiiyen bir ¢ocukluk
gecirmistir. Humeyni egitimini modernlik karsii Ruhban smifindan almistir
(Hoveyda, 2003). Bu farkliliklar ileride rakip olacak Muhammed Riza ve Humeyni'nin
diistince yapisini sekillendirmistir. 1941 yihinda Muhammed Riza babasinin yerine Sah
olmustur. Sah iistesinden gelemedigi bazi olaylar ytiztinden 1953’te yurt digina gitmis
sonrasinda ise tekrar Iran’a donerek Sah olmaya devam etmistir. Ancak bu siirecte
otoritesi sarsilmistir (Balkan ve Tiryaki, 2014). Sah sarsilan otoritesini diizeltmek igin
1961'de yasalastirdig1 toprak devrimine ek ilaveler yapmus, kadinlara haklar vermis
ve okuma yazma seferberligini ilerletmistir (Ceylan, 2009). Sah bu reformlarin
onaylanmasi i¢in referandum diizenlemis ve %98 oy ile kabul edilmistir (Tabriz, 2004,
Akt., Balkan ve Tiryaki, 2014). Bu dénemde Iran’da petrol iiretimi tavan yaparak
diinyanin 4. petrol tilkesi konumuna ytikselmislerdir (Abrahamian, 2014). Humeyni

1960’lara kadar aktif siyasette yer almamistir. Ancak reformlardan sonra bu
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reformlarin Islam’da yeri olmadigimi ve Amerika tarafindan dayatildigini one
siurmiistir (Taflioglu, 2010). Bu siirecte Seytan Amerika sOylemi halka empoze
edilmistir. Humeyni'ye gore Sah Amerika ile isbirligi igerisindedir ve bu durum halkin
fakirlesmesine burjuva sinifinin zenginlesmesine sebep olmustur. Baslarda halkin
yararina gibi goriinen yeniliklerin gercekte dyle olmadig1 anlasilmistir (Ceylan, 2009).
Humeyni Sah’in dini goz ardi ederek batili diizen kurmaya calistigini 6ne siirmiistiir.
Sah laik diizen kurmaya calisirken Humeyni kendisini imanin temsilcisi olarak
tanitmaya baslamistir (Hoveyda, 2003). Humeyni bu siirecte fetvalar vererek halkin
kahramani olma yolunda ilerlemistir. Sah Humeyni'yi stirgline gonderse de halkgt
sOylemleri ve fetvalarindan dolayr halk Humeyni'yi savunmaya ve desteklemeye
devam etmistir. Humeyni halki orgiitleyerek Sah’in iilkeyi terk etmesini saglamis ve

kendisi basa ge¢mistir (Balkan ve Tiryaki, 2014).

1 Nisan 1979’da kurulan Iran islam Cumhuriyeti'nin yénetim bicimi kendine 6zgii bir
yonetim tarzi olmasiyla dikkat cekmektedir. Anayasaya gore egemenlik yasama,
ylriitme, yargi tarafindan saglansa da Devrim Rehberi'nin onayz1 ile kullanilabilecegi
belirtilmektedir. Yiirtitmenin basinda cumhurbaskarn vardir. Fakat i¢ ve dis politika
kararlari, silahli kuvvetler ve emniyet gii¢lerinin yonetim yetkisi Devrim Rehberi'nin
sorumlulugu altindadir. Cumhurbaskan halk tarafindan segilir ve dort yil siireyle ve
en fazla st tiste iki donem Cumhurbaskani olarak gorev yapabilir. En son
Cumhurbagkanligr secimleri 18 Haziran 2021 tarihinde yapilmis ve %62 oy alan aday
Cumhurbagkani segilmistir. Islami Danisma Meclisi fran Islam Cumhuriyeti'nin
yasama organidir ve 290 iiyeden olusur (Tiirkiye Cumhuriyeti Digisleri Bakanlhg,
2022). iran’da siyasi partiler bulunmamaktadir. Bunun yerine “baski ve ¢ikar” gruplari

seklinde yapilanmalar bulunmaktadir (iran (aa.com.tr)).

Devletgi politikaya sahip iran’in ekonomisinde 2018 yili verilerine gére, %55 hizmet
sektorii, %22 sanayi ve madde, %13 petrol ve %10 tarim yer edinmistir. iran’in zengin
yer alt1 kaynaklar tilke ekonomisini canlandirmaktadir. Diinya rezervinde 3. sirada
olan petrol, diinya rezervinde 2. sirada olan dogalgaz, komtdir, siilfiir, ¢inko, bakir,
kursun, demir, manganez, uranyum ve krom iilke ekonomisinin en ¢ok getirisi olan
yer alti kaynaklaridir. fran Devleti ekonomide baskin bir rol oynamaktadir. Yer alti
kaynaklarinin biiyiik gogunlugunun ydnetimi kamudadir. Ozellestirmelere son
yillarda rastlanilabilir (Ttirkiye Cumhuriyeti Ticaret Bakanhigi, 2020). Zengin yer alt1
kaynaklaria sahip olmasinin yan sira niikleer enerji alaninda da biiytik yol kat eden

[ran, Sangay Isbirligi Orgiitii'nde gdzlemci {iye olarak yer almigtir. Iran niikleer alanda
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kendisini daha da gelistirerek bu orgiite asil {iye olarak katilmayi planlamaktadir
(Birdisli, 2012).

fran Egitim Sistemi

[ran’”da 800 bin okul 6ncesi 6grencisi, 7,6 milyon ilkokul &grencisi, 5,6 milyon
ortadgretim dgrencisi ve 4 milyon yiiksekdgrenim 6grencisi yer almaktadir. iran’da
okuryazar oran1 %87,6'd1r. Bu oran, kadinlarda % 84,2 iken, erkeklerde % 91'dir (Dogu
Anadolu Kalkinma Ajansi, 2019). iran liderleri, heniiz okula kayit olmamis 970 binden
fazla kiz ve erkek 6grencinin oldugunu belirttiler. iran’da halen 9 milyondan fazla kisi
okuma ve yazma bilmemektedir (Independent Tiirkge, 2023). 2019 verilerine gore
%10,4 olan yillik egitim ortalamasinda Iranli kadinlar yaklasik olarak %10,3 yil egitim
gordiiler (Human Development Reports [UNDP], 2024). 1978-2018 yillar1 arasinda

kadinlarin yiiksekogretime kaydolma orani yaklasik olarak 20 kat artmistir (United
States Institute of Peace, 2020).

Ik ve ortadgretime kronolojik bakis (The American Association of Collegiate
Registrars and Admissions Officiers [AACRAOQO)], 2024):

1979 Islam devrimi 6ncesi: lkégretim: 5 yil (1-5. Siaflar)
Ortaokul: 3 y1l (6, 7, 8. Siruflar)
Lise: 4 y1l (9, 10, 11, 12)
1979 Islam devrimi sonrasi (1995’e kadar): {lkdgretim: 5 y1l (1-5. Siniflar)
Ortaokul: 3 y1l (6, 7, 8. Siniflar)
Lise: 4 y1l (9, 10, 11, 12)
1996-2013 yillar1 arast: {lkdgretim: 5 yil (1-5. Smruflar)
Ortaokul: 3 y1l (6, 7, 8. Siiflar)
Lise: 3 y1l (9, 10, 11)
Universite dncesi: 1 yil (12.y1])
2014’ten giiniimiize: ilkdgretim: 6 y1l (1-6. Struflar)
Ortadgretim: 3 yil alt asama (7, 8, 9. Siniflar)
3 yil iist asama (10, 11, 12. siniflar)

Universite dncesi: 1 yil (13.y1l)
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Eski sistemden yeni egitim sistemine gecis kademeli olarak (1990-1995 yillar1 arasinda)
gerceklesmistir. Akademik yil eyliil ayindan haziran ayina kadardir ve 6grenciler
cumartesiden persembeye kadar okuldalardir (The American Association of

Collegiate Registrars and Admissions Officiers, 2024).
Egitim politika ve amaclar

[ran 1828 de Rusya’ya, daha sonrasinda da Ingiltere’ye askeri yonden yenilene kadar,
geleneksel medrese egitimini stirdiirmekteydi. Bu yenilgiler idari agidan yenilenmeyi
ve modernlesmeyi beraberinde getirmistir. Ulkenin egitim sistemi tarihinin {ic
déneme ayrildig1 sdylenebilir: Kagar Hanedanligi, Pehlevi Hanedanlig1 ve 1979 Islam
Devrimi. Iran’da modern egitime gecis yabanci misyonerlerin Iran’da agtiklari kolejler
ile baglamigtir. Gegmiste fran’da egitim dini otoriteler tarafindan yoénetilmekteydi.
Egitim kurumlari mali yonden bagislar ile ayakta duruyordu. Kagar Hanedanlig:
doneminde egitim sisteminin kurumsallasmasinda; askeri yenilgilerden sonra tilkeye
asker egitmek icin getirilen teknik danismanlar, yabanci misyonerlerin actig1 okullar,
oncesinde yurt disina egitim igin gonderilen 6grencilerin yurduna donmesi ve egitim
sistemine katilmas: etkili olmustur. Pehlevi Hanedanligi doneminde batililagsmaya
yonelim radikal kararlar alinarak artmistir. Bu dénemde Amerika’dan bir grup
danisman getirilmistir. Boylece yeni egitim ekolii Amerikanci olmustur. Bu donemde
petrol fiyatlarinin artmas iilkedeki 6gretmen, 6grenci ve okul sayisini da artirmistir
(Domazeti, 2018).

Islam Devrimi'nden sonra 1980 yili itibariyle iilkede faaliyet gdsteren yabanci okullar
kapatilmistir. Islam dis1 olan akademik kadrolar degistirilmistir. Egitim materyalleri
toplatilmistir. Egitimde Islamlagma siireci baglamis ve geleneksel mektep sistemine
tekrar gecis saglanmistir (Tamer, 2010). 1974’te kirsal bolgelerdeki kizlarin %10u
okuma-yazma biliyorken, devrimden sonra 1986’da bu oran %37’ye, 2006 yilinda ise
%91’e ¢ikmustir. Bu artis tiniversitelere de yansimistir. 1998'de {iniversite
ogrencilerinin %52’sinin kiz oldugu belirtilmistir. Bu say1 2007'de %65’e ulagmistir
(Lutz vd., 2010). Devrimden sonra kiz dgrenci sayisinda artis olmasma ragmen,
olusturulan yeni egitim politikasiyla karma egitime son verilmis, bas ortiisii kullanma
zorunlu tutulmus, ders kitaplarinda cinsiyet esitsizliklerine yer verilmistir (Baba
caligir para kazanur, ihtiyaglar1 giderir, anne evi idare eder, cocuk bakar, yemek yapar
vb. Erkek meslekleri teknik igler ve miihendislikler olarak belirlenirken; kadin
meslekleri ogretmenlik, terzilik ve hemsirelik olarak atfedilmistir) (Asik, 2006). Iran
ders kitaplari, daha cok erkeklere yonelik ayrimcilik iceren resim ve yazilarla

hazirlanmistir (Liu, 2022). Islami rejime gore kadin evde olmaldir. Kizlarin
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egitilmesinin amaci ise, iyi bir anne ve ev kadini olmaktir. Bunun yaninda kadinlardan
ekonomik ve sosyal hayatta da etkin olmalar: istenmektedir. Burada etkin olmanin ev
sorumluluklarina engel teskil etmemesi gerekmektedir (Mehran, 2003, Akt.,, Asik,
2006).

Sudi Arabistan gibi Islam {ilkelerinin tersine iran’da kadinlar sosyal hayatin igerisinde
yer almaktadirlar. iran’da kadinlar, meclise segilebilmekte, yargig olabilmektedirler.
2000'1i yillarin baslarinda kiz ¢ocuklarmin ilkokula kayit oranlar1 %93’lerdedir. Bu
derece tutucu bir toplumda bu oranlar ile karsilasilmasi sasirticr olabilmektedir. Bu
oranin yiiksek olmasinin sebeplerinden birisi, okullardaki Islami politikalardir. Bu
politikalar dogrultusundaki kisitlama ve uygulamalar sayesinde dindar aileler kiz
cocuklarimi okula gondermislerdir. Giiniimiiziin Iran Islami rejimi, {ilkenin
politikalarini destekleyecek, yonetim sistemine katki saglayacak egitimli kadinlara
gerek duymaktadir. fran egitim sistemindeki degisimler, kadinlarin bulunduklar
konumlari sorgulamaya baglamalarini saglamistir. Egitim sistemindeki modernite ve
geleneksellik kadinlar1 sosyal yasamda daha sosyal hale getirmistir (Mehran, 2003,
Akt., Agik, 2006). Iran egitim siteminin dini, gelenekselligi ve modernligi biinyesinde
barindirmasi istenmektedir. Her ne kadar Islami rejim, Islami ideolojiyi esas alsa da
modernitenin varligindan da bahsedilebilir (Asik, 2006). 1980 yilindaki egitim
ilkelerine gore, Ogretmen ve Ogrenciler okullarda siyah renk kiyafet giymek
zorundalardir. 6 yasina gelen kiz ¢ocuklar: baglarini kapatmak zorundalardir. Kizlar

istedikleri gibi yurtdisina gidip egitim alamazlar (Aybek, 2018).

Iran egitim sistemi gesitli asamalardan ge¢mis nihayetinde 2012 yilindan sonra son
halini alabilmistir. 1979daki Islam devrimi, Iran egitim sisteminde koklii
degisikliklerin olmasina sebep olmustur. Devrimden 6nce sah yonetiminde olan ve
batililasmaya yonelik egitim sistemi, Islami devrimden sonra Islamilesmeye
baslamistir (Dogu Anadolu Kalkinma Ajansi, 2019). Okullarin yeni basladigimiz
egitim-O0gretim yilinda farkli isimler adi altinda kayit parast ve harg ticreti
miktarlarinin artmasindan dolay1 cogu 6grenci okula kayit yaptiramamaktadir. Okula
gitmeyen ¢ocuk sayisindaki artis, calisan cocuk sayisindaki artisa da sebep olmaktadir.
Bu durum Iran Devleti'nin yanls egitim politikalarindan kaynaklanmaktadir. Ulke
anayasasinin  30'uncu maddesinin ve g¢ocuk haklarinin uygulanmayisinin

gostergesidir (Independent Tiirkge, 2023).

“Ulke egitim sisteminin genel amaglar1 1998 626. Egitim-Ogretim Yiiksek Surasinda
belirlenmistir”. Ozliik (2017) calismasinda, “Egitim C)gretim Bakanlig1 Arastirma ve

Planlama Kurumu/Egitim-Ogretim Yiiksek Surasi Onaylanmis Bazi Kanunlar” adl
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Edhem’e ait (2013) Farsca kitaptan tilke milli egitiminin genel ve 6zel amacglarim
basliklariyla birlikte ayni sekilde geviri yapmustir. Ulke egitiminin genel amaglar:
“Islam’in egitim-0gretim sisteminde nihai hedef, insanin Allah’a yaklagmasidir.”

Ifadesi ile baglar ve sekiz alt baghiga ayrilir (Ozliik, 2017):

. Inancsal Amagclar: Bireyin kendisini ve Allah’t tanimasina yardimc
olmak, Islam dinine olan baghlign kuvvetlendirmek, Allah’m kainatta
var olan her sgeyin hakimi oldugunu benimseyen bir Kkisilik
olusturmaktir.

II.  Ahlaki Amaclar: Ahlaki erdemlik, Allah’a kulluk, Islami kurallara baglilik,
0z yeterliligi olan bir kisilik gelistirmek, insani iliskileri dnemsemek,
diizenli, disiplinli ve bariscil insan yetistirmek, tembellik ile miicadele
eden kisiler yetistirmektir.

III.  Bilimsel-Egitsel Amaglar: Arastiran, elestiren, diislinen, {ireten ve
sorusturan kisiler yetistirmek. Kisinin yeteneklerini kesfetmek ve kisiyi
o yonde yonlendirmek; Bilimi daha ileriye tasimak icin yaratilis
diinyasmin sirlarini Allah’in ayetleri olarak bilmek; Farsgay: tilkenin
resmi dili olarak yayginlastirmak ve Islami ilimleri yaymak icin Arapgay1
ogretmek; sorgulayan, kitap okuyan ve igbirligine yatkin bireyler
yetistirmektir.

IV.  Kiiltiirel ve Sanatsal Amaglar: Iranin kiiltiir ve geleneklerini tamimak;
sanatsal yetenekleri gelistirmek ve yonlendirmek; evrenin giizelliklerini
ilahi yansima olarak gormek; [slami, milli ve evrensel sanatlari tanimak;
tarihi, kiiltiirii ve sanat1 koruyan bireyler yetistirmektir.

V.  Toplumsal Amaglar: Islam ahlakina uygun, aile iliskilerine énem veren;
I[slam adaletini gerceklestirecek; Islami, milli ve kiiltiirel beraberligi
benimseyen kigiler yetistirmek; “iyiligi emretme ve kotiiliikten
sakindirma” anlayisina sahip kisiler yetistirmek; kanunlara uyan ve
saygili davranan insanlar yetistirmek; sosyal, dinsel, kiiltiirel
sorumluluk alan kisiler yetistirmek; imam inanci ruhunu benimsetmek;
tedakar, saygili, hosgoriilii kisiler yetistirmek; negatif soylemlere direnis
gosterebilen kisiler yetistirmektir.

VI.  Yasamsal ve Cevresel Amaglar: Gerekli sartlar1 saglayarak kisilerin ruhsal
ve bedensel sagh@ma Onem vermek; cevreyi temiz tutan insan
yetistirmek; manevi gelisim igin bedene ve sagliga tnem veren kisiler

yetistirmektir.
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VII.  Siyasi Amaclar: Velayeti Fakih fikri {izerine siyasi bilinci gelistirmek;
Miisliimanlar arasinda birlik olmak, diinyada adaletsizlige ugrayanlar
icin cabalamak, zalimlerin karsisinda durmak; Iran’in bagimsizliginm
destekleyen, her tiirlii dayatmay1 reddeden insanlar yetistirmek; Islam
inancini koruyacak kisiler yetistirmektir. Diinya ve Iran hakkindaki
konulara, mazlum iilkelere, Misliiman tilkelere yonelik siyasi
farkindalik yaratmak; Kiiresel giiclerin hilelerinin farkinda olmak ve
onlarla miicadele etme ruhu kazanmaktir.

VI Iktisadi Amaclar: Kalkinma icin iktisadi gelisimin farkinda olmak; helal
kazang elde etmek; insanlar1 tarim, sanayi ve hizmette c¢alismaya
yonlendirmek; {iretimi artirabilmek igin kisilerin yeteneklerini
gelistirmek; sade bir yasam bilincinde kisiler yetistirmektir. Ekonomik
hayatini Islami kurallar cercevesinde devam ettirecek kisiler yetistirmek;
ekonomik bagimliligi yok edecek, milli gelirin artmasmi saglayacak,
igsizligi bitirecek bireyler yetistirmek; Iran’m ekonomik kaynaklarini
dogru sekilde kullanacak, milli servet ile kamu malin1 koruyacak kisiler

yetistirmektir.
Iran egitim sisteminin yapilanmasi

Ulke egitim sistemi merkezidir. Ulkedeki biitiin devlet okullar1 Halk Egitim ve
Ogretim Bakanhigi'na baghdir. Universiteler ise Yiiksek Ogrenim ve Kiiltiir
Bakanligi'na baglidir. Yonetim, egitim planlamasi, 6gretmen egitimi, okul finansmanu,
ders kitaplar1 ve miifredat Halk Egitim ve Ogretim Bakanligi sorumlulugunda yer
almaktadir (Bakhshalizadeh ve Karimi, 2019). Ulkede egitim dort asamadan
olugsmaktadir: 1 yil anaokulu, 6 yil zorunlu ilkokul, 3 yil ortaokul ve 4 yil lisedir.
2012’den sonra orta 6gretim 3+3 seklinde degistirilmistir. iran okul sistemi ilkégretim
ve orta0gretim olarak iki temel seviyeye ayrilabilir (Liu, 2022). Sistem yapilanmasinin
son hali 6+3+3+1 seklinde olmustur. 1979’da ki Islam Devriminin ardindan iilke egitim
sistemi “laikleserek modernlesme” anlayisini birakip, dinin merkezde oldugu yeni bir
anlayis benimsemistir (Domazeti, 2018). Devrimin ardindan karma egitimden
vazgecilerek kiz-erkek ayr1 egitime gecilmistir (Etheredge, 2011). Biitiin okullar hem
ogretmenler hem de 6grenciler bakimindan cinsiyete gore ayrilmistir (Liu, 2022).

Iran’da okul 6ncesi egitim

Okul 6ncesi egitim, 4 ile 6 yas arasindaki ¢ocuklari kapsamaktadir. Imkanlarin el
vermedigi durumlarda bu stire 1 yila diisebilir. 2012’de 6+3+3 sistemine gecildigi i¢in

bakanlik okuldncesi smiflar1 agmamaya basladi. Sebebi ise, devletin okul oncesi
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egitimden sorumlu olmamasi ve bu egitimin iilkede zorunlu olmamasiydi. Ulkede
okul Oncesi egitim, halkin katkisi ile devlete bagl olan bir kurumda ya da ozel
kurumlarda olabilmektedir (Ozliik, 2017). Iran’daki 5 yas ¢ocuklarin yaklasik %644’
okul oOncesine gitmektedir (United Nations Educational, Scientific and Cultural
Organization [UNESCO], 2022).

Okul 6ncesi 6gretmenlerin se¢ciminde genel sart, 6gretmenlige ilgi duyanlar arasindan
olmasina dikkat edilmesidir. Okuloncesi Ogretmenlerinde bulunmasi gereken
nitelikler; neseli kisilik yapisinda olmak, sabirli olmak, miimkiin oldugunca kadin
adaylarin secilmesi, oncelikle 6zel ¢ocuk gelisimini lisede tamamlamak sonrasinda
iiniversitede tamamlamis olmak, yenilikleri bilmek ve izlemektir (Safi, 2013, s. 92, Akt.
Ozliik, 2017).

fran’da ilkokul egitimi

2012 yihindaki degisiklikle tilke egitim sisteminde ilkokul 5 yil iken 6 yi1l olmustur
(Ozliik, 2017). Iran’in egitimi bati {ilkelerine benzemektedir. Ulkede ilkokul yas1 6 ile
12 arasidir. Simiflarda kiz ve erkek dgrenciler ayri egitim gdrmektedirler. Ulkedeki
okullarda 6grencilerin iiniforma giymeleri zorunludur (Surfiran, 2023). Iran’da
cocuklarin %99,8i ilkogretime kayitlidir (United Nations Educational, Scientific and
Cultural Organization, 2022). Ulkede zorunlu egitim 6 y1l ilkokul ve 3 yil ortadgretim
olmak tizere toplam 9 yildir. Sinavlar her yilin sonunda yapilmaktadir (The American

Association of Collegiate Registrars and Admissions Officiers, 2024).
Iran’da ortadgretim

[Ikdgretim birinci 6 yil olarak ifade edilirken, ortadgretim ikinci 6 yil seklinde ifade
edilmistir. Ortadgretim ad1 altindaki 6 yil ise, birinci ve ikinci 3 y1l olarak ayrilmistir.
(Ozliik, 2017). Ilkokuldan sonra ogrenciler, iki asamaya ayrilmis 3’er yillik
ortadbgretime baglarlar. Bunlara alt orta 6gretim ve iist orta 6gretim denilmektedir.
Ortadgretimde de egitim ticretsizdir. Alt orta 6gretim zorunluyken iist orta 6gretim
zorunlu degildir. Alt orta 6gretim basamagimn sonunda {ist orta 6gretime gegebilmek
icin 6grenciler simnava girerler. Sinav sonuglarina gore akademik, teknik ve mesleki
olarak iist orta gretim icin kendilerine yol belirlerler. Ulkede &grencilere dini bilgiler,
Fars dili, cografya, Kuran, sanat, edebiyat, tarih, beden egitimi, matematik, bilim,
begeri bilimler, fizik bilimleri ve yabanci diller dgretilmektedir. Ingilizce okullarda
ikinci dil olarak dgretilmektedir. Ingilizceyi, Fransizca ve Almanca takip etmektedir.
Siiflarda kiz ve erkek dgrenciler ayri egitim gormektedirler. Ulkedeki okullarda
ogrencilerin iiniforma giymeleri zorunludur (Surfiran, 2023). Ilkokul ve ortadgretimde

calisan 569.892 dgretmen ve 226.997 diger personel bulunmaktadir. ilkokul ve
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ortadgretimde 6zel okul oram %7’dir (Iran Istatistik Merkezi, 2016). Universite 6ncesi
1 yil olan zaman dilimi (13.y1l) Ogrencileri Konkur sinavina hazirlanmay:
amaglamaktadir. Konkur sinavi 6grencilerin genel kiiltiir, Fars dili, yabanc dil, tarih
ve matematik bilgilerini 6l¢mektedir (The American Association of Collegiate

Registrars and Admissions Officiers, 2024).
Tablo 2

Iran’in Ogrenci Sayist

Seviye Ogrenci Sayis1 (kisi) Pay %
Okuldncesi 837.129 6
Ilkokul 7.648.765 53,8
Ortadgretim 5.300.402 37,2
Diger (Ozel Ihtiyaglar ve 434.046 3
yetiskinler)

Toplam 14.220.342 100

(Iran Istatistik Merkezi, 2016)
Iran’da yiiksekogretim

Orta 6gretimi bitiren 6grenciler tiniversitelere girebilmek igin “Concours” (Konkur)
olarak adlandirilan oldukga rekabetci bir sinava girmek zorundalardir. Bu sinav her
yil haziran ayinda gergeklestirilen ¢ok zorlu, 4-5 saat siiren bir sinavdir. Concours
sonucuna gore simava giren ogrencilerin sadece %10'u devlet {iniversitelerine girmeye
hak kazanir. En iyi sonuglara sahip 6grenciler genellikle miihendislik ve tip alanlarina
kay1t olmaktadirlar. Iran’da 46 iiniversite, 60 teknik enstitii ve 200 dolaylarinda meslek
okulu bulunmaktadir. 18-22 yas araligindaki iilke genclerinin %58’i orta Ogretim
sonrast her hangi bir tiirde iiniversiteye gitmektedirler. Bu 6grencilerin yaridan fazlasi
kadindir. iran’da devlet ve 6zel iiniversiteler bulunmaktadir. En iyi itibara sahip
olanlar devlet {iniversiteleridir ve iicretsizdirler. Diinya Universiteleri Akademik
Siralamasina gore Tahran Universitesi, en iyi 400 {iniversite icerisinde bulunmaktadr.
Tahran’da yer alan Amir Kabir Teknoloji Universitesi ve Serif Teknoloji Universitesi
tilke egitiminde lider konumundadir. Silikon Vadisinde iyi sirketlerde galisan Iranlilar
bu {iniversitelerden mezundur. Ulkede kadro fazlas: {iniversite mezunu oldugu i¢gin
astir1 egitim krizi olusmustur. 2011 verilerine gore, sadece %6 yiiksek lisans 0grencisi
ve %4 doktora 6grencisi mezun olduktan sonra iyi bir ig bulabilmislerdir. Bu durumda
beyin gogline sebep olmaktadir (Surfiran, 2023). Dis hekimligi, eczacilik, veterinerlik
ve mimarlik egitimleri 6 yil siirerken, tip egitimi 7 yil stirmektedir (The American

Association of Collegiate Registrars and Admissions Officiers, 2024).
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Yiiksekogretimde {tiniversitelerin 3'te 1'i o6zel sektoriin elinde bulunmaktadair.
Ogrencilerinin %46’s1 6zel iiniversitelerde 6grenim gormektedirler (fran Istatistik
Merkezi, 2016). Universitelerde 6n lisans (2 y1l), lisans (4 y1l), yiiksek lisans (2 y1l) ve doktora
(4 y1l) olarak belirlenmistir (Dogu Anadolu Kalkinma Ajansi, 2019).

Tablo 3

Yiiksekdgretim Ogrenci Sayist

Seviye Ogrenci Sayis (kisi) Pay (%)
On lisans 748.626 18,38
Lisans 2.335.844 57,34
Yiiksek Lisans 764.370 18,76
Doktora (PhD) 140.558 3,45
Tip doktoras: (MD) 84.429 2,07
Toplam 4.073.827 100

(Iran Istatistik Merkezi, 2016)

Yiiksekogretimden once ayri siniflarda egitim alan Ogrenciler tiniversitelerde aym
smiflarda egitim almaktadirlar. Kiz 6grenciler tiniversite 6grenci sayisimin %46’simi
olusturmaktadirlar. Miithendislik disindaki béliimlerde kiz 6grencilerin sayisi erkek

ogrencilerden fazladir (Dogu Anadolu Kalkinma Ajansi, 2019).
Tablo 4

Yiiksekogretim Branslara Gore Ogrenci Sayist

Brans Ogrenci Sayist Pay (%) Erkek Kiz

Tip 251.722 6,18 91.855 159.867
Sosyal Bilimler 1.912.063 46,94 913.788 998.275
Temel Bilimler 241.033 592 74.019 167.014
Miihendislik 1.176.730 28,89 905.265 271.465
Tarm ve 160.320 394 76.201 84.119
Veterinerlik

Sanat 331.959 815 141.103 190.856
Toplam 4.073.827 100 2.202.231 1.87159%6

(Iran Istatistik Merkezi, 2016)

Islam Devrimi’'nden sonra Bahai inancina mensup (Iran’daki en genis gayrimislim
topluluk) ogrencilerin tiniversitelere devam etmeleri yasaklanmisti. Bu ogrencilerin
ortadgretimi tamamladiktan sonra resmi egitim hayatlar1 son bulmaktaydi. Konkur
sinavina girmelerine izin veriliyor fakat tiniversitelere alinmiyorlardi. Bunun tizerine
Bahai toplumu, 1987’de Bahai Yiiksek Ogrenim Enstitiisii [BIHE] adinda bir yeralt:

)
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tiniversitesi kurdular. Bu tiniversiteye 0grenci kabulii i¢in Konkur’a benzeyen bir
smav olusturdular. Her yil bu {iniversiteye neredeyse 1000 basvuru yapiliyor ve
sadece 450 Ogrenci kabul ediliyor. BIHE onlisans (2 yil), lisans (4 yil) ve yiiksek
lisans (1 ya da 2 yil) dereceleri vermektedir (The American Association of Collegiate
Registrars and Admissions Officiers, 2024). BIHE onceleri sadece yazisma yolu ile
kurslar vererek ilk adimini atti. Sonra yiiz ytiize dersler, ileri iletisim ve teknoloji
dersleri ile gelisti. Sonrasinda Iran disindaki akredite {iniversitelerden BIHE'nii
danisman, egitmen, arastirmaci olarak destekleyen ytiizlerce profesdérden olusan bir
kiiresel fakiilte (AGF) kurulmustur (Bahai Yiiksek Ogrenim Enstitisii).

Iran Egitim Sisteminin Siire¢ Boyutu

[ran 2025 egitim sistemi vizyonuna gore, 6§retmen ve yoneticilerin; Allaha ve Islam
ahlakina uygun, etkili, reformcu, devrimci, adalet odakli, kararli, diiriist, salih,
ogrenmeye acik, katilimc, fiitiirist, bilge ve takdir edilir olmalar1 beklenmektedir
(Fundamental Reform Document of Education [FRDE], 2011).

Ogretmenlerin yetistirilmesi ve atanmasi

Ogretmen egitimi programlari iilkelerin iizerinde durdugu o6nemli konulardan
birisidir. Bu yetistirme programlar1 olusturulurken tilkenin egitim reformlar1 dikkate
almir ve diger tilkelerin uyguladig: programlarda goz oniinde bulundurulur (Bezzina
ve Michalak, 2009). iran’da islam Devrim’i éncesi 6gretmenlerin hepsi lise mezunuydu
ve biitiin dersleri okutabiliyorlardi (Nezakat-Alhossaini ve Ketabi, 2013). Iran’daki
tiniversitelerde Ogretmen egitim programlar1 4 yillik siireyi kapsamaktadir. Bu
programlara ortadgretimi tamamlamig ve tiiniversite smavlarimi bagar1 ile gecen
ogrenciler basvuru yapabilmektedir. Bu programlara katilmaya hak kazanan
ogretmen adaylar1 alanlarinda uzmanlik egitimlerinin yarm sira pedagoji dersleri de
almak zorundalardir. Bu siire¢ 6gretmenlik egitimi ve hizmet i¢i egitim olarak iki
boliim halinde devam etmektedir. Universiteler ve kolejler gretmen egitimi verirken,
belli bagli merkezler de 6gretmen adaylarini hizmet i¢i egitimde egitmektedir. Hizmet
ici egitim merkezlerinde 6gretmenler ilkokul, ortaokul ve ortadgretim olmak iizere 3
ayr1 asamada egitim almaktadirlar (Avanaki ve Sadeghi, 2014). ran &gretmen egitimi
hizmet ici programlarinda Fars dili ve edebiyati, sosyal bilgiler, matematik, 6zel
egitim, fen bilimleri, [slami ve Arapca dilleri, beden egitimi, ilkogretim ve sanat
ogretmenligi boliimleri yer almaktadir. Bu 0gretmen yetistirme programlarindan
mezun olanlar ilkokul ve ortaokul seviyelerinde ders verebilmektedirler (Mullis vd.,
2016).
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Hizmet igi egitim programlarinda olan Ogretmen adaylar: Iran Milli Egitim
Bakanligi’'min hazirladigr gerekli kaynak kitaplar1 ve dergileri okumakla
yukimlidirler ve belirli donemlerde sinavlara katilmalari gerekmektedir. Son
zamanlarda bu tiir egitimler ekonomik olmasi agisindan internet iizerinden daha da
yayginlasmistir. Bunun yaninda 6gretmenler atolye ¢alismalari, seminerler ve hizmet
dis1 kurslara da katilabilmektedirler. Bu egitim programlar1 sonunda hak ettikleri
sertifikalar ilerde onlara terfi ve maas zammi olarak getiri saglamaktadir. Bu sebepten
dolay1, 6gretmen adaylar1 hizmet i¢i egitim programlarina katilmada gonilliilitk
gostermektedirler ve katilim iginde giidiilenmektedirler (Baniasad-Azad vd., 2016).
[ran’da 6gretmenlik yapabilmek icin iiniversitelerdeki 4 yillik 6gretmenlik egitim
programi sonrasinda alinan diploma, ulusal smmavda basarili olma ve miilakat

sartlarinin yerine getirilmesi gerekmektedir (Karadag-Yilmaz ve Yeganeh, 2020).
Okul yoneticilerinin yetistirilmesi ve atanmasi

[ran’daki iiniversitelerde okul yoneticisi yetistirmek igin bir boliim bulunmamaktadr.
Ogretmenler miidiir olabilmektedir. Okul miidiirliigii, diger kurum miidiirliikleri
kadar saygin bir konum degildir ve okul miidiirleri onlar kadar itibara sahip degildir.
Milli egitim bakanlig1 2013 yil1 200/92/18819 sayili yonetmelige gore, okul miidiirleri
okul miidiir yardimcilar1 arasindan secilmektedir. Okul miidiirleri, miidiir olduktan
sonra 26 saat teori ve 18 saat uygulamali olmak {izere hizmet i¢i egitim almak
zorundalardir. Bu hizmet ici egitimi tamamladiktan sonra her yil 60 saatlik bir zorunlu
egitim daha vardir. Okul midiri olabilmek icin gereken genel sartlar soyle
siralanabilir: Anayasaya ve Islami hiikiimlere inanarak o hiikiimleri uygulamak; Islam
ahlakina sahip olmak; tecriibe; yonetim becerisi, takim ruhu ve giiglii bir iletisim
ozelligine sahip olmak; evli olmak; her agidan saghkli olmak; Milli egitim
bakanliginda resmi memur olmaktir. Ozel sartlardan bazilari ise sdyle siralanabilir:
Kiz okullar igin kadin, erkek okullar: igin erkek miidiirlerin olmasi1 gerekmektedir.
Adaylar arasindan buna gore se¢im yapilmaktadir; Miidiir adaylar sinavlari ve
gerekli kurslar1 gegerek miidiir olurlar; 4 yilligima midiir olarak atanirlar ve
sonrasinda bu siire uzayabilmektedir. Iran'in {igiincii bes yillik kalkinma plamnda
okul miidiirlerinin teknik beceri, anlayis ve insanlik yonlerinin artirilmas: gerektigi
tizerinde durulmustur. 2004 ve 2014 yillar1 arasindaki teknik beceri programlar: iki
katina c¢ikarilmistir. Bu yillar arasinda ortaya c¢ikan tablo degisimleri soyledir
(Ghasemy-Aqdamy, 2016):
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Tablo 5

Mezuniyet Alani ve Egitim Diizeylerine Gore Okul Miidiirlerin Dagilimi 2003- 2004

Yiiksek . .
Egitim Doktora Lisans Lisans On Lisans Lise Toplam
Durumu Mezunu Mezunu Mezunu Mezunu
Mudiir 1262 30523 27962 16836 76592
Sayisi
Egitim
Yonetimi
Mezunu 533 4441 202 5226
Midiir
Sayisi

Ghasemy-Aqdami, 2016

Tablo 6
Egitim Diizeylerine Gore Okul Miidiirlerinin Dagilimi 2013- 2014
Dokt Yiiksek Li On Li
siti oktora isans n Lisans
Egitim M Lisans M M Lise Toplam
ezunu ezunu ezunu
Durumu Mezunu
Miidir 24 5435 35566 3815 276 45116
Sayis1

Ghasemy-Aqdami, 2016

Egitim denetimi

[ran’da egitim denetimi uzun bir tarihi gegmigse dayanmaktadir. Fakat egitim denetimi
son zamanlarda fazlaca degisimler gecirmistir. Ulkede denetim Tahran’da bulunan
Milli Egitim Bakanligi'nin biinyesi altindadir. Iran Egitim ve Yetistirme Bakanlig
(Ministry of Education and Training), okuldncesi, ilkogretim, ortadgretim ve
yliksekogretimi denetlemektedir. Bu bakanlik teknik okullar ve 6gretmen yetistirme
ile ilgilide sorumluluklara sahiptir. Tiim egitim ve denetim raporlar1 bu bakanlkta
toplanmaktadir. 1l ve ilgelerdeki egitim denetimleri, egitim miidiirliiklerinin teftis
kurulundaki denetmenler tarafindan bakanlik adina gerceklestirilmektedir. Bu
denetmenlerin se¢im asamasinda ¢ok dikkatli olunmaktadir. Denetmenlerin evli
olmalari, yasakli madde ve icki kullanmamalari, ahlaka ve kanunlara uygun

davranmalar1 gerekmektedir (Sanli, 2021).
Denetmenlerin gorevleri sunlardir:

— Egitim-0gretim siiresince biitiin tiirde okul ve dershanelerin egitim

faaliyetlerinin incelenmesi,
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— Okullara girebilmek i¢in yapilan sinavlarin denetlenmesi ve giivenliginin
saglanmasi,

— Egitim kurumlarn ya da egitimciler hakkindaki sikayetlerin
degerlendirilmesi,

— Yonetici ve  Ogretmenlerin  durumlarinin  denetlenmesi  ve

degerlendirilmesidir.

Bakanlik, denetmenlere hangi konuda gorev vermislerse sadece o konuda denetim
yapabilmektedirler. Baska konularda denetim yapma yetkileri yoktur. Raporlar1 Milli
Egitim Midiiriine vermektedirler, raporlarda egitim siirecinin gelistirilmesi igin
onerilerde bulunmaktadir. Okul miidiirleri ile denetmenler arasinda is birliginin
olmast bir zorunluluktur. Denetimler haberli ya da habersiz yapilabilmektedir.
Denetmenler her yil kamuoyuna da rapor vermektedirler. Ogretmen ve yoéneticilerin
performans degerlendirmeleri, denetmenlerin hazirladiklar: raporlar dogrultusunda
odiillendirme (maas) ya da derece artisi olarak yapilmaktadir. Son karar bakanligindir.
Yoneticilerin okul degistirme istekleri denetmen raporlar1 dogrultusunda
yapilmaktadir. Tiim devlet memurlari i¢in denetmenlerin raporlar: olumsuz olursa bu
memurlar ~ Adalet Bakanhg biinyesinde  “Divan-1  Adaleti Idari”nda
yargilanmaktadirlar (fran Milli Egitim Bakanhg1, 2008, Akt. Sanli, 2021).

Egitimin finansmani

Iran, GSYIH'sinin %3,2’sini (The World Bank, 2020) egitime harcamaktadir; bu oran
Iran'in toplam hiikiimet harcamalarmmin %23,1'ine (United Nations Educational,
Scientific and Cultural Organization, 2022). denk gelmektedir. Diinya egitim
harcamalar1 ortalamast %3,7'dir. Iran egitim harcamalari bakimindan diinya
ortalamasinin altinda bir seviyede diyebiliriz. Tiirkiye egitim harcamalar1 oran1 2016
yihinda GSYIH'simin %3,5'i (MEB, 2018) iken, 2022 yihnda GSYIH'simin %3,9'u
oranindadir (Tiirkiye Istatistik Kurumu, 2022). OECD iiyeleri egitim harcamalar
GSYIH' sinin %5,0’dir (The World Bank, 2021). Katar egitim harcamalarinda %3,2 (The
World Bank, 2020), Urdiin %3,2"dir (The World Bank, 2022). Iran bu iilkeler ile
karsilastirilinca egitime ayirdig: biitce konusunda esittir. Ar-ge ¢alismalarina Orta ve
Giliney Asya’da en ¢ok yatirim yapan tilke Iran (%0,88) olmustur (United Nations
Educational, Scientific and Cultural Organization, 2022). Ulkede biitiin bakanliklarin
biitcesi Plan ve Biitge Orgiitii tarafindan belirlenmektedir. Iran’da okuléncesi egitim
zorunlu degildir ve parasizdir. {lkdgretim seviyesindeki okullarin finansmanini da
devlet {istlenir. Alt ortadgretim de {icretsizdir. Ust ortadgretim ise yani Tiirkiye’deki

lise kategorisine denk gelen egitim boliimiinde okul materyalleri, 1sinma ve tamirat
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icin ticret alinmaktadir. Ulkede devlet iiniversitelerine ayrilan pay egitim bakanligina
ayrilan paydan farklidir. Devlet biitcesinden 6zel iiniversitelere pay ayrilmamaktadir
(Akt., Kayahan-Karakul, 2014).

Iran Egitim Sistemi ile Tiirkiye Egitim Sisteminin Karsilagtirilmas1

Asik’a (2006) gore hem Tiirkiye hem de Iran ayni zamanlarda batililasma ve
modernlesmeye ge¢mistir. [ran’da acilan modern okullar saha bagl insanlar
yetistirememis ve egitimde de Islam’a ve din adamlarina olan adanmiglig1 ortadan
kaldiramamigtir. Bunun sebeplerinden birisi, Iran’da gerceklestirilen reformlar
Tirkiye’de Atatiirk doneminde yapilan reformlar kadar ileri gidememistir. O
zamanlar sahin genis kitlelerden destek alamamasi, ulemanin halkin lideri olmaya
devam etmesi de modernlesmenin saglanamamasinda etkili olmustur. Otoriter bir gii¢
ile yOnetilen egitim sisteminin halkin destegini alamayacag kesinlesmistir (Asik,
2006). Iran Tiirkiye'ye gore daha kati kurallara sahip, gerici, tutucu, radikal ve

fundamentalist goriilmektedir.

[slam Devrimi'ne kadar iran ve Tiirkiye egitim sistemleri paralellik gdstermekteydi.
Tiirkiye ve Iran’da 19.yy sonlarina dogru batililasma egilimleri baglamis ve bunun
sonucunda da sekiiler diislince ve ulus devlet inanglari benimsenmistir. Batililasma
Tiirkiye’de Megrutiyet ve Cumhuriyet olarak ortaya cikip ilerlerken, iran’da bu durum
Mesrutiyet ve Pehlevi Hanedanlig1 olarak ortaya ¢ikmistir. Ancak 1979 islam Devrimi
sonrasi egitim sisteminde bu anlayislar yikilmis, yerini Islami ve mezhebi bir anlayis
almistir (Aybek, 2018). Bugtin Turkiye’'deki egitim sisteminde milli, laik ve sekiiler
diistinceler yer alirken, Iran’da milli, dini, mezhebi diistinceler yer almaktadr. [ran’da
devrimden sonra Humeynici bir anlayis varken, Tiirkiye’de Atatiirk¢ii bir anlayis
bulunmaktadir. Islam Devrimi'nden sonra 7 olan ilkokul yaginin 6 yasa indirilmesi ile
birlikte 6grencilere devrim fikirleri daha erken yasta verilmeye baglanmigstir. Devrim
sonrasindaki yeni miifredatta koklii degisikliklere gidilmistir. Islami usullere uygun
yeni kitaplar olusturulmustur. Evrim gibi kavramlar miifredattan gikarilmistir. Ik
onceleri Iran’da Fransiz egitim sistemi hakimdi (Aybek, 2018). Tiirkiye’de de bir
donem Fransiz egitim sistemi temel ve Ornek alinarak egitim politikalar

olusturulmustur (Cinar, 2014).

[ran ve Tiirk egitim sistemi genel amaglar1 bakimindan; her ikisi de milli bir anlays
benimsemektedir. Ancak Tiirkiye Atatiirk ilke ve inkilaplar1 dogrultusunda egitim
sistemini sekillendirirken, Iran Islam anlayist dogrultusunda egitim sistemini
sekillendirmektedir (Ozliik, 2017). Evrensel nitelikteki genel amaclar ise birbirleri ile
Ortlismektedir.
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Tablo 7

Tiirkiye ve Iran Egitim- Ogretim Verileri

Kategori Tiirkiye (2023) Tiirkiye (2016) fran (2016)

5 Yag Okullasma Orani %81,6 %73,9 %64,4

flkokul Okullasma Oran1 ~ %93,2 %95,9 %99,8

Ortaokul Okullasma %89,8 %105,2 -

Orani

Ortadgretim Okullasma  %89,7 %106,9 37,2

Orani

Okuryazar Orani %97,6 %96,7 %87,6
Erkekler %99,3 %99,0 %91,0
Kadinlar %95,9 %94,4 %84,2

Lisansiistii Mezun %23,9 %19,4 %24,26

Ogretmen Basina Diisen 20 13 25

Ogrenci Say1st

Gelismis Ulkeler 14

Ogretmen Basina Diisen

Ogrenci Sayist

Dogu Anadolu Kalkinma Ajansi, 2019; Iran Istatistik Merkezi, 2016; T. C. Milli Egitim Bakanligi, 2018;
Tiirkiye Istatistik Kurumu, 2023

Tablo 7’deki verilere gore, Tiirkiye okuryazar orani bakimindan Iran’dan 6nde
goriinmektedir. Tiirkiye’de okuléncesi okullasma orani Iran’a gore hayli fazla
goriinmektedir. Iran ilkokulda okullasma orani bakimindan Tiirkiye’den daha énde

goriinmektedir.
Tablo 8

Ulkelerin GSYIH larmn egitime harcanan yiizdeleri

Ulke GSYIH’'nin Egitime Harcanan Yiizdesi
Tiirkiye (2022) %3,9
Tiirkiye (2016) %3,5
Iran %3,2
OECD Uyeleri %»5,0

T. C. Milli Egitim Bakanligi, 2018; The World Bank, 2020; The World Bank, 2021; Tiirkiye Istatistik
Kurumu, 2022

fran ve Tiirkiye’de genel anlamda egitim giderlerini devlet karsilamaktadir. Ancak
[ran’da okuléncesi egitim {icretsizken Tiirkiye’de okuldncesi egitim yonetmelikte
licretsiz olarak geg¢se de Yonetmeligin 67. Maddesi'nde beslenme, temizlik ve egitim
uygulamasi igin ticret alinacag) hitkmii yer almaktadir (Milli Egitim Bakanligr Okul

)
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Oncesi Egitim ve llkogretim Kurumlar Yénetmeligi). Tiirkiye’de okuldncesi kurumlar

bu hiikme istinaden {icret talep etmektedir. Iran’da {ist ortadgretimde yani

Tirkiye’deki liseye denk kisimda bazi giderler (okul kitaplari, 1sinma, tamirat) igin

ticret alinirken, Tiirkiye’de lise tamamen ticretsizdir. Tiirkiye Milli Egitim Bakanlig:

ogrencilere tiim kitaplari ticretsiz dagitmaktadir (MEB, 2012).

Tablo 9

Tiirkiye ve Iran Egitim Sistemleri: Benzerlikler ve Farkliliklar

Kategori Tiirkiye fran Benzerlikler Farkliliklar
Merkeziyetci Tiim kararlar Tiim kararlar Merkeziyetgi
Yap1 merkezden alimir  merkezden alimir yap1
Z.c.)rur.ﬂu Egitim 12 y1l 9yl i '_l"urklye: 12 y1l,
Siiresi Iran: 9 yil

. fran'da iiniversiteye
Yiiksekogretime e
Kadar Egitim 12 yil 13 yil - gir.1§. icin ek 1 yil

egitim sart1

Universiteye Lise bitirme stnavi ~ Ortadgretim sonras1 ~ Universiteye giris Tiirkiye'de ek egitim
Giris sonrasi bagvuru ek 1 yil egitim sarti  sinavi yapilir yil1 yok

Sinav Sistemi

Doénem igi birden
fazla sinav

Yilsonu tek smav

Tiirkiye: Donem igi
¢oklu simav,

Ogretmen
Yetistirme

4 yillik tiniversite
egitimi, ulusal sinav
ve sozlil sinav

4 yillik tiniversite
egitimi, ulusal sinav
ve sozlil sinav

Ogretmen olma
stireci benzerdir

Iran:  Yisonu tek
sinav

Iran: Hizmet ici
egitim  iiniversite

programi sirasinda,
Tiirkiye: Hizmet igi
egitim meslek
sirasinda

Egitimde Karma

Karma egitim

Cinsiyete gore ayr1

Tiirkiye: Karma
egitim, fran: Ayr

Sistem egitim o
egitim
Siyah giysi .
yah gty . Iran'da kiyafet ve
Kiyafet zorunlulugu, e
y Yok e - basortiisii
Zorunlulugu bagOrtiisii .
. zorunlulugu
zorunlulugu
Tiim derenciler Tiirkiye: Serbest,
Yurt Dis1 Egitim & Kiz 6grenciler kisith - fran: Kiz ogrenciler
serbest
kisith
Ogretmenler Ogretmenler Tiirkiye: 8 yil smiry,
arasindan, arasindan, L sozlii smnav, karma
. .. s .. s Yoneticiler .
Okul Yoneticisi  yiiksekdgretim yiiksekogretim . yoneticilik;
. Ogretmenlerden : 1
Secimi mezunu, mezunu, sorusturma secilir Iran: Sinur yok, sozlii
sorusturma gegmemis, fslam'a °°¢ smav yok, cinsiyete
gecmenmis inanma sarti gore yonetici
L (a1t
wil 25 wil
EDUCATIONE EDUCATIONE



iki Ortadogu Ulkesinin Karsilagtirmali Egitim Sistemi: Tiirkiye ve fran > 4(1), 2025> EDUCATIONE >

Tablo 10

2021 PIRLS Sonuglar:: Tiirkiye ve Iran

Ulke Puan Siralama (57 Ulke Arasinda) Notlar
Tirkiye 496 39 Puanini en ¢ok artiran 2. iilke
fran 413 48

Progress in international reading literacy study (PIRLS), 2021

PIRS sonuglarina gore Tiirkiye Iran’dan daha iyi durumdadir. Ancak diger iilkelerle

karsilastirilirsa durum ¢ok iyi gortinmemektedir.
Tablo 11

Tiirkiye'de Kiz ve Erkek Ogrencilerin PIRLS 2021 Puanlar:

Cinsiyet Puan Notlar
Kiz Ogrenciler 505 Ortalamanin iistiinde
Erkek Ogrenciler 488

Progress in international reading literacy study (PIRLS), 2021

Kiz 6grencilerin ortalama puani erkek 6grencilerinkinden daha yiiksek ¢ikmustir.
Dénemin Milli Egitim Bakani Mahmut Ozer ileri diizeye ulasan 6grenci sayisinin
arttigin alt yeterlik grubundaki 6grenci sayisinin azaldigini belirtmistir. Bu durum
Tiirkiye egitim sisteminde firsat esitliginin arttigin1 ve daha ¢ok 6grencinin nitelikli

egitimden faydalandig1 anlamina geldigi seklinde yorumlanmistir (Euronews).
Tablo 12

2019 TIMSS Sonuglar: Tiirkiye ve [ran

Bagar1 Dagilimi Tiirkiye Siralama fran Siralama
4. Siif Matematik 23 50
8. Smif Matematik 20 29
4. Smif Fen 19 48
8. Smif Fen 15 32

Trends in international mathematics and science study (TIMSS), 2019
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Genel anlamda Tiirkiye TIMSS &lgek orta noktasi iizerinde yer alirken Iran bu
noktanin altinda kalmistir (TIMSS, 2019).

Tablo 13. PISA 2022 sonuglar: Tiirkiye

Alan Tiirkiye Puam "{ﬁrkiye Siralamasi (81 OECD
Ulkesi Arasinda)

Matematik 453 32

Fen 476 29

Okuma 456 30

Milli Egitim Bakanlig, 2023

PISA (Uluslararas1 6grenci degerlendirme programi, Programme for international
student assessment) verilerine gore, Tiirkiye PISA 2022’de Tiirkiye matematik, okuma
becerileri ve fen alanlarinda OECD ortalamasinin altinda puan almistir. Erkek ve kiz
ogrenciler diinya genelinde matematikte benzer performans gosterirken Tiirkiye'de
kizlar okuma becerilerinde erkeklerden 25 puan daha iyi performans gostermistir.
Tiirkiye matematik, fen ve okuma becerileri alanlarinda biitiin katilimar {ilkelerle
karsilastirilirsa ortalamanin iistlinde yer almaktadir. Ancak, OECD  iilkeleri
ortalamasimin  altinda kalmistir (MEB, 2023). Iran OECD filkeleri arasinda

bulunmadig: i¢in siralamada yer almamustir.
SONUC, TARTISMA VE ONERILER

Bu calismada giiglii iliskilere sahip iki komsu iilke olan Tiirkiye ve fran'in egitim
sistemleri incelenerek, aralarindaki benzerlikler ve farkliliklar vurgulanmaistir. Tiirkiye
ve fran’in tarihin en iyi komsularindan olduklari sdylenebilir. Oyle ki bilinen tarih
siiresince iligkilerini ve iletisimlerini iyi bir sekilde siirdiirebilmislerdir. Inang
bakimindan iki toplumun birbirine yakin olmasi bu iyi iligkilerin siirdiirtilebilirligi
agisindan etkili olmustur. Tiirkiye ve Iran Islam diinyasimn iki énemli iilkesidir. Bu
tilkeler arasindaki sicak iligkiler hem diinyadaki hem de orta dogudaki barisa katk:
saglayabilir. Tiirkiye ve Iran’in egitim sistemleri farkhi ideolojik temellere
dayanmaktadir. Her ne kadar ideolojiler farkli olsa da nihayetinde evrensel nitelikte
insan yetistirmek her iilkenin ortak amaci olarak goriilebilir. Nitekim giintimiizde

kiiresel vatandaslik olgusu tizerine odaklanilmaktadir.

Tirkiye ve Iran'mn ayni zamanlarda modernlesmeye ve batililasmaya baglamalar1 her
alanda oldugu gibi egitim sistemleri iizerinde de degismelere sebep olmustur. Aym

donem olarak vurguladigimiz zamanlar Tiirkiye Cumhuriyeti'nin ilan edildigi ve

(il > (il 1
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sonraki siireci kapsamaktadir. O donemlerde iki lilke de Fransiz egitim sisteminden
esinlenmislerdir. Tiirkiye egitimi o donemde laik, milli ve Atatiirkg¢ii bir yol izlemistir.
O donemde Pehlevi Hanedanlhig1 biinyesinde olan Iran egitimi de milli ve modern bir
yol izlemistir. Tiirkiye egitim sistemindeki Atatiirkcii anlayis disinda, o donemde iki
iilkenin egitim sistemleri birbirleri ile ayn1 yap1 ve diisiince iizerine sekillenmislerdir.
[ran ve Tiirkiye'nin egitim sistemleri, {ilkelerinin sosyo-kiiltiirel ve politik yapilari
dogrultusunda sekillenmistir. Tiirkiye'nin egitim sistemi hala ayni yolda ve aym
amaclarla ilerlerken, Iran’in egitim sistemi de yonetim sistemi gibi tamamen
degismistir. Tiirkiye’'nin hala ayni ¢izgide olmasinin uluslararast sinav
siralamalarinda Iran’dan daha énde olmasina sebebiyet verdigi diisiiniilmektedir.
1979 yilinda Iran’da gerceklesen Islam Devrim’i ile Iran egitim sistemi ve ideolojileri
yikilmis ve yeniden olusturulmustur. Yeni yonetim ideoloji olarak milli ve Islam
anlayislarini esas almis ve egitim sisteminin merkezine de bu kaidelerini koymustur.
Oncesinde benimsenen batili ve modern egitim yikilmis olsa da kalintilar1 giiniimiizde
kadin dayanismalar1 ya da kadinlarin istedikleri haklar olarak karsimiza
cikabilmektedir.

Iki tilkenin y&netim yapisi da merkeziyetcidir (Bakhshalizadeh ve Karimi, 2019). Tiim
kararlar merkezde alinmakta ve tasra teskilatinda uygulanmaktadir. Tiirkiye'de
egitimin genel amaclari kavramsal olarak belirtilmis, Iran’da ise genel amaglar
detaylandirilarak belirtilmistir. Tiirk egitim sisteminin genel amagclar1 Atatiirk ilke ve
inkilaplarina baglilik, laiklik ve karma egitim bakimindan Iran egitim sisteminden
farklidir. fran egitim sisteminin genel amaglar1 da Peygamber’in siinneti, imam inanci,
Kur’an ve Velayet-i Fakih agisindan Tiirk egitim sistemi ile farklilik gostermektedir.
[ran ve Tiirkiye egitim sistemi amag ve ilkeleri bilimsellik, milliyetcilik, egitimde
sosyal adalet, manevi ve kiiltiirel degerler, toplumsal ve kisisel gelisim ve zorunlu
temel egitim agisindan benzerlik gdstermektedir. Ancak Iran egitim sisteminin yogun
ideolojiler dogrultusunda sekillendirilmesinin egitimde bilimsel ve elestirel
diistincenin 6n plana ¢ikmasi zorlastirdigr diisiiniilmektedir. Bu yogun ideolojik
diistincelerin, egitim programlarini ¢agin gereksinimlerine uygun sekillendirmede
zorluklara sebep oldugu diisiiniilmektedir. ki iilkede 5Snemsenmesi gereken bir diger
konu ise, kiz cocuklarmin egitime katiliminin erkeklerden daha az olmasidir. Her iki
tilke de bu konuda daha ¢ok ¢aba gostermeli ve daha ¢ok kiz cocugunu egitime dahil
etmelidir. Gelismis {ilkelerde egitimde kiz ve erkek ayrimu yapildig:
diistintilmemektedir. Bilime ve elestirel diislinceye yaklasmak igin bu engellerin

ortadan kaldirilmasi gerekmektedir.
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Egitim finansmani kriterleri iilkelerin gelismislik diizeylerini gostermektedir. Egitim
finansman1 20. ve 2l.yy’da insani gelismeye paralel olarak goriilmiis ve onem
kazanmistir. Devlet, ideoloji ve politikalar1 dogrultusunda nitelikli insan giicii
yetistirmek amaciyla egitime yeterli biitceyi ayirmali ve finansmani saglamalidir. Iki
iilkenin egitim harcamalar1 g6z 6niinde bulunduruldugunda OECD fiyesi tilkelerden
geri kaldiklar goriilmektedir. Ancak Iran Tiirkiye'ye gore egitime ayirdig1 finansman
bakimindan daha da geri seviyelerde kalmistir. Iki iilkenin PIRLS ve TIMSS
siralamalarinda geride kaldiklar1 goéz oniinde bulundurularak egitime ayirdiklari
finansmani artirmalar1 gerekmektedir. Bu dogrultudaki bir diger husus her iki tilkede
de Ogretmen basina diisen Ogrenci sayisinin gelismis tilkelerden ¢ok daha fazla
olmasidir. Tiirkiye’de 2016 yilindan sonra bu oranin artmasinda disaridan gelen
goclerin etkili oldugu diistiniilebilir. Gelismis iilkelerdeki gibi her O0gretmene 14

ogrencinin diismesi ile her iki tilkenin de egitim basarisini artiracag: diistintilmektedir.

Iki iilkenin uluslararasi sinav basari oranlarina ve siralamalarina bakilirsa egitim
sistemlerinde yeniliklerin olmas: gerektigi diisiintilmektedir. Her iki {ilkede de
Ogretmen yetistirme, istihdam etme ve yOnetici secimi noktalarinda degisikliklerin
olmasi ile basari oranlarmin artacagr diisiiniilmektedir. Kisacasi her iki iilke de
egitimde kaliteyi artirmak ve uluslararasi diizeyde rekabet edebilir 6grenciler
yetistirmek igin gesitli reformlar yapilmalidir. Tiim veriler dogrultusunda Tiirkiye ve

[ran egitim sistemlerinde benzerlikler ve farkliliklarin oldugu gozlenebilmektedir.
ONERILER

1. Her iki iilke de biitcelerinden egitime daha ¢ok pay ayirmalidir. Egitime
aywrdiklar1  finansman bakimindan OECD iilkelerinin ¢ok gerisinde
kalmusglardir. Gelismis tilkelerde egitime ayrilan pay ve basar1 dogru orantili
kavramlar olarak goriilebilmektedir.

2. Ogretmen basina diigen dgrenci sayisinin her iki iilkede de azaltilmasi bagarinin
artmasina sebep olabilir.

3. Her iki tilkede erkeklerin egitime katilimu fazlayken kizlarin oran1 daha azdar.
Kiz ve erkek ayrimi yapilmadan tiim 6grencilerin egitime katilmasi geng ve
yetenekli beyinler elde etme agisindan 6nemli goriilmektedir.

4. PIRLS ve TIMSS sinavlar1 bagar1 oranlar1 goz oniinde bulundurulursa her iki
tilkede de daha nitelikli 0gretmen yetistirme programlar1 tekrar gozden
gecirilmelidir.

5. Yine uluslararasi sinavlarin bagar1 oranlar1 géz 6niinde bulundurularak egitim

kurumlarma yonetici se¢imi her iki tilke i¢inde yeniden yapilandirilmalidir.

a1t il 1
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Basar1 oranlarinin diisiik olmasindan dolayr her iki {ilkenin egitim
sistemlerinde yeniliklerin yer almasi gerektigi diistiniilmektedir.

6. Karsilastirmali egitim bakimindan Tiirkiye ve Iran egitim sistemlerinin
derinlemesine analiz edilebilmeleri i¢in daha ¢ok arastirmaya konu olmalar:

gerekmektedir.

Catisma Beyami

Yazar calisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar catismasi

bulunmadigini beyan etmektedir.
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Abstract

The purpose of the research is to examine the opinions of secondary school students about educational
digital games. The research was conducted using a mixed research method. In the quantitative part of the
study, a scale was developed with 300 middle school students, and the developed scale was re-applied with
the participation of 186 students. Scale development and scale application phases were carried out in online
portals by the survey method. In the qualitative part of the study, a case study was conducted. In this
context, an online semi-structured interview form was conducted with 35 participants out of 186 students
to whom the scale was applied. The quantitative data collection tool of the study is the "Use of Educational
Digital Games Scale", which was developed by the researchers and consists of 20 items. The scale, developed
in a four-point Likert type, includes 14 positive and 6 negative items and consists of 2 factors. In the analysis
of the data, frequencies and response percentages were determined for each of the 20 items in the scale, and
their average scores were calculated. The qualitative data source of the study is the interview form. The data
obtained from the interview form was subjected to qualitative analysis. According to the results obtained,
students stated that educational digital games enriched their learning experiences, made lessons exciting
and enjoyable, were useful in reinforcing what was learned, offered interesting and creative ways to
learning experiences, supported socialization, and developed their imagination. The results of the study
were compared with the results of similar studies in the literature, discussed, and suggestions were

presented.

Keywords: Educational digital games, digital awareness, educational material development

Ozet

Aragtirmanin amaci, ortaokul 6grencilerinin egitsel dijital oyunlar ile ilgili goriislerinin incelenmesidir.
Aragtirma karma arastirma yontemi kullanilarak bir ¢alisma yiiriitiilmiistiir. Calismanin nicel béliimiinde
300 ortaokul Ogrencisi ile bir Olgek gelistirilmis ve gelistirilen Olgek 186 &grencinin katilimi ile tekrar
uygulanmistir. Olgek gelistirme ve 6lgek uygulama agamasi online portallar {izerinden tarama yontemi ile
gerceklestirilmistir. Calismanin nitel boliimiinde ise bir durum c¢alismas: yiriitiilmiistiir. Bu kapsamda
Olcek uygulamasi yapilan 186 o6grenci icinden 35 katilimci ile online yar1 yapilandirilmis bir goriisme
yapilmustir. Calismanin nicel veri toplama araci arastirmacilar tarafindan gelistirilen ve 20 maddeden
olusan, “Egitsel Dijital Oyunlardan Yararlanma Olgegi” dir. Dortlii likert tipinde gelistirilen Slgekte 14
olumlu, 6 olumsuz madde yer almakta ve 6lgek 2 faktorden olusmaktadir. Verilerin analizinde 6lgekte yer
alan 20 maddenin her biri igin ayr1 ayr1 frekans ve cevaplanma yiizdeleri belirlenmis ve ortalama puanlarn
hesaplanmustir. Calismanin nitel veri kaynag: goriisme formudur. Goriisme formundan elde edilen veriler
nitel analize tabi tutulmustur. Elde edilen sonugclara gore ogrenciler, egitsel dijital oyunlarin 6grenme
deneyimlerini zenginlestirdigini, dersleri heyecan verici ve zevkli hale getirdigini, &grenilenleri
pekistirmekte faydali oldugunu, 6grenme deneyimlerine ilging ve yaratic1 yollar sundugunu, sosyallesmeyi
destekledigini ve hayal giiclerini gelistirdigini belirtmislerdir. Calismanin sonuglar literatiirdeki benzer

calismalarin sonuglari ile karsilagtirilarak tartigsilmis ve dneriler sunulmustur.

Anahtar Kelimeler: Egitsel dijital oyunlar, dijital farkindalik, egitsel materyal gelistirme
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INTRODUCTION

Since the beginning of its existence, human beings have sought ways to increase their
knowledge in line with their needs. With this quest, technological development has
accelerated. Education is one of the areas where the effects of developments in science
and technology are seen most intensely. Education has developed in parallel with

technology.

When it comes to education, the first child comes to mind, and when it comes to
children, the first play comes to mind. The play has an essential place in the
development of children's personalities. The play, which develops and matures
children's emotional intelligence, also includes learning. Children learn by doing and
experiencing through play. According to Yalin (2008), learning depends on students'
attitudes and desire to succeed. In addition, learning can vary according to students'
capacity, learning style, and comprehension speed. Learning by living and practicing
ensures permanent and perfect learning (Isman, 2001). Studies show that students can
embody abstract concepts through play and that many subjects that are difficult to
teach can be easily explained using games. Thus, the teacher has the opportunity to
bring children together in productive and active learning settings where the desired

gains are achieved (Agirgol, 2020).

Regarding all these, it may be beneficial to use games in education. Research has
proven that learning with play in the early stages of education enhances the student's
performance and attitude towards education (Randel & Morris, 1992). The game
preferences of today's children, born into this technology and called the Z generation,
have also kept up with the change (Gormez, 2020). Research reveals that today's
children prefer digital games more due to the easy accessibility of computers and

internet access (Demir, 2016).

The review of the studies in the literature indicates that digital games in education are
the programs that define the user in a particular context, give them specific roles, and
show the results of the given responsibilities and decisions (Erekmekgi & Fidan, 2012).
Wang and Chen (2022) states that digital games have a profound potential to overcome
difficulties in the educational process and positively affect students' learning outcomes
and attitudes. These games have positive effects, including increasing practical
thinking, strategy development, brain training, analytical thinking, and problem-
solving. However, they also have negative features such as violence, obscenity,
profanity, and uncontrolled advertising (Zengin 2019). Awareness is needed to benefit

from their positive aspects rationally and to be less affected by negative aspects (Hazar,
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2000). In this context, it is crucial that teachers, who are in control, have sufficient

knowledge and experience about digital games, follow the innovations in this sector,
explain how to benefit from digital games to their students, and even use these games
to teach their lessons more effectively when appropriate. Because when children see
that the learning activity is a game they are familiar with, they will be more attentive
and motivated to participate in the learning activity (Gormez, 2020). Teachers' use of
educational games in their lessons will also enable children to be more selective when

choosing the digital games they play.

Aygiin (2019) states that computer games come to mind first when talking about
games, and therefore, using educational digital games will enable faster and easier
access to the target behaviors prepared within the framework of the general objectives

of the Ministry of National Education.
Rationale and Importance of the Study

The literature review highlights that educational digital games have already entered
our educational materials, as they encourage scientific thinking and increase
motivation towards the lesson (Varlik et al.,2025; Kéroglu & Yesildere, 2004; Bayirtepe
& Tiiziin, 2007; Celen et al., 2011; Hwang et al., 2012; Tsai et al., 2016; Chang et al.,
2017). Even the early age group interacts with digital games, and children of all ages
can spend long hours in games without getting bored, supporting this situation
(Bayirtepe & Tiiziin, 2007, Wang & Chen, 2010). Researchers state that educational
digital games are an educational technology that can be preferred for all ages and
developmental periods because they support the development of 21%-century skills
(Basak et al., 2008).

Regarding the studies in the literature, there is a scale development study to determine
teachers' attitudes towards using digital games (Gormez, 2020). The changes in
attitudes towards science were measured in the studies where educational digital
game activities were implemented instead of the effect of these practices (Agirgdl,
2020).

No scale sought the opinions of the student groups on using digital educational games,
which are the target audience of educational studies. This study will be the first to get
students' opinions on the education process about using educational digital games in
today's world, where technology has become indispensable in education, as in every
tield. It is believed to contribute to the literature by evaluating digital teaching

materials from students' perspectives.
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Aim and Problems of the Study

This study examines middle school students' opinions about educational digital
games. For this purpose, the main problem statement of the study was set as "What
are the opinions of middle school students about educational digital games?". The

problems of the study are;

1. What are the findings regarding the factors obtained regarding educational digital

games?

2. What are middle school students' opinions about using educational digital games?

METHOD

The main purpose of this study is to examine middle school students' opinions on
educational digital games. In this context, the mixed method was used. Creswell (2013)
states that the mixed method involves collecting and analyzing quantitative and
qualitative data in a single study or multiple studies. The mixed research method
specified by Creswell (2013) and the convergent parallel design were used in this
study. Convergent parallel or simultaneous parallel design is a method in which
qualitative and quantitative data are collected simultaneously. Then the results are

combined and used to answer the research problem.
Figure 1

Convergent parallel design

Qualitative data collection

and data analysis 1,
Quantitative data collection

and data analysis

Comparing or

i y Interpretation
combining data P

The study consists of two parts, quantitative and qualitative. For the quantitative part,
the "Utilization of Educational Digital Games Scale (UEDGS)" was developed to
determine students’ awareness and use of educational digital games. Tezbasaran's
(2008) Likert-type scale development steps were followed in this process. The scanning
method, one of the quantitative research methods, was used to collect the data.
Scanning describes the research subject (an event, individual, or object) as it is without
affecting or changing it (Karasar, 2009; Ozdemir, 2014). The scale took its final form

after the necessary validity and reliability analyses. It was administered to a different
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learning group to determine students' awareness of educational digital games. A case

study was conducted in the qualitative part of the study, and the opinions of the study
group on educational digital games were examined. In this context, a semi-structured

interview form was used.
Study Group

The study group consists of students from a middle school in the province of Kayseri
in the fall semester of the 2021-2022 academic year. 486 students participated in the
quantitative part of the study. 300 students were involved in the scale development
process. Then the scale was administered to 186 students from a different middle
school in the same district. The students participating in the study were determined
by random sampling, in which the selected sample represents the universe
(Buiytikoztiirk et al., 2015). Among them, 35 students voluntarily participated in the
qualitative part, where semi-structured interviews took place. The characteristics of

the study group are shown in Table 1.

Table 1
Study Group Distribution
Method Stage f
Quantitative Scale Development 300
Scale Application 186
Total: 486
Qualitative Interview 35
Total: 35
Data Collection Tools

Qualitative Data Collection Tools-Interview Form

The qualitative data source of this study is the interview form. An interview is a
qualitative data collection tool that has recently been widely used in social sciences
(Brinkmann, 2014). The first version of the form used within the scope of the study
includes 5 questions, which are "What do you know about educational digital games?",
"What comes to your mind when you hear the word educational game?", "What are
your family's views on educational digital games?", "Do you use educational digital
games in class? Can you give information? In which lessons do you use them the

most?", "What topics would you like to write educational digital games for?".

In order to ensure the validity of the interview form, opinions of 3 experts were
obtained. The experts interviewed have a doctorate degree in science education. The

number of questions didn't change in the interview form after the expert's opinion.
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The interview questions were directed to 35 students in writing via online portals.

Participation in the interview process was voluntary.
Quantitative Data Collection Tools

UEDGS, developed by the researchers, was used to collect data. Likert-type scale
development steps suggested by Tezbasaran (2008) were used in developing the scale.
In this context, five stages were followed: creating an item pool, getting expert

opinions, pilot, factor analysis, and reliability analysis.

The scales used in similar studies were examined through a literature review while
creating the item pool. The scales on using digital games and educational games were
scanned (Gormez, 2020). Educational digital game experiences of three science

teachers were taken.

Based on this information, the draft four-point Likert-type scale was developed; it
consisted of 35 items. The draft scale was submitted to the opinion of measurement-
evaluation, field, and language experts to be reviewed in terms of scope and validity,
suitability of the items, and language use. The scale was reduced to 30 items by
considering the expert opinions, and the pilots study was performed by applying it to
20 students.

The scale, which took its final form, was applied to a group of 300 students via online
portals. Exploratory factor analysis (EFA) was performed on the data, and 10 items
were removed from the scale because they were either not covered by any factor or
overlapped with others. The final 20-item scale has two factors: the utilization of

educational digital games and opinions about educational digital games.

As aresult, a two-factor, 20-item scale containing 6 negative and 14 positive items was
created. In addition, this scale was administered to another group of 186 students via
online portals, and a confirmatory factor analysis (CFA) analysis was performed by
the LISREL program. As a result of CFA, the RMSEA value of the scale was calculated
as 0.046. The scale's reliability, whose construct validity was ensured by factor
analysis, was found to be a=0.82 (Cronbach's Alpha reliability coefficient). As this

value is above 0.7, it was concluded that the scale was reliable.
Data Analysis
Quantitative Data

In the analysis of the data obtained from the 20-item scale administered to 300

students, positive scale items were scored as "Strongly Disagree=1", "Somehow Agree
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=2", "Agree= 3", and "Strongly Agree= 4". These statements' scores were reversed in

negative items from 4 to 1. The formula (n-1)/n (4/3=0.75) was used to determine the
evaluation categories in the scale (Metin, 2014). Accordingly, if the score obtained from
an item is between 1.00-1.75, it is "Disagreed," between 1.76-2.50, "Somehow Agreed,"
between 2.51-3.25 "Agreed," and between 3.26-4.00 "Completely Agreed." There are 14

positive and 6 negative items in the scale.

The analysis of the data obtained within the scope of the study was performed on SPSS
25.00. Each item's frequencies, percentages (%), and averages (X) were calculated

separately.
Qualitative Data

The qualitative data source of the study is the interviews. The obtained data were
subjected to content analysis. Within this scope, the codes were determined. Then they
were divided into themes, and similar themes were combined. In order to ensure the
validity and reliability of the data obtained after the content analysis, a technique
proposed by Huberman and Miles (2002) was applied, which envisages the repetition
of descriptive analyses by more than one researcher and calculating the similarity ratio
between them. The similarity between the analyses of the two researchers was
calculated as 95%. For this purpose, an expert academician performed the descriptive
analysis of the data. The similarity ratio between the codes and themes created by the
researcher and those suggested by the expert was determined. In addition, some

opinions of the participants, coded as S1, S2,..., were directly quoted.
Ethical Statement

This study was conducted in accordance with the ethical standards set forth in the 1964

Helsinki Declaration and its subsequent amendments.

FINDINGS

The findings of this study were presented in two categories, addressing the sub-

problems of the study.
Findings of the First Problem

Since the scale has two factors, the factors are tabulated within themselves.The
frequency, percentage, and means of the answers given for the nine items in UEDGS'

utilization dimension are given in Table 2.
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Table 2

The frequency, percentage, and means of the answers about utilization

ot
o v
&0 o v
g & g
2 5 <
Factor 1: Utilization of Educational Digital Games > E >
® g v & =
S g 5 S g
& 3 < & =
f % £ % f % £ % X

1 I cannot learn what I need to know about educational 47 25.3 82 44.1 39 21.0 18 9.7 285
digital games alone.

2 Learning with educational digital games is exciting. 10 54 26 140 89 478 61 328 3.08

3 If I get the opportunity to play a popular educational 20 105 87 46.8 27 145 52 28.0 240
digital game, I fear having problems navigating the
game.

4 Educational digital games enrich my learning 7 38 13 7.0 103 554 63 339 3.19
experiences.

5 I will have difficulty learning if a new subject is taught 13 7.0 19 102 97 527 57 30.6 194
with an educational digital game.

6 Not having an experienced person with me makes me 54 29.0 93 50.0 25 134 14 75 3.01
nervous when using an educational digital game.

7 Class time passes quickly, and it is fun when playing 11 59 22 118 70 37.6 83 44.6 3.21
educational digital games.

8 Ido not abstain from playing educational digital games. 14 7.5 14 75 101 543 57 30.6 3.08

9 I believe that I can solve a problem I encounter inan 6 32 23 124 99 532 58 312 3.12
educational digital game

10 Educational digital games offer more exciting and 3 1.6 22 11.8 94 505 67 360 3.21
creative ways to learn subjects.

11 The concern that "educational digital games can cause 17 9.1 67 36.0 72 387 30 16.1 238
health problems" scares me.

12 Educational digital games make it easier for metolearn 9 4.8 30 161 97 522 50 269 3.01
complex and abstract subjects.

13 1 want to use educational digital games regularly 13 7.0 27 145 82 441 64 244 3.06
throughout the school year.

14 The inclusion of educational digital games in lessons 10 54 15 81 84 452 77 414 323
does not bother me.

15 I believe that educational digital games develop my 12 6.5 37 199 79 425 58 312 298
imagination.

16 Educational digital games facilitate my learning by 7 3.8 18 97 94 505 67 36.6 3.19
establishing connections between courses.

As seen in Table 2, the mean scores of the items in the utilization dimension were
between 1.94 and 3.23. Accordingly, items 3, 5, and 11 of this subscale are in the
"Somehow Agreed" category. Items 1, 2, 4, 6,7, 8, 9, 10, 12, 13, 14, and 15 fall in the
"Agreed" category. The items that students "Agree on" are, "I cannot learn what I need to
know about educational digital games alone" ( X =2.85), "Learning with educational digital
games is exciting" ( X =3.08), "Educational digital games enrich my learning experiences" ( X
=3.19), "Not having an experienced person with me makes me nervous when using an

educational digital game" ( X =3.01), "Class time passes quickly, and it is fun when playing
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educational digital games" ( X =3.21), "T do not abstain from playing educational digital

games" ( X =3.08), "I believe that I can solve a problem I encounter in an educational digital
game" ( X=3.12), "Educational digital games offer more exciting and creative to learn subjects"
( X =3.21), "Educational digital games make it easier for me to learn complex and abstract
subjects" ( X =3.01), "I want to use educational digital games regularly throughout the school
year" ( X =3.06), "The inclusion of educational digital games in lessons does not bother me"
( X =3.23), "I believe that educational digital games develop my imagination” ( X =2.98),
"Educational digital games facilitate my learning by establishing connections between courses

"( X =3.19).

The frequency, percentage, and means of the answers given for the 6 items in UEDGS'

opinion dimension are given in Table 3.

Table 3

The frequency, percentage, and means of the answers about opinions

9
&b ¢ v
g 2 &5
Factor 1: Opinions about Educational Digital Games a 2 i «
) g & 15) 8
B 1) ) E =
0 93] < 95) o
16 Educational digital games make it easier for me to learn 7 3.8 18 9.7 94 505 67 36.6 3.19
by establishing connections between courses.
17 Educational digital games support my socialization. 20 10.8 48 258 70 376 48 258 278
18 Ienjoy learning a new educational digital game. 7 38 21 113 76 409 82 441 325

19 I think educational digital games help reinforce whatI 8 43 16 8.6 94 505 68 36.6 3.19
have learned.
20 T do not believe that educational digital games will 76 409 82 441 7 38 21 113 3.15

increase my exam success.

Regarding Table 3, the mean scores of the items in the opinion dimension were
between 2.78 and 3.25. Accordingly, the items of this subscale fall in the "Agreed"

category.

The items that students "Agree on" are, "Educational digital games make it easier for
me to learn by establishing connections between courses" ( X =3.19), "Educational
digital games support my socialization" ( X=2.78), "I enjoy learning a new educational
digital game" ( X=3.25), "I think educational digital games are useful in reinforcing
what T have learned." ( X=3.19), "T do not believe that educational digital games will

increase my exam success" ( X=3.15).
Findings of the Second Problem

The second problem of the study involves the participants' opinions about educational

digital games. In this context, an interview form was administered to 35 students. The
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answers were subjected to qualitative analysis. The findings are summarized in Table

4.

Table 4

Analysis of the interview form

Category Theme Code f %
I know 19 54
Awareness of educational Positive I know and have played before 12 35

games I wrote a digital game 1 3
Neutral I don't know 4 11
Enjoyable 18 51
.. Different from traditional games 18 46

Positive . .

It can contribute to my learning 10 28
Image of educational Facilitating 9 26
digital games Diverting 9 26
Negative  Boring 8 23

Simple 2 5

Neutral I don't know 2 5
No idea 18 51
Images of educational . Waste of time 1645
digital games in families Negative  Useless 1645
Diverting 8 23
Distracting 7 20
Positive 24 68
Contributes to the visualization of information 18 51
It makes it easy to repeat 12 35
Positive Effective 12 35
In-class effects of Supports learning 8§ 23
educational digital games It can be applied in any course 7 20
It can fill free time 5 14
Diverting 6 17
Negative  There is not enough time for each student 6 17
After the first student, the answers are memorized 5 14
English 30 86
Courses that participants Course Science 28 80
need educational games Mathematics 22 63
Religion 8§ 23
Word matching 32 91
Topics that participants Environmental pollution 18 51
want to write educational Topic Harmful habits 11 31
digital games Electric 7 20
Atom and subatomic particles 7 20

*The high total rates of frequency values are due to the fact that there is more than one answer from the
same people.

Regarding Table 4, 89% of the participants are familiar with educational digital games.
35% of the participants stated that they had played an educational digital game before,

and 1 participant stated that to had previously written an educational digital game.
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They also stated that educational digital games are enjoyable (51%), different from

traditional games (41%), and can contribute to the learning process (28%). In addition
to the positive opinions, 9 participants stated that they are distracting, and 2 described

educational digital games as "boring" because of being repetitive.

When the participants were asked about their parents' opinions, it was found that the
parents did not know enough about educational digital games (51%). Other negative
opinions from parents include seeing educational games as a waste of time (45%),
distracting (23%), and diverting (20%).

The last data from the interviews reveal the areas where participants want to use
educational digital games. They stated that educational digital games could be used in
language education (86%) for memorizing words (91%), in science education (80%),
and to raise awareness of environmental problems (51%). Below are sample

participant comments.

S2: We played an educational digital game in science class before. Pretty enjoyable. It is
effective in repeating the subject after learning it. However, the games get boring after a
while because they end quickly. We memorize the answers right away.

S21: I wrote such a game before. My family thinks I am wasting time on the computer. I

need time to develop.

S14: We play games in science classes, but there is not enough time for every student. Also,

the answers are remembered after the first student.

S3: Educational games are effective in lessons. They help me repeat what I have learned. This

way, I can make better use of my free time.

DISCUSSION AND CONCLUSION

This study, which investigates students' opinions about using educational digital
games in science lessons, discusses participants' opinions in two dimensions:
"Utilization of Educational Digital Games" and "Opinions about Educational Digital

Games."

The findings of the utilization dimension show that students see educational digital
games as supporting materials that enrich their learning experiences, provide
convenience in learning abstract concepts, offer enjoyable learning experiences,
establish connections between courses, and facilitate socialization. Students agreed

that they enjoy learning new games and that educational digital games should be
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included in the lessons.The study results are parallel to the literature. Donel-Akgtil

and Kili¢ (2020) indicate that participants in their studies expressed positive opinions
about educational digital games. In the relevant study, participants stated that
educational digital games make the lesson fun, make learning easier, and the subjects

learned through games will be more permanent.

In addition, the results show that students need the support of an experienced person
while playing educational digital games, are afraid of having problems in the game,
and think that they will have difficulty learning a new subject only with this
method.This may be due to students having difficulty playing educational digital

games that they encounter for the first time.

Regarding the opinions about educational digital games, students strongly agree that
they develop their imaginations; they also think these games are helpful and exciting
course materials to reinforce what has been learned. Yildiz Durak and Karaoglan
Yilmaz (2019) stated in their study that such educational games improve creativityand
problem-solving skills. This may be due to the fact that educational digital games
facilitate learning by improving problem-solving skills. Cokyaman and Simsgek (2022)
similarly pointed out in their study that educational digital games contributed to
academic success. On the other hand, the results show that students cannot learn these
materials alone and do not think they contribute to their exam success. Students also

stated that they want to use educational digital games throughout the year.

In a study that supports the conclusion that educational digital games offer exciting
and creative ways to learn subjects, Clark (2011) attempted to teach Newton's laws to
students from two different countries, Taiwan (n=137) and the USA (n=72). A digital
game-based method was used in the experimental group, and the traditional teaching
method was used in the control group. As a result of the research, a positive change
was observed in the academic achievement, class participation, and interest of

experimental group students.

Bayirtepe and Tiiziin (2007) applied the educational digital game they designed to
middle school 7t-grade students and examined the effect of digital game-based
teaching on students' academic success in computer lessons. They concluded that
educational digital games enriched learning experiences, similar to this study. They
reported that the group using the game-based teaching method liked the game-based
teaching environment, their anxiety levels decreased while learning, and the game
allowed them to learn individually. In his study, Bagci stated that "Educational games

enable students with low participation to become active in the lesson, allow them to
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socialize and experience a sense of self-confidence" (Bagci, 2011), which is in line with

the conclusion of the current study that educational digital games support the

socialization of students.

Another finding is that students stated they would have difficulty learning if the
subject were taught using an educational digital game. In contrast, in Papastergio's
study, digital game-based instruction was applied to one group to teach the concepts
of basic computer memory units, and an educational platform on the Internet was used
to teach the other group. The study concluded that the group that received digital
game-based instruction learned the concepts better, and their motivation was higher

than the other group (Papestergio, 2009).

The results show that students consider educational digital games in lessons as one of
the new generationsof teaching materials that enrich the learning experience, arouse
excitement and curiosity, support socialization, and make lessons enjoyable. Students
emphasize that educational digital games are effective materials that facilitate their
understanding of abstract subjects, develop their imaginations, and reinforce newly
learned subjects. Students enjoy playing a new educational game and believe that they

can solve a problem that occurs in the game.

On the other hand, students think that digital games may cause health problems; they
refrain from learning a new subject with this method and are afraid of having problems

during the game.

It is concluded that educational digital games offer exciting and creative ways to learn
and help establish connections between courses. Students expressed that educational
digital games, which they think improve their imagination, should be included in the
lessons. The limitations of this study are the administration of the scale in a region far
from a city center, with insufficient technological infrastructure and frequent internet

access problems, and the sample was limited to middle school students.
SUGGESTIONS
Suggestions made in line with the results obtained in the research are below:

e The use of educational digital games in education, seen as new generation
educational materials, can be increased by considering the benefits, such as
increasing students’ motivation towards the lesson and making learning
permanent and enjoyable.

e Many sites on the Internet provide game development opportunities for free. In

addition, ready-made games that are suitable for gains can also be preferred.,
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e Creating an educational game for each gain in the curriculum may pose a time

problem for the teacher. At this point, teachers may revise the content of existing
games and add them to the lesson, or may design educational games suitable for
many gains.

e Adding educational digital games that summarize and evaluate all gains at the end
of the unit will also support concepts such as classroom solidarity, learning
together, and peer teaching.

e Assigning educational digital game design projects on specific topics to students

and showing how to use technology for positive purposes is recommended.

Author Contributions:

The first author wrote the introduction and conclusion discussion section and collected
data. The second author performed data analysis and wrote the Methods and Findings.

The last author supervised. The authors contributed equally to the study.
Institutional Review Board Statement:

This study was carried out with the ethics committee document dated and numbered

192 received from Erciyes University, Social and Human Sciences ethics committee.
Conflict Declaration

There is no conflict between the authors.

ONE EDL ONE



MH. Karabulut vd. >> 4(1),2025 >> EDUCATIONE >

REFERENCES

Agirgol, M. (2020). Fen bilgisi 6gretiminde egitsel dijital oyun kullaniminmin 6grenci akademik basarisina, bilgi

kalicihiina ve tutumuna etkisi, [Master's thesis], Erzincan Binali Yildirim Universitesi.

Aygiin, H. A. (2019). Fen Ogretiminde Egitsel Oyun Kullammimn Ogrencilerin Akademik Basarisina Ve

Kavram Yamlgilarmin Giderilmesine Etkisi, [Unpublished master’s thesis], Adiyaman Universitesi.

Basak, C, Boot, W. R, Voss, M. W. & Kramer, A. F. (2008). Can training in a real-time strategy video
game attenuate cognitive decline in older adults?. Psychology and Aging, 23(4), 765-777.
https://doi.org/ 10.1037/a0013494

Bayirtepe, E. & Tiiziin, H. (2007). Oyun-tabanli 6grenme ortamlarinin 6grencilerin bilgisayar dersindeki
basarilari ve dz-yeterlik algilar iizerine etkileri. Hacettepe Universitesi Egitim Fakiiltesi Dergisi,
33(33), 41-54.

Brinkmann, S. (2014). 14 Unstructured and semi-structured interviewing. The Oxford handbook of
qualitative research, 277. https://doi.org/10.1093/oxfordhb/9780199811755.013.030

Buytikoztiirk., S., Kilig¢ Cakmak, E., Akgiin, O.E., Karadeniz, S. & Demirel, F. (2015). Bilimsel arastirma
yontemleri (21. Baski). Pegem Yayinlari.

Chang, C. C, Liang, C., Chou, P. N. & Lin, G. Y. (2017). Is game-based learning better in flow experience
and various types of cognitive load than non-game-based learning? Perspective from multimedia
and media richness. Computers n Human Behavior, 71, 218-227.
https://doi.org/10.1016/j.chb.2017.01.031

Creswell, J. W. (2013). Steps in conducting a scholarly mixed methods study [Presentation]. DBER
Group Discussion, University of Nebraska, Lincoln. chrome-
extension://efaidnbmnnnibpcajpcglclefindmkaj/https://digitalcommons.unl.edu/cgi/viewcontent
.cgi?params=/context/dberspeakers/article/1047/&path_info=2013_11_14_ALL_Steps_in_Conduc
ting_Mixed_Methods_Research_Creswell.pdf

Celen, F. K., Celik, A. & Seferoglu S. S. (2011). Tiirk egitim sistemi ve PISA sonuglar: [Bildiri]. Akademik

Bilisim Konferans: Bildirileri, (2-4 Subat), Inénii Universitesi, Malatya.

Cokyaman, M., & Simsek, H. (2022). Egitsel Dijital Oyunlarin 8. Smif Ogrencilerinin ingilizce Ders
Basarisi Ve Giidiilenmelerine Etkisi. Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 22(2),
708-722. https://doi.org/10.17240/aibuefd.2022..-891059

Demir, E. (2016). Biiyiikbabalarin kendi oyunlari ile giiniimiizdeki ¢ocuk oyunlarina iligkin goriisleri.
International ~ Journal of Innovative  Research  in  Education. 3(4), 167-173.
https://doi.org/10.18844/ijire.v3i4.1252

Dénel Akgiil, G., & Kilig, M. (2020). Fen Bilgisi Ogretmen Adaylarinin Egitsel Dijital Oyunlar ve KODU
Uygulamasina Yonelik  Goriigleri.  Fen  Bilimleri  Ogretimi  Dergisi, 8(2), 101-120.
https://dergipark.org.tr/tr/download/article-file/2581388

Erekmek¢i, M. & Fidan, S. (2012). Oyunun tasarim platformlar:: Oyunun egitim ve kiiltiire etkisi.
Batman University Journal of Life Sciences, 1(1), 851-861.

Gormez, E. (2020). Dijjital oyunlardan yararlanma 6lgegi (Doyo): Gegerlik ve giivenirlik ¢alismasi. Kuram

- —
I [

51

ATIONE EDUCATIONE


https://doi.org/%2010.1037/a0013494
https://doi.org/10.1093/oxfordhb/9780199811755.013.030
https://doi.org/10.1016/j.chb.2017.01.031
https://doi.org/10.18844/ijire.v3i4.1252

MH. Karabulut vd. >> 4(1),2025 >> EDUCATIONE >

ve Uygulamada Sosyal Bilimler Dergisi, 4(1), 21-33.

Hazar, M. (2000). Beden egitimi ve sporda oyunla egitim. Tubitay Yayinlari.

Hwang, G.J.,, Wu, P.H. & Chen, C.C. (2012). An online game approach for improving students’ learning
performance in web-based problem-solving activities. Computers & Education, 59(4), 1246-1256.
https://doi.org/10.1016/j.compedu.2012.05.009

fsman, A. (2001). Bilgisayar ve egitim. Sakarya Universitesi Egitim Fakiiltesi Dergisi, 2, 1-34.
Karasar, N. (2009). Bilimsel arastirma yontemi. Nobel Yaym Dagitim.

K&roglu, H. & Yesildere, S. (2004). I1kégretim yedinci sinif matematik dersi tamsayilar iinitesinde goklu

zeka teorisi tabanli 6gretimin 6grenci basarisina etkisi. Gazi Egitim Fakiiltesi Dergisi, 24(2),

Metin, M. (2014). Nicel veri toplama araglari, B. Oral ve A. Coban (Ed). Kuramdan Uygulamaya EZitimde
Bilimsel Arastirma Yontemleri iginde (ss. 161-214). Pegem Akademi.

Huberman, M., & Miles, M. B. (2002). The qualitative researcher’s companion. Sage.

Ozdemir, E. (2014) Tarama ydntemi. (Ed. Metin 2014) Kuramdan uygulamaya egitimde bilimsel arastirma
yontemleri (ss. 77-97), 3. Baski i¢inde. Pegema Yayincilik.

Randel, ].M. & Morris, B.A. (1992). The Effectiveness of Games for Educational Purposes: A Review of
Recent Research, Simulation & Gaming, 23(3), 261-276. https://doi.org/10.1177/1046878192233001

Tezbasaran, A. (2008). Likert tipi dlgek hazirlama kilavuzu. Tiirk Psikologlar Dernegi Yayinlari.

Tsai, M.J.,, Huang, L.J.,, Hou, H.T.,, Hsu, C.Y. & Chiou, G.L. (2016). Visual behavior, flow, and
achievement in game-based learning. Computers &  Education, 98,  115-129.
https://doi.org/10.1016/j.compedu.2016.03.011

Varlik, M., Donel Akgiil, G., & Pmar, M. A. (2025). Biyoloji Ogretiminde Kullanilmak Uzere Gelistirilen
Dijital Oyunun Akademisyen, Ogretmen ve Aday Ogretmen Goriisleriyle Degerlendirmesi.
Turkish Journal of Educational Studies, 12(1), 1-28.
https://doi.org/10.33907/turkjes.1509374

Wang, L.C. & Chen, M.P. (2010). The effects of game strategy and preferencematching on flow
experience and programming performance in gamebased learning. Innovations in Education and
Teaching International, 47(1), 39-52. https://doi.org/10.1080/14703290903525838

Yalin, H.1. (2008).Ogretim teknolojileri ve materyal gelistirme. Nobel Yayincilik.

Yildiz Durak, H. & Karaoglan Yilmaz, F. G. (2019). Ogretmen adaylarimin matematik 6gretimine yonelik
egitsel dijital oyun tasarimlarimin ve tasarim siirecine iligkin goriislerinin incelenmesi. Ege Egitim
Dergisi, 20(1), 262-278. https://doi.org/10.12984/egeefd.439146

Zengin, M. (2019). The effect of the use of educational computer games on the success and attitudes of students
in teaching English vocabulary, [Master's thesis], Bursa Uludag Universitesi.

52

= i ) i
ol

ATIONE


https://doi.org/10.1016/j.compedu.2012.05.009
https://doi.org/10.1177/1046878192233001
https://doi.org/10.1016/j.compedu.2016.03.011
https://doi.org/10.33907/turkjes.1509374
https://doi.org/10.1080/14703290903525838
https://doi.org/10.12984/egeefd.439146

e

EDUCATIONE

Teacher Happiness in the Age of Artificial Intelligence

Yapay Zeka Caginda Ogretmen Mutlulugu

Yazar Bilgisi/ Author Information

Mustafa FIDAN
©Dr, Education Academy, Ankara/Tiirkiye, gfidanmustafa@gmail.com

Makale Bilgisi/ Article Info

Makale Tiirii/ Article Type : Arastirma Makalesi / Research Article
Gelis Tarihi/ Received :27.07.2024
Kabul Tarihi /Accepted :07.05.2025
Yayin Tarihi/Published :27.06.2025

Atif / Cite
Fidan, M. (2025). Yapay Zeka Caginda Ogretmen Mutlulugu. EDUCATIONE, 4(1), 53-80.



mailto:gfidanmustafa@gmail.com

Yapay Zeka Caginda Ogretmen Mutlulugu > 4(1), 2025> EDUCATIONE >

Ozet

Bu makale, yapay zeka (YZ) ile 6gretmenlik meslegi arasindaki iligkiyi incelemektedir. Insan benzeri zeka
sergileyebilen YZ teknolojilerinin, 6zellikle makine 6grenmesi, dogal dil isleme ve bilgisayarla gorme gibi
alanlarda, egitimde 6nemli uygulamalar1 oldugu vurgulanmaktadir. Calismada literatiir taramas1 yontemi
kullarularak YZ'nin 6gretim uygulamalar iizerindeki etkisi ve dijital cagda Ogretmenlerin rolii ele
alinmistir. Makale, insan 6gretmenlerin yerini YZ'nin alacag1 yoniindeki kaygilara ragmen, YZ'nin egitime
Oonemli firsatlar sundugunu ortaya koymaktadir. Etkili 6gretmenlerin; mesleki bilgi, etik standartlar ve
toplumsal degisim odakli bir yaklasimi harmanlayarak 6grenci gelisiminde merkezi bir rol {istlenmeye
devam ettigi vurgulanmaktadir. Bulgular, 6gretmen egitiminde dijital yeterliliklerin ve YZ'nin pedagojik
katkilarint1 anlamanin kritik oldugunu gostermektedir. Ayrica, Ogretmenlerin degisime uyum
saglayabilmesi igin esnek Ogretim stratejileri, siirekli destek sistemleri, is birligi ortamlar1 ve 6z liderlik
yontemlerindeki degisim ve Ogretmen egitimi gibi alanlarda koklii doniisiimler yasandigina dikkat
cekilmektedir. Makale, ogretmenlerin gli¢lendirilmesi ve mesleki direnglerinin artirilmasi gerektigini
savunarak, teknolojik gelismeler karsisinda 6gretmen etkinliginin ve mutlulugunun stirdiiriilmesine katki
saglamaktadir. Genel olarak calisma, yapay zekanin 6gretmenlik meslegine bir tehdit degil; destekleyici,
tamamlayici bir bilesen olarak goriilmesi gerektigini ve dolayisiyla Ogretmen mutlulugunu

vurgulamaktadir.

Anahtar Kelimeler: Yapay zeka, 63retmenlik meslegi, mutluluk, degisim

Abstract

This article examines the possible relationships between the teaching profession and artificial intelligence.
We are experiencing an era in which artificial intelligence technologies that can exhibit teacher-like or
learner-like intelligence are important applications in education. The effects of the transformation brought
by the age of artificial intelligence in the education process and the role of teachers were examined in this
study using the literature review method. Leaving aside the concerns of whether artificial intelligence is
replacing teachers in society; it is aimed to highlight the opportunities that artificial intelligence has brought.
In this context, artificial intelligence has threats as well as opportunities for the teaching profession.
According to the research findings, the pedagogical contributions of artificial intelligence tools and digital
literacy skills have come to the fore in the pre-service and in-service continuous education planning of
teachers. In addition, it is seen that teachers who can adapt to change, are flexible, agile and have high self-
leadership capacity; and can manage themselves, their classes and artificial intelligence tools can come to
the fore. In line with these results, it is recommended that teachers be strengthened with in-service support
and pre-service teacher candidates be equipped with skills appropriate to the era. As in all situations of
change and uncertainty, ensuring teacher effectiveness in the face of technological developments will
indirectly contribute to the maintenance of teacher happiness. In an education system prepared according
to these predictions, it can be said that artificial intelligence can be seen as a supportive, complementary

component rather than a threat.

Keywords: Artificial intelligence, teaching profession, happiness, change
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INTRODUCTION

Artificial intelligence is seen as a change opportunity or threat that brings about radical
transformations in many critical areas of life such as a teacher's professional
development and working conditions. The artificial intelligence storm is blowing from
a teacher's daily life to every stage of the learning process. Artificial intelligence tools
based on the idea that machines can gain thinking skills like humans are not limited
to learning games on smart boards or achievement/learning output applications used
to fill out a class notebook. At this point, the question of whether artificial intelligence
can participate in the education process just like a teacher and threaten people whose
profession is teaching is being discussed. Al can be defined as a supercomputer with
human-like functions, focused on achieving goals in the world. It is a discipline that
involves building intelligent machines that adapt to situations with limited resources.
Al is expanding its role in harmonizing information in everyday situations. Al
encompasses technologies such as computer vision, speech recognition, machine
learning, big data, and natural language processing. Its main goal is to mimic human
intelligence by collecting, analyzing and self-improving information to perform
specific tasks (Chen et al., 2020; Chiu et al., 2023; Copeland, 2024; McCarthy, 2007;
Sutton, 2020; Wang, 2020).

Education is one of the most important contact areas of for artificial intelligence. It is
unlikely that all components related to education will not be affected by artificial
intelligence. For this reason, it is important for teachers, students, parents and
administrators to learn artificial intelligence technologies in a versatile way. It is
primarily the responsibility of the teacher to represent the phenomenon of learning in
the context of artificial intelligence. Teachers play an important role in critical thinking,
gaining a deep understanding, and future readiness so that students can correctly
interpret and use the information provided by artificial intelligence. Teachers need to
develop themselves in using the potential of Al in an ethical way and help students as
well. Studies show that teachers are open to systems that support intelligent teaching
(Annus, 2024).

There are ongoing uncertainties about how artificial intelligence (AI) will impact
education and the teaching-learning process. It is essential to distinguish between
Artificial Intelligence in Education (AIED), which refers to using Al to enhance
teaching and learning (Luckin et al., 2016), and Al Literacy, which focuses on learning
about Al’s principles and implications (Long & Magerko, 2020). While Al literacy

initiatives are expanding, the effects of learning with Al (AIED) remain unclear and
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vary across contexts (Zawacki-Richter et al.,, 2019). Research mainly highlights
student-centered ~AIED  applications, with teacher-centered AIED  still
underdeveloped. From a teacher perspective, AIED is designed to assist rather than
replace teachers (Holmes, 2023). Clarifying these concepts is crucial for addressing Al’s

role in education effectively.

Because artificial intelligence plays an important role in education from early
childhood education to advanced levels, teacher transformation must be achieved
rapidly. The field of Artificial Intelligence-Education necessitates the transition from
traditional classroom teaching to intelligent systems. In all these transformation
processes, the teacher is still in the role of classroom manager. Although AI-CAI
systems initially came with uncertainties, such as replacing teachers, in the following
years, they started to show a tendency towards an individualized tutoring model. In
this way, with the emergence of Intelligent Tutoring Systems (ITS); Online
technologies that allow students to learn without the need for a teacher with internet-
based tools have developed rapidly. With these developments, flexibility, freedom and
efficiency have added a completely different dimension to learning processes. The
transformation that has occurred in learning processes is undoubtedly seen in the role
of the teacher (Brusilovsky & Peylo, 2003; Chen et al., 2020). The question of whether
a teacher is needed did not arise suddenly, but has developed as a result of a long-term

transformation.

The teaching profession is undoubtedly rapidly transforming and continuing to keep
up with the times. From daily lesson plans to annual or long-term plans, artificial
intelligence technologies are used practically by experts in every field. Accelerators
who make their routine work easier with artificial intelligence tools can spend more
time in their remaining time. With the support of instructors and institutions
strengthened with artificial intelligence-supported digital tools, it is becoming more
accepted and the connection between them is constantly improving. The requirements
of the age have fundamentally transformed the lives of teachers and have revealed
new skills, and actors have supported their commercial responsibilities and
reputations by acquiring them at this speed. Artificial intelligence tools and the digital
age present opportunities as challenges for the teaching profession. Teachers who
highlight opportunities make a difference and are noticed by their students and
institutions (Verganti et al., 2020; McKnight, 2016; Bates, 2015; Alam, 2021).

The current age of artificial intelligence also offers opportunities for developing

teacher skills. While in the past, long and uneconomical plans were required for in-
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service training or courses, a flexible, free and efficient in-service training plan can be
created with online opportunities. Therefore, it is important for teachers to use the
process of identifying and discovering artificial intelligence opportunities during their
own development and then continue to use them in their classrooms. Teachers who
tirst use these opportunities for themselves will be able to contribute to their students
and the reputation of the profession. In this context, following international
organizations that produce content and taking responsibility for their own
development is an important first step for teachers. Teachers should accept the impact
of the age on education and recreate their own future in four basic dimensions:
knowledge, skills, attitudes and values. Flexible, innovative, collaborative and strong
teachers can see the threat of artificial intelligence as an opportunity (Caena &
Redecker, 2019; Starkey, 2020).

A forced and rapid demo of the future, experienced under the conditions of a
mandatory pandemic, provided valuable insights. The mandatory online education
experience in pandemic uncertainty brought opportunities as well as challenges, and
teacher competences underwent unique transformations. During the pandemic,
educators whose skills and determination to provide authentic and meaningful
learning experiences have strengthened have come to the fore. In addition, creative
solutions such as adapting physical resources to the digital world and utilizing online
infrastructure have been explored. These examples aimed to inspire teacher educators
and provide engaging and high-quality virtual learning experiences in in-service and

pre-service trainings (Fidan, 2020; Goldberg & Lannoye-Hall, 2023).

In the light of post-pandemic experiences, learning systems intertwined with internet
networks and smart devices and applications, artificial intelligence-supported
opportunities have emerged. Smart devices that children use as learning tools also
offer learning and teaching opportunities for teachers. Therefore, by integrating
technology into education, the digital skills of students and teachers are developing,
and innovative tools are provided to teachers, especially as the most fundamental
component of education (Fidan, 2021; Kilag et al., 2023). In every era, the teaching
profession requires integrating technology into teaching practices and adapting to the
changing educational environment. This includes using artificial intelligence tools,
designing and implementing technology-supported learning activities, and engaging

in continuous learning and innovation.

Artificial intelligence is creating significant changes and innovations in the field of

education and training. It changes teachers’teaching methods and students’ learning
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methods. The applications of artificial intelligence in education contribute to the
professional development of teachers and reduce the teaching workload. According to
the data obtained through questionnaires and interviews, teachers understand and use
artificial intelligence products. The most frequently used AI products are mobile
applications and online education platforms. Some teachers use new technologies such
as smart classrooms and robotic assistants in teaching. Most teachers recognize the role
of Al in teaching and believe that it helps professional development. Artificial
intelligence will further develop and progress in the field of education (Xue & Wang,
2022).

The three main roles of Al in education are providing adaptive teaching strategies,
improving teaching skills, and supporting teachers’ professional development. In
studies on providing adaptive teaching strategies, content and tasks appropriate to the
needs of students were presented using intelligent tutoring systems and multimodal
sensor data. In order to improve teaching skills, computer-aided instruction and
artificial intelligence technologies were used to improve teachers’ classroom
management and teaching efficiency. In studies conducted to support teachers'
professional development, real-time data were analyzed and suggestions and
comments were provided to teachers, and teaching evaluation models were created.
However, these artificial intelligence applications have limitations in practice, and
there are not enough evaluation criteria yet. In addition, some teachers may experience

a lack of control because they do not fully understand how the technologies work
(Chiu et al., 2023).

In addition to the creativity of teachers in the transformation of their professional roles,
their roles in the development process of artificial intelligence applications are also
seen. In a study by Celik et al. (2022), it was revealed that teachers assume various
important roles in the development of Al applications. These roles can be listed as
acting as a model in the training of Al algorithms and contributing to Al development

by checking the accuracy of Al automatic evaluation systems.

Studies on teaching in the age of artificial intelligence continue to increase. In one of
these studies (Yolcu, 2024), it is stated that a qualified teacher education plan must be
established for teachers to adapt effectively to the artificial intelligence era. In a world
of increasing uncertainty and unpredictability on the one hand, the well-being of
teachers should be included in this planning. Teacher well-being in the age of artificial
intelligence greatly affects their ability to fulfil their changing role effectively and
professionally (Altan & Ozmusul, 2022). In another study, while teachers draw
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attention to some disadvantages related to the future of teaching in the context of
artificial intelligence, engineers see artificial intelligence as a tool that will provide
quality and benefit for everyone in the education sector (Gocen & Aydemir, 2020).
Therefore, such a planning and study should be carried out in such a way that teachers'
Al literacy, their ability to use, produce and transform themselves, and thus teacher

welfare should be strengthened.
In this study, answers to the following question were sought:
- How do artificial intelligence technologies affect teacher well-being?

- What can be done to strengthen teacher well-being in the age of artificial intelligence?

METHODOLOGY

Although a literature review is defined as the examination of published material on a
subject, there is no specific or official definition of a literature review. The definition of
this term and its applicability to a document is left to the decision of the indexer. A
literature review is a type of document that involves the analysis and synthesis of
information focusing on bibliographic citations. It is also stated that literature reviews
are usually inductive in nature and aim to summarize, evaluate and integrate primary
reports. While literature reviews focus on the examination of previously published
material, they may also involve the development of theoretical statements (Cooper,
1988).

A literature review reveals the sources of a study and strengthens its relevance and
rigor. It plays a central role in academic research and information systems, helping to
prepare comprehensive overviews on a topic. The process, involving backward and
forward searches, is often challenging, especially in fields like artificial intelligence
where sources are abundant. To ensure credibility, the inclusion and exclusion criteria
must be transparent. A literature review summarizes a subject area, identifies high-
quality articles, and evaluates their relevance. The processes of this study focused on
reliability, validity and reproducibility. In this context, sufficient effort has been made on

research methods to support the comprehensiveness, reliability and scientific soundness of the
research (Brocke et al., 2009).

This review article systematically examines the teaching profession in the digital age
(Denyer & Tranfield, 2009; Pautasso, 2013; Manisha, 2023; Rowley & Slack, 2004).
Studies focusing on teacher education and digital transformation were selected and

sources published between 2000 and 2024 were analysed. Initially, a pool of 215 articles
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was screened and 83 sources were found suitable. As a result, this review article was
developed in the basic structure focusing on the teaching profession in the age of

artificial intelligence.

In this study, a systematic review method was adopted to comprehensively evaluate
the existing literature on the teaching profession in the digital age. During the study
process, the relevant literature was identified, selected, analysed and synthesised
meticulously. In the present study, the literature review was carried out carefully and
meticulously with a systematic review method. The literature concerning the teaching
profession in vital dimensions was carefully scanned, and evaluations such as data
determination, data extraction and quality were meticulously carried out. The
scientific search engines WoS and Google Scholar databases were queried with the
search "Teaching profession in the digital age". The studies that were found to be
suitable within the scope of this research were included and those that were not

considered to meet the criteria were excluded. The selection process of the publications
included in the study is shown in Figure 1 with the PRISMA 2020 flowchart.

Figure 1. PRISMA Flowchart for Systematic Reviews

Determination of studies between 2000
and 2024 with the keywords "artificial
IDENTIFICATION intelligence and teaching” and "teaching
profession in the digital age” in the
databases Web of Science (n = 424) and
Google Scholar (n = 368)

w

( Records screened (n=792) ) —} ( Records excluded (n=577) )

SCREENING

Reports excluded
Cutside the scope of research: 308
N Insufficient methodological rigor 85
(Reports assessed for eligibility [”:215]) =P | Duplicate or overlapping publication:49
Full-text not available or inaccessible : 42
Languages outside inclusion criteria: 37
Focused only on technical Al aspects: 56

-w

w

Studies included in review
INCLUDED (n=83)

FINDINGS

In this section, research findings are presented under headings. Five main themes
affecting teacher well-being in the digital age were identified. These themes emerged
from a combination of selected studies and show how multifaceted teachers' well-

being is. Each theme includes important elements that affect teachers' professional
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fulfilment and emotional strength. In particular, the effects of digital transformation
and artificial intelligence in education are discussed within this framework. Table 1
summarises the themes, subheadings and highlights to make it easier to understand

the findings.
Table 1

Thematic Framework for Teacher Happiness in the Digital Age

Theme Sub-Components Representative Focus

Ethical values, competence, lifelong

Teaching Profession Foundation of satisfaction

learning
s . Uncertainty management, emotional Emotional strength in changing
Flexibility & Resilience . ) . .
regulation, coping skills times
Self-Leadership &
e Leadersiip Autonomy, moral agency, intrinsic drive  Internal source of well-being
Motivation
Pedagogical Agility Adapting strategies, agile curriculum use, 'Classroc.)m dynamism and
feedback systems innovation
Technology Al use, belief transformation, digital Technological harmony and
Integration adaptation empowerment

The Teaching Profession and Foundational Qualities

Teaching is a globally recognized professional activity dedicated to educating,
influencing, and guiding learners within academic contexts. As one of the largest and
most diverse professions, teaching involves acquiring specialized knowledge through
formal education, professional certification, and adherence to established ethical
standards (Havighurst, 2023).

Effective teaching is characterized by essential foundational qualities, such as
comprehensive professional knowledge, instructional planning proficiency, and
strong assessment skills, which collectively contribute to positive, inclusive learning
environments (Stronge, 2018). Teachers equipped with these skills significantly
enhance student performance and contribute positively to broader societal outcomes,

including economic development (Hanushek, 2011; Korthagen, 2004).

Michael Fullan (1993) highlights the importance of integrating moral purpose with
change-agent capabilities within teaching practices. Moral purpose involves impacting
students' lives positively, whereas acting as a change agent requires ongoing strategic
innovation to address evolving educational challenges. Hence, teacher education

programs must prioritize competencies such as inquiry-based learning, collaborative
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problem-solving, and personalized instructional approaches, enabling teachers to

adapt effectively to student needs.

Qualified teachers demonstrate essential attributes such as effective time management,
collaborative teamwork, continuous pedagogical improvement, emotional regulation,
and respect for diversity (Celikten, Sanal, & Yeni, 2005). The quality of teachers can be
measured by their performance, especially during pandemics or periods of
extraordinary uncertainty. In this context, the ability to survive in the face of
uncertainty, to provide rapid solutions to change, and to act with pedagogical agility
are the basic indicators that distinguish qualified teachers (Beteille et al., 2020).

The qualities of the teaching profession are constantly changing and teachers are
adapting to this change rapidly. In doing so, one of the important determinants of
professional development is collaboration. Joint research and collaboration projects
with colleagues encourage the emergence of innovative ideas, All five fingers are
different. Each teacher in the school can support each other positively with different
skills. Knowledge increases as it is shared and integrated skills are much more than
piecemeal efforts. In short, continuous professional development and collaboration
not only improve teachers' professional performance but also positively affect
students' academic and social achievement (Darling-Hammond, 2000; Korthagen,
2017).

With the Artificial Intelligence Age, the use of technology in education has increased
significantly. This development has led to radical changes in teaching methods and
pedagogical practices. Thanks to the opportunities offered by technology, more
resources have been made available to students and learning processes have been
personalised. However, various challenges have emerged in terms of digital literacy
gaps, data security issues, privacy concerns and equal opportunities in education. At
this point, it can be said that these problems need to be addressed effectively in order
to take full advantage of the opportunities brought by artificial intelligence in the field
of education (Greenhow et al., 2009).

Teacher happiness has been at the heart of this transformation. It was shaped by
personal life satisfaction, internal motivation and positive relationships. This
happiness strengthened teachers' emotional resilience. It also increased their
professional satisfaction. Happiness has played an important role in teachers'
adaptation to technological and educational changes (Diener & Ryan, 2009; Fisher,
2010; Helliwell et al., 2020; Easterlin, 2003; Veenhoven, 2023).
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It can be said that artificial intelligence plays an increasing role in education. It can be
thought that it reduces the workload of teachers and facilitates lesson planning. It is
even stated that it offers students more personalised learning opportunities.
Nevertheless, it is stated that teachers need to improve their digital skills in order to
use these technologies effectively. It has even been emphasised that some teachers may
be hesitant towards artificial intelligence (Altan & Ozmusul, 2022; Gocen & Aydemir,
2020). It is also a fact in the literature that it can be argued that teachers who
successfully use artificial intelligence increase their professional productivity and
satisfaction levels (Chiu, 2023; Ertmer et al., 2012).

It can be said that teachers who use digital platforms such as YouTube effectively are
more successful in their profession. Thanks to these platforms, it may be possible for
them to reach wider student groups. It can also be considered that teachers have the
chance to continuously evaluate and improve their own practices. As such, an increase
in teacher happiness and professional productivity can be expected (Copper & Semich,
2019; Rich & Hannafin, 2009).

Intrinsic motivation strongly influences teachers' technological integration and
professional happiness. Positive experiences with technology foster enthusiasm,
satisfaction, and innovation, highlighting the need for strategic professional
development programs to maximize technological benefits (Chocarro et al., 2021;
Ertmer et al., 2006; Fidan, 2022).

Research underscores that teachers' beliefs about technology evolve positively through
increased exposure and interaction, particularly evident during rapid digital
transitions such as the COVID-19 pandemic. Supporting these shifts requires ongoing
professional development and clear, proactive educational policies (Levin &
Wadmany, 2006).

Flexibility and Resilience

While it is recognized that educational content, classroom practices and learning
environments need to change, teachers' tendencies to cope with uncertainty are also
very important. There are studies that draw attention to the importance of teachers'
life experiences and mindsets for coping with current, emerging and future uncertain
challenges. Teacher flexibility, resilience and problem-solving skills can be considered
together (Faulkner & Latham, 2016). Unpredictable rates or levels of uncertainty are
also important in the context of teacher resilience. In the case of strong uncertainty
during the pandemic period, problems arising from the uncertainties of the process as

well as the communication tools that enable teachers to reach children are at the
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forefront. Although it was observed that teachers had no difficulty in adapting,
uncertainty was a heavy burden. In a sense, it can be said that the most fundamental
difficulty in the pandemic period compulsory distance education process is the

phenomenon of uncertainty (Fidan, 2020).

The concept of flexibility is very important in the context of teachers' survival in all
kinds of uncertainty situations. A flexible teacher knows how to adapt teaching
methods to student needs. He/she practices who, what and how to teach with flexible
solutions. Some students learn from the teacher and some learn from the teacher's
correct guidance. In this way, countless flexible products such as increased student
participation, increased motivation, improved behavior management and increased
learning levels will emerge. A flexible teacher does not force students to learn from
me. Guidance to the right learning tool is also included in teaching. It is stated that this

skill increases teachers' professional success.

On the other hand, the concept of resilience that supports teacher quality also stands
out. The ability of a teacher to continue teaching, to continue their profession and to
continue teaching effectively in any difficulty they encounter, in short, in any
conditions, is related to resilience (Masten, Best & Garmezy, 1990). The conditions of
the age of artificial intelligence are also included in this. Resilient teachers are open to
being motivated and focusing on opportunities that create all kinds of stress. For
teachers who do not strengthen resilience and who give up at every obstacle, the threat
of artificial intelligence can be a significant reason to give up (Brunetti, 2006). Resilient
teachers are also thought to be able to resist external pressures and have the power to
overcome their own limits (Oswald et al., 2003; Patterson et al., 2004). These qualities,

resilience and beyond, play a critical role in sustaining their professional success.

Teacher resilience is an attitude that shows how they react to difficulties in the
environment and how they protect themselves in this process. This resilience emerges
and develops especially during stressful periods. Teachers' self-confidence, sense of
self-efficacy and problem-solving skills play an important role in this process.
However, supportive relationships with colleagues also increase their resilience and
help them cope with challenging situations (Beltman et al., 2011; Tait, 2008). For
example, when teachers face economic uncertainties and pressures such as mobbing,

such supportive relationships can play a critical role in maintaining their resilience.
Self-Leadership and Professional Motivation

The three main roles attributed to Al are to improve the performance of management

platforms, provide appropriate and personalized services, and support the
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educational decision-making process with evidence. Al is seen to increase the
performance of management platforms. Management platforms, which are made more
effective for administrators by assigning Al-supported routines, have been made more
secure and their jobs have been made easier. Al technologies have been used to
provide personalized academic and non-academic suggestions. For example, activity
recommendation systems increase the work efficiency and quality of staff by
suggesting the most suitable activities for students. Al technologies also provide
educational administrators and management teams with decision-making processes
supported by evidence. Information is provided on the possibility of students
dropping their courses, factors affecting academic performance, and information that

can help in course selection (Chiu, 2023).

Self-leadership refers to individuals' ability to lead themselves through effective
decision-making, time management, value alignment, and self-regulation, regardless
of their formal leadership status (Fidan, 2018; Neck et al., 2019; Manz & Sims, 1980). It
empowers individuals to manage their own lives and performance and prepares them

for effective leadership within groups.

Critically, self-leadership is closely tied to teacher well-being. According to Self-
Determination Theory (Deci & Ryan, 2000), the satisfaction of autonomy, competence,
and relatedness needs fosters intrinsic motivation and psychological well-being.
Teachers who develop strong self-leadership skills are more likely to feel autonomous,
manage their work effectively, and experience greater emotional resilience, leading to

higher levels of professional satisfaction and happiness.

In the context of teaching, self-leadership and personality are arguably the most
important characteristics of effective teachers. While many aspects of teaching can be
developed, it is more difficult to change a person's personality. Therefore, it is
important to support teachers' personalities and strengths in internal processes, as well
as to develop their self-leadership skills, intrinsic motivation, and personality traits.
This will contribute to the effective guidance of students and the creation of positive

learning environments (Stronge, 2018).

The teacher is a change agent who makes a difference, improves and develops things,
contributes to a deep human and social experience, and has a responsibility to change
the world (Ayers, 2015; Fullan, 1993). In addition, teachers demonstrate teacher
leadership by influencing colleagues, parents, students, and decision-making

processes with their roles beyond the classroom (Wenner & Campbell, 2017; York-Barr
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& Duke, 2004). For example, the leadership role of teachers in online education

processes due to the Covid 19 pandemic is undeniable.

In teacher leadership, collaborative initiatives established between parents, students,
and learning are considered important dimensions of academic success. Teachers
encourage students to create innovative learning opportunities by using digital
information resources and to develop their creativity and critical thinking capacities.
Therefore, the role of teachers in establishing a meaningful, sustainable connection not

only in school but also between home and school is important (Hutchison et al., 2020).

The studies in the literature provide important information in terms of preserving and
developing teacher leadership in the age of artificial intelligence. Recent research
suggests that Al can both strengthen and negatively impact teacher leadership. In the
context of teacher leadership, teachers should be able to be leaders of Al Al tools that
provide personalization tools, facilitate curriculum development, automate
administrative tasks, and support professional development can facilitate teacher
leadership. Teachers can fascinate their students with the power of Al (Ghamrawi et
al., 2024).

There are study results in the literature that address the relationship between teacher
leadership and artificial intelligence. Leading teachers can quickly access the right data
with artificial intelligence tools to make the right decisions and take the right steps.
The data and findings of artificial intelligence should ultimately be organized and
controlled for the most accurate steps with the ethical and human touch of teachers.
Because artificial intelligence needs human touch, especially in ethical matters. While
the most ideal results are obtained with the data of artificial intelligence and the ethical
human touch of the leading teacher, teacher leadership will also be strengthened
(Wang, 2021).

Pedagogical Agility and Innovation

Applications where artificial intelligence is used with innovative and agile teachers are
rapidly increasing. Experimental studies on these are also seen. In one of them, the
results were reported as beneficial for students (Yilmaz and Yilmaz, 2023). In another
experimental study, teachers' technological, pedagogical and content knowledge was
examined. The study results indicate that if teachers have more information to interact
with artificial intelligence-based tools, they will better understand the pedagogical
contributions of artificial intelligence. In addition, technological knowledge supports

teachers' better evaluation of artificial intelligence decisions (Celik, 2023).
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With the technologies of the digital age, students can now determine their learning
times based on cooperation and participation in traveling hybrid learning areas. It has
been determined that young people frequently use learning technologies outside of
school and that this increases school, preparation and participation. Activities related
to communication, information sharing and learning are carried out through social
networking sites. There is a potential that these new technological competencies add
value to education (Greenhow et al., 2009). The concept of pedagogical agility has been
introduced in the context of schools and teachers being able to quickly adapt to

technological competencies.

The application of artificial intelligence to student learning has been classified into four
roles. The first role is to determine tasks based on individual competence. In this role,
artificial intelligence personalizes tasks according to students' needs. The second role
is to provide human-machine conversations through artificial intelligence chatbots
and interactive books. In this way, students are helped to develop their language skills.
The third role is to analyze student work for feedback. Artificial intelligence supports
the learning process by providing timely guidance and feedback to students. The
fourth role is to increase adaptability and interaction in digital environments with
artificial intelligence technologies. In this role, student profiles and personas are
created using artificial intelligence data and the learning experience is personalized
(Chiu et al., 2023).

Agility, fundamentally, refers to swiftly and precisely altering direction (Sheppard &
Young, 2006). Within education, pedagogical agility involves integrating agile
methodologies, principles, and values into technology-enhanced learning
environments at schools. Applying agile practices in education can enhance quality
and ensure modern, adaptive learning experiences for students, teachers, and
institutions (Galés & Gallon, 2019). Simply put, pedagogical agility emphasizes
flexibility in teaching and learning processes. Thus, schools should prioritize
pedagogical agility, fostering a culture that embraces agile practices and technological

innovation.

An effective teacher is someone consistently committed to self-improvement, actively
pursuing opportunities to grow professionally and personally (Seferoglu, 2004).
Beyond personal advancement, such a teacher also motivates colleagues and learners
(Zehm & Kottler, 1993). Indeed, a teacher’s most significant trait is the ability to inspire
others through professional excellence and personal example. Hence, the blend of

personal qualities and educational expertise is crucial for teachers to become
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influential role models (Arnon & Reichel, 2007). Therefore, inspiring teaching must
persist across diverse learning contexts, whether traditional or digital, essential for

guiding students effectively in rapidly evolving educational landscapes.

During the pandemic process experienced, distance education methods were used
compulsorily and widely at all levels of education. During this process, it was seen
that support activities for teachers could be carried out with online opportunities. In
the study conducted by Sullivan et al. (2020), online studies carried out in the context
of teacher education during the pandemic period were examined with examples. It is
also emphasized that online environments offer many opportunities to teachers and
that teachers give positive feedback to this process. It is stated that teachers can use
online environments for their professional development, especially with intrinsic
motivation. This can provide teachers with opportunities to acquire new skills, use

digital teaching tools effectively and interact with students.

The return to post-Covid-19 schools has necessitated teachers to update their
classroom management skills. It has become important both to use the physical
classroom environment more efficiently and to increase cooperation among students
(Stronge, 2018). Moreover, classroom management is no longer limited to face-to-face
education, but must also cover the rapidly growing field of online education
(Crawford-Ferre & Wiest, 2012). The pandemic has provided teachers with the
opportunity to rethink and improve their management techniques. Therefore, it is
essential for teachers to constantly renew the skills required by the age. Schools should

also help teachers by supporting this process.

Through the continuous learning opportunities provided, teachers can improve their
planning and organisation skills. While teachers sometimes prepare detailed unit
plans on their own, sometimes they create goal-oriented lesson designs with after-
school collaboration (Stronge, 2018). The proliferation of artificial intelligence in
education requires teachers to respond quickly and adaptively to changes in
technology and pedagogy. Research shows that teachers can both maintain effective
teaching skills and gain resilience in Al-supported learning environments through
continuous professional development (Chiu et al., 2023; Holmes, 2023). Therefore, if
schools support teachers' abilities to create innovative and student-centred classroom:s,

functional outcomes can occur.
Technology Integration and Teacher Beliefs

As Chiu et al. (2023) state, technology is creating a significant transformation in

education. Artificial intelligence can predict success, especially in online education, by
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analysing data such as frequency and quality of student participation. It is seen that
artificial intelligence evaluates faster and more consistently in areas such as maths,
writing and speaking compared to teachers. In other words, artificial intelligence offers
important opportunities in education with its capacity to automatically grade student

work and predict success.

Not only that, artificial intelligence is undoubtedly rapidly coming to the fore with its
multifaceted effects on various aspects of education. It is clear that there are challenges
that need to be taken into account as well as the opportunities that arise. For example,
artificial intelligence is changing both the content, teaching methods and student
profile. Technology has the potential to facilitate a transformative learning experience
for students and positively affect the learning environment. However, this may require
significant improvements in educational curricula and teacher training (Oke &
Fernandes, 2020).

Continuing developments in educational technology, mobile devices, and tablets
provide students with greater flexibility in accessing and controlling the creation and
sharing of information. These developments empower students and educators,

increase motivation and offer new opportunities for learning.

Especially in the context of blurred lines between work and home and the transition
to remote work, it is important to establish clear boundaries and policies to protect the
well-being of teachers. In a way, coping with the challenges of remote work and
maintaining teachers' work-life balance will be possible by defining certain boundaries
and policies. In a period when the role of technology in education is increasing, it is
undeniable that teachers cannot remain indifferent to this change and the importance
of their skills to use technology effectively cannot be denied. Despite the prediction
that educational scenarios will be technology-focused in the future, it is stated that
teachers have the skills to turn this situation into an opportunity. In other words, it is
thought that teachers can play an active role in the process of redefining the
boundaries of technology in education and adapt to this change (Young & Muller,
2010).

It can be said that it is important for teachers to have the necessary competence to
effectively integrate technology into their teaching practices in order to provide quality
education. Thus, technological developments save teachers from being stuck in a
narrow space and allow them to cope with difficulties, develop new pedagogies,
teaching and learning styles, and establish new alliances with their students. This can

help teachers reshape their educational practices and adapt them to the needs of the
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age. In addition, the distance education process has become a part of life as a teaching
process that includes different administrative and organizational structures, course
design and technologies, and students and educators can participate without space
restrictions. This situation can be considered as an opportunity for teachers and
educators to adapt to different teaching environments and gain new skills in using
technology effectively (Ertmer, Ottenbreit-Leftwich, Sadik, Sendurur, & Sendurur,
2012).

It is seen that distance teachers develop their teaching skills by using many
innovations in the internet environment. Especially in recent years, an increasing
number of "YouTube teachers" (Copper & Semich, 2019) can reach thousands of
students through the videos they record. The videos recorded by these YouTube
teachers also have the role of allowing the teacher to analyze their own performance
and examine their development over time. Teachers who can make corrections,
additions, and deletions on videos can create more flawless teaching content (Rich &
Hannafin, 2009). This shows that the use of digital media in education provides
teachers with an important tool to improve teaching practice and reach students more
effectively. At the same time, it can be said that these technological approaches also

offer teachers opportunities to manage and improve their own learning processes.

The results of a study conducted on teachers who have a good relationship with
technology aimed to discover the reasons for the interest of teachers who quickly apply
technological developments to teaching and to determine ways to introduce
technology to other teachers more easily. It is seen that the motivation of teachers who
adapt quickly to technology is largely fuelled by their own beliefs, attitudes and
confidence. This can be interpreted as teachers' interest in technology and their success
in adaptation processes are directly related to intrinsic factors (Ertmer et al., 2006).
Therefore, it is recommended to understand and support teachers' intrinsic

motivations while providing technology education to them.

In a study conducted by Levin and Wadmany (2006), it was stated that teachers' beliefs
about technology are quite different from each other and are changing. The study also
concluded that using technological applications can change more easily than general
beliefs. This shows that teachers' beliefs can also change as they encounter
technological tools. It is thought that distance education, which is rapidly
implemented as in the pandemic process, can change teachers' beliefs about
technology. In a study conducted by Giiler (2020), significant changes are emphasized

in teachers' perceptions after using online educational technologies. In other words,
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teachers' encountering technological changes more can positively affect technology
use. According to the results of another study conducted by Fidan (2020), teachers
were reported to have positive changes regarding technology. This shows that teachers
can develop a positive attitude as they interact more with technology and experience

new technologies.

As a result, it is emphasized that teachers' beliefs about technology are changing and
that this change can be supported by teachers interacting more with technology. The
ongoing development of technology in education requires a supported and therefore
constantly evolving teaching approach to overcome challenges and maximize benefits.
Continuous professional development, clear policies and a focus on privacy and
security will contribute to a positive and effective technological integration in the
teaching profession. Digital transformation brings both challenges and opportunities
to the education sector. The teaching profession should be supported first in terms of
eliminating preparation gaps and embracing technological innovations, reshaping

cooperation, investments and education for the future.

CONCLUSION AND DISCUSSION

This literature review provides important information on the effects of the digital age

on the teaching profession and how to adapt to these changes.

How are the age of artificial intelligence and the teaching profession generally

defined?

The age of artificial intelligence (AI) marks the convergence of the physical, digital,
and biological worlds, deeply transforming all aspects of society, including education
(Chiu et al.,, 2023). In this new era, the teaching profession evolves under the strong
influence of technological innovations. Although defining the qualities of a "good
teacher" remains complex, extensive research highlights that teacher effectiveness has

a profound impact on student achievement and even future earnings (Hanushek,
2011).

Teacher development is now recognized as a continuous process involving cognitive,
emotional, and motivational growth. Collaboration with administrators and parents
supports the development of leadership and motivational skills among teachers,
contributing positively to both student performance and teachers' personal satisfaction
(Deci & Ryan, 2000). In addition to academic knowledge, teachers’ ability to apply
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knowledge flexibly, design inclusive curricula, and address diverse learning needs has

become increasingly critical for success in the Al-driven educational landscape.

What changes are taking place in the teaching profession in the age of artificial

intelligence?

The digital transformation has introduced profound changes in teaching: it has
diversified student populations, redefined learning environments, reshaped teacher
education, and pushed education policies toward embracing technological innovation.
In this context, artificial intelligence tools stand out as one of the transformative
components. Artificial intelligence tools that personalize learning, provide intelligent
learning paths, and provide highly predictive support systems should be included in
the teacher professional development processes. From personal smart devices to smart
materials in school and all possible Al applications in the student's room, broad-
minded teachers should be targeted (Chiu et al., 2023; Holmes, 2023).

Because even though Al can increase participation and personalize education with all
its potential, the place of the teaching profession can never be completely filled.
Teachers' empathy, experience, emotional interaction and much more are the data that
Al also needs. Al is currently continuing to learn in these areas. Therefore, teacher
leadership is still a need for Al. Teachers will be able to rediscover their own role,
knowledge and capabilities as they develop. Teachers with improved Al literacy can
support the learning process by leading the deficiencies of Al tools (Ghamrawi et al.,
2024).

In the process of being able to lead the learning process supported by artificial
intelligence, it is important for teachers to be supported in order to maintain their
intrinsic motivation. In this context, Deci and Ryan's (2000) self-determination logic
can be used. If basic psychological needs such as autonomy, competence and
commitment are met, teacher leadership and motivation will become functional. Here,
just as there are duties for the teacher, everyone related to the field of education also
has responsibilities. Considering that the author of this article is also a teacher, it can
be said that the future of the teaching profession in the age of artificial intelligence is

in the hands of teachers themselves.
Is it possible to support the teaching profession?

There is a general cliché in society that education is a must. There is also a perspective
called education is love, which emphasizes the internal aspect of education. It can be

concretized as external support or internal support. In this context, internally
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supported teachers are willing to adapt quickly and make individual efforts in
artificial intelligence. For teachers who need external support, comprehensive support
plans can be made by their colleagues and administrators. Administrator efforts are of
great importance in expanding teacher leadership to the field of artificial intelligence
(Zhao & Watterston, 2021).

As the era of artificial intelligence rapidly transforms, teachers have also found
themselves struggling. While some teachers entered this environment of uncertainty
prepared, others were simply caught empty-handed. Teachers who are empty-handed
in terms of skills and competence can naturally feel powerless and alone. At this point,
peer support and administrative leadership are important in igniting the inner fire of

the teaching profession (Bakker & Demerouti, 2017).
The Role of Self-Leadership and Pedagogical Agility

In the age of artificial intelligence, self-leadership has changed as teacher leadership
has changed. In addition to classical skills such as being able to make your own
decisions and time management, self-leadership that is suitable for the era also
requires contemporary competencies such as interaction with smart devices, social
media leadership, and artificial intelligence literacy (Neck et al., 2019). These skills,
which are said to have become the rules of the teaching profession in the age of
artificial intelligence, also reveal the transformation and role of self-leadership in

possible uncertainties for teachers and learners.

On the other hand, pedagogical agility, which involves integrating agile
methodologies, principles and values into technology-supported learning
environments in schools, is an important supporter. It is important that a teacher can
first improve their own quality and then the quality of teaching in their classroom by
using agile practices. This framework can provide modern, adaptable learning
experiences for students, teachers and institutions. This means opportunities for the

teaching profession (Galés & Gallon, 2019).

For a teacher, self-leadership and pedagogical agility can be suggested as ideal
solutions. The aim here is not only to adapt to technological changes, but also to
increase their job satisfaction and emotional resilience, thus promoting teacher

happiness.
Balancing Technological Innovation and Teacher Well-Being

Under the conditions where the storm of artificial intelligence in education is blowing

rapidly, both opportunities and challenges for teachers are emerging at the same time.
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Barnard's (1938) theory of equilibrium can be applied in the context of harmonising
teachers' personal efforts with the requirements of AI. When the balance is achieved,
teachers' motivation and emotional resilience, and thus their AI competences can be
shaped positively. However, when there is no space of acceptance between teachers
and transformation, disharmony, stress and job dissatisfaction may occur. Therefore,
it is highly recommended that educational administrators create environments that
will balance between technology and teacher needs and encourage open

communication and collaboration.

Studies shows that although technology has the potential to improve teaching
processes, it can lead to technology-induced stress (technostress), burnout and job
dissatisfaction if not used in a balanced manner (Tarafdar et al., 2019). Therefore, it is
vital to support teachers in multiple ways, strengthen their Al literacy, encourage
positive attitudes towards technology, and foster an innovative mindset. In addition
to all these, sustainable working conditions, emotional support mechanisms, and
continuous professional development opportunities and more stand out as key

elements in maintaining teachers' motivation and well-being in the Al era.
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Ozet

Fen bilimleri dersinde etkili bir 6gretimin gerceklestirilmesi i¢in fen bilgisi 6gretmenlerinin alternatif 6lgme
degerlendirme yaklasimlarinin incelenmesi ¢ok 6nemlidir. Arastirmanin amaci fen bilimleri dersinde tercih
edilen 6l¢gme degerlendirme yaklasimlarini ve en ¢ok kullanilan yontemin hangisi oldugunu meta-sentez
yontemi ile incelemektir. Bu baglamda “fen bilgisi” ve “Ol¢gme degerlendirme” anahtar kelimeleri
kullanularak yapilan tarama sonucu yayinlandigi 2009-2023 yillar1 arasinda ulasilan ¢alismalardan dahil
edilme kriterlerine uygun olan 30 calisma incelenmis ve sonuglar arastirmact onerileriyle desteklenerek
sunulmustur. Incelenen caligmalarin biiyiik cogunlugunda gretmenlerin geleneksel Slgme degerlendirme
yaklasimmi benimsedikleri ve en ¢ok tercih edilen yontemin c¢oktan se¢meli test yontemi oldugu
goriilmiistiir. Alternatif 6lgme degerlendirme yaklasimlarinda ise kavram haritasi ve portfolyo en ¢ok tercih

edilen yontemler olarak goriilmektedir.

Anahtar Kelimeler: Fen, dlgme degerlendirme, meta-sentez.

Abstract

It is very important to examine the alternative assessment and evaluation approaches of science teachers in
order to realize an effective teaching in science course. The aim of this study is to examine the preferred
assessment and evaluation approaches in science courses and which method is the most commonly used
method by using meta-synthesis method. In this context, as a result of the search using the keywords
"science" and "assessment and evaluation", 30 studies that met the inclusion criteria among the studies
published between 2009 and 2023 were examined and the results were presented by supporting the
researcher's suggestions. In the majority of the studies examined, it was seen that teachers adopted the
traditional assessment and evaluation approach and the most preferred method was the multiple-choice
test method. In alternative assessment and evaluation approaches, concept map and portfolio are the most

preferred methods.

Keywords: Science, measurement and assessment, meta synthesis.
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EXTENDED ABSTRACT

Introduction

In ensuring quality in education, it is very important that assessment and evaluation can be selected
and applied according to student needs (Stanford & Reeves, 2005).With the 21st century, traditional
assessment and evaluation approaches, which are inadequate in assessing high-level thinking skills, are
less preferred (Aslanoglu, 2004). Alternative assessment and evaluation approaches that can reveal
student-centered higher-order thinking skills from current life have started to attract attention (Bahar
et al., 2006). Teachers should be able to use assessment and evaluation activities effectively for
permanent learning. It is very important to examine the assessment and evaluation approaches
preferred by teachers in science courses. Within the scope of the study, a meta-synthesis of the studies
related to the research topic was conducted. In this direction, answers to the following questions were
sought: What are the methodological and content characteristics of the studies on the assessment and
evaluation approaches adopted by teachers or pre-service teachers in science courses? Which of the
traditional or alternative assessment and evaluation approaches do science teachers, pre-service
teachers and classroom teachers who teach science courses prefer? Which method is the most commonly
used among the preferred assessment and evaluation approaches?

Method

This study was conducted with a meta-synthesis research design called qualitative meta-analysis. Meta-
synthesis studies are studies that aim to interpret the researches conducted in a certain field, to
determine their similar or different aspects and to synthesize them (Aspfors & Fransson, 2015; Calik &
Sozbilir, 2014; Staneva, Bogossian, & Wittkowski 2015; Sandelowski & Barroso, 2003).

Findings

The studies included in the research were classified in 3 categories. Alternative assessment and
evaluation practices and competencies, perceptions, attitudes and literacy towards assessment and
evaluation practices, levels and methods of performing assessment and evaluation practices. Nine of
the studies used qualitative, 10 quantitative and 11 mixed methods. In 18 of the 30 studies examined, it
was observed that teachers adopted the traditional assessment and evaluation approach in science
courses. In 12 of the studies, it was seen that teachers adopted the alternative assessment and evaluation
approach in science courses. In 16 of the 18 studies in which the traditional assessment and evaluation
approach was adopted, the multiple-choice test method was found to be the most commonly used
method. This was followed by true-false test method in 7 studies, short and long answer written exam
method in 6 studies, and fill-in-the-blank method in 4 studies. In 5 of the 12 studies in which alternative
assessment and evaluation approaches were adopted, the concept map method was the most commonly
used method in 5 studies, the portfolio and project method in 4 studies, and the puzzle method in 3
studies.

Results and Discussion

In 12 of the studies, it was observed that teachers adopted alternative assessment and evaluation
approaches in science courses. Similar to the result of this study, Bardak and Karamustafaoglu (2016)
emphasized that teachers prefer traditional methods in science teaching. Anil and Acar (2008), Balc1 and
Tekkaya (2000), Baki and Birgin (2002), Bol (2004), Cakan (2004), Duban and Kiiciikyilmaz (2008), Frary
et al. (1993), Gelbal and Kelecioglu (2007), Giiven and Eskitiirk (2007), Kilmen et al. (2007), Okur (2008),
Oztiirk (2003), Saglam-Arslan, Avci and iyibil (2008) stated that teachers prefer traditional assessment
and evaluation approaches in science teaching for various reasons. The low preference for alternative
assessment and evaluation approaches may be due to teachers' lack of sufficient knowledge. Of the 12
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studies in which alternative assessment and evaluation approaches were adopted, concept map method
was used in 5 of them, portfolio and project method in 4 of them, and puzzle method in 3 of them. In
the analyzed studies, the most used method among the traditional assessment and evaluation
approaches is the multiple-choice test. This is followed by true-false test and short and long answer
written methods. Similar to the results of this study, it was determined that science teachers used
multiple-choice tests the most among traditional assessment and evaluation approaches (Giines et al.,
2010; Birgin & Giirbiiz, 2008). In parallel with the findings, Akdag (2011) stated that teachers preferred
the true-false test type method in measurement and evaluation; Adigtiizel (2020) stated that the methods
that teachers used most during the pandemic process were multiple-choice tests and classical exams.
There may be different reasons why multiple-choice test method is used a lot; it does not require
expertise in preparation, it can be easily applied, the curriculum is intense, time constraints, and the
exams in our country consist of multiple-choice tests.

GIRiS
Egitim 6gretim kazandirilan birikimlerin 6lgme degerlendirmesiyle i¢ ice ge¢mis bir
stirectir (Kemertas, 2003). Ogretim siirecinin etkililigi ile ilgili bilgi alma ve siireci buna
gore diizenleme 6lgme degerlendirmeden ayr1 olamaz (Azrak, 2017). Egitimin niteligi
icin 6lgme degerlendirmenin dgrenci ihtiyaglarina gore secilip uygulanabilmesi ¢ok
onemlidir (Stanford & Reeves, 2005). Mesleki yetkinlikleri olan ©gretmenler
ogrencilere gore Ogretimi sekillendirebilmek ve doniitler alabilmek igin Olgme
degerlendirme etkinliklerini kullanmaktadir (Black & Wiliam, 1998). Ol¢me
degerlendirme; ogretim programlarinin hazirlanmasinda, hedeflenen kazanimlara
ulasmada ve siirecteki gelisimleri belirlemede yol gostericidir (Tan & Erdogan, 2004).
Fen egitiminde alisilagelmis geleneksel yaklasim degisime ugramistir (Hurd, 1998).
Yapilandirmaci yaklagimi temel almaya baslayan 6lgme degerlendirme gelenekselden
farklilagsmistir (Martin, 1997). Yapilandirmacilig1 temel alan yeni 6gretim programlari,
ol¢cme degerlendirme faaliyetlerini siireg temelli ve 6gretimin ¢ok onemli bir pargasi
haline getirmistir (Karamustafaoglu, Caglak & Meseci, 2012; Mintah, 1993). Ogretim
programlarindaki degisimler farkli 6lgme degerlendirme yaklasimlarina yonelmeyi
gerektirmistir (Coklar, Vural & $ahin, 2009; Duban & Kiigiikyilmaz, 2008; Gelbal &
Kelecioglu, 2007; Korkmaz & Kaptan, 2005; Tay, Tokcan & Orug, 2009). 21. yiizyil ile
tist dlizey diisiinme becerilerini degerlendirmede yetersiz kalan geleneksel 6lgme
degerlendirme yaklasimlarinin daha az tercih edilmesi benimsenmektedir (Aslanoglu,
2004). Ogrenci merkezli {ist diizey diisiinme becerilerini ortaya cikarabilen alternatif
Ol¢me degerlendirme yaklasimlari dikkat ¢ekmeye baslamistir (Bahar vd., 2006).
Ogrencilerin siire¢ igindeki gelisimini ortaya koyan alternatif 6lgme degerlendirme
(Pierce & O’Malley, 1992); 6grenci dosyalari, performans calismalari, gozlemler,
simiilasyonlar vb. yontem tiirlerini icermektedir (Thompson, 2001, Wiggins, 1989).

Ogretim ile 5lcme degerlendirmenin biitiinlestigi ve geleneksel l¢gme degerlendirme
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ile tam belirlenemeyen becerilerin degerlendirildigi alternatif 6l¢gme degerlendirme
yaklasiminda 6grenci ve 6gretmen karsilikli iletisim halindedir (Ornstein & Thomas,
2004). Yampolsky (2001)e gore alternatif Ol¢me degerlendirme yaklasimi ile
ogrencilerin edindigi beceri ve kazanimlar aktif olarak goriilebilmektedir. Alternatif
ol¢me degerlendirme yaklasiminin bilissel, duyussal ve psikomotor tiim becerileri
degerlendirebilmesi ile hem sonu¢ hem siire¢ odakli olmas: dikkat ¢eken Onemli
ozelliklerindendir (Bal, 2009; Yaman, Karamustafaoglu & Karamustafaoglu, 2005).
Alternatif Olgme degerlendirme yaklasiminin Onemli noktalar1 su sekildedir;
Ogrenmeyi pekistirir, bilimsel becerileri artirir, bireysel dgrenmeyi destekler,
Ogrencinin ihtiyaglarmma doniit saglar ve 6grencinin problemi netlestirmesini saglar
(Waters, Smeaton & Burns, 2004; Shavelson & Baxter, 1992; Wiggins, 1989). Buna
karsilik 6grencilerin 6grenim semalari ile ilgili bilgi vermede sinirli olan geleneksel
Olcme degerlendirme yaklasimlari Ogrencilere 0z degerlendirme firsati
sunmamaktadir (Stiggins, 2007). Ol¢cme degerlendirmedeki gelisimlere ayak
uydurabilmek i¢in 6ncelikle 6gretmenlerin 6l¢me degerlendirme yaklasimlarmi etkili
kullanabilme hususundaki diisiince ve inanglarinin degisimi onemlidir (Karaman,
2014). Bu nedenle Ogretmenlerin alternatif Ol¢me degerlendirme yaklasimi
dogrultusunda diistincelerinin dikkate alinmasi 6nemlidir (Brown, 2002). Ancak
ogretmenler genellikle daha asina olduklari geleneksel ©l¢gme degerlendirme
yaklasimlarindan faydalanmaktadir (Adigilizel, 2020; Akdag, 2011, Bardak &
Karamustafaoglu, 2016; Birgin & Giirbtiz, 2008; Gelbal & Kelecioglu, 2007; Giines vd.,
2010; Zeidler, 1987).

Alternatif 6lgme degerlendirme yontemleri hakkinda bir¢ok calisma yapilmistir.
Orhan (2007) ile Kepek ve Izci (2021) alternatif 6l¢cme degerlendirme yontemlerinin fen
derslerinde akademik basariy1 geleneksel yontemlere gore artirdigini belirtmislerdir.
Biiytiktokath ve Bayraktar (2014), Okur ve Azar (2011), Okur (2008) ve Yayla (2012)
fen bilgisi 6gretmenlerinin alternatif 6l¢me degerlendirme yontemleri hakkindaki
gortsleri ile hangi siklikta kullandiklarini belirlemisler ve cinsiyet, mesleki deneyim
gibi degiskenlere gore incelemislerdir. Anil ve Acar (2008), Cakan (2004), Coruhlu, Nas
ve Cepni (2009), Duban ve Kiigiikyillmaz (2008), Gelbal ve Kelecioglu (2007), Kilmen
vd. (2007) ile Saglam-Aslan, Ava ve lyibil (2008) fen bilgisi gretmenlerinin alternatif
olcme degerlendirme yontemleri hakkinda yeterli donamima sahip olmadiklarim
belirtmislerdir. Coruhlu, Nas ve Cepni (2009) fen bilgisi 6gretmenlerinin alternatif
Olcme degerlendirme yontemleri ile ilgili hizmet i¢i egitim almalar1 gerektigini
vurgulamistir. Gliven ve Eskitiirk (2007) ise alternatif 6l¢me degerlendirme yontemleri

ile ilgili hizmet igi seminerlerin yetersiz oldugunu belirtmistir. Ogretmenlerin yeterli
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bilgisinin olmamasi, zaman yetersizligi ve 0grencilerin isteksizligi gibi sebeplerden
alternatif 6l¢me degerlendirme yaklasimini tercih etmedikleri dikkat ¢ekmektedir
(Birgin ve Glirbiiz, 2008; Biiyiiktokatli & Bayraktar, 2014; Buldur & Tatar, 2011).
Alternatif 6lgme degerlendirme yaklasiminda genellikle performans gorevi, proje,
kavram haritalari, portfolyo, tanilayici dallanmis agag ve yapilandirilmis grid gibi
yontemlere daha ¢ok yer verildigi gortilmiistiir (Bastiirk, 2005; Birgin ve Giirbiiz, 2008;
Ingeg, 2008; Kan, 2007; Karakus, 2010; Kanatli, 2008; Korkmaz, 2009; Ogan-Bekiroglu,
2005; Ozyalgin Oskay vd., 2008; Vanides vd., 2005). Giingor (2005), Giiven ve Aydogdu
(2009), Gtivener (2005), Niguidula (1993) ve Sirkintt (2007) alternatif olgme
degerlendirme yaklasimlarinda portfolyo yonteminin O0grenmeye olumlu etkisi
oldugunu belirtmiglerdir. Uluslararas: literatiire goz atildiginda ise Barootchi ve
Keshavarz (2002), Gamor (2001), Hall ve Hewitt-Gervais (1999), Stader ve Winstead
(2002) alternatif 6l¢me degerlendirme yaklagimlariin 6grenme ve 6gretim {izerinde
yararlar1 oldugu {tizerine ¢alisma yapmiglardir. Brooks ve Brooks (1993) ve Cohen
(1995) de alternatif Ol¢gme degerlendirmenin 6nemli oldugu konusuna vurgu
yapmuglar ve geleneksel Ol¢me degerlendirme yontemlerinin eksik yoOnlerini
belirtmislerdir. Bu alandaki ¢alismalarda daha ¢ok 6gretmenlerin goriisleri ve 6l¢me
degerlendirmenin Ogrenciler {izerindeki etkileri incelenmistir. Literatiirde ise fen
bilimleri 6gretmenlerinin derslerinde geleneksel veya alternatif 6lgme degerlendirme
yaklasimlarindan hangisini tercih ettikleri ve en ¢ok kullandiklar: yontemler ile ilgili
calismalara az rastlanilmistir. Kalict Ogrenme igin ise Ogretmenlerin Olgme
degerlendirme etkinliklerini etkili olarak kullanabilmesi gerekmektedir. Bu
durumdan hareketle fen bilimleri dersi icin 6gretmenlerinin tercih ettikleri dlgme
degerlendirme yaklasimlarinin incelenmesi ¢ok onemlidir. Calisma kapsaminda

arastirma konusu ile ilgili ulasilan ¢alismalarin meta-sentezi yapilmaistir.
Bu dogrultuda su sorulara cevap aranmugtir:

Fen bilimleri dersinde 6gretmenlerin veya 6gretmen adaylarinin benimsedikleri 6l¢me
degerlendirme yaklasimlari ile ilgili yapilan arastirmalarin yontemsel ve igerik

agisindan karakteristigi nasildir?

Fen bilgisi 0gretmenleri, 0gretmen adaylar: ile ilkokul fen bilgisi dersine giren
ogretmenlerin geleneksel veya alternatif 6lgme degerlendirme yaklasimlarindan

hangisini tercih etmektedirler?

Tercih edilen 6l¢gme degerlendirme yaklasimlarinda en ¢ok kullanilan yontem

hangisidir?

&

&
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YONTEM
Arastirmanin Modeli

Bu calisma nitel meta-analiz olarak adlandirilan meta-sentez arastirma deseni ile
ylritilmiistiir. Meta-sentez aragtirmalari; belirli alanda yapilan arastirmalarin
yorumlanmasini, benzer veya farkli yonlerinin belirlenmesini ve sentez yapilmasim
amaglayan c¢alismalardir (Aspfors & Fransson, 2015; Calik & Sozbilir, 2014;
Sandelowski & Barroso, 2003; Staneva, Bogossian & Wittkowski 2015). Meta-sentez
calismalar1 incelendiginde asagidaki islem adimlari takip edilmektedir (Polat & Ay,
2016).

1.Adim: Arastirmanin konusu belirlenir.

2.Adim: Arastirmanin konusu ile ilgili anahtar kelimeler belirlenip alanyazin taramasi

yapilir.
3.Adim: Bulunan kaynaklar gozden gegirilir.

4.Adim: Arastirmaya dahil etme ve hari¢ tutma Olciitlerinin belirlenerek ¢alismalar

secilir.

5.Adim: Arastirmaya dahil edilen calismalarin benzer ve farkli yonleri ortaya

konularak ortak temalar olusturulur.

6.Adim: Temalar c¢ergevesinde edinilen bulgular sentezlenerek ¢ikarimlarda

bulunulur.
7.Adim: Bulgular raporlastirilir.
Verilerin Toplanmasi

Meta-sentez calismasmna dahil edilecek c¢alismalar1 belirlerken fen bilgisi
ogretmenlerinin 6l¢me degerlendirme yaklagimlari ile ilgili glincel alanyazin taramasi
yapilmstir. Bu tarama sonunda ¢alismada incelenecek arastirmalarin belirlenmesi igin
iki temel Ol¢tit belirlenmistir: (a) Calismalarin 2009-2023 yillar arasinda yaymlanmast
(b) odagmin fen bilimleri o6gretmenlerinin o6l¢gme degerlendirme yaklasimlar:
olmasidir. Ilgili veri tabanlar1 DergiPark, Google Akademik ve YOK-Ulusal Tez
Merkezi olup “fen bilgisi” ve “0l¢gme-degerlendirme” anahtar kelimeleri kullanilarak
taranmigtir. YOK Ulusal Tez Merkezi'nde tarama sonucu 29 lisansiistii calismaya
ulasilmistir. DergiPark iizerinden yapilan tarama sonucu 11 makaleye ulasilmistir.
Google Akademik tizerinden yapilan tarama sonucunda da 38 calismaya ulasilmistir.
Belirlenen kriterlere uyan 11 arastirma makalesi ve 19 lisansiistii tez calismasi

degerlendirmeye alinmistir. Calismaya 2009-2023 yillar1 arasinda yapilan Tiirkge tez
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ve makaleler dahil edilmistir. Fen bilgisi 6gretmenleri, 6gretmen adaylar1 veya ilkokul
fen bilgisi dersine giren 6gretmenler iizerine yapilmamis olan arastirmalar ile erisime
acik olmayan ve tam metnine ulasilamayan ¢alismalar arastirmaya dahil edilmemistir.
Ayrica ilgili anahtar kelimesi kullanmis olmasma ragmen odaginda fen bilgisi
ogretmenlerinin 6lgme degerlendirme yaklasimlari olmayan arastirmalar ¢alismaya
dahil edilmemistir. Bu arastirma 2009-2023 yillar1 arasinda yaymlanan fen bilgisi
ogretmenlerinin  6l¢me degerlendirme yaklagimlar1 {izerine 30 c¢alismayil
kapsamaktadir. Meta-senteze dahil edilen c¢alismalarin kodlari, ana temalari,

yontem/desenleri ve tiirleri Tablo 1."de verilmistir.
Tablo 1.

Meta-Senteze Dahil Edilen Calismalarin Kodlari, Yazarlar:, Yaymm Yili, Temasi, Yontem/Deseni ve
Tiirii

Calismanin Yazar/lar Yayin Ana Tema Yontem/Desen Calismanin
Kodu Yili Tiirii

Fen Dersinde
Portfolyo Nicel

Al Turan ve Sakiz 2014 y . .
Degerlendirmesinin Deneysel

Makale

Kullanimi

Fen Bilgisi
Karaaslan, Ogretmenlerinin
¥olda§, Beklen, 2023 Alternatif Olcme Nicel
Oztarhan  ve Degerlendirme Tarama
Karakut Tekniklerini
Uygulamast

A2 Makale

Fen Bilgisi

Cetinkaya ve Ogretmenlerinin Nitel

Saka 2022 Olgme Degerlendirme Fenomenoloji
Uygulamalari

A3 Makale

Fen Bilgisi Ogretmen

Ad Buldur 2009 A-A-;daylarmin Alter.natlf Karma Y.uksek
Ol¢me Degerlendirme Lisans

Okuryazarlig:

Fen Bilgisi Ogretmen
Adaylarinin
Tamamlayic1 Olgme Doktora
o . Karma )
Degerlendirme Tezi
Yaklagimlarini

Kullanma Becerileri

A5 Caligkan 2009

Ll 1
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Fen Bilgisi Ogretmen
Adaylarinin Alternatif .
v 1 - N . Yiiksek
Ab Kokliikaya 2010 Olgme Degerlendirme Karma . .
s Lisans Tezi
Teknikleri
Yeterlilikleri
Fen Bilgisi Ogretmen Nitel
Adaylarinin Alternatif Doktora
A7 Yapalak 2009 "
apata Olgme Degerlendirme ~ Eylem Tezi
Yeterlilikleri Aragtirmast
Fen Bilgisi
Ogretmenlerinin Nicel .
A8 Akdag 2011 Olcme ve Ei?;;szeZi
Degerlendirmeye Tarama
Iliskin Yeterlilikleri
Fen Bilgisi
Ogretmenlerinin
.. .. Yiiksek
A9 Ozgelik 2011 Ol¢me ve Karma u 5 .
o . Lisans Tezi
Degerlendirme
Araclarin1 Kullanmasti
Fen Dersinde
Tamamlayic1 Olgme  ryicel Yiiksek
A10 Seker 2012 Degerlendirme
Yaklagimlarmnin Deneysel Lisans Tezi
Basariya Etkisi
Fen Dersinde
Kullaml_gn Nicel Yyksek
All Karaoglu 2014  Tamamlayici Olgme ve Lisans
Degerlendirme Tarama Tezi
Yontemleri
Fen Ogretmenlerinin
Alternatif Olcme ve ..
Yiiksek
Al12 Altmisik 2014 Degerlendirme Karma e .
el Lisans Tezi
Etkinliklerini
Gergeklestirme
Fen Bilgisi Ogretmen
Adavl 51 Nicel Yii
A3 Yalvac 2016 dayu armnin O ¢me 'uksek .
Degerlendirme Tarama Lisans Tezi
Okuryazarliklar:
Fen Bilgisi
s lerini Yiiksek
Al4 Acar 2016 Ofretmenlerinin
Olgme Degerlendirme Lisans Tezi
Uygulamalar
L 1 L 1
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Fen Bilgisi
Ogretmenlerinin Nicel Yiiksek
A15 Bahar 2017 Kullandiklar1 Olgme Lisans
Degerlendirme Tarama Tezi

Yontemleri

Fen Bilgisi Ogretmen
Adaylarinin
Tamamlayici Olgme Yiiksek

Karma

Al6 Sahin 2018 Degerlendirme Lisans Tezi

Araclar
Farkindaliklari

Fen Bilgisi
Ogretmenlerinin Nicel
Al7 Murat 2018 Inanglarmin )
Kullandiklar1 Olgme Tarama Tezi

Araclarina Etkisi

Doktora

Fen Bilgisi Ogretmen
Adaylarmnin Olgme Yiiksek
. ) Karma . .
Degerlendirme Lisans Tezi

Okuryazarliklari

A18 Kog 2019

Fen Bilgisi
Bedir, Ogretmenlerinin Nitel
A19 Tiirkoguz, 2010 Portfolyo Eylem Makale
Polat Degerlendirmeye Aragtirmast
Yonelik Goriigleri

Fen Bilgisi
Ogretmenlerinin Nicel Yiiksek
Olgme Degerlendirme  Tarama Lisans Tezi
Uygulamalar1

A20 Baygiil 2019

Fen Bilgisi
Ogretmenlerinin
Alternatif Olcme . Yiiksek
o . Nicel . .
Degerlendirme Lisans Tezi
Tekniklerine liskin

Yeterliligi

A21 Soylemez 2022

Fen Bilgisi Ogretmen
Adaylarinin Cagdas
A22 Kuloglu 2022 Olgme Degerlendirme ~ Karma
Sistemlerine Yonelik
Tutumlar

Yiksek
Lisans Tezi

)} T
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Fen Dersinde
Kullanilan Alternatif
Olgme Degerlendirme
Teknikleri

A23 Okur ve Azar 2011 Karma Makale

A24 Coruhlu, Nas 2009 Fen Bilgisi Nicel Makale
ve Cepni Ogretmenlerinin
Alternatif Olcme
Degerlendirme
Tekniklerini
Kullanmadaki
Zorluklar

Tarama

A25 Kurnaz ve 2013 Fen Bilgisi Nitel Makale
Pektas Ogretmenlerinin
Alternatif Olgme

Degerlendirme

Ozel Durum

Yontemini Kullanim
Durumu

A26 Yaman 2011 Fen Dersinde Nicel Makale
Ogretmenlerin Olgme

Degerlendirme

Uygulamalar:

Tarama

A27 Kepek 2019 Alternatif Karma Yiiksek
Degerlendirme Lisans Tezi
Yéntemlerinin Ogrenci
Basarisina Etkisi

A28 Biiyiiktokatl 2014 Fen Egitiminde Nicel Makale
ve Bayraktar Alternatif Olgme
Degerlendirme
Uygulamalar1

Tarama

A29 Yildirim ve 2022 Fen Bilgisi Nicel Makale
Yildirim Ogretmenlerinin
Olcme ve
Degerlendirmeye
Yonelik Tutumlar:

Tarama

A30 Yenice, Ozden 2014 Fen Bilgisi Ogretmen  Nicel Makale
ve Tung Adaylarinin Alternatif
Olgme Degerlendirme
Yaklagimlarini
Kullanma Yeterliligi

Tarama

" L
I
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Verilerin Analizi

Meta-sentez ~ arastirmalarinda biiytik cogunlukla benzer analiz adimlan
kullanilmaktadir (Braun & Clarke, 2017). Arastirmada asagida verilen analiz adimlar1

dikkate alinarak ¢alismalarin analizi yapilmistir:

1. Arastirmaya Karar Verme: Arastirma konusu tanimlanmigtir. Bu arastirmada ilgi
alan1 olarak “fen bilgisi Ogretmenlerinin tercih ettikleri O0l¢gme degerlendirme

yaklasimlar1” se¢ilmistir.

2. Arastirmaya Dahil Edilecek Calismalar1 Se¢me: Alanyazinda analize dahil
edilecek ¢alismalar belirlenmistir. Dahil edilme 6l¢titlerine uyan makale, yiiksek lisans
veya doktora tezleri arastirmaya dahil edilmistir. Dahil edilme 06l¢titleri olarak 2009-
2023 yillar1 arasinda yapilan calismalar belirlenmistir.

3. Verileri Okuma: Arastirmaya dahil edilen ¢alismalardan yorumsal metaforlar
c¢ikarilmistir ve ana temalar1 Tablo 1. de verilmistir. Arastirmaya dahil edilen 30
calismadan c¢ikarimlarda bulunulmustur. Arastirmada fen bilgisi 0gretmenlerinin
veya Ogretmen adaylarnin Ol¢gme degerlendirme yaklasimlari ile ilgili yapilan
calismalarin yontemsel ve igerik agisindan karakteristigi, geleneksel veya alternatif
O0lcme degerlendirme yaklasimlarindan hangisini tercih ettigi, tercih edilen 6lgme
degerlendirme yaklasimlarinda en ¢ok kullanilan yontemler ile ilgili bilgiler not

edilmistir.

4. Veriler Arasindaki iligkiyi Belirleme: Arastirmaya dahil edilen ¢alismalarin ana
fikir ve anahtar kavramlarla benzeyen yonleri ortaya konulmustur. Dahil edilen
calismalarin anahtar kavramlari arastirmanin amact dogrultusunda tablolarda

verilmistir.

5. Verileri Déniistiirme: Calismalardan elde edilen varsayimlara dayanilarak

yapilmustir.

6. Doniisiimleri Sentezleme: Arastirmaya dahil edilen calismalar tablolar iizerinden
alt problemler dogrultusunda yorumlanmaistir. Boylece fazla sayida olan ¢calismalarda

soyutlama imkani saglamaktadir.

7. Sentezleri Ifadelestirme: Calismalardan elde edilen veriler sentezlenerek

yorumlanmustir.
Gegerlik ve Giivenirlik

Nitel desenlerde gecerlilik i¢in sonuca nasil ulasildigi hakkinda ayrintili bilgi verilmesi

onemlidir (Yildirim ve Simsek, 2016). Bu arastirmanin amaci ve aragtirma problemleri
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acik sekilde ifade edilmistir. Arastirmaya dahil edilen calismalar tablo seklinde
gosterilmistir. Giivenirlik igin ise ¢alismalar tekrar incelenmistir. Arastirmaya dahil
edilen ¢alismalara ait kodlar belirlenirken uzun siire incelenmis ve elde edilen bilgiler
Excel tablosu olarak saklanmistir. 20 giin sonra tekrar baska bir Excel tablosunda
kodlamalar yapilmis ve 30 ¢calismadan 28 tanesinde birlik saglanarak kodlamalarin

tutarlilik oran1 %93,33 bulunmustur.
BULGULAR

Meta-senteze dahil edilen calismalarin analiz sonuglar alt basliklar altinda tablolar

seklinde verilmistir.

Fen Bilimleri Dersinde Ogretmenlerin veya Ogretmen Adaylarinin Benimsedikleri
Ol¢me Degerlendirme Yaklagimlar ile Tlgili Yapilan Arastirmalarin Yéntemsel ve

Icerik Aqisindan Karakteristigi ile lgili Bulgular

Tablo 2.’de arastirmaya dahil edilen c¢alismalarin yontem/desen ve igerik
siniflandirilmasi verilmistir.

Tablo 2.

Meta Senteze Dahil Edilen Calismalarin Yontem/Desen ve Icerik Karakteristigi

Kategori Frekans Nitel Desen Nicel Desen Karma Desen

Alternatif 6lgme
degerlendirme
uygulama ve
yeterlilikleri

16 3 6 7

Ol¢me

degerlendirme

uygulamasina 9 6 2 1
yonelik algi, tutum

ve okuryazarlik

Olcme

degerlendirme

uygulamalarmi

gerceklestirme 5 - 2 3
diizeyleri ve

yontemlerin

incelenmesi

Tablo 2. ye gore dahil edilen ¢alismalar 3 kategoride smiflandirilmistir. Alternatif

Olcme degerlendirme wuygulama ve yeterlilikleri, Ol¢me degerlendirme

-
1
-




bir meta— sentez ¢alismasi

Fen bilimleri dersinde tercih edilen 6l¢gme degerlendirme yaklagimlari {izerine > 41), 2025> EDUCATIONE >

uygulamalarima yonelik algi, tutum ve okuryazarlik, Olgme degerlendirme
uygulamalarmi gerceklestirme diizeyleri ve yOntemlerinin incelenmesidir.
Calismalarin 9 tanesinde nitel, 10 tanesinde nicel ve 11 tanesinde karma yontem

kullanilmistir.

Fen Bilgisi Ogretmenleri, Ogretmen Adaylar ile Ilkokul Fen Bilgisi Dersine Giren
Ogretmenlerin Geleneksel veya Alternatif Olgme Degerlendirme Yaklagsimlarindan
Hangisini Tercih Ettigi ve Tercih Edilen Olgme Degerlendirme Yaklagimlarinda En
Cok Kullanilan Yéntem ile flgili Bulgular

Tablo 3.te arastirmaya dahil edilen c¢alismalardan fen bilimleri dersinde
ogretmenlerin tercih ettikleri 6l¢gme degerlendirme yaklasimlari ile tercih edilen 6lgme
degerlendirme yaklasimlarinda en ¢ok kullanilan yontemlerin incelenmesiyle elde

edilen bulgular verilmistir.
Tablo 3.

Meta Senteze Dahil Edilen Calismalarda Tercih Edilen Olgme Degerlendirme Yaklasimi ile En Cok
Kullamlan Yontem Tiirleri

Yazar/lar Kodu Geleneksel / En Cok Kullanilan Yéntem

Alternatif Tiirii

Ol¢me Degerlendirme

Turan ve Sakiz

Al Alternatif OD Portfolyo
(2014)
Karaaslan, Yoldas, Beklen,
Oztarhan ve Karakut A2 Geleneksel OD Coktan Se¢meli Test
(2023)
Cetinkaya ve Saka - Coktan Se¢meli Test
Geleneksel OD
(2022) A3 Dogru Yanlis Testi
Buldur . Coktan Se¢meli Test
A4 Geleneksel OD
(2009) Dogru Yanlis Testi
Caligkan .
A5 Geleneksel OD Kagit Kalem Testi
(2009)
) P
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Kokliikaya . Kare Bulmaca
A6 Alternatif OD
(2010) Cengel Bulmaca
Yapalak .
A7 Geleneksel OD Coktan Se¢meli Test
(2009)
Akdag .
A8 Geleneksel OD Coktan Se¢meli Test
(2011)
. Coktan Se¢meli Test
Ozgelik .
A9 Geleneksel OD Dogru Yanlis Testi
(2011)
Bosluk Doldurma
Seker . Coktan Se¢meli Test
Al10 Geleneksel OD
(2012)
Karaoglu . Kavram Haritalar
All Alternatif OD
(2014) Proje
Portfolyo
Altinigik .
Al2 Alternatif OD Proje
(2014)
Performans Degerlendirme
Yalvag .
Al13 Geleneksel OD Coktan Se¢meli Test
(2016)
Acar ..
Al4 Geleneksel OD Uzun ve Kisa Cevaph Yazili
(2016)
Yazili Smav
Bahar .
Al5 Geleneksel OD Coktan Se¢meli Test
(2017)
Dogru Yanls Testi
Poster
Sahin ..
Al6 Alternatif OD Bulmaca
(2018)
Proje Degerlendirme
Murat . Coktan Se¢meli Test
Al17 Geleneksel OD
(2018) Bosluk Doldurmali Test
) i H
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Kog . Yazili Sinav
Al18 Geleneksel OD
(2019) Coktan Se¢meli Test
Bedir, Tiirkoguz, Polat .
Al19 Alternatif OD Portfolyo
(2010
Baygiil . Yazili Sinav
A20 Geleneksel OD
(2019) Coktan Se¢meli Test
Kavram Haritasi
Soylemez .
A21 Alternatif OD Vee Diyagrami
(2022)
Yapilandirilmis Grid
Kuloglu . Portfolyo
A22 Alternatif OD
(2022) Akran Degerlendirmesi
Okur ve Azar . Uzun ve Kisa Cevapl Yazili
A23 Geleneksel OD
(2011) Coktan Se¢meli Test
Coruhlu, Nas ve Cepni A24 Geleneksel OD Bosluk Degerlendirme
(2009) Dogru Yanlis Testi
Coktan Se¢meli Test
Kurnaz ve Pektas A25 Alternatif OD Kavram Haritas1
(2013)
Yaman A26 Geleneksel OD Coktan Se¢meli Test
(2011) Kisa Cevapl Yazili
Dogru Yanlis Testi
Kepek A27 Alternatif OD Kavram Haritas1
(2019) Yapilandirilmis Grid
Tanilayic1 Dallanmis Agag
Biiyiiktokatli ve Bayraktar A28 Alternatif OD Calisma Yaprag:
(2014) Performans Degerlendirme
Bulmaca
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Yildirim ve Yildirim A29 Geleneksel OD Coktan Se¢meli Test

(2022) Bosluk Doldurma
Dogru Yanlis Testi

Yenice, Ozden ve Tung A30 Alternatif OD Proje

(2014) Kavram Haritasi

Tablo 3.e gore incelenen 30 calismadan 18 tanesinde fen bilimleri dersinde
ogretmenlerin  geleneksel Ol¢gme degerlendirme yaklasiminmi  benimsedikleri
gorilmistiir. Calismalardan 12 tanesinde fen bilimleri dersinde Ogretmenlerin
alternatif 6lgme degerlendirme yaklasimini benimsedikleri gortilmiistiir. Tablo 3
incelendiginde geleneksel ol¢me degerlendirme yaklasimmin benimsendigi 18
calismanin 16 tanesinde ¢oktan se¢meli test en fazla kullanilan yontem olarak tespit
edilmistir. Bunu 7 tane ¢alismada dogru yanlis testi, 6 tane ¢alismada kisa ve uzun
cevapli yazili smav, 4 tane ¢alismada bosluk doldurma ¢ok kullanilan yontemler
olarak takip etmektedir.

Alternatif Olgme degerlendirme yaklasimlarinin benimsendigi 12 ¢alismanin 5
tanesinde kavram haritasi, 4 tanesinde portfolyo ve proje, 3 tanesinde bulmaca

yontemi en fazla kullanilan yontemler olarak tespit edilmistir.
SONUC, TARTISMA VE ONERILER

Meta-sentezde incelenen 30 calismadan 18 tanesinde fen bilimleri dersinde
ogretmenlerin  geleneksel oOl¢me degerlendirme yaklasgimmi benimsedikleri
gortilmiistiir. Calismalardan 12 tanesinde ise fen bilimleri dersinde 6gretmenlerin
alternatif O6lgme degerlendirme yaklasgimimi benimsedikleri gortilmistir. Bu
arastirmanin sonucuyla benzer olarak Bardak ve Karamustafaoglu (2016)
ogretmenlerin fen 6gretiminde geleneksel 6l¢gme degerlendirme yaklasimlarini tercih
ettiklerini vurgulamistir. Benzer sekilde Cakan (2004) 6gretmenlerin geleneksel 6l¢me
degerlendirme yaklasiminda en ¢ok ¢oktan se¢meli test yontemini kullandiklarin
belirtmistir. Farkli calismalarda bu durumu destekler niteliktedir. Ornegin; Anil ve
Acar (2008) ile Gelbal ve Kelecioglu (2007) calismalarinda alternatif olgme
degerlendirme yaklasimlarinda zaman ve smif mevcudu sikintis1 yasanmasi
nedeniyle geleneksel Olgme degerlendirme yaklagimlarni tercih ettiklerini
belirtmislerdir. Alternatif 6l¢me degerlendirme yaklasimlarinin az tercih edilmesi
ogretmenlerin bu konuda yeterli bilgiye sahip olmamalarindan da
kaynaklanabilmektedir (Duban & Kiiglikyilmaz, 2008; Kilmen vd., 2007; Saglam-

-
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Arslan, Ava & lyibil, 2008). Giiven ve Eskitiirk (2007) ise &gretmenlerin fen
ogretiminde geleneksel ve alternatif 6lgme degerlendirme yontemlerini birlikte

kullanmay tercih ettiklerini belirtmistir.

Meta-sentezde incelenen geleneksel 6lgme degerlendirme yaklagiminin benimsendigi
18 ¢calismanin 16 tanesinde ¢oktan se¢meli test en fazla kullanilan yontem olarak tespit
edilmistir. Bunu dogru yanls testi, kisa ve uzun cevapl yazili siav, bosluk doldurma
¢ok kullanilan yontemler olarak takip etmektedir. Alternatif dlgme degerlendirme
yaklasimlarinin benimsendigi 12 ¢alismanin 5 tanesinde kavram haritasi, 4 tanesinde
portfolyo ve proje, 3 tanesinde bulmaca en fazla kullanilan yontemler olarak tespit
edilmistir. Arastirmanin sonucu ile benzer olarak fen bilgisi O0gretmenlerinin
geleneksel O0lgme ve degerlendirme yaklasimlarindan en ¢ok g¢oktan se¢meli test
yontemini kullandiklar1 belirlenmistir (Birgin & Glirbiiz, 2008; Giines vd., 2010).
Bulgularla paralel olarak Akdag (2011) 6gretmenlerin 6l¢gme degerlendirmede dogru
yanlis test tiirti yontemini ¢ok tercih ettiklerini, Adigiizel (2020) ise 6gretmenlerin
pandemi siirecinde en ¢ok kullandiklari yontemlerin ¢oktan se¢meli test ve klasik
sinavlar oldugunu Dbelirtmislerdir. Coktan se¢meli test yonteminin ¢ok
kullanilmasinin; hazirlarken uzmanlik gerektirmemesi, kolay uygulanabilmesi,
miifredatin yogun olmasi, zaman kisitliligi, tilkemizdeki simnavlarin ¢oktan se¢meli
testlerden olusmasi gibi farkli sebepleri olabilir (Akdag, 2011). Zeidler (1987) de fen
ogretmenlerinin ¢ogunlukla ¢oktan se¢meli sorular1 acik uglu sorulara gore daha ¢ok
tercih ettiklerini belirtmistir. Arastirmaya dahil edilen ¢alismalarda alternatif 6lgme
degerlendirme yaklasimlarinda en ¢ok kullanilan yontemlerin ise kavram haritasi,
portfolyo ve proje degerlendirme oldugu goriilmiistiir. Arastirmanin sonuglariyla
benzer sekilde Giines vd. (2010) Ogretmenlerin alternatif 6lgme degerlendirme
yaklasimlarinda en ¢ok kavram haritalar: ile performans degerlendirme yontemlerini
kullandiklarini belirtmislerdir. Kavram haritalari, 6gretmenlere 6grencilerin konu ile
ilgili kazanimlarin1 degerlendirmede onemli yararlar saglamaktadir (Vanides vd.,
2005). Bu arastirmanin sonucu fen derslerinde kavram haritasi kullanimin (inge(;,
2008) etkili goriilmesinden dolay:1 derslerde kullaniminin yayginlastigi ¢ikariminda
bulunulabilir. Arastirma sonucunun aksine Duban ve Kiiglikyilmaz (2008)’a gore
ogretmenlerin kavram haritas: yonteminden az yararlandiklarmi belirtmiglerdir. Okur
(2008) ogretmenlerin alternatif 6lgme ve degerlendirme yaklasimlarindan portfolyo
yontemini ¢ok tercih ettiklerini yapilandirilmis grid ve tanilayiar dallanmis agag
yontemlerini ise daha az kullandiklarini (Goziitok vd. 2005) ileri stirmiistiir.
Arastirmanin sonucuyla paralel olarak Birgin ve Giirbiiz (2008), Giines vd. (2010) ve

Okur (2008) 6gretmenlerin alternatif 6lgme degerlendirme yaklasimlarindan en ¢ok
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portfolyo yontemini ve performans degerlendirmeyi kullandiklarini belirtmislerdir.
Bu sonuca benzer olarak Niguidula (1993), Sirkint1 (2007), Giingor (2005), Giiven ve
Aydogdu (2009), Giivener (2005) portfolyo yonteminin 6grencileri sorgulamaya sevk
ettigi, yakindan izleme firsat1 sundugu, 6grenmeye katki sagladigini belirtmislerdir.
Portfolyo yonteminin ¢ok kullanilmasinda Milli Egitim Bakanliginin bu yonteminin
tizerinde onemle durmasinin etkili oldugu soylenebilir (Biiyiiktokath & Bayraktar,
2014). Arastirmanin sonucuyla benzer olarak Korkmaz (2009), Okur (2008)
O0gretmenlerin alternatif 6l¢me degerlendirme yaklasimlarindan en ¢ok kullanilan
yontemlerin basinda proje ¢alismalariin geldigini belirtmislerdir. Anil ve Acar (2008)
ve Kanath (2008) ise arastirma sonucundan farkl olarak en ¢ok kullanilan yontemin

performans degerlendirme oldugunu vurgulamiglardir.
ONERILER
Incelenen ¢aligmalardan yola ¢ikarak su dnerilere yer verilebilir:

1. Fen Bilgisi ogretmenlerinin oOl¢me degerlendirme yaklagimlarina yonelik

yeterlikleri arastirabilir.

2. Fen Bilgisi 6gretmenlerinin tercih ettikleri 6l¢cme degerlendirme yaklasimlari ile

ogrencilerin fen dersi basarisi arasindaki iligki arastirilabilir.
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Abstract

This research analyzes postgraduate theses on school climate in Turkey from a thematic perspective. 81
theses! completed between 2020-2024 in the Council of Higher Education Thesis Center database were
examined, and theses were systematically classified in terms of their profile characteristics, universities
where they were published, data collection tools used, themes addressed, and recommendations. The
findings show that school climate research is most often associated with school commitment, academic
achievement, school effectiveness, self-efficacy, and organizational justice variables. The majority of the
studies are at the master's level, and quantitative research methods are widely preferred. The most
frequently used scales as data collection tools are the School Climate Scale, developed by Canli and
colleagues, and the Organizational Climate Scale, developed by Hoy and Tarter. While the aims of the theses
are gathered under five main themes, the development of practices that will improve school climate by
school administrators and the increase in in-service training stand out within the scope of the
recommendations. This study reveals that increasing methodological diversity in school climate research in
Tiirkiye and implementing recommendations for practice will make significant contributions to improving

educational environments.

Keywords: School climate, Yoktez, content analysis, systematic review

Ozet

Bu aragtirma, Tiirkiye’de okul iklimi iizerine yapilan lisanstistii tezleri tematik bir perspektifle analiz etmeyi
amagclamaktadir. Yiiksekogretim Kurulu Tez Merkezi veri tabaninda 2020-2024 yillar1 arasinda tamamlanan
81 tez incelenmis ve tezler; profil 6zellikleri, yayimlandiklari {iniversiteler, kullanilan veri toplama araglari,
ele alinan temalar ve Oneriler dogrultusunda sistematik olarak smiflandirilmistir. Bulgular, okul iklimi
arastirmalarinin en ¢ok okula baghlik, akademik basari, okul etkililigi, 6z-yeterlilik ve Orgiitsel adalet
degiskenleri ile iliskilendirildigini gostermektedir. Calismalarin biiyiik cogunlugu yiiksek lisans diizeyinde
olup, nicel aragtirma yontemleri yaygin olarak tercih edilmigtir. Veri toplama araci olarak en sik kullanilan
Olcekler, Canli ve arkadaglari tarafindan gelistirilen Okul Iklimi Olgegi ile Hoy ve Tarter tarafindan
gelistirilen C)rgﬁtsel Iklim Olgegidir. Tezlerin amaclar1 bes ana tema altinda toplanirken, Oneriler
kapsaminda okul yoneticilerinin okul iklimini iyilestirecek uygulamalar gelistirmesi ve hizmet ici
egitimlerin artirilmasi 6ne ¢ikmaktadir. Bu calisma, Tiirkiye'de okul iklimi arastirmalarinda metodolojik
cesitliligin artirllmasi ve uygulamaya yonelik Onerilerin hayata gecirilmesinin, egitim ortamlarimin

iyilestirilmesine 6nemli katkilar sunacagini ortaya koymaktadir.

Anahtar Kelimeler: Okul iklimi, Yoktez, icerik analizi, sistematik derleme

1 Postgraduate theses examined within the scope of the research are given with the * symbol in the reference
section.
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INTRODUCTION

Educational institutions play a key role in improving social welfare and quality of life,
as well as having an important role in economic development. Identifying the key
factors of educational systems and educational development is important to
understand the main drivers in education (Laila, 2015). Therefore, many studies have
been conducted to identify the factors that affect students' academic and social success.
These studies are generally categorised under three main headings: the student
himself/herself, his/her family and school (Cobanoglu & Badavan, 2016; Dagdelen,
2013; Engin et al., 2009; Ozer & Anil, 2011; Polat, 2009). When these factors are
analysed, it is seen that the school is the most important phenomenon regardless of the
individual and his/her characteristics. For this reason, studies focusing on schools are

carried out in many countries to improve the education system and its quality.

In studies focusing on schools, especially the concept of school climate has come to the
fore and various models have been developed. School climate includes the atmosphere
and emotional environment in an educational institution, the working environment
shaped directly or indirectly by employees, and the relationships and behaviours of
school members (Yilmaz & Altinkurt, 2013). In this context, while school climate
directly affects educational practices, it also indirectly affects the human capital of
education systems and societies. For this reason, school climate has a psychological
connotation. It can be expressed as the silent power at the heart of schools. In addition,
school climate is a comprehensive term and includes teachers' perceptions of the
general working environment of the school, formal and informal organisational
structure, members' personalities and organisational leadership affecting these
personalities (Hoy & Miskel, 2012). The climate of a school represents the qualities
related to the school environment that distinguish that school from others and affect
the behaviours of school members. Any person in the school can have a general
understanding of the school climate by making simple observations. Even a newcomer
can get a favourable or unfavourable impression of the school climate in a short time
based on his/her intuition. Elements such as the materials seen on the walls, corridors,
school boards, sounds and events experienced in the school, students' behaviour and
the school's approach to problems can form an impression about the school climate
(Noonan, 2004). Although parents and adults are exposed to various stimuli when they

come to school, they can quickly make an assessment about the school climate.
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Graduate theses on the concept of school climate in Turkey began to emerge in the
early 1990s, as recorded in the YOKTEZ database (Aksu, 1994), whereas academic
interest in this subject in the international literature can be traced back to the 1970s
(Breckenridge, 1976; Brookover et al., 1978). During this period, schools were
emphasized not only as institutions aimed at improving students' academic
achievement but also as environments supporting their emotional and social
development. In addition, since the concept of school climate is influenced by many
concepts and affects many concepts itself, it can be said that the concept maintains its
actuality and importance in terms of educational systems and educational policies. In
this context, considering that many studies have been conducted on the concept and
that the studies conducted cover a wide time period, it is seen that the research studies
and research methods are repetitive. Systemic reviews on school climate generally
offer a limited perspective by examining certain parameters (year, method, design and
participant etc.) (Sezgin & Sonmez, 2018; Korkmaz & Yumusak, 2021; Ustﬁnta@ et al.,
2022). However, a more diverse and in-depth approach is needed for a comprehensive
understanding of the concept of school climate. When the current situation in the
literature is examined, it is seen that there are very few studies that reveal differences
and similarities in research on school effectiveness and evaluate the data obtained in a
systematic and comprehensive manner (Charlton el at. 2021; Voight & Nation, 2016).
In addition, the current studies generally deal with the history and the lack of an up-
to-date approach that integrates recent research and theses stands out. In this
framework, in order to provide a new perspective on the research on school climate
and to provide a broader evaluation, this study comparatively analysed the aims and
recommendations of postgraduate theses on school climate. In addition, theses on the
tools used to measure school climate were analyzed thematically, providing a

comprehensive perspective to researchers.
Purpose of the Study

The aim of this study is to analyse all postgraduate theses in the Higher Education
Council of Turkey (YOK) Thesis between 2000-2024 (June) that address the concept of
school climate in Turkey. In line with this general purpose, the following questions

were sought to be answered:
1. What is the profile of postgraduate theses on school climate?

2. What are the scales and dimensions used in postgraduate theses on school

climate?

3. What are the topics addressed in postgraduate theses on school climate?
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4. What are the aims of postgraduate theses on school climate?

5. What are the suggestions for practitioners, researchers and policy makers based

on the results of postgraduate theses on school climate?

METHOD

This research was designed as a systematic review, which is a qualitative approach.
Systematic reviews allow researchers to transparently visualise and analyse findings
from various sources (Oakley, 2002). In addition, systematic review is an effective tool
to identify gaps in the literature and analyse existing knowledge in depth (Hallinger,
2017). The following outlines the stages of systematic review as proposed by Higgins
and Green (2011).

1) Defining the purpose of the research
Systematic examination of the research on school climate in postgraduate theses in Turkey
2) Deciding on inclusion and exclusion criteria
® Theses published in Ydktez and open to access
* Theses in the field of education
* Graduate theses made between 2020-2024 (June)
3) Identifying search terms
The term "school climate” was searched as thesis title category in Yoktez.
4) Determination of the studies to be included in the review
Total 81 graduate thesis studies
5) Conducting the analysis and presenting the results

Identification of Resources

In this study, graduate theses published between 2020 and 2024 that include the term
"school climate" in the thesis title category were examined in the Higher Education
Council (YOK) Publication and Documentation Department Thesis Center database.
The scope of the review was limited to theses conducted in the field of "education and
teaching" as of June 2024. The inclusion criteria were based on the relevance of the
theses to the field of education and their accessibility in the YOKTEZ archive. During
the evaluation process, no distinction was made between institutes, departments, or
scientific fields. However, one thesis was not analyzable due to either its unavailability
in the YOKTEZ archive or access restrictions, which is noted as a limitation of the

study. Consequently, a total of 81 graduate theses were analyzed in the research.

In the study, the concept of "school climate" was chosen to examine the unique social,
cultural, and emotional dynamics of educational institutions. While the concept of

"organizational climate" offers a broader framework, focusing on school climate allows
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for a more detailed analysis specific to the educational context, thereby facilitating
meaningful and targeted results. This approach is particularly relevant for
understanding the internal dynamics of vocational schools and their collaborative
processes with other institutions. Moreover, the selection of the 2020-2024 period as
the study’s timeframe is grounded in the significant transformations and
developments observed in the field during this period. Starting in 2020, the COVID-19
pandemic triggered rapid changes in education, technology, and societal dynamics,
which were reflected in the literature. During this time, key topics such as
digitalization, remote education practices, and technology integration became
prominent areas of study. Additionally, 2024 was chosen as the final year of the review
to include the most recent literature available at the time of the research. This
timeframe has provided a comprehensive and contemporary framework, ensuring

that the study captures the evolving dynamics and emerging trends within the field.
Analysing the data

In this study, descriptive content analysis method was used. The data were categorised
and presented as frequencies and percentages by content analysis method. The theses
were meticulously examined and organised in accordance with the classifications
specified in the thesis examination form and the data for each criterion were recorded
in an Excel file. The tables presented under the title of findings proved once again the
accuracy of the information entered, with the results being supportive of each other.
Microsoft Excel and SPSS programmes were used for data analysis and the

tables/figures obtained are given in the findings section.

FINDINGS

This study aims to compile the data of postgraduate theses on school climate in Turkey
and evaluates the findings under six main headings: (1) profile characteristics of the
studies, (2) examination of the scales and dimensions used, (3) analysis of the related
topics addressed, (4) objectives of the studies and (5) presenting recommendations for
practitioners, researchers and policy makers based on the results obtained. Table 1
presents the classification of the analysed studies according to publication date, type,

and research method.

As seen in Table 1, most of the postgraduate theses on school climate were conducted

between 2022 and 2023. It is seen that most of the researches were done at the master's
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degree level and quantitatively. Table 2 shows the scales and their dimensions used in

postgraduate theses related to school climate.
Table 1

Profiles of Graduate Theses

Publication Date 2020 2021 2022 2023 2024 Total

15 20 22 20 4 81
Publication type MA PhD

72 9 81
Research method Quantitative Qualitative Mixed

70 8 3 81
Working group School Principal Teacher Guardian Student

4 60 3 14 81

Table 2

Scale and Dimensions of Graduate Theses

Scale and Dimensions

f Citation

Schueler et al. (2014) was adapted by Ertem and Gokalp (2017).
Dimensions: Academic climate, security climate, and social climate

The "school climate scale" developed by Halpin and Croft was adapted
into Turkish by Kavgaa (2010). Dimensions: Supportiveness,
restrictiveness, directiveness, and sincerity.

"Organizational Climate Scale," developed by Hoy and Tarter (1997),
was adapted into Turkish by Yilmaz and Altinkurt (2013). Dimensions:
Supportive principal behaviors, guidance, secondary principal behaviors,
restrictive principal behaviors, professional teacher behaviors, sincere teacher
behaviors, and free teacher behaviors.

"School Climate scale" was developed by Caglayan (2014). Dimensions:
Leadership and participation, educational environment, and cooperation

"School Climate Scale" developed by Canli et al. (2018). Dimensions:
Democracy and school dedication dimension, leadership and interaction
dimension, success factors dimension, sincerity dimension, and conflict
dimension.

"School climate scale” developed by Calik and Kurt (2010). Dimensions:
Supportive teacher behaviors, success orientation and safe learning
environment, and positive peers.

"Preschool school climate scale” was developed by Inceoglu (2020).
Dimensions: Adult attitude and relations, administrative atmosphere, peer
relations, teacher attitude, physical environment, and instructional planning
and implementation.

“School Climate Scale” developed by Terzi (2015). Dimensions:
commitment to school, communication, and learning environment

“School Climate Scale” developed by Hoy et al. (2002) and adapted into
Turkish by Ozdere (2017). Dimensions: Colleague leadership, institutional
vulnerability, professional teacher behavior, and success pressure

The "School climate scale" developed by Hayney et al. (1994) was
adapted into Turkish by Bugay et al. (2015). Dimensions: Use of resources,
order and discipline, school building, parent involvement, student-teacher
relationships, and relationships between students

School Climate and Support Scale was developed by Papanastasiou &
Angeli (2008). It was adapted into Turkish by Tezci (2009).

2 Tastepe, 2020; Kesik, 2023

Dag, 2020; Inanir, 2020; Safak, 2021; Uzun,

2023.
Aktan, 2021; Altay, 2024; Asa, 2022;
10 Durmaz, 2020; Erdogan, 2020; Gul, 2023;

Kemer, 2021; Oztiirk, 2022; Uslu, 2020;
Yildiz, 2021.

2 Akpolat, 2023, Hatkaoglu , 2020

Ak, 2021; Akman, 2021; Alaca, 2022; Altay,
2021; Ada, 2020; Ava, 2022; Aydin, 2022;
Cetinel, 2022; Cevik, 2022; Cinar, 2021; Cokay,
2022; Dogan, 2021; Gezerler, 2021; Giilcii, 2023;

2
8 Kismir, 2021; Kegeli, 2022; Maseroglu, 2021;
Metin, 2020; Oflaz, 2023; Ozdemir, 2023; Pinar,
2023; Salbas, 2021; Sen, 2024; Telci, 2023;
Tilkioglu, 2021; Vural, 2022.
¢ Kayack, 2021; Miiniisogl, 2022; Ozer, 2022;

Pehlivan, 2020; Zehir, 2020.

1 1nceoglu, 2020

1 Sevilen, 2021

Cagirtekin, 2022; Faiz, 2023; Kezer, 2023;
Nezir, 2022; Seday, 2021; Sesli, 2023.

Aksoy, 2021; Aslan, 2023; Balkaya, 2023;
Tiiten, 2023.

1 Kocaoglu,2022
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The school climate scale was developed by Ozdemir (2022).

o . Ozdemir, 2022
Dimensions: School safety, peer support and closeness, and social interaction Zaemit

Irban (2023) developed a school climate scale. Dimensions: Relationships

, , ‘ . . 1 firban, 2023
and learning environment at school, physical environment, and security

The s§h0.ol climate sca.le' was developed by Bozan (2023). Dimensions: 1 Bozan, 2023
Negative impact and positive impact.

The most preferred scale in postgraduate theses was the "School Climate Scale" (n=28)
developed by Canli et al. (2018). In addition, another scale frequently used in the studies was
the "Organisational Climate Scale” (n=10) developed by Hoy and Tarter (1997) and adapted
into Turkish by Yilmaz and Altinkurt (2013). In three postgraduate theses, it was observed that
the researchers themselves developed scales (Bozan, 2023; inceoglu, 2020; irban, 2023). In
Figure 1, the word cloud of the related topics examined in the postgraduate theses within the

scope of the study is presented.
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Figure 1. Word cloud of the topics covered in postgraduate theses

As can be seen in Figure 1, the most frequently addressed concept in the postgraduate studies
on school climate was "commitment to school" (n=7). However, in some postgraduate theses,
variables such as "academic success" (n=3), "school effectiveness" (n=3), "organizational
silence" (n=3), "organisational justice" (n=3), and "psychological well-being" (n=3) were also

examined intensively. Table 3 analyses the aims of the postgraduate theses in detail.
Table 3

Analysis of graduate theses in terms of their purposes

Themes and Subthemes f Citation

Theme 1: Organizational behavior and teacher perceptions

Ak, 2021; Akman, 2021; Akpolat, 2023; Aktan, 2021;
Alta, 2024; Cagirtekin, 2022; Dag, 2020; Durmaz, 2020;
Giilcii, 2023; Kemer, 2021; Kismir, 2021; Maseroglu,
2021; Oflaz, 2023; Sallabas, 2021; Safak, 2021.

o Sub-Theme: Teachers' perceptions of organizational
commitment, organizational value, organizational 15
silence and image

b-Theme: Teachers'  cl t in- . .
* Sub-Theme: Teachers'  classroom ‘management, in Aydmn, 2022; Cevik, 2022; Ozdemir, 2023; Ozdemir,

service  training,  professional  attitude and 5 2023; Oztiirk, 2022.

communication satisfaction
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Theme 2: Leadership models, mentoring and school principal perceptions

Asa, 2022; Dogan, 2021; Dogan, 2021; Dogan, 2021;
Gezerler, 2021; Metin, 2020; Seday, 2021; Yildiz, 2021;
Yurttav, 2020.

o Sub-Theme: Leadership styles, practices and skills of
school administrators

o Sub-Theme: Teachers' and students' perception of

Akpolat, 2023; I 2020; 1 2023; Miiniisogl
leadership and mentoring 8 polat, 2023; Inanir, 2020; Irban, 2023; Miiniisoglu,

2022; Pinar, 2023; Seday, 2021; Sesli, 2023; Telci, 2023.
Theme 3: Teachers' psychological state and organizational happiness

o Sub-Theme: Teachers' emotional intelligence, 5 Aksoy, 2021; Avc, 2022; Cetinel, 2022; Nezir, 2022;
motivation, self-efficacy, and job satisfaction Uzun, 2023.

o Sub-Theme: Teachers' perceptions of psychological well- 6 Altay, 2021; Kayacik, 2021; Kegeli, 2022; Sen, 2024;
being, alienation, and organizational citizenship Tilkioglu, 2024; Uslu, 2020.

Theme 4: Student behaviors and student perceptions
o Subtheme: Perceptions of school climate and academic 3 Pehlivan, 2020; Sevilen, 2021; fnceoglu , 2020
performance
Aslan, 2023; Cetin, 2021; Dag, 2020; Kubilay, 2020;
Ozer, 2022; Zehir, 2020.

Theme 5: External stakeholder perceptions

o Sub-Theme: Parents' perception of school climate 3 Kesik, 2023; Tastepe, 2020; Ttiten, 2023.
o Sub-Theme: The relationship between the environment

and unions, and school climate

o Sub-Theme: Students' perceptions of the school climate 6

2 Alaca, 2022; Hatkaoglu, 2020; Safak, 2021; Soysal, 2021.

The aims of the postgraduate theses evaluated within the scope of the research were grouped
under five thematic headings. According to the results of the analysis, the most common
purpose was "comparing organisational variables with school climate" (n=15). Similarly, some
of the related studies focused on "the effect of leadership styles, practices and skills of school
administrators on school climate" (n=9). Other topics frequently addressed by the researchers
are "teachers' perceptions of psychological well-being, alienation and organisational
citizenship" and "students' perceptions of school climate". Table 4 presents a detailed analysis
of the postgraduate theses conducted within the scope of the research in terms of

recommendations for practitioners, researchers, and policy makers.
Table 4

Analysis of the recommendations section of graduate theses

Theme Sub theme f Citation

Akpolat, 2023; Alaca, 2022; Aslan, 2023; Avci,
16 2022; Cokay, 2022; Dogan, 2021; Inanur, 2020;

1) Social events should be organized inside and outside the

school.
Ozdemir, 2023; Ozer, 2022; Sesli, 2023; Tiiten,
2023; Uzun, 2023; Vural, 2022.
Akpolat, 2023; Alaca, 2022; Altay, 2024;
% 2) Educational environments that can clearly express the Cokay, 2022; Dag, 2020; Dogan, 2021;
g opinions of school stakeholders should be created and 14 Erdogan, 2020; Kismir, 2021; Maseroglu, 2021;
= behaviors that would limit the school climate should be Oztiirk, 2022; Sesli, 2023; Toga, 2021; Tiiten,
|2
E avoided. 2023; Vural, 2022.
Akman, 2021; Akpolat, 2023; Aksoy, 2021;
Alaca, 2022; Asa, 2022; Balkaya, 2023; Ciner,
3) It is recommended that school administrators develop 2021; Dag, 2020; Dogan, 2021; Durmaz, 2020;
practices that will contribute to improving the school 31 Erdogan, 2020; Faiz, 2023; Giilcii, 2023;
climate. Inceoglu, 2020; Kemer, 2021; Kismir, 2021;

Maseroglu, 2021; Pinar, 2023; Sallabas, 2021
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Researchers

Policy makers

4) In-service training should be provided

5) Experience sharing practices should be implemented
where teachers with more professional experience can
provide support to teachers with less professional
experience.

6) The physical conditions of the school can be improved.

7) Teachers' perceptions of the school climate can be
improved by carrying out studies that will support
postgraduate education.

1. Working with different sample groups

2. Conducting research using different methods

3. Conducting research with different variables

1) Support should be provided to teachers in schools where
there are many disadvantaged students.

2) Necessary changes can be made in the relevant Ministry
of Education legislation so that they can act more
autonomously while doing their jobs in educational
processes and environments.

3) It has been determined that school size affects the climate
of schools. In this regard, it is recommended that the
Ministry of Education make regulations in schools where the
number of teachers is more than 75.

4) Legal regulations should be made by the Ministry of
National Education regarding the determination of time that
can be allocated to activities based on staff interaction in the
weekly work schedule of school staff.

5) Teams should be established in schools to measure and
improve school climate.

26

63

54

36

Asa, 2022; Aslan, 2023; Aydm, 2022; Ava,
2022; Balkaya, 2023; Cetinel, 2022; Cevik, 2022;
Ciner, 2021; Dogan, 2021; Faiz, 2023; Giilci,
2023; irban, 2023; Ozdemir, 2022; Ozdemir,
2023; Pinar, 2023; Sallabas, 2021; Sesli, 2023;
Sen, 2024; Telci, 2023; Tiiten, 2023; Uzun, 2023;
Vural, 2022.

Alaca, 2022; Altay, 2024; Aydin, 2022;
Cagirtekin, 2022; Cevik, 2022; Oflaz, 2023;
Sesli, 2023.

Akpolat, 2023; Balkaya, 2023; Cagirtekin,
2022; Faiz, 2023; Giilcii, 2023; irban, 2023;
Vural, 2022.

Aydin, 2022; Bozan, 2023; Cagirtekin, 2023;
irban, 2023; Oflaz, 2023.

Ada, 2020; Aksoy, 2021; Alaca, 2022; Altay,
2021; Altai, 2024; Asa, 2022; Aslan, 2023;
Cevik, 2022; Ciner, 2021; Cokay, 2022; Dag,
2020; Dogan, 2021; Faiz, 2023; Gezerler, 2021;
Giilcii, 2023; inanir, 2020; 1nce0glu, 2020;
irban, 2023; Kemer, 2021; Kezer, 2023;
Kocaoglu, 2022; Kubilay, 2020; Metin, 2020;
Miiniisoglu, 2022; Nezir, 2022; Ozer, 2022;
Ozdemir, 2023; Oztiirk, 2022; Pehlivan, 2020;
Pmnar, 2023; Sallabas, 2021; Sesli, 2023; Sen,
2024; Tastepe, 2020; Telci, 2023; Tiiten, 2023;
Uzun, 2023; Vural, 2022; Yildiz, 2021; Zehir,
2020.

Ada, 2020; Akpolat, 2023; Aksoy, 2021; Alaca,
2022; Aval, 2022; Cagirtekin, 2023; Dag, 2020;
Dogan, 2021; Faiz, 2023; Giilcii, 2023; Inanir,
2020; inceoglu, 2020; Irban, 2023; Kemer, 2021;
Kismir, 2021; Kocaoglu, 2022; Kubilay, 2020;
Maseroglu, 2021; Miiniisoglu, 2022; Nezir,
2022; Oflaz, 2023; Ozdemir, 2023; Pehlivan,
2020; Seday, 2021; Sesli, 2023; Sen, 2024; Telci,
2023; Tiiten, 2023; Uzun, 2023; Oztiirk, 2022.

Ada, 2020; Alaca, 2022; Avc, 2022; Cevik,
2022; Cagurtekin, 2023; Dag, 2020; Dogan,
2021; Gezerler, 2021; Giileii, 2023; inanur, 2020;
rban, 2023; Kayacik, 2021; Kezer, 2023; Metin,
2020; Mintisoglu, 2022; Nezir, 2022; Oflaz,
2023; Ozer, 2022; Oztiirk, 2022; Sesli, 2023.

Kubilay,2020

Dag, 2020

Ada, 2020

inceoglu , 2020; Kigmir,2021

Zehir, 2020
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According to the data in Table 4, in the majority of the postgraduate theses examined,
important suggestions aimed at policy makers, practitioners, and researchers were presented.
These recommendations focus on improving the quality and effectiveness of school climate.
Among the recommendations for practitioners, one of the most emphasized is that school
administrators make arrangements to develop practices that will improve the school climate.
In recommendations for researchers, they are encouraged to conduct studies with different
samples, methods, and variables. Among the recommendations for policymakers, it is
emphasized that teams should be established in schools to evaluate and improve the school
climate and that the Ministry of National Education should make legal regulations to allocate

time for activities based on staff interaction in the weekly work schedule of school staff.

CONCLUSION AND DISCUSSION

It was determined that 81 postgraduate theses on school climate conducted between
2020-2024 were concentrated in 45 universities, and the highest number of theses were
completed in Istanbul Sabahattin Zaim University (8 theses) and Atatiirk University
(5 theses). This situation is generally associated in the literature with advisors directing
their students to their areas of expertise and students focusing on frequently studied
topics (Ustiindas et al., 2022). However, this trend is not limited to advisory processes.
Although there are 209 universities in Turkey, it is striking that there are only 97 active
education faculties according to the data of the Council of Higher Education (YOK) for
the 2021-2022 period (YOK Statistics, 2022). The concentration of education faculties
and related academic departments in a limited number of universities, access to the
necessary infrastructure for research, regional needs, and support from funded
projects are among the main reasons for this concentration. In this context, the
concentration of postgraduate studies in certain universities can be explained by both
academic infrastructure and regional and institutional dynamics. When examining the
distribution of theses by year, 2022 stands out with the highest number of theses, while
significant research activity was also observed in 2021 and 2023. However, in 2024,
there was a notable decrease in the number of theses, which is a point worth
considering. This decrease can be interpreted as a reflection of the decreased interest
in educational research in the post- pandemic period or the restrictions in research

budgets and resources.

The research results show that theses on school climate are mostly concentrated at the
master's level (88.9%), while a very limited number (11.1%) remain at the doctoral
level. This situation indicates that master's students may be more interested in the

subject or that research in this field at the doctoral level is insufficient. One of the
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underlying reasons for this is that the data collection process in master's theses is faster
and easier than in doctoral theses, making such studies more applicable to students
(Karaman & Bakirci, 2010). In addition, the clear context of the school climate topic and
its potential to produce practical outputs may create a more attractive area for research
at this level. However, increasing the number of studies in this field at the doctoral
level may provide theoretical and methodological contributions by providing a more
in-depth and comprehensive treatment of the topic. In terms of research methods, it
was determined that the vast majority of theses (86.4%) were conducted using
quantitative methods, while qualitative (9.9%) and mixed methods (3.7%) were used
quite limitedly. The dominance of quantitative methods can be associated with the
widespread preference for data collection tools suitable for large sample groups, such
as surveys and tests. However, the limited use of qualitative and mixed methods
restricts the examination of school climate from different perspectives and with richer
contextual data. This tendency coincides with similar findings obtained by Aldridge
and McChesney (2018) in their systematic review study on scientific articles on school
climate; it draws attention to the lack of mixed and qualitative depth in the literature

and the predominance of quantitative studies.

When examined in terms of research groups, it is evident that the majority of studies
focus on teachers (55.6%), followed by school administrators and teacher candidates
(18.5%), students (17.3%), school principals (4.9%), and parents (3.7%). The significant
focus on teachers highlights their pivotal role as key determinants of school climate.
However, the limited examination of other stakeholders, such as students and parents,
restricts a comprehensive understanding of how school climate impacts all involved
parties. For instance, the study by Altundas et al. (2020) examined the influence of
school administrators and parents on school climate and presented findings that
support these interactions. Based on these findings, future research is expected to
enrich the field by employing more diverse research methods and including a broader
range of stakeholder groups. In particular, studies that incorporate the perspectives of
various stakeholders have the potential to develop a more holistic understanding of
school climate. Such an approach would not only enhance the academic discourse on
school climate but also offer more concrete contributions to educational policies and
practices. This inclusive and multifaceted perspective could bridge the gap between
theoretical insights and practical applications, fostering more effective

implementations in educational settings.
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A total of eleven different school climate scales were used in 81 postgraduate theses
within the scope of the research. It shows that the most preferred scale in the theses is
the "School Climate Scale" (n=28) developed by Canl: el at. (2018). It can be said that
the widespread use of this scale is due to the strong validity and reliability studies of
the scale. In addition, the scale's comprehensive structure and ease of application may
be effective in researchers' preference for this scale. Another widely used scale in
research is the "Organizational Climate Scale" (n=10), developed by Hoy and Tarter
(1997) and adapted into Turkish by Yilmaz and Altinkurt (2013). While the concept of
organization provides a broader analytical framework, this scale enables a
comprehensive assessment of school climate by examining its various dimensions. Its
adaptation into Turkish offers a significant advantage for researchers in
understanding the unique dynamics of the Turkish education system, thereby
enhancing its contextual validity. In three postgraduate theses, it was observed that
the researchers themselves developed the scale (Bozan, 2023; inceoglu, 2020; irban,
2023). In general, the widespread use of standardised scales in school climate research
increases the comparability and consistency of the findings. However, new scale
development initiatives also add richness to the field and allow different perspectives
to be explored. The findings of this study shed light on future school climate research.
Researchers can continue to expand the knowledge on school climate by developing

new measurement tools in addition to the existing scales.

It has been observed that the most frequently addressed concept in the postgraduate
studies on school climate in the research framework is "school engagement". School
engagement refers to students' emotional commitment and involvement towards
school. These results reflect a growing awareness of how school climate influences
students' emotional experiences and attitudes. However, factors such as academic
achievement, self-efficacy, organisational justice, and psychological well-being were
also found to be important. These findings highlight the need for a more
comprehensive approach to understanding the multifaceted effects of school climate
on students' academic performance and overall well-being. It is important for future
research to examine the interactions among these factors in more depth and to consider

the diversity of school climate in different cultural contexts.

The diversity of postgraduate theses on school climate reflects the dynamic and
comprehensive research efforts in the field of education. The research results show that
especially the impact of organisational variables on school climate has been examined
in depth. This finding is an important step towards understanding how changes in

educational systems impact on the experiences of students and teachers. Likewise,
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examining the leadership styles of school administrators has emerged as a critical
factor in the formation of school climate. Investigating teachers' and students'
perceptions of psychological well-being and organisational citizenship also provides
an important window into the human experience in education. These results suggest
to education stakeholders, school administrators and policy makers specific areas of
focus to improve educational environments and increase student achievement. Future
research is expected to further contribute to the transformation efforts in education by

addressing these core themes as well as more innovative and in-depth topics.
Recommendations for future studies

1) Research findings reveal that school climate has a critical impact on student
achievement and teacher satisfaction. In this context, training programmes to
strengthen the leadership skills of school administrators should be developed and
implemented. In addition, school-wide psychological support and counselling
services should be provided to support the emotional well-being of students and
teachers. These measures can contribute to strengthening the school climate positively

and increasing student achievement.

2) Postgraduate research shows that school climate shapes students' affective
commitment and that academic achievement, self-efficacy, organisational justice, and
psychological well-being are also important in this context. Therefore, it is important
to examine the interactions of these factors and the diversity of school climate in

different cultural contexts in future studies.

3) The variety of different scales used in school climate research may lead to problems
of comparability and consistency. Therefore, it is recommended that standardised
scales should be preferred in future studies, and cross-cultural validity studies should
be given more importance. These approaches can improve the quality of school climate

research and strengthen the body of knowledge in the field.

4) Based on the findings, it is important to examine various stakeholder groups more
comprehensively in future research on school climate. In particular, more inclusion of
other stakeholders such as students and parents in the research will provide a broader
understanding of the effects of school climate. In addition, more use of qualitative and
mixed methods in addition to quantitative research methods will help to address the
issue of school climate in depth and from various perspectives. In this way, research

on school climate can become more comprehensive, in-depth and meaningful.
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Ozet

Calismanin amaci, besinci nesil degerlendirme yaklagimini kullanarak ortadgretimde uygulanan 9. Smif
Bilisim Teknolojileri Dersi Ggretim Programi'ni degerlendirmektir. Bunun yaninda programin kazanimlari
dogrultusunda islenen derslerin, 6grencilerin ihtiyaclara ve gelecege dair mesleki planlarina ne 6lgiide
uyum sagladigimi anlamaktir. Calisma nitel olarak yapilmistir. Durum c¢alismasi deseni esas alinarak
ylriitiilen arastirmanin katilimcilar1 amagh 6rnekleme yontemlerinden maksimum cesitlilik 6rnekleme
yontemi ile belirlenmistir. Veriler, 17 6grenci, 4 6gretmen ve 2 yoneticiden olusan 23 katilimciyla yapilan
yar1 yapilandirilmis goriismeler yoluyla toplanmistir. Toplanan veriler tiimevarimsal analiz ile analiz
edilmistir. Arastirmanin analizinde MAXQDA 20 paket programi kullanilmistir. Arastirmanin sonuglaria
gore, Bilisim Teknolojilerinin Temelleri dersi, hedefler agsindan 6grencilerin sosyal hayatlarina ve se¢mek
istedikleri mesleki hayata olumlu yonde katki saglamaktadir. Bunun yaninda programin hedefleri
Ogrencilerin kariyer planlama durumlarimi destekler nitelikte hazirlanmistir. Aynm1 zamanda hedefler
ogrencilerin diger derslerine katki saglar niteliktedir. Ancak programin igerigindeki yogunluk ve
ogrencilerin seviyesine uygun olamama durumlari, istenilen katkiy1 saglayamamaktadir. Ogrenme-
Ogretme siirecleri ve Ol¢me-degerlendirme durumlarindaki materyal, 6grenci motivasyonu ve teknik
kaynak gibi eksiklikler nedeniyle de 6grencilerin se¢mek istedikleri meslek ve sosyal hayatlarina, kariyer

planlama durumlarina katki saglanamadig1 goriilmiistiir.

Anahtar Kelimeler: Besinci nesil degerlendirme, Nesilsel degerlendirme yaklagimi, Program degerlendirme, Bilisim
teknolojileri programi

Abstract

The aim of the study is to evaluate the 9th Grade Information Technologies Curriculum implemented in
secondary education using the fifth-generation assessment approach. Ethics committee approval was
obtained for this research. The study was conducted qualitatively. The participants of the study, which was
conducted on the basis of the case study design, were determined by the maximum variation sampling
method, one of the purposive sampling methods. Data were collected through semi-structured interviews
with 23 participants consisting of 17 students, 4 teachers and 2 administrators. The collected data were
analyzed by inductive analysis. MAXQDA 20 package program was used in the analysis of the research.
According to the results of the research, the Fundamentals of Information Technologies course contributes
positively to the social life of the students and the professional life they want to choose. In addition, the
objectives of the program have been prepared in a way that supports the career planning status of the
students. At the same time, the goals contribute to the other lessons of the students. However, the intensity
in the content of the program and the situations that are not suitable for the level of the students cannot
provide the desired contribution. It has been observed that due to the lack of materials, student motivation
and technical resources in the learning-teaching processes and measurement-evaluation situations, it is not

possible to contribute to the career planning situations of the students.

Keywords: Educational sciences, Fifth generation evaluation, Generational evaluation approach, Program

evaluation, Information technologies program
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EXTENDED ABSTRACT
Introduction

The aim of this study is evaluate the 9th Grade Information Technologies Curriculum (ITC) applied in
secondary education using the fifth-generation assessment approach. This research is based on the fact
that stakeholder groups present different perspectives. Accordingly, it is important that the groups draw
more concrete and context-specific results through self-evaluation and that no evaluation based on the
fifth generation evaluation approach is encountered. In this context, in this study, the compatibility of
the 9th Grade IT Course with the students' interests, needs, skills needed by the economy, and career
planning was examined with the fifth generation assessment approach on the basis of the generational

approach. In this direction, answers to the following questions were sought.

¢ Is the 9th grade Fundamentals of ITC suitable for the vocational and social life that secondary school
students will choose in the future? does it contribute to career planning? what are their contributions to

the career they will choose in the future?
* Does the 9th grade Fundamentals of IT Curriculum have a relationship with other courses?

Method

The research was conducted using a qualitative case study design. The sample for the research is a
maximum diversity sample. Data for the study were collected through semi-structured interview forms.
An inductive analysis approach was adopted for data analysis. MAXQDA 20 software package was
used for the analysis of the research.

Findings

While the opinions of administrators and teachers about professional and social life generally contain
positive opinions, it can be said that the opinions of the students are grouped under two sub-themes as
positive and negative opinions. Fundamentals of IT course develops technical skills that can be used in
social life; It can be interpreted that the content is sufficient in terms of knowledge and skills. The
opinions of teachers and students regarding future career planning situations were gathered under two
sub-themes as positive and negative opinions. The opinions of the managers are only included in the
negative sub-theme. However, the opinions of teachers, students and administrators were mostly
gathered under the sub-theme of negative opinions. It can be said that the Fundamentals of IT course
does not contribute to the career planning situation, especially in the learning-teaching process and
assessment and evaluation approaches, due to the lack of applications, web tools and materials. It is
seen that the opinions on the overlap of the Fundamentals of IT course with the professional lives of the
students are gathered under two sub-themes as positive and negative opinions.

Results and Discussion

Using the fifth generation assessment approach, the 9th Grade IT Curriculum applied in secondary
education was evaluated and it was revealed to what extent the courses taught in line with the

program's gains adapt to the needs of the students and their professional plans for the future.

The contributions of the Fundamentals of IT course to students' future career planning are as follows; It
has been revealed that the course does not contribute to the career planning situation due to the lack of
application, web tool, weekly course hours and materials, especially in the learning-teaching process
and assessment and evaluation approaches. Uzgur and Aykag (2016) revealed the lack of classrooms,
materials and books for the course, especially in schools where information technology courses will take

place.
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The coincidences of the Fundamentals of IT course with the future careers of the students are as follows;
The objectives of the curriculum coincide with the future professional life of the students. However, it
was concluded that it could not be matched with the professional lives of the students, especially due
to the intense content in the content and not being suitable for the level of the student, the lack of
application opportunities in the learning-teaching process and the deficiencies in the measurement and
evaluation dimension. Basgiftci and Sunay (2011) revealed that the learning-teaching process and
measurement-evaluation of the Basics of IT course, carried out with computer support rather than the
recommended way, increased the academic success of the students and the permanence of their

learning.
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GIRIS

Bilisim teknolojileri alaninda son zamanlarda meydana gelen gelismeler nedeniyle
hayatin her alaninda yaygin hale gelmistir. Bu dogrultuda dijital ¢agin getirisi olarak
egitim teknolojisi de hizli bir oranda ilerleme kaydetmistir (Akden & Kog, 2021; El-
Sabagh & A. Hamed, 2020). Bu gelisim ile egitim-6gretim ortamlar1 tasarlanmis ve
bilgisayar destekli hale getirilmistir (Kog, 2008). Ogretim programlari, dersler ve
kazanimlar yoluyla is ve islemleri gerceklestirmek igin gerekli olan bilgi, beceri ve
tutumlari kazandiracak sekilde tasarlanmaktadir. Ote yandan egitim etkinlikleri de bu
amag 1s181inda planlanmaktadir. Bilisim teknolojileri gelisen diinyada yaygin hale
gelen bir alan olmustur. Yaygin hale gelen bu alan, kiiresellesen tiim sektorlerde temel
olarak kullanilmaya baglamistir. Dolayisiyla bilisim teknolojileri ve iiretilen yazilimlar
herkes tarafindan kullanilabilmesi gerekmektedir (Goger, 2020, MEB, 2022). Istek
olmaktan ¢ok gereklilige doniisen bilisim teknolojilerinin kullaniminm saglamak adina
yapilan ¢alismalarin ilk adimlar1 1997 yilinda MEB tarafindan atilmistir. Sonug olarak
Bilgisayar/Bilisim Teknolojileri ve Yazilim Dersleri, {iilkemizde okutulmaya
baglanmistir. (Tebligler Dergisi 1997-2013).

Okullarda bilisim teknolojileri egitiminin verilmesi, bilisim teknolojilerini kullanma
becerilerine sahip bireylerin yetistirilmesinde ¢ok 6nemli oldugunu diistiniilmektedir
(Riffmann vd., 2015). Tirkiye’de, istihdamin destekleyicisi olan ortadgretim
kurumlarinda, Mesleki Egitim ve Ogretim Sistemini Gelistirme Projesi (MEGEP)
1s18inda istihdamin niteligini artirmak, ulusal ve wuluslararas1 nitelikte birey
yetistirmek amaglar1 0gretim programlarina yansitilmistir (Kiipgiioglu, 2008). Bu
amag dogrultusunda, Mesleki ve Teknik Anadolu Liselerinde Bilisim Teknolojileri
Temelleri dersi programlara konulmustur. Bilisim temelleri dersi Ogretim
programinin genel amaci, sektoriin korunmasi ve rekabet giiciiniin gelistirilmesidir
(MEB, 2022).

Egitim programlar1 tarih boyunca bir yaklasim benimsenerek degerlendirmeye
almmagstir. Degerlendirme, programa ait stirecleri irdelemek, programa dair bir
yargilya varmak, programin dogurdugu sonuglar1 ortaya ¢ikarmak ve bu sonuglarin
nedenlerini arastirmak, program eger deneniyorsa eksiklik ve aksakliklarin tespitini
saglamak, kalite ve verimlilik kontrolii yapmak amaglar ile gerceklestirilmektedir
(Demirel, 2017; Hatry & Newcomer, 2004; Ornstein & Hunkins, 2016; Usun, 2016;
Wholey vd. 2012) Program degerlendirme uygulamalar1 yirminci yiizyilin son kirk
yilinda ¢ok biiytik ilerleme kaydetmistir (Stufflebeam & Coryn 2014, ss. 65). Bu durum
ile birlikte programlar1 degerlendirme yaklasimlar1 da cesitlilik gostermeye

baglamistir. Program degerlendirme yaklasimlarindaki bazi siniflamalara bakacak
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olursak; Ornstein & Hunkins (2016, ss. 295-298), bilimsel-modernist ve hiimanistik-
postmodernist degerlendirme yaklasimlar1 olarak siiflamistir. Fitzpatrick, Sanders &
Worthen (2010, ss. 127-223), uzmanlik, tiiketici, hedef, karar, katilimc1 yonelimli olarak
siniflamistir. Guba ve Lincoln degerlendirmeyi, pozitivist ve post-pozitivist
diistinceye karsi ¢ikip, yapilandirmaci ve katilimci paradigmalar:i destekleyerek
tarihsel boyut ile ele almistir (Wholey vd. 2004).

Istihdami destekleyicisi ortadgretim kurumlarinda okutulmakta olan 9. Sinif Biligim
Teknolojileri Dersinin, nesilsel yaklasim temelinde Ogrencilerin ilgi, ihtiyag,
ekonominin ihtiya¢ duydugu beceriler, kariyer planlama gibi durumlarla uyumunu
biitlinciil bir bakis agisiyla irdelemeyi saglayacak olan besinci nesil degerlendirme
yaklagimi kullanarak degerlendirmek amaclanmigtir. Calisma paydas gruplarin farkh
bakis agilarini ortaya koymasi; buna bagl olarak gruplarin 6z degerlendirme ile daha
somut ve baglama 06zgii sonuglar ¢ikarmasi yoniiyle 6nemli bir ¢alismadir. Ayrica
calismay1 6nemli kilan bir diger durum ise besinci nesil degerlendirme yaklasiminin

kullanildig bir program degerlendirme ¢alismasina rastlanmamis olmasidir.

Besinci Nesil Degerlendirme hem bireyleri hem de organizasyonlari kapsayan yapici
elestiri i¢cin metodolojik yeterlilik gerektiren bir degerlendirmedir. Temel amaci, uzun
vadeli siirdiiriilebilir kalkinma igin ortak bilgi olusturmaktir. Dordiincii nesil
degerlendirmeden farkli olarak sosyal insaci paradigmay1 temele alir (El Dessouki,
2016). Degerlendiricinin temel gorevi, iyilestirmeler elde etmek i¢in biiyiik projelerin
ve programlarin stiirekli elegtirel ve yapic1 degerlendirilmesini saglamak icin yansitici
ogrenme siireclerini diizenlemektir. Ogrenme siirecleri bu degerlendirmede dnemli
bir yer tutar ve hem birey hem de organizasyon agisindan degerlendirmeye katilir
(Brulin & Svensson, 2016). Yeni bir insaci paradigmada karar verme siirecini
iyilestirmek i¢in degerlendirme adimlariyla ilgili tiim detaylarin paydaslarla
paylasilmas1 gerektigini savunmaktadir (El Dessouky, 2016). Besinci Nesil
Degerlendirme yaklasiminin dort boyutu Sekil 1'de yer almaktadir.

&
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Sekil 1

Degerlendirmenin Dort Boyutu

Sekil 1'de gorildigii tizere, degerlendirilen, bir egitim veya politika olabilir. Ancak
hi¢ kimsenin kisileraras: iligkilerinden bagimsiz olarak anlasilmasinin miimkiin
olmamasi nedeniyle bir kisi degerlendirilemez. Ornegin: Bir yonetim veya bir program
degerlendirmesi yapilabilir. Amag, 0grenme, verimlilik, iiretkenlik, refah, is tatmini
veya yonetimin iyilestirilmesi olabilir. Deger, insanlarin kurumlarina olumlu katkilar
olan, organizasyonun yetkin ve ortak sorumlu tiiyeleri olarak goriildiigii bir diinya
gortistinti temel almaktadir. Herkesin gorevi ortak arzu edilen bir gelecege miimkiin
oldugu kadar katkida bulunmakla yiikiimliidiir ve bu yiikiimliiliik degerlendirmeyi
de kapsamaktadir. Bilgi, uygulama bilgisi ile ilgilidir. Neyin ise yaradigi ve bu yararin
nasil artirilacagi konusu temeldir. Gortisme ve anketler yoluyla bilgiler tiretilmektedir
(Lund, 2011). Ayrica Lund (2011), sosyal yapilandirmaciliga dogru gecis yapmanin
daha az maliyetli, pratikte faydali, taktir edilen, yenilik¢i bir 6grenme kiiltiiriine
yonelten, faydali degerlendirmeler gelistirmeye 6zen gosteren, yeni bilgiler tiretmeye
yonelik 6nemli bir adimidir.

Alanyazin  incelendiginde, nesilsel degerlendirme ile ilgili ¢alismalara
rastlanmaktadir. Bu ¢alismalarin geneli konu ile ilgili olarak literatiir taramasi seklinde
iken (Brousselle & Buregeya, 2018; Brulin & Svensson, 2016; Cowin, 1996; El Dessouky,
2016; Fishman, 1992; Godfrey, 2009; Gregory, 2000; Heap, 1995; Heubner & Betts, 1999;
Lai, 1991; Laughlin & Broadbent; 1996; Lay & Papadopulos, 2007; Lund, 2011; Mufioz-
Cuenca & Mata-Toledo, 2017; Palfrey & Thomas, 1999 Rebien, 1997; Russell &
Willinsky,1997; Yavuzarslan vd., 2020) az sayida galisma, bir programin nesilsel
yaklasimi benimseyen modelleri ile degerlendirilmesi tizerinedir (Avci, Erik¢i & Ok,
2021; Silky & Readling,1992). Bu dogrultuda bu ¢alismanin amact 9. Sif Bilisim
Teknolojilerini Temelleri dersi 0gretim programin nesilsel yaklasim baglaminda
irdelemektir.

Bu amag¢ dogrultusunda besinci nesil degerlendirme yaklasimmin amag ve deger
unsuru kapsaminda, ortadgretim ogrencilerinin ileride sececekleri meslek ve sosyal
hayatlarma, kariyer planlamalarina, ileride segecekleri meslek hayatina katkis:
incelenmistir. Besinci nesil degerlendirme yaklasiminin bilgi unsuru kapsaminda ise,
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9. sinif Bilisim Teknolojilerinin Temelleri Dersi Ogretim Programinin diger derslerle
iliskisi incelenmistir.

YONTEM
Arastirmanin Modeli

Calisma nitel arastirma yontemi ile yiirttiilmustiir. Arastirma deseni durum
calismasidir. Durum ¢alismalari, arastirmacinin bir programi, olayi, etkinligi, siireci
veya kisileri derinlemesine arastirdigi bir sorgulama stratejisidir (Creswell, 2009).
Fraenkel vd., (2012)’a gore durum calismas1 deseni tek bir birey, grup veya 6rnegin
kapsamli bir sekilde incelenmesini igerir. Belirli bir durumda olmanin 'nasil bir sey
oldugunu' tasvir etmeye, katilimcilarin bir durumla ilgili yasadiklar1 deneyimlerin,
diisiincelerin ve duygularin “derin tanimini’ yapmaya yardimci olur (Cohen vd.,
2007). Ayrica bir durum ile baglam arasindaki smirlar agik¢a belli olmadiginda, sinirh
bir sistemin derinlemesine aciklanmasini ve analizini temel alan desen, durumu
gercek yasam baglaminda incelemektedir (Merriam, 2009, 40). Bu tanimlardan
hareketle, nesilsel yaklasim temel alinarak, 9. smif Bilisim Teknolojilerinin Temelleri
dersi 6gretim programinin ogeleri dogrultusunda, programin 6grencilerin ilerideki
mesleki, sosyal hayatlar1 ve kariyer planlamalarina etkisinin derinlemesine
incelenmesi aragtirmanin durumunu olusturmaktadir. Ayrica programin paydaslar:
olan yoneticiler, Ogretmenler ve Ogrencilerin deneyimlerinden faydalanmak
arastirmanin durumunu desteklemektedir.

Calisma Grubu

Arastirmanin ¢alisma grubunu, Tiirkiyenin Bati Karadeniz Bolgesi'nde bulunan iki
farkli tiirden devlet lisesinde egitim goren 17 Ogrenci, 4 6gretmen ve 2 yOnetici
olusturmustur. Calisma grubu amach Ornekleme tiirlerinden maksimum gesitlilik
orneklemesine gore belirlenmistir. Maksimum ¢esitlilik 6rneklemesi, probleme taraf
olabilecek bireylerin cesitliligini maksimum derecede yansitmak amaciyla goreli
olarak kiiciik bir Orneklem olusturmak ve bu Orneklemde c¢alisma yapilan
orneklemedir (Yildirim, Simsek, 2021, s.117). Maksimum cesitlilik orneklemesi,
arastirma igin ilgilenilen ozelliklerin miimkiin olan en genis yelpazesini temsil
edenlerin belirlenmesini ve aranmasini igeren ornekleme tirtidiir (Merriam, 2009, s.
79). Bu kapsamda, 6grencilerin calisma grubu, en ¢ok sevilen ders, ilgi ceken meslek,
okul tiirti, basar1 durumlar1 bakimindan gesitlilik yaratan Ogrencilerden;
ogretmenlerin ¢alisma grubu, kidem ve gorev yapilan okul tiirti bakimindan cesitlilik
yaratan 6gretmenlerden; yoneticilerin galisma grubu ise kidem, yoneticilikteki kidemi
ve egitim durumu bakimindan cesitlilik yaratan yoneticilerden secilmistir.
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Tablo 1

Calsma Grubunun Kodlanmasi

Katilimcilar
Ogrenci Ogretmen Yonetici
Kodlar

01,02,03,04,05,06,07,0

O 8,09,010,011,012,013,01
4,015,016,017
T T1,T2,T3
Y Y1,Y2

Yukaridaki tabloda verilen “O” 8grencilerin, “T” 6gretmenlerin ve “Y” ydneticilerin
kisaltmasin ifade etmektedir. Harflerden sonra gelen sayilar ise sirasiyla goriisiilen
katilimcilar ifade etmektedir.

Sekil 2’de Ogrencilerin en ¢ok sevdigi derslerin, ilgilendikleri mesleklerin, okul
tiirlerinin ve basar1 durumlariin dagilimi verilmistir.

Sekil 2

Ogrencilerin Dagilimlar:

Yazilim Miihe ndiskgi (2) Beden Eqitimi Ogretmenligi (1)
. o._] i
Avukat (4) . \, Oyuncuiuk (1) | by
N \ | polisi4)
LU_] N \ { &
: _ ] L
Doktor (1) ™ 0N | / '
D N\ ] | oas
Veteriner (1) T — o\ S Psikolog (1) '
() _ — _ _
=& cal
Siber Guvensic (1) . ) ) Orta (6)
i — ligilenilen meslek (17) Bagan durumu (17)
Anirnasyon Tasanmcis (1)
Ogrencilerin dagihmlan (17) ]
P v _ Matematik (6)
: , — — )
- - . [xz:. 1 v.j . -
Anadolu Lisesi (7) T N Beden Egitimi (4)
Okul tard {(17) _- En sevilen ders (17) .
Felsefe (1) p ! R Edebiyat (2)
Meslekl ve Teknik Anadolu Lises! (10) = 0 |
Fiak (1) Tarih (1) Ingilizce (1)

Sekil 2'de goriildiigii tizere 6grencilerin en ¢ok sevdigi dersin matematik (6) oldugu,
bu dersi beden egitim (4), edebiyat (2), tarih (1), fizik (1), felsefe (1) ve Ingilizce (1)
derslerinin takip ettigi; ogrencilerin ilgilerini en ¢ok avukatlik (4) ve polislik(4)
mesleginin ¢ektigini, bu meslekleri de yazilim miihendisligi (2), veterinerlik(1),
psikologluk(1), siber giivenlik (1), doktorluk (1), oyunculuk (1) mesleklerinin takip
ettigi; arastirmaya katilan 6grencilerin 10'unun Mesleki Teknik Anadolu lisesinde;
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7’sinin Anadolu lisesinde 6grenim gordiigii; 6grencilerin basar1 durumlarinin iyi (6),
orta(6) ve kotii(5) seklinde dengeli bir sekilde dagildig: goriilmektedir. Ayrica goriis
alinan 17 6grencilerin altis1 erkek 11’1 kadindur.

Sekil 3'te 6gretmenlerin ve yoneticilerin kidemlerine ve okul tiirlerine gore dagilimlar:
verilmistir.

Sekil 3

Ogretmen ve Yoneticilerin Dagilimlar:

@]

(j 6§retmgn ve Yoneticilerin Dagl_llmlan (5) (:_]

20-25Yil (1) ™~ - Anadolu Lisesi (1)

Kidem (Ogretmen) (3)

a

15-20 Yl {2) Kidem (Yonetici) (2)

-

Mesieki ve Teknk Anadolu Uises (1)

Mesleki ve Teknik Anadolu Lisesi (1) Anadolu Lisesi (2) 15-20Yd {2)

Sekil 3 incelendiginde iki 6gretmenin 15-20 yil araliginda; bir 6gretmenin ise 20-25 yil
araliginda kideme sahip oldugu; O6gretmenlerin ikisinin mesleki teknik Anadolu
lisesinde, birinin ise Anadolu lisesinde gorev yaptig1; arastirmaya katilan yoneticilerin
ikisinin 15-20 y1l araliginda kideme sahip oldugu ve birinin Anadolu lisesinde digeri
ise Mesleki Teknik Anadolu lisesinde gorev yaptig1 goriilmektedir. Ayrica goriismeye
katilan 0gretmenleri biri kadin ikisi erkek; yoneticilerin ise ikisi de erkektir.

Veri Toplama Aracglan

Arastirmada veriler, yar1 yapilandirilmis gortisme formu ile toplanmustir. Yari
yapilandirilmis gortismeler, belli siireler iginde planlanabilen, stirekli degisen
kosullara uyum saglamaya agik esnek ve organik bir yapiya sahip olan, tartismanin
kontroliiniin  gortismeciye kaldig1 goriigmelerdir (Tracy, 2013, s.139). Yan
yapilandirilmis goriisme formu gelistirilirken oncelikle besinci nesil degerlendirme
yaklasimi temel alinarak agik uglu soru havuzu olusturulmustur ve bu havuzda 13
soru yer almistir. Soru havuzu olusturulurken kapsam gecerligini saglamak adina
besinci nesil degerlendirme yaklagiminin dort unsuru diistiniilerek soru yazmaya
dikkat edilmistir. Bunun yaninda begsinci nesil degerlendirme yaklasiminin
“degerlendirilen” unsurunda da belirtildigi iizere belirlenen dersin 6gretim program
degerlendirmeye alinmistir. Calisamaya paydaglar dahil edilecek sekilde gortisme
sorular1 tasarlanmistir. Hazirlanan taslak goriisme sorulari, 10u egitimde program
gelistirme uzmanu ikisi bilisim teknolojileri uzmani olmak iizere toplam 12 uzmanin
gortistine sunulmustur. Uzman gortisleri Lawshe teknigine gore incelenmistir.
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Lawshe teknigi, hazirlanan sorularin anlasilabilir olmasi, hedef kitleye uygunlugu, 6n
calismalarda elde edilen uzman gortisleri arasinda uyum/uyumsuzluk ve kapsam ya
da yap1 gecerligini irdelemek adina ortaya ¢ikmustir. En az bes, en fazla 40 uzman
goriistine ihtiya¢ duyulan teknikte her madde i¢in “madde hedefleneni Ol¢iiyor”,
“madde yapir ile iligkili ama gereksiz”, “madde hedeflenen yapiy1 6l¢gmiiyor” seklinde
derecelendirmeler bulunmaktadir (Lawshe, 1975). Uzmanlar adi gegen
derecelendirme  diizeylerine gore degerlendirmelerini yapmiglardir. Bu
degerlendirmelerden hareketle her bir soruya iliskin kapsam gecerlik oranlar1 (KGO)
hesaplanmigtir. Arastirma maddelerinin kapsam gecerlik orani minimum .99
¢ikmalidir. Bu orani saglayan maddeler gerekli olarak nitelendirilmektedir (Lawshe,

1975). Maddelerin kapsam gegerlik oranlar1 asagidaki Tablo 2’de verilmistir.
Tablo 2

Maddelerin Kapsam Gegerligi Oranlar

. . Ogretmen Yonetici
Ogrenci
KGO Sorulan KGO Sorulan KGO
Sorulan
1 1.00 1 1.00 1 1.00
2 1.00 2 1.00
3 0.66 3 1.00
4 1.00 4 1.00

Tablo 2’de verilen oranlardan .99'un altinda orana sahip olan bir madde gerekli ama
yetersiz ~ goriilmistiir. Uzman goriisleri neticesinde, 0Ogrencilerin  kariyer
planlamalarina yonelik olarak hazirlanin soru tizerinde ctimle yapis:1 diizenlenerek
goriisme sorularina son hali verilmistir. Buna gore, KGO’lar1 dikkate alinarak
arastirmanin temel aldig1 degerlendirme yaklasimimi kapsayan, Ogrenci ve
ogretmenlere dort; yoneticilere ise bir agik ucglu soru ortaya ¢ikmuistir. Ogrenci,
O0gretmen ve yoOnetici gorlisme formlarmin son halinde, yaklasimin degerlendirilen
ogesi kapsaminda programin dort Ogesini (Hedef, igerik, Ogrenme-6gretme
etkinlikleri, 6lcme degerlendirme) irdelenmistir. Tablo 3’te sorularin Besinci Nesil
Degerlendirme Yaklagimini unsurlarina gore dagilimi goriilmektedir.

Tablo 3
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Sorularin Besinci Nesil Degerlendirme Yaklasiminin Unsurlarima gore Dagilim

Besinci Nesil
esinci Nesi Goriisme Sorularinin

Degerlendirmenin Unsurlarina Gore Dagilimlan
Unsurlar
Amag 1. Sizce Bilisim teknolojilerinin temelleri dersinin 6grencilerin gelecekteki
hayatlarma (Mesleki ve sosyal) katkilar1 neler olabilir? Siz yOnetici
olarak bu ders kapsaminda onlara hangi imkanlar1 sagliyorsunuz?
(YONETICI)
2. Bilisim Teknolojilerinin temelleri dersinin, segeceginiz meslek hayatina
ve sosyal hayatiniza yonelik katkilar1 neler olabilir?(OGRENCI)
Bilgi
Tutum
Beceri yoniinde katkilar: nelerdir?
3. Bilisim Teknolojilerinin temelleri dersi programi, 6grencilerin segecegi
meslek hayati ve sosyal hayatma yonelik katkilar1 nelerdir?
(OGRETMEN)
Bilgi
Tutum
Beceri yoniinde katkilar: nelerdir?
Deger 4. Bilisim teknolojilerinin temelleri dersi programi, gelecege yonelik

kariyer planlamanizi nasil etkiliyor? (OGRENCI)

Programin hedefleri

Programin igerigi

Programda yer alan 6grenme-6gretme etkinlikleri

Olgme degerlendirme yontemleri bakimindan katkilari neler olabilir?

5. Bilisim teknolojileri temelleri dersi programi, Ogrencilerin kariyer
planlama durumlarina etkileri nelerdir? (OGRETMEN)
Hedef
Icerik
Ogrenme-6gretme etkinlikleri
Olgme degerlendirme bakimindan nasil degerlendirirsiniz?

6. Ogrencilerin kariyer planlamalarina katkilar1 ve sececekleri meslege ait
bilgi, tutum ve becerileri gerceklestirmesi bakimmn okul imkanlarimni
nasil degerlendiriyorsunuz? (YONETICI)

Bilgi 7. Bilisim teknolojilerinin temelleri dersinde &grendiklerinizin diger
derslerinize katkilar1 nelerdir? (OGRENCI)
Ogrenme agisindan
Kendinizi gelistirmek agsindan

8. Bilisim teknolojilerinin temelleri dersinde &grenilenlerin, 6grencilerin
diger derslerine katkilar1 nelerdir? (OGRETMEN)
Hedef
Icerik
Ogrenme-ogretme etkinlikleri
Olgme degerlendirme bakimindan nasil degerlendirirsiniz?

Degerlendirilen 9. Bu unsuru kapsayacak sekilde tiim sorular programin o&geleri
kapsaminda hazirlanmistir.
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Tablo 3’te goriildiigi tizere her unsurda tiger soru yer almaktadir. Degerlendirilen
unsuru goz oniinde bulundurularak Bilisim Teknolojilerinin Temelleri dersi 6gretim

programinin dgeleri sorgulanmustir.
Verilerin Toplanmasi

Arastirmanin verilerini toplamak i¢in Bartin Universitesi Sosyal ve Beseri Bilimler Etik
Kurulundan 12.05.2022 tarihli ve 8 numarali toplantidan aragtirma igin ETIK KURUL
ONAY belgesi alinmistir.

Tiirkiye'nin Bat1 Karadeniz bolgesinde yer alan iki devlet lisesinin yoneticilerinden
oncelikle randevu almarak goriismenin yapilacagi ortam, yer, zaman ve saat
netlestirilmistir. Belirtilen zamanda ve mekanda goriismeler gergeklestirilmistir. Her
bir katilimar ile ortalama 15 dk siiren goriisme ses kayit cihazi ile kayit altina
alinmistir.

Verilerin Analizi

Veri analizinde tiimevarimsal analiz yaklasimi benimsenmistir. Tiimevarimsal
yaklagim parcalardan yola c¢ikarak biitiine ulasmay1 hedefleyip, biitiinden anlam
¢ikarmay1 benimseyen bir yaklasimdir (Tracy, 2013). Yapilan tiimevarimsal analizde
asamalar su sekildedir: oncelikle veriler diizenlenir ve hazirlanir. Hazirlanan veriler
dikkatlice, tizerinde diistiniilerek okunur. Okunan veriler ortaya ¢ikan genel fikirler
dogrultusunda kodlanir. Olusturulan kodlar diizenlenir, gerekirse kisaltilir.
Olusturulan kodlardan temalar belirlenir ve yorumlanir (Creswell,2009).

Veri analizi 6ncesinde ses kayitlar1 metne dontistiirtilmiistiir. Bu metinler MAXQDA
20 paket programina aktarilmistir. Arastirmacilar tarafindan birka¢ kez okunan
veriler, son asamada kodlanmaya baslanmistir. Anlam biitiinliigii iceren climle ya da
sozciik  Obekleri  kodlanarak tiim  verileri kapsayan bir kod listesi
olusturulmustur. Kodlama asamasindan sonra kodlar biitiin olarak degerlendirilmis
ve benzerlikleri, farkliliklarindan yola ¢ikarak tema ve alt temalar olusturulmustur.
Temalar ve alt temalar arastirmacilar tarafindan birka¢ kez okunarak son seklini
almistir. Son olarak MAXMAP tizerinden gorsellestirilmistir. Temalar ve alt temalar1
aciklayici dogrudan alintilara yer verilmistir.

Gegerlik ve Giivenirlik

Nitel arastirmalarin i¢ gecgerliginin desteklenmesi arastirmalarin inandiriciligini
artirmaktadir (Tirntiklii, 2000). Bu arastirmanin i¢ gecerliginin saglanmasi adina
yapilmis olan ilk ¢alisma Lawshe teknigine gore goriisme Oncesi uzman goriisii
alinmasi ve alman Onerilere gore kapsam gecerligi orani hesaplanarak goriisme
sorularmin diizenlenmesidir (Lawshe, 1975). ikinci uygulama ise verilerin analizi igin
olusturulan kod, tema ve alt temalarin baska bir arastirmaci tarafindan gozden
gecirilip tekrar diizenlenmesidir. Bu arastirmada inandiriciligr destekleyen diger bir
uygulama ise farkl lise tiirii, 6grenci, 6gretmen ve yOneticilerin arastirmaya dahil
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edilerek c¢esitlendirme yapilmasidir. Bulgularda verilen dogrudan alintilarda
inandiricilik adma yapilan uygulamalardandir (Baltaci, 2019; Yildirim & Simsek,
2021). Arastirmanin dis gegerligini artirmak icin aktarilabilirliginin saglanmasi
gerekmektedir. Dis gecerligi saglamak adina ise veri toplama ve analiz siireci detayl
sekilde betimlenmis, arastirmaya dahil edilen verilerin farklilig1 yansitacak bigcimde
diizenlenmesi i¢in amach 6rnekleme yapilmistir. Goriisme siireci boyunca gegerligi
olumsuz etkilememek adina goriismeye ve goriismeciye ait bilgiler net ve katkisiz
bicimde sunulmustur.

Nitel arastirmalarin tutarhik ve teyit edilebilirlii adma yapilan c¢alismalar
arastirmanin giivenirligini desteklemektedir (Yildirim & $Simsek, 2021). Arastirmanin
glvenirligini saglamak adina, goriismeye katilan tiim katilimcilara, hazirlanin
gorlisme sorular1 ayni bicimde sunulmustur. Arastirmada toplanan ses kayitlar: farkl
zamanlarda iki kez c¢Oziimlenmistir. CoOzlimlemelerin  tutarlifn  kontrol
edilmistir. Arastirmanin i¢ giivenirligini saglamak adina baska bir arastirmaci
tarafindan veri toplama araclarmin diizenlenmesi, veri toplama ve analiz asamalar:
gibi stireclerde tutarlik incelemesi yapilmistir (Baltaci, 2019). Arastirmanin dig
glivenirligini saglamak adina ise teyit incelemesi yapilmis ve katilimcilarin ifade ettigi
durumlar ile arastirmacinin sonuglari karsilastirilmistir. Bunun yaninda arastirmanin
benzer ortamlarda yinelendiginde benzer sonuglar1 verebilmesi adina katilimcilara ait
bildiler sekiller halinde sunulmustur. Arastirmanin sonuglarinin farkli arastirmalarla
desteklenmesi adina sonuglarla uyumlu kavramsal gergeve agik sekilde sunulmustur.
Yine yontem boliimiinde veri toplama araglari, verilerin toplanmasi ve verilerin
analizinin detayli bigcimde aktarilmasi dis giivenirligi artirmaktadir (Tiirkiinlii, 2000;
Yildirim & Simsek, 2021).

BULGULAR

Bu boliimde arastirma sonucunda elde edilen bulgular katilimcilarin gortsleri
dogrultusunda belirlenen temalar gore ayristirnllmis, katihmca goriislerinden
dogrudan alintilar yapilarak 6zetlenmistir. Sekil 4'te Bilisim Teknolojilerinin Temelleri
dersinin 6grencilerin ileride segecekleri mesleki ve sosyal hayatlarina yonelik katkilara
iliskin 6grenci, 6gretmen ve yoOnetici goriisleri yer almaktadir. Gortislerden birden
fazla tekrar edenler koyu renk ile gosterilmistir.
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Sekil 4
Mesleki ve Sosyal Hayata Katk:
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Sekil 4 incelendiginde mesleki ve sosyal hayata yonelik olan yOnetici ve 6gretmen
gortisleri olumlu, 6grencilerin goriisleri olumlu ve olumsuz olarak iki alt tema altinda
toplandig1 goriilmektedir. Dersin, sosyal yasantida kullanilabilecek teknik becerileri
gelistirdigi; icerigin bilgi ve beceri yoniinde yeterli oldugu goriilmektedir. Bunoktada
12 kodlu ogretmen, “Yani mesleki olarak tabi ki de bu tiir cihazlar1 kullanmay: 6grendikleri
icin onlar icin faydali ve yeterli olacaktir. Sosyal hayatta da nasil soyleyeyim, yani en azindan
bilgisayar ve cep telefonu kullanmay: daha bilingli olarak yaparlar.”; T1 kodlu 6gretmen,
“Beceri yoniinde ders programinda uygulamali konularimiz var. Bu uygulamalarda motor
becerileri veya analitik diisiinme yoniinde tabi ki katkilar: oluyor ... Sececegi meslek hayatinda
da en basitinden temel bilgisayar bilgisine sahip oldugu icin bir fatura odeme merkezinde bile
tercih ediliyor.”; seklinde goriis bildirmislerdir. Ayrica ders, sosyal gevreye teknik
destek vermeyi saglamakta ve giinliik hayat1 kolaylagtirmaktadir. Bu noktada O7 kodlu
ogrenci “...teknolojik arac gerecleri kullanirken 0grendigim bilgileri kullanabilirim. Beceri
yoniinden simdi avukathik mesleginde belki miihendislie gore daha az bir katkisi olabilir.
Ozellikle bilgiye ulasma acisindan katk: saglar...” seklinde goriis bildirmislerdir. Ozellikle

a

ogrenci ve yoneticilerin goriisleri 15181nda dersin 0grencilerde dijital okuryazarlig:
gelistirdigi gortilmektedir. Bu dogrultuda Y1 kodlu yonetici, “...bununla ilgili bizim
bakanligrmizin degisik programlar: mevcut. Iste medya okuryazarligi ile ilgili egitimlerimiz
mevcut...Bu yiizden okulumuz genel tiim liselerden farkli olarak materyal olarak ¢ok zengin.
Ancak se¢meli ders oldugu icin BTT dersini segcen 0grencilerin mevcudunu az tutuyoruz ki
herkese uygulama imkani olsun...” O8 kodlu 6grenci “...bu ders sayesinde teknolojik konulara
uzak kalmworum ve teknolojiyi gerektigi gibi kullanmay: 6greniyorum. Sonra da
ogrendiklerimi her yerde kullanabiliyorum...” seklinde goriis bildirmislerdir. Bunlarin
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yaninda dersin, 6grencilerin mesleki hayatma katki sagladigi; 6grencilerin se¢gmek
istedikleri meslege yonelik olumlu tutum gelistirmesine katkida bulundugu ve bu
durumlari okullarin imkanlarinin destekledigi sdylenebilir. Bu noktada, O15 kodlu
ogrenci, ”...sececegim meslege daha mutlu bakmam sagliyor. Sosyal olarak acik kaynak isletim
olarak hani Word ya da power point kullanarak yaptiim slaytlar giinliik dersler de ya da sosyal
hayatimin farkly alanlarinda bana yardimc: oluyor.” T3 kodlu 6gretmen, “Dersin igeriginde
bilgisayarla ilgili temel konulardan baglyor. ...0grencilerin o yiizden teknik olarak bir is
alirlarsa bilgisayar alaninda calismak isterlerse orada yeterli bilgiler beceriler var.”; Y2 kodlu
yonetici, “... bugiin bir markette kasiyer olarak calisan bile bir bilisim cihazi kullaniyor
dolayistyla boyle temel bir dersin katkisi biiyiik ... Mesela bizim 4 tane atélyemiz var. En yenisi
7-8 willik biraz gerideyiz...ama mevcut teknoloji de igerii sunma durumunda yeterli...”
seklinde goriis bildirmistir. Ancak bu gortigleri aksine dersin, 6grenme-0gretme
siirecindeki ve igerikteki eksikliklerden kaynakli olarak mesleki ve sosyal hayata
katkisinin olmadig1 sdylenebilir. Bu durumu O2 kodlu é§renci, “Hastalarima teshis
koymamada zorlandigim zaman uygulamalar sayesinde 0Srenebilmeme, arastirabilmeme
yardimct olacagini diigiiniiyorum. Dersin icerigi yeterli ama disarida cok isime yarayacagini
diisiinmiiyorum.”; O16 kodlu 6grenci “Hichir sey. Ben beden egitimi 6gretmeni olmak
istiyorum bana bir katkis1 olacagimi diisiinmiiyorum. Ama mesela giinliik hayatimda mesela
baz farkli derslerin hocalari ekrani acamyor, klavye falan donuyor ya onu agabiliyorum, orada
katki sagliyor bana.” seklinde ifade etmistir.

Genel cercevede, 6grencilerin bir kisminin, 6gretmen ve yoneticilerin tamaminin ortak
gortisleri ile Bilisim Teknolojilerinin Temelleri dersinin 6zellikle hedef boyutunda,
ogrencilerin mesleki ve sosyal hayatina katisinin oldugu soylenebilir.

Sekil 5te Bilisim Teknolojilerinin Temelleri dersinin, 6grencilerin gelecege yonelik
kariyer planlamasindaki etkisine iliskin 0grenci, 6gretmen ve yonetici gortisleri yer
almaktadir. Goriislerden birden fazla tekrar edenler koyu renk ile gosterilmistir.
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Sekil 5
Gelecege Yonelik Kariyer Planlama
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Sekil 5 incelendiginde gelecege yonelik kariyer planlama durumlarma iliskin
ogretmen ve 6grenci goriisleri olumlu ve olumsuz olarak iki alt temada toplanmustir.
Yoneticilerin gortisleri yalnizca olumsuz alt temasinda yer almaktadir. Ancak
Oogretmen, Ogrenci ve yoOnetici goriisleri agirlikli olarak olumsuz alt temasinda
toplanmigtir.  Ozellikle dgrenme-6gretme siireci ve olgme degerlendirme
yaklagimlarinda uygulama, web araci ve materyal eksiligi nedeniyle dersin kariyer
planlama durumuna katkist olmadig1 sdylenebilir. Bu durumu O7 kodlu §renci,
“...Ama sinavlarin daha fazla katkis: olurdu konulari kavramam ama sinav olmuyoruz yetersiz
kaltyor bu yiizden uygulamalar.” O6 kodlu 6grenci, “...bilisim teknolojileri bana meslegimi
ogretecegine inaniyorum ama bunu daha da ilerletmem gerekecegine inaniyorum. Dersler ¢ok
dolu ge¢miyor, derslerde fazla bilgi verilmiyor, hani fazla ders islemiyoruz bu yiizden aslinda
konular hakkinda ¢ok az bilgiye sahibim sadece kodlama yaptik, mesela dersin dolu gectigine
inanmiyorum.” Seklinde ifade etmistir. Bunun yaninda dersin 6zellikle igerik olarak
kariyer planlamaya etkisi oldugu ancak 6grencilerdeki motivasyon eksikligi nedeniyle
kariyer planlama durumuna katkisi olmadigi soylenebilir. Bu noktada T1 kodlu
ogretmen, “.. kariyer planlama aslinda sekizinci siifta yapilarak buna gore lise tercih
etmeleri gerekiyor 0grencilerimizin. Bizim 6grencilerimizin ¢ogu aslinda bize diger
okullara gidemeyip mecburen geliyorlar bizim okulumuza sistem olarak. Yani
genellikle kariyer planlamalar1 olmuyor ...” T3 kodlu 6gretmen, “...6grenciler buraya
kariyer plani yaparak degil, riizgar savurdugu icin buraya gelmek zorunda olduklar:
icin geliyorlar. Bagka okula gidemedikleri igin geliyorlar...Bizim 6grencilerin kariyer
plan1 yok. Ama igerik olarak genel degerlendirmek gerekirse icerik plan gelistirmeye
uygun”; Y2 kodlu yonetici, “...okulumuzun imkanlar1 da dersin kazanim ve igerigi de
ogrencilerin kariyer planlama durumlarina etki edebilir...ama bizim ¢ocuklarimizda
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motivasyon eksikligi bulunmakta...kendileri hem kendilerine hem programlara
inanmyor...” seklinde goriis bildirmistir. Ayrica derste 6grenilen teknik bilgilerin,
segilecek mesleklere aktarilabilir nitelikte oldugu sdylenebilir. Bu dogrultuda O12
kodlu ogrenci, “...baz1 konularda katkis: oldu. Yani polislige gidersem orada masa basindaki
isleri yapabilirim...Sistem falan igin bana lazim olur. Onun disinda sistem kullanilan tiim
mesleklere gidebilirim...derslerde tasarim yaparken ileride tasarim ile ilgili isler yapabilecegimi
diisiindiim” O11 kodlu é§renci, “...boyle hangi meslege gideceksem gidiyim genel isleyisi
ogreniyorum. Her meslege giderim diyorum o6grendiklerimle.” T2 kodlu 0gretmen, “Derste
temel konular1 goriiyorlar diger siniflarda bu dersin devami olarak daha ayrimtily goriiyorlar.
Kariyer planlamas: konusunda eger ileride bu boliimde herhangi bir iste ¢calismak istiyorlar mi
bilmiyorum ama temel konular: gordiikleri icin her meslekte yardimci olacaktir...” Y1 kodlu
yonetici, “...mevcut icerik yeterli olsa bile dgrenciler okulumuza bagska okul tercih edemedigi
icin gelmekte. Bu durum da Ogrencilerde kariyer planlama durumunu olumsuz
etkilemektedir...” seklinde goriis bildirmistir.

Sekil 6’da Bilisim Teknolojilerinin Temelleri dersinde Ogrencilerin 6grendiklerinin
diger derslere olan katkilarina iliskin 6grenci, 6gretmen ve yoOnetici gortigleri yer
almaktadir. Gortislerden birden fazla tekrar edenler koyu renk ile gosterilmistir.
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Sekil 6 incelendiginde, Ogrencilerin diger derslerine katki durumlarma iliskin
ogretmen ve 6grenci goriisleri olumlu ve olumsuz olarak iki alt temada toplanmustir.
Yoneticilerin goriisleri yalmizca olumlu alt temasinda yer almaktadir. Ders,
ogrencilerin arastirma becerilerini gelistirerek diger derslerin 6devlerini yaparken
katki saglamaktadir. Bu noktada O1 kodlu é§renci,
ogreniyoruz. Mesela tiniversitede bir sunum 0devi ya da arastirma verseler rahatca hazirlarim,
su anda da mesela bir 6devim olunca hemen hazirlayabiliyorum.”; O3 kodlu 6§renci, “Diger
derslere mesela arastirma yapmakta, sunum yapmakta su an dersini gordiigiimiiz icin diger
derslerde boyle seyler istendiginde bize profesyonellik katwyor, zorlanmadan yapiyoruz
mesela.”: O17 kodlu ogrenci, “Diger derslerde ddev konusunda kullanabiliyorum, onun disinda
bir de biri benden yardim istediginde kullanabiliyorum.”; Y2 kodlu yonetici, “...0dev olsun
sunum olsun rahat hazirliyor cocuklar. Ogrendikleri programlar diger derslerle daha da
pekisiyor bu sayede...”; Y1 kodlu yonetici, ”
bilingli arastirtyorlar. Diger arkadaglarina da yani bu dersi almayan arkadaslarina da bu konu
da destek olduklarini gorebiliyorum...”; T2 kodlu 63retmen, “Derslerde sunumlarda
kullandiklar: programlar ya da projeksiyon kullanimi, yazici kullanimi olsun. Burada bunlar
ogrendikleri icin diger derslerde dersi aksatmadan bilgilerini ortaya koyabileceklerdir. *; T3
kodlu ogretmen, “...genel olarak sunum yapmak, Word kullanmak vs. diger derslerin ddevleri
icin sunum yapmak dokiimana gecerken ya da bir mail gonderirken vs bu dersi almayanlardan
daha hizli yapabiliyorlar.” seklinde goriis bildirmistir. Ayrica dersin diger derslere
katkisindan ¢ok, mesleki alanda kisisel gelisim sagladig1 goriilmektedir. Bu durumda
T1 kodlu 6gretmen, “Icerik olarak diger derslerden tamammmdan bagimsiz oldugu icin kiiltiir
derslerine hicbir katkist yok ama meslek derslere katkist var.” O10 kodlu 6grenci, “Ben derslerde
gordiigiim bir seyi diger derslerde hi¢ kullanamadim. Bir katkisi olmadi ama kendimi gelistirme
olarak polis olamazsam bilgilerimle ¢ok yerde is bulurum.” seklinde goriis bildirmistir.

1,

‘...biz Word, excel, power pointi

...0grenciler ozellikle bir odev arastirirken daha

Sekil 7’de Bilisim Teknolojilerinin Temelleri dersi programinin, 6grencilerin ilerideki
meslek hayatlar1 ile Ortiisme durumlar1 hakkindaki oOgretmen goriisleri yer
almaktadir. Goriislerden birden fazla tekrar edenler koyu renk ile gosterilmistir.
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Sekil 7:
Meslek Hayatlar ile Ortiigme Durumlart
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Sekil 7 incelendiginde Bilisim Teknolojilerinin Temelleri dersinin 6grencilerin meslek
hayatlari ile 6rtiisme durumlarina iligskin goriislerin olumlu ve olumsuz olarak iki alt
temada toplandig1 goriilmektedir. Dersin hedeflerinin, Ogrencilerin gelecekteki
meslek hayatlari ile ortiistiigli ancak Ozellikle igerikteki yogun ve 6grenci seviyesine
uygun olmama durumu, 6grenme-6gretme siirecindeki uygulama imkani eksikligi ve
oleme degerlendirme boyutundaki eksiklikler oldugu soylenebilir. Bu noktada T1
kodlu ogretmen, “Dedigim gibi en basta bilisim etigi hayatimizin her yerinde oldugu icin bu
konular tamamen értiisiiyor ama 0grencilere gore yogun. Bunun yaninda bilgisayarin donanim
ve yazilim igletim sistemi kurulumu iizerine de bilgi sahibi oluyorlar bunlar da yine dedigim
gibi tiim meslek alanlarinda bilgisayar bulundugu icin hedefler acisindan oOtiisiiyor... hem
derste hem de derslerin sonunda uygulama imkanmimiz zor...” T2 kodlu 6gretmen, “...okulda
kullandigmmiz arag gerecler yetersiz...O yiizden bazi konular teorik olarak anlattigimizia
kalwyor. Bazilar: temel diizeyde kaliyor, profesyonellesemiyor. Elimizdeki atolyedeki eleman ve
ekipmanlara gore oOlgme degerlendireme de yetersiz kalwyor. Programda hedef ve igerik
konusunda sorun yok uygulama olgme anlanminda sorunlar ¢ikiyor.” T3 kodlu 6gretmen, “...
Hedef anlaminda kazanim olarak da ortiisiiyor. Biraz daha belki okullardaki atélyelerimiz
yetersiz malzeme anlaminda... Bir de ders saati yeterli degil. Icerik o kadar dolu ve yogun ki
yetmiyor ders saati. Ogrenme etkinlikleri cok fazla mesela 6grenciden afis hazirlamasini istiyor
web 2 araglarimi kullanarak. Ogrenci eksik kaltyor web aracim bilmiyor ki. ... icerikte cok sey
istenmis ama bizim 6grencilerde yle bir alt yapt yok. Oleme degerlendirme olarak ilk stnavi
yazili  ikinci  smavi  uygulama yapwyoruz. Ama ashnda ¢ok verimli bir olgme
yapamiyoruz...” seklinde goriis bildirmistir. Genel ¢ercevede, Bilisim Teknolojilerinin
Temelleri dersinin hedefler agsindan meslek hayatlari ile ortiistiigii; igerik, 6grenme-
ogretme siireci ve 6l¢me degerlendirme agisindan orttismedigi yorumu yapilabilir.
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SONUC, TARTISMA VE ONERILER

Bu calismada, besinci nesil degerlendirme yaklasiminmi kullanarak ortadgretimde
uygulanan 9. Sinif Bilisim Teknolojileri Dersi Ogretim Programi degerlendirilmis ve
programin kazanimlari dogrultusunda islenen derslerin, 6grencilerin ihtiyaglaria ve
gelecege dair mesleki planlarina ne Olglide uyum sagladig1 ortaya konulmustur.
Bilisim Teknolojilerinin Temelleri dersinin, 6grencilerin sosyal hayatlar1 ve gelecekte
se¢mek istedikleri meslege yonelik katkilar1 su sekildedir; ders, sosyal yasantida
kullanilabilecek teknik becerileri gelistirmektedir. Programin igerigi bilgi ve beceri
yoniinden yeterlidir. Ayrica ders, sosyal ¢evreye teknik destek vermeyi saglamakta ve
giinliitk hayati kolaylagtirmaktadir. Ozellikle 6grenci ve yoneticilerin goriisleri
1s181nda, dersin 6grencilerde dijital okuryazarhig gelistirdigi ortaya gikmistir. Bunlarin
yaninda Bilisim Teknolojilerinin Temelleri dersinin, 0grencilerin mesleki hayatina
katki sagladigi;, Ogrencilerin se¢gmek istedikleri meslege yonelik olumlu tutum
gelistirmesine katkida bulundugu ve bu durumlarnn okullarin imkanlarmnmn
destekledigi soylenebilir. Genel cercevede, 6grencilerin bir kisminin, 6gretmen ve
yoneticilerin tamaminin ortak goriigleri ile Bilisim Teknolojilerinin Temelleri dersinin

ogrencilerin mesleki ve sosyal hayatina katisinin oldugu sonucuna ulagilmaistir.

Bilisim Teknolojilerinin Temelleri dersinin Ogrencilerin gelecege yonelik kariyer
planlama durumlarina katkilari su sekildedir; 6zellikle 6grenme-6gretme siireci ve
O0l¢me degerlendirme yaklasimlarinda uygulama, web araci, haftalik ders saati ve
materyal eksiligi nedeniyle dersin kariyer planlama durumuna katkis1 olmadig1 ortaya
cikmustir. Uzgur & Aykag (2016), 6zellikle okullarda bilisim teknolojileri derslerinin
gerceklesecegi smiflarin, derse yonelik materyal ve kitaplarin eksikligini ortaya
koymustur. Giilcii, Aydin & Aydin (2013), Bilisim Teknolojileri dersinin yurutildigi
laboratuvar, donamim, kaynak ve haftalik ders saati yetersizliginin programi
uygulama basarisini diisiirdiigiinii ortaya koymustur. Bunun yaninda dersin 6zellikle
icerik olarak kariyer planlamaya etkisi oldugu ancak Ogrencilerdeki motivasyon
eksikligi nedeniyle kariyer planlama durumuna katkisi bulunmamaktadir. Ayrica
Bilisim Teknolojilerinin Temelleri dersinin igeriginin, secilecek mesleklere aktarilabilir

nitelikte oldugu sonuglarina ulasilmistir.

Bilisim Teknolojilerinin Temelleri dersinin diger derslere olan katkilar1 su sekildedir;
ders, Ogrencilerin arastirma ve diistinme becerilerini gelistirerek diger derslerin
odevlerini yaparken katki saglamaktadir. Ayrica dersin diger derslere katkisindan
cok, mesleki alanda kisisel gelisim sagladig1 goriilmektedir. Dersin igerigi teknik
derslerin Ogrenme yasantilarina katki sunarken, kiiltiir derslerine bir katki

saglamamaktadir.

&

adl 147

on on




B|I|§|m Tek.n.O|OJI|?I'II"III"I Temelleri Dersi Ogretim Programinin Nesilsel Yaklagim ile 4(1), 2025 EDUCATIONE
Degerlendirilmesi

Bilisim Teknolojilerinin Temelleri dersi programinin hedef boyutu Ogrencilerin
gelecekteki meslek hayatlar ile ortiistirken; Ozellikle igerik boyutundaki yogun ve
ogrenci seviyesine uygun olmama durumu, 6grenme-6gretme siireci boyutundaki
uygulama imkani eksikligi ve 6l¢gme degerlendirme boyutundaki eksiklikler nedeniyle
programin hedefler disindaki diger boyutlarinin, 6grencilerin meslek hayatlar ile
ortlistiiremedigi sonucuna ulasilmistir.  Basciftci & Sunay (2011) Bilisim
Teknolojilerinin Temelleri dersi 6grenme-0gretme stireci ve dlgme degerlendirmenin,
onerilen sekilde yiiriitilmesinden ¢ok bilgisayar destekli olarak yiiriitiilmesinin
ogrencilerin derse yonelik akademik basarisin1 ve 6grenmelerin kaliciligimin arttigini
ortaya koymustur. Kiipgiioglu (2008) da Ogrenme Ogretmen siireci ve Olgme
degerlendirmedeki materyal cesitliliginin Ogrencilerin 6grenme, motivasyon,
sorumluluk, memnuniyet gibi durumlarim1 olumlu etkiledigini ortaya
koymustur. Akgiinler (2007), diger arastirmalarda oldugu gibi Ozellikle bilisim
teknolojilerinin temelleri dersinin 6grenme-6gretme siireci ve dlgme degerlendirme
durumlar: tizerine egilmistir. Yuriittiigli ¢alismada 6grenme-6gretme siiregleri ve
ol¢me degerlendirmenin, klasik ders isleyisinden ziyade materyal, yontem ve teknik
ile cesitlendirilmesi basariy1 olumlu yonde etkiledigini ortaya koymustur. Incelenen
calismalarin da destekledigi tizere Bilisim Teknolojilerinin Temelleri dersi programi
hedefleri 6grencilerin mesleki, sosyal, kariyer planlama ve diger derslerine katk:
saglamaktadir. Ancak icerigin yogunlugu, Ogrenme-ogretme siirecleri ve oOl¢me
degerlendirme etkinliklerinin gergeklestirilecegi ortamdaki materyal, stire, kaynak

eksikligi nedenleriyle katki saglanamadig1 sonuglaria ulagilmaistir.
ONERILER

Arastirmada elde edilen bulgular ve ortaya ¢ikan sonuglardan hareketle programin
igerigi ogrencilerin seviye ve motivasyonuna gore diizenlenmelidir. Ogretmenler,
ogrenme-ogretme siiregleri ve 6l¢me degerlendirme durumlarini gesitlendirmelidir.
Bu c¢esitlendirmeyi saglayacak Ogretim ortamlar1 ve kaynaklar saglanmalidir.
Ogrencilerin bireysel uygulamalar gergeklestirebilmeleri saglanarak, motivasyonlari
desteklenmelidir. Bu arastirma Bati1 Karadeniz'de yer alan bir ilgedeki, dersi alan iki
orta 0gretim kurumu ile sinirhidir. Bu nedenle, arastirmanin ¢alisma grubu, farkl
ilcelerdeki dersi alan okullar ile sayisi artirilarak tekrar diizenlenebilir. Paydas
gruplarin farkli bakis acilar1 ortaya koyan; buna bagh olarak gruplarin 6z
degerlendirme ile daha somut ve baglama 6zgii sonuglar ¢ikarmay1 saglayan besinci
nesil degerlendirme yaklasimi benimsenerek farkli ders programlar:

degerlendirilebilir.
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Arastirmacilarin Katki Oran1 Beyani
1. Yazar Katki Orani: % 50

2. Yazar Katki Oran1: % 50

Destek ve Tesekkiir Beyani

Yazar(lar), bu makalenin arastirilmasi, yazarligi ve yayinlanmasi igin herhangi bir

finansal destek almamuistir.

Catisma Beyam

Yazar(lar), bu makalenin arastirilmasi, yazarligi ve/veya yayinlanmasina iliskin
herhangi bir potansiyel ¢ikar ¢atismasi beyan etmemistir.

Etik Kurul Beyanmi

Yazarlar bu makalenin arastirilmasi igin Bartin Universitesi Sosyal ve Beseri Bilimler
Etik Kurulundan 12.05.2022 tarihli ve 8 numarali toplantidan arastirma igin ETIK
KURUL ONAY belgesi alinmuistir.
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Bu arastirmada, TIMSS 2015 uygulamas: cercevesinde uygulanan dordiincii smif matematik basari
testinden elde edilen puanlarin faktor deseninin 6l¢me degismezliginin OECD iiyesi iilkelere gore
incelenmesi amaglanmigtir. TIMSS 2015 uygulamasmna 24 iilkeden toplam 132.226 6grenci katilmustir.
fligkisel tarama modelindeki bu arastirma rastlantisal olarak segilen, 7. Kitapgig1 alan 9.641 6grenci verisi
tizerinden yuriitiilmiistiir. Arastirma kapsaminda, 6l¢gme degismezligi analizlerine ge¢meden 6nce 6lgme
degismezligi analizlerinin temel sayiltilar: olan normallik test edilmis; giivenilirlik katsayilar1 belirlenmis,
O0lcme degismezligi test edilecek tiim gruplar icin dogrulayici faktdr analizi yapilmis ve kovaryans
matrislerinin esitligi test edilmistir. Yapilan analizler sonucunda sayiltilarin dogrulandig; tespit edilmistir.
Daha sonra ¢oklu-grup dogrulayici faktor analizi ile 6lgme degismezligi analizleri gerceklestirilmistir.
Analizler tek faktorlii desen iizerinden gergeklestirilmistir. Arastirma sonucundan, dlgme degismezligi
modelleri arasinda en iyi ¢alisan modelin giiglii faktoriyel degismezlik modeli oldugu belirlenmistir. Bu
bulgudan yola ¢ikilarak TIMSS 2015 dordiincii sinif matematik basari testi puanlarinin OECD tiyesi iilkeler
arasinda Ol¢me degismezligini saglamadigi, diger bir ifadeyle faktor deseninin karsilastirilan tilkeler icin
ayn1 olmadig1 ve dolayisiyla sz konusu tilkeler arasinda karsilastirma yapmaya iliskin stipheleri arttirdig:

sonucuna ulasilmistir.

Anahtar Kelimeler: Olcme degismezligi, matematik basarisi, TIMMS, OECD

Abstract

This study aimed to examine the measurement invariance of the factor structure of the scores obtained from
the fourth-grade mathematics achievement test administered within the framework of TIMSS 2015 across
OECD member countries. A total of 132226 students from 24 countries participated in TIMSS 2015. This
correlational survey model research was conducted on the data of 9641 randomly selected students who
took the 7th booklet. Within the scope of the study, normality was tested before the measurement invariance
analyses. Normality is a basic assumption of measurement invariance analyses. Reliability coefficients were
determined, and confirmatory factor analysis was performed for all groups to be tested for measurement
invariance. Lastly, the equality of covariance matrices was tested. As a result of the analyses, it was
determined that the assumptions were confirmed. Then, multi-group confirmatory factor analysis and
measurement invariance analyses were performed on a single-factor design. The research determined that
the best working model among the measurement invariance models was the strong factorial invariance
model. Based on this finding, it was concluded that TIMSS 2015 fourth-grade mathematics achievement test
scores did not provide measurement invariance among OECD member countries; in other words, the
factorial design was not the same for the countries compared, thus raising doubts about making

comparisons between these countries.

Anahtar Kelimeler: Measurement invariance, mathematics achievement, TIMMS, OECD
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INTRODUCTION

Educational goals have undergone significant changes, especially since the 1950s.
Science and technology, which are among the most important factors determining a
country's status, have been accepted as the starting point of social progress (Bayur,
Cakici, & Atalay, 2016). Information technologies, which have left their mark on the
current era, have increased the importance and resources allocated to the education of
the positive sciences in many countries worldwide, creating a competitive
environment, particularly among nations that rapidly develop their technologies.
Countries that have renewed their curricula in this direction have particularly focused
on science and mathematics education (Cepni, Ayas, Johnson, & Turgut, 1997). This
trend continues to grow today. Human resources play a crucial role in information
societies, as they are central to the development of countries, improving living
standards, quality, and efficiency (Ergiil, 1999). Therefore, this situation is closely
related to education policies, as they aim to equip the workforce with tools appropriate
to the demands of the age in information societies. Education and training programs
must be continually updated in line with the continuous development of technology
and evolving information. For this reason, several important international

organizations conduct large-scale research in education.

With the development of technology, different areas of competition emerge in
countries trying to meet the demands of the modern era. Global competition,
particularly in education, necessitates the constant review of the education systems
that countries implement or plan to implement (Ministry of National Education [MEB],
2014). In this context, evaluations conducted at the basic education level are believed
to contribute to more accurate future predictions. Consequently, emphasis is placed

on measurement and evaluation studies for students receiving education at this level.

Many countries conduct research to critically evaluate their education systems to
identify deficiencies and address these points (MEB, 2010). Evaluators use the results
of these surveys to compare student performance and assess the effectiveness of
educational policies and practices in participating countries (Gierl, 2000). One such
survey in which Turkey participates is the Trends in International Mathematics and
Science Study (TIMSS). TIMSS is designed to assess students' knowledge and skills in
mathematics and science and is a project of the Netherlands-based International
Association for the Evaluation of Educational Achievement (IEA). The IEA has been
conducting international comparative studies on student educational achievement

since 1959, pioneering research on international achievement related to various

s |
|

156



|| A. TAVLICA ve G. SEKERCIOGLU >> 4(1), 2025 >> EDUCATIONE >

methods used in education and learning across countries, thereby contributing to
mutual learning about effective educational approaches. TIMSS is administered to
students in the fourth and eighth grades at four-year intervals. In each cycle, schools
and classes are randomly selected to reflect the country as a whole. Countries can
participate in the test at the fourth-grade level only, at the eighth-grade level only, or
at both levels. Additionally, in countries where TIMSS may be too challenging for
fourth-grade students, the assessment can be administered to fifth or sixth-grade
students, or ninth-grade students instead of eighth-grade students (TIMSS, 2015).

The overall aim of TIMSS is to measure the achievement of fourth and eighth-grade
students in mathematics and science in the participating countries. It also aims to
determine and evaluate how education and training occur in schools, assess the
effectiveness and efficiency of the education system, and analyze inter-country
differences in education systems (TIMSS, 2015). Another aim of TIMSS is to provide
important background information that can be used to improve teaching and learning
in mathematics and science. To achieve this, achievement tests and wvarious
questionnaires are used to collect information on students' performance in science and
mathematics, the education systems, curricula, student characteristics, and teacher and

school characteristics.

TIMSS monitors changes in student achievement at regular intervals and investigates
whether new or revised educational policies affect achievement. The results of TIMSS
and PISA (Program for International Student Assessment), which were published after
their initial assessments, led to the initiation of radical changes in the education
systems of participating countries. Following the first TIMSS results announced in the
UK in 1997, governmental organizations began analyzing TIMSS data to assess
students' strengths and weaknesses. Switzerland's regular efforts to test student
performance before participating in PISA were solidified only after the first PISA
results were announced. Similarly, Germany's first PISA results, announced in 1995,
were found to be below the expected level among teachers, scientists, and politicians.
As aresult, politicians decided to reform the German education system, which had not
used standardized tests prior to the PISA implementation, to align it with national
education standards (Rutkowski, von Davier, & Rutkowski, 2013).

The development of the items to be included in the TIMSS achievement tests and the
process of inclusion in the test is coordinated by experts at the TIMSS&PIRLS Study
Centre, headquartered at Boston University. The mathematics and science questions

in TIMSS are prepared jointly by country representatives within the framework of
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predetermined outcomes. The prepared questions are examined by the IEA's science
and mathematics item review committee and scoring keys are prepared for open-
ended questions. Substitute and main questions are then analyzed in draft blocks and
the questions are finalized. The prepared questions are tested with the pilot
application after translation and adaptation processes in the participating countries.
The questions that are sufficient in terms of psychometric properties are combined
with the previous application questions and included in the final application one year
after the pilot application. Approximately half of the items in TIMSS 2015 consist of
multi-choice questions and half of them consist of long and short answer questions. At
both grade levels (fourth and eighth grade), science and math items consist of 28
blocks. Fourteen of these blocks were science blocks and 14 were math blocks. These
blocks were distributed to 14 test booklets in blocks of four, two for science and two
for mathematics. One of the two blocks in science and one of the two blocks in
mathematics is common between the two booklets for test equating between the forms
(TIMSS, 2015).

Theoretical Basis of Research
Measurement Invariance

In research in the fields of education and psychology, groups are usually compared
with psychological traits. A measurement instrument whose psychometric properties
are considered adequate in one cultural group is adapted and applied to another
cultural group. This is one of the main approaches adopted in cross-cultural studies.
Researchers generally assume that the measurement instrument measures the same
construct in all cultural groups, but this assumption needs to be tested (Milfont &
Fischer, 2010). The validity of cross-cultural comparisons is vital for many applications
in educational and psychological research. The validity evidence of cross-cultural
research is that test scores obtained from different countries measure the same
construct (Wu, Li, & Zumbo, 2007). TIMSS is an application that evaluates and
compares countries' science and mathematics achievements with a single
measurement instrument. To discuss the significance of the comparisons and score
analyses, it is necessary to verify that the measurement instrument measures the same
traits in different groups (Uzun & Ogretmen, 2010). Ensuring measurement invariance
between groups is a logical requirement for making cross-group comparisons, but
measurement invariance has rarely been tested in organizational research
(Vandenberg & Lance, 2000). According to Mark and Wan (2005), inferences made in
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cases where measurement invariance is not proven to exist are not scientific, and it is

not possible to interpret the differences between groups.

Research on measurement invariance entered the literature more than 50 years ago,
but since statistical techniques for testing invariance have become available only
recently, researchers are now more frequently expected to test measurement
invariance today (Putnick & Bornstein, 2016). Joreskog (1971) was the first researcher
to write about the equality of factor structures. The concept of measurement invariance
was introduced and later tested by Shavelson and Muthe'n (1989). are now more

frequently expected to test measurement invariance today

Measurement invariance is a crucial psychometric property that ensures scales
accurately measure latent variables. In other words, constructs associated with
observed variables should be consistent across different groups, such as countries,
cultural groups, time periods, or regions within countries. When the same construct is
measured consistently across these diverse contexts, researchers conclude that the
measurement is invariant for those groups (Horn & McArdle, 1992; Meredith, 1993;
Vandenberg & Lance, 2000; Sekercioglu, 2018). Ensuring measurement invariance
validates intergroup comparisons based on the latent variable; simultaneously, it
allows researchers to compare and evaluate the formation, determinants, and
outcomes of latent variable scores in future studies (Schoot, Lugtig, & Hox, 2012;
Cheung & Rensvold, 2002). According to Horn and McArdle (1992), measurement
invariance is essential for making accurate inferences and interpretations in studies
involving variables such as age, gender, or culture. The fundamental question of
measurement invariance is whether the quality measured yields the same results when
observing phenomena under different conditions. Without evidence of invariance,
making scientific inferences about differences between individuals and groups

becomes impossible

Measurement invariance is usually revealed by testing four hierarchical models with
multi-group confirmatory factor analysis. These models are named as configural
invariance (baseline model), weak factorial invariance (metric invariance), strong
factorial invariance (scalar invariance), and strict factorial invariance (residual
variance invariance). These four models with progressivity should be tested
sequentially (Meredith, 1993). Tests of invariance from weak to strong techniques are
demonstrated using multi-group confirmatory factor analyses and structural equation
modeling (Horn & McArdle, 1992).
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This research's problem is to analyze the state of measurement invariance in 24 OECD
countries using TIMMS 2015 data. Accordingly, measurement invariance analyses

were conducted using the four models mentioned above.
METHOD
Research Design

This study aims to determine whether the items of the 4th-grade mathematics
achievement test, included as a cognitive test in TIMSS 2015, are equivalent across
OECD countries. To achieve this, the study was conducted using a correlation survey
model, which is appropriate for examining the relationships between the achievement
test items utilized in TIMSS 2015 among different groups. In scientific research, the
relational survey model is employed to assess the level and direction of relationships

between two or more variables (Karasar, 2005).
Research Data

TIMSS 2015 was administered to a total of 253.546 students from 45 countries at the
4th-grade level. Of these, 132.226 students from 24 OECD member countries
participated in the research. Specifically, 9.461 students from this group participated
in the administration of the 7th booklet, which forms the basis of the research data.
The data for this study were obtained from the official TIMSS application website
(www.timssandpirls.bc.edu). The data are available to all researchers and no
authorization is required. The distribution of students by country is presented in Table

1., which outlines the countries included in the research.

Table 1.

Sample Distribution by Country
Country

n %

Germany 285 3.01
United States of America 720 7.61
Australia 431 4.56
Belgium 384 4.06
Czech Republic 376 3.97
Finland 357 3.77
Holland 321 3.39
England 285 3.01
Ireland 310 3.28
Spain 538 5.69
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Sweden 284 3.00
Italy 307 3.24
Japan 314 3.32
Canada 893 9.44
Korea 331 3.50
Hungary 354 3.74
Norway 286 3.02
Polonia 346 3.66
Portuguese 333 3.52
Slovakia 414 4.38
Slovenia 329 3.48
Chile 343 3.63
Tiirkiye 461 4.87
New Zealand 459 4.85

As shown in Table 1., among the 24 OECD member countries in the study, Canada has
the highest number of participants, representing 9.44% (893 students). In contrast,
Sweden has the lowest participation rate at 3% (284 students). The participation rates
for the other countries range from 5.69% to 3.01%, corresponding to 538 and 285

students, respectively.
Organization of Data

The assessment framework of the TIMSS 2015 application consists of achievement tests
in mathematics and science and questionnaires that collect information about the
educational and social environments that affect student achievement. Achievement
tests aim to measure students' knowledge and skills in mathematics and science.
Multiple-choice and open-ended questions are used in TIMSS. Multiple-choice
questions offer four options. Only one of these options is correct. The number of wrong
answers does not affect the correct answers. In open-ended questions, students form
their answers by making explanations, making inferences based on some data, or
drawing shapes. In this question type, scoring is done according to the scoring key
specially determined for each question. In TIMSS 2015, students at the 4th-grade level
participate in achievement tests, which are given 36 minutes for each section, and then

complete questionnaires, which are given 30 minutes (TIMSS, 2015).

In this study, out of 14 test booklets used in TIMSS 2015, booklet number 7, which was
administered to all countries, was selected for analysis. A total of 25 questions, 10 of
which were open-ended and 15 of which were multiple-choice items, were included

in the analysis. For multiple-choice questions, each correct answer was recoded as ‘1’
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and each incorrect answer as ‘0. In the open-ended questions, the answers identified
as 'correct answers” were recoded as ‘1’. Answers labeled 'wrong,' 'partially correct,’

'inaccessible,' or 'omitted/invalid' were recoded as “0’.
Data Analysis

Before data analysis, the data set was prepared by re-coding items to make it suitable
for analysis. First, measures of central tendency were calculated to test basic
assumptions. The KR-20 reliability coefficient was then computed for internal
consistency, followed by the assessment of skewness and kurtosis coefficients to
examine the normality of the data set. The results, including measures of central
tendency (mean, mode, median), standard deviation, range, kurtosis, skewness

coefficients, and the KR-20 internal consistency coefficient, are presented in Table 2.

Table 2.
Test Statistics, Normality Tests, and Reliability Coefficients for Countries” Mathematics Test Scores
Countries n Mean Mode Median df Range Skewness Kurtosis KR-
20

Germany 285 11.86 13 212 4.56 23 155 -.620 .79
USA 720 14.24 17 14 524 24 -.085 -.701 .84
Australia 431 12.31 15 12 524 24 .019 -.733 84
Belgium 384 14.50 16 15 3.93 21 013 -.194 .70
Czech 376 12.54 11 13 4.86 24 -.024 -.512 81
Republic

Finland 357 13.81 17 14 4.45 24 -.358 -.244 78
Holland 357 13.81 17 14 4.45 24 -.358 -.244 78
England 321 13.56 14 14 3.96 20 -.189 -.324 .70
Ireland 310 14.32 19 15 4.79 23 -.243 -.584 .80
Spain 538 12.17 15 12 444 23 -.060 -.631 77
Sweden 284 12.36 13 12 5.06 23 110 -.800 .83
Italy 307 10.93 10 11 4.32 23 136 -.243 75
Japan 314 18.24 20 19 4.63 22 -.691 -.004 .82
Canada 893 12.01 11 12 4.78 24 181 -513 .79
Korea 331 19.13 20 20 398 19 -.924 610 .80
Hungary 354 14.01 19 14 5.85 24 -.031 -1.055 .87
Norway 286 11.15 8 11 4.47 23 162 -.196 77
Polonia 346 13.81 15 14 4.93 25 -.091 -.548 .82
Portuguese 333 13.57 11 14 4.86 21 -112 -.706 81
Slovakia 414 10.66 8 10 4.95 21 180 -.538 .82
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Slovenia 329 1248 9 12 4.87 24 .069 -.635 .81
Chile 343  10.15 13 10 4.76 24 442 -113 .82
Tiirkiye 461 11.38 12 11 5.36 24 159 -.694 .85
New 459 1218 12 12 5.29 24 -.017 -.787 .84
Zealand

Table 2. shows that the measures of central tendency (mean, mode, median) for the
mathematics achievement test scores are quite close across countries. Analysis of the
normality values revealed that skewness coefficients were between -1 and +1 for all
countries, while only Hungary had a kurtosis coefficient outside this range. Skewness
and kurtosis coefficients within -1 and +1 indicate a normal distribution of test scores
(Mertler & Vannatta, 2005). Thus, most of the data from the countries exhibit a
distribution close to normal. In examining the KR-20 reliability coefficients, it was
found that the scores ranged from .70 to .87, demonstrating acceptable reliability, as

coefficients are expected to be between .70 and .80 (Nunnally & Bernstein, 1994).

Confirmatory factor analysis was conducted to determine whether the one-factor
model for each country was confirmed, and the fit indices were examined. Afterward,
the equality of covariance matrices was tested, followed by multi-group confirmatory

factor analysis. The results of these analyses are presented in the findings section.

The analyses employed the maximum likelihood estimation method, which seeks to
find the model that provides the highest probability of estimating the parameters. This
is the most frequently applied statistical inference method for this type of data (White,
1982).

Before proceeding with the multi-group confirmatory factor analysis, the
multicollinearity assumption was examined. Multicollinearity occurs when one
independent variable is highly correlated with another to the extent that it may serve
as a substitute. A multicollinearity problem is indicated when inter-item correlation
coefficients exceed .90 (Cokluk, Sekercioglu, & Biiytikoztiirk, 2018). In this context,
inter-item correlation coefficients were calculated separately for each country,
revealing that the correlation coefficients for the mathematics items ranged from .004
to .435. Thus, we conclude that there is no multicollinearity problem between the

independent variables.

The study used %2 x*df, CFI, and SRMR values to compare models in the assessment
of measurement invariance. The researchers also calculated the asymptotic covariance

matrix, as the data set may deviate from normality in analyses conducted on large
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samples, especially since the data are based on categorical scoring. The Satorra-Bentler
x? (SBy?) value is necessary to calculate the Ts value, which determines whether there
is a significant difference between the %2 values of the models (Satorra & Bentler, 2001).
With the asymptotic covariance matrix included in the analysis, the SBy? value was

used to evaluate model fit and to compare the models.

In terms of the hierarchical structure of the models, comparisons were made between
nested models. Specifically, comparisons were conducted between the models: the
structural invariance model (Model 1) and the weak factorial invariance model (Model
2), the weak factorial invariance model (Model 2) and the strong factorial invariance
model (Model 3), and the strong factorial invariance model (Model 3) and the strict
factorial invariance model (Model 4). Firstly, the difference in Ax? values and degrees
of freedom (Adf) between the two models was analyzed. The statistical significance of
Ax? was assessed by referencing the critical value corresponding to the difference in
degrees of freedom at the p<.05 significance level in the chi-square distribution table.
After calculating the SBx? value, Ts values were determined to evaluate the significance
of the differences. If the calculated Ts value exceeds the critical chi-square value, it
indicates that the difference between the compared models is significant, suggesting
that measurement invariance is not achieved. Conversely, if the Ts value is smaller than
the critical chi-square value, it indicates that the difference between the models is not
significant. Additionally, ACFI and ASRMR values were also considered in

comparison.

In making model comparisons, specific cut-off values based on sample size were used
as references. For the weak factorial invariance test between groups when the sample
size is small (n<300), the cut-off values are ACFI<-.005 and ASRMR>.025. For the
comparison of strong and strict factorial invariance in this sample size category, the
cut-off values are ACFI>-.005 and ASRMR=>.005. When the sample size is sufficient
(n>300), the cut-off values for the weak factorial invariance test adjust to ACFI>-.010
and ASRMR>.030, and for the strong and strict factorial invariance comparison, they
are ACFI>-.010 and ASRMR=>.010 (Chen, 2007). These cut-off values help evaluate

model fit across different sample sizes.
FINDINGS

This section presents the findings from the confirmatory factor analysis, the test of
equality of covariance matrices, and the multi-group confirmatory factor analysis. The

results from the confirmatory factor analysis are shown in Table 3.

Table 3.

&
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Confirmatory Factor Analysis Results for Countries” Mathematics Achievement Test Scores

Countries SBy(df) x3df CFI NNFI SRMR RMSEA

Germany 266.95(275) 0.97 1.00 1.00 046 .000
USA 442.62(275) 1.61 .98 .98 .036 029
Australia 321.84(275) 117 .99 99 .039 .020
Belgium 281.24(275) 1.02 99 99 .043 .008
Czech Republic 369.67(275) 1.34 .96 .96 046 .030
Finland 284.54(275) 1.03 1.00 99 042 .010
Holland 384.82(275) 1.40 .89 .88 .055 .035
England 379.10(275) 1.38 .96 .96 .053 .037
Ireland 283.34(275) 1.03 1.00 1.00 045 .010
Spain 345.81(275) 1.26 97 97 .039 022
Sweden 334.63(275) 1.22 .97 97 .049 .028
Italy 343.92(275) 1.25 .95 94 .052 029
Japan 304.76(275) 1.11 99 99 .050 019
Canada 478.40(275) 1.74 .96 .96 .035 .029
Korea 314.86(275) 1.14 .98 .98 .050 021
Hungary 331.81(275) 1.21 99 99 042 024
Norway 291.54(275) 1.06 99 99 .048 015
Polonia 381.13(275) 1.39 .96 96 048 .033
Portuguese 390.05(275) 1.42 .95 94 .050 .035
Slovakia 442.60(275) 1.61 .95 .95 .048 .038
Slovenia 328.14(275) 1.19 .98 .98 047 024
Chile 312.96(275) 1.14 99 .98 044 .020
Tiirkiye 330.73(275) 1.20 .99 99 .038 021
New Zeland 448.28(275) 1.63 .97 96 .045 .037

Table 3. shows that the x2/df ratio of the mathematics achievement test scores for all
participating countries is below 3. The analysis indicates that the CFI values for all
countries, except the Netherlands, are above .90; the CFI value for the Netherlands is
.89. Similarly, the NNFI value for all countries included in the analysis, except the
Netherlands, is .90 or above, while the NNFI value for the Netherlands is .88. In terms
of SRMR values, 21 countries have values below .05, while the SRMR values for the
Netherlands, England, and Italy are .55, .53, and .52, respectively, which are
significantly above .05. Since RMSEA values are below .05 for all countries, we can
conclude that, generally, each model for the 24 countries is confirmed according to the

results of the confirmatory factor analysis.

The equality of the covariance matrices of the mathematics achievement test scores of
the OECD member countries was tested before proceeding to the multi-group

confirmatory factor analysis. As a result of the analysis, SBy*(7475)=13170.6, p=.000,
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x?/df=1.76, RMSEA=.044, GFI=.90, CFI=.92 and SRMR=.081. According to this, the bd
ratio is below 3.

According to the analysis, SBx?/df ratio is below 3, the RMSEA value is below .05, the
GFI value is equal to .90, the CFI value exceeds .90, and the SRMR value is above .05.

Overall, this indicates that the covariance matrices between countries are consistent.

Finally, Table 4. presents the results of the multi-group confirmatory factor analysis
conducted to determine whether measurement invariance of the TIMSS 2015 4th-grade

mathematics test scores was ensured across OECD member countries.

Table 4.
Findings of the Multi-Group Confirmatory Factor Analysis for TIMSS 2015 4th-Grade Mathematics
Achievement Test Scores of OECD Member Countries

SBy(df)! Ay(Adf) w2/df  Ay?/(Adfy CFI ACFI SRMR ASEM
Modell:  15034.70(7750) - 1.9399 - .90 - 081 -
Model2>  12495.26(7175)  2539.44(575)  1.7415 1984 93 -03 051 030
Model3c  8381.66(6600) 4113.6(575)  1.2699 4716 98  -05 045 006
Modeldd  10845.62(7175)  -2463.96(-575)  1.5116 -2417 95 .03 079  -.034

1p<.05, *Structural Invariance (Factor loadings, factor correlations, and error variances are constant), "Weak Factorial
Invariance (Factor loadings are free, factor correlations and error variances are constant), “Strong Factorial
Invariance (Factor loadings and error variances are free, factor correlations are constant), 4Strict Factorial Invariance
(Error variances are free, factor loadings and factor correlations are constant)

Firstly, the structural invariance model was tested to examine whether the factor
structures of the countries to be compared are similar. According to the analysis, the
SBx? and degrees of freedom ratio (x?/df) were below 2, the CFI value was .90, and the
SRMR value was slightly above .08. This indicates that the fit indices for Model 1 are
generally acceptable, validating the model. Thus, it can be concluded that the

structural invariance model is achieved.

When comparing the structural invariance (Model 1) and weak factorial invariance
(Model 2) models, it was determined that the Ax? and Adf ratios improved. The CFI
value differed significantly (ACFI<-.01), and there was a significant change in the
SRMR value (ASRMR>.025). To assess the significance of the Ax? and Adf
improvements, the Ts value was calculated at 2972.648, which exceeded the critical
value in the x2 distribution table, x24i#(575)=631.893, p<.05. Overall, there is a significant
difference between the structural invariance and weak factorial invariance models, as

indicated by significant differences in all fit indices.

In the comparison of the weak factorial invariance (Model 2) and strong factorial

invariance (Model 3) models, the Ax? and Adf ratios also improved. The Ts value was
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calculated at 7194.932 and was above the critical value in the x2? distribution table,
X2itf(575)=631.893, p<.05). This indicates a significant difference between the weak and
strong factorial invariance models. Additionally, for Models 2 and 3, the CFI value
showed a significant difference (ACFI<-.01), but there was no significant difference in
the SRMR value (ASRMR<.01).

Finally, when comparing the strong factorial invariance (Model 3) and strict factorial
invariance (Model 4) models, the Ax? and Adf ratios worsened. However, the changes
in CFI (ACFI>-.01) and SRMR (ASRMR>.01) values were not significant. Thus, it can be
concluded that the difference between the strong factorial invariance model and the
strict factorial invariance model is not significant, as there is no significant difference

in two of the three fit indices.

Based on these findings, the strong factorial invariance model is the best-fitting model
among the four. Therefore, it suggests that the structure of the mathematics
achievement test is not equal across OECD countries; in other words, measurement

invariance is not achieved.

DISCUSSION AND CONCLUSION

This study examined whether the scores obtained from the TIMSS 2015 mathematics
achievement test provide measurement invariance for OECD member countries.
Firstly, we examined the basic assumptions that the data set should meet, calculating
measures of central tendency, standard deviation, range, and reliability coefficients.
The findings indicate that the distribution was close to normal, with reliability
coefficients exceeding .70 for each country, suggesting that the internal consistency of

the test items was at an acceptable level.

We performed confirmatory factor analysis to determine whether the measurement
models for the country groups were confirmed. The analysis results showed that the
goodness of fit indices were sufficient, confirming the models for the countries. Before
proceeding to measurement invariance analyses, we tested the equality of the
covariance matrices for the country groups. The test results indicated a good fit

between the covariance matrices of the countries.

Multi-group confirmatory factor analysis was used to test the measurement invariance
of scores obtained from the fourth-grade mathematics achievement test in TIMSS 2015
by country. According to the findings, the fit indices for Model 1 were generally
acceptable, confirming that the structural invariance model was met. The analysis

involved comparisons between nested models; first, the structural invariance model

. |
.
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(Model 1) was compared with the weak factorial invariance model (Model 2). Then,
Model 2 was compared with the strong factorial invariance model (Model 3). The fit
indices improved significantly in both comparisons. However, the comparison
between the strong factorial invariance model (Model 3) and the strict factorial
invariance model (Model 4) showed that the fit deteriorated compared to Model 3.
Therefore, it is concluded that the strong factorial invariance model (Model 3) is the
best-fitting model but does not provide measurement invariance for the mathematics

achievement test scores of OECD member countries.

According to the findings obtained for the country groups, this study is similar to
Ayvalli's (2016) investigation of the measurement invariance of the mathematics
literacy test from the PISA 2012 application among OECD member countries. In
Ayvalli's study, measurement invariance across countries was achieved at the level of
strong factorial invariance. Similarly, the findings were consistent with Kibrishoglu's
(2015) study, which examined the measurement invariance of the PISA 2012
mathematics learning model across countries. However, in Kibrislioglu's study,
measurement invariance was not achieved; the measurement model was confirmed
only at the structural invariance level. Additionally, Karakog¢ Alath (2016) found that
measurement invariance was not achieved in the scores obtained from the PISA 2012
mathematics and science literacy tests and reading skills tests among groups from
Australia, Shanghai-China, Turkey, and France, particularly concerning the language

variable.

Similar results were observed in studies involving the Turkish sample. These studies
investigated the invariance of scores collected from scales used in PISA and TIMSS
applications based on statistical region, gender, or year variables, and found that
measurement invariance was achieved in most cases (Uzun & Ogretmen, 2010; Uyar
& Dogan, 2014; Basusta & Gelbal, 2015; Ayvalli, 2016; Kibrishoglu Uysal & Akin
Arikan, 2018). In contrast, similar results in cross-country studies indicated that
evidence of measurement invariance from the scales used in PISA and TIMSS
applications among different country groups was largely not obtained (Kibrishoglu,
2015; Ayvalli, 2016; Karakog¢ Alatli, 2016; Sekercioglu & Kogar, 2018). This raises
questions about the assumption that tests administered at the international level are
perceived equally by participants from different countries and that the measurement
process is consistent. The confirmation of this assumption in most studies involving

the Turkish sample suggests that culture is a crucial factor influencing this
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discrepancy. Therefore, it is essential to be meticulous when adapting assessment

studies conducted across multiple countries to different languages and cultures.

When considering the results in general, the inability to ensure measurement
invariance of the fourth-grade mathematics achievement test from the TIMSS 2015
application across countries has called into question the rankings of the participating

countries and the interpretations made based on those rankings.
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Ozet

Bu arastirmanin amaci, ortaokul 0gretmenlerinin 6grenci velisi kavramina iligkin algilarini metaforlar
araciligiyla belirlemektir. Temel nitel arastirma yaklasiminin izlendigi ¢alisma, Adana, Sanlurfa, Van ve
Hakkari illerindeki resmi ortaokullarda gorev yapan Ogretmenler ile yiiriitiilmiistiir. Bu amagla farklh
branglara sahip 62 ortaokul gretmeninden veriler toplanmistir. Veriler, ortaokul 6gretmenlerinin “Ogrenci
velisi ..... gibidir | benzer. Ciinkii ....” climlelerinin yazili oldugu formlar ile elde edilmis ve igerik analizi
teknigi ile yorumlanmistir. Elde edilen bulgulara gore katilimcilarin biiyiik bir ¢ogunlugu, 6grenci velisi
kavramini en fazla; ayna, Ogrencinin kopyasi, Ogretmen, su, model ve duvar metaforlariyla
iliskilendirmistir. Kavramlara iliskin olusturulan kategoriler ise; “yansitict olarak veli, engelleyici olarak veli,
yol gosterici olarak veli, egitimci olarak veli, yatirimct olarak veli, hayat veren olarak veli ve koruyucu olarak veli”
basliklar1 altinda bir araya gelmistir. Bu kategorilerde 6grenci velisi daha ¢ok dgrencinin olumlu rol model
aldig1 bir figlir veya engelleyici-ilgisiz gibi olumsuz metaforlar etrafinda sekillenmistir. Calismanin
sonuglar1 g6z oniine alinarak okul merkezli veli egitim programlar1 kapsaminda uygulamalarin yapilmasi
onerilebilir. Bununla birlikte, 6gretmenlere yonelik etkili iletisim stratejileri, veli katilimini artirma
yontemleri ve empatik yaklagim gelistirme konularini kapsayan mesleki gelisim programlarmin

diizenlenmesi onem arz etmektedir.

Anahtar Kelimeler: Ogrenci velisi, Veli algisi, Veli-6gretmen iletisimi, Metafor, Ortaokul 6gretmenleri

Abstract

This study aimed to explore how secondary school teachers perceived the concept of students’ parents
through metaphors. Adopting a basic qualitative research design, the study was carried out with teachers
employed in public secondary schools across the provinces of Adana, Sanliurfa, Van, and Hakkari. For this
purpose, data were collected from a total of 62 teachers from various subject areas. The data were collected
through forms completed by secondary school teachers, where they responded to prompts like “The
student’s parent is like/similar to ... because ... ”. These responses were then analyzed using the content analysis
method. According to the findings, the majority of participants most frequently associated the concept of a
student’s parent with the metaphors of a mirror, a copy of the student, a teacher, water, a role model, and a
wall. The categories formed in relation to the metaphors were grouped under the headings: 'the parent as a
reflector,’ 'the parent as an obstacle,' 'the parent as a guide,' 'the parent as an educator,' 'the parent as an
investor,' 'the parent as a life-giver,' and 'the parent as a protector." Within these categories, the student’s
parent was mostly depicted either as a role model figure or through negative metaphors such as being
obstructive or indifferent. Considering the results of the study, it is recommended that school-based parent
education programs be implemented. In addition, it is important to organize professional development
programs covering effective communication strategies for teachers, methods for increasing parent

participation, and developing empathetic approaches.

Keywords: Student parents, Parent perception, Parent-teacher communication, Metaphor, Secondary school teachers
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EXTENDED ABSTRACT
Introduction

Throughout the educational process, the student’s parent is a key stakeholder who collaborates with
the teacher. Therefore, effective and continuous communication between parents and teachers is of great
importance for the quality of education. Teachers have been responsible of educating students and
preparing them for society (Ugurlu, 2018). However, improving a student’s academic success and
achieving educational goals cannot be accomplished only through the efforts of the teacher. At this
point, the support to be provided by the parents clearly contributes to the more effective
implementation of education (Christenson & Sheridan, 2001; Fan & Chen, 2001). This is because healthy
communication between parents and teachers enables a better understanding of the students’
individual needs. Within this context, the aim of the study is to reveal the secondary school teachers’
perceptions of the concept of student parents by metaphors. The research questions developed in line

with this aim are as follows:
1. What are the metaphorical perceptions of secondary school teachers related to students” Parents?

2. Under which conceptual categories are the metaphors developed by the secondary school teachers

for students’ parents grouped?
Method

The study was designed using the basic qualitative research method to reveal how individuals related
phenomena and events to their own worlds (Merriam & Tisdell, 2015). The participant group consisted
of 62 teachers teaching in public secondary schools in the provinces of Adana, Urfa, Van, and Hakkari

during the 2024-2025 academic year. Criterion sampling was utilized in the selection of the participant
group.

Results

It was clear that a total of 60 eligible responses were received from the secondary school teachers
regarding the concept of students’ parents, and 40 different metaphors were developed. The 33
metaphors developed represented just one secondary school teacher, 4 metaphors 2 secondary school
teachers, 1 metaphor 3 secondary school teachers, 1 metaphor 5 secondary school teachers, and 1
metaphor represented 11 secondary school teachers. The most frequently mentioned metaphors were;
mirror, a copy of the student, teacher, role model, indifferent person, water, and wall. The categories
created for the concept of students’ parents were, respectively; parent as a reflector, parent as an
obstacle, parent as a guide, parent as an educator, parent as an investor, parent as a life-giver, and parent
as a protector. The teachers mainly described the students’ parents as key figures shaping the student’s
personality. The metaphors suggested that the teachers perceived students’ parents sometimes as
supportive and sometimes as obstructive elements. Furthermore, it is important to note here that there
was a strong perception that parents play an active role as actors in shaping and reinforcing the

behaviors students had and might display again in the future.
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Conclusion and Discussion

The findings of the study can be interpreted through the positive and negative meanings teachers
attributed to the students’ parents. The fact that some responses defined the parents as obstacles
indicated that negative perceptions related to this concept were prevalent. The teachers associated the
students’ parents with both positive metaphors—such as guide, educator, life-giver, and protector —
and negative ones—such as obstructive and indifferent. It is possible to find similar results in the study
by Ozdemir and Orhan (2019), where teachers described the students’ parents as indifferent, protective,
and demanding. In the study by Hornby ve Lafaele (2011), some teachers viewed communication with
parents as a challenging and time-consuming process. Another study in which both positive and
negative perceptions of student guardians were present was available in the study by Neslitiirk et al.
(2014). In the study, the metaphors used by the preschool teachers to describe the concept of parents
included 'guide’ and 'teacher’ as positive expressions, while the concept of parents as 'obstructive’ and
'indifferent' were considered negative. Unal et al. (2010), on the other hand, interpreted the school
principals’ and teachers’ responses regarding parents as portraying them as protective, indifferent, and
sources of funding. This perspective led the parents to adopt a 'customer’ attitude when facing problems
(such as trying to resolve issues through the principal rather than communicating directly with the
teacher) (Ravn, 2005). Similar statements from the participants indicated a generally superficial teacher-
parent relationship. In a study by Canak (2013), which conceptualized the parent-teacher relationship
in terms of a customer-merchant dynamic, teachers reported that parents constantly made demands. In
conclusion, the present study clearly showed us the perception that the parents primarily served as a
mirror in a student's life. The fact that teachers interpreted the parents as obstructive and indifferent
was significant, as it directly impacted the education process. This perception created by parents,
whether intentionally or unknowingly, constituted one of the greatest barriers to parent-involved
education. Overcoming or reshaping this negative perception was only possible through implementing

collaborative practices and effective communication strategies.
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GIRIS
@grenci velisi kavrami, Milli Egitim Bakanligi [MEB] (2023) tarafindan ¢ocugun
annesi, babasi ya da yasal sorumlulugunu iistlenen ve onun egitimiyle ilgilenen kisi
olarak tamimlanir. Egitim siirecinin etkin bir bicimde yiiriitiilmesinde ogrenci
velilerinin okul ve 0gretmenle kurdugu nitelikli iletisim ile sergiledigi destekleyici
tutum, belirleyici bir unsur olarak 6ne ¢ikmaktadir. Bu kapsamda okul temelinde
ogrencileri egiterek onlari topluma kazandirma gorevini tistlenen 6gretmen olsa da
(Ugurlu, 2018), ogrencilerin akademik basarisim1 artirmak ve sosyal becerilerini
gelistirmek yalmzca Ogretmenin ¢abalariyla miimkiin olmamaktadir. Ogrenci
velilerinin Ogretmene saglayacagli destek, egitim niteliginin artmasma ve
uygulamalarin etkili yiiriitiilmesine katki saglayacaktir (Babaoglan-Oztiirk, 2023;
Christenson ve Sheridan, 2001; Erkan, 2025; Fan ve Chen, 2001; Golezlioglu, 2023;
Nazli, 2020). Veli ile 6gretmen arasinda kurulacak saglikli iletisim ile 0grencinin
bireysel ihtiyaglarinin daha iyi anlasilmas: miimkiindiir. Ayrica 6grencinin akademik
basarisinin artmasi ve olasi sorunlarin oniine gecilmesi yine bu is birligi ve iletisimi
gerektirmektedir (Aslanargun, 2007). Konuyla ilgili Kulak’in (2020) bulgulari, okul-
veli is birliginin gelistirilmesinin 6grencilerin basar1 diizeyinin artmasinda ve olumlu
davraniglarin gelismesinde onemli bir etken oldugunu ortaya koymustur. Ayrica
ogretmenlerin iletisim becerileri, sahip olduklar: mesleki bilgi ve deneyimlerin yani
sira kigisel tutum ve davraniglari, okulun veliler nezdindeki imajimn1 da dogrudan
etkilemektedir (Durak vd., 2023). Bu baglamda, okul ile veliler arasinda stirekli ve
etkili bir iletisimin kurulmasi (Erkan vd., 2016), velilerin egitim siirecine aktif
katimini tesvik etmekte; bu durum hem ogretmenlerin mesleki performansini

(Hatipoglu ve Kavas, 2016) hem de 6grencilerin akademik basarilarini artirmaktadir
(Kilig¢ ve Glindiiz, 2021).

Veli Tiirleri

Veli veya ebeveyn olarak isimlendirilen bireyler, ¢ocuklarinin ilk 6gretmenleri olup
calisma ve cevresel kosullar ile aile yapilar1 gibi Ozellikleriyle farkliliklar
tasiyabilmektedir. Uluslararas1 alanyazinda veliler, aile yapisi yoniiyle genellikle
destekleyici, katilimc1 ve miidahaleci olmak tizere farkl tiirlere ayrilmistir (Walker
vd., 2005). Destekleyici veliler, cocuklarinin egitimine aktif olarak katilirken, katilimci
veliler ¢ogunlukla okulun diizenledigi etkinliklere dahil olma egilimindedir.
Miidahaleci veliler ise 6gretim siirecine yogun bigimde miidahil olarak 6gretmenlerin
pedagojik uygulamalarin1 zorlastirabilmektedir (Fan ve Chen, 2001). Demokratik,

otoriter ve izin verici ebeveyn tutumu olarak da smiflandirilan ebeveynlik anlayisina
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son yillarda helikopter ebeveynlik kavrami da eklenmistir (Cetin-Avci ve Giileg-Satir,
2020; Memis, 2024). “Cocugunun hayatina asir1 miidahale etmek” seklinde tanimlanan
helikopter ebeveynlik anlayisinda (Merriam-Webster, 2024), tutarsiz, otoriter ve asir1
korumaci bir tutum vardir. Bu veli yaklasiminda ¢ocugun yasindan bagimsiz olarak

“kontrol etme”, “0zerklik saglamama” ve “sinirlamalarda bulunma” davraniglari s6z
konusudur (Yilmaz, 2020).

Ogrenci velisi tiirleri, ¢ocuk ve Ogretmenler tizerinde farkh etkilerle ortaya
cikmaktadir. Ornegin duygusal sicakligin hakim oldugu bir aile ortaminda 6grenciler,
akademik performanslarmin diisiik olmasi durumunda ebeveynlerinden daha az
olumsuz tepki goriir ve daha ¢ok duygusal destek beklerler. Dolayisiyla uyumlu
ailelere sahip 6grenciler olas1 bir basarisizlig1 akranlarina gore daha az tehdit olarak
algilar. Buna ek olarak denge ve uyumun oldugu ailelerde 6zerkligin desteklendigi
gortiliir. Bu nedenle uyumlu ailelerdeki 6grencilerin ebeveynlerinin tepkilerine asir1
guvenme veya kendilerinden siiphe duyma olasiliklar1 akranlarina gore daha
diistiktiir (Németh ve Bernath, 2022). Demokratik ebeveyn tutumunda yetisen
cocuklar, olumlu davranislar sergilerken; otoriter, ilgisiz ve koruyucu tutuma sahip
velilerin ¢ocuklari, olumsuz ve istenmedik davranislarda bulunabilmektedir (Sar1 ve
Ciftci, 2023). Giintimiizde yaygin olan helikopter veli anlayis: ise ergenler iizerinde
sosyal kaygiya neden olurken; 6gretmenler tiizerinde (¢ocuklarmin yeteneklerini

abartma ve egitim konusundaki yanhs anlayislar1 nedeniyle), iletisim sorunlarina yol
acabilmektedir (Celebi vd., 2023).

Veli-Ogretmen iletisimi

Kiiresellesmeyle birlikte bircok alanda oldugu gibi egitimde de 6nemli degisimler
yasanmig ve geleneksel anlayiglar doniisiime ugramistir. Ornegin, gecmiste yaygin
olan “eti senin, kemigi benim” anlayis1 yerini, 6gretmen ve velilerin ¢ocuklarin egitimi
konusunda daha fazla sorgulayici bir tutum sergiledigi bir stirece birakmustir (Balci-
Celik, 2023). Bu degisimle birlikte veliler, 6gretmenlerin ¢ocuklarina yeterince ilgi
gosterip gostermedigi konusunda tedirginlik yasarken, Ogretmenler de velilerin
egitime yonelik tutumlarindan kaygi duymaktadir (Ergin, 2014). Karsilikli beklenti ve
endiselerin oldugu bu dinamik ortamda, olumsuz duygularin 6niine gegebilmek,
ancak etkili iletisim yOontemleri ve aile katihmi ile miimkiindiir (Nazli, 2020). Bu
kapsamda veli ve Ogretmen arasindaki is birligi gibi belirli ihtiyaglar {izerine
temellendirilen 6geler, karsilikli saygi, ortak ilgi ve agik iletisim seklinde siralanabilir.
Keyes (2000), 6gretmen ve veli arasinda kurulacak is birliginde, 6gretmenlerin uyumu

ve ebeveyn ilgilerinin etkili oldugu goriisiindedir. Karsilikli olan bu iletisim,
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dgrencinin sosyal ve akademik basarilarini arttirarak (Babaoglan-Oztiirk, 2023),
ogrencinin egitimden en iist diizeyde verim almasini saglar (Driessen vd., 2005; Kegeli-
Kaysili, 2008; Stroetinga vd., 2019). Bu baglamda, 0gretmenlerin 6grencinin aile
cevresini tanimasi da biiyiik 6nem tasir. S6z gelimi ev ziyaretleri ve aile toplantilar:
gibi etkinlikler, 6gretmenlerin aileleri daha iyi anlamasina ve egitsel siirecte daha etkili
bir destek sunmasina katki saglayabilecek segeneklerdir (Sisman, 2019).
Ogretmenlerin ailelerle kurdugu bu giiglii iletisim, aile yapisindaki farkliliklarin
anlasilmas1 ve Ogrencilerle daha derin iliskilerin kurulmasini saglayabilmektedir.
Ancak oOgretmenlerin bu siiregte karsilastiklar1 sorunlar olumsuz davramslar
sergilemeleri ile de sonuglanabilmektedir. Konuyla ilgili 6gretmen ve veliler
arasindaki iletisim engellerini ele alan S. Yilmaz (2024), ilkokullarda 6gretmen ve veli
arasindaki en biiyiik iletisim engelinin 6n yargili yaklasimin olmas: ve dgretmenlik
mesleginin itibarimin  kalmamasi ile iligkilendirmektedir. Ogretmenlere gore
ogretmenlik mesleginin sayginlig: giderek azalmakta, bu da motivasyon diistikltigiine
neden olmaktadir. Bu durum velilerin davranis ve tutumlarini da etkilemektedir. Veli
bakis acisin1 degerlendiren Sensoy ve Karabag-Kose'nin (2023) ¢alismasinda lisede
gorev yapan Ogretmenler kendi toplumsal statii ve mesleki tercih durumlarini
olumsuz olarak algiladiklarini ifade etmistir. Ogretmenler iizerinde olumsuz etkiye
neden olan bir diger konu, velileri ikna etme siirecidir. {lkgretim gretmenlerinin bu
konuda yasadigr zorluklar ozellikle duygusal tepkiler, direng gosterme, sosyo-
ekonomik faktorler ile okul ve smif diizeni konularinda yogunlagsmaktadir (Erkan,
2025). Konuyla ilgili dikkat ¢ekici bir calismaya sahip olan Deveci (2024), 6. ve 7. Sinufta
cocugu olan “Ogretmen veliler” in goriislerini incelemis ve veli ile iletisimde
ogretmenlerin velilerden beklentisinin yiiksek oldugu ve velilerin sadece sikayet etme
ya da para isteme gibi sebeplerle okula c¢agrildigini belirtmistir. Bu davranis
ortintiileri, velileri silirecin disinda kalma hissi ile yalmiz birakmaktadir. Yine
Golezlioglu'nun (2023) ortaokul Ogretmenleriyle stirdiirdiigti ¢alismasinda
ogretmenler, 6grenci velisi olduklarinda kendi 6grenci velilerini daha iyi anladiklarini,
tutum ve davraniglarinda olumlu degisimler yasadiklarni ve velilerle empati
kurabildiklerini ifade etmislerdir.

Tlgili Literatiir

Ogretmenlerin 6grenci velisi kavramina yonelik algilari hem benzer hem de farkh
yonleriyle dikkat cekici bir diizeydedir. Konuyla ilgili uluslararas: ¢alismalarda
ogretmenlerin ebeveynlerle birlikte ¢ocuk yetistirme siirecine katilimi (Epstein, 2011;
Keyes, 2000; Stroetinga vd., 2019) one ¢ikan baslica konulardir. Bununla birlikte,

ebeveynlerle etkili iletisim kurma, ogretmenler icin stratejiler gelistirme (Graham-
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Clay, 2005) ve ebeveynlerin 6gretmen rolleri ve iliskilerine dair goriisleri (Addi-
Raccaha ve Grinshtain, 2022) arastirma konularinin Onemli bir bolimiini
olusturmaktadir. Ogretmenlerin dezavantajli gruplardan gelen ebeveynlere yonelik
algilar1 (Crozier, 1999; DeCastro vd., 2005) ve etnik farkliliklara sahip ebeveyn,
O0gretmen ve Ogrencilerin bu siirece iliskin bakis agilar1 da ayrica ele alinan konular
arasindadir (Nancy vd., 2018; Theodorou, 2008). Stroetinga ve digerleri (2019)
ogretmen ve velilerin is birliginde 6gretmenlerin yaklagim tarzlarmin belirleyici rol
oynadigini ifade etmektedir. Kiral'in (2019) arastirmasinda ise Ogretmenler
ebeveynlerin hak ve sorumluluklarini; iletisim, bilgilendirilme, yararlanma, disiplin
ve gilivenlik kategori ile incelemistir. Zulauf-McCurdy ve Zinsser, (2021), bir
ogretmenin cocugun velisi hakkinda sahip oldugu olumsuz algilarm, o cocugun smaif
deneyimleri ve 6grencinin velisi ile olan iligkisi tizerinde olumsuz etkiler yaratacagini
one siirmektedir. Orell ve Pihlaja’nin (2020) arastirmalarinda ise Finlandiya'nin ulusal
cekirdek egitim programi incelenmis ve programin ogrenciler ve veliler arasindaki is

birliginin sonucu olarak egitimin gelisimine katki sagladig1 gortilmiistiir.

Ulkemizdeki calismalara goz atildiginda ozellikle son yillarda aile katihmh egitim
kapsaminda velinin egitimdeki rolii daha fazla konusulmaya baslanmistir (Demir ve
Senyurt, 2022; Kavakli, 2025; Nazli, 2020; Yiizbasioglu vd., 2024). Ogrenci velisi
kavramina yonelik metaforik algilarin incelendigi ¢alismalarin (Nas ve Sak, 2018;
Neslitiirk vd., 2014; Ozdemir ve Orhan, 2019; Unal vd., 2010) yan sira veli tutum ve
davraniglarin 6gretmen motivasyonu iizerinde etkisi (Golezlioglu, 2023), ebeveynlik
tutumunun ¢ocugun okul basarisina ve sinif i¢i davranislarina yansimalar: (Kilig ve
Gilindiiz, 2021; Sar1 ve Ciftci, 2023), okul ve aile arasindaki nitelikli iletisim (Babaoglan-
Oztiirk, 2023) calismalar1 konunun cok yonliiliigline 151k tutmaktadir. Ozdemir ve
Orhan’in (2019) ilkokul, ortaokul ve liselerde gorev yapan 0gretmenlerle yiiriittiigii
calismasinda Ogrenci velisi en fazla “arkadas” ve “miisteri” metaforlariyla ifade
edilirken Nas ve Sak’in (2018) ¢alismasinda okul psikolojik danigsmanlarinin velilere
iliskin algilar1 en fazla “ayna” metaforu ile ifade edilmistir. [Ikdgretim gretmenlerinin
ogrenci velisine yonelik metaforlarini ele alan Unal ve digerlerinin (2010) calismasinda
metaforlar en fazla “kusur arayan” ve “cgikarc1” olarak kategorilendirilmistir. Siirecin
veli boyutunda ise M. Yilmaz'in (2024) arastirma sonuglari, diisiik sosyoekonomik
diizeydeki velilerin, 6gretmenlerden daha fazla destek ve empati bekledigi; yiiksek
sosyoekonomik diizeydeki velilerin ise 6gretmenlerden daha ¢ok iletisim ve is birligi

talep ettigini ifade etmektedir.
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llgili literatiirdeki agiklamalardan anlagildig1 {izere, 6gretmenlerin 6grenci velilerine
yonelik algilari, egitim siireglerinin niteligini dogrudan etkileyen bir faktordiir. Ayrica
o0gretmenlerin, velileri nasil anlamlandirdiklari, onlarla nasil bir iletisim kurduklar: ve
onlar1 egitime nasil dahil ettikleri, 6grenci basarisi kadar okul kiiltiirtinii (Sisman vd.,
2010) ve okul imajmni (Durak vd., 2023) belirleyen unsurlar arasinda yer alir. Bu
baglamda, ortaokul Ogretmenlerinin Ogrenci velisi kavramina iliskin algilarmin
incelenmesi, egitimde aile-okul is birliginin gelistirilmesine yonelik 6nemli bir adim
olarak degerlendirilebilir. Bu calisma, 6gretmen-veli iliskisini daha iyi anlamaya ve bu
iligkileri gelistirmeye yonelik katkilar sunmay1 amaclamaktadir. Calisma kapsaminda
odaklandigimiz ortaokul 6grencilerinin velileri, daha ¢ok ergen yas gurubundaki
cocuklarmn aileleridir. Bu yas grubundaki 6grencilerin gelisim siireci kendi yasamina
oldugu kadar aile ve ebeveynlerin yasamina da etki eden 6nemli bir evredir. Ergenlik
doneminde ¢ocugu olan ebeveynlerin artan sorumluluklar: ve ¢ocuklarin degisen
davranis bicimleri, velilerin ortaya ¢ikan bir¢ok yeni sorun ile bas etmelerini
gerektirmektedir (Aybak ve Ipek, 2021). Bu sorun bazen sosyal yasamlarinda bazen
okul yasantilarinda bazen ise akademik basarilarinda kendini gostermektedir.
Dolayisiyla bu donemde ortaokul dgretmenleri okul-aile iligkilerinde koprii gorevi
goren kisilerdir (Babaoglan-Oztiirk, 2023). Egitim sisteminde 6nemli bir role sahip
olan oOgretmenlerin, 6grenci velisi kavramina yonelik algilar1 bu siirecte 6nem
tasimaktadir. Ciinkii metaforik algilar {izerinden tasarlanan c¢alismalar ile bir
fenomenin bilinmeyen yonlerinin agiklanmasi miimkiindiir (Balci, 2003). lgili alan
yazinda metaforlarin 6gretmenlerin 6grenci velisi kavramina yonelik algilarinin daha
iyi anlagilabildigi ve farkh bakis agilar1 sunmada giiglii bir arastirma araci olarak
kullanilabildigi (Saban vd., 2006; Saban, 2008) ifade edildiginden bireylerin
deneyimleriyle dogrudan baglantili olan bu veri toplama araci segilmistir (Semerci,
2007; Woon ve Ho, 2005). Nitekim algilama stirecleri kisisel deneyimlerle sekillenir ve
metaforlarin egitsel baglamda kullanimi 6gretmenlerin bakis agilarinin anlasilmasina
katki sunar (Lakoff ve Johnson, 2005). Bu kapsamda arastirmada asagidaki sorulara

cevap aranmuigtir:
1. Ortaokul 6gretmenlerinin 6grenci velisine yonelik metaforik algilar1 nelerdir?

2. Ortaokul ogretmenlerinin Ogrenci velisi icin gelistirdikleri metaforlar hangi

kavramsal kategoriler altinda toplanmaktadir?
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YONTEM
Arastirmanin Modeli

Mevcut arastirmada ortaokul oOgretmenlerinin Ogrenci velisi kavramini nasil
olusturduklari, yorumladiklar: ve anlamlandirdiklarina odaklanilmistir. Bu nedenle
calisma, bireylerin olgu ve olaylar1 kendi diinyalariyla nasil iliskilendirdiklerini ortaya
koyan temel nitel arastirma yontemine gore tasarlanmistir (Merriam ve Tisdell, 2015).
Bu kapsamda 6grenci velisi kavramina iliskin deneyimlere sahip olan 6gretmenlerden

veriler toplanarak bu verilerin 6zii, biitiinciil bir betimleme ile ifade edilmistir.
Katilimc1 Grubu

Arastirmanin katilimcr grubunu 2024-2025 egitim-6gretim yilinda Adana, Urfa, Van
ve Hakkari illerindeki resmi ortaokullarda gorev yapmakta olan Ogretmenler
olusturmaktadir. Katilimc1 grubunun segiminde nitel arastirmalarda sik kullanilan
elverisli 6rnekleme kullanilmistir. Bu 6rneklem tiirtinde, arastirmacinin 6rneklemini
olusturmak icin ulasabilecegi en kolay 6gelere yonelmesi s6z konusudur (Baltac,
2018). Calismada bu kapsamda farkli branglara sahip ortaokul 6gretmenlerinden
veriler toplanmistir. Ortaokul 6gretmenleri bu donemde ergenlik siirecini yasayan
ogrenciler ve onlarin ebeveynleri ile iletisim kurmaktadirlar. Dolayisiyla bu doneme
0zgli sosyal ve akademik sorunlarin veli tutumuna farkli boyutlarda yansiyabilecegi
diistintldiigiinden ortaokul oOgretmenleri, aragtirmanin katilimc grubu olarak
belirlenmistir. Ogretmenlerin cinsiyet ve brang zelliklerine gore sayisal dagilimlari

Tablo 1'de gosterilmistir.

Tablo 1
Ogretmenlerin Cinsiyet ve Brang Ozelliklerine Gore Dagilimi
Ozellikler f %
Kadin 40 59,7
Cinsiyet Erkek 22 40,3
Tiirkge 11 16,4
Matematik 11 16,4
Ingilizce 7 10,4
Sosyal Bilgiler 7 10,4
Brans Psikolojik Danismanlik ve Rehberlik 6 8,95
Fen Bilimleri 6 8,95
Din Kiiltiirti ve Ahlak Bilgisi 4 5,97
Tarih 4 5,97
Beden Egitimi ve Spor 3 4,47
Gorsel Sanatlar 1 1,49
Bilisim ve Teknoloji 1 1,49
Resim 1 1,49
Toplam 62 100,00
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Tablo 1 incelendiginde katilimci grubunun 40’1 kadin (%59,7) ve 22’si erkek (%40,3)
olmak tizere toplam 62 kisiden olustugu goriilmektedir. Brans dagilimlarina
bakildiginda 11 katihmcinmin Tirkge (%16,4); 11 katilimcinin Matematik (%16,4); 7
katilimcinin 1ngilizce (%10,4); 7 katilmcinin Sosyal bilgiler (%10,4); 6 katilimcinin
Psikolojik Danigsmanlik ve Rehberlik (%8,95); 6 katilimcinin Fen Bilimleri (%8,95); 4
katilmcmin Din Kiiltiirti ve Ahlak Bilgisi (%5,97); 4 katilmcinin Tarih (%5,97); 3
katilimcinin Beden Egitimi ve Spor (%4,47); 1 katilimcinin Gorsel Sanatlar (%1,49) 1
katilimcinin Bilisim ve Teknoloji (%1,49) ve 1 katilimcinin Resim (%1,49) branslarina

sahip oldugu anlasilmaktadar.
Veri Toplama Araclan

Veri toplama araci olarak arastirmacilar tarafindan olusturulan “Kisisel bilgi formu”
ve “Ogrenci velisi metafor formu” kullanilmistir. Metaforlar ile bireylerin kavramlara
yonelik algilarin1 betimlemek amaciyla bir kavrami bagka bir anlam tasiyan sozciikle
iliskilendirmek miimkiindiir. Okuyucu ya da dinleyici neyin neye benzetildigini ve
neden benzetildigini bu teknikle kesfeder (Salman, 2003). Bu amacla verilerin
toplanmasi siirecinde gretmenlerden; “Ogrenci velisi............... gibidir / benzer; ¢iinkii
............ ” climlesinde yer alan bosluklar1 kendi ifadeleri ile tamamlamalar
istenmistir. Calisma kapsaminda ogretmenler 6grenci velisi kavrami igin 62 climle
kurmus, ancak 2 6gretmenin verdigi “egitim sart” ve “gibidir” yanitlar iliskisiz oldugu

i¢cin degerlendirme disinda birakilmistir.

Veriler, “Google iizerinden olusturulan cevrim igi form” araciligiyla toplanmistir. Bu
amacla arastirmacilar tarafindan olusturulan sorular, 6gretmenlere e-mail ve sosyal
medya gruplari tizerinden ulastirilmistir. Arastirma formunda arastirmanin amaci ve
elde edilecek sonuglarin bilimsel arastirma disinda kullanilmayacagi, katihimin ise
goniilliiliik esasina dayandig: bilgilerine yer verilmistir. Olusturulan link 150 kisi ile
paylasilmis ancak 62 6gretmenden yanit alinmistir. 2 katiimei ifadesi veli metaforu ile

iliskilendirilemeyen yanitlara sahip oldugu icin analiz disinda birakilmistir.

Arastirmada elde edilen veriler, igerik analizi yontemiyle yorumlanmistir. Icerik
analizi, veri setinde birbirine benzeyen anlam birimleri ve kavramlarin birlikte ele
alinmasi ve sistematik bir bicimde analiz edilmesini ifade eder (Creswell, 2013). Bu
amagla ¢alismada birbirine benzeyen veriler, kavramlar ve kategoriler gercevesinde
bir araya getirilip sunulmustur. Bir sonraki adimda elde edilen verileri
anlamlandirmak amaciyla kod ve kategoriler olusturulmus (Patton, 2002) ve

sayisallastirilarak yorumlanmustir.
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Gegerlik ve Giivenirlik

Arastirmada oncelikle katilimc1 yanitlarinin anlamlilik niteligine odaklanilmig ve 62
yanittan 2’si analiz disinda birakilmistir. Bu iki yanit (egitim sart-gibidir) anlamsal bir
tutarlillk  tasimadigindan, arastirmacilarin  ortak karar1 ile kod olarak
degerlendirilmemistir. Ogrenci velisi kavramina y6nelik kalan 60 yanitin ise gecerlilik
kapsaminda makul, anlamli ve ikna edici oldugu, inandiric1 ve aktarilabilir potansiyel
tasidigr diistinilmigtiir. Bu yanitlar frekans ve yiizde degerleri ile benzerlik ve
farkliliklarina gore kategorilere ayrilmistir. Her bir kategori anlamsal diizeyde ayni
veya yakin diistinceyi icermekte olup arastirmacilar tarafindan isimlendirilmistir.
Kategorilerin frekans ve yiizde degerleri sunulduktan sonra dikkat ¢ceken 22 katilimci
ifadesi arastirmacilar tarafindan belirlenmis ve bu ifadeler igin Patton (2002)
tarafindan Onerilen akran (uzman) degerlendirme teknigine basvurulmustur.
Uzmanlar, iki farkli kamu tniversitesinde gorevli 6gretim tiyeleridir. 1. uzman;
yansitici olarak veli, engelleyici olarak veli ve yol gosterici olarak veli kategorileri igin
alintilar1 belirlerken ikinci uzman; egitimci olarak veli, yatirrmcr olarak veli, hayat
veren olarak veli ve koruyucu olarak veli kategorileri i¢in segimlerde bulunmus
boylece belirlenen 19 katilimci alintist ile ¢alismanin analiz siireci tamamlanmistir
(Miles ve Huberman, 2016).

Arastirmanin giivenirligini saglamak amaciyla oncelikle aragtirma sorulari, belirlenen
arastirma desenine gore diizenlenmistir. Verilerin analizi sonucunda ulasilan kod ve
kategoriler dijital ortamda arsivlenip arastirmacilar ve uzman gortigleri egliginde
degerlendirilerek uygun bulunmustur (Arslan, 2022; Miles ve Huberman, 2016).
Boylece, uzmanlar arasinda bir olgu iizerinde birden fazla aragtirmacinin hemfikir

oldugu kolektif bir yargiya varilmistir (Lincoln & Guba, 1985).

Veri toplama araglarinin uygulanmasi Van Yiiziincii Y1l Universitesi Sosyal ve Begerd
Bilimler Arastirma ve Yayin Etik Kurulu tarafindan alinan 23/05/2024 tarih ve 2024/10-

46 sayili izinler dogrultusunda gerceklestirilmistir.
BULGULAR

Arastirmada ulasilan veriler sonucunda Ogretmenler, ogrenci velisine iliskin 40
metafor olusturmustur. Bu metaforlar, 7 kategoriye ayrilmistir. S6z konusu
kategoriler; “yansitict olarak veli, engelleyici olarak veli, yol gosterici olarak veli, egitimci

olarak veli, yatirimci olarak veli, hayat veren olarak veli ve koruyucu olarak veli” seklindedir.
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1. Ogrenci Velisi Kavramina iliskin Gelistirilen Metaforlar
Arastirmada ilk olarak ogretmenlerin 6grenci velisi kavramu igin gelistirdikleri
metaforlar incelenmis ve bu metaforlar Tablo 2’de frekans degerleri ile sunulmustur.

Tablo 2
Ortaokul Ogretmenlerinin Ogrenci Velisi Kavramina Yonelik Gelistirdigi Metaforlar

Metafor f Metafor f
Ayna 11 Patron 1
Ogrencinin kopyast 5 Miisteri 1
Ogretmen 3 llgi bekleyen kisi 1
Su 2 Yatirimel 1
Model 2 Cicek 1
Duvar 2 Gil 1
Tgisiz kisi 2 Toprak 1
Vitrin 1 Tetris oyunu 1
Kilavuz 1 Kalip 1
Giil ve diken 1 Bahg¢ivan 1
Kroki plan 1 Okul 1
Anahtar 1 Helikopter 1
Kap1 1 Puzzle 1
Isik 1 Kiigtik cocuk 1
Yol arkadas1 1 Sinir tanimayan 1
Resim 1 Aycicegi 1
Temel yonetim birimi 1 ‘0" rakamu 1
Tekvando hocasi 1 Ruh 1
Viicudun ayaklari 1 Yirtici kus 1
Saksi 1 Sanatci 1
Toplam 60

Tablo 2 incelendiginde ortaokul 6gretmenlerinden 6grenci velisi kavram ile ilgili
toplam 60 gecerli yanit alindig1 ve 40 farkli metafor gelistirildigi goriilmektedir.
Gelistirilen 33 metafor tek bir ortaokul Ogretmenini, 4 metafor 2’ser ortaokul
ogretmenini, 1 metafor 3’er ortaokul 6gretmenini, 1 metafor 5’er ortaokul 6gretmenini,
1 metafor 11’er ortaokul Ogretmenini temsil etmektedir. Calismada 6grenci velisi
kavramina iliskin en fazla kullanilan metaforlar arasinda; ayna, ogrencinin kopyas,
ogretmen, su, model ve duvar kavramlar:i bulunmaktadir. Siklikla kullanilan “ayna”
metaforu, Ogrencinin davramglarinin ve tutumlarimin biiyiik Olgiide veliden
yansidigimi ve velinin ¢ocugun gelisiminde dogrudan etkili oldugu fikrini
yansitmaktadir. “Ogrencinin kopyast” metaforu ise Ogrenci ve veli arasindaki
paralelligi, velinin hem genetik hem de kiiltiirel aktarim bakimindan ogrenci
tizerindeki etkisini vurgular niteliktedir. Benzer sekilde, “6gretmen” metaforunun
veliyi egitici ve rehber bir figiir olarak gormesi, okul-aile is birligi baglaminda veliye

yliklenen pedagojik sorumluluklara isaret etmektedir. Metaforlar, 6gretmenlerin

), i H
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ogrenci velisi kavramina dair hem olumlu (destekleyici, 6gretici, model) hem de

olumsuz (engelleyici, iletisime kapali) ifadelerin gelistirdigini ortaya koymaktadir.
2. Ogrenci Velisi Metaforlar1 Kapsaminda Gelistirilen Kategoriler

Ortaokul Ogretmenlerinin Ogrenci velisi ile ilgili iirettikleri metaforlara ve bu

metaforlarin ait olduklar1 kategorilere iliskin frekans ve yiizde degerleri Tablo 3'te

sunulmustur.
Tablo 3
Ogrenci Velisi Metaforlar: Icin Gelistirilen Kategoriler
Kategori Metafor f %
Yansitici olarak veli ayna (11), 6grencinin kopyasi (5), model (2), vitrin (1) 21 35,0
resim (1) kiiglik ¢cocuk (1)
Engelleyici olarak veli ilgisiz kisi (2), helikopter (1), puzzle (1), duvar (1), 10 16,6
sinir tanimayan (1), aygicegi (1), ‘0" rakami (1), ruh
(1), tekvando hocasi (1)
Yol gosterici olarak veli viicudun ayaklari (1), su (1), kilavuz (1), giil ve diken 9 15,5
(1), kroki plani (1), anahtar (1), kap: (1), 1s1k (1), yol
arkadasi (1)
Egitimci olarak veli Ogretmen (3), tetris oyunu (1), kalip (1), bah¢ivan (1), 7 11,6
okul (1)
Yatirimc olarak veli temel yonetim birimi (1), patron (1), miisteri (1), ilgi 5 8,3
bekleyen kisi (1), yatirimar (1)
Hayat veren olarak veli cigek (1), giil (1), toprak (1), su (1), sanatci (1) 5 8,3
Koruyucu olarak veli yirtict kus (1), saksi (1), duvar (1) 3 4,9
Toplam 60 100

Tablo 3 incelendiginde veli metaforu icin ortaokul ogretmenlerinden alman 60
yanittan 7 farkli kategorinin olusturuldugu goriilmektedir. Olusturulan kategoriler ve
dagilimlar1 soyledir: “Yansitict olarak veli” (%35,5); “Engelleyici olarak veli” (%16,6); “Yol
gosterici olarak veli” (%15,5); “Egitimci olarak veli” (%11,6); “Yatirimc: olarak veli” (%8,3);
“Hayat veren olarak veli” (%8,3); “Koruyucu olarak veli” (%4,9). Katilimcilarin en fazla
kullandiklar1 metaforlar “Yansitici olarak veli” kategorisi altinda toplanmustir. Bu
kategoriyi sirasiyla “Engelleyici olarak veli” ve “Yol gosterici olarak veli” kategorileri
izlemektedir. En az kullanilan metaforlar ise “’Koruyucu olarak veli’’ kategorisine aittir.

lgili kategoriler ve drnek alintilar bagliklar halinde sunulmustur:

3.1.1. Yansitic1 Olarak Veli: Bu kategori icerisinde 21 katilimci tarafindan ifade edilen
6 farkli metafor bulunmaktadir. Metaforlar; ayna, grencinin kopyasi, model, vitrin, resim
ve kiiciik cocuk olarak belirlenmistir. Ilgili yanitlardan ortaokul 6gretmenlerinin
ogrenci velisini, 6grencinin egitim-6gretim hayatinda ve davraniglarinda rol model
olarak gordiikleri anlasilmaktadir. Bu yaklasim, sosyal 6grenme kurami baglaminda

degerlendirildiginde, velinin ¢ocugun bilissel ve sosyal gelisiminde bir model islevi
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gordiigii yaklasimiyla rtiismektedir (Bandura, 1986). Ogretmenler, bu metaforlarla
veliyi Ogrencinin bireysel gelisiminde temel bir referans noktast olarak

konumlandirmaktadir. Bu kategoriyle ilgili baz1 katilimc1 yanitlar: soyledir:

“Ogrenci velisi ayna gibidir, ciinkii 6grenci, velisinin davramslarm yansitir.”
(©O1)

“Ogrenci velisi 6grencinin kopyast gibidir. Ciinkii veli ne ise 6grencide biiyiik
ihtimalle o’dur.” (O31)

“Ogrenci velisi resim gibidir. Ciinkii 6grenci hakkinda biitiin ip uclarini verir.”
(O55)

3.1.2. Engelleyici Olarak Veli: Bu kategori altinda 10 katilima tarafindan 9 farkh
ogrenci velisi metaforu gelistirilmistir. Metaforlar; helikopter, puzzle, tekvando hocasi,
duvar, stmir tammayan, ayciceSi,’0” rakamu, ruh, ilgisiz kisi ve duvar olarak belirlenmistir.
Bu kategori, Ogretmenlerin bazi1 velilerin egitim siirecine ket vuran, iletisimi
zorlagtiran veya pedagojik miidahalelere direng gosteren bireyler olarak algilandiginm
ortaya koymaktadir. Bu tiir algilar, okul-aile is birliginde yasanan iletisim
kopukluklarmin ve karsilikli beklenti uyusmazliklarimin bir sonucu olabilir. Bu bulgu,
Ogretmenlerin sadece olumlu degil, olumsuz veli rollerine dair de giiglii
farkindaliklara sahip oldugunu gostermesi bakimindan onemlidir. Engelleyici olarak

veli kategorisi i¢in alinan baz1 6rnek yanitlar soyledir:

“Ogrenci velisi helikopter gibidir. Ciinkii cocugun bagimsiz sekilde hareket

etmesini engeller.” (O3)

“Ogrenci velisi puzzle gibidir. Ciinkii eksik parcalart tamamlamanin dniindeki
engeldir.” (O28)

“Ogrenci velisi duvar gibidir. Ciinkii konustugunuz hicbir seyi dinlemez.” (O40)

3.1.3. Yol Gosterici Olarak Veli: Bu kategoride 9 katilimcidan alinan yanitlarla 9 farkl
ogrenci velisi metaforu gelistirilmistir. Metaforlar; viicudun ayaklari, kroki plani, 1s1k,
kilavuz, su, giil ve diken, anahtar, kap: ve yol arkadags: olarak belirlenmistir. Bu yanitlar ile
ogrenci velisinin 6gretmen tarafindan yol gosterici ve tamamlayic1 bir aktor olarak
anlamlandirildig1 anlagilmaktadir. Yanitlar, 6gretmenlerin veliyi rehberlik edici,
yonlendirici ve ¢ocugun dogru kararlar almasina destek saglayici bir unsur olarak
degerlendirdigini gostermektedir. Bu durum, ozellikle bilissel-gelisimsel yaklasim ve
rehberlik temelli egitim modelleriyle iliskilendirilebilir (Vygotsky, 1978). Yol gosterici

olarak veli kategorisi i¢in alinan baz1 6rnek yanitlar soyledir:

-
1
-
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“Ogrenci velisi kilavuz gibidir. Ciinkii 6grencinin davramslarinda, ¢abasinda ve

motivasyonunda en biiyiik élciide rol oynayandir.” (O39)

“Ogrenci velisi viicudun ayaklar1 gibidir. Ciinkii 6grenciyi istenilen vyere o
tasiyacaktir.” (O8)

“Ogrenci velisi 1s1k gibidir. Ciinkii 6grencinin hayatina yon verir.” (024)

3.1.4. Egitimci Olarak Veli: Bu kategoride 7 katiima tarafindan ifade edilen 5 farkl
metafor bulunmaktadir. Metaforlar; tetris oyunu, bah¢roan, 6gretmen, okul ve kalip olarak
belirlenmistir. Ilgili yanitlardan &grenci velisinin egitim ve dgretimde destekleyici ve
tamamlayic1 ikincil 6gretmen olarak goriildiigii anlasilmaktadir. Velinin pedagojik
sorumluluk tasiyan, O0gretmen benzeri bir islev gordiigli yoniindeki algilar bu
kategoride toplanmaktadir. Bu bakis acisi, egitimin yalnizca okulda degil, aile
ortaminda da siireklilik kazandigmni savunan biitiinciil egitim modelleri ile
uyumludur. Ogretmenlerin bu tiir metaforlarla velileri siirecin aktif bir paydagi olarak
gormeleri, aile-okul is birligine dayali egitim anlayisinin desteklendigini

gostermektedir. Egitimci olarak veli kategorisi i¢in baz1 6rnek yanitlar soyledir:

“Ogrenci velisi tetris oyunu gibidir. Ciinkii 6grenci ile ilgili eksik kalan parcalarin

tamamlanmasinda rol oynar.” (37)
“Ogrenci velisi bah¢ivan gibidir. Ciinkii ne ekerse ileride onu bicer.” (O56)

3.1.5. Yatirimc1 Olarak Veli: Bu kategoride 5 katilimcr tarafindan gelistirilen 5 farkl
metafor bulunmaktadir. Kategoriyi temsil eden metaforlar; temel yonetim birimi, patron,
miisteri, ilgi bekleyen kisi ve yatirimct olarak belirlenmistir. 1lgili ifadelerden 6grenci
velisinin menfaat gozeten, isveren bir patron olarak goriildiigti anlasilmaktadir. Bu
kategori, 6gretmenlerin veliyi ¢ocugunun gelecegine yatirim yapan bir figiir olarak
degerlendirdigini gostermektedir. Bu tiir metaforlar, egitime yonelik ekonomik,

duygusal ve kiiltiirel katkilarin vurgulandig1 elestirel pedagoji yaklasimlar: ile

iliskilendirilebilir (McLaren, 2015). Yatirimci olarak veli kategorisi i¢in alinan bazi

ornek yanitlar soyledir:
“Ogrenci velisi patron gibidir. Ciinkii hep haklidir” (O25).

“Ogrenci velisi yatirimer gibidir. Ciinkii 6grenciyi okula yatirir ve degerlenmesini

bekler” (O44).
“Ogrenci velisi temel yonetim birimi gibidir. Ciinkii maddi-manevi giic ondadir”
(O23).
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3.1.6. Hayat Veren Olarak Veli: Bu kategoride 5 katilimcr tarafindan ifade edilen 5
farkli metafor bulunmaktadir. Metaforlar; cicek, giil, toprak, su ve sanat¢i olarak
belirlenmistir. lgili yamtlardan dgrenci velisinin, sekillendiren ve hayat veren bir
aktor olarak goriuldiigii anlagilmaktadir. Bu yaklasim, 6grencinin psikososyal
gelisiminde ailenin temel yapi tasi oldugu “insani degerler merkezli egitim
yaklagimi”ni1 desteklemektedir (Noddings, 2005). Hayat veren olarak veli kategorisi

icin alinan baz1 6rnek yanitlar soyledir:

“Ogrenci velisi toprak gibidir. Ciinkii cocugun gelisiminde ve yetistirilmesinde en
temel faktor anne ve babadir.” (O51)

“Ogrenci velisi su gibidir. Ciinkii nasil ki bir cicek su olmazsa kurur, 5grenci de

velisinin destegini almadig: siirece kurur ve ¢icek acamaz.” (O35)
“Ogrenci velisi sanatc: gibidir. Ciinkii veli, sanatc: gibi iireticidir.” (O47)

3.1.7. Koruyucu Olarak Veli: Bu kategoride 3 katilimc tarafindan gelistirilen 3 farkl
metafor bulunmaktadir. Metaforlar; yirtict kus, saks: ve duvar olarak belirlenmistir. Ilgili
yanitlarda 6grenci velisinin sigmilacak liman ve biitiin tehlikelere kars: koruyan bir
kisilik olarak gorildiigii anlagilmaktadir. En az temsil edilen bu kategori, velinin
cocugunu dis cevreden koruyan, tehlikeleri bertaraf eden ya da savunma
mekanizmas: gelistiren bir figilir olarak algilandigim1 gostermektedir. Bu durum,
korumaca aile yapilarmin 6gretmenler tarafindan daha sinirli sekilde dile getirildigi
seklinde yorumlanabilir. Koruyucu olarak veli kategorisi i¢in almman bazi 6rnek

yanitlar soyledir:

“Ogrenci velisi yirtict kug gibidir. Ciinkii 0grenciye dokunursamz sizi
parcalayabilir.” (O32)

“Ogrenci velisi saks gibidir. Ciinkii cicegini yani yavrusunu korur.” (O33)

“Ogrenci velisi duvar gibidir. Ciinkii 6grenci her zaman yaslanacag: duvara ihtiyac
duyar.” (O41)

Ulasilan bulgular, 6gretmenlerin 6grenci velisine dair farkli roller ve islevler
{izerinden gesitli algilar gelistirdigini gostermektedir. Ozellikle “yansitici” roliin
on plana ¢ikmasi, velinin 6grencinin davranis ve deger diinyas: tizerindeki
etkisinin Ogretmenler tarafindan giiclii bigcimde fark edildigini ortaya
koymaktadir. Ote yandan, “engelleyici” ve “koruyucu” gibi kategorilerin varlig;,
ogretmenlerin olumsuz deneyimlerini ve iletisimde karsilastiklar1 zorluklar

ifade ettiklerini gostermektedir.

-
1
-
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SONUC, TARTISMA VE ONERILER

Bu arastirmada, ortaokullarda gorev yapan 0gretmenlerin “6grenci velisi” kavramina
yonelik metaforik algilar1 incelenmistir. Ulasilan sonuglarda ogretmenler tarafindan
en sik dile getirilen metaforlar; ayna, 6grencinin kopyasi, 6gretmen, model, ilgisiz kisi,
su ve duvar olmustur. Ayrica, 6gretmenlerin gelistirdikleri metaforlar dogrultusunda
"0grenci velisi” kavrami yedi ana kategori altinda smiflandirilmistir. Bu kategoriler
sirastyla; “yansitici olarak veli, engelleyici olarak veli, yol gosterici olarak veli, egitimci olarak
veli, yatirimct olarak veli, hayat veren olarak veli ve koruyucu olarak veli’dir. Ogretmenlerin
gortisleri dogrultusunda, 6grenci velisinin 6grencinin kisilik gelisimini bigcimlendiren
temel bir unsur olarak algilandig1 belirlenmistir. Ogretmenler tarafindan {iretilen
metaforlar incelendiginde, Ogrenci velisinin bazi durumlarda destekleyici, bazi
durumlarda ise engelleyici bir unsur olarak degerlendirildigi goriilmektedir. Bu
sonug, Ogretmenlerin, Ogrencilerin mevcut davranislarinin olusumunda ve bu
davraniglarin gelecekteki tekrarinda velilerin birer aktor olarak Onemli rol

tistlendikleri yoniinde ortak bir algiya sahip olduklarinmi gostermektedir.

Aragtirma sonuglarma gore, “yansitici olarak veli” kategorisi, en fazla metaforun
tretildigi kategori olarak one ¢ikmistir. Bu durum, 6gretmenlerin “veli” kavramini
yansitici bir &zellik iizerinden tanimladiklarini gostermektedir. Ogretmenlerin bu
yondeki algilari, 6grencilerin okul ortamindaki tutum ve davramslarimin, biiyiik
Olctide velilerin sahip olduklar1 tutum ve degerlerin bir yansimasi oldugu inancini
ortaya koymaktadir. Dolayisiyla 6grenci velisinin, ¢ocugun sosyal ve kisilik
gelisiminde belirleyici bir etken olarak konumlandirildig1 sdylenebilir. Ayrica bu
sonug, veli egitiminin okul basarisi ve bireysel gelisim {izerindeki yansitici roliine

isaret eden arastirmalarin sonuglariyla ortiismektedir (Deslandes, 2001; Epstein, 1995).

Engelleyici olarak veli kategorisine ait sonuglar, 6gretmenlerin sadece olumlu degil,
olumsuz veli rollerine dair de giigli farkindaliklara sahip oldugunu ortaya
koymaktadir. Yanitlarda velinin engelleyici olarak tanimlanmasi, bu kavrama iliskin
olumsuz yargilarin da oldugunu gostermektedir. Arastirmalarda, egitim stirecinin ilk
donemlerinde ogretmenlerin velilere yonelik algilarinda olumlu ve olumsuz yonde
degisimlerin yasandigimi da ortaya koymustur. Ozellikle okul yonetimi, 6gretmen
kalitesi, fiziki kosullar ve etkinliklerin kalitesi gibi faktorler bu algi degisiminde
belirleyici olmaktadir (Durak vd., 2023).

Arastirmanin bir diger sonucuna gore 6gretmenler, 6grenci velisini hem yol gosterici,
egitimci, hayat veren ve koruyucu olarak hem de engelleyici ve ilgisiz metaforlarla

iliskilendirmislerdir. Benzer sonuclara Ozdemir ve Orhan’in (2019) calismasinda da
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rastlamak miimkiindiir. Calismalarinda, 6gretmenler 6grenci velisini ilgisiz, koruyucu
ve talepkar ifadeler tiizerinden ifade etmistir. Hornby ve Lafaele’nin (2011)
calismasinda ise baz1 6gretmenler, velilerle olan iletisimi zorlayici ve zaman alic1 bir
siire¢ olarak degerlendirmektedir. Ogrenci velisine yiiklenen olumlu ve olumsuz
ifadelerin birlikte yer aldig1 bir baska ¢alisma 6rnegi Neslitiirk ve digerleri'ne (2014)
aittir. Calismada okuldncesi 6gretmenlerin veli kavramina ytikledikleri metaforlarda,
yol gosterici ve 6gretmen ifadeleri olumlu; engelleyici ve ilgisiz ifadeleri ise olumsuz

olarak belirtilir.

Yatirimcr olarak veli kategorisinde katilimcilar temelde daha ytizeysel bir 6gretmen —
veli iligkisine isaret etmektedir. Ogrenci velisi kavramini miisteri ve tiiccar iliskisi
tizerine temellendiren Canak’in (2013) calismasinda ise 0gretmenler velinin siirekli
talep igerisinde oldugunu belirtir. Unal ve digerleri (2010) ise okul miidiirii ve
ogretmenlerin velilere iliskin yanitlarini; koruyucu, ilgisiz ve finans kaynag seklinde
yorumlamistir. Bu durum, ebeveynlerin bir sorun karsisinda birer “miisteri” tavriyla
hareket etmesine (6gretmenle iletisime ge¢mek yerine miidiirle sorunlar1 ¢ézmeye
calismak gibi) neden oldugu belirtilmistir (Ravn, 2005). Ancak velilerin egitim
harcamalari yalnizca akademik basar1 odakli olmay1p, cocuklarinin sosyal, sanatsal ve
sportif gelisimlerini destekleme arzusunu da tastyabilmektadir (Cankaya & Meydan,
2018).

Hayat veren veli kategorisine yonelik sonuglar, 6gretmen veli iliskisinin ¢ocuklarin
psiko-sosyal gelisimde etkin bir sekilde rol oynadigmi gostermektedir. Veliler ile
ogretmenler arasinda etkili bir iletisim kurulmasi, yalnizca akademik basariy1 degil,
ogrencilerin duygusal ve kisisel gelisimini de dogrudan etkilemektedir. Siddete
egilimli veya asir1 taleplerde bulunan velilerle basa ¢ikmak igin empatik bir yaklasim,
sabir, olumlu dil kullanimi ve bireysel iletisim stratejileri bu siirecte 6nemlidir (Celebi,
vd., 2023). Veliler, 6gretmenlerden ¢ocuklarinin gelisimleri hakkinda zamaninda ve
dogru bilgiler beklemektedir. Bu siirecte 6gretmenlerin pozitif, sabirli ve yargilayic
olmayan bir iletisim dilini kullanmalar1 velilerin okula olan bagliliklarini artiracaktir
(Kireg, 2022). Ancak literatiirde farkli sonuglara ulasan ¢alismalarin varlig: da dikkat
cekicidir. Nas ve Sak’in (2018) calismasinda velilere suglayici ve bilingsiz gibi anlamlar
yiiklenmistir. Ogrenci velilerinin egitimde artan etkisi ve mesleki alanlarma
miidahaleci yaklagimlarini goz oniine alan Addi-Raccah ve Elyashiv-Arviv (2008), bu
konuda ogretmenlerin kendilerini daha savunmasiz hissettiklerini ifade etmistir.
Okullarda Ogretmen-veli iliskilerinin sinirlarimin net olarak belirlenmemesi, veli
baskisina ve egitim siireglerinde yonetsel sorunlara neden olabilmektedir. Ozellikle

ogrencinin akademik performansina dair veli memnuniyetsizliginin, okul yonetimine
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sikayetler ve sif degisikligi talepleri gibi sonuglar dogurabildigi goriilmektedir
(Senaras & Cetin, 2018).

Ulasilan sonuglarda 6gretmenlerin velilerden bekledigi temel yaklasim “cocuk iligkisi”
tizerinedir. Ogretmenler, velilerin ¢ocuklarini Onemsemeleri, onlarin gelisim
siireclerine aktif bicimde destek olmalar1 ve ¢cocuklariyla siirekli ve nitelikli bir sekilde
ilgilenmeleri gerektigini vurgulamiglardir. Bu anlayis, veli sorumlulugunun birer
parcasidir (Babaoglan vd., 2018). Crozier'in (1999) c¢alismasindaki Ogretmen
sOylemleri, velilerin toplantilara katildiklar1 ancak ¢ocuklarinin “bas: belada olmadigi
siirece” genellikle okulla iletisime ge¢medikleri iizerinedir. Oysa Barge ve Loges’in
(2003) veli katilimina yonelik calismasinda 6gretmenlerin, veliye yonelik “yalnizca bir
sorun olugunda” goriisiilen bir iletisim modelinden kag¢inmalar1 gerektigi agikca
belirtilir. Benzer gereklilik Erdogan ve Demirkasimoglu'nun (2010) calismasinda da
bulunur. Ailelerin egitim siirecine katilimin1 gerekli ve onemli gordiigiiniin altini
cizen arastirmacilar, ¢ogu ailenin bu konuyu uygulamada aym hassasiyeti
gosteremedigini ve egitim siirecine katillm konusunda isteksiz ve pasif oldugunu
ifade eder (Erdogan ve Demirkasimoglu, 2010). Diger taraftan uluslararasi alan yazin
calismalar1 ebeveyn ile Ogrenci arasindaki saglikli iletisimin akademik basariy1
artirdigt  yoniindedir (Epstein, 2011; Lam ve Ducreux, 2013). Ogretmen
motivasyonlar: tizerinden degerlendirildiginde takdir, giiven, destek gibi olumlu
tutumlarin 6gretmen motivasyonunu arttirdig1; saygisizlik ve bilingsizlik gibi
olumsuz tutumlarin ise 6gretmen motivasyonunu diisiirdiigii belirtilir (Golezlioglu,
2023). Bu durum aile katilimh egitim siirecinde Ogrenme kazanimlarimin
gerceklestirilmesini etkiler. Ogretmen bu siiregte bireysel farkliliklari daha iyi
anlayabilir ve egitim sorumlulugunu veliyle paylagabilir (Comert ve Giileg, 2004).
Cuinkii veli-6gretmen-okul yonetimi arasindaki is birliginin giiclendirilmesi, etkili
iletisim stratejilerinin gelistirilmesi, veli katihiminin tesvik edilmesi ve okullarda
ailelerin siirece dahil edilmesi, egitim Kkalitesinin artirilmasinda temel rol
oynamaktadir. Bu siirecte 6gretmenlerin ve yoneticilerin mesleki gelisimlerine yonelik
destekleyici egitimlerin artirilmas ve veli bilgilendirme calismalarinin sistemli hale
getirilmesi 6nemlidir (Erkan, 2025). S6z konusu siirecin ¢6ziim paydaslarina iliskin
Deslandes ve digerleri (2015), okul-aile is birliginin 6nemine vurgu yapmakta ve okul
yoneticisi ve Ogretmenler arasinda etkili bir is birligi ve iletisimin saglanmasi
gerektigine dikkat cekmektedir. Epstein'nin (1995) gelistirdigi “aile-okul-toplum
ortaklig1 modeli” 6gretmenlerin, velileri egitim siirecine dahil etmelerinin 6grencilerin
akademik ve sosyal gelisimlerine olumlu katkilar sagladigini gostermektedir. Bununla

birlikte, 6gretmenlerin velilere yonelik tutumlariin, kisisel deneyimlerinden, okul
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politikalarindan ve sosyo-kiiltiirel baglamlardan etkilendigi agiktir (Hoover-Dempsey
ve Sandler, 1997).

Ogretmenlerin velilere iliskin algilari, dgretmen-veli iletisiminin siklig1 ve niteligi ile
de dogrudan iliskilidir. Ogretmenlerin bu iletisimi nasil kuracaklarina yonelik
aldiklar1 egitimle de iligkili oldugu ifade edilmektedir (Lawrance-Lightfoot, 2004).
Ogretmenler daha ¢ok bir endigeyi veya sorunu dile getirmek igin velilerle iletisim
kurmakta bu da iki taraf igin bir gerilime neden olmaktadir. Oysa iki yonlii iletisim
perspektifinden yaklasilmasi ve velilerle diizenli olarak olumlu bilgilerin de
paylasilmasi olumsuz duygu ve diisiincelerin 6niine gegebilir. Bu iletisim siirecinde
ise velilerin okul ile temas: farkli nedenlerle aksayabilir. Bazilar1 i¢in okul tarafindan
1srarli bir ebeveyn goriinme endisesi (Crozier, 1999), bazilari i¢in ise 6gretmen ve veli
iletisimin artmasi ile tartisma ve gerginliklerin ortaya ¢ikma olasilig1 (Barma vd., 2014)
s0z konusudur. Okulun yasam alanina olan uzakligl, okuryazar olmayan ebeveynlerin
varligy, kiiltiirel farkliliklar veya okul ve 6gretmenin bir otorite olarak goriilmesi de bu
iletisim modelini olumsuz etkileyen faktorlerdir. Tiirkiye’de 6gretmen ve yoneticilerin
aile katilimina yonelik olumsuz tutumlarinin, bilgi eksikligi ve asir1 is yiikii gibi
faktorlerle iligkili oldugu disiiniilmektedir (Deveci, 2024). Okul-veli is birliginin
ontindeki temel engeller arasinda maddi olanaksizliklar, velilerin ilgisizligi ve okula
yonelik giivensizlik de one ¢ikmaktadir (Kulak, 2020). Oysa bu siiregte veli ve
Oogretmen iligkisi sadece yiliz ylize goriismelerle saglanmak zorunda degildir.
Dijitallesmenin sundugu firsatlardan yararlanarak veli ile yapilacak ¢evrim igi
toplantilar veya veliyle paylasilacak dijital portfoyler de veli ve 0gretmen iliskisini

gliclendirecek uygulamalardir (Graham-Clay, 2005).

Sonug olarak, bu arastirma Ogretmenlerin algilarina gore, velilerin 6grencilerin
yasaminda her seyden Once bir “ayna” islevi gordiigiinii ortaya koymaktadir.
Ogretmenler, velileri cogu zaman egitim siirecinde “engelleyici” ya da "ilgisiz” bireyler
olarak tanimlamaktadir. Bu durum, egitim siirecinin kalitesini ve etkinligini dogrudan
olumsuz yonde etkilemektedir. Velilerin bilerek veya farkinda olmadan
olusturduklar: bu olumsuz algi, ebeveyn katilimini temel alan egitim modellerinin

ontindeki en biiyiik engellerden biri olarak karsimiza ¢ikmaktadir.

ONERILER

o Ogretmenlerin 6grenci velisine yonelik algilarinin incelendigi bu galismada
tilkemizdeki velilerin 6gretmen ve okullara yonelik goriislerinin neler oldugu
merak konusudur. Bu anlamda 6gretmenlerin, veliler ve okul {izerine diistincelerini

ve tutumlarini kapsayan farkli calismalar gerceklestirilebilir.
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e Ogretmenlere yonelik etkili iletisim stratejileri, veli katilimini artirma yollar1 ve
empatik yaklasim gelistirme {izerine mesleki gelisim programlar1 diizenlenebilir.
o Ogrenci, veli ve 6gretmen ii¢geninde giiglii bir bag kurmay1 hedefleyen sosyal,

kiiltiirel ve sportif etkinlikler yapilabilir.

e Velinin kisilik 6zelliklerinin 6grenci {izerindeki etkisi goz Oniine alinarak bu
konuda velileri bilgilendirici uygulamalar (semiren, konferans vb.)

gerceklestirilebilir.
Arastirmanin Sinirliliklar

Arastirma, Adana, Sanlurfa, Van ve Hakkari illerindeki resmi ortaokullarda gorev
yapan 62 Ogretmenle smirlandirilmistir. Dolayisiyla farkhi illerdeki veya 0Ozel

okullarda gorev yapan 6gretmenlerin algilarii yansitmamaktadir.
Arastirmacilarin Katki Oran1 Beyani

Her bir arastirmacinin ¢alismaya katki orani esittir.

Catisma Beyam

Yazarlar aralarinda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini

beyan etmektedirler.
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Ozet

Bir toplumun maddi ve manevi degerlerini anlayabilmek, ancak o toplumun kiiltiirel temellerine
inebilmekle miimkiin hale gelmektedir. Bu nedenle yabanci dil/ikinci dil olarak Tiirk¢e 6gretiminde hedef
dil 6grenicilerine kiiltiirel unsurlarin aktarilmas: gerekmektedir. Bu amagla dil 6gretiminde ayn1 anda
birden ¢ok duyuya hitap eden cesitli materyaller kullanilmaktadir. Bunlar arasinda dil dgretiminde
eglenceli bir ortamin olugsmasini saglayan cizgi filmler, her yastan dil 6grenicilerinin ilgisini ve dikkatini
¢cekmekte, motivasyonlarini artirmakta, 6grenme siireclerini hizlandirirken anlaml ve kalici 6grenmelerini
saglamaktadir. Bunun yarn sira ¢izgi filmler dile ait s6z varliginin ve iletisimsel becerilerin gelistirilmesine,
hedef kiiltiiriin taninmasina aracilik etmektedir. Bu makalede Tiirkiye'nin yerli, milli ve kiiltiirel 6zellikler
tasiyan ¢izgi filmleri arasinda yer alan Pepee’nin Tiirk¢enin yabanci dil olarak Ogretiminde kiiltiir
aktarimina ve dil 6gretimine hangi agidan katki saglayacag: belirlenmeye ¢alisilmigtir. Dijital ortamlardan
ulagilan ¢izgi filmin yenilenen igerigiyle yayinlanan ilk 10 boliimii ele alinmigtir. Pepee’nin segilen boliimleri
temel nitel arastirma desenine dayandirilmig ve dokiiman incelemesi yontemiyle veriler elde edilmisgtir.
Veri toplama aract olarak arastirmaci tarafindan gelistirilen dokiiman incelemesi formu kullanilmistir.
Arastirma sorularindan yola ¢ikarak elde edilen veriler, betimsel analiz teknigiyle incelenmis ve temalara
ayrilmistir. Calismada, Tiirk kiiltiiriine ait unsurlari gesitli yonleriyle ekrana tasiyan Pepee adli ¢izgi filmin,
hedef dil Ogrenicilerine kiiltiir aktariminin saglanmasi ve dile ait unsurlarin 6gretilmesi amaciyla

kullanulabilecegi sonucuna ulasilmaistir.

Anahtar Kelimeler: Pepee, ¢izgi film, kiiltiir aktarim, séz varligi, Tiirkgenin yabanci dil olarak 63retimi

Abstract

Understanding the material and spiritual values of a society is only possible by going down to the cultural
foundations of that society. For this reason, cultural elements should be transferred to target language
learners in teaching Turkish as a foreign language/second language. For this purpose, various materials that
appeal to multiple senses at the same time are used in language teaching. Among these, cartoons, which
provide an entertaining environment in language teaching, attract the attention and interest of language
learners of all ages, increase their motivation, accelerate their learning processes and provide meaningful
and permanent learning. In addition to this, cartoons mediate the development of language vocabulary and
communicative skills and the recognition of the target culture. In this article, it is tried to determine how
Pepee, which is among Turkey's local, national and cultural cartoons, will contribute to culture transfer and
language teaching in teaching Turkish as a foreign language. The first 10 episodes of the cartoon, which was
accessed from digital media, were analyzed with its renewed content. The selected episodes of Pepee were
based on the basic qualitative research design and data were obtained through document analysis method.
The document analysis form developed by the researcher was used as a data collection tool. The data
obtained from the research questions were examined using descriptive analysis techniques and divided into
themes. In the study, it was concluded that the cartoon movie Pepee, which carries the elements of Turkish
culture to the screen in various aspects, can be used to transfer culture to target language learners and to

teach language elements.

Keywords: Pepee, cartoon, culture transfer, vocabulary, teaching Turkish as a foreign language
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EXTENDED ABSTRACT

Introduction

Language acquisition/learning, and teaching are two concepts that complement each other. A nation's
feelings, thoughts, way of life, language, religion, history, customs, education, art, legal system, moral
understanding, and worldview are passed down from generation to generation and from society to
society through culture. Language is the most important element in cultural transmission. Therefore,

language acquisition/learning should be approached as an integral part of culture.

When considering 21st-century technology, the use of materials that appeal to multiple senses
simultaneously is effective in the foreign language teaching process for ensuring cultural transfer, the
spread and continuity of culture, and the development of communication skills. Among these materials,
cartoons are of particular importance. This is because cartoons make learning fun in foreign language
teaching, motivate learners, and encourage them to participate in class; as a result, they make learning
more meaningful and increase the speed of learning (Arslan & Adem, 2010; Aytan & Tungel, 2015;
Ekinci, 2017).

The objective of this study is to ascertain the manner in which Pepee, a Turkish animated series that
incorporates national elements, can contribute to cultural transmission and language teaching in
Turkish language education as a foreign language. The objective of this study is to address the following
research questions:

1. A study of the Pepee cartoon series is necessary to determine which cultural elements contribute to
the transmission of Turkish culture in the teaching of Turkish as a foreign language.

2. A study of the linguistic elements of Turkish culture present in the Pepee cartoon series is necessary

to determine their efficacy in the teaching of Turkish as a foreign language.
Method

The objective of this study is to examine and interpret the Pepee cartoon series in terms of cultural
transfer and language-related elements in the teaching of Turkish as a foreign language. The research
design was formulated with a foundation in basic qualitative research methodologies. The data for this

study were obtained through document analysis.

The present study is constrained to the initial ten episodes of the revised content of the Pepee cartoon
series, which was broadcast between 2009 and 2016 and encompassed a total of eight seasons and 208
episodes, as disseminated in digital media. The selection of these episodes was driven by the
modifications made to the cartoon series, particularly the alterations to its plot.

In this study, a document review form created by the researcher was used as a data collection tool. The
document review form incorporated inquiries regarding the presence of cultural and linguistic elements
in the cartoon, and was completed by two researchers.

In this study, the initial ten episodes of the updated content of the Pepee cartoon series in digital media
were selected for analysis. Each episode was viewed three times by the researcher at 15-day intervals,
for a total of 312 minutes and 54 seconds. A similar process was applied by the other coder. The
researchers then extracted the themes, identifying common themes. The data obtained from the research
questions were examined using descriptive analysis techniques and divided into themes. In order to

enhance the reliability of the study, a similar process was applied by another coder who was an expert
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in the field, and themes were identified. The Miles and Huberman (1994) formula was employed to

calculate the inter-coder reliability rate, which was found to be 83.3%.
Findings

In this section, the research findings reflecting the themes of the first 10 episodes of the Pepee cartoon,
which was broadcast on digital media with its renewed content, are presented. The themes identified
from these episodes and the frequencies of the elements under the themes are as follows: Turkish family
structure (f=68), folk dances and traditional clothes (f=10), folk music/songs (f=19), poems (f=1),
traditional turkish poems (f=6), games/children's games (f=22), turkish culinary culture (f=3), traditional
turkish sports (f=2), beliefs (f=5), national values (f=41), universal values (f=19), linguistic elements
(£=913).

Based on these themes, the episodes of the analyzed cartoon include dialogues based on the traditional
Turkish family structure and communication within the family. While various folk dances from
different regions of Turkey are presented, information is also given about how local people dress. Along
with local songs, children's songs are also encountered in different episodes. The cartoon includes a
poem describing the national holiday. Some Turkish poems about wrestling, a traditional Turkish sport,
are included. Traditional children's games of Turkish culture and basketball, an international game,
were encountered. Yogurt and yogurt making, ayran and cookies, one of the traditional flavors of
Turkish cuisine, were included. A picture of evil eye beads, which are among Turkish folk beliefs, was
found, but religious elements were not included. National values such as the Turkish flag, Atatiirk's
picture, April 23rd National Sovereignty and Children's Day, folk dances and local clothes representing
Turkish culture were seen. The presence of universal values such as "love for family, sibling relations,
love for school, jealousy, trust, truthfulness, making up for mistakes, apologizing, patience, longing,
respect for differences, working together/acting together" was revealed in the episodes of the cartoon.
Linguistic elements were widely used in the cartoon; addresses, Turkish equivalents of foreign words,
appreciation, good wishes, courtesy, greetings, welcome, separation, joy, love, surprise, regret, warning,

request, exclamation, response words, phrases and idioms, words and phrases were found.
Results and Discussion

The study indicates that the Pepee cartoon reflects Turkish culture and demonstrates diversity in terms
of vocabulary. Each episode is characterized by a distinct theme, with linguistic elements related to the
theme undergoing repetition and utilization within the episode itself and in subsequent episodes.
Consequently, it is hypothesized that the cartoon will serve as a reinforcement tool for Turkish language
learners, providing an opportunity to apply and expand their linguistic knowledge. The cartoon
incorporates a variety of linguistic elements, including words and expressions, idioms, and set phrases
that are commonly used in everyday discourse. Consequently, it can be posited that the medium of
cartoons can facilitate the development of linguistic skills in target language learners. In conclusion, the
Pepee cartoon, with its educational and entertaining aspects, has the potential to motivate students
learning Turkish as a foreign language, facilitate the development of their communication skills, and
enable the acquisition of information in a meaningful, efficient, and enduring manner. In this context, it
can be posited that the animated series titled Pepee can be utilized as visual and auditory material in
the transmission of cultural codes and the teaching of linguistic elements, considering the language

levels of target language learners.
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GIRIS
Dil edinimi/6grenimi ve 6gretimi siirecinde dil ve kiiltiir, birbirini tamamlayan iki
kavram olarak goriilmektedir. Kiltiir, TDK (2005) Sozliigti'nde “Tarihsel, toplumsal
gelisme siireci icinde yaratilan biitiin maddi ve manevi degerler ile bunlar: yaratmada, sonraki
nesillere iletmede kullanilan, insanin dogal ve toplumsal cevresine egemenliginin ol¢iistinii
gosteren araglarmm biitiinii, hars, ekin” olarak tamimlanmaktadir. Bir milletin duyus,
diisiiniis, yasayis bicimi, dili, dini, tarihi, 6rf ve adetleri, egitimi, sanati, hukuk sistemi,
ahlak anlayisi, diinya goriisii nesilden nesile, toplumdan topluma kiiltiir araciligiyla
aktarilir. Kiiltiir aktarimimi saglayan en onemli o6ge ise dildir. Dil, kiltiirtin
tastyicisidir. Kiiltiir de dilin 6nemli bir uygulama alani olup dilin 6zelliklerinin ortaya
konulmasina zemin hazirlamaktadir (Goger, 2012). Dolayisiyla dil ve kiiltiir birbirinin
parcasidir ve birbirinden ayr diisiiniilemez (Brown, 1994; Byram, 1997; Jiang 2000;
Saussure, 2001). Bu nedenle dil edinimi/6greniminin de kiiltiirle bir biitiin olarak ele
alinmasi gerekmektedir. Altunbay (2019), calismasinda dil 6gretiminin kiiltiir 6gretimi
ile es gidiimli olarak yapildigmi dile getirmektedir, bunun yam sira ana dili
ogretiminde kiiltiir aktariminin, dogal bir siireg iginde ilerledigini, yabanci bir dilin

ogrenilmesinde ise kasitli kiiltiirlenme ile gerceklestigini vurgulamaktadir.

Yabana dil 6gretiminde sozdizimsel yapilarin, yeni sozciik ve ifadelerin yam sira dil
ile i¢ ice gec¢mis olan kiiltiirel 6geler de 6gretilmelidir (Thanasoulas, 2001). Er (2006),
dilin toplumla birlikte gelistigine, bu nedenle yabanci bir dile hakim olabilmenin ilk
sartinin o toplum gibi diistinebilmekten gectigine dikkati ¢ekmektedir. Yabanc dil
ogrenen bir kisinin iletisim acisindan gerekli olan kiiltiirel verileri 6grenmesi ve
iletisim becerilerini edinmesi 6nem tasimaktadir (Demircan, 2005). Memis’e (2016)
gore, hedef dilde kiiltiirel yeterlilik diizeyine erisilebilmesi i¢in o dilin konusuldugu
tilkenin cografi Ozelliklerinin, tarihi olaylarinin, miiziginin, edebiyatinin ve diger
sanatlarinin taninmasi; yemek, aligveris, tamisma, dogum giinii gibi durumlarda
kullanilan kiilttirel kaliplarin kullanilabilmesi; giinliitk olaylara uygun hareket

edilmesi ve o toplumda yaygin olan jest ve mimiklerin bilinmesi gerekmektedir.

21. ylizyil teknolojisi diislintildiigiinde yabanci dil Ogretimi siirecinde, kiiltiir
aktarimimin saglanmasi, kiiltiiriin yayilimi, devamliligi ve iletisim becerilerinin
gelistirilmesi icin ayn1 anda birden ¢ok duyuya hitap eden materyallerin kullanilmas:
etkili olmaktadir. Bu materyaller arasinda ¢izgi filmler ayr1 bir 6neme sahiptir. Zira
cizgi filmler yabanci dil 6gretiminde 0grenmeyi eglenceli hale getirirken 6grenicileri

derse karsi isteklendirmekte ve giidiilenmelerini saglamaktadir; bu sayede 6grenmeyi
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daha anlamli hale getirmekte ve 6grenme hizinmi artirmaktadir (Arslan ve Adem, 2010;
Aytan ve Tungel, 2015; Ekinci, 2017).

Danan (2004) ve Kaur (2021) bir 6gretim stratejisi olarak ¢izgi filmlerin dilin alic1 ve
ifade edici becerilerini gelistirmede yardimc olduguna dikkati ¢ekmektedir. Cizgi
filmler, dil Ogrenicilerinin, 6grendikleri dil yapilar1 {izerinde pratik yapmalarim
saglarken, ayni zamanda sozciiklerin dogru sekilde telaffuz edilisini duymalarina
olanak tanimaktadir (Geggel ve Terzioglu, 2022). Kolay ulasilabilirligi yoniiyle egitim
arag-geregleri arasinda sikga tercih edilmektedir (Yagli, 2022). Ayni zamanda birtakim
toplumsal ve kiiltiirel islevleri olan cizgi filmler, yerel degerlerin korunabilmesi
bakimindan bir tiir kiiltiirel aktarim aracidir (Esitti, 2016). Cizgi filmler farkli
kiltiirlerin taninmasina, bagka kiiltiirlere sahip insanlar arasinda empati kurulmasima
ve yabanc dil 0grenmeye yonelik olumlu tutum gelistirilmesine de yardimc
olmaktadir (Er, 2006).

Yabana dil olarak Tiirkge 6gretimi siirecinde Tiirk kiiltiiriiniin ve Tirk edebiyatimin
onemli ogelerini Ogretmenin oOgrenicilerin Tiirkgeye yonelik olumlu bir tutum
gelistirmelerini sagladig1 ve Tiirkgeyi kullanma becerilerine katkida bulundugu
diistintilmektedir (Sarigoban, 2015). Kalenderoglu (2015), Tiirk¢enin yabanci dil olarak
ogretiminde dil seviyesine gore, Turk kiiltiirline ait unsurlarin tespit edilerek
verilmesinin, dil 0grenme siirecini hizlandiracagini belirtmektedir; ayrica hedef
kitlenin kiiltiirlerarasi iletisimi saglama ve i¢cinde bulundugu ortama alisma stirecini
olumlu yonde gelistirecegine isaret etmektedir. Bu bilgiler 15181nda, kiiltiirel kodlarin
Tiirkceyi yabanci dil/ikinci dil olarak 6grenen gocuklar ve yetiskinlere aktarilmasinda
ogrenme siirecini etkili ve eglenceli hale getiren yerli yapim ¢izgi filmler biiytik bir
gorev tistlenmektedir (Cetin, 2018; Cigek, 2024; Terzioglu, 2024; Turan, 2024).

Alanyazinda yapilan c¢alismalar incelendiginde, her yastan izleyici kitlesi bulunan
cizgi filmlerin, dil 6gretiminde eglendirirken 6gretme ve kiiltiirlenme amacina hizmet
ettigine yonelik bir¢ok arastirma bulunmaktadir. (Aytan ve Tungel, 2015; Celik, 2018;
Peksen Akca ve Baran, 2018; Tanrikulu ve Somek, 2020; Tiirkmen, 2012; Yagli, 2013;
Yagl, 2022). Bu agidan bakildiginda, Tirk kiiltiiriine ve yasam tarzina ait kodlar
tastyan ¢izgi filmlerin iiretilmesi gerekmektedir. Son yillarda Tiirkiye’de Pepee, Niloya,
Kukuli, Rafadan Tayfa, Kral Sakir, Doru, Ayas, Maysa, Keloglan Masallari, Nasreddin Hoca,
Dede Korkut Hikdyeleri gibi Tiirk kiiltiirtine ait unsurlar1 yansitan yerli ¢izgi filmlerin
sayist artmaktadir. Egitici ve oOgretici igerigiyle Tirk kiiltiiriintin izlerini ekrana
yansitan bu ¢izgi filmler, ana dili egitiminde oldugu kadar Tiirk¢enin yabanc dil

olarak 0gretimi ve kiiltiir aktarimi agisindan 6nemli bir yere sahiptir.
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Calismada gerek folklorik temas: gerekse yerli motifleriyle kiiltiirel kodlar1 seyirciye
aktaran Pepee adli ¢izgi film kullanilmistir. Cizgi filmin yaraticis1 Ayse Sule Bilgig,
Karabudak (2011) ile yapmis oldugu roportajda Pepee’'nin akademisyenler, egitim
danismanlar1 ve pedagoglarin goriisleriyle Diisyeri Cizgi Film Stiidyosu tarafindan
hazirlandigimi ve 2009 yilinda TRT Cocuk kanalinda yayinlanmaya basladigimni dile
getirmistir. Bilgi¢ ayni réportajda ¢izgi filmin kahramani Pepee’nin adin1 Anadolu’da
konusma giicliigti ¢eken insanlara takilan bir sifattan aldigmi da agiklamistir
(Karabudak, 2011). Pepee basta KKTC olmak tizere Birlesik Arap Emirlikleri,
Azerbaycan, Kazakistan, Birlesik Krallik televizyon kanallarinda yayinlanmistir (Bags,
2021). Bu da Pepee’nin diinyanin farkli cografyalarinda taninir olabilecegini

gostermektedir.

Alanyazin incelendiginde Pepee cizgi filmi ile ilgili Tiirk kiiltiiriine ait 6zellikler, kiiltiir
aktarimi, kavram gelisimi, Tiirk miizik kiiltiirii, halk bilimi, din ve degerler egitimi, yerel
kiiltiiriin insas1 gibi konular1 igeren cgesitli calismalarla karsilasilmaktadir (Akca ve
Baran, 2018; Bagy, 2021; Durmus Basti, 2016; Esitti, 2016; Peksen Akga ve Baran, 2017;
Peksen Akga ve Baran, 2018; Tiirkmen, 2012; Yorulmaz, 2013). Bunun yani sira Istanbul
Muhafizlari, Alpman, Rafadan Tayfa, Keloglan gibi yerli yapim ¢izgi filmlerin Tiirk¢enin
yabanci dil olarak 6gretiminde kullanilmasiyla ilgili arastirmalar da yer almaktadir
(Bulut ve Halag, 2023; Cigek, 2024; Geggel ve Terzioglu, 2022; Terzioglu, 2024; Unsal,
2020). Ancak Tiirkgenin yabanc dil olarak 6gretiminde Pepee ¢izgi filmine yonelik bir
calismaya rastlanmamaktadir. Bu arastirma, Pepee ¢izgi filminin, Tiirk¢enin yabanci
dil olarak ogretiminde kiiltiir aktarimina ve dil 6gretimine hangi acilardan katk:
saglayacagin belirlemeyi amaclamaktadir. Calismada agsagidaki aragtirma sorularma

yanit aranmigtir:

1. Turkgenin yabanci dil olarak oOgretiminde Pepee c¢izgi filmi, Tiirk kiltiiriintin
aktarimina yonelik hangi kiiltiirel 6geleri barindirmaktadir?
2. Turkgenin yabanc dil olarak ogretiminde Pepee c¢izgi filmi, Tiirk kiiltiiriine ait

hangi dilsel 6geleri barindirmaktadir?

YONTEM
Arastirma Deseni

Bu calisma, Pepee ¢izgi filminin Tiirk¢enin yabanci dil olarak 6gretiminde kiiltiir
aktarimi ve dile ait unsurlar yoniinden incelenmesini ve yorumlanmasmi
amacglamaktadir. Arastirma, temel nitel arastirma yoOntemiyle desenlenmistir.

Merriam’a (2018) gore egitim, yOnetim, saglik, sosyal hizmetler gibi uygulamali
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alanlarda en yaygin nitel arastirma tiirii “temel ve yorumsamact” ¢alismadir. Bu
arastirma bigiminde veriler; goriismeler, gozlemler ve dokiiman analizi yoluyla
toplanir ve c¢alismanin teorik cergevesi hangi sorularin soruldugu, neyin
gozlemlendigi, hangi dokiimanlarin iliskili kabul edildigine baglidir. Bu ¢alismanin
verileri dokiiman incelemesi yontemiyle elde edilmistir. Alanyazinda yaygin
dokiimanlar olarak; resmi kayitlar, mektuplar, gazeteler, siirler, sarkilar, ortak
kayitlar, hiikimet dokiimanlari, tarihsel dokiimanlar, giinliikler, otobiyografiler
(yasam Oykiisii/0zgegmis) gibi belgelerin yani sira fotograf, film ve videolarin da veri
kaynagi olarak kullanilabilecegine isaret edilir (Lee, 2000; Merriam, 2018). Dokiiman
incelemesi birden fazla ve degisik araliklarla ayni1 davranislari izleme; tekrar edilmesi
zor ya da nadiren olusan olay ve olgularin saptanmasina olanak saglayan avantajlar
sunar (Yildirim ve Simsek, 2016).

Arastirmanin Veri Grubu

Aragtirma, 2009-2016 yillar1 arasinda ekranlarda yer alan, toplamda 8 sezon 208
boliimden olusan Pepee cizgi filminin, yenilenen igeriginin dijital ortamlarda
yaymlanan ilk 10 boliimii ile simirlandirilmistir. Cizgi filmde yenilenmeye gidilmesi
ve ¢izgi filmin olay Orgiisiinde birtakim degisiklikler yasanmasi sebebiyle bu boliimler

tercih edilmistir.

Incelenen boliimler ve boliimlerin siireleri Tablo 1.’de sirasiyla verilmistir:
Tablo 1

Pepee Cizgi Filminde Incelenen Boliimler ve Siireleri

Boliimler Siire
Biiytimek Giizeldir 10:32
Kalbim Kirild: 10:36
Yasasin Farkliliklar 10:17
Pepee’nin Yeni Arkadasi Zeze 10:27
Pepee Okullu Oluyor 10:26
Ozledim Seni 10:24
Hayde Bre Pehlivan 10:26
Bugiin 23 Nisan 10:17
8 Saatlik Sabir Oyunu 10:30
Suuut ve Baskeeet 10:16
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Cizgi filmde ana karakter Pepee ile yer alan baslica karakterler Annee, Babaa, Dedee,
Nenee, kiz kardesi Bebee, kuzeni $ila, Sila'min kardesi Eke, dis ses Susuu, teyzesi,
enistesi, 6gretmen, Pepee’nin yakin arkadaslar1 Zezee, Bibii, Mimii, Duduu, Kekee,
Tutuu, ziirafa Zulu, sar1 inek Mociik, maymun Maymus, sevimli kopek Kopiis'tiir
(Oren, 2021).

Veri Toplama Arac

Calismada, veri toplama araci olarak arastirmaci tarafindan olusturulan dokiiman
incelemesi formu kullanilmistir. Dokiiman incelemesi formunda ¢izgi filmin hangi
kiiltiirel (gelenek, gorenek, degerler) ve dilsel 6geleri (hitap sozleri, deyim, atasozii,
kalip sozler, sozciik ve soz gruplari) barindirdigina yonelik sorular sorulmus, iki farkl

arastirmaci tarafindan form doldurulmustur.
Veri Toplama Siireci

Calismada, Pepee ¢izgi filminin dijital ortamlardaki yenilenmis igerigine ait ilk 10
boltimii segilmistir. Her boliim, arastirmaci tarafindan 15 giin arayla ti¢ kez; toplamda
312 dakika 54 saniye olarak izlenmistir. Benzer siire¢ diger kodlayic tarafindan da
uygulanmustir. Arastirmacilar tarafindan temalar c¢ikarilmis ve ortak temalar

belirlenmistir.
Verilerin Analizi

Arastirma sorularindan yola ¢ikilarak elde edilen veriler, betimsel analiz teknigiyle
incelenmis ve temalara ayrilmistir. Betimsel analiz, elde edilen verilerin daha 6nceden
belirlenen temalara gore Ozetlenmesi ve yorumlanmasidir; bu analizde amag,
bulgularin diizenlenmis ve yorumlanmig bir bigcimde okuyucuya sunulmasidir
(Yildirim ve Simsek, 2016). Bu teknikte veriler, sistematik ve nesnel bicimde 6zetlenir
(Krippendortf, 2013).

Cizgi filmde yer alan Tirk kiiltiiriine ait unsurlar ve dilsel Ggeler arastirmaci
tarafindan belirlenip temalara ayrilmistir. Bu boliimlerden ¢ikarilan temalar sunlardir:
Tiirk Aile Yapisi, Halk Oyunlari ve Yoresel Kiyafetler, Halk Miizigi/Sarkilar, Siirler, Maniler,
Oyunlar/Cocuk Oyunlari, Tiirk Mutfak Kiiltiirii, Geleneksel Tiirk Sporlari, Inams, Milli
Degerler, Evrensel Degerler, Dilsel Ogeler.

Gecgerlik ve Giivenirlik

Calisma, dijital ortamlarda yayinlanan Pepee adli ¢izgi filmin yenilenen ilk 10 boliimii
ile smirlandirilmistir. Arastirmact tarafindan dokiiman incelemesi yontemi

kullanilarak ¢izgi filmin belirlenen her boliimii en az {i¢ kere izlenmis, dokiiman
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incelemesi formu doldurulmus ve temalar ¢ikarilmistir. Calismanin giivenirligini
artirmak amaciyla, alan uzmam baska bir kodlayic tarafindan benzer siireg
uygulanmis ve temalar belirlenmistir. Kodlayicilar aras: giivenirlik orani i¢in Miles ve
Huberman (1994) formiilii (Giivenirlik=Goriis Birligi/(Gortis  Birligi+Gortis
Ayrilig1)x100) kullanilmustir. Bu formiile dayali yapilan hesaplama sonucunda
gtivenirlik orani (10/(10+2) x100)=%83,3 olarak bulunmustur. Miles ve Huberman'in

(1994) o6nerdigi kodlayicilar aras1 giivenirlik orani ile uyumlu oldugu goriilmiistiir.

Calismanin gegerligi i¢in Lincoln ve Guba'min (1986) inandiricilik, aktarilabilirlik,
guvenilebilirlik, onaylanabilirlik olarak smiflandirdig1 Olgiitler esas alinmaistir.
Calisma ayrmtili betimleme yoluyla verinin dogasina miimkiin oldugu olgiide sadik
kalinarak ham veriden ortaya ¢ikan kavram ve temalar, yeniden diizenlenip net ve
somut bir bigimde okuyucuya aktarilmaya calisilmistir (Baskale, 2016; Guba ve
Lincoln, 1982).

BULGULAR

Dijital ortamlarda yayimlanan Pepee ¢izgi filminin incelenen boliimlerinde, Tiirkgenin
yabanal dil olarak ogretiminde kiiltiir aktarimina ve dilsel ogelere yonelik arastirma
sorularina yanit aranmaistir. Elde edilen verilerin analizi sonucunda Tiirk¢enin yabanci
dil olarak Ogretimi acgisindan Pepee cizgi filminde yer alan kiiltiir aktarimina ait

temalara iliskin bulgular Tablo 2."de sunulmustur.
Tablo 2

Pepee Cizgi Filminde Yer Alan Tiirk Kiiltiiriiniin Aktarmmina Yénelik Temalara Iliskin Bulgular

Temalar Ornekler ve Frekans ()

Tiirk Aile Yapis1 Geleneksel Tiirk kiiltiir ve yasayis bicimini yansitan genis aile; aile
iginde sicak ve samimi diyaloglar, aile ici iletisim (/=68)

Halk Oyunlar1 ve Atabari (f=4), Toycular (f=3), Yoresel kiyafet (f=3)

Yoresel Kiyafetler

Halk Miizigi/Sarkilar ligaz Anadolu (1), Susadim Su Isterim/Odana Serdim Hali (f=1)

Pepee Cok Mutlu (=4), Yasasin Farkliliklar (f=3), Ozledim Seni (=2),
Kalbim Kirild1 (/=2), Basket Sarkisi (/=2), Biiytimek Sarkisi (f=1),
Bisikleti Onar1yor (f=1), 23 Nisan Sarkis1 (=1), Yogurt Sarkis1 (f=1)

Siirler Bugiin 23 Nisan (f=1)
Maniler Geleneksel Tiirk sporu giires ile ilgili maniler (f=6)
Oyunlar/Cocuk Sabir oyunu (f=7), tahta misket boyamak(f=6), yakalamacilik (f=4),
Oyunlar1 basketbol (f=3), bebekcilik (=1), misket oyunu (f=1)
Tiirk Mutfak Kiilttirii Yogurt yapmmui (f=1), ayran (f=1), kurabiye (=1)
Geleneksel Tiirk Giires (f=2)
Sporlar1
Tt T
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Inanis Masallah (f=4), nazar boncugu(f=1)

Milli Degerler Tiirk bayrag1 gorseli (/~14), 23 Nisan Ulusal Egemenlik ve Cocuk
Bayramu (=14), Ata (f=8), Atatiirk (f=5)

Evrensel Degerler Okul sevgisi (f=3), aile sevgisi (f=2), kardeslik iligkisi (/=2), farkliliklara
saygl duyma (f=2), sabretmek (f=2), kiskanglik (f=2), giiven duygusu
(<1), dogruluk (f=1), hatay1 telafi etme (f=1), 6ziir dileme (f=1),
6zlemek (f=1), birlikte is yapmak, birlikte hareket etmek (f=1)

Tablo 2."de goriildiigii tizere 11 tema icinde en ¢ok Tiirk Aile Yapis: (f=68) temasiyla; en
az Siirler (f=1) temasiyla ilgili bulgulara rastlanmigtir. Pepee ¢izgi filminin Tiirk¢enin
yabanci dil olarak ogretiminde barindirdig: kiiltiir aktarimina yonelik temalara ait

bulgular ve agiklamalar basliklar halinde asagida verilmistir:
Tiirk Aile Yapisi

Oyuncu kadrosu ve boliimler ayrintili olarak incelendiginde Pepee’nin geleneksel
Tuirk kiiltiir ve yasayis bi¢imini yansitan genis bir ailede biiytidiigii gortilmektedir.
Pepee, zamaninin biiyiik bir kismini ailesi ve yakin akrabalariyla gecirmektedir.
Annesi ve babasi evde olmadiklar1 zamanlarda Pepee ve kiz kardesi Bebee’yi, Dedee
ve Nenee karakterlerine emanet etmektedirler. Dedee karakteri kir sagli, kir biyikls,
hafif kel, yelekli, tonton, bilge bir figlirdiir. Nenee ise gozliiklii ve basortiilii tipik bir
Anadolu kadmidir. Dedee ve Nenee torunlarma c¢ok diiskiindiir, onlarla eglenceli
vakit gecirirler, 0gretici bilgiler aktarirlar. Aile ve akrabalar, birlikte kutlamalar yapar;

sarkilar soyler ve halk oyunlar1 oynarlar.

Aile i¢inde karakterler sicak ve samimi davranislar sergilerler. Birbirlerini ¢ok sever
ve birbirlerine sayg: duyarlar. Tesekkiir etme, 0ziir dileme, hatay: telafi etme gibi erdemler

aile iligkilerinde ve diyaloglarda gortiliir.

Biiyiimek Giizeldir adl1 boliimde Pepee:

“Biiyiimek biraz da degismek demektir. Ben biiyiimenin de degismenin de cok giizel bir sey
oldugunu anladim. Bizi boyle giizel biiyiittiigii icin de anneme, babama, dedeme, neneme ¢cok
tesekkiir ediyorum.” der.

Kalbim Kirildi adli boliimde Pepee’nin kardesi yanhghkla ittir giti kirar. Pepee ise
kardesinin kiskan¢hik duygusuyla ittir gitini kirdigin1 diisiiniir. Bebee ittir giti onarir.
Gergek ortaya ¢ikinca Pepee hatasini telafi etmek igin kardesinden oziir diler:

“Ittir gitimi isteyerek kirdigimi diisiinmem, benim esek kafaliligim. Senden ok vziir dilerim

kardesim. Senin hakkinda yanhs diisiindiigiim icin ¢ok Oziir dilerim. Sen benim igin ¢ok
degerlisin ve seni cok seviyorum Bebee. Kalbini onarmak icin sana sarilabilir miyim?”

Boliimlerden elde edilen bulgulara dayali olarak geleneksel Tiirk aile yapisina ve aile

i¢i iletisime dayal1 68 bulguya rastlanmaktadr.
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Halk Oyunlar1 ve Yoresel Kiyafetler

Hayde Bre Pehlivan adli boliimde ata sporu giires tanitilmaktadir. Pepee ve Bibii
gliresirken Nenee de Bebee ve Sila'ya:

“Ben de size giizel bir tiirkii 6greteyim. Onlar giiresirken biz de kutlamada giizel halk

oyunu oynariz. Ne dersiniz? Soyle Van yoresine ait bir tiirkii mii séylesek acaba bu aksam

hee? Tamam, buldum “Toycular” soyleyip oynayalim hee.” der.
Tirkiiyii sdyler, oyunu gosterir. Sonra yemegin alt1 yandi diyerek eve gider. Cocuklar
Susuu’ya sorar. Susuu araya girer ve tiirkiiyii soyler:

“Toycular yar can,

Kolunda mercan,

Ben sana hayran,
Oy aman aman.

Ben giderim Vestana,
Ydrim icin fistana,
Yare fistan yakisir,
Ah bir giyse iistiine.”

Bugiin 23 Nisan adli boliimde ise Atatiirk’iin en sevdigi halk oyunu olarak Atabar:
tanitilmakta ve oynanmaktadir. Cizgi filmde Bibii, Atabar: oynamay: teklif eder.
Cocuklar Atabar’mi bilmezler. Dedee, onlara ogretir. “Artvin yiremize ait bu oyun
Atatiirk’iimiiziin de en sevdigi halk oyunudur ¢cocuklar.” der. Yoresel kiyafetleriyle Atabar:
oynarlar:

“Bahgast var, bag1 var.

Ayvast var, nari var.

Atamizdan yadigdr.
Bizde Atabari var.

Uzun uzun kanuslar,
Ucunu budamusglar.
Benim eld gozliimii,
Askere yollamiglar.

Ben bir uzun kamisim.

Yoluna dikilmisim.

Ister al, ister alma.

Almna yazilmigim.”
Bu temadan hareketle ¢izgi filmin incelenen bdliimlerinde Tiirkiye'nin farkl
yorelerine ait Toycular ve Atabar: adli 2 halk oyununa rastlanmistir. Toycular halk

oyununun 3 kez, Atabar’nin 4 kez tekrarlandig1 gortilmiistiir. Toycular halk oyununda
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yoresel kiyafete rastlanmazken Artvin yoOresine ait Atabar: oynanirken 3 kez yoresel

kiyafetlere rastlanmustir.
Halk Miizigi/Sarkilar

Pepee’nin Yeni Arkadas: Zezee adl1 boliimde Pepee bahar sevinci yasamaktadr, ittir giti

stirerken llgaz Anadolu sarkisini soyler:

“llgaz Anadolu’nun sen yiice bir dagisin.
llgaz Anadolu’nun sen yiice bir dagisin.
Baharla yeryiiziinde o cennetin bagisin.
Baharla yeryiiziinde o cennetin bagisin.
Yalcin kayaliklarin goklere yiikseliyor...”

8 Saatlik Sabrr Oyunu adli boliimde Pepee Orta Anadolu’ya ait Odana Serdim Hal: adiyla
da bilinen Susadim Su Isterim tiirkiisiinii sdyleyerek su icmeye gider. Tiirkiiniin sozleri
sOyledir:

“Susadim su isterim.
Susadim su isterim.

Bana cesme gosterin vay!
Bana cesme gosterin vay!
Cegsme beni kandirmaz.
Cesme beni kandirmaz.
Al yanaktan isterim vay!
Al yanaktan isterim vay!”

Biiyiimek Giizeldir adl1 boliimde ¢izgi filmin temasin yansitan bir sarki calar:

“Pepee, Pepee biiyiidiin mii sen?

Eveet!

Pepee, Pepee biiyiidiin mii sen?
Hi !

Ne kadar yakisms biiyiimek sana!
Ne kadar yakigmus biiyiimek sana!
Ya ben?

Bebee, Bebee biiyiidiin mii sen?
Eveet!

Bebee, Bebee biiyiidiin mii sen?
Eveet!

Ne kadar yakismsg biiyiimek sana!
Ne kadar yakigmus biiyiimek sana!
Cok giizeldir bijyiimek.
Biiyiidiikce degismek.

Cok giizeldir bijyiimek.
Biiyiidiikce degismek.

Yasasin biiyiimek!”
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Kalbim Kirild: adli boliimde Bebee, Pepee’nin ittir gitini kirar. Bu yiizden Pepee,

kardesine kizar ve artik onu sevmedigini sdyler. Bu duruma ¢ok {iziilen Bebee'nin

duygularin yansitan sarki, boliim icinde 2 kez galar:

“Kalbim kirildi. Kalbim kirild.
Pepee bana hi¢ inanmad.

Oysa istemeden kirmigtim ittir giti.
Opysa istemeden kirmistim ittir giti.
Ama o sevmiyor artik beni.

Ama o sevmiyor artik beni.

Kalbim kirildi. Kalbim kirildi.
Pepee bana hi¢ inanmadi.”

Yasasin Farkhiliklar adli boliimde eglenceli bir sark: ile farkliliklarin 6nemi aktarilir.

Boliim iginde sarki 2 kez calar:

“Farkliiklar hayata renk katar.
Senin farklarin seni sen yapar.
Farkliliklar hayata renk katar.
Senin farklarin seni sen yapar.

Soruyorum sana,

Farkli misin séyle bana?

Eveeet!

Peki, nedir senin farkin?

Kagim, goziim, kolum, bacagim,
Boyum, posum, sesim, durusum.

Farkhiliklar hayata renk katar.
Senin farklarin seni sen yapar.
Farkhiliklar hayata renk katar.
Senin farklarin seni sen yapar.

Soruyorum sana,

Farkli misin séyle bana?

Eveeet!

Herkes farklidir aslinda.

Kagim, goziim, kolum, bacagim,
Boyum, posum, sesim, durusum.”

Pepee’nin Yeni Arkadas1 Zezee adli boliimde Pepee, Zulu ve Zezee birlikte bisikleti

onarmaya ¢alisirlar. Sarki calar:

“Bisikleti onarwyor Pepee’yle Zulu.
Bisikleti onariyor Pepee’yle Zezee.

Cok giizeldir bir seyleri yapmak birlikte.
Cok giizeldir bir seyleri yapmak birlikte.
Lalalalalalalalalalalalala.
Lalalalalalalalalalalalala.
Bisikleti onardr Pepee’yle Zulu.
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Bisikleti onard: Pepee’yle Zezee.
Cok giizeldir bir seyleri yapmak birlikte.
Cok giizeldir bir seyleri yapmak birlikte.”

Ayni boliimde okula gitmek isteyen Pepee, heyecanini su sarki egliginde dile getirir:

“Pepee su an ¢ok mutlu, mutly mutly.
O da olacak okullu, okullu.

Pepee su an cok mutlu, mutlu mutlu.
O da olacak okullu, okullu.
Lalalalalalalalalalalalala.
Lalalalalalalalalalalalala.”

Ozledim Seni adli boliimde Pepee’nin kardesi Bebee, duygularini sarkiyla ifade eder:

“Ozledim seni, 5zledim seni.

Bir nefes gibi ozledim seni.

Sen benim camimsin, sen benim balimsin.
Bitanecik Pepee’msin hayatimda nesemsin.
Sen benim canimsin, sen benim balimsin.
Bitanecik Pepee’msin hayatimda nesemsin.
Ozledim seni, ozledim seni.

Bir nefes gibi 6zledim seni.”

Bugiin 23 Nisan adl1 boliimde Pepee ve Eke, 23 Nisan Sarkisi'mi sOylerler:

“Bugtin 23 Nisan.
Atam’dan armagan.
Sevgiyle kol kola
Birlessin tiim diinya.
Bu sark: tiim cocuklara
Lalalalalala.
Lalalalalala.”

8 Saatlik Sabrr Oyunu adli boliimde yogurdu ¢ok seven Pepee, Yogurt Sarkisi'ni soyler:

“Pepee yogurdu cok seviyor.

Pepee yogurdu cok seviyor.

Yogurt Pepee’ye saglik veriyor.

Yogurt Pepee’ye saglik veriyor.

Sila yogurdu cok seviyor.

Sila yogurdu cok seviyor.

Yogurt Sila'ya saglik veriyor.

Yogurt Sila'ya saglik veriyor.

Cok giizeldir yogurt, cok faydalidir yogurt.
Yogurt, yogurt, yogurt, yogurt, yogurt.”

Suuut ve Baskeeet adl1 boliimde Pepee, Susuu ile Basket Sarkisi'ni soyler:

“Basketbol oynamak ¢ok eglenceli.
Topu atip potadan hoop gegirmeli.
Gegiremeyince tiziilmemeli.
Tekrar tekrar atip hep denemeli.
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Suuut olmadi, suuut olmadi.
Suuut olacakti, suuut ve baskeeet.”

Bu tema altinda ¢izgi filmin incelenen boéliimlerinde 2 halk miizigine ve farkh
boliimlerde o boliimiin temasiyla iliskili 9 ¢ocuk sarkisina rastlanmistir. Bu halk

miizigi ve sarkilarin toplamda 19 kez tekrarlandig1 goriilmiistiir.
Siirler
Bugiin 23 Nisan adl1 boliimde Bebee, giiniin anlam ve dnemini anlatan kisa bir siir okur:

“Biz 0zgiir ugurbdicekleri,

Kelebekler, kuglar gibiyiz.

Hic birimiz kafese girmeyiz.

23 Nisan 0zgiirliigiimiiziin bayram,
Ata'muzin tiim diinyaya armagani.”

Bu tema altinda ¢izgi filmin incelenen boliimlerinde milli bayrami anlatan 1 siire

rastlanmustir.
Maniler

Haydi Bre Pehlivanlar adl1 boliimiiniin temasi Tiirk ata sporu giirestir. Biiyiik Cazgir Aga

olarak er meydanina ¢ikan Dedee, giiresten 6nce mani soyler:

“Karsmizda var yeni biri
Arkadas segmis bizim Pepee’mizi.
Gelecek simdi er meydanina.

Bu yigit pehlivanin ad: Bibii.

Simdi yeni bir pehlivan daha var icimizde.

Ona yigitlerin yigidi derler her yerde.

Cok giicliidiir ama giictinii kullanmaz kétiiye.

O gbniillerin yigidi, pehlivanlarin pehlivan:.
Dostlarin dostu, arkadaslarin arkadas: yigit Pepee.

Pepee’'mizde var kudretli giires.

Arkadastir dosttur, olsun bize her daim es.

Yigitlerin, kaplanlarin, pehlivanlarin goniillerinde.

Bir sevdadur, bir asktir, bir coskudur, dostluktur, candir giires.

Iste geldi catti 0 an.

Hepimizin icinde var bir heyecan.
Baslyor yigitlerin giiresi.

Hayde bre pehlivan!”

Glires baslar. Dedee “Valla canim ¢ekti. Bir yigit de benim karsimda olsaydi keske.” der ve

tekrar mani soyler:

“Yigitler burada giireste,
Herkeste var bir agk, bir nege.
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Benim de canim ¢ekti giiresmek.
Cikaydi karsima bir yigit kegke.

Baba gelir:
Istedigi oldu iste.
Cikt bir yigit meydane.
O zaman cazgir cazgirlig birakar.
Baslar bu yigitler giiresmeye.”
Bu tema altinda ¢izgi filmin incelenen béliimlerinde geleneksel Tiirk sporu giires ile

ilgili 6 maniye rastlanmstir.
Oyunlar/Cocuk Oyunlar
Yasasin Farkhiliklar adli boliimde bebekgilik ve yakalamacilik; Pepee Okullu Oluyor adl

boliimde tahta misket boyama ve misket oyunu; 8 Saatlik Sabir Oyunu adli boltiimde sabir
oyunu ile karsilagilmaktadir. Suuut ve Baskeeet adli boliimde ise ¢ocuklar basketbol

oynamaktadir.

Bu tema altinda ¢izgi filmin incelenen boliimlerinde Tiirk kiiltiiriine ait 5 geleneksel
cocuk oyununa 19 kez ve uluslararasi oyunlardan basketbol oyununa 3 kez

rastlanmisgtir.
Tirk Mutfak Kiiltiiria

8 Saatlik Sabir Oyunu adl boliimde Tirk kiiltiiriine 6zgii yiyecek ve iceceklerden
yogurt ve ayran yer almaktadir. Yogurt yapimini anlatan ve yogurt yapmanin piif
noktalarim1  gosteren ¢izgi filmde, ayni zamanda sabretmenin de Onemi
vurgulanmaktadir. Pepee, yogurdu ¢ok sever ve yogurt yemek ister ama evde yogurt

kalmamugtir. Pepee, bahgede siit sagan nenesine evde yogurt olmadigin soyler:

Nenee: Diin aksam ayran yaptik hepsini ya. Yogurt kalmadi cocugum, simdi Sar1 Méciigiin
bize verdigi bu harika siitten nefis bir yogurt yapicam (yapacagim).

Sila: Sar1 Méciigiin siitiiyle yogurdun ne ilgisi var Nenee?

Nenee: Nasil ne ilgisi var canim? Siz yogurt nasil yapilir bilmiyor musunuz yoksa?

Pepee: Aaa hic¢ diisiinmemistim yogurt nasil yapilir Nenee?

Nenee: Tabii ki siitten yapilir cocuklar.

Pepee: Peki yogurt ne zaman hazir olur nene? Hemen yemek istiyorum.

Nenee: Yogurt yapmak icin biraz sabredip beklemek gerekir Pepee’cigim.

Nenee siitt siizer:

Nenee: Bununla siitii siiziiyorum. Sagarken sar1 mociigiin tiiyii diismiis olabilir. Siitii once
siizeriz boyle tiilbentle. Hem de tencereye koymus oluruz boylece. Sonra da béyle bir kez
kopiiriip tasacak gibi yiikselene kadar kaynatiriz.

Pepee: Ee hani kaynamadh.

Nenee: Sabret Pepee. Oyle hemen kaynamaz siit.

Pepee: Ama ben hemen kaynasin hemen yogurt oluversin istiyorum.
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Nenee: Oyle her istedigimiz sey istedigimiz zaman oluvermez Pepee’cigim. Olmasini
istedigimiz sey...
Pepee: ...gerceklesene kadar beklemeye sabretmek denir, biliyorum.

Pepee, yogurt yemek igin sabirsizlanir. Nenee, 8 Saatlik Sabir Oyunu oynamay: teklif

eder. Nenee, bir kagida sekiz daire cizer. Her saat basi daireyi boyamalarini ister:

Pepee: Peki ya bu siit simdi nasil yogurda doniisecek Nenee.

Nenee: Siitii mayaltycaz (mayalayacagiz) cocuklar.

Sila: Maya mi1? Maya ne demek?

Nenee: Sey maya siitii yogurda doniistiiren bir sagirtidir cocuklar.

Pepee: Sagirtr he? Hadi mayalayalim o zaman. Nasil mayaliycaz (mayalayacagiz)?

Nenee: Once siitiimiiziin 4 saat so§umasini bekliycez (bekleyecegiz) canim. Boyle kaynar
kaynar mayalarsak yogurdumuz olmaz. Elimizi yakmayacak kadar 1lik olmas: gerek siitiin.
Sila: Oyunun sonunda kocaman bi (bir) kise yogurt kazanicaz (kazanacagiz).

Susuu: Yogurt gercekten cok ama ¢ok faydali bir yiyecektir. Hele de boyle evde gergek inek
siitiinden kendimizin yaptig1 yogurttan her giin bir kiise mutlaka yemek gerekir.

Ardindan Pepee, yogurt sarkismni sdyler. Nenee, yogurt mayalamay1 gosterir:

Nenee: Bu bir onceki yogurttan maya alarak ayirdi§im bir kasik yogurt.

Sila: Siitiin yogurt olmasi igin yine yogurt ile mi mayaliyoruz yani?

Nenee: Aynen dyle canim.

Pepee: Aa yani siitiin icine bir kagik yogurt atryorsun. 4 saat bekliyorsun. Biitiin siit yogurda
mz1 doniiyor?

Nenee: Evet, evet, aynen dyle.

Bu tema altinda ¢izgi filmin incelenen bdliimlerinde Tiirk mutfaginin geleneksel
lezzetlerinden yogurt yapimina 1 kez rastlanmustir. Yogurt ve yogurt yapimu ile ilgili
8 Saatlik Sabir Oyunu adli boliimde ayran 1 kez gegmektedir. Incelenen boliimlerde 1

kez de kurabiyenin yer aldig1 goriilmektedir.
Geleneksel Tiirk Sporlar:

Hayde Bre Pehlivan bolimiiniin temas: geleneksel Tiirk sporlarindan giirestir. Dedee,
Pepee ile Bibii'yi uzaktan giiresiyor sanir. Pepee ve Bibii giires mi, diye sasirirlar.
Pepee, dedesine “Giires ne?” diye sorar.

Dedee: Giires, bizim en eski taa atalarimizdan bu yana yaptiimiz ¢ok 6nemli, cok degerli bir
spordur cocuklar! Ata sporlarimizdandwr. Kutlamalarda, senliklerde, 6zel giinlerde bir cesit
eglence olarak giires diizenlenir ve giires sporculart yani pehlivanlar, er meydanina ¢ikip
yeteneklerini gosterirler. Bugiine kadar sana 63retmemis olduguma inanamiyorum Pepee.
Pepee: Valla 6gretmedin dede! Giires yapanlara pehlivan mi denir?

Dedee: Evet, evlat! Pehlivan denir.

Pepee: Ben de pehlivan olmak istiyorum, ben de.

Bebee: Nene kizlar da giiresir mi?

Nenee: Tabii giiresir Bebee’cim (Bebee’cigim). Bizim ¢ok onemli kadmn giirescilerimiz de

vardir. Giires ¢ok onemli, cok zevkli bir spordur. Ama biraz yorucudur.

Dedee, pehlivan kiyafeti giyer:
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Dedee: Hayde bre pehlivan, hadi gelin bakalim.

Pepee: Heeeey, haydi bre pehlivan!

Bebee: Ne giydiniz dyle abi.

Dedee: Bunlar giires kiyafeti Bebee'cim (Bebee’cigim). Adi da kispet.

Pepee, “Nasil giiresicez (giiresecegiz) dede?” diye sorar:

Dedee: Simdi ¢ok detayli kurallart vardir giiresin ama biz en basit sekliyle birbirimize zarar
vermeden bogusarak birimiz digerinin swrtimi yere (Burada nasi olduunu gosterir.) iste
boyle getirdiginde onu tus etmis olur ve ilk giiresi kazanmus oluruz.

Bibii: Yani ben Pepee'nin sirtini yere getirmeye caliscam (¢alisacagim), Pepee de benim
sirtum yere getirmeye calisacak oyle mi?

Dedee: Evet, tabii size bazi teknik hareketler de 6gretecegim.

Bu tema altinda ¢izgi filmin incelenen boliimlerinde geleneksel Tiirk sporuyla ilgili

olarak sadece giirese rastlanmistir ve karakterlerin 2 kez giirestikleri gortilmiisttir.
Inanig

Inanus ile ilgili olarak karsimiza cikan tek unsur mavi renkli, yuvarlak, goz seklindeki
nazar boncugudur. Suuut ve Baskeeet adl1 boliimde pembe topun tistiinde nazar boncugu
gorseli bulunmaktadir. Ayrica nazar degmemesi icin Tirk kiiltiirinde masallah
denilmektedir. Biiyiimek Giizeldir adl1 boliimde Pepee’yi yeni kiyafetler icinde goren

Nenee, nazardan korumasi igin Pepee’ye magallah kalip s6ztinti kullanmaktadar.

Bu tema altinda ¢izgi filmin incelenen boliimlerinde Tiirk halk inanisi arasinda yer
alan nazar boncugu gorseli 1 kez; masallah soziine 4 kez rastlanmustir. Ele alinan

boliimlerde herhangi bir dini 6geyle karsilasiimamuistir.
Milli Degerler

Her bolim Tiirk bayragi gorseli ile baslamaktadir. Bugiin 23 Nisan adli boliimde
cocuklar bayram sevinci yasarlar. Pepee ve Bebee, okulu stisler. Dedesi onlar1 takdir
eder. Dedee “Demek bu sefer unutmadiniz.” der. Pepee “Unutmadik dede, unutmayacagiz.”
diye yanut verir. Bebee “23 Nisan biitiin diinyadaki cocuklarim bayrami, hi¢c unutulur mu
dede!” der ve “Eke’cim (Eke’cigim), bugiin 23 Nisan. Yani bizim giizel Atatiirk’iimiiziin tiim
diinyadaki ¢ocuklara armagan ettigi Diinya Cocuk Bayrami” diyerek milli bayramu tanitir.
Ardindan coskuyla 23 Nisan Sarkisi'mi soylerler. Dedee, Artvin yoOresine ait olan
Atabari’m1 ¢ocuklara Ogretir ve yoresel kiyafetleriyle hep birlikte oynarlar. Zezee,
ozgiirliik kelimesinin anlamini bilmez. Bebee, anlatmak ister: “Bundan ¢ook zaman énce
bizim bu giizel iilkemize kétii insanlar yani diismanlar gelmisler. Ulkemizi ve 6zgiirliigiimiizii
almak istemisler. Atatiirk’iimiiz ve onun yamnda olan herkes buna izin vermemis. Once

4

diismanlart yurdumuzdan kovmus, sonra daaa...”. Pepee araya girer: “23 Nisan'da

ozgiirliigiimiizii herkese duyurmus ve bu mutlu giinii 0zgiirliigii en iyi koruyacak olan biz
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cocuklara bayram olarak armagan etmis.” diyerek tarihi bilgiler aktarir. Boliimiin sonunda

Bebee, gliniin anlam ve dnemini anlatan kisa bir siir okur.

Bu tema altinda ¢izgi filmin incelenen boliimlerinde Tiirk bayrag: gorseli (f=14), 23 Nisan
Ulusal Egemenlik ve Cocuk Bayrami (f=14), Ata (f=8), Atatiirk (f=5), Tiirk kiiltiiriine ait halk
oyunlar1 (f=7) ve yoresel kiyafetler (f=3) gibi milli degerlere 51 kez rastlanmustir.

Evrensel Degerler

Yasasin Farkliliklar adli boliimde Kara Bebis, farkli ten rengine sahip bir oyuncak
bebektir. Sar1 Bebis, farkli sag rengiyle one ¢ikar. Oyuncak kutusundan ¢ikarilan bir
bebegin gozii agilmazken diger oyuncak bebegin bacag: yoktur, bacaklar: kirilmistir.
Pepee, oyuncak bebegin bacagini takmak ister. Bebee “Takilmiyor Pepee, kirildi. Ama o
da benim ¢ok sevdigim bebegim. Ben bacag: olmasa da onu ¢ok seviyorum Pepee.” diyerek
farkliliklara saygi duyulmas: gerektigi mesajin1 vermektedir. Pepee ve Bebee, 6nce
Kara Bebis ve Sar1 Bebis'le oynarlar, onlar1 konustururlar. Sonra farkli renkteki
bebekleri oynatirlar. Boylece Gtekilestirmeden, hosgoriilii bir iklimde farkliliklarla bir
arada yasanabilecegi gosterilmeye calisilir.

Bu tema altinda ¢izgi filmin incelenen boliimlerinde okul sevgisi (f=3), aile sevgisi (f=2),
kardeslik iliskisi (f=2), farkliliklara sayg1 duyma (f=2), sabretmek (f=2), kiskan¢hk (f=2), giiven
duygusu (f=1), dogruluk (f=1), hatay: telafi etme (f=1), oziir dileme (f=1), 6zlemek (f=1), birlikte
is yapmak, birlikte hareket etmek (f=1) gibi evrensel degerlere 19 kez rastlanmuistir.

Arastirma sorusundan hareketle elde edilen verilerin analizi sonucunda Tiirk¢enin
yabana dil olarak 6gretimi agisindan Pepee ¢izgi filminde yer alan dilsel dgelere ait

temalara iliskin bulgular Tablo 3."te sunulmustur.
Tablo 3

Pepee Cizgi Filminde Yer Alan Dilsel Ogelere Ait Temalara Iliskin Bulgular

Temalar Ornekler ve Frekans (f)

Dilsel Ogeler canim (f=53), abis (/=27), cocuklar (f=21), bitanem (f=13), tathm (=11),
evlat/evladim (f=9), kogum (f=7), hayatim (f=6), minik kelebegim/kiigiik
kelebegim (f=5), bitanecik (f=4), balim (f=3), nesem (f=3), giizel torunum
(2), cocugum (f=2), yavrularim (f=1), duygu kiipii torunum (f=1),
kerata (f=1), glizel kalpli (f~1), biricik (=1), efendim (f=1) gibi hitap
sozleri
ittir git (/=42), sasirt1 (/=2) gibi Tiirkce sdzciiklerin kullanimi
Aferin! (f=18), Gurur duyuyorum. (f=5), Harikasin! (=1), Helal be! (f=1)
gibi takdir sdzleri
(Tanidigima/tarustigim i¢in) Memnun/mutlu oldum. (f=6), Giile giile
kullan. (f=5), Masallah! (f=4), Iyi geceler. (£=3), Iyi uykular. (f=2), Tath
riiyalar. (f=1), Afiyet olsun. (f=1), Tebrik ederim. (f=1) gibi iyi dilek

sozleri
Tesekkiir ederim. (f=8), Sag ol. (f=2), Eline saglik. (~1) gibi nezaket
sozleri
W"ﬂl‘ u""!l‘
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Merhaba. (f=39), Giinaydn. (/=2) gibi selamlasma sozleri

Hos geldin(iz). (#=9), Hos bulduk. (f=4) gibi karsilama sozleri
Goriisiiriiz. (/=7), Hosca kal(m). (f=6), Giile giile. (/=2) gibi ayrihik
sozleri

Yasasim! (f=31), Cok yasa(ymn)! (/=7), Harika! (f=2) gibi seving sozleri
Cok tatlisin./Cok tatli. (f=6) gibi sevgi sozleri

Gergekten mi? (£~7), Allah Allah! (&=4), Oyle mi? (~1) gibi sagirma
sozleri

Esek kafalilik (f=1) gibi pismanlhk sozii

Sakin ol! (=2), Sakin! (f=1) gibi uyar1 sdzleri

Liitfen! (=7) gibi rica sozii

Eyvah! (f=1) gibi {inlem sozii

Efendim. (f=5) gibi yanitlama s6zii

kalbi kirilmak (f=25), kendini ... hisset(me)mek (f=12), kalbini onarmak
(f~4), hayde bre pehlivan (f=4), icinden (glizel) duygular gelmesi (f=3),
sirtin1 yere getirmek (f=3), er meydan (f=3), cani istemek (f=3), cani
istememek (f=2), can1 ¢cekmek (f=2), ortaya ¢ikmak (f=1), siislii piislii
(1), ici i¢ine sigmamak(f=1), dili donmemek(f=1), alti yanmak (f=1),
sik1 siki sarilmak (f=1), eline gegirmek (f=1), dibi tutmak (f=1), keyfi
yerinde olmak (f=1), bir seyin yiize vurmasi (f=1), aklina diismek (f=1),
aklina ... gelmek (f=1), vakit gecirmek (f=1), hadi bakalim (f=1), tatlilar
tatlis1 (f=1), dev gibi olmak (f=1) gibi kalip sozler ve deyimler

yogurt (f=44), dzlemek (f=31), giires (=28), farkl (f=22), suuut (=21)
farkliik (f=15), fark (f=15), degisik (f<14), pota (f~14), basket (f~13)
giiresmek (f=10), pehlivan/pehlivanlarm pehlivan1 (f=9), bir seyi
onarmak (f=9), heyecanli (f=9), inanmamak (f=8), kayit/kayit
yap(tir)mak (f=8), yogurt yapmak (f=7), mayalamak (f=7), his (f=6),
duygu (f=6), sabretmek (f=6), armagan etmek (f=6), dzgiirliik (f=6),
ozgiir (f=5), tamigmak (f=5), kiskanmak (f=5), siitii kaynatmak (f=5),
basketbol oynamak (f=5), basket atmak (f=5), basketbol (f~4), maya (f=4),
cazgir/cazgirlik (f=4), 6ziir dilemek (=3), ayn1 (/=3), heyecanlanmak
(f=3), gliresci (f=2), bliyiik cazgir aga (f=2), armagan (f=2), sikici/sikic
olmak (f=2), itiziilmek (f=2), tiizgiin (f=2), sevinmek (f=2), siit
sagmak(f=2), siitii siizmek (f=2), sasirti(=2), heyecan duymak (f=1),
heyecan verici (f~1), duygulanmak (f=1), iizgiin goriinmek (f=1), s6z
vermek (f=1), hevesli olmak (f=1), gozlerini yummak (f=1), kayit olmak
(f~1), saka yapmak (f=1), merak etmek (f=1), tus etmek (=1), kispet (=1)
sozciik ve s6z gruplari

kalbi kirilmak, farkli, okul, smif, (okula) kayit yap(tir)mak, yogurt
yapmak, maya, mayalamak, 6zgiirliik, giires, giiresmek, pehlivan,
cazgir, tus etmek, kispet, sabretmek, siit sagmak, siitii stizmek, sasirti,
pota gibi tanimlanan/agiklanan (/=20) s6zciik ve s6z gruplari

Tablo 3.’te goriildiigii lizere dilsel 0gelere yonelik tema iginde en ¢ok sozciik ve soz
gruplarina (f=397); en az pismanlik (f=1) ve iinlem (f=1) sozlerine rastlanmistir. Pepee
cizgi filminin Tiirk¢enin yabanci dil olarak ogretiminde barindirdig: dilsel ogelere

yonelik temaya ait bulgular ve agiklamalar asagida verilmistir:
Dilsel Ogeler

Pepee adli ¢izgi filmde, aile ici iliskilerde Tiirk kiiltiirtine ait samimi ve igten
sOylemlerle karsilasilmaktadir. Pepee annesine, babasina, dedesine ve ninesine
seslenirken anne, baba, dede, nene, annecigim, babacigim, nenecigim, dedecigim diyerek
hitap etmektedir. Bebee, Pepee’ye seslenirken abi, abim, abicigim ya da abis kelimelerini

tercih etmektedir. Anne ve baba, Pepee ve Bebee’ye canim, bitanem Dedee ve Nenee
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karakterleri ise Pepee ve Bebee'ye giizel torunum, yavrularim, cocugum, cocuklar, evlat,
camim, bitanem gibi sevgi dolu sozcliklerle karsilik verirler. Ayrica Dedee ve Nenee
cinsiyete gore hitap ifadeleri de kullanmaktadirlar. Dedee, farkli boliimlerde Pepee’ye,
Pepee’nin erkek kuzenine ve arkadaslarina kogum benim, keratalar, evlat derken Bebe'ye
minik kelebegim diye seslendigi goriilmektedir. Ozledim Seni adli béliimde Nenee,

Bebee’ye duygu kiipii torunum diye seslenmektedir.

Hayde Bre Pehlivanlar adli boliimde Dedee ile Nenee birbirlerine hayatim diye
seslenirler. Bibi, Bebee'ye “Deden ninene hayatim mi diyor?” diye sorar. Bebee “Evet
ciinkii onlar birbirlerini ¢ok seviyor. Nenem de dedeme hayatim diyor. Cok seviyorum demek

yani.” der.

Incelenen boliimlerde canim (f=53), abis (f=27), cocuklar (f=21), bitanem (f=13), tatlim
(f=11), evlat/evladim (=9), kocum (f=7), hayatim (f=6), minik kelebeim/kiiciik kelebegim (f=5),
bitanecik (f=4), balim (f=3), nesem (f=3), giizel torunum (f=2), cocugum (f=2), yavrularim (f=1),
duygu kiipii torunum (f=1), kerata (f=1), giizel kalpli (f=1), biricik (f=1), efendim (f=1) olmak
tizere 20 farkli hitap sozii toplamda 172 kez gegmektedir.

Cizgi filmde yabanci sozciiklerin Tiirkce karsiliklar: kullanilmaktadir; scooter igin ittir
git (f=42), siirpriz yerine sasirt: (f=2) sozctigiintin 44 kez kullanildig: goriilmektedir.
Aferin! (=18), Gurur duyuyorum. (f=5), Harikasin! (f=1), Helal be! (f=1) gibi takdir sozleri
25 kez; (Tamdi§ima/tamistigim igin) Memnun/mutlu oldum. (f=6), Giile giile kullan. (f=5),
Masallah! (f=4), Iyi geceler. (f=3), Iyi uykular. (f=2), Tath riiyalar. (1), Afiyet olsun. (f=1),
Tebrik ederim. (f=1) gibi iyi dilek sozleri 23 kez; Tesekkiir ederim. (f=8), Sag ol. (f=2), Eline
saglik. (f=1) gibi nezaket sozleri 11 kez ge¢mektedir.

Merhaba. (f=39), Giinaydn. (f=2) gibi selamlasma sozleri 41 kez; Hos geldin(iz). (f=9), Hos
bulduk. (f=4) gibi karsilama sozleri 13 kez; Goriisiiriiz. (f=7), Hosca kal(in). (f=6), Giile giile.
(f=2) gibi ayrilik sozleri 15 kez goriilmektedir.

Yasasin! (=31), Cok yasa(yin)! (=7), Harika! (f=2) gibi seving sozleri 40 kez; ¢cok tatlisin/cok
tath. (f=6) gibi sevgi sdzleri 6 kez; Gercekten mi? (f=7), Allah Allah! (f=4), Oyle mi? (f=1)
gibi sasirma sozleriyle 12 kez karsilagilmaktadir.

Esek kafalilik (f=1) gibi pismanlik s6zii 1 kez; Sakin ol! (f=2), Sakin! (f=1) gibi uyar1 s6zleri
3 kez; Liitfen! (f=7) gibi rica sozii 7 kez yer almaktadir.

Eyvah! (f=1) gibi tinlem soziine 1 kez; Efendim. (f=5) gibi yanitlama soziine 5 kez

rastlanmaktadar.
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Kalbi kirilmak (f=25), kendini ... hisset(me)mek (f=12), kalbini onarmak (f=4), hayde bre
pehlivan (f=4), icinden (giizel) duygular gelmesi (f=3), sirtin1 yere getirmek (f=3), er meydani
(f=3), cani istemek (f=3), cani istememek (f=2), cani cekmek (f=2), ortaya ¢ikmak (f=1), siislii
piislii (f=1), ici icine sigmamak(f=1), dili donmemek(f=1), alt1 yanmak (f=1), siki siki sarilmak
(f=1), eline gecirmek (f=1), dibi tutmak (f=1), keyfi yerinde olmak (f=1), bir seyin yiize vurmast
(f=1), aklina diismek (f=1), aklina ... gelmek (f=1), vakit gecirmek (f=1), hadi bakalim (f=1),
tathilar taths: (f=1), dev gibi olmak (f=1) gibi kalip sozler ve deyimler ¢izgi filmin incelenen
boliimlerinde toplamda 77 kez kullanilmaktadar.

Yogurt (f=44), ozlemek (f=31), giires (f=28), farkli (f=22), suuut (=21) farklilik (f=15), fark
(f=15), degisik (f=14), pota (f=14), basket (f=13) giiresmek (f=10), pehlivan/pehlivanlarin
pehlivant (f=9), bir seyi onarmak (f=9), heyecanli (f=9), inanmamak (f=8), kayit/kayit
yap(tir)mak (f=8), yogurt yapmak (f=7), mayalamak(f=7), his (f=6), duygu (f=6), sabretmek
(f=6), armagan etmek (f=6), ozgiirliik (f=6), 0zgiir (f=5), tanismak (f=5), kiskanmak (f=5), siitii
kaynatmak (f=5), basketbol oynamak (f=5), basket atmak (f=5), basketbol (f=4), maya (f=4),
cazgir/cazgirlik (f=4), oziir dilemek (f=3), ayn1 (f=3), heyecanlanmak (f=3), giires¢i (f=2), biiyiik
cazgir aga (f=2), armagan (f=2), sikici/sikict olmak (f=2), iiziilmek (f=2), iizgiin (f=2), sevinmek
(f=2), siit sagmak (f=2), siitii siizmek (f=2), sasirt1 (f=2), heyecan duymak (f=1), heyecan verici
(1), duygulanmak (f=1), iizgiin goriinmek (f=1), soz vermek (f=1), hevesli olmak (f=1),
gozlerini yummak (f=1), kayit olmak (f=1), saka yapmak (f=1), merak etmek (f=1), tus etmek
(f=1), kispet (f=1) gibi sOzciik ve s0z gruplari ¢izgi filmin incelenen boliimlerinde

toplamda 397 kez ge¢mektedir.
Kalbi kirilmak, farkl, okul, simif, (okula) kayit yap(tir)mak, yogurt yapmak, maya, mayalamak,

ozgiirliik, giires, giiresmek, pehlivan, cazgir, tus etmek, kispet, sabretmek, siit sagmak, siitii
siizmek, sagirti, pota gibi tanimlanan/acgiklanan 20 farkli sozciik ve s6z grubuna
rastlanmistir. Tanimi yapilan sozciik ve soz gruplar ile ilgili ilk 10 boliimde gegen

diyaloglar su sekildedir:

Dedee: Sen kalp kirikligini nereden biliyorsun bakalim. Ne demek kalbim kir1ldr Bebee?
Bebee: Yani su icimdeki kiiciik kalbim sanki ¢at diye yere diistii, kirildi. Yani kalbim kirildi
demek, ¢ok iiziildiim demek.

Pepee: Farkly tam olarak ne demek?

Susuu: Himm, nasil anlatsam.

Tahtaya dort top cizer; tigli ayni renkte, biri farklidir. Farkli olan1 bulmalarin ister.
Sonra dort kalem ¢izer. Biri uzun, ti¢ii kisadir. Yine farkli olani bulmalarn ister.
Sonra dort kelebek cizer. Birinin kanadinin sekli farklidir.

“Yani farkli demek, bir ozelliginin digerlerinden degisik olmas: demektir.” seklinde agiklar.
Bebee: Farkli demek, degisik demek yani. Ben degisik seylere bayilirim.

Pepee: Evet, ben de farkli seyleri seviyorum.
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Nenee: Okul herkesin mutlaka gitmesi gereken ok giizel bir yerdir.

Pepee: Okul nasil bir yerdir Nenee? Anlatsana, hadi n’olur, n’olur?

Nenee: Okulda tamsgabilece$in bi (bir) dolu arkadas vardir Pepee.

Pepee: Yasasin, arkadasa bayilirim. Baska, bagka?

Nenee: Sonra hichir yerden 6grenemeyecegin bilgilerin anlatildigi; anlatilan bilgilerle ilgili
oyunlarm oynandigr bir simf vardir.

Pepee: Simif mi? O ne demek Nenee?

Nenee: Yani bir oda gibi diisiin. Senin yasinda cocuklarin bir arada oldugu bi (bir) odadir
smif.

Pepee: Sabretmek ne demek anne?
Anne: Olmasin istedigimiz sey gerceklesene kadar iiziilmeden beklemek demek Pepee.

Pepee: Kayit yapinca ne oluyor anne?
Anne: Kayit demek ben bu okulun kurallarini kabul ediyorum ve bu okula her giin gelecegim
diye s6z vermek demek canim.

Dedee: Giires, bizim en eski taa atalarumizdan bu yana yaptigimiz ¢ok 6nemli, ok degerli bir
spordur ¢ocuklar. Ata sporlarimizdandir. Kutlamalarda, senliklerde, ozel giinlerde bir ¢esit
eglence olarak giires diizenlenir ve giires sporculart yani pehlivanlar, er meydanina ¢ikip
yeteneklerini gisterirler. Bugiine kadar sana 63retmemis olduguma inanamryorum Pepee.
Pepee: Valla 6gretmedin dede. Giires yapanlara pehlivan mi denir?

Dedee: Evet, evlat pehlivan denir.

Bebee: Ne giydiniz dyle abi.
Dedee: Bunlar giires kiyafeti Bebee'cim (Bebee'cigim). Adi da kispet.

Pepee: Nasil giiresicez (giiresecegiz) Dede?

Dedee: Simdi ¢cok detayli kurallar1 vardir giivesin ama biz en basit sekliyle birbirimize zarar
vermeden bogusarak birimiz digerinin sirtini yere (Burada nasil oldugunu gosterir.) iste boyle
getirdiginde onu tus etmis olur ve ilk giiresi kazannus olur.

Nenee: Simdi Bibii ile Pepee bu kutlamaya 6zel bir giires yapacaklar. Bu giiresi sunmast igin
meydana Biiyiik Cazgir Aa’y1 cagiriyorum.

Sila: Cazgir ne ki?

Baba: Giires oncesinde izleyenleri elendiren ve giiresecek pehlivanlari, er meydanina ¢agiran
kisidir cazgir, Sila’cim (Sila’cigim).

Zezee: Ozgiirliik ne ki?

Bebee: Bak simdi Zezee, su ugurbocegini goriiyor musun? Bu ugurbicegi 6zgiir, yani istedigi
yere gidebilir. Istedigi bir agaca konabilir. Isterse tekrar ucar, baska agaca konar. Bir tehlike
hissederse kacabilir. Istedigi yemegi yiyebilir. Yani o 6zgiir bir ugurbécegi.

Bebee ugurbocegini yakalayip kavanoza koyar. “Simdi bu ugurbocegi ozgiir mii?” diye
sorar.

Bizim iilkemize gelen diismanlar da bu topraklarda yasayan herkesin 6zgiirliiiinii almak
istemis ama Atatiirk’iimiiz ve onun yamnda olan herkes buna izin vermemis. Once
diismanlar1 yurdumuzdan kovmusg, sonra daaa...

Pepee: 23 Nisan'da 6zgiirliigiimiizii herkese duyurmus ve bu mutlu giinii 6zgiirliigii en iyi
koruyacak olan biz cocuklara bayram olarak armagan etmis.
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Nenee: Siitii mayalwycaz (mayalayacagiz) cocuklar.

Sila: Maya mi? Maya ne demek?

Nenee: Sey, maya siitii yogurda doniistiiren bir sasirtidir cocuklar.

Pepee: Sagirtt he? Hadi mayalayalim o zaman. Nasil mayaliycaz (mayalayacagiz)?

Nenee: Once siitiimiiziin 4 saat sogumasin bekliycez (bekleyecegiz) canim. Boyle kaynar
kaynar mayalarsak yogurdumuz olmaz. Elimizi yakmayacak kadar 1lik olmas: gerek siitiin.
Sila: Oyunun sonunda kocaman bi (bir) kdse yogurt kazanicaz (kazanacagiz).

Pepee: Pota ne?
Ogretmen: Bu topu icinden gecirmeye calistigimiz seyin adi potadir Pepee’cigim.

Bu tema altinda incelenen ¢izgi filmin ele alinan boliimlerinde hitap sozlerine 172 kez,
yabanci sozciiklerin Tiirkge karsiliklarina 44 kez, takdir sozlerine 25 kez, iyi dilek
sozlerine 23, nezaket sozlerine 11 kez, selamlama sozlerine 41 kez, karsilama s6zlerine
13 kez, ayrilik sozlerine 15 kez, seving sozlerine 40 kez, sevgi sozlerine 6 kez, sasirma
sOzlerine 12 kez, pismanlik sozlerine 1 kez, uyar1 soziine 3 kez, rica soziine 7 kez,
tinlemlere 1 kez, yanitlama soziine 5 kez, deyimler ve kalip sozlere 77 kez, sozciik ve
sO0z gruplarina 397 kez, tanimlanan/agiklanan sozciik ve s6z grubuna ise 20 kez olmak

tizere toplamda 913 dilsel 6geye rastlanmistir.

TARTISMA

Arastirmada, Pepee adli ¢izgi film Tiirk¢enin yabanc dil olarak 6gretiminde kiiltiir
aktarimi ve dilsel dgelerin kullanimi yoniiyle incelenmis ve analiz edilmistir. Cizgi
filmin kahramani Pepee, genis bir ailede biiytimektedir. Elde edilen bulgular
sonucunda ¢izgi filmde gecen 68 diyalogda geleneksel Tiirk aile yapisinin ve yasayis
bi¢giminin dikkate deger bicimde yansitildig1 goriilmektedir. Cizgi filmde giiglii aile
baglar1 ve akrabalik iliskilerine vurgu yapilmaktadir. Karakterler aile iginde
birbirlerine kars1 saygi duymakta, samimi ve igten davranmakta, birbirlerini ¢ok
sevmekte ve ayri kaldiklarinda birbirlerine 6zlem duymaktadirlar. Cizgi film Tiirk
toplum yapisinda aile kavramina ait 6zellikleri biiytiik 6lgtide tasimaktadir. Bu yoniiyle
Pepee ¢izgi filminin, geleneksel Tiirk aile yapisinin hedef dil Ogrenicilerine

tanitilmasina aracilik edebilecegi sdylenebilir.

Halk oyunlar1 ve yoresel kiyafetler temas: altinda incelenen ¢izgi filmde, Van yoresine
ait Toycular turkiisii ve Artvin yoresine ait Atabar: tiirkiisii esliginde 2 farkli halk
oyununa, toplamda 7 kez yer verilmistir. Artvin yoresine ait geleneksel kiyafetler ise
3 kez ge¢mektedir. Alanyazinda yapilan calismalar incelendiginde Pepee c¢izgi

filminde Zeybek, Ankara Hiidaydasi, Trakya karsilamasi, Halay, Horon, Hoptek/Kolbasti,
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Kagik Oyunu, Teke Zortlatmasi, Cayda Cira, Hiidayda, Ciftetelli gibi halk oyunlarina ve
yoOresel kiyafetlere rastlandigi goriilmektedir (Durmus Basti, 2016; Esitti, 2016).
Dolayisiyla Pepee adli ¢izgi filmin halk oyunlar1 ve yoresel kiyafetlerin tanitimi
yoniinden cesitlilik gosterdigi soylenebilir. Bununla birlikte s6z konusu ¢izgi filmde,
sarkilar ve halk miizikleri de halk oyunlar1 gibi 6nemli bir yer tutmaktadir. Yoresel
sarki ve tiirkiilerin yamn sira farkli boliimlerde o boliimiin temastyla iligkili ¢ocuk
sarkilarina 19 kez rastlanmaktadir. Incelenen boliimlerde ligaz Anadolu, Susadim Su
Isterim (Odana Serdim Haly), Biiyiimek Sarkisi, Kalbim Kirildi, Yasasin Farkliliklar, Bisikleti
Onarwyor, Pepee Cok Mutlu, Ozledim Seni, 23 Nisan Sarkisi, Yogurt Sarkisi, Basket Sarkis
gibi toplam 11 farkh sarki ve tiirkii kullanilmistir. Durmus Basti'nin (2016) yapmus
oldugu arastirmada cizgi filmin diger boliimlerinde Hiidayda, Hanimey, Cayda ¢ira,
Cayelinden Oteye, Dere Boyu Kavaklar, Silifke'nin Yogurdu, Cemilem, Daglar Kizi Reyhan
gibi Tirk kiiltiiriine 6zgti farkli halk miiziklerinin kullanildig1 goriilmektedir. Bu
agidan hemen hemen her boliimiin igine yerlestirilen danslar, halk oyunlari, sarki ve
miiziklere bakildiginda, Tiirkgeyi yabanc dil olarak 6grenen 6grenicilerin s6z konusu
cizgi film araciifiyla bir taraftan eglenceli vakit gecirirken diger taraftan da yogun bir

kiiltiirlenme siireci yasayabilecekleri dile getirilebilir.

Incelenen boliimlerde sabir oyunu, basketbol, bebekcilik, tahta misket boyama, yakalamacilik,
bebekgilik, misket gibi 7 farkli oyunla/¢ocuk oyunlariyla karsilasilmaktadir. Esitti (2016)
ve Durmus Bastimin (2016) yapmis olduklari calismalarda Pepee’nin diger
boltimlerinde saklambag, evcilik, kartopu, misket, ip atlama, kutu kutu pense, kukla oyunu,
ugurtma ugurma, futbol gibi oyunlar oynandig1 goriilmektedir. Gelisen teknoloji ile
geleneksel ¢ocuk oyunlar1 unutulmaya yiiz tutmusken Pepee adli ¢izgi filmde bu
oyunlar oynanmakta ve yasatilmaya calisilmaktadir. Bu yoniiyle ¢izgi filmin, Tiirkceyi
yabanci dil olarak 6grenen 6grenicilerin, Tiirk kiiltiirtiniin bir pargas: olan geleneksel

cocuk oyunlarmi tanimalarini da saglayabilecegi ifade edilebilir.

Incelenen cizgi filmde, 8 Saatlik Sabir Oyunu adli boliimiin tamaminda yogurt ele
alinmakta ve geleneksel Tiirk mutfagimin énemli besinlerinden yogurt ve yogurt yapimi
ayrintili olarak anlatilmaktadir. Boliim icerisinde yogurt sdzctigii 44 kez, yogurt yapmak
7 kez gecmektedir. Ayrica bolimiin bagslarinda, geleneksel Tiirk igeceklerinden
ayranin yogurttan yapildigi da 1 kez sezdirilmektedir. Bagka boliimde ise 1 kez
kurabiye gecmektedir. Farkli boliimler tizerine yapilan calismada da tahinli ekmek, suda
pismis yumurta, kiiciik bir piknik tiipii ile iistiinde kaynamakta olan bir ¢aydanlik ve demlik,
kofte, domatesli karnabahar ve pirasa, sac tizerinde patatesli ve kiymalr gozleme, beyaz ekmek,
siitla¢ gibi Tlirk mutfagina ait geleneksel lezzetlere rastlanmaktadir (Esitti, 2016). Bu
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acidan bakildiginda diinya mutfaklar1 arasinda onemli bir yere sahip olan Tiirk
mutfagl, soz konusu ¢izgi film araciligiyla hedef dil 6grenicilerine gorsel ve isitsel

olarak tanitilabilir.

Incelenen ¢izgi filmde Hayde Bre Pehlivan adli boliimde koklii bir gecmige sahip olan
gliresin tanitimi yapilmistir ve ata sporu giires ile ilgili olarak giires, giiresmek, pehlivan,
kispet, er meydanina ¢ikmak, sirtimi yere getirmek, tus etmek gibi dilsel Ogelere yer
verilmistir. Boliimde karakterler 2 kez giiresmektedir ve giires/giiresmek sozctikleri
toplamda 38 kez; pehlivan sozctigii 9 kez ge¢mektedir. Ayrica giiresle ilgili 6 mani
soylenmektedir. Bu yoniiyle Tiirkgeyi yabanci dil olarak 6grenen 6grenicilerin ¢izgi
filmin s6z konusu boliimii araciligiyla bir taraftan geleneksel Tiirk sporlarindan giiresi
taniyacagy; diger taraftan ise giires ile ilgili sozciik ve soz gruplarini 6grenebilecegi

sOylenebilir.

Cizgi filmde pembe bir topun {iistiinde mavi renkli, yuvarlak, goz seklindeki nazar
boncugu gorseli dikkati cekmektedir ve incelenen boltimlerde 1 kez karsilasilmaktadir.
Tiirk kiiltiirinde nazardan korunmak ya da nazar degmesini engellemek icin nazar
boncugu takildigr bilinmektedir. Ortasinda goz figiirii bulundugu igin goz boncugu
olarak da adlandirilan nazar boncugunun, kiskanghk duygularin etkisiz hale getiren;
kot bakislardan ve kem gozlerin zararl etkilerinden koruyan bir tilsim olduguna
inanilir (Begig, 2021; Irmak, 2022). Nazar boncugu Somut Olmayan Kiiltiirel Mirasin
Korunmast Sozlesmesi'nde belirlenen alanlardan, el sanatlari gelenegi icinde yer
almaktadir (Karakog Oztiirk, 2020; Oguz, 2013). Turk kultiriiniin 6nemli
sembollerinden biri olan nazar boncugunun, bu ¢izgi film araciligiyla Tiirkgeyi
yabana dil olarak 6grenen ogreticilere tanmitilmasmin miimkiin oldugu soylenebilir.
Ayrica ele alinan boliimlerde nazardan korunmak igin sdylenen masallah soziine de 4
kez rastlanmistir. Bununla birlikte ¢izgi filmin hem incelenen béliimlerinde hem de
diger boliimlerle ilgili yapilan c¢alismalarda, herhangi bir dini ogeyle
karsilasilmamistir (Durmus Basti, 2016; Yorulmaz, 2013).

Incelenen cizgi filmin her boliimiiniin, Tiirk bayragi gorseli ile baslamasi, Tiirkiye
Cumhuriyeti'nin kurucusu Mustafa Kemal Atatiirk’{in tanitilmasi, milli bayramlardan
23 Nisan senliklerine yer verilmesi, geleneksel halk oyunlar1 ve yoresel kiyafetlerin
gosterilmesi; kisacasi Pepee’nin Tiirk kiiltiirtine ait akla gelebilecek pek ¢ok unsuru
barmdirmasi milli degerlerin 6n planda tutuldugunu hedef kitleye hissettirmektedir.
Yerli motiflerin, folklorik temalarin harmanlanarak bir araya getirildigi Pepee ¢izgi
filminin, Tiirkgeyi yabanci dil olarak Ogrenen Ogrenicilere kiiltiir aktariminin

yapilmasi agisindan 6nemli bir goreve sahip oldugu dile getirilebilir.
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Yasasin Farkliliklar adli boliimde, farkliliklara saygi duyulmasinin gerekliligi, sevgi ve
hosgorii iginde farkliliklarla bir arada yasanabilecegi vurgulanmaktadir. Cizgi filmin
ele alinan boltimlerinde fark, farkl, farklilik, degisik, ayni sozclikleri toplamda 69 kez
gecmektedir. Diinyanin farkli cografyalarindan gelen; farkl dile, dine, kiiltiire, yasayis
ve diisiiniis bicimine sahip 6grenicilerin bir arada egitim aldiklar1 diistintildiigiinde
cizgi filmin ayr1 bir misyon {iistlendigi soylenebilir. Ayrica ¢izgi filmin incelenen
boltimlerinde okul sevgisi, aile sevgisi, kardeslik iliskisi, farkliliklara sayg1 duyma, sabretmek,
kiskanglik, giiven duygusu, dogruluk, hatayi telafi etme, Oziir dileme, Ozlemek, birlikte is
yapmak/birlikte hareket etmek gibi evrensel degerlerin bulunmasi da Tiirkceyi yabanci
dil olarak 0grenen Ogrencilerin gerek dil gelisimleri gerekse hosgorii ikliminde bir
arada bulunmalar1 agisindan son derece 6nemlidir. Yorulmaz (2013) ve Kara'nin (2016)
yapmis olduklar1 ¢calismalarda Pepee’nin farkhi boliimlerinde yalan séylemek, bencillik
etmek gibi olumsuz davranislarla ilgili iletilere rastlanmasi da bu arastirmay:
desteklemektedir.

Pepee ¢izgi filminin incelenen boliimlerinde canim, abis, cocuklar, bitanem, tatlim,
evlat/evladim, kogum, hayatim, minik kelebegim/kiiciik kelebegim, bitanecik, balim, nesem,
giizel torunum, ¢ocugum, yavrularim, duygu kiipii torunum, kerata, giizel kalpli, biricik,
efendim gibi hitap sézlerine toplamda 172 kez rastlanmistir. Incelenen béliimlerde en
stk kullanilan hitap s6zii canim 53 kez tekrarlanmistir. Cizgi film {izerine yapilan baska
bir ¢calismada da akillum, akilli bidik, bitanem, fistik, yerden bitmeler, sizi gidi keratalar
seklinde hitap sozlerine rastlanmaktadir (Esitti, 2016). Cesitli hitaplarin kullanildigi bu
cizgi filmin, yabanc dil olarak Tiirkge 6gretiminde kullanilmasmin faydali olacag:
sOylenebilir. Ayrica Tiirkgeye yabanc dillerden giren scooter ve siirpriz sdzctiklerinin
Tiirkge karsiligi olarak ittir git ve sasirti sozciiklerinin tercih edilmesi, hedef dil

ogrenicilerine Tiirk dilinin zenginligini yansitmas: agisindan onem tasimaktadir.

Incelenen béliimler arasinda atasdziine rastlanmamustir. Kara (2016) ve Samuk’un
(2018) yapmis olduklar1 ¢alismalarda cizgi filmde gegen tek atasoziiniin “Birlikten

kuvvet dogar.” oldugu sonucuna ulasilmistir.

Cizgi filmde takdir, iyi dilek, nezaket, selamlasma, karsilama, ayrilik, seving, sevgi sasirma,
pismanlik, wyari, rica, iinlem, yamtlama sozlerine toplamda 203 kez rastlanmistir.
Dilimizde sik¢a kullanilan kalip sizlere, deyimlere, sozciik ve soz gruplarina toplamda 474
kez yer verilmistir. Karakterler tarafindan 20 farkl sozciik ve soz gruplarinin tanimlarmin
yapilmistir. Bu da ¢izgi filmin s6z varlig1 acisindan zengin oldugunu gostermektedir.
Samuk (2018), soz varligr acisindan inceledigi bes farkli ¢izgi filmde, en ¢esitli s6z

varlig1 unsuruna sahip ¢izgi filmin Pepee oldugu sonucuna ulasmistir. Bu nedenle
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sozciik ve sz gruplari, deyimler, kalip sozler yoniiyle s6z varligi bakimindan gesitlilik
gosteren bu ¢izgi film, yabanci dil olarak Tiirk¢e Ogretiminde Ogrenicilerin dil

becerilerine katki saglayacagini diistindiirmektedir.

SONUC

Calismada, Pepee ¢izgi filminin Tirk kiltiiriinii yansittig1 ve s6z varlig1 bakimindan
cesitlilige sahip oldugu goriilmektedir. Her boliim farkli bir temay: icermekte ve
temaya bagli s6z varlig1 unsurlar: gerek boliim igerisinde gerekse sonraki boliimlerde
sik sik tekrarlanarak kullanilmaktadir. Bu sayede cizgi filmin, Tiirkceyi yabanc dil
olarak 0Ogrenen Ogrenicilere, Ogrendiklerini pekistirme imkan1 saglayacag:
diistintilmektedir. S0z konusu ¢izgi filmde giinliik hayatta kullanilan sozciik ve s6z
gruplari, deyim ve kalip sozler sik¢a yer almaktadir. Buna bagh olarak ¢izgi filmin,
hedef dil ogrenicilerinin dil gelisimlerine katki saglayabilecegini sdylemek
miimkiindiir. Sonug olarak her boliimii yerli motifler ve folklorik temalar barindiran
Pepee ¢izgi filmi, egitici ve eglendirici yoniiyle Tiirkgeyi yabanc dil olarak 6grenen
ogrenicilerin motive olmalarina, iletisim becerilerini gelistirmelerine, bilgileri anlamls,
hizli ve kalic1 bir sekilde 6grenmelerine yardimai olabilir. Bu agidan Pepee adl ¢izgi
filmin, hedef dil 6grenicilerinin dil diizeyleri dikkate alinarak kiiltiirel kodlarin
aktariminda ve dile ait unsurlarin 6gretiminde gorsel ve isitsel materyal olarak

kullanilabilecegi sdylenebilir.

ONERILER
Bu ¢alismanin bulgularindan hareketle su 6nerilerde bulunulabilir:

¢ Tiirkgenin yabanci dil olarak 6gretiminde kiiltiir aktariminin saglanmasi
amaciyla Pepee gibi Tiirk kiiltiirtine ait unsurlarin yogun olarak kullanildig:
cizgi filmler 6grenicilerin dil diizeyleri dikkate almarak destekleyici materyal

olarak kullanilabilir.

¢ Deyimler, kalip sozler, kaliplasmis ifadeler yoniinden zengin bir soz varligina
sahip olan Pepee ¢izgi filminde gegen diyaloglar dil 6gretiminde 6rnek olarak
sunulabilir. Bu sayede hedef dil 6grenicilerinin s6z varlig1 unsurlarimi kalic1 ve

anlaml bicimde 6grenmeleri saglanabilir.

L a1 a1
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¢ Dijital platformlardan kolay erisilebilirlige sahip olan Pepee ¢izgi filmi, kisa
boltimleri sayesinde hedef dil 6grenicilerine izletilebilir. Boylece 6grenilenler

pekistirilebilir.

* Cizgi film sayesinde dil 6grenicilerinin iletisim becerileri gelistirilirken hedef

dile kars1 olumlu tutum sergilemeleri de saglanabilir.

e (izgi filmde gecen diyaloglar drama yoluyla 6grenicilere uygulatilip etkin

ogrenmeleri saglanabilir.

e Eglendirerek 6gretme islevine sahip cizgi filmler, dil derslerinde kullanilarak
ogrenicilerin derse olan ilgileri ve istekleri artirilabilir. Eglenceli diyaloglar,

sarkilar ve danslar araciligiyla 6greniciler motive edilebilir.

e TRT Cocuk, Yurtdis: Tiirkler ve Akraba Topluluklar Bagkanlig1 (YTB), Yunus
Emre Enstitiisii (YEE), Tiirkiye Maarif Vakfi (TMV), Universiteler ve Milli
Egitim Bakanligi (MEB) gibi kurumlarla yapilacak is birlikleriyle Tiirk¢enin
yabanci dil olarak 6gretimine yonelik hedef dil 6grenicilerinin dil diizeylerine

uygun ¢izgi film projeleri ytiriitiilebilir.
Gelecek arastirmalar icin Oneriler:

e Pepee cizgi filminin bu ¢alismada yer almayan boliimleri Tiirk¢enin yabanci
dil olarak 6gretimi agisindan incelenebilir; hedef dil 6grenicilerine Pepee ¢izgi
filmi ile ilgili deneysel ¢alismalar yapilabilir.

e Yerli ve milli unsurlar tasiyan ¢izgi filmler, Tiirk¢enin yabanci dil olarak
ogretiminde dil diizeyleri dikkate alinarak soz varligi kiiltiir aktarim

agilarindan ele alinip incelenebilir.
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