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Cumbhuriyet Donemini Konu Alan Tarihi Filmlerde Ana Karakterlerin Yurtseverlik
Tipolojileri: Ogretmen Kemal Film Ornegi

Leyla AKCANY, Togay Seckin BIRBUDAK?

Patriotism Typologies of Main Characters in Historical Films about the Republican
Period: Ogretmen Kemal Movie Example

Ozet

Yurtseverlik kavrami karmasik ve ¢ok yonlii bir kavramdir. Bireyin iilkesine olan baglilig1 ve sadakatini yansitan duygulari,
inanglar1 ve davraniglari igerir. Yurtseverlik, 2006-2007 egitim 6gretim yili itibariyle tarih egitim programlarinda yer alan 10
kok degerden biridir ve 6zellikle tarih egitimi alaninda etkin bir yeri vardir. Filmler tarih dersinin soyut olan ¢ogu kavram ve
konularmi gorsellestirerek bilgi yapilandirmay: kolaylastiric: etki yaratmaktadir. Ozellikle tarihsel dénem filmleri, dersin
amaclarma uygun olarak kurgulandiginda, anlattiklar1 zamanin kosullarmi gergege yakim bir sekilde sunabilmesi agisindan
oldukga faydalidir. Tarihin bir dénemini tasvir etmek i¢in film kullanmanin en 6nemli avantajlarindan biri, yazili tarihsel
anlatilarin veya ders kitaplarinin genellikle bagarmakta zorlandig1r nokta olan ge¢misi hayata gegirme yetenekleridir. Bu
¢aligmada Cumhuriyet donemini konu alan tarihi filmlerdeki ana karakterlerin yurtseverlik tipolojilerin tespit edilmesi
amaglanmistir. Bu amag cercevesinde Ciineyt Arkin’m basrolde oldugu “Ogretmen Kemal (1981)” filmi analiz edilmistir.
Arastirmada nitel arastirma yontemlerinden dokiiman inceleme yontemi kullanilmistir. Ornekleme yontemi olarak amacl
ornekleme tekniklerinden 6l¢iit 6rnekleme tercih edilmigtir. Veri toplama teknigi olarak ise film gozlem formlari; elde edilen
verilerin analizinde ise ¢aligmanin dogasina uygun olarak betimsel analiz kullanilmistir. Arastirmanin temel bulgularindan
hareketle, Cumhuriyet dénemini konu alan “Ogretmen Kemal” filminde yogun olarak yapici yurtseverlik bulgularina
rastlanmistir. Bununla birlikte sadece bir sahnede kor yurtseverligi gosteren davranig oriintiileri tespit edilmistir. Sonug olarak,
yurtseverlik tipolojilerinin egitim ortamlarinda film araciligtyla arastirilmasi 6nemli bir adim olarak goriilmektedir. Egitimciler,
sinemanin giiclii hikdye anlatma yeteneklerinden yararlanarak, d6grencileri yurtseverligin gesitli davranig oriintiileri, bunlarin
altinda yatan itici giligler hakkinda bilgilendirebilir. Bu yaklagim, yurtseverligin karmasiklig1 ve toplumun sosyal, siyasi ve
kiiltiirel dokusunu sekillendirmedeki rolii konusunda donanimli, daha bilgili ve elestirel diisiinen bir vatandashigin gelisimine
katkida bulunabilir. Buradan hareketle tarih derslerinde donem filmleri araciligtyla gesitli soyut ve karmagik bilgiler 6grencilere
daha kolay bir sekilde verilebilecegi diisiiniilmektedir.

Anahtar Kelimeler: Tarih Dersi, Degerler, Yurtseverlik Tipolojileri, Donem Filmleri.

Abstract

Patriotism is a complex, multifaceted concept that encompasses beliefs, feelings and behaviors that reflect an individual's
loyalty and commitment to his/her country. Patriotism is one of the 10 core values included in history curricula as of the 2006-
2007 academic year and has an active place especially in the field of history education. Films facilitate the construction of
knowledge by visualizing many abstract concepts and topics of history lessons. Especially historical period films, when they
are designed in accordance with the objectives of the course, are very useful in terms of presenting the conditions of the time
they describe in a realistic way. One of the most important advantages of using films to depict a period of history is their ability
to bring the past to life, a point that written historical narratives or textbooks often struggle to achieve. This study aims to
determine the patriotism typologies of the main characters in historical films about the Republican period. For this purpose, the
movie “Ogretmen Kemal (1981)” starring Ciineyt Arkin was analyzed. Document analysis method, one of the qualitative
research methods, was used in the study. Criterion sampling, one of the purposeful sampling techniques, was preferred as a
sampling method. Film observation forms were used as data collection techniques and descriptive analysis was used to analyze
the data obtained in accordance with the nature of the study. Based on the main findings of the study, constructive patriotism
findings were found intensively in the movie “Ogretmen Kemal”, which is about the Republican period. However, behavior
patterns showing blind patriotism were detected in only one scene. As a result, investigating the typologies of patriotism through
film in educational settings is seen as an important step. By leveraging the powerful storytelling capabilities of cinema,
educators can inform students about the various behavioral patterns of patriotism and their underlying drivers. This approach
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can contribute to the development of a more informed and critical-thinking citizenry equipped to understand the complexity of
patriotism and its role in shaping the social, political and cultural fabric of society. Thus, it is believed that various abstract and
complex information can be more easily conveyed to students through period films in history lessons.

Keywords: History Lesson, Values, Patriotic Typologies, Period Films.

Extended Abstract

Patriotism is a complex, multifaceted concept and encompasses beliefs, feelings, and behaviors
that reflect an individual's loyalty and commitment to their country. Patriotism is often seen as
an important social force that can unite individuals into a cohesive community and nation. This
power is closely linked to an individual's sense of identity and belonging. The presence of
individuals with a developed sense of identity and belonging in societies facilitates their
voluntary compliance with social norms and supports the democratic functioning of the state in
which they live. The concept of patriotism has been handled differently in many studies. This
concept includes basic social subcomponents such as friendship, solidarity, common duties,
virtue, loyalty, pride, responsibility, and courage. For these reasons, it has been evaluated with
different sub-dimensions. For example, Staub (2003) elaborated patriotism as blind and
constructive patriotism; Westheimer (2006) classified it as authoritarian and democratic
patriotism; and Nathanson (1997) as extreme and moderate patriotism. These sub-dimensions
contribute to a more detailed understanding of the manifestations of patriotism in individual
and social behaviors. There are similar sub-dimensions in the literature, but since Staub's (2003)
concepts of blind and constructive patriotism are frequently used in educational studies, this
study focuses on the concepts of blind and constructive patriotism.

Patriotism is one of the 10 core values included in history education programs as of the 2006-
2007 academic year (Keskin, 2015) and has an effective place especially in the field of history
education. Because one of the specific aims of courses such as history and social studies is to
raise good citizens. For this reason, the concept of patriotism is frequently presented in in-class
materials such as textbooks, audio-visual tools, etc. used in history lessons. One of these
materials is movies. Films visualize many of the abstract concepts and topics of the history
course and facilitate the construction of knowledge. Especially historical period films, when
they are designed in accordance with the objectives of the course, are very useful in terms of
presenting the conditions of the time they describe in a realistic way. The ability of films to
accurately and effectively portray a particular historical period has been a topic of debate for
many scholarly studies. Recent studies have examined how popular historical films and
documentaries shape public understanding of history. Most of these studies have recognized
the power and ability of film to tell historical stories.

The influence of visual media on historical consciousness cannot be ignored. As Weinstein
(2001) notes, visual media have become arguably the primary carrier of historical messages in
a society's culture. It is recognized that visual media, including movies, significantly shape the
public's understanding and perception of historical events, personalities and controversies.
Visual media have changed the way historical information is transmitted and consumed, with
film and television becoming the primary means by which many individuals, especially today's
younger generations, learn about history. This is because movies can offer a powerful and
accessible way to explore and understand historical events, figures, and cultural contexts by

Anadolu Egitim Liderligi ve Ogretim Dergisi [Anatolian Journal of Educational Leadership and Instruction] 2024— 12(2), 89-110



91
Leyla AKCAN & Togay Seckin BIRBUDAK

drawing audiences' attention to the sights, sounds, and social dynamics of a particular time
period. By bringing a deeper perspective to historical issues, films have the potential to
“reconstruct” the historical events/periods that are the subject of the film. Teachers have
therefore recognized the value of using film in lessons as it allows students to make a more
meaningful connection with the historical topic/period. Paxton and Marcus (2018) noted that
students often view history as “boring and prosaic”, but the use of films in lessons helps to
increase their interest and attention to historical narratives. This is because movies have the
unique ability to transport audiences to different historical periods. Films provide a visual
representation that can be both entertaining and educational in history lessons.

During the foundation period of the Republic, studies were carried out in various fields in order
for the nation-state understanding to be understood by the society and for this idea to be kept
alive. In line with these efforts, education programs were reorganized. This change also
manifested itself in unofficial ways. Films depicting the period are the best example of this.
Based on the foregoing, it is possible to find the ideology of the newly established Republic of
Turkey in the films depicting the period. It is important to identify the patriotism typologies of
the main characters in these films. Because the teacher who teaches the subject has to know the
blind or constructive patriot typology of the main character when he/she includes such movies
in his/her lessons. Otherwise, undesirable typologies may develop in students through hidden
(implicit) learning. When the literature is examined, it is seen that the studies conducted are
generally focused on scale development/adaptation, student/teacher attitudes or program
evaluations. In this study, it was tried to reveal the patriotism typologies of the characters in the
movies, which have a great influence on the general thought and understanding of the society.

In this study, it was aimed to determine the patriotism typologies of the main characters in
historical films about the Republican period. For this purpose, the movie “Ogretmen Kemal
(1981)” starring Ciineyt Arkin was analyzed. In this study, document analysis method, one of
the qualitative research methods, was used. The reason for using this movie is that it is a period
movie about the first years of the Republic. For this reason, a movie that can be accessed with
the purposeful sampling method was selected. In the process of analyzing the data obtained in
the research, descriptive analysis technique, which is one of the qualitative data analysis
techniques, was used.

When the findings of the study were analyzed, many findings related to patriotism were found.
While these findings, which were examined in terms of the sub-dimensions of patriotism, were
mostly manifested as constructive patriotism, a behavior associated with blind patriotism was
identified in only one scene. Based on these findings, it is evaluated that this movie about the
republican period is a movie that prioritizes constructive patriotism and can be used in history
lessons. Throughout the movie, the conflict between a blind and bigoted thought and a
constructive and progressive understanding showed itself intensely. This alone shows how
valuable movies are in teaching a subject or value. Using films as a pedagogical tool to explore
typologies of patriotism is an effective way to use films as a pedagogical tool because they can
serve as powerful vehicles for the representation and transmission of sociopolitical narratives
and values. One of the most important considerations when using these tools is to ensure that
the films selected for educational purposes are not only aesthetically and narratively engaging,
but also based on rigorous scientific research and analysis of the constructs of patriotism they
aim to illuminate. Careful selection of films, as well as the inclusion of supplementary materials
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(sound system, projector, presentation control, etc.) and teacher-led discussions to help students
grasp the complex and deeper meaning of patriotism.

In the light of the findings of this study, the following suggestions can be made:

- Frequent use of movies is recommended, especially in presenting difficult-to-understand
topics and events in historical narrative to students, as it facilitates understanding of the topic
and event.

- Teachers can identify movies related to their subjects and recommend students to watch them
before the lesson.

- In this study, only the value of patriotism among the 10 core values was addressed.
Researchers can also focus on other values.

GIRIS

Son yillarda, popiilizmin yiikselisi, demokratik normlarin asinmasi ve ulusal/ulusétesi kimlikler
arasinda artan gerilimler gibi cagdas kiiresel zorluklar baglaminda yurtseverlik tartismasi biiyiik
onem kazanmugtir. Yurtseverlik karmasik, ¢ok yonli bir kavramdir. Bireyin iilkesine olan
baglhiligin1 yansitan sadakatini, inanglarini, duygularini ve davranislarini kapsar (Palumbo,
2009). Yurtseverlik genellikle bireyleri uyumlu bir topluluk ve ulus olarak birlestirebilen
onemli bir sosyal gili¢ olarak goriliir (Sardo¢, 2020). Bu giig, bireyin kimlik ve aidiyet
duygusuyla yakindan baglantilidir. Toplumlarda kimlik ve aidiyet duygusu gelismis bireylerin
olmasi, bu bireylerin toplumsal normlara goniillii olarak uyumunu kolaylagtirmasinin yaninda
icinde yasadiklar1 devletin demokratik isleyisini de destekler (Fedorova vd., 2021; Gilbert ve
Garcia, 2020).

Yurtseverlik kavrami bir¢ok calismada farkli sekilde ele alinmistir. Bu kavram, dostluk,
dayanigsma, ortak gorevler, erdem, sadakat, gurur, sorumluluk ve cesaret gibi temel toplumsal
alt bilesenleri kapsamaktadir (Coleman vd., 2018). Bu nedenlerden dolayi farkli alt boyutlar ile
degerlendirilmistir. Ornegin; Staub (2003), yurtseverligi, kor ve yapici yurtseverlik seklinde
detaylandirirken; Westheimer (2006), otoriter ve demokratik yurtseverlik; Nathanson (1997),
asir1 ve 1limli yurtseverlik seklinde siniflandirilmistir. Bu alt boyutlar, yurtseverligin bireysel
ve toplumsal davraniglardaki tezahiirlerinin daha ayrintili bir sekilde anlasilmasina katkida
bulunmaktadir (Huiskamp, 2011; Wright ve Reeskens, 2015). Literatiirde benzeri alt boyutlar
mevcuttur ancak oOzellikle egitim calismalarinda siklikla Staub’in (2003) kor ve yapict
yurtseverlik kavramlart kullanildig: i¢in bu ¢alismada da kor ve yapicr yurtseverlik kavramlari
odak noktasina alinmuistir.

Kor yurtseverlik, kisinin iilkesine elestirel olmayan ve sorgulanmayan bir bagliligi, ulusun
dogasi geregi iistlin ve su¢glanamaz olduguna dair bir inanc1 ifade eder (Moss, 2020). Genellikle
ulusal birlik arzusu ve grup i¢i aidiyet duygusundan kaynaklanan bu yurtseverlik bi¢imi,
iilkenin eksikliklerini kabul etme veya ele alma konusunda isteksizlige yol agabilir (Keller,
2005). Buna karsilik, yapict yurtseverlik daha elestirel ve yansitici bir durusu benimser. Bu
durumdaki bireyler, ulusu iyilestirme ve giiglendirme nihai hedefiyle toplumlarindaki kusurlari
ve zorluklar1 kabul etmeye ve ele almaya isteklidir (Moss, 2020). Kor yurtseverlik bir aidiyet
duygusu ve ulusal birlik saglayabilirken, evrensel ahlaki ilkelerin ihmal edilmesine ve
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toplumsal adaletsizliklerin siirdiiriilmesine de yol acabilir (Keller, 2005; Primoratz, 2008).
Buna karsilik yapici yurtseverlik, bireylerin iilkelerine duyduklar1 sevgiyi, eksikliklerini
gidermek ve daha 1yi bir gelecek icin calismak adina tutkulu bir kararliliga doniistiirebilecekleri,
etik temelli bir yaklasim sunar (Moss, 2020). Ko6r yurtseverlik, terimden de anlasilacag: {izere,
kisinin iilkesine sorgusuz sualsiz baglilik duymasidir ve genellikle politikalari, eylemleri ile
elestirel bir etkilesim eksikligi olarak karakterize edilir (Sardo¢, 2020). Bununla birlikte
literatiir, ulusal ¢ikarlarin ahlaki kaygilarin oniine gegmesine ve elestirel 6z-incelemeye karsi
direng gosterilmesine yol agabilen kor yurtseverligin potansiyel zararlarini da kabul etmektedir.
Bu tiir yurtseverlik, bireylerin ulusuna devletine veya liderine olan sadakatlerini,
davraniglarinin nesnel degerlendirmelerinden iistiin tuttugu "dogru ya da yanlis olmas1 6nemli
degil, dnemli olan benim iilkem" fikriyle yakindan baglantilidir (Keller, 2005). Bunun aksine,
yapict yurtseverlik daha elestirel ve yansitici bir yaklasimdir. Bireyler iilkelerine derin bir
baglilik duyarken, ayn1 zamanda eksikliklerini elestirel bir sekilde inceler ve iyilestirmek igin
aktif olarak calisirlar (Gilbert ve Garcia, 2020). Bu baglamda, "yapic1 yurtseverlik" kavrami,
kisinin {ilkesine duydugu sevgi ile onu reforme etme ve gelistirme kararliligint uzlagtirmanin
bir yolu olarak ortaya ¢ikmistir (Samsu vd., 2021).

Yurtseverlik, 2006-2007 egitim 6gretim yili itibariyle (Keskin, 2015; Erbas ve Baskurt, 2021)
tarih egitim programlarinda yer alan 10 kok degerden biridir ve 6zellikle tarih egitimi alaninda
etkin bir yeri vardir. Clinkii tarih, sosyal bilgiler gibi derslerin 6zel amaglarindan biri de 1yi
vatandaslar yetistirmektir (Erbas, 2021). Bu nedenle tarih derslerinde kullanilan ders kitaplari,
gorsel-isitsel araglar vs. gibi ders i¢i materyallerde yurtseverlik kavrami siklikla verilmektedir.
Bu materyallerden bir de filmlerdir. Filmler tarih dersinin soyut olan ¢ogu kavram ve konularini
gorsellestirerek bilgi yapilandirmay1 kolaylastiric: etki yaratmaktadir. Ozellikle tarihsel ddnem
filmleri, dersin amaglarina uygun olarak kurgulandiginda, anlattiklari zamanin kosullarini
gercege yakin bir sekilde sunabilmesi agisindan oldukga faydalidir. Filmlerin belirli bir tarihsel
donemi dogru ve etkili bir sekilde tasvir etme kabiliyeti, bircok bilimsel ¢aligma i¢in bir tartigsma
konusu olmustur (Paxton ve Marcus, 2018; Akcan ve Dogan, 2020; Akcan ve Polat, 2016). Son
yillarda yiiriitiilen ¢alismalar, popiiler tarihi filmlerin ve belgesellerin toplumun tarih anlayisini
nasil sekillendirdigini incelemistir. Bu ¢alismalarin gogu filmin, tarihsel hikaye anlatma giiciinii
ve yetenegini kabul etmistir (Toplin ve Eudy, 2002).

Gorsel medyanin tarihsel biling lizerindeki etkisi goz ardi edilemez. Weinstein’in (2001)
belirttigi gibi, gorsel medya, bir toplumun kiiltiiriindeki tarihsel mesajlarin tartigmasiz baslica
tastyicist haline gelmistir. Filmler de dahil olmak {izere gorsel medyanin, halkin tarihi olaylari,
kisilikleri ve tartismalar1 anlama ve algilamasin1 6nemli oOlgiide sekillendirdigi kabul
edilmektedir. Gorsel medya, tarihsel bilginin iletilme ve tiiketilme bigimini degistirmistir. Film
ve televizyon birgok bireyin, 6zellikle de gilinlimiiz gen¢ kusaklarin tarihi 6grenmelerinde
birincil aract haline gelmistir (Weinstein, 2001). Ciinkii filmler, izleyicileri belirli bir zaman
diliminin goriintiilerine, seslerine ve sosyal dinamiklerine dikkat c¢ekerek, tarihi olaylari,
figiirleri ve kiiltiirel baglamlar kesfetmek ve anlamak i¢in giiclii ve erisilebilir bir yol sunabilir
(Hubalek, 2008). Filmler, tarihsel konulara derin bir bakis agis1 getirerek, filmin konusu olan
tarihi olaylarim/donemlerin "yeniden insasin1" saglama potansiyelini ortaya koymaktadir
(Weinstein, 2001). Bu nedenle 6gretmenler, 6grencilerin tarihi konu/dénemle daha anlamli bir
baglanti kurmalarina olanak tanidigindan, derslerde film kullanmanin degerinin farkina
varmistir (Peters, 2020). Paxton ve Marcus (2018), 6grencilerinin tarihi genellikle "sikic1 ve
yavan" olarak gordiiklerini, ancak derslerde filmlerin kullaniminin tarihsel anlatilara olan
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ilgilerini ve dikkatlerini artirmaya yardimci oldugunu belirtmistir. Clinkii filmler, izleyicileri
farkli tarihsel donemlere tasima konusunda essiz bir yetenege sahiptir. Filmler tarih derslerinde
hem eglenceli hem de egitici olabilecek gorsel bir temsil saglar (Keen, 2018).

Tarihin bir donemini tasvir etmek i¢in film kullanmanin en 6nemli avantajlarindan biri, yazil
tarihsel anlatilarin veya ders kitaplarinin genellikle basarmakta zorlandigi nokta olan gecmisi
hayata gec¢irme yetenekleridir (Nielsen ve Ferrara, 2014). Filmler belirli bir dénemin fiziksel
ortamlarini, kiyafetlerini ve tavirlarin1 yeniden yaratarak izleyicilerin gegmisle daha somut ve
icglidiisel bir bag kurmasini saglayabilir (Mayne, 2017). Filmler, tarihsel karakterlerin kisisel
hikayelerine ve deneyimlerine odaklanarak, tarihi olaylara daha incelikli ve empatik bir bakis
acis1 saglayabilir. Bu sekilde izleyicileri bunlarin arkasindaki temel davranis sebeplerini
diisiinmeye tesvik edebilir (Javanshir vd., 2020; Li, 2023). Ornegin; Braveheart (Cesur Yiirek),
Schindler's List (Schindler'in Listesi) ve Titanic gibi popiiler filmler, izleyicilerin olaylar,
kisilikler ve konuyla ilgili tarihsel bilgilerini derinden etkilemistir (Toplin ve Eudy, 2002). Bu
da bize popiiler filmlerin, halkin 6nemli tarihi konulara yonelik anlayis ve tutumlarinin
sekillenmesinde 6nemli bir rol oynadigin1 gostermektedir.

Bununla birlikte, filmlerin tarihsel donemleri dogru bir sekilde tasvir etme kabiliyetinin
sinirliliklart ve zorluklar da yok degildir (Mishra, 2020). Film yapimcilari, tirettikleri filmlerde
belirli olaylari, karakterleri veya bakis agilarini kendilerine gére yorumlayabilir. Bu da tarihsel
kayitlarin objektif olabilmesinin yaninda garpitilmis veya kismi dogrularla verilmesine yol
acabilir (Forney, 2004; Lees, 2016; Woelders, 2007). Birgok ¢alismada iddia edildigi gibi,
filmler dogasi1 geregi toplumun gelenekleri ve beklentileri tarafindan kisitlanir ve bu da tarihsel
olaylarin ve baglamlarin basitlestirilmesine, karakterize edilmesine ve hatta ¢arpitilmasina yol
acabilir (Forney, 2004; Lees, 2016; Peters, 2020; Woelders, 2007). Film yapimcilari, tarihsel
dogruluk yerine siislii anlatilara, gorsel gosteriye veya duygusal etkiye oncelik verebilir veya
inand1g1 degerleri bilingli olarak sunabilir (Butler vd., 2009; Castano, 2021; Cufurovi¢, 2018;
Metzger, 2018; Nielsen ve Ferrara, 2014).

Cumbhuriyet'in kurulus doneminde ulus devlet anlayisinin toplum tarafindan anlagilmasi ve bu
diisiincenin yasatilabilmesi ic¢in ¢esitli alanlarda caligmalar yiiriitiilmiistiir. Bu c¢aligmalar
dogrultusunda, egitim programlar1 yeniden diizenlenmistir (Kurt, 2007). Bu degisim kendini
resmi olmayan yollarla da gdstermistir. Donemi anlatan filmler bunun en giizel 6rnegidir.
Yukarida anlatilanlardan hareketle yeni kurulan Tirkiye Cumhuriyeti devletinin ideolojisini,
donemi anlatan filmlerde bulmak miimkiindiir. Bu filmlerde yer alan ana karakterlerin
yurtseverlik tipolojilerini tespit etmek 6nemli goriilmektedir. Ciinkii konuyu anlatan 6gretmen,
derslerde bu tiir filmlere yer verdiginde ana karakterin kor veya yapici yurtsever tipolojisini
bilmek zorundadir. Aksi halde gizil (6rtiik) 6grenme yoluyla Ogrencilerde istenmeyen
tipolojiler gelisebilir. Literatlir incelendiginde yapilan caligmalarin genel olarak olcek
gelistirme/uyarlama, 6grenci/0gretmen tutumlari veya program degerlendirmeleri odakli
oldugu goriilmektedir (Bozbek ve Ercan, 2020; Faiz ve Karasu-Avci, 2020; Kabakli-Cimen,
2017; Tarhan, 2019). Bu aragtirmada ise toplumun genel diisiince ve anlayisi lizerinde biiyiik
etkisi olan filmlerdeki karakterlerin yurtseverlik tipolojileri ortaya konulmaya calisilmigtir.

Arastirmanin Amaci

Anadolu Egitim Liderligi ve Ogretim Dergisi [Anatolian Journal of Educational Leadership and Instruction] 2024— 12(2), 89-110



95
Leyla AKCAN & Togay Seckin BIRBUDAK

Bu ¢alismada Cumhuriyet donemini konu alan tarihi filmlerdeki ana karakterlerin yurtseverlik
tipolojilerin tespit edilmesi amag¢lanmistir. Bu amag ¢ergcevesinde Ciineyt Arkin’in basrolde
oldugu “Ogretmen Kemal (1981)” filmi analiz edilmistir.

YONTEM

Bu calismada, nitel arastirma yoOntemlerinden dokiiman inceleme yontemi kullanilmistir.
Dokiiman inceleme yontemi, incelenmek istenen olay, olgu, kisi veya kurumlarla ilgili bilgi
verebilecek materyallerin derinlemesine incelenmesini ifade eder. Konuyla ilgili dokiimanlara
basvurulma nedeni, arastirma odaginda olan konunun dogrudan goézlem, goriisme veya
deneysel arastirma yapmanin olanaksiz oldugu durumlarda, ikincil veri kaynaklarinin tek
kaynak olmasidir. Dokiiman inceleme yontemi, yliriitiilen arastirmaya yazili veya gorsel
belgelerden veri saglar (Y1ildirim ve Simsek, 2016). Filmler de bu gérsel materyallerden biridir.
Bu ¢alismada filmler incelendigi i¢in dokiiman inceleme ydntemi arastirmaya en uygun yontem
olarak degerlendirilmistir.

Veri kaynagi

Arastirmada veri kaynagi olarak Ciineyt Arkin’in basroliinde oldugu “Ogretmen Kemal” filmi
kullanilmistir. Bu filmin kullanilma nedeni Cumhuriyetin ilk yillarini anlatan dénem filmi
olmasidir. Bu nedenle amagli 6rneklem yontemi ile veriye ulasilabilecek bir film segilmistir.
Amagli Ornekleme yontemi, genis igerigi oldugu kabul edilen durumlarin ayrintili
incelenmesine olanak vermesi, spesifik olay ve olgularin ortaya ¢ikarilmasi ve anlagilmasi
acisindan arastirmacilara yardimei olur. Amagl 6rnekleme yontemi, arastirmanin amacina gore
birkag sekilde yapilabilir. Olgiit rnekleme teknigi bu yontemlerden biridir. Olgiit 5rneklemede
ana diisiince, arastirmacinin, arastirma yapmadan once belirledigi baz1 olciitlere gore veri
kaynaklarin1 se¢mesidir (Yildirim ve Simsek, 2016). Diger bir deyisle arastirilacak konu ile
ilgili olarak onceden belirlenen ozellikleri tasiyan durumlarin veri kaynagi olarak segilmesi
durumudur. Bu arastirmada olgiit olarak belirlenen durum, ornekleme segilen filmlerin
cumhuriyet donemini anlatmasi ve ana karakterlerin yurtseverlik davraniglari sergilemesidir.

Ogretmen Kemal filmi

Filmin senaryosunu Mehmet Aydin yazmis, yonetmenligini ise Remzi Jontiirk iistlenmistir.
Filmin basroliinde Ciineyt Arkin; yan rollerde ise Fikret Hakan, Meral Orhansay ve Esref
Kolgak gibi duayenler oynamustir. Yapimciligini Siireyya Duru iistlenmistir. Dram, politik,
tarih tiirtinde olan film, 35 mm ve renkli olarak tasarlanmistir. Toplam siiresi 91 dakikadir.
Filmin ana konusu, Atatiirk’iin yeni kurulan Tiirkiye Cumhuriyeti'nde egitim seferberligi ilan
ederek Anadolu'ya gonderdigi yurtsever 6gretmenler ve yasadiklaridir. 1981 yilinda izleyicinin
takdirine sunulan film, Atatiirk'in 100. yas1 serefine yapilmistir.

Veri Toplama Araci

Bu calismada arastirmacilar tarafindan gelistirilen film goézlem formu kullanilmistir. Bu
formda, filmde yer alan karakterlerin yurtseverlik davraniglarini ortaya koyabilecek nitelikte
betimsel sorular yer almistir. Olusturulan bu form, film analiz ¢aligsmasi olan iki akademisyene
uzman goriisii alinmak tlizere gonderilmis ve gelen diizeltmelerle forma son hali verilmistir.

Verilerin Analizi
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Arastirmada elde edilen verilerin analiz siirecinde nitel veri analizi tekniklerinden olan betimsel
analizden teknigi kullanilmistir. Betimsel analiz, ¢alismada elde edilen verilerin, arastirma
oncesinde belirlenen bazi kriterlere gore yorumlanmasi temeline dayanir. Bu teknikte elde
edilen bulgular ¢arpici ve amaca yonelik olmasi agisindan dogrudan alintilar, gorseller veya
semalarla desteklenir. Bu veriler sistematik bir sekilde verildikten sonra nitel anlayisa uygun
olarak neden-sonug iliskisi baglaminda analiz edilir. Bu analiz neticesinde sonuglara ulasilir
(Yildirim ve Simsek, 2016). Bu yontemdeki temel hedef, arastirma verilerinin diizenli, sistemli
ve anlasilir sekilde yorumlanarak okuyucuya sunulmasidir (Karatas, 2015). Bu analiz teknigi
dort ana adimdan olusur. Bunlar; analiz ¢ergevesi olusturma, olusturulan gergeveye verilerin
islenmesi; bulgularin tanimlanmasi ve son olarak bulgularin yorumlanmasi adimlarini igerir
(Yildirim ve Simsek, 2016). Bu ¢aligmanin veri analizinde ilk olarak, filmlerden elde edilen
ham veriler gozlem formuna islenmistir. ikinci adimda, veri toplamak igin kullanilan
gozlemlenen veriler desifre edilmistir. Daha sonra desifre edilen bu veriler anlamli ve
sistematik hale getirilmistir. Son adimda ise veriler okuyucuya sunulacak sekilde, film kareleri
ve dogrudan alintilar yoluyla desteklenmistir. Elde edilen verilerin biitiinligli ve anlamlilig1
aragtirmacilar tarafindan sik sik kontrol edilmistir.

Islem

Arastirma yiiriitiilirken su adimlar sirasiyla izlenmistir: {1k olarak yurti¢i ve yurtdis1 literatiir
taranarak zengin bir icerik hazirlanmaya ¢alisilmistir. Film her iki arastirmaci tarafindan farkl
zaman ve mekanlarda ayr1 ayri izlenmistir. Daha sonra filmdeki karakterlerin yurtseverlik
davranislari belirlenerek dokiimleri yapilmistir. Dokiimii yapilan sahnelerden ekran goriintiileri
ve dogrudan alintilar1 alinarak ilgili sahnelerin filmdeki saat, dakika ve saniyesi not edilmistir.
Elde edilen bulgular yurtseverlik alt boyutlar1 6zelinde degerlendirilerek yorumlanmis ve
sonugclar raporlastirilmistir.

Arastirmanmin Gecerlik ve Giivenirligi

Bilindigi lizere nitel arastirmalarda gecerlik ve giivenirlik durumlar tartisma konusudur. Ancak
almacak onlemler sayesinde ortaya ¢ikmasi muhtemel soru isaretleri giderilebilir. Bu nedenle
arastirmanin gegerlik ve glivenirligini arttirmak iizere bir dizi 6nlem alinmistir. Film analizini
temele alan arastirmalarin ayrintili taranmasi bu Onlemlerden biridir. Bu sekilde arastirma
saglam bir literatlir destegini almis olur. Diger bir 6nlem ise arastirmanin basindan sonuna kadar
tiim adimlar ayrintilariyla birlikte agiklanmistir. Golgede herhangi bir asamanin birakilmamasi
saglanmistir. Ayrica film sahneleri tekrar tekrar izlenerek, aragtirmacilardan kaynakli olas1 bir
veri kaybinin 6niine gecilmistir. Bir bagka 6nlem ise arastirmada elde edilen bulgular ve ulasilan
sonuglar literatiirdeki benzer ¢alismalar ile tartisilmistir. Bu tartisma sonucunda benzer ve farkli
yonler gerekceleriyle birlikte ortaya konmustur. A¢iklanan bu adimlar ile arastirmanin gegerlik
ve giivenirligi arttirilmaya calisilmistir.

Etik Kurul
Bu calisma, dokiiman inceleme metoduyla yiiriitiildiigiinden etik kurul izni gerektirmemektedir.
BULGULAR

Bu arastirmada Staub’in (2003) kor yurtseverlik ve yapict yurtseverlik kavramlart 6zelinde
yuriitiildiigiinden dolay1 bulgular iki baslik halinde verilmistir.
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Kor Yurtseverlik Alt Boyutuna iliskin Bulgular

Yurtseverlik kavrami literatiirde farkli alt boyutlarda degerlendirilmistir. Bu farkli
degerlendirmeler, bireylerin ve gruplarin aidiyetlerini ve sosyal degerlerini temin ve tesis etme,
onaylama veya doniistirme konusunda yasadiklar1 farkli kolaylik veya zorluk derecelerini
yansitmaktadir (Huiskamp, 2011). Bireyin i¢inde bulundugu grup veya biiyiik topluluklara
yonelik bir tiir baghlik olarak kor yurtseverlik, kendisine verilen amag¢ veya hedefe sartsiz
kosulsuz sadakat ve bireyin ait oldugu grubun veya takipgisi oldugu liderin eylemlerini
sorgulamadan kabul etmesi ile karakterize edilmistir (Schatz ve Staub, 1997). Bu alt boyut, ayn1
zamanda gruba, liderine, ulusa veya devlete hizmet ettigini iddia eden bir anlayisa, vizyona
veya ideolojiye korii koriine bir baglilik gerektirir (Staub, 2003). Kor yurtseverlikte birey
hedefe odakli bir sekilde eylemlerine yon verir. Asagidaki gorsel 1°de filmin neredeyse
tamaminda yapici yurtsever davranis orilintiilerini gosteren filmin ana kahramani, bu sahnede
ise daha ¢ok kor yurtsever davraniglar1 gostermektedir. Egitim programlart degerler egitimi
acisindan son yillarda dikkate deger sekilde giincellenmistir. Dostluk, degerler egitiminin en
onemli bilesenleri arasinda yer almaktadir. Dolayisi ile filmin ana kahramani bu 6nemli deger
boyutunu bile gérmezden gelecek kadar bir amaca, bir diisiinceye korli koriine bagh
goriilmektedir. Bu sahneye iliskin diyalog asagida verilmistir:

- (Eskiya Durali) Benim bir sevdigim var Karalar'da. Kendi kiigiik,
akly biiyiik bir kiz... Adr Hasret. O benim namusumdur, kolla onu.
Dostum olarak...

- (Ogretmen Kemal) Hasret benim de namusumdur Durali.
Ogrencimdir ciinkii. Dostluga gelince, benim amacimdan baska
dostum yoktur ...

Gorsel 1: Ogretmen Kemal (solda) ve Eskiya Durali (sagda)
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Yapia Yurtseverlik Boyutuna iliskin Bulgular

Yapict yurtseverlik, ait oldugu grubun temel insani degerleri ihlal eden yaklasimina ve
uygulamalarina kars1 ¢ikmayi ifade eder. Bunun igin bireyin, i¢cinde bulundugu toplumun veya
otoritenin (lider, normlar, sosyal baski vs.) bakis acisini oldugu gibi kabul etmek yerine i¢inde
bulundugu kosullari mantiksal degerlendirme yetisine sahip olmasi gerekir (Staub, 2003).
Asagida dogrudan alintilarla desteklenen film karesinde (Gorsel 2) Ogretmen Kemal, Karalar
Koyti’nde uzun yillardir siiregelen bagnaz bir diisiinceye savas agarak kdy ahalisinin baskici
davraniglarina ragmen kendi mantiksal degerlendirmesini yapmig ve akildisi buldugu
uygulamaya son vermistir.

- (Ogretmen Kemal) K67 taassup yikacagim seni, yikil... halkimi cahil
birakan safsata, yikil... Yikil caglarin gerisindeki karanhk diisiince,
ikl ...

- (Serif Efendi) Adak agacimizi yikti ugursuz! ...

- (Ogretmen Kemal) Taasubu yiktim, kor inanci!

- (Serif Efendi) Dinimize ters diistiin sen, giinahkar!

- (Ogretmen Kemal) Dinimize ters diisen, bu agaca zilleri, caputlar:
baglayip medet umanlarla onlari bu yolda azmettirenlerdir. Bilmez
misiniz ki dinimizde put yoktur, haramdir... ve sizler hastayiz, igimiz
var diye saklanan tembeller... bilmez misiniz ki bu agacin kendine
bile faydast yoktur. Bakin! Hepsi yemyesilken o bir yaprak bile
vermemig! Kestim onu, simdi bir ise yarayacak. Simdi kutsal, ulu bir
ise yarayacak.

Gorsel 2: Ogretmen Kemal ve bagnaz diisiinceyi temsil eden adak agaci

Bir diger film sahnesinde Ogretmen Kemal’i yine, temel insani degerleri ihlal eden davranis ve
uygulamalara kars1 ¢ikarken gérmekteyiz. Gorsel 3’te filmden bir kare verilmistir. Bu karede
eskiya, yoldan gecen cobanlardan zorla hayvan almak istemekte ama Ogretmen Kemal kendisi
durdukca bu diizenin siirmeyecegini 1srarli tepkileriyle dile getirmektedir. Burada diger
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gruplarin veya kisilerin menfaat ve haklarina ters diigsse bile biiyiik bir sorumluluk tasidig:

gorlilmektedir.

(Eskiya Durali) Ula ¢oban, sekiz on davar suraya ele, yoksa vururum
hal

(Ogretmen Kemal) Ben buradan gitmeden ne mala ne cana
kastedebilirsin, izin vermem...

(Eskiya Durali) Hele! Sen kimsin be! Anam babam musin, yoksa ag
veren agam misin?

(Ogretmen Kemal) As veren aganin dami diizeni yikilsin. Bu can bu
tende durdukg¢a Eskiya diinyaya hiikiimdar olamaz!

(Eskiya Durali) Namlumla aramdan cekil Hoca! Isime karisma! Ben
senin isine karistim mi? Defterine, kalemine, kitabina el vurdum mu?
Cekil, ¢ekil, vururum ha!

Gorsel 3: Ogretmen Kemal (sagda) ve Eskiya Durali (solda)

Filmin belki de en can alic1 noktasi olan bu sahnede (Gérsel 3) Ogretmen Kemal, can1 pahasina
topluma direnis gostermistir. Yapici bir yurtseverin bagl oldugu grubun veya liderin kabul
edilemez buldugu eylem ve diisiincelerine karsi elestirel ve sorgulayici olmast {istiin bir ¢gabanin
triiniidiir (Yazici, 2019). Yapici yurtsever mensubu oldugu gruba, ulusa baghdir. Ancak bu
baglilik bilissel boyutta oldukg¢a esnektir. Film sahnesinde Ogretmen Kemal, koyii ve koyliiyii
sevmekte ancak kendi bilissel yapisina uymayan davranislarda kararimi kendisi vermektedir.
Burada etkin baglhilik ile istekliligi birlestirmek s6z konusudur (Staub, 2003).

(Koyli Adam) Yanlis yapiyorsun ogretmenim, Birak oglumu,
oldiirtiriim yoksa!

(Ogretmen Kemal) Cocugun cok hasta, hayatiyla oynama!

(Serif Efendi) Birak sabileri, muskalr onlar!

(Ogretmen Kemal) Muskayla iyi olsalardi, dért tanesi birden éliir
miiydii?
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- (Koyli Kadin) Birak bebemi birak, élecekse yataginda 6lsiin, birak
cocugumu!

- (Ogretmen Kemal) Sus be kadin! Oliiyor bebeler, bir sans tani!

- (Serif Efendi) Seytanin iimmet-i miisliminde yeri yoktur, senin de!
Sen lanetsin!

- (Ogretmen Kemal) Sen susacaksin yobaz, ben olduk¢a susacaksin!
Ben senin kaderinim, baskaldirdik¢a karsina ¢itkacagim, ezecegim...

Gorsel 4: Ogretmen Kemal toplum baskisina direniyor

Yurtseverlikle ilgili literatiir tartigmalar1 bireysel sadakat, ulusal kimlik ve etik kaygilar
arasindaki hassas dengeyi vurgulamaktadir (Finell ve Zogmaister, 2015). Bu denge bireylerin
bagliliklarin1 6nemli derecede etkiler (Primoratz, 2008). Toplumlarin II. Diinya Savasi
oncesindeki tarihsel deneyimleri bize yogun zor yasam kosullarinin ve dig tehdit algisinin
insanlar1 topluma ve siyasi liderlerine daha yogun ve kesin bir sekilde bagladigin
gostermektedir. Tehdit algisinin olmadig1 giivenli ortamlarda kor yurtseverlik egilimlerinin
azalmas1 beklenir (Staub, 2003). Asagidaki sahnede (Gérsel 5) Ogretmen Kemal, kdyliiniin sert
tepkisine ragmen aldigi sorumlulugun neticesini bir giin sonra almistir. Hasta c¢ocuklara
miidahalesi sonucunda c¢ocuklar 6liimden donmiis ve ailelerine kavusmustur. Bu olayin
neticesinde yogun bir kor yurtseverlik davranigi gosteren koyliiler, bagnaz diistinceyi birakarak
Ogretmen Kemal’den igtenlikle dziir dilemisler ve daha 6nce okul yapiminda gérev almaktan
kacinmalarina ragmen biiylik bir goniilliliikle is basmma koyulmuslardir (Gorsel 6).
Cocuklarinin 6liim ihtimaliyle yiizlesen koylii, bu tehdidin ortadan kalkmasi ile daha yapici ve
elestirel bir diisiince yapisiyla hareket etmeye baslamistir.

(Koylit Adam 1) Séyledim sana, ¢ocugum oliirse kendini 6lmiis bil!
(Koylu Adam 2) Ling ederiz seni!

(Koylii Adam 1) Ipe ¢ekmezsek sart olsun!

(Koyli Kadin 1) Tasla kafani ezmezsem Allah kahretsin beni!
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- (Koyli Adam 3) Kuyuya atmali, iistiine de tag yigmali...

- (Serif Efendi) Sabaha ¢ikmayacaksin sen, eriyeceksin!
...... bir giin sonra ¢ocuklar iyilegsmeye baslayinca...

- (Koyli Adam 1) Yaswor oglum, ¢ok siikiir yasiyor-...

- (Koyli Adam 3) Canim oglum, yastyorsun...

- (Ogretmen Kemal) Cok siikiir, bugiinliik bize gecmis olsun Gazi
Dayr...

- (Serif Efendi) hiihh, bu giinliik!

Gorsel 5: Ogretmen Kemal’in miidahalesi ile cocuklar Gorsel 6: Kor diistinceden kurtulan kéylii okul yapimina
iyilesiyor yardim ediyor

Bir bireyin yurtsever kimligi ile bagl oldugu grubu (toplumu, iilkesi vs.) arasindaki iligki
karmasik ve derin bir konudur. Dolayisiyla, yurtseverlik ve kimlik arasindaki iliski karmagsik
olsa da bireylerin aslinda toplumu veya {ilkesiyle giiglii bir sekilde 6zdeslesirken, giiclii bir
yurtseverlik sekli olarak yapici, elestirel davraniglarda bulunabileceklerini gdstermektedir
(Huddy ve Khatib, 2007; Finell ve Zogmaister, 2015; Schatz vd., 1999). Nathanson (1997)
kavramsal tanimlamalart psikolojik perspektiften ele alarak yurtseverligin asagidaki dort
tutumun bir bilesimi oldugunu belirtmektedir: Bunlar; (a) kisinin {ilkesine, grubuna, liderine
karst Ozel bir sevgi beslemesi, (b) kisinin iilkesiyle, grubuyla, lideriyle kisisel olarak
0zdeslesmesi, (c) iilkesinin refahi i¢in 6zel bir endise duymasi ve (d) iilkenin iyiligi icin
fedakarlik yapmaya istekli olmasi seklinde siralanmaktadir. Filmde Kemal Ogretmen kendisini
yogun bir sekilde oOncelikle lideri olan Atatiirk, sonrasinda iilkesi ile 6zdeslestirerek
Cumbhuriyetci kimligini ortaya koymaktadir.

- (Ogretmen Kemal) O koyunlar senin mi?

- (Day1 Bey) O kadar koyun baska kimin olabilir ki?

- (Ogretmen Kemal) Oyle ya! Koyunlart hemen ¢ikartacaksin, okulu da
temizleteceksin, tamam mi?

- (Day1 Bey) Emir mi veriyorsun bana?

- (Ogretmen Kemal) Ne sayarsan say be, indir su silahi!

- (Day1 Bey) Ben, 17 koyiin osiiriinii toplayan Osmanlimin timar sahibi
bir babanin mahdumuyum. Ya sen, sen kimsin be?
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- (Ogretmen Kemal) Kim mi? Ofkesi dinmeyen, silahlarina veda etmis
eski bir Kuva-yi Milliyeci, simdi ise dahili bedbahtlarla ugrasan bir
cumhuriyet gretmeni! Istiklal Mahkemelerini unutma Dayt Bey,
Menemende olanlart unutma! Belki ekmegimiz agimiz yok, ama
askerine memuruna dokunani yasatmayan bir basimiz var!

Gérsel 7: Ogretmen Kemal’in kendisini 6zdeslestirdigi degerlerle tanittig1 sahne.

Gorsel 7’deki bulguya benzer bir bulgu Gorsel 8’de de yer almaktadir. Bu sahnede filmin ana
karakteri devlet ve milletin ayr1 diisiiniilemeyecegini ifade etmektedir. Literatiirdeki ¢alismalar
kor yurtseverligi agir basan bireylerin olaylar1 daha ¢atismaci bir bakis agisiyla ele aldigini ve
sorunlarin dis gruplar kaynakli olarak algilandigini gostermektedir. Buna ragmen yapict
yurtseverligi agir basan bireyler ise iginde bulundugu toplumun kendi basina essiz bir varlik
olarak algiladigim1 ortaya koymustur. Yani kor yurtseverler sorunlar1 bagkalarinda ararken,
yapici yurtseverler kendilerinin de hatalarinin farkindadir (Finell ve Zogmaister, 2015). Bu
durum, yapici yurtseverlik davranislarina sahip bireylerin uluslariyla giiglii bir sekilde
0zdeslesebileceklerini, ¢ilinkii bagliliklarinin ulusun yaptigi her seyin elestirel olmayan bir
sekilde kabul edilmesine degil, daha karmasik ve yansitict bir ulusal kimlik duygusuna
dayandigini gostermektedir (Staub, 2003; Finell ve Zogmaister, 2015).

- (Muhtar) Gordiigiiniiz gibi Muallim Bey, bizim koyde fazladan bir
dam bile yok. Devlet seni gondermeden dnce bir mektep yapsaydi
keske.

- (Ogretmen Kemal) Devleti milletten ayri diisiinmek olmaz Muhtar,
sensin, benim, biziz devlet, okulu da biz yapacagiz. Oyle degil mi
Hanmim Teyze? Temelden baslayalim Muhtar, énce okulun yerini
bulalim...
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Gorsel 8: Ogretmen Kemal’in devlet-millet birligini ifade ettigi sahne.

Ogretmen Kemal filmde yogun olarak kendisini iilkesi ve lideri ile 6zdeslestirmektedir. Bu
sahnelerden biri de agagida (Gorsel 9) yer almaktadir. Kisinin kendisini ideale yaklagtiracak
davraniglari yapici yurtseverligin gostergelerindendir. Yapici yurtseverlik davraniglarina sahip
bir kisinin ulusunu ve tilkesini gercekten de giiclii bir sekilde 6zdeslestirebilecegini, clinkii
bagliliklarmin korii koriine bagliliga degil, daha incelikli, elestirel ve yansitict bir ulusal kimlik
duygusuna dayandigini gostermektedir (Finell ve Zogmaister, 2015; Huddy ve Khatib, 2007;
Schatz vd., 1999). Asagidaki sahnede Mustafa Kemal’in askeri oldugunu belirten Ogretmen
Kemal, baris gibi toplumlarca ideal sayilabilecek bir olgunun neferi oldugunu ifade ekmektedir.

- (Serif Efendi) Berbat etmeli seni, balta tutan ellerini kesmeli!

- (Ogretmen Kemal) Asil senin o yian dilini kesmeli... Bakin
arkadaslar, ben kaba giice karsiyim, ciinkii ogretmenim, baris
adamuyyim, baris... Barisi belleten, yayan, yasatan bir adamim. Ben
Kuva-yi  Milliye’ciyim, Atatiirk’iin askeriyim. Caliganin  yeri
yammda, tembelin karsimda...
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Gorsel 9: Ogretmen Kemal’in Serif Efendi’ye cevabi.

Yapict yurtsever kisilerin en belirgin 6zelliklerinden biri de toplumsal otoritenin dayattigi
diistinsel ve davramigsal kosullar1 benimsemek yerine kendi gortisleri ve kistaslarina gore
durumu degerlendirerek dogru buldugu sekilde davranmasidir (Staub, 2003). Gorsel 10°da
sahnelendigi gibi Ogretmen Kemal, kdye yeni geldiginde hiikiimet gorevlisi bir tahsildar
oldugu sanilmakta ancak kendisi bu yanlis1 diizeltmek tlizere 6gretmen oldugunu belirtmektedir.
Tahsildar oldugu sanildigi dakikalarda tiim koyli tarafindan biyiik saygi goren Kemal,
ogretmen oldugunu sdyledigi andan itibaren adeta kovulmak istenmistir. Ogretmen Kemal bu
tavir karsisinda, i¢inde bulundugu grubun c¢ikarlarima ters diismesine ragmen yurdunun

cocuklart i¢in direng gostermektedir. Asagidaki film sahnesinden dogrudan alintilar verilmistir:

- (Koylii 1) Hos geldiniz efendim!

- (Koylii 2) Hos geldiniz efendim!

- (Koylii 3) Opeyim efendim!

- (Serif Efendi) Afiyet olsun efendi, yemek hazirla kizim, ¢cabuk!

- (Muhtar) Hos geldiniz, ¢alisiyordum ancak haberim oldu, beni
bagislayacaginizi umarim tahsildar efendi.

- (Ogretmen Kemal) Bakin, ben tahsildar falan degilim, 6gretmenim.
Yani muallim.

- (Serif Efendi’nin kiz1) Baba, yemegi hemen mi istersiniz?

- (Serif Efendi) Bugiin kalsin, ¢iinkii Muallim Efendi hemen donmek
ister, hemen donerse de isabet eder, ¢iinkii bu koyde ne mektep ne de
okuyacak ¢ocuk vardir. Megveret bitmigtir.

- (Ogretmen Kemal) Bitmemistir, c¢ocuklara okuma yazma
ogretecegim. Mutlaka!

- (Serif Efendi) Okul yok dedim...

- (Ogretmen Kemal) Yapacagiz, mutlaka!

- (Serif Efendi) Yapamayiz, ¢alisacak bos adam yok.
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- (Ogretmen Kemal) Devletin emri var, yapilacak!

- (Serif Efendi) Oyle de béoyle de olmayani bizden alamazsin,
miimkiinii yok!

- (Ogretmen Kemal) Sen sus! Ben almaya degil vermeye geldim...

Gorsel 10: Ogretmen Kemal’in, toplum baskisina direndigi sahne.

Filmin sonunda koyiin agasi olarak sunulan Day1 Bey ve adamlarmin saldirilar1 sonucu
Ogretmen Kemal hayatim kaybetmis ve biiyiikk zorluklarla insa ettigi okul yakilmistir.
Ogretmen Kemal hayatiyla 6dedigi bu cesur girisimin olumlu sonuglarii gérememistir. Ancak
yaktig1 ates, 0liimiinden sonra biitiin koyli aydinlatmis, biiylik ve modern olarak insa edilen
okulda kdyiin biitiin ¢ocuklar1 okumaya baslamistir.

SONUC, TARTISMA VE ONERILER

Yukaridaki bulgulardan hareketle Ogretmen Kemal’in yasarken basariya ulasamasa da sonraki
nesilleri olumlu etkiledigi ¢ikarimi yapilabilir. Ciinkii gérevlendirildigi kdyde tiim gocuklarin
okullara baglamasina yardimci olmustur. Film boyunca kor ve bagnaz bir diisiince ile yapici ve
ilerici bir anlayisin ¢atismasi kendisini yogun olarak gostermistir. Bu bile filmlerin bir konuyu
veya degeri 6gretme anlaminda ne kadar degerli oldugunu gdstermektedir. Ozellikle soyut ve
anlasilmas1 zor konular i¢in filmler derslerde yiliksek derecede pozitif etki birakabilecek bir
aragtir. Bu ¢alismada yurtseverlik degeri ele alinmistir. Karmasik ve derin kokleriyle sosyal ve
siyasi bir olgu olan yurtseverlik, siyaset bilimi, egitim, sosyoloji ve psikoloji gibi alanlardaki
arastirmacilarin, birey ve toplum {izerindeki etkisini ¢ok yonlii ¢d6zmeye calistigi, kapsamli
bilimsel arastirmalarin konusu olmustur. Bu bilimsel aragtirmalarda yurtseverligi anlamaya
yonelik 6ne ¢ikan yaklasimlardan biri, farkli tipolojilerin veya yurtsever ifade tarzlarinin
tanimlanmasi olmustur (Peterson, 2012; Spielmann vd., 2020). Bu tipolojik tanimlardan
literatlirde en sik karsilagilan "kor" ve "yapici™ yurtseverlik kavramlaridir. Bunlardan ilki ulusa
ve politikalarina sorgusuz sualsiz bir bagliligi temsil ederken, ikincisi ulusun temel ideallerine
daha yansitict ve degerlere dayali bir baglilig1 ifade etmektedir (Finell ve Zogmaister, 2015;
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Parker, 2009). Yiiriitillen galismalar, bu iki yurtseverlik bigiminin farkli etkileri oldugunu
gostermektedir. Kor yurtseverlik, dis gruplara karsi daha savunmaci ve ¢atismaci tutumlarla
iliskilendirilirken, yapici yurtseverlik ulusun benzersiz, olumlu bir varlik olarak daha fazla
hissedilmesiyle iliskilendirilmektedir. Bu durum, yapici yurtseverlik diizeyi yiiksek bireylerin
aslinda uluslariyla giiglii bir 6zdeslesmeyi siirdiirebileceklerini ve ayni zamanda kor
vatanseverlerin genellikle eksik kaldigi tiirden elestirel diisiinme ve ahlaki degerlendirmelerde
bulunabileceklerini gostermektedir (Finell ve Zogmaister, 2015; Huddy ve Khatib, 2007,
Schatz vd., 1999).

Bu yurtseverlik tipolojilerini kesfetmek i¢in filmleri pedagojik bir ara¢ olarak kullanma etkili
bir yoldur, ¢linkii filmler sosyopolitik anlatilarin ve degerlerin temsili ve aktarimi i¢in gii¢lii
araglar olarak hizmet edebilir (Peterson, 2012). Bu araglar1 kullanirken dikkat edilmesi gereken
en 6nemli hususlardan biri, egitim amacl secilen filmlerin sadece estetik ve anlatisal agidan
ilgi ¢ekici olmalarinin degil, ayn1 zamanda aydinlatmay1 amagladiklar1 yurtseverlik yapilarina
iliskin titiz bilimsel aragtirma ve analizlere dayanmalarinin saglanmasidir. Filmlerin dikkatli bir
sekilde secilmesinin yani sira tamamlayict materyallerin (ses sistemi, projektdr, sunum
kumandasi vs.) ve anlasilmayacak konular i¢in 6gretmen rehberliginde tartismalarin derslere
dahil edilmesi, 6grencilerin yurtseverligin karmasik ve derin anlamini benimsemelerine
yardimct olabilir (Huiskamp, 2011; Peterson, 2012).

Arastirma bulgularindan hareketle bir sahne (Gérsel 1) hari¢ diger tiim sahnelerde Ogretmen
Kemal’in yapici yurtseverlik davranig Oriintiilerini gosterdigi goriilmektedir. Bu da filmi
izleyen Ogrencilerin yapici ve kor yurtseverligin tanimsal anlamlarini 6grenmelerinin yaninda,
yapici yurtsever davraniglar ve anlayisi gelistirmelerine yardimer olur. Ciinkii 6grenciler
kendilerini ana karakter ile Ozdeslestirerek onun davraniglarint Ortiik 68renme ile
i¢sellestirebilir, kor ve yapict diisiincenin ayrimini anlar (Huddy ve Khatib, 2007). Bu ayrim,
yapici vatansever davraniglara sahip bir bireyin ulusuyla veya iilkesiyle giiclii bir sekilde
0zdeslesmesinin miimkiin oldugunu gdstermektedir. Bunun yaninda ana karakterin inandigi
degerlerden asla taviz vermemesi de 6grencilerin kendi kararlarini alirken sorumluluk sahibi
olmalarina ve verdikleri kararlarin arkasinda durmalarina yardimci olabilir. Sonugta, kiginin
ulusuna kars1 elestirel ama sadik bir durug sergilemesi, ulusal kimlik veya baghlik duygusuyla
dogasi geregi uyumsuz degildir. Bazi aragtirmacilar bu tiir bir “yurtseverligin” arzu edilen ve
faydali bir ulusal kimlik bigimi oldugunu, ¢linkii bireylerin uluslarinin temel degerlerini ve
ideallerini korumalarina ve ayni zamanda eylemlerinden sorumlu tutmalarina olanak tanidigin
ileri siirmislerdir (Staub, 2003). Bireylerin toplumda karsilastiklart ancak bilimsel temeli
olmayan bagnaz diisiincelere karsi kendi degerlerini elestirel bir sekilde savunabilmelerini
saglayabilir. Bunun nedeni filmlerin davranis olusturmadaki giicinde yatmaktadir (Finell ve
Zogmaister, 2015; Parker, 2009; Schatz vd., 1999).

Sonug olarak, yurtseverlik tipolojilerinin egitim ortamlarinda film araciligiyla arastirilmasi
onemli bir adim olarak goriilmektedir. Egitimciler, sinemanin giiglii hikdye anlatma
yeteneklerinden yararlanarak, 6grencileri yurtseverligin g¢esitli davranig oriintiileri, bunlarin
altinda yatan itici giicler hakkinda bilgilendirebilir. Bu yaklagim, yurtseverligin karmagikligi ve
toplumun sosyal, siyasi ve kiiltiirel dokusunu sekillendirmedeki rolii konusunda donanimli,
daha bilgili ve elestirel diisiinen bir vatandasligin gelisimine katkida bulunabilir.

Bu calismada elde edilen bulgular 1s181nda asagidaki 6neriler sunulabilir:
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- Ogzellikle tarihsel anlatida anlasilmasi zor konu ve olaylarin 8grencilere sunulmasinda,
konu ve olayin anlasilmasint kolaylastirdigindan sik sik  film kullanilmasi
onerilmektedir.

- Ogretmenler konulartyla iliskili filmleri tespit ederek oOgrencilere ders &ncesi
izlemelerini tavsiye edebilir.

- Bualigmada 10 kok degerden sadece yurtseverlik degeri ele alinmigtir. Arastirmacilar
diger degerleri de arastirma odagina alabilir.

- Bu calisma bagka filmler ve ¢aligma gruplartyla yiiriitiilebilir.

Yazar Katki Beyani
Bu caligsmada yazarlar esit oranda katki saglamiglardir.
Catisma Beyam

Yazarlar ¢alismayr hazirlanirken; veri toplanmasi, sonucglarin yorumlanmasi ve makalenin
yazilmasi asamalarinda herhangi bir ¢ikar ¢atigmasi alaninin bulunmadigi agik bir sekilde beyan
eder.
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The Relationship Between School Administrators’ Leadership Styles and Teachers
Organizational Stress Levels

Abstract

In this study, it was aimed to reveal the relationship between school administrators‘ leadership styles and teachers’
organisational stress levels. In addition, school administrators® leadership styles and teachers’ organisational stress
levels were examined in terms of some demographic variables. The study is a quantitative research and is in
relational survey model. Teachers working in public primary schools in Sahinbey and Sehitkamil districts, which
are the central districts of Gaziantep, constitute the population of the study. The sample of the study consists of
422 teachers selected from this universe using the convenience sampling method. The data of the study were
obtained with a data collection tool consisting of three parts: ‘Personal Information Form’ created by the researcher,
‘Organisational Stress Sources Scale’ created by Pehlivan (1993) and ‘School Principals Leadership Styles Scale’
created by Akan, Yildirim and Yal¢in (2014). Descriptive statistics, t-test, ANOVA and Pearson correlation tests
were used to analyse the data. As a result of the analysis of the data, teachers' organisational stress levels were
found to be moderate. As a result of the analyses made with demographic variables, it was determined that
organisational stress differed significantly according to seniority and number of teachers in the school. According
to the perceptions of the teachers, leadership styles of school principals differed significantly according to age,
seniority and number of teachers in the school. It was found that there was a moderate negative relationship
between teachers' organisational stress levels and transformational leadership, a moderate positive relationship
with laissez-faire leadership, and a weak positive relationship with transactional leadership. Transformational
leadership style predicts 27.4% of the organisational stress perceived by teachers. Studies that will reveal the cause
and effect relationships between teachers® organisational stress and school administrators’ leadership styles can be
designed with qualitative or mixed methods.

Keywords: Organizational Stress, Leadership, Leadership Styles, School Administrator, Teacher

Ozet

Bu ¢aligmada okul yoneticilerinin liderlik stilleri ile 6gretmenlerin orgiitsel stres diizeyleri arasinda nasil bir iligki
oldugunun ortaya konmasi amaglanmistir. Ayrica okul yoneticilerinin liderlik stilleri ve dgretmenlerin orgiitsel
stres diizeyleri baz1 demografik degiskenler agisindan incelenmistir. Calisma nicel bir arastirma olup iliskisel
tarama modelindedir. Gaziantep merkez ilgeler olan Sahinbey ve Sehitkamil ilgelerinde devlet ilkokullarinda gorev
yapan Ogretmenler arastirmanin evrenini olusturmaktadir. Bu evrenden kolay ulasilabilir 6rnekleme yontemi
kullanilarak segilen 422 6gretmen ise ¢alismanin drneklemini olusturmaktadir. Aragtirmanin verileri arastirmaci
tarafindan olusturulan “Kisisel Bilgi Formu”, Pehlivan (1993) tarafindan olusturulan “Orgiitsel Stres Kaynaklari
Olgegi” ve Akan, Yildirim ve Yalgin (2014) tarafindan olusturulan “Okul Miidiirleri Liderlik Stilleri Olgegi” olarak
ii¢ boliimden olusan bir veri toplama araci ile elde edilmistir. Veriler analiz edilirken tanimlayici istatistikler, t testi,
ANOVA ve Pearson korelasyon testleri kullanilmistir. Verilerin ¢dziimlenmesi sonucunda 6gretmenlerin orgiitsel
stres diizeyleri orta diizeyde bulunmustur. Demografik degiskenlerle yapilan ¢dziimlemeler sonucunda ise orgiitsel
stres kidem ve okuldaki ogretmen sayisma gore anlamli sekilde farklilastigi belirlenmistir. Ogretmenlerin
algilarina gore okul midiirlerinin liderlik stilleri ise yas, kidem ve okuldaki 6gretmen sayisina gore anlamli sekilde
farklilastig1 tespit edilmistir. Ogretmenlerin 6rgiitsel stres diizeyleri ile liderlik stillerinden déniisiimcii liderlik
arasinda orta diizeyde negatif yonlii iliski, serbest birakici liderlik ile orta diizeyde pozitif yonlii iligki, stirdiiriimcii
liderlik ile zayif diizeyde, pozitif yonlii iliski oldugu bulunmustur. Doniisiimcii liderlik stili 6gretmenlerin
algiladiklar1 orgiitsel stresin %27,4’{inii yordamaktadir. Ogretmenlerin rgiitsel stresleri ile okul yéneticilerinin
liderlik stilleri arasindaki neden sonug iligkilerini ortaya koyacak caligmalar nitel veya karma yoOntemlerle
desenlenebilir.

Anahtar Kelimeler: Orgiitsel Stres, Liderlik, Liderlik Stilleri, Okul Y®&neticisi, Ogretmen
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Introduction

Studies on stress are increasing day by day. According to Isikhan (2004), diseases caused by stress are
becoming widespread day by day. Diseases caused by stress affect all employees and manifest themselves as
absenteeism, low performance, depression, burnout, etc. (Sabuncuoglu & Tiiz, 2001). When the literature on stress
is examined, it is seen that stress has physical, psychological, cultural, social and organisational factors. It is an
unavoidable situation that employees feel different forms of stress specific to their workplaces. This situation,
which affects organisational behaviour, is an issue that should be taken into consideration for managers (Aslan &
Bakir, 2018).

When the literature is analysed, it is seen that teaching is a stressful profession and the stress levels of
teachers are increasing day by day. For example, in a study conducted in 1985, teaching was ranked as the 10th
most stressful profession among 100 occupational groups (Cooper, Davies-Cooper, & Eaker, 1988). The same
researcher conducted the same study with 104 occupational groups in 1997 and teaching was ranked 4th (Cooper,
1997, cited in Petit, 2003). In another study conducted in 2004, teaching was found to be the most stressful
profession (Millar, 2004). In the study conducted by Dincerol (2013), it was found that the teaching profession is
a stressful profession and teachers show burnout. In studies conducted by the American Institute of Stress, teaching
was found to be one of the professions that prevented teachers from coping with daily life problems due to the
stress they experience (Baltas & Baltas, 2020). Since teaching is a profession that is carried out by communicating
with people, not with objects, the sense of responsibility increases in people who perform the teaching profession
and this responsibility creates more stress (Yetim & Demirdizen Cevik, 2018). In the light of these data, it can be
said that the teaching profession is a stressful profession.

A school administrator is the most authorised person in the school. It is the school administrators who
will ensure that the school achieves its goals by improving the qualities of the school and creating a healthy
learning-teaching environment (Unal, Karlidag, & Yologlu, 2001). Regardless of the type and level, the greatest
contribution to the success of a school is made by school administrators (Levine & Lezotte, 1990; Balci, 2001;
Bulug, 2009). As in the success of the school, the biggest reason behind the failure of the school is also the school
principals. As the highest authority of the school, the legal power and authorities of the principal are not sufficient
in managing the school and there is a deficiency (Sisman, 2012). At this missing point, the leadership styles of
school principals come into play. It is seen in the studies that the leadership styles of school principals are an
important factor in achieving the school's goals and creating a healthy school environment (Korkmaz, 2005).

Based on all these data, the main problem of this study is to determine the relationship between teachers*
organisational stress levels and school principals’ leadership styles according to teachers' perceptions. One of the
most important conditions for teachers to fulfil their duties and responsibilities in the best way is to provide a
comfortable and stress-free environment for teachers. Research shows that the stress experienced by teachers has
been increasing day by day in recent years (Taipale, 2024). It has been determined that a stressful working
environment reduces productivity in individuals (Arican, 2011). As a result, there will be a big difference between
education in a stress-free and comfortable environment and education in a stressful environment. Research shows
that teachers should first ensure their own happiness in order for children to develop in many aspects (Aydinlik,
2017). Employees who are satisfied with organisational policies and practices and perceive that their organisations
support them experience less tension and stress and exhibit behaviours such as absenteeism and quitting less
(Eisenberger & Stinglhamber, 2011). School administrators have the greatest responsibility in providing a stress-
free working environment through organisational practices. The general purpose of the study is to reveal the
relationship between the organisational stress experienced by teachers working in public primary schools and the
leadership styles of school principals in their institutions according to the perceptions of these teachers. It was tried
to reveal the change in teachers' organisational stress levels according to the leadership style of school principals.
In this way, the research will guide school principals to choose the leadership style in order to minimise
organisational stress.

In line with these aims, answers to the following problems were sought.
1. According to teachers® perceptions, what is the level of school principals’ leadership styles and teachers'
perceptions of organisational stress?
2. According to teachers‘ perceptions, do school principals’ leadership styles and teachers' perceptions of
organisational stress differ according to demographic variables?
3. According to teachers’ perceptions, is there a significant relationship between school principals’
leadership styles and teachers' perceptions of organisational stress?
4. According to teachers® perceptions, do school principals’ leadership styles (transformational, permissive
and transactional) predict teachers' perceptions of organisational stress?
Method
This study is a descriptive research in relational model which is one of the quantitative research methods. In this
study, the relationship between school principals‘ leadership styles and teachers’ organisational stress was analysed
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according to teachers' perceptions. The population of this study consists of teachers working in primary schools in
Sahinbey and Sehitkamil, the central districts of Gaziantep province.. The data collection tool consists of three
separate sections. The first part includes the ‘Personal Information Form” which includes the personal information
of the teachers. In the second part, ‘Organisational Stress Sources Scale’ was used to determine the organisational
stress levels of teachers (Pehlivan, 1993). In the third part, ‘School Principals Leadership Style Scale’ was used to
determine the leadership styles of school principals (Akan, Yildirim, & Yal¢in, 2014). Permissions were obtained
from the necessary persons and institutions for these scales. Before analysing the data, normality distributions
were determined to determine which methods and tests would be used. When the literature is examined, according
to Tabachnick and Fidell (2013), the kurtosis-skewness value should be between -1.5 and +1.5 for normal
distribution. It was determined that the scales showed normal distribution. The levels of the answers given to the
scales were determined by descriptive statistics. Based on the answers given by the teachers, descriptive statistics
were used to measure the organisational stress levels of the teachers and the leadership styles of the school
principals and the value ranges related to the average score were determined. Parametric tests were used for
comparisons with demographic variables. SPSS 26.0 package programme was used to analyse the data. Arithmetic
mean, frequency and standard deviation were calculated to learn the distribution of the data.

Findings

Teachers' perceptions of organisational stress are at “Medium” level. According to teachers' perceptions, the most
perceived leadership style was determined as continuance leadership. The scores of teachers with 21 years of
seniority and above were statistically higher than the scores of teachers with less seniority. When the organisational
stress levels of the teachers were examined, it was concluded that teachers with 21 years and more seniority
perceived less organisational stress. Teachers working in schools with 46 or more teachers have statistically lower
scores in transformational leadership dimension than teachers working in schools with 31-45 and 16-30 teachers.
In the sustaining leadership sub-dimension, the scores of teachers working in schools with 46 or more teachers
were statistically higher than the scores of teachers working in schools with 1-15, 31-45 and 16-30 teachers. It was
concluded that the stress levels of teachers working in schools with 1-15 and 46 or more teachers were higher than
those working in schools with 31-45 and 16-30 teachers. There was a moderate negative significant relationship
between transformational leadership and organisational stress. A low level positive relationship was found between
laissez-faire leadership and mean organisational stress. A moderate positive relationship was found between
continuance leadership and organisational stress. Leadership styles explain 27.4% of the variance in organisational
stress. In this case, it can be said that leadership styles have a negative, significant and low level predictive power
on organisational stress.

Results

According to the results obtained, teachers' organisational stress is at medium level. Teachers perceive school
principals as transformational leaders at medium level, as continuance leaders at medium level, and as laissez-faire
leaders at low level. It was determined that organisational stress differed according to age, seniority and the number
of teachers in the school. Differences were found between school principals' leadership styles and age, seniority
and number of teachers in the school. There was a moderate negative relationship between transformational
leadership and organisational stress, a weak positive relationship between laissez-faire leadership and
organisational stress, and a moderate positive relationship between continuance leadership and organisational
stress. According to the regression analysis between organisational stress and school principals® leadership styles,
it was found that transformational leadership, one of the leadership styles of school principals, predicted teachers’
organisational stress levels at a low level, negatively and significantly.

Giris

Bilimin hizla degistigi ve gelistigi diinyada; degisen sartlara uyum saglayabilmek, yeni fikirler
iiretebilmek, yeni ufuklar kesfedebilmek igin egitim zorunlu bir ihtiyagtir. insanlar aldiklar1 egitim dogrultusunda
topluma katki saglarlar. Okullar ise ihtiyacimiz olan egitimin bizlere verildigi yegane yerlerdir. Okullar belirli
amaglar1 gerceklestirebilmek icin vardir. Bu amagclar1 gergeklestirebilmek icin etkili ve verimli bir sekilde islemesi
gerekir. Okulun amaglarina ulasabilmesi i¢in sorumluluklarin biiyiik kisminin okul miidiirleri ve 6gretmenlere
diistiigii soylenebilir.

21. ylizyilda yasanan gelismelerle her sey hizli bir sekilde doniisiim ve gelisim gostermistir. Bu da
rekabet¢i bir hayat tarzini beraberinde getirmistir. Rekabetin arttig1 ortamlarda insanlar g¢esitli problemlerle
kargilagmaya basladilar. Stres bu problemlerin en basinda yer almaktadir. (Aslan ve Bakir, 2018). Giinliik
yasamimizin bir pargasi haline gelen herkesin siirekli dilinde olan stres kavrami insanlarin yasamini her anlamda
etkilemektedir. Stres; saglik problemleri, hayat kalitesinde diisme ve davranislarin normalden uzaklasmasi gibi
birgok probleme yol agan etmendir (Dereboy, Demirkiran, Harlak ve Eskin, 2013). Bundan dolayz stres ile yapilan
calismalar da giin gectik¢ce artmaktadir. Isikhan’a (2004) gore stresin neden oldugu hastaliklar giinbegiin
yayginlagmaktadir. Stresin neden oldugu rahatsizliklar tiim ¢alisanlar etkileyerek ise devamsizlik, performans
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diistikliigii, depresyon, tiikkenmiglik vb. kendini gostermektedir (Sabuncuoglu ve Tiiz, 2001). Stresle ilgili alan
yazin incelendiginde stresin fiziksel, psikolojik, kiiltiirel, sosyal ve orgiitsel etkenleri oldugu goriilmektedir.
Calisanlarin igyerlerine 6zgii degisik stres bigimlerini hissetmeleri kaginilmasi miimkiin olmayan bir durumdur.
Orgiitsel davranisi etkileyen bu durum yoneticiler agisindan dikkate alinmasi gereken bir konudur (Aslan ve Bakar,
2018).

Toplumun gelisebilmek ayni zamanda varliini siirdiirebilmek icin ihtiya¢ duydugu yegéane Orgiit
okullardir (Taymaz, 2009). Bu nedenle orgiitleri yoneten okul miidiiriiniin hedefi, okulunu gelistirerek iyi bir
konumda olmasini saglamaktir. Okullarda bir¢cok problemler yaganmaktadir. Giinlimiizde egitim sisteminin
azlig1, arag gereclerin eksikligi ve finansman saglanmamasi problemleri iizerinde durulmustur. Bunlar birer
problemdir ancak burada gdz ard1 edilen, okulda miidiirle 6gretmen dinamiginde meydana gelen gegimsizlik ve
huzursuzluklarin stresi beraberinde getirdigi, bu durumunsa verimliligi disiirdigiidiicr (Korkmaz, 1994, akt.
Akbudak, 2010). Stresli bir 6gretmenin performanst ve basarisi etkilenmekte, bu durum da okul i¢in problem
olmaktadir (Isikhan, 2004).

Okullar 6gretmenlere yiiklenen yiliksek sorumluluk, yogun is yiikii, hem veli hem yonetimden gelen
beklentiler, iletisim zorluklari, degisen egitim politikalar1 gibi nedenlerden dolay1 toplumdaki en yogun stresin
oldugu kurumlardandir. Bundan dolay1 6gretmenler saglik problemlerinden biri olarak goriilen stresle kars1 karstya
gelmektedirler (Bozkurt, 2004). Ogretmenlerin yasadiklar1 &rgiitsel stres, verimliliklerine zarar vermektedir
(Simsek ve Can, 2022). Ogretmenlerin yasadiklar1 stresten dolay1 motivasyonlar1 diismekle birlikte iiretkenlikleri
azalmaktadir. Dolayisiyla okulun hedeflerine ulasmamasina sebep olmaktadir (Gibson, Mcgrath ve Reid, 1989).
Ogretmenler okulun hedeflerine ulasmasmi saglayan anahtar durumundadirlar. Okulun amaglarina
ulasamamasinda bir¢ok engel vardir. Bu engellerin basinda stres gelmektedir (Ok, 2006).

Alan yazin incelendiginde 6gretmenligin stresli bir meslek oldugu ve dgretmenlerin stres diizeylerinin
giin gectikce arttig1 goriilmektedir. Ornegin 1985 yilinda yapilan bir calismada 8gretmenlik meslegi 100 meslek
grubu icerisinde 10. en stresli meslek olarak yer bulmustur (Cooper, Davies-Cooper ve Eaker, 1988). Ayn
aragtirmact 1997 yilinda 104 meslek grubu ile ayni ¢alismayr yapmis ve Ogretmenlik 4. siraya yiikselmistir
(Cooper, 1997; Akt. Petit, 2003). 2004 yilinda yapilan baska bir ¢alismada ise 6gretmenligin en stresli meslek
oldugu bulunmustur (Millar, 2004). Dincerol’un (2013) yaptig1 calismada da dgretmenlik mesleginin stresli bir
meslek oldugu ve 6gretmenlerin tiikenmislik gosterdigi verilerine ulasilmistir. Amerikan Stres Enstitiisii’niin
yaptig1 caligmalarda, yasadiklari stresten dolayi giindelik yasam sorunlari ile basa c¢ikmayr engelleyen
mesleklerden biri de 6gretmenlik olarak bulunmustur (Baltas ve Baltas, 2020). Ogretmenlik nesnelerle degil
insanlarla iletisimle gerceklestirilen bir meslek oldugundan dolayi, &gretmenlik meslegini yapan kisilerde
sorumluluk duygusu artmakta ve bu sorumluluk daha fazla stres yaratmaktadir (Yetim ve Demirdizen Cevik,
2018). Bu veriler 15181nda 6gretmenlik mesleginin stresli bir meslek oldugu sdylenebilir.

Ogretmenler dgrencilerinin okul disindaki davranislari, idare ile ilgili problemler, egitim politikalari gibi
kontrollerinin disindaki durumlardan kaynakli stres yasayabilmektedirler (Agyapong, Obuobi-Donkor, Burback
ve Wei, 2022). Bu stres durumlarinin disinda is yiikii, ders saatleri, 6grenci ve velileri ile olan iligkiler, 6grenci
sayisi, okul siddeti ve ¢alisma kosullar1 da 6gretmenlerde stres yaratan durumlar arasindadir (Silva, Bolsoni-Silva
ve Loureiro, 2018). Ogretmenlerin yasadi1 yogun diizeydeki stres, tek baslaria bas edemeyecekleri seviyelere
gelebilir.

Tiim bunlarin yani sira ¢alisma hayatiyla birlikte insan iiretim goérevinin yani sira sosyal bir varlik
olmasindan kaynakl iliskiler kurar, orgiitiin ilkelerine, degerlerine uyum saglamaya galisir, orgiitte olusmus
gruplara dahil olmaya c¢alisir. Gorev ve diger siiregler insanin zorlu bir adaptasyon donemi gegirmesine neden olur.
Calisma ortaminda insan, yapmakla yilikiimlii oldugu gorevler ile bu gorevleri yaparken kendisine ait rollerden
dolay: “orgiitsel stres” ile karsilasmaktadir (Pehlivan, 2002). Okulun ve dolayisi ile 6gretmenlerin stressiz olmasi
performans ve verimlilik agisindan 6nem arz etmektedir. Stresli bir okul ortam1 6gretmenlerin basarisini olumsuz
etkileyecektir. Orgiitsel stres kisilerde; ise gitmek istememe, isi birakmay1 diisiinme, ¢evresindeki kisilere kotii
davranma, hatalar yapma, yanlig kararlar verme, is birligi kuramama vb. tutumlara yol agabilmektedir (Aydin,
2004). Bu tarz tutumlarin Orgiit icinde yasanmamasi veya asgari diizeyde tutulmasi yoneticilerin stresli
durumlardan ¢alisanlarini mesafeli tutabilmesi ile olanaklidir.

Bu ¢alisma bizlere okul miidiirlerinin sahip olduklar: liderlik stilleri ile 6gretmenlerdeki orgiitsel stres
arasindaki iliskiyi vereceginden okul miidiirlerinin hangi stili segmeleri gerektigi konusunda yol gosterecektir. Bu
arastirma ile devlet ilkokullarinda goérev yapan Ogretmenlerin Orgiitsel stres kaynaklar ile okul midiirlerinin
liderlik stilleri arasinda korelasyon olup olmadig1 saptanarak; arastirmacilara, egitim ile ilgili yapilacak ¢aligmalara
farkli bir bakis agist getirilebilecegi diisiiniilmektedir. Ilkokuldaki &gretmenlerle galisilmasinin sebebi, bu
asamadaki egitim siireclerinin temelini olusturan liderlik dinamiklerinin ve dgretmen-dgrenci etkilesimlerinin
daha belirgin oldugunun diisiiniilmesidir. Orgiitsel stres/ 6gretmen stresi siklikla incelenmektedir. Ciinkii gretme
isi biiylik bir stres kaynagidir ve bu stres biiylik bir 6grenci grubunu ve dolayisi ile toplumu etkilemektedir. Okullar
toplumun iiretim yerleri gibidir. Ogrenciler okullarda ne &grenirse ne goriirse topluma yansimast da o sekilde
olacaktir. Ayrica bir 6gretmen stresin oldugu bir ortamda performansinin yiizde yiiziinii gésteremeyecektir. Stresin
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olmadigi, mutlu ve pozitif bir ¢aligma ortami olusturulmasinda okul miidiirlerine biiyiik bir is diigmektedir. Okul
yoneticilerinin sahip olduklar1 liderlik stillerinin de okul ikliminin olusmasinda etkisinin biiyiik oldugu
diistiniilmektedir. Okul yoneticilerinin bilingli veya dogal olarak sergiledikleri liderlik stilleri okul miidiirlerinin
davraniglarin1 dolayisi ile okul iklimini ve orgiitsel stresi etkileyecektir. Bu ¢aligmanin egitime, topluma etkileri
hesap edilerek okul miidiirlerine, 6gretmenlere ve okul yoneticisi olmak isteyen dgretmenlere katki saglayacagi
diistintilmektedir.

Bir okul yoneticisi okuldaki en yetkili kisidir. Okulun niteliklerini gelistirerek, saglikli bir 6grenme-
6gretme ortami olusturarak okulun amaglarina ulasmasini saglayacak kisi okul yéneticileridir (Unal, Karlidag ve
Yologlu, 2001). Tiirli ve kademesi fark etmeksizin, bir okulun basarili olmasinin arkasindaki en biiyiik katki okul
yoneticilerinindir (Levine ve Lezotte, 1990; Balci, 2001; Bulug, 2009). Okulun basarisinda oldugu gibi okulun
basarisizliginin arkasindaki en biiyiik sebep yine okul miidiirlerinindir. Okulun en yetkilisi olarak miidiiriiniin yasal
giicii ve yetkileri, okulun yonetilmesinde yeterli olmayip eksiklik yasanmaktadir (Sisman, 2012). Bu eksik noktada
okul miidiirlerinin liderlik stilleri devreye girmektedir. Okul miidiirlerinin sahip oldugu liderlik stillerinin, okulun
amaglarina ulagmasinda ve saglikli bir okul ortami olugmasinda 6nemli bir etken oldugu yapilan ¢aligmalarda
goriilmektedir (Korkmaz, 2005). Okul miidiirlerinin sahip olduklar1 liderlik stilinin, 6gretmenlerin motivasyonu,
is memnuniyeti ve performansia 6nemli 6lgiide etkiledigi yapilan ¢aligmalar sonucu belirlenmistir (Murphy,
Hallinger, ve Heck, 2013). Bundan dolayi, okul miidiirlerinin sahip olduklar1 liderlik tarzlarinin, 6gretmenlerin
okuldaki orgiitsel stres diizeylerinin azalmasina veya artmasina etki ettigini akillara getirmektedir.

Okullarin temel amaci davranig degistirme ve olusturmadir. Bu amag¢ dogrultusunda okulun bunu
basarmasi i¢in etkili 6grenme ortami olusturmasi gerekir. Bunun gergeklesmesi igin ise okul ortaminin stresten
uzak 1liman bir iklime sahip olmas1 gerekmektedir. Ogrenme ortammin olusturulmasindan okulun tiim iiyeleri
sorumlu olsa da asil rol okul miidiiriine aittir. (Halitoglu ve Akpinar, 2022). Okul ikliminin strese neden olabilmesi,
okul miidiirlerinin liderlik stiline baglidir. Okul yoneticisi, yonettigi okulun stres diizeyini kontrol altinda tutma
sorumlulugu tagimaktadir (Sunmaz, 2001). Biitlin bu verilerden hareketle 6gretmenlerin orgiitsel stres diizeyleri
ile 6gretmen algilarina gore okul miidiirlerinin liderlik stilleri arasindaki iligkiyi belirlemek bu arastirmanin ana
problemini olusturmaktadir.

Ogretmenlerin gorev ve sorumluluklarini en iyi sekilde yerine getirebilmelerinin en énemli sartlarindan
birisi, 6gretmenlere rahat ve stressiz bir ortamin saglanmasidir. Yapilan arastirmalarda son yillarda 6gretmenlerin
yasadig1 stresin giinden giline arttig1 goriilmektedir (Taipale, 2024). Stresli bir ¢aligma ortaminin bireylerde
verimliligi diisiirdiigl belirlenmistir (Arican, 2011). Bunun neticesinde stressiz ve rahat bir ortamda yapilan egitim
ile stresli bir ortamda yapilan egitimin arasinda biiyiik bir fark olacaktir. Cocuklarin bir¢ok agidan gelisebilmeleri
icin 6gretmenlerin ilk 6nce kendi mutluluklarini saglamalari gerektigini yapilan arastirmalar gostermektedir
(Aydinlik, 2017). Orgiit politika ve uygulamalarindan memnun olan ve &rgiitlerinin kendilerini destekledigini
algilayan calisanlar daha az gerginlik ve stres yasamakta ve ise gelmeme, isten ayrilma gibi davraniglar: daha az
sergilemektedirler (Eisenberger ve Stinglhamber, 2011). Orgiit uygulamalariyla stressiz bir ¢alisma ortamimin
saglanmasinda en biiyiikk sorumluluk okul yoneticilerinindir. Arastirmanin genel amaci devlete ait ilkokullarda
gorev yapmakta olan 6gretmenlerin yasadiklar1 orgiitsel stres ve bu 6gretmenlerin algilarina gore bulunduklar
kurumlardaki okul miidiirlerinin liderlik stilleri arasindaki iliskiyi ortaya ¢ikarmaktir. Ogretmenlerin stresli bir
ortamda caligmalar1 okulu, 6grencileri, velileri ve dolayisi ile biitiin toplumu etkileyecektir. Okul miidiirlerinin
gosterdikleri liderlik tarzina gore 6gretmenlerin orgiitsel stres diizeylerinin degisimi ortaya konmaya caligilmistir.
Bu sayede arastirmanin orgiitsel stresin en aza indirilmesi i¢in okul miidiirlerinin liderlik stilini se¢gmesinde yol
gosterecektir.

Bu amaglar dogrultusunda agagida yer alan problemlere cevaplar aranmistir.

1. Ogretmenlerin algilarina goére okul miidiirlerinin liderlik stilleri (ddniisiimcii, serbest birakici ve
siirdiiriimeii) ne diizeydedir? Ogretmenlerin rgiitsel stres algilari ne diizeydedir?

2. Ogretmenlerin algilarina gore okul miidiirlerinin liderlik stilleri (déniisiimcii, serbest birakici ve
siirdiiriimcii) ve 6gretmenlerin Orgiitsel stres algilart demografik degiskenlere (cinsiyet, brans, medeni
hal, yas, 6grenim durumu, su anki midiirle ¢alisma siiresi, kidem, okuldaki 6gretmen sayist ve kadro
durumu) gore farklilasmakta midir?

3. Ogretmenlerin algilarma gére okul miidiirlerinin liderlik stilleri (ddniisiimcii, serbest birakict ve
stirdiirimcii) ve 6gretmenlerin orgiitsel stres algilari arasinda anlamli bir iligki var midir?

4. Ogretmenlerin algilarma gore okul miidiirlerinin liderlik stilleri (déniisiimcii, serbest birakici ve
siirdiiriimcii), 6gretmenlerin orgiitsel stres algilarin1 yordamakta midir?

Yontem

Arastirmanin Modeli
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Bu arastirma nicel arastirma yontemlerinden iliskisel modelde olup betimsel bir arastirmadir. iliskisel model,
korelasyonel olarak da adlandirilmaktadr. iliskisel model iki veya daha fazla degiskenin aralarindaki iliskinin
ortaya ¢ikarilmasi siirecinde miidahale olmaksizin yapilan arastirmalardir. Degiskenlerin arasindaki belirlenmeye
calisilan iligki detayli bir sekilde analiz edilmektedir (Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2019).
Bu ¢alismada &gretmen algilarina gore okul miidiirlerinin liderlik stilleri ile 6gretmenlerin orgiitsel stresleri
arasindaki iligki analiz edilmistir.

Evren ve Orneklem

Bu galigmanin evrenini, Gaziantep ilinde merkez ilgeleri Sahinbey ve Sehitkamil’de bulunan ilkokullarda gorev
yapan Ogretmenler olusturmaktadir. Sahinbey il¢esindeki ilkokullarda 4617, Sehitkamil ilgesindeki ilkokullarda
ise 3970 merkez ilgelerde toplam 8587 Ogretmen gorev yapmaktadir. Orneklem seciminde ise segkisiz
yontemlerden oranli 6rnekleme yontemi kullanilmistir. Evrenin biiyiikliigiine gore 6rneklem sayisini bulmak igin
formiil kullanilmistir (Bale1, 2007). 8587 6gretmenden olusan evrende formiil yardimiyla hesaplanan 6rneklem
biytkligi 368 ¢cikmigtir. 422 6gretmene ulagilarak calismanin hata pay1 diisiiriilmeye ¢calisilmistir. Katilimeilarin
kisisel bilgi formundaki demografik 6zelliklerini belirten bulgular Tablo 1°de yer almistir.

Tablo 1. Katilimcilarin demografik ozellikleri

Demografik Degiskenler N %
Cinsiyet Kadin 269 63,7
Erkek 153 36,3
Sinif 6gretmeni 276 65,4
Brans Okul 6ncesi 6gretmeni 76 18,0
Brans 6gretmeni 70 16,6
) Evli 278 65,9

Medeni hal Bekar 144 34,1
21-30 124 29,4
Yas 31-40 163 38,6

41 ve lizeri 135 32

Onlisans 14 3,3
Ogrenim Durumu Lisans 332 78,7
Lisanstistii 76 18
C e 1-3 yil 264 62,9

Su anki msliliilelsrile calisma 4-6 yil 128 303
7-9 yil 30 7,1
1-5 yil 135 32,0
6-10 y1l 59 14,0
Kidem 11-15 y1l 86 20,4
16-20 y1l 69 16,4

21 y1l ve tlizeri 73 17,3

1-15 30 7,1
s s 16-30 96 22,7
Okuldaki 6@retmen sayisi 31-45 138 32,7
46 ve lizeri 158 37,4

So6zlesmeli 36 8,5
Kadro durumu Kadrolu 361 85,5
Ucretli 25 6,0

Veri Toplama Araclan

Veri toplama araci {i¢ ayr1 boliimden olugsmaktadir. Birinci boliimde dgretmenlerin kisisel bilgilerinin yer aldig
“Kisisel Bilgi Formu” yer almaktadir. ikinci boliimde &gretmenlerin orgiitsel stres diizeylerini belirlemek amaciyla
“Orgiitsel Stres Kaynaklar1 Olcegi” kullanilmistir (Pehlivan, 1993). Ugiincii boliimde ise okul miidiirlerinin liderlik
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stillerini belirlemek amaciyla “Okul Miidiirleri Liderlik Stili Ol¢egi” kullanilmistir (Akan, Yildirim ve Yalgin,
2014). Bu odlgekler i¢in gerekli kisi ve kurumlardan izinler alinmigtir.

Kisisel Bilgi Formu

Birinci boliimdeki kisisel bilgi formu arastirmaci tarafindan olusturulmustur. Bu boliimde 6gretmenlerin ulagilmak
istenen demografik bilgilerine ait sorular yer almaktadir. Bolim 6gretmenlerin cinsiyet, brans, medeni hal, yas,
O0grenim durumu, su anki miidiirle calisma siiresi, kidem, okuldaki 6gretmen sayis1 ve kadro durumu belirlemek
amaciyla olusturulmustur.

Orgiitsel Stres Kaynaklar1 Olcegi

Ikinci béliimiinde 6gretmenlerin drgiitsel stres diizeylerini belirlemek amaciyla Pehlivan (1993) tarafindan
gelistirilmis “Orgiitsel Stres Kaynaklar1 Olgegi” kullamlmistir. Bu 6lgekte oOrgiitsel stres kaynaklari, stres
belirtileri, stresin performansa etkileri ve stresle basa ¢ikma bdliimleri yer almaktadir. Arastirmada kullanilmast
en uygun olan orgiitsel stres kaynaklar1 boliimii alnip, diger boliimler ¢ikarilmistir. Ikinci boliimde yer alan 6lgek
35 maddeden olusmaktadir. Olgekte yer alan ifadeler 5°1i Likert dlgeginde diizenlenmistir. Degerlendirmeler “Pek
¢ok” secenegine 4, “Cok” secenegine 3, “Orta” secenegine 2, “Az” segenegine 1 ve “Hi¢” secenegine 0 puan
verilerek gerceklestirilmistir. Pehlivan’in (1993) test-tekrar test yontemi kullanilarak hesaplanan Orgiitsel Stres
Kaynaklar1 Olgeginin Cronbach Alpha katsayis1 0,87 olarak bulunmustur. Bu ¢alismada Cronbach Alfa giivenirlik
analizi sonucuna gore o =,95 olarak bulunmustur.

Okul Miidiirleri Liderlik Stili Olgegi

Uciincii boliimde yer alan “Okul Miidiirleri Liderlik Stili Olcegi, Akan, Yildirim ve Yal¢in (2014) tarafindan
gelistirilmistir. Olgek 5°li likert biciminde ve déniisiimcii liderlik, siirdiiriimcii liderlik ve serbest birakici liderlik
boyutlarini kapsamaktadir. Doniisiimcii liderlik boyutu 20 maddeden, serbest birakici liderlik boyutu 8 maddeden,
stirdlirimcii liderlik boyutu ise 7 maddeden olugmakta ve toplam 35 maddeden meydana gelmektedir. Bu
calismada Cronbach Alfa giivenirlik analizi sonucuna gore a =,85 olarak bulunmustur.

Verilerin Toplanmasi

Arastirmay1 yapmak icin Gaziantep Universitesi Sosyal ve Beseri Bilimler Etik Kurulundan 29.08.2022 tarih ve
225529 sayili etik kurul izni ve Gaziantep 11 Milli Egitim Miidiirliigiinden 10.11.2022 tarih ve 63184830 sayil
aragtirma izni alinmistir. Aragtirmada dgretmenlerin orgiitsel stres diizeyleri ve okul miidiirlerinin liderlik stillerini
belirlemek amaciyla hazirlanan anketler 2023-2024 dgretim yilinda 6gretmenlere uygulanmistir. Anketlerin
uygulanmasi1 Gaziantep ilindeki merkez ilgeler olan Sahinbey ve Sehitkamil’de belirlenen okullara gidilerek, anket
ile ilgili aciklamalar yapilarak uygulanmstir. Olgegin cevaplandirilmasi ortalama 10 dakika siirmiistiir. Yeterli
katilimciya ulastiktan sonra anket uygulamasi sonlandirilmistir.

Verilerin Analizi

Yapilan c¢aligmada problemlere cevap verilmesi ic¢in oOncelikle oSrneklemdeki Ogretmenlerin demografik
degiskenlerine gore frekans dagilimlart ve yiizdeleri tablolar halinde sunulmustur. Verilerin analizinden 6nce hangi
yontem ve testlerin kullanilacagini belirlemek amaciyla normallik dagilimlart tespit edilmistir. Sosyal bilimler
alaninda normallik dagilimim belirlemek i¢in basiklik-¢arpiklik degerlerine bakilmaktadir (Biiytlikoztiirk, 2010).

Tablo 2. Arastirmada kullanilan él¢eklere iliskin basiklik ve ¢arpiklik analizi

Olcek/Alt Boyut N X Ss Carpikhk Basikhk
Dontistimcii Liderlik 422 2,97 0,97 -,156 -1,147
Serbest Birakici Liderlik 422 2,49 0,82 572 -,184
Stirdiirtimcii Liderlik 422 3,10 0,62 -,282 -,071
Orgiitsel Stres Olgegi 422 2,01 0,72 -,150 -203

Alan yazin incelendiginde Tabachnick ve Fidell (2013)’e gore normal dagilim i¢in basiklik ¢arpiklik degerinin -
1.5 ve +1.5 arasinda olmasi1 gerekmektedir. Tablo 2’deki degerlere bakildiginda 6lg¢eklerin normal dagilim
gosterdigi tespit edilmistir. Olgeklere verilen cevaplarm seviyeleri tanimlayici istatistikler ile belirlenmistir.
Ogretmenlerin verdikleri cevaplardan yola gikilarak dgretmenlerin orgiitsel stres diizeyleri ve okul miidiirlerinin
liderlik stillerini 6lgmek i¢in tamimlayici istatistikler kullanilarak ortalama puana iliskin deger araliklar
belirlenmistir. Demografik degiskenlerle yapilan kiyaslamalar i¢in parametrik testler kullanilmigtir. Veriler analiz
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edilirken SPSS 26.0 paket programi kullanilmigtir. Verilerin dagilimint 6grenmek amaciyla aritmetik ortalama,
frekans ve standart sapma hesaplanmistir.

Bulgular
Arasgtirmanmn Birinci Problemine iliskin Bulgular

Arastirma problemi dogrultusunda &gretmenlerin algilarina gore okul miidiirlerinin liderlik stillerine ve
ogretmenlerin Orgiitsel stres algilarina ait puanlar Tablo 3°te gosterilmistir.

Tablo 3. Ogretmen algilarina gére okul miidiirlerinin liderlik stillerine ve orgiitsel stres algilarina ait
tamimlayici istatistik bulgular

N X Ss Katilim Diizeyi
Doniisiimcii Liderlik 422 2,97 0,97 Orta
Serbest Birakici Liderlik 422 2,49 0,82 Az
Siirdiiriimcii Liderlik 422 3,10 0,62 Orta
Orgﬁtsel Stres 422 2,01 0,72 Orta

Ogretmenlerin okul miidiirlerinin liderlik stillerine iliskin algilarina ait puanlar incelendiginde okul
miidiirlerini déniisiimcii liderlik (X=2,97) ve siirdiiriimcii liderlik (X=3,10) stillerini orta diizeyde, serbest birakici
liderlik stilini (X=2,49) ise az diizeyde algiladiklar1 ifade edilebilir. Ogretmenlerin 6rgiitsel stres algilari ise “Orta”
diizeydedir. Ogretmen algilarma gore en ¢ok algilanan liderlik stili siirdiiriimcii liderlik olarak belirlenmistir. Bu
sonuca gore okul miidiirleri daha ¢ok siirdiiriimcii liderlik davranislar1 gostermektedir. Alisilmig diizenin devamini
saglayan siirdiirimeii liderligin okul miidiirleri tarafindan tercih edilen bir liderlik stili oldugu sdylenebilir.

Arastirmann ikinci Problemine iliskin Bulgular

Ogretmenlerin algilarina gore okul miidiirleri liderlik stilleri ve 6gretmenlerin drgiitsel stres diizeylerinin cinsiyet
degiskenine gore olusan puanlari Tablo 4’te gosterilmistir.

Tablo 4. Ogretmenlerin cinsiyetine gire érgiitsel stres ve okul miidiirleri liderlik stili dl¢eginden aldiklart t-testi
sonuglar

Cinsiyet N X Ss t Sd p

Doniisiimcii Liderlik Kadin 269 2,90 0,92
1,75 420 0,09

Erkek 153 3,07 1,03

Serbest Birakici Liderlik Kadin 269 2,51 0,80
0,48 420 0,62

Erkek 153 2,46 0,85

Siirdiiriimcii Liderlik Kadin 269 3,13 0,63
1,17 420 0,24

Erkek 153 3,06 0,61

. Kadin 269 2,05 0,71
Orgiitsel Stres 1,56 420 0,11

Erkek 153 1,93 0,73

Tablo 4 incelendiginde bagimsiz drneklem t-testi sonucunda; 6gretmen algilaria gore okul miidiirlerinin
donisiimcii liderlik (t(420)=-1,75, p>,05), serbest birakici liderlik (t(420)=,48, p>,05) ve siirdiiriimcii liderlik
(t(420)=1,17, p>,05) boyutlarinda dgretmenlerin cinsiyetlerinin anlamli bir etken olmadig1 bulgularina ulagilmistir.

Ogretmenlerin algiladiklar orgiitsel stres (t(420)=1,56, p>,05) ile cinsiyet arasinda da anlamli bir fark olmadig1
tespit edilmistir.

Ogretmen algilarma gére okul miidiirleri liderlik stillerinin ve Ogretmenlerin orgiitsel streslerinin
o0gretmenlerin branglarina gore olusan puanlari Tablo 5’te gosterilmistir.
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Tablo 5. Ogretmenlerin branslarina gore orgiitsel stres ve okul miidiirleri liderlik stili 6lceginden aldiklar
ANOVA testi sonuglari

Brang N X Ss F p
Smif Ogretmeni 276 2,91 1,00
Doniisiimcii .. .
Okul Oncesi Ogretmeni 76 3,07 0,77 1,21 0,29
Liderlik .
Brang Ogretmeni 70 3,07 0,99
Smif Ogretmeni 276 2,49 0,86
Serbest Birakici . .
Okul Oncesi Ogretmeni 76 2,47 0,66 0,07 0,93
Liderlik . ]
Brang Ogretmeni 70 2,52 0,81
Smif Ogretmeni 276 3,11 0,63
Siirdiiriimcii . ..
Okul Oncesi Ogretmeni 76 3,07 0,59 0,14 0,86
Liderlik . ]
Brang Ogretmeni 70 3,12 0,62
Smif Ogretmeni 276 2,02 0,73
Orgﬁtsel Stres Okul Oncesi Ogretmeni 76 1,92 0,65 0,59 0,55
Brang Ogretmeni 70 2,04 0,75

Tablo 5°te tek yonlii ANOVA testi sonucunda 6gretmen algilarina goére okul miidiirlerinin doniisiimcii
liderlik (F (2-419)=,29, p>,05), serbest birakici liderlik (F(2-419)=,93, p>,05) ve siirdiiriimcii liderlik (F(2-
419)=,86, p>,05) boyutlarinda anlaml farklilik olmadig1 tespit edilmistir. Ogretmenlerin drgiitsel stresleri (F(2-
419)=,55, p>,05) ile 6gretmenlerin branglart arasinda da istatistiksel anlamda bir fark bulunmamastir.

Ogretmen algilarma goére okul miidiirleri liderlik stillerinin ve Ogretmenlerin orgiitsel streslerinin
ogretmenlerin medeni hallerine gore olugan puanlart Tablo 6’da gosterilmistir.

Tablo 6. Ogretmenlerin medeni hallerine gore orgiitsel stres ve okul miidiirleri liderlik stili 6lceginden aldiklar:
t-testi sonuclart

Medeni Hal N X Ss t Sd p

Doniisitmcii Liderlik Evli 278 3,00 0,95
1,11 420 0,26

Bekar 144 2,89 1,00

Serbest Birakici Liderlik Evli 278 2,52 0,80
1,06 420 0,29

Bekar 144 2,43 0,84

Siirdiiriimcii Liderlik Evli 278 3,10 0,60
0,33 420 0,75

Bekar 144 3,12 0,65

. Evli 278 1,96 0,71
Orgiitsel Stres -1,80 420 0,07

Bekar 144 2,09 0,73

Tablo 6 incelendiginde bagimsiz 6rneklem t-testi sonucuna gore dgretmen algilarina baglh olarak okul
midiirlerinin liderlik stillerinin timiinde [doniistimct liderlik (t(420)=1,11, p>,05), serbest birakict liderlik
(t(420)=1,06, p>,05) ve slirdiirimcii liderlik (t(420)=,33, p>,05)] 6gretmenlerin medeni halleri anlamli bir fark
olugturmamaktadir. Ayrica 6gretmenlerin orgiitsel stresleri (t(420)=-1,80, p>,05) ile 6gretmenlerin medeni halleri
arasinda da anlamli farklilik bulunmamustir.

Ogretmen algilarma goére okul miidiirleri liderlik stillerinin ve Ogretmenlerin orgiitsel streslerinin
o0gretmenlerin yaglarina gore olusan puanlari1 Tablo 7°de gosterilmisgtir.
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Tablo 7. Ogretmenlerin yaslarina gore orgiitsel stres ve okul miidiirleri liderlik stili 6lceginden aldiklart ANOVA
testi sonuglar

Yas N X Ss F p Farklihk
ponisime 2130 124 284 0098
etk B)31-40 163 286 093 605 0,003 C>A/B
C)41 ve iizeri 135 320 0,96
A)21-30 124 242 082
Serlf:;e':irl?k‘“ B)31-40 163 2,66 087 631  0,002* B>A/C
C)41 ve iizeri 135 235 0,71
sirdirimeg | V2130 124 3,12 0,65
Lidertin B)31-40 163 3,14 0,60 080 045 Yok
C)41 ve iizeri 135 3,05 0,62
A)21-30 124 2,16 0,72
Orgiitsel Stres ~ B)31-40 163 2,11 0,67 13,83  0,000% C<A/B
C)41 ve iizeri 135 1,75 0,70
*p<0,05

Tablo 7°de tek yonliit ANOVA testi sonucunda dgretmen algilarina gore okul miidiirlerinin doniistimcii
liderlik (F(2-419)=,003, p<,05), serbest birakici liderlik (F(2-419)=,002, p<,05) ve siirdiiriimcii liderlik (F(2-
419)=45, p>,05) boyutlarinda d6gretmenlerin yaslarinin anlaml fark olusturan bir etken oldugu tespit edilmistir.
Ogretmenlerin orgiitsel stres diizeyleri (F(2-419)=,000, p<,05) ve yas degiskeni arasinda da anlamli farklilik
oldugu tespit edilmistir.

Ogretmenlerin yaslar1 arasindaki anlamli farkliliklara bakmak icin yapilan LSD testi sonucunda
doniisiimcii liderlik alt boyutunu 41 yas ve {izerindeki 6gretmenlerin (X=3,20), diger yas grubundaki 6gretmenlere
gore istatistiksel anlamda daha yiiksek diizeyde puanladiklart bulunmustur. 41 yas ve iizerindeki 6gretmenler
¢alistiklart miidiirlerini dontisiimeii liderler olarak algilamaktadirlar. Serbest birakici liderlik alt boyutunda ise 31-
40 yas arah@gindaki 6gretmenler (X=2,66) miidiirlerini en yiiksek diizeyde serbest birakici lider olarak algilayan
yas grubu olarak bulunmustur. 41 yas ve iizeri 6gretmenlerin (X=1,75) érgiitsel stres diizeyleri diger yas gruplarma
nazaran daha diistik olarak belirlenmistir.

Ogretmen algilarina goére okul miidiirleri liderlik stillerinin ve 6gretmenlerin &rgiitsel streslerinin
ogretmenlerin 6grenim durumlarina gore olusan puanlart Tablo 8’de gosterilmistir.

Tablo 8. Ogretmenlerin éSrenim durumlarina gére orgiitsel stres ve okul miidiirleri liderlik stili 6lceSinden
aldiklart ANOVA testi sonuglar

Ogrenim Durumu N X Ss F p
Dniisiimeii Onilisans 14 2,93 1,08
Liderlik Lisans 332 3,00 0,92 0,80 0,44
Lisansiistii 76 2,84 1,12
Onlisans 14 2,44 0,95
Serlf:;::;? kict Lisans 332 248 077 017 083
Lisansiisti 76 2,54 0,97
Siirdiirimei Onlisans 14 3,04 0,69
Liderlik Lisans 332 3,11 0,60 0,20 0,81
Lisansiisti 76 3,07 0,71
Onlisans 14 1,82 0,64
Orgiitsel Stres Lisans 332 201 072 057 056
Lisansiisti 76 2,04 0,75

Tablo 8’de tek yonliit ANOVA testi sonucunda 6gretmen algilarina gore okul midiirlerinin doniisiimeii
liderlik (F(2-419)=,44, p>,05), serbest birakici liderlik (F(2-419)=,83, p>,05), stirdiirimcii liderlik (F(2-419)=,81,

Anadolu Egitim Liderligi ve Ogretim Dergisi [Anatolian Journal of Educational Leadership and Instruction] 2024— 12(2), 111-130



121
Berna DIREKCI & Zeynep Yilmaz OZTURK

p>,05) boyutlarinda ve 6gretmenlerin orgiitsel stresleri (F(2-419)=,56, p>,05) ile 6gretmenlerin 6grenim durumlari
arasinda istatistiksel anlamda bir fark bulunmamagtir.

Ogretmen algilarma goére okul miidiirleri liderlik stillerinin ve Ogretmenlerin orgiitsel streslerinin
ogretmenlerin su anki miidiirleriyle ¢aligma siirelerine gore olusan puanlari Tablo 9°da gosterilmistir.

Tablo 9. Ogretmenlerin su anki miidiirleriyle ¢calisma siirelerine gére érgiitsel stres ve okul miidiirleri liderlik
stili 6lceginden aldiklart ANOVA testi sonuglar

Su Anki Miidiirle _
Calisma Siiresi N X Ss F p
Déniisiimeii 1-3 yil 264 3,04 093
Liderlik 4-6 y1l 128 2,81 1,02 2,48 0,08
7-9 yil 30 301 095
1-3 yil 264 2,54 0,85
Serlf;;::iirﬁ e 4-6 yil 128 2,42 0,76 1,30 027
7-9 yil 30 2,36 0,72
Siirdiiriimcii 1-3 yl 264 31 0,64
Liderlik 4-6 y1l 128 3,12 0,58 1,13 0,32
7-9 yil 30 2,94 0,66
1-3 yil 264 2,03 0,72
Orgiitsel Stres 4-6 yil 128 1,98 073 089 04l
7-9 yil 30 1,86 0,67

Tablo 9°da tek yonli ANOVA testi sonucunda 6gretmen algilarina goére okul miidiirlerinin déniistimcii
liderlik (F(2-419)=,08, p>,05), serbest birakict liderlik (F(2-419)=,27, p>,05) ve siirdiirimcii liderlik (F(2-
419)=,32, p>,05) boyutlarinda ve 6gretmenlerin orgiitsel stresleri (F(2-419)=,41, p>,05) ile 6gretmenlerin su anki
okul miidiirleri ile ¢alisma siiresi arasinda istatistiksel anlamda bir fark olmadig1 sonucuna ulasiimistir.

Ogretmen algilarina goére okul miidiirleri liderlik stillerinin ve 6gretmenlerin &rgiitsel streslerinin
ogretmenlerin kidemine gore olusan puanlar1 Tablo 10°da gosterilmistir.

Tablo 10. Ogretmenlerin kidemlerine gire érgiitsel stres ve okul miidiirleri liderlik stili l¢eginden aldiklart
ANOVA testi sonuglart

Kidem N X Ss F p Farkhhk
A)1-5y1l 135 2,88 0,96
Déniigiimeii B)6-10 yil 59 2,99 0,92
Liderlik O)11-15 y1l 86 2,80 0,97 4,06 0,003* E>A/B/C/D
D)16-20 y1l 69 2,89 1,02
E)21 yil ve tizeri 73 3,36 0,85
A)1-5 y1l 135 2,46 0,83
B)6-10 yil 59 2,35 0,76
Serlfis;eBr;;?k'C' O)11-15 yil 86 265 087 131 0,26 Yok
D)16-20 yil 69 2,49 0,85
E)21 yil ve tizeri 73 2,48 0,74
A)1-5y1l 135 3,12 0,67
Siirdiirimeii B)6-10 yil 59 2,99 0,58
Liderlik O)11-15 y1l 86 3,21 0,60 1,30 0,26 Yok
D)16-20 yil 69 3,10 0,60
E)21 yil ve iizeri 73 3,04 0,61
A)1-5 yil 135 2,12 0,75
B)6-10 yil 59 2,06 0,64
Orgiitsel Stres  C)11-15 y1l 86 2,12 0,70 4,95 0,001* E>A/B/C
D)16-20 yil 69 1,87 0,67
E)21 yil ve tizeri 73 1,73 0,72
*p<0,05
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Tablo 10°da tek yonlit ANOVA testi sonucunda dgretmenlerin kidemlerine gére okul miidiirlerinin serbest
birakicr liderlik (F(4-417)=,26, p>,05) ve siirdiiriimcii liderlik (F(4-417)=,26, p>,05) boyutlarinda benzer puanlar
aldiklar1 sonucuna ulasilmistir. Ogretmenlerin kidemlerinin doniisiimcii liderlik (F(4-417)=,003, p<,05) boyutunda
ve 0gretmenlerin orgiitsel stres diizeylerinde (F(4-417)=,001, p<,05) anlamli fark yaratan bir degisken oldugu
tespit edilmistir.

Ogretmenlerin kidemleri arasindaki anlamli farkliliklara bakmak igin yapilan LSD testi sonucunda
déniisiimcii liderlik alt boyutunda 21 y1l ve iizeri (X=3,36) kideme sahip 6gretmenlerin aldiklar1 puanlarm daha az
kideme sahip 6gretmenlerin aldiklari puanlara gore istatistiksel anlamda daha yiiksek oldugu belirlenmistir.
Ogretmenlerin rgiitsel stres diizeylerine bakildig1 zaman 21 yil ve iizeri (X=1,73) kideme sahip dgretmenlerin 1-
5 yil, 6-10 y1l ve 11-15 yil kideme sahip dgretmenlere nazaran daha az oOrgiitsel stres algiladiklar1 sonucuna
ulasilmigtir.

Ogretmen algilarma goére okul miidiirleri liderlik stillerinin ve Ogretmenlerin orgiitsel streslerinin
ogretmenlerin ¢alistiklar: okuldaki 6gretmen sayisina gore olusan puanlari Tablo 11°de gosterilmistir.

Tablo 11. Ogretmenlerin okuldaki 6gretmen sayisina gore orgiitsel stres ve okul miidiirleri liderlik stili
6lceginden aldiklari ANOVA testi sonuglar

Okuldaki =
Ogretmen Sayist X Ss F p Farklihk
A)l-15 30 2,97 0,78
Déniisiimcii B)16-30 96 3,29 0,81
8,81  0,000* D<B/C
Liderlik C)31-45 138 3,06 1,04 ’ ’
D)46 ve iizeri 158 2,69 0,94
A)1-15 30 2,55 0,77
Serbest Birakict  B)16-30 96 2,45 0,68
’ ’ 1,02 41 Yok
Liderlik C)31-45 138 2,41 0,83 0 0, ©
D)46 ve lizeri 158 2,57 0,89
A)l-15 30 3,02 0,70
Siirdiiriimeii B)16-30 96 3,03 0,57
6,73 0,000* D>A/B/C
Liderlik C)31-45 138 2,98 0,67 ’ ’
D)46 ve tizeri 158 3,10 0,55
A)1-15 30 2,34 0,80
.. B)16-30 96 1,79 0,70 A>B/C
iitsel "
Orgiitsel Stres C)31-45 138 1.91 0.72 8,78 0,000 D>B/C
D)46 ve tizeri 158 2,16 0,66

*p<0,05

Tablo 11°de tek yonlii ANOVA testi sonucunda 6gretmen algilarina gore okul miidiirlerinin serbest
birakict liderlik (F(3-418)=,38, p>,05) boyutu ile 6gretmenlerin c¢alistiklart okuldaki 6gretmen sayisi arasinda
anlamli bir farklilik bulunmazken, doniistimcii liderlik (F(3-418)=,000, p<,05), siirdiiriimcii liderlik (F(3-
418)=,000, p<,05) boyutlarinda ve d6gretmenlerin orgiitsel stres diizeylerinde (F3-418)=,000, p<,05) anlamli fark
bulundugu belirlenmistir.

Ogretmen sayilar arasindaki anlamli farkliliklara bakmak icin yapilan LSD testi sonucunda 46 ve {izeri
(X=2,69) dgretmen bulunan okullarda ¢alisan 6gretmenlerin 31-45 (X=3,06) ve 16-30 (X=3,29) 6gretmen bulunan
okullarda ¢alisan dgretmenlere gore doniisiimcii liderlik boyutundan aldiklari puanlar istatistiksel anlamda daha
diisiiktiir. Siirdiiriimeii liderlik alt boyutunda ise 46 ve iizeri (X=3,10) 6gretmen bulunan okullarda ¢alisan
dgretmenlerin 1-15 (X=3,02), 31-45 (X=2,98) ve 16-30 (X=3,03) 6gretmen bulunan okullarda ¢aligan 6gretmenlere
gore aldiklar1 puanlar istatistiksel anlamda daha yiiksek oldugu belirlenmistir. 1-15 (X=2,34) ve 46 ve iizeri
(X=2,16) dgretmen bulunan okullarda ¢alisan 8gretmenlerin stres diizeyleri 31-45 (X=1,91) ve 16-30 (X=1,79)
o0gretmen bulunan okullarda galisan 6gretmenlere nazaran daha yiiksek oldugu sonucuna ulagilmigtir. Okullardaki
ogretmen sayilarinin ¢ok diisiik veya ¢ok yiiksek sayida olmasi orgiitsel stresi artirdigi sdylenebilir.

Ogretmen algilarma goére okul miidiirleri liderlik stillerinin ve Ogretmenlerin orgiitsel streslerinin
O0gretmenlerin kadro durumuna gore olugan puanlar: Tablo 12°de gosterilmistir.
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Tablo 12. Ogretmenlerin kadro durumuna gére érgiitsel stres ve okul miidiirleri liderlik stili 6l¢eginden aldiklar:
ANOVA testi sonucglar

Kadro Durumu N X Ss F p
Déniisiimeii Sozlesmeli 36 2,89 1,04
Liderlik Kﬂadrolu 361 2,98 0,96 0,14 0,86
Ucretli 25 2,93 1,03
S6zlesmeli 36 2,46 0,89
Serbl‘;s(;e]:ir;‘k‘c' Kadrolu 361 250 081 049 061
Ucretli 25 2,34 0,87
Siirdiirimeii S6zlesmeli 36 3,06 0,67
Liderlik K“adrolu 361 3,12 0,60 1,57 0,20
Ucretli 25 2,90 0,85
Sozlesmeli 36 2,12 0,64
(")rgi'ltsel Stres Kadrolu 361 1,99 0,72 0,64 0,52
Ucretli 25 2,07 0,80

Tablo 12°de tek yonlii ANOVA testi sonucunda d6gretmen algilarina gore okul miidiirlerinin doniistimcii
liderlik (F(2-419)=,86, p>,05), serbest birakici liderlik (F(2-419)=,61, p>,05) ve siirdiirimcii liderlik (F(2-
419)=,20, p>,05) boyutlarinda 6gretmenlerin kadro durumlarina gore aldiklart puan ortalamalari arasinda
istatistiksel anlamda bir fark bulunmamistir. Ayrica 6gretmenlerin Orgiitsel stres diizeylerinin (F(2-419)=,52,
p>,05) 6gretmenlerin kadro durumlarina gore farklilasmadigi sonucuna ulagilmistir.

Arastirmanmmn Uciincii Problemine iliskin Bulgular

Problem dogrultusunda dgretmenlerin algilarina gére okul miidiirlerinin liderlik stilleri ve 6gretmenlerin
orgiitsel stres diizeyleri arasinda anlamli bir iligski olup olmadig: test edilmistir. Bu amagla degiskenler arasinda
Pearson korelasyon testi yapilmistir. Elde edilen bulgular Tablo 13’te verilmistir.

Tablo 13. Orgiitsel stres kaynaklart ile okul miidiirleri liderlik stili 6l¢ekleri arasindaki iliskiye yonelik pearson
korelasyon testi bulgular

. Doniisiimcii Siirdiiriimcii
Olgekler Serbest Birakici Liderlik
Liderlik Liderlik
. r -0,518* 0,276* 0,332%*
Orgiitsel Stres
P 0,000 0,000 0,000

Okul miidiirleri liderlik stilleri 6l¢eginin alt boyutu doniistimcii liderlik ile orgiitsel stres (1=-,518; p<,01)
ortalamasi arasinda orta diizeyde negatif yonde anlamli bir iliski bulunmustur.

Okul miidiirleri liderlik stilleri 6lgeginin alt boyutu serbest birakici liderlik ile orgiitsel stres (r=,276;
p<,01) ortalamasi arasinda diisiik diizeyde pozitif iliski bulunmustur.

Okul midiirleri liderlik stilleri 6l¢eginin alt boyutu siirdiiriimcii liderlik ile orgiitsel stres (r=,332; p<,01)
ortalamasi arasinda ise orta diizeyde pozitif iliski bulunmustur.

Arastirmanmmn Dérdiincii Problemine iliskin Bulgular

Aragtirmanin dordiincii problemi dogrultusunda degiskenler arasinda regresyon analizi yapilmistir. Elde
edilen bulgular Tablo 14’te sunulmustur.
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Tablo 14.0kul miidiirlerinin liderlik stillerinin érgiitsel stresi yordama durumuna yénelik regresyon bulgular:
Bagimsiz Bagimh Standart

Beta t p
Degisken Degisken Hata
Sabit 2,717 ,256 - 10,606 ,000*
Doniistimeti
-,348 ,037 -,466 -9,372 ,000%*
Liderlik
Orgiitsel Serbest
Stres Birakici ,034 ,045 ,038 ,741 ,459
Liderlik
Stirdiirimct
,078 ,063 ,068 1,245 214
Liderlik

*p<0,05 diizeyinde anlamlidir. Determinasyon Katsayis1 R=0,524; R?=0,274; F=52,711 p=,000

Iki veya daha fazla nicel degisken arasindaki iliskiyi ortaya ¢ikarmak igin kullanilan regresyon analizi
sonucunda, F testinin anlamlilik degeri 0,05’ten kiiciik olarak tespit edilmistir. Buna gdre regresyon modeli
anlamlidir (F=52,711; p=,000). Bu sonuca gore regresyon modeli yordama amactyla kullanilabilir. B parametresi
doniisiimcii liderlik degiskeninde negatif olarak belirlenmistir. Orgiitsel stres ile doniisiimcii liderlik arasinda
negatif yonlii bir iliski vardir ve bu iki degiskenden birinin diizeyi arttiginda diger degiskenin diizeyinin azalacagini
gostermektedir. B parametresi i¢in p=0,000 olmasi nedeniyle bu yordamanin anlamli oldugu sonucuna ulagilmistir.
Serbest birakici liderlik ve siirdiiriimcii liderlik ise 6gretmenlerin orgiitsel stresini anlamli sekilde yordamadigi
belirlenmistir.

Okul miidiirleri liderlik stilleri igin R2 (determinasyon katsayisi) degeri 0,274 olarak bulunmustur. Bu
sonuca gore liderlik stilleri, orgiitsel stresteki varyansin %27,4’iinii agiklamaktadir. Bu durumda liderlik stillerinin
orgiitsel stres lizerinde negatif yonlii, anlamli ve diisiik diizeyde yordayici giicli oldugu séylenebilir.

Tartisma ve Sonuc¢

Arastirmanin Birinci Problemine Yonelik Tartisma

Aragtirma sonucuna gore Ogretmen algilarina gore okul miidiirlerinin gosterdigi liderlik stillerinden
donusiimeti liderlik ve siirdiiriimcii liderlik orta diizeyde, serbest birakici liderlik ise az diizeyde algilanmaktadir.
Okul miidiirlerinin liderlik stilleri en fazla algilanandan en az algilanana dogru siirdiiriimcii liderlik, doniistimcii
liderlik, serbest birakici liderlik olarak siralanmaktadir. Hamidi (2023), yaptig1 ¢alismasinda dgretmen algilarina
gore okul miidiirlerinin liderlik stillerini arasgtirmis ve doniisiimcii ve siirdiiriimcii liderlik stili orta, serbest birakict
liderlik stili ise az diizeyde bulunmustur. Bu sonug bu ¢aligmayla benzerlik gostermektedir. Ancak Daban (2023)
ve Vyver, Kok ve Conley (2020) yaptiklar1 arastirmalarda doniistimcii liderlik stilinin diger stillere gore daha ¢cok
algilandigi sonucuna ulagmislardir. Adeyemi (2010), 1720 6gretmen ile yaptig1 arastirmasinda 6gretmenlerin 1176
tanesi miidiirlerini demokratik lider olarak tanimlamiglardir. 380 6gretmen ise okul miidiiriinii serbest birakici lider
olarak tanimlamugtir. Serbest birakici liderlik bu ¢alismada da az algilanan liderlik stilidir. Okul midiirleri
tarafindan daha az tercih edilen bir liderlik stili oldugu sonucuna ulagilmistir. Serbest birakici liderlik stili
uzmanlagmig ¢alisanlarin oldugu orgiitlerde olumlu sonuglar vermektedir. Okul ortaminda ise genellikle liderlik
ozelliklerinden yoksun atanmig yoneticilerde goriilmektedir (Karip, 1998). Bu yoniiyle sonu¢ olumlu olarak
degerlendirilebilir.

Ogretmenlerin algiladiklar1 &rgiitsel stres orta diizeyde bulunmustur. Arict (2020) arastirmasinda
Ogretmenlerin Orgilitsel stres diizeyini orta diizeyde bulmustur. Aslan ve Agiroglu Bakir (2018) da sinif
Ogretmenleri iizerinde yaptiklart c¢alismada, smif Ogretmenlerinin stres diizeylerini orta-cok diizeyinde
bulmuslardir. Arican (2011), 6gretmenlerin stresleri iizerine yaptig1 ¢alismasinda 6gretmenlerin orgiitsel stresi orta
diizeyde bulunmustur. Bu ¢alismada bulunan bulgular ile paralellik géstermektedir. Fontana ve Abouserie (1993)
ogretmenlerin stres diizeylerini belirlemeye yonelik yaptiklar caligmada 6gretmenlerin %72,6’sin1n orta diizeyde,
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%23,2’sinin ise ciddi diizeyde stres yasadiklari sonucuna ulagmiglardir. Alan yazindaki calismalar ile bu
¢aligmadaki sonuglar birbirini destekler niteliktedir.

Arastirmanin ikinci Problemine Yonelik Tartisma

Elde edilen sonuglarda 6gretmenlerin orgiitsel stresleri ve dgretmen algilarma gore okul miidiirlerinin
liderlik stilleri cinsiyet, medeni hal, brans, 6grenim durumu, su anki miidiirle ¢alisma siiresi ve kadro durumuna
gore farklilasmadigr belirlenmistir. Bunun digindaki yas, kidem ve okuldaki 6gretmen sayisina gore anlamli
farkliliklar oldugu tespit edilmistir.

Ogretmenlerin cinsiyetleri ile drgiitsel stres algilar1 arasinda anlamli bir fark tespit edilmemistir. Demirci
(2015) ortaokulda calisan Ogretmenler iizerine yaptifi c¢alismada stresin cinsiyet tizerinde farklilasma
olugturmadig1 sonucuna ulagmistir. Ayni sekilde Fontana ve Abouserie (1993) cinsiyetin stres diizeyi tizerinde
belirleyici olmadigt bulgularina ulagsmislardir. Aslan ve Agiroglu Bakir (2018) ise yaptiklar: ¢alismalarinda erkek
ogretmenlerin daha stresli oldugu sonucuna ulagmiglardir. Bu farkliliklar zaman, sosyal ¢evre, okul kademesi gibi
etkenlerden kaynaklaniyor olabilir.

Ogretmenlerin yaslar1 ile orgiitsel stres anlamli farklar tespit edilmistir. 41 yas ve iizerindeki
ogretmenlerin stres diizeyleri diger yas grubundaki 6gretmenlerin stres diizeyinden daha diigiikk bulunmustur. 21 -
30 yas araligindaki 6gretmenler ise en yiiksek stres diizeyine sahip yas grubu olarak tespit edilmistir. Kursunoglu
(2022) yaptig1 ¢alismada 41 yas ve iizerindeki dgretmenlerin, 20-40 yas araligindaki 6gretmenlere gore daha az
stresli oldugu sonucuna ulagsmistir. Eker (2022) de arastirmasinda 21-30 yas arasindaki 6gretmenlerin daha yogun
stres hissettiklerini belirtmektedir. Geng 6gretmenlerin stres diizeyinin fazla olmasindaki sebep giiniimiiz hayat
kosullarinin zorlagmasi, yasanan gelecek kaygisi ve isteki deneyim azligi olabilir. Ancak Prick (1989) Hollandali
ogretmenler {lizerinde yaptig1 calismada yash 6gretmenlerin geng 6gretmenlere gore daha stresli oldugu farkl
yonde bir sonuca ulagmistir. Bu farklilik yil farkliligindan kaynakli sorunlarin evrilmesi, iilke farkliligindan
kaynakli egitim politikalarmin degisikligi gibi nedenlerden kaynaklaniyor olabilir. Darmody ve Smyth (2011),
40’11 yaslardaki 6gretmenlerin daha yiiksek stres diizeyine sahip olduklari sonucuna ulagmiglar ve bu sonug¢ bu
calisma ile ters diismektedir. Cohen’in (2015) yaptig1 arastirmada ise daha yash dgretmenlerin daha az stres
diizeyinde olduklar1 goriilmekte ve bu arastirmayla paralel sonuclart gostermektedir. Bu farkliliklarin sebebi
derinlemesine arastirilabilir.

Ogretmenlerin yaslar ile doniisiimcii ve serbest birakici liderlik alt boyutlarinda anlamli farkliliklar
bulunmustur. Doniisiimcii liderlik alt boyutunda 41 yas ve iizerindeki d6gretmenler okul miidiirlerinin diger yas
gruplarina gore daha fazla doniisiimcii oldugu goriisiindedirler. Serbest birakict liderlik alt boyutunda ise 31-40
yas grubundaki 6gretmenler okul miidiirlerinin diger yas grubundaki 6gretmenlere gére daha fazla serbest birakici
liderlik stiline sahip oldugunu diisinmektedirler. Ancak Kefe (2021), Abu-Tineh, Khasawneh ve Omary (2009),
Can (2014) ve Tozal (2015) tarafindan yapilan arastirmalarda liderlik stillerinin yasa gore farklilagsmadig1 sonucuna
ulagilmistir. Nair’in (2018) aragtirmasinin sonuglari ise en ¢ok 51 yas ve {izerindeki 6gretmenlerin okul miidiirlerini
stirdiiriimcii lider olarak goérdiikleri, 20-30 yas grubundaki 6gretmenlerin ise okul miidiirlerini doniisiimcii liderler
olarak tanimlamadiklar1 seklindedir. Bu durum Z kusagimin c¢alisma ortamlarinda bulunmaya baglamasindan
kaynaklantyor olabilir. Z kusagi, miicadeleci olmayip, internet dolayistyla her seye kolay ulagabilmektedirler.
Uzun siire okul ortaminda bulunup, yar1 zamanli iste ¢aligma firsat1 elde edemedikleri i¢in ¢aligma ortamina uyum
saglayamamaktadirlar. Ancak ayni1 zamanda bu kusak fikirlerini rahatga sdylemektedir (Karadogan, 2019).

Ogretmenlerin kidemleri ile dgretmenlerin drgiitsel stresleri arasinda anlamli farklar tespit edilmistir.
Kidemi 1-5 y1l ve 6-10 y1l olan 6gretmenlerin orgiitsel stres diizeyleri 16-20 ve 21 yil ve iizerinde kideme sahip
ogretmenlerden daha yiiksek ¢ikmustir. Sanli (2017), yaptig1 ¢alismada ilk 10 yilinda olan dgretmenlerin, daha
fazla kideme sahip 6gretmenlerden daha fazla stresli olduklar1 sonucuna ulagsmistir. Karaca vd. (2024) de yaptiklar
¢alisma sonucunda meslekteki kidemi 15 yil {izerinde olan 6gretmenlerin stres diizeyinin azaldig1 bulgularina
ulagmislardir. Orgiitsel stres ile ilgili yapilan caligmalarda kidem arttik¢a stres diizeyinin azaldigi bulunmustur
(Akcan, Unsar, ve Kiigiikkancabas, 2014; Goksoy, Arican ve Eris, 2015). Meslege yeni baslamis dgretmenlerin
meslegi 6grenmeye calismasi, kendilerini gelistirmek istemeleri, 6rgiite uyum saglamaya ¢alismalar1 ve igleriyle
ilgili beklentilerinin fazla olmas1 daha fazla stres yasamalarina neden oluyor olabilir. Eres ve Atanasoska (2011)
Tirkiye ve Makedonya’da ¢alisan 6gretmenlerin streslerini karsilagtirdiklart makalede Tiirkiye’de 21 yil ve tizeri
kideme sahip 6gretmenler diger gruplara gore daha az stres yasarken, Makedonya’da kidem gruplar1 arasinda
anlamli bir farklilik bulunmamigtir. Bu farklilik tilkelerin siyasi, sosyal, ekonomik durumu, yiiriittiikleri egitim
politikalar1 gibi birgok etkenden kaynaklaniyor olabilir.

Ogretmenlerin kidemleri ile doniisiimcii liderlik alt boyutunda anlamli farklilik oldugu sonucuna
ulastlmistir. 21 y1l ve {izerinde kideme sahip 6gretmenler diger 6gretmenlere gore okul miidiirlerini déniistimcii
lider olarak belirtmektedirler. Saribryik (2022) yaptigi ¢alismasinda en ¢ok 20 yildan fazla kideme sahip
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ogretmenler okul midiirlerini doniistimcii liderler olarak gormektedirler. Bu c¢alismadaki sonuglar ile
ortiismektedir.

Ogretmenlerin calistiklar1 okuldaki dgretmen sayisina iliskin orgiitsel stres diizeylerinde anlaml farklilik
bulunmustur. 46 ve ilizerinde ve 1-15 arasinda 6gretmen ¢alisan okullardaki 6gretmenler, 31-45 ve 16-30 6gretmen
calisan okullardaki 6gretmenlerden daha stresli bulunmustur. Aslan ve Agiroglu Bakir (2018) da yaptiklarn
caligmada oOrgiitsel stresin ¢ok az veya ¢ok fazla 6gretmen bulunan okullarda fazla, normal diizeyde bulunan
okullarda ise az oldugunu belirlemislerdir. Buna goére okuldaki 6gretmen sayist minimum ve maksimum degil,
optimum sayida olmalidir. Az sayida 6gretmen bulunan okullardaki 6gretmenlerin yeterince uygun arkadasliklar
kuramamasi, yapilmasit gereken is yikiiniin boliinememesi gibi nedenler stresin artmasina neden olarak
gosterilebilir. 46 ve daha ¢ok &gretmen bulunan okullardaki 6gretmenlerin ise ¢ok kisinin olusturdugu c¢ok
probleme maruz kalmasi, ¢ok seslilik i¢inde sesini duyuramamak, okul miidiirlerinin tiim dgretmenlerle ayni
derecede ilgilenememesi gibi nedenler stres diizeyinde artisa sebep olabilir.

Ogretmenlerin ¢alistiklar1 kurumdaki 6gretmen sayisina iliskin bulgularda doniisiimcii ve siirdiiriimcii
liderlik alt boyutlarda anlamli farklilik bulunmustur. 16-30 6gretmen bulunan okullardaki 6gretmenler okul
miidiirlerini doniigiimeli liderler olarak tanimlamis, 46 ve iizerinde Ogretmen bulunan okullarda c¢alisan
ogretmenler ise miidiirlerini siirdiirimcl olarak tanimlamiglardir. Kani (2019) tarafindan yapilan ¢alismada
ogretmen sayist degiskenine gore anlamli bir farklilik bulunarak, 6gretmen sayisinin fazla oldugu okullarda okul
miidiirlerinin doniisiimcii liderlik 6zelliklerinin daha az oldugu tespit edilmistir. Doniisiimcii liderler degisimi
gercgeklestiren, orgiit lyelerini gelistiren liderlerdir (Celik, 1998). Bunu gergeklestirmek daha az kalabalik
okullarda daha miimkiin goriinmektedir. Okullardaki biirokratik islerin yogunlugu ve okullardaki fazla 6gretmen
say1st okul miidiirlerini siirdiiriimcii liderlige yoneltiyor olabilir.

Arastirmanin Ugiincii Problemine Yonelik Tartisma

Aragtirmada dgretmenlerin orgiitsel stres diizeyleri ile okul miidiirlerinin liderlik stilleri arasinda anlamli
iligkiler bulunmustur. Déntisiimcii liderlik ile orgiitsel stres arasinda orta diizeyde negatif iliski bulunmustur. Buna
gore doniistimcti liderlerin bulundugu okulda ¢alisan 6gretmenlerin drgiitsel stres diizeyleri azdir. Serbest birakict
liderlik ile orgiitsel stres arasinda orta diizeyde pozitif iliski bulunmustur. Buna gore serbest birakici liderlerin
bulundugu okulda ¢aligan dgretmenlerin orgiitsel stres diizeyleri de artmaktadir. Stirdiirimeii liderlik ile 6rgiitsel
stres arasinda zay1f diizeyde pozitif iliski bulunmustur. Buna gore siirdiiriimci liderlerin bulundugu okulda ¢alisan
ogretmenlerin orgiitsel stres diizeyleri de artmaktadir. Tiim bu veriler 1s18inda okul miidirlerinin liderlik stilleri,
ogretmenlerin orgiitsel stres diizeyini etkileyen bir degisken oldugu bulunmustur.

Alan yazm incelendiginde Halitoglu (2021) tarafindan yapilmis bir ¢alismada orgiitsel stres ile liderlik
stilleri iligkisi incelenmistir. Calisma sonucunda orgiitsel stres ile doniisiimcii liderlik arasinda zayif diizeyde
negatif iligki, serbest birakici liderlik ile zay1f diizeyde pozitif iliski, siirdiirimcii liderlik ile zayif diizeyde pozitif
iliski bulunmustur. Akcan, Unsar ve Kiigiikkancabas (2014) yaptiklari ¢aligmada liderlerin davranislarmin,
¢alisanlarin stres diizeylerini etkiledigi sonucuna ulagmiglardir. Kamu kurumlarindaki 6rgiitsel stres ve liderlik
stillerini inceleyen Yildirim (2022) da liderlik stilleri ile orgiitsel stres arasinda anlamli iligkiler bulmustur.
Heidmets ve Liik (2014) doniisiimcii liderlere sahip olan okullardaki 6gretmenlerin okula bagliliklarinin arttigini,
stres diizeylerinin azaldigimi ve bdylece ortak hedeflerin daha kolay gerceklestigini belirtmektedirler. Lambersky
(2016) ve Yusof (2011) tarafindan yapilmis olan arastirmalar da okul miidiirlerinin liderlik stillerinin 6gretmenlerin
stresini etkiledigini ortaya koymaktadir. Alan yazin incelendiginde bu caligmada elde edilen sonuglar ile paralel
sonuglara ulasildig1 goriilmektedir.

Arastirmamin Dordiincii Problemine Yonelik Tartisma

Regresyon analizinden elde edilen bulgular, okul yoneticilerinin liderlik stillerinden dontigiimcii
liderligin, 6gretmenlerin orgiitsel stres algisini diisiik diizeyde, negatif yonde anlamli yordadigini gdstermistir.
Alan yazinda Ozgenel ve Canuylasi (2021) okul miidiirlerinin yikici liderlik davramiglarinin drgiitsel stres diizeyini
yordayip yordamadigina iliskin yaptiklari analiz sonucunda, yikici liderlik davraniglarinin orgiitsel stresi %27
oraninda yordadigi sonucuna ulasilmislardir. Diger bir ifadeyle yikici liderlik davranmislari, orgiitsel stresi
etkilemektedir. Akan ve Yal¢in’in (2015) yaptig1 bir baska ¢aligmada doniisiimeii liderlik stilinin rgiitsel baglilik
iizerinde anlamli bir etkiye sahip oldugu, siirdiiriimcii liderlik stili ile serbest birakici liderlik stilinin Orgiitsel
baglilik tizerinde anlamli bir etkiye sahip olmadig1 sonuclara ulagmislardir. Alan yazindaki arastirmalar ile bu
calismadaki bulgular birbirini destekler niteliktedir.

Oneriler

Okul miidiirleri siiregelen diizeni degistirmeden, ayni sekilde devam etmekte istekli olan liderlik stilleri
ve hicbir seye karigmayan, okulda varligi yoklugu belli olmayan liderlik stillerinden kaginmalidir. Bu ¢aligmadan
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elde edilen bulgulara gére 6gretmenlerin stres diizeyi ile doniisiimcii liderlik stili arasinda negatif yonli iliski
oldugu sonucuna ulagilmistir. Ogretmenlerin degisime acik, yenilikten yana, aktif miidiirlerle caligmas1 drgiitsel
stres diizeyini azaltabilecegi ongoriilmektedir. Stresin az oldugu ortamda calisan dgretmenlerin verimliliginin
artacagi, 6grencilere yapacagi katkinin en iist seviyeye ¢ikacagi diisiiniilmektedir.

Okul midiirlerinin goreve yeni baslamis kidem yili az olan &gretmenlere okula ve gdrevine uyum
stirecinde destek olmas1 dgretmenin daha az stresle bu siireci atlatmasina yardimer olabilir. Okuldaki 6gretmen
sayisinin ¢ok az veya ¢ok fazla olmasi orgiitsel stresle iliskili oldugu tespit edilmistir. Okullarin agilmasi, siiflarin
planlanmasinda okulun ¢ok kalabalik veya 1ssiz okullar yerine orta diizeyde 6grenci ve 6gretmen barindiran
okullarin tercih edilmesi stressiz bir ortam olusturacagindan dolay1 verimliligin artmasini saglayabilir.
Ogretmenlerin drgiitsel stresleri ile okul yéneticilerinin liderlik stilleri arasindaki neden sonug iliskilerini ortaya
koyacak calismalar nitel veya karma yontemlerle desenlenebilir. Bu arastirmada devlet ilkokullarinda gérev yapan
ogretmenler ile calistimistir. Anaokullari, ortaokullar, liseler, 6zel okullar ve {iniversiteler dahil edilebilir. Orgiitsel
stres ve okul miidiirleri liderlik stilleri ile yas degiskeni arasinda tespit edilen anlamli farklili§in nedenleri ile ilgili
daha derinlemesine arastirmalar yapilabilir. Arastirma okul miidiirleri {izerinde yapilarak farkli bir ag1 iizerinden
ele alinabilir. Arastirmaya farkli demografik degiskenler eklenebilir. (Ornegin; miidiiriin cinsiyeti, yas1, 6grenim
durumu vb.) Kidemleri diisiik olan 6gretmenlerin orgiitsel stres diizeylerinin artmasina neden olan etkenler nitel
aragtirma yoluyla incelenebilir.

Katki Beyani

[lgili caligmada yazarlarin katki oranlar1 %50°ye %50°dir. 1.Yazar: Arastirmanin tasarlanmasi, veri toplama, analiz,
raporlastirma. 2.Yazar: Yontemin belirlenmesi, danismanlik, raporlastirma.

Catisma Beyani
Yazarlar arasinda herhangi bir ¢ikar ¢atismasi bulunmamaktadir.
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Oz

Bu caligmada, 5 Subat 2021 tarihinde yayimlanan yonetici se¢me ve gorevlendirme yonetmeliginde 1 Mart 2024
tarihinde yapilan degisikliklerle ilgili okul yoneticilerinin goriislerinin belirlenmesi amaglanmustir. Ayrica arastirmada
degisiklik yapilmadan 6nce uygulanan 5 Subat 2021 tarihli yonetici segme ve gorevlendirme yonetmeligi hakkinda da
okul yoneticilerinin goriigleri alinmistir. Arastirma kapsaminda egitim kurumlarindaki mevcut yoneticilerin ve ilk defa
yonetici olacaklarin atanmasina ve degerlendirilmesine iliskin okul yoneticilerinin goriiglerini belirlemek amaciyla da
sorular sorulmustur. Aragtirmada, nitel arastirma yontemlerinden durum caligmasi kullanilmistir. Arastirmanin ¢alisma
grubunu 2023-2024 egitim 6gretim yilinda Nigde ilinde gorev yapan 11 miidiir ve 10 miidiir yardimeis1 olmak {izere
toplam 21 okul yoneticisi olusturmaktadir. Veriler yar1 yapilandirilmis goriisme formu ile toplanmis, goriisme
formunun hazirlanmas: siirecinde saha notlart alinmig ve daha once ¢ikarilmig olan yonetmelikler incelenmistir.
Toplanan veriler igerik analizi kullanilarak analiz edilmistir. Arastirma sonucunda, degisiklik yapilmadan onceki
mevcut yonetmelige iligkin okul yoneticilerinin olumlu goriiglerinin gogunlukta oldugu gézlenmistir. Okul yoneticileri
tarafindan 2021 yilinda ¢ikarilan mevcut yonetmelik, liyakati 6n plana ¢ikarmasi ve okul yoneticilerini ¢caligmaya tegvik
etmesi gibi yonlerden olumlu, degerlendirme olgiitleri yoniinden ise olumsuz olarak degerlendirilmistir. Okul
yoneticileri tarafindan 1 Mart 2024 tarihindeki yonetmelik degisiklikleri ise; yonetmeligin sade ve net dlgiitlerler
icermesi bakimindan olumlu karsilanirken kidemin 6n plana ¢ikarilmasi bakimindan ise olumsuz karsilanmistir. Ayrica
mevcut yonetmelikte yapilan bu degisikliklerin okul i¢inde yapilan ¢aligmalari desteklemedigi, liyakate dayali
olmadig1, mesleki ve kisisel gelisimi desteklemedigi, ayni egitim kurumunda devam etmek isteyen idarecilere avantaj
saglamadig1 belirtilmistir. Mevcut yoneticilerinin yeniden goérevlendirme siirecine iliskin okul yoneticilerinin
cogunlugu okul gelisimine katkinin desteklenmesi, liyakatin 6n planda tutulmasi, okul yoneticiliginin meslek haline
gelmesi ile galistigi bolge ve okula gore degerlendirme yapilmasini istemiglerdir. Ayni katilimcilar ilk defa okul
yoneticisi olacaklar i¢in ise yazili sinav yapilmasi gerektigini dile getirmislerdir. Calisma sonuglarina gore okul
yoneticisi segme ve gorevlendirme politikalar1 belirlenirken okul yoneticilerinin de beklentileri géz 6niine almarak
uzun siireli bir atama politikasi olusturulabilir, somut ve oOlgiilebilir Slgiitler belirlenerek bunlarin uygulanmast
saglanabilir.
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In this study, it is aimed to determine the opinions of school administrators about the amendments made on 1 March
2024 in the regulation on selection and assignment of administrators published on 5 February 2021. In addition, the
opinions of school administrators about the regulation on selection and assignment of administrators dated 5 February
2021, which was applied before the amendments were made, were also taken. Within the scope of the research,
questions were also asked to determine the opinions of school administrators regarding the appointment and evaluation
of current administrators and first-time administrators in educational institutions.
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In the research, a case study from qualitative research methods was used. The study group of the research consists of a
total of 21 school administrators, 11 principals and 10 vice principals, working in Nigde in the 2023-2024 academic
year. The data were collected with a semi-structured interview form, field notes were taken during the preparation of
the interview form and previously issued regulations were examined. The collected data were analysed using content
analysis. As a result of the research, it was observed that the majority of school administrators had positive opinions
about the current regulation before the amendment. The current regulation issued in 2021 was evaluated positively by
school administrators in terms of emphasising merit and encouraging school administrators to work, and negatively in
terms of evaluation criteria. The amendments to the regulation dated 1 March 2024 were evaluated positively by school
administrators in terms of the regulation containing simple and clear criteria, and negatively in terms of bringing
seniority to the forefront. In addition, it was stated that these amendments to the current regulation do not support the
work done within the school, are not based on merit, do not support professional and personal development, and do not
provide advantages to administrators who want to continue in the same educational institution. Regarding the
reassignment process of the current administrators, the majority of the school administrators wanted the contribution
to school development to be supported, merit to be prioritised, school administration to become a profession and
evaluation to be made according to the region and school they work in. The same participants stated that a written exam
should be held for those who will be school administrators for the first time. According to the results of the study, a
long-term appointment policy can be established by considering the expectations of school administrators while
determining school administrator selection and assignment policies, and concrete and measurable criteria can be
determined and implemented.

Keywords: School administrator, executive appointment, regulation

EXTENDED ABSTRACT
Introduction

In general terms, school management is defined as the effective and efficient use of material and
human resources in the school and the development of the school in line with its aims (flgar, 2005;
Bursalioglu, 2013). There are many regulations published on the selection and assignment of school
administrators to educational institutions. In almost all of these regulations, having a higher education and
being a teacher were included as the basic conditions for being an administrator (Tas and Onder 2004). In
Turkey, the issue of selecting and assigning qualified school administrators was brought to the agenda for
the first time in the 7th National Education Council meeting. In the 11th, 14th, 15th and 19th National
Education Councils held later, the issue of assigning qualified school administrators was also brought to
the agenda. Based on the decisions taken in the councils, legal regulations have been made on this issue.
However, these legal regulations change very frequently. This situation shows us that the issue of selecting
and appointing administrators has not yet gained an institutional structure.

On 1 March 2024, the existing criteria for selection and assignment of administrators were amended.
In the current regulation, having a second university degree, having a master's degree or doctorate outside
the field, articles, national and international competitions and projects, studies and courses within the
school, which were previously included in the evaluation criteria, were excluded from the evaluation
criteria. The points given for the time spent as principal, vice-principal and teacher were increased and
points were also given for the length of service. The number of evaluation criteria was reduced.

In the field of educational administration, changing regulations on the appointment of administrators
and the procedures for assigning administrators to schools are frequently on the agenda. Various criteria
are taken as criteria in the appointment of school administrators. Recently, it is important to take the
opinions and suggestions of school administrators about the disagreements and problems encountered with
the regulations on the procedures and principles regarding the appointment of school administrators. In this
study, it is aimed to determine the opinions of school administrators about the changes made in the
regulation on the appointment of administrators on 1 March 2024.

Method
1.1. Research Model

This research was conducted using case study, one of the qualitative research methods. The school
types in the study were determined as primary school, secondary school and high school, thus enabling an
in-depth and holistic examination of the situation in the context of different school types.
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2.2. Working Group

The study group of the research consists of a total of 21 school administrators (11 principals and 10
vice principals) working in Nigde in the 2023-2024 academic year. . Volunteerism was taken as a basis
when determining the participants. The school administrators participating in the study were given codes
such as Y1,Y2,Y3...Y21. Of the 21 participants, 3 were female, 18 were male, 3 were bachelor's graduates,
17 were master's graduates, 1 was a doctoral graduate.

2.3. Data Collection Tool

The data of the study were collected using a semi-structured interview form. During the preparation
of the interview form, informal interviews were conducted with school administrators and educational
administration experts, the researches on the appointment and evaluation of school administrators in the
literature were examined, and the regulations and decisions taken in recent years regarding the appointment
of school administrators were examined. The interview form was finalised and it was decided to include 4
open-ended questions.

2.4. Data Analysis

The data of the study were analysed by using the content analysis technique. In the analysis phase,
firstly, the data were transcribed and the data were read several times by both researchers by taking notes.
Then, codes were determined and analyses were made by the researchers by reaching a consensus in
accordance with the sub-objectives. Finally, the analyses made by the two researchers were compared and
consistent and compatible analysis results were tried to be obtained.

Findings

. The findings obtained from the interviews with school administrators were analysed under four
headings. The first of these is the opinions of school administrators on the current regulation on selection
and assignment of administrators applied before the amendment. The opinions of school administrators
regarding the regulation on selection and assignment of administrators dated 5 February 2021, which was
implemented before the amendment made on 1 March 2024, were divided into two as positive and negative
opinions about the regulation. The opinions of school administrators regarding the positive aspects of the
current regulation were that it prioritised merit and encouraged school administrators to work. Other points
emphasised by school administrators regarding the positive aspects of this regulation were that it supports
professional and personal development, the appointment criteria are clear, and it supports young and
dynamic administrators. Negative views on the regulation are that the evaluation criteria are not appropriate
and that the location of the school affects the scoring. The number of positive opinions about the regulation
is higher than the number of negative opinions.

The second question is the opinions of school administrators about the regulation on selection and
appointment of administrators, which started to be implemented with the amendment made on 1 March
2024. Very few school administrators expressed positive opinions about these amendments. The school
administrators who expressed positive opinions stated that the amendments gave importance to experience
and introduced simple and clear criteria. The majority of the negative opinions about the regulation were
that seniority was prioritised. In addition, school administrators also stated that the amendments made to
the current regulation do not support the work done in the school, do not take merit as a basis, do not support
professional and personal development, and do not support administrators who want to continue in the same
educational institution.

Another question is the suggestions of the school administrators regarding the reassignment of the
current administrators. The majority of the school administrators suggested supporting the contribution to
school development, prioritising merit, prioritising personal development, making school administration a
profession and making evaluations according to the region and school they work in.

The last question is the suggestions of school administrators regarding the appointment of first-time
administrators. The majority of the participants stated that there should be a written exam for the first time
school administrators. They also emphasised the importance of personal and professional development and
experience.
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Results

As a result of the findings obtained in the study, it was observed that school administrators had
mostly positive opinions about the existing regulation before the amendment. It was observed that the
existing regulation was described positively in terms of emphasising merit and encouraging school
administrators to work, and negatively in terms of inappropriate evaluation criteria.

On 1 March 2024, with the amendment made to the regulation, the regulation was described
positively in terms of containing simple and clear criteria, while it was criticised by the majority of school
administrators for bringing seniority to the forefront. Apart from emphasising seniority, it was stated that
this amendment to the existing regulation does not support the work done in the school, is not based on
merit, does not support professional and personal development, and does not provide advantages to
administrators who want to continue in the same educational institution.

Regarding the reassignment process of the current administrators, the majority of the school
administrators suggested supporting the contribution to school development, prioritising merit, prioritising
personal development, making school administration a profession, and making evaluations according to the
region and school they work in.

The same participants stated that there should be a written exam for those who will be school
administrators for the first time. In addition, they emphasised that personal and professional development
and experience are also important for first-time administrators.

GIiRiS

Okul yonetimi ile ilgili alanyazininda farkli tanimlar bulunmaktadir. Ancak genel bir ifade ile
okul yonetimi, okuldaki madde ve insan kaynaklarinin etkili kullanilmasi ve okulun amaglari
dogrultusunda gelistirilmesi olarak ifade edilmektedir (Bursalioglu, 2013; Ilgar, 2005). Bilgi ve teknoloji
alaninda meydana gelen degisimler okullarin insanlara kazandirmasi beklenen 6zelliklerin ¢esitlenmesine
dolayisiyla okul yoneticilerinden beklenen niteliklerin degismesine yol agmistir. Bu durum okul
yoneticilerini yonetim alaninda daha donanimli olmaya zorlamaktadir. Gliniimiizde okul yoneticileri,
kendilerini kisisel beceriler ile yonetsel alanda siirekli gelistirmeli, okul igindeki ve digindaki tiim
paydaslar ile iletisim i¢inde olmali, okulun gelecekteki konumunu belirleyecek vizyon ve stratejileri
yonetebilmelidir (Cardno, 2005). Okulda giizel bir ¢calisma ortam1 olusturacak, amaglar1 gergeklestirecek,
fiziki yapiy1 gelistirerek koruyacak, ¢alisanlarina ve 6grencilerine gelisim konusunda 6nciiliik edecek olan
okul yoneticisidir (Oyman ve Turan 2014; Toéremen ve Kolay, 2003). Bu nedenle egitim 6gretim
etkinliklerin verimli bir sekilde yiiriimesi, okulun hedeflerine ulasmasi, cagin gereklerine uygun bireylerin
yetistirilmesi ve orgiitiin devamlilig1 i¢in okulu etkili yonetecek olan yoneticilerin segilmesi 6nemli bir
husustur. Okul yoéneticisi olacak 6gretmenlerin gérevlendirilirken bazi nitelikleri tagimasi gerekmektedir.
Bu niteliklerle ilgili standart 6lgiitler belirlenmeli ve nasil 6lgiilecegi konusunda objektiflik saglanmalidir.

Egitim kurumlarina okul yoneticilerini se¢gme ve gdrevlendirme ile ilgili yayimlanmis pek ¢ok
yonetmelik bulunmaktadir. Bu ydnetmeliklerin hemen hepsinde yiiksekogrenim goérmiis olmak ve
dgretmenlik yapmis olmak, yoneticilik igin temel kosul olarak yer almustir (Tas ve Onder 2004).
Ulkemizde ilk defa 7. Milli Egitim Sura toplantisinda nitelikli okul yéneticilerini segme ve gorevlendirme
konusu giindeme gelmistir. Daha sonra gergeklestirilen 11., 14., 15. ve 19. Milli Egitim Suralarinda da
nitelikli okul ydneticilerinin gorevlendirilmesi konusu giindeme alinmigtir. Suralarda alinan kararlara
dayanilarak da bu konuda yasal diizenlemelere gidilmistir. Ancak bu yasal diizenlemeler ¢ok sik
degismektedir. Bu durum bize ydnetici se¢gme ve gorevlendirme konusunun hala kurumsal bir yapiya
kavusmadigini gostermektedir.

11 Ocak 2004 tarihinde yayimlanan yonetmelikte egitim ydneticiligi bir kariyer basamagi olarak
diistiniilmiis ve miilakatin yanina ek olarak sinav uygulamasi da getirilmistir (Resmi Gazete, 2004). Okul
yoneticiliginde birinci basamak olan miidiir yardimcilig1 igin sinav uygulamasi getirilmis olup miidiirlik
icin belirli y1l miidiir yardimcist olarak ¢alismak kosuluyla gerceklestirilen miilakat sinavinda basaril
olma olgiiti getirilmistir (Giinay, 2004). 2004 yilinda ¢ikarilan bu yonetmelik, 2006 yilina gelindiginde
yeniden diizenlenmis, sadece miidiir yardimciligi i¢in uygulanan segme sinavi miidiirler igin de
uygulanmaya baslanmigtir (Dogan, Demir ve Pinar, 2014; MEB, 2006).
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13 Nisan 2007 tarihinde yayimlanan yonetmelik ile miilakat ve sinav uygulamasi kaldirilmis, bir
onceki yonetmelik adayligi kalkmis olan tiim 6gretmenler basvuru yapacak sekilde diizenlenmistir (Resm1i
Gazete, 2007). Bu yonetmelige gore miidiir yardimcilarinin gérevlendirilmesi okul miidiiriiniin goriisii
ve ilge milli egitim miidiiriiniin teklifi ile il milli egitim midiirii tarafindan yapilirken; okul miidiirlerinin
gorevlendirmesi ise ilge milli egitim midiiriiniin teklifi ile il milli egitim miidiiri tarafindan yapilmasi
planlanmistir (MEB, 2007). Bu atama dl¢iitiinden dolay1 ¢ok tepki ¢ceken bu yonetmelik birka¢ ay sonra
idare mahkemesi tarafindan iptal edilmistir.

24 Nisan 2008 tarihindeki yonetmelikle yonetici degerlendirme formunda yer alan boliimlerden
alinan puanlarin Gistiinliigiine gore atama yapilmasi planlanmistir (Resmi Gazete, 2008). Okul yoneticiligi
ve ogretmenlikte gegen siireler, hizmet i¢i egitimlere katilma ve 6diiller gibi belgeler formda yer alan
puanlama 6l¢itlerini olusturmuslardir (Resmi Gazete, 2008). Daha 6nceki yonetmelikte yer alan il ve ilge
milli egitim miidiirlerinin goriisleri dogrultusunda atama uygulamasindan bu yonetmelikte vazgecilmistir.
Ancak kisa bir siire icerisinde bu yonetmelik de 2007 yilindaki yonetmelik gibi idare mahkemesince iptal
edilmigtir

13 Agustos 2009 tarihine gelindiginde yonetmelikte diizenlemeler yapilmis ve yonetici olacaklara
en az ii¢ y1l 6gretmenlik yapma sart1 getirilmistir (Resmi Gazete, 2009). Yonetmelikte hem miidiir hem
de miidiir yardimcilarina yonelik segme sinavi yapilacagi sinavdan 60 puan ve iizerinde alanlarin basaril
olarak degerlendirilecegi ifade edilmistir (Resmi Gazete, 2009). 2009 yilinda ¢ikarilan bu yonetmelik
gecmisteki yonetmeliklerin bir sentezi gibi goriilmektedir. 2011 yilinda bu yonetmelikte degisiklige
gidilerek bir egitim kurumunda miidiirlerin araliksiz 5 y1l, miidiir yardimcilarinin ise 8 y1l ¢aligabilecegi
bu siire sonunda rotasyona ugrayarak yer degisikligi yapacaklart hiikmii getirilmistir (Resmi Gazete,
2011).

28 Subat 2013 tarihindeki yonetmelikte degisiklik yapilarak sinav ve miilakat uygulamasi ile
yonetici degerlendirme formundan alinan puanlara gére atama yapilmast uygun goriilmistiir. (Resmi
Gazete, 2013). Bu yonetmelikte her egitim kurumu i¢in smav, miilakat ve degerlendirme formundan en
yiiksek puani alan ii¢ adayin belirlenerek valiligin bu ii¢ adaydan birini yonetici olarak atamasina karar
verilmistir (Resmi Gazete, 2013). Dogan, Demir ve Pmar (2014), 2013 yilinda yayimlanan bu
yonetmelikle ilgili okul yonetcilerinin gériislerine bagvurmus ve valiliklerin okul yoneticilerinin atanma
stireclerine karigmasinin atama siirecinin objektif ve giivenilir olmasini etkileyecegi sonucuna ulagmistir.
2013 yilinda yayimlanan bu yonetmelikte valiliklerin ydnetici atama siirecinin i¢inde yer almasi ¢ok ses
getirmis tartismalara neden olmustur. Bu durum ise devaminda yeniden bir yonetmelik diizenlemesini
getirmistir.

10 Haziran 2014 tarihinde yazili sinav kaldirilmis ve yonetici degerlendirme formunda degisiklige
gidilmistir (Resmi Gazete, 2014). 21 Haziran 2018 tarihli yeni yonetmelik ile ilk defa yonetici olacaklar
yazili smav ve miilakat ile, yeniden gorevlendirilecek okul yoneticileri ise degerlendirme formundan
alacaklar1 puana gore atanacaklardir (Resmi Gazete, 2018). En son 5 Subat 2021 tarihinde yayimlanan
yonetmelige gore ilk defa yonetici olacaklar yazili ve sozlii sinavlar ile degerendirme formundan elde
edilen puanlara gore atanirken, mevcut okul yoneticileri ise degerlendirme formundaki 6Slgiitlere goére
atanmasi planlanmistir (Resmi Gazete, 2021). Degerlendirme formunda yer alan Olgiitler 8 boliimden
olugmaktadir. Bunlar; yoneticinin aldig1 egitimler, hizmet siiresi, akademik ve mesleki deneyim, kurum
gelistirme, okul gelistirme deneyimi, ddiiller ve cezalar seklindedir. 5 Subat 2021 tarihli ve 31386 sayil
yonetici segme ve gorevlendirme yonetmeliginde 1 Mart 2024 tarihine gelindiginde bazi degisiklikler
yapilmistir.

1 Mart 2024 tarihinde mevcut yonetici se¢gme ve gorevlendirme Olciitlerinde yapilan degisiklikler
su sekilde siralanabilir. Mevcut yonetmelikte daha 6nceden degerlendirme 6lgiitlerinde yer alan ikinci
iiniversite okumus olmak, alan disinda yapilan yiiksek lisans ve doktora yapmis olmak, makale, ulusal ve
uluslararasi yarisma ve projeler ile okul iginde yapilan ¢caligmalar, kurslar degerlendirme 6Slgiitleri disinda
tutulmustur. Miidiir, miidiir yardimcilig1 ve 6gretmenlikte gegen siireye verilen puanlar artirilmis ayrica
hizmet siiresine de puan verilmeye baglanmistir. Degerlendirme dlgiitlerinin sayis1 azaltilmistir.

Okul yoneticilerinin atanmasi ve goérevlendirilmesine iliskin dlciitlerin neler olmasi gerektigine
dair yapilmis pek cok caligma bulunmaktadir. Giilsen ve Dayioglu (2015), yaptiklari ¢aligma sonucunda
egitim kurumlarina ydneticilerin atanmasinda nesnel, dlgiilebilir ve ayirt edilebilir 6lgiitlerin olmasi
gerektigi sonucuna ulasmuglardir. Ozdogan (2022), ise yonetici atama Olgiitlerinde smavin olmasi
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gerektigini ancak siavin igeriginin degistirilmesi gerektigini belirtmistir. Altin ve Vatanartiran (2014) ise
gergeklestirdikleri aragtirma sonucuna gore okul yoneticilerini segme ve atama siirecindeki miilakatlarin,
yoneticilerin iletisim, temsil kabiliyeti, insani iligkiler ve yonetici yeterlilikleri ile kisilik &zellikleri gibi
unsurlar1 gozlemleyebilmek agisindan énemli oldugunu vurgulamiglardir. Oztiirk ve Akkus (2020) ise
aragtirmalarinda okul yoneticilerinin kapsamli bir hizmet oncesi ve hizmet i¢i egitimden ge¢cmesi
gerektigini belirtmislerdir. Leithwood, Day, Sammons, Harris ve Hopkins (2006), okul yoneticilerinin
etkili bir lider olabilmeleri ve okul basarisina katki saglayabilmeleri i¢in sahip olmasi gereken bilgi ve
becerilerin hizmet 6ncesi ve hizmet i¢i egitimlerle saglanabilecegini belirtmislerdir. Okul yoneticileri ile
yapilan ¢aligmalarda ydneticilerin genellikle 8 yil gibi bir siirede yer degistirmelerinin olumlu sonuglar
verecegi yoniinde bulgular elde edilmistir (Kurtulmus, Giinda ve Ardig, 2012; Yilmaz, Altinkurt,
Karakose ve Erol, 2012). Yavuz ve Cakir (2022), PISA da basarili olan iilkelerin ydnetici segme ve atama
Olgiitlerini incelemiglerdir. Yaptiklari arastirmada 5 iilkenin yonetici atama Olgitlerini inceleyerek
Tiirkiye ile karsilastirmiglardir. Bu iilkelerin bazilarinda yonetici olabilmek i¢in yoneticilik sertifikasina
sahip olunmasi gerektigi, lisansiistii egitimin dnkosul oldugu, yoneticilik dncesi hizmet 6ncesi egitimin
yer aldigimi belirtmislerdir.

Egitim yonetimi alaninda sik sik degisen yonetici atama yonetmelikleri ve okullara yoneticilerin
gorevlendirilme usulleri sik sik giindeme gelmektedir. Okul yoneticilerinin gérevlendirilmesinde ¢esitli
kriterler 6lgiit olarak alinmaktadir. Son zamanlarda okul yo6neticilerinin gérevlendirilmesine iliskin usul
ve esaslarin yer aldigi yonetmeliklerle ilgili yasanilan anlagsmazliklar ve karsilagilan sorunlar hakkinda
okul yoneticilerin goriis ve 6nerilerinin alinmasi 6nem arz etmektedir. Bu ¢alisma ile okul yoneticilerinin
1 Mart 2024 tarihinde ydnetici atama yonetmeliginde yapilan degisiklikler ile daha onceki uygulanan
yonetmelik hakkindaki goriislerini tespit etmek amaglanmustir. Ayrica bu tespitlerden yola gikarak egitim
ve 0gretimin kalitesini artirmada temel teskil eden okul yoneticilerinin objektif dl¢iitlerler dogrultusunda
secilmesi, yetistirilmesi ve gelistirilmesi ile ilgili okul ydneticilerinin goriisleri alinarak ydnetici atama
oOlciitleri belirlenirken bu goriislerin katki saglamast amaglanmustir.

5 Subat 2021 tarihinde yayimlanan yonetici atama ve yer degistirme yonetmeliginde 1 Mart 2024
tarihinde yapilan degisikliklerin eski yonetmeliklerdeki karsilagilan problemlere ve tartigsmalara neden
olan hususlara ¢ézlim getirip getirmedigine yonelik bir aragtirma yapilmasina ihtiya¢c dogmustur. Ayrica
yonetmelikte yapilan degisikliklerin i¢eriginin ve puanlama dl¢iitlerinin konunun ilgilileri tarafindan nasil
algilandiginin tespit edilmesi 6nemlidir. Bunlarin yaninda atama olgiiterinde yapilan bu degisikliklerin
yOnetici atama siirecine olumlu ve olumsuz yansimalarinin belirlenmesi ve degistirilen atama Slgiitlerinin
eksik veya hatali yonlerinin ortaya ¢ikarilmasi gibi gereklilikler bu aragtirmanin yapilmasima onciiliik
etmistir.

Yukarida bahsedilen kuramsal ¢ergeve ve nedenlerden hareketle, bu ¢alismada; 1 Mart 2024
tarihinde mevcut yonetici atama ve yer degistirme yonetmeliginde yer alan puanlama dlgiitlerine yapilan
degisikliklere iligkin okul yoneticilerinin goriislerinin belirlemesi amaglanmistir. Ayrica ¢alisma
kapsaminda yonetmelik degisikligi yapilmadan 6nceki uygulamada olan yonetmelik {izerine de okul
yoneticilerinin goriisleri alinmistir. Bunun yani sira mevcut yoneticilerin ve ilk defa yonetici olacaklarin
atanmasina iliskin okul yoneticilerinin goriislerinin 6nemli oldugu diisiiniilmektedir. Bundan dolay1 bu
arastirma ile okul yoneticilerinin bu konudaki dnerileri de belirlenmeye ¢alisiimigtir. Yonetici atama ve
yer degistirme yonetmeliginin uygulama siirecindeki mevcut durum inceleyerek, gelecekte yonetici atama
olgtitlerinin belirlenmesi ve egitim kurumlarina yoneticilerin atanmasinda meydana gelen sorunlara
¢Oziim bulmak amaciyla gergeklestirlen bu ¢alisma 6nem arz etmektedir. Bu kapsamda arastirmanin
problem ciimlesi: 5 Subat 2021 tarihli resmi gazetede yayimlanan yonetici atama ve yer degistirme
yonetmeligindeki puanlama Olgiitlerinde ve yonetmeligin uygulanig siirecinde 1 Mart 2024 tarihinde
yapilan degisikliklere iliskin okul yoneticilerinin goriisleri nelerdir? olarak belirlenmistir.

YONTEM
2.1.Arastirmanin Modeli

Bu arastirma nitel arastirma ydntemlerinden durum c¢alismasi kullanilarak yapilmigtir. Durum
caligmasinda giincel bir durum miidahale edilmeden bulundugu sartlar i¢inde derinlemesine incelenir.
Durum ¢aligmasiyla bir olayin gelecekte doniisecegi yapi ile ilgili sonuglar ¢cikarmak miimkiindiir (Lynn,
1991). Bu aragtirma ile de yonetici segcme ve gorevlendirme uygulamalari ile ilgili okul ydneticilerinin
goriisleri derinlemesine incelenerek gelecege yonelik uygulamalarla ilgili Oneriler olusturulmaya
calisilmustir.
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Bu aragtirmada durum caligmasi desenlerinden i¢ i¢e gegmis tek durum deseni kullanilmistir. Bu
desende, tek bir durumun i¢inde birden fazla alt birim veya tabaka bulunabilmektedir (Yildirim ve Simsek,
2008). Arastirmadaki okul tiirleri ilkokul, ortaokul ve lise seklinde belirlenmis boylece arastirilan durumun
alt analiz birimleri olusturulmustur. Ayrica aragtirmaya konu olan durumun farkli okul tiirleri baglaminda
derinlemesine ve biitiinciil olarak incelenmesine olanak saglamistir. Aragtirmaya konu olan durum
hakkinda derinlemesine bilgi elde etmek amaciyla okul yoneticileri ile goriismeler yapilmis, daha 6nceki
yoOnetici segme ve atama yonetmelikleri incelenmistir. Ayrica aragtirmacilardan iKisi okul yoneticisi olarak
gorev yaptiklarindan dolay1 bu siirecin icerisinde yer almaktadirlar. Sahada gorev yapan arastirmacilar ayni
zamanda bu siirecte saha notlar1 da almiglardir.

2.2.Calisma Grubu

Aragtirmanin ¢aligma grubu 2023-2024 egitim-6gretim yilinda Nigde ilinde gorev yapan 11 midiir
ve 10 miidiir yardimcisi olmak iizere toplam 21 okul yoneticisinden olugmaktadir. Arastirmanin ¢alisma
grubunun okul miidiir ve miidiir yardimcilarindan olusturulma nedeni okul yoneticilerini se¢me ve
gorevlendirme siirecinin dogrudan onlart ilgilendiren bir siire¢ olmasidir. Katilimeilar belirlenirken
goniilliiliik esas alimmustir. Arastirmaya katilan okul yoneticilerine arastirmanin amaci ve dnemi hakkinda
bilgi verilmis, goriisme sirasinda toplanan verilerin baska kisi ve kurumlarla paylasiimayacagi ve kimlik
bilgilerinin arastirmada gizli tutulacag: belirtilmistir. Ayrica ¢aligma grubunu olusturan okul yoneticileri
ile gergeklestirilen 6n goriigmeler sirasinda kendilerine mevcut yonetmelik ve mevcut yonetmelik iizerinde
yapilan degisiklikler hakkinda bilgi verilmistir.

Calisma grubunu olusturan okul miidiir ve miidiir yardimcilar: belirlenirken maksimum ¢esitlilik
orneklemesinden faydalanilmistir. Bu o6rnekleme yonteminde amag, kiiciik bir drneklem olugturarak
problem durumuna taraf olabilecek kisilerin cesitliligini maksimum diizeyde yansitmaktir (Yazar ve
Keskin, 2021, s.233). Durum ¢alismalarinda durumla ilgili farkli bakis agilarinm1 ortaya koymak igin bu
ornekleme tiirii tercih edilmistir. Arastirmaya katilan okul yoneticilerine Y1,Y2,Y3...Y21 gibi kodlar
verilmistir. Arastirmaya katilan okul yoneticilerinin demografik 6zellikleri Tablo 1°de sunulmustur.

Tablo 1

Calisma Grubunun Demografik Ozellikleri

Katilmer Cinsiyet Yoneticilik Egitim Diizeyi Yoneticilik Okul Tiirii
Unvam Kidemi

Y1 Kadin Miidiir yardimeist Doktora 4 Ortaokul
Y2 Erkek Miidiir Yiiksek lisans 8 Tlkokul
Y3 Erkek Miidiir Yiiksek Lisans 12 Tlkokul
Y4 Erkek Miidiir Lisans 10 Lise
Y5 Erkek Miidiir yardimcisi Yiiksek Lisans 16 Ilkokul
Y6 Erkek Miidiir Yiiksek lisans 12 Tlkokul
Y7 Erkek Miidiir Yiiksek Lisans 8 Ortaokul
Y8 Erkek Miidiir yardimcist Yiiksek lisans 20 ilkokul
Y9 Erkek Miidiir Lisans 24 Tlkokul
Y10 Kadin Miidiir yardimcisi Yiiksek lisans 12 Ortaokul
Y11 Erkek Midiir Yiksek Lisans 10 Ortaokul
Y12 Erkek Midiir Yiiksek lisans 20 Ilkokul
Y13 Erkek Midiir Yiksek Lisans 14 Ilkokul
Y14 Erkek Miidiir Yardimcisi Yiiksek lisans 5 Ortaokul
Y15 Erkek Miidiir Yardimcisi Yiksek Lisans 6 Ortaokul
Y16 Kadin Miidiir Yiiksek lisans 9 Lise
Y17 Erkek Miidir Yardimcisi Yiiksek Lisans 7 Ortaokul
Y18 Erkek Miidiir Yardimeisi Yiiksek lisans 9 Lise
Y19 Erkek Miidiir Yiiksek Lisans 18 Tlkokul
Y20 Erkek Miidiir yardimcisi Yiiksek lisans 7 Ortaokul
Y21 Erkek Midir Yardimcisi Lisans 9 Ortaokul
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Tablo 1’de goriildiigii gibi 6rneklemde yer alan okul yoneticilerinin yonetici unvani (miidiir
veya miidiir yardimcisi), egitim diizeyi, cinsiyet ve okul tiirii baglaminda cesitlilik saglanmaya
caligtlmistir. Tablo 1°e gore 21 katilimcinin (11 miidiir ve 10 miidiir yardimcist) 3’{i kadmn 18’1 erkek;
3’11 lisans mezunu 17’si yiiksek lisans mezunu, 1’1 doktora mezunudur.

2.3.Veri Toplama Araci

Arastirmada, okul yoneticilerinin 2021 yilinda ¢ikarilan yonetici atama ve yer degistirme
yonetmeligi ve bu yonetmelik tizerinde 1 Mart 2024 tarihinde yapilan degisikliklere ilgili gorislerini
belirlemek amaciyla acik uglu sorulardan olusan yar1 yapilandirilmis goriisme formu kullanilmstir.
Yar1 yapilandirilmig goriisme formu katilimciya cevaplar konusunda esneklik saglarken ayni zamanda
da goriisme boyunca konunun dagilmasina izin vermeden 6nceden belirlenen basamaklarin izlenerek
gorligmenin tamamlanmasint saglar (Mayring, 2000).

Gorlisme formunun hazirlanma agamasinda okul yoneticileri ve egitim yonetimi uzmanlari ile
informal goriismeler yapilmis, alanyazinda okul yoneticilerinin atanmasi ve degerlendirilmesi ile ilgili
yapilmis olan aragtirmalar incelenmis ve son yillardaki okul yoneticilerinin atanmast ile ilgili ¢ikarilan
yonetmelikler ve alinan kararlar incelenmistir. Ayrica gdriisme sorulari {izerine egitim ydnetimi
alaninda iki uzmandan goriis alinmistir. Bu uzmanlar egitim yonetimi alaninda doktor 6gretim iiyesi
olarak gorev yapmaktadir. Arastirmacilardan ikisi okul yoneticisi olarak gorev yaptiklarindan dolay1
sahada tespit ettikleri gbzlemledikleri durumlar hakkinda notlar almiglar ve goriisme formunun
gelistirilmesi siirecinde kullanmiglardir. Goriisme formunun hazirlanmasi siirecinde yapilan bu
uygulamalar ile arastirmanin i¢ gecerliliginin artirilmasi hedeflenmistir. Gériisme formuna en son sekli
verilerek 4 adet acik uglu soru yer almasma karar verilmistir. Hazirlanan bu sorularla ilgili uzman
goriigiine bagvurarak sorular yeniden diizenlenmis ve son halini almistir.

Arastirmada kullanilan sorular agsagidaki gibidir:

1. 1 Mart 2024 tarihinde degisiklik yapilana kadar uygulanan, 2021 yilinda ¢ikarilan ydnetici
secme ve gorevlendirme yonetmeligi hakkindaki goriisleriniz nelerdir?

2. 1 Mart 2024 tarihinde yapilan degisiklikle uygulanmaya baslayan yoOnetici se¢gme ve
gorevlendirme yonetmeligi hakkinda ne diistiniiyorsunuz?

3. Sizce mevcut yoneticilerin atama ve gorevlendirmesi nasil olmalidir?
4. Sizce ilk defa yonetici olacaklarin atama ve gorevlendirmesi nasil olmalidir?
2.4 Verilerin Toplanmasi ve Analizi

Veriler okul saatleri disinda okul ydneticilerine hazirlanan goériisme formundaki sorular
yoneltilerek toplanmistir. Sorulara verilen cevaplari daha anlasilir kilmak i¢in biraz daha ayrintili
aciklayabilir misiniz? Burada bunu mu demek istediniz? seklinde ek sorular yoneltilmistir. Elde edilen
cevaplar yazili olarak kaydedildigi gibi higbir noktay1 kagirmamak adina ses kayitlar1 da alinmistir.
Daha sonra veri analizinde arastirmacilar tarafinda ses kayitlari tekrar tekrar dinlenmis ve notlar
almmugtir.

Aragtirmanin verilerinin analizinde icerik analizi kullanilmistir. Ierik analizi, nitel verilerin
anlamlar1 ve tutarhiliklar1 yoniinden detayli bir sekilde incelenerek, verilerin indirgenip
anlamlandirilmaya c¢alisildig1 bir girisimdir (Patton, 2014). Analiz asamasinda ilk olarak verilerin
dokiumii gerceklestirilmis, veriler aragtirmacilar tarafindan da notlar alinarak dinlenip karsilastirilmisgtir.
Daha sonra arastirmacilar tarafindan alt amaglara uygun olacak sekilde goriis birligi saglanarak kodlar
belirlenmis ve analizler yapilmigtir. Son olarak da arastirmacilarin yapmis oldugu analizler
kargilagtirilarak tutarli ve uyumlu analiz sonuglari elde edilmeye ¢aligiimustir.
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2.5.Gegerlilik ve Giivenirlik

Nitel arastirma yontemi kullanilarak gergeklestirilen bu ¢caligmada gegerliligi ve giivenirliligi
saglamak i¢in bir takim 6nlemler alinmistir. Elde edilen bulgularin kavramsal ¢ergeveye uygun oldugu
goriilmiigtiir (Yildinim ve Simsek, 2011). Gegerlik ve giivenirlik kavramlari nicel aragtirmalara 6zgii
kavramlar olup nitel arastirmalarin paradigmasi ile ¢elismektedir (Mills, 2003). Nitel aragtirmalarda
gegerlik ve giivenirlik kavramlarinin yerine tutarlilik, inandiricilik, aktarilabilirlik ve teyit edilebilirlik
kavramlarinin kullanilmasi onerilmektedir (Mills, 2003). Bundan dolay1 bu ¢aligmada gegerlik ve
giivenirlik kavramlarmin yerine tutarlilik, inandiricilik, aktarilabilirlik ve teyit edilebilirlik
kavramlarinin kullanilmast uygun goriilmiigtiir. Tutarhilik ya da diger bir ifade ile arastirmanin ig
giivenirligini artirmak amaciyla c¢alismada elde edilen bulgularla ilgili dogrudan alintilara yer
verilmistir. Arastirma da elde edilen veriler, {i¢ arastirmaci tarafindan da degerlendirilip ayr1 ayri
kodlanmis olusturulan kodlarla ilgili gériis birligi saglanmstir. inandiricilik ya da diger bir ifade ile ic
gegerliligi saglamak adma calismada kullanilan goriigme sorularinin gelistirilmesi agsamasinda ilgili
alanyazin ve yonetmelikler incelenmis, saha notlart alinmigtir. Goriisme sirasinda katilimeilarin
soyledikleri ses kayit cihazi ile kayit altina alimirken notlarda alinmigtir. Katilimeilarin sorulara
verdikleri cevaplar bunu mu demek istediniz? sorular1 yoneltilerek yanlis anlamanin 6niine gegilmeye
caligildig1 gibi goriisme sonrasinda alinan notlar katilimer ile paylasilmis ve teyit edilmistir. Calismada
icerik analizi sirasinda olusturulan kodlarin ilgisiz kavramlar1 disarida birakacak kadar dar ve ilgili
kavramlar1 kapsayacak kadar da genis olmasina 6zen gosterilmistir. Arastirmacilar, ¢alismanin
tiimiinde nesnel olmaya dikkat etmislerdir. Aragtirmada elde edilen veriler aragtirmacilar tarafindan
bagimsiz olarak kodlanmis ve daha sonra karsilastirlarak kodlamalar arasinda goriis birligi
saglanmistir. Aktarilabilirlik yani dis gegerliligi saglamak admna arastirma siirecinin agamalari
okuyucuya ayrintil bir sekilde sunulmustur. Arastirmacilar, arastirmada elde edilen verileri ayrintili bir
sekilde yazmaya calismigtir. Arastirma raporlastirilirken, arastirma siirecini okuyucunun goziinde
canlandirmasi istenmis bu nedenle ayrintili betimlemeler yapilmis ve dogrudan alintilara yer
verilmistir. Boylece toplanan veriler benzer ¢aligmalar igin yol gosterici olabilecek ve aragtirma
sonuglarinin da birbiriyle karsilastirilmast daha kolay olacaktir. Arastirma sonuglart sunulurken sade
ve anlagilir bir uslup kullanilmasina 6zen gosterilmis boylece arastirmayi okuyanlarin ayni anlami
¢ikarmalari saglanmaya caligilmigtir. Teyit edilebilirlik yani aragtirmanin dig giivenirligini saglamak
icin, toplanan veriler ve kodlamalar tekrar inceleyebilmesi adina arastirmacilar tarafindan
saklanmaktadir.

2.6.Etik izin

Uygulamadan nce Bayburt Universitesinin Etik Kurulundan izin alinmistir (30/05/2024 tarih
ve 161 karar sayisi). Uygulamadan 6nce katilimcilarla yliz ylize goriisiilmiis ve aragtirmanin amaci ve
nasil yiiriitiilecegi, bu siirecte katilimcilardan beklenenler ve katilimcilarin gizli tutulacagi, istedikleri
zaman c¢aligmadan cakilebilecekleri ile olasi riskler hakkinda katilimcilara bilgi verilmistir.

BULGULAR

Okul yoneticileri ile yapilan goriismeler sonucunda elde edilen bulgular aragtirma sorularina
yonelik olarak dort baslik altinda incelenmistir.

3.1.0kul Yoneticilerinin Degisiklik Yapilmadan Once Uygulanan 2021 Yihnda Cikarilan
Yonetici Secme ve Gorevlendirme Yonetmeligine iliskin Goriisleri

1 Mart 2024 tarihinde degisiklik yapilmadan &nce uygulanan 5 Subat 2021 tarihli yonetici
secme ve gorevlendirme yonetmeligi hakkinda okul ydneticilerinin belirtmis olduklar1 goriisler
yonetmelikle ilgili olumlu ve olumsuz goriisler seklinde ikiye ayrilarak incelenmistir. Okul
yoneticilerinin mevcut yonetmeligin olumlu yonlerine iliskin belirtmis olduklar1 goériisler dogrudan
alitilar yapilarak Tablo 2° de sunulmustur.
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Tablo 2

120

Okul Yoneticilerinin Degisiklik Yapiimadan Once Uygulanan Mevcut Yonetmeligin Olumlu Yonlerine

iliskin Goriisleri

Kodlar Okul yoneticilerinin goriislerinden alintilar Frekans
Liyakati 6n Y4: Kariyer ve liyakat agirlikly, firsat ve imkdn egitligi vardi. 6
plana almasi Y13: Liyakatin esas alindigi degerlendirme kriterlerinin baz alindigi

bir yonetmelik oldugunu diisiiniiyorum.
Yoneticileri Y1: Degisiklik yapilmadan dnce uygulanan yénetmelik idarecileri 7
calismaya calismaya tesvik ediyordu. Masa basinda oturan ne gerek varci
tegsvik etmesi  idareciler yerine artik hocam bir proje yapalim hocam bu yarismaya da
katilalim diyen idareciler gérmeye baslamistik.
Y4: Orgiitsel dinamikler ve takim liderligi olarak Okul miidiirlerine ve
ekibine yarisma ruhu olusturmakta koy kasabada imkansizi basaran
uygulamalar gézlemlenmistir.
Y6: Eski yonetmelik proje odakli, yéneticilerin kendilerini yenileyip
gelistirdikleri bir yonetmelikti Halihazirda yéneticilerinde dinamik bir
stiregte olmalarini saglayan bir yonetmelikti
Y12: Proje bazli ve egitim kriterleri agisindan idareyi aktif tutan bir
yonetmelikti
Mesleki ve Y3: Bu yénetmelik sayesinde ¢ogu idareci ikinci iiniversite okuyup 4
kisisel gelisimi  yiiksek lisans yapip kendini gelistirmeye baslamuisti.
desteklemesi Y4: Egitim yoneticilerinin kendini gelistirmesi, iiretmesi karsiliginda
gorev siireleri doldugunda arzu ettikleri egitim kurumlarina atanmalart
icin bir firsatti.
Atama Y5: Net kriterler vardi.Miidiir ya da miidiir yardimcisi olacaklardan 2
Ol¢iitlerinin beklenen ozellikler belliydi. Kriterler acik¢a belirtilmisti yani. Kisi
acik olmast yénetici olmak istiyorsa bu kriterleri yerine getirmeye c¢alisabilirdi.
Ornegin okulda Dyk , Iyep, destek egitim odast agilmasi bunlar hep
puanlama kriterine dahildi.
Geng Y13: Geng ve dinamik yoneticilerin motivasyonunu artirict etkisi vardi. 3
yoneticileri Genglerde eger ¢calisirlarsa kendilerini ve okulu gelistirecek ¢alismalar
desteklemesi  yaparlarsa kendilerinden tcriibeli olan miidiirlerle ayni puana sahip
olabiliyorlard.
Toplam 22

Tablo 2’de goriildiigii gibi aragtirmaya katilan okul yoneticilerinin ¢gogunlugu 5 Subat 2021
tarihli 31386 sayili yonetmeligin olumlu yanlariin liyakati 6n plana almasi ve okul yoneticilerini
calismaya tesvik etmesi oldugunu belirtmislerdir. Okul yoneticilerinin bu yénetmeligin olumlu yonleri
ile ilgili vurgu yaptiklar1 diger noktalar ise mesleki ve kisisel gelisimi desteklemesi, atama Slgiitlerinin
acik olmas1 ve geng ve dinamik yoneticileri desteklemesi olmustur.

Yonetmelige iligkin yapilan bu olumlu goriislerin yaninda yoneticilerin belirtmis olduklari
olumsuz gortislerde bulunmaktadir. Yonetmeligin olumsuz ydnlerine iliskin yoneticilerin belirtmis
olduklar1 goriisler dogrudan alintilar yapilarak Tablo 3’de sunulmustur.

Tablo 3

Okul Yéneticilerinin Degisiklik Yapilmadan Once Uygulanan Mevcut Yonetmeligin Olumsuz Yonlerine

Hliskin Goriisleri

Kodlar Okul yoneticilerinin goriislerinden alintilar Frekans
Okulun Y2:Tiirkiye gerc¢eklerine uymayan kent ile kir arasindaki okullar 1
konumunun arasinda yoneticiler arasinda haksizliga neden olan bir yonetmelikti
puanlamay1
etkilemesi
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Degerlendirme YO9:Gereksiz degerlendirmelerin oldugunu diisiiniiyorum. Bazi 4
Ol¢iitlerinin uygun  kriterler vardr ki bunun yénetici se¢imini etkilemesi ¢ok garipti.
olmamasi Mesela okulda evde egitim alan ogrencinin bulunmas kriteri, ee

yoksa bu bizim su¢umuz mu?

Y13:Bazi kriterler suiistimale agikti. Yapilmadan evrak iizerinde
yapilmis gibi gosterilebiliyordu.

Y20: Bazi maddelerin yéneticiler agisindan yapilmasi gereksiz ya
da zor olarak nitelendiriliyordu. Ancak puan getirecegi icin yine de
yapiyorlard.

Y21:Degerlendirme maddelerin ¢ogu son 4 yil icerisinde yapilan
calismalart  iceriyordu. Siire ile simwrli  tutulmasini  dogru

bulmuyorum.
Yonetmeligin ¢cok  Y10: Yonetmelik o kadar sik degisiyor ki, yonetmeligin birine gére 2
sik degismesi atanan diger yonetmelige gire atanamiyor. Yonetmeligin birine

gore yiiksek puan alan iyi idareci olarak degerlendirilen diger
yonetmeligin kriterlerinde puan alamiyor.

Toplam 7

Tablo 3’de goriildiigii gibi aragtirmaya katilan okul yoneticilerinin ¢ogunlugu 5 Subat 2021
tarihli 31386 sayili yonetmeligin olumlu yanlarinin olumsuz yanlarindan daha fazla olduguna dair
goriis  bildirmiglerdir. Olumsuz goriis bildiren okul yoéneticilerinin ¢ogunlugu degerlendirme
Olciitlerinin uygun olmadigini belirtmislerdir. Vurgu yaptiklar1 diger noktalar ise okulun konumunun
puanlamayi etkilemesi ve yonetmeligin ¢cok sik degismesi olmustur.

3.2.0kul Yoneticilerinin 1 Mart 2024 Tarihinde Yapilan Degisiklikle Uygulanmaya Baslayan
Yonetici Secme ve Gorevlendirme Yonetmeligine iliskin Goriisleri

5 Subat 2021 tarihli 31386 sayilt yonetmelikte 1 Mart 2024 tarihinde bazi degisiklikler
yapilmistir. Degerlendirme kriterlerinde yapilan bu degisiklerle ilgili okul yoneticilerinin goriisleri
sorulmus ve ortaya c¢ikan goriisler olumlu ve olumsuz olarak ayrilarak incelenmistir. Okul
yoneticilerinin yapilan bu degisikliklerle ilgili belirtmis olduklari olumlu goriisler dogrudan alintilar
yapilarak Tablo 4’de sunulmustur.

Tablo 4

Mevcut Yonetmelikte Yapilan Degisikligin Olumlu Yonlerine Iliskin Okul Yoneticilerinin Goriisleri

Kodlar Okul yoneticilerinin goriislerinden alintilar Frekans
Tecriibeyen Onem Y2:Yoneticilik tecriibeyle iliskilidir. Bu yonetmelik bunu 1
vermesi onceledigi i¢in yapilan Yonetmeligi son derece olumlu buluyorum

Y21: Idarecilikte yillarin vermis kisilerin istedigi okula gitmeleri
acgisindan mantikli olmus

Sade ve net olgiitler  Y9: Yapilan degisiklikle degerlendirme kriterleri sadelestirilmig 3
igermesi ve netlestirilmistir. Sade ve giizel olmusg
Toplam 4

Tablo 4’e bakildiginda mevcut yonetmelikte 1 Mart 2024 tarihinde degerlendirme kriterlerinde
yapilan degisikliklerle ilgili ¢ok az okul yoneticisinin olumlu goriis bildirdigi goriilmiistiir. Olumlu
goriis bildiren okul yoneticileri ise yapilan degisikliklerle tecriibbeye onem verildigini ve sade, net
Olciitlerin getirildigini belirtmislerdir.

Yonetmelikte yapilan degisikliklerle ilgili olumlu goriislerin yaninda yoneticilerin belirtmis

olduklar1 olumsuz goriislerde bulunmaktadir. Bu olumsuz goériisler dogrudan alintilarla Tablo 5 de
sunulmustur.
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Tablo 5

Mevcut Yénetmelikte Yapilan Degisikligin Olumsuz Yonlerine Iliskin Okul Yéneticilerinin Gériisleri

Kodlar Okul yoneticilerinin goriislerinden alintilar Frekans
Kidemin 6n plana  Y1: Mart ayinda yapilan degisiklik ile kidem 6n plana ¢ikarimustir. 12
cikarilmasi En yash olan en iyi yere miidiir olacak uygulamasi yapilmaya
baslanmigtir. Meslekteki deneyim on plana c¢ikarilmigtir. Bu da
meslekte tecriibesi fazla daha bilgisayar: bile a¢mayr bilmeyen
miidiirlerin en iyi okullara gitmesine sebep olacaktir.
Y3: Egitim kurumuna atanan miidiiriin sadece kidemli olmasit bog
koltugu doldurmasinin onii agillmistir.
Y4: Hizmet puanmina gére degerlendime yapilarak okul yédneticisi
secilmekte, bu da genglerin éniiniin kesilmesine neden olmaktadir.
Okul i¢inde yapilan  Y3: Egitim ydneticisinin gérev siiresi boyunca ya da gorev siiresi 5
calismalari dolunca kurumun sadece giinliik iglerini yiiriitmek kurumu gelistirmek
desteklememesi adina herhangi bir ¢alisma yapmamasinn onii agilmigtir.
Liyakate dayali Y14: Liyakati esas almadigi su gétiirmez bir gercek. Caliskan okulunu 5
olmamasi ve kendini gelistiren miidiirler ne yaparlarsa yapsin mesleki tecriibesi
fazla olan miidiirleri gecemeyeceklerdir.
Mesleki ve kisisel ~ Y15: Yiiksek lisans ve 2.iiniversite gibi kisisel gelisim kriterleri yeterli 4
gelisimi puan kaldirilmis adam yiiksek lisans yapacak 2. Universite okuyacak
desteklememesi ama hi¢bir 6nemi olmayacak
Y18: Kisilerin kendini mesleki agidan gelistirmesinin, kisisel
gelisimin desteklenmedigi bir yonetmelik. Bu yiizdende ¢alismaya
gerek yok
Ayni1 egitim Y15: Okul yéneticisi ilk 4 yilini bitirdikten sonra bir 4 yil daha kendi 2
kurumunda devam  okulunda kalmak istiyorsa yapilan degisiklikle idareci eger kidemli
etmek isteyen degilse bu imkansiz hale gelmistir. Emek verip gelistirdigin okulda
idarecilerin calisamayip baska yerlere gitmek zorundasin. Bu durum idarecilerin
desteklenmemesi ¢ok stk degismesine neden oluyor.
Toplam 28

Tablo 5’de goriildiigii gibi aragtirmaya katilan okul yoneticilerin ¢cogu yonetmelikte yapilan
degisikligin olumsuz yonlerinden bahsetmistir. Okul yoneticilerinin ¢ogunlugu yapilan degisikliklerle
kidemin 6n plana ¢ikarildigint vurgulamigtir. Bunun disinda mevcut yonetmelikte yapilan degisikligin
okul iginde yapilan ¢aligsmalar1 desteklemedigi, liyakate dayali olmadigi, mesleki ve kisisel gelisimi
desteklemedigi, ayn1 egitim kurumunda devam etmek isteyen idarecileri desteklemedigi hususlarina da
deginmislerdir.

3.3.Mevcut Yoneticilerin Yeniden Gorevlendirilmesine iliskin Okul Yéneticilerinin Onerileri

Okul yoneticilerinin mevcut yonetmelik ve yapilan degisiklikle ilgili goriigleri alindiktan
sonra, kendilerinin okul ydneticisi gorevlendirme ve degerlendirme siireglerine iligkin Onerilerde
bulunmalar1 istenmistir. Okul yoneticisi olarak gorev yapan yoneticilerin yeniden gorevlendirilmesi ve
gorevde degerlendirilmesine iliskin onerileri Tablo 6’da sunulmustur.

Tablo 6

Mevcut Yoneticilerin Yeniden Goreviendirilmesine Iliskin Okul Yoneticilerinin Onerileri

Kodlar Okul yoneticilerinin goriislerinden alintilar Frekans
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Yoneticiler gorev ~ Y1: Mevcut yéneticiler atanirken o yéneticinin ¢alistigt okullara ne 1
siirecinde kattigina bakilmalidwr. Bunun igin o okuldaki velilerin, 6gretmenlerin
paydaslart hatta 6grencilerin goriigleri alinip bu degerlendirme kriteri yapilabilir.
tarafindan

degerlendirilmeli

Okulun gelisimine  Y16: Okul icerisinde yapilan akademik ¢alismalar, yénetici géreve 4
katkilar basladiginda okulu nasil almis ve birakirken nasil birakmis bu kriterler

desteklenmeli gozetilerek puanlama yapilmali ve buna gore goreviendirme yapilmall.

Liyakat on planda  Y19: Yonetici atamalarinda liyakate dayali bir yaklasim tegvik 3
tutulmali edilmelidir. Deneyim ve egitim gibi faktorlere dayali olarak adaylarin

degerlendirilmesi, daha yetkin ve etkili yoneticilerin atanmasini saglar.

Calistig1 bolgeye  Y4: Miidiirler i¢in ¢alistiklari bolgelerin durumlart géz oniine alinarak 3

ve okula gore yakin-orta- uzak hedeflerini sézlesme seklinde hazirlamalidir sonunda
degerlendirilmeli  performans gostergeleri objektif olgiitlere gore ulasilan ulasilamayan
durumlara gore yeniden gorevlendirilmelidir.
Y6: Osretmenler gibi c¢alistigi yerin sartlarma gére puanlama
yapilmalidir.
Y17: Calistiklart okul tipine ve kurumun dgrenci sayisina gére
puanlama olmalr yani 100 6grencili bir okulda gorev yapan Yonetici ile
700 égrenci bulunan bir okulda gorev yapan idareciye ayni puan
verilmemeli
Performansa dayali  Y7: Mevcut ydneticilerin atamalart iilke geneli olusturulacak 2
bir sistem performansa dayali egitim siirecini gelistirici yonetim siire¢lerini
getirilmeli degerlendiren ve yoneticilerin kisisel gelisimine degerlendirme siirecine
katan bir sistem dogrultusunda yapiimali.
Tecriibeye dnem Y2: Okul yéneticilerinin tekrar géreviendirilmesinde tecriibe dnemli 1
verilmeli olmalidwr.Bir okulu yonetmek icin tecriibe onemlidir. Yillarimi bu ise
vermis idarecilerin daha bagarili olacaklarini diisiiniiyorum.
Kisisel gelisim 6n Y14: Adaylarin kisisel gelisimi ve mesleki gelisimini baz alan 5
plana ¢ikarilmali calismalardan ayrit ayrr puanmin verildigi bir puanlama sistemi ile
gorevlendirmelerin yapilmasi kaliteli ve zamanin ruhuna uygun bir okul
gelisimi icin son derece onemlidir. Oncelikle adaylarm aldiklar: biitiin
egitimler, yaptiklari biitiin bilimsel ¢alismalardan ayri ayri puan
alabildigi bir puanlama sistemi getirilmelidir.
Y12: Egitim kriterleri agisindan kisiyi de harekete gegirecek proje
egitim ve yiiksek lisans egitimini oncelikleyen kriterler belirlenerek
idareci atamast olabilir. Béylece mevcut okul yéneticileri kendilerini
gelistirmek durumunda kalabilirler.
Okul yoneticiligi Y15: Bence okul yoneticiligi gérev tanimi belli olan profesyonel bir 4
meslek haline meslek olmali, yonetici tekrar 6gretmenlige donme kaygisi tasimamali
gelmeli Y13: Universitelerde Yonetici yetistirme boliimii agilmali ve buradan
mezun olanlar okul yoneticisi olarak atanmalidir. Béylece yoneticilik
meslek haline gelecektir.
Toplam 23

Tablo 6’ya bakildiginda mevcut yoneticilerinin yeniden gorevlendirme siirecine iligkin okul

yoneticilerinin ¢cogunlugu okul gelisimine katkinin desteklenmesi, liyakatin 6n planda tutulmasi, kisisel
gelisimin 6n plana ¢ikarilmasi, okul yoneticiliginin meslek haline gelmesi ve ¢alistig1 bolge ve okula
gore degerlendirme yapilmasi Onerilerinde bulunmuslardir. Katilimeilar ayni zamanda yoneticilerin
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gorev siirecinde paydaslari tarafindan degerlendirilmesine, tecriibeye 6nem verilmesine ve performansa
dayal1 bir sistem getirilmesine de deginmislerdir.

3.4.11k Defa Yonetici Olacaklarin Gorevlendirilmesine iliskin Okul Yéneticilerinin Onerileri

Okul yoneticilerinin egitim kurumlarina ilk defa gorevlendirilecek olan okul yoneticilerinin
gorevlendirilmesine iliskin 6nerileri Tablo 7°de sunulmustur.

Tablo 7

Mevcut Yoneticilerin Ilk Defa Yonetici Olacaklarin Goreviendirilmesine Iligskin Onerileri

Kodlar OKkul yoneticilerinin goriislerinden alintilar Frekans
Yazili sinav Y1:0lk defa yénetici olarak atanmada sinav uygulamasini dogru 10
yapilmasi buluyorum. Ciinkii mevzuat bilgisine hakim olmasi 6nemli.
Kisisel ve Y7:0kul yoneticisi olacaklarmn yaptiklar: projeler, yiiksek lisans, 6
mesleki gelisim  ikinci iiniversite gibi kriterlerde ilk defa yénetici olacaklar igin
degerlendirme él¢iitii olmalidur.
Mesleki deneyim  Y2:Ogretmenlikte gecirilen siire daha fazla olmalidir. Simf 3
(Ogretmenlik- atmosferini tam anlamiyla bilmeyen ve o&ziimsemeyen birinin
Okul yoneticilik yapmast bana gore ¢ok dogru degil.
Yoneticiligi)
Hizmet I¢i Egitim  Y4:/lk defa okul yoneticisi olacaklara mutlaka hizmet ici egitim 2
verilmelidir. Bu siirecte deneyim kazanmalari saglanabilir.
Seffaf ve Nesnel  Y9: [lk defa yénetici olacaklarin sinav puan: ve miilakat puanlart bir 2
Miilakat arada degerlendirilebilir. Ancak miilakat seffaf ve nesnel olmalidur.
Y13: Sadece puan veya evrak ile degil hakkiyla yapabilecek kisiler
arasindan torpilsiz miilakat yapilmaldir.
Staj doneminin  Y18:ilk defa okul yoneticisi olacaklar mutlaka deneyimli okul 1
olmast yéneticilerinin yaninda en az 1 yil staj yapmalidirlar. Bu siirecte is ve
islemleri ogrenmelidirler.
Adaylik Y21: [lk defa atanan okul yéneticileri tipki aday égretmen gibi aday 2
uygulamasi okul yoneticisi olmalidirlar. Bu stirecte egitimler alip siire¢ sonunda
degerlendirilmeye tabi tutulmalidirlar.
Toplam 26

Tablo 7’ye gore katilimcilarin biiyiik ¢ogunlugu ilk defa okul yoneticisi olacaklar i¢in yazili
simav yapilmasi gerektigini dile getirmislerdir. Bununla birlikte kisisel ve mesleki gelisim ile
deneyiminde énemli oldugunu bunlara da bakilmas1 gerektigini vurgulamislardir. Ayrica katilimcilar
seffaf ve nesnel bir miilakat olmas1 gerektigi, hizmet ici egitim verilmesi, staj doneminin olmasi ve
aday okul yoneticiligi uygulamasinin olmasin gerektigine de deginmislerdir.

TARTISMA VE SONUC

Aragtirmada elde edilen bulgular sonucunda, degisiklik yapilmadan dnceki mevcut yonetmelige

iliskin okul ydneticilerinin olumlu goriislerinin ¢ogunlukta oldugu goriilmiistiir. 5 Subat 2021 tarihinde
¢ikarilan ydnetmeligin liyakati 6n plana ¢ikardigi ve okul yoneticilerini caligmaya tesvik etmesi
yonlerinden olumlu, degerlendirme oOlgiitlerinin uygun olmamasi yoniinden ise olumsuz olarak
nitelendirildigi goriilmiistiir. Yapilan bir calismada 5 Subat 2021 tarihinde ¢ikarilan bu yonetmelikte
lisansiistii egitimin puanlama Olgiitlerine dahil edilmesini bir eksiklik olarak nitelendirmistir. Okul
yoneticilerinin gelismis tilkelerde lisansiistii mezunu olduklarini bizim iilkemizde de bunun bir 6n kosul
olmas1 gerektigini dile getirmistir (Karaca, Ozcan ve Karaca, 2021). Bu sonug atama &lgiitlerine elestiri
getirmesi bakimindan elde ettigimiz sonucu destekler niteliktedir.

1 Mart 2024 tarihinde yonetmelikte yapilan degisiklikle yonetmelik sade ve net Olciitler icermesi
bakimindan olumlu olarak nitelendirilirken, okul yoneticilerinin ¢ogunlugu tarafindan kidemi 6n plana
¢ikarmasi bakimindan elestirilmistir. Benzer sekilde Kogak (2009) ile Dénmez ve Giines (2001) tarafindan
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yapilan caligmalarda meslekteki kidem yiikseldik¢e okul yoneticilerinin tiikenmiglik diizeylerinin de
artacagini buna bagl olarak is dinamizmlerini kaybedeceklerini vurgulamaktadir. Kidemi 6n plana
¢ikarmas1 disinda mevcut yonetmelikte yapilan bu degisikligin okul iginde yapilan ¢alismalar
desteklemedigi, liyakate dayali olmadigi, mesleki ve kisisel gelisimi desteklemedigi, ayni egitim
kurumunda devam etmek isteyen idarecilere avantaj saglamadig: belirtilmistir. Benzer sekilde Demir ve
Pinar (2013) yaptiklar: arastirma sonucunda yonetici atama ydnetmeliginin liyakate ve basartya yeterli
O6nemi vermedigi sonucuna ulasmislardir. Arastirmaya katilan katilimcilar yapilan degisikliklerle bilimsel,
sosyal ve kiiltiirel faaliyetlerin desteklenmedigini belirtmislerdir. Bu sonug arastirmacilar Silah (2001) ve
Giinay (2004)’1n s6ylemi ile desteklenmektedir. Silah (2001) ve Giinay (2004) yo6netici atama siirecinde
basarinin taktir edilmesinin ve sosyal, kiiltlirel, bilimsel faaliyetlere katilimin 6l¢iit olarak ele alinmasi
gerektigini belirtmiglerdir.

Mevcut yoneticilerinin yeniden gorevlendirme siirecine iliskin okul yoneticilerinin ¢cogunlugu okul
gelisimine katkinin desteklenmesi, liyakatin 6n planda tutulmasi, kisisel gelisimin 6n plana ¢ikarilmasi,
okul yoneticiliginin meslek haline gelmesi ile calistigi bolge ve okula gore degerlendirme yapilmasi
onerilerinde bulunmuslardir. Bayrak, Himmetoglu ve Aytug (2020) calismalar1 sonucunda egitim
sisteminin uygulama basamagini olusturan okul yoneticiliginin bir meslek haline getirilmesi gerektigini
vurgulamistir. Ayrica yoneticilerin secilmesinde liyakatin 6nemli oldugu belirtilmistir. Bu sonuglar
calismamizin sonucu ile paralellik gdstermektedir. ABD, Hollanda, Iskogya, ingiltere ve Avustralya gibi
tilkelerde okul yoneticiliginin profesyonel bir meslek haline getirilip etkili bir sekilde yiiriitiilebilmesi igin
standartla gelistirildigi gériilmektedir (Ingvarson, 2006). Bu arastirmanin sonucu elde ettigimiz sonucu
destekler niteliktedir. Giilsen ve Dayioglu (2015), yonetici atama 6l¢iitleri konusunda okul yoneticilerinin
goriiglerini incelemis ve yoneticilige yeniden atamada nesnel ve dlciilebilir dlgiitlerin olmasit gerektigini
belirtmislerdir. Ayrica yoneticilerin en az yiiksek lisans mezunu olmalar1 gerektigini vurgulamislardir.
Giilsen ve Dayioglu (2015)’in yaptig1 ¢alismadan elde ettigi sonug ile bu ¢alismadan elde edilen sonucun
farkl1 oldugu gériilmiistiir. Ozdogan (2023) ise 6gretmenligin ilk yillarindan itibaren yénetici olmak isteyen
Ogretmenlerin yetigtirilmesi, takibinin yapilmasi, iletisim-liyakat ve sosyal beceriler yoniinden 6lgiilerek
makul bir siire sonunda yonetici olur ya da olmaz kararnin ortaya konulmasi gerektigini belirtmistir.
Ozdogan (2023), yoneticiligi bir meslek olarak tanimlamis bu meslegin tasimasi gereken 6zelliklerden
bahsetmistir. Bu ifade bizim galismamizda elde etmis oldugumuz yoneticiligin meslek haline getirilmesi
sonucu ile ortiismektedir.

Ayni katilimeilar ilk defa okul yoneticisi olacaklar i¢in ise yazili sinav yapilmasi gerektigini dile
getirmislerdir. Bununla birlikte ilk defa yonetici olacaklar i¢in kisisel ve mesleki gelisim ile deneyiminde
6nemli oldugunu bunlara da bakilmasi gerektigini vurgulamiglardir. Ayrica katilimcilar seffaf ve nesnel
bir miilakat olmas1 gerektigi, hizmet i¢i egitim verilmesi, staj doneminin olmasi ve aday okul yoneticiligi
uygulamasinin olmasin gerektigine de deginmislerdir. Dogan, Demir ve Pinar (2014)’da yaptiklari galisma
sonucunda okul yoneticilerinin yazili sinavlar1 objektif bularak destekledikleri sonucuna ulagmiglardir.
Aragtirmacilarin elde ettikleri bu sonucun elde ettigimiz sonugla benzerlik gosterdigi goriilmektedir. Polat
ve Kurtgoz (2022), ilk defa yonetici atama degerlendirme oOlgiitlerine iliskin 6gretmen ve yonetici
goriislerini inceledigi caligmasinda bazi dlgiitlerin uygun olmadigi sonucuna ulagmiglardir. Bu dlgiitlerin
farkl1 alanlarda yapilan yiiksek lisans ve doktora egitimi, ilkokulllardaki yetistirme programi (IYEP) ve
destekleme ve yetigtirme kurslar1 (DYK) ile ziimre bagkanligi gibi dlgiitler oldugunu belirtmislerdir. Bu
Olciitlerin adaylar arasinda firsat esitsizligi olusturdugunu vurgulamislardir. Polat ve Kurtgdz (2022)
tarafindan elde edilen sonugla farkli sonuglar elde ettigimiz goriilmektedir. Yavuz ve Cakir (2022), PISA’da
basarili olan {ilkeler ile Tiirkiyede’ki okul yoneticilerinin atama Olgiitlerini karsilastirdiginda diger
iilkelerde okul yoneticilerinin yetistirilmesinde hizmet 6ncesi egitim aldiklar1 ve daha sonra se¢im siirecinin
oldugu Tiirkiye de ise bdyle bir egitimin olmayip yonetcilerin goreve basladiklarinda yonetim alaninda
gerekli yeterlilige sahip olmadiklarini belirtmiglerdir. Bu ifade yaptigimiz ¢alisma sonucunda da yonetici
olacaklarin bir hizmet 6ncesi egitimden gegmesi sonucunu destekler niteliktedir.

ONERILER
Aragtirma sonuglar1 géz 6niine alinarak asagidaki dnerilerde bulunulmasi uygun goriilmiistiir:

Okul yoneticisi segme ve gorevlendirme politikalar1 belirlenirken ¢ogunlugun memnuniyeti ve okul
yoneticilerinin de beklentileri géz oniine alinmali ve bununla ilgili arastirmalar yapilarak uzun siireli bir
atama politikas1 olusturulabilir.
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Mevcut yonetici segcme ve gorevlendirme yonetmeliginin egitimde verimlili§i ne derecede
karsiladigina yonelik nitel ve nicel arastirmalar yapilabilir.

Okul yoneticisi segcme ve gorevlendirme Olgiitlerinin somut ve dlgiilebilir yeterlilikte olmasi icin
calismalar yapilabilir.

Yonetici atama Olciitlerinde kidemin etkisi azaltilarak performansa yonelik verilen odiiller,
lisansiistii caligmalar ile bilimsel, sosyal ve kiiltiirel ¢alismalarin atamalardaki agirlig1 artirilabilir.

Bu arastirma Nigde ili ile sinirhidir. Ayni aragtirma farkli illerde ve daha biiyiik ¢apta yapilabilir. Bu
climle daha giizel ifade edilmeli.

KATKI BEYANI

Makalenin yazimi sirasinda tiim yazarlar esit katkida bulunmustur. ilgili alanyazinin taranmast,
verilerin toplanmasi ve analiz edilerek sunulmasi alanlarinda tiim yazarlar ayni1 oranda ¢alismis ve ortak
bir ¢alisma gerceklestirilmistir.

CATISMA BEYANI

Yazarlar arasinda herhangi bir ¢ikar catigmasi bulunmamaktadir. Bu makalenin yazarlari olarak,
herhangi bir mali cikar, baglanti veya diger potansiyel ¢atisma durumu olmadigini beyan ederiz.
Aragtirmamizt tarafsizlik ve seffaflik ilkeleri dogrultusunda yiiriitmiis ve makale i¢cinde sunulan bilgilerin
objektif ve glivenilir oldugundan emin olmus bulunmaktay1z.
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ARASTIRMA UNIVERSITELERINDE GOREV YAPAN OGRETIM
ELEMANLARININ AKADEMIK YAYINLARI VE AKADEMIK IS BIRLIiGI
AGLARI

ACADEMIC PUBLICATIONS AND ACADEMIC COLLABORATION NETWORKS
OF ACADEMIC STAFF WORKING IN RESEARCH UNIVERSITIES!

Yasemin YESILBAS OZENC?

Ozet

Opgretim elemanlar arasindaki is birligi, yiiksekogretimde egitim uygulamalarinim, arastirma kalitesinin ve mesleki gelisimin
artirtlmasinda 6nemli bir rol oynayan ¢ok yonlii bir kavramdir. Bu arastirmanin amact, Tiirkiye’deki arastirma tiniversitelerinde
gorev yapan Ogretim elemanlarmin akademik yayinlarinin ve akademik is birligi aglarinin sosyal ag analizi yontemiyle
incelenmesidir. Arastirmada Sosyal Ag Analizi yontemi kullanilarak tam ag analizi yapilmistir. Arastirmaya 6l¢iit 6rnekleme
yontemiyle, Arastirma Universiteleri Destek Programi kapsaminda belirlenen 23 iiniversiteden, icerisinde Egitim Y®6netimi
Anabilim Dal1 olan 15 {iniversite arastirmaya dahil edilmistir. Arastirmada her bir tiniversitedeki 6gretim elemanlarina iligkin
veriler, Yiiksekogretim Bilgi Sistemi (YOKSIS) iizerinden toplanmustir. Verilerin toplanmasinda arastirmaci tarafindan
gelistirilen alt1 kriterden olusan kontrol listesi kullanilmistir. Bu kontrol listesinde yazar adi, akademik yayinin adi, akademik
yaymin tarihi, anahtar kelimeler, ortak yazarlar ve dergi adi yer almaktadir. Arastirmada verilerin analizi, sosyal ag analizi
programlarmdan UCINET 6.0 programiyla gergeklestirilmistir. Ag analizi gorsellestirmelerinin yani sira aktorlerin agdaki
konumlarina iliskin merkezilik 6lgtimleri yapilmus; ag yapisal 6zellikleri ve ag giiciine iliskin analizler gerceklestirilmistir.
Aragtirma sonuglarina gore, arastirma {iniversitelerindeki 6gretim elemanlar1 arasinda akademik is birligi aginin zayif oldugu,
buna karsin arastirma iniversitelerinde gorev yapan akademisyenlerin diger {iniversitelerdeki meslektaslariyla kurduklari
aglarin daha yogun ve giiclii aglar oldugu goriilmektedir. Arastirma iiniversitelerindeki 6gretim elemanlari arasindaki zayif
baglantilara kargin bu iiniversitelerdeki akademik yayinlarmn birbiriyle baglantili ¢ok sayida kavrami icerdigi goriilmektedir.
Akademik yaynlar incelendiginde, en fazla kullanilan anahtar kelimelerin gretmen, okul miidiirii, liderlik, okul, Tirk Egitim
Sistemi, giiven, 6grenci, orgiitsel baglilik ve dzyeterlik oldugu goriilmektedir. Arastirmada, Hacettepe Universitesi ve Ankara
Universitesi’nin diger iniversitelere kiyasla daha giiclii akademik is birligi aglari kurdugu bulunmustur. Bu arastirma
sonuglarindan hareketle, 6gretim elemanlar1 arasindaki akademik is birligi aglarinin altinda yatan nedenlerin ve sonuglarin
derinlemesine incelenmesinde nitel aragtirmalarin yapilmasi nerilebilir.

Anahtar Kelimeler: Sosyal ag analizi, arastirma tiniversitesi, 6gretim elemanlari, akademik yayn, akademik ig birligi aglari.

Abstract

Collaboration among academic staff is a multifaceted concept that plays an important role in increasing educational practices,
research quality, and professional development in higher education. This study aims to examine the academic publications and
academic collaboration networks of academic staff working in research universities in Turkey by using the social network
analysis method. In the research, a whole network analysis was conducted using the Social Network Analysis method. Out of
23 universities determined within the scope of the Research Universities Support Program, 15 universities with a Department
of Educational Administration were included in the study by criterion sampling method. In the study, data on academic staff in
each university were collected through the Higher Education Information System (YOKSIS). A checklist consisting of six
criteria developed by the researcher was used to collect the data. This checklist includes the name of the author, name of the
academic publication, date of the academic publication, keywords, co-authors and journal name. The analysis of the data in the
study was carried out with UCINET 6.0, one of the social network analysis programs. According to the results of the research,
it is seen that the academic collaboration network among academic staff in research universities is weak, whereas the networks
established by academics working in research universities with their colleagues in other universities are denser and stronger.
Despite the weak connections between academic staff in research universities, it is seen that academic publications in these
universities include many interconnected concepts. When academic publications are examined, it is seen that the most
frequently used keywords are teacher, school principal, leadership, school, Turkish Education System, trust, student,
organizational commitment and self-efficacy. The study found that Hacettepe University and Ankara University established
stronger academic collaboration networks compared to other universities. Based on the results of this study, it may be
recommended to conduct qualitative research to examine the underlying causes and results of academic collaboration networks
among academic staff in depth.

Keywords: Social network analysis, research universities, academic staff, academic publication, academic collaboration
networks.
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Introduction

Universities are institutions for education and research (Ben-David & Zloczower, 1962). The main activities in
universities are research, teaching, and communication. Universities influence the national economy, social
development, and society in general (Molas-Gallart et al. 2002, 5). In modern, knowledge-based societies,
universities play an increasingly important role in economic growth and social progress (Pinheiro et al., 2015).
The leading role of universities in innovation and development is indisputable. Universities are important
institutions that initiate change and innovation in society. Universities are institutions of higher education
consisting of academic units such as faculties, institutes, colleges, etc. that carry out higher-level education and
training activities, scientific research, publication, and academic counseling (Law on Higher Education, 1981).
One of the most important tasks of universities is to conduct research. The more successful universities are in
promoting research, the stronger the communication between the various branches of learning (Ben-David &
Zloczower, 1962). In this context, research universities aim to employ outstanding faculty members in the field
and invest in the infrastructure necessary to establish research programs, including facilities, amenities, and
personnel (Clotfelter, 1996; Toma, 2019: 165).

The Council of Higher Education (YOK) is responsible for the provision of higher education services in Turkey
(YOK, 2007). The top management of the higher education system in the country is carried out by YOK, which is
the institution that ensures the coordination of all higher education institutions (Gur & Celik, 2014). In Turkey,
the 'Research Universities Support Program Cooperation Protocol’ was signed between the Presidential Strategy
and Budget Presidency and the Council of Higher Education in 2022. Within the scope of this protocol, it is planned
to support the studies of 23 research universities in the fields of health, social sciences, and advanced technology
with the Research Universities Support Program. It is aimed at increasing the competitiveness of research
universities in the international arena, their R&D activities, and the number of academic publications (YOK,
2022b). Research universities in Turkey are intended to pioneer high-value-added academic production at both
national and international levels and strengthen Turkey's capacity for human resources with doctoral degrees.
Research universities consist of 23 universities, 3 of which are foundation universities and 20 of which are public
universities. The main goals of research universities are regional and national development, the development of
universities, and ensuring equal opportunities and academic quality (YOK, 2022a).

Social network analysis can examine the interaction and relationship dynamics within scientific communities (Bibi
et. al., 2018). Academic social networks include complex networks of academic staff's relationships with other
researchers (Kong et. al., 2019). Social network analysis can be used to identify co-authorship styles in scientific
publications (Said et al., 2008) and to identify other researchers with whom researchers are connected. Academic
collaboration networks significantly affect publication productivity in research institutions (Ynalvez & Shrum,
2011). Although some researchers argue that the use of co-authorship in academic publications as a measure of
research collaboration is inadequate (Cimenler et. al., 2015), academic collaboration networks reveal unexpected
ties between individuals and these connections are crucial for research and knowledge production at universities
(Young et. al., 2015). Research universities in Turkey are of strategic importance for academic production and
international competitiveness. This study aims to examine the academic publications and academic collaboration
networks of academic staff working in research universities in Turkey by using the social network analysis method.
In this context, the problem statement of the research was determined as; "How are the field-indexed academic
publications and academic collaboration networks of academic staff working in research universities?". Three sub-
problems were identified in the research. These are;

1. How are the academic collaboration networks of academic staff working in research universities with
their colleagues working in research universities?

2. How are the academic collaboration networks of academic staff working in research universities with
their colleagues working in other universities?

3. How are the field-indexed academic publications of academic staff working at research universities
published between 2019-2024?

The reason for examining the field-indexed academic publications published between 2019 and 2024 is to analyze
and interpret the studies conducted in recent years. In Turkey, there has not yet been a scientific study conducted
with social network analysis in research universities, and it is thought that conducting this study on research
universities with social network analysis, which is an up-to-date and new research approach, will contribute to the
literature.

Method

With social network analysis, the relationships of actors with each other (Carolan, 2014: 4), informal groups, and
group leaders in the organization can be determined (Balkundi & Kilduff, 2006: 419); the behaviors of individuals
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within the framework of the interaction of individuals with each other and the environment are handled in a cause-
effect relationship (Freeman, 2004: 3,5). The Social Network Analysis method was used in this study in which
academic publications and academic collaboration networks among academic staff working in research
universities were examined. In the social network analysis method, whole network analysis is performed to reach
all participants in a group (Moolenaar, 2012). In the study, a whole network analysis was conducted and the
academic publications and academic collaboration networks of all academic staff working in the research
universities in the study group were examined. In addition to the findings of social network analysis, descriptive
statistics regarding the publications of academic staff were also included in the study.

Study Group

The study group of the research was determined by the criterion sampling method. Among the 23 universities
determined within the scope of the Research Universities Support Program, 15 universities with a Department of
Educational Administration were included in the study. The universities in the study group and their code names
are given below (Table 1).

Table 1. Codes of Research Universities

University Code University Code
Ankara University AU Bogazici University BO
Hacettepe University HA Ataturk University AT
Gazi University GA Yildiz Teknik University YT
Ege University EG Firat University Fl
Middle East Technical University oD Cukurova University Cu
Marmara University MA Dokuz Eylul University DO
Uludag University UL Erciyes University ER
Istanbul University IS

The study was conducted with academic staff in 15 state universities that meet the determined criteria. Foundation
universities in the research universities category could not be included in the study because they did not have a
Department of Educational Administration. The participants were numbered sequentially from the list of lecturers
with the code name of the university where they worked. For example, the code name of a lecturer working at
Ankara University and ranked fifth in the list was determined as "AU5". Finally, in the examination of academic
publications published by academic staff in research universities, journal articles published between 2019 and
2024, which are internationally recognized and indexed in SSCI, SCI, and AHCI indexes, which are expressed as
field indexes, were included in the study. Whether the academic publications were published in field-indexed
journals was confirmed using the Web of Science® database and then included in the study.

Data Collection Tools

The data were collected through the Higher Education Information System (YOKSIS) for each university.
Academic publication information about academic staff was accessed from the websites of the universities. A
checklist consisting of six criteria developed by the researcher was used to collect the data. This list includes the
author's name, name of the academic publication, date of the academic publication, keywords, co-authors, and
journal name. Academic publications were listed through this checklist.

Data Analysis

The analysis of the data in the study was carried out with UCINET 6.0, one of the social network analysis programs
(Borgatti et al., 2002). In this context, a social network map was created for the relationships between academic
staff working in research universities and academic staff working in research universities and other universities,
followed by a social network map for academic publications. Following the network analysis visualizations,
centrality measurements were made regarding the positions of actors in the network, and analyses were conducted
on network structural features and network strength.

Validity, Reliability, and Ethics

Expert opinion was consulted to ensure credibility in the research. The checklist created by the researcher for
examining the academic cooperation and academic publications of the academic staff was examined by two field
experts with the title of doctor. To ensure transferability in the research, a sample selection was made by the
problem situation (whole network data collection), and in this context, academic publications and colleagues of all
academic staff in the study group were examined. In addition, the findings of the social network analysis were

3 https://mjl.clarivate.com/home
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presented in detail to adapt the research to a different problem situation and to provide ideas for studies conducted
under similar conditions. Finally, to avoid ethical violations during the research, the confidentiality of the
participants was emphasized and the names of the participants were expressed with code numbers so as not to
reveal their identity information.

Findings

Within the scope of social network analysis in the study, firstly, findings on the academic collaboration networks
established by academic staff with academic staff working at research universities and other universities are
presented. Then, findings on the structure of these networks and the strength of the ties between actors were
presented. Another finding in the study is the social network analysis findings regarding the academic publications
of academic staff working at the research university.

Findings on academic collaboration networks of academic staff

While discussing the findings regarding the academic collaboration networks of the academic staff, firstly, the
academic collaboration networks of the academic staff with their colleagues working at research universities were
examined, and then the relationships of the academic staff with their colleagues working at other universities were
discussed. The academic collaboration networks of academic staff with academics working at research universities
(Figure 1) and with academics at other universities (Figure 2) are presented below.
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Figure 1. Academic collaboration networks established by academic staff with academics at research
universities

As seen in Figure 1, it can be said that the academic staff working in research universities have limited relationships
with each other. In the social network with 101 actors and 44 ties, it is seen that there are disconnections between
the actors and that there is no holistic structure. In addition, there are many isolated actors on the left side of the
network map. It is seen that these actors did not publish co-authored academic studies with academics at research
universities between 2019-2024. According to the network map, it can be said that academic staff working at
Ankara University, Gazi University, Hacettepe University, and Ataturk University are at the center of the network
and have established ties with other actors. In this context, it can be concluded that AU3, AU9, HA1, HA2, GA12,
and AT?2 actors play a central role in the network. However, it is noteworthy that these actors mostly establish
relationships with lecturers working in their universities.
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Figure 2. Academic collaboration networks established by academic staff with academics at other universities

As can be seen in Figure 2, it can be said that the collaboration networks of academic staff working at research
universities with academics at other universities are denser compared to Figure 1 with 309 actors and 219 ties. The
central actors in the social network are shown with big circles, and it is seen that academic staff at Bogazici
University, Middle East Technical University, Hacettepe University, Ege University, and Ankara University have
many academic collaboration networks with other academic staff. In this context, it is concluded that AU1, HAZ2,
OD1, BO4, and EG5 actors have a central role in the network. Finally, it can be said that there are many isolated
actors in the network map and the network has a fragmented structure. When the social networks are analyzed, it
is seen that the networks established by the lecturers with the actors in other universities have a higher proportion
of relationships, contain more reciprocal relationships, and have a more centralized structure compared to those in
the research university. To summarize, when both networks are analyzed, it is possible to say that academic staff
at Hacettepe and Ankara universities occupy an important and influential position in the social network.

Findings on the network structure of academic collaboration networks of academic staff

Network size, network density, clustering coefficient, reciprocity, and transitivity values were calculated to
analyze the academic collaboration of academic staff. Before determining the academic collaboration networks
established by academic staff with academics in other universities, the bimodal network matrix was converted into
an unimodal network. The structural characteristics of the collaboration networks established by academic staff at
research universities and other universities are given in Table 2.

Table 2. Network Structural Characteristics of Academic Collaboration Networks of Academic Staff

Network . Reciprocity  Reciprocity o . Cluster
size €S (diad) (triad) ~ ransitvity Density oo ohicient
Research 101 44 0.692 0.818 0.419 0.004 0.405
Universities
Other 309 219 0.800 0.889 0.645 0.010 1.000
Universities

When the academic collaboration networks of academic staff working at research universities with academics at
the research university and other universities are compared, it is seen that the number of connections of academic
staff at research universities is quite low. It can be said that academic staff at research universities have more
collaboration networks with their colleagues at other universities. The density value in social networks takes a
value between 0 and 1. A density value of 0 indicates that there is no interaction, while a density value of 1 indicates
that there are close relationships (Carrington et al., 2005; Everett & Borgatti, 2005). In the study, the density of
the academic collaboration network of the academic staff at the research university was calculated as 0.004
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(D=0.004, Std. Dev.=0.066, Avg. Degree=0.436), and the density of the academic collaboration network of the
academic staff at other universities was calculated as 0.010 (D=0.010, Std. Dev.=0.176, Avg. Degree=0.950).
From this point of view, it can be said that the density of both networks is low and there are loose ties.

When the reciprocity values of the network were analyzed, the reciprocity rate of academic collaboration networks
established by academic staff with their colleagues in research universities was calculated as 82% (Arc
Reciprocity=0.818), and the reciprocity rate in bilateral connections was calculated as 69% (Dyad
Reciprocity=0.692). The reciprocity rate of academic collaboration networks established by academic staff with
their colleagues in other universities was calculated as 89% (Arc Reciprocity=0.889) and the reciprocity rate in
bilateral connections was calculated as 80% (Dyad Reciprocity=0.800). It can be said that the academic
collaboration networks established by academic staff with their colleagues in other universities have higher
reciprocal dyadic and triadic connections compared to their colleagues in research universities; therefore, the
relationships in this social network are more structured and stronger.

Another network structural feature is transitivity. Transitivity determines groups of three in the network. Triplet
groups make the network more balanced and sustainable (Kilduff & Tsai, 2007; Krackhardt, 1998). The transitivity
rate of the professional collaboration network of the academic staff at the research university was calculated as
42% (Triplet Transitivity=0.419), and the transitivity rate of the professional collaboration network established
with academics at other universities was calculated as 65% (Triplet Transitivity=0.645). According to this finding,
it is seen that the professional collaboration network established by the academic staff with their colleagues at
other universities is more structured and more sustainable than their colleagues working at the research university.
Finally, the clustering coefficient is a measure of the direct connections of actors in the network with their
neighbors. This coefficient takes a value between 0 and 1. A higher coefficient indicates that the actors in the
network are more tightly connected (Scott, 2000; Wasserman & Faust, 1994). Based on this, it can be said that
lecturers have tighter ties with their colleagues at other universities than their colleagues at the research university.

Centrality criteria (Freeman, 2004) are used to interpret the social network maps created in social network analysis
and to determine the position of actors in the network. These criteria are important in terms of determining how
important the actors in the network are in the network (Wasserman & Faust, 1994). The centrality measures of the
academic collaboration networks established by academic staff with their colleagues in research universities and
other universities are given below (Table 3).

Table 3. Centrality Measures of Academic Collaboration of Academic Staff

Centrality Degree Closeness Betweenness Eigenvector
measures/Actors  centrality  centrality centrality centrality
Actors AT2, HA2 HA2 AU3, AU9
HAL, (Clo=0.514) (Betw.=9.000) (eigenvector=0.557)
Research gﬁiz AT2 AT2 AU10, HA5
Universities (deg=5) (Clo=0.512) (Betw.=6.000) (eigenvector=0.435)
EG5, GA12 HAL, GA12
(Clo=0.511) (Betw.=4.000)
Actors YT2 HA2 HA2 -
(deg=22) (Clo=0.359) (Betw.=58.000)
EG5 HA4 HA4
Other (deg=20) (Clo=0.357) (Betw.=42.000)
Universities HA2 YT2,EG5  YT2
(deg=16) (Clo=0.356) (Betw.=36.000)
GA2 EG5
(deg=14) (Betw.=24.000)

The table above shows the actors with the highest centrality values. The actors with the highest degree of centrality
in the academic collaboration networks established by academic staff with their colleagues working at research
universities are AT2 (deg=5), HA1 (deg=5), HA2 (deg=5), and GA12 (deg=5). The actors with the highest degree

4 The table shows the actors with the highest centrality values.
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of centrality in the academic collaboration networks established by academic staff with their colleagues in other
universities are YT2 (deg=22), EG5 (deg=20), HA2 (deg=16) and GA2 (deg=14), respectively. Degree centrality
refers to the number of direct connections each actor has with other actors in the social network (Everett & Borgatti,
2005). According to the table, it is seen that the degree of centrality of HA2 actors is high in both networks. From
this point of view, it can be said that the HAZ2 actor has connections with a large number of actors and that this
actor is at the center of the network and in an important position.

Closeness centrality is the degree of direct proximity or distance of an actor in a network to others. This degree
refers to the actor's ability to quickly reach others in the network and access information (Carrington et al., 2005;
Marsden, 2005). According to the table above, the actors with the highest closeness centrality in the academic
collaboration networks established by academic staff with their colleagues working at research universities are
HA2 (Clo=0.514), AT2 (Clo=0.512), EG5 (Clo=0.511) and GA12 (Clo=0.511). The actors with the highest
closeness centrality in the academic collaboration networks established by academic staff with their colleagues in
other universities are HA2 (Clo=0.359), HA4 (Clo=0.357), AT2 (Clo=0.356) and EG5 (Clo=0.356), respectively.
When both networks are analyzed, it can be said that HA2 and EG5 actors can connect with other actors directly
or indirectly in a short time and access information.

According to betweenness centrality, actors who act as bridges in the network may have an important position in
the network since they have control over the flow of information (accessing information before anyone else,
blocking the flow of information, or directing information in the direction they want) (Borgatti et al. 2013, 174-
175). According to the table, the actors with the highest betweenness centrality in the academic collaboration
networks established by academic staff with their colleagues working at research universities are HA2
(Betw.=9.000), AT2 (Betw.=6.000), HAL (Betw.=4.000) and GA12 (Betw.=4.000). The actors with the highest
betweenness centrality in the academic collaboration networks established by academic staff with their colleagues
in other universities are HA2 (Betw.=58.000), HA4 (Betw.=42.000), PT2 (Betw.=36.000) and EG5
(Betw.=24.000), respectively. When both networks are analyzed, it can be said that the lecturer with the code
number HAZ2 is the actor who plays a critical role among the actors who do not establish connections by acting as
a bridge between other actors.

Finally, eigenvector centrality is a composite of all measures of degree, closeness, and betweenness centrality. The
actors with the highest eigenvector centrality in the academic collaboration networks established by academic staff
with their colleagues working in research universities are A3 and A9 actors. Since these actors are close to the
actors who are active in the network and who are at the center of the network, it is expected that they will also
provide various advantages (access to resources such as information, etc.). However, it is seen that the eigenvector
values in the academic collaboration networks established by the academic staff with their colleagues in other
universities are .000 and the quality of the connection between the actors is low. In summary, when the centrality
measurements of the academic collaboration networks established by academic staff with their colleagues working
in research universities and other universities are examined, it is seen that the HA2 actor is at the center of the
network, acts as a bridge between other actors, provides the connection and is an effective actor in terms of its
position in the network. Following the academic collaboration between academic staff, scientific journal articles
published by academic staff at research universities in journals indexed in SSCI, SCI, and AHCI between 2019
and 2024 were analyzed. The number of scientific articles published in research universities during these dates is
given below (Table 4).

Table 4. Number of Field Indexed Publications by Faculty Members in Research Universities

University/Date 2019 2020 2021 2022 2023 2024  Total

Hacettepe University 6 2 9 8 10 1 36
Ankara University 5 2 7 5 2 0 21
Firat University 0 6 3 4 5 1 19
Middle East Technical University 0 4 4 1 7 2 18
Yildiz Teknik University 4 1 1 5 3 1 15
Ege University 1 2 1 3 6 1 14
Gazi University 2 1 2 0 8 0 13
Ataturk University 0 3 2 3 2 0 10
Bogazici University 2 1 2 1 4 0 10
Marmara University 2 1 1 0 1 0 5
Uludag University 0 2 1 1 1 0 5
Istanbul University 1 0 1 1 0 0 3
Cukurova University 0 0 0 1 1 0 2
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Dokuz Eylul University 1 0 1 0 0 0 2
Erciyes University 0 0 0 0 0 0 0

As can be seen in the table, the highest number of field-indexed publications between 2019-2024 was made by
academic staff working at Hacettepe University. This is followed by Ankara University and Firat University,
respectively. It is seen that most of the researches were published in 2023. It is seen that Erciyes University, one
of the research universities, has not published any scientific studies published in field-indexed journals between
these dates. In this study, the social network analysis method was used to determine which keywords were studied
in each research university. According to the research findings, when the keywords were examined, the most
frequently studied topics in research universities were teacher (f: 31), school principal (f: 24), leadership (f: 16),
school (f: 11), Turkish Educational System (f: 10), trust (f: 10), student (f: 10). The social network map of academic
publications published by academic staff at research universities between 2019 and 2024 is presented below
(Figure 3).
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According to the network map above, it can be said that a large number of topics are studied in research
universities. There are 213 nodes and 367 links in the social network of academic publications. Therefore, it is
possible to say that there are many connections in the network. It is seen that academic staff in research universities
study similar topics to their colleagues in other universities. In the study, after the social network map was created
for the field-indexed publications of academic staff in research universities, bimodal network data was converted
into unimodal network data in the UCINET program for the analysis of the network. As a result of the analysis,
the density of the network was calculated as 0.714. The fact that this value is close to 1 leads to the conclusion that
there are tight and dense relationships in the network. Finally, the fact that the transitivity in the network is 92%
(Triplet Transitivity=0.918) shows that this network is very balanced, structured and sustainable. According to the
findings, Hacettepe University (HA) and Ankara University (AU) have higher centrality values than other
universities.

Hacettepe University and Ankara University have conducted more studies than other research universities. There
are many links between both universities and there are common topics such as motivation, ethics, Turkish
Educational System. However, it is seen that different topics are studied in both universities. For example, at
Ankara University, gender/gender identity, LGBT, human rights, discrimination and teacher unions are among the
topics researched differently from other universities. At Hacettepe University, the COVID-19/pandemic,
migration, refugees, Turkish society, Turkish culture, and technology addiction are among the topics studied. In
summary, it is seen that the academic collaboration network among academic staff at research universities is weak,
whereas the networks established by academics working at research universities with their colleagues at other
universities are denser and stronger. In other words, academic staff at research universities engage in academic
collaboration with their colleagues at other universities and publish co-authored studies with them. Despite the
weak connections among academic staff in research universities, it is observed that academic publications in these
universities include a large number of interconnected concepts. Faculty members at these universities study similar
topics with their colleagues and continue their research on these topics.

Discussion, Conclusion, and Recommendations

In this study, which was conducted to examine the academic publications and academic collaboration networks of
academic staff working in research universities in Turkey by using the social network analysis method, various
results were reached. Academic staff in universities form complex social networks that are influenced by various
factors and serve multiple purposes. Academic collaboration networks are complex structures that reflect the
intricate relationships between individuals (Kong et. al., 2019). Social network analysis of academic staff in
universities reveals informal structures that influence collaboration, innovation, and scientific output. These
analyses show that academic networks are influenced by organizational roles, individual interactions, and the
broader social structures in which they are embedded.

Social network analysis can be used to analyze social mobility, science citations, relationships, and community
structure in universities (Scott, 1988; Yuce et. al., 2014). With social network analysis, metrics provided by
academic social networks such as the number of scientific publications, co-authored works (Hassan, 2018; Said
et. al., 2018), readings, and citations can be used to evaluate and compare researchers and research units (Bibi et.
al., 2018). In the study, it was revealed that the academic collaboration network among academic staff in research
universities is weak, but academics working in research universities establish more relationships with their
colleagues in other universities. This can be explained by the intense individual competition environment in
research universities and the fact that academics are not directed towards interdisciplinary cooperation. It is seen
that academic staff at research universities focus on individual success due to institutional expectations and
performance criteria, and therefore, intra-institutional collaboration is limited. On the other hand, it is thought that
relationships with colleagues at different universities are more preferred due to their potential to provide diversity
and new perspectives. It can also be stated that external connections increase the visibility of academics and open
the door to new research opportunities. These findings suggest that academic collaboration networks should be
strengthened and encouraged more at the institutional level.

Academic collaboration among teaching staff in higher education is crucial for academic and professional
development. University administrators and institutions play an important role in encouraging these partnerships
(Omotayo & Abdulrahman, 2021). Therefore, it can be said that higher education administrators have an important
role to play in developing the academic collaboration networks of academic staff in research universities and
encouraging them to collaborate. It is important for university administrators to create an organizational culture
that paves the way for academic collaboration and to create an environment where trust and effective
communication among employees are ensured. Developing collaborative networks among faculty can bring many
benefits to the university and academic staff. For example, collaborating with other faculty members can lighten
the workload of academics and revitalize teaching and research with the potential to re-energize faculty members
and bring back their passion for their work (Eddy & Mitchell, 2011). In addition, effective knowledge sharing
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among university faculty promotes quality teaching and research. Academic collaborative networks enhance
individuals' personal development (Adamseged & Hong, 2018), share knowledge, build trust, and establish
partnerships that enhance educational and research outcomes (Dallmer, 2004; Perry et. al., 2022; Richardson et.
al., 2018).

Another result of the study is that despite the weak links between academic staff in research universities, academic
publications in these universities include a large number of interrelated concepts. Lecturers in these universities
study similar topics with their colleagues and continue their research on these topics. This can be considered as a
result of the fact that academic staff at research universities individually focus on similar themes and research
areas. Even if they do not directly collaborate with each other, the fact that academics work around common
scientific interests contributes to the deepening of these universities in their areas of specialization. However, this
parallelism also shows that potential collaboration opportunities within the institution are not sufficiently utilized.
Moreover, this finding suggests that the lack of academic collaboration is more related to the models of
collaboration rather than the diversity of research topics. Strategic interventions to increase collaboration within
the institution can both increase scientific productivity and expand the university's overall impact. Academic
collaboration networks have an impact on academic productivity. Therefore, it can be said that it is important for
university administrators to encourage researchers to establish collaborative relationships as it significantly
increases scientific productivity (Landry et. al., 1996). In this context, it may be effective to build consensus to
encourage collaboration among faculty members at the university and to prefer collaboration models that value a
less hierarchical approach. (Dallmer, 2004).

The study concludes that Hacettepe University and Ankara University, which are among the most prestigious
universities in Turkey, have the highest number of field-indexed academic publications, and that actors at these
universities have established more academic collaboration networks with their colleagues at research universities
and other universities. Hacettepe University ranked 554th among the 3,000 universities with the highest academic
performance according to the URAP (University Ranking by Academic Performance) Research Laboratory, 2023-
2024 World Rankings. Hacettepe University ranks first in Turkey. Ankara University ranks 745th in the world and
6th in Turkey (URAP Center, 2024; Newspaper Hacettepe, 2024). Therefore, it is expected that academic
collaboration networks and academic publications among academic staff in these universities with high academic
success will be high.

When academic publications are examined, it is seen that the most frequently used keywords are teacher, school
principal, leadership, school, Turkish Education System, trust and student. It is noteworthy that the Turkish
Education System, Turkish society, and Turkish culture are studied in the research. In addition, Hacettepe
University and Ankara University have different weights on the topics. In Ankara University, gender identity,
LGBT, human rights, discrimination, teacher unions, religious education, and political Islam are among the topics
researched differently from other universities. In Hacettepe University, the COVID-19/pandemic, migration,
refugees, Turkish society, Turkish culture, and technology addiction are among the topics studied. The difference
in these topics may be due to the differences in the interests of the academic staff, as well as the structure,
management, and dynamics of the university. To make more detailed comments on this issue, it is necessary to
evaluate all factors related to the university and to consider the university together with its conditions. Since social
network analysis is used to determine the situation, the reasons behind the behaviors of individuals can be revealed
through research conducted with a postpositivist paradigm.

It is possible to say that university administrators have a role to play in increasing academic cooperation among
academic staff. To summarize, it can be said that faculty members in research universities have weak connections
with their colleagues and the number of field-indexed publications that qualify as international publications is quite
low. Considering that the main expectation from research universities is research, development, and improvement,
the number of these publications is insufficient. In conclusion, university administrators should focus on building
trust, rewarding collaborative efforts, and fostering an organizational culture that supports communication. They
should also take into account power dynamics and structural barriers within the university and encourage
interaction between different universities in increasing academic collaboration and the number of qualified
academic publications. Within the scope of the research, the reasons underlying the academic collaboration
networks in research universities can be examined in detail through qualitative research based on the views of
academic staff and higher education administrators. It is thought that studies conducted in this context can
contribute to the literature in terms of explaining the reasons and results of collaboration networks among academic
staff.
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Egitim Ortamlarinda Etik Disi1 Davramislarin Nedenleri: Ne Yapilmah?3
Ozet

Bu arastirma, miidiir goriislerine gore Ogretmenlerin meslegini icra ederken Ogrencilere,
meslektaslarina, velilere ve okul yoneticilerine yonelik etik disi davraniglarinin nedenlerini ortaya
¢ikarmak amaciyla yapilmigtir. Arastirma nitel arastirma gelenegi icerisinde durum g¢aligmasi deseni
kullanilarak gergeklestirilmistir. Arastirma, 2021-2022 egitim-ogretim yilinda Diizce ilindeki lise
okullarinda gergeklestirilmis olup, arastirma sorularina cevap bulmak igin on yedi okul miidiiriiniin
goriiglerine bagvurulmustur. Calisma grubu amacgh ornekleme yontemlerinden 6l¢iit 6rnekleme ve
kartopu 6rnekleme kullanilarak belirlenmistir. Okul miidiirii goriislerinin analizinde nitel veri analiz
tekniklerinden betimsel analiz ve icerik analizi yontemleri kullanilmistir. Bulgulara gore 6gretmenlerin
etik dig1 davranislarinin nedenleri; Bunlar mesleki yetersizlikten kaynaklanan nedenler, sistem ve
yonetimden kaynaklanan nedenler ve kisisel nedenler olmak iizere ii¢ alt temada gruplandirtlmistir. Elde
edilen bulgular ¢ergevesinde uygulayicilara ve arastirmacilara 6nerilerde bulunulmustur.

Anahtar Kelimeler: Etik, Ogretmenlik Meslek Etigi, Etik Ihlallerin Nedenleri
Abstract

This research was conducted to reveal, according to the opinions of the principals, the reasons for
the unethical behavior of teachers towards students, colleagues, parents and school administrators while
performing their profession. The research was conducted using the case study design within the
qualitative research tradition. The research was conducted in high school schools in Diizce province in
the 2021-2022 academic year, and the opinions of seventeen school principals were consulted to find
answers to the research questions. The study group was determined using criterion sampling and
snowball sampling, which are purposeful sampling methods. Descriptive analysis and content analysis
methods, which are qualitative data analysis techniques, were used to analyze the school principal's
opinions. According to the findings, the reasons for teachers' unethical behavior are; They were grouped
into three sub-themes: reasons arising from professional inadequacy, reasons arising from the system
and management, and personal reasons. Recommendations were made to practitioners and researchers
within the framework of the findings.

Keywords: Ethics, Teaching Professional Ethics, Reasons For Ethical Violations

Introduction

1 Okul Miidiirii, Milli Egitim Bakanhgi, huzur.d@hotmail.com, ORCID: 0009-0005-8079-860X

2 prof. Dr., Diizce Universitesi, Egitim Fakiiltesi, Egitim Yonetimi ve Denetimi Bolimii,
enginaslanargun@duzce.edu.tr, ORCID: 0000-0002-4965-0229

3 Bu makale, ikinci yazar danismanliginda, birinci yazar tarafindan hazirlanan yiiksek lisans tez calismasindan
uretilmistir.

Article/Makalenin; Submission Date / Génderilme Tarihi: 01/12/2024

Revised Date / Hakem Atama: 07/12/2024

Accepted Date/ Kabul Tarihi: 30/12/2024



https://orcid.org/0009-0005-8079-860X
https://orcid.org/0000-0002-4965-0229

143
Huzur KURT & Engin ASLANARGUN

Ethics is related to finding the best solution for complicated problems and evaluating the
consequences of behaviors, whether they are good or bad. Ethics can also be defined as the terms a
person employs during his behavior and his criteria for distinguishing between false and true (Atalay ve
Saban, 2005). Ethics is a philosophical term that contains human behaviors like honesty, truth, keeping
promises, royalty, justice, helping others, and doing your responsibilities. Ethical rules that make up the
"right person" are part of society's search for order. Because of that ethic, he derives his power from
human consciousness. By listening to his conscience, an individual evaluates his emotion, thought,
behavior, attitude, and act as true or false, bad or good, negative or positive. People consider this balance
while building relationships, and as a consequence of their acts, they create control and adapt themselves
to them (Mocan, 2002).

In every society, the teaching profession has held high regard. Although respect for the teaching
profession and respect for people can vary depending on a country's culture, it has always been regarded
as a very sacred profession in comparison to other jobs that were solely for monetary gain (Sisman,
2001). Reasons why this profession has lost its reputation recently are wrong state policies, inefficient
education in education faculties, having so much space for teaching majors, giving professional
formation (a teaching certificate) to students who don’t major in education faculties, and not enough
teacher salaries. Durmus, Kran, and Sucu (2019). Unethical behavior can have many reasons. According
to Usta (2021), there is weak leadership, a lack of legislation, personal weakness, conflicts among
people, degeneration, et cetera. These examples can be sources of unethical behavior. According to Giil
(2006), the reasons for unethical behavior have two sides: social-cultural, economic, and psychological.
While some situations, such as discrimination, unfair hiring, corruption, bribery, and subservience, are
considered social-cultural and economic, others, such as intimidation, fright, selfishness, torture,
violence, psychological pressure, sexual abuse, and dogmatism, are considered psychologies. According
to Goniilagar, psychological situations such as an individual's specific values and priorities, personality
disorder, greed, hatred, and unqualified staff attitudes; poverty in society; low salaries; a problematic
organized structure of the state; and increasing social economic problems are reasons for increasing
unethical behavior. Individuals engage in unethical behavior for a variety of reasons, according to
Tenbrunsel and Messick (2004), including personal interests and environmental demands. According to
Golubeva and Kanins (2017), failing to associate ethical principles with the culture of the teaching
profession results in a lack of an understandable and specific practical system, rendering the teaching
profession's ethical behaviors unimportant and unpopular. Teachers who are unaware of the new ethical
rules implemented by management, rather than the proper processing system that charges teachers for
unethical behavior, are among the reasons why they engage in unethical behavior. The most fundamental
causes of unethical behavior are a lack of ethical education, the corruption of personal value systems,
uncontrollable greed, a cultural environment in which unethical behaviors are accepted,

overcompensation and living with others, and a lack of an investigation system that investigates
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unethical situations, greed for quick promotion, obsession with success, and the demands and unethical
pressures of upper-level workers and people who use technology. Instead of meeting the demands of
education and acting professionally, bureaucracies hire unqualified people as teachers, which deters
reputation and erodes the qualification of the teaching profession in an era of teacher shortages, low

wages, and escalating job labor (Tournier, Chimier, Childress, and Raudonyte, 2019).

Any behavior that does not suit the teaching profession is handled under the heading of violations
of teaching professional ethics. Failure to observe, detect, and reveal these behaviors and not making
improvements on them makes the situation a vicious circle. Unethical behaviors related to the teaching
profession have started to be seen widely in recent years. In parallel with the prevalence of unethical
behaviors, an increase has been observed in studies on unethical behaviors of teachers observed in
schools. Studies investigating unethical behaviors related to the teaching profession (Aksoy, 1999;
Goziitok, 1999; Pelit and Giiglii, 2005, 2006; Yilmaz and Altinkurt, 2009), teachers' professional
responsibility (Yesilyurt and Kilig, 2014), teachers' student years and their professional lives. The most
common ethical violations they encounter (Ayberk & Karatas, 2016), are unethical behaviors of teachers
and administrators reflected in the press (Demirkasimoglu and Kuru-Cetin 2015), unethical behaviors
seen in teachers according to administrators working in public schools, reflected in unions (Turgut,
2000), school administrators, and teachers unethical behaviors that affect the school climate (Korkmaz
and Ustiin, 2021), it is possible to come across studies, albeit limited in number, in the literature. It may
be possible to analyze unethical behaviors and prevent unethical behaviors by revealing the reason or
factors that push the teacher to this behavior. Although the fact of conscience is an important point in
ethics, it is necessary to put forward more concrete examples when talking about unethical behaviors.
In addition, the teacher's perception of regulations and the extent to which unethical behaviors apply the
laws is an important issue that needs to be discussed. It is of great importance that the professional
competence of teachers is necessary and important to embody ethical principles and make them one of
the basic issues. In this respect, knowing the unethical behaviors of teachers towards students,
colleagues, parents, and school administrators while performing their profession will take an
indispensable place in education by assuming the role of a role model for the teacher who carries ethical

values with him to the future.

Method

This study employs qualitative research, management, and techniques. The most basic feature of
qualitative research is researching the view of the researcher and the research’s event, case, norm, and
value while also trying to explain it. (Ekiz, 2009). As a research design, it is carried out to determine the
reasons for teachers' unethical behavior using school principles and one of the subunits of qualitative
research, the case study pattern. According to Creswell (2007), this is a qualitative research approach in

which the researcher examines one or more limited situations over time using data collection tools
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(observations, interviews, audio-visuals, documents, and reports) from multiple sources and defines
situations and situation-related themes. Since the research involves a predetermined group or criteria,
the criterion sampling method was used to research the opinions of school principals with at least fifteen
years of seniority in management about the unethical behavior of teachers. Another type of sampling
used for forming research working groups is snowball sampling. In this approach, This approach is
effective in identifying individuals or situations that can be a rich source of information for the
researcher. It starts by asking these questions: "Who can have the most knowledge?" About this topic,
whom would you advise to consult? Regarding this subject (Patton, 1987: 56; Yildirim, 2006). In the
last fifteen years, 17 school personnel have been identified who work in management in this manner. The
meeting was attended by 17 principals. Eight master's degree-holding principals were among those in
attendance. The attending principal who has the lowest professional seniority has worked twenty years;
the principal who has the most professional seniority has worked forty-one years; and the principal who
has the lowest managerial seniority has worked fifteen years.

Data Collection Process

From the point of view of the principals, thoughts and perceptions of the principals about the
unethical behavior of the teachers were investigated by using the interview technique. Patton (2002)
explains that the interview method is used for situations where direct observation cannot be made, as
emotions, thoughts, intentions, and past behaviors cannot be observed, and how people perceive and
organize the world cannot be observed but can be learned by asking questions to the participants. While
preparing the meeting form, principles like writing easy-to-understand and non-complicated questions
and not deterring the participants from participating are considered. During the meeting, alternative
guestions (probes) with a feedback feature were used to provide in-depth data collected during the
interview process and to explain issues that could not be fully explained (Yildirim ve Simsek, 2008),
the questions are listed below.

What are the reasons for the wrong attitudes and behaviors of teachers that you encounter in
relations and communications with students, professions, colleagues, parents, and school management,
and what can be done to prevent them?

Analysis Of Data

Analyzing research data with an analytical style is used to interpret it. which is advised by Strauss
and Corbin, who also used their descriptive and content-analyzing style (1990). It is aimed at improving
security, reducing malicious bias, and comparing the data by digitizing Y1ildirim ve Simsek (2006) define
validity in qualitative research as the accuracy of research results based on research data. In qualitative
research, validity occurs when the researcher observes the researched phenomenon as unbiasedly as
possible. Merriam (2013) defines qualitative research security as "can the same results be obtained if
this experiment is repeated?" To increase the transferability of the research, the data obtained from the

interview recordings was transferred to the text without any changes. According to Merriam, the
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credibility of a study is related to its trustworthiness. If research is conducted and designed in as ethical
a manner as possible, it indicates that the researcher is trustworthy. Guba and Lincoln (1985) proposed
the concept of consistency in qualitative research instead of the concept of reliability, which emphasizes
repeatability in quantitative research. According to Yildirm and Simsek (2016), the goal of consistency
analysis is to look at the research from the outside to determine whether the researcher behaves
consistently throughout the research activities. A researcher should take precautions to not let his values
or beliefs have an impact on his research. It is assumed that it is not possible to ensure objectivity in
qualitative research and that there is no research without the influence of the researcher. For this reason,
Guba and Lincoln (1985) proposed the concept of confirmability instead of the concept of objectivity.
In this research, the results obtained were compared with the raw data and presented to the expert
opinion, and an evaluation was made regarding the confirmability of the judgments and comments
reached when going back to the raw data. All data collection tools, raw data, and coding made during
the analysis phase are kept and presented when necessary.

Findings

Reasons for unethical behavior by teachers and ways to prevent it are discussed in this section of

the research based on experiences with school principles.

Table 1. Reasons for unethical behaviors, sub-categories, and codes

Categories Codes
Unable to adapt renovations (9)
Unsuccessful at class management (6)
Unable to be ready for classes (4)
Professional To take control of students with a mark (4)
Incompetence Unable to be a role model (3)
Miscommunication (3)

Recruiting teacher system and training style (5)

System and Regarding the profession as a guarantee (4)
Administrative Consider The Law No. 657as guarantee (4)
related reasons Miscommunication (4)

Unable to be a role model teacher group among teachers

(4)

A selfish personality can’t stand self-criticism (5)

Can’t think oriented (4)

Reflecting own personal issues on school and student (3)
Physical problems (3)

Personal
reasons

According to Table 1. and the answers of principals, unethical behaviors of teachers are examined
under three categories: unsufficient profession, system, and management-related reasons. According to
the research findings, the reasons for inadequacy in the teaching profession are not being prepared in
class, not being successful in class management, not controlling the students with his mark, not being a

role model, profession perception, and not being able to train himself. for Under law No. 657, the
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following system and administrative reasons are stated: an ineffective administration that cannot lead
teachers, a lack of a healthy communication environment, the administration's unjust acts, a lack of a
role model among groups, the education system, regard teaching as a guarantee, how teachers are
trained, recruiting teacher systems, and trusting civil servants. These are psychological problems, selfish
personality, societal views, reflecting own personal issues on school and students, can't think solution-

oriented, can't make empathy with the administration.

Professional Incompetence

According to the principal, the unethical behaviors resulting from teachers' professional
inadequacies. Teachers are unable to renovate, train, be ready in class, be successful at class
management, be a role model, communicate in a friendly manner, and have a positive teaching
perception. Principles think that teachers are unable to renovate and improve themselves:

The teacher didn’t renovate himself. This is an ethical issue because, in modern times and environments,
children cannot be prepared for their future by using outdated terms and rules. M9

If a teacher tells unrelated stories like football games, his own life, or his child’s birthday, he is not a
teacher. He became a teacher by chance and is only concerned with his salary. In the end, students suffered a
negative impact. These teachers are not teachers; they simply attend school, which is pointless. M12

Teachers continue to judge students in old ways. When we first started teaching, one of the teachers said,
"Don't mind students chewing gum." We asked, "How is that possible? Isn't that rude?" The teacher replied, "How
can a student who is chewing gum interrupt you and interrupt your lecture?" We replied, "We're not sure." After
that, we thought about it and agreed with that teacher. Sometimes we think in old ways. (M11)

School principles think that teachers are insufficient in class management:

When the teacher enters the classroom, he should have cute authority, and if he does not make himself
accepted, the teacher may lose control of the class. M17

Not knowing what to do with people who are in front of you means that you have inadequacies in your
teaching career. can not control current emotions. If you lose your guidance to a student, you lose your guidance
faculty. If you lose your leadership ability, you give away control. M8

Principals think that teachers enter the lesson unprepared:

"What did we do and what did you learn yesterday?" he asks, but the student is unable to respond. The
teacher cannot continue the lecture that she conducted yesterday. Because of that, students say they studied it at
home. M13

Some teachers go to the lessons unprepared. Teachers should go to the lessons prepared. He should
determine early what examples he will give. He needs to make them understand the subject as a whole. He should
make the lesson more appealing to the students. He needs to convert a question into an answer. He must make the
students think after presenting the subject. M2

Principals think that teachers try to control students with grades:

Some people give a mark of 49 and a performance point of 49.50. When | ask them, "Why did you do it?"
He says, "Students should pay attention to me, and he didn’t listen to me. M13
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I occasionally look at the class's average exam result, which is 30. When | ask teachers about it, they tell
me that "students don't know and can't understand it." When | ask how much they taught, they simply say, "I taught
them." The teacher should care for it. You taught the lesson, but can students understand it? M16

Principals think that teachers are unable to behave as role models:

First and foremost, teachers must not model negative behaviors. They shouldn’t smoke. If they smoke or
drink alcohol, students must not know it. He provides information on unrelated topics. When a teacher only tells
specific moments from his personal life, the student may not see him as a teacher; for example, he may think,
"Teacher did that and did that when he was my age," but when he tells something, the student thinks differently. A
teacher should be a role model. For example, because there is no dress code for teachers, telling a student, "You
must wear your uniform," will be ineffective if the teacher arrives at school wearing ripped jeans. M10

Even if the teacher union makes the dress code free for teachers, teachers should be role models for
teachers. The states give us 1200-1300 Turkish Lira every year before the school year starts. People are welcomed
with their clothes, and they leave with their words and their knowledge. Students will not take teachers seriously
if they wear long bear shirts and lumberjack shirts to class. | even bought white, formal shirts for these kinds of
teachers. M12

Principals think that teachers cannot communicate well with students:

When a teacher goes to the class, he won 't have a problem, but when another teacher goes to the class, he
says, "What kind of class is that? " "I can’t lecture in here,” and "They don’t show respect.” These communication
deficiencies (as well as communication deficiencies with parents) cause students to rule the class and not provide
feedback. For example, imagine a teacher assigning project homework to 100 students. 99 of the students, or all
of them, accomplish their project homework, but when another teacher gives project homework, only 20 students
accomplish their project homework. | believe it has something to do with communication deficiency. M14

The root of the problem is communication skills. When | talk about communication skills and being open
to or close to communication, | don't mean answering questions at all hours of the night and being available at all
times. | mean that it is critical to effectively direct and manage communication. M14

When evaluating unethical behaviors of teachers and school principles due to professional
qualifications, it is seen that the reasons are as follows: do not come ready to class for an active and
efficient lesson; cannot arrange a suitable environment and participation for learning; cannot do time
management; do not think about the personality differences or features of students and just care for
academic success; use marks as a threat; make a discipline system with psychological violence; do not
care for basic information and quality of knowledge for making learning successful. can't evaluate the
student as a whole and can't be a role model because he can't act ethically, has a low profession
perception, sees his profession as worse than other professions, and can't improve and adapt to new

conditions instead of doing his profession solely for the sake of his salary.

System and Administrative reasons

When examining Table 1, according to the views of principles, teachers show unethical behaviors
due to system and management-related unethical behaviors, such as Adnin Stitton’s failure to direct the
teacher on cooperation. The education system regards the teaching profession as guaranteed, training

style, respecting the teacher system, and trusting Law 657 in the absence of a model teacher group
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among teachers. Some school personnel expressed their thoughts on the subject. School personnel's
perspectives on the restructuring of the teacher system and training style:

There is an environment where teachers are raised. All teachers have different ways of raising children.
Some teachers were born in the 1950s and grew up in the 1960s and 1970s, respectively. A teacher with an ethical
issue in his classroom was born in the 1990s and has a distinct personality. Teachers who were born in the 1950s
remember a child who couldn't sit without his father's command, let alone sleep in front of him. Now, children
whose fathers can’t make them wake up become teachers. M9

We don’t have a chance to change people who have health disorders. I think the ministry takes precautions
and does not assign everyone as teachers, as we mentioned above. People who have graduated from the science
and literature faculties should not be given pedology training. They mustn’t give pedology formation. Then they
should make education faculties more appealing and raise their points as they once did. M15

Principals regard teaching is considered as a guaranteed job by teachers:

The ministry says, "You are free if you want to, you can watch," but there must be discipline and rules in
place. If we let them be, formal will become informal, and everyone will behave however they want. M8

Not only have teachers changed, but so has the educational system. A teacher who says "that information
is correct" can say tomorrow "the information isn’t true." It also occurs informally. I think the reason is political.
I think that in an uninterrupted eight-year education, it used to be 12 years. There is only one purpose for that
secret purpose. 1 believe it is for economic reasons. Most likely, there is an economic purpose. If you don’t teach
them any craft or art, even prevent them from learning, and make them work for the salary you want after the age
of 19, you will make them slave capital. M9

Principals regard the assurance of Law 657:

...If the teacher is late, he will be transferred to another school. As a teacher who knows he won't lose
something significant, he acts relaxed and calm. To punish him, the law should be changed. (M1)

"o

Some teachers say, "l have a defense with walls, thanks," "it is very protective,” "as long as I don’t commit
significant crimes, nothing will happen to me," and unfortunately, it is true. They say, "Lecture me your lesson
and leave immediately; nobody can do anything to me." Then they say, "He passed the exam, became a teacher,
and was assigned his service." Then a teacher comes along who deserves to be a role model but has to work hard
to earn his service and isn't allowed in the teacher's lounge. When you ask why they won't let him in, they say, "I
passed the exam, got assigned, guaranteed my job, and had hardships. M16

Pri
ncipals’ concern about the administration's misbehaviors:

If they think that you are not acting impartially in terms of relations with each other, they
will take a negative attitude towards the other party. If they say, "Why is his schedule like that and mine is like
that?" or if they think we make tiny discrepancies among teachers, they can have a problem with the
administration. M14

We can have problems related to miscommunication. Our main issues are miscommunication and a lack of
communication. For example, I am unable to spend much time on my job campus. They say something about
miscommunication, reproof, or something lacking, but 7 didn’t know it. If we don’t know it, it is our problem. We
couldn’t tell you that then. Lack of personality can create different perceptions. M9

When it comes to the reasons for teachers' unethical behavior about systems and management,
school policy states the following: Administration does not provide education service; teachers are not
informed. Concerning this issue, administrators communicate privately, they create conflicts, they do
not care about feelings and thoughts, they cannot communicate effectively, they do not have experience
as teachers who can show the faults and misadventures of inexperienced teachers, they do not have the
resources to correct and train ineffective teachers, they see teaching as guarantee way to get a job instead

of doing them with passion, and they do not have the protection of law 657.
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Personal Reasons

When Table 1 is examined, it is stated that according to the opinions of the principal, teachers
exhibit unethical behaviors stemming from personal reasons such as psychological problems, selfish
personality structure, the teacher's view of society, reflecting personal problems to the school to the
students, not thinking solution-oriented, and the teacher's lack of empathy towards the administration.
The opinions of some principals on this subject are given below. Principals' views on selfish personality

structure - not being open to self-criticism:

Teachers have a selfish personality structure. We can say that the feeling of seeing one's interests as
superior is acting selfishly rather than a professional professional. M6

I don’t think it is economical. They just love money, they don’t think that what I earn is my salary as a
teacher. Instead, they say 1 will also drive a BMW and Mercedes, I will also earn so much money. People can
resort to any means to satisfy their ego, but they forget that their main duty is teaching. Men who forget that their
real profession is teaching are doing this anyway. M12

We can't find that feeling of being able to do something extra in everyone. As | said, if you ask anyone, they
will give a different answer, but if you ask the person you see the problem, he says there is no such problem, he
does not accept it. Acceptance requires solving, it requires struggle, accept that we will take a step to solve it. M9

Principals think that teachers are not solution-oriented:

Only identifying the problems seen in the school and conveying them to the administrators, but not offering
solutions for these issues. M6

Anyone who can’t work, can’t work in science higher school either. I mean they don’t have that soul, they
don’t have enough character, determination, and effort. They are inefficient, can 1 explain very well? Take him to
science high school, he won't tell you, | came to the project school, | have to renew myself and contribute to the
children here. it's completely his character structure. M14

Taking the student to the administration paved the way for the problem in further points. The child says my
teacher cannot cope with me, he brings me to the administration, | do not know my teacher, and different problems
may arise. The teacher should think about this. While | was teaching, | did not take any of my students to the
administration in any way. M16

Principals think that teachers reflect personal problems to school and students:

They express their problems, misconceptions, misconceptions, and mistakes with these words and actions.
M6

I think, for example, he was divorced from his family, maybe from his daughters, maybe from his mother,
you know, the lack of attention made him angry towards girls, he was doing something, he didn't get along with
girls, but he loved boys incredibly, you ask girls, they didn't like the teacher at all. If you ask the boys, they all
loved him. There is anger in it, and that's it. M15

He is married in his own family, he may have problems, he has a child, he is disabled, it is quite difficult,
the care is very difficult, whether this or that, it may inevitably break his psychology. M16

Principals focus on psychological problems:

The teacher thinks that everything the principal does is an aggressive attitude towards him. Sometimes,
when the teacher is paranoid, he perceives every step as a planned move against himself, which negatively affects
the relationship communication style. M1
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I know that in many schools there are teachers who have real health problems, and psychological disorders
and still teach in the educational environment. M7

No one passes the nerve test. psychological tests are not administered properly. Among the teachers, some
are mentally ill, we have teachers who use drugs. We saw what they went through. M15

When the opinions of principals stemming from personal reasons regarding teachers' unethical
behaviors are evaluated; they have psychological problems that arise in communication or emotion, and
they act only by taking into account their wishes and needs without taking into account or caring for the
other person, they reflect their problems in personal and social life to the school administration, to the
students, that they are a part of the problem, not the solution, with the approach that goes like this, It is
understood that they cannot internalize the situation or behavior they are in.

What Should Be Done to Prevent Unethical Behaviors?

Table 2. Prevention of Unethical Behaviors Theme and Codes

Category Codes

Increasing Professional Competencies (7)
Communication-Collaboration Development (6)
PrePrevention of Unethical Teacher Training and Arrangement of
Behaviors Dismissals (6)

School Manager's Positive Attitude and

Behavior Development (5)
Valuing People (5)
Making Legal Regulations Functional (3)

When Table 2 is examined, in line with the information given by principals to prevent unethical

behaviors, training activities to increase the professional competence of teachers, development of
communication and cooperation skills with students, colleagues, parents, and the administration, making
arrangements in teacher training and appointment, legal regulations regarding unethical behaviors. It
has been found that studies should be carried out to prevent unethical behaviors in issues such as making
it functional and developing positive attitudes and behaviors of the principal towards the teacher. The
opinions of some principals on this subject are given below;

Everyone should strive to be the best in their field. When it is insufficient and detects them, their manager

and supervisors, become a real torture for those people. What will they do, they will ask for appointments and
leave, but wherever they go, they will not be able to save themselves from it. M7

These children are like this because there is no communication with the children completely, you cut off
from the child, to say this child is your surrender. means | won't be interested in it anymore, it means | can't get
enough of it anymore. Then get professional training and improve yourself. 'You will come in assessment and
evaluation in other branches of educational sciences, what can be done for the development of emotional
development and social intelligence, you will improve yourself. M8

Principals’ opinion about communication — cooperation development:
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Teachers should have an understanding of being a servant leader. Communication skills should be
developed. M14

Teachers do not know each other very well. teachers and students should participate in many activities run
by the school. After such events, there may be people who say they didn't know you or they knew you like that. is
getting closer, this sharing is preventing that conflict from advancing in a way. M16

Principals’ opinions about teacher training and appointment:

Now, the first thing | care about is the teacher selection system. This system needs to change. Let's start
from there first, that is, the people you will choose in the teaching profession, the selection principles, principles,
criteria, and principles need to be renewed, updated, and changed, and some additions and deductions should be
made. The teacher is not the one who knows, the teacher is the one who can give, he is the teacher as the teacher.
M1

The ministry should take precautions regarding the recruitment of teachers, the pedagogical formation
should not be given, and the education faculty entrance scores should be increased. M15

Principals’ views on the development of positive attitudes:

There are emotions felt when entering an institution. if there is tension in that institution if you feel it while
entering that institution. But in the same way, happiness also emits a nice fragrance. Peace of mind is also
contagious. If there is happiness and peace in an institution, it spreads everywhere. many of our guests come and
we try to send them all with a positive answer about what should be and how. To win people, it is necessary to
stay on the positive side of the business. M6

| took a little more initiative with the teacher who worked at the points where | needed to come up with a
solution and use initiative, but I did something justly about the distribution of the lessons and the shift. In situations
such as being with permission, it happens that | do not allow someone | give to someone. M16

School principals' views on valuing humanity:

A teacher who values humanity. A person will feel valuable. We need to value not only he student but also
the person, otherwise it is not right to look at people by looking at heir clothes, by looking at their education level,
by looking at their social status, | don't know, with ties, well dressed, nice cars. Everyone is valuable, you have to
look at it that way. M5

We should also approach our students with passion and not approach them as objects. they are all our
future. they are people to whom we will leave everything we will leave all our legacy. We need to take into account
individual differences and allocate the time we give to our successful students for all students. Everyone's field of
success is different and we need to be aware of this. It is important to touch the hearts of the students and make
them feel love and value. M13

Principals’ opinion about the effectiveness of legal regulations:

There are legal regulations regarding the wrong attitudes and behaviors of teachers in the Law on Civil
Servants No. 657. Of course, this should happen as well. These penalties should have a deterrent power. It is
necessary to increase and use these penalties. M4

They should be put back into service, they should be employed as a civil servant, and they should be
employed in other institutions and organizations, not in the education class. M7

Persons who do not benefit from education; If a teacher who is 12 years old, 15 years old, and 16 years
old together with his student group for 8 hours a day and 40 hours a week shows such behaviors, | think he should
withdraw from the education environment. M7

Considering the views of principals on preventing unethical behaviors of teachers; in order to

develop their professional competencies, to continuously improve in their field, to stay up to date, to
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fulfill the requirements of their profession in cognitive-emotional and social fields, to determine the
needs of teachers for their professional development by the ministry, for cooperation and
communication; To show the ability to work effectively and respectfully with communication skills such
as being tolerant and unprejudiced towards colleagues, students, parents and administrators, being able
to empathize, body language, addressing, adjusting the tone of voice, expressing oneself correctly, being
open to criticism, when necessary to achieve a common goal to be willing to compromise and to take
responsibility for joint work, to come together for a common purpose with its stakeholders, to train and
appoint teachers; Increasing the entrance scores of the faculty of education for higher quality human
resources, providing real experiences in undergraduate education, providing practical experiences rather
than theoretical knowledge, drawing the general framework of the type of person who will do this
profession in the selection of teachers, training fully equipped in the dimensions of professional
knowledge, pedagogical formation and general culture, school management to develop a positive
attitude and behavior towards the teacher; To provide the comfort of the teacher by providing the
necessary physical environment of the school administration, to share information, to evaluate the
teacher according to his performance in a fair and egalitarian approach, to increase his motivation, to
strengthen his spiritual side, to value people; Respecting all its stakeholders, being attentive and loving,
solving problems for the benefit of people by supporting in every sense, making legal regulations
operative; It is understood that in addition to the basic guarantees provided by the laws, it is necessary

to fulfill the conscientious responsibilities and the laws should be deterrent and enforceable.

Results and Discussion

In this study, the reasons for the unethical behaviors of teachers and how these behaviors can be
prevented are examined. Professional inadequacy emerges as the main reason for unethical behaviors;

accordingly, teachers;

does not update and improve themselves,
unable to effectively manage the classroom,
did not enter the lesson prepared,

trying to control the student with grades,
not being a role model and

unable to communicate well, was concluded.

AN N N NANAN

In the dimension of not being able to update and educate themselves well, teachers are
secretly escaping from what their job and responsibilities require, and they close themselves to all kinds
of innovation and change with the attitude of "I have enough work already". While doing this, he claims
that his work is too much. Despite receiving all the necessary theoretical training for the teaching
profession, they cannot apply it in the classroom environment. Similarly, Akbagli (2010) concluded in
his research that teachers have sufficient in terms of knowledge in terms of content knowledge, general

culture, and pedagogical formation knowledge in the profession, but they have deficiencies in practice.
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In the dimension of not being successful in classroom management, although teachers have
academic and pedagogical competence, unethical behaviors occur as a result of inadequacy of classroom
management. This situation can be interpreted as not using time well, and students being weak in
reaching their learning goals. Classroom management shows that having a certain order in the classroom
ensures that activities are processed more efficiently, time is used more effectively, and learning takes
place more (Burden, 2003). In this research, teachers; It shows that he could not organize a learning and
teaching environment and make students active participants, could not provide communication and
interaction, could not keep the attention of the students, did not establish a bond of love with them, and
at the same time, he also lacked in being a role model. Similarly, in the study conducted by Sezer (2018),
it is revealed that teachers who exhibit negative attitudes and behaviors in classroom management cause
students to feel sadness, resentment, crushedness, regret, lack of self-confidence, lack, of hatred as well
as learning difficulties and communication problems. The teacher's statement "I am telling, they do not
understand or listen" is almost an admission of the fact that the teacher cannot create the prerequisites
for students' learning, cannot provide teaching services suitable for their readiness levels, and do not
spare time for them as much as they need.

In the dimension of not coming to class prepared, it is stated that the teacher begins the lesson
without any preliminary preparation. It is stated that since there is no lesson preparation, they cannot
participate in in-class activities or activities that will fill the 40-minute lesson period, they do not pay
attention to the lesson entrance hours, but they do not delay the time to return home. It contributes to the
teacher's coming to the lesson prepared and practicing in line with the plan, preventing confusion,
conducting the lesson regularly, and giving feedback to the students. This behavior of the teacher will
ultimately ensure that the teaching activities are carried out fluently, that the lesson is effective, and that
the student learns (Unal and Drive 2018). The finding that the teachers see the school as a second address

can be expressed as that the teachers do not pay attention to their work and do not respect their work.

In the dimension of controlling the student with grades, in line with the opinions of the
principals, it was concluded that the teachers evaluated the grading situation from four different
perspectives as the reason for exhibiting unethical behaviors. First, teachers are stigmatizing students
who get low grades by evaluating only the grades they get from the exams in measuring the success or
failure of the student. The second is to try to provide discipline by using grades as a deterrent, instead
of investigating the causes of these behaviors and producing solutions in dealing with undesirable
student behaviors. The other one does not consider the student's low or high in-class performance, and
does not evaluate the student holistically according to the grade he received from the written exam, but
avoids it by creating the course grade. Finally, if the students have a low grade point average by ignoring
individual differences, not providing prerequisite learning, and not using the necessary methods and
techniques in the lecture, they easily assume the logic of "I'm telling you, the student doesn't

understand"”. In the study conducted by Yanpar (1992), teachers stated that they lacked knowledge in
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various fields. At the beginning of this lack of knowledge is how to evaluate these results and how to

make a judgment after student success is measured.

In the dimension of not being a role model, teachers ignore their negative behaviors and want
students not to do the same. When teachers do not fulfill their role as role models for students, it creates
a negative attitude and behavior change for them. Especially when they see the inconsistency in the
behaviors of the teachers, they damage the sense of trust, which is the premise of all values. According
to the research conducted by Kose and Demir (2014), it has been determined that teachers who are seen
as role models for students attract attention positively with their attitudes and behaviors, while teachers
who are not seen as role models are those who draw attention negatively with their attitudes and
behaviors. In addition to the teacher's teaching duty, the unconscious approach of the teacher at the point
of being a role model for the student, his inconsistent behaviors, have a destructive effect on the students
who learn through imitation and whose personality has not yet been established.

In the dimension of not being able to communicate well, principals expressed the lack of
communication skills as the main point in the unethical behavior of teachers. One of the leading features
of teachers' professional competencies is their communication skills. Effective communication skills
can have the feature of facilitating human relations and relationships in all kinds of professions.
Especially those who work in occupational fields that require being together with people more need to
master their communication skills more (Korkut, 2005). The teaching profession is a very rare profession
that is people-oriented, whose material is human and does not ignore the lack of communication for a
moment. There is no doubt that the effect of the teacher's communication skills is great in the classroom
where the expectations of a teacher are met, the classroom climate is created, and the other teacher is
not listened to and ignored, even though the teachers who have the same undergraduate education attend
different courses in the same classes. Establishing casual relations with students in Goziitok's (2000)
research, the teacher's low behavior towards the student in Memisoglu's (2005) research, and the

inappropriate intimacy with the student in Arslan & Namli's (2017).

In the research, it is thought-provoking that, according to the opinions of the principals, the
unethical behaviors of the teachers towards all their stakeholders were expressed in the lower ranks due
to the lack of communication skills, which are considered the basic skills in professional competence,
although unethical behaviors such as the inability to maintain the communication balance, the inability
to communicate correctly, and the lack of communication are among the first secrets. This situation
shows that the opinions of principals are directly proportional to their expectations. Teachers do not
communicate with their colleagues, students, and parents, or do not catch the right communication, but
complain about the curriculum, complain about being assigned, group and organize against the
administration, etc. It does not occur to him to see situations that will cause him headaches, whose

behavior will be to his detriment, as a reason for "miscommunication”. It can be interpreted as not
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showing the lack of communication as a reason for the fear of their communication gaps and everyone

evaluating their workload in line with their interests.

In the process of what should be done to prevent unethical behaviors, principals;

v increasing their professional qualifications,

v development of communication-cooperation skills,
v improvement of the teacher training system and

v making legal regulations operative, is proposed.

To increase their professional qualifications, The responsibility of each teacher to be successful
in his/her branch is not to be supervised by another authority, but to feel responsible in line with one's
conscience. It can be said that the teacher's way of managing the crisis is to accept the negative behaviors
of the students as they are and to give up with the feeling of escapism, saying that he is smart but does
not work, there is nothing to be done for him, there is nothing to be done for him, his parents are not
interested, we will take care of it. Teachers should reconsider their professional development
competencies at the point of what can be done for the student, rather than the situation assessments
legitimized by these discourses. Better education depends on the quality of the education given by the
teachers, and the quality of education depends on the good education of the teacher (Seferoglu, 2001).
The selection of teacher candidates and their pre-service training are also closely related to the quality
of teachers (Simsek, 2005). For this reason, it is necessary to ensure that the teacher is well-trained
before the service and also benefits from the opportunities to improve himself or herself in the service.
For professional development, it is necessary to take action by considering the benefit of the student,
investing in himself, being aware of the importance of this situation, and participating in the professional
development of teachers, not voluntarily, but obligatory. In this way, the professional development of
the teacher, which is not static, but constantly renews itself and adapts it to the current, will create the
perception of the profession. It should not be overlooked that he not only participates in the training but

also how much he internalizes these training activities and puts his pedagogical formation into practice.

In the dimension of communication - cooperation development, In line with the opinions of
principals, it was concluded that teachers should spend enough time with them to maintain a balanced
and healthy communication with all their stakeholders. For teachers to maintain a communication
balance, it is essential that they both manage the communication process recognize and listen to the
other party, and have the skills to empathize with their stakeholders. Empathy is one of the basic human
characteristics that contribute to social cohesion. A person's communication with himself is a part of his
communication with his environment (Dokmen, 1988). The responsibilities undertaken by the teacher
depend not only on their competencies but also on their cooperation with their stakeholders. For this
reason, it is necessary to act together with parents, school administration, and colleagues by considering

the benefit of the student in line with common goals. Principals should be aware of the importance of
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guiding teachers in terms of constructive communication, rather than guiding them in the form of advice

in terms of cooperation and communication.

In the dimension of teacher training and regulation in appointment, The criteria observed in
the vocational education of the teacher who will raise the next generation should be more practical than
theoretical. It can be said that the fact that teacher candidates' teaching can be measured by exams based
mainly on academic knowledge will not be sufficient to train teachers who are ready for the profession.
The more assessment and evaluation studies carried out for practice, the more important it will play in
preventing unethical behaviors. According to the opinions of principals, opening quotas in education
faculties to meet the needs of teachers to train qualified teachers and employing them shortly after
graduation will pave the way for training teachers who are ready for the profession. The criteria observed
during the recruitment process of teacher candidates should not only be evaluated within the scope of
KPSS, but also within the scope of the enthusiasm of the person who will perform the teaching
profession, psychological state, human values, and academic reference. At the same time, the lack of
teaching experience that the educator who trains the person who will train the student can convey will
mean that the candidate teacher is thrown into the profession without foreseeing what the individuals
trained in this field may encounter in practice. However, the education understanding, ideals, and
expectations of the prospective teacher should be evaluated without ignoring the expectations from the
profession he/she will perform. It can be said that the transition criteria of individuals who train all
occupational groups to education faculties should be more distinguishing instead of making it easier to
get them in line with the commercial interests of universities. If it is accepted that the criteria expected
from the teaching profession by society are reliable, knowledgeable, respected, and guiding, these

criteria should be observed in the training, assessment and evaluation of the teachers.

In the dimension of making the legal regulations operative, although he knows that there are
written laws in return for the unethical behavior of the teacher and that they are applied when necessary,
he will not avoid unethical behaviors because he knows that the result of the behavior will not harm the
continuity of his profession, regardless of the degree of the behavior. If he witnesses the events that set
a precedent around him, law enforcement will be effective in shaping his behavior. To achieve this, the
unconditional application of sanctions, the use of initiative in legal regulations, and should not vary
according to the person and situation. The effectiveness of the enforcement, which is the result of the
laws, is related to how much they are needed. Sanctions will continue to be ineffective as long as
solutions are sought for individual interviews instead of legally solving unethical behavior by the school
administrator. The fact that the teacher has learned the behavior patterns that he should follow to avoid
being punished in line with the law can be considered as another factor that neutralizes the laws. For
this reason, the teacher's assurance that "nothing will happen to me, there is no punishment anyway, |
have acquaintances" will cause the laws to lose the functionality and will pave the way for him to exhibit

unethical behaviors.
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