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Editorden...

Turkish History Education Journal’m (TUHED) 26. (Mayis 2025) sayisiyla
yaymndayiz. 14. yilinda olan dergimiz; akademik, uluslararasi hakemli, niteliginden taviz
vermeksizin yayin hayatina devam etmektedir. TUHED, H. W. Wilson Education Full
Index, ULAKBIiM’in TR, DOAJ EBSCO’nun “Humanities Source Ultimate”

indekslerinde taranmaktadir.

Mayis 2021 sayimizdan itibaren dergimizde her makale tam metin olarak hem Tiirkce
hem de Ingilizce seklinde yayinlanmaktadir. Dergimizin daha énce basvurulan uluslararasi

indekslerce (ESCI ve ERIC) incelenmesi devam etmektedir.

TUHED’in bu sayisinda 4 makale yer almistir. Ug makale tarih egitimiyle, bir makale
de egitim tarihiyle ilgilidir. Zaman kavraminin ¢ocuklarda gelisimi ile mitolojik tanimlar
arasindaki iliskiyi inceleyen bir makale yaninda, kiiresel tarihi bir 6gretim yaklagimi olarak
deneysel arastirma yontemi ile c¢alisan baska bir arastirma makalesi yer almistir. Arnavutluk
tarih ders kitaplarinda Tiirk imaj1 makalesi ile Azerbaycan’da bir kadin egitimi girigimi olarak

Tagiyev kiz mektebi diger inceleme makaleleridir.

Incelenme siirecindeki katkilari igin hakemlerimize, yazarlarimiza, dil ve mizanpaj
editorlerimize tesekkiir ederiz. Goniilliilik esasiyla makalelerin gelistirilmesine katki

sagladiklar1 i¢in hakemlerimize ve destek veren yazarlarimiza tesekkiir ederiz.

Dergimiz, tarih egitimi, tarihg¢ilik ve egitim tarihi alanlarinda yayina devam edecektir.
Saygilarimizla,
TUHED Yayin Kurulu Adina

Prof. Dr. Ahmet Simsek
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From the editor...

We are online with the 26th (May 2025) issue of Turkish History Education Journal
(TUHED). Our journal, which is in its 14th year; It continues its academic, internationally
refereed, publishing life without compromising its quality. TUHED is indexed in H. W.
Wilson Education Full Index, ULAKBIM's TR, DOAJ EBSCO's “Humanities Source
Ultimate”.

Since our May 2021 issue, all articles published in the journal have been made
available in both Turkish and English in full-text format. Our application process to be
indexed in prominent international databases such as ESCI and ERIC is ongoing and under

review.

This issue of TUHED includes four articles: three focused on history education and
one on the history of education. One of the research articles explores the relationship between
the development of the concept of time in children and its mythological interpretations.
Another employs an experimental research approach to examine global history as a
pedagogical method. Additionally, this issue features a study analyzing the representation of
Turks in Albanian history textbooks, and another article investigates the Tagiyev Girls’

School as a pioneering initiative for women's education in Azerbaijan.

We extend our sincere thanks to our reviewers, authors, and our language and layout
editors for their valuable contributions throughout the review process. We are particularly
grateful to our reviewers and contributing authors for their support and voluntary efforts to
improve the quality of the articles.

Our journal will continue to publish scholarly work in the fields of history education,

historiography, and the history of education.
Regards,
On behalf of TUHED Editorial Board

Prof. Dr. Ahmet Simsek
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Abstract: The aim of this study is to examine the relationship between

the age-related development of the concept of time in children and the

temporal representations of the figures Aion, Kairos, and Kronos, the Research Article
gods of time in ancient Greek mythology. The concept of time does not

emerge spontaneously in individuals. It appears and takes shape

depending on the culture in every society. Although the child's learning OPEN

process about time begins within the family and continues

systematically at school, it is shaped by its function in the daily life of

society. In this study, the representation of time through Aion, Kairos,

and Kronos is first explained. Then, the developmental characteristics of

the general and historical concept of time in children are identified Ceyyyords:

based on the literature. Following this, an attempt is made to establish
a connection between the developmental status of the historical
concept of time that emerges with age in children and the mythollogical time, history
characteristics of the Greek mythological gods of time. In conclusion, it education

is observed that the Hellenistic understanding of time involves three

distinct representations of time and their interactions, emphasizing

subjective time perception, and offering a broader awareness that Received: 17.09.2024
transcends temporal boundaries. This study, which addresses the

various structures of the concept of time and their effects on individual Accepted: 3.01.2025

and collective memory, suggests that the diversity of Hellenistic

concepts of time challenges the modern linear understanding of time. In Published: 26.05.2025
this context, a perspective on how time is experienced in different

cultures emerges through a comparative examination of ancient and

modern understandings of time. It is expected that this will provide a

foundation for new studies on the consciousness of time. It can be

proposed that the perception of time in Hellenistic philosophy may

enrich time management approaches across various disciplines by

introducing a new dimension to modern thought structures.

The concept of time,

Corresponding Author  Feride DURNA (fedurna@gmail.com)
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Introduction

As a concept, time exists as a practical necessity of the human mind to comprehend
events in a sequential framework of past, present, and future. While this approach prompts
reflection on the essence of time, the semantic ambiguity surrounding what time is and how it
functions remains unresolved. Thus, rather than contemplating the essence of time, we record
and utilize it as a tangible data point through "time-measuring instruments." Despite this
practical approach, discussions about the nature of time and its reflections on humanity
persist, varying across different societies and cultures throughout history. In this sense, time
and the concepts derived from it are consistently intertwined with societal values and norms,
making this relationship particularly noteworthy.

Time is not an innate or naturally maturing skill within individuals. Rather, it is a social
phenomenon that can be developed through historical, social, and cultural processes
(Santisteban, 2010). On one hand, time shapes social relationships, and on the other, it
structures individual daily life. Thus, individuals can develop a sense of time within the
framework of the time perception and culture of the society they live in (Santisteban, 2010;
Pinto & Pages, 2020). It can be said that time gains value based on how it influences social life.
For instance, in some societies, time flows “quickly,” while in others, it moves “slowly.” This
distinction is evident when comparing rural/traditional settings, where time seems to pass
more slowly, to modern cities, where it is perceived to flow more rapidly. The degree to which
individuals internalize time varies accordingly (Bauman, 2013). Nonetheless, regardless of the
pace, time gradually takes shape in each individual within the framework of the societal values
attributed to it. This process can be accelerated and refined through conscious and structured
education. In this way, the societal and cultural values ascribed to time can be transmitted to
future generations via schools (Montanero et al., 2008). Although perceptions of time differ
across geographies and cultures, modern life conditions require individuals to work according
to the clock. This requires them to acquire a sense of time, enabling them to fulfill their
responsibilities effectively within a structured framework.

The aim of this study is to examine the relationship between the developmental
characteristics of time and historical time concepts in individuals, as influenced by age, and
the representation of the Greek mythological figures Aion, Kronos, and Kairos, who are
considered gods of time. The study seeks not only to explain how mythological figures like Aion,
Kairos, and Kronos shaped ancient conceptions of temporality in Hellenic thought but also to
deepen reflection on how they continue to influence contemporary perceptions of time. This
inquiry leads us to the central research question: What notions of time do the mythological
figures Aion, Kairos, and Kronos represent in Hellenistic philosophy, how do they embody these
notions, and what do these representations mean for our contemporary understanding of time?

Representations of Time in Ancient Greek Mythology

When examining the concept of time and the awareness of temporality produced by
Hellenistic thought—widely regarded as a foundational legacy of Western philosophical and
intellectual traditions—it is essential to consider the Hellenistic world and its mythological
figures: Aion, Kronos, and Kairos. These figures not only shaped ancient Greek perspectives on
time but also provided enduring frameworks for understanding temporality. They embody
distinct yet interconnected dimensions of time, offering profound insights into how ancient
civilizations perceived and navigated the complexities of existence.

The first deity to be mentioned in relation to the representation of time in Hellenistic
thought is Aion. In Homer's Hymns (Homer & Weiher, 1989; Sferco, 2015), Aion (Greek: Aiwv)

TURKISH

N
v
.\\— HISTORY EDUCATION

JOURNAL



Durna, Sabido-Codina & Simsek

represents the earliest concept of Hellenistic temporality. The term conveys meanings such as
" age," or "eternity." This deity symbolizes time as the essence of

"life," "lifespan," "infinite time,
life itself in Hellenistic mythology—time devoid of the awareness of existence or mortality. The
inherent notion of "eternity" in Aion makes it particularly versatile for defining other states or
conditions. For instance, Aion has a slightly hedonistic connotation, as it represents a time of
pleasure and desire, free from the constraints of past and future. According to Sferco (2015, p.
28), Aion's "power" stems from its existence within a kind of life cycle, where it perpetually
remains. In classical depictions, Aion is often associated with an expanding circle, symbolizing
the boundlessnhess and indefinite nature of time, contrasting with the finite cycles of life
commonly assumed in ancient worldviews (Ham, 2013, p. 73).

As a cycle, Aion represents perpetual evolution, the emergence and dissolution of great
values and eras, and the repeated transformation of society and human civilization through
groundbreaking technological advancements and innovations. As the embodiment of constant
transformation and the innovations that arise from it, Aion can be seen as the creative force
behind the changes that shape and influence the flow of history, driving the new paradigms and
inventions that redefine the course of human progress.

Another deity that must be mentioned in relation to the representation of time in
Hellenistic thought is Kairos. Derived from the Greek word keiro (kaipocg), meaning "to cut," the
term Kairos is also associated with krinein, meaning "to separate," "to distinguish," or "to
decide." In Greek mythology, Kairos is a Daimon, the son of Zeus and Tiché. The term leads to
the concept of krisis, which signifies both "distinction" and "decision," as in a competition,
debate, or legal trial—contexts in which it also conveys the meaning of "court." Kairos signifies
a critical moment in time where a differentiation occurs. For instance, the arrow shot by
Pandaros in myth separates peace from war, marking a decisive moment that divides time—
Kronos—into a "before" and "after." According to this mythological definition, Kairos represents
the event itself, whereas Kronos corresponds more to a quantitative understanding of time.
Kairos embodies the moment, which is why Hermes is also depicted as Kairos (Nufiez, 2007).

The third deity to be mentioned in relation to the representation of time in Hellenistic
thoughtis Kronos. Today, Kronos is the most well-known of the time deities, recognized through
terms such as chronology, chronic, synchronism, or anachronism. Kronos is measurable and
therefore practical. In mythology, Kronos is the god of creation, yet he also embodies division,
being separated from both father and mother. The Greeks' perception of time as an infinite and
immortal dimension made quantifying and practically evaluating such a concept challenging.
In this context, Kronos (Greek: Xpovoc), regarded as the embodiment of measurable time,
comes into play. Kronos weaves the domain of Aion, giving structure to eternity and allowing
the seemingly endless cycles of Aion to be segmented. The interaction between Aion and
Kronos reveals the union of eternity with transience, and infinite continuity with measurable
temporality. For this reason, Kronos not only disrupts the cosmic order but also interrupts the
natural order (Nuhez, 2007; Sferco, 2015). Perhaps this is why Kronos represents not just the
structuring of time as duration but also the divisions of life—birth and death. According to
authors like Ledn (2011) and Ham (2013), Kronos is seen as a "game of transformation," striving
to clarify the moments of causal uncertainty where the chronological chain is broken, acting as
the hidden twin of chronological relationships (Leén, 2011, p. 385).

In Greek mythology, Kronos is often depicted as the "god of organizing time," offering the
possibility of perceiving time as intervals and events as a sequence connected by cause and
effect. Kronos is recognized for his ability to not only create the flow of time, which possesses
a universal order and rhythm, but also to regulate it. This understanding of time forms the
foundation of chronological recording and establishes the notion of time as a linear,
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measurable, and practically applicable resource, which has become a cornerstone of modern
Western concepts of time (Ham, 2013). In this way, Kronos governs the movement of the stars,
defines the seasons, and positions human existence within the boundaries of birth and death.

With a deeper analysis, Kronos emerges not only as the guardian of time but also as the
creator of order on a cosmic scale. By separating the heavens from the earth, he establishes
cosmic order, tames chaos, and transforms the world into a comprehensible structure. Kronos
is the architect of the temporal dimension through which we record history, build discipline,
and develop civilization. As Mumford (1977) emphasizes, dividing time into measurable units
enables us to conceive of a world that is objective and mathematically comprehensible. In this
context, time is not merely an abstract concept but a fundamental factor in shaping human
destiny. Kronos, therefore, represents the intersection of cosmic order, temporal control, and
human progress, making him central to the evolution of how humanity understands and
interacts with time.

When considering the temporal representations of the three gods in Ancient Greek
mythology, history appears as a chain of events interrupted by Aion, given meaning through
individual events by Kairos, and defined as temporally measurable by Kronos. As such, Kronos
encompasses both the beginning and the end (Ham, 2013). This aligns with the observation by
Diaz-Barriga et al. (2008, p. 144), who describe historical time as a multidimensional unit for
understanding the continuity of structures and processes of change. The narrative symbolized
by these three gods, who had a profound influence on the people of the Hellenistic world,
encapsulates different layers and perceptions of time. These coexist within Western temporal
consciousness, traversing through various temporal frameworks and designs.

The Development of Time Perception in Individuals

Children encounter the concept of time from an early age, whether through the stories
they hear or the structuring of their daily lives (Birkeland, 2018; Sabido-Codina et al., 2023).
These initial encounters lay the foundation for time and historical consciousness, which are
crucial for understanding their place within the society they live in (Cooper, 2002). The
perception of time in children evolves to another level with the onset of school life, particularly
through exposure to history-focused education (Llusa, 2015; Pinto & Pages, 2020; Sabido-
Codina et al., 2023). This educational experience deepens their understanding of temporal
structures, linking personal experiences to broader historical narratives.

Ben-Baruch (1989/1995), in a study conducted in the late 1980s, noted that children
from socially disadvantaged families could benefit more from opportunities provided for
understanding time. This finding suggests that children with less prior knowledge about time or
resources might gain significantly from structured pedagogical approaches to time education.
Similarly, Oevest (1987) observed that preschool children already have ideas about the
sequencing and duration of events. But how do children at these early ages develop an
understanding of temporal sequencing? According to Friedmann’s research (2003, p. 160),
children perceive time as a "verbal list system" up until the age of 12. The mental visualization
and spatial representation of longer time periods, however, typically develop only after
adolescence.

In his studies examining 300 children in grades 1 through 4, Kubler (2011, 2018) found
that most children were able to develop the concept of time (Kronos) and understood the clock
as a tool for measuring time, regardless of whether or not they wore a wristwatch. According to
Scott (1996), however, children’s sense of time tends to be more asymmetric, as his research
observed that children were generally better at understanding the past than the future. This
finding can be attributed to the fact that past experiences are more concrete and memorable,
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while the future remains abstract and uncertain. Another study analyzing the time awareness
of 82 fourth-grade children revealed that students had a high sense of reality (Schreiber, 1999).
Furthermore, some students demonstrated the ability to recognize the narrative nature of
history. Summarizing the findings of these authors, particularly Friedmann (2003), statements
like "dinosaurs lived millions of years ago" function more as verbal markers than numerical
references. This style of expression confirms that children organize stories around temporal
markers, which fosters the development of autobiographical memory (Schreiber, 1999).
According to Friedmann, the systematic use of timelines can lead to the development of a
particular sense of time through a rhythm that connects origins and outcomes. Here, the
metaphor of "the chicken and the egg" comes into play, illustrating how cause-and-effect
relationships help shape time consciousness.

A significant challenge in the development of time consciousness among children and
adolescents is the process of reconstructing and attributing meaning to time (Santisteban,
2010). However, this process introduces a series of conceptual and methodological problems.
To overcome these, children and adolescents need to develop the ability to narrate the past and
construct historical meaning. An important empirical question arises: can the developmental
and learning opportunities observed in elementary school children’s use of timelines and
expressions also be found in preschool children? Understanding how younger children access
and process historical and temporal concepts is crucial for designing age-appropriate
pedagogical strategies that foster time awareness.

The Development of the Concept of Historical Time in Individuals

Research over the past 20 years has demonstrated that children's interest in historical
topics begins to develop from an early age (Torres, 2001; Trepat, 2002; De Groot-Reuvekamp et
al., 2017; Birkeland, 2018; Solé, 2019; Sabido-Codina et al., 2023). At the core of these studies
lies the understanding that children's relationship with time varies according to their social and
culturalbackgrounds. This variability lays the foundation for their engagement with the concept
of historical time.

The concept of time is not confined to the domains of philosophy, sociology, or
psychology. History educators, aiming to promote critical and historical thinking, have also
deeply engaged in the subject of time consciousness. In the context of history education, time
is not merely a tool for chronological organization but emerges as a fundamental element for
fostering critical thinking. Jahoda (1963) addressed the development of temporal perceptionin
children from an early age, while Blyth (1978) and Wood (1995) focused on pedagogical
approaches that facilitate students’ understanding of historical chronology. Hoodless (1996)
and Stow & Haydn (2000) highlighted the role of historical narratives in helping younger age
groups make sense of the past. Furthermore, Barton & Levstik (1996) and Cooper (2011)
emphasized the importance of history teaching in cultivating democratic values and critical
thinking skills.

Thornton & Vukelich (1988) and Hodkinson (2003) demonstrated how teaching
chronological sequencing and temporal relationships enhances students’ historical thinking
skills. Similarly, Dawson (2004) and De Groot-Reuvekamp (2014) argued that innovative
methods such as visualization can strengthen historical time awareness. Hoge & Foster (2002)
and Chapman (1993) explored the role of pedagogical presentation of historical events in
shaping temporal perception. In the Turkish context, Simsek (2006, 2007) and Safran & Simsek
(2006, 2009) conducted detailed analyses of how the concept of time is structured within the
Turkish history curriculum. Pala & Simsek (2016) further examined how students' perceptions
of historical events are shaped by cultural and temporal contexts. Solé (2009) explored the

>_ TURKISH

.\\— HISTORY EDUCATION

JOURNAL

Q1



The relationship between the development of the concept of time in children and the conceptualization of

impact of temporal contexts on students’ perceptions, while Pagés & Santisteban (2010)
emphasized the need to foster critical thinking in history education. Barton (2002) highlighted
the critical role of time consciousness in helping students make sense of the past, and Becher
& Glaser (2018) drew attention to the influence of interdisciplinary learning on historical
understanding. These studies demonstrate that the concept of historical time is not merely
about understanding the sequence of events but also plays a significant role in cultivating
critical thinking and fostering a broader awareness in individuals. This underscores the
multidimensional importance of time in both historical education and cognitive development.

A deep understanding of the structure of time and chronology is essential for
contextualizing past events. This is not only crucial for individuals to orient themselves in the
present but also necessary for gaining a better understanding of the temporal structures of
different cultures. Adopting a holistic approach to the history of human thought can enable
students to better comprehend the past, identify its effects, and understand the connections
between those effects and the present. History lessons can play a significant role in this
process by helping students recognize the influence of past events and their relevance to
contemporaryissues. However, this understanding does not develop spontaneously. It requires
adequate teaching tools, pedagogical expertise, and the ability to cultivate holistic thinking and
an understanding of temporal structures (Pagés & Santisteban, 2010; Le Marec, 2009).

History education not only helps students understand the past but also equips them
with the skills to comprehend their place in the world today and shape their roles in the future.
This encouragement must align with age-appropriate developmental stages. Kélbl and Straub
(2011) identify two parallel processes in how individuals develop a sense of time: one involves
subjective and autobiographical meaning-making, while the other involves culturally shaped,
stereotypical interpretations. According to Hall (1996), both processes contribute to identity
formation, encompassing developments related to both individual and collective memory. The
mental structuring of time, therefore, plays a role in the formation of memory. This connection
underscores how personal identity and national identity are closely linked to the construction
of temporal thinking. This dynamic becomes particularly evident in how authoritarian and
nationalist states reinforce the temporal framework of nation-building in their history lessons
and textbooks (Durna, 2022). Despite such insights, history education in national curricula
often remains focused on transmitting information and memorizing selected historical facts.
Skill-based education, such as fostering age-appropriate time perception, presents a
significant challenge for history educators. Teaching historical thought, with its complex
structures, requires a shift away from traditional practices toward methods thataccommodate
students' cognitive developmental needs (Ethier et al., 2010; Pagés & Santisteban, 2010). As
with any skill-based education, the difficulty of teaching the concept of historical time lies in
the lack of appropriate tools and methods or in the teacher's inability to effectively plan the
learning process. Modeling the concept of time in the classroom is particularly complex. To
address this, scholars such as Duquette (2011), Seixas & Morton (2013), and Blanco (2007)
propose approaches that view the concept of time not as a singular construct but as layers or
categories, making it more accessible for educational purposes.

When examined in depth, time transitions from an abstract concept to a structural
framework, generating its own tools in the process (Heidegger, 2016). These tools can take
various forms. Authors like Korber (2007) and Blanco (2007) have introduced the term "time
spheres" to make students' understanding of time measurable and to reconstruct historical
events within temporal and spatial frameworks. According to this approach, there are two main
spheres of time. The first-time sphere encompasses a fundamental understanding of time. It
includes the ability to recognize the sequence of events, distinguish between past, present,
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and future, and follow a calendar or timeline. This level represents the most concrete aspect of
temporal perception and serves as the foundation for comprehending historical events within
a linear framework. The second time sphere involves a more complex and abstract
understanding of time. Itincludes the ability to analyze and comprehend the causes and effects
of historical events, recognize the simultaneity of events occurring in different locations
(synchrony), and understand sophisticated concepts such as duration, change, and
periodization in history. This sphere engages with ideas such as continuity, chronology, and
causality, providing a richer framework for historical analysis (Kérber, 2007; Blanco, 2007).
Within these spheres, students encounter 11 key temporal concepts: change, continuity,
chronology, sequence, simultaneity, permanence, empathy, duration, periodization, causality,
and dating. These concepts provide scaffolding for a deeper understanding of history. Table 1

outlines and defines these core temporal concepts.

Table 1

Concepts of Time

Key Terms Description Authors

Change A dynamic process that emphasizes critical turning Gomez, Rodriguez,
points. These moments allow for the recognition Monteagudo (2017);
and understanding of historical phenomena by Mattozzi (2004); Vinao
identifying and interpreting changes. Through (1994); De Groot-
periodization, it involves perceiving change and Reuvekamp (2014); Ozen
applying multi-causal analyses for a & Saglam (2010); Hoge &
comprehensive cognitive evaluation. Foster (2002); Simsek

(2006, 2007).

Continuity Forces of resistance and stability often interact with  Vifiao (1994); Pages,
change. This concept reflects the persistence and Santisteban (1999);
continuity of conditions or characteristics over Kolbasar (2021). Ciftci
time, despite surrounding changes. (2023).

Resilience Often regarded as synonymous with continuity by  Garcia, Jiménez (2014);
some, resilience refers to the long-term persistence ~ Torres (2001).
of conditions, their resistance to change, and their
stability. It signifies the endurance of situations,
actions, or characteristics over an extended period.

Permanence A continuous and unchanging state, permanence Torres (2001).
refers to resistance to change and is associated with
long-lasting conditions or structures.

Causality A methodological variable used to isolate cause- Stuart Mill (1843); Colino
and-effect relationships within historical (2004).
phenomena; it can take various forms, such as
linear or circular-dynamic causality, depending on
the context.

Periodization The division of the historical process into segments Castafieda (1997); Trepat
over time; it is essential for understanding (2002); Vinao (1994);
historical contexts. This segmentation serves to Rodriguez, Monteagudo
structure and summarize historical events, playing (2017).

a critical role in comprehending changes and
continuities within historical systems or processes.
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Key Terms Description Authors
Succession The logical order of events, which can be evaluated Torres (2001); Trepat
chronologically or biologically. It encompasses (2002); Blanco (2008).
both chronological and biological sequences,
emphasizing the temporal dimension of processes.
Sequence The continuity that follows an action, emphasizing  Blanco (2008).
the temporal dimension. It describes an action or
series of events that begin at a specific point in time
and continue within a defined time frame.
Simultaneity The connection between events occurring at the Ilescas (2004); Blanco
same time, which may include spatial coexistence. ~ (2008).
It emphasizes the spatial coexistence of these
events and their placement within a shared present
moment over time.
Chronology  The chronological ordering of events; it is essential ~ Jahoda (1963); Cooper

for historical research. Using mathematical (2011); Dawson (2004),

measurements, it serves as a fundamental (2010); Lopez-Doriga

operational category for structuring historical (2014); Hodkinson (2003);

events and ensuring an accurate understanding of ~ Solé (2009); Pala & Simsek

history. (2016); Lorenc & et al.
(2013).

Table 1 provides a detailed overview of various temporal structures and concepts that
are indispensable for historical understanding, based on findings from several studies in the
literature. It illustrates how concepts such as change and continuity, resilience and
permanence, causality, and periodization intersect with one another and how they represent
the complexities of historical processes. These concepts play a central role not only for
historians but also in the educational process, particularly in the development of time
awareness. Therefore, they become fundamental concepts in contemporary understandings of
time.

Method

Research Method and Design

Is the concept of time cultural or universal? While it may appear universal in the form
understood by today’s modern civilization, time undoubtedly carries cultural meanings. For
this reason, authors like Wendorff (1985) have emphasized the importance of studies that
examine time through its cultural foundations. These studies highlight, on one hand, the limited
nature of human time awareness, and on the other, how cultural change contributes to the
emergence of various time consciousnesses.

This study is based on a historical review that examines the effects of the
representations of Aion, Kairos, and Kronos, the mythological figures of time in Hellenistic
philosophy, onthe development of time perceptionin children. The research utilizes a literature
review and document analysis. Studies by researchers such as Birkeland (2018), Solé (2019),
and Pinto & Pages (2020) have been particularly referenced. The temporal representations of
mythological figures like Aion, Kairos, and Kronos, which have a prominent place in Hellenistic
philosophy, are defined. Following this, the relationship between these representations and the
development of historical time perception in children is discussed within a broad framework.
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For this, key research on the development of historical time perception in children has been
consulted.

Data Collection Tools

The research includes studies on the development of children's time perception, such
as those by Birkeland (2018), Solé (2019), and Pinto & Pagés (2020). The findings from these
studies have been evaluated in the context of the development of modern time perception and
the influences of Hellenistic philosophy. The data were obtained through Web of Science,
Scopus, and Google Scholar. Academic articles related to the topic in English, Spanish,
Catalan, German, and Turkish were specifically focused on. Since the study is based on a
literature review followed by a relational discussion, it does not require approval from an ethics
committee.

Analysis of Data

The data were analyzed using the document analysis method. The obtained data were
evaluated in terms of the development of time perception in children and its relationship with
the representations of time in Hellenistic philosophy. The data were addressed through a
comparative approach, and the connections between these two conceptual frameworks were
explored.

Results

The gods of the Hellenistic world—Aion, Kronos, and Kairos—can serve as effective
foundations for constructing, deconstructing, and reconstructing the concept of time in history
education, thereby fostering "historical consciousness" in students. Within this framework, the
following points can be articulated:

When children are born, their perception of time is Aionic—immeasurable and
boundless—as noted by Ledén (2011) and Ham (2013). However, during the educational
process, as seen in British and Spanish curricula, the concept of chronological time begins to
be taught from early childhood. This process starts in the second stage of education, typically
between the ages of 3 and 6, and continues into the middle stage of primary education,
between the ages of 8 and 10. During this time, children’s perception of time becomes
increasingly structured and measurable.

Findings from various studies also illustrate how the concept of chronological time
gradually forms in children’s perception. Of course, tools such as calendars, clocks, and
various time organizers play a crucial role in this process (Trepat, 2002). These tools help
students initially learn concepts like "before — now — after," "yesterday — today — tomorrow," and
"morning — noon — evening — night." Furthermore, time-related activities such as daily routines
and special occasions strongly emphasize the meaningfulness of time. These interactions,
highlighted by Thornton & Vukelich (1988), Chapman (1993), and Wood (1995), enable students
to understand time and history more holistically. Within this framework, it is vital for educators
to teach students about time not just as a chronological sequence but also as a process of
interaction and transformation. On the other hand, there is concern that introducing this
approach at an early age might limit opportunities for exploration, as time comes to be
perceived not as moments of life but as a mathematically fragmented line.

Theoretical discussions, particularly in the context of historical consciousness among
children and adolescents, often present a more advanced perspective than empirical studies.
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This is due to the complexity of how time is conceptualized. Within this framework, the
temporalities and perceptions of time in Greek mythology offer unique opportunities, as
evidenced by studies conducted by Spanish researchers who concluded that children initially
perceive only Aionic temporality. In this context, Sabido-Codina et al. (2023) employed
methods involving photographs and drawings in their research. They asked children aged 3-4
to create depictions of time. Their symbolic drawings revealed perceptions of time defined by
"the immediacy of the moment."

In one example, a four-year-old child drew their family and surroundings, while a three-
year-old depicted the weather. Furthermore, the three-year-old associated colors with
emotional expressions related to the moment. While the Aion concept evolves over time,
educators in Spain are encouraged to incorporate the concept of chronological time into their
lessons from the second cycle of early childhood education (ages 3-6) to the middle cycle of
primary education (ages 8-16) (Llusa, 2015; Pinto & Pages, 2020; Sabido-Codina et al., 2023).
This includes daily routines, calendars, clocks, sequences of time (before-now-after;
yesterday-today-tomorrow; morning-noon-evening-night), and seasons (Torres, 2001; Trepat,
2002). These concepts are essential for understanding everyday tasks encountered in Western
societies.

From the perspective of the temporal representations embodied by the three deities of
Hellenistic philosophy, new perspectives on the treatment of the concept of time in
pedagogical practices can be offered. Specifically, Kairos and its concept of the "critical
moment" can help students understand why certain events are significant and the broader
historical consequences of these moments. While Kronos provides the chronological
framework to teach how events can be studied in a sequential context, Aion's notion of
cyclicality offers alternative ways to comprehend modern history, which predominantly
operates on a linear perception of time. For instance, it can be utilized to understand the
recurring nature of history and the cyclical aspects of societal transformations.

On the other hand, the linear understanding of time is predominantly governed by
Kronos. This replaces the causal ambiguity of Aionic time with a measurable, beginning-and-
end structure. The impact of the linear conception of time is so deeply rooted in society,
curricula, and education that it manifests even in the perceptions of 5-year-old children and, in
some cases, 4-year-olds. For example, by the time children in Spain reach the age of ten and
move to higher levels of primary education, the curriculum introduces them to a new challenge:
the awareness of historical time, which corresponds to Kairos (Pinto & Pages, 2020). In
philosophy, Kairos is understood as a kind of fold in time, linked to the infinite breadth of Aion
but distinctively taking on its identity, separate from Kronos. Kairos is not just a measurable
moment but one filled with deeper meaning and significance.

The meaning of historical time connects us to the past, present, and future in various
combinations, both spatially and temporally. In this context, the Hellenistic concepts of time—
Aion, Kronos, and Kairos—can be utilized to develop modern time management strategies. The
characteristics of these concepts can be applied to areas such as balancing work and personal
life, stress management, and prioritization, offering valuable insights (Hodkinson, 2003;
Dawson, 2004). Furthermore, the impact of these time concepts on cultural perceptions
cannot be overlooked. Findings on how time perception varies across cultures reveal
differences between the linear understanding of time in the Western world and the more
cyclical and multidimensional perception of time in the Hellenistic world. These differences
allow for a diversification of cultural interpretations and understandings (Safran & Simsek,
2006, 2009; Solé, 2009).
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Among the three gods of Hellenistic mythology, Aion represents eternal and cyclical
time, Kronos represents measurable and sequential time, and Kairos emphasizes the
importance of transient and critical moments. The temporal aspects these deities embody
provide significant insights for modern time management and history education (Stow &
Haydn, 2000; Barton & Levstik, 1996). Various studies have revealed that children’s experiences
of time increasingly align with the chronological frameworks associated with adult perceptions.
According to these findings, time in the Western world progressively conforms to the growing
dominance of chronological representations that reflect adults' ways of perceiving life (Sabido-
Codinaetal., 2023). Suchinsights can aid educators and policymakers in better understanding
how children’s perceptions of time develop and how these perceptions impact their academic
and social growth (Van Norden, 2014).

Conclusion

As aresult, this study on the concept of time demonstrates that time is not only a subject
of philosophical inquiry but also serves as a practical tool across various disciplines, such as
education, governance, and cultural studies. Recognizing the influence of Hellenistic elements
of time on the modern concepts of time and history prevalent in the contemporary world
encourages individuals and societies to deeply reflect on how they perceive and manage time
(Becher & Glaser, 2018). This understanding is significant in showing that time, as a universal
phenomenon, did not emerge solely in the modern era but has been intertwined with elements
shaping its comprehension and awareness from antiquity to the present. Educators and
policymakers can design more conscious and structured programs to develop children's
understanding of time. Particularly, Kronos' chronological concept of time can serve as a
powerfultoolin history and social studies curricula to teach students the sequencing of events
(Barton & Levstik, 1996). However, this alone is not sufficient. Educational methods should be
developed to help students understand not only the sequence of past events but also why
those events occurred at specific times, as represented by Kairos and Aion, highlighting
moments of opportunity and turning points (Santisteban, 2010). Within this framework, the
critical times and opportunities conceptualized by Kairos and Aion can be integrated more
deeply into the analysis of historical events as part of the curriculum. For instance, students
can learn not only when significant events such as major wars, revolutions, or scientific
discoveries occurred but also why those specific moments were critical and how they were
utilized (Cooper, 2011; Dawson, 2004). This approach not only enhances historical awareness
but also contributes to the development of problem-solving and critical thinking skills in young
students (Sferco, 2015).
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Oz: Bu calismanin amaci, modern arastirmalara gére cocuklarda

yasa bagli gerceklesen zaman kavraminin gelisim 6zellikleriyle Antik

Yunan mitolojisinin zamana iliskin tanrilari olarak kabul edilen Aion,

Kairos ve Kronos’un zamansal temsilleri arasindaki iligkiyi Arastirma Makalesi
irdelemektir. Bilindigi gibi zaman kavrami bireylerde kendiliginden
ortaya ¢cikmaz, her toplumda kultiire bagli olarak belirir ve bicimlenir.
Cocugun ailede baglayan zaman kavramina iliskin 6grenme streci,
okulda sistemli bicimde strse de toplumun gundelik yasamindaki
islevine gore sekillenir. Her ne kadar modern dunya isleyisini kati bir
zaman bilinci lGzerine kursa da zaman algisi toplumsal ve kulturel
temelli olarak cesitlenir. Antik Yunan mitolojisinden Helenizm
dusuncesine gecen degerler arasinda ug¢ farkli tanri Gzerinden zaman
temsili de vardir. Bu Ug¢ tanrinin, zamanin farkli yonlerini ve farkl
islevlerini temsil ettigi kabul edilir. Buradan kaynaklandigi diigiiniilen zaman kavrami, mitolojik
Helenistik diistincedeki zaman kavrami, yalnizca fiziksel bir sireklilik ~ Zzaman, tarih egitimi
degil, ayni zamanda bir biling ve varolus sorunu olarak da gorultr. Bu
calismada 6nce Antik Yunan mitolojisinde zamanin temsili, Aion,
Kairos ve Kronos uzerinden agiklanmistir. Daha sonra ¢ocuklarda
genel ve tarihsel zaman kavraminin gelisimsel 6zellikleri literatlrden
hareketle belirlenmistir. Sonrasinda ise ¢cocukta yasa bagli ortaya
¢gikan tarihsel zaman kavraminin gelisimsel durumu ile Yunan
mitolojisinin zaman tanrilarinin 6zellikleri arasinda bir bag kurulmaya
calisitmigtir. Sonug olarak, Helenistik zaman anlayiginin, tg farkl
bicimde zaman temsilini ve bunlarin etkilesimini icerdigi, 6znel
zaman algisini vurguladigl ve bu durumun zamansal sinirlarin
oOtesinde genis bir farkindallk sundugu goérulmuastir. Zaman
kavraminin farkli yapilari ve bunlarin bireysel ve kolektif hafiza
Uzerindeki etkilerini ele alan bu calismanin, Helenistik zaman
kavramlarinin birey ve toplum Uzerindeki etkilerini anlamada yeni bir
perspektif sundugu disunulmektedir.
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Giris

Bir tasavvur olarak zaman, insan aklinin pratik bir gerekceyle dun-bugln-yarin
siralamasinda yasananlari anlamak i¢cin vardir. Bu durum onun mabhiyeti hakkinda
dusunulmesini beraberinde getirse de zamanin ne ve nasil oluguna iliskin anlamsal muglaklik
hi¢ son bulmaz. Bu nedenle zamanin mahiyeti hakkinda diustinmekten ziyade onu somut bir
veri olarak “zaman olgerler” araciligiyla kaydeder ve kullaniriz. Buna ragmen zamanin dogasi ve
insana yansimalari hakkindaki tartismalar tarihsel ve bolgesel olarak her toplum ve kultirde
farklilagarak surer. Bu yonuyle zaman ve buna bagli Uretilmis kavramlarin toplumsal deger ve
normlarla yakin iligskisi her daim goze carpar.

Zaman, bireylerde kendiliginden ortaya c¢ikan ve olgunlasan beceri degildir. Bir
toplumsal fenomen olarak tanimlanabilecek zaman, tarihsel, sosyal, kualtlrel olarak
kazandirilabilir (Santisteban, 2010). Zaman, bir yonuyle toplumsal iliskileri diger yonuyle de
bireysel gunluk yagsami sekillendirir. Boylece birey, yasadigi toplumdaki zaman algisi ve kulttru
cercevesinde birzaman bilinci gelistirilebilir (Santisteban, 2010; Pinto & Pages, 2020). Zamanin
toplumsal yasami etkileme bigimine gore deger kazandigi sdylenebilir. Zira bazi toplumlarda
zaman “hizli”, bazilarinda “yavas” akar. Zamanin daha yavas aktigl olgumlenen
kirsal/geleneksel kesim ile hizli aktigi gérilen modern sehirlerde bireylere kazandirilma
derecelerinin de degistigi sdylenebilir (Bauman, 2013). Ancak her nasil olursa olsun zaman,
mutlaka yasanan toplumun belirledigi 6nem ¢ergevesinde toplumun her bir bireyinde yavas
yavas olusur. Bu sureci bilingli ve programli bir egitimle hizlandirmak ve nitelikli hale getirmek
mumkun olabilir. Boylelikle zamana iligskin atfedilen toplumsal ve kultirel degerler, okul
vasitasiyla gelecek nesillere aktarilir (Montanero vd., 2008). Zaman algisi cografya ve kultlrlere
gore farklilagsa da modern yagsam, bireylerin saate bagli is yapmalari icin zaman algisini
edinmelerini ve buna bagli olarak gorevlerini eksiksiz yapmalarini planlar.

Bu calismanin amaci, modern arastirma sonuglarina gore bireylerde yasa bagl
gerceklesen zaman ve tarihsel zaman kavramlarinin gelisim Ozellikleriyle antik Yunan
mitolojisinin zamana iligkin tanrilari olarak kabul edilen Aion, Kronos ve Kairos figurlerinin
temsili arasindaki iligkiyi incelemektir. Calisma, Helen dlisuncesinde Aion, Kairos ve Kronos
gibi mitolojik figurlerin yalnizca antik zamansallik kavramlarini nasil sekillendirdigini aciklamayi
degil, ayni zamanda ginumuzdeki zaman algilarini nasil etkilemeye devam ettigine iliskin
distnmeyi derinlestirmeyi amaclamaktadir. Bu da bizi temel arastirma sorusuna
goturmektedir: Aion, Kairos ve Kronos mitolojik figurleri Helenistik felsefede hangi zaman
anlayislarini, nasil temsil etmekte ve bu temsiller cagdas zaman anlayisimiz igin ne anlama
gelmektedir?

Antik Yunan Mitolojisinde Zamanin Temsilleri

Bati dlinyasinin felsefi ve dlistinsel kokenlerinde bir miras olarak kabul ettigi antik Yunan
duslncesi ve Helenizm’in zaman kavramini anlamlandirma ve zaman bilinci Uzerine
urettiklerine bakildiginda Helenistik dlinya ve onun mitolojik figtirleri olarak Aion, Kronos ve
Kairos'a deginmek gerekir.

Helenistik dustincede zamanin temsiline iliskinilk dile getirilmesi gereken tanri Aion’dur.
Homeros'un Himnleri'nde (Homeros & Weiher, 1989; Sferco, 2015) Aion (Yunanca: Aiwv) olarak
adlandirilan ilk Helenistik zamanlikla karsilasilir. Terim, "hayat", "omuar", "sinirsiz zaman", "cag"
veya "ebediyet" anlamlarina gelir. Bu tanrilik, Helenistik mitolojide hayatin kendisi olan zamani,
yani varolusun veya 6liim bilincinin olmadigi insan hayatini temsil eder. iginde anlamsal olarak
barindirdig “sonsuzluk” onu baska durumlari tanimlamak icin kullanisli hale getirmistir. Buna

gore drnegin, Aion biraz hedonistiktir, clinkl zevk ve arzunun zamanidir. Gegcmis ve gelecek gibi
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diger zamanlklardan arindirilmistir. Sferco'ya (2015, s. 28) gore, Aion'un "gucl", bir tlir yasam
déngusl icinde bulunmasi ve orada surekli kalmasindan kaynaklanir. Klasik temsillerde Aion,
antik diinya gérlsunde sikga varsayilan hayatin sinirli déngulerinin aksine genellikle zamanin
sinirsizligini ve belirsiz sinirlarini sembolize eden genisleyen bir cember ile iliskilendirilir (Ham,
2013, s. 73).

Cevrim olarak Aion, surekli evrimi, buyuk yukselen degerlerin ve ¢caglarin ortaya cikisini,
yok olusunu, toplumu ve insan uygarligini defalarca donustlren, cigir agcan teknolojik
ilerlemeleri ve yenilikleri ifade eder. Surekli donusimun ve bundan kaynaklanan yeniliklerin
somutlagsmasi olarak Aion, tarihin akigini etkileyen, sekillendiren yeni paradigmalarin ve
icatlarin arkasindaki degisimin yaratici glicu seklinde gorulebilir.

Helenistik dusincede zamanin temsiline iliskin dile getirilmesi gereken diger bir tanriise
Kairos’tur. Yunanca keiro (kaipoéc) kelimesinden tiretilen ve 'kesmek' anlamina gelen Kairos
terimi, ayni zamanda 'ayirmak’, 'ayirt etmek' ve 'karar vermek' anlamina gelen “krinein”
kelimesiyle de iliskilidir. Yunan mitolojisinde o, Zeus ve Tiché'nin oglu bir Daimon'dur. Terim, bir
yarismada, tartismada veya hukuki bir davada oldugu gibi hem 'ayrim' hem de 'karar' anlamina
gelen krisis kavramina yol acar ki bu ayni zamanda 'mahkeme' anlamina da gelir. Kairos,
zamanda bir farklilagmanin gergeklestigi, kritik bir ani igsaret eder. Pandaros'un attigl ok, barig
ile savas zamanini ayiran bir 6rnektir ki zamani- Kronos'u - bir '6ncesi' ve 'sonrasi' olarak boler.
Bu mitolojik tanima gore, Kairos olayin kendisini temsil ederken, Kronos daha ¢ok nicel bir
anlayisa sahiptir. Kairos, ani temsil eder, bu yuzden Hermes de Kairos olarak tasvir edilir
(Nunez, 2007).

Helenistik digtncede zamanin temsiline iliskin dile getirilmesi gereken tglncu tanriise
Kronos’tur. Gunumuzde Kronos, kronoloji, kronik, senkronizm ya da anakronizm gibi terimler
araciligiyla en bilindik tanndir. Kronos dlgulebilir ve dolayisiyla pratiktir. Mitolojiye goére Kronos
yaratilisin tanrisidir, ancak ayni zamanda hem babadan hem de anneden ayrilmis olan
boélunmenin kendisidir. Yunanlilarin, zamani sonsuz ve 6lumsuz bir boyut olarak gormeleri,
boyle bir konseptin sayisallagtirilmasini ve pratik degerlendirilmesini zorlastiran bir neden
olmustur. Bu baglamda, olculebilir zamanin somutlastirilmasi olarak kabul edilen tGglncu
mitolojik zaman tanrisi Kronos (Yunanca=Xpovoc) sahneye ¢ikar. Kronos, Aion'un alanini dokur,
sonsuzluga bir yapr kazandinr ve Aion'un gorlunutste bitmeyen dongulerini
bolumlendirebilmemizi saglar. Aion ve Kronos arasindaki bu etkilesim, ebediyetle geciciligin,
sonsuz sureklilikle 6lgllebilir zamanlgin birlesimini ortaya koyar. Bu nedenle Kronos, sadece
kozmik dizeni degil, ayni zamanda dogal dlizeni de kesintiye ugratir (Nufez, 2007; Sferco,
2015). Belki de bu ytuzden Kronos, sadece slire olarak zaman yapilanmasini degil, ayni zamanda
yasamin bolumlerini, dogumu ve 6lumu de temsil eder. Kronos, Leén (2011) veya Ham (2013)
gibi cesitli yazarlara gore, "kronolojik iliskilerin gizli ikizi olarak, kronolojik zincirin kirildigl
nedensel belirsizligin anlarini olabildigince net hale getirmeye calisilan bir degisim oyunu"
olarak gorultr (Ledn, 2011, s. 385).

Yunan mitolojisinde siklikla “zamani dizenlemenin” tanrisi olarak betimlenen Kronos,
zaman dilimlerini, neden ve sonugla baglantili olaylarin bir dizi olarak diisinme imkanini sunar.
Kronos, aslinda evrensel bir dizene ve ritme sahip zamanin akisini yaratma ile bu akisi
dizenleme kapasitesiyle taninir. Bu zaman kavrayisi, sadece kronolojik kaydin temelini
olusturmakla kalmaz, ayni zamanda zamanin dogrusal, olgulebilir ve pratikte kullanilabilir bir
kaynak olarak goérilmesiyle Bati dunyasindaki modern zaman anlayigi igcin temel olusturur
(Ham, 2013). Boylelikle Kronos, yildizlarin hareketini dizenler, mevsimleri belirler, insan
varligini dogum ve 6lim sinirlariicinde konumlandirir.
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Daha derin bir incelemeyle Kronos, sadece zamanin koruyucusu degil, ayni zamanda
kozmik 6lgekte bir dlizenin yaraticisidir. Gokyuzunu yeryuzunden ayirarak kozmik diizeni kurar,
kaosu evcillestirir ve dinyayi kavranabilir bir yapiya donusturur. O, tarihleri yazdigimiz, disiplini
insa ettigimiz ve medeniyeti gelistirdigimiz zamansal boyutun mimaridir. Mumford'un belirttigi
gibi (1977), zamani olgulebilir birimlere bolmek, nesnel, matematiksel olarak kavranabilir bir
dunyanin konseptini gelistirmemizi saglar ki zaman burada sadece soyut bir konsept degil, ayni
zamanda insan kaderinin sekillendirilmesinde esas bir faktordur.

Antik Yunan mitolojisinde zamanla ilgili G¢ tanrinin zamansal temsillerinden hareket
edildiginde, Aion tarafindan kesintiye ugrayan olaylar zinciri seklinde beliren tarih, Kairos ile
olaylar bazinda anlam kazanir, Kronos ile zamansal 6l¢ulebilir olarak tanimlanir. Bundan dolayi
Kronos, baslangici ve sonu kendinde bulundurur (Ham, 2013). Bu durum Diaz-Barriga vd.nin
(2008, s. 144) tespitiyle ortusur. Onlara gore tarihsel zaman, yapilarin surekliligi ve degisim
surecglerini anlamak i¢in ¢cok boyutlu bir birimdir. Helenistik dinyadaki insanlar Gizerinde blyuk
bir etkiye sahip bu G¢ tanri Uzerinden sembollesen anlati, kendi igcinde farkli zaman katmanlari
ve algilarini barindirir. Bunlar, Bati zaman bilincinde birlikte var olur, farkli zamansal
tasarimlardan gecgerler. Bireyde Zaman Algisinin Gelisimi

Cocuklar, erken ddénemlerden itibaren ister dinledikleri hikayelerde ister gunluk
yasamlarinin yapilandirilmasinda olsun zaman kavramiyla karsilasirlar (Birkeland, 2018;
Sabido-Codina vd., 2023). Bu ilk karsilasmalar, yasadigi toplumdaki kendi konumlarinin
anlasilmasi icin hayati 6nem tasiyan zaman ve tarih bilincinin temelini olusturur (Cooper,
2002). Cocuklarin zaman algisi, okul hayatiyla, 06zellikle tarihsel icerikli egitimle
karsilagsmalariyla bagka bir boyuta gecer (Llusa, 2015; Pinto & Pages, 2020; Sabido-Codinavd.,
2023).

Ben-Baruch (1989/1995), 80'lerin sonunda yaptigi calismada, sosyal olarak dezavantajli
ailelerden gelen c¢ocuklarin zaman konusunda sunulan firsatlardan daha fazla
faydalanabilecegini belirtmistir. Bu, zaman veya kaynaklar konusunda daha az onbilgisi olan
cocuklarin, zaman konusunda yapilandirilmis pedagojik bir yaklasimdan daha fazla fayda
gorebilecegine isaret etmistir. Ayni sekilde Oevest (1987), okul dncesi ¢cocuklarin olaylarin
zamana bagli siralanmasi ve suresi hakkinda fikirlere sahip olduklarini tespit etmistir. Peki, bu
yaslardaki cocuklar zamanda siralama hakkinda nasil bir kavrayis gelistirir? Friedmann'in
(2003, s. 160) yaptigl arastirma sonugclarina gore cocuklar zamani, 12 yasina kadar "sozel liste
sistemi" olarak algilar. Buna gdre daha uzun doénemlerin zihinsel gorsel-mekansal bir
tasavvurunun gelisimi ise ergenlik doneminden sonra gerceklesir.

ilkokulun 1.-4. siniflarinda 300 cocugu inceledigi calismalarina Kibler (2011, 2018),
¢ogu cocugun zaman (Kronos) kavramini gelistirebildigi ve saati, zamani 6lgmek igin bir arag
olarak anlayabildigi gormustir. Bu durum, onlarin bir kol saati takip takmadiklarindan
bagimsizdir. Scott'a (1996) gore ise gcocuklarin zaman bilinci daha ¢ok asimetriktir, zira o
arastirmasinda c¢ocuklarin gecmisi gelecege kiyasla daha iyi anlama egiliminde oldugu
gozlemlemistir. Bu bulgu, gecmis deneyimlerin somut ve hatirlanabilir olmasina, gelecegin ise
daha soyut ve belirsiz olmasina baglanabilir. 4. siniftaki 82 cocugun zaman bilincini analiz eden
baska bir arastirma, 6grencilerin ylksek bir gerceklik bilincine sahip oldugunu gostermistir
(Schreiber, 1999). Ayrica, bazi 0Ogrencilerin tarihin anlatisal karakterini tanima yetenegi
gelistirdikleri bulunmustur. Bu yazarlarin, 6zellikle Friedmann'in (2003) 6nceki ifadelerini
Ozetlersek, "dinozorlarin milyonlarca yil 6nce yasadigl" ifadesi, sayidan ziyade bir s6zel isarettir.
Bu ifade tarzi, cocuklarin hikayeleri zaman isaretgileri etrafinda orgutledigi icin otobiyografik
hafizanin gelisiminin nedeni oldugunu da dogrulamaktadir (Schreiber, 1999). Friedmann'a gore,
zaman gizelgelerinin sistematik kullanimi, koken ve sonucu baglayan bir ritim ve zaman kavrami
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araciligiyla belirli bir zaman bilincinin gelismesine yol agabilir ki burada "tavuktan yumurtaya"
metoforu devreye girmektedir.

Cocuklarda ve gencglerde zaman bilincinin gelisimiyle ilgili 6nemli bir sorun, zamanin
yeniden yapilandirilmasi ve anlam kazanim surecidir (Santisteban, 2010). Ancak bu durum,
kavramsal ve metodolojik olmak Uzere bir dizi problemi de beraberinde getirir. Bunun igin
cocuklarin ya da genglerin gecmisi anlatabilme ve tarihsel anlam insa edebilme yetenegine
sahip olmalari gerekmektedir. ilkokuldaki cocuklarin zaman cizelgeleri ve ifadeleri tizerinden
erisimlerinin yasa bagli gelisim ve 68renme imkanlari bakimindan anaokulu ¢ocuklarinda
gorulup gorulmeyecegi 6nemli bir ampirik soru olarak belirmektedir.

Bireyde Tarihsel Zaman Kavraminin Gelisimi

Cocuklarin tarihsel konulara olan ilgisinin erken yaslardan itibaren gelistigi, son 20 yilda
yapilan gcalismalarla kanitlanmistir (Torres, 2001; Trepat, 2002; De Groot-Reuvekamp vd., 2017;
Birkeland, 2018; Solé, 2019; Sabido-Codina vd., 2023). Bu calismalarin temelinde ¢cocuklarin
zamanla iliskisinin onlarin sosyal ve kiltlrel arka planlarina gore farklilik gosterdigi genel bilgisi
yatar. Bu da tarihsel zaman kavramiyla iligkilerini baglatir.

Zaman kavrami sadece felsefenin, sosyolojinin ya da psikolojinin sinirlar iginde
kalmamaktadir. Kritik ve tarihsel disunmeyi tegvik etmeyi amacglayan tarih egitimcileri de
zaman bilinci konusuyla derinden ilgilenmiglerdir. Bu durum, tarih egitimi baglaminda yalnizca
bir kronolojik dizenleme araci degil, ayni zamanda elestirel dusinmeyi tesvik eden temel bir
unsur olarak dne ¢ikar. Jahoda (1963) ¢cocuklarda zamansal alginin gelisimini erken yaslardan
itibaren ele alirken, Blyth (1978) ve Wood (1995) 6grencilerin tarihsel kronolojiyi kavramalarini
kolaylastiran pedagojik yaklasimlara odaklanmistir. Hoodless (1996) ve Stow & Haydn (2000),
tarihsel anlatilarin kiiguk yas gruplarinda ge¢gmisi anlamlandirmaya olan katkisini vurgulamis,
Barton & Levstik (1996) ve Cooper (2011) ise tarih 6gretiminde demokratik degerlerin ve
elestirel dusuncenin gelistirilmesine dikkat cekmistir.

Thornton & Vukelich (1988) ile Hodkinson (2003), kronolojik siralamanin ve zamansal
iliskilerin 6gretiminin, O6grencilerin tarihsel dusinme becerilerini nasil gelistirdigini ortaya
koyarken, Dawson (2004) ve De Groot-Reuvekamp (2014), gorsellestirme gibi yenilikgi
yontemlerle tarihsel zaman bilincinin guglendirilebilecegini savunmustur. Hoge & Foster (2002)
ve Chapman (1993), tarihsel olaylarin pedagojik sunumunun zamansal algiyi sekillendirmedeki
rolinu incelerken, Simsek (2006, 2007) ile Safran & Simsek (2006, 2009), Turk tarih
mufredatinda zaman kavraminin yapilandirilmasini detayli bir sekilde analiz etmislerdir. Pala &
Simsek (2016) ise oOgrencilerin tarihsel olaylara dair algilarinin, kultirel ve zamansal
baglamlarla nasil bicimlendigini ele almistir.

Solé (2009), zamansal baglamlarin 6g8renci algisi Gzerindeki etkilerini arastirirken, Pages
& Santisteban (2010) tarih 6gretiminde elestirel duslincenin tesvik edilmesi gerektigini
vurgulamistir. Barton (2002), 6g8rencilerin gegcmisi anlamlandirma slrecinde zaman bilincinin
kritik bir rol oynadigini belirtirken, Becher & Glaser (2018) disiplinlerarasi 6grenmenin tarihsel
kavrayis Uzerindeki etkisine dikkat cekmistir. Bu arastirmalar, tarihsel zaman kavraminin
yalnizca olaylarin sirasini anlamaya yonelik olmadigini, ayni zamanda bireylerde elestirel
dusunce ve genis bir farkindalik gelistirme agisindan da blylk 6nem tasidigini gostermektedir.

Zamanin ve kronolojinin yapisinin derinlemesine kavranmasi, gecmisteki olaylari
baglaminda anlamak igin zorunludur. Bu durum bireylerin hem kisisel simdiki zaman
oryantasyonuicin onemli hem de 6zellikle farkli kilturlerin zaman yapilarini daha iyi anlamalari
icin gereklidir. insanligin diistince tarihi agsindan butinciil (holistik) bir yaklasim sergilemek,
O0grencilerin gegcmisi dahaiyi anlamalari kadar etkilerini tanimlamalari ve bu etkilerin ginUmuze
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kadar olan iliskilerini daha iyi kavramalarini saglayabilir. Bu slirecte tarih dersleri buna katki
sunabilir. Zira tarih dersleri, 68rencilerin gegcmisin etkilerini tanimlamalarn ve bu etkilerin
gunumuze kadar olan iligkilerini daha iyi anlamalarini destekleyebilir. Elbette bu kendiliginden
gerceklesmez. Bunun icin yeterli 68retim araglarina, pedagojik bilgiye, bltincul dislince ve
zaman yapilarini gelistirme yetenegine sahip olunmasi gerekir (Pages & Santisteban, 2010; Le
Marec, 2009).

Tarih egitimi, 6grencilerin sadece gec¢cmisi anlamalarini degil, ayni zamanda onlarin
buglnin ddnyasindaki konumlarini kavramalarini, gelecekteki rollerini sekillendirmelerini
saglayacak becerileri kazanmalarini saglayabilir. Suphesiz ki bu tesvik, bireyin yasa bagl
gelisimine uygun sekilde gerceklesebilir. Kolbl ve Straub (2011) bireylerin zamani kazanmalari
surecinde iki paralel gelismenin oldugunu belirtir ki bunlardan biri subjektif ve otobiyografik
anlam yukleme, digeri ise kllturel olarak kalip (steorotip) yorumlamadir. Hall'a (1996) gore ise
her iki sirec de kimlik olusumunu sekillendirir. Bu daha ¢ok bireysel ve toplumsal hafizaya
iliskin gelismeleri igerebilir. Zamanin zihinsel yapilandirilmasi bdylelikle hatira olusumunu da
ifade eder. Bu yuzden kisisel kimlik olusumu ve ulusal kimlik olusumunun bireyin zaman
dusuncesini yapilandirmasiyla yakinen baglantili oldugu sdylenebilir. Bu durum, otoriter ve
milliyetci devletlerin tarih derslerinde ve ders kitaplarinda ulus ingasinin zamansal gergevesini
nasil tekrarladiklarina bakarak da anlasilabilir (Durna, 2022). Bu tespitlere ragmen, Ulkelerin
ulusal mufredatinda yer bulan tarih dersleri yaygin olarak hala bilgi aktarimina ve bazi segilmis
tarihsel gerceklerin ezberlenmesine odaklanmaktadir. Oysa 6grencilerin yasa bagli zihinsel
gelisimsel Ozelliklerine uygun zaman algisinin kazandirilmasi gibi beceri temelli egitim,
geleneksellesmis uygulamayl degistirerek 6grencilere kompleks bir yapi igeren tarihsel
dusunceyi 6gretmek icin tarih egitimcileri ve 6gretmenleri agisindan buyuk bir zorluk icerir
(Ethier vd. 2010; Pagés & Santisteban 2010). Her beceri temelli egitimde oldugu gibi tarihsel
zaman kavraminin gelistirilmesine iligkin egitimin zorlugu da suregte kullanilacak arag ve
yontemlerin eksikliginden ya da 6gretmenin 6grenmeyi basarili bicimde planlayamamasindan
kaynaklanmaktadir. Zira zaman kavraminin 06gretim surecinde nasil modellenebilecegi
meselesi olduk¢ca karmasiktir. Bu baglamda, zaman kavramini butlin olarak degil, farkl
katmanlar ya da kategoriler olarak ele almayi 6neren Duquette (2011), Seixas & Morton (2013)
ve Blanco (2007) gibi yazarlarin yaklasimlarina basvurulabilir.

Uzerinde derinlikli inceleme yapildiginda zaman, soyut bir diisiinceden yapisal bir
cerceveye donusuyor ve araglarini kendisinden ¢ikariyor (Heidegger, 2016). Bu aracglar ¢esitlilik
kazanabiliyor. Kérber (2007) ve Blanco (2007) gibi bazi yazarlar, 68rencilerin zaman anlayisini
olculebilir kilabilmek, tarihsel olaylari zaman ve mekan yapilari icinde yeniden inga edebilmek
icin “zaman kureleri” teriminden bahsetmislerdir. Buna gére zamanin birinci ve ikinci klreleri
vardir. Birinci zaman klresinin dlzeyinde genellikle temel zaman anlayisi vardir. Bu, olaylarin
sirasinin taninmasi, gecmis, simdi ve gelecek arasindaki ayrim ve bir takvim veya zaman
cizelgesini takip etme yetenegini kapsar. Birinci zaman kulresi zamansal algisinin en somut
dizeyidir ve tarihsel olaylarin dogrusal bir gcergevede anlasilmasi i¢cin temeldir. Zaman ikinci
zaman kiresi ise daha karmasik ve soyut bir zaman anlayisini kapsar. Bu, tarihsel olaylarin
neden ve sonugclarini anlama ve analiz etme, farkli yerlerdeki olaylarin eszamanulligini fark etme
(eszamanlilik), slire, degisim ve tarihte donemsellendirme gibi daha sofistike kavramlari
anlama ve kullanma becerisini icerebilir (Korber, 2007; Blanco, 2007). Burada degisim,
sureklilik, tarihleme, ardisiklik, eszamanllik, kalicilik, siralama, empati, stire, donemlendirme
ve nedensellik gibi 11 ana zaman kavramiile karsilasilir. Tablo 1'de bu kavramlar tanimlanmisgtir:
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Tablo 1

Zaman Kavramlari

Anahtar Aciklama Yazarlar
Terimler
Degisim Kritik donemec noktalarini vurgulayan dinamik bir Gdmez, Rodriguez,
surec. Bu anlar, degisiklikleri tespit ederek ve Monteagudo (2017);
anlamlandirarak tarihsel fenomenleri tanima ve Mattozzi (2004); Vifao
anlama imkéani tanir. Donemlendirme yoluyla degisimi  (1994); De Groot-
algilama ve kapsamli biligssel bir degerlendirme igin gok Reuvekamp (2014);
nedenli analizlerin uygulanmasiniigerir. Ozen & Saglam (2010);
Hoge & Foster (2002);
Simsek (2006, 2007).
Siureklilik Direng kuvvetleri ve istikrarlar; siklikla degisimle Vifao (1994); Pages,
etkilesim igindedir. Bu kavram, gevredeki degisikliklere ~Santisteban (1999);

Dayanikllk/
Direnclilik

Kalicilik

Nedensellik

Periyodizasyon

Halefiyet/
Ardillik

Sira/ Sekans

Eszamanllik

Kronoloji,
Tarihleme

ragmen durumlarin veya 6zelliklerin zaman igindeki
kaliciigini ve devamulgini yansitir.

Bazilan tarafindan sureklilik? ile esanlaml olarak
gorulir ve durumlarin uzun vadeli surekliligini,
degisikliklere karsi gosterdigi direnci ve istikrar ifade
eder. Bu, durumlarin, eylemlerin veya 6zelliklerin uzun
bir stire boyunca devam etmesidir.

Surekli ve degismez durum, uzun sureli durumlar veya
yapilarla ilgiliolan degisime karsi direnc anlamina gelir.
Tarihsel fenomenler icindeki sebep-sonuc iligkilerini
izole etmek icin kullanilan metodik bir degisken;
baglama gore degisebilen lineer veya dairesel-dinamik
nedensellik gibi ¢esitli bigimler alabilir.

Tarihsel slrecin zaman icinde bolumlendirilmesi;
tarihsel baglamlarin anlasilmasi igin 6nemlidir. Bu
bolumlendirme, tarihsel olaylarin yapilandirilmasina
ve Ozetlenmesine hizmet eder, bu da tarihsel
sistemlerde veya slreglerdeki degisimlerin ve
surekliliklerin anlasilmasi icin hayati 5neme sahiptir.
Olaylarin mantiksal sirasi; kronolojik veya biyolojik
olarak degerlendirilebilir. Hem kronolojik hem de
biyolojik dizilimleri kapsar ve sureglerin zaman
boyutunu vurgular.

Eylemin ardindan gelen sureklilik; zaman boyutuna
vurgu yapilir. Belirli bir zamanda baglayan ve ardindan
belirli bir zaman dilimi icinde devam eden bir eylemi
veya olaylar dizisini tanimlar.

Ayni  zamanda gergeklesen olaylarin baglantisi;
mekansal es varolusu igerebilir. Bu olaylarin mekansal
es varolusunu ve bu olaylarin ortak bir simdiki zamana
zaman iginde yerlestirilmesini vurgular.

Olaylarin kronolojik siralamasi; tarihsel arastirmalar
icin esastir. Matematiksel olgumler kullanarak tarihsel
olaylari yapilandirmak ve tarihin dogru bir anlayisini
saglamak icin temel bir operasyonel kategoridir.

Kolbasar (2021). Ciftci
(2023).

Garcia, Jiménez (2014);
Torres (2001).

Torres (2001).

Stuart Mill (1843); Colino
(2004).

Castarneda (1997);
Trepat (2002); Vihao
(1994); Rodriguez,
Monteagudo (2017).

Torres (2001); Trepat
(2002); Blanco (2008).

Blanco (2008).

Illescas (2004); Blanco
(2008).

Jahoda (1963); Cooper
(2011); Dawson (2004),

(2010); Lépez-Ddriga
(2014); Hodkinson
(2003); Solé (2009); Pala

& Simsek (2016); Lorenc
&vd. (2013).
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Tablo 1, literaturdeki ¢esitli arastirmalardan elde edilen sonuclara gore tarihsel anlayis
icin vazgecilmez olan cesitli zamansal yapilar ve kavramlarin ayrintili bir manzarasini
sunmaktadir. Degisim ve sureklilik, dayaniklilik ve kalicilik, nedensellik ve dénemlendirme gibi
kavramlarin birbirine nasil gectigini ve tarihsel surecglerin karmasikligini, nasil temsil ettiklerini
gosterir. Bu kavramlar sadece tarihgiler icin degil, ayni zamanda egitim surecinde, zaman
bilincinin gelisiminde de merkezi bir rol oynarlar. Bu nedenle ¢agdas zaman anlayisinin temel
kavramlari haline gelirler.

Yontem

Arastirma Yontemi ve Deseni

Zaman kavrami kuilturel midir yoksa evrensel midir? Bugunkli modern medeniyetin
anlamlandirdigl bicimiyle evrensel bir goriinime sahip olsa da zaman sliphesiz ki kultlrel bazi
anlamlar tasir. Bu ylzden Wendorff (1985) gibi yazarlar zamani kiltlrel temelleriyle ele alan bu
tur arastirmalarin dnemini vurgulamislardir. Zira bunlar, bir yandan insanin zaman bilincinin
sinirlioldugunu, digeryandan ise kultlrel degisimin ¢esitlizaman bilinglerinin ortaya cikmasina
katki sagladigini belirtmislerdir.

Bu calisma, Helenistik felsefede zamanin mitolojik figlrleri olan Aion, Kairos ve
Kronos'un temsilleri Uzerinden zaman algisinin gocuklarin gelisimi Uzerindeki etkilerini
inceleyen tarihsel bir taramaya dayanmaktadir. Arastirmada literatur taramasi ve dokiman
analizi kullanitmistir. Ozellikle Birkeland (2018), Solé (2019) ve Pinto & Pagés (2020) gibi
arastirmalar temel alinmistir. Helenistik felsefede yer edinmis Aion, Kairos ve Kronos gibi
mitolojik figlrlerin zamansal temsilleri tanimlanmigtir. Sonrasinda bunun ¢ocuklarda tarihsel
zaman algisinin gelisimiyle iligskisi genis bir gerceveden tartisilmistir. Bunun i¢in ¢ocuklarda
tarihsel zaman algisinin gelisimine iliskin 6ne ¢ikan arastirmalara muracaat edilmigtir.

Veri Toplama Araglari

Arastirma, ¢ocuklarin zaman algisinin gelisimi Uzerine yapilan Birkeland (2018), Solé
(2019) ve Pinto & Pages (2020) calismalari kapsamaktadir. Bu ¢alismalardan elde edilen
bulgular, modern zaman algisinin gelisimi ve Helenistik felsefenin etkileri baglaminda
degerlendirilmistir. Veriler, Web of Science, Scopus ve Google Scholar Uzerinden elde
edilmistir. Buradaki ingilizce, ispanyolca, Katalanca, Almanca ve Tiirkge dillerinde konuyla ilgili
akademik makalelere odaklanildi. Calisma literatlr incelemesi ve sonrasinda iliskisel bir
tartisma Uzerinden yuratuldtgu icin etik kurul onayi gerektirmemektedir.

Verilerin Analizi

Veriler, dokiiman incelemesi ydntemiyle analiz edilmistir. Elde edilen veriler, cocuklarda
zaman algisinin gelisimi ve bu alginin Helenistik felsefedeki zaman temsilleriyle olan iliskisi
acisindan degerlendirilmistir. Veriler, karsilastirmali bir yaklasimla ele alinarak, bu iki
kavramsal gergeve arasindaki baglantilar arastirilmistir.

Bulgular

Helenistik dinyanin zamanla ilgili Aion, Kronos ve Kairos tanrilari, 6grencilerde 'tarihsel
biling' olusturmanin temeli olarak tarih egitiminde zamanin insasi, yapisokimu ve yeniden
insasl agisindan nasil etkili olabilir? Bu gercevede sunlar dile getirilebilir.

Cocuklar dogduklarinda, onlarin zaman algisi Aionik bir bicimde olgllemez ve
sinirsizdir; bu algl Leén (2011) ve Ham (2013) tarafindan da belirtilmistir. Ancak, egitim
siirecinde, ornegin ingiliz ve Ispanyol mifredatlarinda, cocukluk déneminden itibaren
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kronolojik zaman kavrami 68retilmeye baslanir. Bu slreg 3 ile 6 yaslar arasindaki ikinci egitim
asamasindan itibaren baslar ve 8 ile 10 yaslarindaki ilkokulun orta asamasina kadar devam
eder. Bu surecte, cocuklarin zaman algisi giderek daha yapilandirilmis ve élgulebilir hale gelir.

Cesitli calismalardan elde edilen baska bulgular da kronolojik zamanin, ¢ocuklarin
algisinda kademeli olarak nasil olustugunu gostermektedir. Elbette bu slrecte kullanilan
araclar arasinda takvimler, saatler ve cesitli zaman duzenleyiciler bulunur (Trepat, 2002).
Bunlar, 6grencilerin baslangicta ‘6nce — simdi — sonra; duin - bugun - yarin; sabah - 6glen -
aksam —gece’ gibi kavramlari 6grenmelerine yardimci olur. Ayrica, gunlik rutinler ve 6zel glinler
gibi zamanla iliskili etkinliklerde de zamanin anlamulgi guglu bir sekilde vurgulanmaktadir.
Thornton & Vukelich (1988), Chapman (1993) ve Wood (1995) tarafindan belirtilen bu
etkilesimler, ogrencilerin zamani ve tarihi daha butlincul bir sekilde kavramalarini
saglamaktadir. Bu cergevede, egitimcilerin 6grencilere zamani, sadece kronolojik bir sira olarak
degil, ayni zamanda bir etkilesim ve donldsim slreci olarak 6gretmeleri buylik 6nem
tasimaktadir. Ote yandan, bu yaklasimin erken yaslarda 6gretiminin calisma firsatlarini azalttig
dusunulmektedir, zira zaman arttk yasamin anlan olarak degil, matematiksel olarak
parcalanmis bir ¢izgi olarak algilanir.

Ozellikle teorik tartismalar, cocuklarin ve genglerin tarih bilincine dair gelismelerini,
ampirik calismalardan daha ileri bir seviyede gosteriyor. Bu durum, zamanin karmasik
islenmesinden kaynaklanmaktadir. Bu baglamda, Yunan mitolojilerinin zamansalliklarn ve
zaman algilari, ¢ocuklarin dncelikle yalnizca Aonik zamanligi algiladigi sonucuna varan
ispanyol arastirmacilarin galismalarinda 6zellikle bir olanak sunmaktadir. Konu baglaminda
Sabido-Codina vd. (2023) arastirmalarinda ydontem olarak fotograflar ve ¢izimler kullandilar. 3-
4 vyaglarindaki ¢ocuklardan zamana ait tasvirler yapmalarini istediler. Onlarin sembolik
cizimleri, “anin hemenligi” tarafindan belirlenen zaman algilarini géstermigtir.

Ilk 6rnekte, dért yasindaki bir cocuk ailesini ve gevresini gizmis, lic yasindaki bir gocuk
ise havayi tasvir etmistir. Ayrica, U¢ yasindaki gocuga gore renkler, 6zellikle anla iligkili duygusal
ifadeler icermistir. Bu anin gelisimi, yani zamanla Aion kavrami degismekle beraber, ispanya'da
egitimciler, erken ¢ocukluk egitimi déneminin ikinci déngusunden (3 ile 6 yas arasi) ilkokulun
orta dongusune (8 ile 16 yas arasi) kadar, kronolojik zaman kavramini derslerine dahil etmeye
tesvik edilmistir (Llusa, 2015; Pinto & Pages, 2020; Sabido-Codina vd., 2023). Buna gunlik
rutin, takvim, saat, zaman siralamalari (6nce-simdi-sonra; dun-bugln-yarin; sabah-6glen-
aksam-gece) ve mevsimler dahildir (Torres, 2001; Trepat, 2002). Bu kavramlar, Bati toplumunda
gundelik yasamda karsilasilan isleri gormek icin dnemlidir.

Helenistik felsefenin G¢ tanri Uzerinden gerceklesen zamansal temsilleri acisindan
bakildiginda pedagojik uygulamalarda zaman kavraminin islenis bicimlerine dair yeni
perspektifler sunulabilir. Ozellikle, Kairos'un "kritik an" kavrami, tarih &gretiminde belirli
olaylarin neden 6nemli oldugunu ve bu olaylarin genis tarihsel sonuclarini anlama konusunda
O0grencilere yardimci olabilir. Kronos'un sagladigi kronolojik yapi, olaylarin sirali bir baglamda
nasil incelenecegini 08retirken, Aion'un dongulsellik anlayisi, dogrusal ilerleyen bir zaman
algisina sahip modern tarih icin yeni alternatif anlama imkanlar sunabilir. Ornegin tarihin
yinelenen dogasini ve toplumsal donusimlerin dongusel yonlerini anlamada kullanilabilir.

Diger yandan dogrusal zaman anlayisi, bilindigi gibi Kronos tarafindan hakim kilinmistir.
Bu, Aonik zamanin nedensel belirsizligini, baslangici ve sonu olan ve olculebilir bir zamanla
degistirir. Dogrusal zaman anlayisinin etkisi, toplumda, mufredatta ve egitimde o kadar derin
kok salmistir ki, 5 yasindaki gocuklarin ve hatta bazi 4 yasindakilerin kavramlarinda bile kendini
gosterir. Ornegin ispanya’da cocuklar on yasina geldiginde ve ilkokulun st dizeyine
gectiklerinde, mufredat onlara yeni bir meydan okuma sunar: tarihsel zaman bilincinin tanitimi
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ki bu Kairos olarak bilinir (Pinto & Pages, 2020). Felsefede Kairos, zamanin bir tir kivrimi olarak
anlasilir, Aion'un sonsuz genisligi ile baglanti ve Kronos'tan net bir sekilde ayrilan kendi
kimligini alan 6zel bir andir. Kairos, sadece 6lgulebilen degil, ayni zamanda daha derin bir
anlamla dolu olan andir.

Tarihsel zamanin anlami, bizi ge¢mis, simdiki zaman ve gelecek ile cesitli
kombinasyonlarla, hem mekansal hem de zamansal olarak baglar. Bu baglamda, Aion, Kronos
ve Kairos'un Helenistik zaman temsillerinin 6zellikleri, modern zaman yonetimi stratejileri
gelistirilirken kullanilabilir. Bu karakterlerin 6zellikleri, calisma ve kisisel hayat arasindaki
dengeyi saglama, stres yonetimi ve onceliklendirme gibi alanlarda uygulanabilir ve degerli
icgoruler saglayabilir (Hodkinson, 2003; Dawson, 2004). Ayrica, bu zaman kavramlarinin
kaltarel algilar Uzerindeki etkisi de goz ardi edilemez. Farkli kiltlrlerde zaman algisinin nasil
farklilik gosterdigi lzerine bulgular, Bati dinyasinin dogrusal zaman anlayisi ile Helenistik
dinyanin daha ddéngusel ve ¢cok boyutlu zaman anlayisi arasindaki farklari ortaya koyar. Bu,
kultarel yorumlarin ve anlayislarin cesitlenmesine olanak tanir (Safran & Simsek, 2006, 2009;
Solé, 2009).

Helenistik mitolojisinin zamanla ilgili G¢ tanrisindan Aion, surekli ve dénglisel zamani
temsil ederken; Kronos, dl¢ulebilir ve sirali zamani; Kairos ise gegici ve kritik anlarin 6nemini
vurgulamaktadir. Bu karakterlerin temsil ettikleri zaman ydnleri, modern zaman yonetimi ve
tarih egitimi agisindan dnemli i¢ goriler saglamaktadir (Stow & Haydn, 2000; Barton & Levstik,
1996). incelenen cesitli arastirmalar, c¢ocuklarin zaman deneyimlerinin giderek
yetigkinlerinkine benzer bir kronolojiyle iliskilendirildigini ortaya koymaktadir. Bu bulgulara
gore, Bati'da yetiskinlerin yagsami algilama bigimiyle értisen zamanin giderek artan kronolojik
temsiliyle uyumlu hale gelmektedir (Sabido-Codina vd., 2023). Bu tur i¢goruler, egitimciler ve
politika yapicilar icin, 0Ozellikle ¢ocuklarin zaman kavrayisinin nasil sekillendigini ve bu
kavrayisin onlarin akademik ve sosyal gelisimleri Uzerindeki etkilerini daha iyi anlamalarina
yardimci olabilir (Van Norden, 2014).

Sonug

Zaman kavraminin bir anlamda mitolojik temelleri Uzerine yapilan bu ¢alisma, zamanin
sadece felsefi bir inceleme konusu olmakla kalmayip, egitim, yonetim ve kulturel calismalar
gibi cesitli disiplinlerde nasil uygulamali bir ara¢ olarak kullanilabilecegini gostermektedir.
Helenistik zaman unsurlarinin ¢cagdas dinya cari olan modern zaman ve tarih kavramlari
uzerindeki etkilerini fark etmek, bireylerin ve toplumlarin zamani nasil algiladiklari ve
yonettikleri Uzerinde derinlemesine dustnmelerini tesvik etmektedir (Becher & Glaser, 2018).
Bu durum, zamanin evrensel bir fenomen modern donemde ortaya cikmadigini, antik
dénemden guinumuze kadar gerek anlayis gerekse bilincini bicimlendiren dgelerle i¢ ice
oldugunu gostermesi bakimindan 6nemli sayilabilir. Egitimciler ve politika yapicilar, cocuklarin
zaman algisini gelistirmek icin daha bilincli ve yapilandirilmis programlar tasarlayabilir.
Ozellikle Kronos’un kronolojik zaman anlayisi, tarih ve sosyal bilgiler miifredatinda 6grencilere
olaylarin siralamasini 68retmek icin gucll bir arag olarak kullanilabilir (Barton & Levstik, 1996).
Ancak bu, tek basina yeterli degildir. Ogrencilere sadece gecmis olaylarin sirasini degil, ayni
zamanda Kairos’un ve Aion’un temsil ettigi gibi, olaylarin neden o belirli zamanlarda meydana
geldigini ve o anlarin firsat ve donuim noktalan oldugunu anlamalarini saglayacak daha
derinlemesine egitim yontemleri gelistirilmelidir (Santisteban, 2010). Bu c¢ercevede,
mufredatin bir parcasi olarak Kairos’un ve Aion’un kavramsallastirdigi kritik zamanlar ve
firsatlar, tarihsel olaylarin analizinde daha fazla yer alabilir. Ornegin, buyuk savaslar, devrimler
veya bilimsel kesifler gibi 6nemli olaylarin sadece ne zaman gercgeklestigi degil, neden o belirli
anlarda kritik oldugu ve bu anlarin nasil degerlendirildigi 68rencilere aktarilabilir (Cooper, 2011;
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Dawson, 2004). Bu, sadece tarihsel bilinci artirmakla kalmaz, ayni zamanda geng 6grencilerin
problem ¢dézme ve kritik disunme becerilerini gelistirmelerine katki saglayabilir (Sferco, 2015).
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Abstract: States often emphasize their national historical narratives in

history textbooks, prioritizing their own national histories. However,

there are significant commonalities between the histories of nations that Research Article
are geographically close and have lived under the rule of the same

empires. One key element of this shared historical heritage is the great

empires that ruled vast regions, such as the Ottoman State, which OPEN

governed the Balkans for centuries. The Ottoman State played a major

role in the Balkans, deeply influencing the political, economic, and

cultural structures of the region. Therefore, examining the image of Turks

in the history textbooks of Balkan states that gained independence from

the Ottoman State is important. History textbooks have served as tools

for transmitting the ideologies of nation-states to future generations Ceyyyords:

since the 19th century. The impact of political ideologies in the
preparation of these textbooks is undeniable. In the case of Albanian S
history textbooks, the portrayal of Tiirks has played a significant role in 1 UrKish image
shaping the country’s historical narrative. This study examines the

image of Turks in Histori 10, Histori 11, and Histori 12, which were

published in 2016 and are currently used in high school history classes

for grades 10, 11, and 12 in Albania. Using a descriptive survey model

common in social sciences, the study explores the topics related to Received: 13.09.2024
Turkish history and how these topics are presented to students. It also

analyzes how events and facts from Turkish history are understood by = Accepted: 3.12.2024
students through the use of questions and supplementary materials

(e.g., reading passages and visuals). Key events such as Skanderbeg’s Published: 26.05.2025
resistance against the Ottomans, Ottoman administrative policies in

Albania, and the country’s independence process are emphasized,

shedding light on how Ottoman history is portrayed in these textbooks.
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Introduction

The historiography, represented by its earliest known figure Herodotus (4th century BC),
began in Ancient Greece and has persisted until today. The initial examples of history writing
were exclusive to Ancient Greece, where Herodotus developed his narrative approach based
on oral traditions (Demir, 2005: 60-63). This style of history writing influenced the decisions of
rulers and contributed to the establishment of state traditions. Herodotus was followed by
Thucydides, and subsequently, history writing evolved with different approaches in various
nations up until the French Revolution. Leopold von Ranke's belief that "there is no history
except universal history" led to the development of document-based historiography, giving rise
to the concept of universal history (Sanbey, 1960: 273-289; Keskin, 2008: 353-362).

When examining textbooks, it is evident that in the 19th century, history education was
structured to cultivate "citizens suitable for the nation" to ensure the political legitimacy of
nation-states (Simsek, 2018: iv-v). This concept of constructing the "suitable citizen" in history
education developed and took shape during the 19th century. From this perspective, the
concept of "the other" became a fundamental basis for the formation of each nation's
character, and this sometimes resulted in the construction of national viewpoints through
distorted or false stereotypes. These national viewpoints became the culture of those who later
came to power, shaping their educational programs accordingly. To eliminate these stereotypes
and prevent the construction of the "other," systematic efforts were undertaken under the
auspices of UNESCO to continue working on textbooks. At the core of these efforts lies the
concept of "image."

Imagology emerged in the 1950s in France and has since become a discipline that
specifically studies how cultural images are produced, perceived, and transmitted. Looking at
the etymological roots of the term, we find thatthe word “image” derives from the Latin “imago,”
evolving through various linguistic transformations to ultimately mean "picture" or "visual
representation.” However, it is important to draw a critical distinction here: while the verbs
“look” and “see” are often used interchangeably in everyday language, they differ significantly
in terms of depth of meaning. “Looking” refers to a superficial perception, while “seeing”
involves a deeper understanding and comprehension process. In this context, imagology not
only addresses the superficial appearance of images but also explores the underlying
meanings. If animage is not “seen” properly and is merely perceived at a surface level, itis likely
that historical events and social structures will be misinterpreted. The creation and correct
understanding of images are vital for constructing a healthy historical perspective. Especially
when the ideological or cultural background of an image is overlooked, the distortion of history
and the production of alternative narratives and myths becomes inevitable. In this regard,
Oztiirk (2018) emphasizes that images have deep impacts on historical reality, and if images
are not properly analyzed, societal memory can be misled. Oztirk argues that images should
be studied not only as aesthetic elements but also in social and historical terms, thus offering
an interdisciplinary perspective on imagology.

In short, humans differentiate, package, and communicate potential, perception-
based, and produced information through images. In this context, | understand the
categorization, differentiation, questioning of relationships and essences, and the promotion
and definitions of knowledge in the imaginal realm as a new disciplinary issue, which | refer to
as “Imagology”. (Oztiirk, 2018: 22)

Oztiirk's definition can be considered as the ontological foundation of imagology, as he
introduces a methodology by addressing the Imagist Epistemology approach from various
perspectives. However, contrary to Oztiirk's proposed methodology, Logvinov views imagology
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as a research method within the social sciences (Logvinov, 2003: 204). On the other hand,
Soenen regards it as a part of the sciences, seen from the perspective of other academic
disciplines (Soenen, 1997: 125-138).

The term image is defined by the Turkish Language Association as "general appearance,
impression, and image." However, in Turkish, this term also has a broad usage within the realms
of science and art. The focus here will be specifically on the term "ima;j" (image), as it can be
defined as an "image" created by the combination of various pieces of information. In this
context, the evaluation of information obtained from natural relationships, cultural life, certain
prejudices, and propaganda is of significant importance (Tolongti¢, 1992: 11-12). The word imaj
derives from the Latin term imagos (illusory appearance) and carries different meanings in
Turkish. According to the Turkish Language Association dictionary, it is first defined as
something that is conceived in the mind and desired to be realized, such as a dream or vision.
Secondly, it is used to refer to general appearance and impression (Ozsier, 2012: 269-309).
From the perspective of psychology, an image is defined as the mental reflection of an object
perceived by the sensory organs, appearing in consciousness without external sensory stimuli,
referring to objects and events that emerge in consciousness (Simsek, 2018: 3-12).

History textbooks have been among the tools used since the 19th century to transmit
the ideologies of nation-states to future generations. Viewed from this perspective, history
education not only bridges the past and the present but also plays a crucial role in citizenship
education and cultural transmission (Demircioglu, 2008: 83). The influence of political
ideologies in the preparation of history textbooks is undeniable. In this context, the image of the
Tark in Albanian history textbooks has played an important role in the country’s historical
narrative. Indeed, the Ottoman State, a Balkan state, ruled the Balkan region for centuries. The
study of the image of the Turk in the history books of the Balkan states that gained
independence from the Ottoman State is therefore of great significance. This study examines
the image of the Turk in the Histori 10, Histori 11, and Histori 12 history textbooks, published in
2016 and currently used in Albanian high school history courses for the 10th, 11th, and 12th
grades. History lessons in Albania start from the sixth grade of primary education. According to
the curriculum set by the Albanian Ministry of Education and Sports, books are prepared by
various publishing houses in Albania. The selection of books is left to the discretion of schools.
However, Albas School Publications (Botime Shkollore Albas) is the most widely used publisher
of Albanian language textbooks for history lessons in schools across Albania, Kosovo, and
North Macedonia.

Although there are studies in the literature regarding the image of the Turk in history
textbooks worldwide (Simsek, 2018), there are also studies examining the history textbooks of
Balkan and Black Sea countries (Hacisalihoglu, 2020). Additionally, there are studies on the
image of the Turk in textbooks from Balkan countries (Batan, 2011; Biljali, 2007; Gatina, 2009;
Gokdem, 2010; Kiran, 2014; Maharramova Cengiz, 2016; Muhasilovi¢, 2015; Ozstier, 2018;
Tuncer, 2012; Ulubas, 2009; Yildiz, 2008; Zunic, 2008). In relation to the image of the Turk in
Albanian history textbooks, studies by Jazexhi (2009) and Bilmez (2020) can be found. Jazexhi
examined the history textbooks at the general high school (gymnasium) level published by Librit
Shkollor and Media Print publishing houses between 2000 and 2006. Bilmez (2020), in his study,
examined the history textbooks for middle and high school levels published by Albas Publishing
between 2005 and 2011. This relevant study was carried out as part of the TUBITAK 1001 Project
between 2011 and 2014 under the project titled "The Image of the Ottoman Tirk in
Contemporary History Textbooks in the Balkans and the Black Sea Countries,” and was
published as part of the project output. This research, however, offers a current perspective by

\‘)_ TURKISH
\\\— HISTORY EDUCATION

JOURNAL



The image of Tiirk in Albanian high school history textbooks

examining the Histori 10, Histori 11, and Histori 12 history textbooks, first published in 2016 by
ALBAS Publishing and still used in Albanian high schools today.

Method

Research Method and Design

This research examines the image of the Tlrk in Albanian high school history textbooks.
The study is designed qualitatively, and the descriptive survey model has been employed.
Descriptive surveys are conducted on large groups. According to Karakaya, the descriptive
survey model aims to “investigate the phenomenon asitis and determine the existing situation”
(Karakaya, 2012: 66). In this research, history textbooks used in Albanian high schools from
2016 to the present have been analyzed to provide a current perspective.

Data Collection Tools

For data collection, document analysis has been used as the method in this study.
Document analysis is employed systematically to examine and evaluate documents obtained
from both printed and electronic materials. According to Ozkan (2023: 3), document analysis
involves not only summarizing or explaining a document related to the research topic, but also
analyzing its content, often exploring the message, intent, and motivation intended in the
document within a specific historical or contemporary context.

In this regard, the relevant high school history textbooks in Albania were obtained from
the respective publishing houses and analyzed within the framework of document analysis. The
analyzed history textbooks are listed in Table 1. This study, conducted through textbook
analysis, does not require ethical approval.

Table 1
Analyzed History Textbooks

Place of
Book Title Author(s) Year Publisher Publication
Histori 10 Menduh Dérguti & Tomi Treska 2016 Albas Tirana
Histori 11 M. Dérguti, F. Duka, L. Dushku, S. Bogi 2017 Albas Tirana
Histori 12 M. Dérguti, S. Cunga, D. Egro, P. Teli, L. 2018 Albas Tirana

(Elective) Dushku, S. Bogi

Analysis of Data

In this research, descriptive analysis was used to analyze the data obtained. The aim of
descriptive analysis is to present the data not simply by direct presentation but by categorizing
and interpreting it. Therefore, in this study, the high school history textbooks were examined
separately by grade level.

Results

The Image of the Tirk in Histori 10 (10th Grade Level) History Textbook

The Histori 10 history textbook published by Albas Publishing consists of six themes
(Derguti, M., Treska, T., & Egro, D., 2016: 4-5). These themes are as follows:

e Ancient Greek and Roman Civilizations
e Powerful Civilizations in the Middle Ages
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e Civilizations at the Dawn of Modern History
e The End of Major Changes
¢ The Age of Major Uprisings
e Contemporary Civilizations (1945-Present)

In the textbook, the image of the Turk first appears under the theme Powerful
Civilizations in the Middle Ages. While general information about civilizations is provided,
information about the Ottoman State is also included. In addition, it is mentioned that the Tlrks
began to enter Anatolia during the Crusades after the Battle of Manzikertin 1071, and itis noted
that the Byzantine Empire requested help from Europe (Derguti, M., et al., 2016: 44).
Furthermore, a paragraph is dedicated to the collapse of the Byzantine Empire, stating that the
Fall of Constantinople marked the end of the Byzantine Empire (Derguti, M., et al., 2016: 28).

When discussing the relationship between Arab-Islamic and European civilizations, the
Crusades are addressed. Under the subheading of the Crusades, it is mentioned that the Turks
advanced into the interior of Europe and that during the Ottoman State period, they crossed
into the Balkan territories. In this context, it is stated that Europeans now aimed to protect
Constantinople instead of Jerusalem. The Ottoman State is presented with the idea that the
Crusades remained the greatest fear for Europeans (Derguti, M., et al., 2016: 28).

Figure 1
Subheading of the Ottoman State in the Albanian 10th Grade History Textbook
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The conquest of Constantinople is presented as a significant event that enhanced the
prestige of the Ottoman State, with the goal being the leadership of Islam. During the reign of
Sultan Selim I, the Ottoman State's dominance over Islamic lands is highlighted, and the
Ottoman State is described as the last great empire of the Islamic world.

Under the subheading "Social Organization," the reign of Sultan Suleiman the
Magnificent is depicted as the pinnacle of the empire. During this period, society is divided into
two classes: the first class consists of soldiers, and the second class is the raja (subject
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people). The soldiers are described as receiving salaries from the state but not engaging in
productive activities. The raja class, on the other hand, consists of the large population that
pays taxes, including both rural and urban dwellers. It is noted that both Muslims and non-
Muslims are part of this group.

In the section on state revenue, after mentioning the Ottoman State's expansion across
three continents, it is explained that the smallest unit paying taxes is the nuclear family. The
taxation system is said to be the same for all citizens, with the exception that non-Muslims pay
one additional tax. The cizye (poll tax) is described as a tax collected from men over the age of
15, who were exempt from military service.

In the section on other religions, it is pointed out that after the conquest of
Constantinople, the Ottoman State protected institutions such as the Orthodox Patriarchate,
the Armenian Patriarchate, and the Jewish rabbinate, and this protection is considered one of
the reasons for the Empire's long lifespan.

In the 10th grade textbook, the portrayal of the Ottoman State is primarily found in the
third theme. Under the title "The Ottoman Empire in the Balkans," it is stated that the Ottoman
State first entered the Balkans in 1352 by capturing the Gallipoli Fortress. The Martisa
(Chirmen) and Kosovo battles of June 15, 1389 are discussed, and the Ottoman State's
dominance over the Balkans for centuries is explained. The death of Serbian King Stefan DuSan
is presented as the reason for solidifying this dominance during the classical period. The
conquest of Edirne in 1361 is mentioned as a key strategic move in strengthening Ottoman rule
in the Balkans, and the capture of the Via Egnatia route is noted. After DuSan’s death,
independent states formed in the Balkans are shown on the map.

Figure 2
Balkan Map of 1355
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During the section on the "Anti-Ottoman Coalition and the Battle of Kosovo (1389)", itis
mentioned that after the Battle of Cirmen, there were two options for the Ottoman State in the
Balkans: to submit or to fight. In support of this narrative, an illustration is included, depicting
the death of Sultan Murad | (Derguti, M., et al., 2016: 63).
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Figure 3

Depiction of the First Battle of Kosovo

After the depictions of the Battle of Kosovo, the book discusses the Ottoman State's
bureaucracy, explaining the administrative and regional organization, where the Beys in the
sancaks (provinces) were placed under the command of the Balkans Beylerbeyi (the governor
of the Balkans) during wartime. The Beylerbeyi was also given the title of the supreme
commander. The importance of the Balkans to the Ottoman State is emphasized in the book,
along with the assertion that the belief in a violent Islamization policy being pursued by the
Ottoman State is wrong. The book states that if the Ottomans had tried to forcefully Islamize
the region, it would have been impossible to maintain social stability.

In the fifth unit of the book, the topic "Turkiye: The Establishment of a Secular National
State" is discussed. This section is a chronological continuation of the previous discussions on
Turkish history. It is noted that during World War |, the Turkish people resisted not only the
occupation of Anatolia by the Great Powers but also the monarchy. Following this, the book
covers the declaration of the Republic on October 29, 1923, and emphasizes that Mustafa
Kemal later took the surname Ataturk. The book states that through the reforms of Mustafa
Kemal Ataturk, the Turkish state became Europeanized. The topic is examined under three
subheadings: "The Ottoman Empire During World War |," "Ataturk and the Struggle for the
Liberation of Anatolia," and "Reforms for the Europeanization of the Turkish Nation-State."

Under the subheading "The Ottoman Empire During World War 1" it is mentioned that
the Ottoman army fought heroically in the Gallipoli Campaign, preventing the British fleet from
entering Istanbul, with Mustafa Kemal Atatlrk leading the campaign. Visual representations of
the Ottoman State's territories during World War | are included in the section discussing
occupations.
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Figure 4

Map Showing the Borders of the Ottoman State in 1914 in the Albania 10th Grade History
Textbook
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In the section titled "Atatlrk and the Struggle for the Liberation of Anatolia," the difficult
circumstances faced by Anatolia due to occupation are described. Additionally, itis mentioned
that Sultan Mehmed VI appointed Mustafa Kemal Atatlrk as an inspector of the Third Army to
restore order. It is stated that Mustafa Kemal Ataturk, after leading the National Struggle, ended
the Ottoman Sultanate with the signing of the Lausanne Treaty (November 20, 1922-July 24,
1923) following the events of May 19, 1919, when he arrived in Samsun.

In the section "Reforms for the Europeanization of the Turkish Nation-State," Atatlrk’s
principles and reforms are discussed, highlighting the replacement of symbols of Islam with
those of European civilization. The content in this section is supported by a portrait of Mustafa
Kemal Ataturk, and a dictionary activity is included explaining terms such as "Abolition" and
"Anatolia" (Derguti, M., et al., 2016: 133).

Figure 5
Mustafa Kemal Atattirk

Mustafa Kemal Ataturku
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Histori 11 (11th Grade History Textbook) and the Image of the Tiirks

The 11th grade history textbook published by Albas includes six themes (Derguti, M.,
Dushku, L., Duka, F., & Bogi, S., 2017: 4-5). These themes are:

¢ Ancestors of Albanians in the Ancient Age

e Albanians in the Middle Ages (Approximately 5th to 15th centuries)
e Albanians from the Late 14th Century to the Early 20th Century

e The Struggles of the Albanian Independent State (1912-1939)

e Albanians and World War Il (1939-1944)

e Albania Under Communist Regime (1944-1990)

e The Fall of the Communist Regime and the Victory of Democracy

The first mention of the Turkish image in the 11th grade textbook appears under the topic
“The Arrival of the Ottomans in the Balkans. The Balkan-Albanian Dream,” which is part of the
theme “Albanians from the Late 14th Century to the Early 20th Century.” The section includes
atimeline, key terms, and a glossary, providing a historical context with important events listed
on the timeline.

In the section titled “The Resistance of Albanians Against the Ottomans and the
Diplomacy of Skanderbeg’s State,” the textbook discusses Skanderbeg (Gjergj Kastrioti-
Skenderbeu) and his resistance against the Ottoman State after the Assembly of Lezha. The
textbook also highlights the failure of Sultan Murad Il and Sultan Mehmed Il's attempts to
conquer Albania, noting that Skanderbeg’s death on January 17, 1468, marked the end of
Albanian resistance against the Ottomans (Derguti, M., et al., 2017: 55-56).

In Albanian political history, Skanderbeg is recognized as a prominent figure, and the
term “state” is closely associated with his era. The support Skanderbeg received from
Christianity, Western civilization, and the Vatican is emphasized, and his international relations
and vassal agreements are mentioned. His importance is linked to his role in halting the
Ottoman State’s expansion into Western Europe.

In Albanian political history, Skanderbeg (Gjergj Kastrioti-Skenderbeu) is recognized as
a prominent leader, and his era has been associated with the term “state.” This association
emphasizes Skanderbeg's role as a unifying figure and a symbol of resistance. His international
relations are highlighted, indicating that he was supported by Western Christian powers,
particularly the Vatican, which provided both financial and moral support to Skanderbeg. This
external assistance was formalized through various treaties and vassal agreements, illustrating
the complex diplomatic network Skanderbeg established.

The textbook notes that the term “state” as applied to Skanderbeg’s rule can be
contrasted with the concept of “freedom,” which reflects a deeper political sentiment. The idea
that the Ottoman State’s presence in the region is perceived as an "occupation" ties into this
narrative, illustrating the view that the Ottoman conquest was seen as an external imposition
that challenged local autonomy. Skanderbeg's importance, as stated in the text, lies in his role
in halting the Ottoman State's expansion into Western Europe, cementing his legacy as a
defender of regional independence and a significant figure in Albanian history.

Under the topic “Characteristics of Economic Development,” the book explains that,
similar to other conquered regions, Albania was subjected to the timar system under Ottoman
rule. Terms such as has, zeamet, and timar, referring to different types of land grants, are used
to explain the system. Additionally, the tax system in the Ottoman State, including examples
like bas vergisi (head tax), is described, with kan vergisi (blood tax) mentioned as a reminder of
the practice of recruiting janissaries in the Balkans. The kan vergisi was a unique tax system
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through which young male children were collected to form the elite janissary corps, illustrating
how the Ottomans maintained control over the region's population and military structure
(Derguti, M., etal., 2017: 62).

Under the topic “Characteristics of the National Renaissance and the Political Program
of the Albanian Renaissance,” the textbook incorporates the poem “O moj Shqgypini” (translated
as “Oh my Albanian!”) by Vasa Pasha to emphasize the importance of the Renaissance in
fostering awareness and unity among Albanians. This inclusion encourages students to engage
with the historical context of the Albanian Renaissance and reflect on how it influenced
national consciousness.

The poem serves as a poignant example of how cultural and national movements can
be mobilized through literature to evoke a sense of identity and solidarity. In this case, Vasa
Pasha's work expresses both pride and a call to action, resonating with the desire for national
independence and self-determination that characterized the Albanian Renaissance. This
movement was pivotal in awakening cultural and linguistic consciousness, promoting the use
of the Albanian language, and laying the groundwork for future nationalist efforts.

By presenting this poem, the textbook aims to illustrate how literature and artistic
expression were not only vehicles for preserving cultural heritage but also tools for political and
social change. Students are invited to discuss the significance of such works in shaping
collective identity and the broader movement toward independence and unity among the
Albanian people (Derguti, M., et al., 2017: 69).

Shall we be separated from this beloved mother?

Shall strangers step on it?

No, no! No one wants this.

This black page, which everyone fears!

Before Albania disappears like this.

Let me have courage with a rifle in my hand!

Rise, Albanians, wake up from your sleep,

Embrace each other like a safe brother,

And do not look at the church or the mosque:

The religion of Albanians is Albanianism! (Derguti, M., et al., 2017: 69)

Under the "Renaissance Character" topic, the national liberation movement's outbreak
is grounded, with the ultimate goal of the reforms carried out by the Ottoman State being the
liberation from the Ottoman State itself. As is known, Renaissance means rebirth. The term
"Renaissance" is used in this context to represent the rebirth of Albania. The aim of the
Renaissance in Albania is stated to be the awakening of cultural consciousness in the Albanian
language and the pursuit of perfection. This narrative suggests that the Renaissance is
synonymous with the Albanian National Movement.

Under the subtitle "A New Step in Education and Cultural Developments," Albanian
educational and cultural activities in Istanbul are discussed. The acceptance of the alphabet
compiled by Sami Frasheri is explained, and his activities related to the Albanian language are
highlighted. The acceptance of the alphabet is considered a step toward the development of
scientific and literary works, and it is also stated that the opening of Albanian schools became
possible. Based on this information, it is noted that in Albania, Turkish schools, Greek schools
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for Orthodox Christians, and Italian schools for Catholics were opened. It is also mentioned
that Albanian language education was secretly provided in these schools by patriotic Albanian
teachers. By the 1880s, with the mediation of Naim and Sami Frasheri, permission to open
Albanian-language schools was granted, and both boys' and girls' schools were established.

At the end of the topic, in the "Test Your Knowledge" section, the discussion prompt
asks: "Carefully read the explanation by Gjerasim Qiriazi and analyze the situation in Albania
onthe eve of the opening of the Vashava School in Korca. Evaluate the importance of education
in the mother tongue." The following sentences are also included:

Our countryis experiencing a period of stagnation due to Turkish oppression. Our people
are hardworking and tireless, butin this current regime, what good are these virtues? All
the money is taken from us through taxes, and we get nothing in return. Almost no roads
exist, and the lack of good roads makes transportation difficult, hindering trade... As a
result, poverty reigns in the country, and because we are not allowed to have our own
schools, ignorance is everywhere. (Derguti, M., et al., 2017: 80)

Figure 6
The First Albanian School in Korgca
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Here, the Turks are described as perpetrators of oppression. While the hardworking
nature of the Albanian people is mentioned, it is emphasized that such characteristics are
disregarded due to the current regime. Examples of this include the lack of infrastructural
development and education. Additionally, the inclusion of biography may have been done to
inspire admiration for great individuals among the students (Oztas, 2018: 30).

Turkish Image in the Histori 12 (12th Grade Level) Elective History Textbook

The 12th grade History course is taught as an elective in Albania. The Histori 12 textbook
by Albas Publishing differs in design from the mandatory 10th and 11th-grade Histori textbooks
(Derguti, M., Duskhu, L., Cunga, S., Egro, D., Teli, P., & Bogi, S., 2018: 4-7). The book consists of
five themes, which are:

e History and the Historian

e Antiquity

e The Middle Ages (4th - 14th centuries)

e Modern History (15th - early 20th century)
e Contemporary Period (1919 - present)
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It is well known that the Turks have existed not only in a specific time period but have
continuously survived from the cultural centers of Central Asia to the present day. The history
of the Turks, starting from the Huns, has manifested not only in Central Asia but also in Europe.
During the Migration of Peoples, it is known that the Huns, under the leadership of Balamir,
organized in Europe and founded the European Hun State. The book mentions that the
European Hun State experienced its brightest period during the reign of Attila. It is also stated
in the Middle Ages theme that Attila exerted pressure on the Roman Empire and plundered
Rome. The book includes a depiction of Attila as well (Derguti et al., 2018: 68-69).

Under the subheading "Ottoman Occupation, Byzantine and Balkan Aristocracy," it is
stated that the Ottoman State took advantage of the fragmentation of the Serbian Kingdom,
completing the conquest of Edirne in 1361. It is mentioned that Edirne served as a base in the
Balkans, and from this, the Ottoman State's Balkan conquests are discussed. From the
perspective of Albania, it is noted that the society was divided into two parts: one consisting of
those who attempted to rebel against the Ottoman State, and the other made up of Albanian
nobles who joined the Ottomans. The second group, led by figures like Isa Pasha, is further
identified as the first core of Islamized Albanian nobles.

Under the subheading "The 1443-1444 Crisis and Gjerg Kastrioti Skanderbeg’s Return,"
it is mentioned that after the definitive conquest of Thessalonica, a council was convened in
Florence against the Ottoman State, which ultimately led to the Battle of Varna. In this context,
it is stated that Skanderbeg returned to his ancestral homeland. Notably, the term
"Constantinople" is used instead of "Istanbul" in the text (Derguti, M., et al., 2018: 115-116).

Figure 7
Skanderbeg's Return to Krujé

Under the subtitle "The Fall of Constantinople (May 29, 1453)," it is stated that
Constantinople was brought under the control of the Ottoman State on May 29, 1453, and that
the Ottoman State rose on the ruins of the Eastern Roman Empire. Itis also mentioned that this
event posed an obstacle to Skanderbeg.
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Figure 8

Sultan Mehmed's Entry into Constantinople

Hyric e Sulltian M=shmetit né Kostantinopojé&.

The use of the terms "occupation" and "invasion" in the concluding questions of the
section clearly reveals that the portrayal of the Ottoman State's conquest activities is framed
as an occupation in these narratives.

Under the heading "Islamization of Albanians," the subheading "Islamization of the
Albanian Aristocracy" discusses the spread of Islam in Albanian lands. Itis stated that, despite
the power of the Ottoman State, the empire did not implement a policy of forced Islamization.
However, it is mentioned that the Albanian aristocracy had to convert to Islam in order to take
positions in the state apparatus. In this context, three options are presented for the Albanian
aristocracy:

e Integrate into the Ottoman state system,
e Abandon their property and emigrate,
e Resistthrough war.

The narrative illustrates how the aristocracy played a role in the state's administration,
with examples of the devsirme system and its services in the Ottoman State. Under the
subheading "Islamization of the Region," it is noted that following the conquest, the
construction of mosques became part of the Islamic tradition, and the landscape of the city of
Tirana changed as a result.

Under the heading "Fundamental Documents of Albanian Nationalism," the process of
the creation of a nation-state in Albania in the 19th century is discussed. In the subheading
"Pashko Vasa: The Truth about Albania and the Albanians," Pashko Vasa is presented as an
intellectual who adapted European ideas to the Ottoman and Albanian realities. His historical
work, E vérteta pér Shqipériné dhe shqiptarét ("The Truth About Albania and the Albanians"), is
examined. In the subheading "Sami Frashéri: What Was Albania, What s It, and What Will It Be?
(Bucharest, 1899)," the historical work Shqipéria ¢'ka gqéné, ¢'éshté e ¢'do té béhet by Sami
Frashéri is discussed. In this context, Albanian doctrines are debated, emphasizing the
importance of these two works in the formation of the nation-state. While discussing Frashéri's
work, itis also mentioned that he adopted a harsh stance against the Ottoman State.

The heading "Russia and the Serbian Uprising (Panslavism). The Greek Uprising
(Orthodox Alliance)" deals with the separatist movements the Ottoman State faced in the 19th
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century in the Balkans. Under the subheading "Russia's Panslavic Policy in the Balkans and the
Serbian Uprising," Russia's activities in the Serbian uprising and the Serbian independence are
discussed. Under the subheading "Russia's Orthodox Policy in the Balkans and the Greek
Uprising," the Greek revolt is explained. This event is described as eventually turning into a
conflict between Christians and Muslims, and the separation of the Rum (Greek) population
from the Ottoman State is portrayed as a shock, marking the beginning of the empire's decline
in the Balkans (Derguti, M., et al., 2018: 157).

Under the heading "The Russian Threat in the Balkans, the Ottoman State, and the Berlin
Congress," the terms Panslavism and Pan-Orthodoxy are addressed, with a discussion on
Bulgaria's activities under Ottoman protection and the separation from the Istanbul
Patriarchate. The process in the context of the Eastern Crisis is examined, concluding with the
intervention of the Great Powers following the spark of the Bosnian-Herzegovinian crisis. The
subheading "From the Treaty of Saint-Stephen (March 1878) to the Berlin Congress (June 1878)"
begins with the Russo-Turkish War of 1877-78, noting that Russia reached the outskirts of
Istanbul, where the Treaty of Saint-Stephen was signed. Following this, the revision of this
treaty, which was unfavorable to the Great Powers, is mentioned, supported by the Berlin
Congress and a map of the region.

In the section titled "Albanian Response: The Albanian Prizren League," under the
subheading "Efforts to Internationalize the Albanian Cause," it is stated that during the Berlin
Congress, Albanian nationalists sent a memorandum to the congress, thereby making the
Albanianissue no longer an internal matter of the Ottoman State but aninternationalissue. The
efforts of Albanian leaders to promote this cause on the international stage are discussed.
Under the subheading "Organization and Political Activities of the Prizren League," the political
divisions among the Albanians during the formation of the Prizren League are presentedin a list
format. The "Division of Albanian Lands: Division of Ulcinj and the Surrounding Areas of Tivari"
explains the partition of Albanian lands. In the deepened knowledge section, an excerpt from
the Albanian Academy of Sciences is included, quoting the National Renaissance of Albania,
emphasizing that Albanians were not Turks, with the aim of instilling national consciousness.

Under the topic "Balkan Wars and the Independence of Albania," in the subheading "The
First Balkan War (October 8, 1912)," it is noted that the alliance formed in the Balkans aimed to
prevent the independence of Albania, and the process of Albania's establishment during the
First Balkan War is described. In the subheading "Albanian Independence Declaration
(November 28, 1912)," it is stated that Ismail Qemali was the head of the parliament, with a
focus on the declaration of Albania's independence and the intention to protect Albania's
territories. In the subheading "The Second Balkan War (June 29, 1913) and the New Albanian
State," itis mentioned that the Ottomans were expelled from the Balkans. The internal conflicts
of the Balkan states during this period are also highlighted, and it is noted that Edirne and parts
of Thrace remained under Ottoman control, while Albania's process of gaining international
recognition is discussed.

In the "practical action" section at the end of the chapter in the 12th grade Elective
History textbook of Albania, students are assigned project and performance tasks. The first
assignment of the relevant unit is a research topic titled "The Aspects of the Economic Life of
Albanians According to Ottoman Law in the 15th and 16th Centuries." The learning outcome
aims to define the characteristics of Ottoman laws and describe the economic conditions of
the Albanians. The activity is conducted using the class discussion method, with 2 hours
allocated for it. As literature, students are directed to works published by the Tirana Institute,
and a reading piece on the Ottoman tax system and its effects in Albania is provided. In terms
of visuals, images of a legal code document, the Ottoman Register Book, and a portrait of
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Sultan Suleiman the Magnificent are included. As can be seen from the assignment given to the
students, historical figures are effective in the formation of nationalidentity both in our country
and in the Albanian history textbooks we analyzed (Dere & Ulker, 2022).

Figure 9

The Code of Shkodra from the second half of the 16th century (Left), The Register Book of the
Vlora Sanjak from the year 1520 (Middle), and Sultan Suleiman I, known as "Kanuni (Right)

R e

T e

Kanunname e sanxhakut 13 &s, 18 . < T, :
akut & Shkodrés, f& Defteri osman i regjistrimit & sanxhakut  Sulltan Sulejmani |, i mbiquaitur “Sullicn

gjysmés sé dyis t& shek. XVI. t& Vorés, i vifit 1520. %ig[véne‘si', ose “Sulltani i Madhérishém” (1520-
566).

Conclusion

In this study, which examines the image of the Turks in Albanian high school history
textbooks, textbooks for grades 10, 11, and 12 were analyzed. In grades 10 and 11, the history
lessons, which are compulsory, place more emphasis on the Turks, especially in the context of
the Ottoman State.

While studies on the education systems and textbooks of Balkan countries have
increased in recent years, there has been insufficient research on the Albanian case. According
to Jazexhi (2009), the discourse in Albanian textbooks portrays the Ottoman State as "invaders"
andreligion as an "invading religion." During the communist period in Albania, these discourses
were amplified, and despite the ban on religions, Islam was viewed with greater aversion due
to its association with the Turks. This can be considered as proof that the Turkish identity in the
Balkans has been strongly associated with the Muslim identity. In Bilmez's (2020) study, the
"invader"image of the Turks is also continued. This study also confirms that the "invader" image
of the Turks persists.

In the 10th-grade history textbook, the existence of the Ottoman State is presented
chronologically. While social, cultural, and religious aspects of the Ottoman expansion into the
Balkans are discussed, it is emphasized that the policy of Islamization was not oppressive. By
the 19th century, the effects of the French Revolution are covered, and separatist uprisings in
the Ottoman State are mentioned. The founding of the Turkish Republic is briefly mentioned,
and a portrait of Mustafa Kemal Atatirk is included. Looking at the visuals used in the 10th-
grade textbook, historical figures like Sultan Mehmed the Conqueror and Suleiman the
Magnificent are included, and maps are frequently used.

In Jazexhi’s (2009) study, the Albanian textbooks (Historia 4) mention that the person
who killed Sultan Murad | in the Battle of Kosovo was an Albanian, but no such information was
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found in the textbooks analyzed in this study. The visual titled Skanderbeg’s Return to Kruja was
present in both Jazexhi's study and the textbooks being analyzed. In Jazexhi’s study, terms like
"cruel" and "destructive" were used for the Turks, but such terms were not found in the current
high school history textbooks. Mustafa Kemal Ataturk is portrayed sympathetically, a
representation that remains consistent in today's textbooks (Jazexhi, 2009: 78, 88).

Looking at the 11th-grade history textbook, terms like “anti-Ottoman resistance” stand
out. Along with these, Turkish terms such as defter (register) and Rumeli (Ottoman Balkans) are
also highlighted as key terms. The relations between Skanderbeg and the Ottoman State are
discussed, and Skanderbeg's resistance to the Ottoman State is emphasized. The textbook
also covers the pasaliks that were organized in Albania from the 18th century onward. The
narrative of the Albanian Renaissance and the country's independence process is supported
with examples from literature and various disciplines. After the Tanzimat period, the book gives
extensive coverage to the history of education, and some quotes describe the Turks as
oppressive. When examining the visuals in the book, it is noted that depictions and maps are
frequently included.

In Jazexhi's (2009) study of Historia 3 and Historia 4 textbooks, the Tanzimat period is
described as a new period of occupation, and Tanzimat officials are said to have used a
language of violence. However, such claims are not present in the contemporary high school
history textbooks. The idea that rifles and pens would shape Albania's national consciousness
and lead to its independence is quite evident (Jazexhi, 2009: 82).

In the 12th-grade elective history textbook, the image of the Turks includes references
to Attila the Hun, and the establishment of the Ottoman State is once again discussed under
the title "Ottoman occupation." In the section on the relations between Skanderbeg and the
Ottoman State, the visual Skanderbeg’s Return to Kruja and the depiction of Sultan Mehmed’s
entrance into Istanbul are noted to have similarities. Another feature of the 12th-grade textbook
is its inclusion of primary sources and historical documents. The social life influenced by the
Ottoman State in Albania is discussed, and the chronological presentation of the pasaliks is
included. The textbook also compares Albania’s independence process with the Serbian and
Greek independence movements. The 93 War, one of the most important wars for the Ottoman
State in the 19th century, is covered in detail. The textbook’s project assignments, which are
also based on documents, are particularly noteworthy.

The Albanian nationalist movement has been a subject covered at all levels of education
in Albania. Both the textbooks analyzed in this study and the ones examined by Bilmez (2020)
have an extensive narrative from the Prizren League through to 1908.

The problematic images and the portrayal of the Turks as "invaders" in this study align
with findings from other studies of history textbooks. The process of nation-state formation,
which began in the 18th century, led to some extreme interpretations in the political systems
of certain countries. Albania serves as a unique example in this regard. The recent studies on
imagery in textbooks are promising and will help establish an objective understanding of the
past. History education presented impartially and multidimensionally, with emphasis on the
cultural, commercial, and diplomatic interactions between the Turkish and Albanian peoples,
can help achieve this goal.
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Oz: Devletler, tarih ders kitaplarinda ulusal tarih anlayislarini 6n

plana cikarmakta ve genellikle milli tarihlerine agirlik vermektedir.

Ancak cografi olarak yakin ve gecmiste ayni devletlerin egemenligi

altinda yagamis milletlerin tarihleri arasinda 6nemli ortak noktalar ve Arastirma Makalesi
benzerlikler bulunmaktadir. Bu ortak tarihi mirasi olusturan en

onemli unsurlardan biri, tarih boyunca genis cografyalara hukmetmis

buyuk devletlerdir. Bu devletlerden biri de Osmanli Devleti’dir.

Osmanli Devleti, asirlar boyunca Balkan cografyasinda hukim

sirmustur. Bu baglamda Osmanli Devleti, Balkan cografyasinda

onemli bir rol oynamis ve bolgenin siyasi, ekonomik ve kualttrel

yapisini derinden etkilemistir. Balkan cografyasinda Osmanl

Devleti’nden bagimsizligini kazanan Balkan devletlerinin tarih

kitaplarinda Turk imajinin incelenmesi bu bakimdan 6nem teskil Anahtar Kelimeler:
etmektedir. Tarih ders kitaplan ulus-devletlerin ideolojilerini gelecek = Arnavutluk, tarih ders kitabi,
kusaklara aktarmasi acisindan XIX. yiizyildan giinimize kadar 1urkimajt

kullanilan araclardandir. Tarih ders kitaplarinin hazirlanmasi
asamasinda da siyasi ideolojilerin etkisi de yadsinamaz. Bu
baglamda Arnavutluk tarih ders kitaplarinda Tirk imaji, tlkenin tarih
anlatisinda onemli bir rol oynamistir. Bu arastirmada, 2016 yilinda
basilmis ve halen Arnavutluk’ta 10, 11, 12. siniflarda lise tarih
derslerinde kullanilan Histori 10, Histori 11 ve Histori 12 ders
kitaplarinda Turk imaji incelenmistir. Arastirmada, sosyal bilimlerde
sikca kullanilan betimsel tarama modeli kullanilmis ve ders
kitaplarinda Turk tarihiyle ilgili hangi konularin ele alindigi, bu
konularin 6grencilere nasil bir imajla sunuldugu incelenmisgtir.
Ayrica, ders kitaplarinda Turk tarihine ait olaylarin ve olgularin
ogrenciler tarafindan nasil kavrandigina dair sorularin ve ek
materyallerin (okuma pargalar, gorseller) kullanimi da analiz
edilmistir. Osmanli tarihiyle ilgili olarak iskender Bey’in Osmanl’ya
karsi direnisi, Osmanl’nin Arnavutluk UGzerindeki ydnetimsel
politikalari ve bagimsizlik streci gibi belirli temel olaylarin 6n plana
cikarildigl tespit edilmistir.
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Giris

Tarih yaziciligl bilinen en eski temsilcisi Herodot (MO IV. yiizyil) ile baslamis ve Eski
Yunan’dan giiniimiize kadar ulasmistir. ilk 6rnekleri sadece Eski Yunan’da gériilen tarih yazimi,
Herodot’un, hikayeci tarih anlayisi s6zlu gelenek Uzerine metot gelistirmistir. (Demir, 2005: 60-
63). Bu tarih yazimi, hukiimdarlarin alacag) kararlarda etkili olmus ve devlet geleneklerinin
ortaya ¢ikmasini da saglamistir. Herodotos’un ardini Thukydides takip etmis ve devaminda
bélgesel anlamda tarih yazimi ve tarihcilik Fransiz ihtilali'ne kadar cesitli milletlerce farkl
anlayislar gelistirmistir. Leopold von Ranke’nin “evrensel tarihten baska tarih yazilamaz”
anlayigli ile belgeye dayali tarih yaziminin gelismesi beraberinde evrensel tarih anlayisi ortaya
cikmistir (Sanbey, 1960: 273-289; Keskin: 353-362).

Ders kitaplarina bakildiginda, XIX. yuzyilda ulus-devletlerin siyasal mesruiyetini
saglamak amaciyla “ulusa uygun vatandas” yetistirmek amaciyla kurgulanmistir (Simsek,
2018:iv-v) bahsedilen “ulusa uygun vatandas” insasi 6zelinde tarih egitimi; XIX. ylizyilla beraber
gelismis ve sekillenmistir. Bu acidan bakildiginda “6teki” anlayis her milletin seciye
olusturmasindaki temel dayanak noktasi olmus ve bu durum zaman zaman dogru/yanlis klise
bilgilerle milli bakis ac¢isini olusturmustur. Bu milli bakis agisi, gelecekte iktidara gelenlerin
kaltard haline gelmis ve buna gore egitim programlarini dizayn etmislerdir. Bu kliselere son
vermek, “Oteki” kavraminin ingasini 6nlemek amaciyla UNESCO blnyesinde sistemli
calismalar yurutulerek, ders kitaplar Uzerinde ¢galismalara devam edilmistir. Bu ¢alismalarin
kokenine bakildiginda temelde “imaj” olgusu yattigi gérulmektedir.

imajoloji, 1950°li yillarda Fransa’da ortaya ¢ikmis ve 6zellikle kiiltiirel imgelerin nasil
uretildigini, algilandigini ve aktarildigini inceleyen bir disiplin haline gelmistir. Terimin etimolojik
kokenine bakildiginda, “image” kelimesinin Latince “imago” koklinden turedigini, zaman iginde
cesitli dil evrimlerine ugrayarak nihayetinde “resim” ve “goéruntd” anlamina geldigini
goérmekteyiz. Ancak burada kritik bir ayrim yapmak gerekir: “bakmak” ve “gormek” fiilleri her ne
kadar gundelik dilde birbirinin yerine kullanilsa da anlam derinligi acisindan farkldir. "Bakmak®,
sadece yuzeysel bir alglya isaret ederken, "géormek" derinlemesine bir kavrayis ve anlama
surecini igerir. Bu baglamda, imajoloji yalnizca imgelerin yuzeysel gorunusunu degil, onlarin
altinda yatan anlamlar da ele alir. Eger birimaj dogru sekilde “gdrtilmezse” ve yalnizca yuzeysel
olarak algilanirsa, tarihsel olaylarin ve toplumsal yapilarin da yanls yorumlanmasi olasidir.
imajlarin olusturulmasi ve dogru anlasilmasi, tarihsel bir perspektifin saglikli sekilde insa
edilmesi acisindan hayati énem tasir. Ozellikle imajin ideolojik ya da kiiltiirel arka plani g6zden
kacinldiginda, gecmisin carpitilmasi, farkli anlatilarin ve mitlerin Uretilmesi kacinilmaz hale
gelir. Bu noktada Oztiirk (2018'de imajlarin tarihsel gerceklik (izerinde derin etkiler biraktigini ve
imgelerin dogru analiz edilmedigi takdirde toplumsal hafizanin yaniltilabilecegini vurgular.
Oztiirk, imajlarin yalnizca estetik bir unsur olarak degil, toplumsal ve tarihsel anlamda da
incelenmesi gerektigini ileri surerek, imajolojiye disiplinler arasi bir bakis acisi kazandirir.

Kisacasl insan, potansiyel, algiya dayali ve de Uretilmis bilgiyi imge yoluyla ayristirr,
paketler ve iletisilebilir hale getirir. Bu baglamda bilginin imgesel duzlemde, tasnifi, aynisikligi,
iliski ve neliklerin sorgulanmasini, tanitma ve tanimlamalarini, yeni bir disiplin sorunu olarak
anliyorum ve bu disiplin siirecine de “imajoloji” adini veriyorum. (Oztiirk, 2018: 22)

Oztiirk’Gn tanimlamasi, imajoloji’nin ontolojik tanimi olarak esas alinabilir. Zira Oztiirk,
imajist Bilgi Kurami yaklasimini birgok acidan ele alarak metodoloji ortaya koymaktadir. Ancak
Oztiirk’in koymus oldugu bu metodolojinin aksine Logvivov, imajolojiyi toplumsal bilimlerin
icerisinde var olan bir arastirma ydntemi olarak gérmektedir (Logvinov, 2003, s. 204). Ote
yandan Soenen de bilimlerin bir parcasi olarak diger bilim dallarinin boyutu olarak gérmektedir
(Soenen, 1997: 125-138).
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imge kelimesi, Turk Dil Kurumu tarafindan "genel goriinim, izlenim ve ima;j"
anlamlarinda kullanilmaktadir. Ancak Turk¢ede bu terim, bilim ve sanat dinyasinda da genis
bir kullanim alanina sahiptir. Burada 6zellikle "imaj" terimi Gzerinde durulacaktir, ginkd imaj,
cesitli bilgilerin bir araya getirilmesi sonucunda olusturulan bir "imge" olarak tanimlanabilir. Bu
baglamda, dogal iligkilerden, kultirel yasamin igerisinden, bazi oOnyargilardan ve
propagandalardan elde edilen bilginin nasil degerlendirildigi buyuk 6nem tasimaktadir
(Tolongiig, 1992: 11-12). imaj kelimesi, Latince kokenli "imagos" (hayal aldatici gériinis)
kelimesinden turemistir ve Turkgede farkli anlamlar icermektedir. Turk Dil Kurumu sézluglne
gore, ilk olarak zihinde tasarlanan ve gerceklesmesi arzulanan sey, dus veya hayal olarak
tanimlanirken; ikinci olarak genel gorunim ve izlenim anlaminda kullanilmaktadir (Ozsﬂer,
2012:269-309). Psikoloji bilimi agisindan ise, duyu organlari tarafindan digsaridan algilanan bir
nesnenin bilingte benzer sekilde yansiyan imaji, duyularla alinan bir uyari olmaksizin bilingte
ortaya ¢ikan nesne ve olaylar olarak tanimlanmaktadir (Simsek, 2018: 3-12).

Tarih ders kitaplari ulus-devletlerin ideolojilerini gelecek kusaklara aktarmasi acisindan
XIX. ylzyildan giinumuize kadar kullanilan araclardandir. Bu bakis acisiyla degerlendirildiginde
tarih egitimi, sadece gecgmis ile bugln arasinda bir kdpru kurmakla kalmayip, ayni zamanda
vatandaslik egitimi ve kaltlrel aktarim agisindan da buyuk dnem tagimaktadir (Demircioglu,
2008: 83). Tarih ders kitaplarinin hazirlanmasi asamasinda da siyasi ideolojilerin etkisi de
yadsinamaz. Bu baglamda Arnavutluk tarih ders kitaplarinda Turk imaji, ulkenin tarih
anlatisinda dnemli bir rol oynamistir. Nitekim bir Balkan devleti olan Osmanl Devleti, asirlar
boyunca Balkan cografyasinda hukim surmustdr. Osmanli Devleti’nden bagimsizligini
kazanan Balkan devletlerinin tarih kitaplarinda Turk imajinin incelenmesi bu bakimdan énem
teskil etmektedir. Bu arastirmada, 2016 yilinda basilmis ve halen Arnavutluk’ta 10, 11, 12.
siniflarda lise tarih derslerinde kullanilan Histori 10, Histori 11 ve Histori 12 ders kitaplarinda
Tark imaji incelenmistir. Arnavutluk’ta tarih dersleri ilkdgretim kademesinin altinci sinifindan
itibaren verilmektedir. Arnavutluk Egitim ve Spor Bakanligl tarafindan mufredat ¢ergevesinde
Arnavutluk’ta farkli yayinevleri tarafindan kitaplar hazirlanmaktadir. Kitap secimleri okullara
birakilmistir. Bununla beraber ginumuzde de “Albas Okul Yayinlari”’nin (Botime Shkollere
Albas) Arnavutluk, Kosova ve Makedonya’da Arnavutgca ders Kkitaplari okullarda tarih
derslerinde okutulan en yaygin yayinevidir.

Literatirde duinyada Turk imaji ile ilgili tarih ders kitaplari GUzerinden yapilan ¢alismalar
(Simsek, 2018) bulunmakla birlikte Balkan ve Karadeniz llkelerindeki tarih ders kitaplarinin
incelendigi calismalar da bulunmaktadir (Hacisalihoglu, 2020). Bununla beraber Balkan
ulkelerindeki Turk imajina iliskin ders kitaplarn Uzerinden yapilan ¢alismalar da mevcuttur
(Batan, 2011; Biljali, 2007; Gatina, 2009; Gékdem, 2010; Kiran, 2014; Maharramova Cengiz,
2016; Muhasilovié, 2015; Ozsiier, 2018; Tuncer, 2012; Ulubas, 2009; Yildiz, 2008; Zunic, 2008).
Arnavutluk’taki tarih ders kitaplar tUzerinden Turk imaji ile ilgili Jazexhi (2009)’nin ve Bilmez
(2020)’in calismalar bulunmaktadir. Jazexhi, 2000 ve 2006 yillari arasindaki Librit Shkollor ve
Media Print yayinevlerinin genel lise (gymnasium) seviyesindeki kitaplari incelemistir. Bilmez
(2020), calismasinda Albas yayinciligin 2005 ve 2011 vyillari arasinda ortaokul ve lise
kademesindeki tarih ders kitaplarini incelemistir. ilgili calisma 2011-2014 tarihleri arasinda
TUBITAK 1001 Projesi kapsaminda “Balkan ve Karadeniz Ulkelerinde Giincel Tarih Ders
Kitaplarinda Osmanli-Tiirk imaji” konulu proje kapsaminda gerceklestirilmis ve proje ciktisi
olan kitapta yer almistir. Bu arastirma ise ALBAS Yayinciligin 2016 yilinda ilk baskisini yaptigi ve
2016 yiindan gunumuze kadar Arnavutluk’ta lise dlizeyi tarih derslerinde okutulan Histori 10,
Histori 11 ve Histori 12 ders kitaplarini inceleyerek guncel bir bakis acisi ortaya koymaktadir.

\‘)_ TURKISH
\\\— HISTORY EDUCATION

JOURNAL



Arnavutluk lise tarih ders kitaplarinda Tiirk imaj

Yontem

Arastirma Yontemi ve Deseni

Bu arastirmada Arnavutluk lise tarih ders kitaplarinda Turk imaji incelenmistir. Arastirma
nitel olarak tasarlanmigtir. Arastirmada betimsel tarama modelinden istifade edilmistir.
Betimsel tarama genis gruplar tzerinde yuruatilmektedir. Betimsel tarama modeli Karakaya’ya
gore: “olayl oldugu gibi arastirmaya ve var olan durumu belirlemeye calisan arastirmalardir
(2012, s. 66)”. Bu arastirmada, Arnavutluk’ta 2016 yilindan ginimuze kadar lise dluzeyinde
okutulan tarih ders kitaplari incelenerek guncel bir bakis acisi ortaya konulmaya ¢alisilmistir.

Veri Toplama Araclari

Bu arastirmada veri toplama yontemi olarak dokiiman analizi yontemi kullanilmigtir.
Dokiman analizi, sistematik anlamda gerek basili gerek elektronik materyallerden elde edilen
dokumanlarin incelenmesi ve degerlendirilmesi icin kullanilmaktadir. Dokiiman incelemesi,
“arastirma konusuyla ilgili bir dokimanin 6zetini cikarmak veya aciklamasini yapmaktan ziyade
dokimanin igeriginin bir analizini ve cogu durumda da belirli bir tarihsel veya cagdas baglam
icerisinde dokiimanda verilmek istenen mesajin, niyetin ve gudunun incelenmesini igerir”
(Ozkan, 2023, s. 3).

Bu kapsamda arastirilmasi amaclanan konu ile ilgili olarak Arnavutluk’ta var olan lise
tarih ders kitaplarinin ilgili yayinevinden temin edilerek belge analizi cergevesinde incelenmesi
yapilmistir. incelenen tarih ders kitaplari Tablo 1. de verilmistir. Ders kitaplari tizerinden yapilan
bu calisma etik kurul onayi gerektirmemektedir.

Tablo 1

incelenen Tarih Ders Kitaplari

Kitap Adi Yazarlar Yiu Yayinevi Yayin Yeri
Histori 10 Menduh Dérguti & Tomi Treska 2016 Albas Tirana
Histori 11 M. Dérguti, F. Duka, L. Dushku, S. Bogi 2017 Albas Tirana
Histori 12 M. Dérguti, S. Gunga, D. Egro, P. Teli, L. Dushku, 2018 Albas Tirana

(Secmeli) S. Bogi

Verilerin Analizi

Bu arastirmada elde edilmis olan verilerin analizinde betimsel analiz kullanilmistir.
Betimsel analizde amag, elde edilen verileri dogrudan sunmaktan ziyade kategori halinde ve
anlamlandirarak sunmaktir. Bundan dolayl calismada lise dizeyinde okutulan tarih ders
kitaplari sinif bazinda ayrilarak incelenmistir.

Bulgular

Histori 10 (10. Sinif Diizeyi) Tarih Ders Kitabinda Tiirk imaiji

Albas Yayincilik’in 10. sinif tarih ders kitabi 6 temadan olusmaktadir (Derguti, Treska &
Egro, 2016: 4-5). Bu temalar sunlardir:

e Antik Yunan ve Roma Uygarligi
e Orta Cag’da Guglu Medeniyetler
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e Modern Tarihin Baslangicindaki Medeniyetler

e Temel Degisikliklerin Sonu

e Buyuk Ayaklanmalar Donemi

e (Cagdas Uygarliklar (1945-Gunumuz) seklinde siralanmaktadir.

Kitapta, Turk tarihine ilk defa Orta Cag’da Guglu Medeniyetler temasinda yer verilmistir.
Medeniyetler hakkinda genel bilgi verilirken Osmanli Devleti hakkinda da bilgi verilmistir. Bunun
yaninda Turkler hakkinda Hacli Seferleri esnasinda Anadolu’ya 1071 Malazgirt Meydan
Muharebesi ile girmeye basladiklari belirtilmis ve bu konu hakkinda Bizans imparatorlugu’nun
Avrupa’dan yardim istedigi belirtilmigtir (Derguti, vd., 2016: 44). Ayrica Bizans
imparatorlugu’nun ¢oékiisi konusunda Osmanli Devleti’ne bir paragraflik yer verilerek
istanbul’un Fethi’nin Bizans imparatorlugu’nun sonu oldugu belirtilmistir (Derguti, vd., 2016:
28).

Arap-islam ve Avrupa medeniyeti arasindaki iliskiler bélim ele alinirken ders kitabinda
Hacli Seferleri konusuna yer verilmektedir. Hagli Seferleri alt basliginda Turklerin Avrupa’nin
iclerine dogru ilerledigi ve Osmanli Devleti doneminde Balkan topraklarina gecis yaptigi
aktarilmaktadir. Bu baglamda Avrupalilarin da artik Kudus yerine Konstantinopolis’i korumayi
amacladigl belirtilmektedir. Osmanli Devleti konusu aktarilirken Hacli Seferi’nin en blyuk korku
(Derguti, vd., 2016: 28) olarak kaldigi aktarilmigtir.

Sekil 1
Arnavutluk 10. Sinif Tarih Ders Kitabinda Osmanli imparatorlugu Alt Basligi
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Konstantinopol’iin Fethi olarak aktarilan istanbul’'un Fethi’nin Osmanli Devleti’nin
prestijini artirdigi belirtilerek hedefin islamiyet’in énderligi oldugu belirtilmistir. 1. Selim
déneminde islam topraklarinda Osmanli Devleti hakimiyetine yer verilerek, islam diinyasinin
son buyuk imparatorlugu olarak Osmanl Devleti’nden bahsedilmistir.

Sosyal organizasyon alt basliginin altinda, imparatorlugun zirvesi olarak Kanuni Sultan
Suleyman donemi olarak gosterilmektedir. Bu baglamda o donemde toplumun iki sinifa
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ayrildigi belirtilmektedir. Birinci sinifta askerler, ikinci sinifta ise raja. Askerler sinifi anlatilirken
devletten maas aldiklari ancak tretken faaliyetlerde bulunmadiklar belirtilmigtir. Raja denilen
sinifin ise vergi 6deyen genis halk kitlelerinden olustugu belirtilmektedir. Hem kdylerin hem de
sehirlerin ntfusu buraya dahil edilmektedir. Bu grupta Muslim ve Gayr-i Muslimlerin bulundugu
da belirtilmektedir.

Devlet geliri olarak incelenen diger bir konu basliginda ise, Osmanl Devleti’nin ¢ kitada
yayllmasindan s6z edilmesinin ardindan vergi ddeyen en kug¢uk birimin ¢ekirdek aileden
olustugu anlatilmaktadir. Bu baglamda vergilendirme sisteminin butlin vatandaslarda ayni
oldugu belirtilerek sadece Gayr-i Muslimlerin bir vergi fazla 6dedigi aktarilmistir. 15 yasini
doldurmus erkeklerden alinan bas vergisi olarak gosterilen cizye vergisinin, orduda hizmet
etmediklerinden dolayi alindig séylenmektedir.

Diger dini inanglar kisminda, Osmanl Devleti’nin Konstantinopolis’i almasinin ardindan
Ortodoks Patrikhanesi, Ermeni Patrikhanesi ve Yahudi Hahamugi gibi kurumlarin koruma altina
almasi, Osmanli Devleti’nin uzun omurlid olmasini saglayan nedenlerden birisi oldugu
belirtilmektedir.

10. sinif kitabinda Tuark imaji genelinde Osmanli Devleti aktarimlari, Gg¢lncu tema
icerisinde yer verilmektedir (Derguti vd., 2016: 62). “Balkanlar’da Osmanli imparatorlugu”
basligi alinda yapilan aktarimlarda, 1352 yilinda ilk olarak Osmanli Devleti’nin Balkan
topraklarina Gelibolu Kalesi’nin fethi ile giris yaptigl belirtilmigtir. Sirasiyla Martisa Savasi’na
(Cirmen Muharebesi) ve 15 Haziran 1389 Kosova Savasi’na yer verilmigtir. Bu savaslarda elde
edilen basarnlar ile Osmanli Devleti’nin Balkanlar’da yuzyillarca egemenlik kuracagi
belirtilmigtir. Bu egemenligin de klasik ddnemde saglamlastirilmasinin sebebi olarak ise Sirp
Krali Stefan Dusan’in 6lumu olarak gosterilmektedir. Osmanli Devleti’nin 1361 yilinda Edirne’yi
fethetmesiyle Balkanlar Uzerindeki hékimiyetini stratejik acgidan saglamlastirdigina
deginilmistir. Bu fetih sayesinde, Via Egnatias Yolu’nun hakimiyet altina alinmasindan sé6z
edilmektedir. Stefan Dusan’nin 6lumundn ardindan Balkanlar’da kurulan bagimsiz devletler ise
harita yardimi ile gosterilmektedir.

Sekil 2
1355 Yilinda Balkan Haritasi
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“Osmanli karsiti koalisyon ve Kosova Meydan Muharebesi (1389)” konusu aktarimlari
esnasinda, Cirmen Savasi’nin ardindan Balkanlar’da Osmanli Devleti’ne karsi iki segenegin
oldugu aktarimlari yer almaktadir bu iki secenek; boyun egmek ya da savasmak olarak
belirtilmis ve bu aktarimlari desteklemek amaciyla tasvire de yer verilmistir ve verilen tasvirde
Sultan |. Murad’in élduruldugu belirtilmistir (Derguti vd., 2016: 63).

Sekil 3

I. Kosova Savasi’nin Tasviri

Kosova Savasi’nin aktarimlarinin ardindan Osmanl Devleti’nin burokrasisine yer veren
kitap, idari ve bolgesel nitelikte teskilatlanmayi, sancaklarda bulunan beylerin hakimiyetinin
savas zamaninda Balkan Beylerbeyi’nin emrinin altina girdigi belirtmektedir. Beylerbeyi’ne ise
baskomutan sifatinin verildigi aktarilmaktadir. Balkanlar’in Osmanli Devleti icin tasidigi 6nem
kitapta vurgulanmis; ayrica islam inancinin siddet iceren bir islamlastirma politikasi izledigi
yonindeki gorislerin yanlis oldugu ifade edilmistir. Osmanli Devleti, bu bélgeyi islamlastirmak
amaciyla baski altina alsaydi sosyal istikrarin saglamasinin imkéansiz olacagi beyan edilmistir.

Kitabin besinci Unitesine gelindiginde ise “Turkiye, Laik Bir Milli Devletin Kurulmasi”
konusunun ele alindigi gorulmektedir. Bu aktarimlar bir dnceki Turk tarihi aktariminin kronolojik
anlamda devami niteligindedir. |. Dunya Savasi’nda Buyuk Gugler tarafindan Anadolu’nun isgali
basladigi icin direnise gecen Turk halkinin sadece isgale kargl degil ayni zamanda saltanata
karsi da direndigi belirtilmektedir. Devaminda ise 29 Ekim 1923’te Cumhuriyet’in ilanina yer
verilerek Mustafa Kemal’in sonrasinda Ataturk soyadini aldigl vurgulanmistir. Mustafa Kemal
Ataturk’in yaptigl reformlar ile Turk devletini Avrupalilagtirdigl belirtilmistir. Konu, G¢ alt
baslikta incelenmistir bu alt basliklar; “I. Diinya Savasi Sirasinda Osmanli imparatorlugu”,
“Ataturk ve Anadolu’nun Kurtulus Mucadelesi” ve “Turk Ulus-Devletinin Avrupalilagmasi igin
Reformlar” seklinde siralanmaktadir.

“|. Diinya Savasi Sirasinda Osmanli imparatorlugu” alt basliginda, Canakkale Savasinda
ordunun kahramanca miicadele ettiginden bahsedilerek, istanbul’a ingiliz donanmasinin
girmesinin engellendigi ve bu cepheyi Mustafa Kemal Ataturk’in ydnettigi belirtilmektedir.
Buradan hareketle isgallere yer verilirken I. Dinya Savasi’nda Osmanl Devleti’nin topraklarina
da gorsel anlamda yer verilmigtir (Derguti, M., vd., 2016: 132).
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Sekil 4
Arnavutluk 10. Sinif Tarih Ders Kitabinda 1914 Osmanli Devleti’nin Sinirlarini Gésteren Harita
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“Atatlrk ve Anadolu’nun Kurtulus Mducadelesi” konulu aktarimlarda, Anadolu’nun
isgaller sebebiyle yasadigl zor durumlar aktarilmaya calisilmistir. Bunun yani sira, VI.
Mehmed’in dizeni saglamak amaciyla Mustafa Kemal Ataturk’da Ill. Ordu’ya mufettis olarak
atadigl bilgisi de verilmektedir. 19 Mayis 1919’da Samsun’a ¢ikan Mustafa Kemal Ataturk’dn,
Milli Mlcadele surecinin ardindan Lozan Antlasmasi (20 Kasim 1922-24 Temmuz 1923) ile
Osmanli saltanatina son verdigi belirtilmistir.

“Turk Ulus-Devletinin Avrupalilagsmasi igin Reformlar” isimli baglikta ise Ataturk ilke ve
inkilaplarina yer verilerek islam dininin sembolleri yerine Avrupa medeniyetinin sembollerinin
yer aldigi beyan edilmigtir. Bu baslik altinda konu aktarilirken Mustafa Kemal Atattrk’ln
portresiyle desteklendigi gorulmekte olup ayni zamanda sdézluk calismasina da yer verilmis ve
Ataturk, Yarurlukten Kaldirma ile Anadolu kelimeleri agiklanmigtir (Derguti, M., vd., 2016: 133).

Sekil 5
Mustafa Kemal Atatlirk

Mustafa Kemal Ataturku
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Histori 11 (11. Sinif Diizeyi) Tarih Ders Kitabinda Tiirk imaiji

Albas Yayincilik’in 11. sinif tarih ders kitabi; 6 temadan olusmaktadir (Derguti, M.,
Duskhu, L., Duka, F. & Bogi, S., 2017: 4-5). Bu temalar sunlardir:

o Antik Cagda Arnavutlarin Atalari

e Orta Cagda Arnavutlar (Yaklasik V. ve XV. yuzyillar)

o XIV.ylzyilin Sonundan XX. yluzyilin baslarina kadar Arnavutlar

e Arnavut Bagimsiz Devletinin Zorluklari (1912-1939)

e Arnavutlar ve ikinci Diinya Savasi (1939-1944)

e Komunist Rejim Sirasinda Arnavutluk (1944-1990)

e Komunist Rejimin Cokusu. Demokrasinin Zaferi seklinde siralanmaktadir.

11. sinif kitabindaki Turk imaji baglamindaki ilk aktarim, “Osmanlilarin Balkanlar’a gelisi.
Balkan-Arnavut Riyasi” konu basliginin altinda verilmistir. Bu konu basligr “XIV. ylUzyilin
sonundan XX. yuzyilin baslarina kadar Arnavutlar” temasi altindadir. Durum, zaman cizelgesi,
anahtar kelimeler ve sozluk ile desteklenen kitapta, kronolojiden yararlanilarak bir zaman
cizelgesi olusturulmus ve dnemli olaylara yer verilmistir.

“Arnavutlar’in Osmanlilara Karsi Direnisi ve iskender Bey Devletinin Diplomasisi” isimli
konu basliginda, iskender Bey’den bahsedilirken tam ismi vurgulanmaktadir. Gjergj Kastrioti-
Skenderbeu seklinde adlandirilan iskender Bey’in Lezha Meclisi’nin ardindan Osmanli
Devleti’ne kargi gdstermis oldugu direnis ve Osmanli-Venedik Savasi esnasinda Arnavutlarin
tutumuna yer verilmigtir. II. Murat ve Il. Mehmed’in Arnavutluk’u fetih hamlelerinin bagariya
ulasmadigl ve 17 Ocak 1468’de iskender Bey’in 6liimilyle Osmanli Devleti’ne karsi direnisin
kirildigr aktarilmaktadir (Derguti vd., 2017: 55-56).

Arnavutluk siyasi tarihinde iskender Bey, énder figiir olarak taninmaktadir. Bu durum,
iskender Bey’in yasadigi dénemde “devlet” terimiyle 6zdeslesmesine yol acmistir. Ayrica,
iskender Bey’in uluslararasi alanda cesitli iliskilerinin bulundugu da ifade edilmektedir.
“Devlet” teriminin kullanilmasi, “6zgurlik” terimiyle celismektedir. Bu celiski, Osmanli Devleti
déneminin isgal olarak nitelendirilmesiyle acgiklanabilir; zira Hiristiyanlik, Bati medeniyeti ve
ozellikle Vatikan, mali ve manevi anlamda iskender Bey’i desteklemistir. iskender Bey’in bu
destekleri cesitli anlagsmalarla pekistirdigi, ayrica vassal anlasmalarinin da vyapildig
belirtilmistir. iskender Bey’in ®6nemi, Osmanli Devleti’nin Bati Avrupa’ya gecisini
durdurmasindan kaynaklandigi belirtilmektedir.

“Ekonomik Kalkinmanin Ozellikleri” konu basligi altinda isgal edilen diger devletler gibi
Arnavutluk’ta da timar sisteminin kuruldugu 68rencilere aktarilmis dirlik topraklari olan has,
zeamet ve timar terimleri kullanilmistir. Vergi sisteminde “bas vergisi” tabiri kullanilarak
Osmanli Devleti’nde kullanilan vergilerden bazilarn orneklendirilmistir. Kan vergisinin de
orneklerin arasinda gosterilmis olmasi bu noktada yenigeri aimina bir hatirlatma 6rnegi
tasimaktadir. Zira Balkanlar’da yenigeri alimi usull kan vergisi olarak adlandinlmaktadir
(Dergutivd., 2017: 62).

“Ulusal Rénesans ve Arnavut Rénesansinin Siyasi Programinin Ozellikleri” konusu
basligli altinda durum boélumunde Vasa Pasa tarafindan “O moj Shqypini” (Aman tanrim) isimli
siir verilerek 6grencilere tarihsel baglamda Ronesans’in Arnavutlar arasindaki farkindalik ve
birlik olusturmasinin rolinud tartigsmasi istenmektedir (Derguti vd., 2017: 69).

“Bu sevgili anneden ayrilacak miyiz?
Uzerine yabanci birileri mi basacak?

Hayir, hayir! Bunu kimse istemiyor.
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Arnavutluk lise tarih ders kitaplarinda Tiirk imaj

Herkesin korktugu bu kara sayfa!
Arnavutluk boyle kaybolmadan 6nce.
Elimde bir tufekle cesaretim olsun!
Kalkin Arnavutlar, uykudan kalkin,
Guvende bir kardesi gibi siki,

Ve sakin kiliseye ve camiye bakma:
Arnavutlarin dini Arnavutluktur!”

“Ronesans Karakteri” konu basliginin altinda ulusal kurtulus hareketinin patlamasi ve
Osmanl Devleti’nin gergeklestirdigi reformlarin nihai hedefi olarak Osmanli Devleti’nden
kurtarilmasi olarak temellendirilmektedir. Bilindigi GUzere Ronesans, yeniden dogus anlamina
gelmektedir. Burada aktarilmasi hedeflenen konuda Arnavutluk’un yeniden dogusu icin
ronesans terimi kullanilmaktadir. Arnavutluk’un bagimsizligini ilan ettigi tarihte burada
verilmektedir. Ronesans’in Arnavutluk acisindan amaci; Arnavut dilinde kultlr bilincini
uyandirmasi ve mukemmellestirme amaci tasidigi aktarilmaktadir. Bu aktarimla rénesansin
Arnavut Ulusal Hareketi ile es anlamli oldugu belirtilmektedir.

“Egitim ve Kiiltirel Gelismelerde Yeni Bir Adim” alt basliginda, istanbul’daki Arnavut
egitim ve kulturel faaliyetlerine yer verilmistir. Sami Fragheri’nin derledigi alfabenin kabulinun
anlatilarak, Sami Frasheri’nin Arnavutcga i¢in faaliyetleri aktarilmaktadir. Alfabenin kabullinin
beraberinde bilimsel ve edebi eserlerinin gelismesi i¢in bir adim oldugu belirtilerek devaminda
Arnavut okullarinin agilmasinin mumkin oldugu aktarilmaktadir. Bu bilgiden hareketle
Arnavutluk’ta; Turk okullar, Ortodokslar icin Rum okullari, Katolikler igin italyan okullarinin
acildigi belirtilmistir. Bu okullarda ise gizlice Arnavutca egitim verildigi ve bu igin de vatansever
Arnavut 6gretmenler tarafindan yapildigi aktarilmaktadir. 80’li yillara gelindiginde ise Naim ve
Sami Fragheri’nin arabuluculugu ile Arnavutga okul agma izni alindig aktarilirken, erkek ve kiz
okulu acildigr belirtilmistir. Konu sonundaki bilginizi test edin kisminin tartisiniz bolimunde
“Gjerasim Qiriazi’nin agiklamasini dikkatlice okuyun ve Korga’daki Vashava Okulunun aciligi
arifesinde Arnavutlukta bulunan durumu analiz edin ve Anadilde egitimin 6nemini
degerlendirin” (Derguti vd., 2017: 80) maddesi ile asagidaki cimlelere yer verilmektedir:

Tam da Turk zulmunden dolayi Ulkemiz bir durgunluk dénemi yasiyor. Halkimiz galiskan
ve yorulmak bilmeyen insanlardir ama bu mevcut rejimde bu erdemler ne ise yarar? Tum
para bizden vergilerle aliniyor bu erdemler ne ise yarar? Tum para bizden vergilerle
aliniyor ve ulke karsiliginda higbir sey almiyor. Hemen hemen hi¢ yolumuz yok ve iyi
yollarin olmamasi, ulasimi zorlastiriyor ve ticareti engelliyor. ... Sonug olarak tlkedeki
yoksulluk hukim surlyor ve kendi okullarimiza sahip olmamiza izin verilmedigi icin
cehalet her yerde. (Dergutivd., 2017: 80)
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Sekil 6
Korca’da ilk Arnavut Okulu

Burada Turkler, zulum yapan olarak nitelendirilmektedir. Arnavut halkinin galiskanlig
gibi karakteristik 6zelliklerin mevcut rejim sebebiyle dnem verilmedigine dem vurulurken
bayindirlik faaliyetleri ve egitimsizlik de drneklendirilmektedir. Bununla beraber biyografiye yer
verilmesi 68rencilerin buyuk insanlara karsi hayranlik duymasini saglamak amaciyla yapilmis
olabilir (Oztas, 2018: 30).

Histori 12 (12. Sinif Diizeyi) Segmeli Tarih Ders Kitabinda Tiirk imaji

12. sinif Tarih dersi, Arnavutluk’ta secmeli olarak okutulmaktadir. Albas Yayinciligin
Histori 12 ders kitabi, zorunlu olarak kullanilan 10 ve 11. Sinif Histori ders kitaplarindan tasarim
bakimindan farklidir (Derguti, Duskhu, Cunga, Egro, Teli & Bogi, 2018: 4-7). Bes temadan olusan
kitapta temalar;

e Tarih ve Tarihgi

e Antik Cag

e Orta Cag (IV-XIV. yuzyillar)

e Modern Tarih (XV- XX. yUzyilin basi)

e (Cagdas Donem (1919- bugline kadar) seklinde siralanmaktadir.

Bilindigi Uzere Turkler, belirli bir zaman diliminde degil Orta Asya’da kuiltur
merkezlerinden itibaren gunumuze kadar varligini surdirmuslerdir. Hun Devleti’nden itibaren
baslayan Turklerin tarih serliveni sadece Orta Asya’da degil ayni zamanda Avrupa’da da
kendisini gostermistir. Kavimler Gogu sirasinda Hunlarin Balamir dnderliginde, Avrupa’da
teskilatlandigi ve Avrupa Hun Devleti adini alan bu devleti kurdugu bilinmektedir. Kitapta Avrupa
Hun Devleti’nin en parlak doénemini Attila’nin  hdkimdarlg doéneminde yasadigl
belirtilmektedir. Attila’nin Roma imparatorluguna baski kurdugu ve Roma’yi yagmaladigi Orta
Cag temasinda belirtilmistir. Kitapta Attila’nin bir tasvirine de yer verilmigtir (Derguti vd., 2018:
68-69). “Osmanli isgali, Bizans ve Balkan Aristokrasisi” alt basliginda Osmanli Devleti’nin Sirp
Kralug’nin parcalanmasindan yararlandigini ve bu baglamda 1361’de Edirne’nin Fethini
tamamladigl aktarilmistir. Edirne’nin Balkanlarda Us gorevi gordugu belirtilerek bundan
hareketle Osmanli Devleti’nin Balkan fetihleri aktarilmaktadir. Arnavutluk acisindan
bakildiginda ise, toplumun ikiye ayrildigi ve bir kismini Osmanl Devleti’ne kargl ayaklanma
girisiminde olanlarin olusturdugu belirtilmektedir. Diger kisimda ise Osmanli’ya katilan Arnavut
soylularin bulundugu belirtilmektedir. isa Pasa gibi soylu kisilerin olusturdugu ikinci kismin
ayrica ise Islamlasmis Arnavut soylularinin ilk gekirdegini olusturdugu belirtilmektedir.
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Arnavutluk lise tarih ders kitaplarinda Tiirk imajt

“1443-1444 Krizi ve Gjerg Kastrioti Skenderbeg’in Donlsu” alt basligl altinda, Selanik’in
Fethi’nin kesin olarak gerceklesmesinin ardindan Osmanli Devleti’ne karsi Floransa’da Konsil
toplandigl ve bu konsil sonucunda Varna Savasr’nin yasandigl aktarilmis ve burada iskender
Bey’in ata topragina déndiigi belirtilmistir. Burada istanbul terimi yerine Konstantinopol terimi
metin igerisinde kullanilmistir (Dergutivd., 2018: 115-116).

Sekil 7

Iskender Bey’in Kruje’ye Déniisii
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Kthimi i Skénderbeut né Krujé.

“Konstantinopolis’in Duslsu (29 Mayis 1453)” alt basliginda, Konstantinopolis’in 29
Mayis 1453’te Osmanli Devleti tarafindan kontrol altina alindigi belirtilirken Osmanli Devleti’nin
Dogu Roma imparatorlugu’nun yikintilari (izerinde yikseldigi belirtilmektedir. Bu olayin
iskender Bey’e de engel teskil ettigi belirtilmektedir.

Sekil 8

Sultan Mehmed’in Konstantinopolis’e Girigi

Hyric e Sulltan Mehmetit né Kostantinopoijé.
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Konu sonu verilen sorularda isgal/istila kelimesinin kullanilmasi buradaki aktarimlarda
Osmanl Devleti’nin fetih faaliyetlerini isgal olarak tanimladiklarini apagik ortaya koymaktadir.

“Arnavutlarin islamlasmasi” konu basliginda “Arnavut Aristokrasisinin islamlasmasi” alt
basligl icerisinde islam dininin Arnavut topraklarinda yayilmasindan bahsedilmektedir.
Osmanli Devleti’nin giiciiniin olmasina ragmen islamlastirma politikasi izlemedigi aktarilirken
Arnavut aristokrasisinin devlet kademesinde gorev almasi icin MuslUman olmasinin
zorunlulugundan bahsedilmektedir. Bu bakimdan Arnavut aristokrasinin U¢ secenegi oldugu
belirtilmektedir:

¢ Osmanli Devleti’nin yapisina entegre olmak,
e Mulkdanu terk edip hicret etmek,
e Savas ile direnis gostermek.

Bu sayede aristokrasinin de devlet kademelerinde rol aldigi belirtilerek
orneklendirilmistir. Orneklendirilmeler beraberinde devsirme sisteminin Osmanli Devleti’nde
gdstermis oldugu hizmetler de aktarilmaktadir. “Bélgenin islamlasmasi” alt basliginda fethin
ardindan camii yapilmasinin islam dini gelenegi oldugu belirtilmis, Tiran sehrinin de
manzarasinin boylelikle degistigi belirtilmektedir.

“Arnavut Milliyetciliginin Temel Belgeleri” konu basliginda ise Arnavutluk’ta XIX. yuzyil’da
yasanan ulus-devlet kurma surecinde temel dayanak noktalarl aktarilmaktadir. “Pashko Vasa:
Arnavutluk ve Arnavutlar Hakkindaki Gercek” alt basliginda, Pashko Vasa Avrupa fikirlerini
Osmanli ve Arnavut gergekligine uyarlayan bir entelektlel olarak tanitilmaktadir. Pashko
Vasa’nin “E vérteta pér shqipériné dhe shqiptarét” isimli tarih tirl eseri anlatilmaktadir. “Sami
Frasheri: Arnavutluk neydi, ne oldu ve ne olacak? (Bukres, 1899)” alt basliginda, Sami
Frasheri’nin “Shqipéria ¢'ka qéné, ¢'éshté e ¢'do té béhet” isimli tarih tlru eseri anlatilmaktadir.
Bu baglamda Arnavutluk doktrinleri tartisilarak ulus-devlet olusumunda iki eserin 6nemine
vurgu yapilmaktadir. Sami Frasheri’nin eseri aktarilirken, Osmanli Devleti’ne karsi sert tutum
sergiledigi de belirtilmektedir.

“Rusya ve Sirp Ayaklanmasi (Panslavizm). Yunan isyani (Ortodoks Iittifaki)” konu
basligindaise Osmanli Devleti’nin XIX. ylzyilda Balkanlarda yasadigi ayrilik¢l hareketler konusu
ele alinmaktadir. “Rusya’nin Balkanlar’daki Panslav Politikasi ve Sirp Ayaklanmasi” alt
basliginda Rusya’nin Sirp ayaklanmasindaki faaliyetleri ve Sirp bagimsizlig aktarilmaktadir.
“Rusya’nin Balkanlar’daki Ortodoks Politikasi ve Yunan Ayaklanmasi” alt basliginda, Rum isyani
anlatilmaktadir. Bu olayin bir slre sonra Hristiyan ve Musliiman savasi olarak hal aldig
belirtilirken Osmanli Devleti’nde Rum ayriliginin, sok ile karsilandigl aktarilmis ve bu olay ile
Osmanl Devleti’nin Balkanlarda dagilma surecinin basladigi belirtilmistir (Derguti vd., 2018:
157).

“Balkanlar’daki Rus Tehdidi, Osmanli imparatorlugu ve Berlin Kongresi” konu basliginda,
Panslavizm, Panortodoks terimleri ve bu minvalde Bulgaristan’in Osmanli Devleti himayesinde
Eksarhlik faaliyetlerine yer verilirken bu sayede istanbul Patrikhanesinden ayrilmanin da
yolunun bu sayede acildigl belirtilmektedir. Dogu Krizi baglaminda degerlendirilen strec,
Bosna-Hersek’te cikan ilk kivilcimla Buyuk Guglerin midahalesi ile sonlandigl aktarilmistir.
“Aziz Stephen Antlasmasi’ndan (Mart 1878), Berlin Kongresi’ne (Haziran 1878)” alt basliginda
1877-78 Osmanli-Rus Savasi’nin aktarimlariyla baslayarak, Rusya’nin istanbul’a kadar gelerek
istanbul yakinlarinda, Aziz Stephen Antlasmasi’ni imzaladigi belirtilmektedir. Konu aktariminin
devaminda ise Buyuk Gulgclerin aleyhine olan bu antlasmanin tadil edildigi belirtilerek Berlin
Kongresi ve harita ile konu anlatimi desteklenmistir.
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Arnavutluk lise tarih ders kitaplarinda Tiirk imaj

Arnavutluk, 12. Sinif Se¢meli Tarih ders kitabinda, konu sonu verilen “pratik eylem”
kisminda proje ve performans gorevleriyle dgrenciler gérevlendirilmektedir. ilgili tinitenin ilk
gorevlendirmesi ise, “XV. ve XVI. yluzyilda Osmanli Hukukuna Gore Arnavutlarin Ekonomik
Yasaminin Yonleri” arastirma konusu olarak verilmektedir. Ogrenme giktisi anlaminda, Osmanli
kanunlarinin 6zelliklerini tanimlama ve Arnavutlarin ekonomik durumlarini tanimlama
hedeflenmektedir. Sinif tartismasi metodu ile yapilan etkinlige, 2 saat stire ayirilmigtir. Literatur
olarak ise Tiran Enstitusu tarafindan yayimlanan eserlere yonlendirilen 68rencilere, okuma
parcasi olarak Osmanli vergi sistemi ve Arnavutluk’taki etkilerine yer verilirken gorsel
anlaminda bir kanunname belgesi ve Osmanli Kayit Defteri’nin gorselleri yaninda Kanuni Sultan
Suleyman portresi kullanilmistir. Ogrencilere verilen 6devden anlasilacagl lzere gerek
ulkemizde gerekse inceledigimiz Arnavutluk tarih ders kitaplarinda tarihi sahsiyetler milli
kimligin olusumunda etkilidir (Dere ve Ulker, 2022).

Sekil 9

Iskodra’nin XVI. yiizyilin ikinci Yarisindaki Kanunnamesi (Solda), Vlora Sancag’nin 1520
Yilindaki Kayit Defteri (Ortada) ve Kanuni Lakapli I. Stileyman (Sagda)

Kan et S e 3 p 2

\?rurir\orrwede;c.‘crlxhc.<ul t& Shkodrés, t& Defteri osmon i regjisirimit 1 sanxhokut  Sulltan Sulejmani |, i mbiquaijtur “Sullian

gjysmés sé dyta t& shek. XVI. t& Viorés, i vitit 1520. lii%ivénesi", ose “Sulltani i Madhérishem” (1520-
66).

Sonug

Arnavutluk’ta lise dliizeyinde kullanilan tarih ders kitaplarinda Turk imajinin incelendigi
bu calismada 10, 11 ve 12. sinif dlzeyinde lise tarih ders kitaplar incelenmistir. 10 ve 11.
siniflarda zorunlu olarak okutulan tarih derslerinde Turklere Osmanli Devleti 6zelinde daha ¢ok
yer verilmistir.

Son yillarda Balkan ulkelerinin egitim sistemi ve ders kitaplarinin Gzerinde g¢alismalar
artarken, Arnavutluk ornegi hakkinda yeteri kadar calisma yapilmamistir. Jazexhi (2009)’nin
inceledigi Arnavutluk ders kitaplarindaki séylemlere bakildiginda Osmanl Devleti’nin “iggalci”
oldugu ve dinin de isgalci din olarak nitelendirdigi gortlmektedir. Arnavutluk’'un komunist
donemlerinde bu sdylemlerin artisi, komUnizm déneminde dinlerin yasaklanmasina ragmen
Islam dininin Tirkler ile baglantisi olmasindan dolayi daha negatif séylemlerle ele alinmasina
sebep olmustur. Bu nokta da Balkanlar icin Turk kimliginin MUsliman kimlik ile 6zdeslestiginin
kaniti niteligindedir. Bilmez (2020)’in calismasinda da Turkler icin “isgalci” imajinin devam ettigi
gorulmaustar. Yapilan bu calismada da Turkler icin “isgalci” imajinin devam ettigi tespit
edilmistir.
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10. sinif dizeyinde Osmanli Devleti’nin varligina kronolojik olarak yer verilmistir.
Osmanl Devleti’nin Balkanlara gecisi esnasinda sosyal, kultirel ve dini yasama da yer verilirken
islamlastirma politikasinin baski seklinde olmadigi da vurgulanmistir. XIX. yiizyila gelindiginde
ise Fransiz ihtilali’nin etkilerine yer verilerek Osmanli Devleti’nde ayrilikgi isyan hareketlerine
de yer verilmistir. Turkiye Cumbhuriyeti’nin kurulusuna kisaca yer verilerek Mustafa Kemal
Ataturk’dn portresine yer verilmistir. 10. sinif ders kitabinda kullanilan gorsellere bakildiginda
Fatih Sultan Mehmed ve Kanuni Sultan Suleyman gibi tarihi sahsiyetlere yer verildigi ve
haritalarin siklikla kullanildigi tespit edilmistir.

Jazexhi (2009)’nin incelemis oldugu Arnavut Historia 4 kitabinda, |. Kosova Savasi’ndal l.
Murad’i sehit eden kisinin Arnavut oldugu aktarilirken gunumiuzde incelenen kitaplarda boyle
bir bilgiye rastlanmamustir. iskender Bey’in Kruja’ya déniisi isimli gdrselin incelenen kitapta yer
aldigr gorulmektedir. Ayni gorselin gunumuizde okutulan kitaplarda da kullanildigl tespit
edilmistir. Jazexhi (2009)’nin calismasinda Turkler igin “zalim” ve “yakip yikan” kelimelerinin
kullanildigl belirlenirken, ginimuzde okutulan lise tarih ders kitaplarinda bu terimlerin
kullanilmadigl tespit edilmistir. Mustafa Kemal Ataturk sempatik yaklasim ile aktarilmis
(Jazexhi, 2009: 78, 88), bu durumun ginumuzdeki lise tarih ders kitaplarinda da korundugu
tespit edilmigtir.

11. sinif ders kitabina bakildiginda, “Osmanl karsiti direnis” gibi bazi anahtar kelimeler
dikkat cekmektedir. Ancak bunlarin yaninda Turkge kullanimlara da yer verilmekte oldugu
nitekim defter, Rumeli gibi kelimelerin anahtar kelime olarak verildigi gorulmektedir. 11.sinif
ders kitabinda, iskender Bey ve Osmanli Devleti’nin iliskisine yer verilmis ve iskender Bey’in
Osmanl Devleti’ne direnis gosterdigi aktarilmistir. Bununla beraber XVIII. ylzyildan itibaren
Arnavutluk’ta tegkilatlanan pasaliklara yer verilmistir. Arnavut ROnesansi olarak adlandirilan ve
Arnavutluk’un bagimsizlik surecinin aktarilmasi c¢esitli disiplinlerle desteklenerek Arnavut
Edebiyatindan 6rneklerle 68renciye aktarilmak istenmistir. Tanzimat déneminin sonrasinda ise
egitim tarihine genis capli yer verilen kitapta, bazi alintilarda Turklerin zulim yapan olarak
nitelendirildigi de gorulmektedir. Kitabin gorselleri genel olarak incelendiginde, tasvirlere ve
haritalara yer verildigi gozlemlenmistir.

Jezexhi (2009)’nin incelemis oldugu Historia 3 ve Historia 4 isimli ders kitaplarinda
Tanzimat Donemi’ne yeni bir isgal donemi ve Tanzimat yetkililerinin sopa ve siddet dilini
kullandigi belirtilse de gunumuzdeki lise tarih ders kitaplarinda bu durum gecerligini
korumamaktadir. Tufek ve kalemin Arnavutluk ulusal bilincini olusturacagl ve bu sayede
bagimsizliklarini kazanacaklarinin bilinci géze carpmaktadir (Jazexhi, 2009: 82).

12. sinif se¢meli tarih ders kitabinda ise, Turk imaji aktarimlarinda Avrupa Hun
imparatoru Attila’ya yer verildigi saptanmistir. Osmanli Devleti’nin kurulus siirecine ise yine
“Osmanli isgali” basligl altinda yer verildigi g6zlemlenmistir. iskender Bey ve Osmanli Devleti
iliskileri aktarimlarinda, iskender Bey’in Kruje’ye déniisii isimli tasvir ile Fatih Sultan Mehmed’in
istanbul’a girisinin tasvirindeki benzerlik dikkat cekmektedir. 12. sinif ders kitabinda bir diger
ozellik suphesiz ki, belge niteligi tasiyan ana kaynaklara yer verilmesidir. Sosyal yasamda
Osmanl Devleti’nin Arnavutluk’ta biraktigl kilture de yer verildigi gorilmektedir. Pasaliklarin
kronolojik olarak aktarildigi kitapta, Tanzimat doneminin etkilerine yer verilirken Arnavutluk’un
bagimsizlik surecgleriyle Sirp ve Rum bagimsizlik sireclerinle karsilastirildigl gozlemlenmistir.
Bu calismada incelenen kitapta XIX. yldzyiin Osmanli Devleti acisindan en &nemli
savaslarindan olan 93 Harbi’nin de detaylica islendigi gorilmektedir. Osmanli Devleti’nden
ayrilma surecini aktaran kitapta verilen proje ddevinin de de yine belgelere dayali olmasi dikkat
cekmektedir.
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Arnavut uluscu hareketi, Arnavutluk’ta her dlizeyde 08renciye aktarilan konu olmustur.
Gerek calismamizda incelenen tarih ders kitaplarinda gerek Bilmez’in inceledigi donemin tarih
ders kitaplarinda Prizren Birligi ile baglayarak 1908’e kadar genis bir anlatiya yer verildigi tespit
edilmigtir (2020: 372).

Calismada bahsedilen sorunlu imgelerin ve cizilen Turk imajinin diger ¢calismalarda
incelenen tarih ders kitaplarinda da oldugu gibi “isgalci” olmaktan oOteye gitmedigi
gorulmektedir. Ulus-devletlerin kurumsallasmasi esnasinda XVIIl. yluzyilda baslayan bu ifrat ve
tefrit kimi Ulkelerde hakim olan siyasi sistemlerin icerisinde bazi asiriya kagmalara sebep
olmustur. Arnavutluk bu konuda emsalsiz 6rnektir. Son yillarda ders kitaplarinda imgebilim
konusunda yapilan calismalarin umut verici olmasindan 6te objektif anlayisin yerlesmesine de
katki saglayabilecektir. Tarih egitiminin tarafsiz ve ¢ok boyutlu bir sekilde sunulmasi, Turk ve
Arnavut halklari arasindaki kulturel, ticari ve diplomatik etkilesimlere de vurgu yapilmasiyla
mumkudn olacaktir.
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Abstract: The global history approach emerged as a method for
understanding the interactions and connections that have shaped the
modern world, preventing fragmentation and providing a specific
perspective on world-building. In this study, the global history approach,
which has rapidly developed within the discipline of history and has
become widespread not only in the United States but also in Europe and e ol
Asia, was examined and its effect on the academic achievement of high '
school students was analysed. This research, in which a quasi-
experimental design was used, was limited to a total of 6 lesson hours
for 3 weeks, taking into account the acquisitions of the unit. While the
unit reflecting the global history perspective was applied to the students
in the experimental group, the unit in the current history curriculum was
presented to the students in the control group. High school 12th grade global history, teaching global
students, who were thought to be suitable for the subject and purpose  hjstory, Eurocentrism, history
of the study, were determined as the study group. In this context, the 5th  eqycation, national history
unit of the Turkish Revolution History and Kemalism textbook, ‘Turkiye

and the World in the World War Il Process’ unit, and three different public

schools, namely vocational and technical Anatolian High School,

Anatolian High School and Anatolian Imam Hatip High School in Received: 4.11.2024

Ipekyolu district of Van province, were selected as schools. In the study,

achievement test was applied to the students in both experimental and Accepted: 29.12.2024

control groups as pre-test and post-test. The achievement test,
consisting of 30 questions in total, was selected from the questions
related to the research topic between 1998 and 2022 by OSYM. As a
result of the research, it was determined that the history unit prepared
with the global history approach had a significant and positive effect on
the academic achievement of high school students.
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Introduction

Given the increase in globally interconnected situations, students are exposed to more
diversity today. Therefore, students must have a broad perspective by studying different
societies and cultures.

19th-century narratives of national history influenced by nationalism and Eurocentric
approaches to history that emphasized Eurocentric developments failed to answer the
questions of a networked, globalized world (Conrad, 2021; Hunt, 2021). Nationalism, an
overarching ideology that has profoundly influenced historians' approaches, has long been
influential in historiography. Nationalist tendencies have often coincided with conceptions of
history that aim to create national consciousness, which has been evident in the work of
historians. Over time, some historians have developed a critical perspective on the role of
history in creating national consciousness by expressing their discomfort with the lack of a
sufficiently scientific approach to national myths (Myrdal, 2016). These criticisms have
become particularly pronounced with the loosening of traditional alliances between the
nation-state and history. However, in some regions, national understandings of history have
persisted despite these criticisms (Kocka, 2017).

These narratives of national history in historiography also overlap with another
ideological framework, the Eurocentric understanding of history. The Eurocentric historical
perspective traces the origins of civilization to Ancient Greece and claims that it spread to
Europe through the Roman Empire and reached America with Christopher Columbus (Singer,
2011; Simsek, 2013). This perspective, however, leaves the rest of the world either only
tangential to this narrative or completely irrelevant and unimportant (Singer, 2011). According
to this approach, the Western world offers the best model of the world. Other societies have
nothing to offer. Non-European peoples can only develop by imitating the West (Amin, 2007).
Safran and Simsek (2017) argue that this understanding, which puts the geography of Europe
and Western European nations at the center and sees the nations that make history and
determine historical processes as Christian/Catholic, White/Angolo-Saxon and Western
European, is a result of the idea of ‘de-historicizing’ the nations and regions outside Europe.

Against both Eurocentric approaches and narratives of nation history, historians have
soughtto find alternative efforts. Considering the increasingly interconnected nature of today's
world, inclusive historical research has come to the fore. In addition to world history and
universal history, which have a long history, new historical approaches such as transnational
history and global history have become popular (Atcil, 2020; Conrad, 2021; Kuruppath, 2019;
Thomas, Anne-Isabelle, & Pierre, 2023).

As a result of the widespread use in the public sphere of the concept of globalization
(Cowen, 2004), the nature and significance of which is a matter of debate (Bayly, 2021; Lang,
2021; Sivig, 2016), a global history approach has emerged to understand the interactions and
connections that shape the modern world, to prevent fragmentation, and to offer a particular
perspective on world-building (Conrad, 2021; Hunt, 2021). These perspectives and
interpretations have kept the science of history active and dynamic, resulting in new historical
approaches, different theories, and modes of presentation (Woolf, 2024).

We can analyze the concepts that define global history under three headings: The firstis
‘disengagement’. This is the story of humanity that diverges and diversifies from a single origin
depending on time and space. The second is ‘meeting’. Itis the process of different and distant
communities becoming similar over time. The third is the concept of ‘contamination’ or

\‘)_ TURKISH
\\\— HISTORY EDUCATION

JOURNAL



Giilmez & Ata

contact. This concept tells the story of interactions that not only cross borders but also change
the dynamics of communities (Crossley, 2018).

Regarding the critical role of contact, the American historian W.H. McNeill states: ‘The
primary cause of social changes of historical significance is interaction with strangers with new
and unfamiliar skills.” According to this understanding, when a society comes into contact with
another society, that society is subjected to a serious impact. This is because this contact
provides the opportunity for cultural exchange and to learn more about the other society
(Christian, 2021). Finally, another concept that defines global history is the concept of
‘systems,” which refers to structures that affect and change each other (Crossley, 2018).

Conrad (2021) mentions three approaches to global history: First, global history is the
history of everything. Regarding this approach, Felipe Fernandez-Armesto and Benjamin Sacks
state: “Global history is precisely the history of what happens all over the world, covering the
entire planet from one end to the other, as if viewed from a cosmic vantage point, with the
advantage of a view that covers vast distances in all directions.” According to this perspective,
everything that happens in the world falls within the scope of global history. For example, labor
movements in a region can contribute to the global history of labor.

The second global approach proposed by Conrad is the one popularised in recent years,
which focuses on exchanges and connections. This approach argues that no society, nation, or
civilization has ever lived in complete isolation and that people have been in constant
interaction throughout history. Long-term interconnections such as migrations, the spread of
ideas, and long-distance trade are among the topics of study in global history. Both of these
approaches can be applied to all places and times.

The third approach is the most popular in recent years. This model concentrates on
patterns of cross-border exchange that significantly affect societies. In this approach, specific
issues are considered in their global context, and local events are shaped by a global context.
As the world becomes a single political, economic, and cultural entity, global connections are
strengthened.

While global history is not superior to other approaches to history, it is more favorable in
addressing some issues. Global historians draw on the work of other historians to make
comparisons, emphasize broad patterns, and suggest alternatives for understanding change
(Crossley, 2018).

The global history approach does not necessarily cover the whole world as it usually
emphasizes contact zones. This approach focuses on geographies such as seas, oceans,
rivers, and trade routes where people interact intensively. However, it also analyses regions
with a narrow scope. It focuses on the circulation of people, ideas, objects, and institutions,
such as migration, travel, trade, missionary work, and pilgrimage. In this respect, mobility plays
an important role in global history (Kirmizi, 2021). Turk et al. (2014) also emphasize the
dynamism of global history, stating that issues such as trade, culture, technology, ideology,
revolution, and war involve interaction, cooperation, and conflict that transcend the nation-
state, and therefore the world should be considered as international, continental, and global.
This does not mean that the local, regional, or national is not important because global trends
manifest themselves in specific ways at more local levels. For example, a secondary school
unit on comparative 20th-century revolutions could be prepared instead of a detailed national
historiography focusing on global trends and global historical themes.

Global historians argue that there is no difference between history, which focuses only
on the nation, and chemistry, which focuses on a single element. They raise awareness among

\\__-) TURKISH 37

)
.\\— HISTORY EDUCATION

JOURNAL



The effect of a unit prepared with a global history approach on the academic success of high school

people by addressing issues such as environmental and climatic problems, labor conditions,
and cultural exchange. Their ultimate goal is to promote a sense of world citizenship (Conrad,
2021). Woolf (2024) argues a similar view, stating that global history encourages all people to
unite in the face of political instability and environmental disasters by emphasizing
commonalities rather than bringing them together. In this respect, globally oriented histories
that support world citizenship stand out as a mobilizing force (Hunt, 2021).

Connecting, an important argument of global history, provides a new framework of
understanding created and developed by thousands of people from various countries. In this
context, it helps us to see what we cannot see within the boundaries of a particular discipline
and allows us to look at the world from the top of a mountain rather than from the ground
(Christian, 2020).

Turk et al. (2014) stated that global history teachers adopt a thematic approach to focus
on larger global forces and trends but are aware that the building blocks of this macro history
require more detailed consideration of each region of the world. To better understand the
history of large regions of the world, they examined the grand themes of recent global history in
a variety of contexts. In this vein, they explored the following themes in their studies consisting
of academic interviews and teaching units: The end of European colonialism and the processes
of independence in Africa were emphasized; The Chinese Cultural Revolution was examined in
detail, evaluating its meaning and costs; The social democratic reform struggles in Latin
America alongside the enemies of the United States during the Cold War were examined;
Religious loyalties and conflicts in the Middle East were examined; Consumer culture and its
consequences were depicted in the unequal economic competition between the Soviet Union
and the West; In light of newly emerging stories of U.S. forces carrying out a My-Lai-style
massacre at No Gun Ri in the Korean War, a comparative history of war crimes is presented and
debates about American power in the post-Cold War years are examined as the world
transitioned from a bipolar to a unipolar order.

In this study, the global history approach, which is rapidly growing within the science of
history and is popular in Europe and Asia as well as the United States, was examined, and its
impact on the academic success of secondary school students was examined. This research,
which was conducted using the unit titled “Turkiye and the World During World War 117, aimed
to reveal how a unit prepared with the global history approach affected students’ ability to
address historical events in a broader and multidimensional framework. To achieve this aim,
the following questions were sought to be answered:

e Dothehistory course achievementtest scores of the students in the experimental group
differ according to the measurements (pretest-post-test)?

e Do the history course achievement test scores of the students in the control group differ
according to the measurements (pretest-post-test)?

e |s there a significant difference in the history course achievement test scores of the
students according to the groups according to the measurements (pretest-post-test)?

e |s there a significant difference in the history course achievement test scores of the
students studying in different schools according to the measurements (pretest-post-
test)?
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Method

Research Method and Design

In this study, a pre-test-post-test matched control group quasi-experimental design was
used. In experimental designs, the cause and effect between variables are tested (Blyukozturk,
Kilig Cakmak, Akgln, Karadeniz, & Demirel, 2020; Yildirrm & Simsek, 2021). The researcher
intervenes in the experimental group and evaluates the scores of both the experimental and
control groups after the procedure (Creswell, 2017).

In the study, a type of experimental design, the “quasi-experimental design”, was used
in order to test the effect of the history unit written with the world history and global history
approach on the academic success of the students. Quasi-experimental designs, also called
quasi-experimental models, are preferred because they are practical and convenient in cases
where the controls required by real experimental models cannot be provided or when these
models are inadequate (Karasar, 2023).

In this model, two groups are created with unbiased assignment as experimental and
control groups. Pre- and post-experimental measurements are applied to these groups under
equal conditions. Pre-tests allow the extent to which the groups were similar before the
experiment and the post-test results to be evaluated in the context of this information (Karasar,
2023).

Study Group

The 12th-grade secondary school students who were considered to be suitable for the
subject and purpose of the study were determined as the study group. In this context, the 5th
Unit of the Republic of Turkiye Revolution History and Kemalism textbook, "Turkiye and the
World During World War II", was selected as a school from three different state schools in the
ipekyolu district of Van province, namely, vocational and technical Anatolian high school,
Anatolian high school and Anatolian imam hatip high school.

To maintain the representativeness of the data, three different school types were
selected Anatolian high school, imam hatip Anatolian high school, and vocational and
technical Anatolian high school, which were considered to be suitable for the study group.
These schools were determined in accordance with the impartiality (random, coincidental,
unselected) rule, considering the cost and benefit balance, control difficulties, and ethical
(moral) obligations (Karasar, 2023).

The study group of our research consists of 12th-grade students of three state schools
in the ipekyolu district of Van province in the 2023-2024 academic year. Since 12th-grade
students are divided into sections according to the courses they choose students who chose
elective history courses were included in the study to conduct the research practically and
conveniently. In cases where this was not possible, classes were randomly selected.

A total of 121 students participated in the study voluntarily. 66 of these students were
in the experimental group and 55 in the control group. The statistical information about the
participants is as follows:

\\__-) TURKISH 39

.\\— HISTORY EDUCATION

JOURNAL



The effect of a unit prepared with a global history approach on the academic success of high school

Table 1

Frequency and Percentage Values of Participants

Frequency Percentage

Group
Experimental Group 66 54,5
Control Group 55 45,5
Gender
Female 109 90,1
Male 12 9,9
School
Anatolian High School 30 24,8
Vocational and Technical Anatolian High School 58 47,9
Imam Hatip Anatolian High School 33 27,3

As seen in Table 1, when the frequency and percentage values of the participants are
examined, the rate of the experimental group is 54.5%, and the rate of the control group is
45.5%. The rate of female students is 90.1%, and the rate of male students is 9.9%. The rate of
those studying in an Anatolian high school is 24.8%, the rate of those studying in a vocational
and technical Anatolian high school is 47.9%, and the rate of those studying in an imam hatip
Anatolian high school is 27.3%. This study was carried out with human participants and the
necessary legal permissions were obtained from the Gazi University Ethics Commission dated
13.11.2023 and numbered 799749.

Data Collection Tools

In the study, achievement tests were applied to students in both experimental and
control groups as pre-test and post-test. The achievement test, consisting of a total of 30
questions, was selected from questions related to the research topic by OSYM between 1998-
2022. Since the questions were prepared by OSYM, they were not subjected to a separate
validity and reliability test.

Analysis of Data

The data obtained to determine the students' success in the unit "Turkiye and the World
During World War II" was analyzed using the IBM SPSS V23 program. Compliance with normal
distribution was examined with the Kolmogorov-Smirnov and Shapiro-Wilk tests. The
Independent Samples T-test was used to compare the normally distributed scale scores
between the groups, and the Mann-Whitney U test was used to compare the non-normally
distributed scale scores. The Paired Group T-test was used to compare the pre-and post-test
scores of the normally distributed scale scores in each group, and the Wilcoxon test was used
to compare the non-normally distributed scale scores. One-way analysis of Variance (ANOVA)
was used to compare the normally distributed scale scores according to schools, and the
Duncan test was used for pairwise comparisons. The Kruskal-Wallis test was used to compare
the non-normally distributed scale scores, and the Dunn test was used for pairwise
comparisons. Pearson Correlation Coefficient was used to examine the relationship between
scale scores that conform to normal distribution, and Spearman's rho Correlation Coefficient
was used to examine the relationship between scale scores that do not conform to normal
distribution. Analysis results are presented as mean * standard deviation and median
(minimum-maximum). The significance level was taken as p<0.05.
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Data Collection Process

The dimensions of the research conducted in the ipekyolu district of Van province in the
second semester of the 2023-2024 academic year and the information about the procedures
performed are given in Table 2.

Table 2

Research Dimensions and Procedures

Dimensions Procedures
Experimental Group
History unit written with a global history approach Achievement test (pretest-posttest)
Control Group
Current date unit Achievement test (pretest-posttest)

Detailed information about the phases of the research is presented below:
First Stage.

o Before starting the application part of the research, a literature review was conducted
in order to create the conceptual framework.

e Since the research included an application, an application was made to the Gazi
University Ethics Commission.

o After the Ethics Commission approved that the research was ethically appropriate, an
application was made to the Ministry of National Education via the ayse.meb.gov.tr
website. After obtaining the printouts of the necessary documents, an application was
made to the Gazi University Institute of Educational Sciences for the research.

e The studies were started after the Institute received the necessary permissions for
research from the Ministry of National Education.

e The achievement test used in the research was prepared.

e The students' first-term grade point averages regarding the Turkish Republic History of
Revolution and Kemalism course were accessed through the administrators of the
relevant schools via the e-school system of the Ministry of National Education.
Experimental and control groups were created in line with this data.

e A new unit reflecting the approach to global history was desighed for the experimental
group of students. In this unit, three new headings reflecting the global history approach
were added to the current World War Il subject in the Turkish Republic History of
Revolution and Kemalism textbook. These headings were determined as energy and
industry, ecology, and networks. The new unit design was planned to be covered in 6
lesson hours.

The following points were taken into consideration when designing the unit:
e Three supporting themes suitable for the selected unit were determined.
e Alistwas created regarding content, skills, and attitudes.
e Five-unit goals were determined.
e Thetools and equipment to be used in the course were selected.

e Seventoten activities were planned.
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e Criteriawere developed to evaluate what students learned from the unit (SSEC cited
by Ata, 2009).

Second Stage.

¢ Anacademic achievement test was administered to students in both the experimental
and control groups in the first lesson hour in the week before the application.

e The subject of “Turkiye and the World During World War II” in the 5th unit of the History
of Turkish Revolution and Kemalism course, redesignhed with a global history approach,
was applied to the experimental groups for 3 weeks and 6 lesson hours, taking into
account the achievements in the MEB History Curriculum. The normal history
curriculum was also applied to the control groups within the same time frame and
lesson hours.

Third Stage. An achievement test was administered to students in the experimental
and control groups at the end of the study.

Results

The number of 12th graders in Anatolian High School is 5. The 12th graders' first-
semester history course success averages were close to each other. In the Turkish Republic
History of Revolution and Kemalism course, the first-semester grade point average was 98.24
for 12-A class students, 99.47 for 12-B class students, 99.96 for 12-C class students, 99.86 for
12-D class students and 99.86 for 12-E class students. In this school, the 12-B class, which
chose the elective Contemporary Turkish and World History course, was selected as the
experimental group class, and the 12-C class was selected as the control group class. No
significant difference was found between the history course averages of these two classes.

The number of 12th-grade classes in vocational and technical Anatolian high school is
5. The first-semester grade point average in the Turkish Republic History of Revolution and
Kemalism course was 63.75 for 12th-A class students studying in the field of Child
Development, 62.13 for 12th-B class students studyingin the field of Information Technologies,
73.50 for 12th-C class students studying in the field of Family and Consumer Services; 57.32
for 12th-D class students studying in the field of Fashion Design Technologies; and 67.92 for
12th-E class students studying in the field of Beauty Services. In this school, the 12-A class,
whose grade point averages were close to each other, was selected as the experimental group
class, and the 12-B class was selected as the control group class.

The number of 12th-grade classes in Anatolian Imam Hatip High School is 6. It was
determined that the 12th-grade students' success averages in the first semester of the Turkish
Republic History of Revolution and Kemalism course were close to each other. The first term
grade average in the Turkish Republic History of Revolution and Kemalism course was 96.19 for
12-A class students, 95.13 for 12-B class students, 96.90 for 12-C class students, 93.82 for 12-
D class students, 91.17 for 12-E class students; 95.63 for 12-F class students. In this school,
the 12-C class, which chose the elective Contemporary Turkish and World History course and
whose grade point averages were not significantly different from the 12-B class, was selected
as the experimental group class, and the 12-B class was selected as the control group class.

The 1st question of the research was expressed as follows: Do the history course
achievement test scores of the students in the experimental group differ according to the
measurements (pre-test-post-test)? The values related to the pre-test and post-test
achievement levels of the experimental group are presented in Table 3.
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Table 3

Comparison of Scale Scores Within and Between Groups

Experimental Group

Median Test
Mean £ ss (min-max) Statistic P
Achievement Test Pre-Test Score 9,41 + 3,91 9(3-17) 1731,5 0,66
Achievement Test Post-test Score 11,79 5,54 10 (1 - 25) 1079,0 <0,001°
Test Statistic -4,27
p <0,001°

Note: 2Mann Whitney U Test; "Wilcoxon Test

As seen in Table 3, a statistically significant difference was found between the median
values of the achievement test pre and post-test scores in the experimental group (p<0.001).
While the median value of the achievement test pre-test score was 9, the median value of the
achievement test post-test score was 10.

The 2nd question of the research was expressed as follows: Do the history course
achievement test scores of the students in the control group differ according to the
measurements (pre-test-post-test)? The values related to the pre-test and post-test
achievement levels of the control group are presented in Table 4.

Table 4

Comparison of Scale Scores Within and Between Groups

Control Group
Median Test
Mean £ ss (min-max) Statistic P
Achievement Test Pre-Test Score 9,04 = 3,23 8(4-21) 1731,5 0,662
Achievement Test Post-test Score 7,98 £ 3,62 8(2-18) 1079,0 <0,0012
Test Statistic -1,78
p <0,08°

Note: 2Mann Whitney U Test; "Wilcoxon Test

When Table 4 is analyzed, no statistically significant difference was found between the
median values of achievement test pre-test and post-test scores in the control group (p=0,075).
While the median value of the achievement test pre-test score was 8, the median value of the
achievement test post-test score was 8.

The third question of the research was expressed as follows: Is there a significant
difference in the history course achievement test scores of the students according to the
groups according to the measurements (pre-test - post-test)? The values related to pre-test and
post-test achievement levels according to the groups are presented in Table 5.

Table 5

Comparison of In-Group and Between-Group Scale Scores for Achievement Test

Experimental Group Control Group
Median Median -
Average £ ss . Average £ ss . Test Statistic P
(min-max) (min-max)
Achievement Test
9,41 £3,91 9(3-17) 9,04 £3,23 8(4-21) 1731,5 ,66°
Pre-Test Score
Achi t Test
chievement 18t 44 79454 10(1-25)  7,98+3,62 8(2-18) 1079 <,001°
Post-test Score
Test Statistic -4,27 -1,78
p <0,001° 0,08°
Note: 2Mann Whitney U Test; "Wilcoxon Test
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As seen in Table 5, there was no statistically significant difference between the median
values of the achievement test pre-test score according to the groups (p=0,66). While the
median score in the experimental group was 9, the median score in the control group was 8. A
statistically significant difference was found between the median values of the achievement
test post-test score according to the groups (p<0,001). While the median score in the
experimental group was 10, the median score in the control group was 8.

The 4th question of the research was expressed as follows: Is there a significant
difference in the history course achievement test scores of students studying in different
schools according to the measurements (pre-test - post-test)? The pre-test and post-test
achievement levels of students from different schools are presented in Table 6.

Table 6

Comparison of Post-test Scores According to Schools in the Experimental Group

School Test
Test AHS VTAH IHAHS ~ Statistics
Achievement Test 14,17 £ 6,28 8,72+ 3,72 16,33 + 4,21 25,39 <0,001*
Post-test 14,5 (2 - 21)° 9(1-16)° 18 (10 - 25)°

Note: *Kruskal Wallis Test; a-b: No difference between schools with the same letter; Mean + standard
deviation; Median (minimum-maximum).

As seen in Table 6, a statistically significant difference was found between the median
values of the achievement test post-test score according to the schools (p<0,001). While the
median score of those in Anatolian high schools (AHS) was 14,5, the median score of those in
vocational and technical Anatolian high school (VTAH) was 9, and the median score of those in
imam hatip Anatolian high school (IHAHS) was 18. Here, the scores of those in vocational and
technical Anatolian high schools differed from other high schools.

Conclusion

In this study, the effect of a history unit prepared with a global history approach on the
academic achievement of secondary school students was analyzed. In this direction, the unit
‘Turkiye and the World in the World War |l Process’, which is the 5th unit of the MoNE Secondary
Education 12th Grade Revolution History and Kemalism textbook, was prepared with a global
history approach and applied in three different school types in ipekyolu district of Van province.

The research was limited to a total of 6 lesson hours for 3 weeks, taking into account the
achievements of the unit. While the unit reflecting the global history perspective was applied
to the students in the experimental group, the unit in the current history curriculum was
presented to the students in the control group. The results of the study showed that the history
unit prepared with the global history approach had a significant and positive effect on the
academic achievement of secondary school students.

In this context, the impact of the global history approach in history education also raises
the limitations of national history and Eurocentric historical narratives. Under the influence of
19th-century nationalism, nation history narratives and Eurocentric approaches to history, in
which Europe is seen at the center of world history and world history is identified with the
history of Western civilizations, could not answer the questions of the networked globalized
world (such as global warming, climate change, environmental disasters, and large-scale
migrations).
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In the post-Cold War era, world order has become increasingly multipolar and complex,
which has triggered new theoretical and methodological debates in the social sciences in an
effort to understand and explain the international system. Towards the end of the 20th century,
this new approach, which emerged in the field of history as ‘global history’, offered a broad
perspective that aimed to understand the interactions and connections that shaped the
modern world, to prevent fragmentation, and to develop solutions to global problems.

Aktas (2014, pp.12-13), in his study conducted with history department students,
revealed that students chose the category of global problems the most after wars in terms of
historical importance. This result shows that awareness of global problems has increased and
that students consider their effects on today's world while evaluating historical events.

Turk et al. (2014) also reached important findings in their research on global history
teaching that focused on key global history themes, questions, debates, and active student
learning (such as drama, role-play as investigative journalists, mock UN hearings, creation of
video narratives, historical debates, and gallery-style exhibitions). For example, they found that
teachers and students often equate Islam with terrorism and autocracy, but an interview with
Middle East historian Zachary Lockman provided evidence to refute such misconceptions
(including his view that Indonesia, the world's most populous Muslim country, is a democracy).
For teachers who know little about the collapse of the Soviet Union, apart from the popular
notion that the Cold War was ‘won’ by US military might, Sovietologist Stephen Kotkin provided
important information that the Soviet era ended due to economic, not military, factors.
Students who thought the My Lai Massacre was an aberration in US military history learned in
interviews with historian Marilyn Young and AP reporter Charles Hanley that years earlier, US
military forces had committed a similar atrocity in the Korean War, massacring hundreds of
civilians at No Gun Ri. Through their research on teaching global history, the authors provide
historical insights that teachers and students have used and can use to break down
preconceptions about 20th and even 21st-century global history.

It is known that the use of similar innovative approaches in history education has a
positive effect on students' achievement. For example, Yigitoglu (2020), in his doctoral study
titted The Effect of Simulation Technique in History Education on Students‘ Academic
Achievement, revealed that lectures with simulation techniques in different classes and
subject areas increased students’ academic achievement. Sahin (2014), in his doctoral study
titled The Effect of Using Analogy Method in History Teaching on Attitudes, Achievements and
Historical Thinking Skills of Secondary School Students, found that trying different methods in
lessons had a positive effect on students' attitudes towards history lessons.

Considering the increasingly interconnected nature of today's world, students today are
exposed to more diversity than ever before. Therefore, it is important for students to have a
comprehensive perspective by analyzing different societies and cultures in order to broaden
their intellectual horizons. With the integration of the global history approach into curricula, it
will be possible for students to make a much broader and multidimensional evaluation of
historical events. In addition, the emergence of the need to address unnecessary or ignored
processes will further increase the importance of global history.

Global history faces two seemingly opposite challenges for an interdependent and
overheating planet. If meaningful narratives are to be produced about the coexistence of
strangers near and far, they must be more global and more serious about using other languages
and other ways of telling history. Interdependence is no more complicated than drawing a
wiring diagram. It means coming to terms with the dimensions of networks and circuits that
global historians - and probably all cosmopolitan narratives of convergence - leave out of the
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story: Illuminating corners of the world leaves others in the dark. The story of the globalists
illuminates those who are left behind, those who cannot move, and those who remain
immobilized because no light is shone on them (Adelman, 2017).

Rivera (n.d.) argued that historians' narratives have been influential in carrying out
different processes of nation and identity-building around the world, but that this role has
largely been intertwined with imperial, Eurocentric narratives. According to Rivera, when these
narratives are questioned, the need to re-evaluate the role of historians in society becomes a
necessity, especially in former colonial or peripheral countries. In this context, global history
with its specific research agenda can generate relevant knowledge to analyze increasing
multipolarity and contribute to the challenges of global governance. Moreover, global history
can be made accessible not only to highly specialized academics but also to a wider public,
which often means integrating global history and world history into high school and university
curricula. As a dynamic and innovative approach to understanding the past, global history can
and should be critically engaged with by historians worldwide. This is because the study of
global history in a global way requires a high level of international and interregional academic
cooperation.
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Kiiresel tarih yaklasimiyla hazirlanmais bir iinitenin ortadgretim
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Oz: Kiresel tarih yaklasimi, modern diinyayi sekillendiren etkilesim

ve baglantilari anlamaya, bolinmusligu 6nlemeye ve dlinya insasina

dair belirli bir perspektif sunmaya yoénelik bir yontem olarak ortaya

cikti. Bu galigmada, tarih disiplini igerisinde hizla gelisen ve yalnizca Arastirma Makalesi
Amerika Birlesik Devletleri’nde degil, ayni zamanda Avrupa ve

Asya’da da yayginlik kazanan kuresel tarih yaklagimi ele alinarak bu

yaklasimin ortadgretim 6grencilerinin akademik basarilari Gizerindeki

etkisi incelendi. Yari deneysel desenin kullanildigi bu arastirma,

Unitenin kazanimlari da dikkate alinarak 3 hafta boyunca toplam 6

ders saatiyle sinirlandirildi. Deney grubundaki 6grencilere kulresel

tarih perspektifini yansitan Unite uygulanirken, kontrol grubundaki

dgrencilere mevcut tarih 6gretim programinda yer alan Gnite Anahtar Kelimeler:
sunuldu. Calismanin konusuna ve amacina uygun oldugu diistinilen  Kuresel tarih, kiresel tarihin
ortadgretim 12. Sinif dgrencileri, calisma grubu olarak belirlendi. Bu 9gretimi, Avrupamerkezcilik,
baglamda, T.C. inkilap Tarihi ve Atatiirkgiliik ders kitabinin 5. Unitesi tarih egitimi, ulus tarih

olan “Il. Dinya Savas! Surecinde Turkiye ve Dlunya” unitesi, okul
olarak Van ili ipekyolu ilcesinde yer alan mesleki ve teknik Anadolu
lisesi, Anadolu lisesi ve Anadolu imam hatip lisesi olmak Uzere U¢
farkli devlet okulu secildi. Arastirmada hem deney hem de kontrol
gruplarinda yer alan 68rencilere on test ve son test olarak basari testi
uygulandi. Toplam 30 sorudan olusan basari testi, OSYM tarafindan
1998-2022 yillari arasinda arastirma konusuyla ilgili cikmis
sorulardan segildi. Aragtirma sonucunda kuresel tarih yaklagsimiyla
hazirlanan tarih Unitesinin, ortadgretim oOgrencilerinin akademik
basarilarinda anlamli ve olumlu bir etki olusturdugu belirlendi.
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Giris

Kuresel olarak birbirine bagli durumlardaki artis g6z 6ntine alindiginda, bugtin 6grenciler
her zamankinden ¢ok daha fazla ¢esitlilige maruz kalmaktadir. Bu nedenle 6grencilerin farkl
toplumlari ve kiltarleri inceleyerek genis bir perspektife sahip olmalari gerekmektedir.

19. yuzyilin milliyetgilik anlayisinin etkisi altinda kalan ulus tarih anlatilari ve Avrupa
merkezli gelismeleri 6ne c¢ikaran Avrupamerkezci tarih yaklasimlari, aglarla birbirine bagl
kiresellesmis dlnyanin sorularina cevap veremedi (Conrad, 2021; Hunt, 2021). Milliyetgilik,
tarihgilerin yaklagsimlarini derinden etkileyen kapsaml bir ideoloji olarak, tarih yaziminda uzun
sure etkili olmustur. Milliyetci egilimler, genellikle ulusal biling olusturmayl amaclayan tarih
anlayiglariyla ortismus ve bu durum, tarihgilerin ¢calismalarinda belirgin sekilde kendini
gostermistir. Zamanla bazi tarihgiler, ulusal mitlerin yeterince bilimsel bir yontemle ele
alinmamasindan duyduklari rahatsizligi dile getirerek tarihin ulusal biling olusturmadaki rolline
elestirel bir bakis acisi gelistirdiler (Myrdal, 2016). Bu elestiriler, 6zellikle ulus devlet ile tarih
arasindaki geleneksel ittifaklarin gevsemesiyle daha da belirgin hale gelmistir. Ancak, bazi
bolgelerde ulusal tarih anlayislari bu elestirilere ragmen etkisini stirdiirmeye devam etmektedir
(Kocka, 2017).

Tarih yazimindaki bu wulus tarih anlatilar, bir baska ideolojik cerceve olan
Avrupamerkezci tarih anlayisiyla da ortismektedir. Avrupamerkezci tarih perspektifi,
medeniyetin kdkenlerini Antik Yunan’a dayandirmakta, Roma imparatorlugu araciligiyla
Avrupa’ya yayildigini ve Kristof Kolomb ile birlikte Amerika’ya ulastigini iddia etmektedir (Singer,
2011; Simsek, 2013). Ancak bu perspektif, dinyanin geri kalanini, ya bu anlatiya yalnizca teget
gecen bir konumda birakmakta ya da tamamen alakasiz ve 6nemsiz olarak gérmektedir (Singer,
2011). Bu yaklagima gore Bati dinyasi, en iyi dinya modelini sunar. Diger toplumlarin ortaya
koyabilecekleri hi¢bir sey yoktur. Avrupali olmayan halklar ancak Bati’'yl taklit ederek
gelisebilirler (Amin, 2007). Safran ve Simsek (2017), Avrupa cografyasini ve Bati Avrupali
milletleri merkeze alan, tarih yapan ve tarihi surecleri belirleyen milletleri Hristiyan/Katolik,
Beyaz/Angolo-Sakson ve Bati Avrupali olarak goren bu anlayisin, Avrupalilarin kendi disindaki
milletleri ve bolgeleri “tarihsizlestirilmesi” dusuncesinin bir sonucu oldugunu savunur.

Gerek Avrupamerkezci yaklasimlara gerekse ulus tarih anlatilarina kargi tarihgiler
alternatif cabalar bulma arayisina girdiler. Gunimuz dunyasinin artan baglantili yapisi goz
onunde bulunduruldugunda kapsayici tarih arastirmalarinin 6n plana ¢iktigl gorultr. Uzun bir
gecmisi olan dunya tarihi ve evrensel tarihin yani sira 6zellikle ulusotesi tarih, kiresel tarih gibi
yeni tarihsel yaklasimlar populer bir hale geldi (Atcil, 2020; Conrad, 2021; Kuruppath, 2019;
Thomas vd., 2023).

Yapisi ve 6nemi tartisma konusu olan kuresellesme (Cowen, 2004) kavraminin kamusal
alandayaygin bir sekilde kullanilmasi sonucunda (Bayly, 2021; Lang, 2021; Sivig, 2016) modern
dinyay! sekillendiren etkilesim ve baglantilan anlamak, bolinmusligu 6nlemek ve dinya
insasina dair belirli bir bakis acisi sunmak amaciyla kiresel tarih yaklasimi ortaya cikti (Conrad,
2021; Hunt, 2021). Bu bakis acilari ve yorumlamalar, tarih bilimini aktif ve dinamik tutarak yeni
tarihsel yaklasimlar, farkli kuramlar ve sunum tarzlari ortaya cikardi (Woolf, 2024).

Klresel tarihi tanimlayan kavramlari U¢ baslikta inceleyebiliriz: Birincisi “ayrilma”dir. Bu,
zaman ve mekana bagli olarak tek bir kokenden ayrilan ve gesitlenen insanligin hikayesidir.
ikincisi, “bulusma”lardir. Farkli ve uzak topluluklarin zamanla benzesmesi siirecidir. Ugiinciis,
“bulagsma” ya da temas kavramidir. Bu kavram, sinirlari agsmanin yani sira topluluklarin
dinamiklerini degistiren etkilesimlerin hikayesini anlatir (Crossley, 2018).
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Temasin kritik rolu ile ilgili olarak Amerikali tarihgi W.H. McNeill, soyle ifade etmektedir:
“Tarihsel 6neme sahip sosyal degisimlerin baslica nedeni, yeni ve alisilmadik becerilere sahip
yabancilarla etkilesimdir.” Bu anlayisa gore bir toplum, diger bir toplumla temas kurdugunda o
toplum ciddi bir etkiye maruz kalir. Cinkl bu temas, kilturel degisim ve diger toplum hakkinda
daha fazla bilgi edinme imkani saglar (Christian, 2021). Son olarak kliresel tarihi tanimlayan bir
diger kavram ise birbirini etkileyen ve degistiren yapilar ifade eden “sistemler” kavramidir
(Crossley, 2018).

Conrad (2021) kuresel tarih ile ilgili G¢ yaklasimdan bahseder: Birincisi, her seyin tarihi
olarak kuresel tarih. Bu yaklasimla ilgili Felipe Fernandez-Armesto ve Benjamin Sacks soyle
ifade eder: “Kuresel tarih tam olarak duinyanin dort bir yaninda olan seylerin tarihidir, sanki
kozmik bir gozetleme noktasindan bakiliyormus gibi ve her yéne dogru cok genis uzakliklar
kapsayan bir bakisin avantajiyla bir ugtan 6bur uca butin gezegeni kapsar.” Bu bakis acisina
gore dinyada gerceklesen her sey kiiresel tarihin kapsamina girer. Ornegin bir bolgede
gerceklesen isci hareketleri, isciligin kuresel tarihine katkida bulunabilir.

Conrad’in 6ne surdugu ikinci ktiresel yaklagsim, son yillarda populerlesen ve aligverisler
ile baglantilara odaklanan yaklasimdir. Bu yaklasim hicbir toplum, ulus veya uygarligin
tamamen izole yasamadigini, insanlarin tarih boyunca surekli bir etkilesim igcinde oldugunu
savunur. Gogler, fikirlerin yayilmasi ve uzak mesafeli ticaret gibi uzun sureli baglantisalliklar
kireseltarihin calisma konulari arasinda yer alir. Bu iki tir yaklasim da tum mekéan ve zamanlara
uygulanabilir.

Uglinciis, son yillarda en fazla ragbet géren yaklasimdir. Bu model, toplumlari nemli
derecede etkileyen sinir 6tesi aligsveris modellerine yogunlasir. Bu yaklagsimda belirli konular,
kendi kuresel baglamlari icinde ele alinir ve yerel olaylar kuresel bir baglam tarafindan
sekillendirilir. Dlnya tek bir siyasi, ekonomik ve kultlrel bir yapi haline geldikgce kuresel
baglantilar da guglenir.

Kuresel tarih, diger tarih yaklasimlarindan Ustin olmamakla birlikte bazi konulari ele
almakta daha elverislidir. Kiresel tarihgiler, diger tarihgilerin ¢calismalarindan yararlanarak,
karsilastirmalar yapar, genis oruntuleri vurgular ve degisimi anlamak icin alternatifler dnerirler
(Crossley, 2018).

Kiresel tarih yaklasimi genellikle temas bolgeleri Gzerinde durdugu icin tim dlnyayi
kapsamak zorunda degildir. Bu yaklasim 6zellikle insanlarin yogun olarak etkilesime girdigi
denizler, okyanuslar, nehirler ve ticaret yollari gibi cografyalara odaklanir. Ancak kapsami dar
olan boélgeleri de inceler. Gog, seyahat, ticaret, misyonerlik, hac ibadeti gibi insanlarin,
dudsuncelerin, nesnelerin ve kurumlarin dolasimlarini merkezine alir. Bu yonuyle kuresel tarihte
hareketlilik d6nemli rol oynar (Kirmizi, 2021). Turk vd. (2014) de kiresel tarihin dinamizmine
vurgu yaparak ticaret, kultur, teknoloji, ideoloji, devrim, savas gibi konularin ulus devleti asan
etkilesim, is birligi ve catisma icerdigini ve bu nedenle diinyanin uluslararasi, kitasal ve klresel
olarak ele alinmasi gerektigini belirtir. Bu, yerel, bolgesel veya ulusal olanin 6nemli olmadigi
anlamina gelmez cunkl klresel egilimler daha yerel dlizeylerde belirli sekillerde kendisini
gosterir. Ornegin kiiresel egilimlere ve kiiresel tarih temalarina yogunlasarak ayrintili bir ulusal
tarih yazimi yerine karsilastirmali 20. ylzyil devrimleri hakkinda bir ortadgretim ders Unitesi
hazirlanabilir.

Kiresel tarihgiler, sadece ulusa odaklanan tarih ile tek bir elementi gosteren kimya
bolumu arasinda herhangi bir fark olmadigini ifade ederler. Cevresel ve iklimsel sorunlar,
calisma kosullari, kulturel aligveris gibi konular ele alarak insanlar arasinda bir farkindalik
yaratirlar. Nihai hedefleri, bir dunya vatandasligi anlayisini tesvik etmektir (Conrad, 2021).
Woolf (2024) da kuresel tarihin, siyasi istikrarsizlik ve ¢cevre felaketleri karsisinda tim insanlari
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bir araya getirmektense ortak noktalar vurgulayarak birlestirmeye tesvik ettigini belirterek
benzer bir gorlist savunur. Dunya vatandasligini destekleyen kuresel egilimli tarihler, bu
yonuyle harekete gecirici bir glic olarak 6ne ¢ikar (Hunt, 2021).

Kiresel tarihin onemli bir argimani olan bag kurmak, ¢esitli Ulkelerden binlerce insan
tarafindan olusturulan ve gelistirilen yeni bir anlayis cergevesi saglar. Bu baglamda belirli bir
disiplinin sinirlar icinde géremedigimiz seyleri gormemize yardimci olur ve dinyaya yerden
degil de bir dagin tepesinden bakmamiza olanak saglar (Christian, 2020).

Turk vd. (2014), kuresel tarih 6gretmenlerinin tematik bir yaklasimi benimseyerek daha
buyutk kiresel guclere ve egilimlere odaklandiklarini, ancak bu makro tarihin yapi taslarinin,
duinyanin her bir bolgesinin daha ayrintili bir sekilde ele alinmasini gerektirdiginin farkinda
olduklariniifade etmislerdir. DUnyanin genis bolgelerinin tarihini dahaiyi anlamayi tesvik etmek
amaciyla, yakin kuresel tarihin buyuk temalarini gesitli baglamlarda incelemislerdir. Bu
dogrultuda, akademik roportajlar ve 6gretim unitelerinden olusan ¢calismalarinda asagidaki
temalar ele alinmistir: Avrupa sémurgeciliginin sona ermesi ve Afrika’daki bagimsizlik stirecleri
vurgulanmis; Cin Kultdr Devrimi’nin anlami ve maliyetleri degerlendirilerek devrim ayrintili bir
sekilde incelenmis; Soguk Savas Donemi’nde ABD’nin dusmanlariyla birlikte Latin
Amerika’daki sosyal demokrat reform mucadeleleri ele alinmig; Orta Dogu’daki dini bagliliklar
ve gcatismalar incelenmis; Sovyetler Birligi ile Bati arasindaki esitsiz ekonomik rekabette,
tuketici kaltard ve bunun sonugclari tasvir edilmis; Kore Savasi’nda No Gun Ri’de ABD guclerinin
My-Lai tarzi bir katliam gercgeklestirdigine dair yeni ortaya c¢ikan hikayeler 1siginda, savas
suglarinin karsilastirmali bir tarihi sunulmus; dunya iki kutuplu bir dizenden tek kutuplu bir
duzene gecerken Soguk Savas sonrasi yillarda Amerikan gicuyle ilgili tartismalar incelenmisgtir.

Bu calismamizda, tarih bilimiicinde hizla blytyen ve Amerika Birlesik Devletleri’nin yani
sira Avrupa ve Asya’da da ragbet goren kuresel tarih yaklasimi ele alinarak bu yaklasimin
ortadgretim 6grencilerinin akademik basarilari Gzerindeki etkisi incelenmistir. “Il. Dinya Savasi
Surecinde Turkiye ve Dunya” baslikli Gnite 6rnegi Uzerinden yapilan bu arastirma, kiresel tarih
yaklasimiyla hazirlanan bir Unitenin 6grencilerin tarihsel olaylari daha genis ve ¢ok boyutlu bir
cercevede ele alabilme becerilerini nasil etkiledigini ortaya koymayi amaclamigtir. Bu amaca
ulasmak icin asagidaki sorulara cevap aranmaya calisilmigtir:

e Deneygrubundayer alan 6grencilerin tarih dersi basari testi puanlari 6lgtimlere (6n test-
son test) gore farklilasmakta midir?

e Kontrol grubunda yer alan 68rencilerin tarih dersi basari testi puanlarn 6lglimlere (6n
test-son test) gore farklilasmakta midir?

e Gruplara gore 68rencilerin tarih dersi basari testi puanlarinda 6lgimlere (6n test- son
test) gore anlamu farkulik var midir?

e Farkli okullarda egitim goren 68rencilerin tarih dersi basari testi puanlarinda olgumlere
(6n test- son test) gore anlamu farkllik var midir?

Yontem

Arastirma Deseni

Bu arastirmada oOn test-son test eslestirilmis kontrol gruplu yari deneysel desen
kullanildi. Deneysel desenlerde degiskenler arasindaki neden-sonug test edilir (Buytkoztirk,
Kilig Cakmak, Akguln, Karadeniz ve Demirel, 2020; Yildirnm & Simsek, 2021). Arastirmaci deney
grubuna mudahale eder, hem deney hem de kontrol grubunun islem sonrasi aldiklar puanlari
degerlendirir (Creswell, 2017).

\‘)_ TURKISH
\\\— HISTORY EDUCATION

JOURNAL



Giilmez & Ata

Arastirmada, duinya tarihi ve klresel tarih yaklasimiyla yazilmis tarih Unitesinin
Ogrencilerin akademik basarilarina etkisini test edebilmek amaciyla deneysel desenin bir tiru
olan “yari deneysel desen” kullanildi. Yari deneme modelleri olarak da adlandirilan yari
deneysel desenler, gercek deneme modellerinin gerektirdigi kontrollerin saglanamadigi
durumlarda veya bu modellerin yetersizliginde pratik ve elverisli olmasi nedeniyle tercih
edilmektedir (Karasar, 2023).

Bu modelde deney ve kontrol gruplari olmak Uzere yansiz atama ile iki grup olusturulur.
Bu gruplara deney dncesi ve sonrasi esit sartlarda 6lgmeler uygulanir. On testler, gruplarin
deney 6ncesi benzerliklerinin ne dlgude oldugu ve son test sonuglarinin bu bilgiler baglaminda
degerlendirilmesine olanak saglar (Karasar, 2023).

Calisma Grubu

Calismanin konusuna ve amacina uygun oldugu dusuUnulen ortadgretim 12. Sinif
ogrencileri calisma grubu olarak belirlenmistir. Bu baglamda, T.C. inkilap Tarihi ve Atatiirkciliik
ders kitabinin 5. Gnitesi olan “Il. Dlnya Savasi Stirecinde Turkiye ve Dlnya” Unitesi, okul olarak
Van ili ipekyolu ilgesinde yer alan mesleki ve teknik Anadolu lisesi, Anadolu lisesi ve Anadolu
imam hatip lisesi olmak lGzere tg farkli devlet okulu secilmigtir.

Verilerin temsil yeterliligini korumak amaciyla calisma grubuna uygun oldugu disunulen
Anadolu lisesi, imam-hatip lisesi ile mesleki ve teknik Anadolu lisesi olmak Uzere ug farkli okul
tlrd secildi. Bu okullar maliyet ve fayda dengesi, kontrol gliclukleri ve etik (moral) zorunluluklar
g6z onunde bulundurularak yansizlik (random, tesadufi, seckisiz) kuralina uygun bir sekilde
belirlenmistir (Karasar, 2023).

Arastirmamizin calisma grubu, 2023-2024 egitim-6gretim yilinda Van ili ipekyolu
ilcesindeki U¢ devlet okulunun 12. sinif 6grencilerinden olugsmaktadir. 12. sinif 6grencileri,
sectikleri derslere gore subelere ayrildigindan, arastirmanin pratik ve elverisli bir sekilde
yurutulmesi amaciyla segmeli tarih derslerini tercih eden 6grenciler calismaya dahil edilmisgtir.
Bunun mumkuin olmadigl durumlarda siniflar rastgele segilmistir.

Arastirmaya, gonullulik esasina dayali olarak toplam 121 6grenci katilmistir. Bu
Ogrencilerden 66’sI deney grubunda, 55’i ise kontrol grubunda yer almistir. Katilimcilara ait
istatistiki bilgiler Tablo 1’de sunulmustur.

Tablo 1

Katilimcilara Ait Frekans ve Yizde Degerleri

Frekans Yiizde

Grup

Deney Grubu 66 54,5

Kontrol Grubu 55 45,5
Cinsiyet

Kiz 109 90,1

Erkek 12 9,9
Okul

Anadolu Lisesi 30 24,8

Mesleki ve Teknik Anadolu Lisesi 58 479

Imam Hatip Anadolu Lisesi 33 27,3

Tablo 1’de goruldugiu gibi katiimcilara ait frekans ve yuzde degerleri incelendiginde
deney grubunun orani %54,5, kontrol grubunun oraniise %45,5’tir. Kiz 6grencilerin orani %90,1,
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erkek 6grencilerin orani %9,9°’dur. Anadolu lisesinde egitim gorenlerin orani %24,8, meslekive
teknik Anadolu lisesinde egitim gorenlerin orani %47,9 ve imam hatip Anadolu lisesinde egitim
gorenlerin orani %27,3 olarak saptanmistir. insan katilimcilarla gergeklestirilen bu galisma igin
Gazi Universitesi Etik Komisyonunun 13.11.2023 tarih ve 799749 sayili izin onayi alinmistir.

Veri Toplama Araclari

Arastirmada hem deney hem de kontrol gruplarinda yer alan 6grencilere on test ve son
test olarak basari testi uygulanmistir. Toplam 30 sorudan olusan basari testi, OSYM tarafindan
1998-2022 yillari arasinda arastirma konusuyla ilgili cikmis sorulardan secilmistir. Sorular
OSYM tarafindan hazirlandigi icin ayrica bir gecerlik ve glivenirlik testine tabi tutulmamistir.

Verilerin Analizi

Ogrencilerin “Il. Diinya Savasi Siirecinde Tiirkiye ve Diinya” Unitesindeki basarilarini
tespit etmek amaciyla elde edilen veriler IBM SPSS V23 programi kullanilarak analiz edilmistir.
Normal dagilima uygunluk Kolmogorov-Smirnov ve Shapiro-Wilk testi ile incelendi. Gruplar
arasindaki normal dagilima uyan élgek puanlarinin karsilastirilmasinda Bagimsiz Ornekler T
testi, normal dagilima uymayan olcek puanlarinin karsilastirilmasinda Mann Whitney U testi
kullanilmistir.

Her bir gruptaki normal dagilima uyan o6lgek puanlarinin dn ve son test puanlarinin
karsilastirilmasinda Eglestirilmis Grup T testi, normal dagilima uymayan 6l¢gek puanlarinin
karsilastirilmasinda Wilcoxon testi kullanilmigtir. Okullara gére normal dagilima uyan 6lgek
puanlarinin karsilastirilmasinda Tek YOnlu Varyans Analizi (ANOVA) kullanilmis ve ikili
karsilastirmalar Duncan testi ile yapilmistir. Normal dagilima uymayan 6l¢gek puanlarinin
karsilastirilmasinda ise Kruskal Wallis testi kullanilmis ve ikili kargilastirmalar Dunn testi ile
yapilmistir.

Normal dagilima uyan 6lgcek puanlarn arasindaki iliskinin incelenmesinde Pearson
Korelasyon Katsayisi, normal dagilma uymayan 0&lgek puanlari arasindaki iligkinin
incelenmesinde Spearman’s rho Korelasyon Katsayisi kullanilmistir. Analiz sonuglari ortalama
+ standart sapma ve ortanca (minimum — maksimum) seklinde sunulmus, 6nem duzeyi p<0,05
olarak alinmigtir.

Veri Toplama Siireci

2023-2024 egitim-6gretim yiinin ikinci déneminde Van ili ipekyolu ilgesinde yiiritiilen
arastirmanin boyutlari ve yapilan islemler ile ilgili bilgiler Tablo 2’de belirtilmistir.

Tablo 2

Arastirma Boyutlari ve islemleri

Boyutlar islemler
Deney Grubu
Kiiresel tarih yaklagimiyla yazilmais tarih tinitesi Basar testi (On test-son test)
Kontrol Grubu
Mevcut tarih tinitesi Basari testi (On test-son test)

Arastirmanin safhalar hakkinda detayli bilgiler asagida sunulmustur:
Birinci Asama.

e Arastirmanin uygulama kismina baslamadan 6nce kavramsal gerceveyi olusturmak
amaciyla literatur taramasi yapildi.

e Arastirma, uygulama icerdigi icin Gazi Universitesi Etik Komisyonuna basvuruldu.
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e Etik Komisyonunun arastirmanin etik agidan uygun oldugunu onaylamasinin ardindan
Milli Egitim Bakanligina ayse.meb.gov.tr web adresi lUzerinden basvuru yapildi. Gerekli
evraklarin ¢iktilar alinarak arastirma igin Gazi Universitesi Egitim Bilimleri Enstitiisiine
basvuruldu.

e Enstitt, Milli Egitim Bakanligindan arastirma igin gerekli izinleri aldiktan sonra
calismalara baslanildi.

e Arastirmada kullanilan basari testi hazirlandi.

e Ogrencilerin T.C. inkildp Tarihi ve Atatiirkgulik dersi ile ilgili birinci dénem not
ortalamalarina, Milli Egitim Bakanlginin e okul sistemi Uzerinden ilgili okullarin
idarecileri araciligiyla erigildi. Bu veriler dogrultusunda deney ve kontrol gruplari
olusturuldu.

¢ Deney grubu 6grencileri i¢gin klresel tarih yaklasimini yansitan yeni bir Unite tasarlandi.
Bu Unitede, mevcut T.C. inkilap Tarihi ve Atatirkgiliik ders kitabinda yer alan Il. Diinya
Savasgl konusunun yani sira kiresel tarih yaklasimini yansitan t¢ yeni baslik eklendi. Bu
basliklar; enerji ve endustri, ekoloji ve aglar olarak belirlendi. Yeni Unite tasarimi, 6 ders
saatinde islenebilecek sekilde planlandi.

Unite tasarlanirken su hususlar géz éniinde bulunduruldu:
e Secilen Uniteye uygun U¢ destekleyici tema belirlendi.
 icerik, becerive tutumlailgili bir liste olusturuldu.
¢ Bes Unite hedefi belirlendi.
e Derste kullanilacak arag-geregler segildi.
¢ Yedive on arasl etkinlik planlandi.

e Ogrencilerin niteden neler 6grendigini degerlendirebilmek icin 6lgitler gelistirildi
(SSEC’ten aktaran Ata, 2009).

ikinci Asama.

¢ Uygulamadan 6nceki hafta hem deney hem de kontrol grubundaki 6grencilere ilk ders
saatinde akademik basari testi uygulandi.

e 3 hafta ve 6 ders saati siiresince deney gruplarina T. C. inkilap Tarihi ve Atatiirkgilik
dersinin 5. Unitesinde yer alan “Il. Dinya Savasi Surecinde Turkiye ve Dunya” konusu,
kiiresel tarih yaklasimiyla yeniden tasarlanan yeni tinite, MEB Tarih Ogretim Programinda
yer alan kazanimlar da dikkate alinarak uygulandi. Kontrol gruplarina da yine ayni sure
ve ders saati cergevesinde normal tarih 6gretim programi iglendi.

Uciincii Asama. Deney ve kontrol grubundaki 6grencilere galismanin sonunda basari
testi uygulandi.

Bulgular

Anadolu lisesinde mevcut 12. sinif sayisi 5’tir. 12.siniflarin birinci dénem tarih dersi
basari ortalamalari birbirine yakin olarak gorildi. T.C. inkilap Tarihi ve Atatiirkgiiliik dersinde
birinci donem not ortalamasi 12-A sinifi 6grencilerinde 98,24; 12-B sinifi 68rencilerinde 99,47;
12-C sinifi 6grencilerinde 99,96; 12-D sinifi 68rencilerinde 99,86; 12-E sinifi 6grencilerinde
99,86 olarak tespit edildi. Bu okulda Se¢cmeli Cagdas Turk ve Dunya Tarihi dersini secen 12-B
sinifi deney grubu sinifi, 12-C sinifi ise kontrol grubu sinifi olarak segildi. Bu iki sinifin tarih ders
ortalamalari arasinda 6nemli bir fark bulunmadi.
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Mesleki ve teknik Anadolu lisesinde mevcut 12. sinif sayisi 5°tir. T.C. inkilap Tarihi ve
Ataturkculuk dersinde birinci donem not ortalamasi Cocuk Gelisimi alaninda egitim goren 12-
A sinifi 6grencilerinde 63,75; Bilisim Teknolojileri alaninda egitim goéren 12-B sinifi
O0grencilerinde 62,13; Aile ve Tuketici Hizmetleri alaninda egitim géren 12-C sinifi 6grencilerinde
73,50; Moda Tasarim Teknolojileri alaninda egitim goren 12-D sinifi 6g8rencilerinde 57,32;
Guzellik Hizmetleri alaninda egitim goren 12-E sinifi 6grencilerinde 67,92 olarak goruldu. Bu
okulda not ortalamasi birbirine yakin olan 12-A sinifi deney grubu sinifi, 12-B sinifi ise kontrol
grubu sinifi olarak secildi.

Anadolu imam hatip lisesinde mevcut 12. sinif sayisi 6’dir. 12.sinif 6grencilerinin birinci
dénem T.C. inkilap Tarihi ve Atatiirkgiilik dersinde basari ortalamalarinin birbirine yakin oldugu
tespit edildi. T.C. inkilap Tarihi ve Atatiirkguliik dersinde birinci dénem not ortalamasi 12-A sinifi
O0grencilerinde 96,19; 12-B sinifi 6grencilerinde 95,13; 12-C sinifi 68rencilerinde 96,90; 12-D
sinifi 6grencilerinde 93,82; 12-E sinifi 68rencilerinde 91,17; 12-F sinifi 68rencilerinde 95,63
olarak goruldu. Bu okulda Secmeli Cagdas Turk ve Dlunya Tarihi dersini secen ve 12-B sinifiile
not ortalamalari arasinda bariz bir fark gérilmeyen 12-C sinifi deney grubu sinifi, 12-B sinifi ise
kontrol grubu sinifi olarak secildi.

Arastirmanin 1. sorusu su sekilde ifade edilmistir: Deney grubunda yer alan dgrencilerin
tarih dersi bagari testi puanlari dlgumlere (6n test-son test) gore farklilagsmakta midir? Deney
grubunun on test ve son test bagari dlzeyleri ile ilgili degerler Tablo 3’te sunulmustur.

Tablo 3

Grup igi ve Gruplar Arasi Olgek Puanlarinin Karsilastirilmasi

Deney Grubu
Ortanca Test
Ortalama * ss (min - max) istatistigi p
Basari Testi On Test Puani 9,41 = 3,91 9(3-17) 1731,5 0,66°
Basari Testi Son Test Puani 11,79+ 5,54 10 (1-25) 1079,0 <0,001°
Test istatistigi -4,27
p <0,001°

Not: 2Mann Whitney U Testi; "Wilcoxon Testi

Tablo 3’te goruldugu gibi deney grubunda basar testi 6n ve son test puani ortanca
degerleri arasinda istatistiksel olarak anlaml bir fark bulunmustur (p<0,001). Basari testi 6n
test puani ortanca degeri 9 iken basar testi son test puani ortanca degeri 10 olarak elde
edilmigtir.

Arastirmanin 2. sorusu su sekilde ifade edildi: Kontrol grubunda yer alan dgrencilerin
tarih dersi basari testi puanlar dlgumlere (6n test-son test) gore farklilasmakta midir? Kontrol
grubunun on test ve son test bagari dlzeyleri ile ilgili degerler Tablo 4’te sunulmustur.

Tablo 4

Grup igive Gruplar Arasi Olgek Puanlarinin Karsilastirilmasi

Kontrol Grubu
Ortanca Test
Ortalama * ss (min - max) isatistigi p
Basari Testi On Test Puani 9,04 = 3,23 8(4-21) 1731,5 0,662
Basari Testi Son Test Puani 7,98 £ 3,62 8(2-18) 1079,0 <0,001°
Test istatistigi -1,78
p <0,08°

Not: ®Mann Whitney U Testi; "Wilcoxon Testi
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Tablo 4 incelendiginde, kontrol grubunda basari testi 6n test ve son test puani ortanca
degerleri arasinda istatistiksel olarak anlaml bir fark bulunmamistir (p=0,08). Basari testi 6n
test puani ortanca degeri 8 iken basari testi son test puani ortanca degeri 8 olarak elde
edilmistir.

Arastirmanin 3. sorusu su sekilde ifade edildi: Gruplara gore dgrencilerin tarih dersi
basari testi puanlarinda élgtuimlere (6n test- son test) gore anlamu farklilik var midir? Gruplara
gore On test ve son test basari duzeyleri ile ilgili degerler Tablo 5’te sunulmustur.

Tablo 5

Basari Testi icin Grup ici ve Gruplar Arasi Olcek Puanlarinin Karsilastirilmasi

Deney Grubu Kontrol Grubu
Ortalama £ ss Ortanca Ortalama £ ss O!'tanca Test istatistigi Je)
(min-max) (min-max)
AchievementTest o )\ .291  9(3-17) 9,04%323  8(4-21) 1731,5 ,66°
Pre-Test Score
Achievement Test
11,79+5,4 10 (1 -25) 7,98 £3,62 8(2-18) 1079 <,001°
Post-test Score
Test Statistic -4,27 -1,78
p <0,001° 0,08°

Not: ®Mann Whitney U Testi; "Wilcoxon Testi

Tablo 5’te goruldugu gibi gruplara gore basari testi 6n test puani ortanca degerleri
arasinda istatistiksel olarak anlamu bir fark bulunmamistir (p=0,66). Deney grubunda puan
ortancasi 9 iken kontrol grubunda puan ortancasi 8 olarak elde edilmistir. Gruplara gore basari
testi son test puani ortanca degerleri arasinda istatistiksel olarak anlamu bir fark bulunmustur
(p<0,001). Deney grubunda puan ortancasi 10 iken kontrol grubunda puan ortancasi 8 olarak
elde edilmistir.

Arastirmanin 4. sorusu su sekilde ifade edildi: Farkli okullarda egitim géren 68rencilerin
tarih dersi basari testi puanlarinda élguimlere (On test- son test) gore anlamu farkliik var midir?
Farkli okullarda 68renim goren 6g8rencilerin 6n test ve son test basari dlizeyleri ile ilgili degerler
Tablo 6’da sunulmustur.

Tablo 6

Deney Grubunda Okullara Gére Son Test Puanlarinin Kargilastirilmasi

Okul Test
Test AL MTAL iHAL Istatistigi p
Basari Testi 14,17 6,28 872+372 16,33 +4,21

25,39 <0,001*
Post-test 14,5 (2 -21)? 9(1-16)° 18 (10 - 25)°

Not: *Kruskal Wallis Testi’ ®®: Ayni harfe sahip okullar arasinda bir fark yoktur. Ortalama * standart

sapma; Ortanca (minimum -maksimum).

Tablo 6’da goruldugu gibi okullara gére basari testi son test puani ortanca degerleri
arasinda istatistiksel olarak anlamul bir fark bulunmustur (p<0,001). Anadolu lisesinde (AL)
olanlarda puan ortancasi 14,5, mesleki ve teknik Anadolu lisesinde (MTAL) olanlarda puan
ortancasi 9 iken imam hatip Anadolu lisesinde (IHAL) olanlarda puan ortancasi 18 olarak elde
edilmistir. Burada mesleki ve teknik Anadolu lisesinde olanlarin puani diger liselerden farklilik
gostermistir.
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Sonug

Bu arastirmada, kuresel tarih yaklasimiyla hazirlanan bir tarih Unitesinin ortadgretim
O0grencilerinin akademik basarilari Uzerine etkisiincelendi. Bu dogrultuda, MEB Ortadgretim 12.
Sinif inkilap Tarihi ve Atatirkguliik ders kitabinin 5. Ginitesi olan “Il. Diinya Savasi Siirecinde
Tirkiye ve Diinya” Unitesi kiiresel tarih yaklasimiyla hazirlandi ve Van ili ipekyolu ilgesinde yer
alan ug¢ farkl okul tarinde uygulandi.

Arastirma, Unitenin kazanimlar da dikkate alinarak 3 hafta boyunca toplam 6 ders
saatiyle sinirlandirildi. Deney grubundaki 6g8rencilere kuresel tarih perspektifini yansitan Unite
uygulanirken, kontrol grubundaki 68rencilere mevcut tarih 68retim programinda yer alan unite
sunuldu. Arastirma sonuglari, kiresel tarih yaklagsimiyla hazirlanan tarih (nitesinin,
ortadgretim 6grencilerinin akademik basarilarinda anlaml ve olumlu bir etki olusturdugunu
gosterdi.

Bu baglamda, kuresel tarih yaklasiminin tarih egitimindeki etkisi, ulus tarih ve
Avrupamerkezci tarih anlatilarinin siniriliklarint da gundeme getirmektedir. 19. ylzyilin
milliyetgilik anlayisinin etkisi altinda kalan ulus tarih anlatilari ve Avrupamerkezli gelismelerin
One surdldtgu, dunya tarihinin merkezinde Avrupa’nin géruldigu ve dunya tarihinin Bat
uygarliklarinin tarihi ile Ozdeslestigi Avrupamerkezci tarih yaklasimlari, aglarla bagl
kiresellesmis dunyanin sorularina (kuresel 1sinma, iklim degisikligi, cevresel felaketler ve
buyuk olcekli gocler gibi) cevap veremedi.

Soguk Savas sonrasi ddnemde dunya duzeni giderek daha ¢ok kutuplu ve karmasik hale
gelmis, bu da uluslararasi sistemi anlama ve acgiklama ¢abalarinda sosyal bilimler alaninda
yeni teorik ve metodolojik tartismalar tetiklemistir. 20. yuzyilin sonlarina dogru tarih alaninda
“kuresel tarih” olarak ortaya ¢ikan bu yeni yaklagim, modern dlnyayi sekillendiren etkilesimleri
ve baglantilari anlamayi, bolunmusliglu 6nlemeyi ve kiresel sorunlara ¢ézum Onerileri
gelistirmeyi amaclayan genis bir perspektif sunmustur.

Aktas (2014, s. 12-13), tarih bolumu 6grencileriyle yaptigl calismasinda, dgrencilerin
tarihsel 6nem agisindan savaslardan sonra en ¢ok kliresel sorunlar kategorisini sec¢tigini ortaya
koymustur. Bu sonug, klresel sorunlara yonelik farkindaligin arttigini ve dgrencilerin tarihsel
olaylarn degerlendirirken gunumuz dunyasina etkilerini géz o6nunde bulundurduklarini
gostermektedir.

Turk vd. (2014) de temel kuresel tarih temalari, sorulari, tartismalari ve aktif 6grenci
O0grenimine (drama, arastirmaci gazeteciler olarak rol yapma oyunlari, sahte BM durusmalari,
video anlatilarinin olusturulmasi, tarihsel tartismalar ve galeri tarzi sergiler gibi) odaklanan
kiiresel tarih 6gretimi ile ilgili yaptiklari arastirmada énemli bulgulara ulasti. Ornegin 68retmen
ve ogrencilerin, islam’l, terérizm ve otokrasi ile es tuttuklarini ancak arastirmada yer alan
Ortadogu tarihgisi Zachary Lockman’in réportaji ile (dlinyanin en kalabalik Misluman ulkesi
olan Endonezya’nin bir demokrasi tlkesi oldugu yontndeki gortist de dahil olmak tzere) bu tlr
yanlis anlamalari clrutecek kanitlar sunuldu. Soguk Savas’in ABD askeri glicu tarafindan
“kazanildigl” yonundeki populer distincenin disinda Sovyetler Birligi’nin ¢oklisu hakkinda ¢cok
az sey bilen 6gretmenler icin arastirmada yer alan Sovyetolog Stephen Kotkin tarafindan,
Sovyet doneminin askeri degil ekonomik faktorlerle sona erdigine dair 6nemli bilgiler verildi. My
Lai Katliami’ni ABD askeri tarihinde bir sapma olarak dustinen 6grenciler, yillar 6nce ABD askeri
guclerinin Kore Savasi’nda benzer bir vahset gerceklestirdigini ve No Gun Ri’de yuzlerce sivili
katlettigini arastirmada yer alan tarih¢i Marilyn Young ve AP muhabiri Charles Hanley’in
roportajlarinda 6grendiler. Yazarlar, kuresel tarih O0gretimi Uzerine yaptiklarn arastirmayla
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O0gretmenlerin ve 6g8rencilerin 20. ve hatta 21. ylzyil kiresel tarihi ile ilgili dnyargilarini kirmak
icin kullandiklari ve kullanabilecekleri tarihi i¢ goruler ortaya koydular.

Tarih egitiminde benzer vyenilikgci yaklasimlarin  kullanilmasinin, &grencilerin
basarilarinda olumlu bir etki olusturdugu bilinmektedir. Ornegin, Yigitoglu (2020), Tarih
Egitiminde Similasyon Tekniginin Ogrencilerin Akademik Basarilarina Etkisi adli doktora
calismasinda, farkli siniflarda ve konu alanlarinda simulasyon teknigi ile yapilan ders
anlatimlarinin 6grencilerin akademik basarisini arttirdigini ortaya koymustur. Yine Sahin de
(2014), Tarih Ogretiminde Analoji Yonteminin Kullanilmasinin Ortadgretim Ogrencilerinin
Tutumlarina, Basarilarina ve Tarihsel DUstinme Becerilerine Etkisi adli doktora ¢calismasinda
derslerde farkli yontemler denenmesinin 6grencilerin tarih dersine karsi tutumlarinda olumlu
bir etki olusturdugunu tespit etmistir.

Gunumuz dunyasinin artan baglantili yapisi goz 6nunde bulunduruldugunda, bugtn
O0grenciler her zamankinden c¢cok daha fazla cesitlilig§e maruz kalmaktadir. Bu nedenle
ogrencilerin farkli toplumlari ve kultlrleri inceleyerek kapsamli bir perspektife sahip olmalari,
entelektlel ufuklarini genisletmeleri agisindan dnem arz etmektedir. Kiresel tarih yaklasiminin
Ogretim programlarina entegrasyonu ile 6grencilerin tarihsel olaylar hakkinda ¢ok daha genis
ve ¢ok boyutlu degerlendirme yapabilmeleri mimkuin olabilecektir. Ayrica gereksiz veya goz
ardi edilen suUreclerin de ele alinma ihtiyacinin ortaya ¢ikmasi, kiiresel tarihin 6nemini daha da
arttiracaktir.

Karesel tarih, birbirine bagimli ve asiri 1sinan bir gezegen i¢in gorinuste zit iki zorlukla
karsi karsiyadir. Yakin ve uzaktaki yabancilarin birlikteligi hakkinda anlaml anlatilar
uretilecekse, daha kuresel olmali ve diger dilleri ve tarihi anlatmanin diger yollarini kullanma
konusunda daha ciddi olunmalidir. Birbirine bagimli olmak, bir kablo semasi ¢izmekten daha
karmasik degildir. Kuaresel tarihgilerin -ve muhtemelen tum kozmopolit yakinlasma
anlatilarinin-hikdyenin diginda biraktigl aglarin ve devrelerin boyutlariyla hesaplasmak
anlamina gelir: Dunyanin kdselerini aydinlatmak, digerlerini karanlikta birakir. Kireselcilerin
hikayesi, geride kalanlari, hareket edemeyenleri ve Uzerlerine 1s1k tutulmadigl icin hareketsiz
kalanlari aydinlatiyor (Adelman, 2017).

Rivera (t.y.), dinya ¢apinda farkli ulus ve kimlik ingasi stregleri yurttultrken tarihgilerin
anlatilarinin etkili oldugunu ancak bu rolun buyuk ol¢gide emperyal, Avrupamerkezli anlatilarla
ic ice gectigini savunmustur. Rivera’ya gore bu anlatilar sorgulanmaya baslandiginda,
tarihcilerin toplumdaki rolinin yeniden degerlendirme gerekliligi, 6zellikle eski somirge
ulkelerde veya periferideki Ulkelerde bir zorunluluk haline gelmistir. Bu baglamda kendine 6zgu
arastirma gundemiyle klresel tarih, artan cok kutuplulugu analiz etmek ve kiresel yonetisimin
zorluklarina katkida bulunmak igin ilgili bilgiyi Uretebilir. Dahasi, kilresel tarih yalnizca son
derece uzmanlasmis akademisyenler icin degil, daha genis bir halk kitlesi i¢in erisilebilir hale
getirilebilir ki bu genellikle klresel tarih ve dunya tarihinin lise ve Universite mufredatlarina
entegre etmek anlamina gelir. Ge¢gmisi anlamak i¢cin dinamik ve yenilik¢i bir yaklasim olan
kiresel tarih, dunya capindaki tarihgiler tarafindan elestirel olarak ele alinabilir ve ele
alinmalidir. Clnkud kuUresel tarihi kiiresel bir sekilde incelemek icin yuksek dizeyde uluslararasi
ve bolgeler arasi akademik is birligi gerekmektedir.
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Abstract: The final quarter of the 19th century was marked by diverse
developments that significantly influenced the history of Russian
Turks. Education and the role of women were two fundamental
aspects of the policies directed towards Russian Turks within Tsarist
Russia. Society was constructed around these elements.
Consequently, intellectuals among the Russian Turks first organized
the need for educational reform through the new generation of Usul-i
Jadid schools, which were founded on national awareness.
Subsequently, they endeavored to communicate this educational
framework to Russian Turks and incorporate women into this
educational system. In pursuing their vision, they collaborated with = Keywords:

affluent individuals who supported these initiatives. One such Azerbaijan, Tsarist Russia,
individual was Haji Zeynelabidin Tagiyev, who addressed all the history of education, woman
requirements of the school, including the curriculum, and played a history, Tagiyev

pivotal role in the establishment of the Muslim Girls’ School in

Azerbaijan by taking significant action. Thanks to H.Z.A. Tagiyev’s Girls’

School in Baku, a considerable number of Azerbaijani women of that

era experienced a degree of liberation while remaining connected to

their culture and avoiding relegation to a second-class educational Received: 14.04.2025
institution in comparison to other schools. This study aims to bridge

the gap in the literature by thoroughly examining the life of H.Z.A. Accepted: 17.05.2025
Tagiyev and the founding of the girls’ school, focusing on the education

of Azerbaijani women in the 19th century. Furthermore, it provides a Published: 26.05.2025
detailed account of H.Z.A. Tagiyev’s life and identifies the motivations

behind her contributions to education. This research also seeks to

uncover who advocated for the establishment of a Muslim girls’

school, utilizing Azerbaijani, Russian, and Turkish periodicals, as well

as primary sources and published works, given that the topic is rooted

in a cause-and-effect relationship. The document and content

analysis method, a qualitative research approach, was employed for

the analysis.
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Educational life of Azerbaijani women in the 19" century: Haji Zeynelabidin Tagiyev’s girls school

Introduction

In the 16th century and beyond, the Caucasus emerged as a battleground for power
dynamics. Nevertheless, in the 19th century, Tsarist Russia exerted significant control over the
region (Resulzade, 1996). By the conclusion of the century, the Turks of Russia, who faced the
complex assimilation policies of Tsarist Russia while striving to maintain their identity, entered
a crucial era of historical scholarship and education aimed at preserving and advancing their
culturalidentity. Itis wellunderstood that education in history and the acquisition of knowledge
is vital for comprehending and expressing the essence of a society. The Turks residing in
Azerbaijan represent a fundamental element of the intellectual endeavors they have embarked
upon with this awareness.

In the context of the occupation of Azerbaijan territories by Russia, Russia implemented
various policies to establish its presence in the region and ensure its sustainability. The Turks
of Russia, particularly those in Azerbaijan, faced numerous issues during this period (Baykara,
1975). The most significant of these issues are education and the status of women. Education,
while it may not produce immediate results, possesses long-term potential that can
fundamentally transform societies. Conversely, for many years, women have the capacity to
convey both the positive and negative impacts of education across generations. Consequently,
the dismantling of these two elements can be sufficiently potent to destabilize society.
Recognizing this, Tsarist Russia diligently pursued policies that revealed its intentions and
mutually reinforced each other. Furthermore, as the populace endured injustice and various
forms of violence, they were prohibited from thinking in their native language through education
(Baykara, 1966). The Russian Minister of National Education of the period wrote the following
lines to Tsar Alexander I: “I believe that educating and enlightening non-Russian nations and
instilling in them the Russian spirit is extremely important for the policy pursued by our state
(Ebulfez, 2006, p. 36).” Such an environment exposes Azerbaijani Turks to rupture within their
own historical dynamic. Tsarist Russia, which clearly internalized the importance of education,
initially did not consider rural areas of the region as educational areas and did not provide
sufficient funds to these areas. In addition, local people living in rural areas who had
insufficient financial resources were also confronted with the transfer of their lands to Russian
immigrants (Yesilot, 2004). Therefore, the indigenous population in rural areas was either
uneducated or forced to attend traditional madrasahs. A large part of this population consists
of Azerbaijani women who were left in deep poverty. Therefore, civilized development of the
people also occurred as a reaction to this period.

Conversely, during the latter part of the 19th century, oil reserves emerged as a
significant resource in Azerbaijan. The local population found job opportunities owing to
industrial development, connections with the West through railway construction, and an
increase in the educated population as a result of the education of Turks residing in Tsarist
Russia, all of which contributed to the onset of the renewal process. During this time, certain
Turkish intellectuals in Tsarist Russia, particularly in Azerbaijan, began to gain prominence,
particularly in the context of educational improvement and modernization. In this regard, the
Azerbaijani press, which experienced growth, particularly in the latter half of the 19th century,
played a crucial role in disseminating development at the grassroots level (Baykara, 1966). The
Azerbaijani press enabled the local population to remain informed about each other and global
developments, significantly contributing to their intellectual advancement. When discussing
the press in Azerbaijan, one notable figure is Haji Zeynelabidin Tagiyev, who was also a key
financier of emerging publishing initiatives in Azerbaijan (Devlet, 2014).
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The socio-political and economic situation of the Russian Turks in the last quarter of the
19th century, as outlined above, constitutes a general portrait of the region and enables us to
see their own reactionary processes because, even though they seem to be geographically
distant from each other, the situation for the Turks in Russia continued in a similar line. The
intellectuals of the period, who followed the developments all over the world, acted as
systematic guides for the Turks of Russia, especially with their educational foresight.
Considering these conditions, it can be seen that new establishments need material as well as
intellectual support. The most important supporters of intellectuals, who spread and
developed among all Russian Turks, were undoubtedly the rich people of the period. One of the
most important of these is Haji Zeynelabidin Tagiyev.

Within this holistic framework, this study aims to make a unique historical assessment
of the reflections of historical knowledge and education in society, which consists of
cumulative knowledge. Within the framework of this assessment and information analyses, it
is very important for us to see how much society needs these scientific fields and how many
social, political, and economic fields can be mutually designed through education in 19th
century Azerbaijan. Therefore, this study will make it easier to see the old types of structures
where women could receive educationin 19th century Azerbaijan and the results of the struggle
for the modernization of this education.

Method

Research Method and Design

While seeking answers to the questions on the educational life of Azerbaijani women in
the period (whatkind of strategy Haji Zeynelabidin Tagiyev followed to establish the first Muslim
girls’ school in Azerbaijan and from whom the proposal for the establishment of the school
came), this study also sought answers to questions such as what kind of life Haji Zeynelabidin
Tagiyev, a rich intellectual of the period who was one of the important financiers of the
intellectual Russian Turks, was born into and what kind of education he received, whether the
school built was seen only as an educational space, and whether it was a rehearsal for a life of
quality that was deemed worthy of Azerbaijani women. Therefore, the process of women’s
transition from a traditional education model to modern education in 19th century Azerbaijan
was anhalyzed. The document analysis technique, which is a qualitative research method, was
employed to examine the process of social change in Azerbaijan, an important part of
intellectual development, especially among the Russian Turks.

Data Set (or Working Group)

This study analyzes the transition from the traditional education model to the
modern education system in 19th century Azerbaijan through women. The Girls’ School of Haji
Zeynelabidin Tagiyev is an important example of the modern education system in the region. It
was also the subject of this study, since it was the first Muslim girls’ schoolin Azerbaijan. Even
though H.Z.A. Tagiyev had not received a high education, his interest and support for modern
education position him in a remarkable place. Allinformation and documents on the subject,
including the main sources obtained, were examined through literature within the framework
of scientific ethical rules. The present study does not require ethics committee approval
because it does not involve any participant.

Data Collection Tools

The documents examined within the scope of this study are archived documents
from the National Archives Administration of Azerbaijan and the National Library of Azerbaijan.
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Thus, this study aimed to provide direct information on this subject. In addition, archival
documents, copyrighted works, and articles in the Turkish, Russian, and Azerbaijani languages
related to the article in question were systematically reviewed and classified considering the
nature of the research. At the same time, we visited the region in person and examined the
building, which was used as Tagiyev’s girls’ school and today as “M. Fuzuli Manuscripts
Institute - Hussein Javid’s Museum House. Thus, by seeing the buildings specially designed for
the education of the period, it was possible to conduct research on whether the building in
question contributed to the quality of education of the period.

Analysis of Data

The primary lines and specifics within the study's subject have been removed from
the initial analysis, considering the shortcomings present in academic literature. Throughout
the analysis, emphasis was placed on maintaining historical integrity and exploring the subject
through a cause-and-effect lens. Efforts were directed towards showcasing the results of the
historical correspondence of these studies and their implications for social life. To achieve
this, archival documents from the relevant period were scrutinized through a literature review,
and a content analysis was performed on the gathered documents. Consequently, both
primary and secondary sources pertaining to the period were systematically and thoroughly
examined. The study's reliability was established by evaluating the primary sources sourced
from the archives, along with data derived from verbatim copies of these primary sources, all
supported by historical validity. Furthermore, in the interpretation of the acquired data and the
endeavorto create acoherentwhole, conceptual boundaries were respected, and consistency
was upheld by ensuring methodological integrity throughout the analysis process. Every
document obtained was meticulously detailed, and the credibility of the findings was
reinforced by aligning them with the historical context.

Results

19th Century Azerbaijan Women's Education

In the late 19th century, the education of modern Azerbaijani women, their visibility
in society, and the upbringing of those who would walk alongside Azerbaijaniintellectuals, who
were an important reflection of society and lay the foundations of modern Azerbaijan for the
future. By the end of the 19th century, this issue became remarkable not only for Azerbaijan
but also for all Turks living in Russia. This is because there was also a positional distinction
between Turkish and Russian women in Tsarist Russia in the period in question due to racial
differences. Accordingly, it can be seen that Turkishwomen ranked quite low in terms of status.
Tsarist Russia was most concerned about these groups achieving national consciousness, and
this consciousness finding a response in society through education.

In the 19th century, while the policies of Tsarist Russia on Azerbaijani Turkish women
gradually became more severe, it can be stated that the women of the region were almost non-
existent because of the pressure of clergymen who continued to interpret Islam far from the
requirements of their age (Hablemitoglu & Hablemitoglu,1998). In this sense, for Azerbaijani
intellectuals, the issue is not only a single-point issue that prioritizes education, but also a
traditional, stereotypical, and difficult-to-overthrow religious issue. For Azerbaijani
intellectuals, the process of building the new against the old has been quite challenging from
both material and moral aspects. For them, one of the important obstacles in raising national
consciousness among Azerbaijani Turks, raising good generations in the future, and gaining
their identity by bringing social consciousness to the forefront was the almost non-existence
of women in education.
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In 1901, Ahmet Agaoglu, in his work Women According to Islam and in the Islamic
World, quoted Yusuf Akcura as saying the following about the issue of women and education:
“The rescue of Muslims, their spiritual, material, and even political development, depends on
the solution of only two issues: The issue of women and the reform of the alphabet...
(Hablemitoglu & Hablemitoglu 1998, p. 119)” These two phenomena highlighted by Ahmet
Agaoglu have been indispensable policies for Tsarist Russia since the beginning of the 19th
century. Looking at the big picture, for Tsarist Russia, which tried to turn all known areas of the
period in its favor and left no gaps, education and women'’s issues also played an important
role in providing strategic advantage. Semyonov, one of the heads of the Transcaucasian
Education Board during the Tsarist period, described the education policy of Tsarist Russia in
the region as follows: Muslim children will stay with Russian, neighboring, and other Christian
children for to 3-4 years, learn the Russian language, lose their religious fanaticism, and
become more Russian, which is the main interest of the government in this field (Ahmedov,
1985, pp. 24-25)”. When the 19th century Azerbaijani education life in general is analyzed, it is
already seen that this policy was implemented by Tsarist Russia. For Tsarist Russia, the sine
qua non for the Russification of the region was the teaching of the Russian language to people
(Somuncuoglu, 2006). This was sometimes done directly through education and indirectly
through interaction with the settlement of Russians in the region. There are two options in
terms of education for people living in the region. The first is the general Russian schools that
serve the assimilation programmes of Russians, and the other is the traditional madrasa
education, which is quite numerous (Musayeva, 2014). “The first school opened in Shusha in
1830, Baku in 1832, Sheki in 1833, Ganja in 1837, and Nakhchivan and Shamakhi in 1838. In
1857, there were only 148 Azerbaijani students at all accident schools in Azerbaijan”
(Muradova, 2007, p. 11). In this period, more than 90 per cent of Azerbaijani women were
illiterate (Muradova, 2007). In 1830, two female teachers taught 25 girls in Baku, Icerisehir,
Japan. Until the mid-19th century, there was no organized education system for women in
Azerbaijan. In the 1850s in Shamakhi, a woman named Mrs. Kullubejim taught maths, Persian,
history, mother tongue, sewing, painting, and so on. This kind of home education also
contributed to the development of women in the region. As can be seen in the official
documents, there were 11 female teachers and 55 female students in Ganja in the 1860s.
However, only six of the girls were peasants. In general, Azerbaijani women are educated in
such homes. Of course, they had to pay a certain fee to access the education. This situation
has limited access to education for women from all walks of life. Girls’ ability to receive
education is directly proportional to the income of their family (Ahmadov, 1985).

In such an environment, the main principle of Tsarist Russia while initiating
educational activities in Azerbaijan was to teach the Russian language, culture, and history to
the locals of the region and to ensure its continuity. For this purpose, Russia opened its first
state school in Shushain 1830 under the name of Kaza School (Devlet, 2014). In 1848, the first
girls’ school, Mukaddes Nina School, opened in Shamakhi. The school was later transferred to
Baku (Cabbarov 2011). When the school was first opened, sixteen female students were
admitted. Like the others, this school had a curriculum based on Russian education. In 1901,
only one Azerbaijani girl was studied (Ahmedov, 1985).

In 1874, Baku Girls’ High School opened, and another girl’s school named Marinsky
opened in 1894 (Muradova, 2007). In 1901, seven Azerbaijani girls were educated in Marinsky
Girls’ Schools (Ahmedov, 1985). However, as can be seen, the number of Azerbaijani female
students in these schools was quite low. One of the main reasons for this is that the Russian
education system was quite different from traditional Muslim education and did not meet the
needs of the Azerbaijaniwomen. In Tsarist Russia in 1874, the Regulation on State Schools was
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published, and by controlling education, they aimed to keep the Turks living in Russia and, of
course, the Azerbaijani people under control. According to this regulation, only Russian
education can be provided at schools. This led the Azerbaijani people to send their children to
the old-style Muslim schools. However, the number of those educated here was still quite low
(Azerbaycan Tarixi, 2007).

As can be seen, there were not many educational options for women in the region in
19th century Azerbaijan. Russian schools have adopted the Russian-type education model for
children of high-income families. Therefore, Azerbaijani girls could either attend these schools
or be condemned to have limited education at home. However, they had to pay the fees for
both options. In 1895, Hasan Bagirov, the director of the Vendam village school, said: “The
peasants do not wantto send young girls to the Russian school. With this in mind, every parent
knows that it is his duty to teach his daughter Azerbaijani at home” (Ahmedov, 1985, pp. 119-
212). In 1897, one per thousand of the total population of Russia received university-level
education (Hablemitoglu & Hablemitoglu, 1998). Although schools were opened for the people
of Tsarist Russia in the 19th century, almost everyone could not attend them. In widespread
madrasas, the average duration of education varies between 10 and 15 years (Tagiyev, 1993).
Therefore, madrasas provided education in a way that was far from the modern needs of the
period; simply speaking, they prioritized the teaching of calculation, writing, Arabic, and
Persian. Since old-style education was provided here, the literacy rate among people was quite
low. Moreover, only boys were educated in these madrasahs, while girls had to be content with
arbitrary education provided at home.

Realizing that all these developments had reached dangerous dimensions for the
Russian Turks at the point of losing their identity, the educated intellectual segment of the
Russian Turks, who were in interaction with the West, turned towards an enlightenment
movement to solve these problems within themselves. Since they spent a lot of time on the
issue of improving education in the region, they took the name of jadidci, based on the Usul-i
Jadid (new method) method they developed in education (Swietochowski, 1988). Since the
early 19th century, many Russian schools opened in the region, and most of the Azerbaijani
intellectuals mentioned here were educated in these schools. The idea of establishing Usul-i
Jadid schools, which were closer to modern education for the Russian Turks living in the region,
was easier to access than Russian schools, followed their own traditions in a modern way, and
prioritized their mother tongue (Baykara, 1966). The innovative ideas of these intellectuals were
not accepted by some circles, particularly the conservative clergy of that period. These people
and their supporters were labelled as ancientists (Swietochowski, 1988). In such an
environment, the first Usul-i Jadid school was opened in 1884 by Ismail Gasprinsky in line with
the new-generation education program (Devlet, 2014), and the first girls’ Usul-i Jadid school
was established in Bahgesaray in the same year (Hablemitoglu & Hablemitoglu, 1998). Efforts
were made to convey them to other Russian Turks through the newspaper TerciUman, which
started to be published about a year ago (April 10, 1883) (Capraz, 1990). Especially in terms of
language, the newspaper was at a level that could be understood by the average reader in
Azerbaijan and Crimea, while the Volga Tatars in Tsarist Russia, for example, had a little more
difficulty understanding it (Swietochowski, 1988). It should also be noted that Terciman
newspaper was financially supported by Tagiyev (Ebulfez, 2006). In fact, Ismail Gasprinsky
expressed in his newspaper Tavrida in 1881 that Muslim women in the region should be
liberated (Gundogdu, 2010). The issues that we can list as what Ismail Gasprinsky wanted to
do; “Education in schools in the European sense, the creation of a common script for Turks,
the liberation of women from captivity, the participation of Russian Turks in economic life, the
correction of religious administrations, the establishment of mutual aid societies, etc. Devlet
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(1988, p. 54)” later became the common goal of jadidists. After the first Usul-i Jadid School was
opened in Bahgesaray, new schools were opened in the Caucasus and Crimea, thus ensuring
continuity (Ortayli, 1968). The fact that the schools were not strictly supervised by Tsarist
Russia was an important factor in the rapid spread of these schools in a short time
(Somuncuoglu, 2014). Thus, the Usul-i Jadid schools were able to spread more easily in terms
of their qualities that prioritized the interests of Russian Turks.

According to the programme prepared for the Usul-i Jadid schools, in addition to the
teaching of Islamic legal rules and the Qur’an, courses such as history, mathematics,
geography (Zenkovsky, 2000), and native language education were included in the curriculum
(Kimml, 1996). In addition, issues such as the duration of classes, physical condition of
classrooms, and number of students were established in accordance with the modern
conditions of the day (Kirrml, 1996). The first Usul-i Jadid school supporting these
developments in Azerbaijan was opened by Sitki Seferoglu in Ordubat in 1890, and the number
of these schools started to increase. With the acceleration of the renewal process, Neriman
Nerimanov obtained permission to open the first library in 1894. Thus, various works began to
come to different regions, including Istanbul (Devlet, 2014). Ismail Gasprinsky, together with
his daughter Sefika Gaspirall, also published the first women’s magazine among Russian Turks
(Alem-I Nisvan 1906-1910) (Kanlidere, 2000) As can be seen, the press organs of that period
were intertwined with educational issues. A significant part of the discussion on the subject
occurred in these newspapers. For example, on July 11, 1875, the first issue in the newspaper
Ekinciwas published in the native language in Azerbaijan, and Hasanbey Zerdabi, among many
others, shared his thoughts on the issue of education in this newspaper. The views of the
jadidists on issues such as education in the native language and the prioritization of science
soon led to letters of reaction to the newspaper (Taghiyev, 1993). These reactions came from
the kadimists who were against the jadidists who prioritized the new generation’s educational
understanding and intellectual knowledge of the period. Just as the assimilation policies of
Tsarist Russia triggered the development of opposing ideas to a great extent, the desire for
innovation in Azerbaijan also supported the emergence of opposing ideas. Therefore, the
opening of the Usul-i Jadid schools and the opening of girls’ schools prepared the grounds for
clergymen who opposed the issue from a religious point of view. The traditionalist clergy in the
region opposed these new schools on the grounds that they were against the spirit of Islam
(Azarbaycan Tarixi 2008). Therefore, itis necessary to remember the clergymen who supported
innovation (Hablemitoglu,1998). Clergymen such as Abdulsalam Akhundzade, Mullah
Muhammad Pishnamazzade, and Mufti Hussein Efendi Kayibov tried to explain the importance
of education to the people by basing it on religion (Azarbaycan Tarixi 2008). Thanks to these
intellectual clergymen, a significant portion of the population found moral strength to send
their children to modern schools.

In one of his writings, Zerdabi said, “No matter how many schools we have for men,
we will not achieve the desired goal. Women were excluded from this study. However, women
play an important role in the education of the young generation (Ahmedov 1985, p. 213).”
Zerdabi also supported these thoughts by taking action on the issue. In the 1880s, he and his
wife Hanife, aware of these shortcomings, wanted to open a separate school for Muslim
women in Thilisi. These ideas have led to many controversies in this region. The initiative to
open a schoolwas financial and could not be completed due to other reasons. In 1896, Zerdabi
applied to the governor of Baku with the idea of establishing a girls’ school in Baku, but this
request was rejected as dangerous (Ahmedov, 1985).

All this shows that the level of education of society in 19th century Azerbaijan was
largely determined by men who could receive traditional madrasah-type education, which was
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quite far from the scientific framework. For women, since the end of this century, the struggle
of intellectuals trying to keep up with the modern world has attracted attention and response.

Who is Haji Zeynelabidin Tagiyev?

Itis important to know the life of Haji Zeynelabidin Tagiyev to see that he is a part of
a meaningful whole. The first condition to place Tagiyev’s services on behalf of the Turks of
Russia on a foundation is only possible by knowing what kind of life journey he went through.
With this awareness, it is possible to see what kind of mind is behind Tagiyev’s actions. For
example, why did a millionaire risk his life for the Turks of Russia? Why did he use both his own
influence and capital for the future of the Azerbaijani people with great self-sacrifice? In this
section, the answers to these questions are presented.

Although Taghiyev’s date of birth is not clearly known, there are two possibilities
emphasized. The first was 1823, whereas the other possibility and predominantly accepted
date were 1838. Haji Zeynelabidin Tagiyev started to work in constructions from an early age in
order to support his family and developed himself in the field of stone carving (Tahirzadsa et al.).
His father was a modest cobbler, and his mother died when he was 10 years old (Memmedova
et al., n.d.). His father married for the second time, and Taghiyev had five sisters from his new
wife. When he was 15-18 years old, he learned carpentry on the one hand and worked in
construction on the other. The fact that he was a hardworking and intelligent child caused him
to be loved in every environment that he entered (Stleymanov, 1996). The fact that he started
working from an early age also contributed to the development of his brilliant commercial
intelligence. Taghiyev had two marriages, the first one was with Mrs. Zeynep and the other one
was with Mrs. Sona. He had eight children from these two marriages (Memmedova et al., n.d.).

In the 1860s, Taghiyev began trading with earnings he obtained during his working
life. In 1872, he became one of the richest oil company owners in the period of the accidental
discovery of oil from the land he rented (Mammadova et al.). It should be noted immediately
thatthese years coverthe years 1870-1883 (Devlet, 2014), when Azerbaijan was at the forefront
of geo-economics due to its rich oil reserves in the international arena. Therefore, the
Azerbaijani Turks in the region began to strengthen materially and spiritually for many reasons,
such as the economy, industry, and railway. Thanks to this process and his own talent,
Taghiyev earned a very large fortune. Such that this fortune included two oil ships, factories
producing neft in Nizhny Novgorod, as well as 6 ships and a fleet of railway wagons (Valixanl
et al.). Towards the end of the 19th century, at the suggestion of Taghiyev, the oil-carrying ship
owners of the period came together and established the Kur-Khazar (Klr-Xezar) maritime and
shareholders’ association. The reason for establishing this association was to develop cargo
and passenger transport. According to the project, these ships will pass through the ports in
the Caspian Sea, Volga River and Kura River (Suleymanov, 1996).

It is seen that Tagiyev placed advertisements in many newspapers for almost all of
his activities. These advertisements are extremely valuable in terms of showing that Tagiyev
worked meticulously not only in education but also in every field he was involved in, spared no
expense and wanted the best for himself and his nation, made use of modern facilities and
demonstrated these facilities with the services he offered to the public. For example; while he
was engaged in the transport business, he placed an advertisement in the newspaper. It is
understood from this advertisement that during the voyage, there are all facilities for
passengers such as “... separate single and double cabins, buffet, electric lighting, steam
heating, doctor to provide medical care, etc. (Kaspiy, Voskresenve14-go abgusta 1905/No:160/
Kaspiy, Sunday 14 August 1905/Number:160).” In 1887, with the company he established with
five investors, he also built a road and a fire station, the entire cost of which was covered by
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himself. In 1895, he established a horticultural school in Merdakan, which enabled
specialisation in areas such as horticulture, tree/flower/vegetable planting and farming, and a
great deal of afforestation in the region (Suleymanov, 1996). He also made significant
contributions to the urban planning of Baku (Memmedova et al., n.d.).

As of 1896, oil production of H.Z.A. Tagiyev’s companies exceeded 500.000 tonnes.
However, he sold a significant part of his oil company to the British in 1897 (Tahirzads et al.).
Taghiyev also had a very wide trade network in the field of fisheries. So much so that the coasts
of the Kura and Caspian Sea came under his management. He was a pioneer inissues such as
the installation of telephone lines and water lines in the region (Mammadova et al.). He also
owned an extremely luxurious four-storey building in the centre of Moscow (Suleymanov,
1996).

In 1901, Tagiyev took over the textile sector and established a large textile factory. In
order to provide cotton as raw material for this factory, he bought land in Yevlakh region. Shortly
after, Taghiyev also got involved in various sectors such as food, communication and real
estate in line with the needs of the 19th century in Azerbaijan. Apart from all these commercial
activities, he was also an important political figure for Azerbaijan. In this process, he was
elected to the Baku Duma many times, thus playing animportantrole in the future of Azerbaijan
(Tahirzads et al., n.d, pp. 5-6). Taghiyev followed the direction of the world and did not refrain
from struggling for the Azerbaijani people to walk on this path from an intellectual point of view.
For example, Alimerdan Topcubasi, another intellectual who has an important place in the
history of Azerbaijan, and other intellectuals of the period prepared a petition with Tsarist
Russia for the elimination of inequalities in many fields such as religion, politics and education
for Muslims (Tahirzads et al.). Thus, Tagiyev became the firstindustrialist who is known to have
put a stop to the colonialist mentality of Tsarist Russia, which continued ruthlessly in economic
terms (Memmedova et al., n.d.).

Tagiyev spent a lot of money on charity. In addition to supporting the girls’ school, he
sent many students to Russia and Europe and personally covered their education expenses.
However, what Taghiyev did/wanted to do was also tried to be prevented by the kadhimists,
just like other intellectuals. Seyed Jafar, the son of Seyed Azim Shirvani, said the following
about this: “Haji Zeynelabdin Tagiyev wanted to publish my father’s (Seyed Azim Shirvani ‘s
manuscript) first corpus in Baku at his own expense. However, the censors and clergy
prevented this work. He sentitto Tehran and printed it by stone method. It had a printing press.
He printed newspapers and magazines in both Azerbaijani and Russian languages...”
(Suleymanov, 1996, p. 11). As it can be seen, the ancientists reacted to even the slightest
advancement in almost every field.

For Taghiyev, making efforts for the progress and development of Azerbaijan was,
above all, a prerequisite for being a patriot. For Muslims living in the region, education had
become one of the most important problems of the period. We can easily understand from his
own statements in the newspaper Toza hayat (New Life) how much he thought about the issue
of education: “Seeing the multifaceted need of my people for education, I did not spare my help
in this field. Understanding the necessity of opening schools for the education and upbringing
of young children, and publishing books and newspapers for the education and development
of adults, | have taken these issues into consideration and will do so... | really understood that
the future happiness, strength and development of the people depend on education”
(Tahirzadas et al., n.d., p. 8). By the end of the 19th century, Tagiyev had already realised that
the press was a very important means of communication in the world. He also explained that
he attached great importance to this issue with the following words: “l consider the press as
one of the powerful tools of spiritual, educational and economic growth of the people,
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therefore | consider it as my moral obligation to provide financial assistance to newspapers”
(Tahirzade et al. n.d., p. 10). In support of these words, he bought Kaspi newspaper in 1895,
Hayat newspaper in 1905 and Flyuzat newspaper in 1906 (Tahirzads et al., n.d.). Alimerdan
Topcubasi, the editor of Kaspi newspaper, expressed his contributions to the intellectual life
of Azerbaijan in the following words: “H.Z.A. Tagiyev, a staunch supporter of education,
surprises everyone who contacts him on educational issues. The innate mind of this
uneducated person is filled with the energy of faith and confidence in the great power of
education. H.Z.A. Tagiyev, who spends a lot of time on the needs and requirements of
education, while expressing thoughts that can be heard from the language of a contemporary
intellectual, surprises his interlocutor with such a love for school (Cabbarov, 2011, p. 203).”

Tagiyev, who contributed a lot to the cultural development of Azerbaijan, built the
first known theatre building for Azerbaijan in 1883 and paid for it himself (Tahirzads et al., n.d.)
However, since women were not allowed to enter these theatres, special lodges for Muslim
women were started to be built in 1906 (Suleymanov, 1996). Two main elements that were
importantin Tagiyev’s life are clearly understood. “The first of these was the economic strength
of his people, and the other was to raise the level of education (Memmedova et al. n.d, p. 7).”

With the inclusion of Azerbaijan into the USSR, the USSR confiscated all of Taghiyev’s
assets, which amounted to 30 million manats (rubles) (Memmedova et al., n.d.). Taghiyev was
allowed to live in Baku-Mardakan and died on 1 September 1924 (Tahirzads et al. n.d., p. 4). In
the newspaper Baku Workers, where his obituary was published, cancer disease was given as
the cause of his death (Bagirov et al., 1993).

It is understood from Tagiyev’s life that even though he was not educated, he
endeavoured for the all-round development of Azerbaijan with his intellectual thinking skills.
He was a talented, creative, principled, and foresighted person who did not hesitate to use all
the advantages of his personal wealth in favour of Azerbaijan. Although he was uneducated,
his support and contribution to education is one of the most important factors that distinguish
him from others.

Haji Zeynelabidin Tagiyev’s Girls’ School (1901-1918)

On 22 March 1896, the director and inspector of the State Schools of the Baku
Province and the Dagestan Province (hame not specified) approached Tagiyev with a proposal
to finance the establishment of a girls’ school. It was stated that they wished to open a 1 or 2
class school for Muslim girls, where handicrafts and home economics classes would be taught
(GIAAR.F.309, ON., D. 779, L.6-6(0OB.) /no:354 cited. A.M.A.i.2020:14). For this issue, which
was emphasised among the intellectuals, Taghiyev evaluated the situation and wrote a letter
to K.P. Yanovsky, the head of the Caucasian Education Department, on 24 April 1896, stating
that he wanted to open a girls’ school, but he had conditions. In his letter, Taghiyev stated that,
in addition to the conditions listed below, he could support the school only if it was built
according to his own design, equipped with all services and equipment, and provided with
native language education. He also promised to transfer 125.000 rubles to the municipality if
his conditions were approved (Cabbarov, 2011). The reply confirming Tagiyev’s letter regarding
the conditions was received on 8 April 1897 (GIAAR.F.309, OP.1, D.780, L.46-46(0OB.) cited.
A.M.A.l 2020:25). Tagiyev did not apply to the Tsar’s wife, Alexandra Fyodorovna, about the
issue of naming the new school after her, but he expressed this in his letter to Yanovsky
(Cabbarov, 2011). While expressing his conditions for this school, which he undertook to cover
the expenses, Tagiyev prioritised the interests of Azerbaijani girls living in the region.
Accordingly, the items Tagiyev presented to Yanovsky to support the construction of the school
were as follows:
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1- The girls’ school should be of the type of the one-grade schools of the Caucasian
Education Region, with an additional department for the training of handicrafts and
household chores appropriate to the needs of the Muslim family.

2- The school must have a boarding house for at least 20 Tatar teachers; additional
boarders may be admitted; these are given free of charge to the poor.

3 - All students and staff of the school must be Muslims.

4-The honorary trustee of the school is the founder of the school, H.Z.A.Tagiyev. And
after his death, his eldest son uses this right. According to the order of seniority, this
right passes to his descendants by inheritance.

5- The board of trustees consists of the following persons: Honorary Board of
Trustees of the School (Article 4); Mayor of Baku, Provincial District Governor,
Director of Baku Province Public Schools, Director of Baku Mariinsky Girls’ High
School and three honorary Muslims elected by Baku City Duma.

6- The Board of Trustees determines the tuition fees to be paid for the subsistence of
guest students and self-sufficient boarders, takes care of the expansion,
enlargement and improvement of the school, and provides assistance to employees
and poor students with clothing and educational materials.

7- The expenses of the school and boarding school shall be covered by the interest
from the capital put up by Zeynel Abidin Tagiyev, voluntary donations, grants from the
city of Baku, if allocated, and money received from concerts, nights, etc.
(GIAAR.F.309, op.1, B.780, L.46-46(0B.) cited. A.M.A.1 2020, pp. 25-26)

Despite Yanovsky’s approval of the letter, the official opening of the school was
postponed for several years. In a letter written by Taghiyev, he expressed the importance of
these schools for Azerbaijani Turks as follows: “... | know Muslim family life and all its
shortcomings very well. There is only one way to gradually remove a Muslim woman from the
closed, fanatical life in which she lives: school and education. However, it is necessary to
establish this school in such a skilful way that Muslims will be interested in it without any
foreign ideas and send their daughters there with confidence” (Cabbarov, 2011, p. 205).

Research shows that even though the proposal to establish a Muslim girls’ school for
Baku seems to have been officially made to Taghiyev by the director and inspector of the State
Schools of Baku Province and Dagestan Province, this project is far from the curriculum
Taghiyev was trying to create. If this project had been accepted by Tagiyev as it was, rather than
being an ordinary Tsarist Russian school, education would have been provided in the form of a
2-year course programme based on skills such as handicrafts and home economics, and away
from the scientific, mother tongue curriculum. In addition, it would have been necessary to
obtain permission from Petersburg for all matters related to the school. Therefore, Tagiyev
deemed it appropriate for the school to be affiliated with the Baku-Dagestan Directorate of
Public Schools, and so it was (Cabbarov, 2011). All kinds of information about the school were
recorded in this directorate. For example, in 1912, it was decided by the school commission
(Board of Trustees) that a teacher named Mina Aslanova would attend classes to give religious
education. Then a petition was written to Baku Dagestan People’s Schools and the following
information about Mina Aslanova was given: “Mina Mrs Aslanova is a Tatar by nationality, a 16-
year-old girl of Muslim-Shiite religion. In 1912, she completed her education at the Baku
Russian-Muslim Women’s Alexandrinsky School. She lives in house number 103 on Spasskaya
street” (A.M.A.l. /Gora 2-go/N0O:13 -4 Yanvarya, 1913). As can be seen, detailed records were
kept on all kinds of information.
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On 18 July 1898, A.S. Thorzhevsky, the director of the Baku Province State Schools,
sent a letter to the Board of Trustees of the Caucasian Educational District approving
Taghiyev’s conditions and the construction of the school building (GIAAR.F.309, PO.1, D. 780,
L.50-50(0B.) PODLINNIK. No:6 cited in. A.M.A. | 2020:32-33). Thus, construction began, and
Tagiyev’s total donation amounted to 308.5 thousand rubles. The members under Tagiyev
responsible for the administrative affairs of this newly created institution were selected,
including Hasanbey Melikzade Zerdabi, Faruk Bey Vezirov, Alimerdan Topcubasi, and his wife
Sona (Cabbarov, 2011).

The school building covers an area of 864m? (Suleymanov, 1996). When it was first
opened, 35 of the 58 female students were selected from poor families (Memmedova et al.
n.d., pp. 24-25). The age of female students to be educated in the school varied between 8 and
11 years (Gancali et al, 2018). Even though there was no quota, with the suggestion of Taghiyev,
an additional quota was created, and 13 more female students were educated free of charge.
Thus, over time, the number of students who received free education exceeded the number of
students who received education with their own means. Tagiyev and the board of trustees
made every effort to ensure that the education was in line with the conditions of the period, and
they tried to proceed in a planned manner on every issue. Classes for students started at 08.30
in the morning. Discipline was taken very seriously and classes ended at 13.20 for the 1st and
2nd grades and at 14.20 for the 3rd and 4th grades (Cabbarov, 2011). The duration of the
lessons to be taught at the school was determined as 50 minutes and consisted of 5 separate
sessions (Genceli et al., 2018). Breakfast was served at 11.20 at the end of the third lesson. In
the evening, teatime was set at around 19.00, and all students were required to be asleep by
21.30. Education atthe school started on Saturday and ended on Thursday, and the day off was
set as Friday. Tagiyev paid special attention to the selection of women to teach in this school.
After determining the ability of the teachers to teach the Azerbaijani language and Islamic rules
through an exam, he took them to work. Thus, the first staff consisted of Hanife Melikova
Zerdabi, Meryem Sulkevich, Asma, daughter of Mehmet Emin Efendi, Sakine Ahundova. On 7
October 1901, the opening ceremony of the school was held. The student library of the school
consisted of about 852 books. It is believed that there were more than 590 educational
materials in many fields such as Islamic law, history, literature, mathematics, natural
sciences, calligraphy, painting and music. Tagiyev paid attention to every detailin school. From
the content of the lessons to all kinds of materials to be found in the building was a matter of
special attention for him. There was even a private doctor in the school, and one of the people
who helped him the most in all these matters was Zerdabi. In 1913, in line with Tagiyev’s
request, a proposal was made to provide two-year pedagogy education in the girls’ school.
Because the people who would teach here needed pedagogical education. Soon after, this
proposal was accepted, but the pedagogy course could only start operating in 1915. By 1916,
the status of the school was equalised with primary schools, and when such schools began to
represent the four-year secondary education stage with the developments, the condition of
completing primary school was introduced in order to enter here (Cabbarov, 2011).

After the establishment of Tagiyev’s girls’ school, “In 1901, one was opened in
Yerevan, in 1902 in Ganja, in 1907 in Nuha (Sheki) and Aghdash, and in 1909, three “Russian-
Tatar” city schools were opened in Baku. The founder of the first girls’ school in Lankaran was
Meryem Hanim Bayramalibekova, one of the first female educators of Azerbaijan” (Muradova,
2007, p. 12). In 1906, Meryem Hanim enrolled in Tagiyev’s girls’ school, after graduation she
entered Nina School and graduated with a medal in 1917. Afterwards, she continued her
education by studying medicine in Moscow. As a result of the political developments, she left
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her education and returned to Lankaran, where she opened a school for girls. She was the only
known female teacher in Lankaran in that period (Muradova, 2007).

In 1917, Haji Zeynelabidin Tagiyev’s support for girls’ schools is described in a
brochure about his life as follows: “... he built a school for Muslim girls. Girls learnt to read and
write in Turkish and Russian languages, housework, sewing, embroidery and so on. The
duration of education was 4 years. The school’s expenses of 800 roubles a year were paid by
Haci Zeynelabidin... He donated 1000 roubles... to a new girls’ school opened in Baku
(Hablemitoglu & Hablemitoglu 1998, p. 76)” Tagiyev’s support and value given to education has
been the guarantee of his future endeavours.

Developments in the world at the beginning of the 20th century, such as difficulties
in access to food, transportation problems for students from other cities, etc., had a profound
effect on the course of these boarding schools. Due to the mishaps in the daily education, the
decrease in the number of foreign teachers and their inadequacy, it was decided to close the
boarding schoolin September 1917 and then to continue the education of students who could
travel to and from classes. As of the year 1918, the school had to completely terminate its
activities. Part of the building is now used as the M. Fuzuli Manuscripts Institute of the
Azerbaijan National Academy of Sciences, and part of it is exhibited as the museum house of
Hussein Javid (Cabbarov, 2011).

Conclusion

In the second half of the 19th century, there were many intellectual Azerbaijani Turks
supporting innovation. These intellectuals, especially in the 19th century Azerbaijan, when
women’s education was struggling between the spiral of illiteracy and poverty, opened a third
way for them. Considering the circumstances, it can be seen that a new formation is not only
an intellectual but also a material issue. It is precisely such an environment that placed the
rich of the period, such as Taghiyeyv, in a strategic position for the Turks of Russia. In particular,
Tagiyev’s life shows us that he does not create a profile that is sloppy and dependent on old-
style practices in anyfield he is involved in. Not only the Turks of Russia are aware of Taghiyev’s
general principles, but also the state organs of Tsarist Russia in the region are of the same
opinion. The biggest reason why Taghiyev did not face major obstacles was because they were
afraid of the material influence of such a powerful financier. However, just like the jadidist
intellectuals, he also had his share of the ancientist mentality and encountered obstacles from
time to time. Each obstacle put in the way of innovation by the kadhimists was nothing but
another brick in the wall that Tsarist Russia wanted to build.

As can be seen, the first quarter of the 19th century was not a very good term from
the aspect of the education of Azerbaijani women. However, thanks to the farsightedness of
the Turkish intellectuals living in Tsarist Russia, the issues of education and women were
discussed in depth since the middle of this century. It was agreed to prioritise the issue of
women and education. The jadidist intellectuals in the region took steps to eliminate the
destruction of women in the field of education. Azerbaijani women, who had no other choice
between Russian schools and old-style madrasahs and whose rights to benefit from them were
limited, were given a new path by adding another option. In such a process, the foresight of Haji
Zeynelabidin Tagiyev, who turned the idea of opening a modest school for Muslim girls from the
state institution of Tsarist Russia into an advantage for his nation with the traces of the work of
Russian Turks in the field of education, came into play. The fact that this initiative was made to
Tagiyev is a result of the importance he attached to education. However, this proposal, which
at first glance seems well-intentioned, does not carry the qualities that will encourage
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Azerbaijani women to science, support their education, save them from any discrimination
and/or embrace them with their historical identity. The fact that Tagiyev, on behalf of
Azerbaijani women and intellectuals, made her weight felt by imposing her conditions, proves
her personal superiority in the historical arena.

On the other hand, the nineteenth century Azerbaijani education life, in which the
traditionalline of education was preserved in terms of quality, and only men could benefit from
this traditional education model, evolved towards the end of the same century into a period
that included basic sciences such as history, geography, mathematics and now women could
also receive education. Tagiyev’s girls’ school provided all kinds of opportunities in terms of
education in order to create Azerbaijani women in the modern line in the conditions of the
period. Taking advantage of the traces of the systematic work of the Russian Turks in the field
of education, Taghiyev was able to embody the position of Azerbaijani women in his own
imagination. The misfortune of the school was that it was short-lived. However, despite this,
the schoolis important both in terms of its structure and the quality of the education provided.
Tagiyev and the jadidist intellectuals of the period, with all they did and wanted to do, became
a beacon of hope for the educational life of contemporary and later women.
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Oz: XIX. yuzyil ve son ceyregi Rusya Tirklerinin tim tarihlerine ilham
kaynagi olacak nitelikte cok yonlu gelismelere sahne olmustur. Carlik
Rusya’si sinirlari iginde bulunan Rusya Turklerine uyguladigi politikalarin
mihenk taslarindan birisini egitim, digerini ise kadinlar olusturmaktadir.
Toplumsal hayattan bu iki olguyu gikardigimizda kendini tanimayan, milli
bilingten uzak, kimlig§inden habersiz, kitleler yiginindan bagka bir sey
kalmamaktadir. Toplum bu olgular etrafinda sekillenmektedir. Rusya
Turkleri arasindaki entelektieller, ileri goruslulukleriyle bu iki olguyu,
kendileri icin avantaja cevirmek konusunda akillica davranmislardir.
Oncellikle okullarda bir yenilige gitmenin zorunlulugunu, milli biling
tabanliyeni nesil Usul-i Cedid okullariyla sistemlestirmis, ardindan Rusya
Turklerine bu sistemi aciklamaya ve kadinlari bu egitim sistemine dahil
etmeye calismiglardir. Tasarladiklan  dusuncelerini  uygulamaya
koyarken, kendilerini finanse edebilecek donemin zenginleriyle birlikte
hareket etmislerdir. Bu kisilerden birisi de Haci Zeynelabidin Tagiyev’dir.
O, egitim mufredati da dahil olmak Uzere, okulun her turlt ihtiyacini
karsilamis, onemli adimlar atarak Azerbaycan’da Mdusliuman Kiz
Mektebinin acilmasini bizzat saglamistir. Baku’de, H.Z.A.Tagiyev’in Kiz
Mektebi sayesinde, donemine gore onemli sayida Azerbaycan kadini,
kendi kultiriinden kopmadan, diger mekteplere gore ikinci sinif egitim
kurumuna dahil olmadan, nispeten oOzgurlesme kazanimina sahip
olmustur. Bu calisma; H.Z.A. Tagiyev’in hayatini ve kizmektebinin olusum
meselesini, XIX. yuzyil Azerbaycan kadininin egitimi Uzerinden
literatlirdeki eksikligi gidermek amaciyla ayrintili bicimde incelemistir.
Ayrica H.Z.A Tagiyev’in hayati detaylandirilarak, onun egitime sundugu
katkilarin sebepleri belirlenmeye c¢alisilmistir. Musluman kiz mektebi
agma teklifinin, kimden geldigine yonelik tartismalara da cevap
aranmistir. Azerbaycan dili, Rusga ve Turkge sureli yayin, ana kaynak ve
telif eserler Uzerinden bilgiye ulasilmaya calisilmis, konu neden-sonug
iliskisiyle temellendirilmistir. inceleme vyaparken, nitel arastirma
yontemlerinden dokiiman ve icerik analiz ydnteminden faydalanilmistir.
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Giris

XVI. yuzyil ve sonrasinda Kafkasya bodlgesel anlamda, etrafindaki glc¢ dengeleri
bakimindan paylasilamayan boélge halini almistir. Ancak XIX. yuzyilla birlikte bolgede Carlik
Rusya’si hakimiyet kurmustur (Resulzade, 1996). Bu yuzyilin sonlarinda, Carlik Rusya’sinin gcok
yonlu asimilasyon politikalarina maruz kalan, bir yandan da kimliklerini korumaya calisan
Rusya Turkleri; kendi benliklerini hem korumak hem de gelistirmek adina, tarih bilimi ve egitim
icin de son derece kiymetli bir doneme adim atmislardir. Bilindigi tUzere tarih egitimi ve bilgisi;
toplumun karakterini anlamak ve de yansitmak acisindan oldukgca 6nemlidir. Azerbaycan’da
yasayan Turkler, tam da bu bilingle giristikleri entelektliel micadelenin mihenk taslarindan
birini olusturmaktadir.

Azerbaycan’a ait topraklarin Rusya tarafindan isgal edilmesiyle baslayan surecte, Rusya
bolgede kendi varligini kabul ettirmek ve devamuligini saglamak icin c¢esitli politikalara
basvurmustur. Genelde Rusya Turklerinin, 6zelde Azerbaycan’in bu dénemde kendi iginde
cOzmesi gereken c¢esitli meseleleri vardir (Baykara, 1975). Bunlar arasinda en dnemlilerinden
biri egitim, digeri ise kadinlardir. Egitim, yakin vadede sonug¢ vermiyormus gibi gozuken, ancak
uzun vadede toplumlarin kdklerini yerinden oynatabilecek kadar gugli bir olgudur. Kadin ise;
egitimin olumlu olumsuz etkilerini uzun yillar nesillere aktarabilecek derinliktedir. Dolayisiyla
bu iki olgunun tahribati bir toplumu kdklerinden ayirabilecek gugtedir. Bunun farkinda olan
Carlik Rusya’si niyetlerini ortaya koyan ve birbirini destekleyen politikalarini titizlikle
surddrmusgtar. Oyle ki; halk, adaletsizlikle ¢cok yonlu siddete maruz kalirken, kendi dillerinde
dusunmelerini bile egitim araciligiyla yasak hale getirmistir (Baykara, 1966). Dédnemin Rus Milli
Egitim bakani, Car |. Aleksandr’a su satirlar kaleme almistir: “Rus olmayan milletleri egitip
aydinlatmanin ve onlara Rus ruhunu agilamanin, devletimizin takip ettigi siyaseti bakimindan
son derece 6nemli oldugu kanaatindeyim” (Ebulfez 2006, s. 36). Boyle bir ortam, Azerbaycan
Tarklerini kendi tarihsel devingenlikleri igerisinde kopmaya maruz birakmistir. Egitimin 6nemini
net bir sekilde i¢sellestiren Carlik Rusya, baglarda bolgenin kirsal alanlarini egitim sahasi olarak
goérmemis ve de buralara yeterli fon saglamamistir. Bunlara ek olarak, kirsal alanlarda yasayan
maddi duzeyi duguk yerli halk, topraklarinin Rus géo¢gmenlerine verilmesiyle de karsi karsgiya
kalmistir (Yesilot, 2004). Dolayisiyla kirsal alanlardaki yerli nufus ya egitilmemis ya da
geleneksellesmis medreselerin egitimine mecbur birakilmistir. Bu halkin, buyuk bir kismini da
derin yoksullukla bas basa kalan Azerbaycan kadinlari olusturmustur. Dolayisiyla halkin
medent anlamda kendini ayaga kaldirmasi da yine bu doneme tepki olarak ortaya ¢ikmisgtir.

Ote yandan XIX. yilizyilin ikinci yarisi Azerbaycan’da petrol rezervlerinin énemli bir kaynak
haline gelmesi, sanayinin gelismesi, sanayinin gelismesiyle bolge halkinin buralarda is imkani
bulabilmesi, demiryolunun insa edilmesi ile birlikte Bati ile temasin saglanmasi, Carlik
Rusya’sinda yasayan Turklerin egitim gormesiyle entelektlel kitlenin artmasi, hep birlikte
yenilesme slrecinin dogmasina sebep olmustur. Genelde Carlik Rusya’sinin tamaminda,
O0zelde Azerbaycan’da bulunan bazi Turk entelektieller bu dénemde kendilerini 6zellikle
egitimin iyilestirilmesi-modernlestirilmesi meselesinde gostermeye baslamiglardir. Bu
anlamda gelisimin tabana yayilmasi acisindan 6zellikle XIX. ylzyilin ikinci yarisinda yukselise
gecen, Azerbaycan basini da dnemli bir yer tutmaktadir (Baykara, 1966). Azerbaycan basini
sayesinde bodlge halki hem birbirlerinden hem de dinyadaki gelismelerden haberdar olarak,
fikri ylkselisine onemli katkilar saglamistir. Azerbaycan’da basin denilince de akla gelen
isimlerden biri Haci Zeynelabidin Tagiyev olmaktadir. Cunkl kendisi Azerbaycan’da yeni
gelismeye baslayan yayincilik faaliyetlerinin de finansorligunu yapmistir (Devlet, 2014).

Yukarida gergevesi ¢izilen XIX. ylzyilin son ¢eyreginde Rusya Turklerinin sosyal-siyasi,
iktisadi durumu bolgenin genel bir portresini olusturmakta ve kendi tepkisel sureglerinin
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gortulmesini saglamaktadir. Clnku; cografi anlamda birbirinde uzak gibi goriinseler de Rusya
icerisinde bulunan Tdrkler acgisindan durum benzer cizgide devam etmistir. Dénemin
entelektuelleri tum dlnyadaki gelismeleri takip eden, basta egitimsel 6n gortleri olmak Uzere,
Rusya Turkleri igin sistemli bir yol gosterici olmuslardir. Sartlar géoz 6nine alindiginda
gorulmektedir ki, yeni olusumlar fikri oldugu kadar, maddi destege de ihtiyac duymaktadir.
Butln Rusya Turkleri arasinda yayginlasan ve gelisen entelektuellerin en 6nemli destekgileri
kuskusuz dénemin zenginleri olmustur. Bunlarin en dnemlilerinden biri de Haci Zeynelabidin
Tagiyev’dir.

Calismanin tum bu butunsellik igcindeki amaci; kimulatif bilgilerden olusan tarih bilgisi
ve egitiminin toplumdaki yansimalarinin tarihsel acidan 06zgln degerlendirmesini
yapabilmektir. Bu degerlendirme ve bilgi analizleri cergevesinde, toplumun s6z konusu bilimsel
alanlara ne kadar ihtiyaci oldugu, XIX. yuzyil Azerbaycan’inda sosyal, siyasi, iktisadi pek ¢cok
alanin egitim Uzerinden, karsilikli olarak nasil dizayn edilebilmis olacagini gormemiz acisindan
son derece onemlidir. Dolayisiyla bu calisma ile; XIX. yuzyil Azerbaycan’inda kadinlarin egitim
alabildigi eski tip yapilar ve bu egitimin modernlesmesi icin gosterilen mucadele ile birlikte
sonuglarini gormek mumkun olacaktir.

Yontem

Arastirma Yontemi ve Deseni

Bu calismada temelde, donemin Azerbaycan kadininin egitim hayatinin ne durumda
oldugu, Azerbaycan’da ilk Misluman kiz mektebini kurdurmakicin Haci Zeynelabidin Tagiyev’in
nasil bir strateji izledigi, mektebin kurulmasi teklifinin kimden geldigi sorularina yanit aranirken,
bunlarin yaninda alt problemler olarak gortlen, entelektuel Rusya Turklerinin dnemli
finansdrlerinden olan dénemin zengin aydini Haci Zeynelabidin Tagiyev’in nasil bir hayata
dogdugu ve nasil bir egitim aldigl, insa edilen mektebin sadece egitim alani olarak mi géruldugu
yoksa Azerbaycan kadinina layik gorulen kalitede bir hayatin provasinin mi yapildigl, gibi
sorulara da cevap aranmistir. Dolayisiyla XIX. yuzyil Azerbaycan’inda kadinin geleneksel egitim
modelinden, modern egitime gecis siireci irdelenmistir. Ozellikle Rusya Tirkleri arasindaki
entelektuel gelisimin 6nemli bir parcasi olan, Azerbaycan’da ki bu sosyal degisim sureci
incelenirken nitel arastirma ydntemlerinden olan, dokiman analiz tekniginden faydalanilmistir.

Calisma Grubu

Bu calisma; XIX. yuzyil Azerbaycan’inda geleneksel egitim modelinden, modern egitim
sistemine gecisi, kadinlar Uzerinden incelemektedir. Donemin 6nemli entelektieli Haci
Zeynelabidin Tagiyev’in kiz mektebi s6z konusu modern egitim sisteminin bolgedeki onemli
temsilcilerinden biridir. Burasi ayni zamanda Azerbaycan’daki ilk Misliman kiz mektebi olmasi
dolayisiyla da calismaya konu olmustur. H.Z.A. Tagiyev’in iyi denilebilecek diizeyde egitim
almadigi halde, modern egitime olan ilgisi ve destegi onu dikkat ceken bir yere
konumlandirmaktadir. Konuyla ilgili, elde edilen ana kaynaklar dahil olmak Gzere; butln bilgi ve
belgeler, bilimsel etik kurallar cercevesinde literatlr Uzerinden incelenip, herhangi bir katilimci
ile calisma icermediginden etik kurul onayina gerektirmektedir.

Veri Toplama Araclari

Arastirma kapsaminda incelenen belgeler, Azerbaycan Milli Arsiv idaresi ve Azerbaycan
Milli Kitiphanesindeki arsiv belgelerine dayanmaktadir. Boylece konu ile ilgili dogrudan bilgiye
ulasilmaya calisilmistir. Bunlarin yaninda s6z konusu makale ile ilgili Turkge, Rusca ve
Azerbaycan diline ait arsiv belgeleri, telif eserler ve makaleler arastirmanin niteligi g6z 6nlinde
bulundurularak sistematik bir bigcimde taranmis ve siniflandirilmistir. Ayni zamanda bdlgeye
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bizzat giderek, s6z konusu Tagiyev’in kiz mektebi, buglinki haliyle “M. Fuzuli El Yazmalari
Enstitlisu- Huseyin Cavid’in muze evi” olarak kullanilan binada incelemelerde bulunulmustur.
Boylece donemin egitimi icin 6zel olarak dizayn edilen yapi gorllerek, s6z konusu binanin
donemin egitim kalitesine katkisi olup olmadigi Gizerine arastirma yapilabilmistir.

Verilerin Analizi

Calismanin konusu dahilinde ana hatlar ve detaylar, akademik literatiirdeki eksiklikler
gobz o6nunde bulundurularak, 6zgun bir analizle giderilmeye calisilmistir. Analiz yapilirken
tarihsel butunsellik korunmaya calisilarak, neden-sonug iligkisiyle konu detaylandirilmistir. Bu
detaylandirmalarin tarihsel karsiliklarinin, toplumsal hayata yansimasinin sonuglari verilmeye
calisitmistir. Tum bunlar yapilirken; déneme ait arsiv belgeleri, literatlr taramasi yapilarak,
toplanan belgeler Gzerinden icerik analizi yapilmistir. Bdylece, donemle ilgili birinci ve ikinci el
kaynaklar sistematik bir bicimde, kapsaml olarak incelenebilmistir. Calismanin gtvenirliligi,
arsivlerden elde edilen birinci el kaynaklar ve birinci el kaynaklarin birebir kopyalarindan elde
edilen verilerin analiziile saglanip, tarihsel gecerlilikle desteklenmistir. Ayrica elde edilen veriler
yorumlanip, anlamu bir butin olusturulmaya calisilirken, kavramsal sinirlara bagli kalinmis,
analiz surecinde yontemsel butunluk saglanarak tutarlilik korunmustur. Dogrudan elde edilen
tim belgeler, ayrintili bicimde detaylandirilmis, elde edilen bulgularin inandiriciligl ise tarihsel
akigla desteklenerek saglanmistir.

Bulgular

XIX. Yuzyil Azerbaycan’inda Kadinin Egitim Durumu

XIX. yuzyilin sonlari modern Azerbaycan kadininin egitimi, toplumda gorinur hale
gelmesi, Azerbaycan aydinlarii¢cin yan yana yurtyecekleri, toplumun énemli biryansimasiolan,
gelecek iginse modern Azerbaycan olugsumunun temellerini atacak Kkigilerin yetismesi
anlamina gelmektedir. Bu mesele XIX. ylzyilin sonlariyla birlikte sadece Azerbaycan 6zelinde
degil, Rusya’da yasayan butun Turkler icin son derece dikkat ¢ekici ve de ¢ézulmesi gereken bir
mesele haline gelmistir. Clnku; s6z konusu donemde Carlik Rusya’sinda bulunan Turk kadinlar
ile Rus kadinlari arasinda irksal farkliliktan kaynakli konumsal ayrim da bulunmaktadir. Buna
gore Turk kadinlarinin statl baglaminda oldukga alt siralarda oldugu gorulmektedir. Carlik
Rusya’si en ¢ok bu gruplarin milli bilince erismesinden ve bu bilincin egitimle toplumda karsilik
bulmasindan endise duymustur.

XIX. yuzyilda Azerbaycan Turk’u kadinlar Gzerinde Carlik Rusya’sinin politikalari gittikce
agirlasmisken, islamiyet’i cagin gereksinimlerinden uzak yorumlamaya devam eden din
adamlarinin da baskisiyla, bdlge kadinlari i¢in neredeyse yoklardi demek mumkundur
(Hablemitoglu & Hablemitoglu, 1998). Bu anlamda Azerbaycan entelektlelleri agisindan
mesele sadece egitimi onceleyen, tek noktaya odaklanmis bir konu olmaktan ziyade,
geleneksellesmis, kaliplasmis ve yikilmasi zor bir dini mesele halini de almistir. Azerbaycan
entelektlelleri icin eskiye karsi yeniyi insa etme slreci maddi-manevi oldukga zorlayici
olmustur. Onlar i¢cin Azerbaycan Turklerinin milll bilincinin artmasi, gelecekte iyi kusaklarin
yetisebilmesi, toplum bilincinin 6n plana ¢ikarak kimliklerini kazanmalarinin dnuindeki dnemli
engellerden biri; kadinlarin egitimde neredeyse yok hukmunde olmalariydi.
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1901 yiinda Ahmet Agaoglu® isldma Goére ve isldm Aleminde Kadin eserinde Yusuf
Akcura’nin? aktarimina gore kadin ve egitim meselesiyle ilgili sunlan soylemistir:
“Muslumanlarin kurtarilmasi, onlarin manevi, maddi, hatta siyasi kalkinmalari, yalniz iki
meselenin ¢ozumune baglidir: Kadin meselesi ve elifbanin (alfabenin) islahi...“ (Hablemitoglu
& Hablemitoglu 1998, s.119). Ahmet Agaoglu’nun 6ne c¢ikardigi bu iki olgu, Carlik Rusya’siicin
XIX. yuzyilin basindan itibaren vazgecilmez politikalar olmustur. Buyuk resme bakildiginda,
ddénemin bilinen tim alanlarini kendi lehine ¢cevirmeye c¢alisan ve higbir bosluk birakmayan
Carlik Rusya igin, egitim ve kadin meseleleri de stratejik avantaj saglamada 6nemli rol
oynamistir. Konuyla ilgili Carlik donemi Transkafkasya egitim kurulu baskanlarindan Semyonoy,
bolgedeki Carlik Rusya’sinin egitim politikasini su sekilde aktarmistir; “...MUsliman ¢cocuklar 3-
4 yil Rus, komsu ve diger Hiristiyan gocuklarla bir arada kalarak Rus dilini 68renecekler ve dini
fanatizmlerini kaybedip daha Rus olacaklar: Hukumetin bu alandaki temel ilgisi budur!”
(Ahmedov 1985, ss. 24-25). XIX. yuzyilin Azerbaycan egitim hayatina genel olarak bakildiginda,
bu politikanin Carlik Rusya’si tarafindan birebir uygulandigi zaten gortulmektedir. Carlik Rusya’si
acisindan bolgenin Ruslastirilmasinin olmazsa olmazi, Rus dilinin halka 6&gretilmesidir
(Somuncuoglu, 2006). Bu bazen egitim araciligiyla dogrudan, bazense boélgeye Ruslarin
yerlestirilmesiyle etkilesim saglayarak dolayli yoldan olmustur. Bolgede yasayan insanlar igin
egitim anlaminda iki secenek bulunmaktadir. Birincisi; Ruslarin asimile programlarina hizmet
eden genel Rus okullari, bir digeri ise sayilari olduk¢a fazla olan geleneksel medrese egitimi
(Musayeva, 2014). Azerbaycan’da Carlik Rusya’sinin egitim politikalarini uygulamaya koydugu
“ilk okul 1830 yilinda Susa’da, 1832’de Baku’de, 1833’te Seki’de, 1837°de Gence’de, 1838’de
Nahcivan ve Samahr’da acildi. 1857 yilinda Azerbaycan’daki tum kaza okullarinda sadece 148
Azerbaycan’li 6grenci vardi... (Muradova 2007, s.11)” Bu donemde Azerbaycanli kadinlarin
yaklasik yuzde 90’indan fazlasi okuma yazma bilmemekteydi (Muradova, 2007). 1830 yilinda
Bakii, icerisehirde 25 kiz cocuguna 2 kadin égretmen egitim vermistir. XIX. ylizyilin ortalarina
kadar Azerbaycan’da kadinlar igin belirlenmis, duzenli bir egitim sistemi gorulmemektedir.
1850’li yillarda Samahi’da Kullubejim Hanim isminde bir kadinin, kendi evinde matematik,
Farsca, tarih, ana dil, dikis dikme, resim gibi dersler verdigi bilinmektedir. Evlerde yapilan bu
tarz egitimler de bolgedeki kadinlarin gelisimine katki saglamistir. 1860’lLiyillarda bu tarz evlerde
ders veren, resmi belgelere gore Gence’de 11 kadin 68retmen, 55 kiz 6grenci bulunmaktadir.
Ancak bu kizlardan sadece 6’s1 koylu kizlardir. Genel olarak Azerbaycanli kadinlar bu sekilde
evlerde egitim gormustlr. Ve tabi ki bu egitime ulasabilmek icin de belirli bir licret 6demeleri
gerekmistir. Bu durum, her kesimden kadinin egitim almasini sinirlandirmistir. Bir kiz
cocugunun egitim alabilmesi ailesinin gelir durumuyla dogru orantili haldedir (Ahmedov, 1985).

Boyle bir ortamda Carlik Rusya’sinin Azerbaycan’da egitim faaliyetlerini baslatirken,
temel prensibi bolge halkina Rus dilini, kiltlrind, tarihini 6gretmek ve bunun devamulgini
saglamak olmustur. Rusya, bu amacla ilk devlet okulunu 1830°da Susa’da Kaza Mektebi adiyla
acmistir (Devlet, 2014). 1848’de ise ilk kiz mektebi olan Mukaddes Nina Mektebi Samahi
sehrinde acilmistir. Mektep sonralari Baki’ye nakledilmistir (Cabbarov, 2011). Mektep ilk
acildiginda 16 kiz 6grenci ainmistir. Bu okul da digerleri gibi, Rus egitimini temel alan bir
mufredata sahiptir. Rus dili, matematik vb. 1901 yilinda burada sadece bir Azerbaycanl kiz
egitim gormustiur (Ahmedov, 1985).

L Ahmet Agaoglu (1869-1939): Karabag dogumludur. 1889’da Sorbonne Universitesi’nde tarih ve filoloji egitimi almistir.
Tiflis, Susa ve Baki’de 6gretmenlik yapmistir. “Milli uyanis hareketi”ne katilarak Tiirk ve Muslimanlarin haklarini Rus
makamlarina karsi savunmustur. (Yiice 1988, ss.464-466)

2yusuf Akcura (1876-1935): Kazan dogumlu, Tiirk siyaset adam, tarihgi ve yazar. 1899 ‘da Paris’te Ecole Libre des Sciences
Politiques’te egitim almistir. Cedidciler arasina katilarak siyasi, kiltlrel faaliyetlere katilmistir. (Yiice 1989, s5.228-229)
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1874 yilinda, Baklu Kiz Lisesi, 1894’te Marinsky isimli bir kiz okulu daha acilmistir
(Muradova, 2007). 1901 yiinda Marinsky kiz okulunda yedi Azerbaycanli kiz 6g8renci egitim
gormustir (Ahmedov, 1985). Ancak goruldigu gibi, buralarda Azerbaycanli kiz 68renci sayisi
oldukgca dusuktir. Bunun baslica sebepleri arasinda; Rus egitim sisteminin alisilagelmis
Musliman egitiminden oldukga farkli nitelikler tasimasini ve Azerbaycan kadinlarinin
ihtiyaclarina cevap vermemesini gostermek mumkinduar. Carlik Rusya’sinda 1874 yilinda
Devlet Okullari Nizamnamesi yayinlanmis ve boylece egitimi de kontrol altina alarak, Rusya’da
yasayan Turkleri ve tabi ki Azerbaycan halkini kontrol altinda tutmay! hedeflemislerdir. Bu
nizamnameye gore; okullarda yalnizca Rusga egitim verilebilecektir. Bu durum Azerbaycan
halkinin ¢cocuklarini eski tip Musluman okullarina gondermeye yonlendirmistir. Ancak yine de
burada egitim gorenlerin sayisi da oldukga dusuktur (Azarbaycan Tarixi, 2007).

Goruldugu gibi bolgedeki kadinlar icin egitim anlaminda XIX. ylzyil Azerbaycan’inda ¢ok
fazla segenek bulunmamaktadir. Rus okullari, gelir seviyesi yuksek ailelerin ¢ocuklarina
yonelik, Rus tipi egitim modelini benimsemistir. Dolayisiyla Azerbaycanli kiz cocuklar ya
buraya gidecek ya da evlerdeki sinirli egitime mahk(m kalacaklardi. Bununla birlikte iki segenek
icin de Ucret 6demek zorundaydilar. 1895 yilinda Vendam Kdy okulunun muaduru Hasan Bagirov
sunlari sdylemistir; “Kdyluler geng kizlari Rus okuluna géndermek istemiyorlar. Bunu goéz
Onunde bulundurarak, her ebeveyn kizina evde Azerice 6gretmenin gorevi oldugunu
bilmektedir” (Ahmedov, 1985, ss. 119-212). 1897 yilinda Rusya’da toplam nufusun binde 1°lik
orani Universite seviyesinde egitim gorebilmekteydi (Hablemitoglu & Hablemitoglu, 1998). XIX.
yuzyil Carlik Rusya’sinda bulunan halk icin okullar agilmis olsa da bu okullara hemen herkes
gidememistir. Yaygin olan medreselerde ise ortalama egitim suresi 10-15 yil arasinda
degismekteydi (Tagiyev, 1993). Dolayisiyla medreseler, dénemin modern ihtiyaclarindan
oldukga uzak bir sekilde egitim vermekte, basitce s6z etmek gerekirse hesap yapma, yazi
yazma, Arapc¢a ve Farsga 6gretimini 6n planda tutmaktaydi. Burada eski tip egitim verildiginden
halk arasinda okuma yazma orani oldukca diisiik seviyelerdeydi. Ustelik bu medreselerde
sadece erkek ¢cocuklari egitim gortrken, kiz gocuklar evlerde verilen keyfi egitimle yetinmek
zorunda kalmistir.

Butun bu yasanan gelismelerin Rusya Turkleri i¢in, kimliklerini kaybetme noktasinda
tehlikeli boyutlara ulastigini farkeden Rusya Turklerinin egitim gormus, Batiile etkilesim halinde
olan entelektlel kesimi, basta kendi igcinde bu sorunlari cézmek icin, aydinlanmaci bir harekete
yonelmislerdir. Bolgede bulunan egitim o6gretimin iyilestirilmesi meselesine yogun mesai
harcadiklari icin egitimde gelistirdikleri Usul-i Cedid (yeni metod) yonteminden hareketle
ceditci ismini almislardir (Swietochowski,1988). XIX. ylzyilin baslarindan itibaren bolgede pek
cok Rus okulu acilmis, sozinl ettig§im Azerbaycan entelektlellerinin buyuk bir kismi bu
okullarda egitim gormiuslerdir. Ardindan bolgede yasayan Rusya Turkleri icin modern egitime
daha yakin bir gizgide, erisimi Rus okullarina gére daha kolay olan, kendi geleneklerini modern
cizgide takip eden ve anadillerini 6n planda tutan Usul-i Cedid okullarini kurma dustncesi
dogmustur (Baykara, 1966). Bu entelektuellerin yenilikci fikirleri, donemin muhafazakar din
adamlar basta olmak Uzere, birtakim cevreler tarafindan kabul géormemistir. Bu kisiler ve
destekgileri ise kadimci olarak isimlendirilmislerdir (Swietochowski, 1988). iste tam da bdyle
bir ortamda 1884 yilinda ismail Gaspirali® tarafindan yeni nesil egitim programina uygun, ilk
Usul-i Cedid okulu acilmis, (Devlet, 2014) yine ayniyilicinde Bahgesaray’da ilk kiz Usul-i Cedid
okulu kurulmustur (Hablemitoglu & Hablemitoglu, 1998). Yaklasik bir yil kadar 6nce (10 Nisan
1883) (Capraz, 1990) ¢ikartilmaya basglanan, Terciman gazetesi araciligiyla da bu gelismeler

3 [smail Gaspiral (1851-1914): Kinm Bahgesaray’da dogmustur. Moskova’da Harp Okulu’nda egitim gdérmiistiir. Béylece
Rus fikir hayatini ve aydinlarini tanima imkani bulmustur. Cedidcilerin 6nemli isimlerinden biridir. (Kirimli 1996, ss.392-
395)
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diger Rusya Turklerine ulastirilmaya calisilmistir. Gazete 6zellikle dil anlaminda Azerbaycan ve
Kinnm’da ortalama bir okuyucunun anlayabilecegi duzeyde olup, Carlik Rusya’sinda bulunan,
ornegin Volga Tatarlarinin anlamakta biraz daha zorlanabilecegi seviyedeydi (Swietochowski,
1988). Ayrica Tercliman gazetesinin arkasinda da Tagiyev’in maddi desteginin oldugunu
sdylemek gerekir (Ebulfez, 2006). ismail Gaspirali aslinda, bolgedeki Misliiman kadinlarin
ozgurlestirilmesi gerektigi dusuncesini 1881 yilinda Tavrida gazetesinde belirtmistir
(Gluindogdu, 2010). ismail Gaspiral’nin yapmak istedikleri olarak siralayabilecegimiz; “Avrupat
manada okullarda egitim yapilmasi, Turkler igin ortak bir yazi meydana getirilmesi, kadinin
esaretten kurtulmasi, Rusya Turklerinin iktisadi hayata katilmalari, dint idarelerin dizeltilmesi,
yardimlagsma cemiyetlerinin kurulmasi vb.” (Devlet 1988, s.54) meseleleri daha sonra
cedidcilerin ortak hedefi haline gelmistir. ilk Usul-i Cedid okulu Bahgesaray’da acildiktan sonra
Kafkasya ve Kirirm’da yenileri acilmaya baslanmis, boylece sureklilik saglanmaya calisilmigtir
(Ortayli, 1968). Bu okullarin kisa strede yayilmasinda énemli bir faktor olarak, mekteplerin
Carlik Rusya’si tarafindan ¢ok siki bir sekilde denetlenmemesini gosterebiliriz (Somuncuoglu,
2014). Boylece Usul-i Cedid okullari Rusya Turklerinin menfaatlerini dnceleyen nitelikleri
bakimindan daha kolay yayilma imkani bulabilmisgtir.

Usul-i Cedid okullari igin hazirlanan programa goére; islam hukuk kurallari ve Kur’an
Ogretimine ek olarak tarih, matematik, cografya gibi bilimi takip eden (Zenkovsky, 2000) ve
anadil egitimini iceren dersler mufredata dahil edilmistir (Kirnmli, 1996). Bunlarin yaninda ders
sureleri, dersliklerin fiziki durumu, 6grenci sayisi gibi meseleler de gunuin modern sartlarina
uygun olusturulmustur (Kinmu, 1996). Azerbaycan’da bu gelismeleri destekleyen ilk Usul-i
Cedid okulu ise 1890 yilinda Ordubat’ta Sitki Seferoglu tarafindan ac¢ilmis, akabinde bu
okullarin sayisi artmaya baglamis, yenilesme surecinin hiz kazanmasiyla birlikte 1894 yilinda
Neriman Nerimanov* ilk kitiphanenin agilmasi ile ilgili izni alabilmistir. Boylece bodlgeye
istanbul da dahil olmak tizere farkli bélgelerden gesitli eserler gelmeye baslamistir (Devlet,
2014). ismail Gaspirali, kizi Sefika Gaspirali ile birlikte Rusya Tirkleri arasindaki ilk kadin
dergisini de (Alem-i Nisvan 1906-1910) ¢ikartmistir (Kanlidere, 2000).

Goruldugu gibi, donemin basin organlari egitim meseleleriyle i¢ ice olmustur. Konuyla
ilgili tartismalarin 6nemli bir kismi bu gazeteler Uzerinden yasanmistir. S6z gelimi,
Azerbaycan’da 11 Temmuz 1875 yilinda Ekinci gazetesinin ilk sayisi ana dilde cikartilmis,
Hasanbey Zerdabi basta olmak Uizere, bu gazetede pek cok konunun yani sira egitim
meselesiyle ilgili duslincelerini paylagsmistir. Egitimin ana dilde olmasi, bilimin éncelenmesi
gibi meseleler hakkindaki cedidcilerin gorusleri, cok gecmeden gazeteye tepki mektuplarinin
gelmesine sebep olmustur (Tagiyev,1993). Bu tepkiler donemin yeni nesil egitim anlayisini ve
entelektlel bilgisini 6n planda tutan cedidcilere karsi olan kadimcilerden gelmistir. Nasil ki
Carlik Rusya’sinin asimilasyon politikalari tam tersi dlsuncelerin gelismesini buyluk oranda
tetiklediyse, Azerbaycan’da da yenilesme isteginin dne ¢cikmasi, tam tersi dustncelerin gin
yuzune cikmasini desteklemistir. Dolayisiyla basta Usul-i Cedid okullarinin acilmasiyla beraber
kiz okullarinin da faaliyet gostermeye baslamasi, meseleye dini acidan karsi c¢ikan, din
adamlarina zemin hazirlamistir. Bolgede bulunan gelenekgi din adamlari, yeni agilan bu
okullara fslam’in ruhuna aykiri (Azerbaycan Tarixi, 2008) olma gerekgesiyle karsi koymuslardir.
Tam da bu sebeple, yenilesmeyi destekleyen din adamlarini hatirlamak gerekir (Hablemitoglu,

4 Neriman Nerimanov (1870-1925): Tiflis’te yoksul bir ailede dogmustur. Edebiyatgi, devrimci, siyasetci, tip doktorudur.
M.F.Ahundov edebiyat ekolliiniin de temsilcilerindendir. 1902’de Odessa’da Tip egitimi almistir. Tagiyev’in maddi
destegiyle (Memmedova vd. ty:27)

> Hasanbey Melikzide Zerdabi (1842-1907): Samahi’nin Zerdab kdyiinde dogmustur. Moskova Universitesi Fizik-
Matematik Fakiltesinden mezun olmustur. Cedidcilerin dnemli isimlerinden biridir. (Akpinar 1997, ss.362-363)
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1998). Abdllselam Ahundzade, Molla Muhammed Pisnamazzade, Mufti Huseyin Efendi
Kayibov gibi din adamlari, egitimin 6nemini dine dayandirarak halka anlatmaya calismiglardir
(Azerbaycan Tarixi, 2008). Bu entelektlel din adamlari sayesinde halkin 6nemli bir kesimi, bu
modern okullara cocuklarini gondermek icin kendilerinde manevi guc bulmuslardir.

Zerdabi bir yazisinda soyle soylemistir; “Erkekler icin ne kadar okulumuz olursa olsun
istedigimiz hedefe ulasamayacagiz. Kadinlar bilimden ve egitimden diglaniyor. Ancak gen¢
neslin egitiminde kadinlar buyuk rol oynuyor” (Ahmedov 1985, s. 213). Zerdabi bu dusuncelerini
konuyla ilgili harekete gecerek de desteklemistir. 1880’lerde esi Hanife Hanim ile birlikte
eksikliklerin farkinda olarak, Musliuman kadinlar icin Tiflis’te ayrn bir mektep acmak
istemislerdir. Bu dusUnceleri bolgede cok fazla tartismaya neden olmustur. Okul agma girisimi
maddi sebeplerin de etkisiyle tamamlanamamistir. Yine 1896 yilinda Zerdabi, Baku’de kiz okulu
kurma dusuncesiyle Baklu valisine basvuru yapmig, ancak bu talebi tehlikeli bulunarak
reddedilmistir (Ahmedov, 1985).

Tam bunlar gostermektedir ki; XIX. ylzyil Azerbaycan’inda toplumun egitim seviyesini
belirleyen buyuk 6l¢ude, bilimsel cerceveden oldukca uzak olan geleneksel medrese tipi
egitimi alabilen erkekler belirlemektedir. Kadinlar igin, bu ylzyilin sonlarindan itibaren modern
dinyaya ayak uydurmaya calisan entelektlellerin mucadelesi dikkat ¢cekmis ve karsilik
bulmustur.

Haci Zeynelabidin Tagiyev Kimdir?

Haci Zeynelabidin Tagiyev’in hayatini bilmek, onun anlaml bir bltunlUn parcgasi
oldugunu gérmek adina son derece kiymetlidir. Tagiyev’in Rusya Turkleri adina yaptig
hizmetleri bir temele oturtabilmenin ilk sarti, ancak onun nasil bir yasam yolculugundan
gectigini bilmekle mumkunddr. Bu bilingle, Tagiyev’in yaptiklarinin arkasinda nasil bir akil
oldugunu da gormek mumkin olacaktir. S6z gelimi; bir milyoner belki de kendi hayatini
tehlikeye atabilecek girisimleri Rusya Turkleri i¢cin neden goze almistir? Neden hem kendi
ntfuzunu hem de kendi sermayesini kullanarak buyuk bir 6zveri igcinde, Azerbaycan halkinin
gelecegiicin ugras vermistir? Bu boliumde 6zellikle bu sorulara cevap aranacaktir.

Tagiyev’in dogum tarihi net bilinmemekle birlikte iki ihtimal Uzerinde durulmaktadir.
Bunlardan birincisi 1823, diger ihtimal ve agirlikli olarak kabul goren tarih ise 1838 yilinda
dogdugudur. HaciZeynel Abidin Tagiyev, ailesine destek olabilmekigin kliclik yaslardan itibaren
insaatlarda calismaya baslamis, tas oymaciligl alaninda da kendisini gelistirmistir (Tahirzade
vd.). Babasi mutevazi bir ayakkabi tamircisi olan Tagiyev’in annesi ise, o henliz 10 yasindayken
olmustur (Memmedova vd., ty.). Bu sirada babasi ikinci kere evlenmis, yeni esinden Tagiyev’in
bes kiz kardesi olmustur. 15-18 yaslarindayken bir yandan marangozluk 6grenmis, bir yandan
da insaatlarda calismistir. Caliskan, akilli bir cocuk olmasi onun etrafi tarafinda girdigi her
ortamda sevilmesine sebep olmustur (Stileymanov, 1996). Klicuk yaslardan itibaren galismaya
baslamasi, cok yonlu ticari zekasinin gelismesine de katki saglamistir. Tagiyev’in basindan iki
evlilik gecmis, ilki Zeynep, digeri Sona hanimladir. Bu iki evlilikten toplamda sekiz ¢cocuk sahibi
olmustur (Memmedova vd., t.y.).

Tagiyev, 1860’larda calisma hayati boyunca elde ettigi kazanciyla ticaret yapmaya
baslamistir. 1872°de kiraladigl bir araziden tesadufi olarak petrol ¢ikmasiyla, donemin petrol
sirketi sahibi zenginlerinden biri olmustur (Memmedovavd., t.y.). Sunu hemen sdylemek gerekir
ki, tam da bu yillar Azerbaycan’in milletlerarasi arenada zengin petrol rezervleri sebebiyle
jeoekonomi alaninda on siralara tasindigi 1870-1883 (Devlet, 2014) yillarini kapsamaktadir.
Dolayisiyla ekonomi, sanayi, demiryolu gibi cok yonlu sebeplerden oturl bolgedeki Azerbaycan
Tarkleri maddi-manevi glclenmeye basglamislardir. Tagiyev tUm bu surecin ve de kendi
yeteneklerinin sayesinde ¢ok biiyiik bir servetin sahibi olmustur. Oyle ki bu servetin icinde; iki
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petrol gemisi, Nijni Novgorod’da neft Ureten fabrikalar, bunlarin yani sira alti gemi, demiryolu
vagonlarindan olusan bir filo da bulunmaktadir (Valixanli vd.). XIX. yuzyilin sonlarina dogru
Tagiyev’in oOnerisi ile birlikte donemin petrol tagiyan gemi sahipleri bir araya gelerek Kur-Hazar
(Kr-Xazar) denizcilik ve hissedarlar birligini kurmuslardir. Bu toplulugu kurmalarindaki sebep,
kargo ve yolcu tasimaciligini gelistirmektir. Projeye gore bu gemiler Hazar denizi, Volga Nehri,
Kura nehrindeki limanlardan gegecektir (Sileymanov, 1996).

Tagiyev’in hemen hemen butun faaliyetleri icin de pek ¢ok gazeteye reklam verdigi
gorulmektedir. Bu reklamlar Tagiyev’in sadece egitimde degil, dahil oldugu her alanda titizlikle
calistigini, hicbir masraftan kaginmadigini ve de hem kendisi hem de milleti adina en iyisini
istedigini, modern imkénlardan faydalandigini ve bu imkénlar halka sundugu hizmetlerle de
sergiledigini gérmemiz acisindan son derece kiymetlidir. Ornegin; kendisi nakliye isiyle
ugrasirken, gazeteye ilan vermistir. Bu ilandan anlasilmaktadir ki, sefer sirasinda yolcular icin
“.. ayri tek ve cift Kabinler, bufe, elektrikli aydinlatma, buharli isitma, tibbi bakim saglayacak
doktor vb. gibi tim olanaklar bulunmaktadir” (Kaspiy, Voskresenve14-go abgusta 1905/No:160/
Kaspiy, 14 Agustos Pazar 1905/Sayi:160). 1887 yilinda bes yatirrmciyla kurdugu sirketle yol ve
tim maaliyeti kendisinin karsiladigl bir itfaiye istasyonu da yaptirmistir. 1895 yilinda
Merdakan’da bahg¢ivanlik okulu kurmus, bu sayede bahcecilik, agac-cgicek-sebze ekim dikim
gibi alanlarda uzmanlasma saglanmig, bdlgede c¢ok fazla agaclandirma yapilabilmistir
(Suleymanov, 1996). Ayrica Baki’nun sehir planlamasinda da dnemli katkilari bulunmaktadir
(Memmedova vd., ty.).

1896 yilina gelindiginde H.Z.A. Tagiyev’in girketlerinin petrol Uretimi 500.000 tonu
asmistir. Ancak kendisi 1897°de petrol sirketinin énemli bir kismini ingilizlere satmistir
(Tahirzade vd.). Tagiyev, Balikgilik alaninda da ¢ok genis bir ticaret agina sahip olmustur. Oyle
ki; Kura ve Hazar denizi kiyilari onun isletmesi altina girmigtir. Bolgeye telefon hatlari gekilmesi,
su hatlarinin désenmesi gibi meselelerde 6nculuk etmistir (Memmedova vd., t.y.). Moskova’nin
merkezinde dort katli son derece luks bir binaya da sahip olmustur (Stuleymanov, 1996).

1901 yiinda Tagiyev, bu sefer tekstil sektorine el atarak, buyuk bir tekstil tesisi
kurmustur. Bu fabrikaya hammadde olarak pamuk saglayabilmek icin Yevlah bolgesinde arazi
satin almistir. Tagiyev kisa bir stre sonra da 19. yuzyilin getirdigi Azerbaycan’daki ihtiyaclar
dogrultusunda gida, iletisim, gayrimenkul gibi cesitli sektorlere de el atmistir. Kendisi ttim bu
ticari faaliyetlerinin haricinde, Azerbaycan icin 6nemli bir siyasi figur de olmustur. Bu slrecte
bircok kez Baklii Duma’sina secilmis, dolayisiyla Azerbaycan’in geleceginde 6nemli bir rol
oynamistir (Tahirzades vd.). Tagiyev, dinyanin gittigi yonu takip etmis, Azerbaycan halkinin da
entelektiel bakis acisiyla bu yolda yurUmesi igin gereken mucadeleyi vermekten
kacinmamistir. Ornegin; Azerbaycan tarihinde 6nemli yeri bulunan, bir diger aydin Alimerdan
Topcgubasi® ve donemin diger entelektlelleriyle hazirladiklan dilekgeyle Mislimanlara dinf,
siyasi, egitim gibi pek cok alanda esitsizliklerin ortadan kaldirilmasi icin Carlik Rusya’sindan
talepte bulunmuslardir (Tahirzade vd.). Boylece Tagiyev, Carlik Rusya’sinin iktisadi anlamda da
acimasiz bir sekilde devam eden somiurgeci zihniyetine ket vurdugu bilinen ilk sanayici
olmustur (Memmedova vd., t.y.).

Tagiyev, hayir islerine oldukca fazla para harcamistir. Kiz okuluna desteklerinin yaninda,
pek cok 68renciyi Rusya ve Avrupa’ya gondermis, egitim masraflarini bizzat karsilamistir. Ancak
Tagiyev’in yaptiklari/yapmak istedikleri de tipki diger aydinlara yapildigi gibi, kadimciler
tarafindan engellenmeye galisilmistir. Bununla ilgili Seyid Azim Sirvani ’nin oglu Seyid Cafer

6 Alimerdan Topgubasi (1934, Dogum tarihi tartismalidir!) Petersburg Universitesinde Hukuk egitimi almistir. D6nemin
entelektlel aydinlarindandir. Ayrintil bilgi icin bknz. (Hasanli, 2013, ss. 16-34)
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sunlar soylemistir: “Haci Zeynelabdin Taghiyev babamin (Seyd Azim Sirvani”’nin elyazmasi)
Baku’deki ilk kulliyatint masraflari kendisine ait olmak tzere basmak istedi. Ancak sansurculer
ve din adamlari bu calismayi engelledi. Tahran’a gonderip, tas yontemiyle bastirdi. Matbaasi
vardi. Hem Azerbaycan hem de Rus diliyle gazete ve dergiler basiyordu... (Sileymanov 1996,
s.11)” Goruldugu gibi kadimciler hemen her alanda yapilacak ufak bir gelismeyi dahi tepkiyle
karsilamaktaydi.

Tagiyev icin Azerbaycan’in ilerlemesi, gelisme gostermesi icin caba sarfetmek, her
seyden Once vatansever olmanin 6n kosulu idi. Bolgede yasayan Muslumanlar icin egitim,
dénemin en 6nemli sorunlarindan biri haline dénusmustu. Kendisinin egitim meselesi lizerine
ne kadar kafa yordugunu ise Tozs hayat (Yeni Hayat) gazetesinde kendi ifadelerinden kolaylikla
anlayabiliyoruz: “Halkimin egitime olan cok yonlu ihtiyacini gérerek, bu alanda yardimimi
esirgemedim. Kuguk ¢ocuklarin egitimi ve yetistirilmesi icin okullarin acilmasinin, buyuklerin
egitimive gelisimiicin ise kitap ve gazetelerin yayinlanmasinin geregini anlayarak, bu meseleleri
dikkate almistim ve alacagim da... Ben gercekten, halkin gelecekteki mutlulugunun, glicinin
ve gelisiminin egitime bagli oldugunu anladim (Tahirzads vd. ty., s.8).” Tagiyev, XIX. ylzyilin
sonlarina gelindiginde artik, basin faaliyetlerinin dinyada c¢cok onemli haberlesme araci
oldugunu idrak etmis durumdaydi. Bu meseleyi gok 6nemsedigini su sozleriyle de aciklamigstir;
“Ben basini halkin manevi, egitimsel ve ekonomik blylumenin gucli araglarindan biri olarak
goruyorum, bu nedenle gazetelere mali yardim saglamayi manevi borcum olarak gértyorum
(Tahirzada vd. t.y., s.10).” Bu sozlerini destekler bicimde 1895 yilinda Kaspi, 1905 yilinda Hayat,
1906’da ise Fuyuzat gazetelerini satin almigtir (Tahirzads vd. ty., s. 10). Kaspi gazetesinin
editord Alimerdan Topgubasi, onun Azerbaycan entelektlel hayatina katkilarini su sozlerle
ifade etmistir: “Egitimin sadik bir destekgisi olan H.Z.A. Tagiyev, egitim konularinda kendisiyle
temasa gecgen herkesi sasirtiyor. Bu egitimsiz kisinin dogustan gelen zihni, egitimin blyuk
gucune inang ve guven enerjisiyle doludur. Cagdas bir entelektielin dilinden duyulabilecek
dusunceleri soylerken, egitimin ihtiya¢ ve gereksinimlerine ¢ok fazla zaman harcayan Haci
Zeynel Abdin Tagiyev, okulu bu kadar ¢cok sevmesiyle muhatabini sasirtiyor (Cabbarov 2011,
s.203).”

Azerbaycan’in kulturel gelisimine katkisi oldukgca fazla olan Tagiyev, 1883 yilinda
Azerbaycan icgin bilinen ilk tiyatro binasini yaptirmis ve de maaliyetini kendi karsilamigtir
(Tahirzads vd., ty.) Ancak bu tiyatrolara kadinlarin girmesine izin verilmediginden 1906 yilinda
Musliman kadinlara 6zel localar yapilmaya baslanmistir (Stleymanov, 1996). Tagiyev’in
hayatinda dnemli olan iki ana unsur net bir sekilde anlasilmaktadir. “Bunlardan birincisi
halkinin ekonomik olarak gucli olmasi, digeri ise mutlak surette egitim seviyesinin
yukseltilmesiydi” (Memmedova vd. ty, s. 7).

Azerbaycan’in SSCB’ye dahil olmasiyla birlikte SSCB, Tagiyev’in 30 milyon manata
(rubleye) yaklasan butlin mal varligina el koymustur (Memmedova vd.). Tagiyev’'in Baku-
Mardakan’da yasamasina izin verilmis, 1 Eylul 1924 tarihinde ise vefat etmistir (Tahirzada vd.).
Olim ilaninin yer aldig Bakii iscileri isimli gazetede 6lim sebebi olarak kanser hastalig
gosterilmistir (Bagirov vd.,1993).

Tagiyev’in yasamindan anlasilan o ki; kendisi egitim gormemis olmasina ragmen,
entelektlel disinme becerisiyle Azerbaycan’in ¢cok yonlu gelisimiicin gaba harcamistir. Sahsi
zenginliginin, kendisine kazandirdigl her turli avantaji Azerbaycan lehine kullanmaktan
cekinmeyen, yetenekli, yaratici, ilkeli ve 6ngorulu bir durus sergilemistir. Onun egitimsiz oldugu

7 Seyid Azim Sirvani (1835-1888): Azerbaycan sairi, egitimci. Kafkasya’da tarih, cografya, fizik, matematik gibi dersleri
Musliman mekteplerine sokan ilk 6gretmenlerden biridir. (Akpinar 2009, ss. 50-51)
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halde, egitime olan bu destegi ve katkisi da onu digerlerinden ayiran en 6nemli unsurlardan
biridir.
Haci Zeynelabidin Tagiyev’in Kiz Mektebi (1901-1918)

22 Mart 1896 tarihinde Bakul Vilayeti ve Dagistan Vilayeti Devlet Okullart muduari ve
mufettisi (ismi belirtilmemistir), kurulmasi dusunudlen kiz okulunu finanse etmesi teklifiyle
Tagiyev’e ulasmistir. Musliuman kizlarina yonelik el sanatlari, ev ekonomisi derslerinin verildigi
1 veya 2 siniflik bir okul agma isteginde olduklar belirtilmistir (GIAAR.F.309, ON., D. 779, L.6-
6(OB.) /no:354 akt. A.M.A.i.2020:14). Tagiyev, aydinlar arasinda énemle lizerinde durulan bu
mesele icin, durumu degerlendirip, 24 Nisan 1896’da Kafkas Egitim Dairesi baskani
K.PYanovski’ye kiz okulu agmak istedigini, fakat sartlari oldugunu belirten bir mektup yazmistir.
Tagiyev mektubunda, asagida maddeler halinde belirttigim sartlarin yaninda, okulu ancak kendi
tasarladigl sekilde, butlin hizmet ve ekipmanlarla donatilmis, ana dil egitiminin de verilmesi
durumunda destekleyebilecegini soylemistir. Sartlarinin onaylanmasi halinde 125.000 rubleyi
belediyeye nakledecegini de taahhut emistir (Cabbarov, 2011). Tagiyev’in sartlarina iliskin
mektubunu onaylayan cevap 8 Nisan 1897 tarihinde gelmistir (GIAAR.F.309, OP.1, D.780, L.46-
46(0OB.) akt. A.M.A.12020:25). Tagiyev Car’in esi, Aleksandra Fyodorovna’ya yeni agilacak okula
onun adinin verilmesi meselesiyle ilgili kendisi mUracaat etmemis ancak; Yanovski’ye yazdigi
mektupta bunu dile getirmigtir (Cabbarov, 2011). Tagiyev masraflarini kargilamayi taahhut ettigi
bu okul i¢in kogullarini dile getirirken, bolgede yasayan Azerbaycanli kizlarin menfaatlerini 6n
planda tutmustur. Buna goére Tagiyev’in yapimini desteklemek i¢in Yanovski’ye sundugu
maddeler sunlardir:

1- Kiz okulu, Kafkas Egitimi Bolgesinin tek sinifli okullar tipinde olmali ve Musliman
ailenin ihtiyaclarina uygun el sanatlari ve ev igleri egitimi icin ek bir bolum
bulunmalidir.

2- Okulda en az 20 Tatar 6gretmenin kalabilecegi bir pansiyon bulunmalidir; fazladan
yatili 68renciler de kabul edilebilir; bunlar da yoksullara Ucretsiz olarak verilir.

3- Okulun butun 6grencileri ve galisanlari Musluman olmalidir.

4- Okulun fahri mutevellisi, okulun kurucusu H.Z.ATagiyev’dir. Ve onun vefatindan
sonra en buyuk oglu bu hakki kullanir. Kidem sirasina gore bu hak miras yoluyla
torunlarina geger.

5- Miutevelli heyeti su kisilerden olusur: Okulun Fahri Mitevelli Heyeti(madde4); Baku
Belediye Baskani, il Kaymakami, Bakii Vilayeti Devlet Okullari Midurl, Baki
Mariinsky Kiz Lisesi Mudurtu ve Baku Sehir Dumasi tarafindan secilen Ug fahri
Musliman.

6- Mitevelli heyeti, misafir 6grenciler ve kendi kendine yeten pansiyonerlerin gecimini
saglamak icin o6denecek 0grenim Ucretlerini belirler ve okulun genisletilmesi,
buyutlilmesi ve iyilestirmesiyle ilgilenir; calisanlara ve yoksul 68rencilere giyim ve
egitim malzemeleri konusunda yardim saglar.

7- Okul ve yatili okulun giderleri, Zeynel Abidin Tagiyev’in koydugu sermayeden gelen
faiz, gonulli bagislar, tahsis edildigi takdirde Baki sehrinin verdigi 6denek ve
konserlerden, gecelerden vb. elde edilen paralarla karsilanacaktir. (GIAAR.F.309,
op.1, B.780, L.46-46(0B.) akt. A.M.A.i 2020, ss.25-26).

Yanovski’nin mektubu onaylamasina ragmen, okulun resmen acilmasi birkag yil
ertelenmistir. Tagiyev, kendi yazdigi bir mektupta bu okullarin Azerbaycan Turkleri agisindan
onemini soyle dile getirmistir: “... MUsliman aile hayatini ve onun tum eksikliklerini ¢ok iyi
biliyorum. Musluman bir kadini, igcinde bulundugu kapali, fanatik hayattan kademeli olarak
uzaklastirmanin tek yolu vardir: okul ve yine okul. Ancak bu okulu dyle bir ustalikla kurmak

“>_ TURKISH
v 9

.\\— HISTORY EDUCATION

JOURNAL

)]



XIX. yiizyil Azerbaycan kadiminin egitim hayati: Haci Zeynelabidin Tagiyev’in kiz mektebi

lazimdir ki, Muslimanlar hicbir yabanci fikir olmadan ona ilgi duysunlar ve kizlarini glivenerek
oraya gondersinler (Cabbarov, 2011, s. 205).”

Arastirmalar gosteriyor ki; Baku i¢cin bir Musliman kiz okulu kurma teklifi, Bakl Vilayeti
ve Dagistan Vilayeti Devlet Okullari mudurld ve mufettisi tarafindan resmi olarak Tagiyev’e
yapilmis gibi goziukse de bu proje icerigi bakimindan Tagiyev’in olusturmaya calistig
mufredattan oldukga uzaktir. Eger bu proje, Tagiyev tarafindan oldugu gibi kabul edilseydi,
siradan bir Carlik Rusya’si okulu olmaktan ziyade, el sanatlari, ev ekonomisi gibi beceriler
uzerinden, bilimsel, ana dil mufredatindan uzak 2 yillk kurs programi seklinde egitim
verilecekti. Ayrica okulla ilgili her turll mesele igin Petersburg’dan izin almak gerekecekti. Bu
yuzden Tagiyev, okulun Baku-Dagistan Halk Mektepleri Mudurligu’ne baglanmasini uygun
gormus, oyle de olmustur (Cabbarov, 2011). Okulla ilgili her turlu bilgi bu muduarlukte kayit
altina ainmistir. Ornegin; 1912 yilinda Mina Aslanova isimli bir 6gretmenin dini egitim vermek
Uzere derslere girmesi, okul komisyonu (Mutevelli heyeti) tarafindan kararlastinlmistir.
Ardindan Baku Dagistan Halk mekteplerine bir dilekge yazilarak, Mina Aslanova ile ilgili su
bilgilere yer verilmistir; “Mina Hanim Aslanova, milliyete gore bir Tatar, MUsliman-Sii dinine
mensup, 16 yasinda bir kiz. 1912’de Bakl Rus-Musliman Kadinlar Aleksandrinsky Okulunda
egitimini tamamladi. Spasskaya caddesindeki 103 numarali evde yasiyor (A.M.A.I. /Gora 2-
go/NO:13 -4 Yanvarya, 1913).” Goruldugu gibi her turlu bilgiyle ilgili ayrintili kayit tutulmustur.

Baku Vilayeti Devlet Okullari muduara A.S. Thorzhevsky 18 Temmuz 1898 tarihinde,
Kafkas Egitim Bolgesi Mutevelli Heyetine, Tagiyev’in sartlarini ve okul binasinin insasini
onaylayan mektubu géndermistir (GIAAR.F.309, PO.1, D. 780, L.50-50(0OB.) PODLINNIK. No:6
akt. A.M.A.i 2020:32-33). Boylece insaata baslanmis, Tagiyev’in toplam bagisi 308,5 bin rubleyi
bulmustur. Yeni olusturulan bu kurumun yonetici islerinden sorumlu Tagiyev’e bagli Uyeler
sec¢ilmis, bunlarin arasinda, Hasanbey Melikzade Zerdabi, Faruk Bey Vezirov, Alimerdan
Topgubasi ve esi Sona Hanim da bulunmaktadir (Cabbarov, 2011).

Okulun binasi 864m®lik alani kapsamaktadir (Stileymanov, 1996). ilk acildiginda, 58 kiz
O0grenciden 35’i fakir ailelerin kizlarindan segilmistir (Memmedova vd., ty.). Okulda okutulacak
kiz 6grencilerin yasi ise 8-11 arasinda degismistir (Gancali vd., 2018). Kontenjan olmamasina
ragmen Tagiyev’in Onerisiyle ek kontenjan olusturulup 13 kiz 6grenci daha Ucretsiz
okutulmustur. Boylece, zamanla Ucretsiz egitim gorenlerin sayisi, kendi imkanlariyla egitim
goren 6grenci sayisini gecmistir. Tagiyev basta olmak tizere mutevelli heyeti, egitimin donemin
sartlarina uygun olmasi i¢in her turll gayreti gostermis, her konu lUzerinde planli bir sekilde
ilerlemeye calismislardir. Ogrenciler icin dersler sabah 08:30°da baslamistir. Burada disiplin
son derece ciddiye alinmisg, dersler 1.2. siniflar icin 13:20’de 3. ve 4. siniflar icin 14:20°de
bitmistir (Cabbarov, 2011). Mektepte okutulacak derslerin stresi 50 dakika olarak belirlenmis,
5 ayr oturumdan olusmustur (Genceli vd., 2018). Kahvalti 3. dersin sonunda 11.20 gibi
verilmigstir. Aksam 19:00 civari cay saati olarak belirlenmis, 21:30°a kadar tim 6grencilerin
uyumus olmasi kurali getirilmistir. Mektepte egitim Cumartesi baslayip, Persembe giinti son
bulmus ve okulda izin glinleri Cuma gunu olarak belirlenmistir. Tagiyev, bu okulda egitim
verecek kadinlarin segimine ayri 6zen gostermistir. Calisacak 6gretmenlerin, Azerbaycan dilini
ve islam kurallarini 6gretebilme kabiliyetini bir sinavla tespit ettikten sonra goreve almistir.
Boylece ilk kadrosu, Hanife Melikova Zerdabi, Meryem Sulkevig, Mehmet Emin Efendi’nin kizi
Asma Hanim, Sakine Ahundova’dan olusmustur. 7 EkKim 1901 tarihinde, okulun ac¢ilis merasimi
diizenlenmistir. Okulun 6grenci kiitiiphanesi yaklasik 852 kitaptan olusmustur. islam hukuku,
tarih, edebiyat, matematik, doga bilimleri, hat sanati, resim, muzik gibi pek ¢cok alana ait
toplamda 590’in Uzerinde de egitim materyali bulundugu disunulmektedir. Tagiyev, okulda her
tarld ayrintiya itina gostermistir. Derslerin iceriginden, binada bulunacak her turli materyal
onun icin ayri bir dikkat konusu olmustur. Okulun iginde 6zel doktor bile bulundurulmus, tim
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bu meselelerde ona en cok yardim eden kisilerden biri Zerdabi olmustur. 1913 yilinda kiz
mektebinde, Tagiyev’in talebi dogrultusunda iki yillk pedagoji egitimi verilmesi Onerisinde
bulunulmustur. Clnku; burada 6gretmenlik yapacak Kkisilerin pedagoji egitimine ihtiyaci
dogmustur. Cok gecmeden bu 6neri kabul edilmis, ancak pedagoji kursu 1915 yilinda faaliyete
gecebilmigtir. 1916 yilina gelindiginde okulun statusu ilkokullarla esitlenmis, yasanan
gelismelerle bu tarz okullar dort yillk ortadgretim asamasini temsil etmeye baslayinca da
buraya girebilmek icin dnce ilkokulu bitirme sarti getirilmistir (Cabbarov, 2011).

Tagiyev’in kiz mektebinin kurulmasindan sonra “1901°’de Erivan’da, 1902’de Gence’de,
1907°de Nuha’da(Seki) ve Agdas’ta birer tane acgilmis, 1909 yilinda ise Baku’de u¢ “Rus-Tatar”
sehir okulu acilmistir. Lenkeran’daki ilk kiz okulunun kurucusu Azerbaycan’in ilk kadin
egitimcilerinden olan Meryem Hanim Bayramalibekova’dir” (Muradova, 2007, s. 12). 1906
yiinda Meryem Hanim, Tagiyev’in kiz mektebine kayit yaptirmis, mezun olduktan sonra Nina
Mektebine girmis ve 1917 yilinda buradan madalya alarak mezun olmustur. Sonrasinda
egitimine Moskova’da Tip egitimi alarak devam etmistir. Yasanan siyasi gelismeler sonucunda
egitimini yanda birakip Lenkeran’a donmus ve burada kizlar icin bir okul agmistir. Kendi
déneminde Lenkeran’da bilinen tek kadin 6gretmen olmustur (Muradova, 2007).

1917°de Haci Zeynelabidin Tagiyev’in kiz mekteplerine olan destegi, hayatini anlatan bir
brostrde su sekilde kargsimiza ¢ikmaktadir: “.. misluman kizlara mahsus bir okul yaptirdi.
Kizlar burada Turk ve Rus dillerinde okuma-yazma, ev isleri, dikis, nakis vesaire 6greniyorlardi.
Ogrenim miiddeti 4 yilidi. Okulun yilda 800 ruble tutan masrafi da Haci Zeynelabidin tarafindan
odeniyordu... Bak(’da agilan yeni bir kiz okuluna 1000 ruble... bagista bulundu” (Hablemitoglu
& Hablemitoglu 1998, s.76). Tagiyev’in egitime verdigi destek ve deger, onun yapacaklarinin
teminati olmustur.

XX. yuzyilin baglarinda dlinyada yagsanan gelismeler gidaya erisimde zorluklarin olmasi,
diger sehirlerden gelen 6grencilerin ulasimda sikintilar yagamasi gibi sebepler, yatili olan bu
okullarin gidisatini da derinden etkilemistir. Gunluk egitimin suresinde giris ¢ikislarda
aksiliklerin yasanmasi, yabanci 6gretmenlerin sayisindaki azalma ve bu yuzden yetersiz
kalmalari, yatili olan bu okulun pansiyon kisminin Eylil 1917 tarihinde kapatilmasina ve
akabinde de derslere gelis gidis yapabilecek 6grencilerin egitimlerine devam etmesi karari
alinmistir. 1918 yilina gelindiginde okul tamamen faaliyetlerini sonlandirmak zorunda kalmistir.
Binanin bir kismi giiniimiizde Azerbaycan Milli ilimler Akademisinin M. Fuzuli El Yazmalari
Enstitlsu olarak kullanilmakta, bir kismi ise Hiiseyin Cavid’in muize evi olarak sergilenmektedir
(Cabbarov, 2011).

Sonug

Azerbaycan Turkleri XIX. yuzyilin ikinci yarnsinda yenilesmeyi destekleyen pek ¢ok
entelektuel yetistirmistir. Bu aydinlar, 6zellikle XIX. ylzyil Azerbaycan’inda kadinlarin egitim
durumu, cehalet ve yoksulluk sarmali arasinda sikismisken, onlara tG¢luncu bir yol agmislardir.
Sartlar goz 6nline alindiginda gortlmektedir ki, yeni bir olusum, fikri oldugu kadar, maddi de bir
meseledir. Tam da boyle bir ortam, Tagiyev gibi donemin zenginlerini Rusya Turkleri igin stratejik
bir pozisyona yerlestirmistir. Ozellikle Tagyev’in yasami bize gostermektedir ki, dahil oldugu
hicbir alanda bastan savma, eski tip uygulamalara bagiml bir profil olusturmamaktadir.
Tagiyev’in genel prensiplerinin farkinda olan sadece Rusya Turkleri degil, bolgenin Carlik
Rusya’sina bagli devlet organlari da ayni disuncededir. Tagiyev’'in blylk engellemelerle
karsilasmamasinin en blyuk sebebi, onun gibi gucli bir finansérin maddi etkisinden
cekinmeleri olmustur. Ancak tipki cedidci entelektueller gibi o da kadimci zihniyetten payina
duseni almis, zaman zaman engellemelerle kargilagsmistir. Kadimcilerin yenilesmenin énltine
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koyduklari her bir engelse, Carlik Rusya’sinin 6rmek istedigi duvara bir tugla daha tasimaktan
baska bir ise yaramamistir.

Goruldugu gibi XIX. yuzyilin ilk ceyregi Azerbaycan kadininin egitimi acisindan pek parlak
degildir. Ancak Carlik Rusya’sinda yasayan Turk entelektuellerin ileri gorusliuligl sayesinde, bu
yuzyilin ortalarindan itibaren egitim ve kadin meseleleri derinlemesine tartisilmistir. Kadin ve
egitim meselesini dnceleme konusunda uzlasilmistir. Bolgedeki cedidci aydinlar, kadinlarin
egitim alanindaki tahribatlarini gidermeye yonelik adimlar atmislardir. Rus okullari ve eski tip
medrese arasinda baska secenegi olmayan, bunlardan da yararlanma haklar sinirli olan
Azerbaycan kadinlarina, bir secenek daha ekleyerek yeni bir yol agilmasini saglamiglardir. Tam
da boyle bir surecgte, Carlik Rusya’sina bagli devlet kurumundan gelen Musliuman kizlar igin
mutevazi bir okul agma fikrini, Rusya Turklerinin egitim alanindaki calismalarinin izleriyle, kendi
milleti adina avantaja ¢eviren Haci Zeynelabidin Tagiyev’in ticari zekasinin getirdigi ongortsu
devreye girmistir. Bu girisimin Tagiyev’e yapilmasi onun egitime verdigi 6nemin bir neticesidir.
Ancak, ilk bakista iyi niyetli gibi gérlen bu teklif, Azerbaycan kadiniigcin onu bilime sevk edecek,
egitimini destekleyecek, herhangi bir ayrimciliktan kurtaracak ve/veya kendi tarihsel kimligiyle
kucaklastirabilecek nitelikleri tagimamaktadir. Tagiyev’in, Azerbaycan kadini ve entelekttelleri
adina, sartlarini kabul ettirerek agirigini hissettirmis olmasi, onun sahsi Gstunligunu tarihsel
arena da kanitlar niteliktedir.

Ote Yandan egitimin nitelik bakimindan geleneksel gizgisinin korundugu, bu geleneksel
egitim modelinden sadece erkeklerin yararlanabildigi XIX. ylzyil Azerbaycan egitim hayati, ayni
yuzyilin sonlarina dogru tarih, cografya, matematik gibi temel bilimleri icine alan ve artik
kadinlarin da egitim alabildigi bir déneme evrilmistir. Tagiyev’in kiz mektebi, dénemin
kosullarinda modern gizgide Azerbaycan kadiniyaratmak igin egitim anlaminda her tirlt imkani
saglamistir. Rusya Turklerinin, egitim alanindaki sistemli galismalarinin izlerini avantaja ¢eviren
Tagiyev, Azerbaycan kadininin kendi tahayyulindeki pozisyonunu somutlastirabilmistir.
Mektebin talihsizligi kisa dmurlu olmasidir. Ancak buna ragmen, mektep hem yapi bakimindan
hem de verilen egitimin kalitesini ortaya koymak bakimindan dnemlidir. Tagiyev ve dénemin
cedidci aydinlan tim yaptiklari ve yapmak istedikleriyle cagdasi ve devamindaki kadinlarin
egitim yasami icin bir umut sig olmuslardir.
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