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Editorden

Yaratict Drama Dergisi 'nin 2024 yillimin ikinci sayisiyla sizlerle bulusmaktan mutluluk duyuyoruz. Bu sayi-
mizda da birbirinden degerli calismalarla siz okurlarimizi biraraya getiriyoruz.

Perihan Korkut, Yaratict Dramadan Fragman Tekniginin Geleneksel Ozetleme Teknigi ile Karsilastiril-
mast adli ¢alismalarinda ¢alistigr iki gruba aymi yazarwin farkll birer hikdyesini vermis ve gruplardan birinin
fragman digerinin geleneksel ozetleme teknigiyle hikdyeyi 6zetlemesini istemistir. Ozellikle dil ve edebiyat dgre-
timi tizerinde ¢alisanlarin dikkatini ¢ekecegini diisiindiigiimiiz bir ¢alismadir.

Gamze Esener Kutlu ve Nami Eren Bestepe, Tez ve Bitirme Projelerinde Ekolojik Okuryazarlik ile Drama
Iliskisi adli calismalarinda Tiirkiye de 2000-2020 yillart arasinda ilkégretim kademesinde cevre egitimine ilis-
kin kuramsal tezler, uygulamali tezler, yaratict drama yontemi kullanilarak yapilanan tezler ve Cagdas Drama
Dernegi tarafindan yayimlanan bitirme projelerini inceleyerek yaratici drama yonteminin ¢evre egitimine katki-
sint degerlendirmislerdir. Geleneksel egitim sisteminin ekolojik okuryazar bireyler yetistirmede eksik kaldig gii-
ntimiizde bu alanda ¢alisan akademisyen ve uygulayicilarin faydalanacag bir ¢alisma olacagini diisiiniiyoruz.

Zeynep Sonay Ay ve Tugge Ustaoglu Bagci’'nin 8. Sinif Diizeyinde EBOB ve EKOK Yaratict Drama Yén-
temiyle Konusunun Ogretimi adli calismasinda matematik dersi sayilar ve islemler alt 6grenme alaminda yer
alan en biiyiik ortak bélen (EBOB) ve en kiiciik ortak kat (EKOK) konularinin ogretiminde kullanilan yaratict
drama yonteminin ogrencilerin akademik basarilarina ve bilgilerinin kaliciliga etkisi arastirilmistir. Ogrencile-
rin siklikla zorlandigi derslerden olan matematik dersinin yaratict drama yontemi ile 6gretiminin siirece yonelik
olumlu etkisinin matematik egitimcilerinin makaleye olan ilgisini artiracaktir.

Serap Ercan ve Levent Aslantas in 0-6 Yas Grubu Cocugu Olan Annelerin Olumlu Ebeveyn Tutumlarini
Gelistirmede Yaratict Dramanin Etkisi adli ¢calismasinda 0 ila 6 yas arasindaki ¢ocuklarin ebeveynleri ile ¢a-
lisilmig ve ebeveynlerin kendi tutumlarina iliskin farkindalik kazanmalart ve tutumlarimin ¢ocuklart iizerindeki
etkileri hakkinda diigiinmeleri amaglanmistiv. Her anne babanin farkindaligini gelistirerek yararlanabilecegi bir
calisma oldugunu diisiiniyoruz.

Mehmet Akif Yiicekaya, Sinan Ugras, Murat Aslan’in Online Yaratict Drama Etkinliklerinin Spor Bilim-
leri Ogrencileri Iletisim Kayg: Diizeylerine Etkisi adli calismasi, ¢evirimici yaratict drama ¢alismalart konu-
sunda iyi 6rneklerden birisidir. Arastirmacilar ogrencileriyle uyguladiklart etkini iletisim becerileri dersine ek
olarak deney grubuyla ¢evirimigi yaratict drama etkinlikleri gerceklestirmisler ve gruplar arasindaki iletigsim
kaygisi diizeyini karsilastirmislardr. Dramanin ¢evirimici uygulamalarint merak edenler icin yararl olacagini
UmMuyoruz.

Dergimizin 19. cilt 2. sayisinin sizlere katkida bulunacagint umuyor ve bu sayimizi keyifle okumanizu dili-
yoruz. Bu sayimizi ¢alismalariyla destekleyen yazarlarimiza, titizlikle degerlendirme yapan hakemlerimize ve
emegi gecenlere ¢ok tesekkiir ediyor, sizlerin de ¢cabamiza ortak olarak yaymnlarimizi takip etmenizi bekliyoruz.

Doc¢. Dr. Ferah Burgul Adigiizel
Editor



Editorial

We are pleased to meet you with the second issue of the Creative Drama Journal 2024. In this issue, we bring
you, our readers, together with valuable studies.

Perihan Korkut, in her study titled Comparison of the Trailer Technique in Creative Drama with the Tra-
ditional Summarizing Activity, gave two groups a different story by the same author and asked one of the groups
to summarise the story with fragment and the other with traditional summarising technique. It is a study that we
think will especially inspire the attention of those working on language and literature teaching.

Gamze Esener Kutlu and Nami Eren Bestepe, in their study titled The Relationship Between Ecological
Literacy and Creative Drama in Thesis and Graduation Projects, evaluated the contribution of creative drama
method to environmental education by examining the theoretical theses, applied theses, theses using creative
drama method and graduation projects published by the Contemporary Drama Association between 2000-2020
in Turkey. We think that it will be a study that academicians and practitioners working in this field will benefit
from today, when the traditional education system is deficient in raising ecologically literate individuals.

In Zeynep Sonay Ay and Tugge Ustaoglu Bagcr’s study titled Teaching the Subject of EBOB and EKOK
Subjects with Creative Drama Method at 8th Grade Level the effect of the creative drama method used in
teaching the subjects of the greatest common divisor (EBOB) and the least common multiple (EKOK) in the
sub-learning area of numbers and operations in the mathematics course was investigated on students’ academic
achievement and retention of knowledge. The positive effect of teaching mathematics, which is one of the courses
that students often have difficulty in, with creative drama method on the process will increase the interest of
mathematics educators in the article.

In Serap Ercan and Levent Aslantas’s study titled The Impact of Creative Drama on Developing Positive
Parenting Attitudes in Mothers of Children Aged 0-6 Years, parents of children between the ages of 0 and 6
were studied and it was aimed for parents to gain awareness of their own attitudes and to think about the effects
of their attitudes on their children. We think that it is a study that every parent can benefit from by improving
their awareness.

Mehmet Akif Yiicekaya, Sinan Ugras, Murat Aslan's study titled The Effect of Online Creative Drama
Activities on Communication Anxiety Levels of Sport Sciences Students is one of the good examples of online
creative drama studies. The researchers carried out online creative drama activities with the experimental group
in addition to the effective communication skills course they implemented with their students and compared the
level of communication anxiety between the groups. We hope that it will be useful for those who are interested
in online practices of drama.

We hope that the 19th volume, the 2nd issue of our journal, will contribute to you, and we hope you enjoy
reading this issue. We would like to thank our authors who supported this issue with their works, our referees
who evaluated meticulously, and those who contributed, and we expect you to follow our publications as a part-
ner in our effort.

Assoc. Prof. Ferah Burgul Adigiizel
Editor
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Makale Tiirii

Arastirma makalesi

Bu ¢alismada, yaratict drama tekniklerinden biri olan fragman teknigi ile geleneksel
ozetleme etkinliginin ogrencilerin ortaya koyduklar: iiriinler ve iki tiir etkinlige
vonelik algilart agisindan karsilastirilmast amaglanmaktadwr. Nitel veri toplama
yvontemlerinin kullamildigi ¢calismada 6grenciler 19 ve 20 kisilik iki gruba ayrilmistir.
Her iki gruba da aymi yazara ait benzer konulu iki farkl kisa dykii uygulanmistir:
Boylece her iki grup da farkli hikdyelerle hem fragman hem de geleneksel ézetleme
teknigini kullanmuslardi. Uygulamalar tamamlandiktan sonra her iki grupla odak
grup goriismeleri yapilmistir. Sonuglara goére, iki gorev, ana fikirlerin etkin bir
sekilde kapsanmasi ve icerdigi bilissel siiregler agisindan benzer bulunmustur. Odak
gruplarina gore, dgrencilerin fragman yéntemini kullanarak c¢alistiklar: hikdye
hakkinda daha iyi hissettikleri ve onu daha iyi anladiklar goriilmiistiir. Ogrenciler

fragman stratejisini ii¢ ana nedenden dolayi begendiklerini ifade etmislerdir: olaylar

dahil ederek anlamalarina ve hatirlamalarina yardimct olmasi, yeni, eglenceli ve
motive edici deneyimler vermesi ve konusma becerilerinin izet tekniginden daha iyi
kullanilmast.

Onerilen Atif

Korkut, P. (2024). Yaratic1 dramadan fragman tekniginin geleneksel 6zetleme teknigi ile karsilastirilmasi. Yaratict Drama Dergisi,
19(2), 125-141. https://doi.org/10.45786/ ydrama.2024.007

1. Dog.Dr., Mugla Sitki Kogman Universitesi,, Mugla, Tiirkiye, E-posta: pkocaman@mu.edu.tr, Orcid Id: 0000-0002-5037-0267
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Giris
Ogretmenlik, dogas1 geregi bir tiir hikdye anlatma isidir. Hangi ders olursa olsun, gretmen,
bir tarihi olayi, bir deneyin adimlarini veya bir matematik problemini anlatirken ayni zamanda
sozlii bir hikdye sunmus olur. Yabanci dil 6gretmenleri i¢in hikaye anlatmak daha da 6nemlidir,
clinkii stirekli olarak dilin ¢esitli yonlerini baglam icinde tanitmalar1 gerekir. Bu nedenle, egitim

fakiltelerinde, 6grencilerin yazili bilgiyi sdzIii olarak 6zetleme becerilerini kazanmalarina yardimeti
olacak yontemlerin arastirilmasi dnemlidir.

Ozetleme, etkili bir okudugunu anlama degerlendirme yontemidir. Bir grencinin dzetini
degerlendirerek, hangi noktalara dikkat ettigi ve nasil baglantilar kurdugu net bir sekilde anlasilabilir.
Ancak, ozetleme ¢ogunlukla bireysel bir faaliyet oldugundan kigisel gelisime daha kapali bir
yontemdir. Drama tekniklerinden biri olan fragman, diger 6grencilerin is birligini gerektirir ve
birbirlerinin diisiince kaliplarint etkilemelerine izin verir. Ayrica, yazili olant gorsel bir sunuma
doniistiirmek, belirli diisiinme bi¢imlerinin kullanilmasint gerektirir. Bu o6zellikleri sayesinde,
fragman teknigi, 6zetleme faaliyetine gore sinif icinde daha iyi kullanilabilecek daha etkilesimli bir
teknik olarak goriilebilir.

Bu ¢alisma, sikg¢a yaratict drama alaninda kullanilan fragman teknigi ile 6zetlemenin
karsilastirilabilir oldugu fikrine dayanmaktadir. Ozetlemenin amaci, okunan bir metinde ele alinan
temel kavramlart 6zetlemektir. (Gorgen, 1999). Kecik ve Uzun (2004) tarafindan sozli veya
yazili olarak sunulan kisa anlatilar olarak tanimlanan 6zetleme etkinliginde, bir metnin ayrintilari
netlestirilir ve ana fikirleri vurgulanir. Adigiizel’in (2010) kitabinda kapsamli bir sekilde ele alinan
fragman teknigi, “bir hikayenin farkli bi¢imlerde temsil edilmesi” olarak tanimlanir (s. 490).
Yani biitlinii olusturan kiigiik parcalarin farkli bir sirayla ve farkli bir sekilde bir araya getirildigi
anlamina gelir, bu da bir film fragmaninin izleyiciye hikayenin baglangicindan sonuna kadar olan
ilerlemesinden ziyade tiim film hakkinda bir fikir vermesi gibidir. Bu tanimdan anlasilacagi gibi,
fragman tekniginin kullanimi, 6grencilerin okuduklariyla ilgili diistinmelerine ve bunu anlatilarinda
kullanmalarina yardimci olmak icin yararli bir yontem olarak goriilebilir. Hem fragman teknigi
hem de geleneksel 6zetleme, metni kisaltarak ve ayrintilari atlayarak yeniden sunma icerdiginden,
her ikisinin de ayni siirecleri yansittigi varsayilabilir. Bu varsayima dayanarak, bu kiiciik 6lgekli
caligmada, geleneksel 6zetleme etkinligi ile fragman teknigi, elde edilen iiriinler ve 6grencilerin
goriisleri agisindan karsilastirilmaktadir. Bu bilgiler 1s131nda, Ingilizce dersleri ve Ingilizce 6gretmen
egitimi kapsaminda 6grencilerin okudugunu anlama becerilerini gelistirmek i¢in fragman tekniginin
kullanimi1 hakkinda bir degerlendirme yapilmasi amaglanmaktadir.

Egitimde Ozetleme

Egitimde Ozetlemenin yeri, ii¢c ana faktér acisindan Onemlidir. ik neden, ozetleme
becerilerinin genellikle akademik yazma becerisinin énemli bir bileseni olarak kabul edilmesidir.
Ogretmenler, akademik konulardaki anlayislarini ve bilgilerini degerlendirmek icin 6grencilerden
cesitli kaynaklardan bilgi toplayarak dzet yazmalarini isteyebilir (Hidi & Anderson, 1986). ikinci
olarak, bir 6zet olusturmanin 6grencilere materyal hakkindaki metakognitif bilgilerini kontrol etme
konusunda yardimci oldugu diisiiniilmektedir (Thiede & Anderson, 2003). Son olarak, bilgilerin
yaninda Ozetler sunuldugunda 6grencilerin icerigi daha etkili bir sekilde 6ziimsedigi gosterilmistir
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(Hildenbrand, Roberts, & Wiley, 2023). Bu ac¢idan, egitim ortamlarinda hem 6gretmenlerin hem de
ogrencilerin mitkemmel 6zetler sunabilme yetenegine sahip olmalar1 dnemli goriinmektedir.

Egitimde 6zetleme becerilerinin 6neminedeniyle, 6zetleme egitimi iizerine yapilan aragtirmalar
onemli Olglide artmistir. Strateji egitimi ile kazanilan gelismis Ozetleme becerilerinin &grenci
performansini artirdigini gosteren birgok c¢aligma bulunmaktadir (Ahn, 2022; Chauhan vd., 2022;
Cordero-Ponce, 2000; Ozdemir, 2018). Cogu dersin standart bir 6devi olmasina ragmen, dgrenciler
genellikle etkili Gzetler lretebilmek icin gerekli becerilere kendiliginden sahip olamayabilirler.
Ogrenciler, olgunlastik¢a ve deneyim kazandik¢a 6zetleme yeteneklerini gelistirirler (Brown, Day,
& Jones, 1983). Bu nedenle, dgrencilere 6zetleme stratejilerini 6gretmek ve dzetleme pratigi yapma
firsatlar1 saglamak onemli goriinmektedir.

Ozetleme ayni1 zamanda okudugunu anlama stratejisi olarak da kabul edilmektedir (Gilakjani
& Sabouri, 2016). Okudugunu anlama modelleri, metinlerin ana fikirlerini ve genel yapisini
olusturmanin dnemini vurgular (Van Dijk & Kintsch, 1983), bu da 6zetlemenin, dnemsiz parcalarin
silinerek metnin 6ziiniin uzun vadeli bellekte olusturulmasiyla benzer oldugunu belirtir (Kintsch & Van
Dijk, 1978). Hidi ve Anderson’a (1986) gore, yetersiz 6zetler, “6grencilerin orijinal metinlerde dnemli
olan1 se¢me, farkli metin parcalarini koordine etme ve entegre etme konusundaki yetersizliklerinden
kaynaklanmaktadir” (s. 474). Ote yandan, dgrenciler bilgiyi 6zetlemelerini gerektiren daha fazla
etkinlikte yer aldiklarinda, daha biiyiik bir metakognitif izleme gelistirirler. Thiede ve Anderson’in
(2003) literatiir taramalarinda, 6zet yapmanin okudugunu anlamay1 artirmada asagidaki faydalarina
iligkin aragtirma kanitlar1 bulmuslardir (s. 131):

* Ozetleri olusturma siireci, okuyucularin bir metindeki kavramlar arasinda iliskiler
kurmalarina ve bu kavramlar1 6nceki bilgilerine baglamalarina yardimer olur.

+ Ozetleme, okuyucularin metnin daha énemli bilgilerine odaklanmalarina yardimei olarak
anlama becerisini artirir.

+ Ozetleme, okurken kendi kendini sinama siirecini tesvik ederek anlamayi artirir.

Ogrenciler, dzetleme sirasinda derinlemesine bilissel islemler yaparlar (Lockhart & Craik,
1990), bu da metin analizi sirasinda 6nemli bir zihinsel ¢aba gerektirir (Oded & Walters, 2001).
Ogrencilerin 6zetleme igin gergeklestirdigi makro islemler, dnemsiz ve gereksiz bilgilerin silinmesi,
ayrmtilarin genellestirilmesi ve genel bir tema veya bir ana fikir olusturulmasidir, bunlar da ¢ikarimlar
yapma ve satir aralarinit okuma yoluyla gergeklesir (Kintsch & Van Dijk, 1978). Bu zihinsel islemler,
ogrencilerin iirettikleri 6zetlerde gdzlenebilir olmalidir. Iyi bir 6zetin nitelikleri, Li ve Wang (2021)
tarafindan gelistirilen bir puanlama rubrigiyle belirlenmistir. Calismaya gore, ana fikrin kapsanmasi
kriteri, kaynak metnin tiim ana fikirlerinin 6zet i¢inde goriinmesini gerektirirken, entegrasyon kriteri
fikirlerin mantikli ve tutarl bir sekilde yeniden diizenlenmesiyle ilgilidir. Dil kullanim1 kriteri, 6zet
icinde kullanilan dilin dogrulugunu ve akiciligini yansitir. Son olarak, kaynak kullanimi kriteri, kaynak
metinlerin ana fikirlerinin dgrencilerin kendi ciimleleriyle dogru bir sekilde sunulma seklini yansitir.
Anlati metinleri 6zetlenirken, eylem, konu ve nesne, zaman dilimi ve ortam hakkinda bilgi icermesi
onemlidir (Liao vd., 2016). Mwinyi ve arkadaslarina gore (2017), 6grenciler, bu 6zellikleri g6z 6niinde
bulundurduklarinda bir hikdyenin dnemli olaylarin1 daha iyi gorsellestirebilir ve hatirlayabilirler.
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Yaratici1 Drama ve Fragman Teknigi

Yaratici1 drama, dil egitiminde ve okuma anlama becerisinin gelistirilmesinde yaygin
olarak kullanilir. “Drama, yaraticiligi, Ozginliigl, duyarliligi, akiciligi, esnekligi, duygusal
istikrari, is birligini ve ahlaki tutumlarin incelenmesini arttirirken, iletisim becerilerini gelistirir”
(Dervishaj, 2009). Ogrenciler, sahnede gercek iletisimi animsatan kelime ve dilbilgisel yap1 taglarini
kullanarak anlam olusturma yeteneklerini sergileyebilirler. Dil becerilerini bir izleyici karsisinda
kullandiklarinda, onlar1 hatirlamalar1 daha olasidir. Dil 6gretiminde drama, insanlarin ilgisini ¢eken
ve bu ilginin insanlarin dilleri 6grenmesine yardimci oldugu kabul edilen bir yoldur. Diyalog ve
sahne talimatlari, aktorleri ve izleyicileri ilgili tutmak i¢in tasarlanmigtir (Fleming, 2009).

Fragman teknigi, yaratici dramaya ait tekniklerden biridir. Bu teknik, daha uzun bir hikayenin
en 6nemli noktalarmi sinirh bir uzunluga 6zetleyerek daha kisa bir sekilde sunma eylemidir. Bu,
genel hikayeyi iyi anlamayi, hikayenin en 6nemli kisimlarini segmeyi ve onlar1 yeni bir formda
sunarak izleyicinin hikayeye ilgisini ¢ekecek sekilde sunmay1 gerektirir (Adigiizel, 2010). Bu agidan,
fragman tekniginin ve 6zetlemenin 6grencilerin benzer makro islemleri kullanmasini gerektirdigi
savunulabilir. Bu makro islemler, silme, genelleme ve insa olarak tanimlanir (Kintsch & Van Dijk,
1978). Fragmanin sinirlt bir zaman diliminde sunulmasi gerektiginden, 6grenciler hikdyenin dnemsiz
kisimlarint silerken hikayenin temel unsurlarin1 korumak zorundadir. Ayrintilari genellestirmeli ve
hikdyenin ana fikrini olusturmak ve iletmek icin kendi kelimeleriyle sunmalidirlar. Bu nedenle,
fragman teknigi, ogrencilerin 6zetleme becerilerini ve stratejilerini etkinlestirmenin iyi bir yolu
olabilir.

Nadiren is birlik¢i olarak gergeklestirilen 6zetleme uygulamalarindan farkli olarak fragman
teknigi, bir hikdye metninin 6zetini ¢oklu temsiller bigiminde olusturmak ve sunmak i¢in bir grup
cabasi gerektirir. Zare ve Delavar’in (2023) birlikte 6zet yazma c¢aligmasi yaptigi bir ¢alismada bu,
ogrencilerin 6zsaygilarini, minnettarliklarini, topluluga bagliliklarini, mutluluklarini ve 6grenme
sevklerini tesvik eden altruistik eylemlere yol agmistir. Akran 6grenmesini tesvik etmek i¢in 6grenci
gruplarina Ozetleme yapma gorevleri verilebilir. Benzer sekilde, fragman teknigi kullanilarak,
Ozetleme caligmalar etkilesimli bir simif uygulamasi haline gelebilir. Chi’nin (2009) ifadesiyle,
etkilesimli etkinlikler, bir konu iizerinde énemli 6l¢iide diyalog kurulmasi ve akranlarin katkilarinin
g0z ard1 edilmemesini gerektirir (s. 77). Dolayisiyla, fragman teknigi, 6zetlemenin faydalan ile
yaratict dramanin sosyal ve duygusal faydalarinin birlestirildigi bir kesisim noktasi olabilir.

Fragman teknigi, arastirma calismalarinda son derece az incelenmistir. Ancak, fragman
teknigine benzer bir uygulama, metinlerin ¢oklu temsilleri ve dgrencilerin okuma materyalinin
anlayismi gelistirme gilicii agisindan ilgi goren kitap fragmani etkinligidir. Kitap fragmanlari,
ogrenciler tarafindan video formatinda hazirlanir ve farkli platformlar araciligiyla akranlariyla
paylasilir. Ornegin, Aydin ve Basoglu (2016), Avustralya programinda video fragmani hazirlama
tekniginin ana dilin gelisimine etkisini inceledikleri makalelerinde fragman tekniginin uygulanma
orneklerini incelemis ve bunun “6grencinin okuma ve yazma becerilerinin gelistirilmesinde kullanilan
isbirlikgi ve siire¢ tabanli bir performans etkinligi oldugunu” ortaya koymustur. Bagka bir ¢aligmada,
Jewitt (2008), kitap fragmanlarinin temel bir yoniiniin “goriintii, eylem, ses vb. temsil ve iletisim
kaynaklarinin yeni ¢oklu temsil topluluklarinca yeniden yapilandirilmasi” oldugunu savunmustur
(s. 241). Phillips ve Smith (2012), dgrencilerin dijital kitap fragmanlarindaki ses kullanimina
odaklanmig ve dgrencilerin “izleyiciler i¢in sesleri sofistike ve ¢esitli sekillerde kullanarak birden
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fazla ve katmanl anlam ifade eden tabakali anlatilar ve kavramsal alanlar olusturduklarini ve sesi
kullanmanin 6grencilerin metni daha etkili bir sekilde anlamalarina yardime1 oldugunu” belirtmistir
(s. 94). Bu c¢alismalar 6zellikle video fragmanlar1 {izerine odaklansa da bulgular, yaratict drama
uygulamalarinda kullanilan fragman tekniginin yararlar agisindan umut vericidir. Yaratici drama
alaninda tanimlanan fragman tekniginde, fragmanlar videoya kaydedilmez, ancak sinifa canli olarak
sunulur. Bu nedenle, bu ¢alisma, geleneksel 6zetleme faaliyetiyle karsilastirilarak fragman teknigini
inceleyen yeni bir arastirma hattinin bir baslangici olarak diistiniilebilir.

Calismanin Amaci

Bu calismanin amaci, anlati tiiriindeki okuduguna anlamaya hizmet edebilecek iki
alternatif olan 6zetleme ve fragman tekniklerini, okudugunu anlama ve 6grenci tepkileri acgisindan
karsilastirmaktir. Bu sayede dramaya ait tekniklerden biri olan fragmanin, okudugunu anlama
konusunda iyi bilinen ve iyi arastirilmig olan 6zetlemeye kiyasla egitim potansiyelinin ne oldugu
degerlendirilmeye c¢alisilmistir. Calismanin arastirma sorulari asagidaki gibi belirlenmistir:

1. Fragman teknigindeki 6grenci iiriinleri, bir 6zetin sahip oldugu niteliklere sahip midir?

2. Iki teknik arasinda karsilastirma yaparken dgrencilerin goriisleri nelerdir?

Yontem
Arastirmanin Modeli

Bu ¢aligsma, kii¢lik 6l¢ekli bir nitel ¢alismadir. Nitel yontem “katilimcilarin seslerini igerir,
aragtirmacimin 6znel durumunu yansitir ve problemi karmasik bir sekilde aciklar ve yorumlar,
literatiire katkida bulunur veya eylem cagrisinda bulunur” (Creswell, 2007, s.37). Bu acidan, bu
yontem, bu makalenin belirtilen aragtirma amacina ilk bakis a¢isin1 kazanmak i¢in en uygun olanidir.
Veri toplama gozlemler ve odak grup goriismeleri yoluyla yapilmistir. Gozlem, egitim baglamlarinin
dogal bir parcasidir. Bu, aragtirmacimin/dgretmenin 6zetler ve fragmanlar gibi 6grenci iiriinlerine
elestirel bir sekilde bakmasina olanak tanir. Odak gruplari, “toplumsal beyin firtinasi” formatina
dayanir (Dornyei, 2007, s.144), bu nedenle derslerde de beyin firtinasi ve grup tartismalarinin yaygin
olarak kullanilmasi agisindan sinif arastirmalari i¢in uygundur.

Katilimcilar

Bu ¢alismanin katilimeilar, tipik vaka ornekleme yontemi kullanilarak segilmistir. Mugla
Sitk1 Kogman Universitesi ingiliz Dili Egitimi Béliimii 2021-2022 akademik yilimin bahar déneminde
1. sinif 6grencileri bu ¢alisma igin secilmistir. Calismaya 18 kadin ve 21 erkek olmak tizere toplam
39 6grenci, Konugma 2 dersi kapsaminda katilmistir. Arastirmaci, bahsi gecen dersin 6gretmenidir.

Arastirmada yer alan 39 katilimel, Konusma 2 dersini iki temel grup olarak almislardir. A
smifinda 19 6grenci (10 kadin ve 9 erkek) bulunurken, B sinifinda 20 6grenci (8 kadin ve 12 erkek)
bulunmaktadir. Her iki grup da yeterlilik, gegmis ve ilgi agisindan benzer oldugundan gruplar, pratik
nedenlerle bu ¢alismanin amaglari i¢in degistirilmeden korunmustur.

Veri Toplama Araclari

Caligmada iki tiir veri toplama araci kullanilmistir. Bunlardan ilki telefonun video kayit
ozelligi kullanilarak derslerin kaydedilmesidir. Uygulamadan elde edilen fragman ve 6zet kayitlari,
Li ve Wang’m (2021) gelistirdigi biitiinlesik bir gorev olarak 6zetlemeye yonelik derecelendirme
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odlcegi 1s131nda degerlendirilmistir. ikinci olarak odak grup goriismeleri kullanilmistir. Odak grup
gOrlismesi sorulart aragtirmaci tarafindan bu arastirmanin 6zel amaglari dogrultusunda gelistirilmistir.
Ogrencilerden gelen yanitlara gore genisletilen ii¢ ana soru kategorisi bulunmaktadir. Birinci kategori
ogrencilerin hangi hikayeyi daha ¢ok sevdiklerini ve hatirladiklarini soran sorulardan olugmustur.
Ikinci kategori ise 6grencilerin fragman ya da dzet teknigi konusundaki tercihleriyle ilgilidir. Ugiincii
kategori, 0grencilerin her iki teknigin avantaj ve dezavantajlar1 agisindan deneyimlerini ortaya
cikarmaya yoneliktir.

Verilerin Toplanmasi

Katilmcilarin iki grubuna da Ernest Hemingway’e ait iki kisa hikaye sunulmustur:
“Kopriideki yasli adam [The Old Man at the Bridge]” (1938) ve “Yagmurdaki kedi [The Cat in the
Rain]” (1925). Bu hikayeler, icerik ve uzunluk acgisindan benzerdir. Ayni yazarin eserleri olduklart
icin benzer dil 6zelliklerine sahiptirler. Breuer (2007), iki hikayeyi su sozlerle karsilastirir (s. 15):

“Hemingway’in ‘Cat in the Rain’ve ‘Old Man at the Bridge’ hikayeleri, sanki kendilerinin tam
olarak ciddiye almadiklar: bir nostalji havasiyla oynar. Bir tanesi varolussal onayt eksik olan
bir melankoliyle ugrasirken; digeri ise etkisi yiizeysel ve gercek sonuglari olmayan, heyecan
ve biiyiileyicilik unsurlarini iceren bir elestiri sunar. Her iki hikayenin geng erkekleri, ilgisiz
gozlemciler, stoik taniklardwr (beklenmedik bir ¢ifte anlamda “yabancidirlar”). Onlarin bakis
acilariyla, okuyucunun metinlerin tarihsel zithgina olan tutumu yénlendirilir. Onlarin gozleri

in

araciligiyla ge¢misle simdi arasindaki karsilagmay nihilist bir ilgisizlikle izliyoruz.”.

Calisma, ii¢ hafta boyunca alt1 ders saati siirmiistiir. {lk haftada, ilk hikiye A Sinifinda grup
6zetleme teknigi kullanilarak incelenmis ve B Sinifinda fragman teknigi kullanilmistir. ikinci haftada
ise, diger hikdye A Siifinda fragman teknigi kullanilarak incelenmis ve B Sinifinda 6zetleme teknigi
kullanilmistir. Bu sekilde, her iki sinif da her iki metni incelemis ancak farkli teknikler kullanmistir.
Her iki sinif da hem grup 6zetleme hem de fragman tekniklerini farkli hikayelerde kullanmistir. Bu
degisimin amaci, kullanilan hikdyenin ve tekniklerin sunum sirasinin neden olabilecegi dnyargiy1
dengelemektir. Ugiincii haftada, dgrenciler gruplar halinde odak grup goriigmeleri yapmak iizere
davet edilmistir.

Grup 6zetleme teknigi kullanildiginda, 6grenciler gruplara 4 veya 5 6grenci olacak sekilde
boliinmiistiir. Her gruba, hikdye yazili olarak verilmistir. Ogrencilerin hikdyeyi okumasi ve dnce
tartigmasi, ardindan hikayenin bir 6zetini derlemesi ve bunu sinifa sozlii olarak sunmasi istenmistir.
Ozetler sirayla dinlenmis ve ardindan farkli gruplarin dzetlerini karsilastirmak icin tartismalar
yapilmistir. Bu uygulamalar, cep telefonunun video 6zelligi kullanilarak kaydedilmistir.

Fragman teknigi kullanildiginda, 6grenciler gruplara 4 veya 5 Ogrenci olacak sekilde
boliinmiistiir. Her gruba, hikdye yazili olarak verilmistir. Ogrencilerin hikdyeyi okumasi ve dnce
tartismasi, ardindan hikayenin konusuna yonelik bir fragman hazirlamasi ve bunu sinifin 6niinde
sunmasi istenmigtir. Fragmanlar sirasiyla izlenmis ve ardindan farkli gruplarin fragmanlarini
karsilastirmak i¢in tartigmalar yapilmistir. Bu uygulamalar, cep telefonunun video 6zelligi kullanilarak
kaydedilmistir.

Yukaridaki agiklamalardan da goriilebilecegi gibi, 6zet veya fragman teknigi disindaki tiim
diger prosediirler her iki uygulama i¢in ayni tutulmustur. Gruplardaki 6grenci sayisi, hikayelerin
sunulus sekli, hazirlik i¢in izin verilen siire ve takip eden tartismalarin format1 benzerdir. Tek fark,
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bir durumda 6grencilerin hikaye i¢in bir fragman hazirlamasi, digerinde ise sadece 6zetlerini sozlii
olarak sunmalaridir.

Uygulamalartamamlandiginda, grenciler odak grup gériismeleriigin cagrilmistir. Ogrencilere
hikayeleri ne kadar hatirladiklar1 ve hangi hikayelerin daha ¢ok hoslarina gittigi sorulmustur. Ayrica,
hikayeleri caligmanin iki yoluna iligkin goriisleri agik¢a sorulmustur. Bu goriismeler sirasinda hangi
hikaye ve hangi teknigin daha ¢cok hoslarina gittigini ve nedenini detaylandirmalar tesvik edilmistir.
Goriligmeler, daha sonra yazilip analiz edilmek iizere cep telefonunun ses kayit 6zelligi kullanilarak
kaydedilmistir. Tablo 1, calismanin uygulama siirecini 6zetlemektedir.

Tablo 1
Uygulama Siireci
Uygulama 1. Hafta 2. Hafta 3. Hafta
Hikaye/Veri Old Man at the Bridge /  Cat in the Rain/Video Odak grup goriismeleri
kaynag1 Video kayitlari kayitlart
A Smifi Grup 6zetleme Fragman teknigi 4 veya 5 kisilik gruplar ile
odak gortigsmeleri
B Sinifi Fragman teknigi Grup Ozetleme 4 veya 5 kisilik gruplar ile
odak goriismeleri
Verilerin Analizi

Ogrencilerin 6zet ve fragman triinlerinin analizi i¢in timevarimsal igerik analizi yapilmistir.
Ozetler ve fragmanlar ana fikir kapsami, entegrasyon, dil kullanimi ve kaynak kullanimi agisindan
gozlemlenmistir (Li ve Wang, 2021). Aciklamalar ve karsilagtirmalar 6grenci iiretimlerinden
orneklerle sunulmustur. Giivenilirlik i¢in bir alan uzmani kriterlerin uygulanmasi agisindan kontrol
etmis ve geri bildirimde bulunmustur.

Odak grup goriismesi verilerinin analizinde tematik analizden yararlanilmistir. Analizler i¢in
Braun ve Clarke’n (2006) 6nerdigi yol izlenmistir: Oncelikle veriler yaziya gecirilmis ve biitiinsel bir
izlenim elde edilmistir. Daha sonra arastirmaci tarafindan belirlenen ana anlam boliimlerine kodlar
atanmistir. Kodlar yeniden incelenerek temalara ulasilmistir. Bulgular 6grencilerin sdylediklerinden
orneklerle sunulmustur. Ortaya ¢ikan analiz bir saha uzmani tarafindan incelenmis ve orijinal veri
seti ile capraz olarak kontrol edilmistir.

Aragtirmacinin bu ¢aligmadaki rolii, ¢aligma i¢in hem baz1 avantajlari hem de sinirliliklar
beraberinde getirmistir. Arastirmacinin ayni zamanda dersin Ogretmeni olmasi &grencilerin
yanitlarinda tamamen diirlist olmamasma neden olabilir. Bu sinirliligi agmak igin arastirmaci,
caligma baslamadan 6nce 6grencilerin soru sormalarina, prosediirle ilgili stipheleri gidermelerine
olanak saglamak amaciyla ¢aligmanin amaci hakkinda ayrintili agiklamalar yapmistir. Ayrica odak
grup goriismelerine katilim tamamen goniilliilik esasina dayandirilmis, 6grencilerin dilerlerse
herhangi bir cezaya yol agmadan video verilerini ¢ekip odak gruplarina girmemeyi se¢mesine
olanak taninmistir. Aragtirmacinin 6gretmen rolliniin avantaji, 6grencileri uzun siiredir taniyor
olmasi ve 6grencilerle giivene dayali bir iliski kurmus olmasidir. Bu, arastirmaciya grubun iginden
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bir bakis acis1 kazandirarak analizlerin daha dogru olarak gerceklestirilmesini saglamistir. Ayrica
ogrenciler ilerleyen haftalarda sonuglar1 arastirmaciyla birlikte inceleyip tartisabilme avantajindan
da yararlanmiglardir. Bu sayede yanlis anlasilmalarin ve yanlis degerlendirmelerin diizeltilmesi
miimkiin olmustur.

Arastirma ve Yayin Etigi

Ogrencilere calismanin amaglar1 ve arastirma projesi hakkinda bilgi verilmis ve etik izinler
iniversitenin etik inceleme kurulundan alinmistir (Onay no: 210031). Katilimcilara, 6zetleme
ve fragman etkinliklerine ders gerekliligi olarak katilacaklar1 ancak istedikleri takdirde verilerini
caligmadan ¢ekebilecekleri ve gorlismeleri gerceklestirmeyebilecekleri agikga belirtilmistir.
Calismadan ¢ekilmeleri durumunda herhangi bir ceza uygulanmayacagi vurgulanmistir. Aragtirmaci
ve 6grenciler, calismanin baglamasindan 6nce bu prensipler hakkinda onam formlarini imzalamiglardir.
Ozetleme ve fragman etkinliklerinin sonunda hicbir 6grenci verilerini ¢gekmeye karar vermemistir.
Tiim 6grenciler goniillii olarak goriismelere katilmistir.

Bulgular
Ozet ve fragman iiriinlerinin analizi

Bu boliimde, Ogrencilerin iirettikleri grup Ozetleri ve fragmanlar tanitilarak kaliteleri
karsilastirilmustir. 1ki hikdyenin her biri i¢in 4 dzet ve 4 fragman iiretilmistir. Toplamda, 8 6zet ve
8 fragman icin timevarimci igerik analizi yapilmistir. Bu boliimde, okuma kolayligi ve uzunluk
acisindan her {iriinii tek tek anlatmak yerine oncelikle her bir kriter icin genel bir degerlendirme
sunulmus, uygun olan yerlerde 6grenci lirlinlerinden 6rnekler ile desteklenmistir.

Hikayelerin ana fikir kapsami, anlati metinlerinin unsurlari agisindan analiz edilir. Bu unsurlar,
eylem, 6zne ve nesne, zaman ve ortamdir (Liao vd., 2016). Hem 6zetlerin hem de fragmanlarin anlati
metinlerinin tiim unsurlarm basaril bir sekilde icerdigi gézlemlenmistir. Ornegin, A smifinda, “Old
Man at the Bridge” hikayesi i¢in olusturulan grup 6zeti su sekildedir:

Hikayemiz Ispanya’da, Tartosa ve Barselona’ya yakin bir yerde gecmektedir Hikayede,
ordu personeli ve swradan halk fagsistlerden ve fagsist topculardan ka¢maya ¢alismaktadur.
Kalabaliktaki herkesten, en ¢ok dikkat ¢eken bir kisi vardwr. Ana karakterimiz ilgisini ¢eker ve
ona dogru yiiriir. Ana karakterimiz, eski ve ¢etin adama bir siirii soru sormaya baslar ve onu
tanir. Ancak yash adam, ozellikle kedisinden baska her hayvana ilgi gésterir. Karakterimiz
vasl adami giivenli bir yere gitmesi konusunda uyarir ve ondan endiselenir, ancak yasl adam
once reddeder ancak sonunda “Kendimi idare ederim.” der. Ancak sonunda ana karakterimiz
kendi yoluna gider ve yasli adami kendi haline birakir. (P26, P27, P28, P29, P33, ve P38 grup
calismasi)

Yukaridaki 6zet; hikdyenin ana karakterlerini, olaylari, mekan1 ve zaman bilesenlerini
miitevazi bir uzunlukta kapsamaktadir. Verilen 6zette yasli adam, orijinal metinden direk olarak
alintilanan “getin yasli adam” olarak adlandirilmistir. Ayrica bu 6rnekte ana karakterin kim oldugu
hakkinda pek fazla bir sey sdylenmemis olsa da bu sinifta iiretilen diger 6zetlerde ana karakter
“asker” ve “kopriiden sorumlu asker” olarak anilmistir.

Fragman gruplar1 da sunumlarinda hikayelerin tiim unsurlarin1 gostermislerdir. Ornegin, B
Siifinda, “Old Man at the Bridge” su sekilde sunulmustur:
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Sahne: Tahtanin oniine bir képriiyii temsil eden iki yastik yerlestirilmistir. Kopriiniin bir ucunda,
elinde bastonla sandalyede kambur duran bir ogrenci oturmaktadir (vasliligr temsil etmek
icin). Baska birkag o6grenci beden dilleri ile panik halindeki topgulardan kacan yerel halki
temsil ederek kopriiden gecer. Gegerken birbirleriyle konusurlar, yaklasmakta olan bir saldiri
hakkinda ve kagmak igin acele etmeleri gerektigi hakkinda seyler soylerler. Asker, elleriyle
uzak bir yere isaret ederek onlari yonlendirir. Tiim diger karakterler son derece canlidir ve
cok hizli hareket ederler. Yash adam ise orada hareketsiz bir sekilde oturmakta ve bu olaylart
umursamaz bir bakisla izlemektedir.

Eylem: Asker yash adami fark eder ve onunla konusur. Ona acele etmesi ve araglardan
birine binmesi gerektigini israrla séyler. Yasli adam hayvanlarindan bahseder ve onlar igin
endiselendigini dile getirir. Asker onu kalkmaya ikna etmeye ¢alisir. Yasl adam kalkmaya
calisir ancak basarisiz olur.

Kapanus: Saldiridan énce artik zaman olmadigint géren asker, sahneden ayrilirken hikayenin
sonunda gecen su sozleri mirildanir: “Ah, kedilerinizin kendi kendilerine nasil bakacaklarini
bilmesi, sevgili yasl dostum, sahip olacaginiz tek sans.” (P1, P2, P3, P4, P5, ve P6 grup
calismasi)

Yukaridaki 6rneklerden agikca goriilebilecegi gibi hem 6zet hem de fragman versiyonlar
hikaye unsurlarin1 sadakatle kapsamaktadir. Ancak fragman versiyonlarinda, fragman formatindaki
coklu modalite olanaklar1 sayesinde karakterler ve olaylar hakkinda daha fazla detay miimkiin
olmustur. Karakterler, duygusal durumlari ve atmosfer gibi bazi bilgileri sozsiiz bir sekilde iletmeyi
miimkiin kilan bir sekilde somutlastirilmistir. Ote yandan, 6zetlerde karakter tanimlar1 atlanmis
ancak hikayenin gectigi yerlerin tam adlar1 gibi kitabi bilgilere daha fazla yer verilmistir.

Entegrasyon agisindan, dzet {iretimleri iyi olarak degerlendirilmistir: Iyi bir entegrasyonda
“climleler mantikli bir sekilde yeniden siralanmistir, baglaglar dogru ve yeterli sayida kullanilmistir
ve kaynak metnin genel olarak anlagildigin1 gosterir sekilde yorumlandigi gozlenir” (Li & Wang,
2021, s. 18). Ote yandan, fragmanlar entegrasyon agisindan orta diizeydedir. Orta diizeyli bir yamt
“temel olarak kaynak metnin sirasini takip eder, az sayida yeniden siralama ve diizenleme igerir ve
kaynak metnin yorumu genel degildir” (Li & Wang, 2021, s. 18).

Dil kullanimi ag¢isindan hem 6zetlerde hem de fragmanlarda, kelime secimi ve dilbilgisi
dogrulugu agisindan dil sorunlar1 gézlemlenmistir. Hi¢bir 6zet veya fragman tamamen hatasiz bir dil
ile sunulmamistir. Bunlar, 6grencilerin yeterlilik seviyelerini yansitmaktadir. Sahnelenen sahneler
kisa climlelerle ve giinliik dilde ifade gerektirdigi i¢in fragman gruplariin performanslari, 6zet
gruplarma gore biraz daha dogru dil kullanimi gdstermistir. Ozetlerdeki uzun ve karmasik ciimleler,
ogrencilerin dogru bir sekilde sunmasini zorlastirmistir. Ozet gruplarindaki 6grenciler, fragman
gruplarina kiyasla notlarina daha sik bagvurmus ve telaffuz ve dilbilgisi hatalar1 yapma egilimi
gostermiglerdir.

Son olarak, kaynak kullanimi agisindan karsilastirildiginda, 6zet gruplari fragman gruplarini
geride birakmistir. Tiim 6zet gruplart sinirli sayida ciimleyi dogrudan kaynak metinden almistir.
Ancak neredeyse tiim fragman gruplari, karakterlerin s6zlerini dogrudan kaynak metinden diyaloglara
dahil etmeye ¢aligmistir. Kaynak metinde betimlemeler varsa, bunlar fragmanlarda fiziksel olarak
gosterilmeye calisiimistir. Ornegin, 6zet grubunda, Cat in the Rain hikayesinin baslangic1 su sekilde
verilmistir:
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Odalart ikinci kattaydi. Yagmur altindaki islak banklar: gorebiliyorlardr. Amerikalinin karisi

pencerede durmus disariya bakiyordu. Pencerenin altinda bir kedi vardi. Onu almaya karar

verdi. Kocasi ona onun yerine almayi teklif etti ama o reddetti. (P6, P8, P10, P11 ve P12 grup

caligmasi)

Bu sahne, bir fragmanda tahtaya cizilerek tasvir edilmistir. Amerikali ¢ift, yagmurlu hava
ve masalarin altinda duran kedi tahtaya ¢izilmistir. Karakterlerin odada karsilikli oturup tam olarak
hikayedeki ayni ctimleleri konustuklari( 0zlemlenmistir. Sunumlarmdan bir ekran goriintiisti Sekil
1’de gosterilmistir. Seki

Sekil 1

Cat in the Rain hikayesinin fragman teknigi ile canlandirilmasi

A: Ben gidip o kediyi alacagim. (P26)

B: Ben yaparim. (P29)

A: Hayw, ben alirim. Zavalli kedi masanin altinda kuru kalmaya ¢alistyor. (P26)
B: Islanma (P29)

Odak grup goriismelerinin analizi

Bu boliimde, odak grup goriismelerinin tematik analizi sunulmaktadir. Odak grup
goriismesinin ilk bolimi, katilimeilarin favori hikayeleriyle ilgilidir. Her katilimci, hangi hikayeyi
daha cok sevdiklerini ve nedenini belirterek sirayla konusmustur. Daha sonra, bir tur daha sirayla
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doniis alinmis ve katilimcilar birbirlerinin yanitlarin1 detaylandirmis veya yanitlarina eklemek
istedikleri herhangi bir seyi eklemistir.

Katilimcilarin ifadelerine gore, 22 6grenci Old Man at the Bridge’i, 17 6grenci ise Cat in the
Rain hikayesini daha ok sevmistir. I1k bakista, iki hikdye nispeten dengeli bir sekilde dagitilms gibi
goriinmektedir. Ancak gruplara gore yanitlart inceledigimizde, ilging sonuglar ortaya ¢ikmaktadir.
A sinifinda, sekiz 6grenci 6zet teknigi kullanilarak calisilan Old Man at the Bridge’1 tercih etmis,
diger yandan on bir 6grenci fragman teknigi kullanilarak ¢aligilan Cat in the Rain’i tercih etmistir.
Ancak Old Man at the Bridge fragman teknigi kullanilarak calisildigi B sinifinda, 14 &grenci
tarafindan tercih edilmistir, diger 6zet teknigi kullanilarak calisildigr diger sinifta ise sadece 6
Ogrenci tarafindan tercih edilmistir. Yani, her iki sinifta da 6grencilerin favori olarak sectigi hikaye,
fragman teknigi kullanilarak ¢alisilan hikayedir. Bu bulgu, fragman tekniginin 6grencilerin metinleri
degerlendirmelerini etkiledigini gdstermektedir. Ornegin, Old Man at the Bridge’1 ¢aligan bir 8grenci
sunlar1 sOylemistir:

“Kendimi i¢inde buldum. Sembolizm beni etkiledi. Kedili hikayede ayni hissetmedim.” (P4)

Benzer sekilde, fragman teknigi kullanilarak Cat in the Rain hikayesini ¢alisan bir 6grenci
sunlar1 sdylemistir:

’

“Kedi sadece kadimin istedigi bir sey. Basit bir hikaye ama digerini hatirlayamiyorum.’
(P22)

Sembolizm, Old Man at the Bridge hikayesini keyifle okumanin en yaygin nedeni olarak
belirtilmistir. Ogrenciler, Yasli Adam’1n i¢inde bulundugu ikilemi anlayabilmislerdir.

“Hayvanlar, savasin farkli toplum kesimlerindeki zararint sembolize ediyordu.(P8)

Cat in the Rain hikayesinde politik tema Old Man at the Bridge hikayesindeki kadar
vurgulanmamustir. Ogrenciler, ¢iftin anlasmazhigini daha kisisel bir diizeye tasimistir. Ogrenciler,
¢iftin evliliklerindeki duygulara ve gii¢ dinamiklerine odaklanmistir. Ozellikle evlilik ve iliskiler
konusunda ilgilerini belirtmislerdir.

“Son zamanlarda evlilik sorunlari. Kadinlar ilgi istiyor. Bence gergekten ¢ekici ve giincel.”

(P32)

Odak grup goriismesinin bir sonraki kisminda, katilimcilara en sevdikleri etkinligin, grup
0zeti mi yoksa fragman m1 oldugu sorulmustur. Toplamda, 2 6grenci grup 6zet etkinligini en sevdikleri
olarak se¢mistir, 26 dgrenci ise fragman etkinligini daha ¢ok begendigini belirtmistir. Ayrica, her iki
teknigi de esit derecede seven 6 6grenci ve ikisini de sevmeyen 1 6grenci bulunmaktadir. Bu bulgu,
6grencilerin cogunlugunun fragman etkinliginden keyif aldigini géstermektedir.

Secimlerini agiklamalari istendiginde, katilimcilar her etkinligin olumlu ve olumsuz yonlerini
su sekilde belirtmislerdir:

Grup ozetetkinliginde, katilimcilaraynimetiniizerindebirlikte calismaktanhoglanmamiglardir.
Ozetlemek dogas1 geregi bireysel olarak yapilmas1 gereken bir sey olarak goriilmiistiir.

“Diger insanlarin kismim diisiinmedik. Sadece kendi ciimlelerimizi ezberliyorduk.” (P10)

Cogu oOgrenci, grup Ozeti etkinliginden sonra son iirlinden memnun kalmadigini, ¢iinkii
koordinasyon ve uyum eksikligi oldugunu belirtmistir.

“Samirim ozet detaylar icermemeli ama biz her ayrintiyr dahil ettik.” (P30)
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“Ozetlerimiz ya ¢ok kisa ya da ¢ok uzundu. Gereksiz ayrintilar vardi.” (P20)

Grup 6zet etkinligi, diyalog kisimlarii elenmesi ve son iirlin lizerinde daha fazla kontrol
saglama konusunda fragman teknigine gore daha esneklik sagladigi igin tercih edilmistir.

“Ozette hikayeyi okudum ve daha iyi anladim. Benim oyunculuk yetenegim yok. Ozet daha
rahatt1.” (P16)

“Faydaliydi, anahtar kelimelere vurgu yaptik. Bize faydali oldu. Diyaloglarla kendimizi
stmrlamadik.” (P37)

Teknikle ilgili olumsuz yonler olarak, fragman etkinligindeki katilimeilar utangaclik
nedeniyle sunumda yer alirkenki 6zgiiven eksikligi gibi pratik sorunlar1 belirtmislerdir.

“Oynamayt sevmem, endise duyuyorum.” (P37)
“Daha fazla hazirlik siiresine ihtiyacimiz vardr.” (P35)
“Bes kisiydik ve hikayede iki karakter vardi. Rollerin dagitilmasi zordu.” (P27)

“Rolleri paylasmak zordu. Insanlar rolleri reddetti. Performans sirasinda repliklerimizi
unuttuk.” (P21)

“Planladigimiz gecisleri yapamadik. Diger bazi gruplar bizden daha iyiydi.” (P14)

Fragman tekniginden zevk alanlarin nedenleri, karakter ve olayin somutlastirilmasi konusuna
odaklanmigtir. Ogrenciler, hikdyeyi somut olarak sahnede goriince daha fazla hatirladiklarmi
belirtmiglerdir.

“Gozlerimizin éniinde gormek bize hatirlamakta yardimct oldu.” (P4)
“Izleyerek daha iyi anladim.” (P1)

Ayrica, karakterleri canlandirmak veya sahneleri izlemek, 6grencilerin karakterlerin altinda
yatan duygularini ve motivasyonlarina iligskin daha fazla farkindalik kazandirmistir.

“Oynarken, kendinizi o role koyuyorsunuz. Karakterleri, ne yasadiklarini anliyorsunuz.”
(P17)

“Karakterlerin duygularin hissedebildim.” (P16)
“Kocayt oynadim. Hikayeyi daha iyi anlamama yardimct oldu.” (P31)
“Hisler ve kisiliklere odaklandik. Ne dediklerine degil.” (P19)

Ayrica, dgrenciler hikayeyi yaratici ve sanatsal bir sekilde sunmaktan memnuniyet ve estetik
zevk aldiklarini ifade etmislerdir. Yeni ifade bi¢imi onlara taze bir meydan okuma sunarken, bunu
takdir etmiglerdir.

“Eglenceli ve yaraticiydi.” (P11)

“Yetenekli olmayabilirim, ama elimden gelenin en iyisini yaptim. Filmlerden, kitaplardan
ilham aldim.” (P8)

“Kopriiyii sandalyeler ve yastiklar kullanarak olusturmamizi begendim. Koprii oradaydi,
gorebiliyorduk.” (P6)

“Ayni anda ne séyledigime ve nasil hareket ettigime dikkat etmeyi zor buldum. Daha zor ama
daha eglenceliydi.” (P4)
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“Zorlayict bir seye dahil olmamiz iyi bir seydi.” (P22)

Bunun yam sira, 6grenciler fragman tekniginin konusma dersi ile daha ilgili oldugunu
diisiindiiklerini belirtmislerdir.

“Spontane oyunculuk konusma becerilerini artirir.” (P26)

“Kendimize ¢ok daha fazla giiven kazandik.” (P10)

Tartisma, Sonuc ve Oneriler

Bu calismada, iki Ernest Hemingway Oykiisiinii okuduktan sonra gdrev sonuglarini
kargilagtirmak i¢in fragman teknigi ve grup 6zeti teknigi kullanilmistir. Ayrica, 6grencilerin hikayelere
ve iki metodolojiye iliskin goriislerini belirlemek amaciyla odak gruplari yapilmistir. Biligsel stirecler
acisindan, zetleme ve fragman stratejilerinin benzer oldugu varsayilmistir. Ogrenci iiriinleri bu
varsayimi dogrulamistir, ¢linkii 6zetler ve fragmanlarin ana fikir kapsami ve dil kullanim1 agisindan
ayni1 seviyede oldugu gbzlenmistir. Bununla birlikte, fragmanlara kiyasla 6zetlerin, entegrasyon ve
kaynak kullanimi bakimindan biraz daha iyi oldugu gozlenmistir. Odak grup goriismesi sonuglari,
fragman stratejisinin bu dezavantajmi dengelemistir. Ogrenciler, hikdyeleri fragman teknigini
kullanarak incelediklerinde, daha olumlu tutumlar ve daha iyi bir kavramaya ulastiklar1 goriilmiistiir.
Ogrenciler, fragman stratejisini ii¢ ana nedenle yararli bulmustur: somutlastirarak anlamay1 ve
hatirlamay1 kolaylastirmasi, motive edici, eglenceli ve yenilik¢i deneyimler sunmasi ve konusma
becerilerini grup 6zeti tekniginden daha iyi entegre etmesi.

Ogrenci iiretimlerinin analizine gore, fragmanlar ana fikir kapsami agisindan dzetler kadar
iyl sonuglar ortaya koymustur. Her iki teknikte de Ogrenciler hikayelerin &gelerini {iriinlerinde
barindirabilmislerdir. Ancak, odak grup goriismelerinde, fragman tekniginin kullanilmasi durumunda
bunlarin daha iyi hatirlandig1 ortaya ¢ikmistir. Baz1 6grenciler, 6zetlenen hikayeyi digerine kiyasla
o kadar iyi hatirlamadiklarini belirtmistir. Bu bulgu, Trainin ve Andrzejczak’in (2006) okuyucu
tiyatrosu oyunlariin 6grencilerin okuma anlama ve hafizasini olumlu etkiledigi yoniindeki bulgulart
ile ayn1 dogrultudadir. Benzer sekilde, Bryer, Lindsay ve Wilson (2014), dramanin fiziksel ve gorsel
boyutlarmin dgrencilere metinlerdeki fikirleri daha iyi hatirlama firsati sagladiginm belirtmistir.

Fragman tekniginin bir dezavantaji, entegrasyon i¢in daha az alan birakmast ve grup
Ozeti teknigine kiyasla daha fazla kaynak kullanimini tesvik etmesi olarak bulunmustur. Ancak,
Ogrencilerin yanitlarina gore, karakterlerin ¢oklu temsillerinin, satir arast anlamlarin anlasilmasina
yardimci oldugu belirtilmistir. Hemingway, iyi bir hikayeyi bir buzdagina benzetirken, “bir hikayeyi
zengin yapan seyler (buzdaginin {igte biri), okuyucularin kendi hayal gii¢leriyle hikaye deneyimine
getirdikleri seylerdir” diye belirtmistir (Stapleton & Hughes, 2003). Fragman teknigindeki
gorsellestirme ve somutlastirma unsurlari, bu ¢alismadaki 6grencilerin, arka plan bilgilerini ve hayal
giiclerini tetikleyerek Hemingway’in hikayelerini daha iyi anlamalarma yardime1 olmus olabilir.

Kirkland ve Saunders’a (1991) gore, 6grenciyle ilgili faktorler, ikinci dil yetkinligi, igerik
semalart, duygu durumu, formal semalar, bilissel ve metakognitif beceriler 6zetin basarisini
etkileyebilir. Ogrenciler bu unsurlara sahip olmadiklarinda, ciimleleri kaynagin kendisinden alabilir
ve entegrasyon i¢in daha az alan birakabilirler. Bu calismada, dil simirliliklar1 ve farkli gorev
gereksinimleri, fragman teknigi kullanildiginda entegrasyonu engellemis ve daha fazla kaynak
kullanimin1 tegvik etmis olabilir. Ancak, fragman gruplarinda 6grenciler, anlayislarini gorsel ipuclart
kullanarak gosterebilmislerdir. Basit sozlii cliimleleri diyalogda sunmak, sozlii 6zet sunumlarini
gerceklestirmekten daha kolay olarak degerlendirilebilir. Bu nedenle, sinirli dil becerisine sahip
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ogrenciler, konugma derslerinde sozlii 6zet sunumlarindan ziyade fragman teknigini daha kolay ve
daha 6diillendirici bulmus olabilirler. Bu da onlara 6zgiliven kazandirabilir.

Fragman tekniginin kullanilmasi, somutlastirma agisindan avantajlar sunmustur. Ogrencilerin
ogeleri elle tutulur sekilde gormeleri, onlarin daha iyi hatirlamalara yardimci olmustur. Ayrica,
kendilerini karakterlerin yerine koymak gizli anlamlar1 bulmalarini saglamistir. Benzer sekilde,
Brinda (2008), drama projelerine katilmanin 6grencileri edebiyat dersine daha fazla ilgi duymaya
tesvik ettigini bulmustur. Ogrenciler, edebi eserlerdeki karakterlerin duygulari, motivasyonlar1 ve
diisiinceleri ile daha iyi iliski kurabilmislerdir.

Fragman tekniginin ikinci avantaji, 6grencilerin estetik zevk ve basar1 duygusu elde etmesini
tetiklemesi olarak bulunmustur. Fragman teknigi meydan okumalar sunarak 6grencilerin problem
¢ozme becerilerini gelistirmelerine yardimci olmustur. Ayni sekilde, Koushki (2017), edebiyatla
drama araciligiyla etkilesimde bulunmanin &grencilerde dil ve yasam becerilerini gelistirdigini
gostermistir. Sahneyi basariyla oynayarak, 6grenciler kendilerini basarili hissetmekte ve estetik zevk
almaktadir, bu da 6zgilivenlerini arttirmakta ve problem ¢dzme becerilerini gelistirmektedir.

Ogrenciler, etkinliklere daha 6nceden asina olmadiklar i¢in siif yonetimi ile ilgili bazi
kisitlamalar1 da belirtmislerdir. Ozetleme igin asina olmak énemli bir konudur (Allison, Berry ve
Lewkowicz, 1995). Ogrenciler verilen géreve asina olmadiklarinda, kendilerini karisik ve nasil
yaklasacaklarini bilmedikleri bir durumda hissedebilirler. Bu, 6grencilerin tam olarak katilmalarini
ve edebiyattan faydalanmalarini engelleyebilir. Bu nedenle, 6grencilerin gorev aginaligini saglamak
ve dil ve yasam becerilerini drama araciligiyla gelistirmeleri i¢in destekleyici bir ortam yaratmak igin
Ogretmenlerin net yonergeler ve rehberlik saglamalar1 dnemlidir. Kullanilacak metinler, tiim grup
katilimeilari igin roller saglamalidir. Ogrencilerin drama sirasinda ¢alisma etigi hakkinda normlar
olusturmasi1 gerekmektedir.

Bu ¢aligmada, iki yontem karsilagtirilmis ve 6grenci iirlinleri agisindan fragman tekniginin
Ozetleme teknigine denk sonuglar ortaya koydugu tartisilmistir. Buna ek olarak, fragman tekniginin
somutlastirma sayesinde hatirlamaya yardimci olma, ince detaylarin anlagilmasini tesvik etme
ve Ogrencilere estetik zevk saglayabilecek bir meydan okuma sunma gibi ek faydalar sagladigi
goriilmistiir. Utangachigi agsma ve sorumluluk dagitimi konusunda caligsma etigi gelistirme gibi
uygulama zorluklarina ragmen, sonuglar fragman tekniginin hikayeleri anlama icin 6zetleme teknigi
gibi gecerli bir alternatif oldugunu gostermistir. Stirekli olarak ayni teknikleri kullanmak 6grenciler
icin sikici olabilir. Drama 6grenmeyi daha somut hale getirerek 6grencilerin ¢esitli yollarla gelisimine
katkida bulunur. Ogrenciler hem igerik hedeflerine hem de genel gelisime ulasabilir. Ogretmenlerin,
klasik Ozetleme etkinligine alternatif olarak Ogretimlerine renk katmak i¢in fragman teknigini
kullanmay1 diistinmeleri onerilebilir.

Bu calismanin bazi kisitlamalari bulunmaktadir. i1k olarak, kiiciik 6lgekli bir nitel ¢alisma
oldugundan bulgularin genellestirilmesi zor olabilir. Teknikler belirli bir smifta ve her iki teknik
i¢cin de yalnizca bir kez uygulanmistir. Bu ¢aligmadan elde edilen bulgular1 dogrulamak icin gelecek
calismalarda daha uzun siireli uygulamalar ve daha ayrintili analizler yapilabilir.

Ozetleme dnemli bir akademik beceridir. Etkili 6zetleme i¢in farkl: strateji egitimi yollarina
biiylik ilgi gosterilmistir. Bu arastirma, yaratici drama baglaminda 6zetleme teknigine alternatif
yollar1 kesfetmeyi amaglayan benzersiz bir girisim olmustur. Ileriki ¢aligmalarda, klasik 6zetleme
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yerine kullanilabilecek baska alternatifler incelenebilir. Ozetleme sirasindaki bilissel siiregler ile
fragman teknigi arasindaki iligki ilerideki ¢calismalarda daha fazla incelenebilir.

Alan yazinda yaratict drama tekniklerinin uygulanmasinin etkili oldugunu gosteren sonuglarin
bu ¢alismada fragman teknigi i¢in de gecerli oldugu goriilmistiir. Fragman teknigi, ortaokul ve lise
Ingilizce Ogretimi 6gretmenleri arasinda daha az bilinen drama teknikleri arasindadir (Hismanoglu ve
Colak, 2019). Bu agidan, bu ¢alisma, dramaya ait tek bir teknigi, benzer geleneksel ve iyi aragtirilmis
bir sinif etkinligi ile birlikte ele alarak drama alanina bir katki saglamaya ¢aligmistir.
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Introduction

The job of teaching is a kind of story-telling by nature. No matter what the subject is, the
teacher is providing a verbal story while talking about a historical event, the steps of an experiment,
or the solution to a problem. For foreign language teachers, telling a story is even more essential,
as they have to introduce aspects of language in context all the time. For this reason, in faculties of
education, it is important to investigate ways of helping students gain the skills to verbally summarize
written information.

Summarizing is also an effective assessment method for reading comprehension. By
evaluating a student’s summary of the text, it can be clearly understood which points he paid
attention to and how he made connections. However, as summarizing is mostly a solitary activity,
it is a method that is more closed to one’s personal development in this regard. One of the drama
techniques is the trailer, which requires cooperation from other students and allows them to influence
one another’s thinking patterns. In addition, it necessitates the use of very distinct modes of thought,
as the individual must transform what he perceives as written into a visual presentation. As a result
of these characteristics, the trailer technique can be viewed as a more interactive technique that may
be better suited for classroom use than the summarization activity.

The premise of this work is the idea that summary and the trailer technique, which is often
used in creative drama, are comparable. The goal of summarizing is to condense the key concepts
covered in a text that has been read (Gorgen, 1999). Summarization is also described as brief narratives
delivered verbally or in writing that clarify the specifics and highlight the key ideas of an oral or
written text by Kecik and Uzun (2004). The trailer technique, which was given extensive coverage
in Adigiizel’s (2010) book, is defined as “representation of a story but in different forms” (p. 490).
When it is said to be presented in different forms, it means that the small parts that make up the whole
are put back together in a different order and in a different way, like a movie trailer gives an idea of
the whole movie to the audience rather than the story’s progression from beginning to end. As can be
understood from this description, the use of the trailer technique can be seen as a useful method for
students to reflect on what they have read and use it in their retellings. Since both the trailer technique
and traditional summarization involve the re-presentation of a text by shortening it and omitting
details, it can be assumed that they both reflect the same processes. Based on this assumption, in
this small-scale study, the traditional summarization activity and the trailer technique are compared
in terms of the resulting products and students’ views. In light of this information, an evaluation is
reached about the use of the trailer technique to improve students’ reading comprehension skills
within the scope of English lessons and English teacher training.

Summarization in Education

In terms of three main factors, the place of summary is significant in education. The first
reason is that summary abilities are often regarded as a crucial component of academic writing. As an
assessment of their comprehension and knowledge of academic subjects, teachers may ask students
to conduct summaries by extracting data from numerous sources (Hidi & Anderson, 1986). Second,
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creating a summary is thought to help students check their metacognitive knowledge of a material
(Thiede & Anderson, 2003). Finally, it has been shown that students absorb content more effectively
when summaries are provided alongside it (Hildenbrand, Roberts, & Wiley, 2023). In that regard, it
would appear crucial for instructors as well as students in educational situations to be able to provide
excellent summaries.

Due to the significance of summarization skills in education, research into summarization
training has increased significantly. Several studies have demonstrated that improved summarization
skills acquired through strategy training enhance student performance (Ahn, 2022; Chauhan et al.,
2022; Cordero-Ponce, 2000; Ozdemir, 2018). Despite being a standard assignment in the majority
of subject classes, students may not acquire the skills necessary to automatically produce effective
summaries. Students develop their ability to summarize as they mature and gain experience (Brown,
Day, & Jones, 1983). Therefore, it seems essential to train students in summarizing strategies and
provide them with more opportunities to practice summarizing.

Summarizing is also considered as a reading comprehension strategy (Gilakjani & Sabouri,
2016). Models of text comprehension emphasize building an overall understanding of the main ideas
and general structure of texts (Van Dijk & Kintsch, 1983), which is similar to summarization in that
the least important parts are eliminated to build the text’s gist in long term memory (Kintsch & Van
Dijk, 1978). According to Hidi and Anderson (1986), inadequate summaries result from “the students’
inability to make appropriate choices as to what is important in the original texts and coordinate and
integrate different parts of discourse” (p. 474). On the other hand, once students participate in more
activities that require them to summarize information, they develop greater metacognitive monitoring.
In their literature review, Thiede and Anderson (2003) found research evidence for the following
benefits of making summaries for reading comprehension (p. 131):

The process of generating summaries helps readers build relations among concepts contained in
a text as well as link these concepts to prior knowledge.

Summarization improves comprehension by helping readers to focus attention on the more
important information of a text.

Summarization improves comprehension by promoting self-testing during reading.

Students engage in deep-level processing during summarization (Lockhart & Craik, 1990),
which requires considerable mental effort in text analysis (Oded & Walters, 2001). The macro-
operations that the students engage in for summarization are the deletion of unimportant and redundant
information, generalization of details, and construction of a general idea or a main gist through
inferencing and reading between the lines (Kintsch & Van Dijk, 1978). These mental operations
should be evident in the summary productions of the students. The qualities of a good summary are
thus identified as main idea coverage, integration, language use, and source use in a scoring rubric
developed by Li and Wang (2021). According to the study, the main idea coverage criterion entails the
appearance of all the main ideas of the source text in the summary, while the integration criterion is
about the re-arrangement of ideas in a logical and coherent manner. The language use criterion reflects
the accuracy and fluency of the language used in the summary. Finally, the source use criterion reflects
the way the main ideas of the source texts are presented with the students’ own sentences accurately.
When summarizing narrative texts, it is important to include information about the action, the subject
and object, the time period, and the setting (Liao et al., 2016). According to Mwinyi et al. (2017),
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students are better able to picture and recall key events in a story when they are exposed to these
features.

Creative Drama and the Trailer Technique

Creative drama is popularly used in language education and the development of reading
comprehension. “Drama increases creativity, originality, sensitivity, fluency, flexibility, emotional
stability, cooperation, and examination of moral attitudes, while developing communication skills”
(Dervishaj, 2009). By using grammatical, lexical, and syntactic building blocks in a way that seems
like real communication on stage, students are able to show how they make sense. When students
use their language skills in front of an audience, they are more likely to remember them. Modern
language teachers all agree that drama helps people get interested, and that interest helps people learn
languages. Drama is a strong arrow in a language learner’s quiver. Its dialogue and stage directions
are made to keep actors and audiences interested (Fleming, 2009).

The trailer technique is among the conventions of creative drama. This technique involves
learners in an act of introducing the most important points in a longer plot by condensing it to a
limited length. This requires understanding the general story well, choosing the most important parts
of the story, and presenting them in a new form that will generate interest in the audience for the story
(Adigiizel, 2010). In that respect, it can be argued that the trailer technique requires the learners to
use similar macro-operations as in summarization. These macro-operations are identified as deletion,
generalization, and construction (Kintsch & Van Dijk, 1978). Since the trailer must be presented in
a limited amount of time, the students must delete the unimportant parts while keeping the essential
elements of the story. They must generalize the details and present them in their own words to
construct and convey the main gist of the story. For this reason, the trailer technique may be a good
way of activating the students’ summary skills and strategies.

Different from summarization practices, which are rarely carried out cooperatively, the trailer
technique requires a group effort to form and present the summary of a narrative text in the form of
a multimodal representation. In a study where summary writing was undertaken together with peers,
it resulted in altruistic acts that promoted the students’ self-esteem, gratitude, connectedness and
community, happiness, and compassion for learning (Zare & Delavar, 2023). In order to foster peer
teaching, groups of students may be assigned to carry out the summary together. Similarly, by using
the trailer technique, summarization may become an interactive classroom practice. In Chi’s (2009)
terms, interactive activities include “dialoguing substantially on the same topic, and not ignoring the
partner’s contributions” (p. 77). Therefore, the trailer technique might be an intersection point where
the benefits of summarization and the social and affective benefits of creative drama are combined.

The trailer technique is extremely understudied in research studies. However, a similar
application to the trailer technique is the book trailer activity, which has been gaining interest in
terms of multimodal representations of texts and their power in developing students’ understanding
of reading material. Book trailers are prepared by the students in video format and shared with
peers through different platforms. For example, Aydin and Basoglu (2016) examined the application
examples of the trailer technique in their article in which they examined the effect of the video
trailer preparation technique in the Australian program on the development of the mother tongue
and revealed that it is “a collaborative and process-based performance activity that is mainly used in
the development of the student’s reading and writing skills”. In another study, Jewitt (2008) argued
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a key aspect of book trailers is “the reconfiguration of the representational and communicational
resources of image, action, sound, and so on in new multimodal ensembles” (p. 241). Phillips and
Smith (2012) focused specifically on the sound spaces in student digital book trailers and came to
the conclusion that students “used sound in sophisticated and varied ways that created laminated
narrative and conceptual spaces that conveyed multiple and layered meanings for audiences™ (p. 94).
Although these studies captured the benefits and features of video trailers specifically, their findings
are promising in terms of the trailer technique as used in creative drama. In the trailer technique as
described in creative drama practices, the trailers are not video recorded, but presented live to the
class. Therefore, this study was set out as an opening to a new line of research that investigates the
trailer technique in comparison with the traditional summarization activity.

Purpose of the Study

This study aims to compare two alternatives to serve narrative text comprehension:
summarization and trailer technique, in terms of text comprehension and students’ reactions. This
comparison will assess the educational potential of the trailer approach in contrast to summary, a
well-established and well-researched reading comprehension tool. The research questions of the
study are as follows:

1- Do the student productions in the form of trailers have the same qualities as a summary?

2- What do the students think when comparing the two techniques?

Methodology
Research Model

This study is a basic qualitative, small scale study. Qualitative method “includes the voices
of participants, the reflexivity of the researcher, and a complex description and interpretation of
the problem, and it extends the literature or signals a call for action” (Creswell, 2007, p.37). In that
respect, this method is the most suitable for gaining the initial insights into the particular research
interest of this paper. Specifically, data collection was made through observations and focus group
interviews. Observation is a natural part of educational contexts. This allows the researcher/teacher
look critically into the students’ productions such as summaries and trailers. Focus groups, “based
on collective brainstorming” in format (Dornyei, 2007, p.144), are also well-suited for classroom
research thanks to the fact that brainstorming and group discussions are common in classrooms.

Participants

The participants of this study were selected using the typical case sampling method. The 1st
year students in the English Language Teaching Department of Mugla Sitki Kogman University in
the spring term of the 2021-2022 academic year. This group can be considered as a typical group of
language learners. A group of 39 students, 18 females and 21 males, participated in the study within
the Speaking 2 course. The researcher was the instructor of the said course.

The 39 participants in the research were divided into two base groups for Speaking 2 classes.
Class A had 19 students (10 females and 9 males), whereas Class B had 20 students (8 females and
12 males). Both groups were deemed comparable in terms of proficiency, history, and interests.
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Therefore, the groups were maintained intact and not altered for the objectives of this study due to
practical considerations.

Data Collection Tools

In this study, two types of data were collected. First, the lessons were recorded using the video
recording feature of the mobile phone. The resulting recordings of the trailers and summaries from
the application were evaluated in the light of Li & Wang’s (2021) rating scale for summarization as an
integrated task which has been validated in their study. Secondly, the students were invited for focus
group interviews, which were also recorded. The focus group interview questions were developed by
the researcher for the specific purposes of this research. There were three main categories of questions
which were extended according to the answers from the students. The first category was comprised
of questions asking about which story the students liked and remembered more. The second category
was related to the preferences of the students in terms of the trailer or the summary technique. The
third category was devoted to eliciting the students experiences of both of the techniques in terms of
advantages and disadvantages.

Data Collection

The two groups of participants were presented with two short stories by Ernest Hemingway:
“The Old Man at the Bridge” (1938) and “The Cat in the Rain” (1925). These stories were comparable
in terms of their content and length. They had similar language properties because they were from the
same author. Breuer (2007) compares the two stories in the following words (p. 15):

Both stories, “Cat in the Rain” and “Old Man at the Bridge”, seem to play dubiously with a mood
of nostalgia, which they themselves do not take quite seriously. One deals with a melancholy
which lacks existential confirmation; the other suggests a critique of war and violence whose
impact, however, remains superficial and without real consequence, as it comprises many
elements of thrill and fascination. The young men of both stories are uninvolved observers,
stoic witnesses (“‘expatriates” in an unexpected double meaning). By their perspectives, the
reader’s attitude to the historical polarity of the texts is guided. Through their eyes we regard
the confrontation of past and present with nihilistic indifference.

The study took six class hours over three weeks. In the first week, the first story was studied
using the group summary technique by Class A and the trailer technique by Class B. In the second
week, the second story was studied using the trailer technique by Class A and the group summary
technique by Class B. In this way, both classes studied both of the texts but using different techniques,
and both classes used both group summary and trailer techniques but on different stories. The purpose
of this alternation was to balance the bias that might be presented by using two different stories and
the presentation order of the techniques. In the third week, the students were invited as groups to
carry out the focus group interviews.

In the case where the group summary technique was used, the students were divided into
groups of 4 or 5 students per group. Each group is given a handout with the written form of the story
on it. The students were required to read the story and discuss it first, then compile a summary of
the story, which they were to present orally to the class. Each summary was listened to, and then
subsequent discussions were carried out by comparing and contrasting the summaries by the different
groups. These applications were recorded using the video feature of the mobile phone.
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In the case where the trailer technique was used, the students were divided into groups of
4 or 5 students per group. Each group is given a handout with the written form of the story on it.
The students were required to read the story and discuss it first, then prepare a trailer for the story’s
plot, which they were to present in front of the class. Each trailer was watched, and then subsequent
discussions were carried out by comparing and contrasting the trailers by the different groups. These
applications were recorded using the video feature of the mobile phone.

As seen from the descriptions above, all the other procedures other than the summary or
trailer technique were kept the same for both applications. The number of students in the groups,
the way the stories were presented, the allowed time for preparation, and the subsequent discussions
were similar in format. The only difference was that in one case, the students acted out a trailer for
the story, while in the other, they just made an oral presentation of their summaries.

Once the applications were completed, the students were called in for focus group interviews.
The students were asked about how much they remembered the stories and which stories they liked
more. In addition, they were explicitly asked about their opinions about the two ways of studying the
stories. They were encouraged to elaborate on which story and which technique they enjoyed more
and why during these interviews. The interviews were recorded using the voice recording feature
of the mobile phone to be transcribed and analyzed later. Tablel summarizes the procedures of the
study.

Table 1
The Procedure of the Study

Intervention Time 1 Time 2 Time 3
Story/Data Old Man at the Cat in the Rain/ Focus group Interviews
collection Bridge/Video Video recordings
recordings
Class A Group summary Trailer technique Groups of 4 or 5
technique students were interviewed
Class B Trailer technique Group summary Groups of 4 or 5
technique students were interviewed
Analysing the Data

For the analysis of the summary and trailer productions of the students, inductive content
analysis was carried out. The summaries and the trailers were observed in terms of their main
idea coverage, integration, language use, and source use (Li & Wang, 2021). The descriptions and
comparisons are presented with examples from student productions. For reliability, a field expert
checked and provided feedback in terms of the implementation of the criteria.

In order to analyze the focus group interview data, thematic analysis was used. Following
Braun and Clarke (2006), the thematic analysis was carried out as follows: First of all, the data was
written down and a holistic impression was obtained. Then, codes were assigned to the main meaning
parts determined by the researcher. The codes were re-examined, and the themes were reached. The
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findings are presented with examples of what the students said. The resulting analysis was reviewed
by a field expert and cross-checked with the original data-set.

The role of the researcher in this study yielded both advantages and limitations for the study.
Since she was the instructor of the course, the students may not have been completely honest in their
responses. In order to overcome this limitation, the researcher gave extended explanations and held
a discussion about the purpose of the study to allow the students ask questions, clarify any doubts
regarding the procedure. Moreover, participation in the focus group interviews were completely
voluntary. If the students wished, they were able to withdraw their video data and not come in for
the focus groups without causing any penalty. The advantage of researcher’s role as an instructor
was that the researcher had built a trusting relationship with the students having known them for an
extended period of time. This gave the researcher an insiders perspective which provided increased
accuracy while carrying out the analyses. In addition, the students benefited from the advantage
of reviewing and discussing the results with the researcher in the following weeks. By this way,
correcting any misunderstandings and misevaluations was made possible.

Research and Publication Ethics

The students were informed about the research project and its aims before the study, and
ethical permissions were obtained from the university’s ethical review board (No: 210031). It was
made clear to the participants that they were to participate in the summarization and trailer activities
as a part of the course requirements; however, they were free to withdraw their data from the study and
not undertake the interviews if they so wished. It was emphasized that no penalties were applicable if
they wished to withdraw from the study. The researcher and the students signed consent forms about
these principles before the start of the study. At the end of the summarization and trailer activities, no
student decided to withdraw their data. All of the students voluntarily participated in the interviews.

Findings
The analysis of the summaries and trailers

In this section, the group summaries and the student-produced trailers were both described
and their quality contrasted. There were 4 summaries and 4 trailers produced for each of the two
stories. In total, 8 summaries and 8 trailers were subjected to inductive content analysis. For space and
practicality concerns, an overall evaluation for each of the criteria will be presented first. Then, where
applicable, one or two representative examples will be presented to demonstrate the points made.

The main idea coverage of the stories are analyzed in terms of the elements of narrative texts.
These elements are the action, the subject and object, the time, and the environment (Liao et al.,
2016). It was observed that both summaries and trailers included all the elements of narrative texts
successfully. For example, in Class A, one of the groups’ summary for the “Old Man at the Bridge”
story is as follows:

Our story takes place in Spain and somewhere close Tartosa and Barcelona. In the story, army
personnel and common folk are trying to escape from the fascists and the fascist artillery.
From everyone in the crowd, there is one person that stands out the most. Our main character
grows interest and walks up to him. Our main character starts asking bunch of questions to the
rugged old man and gets to know him. But the old man cares only about his animals, especially
every animal but his cat. Our character tells the old man to go somewhere safe and worries
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over him but the old man firstly refuses but eventually says “I’ll manage.” But in the end our

main character goes his way and leave the old man be. (Group work of P26, P27, P28, P29,

P33, and P38)

The synopsis, as shown in the vignette above, covers the key characters, events, setting, and
temporal components of the story in modest length. In the synopsis, the old man is referred to as “the
rugged old man,” a direct quote from the original text. The above synopsis does not say much about
who the primary character is, but in the other summaries, the main character is referred to as “the
soldier” and “the soldier who is accountable from the bridge” as directly quoted from the text. The
trailer groups also demonstrated all of the elements of the stories in their presentations. For example,
in Class B, “Old Man at the Bridge” is presented as follows:

Scene: Two pillows representing a bridge are set in front of the board. At one end of the bridge,
a student is slouching on a chair with a stick in his hand (to represent old age). Several other
students are passing the bridge with body language demonstrating panic-stricken locals fleeing
from the artillery. They are talking among themselves as they pass by, saying things about an
attack about to happen and about having to hurry to escape. The soldier is directing them by
pointing away with his hand. All of the other characters are extremely animated and move very
fast. The old man is sitting still and watching these events with an indifferent gaze.

Action: The soldier notices the old man and talks to him. He urges the old man to hurry and
get on one of the vehicles. The old man talks about his animals and expresses his worry about
them. The soldier tries to convince him to get up. The old man tries to get up but fails.

Closing: Having seen that there is no more time before the attack, the soldier leaves the scene
murmuring these words, which appear at the end of the story: “Alas, that your cats know how
to look after themselves is the only luck that you will ever have, my dear old friend.” (Group
work of P1, P2, P3, P4, PS5, and P6)

As can be clearly observed from the above examples, both the summary and the trailer
versions cover the elements of the story faithfully. In the trailer versions, however, more details about
the characters and events were possible thanks to the multimodality opportunities in the trailer format.
The characters are embodied in a way that makes it possible to convey some of the information, such
as the atmosphere and emotional states of the characters, non-verbally. On the other hand, in the
summaries, the character descriptions were omitted, but more factual information was included, such
as the exact names of the places where the story was taking place.

In terms of integration, summary productions were good: A good integration “rearranges
the order of the statements logically, displays moderate examples of integration and connectives,
and demonstrates global interpretation of the source text” (Li & Wang, 2021, p. 18). The trailers,
on the other hand, were moderate in terms of integration. A moderate response “basically follows
the order of the source text with a few cases of re-ordering and integration and is not global in the
interpretation of the source text” (Li & Wang, 2021, p. 18).

In terms of language use, both the summaries and the trailers had language problems in terms
of vocabulary choice and grammatical accuracy. None of the summaries or trailers were seen as
error-free. They reflected the proficiency level of the students. The trailer groups’ performances were
slightly better than the summary groups’ language use since the acted out scenes required shorter
sentences with everyday language. Long and complex sentences in the summaries were harder for
the students to present accurately. The students in the summary groups had to refer to their notes
more often and made more pronunciation and grammar mistakes compared to the trailer groups.

133



Korkut, P. (2024). Comparison of the trailer technique in creative drama with the traditional summarizing activity.
Yaratict Drama Dergisi, 19(2), 125-142.

Finally, when compared in terms of source use, the summary groups outperformed the trailer
groups. All of the summary groups lifted a limited number of sentences directly from the source text.
However, nearly all of the trailer groups tried to incorporate the words of the characters directly from
the source text into their dialogues. Where the source text has descriptions, these were tried to be
manifested physically in the trailers. For example, in the summary group, the beginning of the story
“Cat in the Rain” was given as follows:

Their room is on the second floor. They could see the wet benches under the rain. The American
wife stood at the window looking outside. There was a cat under their window. She decided to
take it. Her husband offered her to take it instead, but she refused it. (Group work of P6, PS8,
P10, P11 and P12)

This scene was depicted in one of the trailers by drawing it on the board. The American couple,
the rainy weather, and the cat under one of the tables were drawn on the board as the characters sat
and spoke the exact lines from the story in the room. A screenshot from their presentation is shown
in Figure 1.

Figure 1

Trailer Technique in Cat in the Rain

A: I'm. going down and get that kitty (P26)

B: I'll do it (P29)

A: No, I'll get it. The poor kitty out trying to keep dry under a table. (P26)
B: Don't get wet (P29)
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The analysis of the focus group interviews

In this section, the thematic analysis of the focus group interviews is presented. The first
part of the focus group interview was related to the participants’ favorite stories. Each participant
took turns stating which story they liked more and why. Then, they took one more round of turns to
elaborate on each other’s answers or add anything that they wished to their answers.

According to the participants’ statements, 22 students liked the Old Man at the Bridge, and
17 students liked the Cat in the Rain story more. At first glance, it appears that the two stories
are distributed relatively evenly. When we examine the responses based on the groups, however,
intriguing results emerge. In class A, eight students preferred The Old Man at the Bridge, which was
studied using the summary technique, while eleven students preferred The Cat in the Rain, which
was studied using the trailer technique. In Class B, however, The Old Man at the Bridge was studied
using the trailer technique and was preferred by 14 students, while the other story was preferred by
only 6 students when studied using the summary technique. In other words, in both classes, more
students chose as their favorite the story that was studied using the trailer technique. This finding
suggests that the trailer technique influences the students’ evaluations of the texts. For example, one
student who studied The Old Man at the Bridge said the following:

“I found myself in it. The symbolism impressed me. I didnt feel the same in the cat story.”
(P4)

Similarly, a student who studied the Cat in the Rain story using the trailer technique said:

“Cat is just something that the woman wants. It is a simple story but I can 't remember the
other one.” (P22)

Symbolism was the most commonly cited reason for enjoying the Old Man at the Bridge
story. The students were able to relate to the Elderly Man’s dilemma.

“The animals symbolized the damage of war on the different segments of the society.” (PS§)

The political theme was not as heavily emphasized in the Cat in the Rain story. The students
carried the couple’s disagreement to a more personal level. The pupils focused on the emotions and
power dynamics in the couple’s marriage. The pupils were particularly interested in the topic of
marriage and relationships.

“Recently marriage problems. Women want attention. I think it is really attractive and
contemporary.” (P32)

In the next part of the focus group interview, the participants were asked about their favourite
activity, group summary or trailer. In total, 2 students chose the group summary activity as their
favourite while 26 students enjoyed the trailer activity more. Besides there were 6 students who
equally liked both of the techniques and 1 student who liked neither of them. This finding can be
interpreted as majority of the students enjoyed the trailer activity.

When asked to justify their selections, the participants mentioned the following positive and
negative aspects of each activity:

In the group summary activity, the participants did not like working together on the same
text. By nature, summary writing is considered something that should be done individually.
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“We weren t thinking about other people s part. We were just memorizing our own sentences.”
(P10)

Most of the students were dissatisfied with the end product after the group summary activity
due to a lack of coordination and coherence.

“I think summary should not include details but we included every detail.” (P30)
“Our summaries were either too short or too long. With unnecessary details.” (P24)

The group summary activity was preferred because it provided more flexibility in terms of
eliminating dialogue parts and more control over the final product than the trailer technique.

“In summary I read the whole story and I understood better. I don't have acting ability.
Summarize is more comfortable.” (P16)

“Useful, we emphasized key words. It was useful for us. We did not limit ourselves with
dialogues.” (P37)

As negative aspects of the technique, participants in the trailer activity mentioned practical
issues such as difficulty in distributing roles and a lack of confidence while participating in the
presentation due to shyness.

“I don 't like acting, I feel anxious.” (P37)

“«

We needed more preparation time.” (P35)

’

“We were 5 people and there were 2 characters in the story. It was hard to distribute roles.’
(P27)

“Sharing the roles was difficult. People refuse roles. During performance we forgot our
lines.”(P21)

»

“We could not do the transitions that we planned. Some other groups were better than us.’
(P14)

The reasons for enjoying the trailer technique converged on the theme of character and event
embodiment. The students remembered more about the narrative after seeing the story pieces as
actual visualizations on stage.

“Seeing it before our eyes helped us to remember.” (P4)
“I understood better by watching.” (P1)

Furthermore, acting the characters or watching the scenes made the students more aware of
the characters’ underlying emotions and motivations.

“When you act, you put yourself in that role. You understand the characters, what they are
going through.” (P17)

“I could feel the emotions of the characters.” (P16)
“I played the husband. It helped me understand the story more.” (P31)
“We focused on feelings and personality. Not what they said.”(P19)
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Also, the students appeared to derive satisfaction and aesthetic pleasure from presenting
the story in an artistic manner. This new mode of expression presented them with a fresh challenge,
which they appreciated.

“It was fun and creative.” (P11)
“I'm not talented but I did my best. I can get ideas from movies, from books.” (P§8)

“I like how we made the bridge using chairs and pillows. The bridge was there, we could
seeit.” (P6)

“I found it challenging to pay attention to what I say and how I act at the same time. More
difficult but more fun.” (P4)

“It is a good thing we did something challenging.” (P22)

Finally, the speaking practice provided by the trailer activity was found more relevant for the
speaking course.

“Spontaneous acting helps speaking.” (P26)

“We became much more confident in ourselves.” (P10)

Discussion, Conclusion and Recommendations

The trailer technique and the group summary technique were used in this study to compare
task outcomes after studying two of Ernest Hemingway’s stories. In addition, focus groups were
conducted to ascertain students’ perspectives on the stories and the two methodologies. In terms of
cognitive processes, summarization and trailer strategies were assumed to be similar. The task results
validated this assumption, as the summaries and trailers were identical in terms of main idea coverage
and language use. Nonetheless, when compared to their trailers, the students’ summaries had slightly
better integration and source use. The focus group interview results offset this disadvantage of the
trailer strategy. When students examined the stories using the trailer technique, they appeared to
develop more positive attitudes and a greater comprehension of them. Students found the trailer
strategy useful for three main reasons: it fosters comprehension and retention through embodiment,
it presents motivating, fun, and novel experiences, and it integrates speaking skills better than the
group summary technique.

According to the analysis of the students’ productions, the trailers were as good as the
summaries in terms of main idea coverage. The students were able to accommodate the elements
of the stories in their productions using both techniques. In the focus group interviews, however,
it was revealed that these were remembered better in the case of using the trailer technique. Some
students revealed that they did not remember the summarized story as well as the other one. This
finding is in line with Trainin and Andrzejczak (2006) who found that readers’ theatre had a positive
effect on the students’ reading comprehension and retention. Similarly, Bryer, Lindsay and Wilson
(2014) argue that the physical and visual dimensions of the drama medium provides the students with
opportunities to reflect on their contributions collectively and individually, therefore, remember the
ideas in literary texts better.

One disadvantage of the trailer technique was that it allowed less space for integration and
promoted more source use compared to the group summary technique. However, the multimodal
representations of the characters were said to aid comprehension of the meanings between the lines,
according to the students’ responses in the focus groups. Hemingway himself compares a good story

137



to an iceberg, stating that “what makes a story rich (the three quarters of the iceberg) is what the
readers bring to the story experience with their own imaginations” (Stapleton & Hughes, 2003). The
visualization and embodiment elements in the trailer technique may have helped the students in this
study to better comprehend Hemingway’s stories by triggering their background knowledge and
imagination.

According to Kirkland and Saunders (1991), student related factors such as L2 proficiency,
content schemata, affect, formal schemata, cognitive and metacognitive skills may affect the success
of summary. When the students lack these elements, they may lift sentences exactly from the source,
leaving less space for integration. In this study, language limits and different task demands may
have hindered integration and promoted more source use when the trailer technique was used. On
the other hand, in the trailer groups, the students were able to demonstrate their understanding by
making use of non-verbal clues. It was easier to carry out simple spoken sentences in dialogue than
present a summary in oral form. Therefore, students with limited language ability may find the trailer
technique easier and more rewarding than oral summary presentations during speaking lessons. It
may help them grow in confidence.

Using the trailer technique presented advantages in terms of embodiment. Seeing the story
elements in tangible ways helped students remember them better. Also, they were better able to
understand subtle meanings thanks to putting themselves in the shoes of the characters. Similarly,
Brinda (2008) found that engaging in a drama project made the students more interested in the
reading literature class. Students were better able to relate to the emotions, motivations, and thoughts
of the characters in literary works through drama activities.

The second advantage of the trailer technique was that it triggered aesthetic pleasure and a
sense of accomplishment on the part of the students. The trailer technique presented challenges and
helped the students develop their problem-solving skills. In the same vein, Koushki (2017) showed
that engaging with literature through drama develops both linguistic and life skills in students. By
successfully performing the scene, students feel a sense of accomplishment and aesthetic pleasure,
boosting their confidence and fostering their problem-solving skills.

The students also mentioned some limitations related to the management of the activity, as
the students were not familiar with the task. Task familiarity is an important issue when it comes to
summarization (Allison, Berry, & Lewkowicz, 1995). When students are not familiar with a task,
they may feel overwhelmed and unsure of how to approach it. This can hinder their ability to fully
engage with the literature and extract its benefits. Therefore, it is crucial for teachers to provide
clear instructions and guidance to ensure task familiarity and create a supportive environment for
students to develop their linguistic and life skills through drama. The texts to be used should be
chosen carefully to provide roles for all of the group participants. Students need to form norms about
working ethics during dramas.

This study compared the two methods, and it discussed that the trailer technique was as
good as the summary technique, so trailer technique shared the benefits of summarization while
adding more benefits such as aiding retention thanks to embodiment, fostering comprehension of
the subtle details and reading between the lines, and presenting students with a challenge that can
trigger aesthetic pleasure. Despite the challenges of implementing it, such as overcoming shyness
and developing a working ethic in terms of responsibility distribution, the trailer technique proved
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to be a valid alternative to summary for narrative text comprehension. Using the same techniques
all the time may become boring for the students. Drama makes learning more concrete and adds
to the students’ development in various ways. The students achieve both content goals and general
development. The teachers might consider using the trailer technique to spice up their teaching as an
alternative to classical summarization activity.

This study was not without limitations. First of all, it was a small scale qualitative study,
making it hard to generalize the findings. The techniques were implemented in a particular class and
only once for both techniques. Future studies with longer term implementations and more detailed
analyses may be needed to confirm the insights gained from this research.

Summarization is an important academic skill. Much interest has been devoted to different
ways of strategy training for effective summarization. This research has been a unique attempt to
explore alternative ways to the summarization technique by focusing on the trailer technique from
creative drama. In further studies, other alternatives to classical summarization can be investigated.
The relationship between the cognitive processes during summarization and the trailer technique can
be investigated further.

The application of creative drama techniques is shown to be effective, and in this study, it
was seen that these benefits were applied to the trailer technique, too. Trailer technique is among the
lesser-known drama techniques by K12 ELT teachers (Hismanoglu & Colak, 2019). In that respect,
this study has made a contribution to the drama field by focusing on a single convention in relation
to similar traditional and well-researched classroom activities.
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Arastirma makalesi

Geleneksel egitim sisteminin ekolojik okuryazar bireyler yetistirmede eksik kaldig
bir¢ok arastirmada vurgulanmis, alternatif olarak bir¢ok yontem ve yaklagim
gelistirilmistir. Bu yontem ve yaklasimlarda, diinyadaki yasami miimkiin kilan dogal
sistemleri anlama becerisine sahip ekolojik okuryazar bireyler yetistirmek; biling, bilgi,
tutum, beceri, katilim, yeni davranis ve anlayis bigimi olusturma, oyunu 6grenme araci
olarak kullanma, yasayarak anlama, sosyal etkilesim ve is birligi anahtar sozciikleri
ile vurgulanmistir. Bu anahtar kelimelerin dogrudan karsiligi olan yontemse yaratici
drama yontemidir. Bu ¢alisma kapsaminda Tiirkiye'de 2000-2020 yillar: arasinda
ilkogretim kademesinde ¢evre egitimine iligkin kuramsal tezler, uygulamali tezler,
yaratict drama yontemi kullamilarak yapilanan tezler ve Cagdas Drama Dernegi
tarafindan yayimlanan bitirme projeleri ¢ercevesinde yaratici drama ydnteminin
cevre egitimine katkisimin olup olmadigi belirlenmeye ¢alisilmistir. Arastirma, tarama
modelinde betimsel bir arastirmadir. Bu arastirma ile ¢evre egitimi ve yaratict drama
alamindaki arastirmalarin amag, kapsam ve sonuglart analiz edilmeye ¢alisildigindan
tarama modeli kullanmimistir. Calisma kapsamina aliman tiim tezlerde, égrencilerin
merkeze alinarak pasif durumdan ¢ikarildigi, ¢oziim odakli, giinliik hayata entegre
edilebilen, akran ogrenmesi ve is birligine dayali, yasayarak ogrenmelerine alan
agan siiregler tasarlanmaya calisildigi goriilmektedir. Fakat cevre egitiminin kilit
noktasi olan yasayarak égrenme, uygulamal ¢alismalarda gezi, gozlem ve ¢alisma
kagitlarindan oteye gidememis, yaratict drama yontemiyle gerceklestirilen ¢calismalar
bu anlamda daha etkili olmustur. Ek olarak, yaratici drama yontemi ile gerceklestirilen
calismalar disindaki uygulamali tezler incelendiginde, c¢ocuklarin en iyi 6grenme
yontemi olan oyunlardan faydalanilmadig tespit edilmistir. Bu arastirma kapsaminda,
yvaratict drama yontemi ile ¢ocuklarin ekolojik sorunlart igsellestirebilmelerinin,
kaygi duymadan empati odakli diisiinebilmelerinin, kelebek etkilerini fark etmelerinin
ve ekosistemin bir parcasi olarak bu denge i¢in kendilerine diiseni kavramalarinin
miimkiin oldugu ortaya konmustur.
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Giris

Yiizyillarca doga ile uyum igerisinde yasayan insan, sanayilesme ve teknolojik gelismelerle
birlikte dogaya olan miidahalesini artirmis, doga tizerinde yikici etkiler birakarak kendini ekolojik
bir krizin ortasinda bulmustur. David Orr, bu ekolojik krizin her bakimdan bir egitim krizi oldugunu
ve slrdiiriilebilir toplumlarin yaratilmasi i¢in endiistriyel egitim sisteminin doniistiiriicii bir
sekilde yeniden yapilandirilmasini gerektirdigini ileri stirmiis (McBride ve ark, 2013) ve bu egitim
sistemini “ekolojik okuryazarlik” olarak kavramsallastirmistir. Goodwin ise bu krizin sadece ¢evre
sorunlartyla ilgili degil, ayn1 zamanda insanlarin diinya ile nasil etkilesime girdigi ile de ilgili
olarak ekolojik diisiince eksikligini igeren bir algi krizi oldugunu; bu eksikligin sadece siradan
vatandaslarin giinlik yasamlarinda degil, egitimde de mevcut oldugunu vurgulamistir (Goodwin,
2016). Ozellikle 1970’li yillardan sonra énem kazanan bu konu, 1972 yilinda, Stockholm Birlesmis
Milletler Cevre Konferansi’nda ilk kez kiiresel olarak giindeme gelmis, egitimin esas oldugunun alt1
cizilmigtir. 1975 yilinda, Belgrad S6zlesmesi’nde ise gevre egitiminin amaclari “farkindalik, bilgi,
tutum, beceri, degerlendirme yetenegi ve katilim” anahtar kelimeleri ile basliklandirilmistir. 1977
Tiflis Bildirgesi’nde ise ¢evre egitimi, “farkindalik, bilgi, tutum, beceri ve katilim” ¢ergevesinde
ele almmistir. Fakat giiniimiizde bu anahtar kelimelerin aksine, cevre egitiminde afet temelli
yaklagim goze carpmaktadir. Bu problem odakli yaklagimlar, ¢ocuklarda yiiksek diizeyde kaygiya
sebep olmaktadir. Strife tarafindan elli kentli ¢ocukla gerceklestirilen bir arastirma kapsaminda,
cocuklarm %82’sinin gevre sorunlariyla ilgili duygularini tartisirken korku, iizlintli ve 6fke hissettigi
ve bu sonuclarm, birgok ¢ocugun “ekofobik” oldugunu gosterdigi ortaya konmustur (Strife, 2012).
Bir baska caligmada ise 7-9 yas arasindaki ¢ocuklar tarafindan yapilan resimler, ¢cevresel algilarini
degerlendirmek i¢in analiz edilmistir. Cocuklarin %37’si ¢evre sorunlarini resmetmis, %54’
diinyanin 50 yil sonra daha kotii bir durumda olacagini belirtmistir (Barraza, 1999). Bu sonuglarla
birlikte, 1999 yilindan beri yasanan ekolojik gelismeler diisiiniildiigiinde, ¢ocuklarin kaygi seviyesi
endige verici olmaktadir. Yagmur ormanlarinin yok olmasi gibi kiiresel 6lgekteki felaketlerle cocuga
farkindalik kazandirmaya ¢aligsmak, yalnizca kaygi seviyesini yiikseltmekte ve cocugun bu sorunlarla
miicadele edemeyecegini diistinmesine, sorunlara kars1 kayitsizlik gelistirmesine neden olmaktadir.
Bu nedenle, ¢cevre egitiminin ¢ocuklarin kendi yasam deneyimlerinden yola ¢ikarak, simdi ve burada
ilkesiyle, yani dnce kendi kiiclik diinyasinin (evinin, okulunun, mahallesinin ve sonra sehrinin)
ekolojik etkisini neden-sonug diizleminde anlayarak ve en 6nemlisi, -m1s gibi yaparak dogadaki tim
canlilarla empati duygusunu gelistirecek sekilde verilmesi gerekmektedir. -Mis gibi yapilmasindan
kasit, cocugun insan olarak dogadaki yerini kavramasi ile birlikte, kendini bir kusun yerine koyarak
kusun ihtiyaglarini da tipki kendisininki kadar benimsemesidir (Sobel, 2019, 5.29-40).

Sobel, 1960’larda baglayan ¢evre egitimindeki geleneksel varsayimin, bilginin davranisa etki
eden tutumlara yol actig1 seklinde oldugunu, fakat ¢cevresel davranig {izerine yapilan arastirmalarin,
davranisi degistirmek icin bu dogrusal modellerin gegerli olmadigini gosterdigini belirtmistir.
Artan bilgi ve tutumlardaki degisiklik, mutlaka farkli davraniglara doniismemektedir. Finger ise
cevresel davranigin, 6grenme ve bilginin sonucu olmaktan ¢ok, belirli ¢evresel deneyimlerin sonucu
oldugunu tespit etmistir (Sobel, 2007, s.16-17). Tiirkiye’de verilen ¢evre egitiminin biiyiik oranda
ogretmen merkezli, dogadan ve empati gelistirmekten uzak, kapali mekanlarda, teori yogun soyut
bir sekilde ve afet temelli verildigini sdylemek miimkiindiir. Kocalar’a gore (2015)Tiirkiye’de okul
miifredatlar1 dogadaki tahribati anlatmakta ¢ok erkenci davranmakta, ¢ocuklarin zihinlerinde farkli
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bir diinya olusturmakta ve korkutucu olmaktadir. Ornegin Kocalar, yagmur ormanlar1 konusunun
liseye uygun bir konu olup, ilkokullarda yeri olmadigini, bunun erken soyutlama sorununa yol
actigini belirtmektedir. Milli Egitim Bakanligi resmi web sitesinden alinan Sosyal Bilgiler Dersi
Ogretim Programi’nda “Insanlar, Yerler ve Cevreler” bashg altindaki kazanimlar incelendiginde,
dordiincii sinif 6grencileri i¢in hava olaylar1 ve dogal afetler, besinci sinif 6grencileri icin afetlerin
ve dogal afetlerin toplum hayat1 iizerine etkileri gibi baslklar géze carpmaktadir. Hayat bilgisi
dersi ikinci smif programi kapsaminda ise dogal afetler ve afetlere karsi alinabilecek onlemler
vurgulanmaktadir. Olduk¢a soyut ve teorik olan bu kazanimlarda, 6zellikle ilkokul ikinci sinif gibi
cok erken bir doinemde dogaya dair sevgi ve empati kazanmasi gereken ¢ocugun, 6ncelikle afetlerle
kargilastigi, dogay1 tehdit olarak algilamasinin oldukga miimkiin oldugu goriilmektedir. Tiim bunlara
dayanarak, ilkogretim ¢aginda verilen egitimin insan merkezli, teorik, soyut ve empatiden uzak,
sorun ve dogal afet vurgusu ile ekofobiye yol agacak sekilde verildigi sdylenebilir. Ek olarak bu
kazanimlar, yillardir uluslararasi konferanslarda vurgulanan “farkindalik, bilgi, tutum, beceri,
degerlendirme yetenegi ve katilim” gibi anahtar kelimelerden uzaktir. Bu nedenle, 6grenciler
cevresel siireglerdeki etkinliklerini igsellestirememekte, kendi kelebek etkilerini gérememekte ve
dogay1 tehdit olarak algilamaktadir. Basal (2015, s. 15-27) ise bu anahtar kelimelere ¢ocuklar i¢in
en uygun 6grenme ortami olan “oyun”u eklemistir. Bu anlamda, diinyadaki yasami miimkiin kilan
dogal sistemleri anlama becerisine sahip ekolojik okuryazar bireyler nasil yetistirilmeli sorusunun
cevabinin, “biling, bilgi, tutum, beceri, katilim, yeni davranis ve anlayis bi¢cimi olusturma, oyunu
Ogrenme araci olarak kullanma, yasayarak anlama, sosyal etkilesim ve is birligi”” anahtar kelimelerini
barindirdig1 goriilmektedir. Diger yandan, son 30 yildaki en 6nemli hedefinin ¢ocuklar ile doga
arasindaki iligskiyi incelemek oldugunu vurgulayan Sobel, “yagmur ormanlari yok oluyor, o halde
cocuklara yagmur ormanlariin yok edilmesinin dehsetini 6gretelim ki onu kurtarmak icin harekete
gegsinler” anlayigini elestirmektedir. Bunun yerine ¢ocuklar ve agag arasindaki iligkileri, kendi arka
bahgelerinde nasil gelistireceklerini bulmakla daha ¢ok ilgilendigini vurgular. Ona gore, cocuklukta
agaclarla konusmak, agaclarda saklanmak, yapraklariyla yuva yapmak agaglari korumaktan 6nce
gelir (Sobel, 2008, s. 19). Bu anlamda gelistirdigi ii¢ prensip olan kinestetik 6grenme, hayal etme
ve tiirlere doniisme -hayvan miittefikleri- dogrudan yaratici drama yonteminde karsimiza ¢ikar. Ek
olarak, yaratici drama yontemi yukarida siralanan hedefler 1s181nda ortaya ¢ikan biling, bilgi, tutum,
beceri, katilim, yeni davranis ve anlayis bi¢cimi olusturma, oyunu 6grenme araci olarak kullanma,
yasayarak 0grenme, sosyal etkilesim ve is birligi anahtar kelimelerinin de dogrudan karsiligidir. Bu
anlamda, yaratic1 drama yontemi ekolojik okuryazar bireylerin yetistirilmesi agisindan anahtardir.
Cilinkii yaratici drama:

Bir grubu olusturan iiyelerin yasam deneyimlerinden yola ¢ikarak bir amacin, diisiincenin,

dogaglama, rol oynama vd. tekniklerden yararlanarak canlandirilmasidir. Bu canlandirma

stirecleri deneyimli bir egitmen esliginde yiiriitiiliirken kendiligindenlige (spontaniteye), simdi

ve burada ilkesine, -mi1s gibi yapmaya dayalidir (Adigiizel, 2019, s.73).

Sonug olarak, yaratict drama egitiminin ¢ocuklara ekolojik okuryazarlik kazandirilmasi igin
etkili bir yontem oldugu sdylenebilir. Bu kapsamda bu arasgtirmanin problem, Tiirkiye’de 2000-2020
yillart arasinda ilkdgretim kademesinde ¢evre egitimine iliskin uygulamali ve kuramsal ¢evre egitimi
tezleri ile yaratict drama yontemiyle yapilan tez ve Cagdas Drama Dernegi bitirme projelerinin
karsilagtirilmasi ve yaratici drama yonteminin ekolojik okuryazarliga katkisinin olup olmadiginin
incelenmesidir. Bu ¢alismayla, asagidaki sorulara yanit aranmistir:
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1. Yaratici drama yontemi kullanilarak yapilan tezler, yaratict drama disinda uygulamali
yontemler kullanilarak yapilan tezler ve ¢cevre egitimi ile ilgili kuramsal tezler arasindaki uygulamalar
ve sonuglar agisindan ortakliklar nelerdir?

2. Yaratici drama yontemi kullanilarak yapilan tezler, yaratici drama disinda uygulamali
yontemleri kullanarak yapilan tezler ve ¢evre egitimi ile ilgili kuramsal tezler arasindaki uygulamalar
ve sonuglar agisindan farkliliklar nelerdir?

3. Yaratic1 drama yonteminin ekolojik okuryazarlikla iliskisi nedir?

Bu galisma, hem c¢evre egitiminin mevcut durumunun analiz edilmesi hem de ekofobi
olusturmadan ¢ocuklarin igsellestirebilecekleri sekilde verilen yaratici drama yontemiyle cevre
egitiminin zenginlestirilmesi acisindan onem tasimaktadir. Bu alanda yapilan ¢alismalar oldukca
sirhidir. ilkdgretim caginda biitiinsel bir gevre egitiminin yaratici drama yoluyla nasil verilebilecegine
dair oneriler sunacak olan ¢aligmanin, alan yazinda 6nemli bir agi1g1 kapatacagi sdylenebilir.

Yontem
Arastirma Modeli

Aragtirma, tarama modelinde betimsel bir aragtirmadir. Bu arastirma ile ¢evre egitimi ve
yaratict drama alanindaki aragtirmalarin amag, kapsam ve sonuglar1 analiz edilmeye calisildigindan,
tarama modeli kullanilmistir. Betimsel arastirmalar, arastirmacinin bir durumu olabildigince tam ve
dikkatli bir sekilde tanimladigi, bireylerin, gruplarin veya fiziksel ortamlarin 6zelliklerini 6zetledigi
caligmalardir. Egitim alanindaki aragtirmalarda en yaygin betimsel yontem ise tarama c¢aligmasidir
(Biiytikoztiirk, 2010, s. 22). Tarama modelleri, gegmisteki veya mevcut bir durumu, herhangi bir
sekilde degistirmeden ve etkilemeden, var oldugu sekliyle gozleyip, betimlemeyi amaglayan
arastirmalara uygun bir modeldir (Karasar, 2009, s. 77).

Orneklem

Ulusal tez merkezi veri tabaninda tarama yapmak i¢in ‘drama’, ‘yaratici drama’, ‘creative
drama’, ‘egitimde drama’, ‘cevre egitimi’, ‘¢evre egitiminde yaratici drama’, ‘ekolojik okuryazarlik’,
‘ekolojik okuryazarlik ve drama’ ‘gevre egitiminde drama’ ve ‘drama in environmental education’,
anahtar kelimeleri yazildiginda ¢evre egitimi konulu yirmi sekiz ve yaratict drama yontemiyle ¢evre
egitimi konulu sekiz olmak {izere toplam otuz alt1 tez, Cagdas Drama Dernegi resmi web sitesinde
bulunan bitirme tezleri incelendiginde toplam on dokuz c¢evre egitimi konulu proje bulunmaktadir.
Arastirmanin ¢alisma 6rneklemini, 2000-2020 yillar1 arasinda yazilan ve erisime agik olan Tiirkiye’de
[Ikogretim kademesinde g¢evre egitimi ve gevre egitiminde yaratict drama temali toplam otuz alti
yiiksek lisans ve doktora tezi ile on dokuz bitirme projesi olusturmustur.

Verilerin Toplanmasi

Veri, ¢evremizde siradan ve agik sekilde bulunan bir bilgi degildir. Bilginin veri olup
olmayacagi arastirmacinin ilgisine, arastirdigi konuya ve bakis agisina gore degisir (Merriam, 2018).
Aragtirmada kullanilan verilerin toplanmasinda su yollar izlenmistir:

1. Cevre egitimi ve yaratici drama alan yazini taranarak kuramsal ¢erceve olusturulmustur.

2. Tlkdgretim caginda cevre egitimi alaninda yapilan arastirmalara dair verilerin dogrudan
edinilebilecegi kaynak olarak diisiiniilen YOK ’e ait web sitesinde bulunan tezlerin ve Cagdas Drama
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Dernegi resmi web sitesinde yayinlanan bitirme projelerinin incelenmesi ile elde edilen veriler temel
almmustir.

YOK Ulusal Tez Merkezi (tez.yok.gov.tr) veri tabaninda, ilkogretim kademesi kapsaminda
ve 2000-2020 yillar1 arasinda yapilmis 36 tez ile Cagdas Drama Derneginde tamamlanmig 19
bitirme projesi belirlenmistir. Tezler ve bitirme projeleri incelenmis ve dort ana baslik altinda
gruplandirilmistir:

1. Cevre Egitimi ile Ilgili Uygulamali Tezler (“TU” olarak kodlanmustir.)
2. Cevre Egitimi ile Ilgili Kuramsal Tezler (“TK” olarak kodlanmistir.)

3. Yaratict Drama Yonteminden Yararlanilarak Yapilan Cevre Egitimi ile Ilgili Tezler (“TD”
olarak kodlanmustir.)

4. Cagdas Drama Dernegi Bitirme Projeleri (“P” olarak kodlanmustir.)

Her bir tez incelenerek, ¢alisma konusu, ¢aligma grubu, amaci, yontemi, uygulamalari ve
sonuclari ¢cergevesinde gerekli veriler elde edilmis ve bilgisayar ortamina aktarilmistir.

Verilerin Analizi

Aragtirmada elde edilen veriler arastirma sorulari ¢ergevesinde belirlenen bagliklar altinda
bir araya getirilip, betimsel analizleri yapilarak yorumlanmistir. Betimsel analiz, derinlemesine
analiz gerektirmeyen verilerin islenmesinde kullanilirken icerik analizi, elde edilen verilerin daha
yakindan incelenmesini ve bu verileri agiklayan kavram ve temalara ulasilmasini gerektirir (Yildirim
ve Simsek, 2008: 89, Akt. Aktas, 2015).

Oncelikle, incelenen tezler ve bitirme projeleri, Cevre Egitimi ile Ilgili Uygulamali Tezler,
Cevre Egitimi ile lgili Kuramsal Tezler, Yaratict Drama Yonteminden Yararlanilarak Yapilan Cevre
Egitimi ile Ilgili Tezler ve Cagdas Drama Dernegi Bitirme Projeleri olmak iizere dort ana bashk
altinda bir araya getirilmislerdir. Tiim tezler ve bitirme projeleri, ¢alisma konusu, ¢alisma grubu,
amaci, yontemi, uygulamalari ve sonuglar1 ¢ergevesinde 6zetlenmistir. Her bir ana bashigin altinda
o baslikla ilgili tezlerin ve bitirme projelerinin 6zetleri verildikten sonra, belirlenen alt bagliklarda
tezlerin ve bitirme projelerinin amaglarina, yapilan uygulamalara ve sonuglara iliskin bulgular
belirtilmistir.

Buraya kadar elde edilen bulgular dogrultusunda, ¢evre egitimi ile ilgili uygulamali tezler
ve kuramsal tezler ile yaratict drama yontemiyle gerceklestirilen ¢evre egitimi ile ilgili tezler ve
projeler, ortak yonleri ve farkliliklari temalar1 altinda karsilastirilarak betimlenmis ve yorumlanmustir.
Tiim bulgularin ve yorumlarin dogrultusunda da yaratici drama ydnteminin ekolojik okuryazarliga
katkisinin olup olmadig1 yorumlanarak sonuca varilmistir.

Arastirma ve Yayin Etigi

Ankara Universitesi Sosyal Bilimler Alt Etik Kurulunun 31.05.2021 tarih ve 184 sayili
karar1 ile Gamze Esener’in “Ekolojik Okuryazarlik ile Yaratict Drama Iliskisi” baslikli tezinin insan
iizerinde yapilan bir ¢aligma olmamasi nedeniyle etik kurul onayina ihtiya¢ duymadigina oy birligi
ile karar verilmistir.
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doktora, on yedi yiiksek lisans tezi olmak iizere, toplam yirmi bir tez incelenmistir. Tezlere YOK tez
arama sayfasinda, “interaktif ¢evre egitimi”, “uygulamali ¢evre egitimi”, “etkinlikler araciliiyla
cevre egitimi” gibi anahtar sozciiklerle yapilan arama ile ulagilmistir, 2000-2020 arasinda yapilan tez
calismalar1 arastirmaya dahil edilmistir. Tezlerde deney gruplarma verilen egitim, 6gretmenin/egitmenin
yalnizca rehber olarak bulundugu 6grenci merkezli yaklagimla, kontrol gruplarina ise geleneksel 6gretim
programina dayali bir yaklasimla gerceklestirilmistir. Uygulamali tezlerde kullanilan yontemler asagidaki

tabloda 6zetlenmistir.

Bulgular

Uygulamalar A¢isindan Ortakhiklar ve Farkliliklar

Calisma kapsaminda, ¢evre egitimini etkinlikler yoluyla interaktif bir sekilde veren dort

Tablo 1
Uygulamali Tezlerde Kullanilan Yontemler
KOD TUR YIL SINIF YONTEM
TUI MA  2016-2017 7 Deney Grubu: Toulmin’in Argiimantasyon Modeli.
Kontrol Grubu: 5E 6grenme metodu
TU2 MA 2005-2006 7 Probleme Dayali Ogrenme ve Ogrenme Dongiisii
Yaklagimlart
TU3 PhD 2015-2016 5 Gezi, gozlem ve proje uygulamalari
TU4 MA 2013-2014 7 Gezi ve Gozlem
TUS PhD 2015-2016 6 Kagit geri dontisiimii lizerine uygulamalar
TU6 MA  2018-2019 4 Sunus yoluyla 6gretim, probleme dayali 6grenme,
hikayelestirme
TU7 MA  2018-2019 5 Gezi ve Gozlem
TUS MA 2017-2018 6 Kus Gozlemi
TU9 MA 2015-2016 6 Gezi ve Gozlem
TU10 MA  2017-2018 6 Gezi, gozlem, bulus yoluyla 6grenme
TUIl MA  2009-2010 7 Bahge temelli egitim modeli
TU12 MA 2018-2019 8 TGA destekli Proje Tabanli ¢evre egitimi
TUI13 MA 2018-2019 7 Yasam temelli 6grenme yaklagimi-REACT modeli
TU14 MA 2017-2018 5,6,7,8 Gezi, gozlem, bitki yetistiriciligi ve mini arastirmalar
TUI5S MA 2016-2017 5 Mobil uygulamalar ve SE metodu
TUI6 MA 2017-2018 7 Teknolojik uygulamalarla destekli ¢evre egitimi
TU17 MA  2010-2011 4 5E metodu
TU18 PhD 2014-2015 7 Konu anlatimi, tartisma, caligma kagitlari, degerlendirme
yapraklari, aragtirma 6devi, poster hazirlama
TU19 MA 2011-2012 6,7 Beyin firtinasi, deneyler, video ve animasyon gosterimi,
tahmin-g6zlem-aciklama, egitsel oyunlar
TU20 MA  2016-2017 4 Beyin firtinasi, istasyon teknigi, konusma halkasi,
hikayelestirme
TU21 PhD 2012-2013 7 Grup c¢aligmasiyla problem ¢6zmeye dayali beyin firtinasi
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Calisma kapsaminda, ¢evre egitimini yaratict drama yontemiyle veren ikisi doktora, altisi
yiiksek lisans olmak {izere ¢evre egitiminde yaratici drama yontemini kullanan 8 tez ¢aligmaya
dahil edilmistir. Tezlere YOKTEZ araciligiyla, “cevre egitimi”, “cevresel okuryazarlik”, “ekolojik
okuryazarlik”, “eko okuryazarlik” gibi anahtar kelimelerle arama yapilarak ulasilmistir. Tezlerin yil,

diizey (sinif), grup (katilimci sayisi), siire bilgileri ile amaglar1 asagidaki tabloda 6zetlenmistir.

Tablo 2

Cevre Egitimini Yaratict Drama Yontemiyle Veren Tezler

KOD TUR YIL SINIF AMAC

TDI1 MA  2018-2019 8 Fen bilimleri dersi “Enerji Doniisiimleri ve Cevre
Bilinci” tinitesinin 6gretiminde kullanilan yaratici
drama yonteminin 0grencilerin ders basarisi iizerindeki
etkisi

D2 MA 2011-2012 4 Fen ve Teknoloji Dersi, “Cevremizdeki Kirlilik”
konusunun yaratici drama yontemiyle islenmesinin,

ogrencilerin ¢evresel farkindaliklar tizerindeki etkisi
TD3 PhD 2016-2017 4 Cocuklarin ¢evre farkindalik diizeylerini belirlemek
amaciyla Cevre Farkindalik Indeksi gelistirilmesi,

drama temelli ¢gevre egitiminin hazirlanmasi,
uygulanmasi ve etkisi

TD4 MA  2010-2011 4 Fen egitiminde yaratict drama yontemi kullaniminin
bilimsel yaraticiliga ve akademik basariya etkisinin
deneysel yolla sinanmast

TD5 MA  2007-2008 7 1) Fen ve teknoloji dersinde yaratici drama yonteminin
kullanilmasina yonelik goriislerin belirlenmesi

ii) Yaratici drama yonteminin dgrencilerin ¢evreye
iligskin problem durumlarina etkisi

TD6  PhD 2015-2016 34 Fen bilimleri dersi kapsamindaki “¢evre” konularinin
Ogretiminde yaratic1 dramanin kullanilmasinin

ogrencilerin basarisina, ilgilerine ve 6grenmelerinin
kaliciligina olan etkilerinin incelenmesi

TD7 MA  2003-2004 4 Fen bilgisi dersinin yaratici drama yontemi ile
Ogretiminin 0grencilerin akademik basarilarina etkisi

D8 MA  2017-2018 5 “Insan ve Cevre” iinitesinin gretiminde yaratict drama
yonteminin kullanilmasinin dgrencilerin 21. Yiizyil
Ogrenme becerileri lizerindeki etkisini deneysel yolla
belirlenmesi

Yaratict drama yontemi kullanilan tezlerde tespit edilen eksiklikler, tezlerin sayica az
olmasi ve iyi ornekleri de dahil etmek amaciyla Cagdas Drama Dernegi bitirme projeleri de calisma
kapsaminda alinmistir. Projelerin yil, diizey (sinif) ve amaglari agagidaki tabloda 6zetlenmistir.
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Tablo 3
Cagdas Drama Dernegi Bitirme Projeleri
KOD YIL SINIF AMAC

P1 2012 5 Ogrencilerin bilissel, devinissel ve tutum olarak su bilinci
olusturmak ve suyun éneminin kavranmasi

P2 2007 3 Katilimcilarin ¢evre bilinci kazanmalari, niikleer santraller
hakkinda bilgi sahibi olmalari

P3 2006 7 Ogrencilerin popiilasyon dinamikleri konusundaki bilissel
diizeylerinin arttirilmasi

P4 2008 7 Toplum/bireylerin enerji tasarruf yollarint uygulanabilir davranig
haline getirebilmesi agisindan duyarlilik yaratilmasi

P5 2015 5 Ogrencilerin doga kirliligini 6nlemeye yonelik bilgi ve ¢evreci
uygulamalarina katkida bulunulmasi

P6  2013-2014 2 Hayat Bilgisi dersinin “Kaynaklar1 Etkili Kullanma” becerisine
iliskin kazanimlarinin YD yonetimi ile islenmesinin 6grenci
iizerindeki etkisinin belirlenmesi

P7  2010-2011 7 Ogrencilerin egitim ve dgretim siireci sirasinda gevre ve gevre
olaylarina karsi farkindalik yaratilmasi

P8 2015 3 3. Sinif 6grencilerinin ¢evre okuryazarlik diizeylerinde YD
yontemiyle farkindalik kazandirilmasi

P9 2014-2015 4 Katilimcilarda, doganin ve dogal yasamin sevilip korunmasi ile
ilgili farkindalik yaratilmasi

P10 2008 7 Cevre kirliliginin 6nemi ile ilgili katilimcilara drama yontemiyle
farkindalik kazandirilmasi

P11 2018 5 Su kaynaklarinin gelecekteki ve simdiki durumu ile ilgili
bilgilere yaratici drama zemininde bulus yoluyla ulasmalarini
saglayarak bilingli su tiiketimi ve sanal su konusunda farkindalik
yaratilmasi

P12 2018 5 Fen bilimleri dersi, “Insan ve Cevre” iinitesinin islenerek
ogrencilerin ¢evre bilincini artirip, konuyla ilgili kalici
O0grenmelerin saglanmasi

P13 2018 1 Hayat Bilgisi Dersi “Dogada Hayat” Unitesinin Yaratici Drama
Yontemiyle Islenerek dogaya dair bir farkindalik kazandirilmasi

P14 2017 3 Cocuklara g¢evre kirliliginin ne oldugu, nedenleri ve bu
nedenlere yonelik alinabilecek tedbirlerin fark ettirilmesi

P15 2014 8 Cevre okuryazarliginin kazandirilmasinda yaratici drama
yonteminin etkisinin belirlenmesi

P16 2020 2 Gelecek nesillere ¢evre bilincini kazandirmak igin yaratici
drama yontemiyle ilkokul ¢ocuklarina ¢evre kirliligi farkindaligi
konusunun islenmesi

P17 2020 2 [Ikokul ¢ocuklarinda geri doniisiim farkindaligini yaratici drama
yontemi ile irdelenmesi

P18  2018-2019 34 [lkokul 6grencilerinde ¢evre bilinci gelistirmesi
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P19 2018 8-11  Yaratici drama ile doganin dongiisiinii anlayarak dogaya karst
duyarlilik olusturulmasi, merak duygusunun gelistirilmesi, doga
ve ¢ocuk arasinda bag kurup sevdirilmesi

Tezler arasindaki uygulamalar agisindan ortakliklar degerlendirildiginde; incelenen
tim tezlerde ve projelerde, deney gruplarina uygulamalar yoluyla etkin ¢evre egitimi verilmeye
calisilmis oldugu, kontrol gruplarinda geleneksel ¢evre egitimine devam edildigi belirlenmistir.
Deney gruplarinda, grup g¢alismasi yoluyla akran 6grenmesi ve is birligi desteklenmis olup bu
iki yontemin g¢evre egitimi agisindan Onemi ortaya konmustur. Caligmalarda yeni nesil g¢evre
sorunlarmin ekofobi yaratmadan, ¢6ziim odakli olarak ve ¢ocuklarin bunlar1 hayata gecirebilecegi
sekilde verilmesi gerektigi belirtilmistir. Ek olarak ¢evre bilincine ait tutumlarin ve ¢evreye ait
bilgilerin yiiksek olmasmin 6grencinin ¢evreye yararli davraniglar gostermesine yetmedigi, bu
anlamda yeni yontemlere ihtiyacin oldugu calismalarca tespit edilmistir. Ogrencilerin uygulamalarla
desteklendiklerinde konulari igsellestirerek kendi yasamlarina katabildikleri, bu yolla davranis
degisikligi meydana geldigi tezlerde 6n plana ¢ikana ¢ikmistir. Giinliik hayattan alinmis hikayeler,
haberler vb. kullanilarak baglam kurulmasini saglamak; Ogrencilerin problem ¢6zme yoluyla
kesfederek Ogrenecekleri giindelik olaylarla, bilgilerini kullanilabilecekleri ortam olusturmak;
tartisma ortami yaratmak onlarin gevreye yonelik tutum, davranig ve basart diizeyleri anlaml
seviyede gelistirmistir. Ayni sekilde, 6grencilerin uygulamalarla desteklenince daha biitiinciil bakig
acis1 kazanabildikleri de gbzlemlenmistir.

Tezler arasindaki uygulamalar agisindan farkliliklar degerlendirildiginde ise yaratici drama
yontemini diger uygulamali ¢aligmalardan ayiran 6zelliklerden en belirgin olani; yaratict drama
stire¢lerinin —mig gibi yapmaya dayali, yasayarak 6grenilen, katilimcilar1 ve tecriibelerini merkeze
alan yapisidir. Yaratic1 drama, dramatik bir kurguya sahip ve canlandirma odaklidir. Bu odaklanma
ise “-mis gibi” yapmaya, kurguya, spontaniteye, daha ¢ok dogaglamaya ve rol almaya dayalidir. Tez
kapsamindaki uygulamali tezlerde “yasayarak 6grenme” vurgusu olsa da ¢aligmalar incelendiginde,
yasayarak 6grenmenin gezi, gdzlem, grup tartismalar1 gibi siiregler oldugu goriilmektedir. Diger
yandan yaratici drama, katilimcilarin tecriibelerine dayanir ve onlar1 merkeze alir. Katilimeilar kendi
yasam deneyimlerinden yola ¢ikarak ¢atismalardan olusan dogaglamalarda bir amaci, diislinceyi
canlandirirlar. Drama stireclerinde, birey ve grup merkezli olarak, onlarn etkilesim ve iletisimiyle,
yaparak yasayarak 6grenme yoluyla, yaraticiligi 6n plana alarak problemlere yeni ¢oziimler bulmaya
calisilir. Bu siireglerde bilgi dogrudan verilmez, katilimcilarin bireysel 6grenmeler ve kiiciik grup
tartismalariyla bilgiyi yapilandirmalarina olanak saglanir (Erem & Erdogan, 2019, s.4). Bununla
birlikte, 6grenmenin yasantisal olmasi, dramanin 6ziinii olusturur. Adigiizel, yasantilara dayal
O0grenmenin, etkin katilimla kalic1 6grenmeyi sagladigini belirtir. Hatirlama ve kaliciligin sézel agirlik
ogretimde %10 ve gorsel agirlikli 6gretimde %30°ken, yasantiya dayali egitimde %90’a ulastigini
vurgular (Adigiizel, 2006,s.32). Yaraticidramacalismalari, buanlamda diger etkinlikler yoluylayapilan
caligmalarin 6niline gegmektedir. Yaratici drama siiregleri, katilimcilarin kendileri veya bagkalarinin
yasadig1 bir sorundan yola cikarak sorunu ¢ozmeye yonelik olan, katilimcilarin tiim duyularini
harekete gegirerek yani yasayarak ogrenilen ve grup ig¢i etkilesimin bir sonucu olan siireclerdir.
Bu anlamda, katilimcilarin kendi yasamlarinda kalici izli davraniga doniisen siirecleri katilimcilara
yasatir (Adigiizel, 2006, s.33). Diger uygulamali ¢alismalar g6z Oniinde bulunduruldugunda,
yasayarak Ogrenmeyi cocuklarin kendi deneyimlerinden yola ¢ikarak deneyimlemeleri, rol
oynayarak bir digerinin penceresinden bakabilmeleri, empati siirecini deneyimlemeleri yaratici
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drama yontemini diger uygulamali yontemlere gore 6n plana ¢ikarmaktadir. Heathcote, “cocuklardan
okulun kapisindan girdigi andan itibaren ger¢ek yasamlarmi beslenme cantalarina koymalarini”
bekleyemeyecegimizi belirtir. Cocuklarin yasantilarini geride birakamayacaklarini, bu yasanti
deneyimleriyle okulda olmalarimin gerekliliginden s6z eder (Heathcote, 2010, s. 101). Bu nedenle
drama, merkeze ¢cocuklarin ger¢ek yasamlarini, deneyimlerini koyar. Fakat yaratici drama yontemiyle
gerceklestirilen tezlerin disinda kalan uygulamali ¢alismalarda yasantiya dayali, 6grenci merkezli
bir egitim hedeflense de ¢alisma kagitlari, mobil uygulamalar gibi araglar hala ¢ocuk ile 6grenme
arasindadir. Bu anlamda, araglar ve yonlendirmelerle aslinda geleneksel egitimin getirdigi kaliplarin
sinirlarinda kaldiklar1 goriilmektedir. San’a gore geleneksel egitimde, cocugun cevresi ve diinyasi
ile kurdugu iletisimde arada 6gretmen, ders kitabi yazar1 veya bir kitle iletigsim araci gibi bir arag
bulunmakta ve bdylece duyussal alani ile bilissel alani ayrilmakta, 6grenme yasantisal olmaktan
cikip biligsel olarak gerceklesmektedir. Bu nedenle ¢ocugun bilgiyi yararli ve iglevsel kilmasina
cok az olanak saglamaktadir (San, 1989, s. 574). Bowel & Heap okuldaki egitimin, 6grenciye ikinci
elden deneyim sagladigini, okuldaki deneyimin asil kaynaginin 6gretmenler ve kitap gibi materyaller
oldugunu belirterek, bu goriisii destekler. Deneyimin ¢ocuklara ulagirken bu aracilarin siizgecinden
gectigini belirtir. Bu durumun, duyussal diinya ile biligsel diinya arasina bir ¢izgi ¢ektigini, hisler
ile disiincelerin birbirinden ayrildigini, bu ayrimin da bilginin anlaml ve kullanilabilir hale
getirilmesini olanaksizlastirdigini ifade eder. Ciinkii bilgiyi kullanigh hale getirmeniz igin dnce
hissetmeniz gerekir. Fakat dramada deneyimler ilk elden yasanir. Drama i¢inde bir diinya yaratilir;
ogrencilerin dogrudan ve aktif olarak kendilerinden bir seyler katmasi saglanir (Bowel & Heap,
2019, s. 2). Aradaki araglar1 olabildigince azaltarak, 6grenciyi merkeze alan uygulamalar bir¢ok
ek kazanima hizmet etmektedir. Uygulamali ¢alismalardaki ¢alisma kagitlari, mobil uygulamalar
gibi araclarin kullaniminin aksine, yaratict drama c¢aligsmalarinda araglarin kaldirilarak 6grencilerin
kendi yasantisinin merkeze konulmasi, deneyime dayali bir 6grenme siireci saglar. Yaratici drama
siireglerinde, canlandirma asamalarinda ¢ocuk hayal giicii ile bas basadir. Kazanimin verildigi asama
da yine bu agsamadir. Aradan araclar ¢ekilip alinmis ve ¢ocuk kazanima giden yolda kendi yasantisal
deneyimlerinden yola ¢ikacak sekilde konumlandirilmistir. Ogrenciler, yaratici drama atdlyelerinde
aktif rol oynayarak, akran 6grenmesi ve kendi yasantist sayesinde, yapilandirilmis ¢atigmalar i¢eren
dogaglamalar sayesinde siireglerin dogrudan igerisindedir. Yaratici drama egitmenleri tarafindan
Ogrencilerin siireci giivenli bir alanda deneyimlemesi saglanmaya, ¢ocugun kendi yasantisindan
yola ¢ikarak kendi ekolojik yolunu ¢izmesine alan agilmaya ¢alisilmistir. Heathcote, yaratict drama
siireclerinde is birligi ve bilinenlerin bir araya toplanmasiyla toplumsal bir olgu yaratildigini ve bu
durumun topluma bakma olanagi sagladigini belirtir. Yaratici drama siirecinde, grup ile diistincelerin
denendigini ve toplumsal yagamdaki her yasantinin hissedildigini vurgular (Heathcote, 2010, s.100).
Ekolojik krizler de modern insanin toplumsal yasam anlayisi ve “beceri”’sinden dogar. Bu anlamda,
akranlarla birlikte toplumsal yagantinin ve dolayisiyla aligkanliklarin incelenmesi ¢evre egitimi i¢in
de oldukga 6nemli olmaktadir.

Fakat incelenen yaratict drama yonetimini kullanan tezler kapsaminda, yaratici drama alan
yazinina dair yapisal bir problem tespit edilmistir. Tezlerin bircogunda yaratici drama atolyeleri
dogru sekilde yapilandirilmamig, drama olmayan ¢aligmalar drama olarak adlandirilabilmistir. Bu
anlamda, TD1’de, jiiri iiyeleri incelenmis olup, jiiri iiyelerinin yaratici drama alaninda deneyimi
olup olmadigina dair bir bilgiye rastlanmamistir. Ocak 2020 yilinda yazilan tezde, yaratict drama
yonteminin “hazirlik, canlandirma ve degerlendirme” agamalari; “hazirlanmak, kimlige biirinmek
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ve degerlendirme-tartisma” seklinde 2006 yilinda tanimlanan sekli ile yer almaktadir. Bu durum
da jiiri ve atdlye uygulayicisinin yaratict drama alan yazinina uzak oldugunu disiindiirmektedir.
Drama atolyelerine de tez igerisinde yer verilmediginden uygulama 6rnekleri incelenememistir.
Uygulamalarin yapildig1 deney grubunun yaratici drama ile ilgili yasantilarinin olmadig1 varsayilmais,
grup ile ilgili bilgi verilmemistir. Atdlye yazim agamasinda, grubun hazirbulunuslugu, yaratict drama
geemisi olup olmamasi kritik dnemdedir. Bu nedenle, kazanimlara ulagabilmek igin yaratici drama
alaninda c¢alisma yaparken grubun yaratici drama ge¢misinin olup olmadigi bir varsayim konusu
olmamalidir. TD2’de, tezin 2012 yilinda gergeklestirilmis oldugu ve arastirmacinin smirli bir
yaraticit drama egitimi oldugu goriilmistiir. Aragtirmacinin atlye yaziminda kazanim belirtmedigi
ve dolayisiyla degerlendirmede kazanimin sorgulanamadig tespit edilmistir. Hazirlik agamasinda,
konuya hazirlayan bir oyun kurgulanmis fakat genel atolye siireci agisindan asamalar birbiriyle ¢ok
iligkili degildir. Dramatik durumlarda ¢atigmalar bazilarinda tam, bazilarinda az ve bazilarinda hig
yoktur. Canlandirmalar asagidaki drnekte goriilebildigi gibi odak problemi yasatabilecek sekilde
verilmistir:

Birinci grup: Igme suyuna karisan mikrop yiiziinden hastanedeki hasta sayisi artmustir.
Doktorlar kendi aralarinda bu durumu konusmaktadirlar.

Ikinci grup: Su kesintisi nedeniyle isleri yarim kalan kadmlar kendi aralarinda
konusmaktadirlar.

Ugiincii grup: Avdan aglar1 bos dénen balikgilar buna denizlerdeki kirliligin neden oldugunu
diisiinmektedirler. Bu konu hakkinda aralarinda konusurlar.

Dordiincii grup: Petrol tankerinin bir bagka gemiyle ¢arpismasi nedeniyle denize petrol
sizmigtir. Denizdeki canlilar aralarinda bu durum hakkinda konugmaktadirlar.

TD3 kapsaminda, 2019 yilinda sunulan doktora tezinin arastirmacisinin yaratict drama egitimi
aldig1 belirtilmistir. Arastirmaci, uygulamali ¢aligma kapsaminda yedi uzmandan uzman goriisii
almis olup, uzmanlar arasinda drama alanindan bir uzman oldugu bilgisi yer almamaktadir. Tezde
sunulan atdlye plani incelendiginde, asamalilik ve kazanim iliskisinin géz 6nilinde bulundurulmadig
goriilmistiir. Bir atdlye 6rnegi eklenmis olup, bu atélye de bir yaratici drama atdlyesi degildir. TD4,
2012 yilinda gerceklesmistir. Hazirlik, canlandirma ve degerlendirme asamalar takip edilmis olup,
asamalar arasinda bag kurulmaya calisilmistir. Atdlye planlarinda belirlenen kazanimlarin sayisi
fazladir. Degerlendirme asamalarinda tiim kazanimlar Olciilememektedir. Hazirlik asamasinda,
kazanimlardan birisine hazirlayan bir oyun kurgulanmaistir. Arastirmaci, 6grencilerin yontemle ilk kez
karsilastiklart i¢in tutukluk yasadigini, eglenme-6grenme dengesinin iyi kurulamadigini belirtmistir.
Bu anlamda, yaratict drama egitmeninin yetkinligi 6nemli olmaktadir. Tutukluk yasanmamasi i¢in
ogrencilerin hazirbulunuslugu atdlye yazim asamasinda dikkate alinmali, hazirlik agamalari ¢ok iyi
kurgulanmalidir. Arastirmaci, 6grenci doniisleri sonrasinda, uygulamalarin daha iyi hazirlanmasi
ve profesyonel uygulanma gerekliliginin altini ¢izmistir. TD5’teki atdlyeler incelendiginde atolye
planlarinda eksikler oldugu, canlandirma agsamalarinda dramatik durumlarin olmadig: goriilmektedir.
Atolyeler belirlenen kazanimlara ulasacak sekilde tasarlanmamis olup, degerlendirme asamalart da
kazanimlara yonelik degildir. Drama atdlyeleri hazirlanirken, 1sinma, canlandirma ve degerlendirme
asamalar1 arasinda kazanim ve igerik agisindan bir bag olmasi gerekmektedir. Kazanim ve igerikle
baglantisiz etkinlikler siireci aksatir, konu biitiinliiglinii bozar ve kazanima ulasmay1 engeller (Erem
& Erdogan, 2019, s.18). TD6 nin hazirlik agsamasinda, kazanima hazirlayan bir oyun kurgulanmustir.
Uzman bir drama egitmeni danismanliginda yazilmistir. Drama atdlye planlar1 gerekli niteliklere
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sahiptir. TD7, 2003 yilinda yazilan bir tez oldugu i¢in siire¢ler “Isinma ve Oyun, Dogaclama ve
Olusum, Degerlendirme” seklinde planlanmistir. Drama alaninda uzman bir akademisyenin
danigmanliginda yazilmistir. Drama planinda bir hata gézlemlenmemekle birlikte, canlandirma
asamasinda bazi planlarda dramatik durumlarin yer almadigi bazisinda ¢atismanin olduk¢a az oldugu
veya olmadigi belirlenmigstir. TD8’de canlandirmalarda dramatik durumlarda yine ciddi eksiklikler
goriilmektedir. Bu eksiklikler sonuglara yansimis ve aragtirmacinin “Yaratict drama yonteminin
ogrencilerin 21. yy 6grenme becerileri yeterlilik diizeyine bir etkisi olmadig1” sonucuna vardigi
goriilmiistiir. Arastirmact bu durumu, “uygulama siiresinin kisaligi, ilk defa yaratict dramayla
karsilasan 6grencilerin bu kisa siirede 6grencilerin adapte olamamasi ve 6grencilerin hazirbulunusluk
seviyelerinin yaratici dramayi igsellestirecek seviyede olmamasi” olarak agiklamigtir. Fakat tiim
bunlarin yaratic1 drama atdlyesinin yazim asamasinda g6z oniine alinarak atolyelerin tasarlanmast,
uygulanacak konuya uygun siire planlamasi yapilmasi, 6grencilerin hazir bulunusluk seviyelerine
uygun atdlyelerin yazilmasi egitmenin sorumlulugundadir. Bowel & Heap drama alaninda yeni olan
egitimcilerin dramay1 dar anlamiyla ele alabildigini ve avantajlarindan yeterince yararlanamadigini
vurgular (Bowel& Heap, 2019, s.5). Bu anlamda, ilgili tezler incelendiginde, atdlyeleri yazan ve
egitimi veren kisilerin drama alaninda yeterli donanima sahip olmadiklari, oturumlarda asamalar,
kazanim ve baglam agisindan kimi bosluklarin oldugu, atolyelerde hem kurgu hem de uygulama
bigimi agisindan eksikliklerin oldugu goriilmiistiir. Bu durum, yaratict drama yontemi kullanilarak
verilen ¢evre egitiminin etkililigini 6lgmede tam sonuca varmada engel olusturmustur. Bu nedenle,
cevre egitimi ile ilgili olan Cagdas Drama Dernegi Projeleri de galismaya dahil edilerek bu engelin
ortadan kaldirilmasi saglanmaistir.

Incelenen tezler kapsaminda ortaya ¢ikan onemli farklardan bir digeri, gocugun en iyi
O0grenme yontemi olan oyunlarin kullanimi iizerinedir. Uygulamali tezlerde yer alan etkinliklerden
veya incelenen tliim tezlerin igerisinde yalnizca ii¢ tezde yer alan oyun siireclerinden farkli olarak,
yaratict drama siireclerinde ele alinan oyunun, baglam agisindan 6n plana ¢iktig1, bir amacinin, bir
misyonunun oldugu goriilmektedir. Bu uygulamali tezler incelendiginde, oyunun egitsel yoniinden
faydalanilmadigi, korebe, saklambag gibi geleneksel ¢ocuk oyunlarinin piknik gibi etkinlerde
cocuklarm bir araya gelerek eglenmesi amaciyla yapildigi goriilmektedir. Diger yandan, smif
icerisindeki oyunlarin calisma kartlari, bilgi yarismalar1 gibi bilgiyi dogrudan veren etkinlikler
oldugu da ¢alisma kapsaminda ortaya konmustur. Fakat yaratici drama yontemiyle gerceklestirilen
caligmalarda hazirlik asamasinda katilimcilar oyunlarla fiziksel, duygusal ve zihinsel olarak atdlye
kapsaminda verilmesi planlanan kazanima hazirlanir ve canlandirma agamasiyla kazanima birlikte
ulagir. Bu anlamda oyun, yaratict drama at6lyelerinde grup ¢aligsmasi ile ilerleyecek siirecte cocuklari
gruba 1sindirma, kaygiyi azaltma ve 6zellikle katilimcilart hedeflenen kazanima ulastirma anlaminda
bliylik 6nem tasimaktadir. Yaratict drama yontemi ile gerceklestirilen tezler disindaki uygulamali
tezler incelendiginde, ¢ocuklarin en iyi 6grenme yontemi olan oyunlardan faydalanilmadigi da tespit
edilen bir diger farktir.

Sonuclar A¢isindan Ortakliklar ve Farkhilhiklar

Incelenen calismalar kapsaminda, sonuglar goz dniine alindiginda, kuramsal ¢alismalarin
tiim bulgulari, uygulamali calismalar ve yaratici drama yontemiyle gergeklestirilen ¢alismalarla elde
edilen sonuglar1 destekler niteliktedir.
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Calisma sonucunda geleneksel egitimin, cevre egitimi agisindan yetersiz kaldig1 gézler 6niine
serilmistir. Ogretmen merkezli, 6grenciyi pasiflestiren, diiz anlatimla islenen, monoton ve ezbere
dayali dersler, ¢ocuklarin akil yiirlitme, sorgulama gibi temel becerilerini gelistirememekte, bu durum
cevre egitimine de yansimakta ve gevreye duyarli nesiller yetistirilememektedir. Bunun yam sira,
ogretim programindaki eksikler ile birlikte 6gretmenlerin ¢evre egitimi konusundaki yetersizliginin
de ¢evreye karsi duyarlilik gelistirme acisindan bir engel olusturdugu ¢aligmalar kapsaminda ortaya
konmustur. Sistemin ezbercilige yonlendirdigi, ¢ocuklarin en etkili 6§renme yollarindan biri olan
‘yaparak yasayarak’ 6grenme metodunun neredeyse hi¢ kullanilmadigi ve yapilandirmaci yaklagimin
cevre egitimi konusunda ¢ok fazla uygulanmadig: tespit edilmistir. Diger yandan, uygulamali tezler
ve yaratict drama yontemiyle gergeklestirilen tezler incelendiginde, 6grencilerin merkeze alinarak
pasif durumdan ¢ikarildigi, ¢6ziim odakli, giinliik hayata entegre edilebilen, akran 6grenmesi ve
isbirligine dayali, yagayarak 6grenmelerine alan agan siireclerin tasarlandigi belirlenmistir.

Yaparak yasayarak Ogrenme ve bilgiyi yasantiya dahil edebilme her tezde Onemle
vurgulanmistir.  Ogrencilerin  uygulamalarla desteklendiklerinde konulari igsellestirerek kendi
yasamlarina katabildikleri, bu yolla davranig degisikligi meydana geldigi tezlerde 6n plana ¢ikan
sonuglardan olmustur. Giinliik hayattan alinmis hikayeler, haberler vb. kullanilarak baglam
kurulmasini saglamak, 6grencilerin problem ¢ézme yoluyla yaparak, yasayarak ve kendilerinin
kesfederek Ogrenecekleri, giindelik olaylarla, bilgilerin kullanilabilecekleri ortam olusturmak,
problem iceren senaryolarla ve is birligi ile ¢6zlim {iretilmesini saglamak, tartisma ortami yaratmak,
Ogrenilen bilgileri glinlik hayata uygulayabilmeleri i¢in drnek olaylar ve giinliik hayattan sorular
vermek, ¢evreye yonelik tutum, davranis ve basari diizeyleri anlamli seviyede gelistirmistir. Ayni
sekilde, Ogrencilerin uygulamalarla desteklenince daha biitiinciil bakis agist kazanabildikleri
de gozlemlenmistir. Ogrencilerin gozlem ve arastirma yapma, bilgileri yorumlama, sorgulama,
yaraticilik becerileri ile hedeflenen bilgi, beceri, tutum ve aligkanliklarini gelistirilecek sekilde
ogrenci merkezli olarak verilen ¢evre egitimi, 6grencilerin ¢evre egitimi kavramlar1 hakkinda detayli
bilgi edinmelerine ve konu lizerinde elestirel diisiinme becerilerinin gelismesine katki saglamistir.
Akran 6grenmesi de ¢evre kavramlarmi 6grenme agisindan kolaylastirict olmustur. Calismalarda
uygulamali gevre egitiminin ¢evreye yonelik olumlu duygu ve davranis kazandirdigi 6ne ¢ikan
sonuglardandir. Calismalarda cevre bilinci i¢cin de bilgi, duygu davranis tgliisiiniin birlikte ele
alimmasi gerektiginin 6nemle alt1 ¢izilmistir. Boylece, ¢evresel farkindalik; problem ¢6zme, elestirel
diisiinme ve is birligi yetkinliklerinin arttig1 ulasilan sonuglar arasindadir. Cevre egitiminde aktif
katilimin, biligsel kalicilig1 artirdigi ve ¢evresel farkindalik olusturdugu tezlerde vurgulanmaistir.

Tim uygulamali tezlerde, 6grencinin aktif konumda oldugu, probleme dayali ve/veya
tartisma ortamiyla verilen ¢evre egitimlerinin daha bagarili oldugu ortaya konmustur. Cevre egitiminin
etkinliklerle verildiginde akademik basarinin arttigi, tiim tezlerde gdzlemlenmistir. Cevre egitimi ile
ilgili kazanimlarda giincel ¢evre sorunlarina ¢ok az deginildigi belirtilmis ve strdiiriilebilir ¢evre
egitimi i¢in yeni nesil ¢evre sorunlara daha ¢ok yer verilmesi gerektigi, giincel ¢evre sorunlari
aktarilirken de ¢6ziim odakli olunmasi ve 6grencilerin bunlar1 hayata gegirebilecegi sekilde verilmesi
gerektigi belirtilmistir.

Caligmalar sonucunda, dogayla i¢ ice olanlarin ¢evre egitimi kapsaminda hem formal hem
informal 6grenmede daha basarili oldugu ortaya ¢ikmistir. Sinif ortaminda sinav kaygisiyla basari
diismektedir. Uygulamaya yonelik calismalarla ¢cocuklarin dogayla i¢ ige olmay1 deneyimlemeleri,
dogayla iligski kurmalarina firsat verilmesi, bu anlamda ekofobi ile miicadele de dnemli olmakta ve

155



Esener Kutlu, G. & Bestepe, N.E. (2024). Tez ve bitirme projelerinde ekolojik okuryazarlik ile drama iligkisi,
Yaratici1 Drama Dergisi 19 (2), 143-169

cevre kaygisi agisindan oldukga biiylik bir katk: saglamaktadir. Cevre egitiminde okul dis1 e§itimin
daha verimli oldugu; cevre bilgisi, tutumu, ilgisi ve becerisinin okul dis1 etkinliklerle daha fazla
gelistigi gozlemlenmistir. Cevre egitimi ile ilgili kazanimlarin daha iyi kavranabilmesi i¢in konu
ile ilgili yerlere gezi yapilmasmin gerekliligi fakat bu durumun velilerin ekonomik durumu ile
sinirlt oldugu belirtilmistir. Bu anlamda esitligin saglanabilmesi i¢in konunun devlet politikalar
ile desteklenmesi ve buna iliskin 6denek ayirilmasimin gerekliligi vurgulanmistir. Ayrica, egitim
amaclt gezilerin yapilabilmesi i¢in gereken prosediiriin 6gretmenleri caydirici nitelikte oldugu ve
onlar1 teorik egitime yonlendirdigi belirtilmistir. Diger uygulamali egitim engelleri olarak; kalabalik
siniflar, malzeme sikintisi, 6gretim programinin yogunlugu, programin tiim aileleri bilingli kabul
etmesi, teknolojik yetersizlikler ile deneylerin az sayida ve sinif i¢inde sinirli olmasi vurgulanmistir.

Uygulamali ¢aligmalarin 6grenme ve Ogrenci arasina ara¢ koyarak ve bilgiyi dogrudan
vererek geleneksel egitimin digina ¢ikmakta zorlandig tespit edilmistir. Bu anlamda yaraticit drama
yontemi farklilasmaktadir. Uygulamali ¢alismalarin yaparak yasayarak 6grenmeyi gezi, gozlem,
piknik, beyin firtinas1 ve ¢alisma kagitlar1 cercevesinde ele almasi, 6grenci merkeze alinsa da hala
ogrenci ile bilgi arasinda bir arag olmasina ve geleneksel egitimde oldugu gibi bilgilerin dogrudan
verilmesine neden olmustur. Burada vurgulanmasi gereken, bes duyu organina da hitap edebilen, rol
alma ve canlandirma siirecleriyle empati siirecini deneyimleten, giinliik yasantilara, deneyimlere,
tecriibelere dair dramatik durumlarla, yasamin bir provasina imkan sunan ve aradaki araclar
kaldirarak ¢ocugu siiregle bas baga birakan yaratict drama yonteminin etkililigidir. Fakat yaratici
drama atdlyelerinin etkililiginin ve kazanima ulasilabilmesinin de egitmenin alan yeterliligine bagh
oldugu caligmalarin sonucunda agikg¢a goriilmektedir. Kazanimlara ulasilabilmesi i¢in, atdlye yazim
asamasinda grubun hazirbulunuslugunun géz oniine alinmasi, dl¢iilebilir kazanimlarin belirlenmesi,
merak ve empati giidiilemesiyle organik bag kurularak atélyenin kurgulanmasi 6énemli olmaktadir.
Belirlenen kazanima ulagilabilmesi i¢in yeterli siirenin belirlenmesi 6nemlidir. Eglenme ve 6grenme
dengesinin iyi kurulmasi, her oyun ve canlandirmanin kazanima hizmet ediyor olmasi gerekmektedir.
Bu anlamda, yaratict drama yontemiyle gergeklestirilen tezler ve projelerin sonuglarini farklilagtiran
bu unsurlara ne oranda dikkat edildigi olmustur.

Readiness
Curiosity Measurable
Motivation Outcome
Balance
Between Fun Organic Link
and Learning
Empathy Duration
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Yaratici Drama Yonteminin Ekolojik Okuryazarhga Katkisi

Drama caligmalariin egitimde kullanilmast 1890-1910 yilina dayanir. Bu doénemde,

9399
1

diinya capinda yanki uyandiran ve Edmond G. Holmes tarafindan “egitimin gercek Incil’i” olarak
nitelendirilen deneme, Harriet Finlay Johnson tarafindan gergeklestirilir (Adigiizel, 2018, s. 174-
175). Johnson da drama c¢aligsmalarini ilk olarak ¢evre egitimi i¢in kullanmis olup doga incelemeleri
ile egitimi smif disina tagimistir. ‘diinya insani yetistirme’ amaci dogrultusunda, 6grenci, 6gretmen
ve drama iliskisini yeniden yapilandiran Heathcote’a (Ozen&Adigiizel, 2017) gére ise enerji, gog,
cevre kirliligi drama i¢in olas1 konu basliklaridir. Dramayla bir faciaya dahi ¢ocuklar agisindan
anlayis kazandirmak, konunun derin anlamlarini gérebilmelerini saglamak miimkiindiir (McCaslin,

2019, s. 263).

Cevre egitiminde karsimiza ¢ikan en Onemli unsur, ekolojiye dair problemlerin ¢6ziim
odaginda, ekofobi yaratmadan ele alinmasidir. Egitim kurgusunun, ¢oziim odakli ve empatiye
dayali olarak verilmesi bu noktada 6nemlidir. Cocuk, yagmur ormanlar1 gibi kendinden binlerce
kilometre 6tedeki biiyiik problemleri somutlastiramamakta, i¢sellestirememekte, duydugu caresizlik
sonucunda da probleme kars1 duyarsizlik gelistirebilmektedir. McKnight’in “Ekofobinin {istesinden
gelmek” makalesinde cocuklarla ekolojik temalar hakkinda iletisim kurma cabalarinin genellikle
cevresel tehditleri vurguladigini, ancak bazi ¢ocuklar i¢in bu yaklagimin, ¢ozemeyecekleri sorunlara
stirekli maruz kalmaktan kaginmaya calismalart ile sonuglanarak geri tepebilecegi belirtilir. Bu
nedenle ¢evresel empatinin 6nemi vurgulanir (McKnight, 2010). Tiirkiye’deki egitim sisteminde
de problem odakli yaklasimlar 6gretim programi incelemelerinde ortaya ¢ikmakta, cocuk zihninde
bu sorunlarin fazlasiyla soyut kaldigi ise bu tez kapsaminda incelenen caligmalarda oldugu gibi
uzmanlar tarafindan sik¢a vurgulanmaktadir. Bu nedenle dncelikle ¢ocuklarin diinyadaki yerlerini
ve iligkileri anlamalar1 gerekmektedir. Neden sonug iligkileri kurabilmeli, karsilastiklart problemin
sonuclarini deneyimleyebilmeli, gidisat1 degistirebilecekleri giiciine inanmalidirlar.

Son 30 yildaki en 6nemli hedefi ¢cocuklar ile doga arasindaki iliskiyi incelemek olan Sobel,
yetigkin diinyasindaki bir problemden baslayip daha sonra bunu ¢ocuklara asilamak seklindeki tepeden
inme zihniyeti elestirir. Yagmur ormanlari yok oluyor, o halde ¢ocuklara yagmur ormanlarinin yok
edilmesinin dehsetini 6gretelim ki onu kurtarmak i¢in harekete gecsinler anlayisi yerine, ¢cocuklar
ve agag arasindaki iliskileri, kendi arka bahgelerinde bunu nasil gelistireceklerini bulmakla daha ¢ok
ilgilenilmesi gerektigini vurgular. Ona gore, cocuklukta agaclarla konusmak, agaclarda saklanmak,
yapraklartyla yuva yapmak, iglerine kaleler insa etmek agaclari korumaktan dnce gelir (Sobel, 2008,
s. 19). Bu anlayisa uygun olarak, ¢evre egitime yonelik prensipler gelistirmistir. Prensiplerinden
birisi, ¢evre egitiminin ¢cocukta kinestetik olmas1 geregidir. Cocuklarin dogay1, diinyay: takip etmesi,
ziplamasi ve kosturmasi 6nemlidir, ¢iinkii fiziksel olarak zorlayici etkinlikler zihin-beden baglantisi
araciligiyla dogrudan gocuklarla konusur. Sobel, ¢ocuklara doga yiiriiyiisiine ¢ikalim dendiginde
sikayet edeceklerini, fakat “hadi bir maceraya atilalim” seklinde yiiriiyiisii bir maceraya ¢evirmenin
cocuklarin ilgisini ¢ekecegini belirtir. Bu sekilde, ayni arazide yiiriinse bile deneyimin tamamen farkli
olacagini vurgular. Sobel’in ikinci prensibi, “hayal etme” iizerinedir. Kiigiik cocuklarin hayallerinde
yasadiklarini vurgulayarak cevre egitimi i¢in dramatik oyun gibi programlar yapilandirilmasinin,
cocuklarin zorluklar yasayabilecekleri simiilasyonlar yaratilmasinin gerektigini belirtir (Sobel,
2008, s. 24). Ugiincii prensibi “Hayvan Miittefikleri” olarak adlandirilabilir. Etkili bir cevre egitimi
icin ¢ocuklardan canlilar1 kurtarmalarini istemeden Once hayvanlar olmak ve onlar icten disa
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anlamalarini saglamak gerektiginin altin1 ¢izer. Cocuklarin hayvanlarla i¢sel bir empati hissettigini,
sirayla bir dizi hayvanla 6zdesleserek diger varliklarla ortak bir zemin kesfedeceklerini sdyler ve bu
asamada antropomorfizmi esas alir. Hayvanlarin birbiriyle konusuyormus gibi yaparak duygular ve
insan Ozelliklerini hayvanlara yansitmanin, ¢ocuklar i¢in canlilarla olan iliskileri kolaylastiracagini
savunur. Bunun diger canlilar i¢in bir duygu, empati yaratmak i¢in bir firsat olarak degerlendirilmesi
gerektigini belirtir (Sobel, 2008, s. 29). Bu prensiplerin karsilig1 dogrudan yaratici dramadadir. Bu
Ozellikleriyle yaratict drama yontemiyle verilen gevre egitimi de diger uygulamali ¢aligmalardan
biitiinliyle ayrilir. Sobel’in “dramatik oyun gibi programlar yapilandirilmasi, ¢ocuklarin zorluklar
yasayabilecekleri simiilasyonlar yaratilmasi” vurgusu, yaratici drama siireclerindeki canlandirma
asamasinda ¢atisma igeren dramatik durumlara isaret eder. Yine Sobel’in vurguladigi gibi bir kus
gibi diisiinebilmek ve hissedebilmek yaratici drama yontemiyle miimkiin hale gelmektedir. Yaratici
dramada ¢ocuklarin yiiksek hayal giicii ile mekansal sinirlar asilabilir, verilen dramatik durumlarla
cocuklar—mis gibi karsilastirilabilir, neden sonug iliskisi akran 6 grenmesiyle tamamlanabilir. Cocuklar
yaratici drama atolyelerinde, oyunsu siirecler igerisinde, kendi giivenli alanlarinda, ekolojik sorunlarin
¢Oziim odaginda rol alarak, onlar1 canlandirarak deneyimleyebilmektedir. Cocuklar karsilastiklar
problemleri ¢dzebilmek i¢in plan yaparken grupla kurdugu etkilesim siirecinde dogal tepkileriyle
coziime ulasirlar (Hahn, 1991; Pinciotti, 1993, Akt. Giiven, 2006, s. 101). Baldwin’e gore drama, “Ya
bdyle olursa?” durumlart ile doludur ve ¢ocuklara ger¢ek hayat durumlarinda fayda saglayabilecek
bicimlerde prova yapma ve basarma firsatlar1 sunar, onlar1 empati kurmaya tesvik eder (Baldwin,
2019, s. 49). Bu kapsamda, McCaslin, drama katilimcilarinin birey olarak gelismek ve doniismek igin
bir sansa sahip olduklarini soyler (McCaslin, 2019, s. 15). Yaratic1 drama atdlyelerinde canlandirmalar
araciligiyla yasantiya dair bilgi ve duygular agiga ¢ikarak davranisa yonelik 151k tutulur. Kurgu ile
gerceklik arasinda oyunsu siireclerle gidip gelerek, katilimeiya 6grenenin kendisi oldugu ve sonugta
yine kendi yagsaminda izler birakan davraniglara dontisme imkani veren durumlari olusturur. Baldwin,
cocuklarm kurgusal diinyalar vasitasiyla giivenli bir bigimde, grup olarak problem ¢6zmek, fikirler
yaratmak, takim g¢alismasi gergeklestirmek gibi birgok gergek beceri kullandiklarini vurgular. Bu
becerileri kurgusal bir diinyada gelistirseler de beceri gelistirmenin kendisi gercek ve kalicidir. Bu
ylizden drama siireglerinde ¢ocuk, kurgusal bir problemin ¢éziimiine dahil olabilir (Baldwin, 2020,
s.4). Bu anlamda, yaratict drama bir egitim programinda yer alan hedeflere ulagsmak icin etkin bir
arac olabilir (Harrison, 1999, s. 89, Akt. Giiven, 2006 s. 102). Cevre egitimi de bu egitimlerden
birisidir. Giiven’e gore yaratici drama, katilimcilarin karsilasabilecekleri durumlari, ¢6ziilmesi
gereken catisma durumlarini igerir. Gergek yasamdan bir¢ok 6ge barindirdigi igin ¢ocuklarin kurgusal
diinya icinde bile olsa sosyal olaylarin ne gibi sonuglar doguracagini kavramalarimi saglar (Gtiven,
2006, s. 107). Bunu sosyal olaylar ile birlikte, ekolojik krizlere sebep olan toplumsal davranislarin
sonuclarini degerlendirebilmeleri imkani agisindan da ele almak miimkiindiir. Bu durumun en biiyiik
avantaji, cocuklara ekolojik krizleri ekofobi yaratmadan anlatabilmektir. Ciinkii yaratict drama
atolyelerindeki kurgusal ortamda yaratilan giivenli alanlarda, ¢ocuk gercek hayattaki gibi hayal
kirikligina ugramadan, g¢aresiz hissetmeden, korkuya kapilmadan karsilasabilecegi problemlerin bir
provasini yapar ve sorunlarla bas etmeyi 6grenir. Bu anlamda, O’neill” in de (1995) belirttigi gibi
drama, roller yoluyla problemlerle yiizlesme, problemi tanimlama, problem iizerine diisiinme ve
problemi ¢6zme becerileri agisindan oldukga giiglii bir aragtir (O *Neill, 1995, Akt. Vural, 2006).

Arastirma kapsaminda incelenen c¢alismalarda; g¢evre bilinci igin bilgi, duygu davranig
iicliistintin birlikte ele alinmas1 gerektiginin dnemle alt1 ¢izilmistir. Bu noktada da yaratict drama
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yontemi On plana ¢ikmaktadir. Bowel, dramanin katilimeilart duygusal bir diizeyde mesgul ettigini
ve Ogrenme icin onlara biiyiikk bir firsat sundugunu soyler. Heathcote’a gore, yaratict drama
siireclerinde katilimcilarin his ve heyecanlart ger¢ek duygular olup bu siiregler yasantilara dayali
ogrenmede etkisini gostermistir. Adigiizel, Heatcote’un bu yaklagimimin yaratict dramanin egitsel
Ozelligini vurguladigiin ve dramanin 6grenme igin etkin bir yontem oldugunun altini ¢izmistir. Bu
acidan yaratici dramay1 bir “yasam pratigi” olarak nitelemistir (Adigiizel, 2018, s. 86). Yaratici1 drama
stire¢lerinde ¢ocuklar, canlandirmalar araciliiyla yasam durumlari konusunda planlar yaparak hem
duygusal diinyalarin1 hem de farkli karakterleri kesfederler. Bu kapsamda, tutum ve davraniglarini
gozden gecirme firsati bulur ve bilissel yapilanma da saglanmis olur. Yaratici drama stirecleri,
katilimcilarin yasadigi duygusal deneyimler, problem durumlarimin kesfedilmesi ve ¢6ziim yollar
iretilmesiyle duygusal kontrol saglanarak ¢ocuklart yapict ve olumlu davranig kazanma anlaminda
gelistirir (Freeman, Suilivan ve Fulton, 2003, Akt. Akfirat, 2016). Baldwin, bir rolde yer almanin,
empati duygusunu gelistirdigini ve bu da ¢ocuklarin diger insanlarin i¢inde olduklar1 durumlari,
bakis agilarin1 ve duygularini anlamalarina yardimei oldugunu belirtir. Drama siireglerinde ¢ocuklar
asina olmadiklar1 bir durumla karsilasip bunlara tepki verirler, boylece gercek olan durumlarla nasil
basa gikabileceklerinin provasini yapmis olurlar (Baldwin, 2020, s.4). Bu anlamda yaratict drama,
diger uygulamali ¢alismalardan oldukga farklilasmaktadir.

Uygulamaya yonelik calismalarla ¢cocuklarin dogayla i¢ ice olmay1 deneyimlemeleri, dogayla
iliski kurmaya firsat verilmesi, empati becerilerinin desteklenmesi, ekolojik okuryazar bireyler
yetistirmek ve ekofobi ile miicadelede onemli olmakta, ¢evre kaygist acisindan oldukga biiyiik
bir katki saglamaktadir. incelenen calismalar kapsaminda, ¢evre egitiminde okul dis1 egitim daha
verimli oldugu; ¢evre bilgisi, tutumu, ilgisi ve becerisinin okul dis1 etkinliklerle daha fazla gelistigi
gozlemlenmistir. Ayn1 sekilde yaratici dramanin da dis mekanlarda yapilan ¢alismalari olduk¢a
etkilidir. Fakat tez kapsaminda incelenen ¢aligmalarda, dis mekan etkinliklerinin gerek maddi, gerek
biirokratik olarak bir ¢cok engelle karsilagilmasi nedeniyle gergeklestirilemediginin alt1 ¢izilmistir.
Kuramsal galigmalar baslig1 altinda incelenen tezlerde de dis mekanda gevre egitiminin velilerin
ekonomik durumu ile simirli oldugu belirtilmistir. Bu anlamda esitligin saglanabilmesi i¢in devlet
politikalar ile desteklenmesi ve O6denek ayirilmasi gerekliligi vurgulanmistir. Ek olarak, egitim
amagcl gezilerin yapilabilmesi i¢in gereken prosediiriin 6gretmenleri caydirict nitelikte oldugu ve
teorik egitime yonlendirdigi incelenen tezler kapsaminda ortaya konmustur. Ekonomik ve biirokratik
engellerin yani sira; kalabalik siniflar, malzeme sikintisi, 6gretim programinin yogunlugu, programin
tiim aileleri bilingli kabul etmesi, teknolojik yetersizlikler ile deneylerin az sayida ve sinif i¢inde
sinirli olmasi da ¢evre egitiminde ¢ocuklart dogadan koparmaktadir. Bu anlamda yaratici drama
siireglerinin “—mig gibi” yapmaya dayanmasi bu engelin dniindeki en biiyiik yardimcidir. Yaratici
drama stireclerinde, kurgusal ve hayali durumlar gercek“mis gibi” canlandirilir (Adigtizel, 2019,
$.56). Yaratici drama siiregleri, ¢ocuklarin zihninde iki diinyanin ayni anda canlandirilmasini saglar. —
mis gibi yaparak kurgusal kendileriyle, gercek olan kendilerini gézlemleme olanagi bulurlar (Giiven,
2006, s. 106). Hayal giicii potansiyeli oldukga yiiksek olan ¢ocuklar, deneyimli bir drama egitmeni
rehberliginde, organik bagi kurulmus bir drama atdlyesinde —mis gibi yaparak, kendilerine ait bir
gercekligi mekansal engelleri asarak kurabilmektedir. Grup igerisinde kendilerinin olusturdugu bu
gerceklikte, -mig gibi yaparak, dogay1r drama smifina getirebilir, kendi kurgusal gercekliklerinde
yasantiya dayali 6grenme gerceklestirebilirler. Bowel & Heap (2019) drama siireglerinde dogal
yetiyi ger¢ek deneyimler aracilifiyla kurgusal ortamlar yaratmada kullandigimizi belirtir. Gergegi
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askiya alabilme yetimiz bize masay1 ters ¢evirip onu bir sandal olarak diisiinme ya da istersek okul
koridorunu yagmur ormanina ¢evirme imkani tanir. Boylece, hayal ve gercegi bir araya getirerek
farkli deneyim alanlar1 arasinda baglanti kurma giicline sahip oluruz. Bu deneyimler birbirine 151k
tutar ve birbirini zenginlestirir; algilama ve kavrayista farkliliklar gerceklestirir (Bowel & Heap,
2019, s. 4).

Incelenen uygulamali tezler ve yaratict drama ydntemiyle gerceklestirilen tezlerle projeler
incelendiginde, oyunun kullanimi anlaminda 6nemli bir fark oldugu, uygulama ve sonuglar boliimiinde
detaylandirilmigtir. Winston ve Tandy’e gore, ¢ok kiigiik yaslardan itibaren oyun bigimleri ve giinlitk
yasam bigimleri arasinda ayrim yapmayi 0greniriz ve bunlar arasindaki sinirlart kesfetmek kiiciik
cocuklar i¢in biiylik bir haz kaynagini olusturur. Dogustan gelen bu oyunculuk hissini, ¢ocuklarin
hayali oyun alanlarinda gérebiliriz. Ornegin kiigiik bir ¢ocuk sandalyeleri otobiis koltuklar1 gibi
dizip arkadaslarini yolcu roliine davet ederek soforliik roliine biiriinebilir ve kimse kipirdamasa da
Londra turu atabilirler. Drama ve oyun ayni sey olmasa da dramatik etkinliklerin yapilandiriimasinda
cocuklarm dogustan getirdikleri bu oyun becerilerinden yararlanilabilir (Winston&Tandy, 2019).
Oyunlar, ¢ocuklarin kendilerini dogal ifade etme bicimleridir. Navarro, oyunu ¢ocuklarin bilgiyi
edinmesinde ve 6grenmesindeki temel ara¢ olarak niteler (Navarro, 2011, s. 35-36). Slade’e gore
ise ¢cocuk oyun yoluyla diisliniir, deneyim kazanir, dener, yaratir ve odaklanir (Slade, 1976, s.1.
Akt: Komiir, 2014). Yaratict drama siireclerindeki oyun tam da bu goriisleri destekler nitelikte ele
alinir. Sokakta oynayan ¢ocuklarin oyun siireglerinde yasadiklarini gézlemleyen Slade’e gére drama
derslerinin asil aktivitesi, miidahale edilmeden oynanan dramatik oyundur (Adigiizel, 2018). Yaratici
drama atolyelerinde, verilmek istenen bilgi ile bag ilk olarak oyunla kurulur. Katilimci, hazirlik
asamasinda oyunlarla fiziksel, duygusal ve zihinsel olarak yaratici drama siirecine hazirlanir. Bir
yandan kazanima hazirlanirken bir yandan da gruba kaynasir, bu kaynasma ile rol alma ve kendini
ifade etme gibi siireclerde rahatlar, kaygisi azalir. Bu nedenle yaratici drama stireglerindeki oyunlar,
incelenen uygulamali ¢alismalardaki gelisigiizel cocuk oyunlarindan baglam niteligiyle ayrilir.

Tartisma, Sonuc ve Oneriler

Ekolojik okuryazar bireylerin nasil yetistirilecegi sorusu yillardir tartisilan bir konu olmus,
bu kapsamda birgok yontem aragtirilmistir. Bu ¢alismalar sonucunda, ekofobiye neden olmadan,
kalic1 ve siirdiiriilebilir ¢evre egitimi i¢in doga ile insan arasindaki iligskinin iyi kavranmasi, insan
merkezli bakis agisinin bir kenara birakilmasi ve farkindalik, bilgi, tutum, beceri, katilim odaginda
yaklasilmasi gerektigi defalarca ortaya konmustur. Bu yaklasima uygun olarak bu arastirma
kapsaminda da Tirkiye’de 2000-2020 yillar1 arasinda ilkdgretim kademesinde ¢evre egitimine iligkin
kuramsal tezler, uygulamali tezler, yaratict drama yontemi kullanilarak yapilanan tezler ve Cagdas
Drama Dernegi tarafindan yayimlanan bitirme projeleri incelenmis ve yaratici drama yonteminin
cevre egitimine katkisinin olup olmadigi belirlenmeye ¢alisilmistir. Tez sonuglar1 incelendiginde
uygulamali ve kuramsal ¢aligmalarin birbirini destekledigini sdylemek miimkiindiir.

Incelenen tezlerde, 6gretmen merkezli egitim sisteminin elestirel ve 6zgiir diisiinmenin
yani sira gevre egitiminin de verimini diisiiren bir etkisi oldugu ortaya gikmustir. Ogretmenlerin
almis olduklar1 ¢evre egitiminin yetersiz oldugunun alt1 ¢izilmis, geleneksel egitimle yetistirilen
Ogretmenlerin, 6grencileri akil yiirlitmeye, sormaya, sorgulamaya yonelik olarak beceri kazandirmada
yetersiz kaldigi tespit edilmistir. Derslerin genellikle 6gretmen merkezli diiz anlatimla islenmesi,
teorik, ezbere dayali ve dogadan ve iligkilerden kopuk olmasi nedeniyle Ogrencilerin ¢evreye
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duyarl: yetistirilemedigi belirtilmistir. [Ikdgretim dgretim programimin bilgi bakimindan yeterliyken
uygulama konusunda yetersiz oldugu, cevre ile ilgili kazanimlarin 6grencileri pasif duruma
yonlendirdigi, cevre felaketlerini anlatmakta aceleci davranarak ekofobiye yol agabilecek sekilde
verildigi ortaya konmustur. Ek olarak, calisma kapsaminda incelenen tezlerde gevre egitiminde
okul dis1 egitimin daha verimli oldugu bir¢ok kez vurgulanmis olup ekonomik ve biirokratik birgok
engel sebebiyle gerceklestirilemediginin alt1 ¢izilmistir. En 6nemlisi, ¢ocuklarin en etkili 6grenme
yollarindan biri olan ‘yaparak yasayarak’ 6grenme metodunun neredeyse hi¢ kullanilmadigi tiim
arastirmalarca ortaya konmustur. Diger yandan, dogaya temas etme ve dogayla empati kurabilmenin,
neden sonug iligkilerini anlamanin ve bireyler olarak kelebek etkimizin farkinda olarak siirdiiriilebilir
davranislar gelistirmenin ekolojik okuryazar nesiller yetistirebilmek adina dnemi arastirmalarca
tespit edilmistir. Ogrencilerin uygulamalarla desteklendiklerinde, dogayla olan korku-felaket temelli
iligkileri onarildiginda konulart igsellestirerek kendi yasamlarina katabildikleri, bu yolla davranis
degisikligi meydana geldigi vurgulanmistir. Giinliik hayattan alinmis hikayeler, haberler vb.
kullanilarak giindelik olaylarla bilgilerini kullanilabilecekleri ortamlar olusturmanin, problem i¢eren
senaryolarla ve ig birligi ile ¢ozlim {iretilmesinin, tartisma ortami yaratilarak akran 6grenmesinin
saglanmasinin 6grencilerin ¢evreye yonelik tutum ve basari diizeylerini anlamli seviyede gelistirdigi,
olumlu duygu ve davranis kazandirdig1 ve bilissel kalicilig1 artirdig1 ortaya konmustur. Tiim bunlar
icinse kilit unsurun yasayarak 6grenme oldugu tez kapsaminda incelenen birgok farkli ¢aligmayla
tespit edilmistir. Fakat bu tez calismasi sonucunda, yaratict drama yontemiyle gerceklestirilen
calismalarin disindaki uygulamali tezlerin yaparak yasayarak dgrenmeyi gezi, gozlem, piknik, beyin
firtinas1 ve ¢aligma kagitlar1 cercevesinde ele aldig: tespit edilmistir. Ogrenci merkezli ¢alismalar
yapilsa da hala 6grenci ile bilgi arasinda bir arag oldugu ve geleneksel egitim kaliplarinin diginda
cikilamadigi goriilmekte olup bes duyu organina hitap edebilen, glivenli alanlarda —mis gibi yaparak
yasamin bir provasma imkan sunan, canlandirmalar sirasinda rol oynamayla empati siirecini
destekleyen ve aradaki araclari kaldirarak ¢ocugu siirecle bas basa birakan yaratict drama yonteminin
etkililigi ortaya ¢ikmaktadir. Yaratici drama siirecinin ¢ocuklar1 duyussal diizeyde etkileyerek tutum
degisimi ve davranis kazanma anlaminda da yontemi 6ne ¢ikarmaktadir. Ek olarak, biirokratik ve
ekonomik nedenlerle mekansal engellerin asilamadigi, doga ile ¢cocugun iligkisinin onarilamadigi
egitim sisteminde, yaratici drama siireglerinin “—mis gibi” yapmaya dayanmasi en biiylik avantaj
olarak goze ¢arpmaktadir. Yaratici drama siire¢lerinde, kurgusal ve hayali durumlar gergek“mis gibi”,
Oyleymis gibi, canlandirilir. Bu anlamda, hayal giicii potansiyeli oldukea yiiksek olan ¢ocuklar —mig
gibi yaparak kendi kurgusal gercekliklerinde mekansal engelleri agabilmektedir. Grup igerisinde
kendilerinin olusturdugu bu gergeklikte, -mis gibi yaparak, dogay1 drama smifina getirebilmekte,
yasantiya dayali 6grenme gercgeklestirebilmektedirler. Diger yandan yaratici drama yontemi, diger
uygulamali ¢alismalardan farkli olarak ¢ocugun en iyi 6grenme yollarindan birisi olan oyunu baglam
icerisinde ele alir. Atdlyelerde kurgulanan oyunlar, atélye kazanimlarina dogrudan hizmet eder. Bu
anlamda, uygulamali ¢aligmalarda ¢ocuklarin sadece hareket etmesi ve eglenmesi igin kullanilan kor
ebe, saklambag gibi oyunlardan biitiiniiyle ayrilir. Yaratici dramanin tiim bu 6zelliklerinin, bulgular
boliimiinde detaylandirilmis olan Sobel’in kinestetik 6grenme, hayal etme ve “tiirlere doniisme
(hayvan miittefikleri)” prensiplerinin dogrudan karsilig1 oldugu saptanmis, bu anlamda da ekolojik
okuryazar yetistirilmesi anlamindaki 6nemi vurgulanmistir. Tiim bu sonuglar degerlendirildiginde,
yaratict drama yonteminin ekolojik okuryazar nesiller yetistirilmesindeki 6nemi ortaya ¢ikmaktadir.
Fakat burada 6nemle {izerinde durulmasi gereken konu, caligma kapsaminda da tespit edildigi gibi
yaraticit drama atdlyelerinin yaratict drama alaninda uzmanlasmis kisilerce yazilmasi ve uygulanmasi
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gerektigidir. Yaratict drama alan yeterliligi olmayan kisilerce hazirlanip uygulanan atdlyelerin
kazanimlara ulasamadigi, tez kapsaminda ortaya konmustur. Kazanimlara ulasilabilmesi i¢in atdlye
yazim asamasinda grubun hazirbulunugluguna uygun olarak odlgiilebilir kazanimlarin belirlenmesi,
merak ve empati giidiilemesiyle organik bag kurularak atdlyenin kurgulanmasi, kazanim i¢in yeterli
siirenin belirlenmesi, eglenme ve 6grenme dengesinin iyi kurulmasi, her oyun ve canlandirmanin
kazanima hizmet ediyor olmasi gerekmektedir. Arastirmada elde edilen sonuglardan hareketle
Oneriler alt basliklar halinde verilmektedir.

* Ekolojik okuryazar nesillerin yetistirilebilmesi i¢in yaratici drama, verilen ¢evre egitiminin
bir parcasi haline getirilmelidir.

» Ekolojik okuryazar bireyler yetistirmek i¢in oncelikle Milli Egitim Bakanligi’na baglh
gdrev yapan dgretmenlere yaratict drama yontemiyle ekolojik okuryazarlik kazandirma {izerine bir
egitmen egitimi programi gelistirilebilir.

* Yaratici drama atdlyeleri alaninda uzman kisilerce yazilmali ve uygulanmali; yaratict drama
yontemi kullanilarak yapilacak aragtirmalarda, alandaki uzmanlig1 belgelerle ispatlanan uzman veya
akademisyenlerden destek alinmalidir.

+ Ogretim program1 yogunlugu sebebiyle yaratici drama siireclerine programda yer veremeyen
okullar, alaninda uzman kurumlarla is birligi yaparak ders saatleri disinda egitim imkani sunabilir.

» [Ikdgretim seviyesinde yapilan bu calisma, diger seviyeler de dahil edilerek genisletilebilir
veya diger seviyelerde de incelenebilir.

Katki Orani Beyani

Bu ¢alismaya, yaklasik olarak Gamze Esener Kutlu %60, Nami Eren Bestepe de %40 oraninda katki
saglamistir.

Cikar Catismasi

Bu arastirmada, arastirmacilarin herhangi bir firma, kurum ve kurulusla mali ¢ikar iliskisi
bulunmamaktadir.
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Introduction

After centuries of living in harmony with nature, humans have increased their intervention
in nature through industrialization and technological development, leaving destructive impacts
on nature and finding themselves in the midst of an ecological crisis. David Orr, argued that this
ecological crisis is in every sense an educational crisis and requires a transformative restructuring
of the industrial education system in order to create sustainable societies (McBride et al., 2013) and
conceptualized this education system as “ecological literacy.” Goodwin emphasized that this crisis is
not only a crisis of environmental problems but also a crisis of perception, which includes a lack of
ecological thinking about how humans interact with the world; this lack exists not only in the daily
lives of ordinary citizens but also in education (Goodwin, 2016). This issue, which gained importance
especially after the 1970s, was put on the global agenda for the first time in 1972 at the United Nations
Conference on the Environment in Stockholm, where it was emphasized that education is essential.
In 1975, the Belgrade Convention identified the goals of environmental education as “awareness,
knowledge, attitudes, skills, evaluation and participation.” The 1977 Tbilisi Declaration addressed
environmental education in terms of “awareness, knowledge, attitudes, skills and participation.”
Nevertheless, today, in contrast to these keywords, a disaster-based approach to environmental
education is prominent. These problem-oriented approaches cause high levels of anxiety in children.
In a study conducted by Strife with fifty urban children, it was found that 82% of the children felt
fear, sadness, and anger when discussing their feelings about environmental issues, and these results
showed that many children were “ecophobic” (Strife, 2012). In another study, drawings made by
children between the ages of 7 and 9 were analyzed to assess their environmental perceptions. 37%
of the children depicted environmental problems, and 54% of them stated that the world would be
in a worse state in 50 years (Barraza, 1999). With these results, the level of children’s anxiety is
alarming, considering the ecological developments since 1999. Attempting to make children aware
of global catastrophes, such as the destruction of rainforests, only increases their anxiety and leads
them to believe that they cannot fight these problems and develop indifference towards them. For
this reason, environmental education should be based on children’s own life experiences, on the
principle of the here and now, that is, by first understanding the ecological impact of their own small
world (their home, school, neighborhood, and then their city) on a cause-and-effect basis, and, most
importantly, by pretending to do so in a way that develops a sense of empathy with all living things
in nature. -What is meant by “pretending” is understanding one’s place in nature as a human being,
putting oneself in the shoes of a bird, and embracing its needs as one’s own (Sobel, 2019, pp. 29-40).

Sobel explained that the traditional assumption in environmental education since the 1960s has
been that knowledge leads to attitudes that influence behavior, but research on environmental behavior
has shown that these linear models are not valid for changing behavior. Increased knowledge and
changes in attitudes do not necessarily lead to changes in behavior. Finger found that environmental
behavior is the result of specific environmental experiences rather than the result of learning and
knowledge (Sobel, 2007, pp. 16-17). It can be said that environmental education in Turkey is largely
teacher-centered, far from nature and empathy, indoor, theory-intensive, abstract, and disaster-based.
According to Kocalar, school curricula in Turkey explain the destruction of nature too early, create
a different world in children’s minds, and are frightening. For example, Kocalar states that the topic
of rainforests is suitable for high school and has no place in elementary schools, which leads to early
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abstraction problems (Kocalar, 2015). When examining the achievements under the title of “People,
Places and Environments” in the Social Studies Course Program taken from the official website of
the Ministry of National Education, titles such as “Weather Events and Natural Disasters” for fourth-
grade students and “The Effects of Disasters and Natural Disasters on Social Life” for fifth-grade
students stand out. The second-grade program of the Life Science course emphasizes natural disasters
and precautions that can be taken against disasters. In these rather abstract and theoretical acquisitions,
it is seen that the child who needs to acquire love and empathy for nature, especially in a very early
period such as the second grade of primary school, encounters disasters for the first time, and it is
quite possible to perceive nature as a threat. Based on all this, it can be said that the education given at
primary school age is human-centered, theoretical, abstract, and far from empathy, with an emphasis
on problems and natural disasters, leading to ecophobia. In addition, these results are far from the
keywords “awareness, knowledge, attitude, skills, ability to evaluate, and participation,” which have
been emphasized in international conferences for years. As a result, students are unable to internalize
their activities in environmental processes, fail to see their own butterfly effects, and perceive nature
as a threat. Basal (2015, pp. 15-27) adds to these keywords: “play” as the most appropriate learning
environment for children. In this sense, it can be seen that the answer to the question of how to raise
ecologically literate individuals who have the ability to understand the natural systems that make
life on earth possible includes the keywords “awareness, knowledge, attitude, skills, participation,
creating new behaviors and understanding, using play as a learning tool, understanding through
experience, social interaction, and cooperation.” On the other hand, Sobel, who emphasizes that
his main goal for the past 30 years has been to study the relationship between children and nature,
criticizes the understanding that “rainforests are disappearing, so let’s teach children the horror of the
destruction of the rainforest so that they will take action to save it. Instead, he emphasizes that he is
more interested in figuring out how to develop relationships between children and the trees in their
own backyards. For him, childhood is about talking to trees, hiding in them, and making nests in
their leaves before it is about protecting them (Sobel, 2008, p. 19). In this sense, the three principles
of kinesthetic learning, imagination, and “transformation into species-animal allies-” are directly
encountered in the Creative Drama Method. In addition, the Creative Drama Method is the direct
equivalent of the key words consciousness, knowledge, attitude, skill, participation, creating new
behaviors and understanding, using play as a learning tool, learning by living, social interaction, and
cooperation that emerge in the light of the above goals. In this sense, the creative drama method is
the key to educating ecologically literate individuals. Because creative drama

is the revitalization of a goal or idea based on the life experiences of the members of a group by
using techniques such as improvisation, role-playing, etc. While these revitalization processes
are carried out under the guidance of an experienced instructor, they are based on spontaneity,
the principle of here and now, and pretending (Adigiizel, 2019, p.73). The process of generating
summaries helps readers build relations among concepts contained in

As aresult, it can be said that creative drama education is an effective method for children to
gain ecological literacy. In this context, the problem of this study is to compare applied and theoretical
environmental education theses and dissertations on environmental education at the primary education
level in Turkey between 2000 and 2020 with theses and graduation projects of the Contemporary
Drama Association and to examine whether the creative drama method contributes to ecological
literacy. In this study, answers to the following questions were sought:
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1. What are the commonalities in terms of practices and results between theses using creative
drama methods and theses using applied methods other than creative drama and theoretical theses on
environmental education?

2. What are the differences in terms of practices and results between theses using creative
drama methods, theses using applied methods other than creative drama, and theoretical theses on
environmental education?

3. What is the relationship between the creative drama method and ecological literacy?

This study is important both in terms of analyzing the current state of environmental education
and in terms of enriching it with the creative drama method, presented in a way that children can
internalize without causing ecophobia. Studies in this area are rather limited. It can be said that this
study, which will provide suggestions on how a holistic environmental education can be given through
creative drama at primary school age, will fill an important gap in the literature in this sense.

Methodology
Research Model

This is descriptive research in the survey model. Since this research tried to analyze the aim,
scope, and results of the research in the field of environmental education and creative drama, the
survey model was used. Descriptive studies are studies in which the researcher describes a situation
as fully and carefully as possible, summarizing the characteristics of individuals, groups, or physical
environments. The most common descriptive method in educational research is the survey study
(Biiyiikoztiirk, 2010, p. 22). Survey models are suitable for research that aims to observe and describe
a past or present situation as it is without changing or influencing it in any way (Karasar, 2009, p. 77).

Sample

9 EEINT3

When the keywords “drama,” “creative drama,” “drama in education,” “environmental

bR 13 99 ¢e 9 <c

education,” “creative drama in environmental education,” “ecological literacy,” “ecological literacy
and drama,” “drama in environmental education” and “drama in environmental education” are
entered to search the database of the National Thesis Center, there are a total of thirty-six theses,
twenty-eight on environmental education and eight on environmental education with creative drama
method, and nineteen projects on environmental education when the graduation theses on the official
website of the Contemporary Drama Association are examined. The study sample of the research
consisted of a total of thirty-six master’s and doctoral theses and nineteen graduation projects on
the topic of environmental education and creative drama in environmental education in primary

education in Turkey, which were written between 2000 and 2020 and were openly accessible.
Data Collection

Data is not information that is ordinary and openly available in our environment. Whether
the information will be data or not depends on the researcher’s interest, the subject, and perspective
(Merriam, 2018). The following methods were followed in collecting the data used in the research:

1. The theoretical framework was developed by reviewing the literature on environmental
education and creative drama.
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2. The data were obtained by examining the theses on the website of the Council of Higher
Education (“CoHE”) and the final projects published on the official website of the Contemporary
Drama Association, which are considered as the sources from which the data on the researches
conducted in the field of environmental education at primary school age can be directly obtained.

In the CoHE National Thesis Center (tez.yok.gov.tr) database, 36 theses and 19 graduation
projects completed at the Contemporary Drama Association between 2000 and 2020 within the
scope of primary education level were identified. Theses and graduation projects were analyzed and
grouped under four main headings:

1. Applied Theses on Environmental Education (coded as “TU”)

2. Theoretical Theses on Environmental Education (coded as “TK”)

3. Theses on Environmental Education Utilizing Creative Drama Method (coded as “TD”)
4. Contemporary Drama Association Graduation Projects (coded as “P”)

Each thesis was analyzed, and the necessary data were obtained and computerized within the
framework of the study subject, study group, purpose, method, applications, and results.

Data Analysis

The data obtained in the research were grouped under the headings determined within the
framework of the research questions and interpreted through descriptive analysis. While descriptive
analysis is used to process data that do not require in-depth analysis, content analysis requires a
closer examination of the data obtained and reaching concepts and themes that explain these data
(Yildirnm & Simsek, 2008: 89, cited in Aktas, 2015).

First, the theses and dissertations were grouped into four main categories: Applied Theses on
Environmental Education, Theoretical Theses on Environmental Education, Theses on Environmental
Education using Creative Drama Method, and Graduation Projects of the Contemporary Drama
Association. All theses and final projects are summarized in terms of subject, study group, aim,
method, applications, and results. Under each main heading, summaries of theses and dissertations
related to that heading are given, followed by findings related to the goals, practices, and results of
the theses and dissertations in the subheadings identified.

In line with the findings obtained so far, applied and theoretical theses related to environmental
education and theses and projects related to environmental education carried out with the Creative
Drama Method were compared, described, and interpreted under the themes of commonalities and
differences. In line with all the findings and interpretations, it was concluded by interpreting whether
the Creative Drama Method contributes to Ecological Literacy.

Research and Publication Ethics

With the decision of Ankara University Social Sciences Sub-Ethics Committee dated
31.05.2021 and numbered 184, it was unanimously decided that Gamze Esener’s thesis titled “The
Relationship between Ecological Literacy and Creative Drama” did not need ethics committee
approval because it was not a study conducted on humans.
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Atotal of twenty-one dissertations, four doctoral theses, and seventeen master’s theses that provide
interactive environmental education through activities were reviewed in the study. The dissertations
were searched in YOKTEZ with keywords such as “interactive environmental education,

the experimental groups was carried out with a student-centered approach, where the teacher/instructor
was only a guide, while the control groups were given an approach based on the traditional curriculum.

Findings

Commonalities and Differences in Practices

99 ¢

The methods used in the applied theses are summarized in the table below.

Table 1
Methods Used in Applied Theses

CODE TYPE YEAR GRADE METHOD

TUI MA 2016-2017 7 Experimental Group: Toulmin's Argumentation Model

TU2 MA 2005-2006 7 Control Group: 5E learning method

TU3 PhD  2015-2016 5 Problem-Based Learning and Learning Cycle Approaches

TU4 MA 2013-2014 7 Travel, observation, and project applications

TUS PhD  2015-2016 6 Travel and Observation

TU6 MA 2018-2019 4 Applications for paper recycling

TU7 MA 2018-2019 5 Presentation-based teaching, problem-based learning,
storytelling

TU8 MA 2017-2018 6 Travel and Observation

TU9 MA 2015-2016 6 Bird Watching

TU10 MA 2017-2018 6 Learning through travel, observation, invention

TUll MA 2009-2010 7 Garden-based education model

TUI2 MA 2018-2019 8 TGA supported the Project Based environmental
education

TU13 MA 2018-2019 7 Life-based learning approach-REACT model

TU14 MA 2017-2018  5,6,7,8 Travel, observation, plant cultivation, and mini-research

TUIS MA 2016-2017 5 Mobile applications and the SE method

TUI6 MA 2017-2018 7 Environmental education supported by technological
applications

TU17 MA 2010-2011 4 SE method

TU18 PhD  2014-2015 7 Lecture, discussion, worksheets, assessment sheets,
research paper, poster preparation

TU19 MA 2011-2012 6,7 Brainstorming, experiments, video and animation,
prediction-observation-explanation, educational games

TU20 MA 2016-2017 4 Brainstorming, station technique, talking circle,
storytelling

TU21 PhD  2012-2013 7 Brainstorming based on problem-solving with group work
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Within the framework of the study, eight theses that used the creative drama method in
environmental education were included, of which two were Ph.D. theses and six were M.A. theses.
The theses were accessed through YOKTEZ by searching with keywords such as “environmental

9 ¢ % ¢

education,” “environmental literacy,” “ecological literacy,” and “eco-literacy.” The year, level (grade),

group (number of participants), duration, and objectives of the theses are summarized in the table below.

Table 2

Theses on Environmental Education with Creative Drama Method

CODE TYPE YEAR GRADE AIM

TD1 MA 2018-2019 8 The effect of the creative drama method used
in teaching the "Energy Transformations and
Environmental Awareness" unit of science course on
students' course achievement

TD2 MA 2011-2012 4 The effect of teaching the Science and Technology
Course, "Pollution in Our Environment" with creative

drama method on students' environmental awareness
TD3 PhD  2016-2017 4 Developing an Environmental Awareness Index to
determine children's environmental awareness levels,
preparation, implementation, and effect of drama-based
environmental education
TD4 MA 2010-2011 4 Experimental test of the effect of using the creative
drama method in science education on scientific

creativity and academic achievement
TDS5 MA 2007-2008 7 1) Determination of opinions on the use of creative
drama method in science and technology course ii) The

effect of creative drama method on students' problem
situations related to the environment

TD6 PhD  2015-2016 3-4 Investigating the effects of using creative drama in
teaching "environment" subjects in science courses
on students' achievement, interest, and retention of
learning

TD7 MA 2003-2004 4 The effect of teaching science course with creative
drama method on students' academic achievement

TD8 MA 2017-2018 5 Determining the effect of using the creative drama
method in teaching the "Human and Environment"

unit on students' 21st-century learning skills by
experimental way

Due to the shortcomings found in the creative drama theses and the small number of theses,
the Contemporary Drama Association thesis projects were included in the scope of the study to
provide good examples. The year, level (grade), and goals of the projects are summarized in the table
below.
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Table 3
Contemporary Drama Association Graduation Projects

CODE YEAR GRADE AIM

P1 2012 5 To create cognitive, kinesthetic, and attitudinal water awareness
in students and to understand the importance of water

P2 2007 3 Participants gain knowledge about nuclear power plants and
environmental awareness

P3 2006 7 Increasing the cognitive level of students on population
dynamics

P4 2008 7 Sensitizing the society/individuals to transform energy-saving
ways into applicable behaviors

P5 2015 5 To contribute to students' knowledge and environmental
practices to prevent environmental pollution

P6 2013-2014 2 Determination of the effect of teaching the acquisitions related
to the "Using Resources Effectively” skill in Life Science course
on students with CI management

P7 2010-2011 7 Raising awareness of students about the environment and
environmental problems in the education and training process

P8 2015 3 Raising awareness about 3rd-grade students' environmental
literacy levels with SA method

P9 2014-2015 4 Raising awareness among participants about the love and
protection of nature and natural life

P10 2008 7 Raising awareness of participants about the importance of
environmental pollution through drama method

P11 2018 5 Raising awareness about conscious water consumption and
virtual water by enabling them to access information about the
future and current situation of water resources through invention
on the basis of creative drama

P12 2018 5 Increasing students' environmental awareness by processing
the "Human and Environment" unit of the science course and
ensuring permanent learning on the subject

P13 2018 1 Raising awareness about nature by teaching the Life Science
Lesson "Life in Nature" Unit with Creative Drama Method

P14 2017 3 Making children aware of what environmental pollution is, its
causes, and the measures that can be taken against these causes

P15 2014 8 Determination of the effect of the creative drama method on the
acquisition of environmental literacy

P16 2020 2 Teaching the subject of environmental pollution awareness to
primary school children with creative drama method in order to
raise environmental awareness for future generations

P17 2020 2 Examination of recycling awareness in primary school children
with creative drama method

P18 2018-2019 3-4 Developing environmental awareness in primary school students

P19 2018 8-11 Creating sensitivity to nature by understanding the cycle of

nature through creative drama, developing a sense of curiosity,
establishing a bond between nature and children, and making
them love nature
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When evaluating the commonalities between the theses in terms of practice, all the theses
and projects examined tried to provide effective environmental education through practice in the
experimental groups while continuing traditional environmental education in the control groups. In
the experimental groups, peer learning and cooperation were supported through group work, and the
importance of these two methods in environmental education was demonstrated. The studies found
that the new generation of environmental problems should be presented in a solution-oriented way,
without creating ecophobia, and in a way that children can put into practice. The studies also found
that high levels of environmental awareness and knowledge are not enough to lead to environmentally
friendly behavior and that new methods are needed. It has been suggested that if students are supported
with applications, they will be able to internalize the issues and integrate them into their own lives,
and in this way, behavioral change will occur. Providing context by using stories, news, etc., from
everyday life, creating an environment where students can learn by exploring through problem-
solving, creating an environment where they can use their knowledge with everyday events, creating
a discussion environment, attitudes towards the environment, behavior and achievement levels
improved significantly. Similarly, it was observed that students were able to gain a more holistic
perspective when supported by practice.

In assessing the differences between the theses in terms of practice, the most striking feature
that distinguishes Creative Drama from other applied studies is the structure of the creative drama
processes, which are based on pretending, learning by living, and centered on the participants and
their experiences. Creative drama has dramatic fiction and a focus on animation. This focus is based
on pretending, fiction, spontaneity, improvisation, and role-taking. Although the applied theses in
the thesis emphasize ‘learning through experience,” when the studies are examined, it is seen that
learning through experience is processes such as field trips, observations, and group discussions.
Creative drama, on the other hand, is based on the experiences of the participants and puts them at
the center. Based on their own life experiences, participants act out a goal or idea in improvisations
consisting of conflicts. In drama processes, individual and group-centered, with their interaction and
communication, through learning by doing and learning by living, it is tried to find new solutions
to problems by emphasizing creativity. In these processes, information is not given directly, and
participants are allowed to construct knowledge through individual learning and small group
discussions (Erem & Erdogan, 2019, p. 4). However, the fact that learning is experiential is the
essence of drama. Adigiizel states that experiential learning provides continuous learning with active
participation. He emphasizes that recall and retention reach 90% in experiential education compared
to 10% in verbal education and 30% in visual education (Adigtizel, 2006, p.32). In this sense, creative
drama studies surpass the studies conducted through other activities. Creative drama processes
are processes that aim at solving the problem based on a problem experienced by the participants
themselves or others, activating all the senses of the participants, i.e., they are learned by living
and are the result of interaction in the group. In this sense, it enables the participants to experience
the processes that turn into behaviors with permanent traces in their own lives (Adigiizel, 2006,
p.33). Considering other applied studies, the fact that children experience learning by living based
on their own experiences, that they can see from the other person’s perspective through role-playing,
and that they experience the empathy process brings the creative drama method to the forefront
compared to other applied methods. Heathcote states that we cannot expect “children to put their real
lives in their lunchboxes from the moment they enter the school gates.” He mentions that children
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cannot leave their experiences behind and that they should come to school with these experiences
(Heathcote, 2010, p. 101). For this reason, drama places children’s real lives and experiences at the
center. However, in the applied studies outside the creative drama method dissertations, although the
aim is an experiential, student-centered education, tools such as worksheets and mobile applications
are still placed between the child and the learning. In this sense, they are seen to remain within
the confines of the patterns of traditional education with tools and guidance. According to San, in
traditional education, there is an intermediary such as a teacher, textbook author, or mass media in
the child’s communication with his/her environment and world. Thus, the affective and cognitive
domains are separated, and learning is cognitive rather than experiential. Bowel & Heap support
this view by stating that school education provides second-hand experience to the student and that
the main source of experience in school is teachers and materials such as books. They argue that
experience passes through the filter of these intermediaries before it reaches the child. He states that
this situation draws a line between the affective world and the cognitive world, that feelings and
thoughts are separated, and that this separation makes it impossible to make knowledge meaningful
and usable. Because you have to feel the information before you can use it. Nevertheless, in drama,
experiences are first-hand. A world is created in drama; students directly and actively contribute
something of themselves (Bowel & Heap, 2019, p. 2). By reducing the intermediary tools as much
as possible, student-centered practices serve many additional benefits. Unlike the use of tools such
as worksheets and mobile applications in applied studies, removing the tools in creative drama
studies and placing the students’ own experiences at the center allows for an experiential learning
process. In creative drama processes, the child is alone with his/her imagination during the animation
stages. It is also at this stage that the achievement is given. The tools are taken out of the way, and
the child is positioned in such a way that he/she starts from his/her own experience on the way to
the outcome. By playing an active role in the creative drama workshops, the students are directly
involved in the processes through peer learning and improvisations with structured conflicts from
their own experiences. Creative drama teachers try to ensure that the students experience the process
in a safe space and create space for the child to draw their own ecological path based on their
own experience. Heathcote states that in creative drama processes, a social phenomenon is created
through collaboration and the gathering of what is known, and this provides an opportunity to look at
society. He emphasizes that in the creative drama process, thoughts are tested by the group, and every
experience in social life is felt (Heathcote, 2010, p.100). Ecological crises also arise from modern
man’s understanding and ‘skill” of social life. In this sense, the study of social life, and therefore of
habits with peers, is also very important for environmental education.

However, a structural problem in the creative drama literature was identified in the dissertations
using creative drama management. In many of the dissertations, creative drama workshops were not
properly structured, and non-dramatic activities could be described as drama. In this sense, in TD1,
the jury members were examined, and there was no information on whether the jury members had
experience in the field of creative drama. In the dissertation written in January 2020, the ‘preparation,
enactment and evaluation’ stages of the creative drama method are included in a form defined in 2006
as ‘preparation, enactment, and evaluation-discussion.’ This situation suggests that the jury and the
workshop practitioner are far removed from the creative drama literature. As drama workshops were
not included in the dissertation, examples of application could not be studied. It was assumed that the
experimental group in which the applications were made had no experience of creative drama, and no
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information was given about the group. In the workshop writing phase, the willingness of the group
and whether they have a history of creative drama is critical. For this reason, it should not be a matter
of assumption whether the group has a background in creative drama or not when working in the area
of creative drama to achieve the outcomes. In TD2, it was noted that the thesis was conducted in 2012
and that the researcher had limited training in creative drama. It was noted that the researcher did not
specify the outcome in the workshop’s writing, and therefore, the outcome could not be challenged in
the evaluation. In the preparation phase, a play was designed to prepare the topic, but the phases were
not very connected in terms of the overall workshop process. In dramatic situations, conflicts are full
in some, less in others, and absent in others. As can be seen in the example below, the dramatizations
were given in a way that could cause problems of focus:

First group: The number of patients in the hospital has increased because of a germ in the
drinking water. The doctors are discussing the situation.

Second group: Women whose work has been left unfinished because of the water cut are
talking to each other.

Third group: Fishermen who come back from fishing with empty nets think that pollution in
the sea is the cause. They talk among themselves.

Fourth group: An oil tanker collided with another ship, and oil leaked into the sea. The
creatures in the sea talk about this situation.

Within the scope of TD3, it was stated that the researcher of the doctoral thesis presented in
2019 had received training in creative drama. Within the scope of the applied study, the researcher
received expert opinions from seven experts, and there is no information that one of the experts is an
expert in the field of drama. When the workshop plan presented in the thesis was examined, it was
found that the relationship between gradualism and achievement was not considered. An example of
a workshop was included, but it was not a creative drama workshop. TD4 took place in 2012. The
preparation, performance, and evaluation phases were tracked, and an attempt was made to establish
a link between them. The number of outcomes identified in the workshop plans is high. Not all
objectives can be measured in the evaluation phases. In the preparation phase, a game was designed
to prepare for one of the outcomes. The researcher noticed that the students felt stiff because it was
the first time they encountered the method and that the balance between fun and learning was not well
established. In this sense, the competence of the creative drama teacher is important. In order to prevent
students from experiencing stiffness, their readiness should be taken into account during the writing
phase of the workshop, and the preparation phases should be very well designed. The researcher
emphasized the need for better preparation and professional implementation of the exercises after
the students’ feedback. Looking at the workshops in TDS, there are shortcomings in the workshop
plans, and there are no dramatic situations in the animation phases. The workshops were not designed
to achieve the intended outcomes, and the evaluation stages were not based on the outcomes. When
preparing drama workshops, there should be a link between the warm-up, enactment, and evaluation
phases in terms of outcomes and content. Activities that are not linked to the outcomes and content
disrupt the process, disrupt the integrity of the subject, and prevent the achievement of the outcomes
(Erem & Erdogan, 2019, p.18). In the preparation phase of TD6, a game was designed to prepare for
the outcome. It was written under the supervision of an experienced drama trainer. Drama workshop
plans have the necessary qualifications. As TD7 was a dissertation written in 2003, the processes
were planned as ‘warm up and play, improvisation and formation, evaluation.” It was written under
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the supervision of an academic specializing in drama. Although no errors were found in the drama
plan, it was noted that some of the plans did not include dramatic situations in the revitalization
phase, and some of them had little or no conflict. In TDS, serious deficiencies in dramatic situations
were again observed in the dramatizations. These shortcomings were reflected in the results, and the
researcher concluded that “the creative drama method did not affect the students’ level of proficiency
in 21st-century learning skills”. The researcher explained this situation as “the short duration of
the application period, the inability of the students who were exposed to creative drama for the
first time to adapt to it in this short period, and the students’ readiness level not being at a level to
internalize creative drama.” However, it is the responsibility of the teacher to design the workshops,
taking all this into account during the writing phase of the creative drama workshop, to plan the time
appropriate to the subject to be applied, and to write workshops appropriate to the readiness level of
the students. Bowel & Heap emphasize that educators who are new to the field of drama may deal
with drama in a narrow sense and may not fully benefit from its advantages (Bowel & Heap, 2019, p.
5). In this regard, when the relevant theses were examined, it was found that the people who wrote the
workshops and gave the training were not sufficiently equipped in the field of drama; there were some
gaps in terms of stages, performance, and context in the sessions, and there were deficiencies in terms
of both fiction and application style in the workshops. This situation created an obstacle in reaching
a complete conclusion in measuring the effectiveness of environmental education delivered using
the creative drama method. For this reason, the Contemporary Drama Association’s environmental
education projects were included in the study, and this obstacle was removed.

Another important difference that has emerged in the researched theses is the use of play
as the best learning method for children. In contrast to the activities in the applied theses, or the
play processes in only three of the theses examined, it can be seen that the play used in the creative
drama processes comes to the fore in terms of context and has a purpose and a mission. When these
applied theses are examined, it is seen that the educational aspect of the game is not used, and
traditional children’s games such as korebe and hide-and-seek are played for children to get together
and have fun at events such as picnics. On the other hand, the study also revealed that the games used
in the classroom were activities such as flashcards and quizzes that provided information directly.
However, in the preparation phase of creative drama workshops, the participants are prepared
physically, emotionally, and mentally through games for the planned outcome of the workshop and
to achieve the outcome together with the animation phase. In this sense, play is of great importance
in the process of group work in creative drama workshops in terms of warming up the children to the
group, reducing anxiety, and, above all, in terms of leading the participants to the desired outcome.
If we look at the applied theses other than those carried out with the creative drama method, another
difference is that play, which is the best way for children to learn, is not used.

Commonalities and Differences in Terms of Results

Within the studies reviewed, when the results are considered, all the findings from theoretical
studies support the results obtained from applied studies and studies conducted using the creative
drama method.

As a result of the studies, it was found that traditional education is inadequate in terms
of environmental education. Teacher-centered, passive, monotonous, and memorization-based
lessons taught through lectures do not provide children with even basic skills such as reasoning
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and questioning, and this situation is reflected in environmental education and environmentally
sensitive generations cannot be raised. In addition to these situations, the studies revealed that the
shortcomings of the curriculum and the inadequacy of teachers in environmental education are an
obstacle to the development of environmental sensitivity. It was found that the system leads to rote
learning, that the method of “learning by doing and experiencing,” which is one of the most effective
ways for children to learn, is almost never used, and that the constructivist approach is rarely used in
environmental education. Conversely, an analysis of the applied theses and theses carried out with
the creative drama method reveals that the processes are structured in a manner that prioritizes the
pupils’ centrality and active engagement, fosters a solution-oriented approach, integrates them into
everyday life, emphasizes peer learning and cooperation, and facilitates learning through experiential
and participatory methods.

Learning by doing and experiencing and integrating knowledge into life was emphasized
in each thesis. One of the prominent findings of the theses was that when students are supported
with applications, they can internalize and integrate the topics into their own lives, and thus,
behavioral change occurs. Providing context through the use of stories, news, etc., from everyday
life, creating an environment where students can learn by doing, experience, and discover for
themselves through problem-solving, creating an environment where information can be applied to
everyday events, providing solutions with scenarios involving problems and cooperation, creating
a discussion environment, providing sample events and questions from everyday life to apply the
learned information to everyday life, significantly improved attitudes, behaviors, and achievement
levels towards the environment. Similarly, it was observed that students were able to gain a more
holistic perspective when supported by practice. Environmental education provided in a student-
centered way to develop students’ knowledge, skills, attitudes, and habits through observation and
research, interpretation of information, questioning, and creativity skills contributed to students’
detailed knowledge of environmental education concepts and the development of critical thinking
skills on the subject. Peer learning also facilitated the learning of environmental concepts. One of the
main findings of the studies is that applied environmental education leads to positive feelings and
behavior toward the environment. The studies emphasized that the triad of knowledge, emotions, and
behavior should be addressed together for environmental awareness. Thus, environmental awareness,
problem-solving, critical thinking, and cooperation skills are among the outcomes achieved. The
thesis emphasized that active participation in environmental education increases cognitive retention
and creates environmental awareness.

In all applied theses, it was found that environmental education in which the student is in
an active position, based on a problem-based and/or discussion environment, is more successful. In
all these, it was observed that academic achievement increased when environmental education was
delivered with activities. It was noted that current environmental problems were very rarely mentioned
in the environmental education outcomes, and it was stated that for sustainable environmental
education, more space should be given to new generation environmental problems and that when
current environmental problems are taught, they should be solution-oriented and taught in a way that
students can put them into practice.

The results of the studies show that those who are connected to nature are more successful
in both formal and informal learning in environmental education. In the classroom environment,
success is reduced due to exam anxiety. In this sense, children need to experience being connected

155



Esener Kutlu, G. & Bestepe, N.E. (2004). The Relationship Between Ecological Literacy and Creative Drama in Thesis
and Graduation Projects, Yaratict Drama Dergisi, 19 (2), 143-169.

to nature through practical studies to be given the opportunity to establish a relationship with
nature. In this sense, it is important in combating ecophobia and makes a great contribution in terms
of environmental anxiety. It has been observed that out-of-school education is more effective in
environmental education; environmental knowledge, attitudes, interests, and skills develop more
in out-of-school activities. It was stated that in order to understand better the achievements related
to environmental education, it is necessary to make trips to the places related to the subject, but
the economic situation of the parents limits this situation. In order to ensure equality in this sense,
it was emphasized that government policies and support and allocation of funds are necessary. In
addition, it was stated that the procedure required for educational excursions discourages teachers and
directs them toward theoretical education. Other obstacles to practical education were overcrowded
classrooms, lack of materials, the intensity of the curriculum, the program’s deliberate acceptance
of all families, technological inadequacies, and the limited number of experiments in the classroom.

It has been noted that applied studies have difficulty in going beyond traditional education by
putting tools between learning and students and giving information directly. In this sense, the creative
drama method is different. The fact that applied studies deal with learning by doing and experiencing
through excursions, observations, picnics, brainstorming, and worksheets has meant that even though
the student is at the center, it is still a tool between the student and the information, and information
is given directly as in traditional education. It is crucial to highlight the efficacy of the creative
drama approach, which engages all five senses, facilitates empathic understanding through role-
playing and animation, provides a rehearsal of life with dramatic situations drawn from everyday
experiences and events, and allows children to navigate the process independently by removing
external influences. However, it is clear from the research that the effectiveness of creative drama
workshops and the gains achieved depends on the expertise of the facilitator. In order to achieve the
outcomes, it is important to take into account the readiness of the group during the workshop design
phase, determine measurable outcomes, and construct the workshop by establishing an organic link
with curiosity and empathic motivation. It is important to allow sufficient time to achieve the desired
outcome. The balance between fun and learning should be well established, and every game and
animation should serve the outcome. In this sense, what differentiates the results of the dissertations
and projects carried out with the creative drama method is the extent to which attention is paid to
these elements.

Table 3

Contemporary Drama Association Graduation Projects

Readiness
Curiosity Measurable
Motivation Outcome
Balance
Between Fun Organic Link
and Learning
Empathy Duration
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The Contribution of Creative Drama Method to Ecological Literacy

The use of drama studies in education dates back to 1890-1910. During this period, Harriet
Finlay Johnson conducted an experiment that resonated around the world and was described by
Edmond G. Holmes as “the real Bible of education” (Adigiizel, 2018, pp. 174-175). Johnson was the
first to use drama studies for environmental education, taking education out of the classroom with
nature studies. According to Heathcote (Ozen & Adigiizel, 2017), who reconstructed the relationship
between students, teachers, and drama in line with the aim of ‘educating the people of the world,’
energy, migration, and environmental pollution are possible topics for drama. Through drama,
it is possible for children to understand even a tragedy and see the deeper meanings of the topic
(McCaslin, 2019, p. 263).

The most important element in environmental education is to approach ecological problems
in a solution-oriented way without creating ecophobia. At this point, the educational fiction must be
solution-oriented and based on empathy. Children are unable to visualize and internalize big problems
that are thousands of kilometers away, such as the rainforest, and as a result of their helplessness,
they may develop insensitivity to the problem. McKnight’s article “Overcoming Ecophobia” points
out that efforts to communicate with children about ecological issues often emphasize environmental
threats, but for some children, this approach can backfire as they try to avoid constant exposure to
problems they cannot solve. Therefore, the importance of environmental empathy is emphasized
(McKnight, 2010). In the Turkish education system, problem-oriented approaches are also emerging
in curriculum reviews, and experts often emphasize that these problems remain too abstract in
children’s minds, as in the studies reviewed in this thesis. Therefore, children first need to understand
their place in the world and how it relates to them. They should be able to establish cause-and-effect
relationships, experience the consequences of the problem they face, and believe in their power to
change the course of events.

Sobel, whose main focus for the past 30 years has been to study the relationship between
children and nature, criticizes the top-down mentality of starting with a problem in the adult world
and then teaching it to children. He insists that instead of teaching children about the horrors of
rainforest destruction so that they will act to save it, we should be more interested in finding out
how to foster relationships between children and trees in their own backyards. For him, talking to
trees, hiding in them, nesting in their leaves, and building forts in them come before protecting them
in childhood (Sobel, 2008, p. 19). In line with this understanding, he has developed principles for
environmental education. One of his principles is that environmental education should be kinesthetic
for children. Children need to follow nature around the world, jumping and running, because
physically challenging activities speak directly to children through the mind-body connection. Sobel
notes that children will complain if you ask them to go on a nature walk, but turning the walk into
an adventure by saying, “Let’s go on an adventure,” will engage them. In this way, he points out, the
experience will be completely different, even if they are walking in the same area. Sobel’s second
principle is about imagination. Emphasizing that young children live in their imaginations, he states
that environmental education programs should be structured like dramatic play, and simulations
should be created in which children can experience difficulties (Sobel, 2008, p. 24). His third principle
could be called ‘animal allies.” He emphasizes that for environmental education to be effective,
before asking children to save living things, it is necessary to become animals and understand them
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from the inside. He says that children feel an inner empathy with animals, and by identifying with
a range of animals, in turn, they discover common ground with other beings, and at this stage,
anthropomorphism is essential. He argues that projecting emotions and human characteristics onto
animals by pretending that they talk to each other will facilitate children’s relationships with living
beings. He states that this should be seen as an opportunity to create feelings and empathy for other
living beings (Sobel, 2008, p. 29). The counterpart of these principles can be found directly in
Creative Drama. With these characteristics, environmental education delivered through the creative
drama method is completely different from other applied studies. Sobel’s emphasis on “structuring
programs like dramatic play, creating simulations in which children can experience difficulties”
points to dramatic conflict situations in the animation phase of creative drama processes. Again, as
Sobel points out, creative drama makes it possible to think and feel like a bird. In creative drama,
spatial boundaries can be overcome with children’s high imagination; children can compare the
given dramatic situations as if they were real and complete the cause-and-effect relationship with
peer learning. In creative drama workshops, children can experience ecological problems in their
own safe spaces in playful processes, taking on and acting out a role at the center of the solution. As
they make plans to solve the problems they encounter, they arrive at solutions through their natural
reactions in the process of interacting with the group (Hahn, 1991; Pinciotti, 1993, cited in Giiven,
2006, p. 101). Baldwin (2019, p. 49) posits that drama is replete with “what if?”” scenarios, affording
children the chance to rehearse and excel in ways that can be beneficial in actual, real-life scenarios.
This, in turn, fosters empathy. In this context, McCaslin (2019, p. 15) posits that those engaged in
dramatic pursuits have the opportunity to develop and transform as individuals. In creative drama
workshops, participants are encouraged to reveal their knowledge and feelings about life through
enactments, thereby illuminating their behavior. Alternating between fiction and reality through
playful processes creates situations in which the participant is the learner and ultimately creates
the opportunity to transform into behaviors that leave traces in their own lives. Baldwin posits that
children can safely utilize a multitude of genuine competencies within the context of fictional worlds,
including problem-solving in a collective setting, idea generation, and teamwork. The acquisition of
these skills occurs within a fictional context, yet the very process of skill development is a tangible
and enduring one. Consequently, in drama processes, the child can engage in the resolution of a
fictional problem (Baldwin, 2020, p. 4). In this regard, creative drama can serve as an efficacious
instrument for the attainment of the objectives of an educational program (Harrison, 1999, p. 89, cited
in Gliven, 2006, p. 102). Environmental education constitutes one such training program. Giiven
defines creative drama as a methodology that incorporates scenarios that participants may potentially
encounter and conflicts that require resolution. As it incorporates numerous elements drawn from real
life, it facilitates children’s comprehension of the ramifications of social occurrences, even within
a fictitious setting (Giiven, 2006, p. 107). Furthermore, this can be viewed in terms of the potential
for evaluating the consequences of social events and social behaviors that precipitate ecological
crises. The principal advantage of this approach is that it enables the explanation of ecological crises
without instilling an irrational fear of the natural world in children. In the safe spaces created in the
fictional environment of creative drama workshops, children are able to rehearse the problems they
may encounter and learn to cope with them without experiencing the frustration, helplessness, or fear
that they might otherwise experience in real life. In this regard, O’Neill (1995) asserts that drama is
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an efficacious instrument for confronting issues through the medium of roles, defining the problem,
contemplating its nature, and devising a solution (O’Neill, 1995, cited in Vural, 2006).

The studies examined within the scope of this thesis emphasize the necessity of considering
the triad of knowledge, emotion, and behavior together in order to foster environmental awareness.
At this juncture, the creative drama method emerges as a particularly salient approach. Bowel
asserts that drama engages participants on an emotional level and presents a valuable opportunity
for learning. Furthermore, Damasio posits that emotion represents the initial stage in the learning
process. (Bowel, 2019, p. 198) Heathcote asserts that the sentiments and enthusiasm experienced by
participants in creative drama processes are genuine emotions. These processes have demonstrated
their impact on experience-based learning. Adigiizel highlighted that this approach, as outlined by
Heathcote, underscores the educational value of creative drama and asserts that drama is an efficacious
pedagogical strategy. In this regard, he defined creative drama as a “life practice” (Adigiizel, 2018,
p. 86). In creative drama processes, children engage in the exploration of their emotional worlds and
the representation of different characters through the formulation of plans pertaining to hypothetical
life situations, as exemplified by role-playing activities. In this context, the opportunity is provided
for a review of attitudes and behaviors, as well as cognitive structuring. The creative drama processes
facilitate the development of constructive and positive behaviors in children by providing emotional
control through the emotional experiences of the participants, exploring problem situations, and
generating solutions (Freeman, Sullivan & Fulton, 2003, as cited in Akfirat, 2016). Baldwin (2020)
posits that participation in a role-playing activity fosters the development of empathy, which enables
children to comprehend the circumstances, perspectives, and emotions of others. In drama processes,
children encounter and react to unfamiliar situations, thereby rehearsing how to deal with real-life
scenarios (Baldwin, 2020, p. 4). In this sense, creative drama is distinct from other applied studies.

It is crucial for children to engage with nature through practical activities, foster a relationship
with the natural world, enhance their empathy skills, develop environmentally literate individuals,
and combat ecophobia. This contributes significantly to reducing environmental anxiety. The studies
examined indicate that out-of-school education is more effective than traditional classroom-based
learning in developing environmental knowledge, attitudes, interests, and skills. Similarly, creative
drama activities conducted in outdoor settings have been demonstrated to be highly effective.
However, the studies examined within the scope of this thesis have highlighted that financial and
bureaucratic limitations often constrain outdoor activities. In the theoretical studies examined, it was
stated that the economic status of parents constrains outdoor environmental education. It is therefore
emphasized that in order to ensure equality, state policies, support, and funds should be put in place.
Furthermore, the research demonstrated that the procedure for organizing educational excursions is a
significant deterrent for teachers, leading them to favor theoretical education over practical learning.
In addition to economic and bureaucratic obstacles, overcrowded classrooms, a lack of resources,
the intensity of the curriculum, the fact that the curriculum is designed to accommodate all families,
technological limitations, and the limited number of experiments conducted in the classroom, children
are also detached from nature in environmental education. In this regard, the fact that creative drama
processes are based on the concept of “as if” represents a significant advantage in addressing this
challenge. In creative drama processes, fictional and imaginary situations are represented as if they
were real (Adigiizel, 2019, p. 56). The utilization of creative drama processes facilitates the capacity
of children to conceptualize two distinct worlds concurrently. In this manner, the act of pretending
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provides an avenue through which children can observe both their fictional and their actual selves
(Giiven, 2006, p. 106). Guided by an experienced drama instructor, children with a high potential
for imagination can construct their own reality by engaging in pretend play within the context of a
drama workshop, thereby overcoming spatial barriers and establishing an organic connection. In this
self-created reality, children can incorporate nature into their drama classroom activities through
imaginative play, thereby engaging in experience-based learning within a fictional context. Bowel
and Heap posit that the capacity to construct fictional environments through real experiences is a
fundamental aspect of drama processes. The capacity to suspend disbelief enables us to reframe our
perception of the environment, as evidenced by the ability to envision a boat from the perspective
of a ship’s captain or to transform the school corridor into a rainforest. Consequently, by uniting the
faculties of imagination and reality, we are empowered to bridge the divide between disparate domains
of experience. Such experiences serve to illuminate and enrich one another, thereby facilitating the
realization of differences in perception and understanding (Bowel & Heap, 2019, p. 4).

As detailed in the application and results section, there is a notable discrepancy in the
utilization of play when the aforementioned theses are examined and when theses and projects
are carried out with the creative drama method. Winston and Tandy posit that from an early age,
children begin to differentiate between the forms of play and the forms of daily life. They suggest that
exploring the boundaries between these two realms is a source of great pleasure for young children.
This innate sense of playfulness is evident in children’s imaginative play spaces. To illustrate, a
young child may arrange chairs in a manner reminiscent of bus seats, extend invitations to friends
to assume the role of passengers and engage in the act of driving while playing the part of a tour
guide, traversing the streets of London even in the absence of actual movement. Although drama
and play are not synonymous, the innate play skills of children can be employed in the structuring of
dramatic activities (Winston & Tandy, 2019). Play represents a natural mode of self-expression for
children. In her 2011 study, Navarro asserts that play is the primary means through which children
acquire knowledge and learn (Navarro, 2011, pp. 35-36). As posited by Slade (1976, p. 1, cited in
Komiir, 2014), children engage in a range of cognitive processes through play, including thinking,
experiencing, experimenting, creating, and focusing. The utilization of creative drama processes is
conducive to the realization of these perspectives. As observed by Slade, the primary activity within
drama lessons is the uninterrupted dramatic play (Adigiizel, 2018). In creative drama workshops, the
initial connection with the information to be conveyed is established through play. The participant
is prepared for the creative drama process at the physical, emotional, and mental levels through the
utilization of games in the preparatory phase. In the initial phase of preparation for the acquisition
of new knowledge, the individual simultaneously engages in the process of merging with the group.
This merging allows for a state of relaxation, which in turn facilitates the taking on of roles and the
expression of self. As a result, the individual experiences a reduction in anxiety. It is for this reason
that the games employed in creative drama processes are distinguished from the random games
played by children in the studies under analysis in terms of their quality of context.

Discussion, Conclusion and Recommendations

The question of how to foster the development of individuals with an ecological consciousness
has been a topic of discussion for years, and numerous methodologies have been investigated in this
context. The results of these studies have repeatedly demonstrated that for the implementation of long-
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term and effective environmental education, it is essential to have a comprehensive understanding
of the relationship between humans and the natural environment. This necessitates the rejection
of a human-centric perspective and the integration of multiple dimensions, including awareness,
knowledge, attitude, skills, and participation. In accordance with this approach, this thesis study
examined theoretical theses, applied theses, theses using the creative drama method, and graduation
projects published by the Contemporary Drama Association. The objective was to determine whether
the creative drama method contributed to environmental education in Turkey between 2000 and
2020. Upon analysis of the thesis results, it can be concluded that the findings of the applied and
theoretical studies are mutually reinforcing.

The examination of the theses revealed that the teacher-centered education system has an
adverse effect on the efficiency of environmental education and the development of critical and free
thinking. It has been emphasized that the environmental education received by teachers is inadequate,
and it has been established that teachers trained in a traditional educational system are unable to equip
students with the necessary skills for reasoning, questioning, and critical thinking. It was asserted
that students could not be encouraged to adopt environmentally sensitive attitudes and behaviors due
to the fact that the majority of lessons were typically delivered in a teacher-centered manner, with an
emphasis on theoretical learning, rote memorization, and a disconnect from the natural environment
and its relationships. While the primary education program is satisfactory in terms of content, it is
inadequate in terms of implementation. The environmental achievements direct students to a passive
state and are presented in a way that may foster an unhealthy fear of the environment, particularly if
they are hastily explained. Furthermore, the theses examined within the scope of the study repeatedly
emphasized that out-of-school education is more effective in environmental education. However, it
was highlighted that this is not achievable due to numerous economic and bureaucratic constraints.
It is of particular importance to note that all studies have revealed that the ‘learning by doing and
experiencing’ method, which is widely acknowledged as one of the most effective approaches for
children to learn, is almost never employed. Conversely, research has determined the significance of
establishing a connection with the natural world, comprehending the underlying causes and effects,
and cultivating sustainable practices by recognizing the butterfly effect at the individual level. This
approach aims to foster environmentally conscious generations. It has been emphasized that when
students are provided with opportunities to engage with nature in a supportive environment and
when their fear-based relationships with nature are transformed into more positive, constructive
relationships, they can internalize the subject matter and incorporate it into their own lives. This process
of internalization and incorporation can then lead to behavioral change. It has been demonstrated
that the creation of environments wherein students may utilize their knowledge in conjunction with
daily events, employing narratives, news, and other sources drawn from their immediate experiences,
facilitates the development of solutions to problems through scenarios involving both cooperation
and challenges. Furthermore, the establishment of a discourse-rich learning environment has been
shown to positively impact attitudes, achievement levels, and emotional and behavioral responses
towards the environment while also enhancing cognitive retention. In light of the evidence above,
it can be concluded that the most crucial factor is learning by doing. However, the results of this
thesis study indicate that the remaining theses, with the exception of those conducted using the
creative drama method, address learning through action and experience within the context of
excursions, observations, picnics, brainstorming, and worksheets. Despite the implementation of
student-centered studies, it is evident that a gap persists between the student and the information.
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Consequently, it is challenging to transcend the limitations of conventional educational paradigms.
The creative drama method, which engages the five senses, offers a unique opportunity to rehearse
life through imaginative play. This approach facilitates the development of empathy through role-
playing, allowing children to navigate emotional experiences without the influence of external tools.
The creative drama process fosters emotional connection among children, which distinguishes it as a
method for fostering attitude change and behavior acquisition. Furthermore, in an educational system
where spatial limitations are unavoidable due to bureaucratic and economic constraints and where
the relationship between nature and the child remains unresolved, the capacity of creative drama
processes to facilitate “pretending” represents a significant advantage. In creative drama processes,
fictional and imaginary situations are enacted in a manner that suggests their authenticity. In this
sense, children with high imaginative potential are able to overcome spatial obstacles within their
own fictional reality through the use of pretend play. In this self-created reality within the group,
children can incorporate nature into the drama classroom through imaginative play, thereby facilitating
experiential learning. Conversely, the creative drama method, in contrast to other applied studies,
addresses play, which is widely acknowledged as an effective learning method for children within a
contextual framework. The games designed in the workshops are directly aligned with the desired
outcomes of the workshop. In this sense, it is wholly distinct from games such as blind tag and hide-
and-seek, which are employed solely for the purpose of facilitating movement and enjoyment among
children in applied studies. The aforementioned features of creative drama were found to be directly
equivalent to Sobel’s principles of kinesthetic learning, imagination, and “transforming into species
(animal allies)” (see the findings section). In this sense, the importance of creative drama in terms of
raising ecological literates was emphasized. Upon evaluation of these results, it becomes evident
that the creative drama method plays a pivotal role in fostering ecologically literate generations. It
is crucial to highlight that creative drama workshops must be designed and executed by individuals
with expertise in the field of creative drama, as identified within the context of the study. The thesis
demonstrated that workshops prepared and implemented by individuals lacking competence in the
field of creative drama are unable to achieve the desired outcomes. In order to achieve the desired
outcomes, it is essential to determine specific, measurable outcomes in accordance with the readiness
of the group at the workshop writing stage. The workshop itself should be designed with an organic
connection to curiosity, empathy, and motivation, allowing sufficient time for the outcome to be
achieved, striking a balance between fun and learning, and ensuring that each game and animation
serves the desired outcome. In light of the findings yielded by the research, recommendations are
presented in the form of subheadings.

* Creative drama should be made a part of education in order to raise ecologically literate
generations.

* In order to raise ecologically literate individuals, first of all, an instructor training program
can be developed for teachers working under the Ministry of National Education to gain ecological
literacy through creative drama methods.

* Creative drama workshops should be written and implemented by experts in the field,
and support should be obtained from experts or academics whose expertise in the field is proven by
documents in the research to be conducted using the creative drama method.
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* Schools that cannot include creative drama processes in the curriculum due to the intensity
of the curriculum can offer training opportunities outside of class hours by cooperating with expert
institutions in the field.

* This study, which was conducted at the primary school level, can be analyzed at other levels
or by including other levels.
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Giris

Yaratict drama, icerisinde grup etkinlikleri seklinde olusan, bireysel yasantilar ve grup
yasantilariin yer aldig1 atolyelerle siirdiiriilen, dramatik 6gelerin yer aldigi, kurallar ¢ergevesinde
bireye smirsiz dzgiirliikler sunan rol oynamalardir (Ustiindag, 2020). Bir egitmen esliginde yiiriitiilen
bu canlandirmalar oyunlarin 6zelliklerinden yararlanarak -mis gibi yapmaya ve kendiliginden
gerceklesmeye dayanir (Adigiizel, 2020). Her bir birey, ilgi, yetenek, algi bakimindan birbirinden
olduk¢a farklidir ve bu farkliliklar bireylerin farkli 6grenme tiirlerine sahip olmalarina neden
olmaktadir. Bu nedenle geleneksel 6gretim yontemi ile egitim verilen 6grencinin, 6gretim siirecinde
pasif olarak yer aldig1 siirecte her bir 6grenciye ulasabilmek pek miimkiin olmamaktadir. Yaratici
drama ile gergeklestirilen 6gretimde, yaparak yasayarak Ogrenme, sosyal dgrenme, hareket ve
devinim ile 6grenme, bulus yoluyla 6grenme, aktif 6grenme, etkilesim ve igbirligi yoluyla 6grenme,
tartisarak 6grenme, duygusal 6grenme, kavramsal 6grenme tiirleri ortaya ¢ikmaktadir (Yagan Guder
ve Tas, 2016; Oztiirk, 2001).

McCaslin (2019) drama kullaniminin bireylerin, bir konu veya olaym yiizeysel
goriinlimiiniin altinda yer alan derin anlami gorebilmesini ve boylelikle daha derin anlamlandirmaya
sahip olabilmelerini saglayacagini belirtmistir. Ogretmenin derslerde drama kullanmas1 dgrencide
halihazirda sahip olunan kavramlarin degistirilmesi, ayarlanmasi ve yeniden sekillendirilip
diizenlenmesine yardimci olur ve dramadaki 6grenme bir tlir yeniden yapilandirmadir (San, 1990;
Bolton, 1985). Sinifta yaratici drama kullanimi, bir egitim programi cergevesince deneyimsel
hem biligsel olarak is gormektedir (Annarella, 1992; Ehrlic, 1974). Bunedenledir ki yenilenen 6gretim
programlarinda yer alan “6grenciyi merkeze alarak dgrenme siirecinde daha ¢ok duyu organini ise
kosan dgretim tekniklerinin kullanilmas1” vurgusu g6z oniinde bulunduruldugunda yaratict drama
onemli bir alternatif yontemdir.

Dramatik etkinlikler 6grencilerin matematiksel kavramlar1 daha iyi 6grenmesi, daha iyi
algilamas1 ve matematiksel becerilerini gelistirmesi i¢in verimli bir ortamdir (Masoum, Malkhalifeh
ve Kalantarnia, 2013; Chaviaris ve Kafoussi, 2010). Yaratict drama c¢aligmalarinda bireyler,
karsilagmis olduklar1 ¢atisma durumundan oyunsu siireclerle kurtulmaya caligirken verilmek istenen
kazanim etrafinda kendilerini 6grenme ortaminin i¢inde bulurlar. Drama etkinlikleri ile 6grencilerin
deneyimlerinden yararlanarak bilgiyi kendi kendilerine {iretebilecekleri ortamlar saglanir (Ubuz ve
Duatepe, 2004).

Yaratict drama caligmalar1 bir grup etkinligidir. Bireylere bir grup durumu igerisinde
bireysel olarak islev gormeleri 6gretilir ve bireyin yaptigi tim isler grup tarafindan paylasilir
(Annarella, 1992). Dramatik etkinlikler, dgrencilerin konularla ilgili tartismalarina olanak saglayarak
matematiksel igbirligi ve matematiksel sdylemlerin gelisimi i¢in etkili bir ortam olusturmaktadir
(Chaviaris ve Kafoussi, 2010). Olusturulan gruplarin herhangi bir akademik basar1 ya da derse olan
ilgi gozetilmeksizin karma sekilde olusturuluyor olmasi akran egitimine de katki saglamaktadir.
Yaratict drama c¢aligmalarinda matematik bilgisi ve ilgisi az olan 6grenciler kendisinden daha
cok bilen akranlarindan gerekli bilgiyi 0grenir (Sahin, 2021). Boylelikle bilginin paylasilarak
birlikte yeniden olusturuldugu siirecte matematige alakasi az olan 6grencilerin kendilerini yetersiz
hissetmeleri engellenmis olur. Oyunu da i¢inde barindiran dramatik uygulamalarda ¢éziim siirecine
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dahil olan 6grenciler, matematiksel kavramlari daha iyi algilayip anlamlandirir (Masoum vd, 2013).
Ayrica matematik egitiminde drama kullanimi matematigin bir insan etkinligi olarak anlasilmasini
ve tarihsel, sosyal veya kiiltiirel baglamlarda matematigin kesfedilmesini saglamaktadir (Carter ve
Westaway, 2005).

Matematik derslerinde yontem olarak kullanilan yaratict dramanin etkilerine bakildiginda
Ogrencilerin drama yontemini eglenceli bulduklar1 ve konuyu daha iyi anladiklar1 (Koglar, 2019),
matematik korkularinin azaldigi (Ceylan, 2014), matematik dersine karsi motivasyonlarinin arttigi
(Colak, 2019), matematige karst olumlu tutum gelistirdikleri (Altindal, 2019; Terzi, 2019; Glimiis,
2017; Soylu Makas, 2017; Ceylan, 2014; Kayhan, 2004) matematik yeteneklerinin arttig1 (Erdogan,
2006), oz yeterlilik algilarmin ve benlik kavramimin olumlu ydnde etkilendigi (Gedik, 2014;
Ozyigit, 2011; Kayhan, 2004), problem ¢dzme stratejilerinin kullaniminda olumlu bir etkisi oldugu
(Ozyigit, 2011; Tanriseven, 2000), geleneksel dgretim ydntemine gore bilgiyi eksik ya da yanls
6grenmelerini engellemede daha etkili oldugu (Soylu Makas, 2017), matematiksel kavramlarin daha
iyi algilanmasini sagladigi (Masoum vd, 2013) matematiksel isbirligi ve matematiksel soylemlerin
gelisimini sagladigi (Chaviaris ve Kafoussi, 2010), matematik dersinde 6grencilerin basari diizeyini
artirdign (Altindal, 2019; Giimiis, 2017; Gedik, 2014; Ozyigit, 2011; Karapmarl, 2007; Kayhan,
2004), bilgilerin kaliciligini artirdig1 (Tanriseven, 2000; Koglar, 2019; Altindal, 2019; Karapinarli,
2007; Soner, 2005; Kayhan, 2004,), matematik egitiminde etkili bir yontem oldugu (Y1ildiz, 2011;
Duatepe Paksu ve Ubuz, 2007) goriilmiistiir. Ayrica, yaratict dramanin matematik dersinde yontem
olarak kullanimu ile ilgili Tiirkiye’de yapilan calismalarin incelendigi meta analiz arastirmalarinda,
ve bilgilerinin kaliciligini artirdigi, matematik kaygilarimi azalttig1, matematik dersine yonelik olumlu
tutum gelistirdigi, sayilar, 6l¢gme ve geometri 6grenme alanlarinda 6grenci basarisina giiglii bir etki
sagladig saptanmistir (Giirbiiz, 2021; Cantiirk Glinhan, 2016).

Sayilar 6grenme alaninda yaratici drama ydnteminin kullaniminin matematik kaygisi, tutum,
akademik basar1 ve bilgilerin kalicilig1 tizerindeki etkileri bircok calisma ile ortaya konulmustur
(Colak, 2019; Altindal, 2019; Terzi, 2019; Soylu Makas, 2017; Soner, 2005). Yapilan ¢alismalar
incelendiginde en biiyiik ortak bolen (EBOB) ve en kiiclik ortak kat (EKOK) konularimin 6gretiminde
yaratict drama yonteminin kullanimina iliskin bir ¢aligmaya rastlanmamistir. Matematik soyut bir
yapiya sahip olmasina ragmen giinliik hayatta pek ¢ok konu gibi en biiyiik ortak bdlen (EBOB)
ve en kiiciik ortak kat (EKOK) konular1 ile karsilasihir. Ornegin bir fayans ustasinin elindeki
kare fayanslarla kaplamak istedigi bir oda i¢in ne kadar fayans kullanmas1 gerektigini ya da bir
cift¢inin tarlasina belirli araliklarla ekebilecegi agac sayisini hesaplamasi gerektiginde ya da bir
un degirmeninin ¢aligma prensibinin tasarlanmasinda EBOB- EKOK konularmdan faydalanilmasi
gerekmektedir (Akkan ve Oztiirk, 2020).

En kiiciik ortak kat ve en biiyiilk ortak bolen kavramlari, 6grencilerin asal say1 ve asal
carpan kavramlarimi anlamlandirmalarini kolaylastirmanin yaninda bazi dogal say1 problemlerinin
cOziimiinde strateji olusturmaya da katki saglar. En kiigiik ortak kat kesirli sayilarla toplama ve
¢ikarma igleminde ortak paydanin bulunmasinda, en biiyiik ortak bdlen ise bulunan bu ortak paydanin
elde edilebilmesi i¢in her bir paydanin ne ile genisletilecegini bulmada kullanilir (Baykul, 2020). Bu
kavramlar glinimiizde banka islemleri, gizli sifreleme teknikleri, miithendislik tasarimlari, elektronik
islemler vb. olmak iizere sadece matematikte degil farkli disiplinlerde giinliik hayatta karsimiza
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¢tkmaktadir (Akkan ve Oztiirk, 2020). Bu nedenledir ki matematigin temel konularindan asal ¢arpan,
kat, bolen konularinin 6gretimi de 6nem teskil etmektedir.

Alanyazin incelendiginde ¢arpanlar ve katlar, EBOB- EKOK 6gretiminde kullanilan farkli
yaklasimlara iligkin bircok calisma oldugu goriilmektedir. Bu calismalar incelendiginde gercekei
matematik egitimine dayali etkinliklerle 6gretimin basartya etkisi ( Fauzan vd, 2020; Korkmaz ve
Korkmaz, 2017), Scratch programinin kullanimi (Rodriguez-Martinez, vd., 2020; Cubukludz, 2019),
oyun temelli yontemin kullanimi1 (Basiin ve Dogan, 2018; Gokgen, 2009) mizah karikatiirlerinin
kullanim1 (Katipoglu, 2016), isbirlikli 6grenme yonteminin kullanimi (Cumhur ve Baydar, 2017,
Yiiksel vd, 2013), grup calismasi uygulamasi (Halim vd., 2017), temel 1zgara modelinin kullanimi(
Mishra, 2017), hikaye anlatiminin kullanim1 (Triyani vd., 2012), asal ¢arpan karolarmin kullanimi
(Kurz ve Garcia, 2012) gibi farkli 6gretim yontemlerinin yer aldigi goriilmektedir. Calismalar,
carpanlar ve katlar konusunda ortaya ¢ikan tiim bu kavram yanilgilarinin 6niine ge¢gmek, etkili bir
Ogretim yapabilmek ve akademik basariy1r artirabilmek adina 6grenciyi merkeze alan yontem ve
tekniklerin kullanilmasini onermektedir. Literatirde EBOB- EKOK konusu 6gretiminde yaratict
drama yontemi kullanimi ile ilgili bir ¢aligmaya rastlanmamistir. Arastirmanin bulgularinin,
EBOB-EKOK konusunun &gretiminde alternatif bir yontem olarak kullanilmasi acisindan 6rnek
uygulamalar ile matematik 6gretmenlerine ve arastirmacilara katki saglayacagi diistiniilmektedir.
Ayrica, alanyazinda EBOB-EKOK konusunda yaratici drama yontemi kullaniminin akademik basar1
ve bilgilerinin kaliciligina etkisinin arastirildig1 bir ¢alismaya da rastlanmamistir. Bu durumun da
caligmay1 onemli kildig1 diisiniilmektedir. Bu ¢alisma ile “8. sinif diizeyinde yaratict drama ve
mevcut 6gretim programinin uygulandigi farkli siniflardaki 6grencilerin EBOB-EKOK konusundaki
basar1 puanlar1 ve bilgilerinin kalicilik puanlar1 arasinda istatistiksel olarak anlamli bir fark var
midir?” arastirma problemine yanit aranmistir. Bu arastirma problemine iliskin asagida yer alan iki
alt problem olusturulmustur.

8.smif diizeyinde yaratict drama ve mevcut Ogretim programinin uygulandigi farkh
siniflardaki 6grencilerin EBOB-EKOK konusundaki basar1 puanlari arasinda istatistiksel olarak
anlamli bir fark var midir?

8.sinif diizeyinde yaratict drama ve mevcut O0gretim programinin uygulandigi farkl
smiflardaki 6grencilerin EBOB-EKOK konusundaki kalicilik testi puanlar1 arasinda istatistiksel
olarak anlamli bir fark var midir?

Yontem
Arastirmanin Modeli

Calisma On test-son test kontrol gruplu yar1 deneysel desen ile yapilandirilmistir. Deney
grubuna c¢arpanlar ve katlar linitesinde yer alan ii¢ kazanima yonelik yaratici drama ydntemi ile
ogretim uygulanirken, kontrol grubuna mevcut dgretim programina uygun bir egitim verilmistir.
Arastirmada 6gretim siireci dncesinde deney ve kontrol gruplarinin her ikisine EBOB-EKOK basari
testi On test olarak uygulanmis, 6gretim siireci her iki grupta toplam 3 hafta siirmiistiir. Deney
ve kontrol grubuna uygulama bitiminden 8 hafta sonra bilgilerin kaliciligim 6lgmek i¢in EBOB-
EKOK kalicilik testi uygulanmistir. Deney ve kontrol gruplarinin matematik ders 6gretmeni birinci
arastirmacidir. Arastirma kapsamindaki tim uygulamalar kendisi gerceklestirmistir. Her iki sinifa
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da ayni O0gretmenin uygulama yapmasi ile arastirmada uygulayicidan kaynakli olarak meydana
gelen dis etkenlerin olugmasi engellenilmeye calisilmistir. Aragtirmada 8.sinif carpanlar ve katlar
iinitesinin kazanimlarinin yaratict drama yontemi ile 6gretimine yonelik olarak ders planlar1 yaratici
drama egitmenlik egitimi almis olan aragtirmaci tarafindan hazirlanmistir. Arastirmaci bu amag
dogrultusunda carpanlar ve katlar {initesine ait olan ii¢ kazanim i¢in 3 adet yaratici drama temelli
ders plani hazirlamigtir. 8. sinif carpanlar ve katlar {initesine ait olan bu 3 kazanim su sekildedir:

* Verilen pozitif tamsayilarin ¢arpanlarini bulur; pozitif tamsayilari tisli ifade ya da islii
ifadelerin carpimi seklinde yazar,

» Iki dogal saymin en biiyiik ortak bdlenini (EBOB) ve en kiigiik ortak katim1 (EKOK)
hesaplar; ilgili problemleri ¢ozer,

* Verilen iki dogal saymnin aralarinda asal olup olmadigint belirler (MEB, 2018, s.71)
seklindedir.

Aragtirmact bu {i¢ kazanima ait 3 ders planim yaratici drama yOntemine uygun olarak
olusturmustur. Bu ders planlar1 uygulanmadan 6nce drama alaninda uzman 6gretim iiyesinin goriisleri
alinmis, gerekli diizeltmeler yapilmistir. Aragtirmanin siireci Tablo 1 *de verilmistir.

Tablo 1

Arastirmanin Siireci

Gruplar Calisma Oncesi Calisma Siireci Calisma Calisma
(On test) (3 hafta) Sonrasi Sonrasi

(1 hafta) (Son test) Kahcilik Testi
(1 hafta) (8 hafta)

Kontrol EBOB-EKOK  Mevcut Ogretim Programma EBOB-EKOK  EBOB-EKOK
Basar Testi Gore EBOB-EKOK Ogretimi Basar1 Testi Basar Testi
(Sunusg yontemi, Soru cevap,
Tartisma)

Deney EBOB-EKOK Yaratict Drama Yéntemi [le  EBOB-EKOK  EBOB-EKOK
Basari Testi EBOB-EKOK Ogretimi Basari-Testi Basar1 Testi
(Canlandirma, dogaglama,
Soru cevap, Tartisma)

Arastirma kapsaminda hazirlanan ders planlari, caligmanin yapildigi ortaokuldan bir nceki
egitim dgretim yilinda 8. siniftan mezun olmus dgrencilerle ¢alisma dncesinde pilot uygulama olarak
gercgeklestirilmistir. Gergeklestirilen pilot uygulama sonrasinda yaratici drama alaninda uzman 6gretim
iiyesinin goriisleri alinarak ders planlarina son sekli verilmistir. Arastirma 6ncesinde yaratict drama
ile tanigmamis olan deney grubunda yer alan gruba yaratici drama yontemi hakkinda bilgi verilmis,
uygulama siirecinden bir hafta 6nce canlandirma ve dogaglama deneyimleri gergeklestirmeleri
amaciyla konu dis1 igerige sahip olan yaratict drama atdlyesi diizenlenmis, boylelikle 6grencilerin
asamalara agina olmalari saglanmak istenmistir.
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Cahsma Grubu

Arastirmanin ¢aligma grubunu 2021-2022 egitim-6gretim y1l1 Sakarya ilinde yer alan bir devlet
ortaokulunda 6grenim gormekte olan 8.sinif 6grencileri olusturmaktadir. Arastirma 6ncesinde var olan
gruplardan rastgele yapilan se¢imle deney ve kontrol grubu yansiz olarak atanmistir. Yaratict drama
yontemi ile 6gretim yapilacak olan deney grubunda 15, mevcut 6gretim programinin uyglandigi kontrol
grubunda 14 kisi olmak {izere ¢aligma toplamda 29 6grenci ile gerceklestirilmistir.

Veri Toplama ve Analiz Siireci

Sekizinci sinif diizeyinde yer alan ¢arpanlar ve katlar {initesinin ii¢ kazaniminin 6gretilmesinde
yaraticl drama yontemi kullanimmin 6grencilerin akademik basarilarina ve bilgilerinin kaliciligina
etkisini aragtirmak amactyla arastirmaci tarafindan bir bagari testi olusturulmustur. Arastirmaci, basari
testini olustururken onceki yillarda uygulanmis olan ulusal 6grenci segme sinavlart Liselere Gegis
Sistemi, Temel Egitimden Ortadgretime Gegis Sistemi, Temel Egitimden Ortadgretime Gegis Sistemi-
Mazeret Smavi, Devlet Parasiz Yatililik ve Bursluluk sinav sorularini detayli sekilde incelemis, bu sinav
sorularindan 55 tanesi ile bir soru havuzu olusturmustur. Basar testinde yer alan 20 sorunun tamami
farkli biligsel alan seviyelerine gore belirtke tablosu olusturularak bu sinavlardan secilmistir. Olusturulan
basar testi arastirmanin yapildig1 ortaokulun 8.sinifinda 6grenim goérmekte olan 18 6grenciye pilot
olarak uygulanmis, ayni okulda gérev yapmakta olan iki matematik 6gretmeninin goriisleri alinmistir.
Uzman goriislerinden ve pilot uygulamanin akabinde teste nihai hali verilmistir. Testin KR20 degeri
0,70 olarak hesaplanmistir. Bu deger kabul edilebilir bir degerdir. Bagar1 Testi On test ve son test olarak
uygulanmistir. Hazirlanan EBOB-EKOK Basari Testi, uygulama tamamlandiktan 8 hafta sonra kalicilik
testi olarak uygulamigtir. Arastirmadan elde edilen verilerin tiim analizlerinde bir istatistiksel analiz
paket programi kullanilmistir. Elde edilen verilerin analizinde p anlamlilik degeri 0,05 kabul edilmistir.
Verilerin analizinde, deney ve kontrol grubu 6n-test, son test ve kalicilik test puanlarina gére gruplarin
birbirleriyle karsilastiriimasinda dagilimlarin normal dagilim gdstermemesinden kaynakli parametrik
olmayan Mann Whitney U testi kullanilirken, grup i¢i karsilagtirmalarda ise Wilcoxon Testi kullanilmistir
(Basol, 2020).

Deney Grubu ve Ogretim Siireci

Aragtirmada ele alan 8. sinif garpanlar ve katlar {initesinin ikinci kazanimi olan “iki dogal
sayinin en biiylik ortak bolenini (EBOB) ve en kiigiik ortak katin1 (EKOK) hesaplar; ilgili problemleri
¢Ozer.” kazanimina yonelik ‘Mezuniyet partisi diizenleme’ adli yaratict drama atdlyesi arastirmact
tarafindan hazirlanmigtir. Asagida yaratict drama yontemi kullanilarak gerceklestirilen bu ders plant
aciklayici olmasi agisindan anlatilmistir.

Atblyenin 1sinma ve hazirlik asamasinda egitmen iki farkli kabilenin {iyeleri rolunde olan
ogrencilerden birbiri ile kaybolan sinirlar1 konusunda tartigmalarim ister. Isinma agamasinda yapilan bu
etkinlikle 6grencilerin aktif tutularak derse karst merak ve ilgileri arttirmaktir. Canlandirma asamasinin
ilk etkinliginde kabile iiyeleri rolinde olan &grencilerden kaybolan smirlarin paylasimi ve adaletin
saglanmasi i¢in neler yapilabilecegi sorularak 6grencilerin grup ¢alismasi i¢inde diisiinmelerini, yaratici
fikirler ortaya atmalar1 konusunda fikirler liretmelerine tesvik edilmistir. Canlandirma agamasinin ikinci
etkinliginde verilen tam sayilarin ¢arpanlarini bulmaya yonelik olarak hazirlanmis olan kroki 6grencilere
verilmistir. Bu krokide alanlar1 verilen dikdortgensel bolgelerin kenar uzunluklarint bulmaya yonelen
Ogrenciler verilen alanlari ¢arpanlarina ayirmaya ¢alismislardir. Bir grubun verilen alandan yola ¢ikarak
akillarina gelen ilk ¢arpanlari kenarlara yazmaya c¢aligtiklar1 goriilmiistiir. Egitmen krokide yer alan ortak
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kenar uzunluklarina sahip olan dikdortgenleri ve tag yolun alaninin en az olmasi sartini 6grencilere
hatirlatarak segmis olduklari ¢arpanlari kenarlara dogru yerlestirmelerine yardime1 olmustur.

Grup c¢aligmalarn bittikten ve sinirlar bulunduktan sonra 6grenciler kabile iiyeleri roliinde
canlandirmalarini gergeklestirmiglerdir. Ara degerlendirme asamasinda egitmen gruplara kabilelerin
sinirlarini nasil bulduklarini, kenar uzunluklarini neye gore sectiklerini, tag yolun alaninin en az
olmasi sartindan faydalanip faydalanmadiklarii, bu sarti nasil kullandiklarmni ve farkli ne gibi
matematiksel fikirler ortaya attiklarini ile ilgili sorular yoneltmis, bu fikirler ¢ercevesinde kisa bir
tartisma gergeklestirmistir.

Canlandirma agamasinda yer alan 3. etkinlik ise kabileler arast diigmanlig1 bitirmenin yolu
olan sevgi kapisinin anahtarini bulma gorevini pozitif bir tam sayinin c¢arpanlarini {islii ya da islii
ifadelerin ¢arpimi1 seklinde yazmaya galigacaklari bir géreve yonelik olarak tasarlanmistir. Bu amagla
egitmen her bir gruba sayilar vererek bu sayilarin asal carpanlarinin kiigiikten biiylige dogru ¢arpim
seklinde siralayip iislii gosterim yaparak tislerden kod olusturmalarini istemistir. Gruplara verilen
sayilarin ¢carpanlarini dogru bir sekilde tislii bicimde gosterebildikleri gézlemlenmistir. Bulduklar1 bu
tislii sayilardan kod olusturmada geliskiye diisen gruplara yazmis olduklari iislii sayilarin kuvvetlerini
kullanarak dogru koda ulasabilecekleri ifade edilmistir.

Ogrencilerin yazmis olduklar iisler bir koda karsilik gelmis, bu kodlara karsilik gelen
kelimeler gizemli sandiktan segilerek liderin yonlendirmesiyle farkli mekéanlarda yer alan insanlar
olarak canlandirmalar yapilmigtir. Tiim gruplarin bulmus oldugu kelimeler tahtaya yapistirilarak
anlamli bir ifade olusturulmus ve sevgi kapisinin anahtarmin yeri bulunmustur. Egitmen akabinde
kisa bir ara degerlendirme olarak O6grencilere sayilar1 asal ¢arpanlara nasil ayirdiklarmi sormus,
ogrencilerden “Makine taktigi, algoritma yaparak, aga¢ diyagramini kullandik.” seklinde cevaplar
gelmistir.

Ogrencilerden birinin “Asal carpanlari nasil buldunuz?” sorusuna kendi grubunda ¢dziime
ulastirmis oldugu say1 olan 18’1 6nce 6’ya boldiik seklindeki anlatimina diger gruplardaki arkadaslari
karst ¢ikarak “6’ya bolemeyiz, kiiclik say1 se¢meliyiz.” seklinde tepkiler gelmistir. Egitmenin,
“Neden kii¢iik say1 olmali?” sorusuna “Kii¢lik olmali ve asal olmali, 6 asal degil.” seklinde yanitlar
vermislerdir. Carpanlar1 yazarken kiigiikten biiyiige dogru siralamaya dikkat edip etmediklerini
soran egitmene Ogrenciler buna dikkat ettiklerini, bolme islemi yaparken de kii¢iik sayidan baglamak
gerektigini ifade etmislerdir.

Asal carpanlarin islii sekilde gosterimini nasil yaptiklar1 sorusuna algoritma ile bdlme
yaparken saymin bolenlerinden asal olan sayilar segtiklerini, egitmenin “Kodlar1 nasil buldunuz?”
sorusuna ise Uslii sayilarin {issiinde bulunan sayilarla olusturduklarini ifade etmislerdir. Gruplarda
farkli bir matematiksel diisiince olup olmadig1 sorusuna ise hayir yanitini vermislerdir.

Degerlendirme agamasinda alan Slgiisii verilen bir dikdortgenin kenar uzunluklarint nasil
bulabileceklerini, ortak kenar uzunluklarina sahip olan alanlar1 farkli dikdortgenler verildiginde
kenarlar1 segerken neye dikkat ettikleri, verilen bir sayimin asal ¢arpaninin nasil bulunabilecegi, asal
carpanlar Uislii sekilde verilmis olan sayinin kendisini nasil bulabilecekleri 6grencilere sorulmustur.
Atolye sonunda ilgili kazanima yonelik olarak hazirlanmig ¢alisma kagitlar1 6grencilere dagitilmig
ve ¢ozmeleri i¢in zaman verilmis, ¢oziimler lizerinde konusulmustur.
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Kontrol Grubu ve Ogretim Siireci

Carpanlar ve katlar konusunun 3 kazaniminin da verilecegi kontrol grubunda gergeklestirilecek
olan egitim-6gretim, mevcut d6gretim programi dikkate alinarak planlanmistir. Carpanlar ve katlar
iinitesinde kazandirilmak istenen her bir kazanim, bir haftalik egitim siiresince verilmistir. Kontrol
grubuna yapilan egitimde tanimlar 6gretmen tarafindan verilmis, konu ilgili 6rnekler tizerinden
anlatildiktan sonra Ogrencilerden benzer alistirmalari ¢ozmeleri beklenmistir. Konu anlatimlari,
Egitim Bilisim Agi’ndaki videolarla desteklenmistir. Ogrencilerin anlamadiklar1 noktalar ayni
zamanda ders Ogretmenleri olan arastirmaci tarafindan anlatilmig, eksik bilgiler giderilmeye
caligilmistir. Her kazanimin sonunda yardimer kaynak kitaplardan 6devlendirme yapilmistir. Deney
grubunda da ayn1 kitap, konularin pekistirilmesi agisindan 6dev vermek amaciyla kullanilmistir.

Kontrol grubunda “Verilen pozitif tamsayilarin ¢arpanlarini bulur; pozitif tamsayilar tisli
ifade ya da tslii ifadelerin ¢arpimi seklinde yazar (MEB, 2018, s.71).” kazanim1 i¢in bir ders saati
ogretim siireci su sekilde gerceklesmistir: Ogrencilere, carpanlar ve katlar iinitesinin islenecegi
soylenerek konu {izerinde kisaca konusarak bilgi verilmistir. Daha sonra akilli tahtadan Egitim Bilisim
Agi’nda yer alan ‘Dansin matematigi 1.perde’ adli video 6grencilere izletilmistir. Ders kitabindan
yararlanilarak bir sayry1 pozitif carpanlara ayirma yontemleri tahtada arastirmaci tarafindan
ogrencilere sunus yolu ve soru-cevap teknigi kullanilarak aktarilmistir. Ogrencilerin defterlerine
notlarii gecirebilmeleri i¢in verilen zamanin ardindan 6grencilere ¢alisma kagidi dagitilarak sorulari
¢ozmeleri saglanmistir. Sorular {lizerinde konusularak, yapilamayan sorular sinifca tartigilmis ve
tizerinde konusulmustur.

Arastirma ve Yaymn Etigi

Arastirma verileri 24.08.2021 tarihli E-51944218-300-00001710889 say1l1 etik kurulu karar
dogrultusunda toplanmis ve ¢alisma “Yiiksekogretim Kurumlart Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uygun ve etik olarak uygun bulunmustur.

Bulgular
Birinci Alt Probleme iliskin Bulgular ve Yorum
Deney grubunun 6n test-son test sonuclarinin karsilagtirilmasi

Yaratict dramanin yontem olarak kullanildigi deney grubu 6grencilerinin 6n test ve son test
puanlart arasinda istatistiksel karsilagtirma yapmak icin Wilcoxon Testi kullanilmstir.

Tablo 2

Deney grubunun EBOB-EKOK Basari Testi 6n test-son test puanlarinin Wilcoxon Testi sonug¢lar
Deney Grubu Testler n X standart sapma p
On test 15 25.00 10.351 0.001
Son test 15 53.67 11.568

Tablo 2 incelendiginde deney grubundaki 6grencilerin en biiyiik ortak bdlen ve en kiigiik
ortak kat dgretimi 6ncesi EBOB-EKOK Basar1 Testindeki basar1 diizeyi (X=25.00) ile yaratic1 drama
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yontemi ile konunun 6gretimi sonrasi basari diizeyi (X=53,67) arasinda p<0,05 oldugundan anlaml
bir farkliligin oldugu goriilmektedir. Bu bulgu ile EBOB-EKOK konusu 6gretiminde yaratici drama
yonteminin etkili oldugu sonucuna ulagilabilir.

Kontrol grubunun 6n test- son test sonu¢larinin karsilagtirilmasi

Mevcut 6gretim programina uygun olarak egitim yapilan kontrol grubunun EBOB-EKOK
Bagsar1 Testi On test ve son test puanlar1 arasinda anlamli bir fark olup olmadigini belirlemek igin
Wilcoxon testi kullanilmisgtir.

Tablo 3

Kontrol grubunun EBOB-EKOK Basari Testi on test-son test puanlarina iliskin Wilcoxon Testi sonuglari
Kontrol Grubu Testler n X standart sapma p
On test 14 22.50 16.261 0.030
Son test 14 39.29 18.066

Tablo 3 incelendiginde kontrol grubundaki dgrencilerin en bilyilik ortak bélen ve en kiiciik
ortak kat konusunun 6gretimi 6ncesi EBOB-EKOK Basar1 Testi diizeyi (X=22,50) ile gretim sonras1
basar1 diizeyi (X=39,29) arasinda anlamli bir fark oldugu gériilmektedir (p<0,05). Bu ise mevcut
Ogretim programi uygulanan kontrol grubunun yapilan 6gretim dncesine gore bilgi diizeyinde artis
oldugunu gostermektedir.

Deney ve kontrol grubunun 6n test puanlarinin karsilagtirilmasi

Deney ve kontrol grubunun her ikisine de arastirma siirecinin basinda uygulanan EBOB-
EKOK Basar1 Testinden almis olduklar1 6n test puanlar1 arasinda anlaml bir fark olup olmadigina
Mann Whitney-U testi kullanilarak bakilmistir. Buna gore analiz sonuglar1 asagida verilmistir.

Tablo 4
Deney ve Kontrol Grubunun EBOB-EKOK Basar: Testi 6n test puanlarinin Mann Whitney-U Testi Sonuglart

Gruplar On Test n X Standart Sapma Siralar Toplam1 U p
Deney Grubu 15  25.00 10.351 244.00 86.000  0.403
Kontrol Grubu 14 2250 16.261 191.00

Tablo 4’de elde edilen sonuglara deney grubunun on-test puanlar1 (X=25,00) ile mevcut
ogretimin uygulandigi kontrol grubunun &n-test puanlart (X=22,50) igin p=0,403 >0,05
oldugundan deney ve kontrol gruplarinin on-test puanlar1 arasinda istatistiksel olarak anlamli bir
fark bulunamamistir. Bu nedenle EBOB-EKOK 6n testi sonuglarina gore deney grubu ve kontrol
grubundaki 6grencilerin birbirine denk oldugu sdylenebilir.
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Deney ve kontrol grubunun son test puanlarinin karsilastirilmasi

Deney grubu son test ve kontrol grubu son test puanlar1 arasinda anlaml bir farklilik olup
olmadigini belirlemek i¢in Mann Whitney-U testi kullanilmistir.

Tablo 5
Deney ve Kontrol Grubunun EBOB-EKOK Basart Testi on test puanlarinin Mann Whitney-U Testi Sonuglar

Gruplar On Test n X Standart Sapma Siralar Toplam1 U p
Deney Grubu 15 53.67 11.568 282.00 48.000  0.012
Kontrol Grubu 14 39.29 18.066 153.00

Deney grubu ve kontrol grubu Mann Whitney-U testinde ¢gikan degerler U=48,00; p=0,012
<0,05 oldugundan deney ve kontrol gruplarinin son test puanlar1 arasinda anlamli bir fark oldugu
belirlenmistir. Deney grubunun EBOB-EKOK basar1 son testinin puanlar1 (X=53,67) kontrol
grubunun akademik basari testi puanlarindan (X=39,29) yiiksek oldugu goriilmiistiir. Bu bulgular
sonucunda EBOB-EKOK konusunda yaratict drama yontemi ile yapilan 6gretimin mevcut 6gretim
programi ile yapilan 6gretime gore daha etkili oldugu soylenebilir.

Ikinci Alt Probleme iliskin Bulgular ve Yorum
Deney grubunun son test ve kalicilik testi puanlarimin karsilastirilmasi

Yaratict drama yontemi ile egitim verilen deney grubu Ogrencilerinin son test ve basari
testleri puanlari arasinda istatistiksel olarak anlamli bir fark olup olmadigina bakmak i¢in Wilcoxon
testi uygulanmaistir.

Tablo 6

Deney grubunun EBOB-EKOK Basari Testi son test ve kalicilik testi puanlarinin Wilcoxon testi Sonuglari

Deney grubu testler n X standart sapma Z puani p
Son test 15 53.67 11.568 -.625Y 0.532
Kalicilik testi 15 55.00 19.821

Carpanlar ve katlar en biiylik ortak bolen-en kiigiik ortak kat konusunun deney grubuna
yaratict drama ile 6gretiminde uygulanan son test ile kalicilik testi puanlari arasinda uygulanan
Wilcoxon testi sonuglarina gore (Z= -,625% p=0,532>0,05) istatistiksel acidan anlamli bir fark
olmadig1 goriilmektedir. Bu bulgu, yaratici drama yontemi ile egitim yapilan deney grubunun
akademik basari diizeyinin sekiz hafta sonra da ¢ok da degismedigini gosterebilmektedir. Ayrica
deney grubuna uygulanan kalicilik test ortalamasinin son test ortalamasina gore 2,67 puan arttigi
goriilmektedir. Deney grubuna yaratici drama ile yapilan dgretim sonrasinda carpanlar ve katlar
EBOB-EKOK konusunun basari testindeki sorulara cevap vermede bilgilerde kalicilik sagladigi
yorumu yapilabilir.
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Deney ve kontrol grubunun kalicilik testi puanlarinin karsilastirilmasi

Sekizinci stnif 6grencilerinin en biiyiik ortak bolen ve en kiiciik ortak kat konusu dgretiminde
yaratict drama yontemi ile 6gretim yapilan deney grubu ile mevcut 6gretim programinin uygulandigi
kontrol grubunun bilgilerinin kalicilik puanlar arasinda istatistiksel olarak anlamli bir fark olup
olmadigini belirlemek i¢in, Mann Whitney-U testi kullanilmistir.

Tablo 7

Deney ve Kontrol Grubunun EBOB-EKOK Basar: Testi kalicilik test puanlarmmin Mann Whitney-U Testi
Sonuglart

Gruplar Kalicilik Testi  n X standart sapma siralar toplami1 U p
Deney grubu 15  55.00 19.821 272.50 57.500  0.036
Kontrol grubu 14 40.00 13.868 162.50

Deney ve kontrol grubunun EBOB-EKOK basar1 kalicilik testleri arasinda yapilan
Mann Whitney-U testi Tablo 7°deki analiz sonuglarma gére U=57,500 ve p=0,036 < 0,05 olarak
hesaplanmistir. Bu analiz sonuglarina gore, deney grubunun kalicilik testi puani ile kontrol grubu
kalicilik testi puani karsilagtirildiginda deney grubu lehine istatistiksel olarak anlamli bir fark oldugu
soylenebilir. EBOB-EKOK konusunun yaratici drama ile 6gretimi yapilan deney grubunda mevcut
Ogretim programinin uygulandigi kontrol grubuna gore bilgilerin daha kalict oldugu sdylenebilir.

Tartisma, Sonuc ve Oneriler

Bu aragtirmadan elde edilen tiim bu bulgular 1s18inda, 8. sinif 6grencilerinin en biiyiik ortak
bdlen ve en kiiglik ortak kat konusunun dgretiminde yaratict drama yontemi kullanilan deney grubu
Ogrencilerinin basarilarinin ve bilgilerinin kaliciliginin, mevcut 6gretim programi uygulanan kontrol
grubundaki 6grencilere gore daha yiiksek oldugu sonucuna ulagilmistir. Bir 6gretim yontemi olarak
yaratict drama kullaniminin 6gretim programinda bulunan diger yontemlere gore basarty1 daha ¢ok
artirdi1 Senol Ozyigit (2011), Gedik (2014) ve Giimiis’iin (2017) yapmis olduklari galismalarda
ortaya konulmustur. Ayrica Tanriseven (2000), Kayhan (2004), Soner (2005), Karapmarli (2007),
Soylu Makas (2017), Koglar (2019), Altindal’in (2019) yapmis olduklar1 ¢aligmalarda yaratici drama
yOnteminin, kavrama diizeyi erisi puanini artirdig1 ve kalicilik diizeyi ortalamasini artirdigi sonucuna
ulasmiglardir. Bu ¢alismalar arastirma kapsaminda elde edilen bulgulari destekler niteliktedir.

EBOB-EKOK konusundaki {i¢ kazanima ait hazirlanan yaratict drama atolyelerinde
ogrencilerin isbirlikli bir 6grenme ortami i¢inde yer almalari, materyal kullanimini gergeklestirmeleri,
oyunlarla 6gretimin i¢inde yer almalar1 alanyazinda carpanlar ve katlar EBOB-EKOK konularinin
ogretiminde etkili oldugu vurgulanan yaklagimlarin belirtildigi diger aragtirmalar (Rodriguez-
Martinez vd., 2020; Cubuklu6z, 2019; Basiin ve Dogan, 2018; Cumhur ve Baydar, 2017; Yiiksel vd.,
2013; Gokgen , 2009) ile de paralellik gdstermektedir.

Bu caligmada yontem olarak kullanilan yaratici dramanin asamalarinda oyun ve isbirlikli
O0grenme yer almaktadir. Bunlarin yaninda yaratici drama, bilinyesinde barindirdigi canlandirma
ve dogaclamalarla, -mis gibi yapma ilkesiyle 6grenciyi siirecte aktif kilan, 6grencinin derse karsi
ilgisini artiran ve bdylelikle kazandirilmasi gereken davranisi da kolayca gercgeklestirilen bir siiregtir.
Yaratici drama yontemi ile yapilan 6gretimin 6grenciler i¢in kavramlarin ve bilgilerin anlasilmasinin
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kolaylagsmasinda ve basarilarinin artmasinda etkili oldugu sdylenebilir. Ayrica deney grubuna
uygulanan kalicilik test ortalamasinin son test ortalamasina gore 2,67 puan arttig1 goriilmektedir.
Aragtirmact ayni zamanda ders 6gretmeni oldugundan deney grubu 6grencilerinin atdlyeler bittikten
sonra da benzer sorular1 ¢dzmeye ve ¢oziimiinii 6grenmeye daha istekli olmalari, calismanin onlarin
motivasyonlarinin artmasina sagladigini diistiniilmektedir. Yaratici drama yontemi ile yapilan
ogretimin 6grencilerin bilgileri hatirlamasii kolaylastirdigi ve kalicilig1 sagladigi sdylenebilir.

Arastirma kapsaminda hazirlanan birinci ders plani ““Verilen pozitif tamsayilarin carpanlarimi
bulur; pozitif tamsayilari tislii ifade ya da tislii ifadelerin ¢arpimi seklinde yazar (MEB, 2018, s.71).”
kazanimina yoneliktir. Dogrucan (2019), 6. ve 8. sinif 6grencilerinin ¢arpanlar ve katlar konusundaki
kazanimlar igerisinde ne istedigi agikca belli olan sorulara kolay cevaplar verirken, 6grencinin soruyu
anlamlandirip ¢6ziime gitmesi gereken istenenin agik¢a belli olmadigi sorulari anlamlandirmada
zorlandiklarmi belirtirken bunun i¢in 6gretmenin 6grenciyi etkin kilacak ortamlar olusturmasi
gerektigini vurgulamistir. Carpanlar ve katlar EBOB ve EKOK 6gretiminde deney grubuna uygulanan
ders planlar1 1smmma-hazirlik asamasinda yer alan oyunlarla, canlandirma asamasinda yer alan
dogaglamalarla her bir 6grenciyi siiregte aktif tutacak 6grenme ortamlari yaratmistir. Deney grubuna
uygulanan yaratici drama yontemine gore hazirlanmis olan 1. ders planinda ortak kenarlara sahip olan
dikddrtgenlerin kenar uzunluklarinin bulunmasi ile ilgili soruyu kabilelerin sinirlart olarak verilen
bir kroki tizerinden kabile tiyeleri rolleri ile ¢ozmeleri ve bunu canlandirmalari istenmistir. Kontrol
grubuna da benzer problem alistirma seklinde verilmistir. Deney grubu 6grencilerinin yaratict drama
atolyesi icinde bu problemle karsilagtiklari i¢in sonuca ulasmada daha istekli davrandiklari, ¢6ziime
ulagirken fikirlerini birbirleriyle ve liderle paylastiklari, dogru sonuca ulagsmak icin adeta bir rekabet
ortami i¢inde daha farkli fikirler ortaya atarak birbirleriyle tartistiklar1 gézlemlenmistir. Bu durum
yaratict drama ¢alismalarinda matematik bilgisi ve ilgisi az olan 6grencilerin eksik bilgilenmelerini
akranlarindan karsilayabileceklerini (Sahin, 2021), dramatik etkinliklerin katilimcilara roldeki
Ogrencilerin davranisini degerlendirerek bunu matematiksel is birligi igerisinde gergeklestirme ve
matematiksel sdylemler i¢in etkili bir ortam olusturma firsati sundugu (Chaviaris ve Kafoussi, 2010)
bulgusunu destekler niteliktedir.

Aragtirma kapsaminda ikinci ders plan1 “Iki dogal saymin en biiyiik ortak bélenini (EBOB)
ve en kiiciik ortak katin1 (EKOK) hesaplar; ilgili problemleri ¢6zer (MEB, 2018, s.71).” kazanimina
yonelik olarak hazirlanmistir. Karadeniz vd. (2019), 8. smif 06grencilerinin EBOB-EKOK
konusundaki 6grenci hatalarini inceledikleri arastirmalarinda 6grencilerin EBOB yerine EKOK,
EKOK yerine EBOB bulduklari, EBOB ya da EKOK ile ilgili olmayan yerlerde bu kavramlar ise
kosmalari gibi yanlig anlamlandirmalardan kaynakli hatalara sahip olduklar1 sonucuna ulagsmiglardir.
EBOB- EKOK konusunun 6gretiminde yapilan bir baska calismada ise 6grencilerin EBOB-EKOK
kullanimina karar verirken problemlerdeki katlar, bolenler, en az, en ¢ok gibi kelimeleri dikkate
alarak yapacaklari isleme karar verdikleri goriilmustiir (Togrul, 2014).

Matematik derslerinde yontem olarak kullanilan yaratici dramanin dgrencilerin eksik ya da
yanlig 6grenmelerini engellemede 6gretmen merkezli yaklasima gore daha etkili oldugu sdylenebilir
(Soylu Makas, 2017). Calismada yer alan deney grubuna uygulanan ikinci ders plani ile EBOB- EKOK
kavramlarmin etkili bir sekilde dgretilmesi amaglanmis, bu amagla EBOB ve EKOK kavramlarini
bilmeyen deney grubundaki 6grenciler canlandirma asamasinda gruplara ayrilmis, gruplardaki
ogrencilerin verilen gorevlerle EBOB ve EKOK kavramini fark etmeleri ve yapilan canlandirmalarla
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izledikleri yollar1 6ztimsemeleri amaclanmigtir. Ayrica yaratici drama atdlyesinin agamalarinda
gruplara verilen karton bardak, meyve suyu, renkli kagitlar, ¢igekler, ¢ikolatalar gibi materyaller
kullanilmustir. Kilig, Pekkan ve Karatoprak (2013), 6. sinif diizeyinde EBOB-EKOK problemlerinin
de yer aldig1 ¢aligmalarinda materyal kullaniminin kavram yanilgilarinin giderilmesini ve derse
kars1 ilgiyi artirdigi sonucu da yaratici drama atdlyesinde bu konuda kullanilan materyallerin ne
denli 6nemli olabilecegini gostermektedir. Siire¢ igerisinde lider, gruplara gerekli yardimlarda
bulunmus; 6grencilerin zorlanabilecekleri ve énemli oldugu diisiiniilen ders planinda yer alan 4.
grup yonergesi de tiim katilimcilarla birlikte grup ¢alismalari bittikten sonra beraber yorumlanmustir.
Ara degerlendirmede 6grencilere en az sartinin neden verilmis olabilecegi, verilmediginde cevabin
degisip degismeyecegi, birbirine hi¢ karistirilmadan kavraminin sebebi gibi sorular yoneltilmis
ogrencilerin kullandiklar1 materyaller {izerinden fikirlerini savunmalarina olanak verilmistir.
Ogrencilerin yapacaklar1 islemleri isbirligi i¢inde yaparak yasayarak bulmalarina olanak tanimustir.
Boylelikle yaratici drama yontemi ile 6grenciler EBOB ve EKOK kavramini daha 6grenmeden
biitiinden pargaya gitme ve pargadan biitiine gitme mantigint anlamlandirmis, geleneksel yontemle
egitim almis olan 6grencilerin en az ve en ¢ok kelime kokiine gore karar vererek uyguladiklart EBOB
veya EKOK bulmaya karar verme hatalarinin 6niine gegilmistir.

Arastirma kapsaminda yer alan tiglincli kazanim olan ““Verilen iki dogal sayinin aralarinda asal
olup olmadigini belirler (MEB, 2018, s.71).” kazaniminin gergeklesmesi hedefiyle olusturulmustur.
Ogrencilere 1sinma-hazirlik asamasinda aralarinda asalligin tanimi verilmis, ne oldugu belirtilmemistir.
Ogrenciler bunu anlamlandirmaya galisirken yapilacak dogaglama ve canlandirmalarla farkl olan
say1 ciftlerini aramiglardir. Ara degerlendirme ve degerlendirme sorulariyla konunun kavratilmasi
saglanmistir. Bu kazanim diger kazanimlara gore 6grenciler tarafindan daha kolay anlagilmistir.
Geleneksel yontem ile 6gretim yapilan kontrol grubunda da diger kazanimlara gére bu kazanimin
daha kolay anlagildig1 gézlemlenmistir.

Sekizinci sinif matematik dersinde en biiyiik ortak bolen ve en kiigiik ortak kat konusunda
uygulanan yaratici drama yonteminin 6grencilerin akademik basarilarina ve bilgilerinin kalicilik
diizeyine etkisinin incelendigi aragtirma sonuglarindan yola c¢ikilarak verilebilecek oneriler su
sekildedir:

1. [lkdgretim ve ortadgretim diizeyinde dgrencilerin anlamakta giicliik cektikleri konu olan
EBOB-EKOK konusunun 6gretiminde yaratict drama yontemi kullanilabilir.

2. Yaratic1 drama yonteminin EBOB-EKOK konusunda bilgilerin kaliciligint saglama ve
akademik basariy1 artirmaya etkisi goz oniine alindiginda, mevcut dgretim programinda ve ders
kitaplarinda EBOB-EKOK konusunun yaratici drama ile 6gretimi ile ilgili etkinlik 6rneklerine yer
verilebilir.

3. Yaratict dramanin EBOB-EKOK konusunun 6gretiminde basar1 ve kaliciliga ne tiirde
etkiler yaptig1 nitel ¢caligmalarla da arastirilabilir.
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Teaching the Subject of the Subjects of Highest Common Factor (HCF) and Least Common Multiple (LCM) with
Creative Drama at 8th Grade Level

Introduction

Creative drama is a role playing that occurs as group activities, continues with workshops
that include individual experiences and group experiences, includes dramatic elements, and offers
unlimited freedom to the individual within the framework of the rules (Ustiindag, 2020). These role
playings, carried out with an instructor, are based on pretending and spontaneous realization, taking
advantage of the features of games (Adigiizel, 2020). Each individual is quite different from each
other in terms of interests, abilities and perceptions, and these differences cause individuals to have
different types of learning. For this reason, it is not possible to reach each student in the process
where the student who is educated with the traditional teaching method is passively involved in
the teaching process. In this process, learning by doing and experiencing, social learning, learning
through movement and motion, learning through invention, active learning, learning through
interaction and cooperation, learning through discussion, emotional learning, conceptual learning
types emerge (Yagan Giider & Tas, 2016; Oztiirk, 2001).

McCaslin (2019) stated that the use of drama will enable individuals to see the deeper meaning
under the superficial appearance of a subject or event and thus have a deeper understanding. The
teacher’s use of drama in the classroom helps to change, adjust, reshape and reorganize the concepts
already held by the student, this learning is a kind of reconstruction (San, 1990; Bolton, 1985). The
use of creative drama in the classroom is a student-centered process through which experiential
learning can be encouraged and developed within the framework of an educational program, and the
drama method works both affective and cognitive (Annarella, 1992; Ehrlic, 1974). For this reason,
considering the emphasis in the renewed education programs on using teaching techniques that put
the student at the center and use more sensory organs in the learning process, drama can be considered
as a very important alternative method.

Dramatic activities are a productive environment for students to learn mathematical
concepts better, perceive them better and develop their mathematical skills (Masoum, Malkhalifeh,
& Kalantarnia, 2013; Chaviaris & Kafoussi, 2010). In creative drama activities, individuals find
themselves in a learning environment around the desired outcome while trying to get rid of the conflict
situation they have encountered through playful processes. Drama activities provide environments
where students can produce knowledge on their own by utilizing their experiences (Ubuz & Duatepe,
2004).

Creative drama activities are a group activity. Individuals are taught to function individually
in a group situation and all the work done by the individual is shared by the group (Annarella,
1992). When drama is used as a method in mathematics teaching with this feature based on in-group
interaction, it provides benefits to students in the process of learning knowledge. Dramatic activities
create an effective environment for mathematical collaboration and the development of mathematical
discourse by enabling students to discuss topics (Chaviaris & Kafoussi, 2010). The fact that the
groups are formed in a mixed manner regardless of academic achievement or interest in the course
also contributes to peer education. In creative drama activities, students with little knowledge and
interest in mathematics learn the necessary information from their peers who know more than them
(Sahin, 2021). Students who are involved in the solution process in dramatic applications that include
play can better perceive and understand mathematical concepts (Masoum et al., 2013). In addition,
the use of creative drama in mathematics education enables students to understand mathematics
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as a human activity and to explore mathematics in historical, social or cultural contexts (Carter &
Westaway, 2005).

Looking at the effects of creative drama, which is used as a method in mathematics lessons,
students find the drama method entertaining and understand the subject better (Koglar, 2019),
their fear of mathematics decreases (Ceylan, 2014), their motivation towards mathematics lessons
increases (Colak, 2019), and they develop a positive attitude towards mathematics (Altindal, 2019;
Terzi, 2019; Giimiis, 2017; Soylu Makas, 2017; Ceylan, 2014; Kayhan, 2004).

When the studies on the effects of the use of creative drama as a method in mathematics
lesson are examined in the literature, it is seen that students find the drama method entertaining and
understand the subject better (Koglar, 2019), their fear of mathematics decreases (Ceylan, 2014), they
increase their motivation towards mathematics lessons (Colak, 2019), they have a positive attitude
towards mathematics. (Altindal, 2019; Terzi, 2019; Giimiis, 2017; Soylu Makas, 2017; Ceylan, 2014;
Kayhan, 2004), increases their mathematical abilities (Erdogan, 2006), and positively affects their
self-efficacy perceptions and self-concept (Gedik, 2014; Ozyigit, 2011; Kayhan, 2004), that it has a
positive effect on the use of problem-solving strategies (Ozyigit, 2011; Tanriseven, 2000), that it is
more effective in preventing students from learning incomplete or incorrect information compared
to the traditional teaching method (Soylu Makas, 2017), that it has a positive effect on the use of
mathematical concepts. It provides better perception (Masoum et al., 2013), ensures the development
of mathematical cooperation and mathematical discourses (Chaviaris and Kafoussi, 2010), and
increases the success level of students in mathematics lessons (Altindal, 2019; Silver, 2017; Gedik,
2014; Ozyigit, 2011; Karapmarli, 2007; Kayhan, 2004), increases the permanence of information (
Tanriseven, 2000 ; Koglar, 2019 ; Altindal, 2019 ; Karapiarli, 2007 ; Soner, 2005 ; Kayhan, 2004 ),
and is an effective method in mathematics education ( Yildiz, 2011 ; Duatepe Paksu and Ubuz , 2007)
was found to be.

Moreover, in meta-analysis studies in which studies conducted in Turkey on the use of
creative drama as a method in mathematics lessons were examined, it was determined that creative
drama has a positive effect on academic achievement, increases students’ motivation in the lesson
and the retention of their knowledge, reduces their mathematics anxiety, develops a positive attitude
towards mathematics, and has a strong effect on student success in learning numbers, measurement
and geometry (Giirbiiz, 2021; Cantiirk Giinhan, 2016).

The effects of the use of the creative drama method in the learning area of numbers on
mathematics anxiety, attitude, academic achievement and retention of knowledge have been
demonstrated by many studies (Colak, 2019; Altindal, 2019; Terzi, 2019; Soylu Makas, 2017; Soner,
2005). When the studies were examined, it was determined that there was no study on the use of
creative drama method in teaching of the highest common factor (HCF) and least common multiple
(LCM) topics.

Although mathematics has an abstract structure, like many other subjects of mathematics, the
subjects of highest common factor (HCF) and least common multiple (LCM) are widely encountered
in daily life. For example, when a tile master needs to calculate how many tiles he/she needs to use
for a room he/she wants to cover with square tiles, or when a farmer needs to calculate the number
of trees he/she can plant in his/her field at regular intervals, or when designing the working principle
of a flour mill, HCF-LCM should be used (Akkan and Oztiirk, 2020).
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The concepts of least common multiple and highest common factor not only make it easier
for students to understand the concepts of prime number and prime multiplier, but also contribute
to creating a strategy for solving some natural number problems. The least common multiple is
used to find the common denominator in addition and subtraction with fractional numbers and the
highest common factor is used to find what to expand each denominator with to obtain this common
denominator (Baykul, 2020).

The concepts of least common multiple and greatest common divisor not only facilitate
students’ understanding of the concepts of prime number and prime factor, but also contribute to
creating strategies in solving some natural number problems. The least common multiple is used to
find the common denominator in addition and subtraction with fractional numbers, while the greatest
common divisor is used to find the expansion of each denominator to obtain this common denominator
(Baykul, 2020). Like many other topics in daily life, we encounter the greatest common divisor
(HCF) and the least common multiple (LCM). For example, when a tile layer needs to calculate how
many tiles to use for a room he wants to cover with square tiles, or when a farmer needs to calculate
the number of trees he can plant in his field at certain intervals, or when designing the working
principle of a flour mill, EBOB-ECOK issues should be utilized (Akkan & Oztiirk, 2020).

These concepts are encountered in daily life not only in mathematics but also in different
disciplines such as bank transactions, secret encryption techniques, engineering designs, electronic
transactions, etc. (Akkan & Oztiirk, 2020). For this reason, the teaching of prime factors, multiples
and divisors, which are among the basic subjects of mathematics, is also important.

A review of the literature reveals that there are many studies on different approaches used
in teaching multiples and multiples, HCF-LCM. When these studies are examined, the effect of
teaching with activities based on realistic mathematics education on achievement (Fauzan et al., 2020;
Korkmaz & Korkmaz, 2017), use of Scratch program (Rodriguez-Martinez, et al., 2020; Cubukludz,
2019), use of game-based method (Basiin & Dogan, 2018; Gdokgen, 2009), use of humor cartoons
(Katipoglu, 2016), use of cooperative learning method (Cumhur & Baydar, 2017; Yiiksel et al.,
2013), group work application (Halim et al, 2017), using the basic grid model (Mishra, 2017), using
storytelling (Triyani et al., 2012), using prime factor tiles (Kurz & Garcia, 2012). Studies suggest the
use of student-centered methods and techniques in order to prevent all these misconceptions about
multipliers and multiples, to provide effective teaching and to increase academic achievement. There
is no study in the literature on the use of creative drama method in teaching HCF-LCM. It is thought
that the findings of the study will contribute to mathematics teachers and researchers by being used
as an alternative method in teaching HCF-LCM subject and by providing sample applications. In
addition, there is no study in the literature investigating the effect of using creative drama method on
academic achievement and retention of knowledge in HCF-LCM subject. This situation is thought to
make this study important.

With this study, an answer to the research problem “ When the teaching of the subjects
of HCF and LCM to eighth grade students through the creative drama method is compared to the
teaching conducted on the basis of the current curriculum, does it have an effect on the students’
academic achievement and retention? The following 2 sub-problems were formed for this research
problem.

173



Ustaoglu Bagci, T. & Ay, Z. S. (2024). Teaching the Subject of the Subjects of Highest Common Factor (HCF) and Least
Common Multiple (LCM) with Creative Drama at 8th Grade Level. Yaratic1 Drama Dergisi, 19(2), 170-187.

Is there a statistically significant difference between the achievement scores of the
experimental group taught the subjects of HCF and LCM with the creative drama method and the
control group taught on the basis of the current curriculum?

Is there a statistically significant difference between the retention scores of the experimental
group taught the subjects of HCF and LCM with the creative drama method and the control group
taught on the basis of the current curriculum?

Methodology
Research Model

The study was conducted by using the quasi-experimental pretest-posttest control group
design. While the experimental group was taught with the creative drama method for the three
objectives addressed in the unit “multipliers and multiples”, the control group was instructed in
accordance with the current curriculum. In the study, before the teaching process, the HCF-LCM
achievement test was administered to both the experimental and control groups as a pre-test, and
the teaching process lasted for a total of 3 weeks in both groups. Eight weeks after the completion
of the teaching process, the HCF-LCM achievement test was administered as a retention test to
the experimental and control groups to measure the retention of the information. The independent
variable of the study is the method applied, and the dependent variables are the academic achievement
of the students and the retention of the information about the subjects of multipliers and multiples
and HCF-LCM.

The mathematics teacher of the experimental and control groups was the first researcher
and she herself carried out all the applications within the scope of the study. The same teacher’s
conducing the applications in both classes prevented the occurrence of external factors that might be
caused by the practitioner in the study. In the study, lesson plans for teaching the objectives of the 8th
grade multipliers and multiples unit with the creative drama method were prepared by the researcher
who had received Creative Drama Leadership Training. For this purpose, the researcher prepared
3 creative drama lesson plans for the three objectives of the multipliers and multiples unit. These 3
objectives belonging to the 8th grade multipliers and multiples unit are as follows:

Finds the multipliers of given positive integers; writes positive integers as an exponent or
product of exponential expressions.

Calculates the highest common factor (HCF) and least common multiple (LCM) of two
natural numbers; solves related problems,

Determines whether two given natural numbers are prime or not between themselves. (MEB,
2018, p.71).

The researcher created 3 lesson plans for these three objectives in accordance with the creative
drama method. Before the implementation of these lesson plans, the opinions of an instructor who is
expert in the field of drama were taken and necessary corrections were made. The research process
is given in Table 1.
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Table 1

Research Process

Groups Before the Study During the Study After the Retention
(Pre-test) (3 weeks) Study Test After the
(1 week) (Post-test) Study
(1 week) (8 weeks)
Control HCF-LCM Teaching HCF-LCM according to ~ HCF-LCM HCF-LCM
Achievement the Current Curriculum Achievement Achievement
Test (Lecturing, question-answer, Test Test
discussion)

Current Curriculum
(Lecturing, question-answer,

discussion)
Experimental HCF-LCM Teaching HCF-LCM with the HCF-LCM HCF-LCM
Achievement Creative Drama Method Achievement Achievement
Test (Enactment, improvisation, Test Test

question-answer, discussion)

The lesson plans prepared were implemented in a pilot application before the study on the
students who graduated from the 8th grade in the previous academic year from the middle school where
the study was conducted. After the pilot application, the opinions of an academician who is expert in the
field of creative drama were taken and the lesson plans were finalized. The experimental group students
who had not met with creative drama before the study, were informed about the creative drama method.
One week before the implementation process, a creative drama workshop with content not related to
the subject instructed in the study was organized for the students to live enactment and improvisation
experiences. In this way, it was aimed to ensure that the students became familiar with the stages.

Study Group

The study group of the current study was comprised of 8th grade students attending a state
middle school in the city of Sakarya in the 2021-2022 school year. The experimental and control groups
were randomly constructed from the groups that existed before the study. The study was carried out on 29
students in total, 15 of whom were in the experimental group to be taught with the creative drama method
and 14 were in the control group to be taught according to the current curriculum. The control group
students in the study consisted of a total of 14 students, 10 boys and 4 girls. In the experimental group,
there were a total of 15 students, 9 boys and 6 girls. The total numbers of students in the experimental
and control groups are close to each other.

The middle school where the study was conducted is at the middle socio-economic level. Smart
boards were present in both class A, which constituted the experimental group, and class B, which
constituted the control group, and all of the students had textbooks given by the Ministry of National
Education.
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Data Collection

An achievement test was created by the researcher in order to investigate the effect of using
the creative drama method on the academic achievement of the students and the retention of the
learned information in the teaching of the three objectives addressed in the multipliers and multiples
unit at the 8th grade level. While developing the achievement test, the researcher examined in detail
the questions asked in the National Student Selection Exams for Acceptance to High Schools and
the State Unpaid Boarding and Scholarship exams, which were applied in previous years and a
question pool was created with 55 of these exam questions. All the 20 questions in the achievement
test were selected from among these questions by creating a table of specifications according to
different cognitive domain levels. The created achievement test was administered in a pilot study to
18 students studying in the 8th grade of the middle school where the study was conducted, and the
opinions of two mathematics teachers working in the same school were taken. In light of the expert
opinions and pilot application, the test was finalized. The KR20 value of the test was calculated as
0.70. This value is an acceptable value.

The achievement test was administered as a pre-test and post-test. The researcher administered
the achievement test as a retention test 8 weeks after the application was completed.

A statistical analysis program package was used to measure whether the data obtained from
the study showed a normal distribution. In the analysis of the collected data, the p significance value
was accepted as 0.05. As a result of the statistics calculated for the experimental and control groups,
it was determined that the distribution was not a normal distribution. When the data obtained come
from two dependent groups, the distribution does not show a normal distribution, and the number of
individuals is below 30, Wilcoxon Test is used and when the data obtained come from two independent
variables, the size of the sample is lower than 30, the distribution of the depending variable is not
normal and the data are seriously problematic in terms of the homogeneity of the variances, Mann
Whitney U test is used (Basol, 2020). For this reason, Wilcoxon Test and Mann Whitney-U Test
were used in the analysis of the data.

Teaching Process in the Experimental Group

For the second objective of the 8th grade multipliers and multiples unit, “Calculates the
highest common factor (HCF) and least common multiple (LCM) of two natural numbers, solves the
related problems.”, a creative drama workshop named “Organizing Graduation Party” was prepared
by the researcher. The first workshop teaching process using the creative drama method is explained
in detail below.

During the warm-up and preparation stage of the workshop, the instructor asked the members
of the two tribes to discuss with each other. This activity, which was done during the warm-up stage,
was to increase the curiosity and interest of the students in the lesson by keeping them active. In the
first activity of the enactment stage, the students, who were in the role of tribal members, were asked
what could be done to share the lands whose borders were not definite anymore and ensure justice,
and the students were encouraged to think in group work and to generate creative ideas. In the second
activity of the enactment stage, a sketch prepared for students to find the factors of the integers given
was presented to the students. The students, who tended to find the side lengths of the rectangular
regions whose areas were given in this sketch, tried to factor the given areas. It was observed that a
group tried to write the first factors that came to their minds on the margins, starting from the given
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area. The instructor reminded the students of the rectangles with common side lengths in the sketch
and the condition that the area of the stone path should be minimum and helped them to place the
multipliers they chose towards the sides.

After the group work was finished and the boundaries were found, the students performed
their enactments in the role of tribe members. During the interim evaluation stage, the instructor
asked the groups questions about how the tribes found their borders, how they chose the side lengths,
whether they benefited from the condition of having the minimum area for the stone path, how
they used this condition and what different mathematical ideas they came up with, and held a short
discussion within the framework of these ideas.

The third activity in the role play stage was designed as a task where they would try to find
the key to the door of love, which was the way to end the enmity between the tribes, by trying to
write the factors of a positive integer as the product of exponents or exponential expressions. For
this purpose, the instructor gave numbers to each group and asked them to create a code from the
exponents by ordering the prime factors of these numbers as multiplication from the smallest to the
largest. It was observed that the groups could correctly display the factors of the numbers given to
them in exponential form. It was stated to the groups that were in conflict in creating a code from
these exponential numbers they found that they could reach the correct code by using the powers of
the exponential numbers they had written.

The exponents written by the students corresponded to a code, the words corresponding to
these codes were selected from the mysterious ballot box and enactments were performed as people
in different places with the guidance of the leader. The words found by all groups were pasted on the
board and a meaningful expression was created, and the key to the door of love was found. Afterwards,
the instructor asked how they divided the numbers into prime factors as a short interim evaluation,
and the students answered that “machine tactics, we used the tree diagram, making algorithms”.

When one of the students answered the question, “How did you find the prime factors?”
by stating “we divided the number 18 by 6 first,” his/her friends in the other groups objected, “We
cannot divide by 6, we must choose a small number”. They gave answers like “it must be small
and prime, 6 is not prime” to the question asked by the instructor “Why must it be small?” To the
instructor asking whether they paid attention to the order from smallest to largest while writing the
multipliers, the students responded that they paid attention to this and that it was necessary to start
with the small number when performing a division.

To the question of how they made the exponential representation of the prime factors, they
responded by stating that they chose the prime numbers among the divisors of the number while
dividing with the algorithm, and to the question of the instructor “How did you find the codes?”, they
responded by stating that they formed the code with the numbers in the exponents of the exponential
numbers. To the question of whether there was a different mathematical idea in the groups, they
answered “no”. In the evaluation stage, when given rectangles with different areas with common
side lengths, students were asked what they pay attention to when choosing the sides, how to find the
prime factor of a given number, and how to find the number itself whose prime factors are given as
exponents. At the end of the workshop, worksheets prepared for the relevant objectives were given
to the students, time was given to solve them, and solutions were discussed.
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Teaching Process in the Control Group

The researcher explained to the control group, which she was teaching in accordance with
the current curriculum, what subjects they would learn and their importance at the beginning of the
unit. The teaching to be delivered to the control group, in which all the three objectives of multipliers
and multiples would be addressed, were planned by taking into account the current curriculum. One-
week was allocated to the teaching of each objective addressed in the multipliers and multiples unit.
Thus, the starting and finishing times of the instruction given the experimental and control groups
were equal to each other. In the training given to the control group, the definitions were given by the
teacher, and after the subject was explained through relevant examples, the students were expected
to be engaged in similar exercises. The classroom instruction was supported by the videos on the
Education Information Network. The points that the students did not understand were explained by
the researcher, who was also the course teacher, and the missing information was tried to be taught
again. After the teaching of each objective, homework was given from the supplementary sources.
In the experimental group, the same supplementary sources were used to give homework in order to
reinforce their learning.

In the control group, the teaching delivered to address the objective “Finds the multipliers of
given positive integers; writes positive integers as an exponent or product of exponential expressions
(MEB, 2018, p.71) for one class hour was as follows:

The students were informed that the multipliers and multiples unit would be studied by
briefly talking about the subject. Afterwards, the video named “Mathematics of Dance 1st Act” on the
Education Information Network was shown to the students from the smart board. Using the textbook,
positive factorization methods of a number were conveyed to the students on the board by the researcher
using the lecturing and question-answer methods. After the time given for the students to write their
notes in their notebooks, the worksheet was distributed to the students and they were asked to solve
the questions on the worksheet. The questions that could not be solved were discussed in the class.

Findings
Findings and Interpretation related to the First Sub-Problem
Comparison of the pre-test and post-test scores of the experimental group

Wilcoxon Test was used to make a statistical comparison between the pre-test and post-test
achievement scores of the experimental group students who were taught by using creative drama as a
method of instruction.

Table 2

Wilcoxon Test results for the HCF-LCM achievement pretest-posttest scores of the experimental group
Experimental Group Tests n X Standard Deviation p
Pre-test 15 25.00 10.351 0.001
Post-test 15 53.67 11.568
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As can be seen in Table 2, there is a significant difference (p<0.05) between the pre-test mean
achievement score (X=25.00) and the post-test mean achievement score of the experimental group
students (X=53.67). This finding shows that the creative drama method used in the teaching of the
subjects was effective.

Comparison of the pre-test and post-test scores of the control group

Wilcoxon Test was used to make a statistical comparison between the pre-test and post-test
achievement scores of the control group students who were taught according to the current curriculum.

Table 3

Wilcoxon Test results for the HCF-LCM achievement pretest-posttest scores of the control group

Control Group Test n X Standard Deviation p
Pre-test 14 22.50 16.261 0.030
Post-test 14 39.29 18.066

As can be seen in Table 3, there is a significant difference (p<0.05) between the pre-test
mean achievement score (X=22.50) and the post-test mean achievement score of the control group
students (X=39.29). This shows that an increase occurred in the knowledge of the control group
taught according to the current curriculum.

Comparison of the pre-test scores of the experimental and control groups

Mann Whitney-U test was used to determine whether there was a significant difference
between the pre-test mean achievement scores of the experimental and control groups. The results
of this analysis are presented in Table 4.

Table 4

Mann Whitney-U test results for the pre-test mean achievement scores of the experimental and control groups

Groups Pre-test n X Standard Deviation ~ Sum of Ranks U p
Experimental

Group 15 25.00 10.351 244.00 86.000  0.403
Control Group 14 2250 16.261 191.00

As can be seen in Table 4, there is no significant difference (p>0.05) between the pre-test
mean achievement scores of the experimental group (X=25.00) and the control group (X=22.50).
Thus, it can said that the experimental and control group students were not different from each other
in terms of their knowledge on the subjects of HCF and LCM before the study.

Comparison of the post-test scores of the experimental and control groups
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Table 5

Mann Whitney-U test results for the post-test mean achievement scores of the experimental and control groups

Groups Post-Test n X Standard Deviation =~ Sum of Ranks U p
Experimental

Group 15 53.67 11.568 282.00 48.000  0.012
Control Group 14 39.29 18.066 153.00

As can be seen in Table 5, there is a significant difference (p<0.05) between the post-test
mean achievement scores of the experimental group (X=53.67) and the control group (X=39.29).
This finding shows that the creative drama method is more effective in the teaching of the subjects of
HCF and LCM than the current curriculum.

Findings and Interpretation related to the Second Sub-Problem
Comparison of the post-test and retention test scores of the experimental group

Wilcoxon Test was used to determine whether there was a statistically significant difference
between the post-test and retention test scores of the experimental group students.

Table 6

Wilcoxon Test results for the post-test and retention test scores of the experimental groups

Experimental Group Tests n X Standard Deviation  Z score p
Post-test 15 53.67 11.568 -.625° 0.532
Retention test 15 55.00 19.821

As can be seen in Table 6, there is no statistically significant difference (p>0.05) between
the post-test mean score (X=53.67) and the retention test mean score (X=55.00) of the experimental
group students. This finding shows that the academic achievement level of the experimental group
taught with the creative drama method did not change much after eight weeks. In addition, it is seen
that the retention test mean score of the experimental group increased by 2.67 points compared to the
post-test mean score.

Comparison of the retention test scores of the experimental and control groups

Mann Whitney-U test was used to investigate whether there is a statistically significant
difference between the retention scores of the experimental group students taught the subjects of
HCF and LCM with the creative drama method and the control group taught on the basis of the
current curriculum.

Table 7

Mann Whitney-U test results for the retention test scores of the experimental and control groups

Groups Retention Test n X Standard Deviation Sum of Ranks U p
Experimental Group 15  55.00 19.821 272.50 57.500  0.036
Control Group 14 40.00 13.868 162.50
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As can be seen in Table 7, there is a statistically significant difference (p<0.05) between
the retention scores of the experimental group (X=55.00) and the control group (X=40.00) in favour
of the experimental group. It can be said that better retention was achieved in the experimental
group taught with the creative drama method than the control group taught according to the current
curriculum.

Discussion, Conclusion and Recommendations

In the light of all these findings obtained from this research, it was concluded that the
success and retention of knowledge of the eight grade students in the experimental group, where
the creative drama method was used in teaching the subjects of greatest common divisor and least
common multiple, were higher than the students in the control group, where the current curriculum
was applied. Ozyigit (2011) stated that the use of creative drama as an education method increases
success more than other methods in the curriculum; Gedik (2014); It was revealed in the studies
conducted by Giimiis (2017). Also Tanriseven (2000); Kayhan (2004); Soner (2005); Karapimarl
(2007); Soylu Makas (2017); Koglar (2019); Altindal (2019); In their studies, they concluded that
the creative drama method increased the comprehension level achievement score and the average
retention level. These studies support the findings obtained within the scope of the research.

In the creative drama workshops developed to address the three objectives involved in the
teaching of the subjects of HCF and LCM, the students were provided with opportunities to be in
cooperative learning environments, to make use of various materials and to be engaged in plays and
all these seem to have contributed to their better learning and parallel to this, in the literature it has
been reported that the use of alernative methods is more effective in the teaching of the subjects
of HCF and LCM (Rodriguez-Martinez et al., 2020; Cubukludz, 2019; Basiin and Dogan, 2018;
Cumbhur and Baydar, 2017; Yiiksel et al., 2013; Gokgen, 2009).

In the creative drama used as a method in the current study, various techniques were included
in the different stages of creative drama. Creative drama is a method that makes the student active in
the process, increases the student’s interest in the lesson, and thus contributes to the accomplishment
of target objectives. It can be said that teaching with the creative drama method is effective
in facilitating the understanding of concepts and information for students and increasing their
achievement. Moreover, it was found that the retention test mean score of the experimental group
increased by 2.67 points compared to their post-test mean achievement score. Since the researcher
was also the instructor, it is thought that the experimental group students were more willing to solve
the questions and learn the solutions after the workshops, in which they studied similar problems and
their motivation increased. It can be said that teaching with the creative drama method makes it easier
for students to remember information and thus their retention increases.

The first lesson plan prepared in the current study was to address the objective “Finds
the multipliers of given positive integers; writes positive integers as an exponent or product of
exponential expressions” (MEB, 2018, p.71). Dogrucan (2019) states that while the 6th and 8th
grade students easily give answers to the questions that are clear in terms of their relationships with
the objectives involved in the subjects of highest common factor and least common multiplier, they
have difficulty in understanding the questions that are difficult to make sense of and whose desired
solution is not clear, so the teacher should teach according to the interests and needs of the students.
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The lesson plans applied to the experimental group in the current study to teach the subjects of HCF
and LCM created learning environments that would keep each student active in the process, with the
games in the warm-up preparation stage and the improvisations in the enactment stage. In the 1st
lesson plan, which was prepared according to the creative drama method applied to the experimental
group, the students were asked to solve the question about finding the side lengths of the rectangles
with common sides in the roles of the tribe members over a sketch given to show the indefinite
borders of the tribes. The control group was given a similar problem as an exercise. It was observed
that the experimental group students were more willing to reach the result because they had already
encountered similar problems in the creative drama workshops, they shared their ideas with each
other and the leader while reaching the solution, and they discussed with each other by coming up
with different ideas in a competitive environment to reach the right result. This finding of the current
study is supported by other studies in the literature stating that students with inadequate knowledge
and interest in mathematics can be helped by their peers during creative drama activities (Sahin,
2021), and that drama activities offer the participants the opportunity to evaluate the behaviour of the
students in the role, to do this in mathematical cooperation and to create an effective environment for
mathematical discourses (Chaviaris and Kafoussi, 2010).

The second lesson plan prepared in the current study was to address the objective “Calculates
the highest common factor (HCF) and least common multiple (LCM) of two natural numbers; solves
related problems, (MEB, 2018, p.71).” In their study conducted to investigate student mistakes in
the subjects of HCF and LCM, which 8th grade students have difficulty in understanding, Karadeniz
et al. (2019) found that the most common mistakes made by the students are comprehension-related
mistakes and in addition to these, students tended to find HCF instead of LCM or LCM instead
of HCF and to calculate LCM and HCF in unrelated contexts. In another study conducted in the
teaching of the subjects of HCF and LCM, it was seen that the students decided on the operation they
would perform by taking into account the words such as multiples, divisors, minimum, maximum in
the problems while deciding on the use of HCF or LCM (Togrul, 2014).

It can be said that creative drama, which is used as a method in mathematics lessons, is more
effective than the traditional method in preventing students from learning incompletely or incorrectly
(Soylu Makas, 2017). Children involved in the dynamic structure of drama examine a concept to
be taught through their own actions by participating actively, observe the relevant and irrelevant
qualities of the concept with experiences, and consciously make sense of the concept through the
discussion process (Onder, 2001). With the second lesson plan applied to the experimental group in
the current study, it was aimed to effectively teach the concepts of HCF and LCM. For this purpose,
the students in the experimental group, who did not know the concepts of HCF and LCM before,
were divided into groups during the enactment stage and it was aimed that the students in the groups
realize the concepts of HCF and LCM with the given tasks and internalize them. In addition, materials
such as cardboard cups, fruit juice, coloured papers, flowers, chocolates etc. given to the groups were
used at the stages of the creative drama workshop. Kili¢, Pekkan, and Karatoprak (2013) in their
study, which also investigated HCF and LCM problems at the 6th grade, showed how important the
materials used in the creative drama workshop could be because the use of materials could contribute
to the elimination of misconceptions and increasing the interest in the lesson. During the process,
the leader provided the necessary assistance to the groups, and the 4th group instruction in the lesson
plan, which was thought to be important and difficult for the students, was interpreted together with
all the participants after the group work was finished. In the interim evaluation, questions such as
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why the minimum requirement might have been given to the students, whether the answer would
change if it was not given, were asked to the students and the students were allowed to defend
their ideas on the materials they used. The students were allowed to find the operations they would
perform in cooperation by doing and experiencing them. Thus, with the creative drama method, the
students made sense of the logic of going from the whole to the parts and from the parts to the whole
before they learned the concepts of HCF and LCM, and thus they were prevented from committing
the mistakes made by the control group students, who tended to find HFC and LCM by deciding on
the basis of the word roots “the least” and “the highest”.

The third lesson plan prepared in the current study was to address the objective “Determines
whether two given natural numbers are prime or not between themselves, (MEB, 2018, p.71).”
During the warm-up preparation stage, the definition of primeness was given to the students. While
trying to make sense of this definition, the students searched for different pairs of numbers through
improvisation and enactments. The subject was reinforced through interim evaluation and evaluation
questions. This objective was more easily understood by the students compared to the other objectives.
It was also observed that this objective was easier to understand compared to other objectives in the
control group taught with the traditional method.

Onder (2001) underlines that educational drama provides children with many types of
learning such as learning based on experiences, learning through movement, active learning,
learning by discussing, learning by discovery, learning through interaction, learning concepts and
learning by collaborating. In the literature, it has been reported that teaching with games increases the
achievement in the subjects of HCF and LCM (Bagiin and Dogan, 2018), that academic achievement
increases more with cooperative learning compared to the traditional method (Gokgen, 2009) and
that misconceptions decrease as a result of the use of different materials (Cumhur and Baydar, 2017;
Yiiksel et al., 2013; Kilig et al., 2013). In the creative drama used as a method in the current study, all
these methods and techniques were included in the stages. Creative drama is a method that makes the
student active in the process through enactments and role-plays, increases the student’s interest in the
lesson, and thus contributes to the accomplishment of target objectives as revealed by the findings
of the current study.

In light of the results of the current study investigating the effects of the creative drama
method used in the teaching of the subjects of highest common factor and least common multiple in
the eighth grade Mathematics lessons on the academic achievement of the students and the retention
of information, the following suggestions can be given:

1. The creative drama method can be used in the teaching of the subjects of HCF and LCM,
which are the subjects that students have difficulty in understanding in elementary and middle school.

2. Given the positive effect of the creative drama method used in the teaching of the subjects
of HCF and LCM on the retention of knowledge and academic achievement, creative drama-based
sample activities can be included in the current curriculum and textbooks for the teaching of HCF
and LCM.

3. What kind of effects creative drama has on achievement and retention in the teaching of
the subjects of HFC and LCM can be investigated with qualitative studies.
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farkinda olmalarina baghdir. Bunu kegfetmenin ve farkindalik yaratmamin bir yolu da
“yaratict drama’” yontemidir. Bu ¢calismanin amaci, 0 ila 6 yas arasindaki ¢ocuklarin
ebeveynlerinin kendi tutumlarmin farkindaligint ve bu tutumlarin ¢ocuklar iizerindeki
etkilerini yaratici drama yontemiyle gostermektir. Arastirma karma yéntemle
yiiriitiilmiistiiv. Goniillii 12 ebeveyn ile 6 oturum 180 dakikalik ve 2 oturum 60
dakikalik ebeveynlik ve yaratict drama atélye ¢alismasi yapilmistir. Calismada nicel
veriler likert tipi Ebeveyn Tutum Olgegi araciligiyla elde edilmistir. Nitel verilerin
toplanmasinda ise kamera kayitlar ile sozlii ve yazili geri doniitlerin yer aldig
gozlem formlart kullanmilmistir. Nicel verilerin analizinde bagimli gruplar t testi,
nitel verilerin analizinde ise igerik analizi kullanilmistir. Analiz sonucunda yaratici
drama uygulamalarimin demokratik tutumlarda anlamh bir artisa [t(11) = -3.44, p
< 0.005] ve otoriter tutumlarda anlaml bir azalmaya [t(11) = 6.89, p < 0,00] neden
oldugu bulunmustur. Ayrica koruyucu ve hosgoriilii tutumlarda beklenen degisim
yoniinde bir azalma olsa da istatistiksel acidan anlamli bulunmamistir. Sonug olarak
yaratict drama, ebeveynlerin ¢ocuklarina karsi davramgslarinda olumlu degisiklikler
varatabilen bir yontemdir.
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Giris

Ailenin en kii¢iik birimi olan ¢ocuk, bebekliginden itibaren ilk egitimini ebeveynlerinden
almaktadir. Cocugun sosyal, bilissel, duygusal, dilsel ve psikomotor gelisimleriyle birlikte 6z-bakim
becerilerinin de saglikli bir sekilde gelisimi ve toplumsal yasam becerilerinin temeli aile i¢indeki
atmosfere baglidir (Kol, 2011). Cocuklar anne ve babalarin yasam tarzini, duygu ve diisiincelerini
zaman i¢inde degistirip yonlendirebilmektedir. Ailenin Oncelikli amaci ¢ocugun en iyi sekilde
gelisiminin ve egitiminin saglanmasi oldugundan, ebeveynlerin ¢gocuga yeterince ilgi, sevgi ve sefkat
gostermesi, ihtiyaglarini yerinde ve zamaninda karsilayarak ¢ocukta giiven duygusu olusturmasi bu
gelisimin temelini olusturacaktir (Cagdas ve Secer, 20006).

Cocuklarin duygusal, bilissel ve fiziksel olarak saglikli bir gelisim gostermesi i¢in aile i¢indeki
psikolojik yap1 ve bu yap1 temelli tutum ve davranislar son derece kritik bir rol oynamaktadir (Toker
ve Capan, 2018). Bu tutum ve davranislar, gocugun anne karnina diistiigii andan itibaren baslamakta
olup ozellikle cocugun gelisim donemlerinde kisilik olusumunu etkileyen belirleyici faktorlerdir.
Cocuklar bu tutum ve davranislar karsisinda, yasadigi deneyimler sonucu kisiligini olusturan ve
temel diirtli kaynagi olan ¢esitli his ve izlenimler edinir. Bu deneyimlere bagl olarak ortaya ¢ikan iyi
ya da kotii algi, cocuklarda yagamlar1 boyunca etkisini siirdiirecektir (Glines, 2018).

Cocugun saglikl gelisimi i¢in gereken ortamin bazi yonleri uzun zaman ¢ocugun erisimine
kapali kaldiginda olumsuz sonuglar ortaya ¢ikabilmektedir. Bu nedenle anne babalarin en 6nemli
gorevleri gocugun iginde bulundugu yas grubunun gelisim 6zelliklerini bilmesidir. Bir diger ifadeyle
anne babalarin ¢ocuklarini iyi tanimalar1 ebeveynlerin ¢ocuklarindan beklentilerini sekillendirerek
onlara Tistlenebileceginden fazla sorumluluk vermemelerini saglayacaktir. Ayrica, ¢ocugun
ihtiyaglarini bilen ebeveyn tutumlari sergilenirse bu durum ¢ocugun olumlu bir benlik kavrami
gelistirmesine katki saglayacaktir (Poussin, 2015; Yavuzer, 2018). Diger yandan, sosyal duygusal
gelisimde cok dnemli olan benlik algisi, anne babanin negatif tutumlari ile olumsuz etkilenip cocugun
kendisini degersiz gdrmesiyle sonuglanabilir (Gibson, 2017).

Sosyal duygusal alanda ¢ocugun kendini gergeklestirmesi, duygularmni ifade edebilmesi,
topluluk icinde bir yer edinebilmesi, giiven duygusu, 6z-denetim gibi bir¢ok konu da anne baba
tutumlarindan etkilenmektedir. Bir ¢ocugun kendisini giivende hissetmesinin temeli, bakimini
saglayan kisilerle kurdugu duygusal bagla miimkiindiir. Bu duygusal bag her zaman giivenebilecegi
duyarli ebeveynlerle gerceklestirilebileceginden cocugun kendi iginde hissettigi boslugu ve yalnizligi,
olgun bir ebeveyn sevgisiyle doldurmasi gerekmektedir (Gibson,2017).

Cocugun biligsel, dilsel ve motor gelisimi anne ve babanin tutumuna bagli olarak degisiklik
gostermektedir. Cocugun i¢inde bulundugu islem oncesi, somut islemler ve soyut islemler donemi
ozelliklerini bilen anne babanin, ¢cocugu ile uygun dille iletisime gegmesi, ¢ocugun hem biligsel
hem de dilsel gelisimini olumlu etkilemektedir (Ozdemir vd., 2012). Cocuklarm becerilerine gore
davranig sergilenmesi, yapamayacagi seylerin ondan istenmemesi, yetenegine uygun becerilerinin
desteklemesi, hareket 6zgiirliigiiniin sunulmasi da motor gelisimini desteklen diger faktorlerdir. Bu
nedenle ¢ocugu yasina gore uyaranlarla karsi karsiya birakmanin, yapabilecegi islemleri birlikte
yapmanin, kavramlarla ilgili uyaricilar vermenin, kisacasi gocugun biligsel gelisimi i¢in uygun tutum
sergilemenin ¢ocugun biligsel, dilsel ve motor gelisimini artirabilecegi soylenebilir. Bununla birlikte
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anne ve babanin tutumlari ile gocugun 6z-bakim becerileri arasinda da pozitif bir iliski bulundugu
goriilmektedir (Baltas,2018).

EEENT3

Tiim bu gelisim alanlar1 a¢isindan anne baba tutumlarint “baskili ve otoriter tutum”, “asirt
hosgoriilii tutum”, “koruyucu tutum” ve “giiven verici, destekleyici demokratik aile tutumu” seklinde
4 ana baglik altinda toplamak miimkiindiir (Yavuzer, 2018): (i) Baskic1 ve Otoriter Tutum: Baskict
ebeveynler, ¢cocuklarin davranislarina siki kurallar getiren, mutlak standartlara gore sekillendirme,
denetleme ve yargilama egiliminde olan, ¢ocugun bagimsiz bir kisilik gelistirmesine izin vermeyen
anne-baba figiirleridir (Cift¢i ve Giilagti, 2019). Bu ebeveynler genellikle kurallar1 kati bir sekilde
uygulayarak, cocugun taleplerini goz ardi etme, itaate biiyiik 6nem verme, ¢ocukla soguk bir iletisim
kurma ve disiplin i¢in ceza kullanma ozellikleri gdstermektedir. Bu nedenle, otoriter tutuma sahip
ailelerin ¢ocuklar1 genellikle bagimli olabilir ve sosyal iligkileri bu nedenle zayif olabilir (Aksoy ve
Kogtiirk, 2019). (ii) Asirt Hosgdriilii Tutum: Bu yaklagima sahip ebeveynler, ¢ocuklarin isteklerine
karst gelmeyen, simarmalarina miisaade eden, asir1 6zgiirliikk¢li bir davranig sergileyen, kolay bir
sekilde boyun egen izin verici veya asir1 hosgoriilii anne ve baba tutumu olarak ifade edilebilir. Bu
ebeveynlerin ¢ocuklarinda benmerkezcilik koriiklendiginden ve sosyal gelismesinde gecikmelerin
yasanmasina neden olundugundan arkadaglart arasinda kabul goremeyen, dislanan bireyler
olabilirler. (iii) Koruyucu Tutum: Bu tutuma sahip anne ve babalar, ¢cocuklarina fazla 6zen ve kontrol
gostermektedirler. Asir1 korumaci bir yaklasim sergileyen bu ebeveynler, cocuklarimi bebek gibi
gorilip, yemegini kendi bagina yemesine veya ihtiyaclarini kendi kendine karsilamasina izin vermezler
(Kiigiiksen, 2021). Bu sebeplerle koruyucu bir tutum sergileyen ebeveynlerin ¢ocuklar1 genellikle
annelerine bagimli hale gelir, siirekli birinin varligina ihtiya¢ duyarlar, 6zgiivenleri yeterince
gelismedigi icin hata yapmaktan korkarlar, hayatla basa ¢ikma konusunda zorluk yasarlar, asiri
hassasiyet gosterirler ve kendilerini ifade etmekte sorun yasayan, i¢ine kapanik bireyler olabilirler
(Bornstein, 2012). (iv) Giiven Verici, Destekleyici Demokratik Aile Tutumu: Demokratik ailelerde
ebeveynler ¢cocuklarini destekler ancak sinir koymayi da bilirler. Cocuk ile etkili bir iletisim kuran
demokratik ebeveynler; ¢ocugu ailede bir birey olarak goriir, cocugu oldugu gibi kabul eder, duygu
ve diigiincelerini ifade etmesine firsat verir ve saygi ortaminda biiyiitiirler. Bu tutum, diizen saglayici
denetimi ve sevgi ile beraber 6zerkligi de i¢cinde barindirmaktadir (Aksoy ve Kogtiirk, 2019).

Arastirmamizin odak noktasi olan bu ebeveyn tutumlarimin g¢ocuklarin gelisime etkisi
iizerine yonelik ilgili alan yazma bakildiginda; Gilinalp (2007), okul 6ncesi donemde ¢ocuklarin
Ozgliven gelisimi ile anne-baba tutumlari arasindaki iliskiyi inceledigi arastirmasinda ebeveynlerin
demokratik tutumu ile ¢ocuklarinin 6zgiiven duygulari arasinda pozitif bir korelasyonun oldugunu;
diger yandan baskici-otoriter, ilgisiz-kayitsiz, koruyucu anne-baba tutumunu benimseme seviyesi
yiikseldik¢e cocuklarin 6zgiivenlerinin distiglinii belirtmistir. Palut (2008), anne-baba tutumlari
ve genglerin diislinme bigimleri arasinda istatistiksel agidan 6nemli ve anlamli bir bagin oldugunu
belirlemistir. Aragtirmaciya gore cocuklarimi oldugu gibi kabul edebilen, kendilerini ifade etmelerine
olanak saglayan, fikir ve diislincelerini dinleyen ve deger veren, karar aliminda goriisleri hesaba
katilan anne-baba tutumlart ile ¢ocuklarin yasamaci ve elestirel diisiinme stilleri arasinda olumlu bir
iligki bulunmaktadir (Palut,2008).

Yavuzer (2018)’e gore ideal anne babanin belirlenmesi ¢ok zor olmasina ragmen basarili anne
ve babalar ¢ocuklarimin ihtiyaglarin1 6ngdrebilen, onlara uygun cevaplar verebilen, agirt hosgoriilii
ya da ¢ok kat1 tutum sergilemeyen, ¢ocuklarina karsi esnek bir yaklasima dayanan davraniglarinda
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belirli bir devamlilik ve kararlilik saglayabilen, ¢ocugun isteklerine karsi ani tepki vermeden dnce
her zaman ¢ocugun konuyla ilgili agiklamalarini sonuna kadar dinleyen anne-babalar iyi ebeveynler
olarak ifade edilebilir. Cocuklarin okul ve sosyal hayatlarinda davranis problemleri yasamalarinin
bir¢ok nedeni bulunabilir. Derman ve Basal (2013) ¢ocuklarin % 60,6’sinda en az bir veya daha
fazla davranis sorunu goriildiigii ve bu problemlerin erkek ¢ocuklarda daha fazla ortaya ¢ikabildigini
belirmektedir. Arastirmacilar, agir1 koruyucu tutum sergilenen ailelerin cocuklarinda hayvan korkusu
gibi korkularin gozlenebildigi, siki disiplinli tutum sergilenen ailelerde ise yalan sdyleme, hayvan
korkusu ve tiikiirme gibi davranislar olusabilecegini bildirmektedir. Bostan (1993) ise ebeveynlerin
demokratik tutumunun 14-16 yas ergenlerde kisisel, sosyal ve genel uyum diizeylerini pozitif yonde
etkiledigi; otoriter ve ilgisiz tutum sergilenmesi halinde ise ergenlerin uyum diizeyinin olumsuz yonde
arttigini saptamistir. Demokratik anne-baba tutumunun iiniversite 6grencilerinin uyum seviyelerinin;
koruyucu, ilgisiz ve otoriter anne-baba tutumuna gore yiiksek oldugunu da bildirilmektedir (Kiziltan,
1984).

Yapilan arastirmalara gére anne- baba tutumlar ile ¢ocuklarin davraniglart arasinda zaman
zaman olumlu ya da olumsuz baglantilar oldugu goriilmistiir (Aksoy ve Kogtiirk, 2019; Kiigiiksen,
2021). Bununla birlikte iyi bir anne baba olmanin yolu; ¢ocuklarin 6z-giiven, 6z-yeterlilik, sosyal
duygusal becerileriyle birlikte biligsel gelisimlerini de olumlu etkileyecek tutum ve davranislari
sergilemek olmalidir. Ayrica hangi tiir yaklagimlarin ne tiir sonuglar dogurabileceginin anne babalara
aktarilmasi ve gerekli yaklasimlar1 sergileme noktasinda duyduklari ihtiyaglar giderilmelidir. Bu
ihtiyaglarin giderilmesinde etkili yontemlerden birisi de yaratic1 drama yontemidir (Akdemir, 2020).

Yaratic1 drama, bir grupta bulunan liyelerin yasamla ilgili deneyimlerinden yola ¢ikilarak bir
amacin ve bir diistincenin, dogaglamayla, rol oynamayla ya da benzer diger tekniklerden yararlanarak
canlandirilmasi olarak ifade edilebilir. Bu canlandirmalar sirasinda deneyimli bir egitmen tarafindan
yiritiiliirken kendiligindenlige, simdi ve burada ilkesine, -mi1s gibi yapmaya dayali bir yontemdir
(Adigiizel, 2018). Anne ve babalarin ¢ocuklarina kars1 yaklagimlarini dogrudan ve ezberi bir yolla
fark etmeleri, gozlemlemeleri, irdelemeleri zor oldugundan yaratici dramayi kullanmak anne
babalarin kendilerini ve ¢ocuklarini tanimalari1 daha kolay olacaktir. Dogrudan anlatim esasina dayali
yaklagimlar yerine yaratict drama, tasarima ve hayale dayali yorumlara imkéan tanir. Yaratici drama,
egitim agamasinda yaparak yasayarak dgrenmenin en giizel yollarindan biridir. Bu agsama sirasinda
elde edilen bilgiler, ezbere dayali kuramsal bilgilerden olusmaz. Ogrenilen bilgilerin yeni bir bakis
acistyla degerlendirilmesi, deneyimleri ve yasantilar1 gozden gegirerek yeniden yapilandirma
yapilmaktadir (San,2009).

Yasanmigliklardan yola ¢ikan ve son derece etkili bir yontem olan yaratici drama ile anne
babalarin kendilerini, aile igerisindeki tutumlarin1 ve aile i¢i atmosferi degerlendirmeleri; bu
degerlendirme sonucunda kendilerinin ¢ikardiklari sonuglart hayata gecirmeleri ¢ok daha kolay
olabilir. Milli Egitim Bakanligi tarafindan okul 6ncesi egitimde anne babalarin olumlu tutum
sergilemelerine katkida bulunmak adma velilere “Aile Ihtiyag Belirleme Formu™ dagitilmaktadir.
Veliler, ¢ocuklariyla ilgili yardima ihtiya¢ duyduklari konular1 bu formda isaretledikten sonra okullar
tarafindan bu konular ile ilgili velilere yazi gonderme, slayt, sunum, seminer gibi yontemlerle
bilgi verilmektedir. Bu yapilanlarin yani1 sira yaratici drama yontemiyle veli ve ¢ocuklarin iletisim
becerilerinin gelistirilmesi daha kalic1 ve etkili olabilir (Adigiizel, 2018). Bunun en 6nemli etkilerinden
biri yaratict dramanin kisinin empati becerilerini gelistirerek anne babalarin kendilerini ¢ocuklarinin
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yerine koymalarini saglamasidir. Didaktik bir anlatim yerine yaratici dramayla, dnlerine bir ayna
almis gibi anne babalar tutumlarini izleyebilir ve gcocuklarina karsi daha olumlu bir tutum sergilemenin
farkindaligini yasayabilirler. Bu yasantilarla birlikte degerlendirme yaparak tutumlarinda degisikligi
olusturabileceginden ¢ocuklarin daha iyi bir atmosferde yetismesi saglanabilir.

Kolb’un “Deneyimsel Ogrenme Kurami”na gore 6grenme, deneyimin bilgiye doniistiiriildiigii
bir siirectir. Bu kuram sadece 6grenme stillerini belirlemekle kalmaz, ayni zamanda 6grenme ve
bireysel gelisimle ilgili temel sorulara da cevap saglar. Ogrenme stillerinin genetik ve biyolojik
ozelliklerine vurgu yapan diger yazarlarin aksine Kolb, 6grenme stillerini kisi ve ¢evre etkilesimiyle
ortaya ¢ikan kalic1 ve direngli durumlar olarak tanimlar. Bireyler farkli 6grenme ydntemlerini tercih
edebilir veya bunlar1 bir arada kullanabilirler (Akt. Gencel ve Erdogan, 2022). Somut deneyim,
yansitict gozlem, soyut kavramsallastirma ve aktif deneyim olmak lizere dort 6grenme yolunu bu
cergevede tanimlamak miimkiindiir. Kolb, 6grenme siirecinde somut deneyimlere vurgu yaparak,
o an elde edilen deneyimi anlamanin ve sorun ¢ézmenin énemine igaret eder. Bu siiregte, durumu
hissetmek, konuyla ilgili diistinmekten daha 6nemlidir (Balkul, 2020).

Kolb’un deneyimsel 6grenme kuramina gore, birey dnce konuyla ilgili yapay veya gercege
yakin bir deneyim yasar. Ardindan, bu deneyimi kendi i¢inde analiz eder. Daha sonra, elde edilen
bu ¢ikarimlar, gercek hayatla benzerlik gosteren olaylarla iligkilendirilir. Gergeklerle baglantili
deneyimlerden elde edilen bilgi ve farkindalik daha sonra ger¢ek bir durumda uygulanir ve yeni
bir deneyim elde edilmis olur (Evin-Gencel, 2007). Yaratici drama ile Kolb’un teorisi arasindaki
uyum ve benzerlik g6z 6niine alindiginda, ebeveynlerin yaratici drama yontemiyle elde edecekleri
deneyimlerin daha kalici olmast muhtemeldir (Ay, 2017; Tanyel, 2022).

Cocuklugu anlayabilmek ve dogru degerleri koruyabilmek igin yetiskinlerin kendi
degerlerini tekrardan gdzden gegirmesine ihtiyag vardir. Bunu yaparken etkilesim igerisinde oldugu
kisilerin deneyimleri ve bilgilerini dikkate almasi en 6nemli kilavuz olacaktir. Yagam igerisinde
ozellikle cocuklarla iletisim ve etkilesim yasanirken, ¢ocuklugu anlama mevzusunun tartigilmasi,
davraniglariin kontrol edilmesi ve diger yetigkinlerin yaklasimlarindan 6rnekler verilmesi dogru
bir 6grenme metodu olmayacaktir. Bu nedenle kurgusal bir ortam olusturan ve gergekle bagini
koparmadan hayal kurdurarak konunun anlasilmasini saglayan yaratict drama, anne ve babanin
davraniglarini ve tutumlarini degistirmede ise yarayacak yontemlerden biri olabilir (Gékbulut, 2006).

Bu galisma, c¢esitli yaslardaki ¢ocuklara sahip olan ebeveynlerin, yaratict drama ydntemi
araciligryla farkli anne-baba tutumlari hakkinda bilgi edinmeleri ve bu tutumlarin ¢ocuklar {izerindeki
etkilerini anlamalarin1 amaglamaktadir. Ayn1 zamanda, ebeveynlerin uygun tutumlart gelistirmeleri
konusunda yaratici dramanin etkinligini 6l¢meyi hedeflemektedir.

Yontem
Arastirmanin Yontemi

Arastirmada nitel ve nicel yontemlerin birlikte ise kosuldugu karma yontem kullanilmistir.
Desen olarak ise es zamanli i¢ ice ge¢mis desen (Convergent Design) ise kosulmustur. Bu desen
ayni anda hem nicel hem de nitel veri toplanmasi ve analiz edilmesini igerir. Arastirmaci, iki farkli
veri setini elde eder ve bu verileri daha sonra birlestirerek biitlinliiklii bir anlayis gelistirmeye ¢aligir.
Bu desen, arastirma sorusunu daha kapsamli bir sekilde ele almak ve sonuglar1 zenginlestirmek
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icin kullanilir (Creswell, 2021). Nitel arastirmalar, gozlem ve goriisme gibi veri toplama yontemleri
ve teknikleriyle elde edilen verilerin diizenlendigi, siniflara ayrildigi, temalarin tespit edildigi ve sonug
olarak biitiin yasanan bu asamalarin raporlandig1 arastirmalardir (Ozdemir, 2010). Nicel arastirmalar
ise olgu ve olaylarin tespit edilebilmesi, anlasilabilir hale getirilebilmesi i¢in onlarin nesnellestirilmesi,
gozlemlenebilirliginin saglanmasi ve sayisallagtirilmasini saglayan aragtirma tiirlerinden biridir.
Aragtirmada yar1 deneysel modellerden On-test son-test tek gruplu yar1 deneysel model kullanilmistir
(Biiyiikoztiirk vd., 2020).

Calisma Grubu

Bu c¢alisma Sinop ili, Erfelek Ilcesinde bulunan 23 Nisan Anaokulu’nun kuliip smifinda
uygulanmustir. 35 m2 biiytikliikteki sinifin zemini laminant parke kapli, igerisinde projeksiyon, bilgisayar,
dort anasmnifi dolab1 bulunmaktadir. Arastirma grubu, anaokuluna devam eden 6grencilerin velilerinden
caligmaya dahil olmak isteyen 12 veliden olusturulmustur. Calismaya katilan velilerin egitim durumlari
incelendiginde ikisinin tiniversite mezunu, besinin lise mezunu, dordiiniin ortaokul mezunu, birinin de
ilkokul mezunu oldugu belirlenmistir.

Uygulama Siireci

Erfelek 23 Nisan Anaokulu Miidiirliigli ile mekanin ve katilimcilarin saglanmasit konusunda
is birliginde yiiriitiilen bu aragtirma;12.11.2018 tarihinde baslamis, 22.11.2018 tarihinde bitirilmistir.
Caligma, hafta icleri 08.30 ve 11.30 saatleri arasinda, toplam 6 kez 180 dakikalik; 2 kez 60 dakikalik
bulusmalarla gergeklestirilmistir. Velililerin her oturuma katilim1 saglanmistir. Arastirmada uygulanan
atolye bagliklar1 asagidaki gibi olusturulmustur.

1. Oturum: Tanigma-Iletisim
. Oturum: Yaratict Drama Teknikleri
. Oturum: Asirt Hosgoriilii Anne Baba Tutumu

. Oturum: Otoriter Anne Baba Tutumu

. Oturum: Demokratik Tutum ve Diger Tutumlar

2

3

4

5. Oturum: Koruyucu Anne Baba Tutumu

6

7. Oturum: Cocuklarla Anne Baba Tutumlari
8

. Oturum: Genel Degerlendirme
Veri Toplama Araclari

Aragtirmada nicel verilerin elde edilmesinde Karabulut Demir ve Sendil (2008) tarafindan
gelistirilen “Ebeveyn Tutum Olgegi (ETO) ” kullamlmistir. ETO arastirmada 6n- test son test veri toplama
arac1 olarak ise kosulmustur. ETO 0-6 yas arasinda ¢ocuklara sahip olan ebeveynlerin ¢ocuk yetistirme
davranislarini 5lgmek amaciyla gelistirilmistir. [lgili 5lgek Likert tarzinda olup her bir davranis bigiminin
kargisinda siklik oranlarina gore farklilagsan 5 secenek bulunmaktadir. Bunlar; “Her zaman béyledir”;
“Cogunlukla boyledir; “Bazen béyledir”; “Nadiren béyledir” ve “Hicbir zaman béyle degildir”
seklinde olusturulmustur. Boylece soru maddelerini yanitlayan anne-babalarin, s6z edilen davranisi ne
siklikta yaptiklarini ifade etmeleri saglanmistir. Her madde i¢in bu seceneklerden biri isaretlenmektedir.
Maddelerin puanlanmasinda “Her zaman boyledir” 5, “Higbir zaman bdyle degildir” ise 1 puan alir. Her
boyuttan alinan puanlar ayri ayr1 hesaplanarak her boyut i¢in bir puan elde edilmektedir. Yiiksek puan
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almak o boyutun temsil ettigi davranis seklini benimsemek anlamina gelmektedir (Karabulut Demir
ve Sendil,2008). Nitel verilerin toplanmasinda ise; kamera kayitlari ile sozlii ve yazili geri doniitlerin
yer aldig1 gdzlem formlari kullanilmaistir.

Verilerin Toplanmasi

Atolyelerde yapilan ara degerlendirme ve degerlendirme etkinliklerinde s6zIii ve yazili geri
bildirimler, liderin kayitlari, ebeveynlerin tutumlar ile ilgili hazir bulunusluk at6lyesinin sonuglari,
siirecin sonunda yapilan karsilagtirma atdlyesinin sonuglart veri olarak kullanilmistir. Uygulanan
biitlin atdlyeler, katilimcilarin siirecini gézlemek ve siire¢ sonunda degerlendirmede kullanmak i¢in
kayit altina alimmistir. Degerlendirmelerdeki s6zli geri bildirimler kamera kayitlarinin incelenmesi
sonucunda yazili hale getirilmistir.

Verilerin Analizi

Calismanin nitel verileri ara degerlendirme/degerlendirme asamalarinda katilimcilardan
alian yazili, szl geri bildirimler ve gozlem formlari ile calisma sonunda katilimecilarda elde edilen
veriler nitel yontemlerden icerik analizi ile analiz edilmistir. Icerik analizi, bir metni veya veri setini
sistematik olarak inceleyen ve belirli kategorilere dayali olarak ¢ikarimda bulunmay1 amaclayan bir
analiz teknigidir. Bu teknik, metin, goriintii veya ses gibi farkli medya tiirlerinde bulunan igerigi
anlamak, betimlemek ve yorumlamak i¢in kullanilir. Aragtirmacilar, belirli temalar1 belirlemek
amaciyla igerigi ana kategorilere ayirir ve bu kategorilerdeki frekansi veya iliskileri degerlendirerek
veri setinin 6zelliklerini ortaya cikarir. Igerik analizi derinlemesine anlayis gelistirmek, egilimleri
belirlemek veya belirli bir konuda mevcut olan bilgiyi sistemli bir sekilde degerlendirmek isteyen
arastirmacilar tarafindan siklikla benimsenir (Creswell, 2021).

Aragtirmada elde edilen veriler SPSS 23 programiyla analiz edilmistir. Analizlerde sirastyla
kullanilan 6l¢egin alt boyutlarinin giivenirlik degerleri, bu alt boyutlarin betimsel analizi ve elde
edilen bulgulara yonelik normal dagilim saglandigi goriildiigiinden bagimli gruplar t testi analizleri
gergeklestirilmistir. “Carpiklik ve basiklik degerleri +1,5 araliginda olan verilerin normal dagildigi
sOylenebilir.” (Dogan ve Basokgu, 2010: s.65-66). Aragtirmada kullanilan veri toplama araglarina
ait carpiklik ve basiklik degerleri incelendiginde degerlerin £1,5 araliginda oldugu anlagilmig ve
verilerin normal dagildigi varsayilmistir. Olgeklerden elde edilen degerler her alt boyuttaki biitiin
maddelerin ortalamasi hesaplanarak gerceklestirilmistir. Analizlerde anlamlilik degeri ,05 olarak
belirlenmistir (a=0,05). Tablo 1°de arastirmada kullanilan 6l¢egin genel ve alt boyutlara yonelik
On test glivenirlik degerleri verilmistir.

Tablo 1

Ebeveyn Tutumlar: Olgecegi ve Alt Boyutlarinin On Test Maddeler Arast Giivenirlik Degerleri

Alt Boyut Madde Sayisi Cronbach’s Alfa
Demokratik Tutum 17 91
Otoriter Tutum 11 ,82
Koruyucu Tutum 9 17
izin Verici Tutum 9 73
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Tablo1’e gore sirastyla, Demokratik Tutum alt 6lceginin maddeler arasi giivenirlik degeri
,91; Otoriter Tutum alt 6lgeginin maddeler arasi glivenirlik degeri ,82; Koruyucu Tutum alt 6l¢eginin
maddeler aras1 giivenirlik degeri ,77; ve Izin Verici Tutum alt 6lgeginin maddeler arasi1 giivenirlik
degeri ,73 olarak goriilmiistiir. Biitiin degerler kabul edilebilir seviyelerde olup, alt 6l¢ekler arasi
farkliliklarin madde sayilarindaki degiskenligin bir sonucu oldugu anlasilmaktadir. Sonuglarin
geneline bakildiginda, katilimcilarin kullanilan alt 6lgeklere kendi iglerinde tutarli yanitlar verdikleri
ve dlgegin dl¢tiigii kavrami gegerli bir sekilde ortaya koydugu sdylenilebilir. Ornegin; yiiksek otoriter
tutuma sahip bir katilimei, otoriter tutum alt 6l¢egine tutarli ve 1 ile 5 arasinda diger katilimcilara
gorece yiiksek degerler belirtmistir.

Tablo 2

Ebeveyn Tutumlar: Olgecegi ve Alt Boyutlarinin Son Test Maddeler Arasi Giivenirlik Degerleri
Alt Boyut Madde Sayisi Cronbach’s Alfa
Demokratik Tutum 17 ,83
Otoriter Tutum 11 J75
Koruyucu Tutum 9 ,66
izin Verici Tutum 9 ,61

Tablo 2’°de arastirmada kullanilan 6l¢egin genel ve alt boyutlarina yonelik son test giivenirlik
degerleri verilmistir. Analiz sonuglarina gore sirastyla, Demokratik Tutum alt 6l¢eginin maddeler arasi
giivenirlik degeri ,83; Otoriter Tutum alt 6lgeginin maddeler aras1 giivenirlik degeri ,75; Koruyucu
Tutum alt 6lceginin maddeler aras1 giivenirlik degeri ,66; ve Izin Verici Tutum alt dl¢eginin maddeler
arasi glivenirlik degeri ,61 olarak belirlenmistir. Biitiin degerler kabul edilebilir seviyelerde olup, alt
dlcekler arasi farkliliklarin madde sayilarindaki degiskenligin bir sonucu oldugu diisiiniilmiistiir. On
test glivenirlik degerleri arasindaki farklilasmanin yaratict drama sonrast alt 6l¢eklerdeki varyans
azalmasindan otiirli oldugu sdylenebilir.

Giivenirlik analizlerine gore 6lgegin genel ve alt boyutlarina dair degerler uygun goriilmiis
ve devam eden analizlerde tiim maddeler ve bu maddelerden elde edilen boyut degerleri analizlere
dahil edilmistir. Analiz sonuglarina gére herhangi bir maddenin sonraki analizlerden ¢ikarilmasina
gerek kalmamigtir. Biitiin maddelerin doldurulmus olmas1 ve aykiri degerler goriillmemesi nedeniyle
katilimcilarin tamami analizlere dahil edilmistir.

Arastirma ve Yayin Etigi

Aragtirmanin uygulama siireci 2018-2019 arasinda gergeklestigi i¢in etik kurul karari
aranmamaktadir.

Bulgular

Caligmada asir1 hoggoriilii, asirt koruyucu, otoriter, demokratik anne baba tutumlari ile ilgili
atolye bazli verilerin istatistiksel analiz sonuclar1 asagida tablolar halinde sunulmustur. Yapilan
analizlerde ebeveyn tutumlar1 6l¢eginin genel ve alt boyutlart 6n test ve son test betimsel analiz
verileri Tablo 3’te gosterilmistir.
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Tablo 3

Ebeveyn Tutumlar1 Olgegi Genel ve Alt Boyutlarinin On Test ve Son Testlere gire Betimsel Analiz Sonuglart

N Minimum Maksimum Ortalama Standart Sapma

On Test — Demokratik Tutum 12 2,18 4,29 3,18 ,70
Son Test — Demokratik Tutum 12 2,24 4,76 3,96 ,64
On Test — Otoriter Tutum 12 1,55 3,64 2,65 ,64
Son Test — Otoriter Tutum 12 1,27 2,18 1,72 31
On Test — Koruyucu Tutum 12 2,56 4,29 3,38 ,67
Son Test — Koruyucu Tutum 12 1,97 4,11 3,13 ,061
On Test — izin Verici Tutum 12 1,03 3,67 2,75 72
Son Test — izin Verici Tutum 12 1,33 3,89 2,35 ,71

Tablo 3’teki On test betimsel analiz sonuglarina bakildiginda, katilimeilarin hepsinin her
ebeveynlik tutumunda ortalama degerlere sahip oldugu; herhangi bir tutumda asir1 u¢ degerlere sahip
olmadigi, bu nedenle normal popiilasyondan gelen ve sahip olduklar: tutumlarda degisime agik kisiler
oldugu anlasilmaktadir. Son test betimsel analiz sonuglarinda goriilen 6n test ortalamalarindan farkli
tutum degerleri de yaraticit drama etkinliginden kaynakli bir degisim oldugunu gostermektedir.

Tablo 4’te Ebeveyn Tutumlar1 Olgegi’nin alt boyutlarina ait 6n test ve son test sonuglari
arasindaki bagimli gruplar t-testi sonuglar1 gosterilmistir.

Tablo 4
Ebeveyn Tutumlart Olgegi Alt Boyutlarimn On Test ve Son Test Sonuglarina Gére Bagimh Gruplar t-Testi

Analizi Sonuc¢lar

Test Cifti N Ort. SS t D
On Test — Demokratik Tutum 12 3,18 ,70 -3,444 ,005%*
Son Test — Demokratik Tutum 12 3,96 ,064

On Test — Otoriter Tutum 12 2,65 ,64 6,890 ,001%*
Son Test — Otoriter Tutum 12 1,72 31

On Test — Koruyucu Tutum 12 3,38 ,67 1,866 ,089
Son Test — Koruyucu Tutum 12 3,13 ,61

On Test — izin Verici Tutum 12 2,75 72 2,158 ,054
Son Test — izin Verici Tutum 12 2,35 71

*p<,05

Etki boyutlar1 agisindan bakildiginda, her biri Cohen’in standartlarina gore orta-biiyiik etki
boyutu arasinda degisen sonuglar gézlemlenmektedir (her tutumdaki degisim i¢in sirasiyla, d = 1.01,
d=1.20,d = .04, d = .57). Bu sonuglara gore Yaratici Drama etkinliginin 6zellikle ebeveynlerin
cocuklarina yonelik sahip olduklar1 demokratik tutumlarda bir gelisme, otoriter tutumlarda da bir
diisiis yarattigi goriilmektedir.

Atolye galigsmalarindan elde edilen veriler nitel bulgular agagida sunulmustur.
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Demokratik Anne Baba Tutumu

Demokrasiileilgili kavramlarla yapilan ¢alisma sonunda katilimcilarin demokratik bir ortamda
kendinizi bir siraya koyun yonergesinden sonra ¢ember olmalart dikkat ¢ekmistir. Demokratik anne
baba tutumu ile ilgili yapilan canlandirmalarin sonunda “Daha onceki tutumlardan ¢ok farkliydi”
yorumu yapilmistir. Diger biitiin tutumlarla kiyaslandiginda ¢ocuklarin mutlu ve 6zgiivenli olacagi
yorumu ortaya ¢cikmistir. Degerlendirme kisminda yapilan tutumlarla ilgili pano katilimcilar tarafindan
“yol haritamiz” olarak adlandirilmistir. Katilimeilarin diger tutumlarla demokratik tutum arasindaki
farki konustuklar gézlemlenmistir.

Otoriter Anne Baba Tutumu

Otoriter anne baba tutumu ile ilgili katilimcilardan genel olarak “Olumlu ve dogru olarak
bildigimiz bir tutumun ne kadar yanhs oldugunu &grendik.” yorumu almmistir. Atolye sonunda
hazirlanan afislerde ¢ocugun hayatina ve kararlarina saygi duyulmasi gerektigini anlatan ifadeler
kullanilmstir. Cocuklara etkisi konusunda mutsuzluk ve baski kelimeleri yogun olarak kullanilmistir.
Cezanin ve disiplinin farki konusunda yorumlar yapilmistir. “Tokat gibi geldi” seklinde bir yorum
yapilmis ve diger katilimcilar “Kendimize ders ¢ikardik” diyerek desteklemistir. Bu bakimdan Yaratici
Drama etkinliklerinin 6zellikle otoriter anne ve baba tutumlarinda 6nemli degisiklikler olusturabilecegi
ve ¢ocugun gelisiminde pozitif yonlii olumlu bir artisa neden olabilecegi sdylenebilir.

Asir1 Koruyucu Anne Baba Tutumu

Atolye sonunda yapilan bosluk doldurma calismasinda katilimcilar genel olarak ¢ocugu
korurken veya korumaya calisirken ¢cocuga verdikleri zararlari anladiklarini belirtmislerdir.

’

* “Oz elegstiri yaptim.’
* “Cocugumu ne kadar kisitladigimi, yanls oldugunu hissettim”
* “Bu yanlislar: yapmama konusunda kendime soz verdim.”

* “Dogrularimi yanlislarimi gordiim.”

’

* “Bu atélyede kendimle yiizlestim.’

* “Her seyin farkina vardim. Cocuklarima o 6zgiiveni verecegim.” seklinde ifadelerde
bulunmuslardir.

Resimlerle yapilan sergi ¢alismasinda gorseldeki ¢ocugun duygularini yansitmada “Ben
bir ¢cocugum, kesfetmek istiyorum” ifadesi kullanilmigtir. Yapilan ara degerlendirme caligmalarinda
“Korunmak giizeldi ama asurt sekilde korununca kendimi kisitlanmig hissettim” ifadesi dikkat
¢ekmistir.

Asir1 Hosgoriilii (izin verici) Anne Baba Tutumu

Atolye boyunca asir1 hosgoriilii davranan anne babalar ile ilgili yapilan c¢aligmalar
sonunda katilimcilar, hosgdriilii olmanin gerektigini ancak bunun bir sinir1 olmasina inandiklarini
vurgulamislardir. Vaatlerde bulunmanin ne kadar yorucu oldugunu, ¢ocuklarin kurallara ihtiyac

duyduklarini; gocuga karsi asir1 hosgoriiniin ¢ocuk i¢in ne denli olumsuz etkileri oldugu konusunda
farkindalik kazandiklarini belirtmislerdir.
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Cocuklarla Drama

Cocuklarm dogaclama kisminda annelerine tutumlart goézlemlenmis ve degerlendirme
kisminda katilimcilar ¢ocuklarmin tutumlarmin tipkit kendileri gibi oldugunu fark ettiklerini
belirtmislerdir. Anne ve baba olarak ¢ocuklarini gézlemlemenin kendilerini izlemek gibi oldugunu
soylemislerdir. Cocuklarin ebeveyn roliinde anneleri ile olan iletisimleri gézlemlenmistir.

Katilimeilar bu edindikleri deneyimleri hayata aktarmak icin caba sarf edeceklerini
belirtmiglerdir. Katilimcilarin ¢ocuklarina yazdiklari mektuplar incelendiginde asagidaki ifadeler
dikkat ¢ekici bulunmustur.

* “Bazen sinirleniyorum, bazen sesim yiikseliyor, bazen tahammiilsiiz davraniyorum. Bunlarin
hepsi sizi korumaya ¢alistigimdan ™.

* “Bazen kétii bir anne, bazen de miikemmel bir anne oldugumu diisiindiim”.

* “Bazen size karsi duygularimi tam anlamiyla anlatamadigimi diisiiniiyorum. Hep bir
kosturmaca hep bir telas hayatimizda. Ama yine de sizinle gecirdigim kaliteli zamanlar var hayatimizda.

Iste o zamanlarda en mutlu oldugumuz yerde oluyormusuz onu anladim.’

>

* “Seni hep sevecegim ve koruyacagim bu hayatta.’
* “Ben ve babaniz hep sizin yamnizda olacagiz.”
* “Bu drama etkinligine bir anne olarak katilabilmeme vesile oldunuz canim yavrularim.”

* “Bundan sonra ¢ok giizel giinler bizi bekliyor ¢iinkii ben yanlislarimi farkettim ve sizden

’

oziir diliyorum.’
* “Sizin i¢in bu egitime geldim ve dogrularimi ve yanliglarimi gordiim.”
Tartisma, Sonuc ve Oneriler

Arastirma verilerinin degerlendirilmesi sonucunda, yaratict drama etkinligine katilan
ebeveynlerin, cocuklarina yonelik gosterdikleri demokratik tutumlarin yiikseldigi, otoriter tutumlarin
da distiigli gortilmektedir. Bu degisiklikler, demokratik tutumlarin arttigin1 ve otoriter tutumlarin
azaldigin1 gostermektedir. Yaratict drama etkinligi, ebeveynlerin ¢ocuklarina daha demokratik bir
yaklasim benimsemelerine ve otoriter tutumlarindan uzaklagmalarina olumlu bir etki yapmistir. Bu
baglamda, yaratict drama etkinliginin ebeveynlik pratiginde olumlu degisikliklere aracilik ettigi ve
cocuklari saglikli bir gelisimini destekledigi diisiiniilmektedir.

Ayrica, annelerde koruyucu ve izin verici tutumlarda da bir diisiis gozlendigi ancak bu
degisimlerin anlamlilik seviyesine ulasamadigi sonucuna varilmistir. Katilimer sayisinin smirli
olmasi istatistiksel anlamliligi elde etme konusunda giiclikk yasatabilir. Ayrica katilimcilarin
baslangicta koruyucu ve izin verici tutumlar1 daha diisiik seviyelerde sergilemis olabilecekleri veya
bu tutumlari degistirmekte daha az istekli olabilecekleri diisiiniilebilir. Egitim sonrast gézlenen diisiis,
annelerin bu tutumlarindan vazgegme konusunda isteksiz olduklarimi veya bu degisikliklere karsi
direng gosterdiklerini diisiindiirebilir. Bu durum, bireylerin kisisel degerleri, inanglari veya kiiltiirel
faktorler gibi etkenlerle iliskilendirilebilir. Bu kapsamda yaratict drama etkinliginin ebeveynlerin
cocuklarma yonelik tutumlarinda olumlu degisiklikler yaratabilen bir yontem oldugu séylenebilir.

Yaratici drama atdlye ¢caligmalarinda demokratik anne baba tutumu ile ilgili canlandirmalarda
gozlemlenen ¢ocuklarin kendilerini bir siraya koyma egilimi, katilimeilarin bu tutumu
benimsemelerinde etkili olmustur. Bu durum, demokratik tutumun ¢ocuklar tizerinde olumlu bir etki
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birakabilecegine isaret etmektedir. Canlandirmalar sonucunda ortaya ¢ikan farklilik, katilimcilarin
bu yeni yaklasimim c¢ocuklarimin mutlulugu ve 6zgiiveni {lizerinde olumlu bir etkisi olacagina dair
inanglarini giiclendirmistir. Otoriter tutumu benimsemis ebeveynlerin atdlye sonrasinda “Olumlu ve
dogru bildigimiz bir tutumun ne kadar yanlis oldugunu 6grendik” seklinde ifadeler kullanmalar
dikkat ¢ekicidir. Afislerde ¢ocugun hayatina ve kararlaria saygi duyulmasi gerektigini vurgulayan
ifadeler, otoriter tutumun olumsuz etkilerine kars1 farkindaligi artirmistir. Bu durum, yaratict drama
etkinliklerinin otoriter ebeveyn tutumlarinda 6nemli degisikliklere neden olabilecegini ve ¢ocuklarin
gelisimine olumlu bir katki saglayabilecegini gostermektedir.

Atolyesonundayapilanbosluk doldurmagalismasindakatilimcilarinasirtkoruyucu tutumlarini
sorgulamalar1 ve cocuklarina verdikleri zararlari anlamalar1 6nemli bir bulgudur. Katilimecilarin
kendileriyle yiizlesme siirecine girdiklerini ifade etmeleri, yaratici drama etkinliklerinin bireylerin
icsel farkindaligini artirma potansiyeline igaret etmektedir. Asir1 hoggoriilii davranan anne babalarin
atdlye sonrasinda hosgoriilii olmanin siirlarini anlama ve ¢ocuklarin kurallara ihtiyag duyduklari
farkindaligimi kazanma siireci onemlidir. Bu durum, yaratici drama etkinliklerinin agir1 hosgorilii
tutumlan sinirlayarak saglikli bir ebeveynlik yaklasimina yonlendirebilecegini gdstermektedir.

Katilimcilarin edindikleri deneyimleri hayata aktarma ¢abalari, yaratici drama etkinliklerinin
sadece atolye sinirlarinda degil, giinlik yasamda da olumlu degisikliklere vesile olabilecegini
gostermektedir. Bu noktada, ebeveynlerin ¢ocuklarina yazdiklart mektuplar, atlye siirecinin bireyler
arasindaki iletisimi giiglendirdigini ve olumlu bir aile dinamikleri olusturulmasina katki sagladigini
yansitmaktadir.

Arastirmada sonuglart; Giinalp’n (2007) bulgularina paralel olarak, ebeveynlerin demokratik
tutumlarinin cocuklarin 6zgiiven duygulari tizerinde olumlu bir etkisi oldugunu gostermektedir. Ayrica,
baskici-otoriter, ilgisiz-kayitsiz, koruyucu anne-baba tutumlar1 benimseme seviyesinin yiikseldikce
cocuklarin 6zglivenlerinin diistiigii sonucu, literatiirdeki benzer ¢alismalarla tutarlidir. Palut (2008)
ve Yavuzer (2018) caligmalarina paralel olarak, bu ¢alisma da diislinme big¢imleri ile ebeveynlerin
tutumlar1 arasinda anlamli bir baglanti oldugunu ortaya koymaktadir. Cocuklar1 oldugu gibi kabul
eden, onlara ifade 6zgiirliigli taniyan ve deger veren anne-baba tutumlarinin, ¢ocuklarin yasamaci
ve elestirel diistinme stilleriyle olumlu bir iliskisi oldugu bulunmustur. Bununla birlikte Derman
ve Basal’in (2013) calismasina benzer sekilde, bu ¢alisma da ailelerin tutumlarinin ¢ocuklardaki
davranig sorunlari iizerinde etkili oldugunu gostermektedir. Asiri koruyucu tutum sergileyen ailelerde
korkularin ortaya ¢ikabilecegi, siki disiplinli ailelerde ise belirli davranis sorunlarmin goriilebilecegi
bulgular arasindadir. Bu baglamda yaratici drama etkinliklerinin ebeveynlik tutumlar1 iizerinde
olumlu etkiler yaratabilecegi ve bu etkilerin ¢ocuklarin duygusal gelisimi iizerinde olumlu bir
yansima yapabilecegi sonucuna varilabilir. Bu calisma, ebeveynlerin Yaratici Drama etkinliklerini
kullanarak kendilerini daha iyi anlamalarin1 ve ebeveynlik yaklagimlarini gelistirmelerini saglayan
bir potansiyeli ortaya koymaktadir.

Yaratici Drama etkinliginin etki boyutlart incelendiginde, daha fazla katilimciyr igeren
arastirmalarin yapilmasi gerekliligi goriilmektedir. Bu yontemle gerceklestirilen arastirmalarda her
ebeveynlik tutumu ic¢in anlamh degisiklikler gozlenmesi beklenmektedir. Ayrica ayni ydntemin
babalarin da dahil edildigi arastirmalarda tekrarlanmasi, sonuglara yonelik giivenin pekigmesini
saglayacagi sOylenebilir.
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Katki Orani Beyam

Birinci yazarm katkisi: Aragtirmanin planlanmasi, uygulama siirecinin yiiriitiilmesi, verilerin analizi
ve raporlastirilmasi. Birinci yazarin katkis1 %70 oranindadir.

Ikinci yazar: Arastirmanin planlanmasi, yiiriitiilmesinde danismanlik, veri analizinde danismanlik.
Ikinci yazarin katkis1 %30 oranindadir.

Cikar catiymasi

Arastirmacilar ¢alismay1 mali ¢ikarlarinin oldugu bir firma adina yapmamislardir. Arastirmacilar
aracinda herhangi bir ¢ikar catigsmasi da s6z konusu degildir.

Destek ve Tesekkiir

Arastirmanin gergeklestirilmesinde destegini esirgemeyen Cagdas Drama Dernegi’ne, 23 Nisan
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The family is a structure consisting of a triangle of mother, father and child, which
influences each other’s behavior. This environment affects the social, cognitive,
emotional, language and psychomotor development of the child, as well as the
development of self-care skills. The positive course of this development depends on the
awareness of the parents of what changes they can cause in their attitude towards the
child. One way to discover this and raise awareness is through the “creative drama
method”. The purpose of this study is to show the awareness of parents of children
in the age group from 0 to 6 years of their own attitudes and the impact of these
attitudes on their children using the method of creative drama. The research was
conducted using a mixed methods approach. Six sessions of 180 minutes each and
two sessions of 60 minutes each were held for 12 voluntary parents in parenting and
creative drama workshops. Quantitative data in the study were obtained through the
Likert-type Parental Attitude Scale. Qualitative data, on the other hand, were collected
through observation. For the analysis of quantitative data, Dependent Samples t-test
were employed, while content analysis was used for the analysis of qualitative data. As
a result of the analysis, it was found that creative drama practices caused a significant
increase in democratic attitudes [t(11) = -3.44, p < 0.005] and a significant decrease
in authoritarian attitudes [t(11) = 6.89, p < 0,00].In addition, although there was a
decrease. in the direction of the expected change in protective and tolerant attitudes, it
was not statistically significant. As a result, creative drama is a method that can create
positive changes in the behavior of parents towards their children.
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The Impact of Creative Drama on Developing Positive Parenting Attitudes in Mothers of Children Aged 0-6 Years

Introduction

A child, the smallest unit of the family, receives their initial education from their parents
from infancy. The healthy development of a child’s social, cognitive, emotional, linguistic, and
psychomotor skills, along with self-care abilities, and the foundation of social life skills, are dependent
on the atmosphere within the family (Kol, 2011). Over time, children can influence and shape their
parents’ lifestyles, emotions, and thoughts. Since the primary aim of the family is to ensure the
optimal development and education of the child, parents’ provision of sufficient attention, love, and
compassion, and meeting the child’s needs appropriately and timely, will form the foundation of this
development (Cagdas & Secer, 20006).

The psychological structure within the family and the attitudes and behaviors based on
this structure play a critical role in ensuring children’s healthy emotional, cognitive, and physical
development (Toker & Capan, 2018). These attitudes and behaviors begin from the moment the
child is conceived and are particularly decisive during developmental periods, affecting personality
formation. Children acquire various feelings and impressions, which are the primary sources of
impulses shaping their personality, in response to these attitudes and behaviors. The good or bad
perceptions that emerge from these experiences will have a lasting impact throughout their lives
(Gtines, 2018).

Certain aspects of the environment necessary for a child’s healthy development, if inaccessible
for extended periods, can lead to negative outcomes. Therefore, one of the most important duties of
parents is to understand the developmental characteristics of the age group their child belongs to. In
other words, parents who know their children well can shape their expectations accordingly, ensuring
that they do not burden their children with responsibilities beyond their capabilities. Additionally,
exhibiting attitudes that recognize the child’s needs contributes to the development of a positive self-
concept in the child (Poussin, 2015; Yavuzer, 2018). Conversely, the self-perception, which is crucial
in social-emotional development, can be negatively impacted by parental attitudes, leading the child
to view themselves as worthless (Gibson, 2017).

In the social-emotional domain, a child’s ability to achieve self-actualization, express
emotions, find a place within a community, develop a sense of security, and practice self-control
is significantly influenced by parental attitudes. The foundation of a child’s sense of security lies in
the emotional bond they form with their caregivers. This emotional bond can be established with
consistently reliable and responsive parents, helping the child fill the void and loneliness they feel
within themselves with mature parental love (Gibson, 2017).

A child’s cognitive, linguistic, and motor development varies based on parental attitudes.
Parents who are aware of the characteristics of the preoperational, concrete operational, and formal
operational stages can communicate effectively with their child, positively influencing both cognitive
and linguistic development (Ozdemir et al., 2012). Adapting behavior to match the child’s abilities,
not demanding tasks beyond their capability, supporting skills suited to their talents, and providing
freedom of movement are factors that support motor development. Therefore, exposing the child
to age-appropriate stimuli, engaging in tasks they can perform together, providing stimuli related
to concepts, and generally exhibiting attitudes conducive to the child’s cognitive development
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can enhance cognitive, linguistic, and motor growth. Additionally, there appears to be a positive
relationship between parental attitudes and the child’s self-care skills (Baltas, 2018).

Parental attitudes towards various developmental areas can be categorized into four main
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types: “authoritative and authoritarian attitude,” “overly permissive attitude,” “protective attitude,”
and “supportive and democratic attitude” (Yavuzer, 2018). (i) Authoritative and Authoritarian
Attitude: Authoritarian parents are characterized by their tendency to impose strict rules on their
children’s behavior, shape, control, and judge them according to absolute standards, and not allow
the child to develop an independent personality (Ciftei & Giilagti, 2019). These parents often rigidly
enforce rules, ignore the child’s demands, place great importance on obedience, maintain cold
communication with the child, and use punishment as a means of discipline. As a result, children
in authoritarian families tend to be dependent and may have weak social relationships (Aksoy &
Kogtiirk, 2019). (ii) Overly Permissive Attitude: This approach is characterized by parents who
do not oppose their children’s desires, allow them to be spoiled, exhibit overly liberal behavior,
and easily give in to the child’s demands. Children of such parents may become self-centered and
face delays in social development, often leading to rejection and exclusion by their peers (Poussin,
2015). (iii) Protective Attitude: Parents with this attitude show excessive care and control over their
children. Overly protective parents see their children as infants, not allowing them to eat on their own
or meet their own needs (Kiiciiksen, 2021). As a result, children of protective parents often become
dependent on their mothers, constantly need someone’s presence, lack sufficient self-confidence,
fear making mistakes, struggle to cope with life, display excessive sensitivity, and may become
introverted individuals who have difficulty expressing themselves (Bornstein, 2012). (iv) Supportive
and Democratic Attitude: In democratic families, parents support their children while knowing
how to set boundaries. Democratic parents communicate effectively with the child, see the child as
an individual within the family, accept the child as they are, give them the opportunity to express
their emotions and thoughts, and raise them in an environment of respect. This attitude combines
regulatory control and love with autonomy (Aksoy & Kogtiirk, 2019).

When examining the relevant literature on the impact of these parental attitudes on children’s
development, which is the focus of our research, several studies have been conducted. Giinalp
(2007), in his study examining the relationship between parental attitudes and children’s self-
confidence development in the preschool period, found a positive correlation between democratic
parental attitudes and children’s self-confidence. On the other hand, as the level of authoritarian,
neglectful, and protective parental attitudes increased, children’s self-confidence decreased. Palut
(2008) identified a statistically significant and meaningful relationship between parental attitudes
and adolescents’ thinking styles. According to the researcher, there is a positive relationship between
parental attitudes that accept their children as they are, allow them to express themselves, listen to
and value their ideas and opinions, and consider their views in decision-making, and the children’s
legislative and critical thinking styles (Palut, 2008).

According to Yavuzer (2018), although determining the ideal parent is very difficult, successful
parents can be described as those who can foresee their children’s needs, respond appropriately, avoid
overly permissive or overly strict attitudes, maintain a certain continuity and consistency in their
flexible approach towards their children, and always listen to their children’s explanations regarding
a matter before reacting impulsively. There can be many reasons why children experience behavioral
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problems in school and social life. Derman and Basal (2013) state that at least one or more behavioral
problems are observed in 60.6% of children, and these problems are more prevalent among boys. The
researchers note that fears such as fear of animals can be observed in children from overly protective
families, while behaviors such as lying, fear of animals, and spitting can develop in children from
strictly disciplined families. Bostan (1993) found that democratic parental attitudes positively affect
the personal, social, and general adjustment levels of adolescents aged 14-16, while authoritarian and
neglectful attitudes negatively impact adolescents’ adjustment levels. It has also been reported that
university students with democratic parental attitudes have higher levels of adjustment compared to
those with protective, neglectful, and authoritarian parental attitudes (Kiziltan, 1984).

Research has shown that there are occasionally positive or negative correlations between
parental attitudes and children’s behaviors (Aksoy & Kogtiirk, 2019; Kiigliksen, 2021). However,
being a good parent involves exhibiting attitudes and behaviors that positively influence children’s
self-confidence, self-efficacy, social-emotional skills, and cognitive development. Additionally, it
is essential to inform parents about the outcomes of different types of approaches and address their
needs in adopting the necessary approaches. One effective method for meeting these needs is the
“creative drama method” (Akdemir, 2020).

Creative drama can be defined as the enactment of a purpose and a thought based on the
life experiences of group members, using techniques such as improvisation, role-playing, and other
similar methods. These enactments are carried out under the guidance of an experienced instructor,
emphasizing spontaneity, the “here and now” principle, and pretending (Adigiizel, 2018). Since it is
challenging for parents to directly and memorably recognize, observe, and examine their approaches
toward their children, using creative drama makes it easier for parents to understand themselves
and their children. Instead of direct instruction-based approaches, creative drama allows for
interpretations based on design and imagination. Creative drama is one of the best ways to learn by
doing and experiencing during the educational process. The information obtained during this process
is not based on rote theoretical knowledge. Instead, it involves re-evaluating the learned information
from a new perspective and reconstructing it by reviewing experiences and practices (San, 2009).

Drawing on lived experiences, creative drama is an extremely effective method that can help
parents evaluate themselves, their attitudes within the family, and the overall family atmosphere. As
a result of this evaluation, it can become much easier for parents to implement the conclusions they
draw. To contribute to positive parental attitudes in preschool education, the Ministry of National
Education distributes the “Family Needs Assessment Form” to parents. After marking the areas
where they need help with their children, parents receive information from schools through various
methods such as letters, slides, presentations, and seminars on these topics. In addition to these
measures, enhancing communication skills between parents and children through the creative drama
method can be more permanent and effective (Adigiizel, 2018). One of the most significant impacts
of creative drama is the development of empathy skills, allowing parents to put themselves in their
children’s shoes. Instead of a didactic approach, creative drama enables parents to observe their
attitudes as if holding a mirror in front of them, leading to the awareness of adopting more positive
attitudes toward their children. By reflecting on these experiences and making necessary changes in
their attitudes, it can ensure that children are raised in a better atmosphere.
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According to Kolb’s “Experiential Learning Theory,” learning is a process in which
experience is transformed into knowledge. This theory not only identifies learning styles but also
addresses fundamental questions related to learning and individual development. Unlike other
authors who emphasize the genetic and biological aspects of learning styles, Kolb defines learning
styles as enduring and resistant conditions resulting from the interaction between the individual and
the environment. Individuals may prefer different learning methods or use them in combination (as
cited in Gencel and Erdogan, 2022). Within this framework, four learning modes can be defined:
concrete experience, reflective observation, abstract conceptualization, and active experimentation.
By emphasizing concrete experiences in the learning process, Kolb highlights the importance of
understanding and problem-solving through the experience obtained at that moment. In this process,
feeling the situation is more important than merely thinking about the subject (Balkul, 2020).

According to Kolb’s experiential learning theory, an individual first undergoes an artificial or
realistic experience related to the subject. Then, they analyze this experience internally. Subsequently,
the insights gained are associated with events that resemble real-life situations. The knowledge and
awareness obtained from experiences connected to real-life situations are later applied in a real
context, resulting in the acquisition of a new experience (Evin-Gencel, 2007). Considering the
harmony and similarity between creative drama and Kolb’s theory, it is likely that the experiences
parents gain through the creative drama method will be more enduring (Ay, 2017; Tanyel, 2022).

To understand childhood and preserve proper values, it is necessary for adults to reassess their
own values. In doing so, the most crucial guide will be considering the experiences and knowledge
of the people they interact with. Discussing the understanding of childhood, controlling behaviors,
and providing examples from the approaches of other adults while interacting and communicating
with children will not be an appropriate learning method. Therefore, creative drama, which creates a
fictional environment and enables the understanding of the subject without losing touch with reality,
can be one of the effective methods for changing parents’ behaviors and attitudes (Gokbulut, 2006).

This study aims to provide parents with children of various ages with knowledge about
different parenting attitudes through the method of creative drama and to help them understand the
effects of these attitudes on their children. Additionally, it seeks to measure the effectiveness of
creative drama in helping parents develop appropriate attitudes.

Methodology
Research Model

This study employed a mixed-method design, combining both qualitative and quantitative
methods. The research design used is the convergent design, which involves the simultaneous
collection and analysis of both quantitative and qualitative data. The researcher collects two different
data sets and then merges them to develop a comprehensive understanding. This design is used to
address the research question more thoroughly and enrich the results (Creswell, 2021). Qualitative
research involves collecting data through methods and techniques such as observation and interviews.
This data is then organized, categorized, themes are identified, and all these stages are reported
(Ozdemir, 2010). Quantitative research, on the other hand, involves objectifying, making observable,
and quantifying phenomena and events to identify and understand them. In this study, a pre-test
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post-test single-group quasi-experimental model, one of the quasi-experimental designs, was used
(Biiytikoztiirk et al., 2020).

Study Group

This study was conducted in the club classroom of 23 Nisan Kindergarten, located in Erfelek
District, Sinop Province. The classroom, measuring 35 square meters, features laminate flooring and is
equipped with a projector, computer, and four kindergarten cabinets. The research group consisted of 12
parents of students attending the kindergarten who volunteered to participate in the study. An examination
of the educational backgrounds of the participating parents revealed that two were university graduates,
five were high school graduates, four were middle school graduates, and one was a primary school
graduate.

Implementation Process

Conducted in collaboration with the administration of 23 Nisan Kindergarten in Erfelek to
provide the venue and participants, this research began on November 12, 2018, and concluded on
November 22, 2018. The study was carried out on weekdays between 08:30 and 11:30, with a total of six
sessions lasting 180 minutes each and two sessions lasting 60 minutes each. All parents attended each
session. The workshop topics applied in the study were structured as follows:

1. Session: Introduction-Communication
. Session: Creative Drama Techniques
. Session: Overindulgent Parenting Attitude

. Session: Authoritarian Parenting Attitude

. Session: Democratic Attitude and Other Attitudes

2

3

4

5. Session: Protective Parenting Attitude

6

7. Session: Parenting Attitudes with Children
8

. Session: General Evaluation
Data Collection Tools

In the study, the Parental Attitude Scale (PAS) developed by Karabulut Demir and Sendil (2008)
was used to obtain quantitative data. PAS was employed as a pre-test and post-test data collection tool.
PAS was developed to measure the child-rearing behaviors of parents with children aged 0-6 years.
The scale is in Likert format, with five options that vary according to the frequency of each behavior.
These options are: Always, Usually, Sometimes, Rarely, and Never. This allows parents to indicate how
often they exhibit the mentioned behavior. One of these options is marked for each item. In scoring the
items, Always receives 5 points, while Never receives 1 point. Scores obtained from each dimension
are calculated separately to yield a score for each dimension. A high score indicates an adoption of the
behavior represented by that dimension (Karabulut Demir and Sendil, 2008). For collecting qualitative
data, observation forms containing verbal and written feedback, along with video recordings, were used.

Data Collection

During the interim evaluations and assessment activities conducted in the workshops, verbal
and written feedback, the leader’s records, the results of the parents’ readiness workshops regarding
attitudes, and the results of the comparative workshop conducted at the end of the process were used
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as data. All workshops were recorded to observe participants’ progress and to be used in the final
evaluation. Verbal feedback from the evaluations was transcribed from the video recordings.

Analyzing the Data

The qualitative data of the study, including written and verbal feedback obtained from
participants during interim evaluations/assessments and observation forms, as well as data collected
at the end of the study, were analyzed using content analysis, one of the qualitative methods. Content
analysis is a technique that systematically examines a text or data set to make inferences based on
specific categories. This technique is used to understand, describe, and interpret the content found in
various media types such as text, images, or audio. Researchers divide the content into main categories
to identify specific themes and evaluate the frequency or relationships within these categories to
reveal the characteristics of the data set. Content analysis is often adopted by researchers who aim to
develop an in-depth understanding, identify trends, or systematically evaluate the existing knowledge
on a specific topic (Creswell, 2021).

The data obtained in the study were analyzed using SPSS 23 software. In the analyses, the
reliability values of the sub-dimensions of the scale used, the descriptive analysis of these sub-
dimensions, and dependent groups t-tests were performed as the findings were normally distributed.
“Data with skewness and kurtosis values within the range of £1.5 can be considered normally
distributed” (Dogan and Basokgu, 2010: pp. 65-66). The skewness and kurtosis values of the data
collection tools used in the study were examined and found to be within the +1.5 range, indicating
that the data were normally distributed. The values obtained from the scales were calculated by
averaging all items in each sub-dimension. The significance level in the analyses was set at .05
(a=0.05). Table 1 presents the pre-test reliability values for the general scale and its sub-dimensions
used in the study.

Table 1

Reliability Values Between Items for the Pre-Test of the Parental Attitude Scale and Its Sub-Dimensions

Sub-Dimension Number of Items Cronbach’s Alpha
Democratic Attitude 17 91
Authoritarian Attitude 11 .82
Protective Attitude 9 17
Permissive Attitude 9 ,73

According to Table 1, the reliability value between items for the Democratic Attitude
subscale is .91; for the Authoritarian Attitude subscale, it is .82; for the Protective Attitude subscale,
it is .77; and for the Permissive Attitude subscale, it is .73. All values are at acceptable levels, and
the differences between the subscales appear to be a result of variability in the number of items.
Overall, it can be said that the participants provided consistent responses within each subscale and
that the scale validly measures the concepts it is intended to assess. For example, a participant with
a high authoritarian attitude provided consistent and relatively high values between 1 and 5 on the
authoritarian attitude subscale compared to other participants.
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Table 2

Reliability Values Between Items for the Post-Test of the Parental Attitude Scale and Its Sub-Dimensions
Sub-Dimension Number of Items Cronbach’s Alpha
Democratic Attitude 17 ,83
Authoritarian Attitude 11 J75
Protective Attitude 9 ,60
Permissive Attitude 9 ,61

In Table 2, the post-test reliability values of the overall scale and its sub-dimensions used
in the study are presented. According to the analysis results, the inter-item reliability value of the
Democratic Attitude subscale is .83, the inter-item reliability value of the Authoritarian Attitude
subscale is .75, the inter-item reliability value of the Protective Attitude subscale is .66, and the
inter-item reliability value of the Permissive Attitude subscale is .61. All values are within acceptable
ranges, and the differences between the subscales are thought to result from the variability in the
number of items. The differentiation in pre-test reliability values can be attributed to the reduction in
variance among the subscales following the Creative Drama intervention.

Based on the reliability analyses, the values for the overall scale and its sub-dimensions were
deemed appropriate, and all items and the subscale scores derived from these items were included
in subsequent analyses. According to the analysis results, there was no need to exclude any items
from the subsequent analyses. Since all items were completed and no outliers were detected, all
participants were included in the analyses.

Research and Publication Ethics

Since the data of this study were collected in the 2018-2019 academic year, there is no ethics
committee certificate for this research.

Findings

The statistical analysis results of the workshop-based data on excessively permissive,
excessively protective, authoritarian, and democratic parental attitudes are presented in the tables
below. In the analyses conducted, the pre-test and post-test descriptive analysis data of the overall and
sub-dimensions of the parental attitudes scale are shown in Table 3.

Table 3

Descriptive Analysis Results of the Pre-Test and Post-Test Scores for the Overall and Sub-Dimensions of the
Parental Attitudes Scale

N Minimum Maximum Mean Standard Deviation

Pre-Test — Democratic Attitude 12 2,18 4,29 3,18 ,70
Post-Test — Democratic Attitude 12 2,24 4,76 3,96 ,64
Pre-Test — Authoritarian Attitude 12 1,55 3,64 2,65 ,64
Post-Test — Authoritarian Attitude 12 1,27 2,18 1,72 31
Pre-Test — Protective Attitude 12 2,56 4,29 3,38 ,67
Post-Test — Protective Attitude 12 1,97 4,11 3,13 ,61
Pre-Test — Permissive Attitude 12 1,03 3,67 2,75 J72
Post-Test — Permissive Attitude 12 1,33 3,89 2,35 71
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Examining the pre-test descriptive analysis results in Table 3, it is evident that all participants
have average scores in each parental attitude, with no extreme values in any attitude. This indicates
that they come from a normal population and are open to changes in their existing attitudes. The
differences in attitude values observed in the post-test descriptive analysis results, compared to the
pre-test averages, suggest a change due to the ‘Creative Drama’ activity.

Table 4 shows the results of the dependent groups t-test between the pre-test and post-test
scores for the sub-dimensions of the Parental Attitudes Scale.

Table 4
Dependent Groups t-Test Analysis Results for the Pre-Test and Post-Test Scores of the Sub-Dimensions of the
Parental Attitudes Scale

Test Pair N Mean SD t p
Pre-Test — Democratic Attitude 12 3,18 ,70 -3,444 ,005*
Post-Test — Democratic Attitude 12 3,96 ,64

Pre-Test — Authoritarian Attitude 12 2,65 ,64 6,890 ,001*
Post-Test — Authoritarian Attitude 12 1,72 31

Pre-Test — Protective Attitude 12 3,38 ,67 1,866 ,089
Post-Test — Protective Attitude 12 3,13 ,61

Pre-Test — Permissive Attitude 12 2,75 72 2,158 ,054
Post-Test — Permissive Attitude 12 2,35 71

*p<,05

Examining the data in Table 4, a significant increase in democratic attitudes among
participants, t(11) =-3.44, p <.005, and a significant decrease in authoritarian attitudes, t(11) = 6.89,
p <.001, are observed. There is no significant difference between the other sub-dimensions (.10 < p
<.05).

In terms of effect sizes, results varying between medium to large effect sizes according to
Cohen’s standards are observed (for each attitude change respectively, d = 1.01, d = 1.20, d = .04,
d = .57). According to these results, it is evident that the Creative Drama activity particularly led
to an improvement in the democratic attitudes of parents towards their children and a decrease in
authoritarian attitudes.

Looking at the qualitative findings obtained from the workshop activities:
Democratic Parenting Attitude

At the end of the study involving concepts related to democracy, it was noteworthy that the
participants formed a circle when given the directive to place themselves in a line in a democratic
environment. At the end of the enactments related to the democratic parenting attitude, the comment
“It was very different from previous attitudes” was made. Compared to all other attitudes, the opinion
that children would be happy and self-confident emerged. The attitude-related board created during the
evaluation was referred to by the participants as “our roadmap.” It was observed that the participants
discussed the difference between democratic attitudes and other attitudes.
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Authoritarian Parenting Attitude

Participants generally commented, “We learned how wrong an attitude we believed to be
positive and correct is” regarding the authoritarian parenting attitude. In the posters prepared at the end
of the workshop, expressions emphasizing the importance of respecting the child’s life and decisions
were used. The words “unhappiness” and “pressure” were frequently used concerning the impact on
children. Comments were made on the difference between punishment and discipline. One participant
remarked, “It hit us like a slap,” and other participants supported it by saying, “We learned our lesson.”
In this respect, it can be said that Creative Drama activities can create significant changes, especially
in authoritarian parenting attitudes, and can lead to a positive increase in the child’s development.

Overprotective Parenting Attitude

In the fill-in-the-blank exercise conducted at the end of the workshop, participants generally
stated that they realized the harm they caused to their children while trying to protect them.

* “I did self-criticism.”

* “[ felt how much I restricted my child and realized it was wrong.”

’

* “I promised myself not to make these mistakes.’
» “I saw my rights and wrongs.”

* “I confronted myself in this workshop.”

’

* “I realized everything. I will give my children that self-confidence.’

In the exhibition work done with pictures, the expression “I am a child, I want to explore” was
used to reflect the emotions of the child in the visual. In the interim evaluation studies, the statement
“It was nice to be protected, but when overly protected, I felt restricted” was noteworthy.

Overly Permissive (Indulgent) Parenting Attitude

At the end of the studies conducted throughout the workshop on overly permissive parents,
participants emphasized that being permissive is necessary but believed there should be a limit to it.
They stated that they realized how exhausting it is to make promises, that children need rules, and
became aware of the negative impacts of excessive permissiveness on children.

Drama with Children

In the improvisation part with the children, the attitudes of the children towards their mothers
were observed, and in the evaluation part, participants stated that they realized their children’s attitudes
were just like their own. They mentioned that observing their children as parents was like watching
themselves. The communication of the children with their mothers in the parent role was observed.

Participants expressed their intention to apply these experiences to their lives. When the
letters written by participants to their children were examined, the following statements were found
noteworthy:

* “Sometimes I get angry, sometimes [ raise my voice, sometimes I act impatient. All of this is
because I am trying to protect you.”

’

* “Sometimes I thought I was a bad mother, and sometimes I thought I was a perfect mother.’
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* “Sometimes I think I cannot fully express my feelings to you. There is always a rush, always
a hurry in our lives. But still, there are quality times we spend together in our lives. I realized that
those are the times when we are the happiest.”

>

» “I'will always love and protect you in this life.’

» “Your father and I will always be by your side.”

’

* “My dear children, you enabled me to participate in this drama activity as a mother.’

» “From now on, beautiful days await us because I realized my mistakes and I apologize to
you.

’

* “[ came to this training for you and saw my rights and wrongs.’
Discussion, Conclusion and Recommendations

Upon evaluating the research data, it was observed that parents participating in the “Creative
Drama” activity demonstrated an increase in democratic attitudes and a decrease in authoritarian
attitudes toward their children. These changes indicate a rise in democratic attitudes and a reduction
in authoritarian attitudes. The “Creative Drama” activity has had a positive impact on parents,
encouraging them to adopt a more democratic approach and move away from authoritarian attitudes
towards their children. In this context, it is believed that the “Creative Drama” activity has mediated
positive changes in parenting practices and supported the healthy development of children.

Additionally, a decrease was observed in protective and permissive attitudes among mothers;
however, these changes did not reach a level of significance. The limited number of participants may
have made it challenging to achieve statistical significance. It is also considered that participants
may have initially exhibited lower levels of protective and permissive attitudes or may have been
less willing to change these attitudes. The decrease observed after the training could suggest that
mothers were reluctant to abandon these attitudes or resistant to such changes. This situation can be
associated with factors such as personal values, beliefs, or cultural influences. In this scope, it can be
said that the “Creative Drama” activity is a method capable of creating positive changes in parents’
attitudes towards their children.

The tendency of children to place themselves in a line observed in role-plays about democratic
parenting attitudes during the Creative Drama workshops has influenced participants to adopt
this attitude. This indicates that democratic attitudes can have a positive impact on children. The
differences that emerged from the role-plays strengthened participants’ beliefs that this new approach
would have a positive effect on their children’s happiness and self-confidence. It is noteworthy that
parents with an authoritarian attitude used expressions like, “We learned how wrong an attitude we
thought was right,” after the workshops. Posters emphasizing the need to respect the child’s life
and decisions increased awareness of the negative effects of authoritarian attitudes. This shows that
Creative Drama activities can lead to significant changes in authoritarian parenting attitudes and
positively contribute to children’s development.

An important finding at the end of the workshop was that participants questioned their overly
protective attitudes and understood the harm they were causing their children during a fill-in-the-
blank exercise. The participants’ expression of entering a process of self-confrontation indicates the
potential of Creative Drama activities to enhance individuals’ inner awareness. The process of parents
who were overly permissive realizing the boundaries of permissiveness and gaining awareness of the
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need for children to have rules is significant. This shows that Creative Drama activities can limit
overly permissive attitudes and guide parents toward a healthier parenting approach.

Participants’ efforts to apply their experiences to their daily lives demonstrate that Creative
Drama activities can lead to positive changes not only within the confines of the workshop but also
in everyday life. In this regard, the letters parents wrote to their children reflect that the workshop
process strengthened communication among individuals and contributed to the formation of positive
family dynamics.

The results of the study, in parallel with Giinalp’s (2007) findings, show that parents’
democratic attitudes have a positive effect on children’s self-confidence. Additionally, the conclusion
that children’s self-confidence decreases as the levels of authoritarian, indifferent, and protective
parenting attitudes increase is consistent with similar studies in the literature. Similar to the studies
by Palut (2008) and Yavuzer (2018), this study also reveals a significant connection between thinking
styles and parenting attitudes. It has been found that parenting attitudes that accept children as they
are, grant them freedom of expression, and value them are positively related to children’s legislative
and critical thinking styles. Furthermore, akin to the study by Derman and Basal (2013), this study
also demonstrates that family attitudes have an impact on children’s behavioral problems. Among
the findings are that fears may emerge in families exhibiting overly protective attitudes, while
specific behavioral problems may be observed in strictly disciplined families. In this context, it can
be concluded that Creative Drama activities can create positive effects on parenting attitudes and
that these effects can positively reflect on children’s emotional development. This study reveals the
potential of Creative Drama activities to help parents better understand themselves and improve their
parenting approaches.

When examining the impact dimensions of the Creative Drama activity, it is evident that more
research involving a larger number of participants is necessary. It is expected that significant changes
will be observed for each parenting attitude in studies conducted using this method. Additionally,
repeating the same method in studies that include fathers is suggested to enhance the reliability of
the results.
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Makale Bilgisi Oz

DOI: 10.21612/yader.2024.011 Bu arastirmanin amaci, Spor Bilimleri Fakiiltesi 3. sinif 6grencilerinin iletisim kaygt
diizeylerine ¢evrimigi yaratici drama yonteminin etkisini incelemektir. Bu amag

Makale Gegmisi dogrultusunda Spor Bilimleri Fakiiltesinde ogrenim goren dgrenciler igerisinde 10'u

Gonderim: 23.04.2024 kontrol grubu ve 10’u deney grubu olmak iizere toplam 20 6grenci arastirmaya ddhil
Kabul: 28.07.2024 edilmistir. Kontrol grubunda bulunan 10 6grenci sadece etkili iletisim becerileri dersi
alirken, deney grubunda bulunan 10 ogrenciye ise etkili iletisim becerileri dersinin
yamnda yaratici drama etkinlikleri cevrimici olarak wygulanmistir. Arastirmada
Anahtar Sozciikler McCroskey (1982) tarafindan gelistirilen ve McCroskey ve digerleri (1985) tarafindan
Tletisim tekrar gegerlik ve giivenirlik ¢alismast yapilan 4 boyut ve 24 maddeden olusan Iletisim

fletisim kaygist Kaygisi Olgegi (IKO-24) on test ve son test olarak 6grenci grubuna uygulanmigstir.

Arastirmada on test — son test kontrol gruplu yari deneysel desen kullanilmistir. Deney

Universite 6grencileri g e ;
fiversie ogrenciiert ve kontrol grubuna baslangigta iletisim kaygisi 6lgegi on test olarak uygulanmsg, sekiz

Yaratict drama atolye olarak uygulanan yaratict drama etkinlikleri sonrasinda da iletisim kaygist
Spor bilimleri olgegi son test olarak uygulanarak arasindaki farkin istatistiki olarak anlamli olup
olmadigina bakilmistir. Arastirmanin sonunda, ¢evrimici yaratici drama etkinliklerinin

Spor Bilimleri Fakiiltesi 6grencilerinin genel iletisim kaygisi, toplanti iletisim kaygist

— ve grup iletisim kaygisini deney grubu lehine anlamli bir diizeyde azalttigi bulunmustur.
Makale Tiirii . R . .
Bireylerarast iletisim kaygilarinda ise anlaml bir fark bulunmamistir. Arastirma

Arastirma Makalesi bulgularina dayanarak iiniversitelerde iletisim kaygisint azaltmak amaciyla yiiz yiize

va da ¢evrimici ortamda drama etkinliklerinin uygulanmasi onerilmektedir.
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Giris

Insan dogas1 geregi sosyal bir varliktir. Bu nedenle de cevresi ile siirekli iletisim ve etkilesim
halindedir. Insanlar iletisim sayesinde fikir aligverislerinde bulanabilmekte, duygu ve diisiincelerini
ifade edebilmekte ve birbirlerini anlayabilmektedir. Toplumsal bir varlik olan insanin, ¢evresi ile
saglikli bir iletisim kurabilmesi i¢in rahat olmasi ve iletisim kaygis1 yasamamasi gerekmektedir.
Yapilan calismalar tiim insanlarin iletisim kaygisi yasadigini ancak insanlarin ortalama tigte birinin
yiiksek diizeyde iletisim kaygist yasadigimi gostermektedir (Hunter vd., 2014; McCroskey, 2007;
McCroskey vd., 2014; Shi vd., 2015).

[letisim kaygis1, bireylerin iletisim esnasinda yasadig1 korku, gerilim ve endise hali olarak
tanimlanabilir (Beatty vd., 1998; Bodie, 2010; McCroskey, 1977). Kisi iletisim kurmak konusunda
endise duyuyorsa iletisim siirecindeki mesajlardan emin olamama (Cakmak ve Aktan, 2016; Cakmak
2018), iletisim esnasinda asir1 terleme ve yiiksek kalp atim hizi (Beatty ve Dobos, 1997), diger
bireylerle iletisim kurma olasiliginda azalma (McCroskey, 1984), insanlar 6nlinde konusmaktan
cekinme (Erdogan, 2018), iletisim sirasinda elde etmeyi diislindiigli faydadan ¢ok olumsuz duygular
yasama (Loureiro vd., 2020) gibi sikintilar yasamaktadir. Bu sebeple, iletisim kaygisi ¢oziime
kavusturulmasi ve 6nlem alinmasi gereken olumsuz bir durumdur (Cakmak ve Aktan, 2016).

Iletisim kaygilarinin engellenmesi ve ¢dziime kavusturulmasi icin en etkili yollardan biri
yaratict drama etkinlikleridir (Adigiizel, 2006; Cifci ve Altinova, 2017; G6élpimar vd., 2018). Yaratici
drama yontemi, bireylere bir grup icerisinde kendilerini hem s6zel hem de bedensel olarak ifade
edebilecekleri bir ortam sunar. Bu durum kisinin diger bireylerle ve grupla olan iletisim ve etkilesimini
arttirir. Drama etkinliklerine katilan kisiler genellikle iletisim ve etkilesim igeren etkinliklerin
kendilerine iyi geldiginin veya kendilerini iyi hissettirdiginin altin1 ¢izerler (Karaosmanoglu vd.,
2022). Wessels (1987), drama etkinlikleri ve rol yapma uygulamalarmin 6grencilerin etkinlige
odaklanmalar1 nedeniyle konusma gereksinimini artirdigini belirtmektedir. Bu tiir etkinlikler,
katilimcilarim hayal gliglerini kullanarak diger bireylerle iletisim kurmalarma ve etkilesime
gecmelerine olanak tanirken, bu siiregte iletisim becerilerini farkinda olmadan gelistirdiklerine
isaret etmektedir. Yaratict dramanin iletisim becerilerini gelistirmedeki etkisi, 6zellikle dogaglama
siireclerinde one cikar (Bessadet, 2022; Cifci ve Altinova, 2017). Dogaclama, katilimcilar1 anlik
olarak diisiincelerini dile getirmeye ve hizlica yanit vermeye yonlendiren bir drama teknigi olarak
bilinir (Emunah, 2019; Wessels, 1987). Bu siire¢, katilimcilarin géz temasi, konusma, beden dili,
jest ve mimik gibi iletisim becerilerini etkin bir sekilde kullanmalarini zorunlu kilar (Adigiizel,
2006; Emunah, 2019). Dogaglama esnasinda katilimcilar, duygularini ve diistincelerini baskalarina
aktararak iletisim becerilerini gelistirirler. Bu sayede, bireylerin iletisimdeki &zgiivenleri artar ve
kaygilar1 azalir, boylece daha etkili bir iletisim ortami1 saglanir (Karaosmanoglu vd., 2022; Golpinar
vd., 2018).

Yaratic1 dramanin bireylerin iletisim becerilerini arttirdigi (Akoguz, 2002; Arslan vd., 2010;
Dere, 2019; Dereli, 2018; Erdem, 2021; Karacil-Kilicaslan ve Yayla, 2018; Onur, 2016; Ormanci
ve Sasmaz Oren, 2010; Sengiil ve Unal,2018; Yeler, 2018), yazma kaygis1 iizerinde olumlu bir
etkiye sahip oldugu (Sevim ve Erem, 2013), okuma kaygilarmi azalttig1 (Yilmaz, 2009), konusma
becerilerini arttirdigi ve konusma kaygilarini azalttigi (Aykag ve Cetinkaya, 2013; Hamzaday1 vd.,
2018; Kardas, 2016), sinav kaygisini azalttig1 (Karatag ve Tagay, 2019) ve bireylerde durumluk
kaygiy1 azalttig1 (Dikici, 2010) yapilan calismalar sonucunda tespit edilmistir. Bu durumda yaratici
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dramanin hem bireylerde iletisim becerisi gelistirdigi hem de bireylerin kaygi diizeyini diigtirdiigli
sonucuna varilabilir. Bu bulgular 15181nda, egitim ve 6gretim faaliyetlerinin en 6nemli 6geleri arasinda
olan 6gretmenlerin etkili iletisim becerilerine sahip olmasi 6énemlidir (Azian vd., 2013; Cuhadar
vd., 2014). Etkili iletisim becerilerine sahip dgretmenler, 6grencilerin okula uyumlarinda (Pianta
vd., 1995), nitelikli bireyler yetistirilmesinde (Tungeli, 2013), 6grencilerin akademik bagarilarinin
artmasinda (Hallinan, 2008; O’Connor ve McCartney, 2007) ve 6grencilerin sosyal, duygusal ve
biligsel gelisimi {izerinde olumlu etkilere sahiptir (Rudasill, 2011; Buyse vd., 2009).

Oncelikle Cin’de baslayan ve daha sonra iilkemiz de dahil olmak iizere tiim diinyay1
etkileyen COVID-19 pandemisi, yiiz yilize gergeklestirilen egitimlerin ¢evrimi¢i ortamda
yapilmasina neden olmustur. Bu egitimlerden biri de yaratici dramadir. Pandemi 6ncesinde, fiziksel
bir mekénda ve yiiz yiize temas gerektiren drama egitiminin ¢evrimici ortamda yapilmasi olumsuz
bir kanaatle karsilanmisti (Metinnam ve Karaosmanoglu, 2021). Ancak Philip ve Nicholls (2007),
pandemi doneminden Once tiyatro ve drama derslerinin uzaktan egitim yoluyla verilebilecegini 6ne
siirmiislerdir. Pandemi siirecinde ise ¢evrimi¢i 6grenmenin, ¢cocuklarin olumsuz durum ve olaylara
kars1 daha dayanikli olmalarina ve egitim siirecinin daha saglikli ve eglenceli hale gelmesine olanak
sagladigi goriilmiistiir (Cziboly ve Bethlenfalvy, 2020). Cevrimigi yaratict drama uygulamalari,
yaratict drama uygulamalarinin bilesen ve siireclerinden olusmaktadir. Tek fark, bu kurgusal
gercekligi online platformda yaratmak, yasamak ve yasatmaktir. Dolayisiyla yaratici dramanin temel
bilesenleri, ilkeleri ve siiregleri ¢evrimigi yaratici dramada da gegerlidir (Utkiir-Giillithan vd., 2023).
Karaosmanoglu ve digerleri (2023) tarafindan yapilan arastirmada, COVID-19 siirecinde ¢evrimigi
drama dersi yiiriten drama Ogretmenlerinin dijital ortamin kisitliliklarina ve teknik sorunlara
yonelik ¢oziim stratejileri gelistirdikleri ortaya konulmustur. Ayrica, Nadarajan ve digerleri (2022)
tarafindan yapilan ¢alismada sunulan anket ve goriisme bulgulari, 6grencilerin ¢evrimigi yaratici
deneyimlerinde canli etkilesimler, 6gretmen-6grenci ve akran iligkileri, erisilebilirlik ve basartyla
ilgili ¢esitli zorluklar yasadiklarini ortaya koymustur.

COVID-19 pandemisiyle beraber tiim diinyada oldugu gibi Tiirkiye de yeni normale adapte
olmaya calismistir. Drama, Tiirkiye’ de yeni normale hizla tepki veren alanlardan biri olmustur.
Bu duruma drama egitmeni yetistirmeyi amaglayan kurumlardan biri olan Cagdas Drama Dernegi
(CDD)’nin de etkisi olmustur. CDD, drama egitmeni yetistirme final agamasi olan bitirme projesinin
planlamasimi ve etkinliklerin tasarlanmasini c¢evrimici ortamda gerceklestirmistir. Daha sonra
egitmenlik egitiminin diger asamalarini da ¢evrimigi ortamlara uygun olarak tasarlayarak uygulamaya
gecmistir (Metinnam ve Karaosmanoglu, 2021). Bunun yan sira iiniversitelerde okutulan se¢meli
drama dersleri de COVID-19’la birlikte ¢evrimigi ortamlara uygun olarak tasarlanmis ve bunun
icin de farkli platformlar kullanilmistir. Daha ¢ok kameranin ve mikrofonun kullanildig: etkinlikler
uygulanmistir (Karaosmanoglu ve Metinnam, 2021). Universiteler, akademik veri ydnetim sistemi
(AVYY) ile birlikte Team Link, Adobe Connect, Webex, Skype, Zoom, Google Hangouts, Goto
Meeting, Eztalks, Classrroom, Google Meet, Discor, Eztalks gibi platformlarla uzaktan egitime
baslamistir (Bal Incebacak, 2022a). Drama dersleri online olarak verilirken drama etkinliklerinde ve
drama egitim programinda gerekli degisikliklerin yapildigi, online derslerde agirlikli olarak Zoom
dijital platformunun kullanildig1 ifade edilmistir (Karaosmanoglu vd., 2022).

Cevrimi¢i uygulanan yaratici drama uygulamalarmin etkili oldugunu gosteren ¢esitli
calismalara rastlanmistir. Utkiir-Giillithan ve digerleri (2023), cevrimigi yaratict drama etkinliklerinin
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ilkokul 6grencilerinin mutluluk ve eglenme diizeylerini artirdigi sonucuna ulagsmislardir. Bu
etkinliklere katilan 6grenciler, daha mutlu olduklarini ve daha fazla eglendiklerini ifade etmislerdir.
Benzer sekilde Bal Incebacak (2022a), iiniversite dgrencileri ile yaptig1 calismada, cevrimici drama
derslerine katilan 6grencilerin uzaktan egitimden keyif aldiklarini, egitim siirecinde aktif olduklarini
ve yiiz ylize egitimdeymis gibi hissettiklerini belirtmistir. Karaosmanoglu ve digerleri (2022) ise
drama egitmenlerinin yiiz yiize uyguladiklari drama egitim programlarini dijital platformlara
uygun hale getirerek basariyla uyguladiklarini belirtmislerdir. Drama egitimlerinde agirlikli olarak
Zoom dijital platformunu kullandiklarini, bu derslerde drama egitmenlerinin ¢evrimigi dersleri
degerlendirmek, geri bildirimde bulunmak ve 6grencilerin hazirbulunusluklarini tespit etmek icin
Kahoot, Menti, Padlet gibi Web 2.0 araglarmi kullandiklar1 sonucuna varmiglardir. Bal Incebacak
(2022b) ayrica, ¢evrimigi yaratict drama derslerinin sonunda tiniversite 6grencilerinin kendilerini
daha iyi ifade ettiklerini, uzaktan egitimde islenen diger derslerde pasif olduklarini ancak ¢evrimigi
uygulanan yaratic1 drama derslerinde daha aktif olduklarim belirtmistir. Ozkaya ve Altuntas (2021),
masallarla kok ve eklerin 6gretiminde ¢evrimigi yaratici drama etkinlikleri planlamiglardir. Bag ve
Arik Karamik (2023) tarafindan yiiriitiilen ¢alismada, 6gretmen adaylarinin matematik derslerinde
cevrimi¢i drama yontemini kullanarak &grenme kuramlarini uygulama konusundaki olumlu
goriiglerinin artt1g1 ortaya konulmustur.

Cevrimigi yaratici drama etkinliklerinin basariyla uygulandigini gosteren bulgular dnceki
arastirmalarda da mevcuttur (Bal Incebacak, 2022a; Cziboly ve Bethlenfalvy, 2020; Karaosmanoglu
vd., 2022; Utkiir-Giillihan vd., 2023). Cevrimigi planlanan yaratict drama etkinlikleri gibi yiiz
ylize planlanan ve uygulanan yaratict drama etkinliklerinde de beklenen olumlu etkinin goriildiigi
calismalara rastlanmigtir. Binici (2013), kendini ifade etmede zorlanan, grup karsisinda konusma
glicliigli ¢eken Ogretmenlerin yaratict drama yontemi sayesinde bu sikintilari astigi sonucuna
varmistir. Kaya (2018), yaratici drama yonteminin kaygi diizeyini olumlu etkilemede ve stresle bag
etmede anlamli bir etkisi oldugu sonucuna varmistir. Sevim ve Erem (2013) yaptiklar1 ¢calismada
yaratici drama yonteminin dgrencilerin yazma kaygilan tizerinde olumlu etki yarattigi sonucuna
varmiglardir. Kardas ve Akin (2019) yaratict drama yonteminin 6grencilerin Tiirkge konusma
kaygilarinin hafifletilmesinde etkili oldugu sonucuna varmislardir. Dikici ve arkadaslar1 (2010)
yaratict drama temelli grup rehberliginin 6grencilerin durumluk kaygi diizeylerini azaltmada etkili
bir yontem oldugu sonucuna ulagsmiglardir. Abact ve arkadaslarinin (2015) yaptiklar1 ¢alismada
kendini kontrol etme, iliskiyi baslatma ve siirdiirme, grupla bir isi yapma ve yiiriitme becerilerinin
kazandirilmasinda yaratict drama yontemin etkili oldugu sonucuna varilmistir. Yapilan ¢aligmalar
incelendiginde yaratici drama etkinliklerinin katilimeilarin iletisim becerileri ve kaygi diizeylerinde
olumlu etkiye sahip oldugu goriilmektedir.

Literatiirde, ¢evrimici uygulanan yaratict drama etkinliklerinin iletisim becerilerine olumlu
etkileri olduguna dair bulgulara rastlanmaktadir (Bal Incebacak, 2022b). Ancak, dogrudan iletisimle
ilgili cevrimi¢i drama uygulamalarina yonelik ¢alismalara rastlanmamustir. Cevrimigi yaraticit drama
yonteminin bu baglamda énemli bir potansiyele sahip oldugu goéz Oniine alindiginda, bu calisma
bu alandaki 6nemli bir boslugu doldurmay1 amaglamaktadir. Bu dogrultuda, bu ¢alismanin amaci,
Canakkale Onsekiz Mart Universitesi Spor Bilimleri Fakiiltesinde okuyan ve etkili iletisim dersi
alan 3. siif 6grencilerinin iletisim kaygi diizeylerine ¢evrimigi yaratict drama yonteminin etkisini
arastirmaktir.
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Yontem
Arastirmanin Yontemi

Spor Bilimleri Fakiiltesinde 6grenim goren 10 6grenci kontrol grubunda yer alarak sadece
etkili iletisim becerileri dersi almis, deney grubundaki diger 10 6grenci ise ayni dersin yani sira
cevrimici yaratict drama etkinliklerine katilmistir. On test ve son testin uygulandigi kontrol gruplu
yar1 deneysel desenin kullanildigi ¢alismalarda oldugu gibi deney ve kontrol grubuna baslangicinda
iletisim kaygist 6lgegi uygulanmis yaratict drama etkinlikleri sonrasinda iletisim kaygisi 6lgegi son
test olarak uygulanarak arasindaki farkin istatistiki olarak anlamli olup olmamasina bakilmigtir
(Johnson ve Christensen, 2014). Cevrimigi gergeklestirilen yaratict drama etkinliklerine baslamadan
once deney ve kontrol gruplarinin homojenligine bakilmistir. Arastirma yolu tablo 1’de gosterilmistir.

Tablo 1

Arastirma Deseni

Grup  On test Islem Son test

Kontrol Tletisim Kaygis1 Olgegi Islem yok

Deney iletisim Kaygisi Olgegi Cevrimici Yaratict Drama Etkinlikleri iletisim Kaygis
Olgegi

Calisma Grubu

2020-2021 akademik yilinda, Canakkale Onsekiz Mart Universitesi Spor Bilimleri
Fakiiltesi’nde kayithi olan ve etkili iletisim becerileri dersine katilan, ardindan arastirmaya goniillii
olan 20 6grenci, ¢alisma grubunu olusturmustur. Aragtirma grubunu ‘etkili iletisim becerileri’ dersini
segen Beden Egitimi ve Spor Ogretmenligi Béliimii ve Spor Yoneticiligi Boliimiinde 6grenim goren
goniillii 6grencilerden olusmustur. Deney grubunu 4 kadin 6 erkek 6grenci olustururken, kontrol
grubunu ise 5 erkek 5 kadin 6grenci olusturmustur. Arastirmaya katilan 6grencilerin deney ve kontrol
grubuna gore iletisim kaygi diizeyleri diisiik, orta ve yliksek seklinde siniflandirilarak Sekil 1°de
verilmistir.

Sekil 1
Arastirmaya Katilan Spor Bilimleri Ogrencilerinin Iletisim Kaygi Diizeyleri

7
6
5
4
3
2
1
0

Kontrol Grubu fletisim Kayp1 Dizeyleri Deney Grubu {letisim Kayg1 Dizeyleri

mDigik mOrta = Yiksek
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Veri Toplama Araclari

Calismada ogrencilerin iletisim kaygi seviyelerini 6lgmek ve c¢evrimi¢i yaratict drama
uygulamalarmin etkisini belirlemek amaciyla ILETISIM KAYGISI OLCEGI (IKO-24) kullanilmustir.
ILETISIM KAYGISI OLCEGI (IKO-24): McCroskey (1982) tarafindan gelistirilen 6lgek yine ayni
arastirmaci ve arkadaslari (McCroskey., 1985) tarafindan tekrar 1985 yilinda giincellenmistir. Olgek
Cakmak (2018) tarafindan Tiirkceye uyarlanmstir. Olcek, “grup iletisim kaygis1”, “toplant: iletisim
kaygis1”, “bireyler arasi iletisim kaygis1” ve “genel iletisim kaygis1” olmak {izere dort alt boyut ve
24 maddeden olugmustur. Boyutlarin puanlamasi McCroskey vd. (1985) arastirmasinda oldugu gibi
yapilmustir. “Grup =18 — (1) + (2) - 3) + (4) - (5) + (6)”, “Toplant1 =18 - (7) + (8) + (9) —(10) — (11) +
(12)”, “Bireylerarasi= 18 — (13) + (14) — (15) + (16) + (17) — (18)” ve “Genel =18 + (19) — (20) + (21)
—(22) + (23) — (24)” grup iletisim kaygis1 (1., 2., 3., 4., 5. ve 6. sorular). Iletisim kaygisinin diisiik, orta
ve yliksek olarak degerlendirilmesi boyutlara gore tablo 2’de gdsterilmistir.

Tablo 2

Iletisim Kayg: Diizeylerinin Belirlenmesi
Toplam Yiiksek Diisiik
Toplam Puan >80 <51
Grup >20 <11
Toplant1 >20 <13
Kisiler arasi >18 <11
Genel >24 <14

McCroskey (1982) tarafindan gelistirilen ve McCroskey ve digerleri (1985) tarafindan tekrar
gecerlik ve giivenirlik ¢alismasi yapilan 6lgegin Giivenirlik katsayist olan Cronbach’s a (0.94) olarak
bulunmustur. Cakmak (2018) tarafindan Tiirk¢ceye uyarlanan oOlgegin Cronbach’s a (0.81) olarak
bulunmustur. Bu arastirmada ise 6lgegin 6n test Cronbach’s a (0,794) tespit edilirken McDonald’s ®
degerinin ise (0,863) oldugu tespit edilmistir. Katilimeilarin son test sonuglarma gére Cronbach’s o
(0,836) McDonald’s @ degeri ise (0,950) oldugu tespit edilmistir.

Yaratici Drama Atolyelerinin Uygulama Siireci

Caligmanin bu boliimiinde yaratici drama etkinlikleri kullanilarak Spor Bilimleri Fakiiltesinde
okuyan 3. smif &grencilerinin iletisim kaygi diizeylerinin diistiriilmesi amaglanmaktadir. Bu amacla
4 boyut ve 24 maddeden olusan Iletisim Kaygis1 Olgeginin (IKO-24) her bir boyutu icin iki atdlye
planlanmustir. Atdlyeler 180 dakikadan (3 saat) olugsmaktadir. Bu durumda ‘iletisim kaygist boyutu’ igin
2 atolye, ‘toplant1 iletisim kaygist boyutu’ icin 2 atdlye, ‘genel iletisim kaygis1 boyutu’ igin 2 atdlye,
‘bireylerarasi iletisim kaygisi boyutu’ i¢in 2 atdlye hazirlanmistir. Atolyeler yaratici drama alaninda
uzmanlasmis ii¢ akademisyenin degerlendirmeleri ve Onerilerine sunulmus ve gelen goriis ve Oneriler
dogrultusunda eksiklikler giderilmistir. Atdlyeler uygulanirken Web 2.0 araglarindan (Zoom, Padlet,
Google Form) faydalanilmistir. Deney grubunu olusturan 6grencilerin daha dnce yaratici drama deneyimi
olmadigi katilimcilar tarafindan ifade edilmistir. Yaratict drama uygulamalari, CDD’nin agtig1 Yaratici
Drama Egitmenligi/Liderligi Kurs Programimin bes asamasini basariyla tamamlamis olan arastirmaci
tarafindan planlanmig ve yiirtitiilmiistiir.
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Verilerin Analizi

Aragtirmada kontrol ve deney gruplarindan elde edilen verilerin normalliginin sinanmasi
icin carpiklik ve basiklik degerleri ile Shapiro wilk testinin sonuglar 6n test ve son test olarak ayri
incelenmistir. Tablo 3 incelendiginde kontrol ve deney grubu 6n test ve son test degerlerinin ¢arpiklik
ve basiklik degerinin + 1.5 ile -1.5 degerlerinin disinda oldugu ayrica shapiro w testi sonuglarinda
anlamli olan boyutlar oldugu tespit edilmistir (Tabachnick ve Fidell, 2013). Bu nedenle parametrik
olmayan Mann Whitney U ve Wilcoxin Rank testleri uygulanmistir. Istatistiki olarak deney ve kontrol
gruplarn arasindaki farkin anlamli oldugu durumlarda farkin etki biiyiikliigiiniin degerlendirilmesi
icin rank biserial korelasyon degeri incelenmistir. Rank biserial korelasyon degerine gore 0.30°dan
daha az bir degere sahipse kiiciik etki biiyiikliigiine, 0.30 < ile 0.50 aras1 bir degere sahipse orta
etki biiyiikliigiine ve son olarak > 0.50’den fazla olan deger mevcut ise biiyiik etkiye sahip oldugu
ifade edilebilir (Kerby, 2014). Olgegin giivenilirlik katsayisinin hesaplanmasinda Cronbach’s a ve
McDonald’s o degerleri kullanilmistir.

Tablo 3
Kontrol ve Deney Gruplarimn lletisim Kaygisi Alt Boyutlarina Gore Carpiklik ve Basiklik Degerleri

Grup Toplant1 Kisiler aras1 Genel Toplam

Carpiklik 0979 1.16 -0.229 1.78 1.85
On test Basiklik -0.419 2.01 0.450 2.90 4.03
Kontrol Shapirow  0.0016 0.166 0.155 0.003 0.011
Carpiklik 0.789  1.62 -0.793 0.386  0.960
Son test Basiklik -0.335 3.37 0.759 2.54 1.19
Shapirow  0.124  0.049 0.385 0.158 0.003
Carpiklik 0.562  0.720 1.65 1.49 0.988
On test Basiklik -0.955 1.13 2.65 2.28 0.0702
Shapirow  0.228  0.575 0.002 0.042  0.126
Deney Carpiklik 1.03 1.39 0.362 1.96 1.37
Son test Basiklik 1.53 3.05 0.980 5.68 3.84
Shapirow  0.148  0.048 0.044 0.001  0.007

Islem yolu

» Calismada McCroskey (1982) tarafindan gelistirilen ve McCroskey ve digerleri (1985)
tarafindan tekrar gecerlik ve giivenirlik ¢aligmasi yapilan 24 madde ve 4 boyuttan olusan Iletisim
Kaygis1 Olgegi (IKO-24) 6n test ve son test olarak uygulanacagia karar verilmistir.

* Spor Bilimleri Fakiiltesi 3. Smif 6grencisi olup ‘etkili iletisim becerileri’ dersini alan
toplam 45 6grenci arasindan, goniillii olan 20 6grenci belirlenmistir. Segilen 20 6grenciden 10’u
deney grubuna, diger 10’u ise kontrol grubuna rastgele segilmistir.

 Her grup i¢in ayr1 ayr1t Whatsapp grubu olusturulmustur. Whatsapp gruplari olusturulduktan
sonra her gruba iletisim Kaygis1 Olgegi 6n test olarak uygulanmustir.
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+ Tiim 6grencilerin Iletisim Kaygis1 Olgegini doldurmasmin ardindan, gruplar arasinda
farklilik olup olmadigini belirlemek i¢in independent sample t-testi uygulanmistir.

* Yapilan 6n test sonrasinda deney ve kontrol gruplar arasinda fark olmadig1 goriilmiistiir.

 Kontrol grubunu olusturan 6grencilere 6n test uygulandiktan sonra, haftada 3 saat olarak
aldiklari etkili iletigsim dersi diginda herhangi bir islem uygulanmamustir.

* Deney grubunu olusturan dgrencilere Iletisim Kaygisi Olgegi 6n test olarak uygulandiktan
sonra, haftada 3 saat olarak aldiklari1 etkili iletisim dersinin disinda, hazirlanan yaratict drama
atolyeleri haftada 1 giin ( 3 saat) ve 8 hafta boyunca uygulanmustir.

» Tiim atSlyeler uygulandiktan sonra Iletisim Kaygis1 Olgegi son test olarak hem deney grubu
hem de kontrol grubu 6grencilerine uygulanmistir.
Arastirma ve Yayin Etigi

Aragtirma gerceklestirilirken etik kurallara uygun bir sekilde hareket edilmistir. Canakkale
Onsekiz Mart Universitesinin “Lisansiistii Egitim Enstitiisiine” etik izin belgesi igin bagvuru
yapilmistir. Canakkale Onsekiz Mart Universitesi Lisansiistii Egitim Enstitiisii Etik Kurulundan
05.05.2021 tarih ve E-84026528-050.01.04-2100068774 sayil1 belge ile aragtirmanin etik kurallara
uygun oldugu yoniinde izin alinmustir.

Bulgular

Arastirmanin baglangicinda ¢evrimigi yaratict drama etkinliklerine gegilmeden 6nce kontrol
ve deney gruplarinin arasindaki istatistiki olarak anlamli bir fark olup olmadiginin anlasilabilmesi igin
Mann Whitney u testi uygulanmuistir.

Tablo 4
Kontrol ve Deney Grubu On Test Sonuglarinin Karsilagtirilmast
Alt Boyutlar Gruplar X SS t p
Grup Kontrol 15.2 3.56 55.0 0.332
Deney 16.7 4.03
Toplanti Kontrol 14.3 4.03 62.5 0.598
Deney 14.9 4.06
Bireyler Arasi Kontrol 12.7 2.77 57.0 0.360
Deney 14.1 3.15
Genel Kontrol 14.1 3.53 61.5 0.555
Deney 14.6 3.42
Toplam Kontrol 56.3 10.12 53.0 0.280
Deney 60.3 10.95

Tablo 4 incelendiginde kontrol grubu o6grencilerinin grup iletisim kaygi diizeyi 6n test
puan ortalamalarinin (x=15.2), deney grubu 6grencilerinin grup iletisim kaygi diizeyi 6n test puan
ortalamalarinin (x=16.7) oldugu goriilmektedir. Bu durumda kontrol ve deney grubu 6grencilerinin
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grup iletisim kaygi diizeyi On test ortalama puanlari arasindaki bu fark anlamli (p=0.332) degildir
(p>0.05). Kontrol grubu 6grencilerinin toplant: iletisim kaygi diizeyi 6n test puan ortalamalarmin
(x=14.3), deney grubu 6grencilerinin toplant1 iletisim kaygi diizeyi 6n test puan ortalamalarmin
(x=14.9) oldugu goriilmektedir. Bu durumda kontrol ve deney grubu 6grencilerinin toplant1 iletisim
kayg1 diizeyi 0n test ortalama puanlari arasindaki bu fark anlamli (p=0.598) degildir (p>0.05). Kontrol
grubu dgrencilerinin bireyler arast iletisim kaygi diizeyi 6n test puan ortalamalarinin (x=12.7), deney
grubu 6grencilerinin bireyler arasi iletisim kayg1 diizeyi 6n test puan ortalamalarinin (x=14.1) oldugu
goriilmektedir. Bu durumda kontrol ve deney grubu Ogrencilerinin bireyler arasi iletisim kaygi
diizeyi On test ortalama puanlar1 arasindaki bu fark anlamli (p=0.360) degildir (p>0.05). Kontrol
grubu Ogrencilerinin genel iletisim kaygi diizeyi On test puan ortalamalarinin (x=14.1), deney grubu
Ogrencilerinin bireyler arasi iletisim kaygi diizeyi O6n test puan ortalamalarinin (x=14.6) oldugu
goriilmektedir. Bu durumda kontrol ve deney grubu 6grencilerinin bireyler arasi iletisim kaygi diizeyi
On test ortalama puanlar1 arasindaki bu fark anlamli (p=0.555) degildir (p>0.05).

Tablo 5

Kontrol ve Deney Grubu Son Test Sonu¢larimin Karsilastirilmasi

Alt Boyutlar Gruplar X SS t p Rank Biserial

Grup Kontrol 14.7 2.64 35.0 0.033 0.514
Deney 12.1 3.90

Toplanti Kontrol 14.8 3.22 24.0 0.006 0.667
Deney 11.1 3.53

Bireyler Arasi Kontrol 12.9 3.12 41.5 0.076 -
Deney 10.6 342

Genel Kontrol 133 1.66 27.5 0.009 0.618
Deney 11.8 2.26

Toplam Kontrol 55.6 8.51 24.0 0.006 0.667
Deney 45.5 12.20

Tablo 5 incelendiginde kontrol grubu o6grencilerinin grup iletisim kaygi diizeyi son test
puan ortalamalarmin (x=14.7), deney grubu 6grencilerinin grup iletisim kaygi diizeyi son test puan
ortalamalarinin (x=12.1) oldugu goriilmektedir. Bu durumda kontrol ve deney grubu 6grencilerinin
grup iletisim kaygi diizeyi son test ortalama puanlari arasindaki bu fark anlamli (p=0.033) bulunmustur
(p<0.05). Kontrol grubu 6grencilerinin toplanti iletisim kaygi diizeyi son test puan ortalamalarinin
(x=14.8), deney grubu o6grencilerinin toplanti iletisim kaygi diizeyi son test puan ortalamalarinin
(x=11.1) oldugu goriilmektedir. Bu durumda kontrol ve deney grubu 6grencilerinin toplanti iletisim
kayg1 diizeyi son test ortalama puanlari arasindaki bu fark anlamli (p=0.006) bulunmustur (p<0.05).
Kontrol grubu 6grencilerinin bireyler arasi iletisim kaygi diizeyi son test puan ortalamalariin (x=12.9),
deney grubu 6grencilerinin bireyler arasi iletisim kaygi diizeyi son test puan ortalamalarinin (x=10.6)
oldugu goriilmektedir. Bu durumda kontrol ve deney grubu dgrencilerinin bireyler arasi iletisim kaygi
diizeyi son test ortalama puanlar1 arasindaki bu fark anlamli (p=0.076) degildir (p>0.05). Kontrol
grubu dgrencilerinin genel iletisim kaygi diizeyi son test puan ortalamalarinin (x=13.3), deney grubu
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ogrencilerinin bireyler arasi iletisim kaygi diizeyi son test puan ortalamalarmin (x=11.8) oldugu
goriilmektedir. Bu durumda kontrol ve deney grubu 6grencilerinin bireyler arasi iletisim kaygi diizeyi
son test ortalama puanlar1 arasindaki bu fark anlamli (p=0.006) bulunmustur (p<0.05). Tablo 5
incelendiginde grup iletisim kaygisi, toplant iletisim kaygisi ve genel iletisim kaygisi alt boyutlarinda
etki degeri biiyiik bulunmustur. Ayrica toplam etki biiyiikliigii de biiyiik bulunmustur.

Tablo 6

Kontrol Grubu On Test ve Son Test Wilcoxin Rank Analiz Sonuglar

Alt Boyutlar Gruplar X SS t P

Grup On Test 15.2 3.56 55.0 0.332
Son Test 16.7 4.03

Toplant1 On Test 14.3 4.03 62.5 0.598
Son Test 14.9 4.06

Bireyler Arasi On Test 12.7 2.77 57.0 0.360
Son Test 14.1 3.15

Genel On Test 14.1 3.53 61.5 0.555
Son Test 14.6 3.42

Toplam On Test 56.3 10.12 53.0 0.280
Son Test 60.3 10.95

Tablo 6 incelendiginde kontrol grubu o6grencilerinin grup iletisim kaygi diizeyi on test
puan ortalamalarinin (x=15.2), son test puan ortalamalarinin (x=16.7) oldugu goriilmektedir. Bu
durumda kontrol grubu 6grencilerinin grup iletisim kaygi diizeyi 6n test ve son test ortalama puanlari
arasindaki bu fark anlamli (p=0.332) degildir (p>0.05). Kontrol grubu 6grencilerinin toplanti iletigim
kaygi diizeyi On test puan ortalamalarinin (x=14.3), son test puan ortalamalarinin (x=14.9) oldugu
goriilmektedir. Bu durumda kontrol grubu 6grencilerinin toplanti iletisim kaygi diizeyi on test ve
son test ortalama puanlart arasindaki bu fark anlamli (p=0.598) degildir (p>0.05). Kontrol grubu
Ogrencilerinin bireyler arasi iletisim kaygi diizeyi On test puan ortalamalarinin (x=12.7), son test
puan ortalamalarinin (x=14.1) oldugu goriilmektedir. Bu durumda kontrol grubu 6grencilerinin
bireyler arasi iletisim kayg1 diizeyi on test ve son test ortalama puanlari arasindaki bu fark anlamli
(p=0.360) degildir (p>0.05). Kontrol grubu 6grencilerinin genel iletisim kaygi diizeyi 6n test puan
ortalamalariin (x=14.1), son test puan ortalamalarinin (x=14.6) oldugu goriilmektedir. Bu durumda
kontrol grubu &grencilerinin genel iletisim kaygi diizeyi on test ve son test ortalama puanlar
arasindaki bu fark anlamli (p=0.360) degildir (p>0.05).
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Tablo 7
Deney Grubu On Test ve Son Test Wilcoxin Rank Analiz Sonuglart
Alt Boyutlar  Gruplar X SS t p Mean Difference Rank Biserial
Grup OnTest 16.7 4.03 71.5  0.0012 4.88 0.833
Son Test  12.1 3.90
Toplant1 OnTest 149 4.06 64.0 0.007 4.00 0.939
Son Test 11.1 3.53
Bireyler Aras1 OnTest  14.1 3.15 43.0 0.0017 5.00 0.911
Son Test  10.6 3.42
Genel OnTest 14.6 342 540 0.008 3.50 0.964
Son Test  11.8 2.26
Toplam OnTest  60.3 10.95 78.0 0.002 15.77 1.000

Son Test 45.5 12.20

Tablo 7 incelendiginde deney grubu Ogrencilerinin grup iletisim kaygi diizeyi on test
puan ortalamalarmin (x=16.7), son test puan ortalamalarinin (x=12.1) oldugu gortilmektedir. Bu
durumda deney grubu 6grencilerinin grup iletisim kaygi diizeyi On test ve son test ortalama puanlari
arasindaki bu fark anlamli (p=0.0012) bulunmustur (p<0.05). Deney grubu 6grencilerinin toplanti
iletisim kaygi diizeyi on test puan ortalamalarinin (x=14.9), son test puan ortalamalarmin (x=11.1)
oldugu goriilmektedir. Bu durumda deney grubu 6grencilerinin toplant iletisim kaygi diizeyi 6n test
ve son test ortalama puanlari arasindaki bu fark anlamli (p=0.007) bulunmustur (p<0.05). Deney
grubu Ogrencilerinin bireyler arasi iletisim kaygi diizeyi 6n test puan ortalamalarinin (x=14.1), son
test puan ortalamalarmin (x=10.6) oldugu gorilmektedir. Bu durumda deney grubu &grencilerinin
bireyler arasi iletisim kayg1 diizeyi 6n test ve son test ortalama puanlari arasindaki bu fark anlaml
(p=0.0017) bulunmustur (p<0.05). Deney grubu &grencilerinin genel iletisim kaygi diizeyi 6n test
puan ortalamalarmin (x=14.6), son test puan ortalamalarmin (x=11.8) oldugu gortilmektedir. Bu
durumda deney grubu 6grencilerinin genel iletisim kaygi diizeyi 6n test ve son test ortalama puanlari
arasindaki bu fark anlamli (p=0.002) bulunmustur (p<0.05). Tablo 7 incelendiginde tiim alt boyutlarda
etki degeri biiyiik bulunmustur.

Tartisma, Sonu¢ ve Oneriler

Spor Bilimleri Fakiiltesinde okuyan 6grencilerin iletisim kaygi diizeylerine ¢evrimici yaratici
drama yOnteminin etkisini belirlemeyi amaglanan arastirmada; ¢evrimigi yaratici drama yonteminin
uygulandig1 deney grubu Ogrencilerinin grup iletisim kaygisi, toplanti iletisim kaygisi ve genel
iletisim kaygilar1 6n test ve son test puanlarinda deney grubu lehine anlamli bir fark bulunmustur.
Bireylerarasi iletisim kaygilarinda ise anlamli bir fark bulunmamustir. Yapilan ¢alismada 6grencilerin
genel, toplant1 ve grup iletisim kaygilariin anlamli bir sekilde diismesi, yapilan ¢evrimigi drama
etkinliklerinde 6grencilerin kendilerini daha rahat ifade edebilecegi bir ortama sahip olmasi ve
ogrencilerin etkinliklerden keyif almasinin etkili oldugu diisiiniilebilir. Ayrica, elde edilen bulgular,
yaraticidrama yonteminin iletisim becerilerini gelistirme ve kaygiy1 azaltmada giiclii bir arag oldugunu
gostermektedir. Cevrimigi platformlarin sagladigi esneklik ve erisim kolayligi da iletisim kaygisinin
azalmasina yardimci olan unsurlardan biri olmus olabilir. Bunun yaninda 6grencilerin yaratic1 drama
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siireglerinde aktif rol almalar1 ve grup ici etkilesimlerin yogunlasmasi, sosyal baglarin giiclenmesine
ve grup dinamiklerinin olumlu yonde gelismesine etki etmis olabilir. Drama etkinlikleri, 6grencilere
sozIi ve sozlli olmayan iletisim bigimlerini tecriibe etme firsati sunar (Okvuran, 2003) ve bu sayede
iletisim becerileri de gelisir (McNaughton, 2004; Omura vd., 2019).

Karaosmanoglu ve Metinnam (2022) yaptiklari ¢alismada ¢evrimici ortamda gergeklestirilen
drama derslerinin iiniversite 6grencilerine hizli diisiinme, farkli bakis agilarii gozlemleme, karar
verme, yorumlama, analiz yapma, 6zgiiven, empati ve iletisim gibi beceriler kazandirdigi sonucuna
varilmistir. Bunun yaninda 6grenciler drama ders igeriklerinin ¢esitli sanat yapitlarina temas etmelerine
ve kendilerini daha etkin bir sekilde ifade etmelerine katki sagladigini belirtmislerdir. Yapilan
caligmada 6grenciler drama derslerinden keyifaldiklarini, bu dersler sayesinde grup arkadaslarini daha
iyi tanidiklarini, grup ici iletisimlerinin daha ¢ok gelistigini ve bu derslerin yiiz yiize de yapilmasini
istediklerini, yaratict dramanin degerlendirme asamasinda atdlyelerin sonunda ifade etmislerdir. Bal
Incebacak (2022b) yaptiklar1 calismada Saglik Bilimleri Fakiiltesi’nde okuyan dgrencilerin uzaktan
yapilan egitimde sosyalligin ve etkilesimin ¢ok fazla olmamasi gibi olumsuz durumlarim oldugunu,
cevrimigi yaratict drama derslerinin etkilesim kurmalarina ve sosyallesmelerine yardimer oldugunu
ve yaratict drama dersinden memnun olduklarint belirtmislerdir. Yapilan ¢alismada da g¢evrimici
drama etkinliklerinin 6grencileri sosyallestirmekle beraber, grup iletisimlerini arttirdig1 ve genel
iletisim kaygilarini diisiirdiigli soylenebilir. Karaosmanoglu ve digerleri (2022) yaptiklar1 caligmada
¢evrimigi drama egitimi veren 58 egitimcinin yaklasik yarisinin ¢evrimici drama ¢alismalarinin etkili
olduguna inandigin1 ifade etmistir. Yapilan ¢calismada da ¢evrimigi drama etkinliklerinin 6grencilerin
kayg1 diizeylerini anlamli bir farkla diigtirmesi, ¢evrimi¢i drama etkinliklerinin etkili oldugu anlamina
gelebilir. Bal Incebacak (2022a), yaptig1 calismada cevrimici yaratici drama dersi alan 6grencilerin
uzaktan egitimden keyif aldiklarini, kendilerini yiiz yiize egitimde gibi hissettiklerini, siirecte aktif
rol aldiklarini ifade etmistir. Yapilan ¢alismada da ¢evrimici drama etkinliklerinde tiim 6grencilerin
aktif rol almasi, siirece dahil olmasi ve kendilerini ifade edebilecekleri ortam bulabilmesinin
onlarin iletisim becerilerinin gelismesine katki sunmasiin yaninda iletisim kaygilarini da azalttigi
sOylenebilir.

Yapilan caligmada &grencilerin bireylerarast iletisim kaygilarinda anlamli bir fark
bulunmamistir. Bunun nedeni bireylerarast iletisim ve etkilesimin yogun oldugu yaratici drama
uygulamalarinin ¢evrimi¢i ortamlarda daha kisitli gergeklestirilmesinden kaynaklanmis olabilir.
Karaosmanoglu ve digerleri (2022) yaptiklar1 ¢alismada, drama egitimi veren 6gretmenler yiiz yiize
drama derslerini ¢evrimici derslerle karsilagtirmislar ve bazi tespitlerde bulunmuslardir. Drama
ogretmenleri ¢gember halinde olmanin, iletisim kurmanin, etkilesimde bulunmanin, ¢esitli oyunlar
oynamanin zor oldugu ¢evrimici ortamda drama ¢aligmalarinin tam olarak gergeklestirilemeyecegini
belirtmiglerdir. Yapilan ¢alismada da bireylerin fiziksel olarak birbirinden uzak olmasi, bireylerarasi
iletisim kaygilarinda anlamli fark olmamasini etkilemis olabilir. Hishon (2020) COVID-19
salgin1 sirasinda Ogrenciler ve oOgretmenler arasindaki fiziksel kopukluk nedeniyle cevrimigi
drama egitiminin zor oldugunu ifade etmistir. Cevrimigi ortamlarda yasanan fiziksel uzaklik
Ogrencilerin tam anlamryla kaynasamamasini ve giiglii iletisim kurmalarini etkilemis olabilir. Bu
durum da bireyler arasi iletisim kaygilarinda beklenen etkinin olmamasina neden olmus olabilir.
Karaosmanoglu ve Metinnam (2021) ¢evrimici drama dersi alan {iniversite 6grencilerinin goriislerini
aldiklar1 caligmada, 6grencilerin ¢evrimigi uygulanan yaratici drama dersinde kamera kullanimimin
sinirlt olmasi, baglant1 hizinin diisiik olmasi, ¢evrimigi ortamlarda iletisim ve etkilesimin az olmasi,
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caligmalarin yiiz yiize yapilmasinin daha uygun olacagi gibi goriis belirtmislerdir. Yapilan ¢aligmada
da benzer aksakliklarin ve durumlarin zaman zaman yasanmasi1 dgrencilerin bireylerarasi iletisim
kaygilarii anlamli bir sekilde diismemesinde etkili olmus olabilir.

Sonug olarak, ¢cevrimigi yaratici drama etkinliklerinin Spor Bilimleri Fakiiltesi 6grencilerinin
grup iletisim kaygisi, toplanti iletisim kaygis1 ve genel iletisim kaygisin1 anlamh diizeyde azalttigi
bulunmustur. Bireylerarasi iletisim kaygilarinda ise anlamli bir fark bulunmamistir. Arastirma
bulgular1 ve sonuglari dikkate alinarak agsagidaki dnerilerde bulunulabilir:

* Cevrimici uygulanan yaratict drama etkinliklerinin yiiz yiize planlanarak daha genis bir
grupla uygulanmasi onerilebilir.
» Tletisim Kaygis1 Olgegi 6n test olarak Spor Bilimleri Fakiiltesinde uygulanabilir ve kayg1

diizeyi yiiksek ¢ikan dgrencilerle iletisim kaygisini azaltacak atdlyeler planlanip uygulanabilir.

* Benzer Ozelliklere sahip iki farkli gruptan birine ¢evrimi¢i planlanan yarici drama
etkinlikleri, digerine yliz ylize planlanan yaratici drama etkinlikleri uygulanarak iletisim kaygi
diizeylerindeki etkiye bakilabilir.

Katki Orani Beyani

Birinci yazarin katki oran1 %50 (Atdlyelerin hazirlanmasi, uygulanmasi, giris ve tartisma), ikinci
yazarin katki oran1 % 30 (yontem ve bulgular), Ugiincii yazarin katki oran1 % 20 (bulgular ve
tartisma).

Cikar catismasi

Yazarlar arasinda herhangi bir ¢ikar catigsmasi yoktur.
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Ek 1
Ornek Ders Plami
Ders: Etkili Iletisim Becerileri
Konu: Tanisma/ Grup Ici Iletisim
Katilimeilar: Spor Bilimleri Fakiiltesi 3. sinif 6grencileri
Siire: 180 dakika
Yontem ve teknikler: Yaratic1 drama (rol oynama, dogaclama)
Mekan: Zoom platformu
Arac- Gerec: Padlet uygulamasi
Kazamimlar: Grup arkadaslar ile iletisim kurar.
Grup arkadaslarinin isimlerini bilir.

Grup arkadaslarinin isim hikayelerini bilir.
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Siire¢

A-Isinma / Hazirhk

1. Etkinlik
Lider dgrencileri Zoom programi iizerinde ekranda toplar ve kameralarin1 agmalarin sdyler. Ogren-
cilere sirastyla mikrofonlarini agip neseli bir sekilde isimlerini sdylemelerini ister. Lider bir siralama
yapar ve once kendisi  “Merhaba Ben Akif” der. Daha sonra tiim 6grenciler belirlenen siralamaya
gore Merhaba ben de ......... (ismini soyler). Bu etkinlik tiim katilimcilar tamamlanincaya kadar
devam eder.

2. Etkinlik

Lider 6grencilere bu etkinlikte herkesten isminin basina bir spor bransi bulmalarini ve bunu siralari
geldiginde ekran bagia gelerek sdylemeleri ister (6rnegin Merhaba ben Atletizmci Akif). Liderin
belirledigi siralamaya gore tiim katilimeilar spor dalini ve ismini birlikte soyler.

Bu ¢alismanin ikinci asamasinda katilimcilar isim ve spor ismine bir devinim katarak sdyler ve he-
men ardindan sdylenen isim ve devinim tiim katilimcilara ayn1 anda tekrar ettirilir.

3. Etkinlik (meydan okuma)

Lider 6grencilere oynayacaklart oyunun adinin ‘meydan okuma’ oldugunu sdyler. Bu oyunda lider
goniillii iki ebe belirler. Goniillii ebelerin kendilerine birer katilimer belirlemeleri gerektigini sdyler.
Goniillii ebeler sirayla kendi grubunda yarismak i¢in birer katilimci seger. Secilen 6grenciler liderin
verecedi yonergeye gore hareket eder ve grubuna puan kazandirmaya calisir (Ornegin ‘B harfinde
bir nesne veya C harfinden bir brans s0yleyin veya isminizin son harfiyle evden bir nesne getirin ve
ekranda gosterin. i1k sdyleyen ya da ilk getiren kazanir ve grubuna bir puan kazandirir.” gibi gérevler
verir.). Gontillii ebeler tiim katilimcilari sirastyla segerler. Tiim katilimcilar oynadiktan sonra en fazla
puani toplayan géniillii ebe oyunu kazanir (Ibrahim Toprak, 2021. CDD 2. Asama ¢evrimi¢i egitmen
egitimi uygulama atolyesi).

4. Etkinlik

Lider 6grencileri ikili gruba ayirir. Gruplar Zoom iizerinden farkl ara odalara gegerler. ikili gruplara
birbirlerine isimlerini, isimlerinin anlamlarini ve kim tarafindan isimlerinin konulduklarini anlatma-
larimi soyler. Bir siire sonra ikili gruplart degistirir. Lider tiim katilimcilar birbirleri ile eslestikten
sonra siireci sonlandirir.

B- Canlandirma

5. Etkinlik

Lider 6grencileri 3 gruba ayirir. Her grubun tiyelerinden ¢evrelerinden duyduklart veya kendilerinin
kurguladiklart ilging bir isim koyma hikayesi bulmalarini ister. Her katilimet, ilging bir isim koyma
hikayesi diistinlir ve paylasir. Grup tyeleri, dinledikleri hikayeler arasindan en ilging bulduklarini
secerler. Her grup, sectikleri en ilging isim koyma hikayesini birlikte canlandirir.
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6. Etkinlik

Lider 6grencileri 3 gruba ayirir. Her grubun iiyelerinden kendi hayali biyografilerini olugturmalarini
ister. Bu biyografiler, katilimcilarin hayal giiclinli kullanarak yaratacaklar1 yagam oykiilerini igerir.
Her katilimet1, hayalinde kendisini tinlii biri, taninmig bir bilim insani, sporcu veya herhangi baska
bir karakter olarak tasarlar ve bu karakterin yasam 6ykiisiinii olusturur. Her katilimci, grubuna sira-
siyla hayali biyografisini anlatir. Bu biyografi, karakterin dogumundan bugiine kadar basindan gegen
onemli olaylar icerir. Grup liyeleri, dinledikleri biyografiler arasindan en ilging bulduklarini secer-
ler. Her grup, segtikleri en ilging biyografiyi birlikte canlandirir.

C- Degerlendirme

7. Etkinlik

Lider padlet uygulamasim ekrana yansitir. Ogrencilere, dzellikle grup igi iletisimde neler grendikle-
rini, hangi etkinliklerin en faydali oldugunu ve bu siirecte hangi iletisim becerilerini gelistirdiklerini
diistinmelerini sdyler. Ardindan agagidaki sorular1 yoneltir.

* Grup caligsmasi sirasinda kendinizi ne kadar rahat ifade edebildiniz?
* Grup iiyelerinin iletisimi ve is birligi nasildi1?
» Hangi etkinlikler iletisim becerilerinizi gelistirmede etkili oldu?

Tiim 6grenciler cevaplarini Padlet uygulamasina yazdiktan sonra, lider bu cevaplar1 okur ve tartisma

baglatir. Ardindan 6grencilere, grup ici iletisimi ve etkinliklerin verimliligini artirmak igin Onerilerde
bulunmalari istenir.
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The aim of this study is to examine the effect of online creative drama method on
the communication anxiety levels of 3rd grade students of Canakkale Onsekiz Mart
University Faculty of Sport Sciences. For this purpose, a total of 20 students, 10 of
whom were in the control group and 10 of whom were in the experimental group, were
included in the study. While 10 students in the control group took only the Effective
Communication Skills course, 10 students in the experimental group received creative
drama activities online in addition to the Effective Communication Skills course.
In the study, the Communication Anxiety Scale (CAQ-24), which was developed
by McCroskey (1982) and revalidated by McCroskey et al. (1985), consisting of 4
dimensions and 24 items, was applied to the student group as a pre-test and post-
test. A quasi-experimental design with pretest-posttest control group was used in the
study. The communication anxiety scale was initially applied to the experimental and
control groups as a pre-test, and afier the creative drama activities applied as eight
workshops, the communication anxiety scale was applied as a post-test to see whether
the difference was statistically significant. At the end of the study, it was found that
online creative drama activities significantly reduced the general communication
anxiety, meeting communication anxiety and group communication anxiety of the
students of the Faculty of Sports Sciences in favor of the experimental group. No
significant difference was found in interpersonal communication anxiety. Based on
the findings of the study, it is recommended to implement face-to-face or online drama
activities in universities to reduce communication anxiety.
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Introduction

Human beings are social beings by nature. Therefore, he/she is in constant communication
and interaction with his/her environment. Through communication, people can exchange ideas,
express their feelings and thoughts and understand each other. As a social being, humans need to
be comfortable and not experience communication anxiety in order to communicate with their
environment in a healthy way. Studies show that all people experience communication anxiety, but
an average of one-third of people experience high levels of communication anxiety (Hunter et al.,
2014; McCroskey, 2007; McCroskey et al., 2014; Shi et al., 2015).

Communication anxiety can be defined as the state of fear, tension and anxiety that individuals
experience during communication (Beatty et al., 1998; Bodie, 2010; McCroskey, 1977). If a person
is anxious about communicating, he/she experiences problems such as being unsure of the messages
in the communication process (Cakmak & Aktan, 2016; Cakmak 2018), excessive sweating and high
heart rate during communication (Beatty & Dobos, 1997), decreased likelihood of communicating
with other individuals (McCroskey, 1984), hesitating to speak in front of people (Erdogan, 2018), and
experiencing negative emotions rather than the benefit he/she thinks to obtain during communication
(Loureiro et al., 2020). For this reason, communication anxiety is a negative situation that needs to
be solved and prevented (Cakmak & Aktan, 2016).

One of the most effective ways to prevent and solve communication anxiety is creative drama
activities (Adigiizel, 2006; Cif¢i & Altinova, 2017; Golpinar et al., 2018). Creative drama method
provides an environment where individuals can express themselves both verbally and physically in
a group. This increases the communication and interaction of the individual with other individuals
and the group. People who participate in drama activities often emphasize that activities involving
communication and interaction are good for them or make them feel good (Karaosmanoglu et al.,
2022). Wessels (1987) states that drama activities and role-playing practices increase the need
for students to talk because they focus on the activity. While such activities allow participants to
communicate and interact with other individuals by using their imagination, he points out that they
develop their communication skills unknowingly in this process. The effect of creative drama in
developing communication skills is especially prominent in improvisation processes (Bessadet, 2022;
Cifci & Altinova, 2017). Improvisation is known as a drama method that directs participants to express
their thoughts instantly and respond quickly (Emunah, 2019; Wessels, 1987). This process requires
participants to effectively use communication skills such as eye contact, speech, body language,
gestures and facial expressions (Adigiizel, 2006; Emunah, 2019). During improvisation, participants
improve their communication skills by transferring their feelings and thoughts to others. In this way,
individuals’ self-confidence in communication increases and their anxiety decreases, thus providing a
more effective communication environment (Karaosmanoglu et al., 2022; Golpinar et al., 2018).

Creative drama increases individuals’ communication skills (Akoguz, 2002; Arslan et
al, 2010; Dere, 2019; Dereli, 2018; Erdem, 2021; Karacil-Kiligaslan & Yayla, 2018; Onur, 2016;
Ormanci & Sasmaz Oren, 2010; Sengiil & Unal, 2018; Yeler, 2018), has a positive effect on writing
anxiety (Sevim & Erem, 2013), reduces reading anxiety (Yilmaz, 2009), increases speaking skills
and reduces speaking anxiety (Ayka¢ & Cetinkaya, 2013; Hamzaday: et al, 2018; Kardas, 2016),
reduces exam anxiety (Karatas & Tagay, 2019) and reduces state anxiety in individuals (Dikici.,
2010). In this case, it can be concluded that creative drama both develops communication skills in
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individuals and reduces the anxiety level of individuals. In the light of these findings, it is important
that teachers, who are among the most important elements of education and training activities, have
effective communication skills (Azian et al., 2013; Cuhadar et al., 2014). Teachers with effective
communication skills have positive effects on students’ adaptation to school (Pianta et al., 1995),
raising qualified individuals (Tungeli, 2013), increasing students’ academic achievement (Hallinan,
2008; O’Connor & McCartney, 2007) and students’ social, emotional and cognitive development
(Rudasill, 2011; Buyse et al., 2009).

The COVID-19 pandemic, which first started in China and then affected the whole world,
including our country, caused face-to-face trainings to be held online. One of these trainings is
creative drama. Before the pandemic, drama education, which requires face-to-face contact in a
physical space, was viewed negatively online (Metinnam & Karaosmanoglu, 2021). However, Philip
and Nicholls (2007) suggested that theater and drama courses could be taught through distance
education before the pandemic period. During the pandemic process, it was observed that online
learning enabled children to be more resilient to negative situations and events and made the education
process healthier and more fun (Cziboly & Bethlenfalvy, 2020). Online creative drama practices
consist of the components and processes of creative drama practices. The only difference is to create,
live and experience this fictional reality on the online platform. Therefore, the basic components,
principles and processes of creative drama are also valid in online creative drama (Utkiir-Giillithan
et al., 2023). In the study conducted by Karaosmanoglu et al. (2023), it was revealed that drama
teachers who conducted online drama lessons during the COVID-19 process developed solution
strategies for the limitations of the digital environment and technical problems. Furthermore, in the
study by Nadarajan et al. (2022), survey and interview findings revealed that students experienced
various challenges related to live interactions, teacher-student and peer relationships, accessibility,
and success in their online creative experiences.

With the COVID-19 pandemic, Turkey, like the rest of the world, has tried to adapt to the
new normal. Drama has been one of the fields that reacted quickly to the new normal in Turkey. The
Contemporary Drama Association (CDA), one of the institutions aiming to train drama instructors,
has also had an impact on this situation. CDA carried out the planning of the final stage of drama
instructor training, the graduation project, and the design of the activities online. Later, it designed
and implemented the other stages of the instructor training in accordance with online environments
(Metinnam & Karaosmanoglu, 2021). In addition, elective drama courses taught at universities were
also designed in accordance with online environments with COVID-19 and different platforms were
used for this. More activities using cameras and microphones were implemented (Karaosmanoglu &
Metinnam, 2021). Universities started distance education with platforms such as Team Link, Adobe
Connect, Webex, Skype, Zoom, Google Hangouts, Goto Meeting, Eztalks, Classrroom, Google Meet,
Discor, Eztalks, along with the academic data management system (AVYS) (Bal incebacak, 2022a).
It was stated that necessary changes were made in drama activities and drama education program
while drama courses were given online, and Zoom digital platform was mainly used in online courses
(Karaosmanoglu et al., 2022).

There are various studies showing that online creative drama practices are effective. Utkiir-
Giillithan et al. (2023) concluded that online creative drama activities increased the happiness and fun
levels of primary school students. Students who participated in these activities stated that they were
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happier and had more fun. Similarly, Bal Incebacak (2022a), in his study with university students,
stated that students who participated in online drama courses enjoyed distance education, were
active in the education process and felt as if they were in face-to-face education. Karaosmanoglu
et al. (2022), on the other hand, stated that drama instructors successfully implemented their face-
to-face drama education programs by adapting them to digital platforms. They concluded that they
mainly used the Zoom digital platform in drama education programs and that drama instructors used
Web 2.0 tools such as Kahoot, Menti, and Padlet to evaluate online lessons, provide feedback, and
determine students’ readiness. Bal Incebacak (2022b) also stated that university students expressed
themselves better at the end of online creative drama courses and that they were passive in other
distance education courses but more active in online creative drama courses. Ozkaya and Altuntas
(2021) planned online creative drama activities in teaching roots and affixes with fairy tales. In the
study conducted by Bag and Arik Karamik (2023), it was revealed that pre-service teachers’ positive
views on applying learning theories by using online drama method in mathematics courses increased.

Findings showing that online creative drama activities were successfully implemented are also
available in previous studies (Bal Incebacak, 2022a; Cziboly & Bethlenfalvy, 2020; Karaosmanoglu
et al., 2022; Utkiir-Giilliihan et al., 2023). In addition to the creative drama activities planned online,
there are also studies in which the expected positive effect was seen in creative drama activities
planned and implemented face-to-face. Binici (2013) concluded in his study that teachers who had
difficulty in expressing themselves and had difficulty speaking in front of the group overcame these
problems thanks to the creative drama method. Kaya (2018) concluded that creative drama method
had a significant effect on positively affecting the anxiety level and coping with stress. Sevim and
Erem (2013) concluded that creative drama method had a positive effect on students’ writing anxiety.
Kardas and Akin (2019) concluded that creative drama method was effective in alleviating students’
Turkish speaking anxiety.

Dikici et al. (2010) concluded that creative drama-based group guidance is an effective
method in reducing students’ state anxiety levels. Formun UstiiAbaci et al. (2015) concluded that
creative drama method was effective in gaining self-control, initiating and maintaining a relationship,
doing and executing a job with a group. When the studies are examined, it is seen that creative drama
activities have a positive effect on the participants’ communication skills and anxiety levels.

In the literature, there are findings that creative drama activities applied online have positive
effects on communication skills (Bal Incebacak, 2022b). However, there are no studies on online
drama practices directly related to communication. Considering that online creative drama method
has an important potential in this context, this study aims to fill an important gap in this field.
Accordingly, the aim of this study is to investigate the effect of online creative drama method on the
communication anxiety levels of 3rd grade students studying at Canakkale Onsekiz Mart University
Faculty of Sport Sciences and taking effective communication course.

Method
Research Model

Ten students studying at the Faculty of Sport Sciences were in the control group and took
only the Effective Communication Skills course, while the other 10 students in the experimental
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group participated in online creative drama activities as well as the same course. As in the studies
using the quasi-experimental design with control group in which pre-test and post-test were applied,
the communication anxiety scale was applied to the experimental and control groups at the beginning,
and after the creative drama activities, the communication anxiety scale was applied as a post-test and
the difference was statistically significant (Johnson & Christensen, 2014). Before starting the online
creative drama activities, the homogeneity of the experimental and control groups was checked. The
research design is shown in Table 1.

Table 1
Research Design
Group Pre test Process Post-test
Control Communication No process Communication anxiety
anxiety scale scale
Experimental Communication Cevrimigi Yaratici Drama Communication anxiety
anxiety scale Etkinlikleri scale

Research Group

In the 2020-2021 academic year, 20 students enrolled in Canakkale Onsekiz Mart
University, Faculty of Sport Sciences, who attended the Effective Communication Skills course
and then volunteered for the study constituted the study group. The research group consisted of
volunteer students studying in the Department of Physical Education and Sports Teaching and Sports
Management Department who chose the ‘Effective Communication Skills’ course. The experimental
group consisted of 4 female and 6 male students, while the control group consisted of 5 male and 5
female students. The communication anxiety levels of the students participating in the study were
classified as low, medium and high according to the experimental and control groups and are given
in Figure 1.

Figure 1
Communication Anxiety Levels of Sport Science Students Participating in the Study
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Data Collection Tool

In the study, COMMUNICATION ANXIETY SCALE (CAS-24) was used to measure the
communication anxiety levels of the students and to determine the effect of online creative drama
practices. COMMUNICATION ANXIETY SCALE (CAS-24): The scale developed by McCroskey
(1982) was updated by the same researcher and his colleagues (McCroskey., 1985) in 1985. The scale was
adapted into Turkish by Cakmak (2018). The scale consists of 24 items and four sub-dimensions: “group
communication anxiety”, “meeting communication anxiety”, “interpersonal communication anxiety”
and “general communication anxiety”. The scoring of the dimensions was done as in McCroskey et
al. (1985). “Group =18 - (1) + (2) - (3) + (4) - (5) + (6)”, ‘Meeting = 18 - (7) + (8) + (9) - (10) - (11)
+ (12)’, ‘Interpersonal = 18 - (13) + (14) - (15) + (16) + (17) - (18)” and ”General = 18 + (19) - (20) +
(21) - (22) + (23) - (24)” ‘Group communication anxiety (questions 1, 2, 3, 4, 5 and 6). The evaluation
of communication anxiety as low, medium and high is shown in Table 2 according to the dimensions.

Table 2

Determination of Communication Anxiety Levels

Total High Low
Total Points >80 <51
Group >20 <11
Meeting >20 <13
Interpersonal >18 <11
General >24 <14

The reliability coefficient of the scale developed by McCroskey (1982) and revalidated by
McCroskey et al. (1985) was found to be Cronbach’s o (0.94). The scale adapted into Turkish by Cakmak
(2018) was found to be Cronbach’s a (0.81). In this study, while the pretest Cronbach’s a of the scale was
found to be (0.794), McDonald’s ® value was found to be (0.863). According to the post-test results of
the participants, Cronbach’s o was (0.836) and McDonald’s @ value was (0.950).

Implementation Process of Creative Drama Workshops

In this part of the study, it is aimed to reduce the communication anxiety levels of 3rd grade
students studying at the Faculty of Sports Sciences by using creative drama activities. For this purpose,
two workshops were planned for each dimension of the Communication Anxiety Scale (CAQ-24)
consisting of 4 dimensions and 24 items. The workshops consist of 180 minutes (3 hours). In this
case, 2 workshops were prepared for ‘communication anxiety dimension’, 2 workshops for ‘meeting
communication anxiety dimension’, 2 workshops for ‘general communication anxiety dimension’ and
2 workshops for ‘interpersonal communication anxiety dimension’. The workshops were submitted to
the evaluations and suggestions of three academicians specialized in the field of creative drama, and the
deficiencies were eliminated in line with the opinions and suggestions received. Web 2.0 tools (Zoom,
Padlet, Google Form) were utilized while implementing the workshops. It was stated by the participants
that the students in the experimental group had no previous creative drama experience. The creative
drama practices were planned and conducted by the researcher who successfully completed the five
stages of the Creative Drama Instructor/Leader Course Program offered by CDA.
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Data Analysis

In order to test the normality of the data obtained from the control and experimental groups
in the study, the skewness and kurtosis values and the results of the shapiro wilk test were analyzed
separately as pretest and posttest. When Table 3 was examined, it was determined that the skewness
and kurtosis values of the control and experimental group pre-test and post-test values were outside
the values of + 1.5 and -1.5, and there were significant dimensions in the results of the shapiro
w test (Tabachnick & Fidell, 2013). Therefore, nonparametric mann whitney u and wilcoxin rank
tests were applied. In cases where the difference between the experimental and control groups was
statistically significant, the rank biserial correlation value was examined to evaluate the effect size
of the difference. According to the rank biserial correlation value, it can be stated that if it has a
value less than 0.30, it has a small effect size, if it has a value between 0.30 < 0.50, it has a medium
effect size, and finally, if there is a value > 0.50, it has a large effect (Kerby, 2014). Cronbach’s o and
McDonald’s o values were used to calculate the reliability coefficient of the scale.

Table 3

Skewness and Kurtosis Values of Control and Experimental Groups According to Communication Anxiety
Subdimensions

Group Meeting Interpersonal General Total

Skewness 0.979  1.16 -0.229 1.78 1.85
Pretest Kurtosis -0.419 2.01 0.450 2.90 4.03
Control Shapirow  0.0016 0.166 0.155 0.003 0.011
Skewness  0.789  1.62 -0.793 0.386 0.960
Post-test  Kurtosis -0.335  3.37 0.759 2.54 1.19
Shapirow  0.124  0.049 0.385 0.158 0.003
Skewness  0.562  0.720 1.65 1.49 0.988
Pretest Kurtosis -0.955 1.13 2.65 2.28 0.0702
Shapirow  0.228  0.575 0.002 0.042 0.126
Experimental Skewness  1.03 1.39 0.362 1.96 1.37
Post-test  Kurtosis 1.53 3.05 0.980 5.68 3.84
Shapirow  0.148  0.048 0.044 0.001 0.007

Process path

* In the study, it was decided to apply the Communication Anxiety Scale (CAQ-24) consisting
of 24 items and 4 dimensions, which was developed by McCroskey (1982) and revalidated by
McCroskey et al.

* Among a total of 45 students who were 3rd year students of the Faculty of Sports Sciences
and who took the ‘Effective Communication Skills’ course, 20 students who volunteered were
selected. Of the 20 students, 10 were randomly assigned to the experimental group and the other 10
to the control group.
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* A separate Whatsapp group was created for each group. After the Whatsapp groups were
created, the Communication Anxiety Scale was applied to each group as a pre-test.

* After all students completed the Communication Anxiety Scale, independent sample t-test
was applied to determine whether there was a difference between the groups.

* After the pre-test, it was seen that there was no difference between the experimental and
control groups.

* After the pre-test was administered to the students in the control group, no action was taken
except for the Effective Communication Lesson, which they took 3 hours a week.

* After the Communication Anxiety Scale was administered to the students in the experimental
group as a pre-test, creative drama workshops were applied 1 day a week (3 hours) for 8 weeks, apart
from the Effective Communication Course they took 3 hours a week.

* After all the workshops were applied, the Communication Anxiety Scale was applied as a
post-test to both the experimental group and the control group students.

Research and Publication Ethics

Ethical rules were followed while conducting the research. An application was made to the
‘Institute of Graduate Education’ of Canakkale Onsekiz Mart University for ethical permission.
Permission was obtained from Canakkale Onsekiz Mart University Graduate Education Institute
Ethics Committee with the document dated 05.05.2021 and numbered E-84026528-050.01.04-
2100068774 that the research is in accordance with ethical rules.

Findings

At the beginning of the study, Mann Whitney u test was applied to understand whether there
was a statistically significant difference between the control and experimental groups before the online
creative drama activities were started.

Table 4
Comparison of Control and Experimental Group Pre-Test Results
Subdimensions Groups X SS t p
Group Control 15.2 3.56 55.0 0.332
Experiment 16.7 4.03
Meeting Control 14.3 4.03 62.5 0.598
Experiment 14.9 4.06
Interpersonal Control 12.7 2.77 57.0 0.360
Experiment 14.1 3.15
General Control 14.1 3.53 61.5 0.555
Experiment 14.6 342
Total Control 56.3 10.12 53.0 0.280
Experiment 60.3 10.95
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When Table 4 is examined, it is seen that the mean pretest scores of the control group
students at the group communication anxiety level were (x=15.2), while the mean pretest scores of
the experimental group students at the group communication anxiety level were (x=16.7). In this
case, the difference between the pretest mean scores of the control and experimental group students
at the group communication anxiety level was not significant (p=0.332) (p>0.05). It is seen that
the pre-test mean scores of the control group students at the meeting communication anxiety level
were (x=14.3), while the pre-test mean scores of the experimental group students at the meeting
communication anxiety level were (x=14.9). In this case, the difference between the pretest mean
scores of the meeting communication anxiety level of the control and experimental group students is
not significant (p=0.598) (p>0.05). It is seen that the mean pretest scores of the control group students
at the interpersonal communication anxiety level were (x=12.7), while the mean pretest scores of
the experimental group students at the interpersonal communication anxiety level were (x=14.1).
In this case, the difference between the pretest mean scores of the control and experimental group
students’ interpersonal communication anxiety level is not significant (p=0.360) (p>0.05). It is seen
that the mean pretest scores of the control group students at the general communication anxiety level
were (x=14.1), while the mean pretest scores of the experimental group students at the interpersonal
communication anxiety level were (x=14.6). In this case, the difference between the control and
experimental group students’ pre-test mean scores of interpersonal communication anxiety level was
not significant (p=0.555) (p>0.05).

Table 5

Comparison of Control and Experimental Group Posttest Results

Subdimensions Groups X SS t p Rank Biserial

Group Control 14.7 2.64 35.0 0.033 0.514
Experiment 12.1 3.90

Meeting Control 14.8 3.22 24.0 0.006 0.667

Experiment 11.1 3.53
Interpersonal Control 12.9 3.12 41.5 0.076 -
Experiment 10.6 342

General Control 133 1.66 27.5 0.009 0.618
Experiment 11.8 2.26
Total Control 55.6 8.51 24.0 0.006 0.667

Experiment 45.5 12.20

When Table 5 is examined, it is seen that the posttest mean scores of the control group
students at the group communication anxiety level were (x=14.7), while the posttest mean scores
of the experimental group students at the group communication anxiety level were (x=12.1). In
this case, the difference between the group communication anxiety level posttest mean scores
of the control and experimental group students was significant (p=0.033) (p<0.05). It is seen that
the posttest mean scores of the control group students at the meeting communication anxiety level
were (x=14.8), while the posttest mean scores of the experimental group students at the meeting

211



Yiicekaya, M.A., Ugras, S & Aslan, M. (2024). The Effect of Online Creative Drama Activities on Communication Anxi-
ety Levels of Sport Sciences Students, Creative Drama Journal, 19 (2), 203-222.

communication anxiety level were (x=11.1). In this case, the difference between the post-test mean
scores of the control and experimental group students’ meeting communication anxiety level was
found to be significant (p=0.006) (p<0.05). It is seen that the post-test mean scores of the control
group students’ interpersonal communication anxiety level were (x=12.9), while the post-test mean
scores of the experimental group students’ interpersonal communication anxiety level were (x=10.6).
In this case, the difference between the posttest mean scores of the control and experimental group
students’ interpersonal communication anxiety level is not significant (p=0.076) (p>0.05). It is seen
that the posttest mean scores of the control group students at the general communication anxiety level
were (x=13.3), and the posttest mean scores of the experimental group students at the interpersonal
communication anxiety level were (x=11.8). In this case, the difference between the posttest mean
scores of the control and experimental group students’ interpersonal communication anxiety level was
found to be significant (p=0.006) (p<0.05). When Table 5 is examined, the effect size was found to
be large in the sub-dimensions of group communication anxiety, meeting communication anxiety and
general communication anxiety. In addition, the total effect size was also found to be large.

Table 6

Control Group Pre-Test and Post-Test Wilcoxin Rank Analysis Results

Subdimensions Groups X SS t P

Group Pretest 15.2 3.56 55.0 0.332
Post-test 16.7 4.03

Meeting Pretest 14.3 4.03 62.5 0.598
Post-test 14.9 4.06

Interpersonal Pretest 12.7 2.77 57.0 0.360
Post-test 14.1 3.15

General Pretest 14.1 3.53 61.5 0.555
Post-test 14.6 3.42

Total Pretest 56.3 10.12 53.0 0.280
Post-test 60.3 10.95

When Table 6 is examined, it is seen that the pre-test mean score of the control group students’
group communication anxiety level was (x=15.2) and the post-test mean score was (x=16.7). In
this case, the difference between the pretest and posttest mean scores of the control group students’
group communication anxiety level was not significant (p=0.332) (p>0.05). It is seen that the pre-
test mean score of the control group students’ meeting communication anxiety level was (x=14.3)
and the post-test mean score was (x=14.9). In this case, the difference between the pretest and
posttest mean scores of the control group students’ meeting communication anxiety level is not
significant (p=0.598) (p>0.05). It is seen that the pre-test mean score (x=12.7) and post-test mean
score (x=14.1) of the control group students’ interpersonal communication anxiety level. In this
case, the difference between the pre-test and post-test mean scores of the control group students’
interpersonal communication anxiety level was not significant (p=0.360) (p>0.05). It is seen that
the pre-test mean score of the control group students’ general communication anxiety level was
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(x=14.1) and the post-test mean score was (x=14.6). In this case, the difference between the pretest
and posttest mean scores of the control group students’ general communication anxiety level was not
significant (p=0.360) (p>0.05).

Table 7
Experimental Group Pre-Test and Post-Test Wilcoxin Rank Analysis Results
Subdimensions Groups X SS t p Mean Difference Rank Biserial
Group Pretest 16.7 4.03 71.5 0.0012 4.88 0.833
Post-test  12.1 3.90
Meeting Pretest 14.9 4.06 64.0 0.007 4.00 0.939
Post-test  11.1 3.53
Interpersonal  Pretest 14.1 3.15 43.0 0.0017 5.00 0.911
Post-test  10.6 342
General Pretest 14.6 3.42 54.0 0.008 3.50 0.964
Post-test  11.8 2.26
Total Pretest 60.3 1095 78.0 0.002 15.77 1.000

Post-test  45.5 12.20

When Table 7 is examined, it is seen that the experimental group students’ group communication
anxiety level pre-test mean score (x=16.7) and post-test mean score (x=12.1). In this case, the difference
between the group communication anxiety level pretest and posttest mean scores of the experimental
group students was significant (p=0.0012) (p<0.05). It is seen that the mean pre-test score of the
experimental group students’ meeting communication anxiety level was (x=14.9) and the mean post-
test score was (x=11.1). In this case, the difference between the pretest and posttest mean scores of
the experimental group students’ meeting communication anxiety level was found to be significant
(p=0.007) (p<0.05). It is seen that the pre-test mean score of the experimental group students at the
interpersonal communication anxiety level was (x=14.1) and the post-test mean score was (x=10.6).
In this case, the difference between the pre-test and post-test mean scores of the experimental group
students’ interpersonal communication anxiety level was significant (p=0.0017) (p<0.05). It is seen
that the experimental group students’ general communication anxiety level pre-test mean score was
(x=14.6) and post-test mean score was (x=11.8). In this case, the difference between the pretest and
posttest mean scores of the experimental group students’ general communication anxiety level was
significant (p=0.002) (p<0.05). When Table 7 is examined, the effect value was found to be large in
all sub-dimensions.

Discussion, Conclusion and Recommendations

In the study, which aimed to reduce the communication anxiety levels of students studying
at the Faculty of Sports Sciences with the online creative drama method, a significant difference was
found in favor of the experimental group in the pre-test and post-test scores of group communication
anxiety, meeting communication anxiety and general communication anxiety of the experimental
group students to whom the online creative drama method was applied. No significant difference was
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found in interpersonal communication anxiety. It can be thought that the significant decrease in the
general, meeting and group communication anxieties of the students in the study was due to the fact
that the students had an environment where they could express themselves more comfortably in the
online drama activities and that the students enjoyed the activities. In addition, the findings show that
creative drama method is a powerful tool for improving communication skills and reducing anxiety.
The flexibility and ease of access provided by online platforms may have been one of the factors that
helped reduce communication anxiety. In addition, students taking an active role in creative drama
processes and intensifying in-group interactions may have contributed to the strengthening of social
bonds and the positive development of group dynamics. Drama activities provide students with the
opportunity to experience verbal and non-verbal forms of communication (Okvuran, 2003) and thus
improve their communication skills (McNaughton, 2004; Omura et al., 2019).

In their study, Karaosmanoglu and Metinnam (2022) concluded that online drama courses
provide university students with skills such as quick thinking, observing different perspectives,
decision making, interpretation, analysis, self-confidence, empathy and communication. In addition,
the students stated that the drama course content contributed to their contact with various works of
art and to express themselves more effectively. In the study, the students stated that they enjoyed
the drama lessons, that they got to know their groupmates better thanks to these lessons, that their
communication within the group improved more, and that they also wanted these lessons to be held
face-to-face at the end of the workshops at the evaluation stage of creative drama. Bal Incebacak
(2022b) stated in their study that students studying in the faculty of health sciences stated that
there were negative situations such as the lack of sociality and interaction in distance education,
that online creative drama courses helped them interact and socialize and that they were satisfied
with the creative drama course. In this study, it can be said that online drama activities socialize
students, increase their group communication and reduce their general communication anxiety. In
their study, Karaosmanoglu et al. (2022) found that approximately half of the 58 educators who
provided online drama education stated that online drama activities were effective. In this study, the
fact that online drama activities reduced students’ anxiety levels with a significant difference may
mean that online drama activities are effective. Bal Incebacak (2022a). In her study, students who
took online creative drama courses stated that they enjoyed distance education, felt like they were
in face-to-face education, and took an active role in the process. In this study, it can be said that all
students taking an active role in online drama activities, being involved in the process and finding
an environment where they can express themselves contribute to the development of communication
skills and reduce communication anxiety.

In the study, no significant difference was found in students’ interpersonal communication
anxiety. This may be due to the fact that creative drama practices, in which interpersonal
communication and interaction are intense, are carried out more limited in online environments. In
their study, Karaosmanoglu et al. (2022) compared face-to-face drama classes with online classes and
made some findings. Drama teachers stated that drama activities cannot be fully realized in the online
environment where it is difficult to be in a circle, communicate, interact, and play various games.
In this study, the fact that individuals were physically distant from each other may have affected the
lack of a significant difference in interpersonal communication concerns. Hishon (2020) stated that
online drama education was difficult due to the physical disconnection between students and teachers
during the COVID-19 pandemic. The physical distance experienced in online environments may
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have affected students’ inability to fully integrate and establish strong communication. This may
have caused the lack of the expected effect on interpersonal communication concerns. In the study
by Karaosmanoglu and Metinnam (2021), in which they took the opinions of university students
taking online drama courses, students expressed opinions such as the limited use of cameras in the
creative drama course applied online, low connection speed, low communication and interaction in
online environments, and that it would be more appropriate to conduct studies face-to-face. The fact
that similar problems and situations were experienced from time to time in this study may have been
effective in not significantly reducing students’ interpersonal communication anxiety.

As aresult, it was found that online creative drama activities significantly reduced the group
communication anxiety, meeting communication anxiety and general communication anxiety of
the students of the Faculty of Sport Sciences. No significant difference was found in interpersonal
communication anxiety. Considering the findings and results of the research, the following suggestions
can be made:

« It can be suggested that creative drama activities applied online can be planned face-to-face
and applied with a larger group.

* The communication anxiety scale can be applied as a pre-test in the Faculty of Sports
Sciences and workshops to reduce communication anxiety can be planned and implemented with
students with high anxiety levels.

* The effect on communication anxiety levels can be examined by applying creative drama
activities planned online to one of two different groups with similar characteristics and creative
drama activities planned face-to-face to the other group.
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Attachment 1

Example of Lesson Plan

Class: Effective Communication Skills

Topic: Introductions/ Group Communication

Participants: 3rd year students of the Faculty of Sports Sciences
Duration: 180 minutes

Methods and techniques: Creative drama (role playing, improvisation)
Space: Zoom platform

Tools and Equipment: Padlet application
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Outcomes: S/he communicates with groupmates.
S/he knows the names of group friends.

S/he knows the name stories of their groupmates.
Process

A-Warming Up / Preparation

1. Activity

The leader gathers the students on the screen on the Zoom program and asks them to turn on their
cameras. He asks the students to turn on their microphones and say their names cheerfully. The leader
makes a ranking and first says “Hello, I am Akif”. Then all students say Hello, [ am ......... (name)
according to the order determined. This activity continues until all participants are completed.

2. Activity

In this activity, the leader asks everyone to find a sport branch after their name and to say it on the
screen when it is their turn (e.g. Hello, I am Akif, an athlete). According to the order determined by
the leader, all participants say the sport branch and name together. In the second stage of this activity,
the participants say the name and the sport name with a movement and then the name and the move-
ment are repeated by all participants at the same time.

3. Activity (Challenging)

The leader tells the students that the name of the game they are going to play is ‘challenge’. In this
game, the leader chooses two volunteer midwives. The leader tells the volunteer midwives that they
need to choose one participant each. The volunteer midwives take turns to choose a participant to
compete in their group. The selected students act according to the instructions given by the leader
and try to score points for their group (e.g. ‘Say an object from the letter B or a branch from the letter
C or bring an object from home with the last letter of your name and show it on the screen. The first
one to say it or the first one to bring it wins and earns a point for his/her group.”). Volunteer midwives
select all participants in turn. After all participants play, the volunteer midwife who scores the most
points wins the game (ibrahim Toprak, 2021. CDA Phase 2 online trainer training implementation
workshop).

4. Activity

The leader divides the students into pairs. The groups go to different breakout rooms via Zoom. The
leader tells the pairs to tell each other their names, the meaning of their names and by whom they
were named. After a while the pairs switch groups. The leader ends the process after all participants
are paired with each other.

B- Acting
5. Activity

The leader divides the students into 3 groups. The leader asks the members of each group to come up
with an interesting naming story that they have heard from their environment or that they have made
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up themselves. Each participant thinks of an interesting naming story and shares it. Group members
choose the ones they find most interesting among the stories they have listened to. Each group acts
out the most interesting naming story together.

6. Activity

The leader divides the students into 3 groups. He/she asks the members of each group to create their
own imaginary biographies. These biographies include life stories that the participants will create
using their imagination. Each participant imagines himself/herself as a famous person, a well-known
scientist, an athlete or any other character and creates the life story of this character. Each participant
tells his/her imaginary biography to the group in turn. This biography includes important events
from the character’s birth to the present day. Group members choose the biographies they find most
interesting. Each group acts out the most interesting biography together.

C- Evaluation

7. Activity

The leader projects the padlet application on the screen. The leader asks the students to think about
what they have learned, especially in group communication, which activities have been the most
useful and which communication skills they have developed during this process. Then he/she asks
the following questions.

» How easily were you able to express yourself during the group work?
* How was the communication and cooperation of the group members?
» Which activities were effective in developing your communication skills?

After all students have written their answers on the Padlet application, the leader reads these answers

and initiates a discussion. Then the students are asked to make suggestions to improve communica-
tion within the group and the efficiency of the activities.
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Egitim alma hakki, ozel egitim gereksinimli 6grenciler (OGO) ve akranlari igin
vazgecilmez bir gerekliliktir. Egitim araciligiyla bireyler toplumsal ve ekonomik agidan
iiretken hale gelebilirler. Ancak OGO lere iliskin kaynastirma uygulamalar: siirecinde
etkili 6gretim saglanmast konusunda ¢esitli problemler yasanmaktadw. Bu durumun
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OGO’lere yonelik kaynastirma uygulamalart gergeklestirilmesi siirecinde yaratici
drama yontemi kullanilmasi konusundaki diisiincelerinin belirlenmesidir. Bu arastirma
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elde edilmistir. Goriisme formundaki sorular arastirmactlar tarafindan hazirlanmig
ve uzman gortisleri alindiktan sonra yeniden diizenlenmistir. Elde edilen nitel veriler,
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Kaynastirma Uygulamalari Siirecinde Yaratict Drama Y ontemi

Giris

Egitim alma hakki, zorunlu ve egitim her bireyin ihtiyacini karsilayacak nitelikte olmalidir
(Cavdar ve Doymus, 2016; United Nations Educational, Scientific and Cultural Organization
[UNESCO], 1994). Bireyler toplumda egitim yoluyla bu siirecleri gergeklestirir. Bundan dolay1
bireylerin cinsiyet, kiiltiir, din, dil, sosyo-ekonomik diizeyine bakilmaksizin egitimle bulusturulmalari
gerekmektedir (Ulutas, 2011). Egitim araciliiyla bireyler toplumsal ve ekonomik agidan iiretken
hale gelebilirler (Calik, 2003). Egitim hakki, en temel hak olarak kabul edilmekte ve bu hakkin
gerceklesmesinin sosyal devletin gorevi oldugu vurgulanmaktadir (Algan, 2013). Bireyin egitim
hakkindan yararlanabilmesi, devletin bu hakk1 kabul etmesi ve olumlu eylemler gerceklestirmesi ile
olanaklidir. Egitim ve 6gretim, sosyal devletler tarafindan en basta gelen 6devler arasinda sayilmakta
ve vatandaglarin bu haklardan esit olanaklar i¢inde yararlanmasini saglamayir amaclamaktadir
(Sisman, 2014).

Ozel egitim; 6zel egitim gereksinimli 6grencilerin (OGO) gelismelerine yardimer olmak,
egitim ihtiyaglarini karsilamak, yetersizliklerinin oniindeki engeli Onlemek, 6zgiir ve iiretken
bireyler olmalarini saglamak i¢in 6zel olarak yetistirilmis kisilerle yapilan egitimdir (Aksoy, 2016).
Ozel egitim, OGO’lerin engel durumlarma gére 6zel olarak hazirlanmis egitim programlari, dgretim
yontemleri ile OGO’ler i¢in hazirlanan ortamlarda gerceklestirilir (Kargin, 2004). OGO’ler igin
kaynastirma yoluyla egitim uygulamalar1 yapilmaktadir (Ozaydin, 2020). Kaynastirma uygulamalari
ise farkliliklarina bakilmaksizin OGO’lerin egitim hakkindan yararlanmasini saglayan ve esitlik ile
sosyal adalet gibi degerleri ifade eder (Sadioglu, 2011). Bu noktada genel egitim siniflarinda egitim-
ogretim faaliyetlerinde yer alan OGO’lerin kaynastirma uygulamalar siirecinden yararlanmalar1 ayr1
bir yere ve dneme sahiptir. Kaynastirma uygulamalarinin gerceklestirilmesi siirecinde; dgretmen,
OGO’ler, akranlar, aile, yonetim, destek ve ek hizmetler gibi bazi unsurlar gereklidir. OGO’ler
gereksinimleri olan egitim hizmetlerinden yararlanabilmeleri oraninda akademik olan (6rnegin;
Tiirkge becerisi, matematik becerisi) ve akademik olmayan (6rnegin; 6zbakim becerisi, beslenme
becerisi) becerileri kazanabilecek ve boylece toplumsal hayata dzgiirce katilabileceklerdir (UNESCO,
1994; Uysal, 2003).

Kaynastirma uygulamalari, OGO’lerin gereksinimleri gdz oniinde bulundurularak ve
OGO’nin ailesinin de goriisii alinarak akranlariyla birlikte normal okullarda ve simiflarda egitim
gormesidir (Sar1, 2002). Kaynastirma uygulamalari, OGO’ lerin akranlariyla birlikte egitim siniflaria
uyumunun saglanmasi olarak tamimlanmaktadir (Kniveton, 2010). Bu uygulamalarmm amaci,
OGO’lerin diger akranlariyla benzer gelisim gdstermelerini saglamak degil, ocuklarin yeteneklerini
en iyi sekilde kullanmalarint saglamak ve toplum iginde yasamlarini kolaylastirmaktir (Toran ve
ark. 2017). OGO’lerin egitime daha etkin olarak katilmalar1 onlar i¢in daha fazla basar1 demektir.
OGO’lerin egitime etkin katilimlar1 ayni1 zamanda onlarin toplumsal olarak daha fazla taninmalar1 ve
kabul gormelerine yardimei olacaktir (Tomlinson, 2000).

Tarihsel siiregte OGO’lerin akranlarindan ayri okulda egitildigi goriilmektedir. Ikinci
Diinya Savasi’ndan sonra, 1950°li yillar ve dncesinde ¢ok az dile getirilmeye baslanan OGO’lerin
akranlariyla birlikte egitim almasi fikri, 1960’11 yillarda sanayi devrimi ve sonrasinda giderek daha
fazla dile getirilmeye baslanmistir (Sipal, 2004). Bu donemde yapilan arastirmalarda OGO’lerin
akranlariyla aym okulda ve smifta egitim olanaklari saglandiginda OGO’lerin akranlartyla olumlu
iligkiler gelistirdikleri ve siniftaki etkinliklere daha etkin katildiklar1 tespit edilmistir. Bu konuda
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onciiliigiic OGO’lerin ebeveynleri baslatmistir. Kaynastirma uygulamalarina diinyada ilk olarak
basglayan 6zel egitim grubu, gérme yetersizligi olan bireylerdir (Milli Egitim Bakanligi, [MEB],
2020; Sipal, 2004).

Tiirkiye’de OGO’ler ile ilgili en dnemli gelismeler 1950°li yillara rastlamaktadir. 6972
sayili “Korunmaya Muhta¢ Cocuklar Hakkinda Kanun” 1957 yilinda yiirtirliige girmistir (Altan,
2006). Ozel egitim acisindan 1960’11 yillarin 6nemi ise OGO’lerin haklarinin 1961 Anayasasi’nin
48. maddesi ile devlet tarafindan garanti altina alinmis olmasma dayanmaktir (Ozkul, 2023).
1973 yilinda kabul edilen 1739 sayili Milli Egitim Temel Kanunu’nun 8. maddesindeki OGO’leri
yetistirmek icin 6zel onlemler alinir.” ifadesi yer almistir. Bu ifade, genel egitim sisteminin, 6zel
egitimi kapsadiginin en &nemli agiklamasidir. Bu gelismeler ile birlikte 1983°de Ozel Egitime
Muhta¢ Cocuklar Kanunu ile kaynastirma uygulamalari baglamig ve 1997°de yiiriirliige giren 573
sayili Kanun Hiikmiinde Kararname ile 2000 yilinda yiiriirliige giren Milli Egitim Bakanligi Ozel
Egitim Hizmetleri Yonetmeligi ile yayginlasmistir (MEB, 2020).

Kaynastirma uygulamalarinin gergeklesmesi icin OGO’lerin 6zel egitim ve normal egitim
hizmetlerinden en iyi sekilde yararlanmalarina baghdir. Kaynastirma uygulamalarinin bagarili bir
sekilde yapilmasi ve olumlu sonug alinmasinda bir¢ok etken rol oynamaktadir (Yilmaz ve Melekoglu
2018). Bunlarin baslicalari; fiziki kosullar, kurum yénetimi, OGO’lerin aileleri, destek hizmetleri,
Ogretmenler ve egitim ortamlarinda kullanilan yéntem ve tekniklerdir. Kaynastirma uygulamalari
icin OGO’lerin akranlariyla etkilesimleri énemlidir (Bilgi¢ ve Batu, 2023). Bu nedenle egitim
ortamlarinda ¢ocuklarin etkin oldugu yontem ve tekniklerin kullanilmasi siirecin verimliligini ve
etkililigini arttiracaktir (Aykag, 2011). Bu agidan bakildiginda, 6grencilerin etkin oldugu ve siiregte
yontemidir (Akkose, 2015). Yaratici drama, ¢ocuklarin birgok gelisim alanini desteklemektedir.
Bireylerin duyussal, bilissel ve sosyal gelisimlerine katkis1 vardir. OGO’lerin gelismesinde de yaratici
drama etkilidir (Dibek, 2003). Yaratict drama OGO’lerin dil ve iletisim becerilerinde, problem
¢dzme becerilerinin gelismesinde etkilidir. OGO’lerin gevresiyle olumlu iliski gelistirilmesinde
yaratic1 dramanin etkisi goriilmektedir (Omeroglu,1992). OGO’lerin egitimde yaratict drama nemli
bir modeldir. Yaratici drama, bireylerin kendi gizilgii¢lerini fark etmelerini olumlu taraflarina
odaklanmalarini saglamaktadir. Yaratict drama ¢aligmalarindaki hem sozlii iletisim hem de beden
dilini kullandiklar iletisim ¢alismalart bulunmaktadir (Bayhan, Yiikselen, 2007). Normal gelisim
gosteren bireylerin egitiminde kullanilan ve gelisimlerine olumlu etkisi olan yaratici drama yontemi
OGO’lerin egitiminde de kullanilmakta ve olumlu sonuglar elde edilmektedir (Eratay, 2021). Yaratici
drama; grup iiyeleri arasindaki iliskiler, etki ve tepki alisverisleri, katilimcilar arasindaki etkilesim ve
dramatik durumlar seklinde tanimlanir (San, 1990). Benzer sekilde, yaratici drama, grup iiyelerinin
yasantilarindan yola ¢ikarak bir amacin, bir diisiincenin, 6zellikle dogaglama teknigi ve rol oynama
tekniginden yararlanarak deneyimli bir egitmen esliginde canlandirilmasidir. Bu canlandirma
stirecleri yiiriitiiliirken kendiligindenlige, simdi ve burada ilkesine, -mis gibi yapma’ya dayalidir ve
yaratici drama, oyunun genel 6zelliklerinden dogrudan yararlanir (Adigiizel, 2019). Yaratici drama
bir nehre benzer ve siirekli devinen baglantilar yapar; nehir, kiyilarinin baslangi¢ ve varig noktalarini
baglar. Ona gore yaratici drama herkes i¢in gereklidir (McCaslin, 2005).

OGO’lerin 6grenme siirecindeki durumlar ve egitim siirecindeki olumsuz nedenlere
bagli olarak O6grenmeye karsi isteksiz olmalart nedeniyle 6grencilerin etkin olmasina olanak
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saglayan yaratic1 drama yontemi OGO’ lerin egitim siirecine etkin katilimlar1 igin giiclii bir aractir
(Erdem, 2021). OGO’lerin var olan potansiyellerini ortaya koyamamalari, akranlari ile iletisim
sorunu yasamalari onlarin hem akademik basarilarini ve sosyal becerilerini siirlandirir. Bu
durum OGO’lerin akranlartyla aralarindaki farkin agilmasma neden olmaktadir (Erdogan, 2017).
Kaynastirma uygulamalar1 siirecinde OGO’lere sosyal becerilerin verilmesi gerektigi kadar,
programlarin &grencilere nasil sunulacagi ve hangi yontemlerin ve tekniklerin kullanilacagi da
¢ok biiyiik 6nem tagimaktadir. Cocuklar1 daha iyi destekleyebilmek i¢in onlarin 6grenme siirecine
etkin olarak katildiklar1 yontem ve teknikleri kullanmak gerekmektedir (Choi &Kim, 2003). Egitim
Ogretim ortamlarinda 6grencilerin etkin oldugu ve 6grenme siirecine katildig1 6grenme yollarindan
biri de yaratict dramadir. Yaratici drama yontemi, 6grenmeleri gelistirmek ve 6grencilerin derslere,
etkinliklere katilimini artirmak i¢in kullanilabilir (Kirmizi, 2022).

Kaynastirma uygulamalarinda smif 6gretmenlerinin istlendigi goérev ve sorumluluklar
fazladir. Ancak bu uygulamalarda kullanilan yontem ve tekniklerin etkisi de ¢ok fazla olmaktadir
(Lindsay,2007) Bu nedenle smif dgretmenlerinin derslerde yaratici dramanin bir yontem olarak
kullanilmas1 durumunda kaynastirma uygulamalarinda etkililiginin bilinmesi yaratici drama
yonteminin daha yaygin kullanilmasi ve etkililigin artmasina neden olacaktir (Terpstra & Tamura,
2008).

Alanyazinda yaratict drama yonteminin 6grenme siirecindeki olumlu etkilerine yonelik
bazi ¢aligmalara (Annarella, 2000; Ulutas, 2011; Samsunlu, 2015; Sar1 ve Karamuklu, 2021;
Yildirim ve Acarlioglu, 2023) rastlanmakla birlikte, ilkokul diizeyinde kaynastirma uygulamalari
gergeklestirilmesi siirecinde yaratict drama yontemi kullanilmasi konusunda herhangi bir ¢aligmaya
rastlanmamustir. Bu noktadan hareketle arastirmanin amact; sinif gretmenlerinin OGO’lere yonelik
Kaynagtirma uygulamalarmin gergeklestirilmesi siirecinde yaratici drama yontemi kullanilmasi
konusundaki diistincelerinin belirlenmesidir.

Yontem

Arastirma Modeli

Bu arastirmada nitel arastirma yontemi kullanilmistir. Nitel aragtirmalar toplumsal olaylarla
ilgili olarak nicel arasgtirmalara gore daha derinlemesine bilgi saglarlar. Geleneksel arastirmalarla
zor ifade edilen sorulara yanit bulmak i¢in nitel arastirmalar gereklidir (Frankel & Devers, 2000).
Verilerin elde edilmesinde nitel arastirma desenlerinden ¢oklu durum c¢aligmasi (multiple case
study) deseni kullanilmistir. Cok sayida durum ¢alismasi, giivenirligi artirmak veya bulgulari
genellemek i¢in kullanilan bir stratejidir (Miles, Huberman, 1994). Durum ¢aligsmas1 yagantilara
dayaldir; bir giincel olayr veya durumu derinlemesine otantik ortamda incelemekle ilgilidir.
Durum calismasi, siirli bir sistemin nasil igsledigi hakkinda sistemli bilgi elde etmek i¢in ¢oklu veri
toplama kullanilarak o sistemin derinlemesine incelenmesini iceren yontembilimsel bir yaklagimdir
(Chmiliar, 2010). Durum ¢aligmasi, aragtirmacinin zaman igerisinde sinirlandirilmis bir ya da birkag
durumu ¢oklu kaynaklari iceren veri toplama araglar1 (gézlemler, goriismeler, gorsel-isitseller, vd.)
ile derinlemesine inceledigi, durumlarin ve duruma bagh temalarin tanimlandig1 nitel bir arastirma
yaklagimidir (Creswell, 2007).
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Cahisma Grubu

2022-2023 egitim-0gretim yilinda MEB’e bagh ilkogretim okullarinda, 1.-4. smuf
diizeylerinde 6gretmenlik yapmakta olan, arastirmanin gergeklestirildigi zaman diliminde ya da daha
onceden sinifinda kaynastirma 6grencisi bulunmus, yaratict drama konusunda egitim almis olan 7
kadin, 5 erkek olmak tizere 12 sinif 6gretmen ¢aligma grubunu olusturmaktadir. 8 6gretmen ile yiiz
yiize, 4 6gretmen ile ¢evrimici ortamda goriisme yapilmistir. Arastirma katilimeilarina iliskin bilgiler
Tablo 1°de gosterilmistir.

Tablo 1

Arastirmaya Katilan Spor Bilimleri Ogrencilerinin Iletisim Kaygi Diizeyleri
No Yas  Cinsiyet Hizmet Simif Simif OGO  Egitim Alma

Yih Diizeyi  Mevcudu Sayisi Durumu

01 34 Kadin 12 2 34 1 E
02 42 Kadin 23 2 32 3 E
03 35 Kadin 12 2 32 2 E
04 48 Erkek 24 2 35 2 E
05 52 Kadin 25 2 34 1 H
06 36 Erkek 15 1 28 1 H
07 32 Erkek 15 4 46 2 E
08 30 Kadin 10 2 38 3 E
09 34 Erkek 14 2 41 1 E
010 38 Kadin 18 3 34 1 H
o1 35 Kadin 15 2 27 4 E
012 41 Erkek 18 2 33 2 E

Not: E = Evet, H = Hayir, OGO = Ozel egitim gereksinimli 6grenci.

Veri Toplama Aracglari

Veri toplama araglari arastirmacilar tarafindan hazirlanmis olan demografik bilgi formu ve
yar1 yapilandirilmis gériisme formlarindan olusmaktadir. Yar1 yapilandirilmis gériisme formunda bir
ya da daha fazla agik uglu soru bulunur ve bu sorular katilimcilara sorulur (Yildirim ve Simsek, 2021).
Goriisme formu aragtirmacilar tarafindan uzman goriisleri alindiktan sonra diizeltmeler yapilip pilot
goriisme gerceklestirilmistir. Uzman goriisleri ve pilot goriismeden alinan doniitler dikkate alinarak
goriigme formu gelistirilmistir. Arastirma oncesi katilimcilara bilgilendirme yapilmistir. Arastirmaya
goniilli olan 6gretmenler katilmistir. Verilerin bir kismu ses kayit programi ile kaydedilmis ve bir
kismi yazili olarak alimmustir. Ogretmenlerle yiiz yiize yapilan goriismeler dgretmenin gorev yaptigi
okulda uygun bir ortamda ger¢eklestirilmis, ¢evrimici yapilan goriismeler de sadece katilimct ve
goriismecinin oldugu ¢evrimici toplanti programi ile yapilmistir.

Verilerin Analizi

Yari-yapilandirilmis goriisme formu araciliyla simif 6gretmenlerinden elde edilen veriler,
icerik analizi yontemi ile analiz edilmistir. Icerik analizinde temelde yapilan islem, birbirine
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benzeyen verileri belirli kavramlar ve temalar ¢er¢evesinde bir araya getirmek ve bunlari okuyucunun
anlayabilecegi bir bigimde organize ederek yorumlamaktir (Yildinm ve Simsek, 2021). Goriisme
dokiimleri oncelikle yazili hale getirilmistir. Aragtirmada dgretmenlerin goriisleri sunulurken onlara “
01, 02, 03...” seklinde kod isimleri verilmistir.

Gegerlilik ve Giivenirlik

Katilimcilarla goriisme yapilmadan 6nce goriisme sorulart 3 smif dgretmenine uygulanmis
ve alinan yamitlar incelenmistir. Inceleme sonucunda sorulara verilen yamtlar dogrultusunda goriisme
sorulariin amacina uygun, acgik ve anlasilir oldugu goriilmiistiir. Arastirma sorularinin hazirlik ve analiz
stirecinde yaratici drama alaninda ¢alismalar1 olan iki alan uzmanin uygun goriisleri alinmistir. Alinan
bu goriisler dogrultusunda gerekli diizenlemeler yapilmistir. Yine katilimci goriisleri ayni uzmanlarla
birlikte analiz edilmistir. Arastirmada gegerligin saglanmasi i¢in uzman goriisleri, gonillii katilimeilarin
teyidi ve katilimei gortislerinin alinmasi siirecinde saglikli veri toplanmasi i¢in aragtirmacilar tarafindan
gerekli onlemler alinarak uygun sartlar ve ortamlar olusturulmustur. Bununla birlikte, veri gecerliginin
artirilmasi i¢in mevcut bulgulardaki tutarliliga da bakilmistir. Gérlisme sorular1 hazirlanirken alanyazina
iligkin kuramsal yapiyla uyumlulugu dikkate alinmistir. Arastirmacilar katilimer gortisleri alinirken
hazir bulunmus, siireg izlenerek gerek duyuldugunda rehberlik yapilmistir. Boylece arastirma verilerinin
kaybi en aza indirgenmistir. Boylece toplanan verilerin arastirmanin amacina uygunlugu en st diizeyde
tutulmaya calisilmis, goriisme sorularina yonelik kodlamalar karsilagtirilarak tutarlilik saglanmistr.

Arastirma ve Yayin Etigi

Arastirma verileri 07/12 protokol numarali, 11.05.2022 tarihli etik kurulu karar1 alinmasimin
ardindan toplanmistir. Arastirmada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Bulgular

Sinif 6gretmenlerinin goriisme sorularina verdikleri yanitlar; yaratict drama yonteminin etkililigi,
asamalar1 ve Onerileri kapsaminda analiz edilmistir.

Tablo 2

Kaynastirma Uygulamalar: Siirecinde Yaratict Drama Temalari

Kaynastirma Uygulamalar1 Siirecine Yaratic1 Drama Y 6nteminin Etkileri
Kaynagtirma Uygulamalari Siirecinde Yaratict Dramanin Hazirlik Agamasi
Kaynastirma Uygulamalar1 Siirecinde Yaratici Dramanin Canlandirma Asamasi
Kaynagtirma Uygulamalari Siirecinde Yaratici Dramanin Degerlendirme Asamasi
Oneriler

Mevcut arastirmanin  sonuglarina gore, smif &gretmenlerinin OGO’ lerin  kaynastirma
uygulamalarinda yaratict drama yonteminin kullanilmasini 6nemsedikleri ve yaratict dramay1 bir yontem
olarak kullandiklar ¢alismalarda olumlu sonuglar elde ettikleri gortilmiistiir. Ancak sinif mevcudunun
fazla oldugu siniflarda bunun zor oldugunu diistinmektedirler. Sinif 6gretmenlerinin ayni zamanda
smifinda OGO bulunan 8gretmenlerin yaratict drama egitimi almalari gerektigini belirtmislerdir.
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Kaynastirma Uygulamalari Siirecine Yaratici Drama Yonteminin Etkileri

Siif Ogretmenlerine, kaynastirma uygulamalar1 siirecinde yaratici drama ydnteminin
ogrencilerinin dgrenme siirecinde etkileri sorulmus ve aliman yanitlarin yer aldigi Tablo 3
olusturulmustur.

Tablo 3

Kaynastirma Uygulamalar: Stirecine Yaratict Drama Yonteminin Etkileri

Kodlar Katilimei
[letisim kurma 01, 05, 07,011
Kendini ifade etme 01, 02,08, 012
Etkinliklere katilim 03, 04, 06, 010
Sosyallesme 01, 07, 08, 09
Degerli ve 6zel hissetme 04, 012

Rahat Hissetme 06

Grup ¢alismalarina katilim 07

Sinifin pargasi hissetme 09
Deneyimleyerek 6grenme o11

Derse ilginin artmasi 09

Tablo 3’te goriildiigii tizere, uygulanan yaratici drama yonteminin ardindan katilimcilarin
cogunlugunun c¢ocuklarin sosyallestigini, kendini ifade edebildigini, iletisim kurdugunu ve
etkinliklere katildigin1 belirttikleri belirlenmistir. Ayrica cocuklarin eglenerek dgrendigini ve degerli
ve Ozel hissettigini belirtmiglerdir. Bu konuda bazi katilimc1 goriisleri soyledir:

“Evet, simdi bir geleneksel bir 6gretim yontemi uygulandigi i¢in kalabalik siniflarda, yaratici
drama ¢aligmalarinda ¢ocuklarin kendini ifade etme diger arkadaglariyla iletisim kurma, sosyal beceri
kazanmasi agisindan ¢ok énemli oldugunu diisiiniiyorum.” (O1)

“Ozel dgrencilerle calisirken yaratici drama tekniklerinin kullaniimasinda en gok da cocuklarin
dil gelisimi agisindan, kendilerini sosyal agidan ifade edebilmeleri agisindan ¢ok 6nemlidir. Ciinkii bu
ogrencilerimiz grupla galistigimiz i¢in bir sinif genelinde kendilerini ¢cok ifade etmekte zorlaniyorlar.
Bizim de mutlaka onlara farkli yol yontemlerle yaklasmamiz gerekiyor. Burada en énemli yontem
bence yaratict dramadir. Kendilerinin daha 6zgiir ifade etme sanslart oluyor ¢ocuklarin. Kendileri
gibi olma sanslar1 oluyor elbette.” (02)

“Yaratici drama hem kaynastirma ogrencilerinin 6zellikle hem de normal 6grencileri
icin gerekli bir uygulama derse etkin katitlimlarini saglar. Kendilerine onemli, degerli
hissetmeleri olsun énemli hissetlerini de saglar...” (04)

“Yaratici drama daha faydali diger yontemlere gore, ¢ocuklar kendilerini daha
rahat hissedip derslere ve etkinliklere daha istekli katiliyorlar.” ( O6)

“Ozel gereksinimli ¢ocuklarin iletigim becerilerinin gelismesi, grupla calisma ve
sosyallesme gibi alanlarda katki saglayacagim diisiiniiyorum.” ( O8)
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“... Ogrencilerin hem okula hem de derslere olan ilgisini arttirmada énemli etkisi
var. Yaratict drama bu siirecte 6zel gereksinimlerine gore grup aidiyetini saglamast
ve bir grubun parg¢ast oldugu hissini sagladigi icin ogrenciler kendilerinin ézel
hissetmektedirler. Yaratici drama ile ozel egitim ihtiyact olan ogrenciler kendilerinin
sinifin bir parcasi olarak gérmektedirler.” (09)

“.Yaratict drama etkinliklerinin ogrencilerin kendilerini bulmalarina ve ifade
etmelerine ciddi katkilar sagladigi gézlemlemekteyim.” ( O12)

“... Ogrencilerin hem okula hem de derslere olan ilgisini arttirmada énemli etkisi
var. Yaratict drama bu siirecte 6zel gereksinimlerine gore grup aidiyetini saglamast
ve bir grubun parg¢ast oldugu hissini sagladigi icin ogrenciler kendilerinin ézel
hissetmektedirler. Yaratici drama ile ozel egitim ihtiyact olan ogrenciler kendilerinin
sinifin bir parcasi olarak gérmektedirler.” (09)

Kaynastirma Uygulamalar Siirecinde Yaratict Drama Yonteminin Teknikleri

Katilimcilara kaynastirma uygulamalar1 stirecinde kullandiklari yaratici drama tekniklerinin
neler oldugu sorulmus, verilen yanitlar dogrultusunda Tablo 4. olusturulmustur.

Tablo 4
Kaynastirma Uygulamalar: Siirecinde Kullanilan Yaratict Drama Teknikleri
Kodlar Katilhhmci
Rol Oynama 01, 02, 03, 04, 05, 06, 07, 08, 09, 010, 012
Dogaclama 01, 02, 03, 04, 05, 06, 08, 09, 010, 012
Dramatizasyon 08, 012
Rol Kartlar1 07,08
Donuk Imge 04,06
Biling Koridoru 03
Kirmizi Koltuk 05
Toplant: diizenleme 07
Dis Ses 08
Pantomim 08
Taklitler 05

Tablo 4’e bakildiginda sinif dgretmenlerinin kaynastirma uygulamalarinda yaratict drama
calismalarinda kullandiklar teknikler cesitlilik gostermektedir. Tabloya gore biitiin 6gretmenlerin
rol oynama teknigini ve bununla birlikte biiylik ¢ogunlugunun ayni zamanda dogaglama teknigi de
kullandiklar1 goriilmektedir. Rol oynama teknigi ve dogaclama teknigi disinda donuk imge, rol kartlari,
dramatizasyon, biling koridoru, kirmizi koltuk, toplanti diizenleme, dis ses, pantomim, teknikleri de
tercih edilmistir. Bir katilimei, canlandirma asamasinda sadece taklitlere yer verdigini sOylemistir.
Yaratic1 drama c¢aligmalarinda yaratici drama tekniklerinin kullanilmasi ile ilgili baz1 6gretmenlerin
goriisleri su sekildedir.
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“Yani dogaglamalar oluyor ama daha ¢ok dogac¢lama diyebilirim. Daha ¢ok
dogaglama kullaniyorum ve rol oynama bazen bilin koridoru kullaniyorum. Herhangi
bir ders varsa bir konu varsa onunla ilgili dogagclama olarak akliniza ne geliyor?
Hani rol oynama da olabilir. Bu yontemleri kullaniyorum diyebilirim.” (O3)

“Ornegin kirimizi koltuk teknigini, biling koridoru teknigini kullaniyorum. Dogaglama
ve rol oynama daha ¢ok kullaniyorum. Konuya uygun teknigi seciyorum.” (O5)

“Daha ¢ok dogaglama, rol oynama iizerinde duruyorum ben bununla beraber iste
donuk imge olsun yani onu da kullaniyorum ben. Bir¢ok teknik kullaniyorum ve hepsi
bir araya geldiginde iste o canlandirmay: o iletisimi sagladigim diistiniiyorum.”
(06)

“Yaratict drama siire¢lerinde tabi ki oncelikle dogaglama ve rol oynama teknikleri
yogun olarak kullanilir. Ancak ozel gereksinimli ogrencilere hitap etmesi ve siiregleri
kolaylastirmasi acisindan dramatizasyon, rol kartlart ve dis ses gibi teknikler
kullanilmas: uygun oluyor. Pantomim de kullandigim tekniklerden biri.” (O8)

“Yaratict drama tekniklerinin uygulanmasi siirecinde en ¢ok, dogaglama ve rol
oynama teknigine yer veriyorum. Yaratict dramanin en basinda ¢ocugun kendisini
ifade etmesi ve siirece kolay uyum saglayabilmesi acgisindan ¢ok etkili teknikler
oldugunu diisiiniiyorum.” ( 010)

“... Daha ¢ok metinden yola ¢ikarak kisa gérevlerin verildigi canlandirmalari tercih
ediyorum. Taklit ettirip bunun iizerine konusmayi tercih ediyorum.” (O11)

Kaynastirma Uygulamalan Siirecinde Yaratict Drama Yonteminin Asamalari

Sinif 6gretmenlerinin kaynastirma uygulamalart siirecinde uygulamis olduklari yaratict drama
asamalarinin neler oldugu Tablo 5. ‘te belirtilmistir.

Tablo 5

Kaynastirma Uygulamalar: Siirecinde Yaratici Drama Yonteminin Asamalar

Kodlar Katilhhmci

Isinma/ Hazirlik asamasi 01, 02, 03, 04, 05, 06, 08, 09, 010, 011,12
Canlandirma asamasi 01, 02, 03, 04, 05, 06, 08, 09, 010, 011,12
Degerlendirme asamasi 01, 02, 03, 04, 05, 06, 08, 09, 010, 011,12
Asamalar1 uygulamiyorum 07

Tablo 5’e gore katilimci sinif 6gretmenlerinin bilylik cogunlugunun kaynastirma uygulamalart
stirecinde yaratici drama asamalari olan isinma/hazirlik asamasi, canlandirma asamasi ve degerlendirme
asamasma yer verdikleri, bir katilimcimnin ise asamalar1 uygulamadigi gériilmektedir. Ogretmenlerin
goriislerinden bazilart sunlardir:

“Isinma ve oyunlarla baslyyoruz. Sonra dogaglamalarla canlandirmalar yapiryoruz.
Canlandirma asamasin daha uzun tutuyoruz. En sonunda degerlendirme asamasini
yapiyoruz.” (O1)
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“Once hazirlik asamasi oluyor daha sonra canlandirma en sonunda da degerlendirme

asamasint uyguluyorum. Hazirlik asamasinda oyunlarla baglatiyorum daha sonra
o konuyla ilgili canlandirma yaptirtyorum. Burada iste dogaglama, rol oynama
olabilir. Daha sonrasinda da o ogrendigimiz dersle alakali, yaptigimiz etkin ilgili
resim olabilir, onunla iste afis ¢calismast olabilir.” (O3)

“Yaratict dramanin tamimi geregi isinma hazirlik, canlandirma ve degerlendirme
asamalarm  kullanyyorum. Dersin ve konunun ozelligine gore asamalari
yapulandiriyorum.” (0O8)

“Isinma, canlandirma ve degerlendirme asamalarin yer veriyorum.” (O11)

“Ogrenci sayisimin kalabalik oldugu simiflarda tam anlamiyla bir yaratici drama
stirecini planlamanmin belli zorluklar: olmakla birlikte siirecin ozellikle i1sinma
siirecinde daha aktif bir sekilde kullanilabilirligi ortaya ¢tkmaktadir. Canlandirma
ve degerlendirme siireglerinde ise ogrenci sayisinin kalabalik olmast siirecin bu
kismini sekteye ugratmaktadir.” (012)

“Acikcast tam anlamiyla yaratict drama stiregleri tasarlayp swf ortaminda
uygulamak olduk¢a zordur. Ben yaratict drama siireglerinden aldigim oyunlari,
etkinlikleri ve kullanilabilecek aktiviteleri par¢a parca da olsa sinifta uygulamaya
calisiyorum.” (07)

Kaynastirma Uygulamalar Siirecinde Yaratici Drama Yonteminin Hazirlik Asamasi

Simif 6gretmenlerinin yaratict drama yonteminin hazirlik asamasina nasil yer verdiklerine
iliskin goriisleri Tablo 6’ da gdsterilmistir.

Tablo 6

Kaynastirma Uygulamalar Siirecinde Yaratict Dramanin Yontemi Hazirlik Asamasi

Kodlar Katilimer

Oyunla baglama 02, 03, 04, 05, 06, 07, 08, 09, 011, 012
Mimik ve jestlerle baslama 01,010

Ogretmenlerin biiyiik cogunlugu yaratict dramani hazirlik asamasina oyunlarla basladigim
belirtmistir.

“Her zaman oyunlarla basliyorum ben hocam. Sonra konu ile ilgili kavramlarin
oldugu 1sinma ¢alismalarina yer veriyorum.” (02)

“En ¢ok oyunlarla baslyorum ve ozellikle ozel gereksinimli ogrencileri siirece
dahil ediyorum. Bu asamada tiim ¢ocuklarin bir rol almasina dikkat ediyorum. Ozel
gereksinimli cocuklar bu siirece aktif olarak katiliyor ve siireci devam ettiriyorlar.”

(03)

“Isinma asamasinda daha ¢ok oyunlara yer veriyorum. Bu oyunlar canlandirmaya
ogrenciyi hazirlayan ve role girmesini saglayan nitelikte oluyor.” (O7)
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“...Cocuklar ozellikle 1sinma siireclerinde oynadiklart oyunlar konuya daha iyi

i3]

odaklanmaktadirlar, bu nedenle isinma asamasinda daha ¢ok oyunlarla baslyyorum.
(09)

“Cocuklar ozellikle 1sinma siireglerinde oynadiklari oyunlar konuya daha iyi
odaklanmaktadirlar. Isinma asamasinda daha ¢ok oyunlara yer vererek onlari
siirece katryorum.” (012)

Tablo 6’ya gore iki katilimct hazirlik ve 1sinma asamasinda “bedenin gerilmesi, mimik ve
jestler” ile bagladigini belirtmistir.

“Hazirlik asamasinda daha ¢ok bedeni kullanmalarini saglyorum.” (O1)

“Isinma asamasinda; bedenin gerilmesi ve gevsetilmesi, mimik ve jest calismalart ve
nefes calismalart yapryorum.” (0O10)

Kaynastirma Uygulamalari Siirecinde Yaratict Drama Yonteminin Canlandirma Asamasi

Katilimeilara kaynastirma uygulamalari siirecinde yaratict drama yonteminin canlandirma
asamasina nasil yer verdikleri sorulmus ve katilimer yanitlart Tablo 7° de verilmistir.

Tablo 7

Kaynastirma Uygulamalari Siirecinde Yaratict Drama Yonteminin Canlandirma Asamast

Kodlar Katilimci
Yaratict Drama Tekniklerini Kullanma 01, 02, 03,04,05,06,07,08,09, 011,012
Yaratic1 Drama Tekniklerini Kullanmama o10

Tablo 7°de katilimeilarin yaratict dramanin canlandirma asamasinda daha ¢ok yaratict drama
tekniklerini kullandiklar1 goriilmektedir. Bir katilimci ise “canlandirmalara katilimlarimi saglarim”
demis ancak hangi teknigi kullandigini belirtmemistir. Yaratici dramanin canlandirma asamasina nasil
yer verdigini belirten bazi 6gretmen goriisleri agagida belirtilmistir.

“Canlandirma asamasina da daha ¢ok dogag¢lama ve rol oynama tekniklerine yer
veririm. Ancak daha ¢ok boyle rolii kendimizin verdigi dramatizasyon teknigi de
kullaniyorum.” (O4)

“Canlandirma asamasinda genellikle kazanmima yonelik ve yaratict drama
tekniklerinin kullanildigi ¢alismalar yapiyorum. Rol oynama, dogaclama en ¢ok
kullandigim teknikleridir. Ozel gereksinimi olan ¢ocuklar bu siirecte daha aktif
katiliyorlar.” (O7)

“Istnma asamasindaki oyunlara baglantili olarak canlandirmalar yapryorum. Ikili
dogaglamalar, es zamanli dogaglamalar yaptirryorum. Bunlar ders ve konular ile
ilgili metinler, durum kartlari olabiliyor.” (O8)

“Canlandirma  asamasinda, verilen ydnergeler dogrultusunda, yapilacak
calismalarin bi¢imlenip ortaya ¢iktigi, tiim katilimcilara sergilendigi bir asamada,
ozel gereksinimli O6grencinin istenilen sekilde canlandirmayr gerceklestirmesini
saglarim.” (010)
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“Canlandirma asamast daha ¢ok ikili dogaglama, duygularini anlatan donuk imge
ifade tekniklerini kullaniyorum.” (O11)

Kaynastirma Uygulamalari Siirecinde Yaratici Drama Yonteminin Degerlendirme Asamasi

Kaynastirma uygulamalart siirecinde yaratict drama yonteminin degerlendirme asamasinda
katilimeilarin yaptigi calismalar bu kategoride ele alinmis, katilimeilardan alinan yanitlar ve frekanslar
Tablo 8’de gosterilmistir.

Tablo 8
Kaynastirma Uygulamalari Siirecinde Yaratict Drama Ydonteminin Yontemi Degerlendirme Asamasi
Kodlar Katilmci
Resim etkinlikleri 01, 02, 03, 04, 05, 06, 08, 09, O11, 012
Soru-cevap yontemi 01, 05, 08, 010, 012
Afis hazirlama etkinlikleri 03, 04, 06, 09
Poster hazirlama etkinlikleri 01, 05,012
Slogan iiretme etkinlikleri 04, 07
Siir yazma etkinlikleri 05, 07
Gazete haberi olusturma etkinlikleri 05
Istasyon teknigi 07
Heykel olusturma etkinlikleri 08
Rol oynama teknigi 02
Oyun etkinlikleri 011

Tablo 8’¢ gore katilimcilarin biiylik ¢ogunlugunun degerlendirme asamasinda gorsel
calismalara daha ¢ok yer verdigi goriilmektedir. Katilimcilarin 10°u resim ¢aligmalarina yer vermistir.
Ancak bu katilimcilar ayn1 zamanda afis ve poster hazirlama, siir yazdirma, gazete haberi olusturma
gibi calismalara da yer vermistir. Resim calismalarindan sonra en kullanilan ¢aligma soru- cevap
yontemidir. Degerlendirme agamasinda nelere yer verdigini belirten bazi 6gretmen goriisleri asagida
belirtilmistir:

“Ozellikle poster hazirlama, resim ¢calismalar: yapma, soru cevap gibi ¢alismalar

yapiyorum.” (O1)

“Afis olabilir. Afislere yer veriyorum. Resim ¢izme, resim o konuyla alakalr resim

cizme olabilir. Konu ile ilgili etkinlikler yaptirtyorum.” (O3)

“Resim, afis, boyama siire¢leriyle degerlendirme kismindan ¢ok¢a etkilenmektedirler.
Grup olarak yaptiklar: ¢calismalarin, sinif panolarinda sergilenmeleri ayrica motive
edici bir siireci tamamlamaktadir.” (09)

“Biitiin degerlendirme asamalart farklt olur aslinda, bazen sadece soru cevap
yontemini kullantyoruz. Resim yapiyoruz, siir yaziyoruz iste.... Bazen de poster ya
da bir gazete haberi yaziyoruz. (03)
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“Degerlendirme asamasinda ozel gereksinimli ogrencilerin yeterliliklerine uygun
olarak kendilerini ifade edebilecekleri etkinlikler secilmelidir. Grupla heykel
olusturup stireci degerlendirmesi, bir resim yapmasit ya da tek kelime ile bir
degerlendirme yapmasi olabilir”’. (0O8).

“Degerlendirme asamasinda resim, iiriin ortaya koyma ya da oyunla kavrama
calismalart yapryorum.” (O11)

“Degerlendirme asamasinda, yapilan c¢alismayr ozel gereksinimli ogrencinin
degerlendirmesini isterdim. Bunun i¢in a¢tk u¢lu sorularla, zihinde canlandirmaya
davet ederdim. Ayrica, duyusal ve biligsel sorular sorardim.” (O12)

Kaynastirma uygulamalar Siirecinde Yaratict Drama Yontemi ile Tlgili Ogretmen Oneri ve
Beklentileri

Kaynastirma uygulamalan siirecinde yaratici drama yonteminin kullanilmasi ile ilgili
sinif 6gretmenlerinin 6nerileri ve beklentilerine iliskin 6gretmenlerden alinan yanitlar Tablo 9’da
belirtilmistir.

Tablo 9

Ogretmenlerin Oneri ve Beklentileri

Kodlar Katilimer

Smif mevcutlar diizenlenmesi 06, 07, 08, 09
Yaratici drama egitimleri diizenlenmesi 01, 04, 05
OGO Egitiminde yaratic1 drama ydnteminin zorunlu tutulmasi 01, 05,02
Yaratic1 drama kullanimi farkindaligin arttirilmasi 03

Tablo 9’da sinif 6gretmenlerinin kaynastirma uygulamalari siirecinde yaratict drama
yonteminin kullanilmasina iligkin 6nerileri sorulmustur. Bu soruya yanit veren 4 katilimet, kalabalik
siniflarda yaratict drama c¢aligmalarini yaparken zorlandigini ve sinif mevcudunda diizenleme
yapilmasi gerektigini belirtmistir.

Katilimeilardan {i¢ii, yaratict yonteminin OGO’ye sahip olan 6gretmenler igin zorunlu olmasi
gerektigi belirtirken bir katilimc1 da yaratict drama kullanimi farkindaligimin arttirilmasi gerektigini
belirtmistir. Bu konuda baz1 dikkat ¢ekici goriisler sdyledir:

“Yaratict drama yonteminin kullaniimasi o6zel gereksinimli  6grencilerin
egitim stirecine katilvmini kolaylastiracakti: Bu konuda hizmet i¢i egitimler
diizenlenmelidir.” (O1)

“Bir¢cok derste hem kaynastirma 6grencilerine hem de kendi égrencilerime yonelik
bir¢ok derste kullanilabilecegini diisiiniiyorum. Ama tabii ders yogunluguyla
alakalr ve ¢ok bazen de kullanamiyoruz yaratict dramayi. Cok derslerimizde etkin
kullaniyoruz. O anlamda biraz daha hani hem kendim hem de diger egitim arkadagslar
adina daha fazla kullanilisa daha iyi olur. Bu konuyla alakali Milli Egitimle de Halk
Egitimine de daha ¢alisilabilir ve kurslar acilabiliv. Yaratict drama yonteminin daha
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cok kullanilmasi gerektigini diisiiniivorum. Evet, ama derslerin yogunlugundan ¢ok
da kullanilamiyor.” (O3)

“Evet, var kendi okulumdaki arkadagslarla paylasimda bulunuyoruz. Bu alanda bir¢ok
kurs ya da seminer yapilmali, 6zellikle kaynastirma 6grencisi olan 6gretmenlere bu
egitimler zorunlu olmalidir.” (O4)

“Ozellikle benim gorev yaptigim dezavantajli bolgede fiziki sartlardan dolay
egitim ortaminda ¢ocuklarla yaratict drama ¢alismalart yapmak ¢ok zordur.
Sinif mevcutlart da ¢ok fazladw. Kaynastirma o6grencileri rutin egitim ogretim
faaliyetlerine katilmakta zorlaniyorlar bu yiizden oncellikle bu ogrencilere yonelik
idareci ve ogretmenlerde farkindalik olusturulmalidir. Sonrasinda ogretmenler
yetistirilecek yaratici dramann iyilestirici ve birlestirici giicii kullanilabilir.” (O8)

Ozel gereksinimli égrencinin siirece aktif olarak katilimimin saglanmasinda cok
zorluk ¢ekiyorum. Yaratict drama yontemi kullanarak siire¢ esnasinda birtakim
problemlerin daha hizli sekilde ¢oziime kavusup, stirecte daha basarili olunacaginin
diistinityorum. (O10)

“Ozel gereksinimi olan ogrencilerin sumf sayilart kesinlikle belli bir sinirt
gecmemelidir. Bu 6grencilerin siire¢sel olarak iyi degerlendirmeleri ve kendilerini
ifade etmeleri igin, ogrenci sayisinin kalabalik oldugu siniflarda en fazla bir 6grenci
olacak sekilde planlama yapilarak siirece dahil edilmeleri saglanmalidir. Her ne
kadar yonetmelik bu siiregleri destekliyor gibi gériinse de sahadaki mevcut durum
ve ogrenci sayilarimin fazla oldugu siniflar bu siireci olumlu desteklememektedir.
“(012)

Sonug ve Tartisma

Bu calismada sinif 6gretmenlerinin OGO’lerin kaynastirma uygulamalari siirecinde yaratici
drama ydnteminin kullamlmasi ile ilgili olarak goriislerinin alinmasi amaglanmigtir. OGO’lerin
egitiminde yaratici dramanin bir yontem olarak kullanilmasmin olumlu etkilerinin oldugu
belirtilmistir.

Yaratict drama, katilimcilarin deneyimlerini temel almaktadir bu nedenle 6znesi de
katilimcilarin  kendisi olabilmesidir. Bu yoniiyle yaratict drama yontemi, bireyin/dgrencilerin
egitim-6gretimle ilgili deneyimlerini dnemsemektedir. Yaratici drama, bireyler 6grenme siirecinde
ogrendiklerini hayata gegirmektedir; bu nedenle 6grenimin her kademesinde énemli bir 6grenme
yontemidir (Fazlioglu ve Dogan, 2013).

Aragtirma bulgularina gore simif O6gretmenleri yaratici dramanin bir yontem olarak
kullanilmas1 ile OGO’lerin kaynastirma uygulamalar: siirecinde derslere daha etkin katildiklarin,
ogrenmelerinin daha kalici oldugunu, dil gelisimlerine olumlu katki sagladigini, onlara sosyal beceri
ve dil becerisi kazandirdigini belirtmislerdir. Bu sonugla benzer olarak Ulutas (2011) gergeklestirmis
oldugu arastirma sonucunda, yaratict drama egitiminin OGO’lerin sosyal iletisim becerileri
tizerinde anlamli diizeyde olumlu etkisinin oldugunu bulmustur. Benzer olarak Erdogan ve digerleri
(2018), yaratict drama yénteminin OGO’lerin akranlariyla ve 6gretmeniyle daha fazla etkilesimde
bulunmalarini ve derslere daha etkin katilmalarini sagladigini belirlemistir. Ayrica Samsunlu (2015)
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arastirmasinda, OGO’lerin yaratict drama calismalarma katilmasiyla iletisim becerilerinin arttigini
ve birlikte calismaya daha istekli olduklarini belirtmistir.

Isikdogan (2023), Sar1 ve Karamuklu (2021), OGO’lere yonelik yapilan calismalarda
yaratict drama yonteminin kullamlmasinin OGO’lerin sosyal ve duygusal gruplar sayesinde okul
basarilarinin ve uyum merkezlerinin artmasini sagladigi sonuglarina ulagsmiglardir. Benzer bulgularin
elde edildigi baska bir calisma da Colak (2019) tarafindan yapilan arastirmadir. Bu aragtirmaya gore
yaratic1 drama c¢aligmalarina dgrenci etkin katilir, yaparak 6grenir ve etkin oldugu i¢in 6grenmelerin
kalicilig1 artar. Papaioannou & Kondoyianni (2022) tarafindan yapilan arastirmada da yaratici
drama yonteminin OGO’lerin dil becerilerinin yani sira ekip calismasi ve sosyal becerilerini
gelistirdigi tespit edilmistir. Arastirmada elde edilen bulgulara benzer baska calismalar da mevcuttur.
Yildirim ve Acarlioglu (2023) ile Onemli ve digerleri (2015) tarafindan yapilan arastirmalarda sinif
Ogretmenlerinin, yaratict drama calismalarinda 6grencilerin bircok beceri kazandigini belirttikleri
sonucuna ulasilmigtir. Bu becerilerden bazilari; 6z giiven, iletisim, saygi, sevgi, uyum saglama
becerilerdir. Annarella’nin (2000) ¢aligmasinda; yaratict drama dil becerilerinin birbiriyle etkilesimi
icin yaratici ve biitiinsel bir aragtir sonucu elde edilmistir. Avcioglu (2012) ve Geng (2003)
tarafindan yapilan arastirma sonucunda yaratict drama c¢alismalarinda OGO’lerin kendini tanitma
becerisini kazandiklari, okuldaki akranlariyla sosyal ilisiklerinin gelistigi sonucu elde edilmis ve
OGO’lerin akranlariyla esitlik¢i bir yaklasim icerisinde etkilesimde bulunmalar1 icin yaratict drama
calismalarmin artirilmasi ve OGO’lerin bu calismalara ulasmalarinin kolaylastirilmas: gerektigi
sonucu elde edilmistir.

Arastirma kapsaminda ulasilan bulgulardan hareketle, sinif dgretmenlerinin OGO’lerin
yaratici drama ile kaynastirma uygulamalari slirecinde en fazla dogaglama ve rol oynama teknigini
kullandiklar1 sonucuna ulagilmigtir. Alanyazinda yapilan arastirma sonucunda San (1990) ve
Adigiizel (2006) yaratict drama ¢aligmalarinda kullanilan tekniklerden en 6nemlilerinin dogaglama
teknigi ve rol oynama teknigi oldugunu belirtir. Ayrica McCaslin (1990) calismasinda; “Yaratici
drama derslerinde diger tekniklerin aksine dogaclama teknigi ile rol oynama tekniginin kullanilma
zorunlulugu bulunmaktadir.” demektedir. Yildinm ve Acarlioglu (2023), smif 6gretmenlerinin
yaratict drama g¢aligmalarinda daha ¢ok rol oynama teknigi ve dogaglama teknigini kullandiklarini,
ilkokuldaki ¢ocuklarin oyun ¢aginda olduklari i¢in dogaglamalara daha yogun yer verdiklerini ve
bu nedenle sinif 6gretmenlerinin daha ¢ok dogaclama ve rol oynama teknigine yer verdiklerini
belirtmisglerdir.

Ucgiincii arastirma sorusuna yonelik bulgular incelendiginde, katilimcilarin kaynastirma
uygulamalarinda etkili 6gretim i¢in yaratici drama yontemini kullanirken, yaratici drama yonteminin
asamalar1 olan hazirlik/ 1sinma, canlandirma ve degerlendirme asamalarint uyguladigi ancak
asamalart uygulamadan oyunlarla yaratici drama ¢alismalarina yer verildigi sonucuna ulagilmistir.
Arastirma bulgularina benzer olarak Ulutas (2011) “Yaratict drama, tiyatronun tekniklerinden
yararlanan bir disiplindir, yaratici dramanin 6ziinde “oyun” kavrami yer alir.” demistir. Kaaland-
Wells (1994) arastirmasinda Ogretmenlerin drama calismalarinda oyunun onemli yer aldigimi
belirtmistir. Yaratici dramada hazirlik asamasinda oyunlara yer verilmesi ile ilgili alanyazinda
benzer agiklamalar bulunmaktadir. Yaratici drama oyun {izerine kuruludur ve oyunsu siirecler igerir
(Geng, 2003; Karakaya, 2007). Metinnam ve Karaosmanoglu’nun (2021) calismasinda “Yaratici
drama siirecinde oyunlar1 kullanmanin ¢esitli amaglar1 olabilir, bazen bir konuyu 6gretmek ya da
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kazanimlar1 gerceklestirmek, bazen becerileri gelistirmek bazen de bir canlandirma etkinligine giris
niteliginde oyunlar kullanilabilir.” denilmektedir.

Aragtirmabulgularina gore; canlandirma agamasinda katilimcilarin yaratici drama tekniklerini
kullandiklar1 sonucuna ulasilmistir. Konu ile ilgili olarak (Adigiizel, 2019), “Canlandirma asamasi,
canlandirilacak konu ¢ergevesinde egitmen tarafindan verilen, bir baglangic noktasi olan dogaglama
teknigi ve rol oynama teknikleri ile diger tekniklerin yogun olarak kullanildigi bir asamadir.”
aciklamas1 yapmuistir.

Bu aragtirmada sinif 6gretmenlerinin yaratict dramanin degerlendirme asamasinda, resim
yapma etkinlikleri, poster ve afis hazirlama etkinlikleri, slogan {liretme ve siir yazma etkinlikleri
ve gazete haberi hazirlama etkinliklerine yer verdigi belirlenmistir. Bu goriis alanyazinda da
desteklenmektedir. Adigiizel (2019) degerlendirme asamasi ile ilgili olarak “Yaratici dramada
elde edilen sonuclarin tartisildigr ve degerlendirildigi bir asamadir. Bu agamada yaratict dramanin
dogasina yonelik yapilacak ¢aligmalar, goriis aligverisleri, konusarak olabilecegi gibi rol icinde ya da
disinda yazma, resim yapma, poster ve afis hazirlama ya da heykel olusturma bi¢ciminde de olabilir.”
demektedir.

Aragtirmada sinif 6gretmenlerine konu ile ilgili beklenti ile dnerileri sorulmus ve aragtirma
sonuglarma gére OGO’ lerin kaynastirma uygulamalari siirecinde sinif §gretmenlerinin beklentilerinin;
yaratict drama egitimlerinin diizenlenmesi, farkindaligin arttirilmasi, OGO’lerin egitimde yaratici
drama yontemimin zorunlu olmasi ve sinif mevcudunun buna gore diizenlenmesi oldugu belirlenmistir.
Bulgulara benzer olarak Duran ve Toptas (2022) da arastirmalarinda; 6gretmenlerin yaratici dramay1
OGO igin etkili bir yontem olarak gordiiklerini, yaratict drama ¢aligmalarinda dgrenmelerin daha
kalici oldugunu ve O6grencilerin egitim siirecine katildiklarini belirtmislerdir. Bir baska benzer
aragtirma Yildirim ve Acarlioglu (2023) tarafindan yapilmistir. Bu arastirmaya gore yaratici drama
calismalarinin 6zellikle OGO’ler igin yayginlastirilmasimin yararli olacagi sonucuna ulagilmistir.
Bununla birlikte 6grenci sayisinin fazla olmast ve smif diizeninin yaratici drama calismalarina
uygun olmamasi nedeniyle yaratict drama yonteminden yeterince yararlanamadiklart sonucu elde
edilmistir. Benzer arastirmaya gore (Selvi, 2013) siniflarin ¢ok kalabalik olmas1 durumunda yaratici
drama ydnteminin uygulanmasi zorlasmaktadir.

Oneriler

« OGO’lerin kaynastirma uygulamalar siirecinde, yaratict drama ¢aligmalarinin daha rahat
bir sekilde yapabilecegi yaratict drama atdlyeleri kurulabilir.

« Kaynastirma uygulamalar1 icin sinifinda OGO olan géniillii gretmenlerine yaratict
drama egitmenligi egitimi verilmesi ve bu egitimi alan 6gretmenlerin de gorev yaptig1 okullardaki
Ogretmenlere yaraticit drama c¢alismalarinda destek vermeleri saglanabilir.
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The right to education is an indispensable requirement for students with special
educational needs (SWD) and their peers. Through education, individuals can
become socially and economically productive. However, there are various problems
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Creative Drama Method for Inclusion Practices

Introduction

The right to receive an education is considered mandatory, and the quality of education
should be such that it addresses the needs of every individual (Cavdar & Doymus, 2016; United
Nations Educational, Scientific and Cultural Organization [UNESCO], 1994). Individuals, through
the vehicle of education, undertake these processes within society. Consequently, it is imperative that
individuals, irrespective of gender, culture, religion, language, or socioeconomic status, be brought
together through education (Ulutas, 2011). Education serves as a means through which individuals
can become socially and economically productive (Calik, 2003). The right to education is recognised
as a fundamental human right, with the realisation of this right underscored as a duty of the social
state (Algan, 2013). For individuals to benefit from the right to education, it is contingent upon
states to acknowledge this right and enact positive measures. Education and training are considered
paramount duties among social states, aiming to ensure that citizens avail themselves of these rights
with equal opportunities (Sisman, 2014).

Special education is a form of education conducted by specifically trained individuals to
assist in the development of students with special educational needs (SWD), meet their educational
requirements, overcome impediments to their deficiencies, and ensure their freedom and productivity
(Aksoy, 2016). Special education involves the implementation of specially designed educational
programs and teaching methods in environments tailored to the specific conditions of SWD (Kargin,
2004). Inclusive education practices are employed for SWD through the process of mainstreaming
(Ozaydin, 2020). Inclusive practices, irrespective of differences, aim to ensure that SWD benefit from
their right to education, emphasizing values such as equality and social justice (Sadioglu, 2011). In
this context, the participation of SWD in inclusive practices in general education classrooms holds a
distinct and significant place. The implementation of inclusive practices involves various elements,
including teachers, SWD, peers, families, administration, as well as support and additional services.
The utilization of inclusive practices is crucial for SWD to acquire both academic (e.g., language and
mathematics skills) and non-academic (e.g., self-care and nutrition skills) competencies, enabling
them to actively participate in societal life (UNESCO, 1994; Uysal, 2003).

Inclusive practices refer to the education of individuals with special educational needs
(SEN) alongside their peers in regular schools and classrooms, considering the needs of SWD and
obtaining input from their families (Sar1, 2002). These practices are defined as the facilitation of
integration into educational classrooms with peers for SWD (Kniveton, 2010). The primary goal of
inclusive practices is not to ensure that SWD develop similarly to their peers but rather to optimise
the utilization of their abilities and enhance their ease of living within society (Toran et al., 2017).
Active participation in education for SWD translates to increased success for them, contributing to
greater recognition and acceptance within society (Tomlinson, 2000).

Historically, SWD were educated separately from their peers. The idea of SWD receiving
education alongside their peers, which began to be voiced in the 1950s and before, gained more
prominence in the 1960s, coinciding with the Industrial Revolution and its aftermath (Sipal, 2004).
Research conducted during this period indicated that when SWD were provided with opportunities for
education in the same school and classroom as their peers, they developed positive relationships and
actively participated in class activities. The parents of SWD initially took the initiative for inclusive
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practices. In special education, inclusive practices first commenced with individuals experiencing
visual impairment (Ministry of National Education [MoNE], 2020; Sipal, 2004).

Significant advancements related to individuals with special educational needs (SWD)
in Turkey trace back to the 1950s. The enactment of Law No. 6972, titled “Law on Children in
Need of Protection,” occurred in 1957, representing a pivotal moment in the legal framework
surrounding SWD (Altan, 2006). The importance of the 1960s in terms of special education lies in
the constitutional guarantee of the rights of SWD, as Article 48 of the 1961 Constitution ensures
state protection for them (Ozkul, 2023). The year 1973 witnessed another crucial development with
the inclusion of the provision “special measures are taken to educate SWD” in Article 8 of Law No.
1739, the Fundamental Law of National Education. This statement marked a significant declaration
within the general education system, affirming the incorporation of special education. Subsequent
to these milestones, inclusive practices commenced in 1983 with the Law on Children in Need of
Special Education, and further widespread implementation occurred with the issuance of Decree
Law No. 573 in 1997 and the enactment of the Ministry of National Education Regulation on Special
Education Services in 2000 (MNE, 2020).

The successful implementation of inclusive practices for SWD depends on their optimal
utilisation of special and regular educational services. Various factors play a crucial role in the
effectiveness and success of inclusive practices (Yilmaz & Melekoglu, 2018). Key elements include
physical conditions, institutional management, families of SWD, support services, teachers, and
the methods and techniques used in educational environments. In inclusive education practices,
interactions among SWD are considered crucial (Bilgi¢ & Batu, 2023). Therefore, the utilisation
of methods and techniques that actively engage children in educational settings will enhance the
efficiency and effectiveness of the process (Aykag, 2011). From this perspective, one of the pathways
that contribute to increased efficiency and permanence in learning is the use of creative drama, where
students actively participate and take on roles within the learning process (Akkose, 2015). Creative
drama, supporting various developmental domains in children, has implications for individuals’
affective, cognitive, and social development. It also plays a significant role in the development
of SWD (Dibek, 2003). The use of creative drama has a positive impact on the language and
communication skills, as well as problem-solving abilities SWD. It is observed that creative drama
plays arole in fostering positive relationships between SWD and their environment (Omeroglu, 1992).
In the implementation of education for SWD, creative drama serves as a crucial model. Creative
drama encourages individuals to discover their latent abilities and focus on their positive aspects.
Creative drama activities involve verbal and non-verbal communication, contributing to effective
communication skills (Bayhan & Yiikselen, 2007). The effectiveness of creative drama, a method
proven to positively impact the education of typically developing individuals, is also acknowledged
in the education of SWD, yielding positive outcomes (Eratay, 2021). In conclusion, creative drama
is defined by relationships among group members, exchanges of influence and response, interaction
among participants, and dramatic situations (San, 1990). Similarly, it involves bringing a purpose
or idea to life based on the experiences of group members, especially through improvisation and
role-playing techniques, under the guidance of an experienced instructor. These enactment processes
rely on spontaneity, the principle of “here and now,” and “as if” acting. Creative drama directly
benefits from the general characteristics of play (Adigiizel, 2019). Like a river forming continuous
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connections, creative drama binds the starting and ending points of its shores, making it an essential
tool for everyone (McCaslin, 2005).

The creative drama method, due to the reluctance of students with special educational needs
(SWD) to learn based on their situations in the learning process and negative factors in the educational
process, serves as a powerful tool for active participation in the educational process of SWD (Erdem,
2021). SWD’s inability to demonstrate their potential and their communication problems with peers
limit their academic achievements and social skills. This situation leads to a widening gap between
SWD and their peers (Erdogan, 2017). In the process of inclusive education, it is crucial not only to
provide social skills to SWD but also to consider how programs are presented to students and which
methods and techniques are used. To better support children, it is necessary to utilise methods and
techniques in which they actively participate in the learning process (Choi & Kim, 2003). One of
the learning methods where students are active and engaged in the learning process in educational
environments is creative drama. The creative drama method can be employed to enhance learning
and increase students’ participation in classes and activities (Kirmizi, 2022).

In inclusive education practices, classroom teachers take on extensive responsibilities.
However, the effectiveness of these practices is heavily influenced by the methods and techniques
used (Lindsay, 2007). Therefore, if classroom teachers use creative drama as a method in their
lessons, knowing its effectiveness in inclusive education practices will lead to a more widespread use
of the creative drama method and an increase in its effectiveness (Terpstra & Tamura, 2008).

In the existing literature, various studies have been encountered regarding the positive effects
of the creative drama method on the learning process (Annarella, 2000; Ulutas, 2011; Samsunlu,
2015; Sar1 and Karamuklu, 2021; Yildirim and Acarlioglu, 2023). However, it is noteworthy that, as
of now, there is a lack of research specifically addressing the utilization of the creative drama method
in the implementation of inclusive practices at the elementary school level. Consequently, the aim of
this study is to determine the thoughts of primary school teachers regarding the use of the creative
drama method in the implementation of inclusive practices for students with special educational
needs.

Methodology

In this section of the research, details regarding the research design, study group, data
collection tools and process, data analysis, and validity and reliability are provided.

Research Model

A qualitative research method was employed in this study to gather the opinions of primary
school teachers. Qualitative research offers more in-depth information about social phenomena
compared to quantitative research. Qualitative research is necessary to address questions that are
challenging to express with traditional research methods (Frankel & Devers, 2000). Multiple case
study design, a qualitative research pattern, was utilized to obtain the data. Multiple case studies are
employed as a strategy to enhance reliability or generalize findings (Miles, Huberman, 1994). Case
studies are rooted in experiences, involving an in-depth examination of a current event or situation in
an authentic context. It is a methodical approach to gain systematic knowledge about how a limited
system functions (Chmiliar, 2010). Case studies involve the researcher deeply exploring one or more
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situations over time, using various data collection tools (observations, interviews, visual and auditory
materials, etc.) to identify themes related to the situations (Creswell, 2007).

Study Group

The study group consists of 12 class teachers, comprising 7 females and 5 males, who are
currently engaged in teaching at the levels of Ist to 4th grades in primary education schools affiliated
with the Ministry of National Education (MoNE) during the academic year 2022-2023. These
teachers have either currently or previously had students with integration needs in their classrooms
and have received training in the field of creative drama. Face-to-face interviews were conducted
with 8 teachers, while 4 teachers were interviewed in an online environment.

Table 1

Demographic Information About Participants
No Age  Gender Service Class Class Size  Number Attending

Year Level of SWD Course

T1 34 Female 12 2 34 1 Y
T2 42 Female 23 2 32 3 Y
T3 35 Female 12 2 32 2 Y
T4 48 Male 24 2 35 2 Y
TS5 52 Female 25 2 34 1 N
T6 36 Male 15 1 28 1 N
T7 32 Male 15 4 46 2 Y
T8 30 Female 10 2 38 3 Y
T9 34 Male 14 2 41 1 Y
T10 38 Female 18 3 34 1 N
T11 35 Female 15 2 27 4 Y
T12 41 Male 18 2 33 2 Y

Note: Y = Yes, N= No, SWD= Students with Special Educational Needs.

Data Collection Tools

Participant perspectives were obtained using a semi-structured interview form prepared by
the researchers. The semi-structured interview form includes one or more open-ended questions,
which are posed to the participants (Yildirim and Simsek, 2021). After obtaining expert opinions, the
interview form underwent corrections, and a pilot interview was conducted. Feedback from expert
opinions and the pilot interview were considered in the development of the interview form. Prior to
the research, participants were provided with information. Teachers who voluntarily participated
in the study were included. Some of the data was recorded using a voice recording program, while
others were obtained in written form. Face-to-face interviews with teachers were conducted in a
suitable environment at the teacher’s school, and online interviews were conducted using an online
meeting program with only the participant and the interviewer present.
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Analysing the Data

The data obtained from classroom teachers through the semi-structured interview form was
analyzed using the content analysis method. The fundamental process in content analysis involves
bringing together similar data within the framework of specific concepts and themes, and organizing
them in a way that the reader can comprehend, followed by interpretation (Yildirim and Simsek, 2021).
Initially, the interview transcripts were transcribed into written form. In presenting the teachers’ opinions
in the research, code names such as “T1, T2, T3...” were assigned to them.

Validity and Reliability

Before conducting interviews with participants, the interview questions were administered
to three classroom teachers, and their responses were examined. The examination revealed that the
answers provided in accordance with the questions were clear and aligned with the purpose of the
interview questions. During the preparation and analysis process of the research questions, the opinions
of two experts in the field of creative drama were sought. Necessary adjustments were made based
on these expert opinions. Participant views were also analyzed together with these experts. To ensure
validity in the research, researchers took necessary precautions and created appropriate conditions and
environments for data collection, including expert opinions, confirmation from voluntary participants,
and gathering health data during the process of obtaining participant views. Additionally, consistency
in the existing findings was examined to enhance data validity. The theoretical compatibility with the
literature was considered when preparing the interview questions. Researchers were present during the
collection of participant views, providing guidance when necessary and ensuring that the research data
loss was minimized. Thus, efforts were made to maximize the relevance of the collected data to the
research purpose, and coding for interview questions was compared to ensure consistency.

Research and Publication Ethics

The research data were collected during the academic year 2022-2023, following the approval of
protocol number 07/12 by the Sakarya University Ethics Committee on 11.05.2022. The study adhered
to all regulations outlined in the “Higher Education Institutions Scientific Research and Publication
Ethics Directive.”

Findings

At this stage of the study, the analyses of responses provided by classroom teachers with students
having special educational needs are presented in the form of findings.

According to the current results of the research, it is observed that classroom teachers emphasize
the importance of using the creative drama method in inclusive practices involving SWD, and they have
achieved positive outcomes in their endeavors where creative drama is utilized as a method. However,
they perceive it as challenging in classrooms with a high student population. Additionally, classroom
teachers have expressed the need for teachers SWD in their classes to receive training in creative drama.
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Table 2

Creative Drama Themes in the Process of Inclusion Practices

The Effects of Creative Drama Method on the Inclusion Practices Process
The Preparation Stage of Creative Drama in the Inclusion Practices Process
The Animation Stage of Creative Drama in the Process of Inclusion Practices
The Evaluation Stage of Creative Drama in the Inclusion Practices Process
Teachers’ Suggestions and Expectations

The Effects of Creative Drama Method on the Inclusion Practices Process

In this category, participant classroom teachers were queried about the effects of the creative
drama method on the learning process during inclusive practices, and a table has been created
presenting the responses obtained along with their frequencies.

Table 3

The Effects of Creative Drama Method on the Inclusion Practices Process

Codes Participant
Communication T1,T5,T7, Tl1
Self-expression T1, T2, T8, T12
Participation in events T3, T4, T6, T10
Socialization T1,T7, T8, T9
Feeling valuable and special T4, T12
Feeling Comfortable T6
Participation in group activities T7

Feeling as a part of the classroom T9

Learning by experiencing T11

Increased interest in the course T9

When participant teachers were asked about their thoughts on the use of the creative
drama method in the process of implementing inclusive practices for students with special educational
needs (SWD), the majority of participants expressed that children socialize, express themselves,
communicate, and participate in activities. They also noted that children have fun while learning and
feel valuable and special. Some participant statements in this regard are as follows:

“Yes, now, because a traditional teaching method is applied, especially in crowded
classrooms, [ think creative drama is very important for children to express
themselves, communicate with their peers, and gain social skills.” (T1).

“The use of creative drama techniques is particularly important in working with
special needs students, both in terms of language development and their ability
to express themselves socially. Since these students have difficulty expressing
themselves in a class setting, we must approach them with different methods. The
most important method here, in my opinion, is creative drama. It gives children a
chance to express themselves more freely and be themselves.”(T2).
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“Creative drama ensures effective participation in the class for both inclusive and
regular students. It makes them feel important and valued. It contributes to their
sense of importance...(T4).

“Compared to other methods, creative drama is more beneficial; children feel more
comfortable expressing themselves and participate more willingly in classes and
activities.” T6).

“I believe that it will contribute to the development of communication skills,
teamwork, and socialization of children with special needs.” (TS).

““

. ..t has a significant impact on increasing students’ interest in both school
and lessons. Creative drama provides a sense of group belonging according to their
special needs in this process, and students feel special as part of a group. Through
creative drama, students with special education needs see themselves as part of the
class.” (T9).

... ...l observe that creative drama activities contribute significantly to students
finding themselves and expressing themselves.” (T12).

““

. ..t has a significant impact on increasing students’ interest in both school
and lessons. Creative drama provides a sense of group belonging according to their
special needs in this process, and students feel special as part of a group. Through
creative drama, students with special education needs see themselves as part of the

class. ”(T9).

Techniques of Creative Drama Method in the Process of Inclusion Practices

In this category, the participants were asked what creative drama techniques they used in the

process of inclusion practices and a table was created in line with the answers given.

Table 4
Creative Drama Techniques Used in the Inclusion Practices Process
Codes Participant
Improvization T1, T2, T3, T4, TS, T6, T8, T9, T10, T12
Roleplay T1, T2, T3, T4,T5,T6,T7,T8,T9, T10,T12
Dramatization T8 T12
Role cards T7,T8
Still Image T4, T6
Corridor of Consciousness T3
Red Chair T5
Organizing a Meeting T7
Off-Voice T8
Pantomime T8
Impressions T11
Red Chair TS
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Looking at Table 4, it can be observed that classroom teachers employ a variety of techniques in
creative drama activities during inclusive practices. According to the table, all teachers use role-playing
techniques, and the majority also utilize improvisation techniques. In addition to role-playing and
improvisation, other techniques such as frozen image, role cards, dramatization, consciousness corridor,
red chair, meeting arrangement, external voice, mime techniques are also preferred. One participant
mentioned that they only incorporate imitations during the enactment phase. Some teachers provided
the following opinions regarding the use of creative drama techniques in creative drama activities.

“So, there are improvisations, but I can ask for more improvisation. I use
improvisation more, and occasionally, I use role-playing, sometimes consciousness
corridor. If there is any lesson, any topic, what comes to your mind in terms of

improvisation related to that? It can be role-playing as well. I can say that I use these
methods.” (T3).

“For example, I use the red chair technique, consciousness corridor technique. [
mostly focus on improvisation and role-playing. I choose the technique that suits the
subject. ’T35).

“I mainly focus on improvisation, role-playing, and, in addition, frozen image; I use
that as well. I use many techniques, and when they all come together, I think they
provide that enactment, that communication. ”’T6).

“In the creative drama processes, of course, improvisation and role-playing
techniques are extensively used. However, for addressing students with special
needs and facilitating the processes, it is appropriate to use techniques such as

dramatization, role cards, and external voice. Pantomime is also one of the techniques
1 use.”(TS8).

““Inthe application of creative drama techniques, I mostly incorporate improvisation

and role-playing techniques. I believe these are very effective techniques for a child
to express themselves and easily adapt to the process, especially at the beginning of
creative drama.”’(T10).

I

... “... I prefer enactments where short tasks are given based on the text. I prefer
imitating and then speaking about it. "T11).

The Stages of Creative Drama Method in the Process of Inclusion Practices

Within the scope of this category, classroom teachers stated the creative drama stages they
applied in the process of inclusion practices.

Table 5
The Stages of the Creative Drama Method in the Process of Inclusion Practices
Codes Participant
Warm-up/Preparation stage T1,T2, T3, T4, T5, To, T8, T9, T10, T11,12
Animation stage T1,T2,T3, T4, TS, T6, T8, T9, T10, T11,12
Evaluation stage T1,7T2, T3, T4, T5, T6, T8, T9, T10, T11,12
I can't follow the stages T7
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According to Table 5, it can be seen that the majority of the participating classroom teachers
included the creative drama stages, namely the warm-up/preparation stage, animation stage and
evaluation stage, in the process of inclusion practices, and one participant did not implement the
stages. Some of the teachers’ opinions are as follows.

“We start with warm-up and games. Then we do improvisations and animations. We
extend the animation stage. Finally, we conduct the evaluation stage.” (T1).

“There is a preparation stage first, then animation, and finally, I implement the
evaluation stage. In the preparation stage, I start with games, then I have them enact
related to that topic. Here, improvisation and role-playing can be involved. Later on,
we can create something related to the lesson we learned, like a relevant picture, or
we can do a poster project with it.” (T3).

“’Due to the definition of creative drama, I use the warm-up, preparation, enactment,
and evaluation stages. 1 structure the stages according to the nature of the lesson
and topic.” (T8).

“I incorporate warm-up, animation, and evaluation stages.” (T11).

“In classrooms where the number of students is large, there are certain difficulties in

planning a full-fledged creative drama process, but the process s usability becomes
more prominent, especially in the warm-up process. However, the large number of
students disrupts the enactment and evaluation processes.” (T12).

“To be honest, designing and implementing creative drama processes in the
classroom environment is quite challenging. I try to implement the games, activities,
and usable activities I get from creative drama processes in the classroom, even if
it in pieces.” “(T7).
The Preparation Stage of the Creative Drama Method in the Process of Inclusion Practices

Participating classroom teachers stated how they included the preparation stage of the creative
drama method in this category. The teachers’ answers are stated in the table.

Table 6

The Method of Creative Drama in the Inclusion Practices Process, Preparation Stage

Codes Participant

Starting with Games T2,7T3,T4,T5, T6, T7, T8, T9, T11, T12
Starting with Gestures and Facial Expressions T1,T10,

The majority of teachers stated that creative drama started with games during the warm-up
and preparation stage.

“I always start with games, sir. Then, I incorporate warm-up activities related to the
subject and concepts.”(T2).
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"I primarily begin with games and specifically involve students with special needs in
the process. During this stage, [ ensure all children play a role. Children with special
needs actively participate in this process and sustain its continuity.”(T5)

“I emphasize games more during the warm-up stage. These games are designed to
prepare the student for dramatization and facilitate their role-playing. ”(T7)

“...“Children tend to focus better on the topic when they play games during warm-
up processes. That'’s why [ start often with games during the warm-up stage.” (T9).

“Children, especially during warm-up processes, focus better on the topic through
the games they play. I involve them in the process by incorporating more games
during the warm-up stage.” (T12)

According to Table 6; two participants mentioned starting the preparation and warm-up stages
with “body stretching, facial expressions, and gestures.

“In the preparation stage, I encourage them to use their bodies more.” (T1).

“In the warm-up stage, I perform body stretching and relaxation, facial expressions
and gesture exercises, and breathing exercises. ”(T10).

The Animation Stage of the Creative Drama Method in the Inclusion Practices Process

In this category, participants were asked how they included the animation stage of the creative
drama method in the process of inclusion practices, and participant responses are given in the table.

Table 7

The Animation Stage of the Creative Drama Method in the Inclusion Practices Process

Codes Participant
Using Creative Drama Techniques T1, T2, T3,T4,T5,T6,T7,T8,T9, T11,T12
Not Using Creative Drama Techniques T10

Table 7 shows that the participants mostly used creative drama techniques in the animation
stage of creative drama. One participant said, “I make them participate in role-plays,” but did not
specify which technique they have used.

Some teachers’ opinions about how creative drama includes the animation phase are given
below.

“In the animation stage, I mostly include improvisation and role-playing techniques.
However, I also mostly use the dramatization technique in which we give the role
ourselves.” (T4).

“In the animation stage, I generally work on achievement-oriented works using
creative drama techniques. Role playing and improvisation are the techniques I use
most. Children with special needs participate more actively in this process.”(T7).

“I assign animations in connection with the games in the warm-up stage. I have
them do double improvisations, simultaneous improvisations. These can be texts and
situation cards related to lessons and subjects.”(TS)
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“During the role-play stage, in line with the instructions given, I ensure that the
student with special needs performs the role-play as desired, at a stage where the
work to be done is shaped, revealed, and exhibited to all participants.” (T10)

“In the animation stage I mostly prefer double improvisation, I use still image
expression techniques that express emotions.” (T11)

The Evaluation Stage of Creative Drama Method in the Inclusion Practices Process

The works done by the participants during the evaluation phase of the creative drama method
in the inclusion practices process are discussed in this category, and the answers received from the
participants and their frequencies are shown in the table.

Table 8

The Evaluation Stage of Creative Drama Method in the Inclusion Practices Process
Codes Participants

Drawing activities T1,T2,T3,T4, TS5, T6, T8, T9, T11, T12
Question-answer method T1,T5, T8, T10, T12
Poster preparation activities T3, T4, T6, T9

Poster preparation activities T1, TS, T12

Slogan production activities T4, T7

Poetry writing activities TS5, T7

Newspaper news creation activities TS

Station technique T7

Sculpture creation activities T8

Role playing technique T2

Game activities T11

According to Table 8; It is seen that the majority of participants include more visual studies
in the evaluation stage. 10 of the participants included drawing studies. However, these participants
also included activities such as preparing banners and posters, writing poems, and creating newspaper
news. After painting studies, the most used method is the question-answer method. Some teachers’
opinions about what they include in the evaluation stage are given below.

“I especially initiate activities such as preparing posters, making paintings, and
question and answer.” (T1).

“It could be the poster making. I incorporate posters. It could be drawing/painting
about a subject. I organize activities related to the subject.”(T3).

“They are greatly affected by the evaluation part stage the drawing, poster and
painting processes. Displaying the work they do as a group on the classroom boards
also completes a motivating process.”(T9).
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Actually, all evaluation sages are different, sometimes we only use the question and
answer method. We just paint or write poetry... Sometimes we make posters or write
newspaper articles. (T5).

“During the evaluation stage, activities in which students with special needs can
express themselves in accordance with their competencies should be selected. It
could be creating a sculpture with a group and evaluating the process, painting a
picture, or making an evaluation in one word. ”(T8).

“In the evaluation stage, [ initiate drawings, creating products, or making
comprehension exercises through games.” (T11).

“During the evaluation stage, I would like the student with special needs to evaluate
the work done. To do this, I would invite mental visualization with open-ended
questions. Additionally, I would ask sensory and cognitive questions. ”(T12).

Teacher Suggestions and Expectations Regarding the Creative Drama Method in the Process
of Inclusion Practices

In this category where the recommendations and expectations of classroom teachers
regarding the use of the creative drama method in inclusive education practices were solicited, the
responses obtained from teachers are delineated in the table.

Table 9

Teachers’ Suggestions and Expectations

Codes Participant
Arranging class sizes To6, T7, T8, T9
Organizing creative drama trainings T1,T4,T5

Making the creative drama method compulsory for SWD education T1, T5,T2
Increasing awareness regarding the use of creative drama T3

Table 9 solicited recommendations from classroom teachers regarding the utilization of the
creative drama method in the inclusive education practices. Among the 4 participants responding to
this question, it was noted that they faced challenges when conducting creative drama activities in
crowded classrooms, emphasizing the need for adjustments in class size.

Three participants expressed that the use of the creative method should be mandatory for
teachers with SWD, while one participant emphasized the necessity to increase awareness about the
use of creative drama. Noteworthy opinions on this matter include the following:

“The utilization of the creative drama method will facilitate the participation of
students with special needs in the educational process. In this regard, in-service
training sessions should be organized.” (T1).

“I believe that creative drama can be utilized in many lessons, catering to both
inclusive students and my own students. However, its application is subject to the
intensity of the curriculum, and at times, we are unable to incorporate creative
drama due to these constraints. We effectively integrate it into many of our
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lessons. In this sense, it would be beneficial for both myself and other colleagues
to use it more frequently. Regarding this matter, collaboration with the Ministry of
National Education and Public Education Centers can be enhanced, and courses
can be offered. I believe that the creative drama method should be employed more
extensively. Yes, but it is often hindered by the intensity of the curriculum. Yes, but it
is often hindered by the intensity of the curriculum.” (T3).

“Yes, we share experiences with colleagues at my school. Numerous courses or
seminars should be conducted in this field, especially making these trainings
mandatory for teachers with inclusive students.” (T4).

“Especially in the disadvantaged area where I work, conducting creative drama
activities with children in the education environment is very challenging due to
physical conditions. Class sizes are also very large. Inclusion students struggle to
participate in routine educational activities, so awareness should first be created
among administrators and teachers for these students. Subsequently, teachers can be
trained to utilize the healing and unifying power of creative drama.” (T8).

“I face difficulties in ensuring the active participation of special needs students
in the process. I believe that using the creative drama method can lead to faster
resolution of some problems during the process, resulting in greater success. (T10).

The class sizes for students with special needs should definitely not exceed a certain
limit. To ensure good evaluations and self-expression of these students in the process,
they should be included in classes with a maximum of one student in crowded
classrooms, with planning made accordingly. Although the regulations seem to
support these processes, the current situation in the field and the high number of
students in classes do not positively support this process.” (T12).

Conclusion and Discussion

In this study, the aim was to gather classroom teachers’ thoughts regarding using the creative
drama method in the inclusive practices process for SWD. Positive effects of using creative drama as
a method in the education of SWD have been observed.

Creative drama is based on participants’ experiences, allowing them to be the subjects of
the method. In this regard, the creative drama method emphasises the importance of individuals/
students’ experiences related to education.

Creative drama allows individuals to implement what they have learned in the learning
process, making it a significant learning method at every stage of education (Fazlioglu & Dogan,
2013).

According to the research findings, classroom teachers stated that the use of creative drama
as a method in the inclusive practices process for SWD resulted in more active participation in
lessons, more lasting learning, positive contributions to language development, and the acquisition
of social and language skills. Similar to these results, Ulutas (2011) found in their research that
creative drama education had a significantly positive impact on the social communication skills of
SWD. Erdogan et al. (2018) also identified in their research that the use of the creative drama method
led to increased interaction of SWD with peers and teachers, as well as more effective participation
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in lessons. Additionally, Samsunlu (2015) concluded in their study that the participation of SWD
in creative drama activities increased their communication skills and willingness to work together.
Isikdogan (2023), Sar1 and Karamuklu (2021) also found in their studies that the use of creative
drama in activities for SWD led to increased school success and adaptation through improved social
and emotional groups. Another study supporting similar findings is the research conducted by Colak
(2019). According to this research, SWD actively participate in creative drama activities and learn by
doing, leading to increased retention of learning. A study by Papaioannou & Kondoyianni (2022) also
found that the creative drama method enhances not only the language skills but also teamwork and
social skills of SWD. Similar findings have been obtained in other studies. Yildirim and Acarlioglu
(2023) and Onemli et al. (2015) concluded in their research that SWD acquire various skills through
creative drama activities. Some of these skills include self-confidence, communication, respect,
love, and adaptability. Annarella (2000) found in her study that creative drama is a creative and
holistic tool for the interaction of language skills. Avcioglu (2012) and Geng (2003) also concluded
in their research that SWD gain self-presentation skills and develop social relationships with their
peers through creative drama activities, emphasizing the need to increase such activities for equal
interaction among peers.

Based on the findings of the study, it is concluded that classroom teachers predominantly
use improvisation and role-playing techniques in creative drama activities for SWD in the inclusive
practices process. In the literature, research by San (1990) and Adigiizel (2006) emphasizes the
importance of improvisation and role-playing techniques in creative drama activities. Additionally,
McCaslin (1990) suggests the necessity of using improvisation and role-playing techniques in creative
drama lessons, and Yildirim and Acarlioglu (2023) noted that classroom teachers predominantly use
role-playing and improvisation techniques, especially due to the playful nature of primary school
children, who are in the age of playfulness.

Examining the findings related to the third research question, it was concluded that
participants utilize the creative drama method for effective instruction in inclusive practices.
However, it was noted that while participants apply the stages of creative drama, namely preparation/
warm-up, animation, and evaluation, in some instances, games are prioritized over strictly adhering
to these stages. Similar to the research findings, Ulutas (2011) emphasized the fundamental role
of games in creative drama, defining it as a discipline that benefits from theatrical techniques with
the core concept of “play.” Kaaland-Wells (1994) also acknowledged the significance of games in
drama studies conducted by teachers. In the literature, there are comparable statements regarding the
incorporation of games in the preparation stage of creative drama. The nature of creative drama is
inherently linked to play, encompassing playful processes (Geng, 2003; Karakaya, 2007). Metinnam
and Karaosmanoglu (2021) suggested that games can serve various purposes in the creative drama
process, such as teaching a topic, achieving learning outcomes, or enhancing skills.

Regarding the animation stage, it was found that participants employed various creative
drama techniques. Adigilizel (2019) described this stage as one where improvisation and role-
playing techniques, serving as the starting point within the framework of the topic to be enacted, are
intensively utilized.

In the evaluation stage, participants were observed to engage students in activities such as
drawing, preparing posters and banners, creating slogans and poems, and composing newspaper
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articles. This aligns with Adigiizel’s (2019) assertion that the evaluation stage involves discussing
and evaluating the results obtained in creative drama. This stage may include activities inside or
outside the role, such as writing, drawing, preparing posters, creating sculptures, or engaging in
discussions. The study also explored the expectations and suggestions of classroom teachers related
to the use of creative drama for SWD in inclusive practices. The findings indicated that teachers
expect organised, creative drama training, increased awareness, mandatory implementation of
creative drama methods in SWD education, and adjustments in class sizes accordingly. Similar
results were obtained in the study by Duran and Toptas (2022), where teachers perceived creative
drama as an effective method for SWD, leading to more sustainable learning outcomes and active
student participation. Y1ldirim and Acarlioglu (2023) also found that the widespread implementation
of creative drama practices, especially for SWD, would be beneficial. However, challenges such as
large class sizes and unsuitable classroom arrangements hindered teachers from fully benefiting from
the creative drama method. Selvi (2013) also concluded that the application of the creative drama
method becomes challenging when class sizes are too large.

Suggestions for Further Research

* Creative drama workshops can be established to facilitate the implementation of creative
drama activities in the inclusive practices for SWD.

* Providing creative drama training to voluntary teachers with SWD in their classrooms for
inclusive practices and encouraging these trained teachers to support their colleagues in creative
drama activities can be implemented.
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Yaratic1 Drama Dergisine Iliskin Aciklamalar ve Yazim Kurallar

Yaratict Drama Dergisi’ne Yayimlanmak iizere gonderilen yazilar:

1. Tiirkge ve Ingilizce tam metin olarak hazirlanmalidir. (ingilizce tam metnin kaynakca-
sinda yer alan Tiirk¢e kaynaklarin adlarinin parantez icerisinde Ingilizce cevirilerine de
yer verilmelidir.) Ingilizce tam metne iliskin onayh ceviri belgesi (proofread sertifi-
kasi) sisteme yiiklenmelidir.

2. Makalelerin benzerlik oranini gésteren belge siteme yiiklenmelidir. iThenticate ya da
Turnitin gibi intihal programlari ile taranan makalelerde alinti oram % 15’in al-
tinda olmahdir.

3. Yayimlanmasina karar verilen yazilar, bilimsel agidan degerlendirilmek iizere en az iki
hakem tarafindan incelenir.

4. Hakem raporlarindan birinin olumlu, digerinin olumsuz olmasi durumunda, makale de-
gerlendirilmek iizere ii¢iincli hakeme yonlendirilir. Hakem raporlarinin olumlu olmasi
durumunda yazi, yayim programina alinir.

5. Hakem raporlarina gore lizerinde degisiklik yapilmasi gereken yazilardaki tim degi-
siklikleri yazarlar kendileri yaparlar. Son sekli verilen yazilar iizerinde yazarlarca bir
degisiklik yapilmaz.

6. Hakem raporlar gizlilik icerir. Yazarlar, hakem ve Yaym Kurulu’nun elestiri, 6neri ve
diizeltmelerini dikkate almalidir. Yazarin, hakemin goriislerine katilmadigi durumlarda,
yazarin katilmadig1 goriislere iliskin olarak gerekli kanitlar1 gostermesi ve diistincelerini
belirten bir yaziyi editore iletmesi gerekmektedir. Yazarlarla hakemler arasindaki iletisi-
mi yalnizca Yayin Kurulu saglar.

7. Yayim sirasinda, ilk olarak yazinin Yaratict Drama Dergisi’ne gonderilis tarihi, sonra da
hakemlerden alinan puanlar dikkate alinmaktadir.

8. Yaratici Drama Dergisi’nde yayimlanan yazilarin sorumlulugu yazar/lar/a aittir. Yayim-
lanan yazilar konusunda Cagdas Drama Dernegi ve Yaratici Drama Dergisi sorumluluk
kabul etmez.

9. Yaym Kurulu, génderilen yazilar1 yayimlayip yayimlamamakta serbesttir. Gonderilen
yazilar yayimlansin veya yayimlanmasin yazara iade edilmez.

10. Yaymmlanmis yazilarm yayin haklar1 Yaratici Drama Dergisi’ne aittir.
11. Yaratici Drama Dergisi’nin ve yazar/larin adlar kaynak gosterilerek alint1 yapilabilir.

12. Yazlar, yazar soyadina gore alfabetik sirada yaymmlanir. iki ya da daha fazla yazarl
makalelerde yazilar, ilk yazarin soyadi esas alinarak siralanip yayimlanar.

13. Dergiye gonderilecek yazilarda yazarlar icin sisteme yiiklenen makale sablonu
kullaniimahdir.

a) Kagit boyutlari: A4 boyutunda kagida, ist, alt, sag ve soldan 2,5 cm bosluk
birakilarak (16x24,7 cm’lik alana), 1,5 satir aralikli, 11 punto ve Times New Roman
yaz1 karakteri kullanilarak yazilmalidir.

b) Tablo, resim, sekil, grafik vb.: Derginin sayfa boyutlarinin digina tagmamasi amaciyla
10x17 cm’lik alan1 agsmamalidir. Tablo, resim, sekil, grafik ve benzerlerinde daha
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g)
h)

»

k)

14.
15.

a)

b)

©)

d)

16.
17.

18.

kii¢iik punto ve bir satir araligi kullanilabilir. Tablo, sekil ve ekler, metin icerisinde,
basliklariyla yer almalidir. Tablo ve sekillerin 6ncesine ve sonrasina 12 nk bosluk
verilir, tablo basliklar1 ve metin 10 punto, tablo ve numarasi koyu yazilmalidir.

Makale Bashgi; 14 punto, baglaglar hari¢ her sozciigiin bas harfi biiylik olarak
yazilmalidir. Baglik 17 s6zciigii gegmemelidir. Proje kapsaminda hazirlanan, sozlii
bildiri, doktora ya da yliksek lisans tezinden {iretilmis veya destek almis ¢alismalar
basliga * seklinde dipnot ile verilir. Basliktan sonra bir bosluk ile dipnot verilmelidir.

Yazar Ad/lar/i; 12 punto, ortali, yazar adi soyadi sadece bag harfleri biiyiik olarak
dipnotta rakamla 1 — 2 seklinde verilmelidir.

Ozet Bashigi; 10 punto ve koyu yazilmalidir.

Tiirkce/Ingilizce Ozet Metni; 10 punto, iki tarafa yash sekilde, 150-250 sozciik
aras1 yazilmalidir. Paragraf var ise paragraflar aras1 6 nk bosluk verilmelidir.

Anahtar Sozciikler Bashgi; 10 punto, koyu yazilmalidir.
Anahtar Sozciikler; 10 punto biiytikliigiinde, en fazla 5 anahtar s6zciik yazilmalidir.

Ana Bashklar; (Girig, YOntem, Tartisma ve benzeri temel basliklar)10 punto, koyu
ve ortali, altindan ve iistiinden 6 nk bosluk ile yazilmalidir.

Alt Bashklar; paragraf basi 1,25 cm igerden, 11 punto, koyu, italik, iki yana yash
yazilmalidir.

Paragraflar; paragraf baglar1 1,25 cm igeriden, 11 punto, iki yana yasl, paragraflar
arasi 6 nk bosluk birakilarak yazilmalidir.

Gonderilen yazilar; 6zetler ve kaynakca dahil 20 sayfay1 gegmemelidir.

Gonderilen yazilar asagidaki boliimleri igermelidir:

Baslik sayfasi: Yazar/lar/in tim ve agik adlari, ¢alistiklart kurumlar, makale iist
bashginin Tiirkge ve Ingilizce isimleri ile Tiirkge ve Ingilizce 6zetleri icermelidir.

Ana Metin: Ampirik caligmalar; giris, yontem, bulgular, tartisma ve sonug
boliimlerini igermelidir.

Yontem: Bu kisim; orneklem, veri toplama araci ve islem, verilerin analizi alt
kisimlarini igermek zorundadir. Derleme tiirii calismalar problemi ortaya koymali,
ilgili alanyazini etkili bir bigimde analiz etmeli, alanyazindaki eksiklikler, bosluklar
ve celiskilerin iizerinde durmali ve ¢Oziimler i¢in Oneriler icermelidir. Diger
caligmalarin bagliklandirilmasinda farkliliklar olabilir, ancak yazilarin okuyucuyu
sikmayacak akicilik ve bilimsellikte olmas1 gerekmektedir.

Kaynakc¢a: Hem metin i¢inde hem de kaynakc¢ada Amerikan Psikologlar Birligi
(APA) tarafindan yayinlanan Puplication Manual of American Psychological
Association (5. Bask1 2001) adli kitapta belirtilen yazim kurallarina uyulmalidir.

Yayin Kurulu ile ilgili yazigmalar i¢in e-posta adresi mutlaka yazilmalidir.

Tiirk¢e makalelerde metin iginde referans verirken miimkiin oldugu kadar ana kaynaga
ulasilmalidir.

Yazilar, Yaratict Drama Dergisi’nin web adresine yliklenmelidir.



19. Yayimlanan yazilarin igeriginde olabilecek ¢arpitmalardan, alint1 yapan yazar ya da ya-
zarlar sorumludur. 40 kelimenin altinda dogrudan yapilan atiflar (“ ) ¢ift tirnak i¢inde
ayn1 sekli ile kullanilir ve tirnak igareti kapatildiktan sonra ilgili kaynaga gonderme
yapilir. Alint1 yapilacak ifadeler 40 kelimeden daha fazla ise, alint1 yapilacak metin tir-
nak kullanilmadan ayr bir paragraf olarak 1,5 cm igerden baglamali ve bir punto kiiciik
yazilmalidir. Dogrudan aktarilan metnin bir kism1 kullanilacaksa o kismin yerine ii¢
nokra (...) konulmalidir.

20. Yaratict Drama Egitmenlik/Liderlik kurslarinda bitirme projesi olarak yapilan ¢aligma-
lar danisman ad1 ikinci isim olmak tizere, danisman adiyla birlikte yayimlanir.

21. Baska bir yerde yayimlanan yazilara (yayimlanmis seminer ve kongre bildirileri, vb.),
Yaratict Drama Dergisi’nde ancak Yayin Kurulu’nun onayiyla yer verilebilir.
Yaraticit Drama Dergisi Kaynakca Yazim Ornekleri

Dergimizde Amerikan Psikologlar Dernegi (Publication of Manual of American Psychological
Association-APA 7) tarafindan yaymlanan yazim ilkeleri benimsenmistir.

Kitap

Adigiizel, O. (2013). Egitimde yaratici drama (4.bs.). Ankara: PegemA Yayinlari.
Gonderme: (Adigiizel, 2013, 5.234)

iki Yazarh Kitap

Kitson, N. ve Spiby, 1. (1997). Drama 7-11: Developing primary teaching skills (3rd ed.).
Routledge Publication.

Kitap icinde Boliim
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Tablo 1. Yaratict Drama Temelli Hazirlanan Fen ve Matematik Ders Planlarinin Sinif Diizeyine ve
Unitelere Gére Dagilimi

1. siif 2. sinif 3. sif 4. sif 5. siif
Fen ders planlari
Yasayan canlilar - - - 5 1
Elektrik - - 1 3
Matematik ders planlart
Sayilar 1 - 1
Geometri 1 - 3 1 1
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Veri analizi 1
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The name and the number of table must be at the top of the table. Name of the table must
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Fen ders planlar1
Yasayan canlilar - - - 5 1
Elektrik - - 1 3 -
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Sayilar - - 1 - 1
Geometri 1 - 3 1 1
Olgme - 2 1 - -
1

Veri analizi - -

230



