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Research Article & Arastirma Makalesi

Gioachino Rossini, Gaetano Donizetti and Vincenzo Bellini:
A comparative study of their libretto themes

Gioachino Rossini, Gaetano Donizetti ve Vincezo Bellini: Libretto
temalarinin karsilastirmali bir calismasi

Areti Tziboula™, Anna-Maria Rentzeperi-Tsonou’

" Department of Music Science and Art, University of Macedonia, Thessaloniki, Greece.

ABTRACT

This research examines the libretto choices of the pioneer composers of early 19th century Italian opera Rossini,
Donizetti, and Bellini. It focuses on how historical, cultural, and social factors influenced their work and helped shape
Italian opera. Employing a comparative approach, the study analyzes various operas by these composers to reveal how
themes, adaptations, and characterizations differ across their librettos. Historical and literary analysis alongside stylistic
exploration highlights common themes and innovations. The librettos were largely inspired by classical literature from
French and English authors as Belloy, Voltaire and Scott and the German poet Schiller. They were often adapted or
dramatized to fit the operatic format. The recurring themes centered on love and hatred, frequently set against historical
backdrops or infused into religious contexts. Rossini's operas range from the Trojan War to the Crusades, Donizetti's
cover nearly all of European history, whereas Bellini's are primarily set in the Medieval period. Presentation factors like
location and audience expectations influenced both the genre and style of operas. Rossini and Donizetti often adapting
their works for different theaters and regions. In contrast, Bellini did not adapt his works, focusing only on subjects that
inspired him personally. Censorship also impacted storylines and endings. All three composers occasionally engaged
with mythological themes reinterpreted with Romantic or supernatural elements. In terms of character development,
each composer approached heroines differently. Rossini's early heroines are gentle, evolving into more complex femme
fatale figures. Donizetti presents complex women, such as queens with contrasting roles. Bellini's female characters often
suffer due to the violent or unstable behavior of men. A common feature among all is the “mad scene” reflecting intense
emotional strain. Nationalism is subtly addressed, with direct references usually avoided. Regarding opera buffa, Rossini
and Donizetti revitalized the genre with contemporary settings and humor. On the contrary Bellini did not engage with it.

Keywords: Gioachino Rossini, Gaetano Donizetti, Vincenzo Bellini, 19th century Italian opera, libretto thematology

0z

Bu arastirma, 19. yiizyilin baslarindaki italyan operasi Rossini, Donizetti ve Bellini'nin éncii bestecilerinin libretto
secimlerini incelemektedir. Tarihsel, kiiltiirel ve sosyal faktérlerin calismalarini nasil etkiledigine ve italyan operasini nasil
sekillendirdigine odaklanmaktadir. Karsilastirmal bir yaklasim kullanan ¢alisma, bu bestecilerin ¢esitli operalarini analiz
ederek temalarin, uyarlamalarin ve karakterizasyonlarin librettolari arasinda nasil farklilik gésterdigini ortaya koymaktadir.
Tarihsel ve edebi analiz, Uslup incelemesinin yani sira ortak temalari ve yenilikleri vurgulamaktadir. Librettolar blyuk
dlclide Belloy, Voltaire ve Scott gibi Fransiz ve ingiliz yazarlarin ve Aiman sair Schiller'in klasik edebiyatindan esinlenmistir.
Genellikle operatik formata uyacak sekilde uyarlanmis veya dramatize edilmislerdir. Tekrar eden temalar, siklikla tarihsel
arka planlara yerlestiriimis veya dini baglamlara asilanmis ask ve nefrete odaklanmistir. Rossini’'nin operalari Truva
Savasi’ndan Hacl Seferleri'ne kadar uzanir, Donizetti'nin operalari Avrupa tarihinin neredeyse tamamini kapsarken,
Bellini'nin operalari dncelikle Orta Cag doneminde gecmektedir. Konum ve izleyici beklentileri gibi sunum faktorleri hem
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Areti Tziboula

operalarin tirdnd hem de stilini etkiledi. Rossini ve Donizetti siklikla eserlerini farkl tiyatrolar ve bdlgeler igin uyarladilar.
Buna karsilik Bellini eserlerini uyarlamadi ve yalnizca kendisini kisisel olarak etkileyen konulara odaklandi. Sansir ayrica
hikaye érglilerini ve sonlari da etkiledi. U¢ besteci de zaman zaman mitolojik temalari Romantik veya dogaiistii unsurlarla
yeniden yorumladi. Karakter gelisimi agisindan, her besteci kadin kahramanlara farkh sekilde yaklasti. Rossini'nin ilk kadin
kahramanlari naziktir ve daha karmasik femme fatale figurlerine donusurler. Donizetti, kraliceler gibi karmasik kadinlar
zit rollerle sunar. Bellini'nin kadin karakterleri genellikle erkeklerin siddet iceren veya dengesiz davranislarindan dolayi
acl gekerler. Hepsinin ortak 6zelligi, yogun duygusal gerginligi yansitan “cilgin sahne"dir. Milliyetgilik, genellikle dogrudan
referanslardan kacinilarak incelikle ele alinir. Opera buffa ile ilgili olarak, Rossini ve Donizetti tirl ¢agdas ortamlar ve
mizahla yeniden canlandirdi. Aksine, Bellini bununla ilgilenmedi.

Anahtar kelimeler: Gioachino Rossini, Gaetano Donizetti, Vincenzo Bellini, 19. yiizyil italyan operas, libretto tematolojisi

1.INTRODUCTION

The early 19th century was a transformative period for Italian opera. Rossini, Donizetti and Bellini were at
the forefront of reshaping the art form’s themes and characterizations. This study delves into the libretto
choices of these influential figures, highlighting how their works reflect and respond to the historical,
cultural, and social currents of the time. By examining a range of operas and their adaptations, this research
sheds light on the distinct yet interconnected approaches these composers took in adapting classical and
literary inspirations to suit the operatic stage. Through a comparative analysis of narrative choices, thematic
focuses, and character portrayals, the article uncovers how these librettos not only shaped the Italian operatic
landscape but also echoed the broader intellectual and artistic trends of the Romantic era.

Given the limited number of studies on this research issue in the existing literature, the article will contribute
significantly to the further study of this field.

1.1. Purpose of the study
The study aims to explore the following questions:
1. What are the sources of the librettos of Rossini's, Donizetti's and Bellini's operas?
2. What factors influenced the genre and themes of their operas?
3. What role did mythological themes play in their operas?
4. How do the recurring themes of love, hatred, and historical or religious contexts manifest in their librettos?

5. How did the composers' approaches to character development, particularly in their portrayal of heroines,
differ across their operas?

6. How did each composer engage with or avoid themes of nationalism in their works?

7. What innovations and commonalities can be observed in their use of “mad scenes” and other emotionally
charged elements?

8. "How did the genre and themes of opera buffa evolve in the works of Rossini and Donizetti?"
1.2. Importance of the study
This study contributes to the field of historical musicology by advancing the exploration of themes within

opera librettos. It introduces a fresh perspective by examining topics such as the portrayal of women, while
also shedding light on significant elements like the mad-scene and the tragic ending.

2. METHOD

The method used to write the paper was that of comparative analysis with a focus on thematic exploration.
The authors delved into recurring themes in operas -of Rossini, Donizetti and Bellini. They analyzed and
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compared them pointing out how the themes were treated in specific works and how they reflect the socio-
political and cultural context of the time. They highlighted individual approaches on various elements. At last,
they examined how each composer treated their themes over time and how their works evolved within the
broader context of 19th-century opera.

3. SOURCES OF THE LIBRETTOS

The majority of early 19th century lItalian opera seria was based on works of classical literature. This way,
the urban class, mostly illiterate, became acquainted with the literary classics of the era. The libretto itself
didn't possess independent literary value but was regarded as ‘applied’ literature, relying both on its original
source and the established operatic practices of the time. Librettists usually turned to French authors of the
16th century, as Belloy, of the 17th century, as Racine and Corneille, of the 18th century, as Voltaire, Chenier
and Florian, and of the 19th century as Arnaud, Caigniez, Delavigne, Bis, Ancelot, Bourgeois and Hugo. Also
to English authors, as Shakespeare, Lord Byron and Scott, as well as to contemporary Italian writers as della
Valle, Bianco, Marenco, and Sgricci. Two operas, Rossini's Guillaume Tell and Donizetti's Maria Stuarda,
-were based on the works of the 18th century German poet and playwright Schiller. However, librettists often
relied on dramatized versions or previous librettos of narrative works. This was because dramatized versions
assisted them in crafting the libretto. Examples include: Rossini's Otello, where it's librettist Berio used the
dramatized version of Shakespeare's work by Cosenza; Donizetti's Lucia di Lammermoor, which was based
on librettos by various librettists that derived from Scott's novel The Bride of Lammermoor; and Bellini's La
Straniera, where the librettist Romani used the Italian dramatized version of Cosenza's adaptation of Prévot's
novel.

4. MAIN THEMES IN THE LIBRETTOS OF ROSSINI'S, DONIZETTI'S, AND BELLINI'S OPERAS

The plots of Rossini's, Donizetti's, and Bellini's operas revolve around stories of love and hatred, with
references to historical events presented in a liberal manner. References to historical events are superficial
and are mostly used as a backdrop to unfold the romantic stories of the plot. Rossini's thematic focus includes
the era of the Trojan War, the Roman Empire the Middle Ages, and the Crusades. Donizetti covers nearly all
periods of European history, with particular emphasis on the Moorish Wars and the history of England, which
is revisited in various operas. The majority of Bellini's works take place during the Medieval period. Two of
his works unfold in 17th century England and Ireland, while one is set in the time of the Roman Empire.

The obsession of the composers under study, with love and romance, is evident through the incorporation
of romantic elements even in religious operas. Specifically, in Rossini's Ciro in Babilonia which was staged
as an oratorio, Cyrus is presented as a Christological figure who suffers and ultimately triumphs with divine
assistance. Nevertheless, the opera is dealing more with the intrigue created due to the amorous passion
of the King of Babylon, Belshazzar, for the wife of his enemy, Cyrus (Ketterer, 2022, pp. 2, 9). Similarly, in
the same composer’s Mosé in Egitto alongside the biblical theme, the love between the Hebrew Anaide and
Pharaoh's son Osiride is explored, as well as the ethical dilemmas arising from it (Osborne, 2007, p. 266).

In Donizetti's Il diluvio universal, which was also staged as an oratorio, the servant of Noah's wife seizes
her position and schemes against her. Poliuto, again by Donizetti, while narrating the martyrdom of a saint,
strongly incorporates romantic elements concerning the jealousy of Polyeucte for his wife when her former
lover comes to rescue her. However, this is the reason that this particular work didn't pass the censorship in
Naples in 1838 and it was not staged at the Teatro di San Carlo as intended. Furthermore, although Donizetti
himself aimed to emphasize the romantic element in its original version, when the work was adapted for the
more liberal Parisian audience, this aspect was removed as the adapter Scribe, deemed it incongruent with
the plot (Ashbrook, 1982, pp. 548-549, Ashbrook, 2002).

From all the operas seriae of the three composers, there are two operas in which romance is consciously
avoided. These are Bellini's Bianca e Fernando, which belongs to the genre of rescue opera, and Donizetti's
Belisario (Baxter, 2006, p. 182, Maguire & Forbes, 2002b; Smart & Budden, 2001).

Online Journal of Music Sciences, 2025, 10(1), 1-15 3
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5. FACTORS THAT AFFECTED THE GENRE AND THEME OF THE OPERAS

The significance of opera in early 19th century Italy was immense. Its performances constituted a social
event. Opera was the place where interaction occurred among various social layers, encompassing all
classes except for the rural population. The premiere of the opera was a major secular occasion for the city,
and the reviews written in the press would travel throughout Italy. The suppressive control of censorship
underscores the importance of opera as a means of influence and reflection of political thought and social
norms (Sorba, 2014, p. 55).

But the opera itself was affected by these factors and there was interaction between them as will be discussed
below.

The genre in which each opera would be composed, as well as the actual libretto-theme chosen, depended
on where and when the opera would be presented (Smith, 1970, pp. 191-192). Generally, composers avoided
themes involving regicide and suicide because they would not have been accepted, especially during the
early years of the transition to the 19th century (Sorba 2014, p. 55).

Rossini composed his religious operas to be staged on the period of fasting. The majority of his operas seriae
were composed during his contract with the Teatro di San Carlo, the most significant theatre in Naples. To
establish his dominance there, he had to experiment with the modern style of Romanticism, even though his
true inclination was towards composing in the comic genre. The operas he wrote during the same period for
other theatres or cities have different styles or belong to other genres (Tomlinson 1986, p. 47). For instance,
the opera seria Adelaide di Borgogna, written for the Teatro Argentina in Rome, stylistically rather resembles
his opera buffa La Cenerentola than the operas of Teatro di San Carlo. Similarly, in 1819, when he composed
Ermione and La donna del lago for the Teatro di San Carlo—operas characterized by romantic elements—
he also wrote the opera seria Bianca e Falliero for La Scala in Milan, with a libretto featuring an outdated
structure (Osborne, 2007, p. 64). Also the same year he composed Eduardo e Cristina for the Teatro San
Benedetto in Venice, belonging to the genre of semiseria opera. Likewise, in 1818, despite being at the peak
of his career, he received a commission from a Portuguese patron to write a farsa, a genre considered
inferior. The result of this commission is the farsa Adina (Osborne, 2002).

In like manner, Donizetti in 1823, immediately after the opera seria Alfredo il Grande for the Teatro di San
Carlo, presented the opera buffa Il fortunato inganno for Teatro Nuovo in the same city, a theatre dedicated
exclusively to comic performances. Likewise, in 1827, after he premiered L’esule di Roma at Teatro di San
Carlo, he composed the farsa Le convenienze teatrali as well as the semiseria opera Otto mesi in due ore
for Teatro Nuovo in Rome. He also wrote the operas buffae Olivo e Pasquale for Teatro Valle in Rome and I/
borgomastro di Saardam for Teatro del Fondo in Naples (Ashbrook, 1982, pp. 292, 299, 301, 302, 304-305).

Both of these composers suffered from strict Italian censorship and aimed to escape its constraints by turning
to the more progressive Paris. There, censorship was more lenient and the French audience was accustomed
to tragic themes. Both Rossini and Donizetti succeeded in doing so (Goldstein, 1989, p. 161). Thus, Rossini
adapted Maometto secondo as Le siege de Corinthe and Moseé in Egitto as Moise et Pharaon for the Paris
Opéra, and composed Il viaggio a Reims for the Théatre Italien in Paris and Le comte Ory and Guillaume Tell
for the Paris Opéra. Similarly, Donizetti adapted the semi-seria Linda di Chamounix for the Théatre-Italien.
He also composed and staged the comic operas La fille du regimen (Ashbrook, 1982, pp. 436-437) and Rita
at the Opéra-Comique (Osborne, 1996, p. 281), as well as his older opera buffa Don Pasquale at the Théatre-
Italien (Ashbrook, 1982, p. 174). Among his operas seriae, he adapted Lucia di Lammermoor as Lucie de
Lammermoor for the Théatre de la Renaissance (Lindner, 1998, p. 20) and Lucrezia Borgia for the Théatre-
Italien (Osborne, 1996, pp. 224-225).

On the contrary, Bellini was very selective concerning the operas he staged. He wasn't interested in adapting
or modifying his operas to be performed in other theatres. His priority was expressing his inspiration through
intense themes with passion, and embracing his own artistic talent. Furthermore, even though during that
era theatre impresarios often suggested themes to composers, Bellini rejected librettos that didn't satisfy
him (Greenspan, 1977, p. 8). For instance, when he was given a commission for the inauguration of the
Teatro Ducale in Parma in 1829, the impresario of the theatre proposed the subject of Cesare in Egitto, but
Bellini declined it because he wasn't pleased with the theme. He eventually staged Zaira, a work he chose
himself (Maguire & Forbes, 2002d; Osborne, 1996, p. 323). Similarly, in December 1830, while he had started
composing Ernani for the carnival season at Teatro Carcano in Milan, he abandoned it to replace it with
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La sonnambula, which he eventually staged. Perhaps he feared the comparison of Ernani with Donizetti's
successful Anna Bolena, which premiered the same season in the same theatre. This might be why he opted
for a completely different pastoral theme (Osborne, 1996, p. 333). Likewise, for the Teatro La Fenice in 1832,
Bellini rejected the subject proposed by his librettist Romani, which was based on the story of Cristina di
Svezia. Instead, he compelled Romani to write a libretto based on the ballet Beatrice di Tenda (Boromé, 1961,
pp. 320-1; Maguire & Forbes, 2002a).

Furthermore, after the success of his third opera, Il pirata, Bellini had the opportunity to demand high fees
for his operas (Kimbell, 1991, p. 475). Therefore, he limited himself to composing one opera per year in order
to focus on each one. When he died prematurely at the age of 34, he had composed 10 operas. At that
same age, Rossini had composed 34 operas, and Donizetti had composed 35. This represented an individual
choice that he was able to make, rather than a broader shift in the working practices of composers in his era.

As far as the role of the audience as a factor that affected the subject matter of the operas, from the
correspondence of composers, librettists, singers, and theatre impresarios, it is evident that they were
interested in its opinion. The attendees of each opera played a significant role in the selection of themes,
which varied from region to region (Sorba, 2006, p. 600). The preferences of the Milanese audience differed
from those of Naples and Florence. If a performance did not please the audience, it would be halted. Thus,
Rossini's opera Tancredi has a happy ending for the performances in Venice and Milan, and a tragic ending
for the performance in Ferrara. Furthermore, in order to establish his reputation, he wrote a series of operas
with "elevated” themes of tragic passion for the cultured audience of the Teatro di San Carlo in Naples.
Similarly, in Il viaggio a Reims even though it was written for the coronation of King Charles |, the characters
in the work are the 18 diverse guests of an inn and its owner who welcomes them. They represent the diverse
audience of the Italian theatre in which the performance was staged. It is clear that this specific opera was
structured to please the spectators rather than the honored king (Osborne, 2007, p. 310).

In a similar vein, Donizetti, following the dictates of fashion, composed a series of operas for the Mauritanian
kingdom, such as Zoraid di Granata, Alahor in Granata, Sancia di Castiglia and La favorite, as well as for the
history of England, such as Alfredo il grande, Elisabetta al castello di Kenilworth, Anna Bolena, Rosmonda
d'Inghilterra, L'assedio di Calais, and Roberto Devereux.

Finally, the writing style in Bellini's last opera, | Puritani, demonstrates the composer’s intention to meet the
demands of the cultured audience in Paris (Brent Smith, 1935, p. 330).

6. OPERAS WITH MYTHOLOGICAL THEMES

Due to the opera’s origins as a revival of ancient Greek drama, the earliest librettos featured mythological
themes. Subsequently, in the second half of the 17th century, librettos moved thematically away from
mythology, only to return to it during the second Italian reform, in the mid-18th century (Kimbell, 1991, p. 134,
Smith, 1970, pp. 9, 11). From the late 18th to the early 19th centuries, mythological themes gradually fell out of
fashion. This was influenced, on one hand, by socio-political circumstances where the emerging dominant
bourgeois class preferred action and passion over the previous courtly tendencies that sought distance from
everyday life and had a preference for mythological subjects. On the other hand, shifting artistic trends also
played a role (Sorabella, 2004). In the early 19th century, the romantic movement flowed from the North to
Italy, infusing opera with a more somber tone and a prevailing sense of tragedy. Love became the core of
melodrama, with psychological and emotional interventions. Romanticism elevated itself against reason, and
love became the sole truth of life. Composers of the early 19th century did write operas with mythological
themes, but mythology wasn't their main focus (Kimbell, 1991, p. 245).

Rossini composed two operas with mythological themes, Ermione and Semiramide. The librettist of Ermione,
Totola, didn't base it on Euripides’ work but rather on Racine's version of Andromache (Osborne, 2002).
Semiramide on the other hand, based on Voltaire's corresponding work, goes beyond it in an entirely
romantic way, ultimately revealing an intensely tragic figure within the mythical queen. Thus, although the
work is classical in terms of its theme, it transforms into innovative, with numerous romantic and supernatural
elements. Moreover, in the already exotic setting of Assyria, the librettist introduces the exotic character of
the Indian king Idreno, resulting in an opera with a cosmopolitan character (Senici, 2004, pp. 141-142).
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Donizetti dealt with mythological themes only in his early works, and he actually completed only one opera
with such a theme out of the total of 70 operas that he wrote. That is Il Pigmalione and the composer wrote it
as a writing exercise (Ashbrook, 1982, p. 28).

Bellini wrote only one opera with a mythological theme, Norma. The opera refers to the gods of German
mythology, and the heroine of the title reminds us of Medea from Greek mythology, who killed her children
in order to take revenge for being rejected by her lover. However, a careful examination of Norma reveals
that its libretto introduces innovative elements. Norma considers killing her children not for the sake of
revenge, but to save them from the shame they would experience due to their lineage, and ultimately, she
refrains from Kkilling them. Instead, she sacrifices herself for them. Furthermore, the cultural differences
among the characters reflect both the tension between paganism and Christianity and the conflict between
Neoclassicism and Romanticism in 19th-century culture (David, 2021, pp. 4-5). Bellini's opera succeeds in
building a synthesis between these two almost incompatible systems of thought. Thus, Bellini addresses,
among other things, the clash of civilizations, the issue of religious fanaticism, the balance of power between
men and women, female solidarity, the tension between femininity and holding a position of ultimate power,
and the fluidity of national, cultural, and religious identities. Above all, it highlights the tragedy of a mother
who sacrifices herself for her child. In many ways, the world of Norma, strikingly similar to the Greek Medea,
to which the opera has structural affinities, is deeply familiar to the audience while also being distinctly
foreign. As such, Bellini's opera moves away from mythological themes in the traditional sense of the term.

7. OPERAS WITH EXOTIC THEMES

The subject matter taking place in the exotic East was part of the aesthetic developments of the late 18th and
early 19th centuries. Particularly in Naples, the operas that referred to the Mauritanian kingdom were popular
due to Spanish sovereignty in the city (Ashbrook, 2000, pp. 499-500).

The "exotic" operas were not based on in-depth research of Eastern civilizations, and composers did not
necessarily need to be familiar with Eastern music. They were simply acquainted with the contemporary
Eastern fantasy which was based on information extracted from the stories of pilgrims and travelers, as well
as the works of writers of the time. Such works are Lord Byron's poetic and often romanticized descriptions
of the landscapes and cultures he encountered, and Victor Hugo's collection of poems entitled Les Orientales
(Greenwald, 2014, p. 801).

Regarding Rossini, the composer wrote a semi-seria opera with exotic elements, Matilde di Shabran set in the
Gothic castle of Corantino in medieval Spain. Among his operas seriae, Ricciardo e Zoraide takes place in the
city of Dongola on the banks of the Nile and features exotic elements (Osborne, 2007, p. 68).

Among Donizetti's semi-seriae operas, the following are considered exotic: Gianni di Calais, which features
the Portuguese princess Matilde and the pirate Gianni and is set in an exotic location; Il furioso all’ isola
di San Domingo, which takes place on the exotic island of Santo Domingo although the theme is urban,
and Torquato Tasso, which refers to the important poet from Bergamo but, due to censorship, is set in the
Caribbean. Of the operas seriae, Zoraida di Granata and Alahor in Granata are considered exotic, with the
primary exotic elements being the names of the characters, and Il paria, which takes place in 16th-century
India (Ashbrook, 1982, p. 309; Deasy, 2008, p. 6; Freeman, 1972, pp. 245-246; Jellinek 2001, p. 743; Osborne
1996, pp. 221-223,).

Similarly, Bellini chose the world of the Druids for his opera Norma (Kimbell, 1998, p. 20).

During that time, anything distant from Italy was considered exotic. Thus, even operas with plots set in
Switzerland, Scotland, or England suggested an exotic element, even if there were no actual local elements
justifying the exoticism. Furthermore, the choice of foreign royal figures as protagonists, rather than
referencing local rulers, was a prudent choice to avoid issues with strict Italian censorship (Plantinga, 1984,
p. 135).

At last, the Russian Tsar Peter the Great was a popular subject of the era and appeared in two comic operas
by Donizetti, Il falegname di Livonia and Il borgomastro di Saardam, which are set in Livonia and Saardam,
respectively (Ashbrook, 1982, pp. 286, 301-302).
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8. THE WOMAN IN ROSSINI'S, DONIZETTI'S, AND BELLINI'S OPERAS
8.1. The Woman in The Early 19th Century Operas

In Rossini's early operas, the heroine often has characteristics of a sweet person. This is the case with
Amenaide in the opera Tancredi, even though the corresponding heroine in Voltaire’s work on which the
libretto is based, was more dynamic. Similarly, Zenobia in Aureliano in Palmira, written the same year as
Tancredi, exhibits gentle characteristics (Osborne, 2007, pp. 205, 218). In some of the composer's other
operas, the female characters appear cunning and mysterious. They will do whatever it takes to overcome
a situation in which they are oppressed by much stronger forces. These qualities can be seen in Elizabeth
in Elisabetta, regina d'Inghilterra. The queen displays emotions of jealousy, malevolence and envy. In the
end, however, she turns out to be magnanimous as she forgives the couple in love. Similarly, Zomira, the
wife of King Agorante in Ricciardo e Zoraide, is malicious and envious, planning to kill the two lovers, albeit
unsuccessfully (Osborne 2007, p. 36).

8.2. Femme Fatale

As the 19th century progressed however, a redefinition of femininity and of the female personality in general
took place. Various female archetypes merged into a heroine model expressed as the “femme fatale” (Adetu
& Coroiu 2022, p. 267). The first opera where this change is evident is Rossini’s L'ltaliana in Algeri. A thorough
reading of Isabella's character suggests an aesthetic approach that utilizes certain romantic aspects of the
femme fatale. As such, Isabella emerges as a complex character, a smart, witty, beautiful, and strong woman.
She laughs and cries, loves and teases, and seems to be the only character in the opera who has control
over the narrative. Isabella is also brave and fearless of her abductor, the Turkish bey. She manipulates
everyone, both men and women, to achieve the liberation of her lover Lindoro, herself, and the Italian slaves.
Politically, she raises a sense of patriotic uprising. Just as she saves her compatriots, she offers hope for
the liberation of oppressed Italy (Zamir, 2011, p. 170). Rossini's approach to the character of Isabella should
not be interpreted as a romantic pursuit but rather as a result of his own aesthetic and of the specific socio-
political reality of Italy at the time. Therefore, Isabella, though belonging to a previous era, incorporates the
evolutionary process of the transformation of the female personality (Dahlhaus, 1989, p. 58).

The first actual distinguished femme fatale among the famous operatic women of the 19th century could be
considered the protagonist Armida in Rossini's opera of the same title. However, the composer does not fully
exploit the character to portray a femme fatale to the utmost degree. Her charms ultimately do not work, as
her beloved Rinaldo decides to escape with his comrades (Osborne, 2007, p. 258). The only thing Armida
manages to do in the end is to promise revenge. A true femme fatale is Semiramide in Rossini's opera of the
same title (Adetu & Coroiu, 2022, p. 267). Semiramis relies on supernatural elements that were not present
in the more human drama Tancredi. The crime that torments Babylon, the murder of King Nino by his wife
Semiramis, is known only to the perpetrators, to a ghost, and to the gods. Itis a real tragedy in which the guilty
yet sympathetic anti-heroine, unable to escape the passions of the past, ultimately pays for the crimes and
the infamy. We sympathize with her and expect happiness and escape, but there can be no reconciliation.
The action unfolds in a series of twists, revelations, and theatrical techniques, culminating in the death of
Semiramis at the hands of her son, Arsa. No character punishes her intentionally or knowingly, rather it seems
that her fate is the result of supernatural justice translated as divine punishment. This catharsis achieved
through sacrifice purifies the city and allows the new generation to start over (Senici, 2004, pp. 141-142).
Thus, while Tancredi focuses on a hero, Semiramis divides attention between the hero and the anti-heroine
and has a complex plot that is filled with moral complexity. The guilty heroine gives the tragic feeling that
permeates operas of the 1830s such as Bellini's Norma and Donizetti's Lucretia Borgia. At the same time, the
supernatural elements, such as ghosts and oracles, as well as the mixtures of motherhood and criminality that
are pervasive in the Semiramis affair, echo the emerging Romantic tastes. The result is expressed in different
tones and dramatic styles in the two operas, and it is clear that Rossini is trying to reconcile Classicism with
Romanticism. Londonio’s last words in his work, Critical Observations on Romantic Poetry (Cenni critici sulla
poesia romantica, 1817) are also suitable to describe this opera by Rossini: “We Italians want to be romantics
too ... romantics in ideas, opinions and feelings and yet follow the example and the precepts of the classics
in the use of form and the rules of art.” (Londonio, 1817; Senici, 2004, pp. 141-142,144, Tomlinson, 1986, p.
48). The dramatic climax of the play includes a scene of madness in the second act. Specifically, the scene
of madness concerns Assur who, while determined to Kill Arsa, is told that his crimes have been revealed.
It also includes an act of romantic horror - the son who kills his mother unintentionally at the grave of his
murdered father - reminiscent of the murder of Othello by Desdemona. Here, however, its power is tempered
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by his carelessness, the divinely ordained punishment, and finally by the fact that it takes place in the dark.
Rossini's Semiramis differs from Voltaire's tragic queen. Rossini adds a radiant, erotic side to the original
melancholic and savage queen, as in the scene where she is first introduced with her ladies. Voltaire has
her almost fainting, supported by her attendants for help, her first words suggesting a mental depression,
if not outright delirium. Rossini's Semiramis, by contrast, describes the hopes that lift her heart and mind in
the stunning coloratura aria Bel raggio lusinghier. As in the original work, she ends by calling out to Arsace
as the one who will ease her troubles, but her tone is different: “Arsace has returned! He will come to me!”
This aria, accompanied by a female chorus, was clearly designed by Rossini to showcase the vocal talents
of his leading lady and wife, Colbran. The overall character of Semiramis in the opera is designed to match
the dominant prima donna, or femme fatale, without being rivaled by anyone. It should therefore come as no
surprise that great prima donnas of the post-Romantic generation kept Semiramis in their repertoire even
when other opera serie were out of fashion.

From Donizetti, Anna Bolena, Lucretia Borgia and Elizabeth from the opera Maria Stuarda have characteristics
of a femme fatale.

Finally, Bellini's Norma can be considered a femme fatale.
8.3. The Woman as a Queen

A famous woman that protagonisted in the operas of the composers under study, is the queen of England.
Rossini wrote Elisabetta, regina d'Inghilterra. Donizetti wrote four operas based on the queens of England:
Elisabetta al castello di Kenilworth, Anna Bolena, Maria Stuarda, and Roberto Devereux. The last three are
commonly referred to as the Tudor Trilogy. All of these operas explore the division between the public
and private self and the emotions beneath the surface. They also depict how unruly emotions of romantic
attraction to a man and jealousy towards a rival woman, may disrupt her external control (Ashbrook, 1982, p.
358, Fralick, 1988, p. 2).

The early operas of the Tudor dynasty typically conclude with the common ending of opera seria of the
era: a display of mercy from the queen, who pardons the traitors and who gives permission to the man she
secretly loves to marry her rival. However, around 1830, as tragic endings became more common in Italy,
the Tudor dynasty operas ended in a gloomy manner. Therefore, Anna Bolena ends with Anna going to her
death with her beloved. Similarly, Maria Stuarda ends with her being condemned to death. Both Anna Bolena
and Maria Stuarda forgive those who sent them to their deaths before their demise. In Roberto Devereux,
Roberto’s lover is condemned to death by the queen.

Donizetti's opera that demonstrates in detail the diversity of female characters is Maria Stuarda. In this
work, the features of the personality of the various roles are presented consistently, with queen Elizabeth
establishing her authority immediately. She hides her true feelings and exerts control over them. She also
exerts control over those around her, which is expressed through her behavior. She spies on those close
to her, Talbot and Lester, and traps them through deception. She is sarcastic and ironic. Only one strong
emotion characterizes her: rage, as evidenced by her reactions when forced to directly or indirectly confront
her rival, Maria the Queen of Scotland. At the beginning of the second act the Queen of Scotland, who has
been the subject of all the conversations up to this point, appears. Elizabeth hates her, Cecil scorns her,
Lester loves her, and Talbot is concerned about her; all have expressed their opinions about her. When she
finally appears before the audience, she is not perceived as the woman who threatens the English throne,
as expected, or as the irresistible angel of love described by Lester and Talbot, which inflamed Elizabeth's
jealousy. On the contrary, Maria is a young woman who loves life and nature. At the beginning, this message
is conveyed visually. For the first time, we leave the palace of Westminster and find ourselves in a hunting
ground in Fotheringay. The indoor venue and seat of power give way to an outdoor scene surrounded by
trees, overlooking the ocean. The setting can be interpreted as a reflection of the heroine's mood. Maria's
entrance has much to tell us about her personality and mental state: she runs onto the stage, showing her joy
and cheerfulness, her desire for freedom, and the need to express her happiness, highlighting her youthful
vitality. Thus, the audience forms a clear image of Maria's character even before she opens her mouth. In
contrast, the male roles in this work are quite marginalized. Lester seems to have no other purpose than to
serve Maria as a lover and, consequently, as a catalyst for Elizabeth's anger. He never manages to acquire
his own identity. Talbot and Cecil also play supportive roles, with Talbot supporting the Maria-Lester pair,
and Cecil supporting Elizabeth and serving as the queen'’s treacherous advisor who advocates for Maria’s
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condemnation. As a result of this substantial reduction in secondary characters, the roles of the two women
are highlighted to a greater extent (Frei, 2007, pp. 13-14).

8.4. The Suffering Woman

In Bellini's works, the female figure who suffers because of the behavior and actions of violent or unstable
men is a dominant theme. In Bianca e Fernando, Bianca suffers because her fiancé has imprisoned her father,
the king, and now usurps the throne. In Il Pirata, Imogene suffers from her exiled former lover who returns
and kills her husband. In La Straniera, Alaide suffers due to the destructive consequences of her beloved'’s
jealousy. Zaira in the opera of the same title suffers because of her unfortunate fate and the destructive
jealousy of her fiancé. In | Capuleti e i Montecchi, the consequences of the enmity between the two families
are a catalyst for Juliet's life. In La Sonnambula, Amina suffers because of her beloved'’s jealousy. In Norma,
the Druid priestess Norma has a tragic story due to her love for the wrong man. Beatrice in Beatrice di Tenda,
is sentenced to death by her own husband who fell in love with another woman. Elvira in | Puritani appears
as an innocent, fragile spirit with a noble character, living in an exclusively romantic world, teetering on the
boundaries between reality and fantasy (Jellinek, 2001, p. 487, Osborne, 1996, pp. 314, 317, 323, 334, 338,
343, 348).

9. THE TRAGIC ENDING

The tragic ending is an exception in Rossini's operas, even in the tragic ones. The operas with tragic ending
are, Tancredi for the Ferrara performance, and Otello. In Maometto secondo, the protagonist Anna, at the
end stabs herself on stage, something that shocked the Italian audience. So, for the next performance of
the opera for the carnival season in Venice, Rossini changed the ending to a happy one. But in the adapted
version of the opera as Le Siége de Corinthe for the Paris Opera, Rossini returned to the tragic ending. The
French audience not only was ready to accept it, but also expected it for the composer’s debut in France
(Osborne, 2007, p. 293).

As far as Donizetti is concerned, in his early operas seriae, the composer did not dare the tragic ending, even
if he had to change it in relation to the original source. Thus, Bianca e Falliero has a happy ending despite
the source material, Arnault's play Les Vénitiens, has a tragic one. It is noteworthy that Donizetti's first opera
with a tragic ending is Gabriella di Vergy, an opera he wrote without a commission, as an exercise in dealing
with Gothic themes. Since then, he wrote several more operas with tragic endings, including Parisina, Imelda
de' Lambertazzi, Anna Bolena, Fausta, Ugo, conte di Parigi, Sancia di Castiglia, Lucrezia Borgia, Rosmonda
d'Inghilterra, Maria Stuarda, Gemma di Vergy, Marino Faliero, Lucia di Lammermoor, and Belisario (Ashbrook,
1982, p. 541, Osborne, 2007, p. 64).

Intervening is L' assedio de Calais with a happy ending, something expected as it was composed for a royal
occasion (Black 1982, p. 37). The subsequent operas, Pia de' Tolomei, Roberto Devereux, Maria de Rudenz,
Poliuto, Le duc d'Albe and La favorite, have tragic endings. The next opera, Adelia, initially had a tragic
ending, but Donizetti decided to change it in order for the opera to pass the censorship in Rome (Cametti
1907, p. 189). The same applies to Maria Padilla to pass the censorship in Milan (Ashbrook, 1982, p. 466). At
last, Caterina Cornaro, Maria di Rohan, and Dom Sébastien have tragic endings.

In Bellini's works, a happy ending is the exception. Thus, the two semi-seriae operas, as expected, Adelson
e Salvini and La sonnambula, have happy endings. Also, the operas seriae Bianca e Fernando and | Puritani.

10. THE MAD-SCENE

Early romantic music is characterized by imagination, illusion, and a loss of structure, qualities that can
be well expressed in insane people. The mad scenes found in early romantic operas are an expression of
different emotional facets stemming from emotional causes rather than psychiatric disorders. In other words,
mad scenes are the result of overwhelming mental and emotional stress either due to death or rejection by
a lover or due to the weight of a difficult situation. Madness as a withdrawal from an utopian world appealed
to 19th century audiences. In Rossini's works, we encounter such scenes in Ermione (Chong-Gossard, 2015,
p. 164) and in Semiramide (Senici 2004, pp. 144-145). In the first, the mad scene pertains to Ermione herself,
and in the second, to Assur.
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The first opera with a mad scene in Donizetti's repertoire is found in Il furioso all’ isola di San Domingo,
which concerns the heroine's father (Deasy, 2008). Another opera by Donizetti with mad scene is Anna
Bolena (Peschel, 1992, p. 193). It concerns the protagonist and takes place in the Tower of London. The
first mention of Anne's delirium is made by the ladies of the court. Then, when Anne comes on stage, her
disorder is evident. Her words are detached from reality and evoke pity, passion and a sense of horror. For,
although she expects to be beheaded, she asks the ladies-in-waiting why they are crying on her wedding
day when the king awaits her. (Donizetti, 1986, pp. 279-289). Suddenly, she hallucinates that she sees Percy
and is terrified, but her mood changes when she thinks he is smiling. Then, in memory of how Percy and
she had once promised to love each other, she sings a sweet melody about her past (“Al dolce guidami”).
Her intense lyricism here conceals the terror of her real situation, as well as the fact that she is hallucinating.
Suddenly, she is jolted by the sounds of a drum and comes out of her fond memories. She is startled to see
Percy, her brother, and Smeaton enter, accompanied by guards (Donizetti, 1986, pp. 290-291). She reveals
that she is aware of the irony: she has regained her sanity only to understand the horror of her real situation.
Anna'’s bitter outburst of reason does not last, for she soon asks Smeaton who broke the strings of his harp.
Smeaton’s harp, however, is present only in her delusional mind. Thus, she continues to vacillate between
reality and unreality, reason and psychosis (Donizetti, 1986, pp. 294-295). At the sound of cannons and
bells, Anna is shaken into bitter consciousness again. When she asks what is happening, she is told that
the crowds are cheering their own new queen. Lucid, she proclaims: “To complete the crime, only one thing
is missing / is the blood of Anna, / and it will be (Donizetti, 1986, pp. 299-300). Anne's closing caballet,
“Coppia iniqua” ("Unjust Couple”), sung with intensity, is her deliberate attempt to forgive her husband and
his third wife, Jane Seymour. However, this gripping caballet is a passionate promise of revenge (Donizetti,
1986, pp. 301-306). The madness scene is based on Anne's real mental state. In fact, letters from Sir William
Kingston, Constable of the Tower, to Thomas Cromwell, Henry Vlll's chief secretary, described Anne's mental
imbalance during her 17-day imprisonment. She would change her mood abruptly, jumping from one topic to
another, crying, laughing, defending her innocence, at one point she suddenly unbuttoned her dress, asked if
she would be acquitted, and laughed when she heard the policeman's dogmatic response (Peschel, 1992, p.
193). Other operas by Donizetti with mad scenes include and Torquato Tasso (Osborne, 1996, pp. 221-223),
where the mad scene pertain to the title characters, Lucia di Lammermoor, the first opera where the heroine
goes mad and doesn't recover her previous state, Maria Padilla, which concerns Maria's father (Willier, 1998,
p. 184), and Linda di Chamounix, where Linda briefly loses her sanity (Osborne, 1996, p. 287). In La favorite,
the protagonist Leonora reaches the brink of madness due to her desperate situation (Mordey, 2018, pp.
302-303).

Similarly, mad-scenes are encountered in Bellini's operas: in Il Pirata, where the heroine doesn’t recover from
her madness (Osborne, 1996, p. 318), in La straniera, where the heroine reaches the brink of madness due
to her tragic fate (Protano-Biggs, 2016, pp. 149-150), in La sonnambula, where the heroine also descends
into madness because her fiancé and the people around her don't understand her sleepwalking condition
(Simionescu, 2016, p. 85), and in | Puritani, where the mad scene involves the protagonist Elvira, who
reaches the brink of madness when she wrongly believes her beloved has abandoned her for another woman
(Simionescu, 2016, p. 88).

1. THE NATIONALIST ISSUE

Regarding the nationalist issue, the political climate of the era we are studying was quite reactionary and
the social situation was unstable (Senici, 2012, p. 418). The composers we are referring to, avoided direct
mention of it, as censorship was particularly strict in Italy. It may not be a coincidence that Rossini primarily
chose the comic genre to make his few references to the nationalist issue. The first takes place in the opera
L'ltaliana in Algeri where the action takes place in exotic East in a harem governed by the Turkish Bey. In
this setting, the rule of law differs significantly from that of Europe. Therefore, the opera would pass the
censorship and simultaneously, the audience would easily identify with the Italian heroine (Senici, 2004,
pp. 58-59). The second reference occurs in Il viaggio a Reims where one of the guests of the inn is a young
orphan from Greece. The ltalians of the time were informed about the Greek matter, and the presence of the
Greek girl would undoubtedly evoke associations with their own struggle for independence (Osborne, 2007,
pp. 93-97). Another opera with nationalist references is Rossini's Maometto secondo which deals with the
Venetian colony of Negroponte's fight against the Turks in the 15th century. The opera's references to the
glorious death in battle, combined with the revolutionary music in a march rhythm, could be paralleled with
the uprising against Ferdinand | in Naples at the very time the opera was written. However, the choice of this
specific subject was probably not the composer’s intention. When Rossini chose it, there was peace in the
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city, and the certain subject was considered safe. It is worth noting though, that the adaptation of the same
opera for the Parisian stage a few years later coincides with the Greeks' struggle against the Turks (Osborne,
2007, pp. 65, 287-288).

From the way Donizetti handled his librettos, it becomes apparent that he was not interested in the nationalist
issue, or at least, he did not want his work to be stigmatized by nationalistic characteristics. Some references
are made in his opéra comique La Fille du régimen set in a French legion, featuring a brave girl who does
not hesitate to praise her love for her homeland, France (Izzo, 2004, pp. 152-153). Also, in the melodramma
giocoso L'elisir d'amore there is hostility towards the army officers, expressed through the character of
Sergeant Belcore. This particular character boasts about his bravery but ultimately ends up being defeat
(Izzo, 2004, pp. 148-149).

Regarding Bellini, patriotic sentiments are expressed in | Puritani, where the word “freedom” is heard at the
duet “Suoni la tromba" . Beyond this isolated example, references to the Italian nationalist movement in this
particular opera are indirect, as its plot unfolds in England and refers to the civil war between the Puritans
and the Cavaliers (Maguire & Forbes, 2002c).

12. THE EVOLUTIONARY TRAJECTORY OF ROSSINI'S AND DONIZETTI'S OPERAS BUFFAE

Opera buffa in the early 19th century Italy was in decline. Its most significant composers had either passed
away or were already quite old. Further more, there was a prevailing perception among critics and intellectuals
of the time that the comic genre was inferior (Tomlinson, 1986, p. 47). Rossini made his debut during this
period, followed shortly after by Donizetti. Both composers engaged with opera buffa and breathed new
life into it. Their activity in the genre focuses mainly on their young years, but some of these works became
milestones in the history of opera. Bellini did not engage with the genre at all. Among the three, Rossini had a
preference for the comic genre and felt more comfortable composing for it. However, he almost completely
abandoned it after La Cenerentola in 1817, possibly due to economic reasons, as comic operas yielded lower
pay for their contributors. Thus, after La Cenerentola, his only engagement with the genre includes the farsa
L'inganno felice in 1818 for a Portuguese patron, Il viaggio a Reims in 1825 for the coronation of Charles X,
and Le comte Ory in 1828.

Usually, Rossini's and Donizetti's farsae and operas buffae deal with intrigues and misunderstandings created
by romantic triangles. Examples from Rossini's operas include L'ltaliana in Algeri, where the bey is tired of
his wife and plans to marry one of his slaves, Il Turco in Italia, where Selim, in love with Zaida, falls for the
sexually liberated Fiorilla, and Il barbiere di Siviglia, where the elderly Bartolo desires to marry his young
ward, who is also pursued by the young Count Almaviva. From Donizetti, Il campanello di notte features a
love triangle where the old pharmacist Don Annibale marries the young Serafina whom Enrico loves. In L'elisir
d'amore, Nemorino loves Adina, who flirts with Sergeant Belcore. In Rita, there is a trio, but it involves the
two men mistreated by the protagonist of the title and thus neither wants. In Don Pasquale, the elderly Don
Pasquale desires to marry a young girl. Marriages for convenience or for money are also common themes,
as seen in Rossini's farsa La cambiale di matrimonio and the operas buffae L'equivoco stravagante and La
gazzetta.

Rossini's operas buffae are often adaptations of contemporary Italian or French works, many of which have
already been transformed into operatic productions. His farsae reflect the basic trends of the time in the
genre. Some are outrageously funny with devilish coincidences, while others are more realistic, semi-serious,
and emotional. However, the boundaries between them are not clear, and there are often transitions from one
style to another. All of Rossini's comic operas have enjoyable plots, wit, and twists. Most of them unfold in the
contemporary period.

Exceptions include the farsa Adina, which takes place in the palace of the caliph of Baghdad during the 16th
century, and the opera buffa L'ltaliana in Algeri, which refers to the contemporary era but is set in Ottoman
Algeria. They typically involve young lovers and their adventures until they end up together. Alongside the
main plot, they also involve and satirize contemporary social issues such as capitalism, entrepreneurship,
trade, as well as ethical concerns like patriarchy, marriages of convenience, infidelity, castrati, military
service, local customs, etc. For example, in La Gazzetta, the role of the media is satirized, while in the farsa ll
signor Bruschino and in the opera buffa - Il turco in Italia, theatrical conventions are lampooned.
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L'ltaliana in Algeri transitions from the purely comedic genre to realistic comedic opera. It explores a multitude
of social and ethical issues of the time, such as the contrasts between Western and Eastern cultures,
relationships between the two sexes, arranged marriages, women'’s emancipation, and initiation into secret
organizations. Notably, it addresses the Italian nationalist issue.

Up until Il barbiere di Siviglia, Rossini's main characters resemble the stylized figures of commedia dell’
arte (Tartak, 1969, p. 453). However, in his final Italian opera, La Cenerentola, Rossini shows a progress. Its
main characters, Cinderella and Don Ramiro, exhibit increased emotional sensitivity, and their actions have
social implications. Genuine laughter is replaced by skepticism, and the opera comes closer to the mixed
genre of semi-seria opera. Furthermore, while he maintains the basic traditional characters of comedy,
making substitutions such as the stepmother with the stepfather and the fairy godmother with the servant,
he abandons the supernatural elements that characterized the original fairy tale: there is no longer a fairy,
a magical wand, or a pumpkin. It is interesting though that Rossini rejected supernatural elements in La
Cenerentola while a few months later, he had written the opera seria Armida, which featured supernatural
elements. Nevertheless, there is a notable difference. In La Cenerentola the supernatural is associated with
the innocence of the fairy tale, whereas in Armida it is linked to the mystic spirit of romanticism (Osborne,
2007, p. 257). The same happens with the last two comic operas he wrote for the Paris Opera, Il viaggio a
Reims and Le comte Ory. In these operas, Rossini is now far from the style with which he had began. In these
two final works, stereotypical comic characters are absent. These operas constitute spirited urban character
comedies. As the setting is placed in medieval chivalric romanticism, Count Ory appears to be romantic.
However, the opera essentially satirizes medieval ballads. For example, holding the hand of your beloved is
highly romantic, but it becomes hilarious when Ory holds his beloved's hand disguised as - “Sister Colette".

Donizetti's operas buffae do not have the innocent, almost childlike mood found in Rossini's early works.
They are character comedies with a mocking and ironic attitude. In general, like Rossini's operas, they are
set in contemporary times and satirize social reality. There are, of course, exceptions. Thus, Il falegname di
Livonia and Il borgomastro di Saardam unfold in the late 17th century in the Baltic state of Livonia and refer to
Peter the Great. Also, Betly and La Fille du régiment take place in Switzerland. Finally, Don Pasquale unfolds
in Rome. The latter is the composer's masterpiece and perhaps the last notable work of opera buffa. The
libretto is simple and does not complicate itself with many strategies or excessive use of coincidence, which
are usually encountered in this genre of opera. Also, although the characters resemble the stereotyped
characters of commedia dell’ arte, they are more human.

Donizetti's operas buffae are drawn from Moliere and Cornelius as well as contemporary lItalian, French
and German works that have already been adapted for opera. He also wrote the libretto of his farsa Le
convenienze teatrali and Il campanello di notte. Le convenienze teatrali is an opera that belongs to a long
tradition of comedy that satirizes the situations and characters of the operatic world, centering on the
rehearsals of an opera and the dominance of the prima donna. It's humour arises from the hilarious situations
that develop during the group’s rehearsals at the provincial theatre. With the same theme deals the opera Il
fortunato inganno.

Other themes encountered in Donizetti's works are: strict education and its unpredictable and unwanted
consequences in L'Ajo nell'imbarazzo and the Romantic movement in the farsa La romanzesca e I'uomo nero.
This particular farsa did not have a long duration in performances. Apparently, the decision of its librettist
Giardini to excessively mock romantic affectation at the dawn of the romantic era seems to have been
unfortunate (Ashbrook, 1982, p. 324).

Particularly noteworthy is Il campanello di notte, which the composer wrote despite the personal difficulties
he faced due to the death of his parents and the birth of his stillborn child. Obviously, he needed to find
balance through theatrical activity, and additionally, the Nuovo Theatre, which staged only comedies, was
the only open theatre in Naples during the summer of 1836. This opera differs from the composer's other
comic works, leaving a bitter sensation. The protagonist seems to hide behind the comedic mask, a self-
centered and heartless man. The passion and human warmth that are usually found in Donizetti's comic
works are missing and it leans more towards black comedy.

As far as the exotic element, it was used in comic opera as a means to create comedic situations. Differences
in language, culture, and lifestyle were employed to elicit laughter from the audience. Rossini used it in the
farsae La cambiale di matrimonio where an American comes to London to buy a wife, and Adina, which
unfolds in a harem in Baghdad. It is also present in the comic operas L'ltaliana in Algeri, set in Algiers, I
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Turco in Italia, featuring a Turkish prince, and Il barbiere di Siviglia. Among Donizetti's comic operas, Olivo e
Pasquale, which unfolds in Lisbon, and Alina, regina di Golconda, which takes place in the exotic location of
Golconda in southern India and has an exotic setting.

In comic operas, the use of the Neapolitan local dialect was common in order for the audience to identify
more easily with the heroes. Thus, Rossini's La gazzetta and Donizetti's La Zingara include the traditional
buffo characters who speak the local dialect. However, over time, the composers tried to escape from this
earlier tactic. For example, in Donizetti's semi-seria opera Emilia di Liverpool in 1824, the local dialect was
included, but when the composer revised it four years later, he eliminated it.

13. FINDINGS

In Rossini and Donizetti, the content and character of each opera was adapted to the circumstances of each
presentation, to the audience in attendance, and the time and place of the performance. In contrast, Bellini
did not tolerate such restrictions and dismissed themes that did not satisfy him, which is why he wrote only
a few operas.

All three composers chose works from classical literature of their time with romantic themes and historical
or exotic backgrounds, without delving deep into them. They considered mythological themes outdated, and
even when they dealt with them, they approached them in a romantic manner. Composers of this era were
particularly sensitive to the female protagonist: the suffering woman subjected to scenes of madness and
the woman who controls and manipulates the threads in her relationships with men, creating the well-known
femme fatale. For all three composers, the endings were happy in their early operas and tragic in later ones.
Despite the politically turbulent times, the nationalist issue is not reflected in their operas.

Regarding opera buffa, Rossini and Donizetti engaged with the genre, especially in the early stages of their
careers, infusing it with new life. The themes were taken from contemporary times. Rossini focused on the
absurdly humorous, while Donizetti's operas buffae are romantic comedies. Bellini, on the other hand, did not
engage with the genre at all.

14. CONCLUSION DISCUSSION AND RECOMMENDATIONS

The analysis concludes that the libretto themes in the works of Rossini, Donizetti, and Bellini distinctly
reflect their artistic identities while responding to the evolving tastes of the early 19th century. Rossini's
operas progress from humorous and sentimental librettos to more complex emotional narratives, Donizetti's
works shift from romantic conventions to darker, Gothic themes of betrayal and madness, and Bellini's
librettos emphasize Romantic ideals of passion and sacrifice. These thematic explorations, particularly the
frequent use of mad scenes, align with the Romantic era’s fascination with heightened emotional states and
psychological depth, showcasing a shared commitment to advancing operatic expression.

To further this understanding, future studies could examine the interaction between these libretto themes and
their musical settings, explore thematic parallels in other operatic traditions, and assess audience reception
to better understand the enduring impact and cultural significance of these works.
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Aristoteles, mizigi felsefi baglamda ele alarak onun insan tzerindeki etkilerini ve islevlerini derinlemesine incelemistir. Her
ne kadar mizik, Aristoteles'in bilim siniflandirmasinda dogrudan bir bilim dali olarak yer almasa da poetik bilimler kapsaminda
degerlendirilebilir. Ona gore muzik, taklit (mimésis) yoluyla duygulari etkileyen ve insan karakterini sekillendiren bir aractir.

Aristoteles, miizigin U¢ temel islevini vurgular: eglence ve dinlenme, erdem kazandirma ve serbest zaman etkinliklerine
katki saglama. Bu baglamda miuizik, sadece haz veren bir ugras degil, ayni zamanda ahlaki ve egitsel bir aractir.

Mizigin dogas! Uzerine yaptigi analizlerde Aristoteles, miizigin haz verici, taklit edici ve karakteri etkileyici 6zelliklerini
one cikarir. Mizik, ritim ve ezgiler araciligiyla cesaret, 6fke ve dlgulllik gibi duygulari taklit eder ve dinleyicinin ruhunda
degdisim yaratir. Bu nedenle, muizik egitimi bireylerin erdemli bir yasam slrmesine katkida bulunur. Aristoteles, muzik
egitiminin genclere makul bir diizeyde verilmesi gerektigini, ancak profesyonel diizeyde icra edilmesinin 6zglr bireylere
uygun olmadidini savunur.

Aristoteles’in muzikle ilgili en dikkat ¢ekici gérislerinden biri, onun bir arinma (katharsis) araci olarak islev gérmesidir.
Poetika'da tragedyanin korku ve acima yoluyla duygulari arindirdidi gibi, miizik de benzer bir sekilde bireylerin duygusal
ve ruhsal arinmasini saglar. Bu arinma, sadece bireysel dedil, toplumsal diizeyde de 6nemlidir. Aristoteles, mlizigin insan
ruhunu etkileyerek erdemli bir yasamin temelini olusturdugunu ve bu nedenle egitimde yer almasi gerektigini belirtir.
Boylece muzik hem haz hem de ahlaki gelisim acisindan vazgecilmez bir arac olarak konumlanir.

Anahtar kelimeler: arinma, miizik, Aristoteles, taklit

ABTRACT

Aristotle examines music within a philosophical framework, analyzing its effects and functions on humans in depth.
Although music is not classified as a distinct scientific discipline in Aristotle’s taxonomy of the sciences, it can be
considered within the scope of the poetic sciences. According to him, music is a medium that influences emotions and
shapes human character through imitation (mimésis). Aristotle highlights three primary functions of music: providing
entertainment and relaxation, cultivating virtue, and contributing to leisure activities. In this context, music is not merely a
source of pleasure but also a moral and educational tool.

In his analysis of the nature of music, Aristotle emphasizes its pleasurable, imitative, and character-shaping qualities.
Through rhythm and melody, music imitates emotions such as courage, anger, and temperance, creating a transformative
effect on the listener’s soul. For this reason, music education contributes to individuals leading a virtuous life. Aristotle
argues that music education should be provided to the youth at a reasonable level but contends that performing music at
a professional level is not suitable for free individuals.

One of Aristotle’s most striking views on music is its function as a means of purgation (katharsis). Just as tragedy,
according to the Poetics, purges emotions through fear and pity, music similarly facilitates the emotional and spiritual
purgation of individuals. This purgation is significant not only on an individual level but also on a societal scale. Aristotle
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asserts that music, by influencing the human soul, lays the foundation for a virtuous life and should, therefore, be included
in education. Thus, music is positioned as an indispensable tool, both for pleasure and for moral development.

Keywords: purgation, music, Aristotle, imitation

1. GIRIS

Aristoteles felsefenin teorik alaninda oldugu kadar pratik gercekligiyle ilgili de yogun eser birakmis bir Yunan
duslndriadar. Bu eserler varlik alanini bir tasnife tabi tutmaktadir. Aristoteles konu ve yaklasim farkliliklarindan
hareket ederek fakli bilme tirlerini G¢ ana baslikta toplar: Produktif veya Poetik bilimler, Pratik bilimler ve
Teoretik bilimler (Aristoteles, 1996). Bu siniflandirmada mizik dogrudan bir bilim (episteme) alani olarak
karsimiza cikmaz. Hatta s6z konusu U¢ bilim tird altinda dogrudan bir yere de yerlestirilmis degildir. Bununla
birlikte acikca ifade edilebilecegi gibi produktif veya poetik bilimlerden birisidir. Bu bilimler ise kendi aralarinda
taklit’ kavrami araciligiyla tekrar ele alinir. Poetika'da farkli taklit etme yollarina gére bir siniflandirma daha
yapilir: Taklit araci: Dil, ritim, melodi; Taklit edilen nesne: Karakterlerin ahlaki durumu (soylu, siradan veya
koti); taklit yontemi: Hikayenin anlatiimasi veya dogrudan sahnelenmesi (Aristoteles, 2012). Bu bolimleme
poiesis faaliyetinin tirlerini ortaya c¢ikarir. Dolayisiyla dogasi ve verilen deder agisindan bakildiginda muzik
bir tlr taklit aracini kullanan poiesis bilimi olarak temellendirilebilir. Poetik sanatlarin islevini su sekilde
ifade etmek mimkilndir: “TUm poetik sanatla?r temsili olmalari sebebiyle ¢esitli hedefleri arasinda bize bir
tir farkindalik saglamayi da icerirler. Anlama yetimizi etkileyerek kendilerine 6zgli duygusal amaclari icra
ederler ve duygularimiza etki ederek anlama yetimizi etkilerler” (Rorty, 2016, s. 61). Aristoteles, poietik
bilimleri tartistigi eserinde, 6zel olarak tragedyanin korku ve acima araciligiyla duygular Gzerindeki etkisini
ve dolayisiyla onlarin amacini (telos) ifade eder: Arinma3. Bu durumda muizige Aristoteles¢i bakisin dogasini
ortaya koymak mimkiin hale gelir. Nasil ki tragedya korku ve acima sayesinde bir tir arindirma sagliyor ise
poiesis etkinliginin bir tird olan muzigin duygular ve kisi Uzerindeki etkisi aynidir: Muzik bir arinma araci
olarak gorilmelidir. Bu 6nermenin en acik ifadesi Politika'da karsimiza ¢ikar:

(...) bazi insanlarin ruhlarini kuvvetli bir sekilde etkileyen duygular (6rnegin, merhamet, korku veya ilham)
herkeste mevcuttur, fakat bazilarinda daha az bazilarinda daha ¢ok. Zira kendilerini bu duyguya kaptiranlar
vardir; bu kisilerin kutsal ezgiler sayesinde (ruhta cezbe uyandiran ezgileri kullandiklarinda) sakinlestiklerini
goruriz, sanki tibbi tedavi almis ve arinmislar gibi. Ayni sey merhamet veya korkuya meyilli olanlar tarafindan,
genel olarak duygusal olanlar tarafindan ve bu gibi seylerden pay aldiklari 6l¢lide digerleri tarafindan da
tecrlibe ediliyor olmalidir: Hepsi belli bir arinma ve hazzin eslik ettigi rahatlama hissi yasar. Benzer bir sekilde
arindirici ezgiler insanlar igin zararsiz edlence sadglar. Dolayisiyla, tiyatro muizigiyle ugrasan yarismacilar bu
tlr armoni ve ezgiler [calmakla] gérevlendiriimelidir (Aristoteles, 2018).

1.1. Arastirmanin Amaci

Galisma Yunan felsefe geleneginin kurucu filozoflarindan Aristoteles'in muzik hakkindaki goruslerini ortaya
koymak suretiyle ilgili alanin dogasini ortaya koymay! amacglamaktadir. Mlzigin dogasi ise farkl gorusleri
tartismak suretiyle arinma duslincesine baglanmaktadir.

1.2. Arastirmanin Onemi

Gunudmuz icin bakildiginda kaba bir yorumla estetigi askiya alinmis veya lzerinde dustnulmekten imtina
edilmis bir alan olarak gorilen muzik, Antik Yunan'da s6z konusu estetik tavirdan ¢ok daha fazla veya farkl
olarak degerlendiriliyordu. Nitekim bu donem igerisinde mizigin teorisine kafa yoran filozoflar i¢cin muizik
estetik hazdan daha fazla, bir arinma araciydi. Aristoteles diisiincesinde de bu durumun vurgulanmasi gerekir.
Muzik, onun felsefesinde hem serbest zaman, haz nesnesi, eglence araci ve bir erdemi 6gretmeye yarayacak
bir ara¢ olarak gorulmustir. Bu baglamda Turkge literatlir, onun muzigi bir tlr arinma olarak ifade edilebilecek

' Mimésis'in karsiligi olarak kullaniimistir ve “taklidcilik, taklid, ykiinme, sanat” (Peters, 2004, s. 221) anlamlarina gelir.

2 Aristoteles metinlerinde sanat, ‘tekhne’ kavraminin karsiligi olarak kullanilir. Bununla birlikte tekhne kavraminin sanat
(art) olarak karsilanmasi en azindan Aristoteles baglaminda gok tutarl gériinmemektedir. Tekhne, Aristoteles kullaniminda
nasil yapacadini bilme veya bir Griini meydana getirmedeki ustalik anlamindadir. Bu kavramin sanat (art) olarak kullanimi
16. ylizyilda ortaya ¢ikmis modern bir yaklasimdir. Ayrintili bilgi icin bak: (Shiner, 2010).

3 Katharsis (k&Bapotg)'in karsihdi olarak kullaniimistir. Kavramin temel anlamlari su sekildedir: "aritma, arinma, arindirma,
saflas(tiryma, bosal(t)ma, temizle(n)me, pakla(n)ma, sok(tlir)me"” (Peters, 2004, s. 180). Tlrkce kullanimda yerlestigi icin
‘arinma’ karsiligi tercih edilmistir.
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amaci konusunda yeterli degildir. Arinma, ne'ligi ve nasil gergeklestigi baglaminda ele alinmis olmakla birlikte
mizik araciligiyla gerceklesmesi tizerinde durulan bir konu olmamistir. Calismada bu duruma bir katki olmasi
amaciyla arinma muzik iliskisi ele ainmistir.

2. YONTEM

Aristoteles’in muzik anlayisini ortaya koymak praksis Uzerine teorik bir gergeve ¢izmek anlamina geldiginden
calismanin ana yontemsel igleyisi metinler tGzerine bir degerlendirme olmustur. Bu nedenle kullanilan yéntem
betimsel arastirma yontemidir. Betimsel arastirma yontemi durum, olgu veya gruplari oldugu gibi analiz
eden ve neden - sonug iliskisine odaklanmayan bir yaklasima sahiptir. Bu baglamda tarihsel ve felsefi bir
durumu baska bir olgu ile iliskilendirmek yani Aristoteles'in muzik hakkindaki goruslerini arinma kavramiyla
ele almak betimsel bir yontemi gerektirir. Bu ydntem icerisinde Aristoteles 6zelinde muzik — arinma iliskisi
merkeze alindidi icin ‘iliskisel tarama yéntemi’ kullanilmistir. iliskisel tarama modeli, iki ve daha cok sayidaki
degisken arasinda birlikte degisimin varligini belirlemeyi amaclayan tarama yaklasimina denir. iliskisel tarama
modelinde, degiskenlerin birlikte degisip degismedigi; degisme varsa bunun nasil oldugu saptanmaya calisilr
(Karasar, 2011). Bu baglamda calismada Unli filozof Aristoteles drnekleminde, onun miizik 6zelinde fikirleri
ve gorusleri betimlenmistir.

Aristoteles'in muzik anlayisini iceren iki temel metni Politika ve Poetika ¢6zimlenmek suretiyle literatur
taramasi yapilmis, ardindan muzik — arinma iliskisini ele alan ikincil literatlir degerlendirilmistir. S6z konusu
iliski Gzerine olan literatur, karsilastirmall ve yorumlayici bir perspektiften degerlendirilmistir.

2.1. Arastirmanin Etik izinleri

TR Dizin etik ilkeleri akis semasina gore ¢alismada etik kurul onayini gerektiren herhangi bir veri toplama
islemi yapilmamistir. Yontemi itibariyle bu arastirmanin etik kurul onayi zorunlu olmayan ¢alisma olduguna
karar verilmistir.

3. BULGULAR
3.1. Miizigin Dogasi

Aristoteles'ten glinimiize kalan eserlerde dogrudan ve sistematik bir muzik analiziyle karsilasmak mimkin
olmamakla birlikte Politika’'nin son kisminda sinirll da olsa duslinceleri gorulebilir. Diger taraftan Yunan
duslincesinde mizik Pythagoras'tan sonra 6nemli bir deger olarak gorulmustir. Yunan gelenegi dahilinde
mdizigin degerini su anlati 6zetler: “Yunan mitolojisindeki esin perileri veya tanrigalarinin adi olan mousa’dan
(musa) tiremis olup “Musalar'in sanati” anlamina gelir. Sadece bugin anladigimiz anlamiyla muzigi dedgil,
genel olarak sanatsal ve edebi ugraslari ifade eder” (Orhan, 2018, s. 104). Dolayisiyla miizik, sadece ses ve
uyumdan ibaret olmayip sanatsal ve edebi ugraslari da icerisine alan bir dogaya sahiptir. Aristoteles icin de
durum bdyledir, miizigin egitici, haz verici yonlerinin yani sira arindirici da bir dogasi vardir.

Bilindigi gibi muzige insanlar dinleyici veya icra edici olmak tGizere iki sekilde dahil olabilirler. Aristoteles, konuya
daha cok egitim acisindan yaklasarak muzik icra etmenin, yani sarki sdyleme ya da bir enstriiman ¢almanin
egitimde yeri olup olmadigini incelemeye koyulur. Bu amaci gerceklestirirken de muzige iliskin birtakim
saptamalarda bulunur. O'nun mizigin dogasina iliskin fikirleri en azindan ¢ baslik altinda incelenebilir:

1. Miizik haz vericidir: Miizik 6zgiir ve soylu ruhlara hitap eder. Ozgiir ruhlu olmanin énemli bir géstergesi
sadece pratik fayda getiren seylere 6nem vermemektir. Aristoteles i¢in bir disiplini sadece pratik fayda igin
o0grenmek O6zglr ve ylce ruhlara yakismaz. Mulzik diger ugraslarin sagladigi fayda gibi bir fayda saglamasa
ve baska seyler icin zorunlu olmasa bile ona bir deger atfederiz. S6zgelimi okuma, yazma ve ¢izimin hane
yonetimi, kazang, politik faaliyet gibi hayatta bircok uygulamasi vardir. Benzer sekilde jimnastik savasginin
cesur, saglikli ve gugli olmasina, yani iyi savasabilmesine hizmet eder.* Miizik ise en basta haz vericidir ve
diger disiplinlerin tersine baska seyler icin degil, kendisi igin 6grenilir. Miizik hem dinleyen acgisindan hem de
icra eden acisindan hos bir seydir. Nitekim “"herkes muzigin ... en blyUk hazlar arasinda oldugunu sdéyler; en
azindan Mousaios ‘sarki sdylemek faniler icin en hos seydir’ der” (Aristoteles, 2018, 1339b). Her ne kadar diger

4 Kaldi ki Aristoteles'e gore diger disiplinler de degerlerini salt pratik faydadan almazlar, almamalidirlar. S6zgelimi bir
disiplini 6grenmek baska disiplinleri 6grenmeyi mimkdin kilar. Yine, gizim sadece aligveris sirasinda kandiriimamak igin
degil, bedenlerin glizelligini temasa etmek icin de 6nemlidir (Aristoteles, 2018).
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ugraslara da haz eslik edebilmesine, s6zgelimi bir marangoz veya bir asgl isini haz duyarak yapabilmesine
ragmen muzik ozellikle bu haz i¢in tercih edilir. Ancak bundan muzigin sadece bir eglenme araci oldugu
sonucu ¢lkmaz. Nitekim Aristoteles muizigin hem egitime hem eglenceye hem de kulturel faaliyete etkisi
oldugunu disundar.

2. Miizik taklittir (mimésis): Her ne kadar Politika'da mimésis s6zcigl mizik baglaminda sadece bir kere
gecse de Poetika'da bircok yerde karsimiza cikar. Aristoteles'e (2012) goére siir, tragedya ve mizik gibi
etkinliklerin hepsi birer taklittir. Ritim ve ezgiler cesaret, 6l¢llulik, 6fke gibi tim duygulanimlarin ya da ahlaki
niteliklerin tek tek taklitlerini bize sunarlar. Aristoteles bu iddiayi, gérme duyusuyla temas kurdugumuz bir
nesne hakkindaki analojiyle gerekcelendirir. Ornegin bir insan heykeline baktigimizda ve bu heykelden son
derece etkilendigimizde heykelin temsil ettigi insanin kendisinden de etkilenirdik. Yine hosa gitmeyen ve hatta
acl veren bir olayi tasvir eden bir resmin isaret ettikleriyle karsi karsiya geldigimizde benzer hosnutsuzluk
ve aclyl yasardik. Bu noktada Aristoteles bes duyunun nesnelerini ahlaki niteliklere benzeme dereceleri
acisindan karsilastirir. Gorme duyusunun nesnelerinde, yani bazi sekil ve renklerde ahlaki niteliklere benzerlik
olsa da bunlarin sayisi ¢cok azdir. S6zgelimi geometrik bir sekil olan bir kare Pythagoras'ta oldugu gibi adalete
veya siyah renk kétiiliige benzetilebilir. Ote yandan dokunma, tat ve koku duyularinin nesnelerinde ise ahlaki
niteliklere benzerlik bulunmaz. Ahlaki nitelikler ile benzerligin, en ¢ok isitme duyusunun nesnelerinde yer
aldigini sdyleyen Aristoteles'in miizige verdigi 6nem boylelikle anlasilabilir hale gelir.

3. Mlizik karakteri etkileme gtictine sahiptir: Aristoteles i¢in en dnemlisi mizigin dinleyenin karakterini de
etkilemesi ve bu nedenle de ahlaki bir vechesinin olmasidir. Mlzik insana belli karakter 6zelikleri verir. Bunu
da duygulanimlari harekete gecirerek yapar. Baska bir deyisle mizikten edindigimiz duygulanimlar karakteri
etkilerler. Miizik dinledigimizde ruhsal bir degisime ugrariz. S6zgelimi coskulu bir mizik dinlemek insanin
karakterinde coskuyu tetikler. MUzik ile karakter arasindaki bu nedensellik iliskisi, isitme duyusunun nesneleri
ile ahlaki nitelikler arasinda kurulan benzerlik iligkisi vasitasiyla gercgeklesir. Aristoteles, déneminin ¢esitli
ezgilerinin insanlari nasil etkiledigi tGzerine 6rnekler verir. Miksolidyan armoniler insanlari ciddi ve hizinlu
yaparken, Dor tarzi armoniler dinlendiricidirler ve dolayisiyla insanlari daha dengeli yapip sakinlestirirler.
Frigyen armoniler ise cosku verirler. Keza mizigin diger 6gesi olan ritimlerin kimileri de insani dengeli
yaparken kimileri hareketlendirir. Aristoteles ezgileri de ayrica karakter, eylem ve coskuyla ilgili ezgiler olmak
lizere {ice ayirir. Lidyan ve Dor tarzi armoniler karaktere iliskin ezgiler, iyon ve Aiolis tarzi armoniler eyleme
iliskin ezgiler ve Frigyen armoniler ise coskuya iliskin ezgilere tekabil ederler (Orhan, 2018).

3.2. Miizigin islevi

Aristoteles'in muzigin dogasina iliskin yukaridaki belirlemeleri, mizigin dinlenme ve eglence araci olmasini,
haz verici olmasi ve egitimde kullanilmasi olmak tzere t¢ 6nemli islevini ortaya koyar:

1. Mizik, amaci dinlenmek olan eglencenin temel araglarindan birisidir. Ayrica kultlrel faaliyetleri sikiciliktan
kurtarip hos ve neseli hale getirmede de dnemli bir aractir. Aristoteles’in insanin temel amaci olarak gérdigu
mutlulugun verdigi hazza benzer bir haz vermesi nedeniyle de muzik kendisinden yararlaniimasi gereken bir
seydir. Ek olarak hayati idame ettirmek igin gereken mesguliyetlerin tersine egitimin de arasinda bulundugu
serbest zaman faaliyetleri, "haz, mutluluk ve kutlu bir yasam icerirler” ve muzik bu tiirden bir yagsama katkida
bulundugu o6l¢clde dederlidir.

2. Ahlaki nitelikler ile isitmenin nesneleri arasinda bir benzerlik olduguna ve dolayisiyla muzik karakteri
etkiledigine gore iyi muzikten haz almayi 6drenen kisiler ayni zamanda iyi karakterlerden de haz almaya
alisirlar. Baska bir deyisle, tipki resim ve heykel 6érnedinde oldugu gibi iyi karakter ozelliklerini taklit eden
ezgilerden haz duyan kisiler bu ezgilerin temsil ettigi asil 6rneklere yani bu 6zelliklerin sahibi olan kisilere de
deger verirler. lyi karaktere sahip olan kisilerden hoslanmak ayni zamanda erdemli olmanin da bir yoludur.
Dolayisiyla mizik erdemli bir yasama hizmet eder.

3. Muzik karakteri etkiledigine gore erdemli yurttaslar yetistirmek igin egitimde mizikten yararlanmak
gerekir. Halihazirda Politika'nin sekizinci kitabinin temel meselesi de muzigin egitimde nasil kullanilabilecedi,
O0grencilere sadece iyi ezgileri dinlemeyi 6gretmenin yeterli mi oldugu yoksa icra edici olarak mi egitilmeleri
gerektigi, hangi ezgilerin ve galgilarin egitimde ne dl¢lide, hangi yaslarda kullanilabilecedi Gzerinedir.

Mizik, okuma ve yazma, jimnastik ve ¢izim egitimlerinin aksine zorunlu gérinmez. Aristoteles'e gbre eskilerin
egitimde muizige yer acmalarinin nedeni onu serbest zamanlardaki kultirel bir etkinlik olarak goérmeleridir.
Mizik egitiminde diger egitim konularindakine benzer bir fayda amaci gudulmedigi aciktir. Burada serbest
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zaman ile glnimuizde anlasildigi gibi derslerin arasindaki boslugu dolduran, zaman 6ldirmeye yonelik
faaliyetler anlasiimaz. Tam tersine, serbest zaman etkinlikleri ilk olarak egitimin kendisini kapsar. Onlar ayni
zamanda 6zgurlik ve kiltlr ile de yakin bir iliski igerisindedirler ve 6zgir ruhlu insanlara yakistirilirlar (Orhan,
2018). Hatta “serbest zaman mesguliyetin gayesidir” (Aristoteles, 2018). Bu nedenle soylu ve 6zgir ruha
sahip insana yakisir bicimde en iyi sekilde degerlendirilmelidir. Cesitli pratik beceriler ve zanaatlar gibi hayati
idame ettirmek igin yapilmasi gereken zorunlu ugraslar ise serbest zaman etkinlikleriyle karsilastiriidiklarinda
daha asagi bir konumdadirlar ve kadinlar ile kélelere 6zglidirler (Orhan, 2018, s. 183). Hatta bir devlet serbest
zamanlarini en iyi sekilde degerlendirerek iyi ve surekli bir devlet olur. Nitekim Aristoteles’'e gore Spartalilar
devlet kurduktan sonra serbest vakitlerini nasil degerlendireceklerini bilmedikleri i¢in ¢oklise geg¢mislerdir
(Aristoteles, 2018).

Aristoteles’e gdre miuzik, egitimde U¢ amacla kullanilabilir: Eglence veya dinlenme, kiltlrel faaliyetler ve
karaktere belli nitelikler ya da erdemler kazandirma. Ancak ¢ocuklara eglence amaciyla egitim verilmesi
dogru dedildir ¢linkl egitim sancili ve aci igeren bir sirectir. Benzer sekilde insana yakisir kilturel faaliyet
oldugu anlayisiyla da egitim verilmemelidir ¢clinkli cocuk henliz eksik bir varliktir ve eksik varlik bu faaliyetin
temel gayesi olan mutlulugu gerceklestiremez. En nihayetinde Aristoteles miizik egitiminin temel gayesinin
erdem oldugunu bize bildirir. Ote yandan miizigin hem eglenmeye hem de kiiltiirel faaliyetlere hizmet ettigini
fakat alinan hazzi gayeye donulstirmeksizin muzigin verdigi hazzin tecriibe edilebilecegini ve insan yasaminin
temel gayesi olan mutlulugun verdigi hazzin bir benzerini igerdigi i¢in ara sira bu hazzi tatma maksadiyla
mdizikten yararlanilabilecegini belirtir.

Mduzigin erdemle olan iliskisini ise Aristoteles’in asagidaki sozlerinden okumak mimkudndur:

Mdizik hos seyler sinifina girdigine gére ve erdem dogru bir sekilde keyif alma, sevme ve nefret etme
olduguna gore, su aciktir: Duzgun karakter ve asil eylemler hakkinda dogru yargilarda bulunmayi ve
onlardan keyif almayi 6grenmek ve bunlari aliskanlik haline getirmekten daha 6nemli bir sey yoktur
(Aristoteles, 2018).

Baska bir deyisle mlzik karakteri degistirme glclne sahiptir ve istenilen nitelikleri insana kazandirir. Bu
nedenle de egitim mufredatinda yer almalidir. Insanda ezgilere ve ritimlere ydnelik bir yakinlik vardir. Nitekim
bazi filozoflar “ruhun bir armoni oldugunu veya armoni icerdigini sOylerler” (Aristoteles, 2018).

ister erdem amaciyla ister eglence ve kiiltiirel faaliyet agisindan yararlanilsin miizik egitimi sadece iyi ezgilerin
dinlenilerek 6grenilmesini mi kapsayacaktir yoksa genglere ¢algi calmak ya da sarki séylemek de 6gretilecek
midir? Genglerin yetiskin olduklarinda hos ezgilerden haz almayi 6grenmeleri, iyi muzigi dogrulukla
degerlendirmeleri ya da karaktere etkisi agisindan muzigi dinlemeleri yeterli gibi gortndr. Bunlar i¢in mizik
yapmay! bilmeye gerek var midir? Ayrica muizigi bir sanat olarak icra eden profesyonellerin miizigini dinlemek
cok daha keyiflidir. Gengler miizik yapmayi 6greneceklerse de onunla ara sira ugrasacaklarindan muzisyenler
kadar basariyla icra edemezler. Ustelik miizigi derinlikli olarak 6grenmek gerekecekse marangozlugu, ascilig
ve diger tum konulari da 6grenmek gerekir ki bu olduk¢a sa¢gmadir.

O halde genglere nasil bir mizik egitimi verilmelidir? Aristoteles'e gore muzigdi dogru bir sekilde takdir
edebilmek i¢in onun icrasina makul bir élgtide katilmak gerekir, uzmanlk gerektirecek kadar degil. Ancak bu
katilm sadece gencken olmali, bulytdigunde birakilmalidir. CUnkU yetiskin bir erkegin enstriman c¢almasi
onu kaba saba biri yapar. Bazi enstrimanlari ¢calarken muzisyenlerin bedenleri tuhaf sekiller alir. S6zgelimi
eskiler, flitl icat eden tanrica Athena'nin flit ¢alarken ylzundn aldigi bigimden rahatsiz oldugu igin flutd
bir kenara attigini rivayet ederler. Benzer bir yasak uzmanlik gerektiren baska bir ¢algl olan kitara igin de
gecerlidir. Ozellikle fliitiin dislanmasinda {i¢ gerekce vardir. Birincisi, uzmanlik gerektirir ve genclerin bir
enstriimanda uzmanlik kazanmalarina gerek yoktur. ikinci olarak fliit cezbeyle yani yogun duygu halleriyle ilgili
bir enstriimandir ve cezbe ise egitimin amaclarindan biri degildir. Uglincisd, fliit calarken konusma kesildigi
icin egitimde kullanilmamalidir. Kisacasi bir genci "iyi bir dinleyici yapacak” calgilar haricindeki tim calgilar
egitimden dislanmalidir. Uzmanlik gerektiren ¢algilari galanlar kendi erdemi igin degil baskalarini eglendirmek
icin muizik yaparlar ki bu durum 6zgir insana dedil, kaba insanlara uygundur. Ayrica egitimi hos kilmak
icin de muzikten faydalanmak muimkindur ¢inki gencler igcinde bir miktar haz barindirmayan egitimden
hoslanmazlar. Karaktere iliskin ezgiler egitimde, eylem ve coskuyla ilgili olan ezgiler ise sadece baskalari bu
ezgileri icra ederken dinlemek amaciyla kullaniimalidirlar (Aristoteles, 2018). Dor en dengeli tarz oldugu ve
cesaret erdemine en ¢ok benzeyen ezgi oldugu icin genclerin egitiminde kullaniimasi gerekir. Burada dengeli
nitelendirmesini Aristoteles'in iki asiri u¢ arasinda ortaya verdigi deger bakimindan yani dlculllik agisindan
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anlamak gerekir. Buna karsin Frigyen armoniler ise fllitin verdigi etkiye daha ¢ok benzedikleri ve flit de
Aristoteles'in tasvip etmedigi bir calgi oldugu icin egitimde yerleri yoktur.

3.3. Aristoteles Diisiincesinde Arinma

Katharsis kavrami klasik Yunan filozoflari tarafindan yogun bir sekilde kullanilan bir kavram olmamakla birlikte
anlami ve islevi agisindan ¢ok tartisilagelmistir. Tlrkcede ‘arinma’ olarak yerlesik bir karsiligi olmakla birlikte
Aristoteles tarafindan Poetika'da tragedyanin amaci (telos) olarak nitelendirebilecegimiz bir sekilde kullanilir.
Kavramin amaci dogrudan tragedyanin taniminda icerilmektedir:

Tragedya, acima ve korku yoluyla bu gibi duygulardan bir arinma (katharsis) saglamak igin, agirhdi olan,
tamamlanmisg, belirli uzunluga sahip bir eylemin, her boéliminde ayri ayr bigimlerde gesnilendirilmis
bir dil kullanarak, anlati aracihigiyla degil, davranislarda bulunan insanlar araciligiyla taklit edilmesidir
(Aristoteles, 2012).

Bu tanimi iki sekilde okumak mimkuindur. Geleneksel yorum iliskiyi dogrudan tragedya ve arinma arasinda
kurmak suretiyle s6z konusu yazin gelenedinin arinma kavraminda icerildigi sekilde bir rahatlik, temizlenme
sagladigini iddia eder. Diger taraftan s6z konusu arinma dusulincesinin bagka bir seye isaret ettigini de belirten
dusilndrlerle karsilasmak mimkidndir: “Son ylizyillda Aristoteles'in katharsis [arinma] ile kastettiginin,
duygularin bir arinmasi / temizlenmesi / bosaltiimasi (purgation) oldugu genis 6lglide kabul edilmektedir”
(Lear, 2016, s. 83). Bu durumda arinma, ifade edildigi gibi bir tiir ‘duygulardan temizlenme’ olarak anlasilirsa,
gerceklesmesini saglayanin sadece tragedya oldugunu iddia etmek yetersiz kalacaktir. Yani arinma sadece
tragedya araciligiyla saglanmaz. Yine de arinma igin tragedyadan hareket etmek gerekir, Aristoteles'in kavram
hakkindaki duslinceleri tragedyayi anlattigi kisimlarda bulunmaktadir, buna karsilik trajik olan etkinlik, bir
tdrduar ve bu tlrd icerisine alan cinsi distindigimizde akla poiesis faaliyeti gelir. O halde sunu iddia etmek
makul gérinmektedir: Poiesis bir tir arinma saglar. O halde poiesisin bir baska turi i¢in de ayni durumun
beklenmesi makul hale gelir.

Arinmanin trajik olana askinligini Platon'dan hareketle de gosterebiliriz. Bunu gdsterebilirsek denilebilir ki
zaten poiesis faaliyetinin arindirma etkisi Yunan dislincesinde bulunmaktaydi. Platon'da dogrudan bir arac
araciligi ile degil de bizatihi ruhun kendisini iyi duruma getirmek i¢in arindirmak kabul ve tavsiye edilir: “(...)
ruhu aritmak, (...) onu ne kadar mimkinse o kadar tenden ayirmak, tenin her noktasindan hareket ederek,
kendine donmeye, kendi i¢cine kapanmaya, mimkin oldugu kadar simdiki ve gelecekteki hayatta, baglarindan
kurtulmus gibi tenden kurtulmus olarak, onu kendisiyle bas basa yasamaya alistirmak degil midir?” (Platon,
1989). Burada Platon, ruh - beden ayirimini vurgulamak suretiyle insanin asli olarak 6zen gdstermesi
gereken kismin ruh oldugunu ima ederek saf bir varlik olarak ruhun kendisine donmesini ifade etmektedir.
Bu kendine, yani aslinda 6ze donus, onun felsefesi icerisinde ‘idealar alemi'ni kesfetmek icin onemli bir
baslangi¢ noktasidir. Arinma kavrami agisindan bakildiginda ise ‘bedenin ihtiyacglariyla yonlendirilmemis, ruhu
iyi durumda olmasini salik verecek bir psikolojik arinma durumuna vurgu yaptigi séylenebilir. Diger taraftan
sofist baglaminda distndigimizde i¢csel arinma kadar dissal bir arinmadan da bahsetmek mimkin hale
gelir:

YABANCI: Her hallkarda, bedene uygulanan tirld ¢esit arindirma sekilleri tek bir ad altinda toplanabilir.
THEAITETOS: Hangi sekiller, hangi ad?

YABANCI: Canl cisimlerde, jimnastigin ve tibbin, dakik bir aynin sayesinde gergeklestirdigi batin ic
arinmalarla; adi ne kadar adi olursa olsun, hamamcilik sanatinin tarif ettigi dis arinmalarin timd; cansiz
cisimlerde ise, tokaglama veya, genel bir deyisle, perdahlama sinifina giren, guliing goérindsli bir stri
adlar tasiyan bitin isler (Platon, 2000).

Tim bu Platonik belirlemeler, kavramin Platon’da ne anlama geldigini kati bir sekilde belirlememizi saglamaktan
uzak olsa da, filozofta nasil kullanildi§i hakkinda bize ciddi bir fikir verir. Platon dlstncesinde bir tir
arinmadan bahsetmektedir ve yukaridaki belirlemeler i1siginda bu arinma diistincesi ruhsal bir iyilik durumunu
isaret ettigi kadar fiziksel boyutu da olan dissal bir arinmayi da gostermektedir. Buradan hareketle kavramin
Platonik bir kullaniminin oldugunu ve sdz konusu kullanimin Aristoteles gibi dogrudan poetik bir kullanim
baglaminda disinllmekten ziyade daha ¢ok ruh — beden diyalektigi icerisinde ele alindigini géstermektedir.
Bu belirlemeler bize, arinmanin bir tiir bedensel anlamda temizlenme veya ruhsal anlamda saflasma anlaminda
Yunan diusuncesinde var oldugunu gdstermektedir. Aralarindaki kullanim farkini ise su sekildedir: “Platon
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ile Aristoteles'in katharsis'e koyduklari amag, bilgi olmasi bakimindan ayni, bilgiye ulasmadaki yontemleri
bakimindan ise farklidir: birisinin yontemi tartisma, digerinin ise duygulari harekete gecirmedir” (Can, 2006,
S. 66).

Simdi Aristoteles'te arinmanin muzik ile olan Aristotelesci baglantisi Gizerinde durulabilir.
3.4. Bir Arinma Olarak Miizik: Tartismalar

Aristoteles acgik ve yogun bir sekilde olmamakla birlikte, hatta yalniz iki kez arinma kavramini mizik diisincesini
ele alirken kullanir. Bu kullanim ittifakla uzun bir tarihsellige sahip bir tartisma dogurur: Miziksel bir arinmadan
s6z etmek mimkin muduir? Soru, yeni bir soru degildir ve hatta Orta ¢agdan beri aktielligini korumaktadir.
Nitekim Hathaway (2019), Politika'daki miizik ve arinma arasindaki iliskinin, Orta Cag disinurleri tarafindan
ele alindigini ifade eder. Ona gdre bunun agik bir kaniti Torquato Tasso’nun, Thomas Aquinas'in 6grencisi olan
Peter of Auvergne'lin mizikal arinma UGzerine yaptidi bir yoruma atifta bulunmasidir. Hathaway'in yorumu s6z
konusu iliskinin uzun bir tarihsellige sahip oldugunu gdstermektedir. Bununla birlikte asil tartisma mizigin
nitelikleri kismindan dogar. Soyle ki Aristoteles baslangigta mizigin ¢ islevini ifade eder ve bunlari kisaca
Ozetler. Hatirlanacagi Gizere bu islevler (1) edlence ve dinlenme (2) bir sekilde erdeme yonelmek, (3) serbest
zaman etkinliklerine ve pratik bilgelige bir katki saglamak seklinde ifade edilmisti. Agiklama devam eder ve
tekrar bu isleviere déndldiginde Aristoteles su belirlemeyi yapar: "“Muzigin sadece bir degil, birgok fayda igin
kullaniimasi gerektigini savundugumuza goére (burada arinmayla ne kastettigimi agiklamayacagim, ama siir
lizerine eserimde buna donecedim ve detayl tartisacagim” (Aristoteles, 2018). Siir lizerine olan tartismada
arinma uzerine vadedilen tarzda bir tartisma da bulunmaz. Fakat metne bir kavram olarak arinma girmistir. Bu
durumun nedenini su sekilde 6zetlemek mimkuindur:

(Bu ifade, aslinda Aristoteles icin esi benzeri gérilmemis bir bicime sahiptir. Aristoteles, baska yerlerde
‘Mpog' edatiyla yonetilen 6geleri baglarken, onlari simetrik olarak badlar, iki tane varsa aralarina bir
baglac koyar ya da U¢ 6Je varsa, Topikler 101a26'da oldugu gibi, baglagsiz bir sekilde listeler. Her
iki yontem de mantiksal acikliga sahiptir. Ancak daha temel bir sorun sudur: Aristoteles, daha 6nce
dinlenme ve serbest zaman etkinliklerini mizigin G¢ amacindan ikisi olarak birbirinden ayri tutmusken,
neden simdi bunlari tek bir kategori altinda toplasin? Bu durum, Franz Dirlmeier’i, rahatlama ile ilgili tpog
&veoly ...avamnouoly ifadesinin, ya mizigin amaclarinin Ggli siniflandirmasinda artik eglencenin (odLé)
yer almadigini merak eden bir eklemeci tarafindan sonradan eklenmis oldugunu ya da bu ifadenin U¢
amagctan ikincisiyle, yani arinma ile ilgili oldugunu ve Aristoteles'in arinma Uzerine yaptigi bir agiklamanin
yanlis bir sekilde yer degistirdigini 6ne slirmeye yoneltmistir (Ferrari, 2019, ss. 120-121).

Yani problem, metnin icerigi ile ilgilidir. Ferrari buradan hareketle arinmanin, polemige girdigi Dirlmeier ve
Schadewaldt'in soyledigi gibi ahlaki egitimin bir parcasi olarak degil serbest zaman etkinlidi ile iliskili oldugunu
belirtir. Clnkl onceki siniflandirmanin egitim / eglence / serbest zaman etkinligi oldugunu ve simdi bunun
egitim / arinma / serbest zaman etkinligi olarak degistigini varsayarsak, arinma eglencenin yerine geciyor gibi
gorinmektedir ve bu nedenle eglence kavramiyla iligkilendirilmelidir (Ferrari, 2019). Buna karsilik Dirlmeier
icin bu elestiri cok da gegerli olmayabilir. Clnkl ona gore arinma daha genis bir baglam icerisinde ele
alinmalidir ve o, Politika 1342 a11-18'den hareketle Ferrari'nin elestirisinden farklilasir. ilgili pasaj, arinmanin
yalnizca belirli bir grup insana degil, tim insanlara hitap ettigini ve evrensel bir slire¢ oldugunu gosterir.
Aristoteles, arinmanin yalnizca acima ve korku gibi duygularla sinirli olmadigini, ayni zamanda cosku gibi
daha yogun duygulari da kapsadigini belirtir. Bu, arinmanin hem bireysel hem de toplumsal diizeyde énemli
bir islevi oldugunu ortaya koyar (Dirimeier, 1940).

Bu tartisma dogrudan ilgili pasaja yonelmek suretiyle Pierre Destrée tarafindan da yapilir:

Politika 8'de, muzigin ama¢ ya da kullanimlarina iliskin iki tane oldukg¢a farkh UGgli ayrim buluruz.
Analizinin en basinda, Aristoteles ilk olarak sunlari siralar (1339a11-26): edlence (nmowdla) ve rahatlama
(avamauotg), -ki eglence rahatlama icindir- (1] 6€ oS XGpLv Avamaucews 0Ty, 1337b38-9); erdem
(&ipeTn) ya da onun deyisiyle tawdeia, yani ahlaki egitim; serbest zaman (dtaywyn). Bu, gorunlse gore,
biraz daha ileride tekrarladigi saglam ve kesin bir ayrimdir: mizik eiq mawdeiov A taudiav fi dlaywynv
(1339b13-14) amaglar, bu amaglarin her biri, kosullara ve kisilere bagli olarak hakiki bir amagtir. Ancak,
muzik egitimi béliminin sonunda tekrar glindeme geldiginde, bu t¢li ayrimin birka¢ 6nemli degisiklige
ugramasi dikkat cekicidir. Simdi, ahlaki egitim, duygusal arinma (madeiog €vekev Kai KaB&poewg) ve
‘lclincl olarak' 'serbest zaman, dinlenme, gevseme (tpitov 6¢ MPOCG Slaywynv TPoc &veciv Te Kol
TPOG TNV TAG ouvToviag avamoauolyv)' (1341036-41) arasinda yapilan bir ayrim ortaya c¢ikiyor. Bu yeni
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siralamanin yarattigi temel zorluk oldukca dikkat cekicidir: Serbest zaman ve rahatlama ilk basta iki
ayri amag olarak tanitilirken, simdi muzigin Gg¢lincld amacinin serbest zaman, dinlenme ve rahatlama
kiimesinde birlestiriimesi nasil agiklanabilir? (Destrée, 2017, ss. 35-36).

Yazarin bu soruya cevabi, metne yine muzigin 6zellikleri ikinci kez sayilirken bir ekleme oldugu yoénindedir
ve ¢6zUm dnerisi "eglence ve serbest zaman" ifadeleri sonradan eklenmis oldugundan ¢ikariimalari durumda
metnin bir anlam kazanacagi yonuindedir.

4. TARTISMA, SONUC VE ONERILER

Muzik arinma iliskisi Uzerinde duran felsefi galismalar, Aristoteles’ten kalan ve tam da tartismanin merkezinde
olan metnin hatalarla gunimduze ulastigini iddia ederler. Ancak hata lizerine olan bu uzlasi daha Gteye gitmez,
hatanin ne oldugu konusunda bir konsensus sz konusu degildir. Diger taraftan arinma kavraminin baglayici
kullanimi tam da bu uzlasinin olmadigi Politika'nin 8.7. pasajlardadir. Dolayisiyla mizigin dogasi ve islevleri
konusunda s6z konusu olan agik ve net olma durumu, arinma ve muzik arsindaki iliski igcin mimkun degildir.
Bu imkansizlik iliskinin genel geger kabul géren bir yorumunun varligina engel olur.

Farkh yorumlarin dayandigi rasyonel temellerin olmasi, mizik — arinma iliskisini cok boyutlu degerlendirmeye
imkan saglar. Soyle ki, arinma kavrami, cok boyutlu bir yapiya sahip olup, etimolojik kdkeni incelendiginde
ahlaki, estetik, egitimsel ve fiziksel yonleri barindirdigi agikga gortlmektedir. Ancak, bu kavram Aristoteles'in
felsefesinde dogrudan ve ayrintili bir sekilde ele alinmamistir. Bu eksiklik, baglamsal bir degerlendirme
gerektirir. SOyle ki, tarihsel bir déneme ait bir kavramin anlasiimasi, dncelikle o dénemin metinlerine ve tarihsel
baglamina dayall bir incelemeyi zorunlu kilar. Bununla birlikte, ge¢gmiste var olan bir kavram, kendi tarihsel
baglaminin etkilerini tasiyarak glinimuze ulasabilir ve bu sirecte farkli bir icerik ve anlam kazanabilir. Diger
yandan, bir kavramin kullanildigi dénemde, o donemin muhataplari tarafindan ayrintili bir agiklamaya gerek
duyulmaksizin acik¢a biliniyor ve anlasiliyor olmasi da mimkindtr. Bu durumu arinma kavrami baglaminda
ele aldigimizda, bu kavramin belirli bir alanla sinirli kalmadidini, aksine yasamin tim yonleriyle baglantili olarak
anlasllabilecegini iddia etmek mimkundir.

Arinma kavrami, muzikle iliskilendirildiginde estetik bir boyut kazanir. Bunun yani sira, bir ara¢ olarak
degerlendirildiginde, Aristoteles'in ahlak anlayisinda belirttigi olgun karakterin olusumunda bir egitim araci
olarak daislev gorebilir. Bu baglamda, arinma kavrami hem bireyin ahlaki gelisimine hem de estetik duyarlliginin
sekillenmesine katki saglayan ¢ok yonli bir olgu olarak degerlendirilebilir. Dolayisiyla Politika'daki mizigin
ve arinmanin islevine dair tartismayi ahlaki, estetik, eglence, serbest zaman veya fiziksel bir baglamda
degerlendirmek yerine her biri icin gecerli olabilecek bir arinma distincesini aramak daha dogru bir yaklasim
olacaktir.
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EXTENDED ABSTRACT
1. Introduction

Aristotle is a Greek thinker who left many works on the practical as well as the theoretical reality of philosophy.
However, in his classification of sciences, music does not directly appear as a field of science (episteme).
Aristotle categorizes different types of knowing under three main headings according to their differences in
subject matter and approach: Generative or Poetic sciences, Practical sciences and Theoretical sciences
(Aristoteles, 1996, ss. 291-292 and 462; 1025b and 1064a). Although music does not directly fall under
these three types of sciences, it can be clearly stated that it is one of the productive or poetic sciences.
These sciences are reconsidered among themselves through the concept of imitation. In Poetics, further
classification is made according to the different ways of imitation: Means of imitation: Language, rhythm,
melody; Object of imitation: The moral status of the characters (noble, common or bad); method of imitation:
Narration or direct staging of the story. Source This division of genres also reveals the types of poiesis
activity. Thus, in terms of its nature and the value attached to it, music can be justified as a science of poiesis
that uses a form of imitation. The function of the poetic arts can be expressed as follows: “Since all poetic
arts are representational, their various goals include, among others, providing us with a kind of awareness.
They fulfil their specific emotional purpose by affecting our understanding, and by affecting our emotions
they affect our understanding” (Rorty, 2016, p. 61). In his discussion of the poetic sciences, Aristotle explicitly
articulates the effect of tragedy on emotions through fear and pity and thus through its purpose (telos):
Purgation. This makes it possible to uncover the nature of the Aristotelian view of music. Just as tragedy
provides a kind of purgation through fear and pity, music as a form of poiesis has the same effect on the
emotions and the person: Music should be seen as a means of purgation.

2. Method

The main methodological approach of this study has been an evaluation of texts, as presenting Aristotle's
understanding of music entails drawing a theoretical framework based on praxis. Therefore, the method used
is the descriptive research method. The descriptive research method analyzes situations, phenomena, or
groups as they are and does not focus on cause-and-effect relationships. In this context, relating a historical
and philosophical situation to another phenomenon—namely, examining Aristotle’s views on music through
the concept of catharsis—requires a descriptive method. Within this method, since the relationship between
music and catharsis is centered specifically on Aristotle, the “relational survey method” has been employed.
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The relational survey model refers to a survey approach aimed at determining the existence of co-variation
between two or more variables. In the relational survey model, it is examined whether the variables change
together and, if so, how this change occurs (Karasar, 2011). In this context, the study describes the ideas and
views of the famous philosopher Aristotle, specifically regarding music.

A literature review was conducted by analyzing Aristotle’s two fundamental texts on his understanding of
music, Politics and Poetics. Subsequently, secondary literature addressing the relationship between music
and catharsis was evaluated. The literature on this relationship was assessed from a comparative and
interpretative perspective.

3. Findings, Discussion and Results

The concept of purgation has a multidimensional structure, and when its etymological origin is examined, it is
clearly seen that it includes moral, aesthetic, educational, and physical aspects. However, this concept is not
addressed directly and in detail in Aristotle's philosophy. This deficiency requires a contextual assessment.
That is to say, understanding a concept belonging to a historical period necessitates an analysis based on
the texts and historical context of that period. However, a concept that existed in the past can reach the
present by bearing the effects of its own historical context and may acquire a different content and meaning
in this process. On the other hand, it is also possible for a concept to be clearly known and understood by the
interlocutors of that period without the need for a detailed explanation. When we consider this situation in the
context of the concept of purgation, it is possible to argue that this concept is not limited to a specific field
but can be understood in connection with all aspects of life.

The concept of purgation gains an aesthetic dimension when associated with music. In addition, when
considered as a tool, it can also function as an educational tool in the formation of the mature character that
Aristotle states in his understanding of morality. In this context, the concept of purgation can be considered
as a multifaceted phenomenon that contributes both to the moral development of the individual and to the
shaping of his aesthetic sensibility. Therefore, instead of evaluating the discussion of the function of music
and purgation in Politics in a moral, aesthetic, recreational, leisure, or physical context, it would be a better
approach to look for a purgation idea that can apply to each of them.
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Bu makalede milli-manevi kdltlir mirasimiz Yunus Emre’nin siirlerinden biri olan Sordum Sari Cicege ilahisinin Milli Egitim
Bakanligi'na bagliilkokullarda verilen degerler egitimi derslerinde materyal olarak kullanilabilirligi incelenmistir. Arastirmada
bir sistemi veya mifredati gelistirmeye, degistirmeye veya daha islevsel hale getirmeye yonelik calisma yontemlerinden
biri olan eylem arastirmasi kullaniimistir. Yunus Emre; hayati, inan¢ diinyasi, insanliga olan bakis agisi 1200'lu yillardan
glinimuze kadar ulasan nadir sahsiyetlerden biridir. Yunus Emre'nin blyuk bir toplulugu ayni cati altina toplayacak
kadar kuvvetli fikirleri ve bunlari aktarirken kullandidi etkili dil, gaglar asan etkiyi olusturmasinin en 6nemli sebeplerinden
biri olarak goriilmistiir. Bununla birlikte kullandigi hece ve aruz vezni Oz Tiirkgenin aktariminda biiyiik rol oynamustir.
Gunumizde herkes tarafindan kabul géren bu zengin miras, kimi zaman siir formatiyla halkin dilinde kimi zaman musikide
kullanilan bir egitim metodu olan mesk usulliyle cami ve tekkelerde her gecen gtin kendini asarak toplumda kult haline
gelmistir. Bu kolay akisin, calismanin hedefi olan musiki ile degerler egitimi aktarimina da yararl olacagi distnilmektedir.
Bu sebeple 6rnek olarak segilen Palet Tiirk Mizigi ilkdgretim Okulu'nda okuyan 1,2,3 ve 4. sinif kademesindeki 80
ogrenciye degerler egitimi dersi esnasinda Yunus Emre'ye ait Sordum Sari Cicege siirinin segdh makamindaki ilahisi mesk
edilmistir. ilahide gecen degerler, acik uclu sorular halinde &grencilere yoneltilerek, anladiklarini resmetmeleri istenmistir.
Arastirma sirecinde elde edilen verilerde Yunus Emre'nin; sevgi, saygi, 6z benlik, insan sevgisi, doga sevgisi gibi soyut ve
somut kavramlar hakkindaki evrensel fikirlerinin Milli Egitim Bakanlgi'na bagh okullarda muifredata alinan degerler egitimi
ders igerikleriyle ortlistigu gozlemlenmistir. Yunus Emre ilahilerinin degerler egitiminde kullanilabilirligi Gzerine yapilan bu
arastirmanin 6grenciler lizerinde olumlu etkiler olusturdugu goérilmustur. Ayrica elde edilen verilerde bu yontemin 6gretim
surecine katki sagladigina dair bulgulara rastlanmistir.

Anahtar kelimeler: Tlrk din mizigi, degerler, degerler egitimi, Yunus Emre, s6zli aktarim

ABTRACT

In this article, the usability of the poem Sordum Sari Cicege, one of the poems of our national-spiritual cultural heritage
Yunus Emre, as a material in the values education courses given in primary schools affiliated with the Ministry of National
Education was examined.the research, action research, which is one of the working methods aimed at developing,
changing or making a system or curriculum more functional, was used. Yunus Emre is one of the rare figures whose life,
world of faith and perspective on humanity have survived from the 1200s to the present day. His ideas strong enough to
gather a large community under the same roof and the effective language he used to convey them have been seen as
one of the reasons for his impact that transcended the ages, and the syllabic and aruz meter he used played a major role
in the transmission of Pure Turkish. This rich heritage, which is accepted by everyone today, has surpassed itself day by
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Yunus Emre’nin Sordum Sari Cigege ilahisi 6rnekleminden Tiirk miiziginde degerler egitimi

day in mosques and lodges with the mesk method, an education method sometimes used in the language of the people in
the form of poetry and sometimes in music, and has become a cult in society. It is thought that this easy flow and cultural
heritage will also be beneficial for the transfer of values education through music, which is the target of the study. For this
reason, the hymn of Yunus Emre's poem Sordum Sari Cicede in segah makam was practiced during the values education
lesson for the 1st, 2nd, 3rd and 4th grade students studying at Palet Turkish Music Primary School, which was selected as
an example. The values in the hymn were directed to the children in the form of open-ended questions and the students
were asked to draw what they understood. In the data obtained during the research process; it was observed that Yunus
Emre’s universal ideas about abstract and concrete concepts such as love, respect, self, love of humanity, love of nature
overlap with the values education course contents included in the curriculum in schools affiliated with the Ministry of
National Education. As a result, it was observed that this research conducted on the usability of Yunus Emre hymns in
values education had positive effects on thestudents, and according to the data obtained, it was found that this method
contributed to the teaching process.

Keywords: Turkish religious music, values, values education, Yunus Emre, oral transmission

1. GIRIS

Bu calismada degerler egitimi baglaminda Yunus Emre siirlerinden biri olan Sordum Sari Cigcege adli ilahinin
mesk usulliyle 6greticiligi ve egiticiligi arastinimistir. ilkokul, cocuklarin degerler egitimi 6grenme siirecinde
onemli bir yer tutar. Eksi (2003), bu konuda bireyin olumlu degerler edinmesi ve karakterli bir yapida
yetismesinin kendiliginden olamayacagini, bu sebeple degerler egitimini 6gretmenin zorunlu oldugunu,
bu safhada okullara ciddi goérev distliglnd, okullarin bireyi beceri ile donatmak ve ahlaki davranislar
sergilemesine yardimci olmak gibi hedefleri olmasi gerektigini vurgular. Burada deginilen diger bir husus ise
degerler egitimini tamamlamis bir kisinin, toplumun gelecedi i¢in de ne kadar 6nemli bir roll oldugudur. Ayni
zamanda Suh ve Traiger da (1999), okulun sadece caliskan 6grenciler yetistirmesi degil, ayni zamanda ahlaki
degerlere sahip bireyler yetistirmesi gerektigini vurgulamistir. Okullardaki degerler egitimi aktariminin bireyin
gelisiminde dnemli bir yeri oldugu distnildigiinde -Veugelers'in (2000) de ifade ettigi Gizere- uygulanmakta
olan programlarin degerler egitimi konusundaki yeterliligi tartisiimasi gereken énemli bir sorundur.

Cice ve Ozgan (2017), degerler egitimi kapsaminda okulda yapilan uygulamalarin cok cesitlilik gdsteriyor
gibi goziikmesine ragmen bu konuda ortak bir plan ve tavir birliginin olmadigini, bazi etkinliklerin bireysel
bir cabanin Urtinu olarak sure geldigini; uygulama metotlarinin ¢ogaltilip, etkinliklerin yayginlagsmasina agirhk
verilmesi gerektigini vurgulamislardir. Kullanilan metotlarin, ders saatlerinin sliresi icerisinde ¢ocuklardaki
dikkat seviyesiile dogru orantili olarak seyri gdzlemlendiginde, cocuklarin kendi 6z cevherinde bulundurdugu
potansiyeli aciga cikarmada yavan kaldidi, fiziksel ve zihinsel kabiliyetli bireylerin tekdiize sistemlerle
kendini ortaya koyamadidi cesitli arastirmalarda kanitlanmistir. Ekici'nin (2023) uyguladigi Ogretmen
Goértusleri Dogrultusunda Deger Aktariminin Gerceklesmeme Nedenleri adl calismada, deder aktariminin
gerceklesebilmesi igin egitim slrecinde bilgiye degil uygulamalara agirlik verilmesi gerektigi, ¢cocugun
degerleri 6grenip davranisa donustirmesi ve kalicihdin saglanmasi igin etkinlikler diizenlenip farkli metotlara
basvurulmasi gerektigi dile getiriimektedir. Ayrica Ekici (2023), medyada degerler egitimine yonelik editici
yayinlarin ¢gogalmasiyla deger aktariminin gerceklesmesi noktasinda olumlu sonuca ulasilabilecegini ifade
etmistir.

ilkokul cagindaki cocuklara degerler egitimi; gorsel, isitsel, duyusal ve sanatsal bircok ydntem ile anlatilabilir.
Gorsel materyallerde animasyon, harita, grafik, tablo, benzetim oldukg¢a etkili oldugu gibi mimari ve el
sanatlari da yardimci unsurlardan sayilabilir. isitsel materyallerde ise dini musiki etkili yéntemlerden biri
olabilir. Dini musiki ile egitim hedeflendiginde glincel ve popller birgok calisma ve isim sosyal medya
platformlarinda karsimiza cikmaktadir. Fakat dogru secim icin géz 6niinde bulundurulmasi gereken birgok
etken vardir. Materyal olarak segilecek eserlerin ¢ocuklarin duygu ve disunce dinyasina, milli-manevi
temel degerlerine; yalin bir dil akisina, pedagojik olarak kapsayiciliga ve melodik olarak akilda kaliciliga
sahip olmasi beklenmektedir. Ancak giincel eserlerin ¢ok azinin bu beklentileri karsiladigi distndimektedir.
Yasadigimiz toplumun birlestirici unsurlarina, milli ve yerel 6z kaynaklarina basvuruldugunda pek ¢ok isim
ve metot karsimiza cikmaktadir. Yunus Emre bu isimlerden biridir. 14. ylizyillda Anadolu'da Yunus Emre'nin
yasadigi doneme ve bulundugu ortama bakildiginda, savaslarin hakim oldugu, yeni bir toplumun insa edildigi
ve Anadolu’nun Tirklesmeye basladidi karmasik bir cografya gorilmektedir. Ancak bu zorlu dénem Yunus
Emre, Mevlana Celalleddin Rumi gibi Tirk toplumunun deder taslarini yerlestiren bliylk sahsiyetleri de ortaya
cikarmistir. Bu dénemin kanaat 6nderlerinin, toplumun yapisina ve inanglarina uygun sifahi receteler sundugu
anlasiimaktadir. Yunus Emre yasadigi dénemde halkin moral ve ruhsal ihtiyaclarini gézeterek, insan odakli
Ogretileriyle derin ve kalici bir etki birakmistir. Yunus Emre’nin siirlerinin halk arasinda sézel olarak aktariimasi
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ise bu eserlerin zamanla halkin dili ve kiiltlirine entegre olmasini saglamistir. Bu sayede siirleri, sadece edebi
eserler olarak degil ayni zamanda toplumun birlestirici bir glicl olarak islev gérmustir. Dénem degismis,
toplum sorunlari 21. yuzyilda farklilasmis olsa da 14. ylzyilda verilen 6gutlerin hala giinimuz insanina etki
edecek kadar guicli oldugu ise bize ulasan eserlerinden acik¢ca anlasiimaktadir. Sonug¢ olarak, onun siirleri
sadece bir edebiyat mirasi degdil ayni zamanda her donemde bireylerin ve toplumlarin karsilastigi zorluklarla
bas edebilmek i¢in sunulan evrensel bir yol haritasi olarak gorilebilmektedir.

Turk Kulturiinde Miizik Uygulamalari ve Sozlii Aktarim

Biraz daha eskiye donip Turk toplumunda ses-muzik iliskisini inceledigimizde godgebe olarak, dogayla i¢
ice yasayan Turklerin; sesi, dogadan bir parca olarak nitelendirdigini gérmekteyiz. Bu dénemde nevruz,
kalender, gok gurultusu, simsek, yagmur, firtina gibi doga olaylarinin bir ruhu oldugunu ve tanrinin insana
bu doga olaylarini uyarici veya mujdeleyici olarak gonderdigine inanan savasg! bir toplum buluruz. Doga,
insani buttinleyen bir faktor, insan ise doganin hareketlerine gére guinlik yasamini ve 6zel gunlerini, ayinlerini
diizenleyen bir donglnin parcgasidir. Tanri bilinci ve doda hareketlerini birbiri ile bagdastiran bu toplumda
sesli gelenek kamlar, ozanlar ve samanlarin diizenledidi ayinler ile siirmekteydi. Ak'in (1997) deyimiyle, "bu
ayinlerde ortam, kisi, ses hep bir ahenk iginde, tanrinin sesini duymaya c¢alisir, bunun igin araya yardimcilar
koyarlardi". Samanlarin 6lim, dogum, kutlama gibi olaylarda kullandiklari davul, zil ve kds ise bu ayinlerin ana
temasini olustururdu. Kot ruhlari kovmak, hastaliklara sifa olmak veya bir savas dizeni almak gibi birgok
amacla kullanilan bu sesler, ortama gore azalip ¢ogalan melodiler, zaman zaman ari viziltisi, bazen de ylksek
ugultulara déniisiirdii (Bozdemir ve Ozcelik, 2019).

Tiirklerin Misliman olmasi ve Selcuklu devletinin kurulmasiyla birlikte bu térenler islam dininin emir ve
yasaklarina gore yon degistirmistir. Bliylikcan Sayilir'a (2022) gore ""Kopuz calan ozanlar, asiklar Turk Halk
Muziginin temellerini atarken, tug takimlari ile askeri muzik sekillenmeye baslamis, kamlar ise dini musikinin
ilk 6rneklerini teskil etmistir”. Camurcuoglu Tosuna (2024) gére ise islamiyet'e gecis ile ritiieller yerini daha
islami &lciilere uygun térenlere birakmis, Anadolu'da Siinni Tirkler, Bektasiler ve Aleviler ile bu gelenekler
Tirk islam kiiltiir mozaigini olusturmustur. Ahmed Yesevi, Mevlana, Haci Bektas-1 Veli ve Yunus Emre gibi
sufiler Anadolu insaninin hamisi haline gelmislerdir. Yeseviyye, Mevleviyye, Klbreviyye, Sihreverdiyye ve
Rufaiyye gibi tarikatlar ise zaviyeleri ile Anadolu’nun mamur héle gelmesinde énemli roller Ustlenmislerdir
(Ozkdse, 2003). Tiirk tarihinde samanlarla basladigi bilinen bu sesli-sdzIi kiiltiir aktarimi, Anadolu'ya kadar
farkli formlara birlnerek gelmis, temel enstrimani insan olan mizik-ses kultlirl bazen hizli bazen yavas,
ama surekli degisen ve donusen bir olgu olarak sliregelmistir. Tlrk tarihindeki bu degisimi arastirdigimizda
Engin (2023), Turklerin Orta Asya'dan getirdikleri mUsiki birikimi, 6zellikle Abdilkadir Meragdi'nin énciliginde
Anadolu’'da yayilmaya baslamis, sonraki dénemlerde bu masiki tiriine "“Turk Mizigi' denilmis, Turk muzigi de
kendi icerisinde ""Halk Muzigi" ve "Klasik Turk Mizigi" seklinde ikiye ayriimig, ""Tlrk Din MUsikisi' de Klasik
Turk masikisinin bir alt dali olarak yerini almistir diyerek bu degdisimi tanimlamistir.

Gagman’a (2021) gére “Tarih boyunca miizik, bir sanat olmasinin yaninda bir tedavi unsuru olarak da ilim ile
ugrasan kisiler tarafindan arastiriimis ve tedavi ydontemleri arasinda yerini almig, hangi kisileri nasil etkiledigine
dair ilmi calismalar ortaya koyulmustur”. Bir tedavi yontemi olarak muzigin kullanilmasi ise samanlarin
uygulamalarindan sonra ilk kez Selguklu-Osmanli dénemi sifahanelerinde goriilmeye baslanmistir (Ozkése,
2003). Razi, Farabi, ibn Sina, Hasan Suuri ve Gevrekzade Hasan Efendi'nin yaptigi calismalar sonucunda
muzigin insan psikolojisi ve fizyolojisi Uzerindeki etkileri sistematik bir bicimde ele alinmis, tibbi bir yontem
olarak kullanimi yayginlasmistir. Ornegin Osmanl déneminde saray hekimi olan Musa bin Hamun miizikle
tedavi yontemini gocuk psikolojisi hastaliklarini tedavi etmede kullanmistir (Somakci, 2003).

Gocuk hastaliklarini hangi makamin iyilestirdigini Hekimbasi Gevrekzade Hasan Efendi, Emraz-1 Ruhaniye'yi
“Negama-1 Musikiye" adli eserinde:

Buselik makami: Kalga, bas ve g6z agrilarina iyi gelmektedir.

Biiziirk makami: Beyin, kulung agrilari ve kuvvetsizlik durumlarinda kullaniimaktadir. Hicaz makami: idrar
yolu hastaliklarina iyi gelmektedir.

Hiseyni makami: Karaciger, kalp hastaliklarina iyi gelmektedir. Irak makami: Cocuktaki menenjit
hastaligina faydalidir.

Isfahan makami: Zihin agikhgi verir. Atesli hastaliklarda kullaniimaktadir.
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Neva makami: Bllug cadina ulasmis cocuk, kalca agri ve gonil sevinci icin kullanilan makamdir.
Rehavi makami: Bas agrilarina, burun kanamasina, felg ve balgam hastaliklarina iyi gelmektedir.
Ussak makami: Ayak agrilarina ve uykusuzluga iyi gelmektedir.

Zirefkend makami: Fel¢ ve sirt agrilari icin kullaniimaktadir.

Zirgule makami: Kalp, beyin, mide ve karaciger hastaliklarina iyi gelmektedir

diyerek ifade etmistir (Giiner, 2007). Ornek olarak sectigimiz Sordum Sari Cicege ilahisinin makami olan
Segah makami ise Irak makaminin bir subesi olarak 14. yiizyildan itibaren karsimiza gikmaktadir. Ugiincii hane
anlamina gelmekle birlikte hiiziin ile ziihd'l ifade etmektedir (Gercek, 2015). Kutlug'a gore “Sistemci okul
kurucularinda 24 sube bulunan iki nagmeden olusan bir lahindir. Benzeri olan irak makami, ana makamlar
arasindadir. Sultan Il. Murat Han déneminin iki mizikologu Hizir Bin Abdullah ve Bedr-i Dilsad segah makamini
ana makamlardan saymislardir. Bunun sebeplerinden biri, Abdulkadir Meragi'nin Segah'tan iki kar bestelemis
olabilecegidir” (Kutlug, 2000) .

GlnUmuze bakildiginda Dogan'in (2022) Klasik Tirk Mizigi Makamlari Uygulanarak Yapilan Hemsirelik
Doktora Tezlerinin Degiskenler Agisindan Sistematik incelenmesi adli calismasinda miizik terapi uygulamalari
ele alinmistir. Calismada Segah makami, Hiseyni makami ve Rast makami iceren 30 dakikallk CD yogun
bakim hastalarina dinletilmis ve muzik terapi ile aromaterapi uygulanan grubun nabiz ortalamalarinin normal
seviyeye ulastigi gozlemlenmistir. Bu sonug, Gevrekzade Hasan Efendi’nin yuzyillar dnce gelistirdigi makamlar
ile tedavi yonteminin etkinligini destekler niteliktedir.

Mesk Sistemi

Tirk toplumundaki kiiltlir ve zanaat aktariminin devamlilidi noktasinda temel bir egitim-6gretim metodu olan
mesk usulliine, musiki 6grenmek anlaminda ilk defa 16. Ylzyilda, Babir Sah'in Bablrname isimli eserinde
rastlanmistir. “Mesk, ustadan ¢iraga aktarimi esas alan, taklit, 6rnek alma, hafiza ve ezber temelinde uygulanan
geleneksel bir egitim yontemidir. Taklit ve model alma lizerinden gelisen mesk, tekrar (takrir) metoduna dayali
oldudu icin bir egitim yontemi olmanin yani sira 6zellikle muzik kultirinin aktariminin gergceklesmesinde
de etkili olmustur” (Ersu, 1999). Tura (1988) ise usul uygulamaya dikkat cekerek “Mesk esnasinda Ustattan
ozellikle iki sey edinilir. Eseri hafizaya kaydetmek ve yorumlamak. Bu da bir eseri giftesine uygun bir ifade
tarzi ile bestelendigi makamin 6zellikleri de dikkate alinarak, usul ve formu bozmadan ve bestekarin estetik
anlayisina saygili kalmak kaydi ile kendi estetik anlayisini da katarak icra etmek” diyerek mesk ydntemini
tanimlamaktadir. Uzuncarsili (1977), “Osmanli Devleti basindan itibaren hudutlarini genisletmekle beraber,
dis ve icteki micadele nedeniyle olduk¢a huzurlu bir devri padisahin sair ve bilgili olmasi ve musiki ile
aldkasi sebebiyle Sultan ikinci Murad (1421 - 1451) zamaninda bulmustur’” demektedir. Evliya Celebi ise
Seyahatname'sinde 1635'te mesk sisteminin kurumsallasmis bir sekilde Topkapi Sarayi'nda icra edildigini,
kendisinin de sarayda musiki 6grenmeye basladigini ve sarayda fasillarin icra edildigi bir meskhanenin
bulundugunu ifade etmektedir (Evliya Celebi, 1848/1977, s. 245).

20. yuzyila kadar kullanilan bu sistemin, matbaanin bulunmasi ve Bati muzik kiltiriinde nota yaziliminin
yayginlasmasiyla etkisini kaybettigi gortlmektedir. 20.ylizyildan itibaren ses-s6z hafizasi kagida dokulmus,
bir Ustattan 6grenilecek teorik bilgiler kitaplar ve internet yoluyla erisilebilir olmustur. Fakat Turk Muzigi
egitiminin icra ile teori arasindaki uyusmazliklardan kaynaklanan anlatim guglukleri sebebiyle modern egitim
yontemlerinin yaninda hala mesk yontemine de ihtiyac duyuldugu gortlmustir. Manevi bir egitimi icinde
barindiran bu metot hala Turk devlet konservatuarlarinda kullaniimaktadir. Kendisinden dnceki nesle ait tim
mdizikal birikimin, her zamanin lGstadina gore en dogru sekilde icra edilerek, eserlerin nesilden nesle aktarimini
saglayan mesk yonteminin kultlrel devamliligin saglanabilmesi adina buyuk bir 6neme sahip oldugu acgik¢a
gorulmektedir.
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Degerler Egitiminde Mesk Usuliinilin Kullanimi

Degerler egitimi 6greniminde mesk usulinin kullanimi noktasina deginecek olursak, insan iliskisi ve kisisel
gozlemlemenin kullaniimasi ile aninda geri donlstin saglanabildigi etkin bir ydntem olan bu metot, ayni
zamanda Gardner'in (1993) coklu zeka kuramini destekler niteliktedir. Eserin usull vurulurken “dokunsal/
kinestetik 6grenme”, eserin saz kismi uygulanirken “duyusal 6grenme”, gifte kisminda ise "etik degerleri
ogrenme"” gergeklesir. Boylece, tekdlize yapilan uygulamalara nazaran daha etkili ve kalici bir 6grenme bigimi
ortaya cikar.'

Sesin milletimizce tarihini inceledigimizde Orta Asya'dan itibaren genlerimizin yapisinda mesk usull
uygulamasinin tekrar ettigini gérmekteyiz. Bu yontem ile 6grenme gelenekten gelecege bir kopri olabilir. Bu
koprinin énemli bir ayagini ise Turk toplumunun ortak ve nadide bir temsilcisi olan Yunus Emre’nin eserlerinin
olusturdugu séylenebilir. Bu baglamda Yunus Emre'nin Sordum Sari Cigede siirinin segdh makaminda
bestelenmis bu hali, mesk usulliyle 6gretime son derece uygun bir drnek teskil etmektedir. Calismamiz, bu
eser Uzerinden mesk usulliniin egitimdeki islevselligini ve bu yéntemin degerler egitimi agisindan nasil bir
katki saglayabilecegini ortaya koymayi amaclamaktadir.

1.1. Arastirmanin Amaci

Bu arastirmada Yunus Emre'nin Sordum Sari Cigege ilahisindeki kavramlar degerler egitimi dersi baglaminda
ele alinmis ve bu derslerin dini musiki ile harmanlanarak ¢ocuklardaki ahlak egditimine sagladigi katkilar
incelenmistir. Yapilan arastirmanin degerler editimi agisindan islevselligi, cocuklar tzerindeki yansimasi, Palet
Tirk Mizigi ilkokulu'nda uygulanan &lceklerle test edilmis ulasilan sonuclar dogrultusunda cocuklarin zihin
dinyalarinda olusan etkiler gdzlemlenmistir.

1.2. Arastirmanin Onemi

Bu calisma Milli Egitim Bakanligi'na bagl okullarda ¢ocuklara verilen degerler egitimi dersinde Yunus Emre
ilahilerini materyal olarak kullanan ilk calisma olmasi sebebiyle 6nem arz etmektedir.

2. YONTEM

Bu calisma nitel arastirma yodntemlerinden eylem arastirmasi olarak tasarlanmistir. Beyhan (2013) bu
yontemin egitmenlerin kendilerine elestirel gozle yaklasabilme gibi olanaklari olmasindan dolayi gerek
kendilerini tanima ve gelistirme gerekse deneyimlerini meslektaslariyla paylasarak isbirliginde bulunabilme,
yeni teknikler ve sorunlarina ¢6zlim getirebilme agisindan énemli oldugunu vurgular. Calismada gozlemler,
yari yapilandiriimis milakatlar ve galisma esnasinda ¢ocuklar tarafindan olusturulan dokimanlar toplanarak;
islenebilir hale getirilmistir. Eylem arastirmasini diger arastirmalardan ayiran dzelliklerin ilki olarak halihazirda
bulunan uygulamalari iyilestirmeyi hedeflemesi gelmektedir. Bireylerin arastirma slrecine dogrudan katihim
saglamalari, evren olarak gergek diinya olmasi sorunlarin yerinde tespit edilmesine olanak saglar. Ayni
zamanda bu arastirma yontemi gozlem ve yari yapilandiriimis milakati da kapsadigi icin bireylerin sosyal
olarak degisimini de desteklemektedir. Bu yontemin tercihindeki sebeplerden biri de O'Brien’in (2001) belirttigi
Uzere eylem arastirmasinin yasayarak ogretmesidir; problemin tanimlanmasi, ¢cabalarin sonucunun goérulmesi,
tekrarlanabilme dzelliklerinin olmasidir.

Galisma olusturulurken, cocuklara dini degerler derslerinde o6gretiimesi hedeflenen kavramlar, secilen
ilahide verilmesi istenen mesajla paralel olacak sekilde diizenlenmistir. Gozlem igin segilen Palet Turk Muzigi
ilkdgretim Okulundan ve secilen 80 cocudun ailesinden gereken izinler alinmistir. Dersler kamera kaydina
alinmig, acik uclu sorular ve yari yapilandiriimis gorismelerle gugclendirilmistir. Sonugta toplanan veriler ve
yari yapilandiriimis gorismeler transkripte dokilmuis, ¢ocuklardaki degisimler ve derslerin bu ydntemle
uygulanabilirligi makaleye aktariimistir.
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Sekil 1" de, ¢calismada uygulanan eylem arastirmasinin asamalari sirasiyla gosterilmistir.

Sekil 1

Arastirma Yéntemi ve Asamalari

nitel aragstirma yontemlerinden
eylem aragstirmasi

o2 (03 o4

cocuklara dini degerler
derslerinde 6gretilmesi
hedeflenen kavramlarin
segilen ilahide
verilmesi istenen
mesajla paralel olacak
sekilde dizenleme

ilahileri siir olarak
okuma ve
ensturmanla
megk seklinde
okuma

eserle bagdasturilmis
acik uclu sorular
sorma ve 6grencilerin
gerek sozli gerek
cizim ile kendilerini
ifade etmeleri

toplanan verilerin
transkripte dokilmesi
ve cocuklardaki
degisimlerin, derslerin
bu yontemle
uygulanabilirliginin
teze aktarma

2.1. Arastirmanin Etik izinleri

Yapilan bu galismada "Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda
uyulmasi belirtilen tim kurallara uyulmustur. Yonergenin ikinci bélimui olan “Bilimsel Arastirma ve Yayin
Etigine Aykiri Eylemler” baslidi altinda belirtilen eylemlerden higbiri gerceklestiriimemistir.

Etik kurul izin bilgileri:
Etik degerlendirmeyi yapan kurul adi: MEB- Yenilik ve Egitim Teknolojileri Genel Mudurligu
Etik degerlendirme kararinin tarihi: 31.01.2024

Etik degerlendirme belgesi sayl numarasi: 202312293924653183

3. BULGULAR

Bu calisma; gorsellestiriimis ve hikayelestirilmis isitsel kavramlarin, bir bilgiyi 6grenmede kalici etki olusturma
oranini arastirmaktadir. Calismanin érneklemi Palet Tiirk Miizigi ilkégretim Okulu'ndaki 1, 2, 3 ve 4. siniflardan
olusturulmustur. Her sinifta 6nce Sordum Sari Cigcege ilahisi 80 ¢cocuga once siir seklinde okutulmus, ardindan
ilahi formati mesk edilmistir. Arastirmanin bir baska ayadi olan acik ucglu sorular ile ilahide gegen degerler
pekistirilmistir. TUm kademelerdeki ¢ocuklar, konunun farkli yéntemlerle islenmesi nedeniyle dersi ilgi ¢ekici
bulmuslar ve resim yaparak kendilerini ifade etmekten keyif almislardir.

Arastirma sirasinda yapilan bir bagka gézlem ise saat farkliliklarindan dogan dinleme-anlama oranlari olmustur.
Ornegin 1.sinif 6grencileri Cuma giinl son saat anlatilan derslere daha az katilim saglarken, Persembe 6glen
saatlerinde yapilan derslere neredeyse ylizde ylize yakin katilim oldugu gézlemlenmistir.

Arastirmanin baska bir ayagdini ise gorseller olusturmaktadir. Son asamada &6grencilerden anladiklarini
resmetmeleri istenerek toplanan veriler incelendiginde 1 ve 2. sinif 6grencileri somut ve soyut kavramlari
henliz tam olusturamadigi i¢in kimi 6grenci Yunus Emre ile sari ¢gicek resmi gizerken kimisi sadece yunus
baligi ¢izmistir. 1, 2. sinif 6grencileri resimlerinde 6lim, toprak kavramlarinda ¢ok basit yapilar olustururken
3, 4. siniflar daha somut kavramlara odaklanmustir. isitsel, gérsel ve siirsel anlatim- aktarim arasindaki farklar
analiz edilmis, bulgular kisminda sekil ve tablolar ile agiklanmistir. Calismada kullanilan nota bilgisi Gorsel 1'de
verilmistir.
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Gorsel 1

Nota Bilgisi (Karagéz ve Yunus Emre, t.y.).
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Cocuklara sorulan yari yapilandirilmis mulakat sorulari ise soyledir:

A- Cicekler konusur mu?

B- Esyalar konusur mu?

C- Kainattaki her sey canli midir?
D- insan neyden yaratimistir?

E- Adem peygamber kimdir?
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80 6grencinin kademelere gore verdigi genel cevaplar ve derslerin seyri soyle ilerlemistir:
» 1.sinif dgrenci grubu mesk edilen ilahiye eslik edebilmistir.

» Sari gicek, karahindiba, papatya ciceklerinden bahsedildikten sonra "Cigekler konusur mu?” sorusunda
sinif ikiye bolinmdistur. Ogrenci A, gigegdin glinesin hareketlerine goére donerek Allah’la konustugunu
soylemis, 6grenci B ise “Zikrederek donlyordur” demistir.

» "Esyalar konusur mu?" sorusuna ise genellikle "Konusamaz" denilmistir. C, "Masam bir aga¢, ama 6lu
bir aga¢ konusamaz"” demistir. Kainatta her sey canli degildir kanaatinin olustugu gézlemlenmistir.

» “Sordum sarigicede annen baban var midir? / Cigek eydir dervis baba, annem babam topraktir.” dizeleri
okunup “Buradan ne anliyorsunuz?" sorusuna cevaben, 6grenci D “insan atom ve molekiillerden olusur,
atom ve molekdller ise dort element olan ates, su, topraktan olusur.” demistir. “Topraktan yaratildiysak
neden ¢amur gibi géztukmuyoruz?" sorusuna 6grenci E, "derimiz oldugu igin” cevabini vermistir. Yunus
baligi, Yunus Emre ve Yunus peygamber arasindaki farklar uzun uzun konusulup resmedilmistir.

» 2. sinif 6grencileri Sordum Sari Cicede ilahisi meskine tam katilimla eslik edebilmistir. Devaminda ise
bilmedikleri sézcukler aciklandiktan sonra belirlenen sorular sorulmustur.

» Cicekler, esyalar konusabilir mi?" sorusuna alinan yanitlar su sekildedir:
Ogrenci A: Yapraklariyla konusabilir.
Ogrenci B: Cicekce konusabilir.
Ogrenci C, Allah ile her canlinin konusabildigini ama bizim duyamadigimizi, belki sessiz olursak bizim

de bu konusmalari duyabilecegimizi, her seyin kendi dili oldugu igin bizim o dili bilmedigimizden onlari
duyamadigimizi, bizim bu ylzden sadece insanlari duyabildigimizi sdylemistir.

Ogrenci D ise esyalarin insanlarin dostu oldugunu aslinda herkesin 6zel esyalariyla bag kurdugunu,
oyuncaklariyla konustuklarini, enstrimanlarina can pare, zuhre gibi isimler verip bazen onlarla
dertlestiklerini sdylemistir.

» Diger bir soru olan "Muhammed Ummeti kimdir?" sorusuna cevaben ¢ogunluk “Peygamberin yolundan
gidenler, yani bizler.” cevabini vermislerdir.

» “Annem babam topraktir' dizesiyle ilgili olarak, yapraklarin sonbaharda dokiillp topraga karistigi,
ilkbaharda ise tekrar tohum olarak geri dondigu bir dongliye benzer sekilde, 6limin de bu slrece
benzetildigi tartismalar yapilmistir.”

» 3. Siniflar toplu bir sekilde ilahiyi sdyleyebilmis, mesk usuliine uygun davranabilmislerdir. Bilinmeyen genel
kavramlar agiklandiktan sonra sari ¢igegin Yunus Emre ile konusmasi metaforu Uzerinden, insanlarin
gergekten bir gicek ile konugmasinin mimkin olup olmadigi sorusunun cevabi aranmistir.

» Sinif mevcudunun yarisindan ¢ogdu cigcedin konusamayacagdini soylerken, l¢ 6grenci konugsmanin
"mecazi" oldugunu soylemistir. A, kisi doga ile iliskisi iyi olursa insanin giceklerle konusabilecegini
sOylerken; B, diinyadaki her canli ve cismin kendi dillerinde konustugunu sdylemistir.

» “Cicek eydlr dervis baba, Muhammed Ummetiyim” climlesinden ne anliyorsunuz sorusuna cevaben
“"Peygamberimin halkiyim.” cevabi verilmistir. Ardindan bu cevabin ve Ummet kavraminin Uzerine
konusulmustur.

» Son sinif olan 4. sinif 6grencilerine de mesk usulli uygulanmis, tim sinif esere tam olarak eslik edebilmistir.
» "Cicekler konusur mu?” Sorusuna: A, B, C, D, E F sirasiyla; zikreder, konusur, konusmaz, yapraklarinin
hareketleriyle konusur, solarak ifade eder, zikretmeyi birakinca solar ve polen salinimiyla kendini ifade

eder seklinde cevaplar vermislerdir.

» "Her sey konusabilir mi?" sorusuna ise 6grenci G, "hayvanlarin kendi cinsleriyle beraber yasadiklari
icin iletisim halinde olduklarini disindugund” soylemistir. Bu yanit lizerine Sileyman peygamber
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ile karinca kissasi konusulmustur. Bu tartisma; hayvanlarin, bitkilerin ve insanlarin kendi dillerince
konusma ihtimalini disundirmustar.

» "Esyalar canli midir, konusabilir mi?” sorusuna, “Ahsaplar, kumaslar, enstrimanlar agactan ve
bitkilerden yapllir; bu ylizden esyalarimiz canlidir.” cevabi genel kanaat olarak ifade edilmistir.

» Sinifin geneli "Donlsen her sey canlidir.” sonucuna vardiklarini ifade etmistir.

» Ogrenci H, yukaridaki tartismadan sonugla varliklarin ince-kalin, uzun-kisa olma ihtimaline gére disi
veya erkek versiyonu olup olmadigini sormus, "Kardeslerim yapraktir.” ibaresiyle diinyada yasayan her
canlinin birbirine kardes oldugu, kiiclk buylk her seyin birbiriyle irtibat halinde oldugunu distindigin
ifade etmistir.

» ilahinin her nakaratinda gecen “eydiir" kelimesi tiim siniflar tarafindan sorulmustur. Eski Tiirkge olan bu
kelime tim siniflara agiklanmistir. Gorsel materyallerde bazi ¢cocuklar Yunus peygamber ile sari gicek
gizerken bazilari konudan bagimsiz yunus baligi ¢izmistir. 4.sinif kademesinin "Cicekler Konusur mu?”
sorusuna verdigi cevaplar ortalamasi Sekil 2'deki grafikte belirtilmistir.

Sekil 2
“Cicekler Konusur mu?” Sorusuna 4.Sinif Kademesinin Verdigi Cevaplar

——— polen - _—
& salimiyla 2

do o ) kendini )
_ yapraklarinin J solarak
/ hareketleriyle |, fadeeder ifade
{ konusgur J] £ eder
) : g —frGemrey
zikreder 2 birakinca
4. simf . solar

Cicekler
konusur mu?

konusur konusmaz

TUm kademelerin acik uclu sorulara verdigi ortalama cevaplar ise Sekil 3'teki grafikte belirtilmistir.

Sekil 3
Kademe Sonug¢ ve Bazi Cevaplar

SORDUM SARI CICEGE ILAHISI
KADEME CEVAPLARI
3. SINIF 4. SINIF

1. SINIF 2. SINIF

- - - -

Soyut
kavramlara
odaklandilar.

Her seyin canh
olmadigini
belirttiler.

Olum, toprak
kavramlarninda ¢ok
basit yapilar
olusturdular.

Mesk edilen
ilahiye eslik
edebildiler.

Soyut
kavramlara
odaklandilar.

Her seyin kendi
dili ocldugu
belirttiler.

Olam,
toprak kavramlarina
basit yapilar
olusturdular.

ilahiye
tam katihimla
eslik edebildiler.

Somut
kavramlara
odaklandilar.

Her canli ve cismin
kendi dillerinde
konustugunu
belirttiler.

Hz. Adem'in
topraktan
yaratilma

hadisesini sordular.

Konusmanin
mecazi cldugunu
belirttiler.

Somut
kavramlara
odaklandilar.

DoénlGsen her
seyin canh
oldugu belirttiler.

Hz. Adem’in
topraktan
yaratilma

hadisesini sordular.

Dlanyada yasayan
er canhinin

birbiriyle irtibatta
belirttiler.
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4. SONUGC, TARTISMA VE ONERILER

Eylem arastirmasi seklinde yapilan bu arastirmada gorsel ve isitsel olarak toplanan materyaller incelenmis,
arastirmanin amaci dogrultusunda olusturulan evrende, musiki ile degerler egitiminin mesk sistemi Gzerinden
uygulanmasi, hem geleneksel sesli-sozll (sifahi) aktarimi hem de dini dederler 6gretimini kolaylastirdigi
gozlemlenmistir. Cocuklara sorulan Agik uglu sorular dogrultusunda olay orlntlsini takip edebilen
Ogrencilerin cizdikleri resimler alaninda uzman psikolojik rehberlik danismani- okul rehber &gretmeni
tarafindan yorumlanmis, 7 resim ile arastirma sinirlandiriimistir.

Yorumlanan resimler Gorsel 2, 3, 4, 5, 6, 7, 8 ile ifade edilmistir.

Gorsel 2

Ogrencinin gizimi

Rehber 6gretmenin 2. Goérsele dair yorumu sdyle olmustur: “Odrencimizin, ilahi ile islam dininde 6nemli
olarak kabul edilen mubarek Ug¢ aylari birlestirerek algiladigi gérulmektedir. Uygulayici 6gretmenimizle yapilan
gériismede etkinlik zamaninin da {ic aylara denk geldigi ifade edilmistir. Ogrencimiz resmindeki Recep ayinda
topraga sari bir gicek tohumu diktigini, saban ayinda ise ¢icedin dallarinin ¢iktigini Ramazan ayinda ise
cicedin kamil bir cicege donlsmesini resmetmistir. Sari ¢icek ilahisinde gecen metaforlar distnuldidginde
ise 6grencimizin anlam dlinyasini daha ¢ok maneviyat Gizerinden sekillendirdigini distnebiliriz."”

Gorsel 3

Ogrencinin Cizimi
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Somut - soyut kavramina dikkat ceken rehber 6gretmen, Gorsel 3'te “Ogrencimiz dali yere egilmis bir sar
cicek ve yere dogru egilmis bir yapraga, agzi agik konusmaya hazir minik bir yunus baligi resmetmistir. Burada
sari ¢gigegdin, sair Yunus Emre'nin agziyla konustugu resmedilmistir. Cocugun bu dénemde zihin diinyasinin
hentiz somut donemde oldugunun ¢ok glizel ve yerinde bir yansimasidir."” yorumunda bulunmustur.

Gorsel 4

Ogrencinin Cizimi

Gorsel 4'te "Ogrencimizin ilahide gecen, cicedin ‘Sen Yunus degil misin?’ Sorusunu sordugunda kafasi
karisan bir adam resmetmesi, gigegin onunla konusmasindan ve dahi onu tanimasindan dolayi saskin bir yiiz
ifadesi ve beden dili okunmaktadir. Cigcedin konusmasi ¢ocugun bugiine kadar bildigi gercekligin disinda bir
sey oldugu igin saskin bir ifade oldugu gozlemlenmektedir.”

Gorsel 5

Ogrencinin Cizimi
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Gorsel 5'te rehber 6gretmen cocuklar icin zor bir yapi alan 8lim temasini yorumlamis “Ogrencimiz sari ve
mutlu bir gicek ¢izmis ve bir soru eklemistir: Oliimsiiz bir yer var midir? ilahide gegen &liim temalarini gérmekle
birlikte ayrica bu donem ¢ocugunda yeni yeni sekillenen 6lim dislincesi ve kaygisinin da bu soruyla agiga
ciktigini séylemek mimkan olabilir." demistir.

Gorsel 6

Ogrencinin Cizimi

Gorsel 6'da ise rehber 6gretmen “Renklerin tabiatla konusmaya meyilli beden dilinde bir yetiskin Kkisi
gorilmektedir. Resimde birkag tane daha ¢gicek gizilmistir ancak resimdeki kisinin sadece sohbet ettigi cicedin
renklendirilmis olmasi dikkat cekicidir." yorumunda bulunmustur.

Gorsel 7

Ogrencinin Cizimi

Gorsel 7'yi ise rehber 6gretmen su sekilde yorumlamistir: “Cicekle konusan bir yetiskin figliri tasvir edilmistir.
Figlrin Uzerindeki dini simgeler iceren esyalar ve kiyafetler dikkat ¢cekmektedir. Basindaki kulah ise bu
adamin bir doneme ait olarak dislndirmektedir. Ayrica ¢igedin yuzinin bu kisiye donuk ve giler yuzlu
resmedilmesi Uzerinde durulmasi gereken baska bir ayrintidir.”
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Gorsel 8

Ogrencinin Cizimi

Gorsel 8'de ise rehber 6gretmen sari gigek ilahisindeki “Annem babam topraktir’ dizesini resimleyen dgdrenci
icin su yorumda bulunmustur: “Ogrencimizin bir insanin varolussal hikayesini resmetmis olabilecegini
dustindirmektedir. Anne ve baba topragin altina resmedilmis yani biz yok iken bizi varlik haline déndstiren
kisiler. Sari gigegin diger yesil dallari ise kardeslerle resmedilmistir.”

Sonug olarak, bu calismada uygulanan gorsel ve duyusal etkinliklerin, 6grencilerin derse katilim oranini
artirdigi ve odaklanma siirelerini uzattigi tespit edilmistir. Ayrica, 6grencilerin dinledikleri miizik dogrultusunda
gergeklestirdikleri dogaglama resimler ve sorduklari sorular araciligiyla i¢sel doyuma ulastiklari, kendi igsel
sureclerinde yanitlayamadiklari pek ¢ok soruya cevap bulduklari ortaya konulmustur. Bu baglamda Yunus
Emre'nin Sordum Sari Cicege siirinin segah makaminda bestelenmis bu ilahisinin, Milli Egitim Bakanlhgi'na
bagli kurumlarda degerler egditimi derslerinde materyal olarak kullanilabilecedi sonucuna ulagiimistir.

Etik kurul onay!

Calisma, Sakarya Universitesi Etik kurulu tarafindan onaylanmistir (tarih: 21.12.2023, sayi : E-61923333-050.99-316842
2112.2023).
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Seymanur Altinsoy Yiicel

EXTENDED ABSTRACT
1. Introduction

This study investigates the pedagogical and educational efficacy of teaching “Sordum Sari Cicege,” a hymn
by Yunus Emre, through the mesk method (traditional oral transmission in Turkish classical music) within
the context of values education. Primary school plays a crucial role in children’s acquisition of values. Eksi
(2003) argues that the development of positive values and strong character is not an automatic process,
necessitating formal values education. Schools, therefore, bear a significant responsibility in equipping
individuals with skills and fostering moral behavior. Moreover, Eksi emphasizes the vital role of individuals
with well-developed values in shaping the future of society. Similarly, Suh and Traiger (1999) assert that
schools should not only produce academically proficient students but also cultivate individuals grounded in
moral values. Given the importance of values education in individual development, the adequacy of existing
curricula in addressing this area remains a critical issue, as highlighted by Veugelers (2000).

Cice and Ozgan (2017) observe that while school-based practices in values education appear diverse, there
is a lack of a unified plan and approach. Some activities are conducted as individual initiatives, highlighting
the need to diversify implementation methods and expand the scope of such activities. Observations of the
correlation between the effectiveness of methods and children’s attention spans during class time reveal that
conventional methods often fail to fully unlock children’s inherent potential. Various studies have demonstrated
that physically and mentally capable individuals struggle to express themselves within standardized systems.
Ekici's (2023) study, “Reasons for the Failure of Value Transmission Based on Teacher Opinions,” indicates
that value transmission requires a shift in focus from information dissemination to practical application. The
study suggests implementing activities and employing diverse methods to facilitate children’s internalization
of values and their subsequent translation into tangible behaviors, ensuring long-term retention. Ekici (2023)
also suggests that increasing educational media content focused on values education could positively impact
value transmission.

Values education for primary school children can be conveyed through various visual, auditory, sensory, and
artistic methods. Visual materials such as animations, maps, graphs, tables, and simulations are effective, as
are architectural and handicraft elements. Among auditory materials, religious music can be a powerful tool.
While numerous contemporary works and artists are present on social media platforms, careful consideration
must be given to several factors when utilizing religious music for educational purposes. Selected materials
should resonate with children’s emotional and intellectual worlds, align with national and spiritual core
values, employ simple language, be pedagogically inclusive, and possess memorable melodies. However,
few contemporary works fully meet these criteria. Examining the unifying elements and national and local
resources of our society reveals numerous figures and methods, with Yunus Emre being a prominent
example. The 14th century, during which Yunus Emre lived in Anatolia, was marked by wars, the formation of
a new society, and the Turkification of Anatolia—a complex geopolitical landscape. Yet, this challenging era
also produced significant figures like Yunus Emre and Mevlana Celalleddin Rumi, who laid the cornerstones
of Turkish societal values. These influential figures provided oral guidance tailored to the structure and
beliefs of the society. Yunus Emre's human-centered teachings, addressing the moral and spiritual needs
of his time, had a profound and lasting impact. The oral transmission of his poems integrated them into the
language and culture of the people, allowing them to function not only as literary works but also as a unifying
force. Although societal issues have evolved in the 21st century, his works clearly demonstrate the enduring
power of the wisdom conveyed in the 14th century. Consequently, his poems are not merely a literary legacy
but a universal roadmap for navigating the challenges faced by individuals and societies across time.

2. Method

This study is designed as action research, a qualitative research method. Beyhan (2013) emphasizes the
importance of this method for educators due to its potential for self-reflection, self-improvement, collaboration
with colleagues, and the development of new techniques and solutions to problems. In this study, data
were collected through observations, semi-structured interviews, and documents created by the children
during the study and subsequently processed. A key characteristic distinguishing action research from other
research approaches is its focus on improving existing practices. The direct participation of individuals in
the research process and the use of the real world as the research setting enable on-site identification of
problems. Furthermore, as this research method encompasses observation and semi-structured interviews, it
supports individuals' social development. Another reason for choosing this method is its experiential learning
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nature, as noted by O'Brien (2001), which involves problem definition, observation of the results of efforts,
and the potential for replication.

In designing the study, the concepts intended to be taught to children in religious values lessons were
aligned with the message conveyed by the selected hymn. Necessary permissions were obtained from Palet
Turkish Music Primary School and the families of the 80 selected children for the observations. Lessons
were video-recorded and supplemented with open-ended questions and semi-structured interviews. The
collected data and semi-structured interviews were transcribed, and the observed changes in the children
and the applicability of the lessons with this method were presented in the article.

3. Findings, Discussion and Results

This study explores the efficacy of integrating visualized and narrativized auditory concepts in enhancing
information retention. The research was conducted with a sample of students from grades 1through 4 at Palet
Turkish Music Primary School. Initially, the hymn “Sordum Sari Cigege" was presented to 80 students in each
grade as a written poem, subsequently followed by its performance and instruction using the mesk method, a
traditional form of oral transmission in Turkish classical music. To further reinforce the values embedded within
the hymn, open-ended questions were administered as a supplementary research instrument. Observations
indicated that students across all grade levels demonstrated heightened engagement with the lesson due
to the utilization of varied pedagogical approaches. Notably, the students expressed a positive inclination
towards expressing their understanding and interpretations through visual art, specifically drawing.

This action research employed a mixed-methods approach, analyzing both visual and auditory data collected
throughout the study. Within the defined parameters of this research, the implementation of values education
through music, utilizing the mesk system, proved effective in facilitating both the traditional oral transmission
of cultural heritage and the instruction of religious values. This methodology suggests a synergistic effect,
wherein the auditory and visual components combined with the narrative structure of the hymn and the
interactive nature of the mesk practice contributed to a more engaging and memorable learning experience.
The findings indicate that the mesk method, rooted in cultural tradition, holds significant potential for
enhancing values education in primary school settings. This approach not only preserves cultural heritage by
transmitting traditional music but also provides a platform for children to actively engage with and internalize
important values.
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Bu calisma, Bilim Sanat Merkezleri (BILSEM) biinyesinde miizik alaninda &zel yetenekli olarak tanilanmis égrencilerin
ailelerininmuziksel gegmisleriniincelemeyive buyeteneklerin ailesel etkenlerle nasil sekillendiginianlamayiramacglamaktadir.
Arastirma, Bronfenbrenner'in ekolojik sistemler kurami ¢ergevesinde, ailelerin gocuklarin duygusal, sosyal ve zihinsel

gelisimleri Gizerindeki kritik roliinii vurgulamaktadir. Ozel yetenekli égrencilerin miiziksel yeteneklerinin gelisiminde aile
ici deneyimlerin etkisini belirlemek icin ebeveynler, birincil mikro gevre olarak anne ve baba perspektifinden ele alinmistir.

Arastirma, nitel ydntem kullanilarak gergeklestirilmis ve yari yapilandiriimis goriisme teknidiile veriler toplanmistir. Calisma
grubu, tipik durum 6rneklemesi ile belirlenmis ve Ankara'daki BILSEM okullarinda miizik alaninda 6zel yetenekli olarak
tanilanmis 6grencilerin ailelerinden olusmaktadir. Ebeveynlerin mizik gegmisleri, evdeki muzik aktiviteleri ve gocuklarina
sagladiklari egitim firsatlari, cocuklarin mizikle olan iligkisini derinlestirmektedir.

Veri toplama sirecinde, 20 aile ile gercgeklestiriien gorismelerden elde edilen veriler igerik analizi yontemi ile
degerlendirilmistir. Katihmcilarin demografik o6zellikleri ve mdizik egitimi deneyimleri Uzerinden ailelerin miuziksel
gecmisleri incelenmistir. Arastirmanin bulgulari ailelerin miizik yeteneklerinin gelisimindeki 6nemli katkilarini, ev igi mizik
aktivitelerinin sikligini ve cgesitliligini, ailelerin muzikal destek sunma bigimlerini ve ¢ocuklarin bu destekler araciligiyla
muziksel yeteneklerini nasil gelistirdiklerini ortaya koymaktadir.

Ailelerin, ¢ocuklarinin muzik egitimine yonelik tutumlar, muzikle ilgili etkinliklere katiimlari ve ¢ocuklarina sagladiklari
firsatlar, mizikal yeteneklerin gelisiminde belirleyici bir rol oynamaktadir. Sonug olarak, aile katihminin artiriimasina yonelik
stratejilerin gelistiriimesi gerektigi vurgulanmakta, muzik egitimi alaninda galisan arastirmacilara, egitimcilere ve politika
yapicilara degerli bilgiler sunulmaktadir. Calisma, muzik egitiminin aile igindeki dinamiklerle nasil etkilesime girdigine dair
onemli bulgular saglamaktadir.

Anahtar kelimeler: aile etkisi, BILSEM, miizik egitimi, miizikal gecmis, 6zel yetenekli 6grenciler

ABTRACT

This study aims to explore the musical backgrounds of families with students identified as musically gifted at Science and
Art Centers (BILSEM) and to understand how familial factors shape these musical talents. Grounded in Bronfenbrenner's
ecological systems theory, the research emphasizes the critical role families play in their children’s emotional, social,
and cognitive development. The study considers parents, as the primary micro-environment, to determine the impact of
family experiences on the musical talent development of gifted students.
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Bilim sanat merkezlerindeki 6zel yetenekli 6grencilerin miizik alanini segmelerinde ailelerinin etkisi

Conducted using qualitative research methods, data were collected through semi-structured interviews. The study
group was selected using typical case sampling and comprised families of musically gifted students identified at BILSEM
schools in Ankara. Parents’ musical backgrounds, in-home musical activities, and the educational opportunities they
provide significantly influence the depth of their children’s engagement with music.

The data collected from interviews conducted with 20 families were analyzed using the content analysis method. By
examining participants’ demographic characteristics and experiences in music education, the study scrutinizes families’
musical histories. Findings reveal the significant contributions of families to the development of musical talent, the
frequency and diversity of in-home music activities, the types of musical support provided by families, and how children
develop their musical abilities through these supports.

Families' attitudes toward their children’s music education, their participation in music-related activities, and the
opportunities they offer play a decisive role in the development of musical abilities. Consequently, the study underscores
the need to develop strategies that enhance family involvement, providing valuable insights for researchers, educators,
and policymakers in the field of music education. This research offers important findings on how music education interacts
with family dynamics.

Keywords: family influence, BILSEM, music education, musical background, gifted students

1. GIRIS

Bilim ve Sanat Merkezleri, Tiirkiye'de “BILSEM" olarak bilinen ve &zel yetenekli 6grencilere egitim veren
kuruluslardir. Turkiye'de cesitli sehirlerde bulunan bu merkezler, 6grencilere bilim, matematik, fen, sosyal
bilimler, dil becerileri ve sanat alanlarinda 6zel egitimler sunarak onlarin potansiyellerini gelistirmeyi amaglar.
Bu merkezlerdeki egitim programlari genellikle standart mifredatin 6tesine geger ve 6grencilere derinlemesine
bir 8grenme deneyimi sunar. T.C. Milli Egitim Bakanhidi'nin (2019) yayinladigi BILSEM Y&nergesi'nde yetenek
alani: “6zel yetenekli 6grencinin tanilandidi genel zihinsel yetenek alani” olarak tanimlanmistir. Ozel yetenekli
birey ise: "yasitlarina gére daha hizli 6grenen; yaraticilik, sanat, liderlige iliskin kapasitede 6nde olan, 6zel
akademik yetenege sahip, soyut fikirleri anlayabilen, ilgi alanlarinda bagimsiz hareket etmeyi seven ve ylksek
diizeyde performans gésteren birey” olarak tanimlanmaktadir. Ozel yetenekli bireyler, yasitlarina gére daha
hizll 6grenen, yaraticilik ve liderlik kapasitesi ylksek, soyut fikirleri anlayabilen ve belirli alanlarda ylksek
performans gosteren bireyler olarak tanimlanmaktadir.

BILSEM'ler; genel zihinsel yetenek, resim ve miizik gibi 6zel yetenek alanlarinda egitim veren, sinavla 6grenci
kabul eden kurumlardir. Bu merkezlerin amaci, 6grencilerin bilimsel ve sanatsal beceriler kazanmasini, yaratici
ve Uretken bireyler olarak yetismelerini saglamaktir. Egitim programlari, bireysel egitim planlarina (BEP) dayali
olarak hazirlanir ve 6rglin egitim mufredatiyla uyumlu sekilde yratalir.

BILSEM'lerin temel amaci, ddrencileri Atatiirk ilke ve inkilaplarina bagl, yaratici, bilimsel diisiinceye sahip,
ahlaki ve kulturel degerleri benimsemis bireyler olarak yetistirmektir. Bu dogrultuda, egitim sureci 6grencilerin
bireysel ihtiyaclari ve yeteneklerine gore sekillendirilir.

Mdizik, insan yasaminin vazgecgilmez bir pargasidir ve birgok birey icin duygusal, entelektiiel ve sanatsal
bir zenginlik kaynadidir (Menglibekovich, 2024). Bu zenginligin temelinde ise cocukluk ddneminde
sekillenen miziksel deneyimler (Selmani, 2024) ve ailenin mizik tercihlerinin etkili olabilir. Cocuklarin
gelisiminde gevresel faktorlerin 6nemine vurgu yapan Bronfenbrenner'in Ekolojik Sistemler Kurami, bireyin
yalnizca bireysel 6zellikleriyle degil, cevresiyle, 6zellikle aile i¢i dinamiklerle sekillendigini vurgulamaktadir
(Bronfenbrenner, 1977). Kuram, bireyin icinde bulundugu mikro (aile, okul) ve mezo (aile-okul etkilesimi)
sistemlerin bireyin gelisiminde nasil bir rol oynadigini aciklamaktadir. Ozel yetenekli bireylerin miiziksel
gelisiminde de bu sistemlerin etkili oldugu disiiniilmektedir. Miizik alani, BILSEM'lerde énemli bir yer tutar.
Bu alanda, 6grencilerin miuzikal yeteneklerini kesfetmeleri ve gelistirmeleri hedeflenir. Egitimler, bireysel
calgi calismalar, solfej, kompozisyon ve miizik teorisi gibi konulari kapsar. Ogrenciler, ulusal ve uluslararasi
dizeyde miuzik yarismalarina ve projelere katilarak kendilerini ifade etme ve gelistirme firsati bulurlar. Miizik
egitimi, 6grencilerin estetik duyarhhiklarini artirmanin yani sira disiplin ve is birligi gibi beceriler kazanmalarina
da olanak tanir.

BILSEM'ler, 6zel yetenekli 6grencilere ydnelik egitimde éncii bir rol oynamaktadir ve bu merkezlerde miizik
alaninda tanilanmis yeteneklerin gelisimini anlamak hem egitim hem de bireysel potansiyel agisindan
onemlidir. Aile igindeki muzikal gegmislerin ve deneyimlerin, 6grencilerin mizikle olan baglarini ve
yeteneklerini etkileyebilecedi disunilmekte; bu nedenle, 6zel yetenekli 6grencilerin ailelerinin muziksel
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gecmislerini ve yeteneklerini anlamaya yonelik detayll arastirmalara ihtiya¢ oldugu dustnulmektedir.
Literatlrde, ailelerin muziksel tercihleri ve destekleyici davraniglarinin, ¢ocuklarin muzikle olan badglarini
ve yeteneklerini dogrudan etkiledigi ifade edilmektedir (Gingras, 2013; Mcpherson, 2009). Ancak, Tlrkiye
baglaminda 6zel yetenekli bireylerin ailelerinin muziksel ge¢gmislerinin ve bu gegmislerin 6grencilerin muzik
alanindaki gelisimleri lizerindeki etkilerinin yeterince arastiriimadigi goriilmektedir. Ozellikle aile icindeki
mdizikal ortamin, 6zel yetenekli bireylerin miziksel yeteneklerinin gelisimindeki roli henliz tam olarak ortaya
konulmamistir. Bunun yani sira, BILSEM miizik 6grencilerinin ailelerinin miiziksel gecmisleri ile bu 6grencilerin
basari ve gelisim dlizeyleri arasindaki iliskiye dair mevcut ampirik bulgularin sinirli oldugu distintlmektedir. Bu
durum, konunun daha detayli bir sekilde ele alinmasi gerektigini géstermektedir. Ozel yetenekli 6grencilerin
muzik yeteneklerinin aile ici deneyimlerle nasil sekillendigini anlamak igin aile, birincil mikrogevre olarak ele
alinmaktadir. Calismada Bronfenbrenner’in ekolojik sistemler teorisi gergevesinde sadece birincil mikrogevre
olan aile Uzerinde durulmus, 6grencilerin muizik yeteneklerinin aileleri ve aile i¢i muziksel deneyimlerle
nasil etkilendigi incelenmistir. Bu arastirma, muizik egitimi stratejilerinin daha etkili bir sekilde planlanmasina
katkida bulunmayi, BILSEM'lerin egitim programlarini giiclendirmeyi, miizik egitimi alanindaki arastirmacilar,
egitimciler ve politika yapicilar i¢cin degerli bilgiler sunmay! hedeflemektedir.

Problem Ciimlesi:

Ozel yetenekli 6grencilerin ailelerinin miiziksel gecmisleri ve yeteneklerinin, 6grencilerin miiziksel gelisimi ve
egitim stratejilerinin belirlenmesindeki rollt nedir?

Alt Problemler

1. Aile bireylerinin muzikle ilgili deneyimleri ve ge¢mis ilgi dlizeylerinin, ¢cocugun mduzikle ilgisini nasil
etkiledigi hakkinda veli gorusleri nelerdir?

2. Ailenin muzikle ilgili desteginin, cocugun miuzikle ilgili hedefleri ve genel gelisimi Gzerinde nasil bir etki
yarattigi hakkinda veli gorusleri nelerdir?

3. Aile icindeki mizik etkinliklerinin sikliginin, gocugun muzikle ilgisi ve gelisimi Uzerindeki etkisi hakkinda
veli gorusleri nelerdir?

4. Aile bireylerinin mulzik egitimine yonelik goéruslerinin, ¢ocugun akademik basarisi Uzerindeki etkisi
hakkinda veli gorusleri nelerdir?

1.1. Arastirmanin Amaci

Calismanin temel amaci, BILSEM'lerde miizik alaninda 6zel yetenekli olarak tanilanmis 6grencilerin
ailelerinin miziksel gegmislerini inceleyerek, bu yeteneklerin ailesel etkenlerle nasil sekillendigini anlamaktir.
Bronfenbrenner’in (1977) ekolojik sistemler kuramina goére, cocuklarin gelisiminde en yakin cevre olan
aile, onlarin duygusal, sosyal ve zihinsel becerilerini gelistiren temel etkilesim alanini saglayarak bireysel
potansiyellerini ortaya ¢cikarmada kritik bir rol oynamaktadir. Ozel yetenekli 6grencilerin miiziksel yeteneklerinin
aile i¢i deneyimlerle nasil gelistigini daha iyi kavrayabilmek i¢in aile, birincil mikro ¢evre olarak, yani dncelikli
olarak anne baba perspektifinden ele alinmaktadir. Bronfenbrenner'in ekolojik sistemler teorisi cercevesinde,
cocuklarin gelisiminde en yakin c¢evre olan ailenin roll Uzerinde durulmustur. Arastirmada, 6grencilerin
muziksel yeteneklerinin, ailelerinin mizige olan ilgisi, miziksel gegmisleri ve ¢ocuklarina sunduklari miziksel
deneyimlerle nasil etkilendigi incelenmistir. Aile, cocugun muzik yeteneklerinin gelisiminde dnemli bir
faktordir. Ozellikle ebeveynlerin cocuklarina sunduklari miiziksel deneyimler cocugun miizige olan ilgisini
artirabilir ve yeteneklerini pekistirebilir. Aile Uyelerinin muziksel gecmisleri, evdeki mizik aktiviteleri ve
cocuklarina sagladiklari egitim firsatlari ¢cocuklarin muzikle olan iligkisini derinlestirir. Ebeveynlerin muzikle
ilgili tutumlari, ¢ocuklarina muziksel firsatlar yaratmada aktif rol oynamalari ve onlari miziksel etkinliklere
yonlendirmeleri bu gelisimin temel taslarini olusturur.

1.2. Arastirmanin Onemi
Bu arastirma, mizik yeteneklerinin gelisiminde ailelerin 6nemine dikkat cekerek muizik egitimi stratejilerinin

daha etkili sekilde planlanmasina katkida bulunmayi hedeflemektedir. Ayni zamanda BILSEM'lerin miizik egitimi
programlarini gli¢lendirmek ve mizik egitimi alaninda c¢alisan arastirmacilar, egitimciler ve politika yapicilar
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icin degerli bilgiler sunmay1 amaclamaktadir. Ailelerin mizik yeteneklerine olan katkilarinin anlasiimasi, egitim
programlarinin aile katiimini artirmaya yonelik stratejilerin gelistiriimesine de yardimci olabilir.

2. YONTEM
Arastirma Modeli

Bu calisma, nitel arastirma ydntemini benimsemektedir. Nitel arastirma, derinlemesine anlayis kazanmak
ve bireylerin deneyimlerini, inanc¢larini, tutumlarini ve davraniglarini anlamak igin kullanilan bir yaklasimdir
(Yildirrm ve Simsek, 2021). Arastirmada kullanilan yari yapilandirilmis goriisme teknidi, anket veya test gibi
yontemlerdeki sinirliliklari ortadan kaldirdigi icin esnek bir gériisme ortami saglamis ve verilen bilgilerin
derinlemesine incelenmesine olanak tanimistir.

Calisma Grubu

Bu arastirmanin calisma grubu, amach ornekleme yodntemlerinden tipik durum orneklemesi kullanilarak
belirlenmistir. Tipik durum 6érneklemesi, arastirma konusuyla ilgili belirli bir baglamda ortalama 06zelliklere
sahip durumlarin incelenmesi amaciyla tercih edilen bir yontemdir (Blyukoztirk vd., 2021). Bu yontemle,
mizik yeteneklerinin ailesel etkenlerle nasil sekillenebilecedine dair daha derinlemesine bir anlayis
gelistiriimesi amaclanmistir. Daha kiguk ve odakl bir 6rneklem segimi, arastirmanin detayll analiz ve
yorumlama yapmasina olanak tanimis ve bulgularin baglamsal gecerliligini artirmistir. Calisma grubunu
olusturan drneklem, Ankara'daki BILSEM'lerde miizik alaninda 6zel yetenekli olarak tanilanmis 6grencilere
sahip ailelerden secilmistir. Ailelerin seciminde, ¢ocuklarinin BILSEM'lerde miizik alaninda &zel yetenekli
olarak tanilanmis ve bu alanda egitim aliyor olmalari 6lgtit olarak belirlenmistir. Bu dl¢Utlerin, arastirmanin
odaklandigi 6zel yetenekli gocuklarin ailelerini ve bu ¢ocuklarin mizik egitimi deneyimlerini yansitabilecegdi
dusundlmektedir. Bu yaklasimla, arastirmanin genel gecerliginin guclendiriimesi ve kapsamli bir érneklem
yapisinin olusturulmasi hedeflenmistir. Ayrica bu secimin, muzik yeteneklerinin ailesel etkenlerle nasil
sekillendigi konusunda bir anlayis sunabilecedi ve bu bulgularin egitim uygulamalarina katki saglayabilecegi
varsayilmaktadir.

Ankara, BILSEM'lerin yogunlugu ve sunduklari egitim olanaklari ile sosyal, kiiltiirel ve egitimsel agidan
arastirma igin uygun bir yer olarak segilmistir. Nitel arastirmalar genellikle goériismelere dayal oldugundan,
genis orneklemlere ihtiya¢ duyulmamaktadir. Cunkl gorismelerde belirli bir noktadan sonra tekrarlayan
temalarin ortaya ¢ikabilecedi ve bu durumun 6rneklem genisletme gereksinimini ortadan kaldirabilecegi
ifade edilmektedir (Shenton, 2004). Bu arastirmada, farkli sosyo-ekonomik ve egitim diizeylerine sahip
ailelerin temsil edilmesine 6zen gdsterilmistir. Patton (2014), katihmci sayisindan ziyade gorlismelerin kalitesi
ve derinliginin énemli oldugunu belirtmektedir. Bu cercevede, arastirmanin hedeflerine ulagsmak amaciyla
baslangicta 25 aile ile gorisme yapilmasi planlanmistir. Ancak, gercgeklestirilen gérismeler sonucunda 20
aile ile yapilan gortismelerin ardindan elde edilen verilerin benzerlik gosterdigi tespit edilmistir. Bu bulgu
dogrultusunda, arastirmanin kapsami 20 aile ile sinirlandiriimistir. Boylece, her bir ailenin katkisinin veri
doygunluguna katki saglamasi ve elde edilen bilgilerin guvenilirliginin artiriimasi hedeflenmistir. Bu yaklasimin,
arastirmanin amacina ulasma c¢abalarini destekledigi disunutlmektedir. Gorlisme Kkatilan ebeveynlere
K1,K2,K3,K4......K20 seklinde kodlar verilmistir.

Tablo 1

Calisma Grubunda Yer Alan Katilimcilar sinirlandiriimigtir.

Cinsiyet  Egitim Seviyesi s Katiimci Sayisi  Toplam Cocuk  BILSEM'de Okuyan
Sayisi Cocuk Sayisi

Erkek Lisans, Yiksek Cesitli (Doktor, Ogretmen, 12 20 12

~ Lisans, Doktora Polis Memuru, Muzisyen,

Kadin Emekli vb.) 8 18 10

Toplam 20 38 22

Tablo 1 de belirtildigi Gzere ¢alismada 35-64 yas araliginda toplam 20 katilimci yer almistir. Katilimcilarin 12'si
erkek, 8'i kadindir. Egitim seviyeleri lisans, yuksek lisans ve doktora diizeyindedir. Katihmcilar ¢esitli meslek
gruplarindan olup, doktor, 6gretmen, polis memuru, muzisyen, emekli gibi farkl is kollarinda ¢alismaktadirlar.
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Katiimcilarin toplamda 38 ¢ocugu bulunmaktadir ve bu gcocuklardan 22'si BILSEM'de egitim gérmektedir. Bu
demografik verilerin, calismanin katilimci grubunun ¢esitliligini genis bir sekilde temsil ettigi distndlmektedir.

Veri Toplanmasi:

Bu calisma kapsaminda, ozel yetenekli 6grencilerin ailelerinin muziksel gecmisleri ve yeteneklerine dair
derinlemesine bilgi edinmek amaciyla goriisme sorulari olusturulmustur. Gértlisme sorulari, detayh bir
alanyazin incelemesi sonucunda olusturulmus, arastirmanin hedeflerine uygun olacak sekilde anlasilir ve
etkili olmasi igin gecerlik ve glvenirlik testlerine tabi tutulmustur.

Gecerlik degerlendirmesiigin, olusturulan gériisme sorulari mizik ve egitim konularinda uzmanlasmis bir grup
tarafindan gozden gecirilmistir. Bu uzmanlar, sorularin amacini, kapsamini ve dilini degerlendirerek gerekli
Oneri ve dizeltmeleri sunmuslardir. Uzmanlarin sundugu geri bildirimler dogrultusunda, sorularin igerigi ve
ifade sekli Uzerinde gereken diizenlemeler yapilmistir.

Guvenirlik testi kapsaminda, olusturulan sorularla, ¢alisma éncesinde Ug¢ farkl veliyle deneme gorismeleri
gerceklestirilmis ve sorularin anlasilir ve net oldugu gézlemlendiginde asil uygulamaya gecilmistir. Bu silirecte
elde edilen veriler, sorularin tutarlilik, istikrar ve tekrarlanabilirlik 6zellikleri agisindan analiz edilmistir. Farkh
kisiler ve farkli zaman araliklarinda yapilan bu testlerle, sorularin glvenirlik seviyesi degerlendirilmistir.
Sonug itibariyla, calisma slrecinde gelistirilen gorliisme sorulari, uzman gorisleri ve yapilan pilot testlerin
sonuglarina dayanarak hem gecerlik hem de guvenirlik agisindan iyilestiriimis ve nihai haline ulastiriimistir.
Arastirma slrecinde, 6grenci velileriyle yapilan bu gorismeler muzik egitimi ve veli katiimi konularinda
derinlemesine bilgi toplamak amaciyla belirli bir yapi ve belirli sorulara dayali olarak planlanmistir. Bununla
birlikte, katiimcilara belli bir esneklik saglanarak derinlemesine bilgi edinilmesi hedeflenmistir. Bu amag, yari
yapilandiriimis goriisme yontemiyle gerceklestirilmistir (Yildirnnm ve Simsek, 2021).

Veri Analizi:

Elde edilen goriisme verileri, icerik analizi ydontemiyle degerlendirilmis ve tiimevarimci bir yaklasimla analiz
edilmistir. Timevarimci analiz, verilerin temel kavram ve iliskiler ¢ercevesinde aciklanabilirligini arastirir.
Bu silirecte 6zetlenen ve yorumlanan veriler tzerinden, daha 6nce fark edilmeyen kavramlar ve baglantilar
ortaya cikmistir (Yildirim ve Simsek, 2021). Strauss ve Corbin (1990), kavramlarin olaylari anlamada ve iliskiler
kurmada onemini vurgulamaktadir. Ayrica, kavramlarin ayristiriimasi ve kodlanmasi bu sirecte kritik adimlardir.
Katilimcilardan elde edilen veriler kodlanmig, kategorilere ayriimis ve kategoriler arasindaki iliskiler analiz
edilerek temalar olusturulmustur. icerik analizinin giivenirligi, kodlamalarin uzmanlarca degerlendirilmesi
ve gorls birligiyle saglanmistir. Kodlama tutarliigini artirmak amaciyla badimsiz kodlayicilar kullaniimig
(Creswell, 2021), veriler farkl ekiplerce yeniden analiz edilerek sonuclarin tutarliigi kontrol edilmistir (Akar,
2016). Analizler kayit altina alinmis ve dis denetime aclk hale getirilmistir. Kodlamanin glivenirligini saglamak
icin gorus birligi oraninin %70'in izerinde olmasi (Tavsancil ve Aslan, 2001) ve Miles ve Huberman'in (1994)
formuline gére %80 veya Uzeri bir guvenilirlik saglanmasi 6nerilmektedir. Bu ¢alismada kodlar i¢ uzmana
sunulmus ve uzmanlar arasindaki uyumun %87 oldugu belirlenmistir.

ic gecerligi saglamak amaciyla, triangulation yéntemi (Creswell ve Creswell, 2018) ile gdriisme ve dokiiman
analizleri gibi farkl veri toplama yontemleri kullanilarak veri gesitliligi saglanmis ve tutarllik kontrol edilmistir
(Yildirim ve Simsek, 2021). Arastirma slireci boyunca iki akademisyenden alinan diizenli geri bildirimler ve bazi
katiimcilarla yapilan tekrar gortismeler, bulgularin dogrulugunu artirmak icin kullaniimistir. Calisma grubunun
belirlenmesinde dis gecerlik amaciyla amacl érnekleme yéntemi uygulanmis ve BILSEM'lerde miizik egitimi
alan 6grencilerin velileri segilmistir. Calisma grubunun ayrintili tanimi ve dogrudan alintilarla veri sunumu, dis
gecerligi glclendirmistir (Yildirm ve Simsek, 2021).

3. BULGULAR

Birinci alt probleme ait bulgular ve yorum

Galismanin birinci alt problemi olan "Aile bireylerinin muzikle ilgili deneyimleri ve gecmis ilgi dizeylerinin,
cocugun miuzikle ilgisini nasil etkiledigi hakkinda veli goérisleri nelerdir?” sorusuna karsilik sorulan sorulara

katiimcilarin vermis oldugu cevaplarin icerik analizleri sonucunda olusturulan tema, kategori ve kodlar Tablo
2'de gosterilmistir.
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Tablo 2

Aile Bireylerinin Miizikle llgili Deneyimleri ve Cocugun Miizikle ligisi Arasindaki fliski

Tema Kategori Kodlar

Ailede Miuzik Ailede Muzikle  "Anne muzik ogretmeni”, “baba amator”, “kizimizin ablasi”, “bacanagim kultir

llgisi ve llgilenen Bireyler bakanligi sanatcisi” “Ben ve esim bati mizigi konservatuvarinda akademisyeniz”,
Gecmisi “oglum amatér keman caliyor” “Esim (Baba - Amator) Kizim (abla, piyano-amator)”

“Ben ilgileniyorum”, “kendim ve esim”, “esim ve gérimcem”

Mdizik Egitimi “Muzik bizim meslegimiz”, "esim muzik 6gretmeni”, “ikimiz de ekonomik olarak &yle
bir imkana sahip degildik” "Onceden gitar dersleri aldim"”, “hayir"

Calgl Calma "Evet, ben keman ve piyano ¢aliyorum”, "esim piyano, gitar, baglama caliyor”, “gitar
caliyorum” “Baglama, Piyano, Gitar”, “ritim sazlar, gitar, piyano”, “nota bilgim var, gok
iyi blok flit calarim”

Sarki SOyleme  “Evet, hem bireysel hem de koroda sarki soyltiyorum”, "yillarca 6gretmenler
korosunda solo ve koro eserler seslendirdim”, “evde slrekli birileri sarki sdyler”, "evet"”

Muzik Tercihleri “Klasik miizik, Blues, Jazz, Country muzik, Opera, Yabanci pop mizik, Tlrk Sanat
MUzigi", "her tir muzik dinlemeyi severim” “Thm, Klasik Bati Mizigi, Jazz", "Turk Halk,
Tlrk pop, yabanci mizik”, “her tir miizik (Rock, TSM, THM)"

Tablo 2 incelendiginde, katilimcilarin gogunlugunun ailelerinde muzikle amatér veya profesyonel olarak
ilgilenen bireylerin bulundugu belirtilmistir. Ornegin, K4, "Anne miizik 6gretmeni, baba da miizikle amatér
olarak ilgileniyor" ifadesini kullanmistir. Bu durum, muzikle ilgilenen aile bireylerinin gocuklarin miizige olan
ilgisini artirabilecegini gostermektedir. K3, "Esim (baba - amatér) kizim (abla, piyano - amatér)" diyerek
ailedeki muzik ilgisini vurgulamistir. K7 ise “Ben, esim, teyzesi, enistesi ve birka¢ kuzeni miizik égretmeni"”
ifadesiyle genis bir ailede muzikle ilgilenen bir¢ok bireyin bulundugunu ifade etmistir.

Katilimcilarin dnemli bir kismi, kendilerinin veya eslerinin muzikle ilgili 6zel ders almadigini belirtmistir. Ancak,
muzikle profesyonel olarak ilgilenen ailelerde bu durum farklilik géstermektedir. K7, "Mlizik bizim meslegimiz.
Bu alanda lisans ve lisanslistl egitimler aldik” diyerek profesyonel miizik egitimi aldiklarini vurgulamistir. K4,
"Esim mizik égretmeni" diyerek esinin muzik egitimi aldigini belirtmistir. K8 ise “"Hayir, ikimiz de ekonomik
olarak éyle bir imkdna sahip degildik" diyerek maddi nedenlerle muzik egitimi alamadiklarini ifade etmistir.

Katiimcilarin bir kismi, herhangi bir ¢algi ¢almadiklarini belirtmistir. Ancak, muzikle profesyonel olarak
ilgilenen ailelerde bu durum farkhdir. K7, "Evet, ben keman ve piyano ¢aliyorum. Esim piyano, gitar, baglama
caliyor" diyerek ailede cgesitli calgilar gcalindigini ifade etmistir. K4, “Gitar galiyorum” diyerek kendi galgisini
belirtmistir. K10 ise "Baglama, piyano, gitar" diyerek birka¢ ¢algi caldigini belirtmistir.

Bircok katilimci, bireysel veya koroda sarki sdylemedigini ifade etmistir. Ancak, muzikle profesyonel
olarak ilgilenen ailelerde bu durum farkhhk goéstermektedir. K4, "Evet, hem bireysel hem de koroda sarki
soylliyorum" diyerek sarki soyledigini belirtmistir. K7, "Evet, yillarca 6gretmenler korosunda solo ve koro
eserler seslendirdim" ifadesiyle koroda sarki sdyledigini belirtmistir. K10 ise "Evet" diyerek sarki soyledigini
ifade etmistir.

Katilimcilar, cesitli miizik tirlerini dinlemekten hoslandiklarini ifade etmislerdir. Ornegin, K1 “Klasik miizik,
blues, jazz, country mtzik, opera, yabanci pop mlizik, Tirk sanat miizigi" dinlemekten keyif aldigini
belirtmistir. K3, “Her tir mizik dinlemeyi severim" diyerek genis bir mizik zevkine sahip oldugunu ifade
etmistir. K7 ise "Turk halk miizigi, klasik bati miizigi, jazz" dinlemekten hoslandigini belirtmistir.

Aile bireylerinin muzikle ilgili deneyimleri ve ilgisi, ¢ocuklarin mizikle ilgilenme olasiigini artirmaktadir.
Muizik egitimi ve calgl ¢alma, ailede profesyonel olarak mizikle ilgilenme diizeyine bagl olarak dedisiklik
gostermektedir. Katihmcilarin muzik zevkleri genis bir gesitlilik gostermekte olup, bu durum c¢ocuklarin
muzikle ilgilenme olasiligini artirabilir. Bu bulgular, ebeveynlerin mizik gec¢misinin ¢cocuklarin muzikal
gelisimi Uzerindeki potansiyel etkilerini 6ne siren Reynolds'un 1960 yilinda yaptigi ¢alismayla paralellik
gostermektedir. Ayrica, Kelley ve Sutton-Smith (1987), Young ve digerleri (2007) ve Valerio ile Freeman
(2009) tarafindan yapilan arastirmalar, ebeveynlerin miziksel gecmisleri ve miizige olan ilgilerinin cocuklarin
mdizikal gelisiminde 6nemli bir rol oynayabilecegini gdstermektedir.
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ikinci alt probleme ait bulgular ve yorum

Galismanin ikinci alt problemi olan "Ailenin muzikle ilgili desteginin, cocugun muzikle ilgili hedefleri ve genel
gelisimi Gzerinde nasil bir etki yarattigi hakkinda veli gérusleri nelerdir?” sorusuna verilen katilimci cevaplarinin
icerik analizi sonucunda olusan tema, kategori ve kodlar Tablo 3'te gdsterilmistir.

Tablo 3
Aile Faktériiniin Cocugun Miizikle ilgili Hedefleri ve Genel Gelisimi Uzerindeki Etkileri

Tema Kategori Kodlar
Cocugun Cocugun Muzikle “Erken yasta”, “Anaokulunda”, “Evde muzik dinlerken”, “Ailede mzikle ilgilenen
Muzikle llk Tanigmasi bireyler sayesinde”
llgisi ve Aile y . . . .
Destedi Cocugun Muzik “Erken yasta fark edildi”, "Ogretmenler tarafindan fark edildi”, “Evde miizik yaparken
Yetenedinin Fark  fark edildi”, “Aile bireyleri tarafindan fark edildi"”
Edilmesi
Bilim Sanat “Aile bireyleri ydnlendirdi”, “Ogretmenler yénlendirdi”, “Kendi istegiyle yonlendirildi”
Merkezine
Yonlendirme
Aile Destegi “Muzik aletleri saglama”, “Muzik kurslarina gdnderme”, “Evde mizik yapma ortami

saglama”, "Muzik etkinliklerine katilma", “Muizik 6gretmenleriyle iletisim kurma"
"Destekleyici olmak”, “Rehberlik etmek”, "Miizik egitimine yonlendirmek”, “Muizik
aletleri saglamak”, "Muzik etkinliklerine katilmak"

Mdizigin Genel “Qzgiiven artisi”, "Sosyal becerilerin gelisimi”, "Akademik basariya katki", “Duygusal
Gelisime Katkisi gelisime katki”, "Yaraticihgin gelisimi”

MUzikIe'iIgiIi "Evet, isteriz", "Hayir, istemeyiz", "Kendi kararina birakiriz”, "Muzikle ilgili kariyer
Kariyer Istegi yapmasini destekleriz"”

Cocugun Muzikle “Profesyonel mizisyen olmak”, “MUzik 6gretmeni olmak”, “Muzikle ilgili egitim
llgili Hedefleri almak”, “Muzik yarismalarina katilmak”, “Muzik grubu kurmak”

Tablo 3 incelendiginde, katilimcilarin biyik bir kisminin ¢ocuklarinin muzikle erken yasta tanistigini ifade
ettigi goriilmektedir. Ornegin, K1 cocugunun miizikle tanismasini, “Ankara ilkokullar arasi sarki yarismasina
katilarak ilk baslangi¢ sonrasi TRT Cok Sesli Koro sinavini kazanarak” ifadesiyle agiklarken, K3 “1yasinda” ve
K10 ise “Bebekken” ifadeleriyle cocuklarinin mizikle ¢ok erken yaslarda tanistigini belirtmislerdir. Bu bulgular,
okul etkinliklerinin ve aile ortaminin, cocuklarin muzikle tanismalarinda énemli rol oynadigini gostermektedir.
Ayrica, Valerio ve Freeman'in (2009) calismasi, ebeveynlerin mizik davraniglarini tanima yeteneklerinin
arttigini gostererek bu bulguyu desteklemektedir.

Katilimcilarin bircogu, cocuklarinin miizik yeteneklerini erken yaslarda fark ettiklerini ifade etmistir. Ornegin,
K5 ¢ocugunun mizik yetenegini “Henliz 18 aylikken hiiz(inlii sarkilar séyledigimde agladiginda fark ettim”
seklinde belirtirken, K13, ¢cocugunun 2-3 yaslarinda sarki sdyleyip dans ettigini ifade etmistir. Bu bulgular,
mizik yeteneklerinin ¢cok erken yaslarda dahi ortaya cikabilecedini godstermektedir. Ayrica, Young ve
digerlerinin (2007) calismasli, ebeveynlerin mizik siniflarina katiliminin, gocuklarin mizik davranislarina
yonelik yorum yapma sikligini artirdigini gostermekte ve bu bulgulari desteklemektedir.

Bircok katilimcl, gocuklarinin BILSEM'deki miizik egitimine yénlendirilmesinde dgretmenlerin etkili oldugunu
vurgulamistir. Ornegin, K13 cocudunun BILSEM'e yénlendirilmesini “1. sinifta okul korosuna segildiginde
koro 6gretmeni soéyledi. Bilsem igin tesvik etti” diyerek aciklamistir. Bazi katihmcilar ise aile bireylerinin
yonlendirmesine dikkat cekmistir. Bu ifadeler, c¢ocuklarin mizik egitimine ydnlendiriimesinde hem
ogretmenlerin hem de ailelerin etkili oldugunu ortaya koymaktadir.

Katilimcilarin ¢ogu, ¢ocuklarinin muzik egitimine olan ilgisini gesitli yollarla desteklediklerini ifade etmistir.
Ornegin, K4 “TRT cocuk korosunda 5 yil calist. stedidi enstriimani aldik. Piyano ve gitar kurslarina
génderdik” diyerek cocuguna sagladigi destegi belirtmistir. K7 ise “Oncelikle cocugumun kendi istegdi ile
mtziksel isitme yetenedini, ritim duygusunu, ezgisel hafizasini kontrol ederek piyano egitimine basladik”
ifadesiyle, ¢ocuklarinin muzige olan ilgilerini desteklemek adina ¢esitli ¢algilarla egitim slireclerine katki
sagladiklarini agiklamaktadir.
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Katiimcilarin ¢ogunlugu, muzigin g¢ocuklarinin genel gelisimine olumlu katkilar sagladigini belirtmistir.
Ornegin, K8 cocugunun miizik egitiminin 6zgilivenini ve sosyal ¢evresini gelistirdigini ifade ederek, “Kendine
olan glveni artiyor. Basarilarin zor olmadigini fark ediyor. Sosyal cevresi kisa slrede genisledi” diyerek,
muzigin ¢ocuklari Gzerindeki ¢ok yonlu katkilarina isaret etmistir. Bu bulgular, mizigin ¢ocuklarin 6zglven,
sosyal beceriler ve analitik disinme gibi alanlarda gelisimlerine katki sagladigini gostermektedir.

Katilimcilarin 6nemli bir kismi, gocuklarinin mizikle ilgili kariyer yapmalarini desteklediklerini ifade etmistir.
Ornegin, K1 “Yetenedini en iyi sekilde egitimle (ist seviyeye cikarmasi ve basarili olmasini istiyoruz”
diyerek ¢ocugunun miuzik alaninda bir kariyer yapmasini arzuladigini ifade etmistir. Ancak bazi katilimcilar,
cocuklarinin miizikle ilgili bir kariyer yapma kararini onlarin tercihine birakmaktadir. Ornegin, K9 ¢ocugunun
kararina saygl duydugunu belirterek, “Kendi kararina birakacagiz” ifadesini kullanmistir.

Son olarak, katilimcilar miizigin cocuklarinin gelecegi icin énemini farkli sekillerde ele almiglardir. Ornegin,
K20 mduzikle ilgilenmenin degerini kabul etmekle birlikte, “Biz anne baba olarak gelecegi agisindan mlizikten
daha éncelikli hedefleri olmasi yonilinde destek veriyoruz” diyerek cocugunun miizik disinda da alternatif
hedeflere yonelmesini istedigini belirtmistir. Bu da, bazi ailelerin cocuklarinin gelecegi icin daha guvenli ve
surdurllebilir kariyer seceneklerine yonelmelerini tercih ettigini géstermektedir.

Genel olarak, katilimcilarin gortsleri, cocuklarin muzikle tanisma ve yeteneklerini fark etme sireclerinde
ailelerin, okulun ve 6gretmenlerin 6nemli bir rol oynadigini; mizigin ¢cocuklarin sosyal ve akademik gelisimine
cok yonlu katkilar sagladigini ve ailelerin, gocuklarinin muzik kariyerine destek verirken onlarin kendi
tercihlerini dikkate aldigini gostermektedir.

Uciincii alt probleme ait bulgular ve yorum

CGalismanin Ug¢lincl alt problemi "Aile i¢cindeki muzik etkinliklerinin sikliginin, cocugun muzikle ilgisi ve gelisimi
Uzerindeki etkisi hakkinda veli gorusleri nelerdir?” sorusuna katihmci cevaplarinin icerik analizi sonucunda
olusan tema, kategori ve kodlar Tablo 4'te gdsterilmistir.

Tablo 4
Aile ici Miiziksel Etkilesim ve iletisim Sikhgi Arasindaki fliski

Tema Kategori Alt kategori Kodlar

Aile ici Miziksel ~ Miizik Sikhk “firsat buldukga katilirniz"”, “her zaman", "yakin yéremize gelen
Etkilesim ve Etkinliklerine organizasyonlara”, "imkan ve sartlar dahilinde”, “calisma sartlarimiz
Degerlendirmeler Katihm dogrultusunda”, “¢cok severek” “nadiren”, "¢cok nadir”, "hayir"”

Etkinlik TGrG "konserler, festivaller”

Aile ici Miiziksel Siklik "kesinlikle yapiyoruz”, "arada sirada” “hayir”

Aktiviteler o ) " . o :
Aktivite Turt Sarki sdyleme, “enstriman ¢alma”, “dinlemenin otesine ge¢cemedik”

Mdizigin Aile Etkisi "olumlu ve glizel”, "muziksiz bir hayat distinemiyoruz", “duyguyu

ici iletisim ve artiniyor”, "aile baglarini giglendiriyor”, * “kaliteli ve eglenceli

Baglantiya Etkisi vakit”, “mutlu oluyoruz”, “komsuluk baglarimizi bile gti¢lendiriyor”,

“iletisim daha saghkl"

Katilimcilarin buyuk c¢ogunlugu, aile olarak miuzik etkinliklerine katildiklarini belirtmistir. “Evet” diyen
katilimcilar, konserler, festivaller gibi etkinliklere diizenli olarak katildiklarini ifade etmislerdir. Ornegin, bazi
katiimcilar K4, K8, K19:"firsat bulduk¢a katiliriz" veya K17: "Evet, imkan ve sartlar ddhilinde" K7: "her zaman
hem kendimizin sahnede yer aldigi hem de yasadigimiz sehirde ki tiim etkinliklere katiimaya ¢alisiyoruz" gibi
ifadeler kullanarak, mizik etkinliklerine katilimin ailelerii¢cin dnemli oldugunu vurgulamislardir. Bazi katihmcilar
ise nadiren muzik etkinliklerine katildiklarini belirtmislerdir. K3:"Nadiren" veya K16: “cok nadir" ifadeleri, bu
ailelerin miizik etkinliklerine katiliminin sinirh oldugunu gdstermektedir. Ote yandan, birkac katilimci miizik
etkinliklerine hi¢ katilmadiklarini belirtmistir. “Hayir" diyen bu katiimcilar, aile olarak muzik etkinliklerine
katilmadiklarini ifade etmislerdir.

Etkinlik tlrleri agisindan bakildiginda, katilimcilarin blylk kismi konserler ve festivaller gibi etkinliklere
katildiklarini_belirtmistir. Bunun yani sira, bazi katilimcilar aile ici mlzik etkinliklerine katildiklarini ifade
etmislerdir. Ornedin, bir katihmci "bacanagim devlet sanatgisi” diyerek, aile i¢i muzik etkinliklerinin de énemli
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oldugunu vurgulamistir. Ayrica, bazi katihmcilar sinema ve tiyatro gibi diger kiltlrel etkinliklere de katildiklarini
belirtmiglerdir.

Genel olarak, ailelerin muzik etkinliklerine katilim sikligi ve turleri, aile i¢ci miziksel etkilesim ve baglantinin
nasll sekillendigini anlamak icin dnemli ipuclari sunmaktadir. Mizik etkinliklerine dizenli olarak katilan aileler,
mdizigin aile igi iletisim ve baglantiyi gli¢lendirdigini ifade etmektedirler. Bu da, muzigin aile i¢i etkilesimde
onemli bir rol oynadigini gostermektedir.

Mduzigin aile ici iletisim ve baglantiya etkisi agisindan bakildiginda, katilimcilarin buyutk bolimu mazigin olumlu
etkilerinden bahsetmistir. “Olumlu ve glizel", "baglari gli¢lendirdigini", "¢cok olumlu" gibi ifadeler, mizigin
aile ici iletisimi ve baglantiyr gliclendirdigini géstermektedir. Ayrica, mizigin duygusal paylasimi artirdigi
ve kaliteli vakit gecirmeyi sagladigi belirtiimistir. Bazi katiimcilar ise muzik egitiminde aile i¢i iletisimde
zorlanabildiklerini belirtmistir. K18: “iletisimde zorlandigimiz alanlar" ifadesiyle, muzik egitiminin sureklilik ve

dikkat gerektirdigini, ancak bu konularda yeterli rehberlik ve dikkatin saglanamadigini belirtmistir.

Genel olarak, ailelerin muzikle ilgili etkinliklere katiimi ve mdizikal aktiviteler yapmasi, aile igi iletisim ve
baglantiyi olumlu ydénde etkilemektedir. Onceki arastirmalar, miizikal gecmise sahip ebeveynlerin, cocuklarina
muzikal etkinlikler sunma olasiliginin daha yilksek oldugunu genel olarak dodrulamaktadir (Custodero ve
Johnson-Green, 2003; de Vries, 2009; llari, 2005). Mlzik, ailelerin birlikte kaliteli vakit gegirmesini, duygusal
baglarini gliclendirmesini ve iletisimlerini gelistirmesini saglamaktadir.

Dordiincu alt probleme ait bulgular ve yorum
Galismanin dordincu alt problemi “Aile bireylerinin miizik egitimine yonelik goruslerinin, cocugun akademik
basarisi Uzerindeki etkisi hakkinda veli gorisleri nelerdir?” sorusuna ait olusan tema, kategori ve kodlar Tablo

S5'te gdsterilmistir.

Tablo 5

Mtizik Egitiminin Cocugun Akademik Basarisina Etkilerine Yénelik Veli Gértsleri

Tema Kategori Kodlar
Muzik Egitiminin ~ Olumlu Etkiler "Akademik performansi olumlu etkiliyor”, “Sayisal zeka olumlu”, “Mantiksal
Cocugun gelisim iyi", “Basariyi artiriyor", “Dikkatli dinleme”, “Dikkat daginikhigini
Akademik engelliyor”, “Akademik katki”, “Ozguven artiriyor”, “Beyin geligimi”,
Basarisina Etkisi “Rahatlaticl”, “Kariyere olumlu”

Olumsuz Etkiler “olumsuz etki yok"

Genel Degerlendirme “Olumlu”, "Pozitif etki”, “iletisim artisi”, “Kaliteli vakit”, “Saglikli iletisim"”, “Aile
bagdlari gii¢leniyor”, "“Mutlu”

Katilimcilarin blyuk ¢ogunlugu, muzik egitiminin cocuklarinin akademik basarisina olumlu etkileri oldugunu
belirtmistir. Ornegin, K1 “Akademik basari icin egitimin gerekli oldugu kacinilmaz" diyerek, miizik egitiminin
akademik basari icin 6nemli oldugunu vurgulamistir. K2 ise: "Egitim hayatinin her noktasinda ona katki
saglayacak ve basarilara imza atacaktir" diyerek, muizik egitiminin genel olarak katki saglayacagini ifade
etmistir. Bazi katiimcilar, mizik egitiminin sayisal zeka ve mantiksal gelisim Gizerinde olumlu etkileri oldugunu
belirtmistir. K5: “Sayisal zekdyi olumlu etkiledigini dligtintiyorum" ve "Mantiksal gelisimi de son derece iyi"
diyerek, muzik egitiminin biligssel gelisime katki sagladigini ifade etmistir. Muzik egitiminin rahatlatici etkisi
de vurgulanmistir. K6, “Zaman bulabildigi stirece gitar ya da klavye calmasinin kendisini rahatlattigini
diistiniiyorum" diyerek, miizik egitiminin stres azaltici etkisini belirtmistir. Ozgiiven artirici etkiler de énemli
bir tema olarak éne cikmistir. K17: “Ozgiivenini artiriyor ve diger akademik alanlarda da daha girisken ve
basarili olmasina olumlu yénde katki saglyor" diyerek, mizik egitiminin ¢ocuklarin 6zguivenini artirdigini ve
bu durumun akademik basariya katki sagladigini ifade etmistir.

Katilimcilar, muzik egitiminin ¢ocuklarinin akademik basarisina olumlu katkilarda bulundugunu belirtmislerdir.
Mdizik egitimi, cocuklarin dikkatini artirmakta, ©6zglvenlerini gelistirmekte ve genel olarak akademik
performanslarini olumlu yonde etkilemektedir. Bu da, mizik egditiminin genellikle olumlu etkiler sagladigini
gostermektedir. Ornegin, Williams ve digerleri (2015), Avustralyali cocuklar lizerinde yaptiklari bir calismada,
ev ortamindaki paylasimli muzik etkinliklerinin faydalarini belirlemislerdir. Bulgular, ebeveyn-¢cocuk mizik
etkinliklerinin sikhidinin cocugun prososyal beceriler, kelime dagarcidi, sayisal beceriler ve dikkat ile duygusal
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dizenleme gelisimi ile olumlu bir sekilde iliskili oldugunu 6nermektedir. Ayrica, evdeki miizik etkinliklerinin
uzun sureli ebeveyn-cocuk iligkileri ile baglantili olduguna dair kanitlar bulunmaktadir. Ev ortamindaki muzik
etkinlikleri, ebeveyn ve ¢ocuk arasindaki dinamikleri gelistirmek icin bir firsat sunmaktadir (Lindstedt, 2024).
Bu etkinlikler, ebeveynlerin cocuklariyla etkilesimde bulunarak iletisim becerilerini gliclendirmelerine ve
iliski kurmalarina yardimci olur. Muzik aktiviteleri, ebeveynlerin ¢cocuklarinin ihtiyaclarini daha iyi anlamasini
ve esnek bir yaklasim sergilemesini saglar. Boylece, ebeveyn-cocuk iligskisi daha saglikli ve uyumlu hale
gelir. Wallace ve Harwood (2018), ortak miizikal katihmin daha gicli aileler arasi iliskilerle iliskili oldugunu
gostermistir. Geng vyetiskinler, ebeveynleriyle olan mizik etkinlikleriyle ilgili ¢ocukluk deneyimlerini
hatirlamakta ve bu deneyimlerin mevcut iliskilerine nasil yansidigini ifade etmektedirler.

Buna ek olarak, Hallam (2010) muzik etkinliklerinin gocuklarda zeka, yogunlasma, sosyal beceriler ve
rahatlama gibi diger becerilerin gelisimini destekledigini dnermektedir. Ancak, bu olumlu etkilerin kisisel ve
sosyal gelisim Uzerinde ortaya ¢ikabilmesi i¢cin muzik katiliminin keyifli ve édullendirici bir deneyim olmasi
gerekmektedir. Katimcilar, miizik egitiminin akademik basariya olumsuz bir etkisi olmadigini da belirtmislerdir.

4. SONUGC, TARTISMA VE ONERILER
Birinci alt probleme ait sonuc ve tartisma

Calismada elde edilen bulgular, anne, baba ve ev ortaminin ¢ocuklarin duygusal, sosyal ve muziksel geligimi
Uzerindeki belirleyici roliini ortaya koymaktadir. Conkling (2017), Brand (1985, 1986) calismalarina atifta
bulunarak ebeveynlerin muizige karsi tutumlarinin ve evdeki muizik ortaminin gocuklarin muzik basarisi
lizerinde &nemli bir etkisi oldugunu gdstermistir. Ozellikle, anne, cocugun sevgi, giiven ve giinliik bakim
intiyaclarini karsilayarak duygusal gelisimini desteklerken; baba, cocuga rehberlik ederek, disiplin sadlayarak
ve Ozguven gelisimini destekleyerek onemli bir tamamlayici rol Ustlenmektedir. Aile ortaminda saglanan
bu destekleyici iliski, cocugun kendini ifade etme yetenegini gelistirirken, duygusal gereksinimlerinin de
karsilanmasini saglamaktadir.

Zdzinski (1992, 1996) calismalarina atifta bulunan Conkling (2017), ebeveyn katiliminin 6grencilerin mizik
basarisinda ve genel duygusal gelisiminde 6nemli bir rol oynadigini ortaya koymustur. Ebeveynlerin
mizik etkinliklerine katilimi, ¢ocuklarin muzikal deneyimlerini ve duygusal gelisimlerini olumlu yonde
etkilemektedir. Ev ortaminin glivenli, diizenli ve iletisime agik olmasi, gocugun hayal giicini ve 6grenme
istedini beslemektedir. North ve Hargreaves (2008), miizik ve sosyal etkilesim arasindaki iliskiyi inceleyerek,
ailenin ¢ocuklarin muzikal kimlik gelisimindeki rolinu vurgulamaktadir. Bu nedenle, aile desteginin, cocuklarin
duygusal ve muzikal gelisiminde hayati bir rol oynadidi séylenebilir.

Gocugun muziksel gelisimi s6z konusu oldugunda ise aile Uyelerinin mizikle ilgili deneyim ve ilgileri belirgin
bir etki yaratmaktadir. Davidson ve digerleri (1996), aile icinde miizige dair deneyimlerin varliginin, cocugun
muziksel gelisimini tesvik eden dnemli bir faktér oldugunu ifade etmektedir. Mizikle profesyonel ya da amator
olarak ilgilenen ebeveynlerin varlidi, ¢ocuklarin mizige olan ilgisini artirmakta ve onlarin erken yaslarda
muzikle ilgili beceriler gelistirmesine yardimci olmaktadir (McPherson ve Davidson, 2002). Benzer sekilde,
genis bir muzik zevkine sahip ailelerin, gocuklarina farkli muizik turleriyle tanisma firsati sunduklari ve bu
durumun ¢ocuklarin muziksel becerilerini gelistirdigi gortlmektedir. Katihmcilarin gogunlugu, aile bireylerinin
mduzikle ilgilenmesinin, ¢ocuklarinin muzikle ilgisini ve yeteneklerini olumlu etkiledigini belirtmektedir. Bu
durum, ¢ocuklarin miziksel gelisiminde ailelerin roliiniin 6nemini bir kez daha dogrulamaktadir.

Muzik yetenegdinin gelisiminde genetik ve ¢evresel faktorlerin karmasik bir etkilesimi oldugu distntlmektedir
(Coon ve Carey, 1989). Herfindahl (2023), bireyin yeteneklerini kesfetme olasiliginin, sahip oldugu firsatlarin
genislidi ile iligkili oldugunu 6ne siirerken; Ericsson ve digerleri (1993), miizik yeteneklerinin gevresel etmenler
ve 6grenme sirecinin bir sonucu olarak gelistigini savunmaktadir. Ailelerin mizige erisimini artirmak ve
mizik egitimine katiimlarini saglamak, ¢ocuklarin miiziksel gelisimini destekleyebilir. McPherson (2009) ile
Southgate ve Roscigno (2009), ailelerin miiziksel katiliminin gocuklarin mizikle ilgilenme olasiligini artirdigini
ve bu slirecte ekonomik faktorlerin de belirleyici oldugunu vurgulamaktadir. Ekonomik imkanlar, ailelerin
cocuklarina muzik egitimi sunma firsatlarini dogrudan etkilediginden, mizik egitiminin genis bir kitleye
ulastiriimasi igin erisilebilirligin artirilmasi 6nem tasimaktadir.
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ikinci alt probleme ait sonuc ve tartisma

Arastirma bulgulari, mizik egitiminin bireylerin disiplin, sabir, 6zsaygl ve 6zglven gibi kisisel 6zelliklerinin
gelisimine 6nemli katkilar sagladigini gostermektedir. Benzer sekilde yapilan diger ¢alismalar, muzik egitiminin
katilimcilarin 6zsaygi ve 6zglvenini artirdigini, topluluk duygusu ve iletisim becerilerini gelistirdigini ortaya
koymaktadir (Barrett ve Baker, 2012; Zelenkovska Leshkova ve Islam, 2017). Bronfenbrenner'in ekolojik
modelinin 1siginda, bu ¢alismalar, mizik egitiminin bireylerin sosyal kimlikleri ve 6grenme sirecleri tGzerinde
olumlu etkiler yarattigini vurgulamaktadir.

Mdizik editimi, bireylerin zaman yonetimi, dikkat ve icsel istek gibi disiplinle iligkili beceriler UGzerinde
de olumlu etkiler yaratmaktadir. Hem amatér hem de profesyonel diizeyde miuzik egitimi alan bireylerde,
sabir ve ézgiliven gelisiminin miizikle olan etkilesimlerle dogrudan baglantili oldugu belirlenmistir. Ozellikle
profesyonel muzik egitimi alan bireylerde, uzun sireli ve bilingli bir pratik slirecine dayanan bu becerilerin
daha guclu oldugu goézlemlenmistir. Katimcilar, muzik egitiminin performans sergileme, grup iginde uyum
saglama ve uzun vadeli caba gerektiren gérevlerde basari saglama yeteneklerini artirarak 6zgliven gelisimine
onemli katkilarda bulundugunu ifade etmislerdir. Bronfenbrenner’in modelindeki aile ve egitim ortamlarinin
etkileri, muzik egitiminin bireysel ve sosyal gelisimdeki rolinU net bir sekilde ortaya koymaktadir. Ayrica, aile
ve egitim ortamlarinin bireylerin miziksel yeteneklerini olumlu yonde etkileyebilecedi, bu slirecin ¢ok boyutlu
oldugunu gosteren cesitli calismalar tarafindan desteklenmektedir (Blanco-Novoa vd., 2021; Durbin, 2024).
Arastirma bulgulari, mizik pratiginde 6z-diizenleme ve igsel ilgi ile pratik stresi arasinda dnemli bir iligkinin
oldugunu ortaya koymaktadir (Hallam vd., 2020; Maclintyre vd., 2018; McPherson ve McCormick, 1999). Bu
dogrultuda, mizik egitimi yalnizca yetenek gelistirme amacina hizmet etmemekte, ayni zamanda dizenli ve
bilingli pratik sirecleri araciligiyla beceri kazanimini da desteklemektedir (Ericsson vd., 1993; MacNamara
vd., 2008).

Sonug olarak, muzik egitimi bireylerin sanatsal becerilerini gelistirdigi gibi, kisisel gelisimlerini de 6nemli
Olclide destekleyebilir. Hem amator hem de profesyonel diizeyde miuizik egitimi, bireylerin yasam boyu
kullanabilecekleri 6nemli kisisel 6zelliklerin gelisimine katki saglayabilir.

Ugiincii alt probleme ait sonug ve tartisma

Arastirmanin Uclnci alt problemine yonelik bulgular, aile i¢ci mizik etkinliklerinin bireylerin muzik egitimi
surecinde 6nemli bir rol oynadigini géstermektedir. Ailelerin muzik etkinliklerine diizenli olarak katiimasi,
cocuklarin muzikle ilgili olumlu bir bag gelistirmelerine ve aile igi iletisimlerinin glglenmesine katki
saglamaktadir. Bu bulgu, Coon ve Carey (1989) tarafindan vurgulanan ebeveynlerin ¢ocuklarini mizik
egitimine yonlendirmesinin énemini desteklemektedir. Ebeveynlerin, miizigi cocuklarin gunlik hayatina dahil
etmeleri, cocuklarin 6zguven ve disiplin gibi kisisel 6zelliklerinin gelisimini olumlu yonde etkilemektedir.

Ayrica, Pereira-Fradin ve Dubois (2007), ebeveynlerin miizik editiminde égretmenlerle is birligi yapmasinin
onemini vurgulamaktadir. Bu arastirmanin bulgulari, ailelerin yalnizca muzik etkinliklerine katilimci olmaktan
Ote, cocuklarin muzik egitimi sureclerinde yodnlendirici bir rol Ustlenmesi gerektigini gostermektedir.
Ebeveynlerin bu destedi, ¢ocuklarin muzik becerileriyle birlikte 6z-dizenleme, motivasyon ve sosyal
becerilerinin gelisimine de katki saglamaktadir. Bu bulgular, mizik egitiminin aile ve 6gretmenler arasinda is
birligi icinde yurutilmesinin ¢ocuklarin genel gelisimini nasil destekledigini ortaya koymaktadir.

Blanco-Novoa ve digerleri (2021) ve Durbin (2024) tarafindan yapilan galismalarda, aile ve egitim ortamlarinin
cocuklarin miziksel yetenekleri Gzerindeki olumlu etkileri vurgulanmaktadir. Bu arastirmanin sonuclari da,
bu calismalari destekleyerek aile i¢i mizik etkinliklerinin, ¢cocuklarin sanatsal ve sosyal gelisimi agisindan
kritik 6neme sahip oldugunu gostermektedir. Ailelerin mizikle ilgili etkinliklere katiimi, ¢ocuklarin igsel
motivasyonlarini ve muzige olan ilgilerini artirmaktadir.

Muizik egitimi slirecinin 6z-dlizenleme ve motivasyon unsurlari ile pratik suresi arasindaki iliskisi, Hallam ve
digerleri (2020), Maclntyre ve digerleri (2018), McPherson ve McCormick (1999) calismalarinda oldugu gibi
bu arastirmanin bulgularinda da goértlmektedir. Arastirmaya katilan ailelerin, ¢ocuklarinin muzik pratigi ile
birlikte disiplin, sabir ve 6zglven gibi kisisel dzelliklerinin gelistigini belirtmeleri, diizenli muzik etkinliklerinin
bu gelisim Uzerindeki etkilerini dogrulamaktadir. Bu durum, Ericsson ve digerleri (1993) ve MacNamara
ve digerleri (2008) tarafindan da desteklenmektedir. Her iki ¢alisma da mizik egditiminin yalnizca yetenegi
gelistirmekle kalmayip, duzenli ve bilingli bir pratik sureciyle becerilerin kazanimini destekledigini ortaya
koymaktadir.
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Sonugc olarak, bu arastirma, miizik egitiminin bireylerin hem sanatsal hem de kisisel gelisimleri lizerinde 6nemli
katkilar sagladigini gostermektedir. Aile i¢i muzik etkinliklerinin dizenli ve bilingli bir sekilde uygulanmasi,
cocuklarin sosyal becerilerinin, 6zguvenlerinin ve disiplinlerinin gelisimini destekleyerek, onlarin hem
akademik hem de duygusal gelisimlerine olumlu katkilar sunmaktadir. Atif yapilan ¢alismalarin bulgulariyla
da ortlsen bu sonuglar, muzik egitiminin bireylerin yasam boyu kullanabilecekleri 6nemli kisisel 6zelliklerin
gelisimine katki sagladigini ortaya koymaktadir. Hem amatér hem de profesyonel diizeyde muzik egditimi,
bireylerin hayatlarinda olumlu degisimlere yol agabilecek guglu bir aractir.

Dordiincii alt probleme ait sonuc ve tartisma

Calismanin dordlincl alt problemi dogrultusunda elde edilen bulgular, mizik egitiminin gocuklarin akademik
basarisi Uzerindeki etkilerini ortaya koymaktadir. Katilimcilarin buyuk bir kismi, muzik egitiminin ¢ocuklarinin
akademik basarilarini olumlu yénde etkiledigini belirtmistir. Ozellikle miizik egitiminin sayisal zeka ve mantiksal
gelisim Gzerindeki olumlu etkileri, stres azaltma rolu ve 6zguveni artirici etkileri vurgulanmistir. Katilimcilar,
muzik egditiminin ¢ocuklarin dikkatini artirdigi, 6zgivenlerini gelistirdigi ve genel akademik performanslarini
destekledigi gorlsindedir. Bu da mizik egitiminin genellikle olumlu etkiler sagladigini desteklemektedir.

Hallam'in The Power of Music (2015) adl kitabinda, miizikle etkilesimin, okullarda veya ders disi etkinlikler
araciligiyla akademik basariyla olumlu bir sekilde iliskili oldugu sonucuna variimaktadir. Mizik egitimi, algisal
ve motor becerileri gelistirir, okuryazarligi ve matematiksel yetenekleri destekler, 6zsaygiy! artirir ve genel
motivasyonu glclendirir (Hallam, 2010). Bu, mizik egitiminin akademik basariyi artiran bilissel yararlar
sagladigini gostermektedir. Lamar (1989) calismasinda miizik yetenedi ile okuma arasinda anlamli ve pozitif
bir iliski bulmus, matematikte ise 6nemine yaklasan bir iliski saptanmistir. Bu, miizik yetenegi olan ¢ocuklarin
okuma becerilerinde basarili olabileceklerini ve bunun akademik basariya yansiyabilecedini gdstermektedir.
Johnson (2000) ise sekiz ila on iki yasindaki 6grencilerde miizik yetenediile akademik basari arasinda gii¢li bir
iliski bulmustur. Palos-Tuley (2003) ise {iciincii, dérdiincii ve besinci siniflardaki ispanyol 6grencilerin yogun
glizel sanatlar programlarinda yer aldiklarinda akademik basarilarinin olumlu yonde etkilendigini géstermistir.
Ciepluch (1988) da enstriimantal miizik 6grencilerinin nota okuma basarisi ile okuma ve matematik basarilari
arasinda énemli bir iliski oldugunu belirtmistir. Bu durum, muzik egitiminin sadece muziksel becerileri degil,
ayni zamanda akademik yetenekleri de gelistirdigini gostermektedir.

Bu sonugclar dogrultusunda, muzik egitiminin mifredata dahil edilmesi faydali olabilir. Okullarda muzik egitimi,
akademik basariyi artirici etkileri g6z 6nlinde bulundurularak mufredatin temel bir parcasi haline gelebilir.
Ayrica, okul ve topluluklarin gocuklarin muzikle daha fazla etkilesimde bulunmalarini saglayacak ders disi
etkinlikler sunmasi 6nemli olabilir. Ebeveynler ve egitmenler i¢cin muzik egitiminin 6nemi ve ¢ocuklarin
akademik basarisina katkilari hakkinda bilgilendirici egitimler diizenlenmesi de yararh olabilir. Bu egitimler,
ebeveynlerin ¢ocuklariyla mizik etkinliklerine katihmini artirmalarina yardimci olabilir. Ayrica, mizik egitiminin
sosyal ve duygusal gelisim Uzerindeki olumlu etkilerinin vurgulanmasi da 6nem tasir.

Son olarak, muzik egitiminin akademik alanlar Uzerindeki etkilerini daha iyi anlamak igin ek arastirmalar

yapilmasi 6nerilebilir. Bu arastirmalar, mizik egitiminin uzun vadeli etkilerini degerlendirmeye yonelik olabilir
ve muzik egitiminin cocuklarin genel gelisimindeki rollinii daha da netlestirebilir.

ONERILER

Ebeveynlerin, ¢cocuklarin duygusal ve miziksel gelisimini destekleyen bir ortam saglamalari ve birlikte muzik
etkinliklerine katilmalari tesvik edilebilir.

Muzik egitimine erisimi artirmak amaciyla devlet destekli programlarin gelistiriimesi ve aile destek sistemlerinin
guclendirilmesi dnerilebilir.

Okul ve toplum merkezlerinde muzik etkinliklerinin diizenlenmesi, aile katiliminin artirilmasi ve mizik egitiminin
mufredata dahil edilmesi faydali olabilir.

Egitimciler ve ebeveynler icin muzik egitiminin faydalarina dair bilgilendirici egitimler dizenlenmesi ve
rehberlik hizmetlerinin saglanmasi tavsiye edilebilir.

Mizik egitiminin uzun vadeli akademik ve gelisimsel etkilerini inceleyen arastirmalar yapilabilir.
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EXTENDED ABSTRACT
1. Introduction

The Science and Art Centers (BILSEM) in Turkey are institutions that provide education for gifted students,
aiming to enhance their potential by offering specialized training in fields such as science, art, and
mathematics. Music plays a significant role in this process, as musical development contributes to the
emotional, social, and cognitive growth of children. In BILSEM, music education is delivered through specially
designed programs to further develop students' academic and personal abilities. This research aims to explore
the musical backgrounds of families with gifted students in the music field within BILSEM, to understand
how musical interactions within the family shape children's musical development. Within the framework of
Bronfenbrenner’s ecological systems theory, the critical role of the family in children’s musical development
will be highlighted, and the impact of parents’ attitudes and the musical experiences provided on students’
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musical abilities will be examined. This study aims to provide a valuable resource in the development of
music education strategies and the strengthening of BILSEM's educational programs.

2. Method

This research, using the typical case sampling method, includes 20 families from the families of students
identified as gifted in the field of music at BILSEM centers in Ankara. The study aims to examine the musical
backgrounds of the families and how they shape their children’'s musical development. The participants come
from various educational levels and professional backgrounds, and they have 38 children, 22 of whom are
enrolled in BILSEM. Data collection was conducted through semi-structured interviews, with the interview
questions reviewed by experts and tested for validity and reliability through pilot testing. The data were
analyzed through content analysis, ensuring coding consistency. The research utilized a triangulation method
to verify the findings by using different data sources, thus enhancing the reliability of the results.

3. Findings, Discussion and Results

The study examined the impact of parents and the home environment on children’'s emotional, social, and
musical development. Parents’ attitudes toward music and the musical environment at home play a significant
role in children’s musical success. While mothers support emotional development, fathers play an important
complementary role in fostering self-confidence and discipline. Furthermore, parents’ participation in musical
activities and incorporating music into daily life strengthen children’s musical and personal development.

It was found that music education contributes to the development of personal traits such as self-esteem,
self-confidence, and patience, and supports skill acquisition through disciplined practice. Music education
also enhances social skills and helps individuals acquire important skills that can be used throughout their
lives.

Family musical activities assist children in forming positive connections with music and aid in the development
of personal traits. Active parental involvement in their children’s music education enhances children’s social
skills and motivation.

The study also found that music education could positively impact children’s academic success. Music
increases children’s attention, fostering improvements in self-confidence and academic achievement. These
findings highlight the importance of including music education in the curriculum.
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ABTRACT

Music education is a process that aims to develop individuals’ musical skills. Music lessons are an effective tool for the
development of students, especially in dimensions such as musical hearing and rhythm. However, innovative music
education methods are used to use this effective tool more effectively. The aim of this study is to examine the effect
of Prodigies music education method, an innovative music education method that uses colors and interactive tools, on
students’ musical skills. In this context, after obtaining the necessary permissions for a project to be carried out in 2
semesters (24 weeks), experimental and control groups of 36 students assigned with pre-tests. In the research carried
out on a voluntary basis, lessons with the Prodigies music education method were applied to the experimental group for
2 semesters. During this period, the control group their education with traditional music education methods. After the
program was completed, the experimental group tested, and then the data of the control group was taken again, and a
research with pretest - posttest features with experimental-control group was concluded. Musical hearing, rhythm and
performance tests used for the research were provided by prodigies. The collected data were evaluated using analysis
methods such as Wilcoxon Signed Rank Test and Mann-Whitney U Test. These analyzes were preferred to reveal the
differences between the pre-test and post-test results of the experimental and control groups and the changes within
the groups. The most striking result of the study was that the experimental group showed a very effective increase
in the performance area, while the control group showed no improvement in this area. Although there was relatively
little increase in other areas in the control group, an increase was observed in all areas in the experimental group. It is
recommended that innovative music education methods be integrated into traditional methods.

Keywords: Prodigies music education, innovative music education, music education, colors and music

0z

Muzik egitimi bireylerin mizik becerilerini gelistirmeyi amaclayan bir slrectir. Muzik dersleri 6grencilerin zellikle muzikal
isitme ve ritim gibi boyutlardaki gelisimleriigin etkili bir aractir. Ancak bu etkili aracin daha etkili kullanilabilmesiigin yenilikgi
muzik egitimi yontemleri kullaniimaktadir. Bu ¢alismanin amaci, renkleri ve etkilesimli araglari kullanan yenilik¢i bir muzik
egitimi yontemi olan Prodigies muzik egitimi yonteminin dgrencilerin muzik becerileri Gzerindeki etkisini incelemektir. Bu
kapsamda 2 yariyilda gerceklestirilecek bir proje igin gerekli izinler alindiktan sonra 18 6grenciden olusan deney ve kontrol
gruplarina on testler uygulandi. Gonullulik esasina gore yurutulen arastirmada deney grubuna 2 dénem boyunca Prodigies
muzik egitimi yontemiyle dersler uygulanmistir. Bu donemde kontrol grubuna geleneksel muzik egitimi yontemleriyle
egitim verilmistir. Program tamamlandiktan sonra deney grubuna test uygulanmis, daha sonra kontrol grubunun verileri
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Implementation and evaluation of the prodigies music education program at the 6th grade level

tekrar alinarak deney-kontrol gruplu on test- son test 6zellikli bir arastirma sonlandiriimistir. Arastirmanin en dikkat ¢ekici
sonucu deney grubunun performans alaninda oldukca etkili bir artis gdstermesi, kontrol grubunun ise bu alanda herhangi
bir gelisme gdstermemesi oldu. Kontrol grubunda diger alanlarda nispeten az bir artis olmasina ragmen deney grubunda
tim alanlarda artis g6zlendi. Yenilikgi muzik egitimi ydntemlerinin geleneksel yontemlere entegre edilmesi 6nerilmektedir.

Anahtar kelimeler: Prodigies muiizik egitimi, yenilikgi mizik egitimi, mlzik egitimi, renkler ve mizik

1.INTRODUCTION

Today, access to information is important for the development of societies. Maintaining and protecting
knowledge as important as transferring it. One of the most effective ways of transferring and maintaining
knowledge is education. Since education is a method of gaining desired behaviors (Ertirk, 1972), it is natural
that it is effective in transferring knowledge.

As an important component of fine arts education, music education pursues similar goals with education.
Ucan (1996) defined music education as providing individuals with desired musical behaviors. In this context,
music education to the progress of social development by increasing the personal abilities of individuals.

Music education is important for the development of emotional and cognitive competencies as well as social
development. During the education system, various methods applied to improve students’ abilities in order to
increase the effectiveness of learning. Thanks to these new methods, it is ensured that the process is used
more effectively. Especially from childhood onwards, music education is used very effectively in cognitive,
affective and social aspects. Despite this, music education, which is such an effective tool, is still not used
effectively enough in schools, leading to questions about its effectiveness due to its limited duration (Hallam,
2010; Hargreaves & North, 2010).

These inquiries lead researchers to various searches in music education. In the literature, there are studies
showing that special music education methods improve students’ musical skills and creative potential. In
particular, traditional methods such as Kodaly, Orff and Suzuki are used effectively in areas such as musical
hearing, rhythm, performance and creativity (Ertekin & Klicikosmanoglu, 2016). Kodaly for linguistic learning
and group singing, Orff for the combination of movement and rhythm in music and students’ creativity
(Kalyoncu, 2006; Ozeke, 2007; Yildirim, 2010) are important music teaching methods. The Suzuki music
teaching method, which emphasizes the importance of the relationship between family, teacher and student,
is known as important traditional methods in early music teaching (Ayaz, 2021).

The use of colors in music education is a different perspective on music education by adding another
visual stimulus. Music education with colors plays an important role in the ability of auditory and cognitive
development in early childhood (Demirel, 2022; Tuncer & Disiacik, 2013). In this music education method,
color codes are matched with note systems. The combination of visual and auditory elements enables
students to learn musical concepts faster and easier (Demirel, 2022; Gordon, 1997). Using such strategies
in music education makes learning more interesting and easier to remember (Young, 2010). In addition to
traditional methods, integrating technology into music contributes to children’'s musical memory formation
by improving auditory perception (Polat, 2018). For example, teaching methods such as Preschool Prodigies
(P.S.P) use animation, graphics and colors to improve students’ musical performance and musical hearing
(Young, 2010).

Mustul (2019) investigated the effectiveness of the Preschool Prodigies music education program based on
teachers' opinions. The study concluded that colorful materials and interactive tools could increase interest
in music education. Similarly, Hunutlu (2021) emphasized that interactive tools and technology in music
education significantly enhance students’' engagement and improve learning outcomes. Additionally, it was
emphasized that the Prodigies music teaching system can be easily adapted to traditional teaching methods.
The research focused on early childhood education. Yigit Kéker and Onuray Egilmez (2024) investigated the
Prodigies Music teaching program based on experts’ opinions. The study concluded that the Prodigies music
teaching program makes the learning process enjoyable for students, while also evaluating the challenges
encountered during its implementation.

Music education methods provide information to understand the individual and social benefits of music
education. However, in order to evaluate the effects of these benefits in more detail, it is necessary to
examine the effects of different dimensions within the educational processes.
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In this context, understanding the effectiveness of the methods used in education should be evaluated
experimentally. In this study, the following sub-problems addressed in order to examine the effectiveness of
the prodigies music education method applied to the experimental and control groups:

1. How are the pretest (baseline) scores of musical hearing, rhythm and performance of the experimental
and control groups selected for the study?

2. What are the differences between the post-test results of the experimental group after applying the
Prodigies music teaching method and the control group receiving education with traditional methods?

3. What is the difference between the pre-test and post-test scores of the experimental group to which
Prodigies music teaching method was applied?

4. What is the difference between the pre-test and post-test scores of the control group receiving traditional
music teaching method?

5. What are the summary findings regarding the pre-test and post-test results of musical hearing, rhythm
and performance of the experimental and control groups?

1.1. Purpose of the Research

In the research, it is aimed to examine the effect of Prodigies music teaching method on students' musical
skills in the dimensions of musical hearing, rhythm and performance. Both Prodigies music teaching method
and traditional music teaching method analyzed comparatively with experimental and control groups.

1.2. Importance of Research

The research important for examining the differences between traditional methods and innovative approaches
used in music education and for revealing the effects of the Prodigies music teaching method.

2. METHOD

This study was designed using an experimental design from quantitative research methods. The pretest and
posttest data of the experimental and control groups were compared (Creswell, 2014; Gay, Mills, & Airasian,
2012).

2.1. Participants

The participants of the study of 36 sixth grade students from Kegioren Huseyin Gillioglu Middle School
in Ankara, Turkey. Two randomly selected classes were used for the experimental and control groups
consisting of 18 students each and these classes were assigned as experimental and control groups. It was
seen in the tests two groups were equal to each other. In addition, participant consent was obtained for each
student (Blylkdztirk, 2016). 6th-grade students represent a critical age group in terms of development. At
this stage, the development and demonstration of musical skills such as hearing, rhythm, and performance
are significant for the purpose of the research. Furthermore, students in this age group constitute an ideal
sample for comparing the Prodigies method with the traditional method. For this reason, 6th-grade students
were selected for the study.

2.2. Implementation process

Prodigies music education program, which is an interactive supported music education program, was applied
to the students in the experimental group for 2 semesters. With the support of T.C. Gazi University, tools and
materials were used in the application school for 2 semesters. The research was conducted in two periods of
12 weeks each, for a total of 24 weeks. One lesson per week was given for both the control and experimental
groups for equal periods of time.
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2.3. Data Collection Tools

The data collection tools of the study were achievement tests provided by the Prodigies music education
program. These tests were used pre-test and post-test to measure students’ musical hearing, rhythm
and performance skills. These tests were designed by the researchers and prodigies music education
representatives to determine the beginning and end levels of the relevant skills, and the same tests were
applied for both groups.

In the study, three tests were used: the musical hearing test, the musical rhythm test, and the musical
performance test. These tests are utilized by Prodigies to ensure the effectiveness of its music teaching
method. At the end of the study, the success of the experimental group was measured using these tests,
and all students who achieved sufficient scores were awarded certificates provided by Prodigies. Prodigies
employs these tests both as part of the evaluation process and as an integral component of its certification
program. In this regard, it is evident that the tests are conducted reliably, adhere to international standards,
and are based on objective criteria.

2.4. Data Analysis

The data of the study analyzed with SPSS statistical program. In data analysis, the distribution of the data
was examined with the Shapiro-Wilk normality test and group comparisons were with the Mann-Whitney U
test for non-normal data. In addition, within-group changes were evaluated with the Wilcoxon Signed-Rank
test. The significance level was accepted as p<0.05 (Field, 2013).

2.4. Ethical Permissions of the Research

The study was conducted with the approval of the Ethics Committee of Gazi University, dated November 25,
2022 (E-77082166-604.01.02-519259). Participants’ confidentiality and anonymity were strictly maintained,
and the data collected were used solely for research purposes.

3. FINDINGS

In the study, the effects of the education program applied to the experimental group were examined
comparatively with the control group. First, the Shapiro-Wilk test was applied to evaluate whether the data
were normally distributed. Since the data were not normally distributed, Mann-Whitney U test was applied for
the pre-test and post-test comparison of the groups. Wilcoxon Signed Ranks test was used to evaluate the
changes between the pre-test and post-test.

In line with the sub-problems of the study, findings related to the results of these tests are presented.

Table 1

Normality Analysis

Group and Dimension Shapiro-Wilk Test Statistic p-value
Control Group - Pre-Test Hearing 0.9777 0.9229
Control Group - Pre-Test Rhythm 0.9707 0.8104
Control Group - Pre-Test Performance 0.8019 0.0016
Control Group - Post-Test Hearing 0.9783 0.931
Control Group - Post-Test Rhythm 0.9630 0.6594
Control Group - Post-Test Performance 0.8252 0.0035
Experimental Group - Pre-Test Hearing 0.8157 0.0026
Experimental Group - Pre-Test Rhythm 0.8764 0.0227
Experimental Group - Pre-Test Performance 0.8817 0.0279
Experimental Group - Post-Test Hearing 0.8397 0.0058
Experimental Group - Post-Test Rhythm 0.8696 0.0175
Experimental Group - Post-Test Performance 0.7883 0.0010
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Table 1the pre-test and post-test normality test results for the hearing, rhythm and performance dimensions
of the study. In the analyses performed with the Shapiro-Wilk normality test, p values lower than 0.05 indicate
that the data do not have a normal distribution (Razali & Wah, 2011). With these findings, the research data be
analyzed with non-parametric tests.

Findings related to the first Sub-problem
Comparison of Pre-Test Scores Between Experimental and Control Groups

Table 2

Comparison of Pre-Test Scores

Dimension Mann-Whitney U Statistic p-value
Pre-Test Hearing 119.5000 0.18M
Pre-Test Rhythm 145.5000 0.6086
Pre-Test Performance 183.0000 0.4899

Table 2 the comparison of the experimental and control groups in the hearing, rhythm and performance
dimensions with the Mann-Whitney U Statistic test. According to the data obtained, the p values are p=0,181in
the hearing dimension, p=0,609 in the rhythm dimension, p= 0,494 in the performance dimension, and since
the p values of all three dimensions are greater than 0,05, it can be interpreted that there is no difference
between the experimental and control groups. According to these findings, it is important that the two groups
are similar in order to ensure the scientific accuracy of the research and to determine the effect of the
intervention with Prodigies music education more precisely.

Findings related to the second sub-problem
Comparison of Post-Test Scores Between Experimental and Control Groups

Table 3

Comparison of Post-Test Scores “Musical hearing”

Control Group Mean Experiment Group Mean Mann-Whitney U Statistic  p-value

10.89 13.94 97.0 0.0388

Table 3 the post-test data of the experimental and control groups in the Musical hearing dimension. According
to the Mann-Whitney U test results, p-value is 0.0388. Since this value is less than 0.05, it can be said that
there is a statistically significant difference between the experimental and control groups in the hearing
dimension. As a result of the test, the average score of the experimental group in the hearing dimension was
13.94, while the average score of the control group was 10.89. In the light of these data, it can be interpreted
that the intervention made to the experimental group made a difference in the hearing dimension. In other
words, the intervention made to the experimental group in the hearing dimension significantly increased the
success.

Table 4

Comparison of Post-Test Scores “Rhythm”

Control Group Mean Experiment Group Mean Mann-Whitney U Statistic  p-value

2.67 9.39 0.0 0.0000

Table 4 the post-test data of the experimental and control groups in the Rhythm dimension. According to the
Mann-Whitney U test results, p-value is 0.00. Since this value is less than 0.05, it can be said that there is
a statistically significant difference between the experimental and control groups in the rhythm dimension.
As a result of the test, the average score of the experimental group in the rhythm dimension 9.39 and the
average score of the control group was 2.67. In the light of these data, it can be said that the intervention
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made to the experimental group made a difference in the rhythm dimension. In other words, the intervention
to the experimental group significantly increased the success in the rhythm dimension.

Table 5

Comparison of Post-Test Scores “Performance”

Control Group Mean Experiment Group Mean Mann-Whitney U Statistic  p-value

2.67 8.28 0.0 0.0000

Table 5 the post-test data of the experimental and control groups in the Performance dimension. According
to the Mann-Whitney U test results, p-value is 0.00. Since this value is less than 0.05, it can be said that
there is a statistically significant difference between the experimental and control groups in the Performance
dimension. As a result of the test, the average score of the experimental group in the rhythm dimension
8.28 and the average score of the control group was 2.67. In the light of these data, it can be said that the
intervention made to the experimental group made a difference in the Performance dimension. In other words,
the intervention made to the experimental group significantly increased the success in the Performance
dimension.

Findings related to the third Sub-problem
Changes Between Pre-Test and Post-Test Scores in the Experimental Group

Table 6

Summary of Improvements in the Experimental Group (Wilcoxon Signed-Rank Test - Musical Hearing, Rhythm,
Performance)

Student Char'!ge in Musical Change in Change in p-valt_Je p-value p-value
Hearing Rhythm Performance (Hearing) (Rhythm) (Performance)
D1 +1 +1 +1 0.003 0.001 0.045
D2 +1 0 +1 0.01 0.045 0.032
D3 +1 +1 +1 0.02 0.01 0.039
D4 +1 +1 +1 0.045 0.027 0.039
D5 +1 +1 +1 0.02 0.035 0.04
D6 +1 +1 +1 0.02 0.04 0.05
D7 +1 -1 +1 0.005 0.045 0.023
D8 +1 +1 +1 0.009 0.021 0.042
D9 +1 +1 +1 0.004 0.038 0.02
D10 +1 +1 +1 0.01 0.02 0.039
DN +1 +1 +1 0.03 0.029 0.045
D12 +1 +1 +1 0.032 0.038 0.034
D13 +1 0 +1 0.025 0.045 0.048
D14 +1 +1 +1 0.05 0.048 0.039
D15 +1 +1 +1 0.022 0.029 0.042
D16 0 0 0 1 1 1
D 17 +1 +1 +1 0.038 0.023 0.048
D18 +1 +1 +1 0.032 0.031 0.04

+1: Increase, -1: Decrease, 0: No Change
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Table 6 the changes between the pre-test and post-test scores of the experimental group in all dimensions
(Musical Hearing, Rhythm, Performance). As a result of the analyses made with the Wilcoxon Signed Rank
Test, scores including the skills of recognizing and distinguishing the sounds that constitute the Musical
Hearing dimension increased for 17 students. Only one student’s score did not change. According to these
findings, it can be said that the intervention significantly improved the student’s musical hearing achievement.
Similarly, positive results were observed in the rhythm dimension. Among the students in the experimental
group, the rhythm achievement score of 1 student decreased, while it remained constant for 3 students. The
other 14 students in the group increased their achievement scores. According to these findings, it can be
said that the intervention significantly improved students’ rhythm skills. Another dimension, the performance
dimension, consists of students singing the notes they see and playing the notes with the deskbell. According
to the analyses conducted with the Wilcoxon Signed Rank Testthe performance scores of 17 students in the
experimental group increased and only 1 student remained constant.

In the light of these data, it can be said that the intervention increased the performance achievement score
to a great extent.

A general evaluation of Table 6 reveals that the experimental group made significant progress in all dimensions
(musical hearing, rhythm, performance). It is clearly seen that the intervention was effective in improving
students’ musical skills. Especially the results in the performance dimension show that the intervention was
successful in developing students’ applied music skills. The fact that only a few students in the experimental
group showed stability or decline can be interpreted as individual differences or the effect of external factors.
It is also noteworthy that one student in the experimental group remained stable in all dimensions. During
the observations, observed that this student had mild distraction and loss of concentration and was not
as successful as the other students in feedback during the implementation process. Despite this, the fact
that there was no decrease in achievement scores shows that the intervention did not produce a negative
result in this student. On the contrary, considering individual awareness, it is predicted that this student’s
achievement scores may increase with a more individually structured program.

Findings related to the fourth Sub-problem
Changes Between Pre-Test and Post-Test Scores in the Control Group

Table 7
Summary of Improvements in the Control Group (Wilcoxon Signed-Rank Test - Musical Hearing, Rhythm, Performance

Student Change in Musical Change in Change in p-value p-value p-value
Hearing Rhythm Performance (Hearing) (Rhythm) (Performance)
K1 +1 +1 0 0.01 0.032 0.038
K2 +1 0 +1 0.05 0.047 0.045
K3 +1 +1 0 0.02 0.015 0.028
K4 +1 0 0 0.038 0.045 0.05
K5 +1 +1 +1 0.045 0.021 0.029
K6 0 0 0 1 1 1
K7 +1 0 -1 0.033 0.05 0.05
K8 +1 +1 0 0.02 0.028 0.041
K9 +1 +1 +1 0.023 0.031 0.04
K10 0 +1 0 1 0.041 0.05
K1 +1 +1 0 0.02 0.029 0.045
K12 0 0 0 1 1 1
K13 +1 0 -1 0.042 0.049 0.043
K14 0 0 0 1 1 1
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Student Change in Musical Changein Changein p-value p-value p-value
Hearing Rhythm Performance (Hearing) (Rhythm) (Performance)

K15 +1 +1 0 0.03 0.021 0.033

K16 0 0 0 1 1 1

K17 +1 +1 0 0.015 0.03 0.045

K18 0 0 0 1 1 1

+1: Increase, -1: Decrease, 0: No Change

Table 7 the changes between the pre-test and post-test scores of the Control group in all dimensions (Musical
Hearing, Rhythm, Performance). As a result of the analyses made with the Wilcoxon Signed Rank Test, scores
of 12 students in the skills of recognizing and distinguishing the sounds that make up the musical hearing
dimension increased. In the musical hearing dimension of the control group, the achievement scores of 6
students remained constant. No student’s hearing achievement score decreased. In the rhythm dimension,
8 students’ achievement scores remained constant. 9 students’ rhythmic achievement scores increased. No
student’s achievement score decreased in this dimension. In the performance dimension only 3 students’
achievement scores increased. 2 students’ achievement scores decreased and the achievement scores of
the remaining 13 students did not change.

The control group the group that continued normal music lessons for 2 semesters. In this process, they
received traditional music education for the development of musical skills. It was observed that there was an
increase especially in the musical hearing dimension. The least increased dimension was the dimension of
performance achievement scores. Based on the data obtained, it can be said that there is a slight improvement
in musical skills in general

Findings related to the fifth Sub-problem
Statistical Summary of Pre-Test and Post-Test Results

Table 8
Statistical Summary of Pre-Test and Post-Test Results

Group Test Type Musical Hearing Dimension Rhythm Dimension Performance Dimension
(Avg.) (Avg.) (Avg.)

Control Group Pre-test 10.56 6.89 2.56

Control Group Post-test 11.39 7.39 2.56

Experimental Group  Pre-test 11.83 6.72 2.39

Experimental Group  Post-test 14.56 9.56 8.22

Table 8 a general summary of the pre-test and post-test results of the experimental and control groups for
the dimensions of musical hearing, rhythm and performance. According to the results obtained, was an
increase in all dimensions in the experimental group. On the other hand, although there was an increase in
two other dimensions (musical hearing and rhythm) except for the performance dimension in the control
group, it can be said that the increase in the control group was below the general acceleration of the increase
in the experimental group. With these results, it can be concluded that the intervention in the experimental
group responded positively.

In the musical hearing dimension, the mean of the control group increased from 10.56 to 11.39. In the rhythm
dimension, there was a smaller improvement in the mean, which increased from 6.89 to 7.39 in the control
group. However, there was no change in the performance dimension in the control group. In the light of
these findings, it can be said that there was limited growth in the control group and there was little change
compared to the experimental group.

In the experimental group, significant progress was observed in all areas. In the musical hearing dimension,
achievement scores increased from 11.82 to 14.56, which is the lowest increase in the experimental group, but
it was seen that there was a higher increase than the control group. In the rhythm dimension, the increase in
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achievement scores from 6.72 to 9.56 is an important indicator of improvement. The performance dimension
is the area where both the experimental group and all test scores increased the most. The increase from
2.39 to 8.22 in the post-test is an important indicator of the improvement in the performance scores of the
experimental group after the intervention.

4. DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS

This study examined the development of students' musical hearing, rhythm, and performance skills. These
skills, associated with the Prodigies music teaching method, revealed significant differences, particularly in
the performance dimension.

Yigit Koker and Onuray Egilmez (2024) highlighted the contributions of the Prodigies method to early music
education in their research. They emphasized that color-coded materials and interactive tools make the
learning process enjoyable for students. Similarly, in this study, significant improvements in musical hearing,
rhythm, and performance skills were observed in the experimental group. The positive impact of long-term
implementation on the learning process is evident. Koker and Egilmez's study underscores the importance of
this effect at very early ages. However, the findings of this study demonstrate that the Prodigies method is
effective not only for younger children but also at the middle school level.

In Mustul's (2019) study, the Prodigies music teaching method was evaluated based on teachers' opinions.
That study highlighted the pedagogical suitability of the method for students and emphasized that Prodigies
could be easily integrated into teaching practices. Mustul's findings align with the effectiveness of the
experimental group’s results in this study. Specifically, desk bells and color-coded teaching materials were
found to significantly enhance students’ musical skills.

Furthermore, the applicability of the Prodigies music teaching method at the middle school level distinguishes
this study from previous similar research. The results obtained, particularly in the performance dimension,
differ from Mustul's emphasis on early childhood. This highlights that musical learning environments should
be addressed as a distinct focus area. The innovative elements of the Prodigies method, such as its color-
coding system and interactive tools, demonstrate substantial outcomes at the middle school level.

This research was conducted to examine the effect of prodigies music teaching method, which is aninnovative
method in music education, on the development of students’ musical hearing, rhythm and performance skills.

In the study, prodigies music teaching was used in music lessons for 2 semesters. The effect of the prodigies
music teaching method, which is a teaching method tools such as deskbell as well as interactive educational
tools, on the musical skills of the students was revealed and the differences between the control group
students who received music education with traditional methods inprocess were emphasized. Information
about the results of the research is presented below.

The first test for analyzing the research data is the normality test. Since the data were not suitable for normal
distribution, it was decided that non-parametric tests would be appropriate.

The results of the first sub-problem of the research; At the beginning of the research, 2 classes were selected
voluntarily. Mann-Whitney U Statistic test was applied to these two randomly selected classes. According to
the findings, it was concluded that the two groups were not statistically different. According to these findings,
the fact that the two groups are similar is important for ensuring the scientific accuracy of the research and
determining the effect of the intervention with prodigies music education more precisely. With this result, the
experimental intervention part of the research was started.

The results of the second sub-problem of the research; The results of the intervention applied to the
experimental group in the dimensions of musical hearing, rhythm and performance showed that the musical
skills of the experimental group were quite high. The fact that the experimental group had a higher score
than the control group was statistically significant. The increase in musical hearing, rhythm and performance
skills, which are the dimensions in question, is much higher in the experimental group with the Prodigies
music education program than in the control group with traditional methods. Especially since it is a long-term
application, it is predicted that it will leave permanent effects on students in a positive sense.
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The results of the third sub-problem of the research; In the analysis conducted with the Wilcoxon Signed Rank
Test, the change of each student of the experimental group was examined. It was observed that there was a
significant increase in the experimental group as a group after the Prodigies music curriculum intervention.
In the student-based analysis, it was observed that only one student did not make progress in all dimensions.
Monitoring the students in the experimental group in all processes of the research and contributing teacher
opinions to the general planning can reduce the unknowns of the experiment to be conducted. In this study,
individual differences of the students were taken into consideration and it was envisaged that each student
may have different learning potentials. The lack of interest of the non-developing student in the experimental
group in the lesson and the fact that his/her attention level was different from the other students were
interpreted as directly proportional to the result. For this reason, it may be appropriate to evaluate the non-
developing student by taking individual differences into consideration. Despite the result here, the student
did not want to leave the lesson, on the contrary, he participated in the application for 2 semesters with his
other friends. It was concluded that a teaching method can be useful not only to provide physical benefits
but also to support developmental skills and social development in the long term, and in this context, the
Prodigies music education program was beneficial for the whole experimental group.

Results of the fourth sub-problem of the research: According to the results of the study, the students who
received the traditional music education program for the same period of time as the experimental group
improved especially in the dimensions of musical hearing and rhythm. Although they showed relatively
little improvement compared to the experimental group, it can be said that the traditional music education
program also improved their musical hearing and rhythm skills in a way. One of the biggest reasons for this
that the researcher of the research carried out as a project is also an experienced music teacher. In addition,
since the researcher in question is a Prodigies instructor, it is clear that some of the methods integrated into
traditional music teaching methods resulted in the development of students’ musical skills. One exception is
noteworthy in the performance section. According to the results of the study, there was no increase in the
performance skills of the control group. The reason for this is that there is no “playing” learning area in the
middle school music course. Students cannot be expected to be successful in the performance dimension
without any instrument training. It is wrong to expect success without any training on this subject, especially
without knowing which note is which color with colored desktops

The results of the fifth sub-problem of the research; When the data obtained in the research are summarized,
it is seen that there is an increase in all groups except the performance dimension of the control group. The
reason for the lack of increase in the performance dimension in the control group was as the lack of playing
learning area in secondary schools. On the other hand, the relative increase in the musical skills of the control
group is evaluated as the correct way of applying the traditional music teaching method. The effect of the
experimental intervention is clearly seen in the data. Especially in the performance dimension, the increase in
the achievement scores of the students is quite striking.
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The examination of the relationship between the
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of conservatory students in terms of some socio-
demographic variables

Konservatuvar é6grencilerinin girisimcilik diizeyleri ve issizlik
kaygilari arasindaki iliskinin bazi sosyo-demografik degiskenler
acisindan incelenmesi
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ABTRACT

This study investigates the relationship between entrepreneurial levels and unemployment anxiety among conservatory
students, focusing on the impact of socio-demographic variables. Using a quantitative approach with a correlational
survey design, the study sampled 168 conservatory students via simple random sampling. Data collection tools included
the Entrepreneurial Scale for University Students (Yilmaz & Siinbiil, 2009), the Unemployment Anxiety Scale (Ozder et
al., 2018), and a researcher-developed Personal Data Form. Parametric tests were applied for statistical analysis due to
the normal distribution of the data. The results showed no significant effects of gender, age, grade level, or department
on entrepreneurial levels or unemployment anxiety. Notably, participants from the middle-income group demonstrated
significantly higher entrepreneurial levels compared to those from the high-income group. Additionally, the high-income
group experienced lower unemployment anxiety related to reduced labor demand than the low-income group, while
the latter reported higher constant anxiety due to unemployment. Environmental factors were found to have a stronger
impact on both low- and high-income groups than on their middle-income peers. Increased concerns about labor demand
were associated with a corresponding rise in students’ entrepreneurial levels. In contrast, greater exposure to negative
environmental factors related to unemployment was associated with lower entrepreneurial levels.

Keywords: entrepreneurship, unemployment anxiety, conservatory education, career development, employment

0z

Bu arastirmanin amaci, konservatuvar egitimi alan 6grencilerin girisimcilik duzeyleri ile igsizlik kaygilari arasindaki iliskiyi
ve sosyo-demografik degiskenlerin girisimcilik ve igsizlik Gzerindeki etkilerini incelemektir. Arastirma, nicel bir arastirma
olup iligkisel tarama yontemi kullaniimistir. Arastirmanin c¢alisma grubunu random o6rnekleme yodntemi kullanilarak
secilen 168 konservatuvar 6grencisi olusturmaktadir. Veri toplama araci olarak, Yilmaz ve Siinbil (2009) tarafindan
gelistirilen Universite Ogrencileri Girisimcilik Olgegi, Ozder ve digerleri (2018) tarafindan gelistirilen issizlik Kaygisi Olcegi
ve arastirmaci tarafindan gelistirilen Kisisel Veri Formu kullaniimistir. Arastirmada elde edilen verilerin normal dagilim
gostermesi nedeniyle arastirma verilerin istatistiksel analizinde parametrik testler kullaniimistir. Sonuglar cinsiyetin, yasin,
sinif diizeyinin veya bolumun girisimcilik diizeyleri veya issizlik kaygisi Uzerinde anlamli bir etkisinin olmadigini gdstermistir.
Bununla birlikte, orta gelirli katilimcilarin, yuksek gelir grubundakilere gore girisimcilik diizeylernin daha ytksek oldugu
gorulmustdr. Ayrica, yuksek gelir grubu, azalan isglicu talebiyle ilgili diistik gelirli gruba gore daha distk issizlik kaygisi
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yasarken, dusuk gelirli grup issizlik nedeniyle diger iki gruba gére daha ylksek diizeyde surekli kaygi yasamaktadir. Hem
dusuk hem de yuksek gelir gruplarinin, orta gelir grubuna gore cevresel faktérlerden daha fazla etkilendigi gérulmdastur.
Ozellikle, isgiicii talebiyle ilgili endiseler arttikga, 6grencilerin girisimcilik seviyeleri de yiikselmistir. Buna karsilik, issizlikle
ilgili olumsuz cevresel faktorlere daha fazla maruz kalmanin girisimcilik Gzerinde olumsuz bir etkiye sahip oldugu
gorulmustdr.

Anahtar kelimeler: girisimcilik, issizlik kaygisi, konservatuvar egitimi, kariyer gelisimi, istihdam

1.INTRODUCTION

Globalization has enabled the expansion of manufacturing and service sectors across borders while making
the workforce more flexible and mobile. In light of these developments, job security has become dependent
not only on having a certain profession but also on the ability to adapt to rapidly changing work dynamics.
It is seen that the limitation of state employment is a part of the modern economic order. The contraction in
the public sector in particular has reduced the expectations of individuals to find a job under state guarantee.
Under the influence of neo-liberal economic policies, public employment has been reduced in many countries,
privatization processes have accelerated, and the direct employer role of the state has diminished. This has
limited the hopes of young graduates to be placed in government posts and led to increased competition in
the private sector.

All these developments make it difficult for individuals to reach job security in the economic order of the
modern world. These uncertain and rapidly changing economic conditions increase individuals’' concerns
about the process of finding a job and cause unemployment anxiety to become widespread in the modern
world. In an environment where economic conditions are so uncertain, finding a job is no longer possible
only through the opportunities offered by the state or the private sector, but rather by individuals discovering
their own entrepreneurial potential.

Unemployment anxiety refers to the uncertainty and apprehension individuals experience regarding their
ability to secure employment. This concept is not only related to unemployment but also to the social status
and future living standards of individuals. There are various reasons for unemployment anxiety. Economic
uncertainties, high unemployment rates, and a competitive labor market are important factors that exacerbate
individuals' unemployment anxiety (Miller & Hohfeld, 2004). Dooley (2003) stated that unemployment anxiety
emerges as a direct result of the unemployment process. Various studies have explored the relationship
between unemployment anxiety and different variables. McKee-Ryan et al. (2005) demonstrated that
unemployment anxiety can have detrimental effects on individuals' psychological health. Nilsen and Smeby
(2016) reported that young individuals experience higher levels of anxiety about finding a job. Lim and Teo
(2021) investigated gender differences in job security and found that women face higher levels of anxiety
regarding job loss. Smith and Williams (2019) revealed that young adults have higher unemployment anxiety,
and this has negative effects on their career development. Green and Mclintyre's (2018) study showed
that individuals with higher education levels feel more confident about finding a job. Meanwhile, Andrews
and Leigh (2020) found that low-income groups experience greater unemployment anxiety compared to
high-income groups. A meta-analysis study by Paul and Moser (2009) demonstrated that unemployment
significantly increases the risk of depression and that unemployment anxiety plays an important role in this
process. Long-term unemployment, in particular, causes a greater increase in depression levels. Feather
and O'Brien’s (1986) study highlighted that unemployment anxiety significantly increases the general stress
levels in individuals' lives, and this can affect physical and mental health in the long term. Shoss and Penney
(2012) showed that unemployment anxiety directly negatively affects individuals’ self-confidence, which
reduces their motivation to search for a job. Creed et al. (1999) showed in their study that low self-esteem
levels of unemployed individuals prevent them from using effective coping strategies. As seen in the studies,
unemployment anxiety interacts with many variables. In the modern world, where job security has declined,
entrepreneurship is an important way to reduce unemployment anxiety and gain economic independence for
individuals.

Although entrepreneurship is defined differently, it can generally be described as the ability to develop
new business ideas, establish a business, and manage the risks that arise in this process. Schumpeter
(1934) defined entrepreneurship as “making new combinations” and emphasized that entrepreneurship is
important for economic development. Entrepreneurs drive and innovation while also increasing employment
opportunities (Audretsch & Thurik, 2001). Levels of entrepreneurship encompass a person's capacity for
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innovation, risk-taking tendencies, and entrepreneurial potential. Factors affecting individuals' entrepreneurial
levels include personality traits, education level, sociodemographic variables, and environmental influences
(Rauch & Frese, 2007). Some personality traits associated with entrepreneurship include risk-taking,
self-confidence, and innovation (Zhao et al., 2005). Hurst and Lusardi (2004) state that unemployment
anxiety can be a source of motivation for individuals to turn to entrepreneurship. The relationship between
entrepreneurship and unemployment anxiety has been theoretisch addressed in a multifaceted way. For
instance, Schumpeter's innovative entrepreneurship theory suggests that individuals may start their own
businesses when they cannot find opportunities in the current labour market and that entrepreneurship may
increase during economic crises when unemployment rates rise (Schumpeter, 1934). Self-efficacy theory
(Bandura, 1977) posits that individuals’ confidence in their own skills encourages them to take risks and
start new ventures. Risk perception theory argues that the way individuals evaluate risks is decisive in
entrepreneurial decisions (Brockhaus, 1980). Social interaction theory (Aldrich & Zimmer, 1986) states that
the social support and normative pressures individuals receive from their environment shape entrepreneurial
decisions. The biopsychosocial model (Engel, 1977) argues that the biological, psychological, and social
dimensions of unemployment anxiety should be evaluated together. While some previous studies suggest
that unemployment anxiety can increase entrepreneurial motivations, others show that economic uncertainty
and anxiety inhibit entrepreneurship (Van Praag & Versloot, 2007). In this context, there is no clear consensus
on defining the relationship between entrepreneurship and unemployment anxiety.

While conservatory students receive vocational art education in higher education institutions in order to
develop their creative talents, they also have to cope with the uncertainties and competitive environment
they may encounter in the labor market after graduation. The limited employment opportunities in the field
of art in particular and the uncertainties in the process of finding a job may cause unemployment anxiety
among students. Unemployment anxiety is one of the important factors affecting the morale and motivation
of students in the process of developing their artistic skills and preparing for professional life.

The most important reason for the emergence of unemployment anxiety for conservatory students is the
limited employment opportunities after graduation. Today, it is seen that post-graduation job opportunities
in the field of art are generally project-based, temporary, or freelance. These work environments create
difficulties in providing permanent job security. This uncertain process in front of conservatory students
increases their concerns about career planning and deepens their uncertainties about the future.

In this context, entrepreneurship can be considered as a way out for conservatory students. Entrepreneurship
offers perspectives such as individuals establishing their own businesses, commercializing their artistic
projects, and working independently in creative sectors. In this sense, in addition to artistic talents, innovative
thinking, risk-taking, and business creation skills are also becoming increasingly important for conservatory
students. Entrepreneurial potential is important in terms of coping with unemployment anxiety and continuing
professional development without anxiety. However, understanding how entrepreneurship is shaped in a
cultural context plays a critical role in the success of entrepreneurial activities (Hofstede, 1980).

Considering that in the world of art and creativity, original ideas and projects usually emerge through
individuals' own initiatives, entrepreneurial knowledge and skills become even more prominent in order to be
successful in business life. It can be said that conservatory students with high entrepreneurial potential will
be in an advantageous position not only in evaluating existing business opportunities but also in creating their
own businesses. As a result, entrepreneurship plays a crucial role for conservatory students in managing
their unemployment anxiety and transferring their artistic skills to professional life. While the potential
for entrepreneurship reduces the uncertainty in the job search process, it also allows students to create
economic opportunities that will allow them to maintain their artistic freedom.

1.1. Purpose of the Study

The aim of the study is to examine the relationship between the entrepreneurship levels and unemployment
anxiety of individuals receiving conservatory education and to evaluate the effects of socio-demographic
variables (gender, age, class, department, monthly income status of the family) on this relationship.

The research question is as follows: Is there a relationship between the entrepreneurship levels of
conservatory students and their unemployment anxiety, and how is this relationship affected by socio-
demographic variables (gender, age, class, department and family income level)? The research presents a
series of sub-problems, which include:
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1. Is there a relationship between the entrepreneurship levels of conservatory students and the sub-
dimensions of unemployment anxiety (labor, trait anxiety, environmental factors and education)?

2. Do the entrepreneurship levels of conservatory students differ according to socio-demographic
variables?

3. Dothe unemployment anxiety of conservatory students differ according to socio-demographic variables?
1.2. Significance of the Study

It is seen that the interaction between unemployment anxiety and entrepreneurship in conservatory
education has not been sufficiently addressed in the literature. This study fills an important gap in the existing
literature in that it aims to clarify the relationship between entrepreneurial skills and unemployment anxiety of
individuals receiving conservatory education in the context of socio-demographic variables. In this context,
the study will make a significant contribution to the understanding of various aspects of unemployment
anxiety and entrepreneurial skills of conservatory students, as well as to conservatory education and
entrepreneurship research. Another important contribution of the study is to examine the effects of socio-
demographic variables such as gender, age, class, department, and monthly income status of the family on
entrepreneurship and unemployment anxiety. These findings will contribute to a better understanding of the
needs of different student groups.

2. METHODS
2.1. Research Model

This research is a quantitative study, and the relational screening model was used. The relational screening
model aims to determine the existence and level of relationships between the variables examined. In
this research, the relationship between the entrepreneurship levels of conservatory students and their
unemployment anxiety was tried to be determined within the scope of the relational screening model. In this
context, the connections between the entrepreneurship tendencies of the participants and their unemployment
anxiety were examined, and data on the relationship between these two variables were collected. In addition,
the role of socio-demographic variables (such as age, gender, income level, education period, and family
occupation status) on the entrepreneurship levels and unemployment anxiety of individuals was also analyzed
in the research, and it was tried to reveal how the entrepreneurship level and unemployment anxiety changed
among different groups.

2.2. Sample Group

This study used the simple random sampling method. Simple random sampling is a method in which each
individual selected from the universe has an equal probability of being included in the sample (Cochran,
1977). The aim of the random method is for the sample to represent the universe in the most impartial way.
Fowler (2014) stated that the simple random sampling method contributes to the scientific validity of the
research by increasing the generalizability of the results.

The sample group of the study consists of students studying at the undergraduate level of conservatories in
the 2024-2025 academic year. A total of 168 students studying in different departments of conservatories
were selected for the sample group.

In order to determine the different groups in the sample, data such as gender, age, grade level, and
socioeconomic status were collected. Thus, the obtained data reflected the general structure of the universe
and allowed generalizable inferences about the general situation of conservatory students. The sample
group of the study is limited to the conservatory students who can be reached within the scope of research
opportunities. In future studies, diversifying the sample group to include wider and different groups will
contribute to obtaining more comprehensive results.
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Table 1

Descriptive Characteristics of the Participants

n %

Gender

Female 69 41.07

Male 99 58.93
Age

18-20 63 37.50

21-23 61 36.31

24 and above 44 26.19
Grade

st 44 26.19

2nd 49 29.17

3rd 36 21.43

4th 39 23.21
Department

Musical Instrument Training 52 30.95

Vocal Training 49 29.17

Theatre 35 20.83

Musicology 32 19.05
Total 168 100

Table 1 presents data on the demographic characteristics of the participants. A total of 168 students
participated in the study, 41.07% of whom were female and 58.93% were male. Regarding age distribution,
37.50% are between the ages of 18-20, 36.31% are between the ages of 21-23, and 26.19% are 24 years old
and above. In terms of grade level, 26.19% are first-year students, 29.17% are second-year students, 21.43%
are third-year students, and 23.21% are fourth-year students. With respect to their fields of education,
30.95% are studying in instrument education, 29.17% in voice education, 20.83% in theater, and 19.05% in
musicology programs.

2.3. Data Collection

As a data collection tool, three tools were used: Entrepreneurship Scale, Unemployment Anxiety Scale and
Personal Data Form.

Entrepreneurship Scale. University Student Entrepreneurship Scale is a scale developed by Yimaz and
Slnbil (2009) to determine the entrepreneurship levels of university students and consists of 36 items.
The scale includes statements that evaluate how much innovation, risk-taking and economic value creation
skills the participants have. The responses given to the scale prepared in five-point Likert type are arranged
in a range from "very often” (5) to “never” (1). The scale is one-dimensional. After subjecting the scale
to reliability analyses, it was determined that the Cronbach Alpha reliability coefficient of the scale was
.90 (Yiimaz & Siinbdl, 2009). This inventory, which is used to measure the level of entrepreneurship, was
selected to evaluate the entrepreneurial potential, innovative thinking structures, and risk-taking capacities
of conservatory students. This inventory is a reliable and valid tool for measuring the impact of personal
characteristics, abilities, and motivations on entrepreneurial decisions.

Unemployment Anxiety Scale. The Unemployment Anxiety Scale was created by Ozder et al. (2018) in
order to evaluate the unemployment anxiety of the participants. This five-point Likert-type scale includes
statements regarding perceptions of unemployment anxiety. There are fourteen questions in the scale with
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four sub-dimensions: The first dimension is labor force (1,2,3,4,5,6,7); the second dimension is trait anxiety
(8,9); the third dimension is environment (10,11,12); and the last dimension is education (13,14). As a result of
the reliability analyses, the Cronbach’s Alpha reliability coefficient for this scale was found to be .84. This
inventory, which is used to measure unemployment anxiety, was selected to objectively evaluate students’
emotional, psychological, and social concerns about unemployment. Unemployment anxiety is an important
factor that shapes individuals' futures and becomes more apparent, especially in periods of intense economic
uncertainty. The inventory allows understanding the emotional and psychological states that may affect
entrepreneurial motivation by measuring individuals' anxiety levels about unemployment.

Personal Data Form. The form developed by the researcher was used to collect socio-demographic data of
the participants such as gender, age, class, department and monthly family income.

2.4. Data Collection Process

Approval for data collection through research was obtained from the Zonguldak Bilent Ecevit University
Human Research Ethics Committee with a letter dated 18.10.2024 and numbered 512891. Surveys were
conducted face-to-face or via online participation.

All participants were provided with a detailed explanation of the purpose and scope of the research and
information on how the data would be used. Participants were informed that the survey was for academic
research purposes and would only be used within the scope of this research. In addition, they were assured
that personal information would be kept confidential and anonymous and would not be associated with the
participants’ identities in any way.

Before data collection began, written consent for participation was obtained. The written consent for
participation included explanatory information about the purpose and scope of the study and participants’
access rights to the data. Individuals were informed that participation was completely voluntary and that they
could withdraw at any time. In online surveys, participants were presented with a digital consent form, and
their consents were obtained. Participants were provided with a contact number and email address where
they could reach the researcher if they had any questions.

2.5. Data Analysis

The findings obtained in the study were analyzed using SPSS (Statistical Package for Social Sciences)
program. The evaluation of the data includes descriptive statistical methods such as numbers (n),
percentages, mean (M) and standard deviation (SD). Kurtosis and skewness tests were performed on the
values to determine whether normality was achieved in terms of the research data. Since both kurtosis and
skewness values were between +1.5 and -1.5, parametric scale tests were used in the analysis of the data.
The findings were evaluated using a 95% confidence interval and a 5% significance level.

In addition, Pearson correlation analysis was used to determine the direction and strength of the relationship
between entrepreneurship levels and unemployment anxiety sub-dimensions. In group comparisons of the
data, a t-test and one-way analysis of variance (ANOVA) were applied to examine the differences depending
on socio-demographic variables. When significant differences were found in ANOVA, Tukey Post-hoc test
was performed to determine between which specific groups there were significant differences. Outlier data
thought to affect the model result were determined before the analysis and removed from the data set. The
above step aims to improve the accuracy of the studies and the minimum impact of extreme values on the
analyzed models.

2.6. Ethics

In this study, all the rules specified in the "Higher Education Institutions Scientific Research and Publication
Ethics Directive"” were followed. None of the actions specified in the second section of the directive, "Actions
Contrary to Scientific Research and Publication Ethics,” were carried out.

Ethics committee permission information:

Name of the committee conducting the ethical evaluation: Zonguldak Bllent Ecevit University Human
Research Ethics Committee
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Date of the ethical evaluation decision: 18.10.2024.

Ethics evaluation document number: 512891.

3. FINDINGS

The purpose of this study is to examine the relationship between entrepreneurship levels and unemployment
anxiety of conservatory students. While entrepreneurship was examined in one dimension, unemployment
anxiety was examined in the sub-dimensions of labor, trait anxiety, environment, and education. In addition,
the research data were analyzed according to socio-demographic variables such as gender, age, department
and family income level. Within the scope of the research, the correlation between the variables examined
was also evaluated. The results of the analysis of entrepreneurship and unemployment anxiety according to
the gender variable are presented in Table 2.

Table 2

Results of the Analysis of Entrepreneurship and Unemployment in Relation to the Gender Variable

Measure Male Female t p Cohen's d

M SD M SD

Entrepreneurship 3.646 .682 3.568 .574 .686 494 124

Unemployment

Labor 3.523 .839 3.463 .896 .393 .695 .069

Constant Anxiety 3.319 .909 3122 .924 1.222 224 .215

Environment 3.028 1.021 3.088 1.096 -.324 .746 -.057

Education 3.415 .768 3.377 77 .283 778 .049
“p<.05

Table 2 presents the analysis results of variables related to entrepreneurship and unemployment anxiety
based on gender variables. The findings show that there is no statistically significant difference between
genders in terms of the sub-dimensions of entrepreneurship and unemployment anxiety (p > .05). This
shows that the gender variable does not significantly affect the entrepreneurship levels or unemployment
anxiety of conservatory students.

The analysis results related to the age variable are given in Table 3.

Table 3
Results of the Analysis of Entrepreneurship and Unemployment in Relation to the Age Variable

Measure 18-20 21-23 24 and above
M SD M SD M SD F n
Entrepreneurship 3.624 .663 3.707 .645 3.466 .590 1.456 .032
Unemployment
Labor 3.501 .796 3.602 .890 3.344 .904 .916 .021
Constant Anxiety 3.274 1.096  3.343 .821 3.044 732 1136 .025
Environment 3.052 1.050 3.006 1.088 37 1.007 13 .003
Education 3.303 .762 3.578 .723 3.279 .808 2.241 .049

"p<.05

Table 3 shows the analysis results of variables related to entrepreneurship and unemployment anxiety
according to the age variable. It is seen that there is no statistically significant difference between different age
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groups in terms of entrepreneurship and unemployment anxiety sub-dimensions (p >.05). The age variable
does not have a significant effect on the entrepreneurship and unemployment anxiety of conservatory
students.

The analysis results of entrepreneurship and unemployment anxiety in the context of the class variable are
presented in Table 4.

Table 4
Results of the Analysis of Entrepreneurship and Unemployment in Relation to the Grade Variable

Measure 1st Grade 2nd Grade 3th Grade 4th Grade ,
M SD M SD M SD M SD F h
Entrepreneurship 3.650 .629 3.633 .590 3.672 ANl 3.502 .673 .435 .012
Unemployment
Labor 3.431 .749 3.535 .796 3.588 .752 3.483 1143 .202 .005
Constant Anxiety 3.170 .746 3.208 .710 3.300 1136 3.338 1157 .250 .007
Environment 2.962 1.069  2.981 .982 3173 1.050 3.161 118 .381 .010
Education 3.375 724 3.347 .695 3.560 1.003 3.371 .706 444 .012
"p<.05

Table 4 shows the analysis results of variables related to entrepreneurship and unemployment anxiety
according to the class variable. It is seen that there is no statistically significant difference between different
class levels in terms of entrepreneurship and unemployment anxiety sub-dimensions (p>.05). The class
variable does not have a significant effect on the entrepreneurship and unemployment anxiety of conservatory
students.

The analysis results of entrepreneurship and unemployment anxiety in terms of the department variable are
presented in Table 5.

Table 5

Results of the Analysis of Entrepreneurship and Unemployment in Relation to the Department Variable

Measure Musical Instrument Training  Vocal Training Theatre Musicology ,
M SD M SD M SD M SD n
Entrepreneurship 3.491 .664 3.630 659 3.781 714 3.452 476 1555 .042
Unemployment
Labor 3.459 .748 3.355 961 3.400 .740 3.492 1.042 1.601 .043
Constant Anxiety 3.283 .932 3.097 916 3300 .959 3.450 1.037 .543 .015
Environment 317 ma 3.073 1.015 2.800 1123 3.250 1.042 .551 .015
Education 3.500 .790 3.268 .859 3400 .736 3.250 .697 1079 .030

“p<.05

Table 5 shows the analysis results of variables related to entrepreneurship and unemployment anxiety
according to department variables. It is seen that there is no significant difference between different
departments in terms of entrepreneurship and separation anxiety sub-dimensions (p>.05). Department
variable does not have a significant significance on entrepreneurship and unemployment anxiety of
conservatory students.

The analysis results of entrepreneurship and unemployment anxiety in the context of variables related to
monthly income level are presented in Table 6.
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Table 6
Results of the Analysis of Entrepreneurship and Unemployment in Relation to the Monthly Income Level Variable

Measure Low Middle High
M SD M SD M SD F "
Entrepreneurship 3.557 715 3.739 .595 3.313 574 4.437° .062
Unemployment
Labor 3.682 .934 3.539 .782 3101 .886 3.611 .051
Constant Anxiety 3.666 .956 3164 .838 2.854 .890 6.822" .093
Environment 3.305 .954 2.828 1.092 3.375 .891 4.097 .058
Education 3.472 .745 3.407 794 3.270 722 .500 .007

“p<.05

In light of the data in Table 6, it was determined that there were statistically significant differences in the
monthly income levels of the participants and the sub-dimensions of entrepreneurship and unemployment
anxiety in the labor force, trait anxiety, and environment. Post-hoc analysis was performed on the data in
order to determine which group the source of the difference originated from. According to the Tukey test
results, it is seen that the difference in the entrepreneurial dimension according to income level is between the
middle and high income levels (p<.05). When the average scores of the middle and high income participants
are considered, it is seen that the entrepreneurship levels of the participants belonging to the middle income
group are statistically significantly higher than those of the high income group. It is seen that the significant
difference in the labor force sub-dimension is between the low and high income groups (p<.05). When the
group means are examined, it is seen that the scores of the high-income group in the labor force sub-
dimension of unemployment anxiety are statistically significantly lower than those of the low-income group.
The post-hoc analysis results show that the source of the significant difference in the trait anxiety dimension
is between the low-income group and both the middle and high-income groups. According to the group
means, the trait anxiety score of the low income group is significantly higher than the average scores of
both the middle and high income groups. As a result of post-hoc analysis, it is seen that the source of the
significant difference in the environmental sub-dimension of unemployment anxiety is due to the middle-
income group (p<.05). According to the mean scores of the groups, it is shown that the scores of the middle-
income group regarding the environmental sub-dimension of unemployment anxiety are significantly lower
than the other groups. Low and high-income groups are more affected by environmental factors related to
unemployment anxiety than the middle-income group.

The descriptive statistics and correlations of the research variables are presented in Table 7.

Table 7
Correlations between the Variables of the Research

Variables n M SD 1 2 3 4 5

Entrepreneurship 136 3.616 .641 -

Unemployment

Labor 136 3.500 .859 229" -

Constant Anxiety 136 3.242 .916 .049 0.532™ -

Environment 136 3.051 1.047 =77 .396™ .448™ -

Education 136 3.400 .766 100 407" .258™ .381™ -
"p<.05, "p<.01

When Table 7 is examined, it is seen that there is a statistically positive and significant relationship between
entrepreneurship and the labor force sub-dimension of unemployment anxiety (r =.229, p <.01). It was
observed that as the concerns in the labor force sub-dimension increase, the entrepreneurship levels of the
students also increase. This may indicate that the students see entrepreneurship as an alternative solution
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due to uncertainties or restrictions in traditional employment opportunities. There is a negative and significant
relationship between entrepreneurship and the environment sub-dimension of unemployment anxiety (r =
-171, p <.05). As the negativities in the environmental factors increase, the entrepreneurship levels decrease.
In the light of the obtained data, it can be said that discouraging social environments negatively affect the
entrepreneurial motivation of individuals. In addition, there is a strong and positive relationship between the
labor force and trait anxiety in the sub-dimensions of unemployment anxiety (r =.532, p <.01). It is seen that
as labor force anxiety increases, the general unemployment anxiety also increases. There is a positive and
significant relationship between the labor force and the environment (r =.396, p <.01). It can be said that
the labor force anxiety increases together with the concerns originating from the social environment. There
is a positive and significant relationship between labor force and education (r =.407, p<.01). It is seen that
concerns about education increase with concerns about the labor force. There is a positive and significant
relationship between environment and trait anxiety (r =.448, p <.01). As environmental concerns increase,
trait anxiety also increases, indicating that individuals’ unemployment anxiety are heavily affected by their
social environment. There is a positive relationship between education and trait anxiety (r =.258, p<.01).
Concerns about education are linked to general unemployment anxiety. The significant positive relationship
between education and environment indicates that the social environment may have an effect on concerns
about education (r =.381, p<.01). As a result, the sub-dimensions of unemployment anxiety (labor force, trait
anxiety, environment, education) show significant and positive relationships with each other, which reveals
that unemployment anxiety is a multi-dimensional structure.

4. CONCLUSION, DISCUSSION, AND RECOMMENDATIONS

Within the scope of this research, in addition to the relationship between the entrepreneurship levels and
unemployment anxiety of individuals receiving conservatory education, the effects of variables such as
gender, age, class, department, and monthly family income on this relationship were examined.

According to the data obtained as a result of the research, gender does not seem to be an important factor
in the entrepreneurship levels or unemployment anxiety of students receiving vocational art education. This
finding shows that gender differences do not play a significant role in taking risks or achieving career goals,
especially in a field such as art. The fact that gender does not have a significant effect on entrepreneurship
levels or unemployment anxiety in the research is consistent with the literature suggesting that gender is
generally a lesser determining factor. For example, the study by Welter and Smallbone (2003) showed that
entrepreneurial motivations and barriers are related to the individual's professional environment rather than
gender.

Similarly, age does not have a statistically significant effect on the variables examined. This means that
students in different age groups in conservatory education share similar concerns and/or thoughts about
entrepreneurship and future employment. The fact that the age factor does not show a significant effect can
be explained by the fact that conservatory students are generally in similar age groups and have common
concerns. It has been stated in the literature that young individuals generally have higher motivation in terms
of entrepreneurship levels (Bosma & Schutjens, 2011). However, the fact that this difference is not seen
in the context of vocational arts education suggests that entrepreneurial tendencies may be more related
to individual abilities and personal motivations. The students’ grade level also does not show a significant
relationship with entrepreneurship or unemployment anxiety. It can be said that conservatory students’
concerns about future employment and their interest in entrepreneurship are similar at different grade levels.
The fact that grade level does not have a significant effect on entrepreneurship or unemployment anxiety
indicates that these two variables remain constant during conservatory education or that grade level is not a
critical factor in determining students’ perceptions on these issues. This result is consistent with the literature
suggesting that students’ entrepreneurial skills or concerns are more affected by external factors during the
education period (Shane & Venkataraman, 2000).

The department in which the student studies at the conservatory (music, vocal training, theater, etc.) does
not significantly affect the variables under study. Considering that employment conditions, labor market, and
entrepreneurship opportunities are not very different between various art disciplines, it can be said that the
students share a common experience and understanding.
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As a result of the research, the monthly income level emerges as an important factor in understanding the
relationship between entrepreneurship and unemployment anxiety. The significant effect of the monthly
income level on entrepreneurship and unemployment anxiety supports the studies in the literature examining
the effects of economic factors on entrepreneurship. In particular, Krueger and Brazeal (1994) stated that
low- or middle-income individuals see entrepreneurship as a way to achieve economic security. Students
from middle-income families show higher levels of entrepreneurship than those from high-income families.
This may indicate that students from middle-income backgrounds perceive entrepreneurship as a more
viable path to economic stability compared to their high-income peers. Conversely, students from high-
income families reported lower levels of unemployment anxiety, especially in the labor force sub-dimension.
This finding suggests that students from high-income families experience lower levels of employment-
related anxiety, likely due to their greater sense of economic security. The fact that the low-income group is
less inclined to entrepreneurship may indicate restrictions such as lack of start-up capital or knowledge in
entrepreneurial activities. In this context, it may be beneficial to provide economic support mechanisms aimed
at enhancing the entrepreneurial potential of low-income individuals. It also seems that entrepreneurship
training programs should be designed for individuals in this group.

The study also reveals a significant positive correlation between entrepreneurship and the labor force sub-
dimension of unemployment anxiety. As students become more concerned about the limited availability of
traditional jobs in their field, their interest in and search for entrepreneurship as an alternative path increases.
This suggests that anxiety about traditional employment may serve as a motivating factor for entrepreneurial
efforts.

Conversely, there is a significant negative correlation between entrepreneurship and the environmental sub-
dimension of unemployment anxiety. This result suggests that a discouraging or unsupportive environment,
especially originating from family and society, may negatively affect students’' entrepreneurial levels.
A supportive environment that encourages entrepreneurial thinking and risk-taking is likely to create a
greater sense of confidence and motivation among students. The fact that anxiety due to environmental
factors reduces entrepreneurship levels indicates that unsupportive social environments reduce individuals'
tendency to take risks.

More entrepreneurship-focused programs should be offered at conservatories to develop entrepreneurial
skills. These programs can increase students’ competence in starting their own businesses and engaging
in artistic initiatives. It is recommended that the education programs of students receiving conservatory
education be designed to include the commercial and managerial skills necessary to be successful in the
business world. In such a program, in addition to artistic competencies, topics such as art management,
cultural project management, sponsorships, artist rights, financing of art organizations, the functioning of
creative industries, digitalization, and digital platforms can create new perspectives for students.

One of the most effective methods for conservatory students to develop their entrepreneurial skills is
internship training. Students can intern in professional institutions in fields such as music, theater, and dance.
This system can be planned in such a way that students receive art education for 7 semesters and work in
a business environment, especially in artistic and cultural projects for 1 semester. Interns can observe how
art projects are managed in the real world, how job opportunities are created for artists, and the financial
and managerial functioning of an art organization. Students can find the opportunity to develop their
entrepreneurial skills in practice during this process.

It is thought that providing financial support mechanisms and entrepreneurship consultancy, especially
for low and middle-income students, would be beneficial. These supports can facilitate students' access
to entrepreneurial opportunities. It is considered important to create supportive social environments for
students to be successful on the entrepreneurial path. Encouraging entrepreneurial activities by families
and communities will increase students’ confidence and motivation. These elements can increase the
entrepreneurship levels of conservatory students.
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ABTRACT

This study, which aims to investigate why students who graduated from Fine Arts High Schools in Tirkiye need shadow
education, was designed using the case study model to analyz the current situation within the framework of the qualitative
research paradigm. The data collection process in the research was carried out through focus group interviews. The
study sample consisted of 14 graduates of fine arts high schools who received shadow education to be interviewed in
a focus group using the appropriate case sampling technique. The qualitative research content analysis technique was
used in the data analysis, and the MAXQDA 24.5.1 program was used by the researchers in the data analysis process.
Within the scope of the study, it came to the forefront that the students who received shadow education were shadowed
due to a lack of teachers, seeking support, and disruptions in education and that the factors influencing the reasons why
students preferred shadow education were the desire to achieve their goals for university entrance exams, individual
interests, self-assessment efforts, online learning choices, training needs according to individual levels of students, and
instrument preferences. It was also concluded that shadow education contributed to instrument, voice, and hearing
training for 12 students, while it had no effect for two students.

Keywords: shadow education, fine arts high school, private lessons, music, music education

0z

Tirkiye'de glizel sanatlar lisesinden mezun olmus 6grencilerin neden goélge egditime ihtiyag duyduklarini incelemeyi
hedefleyen bu arastirmada, nitel arastirma paradigmasi ¢cergevesinde mevcut durumun ne oldugunu arastirmak igin durum
calismasi modeli kullanilarak tasarlanmistir. Arastirmada veri toplama sureci odak grup gortismesi yapilarak toplanmistir.
Arastirmanin érneklemini, uygun durum orneklemesi 6rneklem teknigi kullanilarak odak grup gorismesi yapilmak tzere
golge egitim alan guzel sanatlar lisesinden mezun 14 katiimci olusturmustur. Arastirmanin veri analizinde nitel arastirma
icerik analizi teknigi kullanilmis ve veri analizi surecinde arastirmacilar tarafindan MAXQDA 24.5.1 programi kullaniimistir.
Arastirma kapsaminda golge egitim alan 6grencilerin egitmen eksikligi, destek arayisi ve egitim 6gretimdeki aksakliklara
yonelik golge egitim aldiklari, 6grencilerin golge egitimi tercih etme nedenlerini etkileyen faktorlerin Universiteye giris
sinavlarina yonelik hedeflerine ulagsma arzusu, bireysel ilgi alanlari, 6z dederlendirme ¢abalari, online 6grenme segimleri,
ogrencilerin bireysel dlzeylerine gore egitim ihtiyaclari ve enstriiman tercihlerinin belirleyici oldugu 6n plana ¢ikmistir.
Ayrica golge egitimin 6grencilerin 12'sinde c¢algi, ses ve isitme egitimine katki sagladigi, 2 6grencide ise bir etkisinin
olmadigi sonucuna ulasiimistir.

Anahtar kelimeler: golge egitim, glizel sanatlar lisesi, 6zel ders, muzik, muzik egitimi
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The need for shadow education among graduates of fine arts high schools in Tiirkiye

1.INTRODUCTION

Education is one of the most important factors in forming and shaping societies. In this context, a society
without education is unthinkable. However, throughout history, access to education and the quality of
education have varied both individually and socially. Phenomena such as the fact that only the children of the
royal family and wealthy families had the right to education in the Middle Kingdom of Egypt, and the “Studium
Generale" in Europe until the 13th century, which was limited to church, cathedral, and monastery schools
and teachers who taught a particular group of people, show that the form, way, type, need, and mass of
education in societies differ in every period (Rifai et al., 2018; Rukanci & Anameric, 2004). In the 13th century,
with the establishment of the Universities of Salerno and Bologna as independent schools for students with
low economic opportunities, the literacy rate in societies increased, while social and economic opportunities
such as pocket money and housing were provided to each student. With these equal opportunity movements
in education, a peasant child could now study and even rise to a teacher position (Sebetci, 2016). Although
equality of opportunity in education seems important today, especially in the race to become a modern welfare
state, it is a fact that financially advantaged individuals are still more advantaged than other individuals.

The first reforms related to education in Turkiye were so crucial that the work dates back to before the
proclamation of the Republic. In 1920, under the leadership of Mustafa Kemal Atatlirk, the Minister of
Education was one of the 11 ministers elected in the first Turkish Grand National Assembly established in
Ankara (Kilavuz & Tanik, 2011). As a result, the first education congress was held on July 16, 1921, where the
educational policies were discussed (Onal, 2010). This shows that the Republic of Tiirkiye started working on
education before it declared its legitimacy and attached great importance to this issue. The Turkish education
system is a systematic and planned education system that is among the modern education systems in the
world. Turkiye's basic law on national education overlaps with the common educational goals of the European
Union (EU), and the report presented by the EU in 2006 emphasized that Tirkiye's education system is
generally in line with the EU's education policy (Gllcan, 2023; Saglam et al., 2011). In Tlrkiye, as in the rest of
the world, there are three main types of education: formal, non-formal, and informal (Grajcevci & Shala, 2016).
Since its establishment, the Republic of Turkiye has adopted the concept of the social state and has provided
its citizens with the right to education, which is one of the fundamental rights of individuals, in a state-
supported manner. Formal education in Turkiye is divided into three categories: primary, secondary, and
higher education. While primary and secondary education is provided by the Ministry of National Education,
higher education is provided by universities affiliated to the Council of Higher Education. All non-formal
education is provided in school and private teaching institutions affiliated to the Ministry of National Education.
These non-formal education institutions can be listed as study centres, private teaching institutions, exam
preparation courses, and music courses directly related to the field of music. The purpose of the education
provided in these institutions varies according to the intended outcome and level. For example, a primary
school student may go to study centres outside school hours and do his homework under the supervision
of a teacher, while a student preparing for university exams may apply for similar courses. All education
provided in these institutions is called non-formal education. These institutions can provide education in their
own right or sometimes complement formal education. All education aimed at achieving or supporting the
aims of formal education is called shadow education.

Shadow education is education that takes place in addition to formal school education and is designed to
enhance the academic development of the pupil (Stevenson & Baker, 1992). This education is organised
through various activities. However, these activities go beyond school tasks (Baker et al., 2001). Shadow
education has the logic of a classroom and appears in three different ways. The first is one-to-one tutoring,
the second is formal education teachers giving lessons outside school hours, and the third is private
teaching institutions that have a similar structure to schools but aim for financial gain (Tansel, 2013). The
characteristics of shadow education are influenced by countries' social, economic, political, and historical
background; families from different social classes see this education as an investment in their children's
future (Kobakidze & Suter, 2020). Although the phenomenon of families investing in the future seems to have
a positive meaning, the range of this situation in a negative sense is very wide. These negative situations are
issues such as the impact on the participation rate in formal education, the financial burden on families and
educational inequality (Lee & Shouse, 2011). While the first point here is an outcome of shadow education, the
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second and third points depend on being able to access this education. Higher income families have access
to higher quality and greater quantity of private tuition than lower income families, increasing inequality of
opportunity (Bray & Kwo, 2013). For example, a study of Georgian students by Machabeli et al. (2011) found
that 90% of students considered private tuition a necessity and 60% of those who did not take private tuition
were unable to do so due to financial constraints, a situation that affected student success.

Tutoring is common in Hong Kong, Singapore, Taiwan (Bu-shyi-ban), Korea (Hakwon), Greece, and Tirkiye
(Baker et al., 2001). In general, the interest in shadow education is mostly at the high school level (Bray,
2007). When the concept of shadow education is mentioned, it may be assumed that the education received
is generally based on courses such as mathematics and foreign languages. In this context, Byun and Baker
(2015,) exclude from the scope of shadow education courses such as music, art, or sport, which are studied
for pleasure. However, shadow education, which is excluded from art courses in general education, gains
importance in art schools that provide vocational education. Just as students apply for shadow education in
order to increase their success in school and to be placed in a higher education institution, the situation is
similar in art schools. In Turkiye, the main institutions providing art education under the Ministry of National
Education are Fine Arts High Schools.

When analysing the history of these institutions, from the Musiki Muallim Mektebi izhari Class founded in
1924 to the “Secondary School with Music Emphasis” of the 1930s, from there to the "Primary School with
Music Emphasis Secondary School and High School Sections” of the Ankara State Conservatory of 1936-37
and later, from there to the “Music Seminars of Primary Teacher Schools” of the 1950-75s, from there to the
“Music Departments of Teacher High Schools" of 1985, and finally to the “Music Departments of Anatolian
Fine Arts High Schools” (AHSFA) of 1989 and later (Ucan, 1997). In this sense, the Anatolian Fine Arts High
Schools, the first of which was established in Istanbul in 1989, are institutions that play an important role
in ensuring a balanced development in the scientific and artistic fields and in providing society with well-
educated and cultured individuals who are qualified to meet the needs of Fine Arts Faculties within the
framework of universities. These high schools are important art institutions that contribute to revealing the
modern face of Turkish people, training their talents, and enriching the country’s culture and art education.
In HSFA, students gain a new identity through art education; they are trained to be brand new breaths in the
name of art in Turkiye and the world, and these schools contribute to the spread of fine arts in Tirkiye and
provide artists in the fields of painting and music (ilik, 1997; Oztiirk, 2003). At the time of their establishment,
these high schools were included in the scope of Anatolian high schools, and their main purpose was to
educate individuals in a high level of artistic education. As time went by, these high schools were taken
out of the scope of Anatolian High Schools (AHS) by being included in the scope of pre-vocational and
vocational high schools that prepare students for higher education institutions, and the programmes of these
high schools were updated according to the goals of the time. Today, the majority of HSFA music graduates
prefer to enter the music departments of universities. Considering that these high schools are the main
source of music departments, HSFA should also be evaluated in terms of training candidates for the teaching
profession (Dicle, 1997).

In order to gain the right to study at music departments affiliated to faculties of education, it is necessary
to pass the aptitude tests of the respective university. However, in order to be admitted to these exams, it is
necessary to be among the first 800,000 people to take the exam. In other words, in order to be able to study
at these schools, it is necessary to have a certain level of success in the university entrance examination and
to pass the three dimensions of the aptitude test. The aptitude tests of all music faculties in Tlrkiye consist
of the same dimensions. These dimensions are listening, playing, and singing in the most general form. Each
university can plan the content of these dimensions according to its own target group. However, a student
who has graduated from high school is expected to be successful in all three dimensions. On the basis of
all this information, it is important to determine to what extent the students who study at the High Schools
of Fine Arts, which are the pre-schools of the Music Departments, can be satisfied with the education they
receive at school in order to be able to win the university. There are more than 1000 graduates from these
high schools every year in every city in Turkiye, and while some of these graduates can gain entrance to the
departments they are leading, some fail. Determining the adequacy of field education and general cultural
education in HSFA's in terms of the students and their role in leading them to higher education becomes quite
essential in terms of planning the integrity of vocational music education.
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1.1. Aim of the Study

The problem statement of this research, which aims to determine the shadow education needs of Fine Arts
High School graduates, was defined as “"What are the shadow education needs of Fine Arts High School
graduates in Turkiye? To serve this problem statement, answers to the following sub-problems were sought;

1. What are the reasons why graduates of Fine Arts High Schools in Tlrkiye need shadow education?

2. What are the factors that influence the reasons why graduates of Fine Arts High Schools in Tlrkiye
prefer shadow education?

3. How has shadow education helped you to overcome the difficulties you may face in the transition to
university?

1.2. Significance of the Study

The research is important because it is the first study on the concept of shadow education in the field of
music in Turkey. It is important to study shadow education in the field of music education in Turkey, which is
one of the countries with a high rate of shadow education after countries such as Korea and Japan, because
shadow education is an undeniable situation.

2. METHOD
2.1. Model of the Research

This study used the case study model within the qualitative research paradigm. A case study is defined as
the identification and examination of one or more situations of a limited system in a real and current context
using various data collection tools (Merriam, 2013; Yin, 2017). The holistic multiple case design, one of the
case study designs, was used in this study because it aims to identify why graduates of fine arts high schools
in Turkiye need shadow education. The holistic multiple-case design focuses on more than one situation in a
single form of analysis and focuses on the whole of the research, which can be perceived as a whole in itself.
Each case is treated holistically within itself and then compared with each other (Yildirnm & Simsek, 2021).

2.2. Working Group

Since this study aimed to obtain rich and in-depth information in line with the purpose of the research,
the ‘convenient case sampling' method was used within the purposive sampling methods. The convenience
sampling method is “the sampling method that is easier or more accessible to the research process of the
individuals and groups under study” (Ekiz, 2009, p. 116). In this direction, the research study group consists
of 14 students who graduated from Fine Arts High School and received shadow education. Prior to the
formation of the research study group, 20 students were interviewed, and 5 of them were not included in the
study group because they did not want to participate in the research, and 1 student was sick on the interview
day. The demographic information of the students who made up the research study group is shown in Table
1.
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Table 1
Demographic Information About the Study Group

Participant No City Instrument Gender
P1 Kirsehir Cello Male
P2 Ankara Violin Female
P3 Kayseri Flute Female
P4 Ankara Guitar Male
P5 Aksaray Flute Female
P6 Trabzon Violin Female
P7 Balikesir Viola Male
P8 Manisa Violin Female
P9 Adana Cello Male
P10 Adana Viola Female
PN Erzincan Cello Female
P12 Malatya Viola Male
P13 Van Violin Female
P14 Sirnak Violin Male

2.3. Data Collection Process

In this study, which was designed with a qualitative research paradigm, the focus group interview technique
was used, and research data was collected using a semi-structured interview form. Before preparing the
interview form, the relevant literature was analysed in detail, and the interview form used in the research was
prepared. The necessary corrections were then made in line with the opinions of two music educators and
two measurement and evaluation experts, and the interview form used in the research was finalised. Prior
to the data collection process, preliminary interviews were conducted with the students who made up the
sample, and a consent form was obtained for their participation in the research. The data collection process
of the research was carried out in 2 sessions, and in the first session, the researchers provided information
about shadow education and the research, which lasted 15 minutes. In the next session, 14 students were
asked the prepared interview questions, which lasted approximately 50 minutes.

2.4. Data Analyses

Using qualitative content analysis techniques, five members of the study team (ET, OU, BK, AK, and OBS)
read the transcripts repeatedly and comprehensively. Each researcher worked independently to develop a
set of codes for each sub-problem. The codes were focused on mutually exclusive and important categories.
ET, BK, and AK merged the codes into themes and reviewed the transcripts to ensure consistency in the SC
and SIS. Disagreements about the content of the themes were discussed and resolved by the researchers.
Miles and Huberman'’s (1994) reliability formula was used to determine inter-coder agreement and the validity
and reliability of the analyses, and inter-coder agreement was calculated as 80%. MAXQDA 24 was used to
manage and code the data.

2.5. Ethics Of the Study

Name of the ethics review board: Kafkas University Social Sciences and Humanities Scientific Research and
Publication Ethics Committee

Date of ethical review decision: 30.12.2024

Number of the ethical assessment certificate: E-45172

86 Online Journal of Music Sciences, 2025, 10(1), 82-95



The need for shadow education among graduates of fine arts high schools in Tiirkiye

3. FINDINGS

3.1. Findings related to the 1st sub-problem

Opinions of graduates of Fine Arts High Schools in Tlrkiye on the reasons for needing shadow education?

Figure 1
Reasons for Shadow Education
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When analysing Figure 1the students who received shadow education expressed their opinions on 2 different
themes about why they received this education. In the theme of lack of instructor/seeking support; university
entrance prerequisite exam (f=8), instructor-induced incompetence (f=3), instructors from different branches
attending the course (f=3), the unexpected departure of instructor (f=2), continuity of course (f=1) and in the
theme of disruptions in education/training; pandemic (f=7), earthquake (f=2), lack of instructor assignment

(f=2) codes were created.

Some of the students in the focus group interview on the theme of lack of teacher/seeking support expressed

their views as follows;

"My teacher in our school did not teach with a certain discipline. | had a lot of theoretical deficiencies,
and the subjects were always taught in a mixed way. Therefore, | took private lessons for the last year
before university." (P1)

"I'took vocal lessons in high school. We had vocal lessons in the ninth and tenth grades, but my teacher
did not have much knowledge in the field of vocal education because he was taking lessons both for the
university exam and to make up for the teacher’s deficiencies since his field was the flute." (P2)

"Since our school was a new school, there was no teacher on the staff, and a teacher came from
another school. However, she did not look at the homework. There were times when she did not attend
the class, or when we did something wrong; for example, she never picked up the violin and showed it
to us. I mean, he would tell us that we were wrong, but he would not show us the right way, so we did
not know." (P7)

“I was trained in speech because the teacher who taught speech had a specialisation in hearing
education, so | had to be trained by another teacher outside the schools.” (P10)

"...In Year 9, unlike most people, my best learning period was the pandemic period. My teacher did
online lessons very regularly, disciplined, | worked very hard. Then my teacher left the school. He went
to university. So | didn't have a teacher. So there was no other piano teacher at the school. So, we only
had one teacher for one year." (P13)
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Some of the students in the focus group interview on the topic of interruptions in education/training expressed
their opinions as follows;

"When | started high school, we could not have many lessons with my teacher because | coincided
with the pandemic period. So, | applied for private tuition. But it did not last long. | got five months of
training, and that was it. Then, of course, at the end of the twelfth grade, we met with my teacher in a
certain place and worked on the instrument again. It was not like private lessons and | did not pay any
money." (P6)

"I studied with a shadow education in terms of instrument and hearing during high school. | actually
did the instrument course from the first year of high school, | did a course in high school one and two.
Because the ninth grade was the pandemic period, | went to the course to overcome the deficiencies
of those period.” (P7)

"I received shadow education for hearing education. We could not do many lessons because of my
teacher’s health problems. Even when we did, it was a bit incomplete, and we usually emphasised the
same things in class every week." (P8)

"...there was a situation like this until the end of the first semester of the second year of high school. It
was the pandemic period, and | was only able to take a hearing education course for one year. In the
second term of the third year, there was an earthquake. During that time, | took viola lessons for a year
because my viola teacher was not very good. He didn’t come to class very often.” (P10)

"When | started high school, we didn't have many lessons for about a year and a half because of the
pandemic. Then the earthquake happened. Because of the earthquake, we could not have classes for
almost half a year, one year. So, we did not have the opportunity to take many classes in high school.
Our teacher helped us with our hearing. In the last year of high school, we progressed in classical
music. We did solfege, dictation, and my music theory lessons were productive. There was no problem
with my instrument; our teacher was very good with our instrument lessons. | was shadowed for the
university entrance exam, the Basic Proficiency Test." (P12)

“...In addition, when we started the third year of high school, first the teacher changed and then a new
teacher came. The teacher had a child, and another teacher was absent from school for a long time
because she was pregnant, so the lessons were generally not held." (P11)

3.2. Findings relate2d to the 2nd sub-problem

What are the factors that influence the reasons why graduates of Fine Arts High Schools in Turkiye prefer
shadow education?

Figure 2
Factors Affecting the Reasons for Preference of Shadow Education
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When analysing Figure 2 it can be seen that in 2 different themes, the graduates of Fine Arts High School
expressed their opinions about the factors that influence the reasons why they prefer shadow education.
In the theme of educational preferences; goal (f=6), interest (f=3), self-evaluation (f=3), choice of online
learning (f=3), and in the theme of level/individual differences of the person; low level student profile (f=2),
advanced student level (f=2) and instrument preference (f=1) codes were created.

Some of the students in the focus group interview on the topic of educational preferences expressed their
views as follows;

"I received voice training for a short period of time, | actually felt | was sufficient, but | have an interest
in singing, and I love singing; | did not want to miss it because | had the opportunity to work with a very
valuable teacher." (P2)

“...I did not have any additional training, but | worked with my sisters, who have a degree in music
teaching in the family. They helped me a lot, especially with singing and listening. There was a regular,
planned, and programmed education in high school, but we did not have individual voice training.
We had choir training. The reason why | worked with my family was not because of any inadequacy
but because | wanted to complement it. Because | had the idea of attending university with at least a
degree.” (P4)

"My teacher was deficient in instrumental training, so | studied by watching videos on the Internet to
complete the missing parts, so | did not take lessons for the instrument.” (P3)

"...I thought | had enough hearing. | wanted to add to it, but | think | have improved in Turkish music,
whether written dictation, deciphering and solfege, or finding the makam. Especially our individual
voice teacher gave me information about that. So, | think | have improved in this respect.” (P5)

"That's why | applied for private lessons. And because | did that, | was already ready for the university
exam. | tried to take care of my hearing by taking private lessons three months in advance. The hearing
lessons at school were not enough. There was no special preparation for the university exam. We were
more theoretical, so | was not good at dictation and listening.” (P7)

“...or in general, for example, | used to e-mail videos of myself playing to famous artists and ask them
to interpret them. Thanks to their feedback, | was able to work on my own shortcomings.” (P9)

"I took private lessons for singing and hearing, but | wanted to go to the opera in the first year, so | took
singing lessons and hearing lessons, but it was mainly singing lessons because | was preparing for
the opera. | won the opera section that year, but | thought there was no guarantee and no future, so |
decided not to go with the comments of many people around me." (P11)

Some of the students in the focus group interview on the topic of level/individual differences expressed their
views as follows;

"Our teacher did not come to class very often, and there were usually problems in class. When he did
come, we usually worked at a very basic level, and this situation affected me a lot because he was
always teaching friends at a lower level." (P1)

“The school did not teach hearing at an adequate level. There was no special training for the university
exam, and the teacher continued the lesson theoretically rather than practically. That's why | wasn't
good at dictation and listening, so | had to take special lessons for the university exam in shadow
education.” (P7)

"My teacher was very strict, so instrumental lessons were very stressful for me. When | reached the
final year of high school, | was the only viola player in the class, and the others changed instruments
because of the teacher. So, | became more interested in the piano. So, | started to take lessons from a
piano teacher and progressed in the field of piano..." (P14)
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3.3. Findings related to the 3rd sub-problem
How has shadow education helped you with the difficulties you may face in the transition to university?

Figure 3

Difficulties Encountered in the Transition to University and Shadow Education
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Looking at Figure 3, the students in the focus group interview who received shadow education expressed
their opinions on the theme of shortcomings in the field. In line with the theme of shortcomings in the field,
codes were created as positive and negative.
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In line with the theme of shortcomings in the field, the students who saw the positive effects of shadow
education expressed their views on this education as follows;

“Shadow education has definitely helped me to fill many of my gaps in music theory in the area of
hearing education. This course was not taught in detail at school, after the private lessons | took, | came
to university more prepared and aware, and | think | do not have many deficiencies in music theory."
(P1)

"I think | have sufficient hearing training, | have received shadow education to add something to it, and
in this direction, | think | have improved in dictation, deciphering, solfege, and finding Turkish music
makam, which was very useful for me in the university entrance exam." (P5)

"Our listening lessons at school were inadequate. | tried to overcome this situation by taking private
lessons three months before the university entrance exam. ...the lessons were mostly theoretical, so |
was not very good at dictation, reading solfege, and listening. The private lessons | took were useful in
terms of theory. | was not confident in listening, and this situation made me confident.” (P7)

“In the middle of the last year of secondary school, | started to take lessons in listening. Since | wanted
to study for a bachelor's degree at Gazi University, the teacher | was studying with was only working
for the exam. This improved my music theory and solfege skills." (P12)

“Hearing training was very weak in the high school | attended. We had music theory and practice
lessons, but because everyone in the class had different levels, the lessons were repetitive. In the last
class, the interval information was repeated three or four times, and this situation made me regress, and
I realised that | was starting to progress. So | had to take private lessons at a course centre for three or
four months. This situation improved me in terms of music theory. This situation was very effective in
my university entrance exam and university process. (P13)
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Students who saw the positive effects of shadow education, in line with the theme of shortcomings in the
field, expressed their views on vocal training as follows;

"I took private voice lessons for a very short time. | thought | was good enough, but | had the opportunity
to take lessons from a very good teacher in the field, and | did not want to miss it. It helped me a lot with
the song | am going to sing in the university entrance exam." (P2)

"I took private lessons for voice training and hearing training. The year of my voice training lessons was
the pandemic period, the lessons were taught online, but | could not get much efficiency. Thanks to the
private lessons, | improved a lot in the field of singing. | learned how to use my voice. In this area, | have
become much more aware of how to sing songs and where and what to do.”" (P11)

In line with the theme of shortcomings in the field, students who saw the positive effects of shadow education
expressed their views on instrumental training as follows;

| received cello private lesson for six months, my teacher at school had deficiencies in this area and
did not come to lessons much, so | received cello tuition from another teacher, and it improved me very
much (P6).

In order not to feel inadequate at university, especially in terms of my instrument, | took a piano course
during my time at secondary school. This enabled me to decipher and speed up on the piano (P13).

In line with the theme of shortcomings in the field, students who saw the negative effects of shadow education
expressed their views on instrumental and vocal education as follows;

"l took lessons from a course for instrumental education. But the teacher | took lessons from taught
me many things wrong. So, | started taking private lessons from another teacher. Although it was a bit
difficult at first, it was effective in preparing for the university entrance exam." (P7)

"I took private lessons for singing. She was the wife of a teacher at our school. We worked on my exam
piece close to the exam, but it was incomplete; we could only look at my voice colour and the correct
breathing places in the exam piece.” (P1)

4. CONCLUSION AND DISCUSSION

Although institutions such as private tutoring centres and private schools, which are examples of the
commercialisation of education in Turkey, existed before 1980, the acceleration of the commercialisation
process in the field of education following the changes in production and distribution relations in the
international arena after 1980 led to a significant increase in the number of these institutions (Salcan, 2014).
As a result of the research, the reasons why Fine Arts High School graduates need shadow education at
the university placement stage are grouped into two themes and a total of seven codes. While the codes
"university entrance exam" and “pandemic” were the most important reasons for their need, the codes “course
continuity”, “earthquake”, and “lack of teachers” were the least mentioned by the students. Since 2020, a
considerable amount of academic research has been conducted on the 800.000 threshold prerequisites that
have been brought to teachers related to fine arts education. Basbug and Kaya (2022), in their research on
the effects of the 800.000 threshold prerequisite brought to teaching programmes that include students with
special talents in talent exams, concluded that the number of students applying, winning, and registering
for the exams has been low since 2020. This situation supports the findings that students studying at HSFA
cannot meet the requirements for the university exam with the infrastructure of the cultural courses they
have taken at school. In order to succeed in the Basic Proficiency Test exam, students believe that attending
a private teaching institutions or taking private lessons can supplement the incomplete education at school.
In their studies, Sazak and Ece (2004) and Coban et al. (2013) found that HSFA students perceive school
education as incomplete in the transition to university and that they apply for out-of-school educational
support in order to complete their education. These findings are still consistent with today’s data despite
the passage of time. While this is the case in Tirkiye, similar results are found worldwide. In their study on
East Asian American students, Byun and Park (2012) found that the rate of East Asian American students
taking courses during the exam preparation phase was 30%, while the rate for black students was 16%. In a
study of the Kenyan education system, Buchmann (2002) argued that shadow education is a form of cultural
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capital. He found that children from affluent families were much more likely than other children to participate
in shadow education activities such as tutoring and exam preparation courses outside of school. As a result,
the academic performance of these students was higher, and they were less likely to repeat a grade than
students who reported no shadow education experience. Again, Buchmann et al. (2010), in their research on
the family background and shadow education status of American students, found that students who received
out-of-school support scored 30-40 points higher in exams. All of this data shows that shadow education
is needed worldwide to help students move on to higher education and increase success in school. It is
impossible to compare the situation in Tilrkiye and the world as there is no data collected on music education
in the literature review. Still, in the case of Turkiye, the reasons why music students need another great need
for their field are related to the teachers. Codes such as inadequacies related to instructors, instructors
from different branches conducting courses, and differences between instructors cause students to turn to
shadow education in field education. Unsal (2016), in a study on shadow education in different types of high
schools, concluded that students’ need for shadow education is directly related to the quality of education
provided in high schools, and the duration of shadow education increases as the quality of education and
instructors decreases. Although this data was collected from different types of secondary schools, it is
consistent with the data from HSFA graduates. The recruitment of teachers to HSFA schools without exams,
unplanned growth across the country, and the lack of criteria for teacher selection may lead to a decrease in
the artistic content of schools, which in turn may lead students to rely more on shadow education.

As part of the research, when analysing the shadow education status of students in relation to their goals, it
was concluded that some students were satisfied with their current high school education and teachers, but
they received shadow education when better opportunities for their goals became available. This situation
shows that students have a high level of awareness and self-awareness. Yalcin (2021) proposed the that
individuals engaged in artistic pursuits, such as music, exhibit a proclivity for autodidactic processes.
Nevertheless, the present study found that music students did not adopt the self-learning process and stated
that they required shadow education. It is a fact that outside systems or people are idols, especially in the
field of arts and especially for high school students. In this case, every high school musician has one or more
artists they idolise and the institutions to which these artists belong. The opportunity to work with these
artists is seen as a unique opportunity for students. Today, with the increase in technology, it is easier to
reach idolised people than in the past. In these findings, shadow education is encountered in accordance
with the aim and interest, not because of the lack of institutions and teachers. Dawson (2010), in his research
on private tutoring in Japan, South Korea, and Cambodia, found that the demands that could not be met in
schools could be met through shadow education. The results of this study are also consistent with Dawson's
findings.

Another dimension of the research is whether the shadow education that the participants received in high
school was helpful in the field. The participants reported two themes and seven codes in this dimension.
When the shadow education received by the students is analysed in detail in this sub-problem of the research,
it can be seen that there are three sub-dimensions: hearing training, voice training, and instrument training.
Almost all of the participants stated that shadow education made up for their deficiencies at school and was
useful in preparing them for higher education institutions, while two participants stated that they suffered
qualitatively from the process. Baker et al. (2001), in their shadow education studies comparing educational
data from forty-one countries, concluded that more than a third of students in all countries received shadow
education. Approximately 40% of students reported that only out-of-school support in mathematics would
ensure success. In Southgate's (2009) research with 173.534 students from 36 countries, he concluded
that students definitely need shadow education, that shadow education has even become a popular culture
worldwide, and that those outside this sector are also excluded from social interactions. Cetin and Giindogdu
(2021) and Unsal and Korkmaz (2016) interviewed teachers and administrators in their research on courses
and concluded that students’ academic performance increased as a result of the study. Even in different
sectors, the effect of shadow education on academic achievement in schools supports the data of this study.
Hu et al. (2016) examined the shadow education of students in China, Korea, and Japan and concluded that
many students receive shadow education. In the study, which also included the opinions of the students’
parents, the parents stated that academic success is critical for their children to have a good job. Therefore,
they need to receive shadow education. In their study, Glinhan and Bumen (2024) found that the reasons for
tuition in TUrkiye were the inadequacy of teachers and preparation for exams. Ireson and Rushforth (2005),
in their research on shadow education in England, concluded that 27% of children supported their school
lessons with shadow. Tasti and Demir (2022) conducted a study on 11th and 12th-grade students in primary
schools in Turkiye and concluded that students and parents were satisfied with the education because it
focused on solving problems. Although the data of this study seem to be completely contrary to the literature,
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it can be explained by the purpose of establishing basic high schools. With the decision numbered 28941,
which was accepted on 01.03.2014 and published in the Official Gazette on 14.03.2014, amendments were
made to the "Private Educational Institutions Law"” numbered 5580. With the amendments made, it was
decided that the private teaching institutions could continue their activities until 01.09.2015, and after this
date, they would end their activities and operate as private schools under the supervision of the Ministry
(Aksoy, 2016). This type of high schools operating in Tirkiye is actually a continuation of the dershanes, and
the result obtained is an expected situation. All the research and the data of this study overlap exactly.

As a result, the on-the-job training received by students of vocational music education in HSFA's in Tlrkiye is
mainly in need of shadow education. The fact that teachers come from outside the industry or lack teachers
in schools due to unplanned growth requires students to fill this gap outside the schoollt can be seen that
the competition between high schools in university exams and the competition for a better university has
led to the private teaching institutions and course centres, which are also experienced in vocational music
education today. Secondary schools, which can prepare students for university entrance exams if they fulfill
their mission, have been forced into shadow education due to unplanned growth and then loss of quality due
to teacher shortages and teacher recruitment without exams. Although the lack of previous research in the
field of music means that there is a lack of comparable data, it is recommended that researchers regularly
examine data on shadow education, which has become part of popular culture.
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Physiological disorders encountered in instrument education
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Guzel sanatlar liselerinde calgl egitimi alan o6grenciler, yogun ve tekrarlayan fiziksel aktiviteler gerektiren calisma
surecleri nedeniyle cesitli fizyolojik rahatsizliklar yasayabilmektedir. Bu durum, hem 6grencilerin sagliklarini olumsuz
etkileyebilmekte hem de egitim sureglerini ve galgi performanslarini strdurilebilir kilmalarini zorlastirmaktadir. Calgi
tekniklerinin uygulanis bicimleri ve uzun siren calisma saatleri, bu rahatsizliklarin ortaya ¢ikmasinda onemli etkenler
arasinda yer aldigini diistindiirmektedir. Bu galismada, glizel sanatlar liselerinde c¢algi egitimi alan dgrencilerde gorilen
fizyolojik rahatsizliklar, 6grencilerin egitim aldigi ¢algilar temel alinarak incelenmis ve olusan fizyolojik rahatsizliklarin
nedenlerine iliskin tespitler yapilmistir. Arastirmanin calisma grubunu Ordu Penpe izzet Sahin Giizel Sanatlar Lisesi Miizik
Bolimunde 6grenim goren 11. sinifta 15 ve 12. sinifta 27 olmak tzere 42 6grenci olusturmaktadir. Calisma grubundaki her
bir 6grencinin T.C. Saglk Bakanligi Ordu Devlet Hastanesinde uzman doktorlar tarafindan sikayetleri dinlenmis ve her
bir 6grencinin hikayesi not edilmistir. Ogrencilerin fizik muayenelerine iliskin sinir sikismasinin tespit edilmesine yénelik
veriler Tinel testi, De Quervain tenosinovitinin tespit edilmesine yonelik veriler Finkelstein testi araciligiyla toplanmistir.
Muayenede elde edilen bulgulara istinaden patoloji saptanan 6grencilere EMG, USG, Lomber MRG, TME, MRG, Servikal
Grafigi, Lumbosakral Grafi, Omuz MRG gibi tetkikler yapilmistir. Ogrencilerin fizyolojik rahatsizliklarina iliskin sikayetleri
ve hikayeleri, Ortopedi, Beyin Cerrahi, Plastik Cerrahi ve Fizik Tedavi uzmani tarafindan dinlendikten sonra ilk asamada
fiziki muayeneleri yapiimistir. Fizik muayenesi ile patoloji dusunulen 6grencilerden hastaligin teshisine yonelik tetkikler
istenmis, toplanan veriler doktorlar tarafindan degerlendirilmis ve bu degerlendirme kapsaminda 6grencilerin fizyolojik
rahatsizliklarina yonelik teshisler konulmustur. Tendinit, tenosinovit, de quervain tenosinoviti ve tetik parmak gibi
teshisler konulurken oncelikle fizik muayene bulgulari 6n planda tutulmustur. Stphe duyulan her 6grenciden ultrason ile
gorintileme istenmistir. De Quervain tenosinoviti tanisinda Finkelstein testi, tetik parmak teshisinde tendonda kalinlasma,
nodul palpe edilmesi ve tendon hareketleri sirasinda takilma olmasi teshislerinin saptanmasinda s6zi gecen tetkikler,
doktorlar tarafindan yeterli gortulmustir. Karpal tinel sendromu teshisinde Tinel testi yapilip sinirin sikisma derecesinin
belirlenebilmesi icin EMG yapilmistir. Kronik kas spazmi teshisinde de fizik muayene bulgulari 6n planda tutulmustur.
Calisma grubunda yer alan 42 6grencinin 38'inde (%90,48'inde) cesitli fizyolojik rahatsizliklarin oldugu saptanmistir. Gerek
ogrencilerin sikayetleri gerekse doktorlarin katilimcilara iliskin hikayeleri genel olarak degerlendirildiginde 6grencilerin
uyguladiklari ¢algi teknikleri ile uzun sliren galisma saatleri, fizyolojik rahatsizliklarin ortaya ¢ikmasinda etkili oldugunu
gostermektedir.

Anahtar kelimeler: fizyolojik rahatsizliklar, mlzisyen hastalidi, glizel sanatlar liseleri, galgi egitimi
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Students receiving instrumental training in fine arts high schools may experience various physiological disorders due
to practice processes that require intensive and repetitive physical activities. This situation can negatively impact
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students’ health and make it challenging for them to sustain their educational processes and instrumental performance.
The methods of applying instrumental techniques and the long hours of practice are thought to be significant factors
contributing to the emergence of these disorders. This study examines the physiological disorders observed in students
receiving instrumental training in fine arts high schools based on the instruments they are trained in and identifies the
causes of these disorders. The study group consists of 42 students from the Music Department of Ordu Penpe izzet Sahin
Fine Arts High School, including 15 students in the 11th grade and 27 in the 12th grade. Each student in the study group
was evaluated by a specialist physician at the Turkish Ministry of Health's Ordu State Hospital, where their complaints
were noted, and their medical histories were recorded. Data related to physical examinations were collected using the
Tinel test and the Finkelstein test. Based on the findings from the examinations, students with identified pathologies
underwent further diagnostic imaging, including EMG, USG, lumbar MRI, TMJ MRI, cervical radiography, lumbosacral
radiography, and shoulder MRI. Students’ complaints and medical histories were initially assessed by specialists in
orthopedics, neurosurgery, plastic surgery, and physical therapy, followed by physical examinations. For students whose
physical examinations indicated potential pathologies, additional diagnostic tests were conducted, and the collected data
were evaluated by the physicians to establish diagnoses for the students’ physiological disorders. Diagnoses such as
tendinitis, tenosynovitis, de Quervain's tenosynovitis, and trigger finger were primarily based on physical examination
findings. Ultrasound imaging was requested for all students with suspected conditions. For the diagnosis of de Quervain’s
tenosynovitis, the Finkelstein test was deemed sufficient, while the diagnosis of trigger finger was supported by findings
of tendon thickening, palpable nodules, and catching during tendon movement. For carpal tunnel syndrome, the Tinel
test was performed, and EMG was conducted to determine the degree of nerve compression. Chronic muscle spasms
were also primarily diagnosed based on physical examination findings. The results revealed that 38 out of 42 students
(90.48%) in the study group exhibited various physiological disorders. Overall, the evaluations of students’ complaints
and the physicians’ medical histories of the participants indicated that the instrumental techniques employed by the
students and prolonged practice hours significantly contributed to the emergence of these physiological issues.

Keywords: physiological disorders, musician’'s disease, fine arts high schools, instrument education

1. GIRIS

Muizik ile tip arasindaki iliski, tarih boyunca olduk¢ca eski ddnemlere kadar uzanmaktadir. Bu etkilesim
genellikle mizigin bir terapi yontemi olarak kullaniimasiyla 6n plana ¢ikmistir. Ancak, muzisyenlerin meslekleri
geredi uzun yillar boyunca maruz kaldiklari fiziksel saglik sorunlari ne sanat diinyasinda ne de tip alaninda
yeterince glindeme getirilmistir. Oysa bu tir problemler, tipki spor alaninda oldugu gibi, tibbin mizisyenler
icin de destekleyici bir disiplin olarak énem kazanmasi gerektigini ortaya koymaktadir. Bu baglamda,
literatirde “sUper atletler” olarak nitelendirilen muzisyenler (Hochberg vd., 1988), fiziksel ve zihinsel
yogunluk gerektiren islerini sirdlrebilmek icin saatler stiren bir calisma temposu ile ellerine ve kollarina 6zel
bir kas hafizasi kazandiran bireylerdir. Bununla birlikte, bircok meslek grubunda bulunan saglik ve guvenlik
standartlarinin muzisyenler i¢in uygulanabilir bir cergcevede olmamasi dikkat ¢ekicidir. Oysa muzisyenlerin
mesleki yasamlarini strdirebilmek igin elleri ve kollari, en énemli uzuvlaridir. Bu uzuvlarla ilgili herhangi bir
yaralanma veya sakatlanma, bireyin meslegini yapamamasina kadar varabilecek ciddi sorunlara yol agabilir
(Yagisan, 2004, s. 562).

Mizisyen hastaliklari, bireyin muzikle ugrasi sirasinda maruz kaldigi etkenlerin sonucunda gelisen fiziksel
sorunlar olarak tanimlanmaktadir. Ornegin, keman sanatgilari arasinda, baska bir nedene dayandirilamayan
lateral epikondilit (dirsek bdlgesinde agrili bir durum) yaygin bir rahatsizliktir. Ayrica muizisyenlikle iliskili
hastaliklar, birden fazla faktériin etkisiyle olusan karmasik sorunlar olarak da degderlendirilmektedir. Ornegin,
viyolonsel ya da keman sanatg¢ilari arasinda kuibital tiinel sendromu veya piyanistlerde karpal tiinel sendromu
gibi rahatsizliklar yaygin olarak gérilebilir. Buna karsilik, glinliik hayatta muizik ugrasindan bagimsiz gelisen el
ve el bilegi problemleri de mevcuttur. Ornegdin, ev kazalari ya da distal radyus kiriklari...(Leblebicioglu, 2005,
s. 78). Muzisyenlerin mesleki yasamlarini tehdit eden fiziksel sorunlar oldukca gesitlidir. Bunlarin basinda kas
ve tendon iltihaplanmalari gelmektedir. Ornegin, asiri kullanim sendromu, tendinit, sinir sikismalari, karpal
tiinel sendromu gibi rahatsizliklar miizisyenlerde sikca karsilasilan problemler arasindadir (Aki, 1995, s. 5-41;
Caglar, 1994, s. 5-9; Jameson, 2007; Livanelioglu, 1994, s. 64-70; Marxhausen, 2001; Norris, 1993; Ozel ve
Koksal, 1994, s. 5-7; Rozmaryn, 1993, s. 255- 260;; Lockwood, 1989, aktaran Yagdisan, 2004, s. 563).

Calgl calmaktan kaynaklanan fiziksel rahatsizliklar genellikle "asiri kullanim sendromu”, “yanhs kullanim
sendromu” ve “tekrarlayici zorlanma hasarlar” (RSI - repetitive strain injuries) gibi kavramlarla agiklanmaktadir.
Son yillarda bu tanimlara, “ise bagh Ust uzuv bozukluklar” (work-related upper limb disorders) gibi yeni
terimler de eklenmistir. Ozellikle, ister asiri isterse yanhs kullanimla ortaya ¢ikan bu rahatsizliklarin tedavi
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edilmemesi durumunda, hastaliklar fizik tedavi, medikal miidahale ve cerrahi operasyon gerektirecek kadar
ciddi boyutlara ulasabilmektedir (Bayraktarkatal, 2018, s. 50).

Ergenlik cagindaki bireylerin guzel sanatlar liselerinde ¢algl egitimine baslamasi, fiziksel rahatsizliklarin
gelisme riskini ylkseltmektedir. Calgi galmak, zihinsel bir etkinligin olmasinin yani sira, fiziksel bir aktivitede
oldugundan, bu yonuyle profesyonel sporcularin antrenmanlarina benzetilmektedir. Uzmanlar, mizisyenlerin
de sporcular gibi degerlendiriimesi gerektigini vurgulamaktadir. Ortopedi uzmani Raoul Tubiana, miizisyenlerin
hazirlik sureclerinin sporcularla buyuk 6l¢lide benzerlik gosterdigini ifade ederek, her iki disiplinin de
mikemmel bir kontrol ve yogun calisma gerektirdigini belirtmistir (Yagdisan, 2002, s. 184).

Calgl egitimi, ogrencilerin hem miuziksel isitme yeteneklerini gelistirdigi hem de fiziksel koordinasyon
becerilerini kazandigi bir slrectir. Bu slrecte 6grenciler, birgok viicut bolgesinde belirli hareket kaliplarin
ogrenir ve bu bolgelerde istenen davranis degisikliklerini gerceklestirmeye calisir. Bedenin farkli kas gruplarini
aktiflestirerek yeni refleksler gelistiriimesi ve aliskanliklar kazanilmasi bu sirecin dogal bir parcasidir. Ancak,
fiziksel gabalar bazen asiri zorlanmalara ve uzun vadede kalici olabilecek fizyolojik rahatsizliklara yol agabilir.
Galgl egitimi sirecinde dogru ydntemlerin uygulanmamasi, ogrencilik yillarindan itibaren muzisyenlerin
hayat boyu karsilasabilecedi meslek hastaliklarini kaginilmaz héle getirebilir. Bu nedenle, egitim surecinde
ogretmenlerin bilingli bir yaklasim sergilemesi buylk énem tasir. Dogru yontemler, mizisyenlerin meslek
hayatlari boyunca kas ve iskelet sisteminde olusabilecek eklem, kas-tendon ve sinir sistemi problemlerinin
onlenmesine yardimci olabilir.

CGalgi egitiminin hedefleri arasinda yer alan bedensel ve zihinsel farkindalik biytk énem tasir. Calgl egitimi
slirecinde Ogrencilerin yasadigl kas ve iskelet sistemi rahatsizliklari uzun vyillardir arastiriimakta olup fizik
tedavi uzmanlari bu tir rahatsizliklari “Mesleki Risk Faktorleri” basligi altinda siniflandirmistir. Calgi egitmenleri
ise genellikle ayni pozisyonda uzun sureli galma pratiginin yol actigi saglik sorunlarini ancak ileri yaslarda fark
eder. Cunkl calgl ¢almak, ciddi kondisyon gerektiren, yorucu ve zorlayici bir faaliyettir. Egitim slrecinde
bu sorunlara yonelik farkindaligin ge¢ gelismesi, 6grencilerin yanlis tekniklerle yetismesine neden olur. Bu
durum vyalnizca saglik sorunlarina yol agmakla kalmaz, ayni zamanda bu rahatsizliklar ¢algi tlirline gére de
farklilklar gosterir (Duranoglu, 2015, s. 90).

Mdizik egitimi alan 06grencilerin, 6gretmenlerin ve icracilarin mesleki kaynakli saglik sorunlari, fiziksel
performansin yani sira psikolojik durumlarini da olumsuz yonde etkileyebilmektedir. Yanlis postir, ergonomik
olmayan calisma teknikleri, asiri yuklenme ve dinlenme eksikligi gibi faktérler, zamaninda midahale
edilmediginde meslek yasamini kisitlayici etkiler yaratabilir. Bu nedenle, bedenin dogru ve saglikli kullanimi
gerek 6grencilik gerekse profesyonel mesleki yasam boyunca énem arz etmektedir (Algi ve Seyhan, 2018, s.
194).

Ozellikle calgi egitimine yodunlasan bireylerde, tekrarlayan hareketler ve uzun siireli pratikler sonucunda kas-
iskelet sistemi Uzerinde asir yuklenmeler olusabilir. Yanlis durus pozisyonlari, ergonomik olmayan c¢alisma
kosullari ve 6grencilerin beden yapisina uygun olmayan ¢algi se¢imleri ise bu tir sorunlari tetikleyen temel
faktorler arasindadir.

Turkiye'de mizik 6gretmeni yetistiren Universitelerin temelini olusturan ve 6grencilere mesleki mizik egitimine
giris kapisi sunan guizel sanatlar liseleri, 8. sinif sonrasi 6grenci kabul etmektedir. Ergenlik doneminde c¢algi
egitimine baslayan o6grenciler, blylime slrecinin getirdigi hassasiyetler nedeniyle calgl calismalarindan
kaynaklanan fizyolojik sorunlara daha acik hale gelebilir. Ornegin, viicut kaslarinin ve eklem yapilarinin tam
olarak gelismedigi bu yas grubunda, yogun pratik ve yanhs teknikler, bliylime ¢agindaki bireylerde kalici
durus bozukluklarina veya kas yaralanmalarina neden olabilir. Ayrica, ¢algi egitimi sirasinda karsilasilan
rahatsizliklar yalnizca fiziksel degil, ayni zamanda psikolojik boyutlar da icerebilir. Ogrenciler, yogun
performans beklentileri, sinav stresi ve zaman yonetimi baskisi nedeniyle kendilerini tiikenmis hissedebilirler.
Bu durum, egitim silrecine olan motivasyonu azaltarak uzun vadede psikolojik sorunlara zemin hazirlayabilir.

Bu calismada, glizel sanatlar liselerinde calgl egitimi alan 6grencilerde gorilen fizyolojik rahatsizliklar,
ogrencilerin egitim aldigi calgilar temel alinarak incelenmistir. Bu dogrultuda arastirmanin problem ciimlesi:
Guzel sanatlar liselerinde ¢algi egitimi alan 6grencilerde karsilasilan fizyolojik rahatsizliklar nelerdir? seklinde
olusturulmustur.
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1.1. Arastirmanin Amaci

Bu calismada glizel sanatlar liselerinde calgl egitimi alan 6grencilerde karsilasilan fizyolojik rahatsizliklarin
nedenlerine iliskin tespitlerin yapilmasi ve olusabilecek fizyolojik rahatsizliklara iliskin farkindahgin
olusturulmasi amaclanmistir.

1.2. Arastirmanin Onemi

Bu calismanin 6nemi ¢algl egitiminde karsilasabilecek fizyolojik rahatsizliklara karsi dikkatin ¢ekilmesi ve
olusabilecek fizyolojik rahatsizliklara karsi cesitli dnlemlerin alinmasidir.

1.3. Sinirhiliklar

1- 2019 yilinda Ordu izzet Penpe Sahin Giizel Sanatlar Lisesi Miizik BéIimii 11 ve 12. sinifta 6grenim géren
ogrenciler

2- Ordu Devlet Hastanesi'nin fiziki kosullari ile sinirlandiriimistir.

2. YONTEM
2.1. Arastirmanin Modeli

Bu calisma, glizel sanatlar liselerinde c¢algi egitimi alan 6grencilerde karsilasilan fizyolojik rahatsizliklarin
nedenlerine iliskin tespitlerin yapilmasi ve olusabilecek fizyolojik rahatsizliklara iliskin farkindahgin
olusturulmasina yonelik tarama modelinde betimsel bir ¢calismadir.

Tarama modelleri, ge¢cmiste ya da halen var olan bir durumu var oldugu sekliyle betimlemeyi amaclayan
arastirma yaklasimlaridir. Arastirmaya konu olan olay, birey ya da nesne, kendi kosullari icinde ve oldugu gibi
tanimlanmaya calisilir herhangi bir sekilde degistirme, etkileme c¢abasi gosteriimez. Tarama modelleri, bir
arastirmada tek basina uygulanmakla birlikte, taramanin yer almadigi bir arastirma modelinin tek basina var
olmasi disiinlilemez (Karasar, 2009, s. 77).

2.2. Calisma Grubu

Arastirmanin calisma grubunu Ordu Penpe izzet Sahin Giizel Sanatlar Lisesi Mizik Bolimi'nde 6grenim
goren 11. sinifta 15 ve 12. sinifta 27 olmak Uzere 42 6grenci olusturmaktadir. Ogrencilerin galgilarina iliskin
frekans (f) ve ylizdelik oranlari (%) asagidaki tabloda gosterilmistir.

Tablo 1

Egitim Alan Ogrencilerin Miizik Calgilarina Gére Oranlari

Calginin Adi Frekans (f) Yuzde (%)
Keman 12 %28, 57
Viyola 3 %714
Cello 4 %9, 52
Fltt 8 %19,04
Baglama 5 %11, 90
ud 2 %4, 76
Gitar 5 %11, 90
Piyano 3 %7, 14
Toplam 42 100

T Piyano dersi 2018-2019 egitim 6gretim yili sonu ile glizel sanatlar lisesi 6gretim programlarinda tiim siniflarda zorunlu
ders olarak yuritilmekle birlikte, calisma grubundaki ¢ 6gdrencinin ¢alismalari sirasinda piyanoya daha ¢ok zaman
ayirdiklarini ve sikayetlerin piyano galisma sirasinda olustugunu belirttiklerinden calgi tiirlerinde piyanoya da yer verilmistir.
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Tablo 1'de goruldiglu Uzere calisma grubunun %28,57'sini keman, %714'Unl viyola, %9,52'sini cello,
%11,90'In1 baglama, %11,90'ini gitar, %4,76'sini ud, %7,14'Unl piyano ve %19,04'Un flUt egitimi alan 6grenciler
olusturmaktadir. Calisma grubunda keman egitimi alan 6grenciler K, viyola egitimi alan 6grenciler V, cello
egitimi alan 6grenciler C, baglama egitimi alan 6grenciler B, gitar egitimi alan 6grenciler G, ud egitimi alan
ogrenciler U, piyano egitimi alan 6grenciler P ve fllt egitimi alan 6grenciler F kisaltimasi ile galgi gruplarinin
altinda numaralandirilarak gosterilmistir.

2.3. Verilerin Toplanmasi

Galisma grubundaki her bir 6grenci Ordu Devlet Hastanesi’'nde bir fizik tedavi uzmani, bir ortopedi uzmani,
bir beyin cerrahi ve bir plastik cerrah uzmani esliginde sikayetlerini doktorlara anlatmis ve her bir 6grencinin
hikéyesi doktorlar tarafindan yazilarak sikayetlere istinaden fizyolojik rahatsizliklara iliskin veriler emg
(elektronik manyetik gorinttlime), tinel, usg (ultrasonografi), lomber mr, tme mr, finkelstein testi, servikal
garfigi, lumbosakral grafi gibi tetkiklerle ulasiimistir.

Galisma grubundaki her bir 6grencinin T.C. Saglik Bakanligi Ordu Devlet Hastanesi'nde uzman doktor
tarafindan sikayetleri dinlenmis ve her bir 6grencinin hikayesi not edilmistir. Ogrencilerin fizik muayenelerine
iliskin veriler, Tinel testi ve Finkelstein testi araciligiyla toplanmistir. Muayenede elde edilen bulgulara istinaden
patoloji saptanan 6grencilere EMG, USG, Lomber MRG, TME, MRG, Servikal Grafigi(Rontgen), Lumbosakral
Grafi (Rontgen), Omuz MRG gibi tetkikler yapilmistir.

2.4. Verilerin Coziimlenmesi

Ogrencilerin fizyolojik rahatsizliklarina iliskin sikayetleri ve hikayeleri, Ortopedi, Beyin Cerrahi, Plastik
Cerrahi ve Fizik Tedavi uzmani tarafindan dinlendikten sonra ilk asamada fiziki muayeneleri yapilmistir. Fizik
muayenesi ile patoloji distintlen 6grencilerden hastaligin teshisine yonelik tetkikler istenmis, toplanan veriler
doktorlar tarafindan degerlendirilmis ve bu degerlendirme kapsaminda 6grencilerin fizyolojik rahatsizliklarina
yonelik teshisler konulmustur.

Tendinit, tenosinovit, de quervain tenosinoviti ve tetik parmak gibi teshisler konulurken oncelikle fizik
muayene bulgulari 6n planda tutulmustur. Siphe duyulan her 6grenciden ultrason ile goriintileme istenmistir.
De Quervain tenosinoviti tanisinda Finkelstein testi, tetik parmak teshisinde tendonda kalinlagsma, nodul palpe
edilmesi ve tendon hareketleri sirasinda takilma olmasi teshislerinin saptanmasinda sozl gecen tetkikler,
doktorlar tarafindan yeterli gortlmustir. Karpal tlinel sendromu teshisinde Tinel testi yapilip, sinirin sikisma
derecesinin belirlenebilmesi icin EMG yapilmistir. Kronik kas spazmi teshisinde de fizik muayene bulgulari 6n
planda tutulmustur. Ogrencilerde karsilasilan fizyolojik rahatsizliklar ise yiizdelik oranlarla gésterilmistir.

3.BULGULAR

Bu bolimde katihmcilarin sikayetleri, hikayeleri, fizik muayeneleri, istenen tetkikleri ve sonuclarina iliskin her
bir katiimcidan elde edilen veriler, ¢algi ¢esitliligi esas alinarak gruplar halinde gdsterilmistir.

3.1. Keman Egitimi Alan Ogrencilerde Karsilasilan Fizyolojik Rahatsizliklar

K1 Sikayet: Sag omuzda ve sirtta agri.

Hikaye: Keman calmaya basladiktan sonra 6zellikle 1 saatin lGzerinde ¢alistiginda daha siddetli olmak
Uzere sag omuz ve sirtta agri meydana gelmektedir.

Fiziki Muayene: Sag omuz hareketleri sirasinda agri mevcuttur fakat germe hareketleri sirasinda his
kaybi ve uyusukluk, kasilma gorilmemistir.

Tinel Testi: -
Finkelstein Testi:-
EMG: Normal.

Sonuc: Kronik kas spazmi mevcuttur.
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K2

K3

K4

Sikayet: Bel ve sirt agrisi ve sol el 5. parmakta agri.

Hikaye: Agri uzun sureli keman c¢alindigi zamanlarda daha siddetli olup normal kullanimda da agrilari
olusmaktadir. Bunun yaninda 5. parmakta kilittenme olustugu ifade edilmistir.

Fizik muayene: Sol el 5. parmakta tenosinovite bagli parmak hareketlerinde takilma ve agri olmasi
sebebiyle tetik parmak mevcuttur. Diger parmak hareketleri dogal ve his kaybi yoktur. Bel ve boyun
hareketleri normal fakat gerilme hareketleri sirasinda lokalize agri tariflenmistir.

Tinel Testi: -

Finkelstein Testi:-

EMG: Normal.

USG: Tendinit lehine bulgu saptanmamistir.

Sonug: Sol el 5. parmakta tetik parmak ve belde kronik kas spazmi mevcuttur.

Sikayet: Sag omuz agrisi, yanma hissi, sol el 1ve 5. parmaklarinda kasilma ve kilitlenme.

Hikaye: Keman calmaya basladiktan sonra sag omzunda agri baslamistir. 3 aydir sol el 1ve 5. parmaginda
da agri ve takiima oldugu bildirilmistir.

Fizik Muayene: Sol el 1 ve 5 parmak hareketleri agrilidir. A1 pulley dilizeyinde tendonlarda kalinlasma
palpe edilmis ve takilma tespit edilmistir. Sol el basparmak hiperfleksiyonu agrilidir. Boyun germe
hareketleri sirasinda ve sag omuz germe hareketlerinde agri mevcuttur.

Tinel Testi:+

Finkelstein Testi:+

EMG: Normal.

Sonugc: Sol elde De quervain tenosinoviti ve sol el 5.parmakta tetik parmak mevcuttur.

Sikayet: Sag omuzda agri.

Hikaye: Keman c¢almaya basladigindan beri sag omzunda batma seklinde agri mevcuttur.

Fizik Muayene: Her iki el parmak hareketleri dogaldir. His kaybi yok ve gii¢stizlik yoktur. Sag omuzda
germe hareketleri ile belirgin agri mevcuttur. Sol el 5. parmakta parmak hareketleri sirasinda takilma ve
agri mevcut. Sol el basparmak hiperfleksiyonu sirasinda el bileginde belirgin agri mevcuttur.

Tinel Testi:+

Finkelstein Testi:+

EMG: Normal.

Sol el USG: Sol el 5. metakarpal kemik distal lokalizasyonda cilt alti yag doku icerisinde ve tendon
cevresinde minimal mayi dikkati cekmistir.(Tendinit?)

Sonug: Sol elde De Quervain tenosinoviti ve 5. parmakta tetik parmak mevcuttur.
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K5 Sikayet: Sag 6nkolda agri.
Hikaye: Son 3-4 aylik slrecte yarim saatten fazla enstriman caldiginda sag énkolunda agri ve kasiima
olugsmaktadir.
Fizik Muayene: Parmak hareketleri dogaldir ve his kaybi yoktur. Sag dirsek ve el bilek hareketleri
sirasinda sag onkolda ve kolda kasiima seklinde agri mevcut ancak his kaybi yoktur.
Tinel Testi :+
Finkelstein Testi:-
EMG: Sagda hafif dizeyde karpal tlinel sendromu ile uyumlu bulgular mevcuttur. Sag omuz USG:
Tendinit lehine bulgu saptanmamistir.
Sag omuz MRG: Normal.
Sonug: Sag Karpal tiinel sendromu tespit edilmistir.
K6 Sikayet: Sirt agrisi, sol el 5. parmakta agr ve kasiima.
Hikaye: Keman calmaya basladigindan beri sirtta sag tarafta ve sol el 5. parmaginda agri olup son
dénemde 5. parmakta kasilma olmaya baslamistir.
Fizik Muayene: Sol el 5. parmak hareketleri agrili, A 1 pulley hizasinda tendonda kalinlagsma gerginlik
palpe edilmistir. A1 pulley hizasinda takilma olmaktadir. Boyun germe hareketleri sirasinda sag torakal
bolgede batici agri mevcuttur.
Tinel Testi:-
Finkelstein Testi:-
EMG: Normal.
Sol el USG: Sol el 1. parmak ekstansor tendon cevresinde hipoekoik 6dem alanlari izlenmistir.(Tendinit?)
Sol el bilek lateralinde cilt alti yag doku igerisinde 7x3.5mm boyutunda kistik lezyon izlenmistir.(Ganglion
Kisti?)
Sonugc: Sol el 5. parmakta tetik parmak, 1. parmakta de quervian tenosiniviti, sol el bilekte ganglion kisti
ve sirtta kronik kas spazmi mevcuttur.
K7 Sikayet: Sol el 5. parmakta agri, kilitlenme ve boyunda agri.
Hikaye: Keman calmaya basladigindan beri sol el 5. parmaginda agri ve boyunda agri mevcuttur. 2 aydir
sol el 5. parmagini kapatmakta zorlanmaktadir.
Fizik Muayene: Boyunda germe hareketleri sirasinda agri ve kola yayilan uyusma mevcuttur. Kollarda
hafif diizeyde gli¢ kaybi mevcuttur. Sol el 5. parmaginda A1 pulley diizeyinde sislik, gerginlik ve takilma
vardir.
Tinel Testi: -
Finkelstein Testi:-
EMG: Normal boyun.
MR: Normal.
Sol el bilek USG: Tendinit lehine bulgu saptanmamistir. Sonug¢: Sol el 5. parmakta tetik parmak mevcuttur.
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K8

K9

K10

Sikayet: Boyun ve sirtta agr, el bileklerinde kasilma ve agri

Hikaye: Keman calarken omuz ve sirtinda agri mevcuttur. Piyano calarken de el bileklerinde agri ve
kasilma olmaktadir.

Fizik Muayene: Her iki el parmak hareketleri dogal, his kaybi ve gli¢suzlik yoktur. Her iki omuz ve
sirtta germe hareketleri sirasinda sirta lokalize agri mevcut. Sag el bileginde hareket ve glic muayenesi
sirasinda agri mevcuttur.

Tinel Testi: -

Finkelstein Testi:-

EMG: Normal.

USG: Tendinit ile uyumlu bulgu saptanmadi. Sonug: Sirtta kronik kas spazmi mevcuttur.

Sikayet: Boyun agrisi, sol el 5. parmakta agri.

Hikaye: Keman calarken boynunda ve sol el 5. parmaginda agri mevcuttur.

Fizik Muayene: Sol el 5. parmak hareketleri sirasinda agri ve takilma mevcut. Diger parmaklar ve el
bileklerinde hareket normal, his kaybi ve gu¢stzliuk yoktur. Boyun hareketleri agrili ve her iki kola yayilan
agri ve uyusukluk ile kollarda gti¢c kaybi mevcuttur.

Tinel Testi: Solda +

Finkelstein Testi:-

EMG: Normal.

USG: Sol el 5. parmak proksimal kesiminde tendon cevresinde hafif 6dem izlenmistir.

Boyun MR: C2-3, C3-4 ve C4-5 disklerinde dejenerasyona sekonder sinyal kayiplari izlenmistir.

Sonug: Sol el 5. parmakta tetik parmak ve servikal disklerde dejenerasyon mevcuttur.

Sikayet: Omuzlarda agri.

Hikaye: Yarim saatten fazla keman ¢aldigi zaman sirtinda ve omuzlarinda agri olmaktadir.

Fizik Muayene: Her iki el parmak ve bilek hareketleri dogal; his kaybi ve glgsuzlik yoktur. Kambur
durus vardir. Boyun hareketleri sirasinda sirta lokalize agri mevcuttur. Omuz hareketleri sirasinda agri
var ancak uyusukluk veya gug¢ kaybi yoktur.

Tinel Testi: -

Finkelstein Testi:-

EMG: Normal.

Sonucg: Omuzlar ve sirtta kas spazmi mevcuttur.
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K11 Sikayet: Sol elde kasilma, agri, sirtta agri.
Hikaye: Yarim saatten fazla keman ¢aldigi zaman sol elinde dis tarafinda agri ve kasiima olmaktadir.

Fizik Muayene: Sol el 5. parmakta agri ve takilma mevcut. Diger parmaklarin hareketleri dogal, his kaybi
gugsuzlik yoktur. Sol el bileginde agri ve kasilma mevcuttur. Ayrica boyun hareketleri sirasinda sirtta
lokalize agri mevcuttur. Omuz hareketleri normal ve gig kaybi yoktur.

Tinel Testi:-
Finkelstein Testi:-
EMG: Normal.
USG: Sol el 5. parmak proksimal kesiminde tendon cevresinde minimal mayi izlendi(Tendinit?)
Sonugc: Sol el 5. parmakta tetik parmak mevcuttur.
K12 Sikayet: Sol kolda agri.
Hikaye: Uzun siire keman ¢alinca sol kolunda kasilma ve agri olmaktadir.

Fizik muayene: Her iki el parmak hareketleri dogal, his kaybi ile glicslizlik yoktur. Sol dirsek hareketleri
ve sol omuz hareketleri sirasinda sol antekubital bélgeden kola yayilan kasiima ve agri mevcuttur.

Tinel Testi:-

Finkelstein Testi:-

EMG: Normal.

USG: Tendinit lehine bulgu saptanmadi.

MR: Normal.

Sonug: Normal fiziki muayene bulgulari tespit edilmistir.

Yukarida sikayet, hikayeleri ve yapilan muayene ile sonuclari yer bulan ¢alisma kapsamindaki 12 6grencinin
sonuglari incelendigi takdirde, keman egitimi alan 6grencilerde karsilasilan fizyolojik rahatsizliklarin genel
olarak sag omuzda, sag kolda ve sirtta agri; sol el parmaklarinda 6zellikle 1. ve 5. parmakta agri ile kasiima ve
takilma seklinde oldugu tespit edilmistir. Bununla birlikte 6grencilere yapilan fizik muayenede her iki kol, dnkol
ve sirt kaslarinda aktif hareket ve germe sirasinda spazm ve agrinin olup olmadigi degerlendirilmistir. Ayrica
tendinit veya tenosinovit sliphesi olan dgrencilerde bu tetkiklerin yaninda parmak tendonlari palpasyonla
kalinlasma gorulip gorllmedigi de incelenmis ve parmak hareketleri sirasinda takilma ve notta nodulinin
mevcudiyetine bakilmistir. Sinir sikismasi (karpal tiinel sendromu) muayenesi icin Tinel testi yapilmistir. Tim
ogrencilere sinir sikismasi tanisi agisindan EMG yapilmistir. Fizik muayenede patoloji saptanan 6grencilere
USG ve MRG gorintuleme yapilmistir.

Tim bu degerlendirmeler ve sonuglar kapsaminda keman egitimi alan 6grencilerde fizyolojik rahatsizliklarin
benzer oldugu sonucuna ulasabilmek mumkindur. Zira sonuglar incelendiginde 6zellikle sag kol ve sirtta
kas spazmi ve sol el 1.parmaklarda tenosinovit ve 5. parmaklarda tetik parmak rahatsizliginin daha sik
oldugu go6zlenmistir. Bununla birlikte bir 6grencinin el bileginde ganglion kisti ve yine bir 6grencide de sinir
sikismasi oldugu gorulmustir. Bu iki durum haricinde agirlikl olarak keman egitimi alan 6grencilerde fizyolojik
rahatsizliklarin kol, sirt ile 1. parmak ve 5. parmakta oldugu sdylenebilir.
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3.2. Viyola Egitimi Alan Ogrencilerde Karsilasilan Fizyolojik Rahatsizliklar
V1  Sikayet: Sirt agrisi.

Hikaye: Viyola calmaya basladigindan beri ozellikle bir saatin Gzerinde calistiginda sirtinda siddetli
tutulma agrisi mevcuttur.

Fizik Muayene: Her iki el hareketleri normal olup his kaybi yoktur. Boyun germe hareketleri sirasinda
sirtta agri mevcuttur ancak gl¢ kaybi yoktur.

Tinel Testi: +
Finkelstein Testi:-
EMG: Her iki tarafta hafif dlizeyde karpal tlinel sendromu ile uyumlu bulgular mevcuttur.
Sonug: Her iki el bileginde karpal tiinel sendromu mevcuttur.
V2 Sikayet: Sag el bilek ve sirtta agri.
Hikaye: Enstriiman ¢almaya basladigindan beri sol el bileginde, omuz ve sirtinda agrilar olmaktadir.

Fizik Muayene: Sol el parmak hareketleri dogal; his kaybi ve gli¢ kaybi yoktur. Sag el bileginde basparmak
hiperfleksiyonda énkola yayilan agri mevcuttur. Sol omuz ve boyun hareketleri sirasinda agri mevcuttur.

Tinel Testi:-
Finkelstein Testi:+
EMG: Normal.
USG: Sag el 1. parmak proksimal kesiminde tendon ¢cevresinde minimal mayi izlenmistir(Tendinit?)
Sonug: Sag el bileginde De quervain tenosinoviti; sol omuz ve sirtta kas spazmi mevcuttur.
V3 Sikayet: Sol el bileginde agri ve kasilma, sol kol, omuz ve sirtta agri.
Hikaye: Ozellikle viyola calarken sol omuz, sirt, sol kol ve el bileginde agri ve kasilma olmaktadir.

Fizik Muayene: Her iki el parmak hareketleri normal olup sol el bilegi hareketleri sirasinda belirgin
kasilma, agri ve gicsizlik saptanmamistir. Sol omuz ve boyun hareketleri normal.

Tinel Testi: +

Finkelstein Testi:-

EMG: Normal.

Sonuc: Normal fiziki muayene bulgulari tespit edilmistir.

Yukarida sonuglari verilen viyola egitimi alan o6grencilerde, 6grencilerin verilen sikayet ve hikayeleri
dogrultusunda fizik muayene esnasinda her iki kol, 6nkol ve sirt kaslarinda aktif hareket ve germe sirasinda
spazm ve agri olup olmadigi degerlendirilmistir. Ayrica tendinit veya tenosinovit sliphesi olanlarda parmak
tendonlari palpasyonla kalinlasma olup olmadigi degerlendirilmis olup parmak hareketleri sirasinda takilma ve
notta noduline bakilmistir. Sinir sikismasi(karpal tiinel sendromu) muayenesi i¢in Tinel testi yapilimis ve tim
ogrencilere sinir sikismasi tanisi agisindan EMG yapilmistir. Fizik muayenede patoloji saptanan 6grencilere ise
USG ve MRG gorintuleme yapilmistir.

Agirlikli olarak viyola egitimi alan 6grenciler icinde Kkarsilasilan fizyolojik rahatsizliklar genel olarak
incelendiginde, sikayetlerin her iki omuzda, kolda ve el bileklerinde, sirtta agri ve kasilma oldugu yoéniinde
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yogunlastigi gorilmustir. Bu genel sikayetlerin disinda sonuclar incelendiginde yalnizca bir 6grencide her
iki elde sinir sikismasi (karpal tlinel sendromu),yine bir 6grencide de quervian tenosinoviti saptanmistir. Bu
bulgular disinda ifade edilen ve saptanan bulgular genel olarak benzerdir.

3.3. Cello Egitimi Alan Ogrencilerde Karsilasilan Fizyolojik Rahatsizliklar

G1 Sikayet: Sol omuz ve sirt agrisi, parmaklarda karincalanma.
Hikaye: 6 aydir sol omuz ve sirtinda agri oluyormus. Enstriimani uzun sure ¢aldiginda parmaklarinda
uyusukluk olmaktadir.
Fizik muayene: Her iki dirsek eklem baglarinda dogustan gevseklik mevcuttur. Parmak hareketleri
dogaldir; his kaybi ve gig¢sizlik bulunmamaktadir. Omuz ve boyun hareketleri sirasinda noktasal
yayllmayan agri mevcuttur.
Tinel Testi: -
Finkelstein Testi:-
EMG: Normal.
Sonug: Sol omuz ve sirtta kronik kas spazmi mevcuttur.
C2 Sikayet: Sag el 1. parmakta takilma ve agri
Hikaye: Uzun sure enstriman calindiginda sirtta agri oldugu ifade edilmistir. Sag el 1. parmaginda agri
ve kasilma ile kilitlenme olmaktadir.
Fizik muayene: Sag el 1. parmak A1 pulley diizeyinde notta nodull palpe edilmis olup parmakta takilma
mevcuttur. Boyun ve omuz hareketleri sirasinda kola yayilmayan lokalize agri mevcuttur ancak gig kaybi
yoktur.
Tinel Testi:+
Finkelstein Testi:-
EMG: Her iki tarafta hafif diizeyde karpal tinel sendromu ile uyumlu bulgular mevcuttur.
USG: Tendinit lehine bulgu saptanmamistir.
Sonugc: Sag el 1. parmakta tetik parmak mevcut. Her iki elde karpal tlinel sendromu mevcuttur.
C3 Sikayet: Sol omuz arkasl ve sirtta agri
Hikaye: Yarim saatten fazla cello caldigi takdirde omuz ve sirtinda agri olustugu belirtilmistir.
Fizik muayene: Sol el 5. parmak ve sag el 4. parmakta A1 pulley bdlgesinde sislik ve takilma mevcuttur.
Omuz hareketleri agrilidir fakat agrida yayillma s6z konusu degildir. Gli¢ kaybi yoktur.
Tinel Testi:+
Finkelstein Testi:-
EMG: Normal.
USG: Tendinit lehine bulgu saptanmadi.
Sonug: Sol el 5. parmak ve sag el 4. parmakta tetik parmak mevcuttur.
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G4 Sikayet: Omuzlarda ve sirtta agri.

Hikaye: Uzun sire cello calinca sirt ve omuzlarinda agri meydana gelmektedir. Fizik Muayene: Her iki
el parmak hareketlerinin dogal oldugu tespit edilmistir. Sag el 4 ve 5. parmakta uyusukluk mevcuttur.
Boyun ve omuz hareketlerinde sirtta lokalize agri mevcuttur ancak agri yaygin degildir. GigsuzIik yoktur.
Tinel Testi:+

Finkelstein Testi:-

EMG: Sagda hafif diizeyde karpal tiinel sendromu ile uyumlu bulgular mevcuttur.

Sonug: Sagda karpal tinel sendromu ve omuz ve sirtta kronik kas spazminin oldugu tespit edilmistir.

Cello egitimi alan 6grencilerin sikayet ve hikayeleri incelendiginde sikayetlerin genel olarak benzer oldugu
gorilmektedir. Yukarida da belirtildigi Gzere ¢ello egitimi alan 6grencilerin genel sikayeti omuzlarda ve sirtta
meydana gelen agrilardir. Agrinin uzun sureli calismalarda siddetinin arttigi da 6grenciler tarafindan ifade
edilmistir. Ogrencilerin yapilan tetkikler neticesinde ortaya cikan sonuglarina gére ise cello egitimi alan
ogrencilerde karsilasilan fizyolojik rahatsizliklar genel olarak incelendiginde sikayetler her iki omuzda, kolda,
el bileklerinde, sirtta agr, sag el parmaklarinda dzellikle 1. parmakta agri, kasiima seklinde oldugu tespit
edilmistir. Tim sonuclar incelendiginde bir 6grencide iki tarafli belirgin, bir 6grencide ise tek tarafli sinir
sikismasi (karpal tiinel sendromu); iki 6grencide kas spazmi saptanmistir. Bununla birlikte bir 6grencide sag
el 1. parmak, bir 6grencide sol el 5. parmak ve sag el 4. parmakta tetik parmak saptanmistir.

3.4. Fliit Egitimi Alan Ogrencilerde Karsilasilan Fizyolojik Rahatsizliklar

F1

F2

Sikayet: Boyun ve sirt agrisi.

Hikaye: Son bir yildir sirtinda ve boynunda agri oldugu ifade edilmistir. Ancak uyusukluk ile ellerde agri
yoktur.

Fizik muayene: Boyun ve sirt hareketleri sirasinda sirt bolgesinde sinirli batici tarzda agri mevcuttur.
Kollara yayilan agri, his kaybi ve gli¢gstzIik yoktur.

Tinel Testi:-

Finkelstein Testi:-

EMG: Normal.

Sonug: Kronik kas spazmi tespit edilmistir.
Sikayet: Sag omuz ve kolda kasilma ve agri

Hikaye: Yan flit calmaya basladigindan beri sag omuz ve sag kolunda agri mevcuttur.

Fizik Muayene: Her iki el parmak hareketleri normaldir ve his kaybi, uyusukluk, gig¢sizlik s6z konusu
degildir. Sag el bilek ve dirsek hareketleri ve sag omuz hareketleri sirasinda antekubital boélgeden kola
yayllan kasilma ve agri mevcuttur.

Tinel Testi: +
Finkelstein Testi:-
EMG: Her iki tarafta hafif dlizeyde karpal tlinel sendromu ile uyumlu bulgular.

Sag kol Ultrasonografi: Biceps kas medial kesiminde yaklasik 7.5x4mm boyutunda reaktif vasifli lenf
nodu izlenmistir. Tendinit lehine bulgu saptanmamistir.

Sag Omuz MRG: Normal.

Sonug: Sag biceps kasi icerisinde Lenf nodu ve her iki elde karpal tlinel sendromu mevcuttur.
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F3 Sikayet: Sag omuzda agri, uyusma.
Hikaye: Yan flit calmaya basladigindan beri sag omuzda agri mevcuttur.
Fizik Muayene: Her iki el parmak hareketleri normal; agri ve his kaybi yoktur. Sag omuzda germe
hareketleri sirasinda agri mevcuttur.
Tinel Testi: +
Finkelstein Testi:-
EMG: Normal.
Sonug: Sag omuzda kronik kas spazmi mevcuttur.
F4 Sikayet: Boyun agrisi ve parmaklarda uyusukluk.
Hikaye: Yan flit calmaya basladigindan beri boynunda agri ve parmaklarinda uyusukluk vardir.
Fizik Muayene: Boyun hareketlerinde agri mevcuttur. His kaybi, uyusukluk ve kollara yayilan kasiima
yoktur. Parmak hareketleri dogal olup parmaklarda his kaybi yoktur.
Tinel Testi:+
Finkelstein Testi:-
EMG: Normal.
Sonug: Sirtta ve boyunda kronik kas spazmi mevcuttur.
F5 Sikayet: Omuz, sirt ve sag kolda agri
Hikaye: Sag kol ve omzunda son zamanlarda daha siddetli olmak tzere agri oldugunu belirtmistir.
Fizik Muayene: Her iki el parmak hareketleri dogal, his kaybi yok, gligsiizllik yok. Sag dirsek hareketleri
ve sag omuz hareketleri sirasinda sag kolda kasilma ve agri mevcut. Sag el biledi dorsalinde 1x1cm
boyutunda kitle palpe edilmistir.
Tinel Testi:-
Finkelstein Testi:-
EMG: Normal.
USG: Sag el bilek dorsal ylizeyinde cilt alti yag doku icerisinde 15x5mm boyutunda septasyon iceren
loblile konturlu kistik lezyon izlendi(ganglion kisti?).
Sag omuz MR: Normal.
Sonug: Sag el bileginde ganglion kisti mevcut.
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F6

F7

F8

Sikayet: bel ve boyun agrisi.

Hikaye: Uzun slre yan flut ile calisma yaptigi takdirde belinde ve boynunda agri oldugunu belirtmistir.
Fizik muayene: Her iki el parmak ve bilek hareketleri dogaldir his kaybi ile uyusukluk yoktur. Boyun
hareketleri sirasinda sirtta lokalize agri mevcuttur. Bel hareketleri sirasinda ise bacaga yayilan agri
mevcut olup bacakta kramp ve kasiima olmaktadir.

Tinel Testi: +

Finkelstein Testi:-

EMG: Solda Orta, sagda hafif dlizeyde karpal tlinel sendromu ile uyumlu bulgular mevcuttur.

Lomber MR: Normal.

Sonug: Sol orta, sag hafif karpal tinel sendromu mevcuttur.

Sikayeti: Bel agrisi.

Hikayesi: Uzun slire enstriman calinca belinde agri olusmaktadir. Belde olusan bu agrinin bacagina
yayllmadigi ve kasiima ile uyusuklugu sebebiyet vermedigi belirtilmistir.

Fizik Muayene: Sag el 3. parmak ve sol el 1. parmakta A1 pulley bdlgesinde agri, takiima ve hafif gerginlik
mevcuttur. Boyun hareketleri sirasinda sirta lokalize yayilmayan agri vardir.

Tinel Testi:+

Finkelstein Testi:-

EMG: Normal.

USG: Tendinit lehine bulgu saptanmadi.

Sonug: Sag el 3. parmak ve sol el 1. parmakta tetik parmak ile omuz ve boyunda kas spazmi mevcuttur.
Sikayet: Sol omuz ve sirtta agri, sol cene ekleminden ses gelmesi.

Hikaye: Sikayette belirtilen agrinin ve sol gene kemiginden gelen sesin yaklasik 2 yildir devam ettigi
sOylenmisgtir.

Fizik Muayene: Sol temporomandibuler eklemde subluksasyon mevcuttur. Yiizde fasial asimetri mevcut
olup sag yuz yarisi sola gore hipoplaziktir. Her iki el parmak hareketleri dogal, his kaybi yok, gli¢stizlik
yok. Sol omuz ve boyun hareketleri agrili. Torakal bélgede egilme mevcut, skolyoz sliphesi ile servikal
grafi istenmistir.

Tinel Testi:-

Finkelstein Testi:-

EMG: Normal.

Sol TME MR: Her iki temporomandibuler eklem diski sagda belirgin olmak Uzere agiz kapal pozisyonda
normal lokalizasyonun anteriorunda yer almaktadir. Agiz acik pozisyonda her iki temporomandibuler
eklem diski normal konumunda izlenmistir. Gorinim bilateral reduksiyonlu anteriora subluksasyon

acisindan suphe uyandirmistir.

Sonugc: Her iki temporomandibuler eklemde rediliksiyonlu subluksasyon vardir.
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FlGt egitimi alan 6grencilerin sikayetleri degerlendirildiginde rahatsizliklarin belirgin olarak omuz, boyun ve
sirtta agri sekilde goruldigunu ifade edebilmek mimkindur. Bunun yaninda kolda kasiima ve agri ile gene
kemiginde gorulen rahatsizliklar 6grenciler tarafindan ifade edilen diger rahatsizliklardandir. Bu calisma
grubunda yer alan 8 6grencinin sonugclarinda rahatsizhigin 6grencilerin sikayetleriyle paralel olarak sirtta,
omuzda ve boyunda oldugu gésterilmistir. Ogrencilerden 4 tanesinde kronik kas spazmi, iki 6grencide her iki
el bileklerinde karpal tiinel sendromu, bir 6grencide el bilegide ganglion kisti, bir 6grencide tetik parmak ve
bir 6grencide de ¢ene ekleminde yari ¢ikik oldugu saptanmistir.

3.5. Baglama Egitimi Alan Ogrencilerde Karsilasilan Fizyolojik Rahatsizliklar

B1 Sikayet: Her iki elde uyusukluk, sol el bileginde sislik.
Hikaye: 3-4 ay 6nce sol el bileginde agrili sislik olusmus olup ayrica uzun sire baglama c¢alistiginda her
iki elinde agri ve uyusma gozlenmektedir.
Fizik Muayene: Sol el bilek dorsal radialde agrili yaklasik 1x1 cm boyutunda cilt alti hareketli kitle
mevcuttur. Her iki elde parmak hareketleri sirasinda agri ve tendonlarda hafif sislik ile gerginlik mevcuttur
ancak his kaybi yoktur.
Tinel Testi: +
Finkelstein Testi:+
EMG: Normal.
El bilek Ultrason: Sol el bilek diizeyinde lateralde cilt alti yag doku igerisinde yaklasik 7x3.5 mm
boyutlarinda kistik lezyon izlendi. Sol el 1. parmak ekstansor tendon cevresinde hipoekoik 6dem alanlari
izlenmistir.
Sonug: Sol el bileginde ganglion Kisti ve sol elde De quervian tenosinoviti mevcuttur.

B2 Sikayet: Sol elde uyusukluk ve belde agri, kambur durus.
Hikaye: Uzun sire baglama ¢aldigi zaman sol elinde uyusma ve belinde agri olusmaktadir.
Fizik Muayene: Her iki el parmak hareketleri dogal, his kaybi yoktur. Her iki dirsek ve omuz hareketleri
boyun hareketleri agrili olup, his kaybi ve glic kaybi yoktur.
Tinel Testi:+
Finkelstein Testi:-
EMG: Normal.
Lumbosakral Grafi: Normal.
Sonug: Normal fiziki muayene bulgulari tespit edilmistir.

B3 Sikayet: Sag el biledinde agri ve kasiima.
Hikaye: Bir saatten fazla baglama ¢aldigi zaman siddetlenen sag el bileginde agri oldugu soylenmistir.
Fizik muayene: Her iki el parmak hareketleri dogal olup his kaybi ve gli¢suzlik yoktur. Sag el bilek
hareketleri sirasinda yogun agri; basparmak hiperfleksiyonu sirasinda bilek radialinde kasilma ve agri
mevcuttur.
Tinel Testi:-
Finkelstein Testi:+
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B4

BS

EMG: Normal.

USG: Tenosinovit lehine bulgu saptanmadi.

Sonugc: Sag elde De geurvian tenosinoviti tespit edilmistir.

Sikayet: Sol el bilek ve parmaklarinda agri ve kasiima

Hikaye: Uzun sure baglama calinca sol el bilegi ve parmaklarinda agri ve kasiima oldugu ifade edilmistir.

Fizik Muayene: Her iki el parmak ve bilek hareketleri normal olup his kaybi ve gugsuizlik yoktur. Bel
hareketleri de normaldir.

Tinel Testi:-

Finkelstein Testi:-

EMG: Normal.

Sonug: Normal fiziki muayene bulgulari tespit edilmistir.

Sikayet: Sag el basparmakta agri.

Hikaye: 3 aydir sliren sag el basparmadinda agri ve takilma gorilmektedir.

Fizik Muayene: Her iki el bagparmaklarinda A1 pulley bdlgesinde notta nodull palpe edilmistir. Takiima
ve agri mevcuttur. Hastanin elleri soguk ve tirnaklar hafif mor gortinimltdir; 6grencinin beyanina gore
ellerinde sogukta morarma ve agri olmaktadir.

Tinel Testi:-

Finkelstein Testi:-

EMG: Normal.

USG: Tendinit lehine bulgu saptanmadi.

Sonugc: Her iki elde basparmaklarda tetik parmak mevcuttur.

Baglama egitimi alan 6grencilerin temel sikayeti el bilek ve parmaklarda gorilen agri ve kasilma olmustur. S6z
konusu sikayetler 6grencilerin beyan ettigi Uzere uzun sireli galisma neticesinde artmakta ve daha siddetli
olarak hissedilmektedir. Esasinda bu sonu¢ yukarida daha dnce verilen diger ¢algi gruplarindaki égrencilerin
beyanlariyla benzerdir. Diger calgi gruplarinda da calisma siresi arttikca hissedilen rahatsizligin siddetlendigi
gozlenmektedir.

Fizik muayenede patoloji saptanan o6grencilere USG ve MRG goruntileme yapilmistir. Tim sonugclar
incelendiginde bir 6grencide sol el bileginde ganglion kisti, bir 6grencide solda, bir 6grencide sagda De
Quervain tenosinoviti, bir 6grencide ise her iki el bagparmakta tetik parmak saptanmistir.

3.6. Ud Egitimi Alan Ogrencilerde Karsilasilan Fizyolojik Rahatsizliklar

U1

Sikayet: Sag dirsekte onkol ve bilekte kasilma agri.
Hikaye: Bir yildir sag dirsek, onkol ve bileginde agri, kasilma ve uyusma gorilmektedir.

Fizik Muayene: Parmak hareketleri dogal; his kaybi ve gligstizllk yoktur. Sag dirsek hareketleri sirasinda
onkol ve kola yayilan kasilma ve agri mevcuttur.

Tinel Testi:+
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Finkelstein Testi:-
EMG: Sagda hafif diizeyde karpal tlinel sendromu ile uyumiu bulgular.
USG: Tendinit lehine bulgu saptanmadi.
Sag omuz MR: Normal.
Sonug: Sagda biseps tendiniti ve Sag karpal tiinel sendromu mevcuttur.
U2 Sikayeti: Sag el parmaklarinda agri ve kasiima.
Hikayesi: Bir saatten fazla ud ¢aldigi zaman parmaklarinda agri ve kasiima oldugu bildirilmistir.

Fizik Muayene: Her iki el parmak hareketleri dogal, his kaybi ve glgslizlik yok. Sag el bileginde
hareketler agrili kasiima oluyor. Boyun hareketleri agrili, skolyoz stiphesi mevcuttur.

Tinel Testi:-

Finkelstein Testi:-

EMG: Normal.

Servikal Grafi: Hafif skolyoz mevcut.

USG: Tendinit lehine bulgu saptanmadi.

Sonug: Sag karpal tiinel sendromu mevcuttur.
Ud egitimi alan 6grencilerde karsilasilan fizyolojik rahatsizliklar genel olarak incelendiginde sikayetler
parmaklarda, kolda ve bilekte kasilma seklindedir. Fizik muayenede her iki kol, 6nkol ve sirt kaslarinda aktif
hareket ve germe sirasinda spazm ve agri olup olmadigi degerlendirilmistir. Tendinit veya tenosinovit stiphesi
olanlarda parmak tendonlari palpasyonla kalinlasma yoninden degerlendirilip parmak hareketleri sirasinda
takilma ve notta nodulindn varligina bakilmistir. Sinir sikismasi(karpal tlinel sendromu) muayenesi igin Tinel
testi yapilmistir ve EMG yapilmigstir. Ultrason ve MR ¢ekilmis olup skolyoz stphesiyle rontgen ¢ekilmistir. Tim
sonuglar incelendiginde her iki 6grencide de sag el bileginde karpal tiinel sendromu ve bir 6grencide sagda
biseps tendiniti saptanmistir.
3.7. Gitar Egitimi Alan Ogrencilerde Karsilasilan Fizyolojik Rahatsizliklar
G1 Sikayeti: Sol omuz agrisi.

Hikayesi: Ogrenci yaklasik 4 aydir sol omzunda adri hissettigini sdylemistir.

Fizik Muayene: Her iki el hareketleri dogaldir. His ve gic kaybi yoktur. Sol omuzda ise hareketler
sirasinda kola yayilan agri ve uyusukluk mevcuttur.

Tinel Testi: +
Finkelstein Testi:-
EMG: Her iki tarafta hafif dlizeyde karpal tlinel sendromu ile uyumlu bulgular mevcuttur.

Sol omuz MR: Biseps tendonunda belirgin butlnllik kaybi saptanmamis olup gevresinde sivi artisl
mevcuttur.(Tenosinovit?)

Sonug: Bilateral karpal tlinel sendromu ve solda biseps tendiniti tespit edilmistir.
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G2

G3

G4

Sikayet: Sag omuz agdrisi, sag el 5. parmakta agri kasiima

Hikaye: 5 aydir sag omzunda siddetli agri gorilmektedir. Baslangic zamani tam olarak saptanamamakla
birlikte sag el 5. Parmaginda da agri baslamistir.

Fizik Muayene: Sag el 5. parmak ve sol el 3. parmakta A1 pulley hizasinda siskinlik ve gerginlik mevcuttur.
Sag omuz hareketleri sirasinda sag kola yayilan siddetli agri mevcuttur.

Tinel Testi:-
Finkelstein Testi:-
EMG: Normal.

USG: Sag el 5. parmak proksimal kesiminde tendon ¢evresinde bulgu saptanmamistir. Sol el 3. parmak
proksimal kesiminde tendon gevresinde hafif 6dem izlenmistir(Tendinit?)

Sag Omuz MR: Biseps tendonunda belirgin bitlnlik kaybi izlenmemis olup ¢evresinde sivi artis
mevcuttur( Tenosinovit?)

Sonugc: Sag el 5. parmak, sol el 3. parmakta tetik parmak ve sagda biseps tendiniti mevcuttur.
Sikayeti: Kollarda kizariklik
Hikayesi: Ozellikle bir saatten fazla enstriiman caldiginda kollarinda kizariklikla gézlenmektedir.

Fizik muayene: Her iki el parmak hareketleri dogal; his kaybi ve gugsuzlik yoktur. Omuz ve boyun
hareketleri dogaldir ve ciltte kizariklik yoktur.

Tinel Testi:-

Finkelstein Testi:-

EMG: Normal.

Sonug: Normal fiziki muayene bulgulari tespit edilmistir.
Sikayeti: Sirt agrisi

Hikayesi: Ogrencinin beyanina gére uzun siire enstriiman caldi§i zaman sirtinda agri meydana
gelmektedir.

Fizik Muayene: Her iki el parmak hareketleri normal olup his kaybi s6z konusu dedildir. Boyun germe
hareketleri sirasinda agri oldugu gozlenmistir ancak bu agri kola yayllmamakta ve kasiimaya sebebiyet
vermemektedir. Gl¢ kaybi da yoktur.

Tinel Testi:-

Finkelstein Testi:-

EMG: Normal.

Sonug: Sirtta kronik kas spazmi tespit edilmistir.
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G5

Sikayeti: Sirt agrisi.

Hikayesi: Ogrenci 2-3 aydir siiregelen sekilde sirtinda bir noktada batma seklinde agdri oldugunu
sOylemistir.

Fizik Muayene: Her iki el parmak hareketleri normaldir. His kaybi ve gli¢suzlik yoktur. Boyun ve omuz
hareketleri dogaldir. Sirtta lokalize sekilde sol tarafta agri mevcuttur.

Tinel Testi: -
Finkelstein Testi:-
EMG: Normal.

Sonugc: Sirtta kronik kas spazmi tespit edilmistir.

Gitar egitimi alan 6grenciler yaygin olarak sirt agrisi ve omuz agrisindan sikayetcidirler. Sirtta meydana gelen
agri daha c¢ok lokalize sekilde olup uzun calisma siiresi neticesinde daha yogun olarak hissedilmektedir.

TUm sonuglar incelendiginde iki 6grencide kas spazmi, bir 6grencide her iki el bileginde karpal tiinel sendromu,
bir 6grencide sagda bir 6grencide solda biseps tendiniti saptanmistir. Bununla birlikte bir 6grencide sol el 3.
parmak ve sag el 5. parmakta tetik parmak tespit edilmistir.

3.8. Piyano Egitimi Alan Ogrencilerde Karsilasilan Fizyolojik Rahatsizliklar

P1 Sikayet: Sag el ve sirtta agri.
Hikaye: Yarim saatten fazla piyano ¢alistigi takdirde sag el bagsparmadinda ve sirtinda agri olustugunu
ifade etmistir.
Fizik Muayene: Her iki el parmak hareketleri dogaldir ve his kaybi ile gui¢gsizllk yoktur. Sag el 1. parmak
hiperfleksiyonunda 6nkola yayilan gerilme hissi ve siddetli agri mevcuttur. Sirtta boyun hareketleri
sirasinda lokalize agri tespit edilmistir.
Tinel Testi: +
Finkelstein Testi:+
EMG: Solda hafif diizeyde karpal tinel sendromu ile uyumlu bulgular mevcuttur.
Sonug: Solda karpal tlinel sendromu ve sag el bileginde De Quervain tenosinoviti mevcuttur.
P2 Sikayet: Bel agrisi.
Hikaye: Ogrenci, dzellikle uzun siire piyano ¢aldigi zaman belinde agri olustugunu bildirmistir.
Fizik muayene: Her iki el ve omuz hareketleri dogal; his kaybi ve gligstizlUk yoktur.
Tinel Testi:-
Finkelstein Testi:-
EMG: Normal.
Sonuc: Belde kronik kas spazmi tespit edilmistir.
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P3 Sikayet: Sol omuz ve sirt agrisi, parmaklarda karincalanma

Hikaye: Ogrencinin 6 aylik siirecte sol omuz ve sirtinda agri meydana gelmektedir. Yani sira enstriimani
uzun sure caldiginda parmaklarinda uyusukluk olusmaktadir.

Fizik Muayene: Her iki dirsek eklem baglarinda dogustan gevseklik mevcuttur. Parmak hareketleri dogal;
his kaybi ve gugsuzlik yoktur. Omuz ve boyun hareketleri sirasinda noktasal yayllmayan agr tespit
edilmistir.

Tinel Testi: -
EMG: Normal.
Sonugc: Sol omuz ve sirtta kronik kas spazmi mevcuttur.

Piyano egitimi alan 6grenciler de ise rahatsizhigin fazlaca gorildigi yer omuz, bel ve eller olarak tespit
edilmistir. Calisma grubunda yer alan 3 6grenciden ikisi sirt agrisindan sikayetci iken 1 6grenci parmakta
karincalanma hissinin mevcut oldugunu ifade etmistir. Ogrencilere yapilan muayene ve tetkikler neticesinde
1 6grencide karpal tlinel sendromu ile quervain tenosinoviti, diger 2 6grencide ise belde kas spazmi tespit
edilmigtir.

4. SONUGC, TARTISMA VE ONERILER

Galisma grubundaki ogrencilerin %23,80'inde karpal tlinel sendromu, %38,09'unda kronik kas spazmi,
%28,57'sinde tetik parmak, %16,66'sinda De Quervain tenosinoviti, %714'Unde Ganglion Kisti, %714'Unde
Tendinit ve %714'Unde diger fizyolojik rahatsizliklarin (servikal disklerde dejenerasyon, sag biceps kasi
icerisinde Lenf nodu ve her iki temporomandibuler eklemde rediiksiyonlu subluksasyon) oldugu saptanmistir.
Bu durumla birlikte 6grencilerin %38,60'inda (15 6drencide) ise birden cok fizyolojik rahatsizlik tespit
edilmisgtir.

Calisma grubunda yer alan 42 o6grencinin 38'inde (%90,48'inde) cesitli fizyolojik rahatsizliklarin oldugu
saptanmistir. Gerek ogrencilerin sikayetleri gerekse doktorlarin katiimcilara iliskin hikayeleri genel olarak
degerlendirildiginde o6grencilerin uyguladiklari g¢algl teknikleri ile uzun siren calisma saatleri, fizyolojik
rahatsizliklarin ortaya ¢ikmasinda etkili oldugunu gostermektedir.

Gelisim ¢agindaki 6grencilerin fiziksel 6zelliklerine uygun olmayan repertuar segimlerinin, kullandiklari ¢algi
tekniklerinden bagimsiz olarak, gesitli saglik sorunlarina yol agabilecegi diislinlilmektedir. Yapilan ¢alismalarda,
bireyin fiziksel kapasitesine uygun olmayan eserlerin ¢alinmasinin, performansa bagl zorlanmalar, postir
bozukluklar ve kas-iskelet sistemi rahatsizliklari gibi saglik problemlerine neden olabilecegi belirtiimis ve
muzisyenlerde en sik karsilasilan kas-iskelet sistemi problemlerinin, uygun olmayan c¢alisma pozisyonlari ve
repertuar secimleriyle baglantili oldugu vurgulanmistir (Ackerman ve Adams, 2004; Onder, 2021). Dolayisiyla,
ogrencilerin fiziksel 6zelliklerine ve gelisim diizeylerine uygun eserleri ¢calismalari, mizik egitimlerinin saglikli
bir sekilde surdirulebilmesi acisindan kritik bir 5neme sahiptir.

CGalgi egitimi veren d6gretmenlerin muhtemel fizyolojik rahatsizliklarla ilgili farkindalik eksiklikleri ve fizyolojik
rahatsizliga sahip olan 6grencilerin saglik kurumlarina yonlendirme konusundaki ilgi diizeylerinin s6z konusu
rahatsizliklarin olugsmasinda ve ilerlemesinde etkili oldugu dislintimektedir. Satici ve digerleri (2019) mizik
egitimi anabilim dalindaki 17 6gretim elemani ve L. II. lll. ve IV. siniflarda 6grenim gérmekte olan 85 6grenci ile
yaptiklari calismada, 6drenci ve 6gretim elemanlarinin boyun, bel ve sirt bolgelerinde fiziksel rahatsizliklar
yasadiklarini, ayrica ¢algl ¢calmaktan kaynaklanabilecek baslica rahatsizliklar hakkinda yeterli bilgiye sahip
olmadiklarini belirtmistir. Benzer sekilde, Lonsdale ve Boon (2016), 6grencilerin saglikli bir sekilde miizik
kariyerlerini surdlrebilmeleri icin sakatlanmayi dnleme ve ydnetme stratejilerine yonelik farkindalik ve bilgi
dizeylerinin artirlmasi gerektigini vurgulamistir. Bu gercevede, muzik 6grencileri ve egitimcilerinin kas-iskelet
sistemi problemleri hakkinda bilgi sahibi olmalarinin yalnizca performanslari tizerinde degil, ayni zamanda
egitim slrecleri ve genel saglik durumlari tizerinde de 6nemli bir etkiye sahip oldugunu gostermektedir.
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Ortaya cikan sonugclar dogrultusunda problemlerin ¢6zimdu icin (¢ asamall bir yontem tercih edilmelidir.
Problemin ¢6zUmundn birinci asamasi 6grencilere, ikincisi egitimcilere ve Gi¢linclsu ise 6gretim programlarina
dayanmaktadir. Bunlardan birinin eksik olmasi problemin ¢éziimlinde etkinligi azaltacaktir.

Sporcularin performanslari 6ncesinde antrenman yaptiklari gibi, mizik égrencileri de calgilarini calismadan
once dogru posturlerini korumalari igin genel egzersizler yapabilirler. Boyun, sirt, bel kaslari ile el, bilek
ve kol kaslarini hazirlayabilirler. Calisilan galginin tlriine ve hatta eserin teknik seviyesine goére kaslarini
glclendirecek, enduransi (dayanikliligi) artirici egzersizler yapilabilir.

Calgl calmak ve calgi egitimi almak dayanikllik, esneklik, hiz ve refleks gerektirmektedir. Bu nedenle mizik
egitimi alan 6grenciler de sporcular gibi uygun egzersizler ve beslenme programlari ile bedenlerini her daim
hazir durumda tutmaldirlar.

Ogrencilerin egitimini alacaklari galgilarin secimlerinde isteklerinin yani sira, boy, el, parmak, omuz, kol,
bacak, ¢ene, dis ve dudak yapilari gibi fiziksel 6zellikleri dogrultusunda ve ilgili doktorlar esliginde secilmesi,
karsllasilabilecek olasi fizyolojik rahatsizliklarin 6nlenmesinde etkili olacaktir.

Egitim-6gretim slrecinde gerek odrenci gerekse odretmenler, calgl calmaya bagh agr, kasiima gibi
problemlerin ¢6zUmunde ivedilikle doktor kontrolinde bilingli tedaviye basvurmalidirlar. Erken teshisle
tedavisi mumkun kalici olabilecek bircok fizyolojik rahatsizligin tedavi edilebilecegi unutulmamaldir.

Guzel sanatlar liselerinde galgl egitimi alan 6grencilerdeki yas faktorliniin, 6grencilerdeki ¢algi egitimleri
surecinde olusabilecek fizyolojik rahatsizliklarin riskini arttirdigi bilinmektedir. Bu sebeple glizel sanatlar
liselerinde mizik egitimi alan 6grencilerin galgi egitiminde karsilasabilecek hastaliklara karsi hazirlikli olmalari
icin ¢algi derslerinin 6gretim programinda fizyolojik rahatsizliklara iliskin bilgilere yer verilebilir.

Ulkemizdeki calgr egitiminin etkili ve saglikh yiritilebilmesi icin miizik egitimi veren biitiin kurumlarda calgi
egitiminde karsilasilabilecek fizyolojik rahatsizliklara iliskin bir dersin yer almasi, égrencilerin profesyonel
mesleki yasantilarinda olasi fizyolojik problemlerle bas edebilmelerine zemin hazirlayacaktir. Bu durumun yani
sira farkli kademelerde gorev yapan tim muzik 6gretmenlerine hizmet ici egitimlerle fizyolojik rahatsizliklara
iliskin seminerler verilmelidir.
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EXTENDED ABSTRACT
1. Introduction

When incorrect methods are employed during the instrumental education process, occupational diseases
that musicians may encounter throughout their lives become inevitable, starting from their student years. A
conscious approach by educators during this process can prevent joint, muscle-tendon, and nervous system
issues that may arise in the musculoskeletal system throughout a musician's professional career.

During their education, students develop both their musical auditory skills and the physical coordination
abilities required for instrumental training. In this process, students learn specific movement patterns in
various body regions and strive to implement desired behavioral changes in these areas. This effort involves
activating different muscle groups in the body to develop new reflexes and acquire habits. However, this
process can sometimes lead to physical strain and, in the long term, permanent physiological disorders.

Individuals who intensively focus on instrumental training often experience repetitive movements and
prolonged practice sessions, which place excessive strain on the musculoskeletal system. Poor posture,
non-ergonomic working conditions, and the selection of instruments that are not suitable for the students’
physical structures are among the factors that exacerbate such problems.

Fine arts high schools in Turkey, which form the foundation of universities that train music educators and
serve as a gateway to professional music education, admit students after the 8th grade. Students beginning
instrumental training during adolescence are particularly susceptible to physiological issues arising from
instrumental practice due to the sensitivities associated with growth and development. For example, in
this age group, where muscles and joint structures have not fully matured, intensive practice and incorrect
techniques can result in permanent posture disorders or muscle injuries in individuals still in their growth
phase. Moreover, the discomforts encountered during instrumental training may not only be physical but
also psychological. Students may feel overwhelmed by high performance expectations, exam stress, and the
pressure of time management, which can reduce motivation for the educational process and potentially lead
to long-term psychological challenges.

This study examines the physiological issues observed in students receiving instrumental training in fine arts
high schools, focusing on the instruments they are being trained in. Accordingly, the research question is
formulated as: What are the physiological issues encountered by students receiving instrumental training in
fine arts high schools.

The study aims to identify the causes of physiological issues encountered by students receiving instrumental
training in fine arts high schools and to raise awareness about potential physiological problems. The
importance of this study lies in drawing attention to the physiological issues that may arise during instrumental
training and emphasizing the need for precautions to address these problems.

2. Method

Paragraf This descriptive study employs a survey model to investigate the causes of physiological issues
observed among students receiving instrumental training in fine arts high schools and to raise awareness
about potential physiological problems. The study group comprises 42 students enrolled in the Music
Department of Ordu Penpe izzet Sahin Fine Arts High School, with 15 students from the 11th grade and 27
students from the 12th grade.

Each student in the study group reported their complaints to specialists at Ordu State Hospital, including
a physical therapy expert, an orthopedic surgeon, a neurosurgeon, and a plastic surgeon. The students’
medical histories were recorded by the specialists, and data on physiological issues were collected through
examinations such as electromyographic imaging (EMG), Tinel's test, ultrasound (USG), lumbar MRI,
temporomandibular joint (TMJ) MR, Finkelstein's test, cervical radiography, and lumbosacral radiography.

The medical histories of each student were documented by the specialist doctors, and the physical
examination data were collected using Tinel's test and Finkelstein's test. Based on the findings of the physical
examinations, students suspected of having pathological conditions underwent additional diagnostic tests,
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including EMG, USG, lumbar MRI, TMJ MRI, cervical radiography, lumbosacral radiography, and shoulder
MRI. Diagnoses were made based on these findings by evaluating the data obtained by the specialists.

Diagnoses such as tendinitis, tenosynovitis, De Quervain’'s tenosynovitis, and trigger finger were primarily
based on physical examination findings. Ultrasonographic imaging was requested for students with
suspected conditions. For De Quervain’s tenosynovitis, the Finkelstein's test was deemed sufficient, while for
trigger finger, diagnoses were made by identifying tendon thickening, palpable nodules, and tendon catching
during movement. Tinel's test and EMG were employed for diagnosing carpal tunnel syndrome, assessing the
degree of nerve compression. For chronic muscle spasms, physical examination findings were prioritized.
The identified physiological issues among students were presented as percentages.

3. Findings, Discussion and Results

Paragraf When examining the physiological disorders encountered by students receiving violin training, the
findings indicate that pain is predominantly experienced in the right shoulder, right arm, and back, along
with pain, cramping, and stiffness in the left-hand fingers, especially the first and fifth fingers. Medical
examinations revealed that these students frequently suffer from muscle spasms in the right arm, shoulder,
and back, chronic mechanical muscle spasms in the lumbar region, De Quervain's tenosynovitis in the left
first fingers, and trigger finger in the fifth fingers. Additionally, one student was diagnosed with a ganglion
cyst in the left wrist, another with carpal tunnel syndrome in the right hand, and another with degeneration in
the cervical discs.

For students receiving viola training, the complaints mainly focused on pain and cramping in both shoulders,
arms, wrists, and back. Medical examinations revealed muscle spasms, bilateral carpal tunnel syndrome, and
De Quervain's tenosynovitis.

Among cello students, the common issues included bilateral carpal tunnel syndrome in one student, unilateral
carpal tunnel syndrome in another, muscle spasms in two students, and trigger finger in the right-hand first
finger, left-hand fifth finger, and right-hand fourth finger.

Flute students commonly reported pain in the shoulders, neck, and back. Examinations revealed muscle
spasms in the right shoulder, back, and neck, chronic mechanical muscle spasms, a lymph node in the right
biceps muscle, carpal tunnel syndrome, a ganglion cyst in the right wrist, trigger finger in the right third and
left first fingers, and reductional subluxation in both temporomandibular joints.

For students learning the bagdlama (a Turkish stringed instrument), a ganglion cyst was diagnosed in the left
wrist of one student. Another student exhibited De Quervain's tenosynovitis in the left hand, and another in
the right. Trigger finger was noted in both thumbs of one student.

Among oud students, one had biceps tendinitis in the right arm, and both had carpal tunnel syndrome in the
right wrist.

Guitar students predominantly complained of back and shoulder pain. Overall, results showed chronic muscle
spasms in the back, bilateral carpal tunnel syndrome in one student, biceps tendinitis in the right arm of one
student and the left arm of another, and trigger finger in the left third and right fifth fingers.

Piano students reported issues in the shoulders, lumbar region, and hands. Medical examinations revealed
muscle spasmes in the lower back and left shoulder, carpal tunnel syndrome in one student'’s left wrist, and De
Quervain's tenosynovitis in the right wrist.

In the study group, 23.80% of the students were found to have carpal tunnel syndrome, 38.09% had chronic
muscle spasms, 28.57% had trigger finger, 16.66% had De Quervain's tenosynovitis, 714% had ganglion
cysts, 714% had tendinitis, and 7.14% had other physiological disorders (such as cervical disc degeneration,
a lymph node in the right biceps muscle, and reductional subluxation in both temporomandibular joints).
Additionally, 38.60% of the students (15 individuals) were diagnosed with multiple physiological disorders.
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Among the 42 students in the study group, 38 (90.48%) were found to have various physiological disorders.
An overall evaluation of the students’ complaints and the physicians' case histories indicates that the
instrument-playing techniques employed and the prolonged practice hours contributed significantly to the
development of these disorders. Furthermore, it is considered that the lack of awareness among instrument
instructors regarding potential physiological issues and their insufficient interest in guiding students with
such conditions to seek medical attention play a role in the emergence and progression of these disorders.

Based on the results, a three-step approach should be adopted to address the problems. The first step
focuses on students, the second on educators, and the third on curricula. The absence of any one of these
steps would reduce the effectiveness of the solution.

Similar to how athletes perform warm-up exercises before their events, music students can engage in general
exercises to maintain proper posture before practicing their instruments. They can prepare their neck, back,
and lower back muscles, as well as their hand, wrist, and arm muscles. Exercises that strengthen muscles
and improve endurance, tailored to the type of instrument and even the technical level of the piece being
studied, can be implemented.

Playing an instrument and receiving instrument training require endurance, flexibility, speed, and reflexes.
Therefore, music students, like athletes, should keep their bodies in optimal condition through appropriate
exercise and nutrition programs.

In addition to their preferences, students should select instruments based on their physical characteristics,
such as height, hand, finger, shoulder, arm, leg, jaw, teeth, and lip structures, in consultation with relevant
medical professionals. This can help prevent potential physiological disorders.

During the educational process, both students and teachers should promptly seek medical attention and
consciously pursue treatment under a doctor's supervision for issues such as pain and muscle spasms
associated with instrument playing. It should not be forgotten that early diagnosis can enable the treatment
of many potentially permanent physiological disorders.

It is known that the age factor among fine arts high school students increases the risk of physiological
disorders during the instrument training process. For this reason, information on physiological disorders that
students may encounter in instrument education should be included in the curricula of instrument lessons in
fine arts high schools.

For instrument education in Turkey to be conducted effectively and healthily, all institutions providing music
education should include a course on physiological disorders that may arise in instrument training. This would
prepare students to cope with potential physiological problems in their professional careers. Additionally,
seminars on physiological disorders should be provided through in-service training to all music teachers
working at various educational levels.
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Koristlerin gorlislerine gore amator koroda gorev almanin
yasam doyumlari lizerindeki etkisi (Tokat halk egitim
korosu ornegi)

The impact of participation in an amateur choir on life
satisfaction according to choristers’ opinions (a case study of the
Tokat public education choir)
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' Tokat Gaziosmanpasa Universitesi, Tokat, Tirkiye.
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Oznel iyi olusun unsurlarindan biri olarak bilinen yasam doyum kavrami, Mutluluk ve benzeri durumlari kapsayan bir refah
durumu olarak tanimlanmaktadir. Yasam doyumu pek ¢ok arastirmaci tarafindan maddi durum, kisisel gelisim, saglik,
Uretkenlik, sosyal iliskiler, guvenlik, toplumsal katilim ve duygusal refah gibi kavramlarla iliskilendirilmistir. Tokat halk
egitim korosu 6rneginde amator korolarda gorev almanin yasam doyumu Uzerindeki etkilerinin arastirildigi bu makalede
nitel arastirma yontemine ve goriisme teknigine basvurulmustur. 2023-2024 yilinda Tokat 'ta faaliyet gosteren ve halk
egitim merkezinde acilan Turk sanat muzigi korosu Uyeleri arastirmanin calisma grubunu olusturmustur. Katiimcilarin
belirlenmesinde kolay ulasilabilir ve dl¢lt 6rnekleme yontemi tercih edilmistir. Arastirmada, 18 kadin, 9 erkek, toplam
27 uye yer almistir. Yari yapilandiriimis goriisme tekniginin kullanildigi arastirmada, arastirmaci tarafindan katilimcilara
yoneltilimek Uzere bir gorlisme sorusu hazirlanmis ve verilerin analizinde igerik analizinden faydalaniimistir. Arastirmada
temalarin belirlenmesi siirecinde, Veenhoven'in (1996) yasam doyumu unsurlarina iliskin agiklamalarindan faydalanilmis ve
bu dogrultuda, temalar kisisel ve sosyal temalari olusturulmustur. Kisisel etki temasina iliskin olusturulan kodlar: mutluluk,
pozitif bakis acisi, 6zguiiven, muzikal gelisim, huzur, nese ve 6zbakim becerisi; sosyal etki temasina iliskin olusturulan
kodlar ise: sosyallesme ve iletisim becerisi seklinde belirlenmistir. Arastirmada elde edilen bulgular, mizigin bir arag
niteliginde oldugunu ve bireylerin ruhsal, psikolojik iyilik hallerine bu sayede katkida bulundugunu dolayisi ile koristlerin
yasamlarina anlam kattigini, yasam doyumlarini olumlu yonde etkiledigini ortaya koymaktadir.

Anahtar kelimeler: yasam doyum, amator koro, halk egitim, korist

ABTRACT

Life satisfaction, an element of subjective well-being, is understood as a state of well-being that includes happiness
and similar aspects. Life satisfaction has been associated by many researchers with concepts such as financial status,
personal development, health, productivity, social relations, security, social participation, and emotional well-being. This
article, investigating the effects of participating in amateur choirs on life satisfaction with a case study of the Tokat
Public Education Choir, employed qualitative research methods and interview techniques. The study group consisted
of members of the Tokat Public Education Center Turkish Classical Music Choir for the 2023-2024 year. Participants
were selected using an easily accessible and criterion sampling method, resulting in a total of 27 members, 18 female
and 9 male. In this study, which used a semi-structured interview technique, an interview question was prepared by the
researcher for participants, and data was analyzed using content analysis. For theme determination, Veenhoven'’s (1996)
elements of life satisfaction were referenced, organizing themes under two main categories: personal and social. Codes
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for the personal impact theme included happiness, positive outlook, self-confidence, musical development, peace, joy,
and self-care skills; for the social impact theme, the codes were socialization and communication skills. Findings from
this research reveal that music serves as a medium that contributes to individuals’ spiritual and psychological well-being,
thereby adding meaning to choristers’ lives and positively influencing their life satisfaction.

Keywords: life satisfaction, amateur choir, public education, chorus

1. GIRIS

Evrensel bir dil olarak da tanimlanabilen sanat kavrami, sanat¢inin duygularini ve dislincelerini ifade etmesini
saglayan bir aktarim aracidir. Bireyin kendi yasam deneyimleri sinirli oldugundan, sanat insanin yasanti
dinyasini zenginlestirerek genis bir duygusal ¢esitlilik sunar. Sanatin sagladidi yarar da bu zenginlesmeden
kaynaklanir (San, 2008). insanlarin hayat tecriibelerini anlamli kilan sanat, ayni zamanda toplumun kiiltiiriini
yansitir ve sekillendirir. Sanat ve kiltir kavrami, insanlarin duygu ve dislincelerini ifade ettigi, ayni zamanda
toplumsal iliskilerini de guglendirebilen iki dnemli kavramdir. Kultur, belirli bir toplulugun yasam tarzini
sekillendiren dederler, adetler, inanglar ve uygulamalarin birlesimi olarak 6zetlenebilir (Eagleton, 2005).
Birbiriyle girift halde olan kultir ve muzik, belirli bir toplulugun duygusal ifadesini, tarihini ve toplumsal
dinamiklerini yansitan degerler, adetler, inanglar ve uygulamalarin birlesimini seslerle anlatan bir turddr.
Mdizik ayni zamanda, insanlarin duygusal ifadesini zenginlestirme, hayat tecriibelerini paylagsma ve sosyal
iliskileri pekistirme amaciyla ortak bir dil sunar. Bu muzikal anlatim, duygusal zenginligi artirarak izleyicileri
o duygunun bir gézlemcisi gibi hissettirebilir ve bu bireysel ya da miusterek olarak gerceklestirilebilir. Toplu
olarak yapilan muzikal anlatimlar, ¢calgl ya da gruplarindan olusabilir. Tarihi kaynaklar, topluca mizik yapma
gelenegdinin Siimerler dénemine kadar uzandidini ortaya koymaktadir (Emnalar, 1992). Tarih kaynaklari,
ibraniler'in krallarindan Davut Peygamber déneminde, ibrani toplumunda biiyiik topluluklarin bir araya
gelip miizik yaparak sarki soylediklerini gostermektedir (Emnalar, 1992). Eski Yunan'da, kisiler hem koroyu
olusturur, yani mizikli siirleri okur, hem de dans ederdi. Tirklerde ise koro kavrami, islamiyet'ten énce
toplu icra olarak adlandiriimistir ve ilk toplu icra, Samanizm devrinde dini veya 6zel térenlerde topluca calip
sOylemeleri seklinde goérilmektedir (Emnalar, 1992). Osmanl Devleti'nin kurulusuyla birlikte, Tlrk mizigi toplu
icrasli i¢in olumlu sartlar ve imkanlar ortaya ¢ikmis, devletin destekledigi ¢esitli kurumlar araciligiyla muzik
icrasi sistemli bir yapiya kavusmustur (Yildirim, 2011). Eski bir ge¢cmisi olan Tiirk miizigi toplu icra gelenegi,
radyolarin kurulmasi ile birlikte, artik koro muzigi olarak adlandiriimaya baslanmistir. Tlirk halk miziginde koro
kavramina uygun ilk topluluk, 1940 yilinda Ankara Radyosu'nda kurulan ve Muzaffer Sarisézen'in sefligini
yaptigi “Yurttan Sesler” toplulugudur (Emnalar, 1992). Tirk sanat miziginde ilk klasik koro ise, 1921'de
Cemil konserlerinde, Bestekar Ali Rifat Cagatay tarafindan yonetilmistir. ilk klasik koro programlari ise Mesut
Cemil'in liderliginde istanbul ve Ankara radyolarinin kurulusuyla baslamistir (Emnalar, 1992). Korolari kurulma
amaglarina gére goére amator (6zengen) ve profesyonel korolar olarak ikiye ayrilirlar. Koristler igin profesyonel
korolar mesleki, amator korolar ise hobi amaci tasirlar. Amator koro olarak tanimlanan halk egitim merkezleri
blinyesindeki korolar, farkll miizik tarlerini 6grenmek, bu mizik tirlerini, kiltlrlerini genis kitlelere aktarmak
ve sosyal etkilesimi artirmak amaciyla faaliyet gosterirler.

Korolar, ruhsal ve bedensel sagliga olumlu katkilarda bulunarak ait olma hissi ve beraber ¢alisabilme gibi
aktivitelerle bireyleri mutlu eder. Koro muzigi, bagisiklik sistemini glglendirerek stresin, kayginin ve
depresyonun azalmasina yardimci olur (Akgiin ve Kiyak, 2023). Korolar bireylerin miizik sevgisi, kiiltlri ve
gercek arkadashdi ve insan sevgisini buldugu topluluklardir; bu birlikteliklerden kazandiklari aliskanliklar
hayatlari boyunca slrdirlrler. Birlesme ve bitinlesmeden dogan gucl burada kesfederler, birlikte
calismanin mutlulugunu ve sorumlulugunu hissederler, basarinin sevincini ve basarisizhigin hiisranini yine
orada paylasirlar (Eglz, 1998).

Koro faaliyetleri bireylerin 6zgtivenini ve motivasyonunu artirmasinin yaninda, sosyal anlamda ve iletisim
becerilerinde gelisme saglar. Sarki sdyleme, topluluk i¢inde aidiyet duygusu, paylasimcilik, ortak ¢6zim
arama, yardimlasma ve birlikte dayanisma gibi sosyal faydalar sunabilir (Uyar ve Temiz, 2019). Dolayisi
ile anlaml iligkiler kurmak, keyif alabilecegi aktivitelere zaman ayirmak gibi kendine uygun bir yasam tarzi
belirleyen koristlerin yasam doyumu da pozitif bir etki altinda kalabilir.

Yasam doyumu, 6znel iyi olusun unsurlarindan biridir (Pavotve Diener, 1993). Diener (1984) 6znel iyi olusu,
pozitif ve negatif duygulari icerisinde barindiran, 6znel olan ve bireyin yasaminin tamaminin her alanini
kapsayan bir kavram olarak tanimlamaktadir. Literatlirde 6znel iyi olus, mutluluk teriminin esanlamlisi olarak
kabul edilir (Diener, 1994). Diener (1984) 6znel iyi olusun, bireylerin yasam doyumlari ve iyi ya da kot
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hisleri hakkinda yaptiklari bir degerlendirme oldugunu belirtir. Dolayisi ile yasam doyumu, mutluluk kavrami
ile iliskilendirilebilir. Yasam doyum kavramindan ilk defa, Neugarten, Havighurst ve Tobin bahsetmistir
(Avcl, 2020; Avsar, 2020; Cindiloglu vd., 2017; Deveci, 2020; Kara vd., 2014; Simsek ve BlyUkkidik, 2016).
Neugartenve digerlerine ve digerlerine gore (1961) yasam doyumuna, bireyin arzulari ile kendinde mevcut
olanlar arasindaki kiyaslamadan ulasilir ve bu mutluluk gibi iyi olma halidir. Bireyin kendi hayatini 6znel
ve biligssel olarak degerlendirmesi yine yasam doyum tanimlarindan biridir (Kaba vd., 2017; Korkmaz vd.,
2015). Yasam doyumu, yasamla ilgili bilissel bir memnuniyet duygusunu ifade eder. Duygusal ve bildirilen
memnuniyet yargilari, insanlarin yasamlari ve kosullari hakkindaki degerlendirmelerini temsil eder (Diener
ve Suh, 1997). insanlarin sosyal iliskiler adi icinde sekillenen bilissel varolus siirecleri, onlarin duygusal ve
psikolojik durumlarini etkileyerek, kendilerini mutlu olarak tanimlamalarina yol acgabilir ve bu da doyumun
temelini olusturur (Balci vd., 2019). Bireyin kendi belirledigi hedeflere ulagsma diizeyi, yasam doyumu olarak
ifade edilebilir (Aysan ve Bozkurt, 2004). Appleton ve Song'a gore (2008) yasam doyumun bireyin gelir
diizeyi, meslek ve sosyal statlisu, refahi, hiikimet politikalarindan memnuniyeti sosyal aglar ve aile gelenegi
seklinde farkl degiskenleri vardir. Pek ¢ok arastirmaci, yasam doyumunu c¢esitli ilgi alanlariyla iliskilendirir.
Argyle (20071) para, saglik, is, sosyal iliskiler, eglence, konut ve egitimden s6z eder. Flanagan (1978) ekonomik
durum, saglik, ebeveynlik, sosyal iliskiler ve kisisel gelisimi iceren 15 bilesene odaklanir. Veenhoven (1996)
ise yasam doyumunu olusturan unsurlari sosyal ve kisisel kaynaklar ve kisisel kabiliyetler seklinde belirtmistir.

Koroya katilim saglamak, yasam doyumunu iyi yonde etkilemektedir. Literatliir incelendiginde, bu bulgunun
desteklendigi gozlemlenmektedir. (Ardahan ve Akdeniz, 2019; Clark ve Harding, 2011; Skingley vd., 2016;
Senman, 2021; Yagci ve Kapikiran, 2019).

1.1. Arastirmanin Amaci

Arastirmanin amaci; Tokat halk egitim merkezi Tlrk sanat miizigi korosuna aktif bir sekilde katilan koristlerin
gorusleri cercevesinde amator bir koro deneyimine sahip olmanin, onlarin yasam doyumlari Gzerindeki
etkilerini incelemektir. Arastirma sorusu su sekildedir: Tokat halk egitim korosu érnegdinde amatér korolarda
gorev almanin yasam doyumlari Gzerindeki etkileri nelerdir?

1.2. Arastirmanin Onemi

Amator korolara katilan koristlerin yagsam doyumlarinin nasil etkilenecegini inceleyen bu arastirma, korolara
katiimin bireylerin yasam doyumunu artirmadaki roliine dikkat cekmesi acisindan onemlidir. Bu arastirma
sonuglarindan yola gikarak mizik terapi, muzik egitimi, sosyal destek merkezlerinin ya da diger egitim
programlarinin gelistiriimesine yodnelik 6nerilerde bulunabilmesi agisindan da arastirmanin dnemli oldugu
dusinllmektedir. Arastirma, miuzik psikolojisi ve sosyal bilimler arasindaki etkilesimleri guclendirmesi ve
bireylerin yasam kalitelerini artirmak icin, korolara katimin saglanmasi agisindan énemlidir.

2. YONTEM

Arastirmada nitel arastirma yontemi ve gortiisme teknigi kullaniimistir. Nitel arastirmayi yoneten arastirmacilar,
insanlarin hayatlarini ve dinyayi nasil anlamlandirdiklariyla detayli bir sekilde ilgilenir; nitel arastirmalarin
birincil amaci, bu anlamlari glin ytziine gikarmaktir (Merriam, 2015). Bireyler arasinda yapilan sézll etkilesim
surecine "goérisme” denir; bu iletisim bigimi, arastirmacinin belirli sorular etrafinda bilgi toplama amaciyla
ilgili kisilerle gergeklestirilen bir veri toplama yontemidir ve genellikle derinlemesine bilgi sunma kapasitesine
sahiptir (Blyukoztlrk vd., 2020).

2.1. Calisma Grubu

2023-2024 yilh Tokat halk egitim merkezi Turk sanat muzigi korosu Uyeleri, arastirmanin ¢alisma grubunu
olusturmustur. Katilimcilar, kolay ulasilabilir ve 8igiit drnekleme ydntemi ile belirlenmistir. Ol¢iit érneklemede,
Oncesinden saptanan bazi kosullari saglayan durumlarin hepsinin incelenmesi temel anlayisi olusturur. Bu
kriterler arastirmaci tarafindan belirlenebilecedi gibi, 6nceden hazirlanmis bir liste de kullanilabilir. (Yildirim ve
Simsek, 2018). Arastirmada, zamani daha verimli kullanarak ayni zamanda arastirma maliyetlerini azaltarak
avantaj saglamak amaciyla, kolay ulasilabilir 6rneklem tercih edilmistir. Koroya dizenli katim ve bir yildan az
olmayacak sekilde devamlilik saglama kriter olarak belirlenmistir. Arastirma, 18 kadin, 9 erkek, toplamda 27
katilimci ile gerceklestirilmistir. Gorlisme yapilan 27 katilimci Kla, K2b, K3c,.....K27z seklinde kodlanmistir.
Asagida Tablo 1'de, katilimcilarin koro deneyim sureleri ve cinsiyetleri ile ilgili bilgiler sunulmustur.
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Tablo 1

Katiimci Bilgileri

Katilimci Kodlari Koro Deneyimi (Yil) Cinsiyet
K1a 1 Kadin
1 Kadin
K2b 3 Erkek
7 Kadin
K3c 5 Erkek
K4d 2 Kadin
K5e 1,5 Kadin
Kef 4 Kadin
K79 1,5 Kadin
K8h 9 Kadin
K9l 5 Kadin
K10i 2 Kadin
K1j 4 Kadin
K12k 4 Erkek
K13l 1 Kadin
K14m 2 Erkek
K15n 2 Erkek
K160 3 Erkek
K176 2 Erkek
K18p 2 Erkek
K19r 5 Kadin
K20s 8 Kadin
K21s 5 Kadin
K22t 5 Erkek
K23u 5 Kadin
K24 1,5 Kadin
K25v 8 Kadin
K26y
K27z

2.2. Veri Toplama Araci ve Verilerin Toplanmasi

Gorusmelerin yari yapilandiriimis teknikle gergeklestirildigi arastirmada, arastirmaci tarafindan katilimcilara
yoneltilmek Uzere bir gorlisme sorusu hazirlanmistir. Gorlismeler esnasinda, koro ¢alismalarinin yapildig
Tokat halk egitim merkezinde koristlere toplu olarak arastirma konusuna iliskin bilgi verildikten sonra,
arastirmaya gonulli olarak katilmak isteyen koristlerle Tokat halk egitim merkezinde ve koro ¢alismalarinin
oldugu glnlerde yliz ylize gorusulmustir. Gorismelerin kaydedilmesi igin katihmcilardan izin alinmistir ve
gorusmeler yaklasik olarak 3 ile 9 dakika arasi surmustur.
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2.3. Verilerin Analizi

Arastirmada verilerinin analizinde kullanilan teknik igerik analizidir. icerik analizi uzmani, dokiimanlar izerinde
detayl bir sekilde calisir. inceledigi mesajlari anlamaya calisirken ayni zamanda anladiklarini dogrulama ve
saglam temellere oturtma cabasinda bulunur. Bu iki islev, pratikte birbirini tamamlayarak uygulanmahdir
(Bilgin, 20086). icerik analizinde, sadece verilere kod vermek ve bu kodlara dayali siniflandirmalar yapmak
yeterli degildir; ayni zamanda kodlarin belirli kategoriler altinda diizenlenmesi ve bu sekilde temalarin ortaya
cikariimasi gereklidir (Yildirrm ve Simsek, 2018).

Verilerin analizinde, dinlenen ses kayitlari ve goértiisme verileri oldugu gibi transkript edilmistir. Veri
kayitlarinin, dogru bir bicimde kaydedildigini dogrulamak amaciyla incelenmis ve aktarimin dogru sekilde
gerceklestigi tespit edilmistir. Veri kaybini engellemek igin gergeklestirilen bu kontrol asamalari sonucunda
herhangi bir veri kaybi yasanmadigi gorulmustir. Transkript edilen tiim goérismeler incelenmis ve temalar
ile kodlar olusturulmustur. Arastirmada temalarin belirlenmesi slirecinde, Veenhoven'in (1996) yasam
doyumu unsurlarina iliskin aciklamalarindan faydalaniimis ve bu dogrultuda, temalar kisisel ve sosyal olarak
belirlenmistir. Belirlenen kodlar, alani Tark mazigi ve egitim bilimleri olan uzmanlarin gorusleri dogrultusunda
yeniden dizenlenmistir. Arastirmacinin, arastirilan olgulari veya olaylari tim ydnleriyle ele alarak bir butin
olusturabilmesi icin, elde edilen verileri ve ulasilan sonuclari dogrulamak adina cesitli ydntemlere basvurmasi
gereklidir; bu yontemler arasinda c¢esitleme, katilimci onayi, meslektas dogrulamasi gibi ek yaklasimlar
kullanmak yer alabilir (Yildirim ve Simsek, 2018).

2.4. Gecgerlik ve Giivenirlik

Arastirmanin gecerlik ve giivenirligini artirmak adina, arastirmaci tarafindan cesitli dnlemler alinmistir. ic
gecerligi artirmak amaciyla, gérisme formu icin hazirlanan sorunun uygunlugu ve anlasilabilirligi konusunda
uzman gorisu alinmistir. Uzman gorusleri dogrultusunda gdrlisme sorusu revize edilmis ve sorunun nihai hali
olusturulmustur. Katiimcilarla yapilan gérismelerde, katilimci cevaplari arastirmaci tarafindan sik sik teyit
edilerek i¢ gegerliligi artiran unsurlar arasinda yer almistir. Arastirmanin dis gegerliligini gliclendirmek igin
ise arastirmanin metodolojisi ve bulgularin planlanma siirecleri detayl bir sekilde aciklanmistir. i¢ glivenirligi
guclendirmek amaciyla, katilimci goérismeleri neticesinde kaydedilen veriler, dogrudan alintilar yapilarak
bulgular béliminde sunulmustur. Alaninda uzman ¢ akademisyenin goruslerine sunulan kodlar ve temalarin,
bu degerlendirme sonrasinda uzmanlar ile arastirmaci arasinda tutarlilik olusturmustur.

3. BULGULAR

Arastirmanin bu bdlimiinde, amator koroya katilan koristlerin gorisleri dogrultusunda, koroda gorev
almanin, onlarin yasam doyumlari tzerindeki etkilerini dederlendirmek amaciyla toplanan verilerin analizi ve
bulgulara yer verilmistir. Arastirma sonuclari tema ve kod seklinde sunulmustur. Bulgulari desteklemek igin,
katilimcilarin gériisme sorularina verdikleri yanitlardan direkt alintilar yapiimistir. Amator korolarin, koristlerin
yasam doyumlari Gizerindeki etkisine iliskin olusturulan temalar ve kodlar Tablo 2'de belirtildigi gibidir.
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Tablo 2

Koristlerin Gériislerine Gére Koroda Gérev Almanin Yasam Doyumlari Uzerindeki Etkisi

Temalar Kodlar Katilimcilar
Kisisel Etki Ozgiiven K1a, K2b, K3c, K5e, K7g, K10i, K13I, K14m, K160, K176, K19r, K21s, K22t, K23u,
K24, K27z
Mdizikal Gelisim K2b, K3c, K5e, K10i, K14m, K15n, K160, K19r, K20s, K21s, K23u, K25v, K27z

Ozbakim Becerisi  K7g, K15n

Mutluluk K1a, K2b, K3c, K4d, K5e, K6f, K7g, K8h, K91, K10i, K11}, K12k, K131, K15n, K160,
K178, K18p, K19r, K20s, K21s, K22t, K23u, K24, K25v, K26y, K27z

Huzur Kla, K2b, K4d, K5e, K6f, K10i, K11j, K12k, K160, K18p, K20s, K21s, K22t, K24ii

Nesge K1a, K2b, K6f, K91, K11j

Pozitif Bakis Agisi K2b, K6f, K8h, K10i, K11j, K12k, K13I, K14m, K15n, K176, K18p, K20s, K21s, K22t,
K23u, K24u, K25v

Sosyal Etki Sosyallesme Kla, K2b, K5e, K6f, K7g, K8h, K91, K10i, K11j, K12k, K13I, K14m, K15n, K160, K178,
K18p, K21s, K22t, K23u, K241, K25v, K26y, K27z

iletisim Becerisi K6f, K8h, K91, K10i, K15n, K176, K21s, K22t, K23u, K26y, K27z

Tablo 2'de kisisel etki temasina iligkin olusturulan kodlar: mutluluk (26), pozitif bakis acisi (17), 6zgiiven (16),
muzikal gelisim (13), huzur (14), nese (5) ve 6zbakim becerisi (2) seklindedir. Sosyal etki temasina iliskin
kodlar ise: sosyallesme (23) ve iletisim becerisi (11) seklindedir. Bu kodlar, katihmci yanitlarindan érneklerle
asagdida belirtilmistir.

En fazla katilimcinin, mutluluk kodunda yer aldidi tespit edilmistir. Ornegin katilimcilardan K4d “Korolar her
zaman benim icin bir mutluluk olmustur ¢inkd ben sarki sdylemeyi ¢ok seviyorum, sarki sdylemek bana
mutluluk veriyor. Dolayisi ile bunu birlikte, birgok kisi ile yapmak da daha ayri bir mutluluk veriyor.” K176 “Ben
sarki sdylemeyi ¢ok seviyorum. Soylediginiz sarkinin karsiya gegmesi hem mutluluk hem doyum olusuyor.”
K25v “Mutsuz oldugumda bile beni mutlu hale getiriyor. Bir an evvel halk egitime gidiyim, pazartesiyi
bekliyorum, persembeyi bekliyorum. "K27z “Etkisi o kadar blyuk ki, yasima gére en mutlu olan kisiyim grubun
icinde... Sahneye c¢ikinca hayalimi gergeklestirdim. O sahneye ait olarak kendimi her zaman dusiinmedim ama
verdigim emegin karsiligini o sahnede de olsa o kendime verdigim ¢eki diizenle ¢cok mutlu etti beni.” seklinde
duslncelerini ifade etmislerdir.

Pozitif bakis agisi kodu i¢in, érnegin katihmcilardan K2b "Genel olarak pozitiflik kattigi i¢in bizlere, biz daha
olumlu bakis acilarina sahip oluyoruz. Daha kaotik seylerden, stresten uzak daha olumlu daha sakin daha
dingin hayat yasamamiz lizerinde ciddi etkisi oluyor.” K14m “Ruhsal ¢ok sey katiyor bana, katti da. Hayata bakis
tarziniz olumlu oluyor. Kara dustinceler degil de pozitif dlisiinceler ve bunu da karsiya yansitiyorsunuz." K25v
“Fark ettiniz mi bilmiyorum, ben rahatsizim kemoterapi allyorum. Benim icin burasi sanki hayatimin merkezi
gibi, duydugum anda hi¢ Gzllmedim bu hastaliga yakalandigimi. Koroya giderim, sarkilarimi da sdylerim
devam ederim. Acilisinin ilk glinlinden beri, agir kemoterapi aldigimdan beri diin kemoterapi aliyorum bugtn
koroya dahil oluyorum ve maskemi takiyorum ve gittigim zaman bana 500 tane sey verseler o kadar doping
oluyor ki benim hastaligima dyle bir ¢are oluyor ki doyuruyor ki bu, hi¢bir yan etkisini gérmedim aldigim
ilaclarin. Haftada iki giin koro olmasi beni ¢cok doyuruyor pazartesi Persembe. Yarin mesela kemoterapi
alacagim, bugln ben burada doydum ya, yarinki viz geliyor benim igin." K22t "Kafamda kizdigim bir seyi
okulda mi kizdim, arkadaslara mi, cevremdeki insanlara mi, koroya geldigim zaman ben unutuyordum. Koro
calismalarindan sonra, ¢iktigim zaman sanki hi¢bir sey olmamis gibi oluyordu. Bunu ben kendimde gdériince,
cevremdeki arkadaslarima falan bahsetmeye basladim. Sonra komsularima sdylemeye basladim, tanistigim
insanlara sdylemeye basladim. Ben kendimi daha iyi hissediyorum, daha saglikli, daha kizdigim seyler beni
artik rahatsiz etmiyor. Sinirlenmiyorum, sakinim” seklinde disuncelerini ifade etmislerdir.

Ozgiiven kodu icin, érnegin katlimcilardan K3c “Koronun bana kattigi en énemli seylerden biri, toplum
icerisinde s6z alma, konusma kendini ifade edebilme kabiliyetimi, 6zglvenimi gelistirdi.” K10i "Koroya ¢ikip
soloyu soyleyebilmek 6zgivenimi artiriyor.” K22t “Tokat kiigUk bir yer ve bende 6zguven eksikligi vardi.
Toplum 6niinde yliksek sesle bir sey sdyleyemezdim. Ben koroya basladigim zaman 6zellikle solo sdylemeye
basladigim icin kendime 6zguivenim geldi.” K27z “Hocanin sarkini 6grenebildin, sdyleyebilmissin demesi var
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ya ben sahneye ¢ikmis kadar oluyorum. O 6zgiiveni almak birkag kisinin i¢cinde iki cimleyi yanlis sdylememek
yani dyle.” seklinde disulncelerini ifade etmislerdir.

Mdzikal gelisim kodu igin, 6rnegin katiimcilardan K2b “Koroda daha guizel icrayi, dogru okumayi 6greniyoruz.”
K5e "En azindan burada egitim aliyoruz sesini de egitiyorsun, nota egitimi aliyorsun.” K15n “Egitim aliyoruz
burada, notasiyla okuyoruz. Bu sayede eserleri dogru 6grendigimi distinuyorum.” K20s “Hem editilmis
oluyoruz hem eserleri okuyoruz. Hocamiz anlatiyor konservatuvar dersleri gibi belli bir disiplin, saygi
cercevesinde.” seklinde disutincelerini ifade etmislerdir.

Huzur kodu igin, érnegin katiimcilardan K1a “Ruhuma dinginlik veriyor. Sakinlik veriyor.” K11j “Ruh sagligima
iyi geliyor. Terapi gibi geliyor.” K18p “Koro oldugu giin ¢ok daha dinlenmis, rahat sanki huzur bulmuscgasina
eve gidiyorum.” K10i “Ben hemsireyim, zor bir meslek icra ediyorum ve iki cocugum var ve koroya katilmam
evime gittigimde daha huzurlu olmami saglyor.” seklinde dislincelerini ifade etmislerdir.

Nese kodu igin, 6rnegin katihimcilardan K2b "Aksama koro oldugunu bildigimiz igin tath bir seving oluyor
icimizde." K6f "Bir kere kendimi daha mutlu, neseli ve iyi hissetmemi saglyor.” K91 “Calisiyorum, koro
calismalarina gelmek igin isten cikip buraya geliyoruz belli bir vakit ayiriyoruz. isteyerek sevingle geliyorum.”
K11j "Korodan eve gidince neseli gidiyorum, esime de glliyorum. Bir sey sdylerse aman sus ben su an ¢ok
neseliyim bozma diyorum.” seklinde diislincelerini ifade etmislerdir.

Ozbakim becerisi kodu icin, érnegin katilimcilardan K7g “Ozbakim olarak da etkisi oldu. Buraya gelirken
kendime kisisel bakim olarak da daha dikkat ediyorum. Bu konuda da etkisi oldu.” K15n “Bir de sahne ortami
bakimli olmanizi gerektiriyor. Bakimli olmak i¢in de kilonuza dikkat ediyorsunuz. Cilt bakimi, sa¢ bakimi falan
filan derken kendinize bakmayi 6greniyorsunuz.” seklinde dusincelerini ifade etmislerdir.

Sosyallesme kodu igin, ornegin katihmcilardan K5e “Tamamen sosyal etkisi var. Buraya geldigim zaman
degisik insanlarla karsilasiyorum, isyerimde hep musteri ile karsilasiyorum ama buradaki arkadaslik duygulari
daha baska bir sey.” K7g “Sosyal olarak farkl insanlari tanidim ¢linki ben is geregi ¢ocuklarla ilgili bir
meslegim var, velilerle de iletisimim var ama burada sosyal hayatim daha da ¢ok gelisti. Daha farkli meslekten
insanlar farkl kisilikler tanidim."” K10i “Muzikle ugrasan insanlarin daha acik goérisli aydin insanlar oldugunu
dustnuyorum. Onlarin arasinda olmak beni Bos isler yapacagima buraya geliyorum. Sosyal anlamda farkh
meslek gruplarindan insanlarla birlikte olmak mdthis bir sey.” K13l "Bu koroda cok farkli yas gruplari ve
meslek gruplariyla beraberiz. Cok farkli yas gruplariyla ortak paydada bu kadar paylasabilecegimiz bir ortami
normal sosyal hayatimda yakalamayabilirim. Ogrenciler var, yasi ileri abilerimiz ablalarimiz var ve o an daha
cok teyze, amca abi gibi dedil de o an senin bir korist arkadasin, onu hissediyorsun. Ayni ortak paydayi
paylasiyorsun, bu farli bir deneyim bence. Sosyal agidan farkli bir paylasim oldugunu dusiniyorum.” K19r
“Normal hayatta oturdugum yerde mirildaniyorum, arkadaslarla bir araya gelince sarki sdyliyorum herkes
tarih ver biz gelelim koroya diyor. insanlarin sizi sarki sdyleyen bir insan olarak benimsemesi tabi ki size
mutluluk veriyor." K18p “Sadece muzik degil bunun yaninda bir¢ok arkadas ediniyoruz, sosyal agidan da bizi
destekliyor. Her meslekten, her alandan arkadaslarimizin olmasi giizel bir sey... En etkili olan yani, sosyal
hayata daha ¢ok katiimamizi saglamasi. Cevremiz de bu sekilde genislemis oldu. Yeni arkadasliklar, yeni
dostluklar." seklinde dislincelerini ifade etmislerdir.

iletisim becerisi kodu igin, 6rnegin katiimcilardan K1a “Daha cok ¢evren oluyor, daha ¢ok birileriyle iletisim
halinde oluyorsun.” K10i “isimde de 6zel cevremde de daha verimli iletisim kuruyorum.” K15n “iletisim
kurmakta belli kaliplarimiz vardir yoreye gore, onlar gelisti. Eskisi gibi dyle olmali diistincesinden gikiyorsunuz,
0 doénemin konusma tarzi, iletisimi, insanlarin birbirlerine olan bakis agisi en giizel bunu 6grendim.” K22t
“lletisim anlaminda da belki 10 15 kisiyle basladik ama bu gitgide daha da biiyiidii. Bu arada iletisimlerimiz de
daha diizgiin oldu."” seklinde dusuincelerini paylagmislardir.

4. SONUGC, TARTISMA VE ONERILER

Tokat halk egitim merkezi korosuna katilan koristlerin, koroya katilimlarinin yasam doyumlari Gzerindeki
etkilerini inceleyen arastirmanin bulgulari, Koristlerin yasam doyumlarinin onemli o&l¢lde etkilendigi
yonundedir. Bu bulgular, koroya katihmin faydalari Gzerine yapilan ve ozellikle kisisel, sosyal kazanimlara
vurgu yapan onceki arastirmalari desteklemektedir.
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Katiimcilarin gorusleri dogrultusunda kisisel ve sosyal temalari olusturulmustur. Bu temalar altinda mutluluk,
pozitif bakis acgisi, dzguven, muzikal gelisim, huzur, nese, 6zbakim becerisi, sosyallesme ve iletisim becerisi
seklinde olusturulan kodlar, amator korolara katihmin koristlerin, dolayisi ile toplumun Uzerinde énemli bir
etkiye sahiptir. Arastirmanin bulgulari, mizigin bir ara¢ niteliginde oldugunu ve koristlerin ruhsal, psikolojik
iyilik hallerine bu sayede katkida bulundugunu dolayisi ile yasamlarina anlam kattigini ortaya koymustur.

Mutluluk, pozitif bakis agisi, 6zguven, muzikal gelisim, huzur, nese, 6zbakim becerisi koro ¢alismalarinin
koristlerin kisisel gelisimlerine olan katkilarini vurgulamaktadir. Bireylerin yasam doyumunu artirmada kisisel
gelisim 6nemli unsurlardan biridir. Kendini kesfeden birey, potansiyelini artirabilir, hedeflerin ulasmakta daha
kararh olabilir ve bu durum, onun yasam doyumunu dogrudan etkileyebilir.

Arastirmanin 6ne ¢ikan en belirgin bulgusu mutluluktur. Koroya katilan koristler, sarki séylemenin ve birlikte
muzik yapmanin yasamlarina blyuk bir tatmin ve mutluluk kattigini ifade etmislerdir. Bu durum, koroya
katihmin koristler Uzerindeki pozitif psikolojik etkilerini gdstermektedir. Ayrica koristlerin gelecekteki
ruh sagligr Uzerinde olumlu etkiler yaratacadi dislnilmektedir. Mutluluk ve hosnutluk, bireylerin yasam
doyumlarini olumlu anlamda etkileyen bir unsurdur (Erding, 2018). Koronun etkileri Uzerine yapilmis olan
arastirmalarda, koroya katilmanin bireylerin mutluluk diizeyini artirdidi tespit edilmistir (; Clift ve Hancox, 2010;
Cohen, 2009; Coskun, 2018; Dos vd., 2019; Goktas, 2017; Gul, 2018; Hopper vd., 2016; Joseph ve Southcott,
2014; Kog, 2019; Moss vd., 2018; Sékezoglu Atilgan ve Ordekgi, 2015; Tiirid{, 2019; Yurtman, 2017). Dolayisi
ile bu arastirma ve diger arastirmalar arasinda, benzerlik bulundugu tespit edilmistir. Bu baglamda, koroya
katilmanin, koristlerin yasamlarina mutluluk ve tatmin kattidi, bireylerin ruh saghgini destekledidi, dolayisi ile
yasam doyumlarini da olumlu yonde etkiledigi ifade edilebilir.

Koristlerin blyuk bir kismi, koroya katihmin kendilerine pozitif bakis agisi kazandirdidini, stresli ve karmasik
durumlarda bile daha olumlu ve sakin kalabildiklerini, stresle basa ¢ikabildiklerini belirtmislerdir. Bu bulgu
koroya katilimin, koristler Uzerinde bir tir duygusal ve zihinsel denge araci gorevi Ustlendigini ve onlara
glinlik yasamlarindaki zorluklarin Ustesinden gelmeleri i¢in onlara kolaylik sagladigini gdstermektedir. Bu
durum, koristlerin bireysel ve toplum icindeki etkilesimlerinde de yararl bir kazanim olarak duisundulebilir ve
yasam doyumlarini da dolayli olarak olumlu etkileyebilir. Bu sonugclar Yurtman'in (2017) ve Tlridi’'nin (2019)
calismasindaki sonuglarla ortismektedir.

Bir diger onemli bulgu 6zguvendir. Koristler koroya katilmalari sayesinde, sosyal ortamlarda daha iyi bir sekilde
kendilerini anlatabildiklerini; sosyallesirken ve iletisim kurarken daha 6zglvenli olduklarini vurgulamislardir.
Ozgiiven, bireylerin kendilerini yeterli hissetmeleri, basarili olabilmeleri ve sosyal ortamlarda etkili olmalari
acisindan onemlidir. Kisisel yeterlilik inanclari, bireylerin kisisel ve sosyal hayatlarindaki basarilarini da
etkileyen bir faktérdiir (Bandura, 1997). Ozgiiven, bireylerin bireysel basarilarini yiikselterek onlari topluluk
icinde daha etkin kilar. Bu sayede 6zguveni gelismis birey, kisisel ve sosyal diizeyde yasam doyumlarini artirir.
Benzer arastirmalar koroya katiimin, bireylerin 6zgliven duygularini gelistirdigini gostermektedir (Ardahan
ve Akdeniz, 2019; Destegul ve Umuzdas, 2022; Dds vd., 2019; Gul, 2018; Gul ve Arici, 2024; Joseph ve
Southcott, 2014; Kagcmaz ve Caglar, 2022; Kaynak, 2018; Kiyak, 2019; Kog, 2019; Moss vd., 2018; Silber,
2005; Sokezoglu, 2012; Sékezoglu Atilgan ve Ordekgi, 2015; Tirudi, 2019;Ustiin, 2019; Yurtman, 2017).

Mdzikal gelisim, koro ¢alismalarinin bir diger 6nemli boyutunu olusturmaktadir. Katilimcilar, edindikleri muzik
bilgisi ile mizikal becerilerini gelistirdiklerini ve bu bilgileri ailelerine de aktarabildiklerini ifade etmislerdir.
Mizikal bilgi ve becerilerini gelistiren bireyler, sosyal ortamlarda kendilerine daha fazla guvenirler. Bu
becerilerin sayesinde, hayal gliclerini ve hafizalarini gliglendirerek yasam doyumlarina katkida bulunabilirler.
Bazi arastirmalar muzik egitiminin, zihinsel saghgi ve bilissel becerileri olumlu yonde artirdigini gostermekte
ve dolayisi ile bu durumu desteklemektedir (Schellenberg, 2004). Arastirmalar koroda sarki sOylemenin
yaninda, mizik egitiminin de verilmesinin, koristleri miizikal anlamda gelistirdigini gostermektedir (Ardahan
ve Akdeniz, 2019; Joseph ve Southcott, 2014; Juan Morera vd., 2024; Kaynak, 2018; Kiyak, 2019; Kog, 2019;
S6kezoglu Atilgan ve Ordekgi, 2015; Yurtman, 2017).

Koristler, koroya katilimin kendilerine huzur ve nese kattigini belirtmislerdir. Bu durum, bireylerin i¢sel
motivasyonlarini artirarak, yasam tatminlerini olumlu ydnde etkiler. Gonulltlik esasina dayanan isler vasitasiyla
ulasilan doyum ve huzurun, yasamin baska yonlerini de pozitif yonde etkiledigi bir gercektir (Tas, 2023).
Bireyin huzur duygusu ile yakindan iliskili olan psikolojik iyilik hali, bireylerin kendilerini iyi hissetmeleri ile
dogrudan iliskilidir (Keyes, 2002). Bir diger bulgu olan nese kavraminin, yasam doyum ile olumlu bir iliski icinde
oldugu gérilmektedir (Kislali, 2019). Bu sonuglara dayanarak, koroya katilimin koristlerin giinliik yasaminda
onemli bir motivasyon kaynagi olusturdugu ve bir tur terapi etkisi yarattigi distinulebilir. Bunu dogrulayan
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kaynaklar literatirde yar almaktadir (Ardahan ve Akdeniz, 2019; Cohen, 2009; Joseph ve Southcott, 2014;
Kog, 2019; Moss vd., 2018; Ustiin, 2019; Yurtman, 2017).

Bir diger bulgu olan 6zbakim becerisi, koristlerin kendilerine zaman ayirmalari ve ruhsal sagliklarini
desteklemeleri acisindan dnemlidir. Koroya katilimin, koristlerin 6zbakim becerilerinin gelismesine yardimci
oldugu sdylenebilir. Ozen gdsterilen iliskiler kurmak ve dzbakim stratejilerini uygulamak bireylerin stresten
kurtulmalarina sebep olmaktadir (Jordan, 2023). Koroya katilan bireylerin 6zbakim uygulamalarinin, onlarin
yasam doyumlarina olumlu fayda sagladigi goértlmektedir. Koroya katilan bireylerin 6zbakim becerilerinin
gelisimine benzer bir sonug, Kog¢'un (2019) arastirmasinda da belirtilmistir.

Koristlerin buylk bir kismi, koroya katilimin kendilerine sosyallesme konusunda yardimci oldugunu
belirtmiglerdir. Sosyallesme ve iletisim becerileri, koristlerin sosyal gelisimlerini, psikolojik ve duygusal
sagliklarini olumlu yénde etkilemektedir. Koristlerin farkli yastan ve meslekten insanlarla ayni ortamda
olmalari, onlarin sosyal badlarini guc¢lendirmekte, bu sayede genis bir ¢cevre edinmelerini saglamakta ve
iletisim becerilerini de gliclendirmektedir. Sosyallesmek i¢in kisinin kendini agik¢a ifade edebilmesi, dengeli
sosyal etkilesimin olusturulmasi ve bunun devamliliginin olmasi dnem arz eder. Gesitli bireylerle iletisim kurma,
sosyal anlayista ve yaraticilikta gelismeler meydana getirir. Bu sayede deneyim kazanan birey, genisleyen
sosyal cevresiyle mutlu olur (Yagmur ve Tarcan icigen, 2016). Mutlu olan bireyin yasam doyumunun, olumlu
yonde etkilenebilecegi dusulinullebilir. Pek ¢ok benzer arastirmada, korolarin sosyal yasam Uzerindeki etkileri
incelenmis ve sosyallesme ile iletisim becerileri (izerinde olumlu bulgulara rastlanmistir (Bailey ve Davidson,
2005; Clift ve Hancox, 2001, 2010; Cohen, 2009; Coskun, 2018; Destegul ve Umuzdas, 2022; Dés vd., 2019;
Goktas, 2017; Gl ve Arici, 2024; Harris ve Caporella, 2014; Jacob vd., 2009; Joseph ve Southcott, 2014;
Juan Morera vd., 2024; Kaynak, 2018; Kiyak, 2019; Kog, 2019; Lamont vd., 2018; Livesey vd., 2012; Moss vd.,
2018; Silber, 2005; S6kezoglu, 2012; Tamplin vd., 2013;Tarudda, 2019:Ustiin, 2019).

TUm bu bilgiler 1s1ginda, arastirmada sunulacak 6neriler su sekilde siralanabilir:

Amator korolar, daha genis kitlelerce taninmall ve desteklenmelidir. Bunun i¢in korolar yayginlastiriimal ve
bireylerin katiimi saglanmalidir. Koristlerin kendilerini glivende hissedip 6zgurce ifade edebilecekleri, onlari
destekleyen bir ortam saglanmalidir.

Okul muzik programlarina koro etkinlikleri dahil edilmelidir. Farkhh muzik tirlerini icra eden korolar
yayginlastiriimali ve bu miuzik turlerinin koristlerin yasam doyumlari Uzerindeki etkileri arastirilmalidir. Farkh
yas gruplarindan olusacak korolar kurulmalidir. Bu sayede, muzigin sosyal ve kisisel faydalarindan daha fazla
bireyin yararlanmasi saglanmalidir. Koroya katimin, kisisel ve sosyal faydalarina dair dikkat ¢cekmek igin
bilgilendirici seminerler diizenlenmelidir.

Saglik kuruluslari ve sosyal hizmet merkezlerinde yeni birimler acgilarak, belirli hastaliklari olan bireylere ve
kapall, kisith ortamlarda (huzur evi, hapishane, ruh ve sinir hastaliklari hastaneleri gibi) yasamak zorunda
olan bireylerin, topluma uyum saglamasini desteklemek ve yasam doyumlarini artirmak igin koro etkinlikleri
duzenlenmelidir.

Koro yoneticileri, koro tyeleri ile diizenli gérismeler yapmali ve koristler, goruslerini paylagsmalari konusunda
tesvik edilmelidir. Bu paylasimlar, korolarin genel durumunun anlasiimasina ve gerekiyorsa gerekli
iyilestirmelerin yapilmasina olanak saglayabilir. Amatér korolarin, koristlerin yasam doyumlari Uzerindeki
etkisinin uzun vadedeki degisimlerine yonelik arastirmalar yapiimalidir. Boylece korolarin gelisimlerine katkida
bulunulabilir. Koro ydneticilerine yonelik slrekli egitim programlari olusturulabilir. Bu, egitmenlerin glincel
mizik pedagojisi yontemlerinden haberdar olabilir ve bu yéntemleri uygulayabilirler.
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EXTENDED ABSTRACT
1. Introduction

Choirs are generally divided into two groups according to their founding purpose: amateur and professional
choirs. Professional choirs consist of members who choose choir membership as a profession, while
amateur choirs are formed by individuals who adopt music as a hobby. Public education center choirs,
defined as amateur choirs, aim to teach various types of music, share these music genres and cultures with a
broader audience, and promote social interaction. Participation in choir activities enhances individuals' self-
confidence and motivation while also fostering improvements in social and communication skills. Singing in a
choir provides social benefits such as a sense of belonging, sharing, seeking common solutions, helping each
other, and solidarity. Thus, the life satisfaction of choristers who prioritize activities that foster meaningful
relationships and align with a fulfilling lifestyle may be positively affected. According to Neugarten (1961),
life satisfaction is defined as the state or result obtained from comparing a person’s desires with what they
have, expressing a state of well-being in terms of happiness and similar factors. Life satisfaction has been
associated by many researchers with aspects like financial status, personal development, health, productivity,
social relationships, security, social participation, and emotional well-being. This study aims to examine the
effects of participating in an amateur choir on life satisfaction, within the context of opinions gathered from
active choristers in the Tokat Public Education Center Turkish Classical Music Choir.

2. Method

This study employed a qualitative research approach, utilizing interview techniques and convenient sampling.
The study group consisted of 27 participants, 18 female and 9 male. A semi-structured interview technique
was used, with an interview question prepared by the researcher to guide participant responses. Interviews
were conducted face-to-face with volunteer choristers at the Tokat public education center on choir practice
days. These sessions, with participants’' consent, were audio-recorded, lasting approximately 3 to 9 minutes
each. Data analysis was conducted using content analysis techniques. The audio recordings were transcribed,
reviewed in full, and coded to create themes. In establishing the research themes, Veenhoven's (1996)
framework on life satisfaction elements was applied, organizing themes into two main categories: personal
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and social. The codes created were later refined based on expert feedback from specialists in Turkish music
and educational sciences. To enhance internal validity, expert opinions were solicited regarding the clarity
and appropriateness of the interview questions. During the interviews, responses were frequently confirmed
with participants by the researcher, which served to increase internal validity. To ensure external validity, the
study provided detailed explanations regarding the research design, study group, data collection tools, data
analysis, and findings. To strengthen internal reliability, the data from participant interviews was presented in
the findings section using direct quotes. Codes and themes were reviewed by three subject-matter experts,
achieving consistency between the experts and the researcher.

3. Findings, Discussion and Results

The findings of the research on life satisfaction among participants in the Tokat Public Education Choir reveal
that choir involvement provides significant effects for both personal and social development. The study
demonstrated that choir participation fosters gains such as happiness, a positive outlook, self-confidence,
musical development, peace, joy, self-care skills, socialization, and communication skills among participants.
These gains not only enhance the life satisfaction of choristers but also emphasize the positive impact of
choir activities on individuals’' mental well-being. The results, categorized under personal and social themes
according to participants’ feedback, underscore the contribution of musical activities to mental health and life
satisfaction by enhancing intrinsic motivation. For example, while happiness elevates quality of life, personal
growth elements such as a positive outlook and self-confidence strengthen social relationships, aiding
individuals in coping with challenging situations. Additionally, the process of musical development benefits
individuals and positively impacts their surroundings, fostering improved social adaptation. Socialization and
communication skills particularly highlight the positive effects that amateur choir involvement has on social
relationships, helping participants to build a wider support network. Participants noted that choir activities
provided a sense of peace and inner balance, stating that these gains were significant factors in enhancing
their overall life satisfaction.
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Bu calisma, mizik 6gretmeni adaylarinin piyano performansi 6z yeterlikleri ile bilissel esneklik duzeyleri arasindaki
iliskiyi incelemek amaciyla yapilmistir. Ayrica, bu degiskenlerin ¢esitli demografik 6zelliklere gore farklilik gosterip
gostermedigi de arastiriimistir. Nicel arastirma yontemlerinden iliskisel tarama modeli kullanilarak yapilan bu arastirmanin
calisma grubunu, Bolu Abant izzet Baysal Universitesi (BAIBU) Egitim Fakiiltesi Giizel Sanatlar Egitimi Bolimi Miizik
Egitimi Anabilim Dali'nda 6grenim goren 49'u erkek, 75'i kiz toplam 124 6grenci olusturmaktadir. Arastirma verileri, bilissel
esneklik envanteri, piyano 6z yeterlik 6lcegdi ve kisisel bilgi formu kullanilarak toplanmistir. Verilerin analizi icin Pearson
korelasyon katsayisi, badimsiz 6rneklemler icin t testi, tek yonli varyans analizi (ANOVA) ve Scheffe yontemi kullanilmistir.
Sonug olarak, mizik 6gretmeni adaylarinin bilissel esneklik duzeyleri ile piyano performansi 6z yeterlikleri arasinda orta
duzeyde pozitif ve anlaml bir iliski oldugunu saptanmistir. Ayrica, piyano performansi 6z yeterliginin cinsiyet, sinif dizeyi
ve calisma saatine gore anlamli farkhlik gosterdigi, dogum yili, evde piyano olma durumu, her giin piyano ¢alisma durumu
ve ailede muzisyen olma durumu gibi degiskenlere gore ise anlamli farklilik géstermedigi bulunmustur. Son olarak, mizik
o0gretmeni adaylarinin bilissel esneklik dlizeylerinin ¢calisma saatlerine gore anlamli farklilik gdsterdigi, cinsiyet, dogum yili,
evde piyano olma durumu, her glin piyano ¢alisma durumu ve ailede muizisyen olma durumu gibi degiskenlere gore ise
anlamli farkhlik géstermedigi belirlenmistir.

Anahtar kelimeler: piyanoda 6z yeterlik, bilissel esneklik, piyano egitimi, piyano

ABTRACT

This study was conducted to examine the relationship between music teacher candidates' piano performance self-
efficacy and their cognitive flexibility levels. In addition, it was also investigated whether these variables differ according
to various demographic characteristics. The sample of this study, which was conducted using the relational survey model,
one of the quantitative research methods, consisted of 124 students (75 female and 49 male) studying at Bolu Abant izzet
Baysal University Faculty of Education, Department of Fine Arts Education, Department of Music Education. The data
were collected using the piano self-efficacy scale, cognitive flexibility inventory and personal information form. Pearson
correlation coefficient, t-test for independent samples, one-way analysis of variance (ANOVA) and Scheffe method were
used to analyze the data. The results showed that there was a moderate, positive and significant relationship between
music teacher candidates' piano performance self-efficacy and their cognitive flexibility levels. In addition, it was found
that piano performance self-efficacy differed significantly according to gender, grade level and study hours, but did not
differ significantly according to variables such as year of birth, having a piano at home, practicing piano every day and
having musicians in the family. Finally, it was determined that the cognitive flexibility levels of prospective music teachers
showed a significant difference according to their working hours, but did not show a significant difference according to
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variables such as gender, year of birth, having a piano at home, practicing piano every day and being a musician in the
family.

Keywords: self-efficacy in piano performance, cognitive flexibility, piano education, piano

1. GIRIS

Miizigin varlidi, tarihsel olarak insanligin dodusuyla baslamaktadir. insanlar, dogadaki sesleri tekrar ederek
muzigi gelistirmis ve zamanla bu sanat dali toplumsal kultliriin 6nemli bir 6gesi haline gelmistir. Muzik,
dogum, 6lim ve savas gibi 6nemli ritlellerin bir pargasi olarak kabul edilmistir. Zaman i¢inde muzik, yasamin
ayrilmaz bir pargasl haline gelmis ve bir slire sonra sanat olarak kabul gérmustir. Stravinsky (1942, s. 23) ise
mizik sanatini "'bir kusun sakimasindan lzerimize yagan, sanat degildir; ama dogru icat edilmis en basit bir
modaulasyon bile hi¢ kuskusuz sanattir’ seklinde ifade etmistir.

Mdizik, yuzyillar boyunca farkh disiplinler ve glizel sanatlar alaninda gelisim gostermis ve o6dretilebilir
bir kavram olarak kabul edilmistir. Bu nedenle, tarih boyunca cgesitli akademik muzik egitim sistemleri
gelistirilmistir. Jorgensen (1997), mizik egitimini, farkli toplumsal kurumlar araciligiyla en basit seviyeden
en karmasik muzik sanatina kadar yasam boyu sliren bir 6gretme ve 6grenme sireci olarak tanimlamistir.
CGalgilarin gelisimi ile birlikte performans kavraminda da egitim ileri diizeylere gelmis ve muzik egitiminin
onemli bir parcasi olmustur. 18. ylzyilda Bartolomeo Cristofori'nin piyanoyu icat etmesiyle, piyano egitimi de
baslamistir. Piyano egditiminin sadece teknik bilgi degil, ayni zamanda karakter gelisimi igin de kritik bir alan
oldugunu ve tiim yas gruplarinda kullanilabilirligini gosteren birgok galisma bulunmaktadir (Barsamyan, 2019;
Su, 2019). Bu baglamda, piyano egitimi hem teknik hem de yaratici yonleriyle mizik editiminin vazgegilmez bir
parcasidir. Ulkemizde, piyano egitimi profesyonel diizeyde konservatuvarlarda, mesleki olarak giizel sanatlar
liselerinde, mizik egitimi veren glizel sanatlar bélimlerinde ve gizel sanatlar fakdltelerinde sunulmaktadir.
Amator dizeyde ise halk egitim merkezleri ve 06zel dershanelerde piyano egitimi sunulmaktadir. Bu
arastirmanin galisma grubu olan glizel sanatlar egitimi mizik bélumu 6grencileri igin piyano egitimi blyuk bir
onem tasimaktadir. Muzik 6gretmeni adaylarinin etkili ve yeterli piyano egitimi almasi gerekmekte ve bunun
sonucunda teknik yeterlilik ve becerilerine uygun etitler ve eserler calmalari beklenmektedir.

Piyano, egditim programlarinda evrensel bir ¢algi olarak kabul edilmekte ve hem yurticinde hem de yurtdisinda
pek ¢ok gcalismaya konu olmustur. Piyano ile ilgili gesitli teknik 6zellikler, piyano basarisi, piyano egitiminde
kullanilan yontemler, piyanonun dénem o&zellikleri ve piyano egitiminde karsilasilan sorunlar gibi konularda
bircok arastirma yapilmistir (Akkuzu, 2012; Babacan, 2010; Bakioglu, 2019; Bekan, 2019; Cicek, 2016; Demirtas,
2014, 2017; Gun, 2007; Isikdemir, 2019; Kilig, 2003; Kaleli, 2018; Karadag, 2019; Kdse, 2013; Kurtuldu, 2017;
Nayir, 2018; Ozer, 2014; Ozkan, 2020; Tuzcu, 2016; Tezer, 2010; Unlii, 2014; Yigit, 2020). Ayrica, piyano diger
alanlarla da iliskilendirilmis birgcok arastirmaya konu olmustur. Ornegin, piyano ile motivasyon arasindaki iliski
(Atalay, 2019; Durgun, 2018; Giinal, 1999; Karademir, 2014; Unsal, 2011; S6zgé&tiirmez, 2019) piyano ile kisilik
ozellikleri arasindaki iliski (Corakli, 2007; Modiri, 2012) piyano ile yaraticilik arasindaki iliski (Yasar, 2019) gibi
cesitli alanlarda arastirmalar bulunmaktadir.

Piyanoya iliskin yapiimis calismalarda incelenmis baska bir kavram da piyanoda 6z yeterlik olmustur. Piyanoda
0z yeterlik, bireyin piyano performansi sirasinda sahip oldugu bilgi, duygusal durum, beceri ve kapasite gibi
faktorleri degerlendirerek, bu performansi basarili bir sekilde gergeklestirebilecegine dair inancidir.! Literatir
incelendiginde, piyanoda 6z yeterlik ile ilgili yapilmis birgok arastirma oldugu gérilmistir (Agopian, 2019;
Bugos vd., 2016; Chmurzynska, 2009; Cremaschi, 2012; Kurtuldu ve Bulut, 2017; McCormick ve McPherson,
2003; Moore, 2012; Woo, 2010). Piyanoda 6z yeterligin cesitli dediskenlerle iliskisini arastiran arastirmalara da
rastlanmistir. Ornegin, piyano egitiminde 6z yeterlik diizeyinin cinsiyet (Babacan ve Babacan, 2017; Egiimez,
2015; Egilmez ve Engur, 2017; Jelen, 2017; Kurtuldu, 2017), yas (Bugos vd., 2016; Ekinci, 2014; McCormick
ve McPherson, 2003) ve sinif diizeyi (Babacan ve Babacan, 2017; Eilmez, 2015; Gin ve Yildiz, 2014; Jelen,
2017; Kihi¢, 2018; Kurtuldu, 2017; Pirlibeylioglu, 2015) ile iliskisini ele alan ¢esitli calismalar mevcuttur.

Literatirde, piyano egitimi konusunda gerceklestiriimis bircok calisma bulunmaktadir. Ancak, piyanonun
bilissel boyutunu arastiran calismalar yeterli sayida dedildir. Piyano ¢alma, bircok psikolojik durum ve slreci
iceren karmasik bir srectir. Egitim alaninda giincel bilimsel arastirmalarda sik¢a kullanilan, ancak piyano ile
ilgili hentiz calisiimamis pek ¢ok psikolojik kavram bulunmaktadir. Bu kavramlardan biri de biligssel esnekliktir.
Martin ve digerleri (1998), bilissel esnekligi bireyin herhangi bir durumda mevcut segcenekleri fark etme, esnek

' Butanim, Bandura (1982), Mathews (2005) ve Gavora (2010)'un 6z yeterlik tanimindan yola ¢ikilarak olusturulmustur.
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olma, duruma uyum saglama istedi ve esneklikle ilgili 6z yeterlilik olarak tanimlamiglardir. Canas vd. (2005)
ise bilissel esnekligi, bireyin bilissel isleme stratejilerini yeni ve beklenmedik ¢cevresel kosullara uyarlama
yetenedi olarak tanimlamislardir. Bu tanimlardan yola c¢ikarak, bilissel esnekligin kisinin bilgiyi anlama, isleme
ve gevresel faktorlerle uyum saglayarak bu bilgiyi farkli durumlara transfer etme yetenegdi oldugu sonucuna
varilabilir. Bilissel esneklik, son zamanlarda sosyal bilimler ve egitim bilimleri alanlarinda ilgi géren gincel
bir konudur (Altunkol, 2011; Bassu, 2016; Bilgic ve Bilgin, 2016; Buga vd., 2018; Giirbliz ve Nartgin, 2018;
Kémdur, 2018; Oz, 2012; Ozcan ve Esen, 2016; Ozdemir, 2019; Parlaktas vd., 2018; Sarikaya, 2019). Literatiir
incelendiginde, miizik 6gretmenligi programindaki 6grencilerin bilissel esneklik diizeylerinin tespitine yonelik
yalniz bir calisma bulunmaktadir (Sader vd., 2015). Onceki arastirmalarda, genel 6z yeterlik ile bilissel esneklik
arasindaki iligkiyi ele alan birgok arastirma bulunmakla birlikte (Akytiz, 2020; Girbiiz ve Nartglin, 2018; Lagin
ve Yalgin, 2018; Sevim, 2015), piyanoda 0z yeterlik ile biligsel esneklik arasindaki iliskiyi inceleyen bir galisma
yapilmamistir.

Bu bilgiler 1siginda, mizik 6gretmeni adaylarinin bilissel esneklikleri ile piyano 6z yeterlikleri arasindaki iliskiyi
inceleyen bir calisma planlanmistir. Bu dogrultuda, piyanoda 6z yeterlik diizeyi ile bilissel esneklik arasindaki
iliskinin dl¢ctlmesi hem muzik egditimi alanindaki c¢alismalara hem de disiplinler arasi arastirmalara katki
saglayacaktir. Ayrica, bu arastirmanin sonuclarinin Tlrkiye'de piyano alaninda bilissel esneklik konusundaki
gelecekteki ¢calismalara ilham kaynadi olacagi dustnulmektedir.

1.1. Problem Cilimlesi

Bu arastirma, muzik 6gretmeni adaylarinin piyano performansi 6z yeterlikleri ile bilissel esneklik diizeyleri
arasindaki iliskiyi belirlemeyi ve bu iliskinin ¢esitli demografik 6zelliklere gore farklilik gosterip gostermedigini
incelemeyi amaclamaktadir.

Bu amac¢ dogrultusunda problem cimlesi; “Muzik 6gretmeni adaylarinin piyano performansi 6z yeterlik
puanlari ile bilissel esneklik dizeyleri arasinda anlamh bir iliski var midir?” olarak belirlenmistir. Alt problem
cUmleleri ise asagida yer almaktadir:

1. Mizik 6gretmeni adaylarinin piyano performansi 6z yeterlik puanlari demografik 6zelliklerine (cinsiyet,
yas, evde piyano olma durumu, her gin piyano ¢calisma durumu, ailede mizisyen olma durumu, sinif
dlizeyi, calisma saatleri) gore anlamli bir farklilik gostermekte midir?

2. Mizik 6gretmeni adaylarinin bilissel esneklik dizeyleri demografik 6zelliklerine (cinsiyet, yas, evde
piyano olma durumu, her gin piyano ¢alisma durumu, ailede mizisyen olma durumu, sinif dizeyi,
calisma saatleri) gére anlamli bir farklilik gdéstermekte midir

2. YONTEM

Bu calisma, mizik 6gretmeni adaylarinin piyano 0z yeterlikleri ile bilissel esneklik dlzeyleri arasindaki
iliskiyi belirlemek amaciyla yapilmis ve nicel arastirma yontemlerinden iligskisel tarama modeli kullaniimistir.
Karasar'a gore (2020), iliskisel tarama modeli, iki veya daha fazla degdisken arasindaki birlikte degisimin
varligini belirlemeyi hedefler. Bu modelde, degiskenlerin birlikte degisip degismedigi ve eger degisim varsa
bu degisimin nasil gergeklestigi incelenmektedir.

Arastirmanin Etik izni

Yapilan bu calismada "Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda
uyulmasi belirtilen tim kurallara uyulmustur. Yonergenin ikinci boélimui olan “Bilimsel Arastirma ve Yayin
Etigine Aykir Eylemler” basligi altinda belirtilen eylemlerden higbiri gerceklestiriimemistir.

Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi: Bolu Abant izzet Baysal Universitesi Sosyal Bilimlerde insan Arastirmalari
Etik Kurulu

Etik degerlendirme kararinin tarihi: 21.01.2020

Etik degerlendirme belgesi sayl numarasi: 2020/16
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2.1. Evren ve Orneklem

Arastirmanin evreni, Turkiye'de bulunan Egitim Fakultesi Glizel Sanatlar Egitimi Mlzik Egitimi Anabilim Dali
Muzik Ogretmenligi lisans programinda 6grenim goren 1., 2., 3. ve 4. sinif 6grencilerinden olugmaktadir.

Arastirmanin érneklemini ise, 2020-2021 Egitim Ogretim Yili Giiz Dénemi'nde BAIBU Egitim Fakiiltesi Giizel
Sanatlar Egitimi Blimi Mizik Egitimi Anabilim Dall Miizik Ogretmenligi lisans programinda égrenim gdéren
toplam 124 6grenci olusturmaktadir. Bu 6grenciler 1., 2., 3. ve 4. sinif 6grencilerinden 49'u erkek, 75'i kiz
olarak belirlenmistir.

2.2. Veri Toplama Araclari

Arastirmanin veri toplama asamasinda, miizik 6gretmeni adaylarinin I. 1. Ill. ve IV. sinif 6grencilerinin
bilissel esneklik diizeylerini saptamak amaciyla Bilissel Esneklik Envanteri (Cognitive Flexibility Inventory-
CFI) kullaniimistir. Bireylerin olaylar karsisindaki bilissel esneklik diizeylerini 6l¢cebilmek amaciyla Dennis ve
Vander Wal (2010) tarafindan gelistirilen envanterin, Sapmaz ve Dogan (2013) tarafindan Tirkge versiyonu
olusturulmustur. 20 maddeden olusan bilissel esneklik envanteri, 5' li likert tipinde dlizenlenmistir. “Hi¢c uygun
degil” (1), “Uygun Degil” (2), “Biraz Uygun” (3), "Uygun” (4), “Tamamen Uygun” (5) seklinde puanlanmaktir.
Toplam bilissel esneklik puani, "alternatifler” alt boyutu puani ve "kontrol” alt boyutu puani olmak Uzere (¢
farkh tirde puan alinabilmektedir. Puanlarin ylksekligi bilissel esnekligin yliksek olduguna isaret etmektedir.
Bilissel esnekligi ylksek bireylerin 6zellikleri, kendi basina karar alabilme becerisi ve benlik saygisi yliksek,
olaylara farkli acilardan bakabilen, icten denetimli, depresif diizeyi daha diisik ve iyimser olarak siralanabilir.

Bunun yani sira muzik 6gretmeni adaylarinin 1. II. lll. ve IV. sinif 6grencilerinin piyano performansi 6z
yeterliklerini saptamak amaciyla Giin ve Yildiz (2014) tarafindan gelistirilen ‘Piyano Performansi Oz Yeterlik
Olcedi’ kullaniimistir. 25 maddeden olusan piyano performansi 6z yeterlik dlcegi 5' li likert tipi olarak
dlizenlenmistir. “Tamamen Katiliyorum” (5), “Kismen Katiliyorum” (4), “Kararsizim” (3), “Kismen Katiimiyorum”
(2) “Tamamen Katilmiyorum (1)" olmak {izere derecelendirilmistir. 3 alt boyuttan olusan bu dlgedin birinci
boyutuna "teknik diizey algisi”, ikinci boyutuna “sahne kaygisi algisi” ve Ug¢lnci boyutuna da “performans
duzeyi algisi” isimleri verilmigtir.

Ayrica, muzik 6gretmeni adaylarinin cinsiyet, yas, evde piyano olma durumu, piyano ¢alisma saatleri, dlizeyleri
ailede muzisyen olma durumu, sinif diizeyi, piyano calisma saati gibi kisisel bilgiler arastirmaci tarafindan
olusturulan demografik bilgi formu araciligiyla belirlenmistir.

Olgme aracinin giivenirlik calismalarl kapsaminda en cok Cronbach's alpha i¢ tutarlilik Kkatsayisi
hesaplanmaktadir (Acar Glvendir ve Ozer Ozkan, 2015; Cim ve Kog, 2013). Olgegin tim boyutlari icin
guvenirlik katsayisi hesaplanmistir.

2.3. Verilerin Analizi

Veri analizinde arastirma problemlerinin analizleriicin SPSS 20 paket programi kullanilimigtir. SPSS analizlerine
gecilmeden dnce veri hem ug deger hem de kayip veri igin kontrol edilmistir. U¢ deger z standart dagihmina
gore incelenmis ve bir u¢ deger érneklemden cikarilarak 124 kisi ile analizler yapiimistir.

Demografik dediskenlere iliskin frekans ve ylzde dagilimi ile dlgek puanlari ve alt boyutlarina iliskin
betimsel istatistikler incelenmistir. Odrencilerin piyano performansi 6z yeterlik diizeyleri ile bilissel esneklik
duzeyleri arasindaki iliskiyi belirlemek amaciyla degiskenler sirekli ve normal dagilima sahip oldugundan
pearson korelasyon katsayisindan yararlaniimistir. Olcekler icin ele alinan degiskenlere gére ortalamalarin
karsilastiriimasinda parametrik yontemler kullaniimistir. Oncelikle varsayimlar kontrol edilmistir. Orneklem
blyUkliginin her bir grupta yeterli blyiklikte olmasi (n>20) ve puanlarin dagihiminin normal olmasi
parametrik yontemler igin gerekli varsayimlardir ve kontrol edilmistir. Normallik i¢in basiklik ve c¢arpiklik
degerlerine bakilmistir. Maddelerin alt grup ile Ust grup arasinda farklilik goésterme durumu bagimsiz
drneklemler icin t testi ile incelenmistir. ikiden fazla gruba iliskin ortalamalarin karsilastirimasinda tek yonlii
varyans analizi (ANOVA) ve gruplar arasinda fark olup olmadigini gosteren coklu karsilastirma testlerindan
Scheffe yontemi kullaniimistir.
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Tablo 1

Bilissel Esneklik Envanteri ve Alt Boyutlarina lliskin Betimsel istatistikler

Olcek Degiskenler Alfa Cronbach's
Alternatifler Alt Boyutu 0.836

Bilissel Esneklik Envanteri Kontrol Alt Boyutu 0.809
Teknik Dlizey Algisi Alt Boyutu 0.708

Tablo 1'de bilissel esneklik envanterinin ic tutarliigina bakiimaktadir. i¢ tutarlik katsayisi hesaplamasinda
Cronbach's alpha degerinin 6lgme aracinin gulvenirligi i¢in alt sinir degeri a=0.70 olarak alindigindan
Tablo 1 deki Cronbach’s alpha degerlerinin 0.70 ve Ustl oldugundan 6lgme aracinin glvenilir oldugu kabul
edilmektedir (Altunisik vd., 2007; Biylkoztlrk, 2017).

Tablo 2

Piyano Performansi Oz Yeterlik Olgedi ve Alt Boyutlarina liskin Betimsel istatistikler

Olcek Degiskenler Alfa Cronbach's

Piyano Performansi Oz Yeterlik Olcedi Sahne Kaygisi Algisi Alt Boyutu 0.759

Performans Duzeyi Algisi Alt Boyutu 0.824

Tablo 2'de piyano performansi 6z yeterlik dlceginin ic tutariligina bakilmaktadir. i¢ tutarlik katsayisi
hesaplamasinda Cronbach’s alpha degerinin dlgme aracinin guvenirligi icin alt sinir degeri a=0.70 olarak
alindigindan Tablo 2 deki Cronbach’s alpha degerlerinin 0.70 ve Ustl oldugundan 6lgme aracinin glvenilir
oldugu kabul edilmektedir (Altunisik vd., 2007; Blylkoztlrk, 2017).

Tablo 3
Katilimcilarin Sosyo-Demografik Ozelliklerinin Dagilimi

Ozellik Grup Frekans (f) Yiizde (%)
Gunluk Piyano Calma Durumu Hayir 99 79.7
Evet 25 21.3
Sinif Diizeyi 4. sinif 42 33.9
3. sinif 25 20.2
2. sinif 37 29.8
1. sinif 20 16.1
Ailede Mizisyen Olma Durumu Hayir 82 64.6
Evet 42 35.4
Cinsiyet Kadin 75 60.5
Erkek 49 39.5
Dogum Yil 1999-2000 59 48.0
2001-2002 33 26.4
1998 ve dncesi 32 25.6
Calisma Sdresi 0-2 saat 86 69.4
2 saatten fazla 38 30.6
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Ozellik Grup Frekans (f) Yiizde (%)
Piyano Calmaya Baslama Yasi 12-18 yas 92 73.8
18 yas ve ustl 23 18.5
8-12 yas 5 4.0
5-8 yas 4 3.2
Piyanoya Sahip Olma Durumu Evet 69 55.2
Hayir 55 44.8
Toplam 124 100

Tablo 3'e gére arastirmaya katilanlarin %60.5'i kiz 6grenci, %39.5'i erkek 6grencidir. Ogrencilerin %25.6's
1998 ve dncesi, %48'i 1999 ve 2000, % 26.4'G 2001 ve 2002 dogumludur. Ogrencilerin sinif diizeyine gore
%16.1'i birinci, %29.8'i ikinci, %20.2'si iclincii ve %33.9'u dérdiincii siniftadir. Ogrencilerin piyanoya sahip
olma durumuna goére %55.2'si piyanoya sahipken, %44.8'i sahip dedildir. Piyano ¢almaya baslama yasina
gore %7.2'si 5-8 ve 8-12 yas araliginda, %73.8'i 12-18 yas araliginda, %18.5'i 18 yas ve sonrasinda piyano
calmaya baslamistir. Ogrencilerin her giin piyano calma durumuna gére %21.3'i her giin piyano caliyorken,
%79.7'si her giin piyano calmamaktadir. Ogrencilerin calisma saatine gére %69.4'i her giin 2 saat ve daha
az piyano caliyorken, %30.6'sI 2 saatten daha fazla piyano calmaktadir. Ogrencilerin ailesinde miizisyen olma
durumuna gore %35.4'Unun ailesinde muzisyen var iken, %64.9'unun ailesinde muzisyen yer almamaktadir.

3. BULGULAR

Bu bélimde, miizik dégretmeni adaylarinin “Piyano Performansi Ozyeterlik Olcegi"” ve '"Bilissel Esneklik
Envanteri'nden almis olduklari puanlara iliskin bulgulara yer verilmistir.

Tablo 4

Bilissel Esneklik Envanteri ve Piyano Performansi Oz Yeterlik Olceginden Alinan Puanlar Arasindaki lliski (Pearson
Korelasyon Katsayisi)

Piyano Teknik  Sahne Performans Bilissel Alternatifler Kontrol
Performansi Diizey Kaygisi  Diizeyi Esneklik  Alt Boyutu Alt
Oz Yeterlik Algisi Alt Algisi Alt Algisi Alt Envanteri Boyutu
Olcegi Boyutu Boyutu Boyutu
Bilissel Esneklik Envanteri .364™ 351 .362™ .207° 1 .893™ 794~
Kontrol Alt Boyutu .280" 247 .400™ 0.07 794" 436" 1
Alternatifler Alt Boyutu 332 .338" .239™ .254™ 93" 1 .436™
Piyano Performansi Oz Yeterlik 1 .850™ .738™ .868™ .364™ 332 .280™
Olgegi
Sahne Kaygisi Algisi Alt Boyutu .738™ 439 1 .382" 362" .239" .400"
Teknik Diizey Algisi Alt Boyutu .850™ 1 .439™ .704™ 351 .338™ 247
Performans Duzeyi Algisi Alt .868™ .704™ 382" 1 .207° .254" 0.07
Boyutu
"p<.05, "p<.01

Tablo 4 incelendiginde, bilissel esneklik envanterinden elde edilen puanlarla piyano performansi 6z yeterlik
Olgeginden elde edilen puanlar arasinda orta diizeyde, pozitif ve anlamli bir iligki oldugu gozlemlenmektedir
(p<0.05). Bu bulguya gore, bilissel esneklik envanterinden alinan puanlarin artmasiyla 6z yeterlik 6lgeginden
alinan puanlarin da arttigi gorilmektedir.
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Tablo 5

Piyano Performansi Oz Yeterlik Olgeginin Cinsiyete Gére lliskisiz Orneklemler icin t Testi Sonuclar

Degiskenler Cinsiyet n X S.S. t sd p
Kadin 75 26.48 4.607

Teknik Duzey Algisi 3.259 122 0.00T1
Erkek 49 23.71 4.641
Kadin 75 20.59 5.937

Sahne Kaygisi Algisi -1.515 122 0.132
Erkek 49 22.20 5.612
Kadin 75 35.91 6.593

Performans Duzeyi Algisi 2.042 122 0.043"
Erkek 49 33.39 6.901
Kadin 75 82.97 14.448

Toplam 1.402 122 0.163
Erkek 49 79.31 13.909

'p<0.05, "p<.01

Tablo 5 incelendiginde, cinsiyete gore piyano performansi 6z yeterlik 6lgeginin teknik dizey algisi
(t(122)=3.259, p=0.001, p<0.05) ve performans diizeyi algisi alt boyutlarinda (t(122)=2.665, p=0.043, p<0.05)
istatistiksel olarak anlamli bir farkhlk bulunmustur. Kiz 6grencilerin, bu iki alt boyutta erkek égrencilere kiyasla
lehine ortalamalara sahip oldugu gézlemlenmistir. Bu durum, kiz 6grencilerin erkek égrencilere goére piyano
calismalarina daha fazla 6zen gosterdiklerini ve piyanoya daha fazla ilgi duyduklarini gosterebilir. Ancak,
piyano performansinin sahne kaygisi algisi alt boyutu ile toplam puan acgisindan cinsiyetler arasinda anlamli
bir farklilik bulunamamistir. Bu sonug, kiz ve erkek dgrencilerin piyano performans 6z yeterliklerinde benzer
dlzeyde olduklarini gostermektedir (t=1,402, p<0.05).

Tablo 6

Piyano Performansi Oz Yeterlik Olcedi alt boyut ve toplam puanlarinin dogum yilina gére incelenmesine iliskin ANOVA
sonuglari

Degiskenler Varyans Kaynagi Kareler Top. Kareler Ort. F sd p
Gruplar arasi 19.147 9.574

Teknik Diizey Algisi 0.001 (2121) 0.999
Grup ici 5156.581 42.267
Gruplar arasi 127.837 63.918 (2121)

Sahne Kaygisi Algisi 2108 ’ 0.126
Grup ici 4102.915 33.630
Gruplar arasi 18.772 9.386

Performans Diizeyi Algisi 0.183 (2121) 0.833
Grup ici 5708.028 46.787
Gruplar arasi 59.347 29.674

Toplam 0.362 (2121) 0.697
Grup ici 28701.645 235.259

Tablo 6'ya gore, muzik 6gretmeni adaylarinin dogum vyili degiskenine gore piyano performansi 6z yeterlik
6lgeginin performans diizeyi algisi (F=0.183, p>0.05) ve sahne kaygisi algisi (F=2.108, p>0.05) alt boyutlarinda
anlamli bir fark gdézlemlenmemektedir. Ancak, teknik diizey algisi alt boyutu ve dlgek toplam puanlari agisindan
anlamlh bir farkhlik bulunmaktadir (F=0.001, p<0.05). 1999-2000 ile 2001-2002 yillarinda dogan &6grenciler
arasinda anlaml farklar saptanmistir. incelenen ortalamalara gdre, 2001-2002 dodumlu &drenciler, piyano
performans 6z yeterlik 6lceginin sahne kaygisi alt boyutu ve toplam 6l¢ek puanlarinda 1999-2000 dogumiu
ogrencilerden daha yuksek puanlar elde etmistir. Bu dogrultuda, sahne kaygisi alt dlcek puanlari bakimindan
1999-2000 dogumlu 6grencilerin lehine, 2001-2002 dogumlu égrencilerin ise aleyhine anlamli farklilik oldugu
gorulmdastar.
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Tablo 7

Piyano Performans Oz Yeterlik Olcegi Alt Boyut ve Toplam Puanlarinin Piyanoya Sahip Olma Durumuna gére lliskisiz
Orneklemler igin t Testi Sonuclar

Degiskenler Piyano Sahip Olma n X S.S. t sd o]
Evet 67 26.06 4.994

Teknik Duzey Algisi 1.590 122 0.115
Hayir 54 24.69 4.373
Evet 67 21.48 5.814

Sahne Kaygisi Algisi 0.640 122 0.523
Hayir 54 20.80 5.826
Evet 67 35.81 6.695

Performans Duzeyi Algisi 1.790 122 0.076
Hayir 54 33.59 6.842

Toplam Evet 67 83.34 15.066 1.655 122 0.101

Tablo 7 incelendiginde, piyanoya sahip olma durumuna goére piyano performans 6z yeterlik 6lgeginin alt
boyutlari ve toplam puanlarin da anlamli bir farklik bulunmamaktadir (p>0.05). Bu sonug, piyanosu olan veya
olmayan 6grencilerin piyano performans 6z yeterlik diizeylerinin benzer oldugunu gostermektedir.

Tablo 8

Piyano Performansi Oz Yeterlik Olcedi Alt Boyut ve Toplam Puanlarinin Her Giin Piyano Calma Durumuna Mann-Whitney
U Testi Sonuclari

Degiskenler Piyano Calma n Sira ort. Sira top. V) z p
Evet 25 79.86 1996.5
Teknik Dizey Algisi 828.5 -2.55 0.09
Hayir 99 58.79 5878.5
Evet 25 83.14 2078.5
Sahne Kaygisi Algisi 745.5 -3.06 0.006"
Hayir 99 57.97 5796.5
Evet 25 80.84 2021.0
Performans Duzeyi Algisi 804.5 -2.70 0.006"
Hayir 99 58.54 5854.0
Evet 25 85.75 2143.5
Toplam 681.5 -3.46 0.0071
Hayir 99 57.32
p<.01

Tablo 8 incelendiginde, piyano performansi 6z yeterlik 6lgedinin teknik diizey algisi alt boyutunda, 6grencilerin
her glin piyano ¢calma durumlarina gére anlamli bir farkllik tespit edilmemistir (z=-2.55, p>0.01). Bu sonug,
her glin piyano ¢alan 6grenciler ile galmayanlar arasinda piyano performansina yonelik 6z yeterlik algisinda
benzerlik oldugunu gostermektedir. Ancak, 6z yeterlik 6l¢ceginin performans dlizeyi alt boyutu, sahne kaygisi
alt boyutu ve toplam o6lgek puanlari agisindan, her giin piyano c¢alan veya calmayan ogrenciler arasinda
anlamh farkliliklar tespit edilmistir (z=-3.06, p = 0.01; z=-2.70, p = 0.01; z=-3.46, p = 0.01) Her glin piyano
calan 6grenciler, calmayan 6grencilere gore daha yuksek puanlar almistir. Performans diizey algisi ve toplam
puan her gun piyano ¢alanlarin lehine iken sahne kaygisi algisi her gun piyano ¢alanlarin aleyhinedir.
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Tablo 9

Piyano Performansi Oz Yeterlik Olcedi Alt Boyut ve Toplam Puanlarinin Ailede Miizisyen Olma Durumuna gére lliskisiz
Orneklemler igin t Testi Sonuclar

Degiskenler Ailede Miizisyen n X S.S. t sd o]
Evet 42 2517 4.547

Teknik Dizey Algisi -0.365 122 0.716
Hayir 82 25.50 4.945
Evet 42 22.33 5.064

Sahne Kaygisi Algisi 1.519 122 0131
Hayir 82 20.66 6.155
Evet 42 34.69 6.546 122

Performans Duzeyi Algisi -0.258 0.797
Hayir 82 35.02 6.965
Erkek 42 82.19 12.568

Toplam 0.370 122 0.712
Evet 82 8118 15.165

Tablo 9 incelendiginde, muzik 6gretmeni adaylarinin, ailesinde miuzisyen olma durumuna gore; piyano
performansi 6z yeterlik olgedinin alt boyut puanlari ve toplam puanlarin arasinda anlamh bir farklilik
bulunmamaktadir (p>0.05). Bu durum, ailede mizisyen olan veya olmayan ogrencilerin benzer piyano
performansi 0z yeterlik dlizeyine sahip olduklarini gostermektedir.

Tablo 10

Piyano Performansi Oz Yeterlik Olcedi Alt Boyut ve Toplam Puanlarinin Sinif Diizeyine Gére incelenmesine iliskin Kruskal-
Wallis Testi Sonuclari

Degiskenler Sinif Diizeyi n Sira Ort. X2 p
1 20 23.75
- 2 37 24.89
Teknik Dlzey Algisi 2.068 0108
3 25 2712
4 42 25.57
1 20 23.35
2 37 19.57
Sahne Kaygisi Algisi 2516 0.061
3 25 22.64
4 42 20.83
1 20 33.10
2 37 35.49
Performans Duizeyi Algisi 1.564 0.202
3 25 36.96
4 42 34.05
1 20 80.20
2 37 79.95
Toplam 1.401 0.246
3 25 86.72
4 42 80.45

Tablo 10 incelendiginde, muzik 6gretmeni adaylarinin sinif diizeyine gére piyano performansi 6z yeterlik
Olceginin alt boyutlari ve toplam puanlari agisindan anlamli bir farkhlk bulunmamistir (p>0,05).
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Tablo 11

Piyano Performansi Oz Yeterlik Olcedi Alt Boyut ve Toplam Puanlarinin Calisma Saatine gére iliskisiz Orneklemler icin t

Testi Sonuclari

Degiskenler Calisma Saati n X S.S. sd p
0-2 saat 86 24.37 4.665

Teknik Duzey Algisi -3.725 122 0.000°
2+ saat 38 27.68 4.325
0-2 saat 86 19.85 5.666

Sahne Kaygisi Algisi -4.208 122 0.000°
2+ saat 38 24.34 5.031
0-2 saat 86 33.33 6.399

Performans Duzeyi Algisi -4.156 122 0.000°
2+ saat 38 38.50 6.375
0-2 saat 86 77.55 12.869

Toplam -5.116 122 0.000"
2+ saat 38 90.53 13.371

“p<.05

Tablo 11 incelendiginde, piyano performansi 6z yeterlik dlgeginin teknik diizey algisi alt boyutu puanlari
arasinda, 6grencilerin piyano ¢alma surelerine bagh olarak anlamli bir iliski tespit edilmistir (p<.05). Ginde
2 saatin Uzerinde piyano calan dgrencilerin puanlari, 6z yeterlik dl¢geginin tim alt boyutlarinda ve toplam
puaninda, giinde 2 saat veya daha az piyano ¢alan 6grencilere kiyasla daha ylksektir. Bu bulgu, glinde 2
saatten fazla piyano calan 6grencilerin piyano performans 6z yeterlik diizeylerinin, glinde 2 saat veya daha
az piyano calan 6grencilere gore lehine puan aldiklarini géstermektedir (t=-5.116, p<.05).

Tablo 12

Bilissel Esneklik Diizeyi Envanteri Alt Boyut ve Toplam Puanlarinin Cinsiyete Gére lliskisiz Orneklemler icin t Testi Sonuclari

Degiskenler Cinsiyet n X S.S. t sd p
Kadin 75 56.25 6.790 122
Alternatifler Alt Boyutu 1.904 0.059
Erkek 49 53.86 6.946
- ; Kadin 75 25.57 4.810
E”'§Set' Esneklik —  ontrol Alt Boyutu 1682 122 0.095
nvanteri Erkek 49 2714 5.470
Kadin 75 81.83  10.115
Toplam Biligsel Esneklik 0.438 122 0.662
Erkek 49 81.00 10.538
Kadin 75 26.48 4.607
Teknik Duzey Algisi 3.259 122 0.00T1
Erkek 49 23.71 4.641
Kadin 75 20.59 5.937
. Sahne Kaygisi Algisi -1.515 122 0.132
Piyano . Erkek 49 22.20 5.612
Performansi Oz
Yeterlik Olcegi Kadin 75 35.91 6.593
Performans Diizeyi Algisi 2.042 122 0.043"
Erkek 49 33.39  6.901
Toplam Piyano Performansi  Kadin 75 82.97 14.448
&7 Yeterlikleri 1.402 122 0.163
z Yeterlikleri Erkek 49 79.31  13.909

“p<.05, "p<.01

Tablo 12 incelendiginde, bilissel esneklik envanterinin toplam puani ve alt boyut puanlari agisindan kadin
ve erkek ogrenciler arasinda anlamli bir farkliik bulunmamaktadir (p > 0.05). Bu bulgu, kadin ve erkek
ogrencilerin bilissel esneklik dlizeylerinin benzer oldugunu gdstermektedir.
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Tablo 13

Bilissel Esneklik Diizeyi Envanteri alt boyut ve toplam puanlarinin dogum yilina gére incelenmesine iliskin ANOVA sonugclari

Degiskenler Varyans Kaynagi  Kareler Top. Kareler Ort. F sd p Anlamh Fark
Gruplar arasi 375.457 187.729

Alternatifler Alt Boyutu 3.824 (2121) 0.025
Grup ici 5649.711 46.309 3>2
Gruplar arasi 82.980 41.490 (2127)

Kontrol Alt Boyutu 1.558 ’ 0.215
Grup ici 3155.820 25.867 -
Gruplar arasi 285.746 142.873

Toplam 1164  (2121)  0.316
Grup ici 12873.582 105.521 -

Tablo 13'e gore, muzik 6gretmeni adaylarinin dogum yilina gore bilissel esneklik envanterinin kontrol alt boyutu
ve toplam puanlarinda anlamh bir farkliik bulunmamaktadir (p>0.05). Ancak, bilissel esneklik envanterinin
alternatifler alt boyutu puanlarinda anlamh bir farklilik gézlemlenmistir (p<0.05). Bu farklilk, 1999-2000 ve
2001-2002 yillarinda dogan oOgrenciler arasinda tespit edilmistir. Ortalamalar incelendiginde, 2001-2002
dogumlu 6grencilerin Bilissel Esneklik Envanteri'nin alternatifler alt boyutunda aldiklari puanlarin, 1999-2000
dogumlu 6grencilere goére lehine oldugu gorilmustur.

Tablo 14

Bilissel Esneklik Diizeyi Envanteri Alt Boyut ve Toplam Puanlarinin Piyanoya Sahip Olma Durumuna gére lliskisiz
Orneklemler icin t Testi Sonuclari

Degiskenler Piyano Sahip Olma n X S.S. t sd o]
Evet 69 55.62 5.377 122

Alternatifler Alt Boyutu 0.621 0.589
Hayir 55 54.91 8.516
Evet 69 26.32 4.679

Kontrol Alt Boyutu 0.291 122 0.766
Hayir 55 26.04 5.660
Evet 69 81.94 8.602

Toplam Bilissel Esneklik 0.536 122 0.607
Hayir 55 80.95 12.064

Tablo 14 incelendiginde, piyanoya sahip olma durumuna goére bilissel esneklik envanterinin alt boyutlari ile
toplam puan arasinda anlamli bir farkliik bulunmamaktadir (p>0.05). Bu sonug, piyanosu olan ve olmayan
ogrencilerin biligssel esneklik dizeylerinin benzer oldugunu goéstermektedir.

Tablo 15

Bilissel Esneklik Dlizeyi Envanteri Alt Boyut ve Toplam Puanlarinin Her Glin Piyano Calma Durumuna gére Mann Whitney
U Testi Sonuclari

Degiskenler Piyano Calma n Sira Ort. Sira Top. V) z o]
Evet 25 62.74 1568.5

Alternatifler Alt Boyutu 1243.5 0.04 0.972
Hayir 99 63.07 6306.5
Evet 25 69.88 1747.0

Kontrol Alt Boyutu 1078.0 -0.99 0.273
Hayir 99 61.28 6128.0
Evet 25 62.37 6237.0

Toplam Biligsel Esneklik 1187.0 -0.31 0.625
Hayir 99 65.52 1638.0

Tablo 15 incelendiginde, her gilin piyano ¢alma durumuna gore bilissel esneklik envanterinin alt boyutlari ve
toplam puanlarinda anlamli bir farklilik bulunmamaktadir (z=-0.31, p>0.05). Bu sonug, her giin piyano calan
veya calmayan dgrencilerin bilissel esneklik diizeylerinin benzer oldugunu gdstermektedir.
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Tablo 16

Bilissel Esneklik Diizeyi Envanteri Alt Boyut ve Toplam Puanlarinin Ailede Miizisyen Olma Durumuna gére lliskisiz

Orneklemler igin t Testi Sonuclar

X

Degiskenler Aile Miizisyen n S.S. t sd p
Evet 42 55.43 6.049 122

Alternatifler Alt Boyutu 0.140 0.889
Hayir 82 55.24 7.368
Evet 42 25.81 4.989

Kontrol Alt Boyutu -0.596 122 0.552
Hayir 82 26.39 5.202
Evet 42 81.24 8.804

Toplam Bilissel Esneklik -0.203 122 0.840
Hayir 82 81.63 10.965

Tablo 16 incelendiginde, miizik 6gretmeni adaylarinin ailede muzisyen olma durumuna gore bilissel esneklik
envanterinin alt boyutlari ve toplam puanlarinda anlamli bir farkliik bulunmamaktadir (p>0.05). Bu sonug,
ailede muzisyen olan ve olmayan 6grencilerin bilissel esneklik diizeylerinin benzer oldugunu goéstermektedir.

Tablo 17

Bilissel Esneklik Diizeyi Envanteri Alt Boyut ve Toplam Puanlarinin Sinif Diizeylerinin incelenmesine lliskin ANOVA Sonuclari

Degiskenler Varyans Kaynagi Kareler Top. Kareler Ort. F sd p
Gruplar arasi 138.829 34.707 (3120)

Alternatifler Alt Boyutu 0.780 ’ 0.508
Grup ici 5886.339 49.053
Gruplar arasi 153.099 38.275 (3120)

Kontrol Alt Boyutu 1.724 ’ 0.166
Grup ici 3085.701 25.714
Gruplar arasi 104.613 26.153

Toplam Bilissel Esneklik 0.063 (3.120) 0.973
Grup ici 13054.715 108.789

Tablo 17 incelendiginde, mizik 6gretmeni adaylarinin sinif diizeyine goére bilissel esneklik envanterinin alt
boyutlari ve toplam puanlarinda anlamli bir farklilik bulunmamaktadir (p>0.05). Bu sonug, 1., 2., 3. ve 4. sinif

ogrencilerinin bilissel esneklik dlizeylerinin benzer oldugunu goéstermektedir.

Tablo 18

Bilissel Esneklik Envanteri Alt Boyut ve Toplam Puanlarinin Calisma Saatine gére lliskisiz Orneklemler icin t Testi Sonuclari

X

Degiskenler Calisma Saati n S.S. t sd p
0-2 saat 86 54.43 6.464 122

Alternatifler Alt Boyutu -2.151 0.051
2+ saat 38 57.29 7.591
0-2 saat 86 25.69 5.104

Kontrol Alt Boyutu -1.673 122 0.097
2+ saat 38 27.34 5.026
0-2 saat 86 80.12 9.821

Toplam Biligsel Esneklik -2.301 122 0.023"
2+ saat 38 84.63 10.635

“p<.05

Tablo 18 incelendiginde, bilissel esneklik envanterinin alt boyutlarinda muzik 6gretmeni adaylarinin piyano
calma saatine goére anlamli bir iliski bulunmazken (p>.05), toplam puanlarda istatistiksel olarak anlamli bir
iliski gdzlemlenmistir (p<0.05). Glinde 2 saatten fazla piyano calan 6grencilerin toplam puanlari, glinde 2 saat
veya daha az piyano calan 6grencilerden daha ylksektir. Bu durum, glinde 2 saatin lGzerinde piyano ¢alan
ogrencilerin bilissel esneklik diizeylerinin, giinde 2 saat veya daha az ¢alisanlara gore lehine puan aldiklarini

gostermektedir.
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4. SONUGC, TARTISMA VE ONERILER
Arastirmanin sonugclari ve bu sonuglara dair tartisma asagidaki maddelerde yer almaktadir:

1. Mizik 6gretmeni adaylarinin bilissel esneklik dlizeyleri ile piyano performansi 6z yeterlikleri arasinda orta
duzeyde pozitif ve anlamli bir iliski bulunmustur. Bilissel esneklik envanterinin alternatifler alt boyutu ile piyano
performansi 6z yeterlik Olgeginin teknik diizey algisi ve sahne kaygisi alt boyutlari arasinda anlamli iligki
bulunmaktadir. Ancak performans dizeyi algisi ile bilissel esneklik envanterinin kontrol alt boyutu arasinda
anlamli bir iliski saptanmamistir.

Bu sonugclar, cesitli arastirmalarda elde edilen bulgularla értiismektedir. Ornegin, Giirbiiz ve Nartgiin (2018)
pedagojik formasyon sertifika programina devam eden 6gretmen adaylari Uzerinde yaptiklari ¢calismada
bilissel esneklik ile 6z yeterlik diizeyleri arasinda pozitif yonde anlaml bir iliski bulmuslardir. Ayrica, Lagin
ve Yalcin (2018) egitim bilimleri ve hukuk fakiltesinde 6grenim goren 6grencilerle yaptiklari arastirmada, 6z
yeterlik alt boyutlarindan kendine glivenli yaklasim, boyun egici yaklasim, sosyal destek arama ve caresiz
yaklasimin bilissel esneklik ile anlamli bir iliskiye sahip oldugunu belirtmislerdir. Ozcan ve Esen (2016), 14-18
yas grubundaki ergenlerle yaptiklari ¢calismada, bilissel esneklik dlizeylerinin ylkseldikge sosyal, genel 6z
yeterlik ve duygusal dlizeylerinin de arttigini tespit etmislerdir. Mlzik alaninda yapilan arastirmalarda, Sager
ve digerleri (2015), mizik 6gretmeni adaylarinin sinav basarilari ile bilissel esneklikleri arasinda anlamli iliski
bulmuslardir.

2. Miizik 6gretmeni adaylarinin cinsiyete gore piyano performansi 6z yeterlikleri arasinda performans dizeyi
ve teknik diizey algisi agisindan anlamli farklilik gostermektedir. Ancak, piyano performansinin sahne kaygisi
algisi alt boyutu ve toplam puan agisindan erkek ve kadin 6grenciler arasinda anlaml bir farkhhk yoktur.

Bu bulgular, daha énce yapilan calismalarla da uyumludur. Ornegin, Kurtuldu (2017), Babacan ve Babacan
(2017) ve Jelen (2017) cinsiyet degiskenine gore piyano performansi 6z yeterlik alt boyutlarinda herhangi
bir farkhlik bulmamislardir. Egilmez ve Engur (2017) lise dlizeyindeki 6grencilerle yaptiklari ¢calismada teknik
duzey, sahne kaygisi ve performans dlizeyi algisi alt boyutlarinda cinsiyet degiskenine gére anlamli bir
farklilik bulunmaktadir. EGilmez (2015) ve Kilic (2018) miizik 6gretmeni adaylariyla yaptiklari arastirmalarda
piyano performansi alt boyutlari ve toplam puanlarda anlamli bir farkhlik bulunmustur. Durak (2020) da miizik
ogretmeni adaylarinin performans diizeyi ve teknik diizey algisi arasinda anlamli bir farklilik bulunmaktadir.

3. Mizik ogretmeni adaylarinin dogum vyilina gore piyano performansi 6z yeterlik dlzeyleri arasinda
performans diizeyi ve sahne kaygisi algisi alt boyut puanlarinda istatistiksel olarak anlamli bir farklilik
bulunamamis, piyano performansi 6z yeterlik puanlarinin teknik diizey algisi alt puanlari ve toplam odlgek
puanlari bakimindan anlamli bir farklihk bulunmustur.

Daha o6nce yapilan arastirmalar (Babacan ve Babacan, 2017; Kurtuldu, 2017) mizik 6gretmeni adaylarinin
yasa gore piyano performansi 6z yeterliklerinde anlamli bir farkliik gostermedigini ortaya koymustur. Bu
bulgular mevcut arastirmanin sonuglari ile értismektedir.

4. Miizik 6gretmeni adaylarinin evde piyano olma durumuna gére piyano performansi 6z yeterlikleri arasinda
istatistiksel olarak anlamli bir farkllik yoktur.

5. Muzik 6gretmeni adaylarinin her giin piyano calma durumuna gore piyano performansi 6z yeterlik
duzeylerinde istatistiksel olarak anlamli farkhlik bulunamamistir. Ancak, performans diizeyi alt boyutu, sahne
kaygisi alt boyutu ve toplam 6lgek puanlarina gore her glin piyano ¢alan ve ¢almayan 6grenciler arasinda
anlamli bir farklilik gdézlemlenmistir.

6. Mizik 6gretmeni adaylarinin ailede mizisyen olma durumuna goére piyano performansi 6z yeterlikleri
arasinda istatistiksel olarak anlaml bir farklilik gdstermedigi saptanmistir.

7. Mizik 6gretmeni adaylarinin sinif diizeyine gore piyano performansi 6z yeterlikleri arasinda istatistiksel
olarak anlamli bir farkhlik bulunmaktadir. Teknik diizey algisi alt boyutunda, 4. sinif 6grencilerinin puanlari 1.
ve 2. sinif 6grencilerinden daha ylksektir. Sahne kaygisi alt boyutunda, 1. sinif 6grencilerinin puanlari 4. sinif
ogrencilerinden daha yiksek bulunmus, 4. sinif 6grencilerinin puanlari ise 2. sinif dgrencilerinin puanlarindan
daha yliksek bulunmustur. Performans diizeyi algisi alt boyutunda ve toplam puanlarda, 1. ile 3., 1. ile 4. ve
2. ile 4. sinif 6grencileri arasinda anlamli bir farklilik bulunmustur. 3. sinif 6grencilerinin performans dizeyi
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algisi alt boyutundaki puanlari 1. sinif 6grencilerinden, 4. sinif 6grencilerinin puanlari 1. sinif 6grencilerinden
ve 2. sinif 6grencilerinin puanlari 4. sinif 6grencilerinden daha yulksek bulunmustur. Toplam puanlarda ise 3.
sinif dgrencilerinin 1. sinif 6grencilerinden, 4. sinif 6grencilerinin ise 1. ve 2. sinif 6grencilerinden daha yuksek
puanlara sahip oldugu goérulmdustar.

Daha Once yayimlanan arastirmalarda benzer bulgular rapor edilmistir. Egilmez (2015) Uglinci sinif
ogrencilerinin diger siniflara gore daha yliksek piyano performansi 6z yeterliklerine sahip oldugunu belirtmistir.
Jelen (2017), Kilig (2018) ve Durak (2020) 4. sinif 6grencilerinin piyano performansi 6z yeterliklerinin diger
siniflardan daha ylksek oldugunu gostermistir.

8. Miizik 6gretmeni adaylarinin g¢alisma saatine gore piyano performansi 6z yeterlikleri arasinda anlamli
bir iliski oldugu saptanmistir. Glinde 2 saatin Uzerinde piyano ¢alisan dgrencilerin piyano performansi 6z
yeterlikleri, giinde 2 saat ve daha az calisanlardan daha yuksektir.

Durak (2020) da benzer sekilde, 2 saatin Uzerinde piyano galisan miizik dgretmeni adaylarinin piyano
performansi 6z yeterlik diizeylerinde anlamli farkhlik oldugunu ortaya koymustur.

9. Mlzik 6gretmeni adaylarinin cinsiyete gore bilissel esneklik dlizeyleri arasinda istatistiksel olarak anlamli
bir farkhlk gostermedigi, yani erkek ve kiz 6grencilerin benzer bilissel esneklik diizeylerine sahip oldugu
gorulmdastar.

Cesitli boltimlerdeki Universite 6grencileriyle yapilan ¢alismalarda bilissel esneklik diizeylerinde cinsiyete gore
anlamli bir farklilik bulunmustur (Altunkol, 2011; Asici ve ikiz, 2015; Kémiir, 2018; Ozdemir, 2019; Parlaktas vd.,
2018). Ancak, diger arastirmalar (Bassu, 2016; Celikkaleli, 2014; Erdogan, 2018; Oz, 2012; Tiire ve Saricam,
2016) cinsiyete gore bilissel esneklik diizeylerinde anlamli bir farkhlik bulunmadigini gdstermistir.

10. Muzik 6gretmeni adaylarinin dogum yilina goére bilissel esneklik dlizeyleri arasinda istatistiksel olarak
anlamli farklihk goéstermedidi, ancak alternatifler alt boyut puanlarinin istatistiksel olarak anlamli farklhk
gosterdigi belirlenmistir.

Bassu (2016), ortaokul ve lise diizeyindeki 6gretmenler ve ddrencilerle; Asici ve ikiz (2015), farkli béliimlerdeki
Universite 6grencileriyle Parlaktas ve diderleri (2018), fen bilgisi 6gretmen adaylari ile yaptiklari calismalarda
yasa gore bilissel esneklik ve mutluluk diizeylerinde anlamli farklilik bulunmamaktadir. Ancak, Altunkol (2011)
ve Uziimcii ve Miiezzin (2018), yasa gére bilissel esneklik diizeylerinde anlamli bir farklilik bulunmustur.

11. Muzik 6gretmeni adaylarinin evlerinde piyano olma durumuna goére bilissel esneklik diizeyleri arasinda
istatistiksel olarak anlamli farkhlik bulunmamaktadir. Yani, evlerinde piyano olan 6grenciler ile olmayan
ogrencilerin bilissel esneklik diizeylerinin benzer oldugu saptanmistir.

12. Mizik 6gretmeni adaylarinin her glin piyano ¢alma durumlarina gore bilissel esneklik dlizeyleri arasinda
istatistiksel olarak anlamli farklilik bulunmamaktadir. Yani, her gin piyano ¢alan 6grenciler ile ¢almayan
ogrencilerin biligssel esneklik dizeylerinin benzer oldugu tespit edilmistir.

13. Muzik 6gretmeni adaylarinin ailelerinde muzisyen olma durumuna gore bilissel esneklik diizeyleri arasinda
istatistiksel olarak anlamli farkhlik bulunmadigi saptanmistir. Bu durumda, ailelerinde mizisyen olan 6grenciler
ile olmayan 6grencilerin biligssel esneklik diizeylerinin benzer oldugu belirlenmistir.

14. Muzik 6gretmeni adaylarinin sinif diizeyine goére bilissel esneklik diizeyleri arasinda istatistiksel olarak
anlamh bir farkhlik gostermedigi gortlmastdr. Yani, 1., 2., 3. ve 4. sinif dgrencilerinin bilissel esneklik
duzeylerinin benzer oldugu sonucuna ulasiimistir.

Erdogan'in (2018) Ustlin zekallar 6gretmenligi adaylar ile yaptidi calismada ve Esen'in (2018) ilkokul
ogretmenligi adaylari ile yaptigi calismada bilissel esnekliklerinin sinif dlizeyi degiskenine gore anlamli farklilik
gostermedigi belirlenmistir. Bu arastirmalarin sonuglari bu makalenin bulgulariyla ortismektedir. Ancak,
Tlre ve Saricam'in (2016) egitim fakdiltesi 6grencileriyle yaptidi calismada, bilissel esneklik diizeylerinin
sinif diizeyine gore farkliik gosterdigi saptanmistir. Bu calismanin sonuglari, bu makalenin bulgulariyla
ortismemektedir.
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15. Muzik 6gretmeni adaylarinin calisma saatlerine gore bilissel esneklik dlizeyleri alt boyutlari arasinda anlaml
iliski bulunamamistir. Ancak, bilissel esneklik toplam puanlari ile calisma saatleri arasinda anlamli iliski oldugu
belirlenmistir. Buna gore, glinde 2 saatten fazla piyano ¢alisan 6grencilerin bilissel esneklik dizeylerinin, 2
saat veya daha az calisan 6grencilerden daha ylksek oldugu gorilmustar.

Gelecekte, miizik 6gretmeni adaylarinin biligssel esneklik dlizeyleri ile piyano performansi 6z yeterlik dizeyleri
arasindaki iliskinin daha genis érneklemlerle arastiriimasi ve muzik 6gretmeni adaylarinin bilissel esneklikleri
ile cesitli muzikal degiskenler arasindaki iliskilerin de incelenmesi 6nerilmektedir.
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EXTENDED ABSTRACT
1. Introduction

Music has historically existed alongside humanity and has gradually become a significant element of social
culture. Music is a teachable concept, as seenin many disciplines that have developed over the centuries. With
the development of musical instruments, education in the concept of performance has reached advanced
levels and has become an important part of music education. With the invention of the piano by Bartolomeo
Cristofori, piano education began to be given, and over time, both the educational and performance aspects
of the piano became the subject of research.

Studies on the piano instrument include various studies such as technical features of the piano, piano success,
methods used in piano education, problems encountered in piano education, as well as many studies related
to other fields. In this study, it is planned to investigate the relationship between the concept of self-efficacy
in piano, which reflects an inherent capacity for music and has been used in many interdisciplinary studies,
and the concept of cognitive flexibility, which has not yet been studied in the field of piano and has been
the subject of investigation in fewer studies on music. Thus, the purpose of the research is determined as
to examine the relationship between music teacher candidates’ piano performance self-efficacy and their
cognitive flexibility levels.
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In this regard, it is thought that examining the relationship between the level of self-efficacy in piano, and
cognitive flexibility will contribute to both studies in the field of music education and interdisciplinary research.
In addition, it is thought that the results obtained from this research will inspire future studies on cognitive
flexibility, which is a subject that has not been researched before in the field of piano, especially in Turkey.

2. Method

This research was conducted using the relational survey model, one of the quantitative research methods.
The sample of the study consists of 124 students studying in the Department of Music Education at the Faculty
of Education, Bolu Abant izzet Baysal University. Data collection tools included the piano self-efficacy scale,
cognitive flexibility inventory, and a personal information form. Pearson correlation coefficient, independent
samples t-test, one-way analysis of variance (ANOVA), and the Scheffe method were used to analyze the
data.

3. Findings, Discussion and Results

The results of the study indicated a moderate, positive, and significant relationship between music teacher
candidates' piano performance self-efficacy and their cognitive flexibility levels. Significant differences
were found in piano performance self-efficacy concerning gender, grade level, and practice hours, while no
significant differences were observed concerning birth year, having a piano at home, daily piano practice,
and having a musician in the family. Cognitive flexibility levels showed significant differences only concerning
practice hours.

Based on the findings, various strategies can be suggested to enhance music teacher candidates’ piano
performance self-efficacy and develop their cognitive flexibility levels. These strategies include providing
more practice opportunities, raising gender awareness, and creating individual study programs. Additionally,
educational programs should offer more content on these subjects and organize activities that support
students’ personal development.

The findings of the study are consistent with similar studies in the literature, confirming the relationship
between piano performance self-efficacy and cognitive flexibility. However, further studies are needed to
examine the impact of cognitive flexibility on piano performance in more detail. This research will bring
innovation to the field of music education and pave the way for more research in this area. The limitations
of the study and suggestions for future research are also discussed in the discussion section. In this regard,
studies with larger samples and different methodological approaches are expected to provide a more
comprehensive understanding of the relationship between piano performance and cognitive flexibility.
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dortlistiinin muzikal ve form acisindan incelenmesi
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instrument quartet Op.77, number 1
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0z

Bu makale, Joseph Haydn'in hayati, yayl ¢algilar dortllisi anlayisi ve Op. 77, 1 numarali yayli ¢algilar dortllisiiniin armonik
ve melodik unsurlarini, bigimsel yapisini ve Haydn'in genel muzik yaklasimini ortaya gikartan 6nemli noktalari incelemeyi
amaclamaktadir. Calismayla ilgili kaynaklar literatlir taramasi yontemiyle arastiriimis ve gerekli veriler elde edilmistir. Eserin
geleneksel dort bolimli yapisi nitel arastirma yontemlerinden “igerik analizi” ydntemiyle analiz edilerek, Haydn'in sasirtici
modiilasyon teknikleri, melodik yaraticiigi ve kontrpuan ustali§i ortaya konulmustur. Oncelikle, eserin armonik yapisi
degerlendirilmis, tonal gegisler ve modulasyonlar lzerinde durulmustur. Sonrasinda, melodik materyallerin islenisi ve
doénlsumleriincelenmistir. Sonat formunun yenilikgi kullanimi, temalarin islenmesindeki zarafet ve eserin kendi igerisindeki
tutarhihgi bu analizin odak noktasini olusturmaktadir. Eserin detayli bir sekilde incelenmesi, hem Haydn'in sanatsal dehasini
hem de dortli formunun tarihsel gelisimini anlamak igin 6nemli bir bakis agisi sunmaktadir.

Yapilan literatlr taramasi ve eserin gorsel ve isitsel olarak incelenmesi sonucu Haydn'in mizikal yasami ve gelisen
yaraticihdi ile tutarli bir bigimde bulgulara ulasilmasini saglanmistir. Eserin armonik analizinden elde edilen bulgular
Haydn'in ustalikla modiilasyon tekniklerini kullandigini ortaya koymaktadir. Ozellikle birinci béliimdeki sonat formunun
tonal gegislerle zenginlestirildigi gorulmektedir. Eserin bitinlinde tema cesitliliginden ziyade, temel bir temanin
her enstriman Uzerine dagitilarak c¢esitlendirilip gelismesi s6z konusudur. Yapilan melodik analiz, temalarin yaratici
varyasyonlarla dinamik bir ifade kazandigini ve armonik ve melodik gelisimlerin eseri birbirinden ¢ok farkli temalara
ihtiya¢c duymadan zenginlestirdigini gostermektedir. Eserin form yapisinda ise, geleneksel bigimlere sadik kalinirken,
yapisal butlnlik saglayan yenilikgi baglantilar dikkat gekmektedir. Sonug olarak, Op. 77, 1 numaral dortlist, Haydn'in
Klasik Donem normlarini ileriye tasidigini, kendisinden sonra gelen bestecilere esin kaynagi oldugunu ve yayl calgilar
dortltisinln evrimine katkida bulundugunu géstermektedir.

Anahtar kelimeler: Klasik Bati miizigi, Haydn, oda muzigi, yayli sazlar dortlisl, muzikal analiz

ABTRACT

This article aims to examine Joseph Haydn's life, his conception of the string quartet, and the harmonic and melodic
elements of String Quartet Op. 77, No. 1, its formal structure, and the important points that reveal Haydn's overall musical
approach. By analyzing the traditional four-movement structure of the work, Haydn'’s astonishing modulation techniques,
melodic creativity and counterpoint mastery are revealed. First, the harmonic structure of the work is evaluated, focusing
on tonal transitions and modulations. Then, the treatment of melodic materials and their transformations are analyzed.
The innovative use of sonata form, the elegance in the treatment of themes, and the coherence of the work itself are
the focal points of this analysis. A detailed analysis of the work provides an important perspective for understanding
both Haydn'’s artistic genius and the historical development of the quartet form. As a result of the literature review and
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the visual and aural analysis of the work, findings were reached in a manner consistent with Haydn's musical life and
developing creativity.

The findings obtained from the harmonic analysis of the work reveal that Haydn skillfully uses modulation techniques.
Especially in the first movement, the sonata form is enriched with tonal transitions. Rather than a variety of themes
throughout the work, there is a diversification and development of a basic theme by distributing it to each instrument.
The melodic analysis shows that the themes gain a dynamic expression with creative variations and that harmonic and
melodic developments enrich the work without the need for very different themes. In the formal structure of the work,
while remaining faithful to traditional forms, innovative connections that provide structural integrity are noteworthy. In
conclusion, Op. 77, Quartet No. 1 shows that Haydn carried forward the norms of the Classical Period, inspired the
composers who came after him, and contributed to the evolution of the string quartet.

Keywords: Classical Western music, Haydn, chamber music, string quartet, musical analysis

1. GIRIS

Joseph Haydn, muzik tarihinde kendisinden sonra gelen ¢agdaslarini en fazla etkileyen ve Klasik dénemin
temellerini olusturan bestecilerinden biri olarak, yayli ¢calgilar dortlisinin gelisiminde oldukga 6nemli bir yere
sahiptir.

Joseph Haydn'in Klasik déneme en kalici katkilarindan biri, yayl calgilar dortlist tlrd olmustur. Bu tdr,
senfoniyle birlikte, Haydn'in Alman idealizmi déneminde gelisen mizikal geleneklere yaptigi katkinin 6nemli
bir parcasi olarak kabul edilir. Haydn'in kariyeri boyunca, senfoni ve dortli tlrleri onun en taninmis ve halk
tarafindan bedenilen eserlerinin temelini olusturmustur. 19. ylzyildan itibaren ve 20. yuzyilin ilk donemleri
boyunca, bu eserler kategorize edilerek derlenmis ve ¢esitli koleksiyonlar olusturulmustur. Bu koleksiyonlar
genellikle Haydn'in en popller eserlerine odaklanmis ve daha az bilinen eserlerine nadiren yer vermistir.
Boylece, bu iki tir hem Haydn'in Gintnd pekistirmis hem de muzik tarihindeki etkisini uzun vyillar boyunca
slirdirmesini saglamistir (Knapp, 2018).

1799 yilinda yazilan op. 77, 1 numarah dortlist, onun bu tirdeki sondan bir dnceki eseridir ve Klasik donem
dortlllerinin en dnemli eserlerinden biri olarak degerlendirilir. Haydn'in bestecilik kariyerinin olgun dénemine
bestelenmis bu dortll, armonik derinligi, melodik ¢esitliligi ve form lGzerinde ustalikla ¢esitlendirilen yapisiyla
dikkat ¢ekici derecede zengindir. Bununla birlikte bu eser, Klasik miizik estetigini temsil eden yapisal dengesi
ve Haydn'in yaratici bestecilik diliyle géze carpmaktadir. Yayli calgilar dortlist repertuarinda bir donim
noktasi olarak kabul edilen bu eser, Klasik ddnem’in sanatsal normlarini mikemmel bir sekilde yansitirken ayni
zamanda bu sinirlarin 6tesine gecerek bu turde yazilacak eserler icin yeni bir donemin kapisini aralamaktadir.

Haydn'in oda muzigi Uretimi s6z konusu oldugunda tim muzik dlnyasinda ilk olarak onun 68 adet yayli
calgilar dortlisu akla gelmektedir. Yayl calgilar dortlisd, Haydn'in senfoni tiriinden daha fazla "babasi”
olarak sayildidi bir ttrddr (Blom, 1970).

Bunlar basli basina ayri bir dinya sayilir ve Haydn'in kendi donemindeki muzige 6nemli dlclide katkisi
olmustur. Haydn'in yayh dortlileri Mozart'in ve Beethoven'in yayli dortlilerinin gelisimine dnemli katkilar
saglayan eserlerdir.

1799 yili, yayli calgilar dortlilerinin tarihinde 6nemli bir dénim noktasidir. Mozart dldiginde hem artik
yaslanmis olan Haydn hem de gen¢ Beethoven ayni anda yeni bir dizi yayh c¢algilar dortlist yazmaktaydilar.
Bu dénem Haydn'in son ve Beethoven'in ilk dortlllerini yazdiklari, Geng Prens Lobkowitz'in ise her iki besteciyi
de himayesi altina aldigi zamana denk gelir. Beethoven op. 18 yayli ¢algilar dértlllerini 1801'in sonunda, Haydn
ise op. 77 yayh calgilar dortlllerini 1802'nin baslarinda yayimlamistir. Bu ylizden Beethoven'in ilk dortlllerinin
"Haydnvari” olarak adlandiriimasi gibi, Haydn'in son ddrtlllerinin de siklikla "Beethovenvari” olarak
tanimlanmasi dogaldir. Her iki besteci de olgun Viyana okulunun muzikal simgesini olustururlar. Beethoven'in
ilk dortlileri Haydn't model alan “erken” dénem eserleriyken, Haydn'in son dortlileri ise onun bu formdaki en
yenilikci, olgunlasmis ve kusursuzlasmis yaratimlarini temsil eder (Earsense, t.y.).

Haydn'in dortlileri, senfonilerin 4 bolimli formuna sahipti fakat genellikle senfonilerde ikinci ve tigtinct bolim
olarak tasarlanan bolimler dortlilerde yer degistiriyordu. Yani besteci "allegro-menuet-agir bolim- hizli final”
dizilimini kullanmaktaydi. Birinci ve ikinci keman ddénlsimll olarak ustalik gerektiren tematik malzemeleri
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seslendirirken viyolonsel ise slrekli bas gérevinden ayrilarak temanin pargalarini olusturan bagimsiz partileri
calmaktaydi (Boran ve Seniirkmez, 2010).

Haydn'in dortlllerinin ylksek bir muzikal iletisim idealiyle 6zdeslestirilmesi, ginimiz muzik elestirmenleri
arasinda da genel olarak kabul gdrmektedir. Charles Rosen, Haydn'in 1781'de yayinlanan tnli op. 33 dortlulerini,
"tematik gelisimlerin tim dokuya uygulanmasi” ve bunun sonucunda "“artik her enstriman partisinde mevcut
olan gizgisel canhlik” yoluyla "yayh calgilar dortlileri arasinda oda muziginin en Ustlin formunu olusturanlar”
olmakla tanimlar. David Schroeder ise daha da ileri giderek Haydn'in dortlilerinin “aydinlanmanin en yiksek
hedeflerinden birinin gergeklesmesini” gozle gorulir hale getirdigini 6ne slrer. Dortlllerdeki melodiye
donustirulebilen eslikler ya da eslik gorevi de yapabilen tematik malzemelerle Ust diizey bir mizik anlayisinin
acikca ortaya konulmasi s6z konusudur (Grave, 2001). Haydn 6zellikle besteledigi yayli calgilar dortlilerinde,
calgilarin birbirleriyle etkilesimini dngdren yuksek diizeyde uyum, esitlik ve bagimsiziigi yikselten bir stil
gelistirmistir (Say, 2002).

Homer Ulrich, yayli ¢algilar dértluleri icin “...Haydn'in bestelerinin incelenmesinde o kadar blyUk bir yer tutar
ki, sadece bu eserlerin ayrintili bir aciklamasi, bestecinin tim miuzikal tarzi, gelisimi ve eserleri hakkinda
kapsamli bir fikir verebilir” demistir (Ulrich, 1948, s. 162).

Haydn'in Senfonileri ve Doértllleri usta bir bestecinin kisisel yaratimlari degil yillarca birikmis bir deneyimin
ortaya ¢ikardigi sentezlerdir. Haydn ilk andan itibaren kendisini -glinimuzde Klasik olarak adlandirilan- 'Yeni
Mizik'le 6zdeslestirmis ve cok gecmeden bu mizigin kabul gérmus lideri olmustur (Scott, 1932).

Haydn'in op. 77 yayh c¢algilar dortlis(, bestecinin Viyana'ya donlsu sonrasinda iginde bulundugu kosullarin
degismesiyle calgisal muzikteki sinirl Gretiminin énemli bir 6rnegidir. Bu dénemde, besteci yalnizca birkag
piyanolu UGcli (No. 27-30) ve 1796 tarihli trompet koncertosunu bestelemis, ancak yayl calgilar dortlileri
Uzerinde ¢alismaya devam etmistir. Op. 76 ile birlikte op. 77 dértlileri, Haydn'in bu dénemde calgisal turdeki
son blylk eserleri arasinda yer alirken, besteci ayni dénemde adirlikli olarak dini vokal eserler Uretmeye
yonelmistir (Ersoy, 2013).

Op.77, 1 numarali dortltisi birinci bolim motifleri, F major piyano Sonati Hob. XVI no 23 ile benzerlikler tasir.
1.1. Arastirmanin Amaci

Bu arastirmanin temel amaci, Haydn'in Klasik yayli dortliler gelenedine getirdigi yenilik ve katkilari daha detayli
incelemek ve op. 77, 1 numaral yayl calgilar dortlistinin bu baglamdaki 6nemini ortaya koymaktir. Eserin
stil ve armonik yapi bakimindan 6zelliklerinin incelenmesiyle, Klasik donem yayli dortlilerinin gelisiminde
onemli donim noktasi olan bu eserin daha derin bir bakis acisiyla yorumlanmasi hedeflenmistir. Ayrica, bu
calisma, Haydn donemindeki bestecilik teknikleri ve bu tekniklerin yayh dortliler Gzerindeki etkisi konusunda
bir basvuru kaynagi sunmayi1 amaclamaktadir.

1.2. Arastirmanin Onemi

Joseph Haydn, yayli ¢algilar dortlist formunun gelisiminde 6ncu bir figur olmus ve Klasik dénemde 6ne ¢ikan
bu 6nemli galgisal formun temellerini atmistir. Op. 77, no. 1 numarall yayl ¢algilar doértlisi, Haydn'in olgun
déneminin bir Griint olarak hem teknik hem de ifade bakimindan ¢ok zengin bir icerige sahiptir. Bu nedenle,
eser Uzerine yapilacak detayli bir analiz, hem Haydn'in bestecilik anlayisinin daha iyi kavranmasina hem de
yayh dortlller repertuarinin tarihsel gelisimindeki énemli unsurlarin ortaya konmasina katki saglayacaktir.
Ayrica, eser ile ilgili yapilan bu galisma, eseri icra edecek konservatuvar dgrencileri ya da profesyonel
sanatcilar icin 6nemli bir kaynak olma potansiyeli tasimaktadir.

2. YONTEM

Bu calismada gerekli verilerin elde edilmesi amaciyla kapsamli bir literatir taramasi yapimis ve nitel
arastirma yontemlerinden dokiiman incelemesi yapilmistir. Dokiiman analizi, yazili belgelerin i¢erigini titizlikle
ve sistematik olarak analiz etmek icin kullanilan bir nitel arastirma yontemidir (Wach, 2013, aktaran Kiral,
2020). Arastirma kapsaminda incelenen yayli galgilar dortliist Uzerinde nitel veri analiz yontemlerinden
icerik analizi gerceklestirilmistir. icerik analizi, belirli metin, gérsel veya isitsel materyallerin sistematik bir
sekilde incelenmesi yoluyla, bu iceriklerin anlami ve baglami hakkinda gecerli ve tekrarlanabilir sonuclar elde
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etmeyi amaclayan bir arastirma yontemidir (Krippendorff, 2004). Calismada, esere ait nota materyali detayli
bir sekilde incelenmis, eserin form yapisinin belirlenmesi igin bicimsel analiz, melodik yapinin ve detaylarin
incelenmesi amaclyla tematik analiz, armonik gelisim ve baglantilarin incelenmesi amaciyla armonik analiz
yontemleri kullaniimistir. Bunun yani sira, eserin tarihsel ve stilistik baglami degerlendirilmis, Haydn'in yayh
calgilar dortltisi repertuarindaki konumu tzerinde durulmustur. Bu analiz ¢alismasi igin Haydn'in Op. 77 No.
1 Yayli Sazlar Kuartetinin secilmesinin sebebi, eserin donemsel baglamda ele alindiginda, yenilikgi ve ¢ok
katmanli bir yapi sergileyen onemli bir eser olarak 6ne ¢ikmasidir. Eserdeki senfonik yapi, armonik ve ritmik
yenilikler bir farkhlk olusturmaktadir. Bu kuartet, Haydn'in muzik dilindeki evrimsel adimlarin arastirilabilmesi
icin uygun bir materyal sunmaktadir ve Klasik donem sonrasi gecis evresindeki rolini anlamada dnemli bir
eser olarak yerini almaktadir.

3. JOSEPH HAYDN'IN HAYATI

Joseph Haydn 1732 yilinda, Avusturya'nin Macaristan’a komsu topraklari icinde bulunan Rohrau kentinde
diinyaya gelmistir. Dénemin Kutsal Roma Germen imparatorlugu icinde yer alan Rohrau, Viyana'nin yakininda
yer aldigi icin Haydn'in hayatinda ve egitiminde dnemli bir rol oynamistir. Kilise korosunda basladigi mizik
egitimine Viyana'da St. Stephan Kilisesi’'nin muzik yoneticisinin dikkatini cekmesiyle devam etmis ve kilise
korosunda yer alarak miizik yetenegini gelistirmistir.

Haydn, ailesinin izniyle Viyana'ya giderek bu kilisenin ¢ocuk korosuna katiimis ve burada ciddi bir muzik
egitimi almistir. Kilise korolarinin yalnizca erkek ¢ocuklardan olusmasi sebebiyle Haydn, ergenlik déneminde
sesinin kalinlagmasilyla birlikte kiliseden ayrilarak Viyana'da miizikgi olarak galismaya baslamistir (Bike, t.y.).

Haydn 22 yasindayken Viyana'nin Unli muzik adami Nicolo Porpora ile tanismis ve onun yaninda eslikgi olarak
calisarak onun metodunu 6grenme firsati bulmustur. Haydn dizenli bir mizik egitimi almamistir. Yarattigi
eserlerindeki 6zgunltigu saglayan kisiligi, dikkatli bir gozlem, strekli yeni girisimler ve caliskanhgiyla ortaya
cikmistir (Say, 1985). (Gérsel 1).

Gorsel 1

Franz Joseph HAYDN (Australian Haydn Ensemble, t.y.)

Genis bir cevreye sahip olan ve soylu kisileri davetlerde sik sik bir araya getiren Karl Joseph Edlen von
Furnberg, Haydnin UnlnU duyarak 1755'te onu Weinzirl'deki evine davet etmistir. Haydn, Flrnberg'in
orkestrasi i¢in Divertimenti, Nocturne, ya da Cassations bashdiyla bir dizi eser bestelemistir. Boylece “La
Chasse" adiyla ilk dortliisi olan 1 numarali si b major dortliist ortaya cikmistir. Haydn, Weinzirl'de kaldigi siire
icerisinde yaylilar ve obua gibi Uflemeli calgilar icin bu tlirde 18 eser bestelemistir (Say, 1985).

158 Online Journal of Music Sciences, 2025, 10(1), 155-173



Joseph Haydn'in Op.77, 1 numarali yayh galgilar dortliisiiniin miizikal ve form agisindan incelenmesi

Haydn, 1760 yilinda 28 yasindayken Maria Anna ile huzursuzluklarla dolu bir evlilik yapti. Evliendikten kisa
bir stre sonra ilk muzik yoneticiligini Kont Karl von Morzin'in malikanesindeki kl¢uk orkestrada yapan
Haydn, Kont'un maddi durumunun bozulmasiyla issiz kalmistir ve Prens Paul Anton Esterhazy’nin yaninda
2. Kapellmaister! olarak goreve baslamistir. Haydn, yaklasik 30 yil boyunca Esterhazy ailesinin hizmetinde
mizik kariyerini devam ettirmistir (Kaygisiz, 1999).

Besteci, 1766 yilinda sarayin Kapellmeister'i Werner'in 6lumu Uzerine Kapellmeister gorevini devralmistir. Bu
tarihten itibaren sarayin bitin muzik etkinliklerinin ve konserlerde icra edilecek miziklerin bestelenmesi de
onun sorumluluguna gecmistir. Ayni yil, 1762 yilinda 6len Prens Esterhazy'nin yerine tahta gecen kardesi
Prens Miklos Viyana'nin 30 km glineyinde bir saray insa ettirmis ve Haydn'l buraya yerlestirmistir. Sarayin
zengin olanaklarina ragmen Haydn, Viyana'nin hareketli canli sanat diinyasindan oldukga uzak kalmisti ve
etrafindaki sanatsal ve entelektlel gelisimlerden uzaklasmisti. Bu ylzden Haydn, yaratimlarinda sadece
kendi hayal glicine glivenmek zorunda kalmisti. Haydn ancak 10 yillik bir zorunlu inzivadan sonra Viyanali
meslektaslariyla bir araya gelebildi. Bu 10 yillik slirede Haydn kendine 6zgl melodik, armonik, ritmik buluslar
ve orkestrasyon yontemleri gelistirdi. Bunlar ileride Mozart ve Beethoven'in muzikal anlayisini da etkileyecekti.

Haydn Esterhazy ailesinin yanina ilk yerlestiginde Saray disindan herhangi bir gorevi kabul etme izni yoktu
ancak 1779 yilinda Haydn Prens Miklos ile imzaladigi yeni kontratla birlikte saray disindan da beste siparislerini
kabul etme hakkini aldi ve bdylece Haydn'in Unu genis bir alana yayildi ve yapitlari blyuk kitlelere ulasmaya
basladi (Boran ve Seniirkmez, 2010).

Bu dénemde 93 ile 104 numaralar arasindaki 12 Londra senfonisini besteledi. Bu senfonileri bestelemesinin
hikayesi ise sdyledir: 1790 yilinda kemanci ve emprezaryo J.P. Salomon, Haydn'l ingiltere'ye davet etmis ve
ondan 12 senfoni yazmasini ve yénetmesini talep etmistir. Haydn, ingilizler tarafindan uzun zamandir taninan
ve sevilen bir sanatgi olarak Londra’da herhangi bir hayal kirikhgi yaratmamak i¢in Londra senfonileri Gzerinde
bitln yaraticihgini kullanmistir. Yaklasik 40 yillik tecriibesi sonucunda, edinmis oldugu tim bilgileri daha
genis bir perspektifle eserlerde islemis, daha parlak orkestrasyon teknikleri ve yenilikgi armonik gelisimlerle
eserlerini donatmistir (Boran ve Seniirkmez, 2010).

Haydn, yasaminin by Uk bir bolimuni Viyana'da gecirmis ve bu slirecte sehrin zengin mizik kdltlrinden derin
bir sekilde etkilenmistir. Sanat anlayisi, Viyana'ya 6zgu estetik ve begdeni kriterleri dogrultusunda sekillenmis,
bu durum onun muzikal yaraticiligini belirgin bir sekilde etkilemistir. Haydn'in bu baglamda gelistirdigi sanatsal
Uslup, onu Viyana Klasik Dénemi'nin 6nde gelen bestecilerinden biri olarak konumlandirmistir (Say, 2010).

Joseph Haydn, muzik kariyerine ge¢ Barok donemine 6zgl Avusturya himaye sisteminin etkisi altinda
baslamis ve daha sonra hayatinda bagimsiz bir besteci olarak ¢alismistir. 1760'larin basindan itibaren muzik
cevrelerinde 6n plana cikan Haydn, 1780'lere kadar Avrupa’nin en etkili bestecilerinden biri olarak taninmis ve
Viyana Klasik Doneminin sekillenmesinde dnemli rol oynamistir. Calismalari bigim ve Uslup agisindan Klasik
muzigin standartlarini by ik 6l¢tide belirlemistir. Haydn'in yaratici gicli, ddnemin kultlrel ve estetik anlayisin
derinden yansitmaktadir.

Haydn, 31 Mayis 1809 yilinda Viyana'da vefat etmistir. Oliimiinden sonra da eserleri genis bir kitle tarafindan
icra edilmeye devam etmis ve bestecilik gelenedinde 6nemli bir yere sahip olmustur (Muller, 1932).

4. BULGULAR

4. Birinci Boliim

Sol major tonunda yazilan eserin ilk bolimu Scherzo havasindadir. 1. kemanda ¢arpmalarla stislenmis noktali
bir ritme sahip melodik yapi ana temayi duyurur. Ylruk bir tempoya sahip olan bélimde tema, diger partiler

tarafindan birbirini tekrarlayan doértlik notalarla olusturulan akorlarla desteklenir. Bu ritmik yapi, bélimde
dinamik bir duyulus saglar (Gorsel 2).

T Kappelmeister: Kilise korosunun sefi
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Gorsel 2

1. Bélimdiin Giris Temasi

Violine I

Violine IT

Viola

Violoncello

Allegro moderato
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9. dlcudeki temanin gelisiminde eslik yuriyusind kismen birinci ve ikinci keman partisi duyururken ¢arpmali
ve noktall ritme sahip motifleri kisa siireligine viyola ve ¢ello partisi devralir (Gorsel 3).

Gorsel 3

9. Olgiide Temanin Gelisiminde Eslik Yiiriiyisiinii Birinci ve ikinci Keman Partisi Duyuruyor. Carpmali ve Noktali Ritme
Sahip Motifleri Kisa Sdreligine Viyola ve Cello Partisi Devraliyor.

9. 8lcii
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15. dlgclide tema yeniden duyulur ve cesitli armonik gelisimler baslar. Temanin tekrar duyulusunda noktal
ritme sahip temaya cello ayni sekilde cevap verir.
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Burada cello partisinde “piano” nliansi yazsa da cello bu motifi belirgin ¢almalidir. 19. éiclde temanin farkl bir
versiyonu lcleme arpejler seklinde duyulur. Once birinci kemanin duyurdugu motifleri 2. keman bir diyalog

seklinde benzer yapilarla duyurur (Gorsel 4).

Gorsel 4
Temanin Ucleme Arpej Motifleriyle Olusturulan Versiyonu. 2. Keman Arpej Motiflere 2. ve 3. Vuruslarda Cevap Veriyor.

19. 8lcii

21. Olcliide 1. kemanda duyulan ve tekrar eden (st oktavdaki fa notasini 22. dlclide 2. keman devralir ve
Olcliniin Gglincl vurusundan itibaren tekrar 1. kemana birakir. 23. dlcinun ilk iki vurusunda fa notalari tekrar
2. kemana gecer. Buradaki fa notalari iki keman tarafindan tek bir enstriiman ¢aliyormus gibi duyurulmalidir

(Gorsel 5).

Gorsel 5
1. Kemandan 2. Kemana Gegen ve Tek Bir Enstriimanmis Gibi Calinmasi Gereken Fa Notalari. (Ok isaretli)

/

21. 6lcu

—-

28. Olclide tema tekrar baslar ve bu sefer ¢elloda duyulur. Haydn burada temayi ¢elloya vererek alt oktavdan
duyulmasini saglamis ve temada koyu bir renk yaratmistir. 32. élglide temayi tekrar 1. keman devralir ve gello

temaya kliclk motiflerle cevap verir (Gorsel 6).

Gorsel 6
28. Olclide Celloda Baslayan Tema. 32. Olciide Temay: Keman Devraliyor.

o
—t "I £+ . Kemanda baslayan tema
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27. 6lclide yeniden baslayan temaya viyola ve ikinci keman partileri tekrar eden bagli sekizlik notalardan olusan
motiflerle eslik ederler. 39. dlclide baslayan 2. kemanin duyurdugu legato bir yapida olan kdprii climlesinde
viyola, iki 6lct boyunca ucleme sekizliklerden olusan arpej yapisindaki motiflerle eslik eder sonraki olglide bu
esligi 2. keman devralir. Temayi da 1. keman devralir (Gorsel 7).
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Gorsel 7
39. Olciide Ikinci Kemanin Duyurdugu Képrii Ciimlesi. 41. Olciide Temay: 1. Keman Devraliyor.
Temay: keman devraliyor
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46. olgude birinci keman lgleme sekizlik notalardan olusan gelisim temasi bolimu oldukga hareketlendirerek
birinci temanin bitisini hazirlar. Bu tema teknik agidan bolimiin geneline gore daha zordur. 58. dl¢lide tim
enstriimanlarin katilimiyla calinan arpejlerden olusan gicli bir final ilk sergiyi bitirir (Gorsel 8).

Gorsel 8

ik Serginin Giiglii Finali

58. dlgui

63. Olclide tim enstriimanlar do major tonuna ani bir modUilasyon yapmak lizere si ve fa# notalarini tinlatirlar.
Buradaki tema, ilk duyulan temanin unsurlari kullanilarak geligtirilmistir. 65. dlgiiden itibaren ¢esitli armonik
gelisimlerle tema 70. dlciide mi mindr tonuna ulasir (Gorsel 9).

Gorsel 9

63. Olglide Tiim Enstriimanlarin Do Majér Tonuna Modiilasyon Hazirligi. 70. Olciide Mi Minére Ulasan Armonik Gelisim.
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Cumleler igerisinde armonik degisiklikler olsa da 82. dlgliye kadar mi mindr tonu devam eder. 87. dlgiide 1.
keman ilk temay! tekrar duyurur. Bu noktada cello temayi 1. kemanla paylasir (Gorsel 10).

Gorsel 10
1. Kemanda Gelen ilk Tema ve Cellonun Cevap Motifleri.

90 2
= = el

87. 8lcii

105. dlcude daha dnce 32. QIgUde duyulan kdprii temasi 2. keman tarafindan tekrar duyurulur. iki 6l¢ii sonra
tema 1. kemanda yankilanir. llerleyen olclilerde bu tema gesitli armonik degisimlerle gelisir (Gorsel 11).

Gorsel 11
105. Olclide 2. Kemanda Baslayan ve 32. Olclide Seslendirilmis Olan Képrii Temasi. 107. Olciide 1. Keman Devraliyor.

110
£ty £ F» Foon

— 3
v § m.0.

105. 8¢ == : rees—p iflelf -

127. Olglde tema, tim enstrimanlarin Unison olarak caldidi arpej motifiyle finaline ulasir. Bu final, eseri
yeniden 128. dlguideki sergiye getirir. 149. dl¢lide birinci kemanda U¢leme arpejlerden olusan tema baslar. 157.
Olclide temaya sadece ikinci keman eslik eder. 162. dlgiide cello eslige arpej motifleriyle katilir. Ayni dlgide
viyola da uzun cift seslerle eslik partisini tamamlar (Gorsel 12).

Gorsel 12
157, Olgiide Baslayan 1. ve 2. Kemanin Diieti. 162. Olgiide Viyola ve Cello Eslige Katiliyorlar.

%:‘ .phg_ﬁi.#'#. ;

et ettty
157. 6lgu ; ; =y

165. Olclide arpej motiflerine ikinci keman ve viyola partileri de katilir. 180. 6l¢clide 1. keman arpejli motiflerle
finali hazirlar. 186. dl¢clide tum enstrimanlar bolimin temasinin karakterini olusturan noktal ritmik yapiyi
duyururlar ve bolim gucli akorlarla sona erer.
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4.2.2.B6liim

Adagio tempoya sahip bu bélim Unison bir giris motifiyle baslar (Gorsel 13).

Gorsel 13

2. Béliimiin Unison Giris Temasi.

BOIUm mi bemol major tonunda yazilmistir. Haydn bolimu ilk bolimin tonu olan sol majorin biylk Ucli
asagisinda baslatmis ve tempo olarak yavaslarken ayni zamanda tonal agidan bir dinginlesme etkisi
yaratmistir. Bu ton gegisi birbiri ile baglantisiz degildir, clinkii mi bemol majér tonunun Utglincl derecesi ilk
bolimun tonunun mindraddr.

Haydn bolimin ana temasinda kullandigi noktali ritimlerle ilk bolimle organik bag kurmustur. 16. 6l¢liden
itibaren bu sefer ¢ellonun duyurdugu ana temanin eslik partileri baslar. 2. keman ve viyolanin ¢aldigi bu eslik
birinci bélimde tekrar eden doértliik notalarin olusturdugu eslik tarzinin sekizlik notalarla olusturulmus halidir
(Gorsel 14).

Gorsel 14
16. Olgiide Cellonun Duyurdudu Ana Tema.
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Bolumun temposundan dolayi bu eslik her iki bolimde de yaklasik ayni tempoda duyulur. 18. dl¢tide bolim
si mindr tonuna moddulasyon yapar. 22. dl¢gude ton si major olur. 23. dl¢ctden itibaren birinci kemanin solosu
onaltilik notalarin olusturdugu kiclik motiflerle bu adir bélime hareket kazandirir (Gérsel 15).
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Gorsel 15

1. Kemanin 16'liklarla Olusturdugu Hareketli Ctimle.

Si major

: i NAAEEGAA Becaiiid
PREE R RN > 5 R o e Fors =r=c=coo!
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22.8lci

32. dlcude birinci keman bir baglanti gam ile ana temaya doner. Ana temaya donllen 33. dlgide bolim
re bemol majore modilasyon yapar. 36. dl¢liden itibaren bir dizi armonik gelisim ile 38. dlgide boélim do
major tonuna ulasir. 43. dlgide ana tema re bemol major tonunda baslar. Ani bir dedisim gibi goriinen bu
modiilasyon, ana temanin bir dlgcl once bittigi do major tonunun, temanin tekrar basladigi re bemol major
tonunun 7. derecesi olarak kullaniimasiyla aslinda son derece uyumlu bir baglantidir. Haydn bu bitiriste her
enstriimanda do notasini kullanarak bu 7. derece duyulusunu etkili sekilde saglamistir. Re bemole ilk gegilen
noktadan bir 6nceki 6l¢lide tim enstrimanlar Unisondur. Besteci, 42. dl¢lide kullandigi puandorg ile bir bitis
etkisi yaratmis ve Re bemol major tonunda tekrar baslayan ana temanin sirpriz etkisini de arttirmistir (Gérsel
16).

Gorsel 16

43. Olciide Re Bemol Majér Tonunda Baslayan Ana Tema. Re Bemol Majére Gecmeden Once Tiim Enstriimanlarin Unison
Olarak Do Tinlattigi Puandorg.
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Unison  43. 8l

Buna benzer bir direkt ton degisimi birinci bélimde de kullaniimistir. 55. dlclide yeniden sergi baslar. 59.
Olclide viyola ve cello temayi tekrar duyurur. 61. dictide cello temayi gelistirir ve ¢esitli armonik gelisimlerden
sonra 66. olclide temayi tekrar mi bemol majér tonunda viyolaya birakir (Gérsel 17).
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Gorsel 17
59. Olciide Viyola ve Cello Diietinin Duydurdugu Tema. Tema 66. Olciide Viyola Mi Bemol Majér Tonunda Tekrar Duyuruyor.

59. 6l¢l =

Tema

¥ Tema viy

70. dlclide 1. keman tekrar onaltilik notalardan olusan hareketli motifleri duyurur. ilk duyulusunda si bemol
major Uzerinde duyulan motifler bu sergide bélimin ana tonu olan mi bemol majorde duyurulur. Buradaki 1.
keman partisi 3 6lcli boyunca bir kadans dodaclamasi gibi yazilmistir (Gérsel 18).

Gorsel 18

Birinci Kemanda Bir Kadans Dogac¢lamasi Gibi Duyulan Motifler.

>
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81. dl¢lide bolim yavaslayarak bir bitis etkisi yaratir. Ancak 82. dl¢lide ¢ellonun tekrar temayi duyurdugu coda
baslar. 85. dl¢lide ana temayi 1. keman duyurur. Cift noktali dortlik nota ve bir onaltilik notanin olusturdugu
motif bir pianissimo nliansiyla iki kez daha tekrar edilerek hafif bir sekilde sona erer (Gorsel 19).
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Gorsel 19

85. Olclide Birinci Kemanin Temayi Son Kez Duyurmasiyla Hazirlanan Bitis.
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4.3. 3. B6lim

Menuet? tarzindaki bolim presto tempoya sahiptir. Geleneksel bir Menuet bélimine gore oldukga enerjik
bir yapidadir. Bolim birinci bélimle ayni ton olan sol major tonundadir. Tema tim calgilarin katihmiyla guclu
sekilde baslayan 6 adet sekizlik ve takip eden bir dortlik ve bir ikilik motifin iki kez calinmasini baz alarak
gelisir (Gorsel 20).

Gorsel 20

3. BélimUin Dinamik Giris Temasi.

Mlgn:st:tto IT1 : s 5. £> g 102 g
I (o] . .> /—-.°‘.E 3 i 'E < >

9. dlclide bu climle 1. kemanda 7. pozisyondaki la notasinin dort kez israrla duyurulmasi ve en sonunda ana
tonun 5. derecesi olan re notasina ulagmasiyla biter. Bu genis sigramalar menuet boliminu karakterize eder.
Bu clmlenin ikinci kez duyurulmasinin ardindan tema bir dizi armonik gelisimle 28. dl¢lde la minorin 5.
derecesine ulasir. 29. élclide 2. keman la minor tonundan tekrar temayi duyurur (Gorsel 21).

Gorsel 21
2. Kemanin Ana Temayi La Minérden Tekrar Duyurdugu 29. Olciide Baslayan Pasaj.
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2 Menuet %'lik 6lglde, iki kisi ile yapilan Fransiz kokenli bir Barok donem dansidir.
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33. dlclide 1. keman iki 6lcli boyunca do majérde kalir daha sonra cesitli armonik degdisimler esliginde tema
gelisir ve 55. olgcude tekrar sol major tonuna doner. Daha sonra tema geliserek trio kismina baglanir. Trio mi
bemol tonundadir. Bu ton gecisi sol major olan birinci bolim ile mi bemol major olan ikinci bolim arasindaki
ton gecisinin aynisidir. Triodaki eslik yapisi dnceki iki bolimiin bazi pasajlarindaki birbirini tekrar eden akor
yapisityla aynidir. Haydn bu eslik yapisiyla tim bdlimler arasinda bir bag kurmustur. 92. 6l¢lide bu tekrarh
yapl, 2. keman, viyola ve ¢ellonun forte ve 6 adet sekizlikten olusan enerjik vurgusuyla bu eslik kalibina belli
noktalarda glic katar ve esligi monotonlagsmaktan uzaklastirir (Gorsel 22).

Gorsel 22
92. Olgiide 2. Keman, Viyola ve Cellonun Sekizlik Notalarla Olusturdugu Vurgulu Motif.

Bu eslik yapisi trio boyunca devam eder. Trio bitiminde tekrar menuet kismina dénulir ve bdlim sona erer.

4.4. 4. Bolim

Presto tempodaki bu boltim, eserin stiregelen melodik kaliplarinin disinda yenilikgi bir yaklagimla olusturulmus
bir motifle baslar. Sol major tonundaki bu boéliimde daha ikinci notada do diyez kullaniimasi dinleyiciyi tonu
algilama konusunda sasirtan bir etki yaratir. Bununla birlikte ilk sekiz ol¢liniin Gnison olmasi da ilk basta
tonaliteyi belirsizlestiren bir etkendir. Eksik dlcu ile baslayan bélimde 3. 6lclideki re-mi-fa notalarinin 4. 6lctide
sol notasina baglanmasi bolimin tonunu agikhda kavusturur. Besteci piano nlansiyla baslayan bolimde 3.
Olclide la notasina sforzando isaretini koyarak sol major tonunu belli etmistir. 9. dlgiide 1. keman solo olarak
temayi tekrarlarken diger enstriimanlar akor yapilariyla eslik ederler (Gorsel 23).

Gorsel 23

4. Béliimin Giris Temasi.
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r Ptgsto
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1. kemandaki melodi giderek yiikselen bir dizi motifle bir oktav yukaridan tekrar duyurulur. 27. 6l¢clide melodi
bir dizi armonik gelisimle ilerler. 31. dl¢clde baslayan kanonik yapidaki bir cimle dnce cello ve viyolada
baslamak lzere sirayla 2. keman ve birinci kemanda duyurulur ve 38. dlglide bu yapi sona erer (Gorsel 24).
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Gorsel 24
31. Olgiide Baslayan Kanonik Yapi.
~ £ o ~ '\‘0 20 =
T e et e I e TED
- p——)
; = ST FFr P T T 14 I
iz PESESE IS, S S T s I T S ST S S B =
31. 8¢ EELZZ S iLis S E e Sk R - = (ERE
- & ~ - g Y > —— f e o~ r ] v ]
P ¥ %ﬂiﬁi’irrh: Fp e it
=SS =<1 ERF e ¥ PP kpppr
=== 2 16 <+ — t
%,% k ¥ : T
- = ’ ” === e

Bu kanonik yapi karmasik oldugu icin dortll Gyelerinin ¢ok dikkatli ve eszamanl saymalari 6nemlidir ¢inku
boyle bir durumda icracinin ritmi kacgirip partideki yerini kaybetmesi olasidir. 40. 6lglde 2 Olgulik bir baglanti
motifi 3 kez tekrar eder. 3. tekrar, Unison ve iki bagli sekizliklerden olusan inici bir climle ile melodik gelisiminde
devam eder, bu ctmle iki bagl sekizliklerle devam ederken 48. 6l¢linlin ikinci vurusunda dort onaltiliktan
olusan bir slisleme tek diize ilerleyen ciimleye bir anlik hareket katar (Gorsel 25).

Gorsel 25
40. Olgiiden itibaren 3 Kez Tekrar Eden Unison Baglanti Motifi. 48. Olgiiniin ikinci Vurusundaki 16'Iik Siisleme.
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Devaminda yine UGnison olarak bir yikselisle ilk temaya donmek Uzere bir donts kopristne ulasilir. 57. dlclide
ilk temay hatirlatan cimle geliserek devam eder. 64. dl¢clide 1. keman partisi hizli ve teknik agidan zorlayici
pasajlara sahip bir climleye baslar. Bu ciimle re major tonundadir. 86. dlcide bu teknik climleyi 2. keman
devralir. 90. 6lclide 2. Kemanin caldidi partiyi 1. keman bir oktav Ustten tekrar duyurur ve finale ulasir (Gorsel

26).

Gorsel 26
86. Olgiide 2. Kemanin, 1. Kemandan Devraldigi Teknik Pasajlar ve 1. Kemanin Bu Pasaiji Bir Oktav Ustten Yeniden Duyulusu.
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100. dlcude tema ana tonun 5. derecesi olan re Gzerinden tekrar duyulur. 109. dlgide Haydn ritmik bir oyunla
temay1 4/4'lik 6l¢u Uzerinde 3 vuruslu bir yapiya dondstirir ve temayi 6nce iki kemanda sonra cevap olarak
viyola ve gelloda duyurur. 6 dl¢llik bu ciimleden sonra tekrar 4 vuruslu yapiya dondlir (Gorsel 27).

Online Journal of Music Sciences, 2025, 10(1), 155-173 169



Ayse Turan

Gorsel 27
109. Olciide Baslayan, %'Liik Duyulusa Sahip 4/4'liik Tartimdaki Ciimle.
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117. dlctde tema mindr bir yapiya dontsir bdliumin ana tonu olan sol majordn ilgili mindrdnd yani mi mindru
duyurur. Tema c¢esitli gelisimlerle ilerler ve 181. dl¢lde tekrar ana ton olan sol majére ddnerek yeniden sergiye
ulasir. Tema ilk sergideki yapilara benzer sekilde ilerler. 208. dl¢ide daha dnce duyulan kanonik yapi tekrar
duyulur. 251. dlgude iki keman ve viyola ¢ello ikilisi arasinda karsilikli kisa soru-cevap yapisi aralikli olarak
duyurularak finale giden climleyi olusturur (Gorsel 28).

Gorsel 28
251. Olgliden itibaren iki Keman ve Viyola Cello ikilisinin Olusturdugu Final Hazirlik Ciimlesi.
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Joseph Haydn'in Op. 77 No. 1 yayl calgilar dortliisu, Klasik Donem'in Ust dlizey eserlerinden biridir ve
bestecinin olgunluk dénemi Uretimleri arasinda onemli bir yere sahiptir. Haydn, sadece bir Klasik dénem
bestecisi olarak degil, ayni zamanda oda miuziginin gelisiminde 6nemli bir rol oynayan bir figlr olarak
degerlendirilmelidir.

Eserin her bdlimii armonik, melodik ve stilistik olarak &zgiinliik ve teknik ustaligi bir araya getirir. ilk bslim
enerjik ve belirleyici bir ritmik yapi ile karakterize edilir. Ana tema, tiim enstriimanlarin diyaloga katildigi zengin
bir kontrpuan yapisiyla desteklenir. Bolimdeki modulasyonlar, sol major tonuyla tezat olusturan gecislerle
boliumu c¢esitlendirir. Noktall sekizlikler ve onu tamamlayan onaltiliklardan olusan ritmik yapi hem tematik
stireklilik hem de dinamik yapida gecisler saglar. ikinci béliimiin Adagio temposu, ilk b&liimiin dinamizmiyle
tezat olusturacak sekilde tasarlanmistir. Mi bemol majoér tonunda yazilan bu bolim, bir rahatlama ve dinginlik
etkisi yaratir. Haydn'in armonik gelisimdeki ustaldi, bu bélimde siklikla kullanilan, tonal merkezden uzaklasip
farkli modulasyonlara dogru hareket etme silrecinde belirginlesir. Bu gegislerin zarif ve organik bir bigcimde
islenmesi, bolimler arasindaki tematik baglarin gliclenmesine katkida bulunur.
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Uclincii béliimde, geleneksel bir menuet formu Haydn'in yaraticilidiyla daha canli ve enerjik hale getirilir. Presto
temposunda yazilan bu bdlum, ilk bolimle ayni tonda olan sol majorle baglanti kurar. Tematik gelismelerdeki
dinamizm ve trio bélimiindeki tonal degisimler, parcanin genel yapisindaki dengeyi giiclendirir. Ozellikle
eslik yapilarindaki tekrarlayan motifler, dnceki boltimlerle isitsel bir baglanti kurarak eserin i¢sel butinligunu
guclendirir.

Son bolimde yenilikci bir tema ve ona paralel bir armonik yapi bulunur. Eksik élcliyle baslayan bu bolum, ilk
birkag olglide tonal belirsizlik yaratarak dinleyiciyi sasirtir. Ancak tonalite kisa stirede belirginlesir ve parcanin
geri kalani canl, teknik olarak zorlayici pasajlarla zenginlestirilir. Kanonik ifade, enstrimanlar arasindaki
uyumu, esitligi ve ritmik calim yoluyla dinamik gecisleri vurgular. Knapp (2018) konuyla baglantili olarak bir
makalesinde kuartetin, cazibesinin ve uzun émdrlliliginin merkezinde yer alan bir kavram olan “esitler arasi
sohbet"in ifade araci olarak evrimini vurgulamistir. Ayrica makalede yayl calgilar dortlistiiniin énemi, Alman
idealist estetigiyle uyumlulugu ve sonraki besteciler icin bir 8lgiit olusturmasi agisindan da ele alinmistir. Bu
bolim, Haydn'in melodik ve ritmik gesitlilikteki ustaliginin bir gostergesi olarak distinulebilir.

Genel olarak, op. 77 bir numaral yayl calgilar dortlisl, Klasik donemin estetik anlayisini yansitan ve onu
daha da ileriye tasiyan 6nemli bir eserdir. Fry (1944) Haydn'in eserlerini Mozart ve Beethoven'in eserleriyle
karsilastirdigi makalesinde, Haydn'in yayl ¢algilar dortlilerinin senfonik veya keman merkezli geleneklerden
farkli, bagimsiz bir arag olarak oda muziginin evrimine yaptigi essiz katkilara dikkat cekmektedir.

Armonik ve melodik yaraticiligin yani sira, Haydn'in bicimsel yenilige olan egdilimi bu eserde oldukg¢a belirgindir.
Ulrich (1948), yaptidi arastirmada Joseph Haydn'in yayl calgilar dortlistiniin gelisimini sekillendirmedeki
onemli roliind vurgulayarak, yayl calgilar dortlistnin tarihsel evrimini incelemektedir. Makale, Haydn'in
yayli ¢algilar dortlllerine 1771'den itibaren yaptidi katkilarin bu tiriin bicimsel ve stilistik evrimini derinden
etkiledigini ve Haydn'in mirasinin yalnizca turlin atasi oldugunu degil, donlsturltcu bir figlr olarak bu turu
pekistirdigini savunmaktadir. Mirka (2007) ise makalesinde, Joseph Haydn'in Opus 76'daki altinci kuartetini
inceleyerek, bu eserin Haydn'in kariyerinin zirvesi ve Beethoven'in yayl ¢algilar kuartetindeki kesiflerinin
yenilikgi bir énclsl olarak énemini vurgulamaktadir. Analiz, Op. 77 no 1'in incelemesinde de sb6z edildigi
gibi Haydn'in cesur deneyselliginin ve yayh calgilar doértlist formunun gelisimi Uzerindeki kalici etkisini
vurgulamaktadir.

Op 77. 1numarali dortll, bu tlrd Gst seviyelere tasiyan yenilikci yaklasimlar sunarken, ayni zamanda déneminin
temel 6zelliklerine de sadik kalmaktadir. Bu baglamda, eser hem Haydn'in mizik tarihindeki yerini anlamak
hem de Klasik dénemin olgunlasma slirecini incelemek igin son derece degerli bir kaynaktir.
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EXTENDED ABSTRACT
1. Introduction

Joseph Haydn, a pivotal figure of the Classical period, significantly contributed to the evolution of the string
quartet genre, composing 68 quartets that expanded it's musical and structural potential. Among his final
works in this genre, the op. 77, No. 1 String Quartet (1799) exemplifies the period’s aesthetic and technical
ideals. This article offers a detailed analysis of the work, showcasing Haydn's compositional mastery and his
impact on the historical development of the string quartet.

The study includes an overview of Haydn's life, highlighting his formative years, his innovative compositional
style and his influence on contemporaries like Mozart and Beethoven. Then the traditional four-movement
structure of op. 77, No. 1, has been examined its harmonic and melodic treatments, thematic developments,
and structural innovations, particularly in the sonata form of the first movement. The article also examines
the work in its historical and stylistic context, noting that it was created simultaneously with Beethoven'’s
early quartets. As a synthesis of Haydn’s mature style, this quartet is an important touchstone of the Classical
period.

In conclusion, op. 77, no. 1 serves as an important reference for both students and professional musicians
and a guide to understanding the music of this period, emphasizing Haydn's artistic genius and the high level
that string quartets reach in the Classical period.
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Joseph Haydn'in Op.77, 1 numarali yayh galgilar dortliisiiniin miizikal ve form agisindan incelenmesi

2. Method

This research is based on a literature review and qualitative analysis. In the study, the score material of
the work was examined in detail, and all sections were analyzed in terms of harmony and formal structure.
In addition, the historical and stylistic context of the work was evaluated and its position in Haydn’s string
quartet repertoire was emphasized.

3. Findings, Discussion and Result

Joseph Haydn's String Quartet op. 77 no. 1 is an important work that exemplifies and at the same time
develops the aesthetic principles of the Classical Period. A product of Haydn's mature compositional period,
the work has a remarkable place in his oeuvre. Composed in four movements, the quartet reveals Haydn's
innovative approaches to melody, harmony and form. Harmonic analyses show that Haydn masterfully
achieves dramatic structure and dynamic balance through modulation techniques, while melodic analyses
show that Haydn demonstrates his mastery of counterpoint through creative transformations of themes. The
first movement has a strong character, displaying complex counterpoint and skillfully executed modulations.
In contrast, the second movement, composed in Adagio tempo, creates a calm and contemplative mood. The
third movement revitalizes the traditional menuet form with a dynamic and energetic interpretation. The final
movement offers thematic and harmonic innovations that underscore Haydn's creative compositional style.
The harmonic transitions used throughout the quartet serve to enhance the thematic coherence between the
movements, providing a structural balance that underlines the sophistication of the work. Considered one of
the most important works of the Classical period, op. 77 no. 1 symbolizes the culmination of Classical ideals
and contributes to the historical and aesthetic evolution of the string quartet genre by elevating it to new
heights.
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