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Editorden...
Sevgili Okurlarimiz,

Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisinin 2025 yilini ilk say1st olan Mart,
26. Cilt, 1. Sayisi ile yeniden karsimizdayiz. Her zaman oldugu gibi, 6ncelikle dergimize katki saglayan
yazarlarimiza, hakemlerimize, okurlarimiza, Akademik Danigma Kurulumuza ve Editorler Kurulumuza sizlerin
huzurunda tesekkiir ediyorum. Editorler Kurulu olarak dergimizi niceliksel ve niteliksel olarak daha iist seviyelere
tasimak icin yogun caba sarf ettigimizi sizlere bildirmek isterim. Bu sayimizda yer alan makaleleri tanitmaya
gecmeden 6nce bu sayidan itibaren dergimizdeki Teknik Sorumlu gérevinden ayrilan Karamanoglu Mehmetbey
Universitesinden Dr. Ogretim Uyesi Cetin TOPUZ’a dergimize yaptig1 katkilar1 ve dzverili calismast igin sizlerin
huzurunda tesekkiir ediyor ve bundan Sonraki ¢alismalarinda basarilar diliyor; bu sayimizdan itibaren Teknik
Sorumlu olarak aramiza katilan Usak Universitesinden Aras. Gor. Elif SAN’a hos geldiniz diyerek ¢aligmalarinda
basarilar diliyorum.

Degerli Okurlarimiz dergimize iligkin bir gelismeyi sizlerle paylagmak istiyorum. Bu sayimizdan itibaren
erken goriiniimde bekleyen makale sayimizda artis olmasi nedeniyle dergimizde yer alacak makale sayisini altidan
sekize ¢ikarma karari aldik, dolayisiyla 2025 yilinda yaymmlayacagimiz dort sayimizda da sekiz makale ile
karsmiza ¢ikacagiz. Dergimize gosterdiginiz yogun ilgi nedeniyle sizlere ¢ok tesekkiir ediyorum ve ilginizin
devamini diliyorum.

Dergimizin bu sayisinda yedi arastirma ve bir derleme makalesi yer almaktadir. Bu ¢aligmalar1 kisaca
sizlerle paylagsmak istiyorum. Bu sayimizda yayimlanan ilk aragtirma makalesi Sultan ALZAHRANI tarafindan
yiiriitiilen “Suudi Arabistan'da Down Sendromlu Ogrencilerde Yaygin Cinsel Sorunlarin Gergekligi” adl
calismadir. Bu ¢aligma, Suudi Arabistan'daki Down sendromlu 6grencilerin cinsel sorunlarini, bir dizi degisken
(6grencinin yasi, egitim programi ve ailenin ekonomik durumu) 1g181nda ebeveynlerinin ve gretmenlerinin bakis
acisindan belirlemeyi amaglamistir. Bu betimsel karsilagtirma galismasi, 68 ebeveyn ve Down sendromlu 6grenci
ile 52 6gretmenden olusan 120 kisilik bir 6rneklemle gergeklestirilmistir. Engelli 6grenciler i¢in cinsel sorunlar
anketi uygulanmig ve veriler Varyans Analizi (ANOVA) ve Tek Yonli ANOVA kullanilarak analiz edilmistir.
Bulgular, ebeveynlerine ve 6gretmenlerine gére Down sendromlu 6grencilerin yasadiklari en yaygin cinsel
sorunlarin cinsel gelisim konusunda bilgi eksikligi, ¢ocugun kendini bagkalarinin dniinde sunmasinda yasanan
zorluklar ve normal ve anormal fiziksel temas arasindaki farki ayirt edememe oldugunu géstermistir. Tek yonli
varyans analizi (ANOVA), ortalama, standart sapma ve t-testi kullanilarak hesaplanan bulgular, zihinsel engelli
ogrencilerin ebeveynlerinin ve dgretmenlerinin en yaygin cinsel sorunlara iliskin bakis agilari arasinda istatistiksel
olarak anlamli bir fark olmadigin1 ortaya koymustur. Ayrica, 6grencilerin yaslari ile kargilagtiklari cinsel sorunlar
arasinda istatistiksel olarak anlamli bir iligki bulunmamistir. Son olarak, Down sendromlu 6grencilerin ait
olduklar1 program degiskenlerine ve ailenin ekonomik durumuna gore karsilasilan cinsel sorunlarda istatistiksel
olarak anlamli farkliliklar bulunmugtur. Down sendromlu 6grencilerin ebeveynlerinin cinsel geligim hakkindaki
bilgilerini artirmak ve bu gelisimden kaynaklanan degiskenlerle nasil basa ¢ikacaklarini anlamalarini saglamak
icin bir grup danismanligi programi gelistirilmesi Onerilmistir. Aileler, dgretmenler, psikologlar ve o6zel
gereksinimlilik alaninda calisan sosyal hizmet uzmanlari igin zihinsel engelli 6grencilerin yasadigi cinsel
sorunlarin nasil tespit edilecegine dair egitim programlari gelistirilmesi gerektigi Onerilmistir. Ebeveynlerin
¢ocuklarinin karsilastigi en énemli cinsel sorunlari belirlemek ve bunlart ¢ozmek igin isbirligi yapmak {izere
ogretmenlerle iletisim ve diyalogun 6nemi konusunda egitim kurslar1 araciligryla bilinglendirilmesi gerektigi 6ne
striilmiistiir.

“Bilim ve Sanat Merkezi (BILSEM) Resim Alani Ogrencilerinin Ortak Gegmisleri” adl ikinci aragtirma
makalesi Asuman DASDEMIR tarafindan kaleme almmustir. Bu arastirmada sanat alaninda &zel yetenekli
bireylerin, yasamlariin en yakininda bulunan aile ve sosyal ¢evrelerine iliskin ortak ge¢miglerinin nasil oldugu
irdelenmek istenmistir. Nitel aragtirma yonteminin kullanildig1 bu arastirma, i¢ ige gegmis tek durum ¢aligmasi ile
desenlenmistir. Arastirmaya; 6zel yetenekli bireylerin destek egitimi aldigi izmit Bilim ve Sanat Merkezi
(BILSEM) resim yetenek alaninda egitim gérmeye hak kazanmis, 2022-2023 egitim-dgretim yilinda arastirmaci
ve ziimresinin gorsel sanatlar dersine katilan 8’1 kiz 2’si erkek 10 6grenci ve onlarin ebeveynleri katilmistir. Yari
yapilandirilmis goriisme sorularindan elde edilen veriler, arastirma sorulariyla ortiisecek sekilde betimsel olarak
analiz edilmistir. Arastirmada “Roller”, “Onaylanma”, “Ilkler” ve “Farkliliklar” olarak dért ana temaya
ulasiimistir. Ozel yetenekli bireyler igin yetenek ve yetenegin basariya doniismesinde en kritik bilesenin aile
oldugu goriilmistiir. Ailelerin demografik yapisi ile sanata iligkin tutumlarinin, 6zel yetenekli ¢ocuklarinin
sanatsal gelisimlerinde 6nemli bir etken oldugu degerlendirilmistir. Ozel yetenekli g¢ocuklarin sahip oldugu
yeteneklerin kesfedilmesi, dogru bir sekilde desteklenmesi ve dogru yerlerde kullanilmas: ile {ilke menfaatlerinin
diistiniilmiis olacag1 ve bu baglamda ebeveynlerin &zel yetenekli ¢ocuklarini yakindan takip etmeleri, onlarin
ilgilerini kesfetmeleri ve bu yonde desteklemelerinin 6zel yeteneklerin geligmesinde 6nemli bir etken olacagr ileri
stiriilmiistiir.



Ugiincii arastirma makalesi Murat Hikmet ACIKGOZ, Kiirsat OGULMUS ve Sezgin VURAN tarafindan
yiiriitilen “Ozel Egitim Ogretmen Adaylarimin Perspektifinden Meslek Tercih Nedenlerinin Incelenmesi” adl
galigmadir. Bu ¢alismada 6zel egitim bolimiine yerlesen 6gretmen adaylarimin meslek tercih nedenlerinin
goriiglere dayali olarak incelenmesi amaglanmigtir. Bu aragtirmada nitel arastirma modellerinden olgubilim
(fenomenoloji) modeli kullamlmistir. Arastirmanin katilimeilarini Karadeniz ve i¢ Anadolu bolgelerinde bulunan
dort farkli tiniversitede 6grenim goren 182 ozel egitim Ogretmenligi lisans programi birinci smif dgrencisi
olugturmustur. Arastirmanin verileri arastirmacilar tarafindan olusturulan veri toplama formu aracilifiyla
cevrimigi olarak toplanmistir. Elde edilen veriler, MAXQDA programi ile analiz edilmistir. Yapilan analizler
sonucunda elde edilen bulgulara gore, 6grencilerin 6zel egitim boliimiinii 6zgeci nedenlerden dolay: tercih ettigi,
boliime karst olumlu duygular hissettikleri ve mesleklerine iliskin ileriye doniik cogunlukla kisisel hedefler
belirledikleri goriilmiistiir. Ogrencilerin ¢ogu, boliimii tercih etmeden once arastirma yapmis ve ozel egitim
alamyla iliskili kisilerden bilgi almistir. Ogrencilerin boliimii tercih etmelerinde etkili olan kisilerin ¢ogunlukla
aile iiyeleri oldugu sonucuna ulagilmistir. Son olarak, 6grencilerin ¢ogu, 6zel egitim dgretmenligini kisiliklerine
uygun gordiiklerini ifade etmislerdir. Arastirma sonuglari genel olarak degerlendirildiginde, 6zel egitim
ogretmenliginin en ¢ok 6zgeci nedenlerden dolayi tercih edildigi ve tercihlerin ¢ogunlukla arastirilarak ve bilingli
bir sekilde yapildig1 goriilmistiir. Bu durumun 6grencilerin ileriki mesleki basarilart agisindan 6nemli ve umut
vaat edici oldugu ileri siiriilmiistiir.

“Ozel Egitim Ogretmeni Adaylarinin Mesleki Is Birligine Yonelik Tutumlariyla Ogretmenlik Yetkinlikleri
Arasindaki Iligkinin Incelenmesi” admi tasiyan dordiincii arastirma makalesi Mehmet Emin KALAYLI, Hatice
Cansu BILGIC ve Eylem DAYI tarafindan yiiriitiilmiistiir. Bu arastirmada 6zel egitim alaninda is birlik¢i calisma
becerilerine yonelik tutumlar ile 6gretmen yetkinlikleri arasindaki iligki aydinlatilarak alan yazina katki saglanmasi
amaglanmustir. Arastirma nicel arastirma tiirlerinden iliskisel tarama yonteminde kurgulanmistir. Universitelerin
ozel egitim 6gretmenligi lisans programina devam eden en az bir donem 6gretmenlik uygulamasi dersini almis
253 dgrenci arastirmaya katilmigtir. Arastirmanin verileri, “Ogretmenler Arasinda Mesleki Isbirligine Yonelik
Tutum Olgegi” ve “Ohio Ogretmen Yetkinligi Olgegi” araciligiyla toplanmistir. Verilerin ¢dziimlenmesine
gegmeden Once normallik varsayimi kontrol edilmistir. Daha sonra istatistiksel ¢oziimlemeler (korelayon,
regresyon, tek yonlii varyans analizi, bagimsiz gruplar t testi) yapilmistir. Bunun yaninda, her bir 6l¢ege iliskin
giivenirlik katsayilar1 da hesaplanmistir. Analizler sonucunda, 6gretmen adaylarinin mesleki is birligine yonelik
tutumlart ile 6gretmen yetkinlikleri ve alt boyutlar1 arasinda pozitif yonde yiiksek diizeyde iliski bulunmustur.
Ayrica d6gretmen adaylarmin mesleki is birligine yonelik tutumlarinin 6gretmen yetkinliklerini ve alt boyutlarini
pozitif yonde yordadigi belirlenmistir. Son olarak, dgretmenlik uygulamasinda agir ve ¢oklu yetersizligi olan
ogrencilerle calisan 6gretmen adaylarinin is birligine yonelik tutum diizeyleri ve dgretmen yetkinlik diizeyleri
diger yetersizlik gruplariyla ¢alisan 6gretmen adaylarindan yiiksek ¢ikmistir. Bu ¢calismanin bulgulari, 6zel egitim
ogretmen adaylarinin mesleki is birligine yonelik olumlu tutumlarinin, 6gretmen yetkinlik diizeylerini anlamli
derecede artirdigini ve farkli yetersizlik gruplariyla ¢aligmanin, 6gretmen adaylarinin mesleki gelisimini farkli
sekillerde etkiledigini gostermistir. Bu sonuglarin, 6gretmen egitim programlarinin gesitlilige ve farkli 6grenme
ihtiyaglaria duyarl yaklagimlari tesvik etmesinin 6nemini vurguladig ileri siiriilmiistiir.

Hande SAHIN, Aygen CAKMAK ve Yurdagiil ERDEM tarafindan kaleme alman besinci arastirma
makalesi “Ozel Gereksinimli Cocuga Sahip Annelerin Sosyal Izolasyon Durumlari ile Aile Yiiklerinin
Degerlendirilmesi” adin1 tasimaktadir. Bu ¢alisma, 6zel gereksinimli ¢ocuga sahip annelerin aile yiikii ve sosyal
izolasyon durumlarini ve etkileyen faktorleri belirlemek amaciyla yapilmistir. Calisma kolayda ornekleme
yontemiyle secilen 180 Tiirk anne iizerinde yiiriitiilmiis olup veriler "Bilgi Formu", "Sosyal 1zolasyon Olcegi" ve
"Zihinsel Yetersiz Cocugu Olan Aileler icin Aile Yiikii Degerlendirme Olgegi" kullanilarak toplamistir. Bazi
demografik degiskenlere gore sosyal izolasyon durumu ve aile yiiklerinin incelendigi arastirmada carpiklik ve
basiklik degerleri hesaplanmistir. Sonuglar dagilimlarin  kabul edilebilir smirlar igerisinde oldugunu
gosterdiginden, ortalamalart karsilastirmak igin ANOVA ve t-test analizi, 6l¢eklerden alinan toplam puanlarin
olas1 yordayicilarini belirlemek icin ise ¢oklu regresyon analizi kullanilmigtir. Arastirma sonuglarina gore,
annelerin orta diizeyde sosyal izolasyona ve yiiksek diizeyde aile yiikiine sahip olduklar1 bulunmustur. Annenin
yas1 ve egitim diizeyi arttik¢a sosyal izolasyon diizeyi azalmakta, 6zel gereksinimli ¢ocuk sayisi arttik¢a sosyal
izolasyon diizeyi artmakta olup bu durumun annelerin sosyal iletisimlerini etkiledigi belirlenmistir. Ayrica
annelerin egitim diizeyi yiikseldikce aile yiikii azalmakta, sahip olunan 6zel gereksinimli gocuk sayis1 arttikca da
aile yiikii artmakta oldugu sonucuna varilmistir. Ozel gereksinimli gocuga sahip olmanin sosyal iletisimlerini
etkiledigini ve esiyle sorun yagamalarina sebep oldugunu belirten annelerin de aile yiiklerinin artmakta oldugu
bulunmustur. Ayrica 6zel gereksinimli gocuga sahip olmanin sosyal iletisimi etkileme durumu, sahip olunan 6zel
gereksinimli ¢ocuk sayisi hem sosyal izolasyonun hem de aile yiikiiniin 6nemli yordayicilari oldugu da
belirlenmistir.

Bu sayida yer alan altinc arastirma makalesi olan “Zihinsel Engelli Bir Ogrgncic{g Okudugunu Anlama
ve Akiciligin Gelistirvilmesi: Bir Vaka Calismasi” adli ¢alisma Ozgiil GULER-BULBUL tarafindan kaleme
alinmistir. Bu ¢alisma, zihinsel engelli bir 6grencinin okuma akiciligini ve anlama becerilerini gelistirmede beceri
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ve performansa dayali akici okuma tekniklerini okuma sirasinda ve sonrasinda kullanilan okudugunu anlama
teknikleriyle birlestiren bir dizi miidahalenin etkililigini belirlemeyi amaglamistir. Bu ¢aligmanin 6zgiinliigiiniin,
zihinsel engelli bir ¢ocuga odaklanilmasi ve akici okuma ile okudugunu anlama tekniklerinin birlestirmesi oldugu
belirtilmistir. Bu vaka caligmasinda, Tiirkiye’de bir ortaokulun altinci sinifinda 6grenim gdren ve dzel egitim
smifinda egitim alan hafif diizeyde zihinsel engeli olan 13 yasinda bir erkek 6grenci yer almistir. Miidahale serisi
on oturumda uygulanmigtir. Yapilan miidahaleler sonucunda baslama diizeyine gére yanlis okunan kelime
sayisinda azalma, dogru okunan kelime sayisinda ve okudugunu anlama diizeyinde artis goriilmiistiir. Ogrenci
uygulama sirasinda ve sonraki haftalarda kazanimlarini siirdiirmiistiir. Sonug olarak, zihinsel engelli bir 6grenciye
yonelik gelistirilen miidahale paketi, 6grencinin akici okuma ve okudugunu anlama becerilerini gelistirmede ve
siirdirmede etkili olmustur. Sonuglarin genellenebilirligini test etmek icin ileride daha biiyiikk 6rneklemlerle
yapilacak calismalara ihtiyac oldugu belirtilmistir.

1l

“Ozel Egitim Ogretmenlerinin Program Okuryazarlk Durumlar:” admi tasiyan yedinci arastirma
makalesi Hakan GOL ve Naif ERGUN tarafindan kaleme alinmistir. Bu arastirmada 6zel egitim 6gretmenlerinin
program okuryazarlik, 6z yeterlik inang ve dgretim programina baglilik diizeyleri arasindaki iliskinin incelenmesi
ve dgretmenlerin program okuryazarlik, 6z yeterlik inang ve 6gretim programina baglilik diizeylerinin gesitli
demografik degiskenlere gore nasil degistiginin belirlenmesi amaglanmistir. Arastirmada; betimsel aragtirma
yontemlerinden iliskisel tarama modeli kullanilmigtir. Aragtirma verileri, arastirmacilar tarafindan gelistirilen
Olgekler kullanilarak toplanmustir. Arastirmanin verileri, Tiirkiye’nin farkli cografi bélgelerinde bulunan 402
(Kadin: 213, Erkek: 189) 06zel egitim Ogretmeninden toplanmistir. Analizler sonucunda &zel egitim
ogretmenlerinin program okuryazarlik, 6z yeterlik inan¢ ve programa baglilik diizeylerinin iyi diizeyde oldugu
tespit edilmigtir. Program okuryazarlik ve 6z yeterlik inang diizeylerinin cinsiyete gore farklilasmadigi, programa
baglilik diizeyinin ise cinsiyete gore kadinlarin lehine farklilastig1 saptanmistir. Program okuryazarlik ve programa
baglilik diizeyinin egitim durumuna gore farklilasmadigi, 6z yeterlik inang diizeyinin ise lisansiistii mezunlarin
lehine farklilastig1 belirlenmistir. Program okuryazarlik, 6z yeterlik inang ve programa baglilik diizeylerinin
mezuniyet alanina gore anlamli farklilasmanin oldugu saptanmistir. Program okuryazarlik, 6z yeterlik inang ve
programa baghilik diizeylerinin birbiriyle yiiksek diizeyde iliskili oldugu saptanmistir. Son olarak 6gretmen 6z
yeterlik inang ve programa baglilik diizeylerinin program okuryazarligin yordayicisi oldugu belirlenmistir. Elde
edilen bulgular dogrultusunda 6zel egitim 6gretmenlerinin program okuryazarlik, programa baglilik ve 6z yeterlik
inang diizeylerinin yliksek diizeyde oldugu sonucuna ulasilmistir.

Bu sayida yer alan son calisma bir derleme makalesidir. Serap DEMIRBILEK, Muzaffer SENCER-
OZSEZER ve Mesut DEMIRBILEK tarafindan yiiriitiilen ¢alisma “Swnif Ogretmenlerinin Kaynastirma ile Iigili
Ogretimsel Uygulamalarini Ele Alan Lisansiistii Tezlerin Incelenmesi” adini tasimaktadir. Bu arastirmada simf
ogretmenlerinin kaynastirma ile ilgili &gretimsel uygulamalarini ele alan lisansiistii tezlerin incelenmesi
amaglanmigtir. Arastirmada dokiiman analizi yontemi kullanilmigtir. Kaynastirma ile ilgili olarak sinif
ogretmenlerinin sinif i¢i 6gretimsel uygulamalarini konu alan ve 6lgiit 6rnekleme yontemiyle belirlenen toplamda
elli dort lisansiistii tez arasgtirmada analize tabi tutulmustur. Arastirmada elde edilen sonuglara bakildiginda
cikarilan yasa ve yonetmelikler ile gerceklestirilen lisansiistii caligmalarin tarihsel olarak paralellik gosterdigi
goriilmiistiir. Bununla birlikte yontemsel olarak bakildiginda sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel
uygulamalarint ele alan daha g¢ok nicel arasgtirmalarin gergeklestirildigi belirlenmistir. Nitekim daha ¢ok
betimsel/genel tarama, iligkisel tasarim ve durum caligmasi gibi tasarim ve modellerin yogun olarak kullanildigt,
ornekleme yontemi agisindan ise daha ¢ok basit tesadiifi drnekleme, 6l¢iit drnekleme, amacl drnekleme ve
maksimum ¢esitlilik Ornekleme yontemlerinin 6n plana ¢iktigi bulunmustur. Tezlerin ele aldiklart
konu/degiskenler ve tezlerin egilimlerine bakildiginda ise kaynastirma ile ilgili olarak sinif dgretmenlerinin
gerceklestirdikleri Ogretim ve smif i¢i uygulamalarin agirlik kazandigi goriilmistiir. Bununla birlikte
kaynagtirmada sinif yonetimi, 6gretmen yetkinlikleri veya yeterlikleri, 6zel egitim konusunda dgretmene destek
ile 6gretmen tutumlarini iceren konularin da gergeklestirilen lisansiistii arastirmalarda egilim olusturdugu tespit
edilmistir. Sonug olarak ele alinan tezlere bakildiginda daha ¢ok var olan durumu ve sorunlart betimlemeye dayali
bir yontem izlendigi goriilmiis ve sorunlarin ¢oziimiine yonelik veya etkili kaynastirma uygulamalaria yonelik
deneysel arastirma, dneri, planlama ve modellemelerin eksik oldugu one siiriilmiistiir.

Sevgili Okurlarimiz, dergimizin zamaninda ¢gikmasi ve niteliginin artirilmasi i¢in yogun ¢aba harcayan
Editorler Kurulunda yer alan ¢aligma arkadaslarima sizlerin huzurunda bir kez daha ¢ok tesekkiir ediyorum. Siz
degerli okurlarimiza, yazarlarimiza ve hakemlerimize destekleriniz ve katkilariniz igin tekrar tesekkiir ediyorum
ve siirecteki desteklerinizi ve katkilarmiz siirdiirmenizi rica ederek saygilarimi sunuyorum. 2025 yilinin Haziran
ayinda yayimlanacak olan 26. Cildin ikinci sayisinda tekrar bulugsmayi diliyorum...

Prof. Dr. Hatice BAKKALOGLU
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From the Editor...
Dear Readers,

We are with you again with the Ankara University Faculty of Educational Sciences Journal of Special
Education’s first issue of March 2025, Volume 26, Issue 1. As always has been, | would like to thank here those
who contributed as our authors, reviewers, readers, our Academic Advisory Board, and our Editorial Board. |
would like to indicate that as the Editorial Board, we put forth the effort to move our journal to a higher level both
quantitatively and qualitatively in the forthcoming process. Before introducing the articles in this issue, | would
like to thank for his devoted work and contributions to our journal and wish success in his future works to Dr.
Cetin TOPUZ from Karamanoglu Mehmetbey University, who left our team as one of our Technical Executives
as of this issue. I also would like to welcome Res. Assist. Elif SAN from Usak University, who has joined us as
Technical Executive in this issue, and wish her success in her work.

Dear Readers, | would like to share an update on the recent development in the journal. Since the number
of articles awaiting in early publication has increased, we have decided to increase the number of articles in our
journal from six to eight beginning with this issue, so we will be presenting you with eight articles in the four
issues we will have published in 2025. | would like to thank you very much for your great interest in our journal
and hope you continue your interest.

This issue of our journal features seven research articles and one review article. I would like to briefly
introduce them to you. The first research article in the current issue includes a study of Sultan ALZAHRANI titled
“The Reality of Common Sexual Problems for Students with Down’s Syndrome in Saudi Arabia.” The study aimed
to identify the sexual problems of students with Down’s syndrome in Saudi Arabia from the point of view of their
parents and teachers in the light of a range of variables (student’s age, educational program, and family’s economic
situation). This descriptive comparative study was based on a sample of 120 participants consisting of 68 parents
and 52 teachers caring for students with Down’s syndrome. The questionnaire of sexual problems for students
with disabilities was applied and the data was statically analyzed using Analysis of Variance (ANOVA) and One-
way ANOVA. The findings indicated that the most prevalent sexual problems experienced by students with
Down’s syndrome according to their parents and teachers are a lack of knowledge of sexual development,
difficulties in the child presenting themselves in front of others, and the inability to distinguish between normal
and abnormal physical contact. The arithmetic one-way analysis of variance (ANOVA), mean, standard deviation,
and t-test were used to calculate the findings that revealed no statistically significant differences between the
perspectives of the parents and teachers of students with intellectual disability regarding the most prevalent sexual
problems. Moreover, there was no statistically significant correlation between the student’s age and the sexual
problems they encountered. Finally, the findings found statistically significant differences in the sexual problems
encountered according to the of the program variables to which the students with Down’s syndrome belong and
the family’s economic situation. It is recommended that a group counseling program be devised for the parents of
students with Down’s syndrome to advance their knowledge of sexual development and to obtain an understanding
of how to deal with the variables resulting from such development. Develop training programs for families,
teachers, psychologists, and social workers working in special needs care on how to identify the sexual problems
experienced by intellectually disabled students. Raise parents’ awareness of the importance of communication and
dialogue with teachers to identify the most important sexual problems their children face and collaborate to resolve
them through training courses.

The second study namely "Common Backgrounds of Students in the Field of Visual Arts at Science and
Art Centers (SAC)" was authored by Asuman DASDEMIR. This study aims to investigate the common backgrounds
of artistically gifted and talented students in their immediate surroundings, including family and social
environments. This research, utilizing qualitative research methodology, is designed as an embedded single-case
study. The study involved 10 students, eight girls and two boys, who qualified for art education in the field of
painting at the Science and Art Center (SAC) in Izmit, a support center for gifted and talented students, during the
2022-2023 academic year. Both students and their parents participated in the study. Data obtained through semi-
structured interview questions were descriptively analyzed in alignment with the research questions. Four main
themes emerged from the research, namely “Roles,” “Approval,” “Firsts,” and “Differences.” The study indicates
that family plays a crucial role as the most critical component in the talent development and success of artistically
gifted and talented students. The demographic structure of families and their attitudes toward art are considered
significant factors in the artistic development of their gifted children. Discovering the talents of gifted and talented
students, supporting them accurately, and utilizing their skills in appropriate fields would contribute to the national
interest. Therefore, closely monitoring and discovering the interests of gifted children, along with providing
support in those areas, are crucial factors in developing their talents.
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The third research article in this issue is authored by Murat Hikmet ACIKGOZ, Kiirsat OGULMUS, and
Sezgin VURAN, entitled "The Career Choice Reasons of Special Education Teacher Candidates.” The aim of the
study is to examine the reasons for the preference of pre-service teachers the special education department. In this
study, phenomenology, one of the qualitative research models has been used. The participants of the study
consisted of 182 first-year students of special education teacher training program studying in four different
universities in the Black Sea and Central Anatolia regions. The data of the study were collected online through a
data collection form created by the researchers. The data were analyzed with MAXQDA software. According to
the findings, the students preferred the special education department for altruistic reasons, felt positive feelings
towards the department, and set personal goals for their profession in the future. Most of the students did research
before choosing the department and received information from people related to special education. It was
concluded that the people who influenced the students to choose the department were mostly family members.
Finally, most of the students stated that they found special education teaching suitable for their personalities. When
the results of the research are evaluated in general, it is seen that special education teacher training program is
mostly preferred for altruistic reasons and that the preferences are mostly researched and made consciously. This
situation is thought to be important and promising in terms of students' future professional success.

Mehmet Emin KALAYLI, Hatice Cansu BILGIC, and Eylem DAYI authored the fourth research article,
entitled "Investigating the Relationship Between Preservice Special Education Teachers' Attitudes Toward
Professional Collaboration and Teaching Competencies.”. This study aimed to contribute to the literature by
clarifying the relationship between attitudes towards collaborative working skills and teachers' competencies in
the field of special education. The research was designed in relational survey method, one of the quantitative
research types. A total of 253 students who were enrolled in the undergraduate special education program at the
universities and took the teaching practice course for at least one semester participated in the study. The data of
the study were collected through the "Attitude Scale towards Professional Collaboration among Teachers" and
"Ohio Teacher Competence Scale". Before analyzing the data, the assumption of normality was checked. Then,
statistical analyses (correlation, regression, one-way analysis of variance, independent groups t-test) were
performed. Reliability coefficients were also calculated for each scale. As a result of the analyses, a high positive
correlation was found between pre-service teachers' attitudes towards professional collaboration and teacher
competencies and their subdimensions. In addition, it was found that pre-service teachers' attitudes toward
professional collaboration positively predicted teacher competencies and their subdimensions. Finally, the
attitudes towards collaboration and teacher competencies of pre-service teachers working with students with severe
and multiple disabilities in teaching practice were higher than those of preservice teachers working with other
disability groups. The results of this study suggest that pre-service special education teachers' positive attitudes
towards professional collaboration significantly increase their levels of teacher efficacy, and that working with
different disability groups affects pre-service teachers' professional development in different ways. This highlights
the importance of teacher education programs to promote approaches that are sensitive to diversity and diverse
learning needs.

The fifth research article, which was authored by Hande SAHIN, Aygen CAKMAK, and Yurdagiil ERDEM
is entitled "Evaluation of the Family Burden and Social Isolation Status of Mothers of Children with Special
Needs.". This research was conducted as a descriptive study to determine the family burden and social isolation
status of mothers of children with special needs and the influencing factors. The researchers conducted the present
study on 180 Turkish mothers selected by convenience sampling and collected data using the "Information Form,"
"Social Isolation Scale,” and "Family Burden Assessment Scale for Families of Children with Intellectual
Disability." They performed data analysis using the program SPSS. The study, which examined the social isolation
status and family burdens according to some demographic variables, calculated skewness and kurtosis values.
Since the results showed that the distributions were within acceptable limits, the researchers used ANOVA and t-
test analysis to compare the means and multiple regression analysis to determine the possible predictors of the
total scores from the scales. The findings showed that respondent mothers had a moderate level of social isolation
and a high level of family burden. With an increase in respondent mothers' age and education level, their social
isolation levels decreased. Furthermore, with an increase in respondent mothers' education level, family burden
decreased. However, with the increasing number of children with special needs respondent mothers had, their
family burden increased. The family burden of respondent mothers who reported that having children with special
needs caused them to experience problems with their social communication and spouses also increased. The impact
of having a child with special needs on social communication and the number of children with special needs are
discussed as the important predictors of both social isolation and family burden.

The sixth research article in this issue, entitled "Improving Reading Comprehension and Fluency in an
Intellectually Disabled Student: A Case Study," was authored by Ozgiil GULER-BULBUL. This study aimed to
determine the effectiveness of a series of interventions that combine skill and performance-based reading fluency
techniques with reading comprehension techniques used during and after reading in improving reading fluency
and comprehension skills of an intellectually disabled student. The uniqueness of this study is that it focuses on a



child with intellectual disability, and it combines fluent reading and reading comprehension techniques. This was
a case study featuring a 13 year old male student enrolled in the sixth grade of a middle school who received
interventions in a special education class for mild intellectual disability in Turkey. The intervention series was
applied in ten sessions. As a result of the interventions, there was a decrease in the number of misread words and
increase in the number of correctly read words and reading comprehension level compared to the baseline values.
The student maintained the acquisitions he gained during the intervention and in the following weeks. In
conclusion, the intervention package developed for an intellectual disability student was effective in improving
and maintaining the student’s reading fluency and reading comprehension skills. Further studies with larger
samples are needed to test the generalizability of the results.

The seventh and the last research article, titled "Program Literacy Status of Special Education Teachers,"
was authored by Hakan GOL and Naif ERGUN. The purpose of this study is to examine the relationship between
curriculum literacy, self-efficacy beliefs and curriculum commitment levels of special education teachers. In
addition, the study also analyzed how teachers' curriculum literacy, self-efficacy beliefs and curriculum
commitment levels change according to various demographic variables. In this study, the researchers used a
descriptive-correlational research model. They obtained the research data using scales developed for this purpose.
They collected data from 402 (female: 213, male: 189) special education teachers in different geographical regions
of Turkey and analyzed it using the Statistical Package for Social Sciences (SPSS) 26 data analysis program. The
study found that special education teachers had good levels of curriculum literacy, self-efficacy beliefs, and
commitment to the curriculum. The results showed that curriculum literacy and self-efficacy belief levels did not
differ according to gender, while the level of commitment to the curriculum differed in favor of women. The
findings indicated that the level of curriculum literacy and curriculum commitment did not differ according to
educational status, while the level of self-efficacy beliefs differed in favor of teachers with graduate degrees.
Program literacy, self-efficacy belief, and program commitment levels differed significantly according to the field
of graduation. The analysis revealed that curriculum literacy, self-efficacy beliefs, and curriculum commitment
levels were highly correlated with each other. Finally, the study determined that teacher self-efficacy beliefs and
curriculum commitment levels were predictors of curriculum literacy. According to the findings, the authors
concluded that special education teachers have high levels of curriculum literacy, curriculum commitment, and
self-efficacy beliefs.

The last article in this issue is a review article, entitled "Investigation of Graduate Theses on Classroom
Teachers' Instructional Practices Related to Inclusion,” was authored by Serap DEMIRBILEK, Muzaffer
SENCER-OZSEZER, and Mesut DEMIRBILEK. This study aims to examine the doctoral theses dealing with
classroom teachers' instructional practices related to inclusion. The study used document analysis. A total of fifty-
four postgraduate theses on classroom teachers' instructional practices related to inclusion, determined by criterion
sampling, were subjected to analysis. When the results obtained in the research are examined, it is seen that the
laws and regulations enacted and the postgraduate studies carried out are historically parallel. However,
methodologically, it was seen that more quantitative analyses were conducted on classroom teachers' instructional
practices related to inclusion. It was found that designs and models such as descriptive/general survey, relational
design, and case study were used intensively, and in terms of sampling methods, simple random sampling, criterion
sampling, purposive sampling, and maximum variation sampling methods came to the fore. Again, when the
subjects/variables addressed by the theses and the tendencies of the theses were examined, it was seen that the
teaching and classroom practices carried out by classroom teachers related to inclusion gained weight. In addition,
it was determined that the topics of classroom management in inclusion, teacher competencies or qualifications,
support for teachers in special education, and teacher attitudes also formed a trend in postgraduate research. As a
result, it can be seen that a method based on describing the existing situation and problems is followed, and
experimental research, suggestions, planning, and modeling for solving problems or effective inclusion practices
are missing.

Dear Readers, in the presence of you | would like to kindly thank once again my colleagues for their
vigorous efforts, who are working with me on the Editorial Board for our journal to be published timely and to
increase its quality. | would like to thank our dear readers, authors, and reviewers for their support and
contributions once again and | would like to offer my respects to kindly request you to continue your support and
contributions during the ongoing process. | wish to be with you again in the second issue of the 26" volume which
will be published in June 2025...

Prof. Hatice BAKKALOGLU
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Abstract

Introduction: The current study aimed to identify the sexual problems of students with Down’s syndrome in Saudi
Arabia from the point of view of their parents and teachers in the light of a range of variables (student’s age,
educational program, and family’s economic situation).

Method: This descriptive comparative study was based on a sample of 120 participants consisting of 68 parents
and 52 teachers caring for students with Down’s syndrome. The questionnaire of sexual problems for students
with disabilities was applied and the data was statically analyzed using Analysis of Variance (ANOVA) and One-
way ANOVA. The findings indicated that the most prevalent sexual problems experienced by students with
Down’s syndrome according to their parents and teachers are a lack of knowledge of sexual development,
difficulties in the child presenting themselves in front of others, and the inability to distinguish between normal
and abnormal physical contact.

Findings: The arithmetic one-way analysis of variance (ANOVA), mean, standard deviation, and t-test were used
to calculate the findings that revealed no statistically significant differences between the perspectives of the parents
and teachers of students with intellectual disability regarding the most prevalent sexual problems. Moreover, there
was no statistically significant correlation between the student’s age and the sexual problems they encountered.
Finally, the findings found statistically significant differences in the sexual problems encountered according to the
of the program variables to which the students with Down’s syndrome belong and the family’s economic situation.

Discussion: It is recommended that a group counseling program be devised for the parents of students with Down’s
syndrome to advance their knowledge of sexual development and to obtain an understanding of how to deal with
the variables resulting from such development. Develop training programs for families, teachers, psychologists,
and social workers working in special needs care on how to identify the sexual problems experienced by
intellectually disabled students. Raise parents’ awareness of the importance of communication and dialogue with
teachers to identify the most important sexual problems their children face and collaborate to resolve them through
training courses.
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Introduction

Psychologists view sexuality as an essential facet of human nature. Psychoanalysts view libido or sexual
energy as an instinctual energy that serves the purpose of species survival, growth, development, and creativity.
Sexuality, in general, remains taboo; until recently, many people have refused to acknowledge that all human
beings have sexual feelings, needs, and desires, regardless of their physical or intellectual abilities (Husain et al.,
2023). However, students with Down’s syndrome have the same sexual feelings, needs, and desires as ordinary
students, and they have the right to receive sexual education and sexual healthcare as well as opportunities for
sexual expression, although sexuality for these students has historically been a matter of fear and denial (Haskan,
2023).

Students with disabilities encounter various obstacles in terms of social adaptation and social acceptance,
particularly concerning sex; Many people mistakenly believe individuals with Down syndrome exhibit sexual
deviance, but this perception requires further elaboration, and the connection between sexuality in individuals with
Down syndrome should be reinforced with a more comprehensive review of the literature. or unable to establish a
long-term sexual relationship. Paradoxically, students with Down’s syndrome are at high risk of being sexually
exploited by ordinary students (Rfat et al., 2002). Therefore, students with disabilities often have partial,
inaccurate, and contradictory sexual knowledge (Whittle & Butler, 2018). Various studies (Hole et al., 2022;
Friedman, 2023) suggest that early maturation and rapid changes in individuals with Down’s syndrome may
sometimes contribute to an increased risk of sexual issues and challenges.

Most recent findings indicate an increase in behavioral and psychological disorders among adolescents
with Down’s syndrome (Lunde et al., 2022). During puberty, adolescents begin to experience sexual attraction and
become sensitive to sexual topics, and their thoughts become preoccupied with sexual matters; in many cases,
sexual perversions can manifest in various forms such as masturbation and illegal sexual relationships (Kirkner et
al., 2022).

For students with disabilities, sexuality can cause discomfort and upset when parents attempt to suppress
their children’s sexual expression and are opposed to the idea that their children can lead independent sexual lives
(Schmidt et al., 2022). Many parents of students with Down’s syndrome take contradictory or restrictive attitudes
and avoid discussing sex with their children (Hole et al., 2022). It is therefore important for healthcare
professionals to inform parents of individuals with special needs about sexual development (Schmidt et al., 2022).

The above factors highlight those students with Down’s syndrome experience more sexual problems than
ordinary students. Therefore, the current study examines these problems from the perspective of parents and
teachers according to a range of variables.

Study Problem

Sex is integral to the emotional, moral, physical, psychological, social, and spiritual passions that make
us human beings. Although sexual activity is an intricate part of socialization for all students, promoting lifelong
sexual activity among students with intellectual and developmental disabilities is particularly critical, as they have
been systematically and routinely denied opportunities to develop and express their sexuality (Correa et al., 2022).

Sexual activity in Western societies, is often taboo, especially involving students with disabilities. Not
surprisingly, the interest in sex for students with disabilities has often been thwarted. The ability of other students
to control the sexuality of individuals with Down syndrome is influenced by several factors that can exacerbate
this phenomenon. These factors include their dependence on others for physical care, living in unsupervised
environments, lack of respect for their human rights, difficulties in seeking assistance, increased social isolation,
and limited self-defense capabilities. Moreover, living in inclusive contexts can lead to a greater likelihood of
replicating socially and culturally impoverished environments (Hole et al., 2022).

Denying society and culture of the students with disabilities' fundamental right to sexuality expression,
the perceptions of such students as being asexual can be an obstacle to safe sex education for workers who may be
affected by these views and for students with disabilities themselves, both in terms of their access to information
and being accepted as sexual creatures. This can lead to sexual problems, lack of sex education, and inappropriate
attitudes towards the sexuality of students with and without disabilities (Houtrow et al., 2021).

In the Arab context, research on the sexual challenges faced by students with Down Syndrome has been
notably limited. The researcher's observations have brought to light instances of sexual exploitation that these
students are vulnerable to, including cases of self-inflicted physical sexual abuse when left unattended, as well as
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incidents of abuse during school-to-home bus commutes and within mainstream school environments. Given the
scarcity of previous studies that addressed puberty problems (sexual and behavioral problems) for students with
Down’s syndrome in Arab societies, it is difficult in some countries (for example, the Kingdom of Saudi Arabia)
to find resources that are understandable, realistic, and tangible enough to explain the reality and causes of sexual
problems among students with Down’s syndrome. Thus, it is difficult to reach any general conclusions about the
sexual behavior of these individuals.

This study seeks to provide a clear definition of the term 'sexual problems' in the context of Down
Syndrome, address the scarcity of relevant literature with proper references, and delve into how previous studies
have approached and managed these issues. Furthermore, the study aims to articulate its unique contributions to
the existing literature and its potential applications, focusing on the perspectives of parents and teachers in Saudi

Significance of the Study

The theoretical importance lies in studying the sexual problems of students with Down’s syndrome from
the parents’ perspective, which increases our understanding of the disturbed behaviors demonstrated by these
students and how to deal with them, as well as enriching the research in this field. Despite the increased interest in
this topic at the Western and Arab levels in recent years, this interest is not commensurate with the problem and
requires more qualitative research (Michielsen & Brockschmidt, 2021). In addition, the findings may help
researchers and teachers to develop programs that help address these sexual problems, thus working to prevent
them or to develop early intervention strategies to modify them. This study can be useful for the psychological and
behavioural rehabilitation of students with Down’s syndrome in the Kingdom of Saudi Arabia at special education
centers and mainstream classrooms. The study’s findings will also have a role in developing remedial and
counseling programs for parents to help them deal with any sexual problems with their children.

Sexual Problems

Some scholars believe that sexual problems are the root of all other behavioral problems, especially since
the sexual instinct in humans is often suppressed, leading to psychological repercussions (Legano et al., 2021).
Students with Down’s syndrome face challenges in the field of sexual activity that may differ from those faced by
their peers without disabilities. For instance, students with Down’s syndrome tend to be less familiar with sex,
have fewer sexual experiences, have more negative attitudes toward sexual activities, and have more experience
of sexual abuse —often as victims— than those without intellectual disabilities (Jojo et al., 2023).

Many people misconceive that if a child has a lower 1Q, they will be less active in other areas, while
sometimes the opposite is true. This is because sexual stimulation and behavior has nothing to do with the mind,
but with the endocrine hormones. Since students with Down’s syndrome are less aware of social rules, these sexual
desires may arise sooner than for others. It was found that behavioral and sexual problems are more common
among adolescents with Down’s syndrome than in ordinary children during puberty (Friedman, 2023). Thus,
puberty is an important period for children with Down’s syndrome and their families, and this should be considered
by psychiatrists and physicians (Donnelly et al., 2023).

Students with intellectual disabilities often describe sexual behavior as a ‘bad, inappropriate, dangerous,
and forbidden thing’, and talk about it anxiously; when explaining their attitudes towards it, the attitudes of their
environment are reflected in their own attitudes. Consequently, their own experience of fear and insecurity
regarding sex leads them to suppress their sexual needs and desires and avoid topics related to sex, or to be
ambivalent regarding their sexuality (Friedman, 2023).

Given the scarcity of Arab studies in this field, it is difficult to reach any general conclusions about the
sexual behavior of students with Down’s syndrome. Defining and identifying the concept of sexual problems is
difficult and attempts to do so have not yet led to agreement or consensus, as normal sexuality differs from one
culture to another. Aromaa et al. (2023) define sexual problems as behavior that implies acts, sayings, or gestures
related to sexual matters in a context that contradicts mental health, physical health, Islamic law, and society’s
norms. Kaplan et al. (2023) define sexual problems as problems resulting from sexual puberty among students
with intellectual disabilities, which, if not addressed, can lead to perversion.

Sexual Problems Among Students with Down’s Syndrome

Previous studies have shown that acute sexual problems are stronger in students with Down’s syndrome
at home, at school, and in the street compared to ordinary students (Houtrow et al., 2021), as these students have
less knowledge about sexual issues than ordinary students. These students cannot obtain knowledge from others,

Alzahrani 2025, 26(1)



THE REALITY OF COMMON SEXUAL PROBLEMS FOR STUDENTS WITH DOWN’S SYNDROME IN SAUDI ARABIA 4
as they often cannot read and understand books and magazines as sources of information in this regard. They are
also not typically given adequate opportunities in schools to be taught these matters (Carter et al., 2021).

The most prominent sexual problems and disorders among adolescents with Down’s syndrome are
(Nelson et al., 2020):

1. Excessive masturbation.

2. Sexual identity disorder and sexual behavior disorder, and the associated psychological and social
incompatibility.

Homosexuality.

Exhibitionism.

Uttering obscene sexual words and phrases.
Playing with genitals.

Sexual contact with others.

Frequent touching and tampering with the genitals of others.

© ©® N o 0~ oow

Uncontrolled sexual promiscuity.
10. Harassment of peers.
11. Rude and obscene phone calls.

12. Anomalous sexual perversions represented in anomalies that have nothing to do with normal sexual
contact, such as fetishism, sexual aggression and violence, fetishizing the clothes and accessories of the
opposite sex, and a morbid attraction to corpses.

Students with Down’s syndrome often experience feelings of discomfort, shame, fear, and guilt regarding
their genitals, sexual reactions, and feelings that are part of the normal maturation process. During adolescence
and puberty, interest in their sexuality increases, although this may be accompanied by anxiety, fear, and confusion.
The most common type of sexual practice is masturbation in public. Similarly, expressions of homosexuality may
reflect the inability of an intellectually disabled person to fulfil his sexual needs in a heterosexual environment, or
there may be no conditions for such contact (Dagli et al., 2020).

Experiencing Sexual Exploitation Among Students with Down’s Syndrome

Undoubtedly, students with disabilities are more exposed to sexual violence, exploitation, and abuse than
others. The percentage of sexual exploitation and abuse against people with disabilities is higher as abusers take
advantage of their cognitive abilities and lack of family members or other carers (Correa et al., 2022). Thus, these
students require more information related to sex, sexual behavior, sexual functioning, and mutual social
relationships with others. There is an urgent need for appropriate ways to communicate with students with Down’s
syndrome in terms of information regarding sexual exploitation and beliefs about certain sexual behaviors. Aside
from this being very difficult, it is compounded by the negative consequences of their disability and exposure to
sexual exploitation.

It is possible to address this by developing educational curricula in a language commensurate with the
capabilities, personality, and psychological structure of students with Down’s syndrome so that they can obtain
information related to sexual activity and development. Family members can also help by discussing the topic and
helping their children to understand the concepts related to sexual development and appropriate and inappropriate
behaviors, and encouraging them to speak up if they have been exposed to any sexual exploitation or inappropriate
behavior.

After reviewing the previous studies, it was found that there is an interest in studying sexual problems
and their associated factors. Some studies covered demographic variables such as sex, socioeconomic status, and
parents’ educational level, but most dealt with sexual problems among adolescents. Therefore, the current study
aims to examine sexual problems among students with Down’s syndrome from the perspective of their parents and
teachers according to the variables of educational program and the family’s socioeconomic status.
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Study Questions

1. What are the most prevalent sexual problems experienced by students with Down’s syndrome from the
perspective of their parents and teachers?

2. Are there differences regarding the reality of the problems experienced by students with Down’s
syndrome that can be attributed to the variables of child’s age, educational program, and family’s
socioeconomic status?

3. What are the differences between the perspectives of parents and teachers in terms of the sexual problems
experienced by students with Down’s syndrome?

Method

The descriptive comparative approach is the most appropriate scientific research methodology for this
study. This method summarizes the current understanding of the topic within social sciences research, and then
analyzes cases that can help identify the relationships between the variables and provide an appropriate explanation
for them (McConnell et al., 2021).

Population and Sample

There were 120 participants randomly selected from Jeddah city in the study, including 52 teachers and
68 parents of students with Down syndrome. The features of the students were heterogeneous, comprising boys
and females with low attendance rates. These students showed lower levels of intelligence or cognitive functioning,
as well as delays in communication and self-care abilities like dressing, eating, and using the restroom. Notably,
47.5% of participants reported an average monthly income of SAR 10,000-15,000, placing them in the intermediate
socioeconomic status category. The average age of the pupils was 12.57 years, with a 4.87-point standard
deviation.

Study Tool

The 40-item Questionnaire of Sexual Problems for Students with Down's Syndrome, created by Akl and
Jacob in 2015, was used in the study. A maximum total score of 40 can be achieved by rating each item on the
questionnaire as either "Yes" (scored as 1) or "No" (scored as 0). This measure, which includes both positively
and negatively oriented items, is designed to assess whether or not adolescents with Down syndrome experience
sexual problems. Although the study stated that the questionnaire was validated using a Pearson's correlation
coefficient test, particular test results are not given. The questionnaire has, nevertheless, been used in studies
before. It is important to note that attempts have been made to modify the questionnaire to fit various cultural
settings. To guarantee the questionnaire's applicability and efficacy in a variety of contexts, several adaptation
initiatives are essential (Marlow et al., 2023).

Reliability of the Study Tool
Interrater Validity

In order to establish the questionnaire’s reliability, a rigorous process was undertaken. Nine experts with
specializations in the field of special education were actively engaged in the assessment. The procedure
encompassed multiple rounds of review, during which the researcher diligently sought their guidance and valuable
suggestions. These iterative evaluations were instrumental in refining and fine-tuning the questionnaire until its
final form was reached.

Internal Consistency (Constructive Validity)

After validating the questionnaire, the researcher distributed it to a group of 10 respondents through an
electronic link. The study received feedback from 8 of these participants, contributing to the overall assessment of
the questionnaire's effectiveness. The responses were then inserted into the SPSS program. The researcher
calculated the Pearson correlation coefficient to measure the internal consistency of the questionnaire by
calculating the correlation factor between the degree of each paragraph and the overall degree of the standard to
which the paragraph belongs. All standards showed positive correlation values at a statistical level of 0.01, meaning
that the questionnaire’s phrases had high validity and measured the attributes they were designed to measure.
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Reliability of the Tool

To verify the reliability of the research tool, the researcher used Cronbach’s alpha. The results showed
that the reliability values were high, ranging from 0.885 to 0.934. The total reliability value amounted to 0.969,
indicating that the questionnaire had a high degree of reliability and could be relied upon for use in the study.

Psychometric Properties of the Questionnaire in the Current Study

The psychometric properties of the questionnaire were evaluated by applying it to a study sample
comprising 120 parents and teachers of students with Down’s syndrome. The questionnaire, consisting of 10 items,
was employed to measure a range of attributes related to sexual problems in this population. It utilized a A-F
grading system with scores computed using Likert scale. The interpretation of scores was based on total score
interpretation, and the questionnaire did not include any sub questionnaires. The results of internal validity
assessments affirmed the questionnaire's high level of validity, instilling confidence in the study’s findings.

The data analysis for this study employed Analysis of Variance (ANOVA) as the primary statistical
technique. ANOVA is a robust method for assessing group differences when comparing more than two groups. To
ensure the validity of this analysis, the study also included tests to assess data homogeneity. The results of these
tests demonstrated the comparability and consistency of the data across the groups, bolstering the reliability of the
ANOVA findings.

Findings

RQ1: What Are the Most Prevalent Sexual Problems Experienced by Students with Down’s Syndrome from
the Perspective of their Parents and Teachers?

Both parents and teachers have their opinion about the most prevalent sexual problems experienced by
students with Down’s syndrome. To clarify that and answering the first question, the frequencies and percentages
of the participants’ answers were calculated. The findings showed that the most prevalent sexual problems among
students with Down’s syndrome from the perspective of parents and teachers is the lack of knowledge of sexual
development and the results are presented in Table 1.

Table 1

Frequencies and Percentages of Common Sexual Problems Experienced by Intellectually Disabled Students
from the Perspective of Parents and Teachers

Phrase Sexual problems Frequency Percentage
1 He is ignorant of appropriate information regarding sexual development. 105 87.5
2 He finds it difficult to introduce himself in front of others. 96 80.0
6 He finds it difficult to distinguish between innocent and non-innocent touch. 92 76.7
17 He knows the seriousness of illegal sexual intercourse and its dangerous diseases. 92 76.7
19 It is difficult for him to recognize the differences between the two sexes and their 89 749
roles. '
23 He seeks permission before entering a place where others are present. 80 66.7
4 He has difficulty distinguishing between the expected roles of males and females. 77 64.2
25 He turns a blind eye to the genitals of others if they are exposed. 77 64.2

He has difficulty distinguishing the difference between the male greeting and the

7 - 76 63.3
female greeting.
9 He tends to exaggerate in hugging and embracing others indiscriminately. 76 63.3
13 He lacks distinction between public and private places. 76 63.3
8 He has poor ability to say no in situations that call for it. 75 62.5
12 He has difficulty distinguishing physical privacy for himself and others. 75 62.5
15 He finds it difficult to express his desire to be alone. 75 62.5
40 He can protect himself against sexual abuse and exploitation. 75 62.5
14 He can distinguish between public social behavior and private behavior. 74 61.7
38 He has difficulty adapting to body changes during puberty. 74 61.7
He has difficulty realizing the meaning of some social occasions such as
3 : 73 60.8
engagements and weddings.
28 He plays and tampers with his genitals. 69 575
27 He makes signs, gestures, and words with sexual connotations. 68 56.7
10 He is unable to distinguish human ties: a friend, a brother, a sister, a colleague. 64 53.3
37 He has no interest in changing his clothes after a wet dream or masturbation. 63 52.5
2% He informs his father or teacher if something inappropriate or sexual has happened 58 483
to him. '
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Table 1 (continue)

Phrase Sexual problems Frequency Percentage
33 He has sexual and homosexual identity disorders. 57 475
16 He can take care of his genitals and sensitive body areas and clean them. 56 46.7
11 He knows his genitals and their functions. 50 41.7
18 He makes sexual contact with others. 50 41.7
20 He undresses in front of others. 50 41.7
34 He tries to touch the genitals of his peers. 48 40.0
21 He experiences tampering of his genitals by another person. 45 375
35 He practices masturbation in secret. 43 35.8
22 He touches with his hand or mouth the most private body parts of another person. 37 30.8

5 He sexually harasses his brothers and sisters to the point where leaving him alone 35 9.2
with them is inappropriate. '
24 He can go to the bathroom on his own. 35 29.2
39 He sexually plays with dolls. 35 29.2
31 He sexually harasses his brothers and sisters to the point where it is inappropriate to 33 275
leave him alone with them. :
29 He tends to watch sex movies on the TV, internet, and mobile phone. 29 24.2
36 He practices masturbation in public. 25 20.8
30 He discusses sex with strangers. 22 18.3
32 He reviews books and magazines that contain pornographic images. 18 15.0

The most prevalent sexual problems among students with Down’s syndrome from the perspective of
parents and teachers is the lack of knowledge of sexual development. Phrase 1: ‘He is ignorant of appropriate
information regarding sexual development’ had the highest frequency of ‘Yes’ responses at 8§7.5%, followed by
phrase 2: ‘He finds it difficult to introduce himself in front of others’ at 80.5%. In third place was phrase 6: ‘His
poor ability to distinguish between innocent and non-innocent touch’, which totaled 76.7% of the responses.

The least prevalent sexual problems are tampering of their genitals by others at 37.5%, practicing
masturbation in secret at 35.8%, and touching the most private body parts of others with a percentage of 30.8%.
Moreover, sexual harassment of siblings and playing sexually with dolls both totaled 29.2%, followed by
practicing masturbation in public and discussing sex with strangers at 20.8% and 18.3%, respectively. In last place
came the problem of purchasing books and magazines that contain pornographic images, with the lowest
percentage of 15.0%.

RQ2: Are There Differences Regarding the Reality of the Problems Experienced by Students with Down’s
Syndrome That Can Be Attributed to the Variables of Child’s Age, Educational Program, and Family’s
Socioeconomic Status?

Age

To answer this question, the correlation coefficient between the students’ sexual problems and their age
was calculated. The findings showed no statistically significant correlation between the student’s age and sexual
problems, as the relationship between the total score on the questionnaire of sexual problems and the student’s age
was not statistically significant and the correlation coefficient was low. This was also evident in the correlation
coefficients between the student’s age and each problem separately, except for the poor ability to distinguish
between innocent and non-innocent touch and practicing masturbation in secret (at a 0.05 significance level).

Educational Program

To answer this question, the statistical design was tested using a one-way analysis of variance (ANOVA).
The findings showed that there are statistically significant differences between sexual problems and the program
variable to which the students belong. Table 2 presented the results in details.
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Table 2

8

One-Way ANOVA for the Impact of Educational Program on Sexual Problems Experienced by Students with

Down’s Syndrome

Sexual problems

Educational program

Average Deviation Difference Sig.

He is ignorant of the appropriate
information regarding sexual
development

He finds it difficult to introduce
himself in front of others

He has difficulty realizing the meaning
of social occasions such as
engagements and weddings

He has difficulty distinguishing
between the expected roles of males
and females

He sexually harasses his brothers and
sisters to the point where leaving him
alone with them is inappropriate

He has poor ability to distinguish
between innocent and non-innocent
touch

He has difficulty distinguishing the
difference between the male greeting
and the female greeting

He has poor ability to say no in
situations that call for it

He tends to exaggerate in hugging and
embracing others indiscriminately

He cannot distinguish human ties: a
friend, a brother, a sister, a colleague

He knows his genitals and their
functions

He has difficulty distinguishing the
physical privacy for himself and
others

He lacks distinction between public
and private places

He can distinguish between public
social behavior and private behavior

He finds it difficult to express his
desire to be alone

He can take care of his genitals and
sensitive body areas and clean them

He knows the seriousness of illegal
sexual intercourse and its dangerous
diseases

He makes sexual contact with others

It is difficult for him to recognize the
differences between the two sexes and
their roles

He undresses in front of others

He experiences tampering of his
genitals by another person

Special education institute

Mainstream program in an ordinary school

Special education institute
Mainstream program in an ordinary school

Special education institute

Mainstream program in an ordinary school

Special education institute

Mainstream program in an ordinary school

Special education institute

Mainstream program in an ordinary school

Special education institute
Mainstream program in an ordinary school

Special education institute

Mainstream program in an ordinary school

Special education institute
Mainstream program in an ordinary school

Special education institute
Mainstream program in an ordinary school

Special education institute
Mainstream program in an ordinary school

Special education institute
Mainstream program in an ordinary school

Special education institute

Mainstream program in an ordinary school

Special education institute
Mainstream program in an ordinary school
Special education institute
Mainstream program in an ordinary school

Special education institute
Mainstream program in an ordinary school

Special education institute
Mainstream program in an ordinary school

Special education institute

Mainstream program in an ordinary school

Special education institute
Mainstream program in an ordinary school

Special education institute

Mainstream program in an ordinary school

Special education institute
Mainstream program in an ordinary school
Special education institute
Mainstream program in an ordinary school

.90
.87

.83
.79
.83

.53
.87
.57
.33
.28
.83
74
.90
.54

73
.59
.67
.62
.67
49
.53
.38
.67

.61

a7
.59
.60
.62
.80
.57
.57
43
.67

.80

.37
43
.83

71

.63
.34
43
.36

.305
342

379
410
379

.502
.346
498
479
450
379
439
.305
501

450
495
479
.488
479
.503
.507
488
479

490

430
495
498
.488
407
498
.504
498
479

402

490
498
379

456

490
478
.504
481

.225

274

8.994

9.346

331

.985

13.414

2.003

.188

2.878

2.245

.292

3.090

.046

5.374

1.602

2.241

406

1.751

8.120

574

.636

.602

.003

.003

.566

.323

.000

.160

.665

.092

137

.590

.081

.830

.022

.208

137

.525

.188

.005

450
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Table 2 (continue)
Sexual problems Educational program Average Deviation Difference  Sig.
He touches with his hand or mouth the most Spe_ual education |nst.|tute 30 466 013 910
h Mainstream program in
private body parts of another person . 31 466
an ordinary school
. . Special education institute .73 450 792 375
He seeks permission before entering a place - .
Mainstream program in
where others are present . .64 481
an ordinary school
Special education institute .50 .509 8.886 .003
He can go to the bathroom alone Mainstreaming program
- - 22 418
in an ordinary school
He turns a blind eye to the genitals of others if Spe_C|aI education |nst.|tute 17 430 2.735 101
they are exposed Mamstr_eam program in 60 493
an ordinary school ' '
He informs his father or teacher if something ‘:’/ﬁ);%';lr:grl:]catrfnr;?ﬁti'rtlme A 507 044 835
inappropriate or sexual happens to him €am prog 49 .503
an ordinary school
He makes signs, gestures, and words with sexual f/lpaeiﬂsilr:grl:]catrfnr;rrﬁti'rIIUIe 63 490 716 399
connotations £am prog .54 .501
an ordinary school
Special education institute .67 479 1.368 .244
He plays and tampers with his genitals Mainstream program in
. .54 501
an ordinary school
He tends to watch sex movies on the TV, f/lpaeiﬂsilr:grl:]catrfnr;rrﬁti'rIIUIe 23 430 015 903
internet, and mobile phone . prog .24 432
an ordinary school
Special education institute .20 407 .073 787
He discusses sex with strangers Mainstream program in
. .18 .384
an ordinary school
He sexually harasses his brothers and sistersto  Special education institute 27 450 .014 .907
the point where leaving him alone with them is  Mainstream program in 28 450
inappropriate an ordinary school ' '
. . Special education institute .23 430 2.182 142
He purchases books and magazines that contain Mai )
) ainstream program in
pornographic images . A2 329
an ordinary school
Special education institute .67 479 6.094 .015
He has sexual and homosexual identity disorders Mainstream program in a1 495
an ordinary school ' '
Special education institute 43 .504 .182 .670
He tries to touch the genitals of his peers Mainstream program in
. .39 490
an ordinary school
Special education institute 40 498 .298 .586
He practices masturbation in secret Mainstream program in
. .34 478
an ordinary school
Special education institute 40 498 9.464 .003
He practices masturbation in public Mainstream program in
h 14 .354
an ordinary school
He has no interest in changing his clothes after a ﬁ/lpaeizlglrgsrl:]ca%)nrellrr;stilrt]ute 633 4901 1.881 173
wet dream or masturbation . prog 489 .5027
an ordinary school
He has difficulty adapting to body changes Spe_ual education institute .63 490 .046 .830
: Mainstream program in
during puberty . .61 490
an ordinary school
Special education institute 43 .504 3.949 .049
He sexually plays with dolls Mainstream program in
. .24 432
an ordinary school
. . Special education institute .53 .507 1.427 235
He can protect himself against sexual abuse and - )
T Mainstream program in
exploitation . .66 478
an ordinary school
Special education institute ~ 23.57 6.719 7.321 .008
Total scores Mainstream program in 19.33 7636

an ordinary school
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The results presented in Table 2 indicate that there are statistically significant differences between sexual
problems and the program variable to which the students belong (special education institutes or mainstream
classrooms), as evidenced by the difference value of 7.321 found for the total score for special education institutes.
Differences were found for the following phrases:

1. Difficulty realizing the meaning of some social occasions such as engagements and weddings, in favor of
special education institutes at a significance level of 0.01.

2. Difficulty distinguishing the expected roles of males and females, in favor of special education institutes
at a significance level of 0.01.

3. Difficulty distinguishing the difference between the male greeting and the female greeting, in favor of
special education institutes at a significance level of 0.01.

4. Difficulty expressing his desire to be alone, in favor of special education institutes at a significance level
of 0.05.

5. Undresses in front of others, in favor of special education institutes at a significance level of 0.01.

6. Sexual and homosexual identity disorders, in favor of special education institutes at a significance level
of 0.05.

7. Practicing masturbation in public, in favor of special education institutes at a significance level of 0.01.
8. Playing sexually with dolls, in favor of special education institutes at a significance level of 0.05.

These results indicate the higher prevalence of sexual problems among students with intellectual
disabilities in special education institutes compared to those in mainstream classrooms.

Family’s Socioeconomic Status

To answer this question, the statistical design was tested using another one-way ANOVA. The results
revealed statistically significant differences at the 0.05 level between sexual problems and the variable of families’
economic situation. Differences were found for the following phrases:

1. He finds it difficult to introduce himself in front of others, in favor of families with an income of SAR
5000-10000.

2. He has difficulty distinguishing between the expected roles of males and females, favoring families with
an income of SAR 5000-10000.

3. He lacks distinction between public and private places, in favor of families with an income of SAR 15000
and above.

4, He undresses in front of others, in favor of families with an income of SAR 5000-10000.

5. He touches with his hand or mouth the most private body parts of others, in favor of families with an
income of SAR 10,000-15000.

6. He makes signs, gestures, and words with sexual connotations, in favor of families with an income of
SAR 5000-10000.

7. He has difficulty adapting to body changes during puberty, in favor of families with an income of SAR
15000 and above.

RQ3: What Are the Differences Between the Perspectives of Parents and Teachers in Terms of the Sexual
Problems Experienced by Students with Down’s Syndrome?

To answer this question, the arithmetic mean, standard deviation, and t-test were calculated to indicate
the differences between the responses of the parents and teachers. The findings showed that there are no
statistically significant differences between the perspectives of parents and teachers regarding the most prevalent
sexual problems encountered by these students. Table 3 presented the results in details.
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Table 3
Mean, Standard Deviation (SD), and T-value for Differences Between Parent and Teacher Responses
Relationship Type of Mean SD T Significance
responder value

He is ignorant of appropriate information regarding sexual Parent .85 357  -.831 .408

development. Teacher .90 .298
He finds it difficult to introduce himself in front of others. Parent 85 357 1.663 099

Teacher .73 448
He has difficulty realizing the meaning of social occasions such Parent .66 477 1371 173

as engagements and weddings. Teacher .54 503
He has difficulty distinguishing between the expected roles of Parent .69 465 1.292 .199

males and females. Teacher .58  .499
He sexually harasses his brothers and sisters to the point where Parent 28 452 -335 738

leaving him alone with them is inappropriate. Teacher 31 466
He has poor ability to distinguish between innocent and non- Parent .76 427  -.058 .954

innocent touch. Teacher g7 425
He has difficulty distinguishing the difference between the male Parent 65 481 354 124

greeting and the female greeting. Teacher .62 491
. o . Parent .65 481 567 572

He has poor ability to say no in situations that call for it. Teacher 60 495
He tends to exaggerate in hugging and embracing others Parent .62 490 -.405 .686

indiscriminately. Teacher .65 480
He cannot distinguish human ties: a friend, a brother, a sister, a Parent .57 498 1.005 317

colleague. Teacher 48 505
. . . . Parent A7 503 1.369 173

He knows his genitals and their functions. Teacher 35 480
He has difficulty distinguishing physical privacy for himself and Parent .68 471 1.331 .186

others. Teacher .56 .502
s . . Parent .63 486 -.025 .980

He lacks distinction between public and private places. Teacher 63 486
He can distinguish between public social behavior and private Parent 54 502 -1.881 .062

behavior. Teacher 71 457
. . . Parent J4 444 2931 .004

He finds it difficult to express his desire to be alone. Teacher 18 505
He can take care of his genitals and sensitive body areas and Parent 44 500 -.636 526

clean them. Teacher .50 .505
He knows the seriousness of illegal sexual intercourse and its Parent 71 459 -1.810 .073

dangerous diseases. Teacher .85  .364
. Parent .40 493 -.495 .622

He makes sexual contact with others. Teacher a1 502
It is difficult for him to recognize the differences between the Parent 76 427 655 514

two sexes and their roles. Teacher 71 457
He undresses in front of others. Parent 49503 1.752 082

Teacher .33 474
He experiences tampering of his genitals by another person. Parent 43 498 1331 186

Teacher 31 466
He touches with his hand or mouth the most private body parts Parent 34 477 807 422

of another person. Teacher 27 448
He seeks permission before entering a place where others are Parent .66 477  -129 .897

present. Teacher .67 474
Parent 34 477 1.282 .203

He can go to the bathroom alone. Teacher 93 425
. . . Parent .69 465 1.292 199

He turns a blind eye to the genitals of others if they are exposed. Teacher 58 499
He informs his father or teacher if something inappropriate or Parent 43 498 -1.426 157

sexual happens to him. Teacher .56  .502
He makes signs, gestures, and words with sexual connotations. Parent 4 502 -.566 572

' ' Teacher .60 495
- . Parent 59 496  .333 740

He plays and tampers with his genitals. Teacher 56 502
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Table 3 (continue)

Type of T

Relationship Mean SD i Significance
responder value

He tends to watch sex movies on TV, internet, and mobile Parent 22 418 -.613 541
phone. Teacher 27 448

He discusses sex with strangers. Parent 24 427 1.688 .094
Teacher 12 .323

He sexually harasses his brothers and sisters to the point Parent .29 459 .532 .595
where leaving him alone with them is inappropriate. Teacher .25 437

He purchases books and magazines that contain Parent 21 407 1.976 .050
pornographic images. Teacher .08 .269

He has sexual and homosexual identity disorders. Parent .53 .503 1.364 175
Teacher 40 495

He tries to touch the genitals of his peers. Parent 37 486 -.823 412
Teacher 44 502

He practices masturbation in secret. Parent .35 481 -.140 .889
Teacher .37 486

He practices masturbation in public. Parent .26 444 1.746 .083
Teacher 13 .345

He has no interest in changing his clothes after a wet dream Parent 544 .5018 AT76 .635
or masturbation. Teacher .500 .5049

He has difficulty adapting to body changes during puberty. Parent .65 481 778 438
Teacher .58 499

He sexually plays with dolls. Parent .32 471 .874 .384
Teacher .25 437

He can protect himself against sexual abuse and Parent .63 486 .189 .851
exploitation. Teacher .62 491

Total score Parent 21.07 7.166 1.123 .264

Teacher 19.50 8.152

The results presented in Table 3 indicate no statistically significant differences between the perspectives
of parents and teachers regarding the most prevalent sexual problems encountered by these students. The T-value
was non-significant in all items except ‘He has difficulty expressing his desire to be alone’, which was statistically
significant at the 0.01 level in favor of parents with an arithmetic mean = 0.74 and a standard deviation = 0.444.
These results indicate that the sexual problems are similar from the perspective of the parents and teachers, which
indicates the generality of these problems among students with Down’s syndrome.

Discussion

This study aimed to identify the most prevalent sexual problems faced by students with Down’s syndrome
from the perspective of parents and teachers in special education. The results indicated that the most prevalent
problems were found to be the tampering of their genitals by others, understanding of general stages of
development, practicing masturbation in secret and in public, discussing sex with strangers, and purchasing books
and magazines that contain pornographic images. The least prevalent sexual problems were a lack of knowledge
regarding physical and sexual development, introducing themselves in front of others, and difficulty distinguishing
between normal and abnormal contact.

The current results agree with those of other studies on the existence of sexual problems experienced by
students with intellectual disabilities (Goli et al., 2022). However, they contradict the findings of some studies in
terms of the problem of practicing masturbation in secret and in public. This study found the problem to be less
prevalent. At the same time, other research highlights the strong prevalence of this behavior among students with
Down’s syndrome, and that the vast majority of parents have concerns about this type of sexual problem
(Parchomiuk, 2022). The current results also contradict a study by Al-Bugai and Al-Qudsi (2019), which indicated
that masturbation is the most prevalent sexual problem among intellectually disabled adolescents.

The finding that there is a perceived lack of knowledge related to physical and sexual development among
students with Down’s syndrome can be explained by the fact that these students cannot obtain this kind of
information from others as easily as other students, as they are often unable to read or understand books and
magazines as sources of information. Moreover, they are not typically provided with the opportunity to learn about
such issues at school (Nelson et al., 2020); thus, sexual knowledge among students with Down’s syndrome is often
partial, inaccurate, and contradictory (Goli et al., 2022).
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In terms of the difficulties experienced by these students when introducing themselves to others and in
distinguishing between proper and improper physical contact behaviors, this can be explained by the fact that students
with Down’s syndrome suffer from deficiencies in social skills and development (Ashour, 2019; Hatem, 2019).

As the most prevalent sexual problems faced by students with Down’s syndrome related to general stages of
development rather than problems that characterize the individuals themselves, it is likely that these issues can be dealt
with effectively. Moreover, few of the most serious problems were rated as high, indicating the potential to reduce these
problems and to help students to form healthy social ties through sexual education that is appropriate in terms of the
customs and culture of Saudi society.

The study also found no differences between the responses of the parents and teachers, apart from the item ‘He
has difficulty expressing his desire to be alone’. This finding indicates that the sexual problems experienced by students
with Down’s syndrome do not differ according to the perspectives of parents and teachers, thus suggesting the generality
of these problems. This result contrasts with those of Akdemir’s (2022) study, which showed statistically significant
differences between the responses of male and female teachers regarding the sexual problems of male adolescents with
intellectual disabilities.

This study also found no correlation between sexual problems and age. This can result can be explained by the
fact that although sexuality among students with Down’s syndrome passes through different stages of development from
childhood to puberty and adolescence, problems arise due to fear and denial throughout the different stages of life
(Gutiérrez-Bermejo & Jenaro, 2022).

Statistically significant differences were found concerning variables of the program to which the students
belong (special education institutes/mainstream classrooms) and the socioeconomic status of the students’ families; the
results showed a higher prevalence of sexual problems among students attending special education institutes and from
families with a monthly income of SAR 5000-10,000.

The higher prevalence of sexual problems among students who attend special education institutes compared
with those in mainstream classrooms could be explained by the fact that parents’ attitudes towards mainstream programs
are positive and neutral (Coward, 2022). Thus, parents tend to prefer mainstream classrooms, as they help their children
to reduce behavioral problems in general and sexual problems in particular through modeling and imitation. The current
result highlights the benefit of integrating mainstream programs into ordinary schools to reduce the inappropriate
behaviors of students with Down’s syndrome.

The finding of a higher prevalence of sexual issues among students from lower socioeconomic backgrounds
raises many questions, especially in the light of the scarcity of studies addressing the impact of socioeconomic status on
the emergence of inappropriate behavior patterns among individuals with special needs. However, one explanation could
be the lack of resources, attention, and follow-up on the part of the family, and the lack of awareness of the requirements
of sex education and how to deal with behaviors related to physical growth among students with Down’s syndrome.
What supports this explanation is that the most prevalent sexual problems in this study were a lack of knowledge and
information regarding the changes occurring during the different stages of physical and sexual development.

Based to findings, the writer recommended to develop the parents thier knowledge of children sexual
development. Develop training programs for teachers, psychologists, and social workers working in special needs care
on how to identify the sexual problems experienced by intellectually disabled students, how to deal with these problems
in the classroom, and how to guide students’ families. Raise parents’ awareness of the importance of communication
and dialogue with teachers to identify the most important sexual problems their children face and collaborate to resolve
them. Parents should instill confidence in their children and create dialogue within the family and help them to
understand their development stages. Prepare a collective counseling program that suitable to Saudi Culture for the
parents of intellectually disabled students from low socioeconomic backgrounds to help support and guide them to deal
with their children sexual problems. Finally, consider demographic variables such as socioeconomic status, educational
programs, and the child's age when studying the sexual problems of intellectually disabled students.

Conclusion

This study provided a detailed examination of the sexual problems encountered by students with Down’s
syndrome, from the perspective of their parents and teachers. The findings help inform future researchers on the
importance of addressing such problems before they develop further. They are also useful for professional practice in
terms of devising programs to enhance the knowledge of parents and educators and, ultimately, improve the quality of
life of individuals with Down’s syndrome.
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Oz
Giris: Sanatta 6zel yetenekli bireyler, iyi gozlem yapmalari, hayal giicleri, el becerileri gibi 6zellikleriyle
bilinmektedir ve alanyazinda siklikla bu bireylerin ¢izim &zelliklerini, gorsel sanatlarda davranig bicimlerini,
normal ¢ocuklardan farkliliklarini ortaya koyan arastirmalara rastlanmaktadir. Ancak bu bireylerin sanatsal
gelisimlerini etkileyen unsurlara ve bu unsurlarin geri planinda neler olduguna dair aragtirmalar sinirli kalmaktadir.
Bu bakimdan arastirma ile sanat alaninda 6zel yetenekli bireylerin, yasamlariin en yakininda bulunan aile ve
sosyal ¢evrelerine iliskin ortak ge¢misglerinin nasil oldugu irdelenmek istenmistir.

Yontem: Nitel arastirma yonteminin kullanildigt bu arastirma, i¢ ige gegmis tek durum c¢aligmasi ile
desenlenmistir. Arastirmaya; 6zel yetenekli bireylerin destek egitimi aldigi izmit Bilim ve Sanat Merkezi
(BILSEM) resim yetenek alaninda egitim gérmeye hak kazanmis, 2022-2023 egitim-dgretim yilinda arastirmaci
ve ziimresinin gorsel sanatlar dersine katilan 8’1 kiz 2’si erkek 10 &grenci ve onlarin ebeveynleri katilmistir. Yar
yapilandirilmis goriisme sorularindan elde edilen veriler, arastirma sorulartyla ortiisecek sekilde betimsel olarak
analiz edilmistir.

Bulgular: Arastirmada “Roller”, “Onaylanma”, “Ilkler” ve “Farkliliklar” olarak dort ana temaya ulasilmistir. Ozel
yetenekli bireyler igin yetenek ve yetenegin basariya doniismesinde en kritik bilesenin aile oldugu goriilmektedir.
Ailelerin demografik yapisi ile sanata iligkin tutumlari, 6zel yetenekli ¢ocuklarinin sanatsal gelisimlerinde 6nemli
bir etken oldugu degerlendirilmektedir.

Tartisma: Ozel yetenekli gocuklarin sahip oldugu yeteneklerin kesfedilmesi, dogru bir sekilde desteklenmesi ve
dogru yerlerde kullanilmasi ile {ilke menfaatleri diisiiniilmiis olacaktir. Bu baglamda ebeveynlerin 6zel yetenekli
¢ocuklarint yakindan takip etmeleri, onlarn ilgilerini kesfetmeleri ve bu yonde desteklemeleri 6zel yeteneklerin
gelismesinde 6nemli bir etken olacaktir.

Anahtar sozciikler: Bilim ve sanat merkezleri, 6zel/iistlin yetenek, resimde 6zel yetenek, sanatsal gelisim, durum
calismasi.

Aunf icin: Dasdemir, A. (2025). Bilim ve sanat merkezi (BILSEM) resim alan1 &grencilerinin ortak gegmisleri.
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Giris
Ailenin tutumlari, inanglari, firsatlari, aligkanliklar1 ve kisilik 6zellikleri yetistirdigi cocuk tizerinde etkili
olabilmektedir. Aile, bir gocugun kim olacagmni ve neler basaracagini belirlemede kritik bir role sahiptir. Yetenekli
bir ¢ocuk i¢in ailenin etkisi, yetenegin gelistirilip gelistirilmeyecegi konusunda belirleyici faktdr olabilmektedir.

Cocuklarmin yetenek gelisimini destekleyen aileler, onlarin gelecegine yon vermede onemli Olciide etkili
olabilmektedir.

Cocuklarin sahip oldugu 6zel yeteneklerin desteklenmesi, i¢inde bulunduklari iilkelerin gelisimini
dogrudan veya dolayli olarak etkilemektedir. Giiniimiizde gelismis iilkeler 6zel yetenekli bireylerinin sahip oldugu
yeteneklerini desteklemekte ve egitim programlarini bu dogrultuda yapilandirmaktadir. Egitimin ilk olarak ailede
bagladig1 diigiincesi ile bu arastirmanin, bireylerin 6zel yeteneklerinin fark edilmesinde ve dogru bir sekilde
yonlendirilmesinde ebeveynlere, egitimcilere ve karar alicilara 151k tutacagi diisiiniilmektedir. Bu bakimda
aragtirma ile resim alaninda 6zel yetenekli ¢ocuklarn ebeveyn ve sosyal cevrelerine iligskin ortak ge¢mis
durumlarinin ne oldugu irdelenmek istenmistir.

Milli Egitim Bakanlig1 (MEB) 6zel yetenekli bireyi “yasitlarina gére daha hizli 6grenen; yaraticilik, sanat,
liderlige iliskin kapasitede 6nde olan, 6zel akademik yetenege sahip, soyut fikirleri anlayabilen, ilgi alanlarinda
bagimsiz hareket etmeyi seven ve yiiksek diizeyde performans gosteren birey” olarak tanimlamaktadir (MEB,
2020). Ustiin yetenekli olmak sadece iistiin zekdya sahip olmakla ilgili olmadig1 icin giiniimiizde “iistiin zekal”
yerine “iistiin yetenekli” ifadesinin kullanim tercih edilmektedir (Ozbay, 2013). Ayrica iistiin zeka ve iistiin
yetenek kavramlarinin etiketleyici bir 6zelligi olmasi nedeniyle pedagojik olarak uygun goériilmemektedir. Bu
sebeple giiniimiizde “6zel yetenek” kavraminin kullanimi tercih edilmektedir.

Ustiin yetenek ve zeka ile ilgili yaptig1 arastirmalarla bilinen egitim psikologu Joseph Renzulli; iistiin
zeka ve yetenek davranigini, ortalamanin tizerinde yetenek, yiiksek diizeyde goreve baglilik/kararlilik ve yiiksek
diizeyde yaraticiliga sahip olmak iizere {i¢ temel insan davranigini ortaya koymast olarak agiklamaktadir.
Renzulli’nin bu kuram1 alanyazinda “ii¢ halka kurami1” olarak yer etmistir (bk. Sekil 1). Ustiin yetenekli davraniglar
gelistirebilen bireyler, bu ii¢ 6zellige sahip olan, bunlar1 gelistirebilen ve bunlar1 insan performansinin potansiyeli
olarak degerli herhangi bir alanina uygulayabilen kisilerdir (Renzulli, 1978).

Sekil 1
Renzulli 'nin Ustiin Zeka ve Yetenek Davranisini Ortaya Koyan U¢ Halka Kurami

Ortalamanin
iizerinde yetenek

l Yiiksek

Ustiin zeka ve yetenek

Yiiksek diizeyde
diizeyde goreve
yaraticilik baglilik/

kararlilik

Monks (1992) ise, li¢ halka kuramina yeni {i¢ etken daha dahil edip {istiin yeteneklilik tanimlamasini
farklilagtirarak cok faktorli iistiin yeteneklilik modelini olugturmustur. Monks ¢ok faktdrlii modelinde, iistiin
yetenekliligi etkiledigini diisiindiigii aile, okul ve yasitlariyla (akran) etkilesim olarak adlandirdigi {i¢ yeni etkeni
ele almistir (bk. Sekil 2). Monks iistiin yeteneklilik iizerinde ¢evrenin bireyi motive edici etkiye sahip olacagini ve
bunun davranis degisikliklerine neden olabilecegini ifade etmektedir. Monks, alt1 faktdriin yer aldigi bu modelde,
iistiin yeteneklilik performansinin ortaya ¢ikmasinda bu faktorlerin birbiriyle olusturdugu pozitif etkilesimin
oldugunu belirtmistir (Monks & Katzko, 2005).

Clark (2002), “istiin zekalr” ifadesini, ¢esitli beyin fonksiyonlarmin iistiin gelisiminin biyolojik temel
kavramlari olarak tanimlamistir. Clark'a gore bu islevler bilis, yaraticilik, akademik, liderlik veya sanat alanlarinda
kendini gosterebilir. “Zekdanin biiyiimesi, biyolojik kalitim ve cevre arasindaki etkilesime baglidir” seklindeki
ifadesiyle Clark (2002), stiin yetenekliligin kismen bilgi islemenin kalitsal 6zelliklerinden ve c¢ocugun bu
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ozellikleri gelistirmek i¢in karsilagtif1 ¢evresel deneyimlerden kaynaklandigini belirterek, kalitim ve yetistirme
tartigmasinin bir etkilesimini ortaya koymustur.

Sekil 2
Ménks 'un Cok Faktorlii Ustiin Yeteneklilik Modeli (1986)

Ortalamanin
tizerinde yetenek

' Yitksek
Yitksek diizeyde

diizeyde gbreve
yaraticalik baglilik/
kararlilik

Ustiin zeka ve yetenek

Ozel yetenekli bireylerin dzellikleri {izerine yapilan bircok calisma, bu tiir bireylerin cesitli davranis ve
ozelliklerini ortaya koymaktadir. Milbrath’in sanatsal olarak yetenekli ¢ocuklarla ilgili vaka incelemelerine dayali
kapsamli ¢alismalar1 bulunmaktadir. Milbrath, bu tiir gocuklarla ilgili ilk sistematik, biiylik 6lgekli ve kuramsal
temelli ¢alismay1 gerceklestirerek, sanatsal yetenege iliskin anlayisa derin bir katki yapmistir. On yildan uzun bir
slire sanatta yetenekli 4-14 yaslar1 arasindaki sekiz gocugu takip etmis ve bu ¢ocuklari, normal ¢ocuklardan olusan
kontrol grubuyla karsilagtirmistir. Milbrath'a gore, sanatsal olarak yetenekli ¢ocuklar, gorsel bilgileri daha dogru
kodlamaktadirlar ve diinyay: kavramlardan ¢ok sekiller ve gorsel yiizey 6zellikleri agisindan ele almaktadirlar.
Ikincisi, iistiin gorsel hafizaya sahiptirler. Uciinciisii, ¢izme eyleminin siirecine daha ¢ok odaklanmaktadirlar.
Milbrath'a gore bu ¢ocuklar gdorme, hatirlama ve yapma konusunda daha iyidirler. Kisacasi, normal ¢ocuklar
nesneleri bildikleri gibi ¢izerken, 6zel yetenekli ¢ocuklar bildiklerini degil gordiiklerini tasvir edebilmektedirler
(Winner & Martino, 2002).

Gorsel sanatlarda 6zel yeteneklere sahip Ogrencilerin gézlemlenebilir yatkinlik davraniglart sunlart
icermektedir: (a) tistiin el becerisi ve iyi kas kontrolii; (b) fikirlerin bagimsizlig1 ve olaylart birden ¢ok agidan
degerlendirme yetenegi; (c) kurallara, diizenlemelere ve rutin ¢aligmalara baglilik; (d) istiin enerji seviyesi ve hizli
diisiinme; (e) yalniz ¢aligma arzusu; (f) yliksek liderlik potansiyeli; (g) bilginin adaptasyonunda iyi konsantrasyon
ve esneklik; (h) fen bilimleri, sosyal bilgiler ve dil sanatlarinda matematikten daha iyi bagar1 gostermek (Boland,
1986). Sanatta 6zel yetenekli bir ¢ocuk; hizli gbzlem becerileri, canli hafiza, iyi hayal giicii, yeni deneyimlere
aciklik, deneyim derinligi, sanat1 ciddiye alma ve sanat eserinden memnuniyet elde etme gibi 6zelliklere sahiptir
(Alexander, 1981). Giir (2017); giizel sanatlarin gorsel sanatlar alaninda 6zel yetenege sahip ¢ocuklarin gosterdigi
ozellikleri su sekilde belirtmektedir;

1. Cizme, boyama gibi sanat etkinliklerinde uzun dikkat siiresine sahip olma ve fazladan zaman ayirma,
Sanatsal ifade biciminde olaganin iizerinde hayal giicii sergileme,

Yasitlarina gore ayrintili ve zengin {i¢ boyutlu tasvirler yapma,

Gorsel sanatlar konusunda bilgi edinmeye istekli olma,

Cevresini ¢ok iyi gézlemleme yetenegine sahip olma,

Farkli araglar, materyaller ve teknikleri denemeye istekli olma,

N o g~ wDh

Sanatsal problemlere alisilmigin disinda farkli ¢6ziim yollart bulma.
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Alanyazinda bazi yazarlar, sanatta yaratici bireylerin ilk yillarinda ebeveyn kaybi ve travma yasadigini
vurgularken, bazi yazarlar da son derece sicak ve destekleyici aile ortamlar1 oldugunu belirtmektedir. Yaratici
bireylerin, ya zorluklarin iistesinden gelmeyi basardiklar1 ¢cocukluklar1 ya da tesvik ve destek saglayan ¢ok iyi
erken ¢ocukluk ¢evreleri olmasi muhtemeldir (Csikszentmihalyi & Csikszentmihalyi, 1993). Bu bilgiden hareketle
arastirma baglaminda 6zel yetenekli bireylerin aile ve sosyal gevreleri ele alinacagi i¢in resim sanatinda {inli
sanatgilar olan Pablo Picasso ve Andy Warhol’un ¢ocukluk yasamlarindan kesitlere yer verilmistir.

Pablo Picasso 6gretmen bir baba ve ev hanimi olan bir annenin ¢ocugu olarak diinyaya gelmistir. Babasi
Giizel Sanatlar Okulu'nun resim 6gretmenligini ve sehrin belediye miizesinin kiiratorliigiinii yapmistir. Babasiin
resim zevkini ¢ok kii¢iik yaslardan itibaren aktardigi oglu Picasso lizerinde biiyiik etkisi olmustur. Picasso onu
calisirken izler ve diizenli olarak birlikte miizeye giderlermis. Picasso'nun annesi ¢ocuklarina ¢ok yakin ve ilgili
olarak bilinmektedir. Picasso’nun okulu pek sevmedigi, sikildig1 ve derslerine yogunlagsmakta zorlandigi hatta
smiftaki zamanini kagittan sekiller cizerek ve keserek gecirdigi belirtilmektedir. Sik sik boga giiresi gosterisi
izlemeye giden Picasso, 8 yasinda “Kii¢iik Sar1 Picador” adli ilk yagli boya tablosuyla kendi kompozisyonunu
olusturmustur (Paris, 2023).

Andy Warhol Pensilvanya'da daha ¢ok go¢menlerin yasadigi, is¢i smifi mahallesindeki iki odali bir
apartman dairesinde diinyaya gelmistir. Cocukken Warhol, istemsiz hareketlerle karakterize edilen nérolojik bir
hastaliga sahipti ve bu rahatsizlik onu ara sira okuldan alikoymustur. Evde kaldigi siirede Warhol, ¢izgi roman ve
Hollywood dergileri okumus, kagit kesikleriyle oynamistir. Warhol'un ailesi ona ilk kamerasini o sekiz
yagindayken almistir. Warhol hayati boyunca fiziksel kusurlarina odaklanan bir sanat¢i olmustur. Cocukken,
hastalig1 onun ara sira yatalak kalmasina neden olmus, Warhol ayrica cilt renginin solmasina neden olan pigment
sorunlar1 da yasamistir. Warhol, goriiniimiinden rahatsiz oldugu icin kiyafetleri, peruklari, kozmetik {iriinleri ve
plastik cerrahi yoluyla degisiklik arayisinda olmustur. “Andy Warhol hakkinda her seyi bilmek istiyorsaniz,
resimlerime, filmlerime ve bana bir bakin, iste oradayim. Arkasinda hi¢bir sey yok.” Andy Warhol, 1966 (Warhol,
2023).

Ailelerinin Picasso ve Warhol’un ¢ocukluk dénemlerinde yeteneklerini 6nemseyerek destek olmalari
onlarin yetigkinlik donemlerindeki eserlerine yansidigi goriilebilmektedir. (bk. Sekil 3). Andy Warhol’un
eserlerinde onu c¢ocuklugunda besleyen unsurlarin ¢izgi roman ve Hollywood dergileri oldugu agik¢a
goriilmektedir (bk. Sekil 4). Bu baglamda Epictetus’un “Bir insanin anavatani ¢ocuklugudur.” s6ziinden
yapilabilecek ¢ikarim ile 6zellikle sanatcilarin ¢ocukluk donemlerinde ne yasadiklari, hangi sosyal gevre
uyaranlari ile karsilagtiklar bliylik 6nem arz etmektedir.

Sekil 3

Picasso “Guernica” 1937

Sekil 4
Warhol “Marilyn” 1967
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Alanyazinda sanatsal alanda Ozel yetenekli bireylerin oOzelliklerini ortaya koyan bircok aragtirma
bulunmaktadir (Freeman, 2000; Giir, 2017; Metin & Aral, 2020; Tuna, 2013; Winner, 1997). Ancak bu bireylerin
aile ve sosyal ¢evrelerine dair sanat alanindaki ortak ge¢mislerini irdeleyen aragtirmalar sinirlidir. Bu baglamada
iilkemizde resim alaninda 6zel yetenekli bireylerin destek egitimi aldig1 Bilim ve sanat merkezlerindeki (BILSEM)
dgrencilerin bu arastirma icin uygun olacag diisiiniilmiistiir. BILSEM, MEB’e bagli ilk, orta ve lise diizeyindeki
6zel yetenekli 6grencilerin bireysel yetenekleri dogrultusunda destek egitimi aldiklari resmi bir kurumdur.
BILSEM’ler genel yetenek, resim ve miizik olmak iizere ii¢ alanda 6grenci tanilamasi yapmaktadir. Resim ve
Miizik alanlar1 genel yetenek alanindan farkli olarak 6zel yetenek sinavlari ile 6grenci alimi yapmaktadir.
BILSEM’de egitim hakki elde eden dgrenciler 6rgiin egitim siirecinden farkli bir zaman diliminde lise son smifa
kadar BILSEM’den yararlanma hakkina sahiptir. BILSEM’lerde verilen egitim ile bireylerin bilimsel diisiince ve
davranislarla estetik degerleri birlestiren, sorun ¢dzen, kendini gergeklestirmis, iiretken bireyler olarak yetismeleri,
yaraticiliklarini ve yetenekleri erken yasta fark ederek en tist diizeyde kullanmalari amaglanmaktadir (MEB, 2020)

Bu arastirma igin BILSEM’de resim yetenek alaninda destek egitimi alan 6zel yetenekli bireylerin ve
ebeveynlerinin goriigleri alinmigtir. Bu baglamda arastirma, resimde 6zel yetenekli ¢ocuklarin aile ve sosyal
cevrelerine iliskin sanat alanindaki ortak gegmislerini ortaya koymasi alanyazina katki saglamasi agisindan 6nemli
goriilmektedir. Arastirma ile BILSEM resim yetenek alanindaki 6zel yetenekli dgrencilerin aile ve sosyal
cevrelerine iliskin sanat alanindaki ortak geg¢mis durumlarinin ortaya koyulmasi amaglanmistir. Bu amag
dogrultusunda asagidaki sorularin cevabi aranmaktadir.

1. Resimde &zel yetenekli ogrencilerin aile hayati ve ebeveynlerinin sanatsal gelisimlerindeki rolleri
nasildir?

2. Resimde 6zel yetenekli 6grencilerin kendi degerlendirmelerine gore sanatsal yetenekleri nasildir?
3. Cizime olan ilgilerinin ge¢misi nedir?
a. Resimde 6zel yetenekli 6grencilerin kendi yetenek gelisimlerine yonelik algilart nasildir?
b. Ebeveynlerin ¢ocuklarinda gordiigii yetenek gelisimlerine yonelik algi nasildir?
Yontem
Arastirma Deseni

Arastirma, BILSEM resim yetenek alaninda egitim goren ozel yetenekli dgrencilerin aile ve sosyal
cevrelerine iligkin ortak ge¢migleri belirlenerek mevcut durumlarini ortaya koymayi amaglayan bir durum
caligmasidir. Son yillarda, egitim uygulamalarinin belirli yonlerini veya dinamiklerini daha iyi anlamak i¢in durum
caligmasi kullanmanin avantaji kabul edilmistir (Merriam, 1985). Durum ¢alismasini diger arastirma tiirlerinden
ayiran “nasil” ve “nigin” sorularini temel alarak aragtirmacmin kontrol edemedigi bir olgu ya da olayi
derinlemesine incelemesine imkan veren bir aragtirma yontemidir (Yildirnrm & Simsek, 2016). Arastirma; sanatta
Ozel yetenekli bireylerin sanatsal gelisimlerini etkileyen durum, aile ve sosyal gevreyi irdelemeye yonelik bir
¢alisma oldugu igin birden fazla analiz birimi s6z konusu olmaktadir. Alt birimleri 6zel yetenekli 6grenciler ile
ebeveynleri olan arastirmanin analiz {initesi birlikte degerlendirilmistir. Arastirma, ayni baglam i¢indeki durumun
farkli olarak ayrintilariyla incelenmesini ve ¢ok katmanli olarak tartisilmasint gerektirmektedir. Bu baglamda
arastirmada “i¢ ice gegmis tek durum” deseninden yararlanilmistir. I¢ ice gegmis tek durum deseni; tek bir durum
icinde ¢ogu kez birden ¢ok alt birim olmasi ve birden ¢ok analiz biriminin s6z konusu oldugu desen tiiriidiir. “Bir
durum iginde olabilecek birden fazla alt birime yonelmesine iligkindir.” (Yildirnm & Simsek, 2016).

Calisma Grubu

Bu arastirmaya, 6zel yetenekli tanist alarak Izmit BILSEM resim yetenek alaninda egitim gérmeye hak
kazanmis, 2022-2023 egitim-6gretim yilinda arastirmaci ve ziimresinin gorsel sanatlar dersine katilan 8’1 kiz 2’si
erkek 10 Ogrenci ile onlarin ebeveynleri katilmistir. Arastirmaya katilan &grencilerin yas ortalamasi 13’tiir.
Aragtirmanin ¢aligma grubu amagli 6rnekleme yontemi ile belirlenmistir. Amaclh 6rnekleme, sinirli kaynaklarin
en etkili sekilde kullanilmasi i¢in bilgi agisindan zengin durumlarin belirlenmesi ve se¢ilmesi amaciyla nitel
arastirmalarda yaygin olarak kullanilan bir tekniktir (Patton, 2002). Bu, ilgilenilen bir olgu hakkinda 6zellikle bilgi
veya deneyim sahibi olan bireyleri veya birey gruplarini belirlemeyi ve segmeyi igerir (Cresswell & Plano-Clark,
2011). Maksimum ¢esitliligin saglanabilmesi i¢in arastirma kapsaminda goriisiilecek olan Ogrencilerin farkl
yillarda BILSEM’de egitime baslamis olmalarma dikkat edilmistir. Ayrica arastirmanin giivenilirligini artirmak
amaciyla veri ¢esitlemesine gidilerek &grenci disinda ebeveynleriyle de goriisme yapilmis ve danigsman
Ogretmenlerinden destek alinmistir. Katilimcilar goniilliik esasmna gore arastirmaya dahil edilmislerdir.
Aragtirmanin bulgularinda katilimc1 6grencilerin ve ebeveynlerinin betimsel ifadelerine yer verilirken arastirma
etigi geregi ogrenci isimleri yerine siral1 olarak numaralandirilarak belirtilmistir (6r. Ogrenci 1, Ogrenci 2 gibi).
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Aragtirma icin katilimcilardan bilgilendirilmis onamin yani sira Kirikkale Universitesi Sosyal ve Beseri Bilimler
Aragtirmalar1 Etik Kurul Komisyonuna yapilan bagvuru ile 23.08.2023 tarih ve 186467 sayili etik kurul onay1
almmustr.

Veri Toplama Araci ve Verilerin Toplanmasi

Bu arastirmada goriisme teknigi araciligiyla izmit BILSEM resim yetenek alan1 6grencileri ve ebeveynleri
ile goriismeler gerceklestirilmistir. Ogrencilerin aile ve sosyal cevrelerine iliskin durumlarin ne oldugu, sanatsal
gelisimlerine tesvik eden rollerin ne oldugu, ev hayati ve ev ortamlarinin durumlarinin nasil oldugu hakkinda
sorular yoneltilmistir.

Arastirmacinin, 6zel yetenekli bireyler hakkinda deneyimi ve arastirmalar: bulunmaktadir. Ayni zamanda
arastirmaci kurumda 12 yil gorsel sanatlar 6gretmenligi yapmis olup katilimer 6grencileri ve ebeveynlerini
yakindan tanimaktadir. Bu durum, katilimeilarin aragtirmaya ve arastirmaciya karst olumlu tutumda olmalarint
saglamigtir. Bu baglamda daha samimi verileri sunarak arastirmayi1 destekledikleri sdylenebilir. Ogrenci ve
ebeveynlerinden verilerin toplanma siirecinde ayni kurumdaki ziimre 6gretmen ile es zamanli olarak isbirligi
yapilmis, desteginden yararlanilmistir. Bu durum verilerin incelenmesinde ortiisiik veya binisik bulgularin tespit
edilmesini saglamistir. Verilerin toplanmasinda katilimer 6grenciler ve ebeveynleri kurumda bulunduklar siire
icinde, kendi belirledikleri saat araliginda goriismeler gerceklestirilmistir. Toplanan veriler bilgisayar ortamina
aktarilarak desifre edilmistir.

Arastirma kapsaminda katilimc1 6grencilerin demografik 6zellikleri agiga ¢ikaran 5 soru ve kendi sanatsal
gelisimlerindeki aile ve gevrelerinin rollerini derinlemesine irdeleyen 15 (toplam 20 soru) yari yapilandirilmis soru
ile yliz ylize goriisme yapilmistir. Katilimer ebeveynlerle yapilan goriisme ise iki bolimde ve 15 soru ile
yapilandirilmistir. {1k boliimde ebeveynlerin demografik yapisini ortaya ¢ikaran 5 soru bulurken ikinci boliim ise
cocuklarinin sanatsal gelisimlerindeki rollerini irdeleyen 10 sorudan olugmaktadir. Ebeveynlerin 6’s1 ile yiiz yiize,
iici ile Google Form araciligiyla, bir ebeveynle ise telefon goriismesi yapilmigtir. Aragtirma sorularmin
olusturmasi ve kontroliiniin saglanmasinda yiiksek lisansini 6zel yetenekliler alaninda yapan bir psikolojik
danismanlik ve rehberlik (PDR) uzmani gorisii alinmistir. Katilimcilarla yapilan goriismeler yoluyla veri
toplamak, bir¢ok nitel arastirmanin bir 6zelligidir. Goriismeler, belirli bir fenomenle ilgili ayrintili ve zengin
verilerin toplanmasina yonelik en dogrudan bir yaklasim saglar. Veri toplamak icin kullanilan gériisme tiird,
arastirma sorusuna, katilimeilarin 6zelliklerine ve arastirmacinin tercih ettigi yaklagima gore uyarlanabilir. (Smith,
2005). Arastirmada sorulan sorular her bir katilimci igin ayni olup verilen bazi cevaplarin daha fazla
derinlestirilmesi amaciyla katilimcilara farkli sorular da yoneltilmistir.

Verilerin Analizi

Veriler ilk asamada diizenleme ve 6zetleme sonraki asamada kodlama ve not alma ve son olarak
kavramsallastirma ve agiklama seklinde diizenlenmistir. Arastirma verilerinin analizinde betimsel analiz teknigi
kullanilmistir. Arastirmanin analizinde goriisiilen bireylerin goriislerini yansitmak amaciyla sik stk dogrudan
alintilara yer verilmistir. Betimsel analizde amag¢ elde edilen bulgular1 diizenlenmis ve yorumlanmig olarak
okuyucuya sunmaktir (Yildirnm & Simsek, 2016). Bu arastirmada veriler 6nce benzer konu basliklar altinda
gruplandirilmis, sonra ifadeler kodlanarak belirli kategoriler altina yerlestirilmistir. Birbiriyle uyumlu veriler
simiflandirilarak, alt temalar belirlenmistir. Analiz tekrar gézden gegirilerek, birbiriyle uyumlu olmayan veya
tekrarlayan temalar yeniden siniflandirilmigtir. Kodlamadan bir kesit Tablo 1°de gosterilmistir. Arastirmada ayrica
goriisme yapilan bireylerden dogrudan alitilar yapilarak betimlemeler zenginlestirilmistir. Arastirma analizi ile
“Roller”, “Onaylanma”, “Tlkler” ve “Farkliliklar” olarak dort ana temaya ulasilmis olup “Sanatsal Gelisim Siireci”
adi ile Sekil 5’te gorsellestirilmistir.

Sekil 5

Aragtirma Sonucu Ortaya Cikan Dért Ana Tema

Onaylanma Sanatsal
gelisim siireci
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Tablo 1
Arastirmanin Kodlamasindan Bir Kesit
Tema Kod Veri Veri kodu
“Babam bana her konuda yardimci olmaya ¢ok ¢alisir. Resimde
Sanatsal mesela benim yaraticiligimi zorlamak i¢in nesnelerle sorular sorard: . .
Roller - e e T Ogrenci 10
etkinlikler bundan ne yapabilirsin, neye doniistiirebilirsin, farkli neler elde

edebilirsin bunun gibi.”
“IIkokuldayken biitiin resim yarismalarini ben kazanirdim o yiizden
Onaylanma Basarilar Ogretmenim de benim resmimi génderirmis ‘senin resmin ¢ok giizel’ Ogrenci 6
diyordu. Arkadaslarim da hep ‘benim su resmimi ¢iz’ diyorlardi.”

“Annem ilk zamanlarda sadece bos kagit veriyordu onlara ¢iziyordum
sonra tasarim kitaplar1 almaya basladi, yaptiklarimi arkadaslarina

ke Destekleyiciler gosteriyormus. Annem malzeme olsun, ilgimi gelistirecek tasarim Ogrenci 7
kitaplari olsun dyle seyler alird1.”
Farkhiliklar ~ Kisilik “Kararh, ne istedigini bilir, pozitif ve objektiftir.” Ogrenci 4'iin

ebeveyni

Arastirmac1 ve Ozel yetenekliler alanindan PDR uzmani birbirinden bagimsiz kodlayicilar olarak
calismuslar, verilerin azaltilmasi ve doniistiiriilmesi konusunda karsilastirma yaparak uzlagsmislardir. Bulgular veri
¢esitlemesi ve dogrudan alintilarla yansitilmaya ¢aligilmistir.

Bulgular

1. Resim Alanminda Ozel Yetenekli Ogrencilerin Aile Hayati ve Ebeveynlerinin Sanatsal Gelisimlerindeki
Rollerine Iliskin Bulgular

Arastirmanin birinci alt amaci olan “resimde 6zel yetenekli 6grencilerin aile hayati ve ebeveynlerin
sanatsal gelisimine iligkin rolleri nasildir?” sorusu degerlendirilmek istenmistir. Bu baglamda aragtirmanin ilk alt
amacma yanit aramak amaciyla toplanan veriler Ogrenciler ve ebeveynlerinin cevaplart dogrultusunda
¢oziimlenmistir. Aragtirmanin bu amacina hizmet eden veriler bir araya getirildiginde “Roller” temasinin olustugu
goriilmektedir. Bu baglamda “Roller” temasi “Aile Yapisi” ve “Aile Tutumu” seklinde iki alt temada irdelenmistir.
(bk. Sekil 6).

Sekil 6

Ogrencilerin Aile Hayati ve Ebeveynlerin Sanatsal Geligime Iliskin Rollerini Ortaya Koyan Tema ve Alt Temalar

)

Aile yapist | *Demografik 6zellikler

—
)

Aile tutumu | Sanatsal etkinlikler

—

Aile Yapist

Katilimer ebeveynlerin demografik 6zelliklerini ortaya koyan bu alt temaya bakildiginda 4 ebeveynin
lisans egitimini, 2 ebeveynin 6n lisansini, 1 ebeveynin doktora, 1 ebeveynin lise, 1 ebeveynin ortaokul ve 1
ebeveynin ilkokul egitimini tamamladig1 goriilmektedir. 5’inin anneler, 5’inin de babalarin katilim sagladig: (yari
yariya katilimla) bir anket gergeklestirilmistir. Ebeveynlerin %92’si BILSEM resim alanindaki ¢ocuklarmin “ilk
cocuk” olarak diinyaya geldigini belirtmislerdir (bk. Sekil 7). Katilimer ebeveynlerin biri tek olmak iizere diger
ebeveynlerin 2 ¢ocuk sahibi oldugu goriilmektedir. Katilime1 ebeveyn olan babalarin tamaminin galigtigt, annelerin
ise yarisinin ev hanimi diger yarisinin gesitli sektorlerde ¢alistigt goriilmiistiir.
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Sekil 7
BILSEM Resim Alanindaki Cocuklarimin Diinyaya Ka¢inct Cocuk Olarak Geldigini Gosteren Sekil
2. ¢ocuk; 8,3
8%

1. gocuk; 91,7
92%

= 1.¢cocuk =2.¢ocuk = 3.c¢ocuk

Aile Tutumu

Aile tutumunu iceren veriler ebeveynlerin ¢ocuklarmin sanatsal gelisimlerine yonelik davranig
bicimlerini kapsamaktadir. Buna gore katilimer ebeveynlerin 5°i ¢ocuklarinin sanatsal gelisimini desteklemeye
yonelik herhangi bir sey yapmadigini belirtmistir. 2 ebeveyn de ¢ocugunun sanatsal gelisimini desteklemek
amaciyla resim kurslarina gonderdiklerini ifade etmistir. Katilimc1 ebeveynlerin 3’ ¢ocuklarinin sanatsal
gelisimlerini resim malzemesi alarak desteklediklerini belirtmistir. Ogrenci 10’un ebeveyni bu durumu “Cok
cesitli gorsel sanatlar materyalleri sunmaya calisiyoruz. Profesyonel suluboyalar, toz pasteller, sanat killeri, kraft
kagitlar, kalemler...” sdzleriyle agiklanmustir. Ogrenci 10’°un babas1 gocugunun sanatsal gelisimi igin yaptiklarini su
sozlerle ifade etmistir; “Oncelikle baba sevgisiyle resmi 6zdeslestirmeye calistim sonra nokta birlestirme-
kopyalama yaptik ve sonra cikan sekilleri benzerliklerini kullanarak sembollerden sekillere gectik” Ogrenci 10
babasinin destegini, su ortlisen sdzlerle ifade etmistir;

“Babamin ¢ok biiyiik bir katkis1 var. Babam bana her konuda yardimct olmaya ¢alisir. Resimde mesela
benim yaraticiligimi zorlamak icin nesnelerle sorular sorardi bundan ne yapabilirsin, neye
doniistiirebilirsin, farkli neler elde edebilirsin bunun gibi sorular. Mesela bu siseden ev, araba, kitaptan
ucak parasiit gibi, cok degisik sorular sorardi hayal giiclimii sinardi. Sonra resim ¢izmeyi bana eglenceli
hale getiren de babamdi. Nokta galigmalarindan bir sey yapiyordum surat, g6z diyelim kediye benziyor
kedi ¢iziyorum.”

Katilimer ebeveynlerin 3’0 ailecek herhangi bir sanatsal faaliyette bulunmadiklarini belirtmistir. 4
ebeveyn ¢ocuklariyla birlikte miize ve sergi ziyaretinde bulunduklarini, 3 ebeveyn de ¢ocuklariyla birlikte resim
yaptigin1 ifade etmistir. Ogrenci 7°nin ebeveyni “birlikte resim yapmaktan ¢ok keyif aliriz. Firsat buldukca sergi
ve miize gezmek de sevdigimiz seylerdendir.” ifadesiyle birlikte yaptiklar1 sanatsal faaliyetleri anlatmistir. Ogrenci
5’in ebeveyni gocuguyla birlikte sanatsal etkinlikleri “Kiigiikken beraber resim, boyama, makasla bir seyler kesme,
tigla orgli oriip bebeklere elbise daha sonra kumaslarla kendi kesip elbise yapardi.” seklinde ifade etmistir.
Katilimer 6grencilerin ¢ogu ebeveynleriyle birlikte miize ya da sergi ziyaretinde bulunmadigini ifade etmistir.
Miize ziyaretinde bulundugunu ifade eden Ogrenci 2 “Gittigimiz bir sehirde veya iilkedeki sanat galerisini ya da
miizeyi geziyoruz. Mesela Avusturya’ya gittigimde Beethoven miizesini gezmistim, kemani, piyanolar1 vardi.
Tirkiye'de giizel buldugumuz yerleri de gezeriz ailem de seviyor” sdzlerini kullanmistir. Ailecek miize ya da sergi
ziyaretinde bulunmadigimi ifade eden 6grenciler cogunlugu kapsamaktadir. Bu durumu Ogrenci 3 “Yani sanatsal
olarak hicbir sey yok bdyle miizelerden ziyade biraz daha agik yerlerde piknik oluyor. Sehirleri falan geziyoruz.
Sanatsal olarak pek bir sey yok” seklindeki sdzleriyle anlatmustir. Ogrenci 4 “Yani sanata dair bir sey pek olmuyor
mesela annemle bir miizeye hi¢ gitmedim en fazla BILSEM’in sergisine gitmisizdir” ifadelerini kullanmistir.

Katilimer 6grencilerin tamami evlerinde herhangi bir sanatciya ait sanat eseri bulunmadigini ifade
etmistir. Ogrenci 4, Ogrenci 5, Ogrenci 7 ve Ogrenci 9 evlerinde olan eserlerin kendilerine ait ¢aligmalardan ibaret
oldugunu belirtmistir. Ogrenci 8 ise evdeki eserleri su sozlerle agiklamistir; “Benim ¢izdigim resimler var onun
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disinda annemin aldig1 hat yazisi var, kabartmali onun haricinde tablo tarzi bir sey yok.” Ogrenci 1, Ogrenci 2 ve
Ogrenci 6 evlerinde sanatsal herhangi bir ¢calisma bulunmadigini ifade etmistir.

Ogrenci ebeveynlerinden biri haricindeki tiim ebeveynler, cocuklarinin gelecekteki meslek segiminde
sanat1 veya sanat igerikli bir meslegi tercih etmesi durumunda diistincelerinin olumlu olacagini belirtmis, bir
ebeveyn ise kararsiz oldugunu ifade etmistir. Kararsiz olan ebeveynin ¢ocugu olan Ogrenci 3 ailesinin sanat icerikli
bir meslek i¢in diigiincelerini su sozleri ile ifade etmistir; “Ailem resim yapmami destekliyor ama resim {izerine
profesyonel bir sey yapmami istemiyor. Gelecekte meslek olarak sanata yonelmemi istemiyorlar ama bos
zamanlarimda yapmami destekliyorlar, annem daha gok destekliyor.” Ogrenci 5 ailesinin sanat icerikli bir meslek
tercihini gocuguna biraktig1 goriisiinii su sdzleri ile ifade etmistir;

“Bence annemin ¢ok bir bakis a¢is1 yok. Meslek olarak yapayim mi desem yap der, iste hobi olarak kalsin
desem hobi olarak yap der, ama babam daha ¢ok boyle hobi olarak yapmamu istiyor. Babam meslek olarak
beni para kazanabilecegim ise yonlendirmeye calisiyor. Ben daha mutlu olacagim seyler yapmak
istedigim i¢in annemin tarafini tutuyorum biraz.”

Ebeveynlerin tamami, yakin ¢evrelerinde ¢ocuklarmin yetenek gelisimini etkileyen, resimde yetenekli
olarak diislindiikleri herhangi birisinin olmadigini belirtmistir. Aragtirmanin {igiincii alt amacinda ortaya ¢ikan “ilk
rol model” alt temast ile aslinda 6grencilerin yasamlarinda var olan, hayranlik duyduklart ve onlart 6nemli 6lciide
etkileyen kisilerin var oldugu goriilmektedir. Bu durum 6grenci ebeveynlerinin ¢ocuklarmin yasamlarindaki rol
modellerinin varligindan haberdar olmadiklarini gdstermektedir.

2. Resim Alaminda Ozel Yetenekli Ogrencilerin Kendi Degerlendirmelerine Gore Sanatsal Yeteneklerinin
Nasil Olduguna Dair Bulgular

Arastirmanin ikinci alt amact olan “Resim alaninda 6zel yetenekli 6grencilerin kendi degerlendirmelerine
gore sanatsal yetenekleri nasildir?” sorusuna yanit aramak amaciyla toplanan veriler bu dogrultuda
¢oziimlenmigtir. Katilimc1 6grencilerden sadece biri gorsel sanatlardan heykel alaninda yetenekli oldugunu
belirtirken, diger 6grenciler resim alaninda yetenekli oldugunu ifade etmistir. Katilimer 6grencilerin kendi sanatsal
yeteneklerine dair diigiinceleri “Onaylanma” temasiyla agiga ¢ikmistir. Katilimer 6grencilerin tamami kendilerini
sanatsal anlamda yetenekli bulduklarini ifade etmektedirler. Ogrencilerin ya bireysel olarak sahip olduklari
basarilarindan dolay1 kendi kendilerine verdikleri onay ile ya da aile ve arkadas cevrelerinden aldiklari
“yeteneklisin” onay1 ile kendilerini yetenekli bulduklar1 goriilmektedir. Bu baglamda “Onaylanma” temasi
“Bireysel Etkenler” ve “Cevresel Etkenler” seklinde iki alt temada irdelenmistir. “Bireysel Etkenler” alt temasi

LI

“Bagarilar”, “Cevresel Etkenler” alt temasi ise “Aile” ve “Arkadaslar” kodlari ile ele alimmustir (bk. Sekil 8).
Sekil 8

Ogrencilerin Kendi Degerlendirmelerine Gore Sanatsal Yeteneklerinin Nasil Olduguna Dair Bulgular: Anlatan
Tema, Alt Tema ve Kodlar

)

Bireysel
etkenler

N——

)

Cevresel | *Aile
etkenler | « Arkadaslar

——

* Basarilar

Onaylanma

“Bireysel etkenler” alt temasi, 6grencilerin bireysel olarak sahip olduklari bagarilardan dolay1 kendilerini
yetenekli bulmalarini1 igermektedir. Katilimec1 6grenciler genellikle il ¢capinda katildiklar: resim yarismalarindan
elde ettikleri basarilarla ya da BILSEM resim alanini kazanmalariyla birlikte yetenekli olduklari kanisina
vardiklar1 goriilmiistiir. Bu tema altinda Ogrenci 6 bireysel basarisini; “Ilkokuldayken biitiin resim yarismalarini
ben kazanirdim o ylizden 6gretmenim de benim resmimi gonderirmis ‘senin resmin ¢ok giizel’ diyordu.
Arkadaslarim kiiciikken hep ‘benim su resmimi ¢iz’ diyorlardi.” sdzleriyle ifade etmistir. Ogrenci 4 ise bireysel
basarisini gézlemine dayali olarak “yasitlarima gore daha iyi ¢iziyordum, o yiizden dgretmenim BILSEM’e
yonlendirdi” ifadesiyle ortaya koymaktadir.
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“Cevresel Etkenler” alt temasinda ise 6grencilerin, kendi aile ve sosyal ¢evresinde bulunan kisilerin
ifadelerinden yola ¢ikarak olusan kani ile kendilerini yetenekli bulduklar1 gériilmektedir. Ogrenci 3, “ilkokul
zamanlarinda resim ¢izerdim kendi halimde cok giizel resimler ¢izerdim ve herkes cok begenirdi, etrafimdaki
herkes; 6gretmenlerim arkadaslarim. O zamanlar kendim icin ‘kiigiik bir yetenegim var’ diye diistintirdiim.”
ifadesiyle aile ve sosyal gevresinin birlikte “yetenekli” algisinda etkili oldugu goriilmektedir. Ogrenci 10 gevresel
etkenleri su sozlerle ifade etmistir; “Annem bana ¢ok iyi ¢iziyorsun diyordu. Sinifimdaki ¢ogu arkadasim oyun
karakterlerini bana ¢izdiriyordu.”

“Bireysel etkenler” alt temasinda, yeteneklilik algisinin temelinde yine bireylerin sosyal ¢evre veya ailesi
tarafindan onaylanmasi ile olustugu goriilmektedir. Ornegin, okulundan resim yarismasina hangi resmin
katilacagina 6gretmenin karar vermesi veya 6diil verilmesi gibi tasdikleri ¢evresel etken olarak diisiinmek yanlig
olmayacaktir. Bu baglamda bireylerin yetenek algisinin olusumu ve “yetenekli” etiketi bireysel degil gevresel
etkenlerle olustugu goriilmektedir.

3. Ogrencilerin Cizime Olan flgilerinin Ge¢misine Yonelik Bulgular

Arastirmanin {iglincii alt amaci olan “Resim alaninda 6zel yetenekli 6grencilerin ¢izime olan ilgilerinin
geemisi nasildir?” sorusu 6grenciler ve ebeveynlerin bakis agilari ile degerlendirilmek istenmistir. Bu baglamda
aragtirmanin ii¢lincii alt amaci iki baglikta ele alinmis olup yanit aramak amaciyla toplanan veriler 6grenciler ve
ebeveynlerinin cevaplari dogrultusunda ayr1 ayri ¢oziimlenmistir.

3.1. Resim Alaminda Ozel Yetenekli Ogrencilerin Kendi Yetenek Gelisimlerine Yonelik Algilarim iceren
Bulgular

Bu baslik altinda 6grencilerin verdigi cevaplar analiz edilmis ve katilimeir 6grencilerin ¢izime olan
ilgilerinin gecmisi ile ilgili diisiinceleri “Ilkler” temasiyla aciga ¢ikmustir. Bu veriler dogrultusunda “Baslangi¢”
alt temas1 “Destekleyiciler” ve “Zamanlama” kodlari ile irdelenmistir. Ogrencilerin kendi ilgi ve yetenek
gelisimlerine yonelik algilarina katkida bulunan bir diger unsur ise hayatlarinda bir rol modelleri oldugu
goriigmiistiir. Bu veriler de “Ilkler” temasmin “Ilk Rol Modeller” alt temasinda irdelenmistir. Katilimci
dgrencilerin ¢izime olan ilgilerinin gegmisteki nedenleri ve neler ¢izdiklerine yonelik bulgular “ilk Cizimler” alt
temast “Nedenleri” ve “Uriinleri” seklinde iki kod ile ele almmustir (bk. Sekil 9).

Sekil 9

Resim Alaminda Ozel Yetenekli Ogrencilerin Kendi Yetenek Gelisimlerine Yénelik Algilarint Iceren Bulgular:
Anlatan Tema, Alt Tema ve Kodlar

* Destekleyiciler
» Zamanlama

( flk rol

modeller

Baslangig

« Nedenleri
« Uriinleri

ik
gizimler

“lIkler” temasimin ilk alt temasi olan “Baslangi¢” ile dgrencilerin kendi yetenek gelisimlerindeki ilk
destekleyicileri ve ilk baslama zamanlarina yonelik bulgular ele almmugtir. Ogrencilerin tamamu ilgi ve yeteneginin
ilk olarak anneleri tarafindan fark edildigini ve desteklendigini ifade etmektedir. Katilimer dgrencilerin tamamu
cizime olan ilgilerini fark etmelerinin anaokulu veya kres donemine dayandigini belirtmektedir.
Destekleyicilerinin anneleri ve aldiklar1 destek egitimleri (kurs gibi) oldugu éne ¢ikmaktadir. Ogrenci 1 anne
destegini “Annem anaokuluna baglamadan sen ¢iziyordun. Eline kagit kalem verirdim ve ¢izerdin diyor.
Cizdiklerimi hala sakltyor annem.” seklinde ifade ederken Ogrenci 2; “Resimde biraz daha kendimi gelistirmek
istedigim i¢in ailem beni kursa gonderdi” seklindeki sozleri ile gittigi kurslarla desteklendigini ifade etmektedir.
Destekleyicisi ve zamanlama konusunda Ogrenci 3’iin su ifadelere yer verdigi goriilmektedir; “Okuldncesi
donemde resim etkinlikleri tarzi seyler ¢cok fazla oldugu igin ilk orada aslinda baglamis oldum. Okula gitmeden
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once de cok fazla resim yapiyordum, makasla kagitlar1 kes-yapistir yaparmisim. Hi¢ korkmazmisg makasi elime
verirken, bir yerimi keserim diye.”

Ogrenci 6 gizime ilk baslama zamani olarak; “4-5 yaslarindayken hayvanlari, cogunlukla atlar1 giziyordum”
sozleriyle ifade etmistir. Ogrenci 7 ise annesinin yan1 sira ilkokul 6gretmeninin destegini de; “Annem malzeme ve
ilgimi gelistirecek tasarim kitaplari alirdi. Okulda da 6gretmenimin ¢ok katkist oldu; annemlerle konusarak beni
bu smava yazdirmig, yarigmalara da katiliyordum.” soézleriyle ifade etmistir. “Aslinda kalemi tutmaya
basladigimdan beri siirekli bir sey ¢iziyormusum ben.” soziiyle de ¢izime baslama zamanmi belirtmistir. Ogrenci
9 yetenekli oldugunu diisiinmesini su sozlerle belirtmektedir; “Ugiincii sinifta BILSEM smavina katilmaya hak
kazandigimda ¢izim yetenegimin iyi oldugunu diisiindiim. Ogrenci 8 de diger 6grenciler gibi ilk destekleyicisinin
annesi oldugunu su sozlerle ifade etmistir;

“Bilmem hep ¢iziyordum, ilk ¢izimimi hatirlamiyorum, evde annem boya kalemleri ve kagit veriyordu,
¢ok fazla sulu boya yapiyordum. Bir siirii ayni ¢izimimden vardi, deniz ¢iziyordum, bir tane de kayanin
iistlinde denizkizi, sadece onu hatirliyorum. Sonra 5 yasimda kiz ¢izmeye basladigimi hatirliyorum,
kafalar1 bu kadard: (biiytik).”

“IIkler” temasinin ikinci alt temasi olan “Ilk Rol Modeller” ile dgrencilerin tamaminin hayatinda cogu aile
yakiindan olan, onlar1 etkileyen ve ¢izimleriyle hayranlik uyandiran bir kisinin oldugu goériilmektedir. Bu alt
temadaki veriler incelendiginde, Ogrenci 1 hayatindaki rol model icin “Anneannemin bir akrabasi var. Hig egitim
almamasina ragmen cok profesyonel tablolar1 var ona ¢ok 6zeniyorum.” sozlerini kullanmistir. Ogrenci 5 ise
etkisinde kaldigi rol modeli su sézlerle anlatmistir; “Yetenekli olarak tanidigim ilk kisi enistem, ona hayranlik
duyuyordum. Kii¢iiktiim o zamanlar fazla hatirlamiyorum ama hatirladigim ¢ok giizel resimleri vardi, tablolarini
duvara asardi. Ziyarete gittigimizde beraber resim yapardik, boyle yaparsan daha iyi olur diyordu, onu resim
cizerken izliyordum.” Ogrenci 6 kendisine rol model olan halasini su sdzlerle anlatmistir; “Halam da benim gibi
cok giizel resimler ¢iziyormus o da benim gibi olmak istiyormus ama dedemlerin imkan olmadig1 i¢in devam
edememis.” Halasina hayranlik duyan bir diger kisi Ogrenci 7 ise diisiincelerini su sozlerle aktarmistir; “Halam
var, aslinda yengem ama biz ona hala diyoruz. Bence o resimde ¢ok yetenekli. Kurs veriyordu bir ara simdi evde
boncuklardan kiipe ve kolye tasarimlari yapiyor. Annemde de miizik kulagi oldugunu diisiinliyorum. Ama ben
halama hayranim.” Hayatindaki rol modeli babas1 olan Ogrenci 8 onu su sdzlerle anlatmistir;

“Bence babamin yetenegi var. Eskiden babama ait askerlikteki defterini bulmustum, orada 1-2 ¢izdigi
resim vardi. Onlara bakinca fark ediyorum resim gizmeye yeni baslayan birine gore ¢ok giizel karakalem
calismalar yapmis. Ama resmi gereksiz buluyor, baska ¢izdigi bir sey gérmedim hig.”

“lkler” temasinin {igiincii alt temas1 olan “ilk Cizimler” alt temas1 “Nedenleri” ve “Uriinleri” kodlar ile
irdelenmistir. Katilimer 6grencilerin ilk ¢izim nedenleri; mutluluk hissi vermesi, renkleri sevmeleri, gizimde
basarili olduklarini diisiinmeleri seklindedir. Katilime1 dgrencilerin ilk ¢izimlerini genel olarak izledikleri ¢izgi
film karakterleri olusturmaktadir. Daha ¢ok hayvanlar1 ¢izdigini belirten Ogrenci 3 neden ¢izdigine dair su
ifadeleri kullanmistir; “Derste sikilinca kaptirtyorum kendimi, defterlerimin kenarlarina hep desenler ¢iziyorum.
Ders dinlerken daha ¢ok desenler, semboller ¢iziyorum. Tam olarak odaklanacagim seyler ¢izmek istemiyorum, o
sirada dersi de dinlemek istiyorum ama dersten sikilinca istemsizce gidiyor elim.” Ogrenci 4 ise ilk cizimleri icin;
“cok sevdigim ¢izgi film karakterlerini ¢iziyordum, izledigim ve okudugum seyler genellikle. Cizgi filmler beni
etkiliyordu” ifadelerini kullanmistir. Resim ¢izme nedeni olarak da “cizerken egleniyordum, hayal edebildigim
igin ¢izebiliyorum ve resimde kendimi yansitabiliyorum.” ifadelerini kullanmistir. Ogrenci 5 resmini ilk ¢izdigi
seyin ¢ok sevdigi ¢izgi filmden bir karakter olan Ponny at oldugunu belirtmistir. Nedeni konusunda Ogrenci 5
“Uziiliince resim ¢izesim geliyor, dev yaparken, sikilinca resim gizesim geliyor, internette resim ¢izen insanlari
goriince resim ¢izesim geliyor, elime kalem aldigimda da resim ¢izesim gelir, pek ¢ok sey etken olabiliyor.”
sozlerini eklemistir. Resimlerinde siirekli at figiirii kullanan Ogrenci 6 “Kiigiikken benim bir tane oyuncak bir atim
vardi, onu suluboyayla ¢izmeye basladim o zamandan beri yapiyorum yani ilk kullandigim teknik sulu boya.”
ifadelerini kullanmugtir. Resim yapma nedeni olarak Ogrenci 6 “Beni rahatlattyor hosuma gidiyor yani canim
sikildiginda istedigim zaman resim ¢izebiliyorum. Ayrica boyalarmm renkleri de ¢ok hosuma gidiyor,
etkileniyorum.” seklinde ifade etmistir. Ogrenci 8 neden resim ¢izdigini su sozlerle ifade etmistir; “Bilmiyorum,
giizel bir sey ¢izdigimde kendimle gurur duyuyorum ve yapabildigim tek sey bu oldugu i¢in hosuma gidiyor. Bir
seye baktigimda bazen onu ¢ok ¢izesim geliyor ve benzetince ya da istedigim gibi olunca ¢ok mutlu oluyorum.”

3.2. Ebeveynlerin Cocuklarinda Gordiigii Yetenek Gelisimlerine Yonelik Algilart Iceren Bulgular

Bu baglik altinda ebeveynlerin verdigi cevaplar analiz edilmistir. Veriler bir araya getirildiginde
“Farkliliklar” temasinin olustugu goriilmektedir. Bu baglamda “Farkliliklar” temas1 “Yas”, Cizim” ve “Kisilik”
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seklinde i alt temada irdelenmistir (bk. Sekil 10). Katilime1 ebeveynlerin ¢ocuklari i¢in “yetenekli” algilariin
temeli, cocuklarinda fark ettikleri farklilarina dayanmaktadir. Ebeveynlerin ¢ocuklarinda farkina vardiklar: erken
cizim becerileri ve farkli kisilik 6zellikleri arastirmanin bu alt amacinin bulgularini ortaya koymaktadir.

Katilime1 ebeveynlerden yedisi cocuklariin yetenek gelisimlerini ilk olarak okul dncesi donem olan 3-4
yaglarinda fark ettiklerini belirtmiglerdir. Bu baglamda ebeveynlerin bes donemde ele alinan ¢ocuk ¢izimlerinin
gelisim donemlerinden ilki olan ve 3-4 yas araligimni kapsayan “Karalama Evresi” doneminde g¢ocuklarin
yeteneklerinin farkina vardiklar1 goriilmektedir. Katilimei ii¢ ebeveyn ise ¢ocuklarinin yeteneklerini ilkokulun
baslarinda fark ettiklerini ifade etmislerdir. Sematik dénem olarak adlandirilan bu yas donemindeki ¢ocuklar,
¢izdigi nesneleri bir diizey lizerinde ve orantili olarak yerlestirmeyi basarabilirler.

Sekil 10

Ebeveynlerin Cocuklarinda Gordiigii Yetenek Gelisimlerine Yonelik Algilart Iceren Bulgular: Anlatan Tema ve
Alt Temalar

Kisilik

Katilimei ebeveynler ayrica ¢cocuklarinin resme olan yeteneklerini “siirekli ¢gizmeleri” ne ve “yasitlarina
gbre daha iyi ¢izmeleri” ne bagl olarak fark ettiklerini belirtmislerdir. Ogrenci 3’iin ebeveyni “Siirekli bir seyler
cizmek icin ugrasiyordu” derken, Ogrenci 8’in ebeveyni ise “Elinden kalem kagit ve boya eksik olmazdi. Cok
keyif aliyordu ve zamanin nasil gectigini unutuyordu” ifadelerini kullanmistir. Ogrenci 5 cocugundaki farklilig
“Renklere olan ilgisi, resim yapmaya, kesme yapistirma ¢aligmalarina olan yetenegi ve nesnelerde bizim ¢ok zor
fark ettigimiz renk gegislerini sdylemesi onun farkli bir yetenegi oldugunu diisiindiirmiistii” seklindeki sozleri ile
ortaya koymustur. Ogrenci 1’in ebeveynin; “Cizimlerinin ve boyamalarmin yasitlarina gore farkli oldugunu
goriince yetenekli oldugunu diisiindiik” sézleri ¢ocugundaki farklilig: ile yetenekli oldugu diislincesine sahip
oldugu goriilmektedir.

Katilimer ebeveynlerin gocuklarinda goérdigii en giicli Ozelliklerinin basinda hayal giicii ve
yaraticiliklarmin yiiksek olmasi gelmektedir. Ogrenci 1’in ebeveyni gocugu igin “Yaratic1 diisiinmesi ve bunu
resme kolaylikla aktarabilmesi” ifadesini kullanirken, Ogrenci 3’iin ebeveyni ise ¢ocugu igin “Ilgi alanlar1 ok
farkl; resim, astronomi, tarih gibi” sozlerini kullanmistir. Ogrenci 4’iin ebeveyni de “Kararli, ne istedigini bilir,
pozitif ve objektiftir” sdzleriyle ¢ocugunu tanimlarken Ogrenci 6 “Hayal giicii 6zelligi” ile ¢ocugunun giiglii
zelligini ortaya koymustur. Ogrenci 7 nin ebeveyni ¢ocugu igin “Yaraticik” 6zelligini vurgularken Ogrenci 8’in
ebeveyni “Gérsel ve estetik bakist, el becerileri” ifadesini ve Ogrenci 10’un ebeveyni ise “Kendi kararlarina sahip
¢itkmast.” gseklinde gocugunun kisilik 6zelligini yansitmistir.

Katilimer ebeveynlerin ¢ocuklarinda gelistirilmesi gerektigini diisiindiigii kisilik 6zelliklerin basinda
duygusallik gelmektedir. Ogrenci 1’in ebeveyni ¢ocugunu “Kirilgan ve ¢ekingen” olarak tanimlarken, Ogrenci
3’lin ebeveyni “Kalabalig1i sevmiyor” ifadesiyle cekingenligini belirtmistir. Ogrenci 5 ve 8’in ebeveynleri
cocuklarinda gérdiikleri zayif 6zellikler i¢in “Insanlar1 kirmak istememesi” seklinde ifade etmistir. Ogrenci 2 ve
10’un ebeveynleri ¢ocuklar i¢in “Cok duygusal olmasi1” ifadesini kullanmiglardir. Diger ebeveynler de ¢cocuklar
i¢in “Disiplin” ve “Erteleme huyu” gibi farkli 6zellikler ile ¢ocuklarini tanimlamiglardir.

Tartisma

Ulkelerin en degerli hazinesi sahip oldugu insan potansiyelidir. Bireylerin dzel yetenekleri dogrultusunda
yapilan egitim programlari ile yeteneklerin dogru yerlerde kullanilmasi stiphesizdir ki tilkeleri ileriye tagtyacaktir.
Eitim ilk olarak ailede baslamaktadir, dolayisiyla ¢ocuklarin sahip oldugu ilgi ve yetenekleri okuldan dnce aile
tanimakta ve gelisimine destek olabilmektedir. Cocuklarin sahip oldugu yetenekler kesfedilip dogru bir sekilde
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desteklenir ve dogru yerlerde kullanirsa iilke menfaatleri diisiiniilmiis olacaktir. Ozel yetenekli bireyler igin
yetenek ve yetenegin basariya doniismesinde en kritik bilesen olarak aile gosterilmektedir. Bu baglamda
ebeveynlerin 6zel yetenekli ¢ocuklarint yakindan takip etmeleri, onlarin ilgilerini kesfetmeleri ve bu ydnde
desteklemeleri 6zel yeteneklerin gelismesinde 6nemli bir etken olacaktir. Ebeveynler, aile yasami ve ¢ocuklar
iizerinde biiytik bir etkiye sahiptir. Ebeveynlerin farkli ebeveynlik tarzlari vardir, belirli inan¢ ve degerlere sahip
olup cocuklara iletirler, degerlere ve vurgulara model olurlar ve aktif olarak ¢ocuklarini belirli etkinliklerden
uzaklastirirlar veya belirli etkinliklere yonlendirirler (Olszewski vd., 1987).

Pfouts (1980), ilk dogan ¢ocuklarin yetiskinlerle daha sonra dogan ¢ocuklara gore daha fazla etkilesime
girdigini, bunun da dil ediniminde 6zel yetenekli birey i¢in entelektiiel olarak faydali oldugunu 6ne siirmektedir.
Bu arastirmaya katilan 6zel yetenekli 6grencilerin ¢ogu ailelerinin ilk g¢ocuklari olarak diinyaya geldikleri
goriilmektedir. Literatiirde, 6zel yetenekli ve segkin bireylerin alisilmadik derecede yiiksek bir yiizdesinin ilk
cocuk olarak dogduguna dair ¢ok sayida kanit bulunmaktadir (Olszewski vd., 1987). Arastirmada ayrica katilimci
dgrencilerin biri hari¢ tamammin kendisiyle beraber iki kardes olduklar1 goriilmektedir. Ozel yetenekli bireylere
sahip ailelerin bir diger karakteristik demografik 6zelligi, iki ¢ocuklu kiigiik aile boyutlarmi icermektedir (Groth,
1975). Artan her cocukla birlikte ailenin genel entelektiiel seviyesindeki deger kaybi nedeniyle artan aile
biiylikliigii ile diigmektedir. Cogunlugu lisans egitimine sahip olan ebeveynlerden babalarin tamami calisirken,
annelerin yarisi ¢aligma hayatinda bulunmaktadir. Aile demografisi, goriiniiste yiizeysel olmakla birlikte, 6zel
yetenekli bireylerin biiylimesini ve belirli yeteneklerin gelisimini kolaylagtiran 6nemli psikolojik siireclerin ve
cevresel kosullarin gostergeleridir (Olszewski vd., 1987).

Ebeveynlerin ¢ocuklarina karsi tutumlari, aile liyeleri arasindaki iligkileri, ¢ocuk yetistirme konusundaki
ebeveyn yaklasimlari, ebeveynlerin hayata bakis acilar, 6zel yetenekli c¢ocuklarin yetenek gelisimini
etkilemektedir. Ebeveynlerin ¢ocuklarinin resim yetenegini desteklemek amaciyla resim kursuna gonderdikleri,
resim malzemeleri aldiklar1 ve psikolojik destek sagladiklari goriilmektedir. Ebeveynlerin bu tutumunun,
cocuklarinin sahip oldugu yetenegi onemseme ve yaraticiliklarinin destekleme baglaminda 6nemli oldugu
diisiiniilmektedir. Ogrencilere yaratic1 ifade icin zaman, alan ve materyal vermek stresi azaltabilir, hafizay1
gelistirebilir ve kendilerini sosyal olarak daha bagh hissetmelerini saglayabilir (University of Florida, 2023).
Aragtirmada 6grenciler kendi sanatsal yeteneklerini, katildiklar resim yarigmalarinda elde ettikleri basarilar ve
BILSEM resim alam 6grencisi olmaya hak kazanmalari ile elde ettikleri seklinde degerlendirilmektedir. Oztiirk ve
Debelak (2008), yarigmalarin 6grenme motivasyonu saglayabilecegini belirtmektedir. Ogrencilerin yaptiklart
resimlerinden aile, arkadas ve 6gretmenleri tarafindan onay almasi, takdir edilmesi ve begeni toplamasi da gevresel
etkenler olarak degerlendirilmektedir. Tiirkiye’nin sosyolojik olarak birlikte yagayan bir kiiltiire sahip olmasi ve
bireylerin ¢evreden gelen etkilere ¢ok 6nem vermesi bu sonucun bir nedeni olarak diisiiniilebilir. Ayrica resim
yetenegi kiiltiirimiizde, akademik yetenekden ¢ok daha az deger gormektedir. Cocuklar akademik yetenekte
oldugu gibi resim yetenegi i¢in rutin olarak degerlendirmeye alinmamaktadirlar; bu bakimdan resim yarigmalari
onlar i¢in dnemli bir firsat olabilmektedir. Kiiltiir belirli bir alan1 desteklediginde, yetenek daha kolay fark edilir
ve sonra beslenir; boyle bir kiiltiir, ustalasiimasi gereken becerilerin neler oldugunu agik¢a ortaya koyar
(Csikszentmihalyi & Robinson, 1986).

Arastirmada 6grencilerin ¢izime olan ilgilerini fark eden ilk kisinin anneleri oldugu goriilmektedir.
Aragtirmada anne faktoriiniin 6grencilerin yetenek gelisiminde 6nemli bir yere sahip oldugu diistiniilmektedir.
Ogrencilerin ifadelerinde ¢ogunlukla annelerinin cocuklari i¢in manevi destek saglamalari, onlar1 giidiilemeleri ve
yakindan takip etmeleri 6ne ¢ikmaktadir. Bu durum annelerin bebeklikten itibaren ¢ocuklariyla yakindan ilgilenen
kisi roliinde olmalarindan kaynaklanabilecegi diisiiniilmektedir. Bloom'un (1985) yetenekli miizisyenler, atletler,
akademisyenler ve sanatgilarla ilgili ¢alismasi, 6zel yetenekli bireyler ile ebeveynlerin birbirine siki sikiya baglh
aileler olduklar1 ve 6zellikle de anneleri ile cok yakin iligkileri oldugunu gdostermektedir. Babalarin siirekli ¢alisma
hayatinda yer almalari, ¢cocuk bakimindan uzak ve toplumdaki rolii itibariyle ¢ocuklarindaki ilgi ve yetenek
gelisimini fark etmede annelere gore ikinci planda kalabildigi diisiiniilmektedir. Ozel yetenekli bireylerin
ebeveynleri, yalnizca belirli etkinliklerin veya basarilarin degerini benimsemekle kalmay1ip ayni zamanda basarty1
tesvik eden tutumlar, gocuklarin ilgi ve yeteneklerini bu alanlara yonlendirirler. Yetenek alanlari kapsaminda
basar1 i¢in model olur, ¢ocuklarinin zamanini ve katilimimi dikkatlice izleyerek yapilandirir (Olszewski vd., 1987).

Ogrencilerin hem kendi hem de ebeveynleri tarafindan yeteneklerinin ilk defa fark edilme zamami
anaokulu ya da kres donemi olan 3-4-5 yaslart oldugu sdylenebilir. Cocugun c¢izgisel gelisim basamaklari bes
asamada ele almmaktadir. {lk asama olan Karalama evresinde ¢ocuk ¢izgiyle tamsir. ilk figiir ¢izimi olan bas
resmini kesfeder ve ¢ubuklarla basa el ve ayaklar ekleyerek figiiriinii olusturur (Gegen, 2018). Ebeveynler
cocuklarinin en 6nemli 6zelligi olarak yaratict ve hayal giiclerinin yiiksek oldugunu diisiiniirken ¢ocuklarinin
duygusal agidan hassas bir yapiya sahip olduklarini ifade etmektedirler. Bu baglamda sanatla ilgilenen kisilerin
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duygusal olmasina dair yaygin genel kanmin BILSEM resim alan1 6grencilerini de kapsadig1 sdylenebilir. Ciinkii
duygu sanatin merkezindedir. Sanatin insanlar {izerindeki duygusal etkisini agiklayan en popiiler teorilerden biri
duygusal rezonanstir. Duygusal rezonansin 6nemli bir yonii, empati fikri ve baskalarinin duygularini tanima ve
onlarla iligki kurma yetenegidir (Nummenmaa & Hari, 2023).

Arastirmada 6grencilerin tamaminin hayatinda, ¢cogu aile yakinindan olan, onlar1 etkileyen ve ¢izimleriyle
hayranlik uyandiran bir kisinin oldugu goriilmektedir. Arastirmada rol model olarak ifade edilen bu Kkisiler
ogrencilerin dogrudan veya dolayli olarak resme olan ilgilerini olumlu ydnde etkiledigi sdylenebilir. Rol
modellerin ¢ogunlukla aile igindeki bireyler olan baba, hala, enigte gibi kisilerden olustugu goriilmektedir.
Aragtirmada 6grencilerin yasamina rol model olan kigilerden ebeveynlerin haberdar olmadiklar: ortaya ¢ikmistir.
Nedeni olarak bu durumun aile iginde ortak bir sohbet konusunun olmadigi disiiniilebilir. Cocuklar diger
sanat¢ilardan, kitaplardan, miizelerden, dogadan, sanat malzemelerinde ve hatta basit glindelik materyallerden,
fikirlerden ve deneyimlerden ilham alabilir (Pennsylvania State University, 2019). Oztiirk ve Debelak (2008), 6zel
yetenekli 6grencilerin de kariyer hayatlarini sekillendirmek i¢in tipki normal yasitlar: gibi, rol modellere ihtiyag
duyduklarin1 belirtmektedirler (Oztiirk & Debelak, 2008).

Sonug¢

Ozel yetenekli ¢ocuklarin yetenek gelisimlerinde aileleri ve gegmisleri ile ilgili birkag sonuca varilmstir:
[lk olarak, ebeveynin egitim diizeyi gibi yapisal veya demografik degiskenler, 6zel yetenekli bireylerin ailelerini
digerlerinden ayirmaktadir. Ikincisi, 6zel yetenekli bireylerin ebeveynleri ¢ocuklarinin sanatsal yeteneginin
farkinda olsa bile ¢ocuklar ile birlikte herhangi bir sanatsal eylemde bulunma konusunda yeterli olmadiklar
goriilmektedir. Cocuklar i¢in erken yaglardan itibaren hem aile hem de g¢evresi tarafindan giidiilenmenin sanat
geligimi i¢in olduk¢a 6nemli oldugu goriilmektedir. Yetenegin gelisimi, aile gegmisi, ailedeki gocugun 6zellikleri
veya nitelikleri ve aile olaylar1 gibi birgok alanin hassas bir sekilde i¢ ice gegmesinin bir sonucudur. Bir ¢ocukta
ozel yeteneklilik, bir aile i¢inde gii¢lii bir etkendir; hem bagimli hem de bagimsiz bir degiskendir, hem bir neden
hem de bir sonugtur.

Oneriler

Resimde 6zel yetenekli cocuklarin, sanat alanindaki ¢esitli uyaranlarla (miize, galeri, sergi mekanlarinin
ziyareti gibi) desteklenmesi onlarin sanatsal gelisimini artiracaktir. Yetenegin erken yaslarda kesfedilmesi ve
gelisiminin desteklenmesi de son derece dnemlidir. Bu baglamda ebeveynlerin, 6zellikle annelerin, ¢ocuklarini
yakindan gozlemlemeleri, onlarda fark ettikleri yetenekleri sorumlu 6gretmen veya kisiler ile paylasarak
profesyonel destek talep etmesi de oldukg¢a dnemlidir. Smif ve alan 6gretmenleri “6zel yetenekli 6@renciler igin
destek egitimi” konusunda MEB onayli aldig1 seminer belgesi ile okullarinda 6zel yetenekli bireyler igin destek
egitim odalar1 acabilmektedirler (MEB, 2023). Bu baglamda 6gretmenler, 6zel yetenekli 6grenciler konusunda
yeterliliklerini artirarak 6grencilerine okul i¢inde kendileri destek saglayabilirler.

Simirhliklar

Arastirma, uzun yillar arastirmacinin gérev yaptigi BILSEM’deki &zel yetenekli &grenciler ve
ebeveynleri ile yapilan goriismelerden elde edilen verilerle sinirlidir. Caligmada veri ¢esitliliginin saglamak adina
Ogrencilerin 6rgiin egitim kurumlarindaki siif ve gorsel sanatlar 6gretmenleri goriismeler yapilarak daha etkili
sonuglara varilabilir. Ayrica arastirma grubuna farkli cografi bolgelerdeki BILSEM’ler dahil edilerek kiiltiirel
farkliliklarin ebeveynlik 6zelliklerine yansimasi ve bunun ¢ocuklarindaki yetenek gelisimine etkisinin ne oldugu
ortaya koyulabilir.
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Abstract

Introduction: Gifted and talented students in visual arts are known for their abilities such as keen observation,
imagination, and fine motor skills. There are numerous studies highlighting the drawing characteristics, behavioral
patterns in visual arts, and differences from typical children exhibited by these students. However, research on the
factors influencing their artistic development and the underlying elements remains limited. Therefore, this study
aims to investigate the common backgrounds of artistically gifted and talented students in their immediate
surroundings, including family and social environments.

Method: This research, utilizing qualitative research methodology, is designed as an embedded single-case study.
The study involved 10 students, eight girls and two boys, who qualified for art education in the field of painting at
the Science and Art Center (SAC) in Izmit., a support center for gifted and talented students, during the 2022-2023
academic year. Both students and their parents participated in the study. Data obtained through semi-structured
interview questions were descriptively analyzed in alignment with the research questions.

Findings: Four main themes emerged from the research, namely “Roles,” “Approval,” “Firsts,” and “Differences.”
The study indicates that family plays a crucial role as the most critical component in the talent development and
success of artistically gifted and talented students. The demographic structure of families and their attitudes toward
art are considered significant factors in the artistic development of their gifted children.

Discussion: Discovering the talents of gifted and talented students, supporting them accurately, and utilizing their
skills in appropriate fields would contribute to the national interest. Therefore, closely monitoring and discovering
the interests of gifted children, along with providing support in those areas, are crucial factors in developing their
talents.

Keywords: Science and art centers, giftedness, talent in painting, artistic development, case study.
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Introduction

The attitudes, beliefs, opportunities, habits, and personality traits of a family can have a significant impact
on the upbringing of a child. The family plays a critical role in determining who a child will become and what they
will achieve. In the case of a gifted and talented child, the influence of the family can be a determining factor in
whether the talent will be developed. Families that support the development of their children’s talents can have a
significant impact on shaping their future. Supporting the gifted and talented students, directly or indirectly affects
the development of the countries they belong to. In today’s world, developed countries actively support the talents
of students with gifted and talented abilities and structure their education programs accordingly. Considering the
idea that education begins first in the family, it is believed that this research will shed light on parents, educators,
and decision-makers in recognizing and appropriately guiding students’ gifts and talents. In this context, the
research aims to explore the common backgrounds of parents and social environments of children with gifted and
talented in the field of art, particularly in painting.

The Ministry of National Education of Turkiye (MoNE) defines a gifted student as someone who “learns
more quickly than their peers, excels in creativity, art, and leadership capacities, possesses special academic
talents, understands abstract ideas, enjoys acting independently in areas of interest, and demonstrates high-level
performance” (MoNE, 2020). Being gifted is not solely related to having superior intelligence, so the term “gifted”
is preferred over “intelligent” in contemporary usage (Ozbay, 2013). Additionally, the concepts of superior
intelligence and giftedness are not considered pedagogically appropriate due to their labeling nature. Therefore,
the current preference is to use the term “superior talents” instead.

Renowned educational psychologist Joseph Renzulli, known for his research on superior abilities and
intelligence, explains the behavior of giftedness and talent through three fundamental human behaviors: above-
average ability, high level of task commitment/determination, and high level of creativity. Renzulli’s theory,
known as the “three-ring conception,” has been established (see Figure 1). Students who can develop gifted
behaviors are those possessing these three characteristics, able to develop them, and apply them to any valuable
area of human performance potential (Renzulli, 1978).

Figure 1
Renzulli’s Three-Ring Conception Illustrating Giftedness and Talent Behavior

Above-average

ability Superior intelligence and talent

High level of
task
commitment/
determination

High level of
creativity

Monks (1992) introduced three additional factors to the three-ring conception and differentiated the
definition of giftedness, creating a multifactorial model of giftedness. In Monks’ multifactorial model, he
considered three new factors, which he referred to as family, school, and peer interaction, as influencing giftedness
(see Figure 2). Monks suggests that the environment’s motivating effect on students will have an impact on
giftedness and may lead to behavioral changes. In this model, which includes six factors, Monks and Katzko (2005)
stated that there is a positive interaction among these factors in the emergence of gifted performance.

Clark (2002) defines the term “gifted” as the biological basis of the superior development of various brain
functions. According to Clark, these functions can manifest themselves in cognition, creativity, academic,
leadership, or artistic domains. Expressing that “the growth of intelligence depends on the interaction between
biological inheritance and the environment,” Clark (2002) indicates that giftedness partially stems from the
hereditary characteristics of information processing and the environmental experiences a child encounters to
develop these traits, thus highlighting the interaction between heredity and upbringing.
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Figure 2
Monks’ Multifactorial Model of Giftedness (1986)

Above-average
ability

High level of
task
commitment/
determination

High level of
creativity

Superior intelligence and talent

Numerous studies on the characteristics of gifted students reveal various behaviors and traits of these
students. Milbrath conducted comprehensive studies based on case examinations of artistically gifted children.
Milbrath, by conducting the first systematic, large-scale, and theoretically grounded study on children with artistic
talents, made a profound contribution to the understanding of artistic ability. She followed eight children between
the ages of 4 and 14 with artistic talents for over a decade, comparing them with a control group of normal children.
According to Milbrath, artistically gifted children encode visual information more accurately and perceive the
world in terms of shapes and visual surface features rather than concepts. Secondly, they have superior visual
memory. Thirdly, they focus more on the process of drawing. According to Milbrath, these children are better at
seeing, remembering, and creating. In short, while normal children draw objects as they know them, gifted children
can depict what they see rather than what they know (Winner & Martino, 2002).

Observable predisposition behaviors of students with gifted and talented in visual arts include: (a) superior
manual skills and good muscle control, (b) independence of ideas and the ability to evaluate events from multiple
perspectives, (c) commitment to rules, regulations, and routine work, (d) high energy levels and quick thinking,
(e) a desire to work alone, (f) high leadership potential, (g) good concentration and adaptability in the adaptation
of knowledge, (h) better achievement in natural sciences, social studies, and language arts than in mathematics
(Boland, 1986). A child with talents in art possesses characteristics, such as rapid observation skills, vivid memory,
strong imagination, openness to new experiences, depth of experience, taking art seriously, and deriving
satisfaction from artistic works (Alexander, 1981). Giir (2017) outlines the characteristics displayed by children
with talents in the visual arts as follows:

1. Having a long attention span and dedicating extra time to art activities, such as drawing and painting,
2. Displaying an imagination above the ordinary in artistic expression,

3. Creating detailed and rich three-dimensional depictions compared to peers,

4. Being willing to acquire knowledge in visual arts,

5. Having the ability to observe the surroundings very well,

6. Being willing to experiment with different tools, materials, and techniques,

7. Finding unconventional solutions to artistic problems.

While some authors emphasize that creative students in art experience parental loss and trauma in their
early years, others mention extremely warm and supportive family environments. It is likely that creative students
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either had childhoods where they successfully overcame challenges or had very nurturing early childhood
environments that provided encouragement and support (Csikszentmihalyi & Csikszentmihalyi, 1993). Based on
this information, within the research context, snippets from the childhood lives of famous artists in the field of
painting, Pablo Picasso and Andy Warhol, are included to explore the family and social environments of gifted
and talented students.

Pablo Picasso was born as the child of a teacher father and a housewife mother. His father worked as a
painting instructor at the School of Fine Arts and served as the curator of the city’s municipal museum. His father’s
appreciation for painting had a significant impact on Picasso from a very young age. Picasso would watch him
work, and they regularly visited the museum together. Picasso’s mother is known to be very close and attentive to
her children. It is mentioned that Picasso did not enjoy school, found it boring, and struggled to focus on his
lessons. He often spent his time in class drawing and cutting out shapes from paper. Picasso, who frequently
attended bullfighting shows, created his own composition with his first oil painting titled “Little Yellow Picador”
at the age of eight (Paris, 2023).

Andy Warhol was born in a two-room apartment in a predominantly immigrant, working-class
neighborhood in Pennsylvania. As a child, Warhol had a neurological illness characterized by involuntary
movements, occasionally causing him to be absent from school. During his time at home, Warhol read comic
books and Hollywood magazines and played with paper cutouts. His family gave him his first camera when he
was eight years old. Throughout his life, Warhol focused on his physical flaws as an artist. In his childhood, his
illness occasionally left him bedridden, and he also experienced pigment issues that caused fading of skin color.
Uncomfortable with his appearance, Warhol sought changes through clothing, wigs, cosmetic products, and plastic
surgery. “If you want to know all about Andy Warhol, just look at the surface of my paintings and films and me,
and there [ am. There’s nothing behind it.” Andy Warhol, 1966 (Warhol, 2023).

Family support and encouragement of Picasso and Warhol’s talents during their childhoods can be
observed in their adult works (see Figure 3). In Andy Warhol’s artworks, it is evident that the elements that
nurtured him during his childhood were comic books and Hollywood magazines (see Figure 4). In this context,
the inference drawn from Epictetus’ quote “A person’s homeland is their childhood,” underscores the importance
of understanding what artists experienced and the social environment stimuli they encountered during their
childhoods.

Figure 3

Picasso “Guernica” 1937

Figure 4
Warhol “Marilyn” 1967
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Many studies highlight the characteristics of students with gifts and talents in the field of art (Freeman,
2000; Giir, 2017; Metin & Aral, 2020; Tuna, 2013; Winner, 1997). However, research examining the common
backgrounds of these students in the field of art, especially regarding their families and social environments, is
limited. In this context, it is considered that students in Science and Art Centers (SAC) who receive specialized
education in the field of painting in our country would be suitable for this research. SAC are official institutions
affiliated with the MoNE, providing specialized education for individually talented students at the primary,
secondary, and high school levels. SAC conducts student assessments in three areas: general aptitude, painting,
and music. Unlike the general aptitude area, admission to the fields of painting and music is determined by talent
exams. Students who gain the right to education in SAC have the privilege of benefiting from SAC until the end
of high school, following a different schedule than regular education. The aim of the education provided at SAC
is to nurture students who combine scientific thinking and behavior with aesthetic values, solve problems, realize
themselves, and utilize their creativity and talents to the fullest at an early age (MoNE, 2020).

This research obtained the opinions of students with gifted and talented in the field of painting who receive
support education at SAC and their parents. In this context, the research is considered significant for contributing
to the literature by revealing the common backgrounds of artistically talented children and their families and social
environments in the field of art. The present study aims to uncover the shared experiences of the families and
social environments of artistically talented students in the field of painting at SAC, contributing to the
understanding of this specific context. To achieve this goal, the following questions are explored:

1. How do family life and the roles of parents contribute to the artistic development of students with talents
in painting?

2. According to self-assessments, what are the artistic talents of students with talents in painting?
3. What is the history of their interest in drawing?
a) How do students with talents in painting perceive their own talent development?
b) How do parents perceive the talent development in their children?
Method
Research Model

This research is a case study aiming to identify the common backgrounds of families and social
environments of students with gifted and talented in the field of painting who receive education at SAC, with the
goal of revealing their current situations. In recent years, the advantage of using a case study to understand better
specific aspects or dynamics of educational practices has been recognized (Merriam, 1985). Distinguished from
other types of research, a case study is a research method that allows an in-depth examination of an event or
phenomenon that the researcher cannot control, based on “how” and “why” questions (Yildirim & Simsek, 2016).
The research, being an exploration of the situation, family, and social environment affecting the artistic
development of students with gifted and talented in the arts, involves multiple units of analysis. The analysis units
of the study, gifted and talented students and their parents, are evaluated together. Considering the need for
examining the details of the same context differently and discussing it in a multi-layered manner, the “embedded
single-case™ design is utilized in this research. The embedded single-case design involves having multiple sub-
units within a single case, with multiple units of analysis (Yildirim & Simsek, 2016).

Research Study Group

This research involved 10 students, eight girls and two boys, who were diagnosed as gifted and talented
and were eligible to receive education in the field of painting at izmit SAC during the 2022-2023 academic year.
The participants also attended the visual arts course offered by the researcher and the department. The average age
of the students who participated in the research is 13. The study group was determined using purposive sampling,
a technique commonly employed in qualitative research to identify and select information-rich cases for the
effective use of limited resources (Patton, 2002). This technique involves identifying and selecting students or
groups with particular knowledge or experiences about a phenomenon of interest (Cresswell & Plano-Clark, 2011).
To ensure maximum diversity, students who started their education at SAC in different years were considered.
Additionally, to enhance the reliability of the research, interviews were conducted not only with students but also
with their parents, and support was obtained from advisory teachers. Participants were included in the research on
a voluntary basis. In the findings of the research, descriptive expressions of the participating students and parents
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were provided. In accordance with research ethics, student names were replaced with sequential numbers (e.g.,
Student 1, Student 2). In addition to obtaining informed consent from the participants, ethical approval for this
research was obtained from the Kirikkale University Social and Human Sciences Research Ethics Board on August
23, 2023, with protocol number 186467.

Data Collection Tool and Data Collection

In this study, interviews were conducted with izmit SAC students and their parents in the field of visual
arts using the interview technique. Questions were directed toward the situations related to students’ family and
social environments, the roles encouraging their artistic development and the conditions of their home life and
environments.

The researcher has experience and research on gifted and talented students. Additionally, the researcher
has worked as a visual arts teacher at the institution for 12 years, knowing the participating students and parents
closely. This situation has ensured a positive attitude from the participants toward this research and the researcher.
It can be said that they supported the research by providing more authentic data. During the data collection process
from students and parents, collaboration was carried out simultaneously with the department teachers at the same
institution, and their support was utilized. This collaboration helped identify overlapping or convergent findings
during the analysis of the data. The collected data were transferred to the computer and transcribed.

Within the scope of this research, face-to-face interviews were conducted with five questions revealing
the demographic characteristics of the participating students and 15 semi-structured questions (a total of 20
questions) deeply exploring the roles of their families and environments in their artistic developments. The
interviews with participant parents were structured in two sections with 15 questions. The first section included
five questions revealing the demographic structure of the parents, while the second section consisted of 10
questions examining the roles of parents in the artistic development of their children. Interviews were conducted
face-to-face with six parents, through Google Forms with three, and via telephone with one parent. To ensure the
creation and control of the research questions, the opinion of a guidance counselor (Psychological Counseling and
Guidance) who completed a master’s degree in the field of gifted students was obtained. Collecting data through
interviews with participants is a characteristic of many qualitative research studies. Interviews provide a direct
approach to collecting detailed and rich data about a specific phenomenon. The type of interview used to collect
data can be adapted based on the research question, participant characteristics, and the researcher’s preferred
approach (Smith, 2005). The questions asked in this research were the same for each participant, and additional
questions were posed to deepen some responses.

Data Analysis

The data were organized and summarized in the initial stage, followed by coding and note-taking, and
ultimately, conceptualization and explanation. A descriptive analysis technique was employed in the analysis of
research data. To reflect the opinions of the students interviewed in the research analysis, direct quotations were
frequently included. The purpose of descriptive analysis is to present the obtained findings in an organized and
interpreted manner to the reader (Yildirrm & Simsek, 2016). In this research, the data were first grouped under
similar topic headings, and then expressions were coded and placed under specific categories. Consistent data were
classified, and sub-themes were identified. The analysis was revisited, and inconsistent or repetitive themes were
reclassified. A snippet from the coding is shown in Table 1. Additionally, direct quotations from the interviewed
students were included in this research to enrich the descriptions. Through the research analysis, four main themes
were reached as “Roles,” “Recognition,” “Firsts” and “Differences” and visualized in Figure 5 under the name of
“Artistic Development Process.”

Figure 5
Four Main Themes Emerging from the Research

Artistic
Recognition development
process

Differences
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Table 1
An Excerpt from the Research Coding
Theme Code Data Data code
“My father tries very hard to help me with every aspect. For example, in
Artistic painting, he would ask questions about objects to challenge my creativity,
Roles L - - . Student 10
activities like what can you make from this, what can you transform it into, what

different things can you create from it, and so on.”
“When [ was in elementary school, I used to win all the art competitions,
Recognition  Achievements so my teacher would submit my drawing, saying ‘your drawing is very Student 6
beautiful.” My friends would always say, ‘draw this picture for me.”
“In the beginning, my mom would only give me a blank paper, and | would
draw on them. Then she started buying design books and would show

Firsts Supporters what I created to her friends. My mom used to buy materials and design Student 7
books that would enhance my interest.”
. . P " T Parent of
Differences  Personality Decisive, knows what she wants, positive and objective student 4

The researcher and the psychological counseling and guidance (PCG) specialist from the in the division
of gifted education worked as independent coders and agreed on the reduction and transformation of the data by
making comparisons. Findings were reflected through data triangulation and direct quotations.

Results

1. Findings on the Family Life of Students with Talent in Painting and the Role of their Parents in their
Artistic Development

The first sub-objective of this study, “How is the family life of gifted students in painting and the roles of
parents regarding their artistic development?” was aimed to be evaluated. In this context, the data collected to
answer the first sub-objective of the research were analyzed in line with the answers of the students and their
parents. When the data serving this purpose of the research were brought together, it was seen that the theme of
“Roles” was formed. In this context, the “Roles” theme was analyzed in two sub-themes “Family Structure” and
“Family Attitude” (see Figure 6).

Figure 6
Themes and Subthemes Revealing Students’ Family Life and Parents’ Roles in Artistic Development
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Family Structure

In this sub-theme, which reveals the demographic characteristics of the participating parents, it is seen
that 4 parents completed their undergraduate education, 2 parents completed their associate degree, 1 parent
completed their doctorate, 1 parent completed their high school education, 1 parent completed their secondary
school education and 1 parent completed their primary school education. A survey was conducted in which five
mothers and five fathers participated (half and half participation) and 92% of the parents stated that their children
in the SAC art field were born as “first children” (see Figure 7). It was seen that one of the participant parents was
single and the other parents had two children. It was observed that all of the participant fathers were employed,
while half of the mothers were housewives and the other half worked in various sectors.
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Figure 7
Figure Showing the Number of Children in the SAC Painting Program Who Were Born

3rd child 8%

1st child
92%

= 1st child = 2nd child = 3rd child

Family Attitudes

The data on family attitudes included parents’ behaviors toward their children’s artistic development.
Accordingly, five of the participant parents stated that they did not do anything to support their children’s artistic
development. Two parents stated that they sent their children to art courses to support their artistic development.
Three of the participant parents stated that they supported their children’s artistic development by buying painting
materials. The parent of Student 10 stated, “We try to offer a wide variety of visual arts materials. Professional
watercolors, powder pastels, art clays, craft papers, pencils.” Student 10’s father expressed what he did for his
child’s artistic development in the following words: “First of all, I tried to identify the picture with the father’s
love, then we did dot joining-copying, and then we moved from symbols to shapes using the similarities of the
resulting shapes.” Student 10 expressed his father’s support with these overlapping words;

“My father has a considerable contribution. My father tries to help me in everything. In painting, for
example, he would ask questions with objects to push my creativity, questions like what can you make
out of this, what can you turn it into, what can you get different things out of it. For example, he would
ask very different questions, like a house, a car from this bottle, an airplane parachute from a book, he
would test my imagination. Then it was my father who made drawing fun for me. | was doing something
from point studies, let’s say a face, eyes, it looks like a cat, I’'m drawing a cat.”

Three of the participant parents stated that they did not engage in any artistic activities as a family. Four
parents stated that they visited museums and exhibitions with their children, and three parents stated that they
painted with their children. The parent of Student 7 said, “We enjoy painting together. Visiting exhibitions and
museums whenever we have the opportunity is also one of our favorite things.” The parent of Student 5 described
the artistic activities with her child as follows: “When we were little, she used to paint, color, cut things with
scissors, knit with crochet and make dresses for dolls, and then cut fabrics and make dresses herself.” Most
participant students stated that they did not visit museums or exhibitions with their parents. Student 2 stated that
she visited museums: “We visit an art gallery or a museum in a city or country we visit. For example, when I went
to Austria, | visited the Beethoven museum, there were violins and pianos. We also visit the places we find
beautiful in Turkey and my family likes them.” The students who stated that they did not visit museums or
exhibitions as a family comprise the majority. This was stated by Student 3: “I mean, there is nothing artistic, we
have picnics in more open places rather than museums. We visit cities or something. There is nothing much in terms of
art.” Student 4 said, “I mean, there is not much about art, for example, I have never been to a museum with my mother,
at most we have been to the exhibition of SAC.”

All of the participant students stated that they did not have any works of art by any artist in their homes. Student
4, Student 5, Student 7 and Student 9 stated that the artworks in their homes consisted of their own works. Student 8, on
the other hand, explained the artworks at home with the following words: “There are paintings I have drawn, apart from
that, there is a calligraphy that my mother bought, it is embossed, but other than that, there is nothing like a painting.”
Student 1, Student 2 and Student 6 stated that there were no artistic works in their homes.

All parents except one of the students’ parents stated that their thoughts would be positive if their children
chose art or a profession involving art in their future career choice, while one parent expressed that he/she was undecided.
Student 3, the child of the undecided parent, expressed his family’s thoughts about a profession involving art with the
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following words: “My family supports me to paint, but they don’t want me to do anything professional in painting. They
do not want me to turn to art as a profession in the future, but they support me to do it in my free time my mother supports
me more.” Student 5 expressed the view that his family left the choice of a profession involving art to his child with the
following words:

“I think my mother doesn’t have much of a point of view. If | ask her if | should do it as a profession, she says
do it, if 1 ask her to keep it as a hobby, she says do it as a hobby, but my father wants me to do it more as a
hobby. My father tries to direct me to a profession where | can earn money. | take my mother’s side a little bit
because I want to do things that will make me happier.”

All of the parents stated that there was no one in their immediate environment who influenced their children’s
talent development and whom they considered to be talented in painting. With the sub-theme of “first role model” that
emerged in the third sub-objective of this research, it was seen that there were actually people who existed in the lives
of the students, whom they admired and influenced them significantly. This finding suggests that the students’ parents
were not aware of the existence of role models in their children’s lives.

2. Findings on the Artistic Talents of Gifted Students in the Field of Painting According to Their Self-Assessments

The data collected to answer the second sub-objective of this study, “How are the artistic talents of gifted
students in the field of painting according to their own evaluations?”” were analyzed accordingly. While only one of the
participant students stated that he was gifted in the field of sculpture from visual arts, the other students stated that he
was gifted in the field of painting. The participant students’ thoughts about their own artistic talents were revealed with
the theme of “Approval.” All of the participant students stated that they found themselves artistically talented. It was
seen that students found themselves talented either with the approval they gave to themselves due to their student
achievements or with the approval “you are talented” they receive from their family and friends. In this context, the
theme of “Approval” was analyzed in two sub-themes “Individual Factors” and “Environmental Factors.” The
“Individual Factors” sub-theme was coded as “Achievements” and the “Environmental Factors” sub-theme was coded
as “Family” and “Friends” (see Figure 8).

Figure 8

Themes, Subthemes and Codes Describing the Findings on Students’ Artistic Talents According to Their Self-
Assessments
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The sub-theme “Individual Factors” included students’ finding themselves talented due to their individual
achievements. It was observed that the participant students generally came to the conclusion that they were talented
with the success they achieved in the painting competitions they participated in throughout the province or with
their winning the SAC painting area. Under this theme, Student 6 described his individual success as follows:
"When | was in primary school, | used to win all the painting competitions, so my teacher would send my picture
and say ‘your picture is very beautiful’. When my friends were little, they were always saying ‘draw this picture
of me.” “Student 4, on the other hand, expressed his individual success based on his observation with the statement
“I was drawing better than my peers, so my teacher directed me to SAC.”

In the “Environmental Factors” sub-theme, the students found themselves talented based on the opinions
of the people in their family and social environment. Student 3 said, “When I was in primary school, I used to
draw pictures, | used to draw very beautiful pictures on my own and everyone liked them very much, everyone
around me; my teachers and friends. At that time, I used to think of myself as ‘I have a little talent.””” With this
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statement, it was seen that family and social environment were effective in the perception of “talented” together.
Student 10 expressed the environmental factors with the following words: “My mother told me that I was very
good at drawing. Most of my friends in my class made me draw the game characters.”

In the “Individual factors” sub-theme, the perception of giftedness was based on the approval of students
by their social environment or family. For example, it would not be wrong to consider approvals, such as the
teacher deciding which painting would participate in the painting competition at school or being awarded a prize
as environmental factors. In this context, it was seen that the formation of students’ perception of talent and the
label of “talented” was formed not by individual but by environmental factors.

3. Findings Regarding the Background of Students’ Interest in Drawing

The third sub-objective of this study, “What is the history of the interest of gifted and talented students in
drawing?”” was evaluated from the perspectives of students and their parents. In this context, the third sub-objective
of this research was handled under two headings and the data collected in search of an answer were analyzed
separately in line with the answers of the students and their parents.

3.1. Findings Including the Perceptions of Gifted Students About Their Own Talent Development in the Field
of Painting

Under this heading, the answers given by the students were analyzed and the participant students’
thoughts about the history of their interest in drawing were revealed with the theme of “Beginnings.” In line with
these data, the sub-theme of “Beginnings” was analyzed with the codes “Supporters” and “Timing.” Another
factor that contributed to students’ perceptions of their own interest and talent development was the interview that
they had a role model in their lives. This data was analyzed in the “First Role Models” sub-theme of the “Firsts”
theme. The findings on the reasons for the participant students’ interest in drawing in the past and what they drew
were analyzed with two codes as “Reasons” and “Products” in the “First Drawings” sub-theme (see Figure 9).

Figure 9

Themes, Subthemes and Codes Describing the Findings on the Perceptions of Students with Gifted and Talented
in the Field of Painting regarding their Talent Development
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The first sub-theme of the “Firsts” theme, “Beginning,” was used to analyze the findings regarding the
first supporters of the students in their talent development and when they first started. All of the students stated
that their interest and talent were first noticed and supported by their mothers. All of the participant students stated
that the realization of their interest in drawing dates back to kindergarten or nursery school. It comes to the fore
that their supporters were their mothers and the supportive education (such as courses) they received. Student 1
described her mother’s support as follows: “Before my mother started kindergarten, you were drawing. She says I
would give you paper and pencil and you would draw. My mother still keeps my drawings” Student 2 stated that
she was supported by the courses she attended with the words “My family sent me to a course because I wanted
to improve myself a little more in drawing.” Regarding the sponsor and timing, Student 3 made the following
statements;

“Since there were a lot of painting activities in preschool, I actually started there first. Before I went to
school, I used to paint a lot, | used to cut and paste papers with scissors. She was never afraid that | would
cut myself while holding the scissors.”
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Student 6 expressed the time when she first started drawing as follows: “When I was 4-5 years old, | was
drawing animals, mostly horses.” Student 7, on the other hand, expressed the support of her mother as well as her
primary school teacher; “My mother used to buy materials and design books that would develop my interest. My
teacher also contributed a lot at school; she talked to my parents and signed me up for this exam, and | was also
participating in competitions.” “Actually, I was always drawing something since I started to hold the pencil.” She
also stated the time she started drawing. Student 9 stated that he thought he was talented with the following words;
“When I was eligible to participate in the SAC exam in the third grade, | thought that my drawing ability was
good.” Student 8, like other students, stated that his first supporter was his mother with the following words;

“I don’t know, I was always drawing, I don’t remember my first drawing, at home my mother gave me
crayons and paper, | was doing a lot of watercolors. | had a lot of the same drawings, | was drawing the
sea, there was one mermaid on a rock, | only remember that. Then | remember when | was 5 years old |
started drawing girls, their heads were like this (big).”

With the second sub-theme of the “Firsts” theme, “First Role Models,” all of the students had a person in
their lives, most of whom were close family members, who influenced them and inspired admiration with their
drawings. Student 1 said about the role model in her life: “My grandmother has a relative. Although she has no
education, she has very professional paintings and I admire her a lot.” Student 5 described the role model he was
influenced by with the following words; “The first person I recognized as talented was my uncle, | admired him.
I was young at the time, I don’t remember much, but I remember he had very beautiful paintings, he hung his
paintings on the wall. When we used to visit, we used to paint together, he used to say that it would be better if
you did it like this, I used to watch him draw.” Student 6 described her aunt, who was a role model for her, in the
following words: “My aunt drew very beautiful pictures like me and she wanted to be like me, but she could not
continue because my grandparents did not have the opportunity.” Student 7, another person who admires her aunt,
expressed her thoughts in the following words; “I have an aunt, she is actually my sister-in-law, but we call her
aunt. | think she is very talented in painting. She used to give courses and now she designs earrings and necklaces
from beads at home. I think my mom also has an ear for music, but I admire my aunt.” Student 8, whose role model
in her life was her father, described him in the following words;

“I think my father has talent. I found my father’s notebook from his military service, and there were 1-2
drawings of him. When | look at them, | realize that for someone who just started drawing, he did very
good pencil drawings. But he finds painting unnecessary, I’ve never seen him draw anything else.”

The third sub-theme of the “Firsts” theme, “First Drawings,” was analyzed with the codes “Reasons” and
“Products.” The reasons for the participant students’ first drawings were that they felt a sense of happiness, they
liked colors, and they thought they were successful in drawing. The first drawings of the participant students
generally consisted of cartoon characters they watched. Student 3, who stated that he drew mostly animals, used
the following expressions about why he drew; “I get carried away when | get bored in class, | always draw patterns
on the edges of my notebooks. I draw more patterns and symbols while listening to the lesson. [ don’t want to draw
things that I will focus on exactly, | want to listen to the lesson at that time, but when | get bored with the lesson,
my hand goes involuntarily.” Student 4, for his first drawings; “I was drawing cartoon characters that I liked very
much, usually things I watched and read. Cartoons were affecting me.” He also used the expressions “I was having
fun while drawing, I can draw because I can imagine and I can reflect myself in the picture” as the reason for
drawing. Student 5 stated that the first thing he drew was Ponny horse, a character from his favorite cartoon.
Regarding the reason, Student 5 said, “I feel like drawing when I get sad, I feel like drawing when I do homework,
| feel like drawing when | get bored, | feel like drawing when | see people drawing on the internet, | feel like
drawing when | pick up a pencil, many things can be a factor.” Student 6, who always used horse figures in her
paintings, said, “When I was little, I had a toy horse, I started to draw it with watercolor, and I have been doing it
ever since, so the first technique I used was watercolor.” As the reason for painting, Student 6 stated, “It relaxes
me, | like it, so I can draw whenever | want when | am bored. 1 also like the colors of the paints very much, | am
impressed.” Student 8 expressed why she draws with the following words; “I don’t know, I feel proud of myself
when | draw something beautiful and I like it because it is the only thing I can do. When | look at something,
sometimes I feel like drawing it a lot, and I am very happy when it resembles it or when it is what I want.”

3.2. Findings Including Parents’ Perceptions of Their Children’s Skill Development

Under this heading, the answers given by the parents were analyzed. When the data were brought together,
it was seen that the theme of “Differences” was formed. In this context, the theme “Differences” was analyzed
under three sub-themes: “Age,” “Drawing” and “Personality” (see Figure 10).
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Figure 10

Themes and Subthemes Describing the Findings Regarding Parents’ Perceptions of Their Children’s Talent
Development
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Participant parents’ perception of their children as “gifted” is based on the differences they noticed in
their children. The early drawing skills and different personality traits that parents recognized in their children
revealed the findings of this sub-objective of this study. Seven of the participant parents stated that they first
noticed their children’s talent development at the age of 3-4, which is the preschool period. In this context, it was
seen that parents became aware of their children’s talents during the “Scribbling Phase,” which is the first of the
developmental periods of children’s drawings, which are discussed in five periods, and covers the 3-4 age range.
Three participant parents stated that they recognized their children's talents at the beginning of primary school.
Children in this age period, called the schematic period, can succeed in placing the objects they draw on a level
and proportionally.

Participant parents also stated that they recognized their children’s talent for drawing based on the fact
that they “drew constantly” and “drew better than their peers.” The parent of Student 3 said, “He was always trying
to draw something,” while the parent of Student 8 said, “He was always with pen and paper and paint. He enjoyed
it very much and forgot how the time passed.” Student 5 revealed the difference in his child with the following
words: “His interest in colors, his ability to draw, cut and paste, and his ability to tell the color transitions in objects
that we hardly noticed made us think that he had a different talent.” The parent of Student 1 said, “When we saw
that his drawings and coloring were different from his peers, we thought that he was talented.” It is seen that the
parent of Student 1 thought that his child was talented because of the difference in his child.

One of the strongest characteristics that participant parents saw in their children is their imagination and
creativity. While the parent of Student 1 used the expression “He thinks creatively and can easily transfer this to
painting” for her child, the parent of Student 3 used the words “His interests are very different, such as painting,
astronomy, history” for her child. The parent of Student 4 described her child as “Determined, knows what she
wants, positive and objective,” while Student 6 identified her child’s strong characteristic with “Imagination.”
While the parent of Student 7 emphasized “Creativity,” the parent of Student 8 used the expression “Visual and
aesthetic perspective, hand skills” and the parent of Student 10 reflected the personality trait of his/her child as
“Having his/her own decisions.”

Emotionality is one of the personality traits that participant parents think should be developed in their
children. While the parent of Student 1 described her child as “Fragile and timid,” the parent of Student 3 expressed
her timidity with the statement “She does not like crowds.” The parents of Students 5 and 8 expressed the
weaknesses they saw in their children as “Not wanting to offend people.” The parents of Students 2 and 10 used
the expression “He is very emotional” for their children. Other parents described their children with different
characteristics, such as “Discipline” and “Procrastination.”

Discussion

The most valuable treasure of countries is undoubtedly the human potential they possess. Education
programs tailored to students’ talents will undoubtedly propel countries forward. Education primarily begins in
the family; thus, recognizing and supporting the interests and talents children possess before school can contribute
to their development. If children’s talents are discovered, adequately supported, and utilized in the right places, it
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will be beneficial for the country. For gifted and talented students, the family is considered the most critical
component in turning talent into success. In this context, closely monitoring superior talents, discovering their
interests, and providing support in that direction will be a significant factor in developing of abilities. Parents have
a significant impact on family life and children. Parents have different parenting styles, convey specific beliefs
and values to their children, serve as models for values and emphasis, and actively guide their children away from
or toward certain activities (Olszewski et al., 1987).

Pfouts (1980) suggests that first-born children engage in more interaction with adults compared to later-
born children, which is intellectually beneficial for intellectually gifted students in language acquisition. Most
intellectually gifted students participating in this research are observed to be first-born children in their families.
There is substantial evidence in the literature indicating that an unusually high percentage of intellectually gifted
and talented students are born as first children (Olszewski et al., 1987). Additionally, in this research, it is noted
that all participants, except one, have two siblings. Another characteristic demographic feature of families with
intellectually gifted students includes small family sizes with two children (Groth, 1975). The increase in family
size is associated with a decline in the overall intellectual level of the family, leading to a decrease in family size
due to the perceived loss in value with each additional child. All fathers, most of whom have a bachelor’s degree,
are employed, while half of the mothers are involved in the workforce. Family demographics, seemingly
superficial, serve as indicators of significant psychological processes and environmental conditions that facilitate
the growth of intellectually gifted students and developing of specific talents (Olszewski et al., 1987).

Parents’ attitudes toward their children, family relationships, parenting approaches, and parents’
perspectives on life significantly impact the talent development of intellectually gifted children. It is observed that
parents support their children’s artistic abilities by enrolling them in painting courses, providing painting materials,
and offering psychological support. The attitude of parents in fostering their children’s artistic talents is considered
crucial in valuing their children’s abilities and supporting their creativity. Providing time, space, and materials for
creative expression to students can reduce stress, enhance memory, and foster a sense of social connection
(University of Florida, 2023). In the research, students’ artistic talents are evaluated based on their self-assessment,
achievements in painting competitions they participated in, and their eligibility to become SAC students in the
field of painting.

Oztiirk and Debelak (2008) suggest that competitions can provide learning motivation. Receiving
approval, admiration, and praise from family, friends, and teachers for the paintings created by students are
considered environmental factors. The sociological aspect of Turkey, where people live together in a shared
culture, and the importance students place on external influences in their surroundings can be considered reasons
for these outcomes. Additionally, in our culture, artistic talent receives less recognition than academic talent.
Children’s artistic abilities are not routinely assessed as systematically as their academic abilities; therefore, art
competitions can represent a significant opportunity for them. When a culture supports a specific domain, talent is
more easily recognized and subsequently nurtured. Such a culture clearly outlines the skills that need to be
mastered (Csikszentmihalyi & Robinson, 1986).

The research indicates that mothers are the first ones to notice students’ interest in drawing. The study
suggests that the maternal factor plays a significant role in the talent development of students. In the students’
expressions, it is prominent that mothers provide emotional support, motivate them, and closely monitor their
progress. This situation may be attributed to mothers taking on the role of students closely involved with their
children from infancy. Bloom’s (1985) study on talented musicians, athletes, academics, and artists demonstrates
that families of gifted students are closely connected, particularly having strong relationships with their mothers.
Fathers, often involved in the continuous working life, may take a secondary role compared to mothers in noticing
the interests and talent development of their children due to their distance from childcare and societal roles. Parents
of gifted students not only embrace the value of specific activities or achievements but also cultivate attitudes that
promote success, directing their children’s interests and talents toward these areas. They serve as role models for
success in talent areas, carefully structuring their children’s time and participation by monitoring their
achievements closely (Olszewski et al., 1987).

The period of preschool or kindergarten, around the ages of 3-4-5, is when students’ talents are first
noticed by both themselves and their parents. The child’s linear developmental stages are considered in five steps.
In the first stage, the Scribbling stage, the child becomes acquainted with lines. They discover their first figure
drawing, the head, and create their figure by adding sticks for the head, hands, and feet (Gegen, 2018). While
parents perceive their children’s most important feature as being creative with a high imagination, the children
express having an emotionally sensitive nature. In this context, the common general belief that students involved

Dasdemir 2025, 26(1)



COMMON BACKGROUNDS OF STUDENTS IN THE FIELD OF VISUAL ARTS AT SCIENCE AND ART CENTERS (SAC) 30

in art are emotional can be said to encompass SAC art students. This is because emotion is at the center of art. One
of the popular theories explaining the emational impact of art on students is emotional resonance. An important
aspect of emotional resonance is the idea of empathy and the ability to recognize and relate to others’ emotions
(Nummenmaa & Hari, 2023).

In this research, it is observed that all students have someone in their lives, mostly a close family member,
who has influenced them and evoked admiration with their drawings. These students referred to as role models in
this research can be said to positively influence students’ interest in drawing, directly or indirectly. Role models
mostly consist of students within the family, such as fathers, aunts, and uncles. It has been revealed in this research
that parents are not aware of students who serve as role models in students’ lives. The reason for this could be the
lack of a common topic of conversation within the family. Children can draw inspiration from other artists, books,
museums, nature, art materials, and even simple everyday materials, ideas, and experiences (Pennsylvania State
University, 2019). Oztiirk and Debelak (2008) state that, just like their normal peers, gifted students also need role
models to shape their careers.

Conclusion

This research has led to several conclusions regarding the role of families and their backgrounds in the
talent development of gifted children: Firstly, structural or demographic variables, such as the educational level of
the parent, distinguish the families of gifted students from others. Secondly, even if the parents of gifted students
are aware of their children’s artistic talent, they may not be sufficiently engaged in any artistic activities with their
children. It is observed that motivation from both family and the environment from early ages is crucial for artistic
development in children. Developing of talent is a result of the intricate interplay of various factors, such as family
background, the characteristics or qualities of the child in the family, and family events. Giftedness in a child is a
strong influence within a family; it is both a dependent and independent variable, both a cause and an effect.

Suggestions

Supporting gifted children in the field of art with various stimuli such as visiting museums, galleries, and
exhibition spaces in their artwork, will enhance their artistic development. The early discovery and support of
talent are also crucial. In this context, it is highly important for parents, especially mothers, to closely observe their
children, share the talents they notice with responsible teachers or students, and request professional support.
Classroom and subject teachers who have received seminar certificates approved by the Ministry of National
Education (MoNE) on “support education for gifted students” can open support education rooms for gifted students
in their schools (MoNE, 2023). In this regard, teachers can enhance their competence in supporting gifted students
within the school by increasing their qualifications.

Limitations

The present research is limited to the data obtained from interviews with gifted students and their parents
at the SAC, where the researcher has been working for many years. To ensure data diversity in this study, more
effective results can be achieved by conducting interviews with students’ class and visual arts teachers in formal
educational institutions. Additionally, including SAC from different geographical regions in the research group
can reveal how cultural differences are reflected in parenting characteristics and their impact on the talent
development of their children.
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Giris: Ozel egitim 6gretmenligi, son yillarda siklikla tercih edilen popiiler bir meslek haline gelmistir. Bu meslegin

neden tercih edildigi ise 6nemli bir merak konusu olarak karsimiza ¢ikmaktadir. Arastirmanin amaci, 6zel egitim
boliime yerlesen 6gretmen adaylarinin meslek tercih nedenlerinin goriislere dayali olarak incelenmesidir.

Yontem: Bu arastirmada nitel arastirma modellerinden olgubilim (fenomenoloji) modeli kullanilmustir.
Aragtirmanin katilimcilarim Karadeniz ve I¢ Anadolu bélgelerinde bulunan dért farkli iiniversitede 6grenim géren
182 o6zel egitim O6gretmenligi lisans programi birinci siif 6grencisi olusturmaktadir. Arastirmanin verileri
aragtirmacilar tarafindan olusturulan veri toplama formu araciligiyla ¢evrimigi olarak toplanmistir. Elde edilen
veriler, MAXQDA programi ile analiz edilmistir.

Bulgular: Yapilan analizler sonucunda elde edilen bulgulara gore, 6grencilerin 6zel egitim bolimiini 6zgeci
nedenlerden dolayi tercih ettigi, boliime karst olumlu duygular hissettikleri ve mesleklerine iliskin ileriye dontik
cogunlukla kisisel hedefler belirledikleri goriilmiistiir. Ogrencilerin cogu, boliimii tercih etmeden 6nce arastirma
yapmis ve dzel egitim alaniyla iliskili kisilerden bilgi almistir. Ogrencilerin béliimii tercih etmelerinde etkili olan
kisilerin ¢ogunlukla aile iiyeleri oldugu sonucuna ulasilmistir. Son olarak, dgrencilerin ¢ogu, 6zel egitim
ogretmenligini kisiliklerine uygun gordiiklerini ifade etmislerdir.

Tartisgma: Arastirma sonuglart genel olarak degerlendirildiginde, 6zel egitim &gretmenliginin en ¢ok 6zgeci
nedenlerden dolay1 tercih edildigi ve tercihlerin ¢ogunlukla arastirilarak ve bilingli bir sekilde yapildig
goriilmektedir. Bu durumun 6grencilerin ileriki mesleki basarilar1 agisindan 6nemli ve umut vaat edici oldugu
diistintilmektedir.
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Giris

Egitim bagimsiz bir yasam i¢in bireylerin gereksinim duydugu bilgi, beceri ve davranislarin
kazandirilmasini saglayan bir silirecti. Bu siire¢ belirli amaglar dogrultusunda o6nceden planlanarak
gergeklestirilmektedir (Simsek, 2020). Egitim siireci kapsaminda olusturulan amaglar, genel bir nitelik tagimakla
birlikte bazi1 bireyler i¢in daha farkli ve daha bireysel bir nitelikte hazirlanabilmektedir. Bu gruplardan biri 6zel
gereksinimli bireylerdir. Ozel gereksinimli bireyler dzel egitim hizmetleri yonetmeliginde “Bireysel ve gelisim
ozellikleri ile egitim yeterlilikleri agisindan akranlarindan anlamli diizeyde farklilik gdsteren birey” olarak
tanimlanmaktadir (Ozel Egitim Hizmetleri Yonetmeligi [OEHY], 2018). Bu bireyler sahip olduklar1 farkliliklar
nedeniyle diisiinme, akil yiirlitme, iletisim kurma, isitme, gorme, sosyallesme ve hareket etme gibi konularda
glicliikler yasamaktadir (Hallahan vd., 2014). Yasanan giicliikkler egitim siirecini dogrudan etkilemekte ve 6zel
gereksinimli bireylerin dgrenme ihtiyaclarimin farklilasmasina neden olmaktadir. Farkli 6grenme 6zelliklerine
sahip olmalari, programlarin, ortamlarin ve materyallerin bu 6zelliklere cevap verebilecek sekilde diizenlenmesini
ve bu diizenlemeleri yapabilecek nitelikte yetismis personelin ¢calismasini gerektirmektedir (Heward vd., 2016).
Bahsedilen tiim bu diizenlemelerin yapilabilmesi ancak 6zel egitim hizmetleri ile miimkiindiir. Tiirkiye’de 6zel

gereksinimli bireylerin egitsel gereksinimleri MEB’e bagli resmi ve 6zel kurumlarda 6zel egitim 6gretmenleri
tarafindan karsilanmaktadir (OEHY, 2018; Ozel Egitim Kurumlar1 Yonetmeligi [OEKY], 2012)

Ozel Egitim Ogretmenligi

Ozel egitim, dzel gereksinimli bireylerin egitsel ve sosyal gereksinimlerinin karsilanmasi amactyla
tasarlanmig egitim programlari ve 6zel olarak yetistirilmis personel ile uygun ortamlarda siirdiiriilen egitim olarak
tanimlanmaktadir (OEHY, 2018). Ozel egitim hizmetlerinin yiiriitilmesinde aktif olarak gérev alan personel
gruplarindan birisi 6zel egitim 6gretmenleridir (OEHY, 2018; OEKY, 2012). Ozel egitim dgretmenleri duygu ya
da davranis problemleri, gérme yetersizligi, isitme yetersizligi, zihin yetersizligi, agir diizeyde yetersizlik ve erken
cocuklukta 6zel egitim gibi kritik alanlarda uzmanlasmis kisilerdir (Turnbull vd., 2013).

Ogretmen yetistirme siireci Tiirkiye’de uzun yillar boyunca MEB sorumlulugunda yiiriitiilmiis, daha
sonra 1982 yilindan itibaren Yiiksekogretim Kurumu'na (YOK) devredilmistir (Akdemir, 2013; Karsli & Giiven,
2011). Ogretmen yetistirme siirecinin YOK’e devredilmesiyle birlikte 6zel egitim dgretmeni yetistirilmesine
yonelik ilk lisans programi 80°li yillarda sirastyla Anadolu Universitesi, Gazi Universitesi ve Ankara Universitesi
tarafindan baglatilmistir. Bu tarihlerden bu yana 6zel egitim 6gretmeni yetistiren 6gretmenlik programlarinin artis
gosterdigi goriilmektedir (Citil, 2017). Ozel egitim 6gretmenlerinin yetistirilmesini saglayan lisans programlari ilk
olarak Anadolu Universitesi’nde 1990 yilina kadar “Ozel Egitim Ogretmenligi Programi” olarak yiiriitiilmiistiir.
Anadolu Universitesi ve diger tiim iiniversitelerde 90’11 yillarin bagindan 2016 yilina kadar genel olarak zihin
engelliler ogretmenligi, isitme engelliler &gretmenligi, gérme engelliler 6gretmenligi ve istiin zekalilar
dgretmenligi olarak ayr1 programlar seklinde diizenlenmistir. 2016 yilinda YOK tarafindan yapilan diizenlemeyle
birlikte ise 6zel gereksinime dayali ayri yiiriitiilen programlarin 6zel egitim 6gretmenligi lisans programi olarak
tek bir ¢at1 altinda toplandig1 goriilmektedir. Giincellenen lisans programi, tek bir programda zihin yetersizligi,
otizm spektrum bozuklugu (OSB), isitme yetersizligi, ¢oklu yetersizlik, gérme yetersizligi, 6zel 6grenme giicliigii
ve Ozel yetenek gibi oldukga gesitli 6zel gereksinim alanlarinda egitim firsatt sunmaktadir. Bu programdan mezun
olan 6zel egitim &gretmenleri, 6zel egitim siniflari, rehberlik ve arastirma merkezleri, destek egitim odalart,
hastane ortami, ev ortami ve 6zel 6zel egitim ve rehabilitasyon merkezleri gibi cesitli 6zel egitim ortamlarinda
gorev alabilmektedir (OEHY, 2018; OEKY, 2012). Baska bir ifadeyle 6zel egitim dgretmenleri 6zel gereksinimli
bireylerin egitim gordiigii tim ortamlarda gdrev alabilmektedir.

Ozel gereksinimli bireylerin egitim gordiigii ortamlara gére raporlanan giincel veriler, drgiin egitim
kurumlarinda egitim goren 6grencilerin 472 binini 6zel gereksinimli bireylerin olusturdugunu goéstermektedir. Bu
ogrencilerin 357 bini kaynastirma/biitiinlestirme uygulamalar1 kapsaminda egitim gormekte yaklasik 115 bini ise
ozel egitim smiflarinda egitim gormektedir (MEB, 2022a). MEB tarafindan yayinlanan son yillardaki verilere
(MEB, 2020; 2021a; 2022a) gore egitim ortamlarina yerlestirilen 6zel gereksinimli §grencilerin sayisinin her gegen
yil artis gostermektedir. Sayilardaki artisin, bu alandaki yetismis personele olan ihtiyacin da artmasina neden
oldugu ifade edilmektedir (Boe, 2006; Peterson & Showalter, 2010). OEHY’ye gore dzel egitim siniflarinin simif
mevcudu okul dncesinde en fazla bes; ilkdgretimde en fazla 10; ortadgretimde ise en fazla 15 olabilmektedir. OSB
olan 6grenciler i¢in ise bu say1 tiim kademelerde en fazla dorttiir. Bunun yani sira bu siniflarin tiimiinde iki 6zel
egitim 0gretmeni gorev almaktadir. Genel egitim siniflarina gore daha az 6grencisi olan siiflarda iki 6gretmenin
gorev almasi bu alandaki yetigmis personele olan ihtiyaci arttiran diger bir etmen olarak ifade edilebilir.
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Ozel egitim alan1 son yillarda popiilerligi artan bir alan olarak éne ¢ikmaktadir (Citil vd., 2018; Neeraj
vd., 2020). Bunun nedenlerinden birisinin son atamalarda 6zel egitim Ogretmenlerine ayrilan kontenjanlar ile
iligkili oldugu diistiniilmektedir. MEB tarafindan son yillarda gergeklestirilen 6gretmen atamalarinda yer alan
kontenjanlar, brans bazli incelendiginde &zel egitim &gretmenlerine diger brangslara kiyasla oldukga yiiksek
kontenjanlar ayrildig1 géze ¢arpmaktadir. MEB tarafindan yapilan atamalar ile 2023’te 2306 (MEB, 2023),
2022°de 875 (MEB, 2022b) ve 2021 yilinda 3849 (MEB, 2021b; MEB, 2021c) olmak iizere toplamda 7030
6gretmen ozel egitim siniflarma atanmistir. Ozel egitim 6gretmenligi bu sayi ile brans bazinda en cok atamasi
yapilan ii¢lincii 6gretmenlik grubu olmustur. Atamalarda branslara verilen kontenjanlarin ihtiyaca gore belirlendigi
(Ozyiirek, 2008) diisiiniildiigiinde bu veriler, Tiirkiye’de 6zel egitim 6gretmenine yonelik ihtiyacin ne kadar fazla
oldugunun bir gostergesi olarak degerlendirilebilir. Ozel egitim 6gretmenlerine olan ihtiyag bu alandaki dgretmen
yetistirme programlarinin sayisimi da etkilemektedir (Bremer, 2012). Ozel egitim dgretmeni yetistiren lisans
programi sayisinin devlet iiniversitelerinde 41°i, vakif {iniversitelerinde ise 11°i buldugu goriilmektedir (YOK,
2023). Nitekim 6zel egitim 6gretmenliginin son yillarda tercih edilme sikligi artan boliimler arasinda oldugu
goriilmektedir. YOK Atlas verileri incelendiginde devlet iiniversiteleri ve tam burslu vakif {iniversitelerinin 6zel
egitim 6gretmenligi programlarini tercih eden 6grenci sayisinin 2021 yilinda toplamda 81 bin, 2022 yilinda 93 bin
ve 2023 yilinda ise 106 bin oldugu goriilmektedir (YOK, 2023). Ek olarak Tiirkiye Istatistik Kurumu (2022)
tarafindan yayinlanan giincel rapora gore en yiiksek istihdam oranina (%96) sahip lisans boliimii 6zel egitim
ogretmenligi olmustur. Tiim bunlar birlikte degerlendirildiginde, 6zel gereksinimli 6grencilerin sayilarindaki artis,
okullardaki 6zel egitim dgretmenine duyulan ihtiyag ve istihdam oraninin ¢ok yiiksek olmasi gibi etmenlerin 6zel
egitim Ogretmenliginin siklikla tercih edilen bir meslek haline gelmesinde etkili oldugu diisiiniilmektedir. Bu
nedenle popiilerligi artan ve siklikla tercih edilen bu boéliimiin, tercih edilme nedenlerinin neler oldugunu,
ogrencilerin meslek tercihlerini hangi motivasyonla gerceklestirdiklerini ve kimden ya da hangi faktdrlerden
etkilendiklerini ortaya koymak dnem kazanmaktadir. Ogretmenlerin meslek segme nedenlerinin anlasiimasi, yeni
ogretmenlerin istihdam edilmesi, mesleki devamlilik ve 6grencilerine sagladiklar1 6grenme deneyimleri agisindan
onemli goriilmektedir (Watt vd., 2013).

Mesleki Tercih Siireci

Mesleki tercih siireci oldukga karmagsik bir stirectir (Boyle vd., 2014). Bireylerin kendileri i¢in dogru
meslegi segmeleri ileriki mesleki yasamlarini 6nemli diizeyde etkilemektedir (Buyukgoze-Kavas vd., 2015).
Mesleki tercih siireci karmasik yapisi nedeniyle farkli faktorlerden etkilenmektedir (Halperin & Mashiach-
Eizenberg, 2014; Yusran vd., 2021). Bu faktorlerin sosyo-ekonomik diizey, egitim diizeyi, kiiltiirel gegmis ve aile
etkisi gibi yasamla yakindan iligkili olan ¢esitli faktorler oldugu bilinmektedir (Mohd-Rasdi & Ahrari, 2020;
Santos vd., 2013). Ozellikle iiniversite tercihi yapacak olan &grenciler meslek segim siirecinde sosyal medya,
akranlar, saglik problemleri, diisiik gelir durumu, gelir beklentisi, is firsatlari, meslegin sosyal kabulii, popiiler
olma ve is tatmini gibi faktorlerden siklikla etkilenmektedir (Kabak & Dagdeviren, 2014; Misran vd., 2012).
Fizer'a (2013) gore iiniversite dgrencilerinin meslek se¢imlerini etkileyen faktorler arasinda ¢ocukluk hayalleri,
kiiltiir, kisilik ozellikleri, onceki deneyimler, cinsiyet, ilgi, yasamda {stlenilen rol, sahip olunan
beceriler/yetenekler ve sosyal-ekonomik durum yer almaktadir. Mesleki tercih siirecini etkileyen bu faktorleri
sosyal ve psikolojik olarak ikiye ayirmak mimkiindiir. Sosyal faktorler daha ¢ok ebeveyn, aile iiyeleri ve yakin
gevre ile olan iligkileri igermekte; psikolojik faktorler ise bireysel algilar, inanglar, tutumlar, fikirler ve kisisel
mizag 6zelliklerini kapsamaktadir (Ahmed vd., 2017).

Meslek tercih siireci ile ilgili yapilan ¢aligmalarda, peyzaj mimarlig1 ve siis bitkileri (Ardahanlioglu vd.,
2018), hemsirelik (Halperin & Mashiach-Eizenberg, 2014), gastronomi ve mutfak sanatlar (igigen & Geggin,
2021), diyetisyenlik (Lordly & Dubé¢, 2012), Isletme (Marinas vd., 2016) ve dis hekimligi (Santos vd., 2013) gibi
farkli meslek gruplart ele almmigtir. Caligmalar kapsaminda ele alinan bu meslek gruplarmdan birisi de
ogretmenliktir. Farkli branstaki 6gretmen ve Ogretmen adaylarinin mesleki tercihlerini ele alan galismalarda
(Bergmark vd., 2018; Cermik vd., 2010; Fish & Stephens, 2010; Kilig, 2022; Low vd., 2011; Neeraj vd., 2020;
Thomson vd., 2012) 6gretmenlik mesleginin tercih edilme nedenlerinin igsel faktorler, digsal faktorler ve 6zgeci
faktorler olarak gruplandigi goriilmektedir. igsel faktorler, dgretme tutkusu, 6gretmenin kisisel anlami gibi daha
¢ok kisisel doyumu igeren faktorleri temsil etmektedir (Bergmark vd., 2018; Ryan & Deci, 2000). Dissal faktorler
sosyal statii, maas, ¢alisma kosullar1 gibi isin dogasinda var olan yonleri icermektedir (Bergmark vd., 2018).
Ozgeci faktorler ise toplumun refahini arttirma ile iliskilendirilmekte (Tomsik, 2016) ve gelecegi sekillendirme,
bilgi ve fikirleri paylasma, ¢ocuklarmn gelisimine katkida bulunma ve okullarda reform yapma gibi istekleri
icermektedir (Yong, 1995). Diger bransalarda oldugu gibi 6zel egitim 6gretmenleri de mesleklerini tercih ederken
bu faktorlerden siklikla etkilenmektedir. Fish ve Stephens (2010), yaptiklari ¢aligmada 6zel egitim 6gretmenlerinin
en fazla yardima ihtiyaci olan bireylere yardim etme arzusu nedeniyle bu meslegi sectiklerini ortaya koymustur.
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Neeraj ve digerleri (2020) ise gercgeklestirdikleri ¢calismada, 6grencilerin en cok, 6zel egitim Ogretmenligini
insancil yoni yiiksek bir meslek olarak gérmeleri nedeniyle tercih ettiklerini, ikinci olarak ise yiiksek istihdam
olanaklar1 ve gelir beklentileri gibi nedenlerden dolay: tercih ettiklerini belirtmistir.

Mesleki tercih siirecini etkileyen faktorler bireylerin ileriki mesleki yasamimi etkilemektedir. Yapilan
¢alismalar meslek tercih nedenlerinin is doyumunu, i memnuniyetini ve ¢alisma verimliligini etkileyen faktorler
arasinda oldugunu gostermektedir (Earl & Bright, 2007; Larkin vd., 2007; Salleh vd., 2020; Vila vd., 2007).
Ogretmenlerin mesleklerini bilingli bir sekilde segmeleri mesleki uyum diizeylerini arttiracak bu durumda mesleki
doyumlarinin ve basarilarinin artmasini saglayacaktir (Karatepe & Olugbade, 2017; Zhu vd., 2019). Ogretmen
yetistirme siirecinde meslegin tercih edilme nedenleri hakkinda bilgi sahibi olunmasinin nitelikli 6gretmenler
yetistirilmesine Onemli katkilar sunacagi diisiilmektedir. Buna karsin ulusal alanyazinda 6zel egitim
Ogretmenlerinin ya da 6gretmen adaylarmin meslek tercih nedenlerini inceleyen bir ¢alismaya rastlanmamuistir.
Dolayistyla 6zel egitim 6gretmenligi lisans 6grencilerinin mesleki tercih nedenleri, ileriki meslek hedefleri, bilingli
bir secim yapip yapmadiklari, mesleklerini kisisel 6zelliklerine uygun goriip goérmedikleri gibi etkenlerin
aragtirilmasinin 6nemli bir gereksinim durumu oldugu diistiniilmektedir. Bu dogrultuda aragtirmanin genel amaci
meslek tercih nedenlerinin daha iyi anlasilabilmesi i¢in bu bélime iliskin neler hissettikleri, ileriki mesleki
hedefleri, boliime iliskin bilgi kaynaklar1 ve tercih ettikleri meslegin kisiliklerine uygunlugu konularinda da
incelemeler yapilmistir. Arastirma sorulari su sekildedir:

1. Ozel egitim dgretmenligi boliimii grencilerinin mesleklerini tercih etme nedenleri nelerdir?

2. Ozel egitim 6gretmenligi boliimii dgrencilerinin boliimlerine iliskin hissettikleri nelerdir?

3. Ozel egitim 6gretmenligi boliimii 6grencilerinin ileriye doniik olarak mesleki hedefleri nelerdir?
4

Ozel egitim 6gretmenligi boliimii dgrencilerinin mesleklerini tercih etmeden dnce boliim hakkinda bilgi
edindikleri kaynaklar nelerdir?

5. Ozel egitim &gretmenligi boliimii 6grencilerinin mesleklerini tercih etmelerinde etkili olan kisiler
kimlerdir?

6. Ozel egitim 6gretmenligi boliimii 6grencilerinin tercih ettikleri meslegin kisiliklerine uygunluguna iliskin
goriisleri nelerdir?

7. Ozel egitim dgretmenligi boliimii dgrencilerinin tercih ettikleri béliime iliskin iiniversite 6grenci
adaylarina tavsiyeleri nelerdir?

Yontem
Arastirma Modeli

Bu arastirmada nitel arastirma modellerinden olgubilim (fenomenoloji) modeli kullanilmistir. Olgubilim
aragtirmalarinda temel amag bir olguya yonelik bireysel deneyimlerin incelenmesidir (Creswell & Poth, 2018). Bu
tir calismalarda veriler arastirilan olguya iliskin deneyimleri olan ve deneyimlerini yansitabilen birey ya da
gruplardan elde edilmektedir (Biiyiikdztiirk vd., 2018). Bu arastirma Kirikkale Universitesi Sosyal ve Beseri
Bilimler Aragtirma Etik Kurulu 24.12.2021 tarihli ve 64945 sayil etik kurulu onay1 ile gergeklestirilmistir.

Katihmcilar

Arastirmanm katilmcilarini Karadeniz ve I¢ Anadolu bolgelerinde yer alan, 80°’li ve 90’11 yillarda
kurulmus dort farkli devlet tiniversitesinde 6grenim gérmekte olan toplamda 182 6zel egitim 6gretmenligi lisans
programi birinci siif 6grencisi olugturmaktadir. Katilimcilara amaglh 6rnekleme yontemlerinden 6l¢iit ornekleme
yontemi ile boliim baskanlar1 araciligiyla ulasilmustir. Katilimeilarin dahil edilme dlgiitleri, a) Olgme Se¢me ve
Yerlestirme Merkezi (OSYM) tarafindan yapilan merkezi smav puam ile 6zel egitim &gretmenligi lisans
programina yerlesmis olmak ve b) ilgili lisans programinin birinci sinifinda 6grenim goérmek olarak belirlenmistir.
Bu kapsamda dlgiitii karsilayan 6grenciler arastirmaya dahil edilmigtir. Veri toplama formunu toplam 192 6grenci
doldurmus olup ii¢ formun ayni dgrenci tarafindan dolduruldugu tespit edilmis ve bu ii¢ form ayni cevaplar
icerdigi i¢in bir katilime1 yaniti olarak degerlendirilmistir. Sekiz 6grencinin ise formdaki sorulari eksik yanitladig
belirlenmis ve analizden ¢ikarilmistir. Arastirmaya dahil edilen o6grencilere iliskin demografik bilgiler
incelendiginde, 6grencilerin %64.8’sinin kadm (f = 118), %35.2’sinin erkek (f = 64) oldugu gorillmektedir.
Katilimeilar arasinda ikinci lisans programina yerlesen 6grenciler ise %24.7’lik bir kismi (f = 45) olusturmaktadir.
Ayrica katilimeilarin %5.5°1 (f = 10) daha 6nce 6zel egitim alaninda ¢alignus kisilerdir ve %17.6’lik bir kesim (f
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= 32) ise daha once 6zel egitime iligkin seminer, konferans ve egitim gibi etkinliklere katilmigtir. Ek olarak
aragtirmaya dahil edilen katilmcilarin %68.6’sinin (f = 125) yakin cevresinde ya da akrabalarinda 6zel
gereksinimli bireyler bulundugu belirlenmistir.

Veri Toplama Araclari ve Verilerin Toplanmasi

Verilerin toplanmasinda kullanilan ¢evrimici formun sorulari, alanyazindaki kaynaklardan yararlanilarak
hazirlanmistir. Form i¢in hazirlanan sorular, goriiniis ve kapsam gegerliliginin saglanmasi amaciyla doktora
derecesine sahip bes farkli uzmana génderilmistir. Uzmanlardan ikisi sorulart uygun gérmiis, biri formda yer alan
dokuz sorudan ikisinin ¢ikarilmasimi 6nermis, diger ikisi ise bes soruda degisikliklerin yapilmasma iligkin
onerilerde bulunmustur. Uzmanlardan gelen 6neriler dogrultusunda dokuz sorudan ikisi ¢ikarilmis ve kalan sorular
diizenlenerek veri toplamaya hazir bir hale getirilmistir. Formun son halinde katilimeilarin meslegi tercih etme
nedenlerini belirlemeye yonelik yedi soru, tanimlayici (cinsiyet, daha 6nce 6zel egitim alaninda ¢alisma durumu
gibi) dzelliklerine iliskin ise bes soru yer almaktadir. Meslek tercihlerine yonelik olusturulan sorulardan bazilari
su sekildedir:

1. Ozel egitim dgretmenligi programini tercih etme sebep/sebepleriniz nelerdir? Aciklayimiz.
2. Okudugunuz bu boliime yonelik hissettiklerinizden s6z edecek olsaniz, neler sdylersiniz? Yazar misiniz?

3. Bubdliimii segmeden 6nce boliimle ilgili ne tiir arastirmalar yaptiniz? Bu arastirma da kaynaklariniz neler
ya da kimler oldu?

4. Ozel egitim dgretmenliginin sizin kisilik 6zelliklerinize uygunlugu konusunda ne diisiiniiyorsunuz? Bize
bu konuda neler yazabilirsiniz?

Verilerin toplanabilmesi amaciyla dncelikle 6zel egitim lisans programi olan ve aktif olarak dgrenci alan
egitim fakdilteleri belirlenmistir. Belirlenen fakiiltelerin 6zel egitim bdliimlerinde gérev yapan bolim bagkanlariyla
iletisime gecilerek dahil etme 6l¢iitlerine uygun olan 6grenci gruplarma veri toplama formu iletilmistir. Form ilgili
ozel egitim bolim baskanlar: tarafindan Whatsapp ve ders yonetim sistemi gibi platformlar araciligiyla ¢cevrimici
olarak iletilmistir. Formun doldurulmasi goniilliiliik esasina dayali olarak ilgili 6zel egitim bdliimii 6grencileri
tarafindan saglanmstir. Ogrencilerden formu kendi belirledikleri ortam ve zamanda ¢evrimici olarak yanitlamalari
istenilmistir. Ogrencilere formu doldurmalari karsiliginda herhangi bir ek not ya da odiillendirme sistemi
sunulmamustir.

Veri Analizi ve Giivenirlik

Verilerin toplanmasiyla elde edilen veriler 6ncelikle excel formatina donistiiriilmiis ardindan MAXQDA
nitel analiz programina aktarilmistir. Veriler MAXQDA analiz programi araciliiyla icerik analizi ile analiz
edilmistir. Icerik analizi belirli kurallara dayali kodlamalarla, bir metnin baz1 sdzciiklerinin daha kiigiik tema
kategorileri ile zetlendigi sistematik ve yinelenebilir bir teknik olarak tanimlanmaktadir (Biiyiikoztiirk vd., 2018).
Icerik analizi sonucunda katilimcilara iletilen her bir soru icin ayri bir tablo olusturulmustur. Analiz sonucunda
temalar ve kodlar elde edilmistir. Analiz sirasinda katilimeilara kod isimler (6r. K2, K24 gibi) verilmistir. Yapilan
analizin giivenirliginin belirlenmesi i¢in Miles ve Huberman’a (1994) ait uyusum yiizdesi formiilii (Giivenirlik =
Goriis birligi / (Goris Birligi + Goriis Ayriligr) x 100) kullaniimistir. Hesaplamalar sonucunda uyusum yiizdesinin
%92.3 oldugu belirlenmistir

Bulgular

icerik analizi sonucunda elde edilen tema ve kodlar izleyen kisimda tablolar halinde sunulmustur. Ek olarak elde
edilen kodlara yonelik katilimeilarin bireysel ifadelerine de yer verilmistir.

Tablo 1’de yer alan temalar incelendiginde 6grencilerin meslek tercih etme nedenlerine iligkin en yiiksek
temanin “6zgeci nedenler (%52.7)” oldugu bu temay1 “digsal nedenler (%37.9)” ve “igsel nedenler (%34.1)”in
takip ettigi goriilmektedir. Temalara dahil edilen kodlar incelendiginde ise 6zgeci nedenler temasinda en yogun
kodlanan maddenin “6zel gereksinimli bireylere kars1 duyarli olmak (f = 85)” oldugu, digsal nedenler temasinda
“atanmanin kolay olmasi (f = 64)” oldugu, i¢sel nedenler temasinda ise “meslegi kisiligine uygun olarak gérmek
(f=32)” ve “0zel egitime ilgili olmak (f = 30)” oldugu goriilmektedir.
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Tablo 1
Ozel Egitim Ogretmenligi Programimi Tercih Etme Nedenlerine Iliskin Tema ve Kodlar
Tema Kodlar f %
Ozel gereksinimli bireylere kars1 duyarli olmak (f = 85)
Ozgeci nedenler Ozel gereksinimi olan yakina sahip olmak (f = 7) 9 52.7

Ozel egitimin kalitesini arttirmak (f = 4)

Atanmanin kolay olmas: (f = 64)
Yerlestirme puaninin bu boliim igin yeterli olmasi (f = 2)
Dissal nedenler Ogretmenlikte alan degisikligi yapmak (f = 1) 69 37.9
Akademik kariyer yapmak (f = 1)
Bir onceki lisans alaniyla 6zel egitimi birlestirmek (f = 1)

Meslegi kisiligine uygun olarak gormek (f = 32)

Ozel egitime ilgi duymak (f = 30) 62 341

I¢sel nedenler

Boliim tercihlerine iliskin grencilerden K123 “Ozel egitim 6gretmenligini tercih ettim ciinkii &zel
¢ocuklarin hayatina dokunmak, onlarin saf ve masum kalplerinde kocaman bir yere sahip olmak istedim. Ayrica
0zel ¢ocuklara sahip ailelerin yaninda olmak ve onlara yol gostermek istedim. Cok diisiindiim ve yapabilecegime
karar verdim.” ifadelerini, K106 “Ozel egitime kars1 bir merak ve siirekli 6zel egitime kars1 bir seyleri arastirma
konusunu sevdigimden dolay1 bu béliimdeyim ayrica 6zel gereksinimli bireylere bir seyler 6gretebilmek onlari
hayata hazirlayabilmek i¢in bu boliimii istedim.” ifadelerini, K40 “Atanmasi kolay diye bu bolimii segtim.”
ifadelerini, K113 “Bu meslegi en iyi sekilde yapabilecegimi diisiiniiyorum ve de is ve maddi olanaklarinin gok iyi
olmasindan dolay1 se¢tim.” ifadelerini ve K76 “Mahallemizde zihin yetersizligi bulunan bir kiz gocugunun geligim
donemine bizzat taniklik etmistim ve bu beni cidden ¢ok etkiledi ve bu meslege yonelme karar1 aldim.” ifadelerini
kullanmustir.

Tablo 2’de yer alan temalar incelendiginde 6grencilerin 6zel egitim Ogretmenligi boliimiine yonelik
hissettiklerine iligkin en yiiksek temanin “olumlu duygular (%95.1)” oldugu bu temay1 “olumsuz duygular (%4.3)”
temasinin takip ettigi goriillmektedir. Temalara dahil edilen kodlar incelendiginde olumlu duygular temasinda en
yogun kodlanan maddelerin “mutluluk (f = 57)”, “boliime kars1 sevgi (f = 31)”, “meslegi sabir gerektirdigini
hissetmek (f = 26)” ve “maneviyat (f = 21)” maddeleri oldugu, olumsuz duygular temasinda ise “tedirgin (f = 5)”

ve “umutsuz (f = 2)” maddelerin oldugu goriilmektedir.
Tablo 2
Ozel Egitim Ogretmenligi Boliimiine Yonelik Hissedilenlere Iliskin Tema ve Kodlar

Tema Kodlar f %

Mutluluk (f = 57)
Boliime karsi sevgi (f = 31)
Meslegi sabir gerektirdigini hissetmek (f = 26)
Maneviyat (f = 21)

Olumlu duygular Istek (f = 13) 173 951
Kendiyle gurur duymak (f = 10)
Yiiksek motivasyon (f = 6)
Umutlu (f = 6)
Aidiyet (f = 3)

Tedirgin (f =5)
Olumsuz duygular Umutsuz (f = 2) 8 4.3
Uziintiilii (f = 1)

Ozel egitim dgretmenligi boliimiine yonelik hissettiklerine iliskin 6grencilerden K10 “Kendimi gelistirip
ilerleyecegim ve insanlara dokunabilecegim bir boliim ve hayal ettigim yerde olmaktan mutluyum.” ifadelerini,
K121 “Okudugum boéliim ¢oke¢a sabir isteyen bir bolim ve bu 6zelligin bende oldugunu diisiiniiyorum, boliimiin
dgrencisi oldugum icin gok mutlu ve gururluyum.” ifadelerini, K90 “Insanin ruhuna ve insani ydniine dokunan bir
boliim.” ifadelerini ve K92 “Hassas bir boliim oldugu i¢in bazen tedirgin hissediyorum.” ifadelerini kullanmistir.
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Tablo 3
Ozel Egitim Ogretmenligi Boliimii Ogrencilerinin Mesleklerine Yonelik Hedeflerine Iliskin Tema ve Kodlar
Tema Kodlar f %
Akademik kariyer yapmak (f = 61)
Bagarili ve donanimli bir 6zel egitim 6gretmeni olmak (f = 32)
.. Alanda kendini gelistirmek (f = 29)
Kisisel hedefler Ozel egitim 6gretmeni olarak sahada galismak (f = 29) 182 100

Meslekte ismini duyuran bir 6zel egitim 6gretmeni olmak (f = 16)
Ozel egitim ve rehabilitasyon merkezi agmak (f = 15)

Iyi ve faydali bir &zel egitim 6gretmeni olmak (f = 32)

Ozel egitimde dzgiin projeler iiretmek (f = 4)

Ozel gereksinimli gocugu olan ailelere destek olmak (f = 3) 41 225
Ozel egitimle ilgili dernek, vakif vb. kurumlarin énciisii olmak (f = 2)

Sosyal hedefler

Ekonomik hedefler  Atanmak (f = 29) 29 15.9
Hedefin olmamasi Belirli bir hedefi yok (f =7) 7 3.8

Tablo 3 incelendiginde 6grencilerin mesleklerine yonelik hedeflerine iligkin en yiliksek temanin “kisisel
hedefler (%100)” oldugu bu nedenleri “sosyal hedefler (%22.5)” ve “ekonomik hedefler (%15.9)”in takip ettigi
goriilmektedir. Baz1 6grenciler (f = 7) ise hedefinin olmadigi ifade etmistir. Temalara dahil edilen kodlar
incelendiginde ise kisisel hedefler temasinda en yogun kodlanan maddelerin “akademik kariyer yapmak (f = 61)”,
“bagarili ve donanimh bir 6zel egitim 6gretmeni olmak (f = 32)”, alanda kendini gelistirmek (f = 29) ve “6zel
egitim dgretmeni olarak sahada calismak (f = 29)” oldugu, sosyal hedefler temasinda “Iyi ve faydali bir &zel egitim
Ogretmeni olmak (f = 32)” oldugu goriilmektedir. Ekonomik hedefler temasinda ise tek kodlanan maddenin
“Atanmak (f = 29)” oldugu dikkat ¢gekmektedir.

Mesleklerine yonelik hedeflerine iliskin &grencilerden K84 “Oncelikle olunabilecek en donanimli sekilde
{iniversiteden mezun olmak istiyorum. Bu alanda Siirekli olarak 6grenmek ve ilerlemek istiyorum. imkanim olursa
yiiksek lisans yapip bu konular {izerine aragtirmalar yapmak istiyorum. Sanirim hedefim sadece 6grenmek ve
aragtirmak iizerine.” ifadelerini, K54 “ilk 6gretmen sonra ise akademisyen olup cevreye ve topluma faydali
olmak.” ifadelerini, K143 “Oncelikle boliimiimii bitirdikten sonra kendimi 6zel egitim dgretmenligi alaninda
gelistirecek faaliyetlere katilmayi diislinliyorum. Sadece kendi iilkemde degil, diger iilkelerdeki 6zel egitim
programlartyla da ¢alismayi isterim.” ifadelerini, K179 “ilerde akademik anlamda ders vererek daha ¢ok &zel
egitimli kisiye ulasmay1 diisiiniiyorum. Halk: bilinglendirerek 6zel gereksinimi bireylerin sokakta daha bilingli
insanlarla karsilasmasini saglamak isterim.” ifadelerini ve K117 “Onceligim atanmak.” ifadelerini kullanmustir.
Tablo 4
Boliimii Tercih Etmeden Once Béliimle Ilgili Bilgi Edinilen Kaynaklara Iliskin Tema ve Kodlar

Tema Kodlar f %
Ozel egitim 6gretmenleri (f = 65)
Ozel egitim 6gretmenligi lisans grencileri (f = 32)
Ozel egitim okullarinda/ortamlarinda gézlem (f = 16) 116 637
Akademisyenler (f = 3)

WEB sayfalari (f = 93)

Kitaplar (f = 12)

TV programlari (f = 5) 113 621
Ozel egitim alani ile ilgili filmler (f = 3)

Alanla iligkili kisiler

Basili ve dijital kaynaklar

Lise d6gretmenleri (f = 11)

Aile tiyeleri (f = 8)

Yakin arkadas (f = 7) 32 175
Akraba (f = 6)

Yakin gevredeki kisiler

Bir arastirma yapilmamas1 ~ Boliimle ilgili bir arastirma yapmadim (f = 14) 14 76

Konferans/seminer Ozel egitimle ilgili cesitli konferanslar/seminerler (f = 2) 2 1.1

Tablo 4’te yer alan temalar incelendiginde 6grencilerin boliimlerini tercih etmeden 6nce boliimlerine
yonelik bilgi edindikleri kaynaklara iliskin en yiiksek temanin “alanla iliskili kisiler (%63.7)” oldugu bu temay1
“basil1 ve dijital kaynaklar (%62.1)”, “yakin ¢evredeki kisiler (%17.5)” ve “konferans/seminer (%1.1)”in takip
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ettigi goriilmektedir. Baz1 6grencilerin (f = 14) ise boliimii tercih etmeden once bdlime iliskin herhangi bir
kaynaktan bilgi edinmedikleri goze carpmaktadir. Temalara dahil edilen kodlar incelendiginde alanla iligkili kisiler
temasinda en yogun kodlanan maddelerin “6zel egitim 6gretmenleri (f = 65)” ve “6zel egitim 6gretmenligi lisans
ogrencileri (f = 32)” oldugu, basili ve dijital kaynaklar temasinda “web sayfalar1 (f = 93) oldugu, yakin ¢evredeki
kigiler “lise 6gretmenleri (f = 11)” oldugu ve konferans/seminer temasinda ise “Ozel egitimle ilgili gesitli
konferanslar/seminerler (f = 2)” oldugu belirlenmistir.

Boliimii tercih etmeden 6nce boliimlerine yonelik bilgi edindikleri kaynaklara iligkin 6grencilerden K46
“Rehabilitasyonlar ve 6zel egitim dgretmenleri” ifadelerini, K91 “Youtube kanallarindan 6zel egitim okumus
insanlar1 takip ettim. Onun diginda birgok 6zel egitim dgretmeniyle goriistim.” ifadelerini, K38 “Daha 6nce bu
boliimii okuyan arkadaglarim.” ifadelerini ve K18 “Bu konuda yalnizca lisedeki hocalarimla goriistiim.” ifadelerini
kullanmustir.

Tablo 5
Béliim Tercihlerinde Etkili Olan Kisilere Iliskin Tema ve Kodlar
Tema Kodlar f %
Kiz kardes (f = 24)
Aile Erkek kardes (f = 18)
Baba (f = 11) 62 341
Anne (f=9)
Yonlendiren herhangi bir kisi yok R 57 31.3

Lise 6gretmeni (f = 18)

Rehber 6gretmeni (f = 12)

Eski bir 6gretmeni (f = 8) 43 23.6
Tamdik bir 6gretmen (f = 5)

Akraba (f = 17)
Komsu (f = 11)

Aile dostu (f = 6)
Yakin arkadas (f = 5)

Ogretmenler

Yakin ¢evredeki kisiler 39 21.4

Tablo 5 incelendiginde 6grencilerin boliimii tercih etmelerinde etkili olan kisilere iliskin en yiiksek
temanin “aile tiyeleri (%34.1)” oldugu, bu temay1 “yonlendiren herhangi bir kisi yok (%31.3), “0gretmenleri
(%23.6)” ve “yakin g¢evredeki (%21.4)” temalarinin takip ettigi goriilmektedir. Temalara dahil edilen kodlar
incelendiginde aile {iyeleri temasinda en yogun kodlanan maddelerin “kiz kardes (f = 24)” ve “erkek kardes (f =
18)” oldugu, 6gretmenler temasinda “lise siif 6gretmeni (f = 18)” ve “lise rehber 6gretmeni (f = 12)” oldugu,
yakin ¢evredeki kisiler temasinda ise “akraba (f = 17)” oldugu belirlenmistir.

Boliimii tercih etmelerinde etkili olan kisilere iligkin 6grencilerden K52 “Beni boliime ablam y6nlendirdi
ve kendisi de bu boliimii okumakta.” ifadelerini, K16 “Amcam, Babam.” ifadelerini, K24 “Var komsum ve bazi
uzak akrabalar.” ifadelerini ve K138 “Rehberlik servisi.” ifadelerini kullanmistir.

Tablo 6 incelendiginde Ogrencilerin 6zel egitim Ogretmenligi mesleginin kisilik 6zelliklerine
uygunluguna yonelik goriislerine iliskin en yliksek temanin “uygun (%93.9)” oldugu, bu temayi, “uygun degil
(%3.2) ve kararsiz (%2.7) temalarinin takip ettigi goriilmektedir. Uygun temasinda en ¢ok kodlanan maddelerin
“vicdani/manevi duygular (f = 124)” ve “mizag/kisilik yapisi (f = 39) maddelerinin takip ettigi goriilmektedir. Bazi
Ogrencilerin ise kararsiz (f = 7) goriis belirttikleri goriilmektedir.

Tablo 6

Ozel Egitim Ogretmenligi Mesleginin Kisilik Ozelliklerine Uygunluguna Yonelik Goriislerine Iliskin Tema ve
Kodlar

Tema Kodlar f %
Vicdani/manevi duygular (f = 124)
Uygun Mizag/kisilik yapisi (f = 39) 171 93.9
Cocuk sevgisi (f = 8)
Uygun degil Sabirsizlik (f = 6) 6 3.2
Kararsiz - 5 27
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Ozel egitim 6gretmenligi mesleginin kisilik 6zelliklerine uygunluguna yonelik K36 “Sabir ve merhamet
yoniinden uygun.” ifadelerini, K55 “Sabirli olmam ve ¢ocuklari sevmem benim bu meslekte avantajim olacak ve
kendime giiveniyorum.” ifadelerini, K85 “Kisilik 6zelliklerime tam uyuyor.” ifadelerini ve K68 “Tam anlamiyla
uydugunu soyleyemem fakat yolun ¢ok basindayim dordiincii yilin sonunda bu meslekle tam anlamiyla
biitiinlesecegime inantyorum.” ifadelerini kullanmistir.

Tablo 7 incelendiginde 6grencilerin boliimii tercih edebilecek {iniversite dgrenci adaylarina yonelik
tavsiyelerine iliskin kodlanan maddelerde en fazla “vicdan, merhamet, sabir ve yardim severlik gibi 6zelliklere
sahipseler bu bolimii tercih etmeleri (%34.6)” maddesinin kodlandigi, en ¢ok kodlanan maddeyi sirasiyla
“meslegin kisilik 6zelliklerine uygun oldugunu ve bu meslegi yapabileceklerine inaniyorsalar tercih etmeleri
(%15.3)”, “sadece atanma kaygisi icin arastirmadan diigiinmeden tercih etmemeleri (%14.8)”, “iyice aragtirma
yapilarak tercih edilmesi (%14.8)” ve “degerli ve hassas bir boliim oldugunu bilerek tercih etmeleri (%12.6)”, “zor
bir meslek oldugunun farkinda olarak tercih etmeleri (%10.4), ve “atamasi iyi oldugu i¢in bu boliimii tercih

etmeleri (%7.1), ve “heniiz bir 6neride bulunmamak (%2)” maddelerinin takip ettigi goriilmektedir.
Tablo 7
Boéliimii Tercih Edebilecek Universite Ogrenci Adaylarina Yonelik Tavsiyelere Iliskin Kodlar

Kodlar f %
Vicdan, merhamet, sabir ve yardim severlik gibi 6zelliklere sahipseler bu boliimii tercih etmeleri 63 346
Meslegin kisilik 6zelliklerine uygun oldugunu ve bu meslegi yapabileceklerine inantyorsalar tercih 28 153
etmeleri
Sadece atanma kaygisi igin arastirmadan diisiinmeden tercih etmemeleri 27 1438
Iyice arastirma yapilarak tercih edilmesi 27 1438
Degerli ve hassas bir boliim oldugunu bilerek tercih etmeleri 23 126
Zor bir meslek oldugunun farkinda olarak tercih etmeleri 19 104
Atamasi iyi oldugu i¢in bu boliimii tercih etmeleri 13 7.1
Heniiz bir 6neride bulunmamak 2 1.1

Boliimii tercih edebilecek {iniversite 6grenci adaylarina yonelik tavsiyelere iliskin 6grencilerden K5
“Vicdan sahibi degillerse tercih etmemelerini dilerim.” ifadelerini, K73 “Cocuklar1 seviyorlarsa ve sabirlt iseler
bu boliimii secebilirler.” ifadelerini, K23 “Cok iyi arastirma yapmasini, ilgi ve yeteneklerine uygunluk gosteriyorsa
tercih etmesini sdylerdim.” ifadelerini ve K55 “Karar vermeden dnce meslegi iyi aragtirmali ve tercih ederken ilk
kosul gocuklar olmali atanma ya da maas degil buna dikkat etmelerini 6neririm.” ifadelerini kullanmistir.
Ogrencilerden bir digeri ise su ifadelere yer vermistir:

“Cogu boliime kesin atanirim goziiyle bakiyor. Bu dogru da olsa mezun olduktan sonra igini sabirla
yapamayacak, ilkemizdeki genel algiy1 yikamayacak, c¢ocuklara empati kurarak sevgiyle
yaklagsamayacak bireyler bu dgretmenligi segmemeli. Kendine gilivenen insanlar ise iyi ki bu bolimii
se¢mis. Ozel gereksinimli ¢ocuklarin bize ihtiyaci var.” (K105)

Tartisma

Bu arastirmada, dzel egitim 6gretmenligi 6gretmen adaylarinin meslek tercih nedenleri, goriislere dayali
olarak ayrintili bir sekilde incelenmistir. Bu nedenlerinin daha iyi anlagilabilmesi i¢in ayrica boliime iliskin
hissettikleri, ileriki meslek hedefleri, boliime iliskin bilgi kaynaklari, tercih ettikleri meslegin kisiliklerine
uygunlugu ve bolimii tercih edebilecek aday 6grencilere yonelik onerileri gibi konulara iligkin de incelemeler
yapilmistir. Yapilan igerik analizi sonucunda elde edilen bulgular aragtirma sorulari ¢ergevesinde tartisilmistir.

Ogrencilerin meslek tercihlerinin nedenlerine iliskin elde edilen temalar incelendiginde en fazla kod
bulunan temanin “6zgeci nedenler” oldugu goriilmektedir. Bu temay1 “i¢sel nedenler” ve “digsal nedenler” takip
etmektedir. Aragtirma sonuglar1 6gretmenlik mesleginin tercih nedenlerini inceleyen ¢ok sayida ¢alisma ile
benzerlik gostermektedir (Bergmark vd., 2018; Davies vd., 2018; Fish & Stephens, 2010; Jungert vd., 2014; Kilig,
2022; Klassen vd., 2011; Low vd., 2011; Neeraj vd., 2020; Thomson vd., 2012). Ozel egitim 6gretmenlerinin
0zgeci nedenlerle mesleklerini tercih etmeleri mesleklerini uzun yillar siirdiirmeleri agisindan dnemli oldugu
diistiniilmektedir. Chiong ve digerleri (2017) bu konuya iligkin yaptiklar1 ¢alismada 6zgeci nedenlerin 6gretmenlik
meslegine devam etmede onemli bir motivasyon kaynagi oldugunu bulmustur. Ayrica 6zgeci nedenlerin,
ogretmenlerin mesleki bagliliklarini, dgrencileriyle ilisgki kurma ve onlara 6gretme bigimlerini etkiledigi ifade
edilmektedir (Watt vd., 2013). Temalar igerisinde yogun olarak kodlanan maddeler incelendiginde 6zgeci nedenler
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temasinda yogun olarak “Ozel gereksinimli bireylere kars1 duyarli olmak” maddesinin kodlandig1 goriilmektedir.
Ozel gereksinimli bireyler sahip olduklar1 farkliliklar nedeniyle genelde tipik gelisim gosteren akranlarina kiyasla
diisiik bir sosyal kabule sahiptir (Baydik & Bakkaloglu, 2009; Nepi vd., 2015; Vuran, 2005). Bu bireylerin sosyal
kabuliiniin arttirilmas1 ve topluma kazandirilmasi igin dncelikle bu bireylere iliskin farkindalik ve duyarlilik
diizeyinin yiiksek olmasi gerekmektedir (Profanter, 2009). Bu nedenle bu bulgunun 6zel gereksinimli bireyler igin
umut vaat eden bir durum oldugu disiiniilmektedir. Ek olarak 6zel egitim 6gretmenligi lisans 6grencilerinin
mesleklerini bu duyarlilikla tercih etmeleri 6zel gereksinimli bireylerin topluma kazandirilmasi agisindan son
derece dnemli goriilmektedir. Digsal nedenler temasinda yogun olarak kodlanan maddenin “atanmanin kolay
olmasi1” oldugu goriilmektedir. Cok sayida arastirma benzer sekilde farkli branglarda 6gretmenlerin mesleklerini
tercih etmelerinde en ekili olan nedenler arasinda gelir beklentisi gibi ekonomik nedenlerin oldugunu bulmustur
(Dibapile, 2005; Liu & Onwuegbuzie, 2014; Park & Byun, 2015). Son olarak igsel nedenler temasinda en sik
kodlanan maddeler incelendiginde bu maddelerin “meslegi kisiligine uygun olarak gérmek” ve “6zel egitime ilgi
duymak” oldugu belirlenmistir. Yapilan aragtirmalar kisilige uygun ve ilgiler dogrultusunda yapilan meslek
seciminin ileriki meslek basarisi ve i memnuniyeti i¢in son derece dnemli etkenler oldugunu gostermektedir
(Guranda, 2014; Volodina vd., 2015; Zaidi & Igbal, 2012). Ogrencilerin énemli bir kismimin kisiliklerine uygun
ve ilgilerine yonelik bir meslek tercih etmis olmalart ileriki mesleki basarilari igin dnemli bir adim olarak
degerlendirilebilir. Ayrica yapilan c¢aligmalar ilgilerin 6grencilerin meslek se¢iminde 6nemli faktorler arasinda
oldugunu gostermektedir (Guranda, 2014; Hanna & Rounds, 2020; Lanero vd., 2016; Nyamwange, 2016).

Ogrencilerin tercih ettikleri boliimlerine yonelik hislerine iliskin elde edilen temalar incelendiginde en
fazla kod bulunan temanin “olumlu duygular” oldugu goriilmektedir. Bu temada yer alan maddelerin kodlanma
yogunluklar1 incelendiginde ise 6grencilerin tercih ettikleri boliime iliskin mutluluk, boliime karsi sevgi, meslegin
sabir gerektirdigini hissetmek, maneviyat gibi olduk¢a olumlu duygular hissettikleri dikkat cekmektedir. Kelloway
ve digerlerine (2010) gore bireyin meslegini sevmesi, meslege kars1 duyulan tutkuyu, isverene karsi bagliligi ve is
arkadaslariyla nitelikli sosyal iligkileri icermesi nedeniyle yasam doyumuna olumlu katkilar saglamaktadir. Musa
ve Bichi (2015) 6gretmen adaylarinin mesleklerine yonelik olumlu tutumlarinin ileriki mesleki yeterliklerine katki
saglayacagm ifade etmektedir. Yildirim ve Oner (2016) ise basarili bir 6gretmen olmak igin 6gretmenlerin
mesleklerini sevmeleri gerektigini vurgulamaktadir. Bu agilardan katilimci 6grencilerin biiyiik bir ¢ogunlugunun
tercih ettikleri meslege yonelik bu tiir olumlu duygular hissetmeleri ileriki mesleki basarilari igin son derece 6nemli
goriilmektedir. Analiz sonuglarinda ortaya ¢ikan diger temanin da “olumsuz duygular” oldugu belirlenmistir.
Olumsuz duygular temasinda en yogun kodlanan maddeler “tedirgin” ve “umutsuz” maddeleri olmustur. Her ne
kadar tercih ettikleri boliime iliskin olumsuz hisleri olan 6grenciler bulunsa da kodlanan maddelere bakildiginda
bu 6grencilerin sayilarinin olduk¢a az oldugu goriilmektedir.

Ogrencilerin ileriki mesleki hedeflerinin neler olduguna iliskin analiz sonuglar1 incelendiginde en ¢ok
kodlanan temanin “kisisel hedefler” oldugu ve bu temay1 “sosyal hedefler”, “ekonomik hedefler” ve “hedefinin
olmamasi1” temalar1 takip etmektedir. Yapilan ¢aligmalar kigisel ¢ikarlarin meslek seciminde 6nemli faktérlerden
birisi oldugunu gostermektedir (Afzal-Humayon vd., 2018; Sultana & Mahmud, 2020). Kisisel hedefler temasi
incelendiginde en yogun kodlanan maddelerin “akademik kariyer yapmak™, “basarili ve donanimli bir 6zel egitim
O0gretmeni olmak”, “alanda kendini gelistirmek” ve “6zel egitim &gretmeni olarak sahada g¢alismak” oldugu
goriilmektedir. En yogun kodlanan bu maddelerde dikkat ¢ekici olan nokta 6grencilerin 6nemli bir ¢ogunlugunun
(f = 60) akademik kariyer yapmak istemesidir. Sosyal hedefler temasinda kodlanan maddeler incelendiginde en
yogun maddenin “iyi ve faydali bir 6zel egitim dgretmeni olmak” oldugu goriilmektedir. Ogrencilerin yetisme
siirecinin basinda bu tir mesleki hedeflerinin olmas1 6zel egitim alani i¢in umut vaat edici olarak
degerlendirilebilir. Ekonomik hedefler temasinda tek kodlanan maddenin “atanmak” oldugu gbze carpmaktadir.
Siddiky ve Akter (2021) ekonomik beklentilerin hem mesleki se¢im siirecinde hem yetisme siirecinde etkili olan
onemli faktorler arasinda oldugunu belirtmistir. Son olarak analiz sonucunda elde edilen bulgular az sayida
ogrencinin (f = 7) mesleklerine yonelik ileriye doniik olarak bir hedefinin olmadigini gostermektedir.

Ogrencilerin boliimii tercih etmeden dnce meslege iliskin bilgi edindikleri kaynaklara iliskin analiz
sonuglart incelendiginde en ¢ok kodlanan temanimn “alanla iliskili kisiler” oldugu, bu temay: “basili ve dijital
kaynaklar”, “yakin ¢evredeki kisiler”, “bir arastirma yapilmamasi1” ve “konferans/seminer” temalarinin takip ettigi
goriilmektedir. Alanla iliskili kisiler temasinda kodlanan maddeler incelendiginde en yogun kodlanan maddelerin
“Ozel egitim Ogretmenleri” ve “6zel egitim 6gretmenligi lisans 6grencileri” oldugu dikkat ¢ekmektedir. Mesleki
tercih siirecinde tercih edilmek istenen meslekte deneyimi olan kisilerden bilgi alinmasmin bilingli bir tercih
yapilmasi agisindan 6nemli oldugu diisiiniilmektedir. Bu bulgu 6zel egitim dgretmenligini tercih eden 6grencilerin
mesleki tercihlerinin bilingli olarak yapildigmin gostergesi olarak degerlendirilebilir. Bilingli bir tercih
yapilmasinin ise ileriki meslek basarisi i¢in son derece 6nemli oldugu diigiiniilmektedir. Basili ve dijital kaynaklar
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temasinda kodlanan maddeler incelendiginde en yogun kodlanan maddenin web sayfalar1 oldugu goriilmektedir.
Yapilan ¢aligmalar giiniimiiz ¢aginda bireylerin arastirdiklart bircok konuda web sayfalarina bagvurduklarini
gostermektedir (Kuiper vd., 2005; Sethuraman vd., 2019; Wilson, 2010). Yakin ¢evredeki kisiler temasinda
kodlanan maddeler incelendiginde en sik kodlanan maddelerin “tanidik bir 6gretmen” ve “aile {iyeleri” oldugu
goriilmektedir. Higbir arastirma yapmadan meslek tercihi yapan 6grencilerin ise oldukg¢a az sayida oldugu (f = 14)
dikkat ¢ekmektedir. Son olarak en az kod bulunan temanin konferans/seminer oldugu géze carpmaktadir. Bu
bulgunun 6zel egitim alaninin yeni ve gelismekte olan bir alan olmasi ile iligkili oldugu diisiiniilmektedir. Alanda
yetismis uzman personel ve Ogretmen sayisi artttkga toplum ¢apli  yapilan farkindalik
konferanslarinin/seminerlerinin sayisinin da artacagi sdylenebilir.

Ogrencilerin meslek tercihlerinde etkili olan kisilere iliskin analiz sonucunda elde edilen temalar
incelendiginde en fazla kodlanan temanim “aile iiyeleri” oldugu bu temay: sirasiyla “herhangi bir kisinin
olmamasi1”, “6gretmenler” ve “yakin ¢cevredeki kisiler” temalarmnin takip ettigi goriilmektedir. Cok sayida yapilan
caligma bireylerin mesleklerini secerken ailelerinden siklikla etkilendiklerini ve ailelerinin istekleri dogrultusunda
bir meslek tercihi yaptiklarin1 géstermektedir (Afzal-Humayon vd., 2018; Hughes & Gibbons, 2018; Kogak vd.,
2021; Kumar, 2016). En ¢ok kod bulunan diger bir temanin “herhangi bir kiginin olmamas1” oldugu goriilmektedir.
Onemli sayida dgrencinin (f = 57) meslek tercihlerinde herhangi bir kisinin etkili olmamas1 dikkat cekicidir.
Ogretmenler temasinda en yogun maddelerin “lise siif dgretmenleri” ve “lise rehber 6gretmeni” oldugu
belirlenmistir. Yakin ¢evredeki kisiler temasinda ise en sik kodlanan maddenin “akraba” ve “komsu” oldugu
goriilmektedir. Yapilan ¢aligmalar bireylerin meslek se¢imlerinde siklikla yakin gevrelerinden etkilendiklerini
gostermektedir (Igigen & Geggin, 2021; Siddiky & Akter, 2021). Rossier ve digerleri (2017) insanlarm kariyer
yolu ve istihdam edilebilirliginin, belirli drgiitsel, sosyal, ekonomik ve politik yapilar i¢inde ortaya ¢ikan kisisel
ve ¢evresel faktorlerin bir kombinasyonuna bagli oldugunu ifade etmislerdir.

Ogrencilerin meslegin kisisel dzelliklerine uygunluguna yonelik goriislerinin neler olduguna iliskin analiz
sonucunda elde edilen temalar incelendiginde en ¢ok kodlanan temanin “uygun” temasi oldugu goriilmektedir.
Analiz sonucunda diger temanin “uygun degil” oldugu ve az sayida 6grencinin (f = 5) ise bu konuda kararsiz
oldugu belirlenmistir. Uygun temasinda en sik kodlanan maddelerin “vicdani/manevi duygular” ve “mizag/kisilik
yapist” oldugu, uygun degil temasinda ise tek kodlanan maddenin “sabirsizlik” oldugu goriilmektedir. Guranda
(2014) ve Liu ve digerleri (2012) tarafindan yapilan galigmalarda kisilik yapisinin meslek segiminde énemli bir
faktor oldugu bulunmustur.

Ogrencilerin béliimii tercih edebilecek {iniversite 6grenci adaylarina yonelik tavsiyelerine iliskin bulgular
incelendiginde ise yogun olarak kodlanan maddelerin “vicdan, merhamet, sabir ve yardim severlik gibi 6zelliklere
sahiplerse bu boliimii tercih etmeleri”, “meslegin kisilik o6zelliklerine uygun oldugunu ve bu meslegi
yapabileceklerine inaniyorsalar tercih etmeleri”, “sadece atanma kaygisi i¢in arastirmadan diigiinmeden tercih
etmemeleri” ve “ayrintili arasgtirma yapilarak tercih edilmesi” oldugu goriilmektedir. Bu bulgulardan yola ¢ikarak
ogrencilerin, iiniversite adaylarina yonelik verdikleri tavsiyelerin biiylik oranda kisisel mesleki tercihlerini

yansittig1 sdylenebilir.

Aragtirmanin tiim sonuglar1 genel olarak degerlendirildiginde 6zel egitim dgretmenliginin en ¢ok dzgeci
nedenlerden dolayr tercih edildigi ve tercihlerin ¢ogunlukla arastirilarak ve bilingli bir sekilde yapildig
goriilmektedir. Bu durumun 6grencilerin ileriki mesleki bagarisi agisindan son derece énemli ve umut vaat edici
oldugu diisiiniilmektedir.

Siirhiliklar ve Oneriler

Bu aragtirma sonuglar1 degerlendirilirken arastirmanin bazi sinirl yonlerinin dikkate alinmasi gerektigi
diistiniilmektedir. Bu smirli yonlerden birisi arastirma katilimcilarinin Karadeniz ve I¢ Anadolu bélgelerinde
bulunan dort farkli {iniversiteden Orneklenmis olmasidir. Arastirma sonuglarinin daha etkili bir sekilde
genellenebilmesi igin ileriki zamanlarda Tiirkiye’nin farkli bolgelerinde 6grenim goren ozel egitim bolimi
ogrencileri ile benzer bir aragtirmanin yapilmasi &nerilebilir. Ikinci olarak bu arastirma birinci smifta olan
ogretmen adaylarinin goriislerine dayali olarak planlanmistir. Buna yoénelik ileriki ¢aligmalarda iigiincii ya da son
smifta olan 6gretmen adaylarinin da benzer goriisleri incelenebilir. Son olarak bu arastirma yalnizca goriislere
dayal olarak gerceklestirilmis ve veriler icerik analizi ile analiz edilmistir. Ilerleyen arastirmalarda nitel veriler
nicel verilerle desteklenebilir ya da yalnizca nicel veriler toplanarak meslek tercihini etkileyen faktorler
istatistiksel olarak analiz edilebilir. Ek olarak mesleki tercih nedenlerinin lisans 6grencilerinin akademik basarilart
iizerindeki etkileri ya da ileriki mesleki basarilarina etkileri boylamsal olarak incelenebilir.
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Abstract

Introduction: Special education teaching has become a popular and frequently preferred profession in recent
years. It is a matter of curiosity why this profession is preferred. The aim of the study is to examine the reasons
for the preference of pre-service teachers the special education department.

Method: In this study, phenomenology, one of the qualitative research models has been used. The participants of
the study consisted of 182 first-year students of special education teacher training program studying in four
different universities in the Black Sea and Central Anatolia regions. The data of the study were collected online
through a data collection form created by the researchers. The data were analyzed with MAXQDA software.

Findings: According to the findings, the students preferred the special education department for altruistic reasons,
felt positive feelings towards the department, and set personal goals for their profession in the future. Most of the
students did research before choosing the department and received information from people related to special
education. It was concluded that the people who influenced the students to choose the department were mostly
family members. Finally, most of the students stated that they found special education teaching suitable for their
personalities.

Discussion: When the results of the research are evaluated in general, it is seen that special education teacher
training program is mostly preferred for altruistic reasons and that the preferences are mostly researched and made
consciously. This situation is thought to be important and promising in terms of students' future professional
success.

Keywords: Special education, special education teacher training program, teacher training, teacher candidates,
career choice.
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Introduction

Education is a process that enables individuals to gain the knowledge, skills, and behaviors they need for
an independent life. This process is carried out by pre-planning in line with certain objectives (Simgek, 2020).
Although the goals created within the scope of the education process have a general nature, they can be prepared
in a different and more individualized manner for some individuals. One of these groups is individuals with special
needs. Individuals with special needs are defined in the regulation on special education services as "individuals
who differ significantly from their peers in terms of individual and developmental characteristics and educational
competencies” (Special Education Services Regulation [SESR], 2018). These individuals have difficulties in
thinking, reasoning, communicating, hearing, seeing, socializing, and moving due to their differences (Hallahan
et al., 2014). These difficulties directly affect the education process and cause the learning needs of individuals
with special needs to differ. The fact that they have different learning characteristics requires that programs,
environments and materials should be arranged in a way that can respond to these characteristics and that qualified
personnel should be trained to make these arrangements (Heward et al., 2016). All these arrangements can only be
made through special education services. In Tiirkiye, the educational needs of individuals with special needs are
met by special education teachers in public and private institutions affiliated to MoNE (SESR, 2018; Regulation
on Special Education Institutions [RSEI], 2012).

Special Education Teaching

Special education is defined as education programs designed to meet the educational and social needs of
individuals with special needs and education carried out in appropriate environments with specially trained
personnel (SESR, 2018). Special education teachers are one of the personnel groups actively involved in the
execution of special education services (SESR, 2018; RSEI, 2012). Special education teachers specialize in critical
areas such as emotional or behavioral problems, visual impairment, hearing impairment, intellectual disability,
severe disability, and early childhood special education (Turnbull et al., 2013).

The teacher training process in Tirkiye was carried out under the responsibility of the Ministry of
National Education [MoNE] for many years and then transferred to the Council of Higher Education [CHE] in
1982 (Akdemir, 2013; Karsli & Giiven, 2011). With the transfer of the teacher training process to CHE, the first
undergraduate program for training special education teachers was initiated by Anadolu University, Gazi
University and Ankara University in the 80s. Since then, there has been an increase in the number of teaching
programs in special education (Citil, 2017). Undergraduate programs for special education were first carried out
at Anadolu University as "Special Education Teacher Training Program " until 1990. The programs were generally
organized as separate programs as teachers of the mentally disabled, teachers of the hearing impaired, teachers of
the visually impaired and teachers of the gifted until 2016. The separate programs based on special needs were
gathered under a single roof as the special education teacher training program in 2016 with a regulation by CHE.
The updated undergraduate program offers education in a single program in a wide range of special needs areas
such as intellectual disability, autism spectrum disorder [ASD], hearing impairment, multiple disabilities, visual
impairment, special learning disability and special ability. Special education teachers who graduate from this
program can work in various special education settings such as special education classes, guidance and research
centers, support education rooms, hospital environment, home environment and special special education and
rehabilitation centers (SESR, 2018; RSEI, 2012). In other words, special education teachers can work in all
environments where individuals with special needs receive education.

Current data reported according to the environments where individuals with special needs receive
education show that 472 thousand of the students in formal education institutions are individuals with special
needs. Of these students, 357 thousand receive education within the scope of mainstreaming/integration practices
and approximately 115 thousand receive education in special education classes (MoNE, 2022a). According to
recent data published by MoNE (MoNE, 2020; 2021a; 2022a), the number of students with special needs placed
in educational environments is increasing every year. It is stated that the increase in numbers has led to an increase
in the need for trained personnel in this field (Boe, 2006; Peterson & Showalter, 2010). According to the SESR,
the class size of special education classes can be maximum five in preschool, maximum 10 in primary education,
and maximum 15 in secondary education. For students with ASD, this number is maximum four at all levels. In
addition, all of these classes are staffed by two special education teachers. The fact that two teachers work in
classes with fewer students than general education classes can be stated as another factor that increases the need
for trained personnel in this field.
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The field of special education stands out as an increasingly popular field in recent years (Citil et al., 2018;
Neeraj et al., 2020). One of the reasons for this is thought to be related to the quotas allocated to special education
teachers in recent appointments. When the quotas in the teacher appointments made by MoNE in recent years are
analyzed on a branch basis, it is noticeable that special education teachers are allocated quite high quotas compared
to other branches. With the appointments made by MoNE, a total of 7030 teachers were assigned to special
education classes, including 2306 in 2023 (MoNE, 2023), 875 in 2022 (MoNE, 2022b) and 3849 in 2021 (MoNE,
2021b; MoNE, 2021c). With this number, special education teaching was the third most appointed teaching group
by branch. Considering that the quotas given to branches in appointments are determined according to the need
(Ozyiirek, 2008), these data can be considered as an indicator of the high need for special education teachers in
Tiirkiye. The need for special education teachers also affects the number of teacher training programs in this field
(Bremer, 2012). The number of undergraduate programs training special education teachers is 41 in public
universities and 11 in foundation universities (CHE, 2023). As a matter of fact, it is seen that special education
teaching is among the departments that have increased in preference in recent years. When CHE Atlas data are
examined, it is seen that the number of students who prefer special education teacher training programs of state
universities and foundation universities with full scholarships is 81 thousand in 2021, 93 thousand in 2022 and
106 thousand in 2023 (YOK, 2023). In addition, according to the current report published by the Turkish Statistical
Institute (2022), the undergraduate program with the highest employment rate (96%) is special education teaching.
Taking all these factors into account, it is believed that factors such as the growing number of special education
students, the need for special education teachers in schools, and the high employment rate contribute to making
special education teaching one of the most preferred professions. In this regard, it is important to uncover why
students choose this increasingly popular and frequently preferred field, with what motivations they make their
career choices, and what influences them. Teacher recruitment, professional continuity, and student learning
experiences depend on understanding why teachers choose their professions (Watt et al., 2013).

Career Choice Process

Vocational preference process is a very complex process (Boyle et al., 2014). Individuals' choosing the
right profession for themselves has a significant impact on their future professional lives (Buyukgoze-Kavas et al.,
2015). Vocational preference process is influenced by different factors due to its complex structure (Halperin &
Mashiach-Eizenberg, 2014; Yusran et al., 2021). These factors are known to be various factors that are closely
related to life such as socio-economic level, education level, cultural background and family influence (Mohd
Rasdi & Ahrari, 2020; Santos et al., 2013). In particular, students who will make a university choice are frequently
influenced by factors such as social media, peers, health problems, low income status, income expectation, job
opportunities, social acceptance of the profession, being popular, and job satisfaction (Kabak & Dagdeviren, 2014;
Misran et al., 2012). According to Fizer (2013), the factors affecting university students' career choices include
childhood dreams, culture, personality traits, previous experiences, gender, interest, role assumed in life,
skills/abilities and social-economic status. It is possible to divide these factors affecting the vocational preference
process into two as social and psychological. Social factors mostly include relationships with parents, family
members and close environment, while psychological factors include individual perceptions, beliefs, attitudes,
ideas and personal temperament (Ahmed et al., 2017).

In the studies on the occupational preference process, different occupational groups such as landscape
architecture and ornamental plants (Ardahanlioglu et al., 2018), nursing (Halperin & Mashiach-Eizenberg, 2014),
gastronomy and culinary arts (Igigen & Geggin, 2021), dietetics (Lordly & Dubé, 2012), business administration
(Marinas et al., 2016) and dentistry (Santos et al., 2013) were discussed. One of these occupational groups
addressed within the scope of these studies is teaching. In studies dealing with the professional preferences of
teachers and prospective teachers in different branches (Bergmark et al., 2018; Cermik et al., 2010; Fish &
Stephens, 2010; Kilig, 2022; Low et al., 2011; Neeraj et al., 2020; Thomson et al., 2012), it is seen that the reasons
for choosing the teaching profession are grouped as intrinsic factors, extrinsic factors and altruistic factors. Intrinsic
factors represent factors that involve more personal satisfaction such as passion for teaching and personal meaning
of teaching (Bergmark et al., 2018; Ryan & Deci, 2000). Extrinsic factors include aspects inherent in the job such
as social status, salary, and working conditions (Bergmark et al., 2018). Altruistic factors, on the other hand, are
associated with increasing the welfare of society (Tomsik, 2016) and include aspirations such as shaping the future,
sharing knowledge and ideas, contributing to the development of children, and reforming schools (Yong, 1995).
As in other branches, special education teachers are frequently influenced by these factors when choosing their
profession. Fish and Stephens (2010) found in their study that special education teachers choose this profession
because of their desire to help individuals who need the most help. Neeraj et al. (2020), on the other hand, found
that students mostly prefer special education teacher training program because they see it as a profession with a
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high humanistic aspect, and secondly, they prefer it for reasons such as high employment opportunities and income
expectations.

Factors affecting the vocational preference process affect the future professional life of individuals.
Studies show that the reasons for choosing a profession are among the factors affecting job satisfaction, job
satisfaction and work efficiency (Earl & Bright, 2007; Larkin et al., 2007; Salleh et al., 2020; Vila et al., 2007).
Teachers' conscious choice of their profession will increase their level of professional adaptation, which will
increase their professional satisfaction and success (Karatepe & Olugbade, 2017; Zhu et al., 2019). It is thought
that having information about the reasons for choosing the profession in the teacher training process will make
important contributions to the training of qualified teachers. There are no studies in the national literature
examining the reasons why special education teachers or pre-service teachers choose this profession. In light of
this, it is believed that the reasons for undergraduate special education teacher training program students'
professional preferences, their future career goals, whether they choose their professions consciously, and whether
their professions are suited to their personal characteristics, need to be investigated. In this regard, the study aims
to determine why pre-service special education teachers choose this branch. The reasons behind their profession
choice, their feelings about the department, their professional goals in the future, the sources of information on the
department, as well as the suitability of the profession they prefer for their personalities, were also examined in
order to gain a deeper understanding of them. The research questions are as follows:

1. What are the reasons for pre-service special education teachers to choose this profession?
2. What are the feelings of pre-service special education teachers about their departments?

3. What are the future professional goals of pre-service special education teachers?
4

What are the sources that pre-service special education teachers get information about the department
before choosing their profession?

5. Who are the people who are influential in pre-service special education teachers’ choice of their
professions?

6. What are the opinions of pre-service special education teachers about the suitability of the profession they
prefer for their personalities?

7. What are the recommendations of pre-service special education teachers to prospective university
students about the department they prefer?

Method
Model

In this study, phenomenological design, one of the qualitative research models, was preferred. The main
purpose of phenomenological research is to examine individual experiences of a phenomenon (Creswell & Poth,
2018). In such studies, data are obtained from individuals or groups who have experiences related to the
phenomenon under investigation and can reflect their experiences (Biiyiikoztiirk et al., 2018). This research was
carried out with the approval of Kirikkale University Social and Human Sciences Research Ethics Committee
dated 24.12.2021 and numbered 64945.

Participant

The participants of the study consisted of 182 first-year students of special education teacher training
undergraduate program in four different state universities established in the 80s and 90s in the Black Sea and
Central Anatolia regions. The participants were selected using the criterion sampling method, one of the purposeful
sampling methods. The inclusion criteria of the participants were determined as a) being placed in the special
education teacher training undergraduate program with the central exam score made by the Measurement,
Selection and Placement Center and b) studying in the first year of the relevant undergraduate program. In this
context, students who met the criteria were included in the study. A total of 192 students filled out the data
collection form and it was determined that three forms were filled out by the same student and these three forms
were evaluated as one participant response because they contained the same answers. It was determined that eight
students answered the questions in the form incompletely and were excluded from the analysis. When the
demographic information about the students included in the study is analyzed, it is seen that 64.8% of the students
are female (f = 118) and 35.2% are male (f = 64). Among the participants, 24.7% of the students (f = 45) were
placed in the second undergraduate program. In addition, 5.5% (f = 10) of the participants had previously worked
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in special education and 17.6% (f = 32) had previously participated in seminars, conferences and trainings related
to special education. In addition, it was determined that 68.6% (f = 125) of the participants included in the study
had individuals with special needs in their close environment or relatives.

Data Collection Tools and Data Collection

A literature review was used to prepare the questions for the online form used for data collection. To
ensure face and content validity, five different experts with doctoral degrees were asked to review the questions.
In addition to the two experts who approved the questions, one of them suggested removing two of the nine
questions, and the other two suggested changing five. Two of the nine questions were removed based on the
recommendations of the experts, while the remaining questions were edited and made ready for data collection.
This final version of the form asks seven questions about the participants' reasons for choosing the profession and
five questions about their descriptive characteristics (such as gender, previous special education employment). The
following questions are asked about occupational preferences:

1. What are your reasons/reasons for choosing the special education teacher training program? Explain.
2. If you were to talk about your feelings towards this program, what would you say? Can you write it down?

3. What kind of research did you do about the department before choosing this department? What or who
were your sources in this research?

4. What do you think about the suitability of special education teaching for your personality traits? What
can you write to us about this?

In order to collect the data, firstly, faculties of education with special education undergraduate programs
and actively enrolling students were determined. Department heads working in the special education departments
of the determined faculties were contacted and the data collection form was sent to the student groups that met the
inclusion criteria. The form was submitted online by the relevant special education department heads via platforms
such as Whatsapp and course management system. The form was filled in voluntarily by the students of the relevant
special education department. Students were asked to answer the form online in the environment and time of their
own choosing. No additional grades or reward system was offered to the students for completing the form.

Analysis and Fidelity

The data obtained through data collection were first converted into excel format and then transferred to
MAXQDA qualitative analysis program. The data were analyzed by content analysis through MAXQDA analysis
program. Content analysis is defined as a systematic and repeatable technique in which some words of a text are
summarized with smaller theme categories by coding based on certain rules (Biiyiikoztiirk et al., 2018). As a result
of the content analysis, a separate table was created for each question communicated to the participants. Themes
and codes were obtained as a result of the analysis. During the analysis, participants were given code names (e.g.
P2, P24). To determine the reliability of the analysis, Miles and Huberman's (1994) formula for the percentage of
agreement (Reliability = Agreement / (Agreement + Disagreement) x 100) was used. As a result of the calculations,
it was determined that the percentage of agreement was 92.3%.

Findings

The themes and codes obtained as a result of the content analysis conducted to examine the reasons for
the choices of pre-service special education teachers are presented in tables in the following section. In addition,
the individual statements of the participants regarding the codes obtained were also included.

When the themes in Table 1 are examined, it is seen that the most preferred theme related to the reasons
for students' choice of profession is "altruistic reasons (52.7%)", followed by “extrinsic reasons (37.9%)" and
"intrinsic reasons (34.1%)". When the codes included in the themes are examined, it is seen that "being sensitive
to individuals with special needs (f = 85)" is the most intensely coded item in the theme of altruistic reasons, "being
easy to be appointed (f = 64)" in the theme of extrinsic reasons and "seeing the profession as suitable for one's
personality (f = 32)" and "being interested in special education (f = 30)" in the theme of intrinsic reasons. When
the themes in Table 1 are examined, it is seen that the most preferred theme related to the reasons for students'
choice of profession is "altruistic reasons (52.7%)", followed by "extrinsic reasons (37.9%)" and "intrinsic reasons
(34.1%)". When the codes included in the themes are examined, it is seen that "being sensitive to individuals with
special needs (f = 85)" is the most intensely coded item in the theme of altruistic reasons, "being easy to be
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appointed (f = 64)" in the theme of extrinsic reasons, and "seeing the profession as suitable for one's personality (f
= 32)" and "being interested in special education (f = 30)" in the theme of intrinsic reasons.

Table 1
Themes and Codes Related to the Reasons for Preferring Special Education Teacher Education Program

Theme Codes f %
Being sensitive to individuals with special needs (f = 85)
Altruistic reasons Having a relative with special needs (f = 7) 9 52.7

Improving the quality of special education (f = 4)

It is easy to be appointed (f = 64)
The placement score is sufficient for this department (f = 2)
Extrinsic reasons Making a field change in teaching (f = 1) 69 37.9
Making an academic career (f = 1)
Combining special education with a previous undergraduate field (f = 1)

Seeing the profession as suitable for his/her personality (f = 32)

Being interested in special education (f = 30) 62 341

Intrinsic reasons

Regarding the department preferences, K40 said "l chose this department because it is easy to be
appointed.”, K113 said "I think I can do this profession in the best way and | chose it because the job and financial
opportunities are very good.” and K76 said "I personally witnessed the developmental period of a girl with
intellectual disability in our neighbourhood and this really affected me a lot and | decided to turn to this profession."
Other students said the following:

"I chose special education teaching because | wanted to touch the lives of special children and have a big
place in their pure and innocent hearts. | also wanted to be with families with special children and guide
them. | thought a lot and decided that I could do it." (P123)

"I am in this department because | have a curiosity about special education and | like to research
something about special education, and | wanted this department to be able to teach individuals with
special needs and prepare them for life." (P106)

Table 2
Themes and Codes Related to Feelings Towards the Special Education Teacher Training Program

Theme Codes f %

Happiness (f = 57)
Love for the department (f = 31)
Feeling that the profession requires patience (f = 26)
Spirituality (f = 21)

Positive emotions Request (f = 13) 173 95.1
Feeling proud of oneself (f = 10)
High motivation (f = 6)
Hopeful (f = 6)
Belonging (f = 3)
Uneasy (f = 5)

Negative emotions Hopeless (f = 2) 8 4.3
Sad (f=1)

When the themes in Table 2 are examined, it is seen that the most preferred theme regarding the students'
feelings towards the special education teacher training program is “positive feelings (95.1%)", followed by
"negative feelings (4.3%)". When the codes included in the themes are examined, it is seen that "happiness (f =
57)", "love for the department (f = 31)", "feeling that the profession requires patience (f = 26)" and "spirituality (f
= 21)" are the most intensely coded item in the theme of positive emotions, while "uneasy (f = 5)" and "hopeless
(f = 2)" are the items in the theme of negative emotions.

Regarding their feelings towards the special education teaching department, K10 said "It is a department
where | can improve myself and progress and touch people, and | am happy to be in the place | dreamed of.", K121
said "The department | am studying is a department that requires a lot of patience and | think I have this feature, |
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am very happy and proud to be a student of the department.”, K90 said "It is a department that touches the soul
and human aspect of people.” and K92 said "I sometimes feel uneasy because it is a sensitive department.”.

Table 3

Themes and Codes Related to Special Education Teacher Education Department Students' Goals for Their
Professions

Theme Codes f %
Making an academic career (f = 61)
Being a successful and well-equipped special education teacher (f = 32)
Improving oneself in the field (f = 29)
Personal goals Working in the field as a special education teacher (f = 29) 182 100
Being a special education teacher who makes a name for himself/herself in the
profession (f = 16)
Opening a special education and rehabilitation center (f = 15)

Being a good and useful special education teacher (f = 32)
Producing original projects in special education (f = 4)

Social goals Supporting families with children with special needs (f = 3) 41 225
Being the leader of associations, foundations, etc. related to special education (f = 2)

Economic goals  Being employed in the state (f = 29) 29 159

No goal No specific goal (f =7) 7 3.8

Table 3 depicts that the most preferred theme regarding the students' goals for their professions is
"personal goals (100%)", followed by "social goals (22.5%)" and "economic goals (15.9%)". Some students (f =
7) stated that they had no goals. Examining the codes included in the themes reveals that "to make an academic
career (f = 61)", "to be a successful and well-equipped special education teacher (f = 32)", “to improve oneself in
the field (f = 29)” and "to work in the field as a special education teacher (f = 29)" are the most intensely coded
items in the theme of personal goals, while "to be a good and useful special education teacher (f = 32)" is prominent
in the theme of social goals. In the theme of economic goals, the only coded item is "To be appointed (f = 29)".

Regarding their goals for their professions, K54 said, "First as a teacher and then as an academician to be
beneficial to the environment and society.” K179 said, "In the future, I think to reach more specially educated
people by giving academic courses. | would like to raise public awareness and ensure that individuals with special
needs meet more conscious people on the street." and K117 said, "My priority is to be appointed.”" Other students
said the following:

"First of all, | want to graduate from university in the most equipped way possible. | want to learn and
progress continuously in this field. If | have the opportunity, | want to get a master's degree and do
research on these issues. | think my goal is just to learn and research.” (P84)

"First of all, after | finish my department, | plan to participate in activities that will improve myself in
special education teaching. | would like to work with special education programs not only in my own
country but also in other countries." (P143)

When the themes in Table 4 are examined, it is seen that the most preferred theme related to the sources
of information about the department before choosing the department is "people related to the field (63.7%)",
followed by "printed and digital sources (62.1%)", "people in the immediate environment (17.5%)" and
"conferences/seminars (1.1%)". It is noteworthy that some students (f = 14) did not obtain information about the
department from any source before choosing the department. When the codes included in the themes were
examined, it was determined that "special education teachers (f = 65)" and "special education teacher training
undergraduate students (f = 32)" are the most intensely coded items in the theme of people related to the field,
"web pages (f = 93)" in the theme of printed and digital resources, "high school teachers (f = 11)" in the theme of
people in the immediate environment and "various conferences/seminars related to special education (f = 2)" in
the theme of conferences/seminars.
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Table 4
Themes and Codes Related to the Sources of Information about the Department Before Choosing the Department

Theme Codes f %
Special education teachers (f = 65)
Special education teacher training undergraduate students (f = 32)

People associated with the field Observation in special education schools/settings (f = 16) 116 637
Lecturers (f = 3)
Web sites (f = 93)

- Books (f = 12)

Hardcopy and digital resources TV programs (f = 5) 113 621
Movies about special education (f = 3)
High school teachers (f = 11)

People in the immediate Family members (f = 8) 32 175

neighborhood Close friend (f = 7) '
Relatives (f = 6)

No research was conducted I did not conduct any research on the department (f = 14) 14 7.6

Conference/seminar Various conferences/seminars on special education (f = 2) 2 1.1

Regarding the sources of information about the department before choosing the department, K46 used the
expressions "Rehabilitations and special education teachers”, K91 used the expressions "I followed people who
studied special education on Youtube channels. Apart from that, I met with many special education teachers.",
K38 used the expressions "My friends who studied this department before.” and K18 used the expressions "l only
talked to my high school teachers about this subject.".

Table 5 shows that the highest theme regarding the people who are effective in students' preference for
the department is "“family members (34.1%)", followed by the themes of "no guiding person (31.3%)", "teachers
(23.6%)", and "close environment (21.4%)". Examining the codes included in the themes reveals that the most
frequently coded items in the theme of family members are "sister (f = 24)" and "brother (f = 18)", in the theme of
teachers, "high school class teacher (f = 18)" and "high school guidance counselor (f = 12)", and in the theme of

people in the immediate environment, "relatives (f = 17)".

Regarding the student who were influential in their choice of the department, P52 said "My sister directed
me to the department and she is also studying this department.”, P16 said "My uncle, my father.", P24 said "My
neighbour and some distant relatives." and P138 said "Guidance service."

Table 5
Themes and Codes Related to the Persons Influential in Department Preferences
Theme Codes f %
Sister (f = 24)

) Brother (f = 18)
Family Father (f = 11) 62 34.1

Mother (f = 9)

There is no referrer 57 31.3

High school teacher (f = 18)
Guidance counselor (f = 12)

Teachers A former teacher (f = 8) 43 236
A familiar teacher (f = 5)

Relatives (f = 17)
Neighbor (f = 11)
Family friendly (f = 6)
Close friend (f =5)

When Table 6 is examined, it is seen that the most preferred theme regarding the students' views on the
suitability of the special education teaching profession for their personality traits is “suitable (93.9%)", followed
by "not suitable (3.2%) and undecided (2.7%)". The most coded items are "conscientious/spiritual feelings (f =
124)" and "temperament/personality structure (f = 39)" in the appropriate theme. Some students expressed their
opinions as undecided (f = 7).

People in the immediate neighborhood 39 214
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Table 6

Themes and Codes Related to Opinions on the Suitability of the Special Education Teaching Profession for
Personality Characteristics

Theme Codes f %
Conscientious/spiritual feelings (f = 124)
Appropriate Character/personality structure (f = 39) 171 939
Child love (f = 8)
Not appropriate Impatience (f = 6) 6 3.2
Undecided - 5 2.7

Regarding the suitability of the special education teaching profession for personality traits, K36 stated "It
is suitable in terms of patience and compassion.”, K55 stated "Being patient and loving children will be my
advantage in this profession and I trust myself.", K85 stated "It fits my personality traits perfectly." and K68 stated
"l cannot say that it fits perfectly, but I am at the very beginning of the road, I believe that I will be fully integrated
with this profession at the end of the fourth year."

When Table 7 is examined, it is seen that among the coded items regarding the students' recommendations
for prospective university students who may prefer the department, the most coded item is "to prefer this
department if they have characteristics such as conscience, compassion, patience and helpfulness (34.6%)",
followed by "to prefer this profession if they believe that the profession is suitable for their personality traits and
they can do this profession (15. 3%)", "not to choose this department without researching and thinking just for the
anxiety of being appointed (14.8%)", "to prefer this department after thorough research (14.8%)", "to prefer this
department knowing that it is a valuable and sensitive department (12.6%)", "to prefer this department knowing
that it is a difficult profession (10.4%), and "to prefer this department because it has a good assignment (7.1%),

and "not to make a suggestion yet (2%)".
Table 7
Codes Related to Recommendations for Prospective University Students Who May Prefer the Department

Codes f %
Preferring this department if they have qualities such as conscience, compassion, patience and helpfulness, 63 34.6
they should

Preferring the profession if they believe that the profession is suitable for their personality traits and they 28 153
can do this profession
Not choosing without researching and thinking only for the anxiety of being appointed 27 148
To be preferred after thorough research 27 148
To prefer knowing that it is a valuable and sensitive department 23 126
Preferring it with the awareness that it is a difficult profession 19 104
They prefer this department because it has a good assignment 13 7.1
Not making a recommendation yet 2 1.1

Regarding the recommendations for prospective university students who may prefer the department, P5
of the students said, "If they do not have a conscience, | wish them not to choose it.", P73 said, "If they love
children and are patient, they can choose this department.”, P23 said, "I would tell them to do very good research
and choose it if it is suitable for their interests and abilities." and P55 said, "They should research the profession
well before deciding and the first condition when choosing should be children, not appointment or salary." Another
student made the following statements:

"Most of them think that they will definitely be appointed to the department. Even if this is true,
individuals who cannot do their job patiently after graduation, who cannot break the general perception
in our country, who cannot approach children with empathy and love should not choose this teaching
profession. Confident people, on the other hand, are glad they chose this department. Children with special
needs need us." (P105)

Discussion

A detailed analysis of the reasons for pre-service special education teachers' choice of profession was
conducted in this study. For a better understanding of these reasons, topics like their feelings toward the
department, their career goals, their sources of information about the department, their preferences for careers, and
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their suggestions for prospective students who may prefer the department were examined as well. In response to
the research questions, content analysis findings were discussed.

Upon analyzing the themes obtained regarding the reasons for students' career choices, it becomes
apparent that "altruistic reasons™ has the highest number of codes. Following this theme are "intrinsic reasons" and
"extrinsic reasons". This study found similar results to many others investigating why people choose to become
teachers (Bergmark et al., 2018; Davies et al., 2018; Fish & Stephens, 2010; Jungert et al., 2014; Kilig, 2022;
Klassen et al., 2011; Low et al., 2011; Neeraj et al., 2020; Thomson et al., 2012). It is thought that it is important
for special education teachers to prefer their profession for altruistic reasons in order to continue their profession
for many years. In their study on this issue, Chiong et al. (2017) found that altruistic reasons are an important
source of motivation to continue in the teaching profession. In addition, it is stated that altruistic reasons affect
teachers' professional commitment, the way they relate to their students and the way they teach them (Watt et al.,
2013). According to the analysis of items coded intensively within the themes, the item "Being sensitive to
individuals with special needs" is intensively coded in the altruistic reasons theme. As a result of their differences,
individuals with special needs generally have a low level of social acceptance compared to their peers with typical
development (Baydik & Bakkaloglu, 2009; Nepi et al., 2015; Vuran, 2005). In order to increase the social
acceptance of these individuals and to integrate them into society, the level of awareness and sensitivity regarding
these individuals should be high (Profanter, 2009). It is therefore believed that this is a promising development for
individuals with special needs. Furthermore, the preference of undergraduate students in special education teacher
training programs for professions that are sensitive to individuals with special needs is considered essential to
integrating them into society. According to the extrinsic reasons theme, the item that has been coded intensively
is "easy to be appointed”. It has also been found in many studies that teachers, regardless of their profession, are
highly motivated to choose their profession based on economic considerations, such as income expectations
(Dibapile, 2005; Liu & Onwuegbuzie, 2014; Park & Byun, 2015). A final analysis showed that the most frequently
coded items within the intrinsic reasons theme were "seeing the profession as suitable for one's personality" and
"having an interest in special education”. Studies show that the choice of profession in line with personality and
interests are extremely important factors for future professional success and job satisfaction (Guranda, 2014;
Volodina etal., 2015; Zaidi & Igbal, 2012). The fact that a significant number of students have chosen a profession
that is suitable for their personalities and interests can be considered as an important step for their future
professional success. In addition, studies show that interests are among the important factors in students' career
choice (Guranda, 2014; Hanna & Rounds, 2020; Lanero et al., 2016; Nyamwange, 2016).

The theme with the highest number of codes among students' feelings towards their preferred departments
is "positive emotions". It is clear from the coding intensities of the items in this theme that students are experiencing
very positive emotions such as happiness, love for the department, feeling that the profession requires patience,
and spirituality. According to Kelloway et al. (2010), an individual's love for his/her profession contributes
positively to life satisfaction because it includes passion for the profession, loyalty to the employer and quality
social relations with colleagues. Musa and Bichi (2015) state that pre-service teachers' positive attitudes towards
their profession will contribute to their future professional competencies. Y1ldirim and Oner (2016) emphasize that
teachers should love their profession in order to be a successful teacher. It is considered extremely important for
students' future professional success that the majority of them feel such positive feelings about the profession they
desire. In the analysis results, "negative emotions™ also emerged. A significant number of negative emotions items
were coded as "anxious™ and "hopeless". Despite the fact that some students have negative feelings about their
preferred department, it is clear that the number of these students is quite small when the coded items are analyzed.

Analysis of the students' future professional goals reveals that "personal goals™ is the most frequently
coded theme, followed by "social goals,” "economic goals,” and "no goals.". Studies show that personal interests
are one of the important factors in choosing a profession (Afzal-Humayon et al., 2018; Sultana & Mahmud, 2020).
In examining the theme of personal goals, it is clear that the most strongly coded items are "to pursue a career in
education”, "to succeed as a special education teacher”, "to improve in the field", and "to work in the field as a
special education teacher”. These most intensely coded items reveal that the majority of students (f = 60) are
interested in pursuing an academic career. It is evident from analyzing the social goals theme items that the most
dense item is "to be a good and useful teacher”. Such professional goals can be considered promising for special
education at the beginning of the educational process. A notable feature of the theme of economic goals is that
only "to be appointed” is coded. Siddiky and Akter (2021) stated that economic expectations are among the
important factors that affect both the professional selection process and the training process. Finally, the findings
obtained as a result of the analysis show that a small number of students (f = 7) do not have a future goal for their
profession.
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A study of the sources from which students found out about the profession before choosing a department
reveals that the most coded theme is "people related to the field", followed by "printed and digital resources",
"people in the immediate environment”, "lack of research”, and "conferences/seminars". Among the items coded
in the theme of people related to the field, "special education teachers™ and "undergraduate students in special
education teacher training programs" appear to be the most frequently coded items. Making an informed choice in
the professional preference process requires information from people who have experience in the profession to be
preferred. Students who opt to teach special education are consciously aware of their professional preferences. In
order to succeed professionally in the future, it is highly important to make a conscious decision. A closer look at
the items coded under the theme of printed and digital resources shows that web pages are most intensely coded.
Studies show that in today's age, individuals refer to web pages in many subjects they research (Kuiper et al., 2005;
Sethuraman et al., 2019; Wilson, 2010). A review of items coded in the theme of people in the immediate
environment reveals that "family members" and "a familiar teacher" are most frequently coded items. Only a small
percentage of students (f = 14) chose a profession without researching it. Lastly, conference/seminar had the fewest
codes. It is believed that this result is due to the newness and development of the field of special education. There
will be a greater number of community-wide awareness conferences/seminars as more experts and teachers are
trained in the field.

The analysis of the themes resulting from the analysis of the people who influence students' career choices
indicates that the most coded theme is "family members" followed by "the absence of any person”, “teachers" and
"people in the immediate environment™. Numerous studies show that individuals are frequently influenced by their
families when choosing their professions and make a career choice in line with the wishes of their families (Afzal
Humayon et al., 2018; Hughes & Gibbons, 2018; Kogak et al., 2021; Kumar, 2016). "Not having any person" is
another theme with the highest number of codes. There is a significant proportion of students (f = 57) who were
not influenced by any person when choosing a career. There was a significant presence of "high school classroom
teachers™ and "high school guidance counselors" in the theme of teachers. The most frequently coded items in the
theme of immediate environment were "relatives" and "neighbors". People's career choices are often influenced
by their immediate environment, according to studies (Igigen & Geggin, 2021; Siddiky & Akter, 2021). Rossier et
al. (2017) stated that people's career path and employability depend on a combination of personal and
environmental factors that occur within specific organizational, social, economic and political structures.

The most coded theme obtained from analyzing the students' views about the suitability of the profession
for their personal characteristics is "appropriate”. Based on the analysis, the other theme was deemed "unsuitable”
and a small number of students (f = 5) were undecided. "Conscientious/spiritual feelings" and
"temperament/personality structure" are the most frequently coded items in the appropriate theme, whereas
"impatience" is the only item coded in the inappropriate theme. Guranda (2014) and Liu et al. (2012) found that
personality structure is an important factor in choosing a profession.

Upon examining the recommendations of students regarding prospective university students who may
prefer this department, it is observed that the items coded intensively are "to prefer this department if they have
characteristics such as conscience, compassion, patience, and helpfulness”, "to prefer this profession if they believe
that the profession is suitable for their personality traits and that they can do this profession”, "not to prefer it
without thinking without researching just for the anxiety of being appointed" and "to be preferred after detailed
research”. As a result of these findings, we can conclude that students' advice to university candidates reflects their

own professional preferences.

Overall, the results of the study indicate that special education teaching is most often preferred for
altruistic reasons, and the preferences are mostly researched and consciously made. Students' future professional
success is considered to be extremely important and promising in this situation.

Limitations and Recommendations

There are some limitations of this study that should be taken into consideration when evaluating its results.
In this study, participants were recruited from four universities in the Black Sea and Central Anatolia regions. The
results of this study may be more effectively generalized by conducting a similar study with special education
department students in different regions of Tiirkiye in the future. The second reason is that this study is based on
the opinions of first-year pre-service teachers. Similar views can be examined in future studies by pre-service
teachers in their third or final year. As a final note, all data in this study were analyzed using content analysis,
based on opinions only. Qualitative data can be combined with quantitative data in future studies, or only
quantitative data can be collected and analyzed statistically to understand the factors that affect career choice.
Furthermore, undergraduate students' reasons for vocational preference can be examined longitudinally in relation
to their academic achievement and future career prospects.
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Ozel Egitim Ogretmeni Adaylarimin Mesleki Is Birligine Yonelik
Tutumlariyla Ogretmenlik Y etkinlikleri Arasindaki Iliskinin Incelenmesi
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Oz

Giris: Is birligi, ekip iiyelerinin birlikte ¢alismasim, kaynaklarin bir araya getirilmesini ve paylasim ortamini
igeren olumlu ve karsilikli baghiligin bulundugu siiregtir. Ogretmenler arasindaki is birligi siireci de mesleki
uygulamalarm iyilestirilmesine ve dgrenme siireci ¢iktilarmin daha kaliteli hale gelmesini saglamaktadir. Is
birlik¢i calisma ortaminda bulunan &gretmenler egitim siirecinde destek alabilecegi bagka uzmanlarin var
oldugunu bilirler. Bu durum onlarin 6gretmenlik meslegine yonelik tutumlarini olumlu anlamda etkiler ve olumlu
tutum da 6gretmenlerin 6grenme ve 6gretme motivasyonlarini artirarak mesleki yetkinliklerini artirmaktadir. Bu
aragtirmada Ozel egitim alaninda is birlik¢i calisma becerilerine yonelik tutumlar ile 6gretmen yetkinlikleri
arasindaki iliski aydinlatilarak alan yazina katki saglanmasi amaglanmustir.

Yontem: Arastirma nicel arastirma tiirlerinden iliskisel tarama yonteminde kurgulanmistir. Universitelerin 6zel
egitim 0gretmenligi lisans programina devam eden en az bir dénem 6gretmenlik uygulamasi dersini almig 253
dgrenci arastirmaya katilmistir. Arastirmanin verileri, “Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum
Olgegi” ve “Ohio Ogretmen Yetkinligi Olgegi” araciligiyla toplanmustir. Verilerin ¢dziimlenmesine gegmeden
once normallik varsayimi kontrol edilmistir. Daha sonra istatistiksel ¢oziimlemeler (korelayon, regresyon, tek
yonlii varyans analizi, bagimsiz gruplar t testi) yapilmistir. Bunun yaninda, her bir 6l¢ege iliskin giivenirlik
katsayilar1 da hesaplanmistir.

Bulgular: Analizler sonucunda, &gretmen adaylarinin mesleki is birligine yonelik tutumlari ile 6gretmen
yetkinlikleri ve alt boyutlar1 arasinda pozitif yonde yiiksek diizeyde iliski bulunmustur. Ayrica 6gretmen
adaylarmin mesleki is birligine yonelik tutumlarinin dgretmen yetkinliklerini ve alt boyutlarint pozitif yonde
yordadig1 belirlenmistir. Son olarak, 6gretmenlik uygulamasinda agir ve ¢oklu yetersizligi olan 6grencilerle ¢aligan
ogretmen adaylarinin is birligine yonelik tutum diizeyleri ve 6gretmen yetkinlik diizeyleri diger yetersizlik
gruplariyla ¢alisan 6gretmen adaylarindan yiiksek ¢ikmustir.

Tartisma: Bu c¢alismanin bulgulari, 6zel egitim &gretmen adaylarinin mesleki ig birligine yonelik olumlu
tutumlarinin, 6gretmen yetkinlik diizeylerini anlamli derecede artirdigimi ve farkli yetersizlik gruplariyla
caligmanin, 6gretmen adaylarinin mesleki gelisimini farkli sekillerde etkiledigini gostermektedir. Bu, 6gretmen
egitim programlariin ¢esitlilige ve farkli 6grenme ihtiyaglarina duyarli yaklasimlar1 tesvik etmesinin énemini
vurgulamaktadir.

Anahtar sézciikler: Is birligi, 6gretmen yetkinlikleri, tutum, agir ve ¢oklu yetersizlik, otizm, gérme yetersizligi,
zihin yetersizligi.

Atif igin: Kalayl,, M. E., Bilgig, H. C., & Day, E. (2025). Ozel egitim 6gretmeni adaylarinin mesleki is birligine
yonelik tutumlariyla &gretmenlik yetkinlikleri arasindaki iliskinin incelenmesi. Ankara Universitesi
Egitim Bilimleri Faliiltesi Ozel Egitim Dergisi, 26(1), 49-65.
https://doi.org/10.21565/0zelegitimdergisi.1351885
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Giris

Ozel Egitim Hizmetleri Yénetmeligi'nde (OEHY) belirtilen egitsel tanilama ve degerlendirme siirecleri,
bireysel 6zellikler ve egitsel yeterlilikler acisindan yasitlarindan farklilik gosteren bireylerin 6zel egitim ve destek
hizmetlerine ihtiya¢ duydugunu desteklemektedir (OEHY, 2018). Bu dogrultuda 6zel egitim, s6z konusu bireylerin
egitim ihtiyaclarmi karsilamak i¢in 6zel olarak yetistirilmis personel onciiliigiinde, yeterliliklerine uygun olarak
diizenlenen ortamlarda sunulan egitimdir (Diken, 2012; OEHY, 2018). Uygun egitim ortamlar;, OEHY (2018)
dogrultusunda 6zel egitim okullari, 6zel egitim siniflar1 veya kaynastirma/biitiinlestirme kapsaminda genel egitim
okullarin1 kapsamakta ve dgrenciler igin “en az kisitlayict egitim ortami” ilkesini temel almaktadir. Ozel egitim,
ogrenci yapisindaki ¢esitliligi ve bireysel ihtiyaglar1 goz oOniinde bulundurur. Bu durum, o6zel egitim
ogretmenlerinin diger Ogretmenler, okul idarecileri ve destek hizmetleri sunan personellerle (6rnegin,
fizyoterapistler ve dil konusma terapistleri) is birligi yapmasini gerektirmektedir. Yapilan ¢aligmalar da (Elgi,
2019; Friend vd., 2010; Friend & Cook, 2003) bu is birliginin 6zel egitimin 6nemli bir boyutu oldugunu
gostermektedir.

Is birligi, ekip iiyelerinin birlikte ¢alismay1, kaynaklarmi toplamay1 ve paylasmayi kabul ettigi bir siireci
ifade eder. Bu siiregte, ekip tiyeleri arasinda karsilikli olumlu bir baglilik ve destek olusur (Friend, 2022). O'Toole
ve Kirkpatrick (2007), is birligini “ortak caligma faaliyeti” olarak goriirken, Murawski ve Lochner (2011) is
birligini “karsilikli bir ¢aba” olarak tanimlamistir. Friend ve Pope (2005) ise ig birligini “ortak bir amag
dogrultusunda calisirken ortak karar verme siirecine goniillii olarak katilan en az iki esit ortak arasindaki dogrudan
etkilesim tarz1” olarak tanimlamiglardir. Bu baglamda dgretmenler arasindaki is birligi de 6gretmenlerin mesleki
uygulamalarini analiz etmek ve gelistirmek i¢in birlikte ¢alistiklart ve bu sayede dgrencilerin giktilarini iyilestiren
sistematik bir siire¢ olarak tanimlanmaktadir (DuFour, 2011; Yilmaz & Celik, 2020). Ogretmen is birligi, egitim
siireglerinde 6gretmenlerin birlikte ¢alisarak 6grencilerin ihtiyaglarint daha etkili bir sekilde karsilamalarini ifade
etmektedir. Bu siire¢, dgretmenlerin birbirlerinden 6grenmelerini ve deneyimlerini paylasmalarini saglayarak,
egitim pratigini gelistirmeyi saglamakta ve 6gretmenlerin etkinligini arttirmaktadir (Bukvic, 2014; Yilmaz &
Celik, 2020).

Ogretmenlerin birlikte is birligi yaparak calisma firsatlar1 bulmalari, onlarin hem kisisel hem de
profesyonel gelisimlerini destekleyebilmektedir. Ogretmenler arasindaki is birliginin, Hollingworth ve digerleri
(2018) ile Pounder (1999) tarafindan yapilan ¢aligmalar 1s18inda, 6gretmenlerin is tatminini artirmakta oldugu
gbzlemlenmistir. Bunun yani sira, Shachar ve Shmuelevitz (1997) tarafindan yapilan arastirma, gretime yonelik
pozitif etkilerin ve dgretim etkinliginin artmakta oldugunu ortaya koymaktadir. Banerjee ve digerleri (2017) ile
Goddard ve arkadaglari (2007) tarafindan yiiriitiilen ¢alismalar da yeterli destek saglandiginda ve 6gretmenler is
birligi igerisinde hareket etmekte olduklarinda, 6grencilerin kazanimlarinin iyilesmekte oldugunu belirtmektedir.
Isbirlik¢i calisma becerilerinin 6gretmenlerin hizmet igindeki becerilerine katkisi olmasina karsin yapilan bazi
¢aligmalar 6gretmen adaylariin 6zel egitime ihtiya¢ duyan bir 6grenci adina is birligi i¢inde ¢aligmak i¢in gerekli
becerileri kullanma konusunda smirliliklar gosterdigini ortaya koymustur (Conderman & Johnson-Rodriguez,
2009; Conderman & Stephens, 2000; Bruder & Dunst, 2005). Conderman ve Johnson-Rodriguez (2009)
caligmalarinda, 6gretmen adaylarinin igbirlikli ¢alisma becerileri konusunda sinirli egitim ve deneyimleri oldugu
icin meslektaslart ve diger uzmanlarla is birligi i¢inde ¢aligmaya hazir hissetmediklerini bulgulamistir. Benzer
sekilde Conderman ve Stephens (2000) de yaptiklar: calismada, meslege yeni baslayan 6zel egitim 6gretmenlerinin
bakis agilarini incelemis ve s6z konusu dgretmenlerin is birligine dayali iligki gelistirmeyi 6gretimin diger birgok
yoniinden daha zorlayici bulduklarini ve nedenleri arasinda da meslege yeni baslayan d6gretmenlerin birgogunun
hizmet 6ncesi diizeyde is birligi konusunda egitim almamis olmasini ortaya koymuslardir. Bu ¢aligmalarla paralel
sekilde Bruder ve Dunst (2005) tarafindan yapilan calismada ¢aligmada, 449 lisans ve lisansiistii 6grencisi iizerinde
yapilan anket arastirmasi, meslek Oncesi egitim programlarinin &grencilerini alana girmek icin yeterince
hazirlamadigin1 ve onlara etkili is birligi yapma becerilerini kazandirmadigin1 ortaya koymustur. Yapilan
calismalar, 6gretmenler arasindaki is birliginin hem 6gretmen memnuniyetini artirma hem de dgrenci basarilarin
iyilestirme potansiyeli tasidigi géz oniinde bulunduruldugunda, 6gretmen adaylarinin is birligi i¢cinde ¢alisma
becerilerinin gelistirilmesinin hem kendi profesyonel gelisimleri hem de 6grencilerin egitim sonuglari agisindan
Onem tagidig1 gostermektedir.

Ogretmenlerin, donanimli bir sekilde egitim alanina girmeleri beklense de gogu dgretmen, hizmet 6ncesi
stirecte is birligi i¢inde galismaya yonelik bir egitim almamaktadir. Bu durum da 6gretmenlerin kolektif olarak is
birligi yapma becerilerini gelistirirken ayni zamanda bu beceriyi bir ekip halinde uygulama gerekliligini
beraberinde getirmektedir. (Conderman & Stephens, 2000; Dettmer vd., 2005). Bu ¢eligkili durum 6gretmenlerin
yetkinlik noktasinda eksiklikler yasamalarina sebep olmaktadir (Dettmer vd. 2005). Ogretmen yetkinligi,
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ogretmenlerin 6grencilerinde hedefledikleri sonuglar1 gerceklestirme yeteneklerine olan inanglarini ifade
etmektedir. Bu baglamda bircok faktor, 6gretmenlerin 6grencilerini basarili bir sekilde egitme yeteneklerine olan
inanglarini etkileyebilmektedir (6r.,Tschannen-Moran & McMaster, 2009; Tschannen-Moran & Hoy, 2007).
Yapilan aragtirmalarda 6gretmen yetkinligi; giiven (Da Costa & Riordan, 1996) ve d6gretmen memnuniyeti (Lee
vd., 1991) ile iliskilendirilmistir. Ogretmenlerin, hizmet 6ncesi siirecte is birligi icinde calismaya yonelik egitim
almamalari, onlarin egitim alaninda gerekli yetkinlikleri kazanmalarini zorlastirmaktadir (Conderman & Stephens,
2000; Dettmer vd., 2005). Bu eksiklik, 6gretmenlerin 6grencilere yonelik sonugclar1 gergeklestirme yeteneklerine
olan inanglarini etkileyebilir ve Ogretmen yetkinliginin geligsimini smirlayabilir (6r., Tschannen-Moran &
McMaster, 2009; Tschannen-Moran & Hoy, 2007). Ancak, 6gretmenler arasinda is birliginin arttik¢a, 6grenci
basarisini ve §gretim tatminini olumlu yonde etkileme potansiyeli artmakta ve bu, dgretmenlerin tutumlarini
olumlu ydnde etkilemektedir (Parise & Spillane, 2010). Tipk: diger 6gretmenlik alanlarinda oldugu gibi dzel
egitim Ogretmenliginde de 6gretmen egitim programlarinin igerikleri ve kalitesi, dgretmenlerin gelistirdigi
yetkinlikler ve tutumlar arasindaki iliskiyi belirleyici bir rol oynamaktadir. Yapilan ¢aligmalar (Bukvié, 2014;
Cohen, 2015; Ergiil vd., 2013; Evernginton vd., 1999; Lee vd., 2020; Mu vd., 2015; Onivehu, vd.,2017; Pit-ten-
Cate vd.,2018) dgretmenlerin kapsayici egitimdeki rolleri, yetkinlikleri ve tutumlar {izerine yogunlasarak 6zel
egitim alanindaki cesitli yonleri ele almaktadir. Ogretmenlerin 6zel egitim ihtiyaci olan dgrencilere yonelik
tutumlart ve yetkinlikleri (Pit-ten-Cate vd., 2018; Onivehu vd., 2017), egitim programlarinin kalitesi (Ergtl vd.,
2013) ve liderlik stillerinin etkisi (Cohen, 2015) iizerine ¢alismalar yapmistir. Everington vd. (1999) ve Bukvi¢
(2014) 6gretmenlerin kapsayici egitime yonelik tutumlari ve destek ihtiyaglarina odaklanirken, Lee vd. (2020) ve
Mu vd. (2015) 6gretmenlerin profesyonel yeterliliklerinin dlglimiine dikkat gekmektedir.

Tutum, bir bireyin belirli bir obje, kisi, olay veya konu hakkinda olumlu, olumsuz veya nétr bir goriis ya
da duygusal tepki gelistirmesidir (Ajzen & Fishbein, 2000). Genellikle bireyin diisiinceleri, inanglart ve degerleri
tarafindan sekillendirilir ve davranislarini etkileyebilir (Parise & Spillane, 2010). Ornegin, bir gretmenin is birligi
konusundaki tutumu, mesleki performansini ve diger 6gretmenlerle etkilesimini biiyiik olglide etkileyebilir
(Tschannen-Moran & McMaster, 2009). Ajzen ve Fishbein'in (2000), bireylerin tutumlarinin, davranislarina yol
acan inanclar1 ve niyetleri lizerinde belirleyici bir rol oynadigini 6ne siirer. Bu teoriye gore, bir 6gretmenin is
birligine karsi olumlu bir tutum gelistirmesi, onun is birligi temelli egitim stratejilerini daha sik ve daha etkili bir
sekilde kullanma niyetinde olmasi anlamina gelmektedir.

Is birligi deneyimleri zengin olan 6gretmenler, diger uzmanlardan yardim ve destek alabileceklerini fark
ettiklerinde daha pozitif bir 6gretmenlik tutumu gelistirmektedirler. Bu olumlu tutum, onlarin 6gretme ve 6grenme
stireglerine daha fazla motive olmalarini saglamakta ve bu sayede 6gretmenlik yetkinliklerinin gelismesine katkida
bulunmaktadir (Butler & Schnellert, 2012; Smit & Humpert, 2012). Bu pozitif tutumun etkisi kargiliklidir:
Ogretmenlerin meslege yonelik olumlu tutumu, is birligine daha acik olmalarina yol agmakta ve artan is birligi
deneyimleri, 6gretme becerilerine olan giivenlerini artirmakta, bu da onlarin 6gretmenlik tutumlarmi daha da
iyimser hale getirmektedir.

Ogretmen is birligi, yetkinlik ve tutum alan yazinda da cesitli sekillerde birbiriyle baglantilidir. Ornegin,
Smit ve Humpert (2012) 6gretmenlerin bireysellestirilmis d6gretime daha fazla yer verdikleri okullarda ekip is
birliginin goreceli olarak daha yiiksek oldugunu ortaya koymuslardir. Bu bulgularin yani sira, 6grenci sonuglarini
iyilestirmek igin is birligi ile ¢alisan ¢ogu dgretmenin, 6grencilerini daha iyi taniyarak, bireysel ihtiyaglarimi
kargilamak i¢in daha ¢ok galistiklarini belirtmislerdir. Parise ve Spillane (2010), isbirlik¢i ¢aligma dahil olmak
iizere iy basinda &grenme firsatlarina iliskin raporlarinin, matematik ve Ingilizce derslerindeki Ogretim
uygulamalarinda bildirdikleri degisikliklerin istatistiksel olarak anlaml1 yordayicilart oldugunu ortaya koymustur.
Butler ve Schnellert (2012) 6gretmenlerin birlikte caligmalarini iceren vaka g¢aligmalan yiiriitmiis ve 6grenci
ciktilarin iyilestirmek icin is birligi ile ¢alisan cogu 6gretmenin, 6grencilerini daha iyi tanidiklarini ve 6grencilerin
Ozel ihtiyaclarin1 karsilamak icin daha verimli ¢alistiklarini ortaya koymuslardir. Ayn1 ¢alismada 6gretmenlerin
%94'1 isbirlikei caligmalar sayesinde 6grencilerinin hakkinda daha fazla sey 6grendiklerini bildirmistir. Shachar
ve Shmuelevitz (1997) tarafindan yapilan ¢aligmada da benzer sekilde, 6gretmenlerin 6gretimi gelistirmek icin is
birligi yaptiklarinda 6grencilerin 6grenme siirecindeki farkli ihtiyaglarimi ortaya ¢ikarma olasiliklarinin daha
yiiksek oldugunu bulmuslardir. Farrish (2017) tarafindan yapilan ¢aligmada da uygulama okullarinda faaliyet
gosteren 6zel egitim 6gretmenlerinin is birligi konusundaki rollerini ve algilarini incelediginde, bu dgretmenlerin
stajyerlerle etkilesimde bulunma, destekleme ve onlara rehberlik etme rolleri oldugu tespit edilmistir. Ayrica, 6zel
egitim Ogretmenlerinin uygulama ve biirokratik islemlerden kaynaklanan motivasyon eksikligini, is birligi
gelistirilmis ortamlarda is paylasimi ile asabilecegi ve bu sayede Ogretmen motivasyonunun artabilecegi
vurgulanmistir.
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Ulkemizde egitim alaninda is birligi ile ilgili yapilan galismalar incelediginde ise okul aile is birligine
yonelik (Geng, 2005) ve isbirlik¢i 6grenme siireglerine yonelik (Doymus vd., 2005, Yesil & Caliskan, 2006)
calismalar oldugu goriilmektedir. Bu ¢alismalar, 6gretmen ve dgretmen adaylarinin is birligi stireclerine ve bu
stireclerin 6zel egitim 0gretmen adaylarinin mesleki yeterliliklerine olan etkisine odaklanmistir. Geng (2005)
tarafindan yapilan ¢alisma, okul-aile is birliginin 6grenci gelisimi {izerindeki olumlu etkilerini vurgularken,
Doymus ve arkadaslar1 (2005), isbirlik¢i 6grenme yonteminin &grencilerin sosyal ve akademik becerilerine
katkisini gdstermigtir. Yesil ve Caligkan (2006), 6gretmen adaylarinin is birligi siirecindeki beklentilerini ve bu
beklentilerin kargilanma diizeylerini ele alarak, 6gretmen yetistirme programlarinin is birligi becerilerini daha
etkin bir sekilde gelistirmesi gerektigine dikkat cekmistir. Ozel egitim alaninda is birligi ile ilgili olarak yapilan
caligmalara bakildiginda ise is birlik¢i 6gretim yaklasimina yonelik (Giirgiir, 2005; Giiven, 2011); 6zel egitim
alaninda ¢alisan dgretmenler arasindaki is birligine yonelik (Elgi, 2019; Ozsoy, 2019; Piirsiin vd., 2021); 6gretmen
adaylarinin hizmet oncesi aldiklari egitimde is birligine yonelik (Kayhan & Ugurlu, 2022; Vuran vd., 2017) ve
bireysellestirilmis egitim programindaki (BEP) siirece yonelik is birligi iceren (Yener & Dayi, 2021) ¢aligmalar
yer almaktadir. Giirglir (2005) tarafindan yapilan calismada is birligi ile 6gretim yaklasiminin 6gretmenlerin
mesleki gelisimine ve 6grencilerin akademik ve sosyal performansina olumlu etkileri ortaya konmusken, Elci
(2019) tarafindan yapilan ¢aligmada ise 6gretmenler arasindaki is birliginin etkinliginin tam olarak saglanamadigi
ortaya cikmistir. Ozsoy (2019), 6zel egitim 6gretmenlerinin farkli gruplarla is birligi diizeylerini incelerken;
Kayhan ve Ugurlu (2022) ile Vuran ve arkadaglar1 (2017) tarafindan yapilan caligmalar 6gretmen adaylarmin is
birligi becerileri ve bu becerilerin mesleki gelisimlerine olan etkilerini ele almaktadir. Mevcut ¢aligmalarin
sonuglari, 6gretmen yetistirme programlarinin is birligi ve mesleki yeterlilikleri gelistirmeye yonelik olarak daha
etkin bir sekilde tasarlanmasi ve uygulanmasi gerekliligi konusuna vurgu yapmakta ve 6zellikle pratik uygulamalar
ile gercek simif ortamlarinda is birligine dayali deneyimlerin dgretmen adaylarinin mesleki yeterliliklerini ve
dgretim becerilerini gelistirmede etkili oldugunu goéstermektedir. Ozel egitim alanindaki is birligi ile ilgili
caligmalar sinirh sayida olmakla birlikte, 6gretmen yetkinlikleri ve isbirlik¢i ¢alisma becerilerinin arasindaki
iligskiye yonelik bir calismaya rastlanmamistir. Bu nedenle, 6zel egitim alaninda 6gretmen yetkinlikleri ve isbirlik¢i
calisma becerileri arasindaki iliskiyi inceleyen caligmalarin eksikligi mevcut aragtirmanin yapilmasi igin ¢ikis
noktas1 olusturmustur.

Bu arastirma, 6zel egitim 6gretmen adaylarinin mesleki ig birligi tutumlar ile dgretmenlik yetkinlikleri
arasindaki iliskiyi incelemeyi amaglamaktadir. Mevcut literatiir, Ozellikle kapsayici egitim baglamimda
ogretmenlerin rolleri, yetkinlikleri ve tutumlarinin 6nemini vurgulamaktadir (Conderman & Stephens, 2000;
Dettmer vd., 2005). Bu nedenle, 6gretmen adaylarinin is birligi becerileri ve bu becerilerin etkinligi tizerindeki
etkilerinin kapsamli bir sekilde incelenmesi, 6zel egitim alaninda egitim stratejilerinin gelistirilmesine katki
saglayabilir. Arastirmanin odak noktasi, 6gretmen yetkinlikleri ile igbirlik¢i ¢calisma becerileri arasindaki iligkiyi
ozel egitim Ogretmenligi lisans programlarindaki dgretmen adaylari baglaminda ortaya koymak ve bu alanda
literatiire katkida bulunmaktir. Bu ¢ergevede, arastirma, 6zel egitim ogretmenligi lisans programinda yer alan
ogretmen adaylariin 6gretmenlik yetkinlikleri ve isbirlik¢i ¢alisma becerileri arasindaki iligskiye yonelik
tutumlarimi ve bu iliskinin analizini gergeklestirmeyi hedeflemektedir.

Aragtirmanin amaci; 6zel egitim 6gretmenligi lisans programina devam eden Ogretmen adaylarinin
mesleki is birligi tutumlarn ile Sgretmenlik yetkinlikleri arasindaki iliskiyi incelemektir. Bu genel amag
dogrultusunda asagidaki sorulara da cevap aranmuistir.

1. Ozel egitim dgretmeni adaylarinin mesleki is birligine ydnelik tutumlari ile 6gretmen yetkinligi puanlari
ne diizeydedir?

2. Ogzel egitim 6gretmeni adaylarinin mesleki is birligine yonelik tutumlariyla 6gretmen yetkinlik diizeyleri
ve alt boyutlar1 arasinda anlamli bir iliski var midir?

3. Ogzel egitim dgretmeni adaylarinin mesleki is birligine yonelik tutumlar1 6gretmen yetkinlik diizeylerini
ve alt boyutlarini yordamakta midir?

4. Ozel egitim 6gretmeni adaylarmin mesleki is birligine yonelik tutumlari ve dgretmen yetkinlik diizeyleri
cinsiyete, yasa, devam edilen {iniversiteye, 6gretmenlik uygulamasinda ¢alisilan yetersizlik grubuna gore
degisiklik gostermekte midir?

Yontem
Aragtrmanin bu boliimiinde arastirmanin yiiriitilmesinde izlenecek olan model, ¢alisma evreni,

orneklemi, veri toplama aracinin uygulanmasi ve verilerin analizi hakkinda bilgi verilmistir. Arastirmacilar
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diizenledigi etik kurul dokiimanlartyla Gazi Universitesi Etik Kurul Bagkanligma basvuruda bulunmus ve etik
kurul onay1 (10.01.2023 toplant1 tarihi ve 01 sayili toplantida goriigiilerek 2023-74 arastirma kodu ile) alinmistir.

Arastirma Yontemi

Arastirmada nicel arastirma desenlerinden iliskisel tarama modeli kullanilmustir. Tliskisel tarama, birden
fazla degiskenin aralarinda birlikte degisim varlifinin veya derecesinin saptanmasina olanak saglamaktadir.
iliskisel tarama modelinin kullanildig1 arastirma sonucunda ii¢ temel iliski ortaya ¢ikmaktadir. Bunlar; degiskenler
arasinda iligki olmamasi durumu, degiskenler arasinda pozitif/ayn1 yonde iliski olmasi durumu ve degiskenler
arasinda negatif/zit yonde iligki olmas1 durumudur (Karasar, 2014).

Evren ve Orneklem

Aragtirmanin evrenini, 2021-2022 egitim 6gretim yilinda Tiirkiye’de bulunan Yiiksekdgretim Kurulu'na
(YOK) bagh iiniversitelerin dzel egitim 6gretmenligi lisans programina devam eden en az bir donem dgretmenlik
uygulamasi dersini almis 6grenciler olusturmaktadir. Orneklem segiminde amagsal 6rnekleme tiirlerinden uygun
ornekleme yontemi kullanilmigtir. Uygun Ornekleme yoOntemi, arastirmacilarin erigimlerinin kolay oldugu
orneklem grubunu se¢mesidir. Dolayisiyla aragtirmaya hiz kazandirmasi agisindan avantajli bir yontemdir
(Biiyiikoztiirk vd., 2017). Arastirmanin 6rneklemini, 2021-2022 egitim &gretim yilinda Gazi Universitesi,
Necmettin Erbakan Universitesi Ankara Universitesi, Ondokuz May1s Universitesi ve Maltepe Universitesi 6zel
egitim 0gretmenligi lisans programina devam eden en az bir donem 6gretmenlik uygulamasi dersini almig 253
6grenci olusturmaktadir. Orneklem belirlenmesi siirecinde arastirmacilarin érnekleme ulagimlarmin daha kolay ve
giivenilir olacagi bu {iniversiteler se¢ilmistir.

Ogretmen Adaylarimin Demografik Ozellikleri

Ormeklemde yer alan dgretmen adaylarinin cinsiyete, yasa, devam edilen iiniversiteye, 8gretmenlik
uygulamasinda ¢alisilan yetersizlik grubuna iliskin frekans ve yiizde dagilimlar1 Tablo 1°de verilmistir.
Tablo 1

Ogretmen Adaylarinin Demografik Ozelliklerine Iliskin Dagilimlar:

Degiskenler n %
Cinsivet Kadin 157 62.05
y Erkek 96 37.95
20-24 160 63.26
Yas 25-29 59 23.33
30 ve tizeri 34 1341
Gazi Universitesi 102 40.33
Necmettin Erbakan Universitesi 103 40.67
Universite Ankara Universitesi 28 11.06
Ondokuz May1s Universitesi 12 4.74

Maltepe Universitesi 8 3.16
Agir ve ¢oklu yetersizlik 35 13.75
Ogretmenlik uygulamasinda caligilan Gorme Yete@@[‘@ 31 1233
yetersizlik grubu Zl}_nn yetersizligi 125 49.38
Otizm 62 24.54

Toplam 253 100

Tablo 1’e gore arastirmaya dahil edilen 6gretmen adaylarmin %62.05°1 (n = 157) kadin, %37.95’1 (n =
170) de erkektir. Arastirmaya katilan Ogretmen adaylarinin %63.26’sinin (n = 160) 20-24 yas araliginda,
%23.33’{iniin 25-29 yas arahiginda ve %13.41’inin (n = 34) 30 ve iizeri yasta oldugu goriilmektedir. Ogretmen
adaylarmin %40.33’ii (n = 102) Gazi Universitesi’nde, %40.67’si (n = 103) Necmettin Erbakan Universitesi’nde,
%11.06’s1 (n = 28) Ankara Universitesi’nde, %4.74’ii (n = 12) Ondokuz May1s Universitesi’nde ve %3.16’s1 (n =
8) Maltepe Universitesi’nde dgrenimine devam etmektedir Ayrica katilimcilarin dgretmenlik uygulamas: dersi
kapsaminda ¢aligtiklar1 yetersizlik gruplarini agir ve ¢oklu yetersizlik (%13.75 n=102), gérme (%12.33 n = 102),
zihin (%49.38 n = 125) ve otizm (%24.54 n = 62) olusturmaktadir.
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Veri Toplama Araglan

Aragtirmada, 6gretmen adaylariin demografik 6zelliklerini belirleyebilmek i¢in arastirmacilar tarafindan
gelistirilen “Genel Bilgi Formu”, 13 maddeden olusan ve tek boyutlu olan “Ogretmenler Arasinda Mesleki
Isbirligine Yonelik Tutum Olgegi (Yilmaz & Celik, 2020)” ve 24 maddeden olusan bes alt boyutu olan “Ohio
Ogretmen Yetkinligi Olgegi (Baloglu & Karadag, 2008)” kullanilmistir. Ohio Ogretmen Yetkinligi Olcegi’nin alt
boyutlari: Yénlendirme, davranis yonetimi, motivasyon, dgretim becerisi, dlgme ve degerlendirmedir. Olgegin
gelistirilmesi siirecinde alt boyutlara iligkin ayr1 ayr1 hesaplanan Cronbach Alfa giivenirlik katsayilar1 0.87 ile 0.94
arasinda degisiklik gostermistir. Ogretmenler Arasinda Mesleki Isbirligine Yonelik Tutum Olgegi’nin gelistirilme
siirecinde hesaplanan Cronbach Alfa giivenirlik katsayisi da 0.87°dir. Arastirmacilar tarafindan gelistirilen genel
bilgi formunda katilimcilarin cinsiyet, yas, iiniversite ve 0gretmenlik uygulamasinda calistiklar1 yetersizlik
grubunu belirlemeye yonelik sorular bulunmaktadir.

Bu aragtirma kapsaminda, 6zel egitim O6gretmenligi boliimiinde 6grenimini siirdiiren 253 6gretmen
adayindan elde edilen verilen giivenirlik analizleri hesaplanmasinda Cronbach Alpha giivenirlik katsayisi
kullanilmistir. “Ogretmenler Arasinda Mesleki Isbirligine Yonelik Tutum Olgegine” “Ohio Ogretmen Yetkinligi
Olgegi” ve alt lceklerine iliskin giivenirlik analizleri Tablo 2’ de goriilmektedir.

Tablo 2

Ogretmen Adaylarimin i¢in Ogretmenler Arasinda Mesleki Isbirligine Yonelik Tutum Olgegi ve Ohio Ogretmen
Yetkinligi Olcegine lliskin Giivenirlik Katsayist Sonuglar

Olgekler Cronbach alpha
Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum Olgegi 0.89
Ohio Ogretmen Yetkinligi Olgegi 0.94
Yonlendirme 0.82
Davranig yonetimi 0.71
Motivasyon 0.79
Ogretim becerisi 0.77
Olgme ve degerlendirme 0.43

Giivenirlik katsayilarmin 0.70 ile 0.90 arasinda olmas: yiiksek diizeyde giivenirligi, 0.30 ile 0.70 arasinda
olmasi orta diizeyde giivenirligi, 0.01 ile 0.29 arasinda olmasi da diigiikk diizeyde giivenirligi ifade etmektedir
(Biiyiikoztiirk vd., 2017). Tablo 2 incelendiginde, giivenirlik katsayilarinin Ohio Ogretmen Yetkinligi Olcegi
oleme ve degerlendirme alt boyutu hari¢ 0.71 ile 0.94 arasinda degisiklik gostermektedir. Bu degerlerin yiiksek
diizeyde oldugu goriilmektedir. Olgme ve degerlendirme alt boyutunda ise iki madde bulunmaktadir. Cronbach
Alfa giivenirlik katsayisi hesaplanirken madde sayisinin az olmasi giivenirlik katsayisinin diismesine yol
agmaktadir (Cortina, 1993; Creswell & Creswell, 2017; Tavakol & Dennick, 2011). Olgme ve degerlendirme alt
boyutunda giivenirlik katsayisinin 0.43 ¢ikmasi da bu durumdan kaynaklaniyor olabilir.

Veri Toplama ve Analizi

Aragtirmada yer alan “Genel Bilgi Formu”, “Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum
Olgegi” ve “Ohio Ogretmen Yetkinligi Olgegi” 6gretmen adaylari tarafindan doldurulmustur. Arastirma
kapsaminda kullanilan Slgekler ve genel bilgi formu tek bir fasikiil halinde 6gretmen adaylarina sunulmustur.
Veriler Gazi Universitesi ve Necmettin Erbakan Universitesi’nden kagit formlar ile diger iiniversitelerden gevrim
ici formlar araciligiyla toplanmistir. Genel bilgi formunda arastirmaya iliskin bilgiler sunulmustur. Ayrica
aragtirmanin goniilliilik esasma dayandigini, kisisel bilgilerin toplanilmadigini ve verilerin arastirma amact
disinda higbir amagla kullanilmayacagini taahhiit eden bilgiler verilmistir. Analiz siirecinde anlamlilik diizeyi 0.05
olarak belirlenmis ve yapilan istatistiksel ¢oziimlemeler bu diizeye gore degerlendirilmisgtir.

Varsayimlarin Kontrolii

Aragtirmada kullanilacak olgeklerden elde edilen verilerin normal dagilip dagilmadigi Kolmogorov-
Smirnov testi ile analiz edilmistir. Analiz sonucu elde edilen p degerinin 0.05’ten biiyiik ¢ikmasi, ilgili anlamlilik
diizeyinde puanlarin normal dagilimdan asir1 sapma gostermedigi seklinde yorumlanmaktadir. (Biiyiikoztiirk vd.,
2017). Olgeklerin ve alt boyutlarinin normallik varsayimlar ayr1 ayri hesaplanmistir.
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Tablo 3
Kolmogorov-Smirnov Testi Sonuglar
Olgekler p
Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum Olgegi 0.00
Ohio Ogretmen Yetkinligi Olgegi 0.20
Yonlendirme 0.00
Davranig yonetimi 0.00
Motivasyon 0.00
Ogretim becerisi 0.00
Olgme ve degerlendirme 0.00

Tablo 3 incelendiginde, yalnizca “Ohio Ogretmen Yetkinligi Olcegi’ne ait p degerinin 0.05’ten biiyiik
oldugu yani normal dagildig1 goriilmektedir. Diger 6l¢ekten ve alt boyutlardan elde edilen p degerlerinin 0.05’ten
kii¢iik oldugu goriilmektedir. Orneklem sayisi arttikca dagilimin normale yaklasma ihtimali de artmaktadir.
Kolmogorov-Smirnov testi érneklem biiyiikliigiine duyarlidir ve ¢ogu zaman anlamli sonuglar verebilmektedir.
Bu sebeple dagilimin normallik varsayimini sorgulamak ve normal dagilip dagilmadigna karar vermek icin
basiklik ve carpiklik degerlerine bakilmistir. Sosyal bilimlerde yapilan arastirmalarda g¢arpiklik ve basiklik
degerlerinin — 1.5 ile + 1.5 arasinda olmasi dagilimin normal dagilim gosterdigi kabul etmek i¢in yeterlidir
(Tabachnick & Fidell, 2013).

Tablo 4
Olgeklerin ve Alt Boyutlarimin Carpiklik ve Basiklik Degerleri
Olgekler n Carpikhk  Basiklik
Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum Olgegi 253 -1.15 1.41
Ohio Ogretmen Yetkinligi Olgegi 253 0.02 -0.42
Yonlendirme 253 -0.20 -0.20
Davranig yonetimi 253 -0.06 -0.23
Motivasyon 253 -0.10 -0.44
Ogretim becerisi 253 0.03 -0.59
Olgme ve degerlendirme 253 -0.29 -0.29

Tablo 4 incelendiginde, ¢arpiklik ve basiklik degerlerinin -1.5 ile +1.5 arasinda oldugu goriilmektedir. Bu
durum verilerin normal dagilim gosterdigine kanit olmaktadir (Tabachnick & Fidell, 2013). Olceklerin alt
boyutlarinin ve 6lgeklerin toplam puanlarin evrende normal dagilip dagilmadigi sorgulandiktan sonra analiz
yontemleri belirlenmistir. Elde edilen sonuglar neticesinde 6rneklemin normal dagilim gosterdigi varsayilarak
aragtirmada parametrik testler kullanilmistir. Dolayisiyla alt gruplarda demografik degiskenler agisindan
ortalamalar aras1 farkliliklarin incelendigi arastirma sorulari i¢in iki alt grup olmasi durumunda bagimsiz gruplar
t testi; ikiden fazla alt grup olmasi durumunda ise tek yonlii varyans analizi kullanilmistir.

Olgeklerin ve alt boyutlarinin arasindaki iliskilerin belirlenmesinde ise Pearson Momentler Carpim
Korelasyon Katsayisi kullanilmigtir. Korelasyon katsayilart r < 0.30 olmasi durumunda diisiik iligki; 0.30 < r <
0.70 olmasi durumunda orta diizeyde iligki; 0.70 < r olmasi durumunda yiiksek olarak yorumlanmistir
(Biiyiikoztiirk vd., 2017). Olgeklerin ve alt boyutlariin birbirini yordama durumlarinin sorgulamasinda Basit
Dogrusal Regresyon analizi kullanilmistir. Arastirma kapsaminda toplanan verilerin analizinde SPSS paket
programi kullanilmugtir.

Bulgular
Birinci Arastirma Sorusuna iliskin Bulgular

Ik arastirma sorusunun (“Ogretmenler Arasinda Mesleki Is birligine Yénelik Tutum Olgegi” ve “Ohio
Ogretmen Yetkinligi Olgegi” ne iliskin puanlari ne diizeydedir?) yanitina iliskin betimsel istatistikler Tablo 5’te
verilmistir. Tablo 5 incelendiginde, “Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum Olgegi’nden elde
edilen puanlarin ortalamasmin 59.21, minimum degerinin 34, maksimum degerinin 65 oldugu goriilmektedir.
“Ohio Ogretmen Yetkinligi Olgegi’nden elde edilen puanlarin ortalamasinin 94.38, minimum degerinin 56.
maksimum degerinin 120 oldugu gériilmektedir. “Ohio Ogretmen Yetkinligi Olgegi” yonlendirme alt boyutundan
elde edilen puanlarin ortalamasinin 23.59, minimum degerinin 12, maksimum degerinin 30; davranis yonetimi alt

boyutundan elde edilen puanlarin ortalamasinin 19.67, minimum degerinin 11, maksimum degerinin 25;
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motivasyon alt boyutundan elde edilen puanlarin ortalamasmin 23.98, minimum degerinin 15, maksimum
degerinin 30; 6gretim becerisi alt boyutundan elde edilen puanlarin ortalamasinin 19.44, minimum degerinin 12,
maksimum degerinin 25; 6lgme ve degerlendirme alt boyutundan elde edilen puanlarin ortalamasmin 7.69,
minimum degerinin 3, maksimum degerinin 10 oldugu goériilmektedir.

Tablo 5

Ogretmen Adaylarinin Ogretmenler. Arasinda Mesleki Is Birligine Yonelik Tutum Olgegi ve Ohio Ogretmen
Yetkinligi Olcegine lliskin Betimsel Istatistikler

" Ol_gekler “ n Min. Puan  Maks. Puan X ss

Ogretmenler Arasinda Mesleki Isbirligine Yonelik Tutum Olgegi 253 34 65 59.21 5.72

Ohio Ogretmen Yetkinligi Olgegi 253 56 120 9438 12.28
Yonlendirme 253 12 30 2359 351
Davranig yonetimi 253 11 25 19.67 2.78
Motivasyon 253 15 30 2398 324
Ogretim becerisi 253 12 25 1944 288
Olgme ve degerlendirme 253 3 10 769 150

ikinci Aragtirma Sorusuna iliskin Bulgular

Ikinci arastirma sorusunun “Ozel egitim 6gretmeni adaylarmin mesleki is birligine yonelik tutumlartyla
ogretmen yetkinlik diizeyleri ve alt boyutlar arasinda anlaml bir iliski var midir?” yanitina yonelik bulgular Tablo
6’da yer almaktadir. Tablo 6 incelendiginde, 6zel egitim 6gretmeni adaylarinin mesleki is birligine yonelik
tutumlar ile 6gretmen yetkinlikleri arasinda pozitif yonde istatistiksel agidan anlamli diizeyde iliski bulunmustur
(r=0.46; p < 0.05). Ayrica ozel egitim 6gretmeni adaylarinin mesleki is birligine yonelik tutumlar ile 6gretmen
yetkinlik 6lgeginin yonlendirme alt boyutu arasinda (r = 0.45; p < 0.05), davranis yonetimi alt boyutu arasinda (r
= 0.37; p < 0.05), motivasyon alt boyutu arasinda (r = 0.41; p < 0.05), 6gretim becerisi alt boyutu arasinda (r =
0.41; p < 0.05), 6lgme ve degerlendirme alt boyutu arasinda (r = 0.34; p < 0.05) pozitif yonde istatistiksel agidan
anlamli diizeyde iliski bulunmustur. Ozel egitim &gretmeni adaylarmin mesleki is birligine yonelik tutumlart
olumlu agidan arttik¢a 6gretmen yetkinliklerinin de arttig1 goriilmektedir.

Tablo 6

Ogretmenler Arasinda Mesleki Isbirligine Yonelik Tutum Olgegi ile Ohio Ogretmen Yetkinligi Olcegi ve Alt
Boyutlart Arasindaki lliskilere Yonelik Pearson Momentler Carpimi Korelasyon Analizi Sonug¢lari

Degiskenler 1. 2. 3. 4. 5. 6. 7.
1.Mesleki Isbirligine Yonelik Tutum Olgegi 1
2.0hio Ogretmen Yetkinligi Olcegi 0.46" 1
3.Yénlendirme 0.45"  0.92" 1
4.Davranis yonetimi 037" 0.87" 0.72" 1
5.Motivasyon 0.41* 0.90° 078" 0.71" 1
6.0gretim becerisi 0.41* 0.89" 076" 073" 074" 1
7.0lgme ve degerlendirme 034 0777 067" 061" 0.63° 0.67" 1

"p<0.05
I"Jg:iincii Arastirma Sorusuna iliskin Bulgular

Ugiincii arastirma sorusunun “Ozel egitim 6gretmeni adaylarinin mesleki is birligine yonelik tutumlari
ogretmen yetkinlik diizeylerini ve alt boyutlarini yordamakta midir?” yanitina yonelik regresyon katsayilar1 Tablo
7’de verilmigtir. Tablo 7 incelendiginde, 6zel egitim Ogretmeni adaylarmin mesleki is birligine ydnelik
tutumlariin 6gretmen yetkinliklerini %21 oraninda pozitif yonde istatistiksel agidan anlamli diizeyde yordadig:
saptanmistir (p < 0.05). Ayrica Ozel egitim 6gretmeni adaylarinin mesleki is birligine yonelik tutumlarinin
o0gretmen yetkinligi 6lgegi yonlendirme alt boyutunu %20; davranig yonetimi alt boyutunu %14; motivasyon alt
boyutunu %17; d6gretim becerisi alt boyutunu %17; 6lgme ve degerlendirme alt boyutunu %12 oraninda pozitif
yonde istatistiksel agidan anlamli diizeyde yordadigi saptanmistir (p < 0.05). Ozel egitim 6gretmeni adaylarinin
mesleki is birligine yonelik tutumlar1 6gretmen yetkinliklerini belirleyen degiskenlerden biridir.
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Tablo 7

Mesleki Is Birligine Yonelik Tutumlarin Ogretmen Yetkinlik Diizeyleri Uzerindeki Etkisini Belirlemeye Yonelik
Basit Dogrusal Regresyon Analizi

Yordayici degisken Yordanan degigsken r b t F p
Ohio Ogretmen Yetkinligi Olgegi  0.21 0.46 8.17 66.79  0.00
Yonlendirme 0.20 0.45 7.87 6195 0.00
S . Davranis yonetimi 0.14 0.37 6.35 40.33 0.00
Mesleki isbirligine yonelik tutum Motivasyon 017 0.41 714 5104 0.00
Ogretim becerisi 0.17 0.41 720 5184 0.00
Ol¢me ve degerlendirme 0.12 0.34 5.69 3247  0.00

Dérdiincii Arastirma Sorusuna fliskin Bulgular

Dérdiincii arastirma sorusunun “Ozel egitim 6gretmeni adaylarmin mesleki is birligine yénelik tutumlar
ve dgretmen yetkinlik diizeyleri cinsiyete, yasa, devam edilen iiniversiteye, 6gretmenlik uygulamasinda g¢alisilan
yetersizlik grubuna gore degisiklik gostermekte midir?” yanitina yonelik t testi ve tek yonlii varyans sonuglart
Tablo 8, 9, 10 ve 11°de sunulmustur.

Tablo 8

Osretmen Adaylarinmin Cinsiyet Degiskeni A¢isindan Mesleki Is Birligine Yonelik Tutum Puanlar: ve Ogretmen
Yetkinlik Diizeyi Puanlarina lliskin t- Testi Sonuglart

Olgekler Cinsiyet n X ss t p
Kadn 157 5946  5.36
Erkek 96 5879 628 090 059

L ol Kadin 157 94.73 12.05
Ohio Ogretmen Yetkinligi Olcegi Erkek 96 9380 1269 0.58 0.65

. . Kadin 157 23.74  3.49
Yonlendirme Erkek 96 2335 356 0.85 0.64

T Kadim 157 1962 2.80
Davranis yonetimi Erkek 96 1974 277 -0.32 0.57

. Kadin 157 2425 3.12
Motivasyon Erkek 96 2354 340 1.69 0.84

. . Kadin 157 1943 2091
Ogretim becerisi Erkek 96 1946 286 -0.07 047

- - . Kadin 157 7.68 1.55
Olgme ve degerlendirme Erkek 9% 771 1.42 -0.14  0.07

Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum Olgegi

Tablo 8 incelendiginde, 6zel egitim Ogretmeni adaylarmin mesleki is birligine yonelik tutumlari,
ogretmen yetkinlik diizeyleri, 6gretmen yetkinlik diizeyleri alt boyutlar1 cinsiyet degiskeni agisindan istatistiksel
acidan anlamli diizeyde bir farklilik olusturmamaktadir (p > 0.05). Ozel egitim 6gretmeni adaylarinda cinsiyet
degiskeninin mesleki is birligine yonelik tutum ve 6gretmen yetkinlikleri agisindan farklilik olusturan bir degisken
olmadig1 saptanmustir.
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Tablo 9

Ogretmen Adaylarimin Yas Degiskeni Agisindan Mesleki Is Birligine Yonelik Tutum Puanlart ve Ogretmen
Yetkinlik Diizeyi Puanlarina lligkin Tek Yonlii Varyans Analizi Sonuglar

Olgekler Yas n X ss F p

20-24 160 59.42 5.46

Mesleki Isbirligine Yonelik Tutum Olgegi 25-29 59 58.95 5.85 0.33 0.72
30 ve lizeri 34 58.65 6.73
20-24 160 94.13 12.03

Ohio Ogretmen Yetkinligi Olgegi 25-29 59 9659 11.51 1.83 0.16
30 ve iizeri 34 91.68 14.28
20-24 160 2350 3.53

Yonlendirme 25-29 59 24.25 3.14 1.81 0.17
30 ve tizeri 34 22.88 3.95
20-24 160 19.81 2.75

Davranis Yonetimi 25-29 59 19.69 2.53 1.39 0.25
30 ve iizeri 34 18.94 3.28
20-24 160 23.85 3.17

Motivasyon 25-29 59 24.59 3.11 1.52 0.22
30 ve lizeri 34 23.53 3.68
20-24 160 1941 2.84

Ogretim Becerisi 25-29 59 1997 286 2.11 0.12
30 ve lizeri 34 18.71 3.04
20-24 160 7.56 1.49

Olgme ve degerlendirme 25-29 59 8.08 1.59 2.70 0.07
30 ve iizeri 34 7.62 1.30

Tablo 9 incelendiginde, 6zel egitim Ogretmeni adaylarmin mesleki is birligine yonelik tutumlari,
ogretmen yetkinlik diizeyleri, 6gretmen yetkinlik diizeyleri alt boyutlar1 yas degiskeni agisindan istatistiksel agidan
anlaml diizeyde bir farklilik olusturmamaktadir (p > 0.05). Ozel egitim 6gretmeni adaylarinda yas degiskeninin
mesleki is birligine yonelik tutum ve dgretmen yetkinlikleri agisindan farklilik olusturan bir degisken olmadigi
saptanmuistir.

Tablo 10

Osretmen Adaylarinin Devam Ettikleri Universite' Degiskeni Acisindan Mesleki Is Birligine Yonelik Tutum
Puanlari ve Ogretmen Yetkinlik Diizeyi Puanlarina lligkin Tek Yonlii Varyans Analizi Sonuglari

Olgekler Universite n X ss F p

Gazi Universitesi 102  58.25 6.16

Mesleki Isbirligine Yonelik Tutum Olgegi Necmettin Erbakan Universitesi 103 59.86 558 240 0.09
Diger 48 59.81 4.77
Gazi Universitesi 102 9425 11.68

Ohio Ogretmen Yetkinligi Olgegi Necmettin Erbakan Universitesi 103 9494 1250 0.26 0.77
Diger 48 9342 13.19
Gazi Universitesi 102 2369 341

Yonlendirme Necmettin Erbakan Universitesi 103 23.78 3.63 086 043
Diger 48 23.00 3.47
Gazi Universitesi 102 1939 272

Davranig yonetimi Necmettin Erbakan Universitesi 103 19.75 281 110 0.34
Diger 48 20.08 2.80
Gazi Universitesi 102 2396  3.15

Motivasyon Necmettin Erbakan Universitesi 103 24.13 3.17 027 0.76
Diger 48 23.71 3.57
Gazi Universitesi 102 1948  2.87

Ogretim becerisi Necmettin Erbakan Universitesi 103 1957 292 0.48 0.62
Diger 48 19.08 2.86
Gazi Universitesi 102 7.74 1.56

Olgme ve degerlendirme Necmettin Erbakan Universitesi 103~ 7.72 139 030 0.74
Diger 48 7.54 1.61
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Tablo 10 incelendiginde, 6zel egitim O6gretmeni adaylarmin mesleki is birligine yonelik tutumlari,
ogretmen yetkinlik diizeyleri, 6gretmen yetkinlik diizeyleri alt boyutlar1 devam ettikleri iiniversite degiskeni
acisindan istatistiksel agidan anlamli diizeyde bir farklilik olusturmamaktadir (p > 0.05). Ozel egitim dgretmeni
adaylarinda 6grenimine devam edilen liniversite degiskeninin mesleki is birligine yonelik tutum ve 6gretmen
yetkinlikleri agisindan farklilik olusturan bir degisken olmadig1 saptanmaistir.

Tablo 11

Ogretmen Adaylarimin Ogretmenlik Uygulamasinda Calistigr Yetersizlik Grubu Degiskeni A¢isindan Mesleki Is
Birligine Yonelik Tutum Puanlart ve Ogretmen Yetkinlik Diizeyi Puanlarina Iliskin Tek Yonlii Varyans Analizi
Sonuclart

Olgekler Yetersizlik grubu n X SS F p Tukey testi
ACYE 35 6254 446
Mesleki Isbirligine Yonelik Gorme 31 57.00 6.40 6.80 0.00 Gorme < ACYE
Tutum Olgegi Zihin 125 5851 5.85 ' ' Zihin < ACYE
Otizm 62 59.82 492
ACYE 35 9857 1345
e sl Gorme 31 9116 11.63
Ohio Ogretmen Yetkinligi Olcegi Zihin 125 0347 1214 2.50 0.06
Otizm 62 9544 11.73
ACYE 35 2480 3.72
. . Gorme 31 2261 3.12 .
Yonlendirme Zihin 125 2329 354 2.86 0.04 Gorme < ACYE
Otizm 62  24.02 3.36
ACYE 35 2046 272
. e Gorme 31 19.16 2.84
Davranis yonetimi Zihin 125 1941 279 1.97 0.12
Otizm 62 20.00 2.69
ACYE 35 2486 350
. Gorme 31 2284  3.06
Motivasyon Zihin 125 2404 304 219 009
Otizm 62 2394 347
ACYE 35 2057 3.23
w . Gorme 31 18.74 290 Goérme < ACYE
Ogretim becerisi Zihin 125 1917 275 92 003 ihincACYE
Otizm 62 19.71 2.79
ACYE 35 7.89 1.69
= - . Gorme 31 7.81 1.45
Ol¢me ve degerlendirme Zihin 195 757 154 0.60 0.62
Otizm 62 7.77 1.32

Not: ACYE = Agir ve ¢oklu yetersizlik.

Tablo 11 incelendiginde, 6zel egitim 6gretmeni adaylarinin mesleki is birligine yonelik tutum puanlari
ile 6gretmen yetkinlik diizeyi yonlendirme alt boyutu ve 6gretim becerisi alt boyutu puanlarmin 6gretmenlik
uygulamasinda ¢alistig1 yetersizlik grubu degiskeni agisindan istatistiksel olarak anlamli bir farklilik olusturdugu
tespit edilmistir (p < 0.05). Farkliliklarin hangi alt gruplarda oldugunun belirlenmesi i¢in post-hoc analizlerden
Tukey testi yapilmistir. Tukey testi normallik varsayimlarinin karsilandig1 ve varyanslarin esit oldugu durumlarda
kullanilan parametrik testlerin post-hoc analizlerinde kullanilmaktadir. Parametrik testlerden olan tek yonlii
varyans analizi sonucunda ortaya ¢ikan farkliliklarin hangi gruplar lehine veya aleyhine oldugunun bulunmasinda
kullanilmigtir (Montgomery, 2008). Tukey testi sonuglarma gore; dgretmenlik uygulamasinda agir ve goklu
yetersizligi olan yetersizlik grubuyla ¢alisan 6zel egitim &gretmeni adaylarinin mesleki is birligine yonelik tutum
puanlarinin gérme yetersizligi ve zihin yetersizligi olan grupla ¢alisan 6gretmen adaylarina kiyasla daha yiiksek
¢iktig1 goriilmiistiir. Puan ortalamalarina bakildiginda agir ve ¢oklu yetersizligi olan gocuklarla ¢alisan 6zel egitim
dgretmen adaylarmim puan ortalamasinin (X = 62.54), gorme yetersizligi olan ¢ocuklarla calisan 6gretmen
adaylarinm puan ortalamasimin (X = 57.00), zihin yetersizligi olan ¢ocuklarla calisan 6gretmen adaylarinin puan
ortalamasimin ise (X = 58.51) oldugu goriilmektedir. Agir ve ¢oklu yetersizligi olan grupla galisan 8gretmen
adaylarmin mesleki is birligine yonelik olumlu tutumlar1 diger yetersizlik gruplartyla calisan 6gretmen adaylarina
kiyasla daha yiiksek ¢ikmustir.
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Ogretmenlik uygulamasinda agir ve ¢oklu yetersizligi olan yetersizlik grubuyla galisan 6zel egitim
O0gretmeni adaylarinin 6gretmen yetkinligi 6lgegi yonlendirme alt boyutu puanlari zihin yetersizligi olan grupla
calisan Ogretmen adaylarina kiyasla daha yiiksek ¢ikmigtir. Puan ortalamalarina bakildiginda agir ve c¢oklu
yetersizligi olan g¢ocuklarla calisan 6zel egitim gretmen adaylarinin puan ortalamasmin (X = 24.80), zihin
yetersizligi olan ¢ocuklarla ¢alisan 6gretmen adaylarinin puan ortalamasimin ise (X = 22.11) oldugu gériilmektedir.
Agir ve coklu yetersizligi olan grupla calisan dgretmen adaylarinin 6grenciyi yonlendirme yetkinliklerinin gérme
yetersizligi olan grupla ¢alisan 6gretmen adaylarma kiyasla daha yiiksek ¢ikmistir.

Ogretmenlik uygulamasinda agir ve goklu yetersizligi olan yetersizlik grubuyla galisan 6zel egitim
ogretmeni adaylarinin 6gretmen yetkinligi 6lgegi alt boyutu puanlar1 gorme yetersizligi ve zihin yetersizligi olan
grupla calisan 6gretmen adaylarina kiyasla daha yiiksek ¢iktig1 goriilmiistiir. Puan ortalamalarina bakildiginda agir
ve ¢oklu yetersizligi olan gocuklarla galisan 6zel egitim dgretmen adaylarmin puan ortalamasimin (X = 20.57),
goérme yetersizligi olan gocuklarla galisan 6gretmen adaylarmin puan ortalamasinin (X = 18.74), zihin yetersizligi
olan ¢ocuklarla ¢alisan dgretmen adaylariin puan ortalamasin ise (X = 19.17) oldugu goriilmektedir. Agir ve
¢oklu yetersizligi olan grupla calisan dgretmen adaylarinin 6gretim becerisi yetkinliklerinin diger yetersizlik
gruplariyla ¢aligan 6gretmen adaylarina kiyasla daha yiiksek ¢ikmustir.

Ogretmen yetkinlik diizeyleri arasinda 6nemli iliskiler ortaya koymustur. Oncelikle, 6gretmen adaylarinin
mesleki is birligi tutumlari ile Ohio Ogretmen Yetkinligi Olceginden alinan puanlar arasinda pozitif ve istatistiksel
olarak anlamli bir iliski bulunmustur. Ozellikle, yonlendirme, davranis ydnetimi, motivasyon, dgretim becerisi ve
6lgme ve degerlendirme alt boyutlarinda bu iliski belirgin sekilde goriilmiistiir. Ayrica, dgretmen adaylarinin
mesleki is birligi tutumlarmin 6gretmen yetkinliklerini anlamli derecede yordadigi saptanmustir. Ozellikle, agir ve
¢oklu yetersizligi olan yetersizlik gruplariyla ¢alisan 6gretmen adaylarinin, diger yetersizlik gruplarina gére daha
yiiksek mesleki i birligi tutum puanlarina ve 6gretmen yetkinlik diizeylerine sahip olduklar1 gézlemlenmistir. Bu
durum, 6gretmen adaylarinin farkli yetersizlik gruplariyla ¢aligma deneyimi ve mesleki yetkinlik algilari arasinda
pozitif iliski oldugunu gostermektedir.

Tartisma

Bu aragtirma, 6zel egitim 6gretmeni adaylarmin mesleki is birligi tutumlariyla dgretmenlik yetkinlikleri
arasindaki iliskiyi incelemeyi amacglamaktadir. Arastirmanin amaci, giiniimiiz egitim sisteminin 6nemli bir
gerekliligi olan ig birligi ve etkili 6gretmenlik yetkinlikleri arasindaki iliskiyi anlamamiza yardimci olmaktir.

Cesitli arastirmacilar tarafindan yapilan c¢aligmalar, Ogretmenlerin yetkinlikleri ve tutumlarinin
dgrencilerin egitim basarilar1 iizerinde énemli bir etki yaptigini vurgulamaktadir. Ozellikle Pit-ten-Cate ve
arkadaglar1 (2018) ile Onivehu ve arkadaslart (2017) tarafindan yapilan caligmalar, bu bulgulari destekler
niteliktedir. Bu ¢aligmalarda, 6gretmenlerin kapsayici egitime yonelik tutumlar ve yetkinliklerinin incelendigi ve
bu unsurlarin egitimdeki basari i¢in kritik neme sahip oldugu belirtilmistir. Bu bulgularm yani sira, Cohen (2015)
ve Everington ve arkadaslariin (1999) ¢alismalar: da 6gretmenlerin tutum ve yetkinliklerine odaklanarak benzer
sonuglara ulagmistir. Bu c¢alismalarin sonuglari, Giirglir (2005) tarafindan yapilan ¢alismayla da
desteklenmektedir. Giirgiir (2005), is birligi ile 6gretim yaklagiminin sinif 6gretmenlerinin mesleki gelisimine nasil
katki sagladigin1 ve ozellikle 6zel gereksinimli dgrencilerle etkili iletisim kurulmasinda bu yaklasimin énemini
ortaya koymustur. Bu ¢aligmalarin 15181inda, dgretmen adaylarmin mesleki is birligine yonelik tutumlarinin ve
ogretmen yetkinliklerinin pozitif bir iliski i¢inde oldugu goriilmektedir. Arastirmalarin bu yonii, alan yazininda
yapilan diger ¢aligmalarla da paralellik gostermektedir. Ergiil ve arkadaslari (2013), Mu ve arkadaslar1 (2015), Pit-
ten-Cate ve arkadaslar1 (2018) tarafindan yapilan ¢alismalar, 6gretmen adaylarinin egitim ve deneyimlerinin,
ogretmenlik tutumlarn ve yetkinlikleri tizerinde etkili oldugunu belirtmistir. Bu bulgular, mevcut calismanin
sonuglartyla uyum ic¢indedir ve 6gretmen egitim programlariin ve pratik deneyimlerin 6gretmenlerin yetkinlik
algisini ve tutumlarini olumlu yonde etkileyebilecegini ortaya koymaktadir.

Aragtirma, 0gretmen adaylarmin yetkinlik algilar1 lizerinde demografik faktorlerin (cinsiyet, yas vb.)
anlamli bir etki yapmadigim ortaya koymaktadir. Bu bulgu, Ozsoy (2019) tarafindan yapilan ¢alismada da
desteklenmistir. Ozsoy'un arastirmasi, dzel egitim dgretmenlerinin is birligi diizeylerini demografik faktorler
acisindan incelemis ve bu faktorlerin is birligi diizeylerine 6nemli bir etkisi olmadigmmi bulmustur. Bununla
birlikte, aragtirmada 6zel egitim 6gretmen adaylarinin mesleki is birligi tutumlarinin, 6gretmenlik yetkinliklerini
ve bu yetkinliklerin alt boyutlarini nasil etkiledigi de incelenmistir. Bu bulgu, is birligi becerilerinin gretmenlik
yetkinliklerinin gelisiminde &nemli bir rol oynadigimi gdstermektedir. ilging bir sekilde, cinsiyet ve yas gibi
demografik faktorlerin genel olarak anlaml bir fark yaratmadigi, ancak dgretmen adaylariin galistigi yetersizlik
gruplarina gore farklilik olusturdugu ortaya konmustur. Bu, dgretmenlerin farkli yetersizlik durumlarina sahip
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ogrencilerle calisirken is birligi yapma konusundaki tutumlarmin ve becerilerinin farklilagabilecegini
gostermektedir. Ozellikle, agir ve ¢oklu yetersizlikleri olan ¢ocuklarla calisan 6gretmen adaylarinin, mesleki is
birligine yonelik tutumlar1 ve yetkinlikleri daha yiiksek seviyelerde bulunmustur. Agir ve c¢oklu yetersizlik
durumlarma sahip Ogrencilerle c¢alisirken, is birligi gereksinimleri daha karmasik ve hassas bir yaklasim
gerektirebilir. Bu tiir durumlar, 6gretmenlerin 6grencilerin 6zel ihtiyaclarini anlamalar1 ve karsilamalar i¢in ek
destek ve daha yogun is birligi cabalarmi kacinilmaz hale getirebilir. Dolayistyla, farkli yetersizlik gruplariyla
etkilesimlerin, Ogretmenlerin is birligi ve uyum becerilerinin geligtirilmesine katki saglayabilecegi
diisiiniilmektedir (Hunt vd., 2003; Peltoméki vd., 2021)

Aragtirmanin bulgulari, 6gretmen yetistirme programlarinin ig birligi becerilerini ve 6gretmenlik
yetkinliklerini gelistirmeye odaklanmasinin ne kadar kritik oldugunu ortaya koymaktadir. Is birligi becerilerinin
artirilmasi, 6gretmen adaylarinin dgretmenlik uygulamalarinda daha etkili olmalarina ve 6grenci basarilarini
artirmalaria yardimci olabilecegi disiinilmektedir. Bu baglamda, gelecegin 0gretmenlerini yetistiren
programlarin, dgretmen adaylarina is birligi kiiltiiriinii nasil gelistirebilecekleri ve farkl1 yetersizlik gruplartyla
nasil etkili bir sekilde calisabilecekleri konusunda rehberlik etmesi 6nemlidir.

Sonug olarak, bu c¢alisma, 6zel egitim Ogretmeni adaylarinin is birligi tutumlart ile 6gretmenlik
yetkinlikleri arasindaki iliskiyi vurgulamis ve bu baglamda egitim programlarinin gelistirilmesi i¢in somut dneriler
sunmustur. Arastirmanin sinirliliklari, 6zellikle drneklem grubunun belirli bir {iniversite grubuna sinirli olmasi ve
0z degerlendirmelere dayanmasi, gelecek calismalar igin 6nemli bir yol haritasi sunmaktadir. Bu nedenle,
bulgularin farkli kiiltiirel veya egitimsel baglamlarda genellemesi konusunda dikkatli olunmali ve &gretmen
yetistirme programlarinin is birligi ve etkili 6gretmenlik yetkinliklerini nasil daha iyi destekleyebilecegi lizerine
daha fazla arastirma yapilmahidir. Bu dogrultuda mevcut ¢alismadan yola ¢ikarak gelecek arastirmalarda; farkl
kiiltiirel ve egitimsel baglamlardaki Ogretmen yetistirme programlarinin is birligi becerileri ve 6gretmenlik
yetkinliklerine etkisi {izerine karsilagtirmal1 arastirmalar yapilabilir. Ogretmen adaylarinin mesleki gelisimlerinin
uzun siireli takip edilmesi, egitim programlarinin uzun vadeli etkinliginin degerlendirilmesine olanak saglar. Bu
calisma, bu tiir caligmalar i¢in temel olusturabilir. Uygulama boyutunda ise; 6gretmen adaylarina yonelik cesitlilik
ve kapsayicilik konusunda kapsamli egitimler verilerek, bu ¢aligmanin ortaya koydugu is birligi becerileri ve
ogretmenlik yetkinliklerinin gelistirilmesine katkida bulunulabilir. Ogretmen egitim programlarinin pratik
uygulama yonlerinin giiclendirilmesi, 6gretmen adaylarinin gergek sinif ortamlarina daha iyi hazirlanmalarini ve
farkli 6grenci ihtiyaglarina uygun yanitlar gelistirebilmelerini saglayabilir.
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Abstract

Introduction: Collaboration is a positive and mutually committed process that involves team members working
together, pooling resources, and sharing an environment. The process of collaboration among teachers also leads
to the improvement of professional practice and the quality of learning outcomes. Teachers in a collaborative
environment know that there are other experts from whom they can get support in the educational process. This
situation has a positive effect on their attitudes towards the teaching profession, and positive attitudes enhance
their professional competence by increasing their motivation to learn and teach. This study aimed to contribute to
the literature by clarifying the relationship between attitudes towards collaborative working skills and teachers'
competencies in the field of special education.

Method: The research was designed in relational survey method, one of the quantitative research types. A total of
253 students who were enrolled in the undergraduate special education program at the universities and took the
teaching practice course for at least one semester participated in the study. The data of the study were collected
through the "Attitude Scale towards Professional Collaboration among Teachers" and "Ohio Teacher Competence
Scale". Before analyzing the data, the assumption of normality was checked. Then, statistical analyses (correlation,
regression, one-way analysis of variance, independent groups t-test) were performed. Reliability coefficients were
also calculated for each scale.

Findings: As a result of the analyses, a high positive correlation was found between pre-service teachers' attitudes
towards professional collaboration and teacher competencies and their subdimensions. In addition, it was found
that pre-service teachers' attitudes toward professional collaboration positively predicted teacher competencies and
their subdimensions. Finally, the attitudes towards collaboration and teacher competencies of pre-service teachers
working with students with severe and multiple disabilities in teaching practice were higher than those of pre-
service teachers working with other disability groups.

Discussion: The results of this study suggest that pre-service special education teachers' positive attitudes towards
professional collaboration significantly increase their levels of teacher efficacy, and that working with different
disability groups affects pre-service teachers' professional development in different ways. This highlights the
importance of teacher education programs to promote approaches that are sensitive to diversity and diverse
learning needs.

Keywords: Collaboration, teacher competencies, attitudes, severe and multiple disabilities, autism, visual
impairment, intellectual disability.
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Introduction

The educational diagnosis and evaluation processes specified in the Special Education Services
Regulation (SESR) stipulate that individuals who differ from their peers in terms of individual characteristics and
educational competencies require special education and support services (SESR, 2018). In this direction, special
education is the education provided in environments organized according to their competencies under the guidance
of specially trained personnel to meet the educational needs of these individuals (Diken, 2012; Special Education
Services Regulation (SESR), 2018). Appropriate educational environments include special education schools,
special education classes, or general education schools within the framework of mainstreaming/integration
according to SESR (2018), and are based on the principle of the "least restrictive educational environment" for
students. Special education takes into account the diversity of student structures and individual needs. This requires
special education teachers to collaborate with other teachers, school administrators, and personnel providing
support services (e.g., physiotherapists and speech pathologists). Studies (Elgi, 2019; Friend et al., 2010; Friend &
Cook, 2003) show that this collaboration is an important dimension of special education.

Collaboration refers to a process in which team members agree to work together and to gather and share
resources. In this process, there is a positive mutual commitment and support among team members (Friend, 2022).
While O'Toole and Kirkpatrick (2007) see collaboration as a "joint work activity,” Murawski and Lochner (2011)
define collaboration as a "mutual endeavor.” Friend and Pope (2005) define collaboration as "a style of direct
interaction between at least two equal partners who voluntarily participate in a joint decision-making process while
working toward a common goal." In this context, teacher collaboration is defined as a systematic process in which
teachers work together to analyze and improve their professional practices and thereby improve student outcomes
(DuFour, 2011; Yilmaz & Celik, 2020). Teacher collaboration refers to teachers working together in educational
processes to meet the needs of students more effectively. This process allows teachers to learn from each other
and share their experiences, thereby improving educational practice and increasing teacher effectiveness (Bukvic,
2014; Yilmaz & Celik, 2020).

When teachers find opportunities to collaborate, they can support both their personal and professional
development. In light of the research conducted by Hollingworth et al. (2018) and Pounder (1999), it has been
observed that collaboration among teachers increases teachers' job satisfaction. In addition, the research conducted
by Shachar and Shmuelevitz (1997) shows that collaboration has positive effects on teaching and increases
teaching effectiveness. The studies conducted by Banerjee et al. (2017) and Goddard et al. (2007) also indicate
that student achievement improves when adequate support is provided and teachers act collaboratively. Although
collaborative working skills contribute to teachers' pre-service skills, some studies have shown that pre-service
teachers have limitations in using the skills necessary to work collaboratively on behalf of a student in need of
special education (Conderman & Johnson-Rodriguez, 2009; Conderman & Stephens, 2000; Bruder & Dunst,
2005). In their study, Conderman and Johnson-Rodriguez (2009) found that pre-service teachers did not feel
prepared to collaborate with colleagues or other professionals because they had limited training and experience in
collaborative skills. Similarly, Conderman and Stephens (2000) examined the perspectives of novice special
education teachers and reported that these teachers found developing collaborative relationships more challenging
than many other aspects of teaching and that the reason for this was that most novice teachers did not receive pre-
service training in collaboration. In parallel with these studies, Bruder and Dunst (2005) conducted a survey of
449 undergraduate and graduate students and found that pre-service programs did not adequately prepare students
for entering the field or did not provide them with effective collaboration skills. Given that teacher collaboration
has the potential to increase both teacher satisfaction and student achievement, studies show that developing pre-
service teachers' collaborative skills is important for both their own professional development and student
educational outcomes.

Although teachers are expected to enter the field of education well-equipped, most teachers do not receive
any training related to collaboration during their pre-service period. This situation creates the need to develop
teachers' ability to collaborate and, at the same time, to use this ability as a team (Conderman & Stephens, 2000;
Dettmer et al., 2005). This contradictory situation causes teachers to experience competence deficits (Dettmer et
al., 2005). Teacher efficacy refers to teachers' belief in their ability to achieve the outcomes they want for their
students. Many factors can influence teachers' beliefs about their ability to successfully educate their students (e.g.,
Tschannen-Moran & McMaster, 2009; Tschannen-Moran & Hoy, 2007). Teacher competence has been linked to
trust (Da Costa & Riordan, 1996) and teacher satisfaction (Lee et al., 1991). The fact that pre-service teachers are
not trained to work collaboratively makes it difficult for them to acquire the necessary competencies in the field
of education (Conderman & Stephens, 2000; Dettmer et al., 2005). This deficiency can affect teachers' belief in
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their ability to achieve the desired student outcomes and limit the development of teacher efficacy (e.g.,
Tschannen-Moran & McMaster, 2009; Tschannen-Moran & Hoy, 2007). However, as teacher collaboration
increases, the potential to positively affect student achievement and teacher satisfaction increases, which, in turn,
positively affects teacher attitudes (Parise & Spillane, 2010). As in other teaching fields, the content and quality
of teacher education programs in special education play a crucial role in the relationship between the competencies
and attitudes developed by teachers. Studies (Bukvi¢, 2014; Cohen, 2015; Ergiil et al., 2013; Evernginton et al.,
1999; Lee et al., 2020; Mu et al., 2015; Onivehu, et al., 2017; Pit-ten-Cate et al., 2018) have addressed various
aspects in the field of special education by focusing on teachers' roles, competencies, and attitudes in inclusive
education. Studies have been conducted on teachers' attitudes and competencies toward students with special
educational needs (Pit-ten-Cate et al., 2018; Onivehu et al., 2017), the quality of educational programs (Ergiil et
al., 2013), and the impact of leadership styles (Cohen, 2015). While Everington et al. (1999) and Bukvi¢ (2014)
focus on teachers' attitudes toward inclusive education and their support needs, Lee et al. (2020) and Mu et al.
(2015) draw attention to the measurement of teachers' professional competencies.

Attitude is the development of a positive, negative, or neutral opinion or emotional response by an
individual toward a particular object, person, event, or subject (Ajzen & Fishbein, 2000). It is usually shaped by
an individual's thoughts, beliefs, and values and can influence their behavior (Parise & Spillane, 2010). For
example, a teacher's attitude towards collaboration can greatly influence his/her professional performance and
interaction with other teachers (Tschannen-Moran & McMaster, 2009). Ajzen and Fishbein (2000) suggest that
individuals' attitudes play a critical role in the beliefs and intentions that lead to their behaviors. According to this
theory, when a teacher develops a positive attitude toward collaboration, it means that he/she intends to use
collaborative pedagogical strategies more often and more effectively.

Teachers with rich collaborative experiences develop more positive teaching attitudes when they realize
they can get help and support from other experts. This positive attitude makes them more motivated in the teaching
and learning process and thus contributes to the development of their teaching competencies (Butler & Schnellert,
2012; Smit & Humpert, 2012). The effect of this positive attitude is two-way: Teachers' positive attitudes toward
the profession make them more open to collaboration, and their increased collaborative experiences increase their
confidence in their teaching abilities, which, in turn, makes their teaching attitudes even more optimistic.

Teacher collaboration, competence, and attitudes have also been linked in various ways in the literature.
For example, Smit and Humpert (2012) found that team collaboration was relatively higher in schools where
teachers were more involved in individualized instruction. In addition to these findings, they found that most
teachers who collaborate to improve student outcomes get to know their students better and work harder to meet
their individual needs. Parise and Spillane (2010) found that teachers' reports of professional learning
opportunities, including collaboration, were statistically significant predictors of reported changes in their teaching
practices in mathematics and English language arts. Butler and Schnellert (2012) conducted case studies of
teachers working together and found that most teachers who worked together to improve student outcomes got to
know their students better and worked more effectively to meet students' unique needs. In the same study, 94% of
teachers reported that they learned more about their students through collaboration. Similarly, Shachar and
Shmuelevitz (1997) found that when teachers collaborated to improve instruction, they were more likely to identify
the different needs of students in the learning process. Farrish (2017) also examined the roles and perceptions of
special education teachers in practicum schools in terms of collaboration and found that these teachers had a role
in interacting with, supporting, and guiding interns. In addition, it was emphasized that special education teachers
could overcome the lack of motivation due to practice and bureaucratic procedures by sharing work in a
collaborative environment, which can increase teacher motivation.

When reviewing the studies on collaboration in the field of education in our country, it can be seen that
there are studies on school-family collaboration (Geng, 2005) and collaborative learning processes (Doymus et al.,
2005, Yesil & Caligkan, 2006). These studies focused on the collaborative processes of teachers and pre-service
teachers and the effects of these processes on the professional competencies of pre-service special education
teachers. While Geng's (2005) study emphasized the positive effects of school-family collaboration on students’
development, Doymus et al. (2005) showed the contribution of collaborative learning methods to students' social
and academic skills. Yesil and Caligkan (2006) drew attention to the need for teacher training programs to develop
collaboration skills more effectively by addressing the expectations of pre-service teachers in the collaboration
process and the level of fulfillment of these expectations. If we look at the studies on collaboration in the field of
special education, there are studies on collaborative teaching approaches (Giirgiir, 2005; Giiven, 2011), on
collaboration among teachers working in the field of special education (El¢i, 2019; Ozsoy, 2019; Piirsiin et al,
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2021), on collaboration in the pre-service education of pre-service teachers (Kayhan & Ugurlu, 2022; Vuran et al.,
2017), and on collaboration in the individualized education program (IEP) process (Yener & Day1, 2021). While
the study conducted by Giirgiir (2005) revealed the positive effects of collaborative teaching approaches on
teachers' professional development and students' academic and social performance, the study conducted by El¢i
(2019) revealed that the effectiveness of collaboration among teachers was not fully achieved. While Ozsoy (2019)
investigated the level of collaboration of special education teachers with different groups, the studies of Kayhan
and Ugurlu (2022) and Vuran et al. (2017) addressed the collaboration skills of pre-service teachers and the effects
of these skills on their professional development. The results of the existing studies emphasize the need to design
and implement teacher training programs more effectively to develop collaboration and professional competence
and show that collaboration experiences, especially in practical applications and real classroom environments, are
effective in developing pre-service teachers' professional competence and teaching skills. Although there is a
limited number of studies on collaboration in the field of special education, there is no study on the relationship
between teacher competencies and collaborative working skills. Therefore, the lack of studies examining the
relationship between teacher competencies and collaborative work skills in the field of special education was the
starting point for the current study.

The purpose of this study is to examine the relationship between pre-service special education teachers'
attitudes toward professional collaboration and their teaching competencies. Existing literature emphasizes the
importance of teachers' roles, competencies, and attitudes, especially in the context of inclusive education
(Conderman & Stephens, 2000; Dettmer et al., 2005). Therefore, a comprehensive examination of pre-service
teachers' collaborative skills and their impact on the effectiveness of these skills may contribute to the development
of educational strategies in the field of special education. The focus of this study is to identify the relationship
between teacher competencies and collaborative working skills in the context of pre-service teachers in special
education teacher education programs and to contribute to the literature in this area. Within this framework, the
research aims to analyze the attitudes of pre-service teachers in special education teaching undergraduate programs
towards the relationship between teaching competencies and collaborative working skills and to analyze this
relationship.

This study aims to examine the relationship between the professional collaboration attitudes of pre-service
teachers attending the undergraduate special education program and their teaching competencies. In accordance
with this general purpose, the following questions were addressed.

5.  What is the level of preservice special education teachers' attitudes toward professional collaboration and
their levels of teaching competence?

6. Is there a significant relationship between preservice special education teachers' attitudes toward
professional collaboration and their levels and subdimensions of teaching competence?

7. Do pre-service special education teachers' attitudes toward professional collaboration predict teacher
competence levels and subdimensions?

8. Do pre-service special education teachers' attitudes toward professional collaboration and teacher
competence levels vary by gender, age, university attended, and disability group studied in teaching
practice?

Method

In this part of the study, information about the model to be followed in conducting the research, the study
population, the sample, the application of the data collection tool and the analysis of the data are given. The
researchers applied to Gazi University Ethics Committee Presidency with the ethics committee documents
prepared by them and the approval of the ethics committee was obtained (with research code 2023-74 with meeting
date 10.01.2023 and meeting number 01).

Design of the Study

Relational survey model, one of the quantitative research designs, was used in the study. Relational survey
allows to determine the existence or degree of change between more than one variable. Three basic relationships
emerge as a result of the research using the relational survey model. These are: no relationship between variables,
positive/same relationship between variables, and negative/opposite relationship between variables (Karasar,
2014).
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Population and Sample

The population of the study consisted of the students who attended the undergraduate program of special
education in the universities affiliated to the Council of Higher Education (CoHE) in Turkey in the 2021-2022
academic year and took the teaching practice course for at least one semester. The convenience sampling method,
which is one of the types of purposive sampling, was used to select the sample. Convenient sampling method
selects the sample group that is easily accessible to the researchers. Therefore, it is an advantageous method in
terms of speeding up the research (Biiyilikdztiirk et al., 2017). The sample of the study consisted of 253 students
who were enrolled in the undergraduate special education teaching programs at Gazi University, Necmettin
Erbakan University, Ankara University, Ondokuz Mayis University, and Maltepe University in the 2021-2022
academic year and who attended the teaching practice course for at least one semester. In the process of
determining the sample, these universities were selected where the researchers' access to the sample would be
easier and more reliable.

Demographic Characteristics of Pre-Service Teachers

The frequency and percentage distributions of the pre-service teachers in the sample in terms of gender,
age, university attended, and disability group studied in the teaching practice are presented in Table 1.
Table 1

Distribution of Demographic Characteristics of Pre-service Teachers

Variables n %
Woman 157 62.05
Gender Man 96 37.95
20-24 160 63.26
Age 25-29 59 23.33
30 and above 34 13.41
Gazi University 102 40.33
Necmettin Erbakan University 103 40.67
University Ankara University 28 11.06
Ondokuz Mayis University 12 4.74

Maltepe University 8 3.16
Severe and multiple disability 35 13.75
Disability group worked in teaching Visual impairment 31 12.33
practice Intellectual disability 125 49.38
Autism 62 24.54

Total 253 100

According to Table 1, 62.05% (n = 157) of the pre-service teachers who participated in the study were
female and 37.95% (n = 170) were male. It can be seen that 63.26% (n = 160) of the pre-service teachers who
participated in the study were between the ages of 20-24, 23.33% were between the ages of 25-29, and 13.41% (n
= 34) were 30 and older. 40.33% (n = 102) of the pre-service teachers attended Gazi University, 40.67% (n = 103)
attended Necmettin Erbakan University, 11.06% (n = 28) attended Ankara University, 4.74% (n = 12) attended
Ondokuz Mayi1s University and 3.16% (n = 16) attended Ondokuz Mayis University. 16% (n = 8) continued their
education at Maltepe University. In addition, the disability groups in which the participants worked within the
framework of the teaching practice course were severe and multiple disabilities (13.75%; n = 102), visual
impairment (12.33%; n = 102), intellectual disability (49.38%; n = 125) and autism (24.54%; n = 62).

Data Collection Tools

The “General Information Form” developed by the researcher to determine the demographic
characteristics of pre-service teachers, the “Attitude Scale toward Professional Collaboration among Teachers”
(Yi1lmaz & Celik, 2020) consisting of 13 items and one dimension, and the “Ohio Teacher Competence Scale”
(Baloglu & Karadag, 2008) consisting of 24 items and five sub-dimensions were used in this study. Subdimensions
of Ohio Teacher Competence Scale: Orientation, Behavior Management, Motivation, Teaching Skills,
Measurement and Evaluation. Cronbach's alpha reliability coefficients calculated separately for the sub-
dimensions during the development of the scale ranged from 0.87 to 0.94. The Cronbach's alpha reliability
coefficient calculated during the development process of the scale "Attitude towards professional collaboration
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among teachers" was 0.87. In the general information form developed by the researchers, there were questions to
determine the participants' gender, age, university, and the disability group in which they worked in the teaching
practice.

In this research, Cronbach's alpha reliability coefficient was used to calculate the reliability analyses of
the data obtained from 253 pre-service teachers studying in the Department of Special Education. The reliability
analyses of "Attitude Scale towards Professional Collaboration among Teachers"”, "Ohio Teacher Competence
Scale" and its subscales are shown in Table 2.

Table 2

Reliability Coefficient Results for the Pre-Service Teacher Attitudes Toward Professional Collaboration Scale and
the Ohio Teacher Competence Scale

Scales Cronbach alpha
Attitude Scale towards Professional Cooperation among Teachers 0.89
Ohio Teacher Efficacy Scale 0.94
Leadership 0.82
Behavior management 0.71
Motivation 0.79
Teaching skills 0.77
Measurement and evaluation 0.43

Reliability coefficients between 0.70 and 0.90 indicate high reliability, between 0.30 and 0.70 indicate
moderate reliability, and between 0.01 and 0.29 indicate low reliability (Bilyiikoztiirk et al., 2017). When Table 2
is examined, it is seen that the reliability coefficients vary between 0.71 and 0.94, except for the measurement and
evaluation sub-dimension of the Ohio Teacher Competence Scale. It can be seen that these values are at a high
level. There are two items in the measurement and evaluation sub-dimension. When calculating the Cronbach's
alpha reliability coefficient, the low number of items leads to a decrease in the reliability coefficient (Cortina,
1993; Creswell & Creswell, 2017; Tavakol & Dennick, 2011). The reliability coefficient of 0.43 in the
measurement and evaluation subdimension may be due to this situation.

Data Collection and Analysis

The "General Information Form™, "Attitude Scale toward Professional Collaboration among Teachers",
and "Ohio Teacher Competence Scale" were completed by the pre-service teachers. The scales and the general
information form used in the research were presented to the pre-service teachers in a single fascicle. Data was
collected through paper forms from Gazi University and Necmettin Erbakan University and online forms from
other universities. Information about the research was presented in the general information form. In addition, the
information that the research is based on voluntary work, that no personal information will be collected, and that
the data will not be used for any other purpose than the purpose of the research is given. In the analysis process,
the significance level was set at 0.05 and the statistical analyses were evaluated according to this level.

Control of Assumptions

The Kolmogorov-Smirnov test was used to analyze whether the data obtained from the scales used in the
research were normally distributed or not. If the p-value obtained as a result of the analysis is greater than 0.05, it
is interpreted that the scores do not deviate excessively from the normal distribution at the relevant significance
level (Biiyiikoztiirk et al., 2017). Normality assumptions of scales and subdimensions were calculated separately.
Table 3

Results of the Kolmogorov-Smirnov Test

Scales
Attitude Scale towards Professional Cooperation among Teachers O.F())O
Ohio Teacher Efficacy Scale 0.20
Leadership 0.00
Behaviour management 0.00
Motivation 0.00
Teaching skills 0.00
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Measurement and evaluation 0.00

When examining Table 3, it can be seen that only the p-value of the "Ohio Teacher Competence Scale"
is greater than 0.05, i.e. it is normally distributed. It can be seen that the p-values obtained from other scales and
sub-dimensions are less than 0.05. As the number of samples increases, the probability that the distribution
approaches normal increases. The Kolmogorov-Smirnov test is sensitive to sample size and can often produce
significant results. For this reason, kurtosis and skewness values have been examined to challenge the normality
assumption of the distribution and to decide whether it is normally distributed. In social science research, skewness
and kurtosis values between - 1.5 and + 1.5 are sufficient to accept that the distribution is normally distributed
(Tabachnick & Fidell, 2013).

Table 4
Values of the Skewness and Kurtosis of the Scales and Subscales
Scales n Skewness Kurtosis
Attitude Scale towards Professional Cooperation among Teachers 253 -1.15 141
Ohio Teacher Efficacy Scale 253 0.02 -0.42
Leadership 253 -0.20 -0.20
Behaviour management 253 -0.06 -0.23
Motivation 253 -0.10 -0.44
Teaching skills 253 0.03 -0.59
Measurement and evaluation 253 -0.29 -0.29

When analyzing Table 4, it can be seen that the skewness and kurtosis values are between -1.5 and +1.5.
This is evidence that the data is normally distributed (Tabachnick & Fidell, 2013). After questioning whether the
subdimensions of the scales and the total scores of the scales are normally distributed in the population, the
methods of analysis were determined. Based on the results obtained, parametric tests were used in the study,
assuming that the sample had a normal distribution. Therefore, for the research questions that examined the
differences between the means of demographic variables in subgroups, the independent groups t-test was used in
the case of two subgroups, and one-way analysis of variance was used in the case of more than two subgroups.

The Pearson Product Moment Correlation Coefficient was used to determine the relationships between
the scales and the sub-dimensions. Correlation coefficients were interpreted as low if r < 0.30, moderate if 0.30 <
r <0.70, and high if 0.70 < r (Biiyiikoztiirk et al., 2017). Simple linear regression analysis was used to investigate
the predictive status of the scales and subdimensions. SPSS package program was used to analyze the data
collected in the research.

Findings
Results of the First Research Question

Descriptive statistics related to the answer to the first research question (What is the level of the scores of
the "Attitude Scale toward Professional Collaboration among Teachers" and the "Ohio Teacher Competency
Scale") are presented in Table 5. The analysis of Table 5 shows the following results: The mean score for the
"Attitudes Toward Professional Collaboration Among Teachers Scale" is 59.21, with a range of 34 to 65. For the
Ohio Teacher Competence Scale, the mean score is 94.38, with a minimum of 56 and a maximum of 120. On the
leadership sub-dimension of the Ohio Teacher Competence Scale, the mean score is 23.59, ranging from 12 to 30.
For behavior management, the mean score is 19.67, ranging from 11 to 25. The motivation sub-dimension has a
mean score of 23.98 with a range of 15 to 30. The teaching skills sub-dimension has a mean score of 19.44, with
scores ranging from 12 to 25. Finally, the measurement and evaluation sub-dimension has a mean score of 7.69,
with scores ranging from 3 to 10.
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Table 5

Descriptive Statistics of the Pre-service Teacher Attitudes Toward Professional Collaboration Scale and the Ohio
Teacher Competence Scale

Scales n Min. score  Max. score X ss
Attitude Scale Towards Professional Cooperation Among Teachers 253 34 65 59.21 5.72
Ohio Teacher Efficacy Scale 253 56 120 9438 12.28
Leadership 253 12 30 2359 351
Behaviour management 253 11 25 19.67 278
Motivation 253 15 30 2398 324
Teaching skills 253 12 25 19.44  2.88
Measurement and evaluation 253 3 10 7.69 1.50

Results of the Second Research Question

The results of the second research question, "Is there a significant relationship between preservice special
education teachers' attitudes toward professional collaboration and their levels and subdimensions of teacher
competence?" are presented in Table 6.

Table 6

Results of Pearson Product-Moment Correlation Analysis for the Relationship Between the Attitudes Toward
Professional Collaboration Scale and the Ohio Teacher Competence Scale and its Subscales

Variables 1. 2. 3. 4, 5. 6. 7.
1. Attitude Scale Towards Professional Cooperation Among Teachers 1
2. Ohio Teacher Efficacy Scale 0.46* 1
3. Leadership 0.45* 0.92* 1
4. Behaviour management 0.37* 0.87* 0.72* 1
5. Motivation 0.41* 0.90* 0.78* 0.71* 1
6. Teaching skills 0.41* 0.89* 0.76* 0.73* 0.74* 1
7. Measurement and evaluation 0.34* 0.77* 0.67* 0.61* 0.63* 0.67* 1

*p<0.05

A review of Table 6 indicates a statistically significant positive correlation between the attitudes of
prospective special education teachers toward professional collaboration and their competencies as teachers (r =
0.46; p < 0.05). Furthermore, a significant positive relationship is observed between pre-service special education
teachers' attitudes toward professional collaboration and the sub-dimensions of leadership (r = 0.45; p < 0.05),
behavior management (r = 0.37; p < 0.05), and motivation. (r = 0.41; p < 0.05), teaching skills (r = 0.41; p < 0.05),
and measurement and evaluation (r = 0.34; p < 0.05) within the teacher competency scale. These findings indicate
that as pre-service special education teachers' attitudes toward professional collaboration improve, their teaching
competencies also increase.

Results of the Third Research Question

The regression coefficients for the answer to the third research question, Do pre-service special education
teachers' attitudes toward professional collaboration predict teacher competency levels and subdimensions?" are
reported in Table 7. The analysis of Table 7 indicates that the attitudes of pre-service special education teachers
toward professional collaboration positively predict their competencies by 21% at a statistically significant level
(p < 0.05). Moreover, their attitudes positively predict the leadership sub-dimension of the Teacher Competency
Scale by 20%, the behavior management sub-dimension by 14%, the motivation sub-dimension by 17%, the
instructional skills sub-dimension by 17%, and the measurement and evaluation sub-dimension by 12%, all at a
statistically significant level (p < 0.05). In conclusion, the attitudes of pre-service special education teachers toward
professional collaboration represent a pivotal variable in the determination of teacher competencies.

Kalayl et al. 2025, 26(1)



INVESTIGATING THE RELATIONSHIP BETWEEN PRESERVICE SPECIAL EDUCATION TEACHERS' ATTITUDES 57
TOWARD PROFESSIONAL COLLABORATION AND TEACHING COMPETENCIES

Table 7

Simple Linear Regression Analysis to Determine the Effect of Attitudes Toward Professional Collaboration on the
Level of Competence of Teachers

Predictor variable Predicted variable r b t F p
Ohio Teacher Efficacy Scale 0.21 0.46 8.17 66.79  0.00
_ Leadership 0.20 0.45 7.87 61.95 0.00
Attitude Scale Towards Behaviour management 0.14 0.37 635 4033 0.0

Professional Cooperation

Among Teachers Motivation 0.17 0.41 7.14 51.04 0.00
Teaching skills 0.17 0.41 720 5184 0.00
Measurement and evaluation 0.12 0.34 5.69 3247 0.00

Results of the Fourth Research Question

The t-test and one-way variance results for the answer to the fourth research question, "Do pre-service
special education teachers' attitudes toward professional collaboration and teacher competence levels vary by
gender, age, university attended, and disability group studied in teaching practice?" are presented in Tables 8, 9,
10, and 11.

Table 8

Results of t-Tests on the Scores of Pre-Service Teachers' Attitudes towards Professional Collaboration and on the
Scores of Teachers' Level of Competence in Relation to Gender Variables

Scales Gender n X ss t p

. . . Woman 157 59.46 5.36
Attitude Scale towards Professional Cooperation among Teachers Man 96 5879 628 0.90 0.59

. . Woman 157 9473 12.05
Ohio Teacher Efficacy Scale Man 96 9380 1269 0.58 0.65

. Woman 157 23.74 3.49
Leadership Man 96 2335 356 0.85 0.64

. Woman 157 19.62 2.80
Behaviour management Man 96 1974 277 -0.32 0.57

L Woman 157 2425 3.12
Motivation Man 96 2354 340 1.69 0.84

. . Woman 157 1943 2091
Teaching skills Man 96 1946 286 -0.07 047

. Woman 157 7.68 1.55
Measurement and evaluation Man 9% 771 142 -0.14 0.07

*p<0.05

The results of the analysis of Table 8 indicate that there is no statistically significant difference in attitudes
toward professional collaboration, the level of teacher competence, or the subdimensions of teacher competence
among pre-service special education teachers based on gender (p > 0.05). Therefore, the gender variable does not
exert a statistically significant influence on attitudes toward professional collaboration or teacher competencies
among pre-service special education teachers.
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Table 9

58

One-Way Analysis of Variance Results for Pre-Service Teachers' Attitudes Toward Professional Collaboration
Scores and Teacher Competency Level Scores Related to Age Variables

Scales Age n X ss F p

20-24 160 59.42 5.46

Attitude Scale towards Professional Cooperation among Teachers 25-29 59 5895 585 033 0.72
30andabove 34 58.65 6.73
20-24 160 94.13 12.03

Ohio Teacher Efficacy Scale 25-29 59 9659 1151 183 0.16
30andabove 34 9168 14.28
20-24 160 2350 3.53

Leadership 25-29 59 2425 314 181 0.17
30and above 34 2288 3.95
20-24 160 19.81 2.75

Behaviour management 25-29 59 1969 253 139 0.25
30and above 34 1894 3.28
20-24 160 23.85 3.17

Motivation 25-29 59 2459 311 152 0.22
30and above 34 2353 3.68
20-24 160 1941 2.84

Teaching skills 25-29 59 1997 286 211 0.12
30and above 34 1871 3.04
20-24 160 7.56 1.49

Measurement and evaluation 25-29 59 808 159 270 0.07
30and above 34 762 130

The analysis of Table 9 indicates that there is no statistically significant difference in attitudes toward
professional collaboration, teacher competence levels, or the sub-dimensions of teacher competence levels among
pre-service special education teachers based on age (p > 0.05). In conclusion, the age variable does not exert any
influence on attitudes toward professional collaboration or teacher competencies among pre-service special

education teachers.
Table 10

One-Way Analysis of Variance Results for Pre-service Teachers' Attitudes Toward Professional Collaboration
Scores and Teacher Competency Level Scores Regarding the University of Attendance Variable

Scales University n X ss F p

. . Gazi University 102 58.25 6.16

é;tc')t”:rzt?gﬁ'Z;‘(’)"r:’argzairh"effsss'O”a' Necmettin Erbakan University ~ 103 59.86 558 240 0.09
P g The others 48 5981 477
Gazi University 102 9425 1168

Ohio Teacher Efficacy Scale Necmettin Erbakan University 103 9494 1250 026 0.77
The others 48 9342 1319
Gazi University 102 23.69 341

Leadership Necmettin Erbakan University 103 2378 363 086 043
The others 48 23.00 347
Gazi University 102 19.39 2.72

Behaviour management Necmettin Erbakan University 103 19.75 281 110 0.34
The others 48  20.08 2.80
Gazi University 102 23.96 3.15

Motivation Necmettin Erbakan University 103 24.13 3.17 027 0.76
The others 48 2371  3.57
Gazi University 102 19.48 2.87

Teaching skills Necmettin Erbakan University 103 1957 292 048 0.62
The others 48  19.08 2.86
Gazi University 102 7.74 1.56

Measurement and evaluation Necmettin Erbakan University 103 7.72 139 030 0.74
The others 48 7.54 1.61
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The analysis of Table 10 indicates that there is no statistically significant difference in the sub-dimensions
of attitudes toward professional collaboration, the level of teacher competence, and the overall teacher competence
of pre-service special education teachers based on the university attended (p > 0.05). Therefore, it can be concluded
that the university variable does not affect attitudes toward professional collaboration or teacher competencies in
pre-service special education teachers.

Table 11

One-Way Analysis of Variance Results for Scores on Attitudes Toward Professional Collaboration and Scores on
Teacher Competency Level of Pre-Service Teachers in Relation to the Disability Group in Which They Worked in
the Teaching Practice Variable

Scales Disability group n X ss F p Tukey test
SMD 35 6254 4.46
Attitude Scale towards Professional Visual 31 57.00 6.40 680 0.00 Visual<SMD
Cooperation among Teachers Intellectual 125 5851 5.85 ' ' Intellectual<SMD
Autism 62 59.82 492
SMD 35 9857 1345
. . Visual 31 9116 11.63
Ohio Teacher Efficacy Scale Intellectual 125 9347 1214 250 0.06
Autism 62 9544 11.73
SMD 35 2480 3.72
. Visual 31 2261 312 .
Leadership Intellectual 195 2329 354 2.86 0.04 Visual<SMD
Autism 62 24.02 3.36
SMD 35 2046 272
. Visual 31 1916 284
Behaviour management Intellectual 125 1941 279 197 0.12
Autism 62 20.00 2.69
SMD 35 2486 3.50
— Visual 31 2284 3.06
Motivation Intellectual 125 2404 304 219 009
Autism 62 2394 347
SMD 35 2057 3.23
. . Visual 31 18.74 290 Visual<SMD
Teaching skills Intellectual 125 1947 275 0% 003 peiiectual<smD
Autism 62 1971 279
SMD 35 789 1.69
Measurement and evaluation Visual 31 78l 145 o 62
Intellectual 125  7.57 1.54 ' '
Autism 62 777 132

Note: SMD = Severe and multiple disabilities.

The analysis of Table 11 indicates that there is a statistically significant difference in the attitudes of pre-
service special education teachers toward professional collaboration and in the scores on the orientation sub-
dimension of teacher competence level, as well as the teaching skills sub-dimension of teacher competence level,
with respect to the disability group variable (p < 0.05). To identify the specific subgroups showing differences, the
Tukey test, a post-hoc analysis, was employed. The Tukey test is appropriate for post-hoc analyses of parametric
tests when the assumptions of normality are met and variances are equal. This test was used to determine which
groups were favored or disadvantaged by the differences that emerged as a result of the one-way analysis of
variance, a parametric test (Montgomery, 2008). The results of the Tukey test indicate that the attitude scores
toward professional collaboration of pre-service special education teachers working with groups of severe and
multiple disabilities in their teaching practice are higher than those working with groups of visual impairment and
intellectual disability. Analysis of the mean scores indicates that pre-service special education teachers working
with children with severe and multiple disabilities have a mean score of (X = 62.54), those working with children
with visual impairment have a mean score of (X = 57.00), and those working with children with intellectual
disability have a mean score of (X' = 58.51).The positive attitudes towards professional collaboration of pre-service
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teachers working with children with severe and multiple disabilities were higher than those of pre-service teachers
working with other disability groups.

The scores for the Orientation sub-dimension on the Teacher Competence Scale indicate that pre-service
special education teachers who work with children with severe and multiple disabilities in a classroom setting tend
to have higher scores than those who work with children with intellectual disabilities. A comparison of the mean
scores reveals that pre-service special education teachers working with children with severe and multiple
disabilities have a mean score of (X = 24.80), while those working with children with intellectual disabilities have
a mean score of (X = 22.11). Furthermore, pre-service teachers who work with students with severe and multiple
disabilities exhibit higher levels of student guidance competence than those who work with students with visual
impairments.

The scores for the sub-dimension of the Teacher Competence Scale indicate that pre-service special
education teachers working with children with severe and multiple disabilities in teaching practice have higher
scores than those working with children with visual impairment and intellectual disabilities. A review of the mean
scores reveals that pre-service special education teachers working with children with severe and multiple
disabilities have a mean score of (X = 20.57), those working with children with visual impairment have a mean
score of (X = 18.74), and those working with children with intellectual disabilities have a mean score of (X =
19.17). Moreover, pre-service teachers working with children with severe and multiple disabilities exhibit superior
teaching skills competencies compared to those working with other disability groups.

The analysis yielded significant findings regarding the interrelationships between teacher competence
levels. Firstly, a positive and statistically significant relationship was identified between the attitudes of pre-service
teachers towards professional collaboration and their scores on the Ohio Teacher Competence Scale. This
relationship is particularly strong in the sub-dimensions of orientation, behavior management, motivation,
instructional skills, and measurement and evaluation. Additionally, pre-service teachers' attitudes toward
professional collaboration significantly predict their teacher competencies. Notably, pre-service teachers working
with severe and multiple disability groups have higher scores on professional collaboration attitudes and teacher
competence levels compared to other disability groups. This finding suggests a positive relationship between pre-
service teachers' experiences with different disability groups and their perceptions of professional competence.

Discussion

The purpose of this study is to examine the relationship between pre-service special education teachers'
attitudes toward professional collaboration and their teaching competencies. The goal of the research is to help us
understand the relationship between collaboration, which is an important requirement of today's educational
system, and effective teaching competencies. In this regard, studies conducted by different researchers emphasize
that teachers' competencies and attitudes have a significant impact on students' educational achievement. In
particular, studies conducted by Pit-ten-Cate et al. (2018) and Onivehu et al. (2017) support these findings. These
studies examined teachers' attitudes and competencies towards inclusive education, and found that these factors
are critical to educational success. In addition to these findings, Cohen (2015) and Everington et al. (1999) also
found similar results by focusing on teachers' attitudes and competencies. The findings of these studies are also
supported by the study conducted by Giirgiir (2005). Giirgiir (2005) showed how the collaborative teaching
approach contributed to the professional development of classroom teachers and the importance of this approach
especially in establishing effective communication with students with special needs. In the light of these studies,
it is seen that pre-service teachers' attitudes towards professional collaboration and teachers' competencies have a
positive relationship. This aspect of the studies is in parallel with other studies in the literature. The studies
conducted by Ergiil et al. (2013), Mu et al. (2015), Pit-ten-Cate et al. (2018) found that pre-service teachers'
education and experiences are effective on their teaching attitudes and competencies. These findings are consistent
with the results of the current study, and show that teacher education programs and practical experiences can
positively influence teachers' perceptions of competence and attitudes.

The study revealed that demographic factors (gender, age, etc.) do not have a significant effect on pre-
service teachers' perceptions of competence. This finding was also supported in the study conducted by Ozsoy
(2019). Ozsoy's study examined the level of collaboration among special education teachers in terms of
demographic factors, and found that these factors did not have a significant effect on the level of collaboration. In
addition, the study also examined how pre-service special education teachers' professional collaboration attitudes
affect their teaching competencies and the subdimensions of these competencies. This finding suggests that
collaboration skills play an important role in the development of teaching competencies. Interestingly, it was found
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that demographic factors such as gender and age did not make a significant difference in general, but they did
make a difference according to the disability groups in which the pre-service teachers worked. This suggests that
teachers' attitudes and collaborative skills may differ when working with students with different disabilities. In
particular, pre-service teachers who worked with children with severe and multiple disabilities were found to have
higher levels of attitudes and competencies toward professional collaboration. When working with students with
severe and multiple disabilities, the demands of collaboration may require a more complex and sensitive approach.
In such situations, additional support and more intensive collaborative efforts may be necessary for teachers to
understand and meet the specific needs of the students. Therefore, it is believed that interactions with different
disability groups can contribute to the development of teachers' collaboration and adaptation skills (Hunt et al.,
2003; Peltomaéki et al., 2021).

The results of the study highlight the importance of teacher education programs focusing on the
development of collaborative skills and teaching competencies. Improving collaborative skills can help pre-service
teachers be more effective in their teaching practice and improve student achievement. In this context, it is
important that teacher education programs provide pre-service teachers with guidance on how to develop a culture
of collaboration and how to work effectively with diverse groups of students with disabilities.

In conclusion, this study highlighted the relationship between the collaborative attitudes of pre-service
special education teachers and their teaching competencies and provided concrete suggestions for the development
of educational programs in this context. The limitations of the study, especially the fact that the sample group was
limited to a specific university group and that it was based on self-assessments, provide an important roadmap for
future studies. Therefore, caution should be exercised in generalizing the findings to other cultural or educational
contexts, and further research should be conducted on how teacher education programs can better support
collaboration and effective teaching competencies. In this direction, based on the current study, future research
can conduct comparative studies on the effects of teacher education programs in different cultural and educational
contexts on collaboration skills and teaching competencies. Long-term follow-up of pre-service teachers'
professional development allows for the evaluation of the long-term effectiveness of teacher education programs.
This study can form the basis for such studies. At the practical level, comprehensive diversity and inclusion training
for pre-service teachers can contribute to the development of the collaboration skills and teaching competencies
identified in this study. Strengthening the practical aspects of teacher education programs may enable pre-service
teachers to be better prepared for real classroom environments and to develop appropriate responses to the diverse
needs of students.
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Ozel Gereksinimli Cocuga Sahip Annelerin Sosyal izolasyon Durumlari ile
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Giris: Ozel gereksinimli gocuga sahip ailelerde aile yiikiiniin fazla olmas1 sosyal izolasyona neden olmaktadir. Bu

arastirma, Ozel gereksinimli ¢ocuga sahip annelerin aile yiikii ve sosyal izolasyon durumlarmi ve etkileyen
faktorleri belirlemek amaciyla tanimlayict olarak yapilmistir.

Yontem: Calisma kolayda 6rnekleme yontemiyle segilen 180 Tiirk anne tizerinde yiiriitiilmiis olup veriler "Bilgi
Formu", "Sosyal izolasyon Olgegi" ve "Zihinsel Yetersiz Cocugu Olan Aileler I¢in Aile Yiikii Degerlendirme
Olgegi" kullanilarak toplanustir. Veri analizi SPSS programi kullanarak gergeklestirilmistir. Bazi demografik
degiskenlere gore sosyal izolasyon durumu ve aile yiiklerinin incelendigi arastirmada carpiklik ve basiklik
degerleri hesaplanmistir. Sonuglar dagilimlarin kabul edilebilir sinirlar igerisinde oldugunu gosterdiginden,
ortalamalar1 karsilagtirmak icin ANOVA ve t-test analizi, 6l¢eklerden alinan toplam puanlarin olast yordayicilarini
belirlemek i¢in ise ¢oklu regresyon analizi kullanilmigtir.

Bulgular: Arastirma sonuglarina gore, anneler orta diizeyde sosyal izolasyona ve yiiksek diizeyde aile yiikiine
sahiptirler. Annenin yas1 ve egitim diizeyi arttik¢a sosyal izolasyon diizeyi azalmakta, 6zel gereksinimli ¢ocuk
sayisi arttikca sosyal izolasyon diizeyi artmakta olup bu durum annelerin sosyal iletisimlerini etkilemektedir.
Ayrica annelerin egitim diizeyi yiikseldikce aile yiikii azalmakta, sahip olunan 6zel gereksinimli ¢ocuk sayisi
arttikca da aile yiikii artmaktadir. Ozel gereksinimli cocuga sahip olmanin sosyal iletisimlerini etkiledigini ve
esiyle sorun yasamalarina sebep oldugunu belirten annelerin de aile yiikleri artmaktadir.

Tartisma: Ozel gereksinimli cocuga sahip olmanin sosyal iletisimi etkileme durumu, sahip olunan 6zel
gereksinimli gocuk sayisi hem sosyal izolasyonun hem de aile yiikiiniin 6nemli yordayicilaridir.

Anahtar sozciikler: Aile, aile yiikii, 6zel gereksinimli ¢gocuk, anne, sosyal izolasyon.
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Giris
Son 30 yilda teknolojideki gelismeler, erken dogum, konjenital ve genetik kaynakli kronik rahatsizliklar1
olan ¢ocuklar i¢in sagkalim oranlarinda artiglar saglarken anomalilerde ise azaliglara neden olmustur (Wise, 2012).

Buna ragmen Diinya ¢apinda 100 milyondan fazla ¢ocugun en az bir engel tiirii bulunmaktadir (World Health
Organization [WHQ], 2018).

Ebeveynler hamilelik doneminde heniiz dogmamis ¢ocuklart igin hayaller kurarlar. Kaygi ve endise ile
birlesen bu psikolojik hazirlik dénemi normal bir siiregtir. Dogal olarak kabul edilen siire¢ miikemmel bir gocuk
sahibi olma istegi veya yetersizligi olan bir bebegin dogumunun verecegi korkuyu da icermektedir. Ozel
gereksinimli bir bebegin dogumuyla ya da daha sonraki yillarda cocugun 6zel bir gereksiniminin ortaya ¢ikmasiyla
ebeveynlerin ¢ocuklari ile ilgili kurduklar1 hayaller yikilabilir (Un-Sen, 2021). Normal olmayan bir ¢ocugun
dogmast ya da Ozel gereksinimlerinin ortaya ¢ikmasi ile cocugun engellilik tanisi almasi, ebeveynlerin
beklentilerinin alt {ist oldugu bir krize neden olabilir. Ebeveynler ¢ocuklarinin engelli oldugunu 6grendiginde
karmasik duygular yasarlar. Ailelerin bu durumdaki tepkilerini ¢esitli modeller agiklamaktadir. Bunlardan en
bilineni, ailelerin ¢esitli asamalardan gecerek kabullenme ve uyum asamasina geldiklerini varsayan Asama
Modeli'dir (Coskun & Akkas, 2009). Ebeveynlerin 6zel gereksinimli bir ¢ocuga sahip olma ile birlikte genel
tepkileri su sekilde gruplandirilabilir: sok, inkar, aci ¢ekme ve depresyon, sugluluk duygusu, 6fke, pazarlik ve
kabullenmedir. Beklemedigi ve hazirlikli olmadigi bir durumla karsi karsiya kalmasi nedeniyle engelli bir gocugu
oldugunu 6grenen ebeveynlerin gosterdigi ilk tepki soktur. Aglama, tepkisizlik ve ¢aresizlik duygulart genel olarak
bu durumu karakterize eder (Sen & Yurtseven, 2002). Bir savunma mekanizmasi olan inkar, bilinmeyen bir seyle
karsilagsma korkusundan kaynaklanir. Cocugun gelecegiyle ilgili kaygilar, hogsnutsuzluklar ve {istlenilmesi gereken
sorumluluklarm 6ngdriilmesi ailenin ¢ocugun 6zel gereksinimli oldugunu inkar etmesine yol acabilmektedir
(Smith & Dukes, 2007). Ozel gereksinimi olan bir cocuga sahip olmak, ebeveynlerin ideal cocuk hayallerinin yok
olmasi anlamina gelmektedir (Schmitke & Schlomann, 2002). Sugluluk duygusu her ailede yogun olarak yasanir.
Ebeveynlerin, cocuklarinin 6zel gereksinimli olmasina neden olduklart ya da yaptiklar1 bazi hatalardan dolay1
Tanr tarafindan cezalandirildiklart yoniindeki diisiinceleri genellikle su¢luluk duygusuna neden olmaktadir (Smith
& Dukes, 2007). Ofke, ebeveynlerin ¢ocuklarini kabul etmelerinin niinde biiyiik bir engel olabilir. Ofke genellikle
iki sekilde goriiliir. Tlk olarak ebeveynler birbirlerine “Neden biz?” diye sorarlar. Bu tiir 6fkenin genel olarak
saglikli bir tepki oldugu kabul edilmektedir (Darica vd., 2000). Pazarlik agamasinda ebeveynler pazarlik yapmaya
veya bir uzlagsmaya varmaya caligirlar. Onlarin mantigi, yeterince ¢aba gosterirlerse ¢ocuklarinin bir sekilde
iyilesecegi yoniindedir. Cocuktaki herhangi bir gelisme, ebeveynlerin zorlu c¢abalarinin telafisi olarak
degerlendirilecektir (Ujianti, 2018). Kabul asamasinda ebeveynler ¢ocuklarmin durumunu daha kolay
tartisabilirler. Bagimsizlig1 tesvik etmek icin sevgi ve niyeti dengelemeyi basarirlar. Cocuklarinin su anki
durumunu agik¢a tartisabilme olanagina sahiptirler. Bu agamada ebeveynler, ¢ocuklari i¢cin ger¢ekei bir plan
olugturmak amaciyla profesyonellerle goniillii olarak isbirligi yapar (Ujianti, 2018).

Ebeveynlerin engellilige tepkisi oldukga bireyseldir. Her ebeveyn kendi yontemiyle bu duruma yanit
verir. Engelli gocuga sahip ebeveynlerin tepkilerine iligkin farkli yaklagimlar bulunmaktadir. Bunlar; psikodinamik
yaklasim, islevselci yaklagim, psikososyal yaklagim ve etkilesimci yaklagimdir (Cavkaytar vd., 2008). Duvall'in
aile yasam dongiisii modeline gore aileler, ¢ocuklarmin gelisimsel gecikmesi nedeniyle yasam dongiisiiniin her
asamasinda belirli 6zellikleri yerine getirememektedir. Yasam dongiisii i¢cinde okul caginda ¢ocugu olan bir ailede
¢ocuk okula baglar ancak hayatinda bazi degisikliklerin goriilmesi gerekir. Ancak 6zel gereksinimli ¢cocuga sahip
ailelerde bu durum saglikli ¢ocuga sahip ailelerde oldugu gibi ger¢eklesmemektedir (Yildirim-Sari, 2007). Aile
gelisim kuramina gore aile her asamada degisimlere uyum saglayabildigi siirece degisir ve gelisir. Aile sistemleri
teorisi, ailenin bir biitlin olarak goriilmesiyle aile yasaminin anlagilabilecegini savunmaktadir. Aileden bir bireyin
sorunu diger aile bireylerini de ilgilendirmektedir (Aydogdu, 2020). Bronfenbrenner (1986) tarafindan gelistirilen
biyoekolojik modelde bireyi ¢evresinden bagimsiz disiinmek miimkiin degildir. Biyoekolojik model, bireyin
gelisimini desteklemenin yalnizca bireye miidahalelerle miimkiin olamayacagini, gelisimin merkezden gevreye
kadar tiim katmanlarin etkilesimi ile gergeklestigini belirtmektedir. Otizm spektrum bozuklugu olan bir ¢ocukla
yagamak aile tiyelerini, ailenin ¢evresini ve toplumu sosyal olarak etkilemektedir (Aydilek-Cift¢i vd., 2023).

Ozel gereksinimli gocuk; bedensel dzellikleri ve 6grenme yetenekleri gibi farkli gelisim alanlarindaki
normlardan 6nemli 6l¢iide iistte veya altta olmak kosulu ile farklilik gosteren ve genel egitim hizmetlerinden yeteri
kadar faydalanamayan, bireysellestirilmis egitim programlarina ve 6zel bir egitime ihtiyag duyan gocuklardir
(Eripek, 2009). Ozel gereksinimli gocuklar; rehabilitasyon hizmetlerine, temel, 6zel, acil ve akut bakim
hizmetlerine ihtiya¢ duyan ¢ocuklardir (Oddy & Siva-Ramos, 2013)
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Ozel gereksinimli gocuklar; dogum 6ncesi nedenlerle, dogum sirasinda yasanan olumsuzluklarla veya
dogum sonrasinda meydana gelen cesitli nedenlerle biligsel ve fiziksel olarak, dil gelisimi agisindan, ayni zamanda
sosyal yasantilarinda ve duygusal gelisimlerinde 6lgiilebilir diizeyde 6zel gereksinimi olmayan yasitlarina nazaran
belirgin farkliliklar gdsteren ve bunun neticesinde 6zel egitime ihtiya¢ duyan bireylerdir (Baykog, 2011).
Kompleks tibbi kosullara ihtiyaci olan 6zel gereksinimli cocuklara sahip olan ebeveynler i¢in bakim yiikii biiyiik
dikkat ve zaman gerektirir, ayrica bazi durumlarda stresli hale gelebilir (McCann vd., 2012). Herhangi bir bedensel
veya zihinsel engeli olan ¢cocuklarin varlig1 ile aile yasami engel derecesine bagli olarak gesitli sekillerde etkilenir.
Bu durum, 6zel gereksinimli gocuklarin ebeveynleri tarafindan siirekli gézetim altinda tutulmasini, daha fazla ¢aba
ve kaynaga gereksinim duyulmasim gerektirebilir (Carlson & Miller, 2017; Dehghan vd., 2016; Donley vd., 2018)
Cocuklar1 anormal olarak nitelendirilen bu ebeveynler sosyal ortamlardan uzaklagabilmekte, bu durum aile
tizerinde yiik olusturabilmektedir.

Aile yiikii kavrami ilk kez Grad ve Sainsbury tarafindan ortaya atilmis ve engelli bireylerin ailelerine
neden oldugu olumsuz maliyetler olarak tanimlanmustir. Aile yiikii, ebeveynleri biligsel, fiziksel, duygusal, sosyal
ve ekonomik olarak etkileyen psikolojik bir yiiktiir. Bu yiik, hasta ve ac1 ¢geken bir aile iiyesinin bir sonucu olarak
tiim aile tiyelerinin yagadig1 zorluklar1 ve miicadeleleri igerir (Colak & Kahriman, 2021)

Ozel gereksinimli cocuga sahip ailelerin hem siibjektif (6znel) hem de objektif (nesnel) aile yiiklerinin
fazla oldugu goriilmektedir. Objektif yiik ailenin bozulan gilinliik yagsam rutinlerini ifade etmekte olup, yol agtigi
ekonomik zorluklar, gelir kaybi, giinlik yasamdaki ve sosyal etkinliklerdeki kisitlanmalar, ev ortamindaki
gerginlik, aile iiyelerinin beden ve ruh saglig: lizerindeki olumsuz etkileri gibi aile yiikiiniin gézlemlenebilir ve
dogrulanabilir yonii olarak tanimlanmaktadir. Subjektif yiik ise; 6zel gereksinimli ¢ocugun bakimi ile ilgili
zorluklarin aile iiyelerini rahatsiz etme diizeyi, duygusal sikint1 diizeyi olarak tanimlanmaktadir. Ayn1 zamanda
akrabalarin kaygi, hayal kiriklig1 ve depresyon gibi ¢esitli psikolojik tepkilerini ifade etmektedir (Hassan vd.,
2021). Yapilan ¢alismalarda, 6zel gereksinimli ¢cocuga sahip annelerin, bakim saglamakta daha fazla zaman
harcamakta olduklar1 ve bakim yiikiinii daha fazla ytiklendikleri saptanmistir. Bu ¢alismalarda ayrica ebeveynlerin
ozel gereksinimli gocugu olmayan ebeveynlere oranla daha fazla stres yasadiklari belirlenmistir (Estes vd., 2013;
Donley vd., 2018; Hayes & Watson, 2013; Rathe vd., 2019). Cocugun davranislar1 ve saglik durumu {izerinde
annelerin babalardan daha 6nemli bir etkiye sahip olduklar: tespit edilmistir (Heller vd., 1997). Bunun sonucunda
annelerin fiziksel ve ruhsal rahatsizliklar yasadigi ve kendilerini sosyal hayattan izole ettikleri belirlenmistir
(Altug-Ozsoy vd., 2006; Yildirim-Sari, 2007). Ozel gereksinimli bireylerin ebeveynlerinin aile yiikleri
diisiiniildiigiinde sosyal ve duygusal yalnizlik yasadiklari, yetersiz sosyal destek algiladiklari ve sosyal izolasyona
maruz kaldiklar tespit edilmistir (Ari-Durmus & Yesilyaprak, 2019). Sarihan’mn (2007) yaptig bir aragtirmada,
ozel gereksinimli bireylerin ebeveynlerinin yalnizlik puanlarinin normal gelisim gosteren bireylerin
ebeveynlerinin yalnizlik puanlarindan daha yiiksek ¢iktig1 sonucuna ulasmistir. Saleem'in (2024) zihinsel engelli
¢ocuga sahip annelerde bakim veren yiikii, algilanan sosyal destek, psikolojik sikint1 ve yalnizlik arasindaki iligkiyi
aragtirdig1 ¢alismasinda bakim veren yiikii ile psikolojik sikint1 arasinda anlamli pozitif bir iligki bulunmus olup
bakim verenin yiikii psikolojik sikintiy1 yordamaistir.

Sivrikaya ve Tekinarslan (2013), zihinsel engelli ¢ocuga sahip annelerin aile stresi, sosyal destek ve aile
yiikii arasindaki iligkiyi incelemistir. Annelerin algiladigi sosyal destek ile stres arasinda negatif bir iligki
bulmuslar ve annelerin algiladiklar1 sosyal destek diizeyleri arttik¢a aile yiiklerinin azaldigini belirlemislerdir.

Caligkan ve Bayat’in (2015) zihinsel yetersizligi olan ¢ocuklarin annelerinde, grup etkilesimi ile birlikte
verilen interaktif egitimin, annelerin aile yiikleri ve aile desteklerine olan etkisini belirlemek amaciyla yaptiklari
calismada; ¢aligmaya katilan annelerin birgogunun ¢ocuk bakiminda esinden yardim aldig1, baska kimsenin yardim
etmedigi, icinde bulunduklart durumun arkadas, akraba ve komsulari ile iliskilerini olumsuz etkiledigi
belirlenmistir. Boylelikle de sosyal izolasyon yagamalari da kaginilmaz olmaktadir. Zabun ve Tag-Arslan (2021)
tarafindan yapilan bir baska arastirmada ise diisiik gelirli annelerde aile yiikiiniin ve ifade edilen 6fke diizeyinin
daha yiiksek oldugu bulunmustur. Ayrica agir zihinsel engelli ¢ocuklarin annelerinde aile yiikiiniin daha yiiksek
oldugunu bulmuslardir.

Colak ve Kahriman (2023), engelli gocuga sahip ebeveynlerin aile ylikiinii ve yasam kalitesini belirlemek
amaciyla bir ¢alisma yiiriitmiislerdir. Arastirmada duygusal yiikii en ¢cok annelerin yasadigi, yetersizlik algisinin
yiikiinii en ¢ok babalarin yasadigi, annelerin aile yiikiiniin babalara gore daha yiiksek ve yasam kalitesinin daha
diisiik oldugu belirlenmistir.
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Literatiirdeki baz1 ¢calismalarda 6zel gereksinimli ¢cocuga sahip ailelerin aile yiikii ve sosyal izolasyonu
ayr1 ayr1 incelenirken her ikisinin birlikte incelendigi bir ¢alisma bulunmamaktadir. Bu amag¢ dogrultusunda
asagidaki sorulara yanit aranmustir;

1. Ozel gereksinimli ¢ocuga sahip annelerin aile yiikii ve sosyal izolasyon diizeyleri yasa gore anlamli
farklilik gostermekte midir?

2. Ozel gereksinimli cocuga sahip annelerin aile yiikii ve sosyal izolasyon diizeyleri annenin egitim diizeyine
gore anlamli farklilik gdstermekte midir?

3. Ozel gereksinimli gocuga sahip annelerin aile yiikii ve sosyal izolasyon diizeyleri gelir diizeylerine gore
anlamli farklilik gostermekte midir?

4. Ozel gereksinimli gocuga sahip annelerin aile yiikii ve sosyal izolasyon diizeyleri ¢alisma durumuna gore
anlamli farklilik gostermekte midir?

5. Ozel gereksinimli ¢ocuga sahip annelerin aile yiikii ve sosyal izolasyon diizeyleri, sosyal iletisimlerin
etkilenme durumuna gore anlamli farklilik gostermekte midir?

6. Ozel gereksinimli gocu@a sahip annelerin aile yiikii ve sosyal izolasyon diizeyleri, esleriyle sorun yasama
durumlarina gore anlamli farklilik gostermekte midir?

Yontem
Arastirma Deseni

Ozel gereksinimli gocuga sahip annelerin sosyal izolasyon durumlarr ile aile yiiklerinin degerlendirilmesi
ve ¢esitli degiskenlerin sosyal izolasyon durumlari ile aile yiiklerinde farklilik olusturup olusturmadiginin
belirlenmesi amactyla yapilan ¢aligmada “tarama modeli” kullanilmistir. Betimsel ¢alismalarda arastirmaya konu
olan durum ayrintili ve eksiksiz bir sekilde anlatilmaya c¢alisilir. Tarama modelleri ge¢gmiste ya da halen var olan
bir durumu oldugu gibi betimleyen arastirmalardir (Biiyiikoztiirk, 2014). Tarama arastirmasinda olgu, kisi, durum,
olay veya nesne kendi kosullar dikkate alinarak ve oldugu gibi agiklanmaya ¢aligilir (Karasar, 2016). Arastirmada
ozel gereksinimli ¢ocuga sahip annelerin aile yiikleri ve sosyal izolasyon diizeylerini degerlendirmek amaciyla
olas1 degiskenleri detayli bir sekilde ortaya koymak amaciyla tarama modeli tercih edilmistir.

Calisma grubu ve katihmcilar

Calisma Tiirkiye’nin 81 ilinden biri olan 276.275 niifusa sahip Kirikkale ilinde bulunan ii¢ farkli 6zel
egitim merkezinde gerceklestirilmistir. Yapilan c¢aligmanin katilimcilarimin belirlenmesinde uygun 6rnekleme
kullanilmis olup, katilimda goniilliiliik bildiren anneler ¢aligmaya dahil edilmistir. Kirikkale ilinde bulunan ii¢ 6zel
egitim ve rehabilitasyon merkezinde ¢alismanin Nisan 2022-Haziran 2022 tarihlerinde yiiriitiilebilmesi i¢in gerekli
yasal izinlerin yaninda Kirikkale Universitesi Girisimsel Olmayan Arastirmalar Etik Kurulu’ndan izin alimmustir.
Calismaya katihmda géniilliiliik bildiren annelere kurum personeli araciligiyla Sosyal Izolasyon ve Aile Yiikii
Degerlendirme Olgegi ulastirilmis, 190 anneye form génderilmis, dogru ve eksiksiz doldurulan toplam 180 adet
form analize dahil edilmistir.

Caligma grubunu bu merkezlerde egitim alan zihinsel yetersizlik (%5.6), otizm spektrum bozuklugu
(%65.6), Down Sendromu (%15), cerebral palsi (%13.8) tan1 gruplarinda yer alan toplam 180 6zel gereksinimli
bireyin anneleri olusturmaktadir. Cocuklarin biiyiik gogunlugu erkek (%63.3), yas ortalamasi 11.78 (sd = 4.64)’dir.
Annelerin %36.1°1 30-39 yas araliginda, %34.4’1 ilkokul mezunudur. Annelerin yariya yakininin (%47.8) geliri
giderinden azdir. Biiylik cogunlugunun (%78.9) bir tane 6zel gereksinimli ¢ocugu vardir. Yine annelerin biiyiik
¢ogunlugu (%62.2) 6zel gereksinimli ¢ocuga sahip olmanin sosyal iletisimlerini etkiledigini belirtirken bu
durumun esleriyle sorun olusturmadigini (%69.4) belirtmislerdir (bk. Tablo 1).

Verilerin Toplanmasi

Aragtirmada veri toplamak, 6zel gereksinimli gocuklar ve anneleri hakkinda bilgi edinmek amaciyla
"Bilgi Formu", "Sosyal Izolasyon Olgegi" ve "Zihinsel Yetersiz Cocugu Olan Aileler Igin Aile Yiikii
Degerlendirme Olgegi" kullamlmustir.

Bilgi Formu

Aragtirmacilar tarafindan 6zel gereksinimli cocuk ve annelerine ait tanitici bilgileri elde etmek amaciyla
hazirlanan bir formdur.
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Sosyal Izolasyon Olcegi

Sosyal izolasyon, sosyal iliskilerin az olmas1 veya hi¢c olmamasiyla karakterize edilen bir olgudur. Ancak
sosyal izolasyon, bireyin sosyal iliskilere iliskin tercihleri ve algilarindan ziyade sosyal iliskilerden diglanma
olarak bilinmektedir. Olgek bireylerin sosyal izolasyonunu degerlendirmektedir. Celikbas ve Tatar (2021)
tarafindan gelistirilen 14 maddelik Likert tipi bir 6l¢ektir. Olgegin puanlamasi 1 ile 5 arasindadir. Olgek 5'li Likert
tipi olup 1 ile 5 arasinda puanlanmaktadir. Bu ¢aligmada 6l¢egin alfa degeri 0.92 olup 0.956 olarak bulunmustur.
Olgekte herhangi bir alt boyut bulunmamakta olup en diisiik puan 5 puan, en yiiksek puan ise 70 puandir. Ayrica
Olgegin gelistirme ¢alismalarinda sosyal izolasyon, yalnizlik ve depresyon arasindaki iliski incelenmis ve sosyal
izolasyonun hem yalnizlik 6l¢iimii hem de depresyon 6lgiimii ile yiiksek diizeyde iliskili oldugu bulunmustur.
Olgekten alinan yiiksek puanlar sosyal izolasyonun yiiksek oldugunu gostermektedir.

Tablo 1
Ozel Gereksinimli Cocuk ve Ailelerine Ait Tamtict Ozellikler (n = 180)
Ozellikler Degiskenler n (%)
Zihinsel yetersizlik 25 (5.6)
Tant erubu Otizm spektrum bozuklugu 103 (65.6)
& Down sendromu 27 (15)
Cerebral palsi 25(13.8)
Kiz 66 (36.7)
Cocuklarin cinsiyeti Erkek 114 (63.3)
Cocuklarim yag ortalamasi y1l X (sd) 11.78 (4.64)
20-29 yas 33(18.3)
30-39 yas 65 (36.1)
Anne yas 40-49 yas 59 (32.8)
50 yas ve lzeri 23 (12.8)
Okuryazar degil 11 (6.1)
ilkokul 62 (34.4)
Anne egitim diizeyi Ortaokul 35 (19.4)
Lise 49 (27.2)
Universite 23 (12.8)
Gelir giderden az 86 (47.8)
Gelir diizeyi Gelir ve gider esit 81 (45.0)
Gelir giderden fazla 13(7.2)
1 142 (78.9)
Ozel gereksinimli gocuk sayisi 2 31 (17.2)
3 7(3.9)
Ozel gereksinimli gocuga sahip olmak sosyal iletisiminizi Evet 112 (62.2)
etkiledi mi? Hayir 68 (37.8)
Ozel gereksinimli gocuga sahip olmak esinizle sorun Evet 55 (30.6)
yagamaniza sebep oluyor mu? Hayir 125 (69.4)

Zihinsel Yetersiz Cocugu Olan Aileler I¢in Aile Yiikii Degerlendirme Olcegi

Yildirim-Sar1 ve Bagbakkal (2008) tarafindan zihinsel yetersiz ¢ocugu olan ailelerin yiikiinii belirlemek
amaciyla gelistirilmistir. Olgek 43 madde ve alt1 boyuttan olusmakta, 5°’li likert tipinde sayisal degerlerle
puanlanmaktadir. Olgegin cronbach alfa giivenirlik katsayis1 0.92, lgegin tekrar test uygulamasinda cronbach alfa
giivenirlik katsayis1 0.93’tiir. Olgekten 43-215 arasinda puan alinabilir, kesme noktast ROC analizine gore 97
puandir; 97 ve lizerinde puan alanlarin aile yiikii yiiksek, 96 ve altinda puan alanlarin yiikii diisiik seklinde
siiflanmaktadir. Bu ¢alismada 6l¢egin Cronbach alfa degeri, 0.920 olarak bulunmustur.

Verilerin Analizi

Aragtirmacilar veri analizi i¢gin SPSS programini kullandilar. Baz1 demografik degiskenlere gore sosyal
izolasyon durumu ve aile yiiklerinin incelendigi arastirmada, carpiklik ve basiklik degerleri hesaplanmis ve sosyal
izolasyon Olgedi toplam puanlarinin garpiklik (0.708) ve basiklik (-0.889) katsayilari ile ¢arpiklik (-0.889)
degerleri elde edilmistir. Aile yiikii degerlendirme alt 6lgeklerinin basiklik ve basiklik katsayilart sirastyla -1 ile
+1 arasindadir (ekonomik yiik: 0.648, -0.423; yetersizlik algisi: 0.526, -0.436; fiziksel yiik: 0.826, -0.774; sosyal
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yiik: 0.677, -0.554; duygusal yiik: 0.411, -0.328; zaman gereksinimi: 0.652, -0.488; 6l¢ek toplami: 0.426, -0.465)
(Tabachnick & Fidell, 2013). Olgek toplam puanlarinin garpiklik (sirasiyla 0.708; 0.426) ve basiklik (sirastyla -
0.889; -0.465) katsayilar1 -1 ile +1 arasinda degismektedir (Tabachnick & Fidell, 2013). Ayrica uc degerler
incelenirken kontrol edilen Cook degerleri 1'den kiigiik oldugundan birden fazla u¢ degerin olmadig1 sdylenebilir.
Otokorelasyona yonelik kontrollerde Durbin-Watson degerlerinin 1-3 arasinda ve 2'ye yakin olmasi beklenir. Elde
edilen degerler incelendiginde otokorelasyon gostermedikleri goriilmektedir (Field, 2018). Coklu baglanti
varsayimini test etmek icin arastirmacilar korelasyon, tolerans ve VIF degerlerini incelemisler ve korelasyon
degerlerinin 0.90'n lizerinde olmamasi, tolerans degerinin 0.10'un altinda olmamasi ve VIF degerinin olmamasi
nedeniyle ¢oklu baglantt sorunu olmadigini belirlemislerdir (Pallant, 2016).

Elde edilen sonucglar dagilimlarin normal kabul edilebilecek sinirlarda oldugunu gosterdiginden,
ortalamalar1 karsilastirmak icin ANOVA ve t-test analizini, dl¢eklerden elde edilen toplam puanlarin olasi
yordayicilarini belirlemek i¢in ise ¢oklu regresyon analizi kullanilmistir (Biiyiikoztiirk, 2014).

Bulgular

Ozel gereksinimli gocu@a sahip annelerin (n = 180) sosyal izolasyon durumlar ile aile yiiklerinin
degerlendirilmesi amaciyla yapilan ¢alismadan elde edilen sonuglar Tablo 2’de yer almaktadir.
Tablo 2

Katilimcilarin Sosyal Izolasyon ile Aile Yiikii Degerlendirme Olgeklerinden Aldiklart Puanlara Iliskin Ortalama,
Standart Sapma, Minimum ve Maksimum Degerleri

Olgek (n = 180) Ortalama sd Min. Maks.
Sosyal izolasyon 23.20 9.95 14.00 42.00
Aile yiikii degerlendirme 121.89 39.92 43.00 225.00
Ekonomik yiik 17.56 6.68 6.00 43.00
Yetersizlik algist 30.25 9.62 8.00 40.00
Sosyal yiik 15.75 8.19 6.00 76.00
Fiziksel yiik 12.62 7.87 5.00 54.00
Duygusal yiik 25.20 12.82 11.00 63.00
Zaman gereksinimi 21.04 9.39 7.00 71.00

Analiz sonuglarina gore 6zel gereksinimli cocuga sahip olan annelerin (n = 180) sosyal izolasyon 6l¢egine
iliskin puan ortalamalar1 23.20 (sd = 9.95) olup, anneler orta diizeyde sosyal izolasyona sahiptir. Aile yiki
degerlendirme 6lgegine iligkin sonuglar incelendiginde ise, anneler yiiksek diizeyde 121.89 (sd = 39.92) aile
yiikiine sahiptir. Annelerin aile yiikii degerlendirme dlgeginin alt boyutlarindan yetersizlik algisi puanlari (30.25)
diger alt boyutlara gére daha yiiksektir, bunu duygusal yiik (25.20) ve zaman gereksinimi (21.04) izlemektedir.

Analiz sonuglarina gore, anne yasi, ekonomik yiik (F = 2.684, p < .05 ) ve fiziksel yiik (F = 3.065, p < .05) alt
boyutlarinda anlamli farklilik olugturmaktadir. 20-29 yas araliginda annelerin ekonomik yiikii (15.84 + 7.13) en
diisiik, 50 yas ve lizeri annelerin ise fiziksel yiki (15.39 £ 7.41) en fazladir. Anne egitim diizeyi, aile yiikii
puanlarinda anlaml bir farklilik olusturmakta (F = 4.443, p < .001) annelerin egitim diizeyi arttik¢a aile yiikleri
azalmaktadir. Ekonomik yiik (15.21 + 2.27), fiziksel yiik (7.73 + 4.01), sosyal yiik (12.95 + 5.22) duygusal yiik
(23.04 + 10.50) ve zaman gereksinimi (16.30 + 5.43) alt boyutlarinda Giniversite mezunu annelerin aile yiikii en
azdir. Geliri giderden az olan annelerin aile yiikleri diger gruplara gore daha yiiksektir. Analiz sonucunda gelir
diizeyinin aile yiikii degerlendirme 6l¢eginin ekonomik yiik (F = 5.088, p < .01) ve fiziksel yiik (F = 3.991, p <
.05) alt boyut puanlarinda anlaml farklilik olusturmaktadir. Sahip olunan 6zel gereksinimli ¢ocuk sayisi artikga
annelerin aile yiikleri artmaktadir. Ozel gereksinimli ¢ocuk sayisi ii¢ olan annelerin aile yiikii (140.57 + 27.62)
ozel gereksinimli bir cocuga sahip annelere (124.80 + 40.44) gore daha fazladir. Ozel gereksinimli gocuga sahip
olmanin sosyal iletisimlerini etkiledigini belirten annelerin aile yiikleri (130.83 + 37.51) sosyal iletisimlerini
etkilemedigini belirten (107.16 £ 39.67) annelere gore daha yiiksektir. Ozel gereksinimli ¢ocuga sahip olmanin
sosyal iletisimlerini etkileme durumunun annelerin aile yiikiiniin yetersizlik algisi, fiziksel yiik, sosyal yiik,
duygusal yiik, zaman gereksinimi alt boyutlart ile toplam aile yiikii puanlarinda anlamli farklilik olugturmaktadir.
Ozel gereksinimli gocuga sahip annelerin esiyle sorun yasama durumlari aile yiikii puanlarmda anlamli farklihk
olusturmaktadir (t = 4.546, p <.001). Esiyle sorun yasayan annelerin aile yiikleri esiyle sorun yagamayanlara gore
daha ytiiksektir (bk. Tablo 3).
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Tablo 3
Aile Yiikiiniin Cesitli Degiskenler A¢isindan Analiz Sonuglar
5 5 Ekonomik yiik Yetersizlik algist Fiziksel yiik Sosyal yiik Duygusal yiik Zaman gereksinimi Toplam
i 5
iy D
éﬂ S X sd F p X sd F p X s F p X sd F p X sd F p X s F p X sd F p
20-29 1584 7.13 2954  8.60 10.18 6.69 16.93 12.99 24.87 15.38 21.36 8.70 118.75 49.85
30-39 16.76 5.20 3030 882 11.63 5.70 13.84 597 2438 1158 20.13 7.62 117.07 33.71
L 40-49 1945 7.6 2684 098 3555 1118 009 962 1405 1002 3065 029 y594 g5 2622 052 p56) 1367 0372 774 5155 1163 0323 809 15793 437 0864 461
50 yas + 17.43 7.47 3091 936 1539 7.41 1891 7.56 2430 10.07 21.82 885 12452 28.40
Okuryazar 2454 568 3045 1255 1532 941 17.54 6.71 26.54 12.68 22.00 850 131.62 33.32
lkokul 18.62 6.98 3316  8.40 11.80 6.47 15.68 5.79 26.02 14.90 23.68 13.06 127.62 39.93
2 Ortaokul 17.34 623 .320 .000 3308 572 5759 .000 12.04 6.65 4526 .002 13.26 7.07 4.929 .001 23.10 11.75 0.916 .456 20.08 8.17 2533 .042 110.42 41.93 4.443 002
Lise 1591 7.07 26.02  10.38 7.73 401 12.95 522 23.04 10.50 16.30 543 102.26 31.42
Universite 1521 2.27 27.00 1058 1532 9.41 17.54 6.71 26.54 12.68 22.00 8.50 131.62 33.32
G;Z'"g'derde” 19.17 6.69 3083 947 1429 922 1613 9.27 25.28 13.94 2211 837 126.56 40.54
3 Gelirgideresit 16.22 6.60 5088 .007 30.11 10.12 0.807 .448 11.30 6.30 3.991 .020 15.75 7.39 0.747 .475 25.15 12.14 0.004 .996 20.27 10.85 1.218 .298 118.95 40.57 1.463 .234
Gf‘?z'lrag'derde” 1530 4.66 2723 698 9.84 423 1315 459 25.00 9.64 18.76 4.12 109.30 27.86
Ev hanmu 17.80 6.54 30.88 9.28 12.93 805 16.08 8.44 25.16 12.82 21.43 9.65 123,68 39.22
4 Comor 1670 vas 1327 186 So0 oGr 2527 012 105 Lo 1497 36 [2op e 1569 119 52p0 12y 0111 912 TS S0 1569 119 o0l el 1713 088
Evet 17.78 6.38 3197 916 13.79 8.38 17.62 6.56 28.30 12.14 22.23 10.00 130.83 37.51
5 Hayir 1720 718 9983 B4 5741 g74 3161 002 1574 g5g 2591 010 1565 gg1 4109 000 5508 1533 4374 000 1q48 797 2200 029 147 4g 3967 4017 .000
Evet 1952 6.13 3361  7.00 15.41 10.16 19.27 6.85 30.81 12.95 2438 12.15 38.03 512
® Hayir 16.70 2653 009 5506 qgpq 3195 002 114 gag 3234 001 154 gog 3980 000 o505 15 4065 000 1g5; ;g 3244 001 550, 55 4.546.000

Not: 1 = Anne yas1, 2 = Anne egitim diizeyi, 3 = Gelir diizeyi 4 = Ozel gereksinimli gocuga sahip olmak sosyal iletisiminizi etkiledi mi? 5 = Ozel gereksinimli bir gocuga sahip olmak sosyal iletisiminizi etkiledi mi? 6 =
Ozel gereksinimli bir gocuga sahip olmak esinizle sorun yasamamza neden olur mu?

Sahin vd.

2025, 26(1)



OZEL GEREKSINIMLI COCUGA SAHIP ANNELERIN SOSYAL IZOLASYON DURUMLARI ILE AILE YUKLERININ 74
DEGERLENDIRILMESI

Tablo 4 analiz sonuglarina gore, 40-49 yas annelerinin sosyal izolasyonlar yiiksek (24.67 £ 10.32), 50
yas ve iizerinde yasa sahip annelerin sosyal izolasyonlar1 (21.52 + 9.22) en diisiiktiir. Anne egitim diizeyi sosyal
izolasyon puanlarinda anlamli farklilik olusturmustur (F = 4.011, p < .01). Universite mezunu annelerin sosyal
izolasyon diizeyleri en diisliktiir (19.26 £ 6.54). Gelir diizeyi annelerin sosyal izolasyon diizeylerinde anlamli
farklilik olusturmamustir (F = 4.011, p < .01). Annelerin sahip olduklar1 6zel gereksinimli ¢ocuk sayis1 arttik¢a
sosyal izolasyon diizeyleri artmakta ve bu durum sosyal iletisimlerini etkilemektedir. Esiyle sorun yasayan
annelerin sosyal izolasyon diizeyleri yiiksek (25.38 + 9.89) olmasina ragmen bu durum sosyal izolasyon
diizeylerinde anlamli farklilik olusturmamaktadir (F = 1.961, p > .05).

Tablo 4
Sosyal Izolasyonun Cegitli Degiskenler A¢isindan Analiz Sonuclar

Degiskenler Degisken kategorileri X+S8S
20-29 yas 27.21+£11.47
30-39 yas 20.43 +£8.13
Anne yast 40-49 yas 24.67 +£10.32
21.52 £9.22
50 yas ve lizeri F = 4.346
p = .006
Okur yazar degil 21.54+£9.94
Ilkokul 24.32 +11.05
Ortaokul 27.77+9.91
Anne egitim diizeyi Lise 20.75 +8.56
19.26 £ 6.54
Universite F=4.011
p =.004
Gelir giderden az 2430+11.11
Gelir ve gider esit 22.76 +£9.03
Gelir diizeyi 18.69 £5.12
Gelir giderden fazla F =1.958
p=.144
1 21.81+9.42
2 28.51+9.84
Sahip olunan 6zel gereksinimli ¢ocuk sayisi 28.85+12.92
3 F =6.998
p =.001
Evet 24.68 +£9.25
Ozel gereksinimli gocu@a sahip olmak sosyal 20.76 +£10.62
iletisiminizi etkiledi mi? Hayir t=2.605
p =.010
Evet 25.38 +£9.89
Ozel gereksinimli cocuga sahip olmak esinizle sorun 22.24 +£9.86
yasamaniza sebep oluyor mu? Hayir F=1.961
p =.051

Tablo 5’e gore anne yasi, anne egitim diizeyi, gelir diizeyi, sahip olunan 6zel gereksinimli ¢ocuk sayisi,
ozel gereksinimli cocuga sahip olmanin sosyal iletisimi etkileme ve esle sorun yasanmasina sebep olma durumu
sosyal izolasyondaki toplam varyansin %14 {inii (F = 5.061, R? = .149) ve aile yiikiinde varyansin %22’sini (F =
8.206, R? = .222) acgiklamaktadir.

Sosyal izolasyonun onem sirasina gore yordayicilart 6zel gereksinimli ¢ocuga sahip olmanin sosyal
iletisimi etkileme durumu (8 = —.223, p = .008) sahip olunan 6zel gereksinimli gocuk sayisi (8 =—.215, p =.003)
ve anne yasidir (f = —.200, p = .009). Diger taraftan aile yiikiiniin 6nem sirasina gore yordayicilari, anne egitim
diizeyi (f = —.240, p =.003), 6zel gereksinimli cocuga sahip olmanin sosyal iletigimi etkileme durumu (f = —.228,
p = .005), 6zel gereksinimli ¢gocuga sahip olmanin esle sorun yasanmasina sebep olma durumu (S = —.198, p =
.012), sahip olunan 6zel gereksinimli gocuk sayisi (f =—.169, p =.016)’dur.
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Tablo 5
Sosyal Izolasyon Ve Aile Yiiklerinin Yordayicilar:
Sosyal izolasyon Aile yiikii
Yordayicilar 7 T b = R2 7 . 0 = RD
Anne yas1 -200 -2.646 .009 -042 -586 .558
Anne egitim diizeyi -.145 -1.766  .079 -.240 -3.059 .003
Gelir diizeyi -122 -1.502 135 -092 -1.182 .239
Sahip olunan 6zel gereksinimli gocuk 215 2979 003 169 -2.441 016
say1st 5.061 .149 8.206 .222
Ozel gereksinimli ocuga sahip olmak ——_553 5677 oog -208 -2.850 005
sosyal iletigiminizi etkiledi mi?
Ozel gereksinimli gocuga sahip olmak
esinizle sorun yagamaniza sebep -.014 .165 .869 -198 -2.527 .012
oluyor mu?
Tartisma

Aile sistemleri teorisi, aileyi bir biitiin olarak ele aldigimizda aile yasamini anlamanin miimkiin oldugunu
belirtmektedir. Aileden birinin sorunu diger aile bireylerini de ilgilendirmektedir. Ailede anne-baba-¢ocuk
iligkisinde tim bireyler birbirini etkilerken, ebeveynlerin ¢ocuklarina yonelik tutum ve davranislar1 da ortaya
cikmaktadir. Cocuk iizerindeki etkinin onun tiim yasamini etkileyecegi sdylenebilmektedir (Ozyiirek, 2022).

Aragtirma sonuglarma gore, ¢alismaya katilan annelerin aile yiikii 121,89 (sd = 39,92) ile yiiksek
diizeydedir. Literatiirde 6zel gereksinimli cocugun aileye yiik olusturdugu belirtilmektedir (Y1ldirim-Sari, 2007;
Yildirim-Sar1 & Basbakkal, 2008; Bahar vd., 2009). Aile yiikii degerlendirme 6lgeginin alt lgeklerinden biri olan
yetersizlik algist puanlar1 diger alt 6lgeklere gore daha yiliksek bulunmus, bunu duygusal yiik ve zaman gereksinimi
izlemistir (Altug-Ozsoy vd., 2006; Cifci, 2021; Yildirim-Sar1, 2007; Yildirim-Sar1 & Basbakkal, 2008; Turan-
Giirhopur & Isler-Dalgig, 2017; Zabun-Sever, 2019).

20-29 yag araligindaki annelerin ekonomik yiikii en diisiik, 50 yas ve tizeri katilimct annelerin ise fiziksel
yiki en yiiksektir. Isikli (2022) tarafindan yapilan arastirmada 6zel gereksinimli ¢ocuga sahip annelerin
hissettikleri aile yiikiiniin genel diizeyleri ve alt 6l¢eklerine gore, 41-50 yas grubundaki annelerin hissettikleri aile
yikil en diisiik bulunmustur. Bu yas grubundaki anneler, annelik deneyimlerini arttirmis, 6zel gereksinimli
¢ocuguyla ilgili bircok sorunun iistesinden gelmis, ekonomik, sosyal, fiziksel ve duygusal yiikler, engellilik ve
zaman gereksinimlerine iliskin birgok sorunun iistesinden gelmistir. Yas arttikca fiziksel kapasitenin azalmasi, yas
arttikca fiziksel yiikiin de artmasini agiklayabilir.

Aragtirmaya katilan annelerin egitim diizeyi aile yiikii puanlarinda anlamli bir farkliliga neden olmustur.
Annelerin egitim diizeyi arttik¢a aile yiikleri azalmistir. Universite mezunu annelerin aile yiikii, ekonomik yiik,
fiziksel yiik, sosyal yiik, duygusal yiikk ve zaman gereksinimi alt Ol¢eklerinden aldiklar1 puanlar en diisiik
diizeydedir. Zabun-Sever (2019) tarafindan yapilan arastirmada okuryazar annelerin ekonomik yiik diizeyi diger
gruplara gore daha yiiksek bulunmustur. Lise alt1 egitime sahip ebeveynlerin ¢ogunlugunun aile yiikiiniin yiiksek
oldugu belirlenmistir. Ebeveynlerin egitim diizeyi arttik¢ca bakim yiikleri azaldigindan aile yiikii de azalmistir
(Kuwari, 2007). Isikl1 (2022) tarafindan yapilan arastirmada aile yiikiinii en az ilkokul mezunu annelerin hissettigi
bulunmustur. Egitim diizeyi yiiksek olan ebeveynler, egitim ve gelir diizeylerinin yiiksek olmasi nedeniyle engelli
¢ocuklarin bakimi konusunda daha fazla bilgi sahibi olacak ve duruma daha bilingli yaklasacaklardir.

Geliri giderinden az olan annelerin aile ytikleri diger gruplara gére daha yiiksektir. Analiz sonucunda gelir
diizeyinin aile yiikii degerlendirme 6lgeginin ekonomik yiik ve fiziksel yiik alt 6l¢ek puanlarinda anlamli farkliliga
neden oldugu bulunmustur. Zabun-Sever (2019) ¢alismasinda annelerin algilanan gelir durumuna gore aile yiikii
Olceginin ekonomik yiik, sosyal yiik ve zaman gereksinimi boyutlarinda anlamli farklilik tespit etmistir. Isikli'nin
(2022) calismasinda 6zel gereksinimli ¢ocuga sahip annelerin aile yiikiiniin aylik gelire gore anlamli farklilik
gosterdigi ortaya ¢ikmigtir. Ailenin geliri azaldik¢a annelerin yasam kosullarindaki sorunlarin artmasi ailenin
yukiinii daha da artirirken, gelir diizeyi arttik¢a ailenin ¢ocuklarma sagladigi bazi olanaklarin artmasina neden
olabiliyor. Bu sonug, zihinsel engelli ¢cocuklara yonelik terapi, 6zel egitim ve 6zel araglara duyulan ihtiyacin
ailelere ekonomik yiik getirdigini ve dolayisiyla aile yiikiiniin artmasina yol actigin1 gdstermektedir.
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Ozel gereksinimli gocu@a sahip olmanin sosyal iletisimini etkiledigini belirten annelerin aile yiikii, sosyal
iletisimini etkilemedigini belirten annelere gore daha yiiksektir. Ozel gereksinimli bir gocu@a sahip olmanin sosyal
iletisim iizerindeki etkisi, aragtirmaya katilan annelerin yetersizlik algisi, fiziksel yiik, sosyal yiik, duygusal yiik,
zaman gereksinimi alt dl¢ekleri ve toplam aile yiikii puanlarinda anlamli bir farkliliga neden olmustur. Zamaninin
biiytik bir kismini1 6zel gereksinimli gocuguyla geciren annelerin sosyal iligkilere ayiracak vakitleri olmamaktadir.
Kirikkale ilinde 6zel egitim merkezlerine devam eden ¢ocuklari olan annelerin ¢ogu ¢ocuklariyla birlikte okulda
beklemekte ve dersler bitince onlarla birlikte eve donmektedir. Bu nedenle sosyallesmeye zaman
bulamamaktadirlar.

Calismada 6zel gereksinimli gocuga sahip annelerin esleriyle sorun yasama durumu aile yiikii puanlarinda
anlamli bir farkliliga neden olmustur. Esiyle sorun yasayan annelerin aile yiikii, esiyle sorun yasamayan annelere
gore daha yiiksektir. Ozel gereksinimli ¢ocuga sahip ailelerle yapilan bazi arastirmalar bu ailelerde evlilik
uyumunun diisiik oldugunu ve boganma oraninin yiiksek oldugunu ortaya koymustur (Bristol vd., 1988; Floyd &
Zmich, 1991; Ozkan & Sunal, 2020; Sentiirk & Varol-Saracoglu, 2013). Ustiin (2018) tarafindan yapilan
aragtirmada 0zel gereksinimli ¢ocuklarin babalarinin, c¢ocuklarinin engelliligini kabullenmemesi nedeniyle
ebeveynler arasinda sorun yasandigi tespit edilmistir. Cangur ve digerleri (2013) bedensel ve/veya zihinsel engelli
bireylerin ailelerinin sosyal hayata katilimlarini karsilagtirmali olarak degerlendirdikleri ¢alismada engelli
bireylerin ailelerinin esleriyle iletisiminde %14,1 oraninda gerileme tespit etmislerdir. Ozel gereksinimli gocugun
aile yasamina getirdigi ilave stresler, aile i¢i ve aile dis1 iligkileri olumsuz etkilemekte, bircok ebeveynin kaygi ve
depresyon diizeylerinin artmasi nedeniyle evlilik iliskilerinde bozulma, kisisel uyumlarinda azalma yasanmaktadir
(Girli vd., 2000).

Cocugun davranis sorunlari nedeniyle sosyal destek aglarinin azalmasi aileyi ige doniik hale getirmekte,
bu da aileyi psikolojik olarak etkilemektedir (Yassibas vd., 2019). Ozel gereksinimli cocugun anneleri sosyal
yasamda Otekilestirilme, diglanma, acima, asagilanma, alay edilme ve ayrimecilik gibi durumlarla
karsilasabilmektedir. Bu tiir olumsuz durumlar annelerin ve 6zel gereksinimli ¢ocuklarin giinliik yasamin
etkilemektedir (Zafer, 2022). Arastirmadan elde edilen sonuglara gore 6zel gereksinimli ¢ocuklarin anneleri orta
diizeyde sosyal izolasyon yasamistir. Ozel gereksinimli ¢ocuklarin aileleri iizerinde yapilan arastirmalar, bakim
yikiiniin ¢ogunlukla annelerde oldugunu ve annelerin evde ¢ocuklarla daha fazla zaman gecirmeleri nedeniyle
akraba, komsu ve arkadas ¢evresinden daha fazla sosyal destege ihtiya¢ duyduklarini gdstermektedir (Deveci &
Ahmetoglu, 2018). Yiiksel ve Tanriverdi'ye (2019) gore aileler, sosyal ¢evrelerinin kendilerini anlamadigin,
anlayis gostermediklerini ve destek vermediklerini hissetmekte, bu da kendilerini diglanmis ve yalniz
hissetmelerine neden olmaktadir.

Zafer (2022) tarafindan yapilan aragtirmada 6zel gereksinimli ¢ocuga sahip ailelerin sosyal sorunlari;
sosyal gevreye girmekte zorluk yasamalari ve kendilerini toplumdan soyutlamalaridir Ustiin (2018) tarafindan
yapilan arastirmada, 6zel gereksinimli ¢ocuga sahip ailelerin, gevrelerindeki kisiler tarafindan damgalanma,
su¢lanma ve diglanma karsisinda sosyal ortamdan uzaklastiklari ve kendilerini yalniz hissettikleri ortaya ¢ikmistir.
Kinnear ve digerleri (2016) otizmli ¢ocuga sahip ailelerde damgalanmanin nasil etkiledigini incelemis ve engelli
¢ocuga sahip ailelerin neredeyse yarismnin g¢ocuklarinin engellilik durumlarindan kaynaklanan davranislari
nedeniyle arkadaslari ve aileleri tarafindan dislandigini tespit etmistir. Yiiksel ve Tanriverdi (2019) tarafindan
yapilan arastirmada aileler, bebeklik doneminden itibaren ¢ocuklarinin farkli oldugunu g¢evrenin anladigini ve
ozellikle ¢ocuklarina tan1 konulduktan sonra yalnizlastiklarini, yakin ¢evrelerinden yeterli destek alamadiklarim
belirtmislerdir. Ozellikle gocuklarmin biiyiimesiyle birlikte sosyal gevreleriyle eskisi gibi bulusamadiklarini,
sosyal ortamlara katilamadiklarin1 ifade etmislerdir. Benzer sekilde diger arastirmalarda da cocuklar1 6zel
gereksinimli olan aileler diglanma, damgalanma gibi kaygilar nedeniyle bazen kendilerini sosyal hayattan,
insanlardan ve iletisimden uzaklastirmakta, sosyal izolasyona maruz kalmaktadirlar (Aslan & Seker, 2011; Mese,
2013). Bu ¢alismadaki annelerin sosyal izolasyon diizeylerinin orta diizeyde olmasi, annelerin ¢cogunun giin boyu
¢ocuklariyla birlikte ev disinda rehabilitasyon merkezlerinde vakitlerini bekleyerek gecirmeleri ve giiniin biiyiik
boliimiinde benzer sorunlar1 olan annelerle birlikte olmalarindan kaynaklanabilir.

Calismamizda 40-49 yas aras1 katilime1 annelerin sosyal izolasyonu yiiksek iken, 50 yas ve iizeri katilimci
annelerin sosyal izolasyonu en diisiik diizeydeydi. Bir baska bulgu ise aragtirmaya katilan iiniversite mezunu
annelerin sosyal izolasyon diizeylerinin en diisiik olmasidir. Quine ve Palh (1991) tarafindan yapilan arastirmada
annenin egitim diizeyi arttikga engelli ¢ocuga sahip olmanin olumsuz etkilerinden kendisini daha kolay
koruyabildigi ve daha az stres yasadig: tespit edilmistir. Bunun nedeni {iniversite mezunu annelerin engellilik
nedenleri hakkinda daha fazla bilgiye sahip olmalari, bas etme becerilerinin daha iyi olmasi, ev diginda calistiklari

Sahin vd. 2025, 26(1)



OZEL GEREKSINIMLI COCUGA SAHIP ANNELERIN SOSYAL IZOLASYON DURUMLARI iLE AILE YUKLERININ 77
DEGERLENDIRILMESI

icin baska insanlarla daha fazla vakit gegirmeleri olabilir. Egitim diizeyi diisiik annelerin evde daha fazla ¢ocuk
bakmak zorunda kalacagi ve bakim yiiklerinin daha fazla olabilecegi diisiiniilebilir.

Gelir diizeyi annelerin sosyal izolasyon diizeylerinde farklilik yaratmamistir. Annelerin 6zel gereksinimli
cocuklarinin sayisi arttikca sosyal izolasyon diizeyleri de artmakta, bu da sosyal iletisimlerini etkilemektedir.
Esleriyle sorun yagayan annelerin sosyal izolasyon diizeyleri yiiksek olmasina ragmen bu durum onlarin sosyal
izolasyon diizeylerinde anlamli bir farklilik yaratmamaktadir. insan sosyal bir varlik oldugundan sosyal bir cevre
icerisinde yagarlar. Sosyal ortamda aile, akraba ve arkadaslariyla iletisime dayali iliskiler kurarlar. Bu nedenle
insanlarin hem bireysel hem de toplumsal olarak gelisebilmeleri i¢in kisileraras: iliskilere ihtiyaglari vardir.
Insanlarin bu tiir iliskilerden yabancilasmas1 ve izolasyonu onlarin sosyal izolasyon yasamasma neden olur
(Duyan, 2007). Yiiksel ve Tanrtverdi (2019) tarafindan yapilan arastirmada, 6zel gereksinimli ¢ocuga sahip
ailelerin kendilerini yorgun, sosyal olarak diglanmis ve yalitilmis hissettikleri ve bu nedenle bu sorunlarla bag
edebilmeleri i¢in ¢ok yonlii sosyal programlarla desteklenmesi gerektigi sonucuna varilmstir.

Sonuc¢

Aragtirma sonuglarina gore, ¢aligmaya katilan annelerin orta diizeyde sosyal izolasyona ve yiiksek
diizeyde aile yiikiine sahip oldugu goriilmiistiir. Arastirmada 6rneklem grubunun tamamint annelerin olusturmasi
ve aile ylikiinlin olduk¢a fazla olmasi dikkat ¢ekmektedir. Tiirk aile yapisinda ¢cocugun bakimindan birinci
derecede anne sorumludur. Arastirmada 6zel gereksinimli bir ¢ocuga sahip olunmast durumunda bakim vermede
birincil rolii annenin iistlendigi ortaya ¢ikmistir. Sosyo-demografik dzelliklerden annenin yasi, egitim diizeyi ve
gelir diizeyi Aile Yiikii alt 6l¢eginde farkliliklara neden olmustur. Ayrica annenin egitim diizeyi sosyal izolasyon
puanlarinda anlamli farklilik yaratmistir. Bu arastirmanin sinirliliklar su sekildedir:

1. Arastirma Kirikkale'de yasayan annelerle sinirlidir.

2. Ozel gereksinimli gocuga sahip annelerin aile yiikii ve sosyal izolasyon durumlari, veri toplama aracinda
yer alan degiskenlerle sinirli kalmstir.

Calismadan elde edilen sonuglara gére su onerilerde bulunulabilir;

1. Ozel gereksinimli ¢ocuga sahip annelerin bakim vyiikiiniin azaltilmasi amaciyla yerel yonetimler
tarafindan sosyal destek hizmetleri olusturulmalidir (zamandan tasarruf saglayacak, annelerin ¢ocuklarini
belirli giinlerde birakabilecekleri ve kendilerine zaman ayirabilecekleri bakim hizmetlerinin
olusturulmasi)

2. Geng anneler ve egitim diizeyi diisiik anneler igin sosyal izolasyon daha fazla oldugundan evde bakim
hizmetleri giiclendirilmeli, annelere egitim ve danigmanlik hizmeti verilmelidir,

3. Ozel gereksinimli cocugu olan anneler bir araya getirilerek sosyal etkilesimde bulunabilecekleri iletisim
aglart kurulmali,

4. Toplumda 6zel standart gereksinimlere sahip cocuklarin ve ailelerinin ihtiyag ve istekleri ilizerine
calismalar yapilmalidir.
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Abstract

Introduction: The high family burden in families with children with special needs causes social isolation. The
current research was conducted as a descriptive study to determine the family burden and social isolation status of
mothers of children with special needs and the influencing factors.

Method: The researchers conducted the present study on 180 Turkish mothers selected by convenience sampling
and collected data using the "Information Form," "Social Isolation Scale," and "Family Burden Assessment Scale
for Families of Children with Intellectual Disability." They performed data analysis using the program SPSS. The
study, which examined the social isolation status and family burdens according to some demographic variables,
calculated skewness and kurtosis values. Since the results showed that the distributions were within acceptable
limits, the researchers used ANOVA and t-test analysis to compare the means and multiple regression analysis to
determine the possible predictors of the total scores from the scales.

Findings: The findings showed that respondent mothers had a moderate level of social isolation and a high level
of family burden. With an increase in respondent mothers' age and education level, their social isolation levels
decreased. Furthermore, with an increase in respondent mothers' education level, family burden decreased.
However, with the increasing number of children with special needs respondent mothers had, their family burden
increased. The family burden of respondent mothers who reported that having children with special needs caused
them to experience problems with their social communication and spouses also increased.

Discussion: The impact of having a child with special needs on social communication and the number of children
with special needs are important predictors of both social isolation and family burden.
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SPECIAL NEEDS

Introduction

Technological advancements in the last 30 years have increased the survival rates of children with preterm
birth and congenital and genetic chronic diseases while decreasing abnormalities with early diagnosis (Wise,
2012). Despite this, more than 100 million children worldwide have at least one type of disability (World Health
Organization [WHQ], 2018).

Every mother dreams of her unborn child during pregnancy. This period of psychological preparation
combined with joy, anxiety, and worry is a normal process. The process accepted as natural includes the desire to
have a perfect child or the fear of the birth of an infant with a disability. The birth of an infant with special needs
or the emergence of a special need in the following years can destroy mothers’ dreams about their children (Un-
Sen, 2021). The birth of a child with an abnormality or the presentation of special needs being diagnosed as a
disability is a crisis in which parents’ expectations are turned upside down. When parents learn that their child has
a disability, they experience mixed emotions. Various models explain the reactions of families. The most well-
known of these is the Stage Model, which assumes that families pass through various stages and reach the stage
of acceptance and adaptation (Coskun & Akkas, 2009). The general reactions of parents can be grouped as follows:
shock, denial, suffering and depression, feelings of guilt, anger, bargain, and acceptance. Shock is the first reaction
displayed by parents when they learn that they have a child with disability because their family is faced with a
situation that they have not expected and for which they have not been prepared. Crying, lack of response, and
feelings of helplessness generally characterize this state (Sen & Yurtseven, 2007). Denial, which is a defense
mechanism is caused by fear of facing something that is unknown. Concern about the child’s future,
discontentment, and anticipation of the responsibilities that need to be assumed may cause the family to deny that
the child is special needs (Smith & Dukes, 2007). Having a child with special needs means the destruction of
parents’ dreams of their ideal child (Schmitke & Schlomann, 2002). Feelings of guilt may occur intensely in every
family. Parents’ thoughts that they have caused their child to be special needs or that they are being punished by
God for some mistakes they have made generally cause guilt (Smith & Dukes, 2007). Anger can be a major
obstacle to parents’ acceptance of their child. Anger is generally seen in two ways. In the first way, parents ask
each other, “Why us?” This type of anger is generally accepted to be a healthy response (Darica et al., 2000). In
the bargaining phase, parents try to bargain or negotiate a compromise. Their reasoning is that if they put enough
effort, then their child will somehow get better. At the acceptance stage, parents are able to discuss their child’s
condition more readily. They manage to balance love and intention to encourage independence. Presently, they
have the ability to discuss their child’s condition openly; parents at this phase voluntarily collaborate with
professionals to set a realistic plan for their child (Ujianti, 2018).

Parental reaction to a disability is highly individualistic. Each parent responds in his/her own way.
Different approaches related to reactions of parents when they have a child with disability exist: psychodynamic
approach, functionalist approach, psychosocial approach, and interactionist approach (Cavkaytar et al., 2008).
According to Duvall's family life cycle model, families cannot fulfill certain characteristics at each stage of the
life cycle due to their children's developmental delay. In a family with a school-age child in the life cycle, the child
starts school, and however, some changes in their lives must be seen. However, in families with special needs
children, this situation does not happen as in families with healthy children (Yildirim-Sari, 2007). According to
family development theory, the family changes and develops as long as it can adapt to changes at each stage.
Family systems theory argues that family life can be understood when the family is seen as a whole. The problem
of one family member concerns other family members (Aydogdu, 2020). In the bioecological model developed by
Bronfenbrenner (1986), it is impossible to consider an individual independently of his/her environment. The
bioecological model states that supporting the development of an individual cannot be possible only through
interventions to the individual and that development takes place through the interaction of all layers from the center
to the periphery. Living with a child with autism spectrum disorder affects family members, the family's
environment, and society socially (Aydilek-Ciftci et al., 2023).

Children with special needs are children who differ significantly from the norms in different
developmental areas, such as their physical characteristics and learning abilities, who cannot benefit from general
education services sufficiently, and who need individualized education programs and special education (Eripek,
2009). Children with special needs need basic health services (immunization, nutrition, growth monitoring, etc.),
like all children, and rehabilitation services that require special expertise (language and speech therapy, movement
and exercise, occupational therapy, etc.) (Oddy & Siva-Ramos, 2013).
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These individuals who need special education differ significantly from their peers without measurable
special needs in terms of cognitive, physical, and language development, social life, and emotional development
due to various reasons that occur before, during, or after birth (Baykog, 2011). Therefore, families are faced with
intense care burdens. Providing care for parents requires great time and attention. This can sometimes become
more stressful (McCann et al., 2012). The need for continuous care, supervision, and continuous medical service
for these children causes the need for more effort and resources (Carlson & Miller, 2017; Dehghan et al., 2016;
Donley et al., 2018). Parents whose children are labeled/stigmatized as abnormal can become alienated from social
environments, such as work and a circle of friends, become increasingly socially isolated, and their burden of care
increases.

Grand and Sainsbury described family burden for the first time. They stated family burden as negative
costs for families (Colak & Kahriman, 2023). Objective burden is the observable and verifiable aspect of family
burden such as economic difficulties, loss of income, restrictions in daily life and social activities, tensions in the
home environment, and negative effects on the family members.

Such families have high visible and invisible family burdens. The visible burden is the observable and
verifiable aspect of family burden such as economic difficulties, loss of income, restrictions in daily life and social
activities, tensions in the home environment, and negative effects on the family members. The invisible burden is
the level at which family members are disturbed by difficulties related to the care of children and the level of
emotional distress. It also expresses various psychological reactions of relatives, such as disappointment, and
depression (Hassan et al., 2021). Studies have revealed that mothers spend more time providing care and bear the
burden of care more. These studies have also found that such parents experience more stress than parents who do
not have children with special needs (Donley et al., 2018; Estes et al., 2013; Hayes & Watson, 2013; Rathe et al.,
2019). Mothers affect their children's behavior and health status more significantly than fathers (Heller et al.,
1997). Accordingly, mothers experience physical and mental disorders and isolate themselves from social life
(Altug-Ozsoy et al., 2006; Yildirrm-Sari, 2007). Considering the family burden of parents of individuals with
special needs, they experience social and emotional loneliness, perceive inadequate social support, and are exposed
to social isolation (Ari-Durmus & Yesilyaprak, 2019). A study by Sarihan (2007) revealed that the loneliness
scores of parents of individuals with special needs were higher than those of parents of typically developing
individuals. Saleem’s (2024) study investigated the relationship between caregiver burden, perceived social
support, psychological distress, and loneliness among mothers of children with intellectual disability and found a
significant positive relationship between caregiver burden and psychological distress; caregiver burden predicts
psychological distress.

Sivrikaya and Tekinarslan (2013) examined the relationship between family stress, social support, and
family burden of mothers with children with intellectual disabilities. They found a negative relationship between
the social support perceived by mothers and stress and determined that family burdens decreased as the perceived
social support levels of mothers increased.

Caligskan and Bayat (2015) determined that most mothers of children with intellectual disabilities received
help from their spouses in child care, no one else helped them, and their situation negatively affected their
relationships with friends, relatives, and neighbors. Thus, it is inevitable for them to experience social isolation.
Another study by Zabun and Tag-Arslan (2021) found that the family burden and the level of expressed anger were
higher in mothers with low income. They also found that family burden was higher in mothers of severely mentally
retarded children.

Colak and Kahriman (2023) conducted a study to determine the family burden and quality of life of
parents with children with disabilities. The study determined that mothers experienced the emotional burden most
commonly, while fathers experienced the burden of the inadequacy perception most frequently and mothers had
higher family burdens and a lower quality of life than fathers.

While some studies in the literature have examined the family burden and social isolation of families with
children with special needs separately, no study has examined both together. In line with this purpose, answers to
the following questions were sought.

1. Do the family burden and social isolation levels of mothers with children with special needs differ
significantly according to age?

2. Do the family burden and social isolation levels of mothers with children with special needs differ
significantly according to the mother's education level?
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3. Do the family burden and social isolation levels of mothers with children with special needs differ
significantly according to their income level?

4. Do the family burden and social isolation levels of mothers with children with special needs differ
significantly according to the mother's working status?

5. Do the family burden and social isolation levels of mothers with children with special needs differ
significantly depending on whether they affect their social communication?

6. Do the family burden and social isolation levels of mothers with children with special needs differ
significantly depending on whether they have problems with their spouses?

Method
Research Design

The present study used a "scanning model" to evaluate the social isolation status and family burden of
mothers with children with special needs. This research is a descriptive study and was designed in a survey model
in order to evaluate the family burdens and social isolation levels of mothers with children with special needs. In
descriptive studies, the situation subject to the research is tried to be described in detail and completely. Survey
models are studies that describe a past or current situation as it is (Biiyiikoztiirk, 2014). In survey research, the
phenomenon, person, situation, event, or object is tried to be explained by taking into account their own conditions
and as they are (Karasar, 2016). The study preferred the survey model to reveal the possible variables in detail in
order to evaluate the family burdens and social isolation levels of mothers with children with special needs.

Study group and participants

The researchers conducted the study at three special education centers in a province with a population of
276.275, which is close to the capital, in the west of Turkey. They employed convenience sampling to determine
study participants and included mothers who reported voluntariness in participation in the study. To carry out the
study between April and June 2022, the researchers obtained necessary legal permissions from the scale authors
via e-mail and permission from the Non-Interventional Research Ethics Committee of Kirikkale University.

The researchers delivered the Social Isolation and Family Burden Assessment Scale to mothers who
volunteered to participate in the study through the institutional staff. They sent forms to 190 mothers and included
180 forms filled out correctly and completely in the analysis. Since most mothers tended to wait for their children
in the institution, the researchers collected data through face-to-face interviews.

The researchers reached one hundred ninety mothers and included a total of 180 forms, filled out correctly
and completely, in the analysis.

According Table 1, one hundred eighty mothers of children with special needs in the diagnostic groups
of intellectual disability (5.6%), autism spectrum disorder (65.6%), Down syndrome (15%), and cerebral palsy
(13.8%) participated in the study. Most children were male (63.3%), and their average age was 11.78 (sd = 4.64).
Of the respondent mothers, 36.1% were in the 30-39 age range, and 34.4% were primary school graduates. Almost
half of the respondent mothers (47.8%) had income less than their expenses. The vast majority (78.9%) had one
child with special needs and were housewives (88.9%). Moreover, while most respondent mothers (62.2%) stated
that having such a child affected their social communication, they indicated that this situation did not cause
problems with their spouses (69.4%).

Data Collection

To collect data in the study, the researchers used the "Information Form," "Social Isolation Scale," and
"Family Burden Assessment Scale for Families with Mentally Disabled Children™ to obtain information about
children with special needs and their mothers.

Information Form
It is a 10-question form prepared to obtain descriptive information about children and their mothers.
Saocial Isolation Scale

Social isolation is a phenomenon characterized by few or no social relationships. However, social isolation is
known as exclusion from social relationships rather than the individual's preferences and perceptions of social
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relationships. The scale evaluates individuals' social isolation. It is a 14-item Likert scale developed by Celikbas
and Tatar (2021). The scoring of the scale is between 1 and 5. The scale is a 5-point Likert scale and is scored
between 1 and 5. The alpha value of the scale is 0.92 and is found to be 0.956 in this study. There is no sub-
dimension in the scale, and the lowest score is 5 points, while the highest score is 70 points. Additionally, the
development studies of the scale examined the relationship between social isolation, loneliness, and depression
and found that social isolation was highly correlated with both loneliness measurement and depression
measurement. High scores from the scale indicate a high level of social isolation.

Table 1
Introductory Features of Children with Special Needs and Their Families (n = 180)
Features Variables n (%)
Mental disability 25 (5.6)
Diagnostic arou Autism spectrum disorder 103 (65.6)
g group Down syndrome 27 (15)
Cerebral palsy 25 (13.8)
Girl 66 (36.7)
Child’s gender Boy 114 (63.3)
Child’s average age year X (sd)  11.78 (4.64)
20-29 years 33(18.3)
R 30-39 years 65 (36.1)
Mother’s age 40-49 years 59 (32.8)
50 years and above 23 (12.8)
Iliterate 11 (6.1)
Primary school 62 (34.4)
Mother’s education level Secondary school 35(19.4)
High school 49 (27.2)
University 23 (12.8)
Income less than expenses 86 (47.8)
Income level Income equal to expenses 81 (45.0)
Income more than expenses 13 (7.2)
1 142 (78.9)
Number of children with special beeds 2 31(17.2)
3 7(3.9)
Has having a child with special needs affected your social Yes 112 (62.2)
communication? No 68 (37.8)
Does having a child with special needs cause you to experience  Yes 55 (30.6)
problems with your spouse? No 125 (69.4)

Family Burden Assessment Scale for Families of Children with Intellectual Disability

The scale developed by Yildirim-Sar1 and Bagbakkal (2008) consists of 43 items and six subscales. It is
scored in a 5-point Likert format and with numerical values between 1-5. The scale consists of six subscales:
economic burden, perception of inadequacy, physical burden, social burden, emotional burden, and time
requirement. A score between 43-215 can be obtained from the scale, the cut-off point is 97 points according to
the ROC analysis; those who score 97 and above are classified as having a high family burden, and those who
score 96 and below are classified as having a low family burden. This study found the alpha value of the scale to
be 0.920.

Data Analysis

The researchers used the program SPSS for the data analysis. The study, which examined the social
isolation status and family burdens according to some demographic variables, calculated skewness and kurtosis
values and found that the skewness (0.708) and kurtosis (-0.889) coefficients of the total scores of the social
isolation scale and the skewness and kurtosis coefficients of the family burden assessment subscales, respectively,
were between -1 and +1 (economic burden: 0.648, -0.423; perception of inadequacy: 0.526, -0.436; physical
burden: 0.826, -0.774; social burden: 0.677, -0.554; emotional burden: 0.411, -0.328; time requirement: 0.652, -
0.488; scale total: 0.426, -0.465) (Tabachnick & Fidell, 2013). The skewness (0.708; 0.426, respectively) and
kurtosis (-0.889; -0.465, respectively) coefficients of the scales total scores ranged from -1 to +1 (Tabachnick &
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Fidell, 2013). In addition, when examining extreme values, it can be said that there are no multiple extreme values
since Cook's values checked are less than 1. In controls for autocorrelation, Durbin-Watson values are expected to
be between 1-3 and close to 2. When the obtained values are examined, it is seen that they do not show
autocorrelation (Field, 2018). To test the multicollinearity assumption, the researchers examined correlation,
tolerance, and VIF values and determined that there was no multicollinearity problem since the correlation values
were not above .90, the tolerance value was not less than .10, and the VIF value was not greater than 10 (Pallant,
2016).

Since the results showed that the distributions were within acceptable limits, the researchers used
ANOVA and t-test analysis to compare the means and multiple regression analysis to determine the possible
predictors of the total scores obtained from the scales (Biiyiikoztiirk, 2014).

Results

The results obtained from the study conducted to evaluate the social isolation status and family burden of
respondent mothers (n = 180) are presented below.

Table 2
Descriptive Statistics on the Participants’ Scores from the Social Isolation and Family Burden Assessment Scales
Scale (n =180) Mean sd Min. Max.

Social isolation 23.20 9.95 14.00 42.00
Family burden assessment 121.89 39.92 43.00 225.00
Economic burden 17.56 6.68 6.00 43.00
Perception of inadequacy 30.25 9.62 8.00 40.00
Social burden 15.75 8.19 6.00 76.00
Physical burden 12.62 7.87 5.00 54.00
Emotional burden 2520 12.82 11.00 63.00
Time requirement 21.04 9.39 7.00 71.00

According to the analysis results in Table 2, the mean score of respondent mothers (n = 180) on the Social
Isolation Scale was 23.20 (sd = 9.95), and they had a moderate level of social isolation. Upon examining the results
of the Family Burden Assessment Scale, respondent mothers had a high level of family burden at 121.89 (sd =
39.92). Respondent mothers' perception of inadequacy scores (30.25) were higher compared to the other sub-
dimensions, followed by emotional burden (25.20) and time requirement (21.04).

According to the analysis results in Table 3, the respondent mothers' age caused a difference in the
economic burden and physical burden subscales (p < .05). The economic burden of respondent mothers in the 20-
29 age range was the lowest (15.84 + 7.13), and the physical burden of respondent mothers aged 50 and above was
the highest (15.39 + 7.41). The respondent mothers' education level caused a difference in family burden scores;
as respondent mothers' education level increased, their family burden decreased (p < .001). The family burden of
respondent mothers who were university graduates was the lowest in the economic burden (15.21 + 2.27), physical
burden (7.73 £4.01), social burden (12.95 + 5.22), emotional burden (23.04 + 10.50), and time requirement (16.30
+ 5.43) subscales. The family burden of respondent mothers whose income was less than their expenses was higher
compared to the other groups. According to the analysis, income level caused a difference in the economic burden
and physical burden subscale scores of the Family Burden Assessment Scale (p < .05). Perception of inadequacy
was higher in respondent mothers who were housewives (30.88 + 9.28) than working mothers. With an increase
in the number of children, respondent mothers' family burden also increased. The family burden of respondent
mothers stating that having a child with special needs affected their social communication (130.83 + 37.51) was
higher in comparison with respondent mothers indicating that it did not affect their social communication (107.16
+ 39.67). The impact of having a child with special needs on social communication caused a significant difference
in respondent mothers' total family burden scores. Respondent mothers' problems with their spouses caused a
significant difference in their family burden scores (p < .001). The family burden of respondent mothers who had
problems with their spouses was higher compared to mothers who did not have problems with their spouses.
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Table 3

Analysis Results of Family Burden in Terms of Various Variables

8 Economic burden Perception of inadequacy Physical burden Social burden Emotional burden Time requirement Total

§ Categories

S X sd F p X sd F p X s F p X sd F p X sd F p X s F p X sd F p
20-29 1584 7.3 2954 860 10.18 6.69 16.93 12.99 24.87 15.38 21.36 8.70 118.75 49.85
30-39 16.76 5.20 3030 882 1163 5.70 13.84 597 24.38 1158 2013 7.62 117.07 33.71

1 40-49 1945 7.6 2684 048 353 q11g 009 962 1405 qg0p 3065 029 (5gs g5 2622 052 66y 1367 0872 774 5155 1163 0323 809 1o7'g5 4375 0864 461
50 years + 17.43 7.47 3091 9.36 1539 7.41 1891 756 2430 10.07 21.82 8.85 12452 28.40
Illiterate 2454 568 3045 1255 1532 941 17.54 6.71 26.54 12.68 22.00 850 131.62 33.32
Primary school 18.62 6.98 3316 840 11.80 6.47 15.68 5.79 26.02 14.90 23.68 13.06 127.62 39.93

2 Ssccﬁggfry 17.34 623 320 .000 3308 572 5759 .000 12.04 6.65 4526 .002 13.26 7.07 4.929 .001 23.10 11.75 0.916 .456 20.08 8.17 2.533 .042 110.42 41.93 4.443 002
High school ~ 15.91 7.07 26.02  10.38 7.73 401 12.95 522 23.04 10.50 1630 543 102.26 31.42
University 15.21 2.27 27.00 10.58 1532 941 1754 671 26.54 12.68 22.00 850 131.62 33.32
'Z‘;(%r:r‘fs'eess“ha” 19.17 6.69 3083 947 1429 922 1613 9.27 25.28 13.94 2211 837 126.56 40.54

3 '”e‘;%r:rfsig“a' © 1622 660 5088 .007 3011 1012 0.807 .448 1130 630 3.991 .020 1575 7.39 0747 475 25.15 12.14 0.004 996 20.27 10.85 1.218 208 118.95 40.57 1.463 .234
Income more
than oxpenses 1530 466 2723 6.98 9.84 423 1315 459 2500 9.64 18.76 4.12 109.30 27.86
Categories 17.80 6.54 30.88 9.28 12.93 805 16.08 8.44 25.16 12.82 2143 9.65 123.68 39.22

4 Housewife 1570 7.65 1327 186 o500 q0.g7 2927 012 G545 5gy 1497 136 jop 5ag 1569 119 o5ny q5qq 0111 912 4705 ggg 1569 119 j075s 455 1713 088
Employed 17.78 6.38 31.97 9.16 1379 838 17.62 656 28.30 12.14 22.23 10.00 130.83 37.51

il 1720 31g 0568 574 Sl S0l 3161 002 1000 coe 2591 010 [ypr o0 4109 000 5o o 4374 000 Tetd L 2200 029 [T 3000 4017 .000
No 1952 6.13 3361  7.00 15.41 10.16 19.27 6.85 30.81 12.95 2438 12.15 38.03 512

6 ves 16.70 2653 009 5576 q004 3195 002 4140 gog 3234 001 4,50 gog 3980 000 o505 1509 4065 000 4g57 745 3244 001 50, 335 4546000

Note: 1 = Mother's age; 2 = Mother's education level; 3 = Income level; 4 = Has having a child with special needs affected your social communication?; 5 = Has having a child with special needs affected your
social communication?; 6 = Does having a child with special needs cause you to experience problems with your spouse?
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In Table 4 research results showed that respondent mothers aged 40-49 experienced the highest social
isolation (24.67 + 10.32), while respondent mothers aged 50 and above experienced the lowest social isolation
(21.52 £ 9.22). The respondent mother's education level caused a significant difference in social isolation scores
(p < .01). Respondent mothers who were university graduates had the lowest social isolation levels (19.26 + 6.54).
Income level did not cause a significant difference in respondent mothers' social isolation levels (p <.01). Despite
high social isolation scores of respondent mothers who were housewives, the respondent mother's employment
status did not cause a significant difference in social isolation scores (p > .05). Despite high social isolation levels
of respondent mothers who had problems with their spouses (25.38 + 9.89), this did not cause a significant
difference in social isolation levels (p > .05).

Table 4
Analysis Results of Social Isolation in Terms of Various Variables
Variables Categories X sd F p
20-29 years 27.21 11.47
. 30-39 years 20.43 8.13
Mother's age 40-49 years 24.67 10.32 4.346 006
50 years and above 21.52 9.22
Iliterate 21.54 9.94
Primary school 24.32 11.05
Mother's education level Secondary school 27.77 9.91 4,011 .004
High school 20.75 8.56
University 19.26 6.54
Income less than expenses 24.30 11.11
Income level Income equal to expenses 22.76 9.03 1.958 144
Income more than expenses 18.69 5.12
. Housewife 23.66 10.09
Mother's employment status Employed 18.40 9.69 1.603 JA11
Has having a child with special
” Yes 24.68 9.25
needs aff_ectgd your social No 20.76 10.62 2.605 .010
communication?
Does having a child with special
) Yes 25.38 9.89
needs cause you to experience No 2294 9.86 1.961 .051

problems with your spouse?

According to Table 5, the respondent mother's age, the respondent’s mother's education level, income
level, the number of children with special needs, and the fact that having a child with special needs affects social
communication and causes problems with the spouse explained 15% of the total variance (F = 5.061, R? = .149)
in social isolation and 22% of the variance in family burden (F = 7.165, R? = .222).

Table 5
Predictors of Social Isolation and Family Burden
Predictors Social isolation Family burden
B t p F R? B t p F R?
Mother's age -200 -2.636 .009 -.044  -606 .545
Mother's education level -143 -1.655 .100 -.264 -3.208  .002
Income level -121  -1477 142 -100 -1.286  .200
Mother's employment status -007  -.090 .928 .072 .969 .334
Number of children with special
needs 214 2.937 .004 4315 149 160 -2.304 022 7165 226
Has having a child with special
needs affected your social -224  -2.663 .008 -.228 -2.850 .005

communication?

Does having a child with special
needs cause you to experience -.013 .164 .870 -222 -2771  .006
problems with your spouse?
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According to their order of importance, the predictors of social isolation were the impact of having a child
with special needs on social communication (8 = -.224, p = .002), the number of children with special needs (4 =
-.214, p = .004), and the respondent’s mother's age (£ = -.200, p = .009). On the other hand, according to their
order of importance, the predictors of family burden were the respondent mother's education level (f =-.264, p =
.003), the impact of having a child with special needs on social communication (8 = -.228, p = .005), the status of
having problems with the spouse due to having a child with special needs (8 = -.222, p = .006), and the number of
children with special needs (5 = -.160, p =.022).

Discussion

Family systems theory states that it is possible to understand family life when regarding the family as a
whole. The problem of one family member also concerns other family members. Mother-father-child is
compulsory in the family while all individuals affect each other in the relationship, parents' attitudes and behaviors
toward their children. It can be said that the impact on the child will affect his/her entire life (Ozyiirek, 2022).

According to the study results, respondent mothers had a high level of family burden at 121.89 (sd =
39.92). The literature showed that a child with special needs created a burden on the family (Yildirim-Sari, 2007;
Yildirim-Sar1 & Bagbakkal, 2008; Bahar et al., 2009). Respondent mothers' perception of inadequacy scores, one
of the family burden assessment scale's subscales, were higher than the other subscales, followed by emotional
burden and time requirement (Altug-Ozsoy et al., 2006; Cifci, 2021; Giirhopur & Isler, 2017; Y1ldirim-Sar1, 2007;
Yildirim-Sar1 & Bagbakkal, 2008; Zabun-Sever, 2019).

The economic burden of respondent mothers in the 20-29 age range was the lowest, and the physical
burden of respondent mothers aged 50 and above was the highest. In the study by Isikli (2022), according to the
general levels and subscales of family burden felt by mothers with children with special needs, the family burden
felt by mothers belonging to the 41-50 age group was the lowest. Mothers in this age group have increased their
experience of motherhood, overcome many problems related to their child with special needs, and have overcome
many problems related to economic, social, physical, and emotional burdens, disability and time requirements.
The fact that physical capacity decreases with increasing age can explain the increase in physical burden with
increasing age.

The respondent mother's education level caused a significant difference in family burden scores; as
respondent mothers' education level increased, their family burden decreased. The family burden of respondent
mothers who were university graduates was the lowest in the economic burden, physical burden, social burden,
emotional burden, and time requirement subscales. In the study by Zabun-Sever (2019), the economic burden level
of literate mothers was higher than other groups. The family burden of the majority of parents with education
below high school level was found to be high. As parents' education level increased, their burden of care decreased,
so the family burden also decreased (Kuwari, 2007). The study by Isikli (2022) found that mothers who were
primary school graduates felt the lowest family burden. Parents with high education levels will have more
information about the care of children with disabilities and will approach the situation more consciously due to
their education and high income levels.

The family burdens of respondent mothers whose income was less than expenses were higher than the
other groups. The analysis found that income level caused a significant difference in the economic burden and
physical burden subscale scores of the family burden assessment scale. Zabun-Sever's (2019) study determined a
significant difference in the economic burden, social burden and time requirement dimensions of the family burden
scale according to the perceived income status of mothers. Isikli's (2022) study revealed that the family burden of
mothers with children with special needs differed significantly according to monthly income. As the family income
decreases, the increase in the problems in mothers’ living conditions increases the family burden more, while as
the income level increases, it can increase some of the opportunities provided by the family to their children. This
result shows that the need for therapy, special education, and special tools for children with intellectual disabilities
imposes an economic burden on their families and thus leads to an increase in family burden.

The family burden of respondent mothers stating that having a child with special needs affected their
social communication was higher than that of mothers stating that it did not affect their social communication. The
impact of having a child with special needs on social communication caused a significant difference in respondent
mothers' perception of inadequacy, physical burden, social burden, emotional burden, and time requirement
subscales and total family burden scores. Mothers spending most of their time with their children with special
needs do not have time to spare for social relations. In the case of Kirikkale province, most mothers who have
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children attending special education centers wait at school with their children and return home with them when
lessons are over. Therefore, they cannot find time for themselves to socialize.

The status of respondent mothers of children with special needs having problems with their spouses
caused a significant difference in family burden scores. The family burden of respondent mothers who had
problems with their spouses was higher than those who did not have problems with their spouses. Some studies
performed with families of children with special needs demonstrated that marital adjustment was low and the
divorce rate was high in these families (Bristol et al., 1988; Floyd & Zmich, 1991; Ozkan & Sunal, 2020; Sentiirk
& Varol-Saragoglu, 2013). The study by Ustiin (2018) found that there was a problem between parents because
fathers of children with special needs did not accept their child's disability. The study conducted by Cangiir et al.
(2013) to comparatively evaluate the participation of families of physically and/or mentally disabled individuals
in social life determined a 14.1% regression in the communication of families of disabled individuals with their
spouses. Additional stresses brought by a child with special needs to the family life adversely affect the
relationships within and outside of the family, and many parents experience deterioration in their marital relations
and a decrease in their personal adjustment due to increased levels of anxiety and depression (Girli et al., 2000).

The decrease in social support networks due to the child's behavioral problems makes the family
introverted, which affects the family psychologically (Yassibas et al., 2019). Mothers of children with special
needs may experience the following situations: marginalization, exclusion, pity, contempt, ridicule, and
discrimination in social life. Such negative situations affect the daily life of mothers and children with special
needs (Zafer, 2022). According to the results obtained from the study, mothers of children with special needs
experienced a moderate level of social isolation. Studies on families of children with special needs demonstrate
that the burden of care is mostly on mothers and mothers need more social support from relatives, neighbors, and
their circle of friends because they spend more time at home with children (Deveci & Ahmetoglu, 2018).
According to Yiiksel and Tanriverdi (2019), families feel that their social circles do not understand them, that they
do not show understanding and are not supportive, which causes them to feel excluded and isolated.

In the study by Zafer, the social problems of families of children with special needs are that they have
difficulty entering a social environment and isolate themselves from society (Zafer, 2022). The study by Ustiin
(2018) revealed that families of children with special needs distanced themselves from the social environment and
felt lonely in the face of stigmatization, accusation, and marginalization by the people around them. Kinnear et al.
(2016) examined how stigmatization affected families of children with autism and found that nearly half of families
with disabled children were excluded by their friends and families due to their children's behaviors caused by their
disability status. In the study by Yiiksel and Tanriverdi (2019), families stated that they became lonely after the
environment understood that their children were different since infancy, and especially after their children were
diagnosed, and they could not receive sufficient support from their close circles, including their families. They
stated that they could not meet with their social circles as before, and they could not participate in social
environments, especially with the growth of their children. Likewise, in other studies, since their children have
special needs, families sometimes withdraw themselves from social life, people, and communication due to their
concerns, such as exclusion or stigmatization, and are exposed to social insulation or isolation (Aslan & Seker,
2011; Mese, 2013). The moderate social isolation level of mothers in this study may be the result of the fact that
most mothers spend their time waiting outside the home with their children in rehabilitation centers all day long
and are together with mothers with similar problems most of the day.

In our study, while the social isolation of respondent mothers aged 40-49 was high, the social isolation of
respondent mothers aged 50 and over was the lowest. Another finding showed that the social isolation levels of
respondent mothers who were university graduates were the lowest. The study by Quine and Palh (1991)
determined that as the mother's education level increased, she could protect herself more easily from the adverse
impacts of having a disabled child and experienced less stress. This may be due to reasons such as university
graduate mothers having more knowledge about the causes of disability, better coping skills, and spending more
time with other people due to working outside the home. It can be thought that mothers with lower education levels
have to take care of more children at home and their care burden may be higher.

Income level did not create a difference in the social isolation levels of mothers. With an increase in the
number of children with special needs of mothers, their social isolation levels increase, which affects their social
communication. Despite the high social isolation levels of mothers who experience problems with their spouses,
this does not create a significant difference in their social isolation levels. Since humans are social beings, they
live in a social environment. In the social environment, they establish communication-based relationships with
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family, relatives, and friends. Thus, people need interpersonal relationships to develop both individually and
socially. The alienation and isolation of people from such relationships cause them to experience social isolation
(Duyan, 2007). The study by Yiiksel and Tanriverdi (2019) concluded that families having children with special
needs felt exhausted, socially excluded, and isolated and, therefore, should be supported with multifaceted social
programs to cope with these problems.

Conclusion

According to the study results, respondent mothers had a moderate level of social isolation and a high
level of family burden. It is remarkable that mothers constituted the entire sample group in the study and the family
burden was quite high. In the Turkish family structure, the mother is primarily responsible for the child’s care. The
study found that the mother assumes the primary role in caregiving in case of having a child with special needs.
The mother's age, education level, and income level, among socio-demographic characteristics, caused differences
in the subscale of the Family Burden. Moreover, the mother's education level created a significant difference in
social isolation scores. The limitations of this research are as follows:

1. The research was limited to mothers living in Kirikkale.

2. Family burden and social isolation situations of respondent mothers with children with special needs were
limited to the variables included in the data collection tool.

The following recommendations can be made;

1. Social support services should be established by local administrators to reduce the care burden of mothers
of children with special needs (the establishment of care services that will save time and where mothers
can leave their children on certain days and spare time for themselves)

2. Home care services should be strengthened for young mothers and mothers with low education levels
since they are more socially isolated, and education and counseling should be provided to mothers,

3. Mothers with children with special needs should be brought together and communication networks should
be established where they can interact socially,

4. Studies should be carried out on the needs and wishes of children with special standards in society and
their families.
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Oz

Giris: Modern diinyada bilgiye hizla ulasabiliyoruz. Bu nedenle akict okuma ve anlama becerilerinin es zamanli
olarak gelistirilmesi olduk¢a 6nemlidir. Akict okumay1 gelistirmek igin kullanilan teknikler iki gruba ayrilabilir:
beceriye dayali ve performansa dayali. Okuma Oncesinde, sirasinda ve sonrasinda kullanilan miidahale
tekniklerinin de okudugunu anlama becerilerini gelistirdigi bildirilmektedir. Bu ¢alisma, zihinsel engelli bir
6grencinin okuma akiciligin1 ve anlama becerilerini gelistirmede beceri ve performansa dayali akici okuma
tekniklerini okuma sirasinda ve sonrasinda kullanilan okudugunu anlama teknikleriyle birlestiren bir dizi
miidahalenin etkililigini belirlemeyi amaclamistir. Bu caligmanin 6zgiinliigii, zihinsel engelli bir c¢ocuga
odaklanmasi ve akict okuma ile okudugunu anlama tekniklerini birlestirmesidir.

Yontem: Bu vaka ¢aligmada, Tiirkiye’de bir ortaokulun altinci sinifinda 6grenim goren ve 6zel egitim sinifinda
egitim alan hafif diizeyde zihinsel engeli olan 13 yasinda bir erkek 6grenci yer aldi. Miidahale serisi on oturumda
uygulandi.

Bulgular: Yapilan miidahaleler sonucunda baslama diizeyine gore yanlis okunan kelime sayisinda azalma, dogru
okunan kelime sayisinda ve okudugunu anlama diizeyinde artis goriilmistiir. Ogrenci uygulama sirasinda ve
sonraki haftalarda kazanimlarimi stirdiirmiistiir.

Tartisma: Sonug olarak, zihinsel engelli bir 6grenciye yonelik gelistirilen miidahale paketi, 6grencinin akici
okuma ve okudugunu anlama becerilerini gelistirmede ve sirdirmede etkili olmustur. Sonuglarin
genellenebilirligini test etmek i¢in ileride daha biiyiik 6rneklemlerle yapilacak ¢alismalara ihtiyag vardir.

Anahtar sézciikler: Okudugunu anlama, akict okuma, okumaya miidahale, vaka calismasi, zihinsel engellilik,
miidahale paketi.

Aunf igin: Giiler-Biilbiil, O. (2025). Zihinsel engelli bir 6grencide okudugunu anlama ve akicihgn gelistirilmesi:
Bir vaka calismasi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 26(1), 83-99.
https://doi.org/10.21565/0zelegitimdergisi.1431052
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ZIHINSEL ENGELLI BIR OGRENCIDE OKUDUGUNU ANLAMA VE AKICILIGIN GELISTIRILMESI: 84
BIR VAKA CALISMASI

Giris
Modern diinyada metinleri akici ve anlayarak okumak giderek daha 6nemli hale geldi. Bu baglamda akici
okuma ve okudugunu anlama becerileri yagamin her alaninda ve akademik basariya ulasmada 6nemli olmaktadir.
akict okuma (AO) ile okudugunu anlama (OA) becerileri arasinda karsilikli bir iligki vardir (Allinder vd., 2001;
Klauda & Guthrie, 2008). Ogrenciler yazili sembolleri ¢oziimlemeyi 6grendikten sonra, bir metni akic1 okuduklar
icin anlayabilirler veya metni anladiklari i¢in akici bir sekilde okuyabilirler. Bu ¢alismada AO ve OA ile ilgili

kanita dayali teknikler ele alinmis, ardindan zihinsel engelli (ZE) bir 6grencide bu becerileri gelistirmeyi
amagclayan bir literatiir taramas1 yapilmistir.

Akic1 Okuma

AO, bir metnin anlamay1 saglayacak hiz ve dogrulukta okunmasim ifade etmektedir (Kuhn & Stahl,
2003). Seslere veya hecelere takilmadan metinleri otomatik olarak analiz eden bireyler akici bir sekilde okurlar
(Clark, 1995). AO, bir dakikada okunan dogru kelime sayisina bakilarak 6l¢iiliir (Hintze vd., 1998).

Literatiirde okuma akiciligimi gelistirmek icin tekrarli okuma, ciimle okuma, okuyucu tiyatrosu, koro
okuma, elektronik kitaplarla etkilesimli okuma gibi bir¢ok teknigin kullanildig1 goriilmektedir (Heilman vd.,
2002). Eckert (2000), okuma giicliigii yasayan dgrencilerin performans veya beceri sorunlar1 yagamalart nedeniyle
akict okumalarinin etkilendigini belirtmektedir. Bu nedenle AO’yu gelistirmek i¢in kullanilan kanita dayali
teknikler beceriye dayali ve performansa dayali olmak iizere iki grupta siiflandirilir. Ancak bir 6grenci igin etkili
olan teknik, bir bagka 6grenci i¢in etkili olmayabilir. Ayrica AO giigliigli ceken bir 6grenci hem beceri hem de
performansla ilgili sorunlar yasayabilir. Yavas okuyan ve kelimeleri yanlis okuyan ¢ocuklarda AO’yu artirmak
icin beceri ve performansa dayali teknikler birlestirilebilir (Chafouleas vd., 2004; VanAuken vd., 2002). ZE
ogrencilerle yapilan AO ¢aligmalarinda da benzer bulgular rapor edilmistir (Giiler, 2011).

Beceriye Dayalr Teknikler

Bu teknikler AO sorunlar1 okuma becerilerinden kaynaklandiginda 6grencilere akici okumay1 6gretmek
icin gelistirilmistir (Eckert vd., 2002). Eckert ve digerlerine (2002) goére bu teknikler sunlari igerir; 6n
dinleme/model okuma: metni okumadan 6nce canli veya cansiz bir modelden dinlemeye dayanmaktadir. Bu
model, metni 6grenciye ses kaydindan dinlettirmek ya da 6gretmenden dinlemek olabilir. Tekrarlanan okuma:
Ayn1 metni birden ¢ok kez okuyarak AO’yu gelistirmeyi amaglamaktadir. Hata diizeltme: Yanlis okunan veya
yanlig telaffuz edilen kelimelerin diizeltilmesine dayanmaktadir.

Performansa Dayali Teknikler

Bu teknikler, motivasyon sorunlarindan kaynaklanan AO problemlerinde okuma akiciligini artirmak i¢in
motivasyonu gelistirmeyi amaglamaktadir (Daly vd., 2005). Beceri ile ilgili sorunlari olan ¢ocuklar “Yapilacak is
ne?” sorusuna yanit ararlarken; performansla ilgili sorunlar1 olan ¢ocuklar bir is veya gorevden ne beklendigini
kavrarlar ve “Bu isi nasil yapacagim?” sorusuna cevap ararlar. (Lentz, 1988). Eckert ve digerlerine (2000) gore,
performansa dayali teknikler sunlari igerir:

1. Hedef belirleme: Her oturumdan sonra 6grencinin akicilik diizeyini artirmak i¢in hedefler belirlemeyi
icerir. Bu hedefler dogru okunan kelime sayisinin arttirilmasi ve/veya yanlis okunan kelime sayisinin
azaltilmasina yonelik olabilir.

2. Odiillendirme: Ogrenci iizerinde etkili olacak &diil ve pekistiregler belirlenir ve dénceden belirlenen bu
ddiillerle 6grencinin okuma etkinligi sonundaki performansi pekistirilir. Odiillendirme teknigi, hedef
belirleme teknigi ile birlestirilerek daha etkili bir sekilde kullanilabilir.

3. Geri bildirim verme: Ogrenciye okuma performansimin diismesi nlemek (6r. hatali okunan kelimeler)
veya artmasina yardimci olmak igin gorsel araglarla geri bildirimde bulunulmasidir. Bu gorsel geri
bildirim, katilimi tesvik etmek amaciyla dogru veya yanlis okuduklar1 kelime say1sinin isaretlenebildigi,
rakamlarla desenlenmis bir siitun grafigi seklinde olabilir.

Bu literatiir acisindan bir akict okuma tekniginin hangi kategoride oldugu 6grencinin sorununun kaynagi
(beceri mi? performans mi? yoksa her ikisi mi?) belirlendikten sonra tespit edilebilir. Ornegin; Heilman ve
digerleri (2002) de bahsedilen tekniklerden Ciimle Okuma’nin beceri temelli tekniklere 6rnek oldugu, Okuyucu
Tiyatrosu’nun ise performansa dayali tekniklere 6rnek oldugu sdylenebilir. Koro okuma ve elektronik kitaplarla
etkilesimli okuma ise kullanim amaclarima gore her iki kategoriye de ornektir. Ancak miidahale teknikleri
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secilirken bu arastirmada oldugu gibi tek bir 6grenciyle veya grupla calisilacaksa uygulama kosullarina uygun
olmasi ve en 6nemlisi kanita dayali olmasi 6nemlidir.

Okudugunu Anlama

Okumanin nihai amaci yazili metinleri anlamaktir (Cain & Oakhill, 2008; Toste vd., 2020; Vaughn &
Klinger, 2004). OA becerilerinin 6gretiminde kullanilan teknikler {i¢ gruba ayrilir: Okuma oncesinde, sirasinda ve
sonrasinda kullanilan teknikler (Vaughn & Klingner, 2004):

1. Okuma oncesi teknikler; varsa basligin veya gorselin tartisilmasini, metnin yapisinin ogretilmesini,
okumaya yonelik bir amag¢ olusturulmasini ve okumaya motive edilmesini igerir.

2. Okuma sirasinda uygulanan teknikler; metni boéliimler halinde okuyup anlatmayi, okunan boéliimleri
6zetlemeyi, not almay1, okuma sirasinda semalart doldurmay1 ve metnin okunmamis kisimlarini tahmin
etmeyi igermektedir.

3. Okuma sonrasi teknikler; metni tartismayi, ayrintili bir sekilde anlatmay1 veya dzetlemeyi, yapilan
tahminleri veya doldurulan semalar1 gézden gegirmeyi ve bunlari okuma sonrasinda olusturulan semalarla
karsilagtirmay1 igerir.

Okuma oncesinde, sirasinda ve sonrasinda uygulanan teknikler ayri ayr1 ya da bir arada kullanilabilir.
Zihinsel engelli 6grencilerde en etkili OA tekniklerini belirlemek i¢in yapilan bir kisa deneysel analiz sonucuna
gore, okuma sirasinda (metni boliim boliim okuma, anlatma ve sonraki boliimii tahmin etme) ile okuma sonrasinda
(6ykiiniin boliimleriyle ilgili sorular sorarak metni tartisma) tekniklerin birlestirilmesiyle olusturulan miidahale
paketinin en etkili sagaltim oldugu belirlenmistir (Giiler & Giizel-Ozmen, 2010). Stevens ve digerleri (2017),
O6grenme gligliigii olan 6grencilerin AO’sunu iyilestirmeyi amaglayan miidahalelerin ayni1 zamanda OA becerilerini
de gelistirdigi sonucuna varmistir. Cates ve digerleri (2006), okuma gii¢liigii olan dgrencilerde AO’yu gelistiren
tekniklerin ayn1 zamanda OA becerilerini de gelistirdigini belirlemistir.

Bu calismalar, cesitli standart testlere gore normal gelisim gosteren ancak okuma konusunda
akranlarindan daha geride olan, 6grenme veya okuma gii¢liigli ¢eken ¢ocuklara odaklanmistir. Ancak 6zel
gereksinimli ¢ocuklar arasinda oldukga yaygin bir grup olan zihinsel engelli cocuklara yonelik ¢aligmalar eksiktir.
Bu nedenle bu ¢alismada zihinsel engelli bir ¢ocuga odaklanilmistir.

Zihinsel Engelli Ogrencilerin Okudugunu Anlama ve Akicihginin Gelistirilmesi

Literatiir incelendiginde, zihinsel engelli 6grencilerin AO ve OA becerilerini gelistirmeye yonelik
caligmalarin sinirli oldugu goriilmektedir. Browder ve digerleri (2006), zihinsel engelli ¢ocuklarin okuma
becerilerine iliskin ¢alismalarin ¢ogunlukla 6grenme, ¢oziimleme ve okuma analizine odaklanirken az sayida
¢aligmanin OA ve akicihiga odaklandigi sonucuna varmigtir. Yapilan ilk ¢alismalardan biri olan Samuels (1979)
tarafindan, tekrarli okuma tekniklerinin zihinsel engelli 6grencilerin AO ve OA becerilerini gelistirdigini ortaya
koymustur. Allor ve digerleri (2014), bireysellestirilmis kiiglik grup egitimi alan zihinsel engelli dgrencilerin
akicilik ve OA becerilerinin, ders kitaplarina dayali miifredat temelli geleneksel egitim alan 6grencilere gore dort
yilin sonunda 6nemli 6lctide gelistigini belirlemistir.

Zihinsel engelli dgrencilerin AO ve OA becerilerini gelistirmeye yonelik yapilan galismalar, en etkili
miidahaleyi islevsel olarak analiz eden kisa deneysel analizleri (KDA) icermektedir. Giiler ve Ozmen (2010)
okuma Oncesi, sirasi ve okuma sonrast OA tekniklerini arastirmak i¢in KDA’y1 kullanmislar ve okuma sirasti ile
okuma sonrasini birlestirdikleri kosulun en etkili teknik oldugunu belirlemislerdir. Benzer sekilde Sanir ve ark.
(2020) AO™yu gelistirmeyi amaglayan beceri ve performansa dayali miidahale tekniklerinin ZE’li dgrenciler
iizerindeki etkisini incelemek igin BEA ve genisletilmis analizden yararlanmislardir. AO becerilerini gelistiren
miidahalelerin ayn1 diizeyde olmasa da {i¢ 6grenciden ikisinde OA becerilerini de gelistirdigini ve birden fazla
miidahale teknigini birlestirmenin hem AO hem de OA’y1 gelistirmede tek bir miidahale teknigi kullanmaktan
daha etkili oldugunu belirlemislerdir. Benzer sekilde Lewis (2013) ortaokula devam eden zihinsel engelli bir
o0grenci lizerinde beceri ve performansa dayali miidahale tekniklerinin ayr1 ve birlesik etkilerini KDA yontemini
kullanarak aragtirmistir. Arastirmada beceri ve performansa dayali tekniklerin birlestirilmesiyle sunulan miidahale
paketinin etkili oldugu tespit edilmistir.

Deneysel ¢aligmalar, ZE 06grencilerde miidahaleci tekniklerin veya strateji dgretiminin etkililigini
belirlemeyi amaglamistir. Giiler (2011), ¢esitli performans ve beceri temelli teknikleri birlestiren miidahale
paketinin, hafif ZE 6grencilerde AO’yu gelistirme ve siirdiirmede etkili oldugunu belirlemistir. Hua ve digerleri
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(2012), lise sonrasi zihinsel engelli otizmli 6grencilerin Yeniden Oku-Uyarla ve Cevapla-Anla stratejisinin, AO
ve OA becerilerini birlestirerek gelistirmede ve bu becerilerini farkli metinlere genellemelerinde etkili oldugunu
belirlemislerdir. Vural (2019), performansa dayali teknikler ile OA stratejilerini birlestiren akran destekli hedef
yonlendirimli birlestirilmis okuma stratejisinin (AD-HY-BOS), zihinsel engelli {i¢ dgrenci ve diisiik okuma
seviyelerine sahip yedi 6grenci tizerinde AO ve OA becerilerini gelistirmede etkili oldugunu belirlemistir.

Her ne kadar arastirmalar OA ve AO’yu iyilestirmeyi amaglayan birlestirilmis teknikleri 6nerse de
cogunlukla bu beceriler ayr1 ayri1 ele alinmistir. Her iki beceriyi de gelistirmeyi amaglayan caligmalar bunu strateji
O0gretimi yoluyla yapmaktadir. Daha 6nce denenmemis olarak bu ¢aligmada, beceri ve performansa dayali AO
teknikleri ile okuma sirasinda ve sonrasinda uygulanan OA tekniklerini birlestiren miidahale paketinin zihinsel
engelli bir 6grencinin AO ve OA becerilerini gelistirmede etkili olup olmayacaginin belirlenmesi amaglanmaistir.

Yontem

Arastirmaci, Baskent Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastrma ve Yaym Etigi
Kurulundan etik izin almistir (Tarih: 24.11.2022, Say1: 17162298.600-266). Bu arastirma, aragtirmaci tarafindan
gelistirilen miidahale paketinin ZE bir 6grencinin AO ve OA becerilerini geligtirmedeki etkililigini belirlemeyi
amagclayan bir vaka ¢alismasidir (Hamilton & Corbett-Whittier, 2013). Vaka ¢alismasi, tek bir kisi, grup veya olay
olabilen belirli bir durumun derinlemesine ve ayrintili bir sekilde incelenmesidir (Harry vd., 2007).

Katilimci ve Ortam

Aragtirmanin katilimeisi, kaynastirma egitimine devam eden bir ortaokulun altiner sinifinda 6zel egitim
alan, 13 yasinda hafif diizeyde zihinsel engelli bir erkek 6grencidir. Ogrenci, Rehberlik ve Arastirma Merkezi’nin
(RAM) karariyla Ankara’nin Cankaya il¢esinde, ¢ogunlukla orta gelirli ailelerin yasadigi bir mahallede, evinin
yakinindaki bir devlet okulunun &zel egitim sinifina yerlestirilmistir. Ogrenci, 6zel bir 6zel egitim ve
rehabilitasyon merkezinde haftada iki giin, giinde iki saat destek egitimi almaktadir. Sinif 6gretmeni, aragtirmanin
yapildigr dénemde o6grenci igin {iglincli sinif Tiirkge ders kitabinin uygun oldugunu, Ggrencisinin okuma
konusunda isteksiz ve yavas oldugunu, metinlerle ilgili kendisine sorulan sorulara genellikle dogru ve tam cevap
veremedigini belirtmistir. Aragtirmaya baslamadan 6nce 6grencinin ailesinden, 6gretmeninden ve kurumundan
resmi izin almmistir. Daha sonra arastirmaci 6grenciye “Okuma yetenegini gelistirmek igin seninle bir siire
caligmak isterim. Sen de istiyor musun?” sorusuna 6grenciden “Evet, isterim.” yanit1 aldiktan sonra ¢aligmaya
baslamistir.

Birebir ¢aligmanin gerekli oldugu durumlarda kaynastirma 6grencilerine destek egitim verecek ayri bir
oda bulunmadigindan tiim 6gretim ve degerlendirme oturumlari okul miidiirii odasinda gergeklestirilmistir.
Oturumlar sekiz kisilik toplantt masasinda yapilmistir. Uygulamalar pazartesi, ¢arsamba ve cuma giinleri ve
O0grencinin siif Ggretmeninin istegine gore sabah ikinci veya Ugiincli ders saatlerinde gergeklestirilmistir.
Miidahale oturumlari ortalama 50 dakika, degerlendirme ve yoklama oturumlari ise ortalama 15 dakika siirmistiir.
Ogrencinin hasta oldugu giinlerde ders yapilmamustir. Calisma iki ayda tamamlanmustir. Calisma oncesinde
Ogrenciye arastirmacinin video kamerast ve akilli telefonunun kronometre 6zelligi gosterilmistir. Uygulama
sirasinda kullanilmak {izere gesitli 6gretim materyalleri hazirlanmustir.

Veri Toplama Araclan
Metinler

Sinif 6gretmeninden alinan bilgiler dogrultusunda ¢alismada kullanilmak iizere 6grenci ve dgretmeninin
smifta kullanmadigi hikayeler secilmistir. Buna gére okuma metni olarak 2007-2008 egitim-6gretim yilinda gesitli
yayinevleri tarafindan yaymmlanan {iglincii sif Tiirkce ders kitaplarinda yer alan, Giiler (2008) tarafindan
diizenlenmis en az 221, en fazla 367 ve ortalama 279.6 kelimeden olusan hikayeler se¢ilmistir (Ardanug vd., 2007,
Demir vd., 2007; Karafilik vd., 2007). Calismada li¢ii baslama diizeyinde, on tanesi miidahale sirasinda, gl
miidahale sonrasinda ve iki tanesi izleme oturumlarinda olmak tizere toplam on sekiz metin kullanilmstir.

Okudugunu Anlama Sorulart

Okudugunu anlamay1 degerlendirmek amaciyla, Stein ve Glenn (1979) ile Mandler ve Johnson’in (1977)
Oykii 6gelerini puanlamak amaciyla Giiler’den (2008) her metin i¢in on adet acik uglu OA sorusu kullanildi. Bu
sorular temel olarak su unsurlari icermekteydi: Ana karakter (Kahraman)/karakterler kim/ler?, Oykii nerede
geciyor? Oykii ne zaman gegiyor? Oykiideki problem nedir? Ana karakter/ler ¢dziim icin ne yapiyor?, Ana
karakterin ¢oziim girisimleri sonucunda ne olur (her bir girisim ve girisimin sonucu tek tek sorulur)? Oykiiniin
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sonuglarina ana karakterin tepkisi nedir? Her sorunun cevabi metin i¢inde bulunmaktadir.
Okudugunu Anlama Cizelgesi

Ogrencinin OA sorularina cevaplarini isaretlemesi i¢in sempatik cizgi film karakterlerinin resimlerini
iceren merdiven seklinde siitun grafikleri hazirlandi. Ek A’da bir 6rnek gosterilmektedir.

Dogru Okunan Kelime Sayist Cizelgesi

Ogrencinin her okumadan sonra bir dakika icinde dogru okudugu kelime sayisini isaretlemesi i¢in roket
seklinde siitun ¢izelgeleri olusturuldu. Ek B’de bir 6rnek gdsterilmektedir.

Yanlis Okunan Kelime Sayist Cizelgesi

Ogrencinin her okumadan sonra bir dakika i¢inde yanlis okudugu kelime sayisimi isaretlemesi igin
sempatik ¢izgi film karakterlerinin resimlerini igeren merdiven seklinde siitun grafikleri hazirlanmigtir. Ek C’de
bir 6rnek gosterilmektedir.

Odiiller

Ogrencinin hedeflenen okuma performansina (OA veya AO’da) ulasmasi durumunda verilmek iizere,
siif 6gretmeni ve 6grenciden alinan geri bildirimler dogrultusunda gesitli yiyecek ve etkinliklerden olusan ddiiller
hazirlanmistir. Ogrenci hedefe ulastiginda Ek D’de listelenen ddiillerden herhangi birini segmesine izin verilmistir.

Bagimh ve Bagimsiz Degiskenler

Bagimli degisken olarak 6grencinin AO ve OA performans diizeyleri, bagimsiz degisken ise okuma
sirasinda ve sonrasinda uygulanan OA tekniklerinin beceri ve performansa dayali AO teknikleriyle
birlestirilmesiyle gelistirilen miidahale paketidir.

Miidahale Paketinin Gelistirilmesi

Miidahale paketi gelistirilirken OA’y1 arttirmayir amaglayan teknikler arasinda daha o6nce yapilan
¢aligmalarda zihinsel engelli ¢ocuklarda etkili oldugu belirlenen metnin boliim boliim ve bastan sona anlatilmasina
yer verildi. Sinif 6gretmeni, 6grencinin okumay1 6grendigi donemden itibaren motivasyon sorunu yasadigini ve
okumasinin yavas ilerledigini belirttiginden dolay1 beceri ve performansa dayali miidahale tekniklerinin birlikte
kullanilmasimin 6grenci agisindan daha etkili olacagi varsayilmigtir. Teknikler arastirmaci tarafindan birbiriyle
uyumlu olacak sekilde harmanlanmigtir. Buna gére AO ve OA becerilerini gelistirmesini saglamak amaciyla beceri
temelli tekniklerden model okuma, tekrarli okuma ve hata diizeltme ile performansa dayali tekniklerden hedef
belirleme, grafiksel geri bildirim ve 6diillendirme tekniklerini birlestiren bir miidahale paketi gelistirilmistir.

Paket gelistirildikten sonra calismanin basindan sonuna kadar Ogrencinin olasi tepkilerine gore
yapilacaklarin metin halinde belirtildigi uygulama plan: hazirlandi. Daha sonra ¢aligmanin uygulanmasi sirasinda
aragtirmaciya yol gostermek ve i¢ gecerligi saglamak amaciyla akis planlarindan olusan bir kontrol listesi
hazirlanmastir.

Deney Siireci

Deney siireci dort agsamay1 icermektedir: baslama diizeyi, miidahale, miidahale sonrasi ve izleme. Bu
caligmanin tiim deney asamalarinda 6grencinin elde ettigi performans verileri, her oturumun sonunda arastirmaci
tarafindan kay1t altina alinmistir. Kayitlar yalnizca gozlemcilerle paylasilmistir.

Baslama Diizeyi Asamasi

Baslama diizeyi asamasi, 6grencinin miidahale 6ncesi AO ve OA seviyelerinin belirlenmesine ve bunlarin
miidahale sonrast seviyelerle karsilagtirilmasina hizmet etmistir. Bu asamada kullanilan materyaller; metinler, her
metin i¢in hazirlanan on adet OA sorusu, kronometre ve video kameradan olugsmaktadir. Aragtirmact dgrenciye
“Bugiin seninle okuma calismas1 yapacagiz. Calisma sirasinda yaptiklarimizi video kamerayla ¢ekecegim ve
kronometre kullanacagim” diyerek video kamera ve akilli telefon kronometresini gdstermistir. Daha sonra
kendisine 6grenciye “Alistirmamiz sirasinda senden bu 6ykiiyii yliksek sesle okumani isteyecegim ve sen dykiiyi
okurken ben de kendi metnimden okuduklarini takip edecegim. Daha sonra sana bu dykiiyle ilgili sorular sorup
cevaplarin1 kaydedecegim” denilmis ve ilgili materyaller gosterilmistir. Daha sonra ilgili materyaller ters
cevrilerek 6grencinin goriis alanindan uzaklastirilmistir. Ogrenciye “Hazirsan baslayalim” denilmis ve “Ben
hazirim” seklinde onay1 almmustir. Ogrenciye dykii verilmis ve “Bu metni en iyi okumanla oku” denilmis ve
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ogrenci ilk kelimeyi okumaya baslayinca kronometre ¢alistirilmistir. Aragtirmaci 6grencinin okudugu metni kendi
kopyasindan takip etmistir. Ogrencinin bir dakika bitiminde son okudugu yer metinde isaretlenmis ve 6grenciye
metni okumaya devam etmesi sGylenmistir. Daha sonra bir dakika i¢inde okunan dogru ve yanlis kelimeler
sayilarak tarih ve saatle birlikte arastirmacinin metin kopyasina not edilmistir. Ogrenci metnin tamamini okumay1
bitirdiginde arastirmaci “Senden okumani istedigimde metni okudugun igin tesekkiir ederim. Simdi sana bu
metinle ilgili sorular soracagim. Hazirsan ilk soruyu soracagim.” demistir. Ogrencinin onay {izerine arastirmaci
ilk soruyu sormus ve dgrencinin cevabi ¢izelgeye kaydedilmistir. Dogru cevap icin kare isareti, yanlis cevap icin
ise iicgen isareti kullamlmistir. Ogrenciye cevabinin dogru olup olmadigi konusunda herhangi bir ipucu
verilmemistir. Tiim sorular bu sekilde sorulmus ve isaretlenmeye devam edilmistir. Baglama diizeyi asamas, ilgili
verilerin tekrarlanabilir oldugu kabul edilene kadar en az {i¢ oturum boyunca siirdiirilmiistiir.

Miidahale Asamast

Bu asamada arastirmaci Ogrenciye c¢aligmay1 anlatti: “Bugiin seninle okuma g¢alismasi yapacagiz.
Kullanacagimiz metinler bunlar”. Arastirmact daha sonra metinleri 6grenciye gostererek “Bu metin senin, bu da
benim kopyam” demistir. Daha sonra 6grenciye diger materyalleri tanitmistir: “Bu ¢izelgeye bak, bir dakika iginde
dogru okudugun kelime sayisini buraya isaretleyecegiz. Sen metni okuduktan sonra bu roketlerin iizerindeki
sayilari isaretleyecegiz. Bakalim roketimizi uzaya firlatabilecek miyiz? Materyaller 6grencinin incelemesine izin
verildikten sonra Ogrencinin goriis alanindan kaldirilmistir. Arastirmaci daha sonra Ogrenciye “Hazirsan
baslayalim” diyerek onayini almistir. “Once metni okuyacagim, sen de beni kendi metninden takip edebilirsin”.
“Daha sonra metni sen okuyacaksin”. Arastirmaci metni bir kez yliksek sesle okumustur (model okuma). Okumay1
bitirdikten sonra 6grenciye: “Simdi sira sende. Bu metni en iyi okumanla oku” yonergesini vermistir. Daha sonra
ogrenci ilk kelimeyi okumaya basladiginda kronometresini galistirmis ve 6grencinin okumasini kendi kopyasindan
takip etmistir. Yanlig okunan kelimeleri ve bir dakika geldigi yeri kirmizi kalemle kendi kopyasina isaretlemistir.
Ogrenci okumay1 bitirdiginde tesekkiir etmis, 8grencinin niishasinda yanlis okudugu kelimeleri isaret etmis ve “Bu
kelimeyi birlikte tekrar okuyalim” demistir. Ben okurken beni dinle, sonra sen de oku”. Yanlis okunan kelimeyi
once kendisi okumus, ardindan “Simdi sen oku” (hata diizeltme) diyerek 6grenciye ii¢c kez okutmustur. Sonra,
“Bak, ... (says1) kelimeyi bir dakika i¢inde dogru okudun. Bunu grafigimizde isaretleyelim” demistir. Ogrenciden
bir dakikada okudugu dogru kelime sayisini roket grafigi {izerinde boya kalemleriyle isaretlemesini istemistir
(grafiksel geri bildirim). Daha sonra yanlis okunan kelimeler i¢in de ayni iglem tekrarlanmistir. Bu islemlerden
sonra dgrencinin okudugu dogru ve yanlis kelime sayisinin %3’ belirlenerek tablo iizerinde bir ¢izgi gizilerek
isaretlenmistir. Sonra, “Simdi bu metni ikinci kez okuyacaksin. Bakalim dogru okudugun kelime sayisini
...(say1s1) a kadar artirabilecek misin, yanlis okudugun kelime sayisini da ...(say1s1) a kadar azaltabilecek misin?”
(hedef belirleme) denilmistir. Ogrenciye roket grafik iizerinde cizilen hedefler gosterilerek: “Bu hedeflere
ulagirsan benden 6diil alacaksin” denilmistir. Hadi bakalim bu listeden istediginiz 6dilii se¢” denilerek 6grenciden
odiil listesinden bir 6diil segmesini istenmistir (6diillendirme). Daha sonra 6grenciye metni ikinci kez okutmustur
(tekrarli okuma). Ikinci okumanin sonunda da ayni islemler yapilmistir. Daha sonra dgrenciye, sayet dnceden
belirlenen hedeflerin tiimiine ulagmigsa sectigi 6diil verilmistir. Ardindan 6grenciden metni tictincli kez okumasi
istenmis ve yeni hedefler belirlenmistir: “Simdi metni {iglincii kez okumant istiyorum. Ancak bu sefer ¢ok dikkatli
okumalisin. Ciinkii bazi1 béliimlerde durup okudugun kismi anlatmani isteyecegim. Metnin tamamini okumay1
bitirdiginde de senden metnin tamamini anlatmani isteyecegim” denilmistir. Bu boliimde AO hedeflerinin yam
sira OA hedefi de yer almistir. Buna gore 6grenciye en az sekiz soruyu dogru cevaplama hedefi belirlenmistir.
Ogrenci hedeflere ulastiktan sonra almak istedigi odiilii secmesi istenmis ve ddiilii segtikten sonra iigiincii okuma
baslamistir. Arastirmaci, ogrenciyi okurken dekor, baslatict olay, girisim ve girisimin sonucu boliimlerinin
sonunda birka¢ kez durdurmus ve Ogrenciden okudugu boliimii anlatmasini istemistir (metni boliim boliim
anlatma). Ogrenci son bsliimii okuyana kadar her boliimii okuyup anlattiktan sonra bir sonraki bdliime gegmeden
aragtirmaci dgrenciye anlattiklarini hatirlatmis ve ardindan okumaya devam etmesini istemistir. Ogrenci okumay1
bitirdiginde Oykiiyii bastan sona anlatmasi (metni bastan sona anlatma) istenmistir. Daha sonra 6grenciye RC
sorulart sorulmustur. Hem AO hem de RC hedeflerine ulasirsa sectigi 6diil kendisine verilmistir. Miidahale
oturumu sonunda arastirmaci dgrenciye “Buglinkii ¢alismamiz bitti. Bir sonraki oturumda goriismek {tizere.
Tesekkiir ederim” demis ve oturumu sonlandirmigtir. Miidahalenin tamamlanmasi i¢in kriterler, birbirini izleyen
ii¢ oturumda baslangi¢ asamasina gére dogru okunan kelime sayisinda %90°lik bir artis, ortalama bir yanlig okunan
kelime ve OA sorularina en az dokuz dogru cevap verilmesi olarak belirlenmistir. Miidahale, herhangi bir ardigik
oturumda hem AO hem de OA kriterleri karsilanincaya kadar devam etmistir.

Miidahale Sonrasi ve Izleme Asamalart

Miidahale sonrasi degerlendirmeler baslangic asamasindakiyle benzer sekilde yapilmustir.
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Degerlendirmeler ti¢ farkli giinde gergeklestirilmistir. Bu yoklamalar, miidahale sonrasi veriler tekrarlanabilir hale
gelinceye kadar (en az ii¢ oturum) tekrarlanmustir. izleme oturumlari miidahale verilerinin toplanmasiin
tamamlanmasindan bir ve ii¢ hafta sonra gergeklestirilmistir. izleme oturumlari, baslama diizeyi ve miidahale
sonras1 agamalardaki degerlendirme oturumlariyla ayn1 sekilde yiirtitiilmiistiir.

Veri Toplama ve Analizi

Toplanan veriler 6ncelikle ¢izgi grafiklere aktarilarak gorsel analiz yontemiyle ve daha sonra Srtiigmeyen
veri yilizdesi (PND) hesaplanarak analiz edilmistir. Miidahale paketinin etkilili§i s6z konusu analizlere gore
belirlenmistir (Campbell, 2013). PND yo6ntemi, baslangi¢ ve miidahale sonras1 asamalarda elde edilen verilerin ne
kadar ortlistiiglinti hesaplamayi igerir. Campbell (2013)”e gore baslangic ve miidahale sonrasi elde edilen verilerin
ortlismeme oran1 %90 ve iizeri, %70 ile %90 arasi, %50 ile %70 aras1 ve %50 veya daha az ise, miidahale sirasiyla

LLINT3 LEINN3

“cok etkili miidahale”, “etkili miidahale”, “siipheli miidahale” ve “etkisiz miidahale” olarak yorumlanmaktadir.
Akict Okuma Performansi

AO performans1 dgrencinin bir dakikada okudugu dogru kelimeler sayilarak dlciilmiistiir. Ogrencinin
telaffuz etmekte zorlandig1 veya yanlis okudugu kelimeler, 6grenci tarafindan herhangi bir yardim almadan ii¢
saniye icinde diizeltilirse dogru sayilmistir (Eckert vd., 2002). Ogrencinin AO performansini degerlendirmek icin
bir akilli telefon kronometresi kullanilmaistir.

Okudugunu Anlama Performansi

Her bir tek olayli 6ykii tiirii metin i¢in hazirlanan ve metinde cevabi yer alan toplam on OA sorusuna
verilen dogru cevaplar sayilarak 6grencinin OA performansi Sl¢lilmistiir. Ogrencinin OA sorularina verdigi
cevaplar hazirlanan cevap anahtarina isaretlenmis ve degerlendirilmistir.

Giivenilirlikler

iki tiir giivenilirlik degerlendirmesi yapilmistir. I¢ gegerliligi saglamak igin deney siirecinin
uygulanmasinin glivenirligi ve dis gegerliligi saglamak i¢in gézlemciler arasi giivenirlik degerlendirilmistir. Tiim
oturumlar (toplam 18 oturum) video kamera ile kayit altina alinmis ve her asamada yapilmas1 gerekenleri igeren
bir kontrol listesi olusturulmustur. Giivenilirlik degerlendirmelerinde baglama diizeyi, miidahale sonrasi ve izleme
oturumlarmin tamami ve rastgele seg¢ilen dort miidahale oturumunu igeren 12 oturum (%66.66) video kamera
kayitlart ve kontrol listeleri kullanilmistir. Giivenilirlik degerlendirmelerine 6zel egitim alaninda yiiksek lisans
derecesine sahip bir 6gretim elemant goézlemci olarak katilmistir.

Deney Siireci Uygulanmasinin Giivenilirligi

Deney siirecinin planlandig: gibi yiiriitiiliip yiriitilmedigini tespit etmek amaciyla oturumlara ait video
kamera kayitlart ve kontrol listeleri gézlemciye verilmistir. Gozlemci kamera kayitlarini izlemis ve arastirmacinin
tamamladigi her uygulama adimi igin kontrol listesinin “tamamlandi” siitununa “+” isaretini koymustur.
Gozlemcinin kayitlarina gore aragtirmaci tarafindan tamamlandigi diisiiniilen adim sayisi, toplam adim sayisina
boliinlip yiiz ile carpilarak deney siirecinin Uygulanmasinin giivenirligi hesaplanmstir (Tekin-iftar, 2012).
Uygulamanin giivenilirligi %100 olarak bulunmustur.

Gozlemciler Arast Giivenilirlik

Aragtirmanin gozlemciler arasi giivenirligini belirlemek igin aragtirmaci tarafindan hazirlanan bir kontrol
listesi kullanilmigtir. Gozlemciye video kamera kayitlari ve kontrol listeleri verilmis ve gozlemciden kayitlart
izledikten sonra her adimi kontrol listesi {izerinde isaretlemesi istenmistir. Deney siirecinin uygulama giivenilirligi,
anlasma sayisinin anlagsma ve anlasmazliklarin toplamma boéliinmesi ve bolimiin 100 ile carpilmasiyla
hesaplanmistir (House vd., 1981). Tim deney asamalarinin gozlemciler arasi giivenilirligi %94 olarak
bulunmustur.
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Sekil 1’de dgrencinin tiim asama ve oturumlardaki AO ve OA diizeyleri gosterilmektedir. Grafikteki
dikey ardigik her veri noktasi, bagimli degiskenler agisindan o oturumda kullanilan ayn1 metin tizerindeki okuma
performansini ifade etmektedir. Baglama diizeyi agsamasinda 6grencinin bir dakikada dogru okudugu ortalama
kelime sayis1 31.1, yanlis okudugu ortalama kelime sayist 3.7 ve OA sorularinin ortalama dogru cevapladigi soru
say1st 10 soru iizerinden 5.6°dir. Bu veriler 6grencinin AO ve OA performanslarinin miidahale 6ncesinde zayif
oldugunu gostermektedir.

Miidahale agsamasinda hem dogru okunan kelime sayisinda hem de dogru cevaplanan OA soru sayisinda
yukartya dogru bir egim gozlenirken, yanlig okunan kelime sayisinda ise asagiya dogru bir egim gozlenmistir.
Ogrenci baz1 oturumlarda digerlerinden daha iyi performans gosterse de performans diizeyleri higbir zaman
baslangic asamasindaki diizeylerine diismemistir. Bu veriler, miidahalenin 6grencinin hem AO hem de OA
becerilerini gelistirdigini gostermektedir.
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Miidahale sonrasi asamada dgrencinin bir dakikada dogru okudugu ortalama kelime sayis1 60 olmustur;
bu, baslanma diizeyi asamasina gore 28.9 kelime daha fazla olup %93'likk bir artisa isaret etmektedir. Ayrica
Ogrencinin bir dakika i¢inde yanlis okudugu ortalama kelime sayis1 1’dir, bu da baslama diizeyi asamasina gore
2.7 kelime daha az olup %73’liik bir diisiise isaret etmektedir. Benzer sekilde, 6grencinin dogru yanitladigi OA
sorularin ortalama sayisi on sorudan 9.3’iiydii; bu, baslama diizeyine gore 4.4 daha fazla dogru yanittir ve
%6611k bir artisa isaret etmektedir. Bu veriler miidahale paketinin 6grencinin hem AO hem de OA becerilerini
gelistirmede etkili oldugunu gostermistir.

Miidahale sonrasi oturumlarin tamamlanmasindan bir ve {i¢ hafta sonra yapilan iki izleme oturumunda
ogrenci sirastyla 58 ve 63 kelimeyi dogru, 1 ve 0 kelimeyi yanlis okumustur. Ayrica tiim OA sorularini dogru
yanitlamigtir. Her iki izleme oturumunda da 6grenci, miidahale sonrasi asamaya kiyasla hem AO hem de OA’da
daha iyi performans gostermistir. Bu veriler 6grencinin uygulama sirasinda edindigi kazanimlar1 uygulama
sonrasinda da korudugunu gostermektedir.

Miidahale, miidahale sonrasi ve izleme asamalarina iliskin {i¢ bagimsiz degiskenin her biri i¢in baglama
diizeyi asamasina gore drtiismeyen verilerin orani %100 olarak bulunmustur. Ogrenci baslama diizeyi asamasinda
sergiledigi performansi diger asamalarin hi¢birinde sergilememigtir. Bu nedenle hem AO hem de OA becerilerini
gelistirmeyi amaclayan miidahale paketi “cok etkili” (Campbell, 2013) bulunmustur.

Tartisma

Bu calismada, okuma sirasinda ve sonrasinda kullanilan beceri ve performansa dayali AO ve OA
tekniklerinin birlestirilmesiyle gelistirilen miidahale paketinin, ZE’li bir 6grencinin AO ve OA becerilerini
gelistirmede etkili olup olmadiginin belirlenmesi amaglanmistir. Miidahale paketi hafif diizeyde ZE olan bir
dgrenciye bireysel olarak uygulanmustir. Ogrencinin AO ve OA becerileri miidahalelerin uygulanmasindan
itibaren artmis ve ¢alisma siiresince artmaya devam etmistir. Ogrenci, miidahale sonras1 ve izleme asamalarinda
bu iki becerideki yiikselen performansinmi korumustur. Bu bulgular, gelistirilen miidahale paketinin, ZE’li
ogrencinin AO ve OA becerilerinin gelistirilmesinde ve siirdiiriilmesinde etkili oldugunu géstermistir.

Ogrencilerin sergiledigi AO performanslarinin yetersiz olmas1 AO konusundaki beceri eksikliginden ve
akict okumaya yonelik motivasyon eksikliginden kaynaklantyor olabilir (Melekoglu, 2011; Sanir vd., 2020; Toste
vd., 2020). Bu faktérler cok yonlii miidahale paketleriyle ele almabilir. Ogretmenin gériisleri ve sinif ortaminda
yapilan gozlemlere gore ¢aligmadaki 6grencinin AO becerisi ve akici okuma motivasyonundan yoksun oldugu
anlasilmistir. Bu nedenle 6grenciye yonelik gelistirilen miidahale paketi sadece beceriye dayali teknikleri degil
ayni zamanda performans ve motivasyonu artirict teknikleri de igermektedir. Okuma performanst diisiik
ogrencilerin motivasyonlar1 hedef belirleme, ddiillendirme, geri bildirim verme gibi farkli tekniklerle artirilabilir
(Chafouleas vd., 2004; Giiler, 2011; VanAuken vd., 2002). Bu ¢alismada tiim teknikler kullanilmigtir. Benzer
sekilde diger arastirmalar da zihinsel engelli 6grencilerin AO performansinin arttirilmasinda birlestirilmis
tekniklerin en etkili sonuglar1 verdigini belirtilmistir (Cevik, 2006; Giiler, 2011; Organ, 2010). ZE'li 6grenciler
gibi okuma giicligii ¢eken Ogrenciler akranlarma gore daha diisikk performans goéstermekte ve okuma
motivasyonlar1 daha diisiik olmaktadir (Chapman vd., 2000; Melekoglu, 2011; Ozmen & Doganay-Bilgi, 2016).
Performansa dayali tekniklerin miidahale paketine dahil edilmesinin, zihinsel engelli 6grencinin AO diizeyini
iyilestirdigi ve okuma motivasyonunu arttirdig1 diisiiniilmektedir. Ogrencimiz performansini siitun gizelgeleri
iizerinde isaretlemeye istekliydi. Ogrencinin geri bildirim verme siirecine aktif katilimin1 saglayan hedeflenen
diizeylere yonelik gizelgeleri boyama, isaretleme, sempatik ¢izgi film karakteri gorsellerinin siitunlarda hareket
ettirilmesi gibi pek ¢ok faktdriin 6grencinin bu g¢aligmaya katilma motivasyonunu artirmada etkisinin oldugu
gOrilmiistiir.

AOQ ile ilgili ¢galigmalarin ¢ogu 6grenme gii¢liigii olan ¢ocuklara odaklanmistir. Bu ¢alismanin énemli
yonlerinden biri de ZE bir 6grenciye odaklanmis olmasidir. ZE cocuklar bir¢ok bilissel alanda yasitlarindan
geridedir (Friend, 2018). Akranlarinin kendi baglarina &grendikleri veya kesfettikleri 6grenme becerileri
konusunda uygun rehberlige ihtiya¢ duyarlar. Bu ¢alismada kullanilan beceri temelli teknikler, ZE 6grencinin
kendi basma veya gozlem yoluyla 6grenemedigi AO becerilerini, arastirmacinin model okumasini dnceden
dinleyerek ve yanlis okudugu kelimeleri diizelterek sistematik olarak gelistirmistir.

Zihinsel engelli ¢cocuklarin OA becerilerini gelistirmeye yonelik ¢alismalar, birlestirilmis tekniklerin
etkililigine dair bazi1 kanitlar sunmaktadir (Giiler & Giizel-Ozmen, 2010). Béylece okuma sirasinda ve sonrasinda
uygulanan OA teknikleri bir araya getirilerek ZE 6grencinin OA becerisini gelistirmesi saglanmistir. Miidahale
paketinde yer alan OA ve AO tekniklerinin es zamanli kullanilmasi 6grencinin OA performansinin arttirilmasinda
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etkili olmustur. AO tekniklerinden model okuma ve tekrarli okuma teknikleri bilgi birimlerinin hatirlanmasinda,
hata diizeltme teknigi ise kelimelerin dogru anlagilmasinda ve dolayli olarak metnin dogru anlagilmasinda etkili
olmustur.

AO ve OA tekniklerinin birlikte kullanilmasi, bu tekniklerin ayr1 ayr1 kullanilmasina gore her iki beceride
de daha kisa stirede gelisme saglamistir. Bu becerilerden herhangi birinde meydana gelen gelisme, diger beceride
de iyilesmeye yol agmistir. Ayrica bu calismada kullanilan tekniklerin uyumlulugu karsilikli gelismenin
saglanmasina yardimci olmustur.

Dogru okunan kelime sayisinda Sekil 1'de baglama asamasindan miidahale agamasina dogru yukariya
dogru bir egim goriilmektedir. Oturumlar ilerledik¢e 6grencinin dogru okudugu kelime sayismin artmasinda
muhtemelen birden fazla faktdr rol oynamistir. Bu faktdrlerden biri miidahale paketinde yer alan grafiksel geri
bildirim, hedef belirleme ve ddiillendirme tekniklerinin kullanilmasi olabilir. Sonug olarak 6grenci, ilerlemesini
kaydedip degerlendirme, kendini 6diillendirme ve bir sonraki daha zor hedefi belirleyerek okuma siirecini yonetme
becerisini kazanmustir. Ogrencinin belirlenen hedeflere ulasma durumuna gore &diillendirilmesi onun
motivasyonunu artirmis ve adim adim ilerlemesini saglamistir. Ustelik her miidahale oturumunda farkli bir metin
iizerinde ¢alistikca okuma deneyimi giderek artnmstir. Ogrenci her uygulama oturumunda yanls okudugu
kelimeleri diizelterek ilerleme kaydetmistir. Ogrenci daha énce yanls okudugu kelimeler, baska bir metinde tekrar
karsisina ¢iktiginda dogru okumus olabilir. Okunan metin sayis1 arttik¢a dogru okunan sozciik sayisi da kiimiilatif
olarak arttigindan, bu durum dogru okunan sézciik sayisina olumlu katki saglamis olabilir.

Miidahale paketinin etkinligi miidahaleden bir ve ii¢ hafta sonra da devam etmistir. Ogrenci, baslama
diizeyi asamasindaki performansina gore izleme asamasindaki tiim oturumlarda {istiin performans gostermistir. Bu
bulgular, zihinsel engelli 6grencilerin AO ve OA becerilerinin gelistirilmesinde birlestirilmis tekniklerin
etkililigine iliskin ¢alismalarla tutarlilik gostermektedir (Giiler & Giizel-Ozmen, 2010; Giiler, 2011).

Bu calismanin sinirhiliklar: bulunmaktadir. Ik olarak miidahale paketi tek bir katilimer iizerinde
denenmistir. Sonuglarm genellenebilirligini test etmek i¢in daha biiyiik 6rneklemlerle yapilacak ileri ¢alismalara
ihtiyag vardir. ikincisi, kullanilan miidahale paketi 6grencinin 6zelliklerine gére gelistirilmistir. Bu nedenle
miidahale paketinin igeriginin farkli 6zelliklere sahip Ogrencilere uygulanmasi durumunda uyarlanmasi veya
degistirilmesi gerekebilir. Ugiinciisii, miidahale paketinin uygulanmasi, dzellikle hedef belirleme, bir yetiskinin
rehberligini gerektirmektedir. Arastirmaci, 6grencinin o andaki performansina gore yaptigt hesaplamalara
dayanarak 6grencinin ulagmasi beklenen hedefleri belirlemistir. Miidahale paketini olusturan tekniklerin tamami
strateji 6gretimi olarak planlanirsa 6grenciyi bagimsiz kilma ve beceriyi bilgilendirici metinler gibi diger becerilere
genelleme agisindan daha etkili sonuglar alinabilir. Ancak strateji 6gretimleri burada bahsedilen tekniklere gore
daha uzun zaman gerektiren uygulamalardir. Bu nedenle miidahale se¢iminde 6grenciye uygunlugunun yani sira
akademik takvim, aile veya okul yonetiminin izin verdigi ¢alisma siiresi gibi dis faktorler de 6nemlidir.

Tiirkcede kelime birimlerini degistirme esnekligi bulunmaktadir (Soykan, 2012). Ayrica yazildigi gibi
telaffuz edilir. Bu agidan Avrupa dillerine gore daha kolay gibi goriinebilir. Tiirk¢e yazilmis metinlerin anadili
Tiirkge olan bir 6grenciyle kullanildig: bu ¢alismada kullanilan dilin 6zellikleri de dikkate alinmalidir. Dolayisiyla
bu arastirmanin farkl dillerdeki etkililigi test edilebilir.

Sonug olarak, zihinsel engelli 6grenciye yonelik gelistirilen miidahale paketinin 6grencinin AO ve OA
becerilerini gelistirmede ve siirdiirmede etkili oldugu goriilmiistiir. Bu ¢alismada AO becerileri ile es zamanlt
olarak OA becerilerinin ilgili teknikleri birlestirerek gelistirilmesini amaglayan bir miidahale paketi yer almaktadir.
Ayrica zihinsel engelli bir 6grencide AO ve OA becerilerini bir arada ele alan ilk ¢alismalardandir. Zihinsel engelli
ogrenciler lizerinde yapilan 6nceki deneysel calismalar, zihinsel engelli 6grencilerdeki AO ve OA becerilerini ayr1
ayr1 ele aliyordu. Bu calisma, zihinsel engelli 6grencilerin okuma becerilerini artirmak isteyen akademisyenlere
ve Ogretmenlere yol gosterebilir. Son olarak o6zel gereksinimli ¢ocuklarin okuma alanindaki durumlarinm
belirlemeye dayali aragtirmalar ¢oziim iiretmeye yardimci olsa da, okuma akiciligi ve okudugunu anlama
becerilerinin sinirli oldugu bilinen 6zel gereksinim gruplarina odaklanan uygulamali arastirmalarin daha fazla
yapilmasi onerilmektedir.
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Abstract

Introduction: We can quickly access information in the modern world. Therefore, it is critical to concurrently
improve reading fluency and comprehension skills. Techniques used to improve reading fluency can be categorized
into two groups: skill-and performance-based. Interventional techniques used before, during, and after reading
reportedly improve reading comprehension skills. This study aimed to determine the effectiveness of a series of
interventions that combine skill and performance-based reading fluency techniques with reading comprehension
techniques used during and after reading in improving reading fluency and comprehension skills of an
intellectually disabled student. The uniqueness of this study is that it focuses on a child with intellectual disability,
and it combines fluent reading and reading comprehension techniques.

Method: This was a case study featuring a 13 year old male student enrolled in the sixth grade of a middle school
who received interventions in a special education class for mild intellectual disability in Turkey. The intervention
series was applied in ten sessions.

Findings: As a result of the interventions, there was a decrease in the number of misread words and increase in
the number of correctly read words and reading comprehension level compared to the baseline values. The student
maintained the acquisitions he gained during the intervention and in the following weeks.

Discussion: In conclusion, the intervention package developed for an intellectual disability student was effective
in improving and maintaining the student’s reading fluency and reading comprehension skills. Further studies with
larger samples are needed to test the generalizability of the results.

Keywords: Reading comprehension, reading fluency, reading intervention, case study, intellectual disability,
intervention package.
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Introduction

In the modern world, it has become increasingly important to read texts fluently with comprehension. In
this context, reading fluency and reading comprehension skills are significant in all spheres of life and to achieve
academic success. There is a reciprocal relationship between reading fluency (RF) and reading comprehension
(RC) skills (Allinder et al., 2001; Klauda & Guthrie, 2008). After students learn to decipher the written symbols,
they may understand a text because they read it fluently or read the text fluently because they understand it. This
study addressed evidence-based techniques related to RF and RC, followed by a literature review, aimed at
improving these skills in a student with intellectually disabled (1D).

Reading Fluency

RF refers to reading a text at a speed and accuracy that ensures comprehension (Kuhn & Stahl, 2003).
Individuals who automatically analyze texts without dwelling on sounds or syllables read fluently (Clark, 1995).
RF is measured based on the number of correct words read in one minute (Hintze et al., 1998).

It is seen that many techniques such as repetitive reading, sentence reading, reader theatre, choral reading,
and interactive reading with electronic books are used to improve reading fluency in the literature (Heilman et al.,
2002). Eckert (2000), states that the reading fluency of students with reading difficulties is affected because they
experience performance or skill problems. Therefore, the evidence-based techniques used to improve RF are
categorized in two groups: skill- and performance-based. However, a technique that is effective for one student
may not be effective for another. Additionally, a student with RF difficulties may have both skill- and performance-
related problems. Skill- and performance-based techniques can be combined to increase RF of children who read
slowly and misread words (Chafouleas et al., 2004; VanAuken et al., 2002). Comparable findings were reported
in RF studies conducted with students with ID (Giiler, 2011).

Skill-Based Techniques

These techniques are developed to teach students to read fluently where RF problems arise from reading
skills (Eckert et al., 2002). According to Eckert et al. (2002) these techniques include; Pre-listening/model reading:
Based on listening to the text from a living or inanimate model before reading it. This model can be an audio
recording or the teacher. Repeated reading: Aims to improve RF by reading the same text multiple times. Error
correction: Based on correcting the misread or mispronounced words.

Performance-Based Techniques

These techniques aim to increase reading motivation to improve reading fluency in RF problems caused
by motivational problems. (Daly et al., 2005). Children with skill-related problems seek to answer the question,
“What is the job to be done?” conversely, children with performance-related problems grasp what is expected from
a job or task and seek to answer the question, “How will | do this job?” (Lentz, 1988). According to Eckert et al.
(2000), performance-based techniques include:

1. Goal-setting which involves setting goals to improve the student’s level of fluency after each session.
These goals can be aimed at increasing the number of words read correctly and/or reducing the number
of words read incorrectly.

2. Rewarding The rewards and reinforcements that would be effective on the student are determined, and
the student’s performance at the end of the reading activity is reinforced with these pre-determined
awards. The rewarding technique can be used more effectively by combining it with the goal-setting
technique.

3. Providing feedback where the student is provided feedback to prevent worsening (e.g. misspelled words)
or to improve his/her reading performance using visual means. This visual feedback can be in the form
of a column chart patterned with figures, where the number of words they read correctly or incorrectly
can be marked, to encourage participation.

In this respect, the category of the reading fluency technique can be determined after the source of the
student’s problem (skill? performance? or both?) is settled. For example, it can be said that Sentence Reading,
among the techniques mentioned in Heilman et al. (2002), is an example of the skill-based techniques, while
Reader Theater is an example of performance-based techniques, Choral Reading and Interactive Reading with
Electronic Books are examples of both categories depending on their intended use. However, when choosing
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intervention techniques, if it is to be worked with students or groups, as in this research, it is important that they
are appropriate for the application conditions and, most importantly, that they are evidence-based.

Reading Comprehension

The ultimate purpose of reading is to comprehend written texts (Cain & Oakhill, 2008; Toste et al., 2020;
Vaughn & Klinger, 2004). The techniques used in the teaching of RC skills are categorized into three groups: those
used before, during, and after reading (Vaughn & Klingner, 2004), including:

1. Pre-reading techniques involves discussing the title or visual, if available, teaching the text structure,
establishing a purpose for reading, and motivating reading.

2. Techniques applied during reading involves reading and explaining the text in parts, summarizing the
read sections, taking notes, filling in the schemas during reading, and guessing the unread parts of the
text.

3. Post-reading techniques involves discussing the text, explaining or summarizing it thoroughly, reviewing
the guesses made or schemas filled in, and comparing them with the schemas created after reading.

The techniques applied before, during, and after reading can be used separately or in combination. A brief
experimental analysis conducted to determine the RC techniques that were most effective with students with 1D
revealed that the intervention package formed by combining the techniques during (reading the text in parts,
explaining, and guessing its next part) and after reading (discussing the text by asking questions about the parts of
the story) was most effective (Giiler & Giizel-Ozmen, 2010). Stevens et al. (2017) concluded that the interventions
aimed at improving RF of students with learning disabilities also improve their RC skills. Cates et al. (2006)
demonstrated that techniques that improved RF among students with reading difficulties also improved RC skills.

These studies focused on children with learning or reading difficulties, who exhibit normal development
as per various standardized tests but are inferior to their peers in reading. However, studies on ID children, a highly
prevalent group among children with special needs, are lacking. Hence, this study focused on an ID child.

Improving Reading Comprehension and Fluency of Students with 1D

A thorough review of the literature revealed that studies on improving the RF and RC skills of students
with ID are limited. Browder et al. (2006) concluded that relevant studies on reading skills of ID children were
focused on learning, acquisition, and analysis of reading, whereas few studies addressed RC and fluency. One of
the first studies was conducted by Samuels (1979), who revealed that repeated reading techniques improved RF
and RC skills of students with ID. Allor et al. (2014) determined that fluency and RC skills of students with ID
who received individualized small group education significantly improved at the end of four years compared to
those who received curriculum-based traditional education based on textbooks.

Studies on improving RF and RC skills of students with 1D included brief experimental analyses (BEA),
which functionally analyzed the most effective intervention. Giiler and Ozmen (2010) used BEA to investigate RC
techniques pre-, during, and post-reading and determined that combining during and post-reading techniques was
most effective. Similarly, Sanir et al. (2020) used BEA and extended analysis to examine the effect of skill- and
performance-based interventional techniques aimed at improving RF on students with ID, RF and RC; they
determined that interventions that improved RF skills also improved RC skills in two of the three students, although
not at the same level, and that combining multiple interventional techniques was more effective for improving
both RF and RC compared to using a single interventional technique. Likewise, Lewis (2013) investigated the
separate and combined effects of skill and performance-based treatment techniques on a student with 1D attending
secondary school using the BEA method. In the study, it was found that the treatment package offered by
combining skill and performance-based techniques was effective.

Experimental studies aimed to determine the effectiveness of interventional techniques or strategy
instruction in students with ID. Giiler (2011) determined that the intervention package that combined various
performance- and skill-based techniques was effective in improving and maintaining RF in students with mild ID.
Hua et al. (2012) found that the reread-adapt and answer-comprehend (RAAC) strategy was effective in improving
RF and RC skills of students with ID with autism in post-secondary education, enabling them to extend their skills
to different texts, and that combining various interventional techniques produced the most effective results in
improving RF and RC skills. Vural (2019) determined that the Peer Assisted Goal-Oriented Combined Reading
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Strategy (AD-HY-BOS), which combines performance-based techniques and RC strategies, was effective in
improving RF and RC skills on three students with 1D and seven students with low reading levels.

Although researches have suggested combined techniques aimed at improving RC and RF, many of them
addressed them separately. Studies that aim to develop both skills do this through strategy teaching. Diversely,
this study explored a unique intervention package that combined pre-reading, during, and post-reading RC
techniques and skill-based and performance-based techniques aimed at increasing RF. This study which has not
been tried before aimed to determine whether the intervention package that combined skill and performance based
RF techniques and RC techniques applied during and after reading would be effective in improving the RF and
RC skills of a student with ID.

Method

The investigator obtained ethical clearance from Baskent University’s Social and Humanities Scientific
Research and Publication Ethics Committee (Date: 24.11.2022, Number: 17162298.600-266). This is a case study
aimed to determine the effectiveness of the intervention package developed by the researcher on a student with
ID’s RF and RC skills (Hamilton & Corbett-Whittier 2013). A case study is an in depth, detailed examination of
a particular case which can be a one person, group or event (Harry et al., 2007).

Participant and Setting

The research participant was a 13 year old male student with mild ID, receiving special education in the
sixth grade of a middle school who continues inclusive education program. The student was placed in the special
education classroom of a public school near his home, in a neighborhood with mostly middle-income families, in
the Cankaya district of Ankara, Turkey, upon the decision of the Guidance and Research Centre (GRC). The
student received support training in a private special education and rehabilitation center for two hours per day, two
days per week. The classroom teacher stated that he was compatible, studying the third-grade Turkish textbook at
the time of the research, reluctant and slow to read, and usually could not answer questions he was asked about
the texts accurately and completely. Before starting the study, formal permission was obtained from the student's
family, teacher, and institution. Then the researcher said to the student, 'l would like to work with you for a while
to improve your reading ability. Do you want too? “The study was started after the student answered “Yes, I would
like” to the question.

All teaching and evaluation sessions were held in the school principal’s room as there was no separate
room available for providing support education to inclusion students in situations where one-to-one work is
required. Sessions were held using an eight-person meeting table. The interventions were conducted on Mondays,
Wednesdays, and Fridays, and during the second or third class in the mornings depending on student’s classroom
teacher’s request. The interventions lasted an average of 50 minutes, and the assessment and probe sessions lasted
an average of 15 minutes. Classes were not held on the days when the student was sick. The study was completed
in two months. Prior to the study, the student was shown the researcher’s video camera and smartphone stopwatch
feature. Several teaching materials have been prepared for use during the practice.

Data Collection Tools
Texts

In line with the information received from the classroom teacher, the stories that were not used in the
classroom by the student and his teacher were chosen for use in the study. Accordingly, stories with a minimum
of 221, amaximum of 367, and an average of 279.6 words edited by Giiler (2008) included in third-grade Turkish
textbooks published 2007-2008 academic year by various publishers were chosen as the reading texts (Ardanug et
al., 2007; Demir et al., 2007; Karafilik et al., 2007). A total of eighteen texts were used: three at baseline, ten
during intervention, three at post intervention, and two during maintenance sessions.

Reading Comprehension Questions

To evaluate the reading comprehension, ten open ended RC questions were used for each text from Giiler
(2008) to score the story elements of Stein and Glenn (1979) and Mandler and Johnson (1977). These questions
basically contain the following elements: Who is/are the main character/s?, Where does the story take place? When
is the story? What is the problem in the story? What does the main character do for a solution?, What happens as
a result of the main character's attempts for a solution (each is asked one by one)? What is the main character's
reaction to the consequences of the story? The answer to each question is found in the text.
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Reading Comprehension Chart

Ladder-shaped column charts containing pictures of sympathetic cartoon characters were prepared for the
student to mark his answers for the RC questions. Appendix A shows an example.

Chart of Number of Words Read Correctly

Rocket-shaped column charts were created for the student to mark the number of words read correctly in
one minute after each reading. Appendix B shows an example.

Chart of Number of Words Read Incorrectly

Ladder-shaped column charts containing pictures of sympathetic cartoon characters were prepared for the
student to mark the number of words misread in one minute after each reading. Appendix C shows an example.

Rewards

Rewards consisting of various foods and activities were prepared, based on the feedback provided by the
classroom teacher and student, to be given to the student when he achieved the targeted reading performance (in
RC or RF). When student reached the goal, he was allowed to choose any of the rewards in Appendix D.

Dependent and Independent Variables

The dependent variables were the student’s RF and RC performance levels, whereas the independent
variable was the intervention package developed by combining RC techniques applied during and after reading
with skill- and performance-based RF techniques.

Development of the Intervention Package

Among the techniques aimed at increasing RC, explaining the text part by part and from beginning to
end, which were determined to be effective in ID children in previous studies, were included. The classroom
teacher of the student indicated that the student had motivation problems and that his reading progressed slowly
since the time he learned to read. Hence, it was hypothesized that the use of skill- and performance-based treatment
techniques in combination would be more effective for the student. The techniques were blended in harmony by
the researcher. To ensure that the student improves his RF and RC skills, an intervention package was developed
that combined model reading, repeated reading, and error correction from skill-based techniques and goal-setting,
graphical feedback, and rewarding techniques from performance-based techniques.

After the package was developed, the implementation plan was prepared from the beginning to the end
of the study and indicating actions based on possible reactions of the student, in text form. Subsequently, a checklist
of flow plans was prepared to guide the researcher during the study’s implementation and ensure internal validity.

Experiment Phase

The experiment phase included four stages: baseline, intervention, post-intervention, and maintenance.
The performance data of the student obtained all experiment phases of this study were recorded by the researcher
at the end of each session. The recordings were shared only with observers.

Baseline Stage

The baseline stage served to determine the student’s RF and RC levels before the intervention to compare
them with the respective post-intervention levels. The materials used in this stage included the texts, ten RC
questions prepared for each text, stopwatch, and video camera. The student was told the following: “Today, we
will do a reading exercise with you. During the exercise, | will shoot what we do on a video camera, and | will use
a stopwatch”, and was shown the video camera and smartphone stopwatch. Next, he was told: “I will ask you to
read this story aloud during our exercise, and while you are reading the story, I will follow your reading from my
copy of the text. Then | will ask you questions about this story and record your answers”, and was shown the
relevant materials. Then, the said materials were flipped over and removed from the student’s sight. The student
was told: “If you are ready, let’s start”, and his consent was received as “I'm ready”. The student was given the
story and told: ‘Read this text with your best reading’, and the stopwatch was started as the student started to read
the first word. The researcher followed the student’s reading from her copy of the text. The part where the student
read the last at the end of one minute was marked in the text, and the student was instructed to continue to read the
text. Next, the number of words read correctly and incorrectly within one minute was counted and noted on the
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researcher’s copy, along with the date and time. When the student finished reading the entire text, the researcher
said, “Thank you for reading the text when | asked you to read it. Now I'm going to ask you questions about this
text. If you are ready, I will ask the first question.” On the student’s confirmation, the researcher asked the first
question, and the student’s answer was recorded on the chart. A square sign was used for the correct answer, and
a triangle for the wrong answer. The student was not given any clue as to whether his answer was correct or not.
All questions were asked and continued to be marked in the said way. The baseline stage was continued for at least
three sessions until the respective data were deemed to be reproducible.

Intervention Stage

At this stage, the researcher told the student about the exercise: “We will do a reading exercise with you
today. These are the texts we will use”. The researcher then showed the texts to him and said: “This text is yours,
and this is my copy”. Then, she introduced other materials to the student, such as: “Look at this chart, we will
mark the number of words you read correctly in one minute. We will mark the numbers on these rockets after you
read the text. Let us see if we can launch your rocket into space”. The materials were removed from the student’s
sight after he was permitted to examine them. The researcher then got the student’s approval by telling him: “If
you are ready, let us get started. | will read the text first, and you can follow me from your copy of the text. Next,
you read the text”. The researcher read the text aloud once (model reading). After she finished reading, she gave
instructions by telling him: “Now it is your turn. Read this text with your best reading”. She then started her
stopwatch as the student started to read the first word, and followed the student’s reading from her copy. She
marked the misread words and the part where he reached the text a minute later using a red pen on her copy. When
the student finished reading, she thanked him, pointed at the words he misread in the student’s copy, and said, “Let
us read this word again together. Listen to me while | read, and then you read it too.” She first read the misread
word herself, then had the student read it three times by telling him: “Now you read it” (error correction). Then
she said, “Look, you read ... words correctly in a minute. Let us mark it on our chart”. She asked the student to
mark the number of words he read correctly in a minute on the rocket chart with crayons (graphical feedback).
Then, the process was repeated for the words read incorrectly. After these processes, 3% of the number of correct
and incorrect words read by the student was determined, and was marked by drawing a line on the chart. Then, she
said: ““You will now read this text for a second time. Let us see if you can increase the number of words you read
correctly up to ... or decrease the number of words you read incorrectly down to ...?”. She showed the lines drawn
on the chart to the student to set a target for the student (goal-setting). The student was shown the targets drawn
on the rocket chart and told: “If you achieve these targets, you will receive a reward from me.” The student was
asked to choose an award from the award list by saying “Let’s go ahead and choose the reward you want from this
list” (rewarding). Then, she had the student read the text for a second time (repeated reading). The same procedures
were performed at the end of the second reading. Then, the student was awarded the prize of his choice, only if he
achieved all the pre-determined goals. Subsequently, she asked the student to read the text for the third time, and
set new targets by telling him: “Now, | want you to read the text for the third time. But this time you have to read
it very carefully. Because in some parts | will ask you to stop and explain the part you have read. And when you
finish reading the entire text, | am going to ask you to explain the whole text”. In addition to the RF goals, there
was an RC goal. Accordingly, the student was given the goal to answer at least eight questions correctly. He was
asked to choose the prize that he would like to get after achieving the goals, and the third reading started after he
chose the prize to his liking. The researcher stopped the student several times while he was reading, at the end of
the parts of stage-setting, initiating event, the attempt, and result of the attempt, and asked the student to explain
the part he read (explaining the text part by part). When the student moved on to the next part after reading and
explaining each part, the researcher reminded the student what he said until he read the last part, and then asked
him to continue to read. When the student finished reading, he was asked to tell the story from beginning to end
(explaining the text from beginning to end). Then, he was asked the RC questions. If he achieved both RF and RC
goals, he was given the reward he chose. At the end of the intervention session, the researcher said: “Our work for
today is finished. See you in the next session. Thank you”, and adjourned the session.

The criteria for the completion of the intervention were a 90% increase in the number of words read
correctly compared to the baseline stage, an average of one incorrectly read word, and at least nine correct answers
to the RC questions, for three consecutive sessions. The intervention continued until both RF and RC criteria were
fulfilled in any given three consecutive sessions.

Post-Intervention and Maintenance Stages

The post-intervention assessments were conducted similarly as at the baseline stage. The assessments
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were conducted on three different days. These probes were repeated until the post-intervention data were
reproducible (at least three sessions). Maintenance sessions took place one and three weeks after the completion
of the collection of the intervention data. The maintenance sessions were conducted in the same way as the
assessment sessions in the baseline and post-intervention stages.

Collection and Analysis of the Research Data

The collected data were first transposed to line charts and analyzed by visual analysis method, and further
analyzed by the calculation of the percentage of non-overlapping data (PND). The effectiveness of the intervention
package was determined based on the said analyses (Campbell, 2013). The PND method involves calculating how
much the data obtained at the baseline and post-intervention stages overlap. According to Campbell (2013), if the
rate of non-overlapping data obtained at the baseline and post-intervention stages is 90% or more, between 70%
and 90%, between 50% and 70%, and 50% or less, the intervention would be interpreted as a “very effective
intervention”, an “effective intervention”, a “questionable intervention”, and an “ineffective intervention”,
respectively.

Reading Fluency Performance

RF performance was measured by counting the words read correctly by the student in one minute. The
words that the student had difficulty pronouncing or misread were counted as correct if they were corrected by the
student within three seconds without any help (Eckert et al., 2002). A smartphone stopwatch was used to assess
the student’s RF performance.

Reading Comprehension Performance

The student’s RC performance was measured by counting the correct answers given to a total of ten RC
questions, which were prepared for each single-event story-type text, and the answers included in the text. The
answers given by the student to the RC questions were recorded on the answer key prepared and marked, then
evaluated.

Reliabilities

Two types of reliability assessments were conducted. The reliability of the implementation of the
experiment phase was assessed to ensure internal validity, and inter-observer reliability was assessed to ensure
external validity. All sessions (18 sessions in total) were recorded with the video camera, and a checklist was
created that included actions at each stage. In the reliability assessments, the video camera recordings and
checklists of 12 sessions (66.66%), including all the baseline, post-intervention, and maintenance sessions, and
four randomly selected intervention sessions, were used. An instructor with a master’s degree in special education
participated as an observer in the reliability assessments.

Reliability of the Implementation of the Experiment Phase

Video camera recordings and checklists of the sessions were provided to the observer to determine
whether the experiment phase was conducted as planned. The observer watched the camera recordings and put
“+” sign in the ‘done’ column of the checklist for each implementation step completed by the researcher. The
number of steps deemed to be completed by the researcher pursuant to the observer’s records was divided by the
total number of steps, then multiplied by one hundred to calculate the reliability of the implementation of the
experiment phase (Tekin-Iftar, 2012). The reliability of the implementation was 100%.

Inter-Observer Reliability

A checklist was used by prepared the researcher to determine the inter-observer reliability of the study.
The video camera recordings and checklists were given to the observer, who was asked to mark each step on the
recording chart after watching the recordings. The reliability of the implementation of the experiment phase was
calculated by dividing the number of agreements by the sum of the number of agreements and disagreements and
multiplying the quotient by 100 (House et al., 1981). The inter-observer reliability of all experiment phases was
found to be 94%.
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Results
Figure 1
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Figure 1 shows the student’s RF and RC levels in all stages and sessions. Each vertically consecutive data
point in the graph expresses the reading performance on the same text used in that session in terms of dependent
variables. At the baseline stage, the average number of words read correctly by the student in one minute was 31.1,
the average number of words read incorrectly was 3.7, and the average number of the RC questions answered
correctly was 5.6 out of 10 questions. These data indicated that the student’s RF and RC performances were poor
before the intervention.

At the intervention stage, an upward slope was observed in both the number of words read correctly and
the RC questions answered correctly, and a downward slope was observed in the number of misread words.
Although the student performed better in some sessions than in others, his performance levels never decreased to
his levels at the baseline stage. These data indicated that the intervention improved both RF and RC skills of the
student.

At the post-intervention stage, the average number of words read correctly by the student in one minute
was 60, which is 28.9 words more compared to the baseline stage, indicating a 93% increase. Moreover, the
average number of words read incorrectly by the student in one minute was 1, which was 2.7 words less compared
to the baseline stage, indicating a 73% decrease. Similarly, the average number of the RC questions answered
correctly by the student was 9.3 out of ten questions, which was 4.4 more correct answers compared to the baseline
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stage, indicating a 66% increase. These data indicated that the intervention package was effective in improving the
student’s both RF and RC skills.

At the two maintenance sessions held one and three weeks after the completion of post-intervention
sessions, the student read 58 and 63 words correctly, and misread 1 and 0 words, respectively. Furthermore, he
answered all the RC questions correctly. In both maintenance sessions, the student performed better in both RF
and RC compared to the post-intervention stage. These data indicated that the student maintained the acquisitions
he gained during the intervention after the intervention.

The rate of the non-overlapping data for each of the three independent variables related to the intervention,
post-intervention, and maintenance stages compared to the baseline stage was found as 100%. The student did not
exhibit the same performance that he exhibited in the baseline stage in any of the other stages. Thus, the
intervention package aimed at improving both RF and RC skills was “very effective” (Campbell, 2013).

Discussion

This study aimed to determine whether the intervention package developed by combining skill- and
performance-based RF and RC techniques used during and after reading was effective in improving a student with
ID’s RF and RC skills. The intervention package was applied individually to a student with mild ID. The student’s
RF and RC skills increased starting with the implementation of the interventions and continued to increase during
the period of the study. The student maintained his performance in these two skills in the post-intervention and
maintenance stages. These findings indicated that the developed intervention package was effective in improving
and maintaining a student with ID’s RF and RC skills.

The insufficient RF performances exhibited by students may be due to the lack of skills in RF and lack of
motivation for fluent reading (Melekoglu, 2011; Sanir et al., 2020; Toste et al., 2020). These factors can be
addressed with versatile intervention packages. The student lacked RF skills and motivation for fluent reading,
based on the teacher’s opinions and the observations made in the classroom environment. Therefore, the
intervention package developed for the student comprised not only the skill-based techniques but also techniques
that increase performance and motivation. The motivation of students with low reading performance can be
increased with different techniques such as goal-setting, rewarding, and giving feedback (Chafouleas et al., 2004;
Giiler, 2011; VanAuken et al., 2002). All techniques were used in this study. Similarly, other studies reported that
the combined techniques gave the most effective results in improving the RF performance of students with ID
(Cevik, 2006; Giiler, 2011; Organ, 2010). Students with reading difficulty, such as students with 1D, perform lower
than their peers and have a lower motivation to read (Chapman et al., 2000; Melekoglu, 2011; Ozmen & Doganay-
Bilgi, 2016). It was hypothesized that the inclusion of performance-based techniques in the intervention package
improves the RF level of the student with 1D and increases his motivation to read. The student was willing to mark
his performance on the column charts. Many factors seemed to be effective in increasing the student’s motivation
to participate in this study, such as painting, marking, which allowed the student to actively participate in the
process of giving feedback, and moving the pictures of sympathetic cartoon characters in column charts to the
targeted areas.

Most studies on RF focused on children with learning disabilities. One of the significant aspects of this
study was that it focused on a student with ID. Children with ID are behind their peers in many cognitive areas
(Friend, 2018). They require appropriate guidance in learning skills that their peers have learned or discovered on
their own. The skill-based techniques used in this study improved the RF skills of the Student with ID, which he
could not learn on his own or through observations, systematically by listening to the model reading of the
researcher beforehand and correcting the words that he was misreading.

Studies on improving ID children’s RC skills provide some evidence of the effectiveness of the combined
techniques (Giiler & Giizel-Ozmen, 2010). Hence, RC techniques applied during and after reading were combined
to improve the student with ID’s RC skills. The concurrent use of RC and RF techniques included in the
intervention package were effective in improving the student’s RC performance. Among RF techniques, model
reading and repeated reading techniques were effective in remembering units of information, whereas the error
correction technique was effective in understanding the words correctly and indirectly in understanding the text
correctly.

Using RF and RC techniques in combination provided improvement in both skills in a shorter time
compared to using these techniques separately. The improvement that occurred in either of these skills resulted in

Giiler-Biilbiil 2025, 26(1)



IMPROVING READING COMPREHENSION AND FLUENCY IN AN INTELLECTUALLY DISABLED STUDENT: 92
A CASE STUDY

an improvement in the other skill. In addition, compatibility of the techniques used in this study helped ensure
mutual improvement.

An upward slope from the baseline stage to the intervention stage is observed in Figure 1 in the number
of words read correctly. More than one factor presumably played a role in the increase in the number of words that
the student read correctly as the sessions progressed. One of these factors might be the use of graphical feedback,
goal-setting, and rewarding techniques included in the intervention package. Consequently, the student gained the
ability to record and evaluate his progress, reward himself, and manage his reading process by identifying the
subsequent more difficult goal. Rewarding the student based on achievement of the targeted goals increased his
motivation and enabled him to progress step by step. Moreover, his reading experience increased gradually as he
studied a different text in each intervention session. The student progressed by correcting the words he misread in
each intervention session. He might have correctly read the words that he misread before when they reappeared in
another text. As the number of correctly read words increased cumulatively as the number of read texts increased,
this might have contributed positively to the number of correctly read words.

The effectiveness of the intervention package continued one and three weeks after the intervention. The
student performed superior in all sessions during the maintenance stage to his performance in the baseline stage.
These findings are consistent with studies on the effectiveness of combined techniques in improving RF and RC
skills of students with ID (Giiler & Giizel-Ozmen, 2010; Giiler, 2011).

This study has some limitations. First, the intervention package was tested on a single participant. Further
studies with larger samples are needed to test the generalizability of the results. Second, the intervention package
used was developed based on the characteristics of the student. Therefore, the content of the intervention package
may need to be adapted or changed if it is applied to students with different characteristics. Third, the
implementation of the intervention package, particularly goal-setting, requires the guidance of an adult. The
researcher determined the goals that the student was expected to achieve, based on the calculations she made given
the student’s then-current performance. If all the techniques that make up the intervention package are planned as
strategy teaching, the student's independence and the generalization of the skill to other relevant skills such as
informative texts may improve. However, strategy instructions are applications which require longer time than the
techniques mentioned here. Therefore, in addition to its suitability for the student, external factors such as the
academic calendar, the study time allowed by the family or school administration are also important in choosing
the treatment.

In Turkish, there is the flexibility of changing the word units (Soykan, 2012). It is also pronounced as it
is written. In this respect, it may seem easier than European languages. The features of the language used in this
study, in which texts written in Turkish were used with a native Turkish student, should also be considered.
Therefore, the effectiveness of this research in different languages can be tested.

In conclusion, the intervention package developed for a student with ID was effective in improving and
maintaining the student’s RF and RC skills. This study featured an intervention package aimed at improving RC
skills concurrently with RF skills by combining the respective techniques. Moreover, it was the first study to
address RF and RC skills together in a student with ID. Previous experimental studies on students with ID
addressed the RF and RC skills in students with ID separately. This study could guide academics and teachers
looking to increase the reading skills of students with ID. Finally, although research based on determining the
situation of children with special needs in the field of reading helps to produce solutions, it is recommended to
conduct more applied research focused on special needs groups whose reading fluency and reading comprehension
skills are known to be limited.
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Oz
Giris: Ozel egitim programlar1 diger 6gretim diizeyindeki programlardan farklidir. Ozel egitim dgretmenlerinin
ogrencilerine yonelik olarak bireysellestirilmis egitim programi hazirlayabilmeleri ve bunlar1 uygulayabilmeleri
icin Ozel egitim kademesindeki dgretim programlarini bilmesi, anlamlandirmas: ve bu program okuryazarligina
sahip olmasi1 dnem arz etmektedir. Bu dogrultuda bu arastirmanin amaci 6zel egitim 6gretmenlerinin program
okuryazarlik, 6z yeterlik inang ve 6gretim programina baglilik diizeyleri arasindaki iliskinin incelenmesidir. Buna
ek olarak calismada, 6gretmenlerin program okuryazarlik, 6z yeterlik inang ve Ogretim programina baglilik

diizeylerinin gesitli demografik degiskenlere gore nasil degistigi de analiz edilmistir.

Yontem: Bu aragtirmada; betimsel aragtirma yontemlerinden iliskisel tarama modeli kullanilmistir. Arastirma
verileri, aragtirmacilar tarafindan gelistirilmis 6lgekler kullanilarak elde edilmistir. Aragtirmaya iliskin veriler,
Tirkiye’nin farkli cografi bolgelerinde bulunan 402 (Kadin: 213, Erkek: 189) 6zel egitim &gretmeninden
toplanmis olup Statistical Package for Social Sciences (SPSS) 26 veri analiz programi kullanilarak analiz
edilmistir.

Bulgular: Ozel egitim 6gretmenlerinin program okuryazarlik, 6z yeterlik inang ve programa baglilik diizeylerinin
iyi diizeyde oldugu tespit edilmistir. Program okuryazarlik ve 6z yeterlik inan¢ diizeylerinin cinsiyete gore
farklilasmadig1, programa baglilik diizeyinin ise cinsiyete gore kadinlarin lehine farklilagtig1 saptanmistir. Program
okuryazarlik ve programa baglilik diizeyinin egitim durumuna gore farklilagsmadigi, 6z yeterlik inang diizeyinin
ise lisansiistii mezunlarin lehine farklilagtig1 belirlenmistir. Program okuryazarlik, 6z yeterlik inang ve programa
baglilik diizeylerinin mezuniyet alanina gére anlamli farklilasmanin oldugu saptanmistir. Program okuryazarlik,
0z yeterlik inan¢ ve programa baglilik diizeylerinin birbiriyle yiiksek diizeyde iligkili oldugu saptanmistir. Son
olarak dgretmen 6z yeterlik inan¢ ve programa baglilik diizeylerinin program okuryazarligin yordayicist oldugu
belirlenmistir.

Tartisma: Elde edilen bulgular dogrultusunda 6zel egitim Ogretmenlerinin program okuryazarlik, programa
baglilik ve 6z yeterlik inang diizeylerinin yiiksek diizeyde oldugu sonucuna ulagilmistir ve bu baglamda oneriler
sunulmustur.

Anahtar sozciikler: Ogretmen 6z yeterlik inanci, 6zel egitim dgretmeni, programa baglilik, program okuryazarligi,
Ogretim programi.

Anf icin: Gol, H., & Ergiin, N. (2025). Ozel egitim dgretmenlerinin program okuryazarlik durumlari. Ankara
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Giris

Bir toplumun geligmesi ve kalkinmasi i¢in toplumu olusturan bireylerin kendi potansiyellerini agiga
cikartacak olanaklara sahip olmalidir. Bu olanaklarmn ilki ise egitimdir. Ertiirk (1972, s.2) egitimi, kisilerin
davranislarinda kendi yasantisi sayesinde ve bilingli bir bigimde istendik yonde davranislar gelistirme siireci olarak
ifade etmistir. Alkan (1980, s.6) ise egitimi “davranis degisikligi, bireyin hedefler yoniinde maksatlh olarak kendi
yasantilar1 yoluyla davranislarint degistirmesi, kisinin yeteneklerini ¢esitli yonlerden birey ve toplum i¢in uygun
ve dengeli olarak gelistirmesi” bi¢iminde tanimlamistir. Bu tanimlara bakildiginda egitimin asil amacinin biitiin
bireylerin yagantilarini hedef alarak 6grenme siirecinde amacli bir 6grenme gergeklestirme oldugu anlagilmaktadir.

Bu baglamda farkli ve 6zel durumlari olan bireylere yonelik egitimsel ¢aligmalar 6zel egitim olgusunu agiga
¢ikartmaktadir.

Ozel egitim, engeli olan bir cocugun 6grenmesini dnleyecek biitiin engelleri ortadan kaldirmak, okul ve
sosyal gevreye islevsel olarak katilimim saglamak amaciyla olusturulan miidahalelerdir (Heward, 2012). Ozel
egitim sayesinde 6zel egitime ihtiya¢ duyan bireylerin egitimi i¢in, bu bireylerin 6zel ihtiyaglarina gore hazirlanmis
0zglin bir miifredat ve bu miifredati verecek olan nitelikli insan giiciine yani 6zel egitim dgretmenlerine ihtiyag
duyulmaktadir. Ozel egitim alan dgretmenleri ve 6zel olarak olusturulmus miifredat sayesinde dzel egitime ihtiyag
duyan bireylerin engel tiirlerine gore egitim almalari saglanmaktadir (Ozsoy, 1989). Alinan bu egitimle
ogrencilerin eksikliklerinin engel durumuna doniigmesi onlenmekte ve kendi kendine yetecek hale gelmesi
saglanmaktadir (Ataman, 2003). Bu baglamda 6zel egitim dgrencilerin egitimleri diger 6gretim programlarindaki
ogrencilerden farkli olarak egitim ve 6gretim bireysellestirilerek verilmektedir.

Ozel egitime ihtiyac1 olan birey; kisisel ve gelisimsel anlamda akranlarindan belirgin sekilde farklilik
gosteren bireylerin erken yasta tespit edilmesi ve uygun arag—gere¢ ve yontemlerle 6zel egitim almalar1 6nem arz
etmektedir (Kaynarpmar, 2022). Ozel egitime ihtiyaci olan ogrencilerin, 6zel egitimden azami diizeyde
faydalanmalarindaki en biiylik etkenler arasinda, 6zel egitim programlari ve bu programlari uygulayan 6gretmenler
yer almaktadir.

Ogretmenlerin, dgretim programlarini uygulayabilmesi icin dgretim programlari hakkinda bilgi sahibi
olmasi, Ogretim programlarmi yorumlayabilmesi, sorgulayabilmesi ve yasadigi topluma uyarlayabilmesi
gerekmektedir (Keskin & Korkmaz, 2017). Nitekim Akinoglu ve Dogan (2012) egitim programlarinin
uygulanabilmesinin en dnemli sartinin, 6gretmenlerin egitim programlarinin yapisini, kapsamini ve 6zelliklerini
bilmesi oldugunu belirtmiglerdir. Bu baglamda 6zel egitim 6gretmenlerinin, egitim siireglerinde engeli olan
ogrencilerine faydali olabilmesi i¢in Ogretim programlarina hakim olmasi ve bu olguyu bireysellestirerek
uygulamasi gerekmektedir. Bu programlardan azami diizeyde fayda saglanabilmesi igin nitelikli 6gretmenlere
ihtiya¢ duyulmaktadir.

Ozel egitime ihtiya¢ duyan 6grencilerin; egitim ve dgretim siirecini yoneten 6zel egitim dgretmenlerinde
nitelik, kalite ve yeterlik aranmaktadir (Unal, 2022). Aranan bu 6zellikler, dzel egitime ihtiyaci olan bireylerin
egitim Ogretim siireglerinin saglikli bir gekilde yiiriitiilebilmesi ve 6grencilerin gelisimleri agisindan dneme
sahiptir. Aranan bu 6zelliklerden bir tanesi de 6zel egitim 6gretmenlerinin 6gretim programlarina hakim olmasidir.
Nitekim Fidan (1986), 6gretim programinin 6grenciler tizerinde etkili olabilmesi, 6gretmenlerin programi anlama,
uygulama ve yorumlama yetenegine baghdir.

Ogretmenlerin; programda yer alan kazammlar1 &grencilerine kazandirabilmeleri icin &gretim
programlarini bilmeleri, elestirebilmeleri ve uygulamaya doniik yorumlayabilmeleri 6nem arz etmektedir (Keskin,
2020). Bu 6nem 6zel egitim dgretmenlerinin bireysellestirilmis egitim programlar1 (BEP) hazirlayabilmesi ve bu
programlar1 uygulayabilmesiyle de yakindan iliskilidir. Program okuryazarlig1 “6gretmenin egitim programlarina
ozgl ozelliklerin farkinda olmasi, bu farkindalig1 uygulamaya dontik kullanabilmesi, elestirel bakis acisiyla
degerlendirmeler ve yorumlamalar yaparak egitim programini kendine rehber olarak kullanabilmesidir” (Keskin
& Korkmaz, 2021). Program okuryazarligi, 6gretmenlerde bulunmasi gereken hedef, igerik, 6grenme 6gretme
stiregleri ve dlgme degerlendirme gibi yeterlikleri de kapsamaktadir (Bolat, 2017). Program okuryazari olan
ogretmenler; resmi programlar1 dogru bir sekilde okur, anlar, planlar ve bu programi verimli bir bigimde uygular
(Ath vd., 2021). Ozel gereksinimli bireylerin BEP’lerinde yer alan hedefler, dgrenci ve dzel egitim 6gretmenleri
tarafindan y1l boyunca birlikte calisilmakta, gcocugun kaydettigi gelismeler konusunda BEP ekibi iiyelerine bilgi
verilmekte ve egitim programinin zaman zaman gozden gegirilmesi saglanmaktadir (Sivrikaya & Karabulut,
2023). Bu baglamda Program okuryazari olan 6zel egitim 6gretmenlerinin MEB’in (Milli Egitim Bakanligr)
yayimladig1 6zel egitim programlarini dogru bir bigimde anladig1 ve 6grencilerine yonelik olarak hazirlamalari
gereken Bireysellestirilmis Egitim Programlarini etkili bir bigimde olusturdugu disiiniilebilir.
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Ogretmenlerin; 6gretim programini bilmeleri, anlamalar1 ve elestirmeleri program okuryazari olmastyla
iliskilidir (Aky1ldiz, 2020). Ogretmenlerin; gretim programina ne derecede bagli kaldiklari ve resmi programi ne
derecede siniflarinda uyguladiklar: ise dgretim programina baglilik kavramiyla iliskilidir (Yasaroglu & Manav,
2015; Burul, 2018). Ogretim programlari uygulanirken, programlarmn ilk olarak gretmenler tarafindan ne
oldugunun anlagilmasi gerektigi ve program okuryazari olan 6gretmenlerin programi uygularken siireg igerisinde
karsilasabilecek problemleri daha kolay ¢6ziime ulastirabilmeleri, 6gretim programi okuryazarliginin 6gretim
programina baglilikla iligkisinin oldugunu géstermektedir. Nitekim bilinmeyen bir programin uygulanmasi ve o
programa bagli kalinmasi da miimkiin degildir (Yilmaz, 2021). Programa baglilik diizeyinin 6l¢iilmesi, programm
basariya ulagip ulagmadigini, basartya ulasmadiysa ulasmama nedenlerinin neler oldugunu ve programlarda
nelerin degistigini belirleyebilmektedir (Biimen vd., 2014). Ogretmenlerin, dgretim programlarini bilmeleri ve
elestirebilmelerinin yani sira dgretmenligin gerektirdigi gérev ve sorumluluklar1 gerceklestirebilecegine olan
inanciyla da yakindan iligkilidir (Atasoy, 2010).

Oz yeterlik inang diizeyi yiiksek dgretmenler; egitim-6gretim konusunda zorluk ceken &grencilerle
calisirken, daha istekli ve sabirli olmakta, 6grencilere yeni seyler 6gretme konusunda motivasyonlari daha yiiksek
olmakta ve Ogretmenlik meslegine daha siki bagl olmaktadirlar (Iridag, 2021). Bu durumun 6zel egitim
ogretmenleri igin de gegerli oldugu, 6zel egitim 6gretmenlerinin yiiksek 6z yeterlige sahip olmalart durumunda
ozel egitime ihtiyact olan Ggrencilere karsi daha sabirli ve yiiksek motivasyona sahip olacagi diisiiniilebilir.
Nitekim dgretmenlerin 6z yeterlik inanci, akranlarina gore daha ge¢ 6grenen 6grencilerin 6gretim siireglerinde
dnemli bir etkiye sahiptir (Woolfolk & Hoy, 1993; akt., Karahan, 2008). Oz yeterlik, kisinin bir isi
gercgeklestirebilmesi amaciyla ihtiyag duydugu biligsel, davranissal ve motivasyonel kaynaklara ne kadar sahip
olduguna iligkin inanc1 kapsamaktadir (Scherbaum et al., 2006). Alanyazin incelendiginde program okuryazarligi,
programa baglilik ve 6z yeterlik degiskenlerinin ele alindigi herhangi bir ¢aligma goriilmemistir. Bu alanda
yapilmis bir ¢aligmanin olmamasi bu alana yonelmeyi 6énemli kilmistir. Bu ¢aligmayla alanda var olan boslugun
doldurulmasi beklenmektedir. Program okuryazari 6gretmenlerin 6gretim programlarini bilmesi; bildigi programa
bagli kalip okul ortaminda programi uygulamasi ve bagli kalmast; bildigi ve uyguladigt 6gretim programini sinif
ortaminda Ogrencileriyle uygulayabilmesi i¢in bu becerileri yapabilecegine iligkin inancinin olmasi gerektigi
diisiincesi bu li¢ olgunun birbiriyle iliskinin anlagilmasini 6nemli kilmaktadir. Nitekim 6z yeterlik inanci olan
Ogretmenler, egitim ortaminda planlama yaparken daha az seviyede kaygi hissetmekte boylece program
planlamayla ilgili becerilerini daha iyi bir sekilde gdsterebilmektedir (Candas & Ozmen, 2021). Bu baglamda bu
ogretmenlerin egitim ortaminda 6gretim programlarini daha rahat anlayip uygulayabildikleri ve bu programlara
daha rahat uyum saglayabildikleri diistiniilebilir.

Giler (2021) okul 6ncesi 6gretmenlerinin program bilgisinin yiiksek diizeyde olmastyla dgretmenlerin,
ogrencilerine karsi kendilerini daha yeterli seviyede hissedeceklerini ve uygun bir egitim ortami olusturabilme
becerisine sahip olmalarini saglayacagini belirtmistir. Akimoglu ve Dogan (2012) da egitim 6gretim siireglerinin
etkili bir bi¢cimde yiritiilebilmesi icin Ogretmenlerin program okuryazari olmalarinin Snemli olduklarini
belirtmiglerdir. Bu baglamda 6zel egitim 6gretmenlerinin 6zel egitim programlaria hakim olmast durumunda yani
programi bilme, anlama, uygulama ve degerlendirme becerileri konusunda yeterli diizeyde olmasiyla,
ogretmenlerin 6zel egitime ihtiyaci olan 6grencilerle ilgilenirken 6z yeterlik inanglarinin daha yiiksek diizeyde
olacagi ve program bilgisinin egitim ortaminda kullanabilecegine olan inancinin daha yiiksek diizeyde olacagi
diisiiniilebilir. Ozel egitime ihtiyag duyan dgrencilerin, diger 6grencilere gore daha fazla ilgi ve sabir gerektirmesi
ve bu ogrenciler icin farkli engel tiirlerine gore farkli programlar hazirlanmasi gerektigi i¢in 6zel egitim
O0gretmenlerinin program okuryazarligi, programa bagliligi ve 6z yeterlik inanglarmin arastirilmasi énem arz
etmektedir.

Biitiin bu bilgiler 1s18inda 6zel egitim dgretmenlerinin 6zel gereksinimli bireylerle ¢alisirken dgretim
programlarina ne derecede hakim olduklari, bu 6gretim programlarina ne derecede bagl kalip egitim ortamlarinda
uygulayabildikleri ve 6zel gereksinimli 6grencilerle ¢alisirken kendilerine ne kadar giivendikleri, bu 6grencilere
davranis kazandirma ve bu 0Ogrencilerin olumsuz davraniglarini sondiirme konusunda kendilerine ne kadar
inandiklar1 konularinin ele alinmas1 gerekmektedir. Ozel egitimin hizla degisen ve gelisen giiniimiiz diinyasinda
onemi ve kapsami giderek arttig1 i¢in bu ¢aligmada, 6zel egitim 6gretmenlerin program okuryazarlik, programa
baglilik ve 0z yeterlik inang seviyeleri ve aralarindaki iliskinin ne seviyede oldugunun incelenmesi arastirmanin
problemini olusturmaktadir. Bu genel amag dogrultusunda asagidaki sorulara cevap aranacaktir.

1. Ozel egitim 6gretmenlerinin program okuryazarliklari, 6z yeterlik inanglari ve gretim programina
baglilik diizeyleri nedir?
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2. Ozel egitim 6gretmenlerinin program okuryazarhiklari, 6z yeterlik inanglar1 ve dgretim programina
baglilik diizeyleri demografik degiskenlere (cinsiyet, egitim durumu, mezuniyet alani) gore anlamli bir
farklilik gostermekte midir?

3. Ozel egitim Ogretmenlerinin yaslari, program okuryazarliklari, 6z yeterlik inanglar1 ve &gretim
programina baglilik diizeyleri arasinda anlamli bir iligki var midir?

4. Ozel egitim 6gretmenlerinin yas, meslekte calisma siiresi, programa baghliklar ve 6z yeterlik inanglart
0zel egitim 6gretmenlerinin program okuryazarlik diizeylerini yordamakta midir?

Yontem
Arastirma Modeli

Bu calismada betimsel arastirma yontemlerinden iliskisel tarama modeli kullanilmstir. iliskisel tarama
modeli iki ya da daha ¢ok degisken arasindaki iliskinin derecesini belirlemeye yarayan bir modeldir.
Arastirmalarda iki veya daha ¢ok degisken arasinda bulunan bir iliskiyi tanimlamak ve bu iligkinin derecesini
saptamak i¢in korelasyon analizleri yapilabilmektedir (McMillan & Schumacher, 2004). Nitekim bu ¢aligmada da
¢ok sayida degisken arasindaki iliskiler incelenmekte ve bunun icin temsil giicii yiiksek bir Srneklem
kullanilmaktadir.

Cahisma Grubu

Aragtirmanin evrenini 2022-2023 egitim 6gretim yilinda MEB'e bagh okullarda calisan 6zel egitim
ogretmenleri olusturmaktadir. Calisma 6rneklemindeki katilimeilar, amagsal 6rnekleme yontemiyle segilmistir.
Amagsal Ornekleme yontemi, ¢alismanin amacina bagli olarak bilgi agisindan zengin durumlarin segilerek
derinlemesine analiz edilmesine, segilen gruplarin demografik 6zelliklerinin betimlenmesine ve bunlar arasinda
iliskiler kurulmasina imkan tanimaktadir (Biiylikoztiirk vd., 2019, s. 92-93). Nitekim bu ¢aligmada da cinsiyet,
yas, gibi demografik 6zelliklere gore incelenmistir. Calismaya Tiirkiye’nin yedi farkli bolgesinde bulunan 437
ozel egitim dgretmeni katilmistir. Calismaya katilan 35 6gretmenin kontrol sorusuna yanlis cevap vermesinden
dolay1 bu dgretmenlerin verileri ¢aligmamiza alinmamistir. Toplamda 402 6gretmenin (Erkek: 189; Kadin: 213)
verileri galismamiza alinmistir. Katilimcilarin yas ortalamasi 33.7°dir. Calismaya katilanlarin 375°1 (%93.3) lisans
mezunu iken 27’si (%6.7) lisansiistii egitim mezunudur. Yine ¢aligmaya dahil olanlarin 317’si (%78.9) 6zel egitim
o0gretmenligi mezunu, 59’u (%14.7) sif 6gretmenligi mezunu ve 26’°s1 (%6.5) ise diger boliimlerden mezun
oldugunu bildirmislerdir.

Veri Toplama Araclari
Demografik Bilgi Formu

Aragtirmacilar tarafindan gelistirilen bu formda, ¢aligmaya katilan 6gretmenlerin cinsiyeti, yas grubu,
egitim durumu, gorev yapilan okul tiirli, meslekte ¢alisma yili, bulundugu cografi bolge, mezuniyet alani ve aile
veya yakin ¢evrede engeli olan bireye sahip olma durumu ile ilgili sorular yer almaktadir.

Ogretmen Oz Yeterlik Inanct Olgegi

Colak ve digerleri (2017) tarafindan gelistirilen bu 6lgek 27 maddeden ve 5 alt faktérden olugan 5°1i likert
tipi (1: Katilmiyorum; 5: Katiltyorum) bir dlgektir. Yiiksek puan yiiksek diizeyde 6gretmen 6z yeterlilik inancina
sahip olundugunu gostermektedir. Faktorlerin Cronbach’s Alfa i¢ tutarhik katsayilar;; Akademik Oz yeterlik
faktorii igin .75, Mesleki Oz yeterlik faktorii icin .86, Sosyal Oz yeterlik faktorii icin .88, Entelektiiel Oz yeterlik
faktori icin .87 ve Olcegin tiimii igin .93 olarak hesaplanmistir. Bu calisma kapsaminda da 6lgekten elde edilen
puanlarin i¢ tutarliligin tespit etmek amaciyla tiim maddelerin Cronbach Alfa i¢ tutarlilik katsayisi .97 olup bu
deger ol¢egin i¢ tutarlik diizeyinin yiliksek oldugunu gostermektedir.

Ogretim Programina Baghlik Olgegi

Yasar ve Manav (2015) tarafindan gelistirilen bu 6lcek 20 maddeden olusan (4 madde olumsuz ifade
icermektedir) tek faktorli 5°li likert tipi (1: Kesinlikle katilmiyorum; 5: Kesinlikle katiliyorum) bir &lgektir.
Yiiksek puan yiiksek diizeyde 6gretim programina bagli olundugunu gostermektedir. Tek faktorlii 6lgegin
Cronbach Alpha i¢ tutarhilik katsayisi ise .89 olarak hesaplanmistir. Tek faktorlii yapi, toplam varyansin
%35.81’ini agiklamaktadir. Bu ¢alismada da Programa Baglilik Olgegi’nin Cronbach Alpha i¢ tutarlilik katsayis
.93 olarak hesaplanarak i¢ tutarliligin yiiksek oldugunu gostermektedir.
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Ogretim Programi Okuryazarlik Olgegi

Yar-Yildirim (2020) tarafindan gelistirilen bu 6lgek 29 maddeden olusan ii¢ faktorlii 5°1i likert tipi (1:
Kesinlikle katilmiyorum; 5: Kesinlikle katiliyorum) bir 6lgektir. Yiiksek puan yiiksek diizeyde 6gretim programina
bagh olundugunu gostermektedir. Olgegin Cronbach Alpha giivenirlik katsayilar1 bilgi faktorii i¢in .93, beceri
faktorii icin .94 ve tutum faktorii icin .92 olarak hesaplanmustir. Olgekte yer alan tiim faktorler bir arada
degerlendirildiginde hesaplanan Cronbach Alpha i¢ tutarlilik katsayisi ise .96 olarak bulunmustur. Bu ¢alismada
kullanilan program okuryazarlik 6l¢eginin Cronbach Alfa tutarlilik katsayisi .97 olarak 6l¢iilmiis olup i¢ tutarliligin
oldukga yiiksek oldugu goriilmektedir.

Veri Toplama ve Analizi

Veri toplama siirecinde ilk olarak, Mardin Artuklu Universitesi Etik Komisyonuna arastirmayla ilgili
ayrintili bilgiler sunulmus ve calismanin yiiriitiilebilmesi icin etik kurulu onay belgesi alinmistir (Say1: E-
79906804-050.06.04-81704). Ardindan arastirmada kullandigimiz Slgekleri gelistiren arastirmacilardan mail
yoluyla izin alinmistir. Aragtirma i¢in gerekli veriler, Google Forms uygulamasi araciligtyla ¢evrimigi yontem ile
toplanmistir. Hazirlanan Olgme aracina dair erisim baglantisi okul miidiirlerine kendi okul gruplarinda
paylasmalari i¢in génderilmistir. Caligmanin amag ve kapsami1 hakkinda detayli bilgi verilerek erisim baglantisinin
ozel egitim 6gretmenlerine ulastirilmast konusunda destek istenmistir. Arastirmaci tarafindan birgok 6zel egitim
ogretmeniyle goriismeler yapilmis, dlgekler goriigme sirasinda kendilerine ¢evrim igi ortamdan génderilmis ve
dgretmenlerin Slgekleri doldurmalari istenmistir. Ozel egitim 6gretmenlerine ait sosyal medya gruplarinda
Olceklerin baglantisi paylasilip, 6zel egitim 6gretmenlerinin 6lgekleri doldurmalari saglanmustir.

Veri analizinde arastirmanin amacint agiga g¢ikartmak igin Oncelikle diizey sorusuna cevap olarak
frekanslar ¢ikarilmistir. Frekanslarin 5°1i likert diizeyinde hangi diizeyde oldugu 6l¢ek yapisina gore agiklanmistir.
Daha sonra kategorik veriler i¢in 6l¢egin normal dagilimlarina bakilmistir ve verilerin normal dagilim gosterdikleri
(basiklik ve carpiklik degerlerinin -/+1.5 degerler arasindadir) goriildiikten sonra ikili kategorik i¢in t testi ve iki
kategoriden fazla olanlar i¢in tek yonlii varysan analizi (ANOVA) uygulanmistir. Ayrica kategorik verilerin
anlamlilik diizeylerinin yaninda etki biiyiikliikleri de incelenerek raporlanmistir. Cohen’s d degerleri 0-.20 arast
diisiik, .20-.60 arasi orta diizey .60 ve iistii ise yiiksek diizeyde bir etki biiyiikliigiinii gostermektedir (Cohen, 1992).
Aragtirmanin {iglincii amaci i¢in Pearson Momentler Carpimi Korelasyonu yapilmistir. Son olarak aragtirmanin
dordiincti amact i¢in goklu regresyon analizi uygulanmistir. Coklu regresyon analizi igin talep edilen temel
varsaymmlarin tiimii saglanmistir (Durbin Watson Degeri = 1.88)

Bulgular
Ozel Egitim Ogretmenlerinin Program Okuryazarhk Diizeyleri

Aragtirmanin birinci sorusunda gruplarin program okuryazarlik diizeylerini tespit etmek i¢in minimum
puan ortalamasinin 1. maksimum puan ortalamasinin 5 oldugu dlgekten 6gretmenler en az 3.38 en fazla ise 4.04
puan almistir. Tim gruplarin program okuryazarlik ortalamasi 3.83 olarak tespit edilmistir. Bu say1 katilryorum
araligina denk diismektedir. Dolayisiyla arastirmaya katilan dgretmenlerin iyi diizeyde program okuryazar
olduklar1 goriilmektedir.

Aragtirmanin ikinci sorusuna cevap bulmak i¢in dncelikle program okuryazarlik, programa baglilik ve 6z
yeterlilik inanglarinin cinsiyet degiskenine gore farkliligina bakilmistir. Yapilan inceleme sonucunda, program
okuryazarhk (t(400) = 1.46, p >.05) ve 6z yeterlik (t(400) = .99, p >.05) diizeylerinin cinsiyete gore anlamh
diizeyde farklilagmadig1 bulunmustur. Programa baglilik diizeyinin ise cinsiyete gore anlaml diizeyde farklilastigi
bulunmustur (U = 17246.5, p = .013).

Aragtirmanin ikinci sorusuna cevap bulmak icin Oncelikle cinsiyet degiskenine gore program
okuryazarlik, programa baglilik ve 6z yeterlik diizeylerinin farklilagma diizeylerine bakilmistir.
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Tablo 1

Program Okuryazarlik, Programa Baghlik ve Oz Yeterlik Inan¢ Diizeyinin Egitim Durumuna Gére t-testi
Sonuclart

Degiskenler Egitim durumu N X SS t sd p d
-~ . Lisans 375 3.87 .699
Oz yeterlik Lisansiistii 27 422 495 -2.586 400 .01 .016
Lisans 375 3.83 .666
Okuryazarlik Lisansiistii 27 397 977 -1.077 400 .287 .003
- Lisans 375 3.98 0.659
Programa baglilik Lisansiistii 27 423 0573 -1.913 400 .056 .009

Tablo 1’de gorildigii iizere, lisans ve lisansilisti mezunu Ogretmenlerin program okuryazarlik
diizeylerinde (t(400) = -1.08; p > .05) ve programa baglilik diizeylerinde (t(400) = -1.9; p >.05) anlamli bir farkin
olmadig1 goriilmiistiir. Buna karsin, iki grubun 6z yeterlilik inan¢larinda anlamli bir farkin oldugu goriilmistiir.
(t(400) = -2.6; p < .05). Sonug olarak farkli egitim durumlar1 arasinda 6z yeterlik inan¢ diizeyleri agisindan
istatistiki olarak lisansiistii mezunu olan &gretmenlerin lehine anlamli bir sekilde farklilagsmistir. Bu farkliligin
Cohen d referans degerlerine gore diigiik diizeyde oldugu goriillmektedir.

Ogretmenlerin mezuniyet alanlari; 6zel egitim dgretmenligi, sinif 6gretmenligi (6zel egitim sertifikasi
alarak brans degistiren dgretmenler), diger (her branstan {icretli 6gretmen) olmak {izere ii¢ gruba ayrilmistir. Daha
sonra okullar arasindaki farki belirlemek icin tek yonlii varyans analizi uygulanmigtir. Elde edilen sonuglar tablo
2’de gosterilmistir.

Tablo 2

Program Okuryazarligi, Oz Yeterlik Inanct ve Programa Baghlik Diizeyinin Mezunivet Alanmina Gore ANOVA
Sonuglart

Degiskenler Kareler toplami  Serbestlik derecesi  Kareler ortalamasi F p 7’
Program Gruplar aras 4.000 2 2.000 4679 .010 .023
okuryazarlig Grup i¢i 170.527 399 427
Toplam 174.527 401
Gruplar arast 6.287 2 3.144 6.737 .001 .033
Oz yeterlik inanc1 Grup i¢i 186.177 399 467
Toplam 192.465 401
Gruplar arasi 6.989 2 3.495 8.401 .000 .040
Programa baglilik Grup i¢i 165.973 399 416
Toplam 172.963 401

Tablo 2’de yapilan varyans analizi sonucunda 6zel egitim Ogretmenlerinin mezuniyet alanina gore
program okuryazarlik diizeyinin (F(2.399) = 4.68; p = .010), 6z yeterlik inan¢ diizeyinin (F(2.399) = 6.73; p =
.001) ve programa baglilik diizeyinin (F(2.399) = 8.40; p < .05) istatistiksel olarak anlamli bir farklilik gosterdigi
belirlenmistir.

Coklu karsilastirmali (Post-hoc) test sonucuna goére 6zel egitim dgretmenligi mezunu ogretmenlerin
program okuryazarhk diizeyleri (N = 317; X = 3.88; SS = .654), sinif §gretmenligi mezunu dgretmenlerin (N = 59;
X =3.60; SS = .602) program okuryazarlik diizeyine gére anlamli diizeyde yiiksek bulunmustur. Diger branslardan
mezun olup dzel egitim dgretmenligi alaninda calisan 6gretmenlerin ise (N = 26; X = 3.92; SS = .747) en yiiksek
program okuryazarlik diizeyine sahip oldugu saptanmistir.

Ogretmenlerin 6z yeterlik inanglarmin mezuniyet alanina gore diizeylerine bakildiginda 6zel egitim
dgretmenligi mezunu dgretmenlerin 6z yeterlik inang diizeyleri (N = 317; X = 3.91; SS = .670), sinif gretmenligi
mezunu (N = 59; X = 3.66; SS = .799) dgretmenlerin 6z yeterlik inang diizeylerinden anlamli oranda yiiksek
bulunmustur. Diger branglardan (N = 26; X = 4.23; SS = .526) mezun olan 6gretmenlerin 6z yeterlik inang
diizeyleri, simif gretmenligi mezunu (N = 59; X = 3.66; SS =.799) 6gretmenlerden anlamli diizeyde yiiksek oldugu
saptanmuigtir.

Ogretmenlerin programa bagliliklarinin, mezuniyet alanina gore diizeylerine bakildiginda 6zel egitim
dgretmenligi mezunu dgretmenlerin programa baglilik diizeyleri (N = 59; X = 3.66; SS = .799), sinif 6gretmenligi
mezunu (N = 59; X = 3.66; SS = .799) dgretmenlerin programa baghlik diizeylerinden anlamli oranda yiiksek
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bulunmustur. Diger brans mezunu 8gretmenlerin programa baglhilik diizeyleri (N = 26; X = 4.38; SS = .533), 6zel
egitimden (N = 317, X =4.01;SS = .652) ve smif ogretmenliginden (N = 59; X =3.76; SS = .649) mezun olan
ogretmenlerden anlamli diizeyde yiiksek oldugu saptanmustir.

Aragtirmanin iigiincii sorusunda dzel egitim 6gretmenlerinin program okuryazarlik, 6z yeterlik inanci ve
programa baglilik diizeyleri arasindaki iliskisinin belirlenebilmesi i¢in Pearson korelasyon analizi kullanilarak
incelenmistir. Tiim degiskenler Tablo 3°te gdsterilmistir.

Tablo 3

Ogretmenlerin Program Okuryazarhik, Oz Yeterlik Inan¢ ve Programa Baghlik Diizeyleri Arasindaki Pearson
Korelasyon Testi Sonuglart

Degiskenler X SS 1 2 3 4 5
1. Program okuryazarlik 3.84 .659 1
2. Oz yeterlik inanc1 3.89 .692 797 1
3. Programa baglilik 4.00 .656 712 782 1
4. Yas 33.7 8.20 -.037 -.026 -.032 1
5. Meslekte ¢alisma siiresi 9 7.89 -.029 -.044 -.056 .903 1

Tablo 3 incelendiginde, Pearson korelasyon analiz sonucuna gore dgretmenlerin program okuryazarlik
ile 6z yeterlik diizeyleri arasinda yiiksek diizeyde olumlu yonde anlamli iligki oldugu tespit edilmistir. Program
okuryazarlik ile programa baglilik diizeyleri arasinda yiiksek diizeyde olumlu yonde anlamli iliski oldugu tespit
edilmistir. Oz yeterlik inang diizeyi ile programa baglilik diizeyi arasinda da yiiksek diizeyde olumlu yénde anlamli
bir iliski bulunmustur. Nitekim Biiyiikoztiirk (2019) 0.30 ile 0.70 arasindaki korelasyon katsayilarmin orta
diizeyde; 0.70 ile 1 arasindaki korelasyon katsayilarinin yiiksek diizeyde iliskiyi gosterdigini belirtmektedir. Bu
sonuglara gore 6gretmenlerin program okuryazarlik diizeyi, programa baglilik diizeyi ve 6z yeterlik inang diizeyi
arasinda olumlu yonlii bir iliski bulunmaktadir. Dolayistyla biri arttikga digerinin de arttig1 veya biri azaldik¢a
digerinin de azaldig1 sdylenebilir. Ote yandan yas ve meslekte ¢aligma siiresiyle program okuryazarlik, programa
baglilik ve 6z yeterlik inang diizeyleri arasinda istatistiksel a¢idan anlamli bir iligki bulunmamaktadir.

Ozel egitim 6gretmenlerinin program okuryazarliklarinin, 6z yeterlik inanci ve programa baglilik
degiskenleri tarafindan ne diizeyde yordandigini anlamak i¢in ¢oklu regresyon analizi kullanilmistir. Yapilan ¢oklu
regresyon analiz modelinin istatistiksel olarak anlamli oldugu gorilmiistir (F(2, 399) = 378.888, p < .001).
Bagimsiz degiskenler (6z yeterlik ve programa baglilik), bagimli degiskenin (program okuryazarligi) %65’ini
aciklamaktadir. Tablo 4’te goriildiigii iizere 6z yeterlik inanci ve programa baglilik degiskenlerinden olugan model
program okuryazarhig1 anlaml diizeyde yordamaktadir (p < .001). ilgili degiskenlere bakildiginda 6z yeterlik
inanci ve programa baglilik degiskenlerinin program okuryazarligini olumlu yonde yordadigi goriilmektedir.

Tablo 4
Program Okuryazarlik Diizeyinin Yordayicilarina Iliskin Coklu Regresyon Analizi

Degiskenler X SS B SEB B t p Tol. VIF
Oz yeterlik inanci 3.89 .69 .589 .045 .619 13.12 .000 .389 2.574
Programa baglilik 4.00 .65 229 .047 .228 4.82 .000 .389 2.574

Not: F(2,399) = 378.888; p < .001; R’ = .655; Adj. R = 653.
Tartisma
Ozel Egitim Ogretmenlerinin Program Okuryazarhk Diizeylerine iliskin Sonu¢ ve Tartisma

Ozel egitim 6gretmenlerinin program okuryazarlik genel ortalamasinin “Katiliyorum” diizeyinde oldugu
bulgusuna ulasilmistir. Program okuryazarlik 6l¢eginin alt boyutlar1 incelendiginde; bilgi alt boyutunda, beceri alt
boyutunda ve tutum alt boyutunda olmak tizere program okuryazarlik 6lgeginin tiim alt boyutlarinda 6gretmenlerin
program okuryazarlik seviyesi “Katiliyorum” diizeyinde oldugu belirlenmistir. Bu sonuglar 6zel egitim
dgretmenlerinin iyi diizeyde program okuryazari oldugunu gostermektedir. Ozel egitim dgretmenlerinin program
okuryazarliklarinm incelendigi smirli sayida ¢aligma bulunmaktadir (Bayri, 2022; Unal, 2022). Bayri (2022)
yaptig1 ¢alismada &zel egitim 0gretmenlerin program okuryazarlik diizeyinin yiiksek diizeyde oldugunu ifade
etmistir. Benzer sekilde Unal (2022) tarafindan yapilan ¢aligmada 6zel egitim dgretmenlerine uygulanan program
okuryazarlik durumlari 6lgeginin alt boyutlar1 ve genelinde program okuryazarlik diizeyi yiiksek diizeyde ¢iktig1
belirlenmistir. Ogretmenlerin program okuryazarhik diizeylerinin yiiksek olmasi, dgretmenlerin brangi oldugu
Ogretim programini iyi diizeyde bilmesiyle iliskili oldugu séylenebilir.

Gél & Ergiin 2025, 26(1)



OZEL EGITIM OGRETMENLERININ PROGRAM OKURYAZARLIK DURUMLARI 108

Alanyazin incelendiginde 6gretmenler iizerinde yapilan bir¢ok ¢alismada da, bu arastirmanin sonucuyla
benzer sekilde 6gretmenlerin program okuryazarliklarinin iyi diizeyde oldugu sonucuna varilmistir (Aslan, 2018;
Demir & Toraman, 2020; Erdamar, 2020; Giiler, 2021; Giiles, 2022; Glines-Sinego & Cakmak, 2021; Giirbiiz,
2021; Yilmaz, 2021; Yimaz & Kahramanoglu, 2021). Bu c¢aligma sonucunun aksine bazi ¢aligmalarda
ogretmenlerin program okuryazarlik diizeyinin disiik oldugu belirlenmistir (Opoh & Awhen, 2015; McRae, 2018;
Kauffmann vd., 2022).

Ogretmen ve dgretmen adaylariyla yapilan ¢aligmalarda program okuryazarlik diizeyinin orta seviyede
oldugu calismalar da bulunmaktadir (Erdem & Egmir, 2018; Kahramanoglu, 2019; Kizilaslan-Tunger & Sahin,
2019; Yildiz, 2019). Bu ¢alisma sonuglart aragtirmamizin sonucuyla ortiismese de aragtirmamizin bulgulartyla zit
sonuglar da degildir. Nitekim s6z konusu c¢aligmalarda Ogretmenlerin program okuryazarlik diizeyi diisiik
bulunmamustir.

Alanyazinda yapilan ¢aligmalara bakildiginda, ¢alismalarimn biiyiik cogunlugunda 6gretmenlerin program
okuryazarlik diizeylerinin ytliksek diizeyde oldugu goriilmektedir. Ayrica hizmetig¢i egitim ve program gelistirme
faaliyetlerine katilan 6gretmenlerin daha iyi diizeyde program okuryazari oldugu belirtilmistir (Keskin, 2020).
Ogretmenlerin egitim Ogretim siireclerinde kullandiklar1 programlar1 bilmesi, elestirebilmesi ve degisen
programlara uyum saglayabilmesi 6gretim programlarindan alinan verimin artmasi agisindan 6nemlidir.

Ozel Egitim Ogretmenlerinin Program Okuryazarhk, Oz Yeterlik inan¢ ve Programa Baghhk Diizeylerinin
Demografik Degiskenlere iliskin Sonu¢ ve Tartiyma

Ogretmenlerin program okuryazarliklarmin ele alindig1 birgok arastirmada cinsiyetin rolii incelenmis ve
birbirinden farkli sonuglarin raporlandig: tespit edilmistir. Bu farkliliktan dolayr 6zel egitim &gretmenlerin
program okuryazarliklarinda cinsiyetin rolii ele almmustir. Ogretmenlerin program okuryazarliklarmin ele alindig
bir¢ok arastirmada kadin ve erkek ortalamalarinin anlamli diizeyde farklilagmadigi ortaya konmustur (Sag &
Sezer, 2012; Aslan, 2019; Aslan & Giirlen, 2019; Avar-Vayvay, 2020; Giilpek, 2020; Dag, 2021; Giines-Sinego
& Cakmak, 2021). Bu aragtirmalarin bulgulari su an yapilan calismanin bulgulariyla drtiismektedir. Ogretmenlerin
cinsiyetlerine bagli olarak program okuryazarliklarinin farklilagmamasi, kadin ve erkek dgretmenlerin benzer
diizeyde 6gretim programlarina hakim olmalariyla ve giincel egitim programlarini takip edip degisimlere uyum
saglayabilmeleriyle agiklanabilir. Ayrica hem erkek hem de kadin &gretmenlerin egitim fakiiltesi mezunu olup
benzer dersleri almasi ve 6gretmen olarak atandiktan sonra benzer hizmetici egitimlere katilmasi program
okuryazarhigmin cinsiyete gore anlamli bir sekilde farklilasmamasinda etkili olabilir.

Program okuryazarlikla ilgili yapilan bazi arastirmalarda kadin ve erkek Ogretmenlerin ortalamalari
arasinda anlamli farklilik bulunmustur. Bu durum galismamizin sonucuyla ortiismemektedir. Ornegin; Giingér-
Demir (2023) dgretmen adaylariyla yaptigi ¢caligmada, 6gretmen adaylarinin program okuryazarlik diizeylerinin
genel olarak cinsiyete gore kadinlar lehine anlamli farklilagsmanin oldugunu belirtmislerdir. Gomleksiz ve Erdem
(2018) tarafindan 6gretmen adaylariyla yapilan calismada da benzer sonuglara ulasilmistir. Yapilan birgok
aragtirmada goriildiigii iizere kadin Ogretmenlerin program okuryazarlik diizeylerinin, erkek 6gretmenlerin
program okuryazarlik diizeyinden daha yiiksek program okuryazarlik diizeyine sahip oldugu saptanmistir. Bu
durumun kadin 6gretmenlerin egitim 6gretim siirecini daha iyi dziimsemesinden ve titizlikle takip etmesinden
kaynaklandig1 sdylenebilir (Giingér-Demir, 2023). Erdamar (2020) ise yaptig1 ¢aligmada diger arastirmacilarin
aksine 6gretmenlerin program okuryazarlik durumlarinin kadin 6gretmenlerin degil, erkek 6gretmenlerin lehine
farklilagtigimmi saptamistir. S6z konusu c¢alismanin Diyarbakir, Sanlurfa ve Sirnak ilindeki calisan kadin
ogretmenlerle sinirli olmasi, bu ¢alismanin bulgulariyla ortiismemesine gerekce gosterilebilir.

Ozel egitim dgretmenlerinin program okuryazarlik, 6z yeterlik inang ve programa bagllik diizeyinin
egitim durumuna gore degisip degismedigini belirlemek amaciyla; 6gretmenler lisans ve lisansiistii (yiiksek lisans
veya doktora) seklinde iki gruba ayrilmistir. Yapilan bagimsiz 6rneklem t testi sonucunda 6gretmenlerin 6z
yeterlik inang diizeyinde lisansiistii mezunu dgretmenlerin lehine anlamli bir farklilk oldugu saptanmistir. Ote
yandan dgretmenlerin program okuryazarlik ve programa baglilik diizeylerinde egitim durumuna gore anlamli bir
farklilasmanin olmadig1 belirlenmistir. Ancak lisansiisti mezunu o&zel egitim Ogretmenlerinin program
okuryazarlik ve programa baglilik ortalamalarinm, lisans mezunu Ogretmenlerin program okuryazarlik ve
programa baglilik ortalamalarindan daha yiiksek bulunmustur.

Bu ¢aligmada lisans ve lisansiistii mezunu 6gretmenlerin program okuryazarlik diizeyleri arasinda anlamli
bir farklilasma goriilmemistir. Alanyazinda dgretmenlerin program okuryazarlik diizeylerinin egitim durumuna
gore anlamli bir sekilde farklilasmadigi yalnizca bir ¢alisma mevcuttur. S6z konusu caligmada 6zel egitim
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okullarinda gorev yapan d6gretmenlerin, egitim programi okuryazarliklarinin egitim durumuna gore farklilasmadigi
belirlenmistir (Unal, 2022).

S6z konusu bulgu; Giines-Sinego ve Cakmak (2021), Aslan (2018), Gémleksiz ve Erdem (2018), Erdamar
(2020), Giiles (2022) tarafindan yapilan ¢aligmalarin bulgulariyla drtiismemektedir. Benzer sekilde Demir ve
Toraman (2021) dgretmenlerle yaptigi ¢caligmada, tezli yiiksek lisans ve doktora mezunu dgretmenlerin program
okuryazarlik ortalamalar1 lisansiistii mezunu olmayan dgretmenlerden daha yiiksek bulunmustur.

Bu c¢aligmada lisansiistii mezunu 6zel egitim dgretmenlerinin 6z yeterlik inang diizeyleri, lisans mezunu
ozel egitim dgretmenlerine gore anlamli diizeyde yiiksek bulunmustur. Ozel egitim okullarinda gérev yapan
ogretmenlerle yiiriitiilen bir ¢alismada bu ¢alismanin sonucuyla benzer sekilde lisansiistii mezunu 6gretmenlerin,
entelektiiel 6z yeterliklerinin lisans mezunu 6gretmenlerden daha yiiksek oldugu belirlenmistir (Unal, 2022).

S6z konusu bulgu, Aydin (2016), Tiirkan (2017), Giil (2018) tarafindan yapilan ¢alismalarin bulgularryla
paralellik gostermektedir. Karabacak (2014) tarafindan yapilan ¢alismada anlamli farklilik goriilmese de yiiksek
lisans mezunu dgretmenlerin 6z yeterlik algilari lisans mezunu 6gretmenlere gore daha yiiksek bulunmustur. Diger
calismalardan farkli olarak Giil (2018) tarafindan yapilan c¢alismada farklilasmanin 6n lisans mezunu
ogretmenlerle lisans mezunu 6gretmenler arasinda oldugu ve on lisans mezunu dgretmenlerin 6z yeterlik inang
diizeylerinin daha yiiksek oldugu goriilmiistiir.

Ote yandan yapilan bazi ¢aligmalarda; bu arastirmada ulagilan sonucun aksine dgretmen 6z yeterlik inang
diizeylerinin egitim durum degiskenine gore anlamli bir farklilik gdstermemistir (Ates, 2016; Anil-Arikan, 2019;
Saglam, 2018; Sahingdz, 2021; Teker, 2021; Tiirkmen, 2018). Ogretmen &6z yeterligin egitim durumuna gore
anlamli bir sekilde farklilasmadigini gosteren ¢aligmalar olmasina ragmen yiiksek lisans egitiminin, 6gretmenlerin
belirli bir alanda uzmanlagmalarina katk: sagladigi ve dgretmenlerin 6z yeterliklerini gelistirmelerine katki
sunduklar1 belirtilmistir (Omak vd., 2022).

Bu ¢aligmada, 6zel egitim 6gretmenlerinin programa baglilik diizeylerinin egitim durumuna gore anlaml
bir sekilde farklilasmadigi tespit edilmistir. Bir baska ifadeyle lisans ve lisansiisti mezunu &zel egitim
o0gretmenlerinin programa baglilik diizeyleri arasinda anlamli bir farklilik bulunmamaistir. S6z konusu bulgu, Aslan
ve Erden (2020) ve Cavusoglu (2022) tarafindan yapilan ¢aligmalarin bulgulariyla paralellik gostermektedir.

Calismaya katilan Ogretmenlerin MEB’e bagli olarak caligmalari, &gretim programina uyma
zorunluluklarinin olmasi, kazanimlarini giinliik bir sekilde sinif defterine yazmalar1 gerektigi ve okul miidiirlerinin
de bu yonde beklentisinin olmasi gibi faktorlerin lisans ve lisansiistii mezunu 6gretmenlerin benzer sekilde 6gretim
programina bagli kalmalarina yol agtig1 sdylenebilir. Ayrica Karakuyu ve Oguz (2021) lisansiistii egitimlerinin
daha ¢ok bilimsel arastirmalar {izerine oldugu ve dgretmen egitimi konularina pek deginilmemesinden kaynakli
egitim durumunun, 6gretim programina baglilik diizeyiyle bir iliskisinin olmadigini belirtmistir. Ote yandan Burul
(2018), Aslan ve Erden (2020) ve Unal (2022) tarafindan yapilan calismalarda bu ¢alismada ulasilan sonucun
aksine Ogretmenlerin programa baglilik diizeylerinin egitim durumu degiskenine gore anlamli bir fark
bulunmustur.

Yapilan ¢aligmalarin ¢ogunluguna bakildiginda 6gretmenlerin programa baglilik ve 6z yeterlik inang
diizeylerinin mezuniyet durumu degiskenine gore anlamli bir sekilde lisansiisti mezunu dgretmenlerin lehine
farklilastig1 gortilmektedir. Bu durumun 6gretmenlerin lisansiistii egitimde aldiklar1 derslerinden dolay1 6gretim
programlarini daha iyi anlayabilmesi, elestirebilmesi ve smif ortaminda daha iyi uygulayabilmesinden
kaynaklandig1 disiiniilebilir. Nitekim yiiksek lisans egitimi; dgrencilere akademik anlamda okuma, yazma,
aragtirma ve bir metin ortaya koyma becerisi saglamaktadir (Demir & Toraman, 2021). Bu c¢alismada 6gretim
programi okuryazarlik ve programina baglilik diizeylerinde egitim durumuna gore anlaml bir farklilik gériilmese
de lisansiisti mezunu 6gretmenlerin program okuryazarlik ve programa baglilik diizeylerinin lisans mezunu
ogretmenlere gore daha yiiksek oldugu saptanmugtir. Ozel egitim 6gretmenlerinin program okuryazarlik, 6z
yeterlik inang¢ ve programa baglilik diizeylerinin mezuniyet alanina goére nasil degistigini belirlemek amaciyla
yapilan tek yonlii varyans analizi sonucunda 6zel egitim Ogretmenlerinin mezuniyet alanina gore program
okuryazarlik, 6z yeterlik inang ve programa baghlik diizeyinin istatistiksel olarak anlamli bir farklilik gosterdigi
belirlenmistir.

Bu caligmada 6zel egitim 6gretmenligi mezunu dgretmenlerin; program okuryazarlik, 6z yeterlik inang
ve programa baglilik diizeylerinin, sinif 6gretmenligi mezunu 6zel egitim 6gretmenlerinden anlamli diizeyde
yiksek oldugu belirlenmistir. Bu aragtirmanin bulgulariyla benzer sekilde Bayri (2022) tarafindan yapilan
calismada, 6zel egitim okullarinda ¢alisan dgretmenlerin program okuryazarliklari diizeyinde brang degiskenine

Gél & Ergiin 2025, 26(1)



OZEL EGITIM OGRETMENLERININ PROGRAM OKURYAZARLIK DURUMLARI 110

gore anlamli bir farklilik bulunmustur. S6z konusu calismada 6zel egitim kurumlarinda calisan 6zel egitim
O0gretmenlerinin program okuryazarlik diizeylerinin, egitim fakiiltesi diger brang mezunu 6gretmenlerden ve diger
fakiiltelerden mezun 6gretmenlerden daha yiiksek oldugu belirlenmistir. Bu durumun 6zel egitim 6gretmenlerinin
tiniversitede aldig1 alan derslerinden dolay1 sinif 6gretmenligi mezunlarina gére gretim programlarina daha fazla
hakim olmasindan kaynaklandig1 diigiiniilebilir. Ayrica bu duruma &zel egitim Ogretmenligi mezunu
ogretmenlerin, siif 6gretmenligi mezunu 6gretmenlere gore meslegine daha fazla bagl olmalari ve 6zel egitim
alan mezunu olduklar1 i¢in duyussal anlamda alanlarmma daha fazla sahip ¢ikmalarindan kaynaklandig:
diistiniilebilir.

Diger branglardan mezun olan dgretmenlerin program okuryazarlik ve 6z yeterlik inang diizeylerinin, sinif
o0gretmenligi mezunu O6gretmenlerden anlamli diizeyde yiiksek oldugu saptanmigtir. Bu durumun olasi bir
aciklamasi diger branslardan mezun olup 6zel egitim 6gretmeni olarak gorev yapan 6gretmenlerin, mesleklerini
daha ciddiyetle yapma istekleri ve halk egitim merkezlerinden aldiklar1 egitimin kalitesi olabilir. Ozel egitim
ogretmenlerinin 6z yeterlik inanglarinin brans degiskenine gore ele alindig1 sinirli sayida ¢aligma mevcuttur (Bayri,
2022; Unal, 2022). Bu calismalarin bulgulari, bu arastirmanin bulgulariyla benzer niteliktedir. Nitekim Bayri
(2022) tarafindan yapilan 6zel egitim kurumlarinda ¢alisan 6gretmenlerin 6z yeterliklerinin arastirildigi caligmada,
ozel egitim kurumlarinda calisan Ozel egitim Ogretmenligi mezunu Ogretmenlerin 6zel egitim Ozel alan
yeterlilikleri, egitim fakiiltesi diger brans 6gretmenlere gore daha yiiksek bulunmustur. Bu durum &zel egitim
ogretmenligi mezunu 6gretmenlerin, lisans diizeyinde aldigi derslerden dolay: 6zel egitim alaninda ¢alisabilecek
yeterlige sahip olmalari ile iligkili olabilir. Unal (2022) tarafindan yapilan galismada, &zel egitim okullarinda
calisan 6gretmenlerin 6z yeterliklerinin, brans degiskenine gore anlaml diizeyde farklilastig1 tespit edilmistir. S6z
konusu aragtirmada, 6l¢egin akademik 6z yeterlik boyutunda diger branslarla okul 6ncesi, sinif 6gretmeni ve dzel
egitim branslar1 arasinda diger branslar lehine farklilastigt; sosyal 6z yeterlik alt boyutunda ise okul 6ncesi ve sinif
O0gretmeni branglariyla 6zel egitim bransi arasinda okul oncesi ve sinif dgretmeni branglart lehine anlamli bir
bicimde farklilasmanin oldugu belirlenmistir.

Bu c¢alismada farkli lisans boliimlerinden mezun olan &zel egitim 6gretmenlerinin programa baglilik
diizeylerinin anlaml diizeyde farklilasti§i saptanmstir. Literatiirde farkli branslardan mezun olup ayni bransi
yapan 0gretmenlerin programa bagliliklarinin arastirildigi herhangi bir ¢alismaya rastlanmamigtir. Bu ¢aligmayla
var olan bu boslugun doldurulmasi beklenmektedir. Ozel egitim 6gretmenlerinin programa baglilik diizeylerinin
mezuniyet alanina gore anlaml diizeyde farklilagmasi; 6zel egitim 6gretmenlerinin sadece tiniversitelerin 6zel
egitim Ogretmenligi mezunlarindan olusmayip, sertifika almis birgok sinif Sgretmeninden ve halk egitim
merkezlerinden 6zel egitim sertifikas1 alip ticretli 6zel egitim 6gretmeni olarak gorev yapan birgok farkli brang
ogretmeninden olugmasi gibi etmenlere bagli olabilir.

Literatiirde ayni gorevi yapip farkli branslardan mezun olan 6gretmenlerin programa bagliliklarinin
aragtirtldigt arastirma bulunmamaktadir. Ancak farkli bransa sahip olup yine kendi branglarinda gorev yapan
ogretmenlerin programa baglilik diizeylerinin brang degiskenine gore anlamli bir sekilde farklilastigi calismalar
bulunmaktadir (Aslan & Erden, 2020; Yilmaz, 2021). Nitekim Bay ve digerleri (2017) 6gretmenlerin branglarinin
programa baglilikta etkili oldugunu ifade etmistir. Ote yandan gretmenlerin programa bagliliklarmin, mezuniyet
degiskenine gore anlamli farklilasmaya yol agmadigi ¢alismalar da mevcuttur (Burul, 2018; Karadag-Caydasi,
2019; Giirbiiz, 2020). S6z konusu ¢alismalara katilan 6gretmenlerin lisans diizeyinde 6gretim programlariyla ilgili
benzer dersleri gormesi ve sene basinda olusturulan planlara baglh kalma zorunluluklariin olmasi, 6gretmenlerin
programa baglilik diizeyinin mezuniyet alanina gére anlamli diizeyde farklilagmamasinin sebebi olabilir.

Ozel Egitim Ogretmenlerinin Program Okuryazarlik, Oz Yeterlik inanc1 ve Programa Baghhk Diizeyleri
Arasindaki iligki Tle Program Okuryazarh@ Yordayicilarina Dair Sonug ve Tartisma

Ozel egitim 6gretmenlerinin program okuryazarhik, 6z yeterlik inang ve programa baglilik diizeyleri
arasindaki 1iligkisinin belirlenebilmesi i¢in Pearson korelasyon analizi kullanilarak incelenmistir. Pearson
korelasyon analiz sonucuna gore dgretmenlerin program okuryazarlik, 6z yeterlik inang ve programa baglilik
diizeyleri arasinda yiiksek diizeyde olumlu yonde anlaml: iliski oldugu tespit edilmistir. Buradan yola ¢ikarak
Ogretmenlerin program okuryazarlik, 6z yeterlik inang veya programa baghlik diizeylerinden biri arttik¢a
digerlerinin de arttig1 veya biri azaldik¢a digerlerinin de azaldigi sOylenebilir. Ancak dgretmenlerin yas ve
meslekte calisma siireleriyle program okuryazarlik, 6z yeterlik inan¢ ve programa bagllik diizeyleri arasinda
herhangi bir iligki tespit edilmemistir.

Literatiir incelendiginde 6gretmenlerin program okuryazarlik, 6z yeterlik inan¢ ve programa baglilik
diizeyleri arasindaki iliskiyi inceleyen herhangi bir ¢aligmaya rastlanmamistir. Ancak program okuryazarlik ile
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programa baglilik; program okuryazarlik ile 6z yeterlik inanci arasindaki iliskileri inceleyen g¢aligmalar
bulunmaktadir. Yilmaz (2021) tarafindan yapilan calismada bu arastirmanin bulgulartyla ortiisiir nitelikte, program
okuryazarligmin programa baglilikla orta diizeyde ve olumlu yonde anlamli diizeyde iliskiye sahip oldugu
belirlenmistir. Giiler (2021) okul 6ncesi dgretmenleriyle yaptig1 ¢alismada, 6gretmenlerin 6z yeterlik inanc ile
program okuryazarligi arasinda orta diizeyde bir iliski oldugunu belirtmistir. Goriildiigi tizere literatiirde yapilan
¢aligmalar, bu arastirmanin bulgulariyla ortiismektedir. Bir 6gretmenin program okuryazarlik diizeyinin yiiksek
olmasi; o 6gretmenin, dgretim programlari hakkinda yeterince bilgi sahibi olmasi, 6gretim programlarini amacina
uygun kullanabilmesi, programda degisiklikler meydana geldiginde programa uyum saglayabilmesi, programi
elestirebilmesi ve egitim O0gretim ortaminda programin kendisine rehberlik yapabilecegine inanmasi gerekir
(Keskin, 2020). Bu durum program okuryazarlik, programa baglilik ve 6z yeterlik inancinin birbirileriyle olan
iliskisine gerekce gosterilebilir.

Ozel egitim Ogretmenlerin program okuryazarhiklarinin; 6z yeterlik inanci ve programa baghlik
degiskenleri tarafindan ne diizeyde yordandigini anlamak i¢in ¢oklu regresyon analizi kullanilmistir. Yapilan ¢coklu
regresyon analiz modelinin istatistiksel olarak anlamli oldugu gériilmiistiir. Modelde hem 6z yeterligin hem de
programa bagliligin istatistiksel olarak anlamli oldugu goriilmektedir. Diger bir ifadeyle bagimli degisken olan
program okuryazarliginin hem 6z yeterlik hem de programa baglilik ile istatistiksel olarak anlamli ve olumlu bir
iligkisi vardir. Bu baglamda &gretmen 6z yeterlik inancinin ve program baglilik diizeyindeki artisin veya azalisin
ogretmenlerin daha yiiksek ya da daha diisikk program okuryazarlik diizeyine sahip olacagina iliskin 6ngoriide
bulunulmasini sagladigi anlagilmistir. Modelde hem 6z yeterligin hem de programa bagliligin istatistiksel olarak
anlamli oldugu goriilmektedir.

Yilmaz (2021) yaptig1 ¢alismada, 6gretmenlerin 6gretim programi okuryazarliginin gretim programina
baglilig1 olumlu yonde anlamli olarak yordadigini saptamistir. Ayrica program okuryazarligi programa bagliligin
anlamli yordayicisi oldugu goriilmiistiir. Bu durum arastirmanin bulgulariyla drtiismektedir.

Bu calismada 6gretmenlerin meslekte calisma yillari ile program okuryazarliklar: arasinda istatistiksel
olarak herhangi bir iliski belirlenmemistir. Demir ve Toraman (2021) 6gretmenlerin program okuryazarlik
diizeyleriyle mesleki kidem arasinda alt boyutlar ve genel ortalamada anlamli bir farklilik olmadigini belirtmistir.
Bu bulgular aragtirmamizin sonucuyla Ortiismektedir. Benzer sekilde dgretmenlerin program okuryazarliklar
lizerine yapilan birgok ¢aligma, meslekte ¢alisma siiresinin belirleyici olmadigini gostermistir (Aslan, 2018; Aslan
& Giirlen, 2019; Erdamar, 2020; Erdem & Egmir, 2018; Giiler, 2021; Yilmaz, 2021). Tiirk Egitim Dernegi (TED,
2009) Ogretmen Yeterlikleri raporunda dgretmenlerin %70’inin dgretim programlarini ders kitaplarindan ve
kilavuz kitaplardan takip ettiklerini belirtmistir. Bu durum Ogretmenlerin program okuryazarliginn meslekte
caligma siiresine gore farklilik gdstermemesine gerekge gosterilebilir. Ayrica meslege yeni baglayan 6gretmenlerin
bilgilerinin daha giincel olmasi, kidemli O6gretmenlerin ise meslekte gegirdikleri siire boyunca o&gretim
programlarina hakim olmalari sebebiyle her iki grubun da program okuryazarlik diizeyinin yiiksek olmasi, bu
gerekceyi desteklemektedir (Yilmaz, 2021). Ote yandan Ozkan (2016) ise yaptigi calismada gretmenlerin
meslekte ¢alisma siiresi arttikca program terimlerine iliskin farkindaliklarmin azaldigimi belirtmistir. Ogretmen
atamalarinin son 15 yilda Kamu Personeli Se¢gme Sinavina gore yapilmasi ve bu siavdaki konularm % 20’sinin
program gelistirme alanlarindan ¢ikmasindan dolay1 yeni 6gretmenlerin alandaki terimleri anlama, tanima ve
aciklama konularinda daha iyi olmasi bu durumun gerekgesi olabilir (Ozkan, 2016). Arastirmanin bulgular:
1s5181nda su Oneriler gelistirilmistir:

1. Lisans mezunu Ogretmenlerin de lisansiistli egitim programlarma ydnlendirilmesi saglanarak
Ogretmenlerin, program okuryazarlik diizeylerinin artirilmasi saglanabilir.

2. Ozel egitim dgretmenlerinin kendi 6gretim programlarmni olusturma ve degerlendirme siireclerine aktif
olarak katilmasi saglanabilir. Bdylece daha zengin igerikler hazirlanabilir.

3. Bu arastirma nicel ydntemle uygulanmugtir. Ogretmenlerin program okuryazarliklari, programa
bagliliklar ve 6z yeterlik inanglar nitel veya karma arastirma ydntemiyle incelenebilir. Boylece daha
derinlemesine bilgiler elde edilebilir.

4, Ogretmenlerin program okuryazarlik diizeylerinin arttirilmast igin programa baghliklarmin ve 6z yeterlik
inanglarinin gelistirilmesi gerektigi diistiniilmektedir.

Gél & Ergiin 2025, 26(1)



OZEL EGITIM OGRETMENLERININ PROGRAM OKURYAZARLIK DURUMLARI 112

Kaynaklar
Akinoglu, O., & Dogan, S. (2012, 12-14 Eylil). Egitimde program gelistirme alanina yeni bir kavram onerisi
program okuryazarhigi. 21. Ulusal Egitim Bilimleri Kongresi [Sozlii bildiri]. Marmara Universitesi,
Istanbul, Tiirkiye.

Akyildiz, S. (2020). Egitim programi okuryazarligi kavraminin kavramsal yonden analizi: Bir dl¢ek gelistirme
caligmasi. Elektronik Sosyal Bilimler Dergisi, 19(73), 315-332. https://doi.org/10.17755/esosder.554205

Anil-Arikan, P. (2019). Okul yoneticilerinin oz yeterlik inanglart ve tiikenmislik diizeyleri arasindaki iligkinin
incelenmesi (Tez Numarasi: 599651) [Yiiksek lisans tezi, Mugla Sitki Kogman Universitesi].
Yiiksekdgretim Kurulu Ulusal Tez Merkezi.

Arpaci, A. (2011). Fen bilgisi ogretmen adaylarimin biyoloji 6gretimine yénelik 6z yeterlik algilar: (Tez Numarasi:
816585) [Yiiksek lisans tezi, Inonii Universitesi]. Yiiksekdgretim Kurulu Ulusal Tez Merkezi.

Aslan, M., & Erden, R. Z. (2020). Ortaokul 6gretmenlerinin dgretim programina bagliliklarinin incelenmesi.
Yiiziincii Yil Universitesi Egitim Fakiiltesi Dergisi, 17(1), 175-199.
https://doi.org/10.33711/yyuefd.691525

Aslan, O. (2019). Ik ve ortaokul yéneticilerinin program okuryazarhgina iliskin algilarimn cesitli degiskenlere
gore analizi (Tez Numarasi: 573023) [Yiiksek lisans tezi, Harran Universitesi]. Yiiksekogretim Kurulu
Ulusal Tez Merkezi.

Aslan, S. (2018). Ortaokul dgretmenlerinin program okuryazarhik diizeyleri (Tez Numarast: 516831) [Yiiksek
lisans tezi, Hacettepe Universitesi]. Yiiksekdgretim Kurulu Ulusal Tez Merkezi.

Aslan, S., & Giirlen, E. (2019). Ug Boyutlu sanal 6grenme ortaminda 5. sinif diizeyinde kesirlerin 6gretimi: Second
life ornegi. Kirsehir Egitim Fakiiltesi Dergisi, 20(2), 171-186.
https://doi.org/10.29299/kefad.2018.20.01.005

Aslan, S., & Giirlen, E. (2019). Ortaokul 6gretmenlerinin program okuryazarlik diizeyleri. Kirsehir Egitim
Fakiiltesi Dergisi, 20(1),171-186. https://doi.org/10.29299/kefad.2018.20.01.006

Ataman, A. (2003). Ozel gereksinimli cocuklar ve ézel egitime giris. Giindiiz Egitim ve Yayincilik.

Atasoy, M. U. (2010). Lisans ve tezsiz yiiksek lisans 6grenimi gormekte olan miizik 6gretmeni adaylarinin genel
ogretmenlik 6z yeterlik algilarinin incelenmesi (Tez Numaras1: 279790) [Doktora tezi, Gazi Universitesi].
Yiksekogretim Kurulu Ulusal Tez Merkezi.

Ates, G. (2016). Akdeniz iiniversitesi egitim fakiiltesi 6gretmen adaylart ve Antalya’da gérev yapan ogretmenlerin
oz yeterlik algilarimin karsilastiriimast (Tez Numarasi: 436744) [Yiiksek lisans tezi, Akdeniz
Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Atli, K., Kara, O., & Mirzeoglu, A. D. (2021). Beden egitimi 6gretmenlerinin program okuryazarlik diizeylerine
yonelik algilarmin bazi degiskenlere gore incelenmesi. Gazi Beden Egitimi ve Spor Bilimleri Dergisi,
26(2), 281-299. https://dergipark.org.tr/en/pub/gbesbd/issue/61222/837824

Avar-Vayvay, N. (2020). Okul oncesi ogretmenlerinin benimsedikleri egitim felsefeleri ile egitim programi
okuryazarlik diizeyleri arasindaki iligkinin incelenmesi (Tez Numarasi: 635645) [Yiiksek lisans tezi,
Kahramanmaras Siitcii Imam Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Aydmn, Y. (2016). Orgiitsel sessizligin okul yonetiminde kayirmacilik ve 6gretmenlerin 6z yeterlik algist ile iliskisi.
Kuram ve Uygulamada Egitim Yonetimi Dergisi, 22(2), 165-192. https://doi.org/10.14527/kuey.2016.007

Balkan-Kiyici, F., Atabek-Yigit, E., & Dar¢in, E. S. (2014). Doga egitimi ile 6gretmen adaylarmin gevre
okuryazarlik diizeylerindeki degisimin ve goriiglerinin incelenmesi. Trakya Egitim Dergisi, 4(1), 17-27.
https://dergipark.org.tr/en/pub/trkefd/issue/21473/230150

Bay, E., Kahramanoglu, R., Dés, B., & Turan-Ozpolat, E. (2017). Programa baglilig1 etkileyen faktorlerin analizi.
Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi, 43, 110-137.

Gél & Ergiin 2025, 26(1)


https://doi.org/10.17755/esosder.554205
https://doi.org/10.33711/yyuefd.691525
https://doi.org/10.29299/kefad.2018.20.01.005
https://doi.org/10.29299/kefad.2018.20.01.006
https://dergipark.org.tr/en/pub/gbesbd/issue/61222/837824
https://doi.org/10.14527/kuey.2016.007
https://dergipark.org.tr/en/pub/trkefd/issue/21473/230150

OZEL EGITIM OGRETMENLERININ PROGRAM OKURYAZARLIK DURUMLARI 113

Bayri, S. (2022). Ozel egitim kurumlarinda gérev alan ogretmenlerin program okuryazarlik durumlart ile ézel
egitim ogretmenligi ozel alan yeterliklerinin incelenmesi (Tez Numarasi: 737057) [Yiiksek lisans tezi,
Atatiirk Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Bolat, Y. (2017). Egitim programi okuryazarligi kavrami ve egitim programi okuryazarligi 6l¢egi. Turkish Studies,
12(18), 121-138. http://dx.doi.org/10.7827/TurkishStudies.12103

Burul, C. (2018). Ogretmenlerin egitim programi tasarim yaklasimi tercihlerinin GOgretim programina
baghliklaryla olan iliskisini incelemesi (Tez Numarasi: 513474) [Yiksek lisans tezi, Balikesir
Universitesi]. Yiiksekdgretim Kurulu Ulusal Tez Merkezi.

Biimen, N., Cakar, E., & Yildiz, D. G. (2014). Tiirkiye’de 6gretim programina baghlik ve baglilig1 etkileyen
etkenler.  Kuram  ve  Uygulamada  Egitim  Bilimleri  Dergisi, 14(1),  203-228.
https://doi.org/10.12738/estp.2014.1.2020

Biiyiikoztiirk, S., Kilig-Cakmak, E., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2019). Bilimsel arastirma
yontemleri. Pegem Akademi.

Candas, B. & Ozmen, H. (2022). Fen bilgisi 6gretmenlerinin 6zel alan yeterlikleri baglaminda 6z yeterlikleri.
Anadolu Journal of Educational Sciences International, 12(1), 62-92.
https://doi.org/10.18039/ajesi.892559

Cohen, J. (1992). A power primer, psychological bulletin. Quantitive Methods in Psychology, 112(1), 155-159.
http://users.cla.umn.edu/~nwaller/prelim/cohenpowerprimer.pdf

Cavusoglu, G. (2022). [lkokul ve ortaokul ogretmenlerinin benimsedikleri egitim felsefeleri ile égretim
programina baghlik diizeyleri arasimdaki iliskinin incelenmesi (Tez Numarasi: 707489) [Yiksek lisans
tezi, Trabzon Universitesi]. Yiiksekdgretim Kurulu Ulusal Tez Merkezi.

Colak, 1., Yorulmaz, Y. I., & Altinkurt, Y. (2017). Ogretmen 6z yeterlik inanc1 dlcegi gecerlik ve giivenirlik
calismasi. Mugla Sitki  Ko¢man  Universitesi  Egitim  Fakiiltesi  Dergisi, 4(1), 20-32.
https://doi.org/10.21666/muefd.319209

Demir, E., & Toraman, C. (2021). Ogretmenlerin egitim programi okuryazarlik diizeyleri. Trakya Egitim Dergisi.
11(3), 1516-1523. https://doi.org/10.24315/tred.858813

Erdamar, F. S. (2020). Swuf ogretmenlerinin program okuryazariik algilari ve ilkokul yoneticilerinin
ogretmenlerin program okuryazarlik becerisine yonelik algilarinin ilerlemeci felsefe baglaminda analizi
(Tez Numarasi: 737057) [Yiiksek lisans tezi, Firat Universitesi]. Yiiksekogretim Kurulu Ulusal Tez
Merkezi.

Erdem, C., & Egmir, E. (2018). Ogretmen adaylarinin egitim programi okuryazarlig1 diizeyleri. Afyon Kocatepe
Universitesi Sosyal Bilimler Dergisi, 20(2), 123-138. https://doi.org/10.32709/akusosbil.428727

Ertiirk, S. (1972). Egitimde program gelistirme. Y elkentepe Yayinlari.

Eryenen, G. (2008). Ogretmen adaylarinin hedef yonelimleri, akademik ve dgretmenlik 6z yeterlikleri arasindaki
iligkiler ile bu degiskenlerin akademik basarinin yordanmasindaki rolii (Tez Numarast: 261696) [ Yiiksek
lisans tezi, Istanbul Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Fidan, N. (1986). Okulda 6grenme ve ogretme. Pegem Akademi Yaymlari.

Gomleksiz, M. N., & Erdem, S. (2018). Egitim fakiiltesi ve pedagojik formasyon egitimi programina kayith
ogretmen adaylarinin egitim programi okuryazarligina iliskin goriisleri. The Journal of Academic Social
Science Studies, 73, 509-529. https://doi.org/10.9761/JASSS7964

Giil, O. (2018). Ilkokul 6gretmenlerinin 6z yeterlik inanci ile orgiitsel baghihigi arasindaki iliskinin incelenmesi
(Tez Numarasi: 532839) [Yiiksek lisans tezi, Balikesir Universitesi]. Yiiksekogretim Kurulu Ulusal Tez
Merkezi.

Gél & Ergiin 2025, 26(1)


http://dx.doi.org/10.7827/TurkishStudies.12103
https://doi.org/10.12738/estp.2014.1.2020
https://doi.org/10.18039/ajesi.892559
http://users.cla.umn.edu/~nwaller/prelim/cohenpowerprimer.pdf
https://doi.org/10.21666/muefd.319209
https://doi.org/10.24315/tred.858813
https://doi.org/10.32709/akusosbil.428727
https://doi.org/10.9761/JASSS7964

OZEL EGITIM OGRETMENLERININ PROGRAM OKURYAZARLIK DURUMLARI 114

Giiler, S. Y. (2021). Okul dncesi ogretmenlerinin program okuryazarlik diizeyleri, oz yeterlik inan¢lart diizeyleri
ve sinif yonetimi becerileri arasindaki iligkinin incelenmesi (Tez Numarasi: 681722) [Yiiksek lisans tezi,
Kahramanmaras Siitcii imam Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Giiles, E. (2022). [lkokul ve ortaokul ogretmenlerinin program okuryazarliklart ve Ogretim programina
baghliklarinin incelenmesi (Tez Numarast: 715738) [Yiiksek lisans tezi, Hac1 Bektasi Veli Universitesi].
Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Giilpek, U. (2020). Beden egitimi ve spor ogretmenlerinin ve 6gretmen adaylarinin program okuryazarlik ve beden
egitimi dgretim yeterliligi diizeylerinin incelenmesi (Tez Numarasi: 627563) [Yiiksek lisans tezi, Uludag
Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Giines, F. (1997). Okuma-Yazma égretimi ve beyin teknolojisi. Ocak Yayinlari.

Giines-Sinego, S., & Cakmak, M. (2021). Ogretmenlerin egitim programi okuryazarhik diizeylerinin incelenmesi.
Kesit Akademi Dergisi, 7(27), 233-256. https://dergipark.org.tr/en/pub/kesitakademi/issue/63113/959325

Giingdr-Demir, S. (2023). Osgretmen adaylarinin okuryazarlik diizeyleri ile eSitim programina iliskin metaforik
algilarimin  incelenmesi (Tez Numarasi: 782415) [Yiiksek lisans tezi, Pamukkale Universitesi].
Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Giirbliz, C. (2020). Miizik 6gretmenlerinin miizik dersi ogretim programmna baghlik diizeylerinin incelenmesi (Tez
Numarast: 654835) [Yiiksek lisans tezi, Gaziantep Universitesi]. Yiiksekdgretim Kurulu Ulusal Tez
Merkezi.

Giirbiiz, S. (2021). Ogretmenlerin Ogretim programi okuryazarlik diizeyleri ve Ogretim programina baghilik
durumlari (Tez Numarasi: 682861) [Yiiksek lisans tezi, Gazi Universitesi]. Yiiksekdgretim Kurulu Ulusal
Tez Merkezi.

Heward, W. L. (2012). Exceptional children: An introduction to special education (10th ed.). Pearson Merrill
Prentice Hall.

Iridag, A. (2021). Ozel egitim égretmen adaylarimin sosyal bilgiler égretimine yonelik 6z yeterlik inanglar: (Tez
Numarast: 660994) [Yiiksek lisans tezi, Kirsehir Ahi Evran Universitesi]. Yiiksekogretim Kurulu Ulusal
Tez Merkezi.

Kahramanoglu, R. (2019). Ogretmenlerin 6gretim programi okuryazarligina yonelik yeterlik diizeyleri iizerine bir
inceleme. Journal of International Social Research, 12(65), 827-840.
http://dx.doi.org/10.17719/jisr.2019.3495

Kahvecioglu, G. (2022). Fen bilimleri o&gretmenlerinin ogretme ortamlar:t algilart dgretmeye iliskin
motivasyonlari ve oz yeterlik inanglari arasindaki iliskinin incelenmesi (Tez Numarast: 736739) [ Yiiksek
lisans tezi, Bartin Universitesi]. Yiiksekdgretim Kurulu Ulusal Tez Merkezi.

Karabacak, M. S. (2014). Ankara ili genel liselerinde gorev yapan égretmenlerin ozerklik algilart ile oz yeterlik
algilar: arasindaki iligki (Tez Numaras:: 370318) [Yiiksek lisans tezi, Ankara Universitesi].
Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Karadag-Caydasi, S. (2019). Sunif ogretmenlerinin deger ogretimine iliskin goriisleri ve ogretim programina
baghliklarimin degerlendirilmesi (Tez Numarast: 596743) [Yiiksek lisans tezi, Kafkas Universitesi].
Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Karahan, S. (2008). Ozel egitim okullarinda ¢alisan egitimcilerin oz-yeterlik algilarinin ve tiikenmislik
diizeylerinin incelenmesi (Tez Numarast: 226410) [Yiiksek lisans tezi]. Marmara Universitesi.
Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Karakuyu, A., & Oguz, A. (2021). Tlkokul ve ortaokul dgretmenlerinin dgretim programlaria bagliliklari. /ndnii
Universitesi Egitim Bilimleri Enstitiisii Dergisi, 8(16), 85-103. https://doi.org/10.29129/inujgse.915003

Gél & Ergiin 2025, 26(1)


https://dergipark.org.tr/en/pub/kesitakademi/issue/63113/959325
http://dx.doi.org/10.17719/jisr.2019.3495
https://doi.org/10.29129/inujgse.915003

OZEL EGITIM OGRETMENLERININ PROGRAM OKURYAZARLIK DURUMLARI 115

Kauffman, D., Johnson, S. M., Kardos, S. M., Liu, E., & Peske, H. G. (2002). Lost at sea: New teachers’
experiences with curriculum and assessment. Teachers College Record, 104(2), 273-300.
https://doi.org/10.1111/1467-9620.00163

Kaynarpmar, E. (2022). Ozel egitim okullarinda ¢alisan 6gretmenlerin cesitli degiskenler agisindan tiikenmislik
diizeylerinin incelenmesi (Sivas ili ornegi) (Tez Numarasi: 727198) [Yiiksek lisans tezi, Sivas Cumhuriyet
Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Keskin, A. (2020). Ogretmenlerin égretim programi okuryazarlik diizeylerine yénelik algilarinin belirlenmesi
(Tez Numaras1: 226410) [Yiiksek lisans tezi, Hacettepe Universitesi]. Yiiksekogretim Kurulu Ulusal Tez
Merkezi.

Keskin, A., & Korkmaz, H. (26-28 Ekim, 2017). Ogretmenlerin program okuryazarhigi kavramina yiikledikleri
anlam [Sézlii bildiri]. 5. Uluslararas1 Egitim Programlar1 ve Ogretim Kongresi. Mugla, Tiirkiye.

Keskin, A., & Korkmaz, H. (2021). Ogretmenlerin Ogretim Programi Okuryazarlig1 Alg1 Olgegi’nin gelistirilmesi.
Tiirk Egitim Bilimleri Dergisi, 19(2), 857-884. https://doi.org/10.37217/tebd.917130

Kizilaslan-Tunger, B., & Sahin. (2019). Ogretmen adaylarinin egitim programima iliskin bilgi diizeylerinin
incelenmesi. Erzincan Universitesi Egitim Fakiiltesi Dergisi, 21(2), 247-260.
https://doi.org/10.17556/erziefd.511367

Mcmillan, J. H., & Schumacher, S. (2004). Educational research: Fundamentals for the consumer (4th ed.).
Pearson.

McRae, G. W. (2018). Teachers’ literacy knowledge: A case study of provision [Unpublished Doctoral
Dissertation, The University of Sydney].

Omak, S., Alpdogan, Y., & Sazak, E. (2022). Smifinda OSB’li 6grenci bulunan 6zel egitim dgretmenlerinin 6zel
alan yeterliklerine iliskin goriisleri. Ahi Evran Universitesi Sosyal Bilimler Enstitiisii Dergisi, 8(1), 152-
171. https://doi.org/10.31592/aeusbed.1030716

Opoh, O. E., & Awhen, F. (2015). Teachers perceived problems of curriculum implementation in tertiary
institutions in cross river state of Nigeria. Journal of Education and Practice, 6(19), 145-151.
http://iiste.org/Journals/index.php/JEP

Ozkan, H. H. (2016). An analysis of teachers' opinions about their knowledge of curriculum terms awareness.
Universal Journal of EducationalResearch, 4(7), 1601-1613.
https://files.eric.ed.gov/fulltext/EJ1106280.pdf

Ozsoy, Y. (1989). Special education in Turkey in reference to unesco experts report. Kurgu, 5(1), 275-289.
https://dergipark.org.tr/en/download/article-file/1504042

Sag, R., & Sezer, R. (2012). Birlestirilmis sinif 6gretmenlerinin mesleki egitim ihtiyaclar. [lkogretim Online,
11(2), 491-503. https://dergipark.org.tr/en/pub/ilkonline/issue/8589/106749

Saglam, H. (2018). Ogretmenlerin duygusal zekalar: ve 6z yeterlik inanclari ile sinif yonetimi becerileri arasindaki
iliskinin incelenmesi (Tez Numaras:: 226410) [Yiiksek lisans tezi, Kastamonu Universitesi].
Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Scherbaum, C. A., Cohen-Charash, Y., & Kern, M. J. (2006). Measuring general self-efficacy: A comparison of
three measures using item response theory. Educational and Psychological Measurement, 66(6), 1047-
1063. https://doi.org/10.1177/0013164406288171

Sivrikaya, T., & Karabulut, H. A. (2023). Ozel egitim dgretmenlerinin ve 6zel egitim dgretmen adaylarmin egitim
programi okuryazarligi diizeylerinin incelenmesi. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi
Dergisi, 24(3), 1851-1888. https://dergipark.org.tr/en/download/article-file/2779375

Sahin, A. 1. (2020). Sunf 6gretmeni adaylarimin egitim programi okuryazarligi diizeylerinin incelenmesi (Tez
Numarasi: 644183) [Yiiksek lisans tezi, Kastamonu Universitesi]. Yiiksekogretim Kurulu Ulusal Tez
Merkezi.

Gél & Ergiin 2025, 26(1)


https://doi.org/10.1111/1467-9620.00163
https://doi.org/10.37217/tebd.917130
https://doi.org/10.17556/erziefd.511367
https://doi.org/10.31592/aeusbed.1030716
http://iiste.org/Journals/index.php/JEP
https://files.eric.ed.gov/fulltext/EJ1106280.pdf
https://dergipark.org.tr/en/download/article-file/1504042
https://dergipark.org.tr/en/pub/ilkonline/issue/8589/106749
https://doi.org/10.1177/0013164406288171
https://dergipark.org.tr/en/download/article-file/2779375

OZEL EGITIM OGRETMENLERININ PROGRAM OKURYAZARLIK DURUMLARI 116

Sahing6z, S. (2021). Fen bilimleri ogretmenlerinin olgme ve degerlendirmeye yonelik 6z yeterlik inanglarmin
incelenmesi iizerine bir arastirma (Tez Numarast: 681010) [Yiiksek lisans tezi, Gazi Universitesi].
Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Teker, Z. (2021). Swunif ogretmenlerinin iletisim becerileri ile oz yeterliklerinin incelenmesi (Tez Numarast:
226410) [Yiiksek lisans tezi, Firat Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Tuzcuoglu-Biilbiil, N. (2021). Ogretmenlerin égretim programi okuryazarhigi yeterlikleri ile sinif yonetimi
yeterlikleri arasindaki iligkinin incelenmesi (Tez Numarasi: 226410) [Yiiksek lisans tezi, Mardin Artuklu
Universitesi]. Yiiksekdgretim Kurulu Ulusal Tez Merkezi.

Tiirk Egitim Dernegi. (2009). Ogretmen yeterlilikleri raporu.
https://www.ted.org.tr/wpcontent/uploads/2019/04/Ogretmen_Yeterlik Kitap O zet rapor.pdf

Tiirkan, S. (2017). Ogretmenlerin deger yonelimlerinin z-yeterlik algilart iizerine etkisi. (Tez Numarasi: 226410)
[Yiiksek lisans tezi, istanbul Arel Universitesi]. Yiiksekdgretim Kurulu Ulusal Tez Merkezi.

Tiirkmen, B. Z. (2018). Ogrenci ve dgretmenlerin tablet kullamimina déniik tutumlar: ile akademik 6z yeterlik,
ogretmen oz yeterlik ve iletisim becerileri arasindaki iligkinin incelenmesi (Tez Numarast: 226410)
[Yiiksek lisans tezi, istanbul Sabahattin Zaim Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Unal, O. (2022). Ozel egitim okullarinda gorev yapan ogretmenlerin oz yeterlikleri, simif yonetim becerileri ve
program okuryazarliklart arasindaki iliskinin incelenmesi (Tez Numarasi: 723821) [Yiiksek lisans tezi,
Istanbul Sabahattin Zaim Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Woolfolk, A. E., & Hoy, W. K. (1990). Prospective teachers' sense of efficacy and beliefs about control. Journal
of Educational Psychology, 82(1), 81-91. https://doi.org/10.1037/0022-0663.82.1.81

Yar-Yildirim, V. (2020). Ogretmenlerin program okuryazarliklar1 6lgeginin gelistirilmesi: Gegerlik ve giivenirlik
galismasi. Inénii Universitesi Egitim Fakiiltesi Dergisi, 21(1), 208-224.
https://doi.org/10.17679/inuefd.590695

Yasaroglu, C., & Manav, F. (2015). Ogretim programina bagllik dlgegi: Gegerlik ve giivenirlik calismasi.
Uluslararasi Egitim Bilimleri Dergisi, 2(4), 247-258.
https://dergipark.org.tr/en/pub/inesj/issue/40013/475707

Yildiz, S. (2019). Ogretmen adaylarnin program gelistirmeye iliskin bilissel farkindalik algilari ile egitim
programi okuryazarliklart arasindaki iligki. Social Science Studies Journal. 5(44), 5177-5191.
https://doi.org/10.26449/sssj.1767

Yilmaz, G., & Kahramanoglu, R. (2021). Ogretmenlerin program okuryazarlik diizeyleri, program yonelimleri ve
programa baghlik diizeyleri arasindaki iligkinin incelenmesi. Disiplinleraras: Egitim Arastirmalar
Dergisi, 5(10), 178-187. https://dergipark.org.tr/en/publ/jier/issue/67379/1011656

Yilmaz, G. (2021). Ogretmenlerin program okuryazarlik diizeyleri, program yénelimleri ve programa baghlik
diizeyleri arasindaki iliskinin incelenmesi (Tez Numarasi: 676822) [Yiiksek lisans tezi, Gaziantep
Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Gél & Ergiin 2025, 26(1)


https://www.ted.org.tr/wpcontent/uploads/2019/04/Ogretmen_Yeterlik_Kitap_O%20zet_rapor.pdf
https://doi.org/10.1037/0022-0663.82.1.81
https://doi.org/10.17679/inuefd.590695
https://dergipark.org.tr/en/pub/inesj/issue/40013/475707
https://doi.org/10.0000/3mp7y-537
http://dx.doi.org/10.26449/sssj.1767
https://dergipark.org.tr/en/pub/jier/issue/67379/1011656

\\\\\\\\

e, Ankara University Faculty of RESEARCH ARTICLE
0 * Educational Sciences

Journal of Special Education Recieved Date: 29.11.23
Accepted Date: 08.08.24
2025, 26(1), 101-116 Online First: 22.08.24

Program Literacy Status of Special Education Teachers”

Hakan Gol'2/ROR! Naif Ergiin'-/ROR?

Abstract

Introduction: Special education curricula are different from other curricula. For special education teachers to be
able to prepare and implement individualized education programs for their students, it is important for them to
know and understand the curricula at special education level and to have curriculum literacy. Accordingly, the
purpose of this study is to examine the relationship between curriculum literacy, self-efficacy beliefs and
curriculum commitment levels of special education teachers. In addition, the study also analyzed how teachers'
curriculum literacy, self-efficacy beliefs and curriculum commitment levels change according to various
demographic variables.

Method: In this study, we used a descriptive-correlational research model. We obtained the research data using
scales developed for this purpose. We collected data from 402 (female: 213, male: 189) special education teachers
in different geographical regions of Turkey and analyzed it using the Statistical Package for Social Sciences (SPSS)
26 data analysis program.

Findings: The study found that special education teachers had good levels of curriculum literacy, self-efficacy
beliefs, and commitment to the curriculum. The results showed that curriculum literacy and self-efficacy belief
levels did not differ according to gender, while the level of commitment to the curriculum differed in favor of
women. The findings indicated that the level of curriculum literacy and curriculum commitment did not differ
according to educational status, while the level of self-efficacy beliefs differed in favor of teachers with graduate
degrees. Program literacy, self-efficacy belief, and program commitment levels differed significantly according to
the field of graduation. The analysis revealed that curriculum literacy, self-efficacy beliefs, and curriculum
commitment levels were highly correlated with each other. Finally, the study determined that teacher self-efficacy
beliefs and curriculum commitment levels were predictors of curriculum literacy.

Discussion: According to the findings, we concluded that special education teachers have high levels of curriculum
literacy, curriculum commitment, and self-efficacy beliefs, and we presented recommendations in this context.

Keywords: Self-efficacy beliefs, special education teachers, curriculum commitment, curriculum literacy,
curriculum.
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Introduction

For a society to progress and develop, the individuals comprising that society must have access to
opportunities that will enable them to realize their potential. The foremost of these opportunities is education.
Ertiirk (1972, p. 2) defines education as the process by which individuals consciously develop behaviors in a
desired direction through their own experiences. Alkan (1980, p.6), on the other hand, defined education as
"behavioral change, changing one's behavior in the direction of goals through one's own experiences, developing
one's abilities in various aspects in a suitable and balanced manner for the individual and society". Looking at
these definitions, it is understood that the main purpose of education is to realize a purposeful learning in the
learning process by targeting the experiences of all individuals. In this context, educational studies for individuals
with different and special conditions reveal the phenomenon of special education.

Special education is an intervention designed to eliminate all obstacles that prevent a child with a
disability from learning and to ensure his/her functional participation in school and social environment (Heward,
2012). For the education of individuals in need of special education, there is a need for a unique curriculum
prepared according to the special needs of these individuals and a qualified manpower, namely special education
teachers, to deliver this curriculum. Thanks to special education teachers and specially created curricula, educators
provide individuals in need of special education with education according to their disability types (Ozsoy, 1989).
This education prevents students' deficiencies from turning into disabilities and helps them become self-sufficient
(Ataman, 2003). In this context, educators individualize the education of special education students differently
from the education of students in other curricula.

Individuals in need of special education; it is important to identify individuals who differ significantly
from their peers in personal and developmental terms at an early age and to receive special education with
appropriate tools, materials and methods (Kaynarpinar, 2022). Special education programs and the teachers who
implement these programs are among the most important factors for students in need of special education to benefit
from special education at the maximum level.

For teachers to be able to implement curricula, they need to have knowledge about curricula, be able to
interpret, question and adapt them to the society they live in (Keskin & Korkmaz, 2017). As a matter of fact,
Akmoglu and Dogan (2012) stated that the most important condition for the implementation of educational
programs is that teachers know the structure, scope and characteristics of educational programs. In this context,
special education teachers need to have a good command of curricula in order to be beneficial to their students
with disabilities in their educational processes and to implement this phenomenon by individualizing it. These
programs require qualified teachers to achieve maximum benefit.

The education system seeks qualifications, quality, and competence in special education teachers who
manage the education and training process of students in need of special education (Unal, 2022). These qualities
are important for the healthy execution of the education and training processes of individuals in need of special
education and for the development of students. Thus, Fidan (1986) indicated that the effectiveness of the
curriculum on students depends on teachers' ability to understand, implement and interpret the curriculum.

It is important for teachers to know, criticize and interpret the curricula for practice in order for their
students to gain the outcomes in the curriculum (Keskin, 2020). This importance is closely related to the ability of
special education teachers to prepare individualized education Programs (IEP) and implement these programs.
Curriculum literacy is "the teacher's awareness of the features specific to education programs, the ability to use
this awareness for practice, and the ability to use the education program as a guide by making evaluations and
interpretations from a critical perspective" (Keskin & Korkmaz, 2021). Curriculum literacy also includes
competencies such as objectives, content, learning and teaching processes, and assessment and evaluation that
teachers should have (Bolat, 2017). Teachers who are curriculum literate read, understand, plan and implement
official curricula correctly and efficiently (Atli et al., 2021). The goals in the IEPs of individuals with special needs
are worked together by the student and special education teachers throughout the year, IEP team members are
informed about the progress made by the child, and the education program is reviewed from time to time (Sivrikaya
& Karabulut, 2023). In this context, it can be considered that special education teachers who are curriculum literate
understand the special education programs published by the Ministry of National Education correctly and
effectively create IEP’s for their students.

Teachers' knowing, understanding and criticizing the curriculum is related to curriculum literacy
(Akyildiz, 2020). The extent to which teachers adhere to the curriculum and the extent to which they implement
the official curriculum in their classrooms is related to the concept of curriculum adherence (Burul, 2018;
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Yasaroglu & Manav, 2015). The fact that while implementing the curricula, teachers should first understand what
the curricula are and that teachers who are curriculum literate can more easily solve the problems they may
encounter in the process while implementing the curriculum shows that curriculum literacy is related to curriculum
adherence. As a matter of fact, it is not possible to implement and adhere to an unknown curriculum (Yilmaz,
2021). Measuring the level of commitment to the curriculum can determine whether the curriculum has achieved
success or not, if not, what are the reasons for not achieving success and what has changed in the programs (Biimen
et al., 2014). Teachers' knowledge of and ability to criticize curricula is closely related to their belief that they can
perform the duties and responsibilities required by teaching (Atasoy, 2010).

Teachers with high levels of self-efficacy beliefs are more willing and patient when working with students
who have difficulties in education, are more motivated to teach new things to students, and are more committed to
the teaching profession (Iridag, 2021). It can be thought that this situation is also valid for special education
teachers, and if special education teachers have high self-efficacy, they will be more patient and highly motivated
towards students in need of special education. As a matter of fact, teachers' self-efficacy beliefs have an important
effect on the teaching processes of students who learn later than their peers (Woolfolk & Hoy, 1993; as cited in
Karahan, 2008). Self-efficacy includes the belief about the extent to which a person has the cognitive, behavioral
and motivational resources needed to perform a task (Scherbaum et al., 2006). When the literature was examined,
no study was found in which curriculum literacy, curriculum commitment and self-efficacy variables were
discussed. The lack of a study in this field made it important to focus on this field. We expect this study to fill the
existing gap in the field. The idea that curriculum literate teachers should know the curricula; they should adhere
to the curriculum they know and implement the curriculum in the school environment; and they should have the
belief that they can do these skills in order to apply the curriculum they know and implement with their students
in the classroom environment makes it important to understand the relationship between these three phenomena.
As a matter of fact, teachers with self-efficacy beliefs feel less anxiety while planning in the educational
environment and thus can demonstrate their skills related to curriculum planning in a better way (Candas & Ozmen,
2021). In this context, it can be thought that these teachers can understand and implement curricula more easily in
the educational environment and adapt to these programs more easily.

Giiler (2021) stated that with a high level of curriculum knowledge of preschool teachers, teachers will
feel more competent towards their students and will have the ability to create an appropriate educational
environment. Akinoglu and Dogan (2012) also stated that it is important for teachers to be curriculum literate in
order to carry out education and training processes effectively. In this context, it can be thought that if special
education teachers have a good command of special education programs (that is, if they have sufficient level of
knowledge), understanding, implementation and evaluation skills of the program, teachers' self-efficacy beliefs
will be at a higher level when dealing with students in need of special education and their belief that they can use
program knowledge in the educational environment will be at a higher level. Since students in need of special
education require more attention and patience than other students and different programs should be prepared for
these students according to different types of disabilities, it is important to investigate the curriculum literacy,
curriculum commitment and self-efficacy beliefs of special education teachers.

In the light of all this information, it is necessary to address the extent to which special education teachers
have a good command of curricula when working with individuals with special needs, the extent to which they
can adhere to these curricula and apply them in educational environments, and how much they trust themselves
when working with students with special needs, how much they believe in themselves in gaining behaviors for
these students and extinguishing the negative behaviors of these students. Since the importance and scope of
special education is increasing in today's rapidly changing and developing world, the problem of this study is to
examine the level of curriculum literacy, curriculum commitment and self-efficacy belief levels of special
education teachers and the level of relationship between them. In line with this general purpose, answers to the
following questions will be sought.

1. What are special education teachers' curriculum literacies, self-efficacy beliefs and commitment levels to
the curriculum?

2. Do special education teachers' curriculum literacies, self-efficacy beliefs and curriculum commitment
levels show a significant difference according to demographic variables (gender, educational status, level
of education and graduation program)?

3. Is there a significant relationship between special education teachers' age, curriculum literacies, self-
efficacy beliefs and curriculum commitment levels?
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4. Do special education teachers' age, working time in the profession, curriculum commitment and self-
efficacy beliefs predict special education teachers' curriculum literacy levels?

Method
The Research Model

In this study, we used a descriptive-correlational research model. The correlational research model
determines the degree of relationship between two or more variables. In research, analysts can conduct correlation
analyses to define a relationship between two or more variables and to determine the degree of this relationship
(McMillan & Schumacher, 2004). In fact, in this study, we examine the relationships between a large number of
variables and use a highly representative sample for this purpose.

Research Group

The population of the study consists of special education teachers working in schools affiliated to the
Ministry of National Education in the 2022-2023 academic year. The participants in the study sample were selected
by purposive sampling method. Purposive sampling method allows for in-depth analysis by selecting information-
rich situations depending on the purpose of the study, describing the demographic characteristics of the selected
groups and establishing relationships between them (Biiytikoztiirk et al., 2019, pp. 92-93). This study also analyzed
demographic characteristics such as gender and age. 437 special education teachers from seven different regions
of Turkey participated in the study. Since 35 teachers who participated in the study gave incorrect answers to the
control question, the data of these teachers were not included in the analysis. In total, 402 teachers (Male: 189;
Female: 213) participated in the study. The average age of the participants was 33.7 years. While 375 (93.3%) of
the participants had undergraduate degrees, 27 (6.7%) had postgraduate degrees. Again, 317 (78.9%) of the
participants were graduates of special education teaching, 59 (14.7%) were graduates of classroom teaching and
26 (6.5%) were graduates of other departments.

Data Collection Tools
Demographic Information Form

This form prepared by the researchers in this study includes questions about the gender, age group,
education level, type of school, years of service, geographical region, field of graduation, and having a person with
disability in the family or close environment.

Teacher Self-efficacy Belief Scale

This scale developed by Colak et al (2017) is a 5-point Likert-type scale (1: Disagree; 5: Agree) consisting
of 27 items and 5 sub-factors. A high score indicates a high level of teacher self-efficacy belief. Cronbach's Alpha
internal consistency coefficients of the factors were calculated as .75 for Academic Self-efficacy factor, .86 for
Professional Self-efficacy factor, .88 for Social Self-efficacy factor, .87 for Intellectual Self-efficacy factor and
.93 for the whole scale. Within the scope of this study, in order to determine the internal consistency of the scores
obtained from the scale, the Cronbach's Alpha internal consistency coefficient of all items was .97 and this value
shows that the internal consistency level of the scale is high.

Commitment to Curriculum Scale

This scale developed by Yasar and Manav (2015) is a one-factor 5-point Likert-type scale (1: Strongly
disagree; 5: Strongly agree) consisting of 20 items (4 items contain negative statements). A high score indicates a
high level of commitment to the curriculum. The Cronbach Alpha internal consistency coefficient of the single-
factor scale was calculated as .89. The one-factor structure explains 35.815% of the total variance. In this study,
we calculated the Cronbach Alpha internal consistency coefficient of the Curriculum Commitment Scale as .93,
indicating high internal consistency.

Curriculum Literacy Scale

This scale developed by Yar-Yildinim (2020) is a three-factor 5-point Likert-type scale (1: Strongly
disagree; 5: Strongly agree) consisting of 29 items. A high score indicates a high level of commitment to the
curriculum. The calculations showed Cronbach Alpha reliability coefficients of the scale as .93 for the knowledge
factor, .94 for the skills factor, and .92 for the attitude factor. When all factors in the scale were evaluated together,
the Cronbach Alpha internal consistency coefficient was found to be .96. The Cronbach Alpha consistency
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coefficient of the curriculum literacy scale used in this study was .97 and it is seen that the internal consistency is
quite high.

Data Collection and Analysis

During the data collection process, we first presented detailed information about the research to the Ethics
Commission of Mardin Artuklu University and obtained an ethics committee approval document for the study to
be conducted (Number: E-79906804-050.06.04-81704). Then, permission was obtained via e-mail from the
researchers who developed the scales we used in the study. The data required for the research were collected online
through the Google Forms application. The access link to the prepared measurement tool was sent to school
principals to share in their school groups. Detailed information about the purpose and scope of the study was given
and support was requested to deliver the access link to special education teachers. The researcher conducted
interviews with many special education teachers, the scales were sent to them online during the interviews and
they were asked to fill in the scales. The link to the scales was shared in the social media groups of special education
teachers and special education teachers were asked to fill in the scales.

In data analysis, in order to reveal the purpose of the study, frequencies were first extracted in response
to the level question. The level of frequencies at the 5-point Likert level was explained according to the scale
structure. Then, the normal distribution of the scale was examined for categorical data, and after it was seen that
the data showed normal distribution (kurtosis and skewness values were between -+1.5 values), t-test was applied
for binary categorical and one-way variance analysis (ANOVA) was applied for more than two categories. In
addition to the significance levels of categorical data, effect sizes were also examined and reported. Cohen's d
values between 0-.20 indicate a low effect size, between .20-.60 indicate a medium effect size, and .60 and above
indicate a high effect size (Cohen, 1992). Pearson Product Moment Correlation was conducted for the third
objective of the study. Finally, multiple regression analysis was applied for the fourth objective of the study. All
of the basic assumptions required for multiple regression analysis were met (Durbin Watson Value = 1.88).

Findings
Program Literacy Levels of Special Education Teachers

In the first question of the study, in order to determine the curriculum literacy levels of the groups, the
teachers received a minimum score of 3.38 and a maximum score of 4.04 from the scale where the minimum score
average was 1 and the maximum score average was 5. The program literacy average of all groups was found to be
3.83. This number corresponds to the range of agree. Therefore, it is seen that the teachers participating in the
study have a good level of curriculum literacy.

To find an answer to the second question of the research, we first examined the differences in curriculum
literacy, curriculum commitment, and self-efficacy beliefs according to the gender variable. As a result of the
analysis, the findings showed that curriculum literacy (t(400) = 1.46; p >.05) and self-efficacy (t(400) = .99; p >
.05) levels did not differ significantly by gender. The analysis revealed that the level of commitment to the program
differed significantly according to gender (U = 17246.5; p = .013).

To find an answer to the second question of the research, we first examined the levels of differentiation
of curriculum literacy, curriculum commitment, and self-efficacy levels according to the gender variable. (Since
all of these variables did not differ significantly according to gender, we do not present the data here as a table).
Table 1

T-Test Results of Program Literacy, Program Commitment and Self-Efficacy Belief Level According to
Educational Status

Variables Education status N M SD t df p d
Self-efficacy M;?gﬁi}gLD 32775 i:g; :zgg 2586 400 01 016
Literacy Miﬁgﬁ‘z}gLD 32775 2:33 :gss -1.077 400 287 003
Commitment to program M:;?grhf;}g;m 32775 i:gg 8:2?3 1913 400 056 .009

As seen in Table 1, there was no significant difference in the curriculum literacy levels (t(400) = -1.08; p
>.05) and curriculum commitment levels (t(400) =-1.9; p > .05) of undergraduate and graduate teachers. However,
there was a significant difference in the self-efficacy beliefs of the two groups (t(400) = -2.6; p <.05). As a result,
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in terms of self-efficacy belief levels between different educational backgrounds, there was a statistically
significant difference in favor of teachers with postgraduate degrees. It is seen that this difference is at a low level
according to Cohen's d reference values.

We divided the graduation areas of the teachers into three groups: special education teaching, classroom
teaching (teachers who changed their branch by receiving a special education certificate), and other (paid teachers
from all branches). Then, we applied one-way analysis of variance to determine the difference between the schools.
Table 2 shows the results obtained.

Table 2

ANOVA Results of Curriculum Literacy, Self-Efficacy Beliefs and Level of Commitment to Curriculum According
to Field of Graduation

Variables Sum of squares Df Mean squares F p 7>
Between groups 4.000 2 2.000 4.679 .010 .023
Program literacy Within group 170.527 399 427
Total 174.527 401
Between groups 6.287 2 3.144 6.737 .001 .033
Self-efficacy belief Within group 186.177 399 467
Total 192.465 401
. Between groups 6.989 2 3.495 8.401 .000 .040
Corré‘”r‘;t;‘e”t ©othe  \yithin group 165.973 399 416
prog Total 172.963 401

As a result of the analysis of variance in Table 2, it shows that the level of program literacy (F(2.399) =
4.68; p = .010), self-efficacy belief level (F(2.399) = 6.73; p = .001) and program commitment level (F(2.399) =
8.40; p < .001) showed a statistically significant difference according to the graduation area of special education
teachers.

According to the results of the multiple comparative (Post-hoc) test, teachers who graduated from special
education teaching (N = 317; M = 3.88; SD = .654) had significantly higher curriculum literacy levels than those
who graduated from classroom teaching (N = 59; M = 3.60; SD = .602). Teachers who graduated from other
branches and worked in the field of special education teaching (N = 26; M = 3.92; SD = .747) had the highest
curriculum literacy level.

When the levels of teachers' self-efficacy beliefs according to the field of graduation were examined, it
was found that the self-efficacy belief levels of teachers graduated from special education teaching (N = 317; X =
3.91; SD =.670) were significantly higher than the self-efficacy belief levels of teachers graduated from classroom
teaching (N = 59; M = 3.66; SD = .799). Self-efficacy belief levels of teachers graduated from other branches (N
=26; M =4.23; SD = .526) were significantly higher than those of teachers graduated from classroom teaching (N
=59; M = 3.66; SD =.799).

When the levels of teachers' commitment to the curriculum were examined according to the field of
graduation, it was found that the commitment levels of special education teachers (N = 59; M = 3.66; SD = .799)
were significantly higher than the commitment levels of classroom teachers (N = 59; M = 3.66; SD = .799). The
commitment levels of teachers graduated from other branches (N = 26; M = 4.38; SD = .533) were significantly
higher than those of teachers graduated from special education (N = 317; M = 4.01; SD = .652) and classroom
teaching (N = 59; M = 3.76; SD = .649).

In the third question of the study, we used Pearson correlation analysis to determine the relationship
between special education teachers' curriculum literacy, self-efficacy beliefs, and curriculum commitment levels.
Table 3 shows all variables.

Table 3

Pearson Correlation Test Results Between Teachers' Curriculum Literacy, Self-Efficacy Beliefs and Curriculum
Commitment Levels

Variables M SD 1 2 3 4 5
1. Program literacy 3.84 .659 1
2. Self-efficacy belief 3.89 .692 797 1
3. Commitment to the program 4.00 .656 712 782 1
4. Age 33.7 8.20 -.037 -.026 -.032 1
5. Duration of work in the profession 9 7.89 -.029 -.044 -.056 .903 1
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When we examined Table 3, the results of Pearson correlation analysis showed a highly positive and
significant relationship between teachers' curriculum literacy and self-efficacy levels. We also found a significant
positive relationship between curriculum literacy and curriculum commitment levels. Additionally, the analysis
revealed a highly significant positive relationship between the level of self-efficacy belief and the level of
commitment to the program. In fact, Biiyiikoztiirk (2019: 32) states that correlation coefficients between 0.30 and
0.70 indicate a medium-level relationship, while correlation coefficients between 0.70 and 1 indicate a high-level
relationship. According to these results, there is a positive relationship between teachers' curriculum literacy level,
curriculum commitment level, and self-efficacy belief level. Therefore, as one increases, the other increases, or as
one decreases, the other decreases. On the other hand, we found no statistically significant relationship between
age and length of service in the profession and curriculum literacy, curriculum commitment, and self-efficacy
belief levels.

We used multiple regression analysis to understand the extent to which self-efficacy beliefs and
curriculum commitment variables predicted the curriculum literacy of special education teachers.
Table4

Multiple Regression Analysis on Predictors of Program Literacy Level

Variables X SS B SEB B t p Tol. VIF
Self-efficacy belief 389 .69 .589 .045 619  13.12 .000 .389 2574
Commitment to the program 4.00 .65 .229 .047 .228 4.82 .000 389 2574

Note: F(2,399) = 378,888; p < .001; R> = .655; Adj. R = .653.

The multiple regression analysis model was statistically significant (F(2, 399) = 378,888; p <.001). The
independent variables (self-efficacy and program commitment) explained 65% of the dependent variable (program
literacy). As seen in Table 4, the model consisting of self-efficacy belief and program commitment variables
predicts program literacy at a significant level (p <.001). When the related variables are examined, it is seen that
self-efficacy belief and curriculum commitment variables predict curriculum literacy positively.

Discussion
Conclusion and Discussion on Special Education Teachers' Curriculum Literacy Levels

We found that the general average of curriculum literacy of special education teachers was at the level of
"l agree." When we examined the sub-dimensions of the curriculum literacy scale, we determined that teachers'
curriculum literacy level was at the level of "Agree" in all sub-dimensions, including the knowledge sub-
dimension, the skills sub-dimension, and the attitude sub-dimension. These results show that special education
teachers have a good level of curriculum literacy. There are a limited number of studies examining the curriculum
literacy of special education teachers (Bayr1, 2022; Unal, 2022). Bayr1 (2022) stated in his study that the curriculum
literacy level of special education teachers was at a high level. Similarly, in the study conducted by Unal (2022),
he determined that the program literacy level was at a high level in the sub-dimensions and overall program literacy
level of the program literacy status scale applied to special education teachers. We can say that the high level of
curriculum literacy of teachers is related to their good knowledge of the curriculum in which they have a branch.

When we examined the literature, we concluded that the curriculum literacy of teachers was at a good
level in many studies conducted on teachers, similar to the result of this study (Aslan, 2018; Demir & Toraman,
2020; Erdamar, 2020; Giiler, 2021; Giiles, 2022; Giines-Sinego & Cakmak, 2021; Giirbiiz, 2021; Yilmaz, 2021;
Yilmaz & Kahramanoglu, 2021). Contrary to the results of this study, some studies found that teachers' curriculum
literacy level is low (Kauffmann et al., 2022; McRae, 2018; Opoh & Awhen, 2015).

In studies conducted with teachers and prospective teachers, some studies found that the level of
curriculum literacy is at a medium level (Erdem & Egmir, 2018; Kahramanoglu, 2019; Kizilaslan-Tunger & Sahin,
2019; Yildiz, 2019). Although these results do not overlap with the results of our study, they are not contrary to
our findings. In fact, these studies did not find that teachers' curriculum literacy level was low.

When we examine the studies in the literature, we see that teachers' curriculum literacy levels are at a
high level in the majority of the studies. Additionally, Keskin (2020) stated that teachers who participated in in-
service training and curriculum development activities had better curriculum literacy levels. It is important for
teachers to know and criticize the programs they use in education and training processes and to adapt to changing
programs to increase the efficiency of curricula.
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Results and Discussion of Special Education Teachers' Curriculum Literacy, Self-Efficacy Beliefs and
Commitment to Curriculum Levels in Relation to Demographic Variables

Many studies have examined the role of gender in teachers' curriculum literacies and reported different
results. Due to this difference, we examined the role of gender in special education teachers' curriculum literacies.
Many studies on teachers' curriculum literacies have revealed that the averages of men and women do not differ
significantly (Sag & Sezer, 2012; Aslan, 2019; Aslan & Giirlen, 2019; Avar-Vayvay, 2020; Giilpek, 2020; Dag,
2021; Giines-Sinego & Cakmak, 2021). The findings of these studies overlap with the findings of the current study.
The fact that teachers' curriculum literacy does not differ depending on their gender can be explained by the similar
level of curriculum mastery among male and female teachers and their ability to follow current curricula and adapt
to changes. Additionally, both male and female teachers graduating from the faculty of education, taking similar
courses, and participating in similar in-service trainings after being appointed as teachers may contribute to the
lack of significant difference in curriculum literacy according to gender.

Some studies on curriculum literacy found a significant difference between the averages of male and
female teachers. This situation does not overlap with the result of our study. For example, Giing6r-Demir (2023)
stated in his study with pre-service teachers that there was a significant difference in favor of women in terms of
curriculum literacy levels of pre-service teachers in general. Similar results were found in the study conducted by
Gomleksiz and Erdem (2018) with pre-service teachers. Many studies have determined that female teachers have
higher curriculum literacy levels than male teachers. This situation can be attributed to the fact that female teachers
better assimilate the education and training process and follow it meticulously (Giingor-Demir, 2023). Contrary to
other researchers, Erdamar (2020) found that the curriculum literacy of teachers differed in favor of male teachers,
not female teachers. The limited scope of the aforementioned study to female teachers working in Diyarbakir,
Sanliurfa, and Sirnak provinces may explain why it does not overlap with the findings of this study.

To determine whether the level of curriculum literacy, self-efficacy belief, and curriculum commitment
of special education teachers varies according to educational status, we divided the teachers into two groups:
Bachelor’s degrees and graduate (master's or PhD). The independent sample t-test results showed a significant
difference in the self-efficacy belief level of teachers in favor of postgraduate teachers. On the other hand, we
found no significant difference in teachers' curriculum literacy and curriculum commitment levels according to
educational status. However, the program literacy and program commitment averages of graduate (master's or
PhD) special education teachers were higher than those of teachers with bachelor’s degrees.

In this study, there was no significant difference between the curriculum literacy levels of teachers with
bachelor and graduate degrees. In the literature, there is only one study in which the curriculum literacy levels of
teachers did not differ significantly according to their educational status. In this study, it was determined that the
curriculum literacy of teachers working in special education schools did not differ according to their educational
status (Unal, 2022). This finding does not coincide with the findings of the studies conducted by Giines-Sinego
and Cakmak (2021), Aslan (2018), Gomleksiz and Erdem (2018), Erdamar (2020), Giiles (2022). Similarly, in the
study conducted by Demir and Toraman (2021) with teachers, the mean curriculum literacy of teachers with
master's and doctoral degrees was found to be higher than that of teachers without graduate degrees.

In this study, the self-efficacy belief levels of graduate special education teachers were found to be
significantly higher than those of bachelor's degree special education teachers. In a study conducted with teachers
working in special education schools, similar to the results of this study, it was determined that the intellectual
self-efficacy of graduate teachers was higher than that of bachelor’s degree teachers (Unal, 2022).

This finding is in parallel with the findings of the studies conducted by Aydin (2016), Tiirkan (2017), Giil
(2018). In the study conducted by Karabacak (2014), although there was no significant difference, the self-efficacy
perceptions of teachers with master's degrees were found to be higher than those of teachers with bachelor's
degrees. Unlike other studies, in the study conducted by Giil (2018), it was observed that the differentiation was
between associate degree graduates and bachelor's degree graduates and the self-efficacy belief levels of associate
degree graduates were higher.

On the other hand, in some studies, contrary to the result reached in this study, teacher self-efficacy belief
levels did not show a significant difference according to the educational status variable (Ates, 2016; Anil-Arikan,
2019; Saglam, 2018; Sahing6z, 2021; Tirkmen, 2018; Teker, 2021). Although there are studies showing that
teacher self-efficacy does not differ significantly according to educational status, it has been stated that graduate
education contributes to the specialization of teachers in a certain field and contributes to the development of
teachers' self-efficacy (Omak et al., 2022).
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In this study, we determined that special education teachers' levels of commitment to the program did not
differ significantly according to their educational background. In other words, we found no significant difference
between the levels of commitment to the program of special education teachers with bachelor and graduate degrees.
This finding aligns with the findings of the studies conducted by Aslan and Erden (2020) and Cavusoglu (2022).

Factors such as teachers working under the Ministry of Education, complying with the curriculum, writing
their achievements daily in the class notebook, and meeting school principals' expectations lead teachers with
undergraduate and graduate degrees to adhere to the curriculum in a similar way. Additionally, Karakuyu and
Oguz (2021) stated that there is no relationship between educational status and the level of commitment to the
curriculum because postgraduate education is mostly about scientific research and does not address teacher
education issues much. On the other hand, contrary to the results of this study, Burul (2018), Aslan and Erden
(2020), and Unal (2022) found a significant difference in the level of teachers' commitment to the curriculum
according to the educational status variable.

Looking at the majority of the studies, we see that teachers' curriculum commitment and self-efficacy
belief levels differ significantly in favor of postgraduate teachers according to the graduation status variable. This
difference may be due to the fact that teachers can understand, criticize, and apply the curricula better in the
classroom environment because of the courses they take in graduate education. Graduate education provides
students with the ability to read, write, research, and produce a text in an academic sense (Demir & Toraman,
2021). In this study, although we found no significant difference in curriculum literacy and curriculum
commitment levels according to educational status, we observed that postgraduate teachers had higher curriculum
literacy and curriculum commitment levels than teachers with bachelor’s degrees. As a result of the one-way
analysis of variance conducted to determine how the curriculum literacy, self-efficacy beliefs and curriculum
commitment levels of special education teachers changed according to the graduation field, it was determined that
the curriculum literacy, self-efficacy beliefs and curriculum commitment levels of special education teachers
showed a statistically significant difference according to the graduation field.

We found that the curriculum literacy and self-efficacy belief levels of teachers who graduated from other
branches were significantly higher than those of teachers who graduated from classroom teaching. A possible
explanation for this situation may be the desire of teachers from other branches working as special education
teachers to take their profession more seriously and the quality of education they receive from public education
centers. There are a limited number of studies that examined the self-efficacy beliefs of special education teachers
according to the branch variable (Bayr1, 2022; Unal, 2022). The findings of these studies are similar to the findings
of this study. In fact, in the study conducted by Bayr1 (2022) on the self-efficacy of teachers working in special
education institutions, the special education field competencies of special education teachers were found to be
higher than those of other branch teachers from the faculty of education. This may be related to the fact that
teachers who graduated from special education teaching have the competence to work in the field of special
education due to the courses they take at the undergraduate level. In the study conducted by Unal (2022), it was
determined that the self-efficacy of teachers working in special education schools differed significantly according
to the branch variable. In the aforementioned study, there was a significant difference in the academic self-efficacy
dimension of the scale between other branches and preschool, classroom teacher, and special education branches
in favor of other branches. In the social self-efficacy sub-dimension, there was a significant difference between
preschool and classroom teacher branches and the special education branch in favor of preschool and classroom
teacher branches.

In this study, we found that the commitment levels of special education teachers who graduated from
different undergraduate departments differed significantly. The literature lacks studies investigating the
commitment to the program of teachers who graduated from different branches and teach the same subject. We
expect this study to fill this gap. The significant difference in special education teachers' level of commitment to
the curriculum according to the field of graduation may be due to factors such as the diversity of special education
teachers, who include not only graduates of special education teaching at universities but also many classroom
teachers who have received certificates and many different branch teachers who receive special education
certificates from public education centers and work as paid special education teachers.

The literature lacks studies investigating the commitment to the curriculum of teachers who hold the same
position and graduated from different branches. However, some studies found that the commitment levels of
teachers who have different branches and work in their own branches differ significantly according to the branch
variable (Aslan & Erden, 2020; Y1lmaz, 2021). Bay et al. (2017) stated that teachers' branches are effective in their
commitment to the curriculum. On the other hand, some studies found that teachers' commitment to the curriculum
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does not cause significant differences according to the graduation variable (Burul, 2018; Giirbiiz, 2020; Karadag-
Caydasi, 2019). The fact that the teachers in these studies take similar courses related to curricula at the
undergraduate level and have to adhere to the plans created at the beginning of the year may explain why the level
of teachers' commitment to the curriculum does not differ significantly according to the field of graduation.

Conclusion and Discussion on the Relationship Between Special Education Teachers' Curriculum Literacy,
Self-Efficacy Beliefs, Program Commitment Levels and the Predictors of Curriculum Literacy

To determine the relationship between curriculum literacy, self-efficacy beliefs, and curriculum
commitment levels of special education teachers, we used Pearson correlation analysis. According to the results,
we found a high-level positive and significant relationship between teachers' curriculum literacy, self-efficacy
beliefs, and curriculum commitment levels. Based on this, we can say that as one of the levels of curriculum
literacy, self-efficacy belief, or curriculum commitment increases, the others increase, or as one of them decreases,
the others decrease. However, we found no relationship between teachers' age and length of service in the
profession and their levels of curriculum literacy, self-efficacy beliefs, and curriculum commitment.

When we examined the literature, we found no study examining the relationship between teachers'
curriculum literacy, self-efficacy beliefs, and curriculum commitment levels. However, some studies examined
the relationships between curriculum literacy and curriculum commitment and curriculum literacy and self-
efficacy beliefs. In the study conducted by Yilmaz (2021), in line with the findings of this study, the results
determined that curriculum literacy had a significant relationship with curriculum commitment at a moderate level
and in a positive direction. Giiler (2021), in his study with preschool teachers, stated that there was a moderate
relationship between teachers' self-efficacy beliefs and curriculum literacy. As can be seen, the studies in the
literature overlap with the findings of this study. A teacher's high level of curriculum literacy means that the teacher
should have enough knowledge about curricula, be able to use curricula in accordance with their purpose, adapt to
the curriculum when changes occur, criticize the curriculum, and believe that the curriculum can guide them in the
education and training environment (Keskin, 2020). This situation can be justified by the relationship between
curriculum literacy, curriculum commitment, and self-efficacy beliefs.

We used multiple regression analysis to understand the extent to which self-efficacy beliefs and
curriculum commitment variables predicted the curriculum literacy of special education teachers. The multiple
regression analysis model showed statistically significant results. Both self-efficacy and program commitment
were statistically significant in the model. In other words, curriculum literacy, the dependent variable, has a
statistically significant and positive relationship with both self-efficacy and curriculum commitment. This means
that changes in teacher self-efficacy belief and curriculum commitment level can predict whether teachers will
have higher or lower curriculum literacy levels. Both self-efficacy and curriculum commitment were statistically
significant in the model. In his study, Y1lmaz (2021) found that teachers' curriculum literacy significantly predicted
curriculum commitment in a positive direction. In addition, curriculum literacy was found to be a significant
predictor of curriculum commitment. This coincides with the findings of this study.

In this study, there was no statistically significant relationship between teachers' years of experience and
curriculum literacy. Demir and Toraman (2021) stated that there was no significant difference between teachers'
curriculum literacy levels and professional seniority in sub-dimensions and general average. These findings
overlap with the results of our study. Similarly, many studies on teachers' curriculum literacy have shown that the
duration of working in the profession is not determinative (Aslan, 2018; Erdem & Egmir, 2018; Aslan & Gtirlen,
2019; Erdamar, 2020; Giiler, 2021; Yilmaz, 2021). Turkish Education Association (TED, 2009) stated in its
Teacher Competencies report that 70% of teachers follow the curriculum from textbooks and guidebooks. This
situation can be justified by the fact that teachers' curriculum literacy does not differ according to their working
time in the profession. In addition, this reasoning is supported by the fact that both groups have high curriculum
literacy levels due to the fact that the knowledge of new teachers is more up-to-date, while senior teachers have
mastered the curriculum during their time in the profession (Yilmaz, 2021). On the other hand, Ozkan (2016)
stated in his study that teachers' awareness of curriculum terms decreased as their working time increased. The
reason for this may be that new teachers are better at understanding, recognizing and explaining the terms in the
field because teacher appointments have been made according to the Public Personnel Selection Examination in
the last 15 years and 20% of the subjects in this exam are from curriculum development areas (Ozkan, 2016). In
the light of the findings of the study, the following suggestions were developed:

1. Teachers' curriculum literacy levels can be increased by directing teachers with bachelor degrees to
graduate education programs.
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2. Special education teachers can be actively involved in creating and evaluating their own curricula. Thus,
richer content can be prepared.

3. This research was applied with quantitative method. Teachers' curriculum literacy, curriculum
commitment and self-efficacy beliefs can be examined with qualitative or mixed research method. Thus,
more in-depth information can be obtained.

4. In order to increase teachers' curriculum literacy levels, it is thought that their curriculum commitment
and self-efficacy beliefs should be improved.
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Oz
Giris: Kaynastirma ve bu egitim siirecinde sinif 6gretmenlerinin roli son yillarda giderek 6nem kazanmaktadir.
Bu ¢ergevede kaynastirma ile ilgili gergeklestirilen lisansiistii tezlerin sayist giderek artmistir. Bu dogrultuda bu

aragtirmada smif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarmi ele alan lisansiistii tezlerin
incelenmesi amaglanmastir.

Yontem: Arastirmada dokiiman analizi yontemi kullanilmistir. Kaynastirma ile ilgili olarak simif 6gretmenlerinin
smif i¢i 6gretimsel uygulamalarimi konu alan ve 6lgiit 6rnekleme yontemiyle belirlenen toplamda elli dort
lisansiistii tez arastirmada analize tabi tutulmustur.

Bulgular: Arastirmada elde edilen sonuglara bakildiginda ¢ikarilan yasa ve yonetmelikler ile gerceklestirilen
lisansiistii ¢aligmalarin tarihsel olarak paralellik gosterdigi goriilmiistiir. Bununla birlikte yontemsel olarak
bakildiginda sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan daha ¢ok nicel
aragtirmalarin gergeklestirildigi goriilmiistiir. Nitekim daha ¢ok betimsel/genel tarama, iliskisel tasarim ve durum
caligmasi gibi tasarim ve modellerin yogun olarak kullanildigi, 6rnekleme yontemi acisindan ise daha ¢ok basit
tesadiifi ornekleme, 6l¢iit 6rnekleme, amacl drnekleme ve maksimum gesitlilik 6rnekleme yontemlerinin 6n plana
¢iktigr bulgulanmistir. Yine tezlerin ele aldiklari konu/degiskenler ve tezlerin egilimlerine bakildiginda
kaynagtirma ile ilgili olarak siif dgretmenlerinin gergeklestirdikleri 6gretim ve smif i¢i uygulamalarin agirlik
kazandig1 goriilmistiir. Bununla birlikte kaynastirmada simif yonetimi, 6gretmen yetkinlikleri veya yeterlikleri,
ozel egitim konusunda 6gretmene destek ile 6gretmen tutumlarini igeren konularin da gergeklestirilen lisansiistii
aragtirmalarda egilim olusturdugu tespit edilmistir.

Tartisma: Sonug olarak ele alinan tezlere bakildiginda daha ¢ok var olan durumu ve sorunlar1 betimlemeye dayali
bir yontem izlendigi goriilmekte ve sorunlarin ¢éziimiine yonelik veya etkili kaynastirma uygulamalarina yonelik
deneysel aragtirma, oneri, planlama ve modellemelerin eksik oldugu goriilmektedir.
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Giris

Kaynastirma, ¢esitli 6zel gereksinimlere sahip olan dgrencilerin karsilagabilecekleri herhangi bir zorluk
ve engelden bagimsiz olarak nitelikli egitim almalar1 icin normal gelisim gosteren akranlariyla genel egitim
siiflarinda egitim almasi olarak degerlendirilmektedir (Alquraini & Gut, 2012; Batu, 2005; Bui vd., 2010).
Nitekim akranlar1 ile ayni ortamda egitim alan ¢ocugun akranlarindan 6grenmesi veya siifta akran aracili
stratejilerin kullanilmasi, risk altinda olan bu 6grencilerin yani sira normal gelisim gosteren dgrencilerin de
gelisimine onemli katkilar sunmaktadir (Fisher vd., 1995; Sailor, 2002; Stenhoff & Lignugaris, 2007). Bununla
birlikte siire¢ igerisinde dgretmenlerin rolii ve diger uzmanlardan alinan destek ile etkili 6gretim uygulamalari,

destekleyici teknolojiler, yonetimsel destek ve ailenin destegi ve katilimi da kaynastirma veya kapsayici egitimin
niteligini arttirmaktadir (Alquraini & Gut, 2012).

Kaynastirma yoluyla genel egitimden yararlanan ve c¢esitli 6zel gereksinimlere sahip olan 6grenciler
onemli biligsel gelisimler saglayabilmektedir. Nitekim yapilan arastirmalarda bu 6grencilerin motor becerilerinin,
iletisimsel ve sosyal yeteneklerinin ilerleme gosterdigi ve sosyal anlamda arkadaslik iliskileri gelistirdikleri
goriilmiistiir (Copeland vd., 2004; Hunt vd., 2003; Ryndak & Billingsley, 2004; Westling & Fox, 2009). Aym
zamanda bu &grencilerin temel akademik becerilerde de gelisim gosterdikleri tespit edilmistir (Downing vd.,
2004). Bununla birlikte kaynastirmanin normal gelisim gosteren dgrencilerin farkliliklara duyarlilik kazanmast,
empati kurmasi ve dgretmenlerin 6zel egitim konusunda mesleki gelisim saglamalar gibi yararlar1 da olmaktadir
(Aker, 2014). Bunun diginda akranlarini rol model almasi, bagimsizlik duygusunun gelismesi, 6zgiiveninin
artmasi, akademik ve sosyal anlamda ilerleme saglamasi, sorumluluk duygusunun gelismesi ve isbirligini
arttirmasi agisindan ise dzel gereksinimli bireylere énemli yararlar saglamaktadir (Kircaali-iftar, 1998). Aileler
acisindan bakildiginda ise kaynastirmanin ebeveynlerin motivasyon kazanmasina, ¢ocuklarinin bagarisini
hissetmelerine ve eksikliklerini daha gercek¢i gormelerine, ¢ocuklarini kabullenmelerine, diger aileler ile isbirligi
ve iletisim icinde olmalarina, anne-cocuk arasindaki bagimliligin azalmasina katki sagladigi goriilmektedir
(Ugurlu, 1992). Ozellikle kaynastirma uygulamasinin erken ¢ocukluk déneminde baslamasi daha etkili sonuglar
dogurabilmektedir, nitekim Ince ve Yasar-Ekici’ye (2021) gore erken yasta bu cocuklarm akranlariyla olan
gelisimsel farklar1 daha azdir ve bu nedenle bu yaslarda gergeklestirilecek kaynastirma uygulamalar ile geligsimsel
farklarin ve ihtiyaclarin kapanmasi daha muhtemeldir.

Bu c¢ercevede Tiirkiye’de kaynastirma; (1) 6zel gereksinimli &grencinin normal gelisim gosteren
akranlariyla tam giin birlikte egitim gordiigii tam zamanli kaynastirma, (2) 6zel smifta egitim goriip bazi dersleri
normal siniflarda gordiigii yar1 zamanli kaynastirma ve (3) 6zel egitim okullarinda 6zel gereksinimli 6grenciler ile
normal gelisim gosteren Ggrencilerin birlikte 6grenim gordigi tersine kaynastirma seklinde uygulanmaktadir,
ancak tam zamanli kaynastirma seklinde verilen egitim daha yaygindir (Giimiis vd., 2021). Ozellikle 2017 yilinda
yaymlanan 2017/28 sayili genelge ile birlikte kaynastirmaya farkli bir bakis agisi ile yaklasilarak biitiinlestirme
kavrami da dahil edilmis ve bdylece 6zel gereksinimli 6grencilerin uyumuna ve normal geligim gdsteren akranlari
ile karsilikli etkilesimine yonelik alt yapt hazirlanmistir (Milli Egitim Bakanligi, 2017). Bu baglamda Tiirkiye’de
yasal gercevede atilan bu adimlarin disinda akademik ¢ercevede yapilan aragtirmalar da giderek artmistir. Nitekim
Duran ve digerleri (2021) tarafindan yapilan arastirmada sadece 2008-2018 yillar1 arasinda kaynastirma ile ilgili
yapilan lisansiistii tezlerin sayis1 143 olarak bulunurken Batu ve digerleri (2018) tarafindan yapilan arastirmada
ise 2006-2016 yillar1 arasinda ilkokul ve ortaokul diizeyinde kaynastirma ile ilgili yurti¢i diizeyde yapilan
aragtirmalarin sayisi 142 olarak tespit edilmistir. Bu durum son yillarda ulusal diizeyde kaynastirma ile ilgili alan
yazin bilgisinin arttigin1 géstermektedir.

Bu cer¢evede Tiirkiye 6lgeginde son yillarda gergeklestirilen arastirmalara bakildiginda; 6gretmenlerin
ve ailelerin kaynagtirma konusunda yeterli bilgiye sahip olmadig1 ve okullarin fiziksel kapasitelerinin uygun
olmadig (Ismail, 2022), kaynastirma dgrencilerine yonelik siif gretmenlerinin metaforlarinin daha gok olumsuz
oldugu (Aydin & Arslan, 2022) goriilmektedir. Bununla birlikte dgretmenlerin 6zel gereksinimli 6grencilerin
akademik ve sosyal becerilerini gelistirmede, onlarla iletisim kurmada ve yonetmelikleri uygulamada yetersiz
kaldiklar1 (Karaoglan, 2022), 6gretmenlerin rehberlik ve arastirma merkezlerinden yeterli destegi gormedikleri
(Akbiyik, 2022) ve bu dgrencilerin tibbi tanilama asamalariyla ilgili olarak ¢ok fazla bilgi ve birikime sahip
olmadiklart (Ergin, 2022) goriilmiistiir.

Bununla birlikte Bektas (2022) tarafindan yapilan arastirmada sinif dgretmenlerinin kaynastirmaya
yonelik kaygilarinin yiiksek oldugu ve gevresinde 6zel gereksinimli 6grenci olmayan dgretmenlerin daha olumlu
bir tutuma sahip olduklarini bulgulamistir. Yiicelkan (2022) kaynastirmanin basarili olmasinda dislayic1 olmayan
kusatict bir tutum ve perspektifin, egitim paydaslar: arasinda yapilacak igbirliginin, program ve ortamin dgrenciyi
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kisitlamayacak sekilde tasarlanmasinin ve farkindalik olusturmaya dayali adimlarin atilmasinin etkili olacagim
belirtmistir. Yine Korkmaz ve Unsal (2022) ogretmenlerin 6zel gereksinimli &grencilerle calisirken
bireysellestirilmis egitim plani hazirlama, ebeveyn egitimi, iletisim ve davranig degisikligi olusturma konusunda
destege ihtiya¢ duyduklarini belirtirken, Ozgiir ve Nuri (2022) sinif dgretmenlerinin 6zel gereksinimli égrencileri
tanimasi ve egitsel diizenlemeler yapmasi icin bir yildan fazla siireye ihtiyag duyduklarini ve siirekli 6gretmen
degisikliginin bu 6grencilerin gelisimleri iizerinde olumsuz etki yaratti§ini belirtmistir.

Ayni zamanda Avci ve Sakalli-Demirok (2022) gerceklestirdikleri arastirmada &zel gereksinimli
ogrencilerle ilgili olarak 6gretmenlerin daha ¢ok bu 6grencilerin oturma diizenine dikkat ettiklerini ve ders dist
calismalar yapma konusunda eksiklikler oldugunu tespit ederken Akdemir ve digerleri (2022) 6gretmenlerin
kaynagtirma ile ilgili tutum, duygu ve kaygilarinin algilanan yeterlikleriyle ters orantili oldugunu belirtmistir.
Bununla birlikte Oztiirk ve Akdal (2022) 6zel gereksinimli dgrencilere yonelik sinif igerisinde etkinlik temelli
uygulamalarin ve kazanimlar1 somutlagtirmanin dersin aktariminda etkili oldugunu belirtirken, Usta ve digerleri
(2021) ile Ergicek ve digerleri (2022) kaynastirma o6grencilerine yonelik 6gretmen tutumlarinin okul tiiri,
mezuniyet fakiiltesi, kaynastirma-biitiinlestirme egitimi alma, kitap okuma, mesleki kidem ve sinifinda 6zel
gereksinimli 6grenci var olma durumu gibi degiskenlere gore farklilasmadigini tespit etmistir. Uzuner ve Yazict
(2022) tarafindan yapilan arastirmada ise dgretmenlerin kullandiklar1 6lgme ve degerlendirme araglarinin 6zel
gereksinime ihtiya¢ duyan 6grencilere gore farklilasmadigini ve daha ¢ok geleneksel yontemleri kullandiklari
tespit edilmistir.

Yine Bolat ve Ata (2017) 6zel gereksinimli 6grencilere yonelik 6gretmen, 6grenci ve aile algisinin daha
¢ok olumsuz oldugunu ve genellikle siniflarda istenmedigini belirtirken ayni zamanda siniflarin kalabaliklig1 ve
Ogrencinin birden fazla yetersizlige sahip olmasi gibi nedenlerin de bu durumu pekistirdigini ifade etmistir.
Bununla birlikte Demir ve Agar (2011) gergeklestirdikleri arastirmada mesleki hayatinda kaynastirma
ogrencilerinin oldugu bir sinifta egitim vermis olan simif dgretmenlerinin kaynastirmayi desteklemedikleri
sonucuna ulagsmiglardir, bu 6gretmenlerin gerekcelerine bakildiginda ise yeterli zaman ayiramama, bagka
ogrencileri olumsuz etkileme, seviyelerine uygun Ogretim verememe gibi nedenlerin 6n plana ¢iktig1
goriilmektedir. Fakat Cankaya ve Korkmaz (2012) tarafindan gerceklestirilen arastirmada ise 0gretmenlerin
kaynagtirmaya yonelik algi ve tutumlarmin pozitif yonde oldugu ve 6zel gereksinimli dgrencilere yonelik bu
egitimin yarar sagladig1 sonucuna ulasilmistir.

Bununla birlikte Can ve Kara (2017), sinif 6gretmenlerinin tutumlarinda dgrencilerin yetersizlik ve
gereksinim tiirlerinin etkili oldugunu, 6zel egitim konusunda bilgi sahibi olan §gretmenlerin tutumlarinin diger
ogretmenlere gore daha olumlu sekillendigini belirtirken, Demirbilek ve Levent (2020) ise bu 6grencilere yonelik
is ve islemlerin 6gretmenler tarafindan is yiikil olarak degerlendirildigini, 6gretmenlerin gereksinimlere uygun
ogretimsel gesitlendirmeyi yapmadiklari, 6gretim ortaminda bu 6grencileri pasif birakarak gérmezden geldikleri,
bu Ogrencileri 6gretmenlerin sorun olarak degerlendirerek gelisebileceklerine inanmadiklarini ve not verirken
gecistirmeye dayali bir tutum igerisinde olduklarini bulgulamistir. Yine G6k (2013) tarafindan yapilan aragtirmada,
ogretmenlerin bu 6grenciler ile iletisim sorunlari yasayabildiklerini, siiftaki diger 6grencilerin kabullenmede
zorlandiklarini, kalabalik siniflar ve eksik fiziki unsurlar nedeniyle yeterli zaman ayrilamadigini ve ayn1 zamanda
ozel egitim dgretmenleri ile koordinasyon sorunu yasadiklarini ve bu zorluklarin kaynastirmada yetersizliklere
neden oldugu sonucu ortaya ¢ikmistir. Anilan ve Kayacan (2015) ise arastirmalarinda kaynastirmaya yonelik
ogretmen tutumlarinin olumlu oldugunu, ancak sinif yonetimi ve bu &grencilerin davraniglarini yonetme
konusunda siif 6gretmenlerinin zorlandiklarini tespit etmislerdir.

Sonug olarak bakildiginda Tiirkiye’de kaynastirmaya yonelik gergeklestirilen arastirmalarin daha ¢ok
O0gretmen tutumlari, davranislari, yeterlikleri ve algilar1 ¢ercevesinde sekillendigi goriilmekte (Akbryik, 2022;
Akdemir vd., 2022; Anilan & Kayacan, 2015; Aydin & Arslan, 2022; Bektas, 2022; Can & Kara, 2017; Cankaya
& Korkmaz, 2012; Demir & Acar, 2011; Ergin, 2022; Gok, 2013; Ozgiir & Nuri, 2022; Uzuner & Yazici, 2022)
ve ayni zamanda daha ¢ok okul Oncesi ve ilkokul diizeyinde arastirmalarin yogunlagsmasi dikkat ¢ekmektedir.
Gerceklestirilen bu arastirmalar igerisinde lisansiistii arastirmalar baskin olup bu nedenle bu arastirmalara yonelik
dokiiman analizi gergeklestirilmesi biitiinsel bir bakis agisi olusturma agisindan incelemeye deger bir konu
gergevesi olusturmaktadir. Bu baglamda kaynastirma ile ilgili yapilan arastirmalar1 konu alan igerik analizi (Batu
vd., 2018), betimsel analiz (Duran vd., 2021) ve meta-sentez (Ismail, 2022) arastirmalar1 bulunmasi dikkati
¢ekerken simif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan ¢aligmalar1 dzetleyen
herhangi bir ¢aligma bulunmamaktadir. Nitekim Batmaz ve Cermik (2019) tarafindan gerceklestirilen arastirmada
sinif 6gretmenleri, kaynastirmaya yonelik uygulamalarda 6nemli sorunlar yasamaktadir, bu nedenle bu sorunlara
yonelik gerceklestirilen arastirmalarin incelenmesi ve eksik kalan noktalarin belirlenmesi agisindan bu aragtirma
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onem arz etmektedir. Bu gercevede bu arastirmada; siif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel
uygulamalarini ele alan lisansiistii tezlerin incelenmesi amaglanmistir. Arastirma baglaminda su sorulara cevap
aranmigtir;

Smif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistii tezlerin;
1. Demografik 6zellikleri (tiirleri, yayin y1ili, iiniversite ve anabilim/bilim dali dagilim1) nelerdir?

2. Yontemsel dagilimi (arastirma tiirii, tasarim/model, orneklem/calisma grubu sayisi, Ornekleme
yontemleri, veri toplama araglari, veri analizi yontemleri) nasildir?

Konu/degisken dagilimi nasildir ve tezlerin egilimleri hangi yondedir?
4.  Smurhiliklar: nelerdir?
Yontem
Arastirma Modeli

Sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistii tezlerin
incelenmesinin amaglandig bu arastirmada dokiiman analizi yontemi kullanilmigtir. Dokiiman analizi yonteminde
aragtirma amaci c¢ergevesinde elde edilen dokiiman ve kayitlar incelenmekte ve ama¢ dogrultusunda elde edilen
veriler yorumlanarak sistematik bir sekilde degerlendirilmektedir (Karasar, 2005; Yildirim & Simsek, 2013).
Dokiiman analizi 6nemli bir veri kaynag1 olup kendi basina bir yontem olarak kullanilabilecegi gibi ayn1 zamanda
ek bir veri kaynagi olarak da kullanilabilmekte ve arastirma konusu cercevesinde detayli sonuglar elde
edilebilmektedir (Bowen, 2009; Yildirim & Simsek, 2013).

Cahisma Grubu

Aragtirma baglami dogrultusunda kaynastirma ile ilgili olarak smif 6gretmenlerini konu alan toplamda
54 lisansiistii tez ¢alisma grubuna dahil edilmistir. Calisma grubunun belirlenmesinde amagli 6rnekleme
yontemlerinden biri olan 6lgiit 6rnekleme yontemi kullanilmigtir. Nitekim bu yontemde arastirmaci tarafindan
belirlenmis olan ve belirli kriterleri karsilayan olgu, kisi, kaynak ve durumlar aragtirmaya dahil edilmektedir
(Baltaci, 2018). Bu arastirmada da kaynastirma ile ilgili sinif 6gretmenlerini ve sinif i¢i 6gretimsel uygulamalari
ele alma durumu 6lgiit olarak belirlenmistir.

Veri Toplama Araclar1 ve Verilerin Toplanmasi

Aragtirmada verilerin toplanmasi amaciyla arastirmaci tarafindan olusturulan 12 maddelik “tez inceleme
formu” kullanilmistir. Bu formda kaynastirma ile ilgili sinif &gretmenlerini konu alan ve ulasilan tezler
numaralandirilarak, arastirma sorulari ¢er¢evesinde elde edilen veriler maddeler halinde forma islenmistir.

Arastirma amaci ve belirlenen 6lgiit cercevesinde “Yiiksekogretim Kurulu (YOK) Ulusal Tez Merkezi”
web sayfasina girilerek 2022 yilina kadar yazilan tezler arasindan ‘“kaynastirma” kelimesi ile detayli arama
yapilmig ve yaklasik 361 tez incelenerek sinif 6gretmenleri ile ilgili olan ve aragtirma amaci gergevesinde dlgiitii
(kaynastirma ile ilgili smif ici 6gretimsel uygulamalar) karsilayan 54 teze ulasilmistir. Daha sonra bu tezler
incelenerek veriler tez inceleme formuna iglenmistir. Kapsama ve 6lgiite dahil olan tezlerin bazilarmin farkli
anabilim veya bilim dallarinda da (isletme gibi) yazildig1 goriilmiis, fakat 6nemli bir bulgu niteligi tasidigi i¢in
aragtirmaya bu tezler de dahil edilmistir. 307 tez kapsam ve dlgiit dig1 birakilmistir.

Verilerin Analizi

Aragtirmada verilerin analiz edilmesi amaciyla dokiiman analiz teknigi kullanilmugtir. Bu teknikte
aragtirma amaci dogrultusunda elde edilen dokiimanlar, 6nceden belirlenmis olan aragtirma sorular1 veya temalari
gergevesinde incelenerek Ozetlenmekte ve yorumlanmaktadir, ayn1 zamanda verilere ait alt diizey istatistiki
bilgilere de (frekans, yiizde gibi) yer verilebilmektedir (Creswell, 2021; Yildirrm & Simgek, 2013). Incelenen
tezler baglaminda elde edilen veriler, arastirma sorulari g¢ergevesinde belirlenmis olan temalar (demografik
ozellikler, yontemsel dagilim, degiskenler ve egilimler, sinirliliklar) dogrultusunda bir araya getirilerek 6zetlenmis
ve yorumlanmuistir.

Bulgular

Arastirmada elde edilen bulgular dort tema ¢ergevesinde ele alinmistir. Bu temalar; (1) demografik
ozellikler, (2) yontemsel dagilim, (3) degiskenler ve egilimler ile (4) sinirliliklardan olugmaktadir.

Demirbilek vd. 2025, 26(1)



SINIF OGRETMENLERININ KAYNASTIRMA iLE ILGILI OGRETIMSEL UYGULAMALARINI ELE ALAN 121
LISANSUSTU TEZLERIN INCELENMESI

Demografik Ozellikler

Smif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistii tezler
demografik 6zellikleri agisindan; (1) tezlerin tiirti, (2) yayin yili dagilimi, (3) anabilim/bilim dali dagilimu ile (4)
iiniversite dagilimi seklinde dort kategori ¢ergevesinde ele almmistir. Bu kategorilere ait elde edilen bulgular
asagida tablo 1 ve 2’de sunulmustur.

Tablo 1

Simif Ogretmenlerinin Kaynastirma ile Igili Ogretimsel Uygulamalarini Ele Alan Lisansiistii Tezlerin Tiirlert,
Yaywin Yillar: ve Anabilim/Bilim Dalina Gére Dagilimina Iliskin Sonuclar

Tez tiirii f %
Tezli yiiksek lisans 48 88.9
Doktora 6 111
- o Tez tiirleri
Yaym yih dagihimu f & Yiiksek lisans Doktora
1999 1 19 1
2006 3 5.6 3
2007 4 7.4 4
2008 1 19 1
2010 3 5.6 3
2011 5 9.3 4 1
2013 2 3.7 2
2014 2 3.7 2
2015 5 9.3 5
2016 6 111 5 1
2017 4 7.4 4
2018 3 5.6 1 2
2019 7 13 7
2020 3 5.6 3
2021 4 7.4 3 1
2022 1 1.9 1
Anabilim/Bilim dal: f %
Sinif 6gretmenligi/sinif egitimi 24 443
Ozel egitim 12 22.2
Egitim yonetimi ve denetimi 6 111
Egitim programlar1 ve 6gretim 6 111
Bilgisayar ve 6gretim teknolojileri 2 3.7
Rehberlik ve psikolojik danigmanlik 1 19
Beden egitimi ve spor 1 19
Zihinsel engelliler 6gretmenligi 1 1.9
Isletme 1 1.9

Tablo 1’e bakildiginda smif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii tezlerin 48’inin (%88.9) tezli yiiksek lisans, 6’sinin ise (%11.1) doktora diizeyinde yazildigi
goriilmektedir. Bu ¢ercevede bakildiginda 6zellikle doktora diizeyinde yazilan lisansiistii tezlerin oldukg¢a az
oldugu goriilmektedir. Bununla birlikte edilen bulgulara gore 1999 oncesi yazilan tezlerin bulunmadigr ve
kaynagtirma kavraminin bu yillardan itibaren Tiirk egitim sisteminde kullanilmaya ve yasa yonetmeliklerde yer
bulmaya basladigini géstermektedir. Bununla birlikte yazilan lisansiistii tezlerin biiyiik ¢ogunlugunun 2019, 2016,
2015 ve 2011 yillarinda yazildigi, ayn1 zamanda tezlerin 45’inin (yaklasik %84’{iniin) 2010 yilindan itibaren
yayinlandig1 goriilmektedir. Aynm1 zamanda bu konu baglaminda yaymlanan tez tiirlerinin yil dagilimina
bakildiginda ise oOzellikle 2011 yilindan itibaren doktora tezlerinin arttig1 goriilmektedir. Yine sinif
o0gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistil tezlerin anabilim/bilim dali
dagilimina bakildiginda 24’tiniin (%44.3) sinif 6gretmenligi/sinif egitimi, 12’sinin (%22.2) 6zel egitim, 6’sinin
(%11.1) egitim yonetimi ve denetimi, 6’sinin (%11.1) egitim programlari ve 6gretim, 2’sinin (%3.7) bilgisayar ve
ogretim teknolojileri, 1’inin (%1.9) rehberlik ve psikolojik danigmanlik, 1’inin (%1.9) beden egitimi ve spor,
I’inin (%1.9) zihinsel engelliler 6gretmenligi, 1’inin (%1.9) ise isletme anabilim/bilim dalindan yayinlandig1 tespit
edilmistir. Bununla birlikte yazilan tezlerin cogunlugunun (yaklasik %66) sinif 6gretmenligi/sinif egitimi ile 6zel
egitim alaninda yaymlandig1 goriilmekte olup arastirmanin sinif 6gretmenleri baglaminda yiiriitilmesinin bu
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sonugta etkili oldugu diisiiniilmektedir. Ayni zamanda igletme anabilim dalina ait bir tezin bulunmasi da dikkat
¢ekmektedir.

Tablo 2’de goriildiigi gibi sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii tezler 34 iiniversite kapsaminda dagilmis olup &zellikle tez sayis1 anlaminda Ankara Universitesi (f =
4), Bolu Abant izzet Baysal Universitesi (f = 4), Amasya Universitesi (f = 3) ile Anadolu Universitesi (f = 3) dikkat
¢ekmektedir.

Tablo 2

Sunif Ogretmenlerinin Kaynastirma ile Ilgili Ogretimsel Uygulamalarimi Ele Alan Lisansiistii Tezlerin
Universitelere Gére Dagilimi

Universite f Universite f Universite f
Selguk Univ. 2 Girne Amerikan Univ. 1 Ankara Univ. 4
Yildiz Teknik Univ. 1 Fatih Univ. 1 Bayburt Univ. 1
Biilent Ecevit Univ. 2 Biruni Univ. 1 Bolu Abant izzet Baysal Univ. 4
Hasan Kalyoncu Univ. 1 Afyon Kocatepe Univ. 2 Burdur Mehmet Akif Ersoy Univ. 2
Istanbul Aydin Univ. 1 Agn Ibrahim Cegen Univ. 1 Bursa Uludag Univ. 2
Sabahattin Zaim Univ. 1 Akdeniz Univ. 1 Cukurova Univ. 1
Yeditepe Univ. 2 Amasya Univ. 3 Dicle Univ. 1
Zirve Univ. 1 Anadolu Univ. 3 Dokuz Eyliil Univ. 2
Ege Univ. 1  Erzincan Binali Yildirim Univ. 1 Eskisehir Osmangazi Univ. 1
Gazi Univ. 2 Istanbul Univ. 1 Kafkas Univ. 1
Marmara Univ. 2 Mugla Sitk1t Kogman Univ. 1 Necmettin Erbakan Univ. 1
Pamukkale Univ. 2

Not: Univ. = Universitesi.
Yontemsel Dagilim

Simif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistii tezler yontemsel
dagilim ac¢isindan; (1) arastirma tiirii, (2) tasarim/model, (3) 6rnekleme ydntemleri, (4) drneklem/calisma grubu
sayisi, (5) veri toplama araglari ile (6) veri analizi yontemleri seklinde alt1 kategori gergevesinde ele alinmistir. Bu
kategorilere ait elde edilen bulgular asagida tablo 3, 4 ve 5’te sunulmustur.

Tablo 3

Simif Ogretmenlerinin Kaynastirma ile Ilgili Og“rgztimsel Uygulamalarim Ele Alan Lisansiistii Tezlerin Arastirma
Tiirii ve Aragtirma Tasarimi/Modeli Dagilimina Iliskin Sonug¢lar

Yaym yillarina gore dagihim

Arastirma tiirii f % . . 2001-2010 2011-2020 2021 ve
2000 ve dncesi
arasl arasi sonrasl
Nicel 27 50 1 6 18 2
Nitel 18 333 0 4 12 2
Karma 9 16.7 0 1 7 1
Arastirma tasarimi/modeli f % Arastirma tasarimi/modeli f %
Deneysel model 2 3.7  Model/program 6nerisi 1 1.9
Betimsel/genel tarama modeli 23 42,6  Tekil tarama modeli 1 1.9
Tliskisel tasarim modeli 8 14.8  Olgek gelistirme 1 1.9
Olgubilim (fenomenoloji) 1 1.9  Yordayici korelasyonel aragtirma 1 1.9
Durum ¢aligmasi 6 11.1  Yakinsayan paralel desen 1 1.9
Acimlayici ardisik desen 1 1.9 Cok agamali karma desen 1 1.9
Es zamanli gesitleyici desen 2 3.7 Tasarim/model belirtilmemis 5 9.3

Tablo 3’e bakildiginda siif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii tezlerin arastirma tiirlerine bakildiginda 27’sinin (%50) nicel, 18’inin (%33.3) nitel ve dokuzunun
(%16.7) ise karma yontem arastirma tiiriinde gergeklestirildigi goriilmektedir. Ozellikle nicel arastirmalarin agirlik
kazanmis olmas1 dikkat gekmektedir. Ayni1 zamanda biitiin aragtirma tiirlerinin 2011 yilindan itibaren hiz kazanmis
olmasi1 da dikkat ¢eken bir diger unsurdur. Bununla birlikte yazilan tezlerin arastirma tasarimi/modellerine
bakildiginda ise tezlerin 37’sinin (yaklagik %68.5’inin) betimsel-genel tarama, iligkisel tasarim ve durum c¢aligmasi
gergevesinde yuritildigi goriilmektedir. Yine tezlerin besinde (%9.3) ise arastirma tasarim/modelinin
belirtilmedigi tespit edilmistir. Sonuglara bakildiginda 6zelikle betimsel/genel tarama modelinin agirlik kazandigi
ve sonrasinda ise iligkisel tasarim modeli ve durum ¢aligmasinin geldigi goriilmektedir. Bununla birlikte yiiriitiilen
bazi tezlerin (besinin) aragtirma tasarimi/modelinin olmamasi da dikkat ¢eken bir diger unsurdur.
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Tablo 4

Swf Ogretmenle({nin Kaynastirma ile Ilgili Ogretimsel Uygulamalarini Ele Alan Lisansiistii Tezlerin Ornekleme
Yéntemlerine ve Orneklem Sayisi/Calisma Grubuna Gore Dagilimina Iligkin Sonuglar

Ornekleme yontemi f % Ornekleme yontemi f % Ornekleme yontemi f %
Uygun (convenience) 4 74 Kumedtipi tesadifi 3 56  Amach 6rnekleme 6 111
ornekleme ornekleme
Kartopu 6rnekleme 1 1.9  Olgiit 5rnekleme 6 11.1 Evrenin tamami 6 111
Basit tesadiifi 5rekleme 12 22 Maksimum cesitlilik 5 93 Ormekleme yontemi yok 12 22.2
Ornekleme
Tabakali tesadiifi ornekleme 1 1.9
Orneklem sayisi aralig f % Orneklem sayisi arahgr  f % Orneklem say1s1 aralig f %
0-20 katilhimet 8 148 181-200 katilimci 2 3.7 361-380 katilimc1 0 0
21-40 katilimel 11 204 201-220 katilimei 4 7.4  381-400 katilimci 2 3.7
41-60 katilimci 5 9.3  221-240 katilimci 0 0 401-420 katilimci 2 3.7
61-80 katilimc1 0 0 241-260 katilimci 2 3.7 421-440 katilimci 0 0
81-100 katilimc1 1 1.9  261-280 katilimci 1 19 441-460 katilimce1 1 1.9
101-120 katilimc1 3 5.6  281-300 katilimc1 2 3.7 461-480 katilimc1 0 0
121-140 katilimc1 3 5.6  301-320 katilime1 2 3.7 481-500 katilimci 1 1.9
141-160 katilime1 1 1.9  321-340 katilimc1 1 1.9 501 ve tstii katil. 2 3.7
161-180 katilimc1 0 0 341-360 katilimci 0 0

Tablo 4’te goriildiigii gibi yazilan tezlerin biiyiik cogunlugunun (%22.2) basit tesadiifi drnekleme yoluyla
gergeklestirildigi goriilmekle birlikte ayni zamanda biiyliik ¢ogunlugunun ise (%.22.2) drnekleme yonteminin
olmadig: tespit edilmistir. Sonuglara bakildiginda 6zellikle basit tesadiifi drnekleme yonteminin agirlik kazandigt
ve daha sonra 6lgiit 6rnekleme, amagli 6rnekleme ve maksimum cesitlilik drnekleme yontemlerinin geldigi
goriilmektedir. Bununla birlikte tezlerin 6rneklem/galisma grubu sayisina bakildiginda ise yaklagik 24 tezin (%
44) érneklem veya katilimer sayismin 60 ve alti oldugu goriilmektedir. Ozellikle 18 nitel arastirma tiiriinde tezin
bulunmasi sebebiyle bu sonucun ortaya ¢iktig1 diigiiniilmektedir. Nitekim nitel arastirmalarda derinlemesine analiz
gergeklestirmek amaciyla genellikle 6rneklem veya katilimer sayisi diigiik tutulmaktadir. Yine ele alinan tezlerin
toplam O6rneklemi kapsamindaki katilimeilarin cinsiyet dagilimina bakildiginda ise yaklagik % 59 unun (4776)
kadn, %41’inin (3321) ise erkek katilimcilardan olustugu goriilmektedir.

Tablo 5

Sumif Ogretmenlerinin Kaynastirma ile Iigili Ogretimsel Uygulamalarini Ele Alan Lisansiistii Tezlerin Veri
Toplama Araglarina ve Veri Analizi Tekniklerine Gore Dagilimima Iliskin sonuglar

Veri toplama araci f % Veri analizi teknikleri f %
Goriisme formu 25 46.3  Parametrik veya non parametrik analizler 32 59.3
Olgek 29 53.7  Betimsel analiz 13 24.1
Demografik bilgi formu 29 53.7  Igerik analizi 13 241
Anket 5 9.3 Tiimevarim analizi 2 3.7
Gozlem formu 4 7.4 Veri analiz teknigi agiklanmamis 1 1.9
Kontrol listesi 1 1.9
Degerlendirme matrisi 1 1.9
Giinliik yazimi 1 1.9

Dokiiman analizi formu 1 1.9
Not: Bazi tezlerde birden fazla veri toplama araci veya veri analizi teknigi kullanilmistir.

Tablo 5’te goriildiigii gibi yazilan tezlerin veri toplama araglarina bakildiginda 25’inde (%46.3) goriisme
formu, 29’unda (%53.7) olgek veya 6lgekler, 29 unda (%53.7) demografik bilgi formunun veri toplama araci
olarak kullanildig: dikkat ¢ekmektedir. Bu ¢ergevede bakildiginda ele alinan tezlerde daha ¢ok demografik bilgi
formu, dlgek/dlgekler ile goriisme formunun agirlikla kullanildigr dikkat gekmektedir. Bununla birlikte tezlerin
veri analizi tekniklerine bakildiginda 32’sinde (%59.3) parametrik veya non parametrik analizler, 13’tinde (%24.1)
betimsel analiz, 13’iinde (%24.1) icerik analizi, ikisinde (%3.7) ise tiimevarim analizi tekniginin kullanildigi
goriilmektedir. Aym zamanda iki tezde (%3.7) ise veri analiz tekniginden bahsedilmemektedir. Genel olarak
bakildiginda nicel arastirma tiirlinde tezlerin fazla olmasi, gerceklestirilecek istatistiki analizlerden dolayi
parametrik veya non parametrik veri analiz tekniklerinin 6n plana ¢ikmasini saglamistir. Ayn1 zamanda ikinci
sirada nitel arastirmalarin gelmesi sebebiyle betimsel ve igerik analizi teknikleri de yogun olarak kullanilmistir.
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Degiskenler ve Egilimler

Sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistii tezlerin ele
aldiklar1 konu/degisken ve bu degiskenlere ait egilimler; (1) 6gretim, (2) yonetim, (3) yetkinlik, (4) destek ve (5)
tutum kategorileri ¢ergevesinde ele alinmistir. Elde edilen bulgulara ait veriler asagida tablo 6’da sunulmustur.

Tablo 6
Kaynastirma ile Ilgili Yazilan Lisansiistii Tezlerin Ele Aldiklar: Degiskenler ve Egilimlere Iliskin Sonuglar

Kategori Degiskenler f  Yayin yillarina gére egilimler
Bireysellestirilmis egitim programi (BEP) hazirlanmasi, 3 2006, 2017, 2017

uygulanmasi ve degerlendirilmesi
2010, 2014, 2015, 2016, 2017, 2017, 2019,
2020

1 2011

Smif 6gretmenlerinin kaynastirma uygulamalar: 8

Web fizerinden erisilebilir olan etkinliklerin kaynastirmada
kullanilma durumu
Kaynastirmada egitim teknolojilerini kullanma durumlart 1 2011

Ogretim Kaynastirmada sinif 6gretmenlerinin beden egitimi derslerinde 1 2011
kullanabilecekleri rehber kitap onerisi
Kayna§t1rr_na sinvlﬂa_rmdaklnmmf ogretmenlennln etkili 6gretim 5 2007, 2016, 2017, 2018, 2022
becerileri ve 6gretimsel diizenlemeleri, uyarlamalar:
Kaynastirma uygulamalarinda farklilagtirilmis 6gretim 1 2016
Kaynastirmada okuma-yazma konusunda sinif 6gretmenlerinin
. 1 2019
uyguladiklar1 yontemler
Zihinsel engelli 6grencilere yonelik 6diil ve ceza uygulamalari 1 2006
Kaynagtirma uygulamalarl?da kars{lasllan sqrunlar .(.zorl'uklar), 6 2007, 2011, 2013, 2015, 2016, 2019
Yénetim basa ¢ikma (miidahale) yontemleri, beklentiler ve 6neriler
Kaynagtirmada sinif i¢i 6gretmen davraniglari 1 2007
Kayna§t1rr_nada smif yonetimi davranislari, yeterlikleri ve 3 2010, 2018, 2021
becerileri
Kaynagtirma konusunda sinif 6gretmenlerinin yeterlikleri 7 2006, 2007, 2019, 2019, 2021, 2021, 2021
o Slmfogretmenlerlflm F)z"yeterllk .algll'flrl, inanglar1 ve 2011,2015, 2015, 2016, 2019, 2020, 2021
Yetkinlik  kaynastirmaya yo6nelik 6z yeterlikleri
Kaynagtirmaya yonelik rol ve sorumluluklarini yerine getirme 1 2019
durumu
Destek  Smif §gretmenlerine saglanan 6zel egitim hizmetleri 2 2008, 2021

1999, 2010, 2011, 2013, 2014,2015, 2016,

Kaynastirmaya veya kaynastirma 6grencilerine yonelik duygu 15 2016 2018 2019 2019, 2019 2020. 2020

Tutum ve tutumlar 2021
Kaynastirma uygulamalarinda simnif 6gretmenlerinin deger 1 2013
tercihleri

Tablo 6’da goriildiigii gibi sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii tezlerin konu/degisken ve egilimlerine gore “dgretim” kategorisinde; sinif 6gretmenlerinin kaynagtirma
ile ilgili uygulamalarinin (f = 8), etkili 6gretim becerileri ve 6gretimsel diizenlemeler (uyarlamalar) (f = 5) ile
BEP’lerin hazirlanmasi, uygulanmasi ve degerlendirilmesinin (f = 3) 6n plana ¢iktig1 goriilmektedir. Bununla
birlikte web iizerinden erisilebilir olan etkinliklerin kaynastirmada kullanilma durumu (f = 1), kaynastirmada
egitim teknolojilerini kullanma (f = 1), kaynastirma uygulamalarinda beden egitimi derslerinde kullanilabilecek
rehber kitap (f = 1), farklilagtirilmig 6gretim (f = 1) ile kaynastirmada okuma-yazma konusunda uygulanan
stratejiler (f = 1) gibi konu ve degiskenlerin de bu tezler agisindan egilim olusturdugu gériilmektedir.

“Yonetim” kategorisinde; smnif dgretmenlerinin kaynastirma uygulamalarinda karsilastiklar: sorunlar,
zorluklar, bunlarla baga ¢ikma yontemleri ve oneri, beklentileri (f = 6) ile kaynastirmada simif yonetimi beceri,
davranig ve yeterliklerinin (f = 3) 6n plana ¢iktig1 goriilmektedir. Bununla birlikte kaynastirma uygulamalarinda
6diil ve ceza kullanimu (f = 1) ile simif i¢i 6gretmen davraniglar: (f = 1) gibi konu ve degiskenlerin de bu tezler
acisindan egilim olusturdugu goriilmektedir.

“Yetkinlik” kategorisinde; simf 6gretmenlerinin kaynagtirma konusundaki yeterlikleri (f = 7) ile sif
6gretmenlerinin 6z yeterlik algilari, inanglar1 ve kaynastirmaya yonelik 6z yeterliklerinin (f = 7) 6n plana ¢iktig
goriilmektedir. Bununla birlikte smif 6gretmenlerinin kaynastirma konusundaki rol ve sorumluluklarini yerine
getirme durumlarinin da (f = 1) bu tezler agisindan egilim olusturdugu gérilmektedir.
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Bununla birlikte “Destek” kategorisinde; siif 6gretmenlerine saglanan destek 6zel egitim hizmetleri (f =
2) dikkat ¢ekerken, “Tutum” kategorisinde ise kaynastirmaya veya kaynagtirma dgrencilerine yonelik duygu ve
tutumlar (f = 15) ile kaynastirma uygulamalarinda sinif 6gretmenlerinin deger tercihleri (f = 1) dikkat ¢ekmektedir.

Genel olarak bakildiginda tezlerin konu aldig1 degiskenlerin ve egilimlerin daha ¢ok kaynastirmaya
yonelik tutum, dgretmen yeterlikleri ve 6z yeterlik algilari, kaynastirma uygulamalari, kaynastirmaya yonelik
ogretimsel diizenlemeler ile kaynastirma uygulamalarinda ortaya ¢ikan sorunlar ve basa c¢ikma ydntemleri
cercevesinde sekillendigi tespit edilmistir. Bununla birlikte bu egilimlerin yillara gére dagilimina bakildiginda ise
2010 yilindan itibaren kaynastirmaya yonelik tutumlari, kaynastirmaya yonelik yeterlik algilarini, kaynastirmada
simif yonetimi davranis ve becerilerini, kaynastirma uygulamalarinda ortaya ¢ikan sorunlart ve kaynastirma
uygulamalarini ele alan tezlerin artis gosterdigi goriilmektedir. Ayni1 zamanda 2011°li yillarda kaynastirmada
teknolojiyi kullanma durumunun tezlere yansidigi dikkat ¢ekmektedir. Yine 2010 o6ncesi donemlerde ise
kaynagtirmada 6gretmen davranislari ile 6diil ve ceza uygulamalarinin tartisildigi ve bu baglamda tezlere yansidigi
goriilmektedir.

Simirhliklar

Simif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistii tezlerin
smirliliklara ait bulgular; (1) yontem, (2) igerik, (3) katilimc1 ve (4) dis etken kategorileri gercevesinde ele
alimmistir. Elde edilen bulgulara ait veriler agagida Tablo 7°de sunulmustur.

Tablo 7

Sinif Ogvretmen.lerinin Kaynastrma ile Ilgili Ogretimsel Uygulamalarmi Ele Alan Lisansiistii Tezlerin
Swnirliliklarina Iliskin Sonuglar

Kategori Sinirhiliklar f %
Veri toplama araglari 32 18.18
Arastirma alani/bolgesi 31 17.61
Aragtirma zamani/siiresi 27 15.34
Yontem Arastirmaya konu olan 0lgiitler 5 2.84
Istatistiksel ¢oziimleme teknikleri 4 2.27
Arastirma yontemi 1 0.4
Uygulanan program siiresi 1 0.4
Olgeklerin dl¢tiigii nitelikler 1 0.4
Web’de sunulan destek materyalleri 1 0.4
Elde edilen bulgular 1 0.4
ferik Ders 6gretim programi 1 0.4
Gergeklestirilen 6gretimsel diizenlemeler 1 0.4
Uygulanan programin 6grenci iizerindeki etkisi 1 0.4
Arastirma verileri 1 0.4
Orneklem/calisma grubu 40 27.72
Katilimer algi, goriis ve yanitlar 16 9.09
Katilimer 6zellikleri 1 0.4
Katihmer Katilimei yanitlama tereddiitleri/korkusu 1 0.4
Odak grup goriismelerinde katilimei sayisi yiiksekligi 1 0.4
Bazi katilimcilarin aragtirmanin diger agamalarina katilmamasi 1 0.4
Katilimcilarin demografik esitlenmesi 1 0.4
Evreni olusturan bazi katilimcilara ulagilamamasi 1 0.4
Salgin hastalik nedeniyle yasanan kisitlamalar 2 1.13
D1s Etken Dikkat dagitici ortam ve durumlar 1 0.4
Dogal afetler nedeniyle katilimeilara ulasmada zorluk 1 0.4

Not: Bazi tezlerde birden fazla sinirliliga yer verilmistir

Tablo 7°de goriilldiigi gibi sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii tezlerin smirliliklarina bakildiginda “yéntem” kategorisinde daha ¢ok, kullanilan veri toplama araglari
(%18.18), arastirma yapilan bolge/alan (%17.61), aragtirmanin yapildig1 zaman ve siire (%15.34)’nin smirlilik
olarak ifade edildigi goriilmektedir. Bununla birlikte “i¢cerik™ kategorisinde, veri toplama araci olarak kullanilan
Olceklerin Olctiigii 6zellikler, web ortaminda sunulan destek materyalleri, arastirmada elde edilen bulgular,
aragtirmada kullanilan ders 6gretim programi, arastirmada gerceklestirilen dgretimsel diizenlemeler, uygulanan
programin Ogrenci iizerindeki etkisi ve aragtirma verilerinin sinirlilik olarak belirtildigi goriilmiistiir. Aym
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zamanda “katilimct” kategorisinde daha ¢ok, orneklem/galisma grubu (%27.72) ve aragtirmaya katilan
katihmcilarin algi, gorils, deneyim ve yanitlari (%9.09) smirlilik olarak ifade edilmistir. Yine “dis etken”
kategorisinde ise salgin hastalik nedeniyle yasanan kisitlamalar sebebiyle veri toplamada yasanilan zorluklar
(%1.13), aragtirmanin veri toplama siirecinde ortamda yer alan dikkat dagitict unsurlar (%0.4) ve dogal afet
nedeniyle katilimcilara ulagsmada zorluk yaganmasi (%0.4) sinirlilik olarak belirtilmistir.

Ayni zamanda ele alinan tezlerin birinin (%0.4) de ise herhangi bir sinirlilik ifade edilmedigi gorillmiistiir.
Genel olarak bakildiginda gerceklestirilen bu arastirmalarin daha ¢ok orneklem/calisma grubu, veri toplama
araglari, arastirma bolgesi/alani, arasgtirma zamani/siiresi ile katilimer algi, goriis ve yanitlari ile sinirli oldugu
goriilmektedir. Bu ¢ergevede bakildiginda ele alinan tezlerin ¢ogunda ayni smirliliklarin ifade edildigi, belirtilen
bu sinirliliklarin arastirmaci miidahalesi ile ¢6ziimlenebilecek nitelikte oldugu dikkat gekmekle birlikte aragtirmayi1
etkileyen asil sinirliliklarin gérmezden gelindigi rahatlikla goriilebilmektedir.

Tartisma

Diinyada 1960°‘larda baglayan fakat Tiirkiye’de 1988 yilinda ¢ikarilan genelge ile 6zel gereksinimli
ogrencilerin normal gelisim gosteren 6grencilerle birlikte egitim gérmesine dayanan uygulama bi¢imleri, 1997
yilinda yayinlanan “Ozel Egitim Hakkinda Kanun Hiikmiinde Kararname” ve 2000 yilinda yayinlanan “Ozel
Egitim Hizmetleri Yonetmeligi” ile kaynastirma uygulamalar: seklinde devam etmistir (Yazicioglu, 2018). Bu
aragtirma baglaminda elde edilen sonuclara bakildiginda da kaynastirma ile ilgili yazilan lisansiistii tezlerin 1999
yilinda basladig1 ve 6zellikle de 2000’11 yillar sonrast arttig1, ele alian tezlerin yaklasik %84’ tiniin 2010 yilindan
itibaren yazildigi goriilmistir. 2001 yilinda yayinlanan “Rehberlik ve Psikolojik Danigsma Hizmetleri
Yonetmeligi” (Milli Egitim Bakanligi [MEB], 2001), 2008 yilinda yaymlanan “Kaynastirma Yoluyla Egitim
Uygulamalart Genelgesi” (MEB, 2008) ile 2017 yilinda yayinlanan “Kaynastirma/Biitiinlestirme Yoluyla Egitim
Uygulamalar1 Genelgesi’nin (MEB, 2017) yasanan bu artista etkili oldugu distiniilmektedir. Bu gergevede
cikarilan yasa ve yonetmelikler ile gerceklestirilen lisansiistii ¢aligmalarin tarihsel olarak paralellik gdsterdigi
gozlenmistir. Bununla birlikte simif 6gretmenlerinin kaynagtirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii ¢alismalarin ¢ogunun tezli yiiksek lisans derecesinde yazildig: tespit edilmigtir. Nitekim Batu (2018),
Giindogdu-Irmak (2018), Yilmaz (2019), Duran ve digerleri (2021) ve Ismail (2022) tarafindan gergeklestirilen
aragtirmalarda da kaynastirma ile ilgili caligmalarin daha ¢ok yiiksek lisans tezi diizeyinde gergeklestirildigi
bulgusuyla paralellik gostermektedir.

Aragtirma bulgularina gore sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii tezlerin 34 iiniversite kapsaminda dagildig1 ancak Ankara, Bolu Abant Izzet Baysal, Amasya ve Anadolu
Universitelerinde 6n plana ¢iktig1 goriilmiistiir. Nitekim Yilmaz (2019) dokiiman analizi ¢alismasinda benzer
sekilde Anadolu, Gazi ve Ankara Universitelerinin kaynastirma ile ilgili ¢aligmalarda &n plana ¢iktigini
vurgulamigtir. YOK Ulusal Tez Merkezi istatistiklerine bakildiginda da bu {iniversitelerin tez yaymlama
oranlarmin son yillarda artis gosterdigi gozlenmektedir (YOK, 2022). Anabilim/bilim dallarina bakildiginda ise
siif 6gretmenligi/sinif egitimi, 6zel egitim, egitim programlari ve egitim yonetimi gibi egitim bilimleri alanini
kapsayan anabilim/bilim dallarinin 6n plana ¢iktigi tespit edilmistir. Giindogdu-Irmak (2018) tarafindan
gerceklestirilen aragtirmada da kaynastirma ile ilgili yapilmis lisansiistii ¢aligmalarin daha ¢ok egitim bilimleri ve
ozel egitim anabilim dallarinda gerceklestirildigi sonucuna ulasilmistir. Nitekim bu sonuglarin ortaya ¢ikmasi konu
alan1 bakimindan dogal bir bulgu olup arastirma baglaminin dogurdugu bir sonug niteligi tasimaktadir, nitekim
kaynastirma daha ¢ok egitim bilimleri alanlari ve anabilim dallarmi ilgilendirmektedir.

Aragtirmada ele aliman tezlerin yontemsel dagilimina iliskin sonuglarina bakildiginda tezlerin gogunun
nicel arastirma tiirlinde yazildigi, arastirma tasarimi/modeli noktasinda daha ¢ok betimsel/genel tarama, iliskisel
tasarim ve durum calismasi modellerinin kullanildig: tespit edilmistir. Bu ¢er¢evede Duran ve digerleri (2021)
tarafindan gergeklestirilen arastirmada da kaynastirma ile ilgili nicel arastirmalarin daha fazla oldugu
goriilmektedir. Bu anlamda nicel arastirmalarin fazla olmasi, arastirma tasarimi/modeli baglaminda da nicel
aragtirma tasarimi/modellerinin kullanilmasini kolaylastirmistir. Ayn1 zamanda betimsel veya tarama modellerinin
fazla olmasi, sadece var olan durumun ortaya kondugunu (Eristi vd., 2013) ancak nitel aragtirma veya karma
yontem arastirmalari gibi daha derinlemesine bulguya ulasilabilen baglamsal g¢alismalarin az yapildigim
gostermektedir. Bu durum arastirmacinin, nitel veya karma yontemler gibi derinlemesine analiz gerektiren, daha
fazla zaman ve emek harcamasini gerektirecek zorluklardan kaginmasi ve yiizeysel arastirma konfor alanindan
uzaklasmak istememesi ile baglantilandirlabilir. Ozellikle betimsel ve tarama modellerinin yogunlugu,
kaynagtirma uygulamalarinda sadece var olan durumun ortaya ¢ikmasini saglarken arka planda yer alan nedenlere
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ulagsma ¢abasinin ve sorunlarin ¢odziimlerine yonelik derinlemesine bakig agisinin zayif kalmasma neden
olmaktadir.

Ele alinan arastirmalarin 6rnekleme yontemlerine bakildiginda basit tesadiifi 6rnekleme, 6l¢iit drnekleme,
amacli 6rnekleme, maksimum ¢esitlilik 6rnekleme yontemlerinin 6n plana ¢iktig1 goriiliirken tezlerin %22.2’sin
de ise drnekleme yonteminin belirtilmedigi goriilmektedir. Bu sonuclar degerlendirildiginde ele alinan tezlerdeki
aragtirmalarda genellikle arastirmacilarin kolaylikla ulagabildigi katilimcilara dayali 6rnekleme ydntemlerini
tercih ettikleri goriilmektedir. Nitekim Trotter’a (2012) gore arastirmacilar 6rneklem se¢iminde genellikle kolay
yontemi se¢cmekte ve Haverkamp (2005) ise arastirmacilarin arastirma siirecinde elde ettikleri verilere gore
ornekleme yontemi sectiklerini ve bu durumun etik sorunlar yarattigini, Delice (2010) ise yazilan tezlerde
orneklem ile ilgili se¢cim olgiitlerinin genellikle yazilmadigini ve istiin korii ele alindigini belirterek kullanilan
yontemler agisindan durumu 6zetlemektedirler. Yine 6rneklem/galisma grubu sayilarina bakildiginda ise 0-40
katilimer araligmin (yaklasik %35) daha fazla oldugu tespit edilmistir. Bu durum tezlerin %33.3’{inlin nitel
aragtirma tiirlinde olmasi ve nitel aragtirmalarda katilimer sayisinin diisiik tutulmasi ile dogru orantilt bir sonug
niteligi tasimaktadir.

Aragtirmada elde edilen bulgulara gore ele alinan tezlerde kullanilan veri toplama araglarinin daha ¢ok
goriigme formu, 6lgek/dlgekler ve demografik bilgi formu tiiriinde sekillendigi goriilmiistiir. Bu durum Duran ve
digerlerinin (2021) aragtirmasina da yansimis olup kaynastirma ile ilgili gergeklestirdigi arastirmada, yazilan
tezlerde daha ¢ok anket/6l¢ek, goriisme formu gibi veri toplama araglarinin kullanildigini belirtmis ve bu anlamda
bu arastirma bulgularint desteklemistir. Yine kullanilan veri analizi tekniklerine bakildiginda ise nicel
arastirmalarin yogun olmasindan kaynakli parametrik veya non parametrik analiz teknikleri ile ikinci sirada nitel
aragtirmalarin gelmesi sebebiyle de betimsel analiz ve igerik analizi tekniklerinin daha ¢ok kullanildig: tespit
edilmistir. Bu durum arastirma tiirii (nicel, nitel veya karma) ile kullanilan veri toplama araglart ve analiz
tekniklerinin yaklagik olarak paralel degerler tagidigin1 gostermektedir (Karasar, 2005; Yildirim & Simsek, 2013).

Aragtirmada ele alinan tezlerin degisken ve egilimlerine bakildiginda daha ¢ok sinif dgretmenlerinin
kaynagtirma ile ilgili gergeklestirdikleri 6gretim ve sinif i¢i uygulamalarin 6n plana ¢iktig1 goriilmektedir. Bununla
birlikte kaynagtirmada simif yonetimi, 6gretmen yetkinlikleri veya yeterlikleri, 6gretmene 6zel egitim destegi ile
O0gretmen tutumlarini igeren kategorilerin de gergeklestirilen arastirmalarda egilim olusturdugu tespit edilmistir.
Ele alinan tezler igerisinde en fazla g¢alisilan degisken ve konularin; simif dgretmenlerinin kaynastirma ve
kaynagtirma 6grencilerine yonelik duygu ve tutumlari, siif 6gretmenlerinin 6z yeterlik ve kaynastirmaya yonelik
yeterlik algilari, kaynastirmada sinif Ogretmenlerinin karsilastiklart zorluklar ve basa ¢ikma yontemleri,
beklentileri, kaynastirmada sinif 6gretmenlerinin etkili 6gretim becerileri ve 6gretimsel uygulamalari, simif ici
kaynagtirma uygulamalari ile BEP’lerin hazirlanmasi ve uygulanmasi gergevesinde sekillendigi goriilmistiir. Bu
baglamda arastirmada ortaya ¢ikan egilimlere ait sonuglar ile gergeklestirilen bagka arastirmalarin sonuglari
arasinda cesitli benzerlikler bulunmaktadir. Ornegin Batu ve digerleri (2018) tarafindan gergeklestirilen
aragtirmada 2006-2016 yillar1 arasinda kaynastirma ile ilgili yapilan arastirmalarin daha ¢ok Ogretmenlerin
goriiglerini ve algilarini ele alan ¢ergevede yapildigini ve ¢ogunlukla kaynastirmaya yonelik sorunlar ve ¢dzim
onerileri, 6gretmen tutumlart ile yeterliklerini konu aldiklarini tespit etmisglerdir. Yine Duran ve digerleri (2021)
tarafindan yapilan arastirmada 2009-2018 yillarin1 kapsayan ve kaynastirma ile ilgili yazilan tezlerin daha ¢ok
Ogretmen tutumlari, goriis ve beklentileri, sosyal uyum, mesleki yeterlik, program yeterligi, basari, 6gretim ve
dgretim programi gibi konulari ele aldigini ortaya koymuslardir. Ismail (2022) tarafindan gergeklestirilen meta-
sentez ¢alismasinda ise tezlerin ele aldiklar1 temalarin daha ¢ok kaynastirmaya yonelik egitim-6gretim siireci
sorunlari, paydas sorunlar1 ve Onerileri baglamina yogunlastigi goriilmiistiir. Bu cergevede bakildiginda
Tirkiye’de kaynastirma ile ilgili yapilan ¢aligmalarin ele aldiklar1 degiskenler, temalar, konular ve egilimlerin sinif
ogretmenleri baglami dogrultusunda yapilan ¢aligsmalar ile paralellik gdsterdigi anlasilmaktadir.

Bununla birlikte yillara gore sinif gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele
alan lisanstistii tezlerin egilimlerine bakildiginda 2010 6ncesi yillarda kaynastirmada 6gretmen davranislari ve
0diil ceza uygulamalar tartisilirken 6zellikle 2010 yilindan itibaren kaynastirmada 6gretmen tutumlari, 6gretmen
yeterligi, sinif yonetimi ve becerileri ile kaynastirmada ortaya ¢ikan sorunlar ve kaynastirma uygulamalari
konusunda tezlerin egilimlerinin artt1g1 gézlenmektedir. Nitekim bu durum Giindogdu-Irmak (2018) tarafindan da
tespit edilmis ve 2010 yilindan itibaren yapilan yayinlarin arttigini gézlemlemistir. Artan yayin sayist ile birlikte
tezlerin ele aldiklari konu ve degisken gesitliliginin arttig1 da vurgulanmistir (Glindogdu-Irmak, 2018).

Arastirmada ele alinan tezlerin sinirliliklarina bakildiginda ¢ogunlukla &rneklem/calisma grubu, veri
toplama araclari, arastirma bolgesi/alani, arastirma zamani/siiresi, katilimer alg1 ve goriisleri, yanitlari, arastirmaya
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konu olan élgiitler ile istatistiksel ¢oziimleme tekniklerinin sirlilik olarak ifade edildigi goriilmektedir. Ozkan ve
Sermet-Kaya’ya (2015) gore Tiirkiye’de yapilan calismalarda ¢alismanin smirliliklar: ifade edilirken ¢ogunlukla
hata yapilmakta, goz ard1 edilmekte veya eksik yazilmaktadir. Ozkan ve Sermet-Kaya’ya (2015) gore yapilan
aragtirmalarda arastirmayi sinirlayan unsurlarin yol actig1 sonuglarin neler olabilecegi ve bu sinirliliklarin nasil
azaltilabilecegine yonelik bilgiler bulunmamakta ve bu anlamda arastirmanin gegerlik ve gilivenirligini olumsuz
etkilemektedir. Bu cercevede Tiirkiye’de yazilan ve ele alinan bu lisansiistii arastirmalarda ifade edilen durumlarin
cogunlugu “sinirlilik” tan ziyade “sinirlama” kavramina daha yatkin bir nitelik tagimaktadir, nitekim “siurlilik”
kavrami arastirmacinin kontrolii disinda olan durumlart ifade ederken “sinirlama” ise arastirmacinin miidahale
edebildigi faktorleri kapsamaktadir. Bu baglamda bu arastirmanin ele aldig1 tezlerde de ifade edilen sinurliliklar,
genellikle arastirmalarin olmasi gereken ve miidahale edilebilen boliimlerine veya siireglerine atif yapilarak ifade
edilmis ve bu anlamda hatali ve eksik bir baglam olusturulmustur.

Sonug olarak kaynastirma ile ilgili sinif 6gretmenleri baglamini ele alan lisansiistii tezlerin incelendigi bu
aragtirmanin sonuc¢larma bakildiginda hem demografik hem yontemsel hem de egilimsel sonuglar1 ve eksiklikleri
acik bir sekilde goriilebilmektedir. Bu arastirma kapsaminda incelenen tezlerden elde edilen bulgulara bakildiginda
daha c¢ok var olan durumu ve sorunlari betimlemeye dayali bir yontem izlendigi goriilmekte ve sorunlarin
¢Oziimiine yonelik veya etkili kaynastirma uygulamalarina yonelik deneysel arastirma, oneri ve modellemelerin
eksik oldugu hissedilmektedir. Bu baglamda yeni arastirmalar agisindan deneysel modellemelerin veya program
onerilerinin ele alinmasi, kaynastirmanin sorunlarinin ¢dziilmesi noktasinda yararli olacaktir.
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Abstract

Introduction: Inclusion and the role of classroom teachers in this education process have become increasingly
important in recent years. The number of postgraduate theses on inclusion has gradually increased in this context.
In this direction, this study aims to examine the doctoral theses dealing with classroom teachers' instructional
practices related to inclusion.

Method: The study used document analysis. A total of fifty-four postgraduate theses on classroom teachers'
instructional practices related to inclusion, determined by criterion sampling, were subjected to analysis.

Findings: When the results obtained in the research are examined, it is seen that the laws and regulations enacted
and the postgraduate studies carried out are historically parallel. However, methodologically, it was seen that more
quantitative analyses were conducted on classroom teachers' instructional practices related to inclusion. It was
found that designs and models such as descriptive/general survey, relational design, and case study were used
intensively, and in terms of sampling methods, simple random sampling, criterion sampling, purposive sampling,
and maximum variation sampling methods came to the fore. Again, when the subjects/variables addressed by the
theses and the tendencies of the theses were examined, it was seen that the teaching and classroom practices carried
out by classroom teachers related to inclusion gained weight. In addition, it was determined that the topics of
classroom management in inclusion, teacher competencies or qualifications, support for teachers in special
education, and teacher attitudes also formed a trend in postgraduate research.

Discussion: As a result, when we look at the theses, it is seen that a method based on describing the existing
situation and problems is followed, and experimental research, suggestions, planning, and modeling for solving
problems or effective inclusion practices are missing.
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Introduction

Inclusion is considered as educating students with various special needs in general education classes with
their normally developing peers to receive a quality education regardless of any difficulties and obstacles they may
encounter (Alquraini & Gut, 2012; Batu, 2005; Bui et al., 2010). Learning from peers or using peer-mediated
strategies in the classroom significantly contributes to the development of these at-risk students and students with
normal development (Fisher et al., 1995; Sailor, 2002; Steinhoff & Lignugaris, 2007). In addition, the role of
teachers and support from other experts, effective teaching practices, supportive technologies, administrative
support, and family support and involvement in the process also increase the quality of inclusion or inclusive
education (Alquraini & Gut, 2012).

Students with various special needs who benefit from general education through inclusion can achieve
significant cognitive development. Studies have shown that these students' motor skills, communication, and social
skills improve and develop social friendships (Copeland et al., 2004; Hunt et al., 2003; Ryndak & Billingsley,
2004; Westling & Fox, 2009). At the same time, it has been found that these students also improve basic academic
skills (Downing et al., 2004). In addition, inclusion also has benefits, such as students with normal development
gaining sensitivity to differences, empathy, and teacher's professional development in special education (Aker,
2014). In addition, it provides significant benefits to individuals with special needs by taking their peers as role
models, developing a sense of independence, increasing self-confidence, making academic and social progress,
developing a sense of responsibility, and growing cooperation (Kircaali-iftar, 1998). From the point of view of
families, inclusion helps parents to gain motivation, feel their children's success and see their deficiencies more
realistically, accept their children, cooperate and communicate with other families, and reduce the dependency
between mother and child (Ugurlu, 1992). In particular, starting inclusion practices in early childhood can lead to
more effective results since, according to Ince and Yasar-Ekici (2021), the developmental differences between
these children and their peers are less at an early age. Therefore, it is more likely that the developmental differences
and needs will be closed with inclusion practices to be carried out at these ages.

In this context, inclusion in Tiirkiye is practiced in the form of (1) full inclusion, in which students with
special needs receive full-day education together with their peers with normal development; (2) partial inclusion,
in which students with special needs receive education in special classes and take some courses in regular classes,
and (3) reverse inclusion, in which students with special needs and students with normal development study
together in special education schools, but full inclusion is more common (Giimiis et al., 2021). Especially with the
circular numbered 2017/28 published in 2017, the concept of integration was included by approaching inclusion
from a different perspective, and thus, the infrastructure was prepared for the adaptation of students with special
needs and their interaction with their peers with normal development (Ministry of National Education, 2017). In
this context, apart from these steps taken within the legal framework in Tiirkiye, academic research has also
increased. As a matter of fact, in the study conducted by Duran et al. (2021), the number of postgraduate theses on
inclusion between 2008-2018 was found to be 143, while in the research conducted by Batu et al. (2018), the
number of national studies on inclusion at primary and secondary school level between 2006-2016 was found to
be 142. This situation shows that the literature on inclusion at the national level has increased in recent years.

In this context, when we examined the studies conducted in Tiirkiye in recent years, it is seen that teachers
and families do not have sufficient knowledge about inclusion, and the physical capacities of schools are not
suitable (Ismail, 2022). The metaphors of classroom teachers toward inclusive students are primarily negative
(Aydin & Arslan, 2022). In addition, it was observed that teachers were inadequate in developing the academic
and social skills of students with special needs, communicating with them, and applying the regulations
(Karaoglan, 2022). Teachers did not receive sufficient support from guidance and research centers (Akbiyik,
2022), and they did not have much knowledge and information about the medical diagnosis stages of these students
(Ergin, 2022).

In addition, Bektas (2022) found that classroom teachers had high anxiety towards inclusion and that
teachers who did not have students with special needs around them had a more positive attitude. Yiicelkan (2022)
stated that an inclusive attitude and perspective that is not exclusionary, cooperation between educational
stakeholders, designing the program and environment in a way that does not restrict the student, and taking steps
based on raising awareness will be practical in the success of inclusion. Again, Korkmaz and Unsal (2022) stated
that teachers need support in preparing individualized education plans, parent education, communication, and
behavior change while working with students with special needs, while Ozgiir and Nuri (2022) stated that
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classroom teachers need more than one year to recognize students with special needs and make educational
arrangements and that constant teacher change has a negative impact on the development of these students.

At the same time, Avci and Sakalli-Demirok (2022) found in their study that teachers paid more attention
to the seating arrangement of students with special needs and that there were deficiencies in extracurricular
activities, while Akdemir et al. (2022) stated that teachers' attitudes, feelings and concerns about inclusion were
inversely proportional to their perceived competencies. In addition, Oztiirk and Akdal (2022) stated that activity-
based practices and concretization of achievements in the classroom for students with special needs were effective
in the transfer of the lesson, while Usta et al. (2021) and Ergicek et al. (2022) found that teacher attitudes towards
inclusion students did not differ according to variables such as school type, graduation faculty, receiving inclusion-
integration education, reading books, professional seniority and the presence of students with special needs in the
classroom. In the study conducted by Uzuner and Yazici (2022), it was determined that the measurement and
evaluation tools used by teachers did not differ according to the students with special needs and that they mostly
used traditional methods.

Bolat and Ata (2017) also stated that the perception of teachers, students, and families towards students
with special needs is primarily negative and that they are generally not wanted in classrooms, while at the same
time, reasons such as overcrowded classrooms and student having more than one disability reinforce this situation.
In addition, Demir and Agar (2011) concluded in their study that teachers who had taught in a classroom with
inclusive students in their professional life did not support inclusion, and when we look at the reasons these
teachers, it is seen that reasons such as not being able to allocate enough time, negatively affecting other students,
and not being able to provide appropriate teaching for their level come to the forefront. However, the study
conducted by Cankaya and Korkmaz (2012) concluded that teachers' perceptions and attitudes toward inclusion
were positive and that this education was beneficial for students with special needs.

In addition, Can and Kara (2017) stated that the types of students' disabilities and needs are effective in
the attitudes of classroom teachers and that the attitudes of teachers who know special education are shaped more
positively than those of other teachers, while Demirbilek and Levent (2020) found that the work and procedures
for these students are considered as workload by teachers, teachers do not make instructional diversification by
the needs, ignore these students by leaving them passive in the teaching environment, do not believe that these
students can develop by considering them as a problem, and have an attitude based on fudging while grading. Gok
(2013) also found that teachers may have communication problems with these students, have difficulty in accepting
other students in the class, cannot allocate enough time due to crowded classrooms and missing physical elements,
and also have coordination problems with special education teachers and that these difficulties cause inadequacies
in inclusion. On the other hand, Anilan and Kayacan (2015) found that teacher attitudes towards inclusion were
positive, but classroom teachers had difficulties in classroom management and managing the behaviors of these
students.

As a result, we have seen that research on inclusion in Tirkiye is mostly shaped within the framework of
teacher attitudes, behaviors, competencies and perceptions (Akbryik, 2022; Akdemir et al., 2022; Anilan &
Kayacan, 2015; Aydin & Arslan, 2022; Bektas, 2022; Can & Kara, 2017; Cankaya & Korkmaz, 2012; Demir &
Acar, 2011; Ergin, 2022; Gok, 2013; Ozgiir & Nuri, 2022; Uzuner & Yazici, 2022) and at the same time, it is
noteworthy that the researches are mainly concentrated at preschool and primary school level. Postgraduate studies
are predominant among these studies, so conducting document analysis for these studies constitutes a subject
framework worth examining to create a holistic perspective. In this context, while it is noteworthy that there are
content analysis (Batu et al., 2018), descriptive analysis (Duran et al., 2021), and meta-synthesis (Ismail, 2022)
studies on research on inclusion, there is no study summarizing the studies on classroom teachers' instructional
practices related to inclusion. In the study conducted by Batmaz and Cermik (2019), classroom teachers experience
significant problems in practices related to inclusion; therefore, this study is important in examining the studies
conducted on these problems and determining the missing points. In this framework, this study aims to explore the
postgraduate theses that address the instructional practices of classroom teachers related to inclusion. In the context
of the research, answers to the following questions were sought;

Regarding the postgraduate theses dealing with classroom teachers' instructional practices related to
inclusion,

1. What are the demographic characteristics (types, year of publication, university, and department/division
distribution) of these theses?
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2. What is the methodological distribution (research type, design/model, sample/study group number,
sampling methods, data collection tools, data analysis methods) of these theses?

3. What is the subject/variable distribution, and what are the trends of theses theses?
4. What are the limitations of these theses?
Method
Research Model

The document analysis method was used in this study, which aimed to examine the postgraduate theses
dealing with the instructional practices of classroom teachers related to inclusion. In the document analysis method,
documents and records obtained within the framework of the research purpose are examined, and the data obtained
in line with the purpose are interpreted and evaluated systematically (Karasar, 2005; Yildirim & Simsek, 2013).
Document analysis is an important data source and can be used as a method on its own or as an additional data
source, and detailed results can be obtained within the framework of the research topic (Bowen, 2009; Yildirim &
Simsek, 2013).

Study Group

In line with the research context, 54 postgraduate theses on inclusion and classroom teachers were
included in the study group. The criterion sampling method, one of the purposeful sampling methods, was used to
determine the study group. In this method, facts, people, resources, and situations that are determined by the
researcher and meet specific criteria are included in the research (Baltaci, 2018). In this study, the criterion was
the inclusion of classroom teachers and classroom instructional practices related to inclusion.

Data Collection Tools and Data Collection

In the study, the researcher created a 12-item "thesis review form" to collect data. In this form, the theses
related to inclusion and classroom teachers were numbered, and the data obtained within the framework of the
research questions were entered as items.

The "National Thesis Center of the Council of Higher Education" web page was accessed within the
framework of the research purpose and the determined criteria. A detailed search was done with the word "
inclusion™ among the theses written until 2022. Approximately 361 theses were examined, and 54 theses related
to classroom teachers and meeting the criteria (classroom instructional practices related to inclusion) within the
framework of the research purpose were reached. These theses were then analyzed, and the data were entered into
the thesis review form. It was observed that some of the theses included in the scope and criteria were written in
different departments or disciplines (such as business administration). Still, these theses were also included in the
study since they were essential findings. Three hundred-seven theses were excluded from the scope and criteria.

Data Analysis

Document analysis technique was used to analyze the data in the study. In this technique, the documents
obtained in line with the research purpose are summarized and interpreted by examining them within the
framework of predetermined research questions or themes, and at the same time, low-level statistical information
(such as frequency and percentage) can be included (Creswell, 2021; Yildirim & Simsek, 2013). The data obtained
in the context of the theses examined were summarized and interpreted in line with the themes (demographic
characteristics, methodological distribution, variables and trends, limitations) determined within the framework of
the research questions.

Results

The findings obtained in the study are discussed within the framework of four themes. These themes
consist of (1) demographic characteristics, (2) methodological distribution, (3) variables and trends, and (4)
limitations.

Demographic Characteristics

Four categories were examined in terms of demographic characteristics of the postgraduate theses dealing
with classroom teachers' instructional practices related to inclusion: (1) type of theses, (2) year of publication, (3)
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department/division distribution, and (4) university distribution. The findings of these categories are presented in
Tables 1 and 2 below.

Table 1

Results Regarding the Distribution of Graduate Theses on Classroom Teachers' Instructional Practices Related
to Inclusion by Types, Years of Publication, and Department/Discipline

Thesis type f %
Master's thesis 48 88.9
PhD 6 11.1
Publication year distribution f % Thesis type
Master's degree PhD
1999 1 1.9 1
2006 3 5.6 3
2007 4 7.4 4
2008 1 1.9 1
2010 3 5.6 3
2011 5 9.3 4 1
2013 2 3.7 2
2014 2 3.7 2
2015 5 9.3 5
2016 6 111 5 1
2017 4 7.4 4
2018 3 5.6 1 2
2019 7 13 7
2020 3 5.6 3
2021 4 7.4 3 1
2022 1 1.9 1
Department/division f %
Classroom teaching/classroom education 24 443
Special education 12 2.2
Education management and supervision 6 111
Educational programs and teaching 6 111
Computer and instructional technologies 2 3.7
Guidance and psychological counseling 1 1.9
Physical education and sports 1 1.9
Teaching the mentally disabled 1 1.9
Business administration 1 1.9

Table 1 shows that 48 (88.9%) of the postgraduate theses dealing with classroom teachers' instructional
practices related to inclusion were written at the master's degree with a thesis and 6 (11.1%) at the doctoral level.
In this context, several postgraduate theses are written, especially at the doctoral level. However, according to the
findings, there are no theses written before 1999, and it shows that the concept of inclusion has started to be used
in the Turkish education system and to find a place in the laws and regulations since these years. However, it is
seen that the majority of the postgraduate theses were written in 2019, 2016, 2015, and 2011, and 45 of the theses
(approximately 84%) were published since 2010. At the same time, when the year distribution of the types of
theses published in the context of this subject is examined, it is seen that doctoral theses have increased, especially
since 2011. Again, when the distribution of the departments/divisions of the postgraduate theses dealing with the
instructional practices of classroom teachers related to inclusion is examined, it is seen that 24 (44.3%) of them
were published on classroom teaching/classroom education, 12 (22.2%) on special education, 6 (11.1%) on
education management and supervision, 6 (11.1%) on educational programs and teaching, 2 (3.7%) on computer
and instructional technologies, 1 (1. 9%) in guidance and psychological counseling, 1 (1.9%) in physical education
and sports, 1 (1.9%) in teaching the mentally disabled, and 1 (1.9%) in business administration. However, it is
seen that the majority of the theses (approximately 66%) were published in the field of classroom
teaching/classroom education and special education, and it is thought that conducting the research in the context
of classroom teachers is effective in this result. At the same time, it is noteworthy that one thesis belongs to the
business administration department.
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Table 2

Distribution of Graduate Theses on Classroom Teachers' Instructional Practices Related to Inclusion by
Universities

Marmara Univ. Necmettin Erbakan Univ.
Pamukkale Univ.

Note: Univ. = University

Mugla Sitk1 Kogman Univ.

University f University f University f
Selguk Univ. 2 Girne American Univ. 1 Ankara Univ. 4
Yildiz Technical Univ. 1  Fatih Univ. 1 Bayburt Univ. 1
Biilent Ecevit Univ. 2 Biruni Univ. 1 Bolu Abant izzet Baysal Univ. 4
Hasan Kalyoncu Univ. 1  Afyon Kocatepe Univ. 2 Burdur Mehmet Akif Ersoy Univ. 2
Istanbul Aydin Univ. 1 Agri Ibrahim Cegen Univ. 1 Bursa Uludag Univ. 2
Sabahattin Zaim Univ. 1 Akdeniz Univ. 1 Cukurova Univ. 1
Yeditepe Univ. 2 Amasya Univ. 3 Dicle Univ. 1
Zirve Univ. 1 Anadolu Univ. 3 Dokuz Eyliil Univ. 2
Ege Univ. 1  Erzincan Binali Yildirim Univ. 1 Eskisehir Osmangazi Univ. 1
Gazi Univ. 2 Istanbul Univ. 1 Kafkas Univ. 1

2 1 1
2

As can be seen in Table 2, the postgraduate theses on classroom teachers" instructional practices related
to inclusion were distributed across 34 universities. Ankara University (f = 4), Bolu Abant Izzet Baysal University
(f = 4), Amasya University (f = 3), and Anadolu University (f = 3) stand out, especially in terms of the number of
theses.

Methodological Distribution

In terms of methodological distribution, postgraduate theses dealing with classroom teachers'
instructional practices related to inclusion were analyzed under six categories: (1) research type, (2) design/model,
(3) sampling methods, (4) sample/study group number, (5) data collection tools and (6) data analysis methods. The
findings of these categories are presented in Tables 3, 4, and 5 below.

Table 3

Results Regarding the Distribution of Research Type and Research Design/Model of the Graduate Theses on
Classroom Teachers' Instructional Practices Related to Inclusion

Distribution by year of publication

Research type f % Between 2001  Between 2011 2021 and
2000 and before and 2010 and 2020 after
Quantitative 27 50 1 6 18 2
Qualitative 18 33.3 0 4 12 2
Mixed 9 167 0 1 7 1
Research design/model f % Research design/model f %
Experimental model 2 3.7 Model/program proposal 1 1.9
Dne]f)(;rglntlve/general survey 23 42.6 Single screening model 1 1.9
Relational design model 8 14.8 Scale development 1 1.9
Phenomenology 1 19 Predictive correlational 1 19
research
Case study 6 11.1 Converging parallel pattern 1 1.9
Exploratory sequential 1 19 Multistage mixed pattern 1 1.9
pattern
Simultaneous diversifying 2 3.7 Design/model not specified 5 9.3
pattern

Table 3 demonstrates that 27 (50%) of the postgraduate theses dealing with classroom teachers' teaching
practices related to inclusion were quantitative, 18 (33.3%) were qualitative, and 9 (16.7%) were mixed method
research. It is especially noteworthy that quantitative research has gained weight. At the same time, it is notable
that all research types have gained momentum since 2011. However, when the research design/models of the theses
are examined, it is seen that 37 of the theses (approximately 68.5%) were conducted within the framework of
descriptive-general survey, relational design, and case study. Again, it was determined that the research
design/model needed to be specified in 5 of the theses (9.3%). When the results are examined, it is seen that the
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descriptive/general survey model gains weight, followed by the relational design model and case study. However,
it is noteworthy that some of theses (5 of them) did not have a research design/model.

Table 4

Results Regarding the Distribution of Graduate Theses on Classroom Teachers' Teaching Practices Related to
Inclusion According to Sampling Methods and Number of Samples/Study Group

Sampling method f % Sampling method f % Sampling method f %
Convenience sampling 4 7.4 C;;:S:i%pe random 3 5.6  Purposive sampling 6 111
Snowball sampling 1 1.9  Criterion sampling 6 11.1  The whole universe 6 111
Simple random sampling 12 222 NsI:)r:g::Jnrg variation 5 9.3  No sampling method 12 222
Stratified random sampling 1 1.9

Number of sample range f % Number of sample range f % Number of sample range f %
0-20 participants 8 148 181-200 participants 2 3.7  361-380 participants 0 0
21-40 participants 11 204 201-220 participants 4 7.4 381-400 participants 2 37
41-60 participants 5 9.3  221-240 participants 0 0 401-420 participants 2 37
61-80 participants 0 0 241-260 participants 2 3.7  421-440 participants 0 0
81-100 participants 1 1.9  261-280 participants 1 1.9  441-460 participants 1 19
101-120 participants 3 5.6  281-300 participants 2 3.7 461-480 participants 0 0
121-140 participants 3 5.6  301-320 participants 3.7 481-500 participants 1 19

. - 501 and above
141-160 participants 1 19  321-340 participants 1 19 - 2 37
participants
161-180 participants 0 0 341-360 participants 0 0

As seen in Table 4, the majority of the theses (22.2%) were carried out by simple random sampling, but
at the same time, it was determined that the majority (22.2%) did not have a sampling method. When the results
are analyzed, it is seen that the simple random sampling method gains weight, followed by criterion sampling,
purposive sampling, and maximum variation sampling methods. However, when the number of sample/study
groups of the theses is examined, we have seen that approximately 24 theses (44%) have a sample or participant
number of 60 or less than 60. This result emerged mainly because there are 18 theses in qualitative research type.
The number of samples or participants is generally kept low to perform in-depth analysis in qualitative research.
When we look at the gender distribution of the participants within the total sample of the theses, it is seen that
approximately 59% (4776) of them are female, and 41% (3321) are male.

Table 5

Results Regarding the Distribution of Graduate Theses on Classroom Teachers' Teaching Practices Related to
Inclusion According to Data Collection Tools and Data Analysis Techniques

Data collection tool f % Data analysis technigues f %
Interview form 25  46.3  Parametric or non-parametric analysis 32 593
Scale 29  53.7  Descriptive analysis 13 241
Demographic information form 29  53.7  Content analysis 13 241
Survey 5 9.3 Inductive analysis 2 3.7
Observation form 4 7.4  Data analysis techniques not disclosed 1 1.9
Checklist 1 1.9
Evaluation matrix 1 1.9
Diary writing 1 1.9
Document analysis form 1 1.9

Note: Some theses used more than one data collection tool or analysis technique.

As can be seen in Table 5, when we analyzed the data collection tools of the theses, it is noteworthy that
25 (46.3%) used interview forms, 29 (53.7%) used a scale or scales, and 29 (53.7%) used demographic information
forms as data collection tools. In this framework, it is noteworthy that demographic information forms,
scale/scales, and interview forms are mostly used in the theses. In addition, when we examined the data analysis
techniques of the theses,we have seen that parametric or non-parametric analyses were used in 32 theses (59.3%),
descriptive analysis in 13 theses (24.1%), content analysis in 13 theses (24.1%), and inductive analysis in 2 theses
(3.7%). At the same time, data analysis techniques were not mentioned in 2 theses (3.7%). The high number of
theses in the quantitative research type has led to the prominence of parametric or non-parametric data analysis
techniques due to the statistical analyses to be performed. At the same time, descriptive and content analysis
techniques were also used intensively because qualitative research came second.
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Variables and Tendencies

The subject/variables and the tendencies of these variables addressed by the postgraduate theses dealing
with the teaching practices of classroom teachers related to inclusion were examined within the framework of (1)
teaching, (2) management, (3) competence, (4) support, and (5) attitude categories. Data on the findings are
presented in Table 6 below.

Table 6
Results Regarding the Variables and Tendencies of Graduate Theses on Inclusion
Category Variables f Tendencies by year of publication

Preparation, implementation, and evaluation of
Individualized Education Program (IEP) 3 2006, 2017, 2017

Inclusion practices of classroom teachers 8 2010, 2014, 2015, 2016, 2017, 2017, 2019, 2020

Use of web-accessible activities in inclusion 1 2011

Use of educational technologies in inclusion 1 2011

Teaching Suggestions for a gw_debook_ that can bg used by inclusive 1 2011

classroom teachers in physical education classes

Effecﬂvg teaching skills and teachmg arrangements and 5 2007, 2016, 2017, 2018, 2022
adaptations of classroom teachers in inclusive classrooms

Differentiated teaching in inclusion practices 1 2016

The methods applied by classroom teachers in reading- 1 2019
writing in inclusion.

Reward and punishment practices for students with
- P 1 2006
intellectual disabilities

Problems (difficulties) encountered in inclusion practices,

M coping (intervention) methods, expectations, and 6 2007, 2011, 2013, 2015, 2016, 2019
anagement )

suggestions

In-class teacher behaviors in inclusion 1 2007

Classroom management behaviors, competencies, and 3 2010, 2018, 2021

skills in inclusion

Classroom teachers' competencies in inclusion 7 2006, 2007, 2019, 2019, 2021, 2021, 2021
Competence  Classroom teachers' self-efficacy perceptions, beliefs, and
self-efficacy for inclusion 7 2011,2015, 2015, 2016, 2019, 2020, 2021
Fulfillment of their roles and responsibilities for inclusion 1 2019
Support Special education services provided to classroom teachers 2 2008, 2021
Feelings and attitudes towards inclusion or inclusion 15 1999, 2010, 2011, 2013, 2014,2015, 2016, 2016,
. students 2018, 2019, 2019, 2019, 2020, 2020, 2021
Attitude , o .
Classroom teachers' value preferences in inclusion
: 1 2013
practices

As seen in Table 6, according to the subject/variables and tendencies of the postgraduate theses addressing
the teaching practices of classroom teachers related to inclusion in the category of "teaching,” the practices of
classroom teachers related to inclusion (f = 8), effective teaching skills and instructional arrangements
(adaptations) (f = 5), and the preparation, implementation, and evaluation of IEPs (f = 3) come to the fore. In
addition, it is seen that topics and variables such as the use of web-accessible activities in inclusion (f = 1), the use
of educational technologies in inclusion (f = 1), guidebooks that can be used in physical education lessons in
inclusion practices (f = 1), differentiated teaching (f = 1), and strategies applied in reading and writing in inclusion
(f = 1) also constitute a tendency in terms of these theses.

In the category of "management,"we have seen that the problems, difficulties, coping methods,
suggestions, and expectations of classroom teachers in inclusion practices (f = 6) and classroom management skills,
behaviors, and competencies in inclusion (f = 3) come to the fore. In addition, it is seen that topics and variables
such as the use of reward and punishment in inclusion practices (f = 1) and teacher behaviors in the classroom (f
= 1) also constitute a tendency in terms of these theses.

In the "competence" category, classroom teachers' competencies in inclusion (f = 7) and classroom
teachers' self-efficacy perceptions, beliefs, and self-efficacy for inclusion (f = 7) were prominent. In addition, it is
seen that classroom teachers' fulfillment of their roles and responsibilities in inclusion (f = 1) also constitutes a
tendency in terms of these theses.
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In addition, in the "Support" category, the support special education services provided to classroom
teachers (f = 2) draws attention. In contrast, in the "Attitude" category, feelings and attitudes towards inclusion or
inclusion students (f = 15) and value preferences of classroom teachers in inclusion practices (f = 1) draw attention.

In general, the variables and tendencies covered in the theses were mostly shaped within the framework
of attitudes towards inclusion, teacher competencies and self-efficacy perceptions, inclusion practices,
instructional arrangements for inclusion, problems arising in inclusion practices, and coping methods. However,
we examinedthe distribution of these tendencies according to years, and we have seen that since 2010, there has
been an increase in the number of theses addressing attitudes toward inclusion, perceptions of competence toward
inclusion, classroom management behaviors, and skills in inclusion, problems arising in inclusion practices and
inclusion practices. At the same time, it is noteworthy that the use of technology in inclusion was reflected in the
theses in 2011. Again, in the periods before 2010, it is seen that teacher behaviors and reward and punishment
practices in inclusion are discussed and reflected in theses in this context.

Limitations

The findings related to the limitations of the postgraduate theses dealing with classroom teachers' teaching
practices related to inclusion were handled within the framework of (1) method, (2) content, (3) participant, and
(4) external factor categories. The data related to the findings are presented in Table 7 below.

Table 7

Results Regarding the Limitations of Graduate Theses on Classroom Teachers' Teaching Practices Related to
Inclusion

Category Limitations

—h

%

Data collection tools 32 18.18
Research area/region 31 17.61
Research time/duration 27 15.34
Method Criteria subject to the research 5 2.84
Statistical analysis techniques 4 2.27
Research methodology 1 0.4
Duration of the program implemented 1 0.4
Qualities measured by the scales 1 0.4
Support materials available on the web 1 0.4
Findings obtained 1 0.4
Content Course curriculum 1 0.4
Instructional arrangements realized 1 0.4
The impact of the implemented program on the student 1 0.4
Research data 1 0.4
Sample/study group 40 271.72
Participant perceptions, opinions, and responses 16 9.09
Participant characteristics 1 0.4
Participant Pa_1rticipant hesitatior}/fear of _responding _ _ 1 0.4
High number of participants in focus group discussions 1 0.4
Some participants did not participate in other stages of the research. 1 0.4
Demographic equalization of participants 1 0.4
Inability to reach some participants that make up the universe 1 0.4
Restrictions due to the pandemic 2 1.13
External factor Distracting environments and situations 1 0.4
Difficulty in reaching participants due to natural disasters 1 0.4

Note: Some theses included more than one limitation

As seen in Table 7, when the limitations of the postgraduate theses addressing classroom teachers'
teaching practices related to inclusion are examined, it is seen that in the "method" category, the data collection
tools used (18.18%), the region/area where the research was conducted (17.61%), the time and duration of the
research (15.34%) were mostly expressed as limitations. In addition, in the "content" category, it was seen that the
characteristics measured by the scales used as data collection tools, the support materials presented in the web
environment, the findings obtained in the research, the course curriculum used in the study, the instructional
arrangements made in the study, the effect of the implemented program on the student and the research data were
stated as limitations. At the same time, in the "participant” category, the sample/study group (27.72%) and the
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perceptions, opinions, experiences, and responses of the participants who participated in the research (9.09%) were
expressed as limitations. Again, in the category of "external factors," difficulties in data collection due to
restrictions due to the pandemic (1.13%), distractions in the environment during the data collection process of the
research (0.4%), and difficulties in reaching the participants due to natural disasters (0.4%) were stated as
limitations.

At the same time, it was observed that no limitation was mentioned in 1 (0.4%) of the theses. In general,
it is seen that these studies are mostly limited to the sample/study group, data collection tools, research region/area,
research time/duration, and participant perceptions, opinions, and responses. In this framework, it can be easily
seen that the same limitations are expressed in most of the theses and that these limitations can be solved with the
researcher's intervention. Still, the main limitations affecting the research are ignored.

Discussion

The application forms, which started in the 1960s in the world but were based on the education of students
with special needs together with students with normal development with the circular issued in 1988 in Turkiye,
continued in the form of inclusion practices with the "Decree Law on Special Education” published in 1997 and
the "Regulation on Special Education Services" published in 2000 (Yazicioglu, 2018). When the results obtained
in the context of this research are examined, it is seen that the postgraduate theses on inclusion started in 1999 and
increased significantly after the 2000s. Approximately 84% of the theses were written since 2010. The 2001
"Guidance and Psychological Counseling Services Regulation™ (Ministry of National Education-[MoNE], 2001),
the 2008 "Circular on Inclusive Education Practices” (MoNE, 2008), and the 2017 "Circular on
Inclusive/Integrative Education Practices” (MoNE, 2017) are thought to be effective in this increase. It has been
observed that the laws and regulations issued in this framework and the graduate studies conducted are historically
parallel. However, it was determined that most postgraduate studies on classroom teachers' teaching practices
related to inclusion were written in master's degrees with a thesis. The studies conducted by Batu (2018),
Giindogdu-Irmak (2018), Yilmaz (2019), Duran et al. (2021), and Ismail (2022) are in line with the finding that
studies on inclusion are primarily conducted at the master's thesis level.

According to the research findings, the postgraduate theses addressing the teaching practices of classroom
teachers related to inclusion were distributed within the scope of 34 universities. Still, Ankara, Bolu Abant [zzet
Baysal, Amasya, and Anadolu Universities came to the forefront. Yilmaz (2019) similarly emphasized in his
document analysis study that Anadolu, Gazi, and Ankara universities stand out in studies on inclusion. When the
statistics of the National Thesis Center of the Council of Higher Education (YOK) are examined, it is observed
that the thesis publication rates of these universities have increased in recent years (YOK, 2022). In terms of
departments/sciences, it was determined that departments/sciences covering the field of educational sciences, such
as classroom teaching/classroom education, special education, academic programs, and educational
administration, came to the fore. The study by Giindogdu-Irmak (2018) concluded that postgraduate studies on
inclusion were undertaken mainly in the educational sciences and special education departments. The emergence
of these results is a normal finding in the subject area. It results from the research context since inclusion is more
related to the fields and departments of educational sciences.

When the results of the methodological distribution of the theses analyzed in the study were examined, it
was determined that most were written in quantitative research type, and descriptive/general survey, relational
design, and case study models were primarily used in research design/model. In this context, in the research
conducted by Duran et al. (2021), it is seen that quantitative research on inclusion is more common. In this sense,
many quantitative studies facilitated using quantitative research design/models in the research design/model
context. At the same time, the high number of descriptive or survey models shows that only the existing situation
is revealed (Eristi et al., 2013). Still, contextual studies such as qualitative or mixed-method research, where more
in-depth findings can be reached, are rarely conducted. This can be linked to the researcher's avoidance of
challenges that require in-depth analysis, such as qualitative or mixed methods, which would require more time
and effort, and not wanting to move away from the comfort zone of superficial research. In particular, the intensity
of descriptive and survey models, while only revealing the current situation in inclusion practices, causes the effort
to reach the causes in the background and the in-depth perspective on the solutions to the problems to remain
weak.

When the sampling methods of the studies are examined, it is seen that simple random sampling, criterion
sampling, purposeful sampling, and maximum variation sampling methods come to the fore. At the same time,
22.2% of the theses do not specify the sampling method. When evaluating these results, researchers generally
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prefer sampling methods based on easily accessible participants. As a matter of fact, according to Trotter (2012),
researchers typically choose the easy method in sample selection; Haverkamp (2005) states that researchers choose
sampling methods according to the data they obtain during the research process and that this situation creates
ethical problems, and Delice (2010) summarizes the situation in terms of the methods used by stating that the
selection criteria related to the sample are generally not written in the theses written and are handled cursorily.
Again, looking at the number of sample/study groups, it was found that the range of 0-40 participants
(approximately 35%) was higher. This result is directly proportional to the fact that 33.3% of the theses are in the
qualitative research type, and the number of participants is kept low in qualitative research.

According to the findings obtained in the study, the data collection tools used in the theses were mainly
shaped in the form of interview forms, scale/scales, and demographic information forms. This situation was also
reflected in the research of Duran et al. (2021), who stated that data collection tools such as questionnaires/scales
and interview forms were primarily used in theses on inclusion and supported the findings of this research in this
sense. Again, when we look at the data analysis techniques used, it was determined that parametric or non-
parametric analysis techniques were used more due to the intensity of quantitative research, and descriptive
analysis and content analysis techniques were used more because qualitative research came second. This situation
shows that the type of research (quantitative, qualitative, or mixed) and the data collection tools and analysis
techniques used have approximately parallel values (Karasar, 2005; Yildirim & Simsek, 2013).

When the variables and tendencies of the theses addressed in the study are examined, it is seen that the
teaching and classroom practices of classroom teachers related to inclusion are more prominent. In addition, it was
determined that the categories, including classroom management in inclusion, teacher qualifications or
competencies, special education support for teachers, and teacher attitudes, also formed a tendency in the studies
conducted. It was seen that the most studied variables and topics in the theses were shaped within the framework
of classroom teachers' feelings and attitudes towards inclusion and inclusive students, classroom teachers'
perceptions of self-efficacy and competence towards inclusion, difficulties faced by classroom teachers in
inclusion and coping methods, expectations, effective teaching skills and teaching practices of classroom teachers
in inclusion, classroom inclusion practices and preparation and implementation of IEPs. In this context, there are
various similarities between the results of the tendencies that emerged in the research and the results of other
studies. For example, in the survey conducted by Batu et al. (2018), it was found that the research on inclusion
between 2006 and 2016 was mainly undertaken in the framework of teachers' opinions and perceptions and
primarily focused on problems and solutions proposals for inclusion, teacher attitudes, and competencies. Again,
in the research conducted by Duran et al. (2021), it was revealed that the theses written on inclusion covering the
years 2009-2018 mainly dealt with topics such as teacher attitudes, opinions, and expectations, social adaptation,
professional competence, program competence, success, teaching, and curriculum. In the meta-synthesis study
conducted by Ismail (2022), it was seen that the themes addressed by the theses focused more on the problems of
the education-training process, stakeholder problems, and suggestions for inclusion. In this framework, it is
understood that the variables, themes, topics, and tendencies addressed by the studies on inclusion in Turkiyeare
in parallel with the studies conducted in the context of classroom teachers.

However, when the tendencies of postgraduate theses addressing the teaching practices of classroom
teachers related to inclusion are examined according to years, it is observed that while teacher behaviors and
reward and punishment practices in inclusion were discussed in the years before 2010, the tendencies of theses on
teacher attitudes in inclusion, teacher competence, classroom management and skills, problems arising in inclusion
and inclusion practices have increased especially since 2010. This situation was also determined by Giindogdu-
Irmak (2018), who observed that the number of publications has increased since 2010. With the increasing number
of publications, it was also emphasized that the variety of topics and variables covered by the theses increased
(Gtndogdu-Irmak, 2018).

When the limitations of the theses discussed in the study are examined, it is seen that mostly the
sample/study group, data collection tools, research region/area, research time/duration, participant perceptions and
opinions, responses, criteria subject to the research and statistical analysis techniques are expressed as limitations.
According to Ozkan and Sermet-Kaya (2015), mistakes are often made, ignored, or written incompletely while
describing the study's limitations in studies conducted in Turkiye. According to Ozkan and Sermet-Kaya (2015),
there is no information on the results caused by the factors limiting the research and how these limitations can be
reduced. In this sense, it negatively affects the validity and reliability of the study. In this context, the majority of
the situations expressed in these postgraduate studies written and discussed in Turkiyeare more prone to the
concept of " limitation" rather than " constraint,” since the concept of "limitation" refers to situations that are
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beyond the control of the researcher. In contrast " constraint™ includes the factors that the researcher can intervene.
In this context, the limitations expressed in the theses addressed in this study were generally described by referring
to the parts or processes of the research that should be and can be intervened. In this sense, an incorrect and
incomplete context was created.

As a result, when we look at the results of this research, which examines the postgraduate theses dealing
with the context of classroom teachers related to inclusion, both demographic, methodological, and tendency
results and deficiencies can be seen. When we look at the findings obtained from the theses examined within the
scope of this research, it is seen that a method based on describing the existing situation and problems is followed,
and it is felt that experimental research, suggestions, and modeling for solving issues or effective inclusion
practices are missing. Addressing experimental modeling or program recommendations regarding new studies will
help solve inclusion problems in this context.
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