


Nitel Sosyal Bilimler (NSB)
Qualitative Social Sciences (QSS)

Cilt: 7, Sayu: 1, Yil: 2025
Volume: 7, Issue: 1, Year: 2025

Bas Editor/Editor in Chief
Melih Sever
Edit6ér/Editor
Seyhan Ozdemir

Yabanci Dil Editorii/Foreign Language Editor
Kate Jobson/Philip Glover

Alan Editérleri/Field Editors
Nurullah Calig-Sosyal Hizmet-Social Work -Giresun University
Emine Sener-Isletme-Business-Ahi Evran University
Halis Sakiz-Psikoloji-Psychology-Mardin University
Kamuran Cerit-Saglik Bilimleri-Health Sciences -Stleyman Demirel
University
Danigma Kurulu/Advisory Board
Uluslararasi/International
Asli Yalim, University of Central Florida, USA
Jason Palframan, Athlone Institute of Technology, Ireland
Laura Cordisco Tsai, Harvard University, USA
Narina A. Samah, Universiti Teknologi Malaysia, Malaysia
Nur Atikah Mohamed Hussin, Universiti Sains Malaysia, Malaysia
Tomofumi Oka, Sophia University, Japan
Mari Higuchi, Hokkaido University, Japan
Tarkiye/Turkey
Arzu Ozkanan, Isparta Uygulamali Bilimler University
Deniz Akgul, Ahi Evren University
ilhan Guinbayi, Akdeniz University
Meliha Funda Afyonoglu, Selcuk University
Meral Bektas, Mehmet Akif Ersoy University
Sinan Akcay, Selcuk University
Tarik Tuncay, Hacettepe University
Unsal Sigri, Ostim University
* harf sirasina gore/in alphabetical order




Nitel Sosyal Bilimler (NSB)
Qualitative Social Sciences (QSS)

e-ISSN 2687-5764
Yayinci/Publisher
Melih Sever

Yayin Tiirii/Publication Type
Uluslararasi Hakemli Akademik Dergi/International Peer Reviewed Academic Journal

Yayin Dili/Publication Language
Tiirkce ve Ingilizce/Turkish and English

Yayin Periyodu/Publishing Period
Yilda iki kez/Biannual

Nitel Sosyal Bilimler (NSB), yilda iki kez (Haziran ve Aralik) yayinlanan
uluslararasi, hakemli ve acik erisimli bir dergidir. Sosyal bilimler
alaninda yapilan nitel calismalar bu derginin kapsamindadir. Bu bilimsel
derginin ana amaci, sosyal bilimlerde nitel yorumlama ve analizin
gelisimine katkida bulunmaktir. Dergide sosyal hizmet, psikoloji,
psikolojik danigmanlik, sosyoloji, pazarlama, érglitsel davranis ve diger
ilgili disiplinlerdeki arastirma ve derleme tiiri calismalar yayinlanabilir.
Dergide sadece nitel metotlara veya karma metotlara dayanan
arastirma makaleleri, derleme ve teorik tartigsma tiri calismalar
yayimlanir. Calismalar Ingilizce veya Tiirkce olarak génderilebilir.
Dergi DOAJ, ROAD, BASE (Bielefeld Academic Search Engine),
Crossref tarafindan indekslenmektedir.

Qualitative Social Sciences-(QSS)-is peer-reviewed, open access, an
international journal published two times a year (June & December).
The main aim of this journal is to develop-qualitative interpretation
and analysis of phenomena in social sciences, including, but not limited
to: social work, psychology, counseling, sociology, marketing, and
organizational behavior. The journal publishes only-research papers
based on qualitative methods or mixed methods, review and
theoretical papers. Manuscripts can be written in either English or
Turkish. QSS is indexed in DOAJ, ROAD, BASE (Bielefeld Academic
Search Engine), and Crossref.



Nitel Sosyal Bilimler (NSB)
Qualitative Social Sciences (QSS)

e-ISSN 2687-5764
Cilt: 7, Sayu: 1, Yil: 2025
Volume: 7, Issue: 1, Year: 2025

Icindekiler/Table of Contents

Arastirma Makalesi/Research Article

1-Paper-and-pencil vs Online Assessment in Distance Education:
Examining EFL Students’ Preferences and Challenges in a
Mozambican Tertiary Institution

Uzaktan Egitimde Kagit-Kalem ve Cevrim Ici  Degerlendirme:
Mozambik'teki Bir Yiiksekégretim Kurumunda Ingilizceyi Yabanci Dil
Olarak Ogrenen Ogrencilerin Tercihleri ve Karsilastiklari Zorluklarin
Incelenmesi

Joaquim Vicente Vinte

2-Breastfeeding and Natural Disasters: Women's Attitudes Towards
Breastfeeding and the Psychosocial Effects of the Kahramanmaras
Earthquake: A Qualitative Research

Emzirme ve Dogal Afetler: Kahramanmaras Depremi Sonrasinda
Kadinlarin Emzirmeye Yénelik Tutumlari ve Depremin Psikososyal Etkileri:
Nitel Bir Arastirma

Ayse Cuvadar, Ziihal Camur Demir, Ebru Akbas

3-Friendly Hospital for Nursing Students Requirements and
Motivating Factors in a Hospital

Hemsirelik Ogrencileri Icin Odrenme Dostu Hastanede Olmasi Gerekenler
ve Hastanede Motive Edici Faktérler

Sevda Uzun, Sevval Baygin

4 Surdarilebilir Akreditasyon Yonetimi: Otoetnografik Yansimalar
Sustainable Accreditation Management: Autoethnographic Reflections
Elif Demirbas , Aleyna Yildirim , Meryem Erol

5.Gender And Sexuality as a Labor Control Regime in the Garment
Industry

Konfeksiyon Sektoriinde Emek Kontrol Rejimi Olarak Toplumsal Cinsiyet ve
Cinsellik

Sibel Erdogan



https://dergipark.org.tr/tr/pub/nsb/issue/79735/1231319
https://dergipark.org.tr/tr/pub/nsb/issue/79735/1231319
https://dergipark.org.tr/tr/pub/nsb/issue/79735/1231319
https://dergipark.org.tr/tr/pub/nsb/issue/79735/1231319
https://dergipark.org.tr/tr/pub/@joaquim-vinte
https://dergipark.org.tr/tr/pub/nsb/issue/86542/1442629
https://dergipark.org.tr/tr/pub/nsb/issue/79735/1316686
https://dergipark.org.tr/tr/pub/nsb/issue/79735/1316686
https://dergipark.org.tr/tr/pub/nsb/issue/79735/1316686
https://dergipark.org.tr/tr/pub/@ayse78
https://dergipark.org.tr/tr/pub/nsb/issue/86542/1506459
https://dergipark.org.tr/tr/pub/@zuhal-camur
https://dergipark.org.tr/tr/pub/nsb/issue/86542/1506459
https://dergipark.org.tr/tr/pub/@ebrugercekerakbas
https://dergipark.org.tr/tr/pub/nsb/issue/79735/1317619
https://dergipark.org.tr/tr/pub/nsb/issue/79735/1317619
https://dergipark.org.tr/tr/pub/@sevdauzun
https://dergipark.org.tr/tr/pub/nsb/issue/86542/1564225
https://dergipark.org.tr/tr/pub/@drelifdemirbas
https://dergipark.org.tr/tr/pub/@drelifdemirbas
https://dergipark.org.tr/tr/pub/@aleynayildirimm
https://dergipark.org.tr/tr/pub/@meryemerol1
https://dergipark.org.tr/tr/pub/@sblerdoan

Nitel Sosyal Bilimler (NSB) 2025 7(1)

Nitel Sosyal Bilimler/Qualitative Social Sciences

Y1l:2025, Cilt:7 Sayi-1
Year:2025, Vol:7 Issue:l

https://doi.org/10.47105/nsb.1569632

Makale Tiirii/Article Type: Arastirma/Research

Auf/Citation: Vinte, J. V. (2025). Paper-and-pencil vs online assessment in distance education: Examining EFL
students’ preferences and challenges in a Mozambican tertiary institution. Nitel Sosyal Bilimler, 7(1), 1-27.
https://doi.org/10.47105/nsb.1569632

Paper-and-pencil vs Online Assessment in Distance Education: Examining
EFL Students’ Preferences and Challenges in a Mozambican Tertiary

Institution

aJoaquim Vicente Vinte?

aLecturer, Faculty of Education, Licungo University, Quelimane, Mozambique

ABSTRACT

This study aimed to examine the phenomenon of Distance Learning Assessment (DLA), in an English Language
Teaching (ELT) Undergraduate Degree at a public university in Zambézia Province, Mozambique. The purposes
of this study were (1) to find out students’ preferences related to the assessment systems in use at a public higher
education institution, and (2) analyse the challenges they face in an online and paper-and-pencil testing system.
To achieve these purposes, an explanatory sequential mixed-methods design was used. Therefore, quantitative
data were obtained from four tests measuring 130 students’ progress in the topics previously discussed, and using
descriptive statistics and a t-test, their scores from the two testing systems were presented and compared.
Furthermore, a qualitative open-ended web-based questionnaire was employed to explore participants’ preferences
and challenges in distance learning assessment systems. The findings indicate statistically significant differences
between paper-and-pencil test scores and online test scores, with participants performing significantly better in the
online testing format. Regarding their preference, most of the English as a Foreign language (EFL) students
majoring in ELT prefer the online testing system due to its numerous advantages. However, its main challenges
included internet service/s, the time the tests took place, and the availability of Moodle learning management
system. Regarding the paper-and-pencil testing system, the major challenge reported was the travelling and
accommodation costs involved since these tests take place at the resource centres. In alignment with these results,
distance education stakeholders should take further steps towards improving the testing systems in use at this
institution.

Keywords: Distance Learning, Testing systems, Paper-and-pencil assessment, online assessment, ELT/
EFL, Mixed-methods, Mozambique
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Uzaktan Egitimde Kagit-Kalem ve Cevrim Ici Degerlendirme:
Mozambik'teki Bir Yiiksekogretim Kurumunda Ingilizceyi Yabanc Dil
Olarak Ogrenen Ogrencilerin Tercihleri ve Karsilastiklar1 Zorluklarin

Incelenmesi

Oz

Bu ¢alisma, Mozambik'in Zambézia eyaletindeki bir devlet iiniversitesinde, ingilizce Ogretmenligi lisans
programi cercevesinde Uzaktan Egitimde Degerlendirme (UED) olgusunu incelemeyi amaglamistir. Bu
caligmanim amaglari (1) 6grencilerin bir devlet yilksekogretim kurumunda kullanilan degerlendirme sistemlerine
iligkin tercihlerini ortaya ¢ikarmak ve (2) c¢evrimici ve kagit-kalem temelli 6lgme sistemlerinde karsilagtiklar
zorluklari incelemektir. Bu amaglara ulagmak i¢in agimlayici sirali karma yontem tasarimi kullanilmigtir. Bu
baglamda, 130 6grencinin daha dgrenilen konulardaki performanslarini 6lgen dort farkli sinavdan nicel veriler elde
edilmis ve betimleyici istatistikler ve t-testi kullanilarak iki 6l¢gme sisteminden aldiklari puanlar karsilastiriimistir.
Ayrica, katilimcilarin uzaktan egitim degerlendirme sistemlerine yonelik tercihlerini ve bu sistemde karsilastiklart
zorluklar1 aragtirmak i¢in a¢ik uglu web tabanli bir anket araciligt ile nitel veriler toplanmigtir. Bulgular, kagit-
kalem testi puanlari ile g¢evrimigi test puanlart arasinda istatistiksel olarak anlamli farkliliklar oldugunu
gostermektedir ve katilimcilar ¢evrimigi test formatinda belirgin sekilde daha iyi performans sergilemistir.
Tercihleri konusunda ise, Yabanci Dil Olarak Ingilizce (YDI) dgrencilerinin ¢ogu, sayisiz avantaji nedeniyle
¢evrimigi sinav sistemini tercih etmektedir. Bununla birlikte, ana zorluklari arasinda internet hizmeti /
hizmetlerinde karsilasilan sikintilar, simavlarin yapildigi zaman dilimi ve Moodle dgrenme yOnetim sisteminin
kullanilabilirligine iliskin sikintilar yer almaktadir. Kagit-kalem siav sistemiyle ilgili olarak bildirilen en biiyiik
zorluk ise, smnavlarin belirli sinav merkezlerinde yapilmasindan dolayr ortaya cikan seyahat ve konaklama
masraflaridir. Bu sonuglarla uyumlu olarak, konu ile ilgili uzaktan egitim paydaslari, kullanilan sinav sistemlerini
iyilestirmeye yonelik daha fazla adim atmalidir.

Anahtar Kelimeler: Uzaktan Egitim, Simav sistemleri, Kagit-kalem ile degerlendirme, g¢evrimigi

degerlendirme, Yabanci Dil olarak Ingilizce (YDI), karma ydntemler, Mozambik
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Introduction

The COVID-19 pandemic has significantly impacted education systems worldwide, forcing a
rapid transition to distance learning (Comiche et al., 2024; Daggél Dislen & Akcayoglu Ispiar, 2023;
Erginetal., 2022). This shift has presented numerous challenges, particularly in the realm of assessment.
Students across various educational levels have encountered difficulties adapting to remote assessment
methods, while also developing preferences for certain approaches (Pingol, 2022). Research indicates
that distance learning assessment poses unique challenges for both students and educators. For younger
students, particularly those in early primary school, online assessment has proven problematic due to
limited computer skills and the need for parental support (Zubala et al., 2023). Additionally, issues such
as internet connectivity, motivation dynamics, and difficulty in understanding learning materials have
been reported as common obstacles (Suharsih & Wijayanti, 2021). Despite these challenges, students
have shown preferences for certain aspects of distance learning assessment. Many appreciate the
flexibility and accessibility offered by online platforms, as well as the opportunity for increased learning
autonomy (Souto Romero et al., 2024; Suharsih & Wijayanti, 2021). In addition, students value
interaction and communication with teachers and peers, emphasizing the importance of feedback in the
assessment process (Pingol, 2022; Qafzezi & Kadi, 2023). As educational institutions continue to deal
with the complexities of distance learning, understanding these challenges and preferences is crucial for
developing effective assessment strategies that support student learning and engagement.

In Mozambique, many academic institutions offer Distance Learning Courses. Distance learning
has been adopted in various Mozambican secondary schools. Initially, it was implemented in schools
within one of the northen provinces (Nampula) in 2004 and subsequently expanded nationwide in 2008
(Alberto & Tumbo, 2022). It is also present in higher education institutions (Comiche et al., 2024; Preti
& Barbieri, 2013). As a result, a number of mozambian researchers have investigated distance learning
focusing on different topics (Mombassa & Arruda, 2018, 2019; Lumbela, 2017; Preti & Barbieri, 2013).
Among these topics, we can find the investigation of the expansion of distance learning in higher
education (Preti & Barbieri, 2013); mobile learning (M-learning) mode in distance education (Comiche
et al., 2024); Challenges of distance education in secondary schools and higher education (Alberto &
Tumbo, 2022; Lumbela, 2017); the history of distance education in Mozambigque (Mombassa & Arruda,
2018), and the the inclusion of the population in higher education through distance education
(Mombassa & Arruda, 2019). Given the current trend of widespread technology utilization, distance

learning is a mode of study that is likely to prevail in this country.

Although distance learning is a novel mode of study being adopted by an increasing number of
Mozambican higher education institutions, the issue of Distance Learning Assessment (DLA) has been
marginalised in the current literature. Instructors, commonly identified as Tutors or Lecturers within this
context, as well as students encounter numerous challenges in the assessment of distance learning. It is

posited that these difficulties arise from the necessity for adaptation among many learners, tutors, and
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distance education administrators whose prior educational experiences were exclusively in-person.
Therefore, this study focuses on the challenges students face in distance learning mode in higher
education. It aims to fill the existing gap and contribute to literature by discussing the assessment
phenomenon in distance education looking at students’ preferences and their challenges. Thus, the

following research questions (RQs) were utilised to guide the study:

1) To what extent does the assessment system employed in a Mozambican higher

education institution influence students’ outcome?

2) What are the challenges faced by distance learning students in the two types of testing

systems utilised in a Mozambican higher education?

3) What are the students’ preferences regarding the types of assessment systems utilised in

a higher education distance learning?
Literature Review

Distance education is defined as a method of learning that enables students to access various
educational materials electronically, regardless of their location or time constraints (Domag et al., 2022).
Daggdl Dislen & Akcayoglu Ispinar (2023) add that this mode of education “can be implemented as
synchronous and asynchronous” (p. 49). These and other authors add that synchronous learning involves
a group of learners, with or without an instructor, using a learning management system (LMS) or video
conferencing tool to meet and interact at the same time while being separated by location. In contrast,
asynchronous learning occurs when participants are separated by both time and place, however, the
learning material remains consistently available to students (Amin & Sundari, 2020; Berek, 2025).
Therefore, in asynchronous learning, learners adjust the timing and pace according to their individual
needs (Alberto & Tumbo, 2022; Ergin et al., 2022). Ergin et al. citing Adiyaman (2002) state that we
can find a one-way or two-way method in distance education. The former is characterised by utilising
resources such as “Radio or TV programs, audio video tapes, CD/DVD, and printed materials” while
the latter predominantly employs “interactive media, telephone, simultaneous training via the internet,
e-mail correspondence, messaging, mobile applications, tele/video or internet conferences” (Ergin et al.,

2022, p. 44).

On the other hand, other scholars distinguish distance learning from e-learning. They contend
that distance learning typically involves students studying primarily at home, with materials and
assignments sent and received by mail, while e-learning provides online courses accessible from home
through the Internet, highlighting the contribution of technology to enhancing the learning experience
(Al-Awawdeh & Kalsoom, 2022; Berek, 2025; Ergin et al., 2022). Aquami et al. (2024) classify such
methods of distance learning as “offline, online” and “blending” (p. 1798). In this study, we will use the
terms “distance learning” and “distance education” interchangeably to refer to courses delivered through

a combination of Internet-based resources and face-to-face tutorials. Our focus will be on examining
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how students are assessed within this mode of study and exploring their assessment preferences and

challenges.
Distance Learning Assessment

Assessment in language education is used to determine the level of attainment of educational
goals either in a course or in a specific degree (Al-Awawdeh & Kalsoom, 2022). Many scholars
acknowledge that assessment is a systematic process through which the teachers, lecturers, or tutors
collect students’ information or data in order to measure their achievement based on the educational
aims (Al-Ghazo, 2023). This author adds that it also improves students’ academic performance and
language skills through the feedback they receive from the tutors. Thus, in any teaching and learning
mode, whether face-to-face, online, or in distance learning, assessment is a central part of a curriculum,
as it is included as one of the phases of the pedagogical process (Oliveira & Pacheco, 2003). In online
or distance learning, assessment is often viewed as both complex and challenging process with most of
the definitions being based on the characteristics of face-to-face education (Al-Awawdeh & Kalsoom,
2022).

There are different types of assessment including diagnostic, formative and summative (Arends,
2012; Heil & Ifenthaler, 2023). Diagnostic assessment is often used before learning or teaching takes
place in order to check students’ readiness, while in formative assessment, tutors or lecturers use it to
adapt their teaching methods during discussion of a topic or unit. Lecturers can also use summative
assessment to measure students’ understanding at the end of a teaching unit or topic, course/subject,
cycle, term or year depending on what they want to explore or find out from their students (McNamara,
2000; Qafzezi & Kadi, 2023; Rabelo, 1998; Senel & Senel, 2021). In this study, results from summative
assessments were used. In this type of assessment, tutors choose from the existing testing methods, one
that best suits their learning methods. For example, in distance education, students can be assessed using
paper-and-pencil method or computer-based testing (CBT), which is online. McNamara (2000)
considers paper-and-pencil language assessment which is face-to-face as “a traditional test format, with
test paper and answer sheet” (p. 135). Though traditional, this is the most used testing method in different
educational settings in Mozambique. However, the massive use of technology among other factors
allows tutors and universities to opt for an online testing system whenever possible. Thus, minimising

the costs of education while maintaining the same quality (Elfirdoussi et al., 2020).
Paper-and-pencil vs Online Testing Methods

The assessment methodologies employed by tutors in distance education have a profound impact
on students’ study habits and learning outcomes (Arends, 2012). For example, online or computer-based
testing (CBT) systems offer numerous advantages within the context of distance education. Gall et al.
(2007) describe several benefits of CBT, including: (1) the capability to randomize or systematically
vary the sequence of questions presented; (2) the functionality to record or restrict the duration a test-

taker spends on each item; (3) the elimination of opportunities for test-takers to look back or ahead to
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other sections of the test; (4) a reduction in scoring inaccuracies; and (5) expedited scoring processes.
Furthermore, Gyamfi et al. (2019) articulate that online learning empowers students to exert complete
autonomy over their learning processes, enabling them to plan, monitor, and evaluate their progress

comprehensively.

In addition, McNamara (2000) identifies several advantages of online assessment, including the
immediacy of providing exam results, the accuracy and consistency of evaluation, the diagnostic support
for teachers and administrators, relief for test writers, and quick access to extensive test item banks.
Moreover, test types beyond multiple-choice questions can be administered, and the cumbersome issue

of “deciphering student handwriting is eliminated” (p. 118).

While we concur with these authors, we also recognize that paper-and-pencil assessments have
their advantages, such as the ability of examiners or tutors to directly monitor or control students and
minimize cheating. However, this method has its limitations compared to the advantages offered by
online assessments. Thus, when administering paper-and-pencil assessments, tutors need to invest
significant effort to achieve the benefits associated with online assessments, although attaining many of

these advantages may prove challenging.

Conversely, Arends (2012) discusses the disadvantages of assessment in general, which can be
extrapolated to distance learning assessments. He asserts that the manner in which assessment and
classification processes are conducted has long-term consequences. These processes also consume a
significant “portion of teacher time” (p. 214). Both paper-and-pencil and online assessment methods
have their weaknesses in terms of the time required from distance learning tutors or lecturers. For paper-
and-pencil assessment, tutors spend considerable time in three main processes: designing the test,
administering it, and marking it. In contrast, if tutors choose to implement a variety of closed questions
in online testing, the grading process becomes more efficient. However, McNamara (2000) posits that
“the use of computers for the delivery of test materials raises questions of validity, (...) different levels
of familiarity with computers will affect individuals’ performance, and interactions with the computer
may be successful for some” (p. 80). He further notes that there is a “high cost associated with computer
hardware and software” (p. 80), which affects institutions administering online assessment. This
financial burden also extends to students who may need to purchase computers or compatible mobile

devices to fully participate in online education (Nyakuleha & Simengwa, 2023.

Each assessment is open to valid scrutiny concerning language choice, measurement techniques,
testing processes, and the interpretation of the results obtained (McNamara, 2000; Winke, 2024; Wallace
& Qin, 2021). In online assessment, issues of cheating or plagiarism are prevalent, as both tutors and
students question whether the individual completing the test is indeed the student or another person
acting on their behalf. This concern necessitates deep reflection from all participants in distance

education.
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Testing methods: Students’ preferences

A comparative study conducted by Afacan Adanir et al. (2020) examined the perceptions of
online examinations among Turkish and Kyrgyz students. The research revealed that Turkish learners,
unlike their Kyrgyz counterparts, viewed online exams as “less stressful and more reliable and fairer
than traditional paper-based exams” (p. 1). Similarly, Cross et al. (2023) reported that participants in
their study expressed “significantly higher” satisfaction with the online exam environment compared to
traditional settings (p. 27). These findings align with a systematic review of online assessment in higher
education by Heil and Ifenthaler (2023), who posited that “online assessments have promising potential
in supporting and improving online learning processes and outcomes” (p. 187). Babitha et al. (2022)
ascertain that “online tests are a fantastic alternative to traditional offline tests” (p. 2458). However,
contradicting these positive perspectives, Elfirdoussi et al. (2020) investigated distance education
assessment in Moroccan universities during the COVID-19 pandemic. Their study concluded that both

students and professors concurred that “online learning is not more interesting than ordinary learning”
(p. 1).

The impact of online testing on student achievement assessment was investigated by Backes
and Cowan (2018). These researchers explored whether the selection of a particular testing mode
influences student performance. Their findings revealed disparities in student outcomes, with those
completing English examinations via paper-and-pencil format attaining higher scores. Nevertheless,
Backes and Cowan note that a huge number of academic institutions in America are embracing online
testing methods. In contrast, McNamara (2000) posits that semidirect tests are the preferred approach
for evaluating speaking skills in distance learning contexts, citing “cost considerations and the logistics
of mass test administration” as factors that render this method “cheaper to administer” (p. 82). Within
Zambézia province, some higher education institutions have opted to primarily utilize online evaluation
to measure their students’ progress during the teaching process. Certain institutions have stipulated that

paper-and-pencil assessments be reserved exclusively for final examinations at the end of the semester.
Challenges in Distance Learning Assessment

Regarding the implementation of online exam, Afacan Adanir et al. (2020) indicate that

LT3

students’ “major issue was cheating” (p. 13). To deal with such practice, these authors suggest that with
the advancement of technology, higher education institutions may consider the adoption of “more
appropriate frameworks and control procedures” which might include the “novel technologies that
provide online proctoring capabilities” (p. 13), thus, contributing to the elimination of cheating issues.
Guangul et al. (2020) concluded in their study about challenges of remote assessment in higher education
that “academic dishonesty, infrastructure, coverage of learning outcomes, and commitment of students
to submit assessments” (p. 519) were among the major challenges experienced by their participants. The
cheating concern found in both Afacan Adanir et al. (2020) and Guangul et al. (2020) studies is

challended by Babitha et al. (2022) to whom “online exams may be performed without cheating” as long
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as the higher education institutions promote the use of “Al-based exams and Al proctoring capabilities”
(p. 2462).

Students in Distance Learning Assessment face additional challenges. For Kara et al. (2019)
such challenges, “vary depending on their age, gender, knowledge and skills as well as the context in
which they study” (p. 5). Hara and Kling (1999) conclusion can be used to demonstrate such variation.
These authors concluded that their participating students were demotivated due to the delayed feedback,
lack of clear instructions, and technical difficulties. However, we contend that this can be observed in
any testing system. For example, in a paper-and-pencil testing system, lecturers have to read and provide
feedback to their students which demands a lot of time. As a result, they might do it after a long time or
sometimes they might simply ignore that they need to provide feedback to their students. This affects
the students’ performance since their motivation might either increase or decrease based on the way

lecturers or tutors behave after a test is done in a given course/ subject.

In the same way, the lack of clear instructions can be found in both online and paper-and-pencil
assessments. When the assessment is online, the third challenge should be considered as the number of
technical problems, including connectivity issues faced by students might increase (Nyakuleha &
Simengwa, 2023). Besides the challenges we have just reviewed, McNamara (2000), ascertains that
computer-based testing is “a potential of double jeopardy (inadvertently evaluating not only language
[knowledge] but also computer expertise)” (p. 118). This is a fact in Zambézia context if not in all the
country where we still have people whose acquaintance with computers is limited and below the average.
Therefore, when using online assessment, students are more likely to be assessed not only their
knowledge of the content but also, though indirectly, their competence in using computers or technology
(Nyakuleha & Simengwa, 2023). Thus, some students might score low results not because of a lack of
knowledge of the subject but because of illiteracy of information and communication technology (ICT).

Method
Research design

To understand students’ preferences and challenges they face in the testing systems in use at a
public higher education, a four-month study, corresponding to one semester, was conducted with
students majoring in English Language Teaching in 2019 enrolled in two modules. Therefore, this study
adopted an explanatory sequential mixed method design (Perdede, 2019). In this type of research design,
researchers firstly collect quantitative data, followed by qualitative data. As such, we initially gathered
data from the students’ test scores during the semester, and the qualitative data was collected from an

online open-ended web-based questionnaire as detailed in the section about data collection.
Research Context

This study included as its population the first and second year Mozambican EFL distance

learning students who were majoring in English Language Teaching in 2019. They were attending a
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public university within Zambézia province but they were coming from different provinces within the
centre and northern part of the country. At the time we conducted this study, the students were supposed
to meet their local tutor every fortnight for presentations of their assignments in different subjects.
Therefore, they had both a local tutor, who was a guide for them, and a number of lecturers (speciality
tutors) corresponding to the number of modules in each semester. Speciality tutors provided subject-
specific support through expert guidance, in their specialised subjects. They could meet the students
twice per semester for two in-person tutorials lasting about an hour each. Thus, they mostly used online
sessions for most of the learning activities which were conducted through Forums and Chats on a
Learning Management System (LMS). However, at the time we collected data, they did not favour
online testing. As a result, students were assessed using paper-and-pencil method. Since adopting online
assessment would also mean including some tests, and final exams, which were stipulated to be taken
face-to-face. Despite this reality, the assessment of participants in this study included both paper-and-

pencil and online methods.
Sampling

For the present study, we selected two different modules taught by the same speciality tutor.
Module 1, selected from first year, had 112 students enrolled, and Module 2, from second year, had 81
students. In total, they were 193 students in the two modules. As a result, for the quantitative data, using
online sample size calculator, with the confidence level of 95%, we obtained 129 or more as the
necessary number of participants (see Fig. 1). Since we had two classes, we decided that we would
include 130 participants for the analysis of results from the four tests.

Figure 1.

Online sample size calculator

Sample size: 129

This means 129 or more measurements/surveys are needed to have a confidence level of 95% that
the real value is within £5% of the measured/surveyed value.

Confidence LevelD)| 95% v

:

Margin of Error:)| 5 %
Population Proportion:7){ 50 %|Use 50% if not sure

Population Size:7)| 193 Leave blank if unlimited population size.

.

Since we decided to include 130 participants for the analysis of the test results, we selected 75
students from Module A and 55 students from Module B. This decision allowed us to obtain a

proportional number from the two classes based on the following calculations:

Module A: 2x130 ~ 754 Module B: = x 130 ~ 54.6
193 193
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For the selection of the participants, a purposive sampling method was used based on the
following criteria: (1) all participants had to be enrolled in the module, (2) they should have all the four
tests (2 paper-and-pencil, and 2 online).

Similarly, in the open-ended web questionnaire that aimed to collect qualitative data, we
displayed the questions to all the students, however, our target was to obtain feedback from the same
students who had met our criteria established in the last paragraph. As a result, we received answers
from 78 students. After reading the answers we perceived that some answers were similar. Therefore,
we purposively selected 30 participants’ answers for qualitative analysis. Their answers represent most

of the participating students.
Data collection instruments

As we explained in the last section, data from four tests and an online open-ended Web
Questionnaire were used for data collection. Many scholars have defended and adopted the use of the
results from students’ tests to achieve different aims in research (Luckesi, 2011; Sukmawati &
Zulherman, 2023). For this study, two different testing systems were used to collect data for the
guantitave analysis. Starting from paper-and-pencil tests and followed by an online testing system, four
tests were administered in each module, and their results were collected during the 1st semester of 2019.
We firstly used paper-and-pencil for Test 1, followed by an online Test 1. The same procedure was
followed with Test 2. Thus, in total, we had two paper-and-pencil tests and two online tests for each
module. The inclusion of tests results aimed at (1) comparing the results from the two testing systems
and seeing whether the participating students scored different results in the two-testing system and see

its significance.

After collecting data from the tests, an open-ended Web questionnaire (Ziill, 2016) was used in
the last month of our study (the last two weeks of June 2019). According to Ziill (2016) researchers may
determine the mode of the open-ended questionnaire which might take the form of an interview (if face-
to-face or using telephone) or the researcher might decide that “the question appears on the computer
screen/on paper, and the respondent enters the answer into the text field provided (web or postal
surveys)” (p. 1). In this study, our open-ended questionnaire adopted the second option, whereby it was
made available on the web system, and lasted 15 days allowing participation of anyone willing to provide
answers. The instructions included information that the participants’ responses would be used merely
for academic purpose and their participation was not compulsory. We set five open-ended questions
which allowed the participants to freely express their views about Distance Learning Assessment (DLA)
in use at the higher education institution where they were studying. The response rate was good since

we obtained data from a total of 78 students from the two modules.
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Data analysis

Data collected from the first instrument (Tests results) were analysed and presented using both
descriptive statistics and t-test analysis. The t-test was employed following the confirmation of a normal
distribution through normality tests. This quantitative data from the tests was presented using SPSS
program where scores from each module were introduced separately in two tables, resulting in tables 1,
2, 3, and 4, and then descriptive and inferential statistics were used to analyse, explain and describe the
phenomenon under study (Cardoso et al., 2019; Gall et al., 2007; Sousa & Baptista, 2011).

Since we also wanted to describe students’ preferences and the challenges they encounter in
distance learning assessment, data collected from open-ended web questionnaire were presented and
analysed using thematic analysis technique, that is, all aspects related to the same theme were grouped
together (Bell & Waters, 2018; Braun & Clarke, 2023, 2024). Qualitative data were collected
electronically, therefore, it was possible to transfer them to a word document format. Following this
procedure, | read the answers, coded the data, and analysed them using MS Word. Due to similarities of
the responses, only some participants’ responses (30) were included in this article. The codification of
data and organisation of the corresponding themes were based on the last two research questions which
included the distance assessment challenges, and students’ preferences when using either paper-and-

pencil or online assessment methods.

To enhance the trustworthiness of our qualitative findings, peer debriefing was used (Stahl &
King, 2020). Three additional educational researchers, who are my colleagues, were invited to review
and analyse the initial data presentation section and provide general comments. Their insightful feedback
contributed not only to the improvement of the findings section but also to the overall quality of the
article. Furthermore, in 2019, the initial data was presented at a national conference attended by Distance
Learning stakeholders who provided valuable suggestions for improving data presentation techniques.
When necessary, participants were contacted to provide feedback on the information presented in the
manuscript. Stahl and King (2020) consider this practice as “member checking” (p. 27). In cases where
misunderstandings arose, prompt corrections were made to ensure that the presented information

accurately reflected the participants’ intended messages.
Ethical procedures

In accordance with local Mozambican practices, this study was exempt from formal ethical
approval processes as it did not involve infants, vulnerable populations, or sensitive topics. This
approach is common across most universities, including the institution where I am currently employed.
At the time of this study, the university did not have an Institutional Review Board; therefore, the

exemption aligned with the standard procedures of the Faculty Postgraduate Directorate.

Nevertheless, | ensured that all necessary institutional permissions were secured prior to

conducting the study at the university where this research took place. Approval was granted by the heads
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of the Faculty, Department, and the English Division, consistent with the local standard practices for
studies of this nature at the time. After this procedure, the lecturer who provided quantitative data
through the documents containing students’ scores was contacted. He was informed about the study and
voluntarily agreed to participate and use the two testing systems. At the end of the semester, he provided

the researcher all students’ scores from the four tests.

Although the institutional approval was granted orally, all participating students were required
to read and agree to the online consent form provided before accessing the online web-based
Questionnaire. Students were informed that their participation was not compulsory and that their
decision would not affect their grades. Furthermore, it was made clear that their names would never be
publicly presented in any circumstances and codes would be used to report their data. They were also
informed that if they decided to withdraw after providing data, they could freely contact the author and
their data would be removed from the data set. Consequently, only those who agreed to participate in
the study answered the open-ended questionnaire. Following this ethical agreement, while presenting
data, students’ names were omitted for anonymity purpose and we abbreviated Participant as (P)

followed by a number (e,g, P. 1), for Participant 1.
Findings

This study was conducted using results from students’ tests and an open-ended web-based
guestionnaire. Therefore, in this section, the results obtained from the two data collection instruments
will be presented and analysed separately.

RQ1: To what extent does the assessment system employed in a Mozambican higher education

institution influence students’ outcome?

To answer this question, we used the data collected from the students’ test scores, whose

findings are presented in the following section:
Paper-and-pencil versus Online Tests’ Scores

In the Mozambican context, academic scores range from zero to twenty (0-20). Using SPSS, T-
test, the mean and standard deviation (SD) were calculated to compare the results of paper-and-pencil
tests with those of online tests. The data were presented in tables that summarize the test scores from

the two modules.

Module A
Table 1.
Descriptive Results - Year 1- EFL Students
Test Type Test Mean SD*
Paper-and-pencil Test 1 8,31 2,43
Test 2 8,40 2,13
Online Test1 10,33 2,97

Test 2 12,45 2,97
*SD = standard deviation
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Our data from Module A, displayed on Table 1, shows that there are significant differences
between paper-and-pencil and online test results, with online tests showing higher mean scores and
slightly more variability. For the paper-and-pencil tests, the average score for Test 1 was 8.31, with a
standard deviation (SD) of 2.43, and Test 2 had an average of 8.40, and the SD decreased to 2.13,
indicating moderate variability in scores. The minimum score for these tests was 3.35, for Test 1, and
2.50 for Test 2, while the maximum scores were 14.15 in Test 1, and 13.15 in Test 2. These scores
reflect a similar range of performance in the two paper-and-pencil tests. On the other hand, online tests’
results demonstrate that the average scores for Test 1 were higher (10.33), with SD of 2.97. In Test 2,
the mean score increased significantly to 12.45, with the SD remaining at 2.97. Compared to paper-and-
pencil, online minimum scores were 0.00 for Test 1 and 6.00 for Test 2. Out of 20, the maximum score
was higher in online tests, that is, 16.63 in Test 1 and 19.00 in Test 2, indicating a wider range of high-

performance outcomes. This is also confirmed in the following t-test table.

Table 2.

Independent Samples t-test for EFL undergraduate Students’ scores

Scores t df Sig (2 Mean
tailored) difference
Test1 Paper-and-Pencil 4565 148 000 -2.03347
Online
Test2 Paper-and-Pencil -5.792 148 000 -2.46733
Online

Based on the t-test results, we affirm that in module A, there is a strong, statistically significant
difference between paper-and-pencil and online EFL students’ performance. This fact confirms that the
online testing system presents better results, as seen in Table 1. In the following section, we compare
the results from Module B, presented in tables 3 and 4.

Module B
Table 3.
Descriptive Results - Year 2- EFL Students

Test Type Test Mean SD*
Test 1 8.38 3.70
Test 2 8.85 2.34
Test 1 8.63 3.36
Test 2 9.31 251
*SD = standard deviation

Paper-and-pencil

Online

Similar to results from Module A, in this Module, based on the data displayed in table 3,
participants performed better on online tests compared to paper-and-pencil tests. Looking at the two
testing systems, we can see that the average score for online tests are different from paper-and-pencil

testing format. This difference was higher in Test 2, while in Test 1, despite online tests presenting a
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slightly higher score, the findings suggest that the difference is not worth noting since the score are

almost similar.

Variability in scores measured by the SD was higher in Test 1 for both formats. Online tests had
consistently lower variability than paper-and-pencil tests, suggesting a more consistent performance
among participants in the online format. Added to this data are the minimum and maximum scores which
suggest that Test 1 had the lowest score in paper-and-pencil compared to online Test 1. However, in
Test 2, the online minimum dropped to 1.00, suggesting some participants faced challenges, possibly
technical or content-related. The maximum scores in all tests were below the 20-point maximum, with
online tests reaching 15.00 in Test 1 and 14.00 in Test 2. As noted in Module A results, in general, online
tests consistently showed higher averages in Module B, indicating possible benefits such as ease of use

or accessibility. The t-test was used to compare these testing systems as presented in Table 4.

Table 4.

Independent Samples t-test for EFL undergraduate Students’ scores

Scores t df Sig (2 Mean
tailored) difference
Test 1 Paper—ant_j—Pencn - 044 108 965 02727
Online
Test 2 Paper-and-Pencil
- -5.721 108 .000 -3.42000
Online

In module B, our results from Test 1 comparison suggest that there is no significant difference
between face-to-face and online results. The scores were almost identical for this test, suggesting that
the testing mode did not impact performance in this case. In contrast, from Test 2 comparison, a t-value
of -5.721 corresponds to a very smaller p-value. This result strongly suggests a significant difference

between paper-and-pencil and online test performance.

Overall, the t-test results from the four tests used in two modules indicate that three out of four
tests (-4.565, -5.792, -5.721) show a strong and statistically significant difference between paper-and-
pencil and online testing systems. One test (-0.044) shows no significant difference, suggesting that in

some cases, the testing mode might not matter.
Findings from the open-ended web-based Questionnaires

RQ2: What are the challenges faced by distance learning students in the two types of testing

systems utilised in a Mozambican higher education?

The first questions of our open-ended web questionnaire aimed to find answer for our second
research question. The focus was on online assessment, since responding to this question would give us
the idea they have about the paper-and-pencil testing system that was mostly used at the time we

collected data. Based on the participants’ responses, the following subthemes emerged:
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Time and cost-effective

The results reveal that the majority of students consider that the online testing system, compared
to paper-and-pencil tests, saves time and is cost-effective. The following participants’ extracts provide
a general picture of their perceptions regarding this theme:

P. 2: “Different from in-class tests, online can help the students to avoid traveling to Mocuba (the resource

centre location), because in my case, | live in Molocue and a return ticket from Molocue to Mocuba is

fifty hundred, without adding the costs associated with booking a room, and buying food. Online
assessment can reduce all these expenses.”

P. 1: “Online test is easy to do and fast, as well as it is economical.” ... “Online tests would help us save

money that we use for transport and the money that we pay for exams papers.”

P. 2: “The time that the online assessment were made available (at night), I did not have time.”

P. 15: “It saves a lot of money for students, e.g., I live in Niassa far from resource centre. It also saves

money for the University because in-person assessments need speciality tutors, transport, and papers used

during the test.”... “There are also costs involved with online assessment softwares.”
P. 3: “Students face many challenges such as computers and phones are very expensive to get them.”

In general our participants reported costs involved in both paper-and-pencil and online testing
systems for both students and university. For the university, they included costs involved with the online
assessment software, while for the students the participants reported costs involved with their traveling,
accommodation and additional budget when they are out of their villages, districts, cities or provinces
for the paper-and-pencil assessment. In contrast, in online testing they stated that the costs were
significantly low for them since they just needed internet, and appropriate computers or cellphone. As

they added, though computers and cell phones are expensive, they buy them once for the whole degree.
Flexibility, students’ comfort and promptly Feedback

When expressing the challenges participants face in DLA, many students stated that online
testing provided them with various advantages compared to in-person testing. Some of the challenges
experienced in paper-and-pencil testing which are minimised by the use of online testing include the
flexibility regarding where and when they can write tests and immediate feedback. They mentioned that
it was more comfortable writing the tests online than in-person, and they received immediate feedback

in online testing different from paper-and-pencil system. The following extracts illustrate these facts:

P. 15: “The students are able to do the assignment anywhere and anytime, multiple students can complete
the online assessment at the same time and have feedback about the test on time.”

P. 31: “The environment of performing test is selected by you, like performing listening music or watching
TV, performing in silence, etc.”

P. 35: “write the test at home and well relaxed at a good environment”

P. 27: “We went for distance course because of our incompatibility of time, and with online assessment
we do not have to worry with travels, we can do it in our own comfort.”

P. 18: “You do the test in some place alone, noiseless, and without any tutor to control you (because this
sometimes disturbs).”

P. 30: “They are easy to get the feedback assessment after writing the test, and also student get encouraged
to study more before he begins to write the test and sometimes we are given to write the second chance.”

As can be read in these extracts, the participants’ perspectives show that if online tests are
adopted there are many benefits for them. They can easily manage their time and they feel motivated

when getting feedback as soon as they finish their tests.
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The internet connectivity or coverage and test timing

Different from paper-and-pencil tests, the internet network system/coverage and its quality were
pointed out as one of the main common challenges and disadvantages in online testing in DLA, as
confirmed by most of the participants. As a result, once they open the test, the timer begins, and even if
the internet connection is lost, the system continues to count the time. The following extracts illustrate
our participants understanding regarding this theme:

P. 31: “Internet problems, and short time of availability.”

P. 15: “Technology is not always reliable, there might be connection or internet problems.”

P. 8: “Because of the reality of our country, mainly the part of network, it sometimes doesn’t help doing

online assessment.”

P. 36: “Daily, I was supposed to go to my workplace and back, a distance of nearly 30 Km to have access

to network coverage and platform.” [sic.]

P. 2: “The challenges I faced were: problem of network; lack of megabytes...”

P. 28: “It becomes difficult for me because I work in countryside and there is no network.”

P. 1: “Sometimes if the network is bad, then it becomes hard to do the online test.”

P. 6: “The tests start counting as the student opens it and when the network is down you automatically

fail.”
The respondents pointed out that it becomes difficult to overcome the chalenges when the issue

of the quality or availability of the Moodle platform is added, as stated by P. 36. The Moodle Learning
Management System (LMS) sometimes is not available at the time students need to write their tests. Our

participants reported having failed to do some tests due to this challenge.
Unavailability of electricity in remote areas

Working in places where there is no electricity makes it difficult to charge computers and cell
phones. Many students attending distance learning work in very remote areas, sometimes without access
to electricity, which affects them in accessing the distance learning platforms. They end up keeping all
the learning activities for the weekend when they travel to nearest villages. That is the reason why they
stated the following:

P. 35: “Students who live and work in the countryside don’t have electricity power to charge phones.”
P. 36: “In order to have access to electricity” this participant travelled a 30 Km distance daily.

P. 28: “Lecturer! Don’t give online tests during the week because most of students are working in the
bush.”

P. 10: “Most of us are working in the countryside.”

Based on our respondents, the fact that they spend the five weekdays in remote areas where

most of the time there is no electricity poses challenges for them to follow the online activities including

online tests.
ICT illiteracy or technology awareness as a challenge in online testing

Some students are not familiar with the use of technology when it comes to online testing, that
is, they face difficulties on how to manage computers and cell phones for distance learning activities:

P. 51: “I found big challenge, it was not possible to get in the platform, I tried many times but I did not
succeed.”

P. 2: “I got low mark on Test 1 because it was the first time that I faced online test, but I’m sure that the
next online test I will do my best.”

P. 15: “Another challenge is how to manage those devices because it needs some knowledge how to use
the devices.”
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P. 18: “Here in our country we are not really prepared in terms of technology, many students have lack
of computers and mobile phones as well.”
Data from our participants indicate that technological issues have had some negative impact on

students’ results when they wrote online tests. Such difficulties were not experienced when writing
paper-and-pencil tests. This indicates the need for further training for students on the use of distance
learning technological tools.

Test format as challenge or strength

The participants’ answers highlight both challenges and positive aspects related to the test
format and the type of questions. This was motivated by the fact that in online testing, they mostly
answered true/false and multiple choice questions. This fact can be found in the following excerts:

P. 2: “I found it easy because it was multiple choice.”

P. 18: “Sometimes the questions are not as clear as possible.”

P. 25: “The use of multiple questions and true or false make students lazy in terms of reading”.

P. 11: “The questions shoud be multiple choice or true / false.”

P. 12: “The students may get lazy due to this kind of test [online].”

As shown here, some participants viewed true/false and multiple-choice questions as an

advantage, considering them easier to answer. This contrasts with the paper-and-pencil format, where
they were often required to answer open-ended questions that involved writing. On the other hand, some
students believe that the question types used in online tests contribute to laziness. They argue that such
questions can be answered without reading the material, although this may not be the case.
Cheating in Distance Learning Assessment

Cheating was mentioned by some participants as a concern mainly in online testing. Since they
do the tests without any supervision of the tutors, the participants mentioned that some students are free
to check their books or other sources while writing the tests. For example, in the following extracts, the
participants express their perception regarding such practice:

P. 13: “Student writes without anyone’s supervision, he is free to consult certain sources related to the
subject in charge, as long he manages the timed time.”

P. 10: “It is easier to cheat looking back to the contents forgotten.”

P. 12: “Students may copy from the books.”

P. 21: “Checking books while writing online tests.”

P. 5: “No fraud [meaning cheating] available”.

While cheating can occur even in paper-and-pencil testing, it is often beyond the control of

tutors or lecturers in online testing, where students take the test in their own environment without any
supervision protocols. However, P. 5 statement contradicts most of the participants when he states that

in online testing, there is no possibility of cheating.
Strategies students use to minimise the assessment challenges

Having experienced the challenges reported in the last sections, we asked our participants the
strategies they adopted to overcome them. They explained that:

P. 26: “To overcome this network problem I used to climb a mountain even at night or midnight as well.”
P. 10: “We always get the top of the mountains to see forum, and online tasks.”

P. 15: “The solution to the problem (ICT illiteracy) is having lessons about how to manage a computer.”
P. 13: “T use to use the internet from another operator [or provider].”

P.19: “There was no way out to overcome network problems.”
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As revealed by our participants, some of the strategies included using different SIM cards from
various mobile operators to access the Internet. Another strategy mentioned was seeking out locations
with better network coverage. For instance, some would climb mountain while others would travel to
villages or cities during the weekend to have access to internet. Those with lack of ICT skills defended
the need to attend ICT lessons to be more familiar and prepared to handle the online activities which
include the tests. Some students, who face problems getting access to Moodle LMS, reported that they
interact with their classmates, and some tutors through WhatsApp and emails platforms so that they can

be informed about what is happening.

RQ3: What are the students’ preferences regarding the types of assessment systems utilised in
a higher education distance learning?

The second and third questions in our open-ended questionnaire provided data for the last
research question (RQ3). Based on the students’ answers, two subthemes emerged namely: (1) online

assessment, and (2) Paper-and-pencil and online testing.
Online Assessment

To discover students’ preferences and whether the online test could be used as the only means
to assess students in English language and other courses offered by the institution, we asked our
participants two questions. Our results reveal that the majority of the 78 participants (62.82%) prefer
and recommend the use of an online testing system due to its advantages. We present some of our
participants’ answers below:

P. 49: “English Course should use online assessment without any additional tests at the centre.”

P. 1: “It would be good if we only had online tests without any additional written test at resource centre.”
P. 9: “I recommend the university to use online tests only because it will help us to reduce the expenditure
we use for transport and accommodations.”

P. 42: “English course should use online tests because it is a distance course and it should be managed
through distance learning platforms.”

Other participants included the following comments:

P. 2: “I would like to ask for changes in the model of tests. Next year, only online assessment should be
used and forget written tests at the centre.”

P. 26: “I could recommend using only online tests because by doing this we could feel confidence, making
assessment online and only come for special tutorials and exams which have to be the way how they are
(face-to-face).” [sic.]

P. 11: “Everything can be done through online system.”

P. 20: “Although the network is bad, the online tests are still better way to assess distance learning
students.”

To support their position, the participants highlighted the reduction in costs, its role in

encouraging participants to study, and its potential to decrease the number of students absent from in-
person tests due to economic reasons. Moreover, participants understand that those enrolled in distance
education have decided to do so because they cannot attend face-to-face classes, therefore, every activity
in distance education should be conducted remotely using different technological tools. On the other
hand, a number of participants suggested that the introduction of online testing should be accompanied

by paper-and-pencil testing, as described in the following section.
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Paper-and-pencil and online testing should be used

Some participants (33.33%) advocated for the integration of both systems, specifically the use
of online testing alongside paper-and-pencil testing. This second group supported its position based on
the internet issues encountered during online tests, as well as the need to develop writing skills through
the open-ended questions included in tests administered at the centre, which encourage students to
engage in reading.

P. 6: “We need to be at the centre to write a formal test.”

P. 47: “1 would recommend in-person written tests and some online tests. Because if someone misses
online test, he/she can have marks from in-person test and vice-verse.” [sic.]

P. 29: “No! Because using only online tests could make students become lazy, so we must use both of the
ways of assessment.” [sic.]

P. 51: “Face-to-face assessment helps learners familiarize with the tutors, and we can not abandon the
traditional form of assessment immediately.”

P. 50: “Unfortunately we cannot use only online assessment because we could be facing a lot of
difficulties.”

P. 19: “Both tests are useful because they complement each other.”

P. 44: “Because it [online] could discourage many students in reading the modules.”

Although some students favoured the adoption of both testing systems, our results generally

indicate that most of the students prefer online testing system. Their preference is attributed not only to
the relatively higher scores achieved in this system but also to the lower costs associated with online
testing, as well as the more favourable testing environment it provides, including the absence of tutor

supervision.
Discussion
Insights from EFL students’ scores

The results of this study indicate differences in performance and variability between the paper-
and-pencil and online testing systems across both groups. Our general analysis suggests that online tests
resulted in higher average scores, indicating that students performed better overall in online tests and
experienced a wider range of outcomes, despite the institution’s practice of favouring paper-and-pencil
testing. In fact, when this study was conducted in 2019, the institution emphasised the paper-and-pencil
testing system, which contradicts the findings of this study, which indicate better results with online
testing. Moreover, these results challenge the conclusion of Backes and Cowan (2018), whose study
found that students achieved higher scores in paper-and-pencil exams, despite the widespread use of

online testing systems in most universities.

However, as described in the data presentation section, the lower minimum score for online tests
suggests that some participants faced more significant challenges with this format, which aligns with
the findings reported by Zubala et al. (2023). This is consistent with the observations of Hara and Kling
(1999) and Nyakuleha and Simengwa (2023), who noted that, despite the advantages of online testing
system, it also presented several challenges, including issues related to computer and technical

knowledge.
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While the differences may reflect factors such as ease of access, engagement with the online
format, or other test related variables (Kara et al., 2019; McNamara, 2000), the students’ better
performance in online testing system suggest that this system could be a more equitable and supportive
assessment option for learners in distance education due to its advantages (Suharsih & Wijayanti, 2021).
Therefore, online testing may offer higher performance potential to distance learning students, however
it may require addressing technical issues and ensuring that all participants can engage with the platform

effectively.
Insights from open-ended web-based Questionnaire

Our findings from open-ended questionnaire show that one of the major challenges students face
is related to internet coverage and availability when taking online tests. Therefore, these tests should be
scheduled on weekends to accommodate students who work in areas without internet access. In contrast,
the primary challenges reported with the paper-and-pencil testing system are the higher costs associated
with travelling to the resource centres, including accommodation and food. Our results align with other
similar studies whose conclusion pointed to the network and costs challenges in DLA (Alberto &
Tumbo, 2022; Lumbela, 2017; Nyakuleha and Simengwa, 2023; Suharsih & Wijayanti, 2021).
Therefore, similar to Lumbela (2017), our results revealed that using online testing would be a common

agreed solution to minimise such students’ higher costs.

In fact, compared to the paper-and-pencil testing system, the findings indicate that the
participants feel comfortable, motivated, and free as they write online tests since they can be answered
while they are anywhere, at any time, and without any supervision or control from the tutors. This
highlights the flexibility in online testing, which is not experienced in face-to-face testing (Souto
Romero et al., 2024; Suharsih & Wijayanti, 2021).

Furthermore, online testing allows students to get automatic feedback right after finishing
writing the test. Thus, reducing the feedback waiting time experienced when they write paper-and-pencil
tests. This finding corroborates Pingol (2022) as well as Qafzezi and Kadi’s (2023) results regarding the

feedback aspect.

The findings from this study also show that sometimes more than one attempt is allowed in
online testing, motivating students to study more before their second attempt — a practice rarely observed
in the paper-and-pencil testing system. Moreover, online testing ensures greater confidentiality of
results, as only the student and lecturer have access to the marks. On the contrary, paper-and-pencil tests
lack this level of privacy since, after grading, lecturers send the tests to resource centres. Other staff (the
resource center managers and local tutors) receive them and wait until students come back for future in-
person activities and deliver the tests, contributing not only to lack of privacy but also to delayed
feedback (Hara and Kling, 1999; Nyakuleha & Simengwa, 2023).
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Regarding the scheduling of online tests, our results suggest that these assessments should not
be scheduled for evenings or nights, nor should they coincide with the same weekend that students are
taking paper-and-pencil tests at the centre. Additionally, in terms of question types, closed questions,
such as multiple-choice and true/false - were reported to be easier for students.

This study also identified the lack of electricity in remote areas as a significant challenge for
some students. Added to this issue is the ICT illiteracy, where some students lack the technological skills
necessary to deal with distance learning tools. Many scholars have concluded that familiarity with ICT
impacts students’ performance in online testing (Alberto & Tumbo, 2022; Nyakuleha & Simengwa,
2023; Zubala et al., 2023).

Cheating was mentioned as a major challenge, mainly in online testing, where no specific
measures are in place to minimise it. In contrast, in paper-and-pencil format, speciality tutors are sent to
resource centres to control and supervise students writing tests, thereby reducing the likelihood of
cheating. Similarly, Afacan Adanir et al. (2020) and Guangul et al. (2020) highlighted that students are
more prone to dishonest behaviour during online assessments. To address this problem Babitha et al.

(2022) suggested the use of “Al-based exams and Al proctoring capabilities” (p. 2462).

The strategies students use to overcome the challenges they encounter reinforce and validate
theories emphasizing the importance of placing students at the centre of distance learning. This supports
Gyamfi et al. (2019) view, which defends that online learning empowers students to take full control of
their learning process, including planning, monitoring, and assessing their progress. Indeed, students are
primarily responsible for identifying solutions to the assessment challenges experienced in distance

learning environments.

The results revealed that most students prefer the online testing system. This preference is
attributed to numerous advantages associated with this testing system. Similar findings were reported in
recent studies by Afacan Adanir et al. (2020) and Cross et al. (2023), where participants also favoured
online testing. However, this contrasts with the findings of Elfirdoussi et al. (2020), who concluded that

their participants preferred in-person learning over online learning.

Suming up, our findings are parallel to previous studies indicating that time, costs involved,
internet availability and quality, Moodle LMS among other factors should be considered when

determining which testing system to adopt in DLA.
Conclusion

This study explored the challenges faced by higher education students in distance learning
assessment (DLA) and their preferences regarding testing systems. The findings from the students’
scores revealed that there were significant statistical differences between paper-and-pencil and online
tests scores. A better performance was found in online tests. Despite positive results these participants

obtained in online testing system, EFL distance learning students experienced several key challenges in
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both assessment systems. Internet connectivity issues was the most challenging aspect that almost all
participants reported. In addition, time and cost-effectiveness emerged as significant factors, with online
testing offering more efficient solutions in DLA compared to traditional methods. Flexibility and
comfort were also highlighted, suggesting that students value the ability to take tests in familiar
environments. However, technical challenges such as lack of electricity in remote areas, and ICT
illiteracy posed significant barriers for some students. The study also revealed concerns about the test
format, availability of the Moodle Learning Management System, and the potential for cheating in online

environments.

Despite these challenges, the general preference for online testing systems among students
highlights the perceived benefits of this testing system. The advantages of online testing, including
increased flexibility and immediate feedback, appear to surpass the drawbacks for many students. This
preference suggests a shift in student expectations and highlights the need for educational institutions to
adapt their assessment strategies. Distance learning continues to grow in importance, therefore, there is
a need of addressing the identified challenges and maximise the benefits of online testing. Educational
institutions and policymakers should consider these findings when developing future assessment
strategies. For instance, if online tests are to be implemented for distance education, scheduling them on
weekends should be considered to help students working in remote areas, allowing them to travel to
nearby locations with internet access. In fact, in lign with these results, the use of online testing should
be encouraged, accompanied by comprehensive ICT training for students to reduce related challenges.
This can be achieved through investments in improved distance learning infrastructure, stronger student
support systems, and more secure and reliable online testing platforms to enhance the overall learning

experience.
Limitations and future research

This study acknowledges several limitations. Regarding the methodology used, the tests utilised
measured similar or identical content within the same year, but they differed in format and question
types across the two assessment systems. This discrepancy may have marginally influenced the obtained
results. Consequently, in the future, similar research should utilise consistent question types across both
testing systems. Furthermore, this study’s scope was limited to first- and second-year EFL students
majoring in ELT. Other studies should include students from other academic years and disciplines.
Future research should focus on developing strategies to mitigate technical challenges, improve digital
literacy among students, and assess the effectiveness and integrity of online assessment methods in
distance learning environments. Longitudinal studies should be conducted to explore the role of
technological advancements, such as Al proctoring, in addressing identified challenges, warranting
further investigation. Additionally, research should focus on student-tutor interactions in chats and
forums, and the quality of learning materials presented on digital platforms. Lastly, it is recognized that

numerous factors may have changed since the data collection period; therefore, a follow-up study should
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be conducted to analyze any changes or to determine whether the institutions and lecturers’ practices

remain consistent.
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Abstract

This study aims to determine the attitudes of women who experienced the earthquake in Kahramanmaras,
Turkey, towards breastfeeding and the psychosocial effects of the earthquake. In this qualitative study, in-depth
interviews were conducted with 10 women who were breastfeeding their babies. The data were collected from
individuals who experienced the February 6, 2023, earthquake between May 30 and July 30, 2023, through an
online semi-structured interview form. The data collected were analyzed using the content analysis method, and
the stages of creating codes, categories, and themes were systematically followed throughout this process. As a
result of the interviews, three main categories were identified: the category of experiences during the earthquake,
the category of baby care and breastfeeding, and the category of long-term effects experienced after the earthquake.
The participants exhibited emotional responses such as fear, panic, and helplessness during the earthquake. After
the earthquake, they experienced issues such as a decrease in milk production, hygiene problems, difficulties in
accessing supplementary foods for their children, and weight loss. Additionally, sleep problems and earthquake-
related anxiety were common. The importance of solidarity and the need for social support among mothers were
emphasized. These findings emphasize that the care of women who experienced the Kahramanmaras earthquake
was affected after emotional trauma and that solidarity and social support are of vital importance in such
emergencies.
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Emzirme ve Dogal Afetler: Kahramanmaras Depremi Sonrasinda
Kadinlarin Emzirmeye Yonelik Tutumlari ve Depremin Psikososyal
Etkileri: Nitel Bir Arastirma

Oz
Bu ¢aligmanin amact, Tiirkiye'nin Kahramanmaras ilinde meydana gelen depremi yagsamis olan kadinlarin
emzirmeye yonelik tutumlarini ve depremin psikososyal etkilerini belirlemektir. Bu nitel arastirmada,
derinlemesine goriisme yontemi kullanilarak bebegini emziren 10 kadmnla goriisme gergeklestirilmistir.
Calismanin verileri, 6 Subat 2023 depremini deneyimlemis bireylerden, 30 Mayis-30 Temmuz 2023 tarihleri
arasinda ¢evrim i¢i ortamda yar1 yapilandirilmis gériigme formu araciligtyla toplanmistir. Elde edilen veriler, igerik
analizi yontemiyle degerlendirilmis; bu siirecte kodlarm, kategorilerin ve temalarin olusturulmasima yonelik
asamalar izlenmistir. Yapilan goriismeler sonrasinda 3 ana kategori belirlenmistir: bunlar; deprem sirasinda
yasanan deneyimler kategorisi, bebek bakimi ve emzirme kategorisi ve deprem sonrasi yasanan uzun vadeli etkiler
kategorisidir. Katilimcilar deprem sirasinda korku, panik ve caresizlik gibi duygusal tepkiler sergilemistir. Deprem
sonrasinda ise siit iiretiminde azalma, hijyen sorunlari, gocuklarinin ek gidalara erisimindeki zorluklar ve kilo
kaybi1 gibi problemler yasamiglardir. Ayrica, uyku problemleri ve depremle iliskili kaygilar yaygindir. Annelerin
dayanigma ve sosyal destek ihtiyacina vurgu yapilmistir. Bu bulgular, Kahramanmaras depremini yasayan
kadmlarin, duygusal travma sonrasi bebek bakiminin etkilendigini ve bu tiir acil durumlarda dayanisma ve sosyal

destegin hayati bir 6neme sahip oldugunu vurgulamaktadir.

Anahtar Kelimeler: Emzirme, tutum, deprem, nitel ¢alisma, kadin, deneyim
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Introduction

Natural disasters are defined as events, whether human-made or natural, such as earthquakes,
floods, and epidemic diseases, that lead to loss of life, pain, suffering, and significant material damage
for people (Giusti, 2022). Among natural disasters, earthquakes are one of the deadliest in terms of
humanitarian and economic losses due to their unpredictability and destructive effects (Centre for
Research, 2020). Turkey is located on the Mediterranean-Alpine-Himalayan earthquake belt. One-fifth
of the world's earthquakes occur along this belt (Kundak & Kadioglu, 2011). Due to its location, Turkey
is among the regions with intense seismic activity, dominated by orogenic belts and volcanism. There
is no place in Turkey where earthquakes are not felt; however, the majority of them are harmless
(Ozdogan, 1993).

Many cities in our country are at risk of exposure to one or more natural disasters. In Turkey,
earthquakes are the most frequently experienced natural disasters in terms of the number of people
affected and the number of damaged settlements. When natural disasters in our country are examined,

58% of disaster victims consist of individuals affected by earthquakes (Altun, 2018).

The earthquake, with a magnitude of 7.7, which occurred on February 6, 2023, had its epicenter
in the Pazarcik district of Kahramanmaras and affected 11 provinces, is one of the largest earthquakes
in Turkey and the world in the past 100 years. Nine minutes later, a second earthquake with a magnitude
of 6.4 with the epicenter in Gaziantep occurred, and nine hours later, a third earthquake disaster with a
magnitude of 7.6 struck the Elbistan district of Kahramanmarag in the same region. Following the main
earthquakes in the region, numerous aftershocks occurred, and these aftershocks are still ongoing
(Kipay, 2023). According to a news report published on the Anadolu Agency website, based on
information obtained from the General Directorate of Public Health, 4,627 babies were born within 10
days in the provinces affected by the Kahramanmaras-centered earthquakes, starting from the first day
of the disaster (Anadolu Agency, 2023; Ministry of Health, 2023).

Major disasters, particularly earthquakes, not only cause physical destruction but also create
significant challenges in accessing essential healthcare services, especially for infants and their mothers.
During the post-disaster emergency response phase, women face various reproductive health issues such
as pregnancy, birth complications, and breastfeeding challenges (DeYoung and Suji, 2018). The
inability to meet basic health needs, such as access to shelter and clean water, can severely impact the
health of mothers and infants for months or even years (Brunson, 2017). Inadequate nutrition, the need
for assistance with baby care, breastfeeding, and diaper changing further exacerbate parents' concerns
(Suzuki, 2022). In this process, breastfeeding plays a vital role in ensuring infants' survival and healthy
development (Vilar-Compte et al., 2021). Breastmilk has a unique composition designed to meet infants'
essential needs, providing protection against infections with its rich antibody and nutrient content
(Scime, 2017). The World Health Organization (WHQ) recommends exclusive breastfeeding for the

first 6 months, followed by the introduction of appropriate complementary foods, while continuing
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breastfeeding until at least 2 years of age (WHO, 2003). In this context, promoting and supporting
breastfeeding practices during disaster periods emerges as a vital necessity for ensuring the healthy

growth and development of infants (Gercek Oter et al., 2021).

The challenges women face during natural disasters and the specific needs of infant care can
affect the overall health and well-being of society. Therefore, the present study will contribute to current
understanding of the measures that need to be taken to protect the health of mothers and infants in the

post-disaster period.
Research Questions
1. What are women's emotional experiences and responses during an earthquake?
2. How has the earthquake affected mothers' baby care and breastfeeding processes?

3. What are the psychosocial problems experienced by mothers after an earthquake, and what

coping mechanisms do they use to deal with these issues?
Method
Research Design

This study is a descriptive qualitative research design conducted using the in-depth interview
method. Qualitative researchers often use in-depth interviews or participant observation to provide a
detailed portrayal of the population they study (Clair &Wasserman, 2007). This design was chosen
because it offers a high degree of flexibility in describing a new phenomenon (event or experience) from
the participants' perspective, providing rich data and detailing their experiences (Yildirnm & Simsek,

2016).
Research Context

The research was conducted with breastfeeding women living in the earthquake-affected regions
of Malatya, Hatay, and Diyarbakir in Turkey between 30.05.2023 and 30.07.2023.

Participants

The population of the study consisted of all breastfeeding mothers who experienced the
Kahramanmaras earthquake. The study was conducted with women who agreed to participate, using a
purposeful sampling method followed by a snowball sampling method (Patton, 1987). The sample size
was reached using the snowball sampling method by contacting individuals who had experienced the
earthquake and their acquaintances. Efforts were made to ensure diversity in the sample, with
participants from various socio-economic backgrounds, age groups, and educational levels included in
the study. In this study, a semi-structured interview technique, one of the individual interview types,
was used for data collection semi-structured interviews are considered the most suitable method for

collecting data on others' thoughts and perceptions and capturing the diversity and differences between
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participants' viewpoints (Ocal, 2007). Participants were informed about the study, and individuals who
voluntarily agreed to participate were asked to refer to other individuals they knew. Data was collected
through individual in-depth interviews (lasting at least 45-60 minutes) conducted online (via
WhatsApp). While one researcher conducted the interviews, the other researcher took notes on the
participants' responses and their reactions to the questions (e.g., facial expressions). Additionally, the
interviews were recorded to prevent data loss. As the study was planned as qualitative research, the
sample size was considered complete and the study was concluded when it was determined that the
responses from the participants began to repeat, and no further data could be obtained. Conceptually,
saturation indicates that the data collection process can be concluded when no further in-depth
understanding can be developed regarding the phenomenon being studied based on the already collected
and analyzed data (Yang et al., 2022). At the beginning of the interviews, verbal consent was obtained

from the participants regarding the recording of the audio.
Inclusion criteria for the study
Agreeing to participate in the study
Having experienced the February 6 earthquake
Being a breastfeeding mother
Exclusion criteria for the study
Failing to answer the questions and abandoning the study midway
Having any barriers to communication
Not using the internet
Data Collection Tools

The study data were collected by using a "Personal Information Form" and a “Semi-Structured

Interview Form.”
Personal Information Form

This form, prepared by researchers by reviewing the literature, includes 10 items addressing the

sociodemographic characteristics of women.
Semi-Structured Interview Form

The semi-structured interview form consists of 6 open-ended questions designed to address
women's breastfeeding status, their experiences with breastfeeding during the earthquake, and their
attitudes toward breastfeeding. These questions are related to the Earthquake Moment and Initial
Reactions, Health Status and Hospitalization, Food Supply and Nutrition, Challenges in Breastfeeding,
Your Baby's Weight Gain, and Psychosocial Support. The content of the form was prepared based on

expert opinions in the relevant field. During this process, consultations were conducted with 2 public
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health academics, 2 midwifery academics, and 1 obstetrician. The selection of experts was made with
careful consideration of their experience and knowledge in the fields of women's health, public health,
and breastfeeding. These experts made significant contributions to the validity and reliability of the
form, providing feedback on the scope and nature of the questions. This consulting process was
conducted to enhance the content accuracy of the form and to collect in-depth data on women's
breastfeeding experiences after the earthquake.

Ethical Statement

All necessary permissions were taken from the Non-interventional Clinical Research Ethics
Committee of the relevant university to conduct the study (Decision No: 2023/1407093/16.05.2023)
(see Appendix-1). It was clarified that a recorder would be used during the interviews. Confidentiality
of participants' identity and sound records was guaranteed. Written (e-mail) and verbal consent were

obtained from the participants.
Data Collection

Research data were collected by using the individual interview method with a semi-structured
interview form. During the interviews, the depth of the conversation was increased based on the answers
received and the flow of the interview, starting from predetermined questions. Data were collected from
breastfeeding women living in earthquake-prone areas of Turkey between 30.05.2023 and 30.07.2023.
Each interview lasted approximately. 30-45 minutes. A voice recording device was used to record the
data during the interviews, and observation notes were taken by the researcher. Data was collected using
the semi-structured interview form and the individual interview method. For increased reliability, the
study adhered to the international COREQ checklist (consolidated criteria for reporting qualitative
studies) during data collection and report preparation (Tong, 2007). Specifically, the study ensured
transparency in areas such as participant recruitment, data collection procedures, and data analysis,

aligning with the COREQ standards to provide a clear and rigorous account of the research process.
Data Analysis

Participants’ socio-demographic data were analyzed in terms of numbers and percentages,

mean, and standard deviation.

Content analysis was performed to analyze the semi-structured interview data. The data were
organized into similar concepts and themes, and the findings were interpreted to enhance the readers'

understanding. This analysis followed a four-stage process:

Coding the Data: The researchers examined the collected information and attempted to identify
the conceptual meanings behind participants' statements. The coding process was performed by
considering the purpose of the research and conceptual framework, with the data being categorized
according to the concepts identified during the analysis. The coding was carried out manually, and to

ensure the reliability of the analysis, three researchers independently reviewed and coded the data. Any
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discrepancies were resolved through discussion, which enhanced the consistency and trustworthiness of
the analysis. This collaborative approach was crucial in maintaining inter-rater reliability and ensuring
a robust analysis.

Identification of Themes: Based on the identified codes, the researchers categorized the data
under specific themes. During this process, the researchers ensured that meaningful categories were

formed, and similar concepts were grouped under the same theme.

Organizing and Labeling Data Based on Codes and Themes: During the stages of coding and
theme identification, direct quotes reflecting the participants' views, thoughts, and suggestions were used
without introducing the researchers' opinions or interpretations (Celik & Dalfidan, 2022). To facilitate
the identification of interviewees, each participant was assigned a unique code (e.g., K1 for participant
1).

Interpretation of findings: In this final stage, the researchers examined the coded data and the
identified themes to derive meaningful insights. The aim was to interpret the underlying meanings
behind the responses and explore how they aligned with the research questions. This section serves to
connect the data analysis with the broader conclusions drawn from the study, providing context for the

findings and ensuring that the research outcomes are meaningful and relevant (Creswell & Poth, 2018).
Findings

During the earthquake (6 February 2023), interviews were conducted with ten breastfeeding
women approximately 3-5 months after the emergency. They were all affected by the earthquake and

had to evacuate their homes.

The mean age of the women was 32.80 years. Four women reported having spontaneous vaginal
births, whereas six women stated that they had cesarean section. "When examining the locations where
participants were during the earthquake, 3 were located in Malatya, 3 in Antakya, Hatay, 2 in Iskenderun,
Hatay, 1 in Yayladagi, Hatay, and 1 in Diyarbakir. The average age of the babies during the earthquake
was 6.00 months, and their current average age at the moment of interviews was 10.00 months. The
average pre-earthquake weight of babies was 6.50 kg, and their current average weight at the moment

of interviews was 8.62 kg.

Table 1.
Categories of experiences during and right after the earthquake
Theme Code Participants
Fear K1, K2, K5, K6, K7, K8, K9
Emotions Shock/Panic K3, K5, K7, K8
Indecision K4, K10
Helplessness K1, K3, K5, K6, K7, K8, K9
Search for Fundamental needs K1, K2, K3, K4, K5, K7, K8, K9
Security Protection of the baby K1, K3, K6, K8, K9
Disaster’s Destruction and loss of house K4, K6
effects

Negative effects of environmental factors K1, K3, K4, K5, K7, K8, K10
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Category 1. “Experiences During the Earthquake” (Table 1): The experiences during the
earthquake include the participants' emotional experiences, their search for safety, and the effects of the
earthquake.

Emotions

In the theme constructed based on the participants’ expressions, the code “fear” is the most
frequently expressed one and it ranks at the top. In this code, one participant used the following
statements: “The fear we felt was indescribable, really; at that moment, I thought we were going to die”
(K6).

Some participants stated that they felt an important shock and were disoriented. In the code
“shock and panic”, one participant made the following statements:

“We woke up with an incredible quake. I immediately took my baby from the crib and told my husband
that it was an earthquake. My husband said we needed to get out of the house immediately. I couldn’t get
up; my knees gave way, and I couldn’t stand. Then, he took our child from my lap and went to the entrance
of the door, saying ‘Hurry up, we need to hold on’. I couldn’t hold on anymore; I couldn’t even walk. My
husband kept holding me from both sides. And he had our child in his arms, yelling at me, saying we need
to get out!” (K3).

Two participants emphasized that they were uncertain about whether to go outside immediately

after the earthquake. One participant stated:

“When I first felt the earthquake, I thought it was mild because earthquakes happen all the time in Malatya,
so I thought it was only one of them, and I wasn’t scared at first. My husband was very scared. After that,
I saw that everyone had gone outside, and | was the only one left. I got my child ready, and then I went
outside” (K10).

Some participants’ expressions in the code “helplessness” are as follows:

“People trapped in the wreckage were screaming, their cries for help could be heard, but we couldn’t do
anything. We were already in a very difficult situation ourselves. We couldn’t even
talk...paused...crying... | mean, it was like doomsday everywhere. Everyone was outside; it was like
doomsday out there. We could hear voices from under the wreckage, but we couldn’t do anything. My
husband gave water to our child...that’s it” (K1).

“After the earthquake, we continued to stay in our house. Our baby was sick and had a fever. We felt very
helpless. It was already cold outside, and it would have been even worse outside, so we stayed inside. Our
baby’s fever was high, and pharmacies didn’t open after the first earthquake. So, we went upstairs to get
medicines and things. We were caught in the second earthquake at that time” (K6).

Search for Security

Some participants’ expressions related to meeting basic needs are as follows:

“My husband was going back and forth to the center, and he provided for our needs. Aid was coming in.
Besides, all the markets were looted. | mean, we tried to get things from the aid centers as much as
possible. Everything was there in the house we went to. We tried to eat there” (K1).

“To meet our needs, we did something in the early days. All the markets in Antakya were destroyed and
looted; everything was scattered on the ground. We used to go into those markets. Even in the markets,
we couldn’t find much; things like diapers, wet wipes, and such” (K4).

Five participants stated that they first tried to protect their babies during the earthquake. Some

participants’ statements are as follows:

“We thought our house was collapsing, and we wouldn’t survive. Our only concern was to protect our
child. The earthquake lasted a very long time” (K8).
“I was scared and alone; my husband was on duty. I just covered my son and waited like that, waiting for
the earthquake to pass” (K9).

Effects of Disaster
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Two participants mentioned that their homes collapsed during the earthquake. One participant’s
statement is as follows:

“At that time, we were not in our house in Antakya. So, it’s a good thing we went to Yayladagi that night.

This place also shook like a cradle, but there was no destruction here. Our house in Antakya collapsed”
(K4).
In the code “negative impact of environmental factors”, participants mentioned being affected

by factors such as cold weather, rain, and power outages. One participant’s statement is as follows:

“The electricity went out, and it was already raining heavily outside. The outside was quite scary, you

know” (K4).
Table 2.
Baby care and breastfeeding category
Theme Code Participants
Heating K3, K5, K8, K10
Fundamen Shelter K1, K2, K3, K5, K7, K9
tal Needs Sleep K1,K4
Diapers K1, K3, K4, K5
Breastfeeding K1, K5, K7, K8
Complementary food K1, K6, K5, K8
Nutrition Baby Formula K2, K5, K7
Reduction/Cease of Milk Formation K1, K2, K3, K5, K6, K7, K8,
K9, K10
Decrease/Stop of Gaining Weight K5, K6, K7, K8, K9

Category 2. “Baby Care and Breastfeeding” (Table 2): The experiences related to the
category of baby care and breastfeeding include the participants' experiences with feeding and basic
needs.

Fundamental Needs

While five participants stated that they had difficulty with heating, one participant made the

following statement in the code “heating”:

“During the time we stayed in the tent, there was no electricity, and it was very cold. I tried to warm our
child by putting hot water on the stove and using its steam” (K1).
Most participants mentioned seeking a safe place for shelter and considered this process one of

the most challenging situations. In the code “shelter”, some participants’ statements are as follows:

“We stayed outside until sunrise, then we got into the car. Around seven in the morning, if [ remember
correctly, my husband’s aunt had a detached house in the highlands, so we went there. I stayed there for
almost a week. After that, | returned to Konya. In Konya, a house was arranged for us by a generous
person” (K1).

“Our car didn’t have a place where we could stay inside. So, we just took our food and ate outside. Then,
we set up a tent. There was an empty space on the side of our house, and we set up a tent there. We stayed
in a tent for almost 1.5 months and spent the nights there. We would just come and get our meals in the
daytime and then go back” (K1).

In the code “sleep”, one participant’s statement is as follows:

“My 2-year-old son used to wake up a lot at night, crying. | was really scared that night. The baby didn’t
feel anything; he cried a little, but he didn’t feel much. My older son felt it a lot” (K1).
In the code “diapers”, participants emphasized the difficulties they experienced. In this code,

some participants’ statements are as follows:
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“We entered the house after the earthquake, which happened at around 1 AM. We were in the car before

that. We went in to get the babies’ necessities” (K1).

“Then the aid trucks started coming, and they brought diapers, wet wipes, and such Alhamdulillah.” (K1).
Nutrition

Four participants stated that they had difficulty finding a safe place for breastfeeding. One
participant’s statements are as follows:

“Breastfeeding was already the biggest problem for me because my baby was born prematurely, so he
wasn’t breastfeeding well, and when the earthquake happened, and we were stuck outside, it became even
more difficult for me” (K7).

Four participants expressed that they had difficulty accessing complementary food. In this code,

one participant’s statements are as follows:

“In the beginning, we had trouble finding food for both me and my baby. Then, when aid started coming
in, I began to give my baby complementary food; otherwise, it seemed impossible with just my milk”
(K8).

Some mothers mentioned that they had to start using formula milk because their breastmilk

decreased or stopped due to the fear experienced by mothers after the earthquake. One participant’s
statements are as follows:

“I didn’t have much milk, and the child didn’t want to breastfeed. I had no choice but to use formula milk.
It was hard for him to consume the formula too. I gave him complementary food and managed somehow”
(K5).

Except for one participant, all others mentioned that their breastmilk decreased or stopped. Some

participants’ statements are as follows:

“My milk stopped during the earthquake, and of course, I had a lot of trouble until my milk came back. I
could feel that my baby wasn’t satisfied, and it made me really sad” (K5).

“I used to breastfeed. But then, one breast stopped producing milk. Now, I’'m breastfeeding from one
breast. At that time, one breast stopped producing milk, and the other one reduced. | thought about starting
formula and then solved it with complementary food later, improving my own nutrition, etc., but it was
never the same as before” (K9).

In the code “decrease or stop in weight gain”, some participants’ statements are as follows:

“My baby’s weight gain stopped, and it even started to drop because, previously, I was giving
complementary food alongside breastfeeding. During the earthquake, my milk stopped, and my baby
wasn’t taking the complementary food well either. He was already born with low weight, and this
earthquake made our lives even more difficult” (K5).

“I take him to the health center now, and he hasn’t gained even a kilo in 2 months. Unfortunately, his
weight gain and development are not going well” (K7).

Table 3.
The long-term effects of the earthquake fall under the category
Theme Code Participants
Earthquake anxiety K1, K2, K4, K5, K6, K7, K8,
Psvehologi K9, K10
Sychologic g I K2, K5, K6, K7, K8, K9, K1
al Effects Sleep problems , K5, K6, K7, K8, K9, K10
Fear of not being able to protect her baby K1, K6, K9, K10
Solidarity K1, K3, K6, K7
Social
Solidarity Psychosocial support K1, K2, K3, K4, K5, K7, K8,

K9, K10
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Category 3. “Long-Term Effects of Earthquakes” (Table 3): The long-term effects after the
earthquake include the participants' psychological effects and social solidarity.
Psychological Effects

Experiencing an earthquake triggered concerns among most participants that another earthquake
might occur. Some participants expressed their thoughts as follows:

“In the beginning, it felt like chandeliers were swaying at night, and I couldn’t get rid of the fear that there
might be another earthquake” (K5).

“I still can’t get rid of the feeling that another earthquake might happen at any moment. When something
shakes, it feels like an earthquake is happening to me” (K8).

Seven participants mentioned experiencing sleep problems for an extended period after the

earthquake. They had difficulty falling asleep or frequently woke up during the night. The statements of
one participant are as follows:

“I had sleep problems for a long time. I can say it’s still ongoing. For example, at night, when it becomes
very quiet, when it rains, it reminds me of that night. I can’t help but feel anxious, unwilling to sleep, I
mean, there’s a fear, whether I want it or not” (K2).
In the code “fear of not being able to protect the baby”, one participant’s statement is as follows: “I kept
thinking that something would happen constantly, aftershocks would come, and if I had to take the child”
(K9).

Social Solidarity

Some participants emphasized the importance of solidarity during this period. One participant’s
statement is as follows:

“Right now, we are staying at a benefactor’s house. Our in-laws brought us here; we came together. We
are currently residing here” (K1).
Almost all participants expressed the need for professional psychosocial support during this

period. But, unfortunately, none of them received any support for various reasons. One participant
statements are as follows:

“I didn’t receive psychosocial support. I wish I could have received it, especially help with solving my
baby’s breastfeeding problem. I was really desperate; it would have been so nice if someone had reached
out to me. I don’t know where or how I could have reached out. So, I didn’t get any support, I mean any
kind of support” (K7).
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Figure 1.
Problems women experience after the earthquake
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Discussion

Even though the basic needs of pregnant and breastfeeding women largely overlap with the
needs of the general population, they also have specific requirements that need to be considered during
emergency interventions (Giusti et al., 2022). Women, children, and infants are the most at-risk and

affected groups in any disaster or emergency (Gergek Oter et al., 2021).

In the present study, carried out by aiming to determine the emotional experiences of women
and their attitudes toward breastfeeding during the centered in Kahramanmaras earthquake in Turkey,
participants reported experiencing fear, shock, indecision, and helplessness during the earthquake.
Immediately after the earthquake, they made efforts to meet their basic needs and protect their babies
and mentioned that environmental factors such as rain and cold made people’s lives even more
challenging. Many studies have reported the adverse effects of natural disasters on the physical and
psychological health of women (Fatema et al., 2019; Hawkins et al., 2019; Kipay, 2023). One of the
individuals interviewed in this study expressed her fear and said “The earthquake lasted quite a long
time. It started slowly. I thought it would stop, I thought it would stop, but it didn’t; it kept getting
stronger. We already know the rest. It’s hard to even talk about it. I was really scared even while telling
it” (K8). As the present research findings indicate, early-stage mental health problems are characterized

by shock, anxiety, and sleep disorders (Fatema et al., 2019; Kipay, 2023; Ren et al., 2014).

Other primary concerns, supported by the present study’s results, involve individuals losing
their homes, being displaced, and moving to other temporary housing solutions (Brunson, 2017). One

participant expressed, “They said our house had minor damage, but for us, it’s too damaged, so we can’t
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enter our house. The stairs collapsed. We can’t stay in the container. The container is made of iron, so
it’s too hot. During the day, I go to the mall or somewhere cool, and in the evenings, we come back to
the container to sleep, you know” (K3). In such situations, particularly the pregnant and breastfeeding
women face challenges related to their circumstances. Consistent with the literature, families that were
not provided with temporary shelter or tents in a timely manner had to live in limited safe spaces. This
increased the vulnerability of displaced mothers and posed difficulties in breastfeeding. Previous studies
showed that disasters increase women’s vulnerability and negatively affect their preparedness and
capacity to fulfill childcare responsibilities, including breastfeeding (Grown et al., 2016; Hirani et al.,
2021). While the earthquake itself is the most significant source of stress, the aftershocks, poor
sanitation, lack of access to healthcare, and inadequate care, together with an increase in inappropriate
health behaviors, injuries, and housing problems, are additional sources of intense psychosocial stress
(Fatema et al., 2019; Kipay, 2023; Ren et al., 2014).

The endangerment of children’s health is one of the severe consequences of natural disasters.
Child diseases and deaths increase due to displacement and inadequate nutrition caused by disasters. As
can be seen in the literature, it is inevitable that the prevalence of breastfeeding decreases during
disasters and it leads to increased childhood malnutrition (Grubesic & Durbin, 2022; Hirani & Kenner,
2011; Hirani et al., 2019). During natural disasters, breastfeeding-related challenges are observed
anywhere around the world, but they are particularly problematic in low- and middle-income countries.
A study carried out after the 2010 earthquake disaster in Haiti reported malnutrition and developmental
delays due to the use of alternative foods instead of breast milk; participants described their babies’
weight gain as slowing down, stopping, and declining, saying, “My baby’s weight gain stopped, and it
even started to drop” (K5). “I now take him to the health center, but he didn’t gain even 1 kilogram in
two months. Unfortunately, their weight gain and development are not good” (K7). “The child’s weight
gain suddenly stopped. The child became very thin” (K8). Since breast milk contains many beneficial
bioactive substances, it is the preferred and safest way to feed babies during disasters and displacement
(Branca & Schultink, 2016; WHO 2016). Despite the benefits of breastfeeding, inappropriate infant
feeding practices are reported during disasters, displacement, and the placement of displaced

communities in disaster relief camps (Branca & Schultink, 2016).

Examining the literature, it was reported that mothers who have been displaced in disaster relief
camps are at risk of discontinuing breastfeeding (Carothers & Gribble, 2014; Eidelman, 2013; Hirani &
Kenner, 2011). Conditions directly and indirectly affecting the breastfeeding practices of these women
include inadequate and unfair distribution of free infant formula, irregular distribution of baby supplies,
lack of safe spaces for breastfeeding, lack of breastfeeding counseling facilities or difficulties in access,
misconceptions about breastfeeding, gender-based restrictions, and maternal health risks. The lack of
privacy or an environment unsuitable for breastfeeding, limited fluid and food intake for mothers in an
environment without privacy or an environment unsuitable for breastfeeding, as well as other factors

such as stress, fatigue, and often time constraints due to constant movement, have also limited
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breastfeeding capabilities (Bukhari et al., 2017; Codjia et al., 2018). Participants in this regard have
expressed similar statements. Some of these are as follows: “I tried to breastfeed in the car (K1). “It was

very difficult to breastfeed in the tent, in the car. There were moments when I couldn’t breastfeed” (K8).

Mothers, who choose to breastfeed during disasters, realized that displacement creates
additional challenges. Finding comfortable, private spaces and time for breastfeeding was difficult.
Stress and disruption of daily routines created new challenges for breastfeeding women. Displacement,
along with the loss of health and social infrastructure, often led to the breakdown of family and friend
networks that typically support breastfeeding mothers (Hwang et al., 2021). During disasters, mothers’
breastfeeding problems include the inability to produce sufficient and quality breast milk due to stress,
food insecurity, and disrupted nutrition. While stress and mild to moderate maternal malnutrition might
not significantly change the quality or quantity of breast milk (Gribble, 2011; WHO 2007), many
mothers stop breastfeeding or begin to provide alternative foods instead of breastmilk in humanitarian
emergencies because they perceive their breastmilk as unsafe or inadequate for their children. In
addition, many of them perceived that breastmilk was insufficient to satisfy their babies (Dérnemann &
Kelly, 2013; Gribble et al., 2011; Sulaiman et al., 2015). Participants’ perception of insufficient milk
was quite clear, and most of them made similar expressions. Some of these include: “I couldn’t eat food,
couldn’t drink water, so we couldn’t do anything, my milk decreased inevitably. | mean, | felt that my
baby wasn’t satisfied. [ also didn’t feel the milk flowing from my breasts” (K2). “My milk wasn’t enough
for my baby, because of fear and panic, my milk had decreased, but I still continued to breastfeed, but |
started supplementing with formula because I realized he wasn’t satisfied” (K7). The availability of
individuals, who can support breastfeeding during disasters and displacement, plays an essential role.
Displaced mothers often lack access to social support, breastfeeding counseling services, and trained
healthcare professionals or peer counselors in disaster relief camps. The absence of necessary support
prevents mothers in these camps from continuing their breastfeeding practices or choosing the option of
relactation when alternative feeding products are not available (Abney, 2010; Sulaiman et al., 2014).
Restarting breastfeeding after not breastfeeding for a few weeks during a crisis such as a disaster.
Although breastfeeding is possible with proper breastfeeding counseling, support, skin-to-skin contact,
and frequent breastfeeding, breastfeeding myths lead to its discontinuation or the use of breast milk
substitutes, especially formula (Dérnemann & Kelly, 2013; WHO 2007). The results achieved in the

present study are consistent with these findings.

Disasters disrupt normal living conditions and lead to emergencies that exceed the adaptive
capacity of the affected community. Simultaneously, they also create short and long-term effects from
ecological, political, economic, developmental, social, physical, and psychological aspects (Adhikari
Baral & Bhagawati, 2019; WHO, 2002). Women are affected differently from men during disasters and
displacements, partly due to biological differences. It was also emphasized in the literature that displaced
mothers require sensitive care and breastfeeding support for pre-existing health issues or any newly
developed psychiatric conditions (Gribble et al. 2011; Hirani et al. 2019). The literature highlights that
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the arrangements in disaster relief camps are often not suitable for women (WHO, 2002; Hirani et al.
2019). Despite providing basic first aid, food, and shelter to families affected by disasters, the needs and
rights of women with young children are often overlooked. Especially in countries with limited
resources, displaced women, who make up the majority of the displaced community, face malnutrition
and relevant conditions due to insufficient nutrition (Bukhari et al. 2015; Hirani et al. 2019). One
participant stated, “We had a shortage of food in the beginning, and I struggled to find anything to feed
myself and my baby. Then, when aid arrived, | started giving supplementary food to my baby; otherwise,
it was impossible with just my breast milk” (K8). “We experienced a shortage of supplies. Yes, for
example, we needed bread and water. Believe me, even dirty water was not available to us. Even bread

was not reaching us” (K5).

Breastfeeding support is defined as the lack of sufficient resources to overcome obstetric
emergencies and gender role expectations in caring for sick and injured family members, including small
children. Many women encounter problems such as physical trauma/injury, death of a close family
member, and separation from their social networks during disasters and subsequent displacements
(Brunson, 2017). Some participants expressed, “Some of my family members were trapped under the
wreckage, but fortunately, they were rescued safely. Unfortunately, many of our neighbors and relatives
died” (K2).

Homeless and displaced women with young children in disaster relief camps are often dependent
on donated necessities such as clothing and food. They typically live in small spaces that are not suitable
for women and experience trauma related to displacement. Traumatized mothers with young children
often suffer from depression and post-traumatic stress disorder (PTSD), making it difficult for them to
meet their babies’ nutritional needs (Karakaya et al. 2004; Salcioglu et al. 2003). “T couldn’t get
psychosocial support. I didn’t see anyone here who could help me by listening to my problems and
finding solutions. I was very worried about my baby’s nutritional condition during that time. If someone
could have helped and supported me in this matter, maybe my milk wouldn’t have dried up, or it would

have happened sooner” (K5).

Trauma developing after the earthquake is experienced by more than two-thirds of the general
population at some point in their lives, leading to a wide range of mental and physical health outcomes
(Kar & Bastia 2006). “I still can’t get rid of the feeling that there might be another earthquake at any

moment. Whenever something shakes, it feels like an earthquake to me” (KS8).

Previous studies claimed that more than 50% of victims can develop chronic depression,
generalized anxiety, and post-traumatic stress disorder (PTSD). This can lead to long-term suffering,
disabilities, and income loss (Karakaya et al. 2004; WHO, 2002). The majority of participants in the

present study reported a significant decline in their income after the earthquake.

Psychopathologies that significantly distinguish cases from non-cases were a combination of

depression, anxiety, and post-traumatic stress symptoms. Cases exhibited significantly more PTSD
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symptoms: nightmares, flashbacks, avoidance, difficulty recalling certain aspects of the disaster, lack of
strong emotions about certain things, feeling life will be cut short and impending death, sleep problems,
difficulty concentrating, irritability, and continued sadness due to these symptoms (Karakaya et al. 2003;
Neria et al. 2008; Tempesta et al. 2013). Participant statements include, “I still can’t be alone, for
example, my sleep problems have decreased compared to the early days, but rainy nights still scare me,

I used to have nightmares and couldn’t get any sleep at all” (K7).
Conclusion

This study has revealed the challenges and psychosocial impacts experienced by women during
the breastfeeding process in the aftermath of the Kahramanmarag earthquake. During the earthquake,
emotional responses such as fear, panic, helplessness, and destruction were observed, leading to issues
such as reduced or halted milk production, difficulties in children's access to supplementary food, and
decreased weight gain. Furthermore, housing and hygiene problems, sleep disturbances, and anxiety
related to the earthquake posed significant barriers. Women struggled to access psychosocial support
during the post-earthquake period, which negatively affected baby care. Due to a lack of research in this
field, the social, political, cultural, and economic factors that shape these mothers’ breastfeeding
experiences are overlooked at this moment. It is critically important to address the knowledge gaps
identified in order to examine the facilitators of and barriers to breastfeeding practices among mothers

living in disaster relief camps.

In this process, solidarity and social support have played a crucial role. The findings of the study
emphasize that baby care was affected following emotional trauma, and that solidarity and social support
are of vital importance in emergencies. Moreover, it highlights the need to strengthen psychosocial
support mechanisms tailored to women's needs during such crisis situations. Future research should
focus on developing strategies to provide more support for women’s breastfeeding processes after
disasters. Clinical practices should prioritize psychosocial support and logistical assistance for
breastfeeding mothers during and after disasters. These findings could serve as an important guide for

both healthcare professionals and policymakers.
Limitations

This research was conducted using qualitative design and employed the snowball sampling
method. Snowball sampling is a method based on starting with a specific group of individuals and
selecting participants through referrals from these individuals. Since this approach forms the sample
from a limited group, the generalizability of the findings is restricted. Additionally, as this method relies
on participants' social networks and accessibility, it may not reflect diverse perspectives from a larger
population. Moreover, due to the nature of qualitative research, as the data are based on participants'
subjective experiences, the results reflect individual experiences, and it is difficult to make broad
generalizations. The limitations of the study also stem from the fact that it was conducted only with

women affected by a specific event (the earthquake), meaning that it may not encompass the experiences
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of individuals living in different regions or affected by other types of disasters. Finally, this research is
limited to data collected during a specific period and does not account for the impact of factors that may

change over time.
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Hemsirelik Ogrencileri icin Ogrenme Dostu Hastanede Olmas1 Gerekenler
ve Hastanede Motive Edici Faktorler

Oz

Bu ¢alismanin amaci, hemsirelik 6grencileri icin 6grenme dostu hastanede olmasi gerekenler ve hastanede
motive edici faktorleri 6grencilerin gdziinden niteliksel fenomenolojik bir yaklasim kullanarak degerlendirmektir.
Bu aragtirmada nitel arastirma deseni olan fenomenolojik arastirma tasarimi kullanilmistir. Bu nitel aragtirma 60
goniillii hemsirelik 6grencisi ile yapilmistir. Goériismeler bireysel olarak ve yiiz yiize gerceklestirilmistir. Veriler,
Colaizzi'nin fenomenolojik analiz yontemi kullanilarak yapilmistir. Verilerin analizinde ii¢ kategori (6grenme
dostu hastanede potansiyel motive edici faktorler, 6gretim elemanlar1 ve hastanedeki hemsirelerin 6grencilerin
motivasyonunun artirilmasina yonelik davraniglari ve 6grenme destekli hastaneden beklentiler) yedi alt tema
(iletisim, bilgi, beceri, kisiler, ortam, fiziksel acidan ve psikolojik agidan) saptanmistir. Hemsirelik 6grencileri
ogrenme dostu hastane ortamlarinin dgretici, 6grenmeye tesvik edici, kendilerinde anksiyete yaratmayan ve her
acidan donanimli alanlar olmasini beklemektedir. Hemsirelik dgrencilerinin hemsirelerle ve diger ekip iiyeleri
etkin iletisimin, hastalardan olumlu geri bildirim alinmasinin, 6gretim elemanlarinin 6gretici ve destekleyici
yaklagimlarinin 6grencilerin motivasyonunu artirdigi belirlenmistir. Ayrica 6grenciler 6grenme dostu hastanelerde
ekibin bir parcasi olarak uygulama yaparak bakim kalitesinin artmasina katkida bulunmak istedikleri sonucu
bulunmustur.

Anahtar Kelimeler: Ogrenme dostu hastane, motivasyon, hemsirelik 6grencisi, nitel calisma
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Introduction

There is a strong relationship between the theoretical basis of nursing education in societies and
experience-based learning (Admi et al., 2018; Giinay & Kiling, 2018). The primary purpose of nursing
education is to integrate theory and clinical practice, reflecting theoretical knowledge learned in the real-
world environment (Jack et al., 2018). The aim of undergraduate nursing education programs in our
country is to train professionals who understand, know how to share, take responsibility for, and evaluate
their practices, and provide qualified health services (Erkal ilhan, 2018). Today, the theoretical
knowledge given in nursing programs in faculties of health sciences and schools of health in universities

is integrated into practices in various clinical settings (Ozkiitiik et al., 2018),

Spence Laschinger (1992) demonstrated that Kolb's theory and methodology provide
encouraging support for measuring nursing learning environments in undergraduate education.
Therefore, it is thought that Kolb's theory can provide useful suggestions for clarifying the structures of
learning-supported environments from cognitive and socio-emotional perspectives of the learning
process (Hisamatsu et al., 2006). Benner et al. (1996) stated that nursing practice knowledge is relational
and contextual and therefore, it is not possible to learn participation skills without experiencing them
(Benner et al., 1996). Although nursing students need to engage in clinical practice, it is considered as
an indispensable component of nursing education (Tanner, 2006).

In addition, as a legal obligation for nursing, it is a requirement for nursing students to perform
clinical practice and to ensure their suitability to work as nurses. In terms of education, clinical practice
has an important place as the area where the skills, knowledge, and attitudes developed in the theoretical
part of the curriculum are applied, developed, and integrated (Bjerk et al., 2014; Newton et al., 2010).
Regardless of the perspective on clinical practice, many studies have reported that clinical practice
experiences can positively affect nursing students' attitudes towards the clinical environment in question
(Abbey et al., 2006; Fagerberg et al., 2000; Happel & Gaskin, 2013; Happel & Platania-Phung, 2012).
In line with Kolb's theory, it can be said that student-friendly hospitals are very important for nursing
students and in this context, it can be said that nursing students, who are future health professionals,

provide a good basis for situations that will improve the quality of patient care.

Graduate nurses stated that they were more likely to work in environments where they had
positive experiences during undergraduate clinical practice and that more permanent learning was
provided in a learning-friendly hospital (Courtney et al. 2002, Edwards et al. 2004). Therefore, it is very
important to provide good learning environments in all hospitals and clinical settings used in nursing
education. Nursing instructors and nursing students may experience different problems. These situations
include a low number of educators, ineffective communication between nurse-student-educators,
inadequate hospital conditions, etc. These situations may negatively affect the quality of clinical practice
experience. In the literature, there are no studies on student-friendly hospitals. In this context, this

research is expected to contribute to the literature by filling the gap in the literature. This study is
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important in terms of evaluating the motivating factors for nursing students' interest and participation
and their perception of learning-friendly hospitals using a qualitative phenomenological approach and
providing guidance to instructors. This study was conducted to evaluate what should be in a friendly
learning hospital for nursing students and the motivating factors in the hospital from the students'
perspective using a qualitative phenomenological approach.

Method
Research Design

Phenomenological research design, which is a qualitative research design, was used to evaluate
what should be in a learning-friendly hospital for nursing students and motivating factors in the hospital
from the students' perspective using a qualitative phenomenological approach. This design was chosen
because it offers a high degree of freedom in describing a new phenomenon (event or experience) from
the participants' perspective, providing rich data and detailing their experiences (Yildirnrm & Simsek,
2016). This approach is about uncovering the essence of the phenomenon under investigation and
presenting the experience 'exactly as it presents itself, neither adding to nor subtracting from it'
(Merriam, 2019; Morrow, Rodriguez, & King, 2015; Willing, 2013).

Participants

Criterion sampling method, which is one of the purposeful sampling methods, was used to
determine the study group of the research. Criterion sampling is the creation of a sample from people,
events, objects, or situations with the qualities determined for the problem (Altunay, Oral, & Yal¢inkaya,
2014; Bagskaya & Demir, 2023). The sample of the study consisted of nursing students. The inclusion
criteria were to be a second, third- and fourth-year nursing student, to have practiced in the hospital, and
nursing students who voluntarily agreed to participate in the study. The exclusion criteria were not being

an undergraduate student and not accepting to participate in the study.

In addition, the study was reported in accordance with the Consolidated Criteria for Qualitative
Research Reporting (COREQ) guidelines (Baskaya & Demir, 2023; Tong, Sainsbury, & Craig, 2007).

Data Collection

The research was conducted between November 15 and December 15, 2023, at a university in
a province in northern Turkey. All students who met the criteria were invited to be interviewed. All
interviews were conducted by the second author, and audio recordings were made by two authors. All
interview times were determined by the students themselves. Ethics committee and institutional
permissions were obtained before starting the interview. In addition, verbal and written consent was
obtained from the students. Study data were collected voluntarily. The interviews were held in an empty
classroom of the faculty when the students were not having classes. In order for the participants not to
feel under pressure, it was reported that the study would be conducted on a completely voluntary basis

and that the information would remain confidential, and only statements such as participant 1 and



Uzun & Baygin 53

participant 2 would be included. Data saturation is very important in a study, and in our study, a total of
60 participants from the second, third, and fourth grades were interviewed in total, and when the data
were repeated, the interviews were terminated considering saturation (Yildirim & Simsek, 2016). In the
interviews with nursing students, a voice recorder was used in a suitable environment. The interviews
were conducted with a semi-structured interview form prepared by the qualitative research method and
created by the researchers based on the literature and revised in line with the opinions of three experts.

The interviews in the study lasted between 35 and 45 minutes.
Data Collection Process

Seven main questions and sub-questions regarding students' perception and experiences of the

learning-supported hospital environment were used in the interviews
Questions in the interview form;
1. How do you think a learning-friendly hospital environment should be?

2. How should a learning-supported environment be in a hospital environment? Do you think that

the hospital where you practice is sufficient in this respect?

3. Do you think that the lecturers and nurses at the university encourage you to learn? Can you tell

us how they do this?
4. Are there motivating factors in the hospital?

5. What would you like to have in the hospital for interest and participation? What would you like to

see improved and what would you like to see improved?
6. Do you consider your sources of support sufficient? In which area would you like to be supported?
7. What do you think should be done to improve the quality of teaching?

Data Analysis

The 7-step analysis method developed by Colaizzi (1978) for phenomenological studies was
used to analyze the data (Morrow, Rodriguez, & King, 2015). In this context, the interview texts were
first read independently and repeatedly by three researchers. Thus, it was tried to understand what was
explained in the data. Important statements in the interview texts were selected, reorganized and
expressed in general terms. Then, the data that were tried to be explained in the statements were
identified and analyzed. The researchers formulated and validated the meanings by discussing them until
they reached a consensus. The researchers then identified and organized the themes into main and sub-
themes. The themes and sub- themes of the study were developed through clear articulation. In addition,
participants' statements were included so that the reader could verify the interpretation and analysis of
the data (Ulutagdemir, Ay, Go¢men, Uzun, & Kulakag, 2023; Yildirim, Aydogan, & Bulut, 2021).
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Ethical Statement

This study was approved by Giimiishane University Scientific Research and Publication Ethics
Committee (E-95674917-108.99-149362) (see Appendix-1). Informed consent was obtained from the
participants before starting the interview. Recordings and transcripts were stored on a password-
protected device. The study was conducted by the Declaration of Helsinki and the ethical standards of
the National Research Committee.

Findings

Thirty-five of the participants were female, and their mean age was calculated as 19.27+3.44
(minimum age 18, maximum age 27). As a result of the analysis of the data obtained from the interviews,

categories, themes, and sub-themes were identified (Table 1).
Table 1.

Requirements of a Learning Friendly Hospital for Nursing Students and Motivating Factors in the Hospital

Categories Themes Sub-themes
1. Potential ~ A. Persons Al. The teaching staff must be sincere and genuine,
motivating factors A2. Team members should be respectful and
in a learning- accepting towards students in clinical practices.
friendly hospital A3. Obtaining positive feedback from patients
A4. Providing spiritual satisfaction and appreciation
of patients,
B. Environment B1. Working in team collaboration in clinical
practices,

B2. The patient population trusts the students and
allows them to practice,

B3. The presence of an educational environment and
effective visits by teaching staff.

B4. Instructors should empathize with students and
listen to them,

B5. Instructors should encourage students for
scientific studies.

B6. Medical supplies are sufficient,

B7. More applications in specific environments such
as operating rooms

Al. Establishing effective communication with

2. Behaviors of A.Communication/environment

teaching staff and
hospital nurses to
increase students'
motivation

B. Information

teaching staff,

A2. The number of teaching staff is sufficient,

A3. Taking actions to increase students' motivation,
A4. Demonstrating supportive attitudes towards
students

B1. Using effective presentation techniques (case
study, concept map),

B 2. Teaching staff should teach courses in which

C. skill they are experts in their fields.
C1. In clinical practice, faculty members must be
present one-on-one with students.
C2. Nurses supporting students in skills
3. Expectations from A. Physically Al. Adequate medical supplies

a learning-supported
hospital

A2. The number of patients is high
A3. Presence of guide nurses,
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AA4. Instructors should spend more time with students

in clinical practice.

A5. A hospital environment with low work accident

rates

A6. Being a hospital that follows innovations and
B. Psychologically developments in technology

B1. Encouraging and motivating health personnel to

learn

B2. Team members who do not create anxiety

B3. Empathic nurses

B4. Creating an environment where they can express

themselves comfortably

B5. Team members who can communicate

effectively

B6. Hearing words of appreciation and gratitude from

patients and feeling spiritually happy

B6. Students are seen as part of the team

B7. Having a reward system

Category 1. Potential motivating factors in a learning-friendly hospital
Theme 1. Persons

Nursing students stated that the factors that motivated them in a learning-friendly hospital were
the sincerity and respect of the lecturers, the respectfulness of other team members, positive feedback
from patients, and spiritual satisfaction.

"The hospital environment should be an open, friendly environment where people can mingle. There

should not be too much distance between the staff, and conversations should be based on practice rather
than theory in terms of sincerity." (P7).

"University lecturers encourage us to learn, but due to the small number of nurses and the high number
of students, even though nurses encourage us to learn, it is not enough. The way they encourage us to
learn is usually through verbal conversation (P19).

Theme 2. Environment

Nursing students stated that the factors that motivated them in the learning-supported hospital
were working in team collaboration, the patient population trusting the students and allowing the
practices, having an instructive environment, effective rounds by the instructors and the instructors'

empathy towards them.

"The fact that the environment is instructive and that the lecturers come and make rounds is a motivation
for me, I learn more, and even if some of my friends do not like it very much, I like this situation. " (P47).

"In a learning-friendly hospital environment, it is an environment where the logic of the work can be
grasped rather than the workload being imposed on trainees and beginners. Therefore, learning is as
important as the therapeutic relationship between patients and professionals in a way that encourages and
facilitates learning, as well as the instructive and even educational role of experienced professionals
towards other colleagues and prospective colleagues. Therefore, hospital management, hospital staff and
teaching staff should encourage and strive to teach in cooperation, and more importantly, the learner
should be determined and willing to do so (P3).
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Category 2. Behavior of instructors and nurses in the hospital towards increasing the motivation

of students
Theme 1. Communication/environment

As a result of the interviews with the nursing students, it was determined that the instructors of
the students and the nurses in the hospital should establish effective communication with the instructors
to increase the motivation of the students, the number of instructors should be sufficient, actions should

be taken to increase the motivation of the students and supportive attitudes should be exhibited.

"My only source of motivation in the hospital is the patients and relatives who thank us and pray for us."
(P2)

"Collaborations with our colleagues, the support of lecturers and professionals who give positive feedback
in some wards motivate us, while the general functioning of the ward, positive communication between
professionals and between doctors and nurses also contribute to motivation." (P11).

Theme 2. Knowledge

As a result of the interviews with the nursing students, it was determined that the lecturers and
the nurses in the hospital used effective presentation techniques (case study, concept map) in the lessons
to increase the motivation of the students, and that the lecturers attended the lessons in which they were
experts in their fields.

"Each academic should teach the courses in his/her area of specialization and other professors should not

teach the courses that are not in his/her area of specialization. Generally, expert lecturers do, but there are
one or two courses where expert lecturers are very good... (P33).

Theme 3. Skills

As a result of the interviews with nursing students, situations such as increasing the duration of
clinical practice in the skill area and increasing the duration of laboratory practice in order to increase
the motivation of the students were determined by the instructors and nurses in the hospital.

"They encourage us to strengthen our weaknesses by doing extra laboratory lessons to overcome our

deficiencies as much as they can (P19).

Category 3. Expectations from a learning-supported hospital
Theme 1. Physical aspect

According to the data obtained from the interviews, students stated that they expected learning-

supported hospital environments to be equipped.

"Each ward has its specific characteristics in a learning supported environment. In this direction, the
frequently used drugs, methods, tools and equipment in the wards and how they are used and the things
to be considered for the patients hospitalized in these wards should be supported in the form of books,
brochures and posters. For students with little experience or intern students, they should be carefully
analyzed one by one and try to complete the missing parts, and in addition to this, detailed feedback
should be given to the lecturers for the intern group. In the hospital where we practice, we have many
deficiencies in this regard, I do not think that professionals are sensitive enough on this issue and I think
that the necessary feedback to the lecturers is quite insufficient (P21).
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Theme 2. Psychologically

According to the data obtained from the interviews, students stated that they expected learning-
supported hospital environments to be instructive, encouraging to learn, and a space that does not create
anxiety for them.

"In a learning-friendly hospital environment, it is actually an environment where the logic of the work
can be grasped rather than the workload being imposed on trainees and beginners. Therefore, learning is
as important as the therapeutic relationship between patients and professionals in a way that encourages
and facilitates learning, as well as the instructive and even educational role of experienced professionals
towards other colleagues and prospective colleagues. Therefore, hospital management, hospital staff and
teaching staff should encourage and strive to teach in cooperation, and more importantly, the learner
should be determined and willing to do so (P58).

Discussion

This study aims to evaluate what should be in a learning-friendly hospital for nursing students
and the motivating factors in the hospital from the students' perspective using a qualitative
phenomenological approach. Nursing students' perceptions and thoughts about the learning-supported

hospital environment were addressed in three categories.
Potential motivating factors in a learning-friendly hospital

Nurse-friendly hospitals offer opportunities for orientation of nurses in health care services and
professionalization of nurses through in-service training opportunities (Er, 2013; Meraviglia et al.,
2008). For quality patient care standards, orientation is not only a desirable feature for a suitable working
environment but also important for patient care practices (Er, 2013). In addition, the motivation of nurses
and nursing students is also very important in hospitals. Motivation is the possibility for a person to
engage in, sustain, and adhere to specific change strategies. Motivation is not a characteristic but a state,

and it is the readiness or willingness to change, and it varies according to the situation/time (Ogel, 2009).

Motivational processes, in connection with cognitive processes, affect the attitudes of
individuals in the face of problems faced by individuals and determine the performance of individuals
(Bozbas, 2015). The problems experienced by students in the hospital environment can negatively affect
students' motivation (Bayir, 2020). In the study conducted by Mikkonen et al. (2020), it was determined
that the personality traits of the instructors that are flexible, patient, fair, supportive, adopt a pedagogical
approach and increase motivation positively affect students' clinical practice experiences (Ozsaban &
Bayram, 2020). In this study, it was determined that students were positively affected by the factors of

nurse, patient, and instructor and that these situations increased their motivation.

In a systematic study, the physical environment of the hospital increased the expansion stress
(Tasdelen & Zaybak, 2013), anxiety increased (Arabaci et al., 2015), the clinic was formed (Bilgin et
al., 2016), and the clinical environments of the diseases were found to be inadequate, thus increasing
academic motivation and clinical learning (Aktas & Karabulut, 2016) customize. However, the absence

of special rooms such as the dining hall, dressing room, study room, seminar room for promotion and
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the lack of private rooms such as the dining room, dressing room, study room, seminar room are the
features that show what the ideas in the books and magazines that people in the clinic can benefit from
(Ozsaban & Bayram, 2020).

Behaviors of lecturers and nurses in the hospital towards increasing students’ motivation

In the studies, it was stated that the concept of vision in education is to take many steps to
improve, regulate, and develop education in order to increase the quality of education (Sendag & Gedik,
2015). Nursing students may experience feelings of anxiety and fear due to the absence of role models
and problems in terms of professionalism (Alshowkan & Kamel, 2016; Demir & Ercan, 2018). In their
study, Giinaydin and Arguvanli Coban (2021) stated that students had difficulties in issues such as
insufficient theoretical knowledge and practice time (Giinaydin & Arguvanli Coban, 2021). In the study,
situations such as effective communication with lecturers, a sufficient number of lecturers, actions to
increase the motivation of students, and supportive attitudes towards students were determined to
improve the quality of teaching. It is seen that the number of studies on increasing the quality of
education and training is limited, and in this context, it is thought that it would be useful to increase the

number of studies.
Expectations from a learning-supported hospital

Nurse-friendly hospital programs and a learning-supported hospital environment are important
to improve the quality of institutional quality and patient care by examining and improving the working
environment of nurses and students (Meraviglia et al., 2008; Meraviglia et al., 2009). Nurse-friendly
hospital criteria reveal what the workplace policies should be in providing the working environment
necessary for quality nursing practices. With these criteria, it is expected to provide a positive working
environment in the institution, nurse satisfaction, retention of nurses in the institution, increase the
quality of patient care, and improve patient outcomes (Meraviglia et al., 2009). In a study conducted by
Mikkonen et al. (2020) in five European countries, it was determined that the individual characteristics
of educators who are flexible, patient, fair, supportive, and adopt a pedagogical approach and increase
motivation affect the clinical experiences of students. In this context, it can be said that the educator's
display of a professional attitude and positive communication characteristics and providing feedback

will strengthen the relationship of trust with students, reduce stress, and support learning.

In the study conducted by Bayir et al. (2020), when the expectations of nursing students from the
practices were questioned, it was determined that the majority of the students expected active
participation in the practices applied to the patient, they wanted the health team members to treat them
well, and the instructors to be supportive and understanding. Students also stated that they wanted to
have sufficient medical equipment, to improve the physical conditions of the hospital, and to provide
opportunities to conduct research in the clinic (Bayir, Ozdemir, & Palaz, 2020). In this study, it is seen

that students mentioned similar expectations.
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Conclusion

In conclusion, this study provides preliminary evidence on the motivating factors for nursing
students' interest and participation, and their perception of a learning-friendly hospital environment.
Nursing students expect learning-friendly hospital environments to be instructive, encouraging, anxiety-
free, and well-equipped in all aspects. It was determined that effective communication with nurses and
other team members, receiving positive feedback from patients, and instructive and supportive
approaches of instructors increased the motivation of nursing students. In addition, it was found that
students want to contribute to the improvement of the quality of care by practicing as a part of the team

in learning-friendly hospitals.

In line with these findings, it is necessary to develop strategies to adapt educational models
compatible with the national health system and to eliminate the affecting variables at institutional and
national levels in the planning of education and training. It is recommended to identify individual
characteristics affecting students' experiences, to adopt pedagogical approaches and individualized
collaboration in relations with them, to increase the competence of educators, to increase the number of
learning-friendly hospitals, to create a supportive clinical environment, and to implement technology-

supported laboratory applications in the clinical preparation processes.
Limitations

One of the limitations of the study is that all participants were second, third-, and fourth-year
nursing students at a university in a city in northern Turkey. The results depend on the participants and
the setting in which the research was conducted. The small group of participants is not representative of

the nursing student population.
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Oz

Yiiksekdgretim kurumlarinda kalite giivence sistemi son yillarda gittikge dnem kazanmistir. Bu sistemin
bir parcasi olan akreditasyon ise yiiksekdgretim programlarinin, bagimsiz bir kurulus tarafindan belirlenen 6lgiitler
1s18inda degerlendirilmesini igeren bir siiregtir. Bu ¢alismada akredite sosyal hizmet bolimlerinden birinde farkl
rollerde siirece dahil olan arastirmacilar olarak deneyimlerimiz, nitel arastirma yontemlerinden otoetnografi
teknigi kullanilarak aktarilmistir. Motivasyon kaynaklarimiz, siirece olan inancimiz, kirilma noktalarimiz ve
degerlendirici dernekler ile temasimiz, rol ve kimliklerimiz {izerinden bir 6znel anlati ile sunulmustur. Siirecin,
motivasyonu daima canli tutmayi gerektirdigi, hazirlik ve destek konusunda tiniversite yonetimi ile boliim arasinda
is birliginin 6nemli oldugu, akademik, idari kadro ve paydaslar arasinda dengeli is yiikii dagiliminin rol ve sinir
belirsizligini Onleyebilecegi, sosyal hizmet alaninin 6zgiinliigiinii dikkate alan nitelikte bir degerlendirme
yapilmasinin daha etkin olabilecegi sonuglarina ulagilmistir. Tim bu noktalarda 6nlem alinmasi ve siirekli
iyilestirme yaklagiminin benimsenmesi, akreditasyonun hem kurumsal hem de program diizeyinde siirdiiriilebilir
bir sekilde yonetilmesini saglayacaktir. Deneyimlerimizin ige doniik bir bakis agisiyla 6zgiin bir yontemle ortaya
konmasi ile de akreditasyona yeni basvuracak sosyal hizmet programlarma dogrudan fayda saglanmasi
beklenmektedir.
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Sustainable Accreditation Management: Autoethnographic Reflections

Extended Summary

In recent years, sustainability has gained a central position in various sectors, including higher education,
where the need for quality assurance systems and accreditation processes has become increasingly significant. The
growing number of programs and internationalization of higher education institutions have necessitated the
monitoring and assurance of educational quality. In this context, quality assurance systems have emerged as
strategic tools that not only enhance institutional performance but also support sustainable development efforts.
These systems ensure that institutions conduct their educational, research, and administrative activities in line with
specific standards, fostering a structure of continuous improvement.

Accreditation, in this framework, has become a key instrument for achieving universal quality standards
in higher education. Program-level accreditation, in particular, involves a cyclical process through which
institutions continuously review their educational activities through internal self-assessments and external
evaluations conducted by authorized bodies. In Tiirkiye, although accreditation in social work education is still in
its developmental phase, significant structural steps have already been taken. These processes are carried out in
accordance with criteria developed by national and international bodies and aim to strike a balance between
standardization and flexibility by recognizing the unique structure of social work programs.

In this study, our experiences as researchers involved in the process in different roles in one of the
accredited social work departments were conveyed using the autoethnography technique from qualitative research
methods. Our different roles in the process allowed for a multidimensional reflection of subjective experiences.
Our sources of motivation, our belief in the process, our breaking points, and our contact with evaluator
associations are presented through a subjective narrative through our roles and identities. This narrative not only
conveys personal insights but also aims to shed light on the structural and cultural dynamics of the accreditation
process in social work education.

The findings indicate that the sustainability of the accreditation process depends on maintaining
continuous motivation, fostering collaboration between university administration and academic departments, and
establishing balanced workload distribution among academic and administrative staff and stakeholders. Such
distribution helps to reduce role ambiguity and enhances the overall effectiveness of the process. Incorporating
criteria specific to the discipline of social work into evaluation procedures strengthens the recognition of the field’s
unique characteristics and supports the development of relevant assessment standards.

In conclusion, by presenting our experiences through an autoethnographic lens, this study not only
documents the accreditation process but also aims to offer a practical guide for social work programs preparing
for accreditation. Adopting preventive measures at all relevant points and embracing a continuous improvement
approach will enable the sustainable management of accreditation processes at both the institutional and program
levels. Furthermore, this study is expected to make a meaningful contribution to programs in the field of social
work that are about to embark on their accreditation journey.

Keywords: Accreditation, social work accreditation, autoethnography, sustainability
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Giris

Stirdiiriilebilirligin yasamin her alaninda basat bir konum elde ettigi son yillarda, {iriin ve hizmet
sunumunda evrensel standartlarin yakalanmasi, kurum ve kuruluglarin faaliyet gosterdigi alanda 6ne
¢ikabilmesi adina 6nemlidir. Oyle ki evrensel standartlara uygunluk, ¢cagdas egitim sisteminde de basar1
saglamanin bir kosulu haline gelmistir (Parliyan, 2022). Yiiksekogretim kurumlarinin giderek sayisinin
artmasi, 0zellesmesi ve uluslararasilagsmasi, bu kurumlardaki egitim kalitesinin giivence altina alinmasi
ihtiyacin1 dogurmaktadir (Kumar vd., 2020). Bu kapsamda kurumlarin genel performanslarinin
iyilestirilmesi adina stratejik bir adim olarak kabul edilen kalite yonetim sistemi uygulamalari, ayn
zamanda stirdiiriilebilir kalkinma ¢abalarina da saglam bir temel olusturmaktadir (Tiirk Standartlar
Enstitiisti, 2005). Yiiksekogretim kurumlarinin, evrensel ve ulusal diizeyde kalite standartlarina uygun
adimlar atmasi, s6z konusu kurumlarin egitim-6gretim faaliyetleri, bilim {iretme, arastirma yapma ve
yayma amaglariyla da birebir ortiismektedir.

Universitelerde kalite giivence sistemi, egitim-6gretim faaliyetlerinin belirli standartlar
cergevesinde yiiriitiilmesini, faaliyetlerin i¢ tetkikler yoluyla siirekli gozden gegirilmesini ve kosullarin
standartlara uygun bicimde gerekirse iyilestirilmesini saglayan faaliyetler biitiiniidiir. S6z konusu
sistem, yiiksekdgretim kurumlarinin kalite standartlarimi sagladiklarina dair giivence veren, sistemli bir
sekilde siirdiiriilen islemler olarak tanimlanirken; “6z degerlendirme”, “dis degerlendirme” ve
“degerlendiricilerin onay1 ve siirecin izlenmesi” seklinde ii¢ asamadan olugmaktadir (Ayvaz vd., 2016).
Isletilen bu asamalar yoluyla yiiksekdgretim kurumlarinin hizmet kalitelerini siirekli ileriye tasiyan bir
sistemin canli tutulmasi saglanmaktadir.

Yiiksekogretimde kalite giivencesinin bir parcasi olan akreditasyon ise egitim kurumu veya
programin evrensel standartlara uygunlugunun belirli gostergeler yoluyla kanitlanarak ortaya konmasini
ifade etmektedir (Aktan ve Gencel, 2010). 11k olarak 1910 yilinda tip alaninda (Kiligaslan, 2020, s. 13),
1950’lerde ise sosyal hizmet alaminda Amerika Birlesik Devletleri'nde uygulanmaya baglanan
akreditasyon (Yigit, 2017, s. 162), kurumsal ve programa yonelik olmak iizere ikiye ayrilmaktadir.
Kurumsal akreditasyon, bir yiiksekogretim kurumunun; program akreditasyonu ise bir yiliksekogretim
programinin bagimsiz bir kurulus tarafindan akademik ve yoOnetimsel agidan belirli kriterlere gore
degerlendirilmesi (Yigit, 2017) olarak ifade edilmektedir.

Program bazinda akreditasyon, bir egitim kurumunun pargasi olan programlarin kendi 6z
degerlendirmelerini yaparak bunu yetkilendirilmis akreditasyon kuruluglarima sunmasi ve kurulusun
disaridan bir gézle programi degerlendirmesi ile devam eden bir siire¢ ve siirekli gelismenin saglandig
bir sistemdir. Bu degerlendirme siirecinin ardindan ilgili programin yeterligini belgeleyen sertifika
alinmakta; ancak siire¢ bununla bitmemektedir. Bir egitim kurumu veya program akredite olduktan
sonra da belirli araliklarla yapilan izleme siireci ile belgelenen kalitenin siirdiiriilebilirligine katki
sunulmaktadir. Egitim sisteminde karsilasilan ulusal ve uluslararasi diizeydeki farkliliklar bir bakima
akreditasyon ile standardize edilmekte ve olas1 karigikliklarin Oniine gegilebilmektedir. Seffaflik ve

hesap verebilirlik noktasinda da giiglii yanlar1 bulunan yapisi sayesinde yiiksekdgretimde akreditasyon,
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standartlara dair olusabilecek sorunlari ¢oziimleyebilme firsati sunmaktadir (Aktan ve Gencel, 2010).
Burada istenen programlarin tek tiplesmesi degil 6grenci merkezli bir yaklasimla iyilestirme ve
stirdiiriilebilirligi saglamaktir.

Tiirkiye’de {iniversite sayis1 giin gegtikge artarken, bu say1 yalmzca Istanbul’da 11 devlet, 44
vakif liniversitesi ve 3 vakif meslek yliksekokulu ile 58’e ulagmistir (Yiiksekogretim Bilgi Yonetim
Sistemi [YBYS], 2025). Sayinin bu denli fazla olmasi ise kurumlarin kendilerini 6ne ¢ikaracak ve tercih
edilebilirligi arttiracak hamleler yapmalarini tesvik etmektedir. Hem 6grenci profili hem de akademik
kadronun niteligini arttirmada, yiliksekdgretim kurumlarinin egitim-6gretim ve arastirma siiregleri ile
yonetimsel anlamda kaliteyi saglamasi ve bunu ilgili paydaslara sunmas1 6nemli hale gelmektedir (Ozer
vd., 2010). Bu kapsamda akreditasyon da 6zellikle vakifiiniversiteleri arasinda “kurumsal rekabet” araci
olarak goriilmeye baslanmaistir.

Sosyal Hizmet Egitiminde Akreditasyon

Sosyal hizmet programlari a¢isindan akreditasyon, egitim faaliyetlerinin niteliginin uluslararasi
standartlara ulagsmasinda 6nemli bir adim olarak nitelendirilmektedir. Uluslararasi diizeyde akreditasyon
siireglerine bakildiginda, ABD ve eyaletlerinde CSWE (Sosyal Hizmet Egitimi Konseyi), COA
(Akreditasyon Komisyonu), sosyal hizmet egitiminde lisans ve yiiksek lisans programlarini akredite
etmek lizere CHEA (Yiksekogretim Akreditasyon Konseyi) tarafindan yetkilendirilmektedir.
Akreditasyon siireci COA tarafindan olusturulan EPAS (Egitim Politikasi ve Akreditasyon
Standartlar1)’a dayanmaktadir (CSWE, 2022). Avustralya’da ise sosyal hizmet program akreditasyonu,
AASW (Avustralya Sosyal Hizmet Uzmanlar1 Dernegi) tarafindan belirlenen ASWEAS (Avustralya
Sosyal Hizmet Egitim ve Akreditasyon Standartlar1) c¢ergevesinde gergeklestirilmektedir (AASW,
2024). Avrupa’da da Bologna siireci ile yayginlasan kalite glivencesi ve akreditasyon c¢aligmalari
kapsaminda ENQA (Avrupa Yiksekogretimde Kalite Giivencesi Birligi) yiiksekdgretimde standartlar
belirleyen bir kurulustur (ENQA, 2024). Ancak Avrupa’da sosyal hizmet egitimi 6zelinde ortak bir
zemin olusturulmadigi, iilkeler bazinda sosyal hizmet egitiminde gorece ¢ok pargali bir yapilanma
oldugu soylenebilir (Ayyildiz, 2021, s. 79). Bologna siirecinin bir par¢asi olan Tiirkiye’de de sosyal
hizmet egitiminde akreditasyon siire¢lerinin benzer sekilde farkli kuruluglar tarafindan gergeklestirildigi
goriilmektedir. Bu kuruluslar arasinda FEDEK (Fen, Edebiyat, Fen-Edebiyat, Dil ve Tarih-Cografya
Fakiilteleri Ogretim Programlar1 Degerlendirme ve Akreditasyon Dernegi), SABAK (Saglik Bilimleri
Egitim Programlar1 Degerlendirme ve Akreditasyon Dernegi) gibi ulusal kuruluslarin yani sira AHPGS
(Saglik ve Sosyal Bilimlerde Akreditasyon Dernegi) gibi uluslararasi kuruluslar da yer almaktadir.

Tiirkiye’de sosyal hizmet akreditasyonuna dair yakin siirecteki gelismelere bakildiginda, 2019
yilimin baginda SHOD (Sosyal Hizmet Okullar1 Dernegi) tarafindan yiiriitiilen kalite gilivencesi ve
akreditasyon temali c¢aligmalarin 6n plana ¢iktigi goriilmektedir. Bu konuda saglk bilimleri
programlarini degerlendirme gorevini {istlenen SABAK ile SHOD arasinda gergeklestirilen goriismeler
sosyal hizmet egitiminde akreditasyon siire¢lerini hizlandirmistir. Sonug olarak iki dernegin anlagmaya

varmasinin ardindan ¢esitli egitimler sonucu SHOD un 5 iiyesi akreditasyon degerlendiricisi iinvanini
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almis ve bugilin bu say1 14’¢ yiikselmistir (SABAK, 2025). SABAK’m talebi lizerine sosyal hizmete
0zgl Olglitler gelistirilmis ve 24 akademisyenin bir araya gelmesi ile bu 6l¢iitler 13 maddede toplanmistir
(Alptekin ve Tirkeri, 2023). Sosyal hizmete 6zgii 6lgiitlerin eklenmesiyle birlikte, saglik bilimleri
fakiilteleri igerisinde yer alan sosyal hizmet programlarinin farklilagsan yonlerini degerlendirmede
onemli bir adim atildigim sdylemek miimkiindiir.

Tiirkiye’de sosyal hizmet programlarinda akreditasyon faaliyetlerinin yayginlagsmaya basladigi
glinlimiizde, sosyal hizmet egitimi acisindan akreditasyonun niteligine ve boyutlarina dair akademik
caligmalar da yapilmaya baglanmistir. Ancak bu calismalar Yigit (2017), Ayyildiz (2021), Alptekin ve
digerleri (2017) ile Alptekin ve Tiirkeri (2023)’nin ¢alismalartyla sinirlidir. Bu ¢alisma ise, Tiirkiye’de
sosyal hizmet akreditasyonun giincel durumunu ve akreditasyonun yiiriitiiciisii ve paydaslar1 tarafindan
algilanma bic¢imini, birincil kaynaklardan dogrudan aktararak sosyal hizmet alan yazinma katki
saglamay1 hedeflemektedir.

Yontem

Bu ¢alisma, akredite sosyal hizmet boliimlerinden birinde akreditasyon siirecinde gorev almis
ii¢ kisinin deneyimlerini otoetnografik bakis acistyla aktarmay1 amaglamaktadir. Bu aktarimda, stireci
farkli rollerde deneyimlemis olan E., A. ve M. olarak bizler, siirecin hem etkileyen hem etkileneni olma
halimizi, siirecteki his ve diisiincelerimizi en giiclii bicimde yansitabilecegini diislindiigiimiiz
otoetnografi yontemini tercih ettik. Hem arastirmaci hem arastirilan olmamiz itibariyle, benligimize has
birden fazla rol ve kisilik 6zelligimizin, bu tecriilbemiz igerisinde birbiriyle etkilesim halinde oldugu
(Sparkes, 2003, s. 67) noktalar1 bir araya getirdigimiz bu ¢alismada, otoetnografinin 6zdiisiiniimsel
niteliginin destegini alarak okuyucunun da siiregte kendi sesini duyabilecegi (Yavuz, 2019, s. 473) ve

aktif bir figiir olarak yer alabilecegi (Sparkes, 2003) bir anlat1 olugturmay1 amacladik.
Arastirmanin Deseni

1970’1 yillarda Karl Gustav Heider, Walter Goldschmidt ve David M. Hayano tarafindan ilk
kez kullanilmaya baslanan otoetnografi kavrami, postmodern donemde otobiyografik tarzdan g¢ikarak
nitel aragtirma teknikleri arasinda yerini almistir. Geleneksel yontemlerin aksine arastirma tasarimi, veri
toplama ve analiz siireclerine elestirel bir bakis agisiyla yaklasarak yeni bir boyut kazandirmistir (Wall,
2006, s. 147-148).

Sosyal ve Kkiiltiirel baglam i¢ine “kendi’nin konumlandirildig1 bir yontem olan otoetnografi
(Reed-Danahay, 1997), bir bakima aragtirmacinin kendini aragtirmasidir (Celik, 2013). Otoetnografide
aragtirma yapmaya dair bir anlatidan ziyade, arastirmay1 yasama hikayesini aktarmaya odaklanilir
(Adams vd., 2014, s. 5). Bizler de akreditasyon deneyimimizin yagam akislarimiz iginde kapladigi alani
diistindiigiimiizde tam da bu noktadan hareketle deneyimlerimizi, duygu ve diisiincelerimizi bilimsel
sinirlar i¢inde ifade etmenin islevsel bir yolu olmasi nedeniyle otoetnografi yontemini tercih ettik.
Stirecin hem fiziksel hem duygusal emek bakimindan yogun halini tiim detaylariyla yansitarak

akreditasyonu yasama hikayemizi kaleme aldik.
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Aragtirmacinin hem bir “6zne” hem de bir “nesne” konumunda aragtirmanin merkezinde yer
aldig1 otoetnografinin “kendine odakli” bir bakis agis1 vardir. Bununla birlikte “baglam bilincine” sahip
yapist itibariyle de 6ze dair anlatiy1 baskalariyla, sosyal olanla ve bir baglam igerisinde iliskilendirmeler
yaparak sunar (Gant vd., 2019; Ngunijiri vd., 2010, s. 2). Kisisel anlatiya dayanmasi bakimindan 6znel
olmakla elestirilse de veri toplama, analiz ve yorumlama asamalarinda “nitel” arastirma yonteminin
sistematik yaklagimini benimser (Ngunjiri vd., 2010, S. 2). Tiim bu agilardan otoetnografi hem bir siireg
hem de bir iiriin olarak nitelendirilmektedir (Ellis vd., 2011).

Bizlerin bu calismada kendi benliklerimizi merkeze aldigimiz ve analizlerimiz yoluyla
okuyucunun da siirece katilabilecegi ‘diisiiniimsel bir diinyanin’ kapilarin1 agtigimiz gibi (Grant vd.,
2013), otoetnografide arastirmacinin kendisi veri kaynagini olusturur. Otoetnografik yontemin sagladigi
diisiiniimsellik, ¢ok kiiltiirlii diinya i¢inde ayni1 zamanda bizlerin de kendimizi daha iyi anlamamiza katki
saglayan arac islevi goriirken (Chang, 2016a; Eisner, 1991), diger bir ifadeyle kendi deneyimlerimiz
iizerine bu denli yogun bicimde odaklanmamiz, siirecteki misyonumuzu, iletisim oriintiilerimizi yeniden
gbzden gecirme olanagini da bizlere sundu. Dolayistyla arastirmaci olarak bizler bu ¢calismada Gant ve
arkadaslar1 (2019, s. 710)’nin tanimlamasiyla hem veri toplayicit hem veri iireticisi veya hem arastirmaci
hem aragtirmanin katilimcist konumumuzu ortaya koyduk.

Otoetnografinin alt tiirlerinden biri olan kolektif/is birlik¢i otoetnografi (collaborative
autoethnography) se¢imi ile de birden fazla arastirmaci etkilesiminin saglayacagi bakis agisi
zenginliginden yararlanmay1 ve arastirmacilar olarak kendi 6zlerimize fazla odaklanmanin Oniine
geemeyi hedefledik (Ngunjiri vd., 2010, s. 6). Akreditasyonla tanigmamizdan belgelendirme siirecine
kadar olan tiim seriivenimizi {i¢ ayri perspektiften ele aldik. Bu sayede Chang ve digerleri (2012, s.
24)’nin sdylemiyle birer yazar/arastirmaci, ayni zamanda birer katilimci olarak kendi bagimsiz sesimizi
“kolektif bir ses” olarak bir araya getirdik. Boylece akreditasyon deneyimimizin gesitli boyutlarini, her
birimizin birbirimizden bagimsiz oldugunda yapamayacagi ol¢iide gii¢lii bir sekilde sorgulama imkani
elde ettik (Chang vd., 2012, s. 24). Is birlik¢i/kolektif otoetnografinin sundugu bu olanak sayesinde
Tiirkiye’de sosyal hizmet egitiminde akreditasyon siireglerini, en basindan sonuna kadar bizim
deneyimledigimiz bi¢imiyle seffaf bir bicimde yansitmaya calistik.

Akreditasyon kavramu ile siire¢ bagladig1 anda her birimizin bir tanisiklig1 vardi. Ancak iizerine
diisiindliglimiiz bir noktada degildi ya da akreditasyona hazirlik baglaminda bir faaliyetimiz yoktu.
Siireg tiniversite yonetiminden gelen ‘Akreditasyona basvurulacak!’ talebi ile hi¢ de hazir olmadigimiz
bir anda basladi. Dolayisiyla biz bu siireci yolda 6grendik. Bu yolculukta, ¢alistigimiz kadar siireci
anlamak adina da silirekli birbirimizle konusuyor ve birbirimize destek olmaya c¢alisiyorduk.
Konusmalarimiz bazen galigmalarimizin o kadar 6niine geciyordu ki tecriibelerimizi paylagsmanin siireci
ilk defa deneyimleyecek olanlara ‘yol gosterici’(Tasc1 ve Kenan, 2021) olmasi agisindan anlaml
olacagina karar verdik.

E., akreditasyon kavrami ile ilk kez arastirma gorevlisi olarak ¢aligmaya basladigi vakif

liniversitesi biinyesinde uygulanan sinav dosyalart hazirhigr ile tanmismisti. A., bolimiin ilk
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mezunlarindand1 ve akreditasyon siirecinde bir huzurevinde sosyal hizmet uzmanv/kalite birim
sorumlusu olarak gdrev yapiyordu. M. ise o donemde bir dernekte stajina devam eden sosyal hizmet son
simif ve ayn1 zamanda psikoloji boliimii {iglincii sinif dgrencisiydi. E.’nin artik akreditasyon siirecini
tamamlayan bir boliimiin 6gretim iiyesi olarak geldigi noktayi ileri tagima istegi ve A. ve M. nin siiregte
daha sinirh rol alsalar da akreditasyona ve otoetnografi yontemine dair deneyimlerinin bir araya
gelmesiyle bu ¢aligma ortaya ¢ikti.

Stireci  Olgiitler baglaminda didaktik olarak yansitmaktan ziyade hisler ve diisiinceler
baglaminda anlatmanin akreditasyon calismalarini igsellestirmeyi saglayabilecegine olan inancimiz bizi
otoetnografi yontemine gotiirdii. Kisisel anlatilardan yararlanmamiz sayesinde kendi arastirma
yolculugumuzun dongiisellesmesini sagladik. Boylece kendi benliklerimizdeki degisimi ve gelisimi
gorme olanagi (Ellis vd., 2011) elde ettik. Farkli deneyimleri ve bakis acilarini yansitarak,
otoetnografinin bireylere ve topluma 151k tutma nosyonunu (Ellis, 1999, s. 672-674) sosyal hizmetin
bireysel ve toplumsal fayda saglamay1 hedefleyen yapisiyla bir araya getirdik. Bu sayede akreditasyon
ve kalite siireclerine dair teorik bilgiyi deneyimsel anlatilarla desteklemekle, siirece yeni baslayacak
boliimlere fayda saglamay1 amagladik. Bu amaca uygun olarak belirledigimiz alt amaglar ise asagidaki
gibidir:

1. Akreditasyon siirecinin yiiriitilmesinde temel motivasyon kaynaklarimiz ve kirilma

noktalarimiz nelerdi?

2. Sahip oldugumuz rollerin akreditasyon siirecine uyum ve olasi ¢atigmalara etkisi nasildi?

3. Akreditasyon algimiz ve siireci kisisel olarak yorumlayisimiz nasildi?

Verilerin Toplanmasi ve Analizi

Bu c¢alismanin 6zneleri ayn1 zamanda arastirmanin yiriitiiciileridir. Akreditasyon siirecimiz
akademik ve idari kadro ile siirecin tiim paydaslarinin rol aldig1 bir ekip ¢aligmasi ile ger¢eklestirilmistir.
Ancak bu otoetnografik c¢alisma, ekibin liyesi olan bir 6gretim elemani, bir mezun ve bir 6grencinin

gorislerini yansitmaktadir.

Bu calismada E., A. ve M. olarak deneyimlerimizden yola ¢ikan otoetnografik icerigin
olusturulmasinda, kisisel ve grup mesajlarimiz, resmi evrak ve yazismalar, kisisel gozlem ve alan
notlarimiz, siireci somutlastiran fotograflar ve olusturdugumuz c¢evrim i¢i dokiimanlardan
yararlanilmigtir. 2020 y1li temmuz ayindan 2021 yili aralik ayina kadar elde ettigimiz tiim bu verilere ek
olarak kigisel Ozelliklerimizin siirece etkisini gérmek adma kisilik ozelliklerimiz ile ilgili 6z
degerlendirmelerimizi bir diger veri kaynagi olarak kullandik. Verilerimizin igerigine dair agiklamalar

Tablo 1’de yer almaktadir.
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Tablo 1.
Veri Kaynaklar
Veri Kaynad Verinin Kapsami
Universite igerisinde fakiilte ve bolim ozelinde kurulan iletisim aglar1 ve
Mesajlar yazigmalar, kisisel ve grup mesajlar1 (Fakiilte gruplari, boliim grubu, arastirma
gorevlisi grubu, 6grenci grubu, uzaktan egitim grubu, erisilebilirlik grubu)
Resmi Belge ve Kurumsal e-mailler, ogretim iyeleri, Ogrenciler, dis paydaglar arasinda
Yazismalar gerceklesen yazigmalar, toplanti davet yazilari, toplanti tutanaklari
Kisisel Gozlem ve Arastirmacilarin kendi akreditasyon deneyimlerine dair aldiklar: saha ve gozlem
Notlar notlari, birbirleriyle yaptiklari paylagimlar
< Yapilan toplantilar, etkinlikler, ge¢ saatlere kadar kalinan mesailerden arta kalan
Fotograflar <
ani fotograflari
Cevrim ici Pandemi nedeniyle ¢evrim i¢i platforma tasinan belgeler/kayitlar (WhatsApp
Dokiimanlar gruplari, Zoom toplanti kayitlari, Google Drive belgeleri)

99 ¢

Otoetnografide veriler, “hatirlama”, “eser ve belge toplama”, “baskalariyla goriisme”, “kendini
analiz etme”, “kendini gézlemleme” ve “arastirma konusuyla ilgili meseleler iizerine diisiinme” yoluyla
toplanabilir (Chang, 2016a). Her birimiz i¢in yeni bir siire¢ olan akreditasyon serlivenimizin en baginda,
akreditasyonun ne oldugunu ve amacini tam anlamiyla kavramaya g¢alistigimiz bir siirenin ardindan,
kalite, akreditasyon, sosyal hizmet egitimi gibi konularda akademik c¢alisma yapma istek ve
diisiincemizin kesistigi noktada bu ¢aligmay1 kolektif bir sekilde yapmaya karar verdik. Ardindan “Hep
Akademik” isimli bir WhatsApp grubu olusturduk ve siirecte elde ettigimiz tiim deneyimlerimiz bir anda
bu grubun i¢inde akmaya bagladi, konustukca ¢ogaldik.

Bir yandan da siireci kendi perspektifimizden degerlendirerek bireysel notlar tutmaya ve
gecmisin ‘anlik goriintiilerini’ yakalamamiza yardimci olacak (Muncey, 2010, s. 55) fotograf ve belgeler
gibi somut kanitlar1 da toplamaya bagladik. Birbirimizin diisiincelerinden etkilenmeden gézlemlerimizi
yansittigimiz alan notlarimiz1 bireysel olarak defalarca okuyarak diisiiniimsel anlatilara doniistiirdiik.
2023 y1li Eyliil-Kasim aylari arasinda haftalik olarak planladigimiz toplantilarda bu anlatilarimizi analiz
etmeye bagladik. Daha sonra birbirimizden aldigimiz geri bildirimlerle hatirlamakta zorlandigimiz
noktalar1 da ekleyerek son seklini verdigimiz en 6nemli veri setimiz ortaya ¢ikt1 (Oswald vd., 2020).
Arastirmamizin 6znel boyutunu, o6zdiislinlimsel anlatilarimiz olustururken, nesnel boyutu ise kalite,
akreditasyon ve sosyal hizmet egitimi ile ilgili literatiir taramas1 sonuglarina dayanmaktadir (Watts,
2015).

Gergeklestirdigimiz toplantilarda analiz ve yorumlarimiz dogrultusunda deneyimlerimizin
ortaklasan ya da farklilik barindiran yonlerini listeledik ve akreditasyon deneyimimizi etkiledigi
noktasinda fikir birligine vardigimiz ‘kritik noktalar1’ ortaya ¢ikardik (Chang, 2016b). Oz anlatilarimiz
ve diger veri kaynaklarimiz iizerine yaptigimiz degerlendirmeler, akreditasyonun her birimiz i¢in ifade
ettigi ‘anlamlar1’ derinlemesine tartigmamizi sagladi (Chang, 2016b) ve bizi iki ana temaya ulastirdi. Bu

temalar “Motivasyon ve Kirilmalar” ve “Roller, Sinirlar ve Belirsizlikler” olarak sekillendi.
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Bizden Yansiyanlar

Motivasyon ve Kirilmalar

Akreditasyon gibi kapsamli, ¢ok boyutlu ve uzun siireli emek gerektiren bir siirecte
motivasyonun her daim canli tutulmasi kritik 6neme sahiptir. Akreditasyon siirecini yiiriitebilmek i¢in
list yonetimin size verdigi gorevlerden biri ya da iginizin bir pargasi oldugu kabulii disinda baska
motivasyon kaynaklarina da ihtiyaciniz var. Ciinkii akreditasyon siirecini basariyla, kalite standartlarim
icsellestirmis olarak yiiriitmenin ve kalite agisindan siirdiiriilebilirligi saglamanin 6n kosullarindan biri
de yapilan calismalar1 sadece bir is yiikii olarak nitelendirmenin Gtesine gegmektir. Birbirinden farkli
rollerde bulundugumuz akreditasyon siirecinde bizler, yapilan c¢alismalart ve akreditasyonun
gerekliliklerini salt is ylikii olarak nitelendirmeyen, motivasyonunu canli tutmay1 basarabilenler arasinda
oldugumuzu soyleyebiliriz.

Stirecin uzunlugunu goéz Oniine aldigimizda E. ig¢sel motivasyonunu, “Teknik olarak “Biz
akredite olduk.” demek icin yapilabilecek ya da tiniversite yonetimi “Bunu yapacaksiniz.” dedigi i¢in
emek harcanabilecek bir sey degildi. Bu yolu yiiriirken kisisel ozelliklerimiz, alanimiza duydugumuz ilgi,
boliimiimiiz i¢in daha iyisini yapabilmek, meslektaglarimizi daha yetkin kilmak, akademinin
saglayabilecegi her seyi en iyi halinde sunmak adimlarimizi gii¢lendiren noktalardi.” seklinde ifade
ediyor. O donem hemen her asamasii karmagsik ve kaygilarla dolu bir siire¢ olarak algiladigimiz
akreditasyonda, A. ve M.’yi motive eden ve siiregte daha fazla sorumluluk almaya tesvik eden noktalar
ise aidiyet ve baglilik ekseninde ortaklasiyordu. Akreditasyon siirecinde 6grenci temsilcisi olarak yer
alan M., stirecte aktif yer almasinm ‘béliimii ve hocalariyla kurdugu olumlu bagin sonucu’ olarak ‘bir
yandan 6grenim gordiigii boliime deger katacak bir seyi yapmasi, bir yandan da hocalarinin bir talebini
yerine getirmis olmanin verdigi olumlu hisse’ dayandiriyor. A. ise boliimiin ilk mezunlarindan biri
olmasi dolayisiyla ‘her seyin yeni oldugu, sistemin oturmadigt donemleri yasamasina, tirlii
karmagsikliga ragmen aldigi egitimin bakis agisin ne kadar gelistivdigini gérmesi’ ve iniversite egitimi
boyunca hocalar ile giiglii iletisiminin, siirece katiliminda etkili oldugunu ifade ediyor.

Akreditasyon siirecinde motivasyonumuzun kirildigi noktalar, 6zellikle siirecin is yiikii olarak
goriildiigii anlarda ortaya cikiyordu. izin hakki, maas kesintilerinin kaldirilmasi (iiniversite
yOnetimimizin zaman zaman uyguladigi kesinti politikasi), 6diillendirme veya motivasyonel aktiviteler
gibi st yonetimden gelebilecek tesvik unsurlarinin eksik kaldigi noktada, E.’nin meslektaglariyla
diyalogu ‘maasla ¢elisen is yiikii’ sdylemleri etrafinda dolasiyordu. Universite ydnetimleri nezdinde
Oonemi gittikce artan akreditasyona bagvuru kararlar1 ¢ogunlukla programlarin/boliimlerin bilgisi ve
istegi disinda alindiginda, bizdeki gibi siirecin direngle karsilanmasi (Kaygusuz, 2023) olasidir. Benzer
sekilde Fidan, Biyikli ve Ozkara (2022) da siirecin 6zellikle yeni olmasindan kaynakl tecriibesizlikle
beraber (Iri ve Bayraktar, 2023; Van Kemenade ve Hardjono, 2009) dgretim elemanlarinca tepki ve
direngle karsilandigini ifade etmislerdir. Boylesi bir bagvuru siirecinin ardindan akreditasyon,

kimilerince yeni kimilerince sinirli bilgi ile girilen bir maceraya doniismektedir.
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“Akreditasyon almaya degiyor mu?” ciimlesi, E.’nin siireci anlamaya ¢alisirken yine evrak
isleriyle boguldugu bir giinde yaptig1 isi sorgulamasiin bir ifadesiydi. Akreditasyonun onemi ve
gerekliligine dair giiclii bir inanciniz yoksa siirecin kiilfet olarak gelebilecegini biliyorduk. Bu noktada
bagvuru Oncesinde veya akabinde akreditasyona dair kapsamli bir bilgilendirmenin yapilmasinin,
belirsizlikleri yok ederek akredite olmaya yiikledigimiz anlamlar1 degistirecegini sOyleyebiliriz. Alan
notlarimizi1 tartisirken fark ettik ki ekip arkadaglarimizla mesajlagsmalarimizda sdylemlerimiz “Hocam
bu akreditasyon ¢ok karisik.” ctimlesinden, “Akreditasyon bizim ana gérevimiz su an.” ifadesine
doniismeye baslamisti. Cilinkii bilmedigimiz ya da uzak oldugumuz bir siirece kaygiyla yaklasiyorduk.
E.nin kaygilart “Ekip olarak ayni heyecam duyacak miydik, ayni sorumlulugu alacak muydik,
dosyalarimiz yeterli miydi, kendimizi ifade edebilecek miydik?” sorular1 lizerinde yogunlasirken; A. ve
M.’nin kaygilari, paydas olarak yer aldiklar1 degerlendirme toplantilarinda boliimii dogru temsil etmeye
dair sorumluluk duygusundan geliyordu. Ag¢ikg¢as1 yabancisi oldugumuz bir deneyimin igerisine dahil
olunca, kaygilarimiz siireci 6grendikge icsellestirme ile azaldu.

Siirecin en basinda bilinmezliklerin icerisindeyken motivasyonumuzu saglamada kendi icsel
kaynaklarimizi harekete ge¢irmistik. Bu kaynaklar sosyal hizmet meslegine bagliligimizla yakindan
iligkiliydi. Siiregte ise dig paydaslarla kurdugumuz giiclii iliskilerin egitim kalitesini arttirdigini ortaya
koymak ve bu noktada dernek tarafindan olumlu geri bildirimler almak bizleri motive eden noktalar
arasindaydi. Bunun yani sira akreditasyonun boliim imkanlarinin iyilestirilmesinde {ist yonetime karsi
bir gii¢ unsuru oldugunu, fiziksel kosullarda da iyilestirmelere vesile oldugunu gérmiistiik. Tiim bunlar
da bize akreditasyonun program faaliyetlerinin iyilestirilmesine yaptig1 katkiy1 dogrudan deneyimleme

firsat1 veriyordu.

“Akademik kadromuzdaki eksikligin siiregte dernek tarafindan bize ifade edilmesi, kadromuzu
giiclendirme konusunda ge¢mis yillarda da yaptigimiz taleplerin o dénem yonetim tarafindan dikkate
alimmasim sagladi. Ornegin miifredat degisiklikleri, ders segimlerinde birtakim karisikliklara neden
olabildigi i¢in yoOnetim tarafindan ¢ok desteklenmezken Olgiitlere uygun hareket etme amaciyla
taleplerimiz o donem olumlu kargilanmigti. Ayrica uygulama dersleri i¢in aynali bir sinif tahsis edilmesi
talebimiz de yerine getirilmisti.” (E.)

Neticede akreditasyon gibi karmasik bir yolculukta motivasyonumuzun asil kaynaginin, aidiyet
duygusu, sistemin i¢inde var olma/varligimi kanitlama cabasi ve bolimii sahiplenmekten geldigi
noktasinda fikir birligine vardik. Stirecin igsellestirilmesi gerekiyordu ama kurumsal dayatmalar, kisitlt
zaman, gegmis deneyimin olmayisi, akreditasyona dair ¢alismalarin rutin islere eklemlenmesi gibi i¢ ice
gecmis zorluklar motivasyonu kiran etkenler haline geliyordu.

Bunun yaninda siirekli aramizda doniip dolasan bir inan¢ vardi, kalite ve akreditasyon
siireclerinin akademinin (Iri ve Bayraktar, 2023) ve 6zellikle sosyal bilimlerin ruhuna uygun olmadig,
akademisyenlerin 6zerkligine miidahale edildigi (Hahn ve Wagner, 2016), akreditasyonun formalite
oldugu (Hamutoglu vd., 2020), boliimlerin birbirine tipatip benzeyerek akademide tek tiplesme riski
yarattigl (Kaygusuz, 2023) ki bu inanglar da bazi akademisyenlerin geri ¢ekilmesine neden olurken;

elini tagin altina koyanlar i¢in sorumluluk daha da artiyordu.
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Akreditasyon hazirliklariin ekibin tamamina yayginlagmasi kalitenin bir sartidir. Ancak bu
kosul saglanamadiginda, ekip iiyelerinden bazilar1 fiziksel ve zihinsel emegin yani sira daha fazla
duygusal emek sarf etmek zorunda kalirlar. Bizim siirecimizde ise “Siirecin tiim ekip tarafindan esit
derecede yiiriitiilmesi zordu. Basta herkesin bu deneyimi yasamakla ilgili endiseleri giderilmemisti.
Akusta ekip tiyelerinden bazilari bu isin i¢inde olmaktan keyif alirken bazilart arka planda kalmay: tercih
ediyorlardi. Calisan ekibin bu noktada siirdiiviilebilirligi saglamak icin kigisel motivasyonlarin
arttirmalart ¢ok daha fazla gerekliydi.” (E.) Aramiza yeni katilan arastirma gorevlisinin ise
baglamasiyla birlikte kendisini akreditasyon siirecinin igerisinde bulmasi ile E.’ye gonderdigi “Her sey
iyi giizel hos ama akreditasyon isini sevemedim hocam.” WhatsApp mesaj1, siirecte tecriibesizliginin
yant stra i yiikiiniin esitsiz dagilimindan kaynakli isyaninin bir parcasiydi.

Kisisel alan notlarimiz ve gbzlemlerimiz iizerinden ‘Nelerin daha farkli olmasini isterdik?’ ya
da ‘Biz neyi, daha farkli yapsaydik akreditasyon siirecimiz daha kolay gegerdi?’ sorularina yanit
aradigimiz toplantilarda ortaya ¢ikan sonug, siirece baglamadan 6nce ve siirecte bize diizenli hizmet ici
egitimler verilmesi, toplantilar diizenlenmesi, siirecin katkilariyla ilgili bilgilendirmeler yapilmasi ve
siireci yonetirken agik bir iletisim (Fidan vd., 2022) kurabilmekti.

Roller, Smirlar ve Belirsizlikler

Akreditasyon siirecinde farkli kimliklere sahip, siireci farkli rollerde karsilayan ve bazen de
mevcut rol ve kimlikleri arasinda kendi karmasalarim1 yasayan bir ekip olarak deneyimlerimizi
yansittigimiz bu baslik altinda, rol ve kimliklerimizin akreditasyon siirecimizle temas eden noktalarini,
akreditasyon algimizi ve kendimizi ifade etme seklimizi tartigtik.

E., akreditasyonda c¢oklu rollere sahip oldugu icin kendisini tek bir sey Tlizerinden
tanimlayamadigini, ¢iinkli boliimde en uzun siiredir galigsan kisi oldugu igin siirecin her aninda aktif
olmasinin 6nemli oldugunu belirtiyor. Bir yandan da derslere girmek, idari gdrevlerini siirdiirmek,
ogrenci danismanligi yapmak, doktora d6grencisi olmak gibi ¢oklu rollerini akreditasyon deneyimiyle
beraber siirdiiriiyordu. “Akademisyen” olmanin getirisi olan siirekli yogun olma durumunu, aile ve
arkadaslarina anlatmada zorlanirken, akreditasyon siireciyle birlikte artik sosyal c¢evresiyle bir araya
gelmek i¢in vakti dahi kalmamisti. Pandemi siireci ile de islerin daha fazla eve tasindig1 yeni bir calisma
kurgusuna uyum saglamaya ¢alisiyordu.

Siiregte rol ve gorev dagilimimin diizenlenmesi, kanitlarin toplanmasi, degerlendirme
Olciitlerinin anlagilmasi gibi is ve islemler zaman zaman belirsizlikler yaratiyordu. Bu noktada kendisini
“Boliimiin Hafizas1” olarak tanimlayan E.’ye her zamankinden daha fazla ihtiya¢ duyuluyordu. Boliim
bagkaninin sinav dosyalar1 iizerinden tanimladig1 “akreditasyon” kavramiyla tanisikligi ile baslayan
siire¢ genisliyordu. Yapilan her seyi dosyalar halinde ofisinde sakliyordu ki diizenli bir arsiv sistemi
olmasinin dnemini (Ataman ve Adigiizel, 2020; iri ve Bayraktar, 2023; Kaygusuz, 2023) siirecin i¢inde
gorecekti. Tek tek her birini ilgili Olgiitlerin basliklarina yerlestirmek, somut adimlart géstermek
gerekiyordu. Tiim bunlar1 yaparken siirec kisisel olarak E. i¢in bir yandan da keyifliydi. Diizeni, sinirlari,

verilen emegin goriinlir olmasim ve karsilik bulmasini seven biri olmasi, siiregteki evrak isleriyle
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ilgilenirken onu adeta bir kaosun i¢inden kurtariyordu. Sonugta somut bir kanit dosyasi elinizin altinda
oldugunda hem hesap verebilir oluyorsunuz hem de siireci saglikli yiirlitmenizi saglayan materyaller
olusturuyorsunuz.

Benzer sekilde M. de dokiimantasyon, tasnif, raporlama gibi is ve islemlere olan ilgisinin,
siiregte daha aktif yer almasinda etkili oldugunu diisliniiyor. Egitim siire¢lerinin en 6nemli parcalarindan
biri olan ogrencilerin akreditasyon ¢aligmalarina dahil edilmesinin 6nemine dair diisiincelerini

anlatilarinda dile getiriyordu:

“Belki ogrencilerin akreditasyon siirecine benim kadar dahil olmasma gerek olmadig1 diisiiniiliiyor.
Ancak uluslararasilagma, standardizasyon, egitimde 6grenci odaklilik gibi noktalar1 diisiiniince, dahil
edilmemiz kesinlikle yararli bence. Akreditasyonu en azindan program amaglari, dgrenme ¢iktilar
seviyesinde dahi olsa dgrencilerin bilmesi gerekiyor ki akreditasyonun katki sunmaya ¢alistig1 planlama,
sistematik ilerleme, izleme gibi noktalar1 kavranabilsin. Ciinkii akreditasyon siirecinin sonunda kalite
stiregleri ile ilgili edindigim bilgilerin daha planli ¢alismama katki sagladigini, bakis agimi genislettigini
fazlasiyla hissetmistim.” (M.)

Buradan hareketle sdyleyebiliriz ki akreditasyon, bdliimde 6grenim goérmekte olan 6grencilerin
ulusal ve uluslararasi kalite standartlarina uygunluk kriterlerini 6grenmesine de katki saglamaktadir.
Ogrenciler bir yandan da akredite boliimlerde aldiklar1 egitim vesilesiyle sosyal hizmetin etik kodlart
is1ginda mesleki bilgi ve beceriyle donanmis olarak mezun olmaktadirlar (Yigit, 2017, s. 162).
Ogrencilerin yalnizca akreditasyon hazirliklarinda degil tiim egitim siireclerinde aktif yer almalari, kalite
kiiltiiriiniin  6grencilerden baglayarak boliimiin tiim aktorleri tarafindan benimsenmesi adina da
yararlhidir.

Akreditasyon siirecinde her birimizin 6ne ¢ikan bazi kigisel 6zellikleri de gorev dagilimin
etkiliyordu. Neyi iyi biliyorsaniz o sizin sorumlulugunuz oluyor, hatta iizerinize yapisiyordu. Ancak
herkesin Drive kullanimi, arsivleme, dosyalama, raporlama gibi yetkinliklere sahip olmasi gerekirken;
hazirliklar ekibin bir pargasinin sorumluluguna birakilmamaliydi, herkes elini tagin altina koymaliydi.

M., 6grenci temsilcisi olarak yer aldig1 akreditasyon siireci Oncesinde de kalite yonetimi,
akreditasyon gibi konulara ilgi duyuyordu, kalite siirecleri ile ilgili dersler almisti, Kaizen teknigi
uygulamalarint iceren c¢aligma deneyimi vardi. Edindigi tecriibelerin ve hocalariyla olan giiclii
iletisiminin etkisiyle siirece dahil olmustu. Hazirlik siirecinde yazilan raporlarda 6zellikle 6grenciler
iizerinden temin edilecek verileri toplamada, geri bildirim anketlerinin hazirlanmasi ve sonuglarinin
raporlanmasi gibi bazi konularda 6gretim iiyelerinden gelen talep dogrultusunda gorev aliyordu. Bir
yandan da kendisinin ve 6grenci arkadaslarinin talep ve diisiincelerini yonetime ve komisyona daha
rahat iletebilecegi bir konumdaydi. Pandeminin en yogun dénemine denk gelen periyotta dgrencilik
deneyimi ise online derslere, yeni sinav sistemine uyum saglamaya calismak ile pandeminin getirdigi
riskler siirerken staj yapma zorunlulugu arasinda sikisip kalmisti.

Stiregte dis paydas olarak yer alan A., yapilan paydas toplantilarinda ve faaliyet planlama
asamalarinda her kosulda sorumluluk almaktan ve uzmanlik bilgi ve becerilerini paylasmaktan
¢ekinmiyordu. A.’nin akreditasyon siirecindeki kisisel yasamu, isi ve yiiksek lisansin1 yapmakta oldugu

okulu arasinda, alanda calisan idealist bir sosyal hizmet uzmani olarak bir yandan gorev ve
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sorumluluklarin yerine getirmeye, isten arta kalan zamanlarinda yiiksek lisans tezine vakit ayirmaya
calistig1 bir donemi kapsiyordu. Bagvuru esnasinda akreditasyona dair diisiinceleri kendi ifadeleriyle su
sekildeydi: “Calistigim kurumda kalite siirecleriyle ilgilenince akreditasyon siirecindeki bazi
benzerlikleri daha iyi anlamaya baslamistim. Bazen ¢ok yakin bazen de ¢ok uzaklastigim bir sey
oldugundan karmasikti bir hayli benim igin.”

Bizim akreditasyon seriivenimizde c¢oklu rollerimizin etkilesimini, o6zellikle pandeminin
etkisiyle daha fazla deneyimledigimiz siirecler bulunuyor. Siire¢ pandemi ile i¢ ice oldugumuz bir
donemde basladigindan istenen belge ve raporlart ¢evrim i¢i ortamda hazirliyorduk. Bu siirecte
arastirma gorevliliginden 6gretim gorevliligine yeni gecmis olan E., bir yandan egitim-6gretim siirecini
yonetirken, bir yandan da akreditasyon siirecini pandemi ile i¢ i¢ce ve pandemiye ragmen ydnetmeye
calistyordu. Cevrim ici yiiriitiilen derslerin yani sira akademisyenlerin doniisiimlii de olsa tiniversitede
bulunma zorunlulugu arasinda bir yerde E., Koronaviriis hastaligina da yakalanmisti. Boylesi bir
¢ikmazin icindeyken, akreditasyon toplantilarinin birinde defterine karaladig1 “Hayatta kalmak mi,
akreditasyon almak mi?” sorusu artik tiikenme noktasia geldigini gosteriyordu. Bu ciimle, cogunlukla
kisisel olarak yiikselttigi motivasyonunun, iiniversiteye gitmek, rapor hazirlamak, hastaliga
yakalan(ma)mak liggeninde kaybolmak iizere oldugunun bir gdstergesiydi.

Bir bilinmezligin i¢inde, bilgisayarlara taginan is yasami, mesai kavramindan uzak, belirgin
olmayan gorev tanimlarina da zemin hazirlamisti. Siirecin paydaslari olan iiniversite yonetimi ve idari
kadronun sorumlulugunda olan noktalarda kimi zaman yasanan belirsizlikler siirece en yogun haliyle
maruz kalan E.’nin akreditasyondaki rolii ile c¢atismasina neden oluyordu. Bu durumda i¢ ve dis
paydaglarin tamaminin akreditasyon siirecinde aktif rol almasinin, Ogretim gdrevlilerinin
sorumlulugunda olmayan noktalarda tiniversite yonetiminin harekete ge¢mesinin, rol belirsizligini
Oonleme ve siirecin, iniversitenin tiim aktorleri tarafindan benimsenmesi agisindan 6nemini tecriibe
ediyorduk. Oyle ki E.’nin aktardig1 iizere {iniversite ydnetiminin sorumlulugunda olan eksikliklerin

giderilmemesi halinde akreditasyon degerlendirme siirecinin olumsuz etkilendigi goriiliiyor:

“Bolimiin yetkisi dahilinde tahsis edilemeyecek fiziksel ortamlarin degerlendirilmesinde muhatap
iiniversite yonetimidir. Ancak bdliimiin iiniversiteden bagimsiz degerlendirilmesi miimkiin olmadigindan
bu siirecin de yonetilmesinde boliim olarak aktif rol aldik. Var olan fiziksel eksiklikler (Iri ve Bayraktar,
2023) de yine bdliimiin degerlendirmesini olumsuz etkileyen unsurlardan biriydi.” (E.)

Akreditasyon siirecini olumsuz etkileyen noktalardan biri de olgiitler ve dlgiitleri karsilayacak
kanitlar1 sunmada bizden beklenenin ne oldugunu anlamak, yorumlamakti. Dernek tarafindan atanan
mentore yazdigimiz e-postalara ya da yaptigimiz aramalara gelen cevaplari anlamak i¢in bir kez daha
kendi aramizda istenenin ne olduguna dair tartisiyorduk. Sizden somut kanitlar istenirken kanitlari nasil
somutlastiracaginiza dair soylemler oldukca soyut kaliyordu. Dernek tarafindan belirlenen Glgiitlerin,
standardizasyonu saglamak adina etkin bir iglevi olmasina kargin; bu dlgiitlere bizim sundugumuz
kamtlarda saglik bilimleri fakiilteleri biinyesinde yer alan fakat sosyal bilim niteligi de tasiyan sosyal
hizmet bolimii icin gostergeler degerlendiricilerin beklentilerini karsilamada zorlanmamiza neden

oluyordu, “Bir miihendislik kafasi gerekiyordu sanki. Her sey somut ve sinirlart keskin, net bir sekilde
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agtklanmaliydi. Ancak sosyal bilimler bu formata ¢ok da uygun degil gibi goriiniiyordu.” (E.). Bu
zorlugun bir sebebi de degerlendirme takiminda yalnizca bir sosyal hizmet akademisyeni bulunmasi ve
bize dernegin atadig1 mentor ve diger iki degerlendiricinin de saglik bilimlerinden olmasiydi. Bizim i¢in

farkli disiplinlerden degerlendiricilere zaman zaman kendimizi ifade etmek bu nedenle zorlagtyordu.
Tartisma ve Sonu¢

Bugiin siirdiiriilebilirlik sosyal, ekolojik ve ekonomik agidan gida endiistrisinden, tarimdan,
tekstile, ekonomik ve sosyal kalkinmaya kadar bir¢ok alanda tartigilmaktadir. Igcinde bulundugumuz
degisim ve doniisim ¢aginda sirdirilebilirligin egitimde buldugu karsiliklardan biri olan
akreditasyonu, sosyal hizmet programlar1 acisindan ele aldigimiz bu c¢alismada akreditasyonun
siirdiiriilebilir bicimde yonetilmesinin 6nemi vurgulanmakta ve bu siirecin yalnizca belirli donemlerde
yapilan bagvuru hazirliklart ile sinirli kalmamasi gerektigi savunulmaktadir. Akreditasyon, kurumun
tiim birimlerine yayilmasi gereken ve sistematik bicimde yliriitiilen faaliyetleri kapsayan biitiinciil bir
siire¢ olarak ele alimmali, kurumsal kiiltiiriin bir parcasi haline gelmeli ve kurum yonetiminden
baglayarak programlar diizeyinde de benimsenmelidir. Boylece akreditasyon, ulagilmasi gereken bir
amag¢ degil, sitirekli gelisimi ve kaliteyi Onceleyen dinamik bir siire¢ olarak siirdiiriilebilirlik
kazanacaktir.

Kalite giivencesi baglaminda belirlenen standartlar, hesap verebilirlik ve seffaflik saglayarak
stirdiriilebilirlige katki sunmakta ve potansiyel risklerin belirlenmesini kolaylastirmaktadir. Standartlari
kullanan ve/veya standartlardan etkilenen taraflardan biri de bu ¢alismanin konusu olan yiiksek6gretim
kurumlar1 ve egitim programlaridir (Gokmen-Kavak, 2018). Kalite giivencesinin bir parcasi olarak
akreditasyon ¢aligmalari, kurumlar gelistiren, yenilenmeye firsat saglayan, aksakliklar1 giderme imkan
yaratan, firsatlar1 ¢ogaltan (Kaygusuz, 2023) bir siiregtir. Bu ¢aligmanin bulgular1 da 6gretim iiyesi
almmasi, sinif tahsisi, mifredat degisikligi gibi taleplerin akreditasyonla karsilik buldugunu
gbstermektedir. Akreditasyon, hesap verebilirlik, 6grenci odaklilik (iri ve Bayraktar, 2023), 6grenme ve
Ogretme siirecinde iyilestirme, kalite kiiltiiriinii yayginlastirma ve stirekli gelisim anlayisi (Alpaydin ve
Topal, 2022; Ataman ve Adigiizel, 2020) agisindan da bizde oldugu gibi 6grenci ve mezunlarin da
paydas olarak siirecin bir pargasi olmasini saglamis, c¢alismalarimizi goriiniir kildigindan siirecin
stirdiiriilebilirligine katki saglayan ve boliimiimiizii gli¢lendiren bir igleve sahip olmustur.

Bu ¢alismanin bulgulari, akreditasyon siirecine dogrudan yonetim talebiyle baslanmasinin, siireci
icsellestirememe problemi yarattigini; hatta direngle karsilandigini ortaya koymaktadir. Alpaydin ve
Topal (2022)’1n ¢aligmasinda da akreditasyon siirecinde egitim fakiiltelerinde en ¢ok yasanan sorunun
ilk kez uygulama yapilmasiyla ilgili oldugu goriilmiistiir. Benzer sekilde, yapilan arastirmalar (Fidan
vd., 2022; Iri ve Bayraktar, 2023; Kaygusuz, 2023; Van Kemenade ve Hardjono, 2009) da siirecin
Ozellikle yeni olmasindan kaynakli tecriibesizlikle beraber soruna doniistiigiinii ifade etmektedir.
Yiriitilen ¢alismalara dair 6gretim elemanlarina ¢alismalarin goriniirliigii ve bilinirligi agisindan
diizenli bilgilendirmeler yapilmasi (Akiiziim ve Saragoglu, 2022) hatta siireci daha 6nce deneyimlemis

olan bir kurum ile goriisme ya da yerinde izleme (Alpaydin ve Topal, 2022; Iri ve Bayraktar, 2023) gibi
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onlemler siirecin igsellestirilmesine katki saglayabilir. Bizler i¢in de siirecte yapilan bilgilendirmeler,
bagvuru Oncesinde yapilmig olsaydi akreditasyon yonetimimiz ¢ok daha etkin olabilirdi. Ciinkii
bilgilendirmeler, akreditasyonun sadece bazi 6gretim elemanlarinin isi olmadigini, kurumsal bir ekip isi
oldugunu gosterebilir ve birlikte hareket edilmesini saglama noktasinda farkindalik yaratabilir.

Stirecin disinda kalanlar oldugunda ek bir zaman maliyeti, i§ yiikii ve ekstra evrak (Alpaydin ve
Topal, 2022; Fidan, vd., 2022; Hamutoglu vd., 2020; Iri ve Bayraktar, 2023) nedeniyle yiiriitiilen
caligmalarin benimsenmesi istenen diizeyde olmamaktadir. E. i¢in de 6zellikle boliim icinde adil
dagilmayan gorevler ve alimmayan sorumluluklar akademik calismalarini yiirlitmede, tezini
tamamlamada, derslerini siirdiirmede motivasyonunu kirdig: gibi akreditasyonu 6ncelemek durumunda
kalmasindan kaynakli diger rollerinde aksamalara neden olmustur.

Fidan ve digerleri (2022) akreditasyon siireglerinde aktif olarak yer alan 6gretim elemanlarinin
siirece dair bilgi ve farkindaliklarinin yiiksek oldugunu tespit ederken, sorumluluk verilmeyenlerin ise
siirece olan inan¢ ve sahiplenmelerinin diisiik oldugunu séylemektedir. Bu ¢alismada da benzer bir
sonug elde edilmistir. Biz bu isin bir pargasi oldugumuzdan siire¢ hem yorucu hem 6gretici olmustu.
Ancak bu zaman zaman bolim ya da iiniversite icerisinde yalmiz kaldigimiz gergegini de
degistirmemisti. Akreditasyon siireci boliimiin tiim aktorleri tarafindan i¢sellesmediginde, is birligi ve
gorev dagilimi konusunda zaman zaman sorunlar yasamistik. Bilgili ve digerleri (2019)’nin yiiriittiigi
caligmada O0gretim tiyeleri arasinda saglanan is birligi sayesinde is ylikiiniin azaldig1 ve motivasyonun
arttigl gorilmiistiir. Ataman ve Adigiizel (2020) de yapilan g¢aligmalarin personelin tamamina
yayilmasinin, planl ve dengeli is boliimiiniin dnemine vurgu yapmistir. Bizim de siirecten beklentimiz
adil bir ig boliimi ile motivasyon ve inancin giiclendirilmesine yonelik izin hakki, maas kesintilerinin
kaldirilmasi, odiilllendirme veya motivasyonel aktiviteler gibi destek mekanizmalarinin
olusturulmasiydi.

Sosyal hizmet alaninda ise Alptekin ve arkadaglar1 (2020)’min SHUCEP’te vurguladigi gibi
Ogrenmenin, 6grenci-6gretim eleman1 arasinda yatay hiyerarsik bir iliski igerisinde, 6grenci merkezli
bir bakis agisiyla, bireysel farkliliklara duyarh ve 6zerkligi destekleyen bir ortamda gerceklesmesi
gerekmektedir. Akreditasyon c¢alismalart da bu amacin gergeklestirilmesinde aract bir rolde
degerlendirilmelidir. Nitekim M. ve A.’nin deneyimleri de akreditasyon siireglerinde &grenci
katilminin, 6grencilerin bakis acilarmin gelisimine katki sagladigini ve bdliim igerisinde
gergeklestirilen tiim faaliyetleri anlamlandirmada Onemli bir rol oynadigimi gdstermektedir.
Akreditasyon siirecinde yapilan ¢alismalara 6grencilerin de dahil edilmesi, kalite kiiltiiriiniin bolimiin
tiim unsurlar tarafindan benimsenmesine, basta 6gretim elemani ve 6grenciler olmak {izere boliimde
gergeklestirilen faaliyetlerde ekip ruhu olusturulmasina olanak saglamaktadir. Ogrencilerin
akreditasyon siirecinde Onerilerinin dikkate alinmasi hem &grenci kitlesini giliglendirici hem de 6grenci
katilimint arttiric1 bir etken olmaktadir.

Akreditasyon kapsaminda belirlenen 6lgiitler, bir programin sahip olmasi gereken 6zellikleri

belirler ki bu da o programin yeterligine karar verilebilmesi i¢in ¢er¢eve sunmaktadir. Ancak bu 6lgiitler
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her bir programin kendi standartlarini olugturamayacagi anlamina gelmemektedir (Alptekin vd., 2020).
Bu noktada sosyal hizmet egitim programlarinin niteliginin arttirilmasi amaciyla ¢aligmalar ytiriiten
SHOD’un kalite giivencesi ve akreditasyon siirecinde aktif olarak rol almasi, boliimler i¢in siirecin daha
anlagilir ve kolaylastirici olmasim saglayacagindan kritik 6neme sahiptir. Programa 6zgii 6lgiitlerin
belirlenmesine ek olarak degerlendirici derneklerin sosyal hizmet akreditasyonunda, 6nceligi sosyal
hizmet akademisyenlerine vermesi ve bu alanda degerlendirici sayisinin arttirilmasini tesvik etmesi
onemlidir. Bizim deneyimimizde de degerlendiriciler ve 6l¢iitler noktasinda belirlenen kisi ve kriterlerin
sosyal hizmet alanina uygun nitelikte olmas1 gerekliligi, stireci anlamlandiran ve siirdiiriilebilirligi
saglayan noktalardan biriydi. Olgiitleri karsilayacak kamitlar1 sosyal hizmetin yapisia uygun bigimde
sundugumuzda anlasilir olmasin1 bekledik. Burada ifade etmek istedigimiz, degerlendiriciler alan
disindan oldugunda, degerlendiricilerin kendi 6znelliklerinden ayr1 olarak saglik bilimcisinin bakig
acisinin katiligi ile sosyal bilimcinin esnekliginin ¢atismasindan kaynakli sorunlardi. Kaygusuz (2023)
da akreditasyon Olciitlerini akademisyenlerin fazlaca kati buldugunu ve bdliimler, fakiilteler hatta
sehirler Ozelinde kosullarin dikkate almarak kriterlerde esneme payi olmasimi savunduklarim
belirtmistir.

Insanla dogrudan calisan bir meslek ve akademik disiplin olan sosyal hizmetin, dlgiitlere karsilik
sunacagi kanitlarin saglik bilimleri programlar i¢inde her bir boliimden aymi sekilde talep edilmesi,
sosyal hizmetin kendi 6zgiinliigiinii digarida birakma riskini tagiyabilir. Bu noktada degerlendiricinin
alandan olmas1 ve sosyal hizmetin mesleki etik ilkelerine dayali bir temel {izerinden degerlendirilmesi,
sosyal hizmet meslegini herkesin yapabildigi, sosyal hizmet egitimini de herkesin verebildigi bir
konuma doniismekten ¢ikarabilecegi diigiincesindeyiz. Bu noktada Dernegin yapilanmasinin nispeten
yeni oldugu diisiiniildiigiinde, ilgili eksiklerin dernek tarafindan da zamanla fark edilerek degerlendirme
kriterlerinde degisikliklere gidildigi ve degerlendirici havuzlarinin genisletildigi de goriilmektedir.

Onemli olan sosyal hizmet egitimindeki kontrolsiiz biiyiime gibi kontrolsiiz bir akreditasyon
siirecinin yasanmasini onlemektir. 2025 yili itibariyle plansiz boliim a¢ma siiregleri ile acik 0gretim
boliimleri ile de sosyal hizmet egitimi veren boliim sayist 119’a ulasmustir. Ustelik sosyal hizmet
boliimleri agilirken s6z konusu siire¢ 10 ayn fakiilte/yiiksekokul biinyesinde yer alan kompozisyonlari
beraberinde getirmistir (YBY'S, 2025). Bu noktada akreditasyon bagvurusu yapacak boliimler sosyal
hizmet akreditasyonu acisindan fakiilteler bazinda yetkilendirilmis birden fazla dernege
bagvurabileceklerdir. Bu durumun standardizasyon agisindan da degerlendirilmesi 6nemlidir.

Sosyal hizmet egitiminde, alan dis1 akademik personel fazlaligi, yliksek 6grenci kontenjani,
istihdam edil(me)me durumu, dikey geg¢is alanlarinin ¢esitliligi, agik 6gretim programlarinin varligi gibi
(Alptekin, 2021) bircok sorun séz konusudur. Akreditasyon siirecleri, sorunlari ¢ézmede YOK
(Yiiksekogretim Kurulu)’e taleplerin iletilmesi ve {iniversite yonetimlerinden destek alinmasinda etkin
olarak kullanilabilecek bir ara¢ iken; arzu edilen egitim niteligine kavusmada tek tiplesme riski

(Erdogan, 2014) barindirmasi ile de ¢ift yonlii bir siirectir.
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Sonugta, bizim akreditasyon deneyimimiz belirsizliklerle baglamisg, inan¢ ve emekle yogrulmus
ve liglimiiz i¢in de 6gretici bir siire¢ olarak tamamlanmisti. Siirecin 6gretileri, bu ekibin sosyal hizmet
egitimi ve akreditasyon konulariyla daha fazla ilgilenmesinin kapilarin1 da acti. E., SABAK {iyesi
olmaya karar verdi ve degerlendirici egitimi aldi, ¢esitli programlarin degerlendirme ekibinde dernek
tiyesi olarak yer aldi. M., akademik ¢alismalarinda kalite ve akreditasyon konularina yogunlasti. A. ise
bu siirecten 6grendikleriyle ¢alistigi kurumda sorumlu oldugu kalite denetimini ¢ok daha kolay atlatt.
Siirdiiriilebilir akreditasyon yonetimi ag¢isindan, bizim deneyimimiz siirecin iyilestirici, gelistirici ve
sahiplenilen bir ¢alisma ruhu ile yiiriitilmesinde etkin olabilecek birtakim kritik noktalara da dikkatimizi
cekti. Ornegin kalite ve akreditasyon konularinda hizmet igi egitimin arttirilmasu, siirecin is yiikii olarak
goriilmesini engelleyecek motivasyon arttirict faaliyet ve destek mekanizmalarinin olusturulmast,
akademisyenlerin kalite ve akreditasyon siireglerinde goniillii olmalarimin tesvik edilmesi, is yiki
dagiliminin dengelenmesi; bu sayede rol ve gorev belirsizliginin Onlenmesi, boliimlere 6zgii
degerlendirici akademisyen sayisinin arttirilmasi, lgiitlerde programa yonelik esnekliklerin yaratilmasi
gibi Oneriler sunabiliriz. Tiim bu gergekliklerin icinde mevcut belirsizlikleri akademik ve idari kadro, i¢
ve dis paydaslarin aktif ¢alismasi ve bdylece siirecin biitiinciil yonetimini saglayarak asmak miimkiin

hale gelecektir.
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Konfeksiyon Sektoriinde Emek Kontrol Rejimi Olarak Toplumsal Cinsiyet
ve Cinsellik

Oz

Bu caligma, kadin is¢ilerin despotik piyasa kosullarin1 ve yerel patriyarkal yapilar1 konfeksiyon iiretimi
baglaminda nasil deneyimlediklerini incelemektedir. Ozellikle, atdlye icerisinde kadin emegini gecici, itaatkar ve
disiplinli hale getiren dinamikleri ele almaktadir. Calisma, Tiirkiye'nin Mersin Serbest Bolgesi'nde ¢alisan kadin
konfeksiyon iscilerine odaklanmakta olup, 19 kadin konfeksiyon is¢isi, {i¢ isveren, bir sendika temsilcisi ve bir
igveren temsilcisi ile gerceklestirilen derinlemesine goriismelere dayanmaktadir. Bulgular, patriyarkal kaliplarin
giinliik atolye pratiklerinde nasil yeniden tiretildigini ve toplumsal cinsiyet rolleri, cinsellestirilmis anlamlar ve
tacizin igyerinde gii¢, kontrol ve disiplin araglari olarak nasil kullanilarak patriyarkal hegemonyay1 pekistirdigini
ortaya koymaktadir. Calisma, kadinlarin konfeksiyon sektoriinde "ideal is¢iler" olarak kabul edilmelerinin, onlarin
"sadik", "disiplinli" ve '"uysal" olarak algilanmalarina dayandigii gostermektedir. Ayrica, kadinlik ve
heteroseksiiel iligkiler (evlilik ya da cinsellik) etrafinda sekillenen patriyarkal sdylemler, iiretim siirecinde kadin
iscileri kontrol etme ve disipline etme aract olarak kullanilmaktadir. Kadmn is¢iler arasindaki rekabet, isin
gerektirdigi niteliklerden ziyade patriyarkal kadinlik rolleri tarafindan belirlenmektedir. Bu mekanizmalar,
toplumsal cinsiyete dayali bir igyeri yapisinin olusmasina katkida bulunarak, kadin is¢iler arasindaki dayanigmay1
zayiflatmakta ve toplumsal cinsiyet ve cinsellige dayali ayrimlari pekistiren bir iiretim politikas1 yaratmaktadir.

Anahtar Kelimeler: Toplumsal cinsiyet, hegemonic despotizm, emek, ataerki, emek kontrol rejimleri,

kadin 6znelligi
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Introduction

Export-based garment production is crucial for developing economies that rely heavily on

women's labor. Studies highlight global supply chains, precarious work conditions, and subcontracting

nn 1

systems, women workers are often depicted as "cheap," "submissive,'
accumulation (Bair, 2010; Dedeoglu, 2007; D'Ambrogio, 2014; Freeman, 2001; Korinek, 2005; Mills,

2003; Unni & Bali, 2002).

and "essential" for capitalist

Since the 1970s, developing countries with low labor costs and low levels of unionization have
become "preferred geographies" for transnational companies aiming to reduce production costs. This
period saw a revival of liberal economic policies and shifting capital flows, leading to a new proletariat
of young and female workers in free trade zones (Radice, 2015, p. 46). Labor market theories attribute
women's disadvantage to the sexual division of labor or structural market conditions. Primary sectors
serve producers, while secondary sectors employ low-paid, precarious workers, mainly women (Eraydin
& Erendil, 1999, pp. 259-260). The economic restructuring process collaborates with local patriarchal

systems, integrating patriarchal norms into daily work practices.

Earlier studies suggest women are preferred in the garment industry due to their "docility" and
"discipline," but how these qualities are produced remains unexplored. Patriarchal femininity discourses
shape female workers' subjectivity. This study examines women's experiences in Mersin (Turkey) FTZ's
garment industry, analyzing patriarchal stereotypes in labor relations. This study's data was collected
through in-depth interviews with 24 participants, including women workers, three employers, one union

member, and one employer representative, with snowball sampling.

The sample of this study possesses specific characteristics worth noting. For example, due to
the limited job opportunities in the local labor market, the number of working women and men in the
Free Trade Zone (FTZ) garment industry, where data was collected, is roughly equal. However, women

are consistently viewed as the "ideal garment workers" by the employers interviewed.

The concept of the “ideal worker” is largely constructed within masculine norms, defined in
ways that reflect male bodies and lifestyles, thereby excluding female workers from its scope (Williams,
2001, p. 64). According to Williams et al. (2012, p. 550), employers tend to favor workers who prioritize
the workplace more than anything else and demonstrate unwavering loyalty to their job. This preference
systematically marginalizes women, who are often assumed to bear primary responsibility for home and
family life. However, in export-oriented sectors, young female workers are often considered a preferred
labor force due to their so-called natural skills, such as manual dexterity. In developing countries like
Mexico and Indonesia, factories integrated into global markets typically employ female-intensive, low-
wage labor forces. At the same time, male workers predominantly occupy supervisory and managerial
positions within similar organizational models. The hegemony of patriarchal norms, which not only
define women’s labor as cheap but also socially and economically devalue it, produces a gendered

workforce that is vital for the global capitalist accumulation regime (Mills, 2003, p. 43).
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It was observed that various "compensatory masculinity mechanisms," such as sexual jokes or
harassment, are prevalent in the workplace, stemming from the perception of women as an ideal labor
force for garment manufacturing. These mechanisms are rooted in local patriarchal patterns and

contribute to the creation of sexualized workplaces.

These practices serve not only as tools of oppression but also as patriarchal practices in which
women. Despite the garment industry being female-dominated and women being seen as "ideal garment
workers" due to characteristics attributed to their "nature," this study found that women’s status in
factories by engaging in patriarchal relationships—such as romantic, sexual, or marital ties—with male
managers, employers, or foremen. These mechanisms create sexualized workplaces where women
sometimes participate in patriarchal practices via patriarchal bargaining. In this sense, women's presence
in the workplace is defined by gender roles rather than by identity as workers. This situation fosters
patriarchal divisions among women in the workplace and undermines organized class consciousness.
Therefore, analyzing how unequal structural organization of gender reveals and is reproduced in daily
workplace practices provides valuable insights for increasing women's awareness of their class and

gender identities.

This study discusses market and hegemonic despotisms as labor control regimes, analyzing how
patriarchal structures shape these mechanisms and begins with theoretical discussions, followed by

research methodology and findings.
Market and Hegemonic Despotisms as a Labor Control Regime

Production relationships include conflicts of interest between employer and workers and control
of workers in the workplace. Labor control is a complex phenomenon therefore labor power is constantly
embodied in people who have their own needs and interests and the ability to refuse to be treated as
commodities unlike the other commodities used in production. In this sense, control means the capacity

of capitalists to obtain desired work behavior from workers (Edwards 1979, pp. 12-18).

Research on labor control builds upon Karl Marx’s historical materialism and Antonio
Gramsci’s theory of ideological hegemony. Marx recognized that the willingness to sell labor power
was historically contingent, even though he argued that wage labor under capitalism was more of a social
necessity than a natural condition. This raises the question of how capitalists successfully integrate
workers into the manufacturing process, given their inherent tendency to resist as a class (Jonas, 2009,

p. 60).

Labor control regimes emerge from employers' need to integrate labor into the capitalist
production system. This necessity stems from the conditions specific to capitalism, where workers are
legally free to sell their labor power to any employer but lack ownership of the means of production.
Control is exercised through the detailed organization of workplace practices, which regulate the quality

and quantity of labor available in the market and utilized in production (Jonas, 2009, p. 59)
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Labor control regimes include various disciplinary methods used to maintain work continuity.
Edwards (1979) identified three mechanisms: simple, technical, and bureaucratic. In the 19th century,
simple control involved direct employer intervention, with workers facing arbitrary treatment and
limited means of resistance due to small workforce sizes. As production more complex and large-scale,
simple control became inadequate, requiring more structured oversight. The growing workforce led to
the rise of supervisors and formalized management, while labor movements and strikes gained strength
with socialist ideas. In response, firms adopted technical and bureaucratic control methods to regulate

labor more systematically.

The labor-management systems of the industrial era relied on formal and bureaucratic
regulations reinforced by various pressures. In recent years, labor management practices have shifted as
businesses adopt less hierarchical organizational structures. Firms have effectively implemented modern
labor control methods that emphasize voluntary organizational commitment and directly influence
worker behavior (Degiuli & Kollmeyer, 2007, p. 498). Historical periodization has primarily focused
on labor control within the production process, often overlooking the role of social and political
institutions beyond the workplace. In this context, Burawoy developed the concepts of despotic and

hegemonic labor control regimes, drawing inspiration from Gramsci’s writings on hegemony.

In Americanism and Fordism, Gramsci argued that securing workers’ consent to production
regimes cannot rely solely on coercion; various ideological mechanisms must be integrated into the
production process. This represents a new form of coercion exercised by the elite classes, incorporating
self-coercion and self-discipline. External coercion mechanisms, implemented through industrial
methods, fostered discipline and order in production while aligning workers’ customs with labor
requirements. Through this process, an "ideological hegemony" was established to shape a new type of

worker suited to the Fordist industry (Hoare, 1999).

Burawoy (1985) conceptualizes the despotic labor regime as a system in which workers’
dependence on wages is reinforced through "the economic whip of the market." The balance between
wages and profits is sustained by optimizing labor efficiency and upheld through mechanisms of
oppression and market despotism. Over time, this form of control has evolved into "hegemonic
despotism," wherein domination is maintained not solely through coercion but also through ideological
consent (Burawoy, 1985, pp. 126—150). Within the capitalist pursuit of profit, the labor process must be
examined through the dialectical relationship between coercion and consent (Burawoy, 1979, pp. 27—

30).

The organization of work, labor, and the production process encompasses political and
ideological mechanisms that regulate production relations. The production process has both objective
and subjective dimensions. In this context, the capitalist production process is not merely an external
force exerted on workers; it also involves a process of naturalization and subjectification in which

workers actively participate. Workers may develop strategies to negotiate their allegiance or become
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complicit in their own exploitation. Thus, while workers continue to produce commodities, capitalism
not only generates cooperation and domination but also cultivates “consent” for these relations

(Burawoy, 1985).

The extraction of surplus value in capitalist production necessitates various workplace
strategies, including the mystification of unpaid labor and decentralization of control. Workers negotiate
with lower-level managers instead of employers, and a hierarchical division of qualifications fosters
individualization over collective consciousness (Burawoy, 1985, pp. 32-33). This process creates
atomized workers suited to the production system and establishes an "internal labor market" based on
"competitive individualism." As a managerial construct, the internal labor market regulates labor
allocation and planning, masking surplus value extraction. Consequently, external and internal labor
markets share key characteristics (Burawoy, 1979). Hegemonic labor regimes vary by country due to
differences in state regulations, skills, technology, inter-firm competition, and worker resistance

(Burawoy, 1983, p. 590).

The capitalist mode of production is based on an abstract subjective potential, expressed as
"anyone can perform any type of work." Capitalism develops this potential through discipline and
cooperation while simultaneously regulating it through various disciplinary and subjectivity techniques.
Thus, subjectivity functions as both a cause and an effect within capitalism (Read, 2003, p. 10). Burawoy
(1985, p. 9) places class at the core of his analysis, considering it a fundamental element in the
organization of modern society. However, his labor theory fails to incorporate a gender perspective or

address the specific labor experiences of women.

Alongside class, gender plays a crucial role in labor market dynamics and production politics.
Women's workforce control operates through local patriarchal systems and micropolitical strategies,
reinforced both externally and through daily practices. Workplaces, as microcosms of society, play a

significant role in this reproduction process.
Patriarchal Hegemony and Production of Sexual Subjects

Burawoy (1979, 1983, 1985) conceptualizes production politics within a despotic-hegemonic
regime but overlooks the role of gender in securing consent to these policies. Women’s labor market
disadvantages, patriarchal management discourses, and gendered subjectivity in the workplace are also

critical components of labor regulation.

Men and women undergo distinct socialization processes, leading to differentiated expectations
and positions within the labor market. Factors such as domestic responsibilities, cultural norms
surrounding employment, and family obligations shape their orientations toward work. Even when labor
contributions are quantitatively similar, qualitative differences persist, influencing labor power delivery,

workplace dynamics, time management, task performance, and the impact of parenthood on job
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involvement. Consequently, due to gendered socialization and their relationship to the domestic sphere,

men and women experience paid employment in fundamentally different ways (Davies, 1990, p. 395).

Burawoy’s conceptualization of shopfloor culture predominantly reflects male experiences.
However, shopfloor cultures vary and are shaped by mixed-gender dynamics. Due to occupational
segregation, distinct work environments, and domestic responsibilities, women often develop their own
workplace cultures, fostering unique forms of relative satisfaction. Furthermore, the labor process itself

is frequently structured along gendered lines (Davies, 1990).

Gender, body, and sexuality function as mechanisms of control within the labor process. Despite
increasing female labor market participation, women remain structurally disadvantaged across all levels
of the employment hierarchy (Williams et al., 2012, pp. 550-551). Mills (2003, p. 43) argues that this
hierarchy manifests in different ways, with married women with children often perceived as cheap labor,
while single women assume a similar role as dependent “daughters.” Additionally, disciplinary
strategies can construct women workers as sexualized bodies, reinforcing subordination through erotic
teasing or sexual harassment. As the workplace has traditionally been a male-dominated public sphere,

masculine culture and hegemony persist in various forms.

Hegemonic masculinity places men in dominant roles across various spheres, including the labor
market, state, public sphere, streets, civil society, and family, thus ensuring that men hold primary
positions while women occupy secondary ones (Connell, 2005). Hegemonic masculinity differs from
other masculinities, particularly subordinate masculinities. It should not be assumed that hegemonic
masculinity is normal in a statistical sense; it may only be enacted by a minority of men. However, it is
certainly normative. It represents the most honored way of being a man in contemporary society,
demanding that all other men align with it. Moreover, it serves as the ideological legitimization of the
global subordination of women to men (Connell & Messerschmidt, 2005, p. 832). In this sense,
hegemonic masculinity is a culturally idealized form that functions both as a personal and a collective
project, embodying the common-sense notions of breadwinning and manhood. It is exclusive, anxiety-
inducing, internally differentiated, hierarchical, brutal, and violent. It is pseudonatural, rigid,
contradictory, crisis-prone, affluent, and socially sustained. Although not practiced by all men, most
men benefit from it, and it is centrally connected to the institutions of male dominance. While it
transcends class boundaries, it often excludes working-class and Black men. Hegemonic masculinity is
a lived experience, an economic and cultural force, and is dependent on specific social arrangements

(Donaldson, 1993, p. 645).

Gender is not merely a byproduct of organizational life but an essential component that shapes
and constructs it (Forbes, 2009, p. 271). Within the workplace, patriarchal hegemony results in the
devaluation of women’s labor, treating their wages as a mere “contribution to the family budget,” while
utilizing paternalistic control methods to subjugate workers. This system perpetuates women’s

precarious, informal, and low-wage labor, reinforcing a gendered power structure. Such dynamics
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ultimately foster workers’ consent for the despotic regulation of the production process, ensuring the

continued dominance of patriarchal values within the labor market.

Salzinger (1997) asserts that gender patterns are reproduced and reinforced through various
practices in export-based sectors that rely heavily on female labor. The process of shaping the "ideal
export worker" involves both the application of local patriarchal ideologies as a form of control over
workers in the factory and the creation of subjectivities grounded in traditional roles of femininity and
masculinity. The discourses that construct the image of the "ideal worker" in free trade zones
predominantly feature portrayals of "disciplined women workers who are less prone to boredom than
men." In this context, sexist discourses rooted in local gender stereotypes and subjectivities are redefined

and perpetuated through managerial practices and within the workplace itself.

Salzinger (2003) argues that labor market theorists often fail to question the "docility" attributed
to women by society, ignoring both structural elements of labor control practices and the creation of
gendered identities. Viewing sex as a stable structure is an essentialist mistake, as the "submissive and
skilled female worker" is a discourse shaped by production relations. Gendered subjectivities influence
all levels, from managerial decisions to workers' compliance and resistance. Submissive labor is
constructed daily in workshops through practices and rhetoric. Thus, analyzing the gender dynamics in

nmn

local contexts requires addressing "where," "when," and "how," in addition to daily activities. In this

sense, "the personal is political" also implies "the personal is economic."”

Patriarchy controls the workforce, with both women and men maintaining its hegemony. The
creation of sexual subjectivities within labor control prevents workers from organizing against
exploitation, limiting women workers from viewing themselves as "free workers." It forces them into

heteronormative relationships with men and fosters hierarchies among them.
Research Method

The data collection process in this study focused on participants' experiences and perspectives
on the circumstances (Creswell, 2014, pp. 185-186), using face-to-face in-depth interviews. To capture
and understand gender roles, their impact on women's lives, and how social realities are constructed,
women's unique experiences were assessed through their viewpoints (Ramazanoglu & Holland, 2002,
p. 2). In the field study, 24 semi-structured interviews were conducted: 3 with employers in the Mersin
FTZ garment sector, 19 with women garment workers, and 1 each with a union delegate and an employer
representative. As the interviews were conducted in Turkish, no translator was needed. Each interview
lasted between fifteen minutes and one hour, taking place near the factories during break times, in
employers' offices, the interviewees' homes, and a union office. All employer participants were men,
thus unintentionally dividing the study sample into two groups: capitalist men and worker women.

Ethics committee approval was obtained from Mersin University (01-10-2018-014).
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Garment production is the leading sector in export-based production in Turkey, offering
significant employment opportunities. As a result of export-oriented growth policies, the garment and
textile industries have grown in importance due to their contribution to Turkey's Gross National Product
and integration into international markets since the 1980s. According to 2018 World Trade Organization
statistics, Turkey ranked 7th in global garment exports (WTO, 2019, p. 120). Additionally, Turkey
placed 4th in global garment exports, following China, India, and Vietnam, among Asia, Pacific, and

Arab countries, and 8th in global garment retailing from 1995 to 2014 (ILO, 2016; RTMT, 2019).

Mersin, the field research site, hosts a free trade zone, an international port, a low-cost local
workforce, and a large Syrian refugee population. The Mersin Free Trade Zone (FTZ), established in
1987, is one of Turkey's first free zones. As of 2018, the zone's foreign trade volume reached
2,962,000,000 dollars, with 75 out of 426 companies operating in the garment sector (Mesbas, 2019a,
2019b). According to data from the Mersin Chamber of Commerce and Industry, there are 206 textile
and garment manufacturers in total, three of which are located in the organized industrial zone (MTSO,
2019). Furthermore, the Mersin Chamber of Clothing Manufacturers and Sellers reports 73 workshops

in the city, which predominantly rely on informal and Syrian migrant labor.

In the field of garment production, products for international companies are manufactured in the
Free Trade Zone (FTZ), while small-sized workshops primarily rely on Syrian refugees for local
consumption. Informal labor is widespread in the local economy, except in the FTZ and international
port. Although garment production is typically associated with female labor, the gender distribution in
Mersin FTZ, where data were collected, is relatively balanced due to the limited availability of secure
jobs in the local market. According to interviews, female workers are employed across all manufacturing
departments, including machinery, packaging, labeling, yarn cleaning, and quality control, depending
on order demand. In contrast, men are mostly assigned to simpler production lines or roles as personnel

chiefs and foremen.

The employer participants in the field research operate international production in the FTZ.
Their ages range from 47 to 64. It was observed that all the employers are sons of Turkish workers who
had previously worked as immigrant garment workers in European countries such as Germany and
Denmark. They have transferred their experiences to businesses in Mersin FTZ. Employers in the FTZ
employ between 170 and 1,000 people, with the number of employees varying depending on seasonal
demand. The reasons cited by employers for producing in Mersin FTZ include the ability to operate
year-round, due to the region’s hot climate, the availability of cheap labor, and the demands of the global

firms they collaborate with.

This study's field research was conducted from September 2018 to January 2019, using snowball
sampling as the data collection method. The first female interviewee was contacted through a local
union, and subsequently, the researcher visited the factory where she worked to reach other female

workers. Additional interviewees were identified through another union related to the garment industry.
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Interviewees were also approached by visiting factories within the FTZ. Employer participants were

reached through a local garment shop owner.

Except for three employer interviews, where permission was not granted, all interviews were
recorded using a tape recorder. These recordings were then transcribed into written texts, ranging from
6 to 15 pages. The analyses and interviews were conducted directly by the author of this study. The
themes used for analysis were derived from common themes, repeated topics, and ideas that emerged
during the field study. The socio-demographic profiles of the interviewed women workers are presented

in Table 1.

Table 1.

Socio-demographic profiles of women workers

Female Workers Number
Ages
20-24 5
25-29 3
30-39 7
40+ 4
Marital Status
Married 8
Separated/Divorced 5
Unmarried 6
Education
None/Illiterate 1
Elementary School 6
Secondary School 4
High School 3
University 3
Missing Data 2
Position of female workers
Helper 4
Machine operator 12
Quality inspector 3
Total: 19

The female worker interviewees are employed in eight different factories within the FTZ. All
but one of the interviewees have worked exclusively in the FTZ throughout their careers. Most of the
interviewees began their working lives in the garment sector. The ages at which the women started

working range from 12 to 30.

The interviewees primarily explained their choice to work in the FTZ garment sector as a result
of the inability to find alternative employment. They stated that other jobs available in the local market
offer wages that are half of the minimum wage and lack social security benefits. Therefore, the FTZ's
guarantee of a minimum wage and health insurance were cited as the main reasons for choosing
employment in the FTZ. Additionally, divorced interviewees mentioned that the need to support their
households on their own, coupled with low wages in other sectors, influenced their decision to work in
the FTZ. Working hours in the FTZ exceed 12 hours a day, and during periods of high demand, a

"mandatory shifts" system is implemented. Participants reported working at night, in addition to regular
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working days, and sometimes even sleeping in the workshops because they are required to return the
next day. Long working hours were perceived as the "norm" for FTZ employment by the women
interviewees. No salary differences were observed between men and women in the FTZ garment

industry during the field study.

Women workers reported difficulties in exercising their legal rights, such as maternity and
breastfeeding leave, or accessing childcare benefits. In Turkey, maternity leave is granted for a total of
16 weeks, both before and after childbirth. Despite the fact that thousands of women work in the FTZ,
there is no nursery available, and women who give birth are expected to return to work much earlier
than the law stipulates. As a result, many women workers leave their jobs upon marriage or childbirth.
Among the women interviewed in the field study, only three were union members. Some interviewees
were unaware of what a union is, while others stated that they could not join a union due to their

employers' anti-union stance.

In the field study, the spatial characteristics of the garment workshops revealed that different
departments, such as ironing, sewing, and packaging, were separated by small barriers and walls.
Management offices were located above the production lines. Foremen and workers shared the same
spaces, which were illuminated with fluorescent lamps, and music played continuously throughout the
working hours. Break times were signaled by a bell. Workers were prohibited from using mobile phones
or talking to one another during work periods. Additionally, machine operators were not allowed to
stand, and helpers were prohibited from sitting, according to management. The workplaces were
monitored by cameras, and fingerprint recognition systems were used for factory entry and exit. The

research findings will be discussed in the following section.
Findings
Fragile” and “Loyal”: Women as Ideal Garment Workers

The "nimble fingers" metaphor links women's labor to their bodies, with the idea that women’s
dexterity is central to their role in the workforce. In the field study, employers transferred this metaphor
into the concepts of "fragile" and "loyal." The traditional belief that women are “fragile” and “sensitive”
leads to the division of factory tasks into masculine and feminine roles. The research revealed that
women are seen as a more flexible and functional workforce compared to men, which makes them
preferred in the garment sector. Employers cited women’s “innate ability” for sewing as the reason for
this preference. Even without qualifications, all women who apply for the job are hired, while men are
only considered if they have experience in garment production. Employer participants emphasized that
women are more desirable than men, and that garment production is considered one of the best jobs for
women. However, while employers prefer working with female workers, they also stated that there is
no difference in craftsmanship between men and women. Thus, women are favored not for their

technical skill, but because they are perceived as loyal, disciplined, and docile.
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If I had the opportunity, I would like 100 percent of the employees to be women, but I do not have such
an opportunity. (Employer, Age: 47, Educational Background: High School).

Clothing is one of the most favourable jobs for women. Instead of going and cleaning somewhere, they
prefer the garment business. (Employer, Age: 64, Educational Background: Primary School).

However, men are preferred over women for "heavy work," such as ironing. One employer

shared their view on women's "natural" ability in garment production, stating:

Because the ladies are generally a bit more gentle... This is something from their chemistry and cells!
But for example, there are such departments in the business that the ironing department or the packaging
department, we prefer more men here... Here is a hot region, and ironing naturally produces steam, and
iron is somewhat heavy... Think of a lady's wrist, we do not find it very conscientious that she constantly
does the ironing for 8 hours in a day. (Employer, Age: 47, Educational Background: University).

The distinction between "women's" and "men's" jobs reflects gendered power and status in
production. Men are typically assigned physically demanding, skilled roles with authority, while women
are often relegated to light, unskilled, and routine tasks, such as machine operation or observation
(Johnson, 1990, pp. 14-15). Additionally, women workers themselves often support the belief that

women are naturally suited to garment and sewing work.

Another reason women are frequently preferred during recruitment is the belief that women are
more docile and disciplined than men. Employers commonly emphasize that women work more calmly
and consistently, exhibiting greater "loyalty" to their jobs, whereas men are perceived as careless and
prone to swearing. Furthermore, employers reported increased difficulty in finding female workers

compared to the past, leading them to hire male workers instead.

The idea of natural differences underpins a gendered social structure, where bodies are socially
constructed and function as both agents and objects in social practices (Connell, 2009). Skill naturalism
shapes the moral economies of work by providing frameworks and vocabularies that support gendered
narratives. This paradigm devalues skill and enables the exploitation of vulnerable labor in global

manufacturing (Collins, 2002).

Thus, the naturalization of discrimination through biology is an ideological practice, with the

"nimble fingers" metaphor reinforcing ideas of docile, cheap, and flexible female labor.
Workshop Hierarchy and Discourses on Femininity

Sexual behavior in the workplace is not a new phenomenon; it has been a part of business life
since women began entering the workforce in significant numbers (Berebitsky, 2012). Sexual relations,
despite including biological and physical characteristics, do not exist in isolation within social life.
Furthermore, they create a microcosm shaped by the behaviors and values that constitute the culture.
Millett (2000, p. 26) argues that "sexual politics obtains consent through the ‘socialization’ of both sexes
to basic patriarchal policies with regard to temperament, role, and status. As to status, a pervasive assent

to the prejudice of male superiority guarantees superior status in the male, inferior in the female".

The belief that men are "sexually weak" in the face of women can lead particularly

disadvantaged women to act within the framework of femininity images defined for them in order to
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attain certain positions in social life. According to Kandiyoti, patriarchal ideology, and its social
practices cause women who occupy particularly disadvantaged positions to lean on masculine power
and to establish partnerships with it so that they can take a place in society. These partnerships are
sometimes possible through the assurance of the "loyalty" of women to kinship and family relationships
in the direction of family ideology. This includes a set of strategies women developed in and bargained
with the patriarchal society. Patriarchal bargains' in any given society can vary according to class, caste,
and ethnicity. These patriarchal bargains exert a powerful influence on shaping women's gendered

subjectivities and determine the nature of gender ideology in different contexts. (Kandiyoti, 1988).

In the field study, it was observed that the workshop hierarchy of organizations emerged in two
ways: horizontally and vertically. Vertical supervision is carried out by the foremen, while horizontal
supervision is conducted through various interpersonal surveillance and inspection practices. The
horizontal control mechanism involves senior workers overseeing beginner workers. Additionally, it
was observed that different surveillance practices form relationships with male staff in higher
hierarchical positions. These relationships reveal a structure of interaction that includes kinship,

marriage, and even sexuality.

It was observed that informal relationships with senior staff, such as employers or personnel
chiefs, give workers a more privileged position in the eyes of their peers. Many women reported that
although the foreman’s or chief's wives were employed as workers in the workshop, they had
supervisory roles over others, sometimes even using violence. One divorced woman interviewee shared

that she was beaten by the foreman's wife for a manufacturing defect.

There was a mistake in the stitching of two products, I sent it incorrectly, it slipped my attention, then, he
insulted badly (the foreman), his wife (foreman's wife) hit me. His wife was working with us too, his wife
hit me, and then she insulted me for I was divorced, she said "get out of here, if you’d been a good wife
your husband would still be with you." As she’s the wife of the chief, she acts like a chief, always
patronising, even more than the chief himself. For example, once she gets annoyed with you, you're
finished there, so you can't work anymore. (Age:48, Marital Status: Divorced, Quality Inspector).

In the field study, it was observed that women gained privileges within the workshop through
positions such as "foreman's wife" and "boss's lover." The female interviewees shared that some women
entered intimate relationships with male supervisors to "feel more comfortable in the workplace." One

woman stated that;

If you don't have a relationship with the boss, and if he has a relationship with a woman, you have to
praise that woman, there is always unrest when you don't... sometimes these things happen. (Age: 27,
Marital Status: Single, Machine Operator).

Women's responses to male domination vary significantly depending on objective
circumstances, with patriarchal bargaining being reinforced by cultural values. Patriarchal bargaining
represents a complex compromise: while it allows for the possibility of agency, this agency is
simultaneously constrained by the established rules and norms governing gender relations. This occurs
because the framework of patriarchal bargaining is not necessarily designed to challenge or dismantle

patriarchy but rather to navigate within it. Instead of portraying women solely as passive victims, this
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concept highlights their active participation in utilizing existing structures to gain recognition and
advantages. Thus, patriarchal bargaining is not only concerned with women's resources and constraints
but also encompasses the potential benefits they may obtain within the prevailing system (Ruslin, 2022,

p. 144).

Ideology encompasses dominant beliefs about what is considered normal, natural, and desirable,
and is closely linked to the interests of those who hold power. Ideologies are intertwined both with the
organization of production systems and with the functioning of male-dominated sex/gender relations
(Ramazanoglu, 1989, p. 147). Women may utilize the status they acquire within a group through their
relationships with dominant men (marriage, kinship, sexuality, etc.) as a means of exerting oppression,
enacting violence, or even facilitating dismissals. This dynamic serves as a patriarchal bargaining
mechanism through which the disadvantaged position of femininity is compensated by reliance on

masculine power.

The Discriminatory Discourses of Patriarchal Hegemony and the Construction of Female

Subjectivity in the Workplaces

In the factories where the field study was conducted, the number of male and female employees
was nearly equal. This characteristic of the research setting allowed for an analysis of the attitudes and

discourses of male employees and employers within a feminized sector.

It has been observed that women are subjected to mistreatment and harassment through the
humiliation of their gender in the workplace. For instance, one of the female interviewees reported that
an employer reprimanded female employees by saying, “Is this place a brothel?” in response to the noise
they were making. The free zone garment sector constitutes a labor sphere where women are insulted,
perceived as sexual objects, and sometimes physically abused by male foremen or supervisors. The
devaluation of working-class women's labor operates in conjunction with workplace sexual-political
discourses and disciplinary mechanisms, ultimately contributing to the formation of a cheap and
obedient workforce. Moreover, the prevalence of lower-paid and precarious jobs in the local labor
market significantly influences men’s decisions to work in the free zone. This situation recalls the
organized group of male workers in Hartmann’s (1979) work, The Unhappy Marriage of Marxism and

Feminism, which highlights the exclusion of women from secure jobs.

According to Federici (2004, pp. 15, 96, 100), the body is central to understanding the roots of
male dominance and the construction of female social identity. The historical association of women with
a degraded conception of corporeal reality has played a crucial role in consolidating patriarchal power
and enabling the exploitation of female labor by men. In this context, the exclusion of women from
waged employment, the creation of the housewife role, and the establishment of the family as the center
for the reproduction of labor power have contributed to the devaluation of women's labor. All these

processes reflect a broader strategy aimed at women's exclusion from the labor market. As a result,
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women who challenge these norms by working in public spaces outside the home are often portrayed as

sexually aggressive shrews, “whores,” or “witches.” One woman stated that;

“Hey, look over here you fucking cunt,” they say, and when I tell them I find their language foul, they
tell me to "shut up" and say "as if these are words you've never heard!" The foremen spoke in this
language, and now the workers do as well. (Age: 36, Marital Status: Married, Machine Operator).

In the field study, it was observed that the behaviors and forms of address used by male workers
toward female workers varied significantly depending on women's marital status (married, divorced, or
widowed) and their position within the patriarchal social structure. Female participants reported that
divorced women were treated differently in the factory, experiencing a range of interactions that spanned

from flirting to humiliation.

We, those who are separated from their spouses, are viewed differently. We are humiliated; we are
unavoidably inferior in the eyes of society. In our society, there is usually such an idea. Just because I am
a divorced woman, because I support a house, because I need this job, and because they know that they
think they can patronize me comfortably. (Age: 31, Marital Status: Divorced, Helper).

Because I am a divorced woman, they treat me badly, that is, as if a divorced woman is all dressed up
with nowhere to go, like she needs an owner, as if, without that owner, she is available to anyone anytime.
Even women behave that way. Now, if I say I’m divorced, it doesn't work, if I say my husband is dead,
it’s the same. They are gossiping. (Age: 48, Marital Status: Divorced, Quality Control).

The negative perception about divorced women in the workplace is also shared by other female
interviewees. This perspective is sometimes internalized even by divorced women themselves.
Regardless of their marital status, women's behaviors in the workplace are continuously monitored and

controlled by both their peers and superiors. The statements of women on this matter are as follows:

They want attention, they are divorced women, unfortunately, there are divorcees like us, they tarnish our
name. We have our employees who wear décolleté blouse. Your mind would stop, they are provoking the
men there. Nobody thinks well about them. Look, sister F., look at her clothes, for instance, men cannot
do their job while looking at her. (Age: 56, Marital Status: Divorced, Machine Operator).

Our female friend is a divorced woman, they want to take advantage of her, and when you are married
and you are decent, it is a problem for them anyway, because the ladies working there are always thought
to be a toy for bosses, no matter how well you work, no matter what, they think you are disposable, you
go and someone else comes, maybe a playful one will come in your place. (Age: 36, Marital Status:
Married, Machine Opeator).

Power relations between genders are discursively constructed in the workplace, with cultural
meanings playing a significant role in the formation of workplace subjectivities. In a gendered
workplace, family and sexual relations constitute a key element of the labor process, and power
dynamics operate through a series of discourses rooted in family and sexual imagery. These factors
profoundly influence the formation of gender-based subjectivities in the workplace (Adkins & Lury,

1996, p. 210).

Socially, marriage ensures that a man gains sexual rights over a woman, and a woman who is
not visibly under a man’s protection is perceived by others as an "available" sexual object. The fear of
sexual violence and harassment can serve as a tool for women to police themselves and other women
through a series of disciplinary practices. In this way, macro power structures intersect with micro-level

practices. Gender ideology, which defines sex in phallocentric terms, positions the male as the sexual
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subject and the female as the sexual object through various forms of representation and discourse
(Jackson, 1996, p. 25). Moreover, as Mernissi (2000, p. 31) points out, divorced women are subjected
to more patriarchal oppression than single women due to the belief that women who have experienced
sexual intercourse represent the most potentially dangerous type of woman in Muslim societies. In this
sense, uncontrollable female sexuality is viewed as a threat to society. As observed in the field study,

female sexuality is reconstructed as a playground for men in the workplace.
Sexual Harassment in the Workplace as a Sexual Politics

The women were asked whether they had been subjected to or witnessed sexual harassment in
the workplace in the field study. It was observed that the women's perceptions of sexual harassment
were rather ambiguous. Sexual harassment was often conflated with extramarital affairs among the
women and male staff. This confusion stems from the patriarchal, cultural belief that a man will not
touch or molest a woman without her consent. Except a few women, most of the female interviewees
agreed with this stereotype. Some interviewees noted that sexual harassment was sometimes used as a
tool for intimidation. A crucial point to highlight is that, in cases where sexual harassment was reported
in the workplace, the interviewees stated that both the women and men involved were dismissed,
regardless of who the victim was. When asked about witnessing sexual harassment, the women shared

the following:

He picked me up and assigned me to the ironing department at that time. What the man did, just to frustrate
me and deter me, he was locking up the toilets, the key I wanted to go to the toilet was on the chief's
pocket and he spoke to me in a slightly unkind way. I was about 21 years old then and he punished me
that way. He said things like “I see you in my dreams” or something, he was a married person, he assigned
me to the ironing that night, at work. (Age: 56, Marital Status: Divorced, Machine Operator).

Verbal abuse. For example, here it goes... when you pass by... your breasts... Look, just because you are
like this, you hear ugly things. You have to live through such things. (Age: 27, Marital Status: Single,
Machine Operator).

The opinions of women, who say that a man cannot do such a thing without the woman's

permission, are generally as follows:

I did not hear. If another man touched her body, then it means that the woman permitted him. I saw such
things with my own eyes. (Age: 33, Marital Status: Divorced, Helper).

Culturally, women are often seen as the primary instigators of male sexuality, and it is
considered a woman's crime to arouse of a man sexually. This belief directly impacts women's freedom,
including the restriction of their self-presentation in the public sphere. Women who do not conform to
these limitations are viewed as undeserving of protection (Cornell, 1993, p. 170). Furthermore, sexual
harassment in the workplace reflects a worldview in which the public sphere is considered to belong to
men, while the private sphere is reserved for women. According to Schultz (1999, p. 81), sexual
harassment is one of how working life is reinforced as a male domain. By keeping women away from
work and labeling them as "inferior," sexual harassment serves to perpetuate gender-based

discrimination in the labor market
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The occurrence of sexual harassment is part of an attitude that reinforces gender differences on
a broader scale and views work as a male-dominated field. Salzinger (2000) argues that sexual
harassment in the workplace is seen as a violation of bilateral relations in working life but is often
ignored as a crucial aspect of workplace sexual politics. The disregard for sexual harassment prevents a
focus on other forms of sexual exploitation in the workplace. As observed in the field study, the
evaluation of female workers based on their gender rather than their labor, and the production of
sexuality and sexual subjects within the workplace, constitute an essential element of the mode of

production and labor control.

As a result, patriarchal gender ideology creates artificial distinctions among female workers by
perceiving women as the culprits of sexual harassment, associating their dignity with passivity, and
causing women to identify more with their patriarchal position in society than with their role in the labor

force.
CONCLUSION

The integration of developing countries into global markets is facilitated by global supply
chains, with garment production being one of the primary sectors enabling this connection. The spatial,
temporal, and functional flexibility policies of the flexible production system have shaped the working
and production relations in the garment industry. Furthermore, globalized manufacturing is not a gender-
neutral concept. On the contrary, it reinforces gender formations and gender ideologies within local
economies. As a result, this system operates in conjunction with patriarchal cultural structures in local

markets.

In the local market, hegemonic and despotic labor regimes provide the necessary workforce for
the flexible production system. In this context, gender relations are a crucial component of the
hegemonic-despotic control system. Gender and gender-based subjectivities are integral to both the
production system and the labor control regime. Hegemonic despotism collaborates with local sexist
ideologies to secure workers' consent and maintain organization, thereby creating a patriarchal
hegemonic control mechanism over the female workforce. These control mechanisms are reproduced in

the daily relationships within the workshop.

The definition of women as "ideal garment workers" is attributed to their so-called innate talents
and their portrayal as a more "loyal" and "disciplined" group of workers compared to men. The
naturalization paradigm functions as an ideological apparatus in the global garment industry by reducing
women's labor to the level of "talent," thereby fulfilling the system's need for docile workers who can
perform temporary, routine jobs. The perception that women are a "loyal," "disciplined," and non-
unionized workforce are the key factors that make them considered "ideal workers" for garment

production.
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It is observed that the despotic structure of the local market accelerates men's participation as
workers in international garment production. This situation necessitates the activation of a series of
"compensatory mechanisms for masculinity" in the relationships within workshops. These mechanisms
manifest in everyday practices, including sexual discourse on the production line, curses, macho
behaviors, and sexual jokes that insult female sexuality. These behaviors reflect a patriarchal labor
structure in which women are pitted against one another based on gender roles. Patriarchal cultural
codes, which assert that women are powerless unless under the surveillance of a man, function as an

ideological practice within the workshop.

Although women are often defined as "ideal garment workers," most managerial positions in
the workshops are occupied by men. This situation, in addition to being related to local stereotypes
regarding the passivity of women, also serves to create distinctions among female workers based on
patriarchal forms of subjectivity. Consequently, women's competition in the internal labor market of
organizations is not based on the qualifications required for the job but on gendered discourses and roles.
The positions of women in the workshop are not determined by their labor value but by their
relationships, such as being someone's wife, lover, or daughter. The competition among women over
patriarchal norms of femininity serves to reinforce masculine hegemony in the gendered workshop. In
this sense, women exist not as "free laborers" who sell their labor power, but as sexual subjects on the

production line.

The positive effect of this situation for the capital side is that it undermines women's potential
to organize better working conditions. The fragmentation of labor in the workplace and the competition
in the internal labor market are shaped by patriarchal norms in society. Additionally, the ill-treatment
and harassment of women by male workers and employers, as a sexual-political mechanism in the
workshop, guarantees the submissiveness and discipline of women while creating an illusion of
masculine power for male workers in a feminized sector. This is one of how men's docility in the
production process is ensured. In this way, the male worker feels a sense of power, if not over working

conditions, at least over women.

The process of creating obedient, cheap, and disciplined workers is facilitated both by the
despotic features of the market, which prevent working under better conditions, and by the patriarchal-
hegemonic despotic labor regime within the workshop. The sexualization of the sphere of production is
the result of a discursive policy that cheapens the value placed on labor, accompanied by a patriarchal
discourse in which women do not view their wages as their primary source of income. Sexuality and
gender in the workplace are integral elements of labor control and play a significant role in securing
consent to the conditions of exploitation within the workshop. While "moderate sexuality" is glorified
on a discursive level, the production process is structured in such a way that women can gain prestige

only through their patriarchal sexual identifications within the workshop. The existence of women in
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the workforce as sexualized bodies, rather than as part of an organized working class, is a product of the

process of submission.

Gender distinctions are influential in production politics, and gender is one of the key elements
of labor markets. In addition to the domestic roles attributed to women within the social structure, and
the characteristics that extend from these roles (such as loyalty and discipline), women are also seen as
responsible for managing male sexuality. Therefore, women are subject to patriarchal forms of
bargaining that are based on gaining status through their sexuality, thereby creating distinctions between
themselves and other women. While women play the roles and assume the statuses assigned to them in
both social life and the workplace, they are also agents in the social structure, reproducing the norms
and values that are imposed upon them. The important point here is that women not only have the
potential to reproduce the patriarchal structure but also have the capacity to oppose the artificial

distinctions between themselves and exploitative working condition
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