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OKUL PAYDASLARI BAGLAMINDA EGITIMDE
COK KULTURLULUK

Dr. Yasemin YESILBAS OZENC!

Ozet

Cok kiiltarliilikk bir toplumda farkl kiiltiirlerden bireylerin bir arada yasamasi ve kendi kimliklerini koruyarak
toplumda yer almasini ifade etmektedir. Cok kiiltiirlii egitim ise cinsiyet esitligi, 6zel gereksinimli olmak, iistiin
yeteneklilik ve dil cesitliligi gibi konulara odaklanarak, farkli kiiltiirel gegmise sahip Ogrencilerin egitim
firsatlarindan faydalanmalar1 amaciyla yapilan egitim etkinlikleridir. Nitel arastirma yontemlerinden sistematik
derleme deseniyle gerceklestirilen bu arastirmada, egitimde ¢ok kiiltiirliiliigiin ne oldugu agiklanmis, ardindan bu
kavram okul yoéneticileri, 6gretmenler, 6grenciler ve veliler agisindan ele alinmistir. Arastirma kapsaminda, okul
yoneticilerinin, 6gretmenlerin, 6grencilerin ve ailelerin ¢ok kiiltiirlii egitimdeki rollerinin ag¢iklanmasi ve ¢ok
kiiltiirlic egitimin nasil gelistirilebilecegine yonelik Oneriler sunulmasi hedeflenmistir. Ayrica arastirmada,
egitimde c¢ok kiiltlirliiligiin 6nemi ve bu yaklagimin nasil daha etkili hale getirilebilecegi elestirel pedagoji
baglaminda ele alinmistir. Bu ¢alisma, egitimde ¢ok kiiltiirlii yaklasimlarin gelistirilmesi ve uygulanmasinda yol
gosterici olabilir.

Anahtar Kelimeler: Kiiltiir, ¢ok kiltiirliliik, kiiltiirel farklilik

MULTICULTURALISM IN EDUCATION IN THE CONTEXT OF SCHOOL
STAKEHOLDERS

Abstract

Multiculturalism refers to individuals from different cultures living together in a society and taking part in society
while preserving their own identities. Multicultural education, on the other hand, focuses on issues such as gender
equality, special needs, giftedness and linguistic diversity, and educational activities are carried out in order for
students with different cultural backgrounds to benefit from educational opportunities. In this study, which was
conducted with a systematic review design, one of the qualitative research methods, the concept of
multiculturalism in education was explained, and then this concept was discussed in terms of school administrators,
teachers, students and parents. Within the scope of the research, it is aimed to explain the roles of school
administrators, teachers, students and parents in multicultural education, to examine the characteristics of
multicultural curricula and to provide suggestions on how to improve multicultural education. In addition, the
importance of multiculturalism in education and how this approach can be made more effective are discussed in
the context of critical pedagogy. This study can be a guide for the development and implementation of multicultural
approaches in education.

Keywords: Culture, multiculturalism, cultural difference

1 Bagimsiz arastirmaci, yasemin.yesilbass@gmail.com, ORCID: 0000-0002-5590-4520
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Yasemin YESILBAS OZENC

1. Giris

Cok kiiltiirliiliik, bir toplumda farkli kiiltiirel gegmise sahip bireylerin bir arada yasamast
ve birbirleriyle iliski kurarak etkilesime girmesidir. Cok kiilttirliiliik, farkli kiilttirel gruplarin
bir arada yasadig1 ve bu gruplarin kendi kimliklerini koruyarak topluma katilim sagladig: bir
yapiy1 ifade etmektedir (Kymlicka, 1996). Kiiresellesme, goc¢, etnik ve dini gesitlilik gibi
faktorler, toplumlarin kiiltiirel yapilarinin degismesine ve ¢ok kiiltlirlii toplumlarin ortaya
¢ikmasina neden olmustur (Vertovec, 2007). Bu baglamda ¢ok kiiltiirlii egitim, bireylerin farkl
kaltarel kimliklerini koruyarak toplumsal hayata aktif katilimlarini desteklerken ayn1 zamanda
esitlik, adalet ve demokratik degerleri tesvik etmeyi amaglamaktadir (Banks, 2016). Egitimde
cok kiiltirliliiglin  6nemi, Ogrencilerin farkli kiiltiirel gegmislere sahip bireylerle
karsilagmalarmin ve bu farkliliklara saygi duymalariin gerekliliginden kaynaklanmaktadir
(Gay, 1994). Cok kiiltiirlii egitim, sadece kiiltiirel ¢esitliligi kabul etmekle kalmayip, bireylerin
birbirlerinden 6grenmelerine ve Onyargilarinin azalmasina katki saglamaktadir (Banks &
McGee Banks, 2019). Ayn1 zamanda, ¢ok kiiltiirlii egitim bireylerde empati, elestirel diisiinme
ve sosyal adalet gibi énemli becerilerin gelismesine katkida bulunmaktadir (Gorski, 2010).
Egitim sisteminde bu tiir bir yaklasimin benimsenmesi, 6zellikle farkli kiiltiirel gegmislere

sahip dgrencilerin akademik basarisini artirmada etkili olabilir (Parkhouse vd., 2019).

Diinyanin pek cok yerinde oldugu gibi Tiirkiye’de de ¢ok kiiltiirlii egitim, egitim
sisteminin kacinilmaz bir gergegi haline gelmistir. Farkli kiiltiir, dil, din ve etnik kdkenlerden
gelen 6grencilerin ayni egitim siireclerinde bir araya gelmesi, ¢ok kiiltiirlii egitimin 6nemini
artirmaktadir (Acar Ciftci & Aydin, 2014). Tirkiye’nin cografi konumu ve tarihsel ge¢misi,
farkl kiiltiirlerin bir arada yasamasini ve ¢esitliligin egitim ortamlarina yansimasini saglamistir.
Tiirkiye'de c¢ok kiiltiirlii egitimin etkileri, egitim sisteminin ¢esitliligi kabul etme diizeyi ve
uygulama bi¢imleriyle yakindan iliskilidir. Cok kiiltiirli egitim, kiiltiirel ¢esitliligi taniyarak ve
destekleyerek, dgrencilerin akademik basarisini artirmayi, empati gelistirmeyi ve kiiltiirel
farkindaligi artirmay1 amaglamaktadir (Gezer, 2019; Koc-Damgaci & Aydin, 2017; Paksoy &
Celik, 2019).

Bu arastirmanin amaci, alan yazin taramasi kapsaminda egitimde cok kiiltiirliiliigiin
nasil ele alindigini incelemek ve bu kavramin okul yoneticileri, 6gretmenler, dgrenciler ve

veliler agisindan nasil uygulanabilecegini ortaya koymaktir. Bu kapsamda, ¢alismada okul
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paydaslarinin (okul yoneticilerinin, Ogretmenlerin, 6grencilerin ve velilerin) ¢ok kultlrli
egitimdeki rollerinin acgiklanmasi ve ¢ok kiiltiirlii egitimin nasil gelistirilebilecegine yonelik
oneriler sunulmasi hedeflenmektedir. Ayrica arastirma, egitimde ¢ok kiiltiirliiliigiin 6nemini ve
bu yaklagimin nasil daha etkili hale getirilebilecegini ele almaktadir. Bu ¢alismanin, egitimciler,
okul yoneticileri, politika yapicilar ve veliler agisindan faydali oldugu diisiiniilmektedir.
Arastirmada, farkli kiiltiirel gecmislerden gelen Ogrencilerin egitim deneyimlerini daha
kapsayict hale getirmek amaciyla ¢ok kiiltiirlii egitimin nasil iyilestirilebilecegine dair onerilere

de yer verilmistir.
2. 'YOontem

Okul paydaslar1 (okul yoneticileri, 6gretmenler, 6grenciler, aileler) baglaminda ¢ok
kiltirlii egitimin ele alindigi bu arastirmada nitel arastirma yontemlerinden derleme deseni
kullanilmigstir. Derleme deseni, belirli bir konuyla ilgili mevcut literatiirii sistematik bir sekilde
inceleyerek, ilgili ¢aligmalarin bulgularini sentezleyen bir yontemdir. Bu desen, arastirmacinin
belirli bir temada derinlemesine bilgi edinmesini ve alandaki bosluklari belirlemesini
saglamaktadir. Derleme desenleri, genellikle mevcut bilgileri bir araya getirerek arastirma
sorularina teorik veya pratik bir ¢erceve sunmayr amaclar (Snyder, 2019). Ayrica, literatiir
analizi yoluyla ge¢cmis ¢alismalardaki egilimleri ve ortak noktalar1 ortaya koymak igin kullanilir
(Torraco, 2016). Arastirmada bu desen ile okul paydaslarinin ¢ok kiiltiirlii egitimdeki rollerinin

aciklanmasi, ¢ok kiiltiirlii egitimin gelistirilmesine yonelik oneriler sunulmasi amaglanmaistir.
3. Bulgular

Arastirmada c¢ok kiiltiirliilik kapsaminda Oncelikle kiiltiir kavrami agiklanmistir.
Ardindan ¢ok kiiltiirliiliik ve ¢ok kiiltlirlii egitim kavramlar ele alinmistir. Okul paydaslarinin
(okul yoneticileri, 6gretmenler, 68renciler ve veliler) ¢ok kiiltiirlii egitimdeki rolleri agiklanarak

biitiinciil bir yaklasimla okuyucuya sunulmustur.
3.1. Kultar

Kiiltiir, bir toplumun ortaklasa sahip oldugu ve toplumun iiyelerine aktardigi degerler
ve algilardir. Kiiltiir, toplumdaki bireylerin paylastig1 goriisler, degerler ve davraniglarin dl¢iitii
olup, bireyin eylemlerini gruplar i¢in anlasilir kilan ortak belirleyicilerdir (Haviland vd., 2008:

103-104). Kiiltiir, insanlarin birbiriyle olan etkilesimleri sonucunda ortaya ¢ikan (Hogh &
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Vaughan, 2014: 612), toplum igerisinde bireylerin nasil davranmalar1 gerektigini bildiren inang
ve davranis Olgileridir (Lundberg vd., 1970: 121-122). Bilgi, inan¢, sanat, ahlak, hukuk,
gelenekler ve toplumun iiyeleri olarak insanlar tarafindan edinilen diger yetenek ve
aligkanliklar1 igeren karmasik bir biitiinii olan (Ogburn, 1973; Rietjens, 2019) kiiltiir; sosyal
yasamin yeniden iretilmesini ve degistirilmesini saglayan (Stepin, 2003), bir grup insan
tarafindan insa edilen ve bir nesilden digerine aktarilan yasam bigimlerinin toplamidir (Lee,
2010). Kiilttir; dil, din, gelenekler, degerler ve sosyal davranislar gibi unsurlari igerir ve

bireylerin toplumsal etkilesimlerini sekillendirmektedir (Hofstede, 1984).

Toplumlarda farkli kiiltiirlerden bireyler bir araya gelmekte ve bu bireyler arasinda
karsilikli etkilesimler ortaya ¢ikmaktadir. Kiiltiirel farklilik, bir toplum igerisindeki bireylerin,
ait olduklar kiiltiirler dolayisiyla sahip olduklar1 farkli degerler, normlar, inanglar ve yasam
tarzlarinin gesitliligini ifade etmektedir. Bu farkliliklar, toplumlarin hem bireysel hem de grup
diizeyindeki sosyal yapisini ve iligkilerini etkilemektedir. Toplumdaki kiiltiirel farkliliklarin
hem olumlu hem de olumsuz sonuglari olabilir. Olumlu sonuglar arasinda, toplumlarin daha
yaratici ve yenilik¢i olma potansiyeli sayilabilir. Farkl kiiltiirel gegmislerden gelen bireyler,
cesitli bakis agilar1 getirerek karsilasilan problemlere daha yaratici ¢oziimler sunabilirler
(Goctowska vd., 2020; Triandis, 2001). Ancak, kiiltiirel farkliliklar uyum problemlerine ve
catismalara da yol agabilir. Bireylerin farkli deger yargilar1 ve normlara sahip olmalari, yanlis
anlamalara ve toplumsal gerilimlere neden olabilir. Bu sebeple, kiiltiirel farkindalik ve
hosgoriiniin gelistirilmesi, toplumlarin uyum i¢inde yagamasi i¢in 6énemli bir adimdir (Berry,
1997). Dolayisiyla toplumdaki kiiltiirel farkliliklar, kiiltiirel ¢esitliliginin ve yaraticilifin yani
sira toplumda gerilimlere ve uyumsuzluklara da neden olabilmektedir. Bu baglamda kiiltiirel
farkliliklarin dogru sekilde yonetilmesi ve bireylerin kiiltiirel ¢esitlilige yonelik farkindaliginin
artirilmas1 6nemlidir. Kiiltiirel farkliliklara sahip bireylerin bir arada yasadigi toplumlarda
“kiiltiirlerarasilik” ve “cok kiiltiirliiliik” ortaya ¢ikmaktadir. Kiiltiirlerarasilik (interculturality),
farkli kiilttirler arasinda etkilesim, diyalog ve anlayis gelistirmeyi amaglayan bir kavramdir. Bu
kavram, kiiltiirel ¢esitliligin zenginlestirici bir unsur olarak kabul edilmesini ve kiiltiirler arasi
iletisimin  tesvik edilmesini icermektedir (Markovi¢-Savic & Baki¢-Miri¢, 2022).
Kiiltlirlerarasilik, kiiltiirel ve dilsel ¢esitliligi tesvik eden bir ¢cergeve sunmakta (Zapata-Barrero,
2017), bu cesitlilige yonelik farkindaligr artirmayi, diyalogu tesvik etmeyi ve kiiltiirler arasi

anlayisi kolaylastirmay1 amaclamaktadir (Burnard, 2019). Cok kiiltiirliiliik ise bir toplum iginde
4
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farkl kiiltiirlerin bir arada bulunmasi ve bu kiiltiirlerin esit sekilde taninarak ve saygi duyularak

bir arada yasama anlayisidir.
3.2. Cok Kultarlaluk

Kiiltiirel farkliliklar; sosyokiiltiirel uygulamalar, anlamlar ve iirlinler araciligiyla insanin
psikolojik deneyimini ve davranislarini etkilemektedir (Morling, 2016). Toplumlarda farkli
kiiltiirden bireylerin yer almasi, kiiltiirel c¢esitliligin ortaya ¢ikmasinda etkili olmaktadir.
Kiiltiirel ¢esitlilik, bir bolgede farkli kiiltiirlerin bir arada yasamasidir (Mazurkiewicz, 2020).
Kiiltiirel cesitlilik, kiiltiirel ve dilsel olarak farkli bireylerde yaratici yeteneklerin gelisimini,
tanimlanmasin1 ve ifade edilmesini etkileyen kiiltiirel faktorler, dilsel ve biligsel stil
farkliliklaridir (Oades-Sese & Esquivel, 2011). Dolayisiyla kiiltiirel gesitlilik, kiiltiirel degerlere
duyarlilik ve “cok kiiltiirliilik” kavramini beraberinde getirmektedir. Cok kiiltlirliiliik, farkl
kiiltiirlere ve kimliklere sahip olan topluluklarin bir arada yasamasi sonucunda olusan kiiltiirel

cesitliligi ifade etmektedir (Parekh, 2002: 3).

Kiiltiirel ¢esitlilik ve ¢ok kiiltiirliiliik genellikle karigtirilan ancak farkli anlamlara sahip
iki kavramdir. Kiiltiirel gesitlilik, belirli bir alanda farkli kiiltlirlerin bir arada bulunmasin1 ifade
ederken (Kiwan & Meinhof; Mazurkiewicz, 2020); ¢ok kiiltiirliiliikk, bu cesitliligi yonetme ve
tesvik etme ideolojisidir. Cokkiiltiirliilik, genellikle devlet politikalar1 ve sosyal programlar
araciligiyla uygulanir. Bu ideoloji, farkli kiiltiirlerin bir arada yasamasini ve birbirleriyle
etkilesimde bulunmasini tesvik eder (Hartmann & Gerteis, 2020; Nye, 2007; Pakulski, 2014).
Cok kiiltiirliiliik, bir toplumda farkl: kiiltiirel gruplarin bir arada yasadigi ve bu gruplarin kendi
kiiltiirel kimliklerini koruyarak topluma katilim sagladigi bir durumu ifade etmektedir. Bu
kavram, kiiltiirel ¢esitliligin kabul edilmesi ve tesvik edilmesi anlamina gelmektedir. Cok
kiltiirliliik, bireylerin kendi kimliklerini siirdiirmelerine olanak tanirken, ayni zamanda
toplumsal biitiinlesmeyi desteklemeyi amaglamaktadir (Kymlicka, 1996). Kiiltiirel ¢esitliligin
varligi, goc, kiiresellesme, etnik ve dini ¢esitlilik gibi faktorlerden etkilenmektedir. Ozellikle
kiiresellesmenin hiz kazanmasiyla birlikte, toplumlar daha fazla kiiltiirel etkilesime maruz
kalmakta ve cok kiiltiirlii yapilar yayginlasmaktadir (Vertovec, 2007). Bu durum, yalnizca

biiyiik metropollerle sinirli kalmayip, kiiciik yerlesim yerlerinde de goriilmektedir.

Cok kiiltiirliiliik, toplumun yapisina ve yonetim stratejilerine bagli olarak farkli sonuglar

dogurabilir. Ornegin, cok Kkiiltiirliiliik; ekonomik biiyiimenin artmasi, yaraticithk ve
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inovasyonun tesvik edilmesi ile farkli bakis agilarinin toplumsal gelisime katkida bulunmasi
gibi olumlu sonuglanabilir (Berry, 1997). Bununla birlikte, ¢ok kiiltiirliiliiglin yonetilememesi
durumunda, kiiltiirel gruplar arasinda gerilimler, ayrimcilik ve 6tekilestirme gibi sorunlar da
ortaya c¢ikabilir. Bu yiizden ¢ok Kkiiltiirlii toplumlarda, hosgorii ve kiiltiirel etkilesim
politikalarinin  gelistirilmesi biiyiilk onem tasimaktadir (Banks, 2008). Basarili birgok
kiilttirliilik politikasi, bireylerin hem kendi kiiltiirel kimliklerini korumalarin1 saglarken hem
de ortak toplumsal normlar etrafinda bir araya gelmelerini tesvik etmektedir. Toplumdaki ortak
kiiltiiri yasatmanin en 1iyi yolu ¢ok kiiltiirlii yOnelimlere sahip egitim sisteminin
olusturulmasidir (Parekh, 2002: 286). Bu kapsamda egitimde ¢ok kiiltiirliigiin yer almasi

yadsinamaz bir 6neme sahiptir.
3.3. Cok Kiiltiirlii Egitim

Okullardaki kiiltiirel farkliliklar, okul deneyimini etkileyen degerler, bilissel,
motivasyonel, iletisimsel ve etkilesimsel alanlardaki farkliliklar1 icermektedir (Ogbu, 1982).
Okuldaki kiiltiirel farkliliklar, 6grencilerin derslere katilimini, takim ¢aligmasinda yer almasini
ve akademik bagarisini etkilemektedir (Gaziel, 1997). Cok kiiltiirli egitim 1rk, etnik kdken,
toplumsal cinsiyet, sosyoekonomik sinif, dil ve kiiltiirle ilgilidir ve kiiltiirel acidan duyarh
ogretimi ifade etmektedir (You-y, 2015). Cok kiltiirli egitim, cinsiyet esitligi, Ozel
gereksinimli olma, iistiin yeteneklilik ve dil ¢esitliligi gibi konulara odaklanarak 6grencileri
kiiresel bir diinyada etkili vatandaslar olarak islev gormeye hazirlamaktadir (Banks, 2016).
Okullar, 6grencilere ¢ok kiiltiirliillige iliskin farkindaligin kazandirildigi yerler olup, farkli
kiiltiirel, irksal ve etnik gruplardaki 6grencilerin akademik basar1 elde etmelerine yardimei
olmaktadir. Cok kiiltiirlii egitim, 6grencilerin farkl gruplardaki insanlarla pozitif etkilesimde
bulunmalarini, kiiltiirel farkliliklara iliskin bilgi, beceri ve tutum gelistirmelerini (Banks vd.,

2001) ve farkliliklara kars1 6n yargilarini azaltmay1 amaglamaktadir (Hytten, 2017).

Cok kiiltiirlii egitim, bireylerin, gruplarin ve uluslarin yagamlarini sekillendirmede etnik
ve kiiltiirel cesitliligin 6nemini vurgulamakta olup (Gay, 1994), sosyal adalete, esitlige (Gorski,
2010) ve demokratik degerlere dayanan 6grenme ortamlar1 saglayarak egitimde esitligi
saglamay1 amaclamaktadir (Bennett, 2014). Cok kiiltiirlii egitim, farkli irksal, etnik ve sosyal
siif gruplarindan gelen 6grenciler i¢in egitim esitligini saglamak {lizere okullarda ve egitim

kurumlarinda reform yapmay1 amacglamaktadir (Banks, 1993). Toplumdaki kiiltiirel cesitlilige
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yanit veren bu egitim, farkli kiiltiirlere yonelik olumlu tutumu (Ghimire, 2020), baris1 ve
ozgiirlugi tesvik etmektedir. Cok kiiltiirli egitim, kiiltiirel ¢esitlilige sahip toplumlarda ve
birbirine bagimli bir diinyada kiiltiirel cogulculugu tesvik eden, 6gretme ve 6grenmeye yonelik
demokratik bir yaklasimdir (Guyton & Wesche, 2005). Bu egitim, daha kapsayici ve adil bir
toplum i¢in sosyal ve kiiltiirel ¢esitlilikle basa ¢ikmaya yonelik bir egitim yaklasimidir (Lee
vd., 2023).

Cok kiiltiirli egitimin temel bilesenleri arasinda irk¢ilik karsiti egitim, 6n yargilarin
azaltilmas1 (Zirkel, 2008), ¢esitliligin kabulii, baris i¢cinde bir arada yasama, egitimde adalet,
esneklik (Ghimire, 2020), 6gretim yontemlerinde gesitlilik ve farkliliklara sayginin tesvik
edilmesi yer almaktadir (Mostafazadeh vd., 2015). Cok kiiltiirlii egitim kiiltirel farkindaligi,
empatiyi, saygiyl, elestirel diisinmeyi ve problem ¢ézmeyi gelistirerek (Naz vd., 2023;
Sogunro, 2001), sinif igerisinde rk¢ilik karsitt normlarin olusturulmasi yoluyla ¢ocuklarin etnik
gruplar arasi tutumlarini olumlu yonde etkilemektedir (Verkuyten & Thijs, 2013). Okullardaki
kiiltiirel cesitlilik, 6zellikle dil ve biligsel sorunlarin ele alinmasinda egitimciler i¢in zorluklar
ortaya c¢ikarmaktadir ve kiiltiirel agidan cesitli siniflarda etkili 0gretim, aile, ev ve okul
dinamiklerinin ele alinmasin1 gerektirir (Garcia, 1999). Bu calismada egitimde ¢ok kiiltiirliiliik
kavrami ele alinmistir. Okul paydaslar1 kapsaminda; okul yoneticileri, 6gretmenler, 6grenciler

ve veliler agisindan egitimde ¢ok kiiltiirliilik kavrami aciklanmistir.
3.3.1. Okul Yéneticileri Baglaminda Egitimde Cok Kiiltiirliiliik

Okulun tiim paydaslar1 gibi okul yoneticilerine de ¢ok kiiltiirlii egitimde 6nemli gorevler
diismektedir. Okul yoneticileri, kiiltiirel farkliliklara yonelik farkindaligr artirmali, 6grencilere
firsat esitligi sunan giiglendirici bir okul kiltiiri olusturmalidir (Growe vd., 2002). Okul
kiiltiirt, egitim kurumlarimin etkinligini ve kalitesini belirleyen 6nemli bir faktordiir. Okul
kiiltiirti, 6grencilerin akademik basarilarini artirmak, 6gretmenlerin ve dgrencilerin refahini
saglamak ve okul igindeki iligkileri gelistirmek igin kritik bir rol oynamaktadir (Druzinec &
Kumrovec, 2020; Feriana & Ulfatun, 2024). Okul kiiltiirii, 6grenciler, 6gretmenler, yoneticiler,
veliler ve diger okul personeli tarafindan olusturulan bir olgudur ve okul paydaslarinin
etkilesimi ve is birligi ile sekillenmektedir (Pourrajab & Ghani, 2015; Senol & Lesinger, 2018).
Okul yoneticileri, okul kiiltiirtinli gelistirmek i¢in liderlik becerilerini kullanarak okulun

vizyonunu ve misyonunu belirlemekte, okulun genel yonetimini saglayarak okulun hedeflerine
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ulagsmasina yardimci olmaktadir (Fadila vd., 2024; Rihdo vd., 2018; Sumiran vd., 2022).
Dolayisiyla okul yoneticileri, okul paydaslari ile giicli iliskiler kurarak ve etkili iletisim
stratejileri  gelistirerek okul kiiltiiriinii  olumlu yo6nde etkilemektedir (Ahmad, 2022;
Panindranauth, 2023).

Okullar, 6grencilerin kiiltiirel kokenlerini tanimali ve bu farkliliklari bir zenginlik olarak
gormelidir. Bu, 6grencilerin kendi kiiltiirlerini anlamalarini ve diger kiiltiirleri kabul etmelerini
tesvik etmektedir (Banner, 2016). Okullar, kiltiirel ¢esitliligi kabul eden ve bu ¢esitliligi egitim
stratejilerine entegre eden politikalar gelistirmesi gerekmektedir. Bu, 6grencilerin kendilerini
kabul edilmis ve degerli hissetmelerini saglamaktadir (Dobrowolska, 2010; Semido vd., 2023).
Farkli kiiltiirlerden gelen oOgrenciler i¢in bir okul kiltiirii olusturmak, onlarin egitim
deneyimlerini zenginlestirmek ve topluma daha iyi entegre olmalarini saglamak agisindan
onemlidir. Bu tiir bir okul kiiltiiri, kiiltiirel ¢esitliligi kabul eden, saygi duyan ve bu ¢esitliligi

egitim siirecine entegre eden bir yapiya sahip olmalidir.

Okul yoneticileri; 6gretmenleri, 6grencileri ve okul personelini kapsayan c¢ok kiiltiirlii
bir atmosfer yaratmali (Pakambanan & Awaru, 2023), farkl kiiltiirden 6grencilerin egitimine
rehberlik etmek igin kiiltiire duyarl stratejiler ve uygulamalar gelistirmelidir (Minkos vd.,
2017). Etkili okul yoneticilerinin, okullarindaki farkli kiiltiirel, etnik ve azinlik gruplarinin
okula tam katiliminin saglanmasi igin firsatlar yaratmasi, okulun kiiltiiriinii gelistirmesi ve
okulun paydaslarinin okula aidiyet duygusu gelistirmelerine yardimci olmasi1 gerekmektedir
(Pena, 1996). Ayrica farkli kiiltiirden gelen 6grencilerin 6grenme kosullarina odaklanarak, tim
ogrencileri kapsayan 6grenme ortamlari olusturmasi (Andersen & Ottesen, 2011) ve okul

kiiltlirinii diger bireylere aktarmasi 6nemlidir (McEwan, 2018: 89-98).

Okul yoneticileri, kiiltiirel ¢esitliligin ve kapsayiciligin 6n planda oldugu, kiiltiirel 6n
yargilardan armmis bir okul ortami olusturmali (Murtadha-Watts & Stoughton, 2017),
ogrencilerin farkl kiiltlirel gegmislerine 6ncelik vermeli, etkili bir liderlige sahip olmali, egitim
personelinin iyi yonetimi, ilgili 6grenme miifredati ve toplumla kurulmus iyi iligkiler
araciligiyla ¢ok kiiltiirlii egitimi yonetmelidir (Suncaka, 2023). Kisacasi, okul yoneticileri okul
icinde kiiltiirel demokrasiyi yaratmali, kiiltiirel ¢esitliligi tesvik etmeli ve her 6grenciye basarili
olma firsat1 vermelidir (McCray vd., 2004). Cok kiiltiirli egitim personelinin gelisimi, zaman,

siif bityiikligii, miifredat, program yapist ve idari kisitlamalar g6z 6niinde bulundurularak tiim
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okulu kapsayan bir yeniden yapilanma siirecinin parcas1 olmalidir (Sleeter, 1992). Ozetle, okul
yoneticisi ¢ok kiiltiirlii egitimin gergeklestirmesinde, kiiltiirel farkliliklara yonelik farkindalik
yaratan, kapsayict bir okul kiiltiiri olusturmali; farkli kiiltiirel ve etnik kokene sahip
ogrencilerin egitimine yonelik etkili stratejiler gelistirmelidir. Kiiltiirel bir lider olarak okul
yoneticisinin, ¢ok Kkiiltiirlii egitim siirecinde yol gosterici olmasi ve okul paydaslarini bu

baglamda yonlendirmesi énemlidir.
3.3.2. Ogretmen Baglaminda Egitimde Cok Kiiltiirliiliik

Ogretmenler, c¢ok kiiltiirlii degerlerin ders planlarma entegre edilmesinde, farkli
kiiltiirlere ve dinlere sahip 6grencilerin sinifa uyum saglanmasinda (Rahmat & Mojosari, 2020),
ogrencilere kiiltiirel farkliliklara yonelik farkindalik kazandirilmasinda onemli bir rol
oynamaktadir. Ayrica Ogretmenler, Ogrencilerin  kiiltlirleraras1 iletisim  kurmasini
kolaylastirarak ve smif igerisindeki catigsmalari Onleyerek cok kiiltiirli egitim siirecini
yonetmektedir (Seitkojoeva, 2020). Cok kiiltiirlii egitim kapsaminda 6gretmenler, ¢ok kiiltiirlii
sinif ve toplum baglamlarina dikkat etmeye, akademik konular1 farkli Ogrencilerin
gecmisleriyle iligskilendirmek icin 0gretim tasarlamaya ve ogrencilerden, topluluklardan ve
pratik deneyimlerden dgrenmeye odaklanmalidir (Noordhoff & Kleinfeld, 1993). Ogretmenler
elestirel pedagoji, gergek hayat uygulamalari, bireysel O6grenci ilgisi, kiiltiirel fiziksel
adaptasyon, aktif 6grenme ve isbirlik¢i gruplama gibi genel ¢ok kiiltiirlii uygulamalar1 hayata
gecirmelidir (McNeal, 2005). Ogretmenlerin kiiltiirel farkliliklara duyarhi egitimler ile
farklilagtirilmig 6gretim yontemlerini kullanmasi ve okul-aile is birligini saglamasi énemlidir
(Chen & Liu, 2024). Ogretmenlerin etkili egitim stratejileri kullanarak siif igerisinde kiiltiirel
farkindalig1 gelistirmesi, 6grencilerin derse aktif katilimini tesvik etmesi (Tilovatova, 2024),
ogrencilerin elestirel diisinme becerilerini gelistirmesi ve is birlikli 6grenme yontemleriyle

(MacPhee vd., 1994) 6grencileri 6grenme siirecine dahil etmesi gerekir.

Cok Kkiiltiirlii egitim, 6gretmen tutum ve inanglarinin yeniden yapilandirilmasini,
kiiltiirel ¢esitlilige kars1 direncin kirilmasini1 ve 6gretim siirecinde kiiltiir ve farkliligin merkeze
almmasmi i¢ermektedir (Gay, 2013). Bu kapsamda, smif igerisinde kapsayici,
bireysellestirilmis ve farklilagtirilmig 6grenmeye odaklanilmasi gerekmektedir (Farooqi vd.,
2024). Ogretmenler, 6z-diizenlemeli 6grenmeyi ve kiiltiire duyarli pedagojik uygulamalart

karmagik gorevlere entegre ederek siniftaki kiiltiirel cesitliligi ele almaktadir (Anyichie vd.,
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2023). Bu siirecte interaktif stratejiler, grup calismalari, farkl kiiltiirel deneyimler ve elestirel
diisinme firsatlart da ¢ok kiiltiirli egitimde oOnemlidir (Acquah & Commins, 2017).
Ogretmenler, dnyargilari tespit ederek, kiiltiirel cesitlilik konularini egitime dahil ederek, etkili
iletisim ve siirekli mesleki gelisim yoluyla ¢ogulcu sinif ortamlarini tesvik ederek siniftaki
kiiltiirel ¢esitliligi ele alabilirler (Ortlieb vd., 2023). Farkli kiiltiirlerden gelen 6grenciler,
ogretmenleri kapsayici ve esitlik¢i siniflart tesvik etmek icin iyi donanimli oldugunda daha
yiikksek akademik basari, motivasyon, ozgliven ve 6z yeterlilik oranlari gostermektedir
(Parkhouse vd., 2019). Dolayisiyla farkli kiiltiirden Ogrencilerin yer aldigi siniflarda
ogretmenlerin 6grencilere karsi tutumu ile ders esnasinda kullandigr yontem ve teknikler
onlarin akademik basaris1 ve performanslari iizerinde dnemli bir etkiye sahiptir. Ogretmenlerin,
ogrencilerin kiiltiirel baglamlarina uygun etkinlikler ve projeler gelistirmesi onlarin 6grenme
stireglerini iyilestirebilir (Khan vd., 2023). Son olarak, ¢ok kiiltiirlii egitimde 6gretmenlerin
egitimi ve siirekli gelistirilmesi 6nemli bir yere sahiptir. Cok kiiltiirlii okullarda basaril bir okul
yonetimi, kapsayici politikalar ve dgretmenlerin siirekli egitimi ile saglanmaktadir (Fadhilah,

2024). Bu kapsamda 6gretmenlerin hizmet dncesi ve hizmet i¢i egitimlerle ¢ok kiiltiirlii egitim

konusunda yetistirilmesi dnemlidir (Arslan-Cansever, 2021).
3.3.3. Ogrenci Baglaminda Egitimde Cok Kiiltiirliiliik

Cok kiltirlii egitim, 6grencilerin 6grenme stillerini, ¢oklu zekalarimi ve kiiltiirel
etkilerini ele alan doniistiiriicii bir siirectir (Nieto, 1999). Cok kiiltiirlii 6grenme 6grencilerin
elestirel diisiinme becerilerini, karakter olusumunu ve duygusal zekalarini gelistirmektedir
(Praswanti vd., 2023). Cok kiltiirlii egitim 6grencilerin ¢aligma yeteneklerini olumlu yonde
etkiler ve kisisel gelisimleri igin iyi bir temel olusturur (Karacsony vd., 2022). Ornegin, erken
cocukluk egitiminde ¢ok kiiltiirlii egitim, cocuklarda iyi karakter ve kisilik olusumuna yardimei
olarak genel gelisimlerine katk1 saglamaktadir (Safita & Suryana, 2022). Cok kiiltiirlii egitimde,
farkli kiiltiirden 6grencilerin yasadigi iki temel sorun vardir. Bunlar; uyum ve akademik
performans ile din engelleri ve stereotiplerdir. Ogrenciler, yeni bir kiiltiirel ortama uyum
saglama ve akademik basariy1 siirdiirme konusunda zorluklar yasayabilirler (Avagimyan vd.,
2023; Burnard, 2005). Bunun yani sira dil engelleri ve kiiltiirel 6nyargilar, 6grencilerin sinif ici

etkilesimlerini ve 6grenme deneyimlerini olumsuz etkileyebilir (Kihwele vd., 2022). Ayrica
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cok Kkiiltiirlii egitim azinlik G6grencilerde motivasyonu, akademik performansi ve okulla

0zdeslesmeyi artirabilir, ancak gruplar arasi ¢atigmaya da yol agabilir (Jacob, 1995).

Cok Kkiiltiirli egitim, bireysel davramiglarin yani sira Ogrencilerin akranlariyla
iliskilerinde de etkili olmaktadir. Ogrencilerin kiiltiirel farkliliklari; cinsiyete dayali kimlikleri
ve rolleri etkileyerek (Yoon, 2018), akran iliskilerinin kalitesini etkilemekte olup (Chen vd.,
2006; Scharf & Hertz-Lazarowitz, 2003), ¢ok kiiltiirlii egitim, ¢ocuklarin davranislarina yonelik
sosyal tutum ve tepkileri sekillendirmede, gelisimlerini ve uyum sonuglariyla iligkilerini
diizenlemede Onemli bir rol oynamaktadir (Chen & Liu, 2016). Cok Kkiiltlirlii egitim,
ogrencilerin kendilerini farkli etnik ve kiiltiirel gruplardan gelen insanlara kars1 dahil edilmis,
degerli ve saygili hissetmelerine yardimeci olmaktadir (Mamatova, 2022). Farkli kiiltiirden
ogrencilerin okullarina entegrasyonu c¢ok kiiltiirlii egitimde onemli bir yere sahiptir. Cok
kiiltiirli  okul ortamlarinda entegrasyon, Ogrencilerin birbirlerinin kiiltiirel kdkenlerini
anlamalarin1 ve kabul etmelerini saglamak amaciyla cesitli stratejiler ve yontemler

gerektirmektedir. Bu yontem su sekilde 6zetlenebilir:

« Kiiltiirel Farkindalik ve Kabul: Ogrencilerin kendi kiiltiirel kdklerini tanimasi ve
diger kiltiirleri kabul etmesi, ¢ok kiiltlirlii egitim ortamlarinda entegrasyonun temel
taglarindan biridir. Bu, ogrencilerin kendi kiiltlirlerinin diinya iizerindeki yerini
anlamalarini ve diger kiiltiirlere karsi daha agik olmalarini saglamaktadir (Fahrutdinov,

2016).

e Okul Yonetimi ve Kapsayicihk: Basarili okul yonetimi; kapsayici politikalar, siirekli
ogretmen egitimi ve okul toplulugunun aktif katilimini igermektedir. Kiiltiirel ¢esitlilige
deger veren bir Ogretim programi ve kiiltiirleraras: etkilesimi tesvik eden ders disi
programlar, Ogrenciler arasinda hosgoriiyii artirmada Onemli rol oynamaktadir

(Fadhilah, 2024).

e Cok Kiiltiirlii Egitim Degerlerinin Entegrasyonu: Cok kiiltiirlii egitim degerlerinin
Ogretim programlarina entegrasyonu, insanlarin farkliliklarin1 ve benzerliklerini kabul
etmeyi ve onaylamay1 igermektedir. Bu, 6grencilerin kiiltiirel ¢esitliligi tanimasini ve
birbirlerine saygi duymasini saglamaktadir (Alfarisi vd., 2023; Ambedale vd., 2023).

Dolayisiyla kiiltlirel farkliliklara iliskin degerlerin ders i¢i ve ders dist Ogretim
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programlarinda yer almasi 6grencilerin ¢ok kiiltiirlii okul ortamina uyum saglamasina

yardimect olabilir.

Cok kiiltiirlii egitimin okul yoneticileri ve 6gretmenler tarafindan cesitli stratejiler
kullanilarak etkili bir sekilde yonetilmesi énemlidir. Ornegin, okullar, dgrenci ciktilarini ve
okula aidiyet duygusunu iyilestirmek i¢in esitlik ve kapsayicilik gibi stratejiler uygulayabilir ve
farkli kiiltiirel gegmisleri kucaklayabilir (Schachner vd., 2019). Daha olumlu bir ¢esitlilik iklimi
ve daha iyi kiiltiirleraras iliskiler, kiiltiirel ¢esitliligi 6grenmek i¢in daha fazla firsat sunabilir
(Schachner vd., 2021). Cok kiiltiirlii uygulamalar1 okul ortamlarina entegre etmek, gesitliligi
kucaklayarak ve Ogrencilerin goriislerine, inanglarina ve degerlerine saygi gostererek
ogrencilerin basarisinin artirllmasini saglayabilir (Jules vd., 2022). Dolayistyla ¢ok kiiltiirlii
egitim siirecinde okul yoneticilerinin ve 6gretmenlerin hem farkli etnik ve kiiltiirel 6zelliklere
sahip dgrencilere yonelik hassasiyet gostermesi hem de kiiltiirel farkliliklara sahip 6grencilerle

iligski kuran akranlarini dogru sekilde yonlendirmesi 6nemlidir.
3.3.4. Veliler Baglaminda Egitimde Cok Kiiltiirliiliik

Cok kiiltiirlii egitim, okullarda kiiltiirel yakinlasma ve ¢esitlilige iligkin kiiltiirlerarasi
farkindalig1, anlayisi ve takdiri tesvik etmektedir (Sogunro, 2001). Ogrenci velileri agisindan
cok kiiltiirlii egitim, ¢ocuklarinin daha kapsayic1 ve hosgoriilii bireyler olarak yetismelerine
katki saglamaktadir (Gay, 2018). Ayrica ¢ok kiiltiirlii egitim, 6grenci velilerinin okullarda ve
toplumlarda irk¢iliga, cinsiyetgilige ve yabanci diismanhigina karsi orgiitlenmeye yardimet
olmalar1 agisindan dnemlidir (Au, 2017). Cok kiiltiirlii egitim, ailelerin ¢ocuklarinin farkl
kiilttirleri ve bakis agilarim1 6grenmeleriyle empati yeteneklerini gelistirmelerine olanak tanir
(Nieto & Bode, 2017). Bu durum, aileler arasinda daha gii¢lii toplumsal baglarin kurulmasina
yardimci olabilir ve ¢ocuklar arasindaki 6nyargilarin azalmasina katkida bulunabilir (Sleeter &
Grant, 2007). Aym1 zamanda, aileler ¢ocuklarinin farkli kulttrel kimliklerini koruma ve bu
kimliklerin egitim siire¢lerinde saygi gormesi noktasinda kendilerini daha giivende

hissedebilirler (Banks & McGee Banks, 2019).

Cok kiiltiirlii egitim, Ogrencilerin basar1 diizeylerini artirarak ailelerin egitimden
beklentilerini karsilamaya daha yakin bir sistem sunmaktadir (Gay, 2018). Bu yaklagim,
ogrenci velilerinin okullara daha fazla katilim gostermelerine ve egitim siireclerine aktif olarak

dahil olmalarina da zemin hazirlamaktadir (Nieto & Bode, 2017). Cok kiiltiirlii egitim hem okul
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hem de aile ortaminda 6gretim programi, Ogrenci programlari ve alisgkanliklar yoluyla
uygulanabilir (Slamet vd., 2021). Okullar; iligkiler ve giiven, iletisim, kiiltiir ve gesitlilik, is
birligi ve ortakliklar gibi stratejileri kullanarak ailelerle iliski agisindan zengin ortakliklar
kurarak farkli ge¢mislerden gelen dgrencileri destekleyebilir (Kea vd., 2023). Ailelerin aktif
katilimiyla c¢ok kiiltiirlii egitim, ¢ok kiiltiirlii bir 6gretim programini ve 6gretim uygulamalarini
etkileyebilir (Walker-Dalhouse, 1992). Baska bir ifadeyle, ¢ok kiiltiirlii egitim siirecinde
ailelerin katilimi ve kiiltiirel farkliliklara sahip 6grencilerin ebeveynlerinin bilinglendirilmesi
onemlidir. Ailelerin bilin¢lendirilmesi ve egitim siirecine dahil edilmesi, 6grenciler arasindaki

kultiirel farkliliklara iliskin 6nyargilarin azaltilmasina yardimci olabilir.
4. Sonug

Cok kiltiirliiliik, modern toplumlarin temel 6zelliklerinden biri haline gelmis ve bu
durum egitim sistemleri {izerinde 6nemli etkiler yaratmistir. Farkli kiiltiirel gegmislere sahip
bireylerin bir arada yasadigi toplumlarda, egitim sistemlerinin bu cesitliligi goz Oniinde
bulundurmasi ve her bireyin esit firsatlara sahip olmasini saglamasi gerekmektedir (Banks,
2016). Egitimde ¢ok kiiltirliliigiin basariyla uygulanabilmesi i¢in okul ydneticilerinden
ogretmenlere, 0grencilerden velilere kadar tiim paydaslarin is birligi i¢inde ¢alismasi biiyiik
onem tasimaktadir (Nieto & Bode, 2017). Baska bir deyisle, egitimde cok kiiltiirliiliik
paydaslarin katilimiyla gergeklesen bir siireg olup, bu siirecte toplumun tim fertlerinin

esglidiimlii olarak ¢aba gostermesi onemlidir.

Cok kiiltiirlii egitimin okul paydaslart acisindan ele alinmasi, egitim sisteminin daha
kapsayic1 ve esitlikgi bir yapiya biiriinmesine katki saglayabilir. Oncelikle okul yoneticileri
kaltarel farkliliklara duyarl okul kiiltiirii olusturmali (Growe vd., 2002), ayrimcilik karsit1 bir
okul kiltliriinii tesvik etmelidir. Okul yoneticileri, ¢ok kiiltiirlii egitime yonelik stratejik
hedefler belirlenmeli ve okulun vizyonuna bu hedefler entegre edilmelidir. Yo6neticiler, veliler
ve topluluk liderleriyle is birligi yaparak kiiltiirler aras1 anlayis1 artiran programlar diizenlemeli;
kiiltiirel farkliliklar nedeniyle olusabilecek ¢atismalar1 6nlemek i¢in okulda giivenli ve saygili
bir ortam yaratmalidir. Yoneticiler, kiiltiirel ¢esitliligi kabul eden ve destekleyen bir liderlik
anlayis1 sergileyerek okul topluluguna 6rnek olmalidir. Bu kapsamda okul yoneticilerinin hem
ogretmenlere hem de dgrencilere farkliliklar1 anlamada ve saygi gdstermede rehberlik etmesi

onemlidir. Okul yOneticisinin yerine getirmesi gereken bu sorumluluklar, onlarin ¢ok kiiltiirlii
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egitim siirecindeki etkili bir liderlik anlayis1 gelistirmesini saglar ve okulun, kiiltiirel ¢esitliligi

bir zenginlik olarak goren bir 6grenme ortamina doniismesine katkida bulunur.

Okul yoneticilerinin yan1 sira 6gretmenlerin siniflarinda kiiltiirel ¢esitliligi destekleyen
yontem ve stratejiler kullanmalari, 6grencilerin akademik basar1 ve sosyal uyum diizeylerini
olumlu yonde etkileyebilmektedir (Parkhouse vd., 2019). Ogretmenler, sinifta farkli kiiltiirel
gecmislere sahip 6grencilerin hikayelerini, geleneklerini veya dillerini paylagsmasina olanak
tantyarak bu farkliliklarin degerini vurgulamali, sinif i¢i tartismalarda ve grup ¢aligmalarinda,
dgrencilerin kiiltiirler arasi etkilesimlerini tesvik eden faaliyetler diizenlemelidir. Ogretmenler,
her 6grencinin kendini giivende ve degerli hissettigi bir sinif atmosferi yaratmalidir. Bu,
ogrencilere s0z hakki tanima, farkli goriislere agik olma ve herkesin fikirlerini ifade etmesine
olanak saglama ile miimkiindiir. Ogretmenlerin ¢ok kiiltiirlii egitim siirecinde veliler ile is
birligi yapmasi, velilerle etkili ve agik bir iletisim kurarak, 6grencinin egitim siirecine destek

olmalarini tesvik etmesi 6nemlidir.

Cok kiltiirli egitim stirecinde ogrencilere, farkli kiiltiirlerden bireylere saygi
gostermenin  Onemli oldugu oOgretilmelidir. Bu kapsamda o&grenciler grup caligsmalari
aracilifryla farkli kiiltlirlerden gelen akranlariyla birlikte ¢aligarak is birligi yapma becerilerini
gelistirebilirler. Cok kiiltiirlii egitim yalnizca okulda degil, ailelerin de bu siirece aktif olarak
katilim gostermesiyle daha etkili bir hale gelmektedir (Nieto & Bode, 2017). Velilerin destegi,
cocuklarin farkli kiiltiirel kimliklerini koruma ve gelistirme siirecinde 6nemli bir rol
oynamaktadir (Banks & McGee Banks, 2019). Veliler, okulun c¢ok kiiltiirli egitim
programlarini desteklemek i¢in 6gretmenler ve yonetimle ig birligi yapmalidir. Ayrica velilerin,
cocuklarmin farkh kiiltiirlere yonelik pozitif bir bakis agis1 gelistirmesi i¢in evde uygun bir
ortam yaratmasi gerekir. Bagska bir ifadeyle, okulun tiim paydaslari c¢ok kiiltiirlii egitim
stirecinde etkili olmaktadir. Okul paydaslarinin ¢ok kiiltiirlii egitim ortamlarinda is birligi
icerisinde calismasi ve birbirine destek olmasi bu siirecin en iyi sekilde gergeklestirilmesine

yardimci olmaktadir.

Cok Kkiiltiirlii egitimi, elestirel pedagoji baglaminda degerlendirmek miimkiindiir.
Elestirel pedagoji; 1k, sinifsal konum, cinsiyet, etnik kimlik ve kiiltiirel 6zellikler nedeniyle
dislanan, ayrimciliga maruz kalan bireylerin egitimde -ders kitaplari, ders igerikleri, 6gretim

programi- temsil edilmesi gerektigini savunmaktadir (Kincheloe, 2018: 25). Elestirel pedagoji,
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cok kiiltlirliiliigii yalnizca kiiltiirel farkliliklar1 kabul etmekten ziyade, gii¢ iliskilerini ve
esitsizlikleri sorgulama firsat1 olarak ele almaktadir (Giroux, 2020). Bu perspektif, egitimin
sosyal adalet i¢in bir ara¢ olmasi gerektigini savunmakta ve farkl kiiltiirel gegmislerden gelen
ogrencilerin deneyimlerinin smif i¢i diyaloglarda yer almasinin 6nemini vurgulamaktadir
(Freire, 2018). Cok kiltirliliik, 6grencilerin kiiltiirel kimliklerini goriiniir kilarken, bu
kimliklerin nasil baskilandigin1 ve dislandigin1 da aciga ¢ikarmaktadir (McLaren, 2019). Bu
bakis acisina gore, 6gretmenler yalnizca gesitliligi tesvik etmekle kalmamali, ayn1 zamanda
ogrencilerin elestirel diisiinme becerilerini gelistirmeye yonelik pedagojik yaklagimlar
benimsemelidir (Kincheloe, 2008). Sonug olarak, egitimde c¢ok kiiltiirliiliik, adalet ve esitligi
saglama siirecinde elestirel pedagojiyle birlestiginde, 6grencilerin hem kendi kimliklerini hem
de toplumsal yapidaki gii¢c dinamiklerini sorgulamalarina olanak tanimaktadir (Apple, 2019).
Dolayisiyla egitimde elestirel pedagojinin uygulanmasinin ¢ok kiiltiirlii egitimde 6nemli bir

yere sahip oldugu s6ylenebilir.

Cok kiiltiirlii egitimi irksal kimlik teorisi baglaminda da ele almak mumkundur. Irksal
Kimlik Teorisi (Racial Identity Theory), bireylerin kendi 1rksal kimliklerini nasil
gelistirdiklerini ve bu kimligin sosyal, psikolojik ve kiiltiirel deneyimleri iizerindeki etkilerini
aciklamay1 amaclayan bir teoridir. Bu teori, genellikle azinlik gruplarina mensup bireylerin
yasadig1 irksal farkindalik siireglerini ve irksal kimliklerini nasil insa ettiklerini anlamak i¢in
kullanilmaktadir (Ponterotto & Park-Taylor, 2007). Irksal kimlik teorisi, egitimde 6nemli bir
yere sahiptir. Ogrencilerin ve dgretmenlerin 1rksal kimlik gelisimi, simifta iliski dinamiklerini,
akran etkilesimini, Ogrencilerin akademik basarilarini, Ogrenmeye katilimlarini  ve
ogretmenlerin kiiltiirel duyarhiliklarii etkileyebilir (McCarthy vd., 2005; Nasir vd., 2013;
Patacchini & Zenou, 2016). Bu baglamda, d6gretmenlerin ¢ok kiiltiirlii egitim yaklagimlarin
benimsemeleri, 6grencilerin kimlik gelisimlerini desteklemeleri agisindan kritik bir 6neme

sahiptir.

Cok kiilturlillik konusunda yapilan arastirmalardan hareketle, egitimde ¢ok
kiiltiirliiliigii daha etkili hale getirmek icin su onerilerde bulunulabilir: Oncelikle, okul
yoneticileri ve Ogretmenlerin kiiltiirel farkindaligi artirmak igin siirekli mesleki gelisim
programlarina katilmalar: tesvik edilmelidir. Bu programlar, ¢ok kiiltiirlii egitimin nasil daha

etkili uygulanabilecegine dair stratejiler sunabilir (Gay, 2002). Ayrica, velilerin egitim
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stireglerine daha aktif katilim gostermeleri saglanmali ve okullar, aileler ile gii¢lii is birlikleri
kurmalidir (Sleeter & Grant, 2007). Son olarak, 6grenciler arasinda kiiltiirel farkindalig1 ve
hosgoriiyii  tesvik eden etkinlikler diizenlenmeli ve Ogrencilerin kiiltiirel ¢esitliligi
deneyimlemeleri saglanmalidir (Banks, 2016). Cilinkii ¢ok kiltlirlii egitimde Ogrencilerin
akranlariyla olan iligskileri 6nemli bir yere sahiptir. Cok kiiltiirlii egitim siirecinde ¢evrenin de
g6z ard1 edilemez bir etkisi bulunmaktadir. Dolayisiyla, ¢ok kiiltiirlii egitim faaliyetleri, okul
paydaslarinin ve ¢evrenin katilimiyla etkili bir sekilde gergeklestirilebilir. Bu egitim, farkl
kiiltiirden bireylerin topluma adaptasyonunu saglayabilecegi gibi, kiiltiirel farkliliklara duyarli,

bariscil ve insancil bir toplumun olugmasina da katki saglayabilir.
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Ozet

Osmanlt Devletinin son doénemlerinde iilkeye yonelik artan turist ilgisinin ¢esitli nedenleri bulunmaktayd: ve
bunlardan biri de bitkisel tedavi yontemlerine duyulan merak ve bu yéntemlerden faydalanma arzusuydu. Bu
calismanin amact, Osmanli doneminde bitkisel tedavi yontemlerinin arastirilmasi ve gelistirilmesiyle guniimiiz
Turkiye'sinde turizm sektoriiniin kalkindirilmasi agisindan nasil bir fayda saglanabilecegine iliskin soruya oyun
teorisi analizi temelinde cevap bulunmasidir. Bu amag¢ dogrultusunda bir "Patent Modeli" kurgulanmustir.
Bulgular, uluslararas: turizm piyasasinda yer alan iilkeler arasindaki stratejik bagimlihigm, ilkelerin yiiksek
seviyede harcama yapmalarinda etkili oldugunu gostermektedirler. Osmanli bitkisel tedavi yontemlerinin
arastirilmasina ve gelistirilmesine iliskin faaliyetlerin Tiirkiye turizm sektoriiniin kalkindirilmasi agisindan tasidig
6nemin degerlendirilmesi gerekmektedir.

Anahtar Kelimeler: Osmanli Tedavi Yontemleri, Turizm Sektérii, Tiirkiye Ekonomisi, Oyun Teorisi, Patent
Modeli

THE IMPACT OF OTTOMAN HERBAL TREATMENT METHODS ON
TURKEY TOURISM: GAME THEORY APPROACH

Abstract

There were various reasons for the increasing tourist interest in the country in the last periods of the Ottoman
Empire, and one of them was the curiosity about herbal treatment methods and the desire to benefit from these
methods. The aim of this study is to find an answer to the question of how the research and development of herbal
treatment methods in the Ottoman period can provide a benefit in terms of the development of the tourism sector
in today's Turkey based on game theory analysis. For this purpose, a "Patent Model" has been designed. The
findings show that the strategic dependence between countries in the international tourism market is effective in
the high level of expenditure of countries. It is necessary to evaluate the importance of the activities related to the
research and development of Ottoman herbal treatment methods in terms of the development of the tourism sector
in Turkey.
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1. Giris

Literatiirde turizm sektoriiniin iktisadi kalkinma tizerindeki etkisi uzun bir siireden beri
tartigilmaktadir. Her ne kadar biitiin akademisyenler arasinda tam bir mutabakat saglanmasa da
literatiirde turizm sektoriiniin iktisadi kalkinmanin gergeklestirilmesi agisindan pozitif fayda
sagladigina iliskin giiclii bir goriis vardir. Bunun nedenlerinden biri, dogal ve beseri
destinasyonlarin tekel niteligi kazandirmasidir. Turizmde basarmin anahtarlarindan biri
destinasyonlardir. Destinasyonlar genis bir yelpazede ¢esitlilik gosterir; 6zellikle egitim, saglik,
tarihi-kiiltiirel ve iktisadi alanlardaki destinasyonlar one ¢ikar. Biiyiik takimlarin maglari,
kendine 6zgii giyim tarzlari, zengin yemek kiiltlirleri ve gesitli dogal-beseri kaynaklar, bagl
basina turistik destinasyon potansiyeli tagir. (Carvache-Franco vd., 2023; Haq vd., 2024 & Wan
vd., 2022). Lea (1988) uluslararasi turizm sirketlerinin varligindan dolay1 gelismemis iilkelerin
turizm sektoriinlin gelismesiyle kalkinamayacagini belirtmektedir. Hatta gelismemis tilkelerin
turizm sektoriintin gelistirilmesine iliskin izledikleri politikalarin gelismis iilke ekonomilerine
bagimli hale getirdigini iddia etmektedir. Elbette uluslararasi turizm sirketlerinin varhgi,
gelismemis {lkelerin  turizm sektoriiniin -~ gelismesini  olumsuz etkileyebilir ancak
destinasyonlarin isletmelere tekel niteligi kazandirmasindan dolay1 Lea (1988)' in belirttigi
hipotez her zaman icin gegerli degildir. Tekel niteligi kazandiran destinasyonlardan
faydalanilarak turizm sektoriiniin gelistirilmesi, gelismemis iilkelerin kalkinmasinda ciddi
kazanimlar saglayabilir. Bu noktadan hareketle turizm sektoriiniin gelismesinin tlkeler
arasindaki gelismislik farkimin azalmasinda etkili olabilecegine dair c¢ikarimlarda da
bulunulabilir. Bu ¢aligmanin temelinde yer alan varsayimlardan birisi, turizm sektdriiniin

gelismemis tlilkelerin iktisadi kalkinmasinda biyik kazanimlar sagladigimna iliskindir.

Ulkeler arasindaki gelismislik farkinm bir sonucu olarak saglik sektdriindeki olanaklar,
tilkeden iilkeye degismektedir. Bu iilkeler arasindaki gelismislik farki, saglik turizminin temel
amaci niteligini tasimaktadir. 2021 senesinde Kanada, Japonya, Ingiltere, Fransa, ABD,
Almanya ve Cek Cumhuriyeti, saglik sektoriindeki olanaklarin gelistirilmesiyle birer turizm
destinasyonu haline gelen ulkelerdendirler. Bununla birlikte COVID-19 salgini, Ulkeler
arasindaki saglik amagl turistik ziyaretleri olumsuz etkiledigi sdylenebilir. Turizm alaninda
yapilmis olan akademik caligmalarin belirgin bir kismini saglik turizminin talep-arz

kosullarmin ve saglik turizminin Gteki alt-turizm turleriyle olan etkilesiminin matematiksel
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yontemlerle (bilhassa oyun teorisi ile ekonometri) analiz edilmesinden temel alan ¢aligmalardan
olusmaktadir (Fotiadis vd., 2021; Lin vd., 2023 & Lwin vd., 2021). Bu arada COVID-19
salgminm turizm sektorii Uzerindeki etkisinin incelenmesine odaklanan c¢aligmalar da
literatlirdeki yerlerini almaya baglamiglardir. (Akkemik ve Perlaky, 2023, Cui vd., 2021,
Fotiadis vd., 2021). Saglk turizm akademik literatiiriinde gelisim gdsteren en belirgin alt-
saglik sektoril turizm dallarindan birisi, dental turizmiyle ilgilidir (Badri ve Yarmohamadi,
2022; Akbar vd., 2022; Dwiastuti ve Ratih, 2024). Saglik turizminin piyasa dengesini belirleyen
faktorlerin incelenmesine iliskin ¢alismalara da literatiirde siklikla rastlanmaktadir (Alfarhan
vd., 2023; Novakivskyi vd., 2024; Boto-Garcia ve Bafos, 2024). Saglk turizminin
gelistirilmesi agisindan saglik sektoriiniin kalkinmasinda merkezi bir rol oynayan kurum ve
kuruluglarin faaliyetlerinin degerlendirilmesine iliskin ¢aligmalar literatiirde giin gectikce
artmaktadir. Kurum ¢alisanlarinin motivasyonunun incelenmesi, bu baglamda biiyiik bir degere
sahiptir (Almeida ve Ribeiro, 2024; Arachchi ve Kaluarachchi, 2019; Devi ve Singh, 2019).
Strdiiriilebilir turizm perspektifinden saglik turizmini ele alan ¢aligmalar, kalkinma
politikalarmin sekillenmesinde belirleyici bir rol oynar. (Okosodo ve Mohapatra, 2021; Kumar
ve Rose, 2023).

[laglarm yan etkilerinin kanser vakalarinmn artis orani iizerindeki etkisi (Gurcay, 2023;
Morange, 2021; Sorucu, 2019), modern tip biliminin alternatif ¢6ziim tiretilmesine iliskin
arayislara girmesini saglamaktadir. Bu ¢ergevede bitkilerden tedavi amaciyla yararlanma istegi,
bir tartisma konusunu olusturmaktadir. Aslinda bitkilerden istifade etme diisiincesinin uzun
tarihsel bir gelisim siireci vardir. Her ne kadar modern tip biliminin gelisimi, bitkilerden tedavi
amactyla faydalanma seviyesini diisiirse de son donemde modern tip biliminin kimyasal ilag
tedavisine alternatif ¢6zlim tiretilmesine iligskin arayislara girmesi, bitkilerden tedavi amaciyla
faydalanma seviyesini ve bu yondeki beklentileri artirmaktadir. Temelinde bitkisel tedavinin
yer aldig1 geleneksel tedavi, degisen toplumsal kiiltiirel degerlere bagli kuram, tecriibe ve
inanglarla sekillenen enformasyonla yapilan bir yontemdir. Geleneksel tedavi literaturiinde
"balla tedavi", mihenk tasi niteligindedir. Bitki gesitliligi, balin kalitesini ve dolayisiyla da
tedavi siirecindeki etkinligini dogrudan etkilemektedir. Geleneksel tedavide bitki ¢esitliligi ve
bu bitkilerden yarar saglama bilgisi, biiyllk 6nem tasimaktadir. Bitkisel tedavi konusu,
disiplinleraras1 bir inceleme alaninda yer almaktadir. Ziraat miihendisligi ve ekonomi

disiplinlerinin kesigim alaninda bulunan bu inceleme konusu (Bal gibi iiriinler diisiiniildiiglinde
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sisteme veterinerlik disiplini de katilmaktadir.), ayn1 zamanda deneme-yanilma metoduyla
edinilen dolayisiyla da deneyime bagli bilgilerden kaynagini alabilmektedir (Singh ve Pandey,
2019; Acharyya, 2020; Agarwal ve Vishwavidyalaya, 2023). Bu calismanin temel amaci,
bitkisel tedavi alanindaki uluslararasi rekabetin "Patent Modeli" adli oyun teorik bir yaklagimla

incelenmesi ve bu baglamda Osmanli tibbinin potansiyelinin degerlendirilmesidir.

Bozagc1 (2021), Osmanli tibbinin, Osmanli yemek kiiltiirii tizerindeki etkisinin pozitif
oldugunu ortaya koymaktadir. Osmanli yemek kiiltiirii, bol ve ¢esitli baharatlarin kullanildig:
bir yemek kiiltiiriidiir. Bunun anlami, bitkisel tedavi konusunda yiiksek diizeyde uzmanlagmis
Osmanli tibb1 ile Osmanli yemek kiiltiirii arasinda yiiksek diizeyde bir korelasyonun varligidir.
Hatipoglu (2014), Osmanli yemek kiiltiirliniin Osmanh turizm sektorii tizerindeki etkisinin
pozitif oldugunu belirtmektedir. Bu noktadan hareketle Osmanli Medeniyeti ile ilgili
arastrmalarin ne kadar kiymetli oldugu anlasilmaktadir. Osmanli yemek kiiltiirii ve tibbi
bilgileri, Tiirkiye'nin iktisadi kalkinmas1 acisindan bir servet niteligini tagimaktadir. Bunun iki
temel nedeni vardir. Birincisi, saglik sektoriiniin kalkinmasinda Osmanli tibb1 ciddi katkilar
saglayabilir. ikincisi, turizm sektoriiniin gelistirilmesi hususunda Osmanli tibb1 ve yemek
kiiltlirii ile ilgili arastirmalar, anahtar roliinii oynayabilecek nitelige sahiptir. Nitekim,
uluslararasi turizm rekabetinde miicadele edebilmek agisindan Osmanli Medeniyeti dikkate
alinmas1 gereken bir destinasyondur. Bunun nedeni, 6zellikle Avrupali turistlerin Osmanli
Medeniyeti' ne iliskin faaliyetlere 6ncelik vermeleridir. Bu durumdan istifade edilmesi icin
Osmanli Medeniyeti ile ilgili arastirmalarin hassas-detayl1 bir sekilde gergeklestirilmesi ve bu
medeniyetin etkin bir sekilde tanitilmasi gerekmektedir. Dolayisiyla da Osmanli Medeniyeti'
nin incelenmesine iliskin akademik ¢aligmalarin nitel olarak artirilmasi rasyoneldir. Bu alanda
matematiksel modellerin (bilhassa oyun teorisi ve ekonometri disiplinlerinden faydalanilarak)

olusturulmasi, katki saglayacaktir. Bu calismanin olusturulmasinin temel amaci da bu yondedir.

Osmanli Devleti, turizm sektoriiniin gelistirilmesi agisindan dikkat geken niteliklere
sahip durumdaydi. Birincisi, Osmanli topraklari, dini, kiiltiirel ve ticari agidan yiiksek diizeyde
bir turizm potansiyeline sahipti. Dini agidan buyik bir 6ncelige sahip olan tasiyan Mekke,
Medine ve Kudiis sehirlerinin Osmanli Devleti'nin sinirlar1 i¢erisinde bulunmasi, turizm sektori
acisindan hayati bir rol oynuyordu. ikincisi, dogay1 koruma bilincinin gelismislik diizeyinin

etkisiyle sekillenen giyim kusam tarzi, yemek kiiltiirii ile gelenek gorenekler, Osmanli

28



OSMANLI BITKISEL TEDAVI YONTEMLERININ TURKIYE TURIZMINE ETKISI: OYUN TEORISI YAKLASIMI

Devleti'ni turistlere ilgi ¢ekici bir hale getirmistir. Osmanli toplumunun bilhassa hayvanlarin
korunmasina iligkin tutum ve davraniglari, Avrupali seyyahlarin dikkatini ¢ekmistir. Bunun en
miihim gostergesi, Avrupali seyyahlarm makaleleridir. Ugiinciisii, Osmanli Devletinin uzun
Oomiirlii olmasimin bir avantaji olarak yasayan bir tarih hazinesi seklindeydi. Bu nedenlerden
dolay1 tarihsel gelisim siireci igerisinde Osmanli Devleti'ne yiiksek diizeyde Avrupali seyyah
kafilesi akm etmistir. Dagilma siirecinde bulunan bir devletin kamu maliyesindeki
yetersizliklerin de etkisiyle turizm sektori daha kritik hale gelmektedir. Sultan 11. Abdilhamid
doneminde turizm sektoriiniin gelistirilmesine deger verilmistir. Avrupali seyyahlarin en ¢ok
izlemek istedikleri unsurlar, Cuma Selamlig1 ile Hazine-1 Hiimayun olmustur. Her ne kadar
zaman igerisinde bilingsiz bazi turistlerin ¢evreyi kirletmesi gibi olumsuz bazi durumlar
yasansa da tedbirler almarak turistlere bunun i¢in imkan saglanmistir. Bu donemde yabanci
sermaye ile de olsa yiiksek diizeyde yatirimlar gergeklestirilerek Istanbul Taksim’de kurulan
otellerle turistlere konaklama hizmeti saglanmistir. Bu yap1 ve siirecte otellerin, lokantalarim,
eglence merkezlerinin kayda deger bir kismi, yatirimn artan getirisine ragmen milli sermayenin
yetersiz olmasi nedeniyle dogrudan yabanci sermaye yatirimlariyla kurulmustur (Baytop, 2021;

Tug, 2023; Isin, 2018).

Sosyal bilimlerin inceleme alaninda yer edinen iki temel analiz yontemi, ekonometri ile
oyun teorisi disiplinleridir. Buna ragmen oyun teorisinin analiz i¢in bir tarihsel veri setine
gereksinim duymamasi, sosyal yasamin biitlin alanlarinda uygulanma sans1 bulmasinda etkili
olmaktadir. Oyun teorik modeller, iki taraf arasindaki etkilesimin degerlendirilmesi amaciyla
kurgulanan matematiksel modellerdir. Oyun teorisi analizinde belirli varsayimlar dahilinde
matematiksel fonksiyonlarla analiz gergeklestirilmektedir. Bu analiz yonteminin temelinde
bulunan en can alic1 varsayimi, rasyonalite varsayimidir. Oyuncular, duygularini bir kenara
birakip sadece akilla hareket etmektedirler. Aslinda varsayim seklinde duygular da analize dahil
edilebilir. Ancak bu durum, rasyonalite varsayimini gegersiz kilmaz. Ayrica matematik
disiplininden istifade edilmesi, kesinlik ifade eden bulgularin elde edilmesini saglamaktadir.
Bununla birlikte oyun teorisi, higbir sekilde oyuncularin ne yapacaklariyla ilgilenmez. Oyun
teorisi yalnizca rasyonalite varsayimi altinda optimal stratejileri belirlemektedir. Kisacasi; oyun
teorisi, oyuncularin yalnizca rasyonel davranislar sergilemeleri kosulu altinda ne yapacaklarini
arastirmaktadir. Nitekim, somut yasamda duygusal davraniglar sergileyen oyuncular, denge

patikasindaki optimal stratejilerden sapma gosterebilmektedir (Tsodikovich vd., 2024; Tran ve
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Rodriguez, 2024; Tran, 2024). Osmanli toplumsal yapisimin incelenmesinde oyun teorisinden
yararlanilmasi, tarihi olaylarin daha etkin bir sekilde anlasilmasini saglamaktadir. Yardime1 vd.
(2023)'nin de belirttigi gibi oyun teorisi, tarihsel, stratejik, politik ve askeri olaylarin rasyonalite

varsayimi altinda incelenmesi i¢in iktisat tarihi disiplinine kuramsal bir ¢ergeve sunmaktadir.

Bu c¢alismada Osmanli geleneksel tedavi yontemlerinin Osmanli turizm sektor
iizerindeki etkisinin oyun teorik araglarla incelenmesi, temel amag¢ niteligindedir. Bu amag
dogrultusunda ¢alismanin bu bdliimden sonraki kisimlari, {i¢ bdliim seklinde sunulmaktadir. 1k
bolim, analiz igin gerekli veriler ve analiz yontemi ile ilgili detayli bilgiler icermektedir.
Ikincisi, analiz boliimiidiir. Ugiincii boliimde ise sonug boliimii yer almaktadir. Bu ¢alismanin
literatiire katkisi, iki temel noktada belirginlesmektedir. Ilki, Osmanli geleneksel tedavi
yontemleri, Osmanli yemek kiiltiirii ve Osmanl1 turizm sektorii arasindaki etkilesimin ilk kez
oyun teorik modellenmesine iliskin katkidir. Ikincisi, geleneksel tedavi yontemleriyle ilgili
literatiire saglanan destekle ilgilidir. Bu alanda calismak isteyen akademisyenlere cesitli
tavsiyeler sunulabilir. Osmanli geleneksel tedavi yontemlerinin Osmanli Donemi'nde olusan
salgimn hastaliklar lizerindeki etkisinin incelenmesi, literatiire zenginlik katacaktir. Osmanl
yemek Kkiiltiirlinlin stirdiiriilebilir turizme saglayacagi destek diizeyi bir tartisma konusunu
olusturmaktadir. Ayrica Osmanli Ekonomisi’nde gastronomi turizmi ile saglik turizmi
arasindaki etkilesimin analiz edilmesi, literatiire esasli faydalar saglayacaktir. Bu hususlar,

Tiirkiye Ekonomisi agisindan da degerlendirilebilir.
2. Literatiir Taramasi

Geleneksel tedavi yontemlerinin gelistirilmesi ile uluslararasi turizm sektoriiniin
kalkindirilmas: acisindan nasil bir katki saglanabilecegi, bu calismanin temel inceleme

sorusudur. Bu alanla ilgili literatiirde ¢esitli ¢caligmalara rastlanmaktadir.
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Tablo 1: Literatiir Taramast

CALISMA ORNEKLEM YONTEM BULGULAR
Toprak etigini benimseyen bolgelerin daha uzun
WISCONSIN DELLS’ Vadell. fa'}./d?laf saglayap dengeye ) na_1s1l
. . ulasabilecegini gostermektedir. Bu fayda diizeyine
IN TARIHSEL S .. e ..
KOPF VE HSU o geleneksel tedavi yontemlerinin gelistirilmesinin
- PERSPEKTIFI . e . .. o .
(2021) . turizm sektorii iizerindeki etkisiyle saglanabilecek
TEMELINDE OYUN g o 2 .
i destek de dahildir. Nitekim bitkisel tedavi
TEORISI .. . " . e
yontemleri, ekolojik dengenin korunmasina iliskin
politikalar sonucu gelistirilebilir.
flk glvenin, Ayurveda iiriinlerini satin alma
TUKETIM nlyetlnvln uzgrlndekl tuketim degerlgrl etkisini
CHAKROBARTY DEGERLERI artirdigina dair bulgular elde etmektedir. Caligma
- PERSPEKTIFi Ayurveda temelinde geleneksel tedavi
VD. (2022 . 5 ini i oril Uzeri i etkisini
(2022) TEMELINDE ANKET | Yontemlerinin turizm sektorii Gzerindeki etkisinin
incelenmesine iliskin literatiire hayati katkilar
saglamaktadir.
Ayurvedanin etkisiyle kerala’da turizm sektoriiniin
gelisim gosterdigini belirtmektedir. Bu nedenle
KUMAR VE ROSE KERALA ANKET doktorlarin itibari deneyimi basta olmak fiizere
(2023) HINDISTAN saglik altyapisimin gelistirilmesine iliskin planlarin
iktisadi kalkinma agisindan mihenk tasi niteliginde
oldugunu sdylemektedir.
ARACHCHI VE ANKET Hizmet  kalitesinin  iyilestirilmesine iliskin
KALUARACHCHI SRi LANKA REGRESYON politikalarlr}. ?ri .Leinka’da sﬁrvdiiriile‘t?ilir turizm
(2019) ANALIZI acisindan biiyiik bir 6nem tagidigim belirtmektedir.
| SO WG GO0 5 G
RIZVIVD. (2022) | - YONTEMLERI | uzere ¢es " Ve mikroblyal
enfeksiyonlara karsi miicadelede etkinlikleri
KURAMSAL y . .
degerlendirilmektedir.
Saglik turizmi gelistirme stratejisinin politika ile
diizenleme, tanitim ile markalagma, saglik iriinleri
KHANAL VE NEPAL SWOT ANALIZI ile hizmetleri i¢in kalite standartlarinin tanitilmasi
SHIMUZU (2019) ANKET ve saglik turizmini gelistirme stratejilerinin bagaril
bir sekilde uygulanmasi igin kurumsal destegin
ehemmiyetini ortaya koymaktadir.
Kadinlarin, yaslilarin ve saglik egitimi ile internet
erisimi olanagina sahip olan sosyal organizasyonla
KHANAL VE KATMANDU ANKET iligkili olan ve yogayla ilgili egitim alan kisilerin
KHANAL (2021) NEPAL yoga yapma olasiliginin daha yiiksek oldugunu

tespit etmektedir. Bu bulgu Nepal’e yonelik saglik
turizmi profilini etkilemektedir.
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Literatlirde anketlerden temel alan ¢aligmalarin daha yogun bir sekilde bulundugu
asikardir (Chakrobarty vd., 2022; Rizvi vd., 2022; Khanal ve Khanal, 2022; Khanal ve
Shimuzu, 2019; Kumar ve Rose, 2023). Bu durumun en dikkat gekici nedeni, geleneksel tedavi
yontemlerinin uygulanmasiyla ilgili istatistiki verilerin belirgin bir kisminin anketlerden elde
edilen verilerden olusmasidir. Calismanin inceleme alanmiyla ilgili ekonometri modelleri,
anketlerden elde edilen verilerle gergeklestirilmektedir (Arachchi ve Kaluarachchi, 2019).
Inceleme alaniyla ilgili SWOT Analizi 'nden temel alan ¢alismalar da literatiirdeki yerlerini
almaya baslamislardir (Khanal ve Shimuzu, 2019). Bu analiz yontemi sayesinde {iilkelerin
geleneksel tedavi yontemlerinin gelistirilmesi agisindan sahip olduklar1 avantajlar ve
dezavantajlar ortaya konmaktadir. Ayrica geleneksel tedavi yontemlerinin gelistirilmesi
stirecinde llkelerin giigclii ve zayif nitelikleri de belirlenebilmektedir (Khanal ve Shimuzu,
2019). Oyun teorisi analizinin gergeklestirilmesinde ekonometri disiplini gibi istatistiki verilere
ihtiyag duyulmamasi, inceleme alaninda bu analiz yonteminden etkili kazanimlar elde

edilmesini saglamaktadir (Kopf ve Hsu, 2022).
3. Veri ve Metodoloji

Bu ¢alismanin temeli, geleneksel tedavi yontemleriyle ilgili bilgiye ulagilmasi amaciyla
olusan uluslararasi rekabetin oyun teorik bir model olan "Patent Modeli" ¢ergevesinde analiz
edilmesidir. Oyun teorisinin iktisat tarihine uygulanmasi diisiincesi lizerinde temel alan bu
calisma, alaninda Ozgiindiir. Nitekim, Osmanlilarin turizmin gelistirilmesi ve doganin
korunmasi konularinda ilk kez oyun teorik analiz bu calismada gerceklestirilmektedir. Bu
durum da bu c¢alismanin literatiire katkismin yiiksek olacagmmm merkezi bir gostergesi
niteligindedir. Oyun teorisinin iktisat tarihine uygulanmasi, ii¢ temel nedenden dolay1 zorluk
icermektedir. Birincisi, "ge¢cmisin bilimi" olan tarih disiplininin kendi i¢sel dinamiklerinden
kaynaklanan sorunlardir. Her seyden Once, tarihsel olgu ve olaylar hakkinda heniiz detayli bir
sekilde biitiin enformasyona sahip olamadigimiz i¢in birtakim sorunlarla karsilasilacagi
asikardir. Ikincisi, siyasi ideolojilerin devreye girmesiyle alakali problemler de bu siireci
zorlastirmaktadir. Uglinciisii, oyun teorisi araglarnm etkin kullanimiyla ilgili problemlerle
ilgilidir. Bu noktada oyun teorisi analizinde matematik disiplininden yararlanilmasi nedeniyle
oyun teorisi araglarmin etkin kullanilmasi i¢in yiiksek diizeyde matematik bilgisine ihtiyag

duyulacagi kesindir (Yardimci vd., 2023).
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Patent Modeli, esas olarak en az iki taraf arasindaki bir aragtirma harcamasi rekabeti ile
bilgiye erkenden ulagsma miicadelesini temel almaktadir. Model, statik bir modeldir. Bunun
anlami, oyuncularin ayni anda rekabet icerisine girmeleri ve ardisik bir sekilde birbirlerinin
hamlelerini gozlemleme sanslarinin olmamasidir. Oyuncular ayni anda ne kadar arastirma
harcamas1 yapacaklaria karar vermekte ve bu harcamay1 yapmaktadirlar. Modelin 6nemli bir
varsayimi, oyuncularin gelecegi 6nemsemeden harcama rekabetine girismelerine iliskindir. Bu
durumda oyuncularin gelecege iliskin sabir maliyetlerini matematiksel olarak temsil eden
iskonto oranlar1 birbirlerine esit ve sifir (0) seviyesindedir. Bu varsayim sayesinde modelin
tekrarlanan bir oyun teorik modele doniismesi engellenmektedir. Oyun tek bir sefer
oynanmakta ve miikemmel Nash dengesi buna baglh olarak olugsmaktadir. Tekrarlanan oyun
teorik modellerin en merkezi 6zelliklerinden birisi, "cezalandirma stratejilerinin" analize dahil
edilmesidir. Tekrarlanan oyun teorik modellerin denge patikalari, bu cezalandirma stratejilerine
bagl olarak sekillenmektedir. Bu calismanin iizerinde temel aldig1 oyun teorik model, tek
seferlik bir oyun oldugu icin cezalandirma stratejileri analiz disinda kalmaktadir. Bununla
birlikte model, tekrarlanan bir oyun teorik modele doniistiiriilebilir. Ancak bu doniistiirme
islemi yapilirken 6zellikle de oyuncularin cezalandirma stratejilerinin ve gelecege iliskin sabir
maliyetlerinin dogru bir sekilde (ve dolayisiyla da somut yasamdaki gercekliklerle uyusan bir
sekilde) belirlenmesi gerekmektedir. Ayrica bu, farkli bir makalenin olusturulmasi anlamima
gelmektedir. Dolayisiyla bu konuda ¢aligmak isteyen akademisyenlere bunun i¢in tavsiyede
bulunulabilir. Bu ¢alismada stabil bir yap1 icerisinde Osmanli geleneksel tedavi yontemlerinin
uluslararas1 turizm rekabetine olan etkisi incelenmesi arzu edildigi i¢in, modelin tek
seferlik/statik bir yap1 seklinde kurgulanmasi daha anlamli olacaktir. Aksi takdirde uluslararasi
turizm piyasasinda olusan konjonktiirel dalgalanmalarin dikkate alinmasi ve dolayisiyla da
analizin belli bir donemle kisith hale getirilmesi gerekecektir ki dikkate alinmayan kosullar
minimum seviyede tutulabilsin. Ayrica boyle bir analiz i¢in donemler arasinda benzer veya
simetrik yapilarin ve siireclerin gerceklesmesi gerekmektedir. Bu da bu calismanin temel
vizyonu ve amaglartyla uyugsmamaktadir (Bartholomae ve Wiens, 2024; Bhattacharya ve

Dugar, 2024; Giimiis vd., 2021).

Modelin kurgulanmasinda, uluslararas: turizm piyasasinda yasanan rekabet ile saglk
sektoriiniin bu rekabet iizerindeki etkisi, Osmanli tibbinin tarihsel gelisim siireci ve

Osmanlilarin bitkilerden faydalanmasi hususlar1 dikkate almmaktadir. Bu amagla Secim,
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(2018); Batgi, (2017); Giimiisatam, (2021); Cakir ve Mankan, (2022) ¢alismalarindan destek

almmustir.
4. Model ve Analiz

Iki iilke bitkilerden faydalanma bilgisini elde etmek amaciyla bir rekabete
girismektedirler. Bu bilgi, kullanilan bitkileri ve bu bitkilerin kullanim seklini turistlere ilgi
olusturabilmesi ve onlarin iilkeyi ziyaret etmelerini saglamalar1 gerekmektedir. Bu bilgiyi ilk
kullanan ulke, daha yiiksek diizeyde fayda elde edecektir. Bu durum, tlkelerin yiiksek diizeyde
harcama yapmalarina neden olmaktadir. Iki iilkenin esanli bir sekilde bitkilerden faydalanma

bilgisini elde etmek i¢in arastirma rekabetine girdikleri varsayilmaktadir.

Iki iilke arasindaki arastirma rekabeti siirecinde iilkeler, gelecegi dnemsemedikleri igin
iskonto orami sifir diizeyindedir. Bu durum, cevresel faktorlerin dikkate alinmamasina yol
acmaktadir. Dolayisiyla da siirdiiriilebilir turizm politikalar1 agisindan, {ilkeler rasyonel

davranmamaktadir.

Birinci tlke, Z; = 0 dizeyinde ve ikinci lUlke Z, = 0 diuzeyinde harcama yaparak
arastirma rekabetine girismektedirler. Bitkilerden faydalanmaya iliskin bilgiye t(Z,)
zamaninda sahip olacaktir. Harcama seviyesi arttikca bilgiye daha erken ulasilabilir. Her iki
iilke, yaptig1 harcama seviyesi kadar maliyete katlanacak ve bilgiye erken ulasan iilke ekstra
fayda elde edecektir. Bununla birlikte her iki lilke bilgiye ulasacagi i¢cin bu bilginin saglayacagi
fayda diizeyini elde edebileceklerdir. Buna ragmen bilgiye erken ulasan iilke ekstra fayda elde

ederken gec¢ ulasan iilke maliyete katlanmak zorunda kalacaktir.

Gelismis ilkeler, gelismemis iilkelere nazaran daha yiiksek maddi imkanlara sahip
olduklar1 i¢in bitkilerden faydalanma bilgisine erkenden sahip olmak i¢cin daha yiiksek harcama
yapacaktir. Gelismis tllkelerin yaptig1 harcama seviyesi, bitkilerden faydalanma bilgisine
erkenden sahip olmanin saglayacagi fayda seviyesinden daha yiiksek oldugu siirece daha ¢ok
gelisme imkani bulacaktir. Bu durum, modernlesme kuramcilarin belirttigi gibi ayn1 gelisim
yolunun takip edilmesi, iilkeler arasindaki gelismislik farkinin azalmasmi saglayacagma dair

hipotezinin gegersiz oldugunu gostermektedir (Rostow, 1956).
T: Bitkilerden faydalanma bilgisine erken ulagsmanin saglayacagi fayda seviyesi

B: Bitkilerden faydalanma bilgisinin saglayacagi fayda seviyesi
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Sekil 1: Birinci Ulkenin Fayda Fonksiyonu
T+B—Zgegert(Zg)<t(Zy), y#G
Ug =
B—T—Zgegert(Zg)>t (Zy), y#G
Sekil 2: ikinci Ulkenin Fayda Fonksiyonu

/ T+ B — Zyegert (Zy)<t (Z,), y#G

Oyunun piir strateji Nash dengesi yoktur. Bir iilkenin harcama diizeyindeki degisiklik,

K B—T—Zyegert(Zy)>t(Z,), y#G

denge seviyesinde yiiksek diizeyde bir sapmaya neden olabilmektedir. Ilk iilkenin 0 > Z; >
2T seviyesinde harcama yapmasi durumunda ikinci iilke Z; > 2T seviyesinde harcama
yapacaktrr. Ilk iilkenin Z; + e seviyesinde harcama yapmasi durumunda ikinci iilke harcama

yapmayacaktir.

[Ik iilkenin bitkilerden faydalanma bilgisine verdigi degerin kiimiilatif olasilik dagilim
fonksiyonu F;(Z) ve ikinci iilkenin bitkilerden faydalanma bilgisine verdigi degerin kiimiilatif
olasilik dagilim fonksiyonu Fy(Z) seklindedir. Karma strateji Nash dengesinde rassallastirma
yapilirken piir stratejiler arasinda kayitsiz kalmmaktadir. Ilk iilke, [0,2T] dizeyinde

rassallagtirma yapildiginda piir stratejiler arasinda kayitsiz kalmaktadir. Bu durumda birinci
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iilkenin rassallagtirdigi biitiin piir stratejilerden bekledigi fayda diizeylerinin birbirine esit

olmas1 zorunludur:
EU;(0 > Z; = 2T) = EU(Z; = 0) (1)
(B+T—Zg)(Fy(Ze))=B+T—Zg)(1—FyZs) =B —T(2)
BFy(Zg) + TFy(Zg) — ZgFy(Zg) = B+ T — Zg — BFy(Zg) — TFy(Zg) +
ZgFy(Zg) (3)

ZTFH(ZG) =Z; (4)
Fu(Zg) =2 (5)

Ayrica ikinci tilke, [0,2T] diizeyinde rassallastirma yapildiginda piir stratejiler arasinda
kayitsiz kalmaktadir. Bu durumda ikinci iilkenin rassallastirdigi biitliin piir stratejilerden

bekledigi fayda diizeylerinin birbirine esit olmas1 zorunludur:
EU4(0 > Zy = 2T) = EU4(Z; = 0) (6)
(B+T—Zy)(Fe(Zy)=B+T—-Zy)(A—FgZy) =B —T (7)
BF;(Zy) + TF;(Zy) — ZyF;(Zy) =B +T —Zy — BF;(Zy) — TF;(Zy) +
ZyFs(Zy) (8)

ZTFG(ZH) =Zy (9)
Fa(Zy) = 22 (10)

Denge, herhangi bir oyuncunun bitkilerden faydalanma bilgisine erkenden sahip olmaya
verdigi degerin kiimiilatif olasihigmin kars1 oyuncunun harcama diizeyine ve bu bilgiye erken
sahip olmanm saglayacagi fayda seviyesine bagli oldugunu gdstermektedir. Geligmemis
iilkelerin ekonomik imkanlar1 g6z Oniinde bulundurulursa harcama imkanlarmin da sinirh
olacagi anlasilmaktadir. Bu durumda gelismis iilkelerin bitkilerden faydalanma bilgisine
erkenden sahip olmaya verdigi degerin kiimiilatif olasilig1 gelismemis iilkelerinkinden daha
diisik olacaktir. Oyunun karma strateji Nash dengesi, oyuncularin bitkilerden faydalanma

bilgisine erkenden ulagsmak amaciyla yiiksek diizeyde harcama yaptiklarina isaret etmektedir.
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Bulgular, yiiksek diizeyde stratejik bagimliligin bulundugunu gostermektedir. Bir
oyuncunun bitkilerden faydalanma bilgisinden saglayacagi fayda diizeyi ve bunun i¢in géze
aldig1 harcama diizeyi, 6teki oyuncunun bu bilgiye verecegi kiimiilatif olasilik degerini ve
dolayistyla da bu bilgiyi erkenden elde etmek igin yapacagi harcama diizeyini belirlemektedir.
Bu noktadan hareketle oyuncularin birbirlerine bagimli olduklar1 anlasilmaktadir. Ayrica
oyuncular arasindaki rekabet yalnizca bitkilerden faydalanma bilgisinin elde edilmesinde degil
aynt zamanda bu bilginin uluslararasi turizm rekabetinde avantaj elde edilecek duruma
gelmesine kadarki slirecin tamaminda yasanmaktadir. Uluslararast turizm piyasasinda
oyuncular arasindaki etkilesim de tam anlamiyla bu sekildedir. Biitiin tilkeler, turist ¢ekmek
icin rekabet etmekte fakat turistlerin ilgisini en c¢ok ceken (Ulkeler daha c¢ok turist
cekmektedirler. Burada kilit nokta, turistlerin ilgisini gekme hususunda belirginlesmektedir.

Bir tilke, uluslararasi turizm piyasasinda nasil iistiinliigii ele gegirebilir? Nitekim, turizm
sektoriiniin gelistirilmesinin gelismemis iilkelerin aleyhine olacagini iddia eden akademisyenler
bile agiklamalarin1 buradaki {istiinliigiin ¢okuluslu sirketlerin varligindan dolay1 ele
gecirilememesine baglamaktadirlar (Lea, 1988). Bunun icin o6ncelikle 6zgln olabilmek
gerekmektedir. Her {ilkenin i¢inde bulundugu kosullar farklidir. Bu kosullarmn etkin bir sekilde
degerlendirilmesi gerekmektedir. Her tilkenin kiiltiirel mirasini olusturan yemek kiiltiirii, giyim
kusam, tarih ve dil gibi unsurlar, 6zgiindiir. Oncelikle bunlara sahip ¢ikilmasi ve gelistirilmesi
gerekmektedir (Vasist ve Krishnan, 2024). Bununla birlikte her iilkenin i¢inde bulundugu dogal
ve beseri kosullar da ayn1 degildir. Hakimiyet altinda bulunan topraklarin verimli topraklar
olmasi, iktisadi kalkinma ac¢isindan bir avantajdir. Bu topraklarda bitki ve hayvan cesitlerinin
fazla olmasi, iilkeye turist ¢ekilmesi konusunda hayati katma degerler saglamaktadir (Cagman,
2017; Guo, vd., 2024). Geleneksel tedavi yontemlerinin gelismislik diizeyi, iilke topraklarinda
yetisen bitki ¢esitliligi ile dogru orantilidir. Bunun nedeni; geleneksel tedavinin deneme-
yanilma metoduna bagli olmasindan dolay1 yakin ¢evrede bulunan bitkilerin ¢esitliliginin,
geleneksel tedavi yontemlerinin Ogrenilmesini kolaylastrmasidir. Bununla birlikte bitki
cesitliligi diizeyinin yiiksek olmasi, geleneksel tedavi yontemlerinde kullanilan temel
tirtinlerden birisi olan balin kalitesini dogrudan etkilemektedir. Elbette tedavi yontemlerinin
gelismislik diizeyi ise lilkeye turist g¢ekilmesi konusunda faydalar saglamaktadir. Saglik
turizminin temeli, birer saglik destinasyonu haline gelen uluslararasi hastanelerden ya da

hastane personellerinden ve (Ulkeye 06zgu dretilen ilaglardan veya uygulanan tedavi
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yontemlerinden faydalanma istegine dayanmaktadir. Bu konuda dental turizmle ilgili yeni
gelismeler yasanmaktadir (Akbar vd., 2022). Bununla birlikte saglik amagli turistik
ziyaretlerinin yoniinii degistiren bir faktor, son zamanlarda gliindeme damgasini1 vurmaktadir.
Modern tip biliminin kimyasal ilag kullanilmasi nedeniyle hastaliklarin 6nlenmesinde ve
tedavisinde yetersiz kalmasi, geleneksel tedavi yontemlerine iligkin ilgiyi artirmaktadir. Saglik
amacgl turistik ziyaretler, son yirmi yildan itibaren geleneksel tedavi yontemlerinden
faydalanma talebi dogrultusunda gerceklestirilmeye baglanmistir. Bu durum da bitkilerden
faydalanma bilgisinin ehemmiyetini artirmaktadir (Devi ve Singh, 2019; Silalahi, 2017). Bu
noktadan hareketle Osmanli geleneksel tedavi yontemlerinin Tiirkiye'nin turizm sektoriiniin

gelistirilmesi acisindan biiyiik 6nem tasidigina dair sonuca ulagilmaktadir.

Osmanli toplumsal yasaminda doganin korunmasi Onceliklidir. Sevgi temelinde
sekillenen doga sevgisi, mancacilik ve sakalik gibi kimi meslek alanlarinda da istihdam olanag:
sagliyordu. Avrupali seyyahlarin makalelerinde, Osmanli halkinin doganin korunmasina iliskin
hassasiyetleri dikkat ¢ekicidir. Osmanli halkinin bu tutum ve davranislari, Osmanli Devleti'ne
ilgi duyulmasini saglamig ve bu durum, 19. yilizyilda iilkenin Avrupali seyyahlarin turist akinina
ugramasinda pozitif bir etken olusturmustur. Osmanli halki bir taraftan doganin korunmasina
O0zen gosterirken diger taraftan da doganin siirdiiriilebilirlik diizeyini olumsuz etkilemeden
faydalanmaya ¢alistyordu. Osmanli geleneksel tedavi yontemlerinin gelismislik seviyesi, bu
cabalarin bir {riiniiydii. Nitekim, Osmanli Devleti'nde yliksek kaliteli balin varligi da bu
cercevede degerlendirilmesi gereken bir konudur. Osmanlilar, zengin bir yemek kiiltiiriine
sahip olmay1 da doganin korunmasina ve gelistirilmesine iligkin ¢alismalara borgluydu. Bunun
gostergesi, Osmanl yemek kiiltiiriinde kullanilan baharat cesitliligidir (Baytop, 2021; Segim,
2018; Isin, 2018).

Osmanli Devleti'nin turizm sektoriiniin gelistirilmesi agisindan sahip oldugu faktorler,
hayati bir oncelige sahipti. Osmanli Devleti'nin sahip oldugu en Kritik turistik destinasyon,
kiiltiirel yapisidir. Osmanl kiiltiirii, 6zgiin, gelismis ve ilgi ¢ekici bir nitelige sahiptir. 19.
yiizyildan itibaren 6zellikle de Avrupali seyyahlarin bu kiiltiirel faktorlere verdikleri degerin
etkisiyle Osmanli turizm sektoriiniin  gelistirilmesinde etkili ilerlemeler kaydedilmistir.
Dagilma siirecinde olan bir iilkenin kamu maliyesindeki problemlerin ¢éziimiinde turizm

sektoriiniin gelistirilmesiyle elde edilecek gelirin kiymeti biiyiiktiir. Bu durumun farkinda olan
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Sultan Il. Abdiilhamid, turizm sektoriiniin gelistirilmesine iligkin politikalara 6zel oncelik
vermistir. Turistik yerlerin giivenligine ve temizligine 6zen gosterilmistir. Avrupali seyyahlarin
en ¢ok izlemek istedikleri unsurlar, Cuma Selamlig1 ile Hazine-i HUmayun olmustur. Giivenlik
icin gerekli sartlara uyulmasi kosuluyla turistlere bu konuda gerekli izin saglanmistir. Basta
Istanbul'da Taksim'de olmak iizere yabanci sermaye yatirimlariyla turistlere yonelik hizmet
sunan oteller, lokantalar ve eglence merkezleri kurulmustur. Bdylece Osmanli turizm
sektorlinlin  gelistirilmesi ile Osmanli maliyesine kayda deger kazanimlar saglanmistir
(Hatipoglu, 2014; Ism, 2018). Benzer yap1 ve siireg, Tiirkiye Ekonomisi i¢in de gecerlidir.
Osmanl kiiltiirel degerlerinin arastirilmasi ve gelistirilmesi, Tiirkiye'nin turizm sektoriiniin

kalkindirilmasi acisindan degerlidir.

Osmanli Devletinde doganmn korunmasma ve gelistirilmesine iliskin izlenen
politikalarla ilgili verilere Cumhurbaskanligi Devlet Arsivi'nde bulunan bazi tarihsel belgelerle
ulagilmaktadir. Bu konuda Osmanli Devleti'ne yurtdisindan gelen arastirmacilara bitkiler
hakkinda arastirma yapabilmeleri i¢in destek saglandigina dair tarihi belgelerin bulundugu
gorulmektedir (Kdse ve Kandemir, 2016). Bu belgelerden Osmanli Devleti'ne Almanya'dan
yiiksek diizeyde arastirmacinin geldigi anlagilmaktadir. Bir lilkenin hakimiyeti altinda bulunan
topraklarda bitkisel arastirmalar i¢in izin vermesi, ii¢ noktada ililkeye fayda saglamaktadir.
Birincisi, bir iilkedeki bitki potansiyelinin yiiksek diizeyde oldugunu uluslararasi arenada
gosterebilmeyi saglamaktadir. Bu durum, bir tiir bitki ¢esitliligini tanitma-pazarlama seklinde
disiiniilebilir. Nitekim, bitkilerle ilgili uluslararasi platformlara katilimla ilgili tarihi belgelerin
de mevcut oldugu tespit edilmistir. ikincisi, bilime destek saglanacagi icin iilkede halkin bilimin
gelismesine destek saglamasina temel olusturur. Toplumsal zihniyet olgusunun bilimsel
gelismeleri destekleyen bir nitelik kazanmasinda etkili olur. Usgiinciisii, uluslararasi bilimsel
faaliyetlere katilimlar icin tesvik-destek saglamaktadir. Tarihsel gelisim siireci igerisinde
bitkilerde goriilen hastaliklarin tedavisi i¢in devletin maliyete katlandigina dair tarihi belgeler
de mevcuttur. Bu tiir politikalar, iilkenin bitki potansiyelinin yliksek olmasinda dogrudan etkili
olmaktadirlar. Saray bahgeleriyle ilgili sorunlarin ¢dziilmesine iliskin tarihi belgelere de
rastlanmaktadir. Yurtdisindan tohumu getirilen bazi bitkilerle ilgili veri toplanmasina iliskin
tarihi belgelerin varligi, Osmanlilarin bitki ¢esitliligine verdikleri degeri gostermektedir (Kdse
ve Kandemir, 2016).
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Bir iilkenin bitkilerden faydalanmaya deger verdiginin gostergelerinden birisi, bitkilerle
ilgili arastirmalarin gerceklestirildigi uluslararast platformlardaki kredibilite diizeyidir. Bitki
aragtirmalar1 konusunda bir iilke yonetimine bdyle bir platformun sagladig: tesekkiirnameler,
tilke itibarmin artmasmin yaninda ayni zamanda uluslararasi bilimsel faaliyetlerde s6z konusu
iilke yonetiminin dikkate alinmasini saglamaktadir. Bu tesekkiirnamelerin tilkeye yonelik turist
hareketlerinin artmasinda da yiiksek diizeyde etkili olmaktadir. Bunun da iki temel nedeni
vardrr. Birincisi, bitkilerden faydalanma ve dolayisiyla da bitkisel tedavi konusunda iilkenin bir
turistik destinasyon bolgesi haline gelmesinde bu tesekkiirnamelerin oynadiklar1 rollerdir.
Ikincisi, iilkenin bilimsel faaliyetlere verilen destekle bilinmesi, arastirma ve gelistirme amagli
turistik ziyaretlerinin {ilkeye yonelmesinde olusturdugu etkiyi ifade etmektedir. Osmanl
Devletinde bilimsel faaliyetlere verilen yiiksek diizeydeki destegin turizm sektoriiniin
gelistirilmesi agisindan belirgin faydalar sagladig1 gorilmektedir. Iklim degisiminin hayvanlar
ve bitkiler iizerindeki etkisinin incelenmesi amaci dogrultusunda 10 Mayis 1854 tarihinde
Isidore Geoffroy Saint-Hilaire tarafindan Paris'te kurulan La-Societé Zoologique
d'Acclimatation’un 1859 senesinde Osmanli padisahina sundugu tesekkiirname, bu ¢ergevede
degerlendirilmesi gereken degerli bir gelismedir (Ek: 1). Bu kurum, temel olarak Diinya'nin
cesitli yerlerine yerli olmayan hayvan ve bitki tiirlerinin getirilmesini tesvik eden ve bu tiirlerin

yeni ortamlarina uyum saglamalarmi uman bir iklimlendirme toplulugudur.
5. Sonug

Uluslararasi turizm piyasasi, yiiksek diizeyde rekabet iceren bir etkilesim {izerinde temel
almaktadir. Iktisadi aktdrlerin en ufak bir hareketi, denge fayda diizeyini yiiksek diizeyde
etkilemektedir. Modern tip biliminin kimyasal ila¢ kullanilmasi nedeniyle basta kanser hastalig1
olmak tizere bircok hastaligin tedavisinde caresiz kalmasi, geleneksel tedavi yontemlerinin
arastirilmas1 ve gelistirilmesi ile turizm sektoriinlin gelistirilmesi acisindan fayda elde
edilebilecegine iliskin inanci giiclendirmektedir. Bu ¢alismanin temeli, Osmanli geleneksel
tedavi yontemlerinin arastirilmasi1 ve gelistirilmesi ile Tirkiye'nin turizm sektdriiniin
kalkindirilmasi agisindan nasil bir fayda saglanabilecegine iligkin soruya cevap bulunmasi
amac1 dogrultusunda "Patent Modeli" vasitasiyla analiz edilmesine dayanmaktadir. Bu
calismada uluslararasi turizm piyasasi, Patent Modeli ¢ercevesinde iilkeler arasindaki etkilesim

temelinde analiz edilmistir. Uluslararas: turizm piyasasinda iilkeler arasinda yiiksek diizeyde
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stratejik bagimlilik vardir. Modelin piir strateji Nash dengesi yoktur. Oyunun karma strateji
Nash dengeleri, bu stratejik bagimliligin iilkelerin turizm sektoriiniin gelistirilmesi amaciyla
yiiksek diizeyde harcama yaptiklarina isaret etmektedirler. Osmanli tip bilimi, kendine 6zgii ve
donemin kosullarina gore ilerlemis diizeydeydi. Bilhassa Avrupali turistlerin Osmanli
Medeniyetine duyduklar1 yiiksek ilgileri dikkate alindiginda, Tiirkiye'nin iktisadi kalkinmasi
acisindan Osmanli Medeniyetinin anahtar bir potansiyel tasidigi anlasilmaktadir. Osmanli
Medeniyetinin yemek kiiltiirii ve geleneksel tedavi yontemleri basta olmak tizere uluslararasi
turizm rekabetini etkileyebilecek potansiyele sahip olan kiiltiirel unsurlar1 biinyesinde
barindirdigi asikardir. Bulgular, bu goriisii destekler niteliktedirler. Bu siire¢ ve yapi, Osmanli
Medeniyeti ile ilgili arastirmalarin degerini gozler 6niine sermektedir. Osmanli Medeniyetinin
incelenmesi amaciyla oyun teorisi analizinden temel alan caligmalar, biiyiikk bir deger

tasimaktadirlar.
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Abstract

The widespread use of media through different tools and channels, the acceleration of information flow, the in-
crease in global connections and their intense and rapid effects on societies require the training of conscious media
literate individuals. The article aims to evaluate the views of the people receiving media education in the new age,
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Views of Communication Sciences Students on the New Media Literacy Training

1. Introduction

Rapid changes in media and communication technologies created a need to question
societies’ awareness of media literacy. Digital media has made it easier to centralize the infor-
mation flow and provide instant access to all developments. While global connections are
strengthened with digital media, communication takes place through new media in the digital
age. Hence, the importance of literacy has become more evident. In addition to basic skills,
various literacy skills are also expected to be developed. To name some, information literacy,
computer literacy, financial literacy, technology literacy, e- literacy, visual literacy are a few of
them. Media literacy may be the first of these because young people’s ability, specifically com-
munication faculties’ students, to access, analyze, evaluate and transmit messages depends on

how successful they are in media literacy.

Although technology literacy, digital literacy, media literacy and finally new media lit-
eracy differ from each other on certain main issues, there are also common points where they
overlap. Kurt et al. (2014) states that each of the literacy areas such as digital literacy, technol-
ogy literacy, computer literacy, media literacy and information literacy interact with each other
and that there is no clear distinction between these literacies, and that the concepts of digital

and technology literacy are intertwined concepts.

However, the literature on literacies has different definitions for different literacies. It
would be necessary to define some of these literacies, which are often intertwined and used

interchangeably, it would be appropriate to make the following definitions for each of them.

Technology literacy is defined as using, managing, evaluating and understanding tech-
nology (International Technology Education Association (ITEA), 2000). It covers the use of
technology as a tool to research, organize, evaluate and communicate and use of digital tech-
nologies, networking tools and social networks by accessing, managing, integrating, evaluating
and creating information to function successfully in the information economy as well as to ap-
ply a basic understanding of ethical and legal issues around access and use (Trilling & Fadel,
2009).
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Digital literacy can be taken as a social, political, cultural, and economic product, and
in this digital age, hence literacy has important benefits for the updated trainings, culture and

social improvement (Bruce, 2003).

The first researcher who introduced the meaning of digital literacy was Paul Gilster.
Gilster (1997) stated that digital literacy is a special kind of mentality related to mastering ideas
that is not just about pressing buttons (Gilster, 1997: 15). Gilster’s view is based on three ac-
cepted principles of digital literacy: (1) Knowledge and ability to access and use a variety of
hardware devices and software applications; (2) Competence to understand and critically ana-
lyze digital content and applications; (3) Ability to create with digital technology. Gilster (1997)
introduces the concept of digital literacy as the ability to understand and use information in
multiple formats from a wide variety of sources when presented through computers.

As for media literacy, it is defined as “the ability to access, analyze, evaluate and trans-
mit written and non-written messages in a wide variety of structures (internet, television, etc.)”
(Inceoglu, 2005). The main features of new media that distinguish it from traditional media
(newspaper, radio, television, cinema) are that it has an interactive and multimedia format, can
convey a large amount of information at the same time, and enables different communication

dimensions to occur at the same time (Binark and Bek, 2007).

While the media has become a tool for people to meet their needs such as entertainment,
information and communication, it has also become a force that dictates what they need and
how they should be affected by it. With this strong and dominant influence of the media, new
individuals have emerged who are passive and only recipients of the written, visual and audio
messages presented by the media. For this reason, individuals need to be made aware of media
literacy and become active in order to stop being passive recipients of media products and be-
come active (Barut, 2018).

With the development of communication technologies, multiple and cross-border com-
munication environment, rapid information flow and freedom of communication have come,
but with these, the content problem has also arisen. Media literacy has emerged as a solution to

this issue.

2. Literature
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2.1. Definitions

Media literacy includes the ability to access, analyze, evaluate and create media in var-
ious forms. In today’s digital age, where information is easily accessible and disseminated
through a wide variety of media platforms, media education is becoming increasingly im-
portant. It is widely believed that young people in communication faculty are more conscious
of media literacy than others, and this may be true when considered within the context of the
media education received. It is important that this assumption be confirmed by many studies
and that awareness levels regarding new media literacy be reformulated when necessary. Media
literacy is an essential skill in the digital age, enabling individuals to interact with media content
consciously and critically. According to TUBITAK, media literacy is defined as “the ability of
individuals to critically analyze, evaluate, and consciously use media content.” This involves
questioning media messages, comparing information from various sources, and understanding
the intentions behind these messages. Such skills help individuals shift from passive media

consumers to active, aware participants (TUBITAK Bilim Geng, n.d.).

It is also possible to read new media literacy as an updated version of the traditional
media literacy concept with new media forms and technologies brought by the digital age. In
other words, it is a version of traditional media literacy adapted to today’s digital world. The
rise of the internet, the popularity of social media platforms and the availability of digital media
production tools to everyone have moved media literacy beyond the traditional understanding
of media. New media literacy focuses on the ability to understand, produce and critique digital

media content.

The Internet is the new name for accessing information, but it is also possible to access
misleading or inaccurate information. New media literacy provides guidance on recognizing
and selecting reliable sources. Another name is media production. Anyone who wishes can now
produce media content. New media literacy is the ability of individuals to read videos, blog
posts, podcasts, etc. It teaches them to act consciously and ethically when creating media con-
tent such as. Digital security is another important issue. It is important to protect internet users’
personal information and online security. New media literacy raises awareness about creating

secure passwords, limiting the sharing of personal data, and recognizing online dangers. It also
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teaches how to evaluate media from a critical perspective. It focuses on recognizing misleading

headlines, distinguishing biased reports, and detecting media manipulation (Livingstone, 2016).

Although it is true that new media literacy is similar to media literacy in certain ways,
it appears to differ in many ways. Since media contents are generally created with moving pic-
tures, images and graphics, all the contents that can be accessed and evaluated are digital-based
products (Karaduman, 2019). In addition, accessing content, analysis, understanding, detailed
evaluation of content and then production are among the basic skills within the scope of new

media literacy.

It is possible to say that due to the increased opportunity for interaction in new media
environments, there is much longer exposure compared to traditional media. Therefore, this
increase in exposure and interaction will enable the individual to develop literacy skills faster
by interacting effectively and quickly with the content in new media. However, in the new
media, since the individual is a content producer and has the power to influence people, it is
possible to be trained at a much more effective and comprehensive level compared to traditional
media (Literat, 2014).

2.2. Media Literacy Education

The education process, which basically starts with being able to use the necessary tools
to understand new media elements and reaching a sufficient cognitive level, can be continued
with the analysis, synthesis and evaluation stages. It is crucial to prove the accuracy of the
content by comparing it with various types of media in terms of differences and similarities.
When it comes to the term literacy, first of all, it is necessary to have various skills in terms of
the “reader” part. In the “authorship” section, a certain hierarchy should be followed. In this
context, first of all, the person must have qualifications such as technical skills in various types
of media production, distribution and dissemination of media content. In the next stage, finding
a place in critical and interactive media communities and media production and control based
on the expectations, ideology and sociocultural structures of the target audience are also

considered important (Lin et al., 2013).

On the platforms, which are used more frequently by young people, behavioral codes
are a matter of greater curiosity. Over time, with the detection of increased use by young people

and adolescents new media literacy has begun to be seen as a course within the scope of
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education, evaluated in the context of institutions and added to some of the curricula. In
addition, media literacy and new media literacy trainings are carried out comprehensively in
the Faculties of Communication, as well as basic communication training and specialization
courses. In an effort to raise awareness about critical media consumption among students, the
Radio and Television Supreme Council (RTUK) and the Turkish Ministry of National
Education (MoNE) signed a cooperation protocol in 2022. As part of this initiative, a media
literacy course was officially introduced as an elective subject in secondary education
institutions. The curriculum was updated to reflect the needs of the digital age, and new
educational materials were developed accordingly. The protocol also includes activities such as
seminars and workshops focused on media literacy, cyber security, and the prevention of digital
addiction (Ministry of National Education [MoNE], 2022).

Communication and collaboration competence will also provide the person with
competence in being a participatory citizen in the public sphere, digital identity and reputation
management. While creating digital content in new media; issues such as knowledge of
copyrights, competence in licensing applications, and development of content and information
should be taken into account. Also, individuals must have the competence to use new media
safely. Thus, competence can be achieved in issues such as personal data-privacy, protection of
physical and psychological health, social welfare. Finally, the individual must acquire problem-
solving competence in digital environments. Thus, the detection and solution of problems will
be much easier (UNESCO, 2018).

In social-emotional context; ensuring communication similar to the real world in the
digital environment, using correct language, taking the privacy of individuals into account, data
protection, avoiding disclosure, being aware of dangers and threats, knowing and respecting
personal rights are highlighted. In the cognitive context; These include critical thinking,
research and evaluation skills, and accurate and sufficient knowledge of legal and moral issues.
Finally, in the technical part, all operational and technical competencies must be completed by
the individuals (Wan Ng, 2012).

As Prensky (2001) notes, although these digital natives are more comfortable with
technology, they need guidance to develop critical thinking and discernment skills when

consuming digital content. On the other hand, scholars such as Hobbs (2010) emphasize the
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importance of media literacy in the digital age and points out the role of media literacy in
enabling individuals to interact critically with media content. Additionally, Jenkins (2006)
highlights the concept of “participatory culture” in which individuals are not just media
consumers but also active contributors and creators. These theoretical frameworks underscore
the need to examine the effectiveness of media education in preparing youth for active and

informed participation in today’s media environment.

New media literacy is not a skill that can be achieved without education. This education
provided at universities can support young people to critically evaluate new media over time
(Jenkins et al., 2016). Developing critical thinking skills is very important for new media
literacy. Young people should be encouraged to question the content they encounter, consider
multiple perspectives, and evaluate sources for credibility (Livingstone, 2004). Encouraging
skepticism while teaching critical thinking skills can help young people become more informed

consumers in the new media field.

New media literacy is reshaping the way young people create and express their
identities. Boyd (2014) states that online spaces provide individuals with opportunities to
connect with like-minded individuals, encouraging the development of subcultures and niche
communities. In this way, young people can discover different aspects of their identities, share
their experiences and find a sense of belonging in these digital spaces. However, this also raises
concerns about filter bubbles and echo chambers that can limit exposure to different

perspectives (Pariser, 2011).

It should be said that the digital world increases concerns about privacy and security.
Young people are becoming more aware of the importance of online privacy with new media
literacy skills (Boyd and Marwick, 2011). Although challenges such as sharing sensitive data
on social media platforms still exist, it is also clear that they are more likely to engage in

responsible online behavior and protect personal information (Livingstone and Haddon, 2009).

As aresult, new media literacy has led to significant social and cultural changes both in
society and among young people. These changes fundamentally include increased civic
engagement, the formation of digital identities and communities, critical media consumption,

cultural production, and increased awareness of online privacy. These impacts are complex and
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multifaceted, and research needs to be diversified and nuanced to fully understand their long-

term effects in rapidly evolving digital environments.

Based on the points above, it is considered important to evaluate young people’s
awareness of new media literacy within the scope of the knowledge they have acquired and
their capacity to apply it.

3.Methodology
3.1.Purpose

This research aims to get the views of the students who receive media education in
communication faculties on their competency about media literacy. The problem statement of
the research is stated as “the necessity to search whether the students who receive media
education at communication faculties after having a related training has not been given required

priority.”

In this study, Ethics Committee Approval was obtained with the decision of the Anadolu
University Social and Human Sciences Scientific Research and Publication Ethics Committee.

3.2. Importance

This research bears importance in terms of providing a source for future academic

studies both in the field of social sciences and on literacy skills

The study indicates that communication students generally perceive new media literacy
in a positive light. This favorable perception is crucial, as it not only reflects an awareness of
the role of digital media in modern communication but also suggests a readiness to engage with
media content critically and responsibly. The positive attitude of students towards new media
literacy can significantly contribute to the effectiveness of educational programs aimed at
fostering digital competence, critical thinking, and ethical media use. Integrating new media
literacy into the communication curriculum could thus enhance students’ ability to navigate

complex digital environments and participate more actively in the media landscape.

3.3.Method

In this study, the interview technique, one of the qualitative research methods, was used.

Interview is an effective technique for understanding people’s feelings, thoughts, attitudes,
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experiences and complaints (Sevecan and Cilingiroglu, 2007). The research was conducted
among students (8) studying at Communication Sciences Faculties and having media courses
in Turkey through semi-structured in-depth interviews. After data saturation was achieved and
similar answers began to be received, the 7th person was not interviewed. Students were
selected randomly. The research emphasizes the importance of media literacy awareness of
young people receiving media education by discussing the media consumption habits of the
study group, the effects of digital media and the effects of media literacy. Within the scope of

the research, the following basic questions were asked:

1. What is the concept of media literacy?

2. Do you think you are well educated in terms of media literacy?

3. How would you evaluate the trainings you have received throughout your education related
to media literacy?

4. How can disinformation be distinguished in new media?

5. What behaviors do you think a good new media literate should exhibit?
4. Findings

As seen below, the answers given by the participants to the questions are categorized.

The answers given are presented in summary tables as bullet points. “P” refers to “participant”.

Q1. What is the concept of media literacy? Q2. Do you think you are well educated in terms of
media literacy?

Q3. How would you evaluate the trainings you have
got throughout your education related to media lit-

eracy?

P1 It is about seeing what is actually behind what ap- | This cannot happen only through education. It is nec-
pears in the media. essary to know the society, its sensitivities and current
politics. Based on this, | give myself 5 out of 10.

Q3 The training | received explains with examples
how the media changes messages according to its own
desires. From now on, the success of evaluating spe-

cific examples is up to me.

P2 It is the ability to see the facts, not what is shown | | think | display different skills in different subjects.
in the media and social media. From time to time | think | am manipulated, especially

on social media.

Q3.1 wish | had been better educated on this subject.
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P3 Becoming aware of the implicit (background) mes-

sages conveyed by the mass media

Yes, because | can decide for myself whether the mes-
sages in the mass media are true or false.

Q3. Media literacy courses create differences in stu-
dents’ approaches to the media, which changes their

media usage habits.

P4 Mass media have political, economic, cultural and
social priorities and purposes, and they shape the
things they show accordingly. Being aware of this fact

makes you literate.

Yes, I always ask the question “what is actually hap-
pening?”
Q3 | can say that | have become a more conscious con-

sumer by deciphering the interlinear language of the

media.

P5 It is to be able to detect whether there is biased re- | Yes, | look at the messages given through mass media

porting in mass media. from a critical perspective.
Q3. Thanks to media literacy training, hidden mes-

sages in media aren’t hidden for me

P6 It is the ability to analyze the meanings of messages | Yes, | know that the messages given are created in dif-

conveyed through mass media. ferent ways in different mass media.
Q3. Thanks to the media literacy training, | have pro-
gressed towards evaluating the media correctly and

being conscious when producing media messages.

Table 1: Understanding of media literacy and the perception of the students related to given training

When evaluating the responses given to the first three questions about the students’
awareness on the concept of media literacy, their perceptions on how well educated they are in
terms of media literacy and their evaluations related to the trainings they have got throughout
their education related to media literacy, it has been concluded that the students are well aware
of the term and satisfied with the related training. The responses show that communication
faculty students are aware of the important points of media literacy and are at a satisfactory
level regarding their proficiency in the subject due to the education they receive. The partici-
pant, who stated that it could have been better, expressed his need for content production prac-
tice rather than theoretical knowledge. Table 2 Shows the responses given to the question: How

can disinformation be distinguished in new media.

Q4. How can disinformation be distinguished in new media?

Confirmation of the message from other sources
Checking whether the source is reliable or not

Being careful about the date of the message
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Checking the reliability of the visuals

Noticing the hidden advertising in mass media

Observing the influence of sponsors on the broadcasting

Being aware that mass media have political, economic, cultural and social priorities.

Being aware of biased reporting in the mass media.

Checking if the messages given are created in different formats in different mass media.

Noticing the purposes for which messages are created, such as, informing, entertaining, social responsibility,
consumption and so on.

Knowing the legal and ethical rules regarding publications in mass media

Using news verification platforms

Applying protective media pedagogy and critical media pedagogy in all levels of education

Table 2: How to distinguish disinformation in new media

Seeing Table 2, which categorizes the answers to the question "How can disinformation
be distinguished in new media?", it has been seen that the students have responded showing
how well educated they are related to media literacy. The response such as, confirmation of the
message from other sources, checking the reliability of the source and visuals , being careful
about the date of the message,seeing the hidden advertising in mass media, knowing the influ-
ence of sponsors on the broadcasting and being aware of biased reporting because of political,
economic, cultural and social priorities and the need for legal and ethical regarding publications
in mass media regulations and having knowledge on protective media pedagogy show that the
training they get is as it is required. Table 3 shows the categorization of the answers to the

question "What behaviors do you think a good new media literate should exhibit”.

Q5. What behaviors do you think a good new media literate should exhibit?

Getting to know the media industry

Analyzing messages critically and independently

Knowing that media outlets do not fully reflect reality

Checking verification platforms such as, Teyit.org

Obtaining versatile information in order to associate the news created by media and politics and capital struc-
tures.

Checking whether the URL is fake or not

React positively and negatively to the messages in mass media.

Behaving consciously about protecting themselves from the negativities of publications

Noticing hidden advertising in mass media

Table 3: Features of a good new media literate
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Seeing Table 3, which categorizes the answers to the question “What behaviors do you
think a good new media literate should exhibit ", it has been seen that the students have re-
sponded showing they are highly proficient in the behaviors that a media literate person should
have. The responses such as, getting to know the media industry, analyzing messages critically
and independently, checking verification platforms such as, Teyit.org, obtaining versatile in-
formation on the messages, checking the accuracy of the message react positively and nega-
tively to the messages in mass media, behaving consciously about protecting themselves from
the negativities of publications show that they are knowledgeable enough certain behavioral

patterns a media literate person must have.
5. Conclusion

While we expect the media literacy level of societies to be high in our age, it would be
appropriate to expect this from the society's most educated university students and especially
communication faculty students. New media literacy has led to significant social and cultural
changes both in society and among young people. The concept of media literacy has a great
impact on the development and peace of the societies and therefore, studies should be increasing
more day by day. Students studying media at universities constitute the focus of this study aim-
ing to examine the awareness levels of young people receiving media education at the beginning
of Turkey's new century about new media literacy. The widespread use of media through dif-
ferent tools and channels, the acceleration of information flow, the increase in global connec-
tions and their intense and rapid effects on societies require the training of conscious media
literate individuals. It is important to emphasize that media literacy knowledge of the new gen-

eration receiving media education must be a priority.

Recent studies indicate that communication students generally perceive new media lit-
eracy positively. This favorable perception is crucial, as it reflects an awareness of the role of
digital media in modern communication and suggests a readiness to engage with media content
critically and responsibly. For instance, a 2025 study by Cho et al. emphasizes that media liter-
acy involves not only technical skills but also the ability to assess the purpose, credibility, and
ethical dimensions of media messages. Integrating new media literacy into the communication
curriculum could thus enhance students’ ability to navigate complex digital environments and

participate more actively in the media landscape (Cho et al., 2025).
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Media literacy education also means critical thinking and questioning skills. Media lit-
eracy means being aware that some mass media organizations that produce media messages do
not deal with the truth objectively, but reshape it for their purposes, and being able to protect
themselves against disinformation and manipulation. From this point of, this study concludes
that communication faculty students who got such a training are well aware of how to evaluate

media accurately.

When evaluating the responses given to the questions about the students’ awareness on
the concept of media literacy, their perceptions on how well educated they are in terms of media
literacy and their evaluations related to the trainings they have got throughout their education
related to media literacy, it has been concluded that the students are well aware of the concept
of media literacy and satisfied with the training on the concept. The responses show that com-
munication faculty students are aware of the important points of media literacy and are at a
satisfactory level regarding their proficiency in the subject due to the education they receive.
The participant, who stated that it could have been better, expressed his need for content pro-
duction practice rather than theoretical knowledge.

The responses to the question "How can disinformation be distinguished in new media?"
reveal that the students have certain competencies on media literacy. The responses such as,
confirmation of the message from other sources, checking the reliability of the source and
visuals , being careful about the date of the message,seeing the hidden advertising in mass me-
dia, knowing the influence of sponsors on the broadcasting and being aware of biased reporting
because of political, economic, cultural and social priorities and the need for legal and ethical
regarding publications in mass media regulations and having knowledge on protective media
pedagogy show that the training they get is as it is required.

The skills such as, getting to know the media industry, aanalyzing messages critically
and independently, checking verification platforms such as, Teyit.org, oobtaining versatile in-
formation on the messages, checking the accuracy of the message react positively and nega-
tively to the messages in mass media, behaving consciously about protecting themselves from
the negativities of publications have all been elicited from the students, which show that they
are knowledgeable enough on certain behavioral patterns a media literate person must have.
The data show that the students have a high level of proficiency on media literacy. As some

responses suggest the curriculum of their training might cover some practical drills.
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The research has been conducted among only communication faculty students and lim-
ited number of participants have been interviewed. It could be suggested to conduct expanded

research including participants from all the universities in the country
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Ozet

Cevresel siirdiiriilebilirlik simdilerde ¢ok dnemli ve énemi artan bir konu. Insanlar bireysel ya da bir grup olarak
Diinya’ya karst zararli olaylara kars1 harekete gegiyorlar. Insanlarin harekete gegmesi ya da gevreyle ilgili bilgi
almasi ve gevresel siirdiiriilebilirlikle ilgili koordinasyon yapmasi i¢in birgok secenek var. Bu bilgilerin birgok
insan icin ulasilabilir olmasina ragmen insanlar bunun igin bir efor harcamayi tercih etmiyorlar. Bu noktada
insanlarin en ¢ok zaman gegirdikleri yerleri olan ¢aligma alanlarinda calisanlarin hem ¢evre hakkinda kendilerini
egitmelerini hem de ¢evreye ve organizasyona yararli olmalari i¢in anlam ifade ediyor. Farkindalik artmis olsa da,
bilgiyi tutarli ¢evre dostu davraniglara doniistirmek hala bir zorluk teskil etmektedir. Calisma ortamina
stirdiiriilebilirlik egitimi entegre etmek, ¢cevre sorumlulugunu ortak bir hedef haline getiren bir kiiltiir olusturarak
bu agig1 kapatmaya yardimci olabilir. Bu caligma, bir organizasyonun 10 calisanina verdigi cevresel
stirdiiriilebilirlik egitiminin, ¢alisanlarin ¢evre dostu davraniglarini nasil etkiledigini ve egitim siirecine etki eden
bazi faktorleri incelemektedir. Bulgular, bu tiir egitimlerin ¢evre dostu davranislar desteklemede nemli bir rol
oynadigini ve ¢alisanlarin harekete gegmesini saglayan destekleyici durum faktorlerinin 6nemini vurgulamaktadir.
Sonuglar ayrica, tutarli davranis degisikligini tesvik etmek igin organizasyonel destegin ve yapilandirilmig
stirdiiriilebilirlik girisimlerinin gerekliligini hem ¢evre hem de genel isyeri refah1 agisindan vurgulamaktadir.
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EFFECTS ON ENVIRONMENTAL TRAINING ON PRO-ENVIRONMENTAL BEHAVIOR IN THE
WORKPLACE

Effects on environmental training on pro-environmental behavior in the workplace
Abstract

Environmental sustainability has become a crucial topic currently. People are taking actions individually or as a
group against harmful actions toward the earth. There are many options for people to act or get some knowledge
about the environment and ways to coordinate with environmental sustainability behaviors. Although this
information is accessible for many people, they are not preferred to earn nor even putting an effort for that. At this
point, providing this information to people where they spend most of their time (their workplace) means creating
an environment for employees to both educate themselves and contribute to the environment while also
contributing to their organization. Although awareness is increasing, turning knowledge into consistent pro-
environmental behaviors remains a challenge. Integrating sustainability training into the workplace can help bridge
this gap by fostering a culture where environmental responsibility becomes a shared goal. The paper discusses
environmental sustainability training provided to 10 employees and its impact on their pro-environmental
behavior, while also exploring factors that influence both the training and the employees' behavior. The findings
suggest that these kinds of training play a crucial role in supporting pro-environmental behaviors and highlight the
importance of supportive situational factors that enable employees to act. The results also underscore the necessity
of organizational support and structured sustainability initiatives to promote consistent behavioral change,
benefiting both the environment and overall workplace well-being.

Keywords: Environmental sustainability, environmental training, pro environmental behavior, situational
factors, values and norms.

1. Introduction

Sustainability has become a rising topic for the planet. People started to notice more of
the environmental problems which leads to enhanced environmental awareness all over the
world. Many individuals raise their awareness and knowledge about environmental sustainabil-
ity by their own efforts. However, training programs and other external factors which can con-
tribute to raising more awareness about environmental issues might help and speed up the pro-
cess of contributing to the environment. In this point we can mention about organizations’ con-
tributions to training programs since many individuals are part of an organization, training pro-
grams which supplied by the organizations will bring to the employees information without
additional effort. Environmental sustainability training is not a contribution only for the em-
ployee but also for the organization. Environmental sensitivity of the population helps the or-
ganizations become more environmentally sustainable and make some actions about this area
(Amrutha et al., 2020). While sustainability can make some gain in the short period, this affects
the future actions and can lead to bigger gains for the organization. According to Boley and

Uysal (2013), sustainability of an organization engaged with short term profit, long term social,
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economic and environmental profits. While sustainability can make some gain in the short pe-
riod, this affects the future actions and can lead to bigger gains for the organization. According
to Boley and Uysal (2013), sustainability of an organization engaged with short term profit,
long term social, economic and environmental profits. From this perspective environmental
sustainability training for employees supplied from the organization will be beneficial for the
organization in many different paths while providing an important training for their employees
which can help to engage with their organization in a higher level of motivation. In this article,
the effects of environmental sustainability training on pro environmental behavior and other

variables that affect this model will be described.
2. Literature review

Sustainability of environment is a growing issue for our planet and directly effecting
people by its impacts and consequences. Sustainability creates an important concern and
emerges the needs of interference by the members of the planet and the operations that affect
the circumstance. Organizations and individuals are two concepts to be focused on that matter.
Creating a positive impact on the effects of individuals and organizations on the environment
is a significant factor to reach to environmental sustainability (Hui et al., 2019). Research indi-
cate that pro environmental behavior has positive relations with the environmental sustainabil-
ity training (Blok et al., 2015).

Environmental sustainability trainings include topics such as reduce of waste, energy
management, offering alternative energy and technology sources (Perron et al., 2006). These
trainings propose alternatives while increase the knowledge and attitudes towards environment
(Perron et al., 2006). Effectiveness of environmental sustainability trainings are linked with
some situational factors and supports (Hui et al., 2019). These includes leader support, col-
league support or resource accesses. Employers who are more engaged with environmental
sustainability behaviors and offers more sustainable sources to their employees are often result
with increased environmentally sustainable behaviors by their employees (Zaki & Norazman,
2019). Organization offers more sustainable resources and with supportive behaviors will meet
more sustainable behaviors by their members than other organizations which does not offer the

same opportunities (Dilek & Ozer, 2020).
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Values and norms are influential for the effectiveness of environmentally sustainable
behaviors (Farrow et al., 2017). Individuals who engaged with higher values with nature shows
more environmentally sustainable behaviors on their personal and professional lives than other
individuals who does not engage enough with these behaviors; norms that individuals exposed
more natural and sustainability by their environment also shows more environmentally sustain-
able behaviors than others (Farrow et al., 2017). Organizations that adopt environmental values
and norms lead their members to engage in more sustainable behaviors likewise. If organiza-
tions embed environmental attitudes into their policies and practices it will affect their programs

or trainings similarly and lead their employees accordingly (Batista & Francisco, 2018).

The literature provides important information about existing knowledge and guide to
new approaches for the possible outcomes by environmentally sustainable training (Singh et
al., 2019). It underlines the importance of situational factors, values and norms with individual

and organizational inputs.
2.1. Environmental sustainability training

Environmental training is a very important and fertile practice for the environmental
behavior of the employee. Employees’ small behaviors lead the organization’s overall envi-
ronmental behavior according to Perron et al. (2006) and that is a reason for the organizations
to give training to their employees; therefore this can bring the organization closer to an envi-
ronmentally sustainable level. Environmental training will contribute to the knowledge of or-
ganization’s management plan and impacts while having positive effects on employees’ per-
formance in the organization (Miller, 1996; Burleigh, 1997). Organizational environmental be-
havior is employees’ actions that contribute to sustainability of the environment according to
Cooper et al. (2017). Therefore, investing and contributing to Pro-Environmental Behavior
(PEB) of employees will affect the organization’s sustainability directly. For that matter train-
ing the employee is linked with a successful practice of human resource management for em-
ployees’ environmental sustainability behavior (Zibarras, 2015; Saeed, 2019; Paille, 2020).
Training focuses on raising awareness towards environment and increasing the number of PEB
in the workplace (Sammalisto, 2008), thus organizations’ sustainability proceeds directly pro-

portional with that. According to some researcher environmental training benefits can be listed
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as follow: higher level of employee satisfaction and motivation, lower level of turnover, im-
provement of qualified members in the organization and higher level of belongingness to the
organization by employees (Hui et al. 2001; Cramer & Roes 1993; North & Daig, 1996; Rein-
hardt, 2000). Jackson and others (2011) supported training that focuses on environmental sus-
tainability training which involves technical skills and awareness. Environmental awareness
and its expression with technical skills can contribute to successful PEB training and its out-

come.

Workplace environmental sustainability training is an important implementation for in-
crease the awareness of environmental conscious behaviors and development of sustainability.
Training brings to the workforce more knowledge, ability and practice to perform and promote
environmental consciousness and impacts. These trainings can benefit into different areas such
as; raising awareness among employees who takes environmental sustainability trainings where
help them to reason and understand about the consequences of their actions towards the envi-
ronment, increase the behavior of these employees’ environmental behaviors both in their per-
sonal and work lives, organizations who have more employees with pro-environmental behav-
iors can decrease their carbon footprint on the planet and their negative impacts on the earth.
Indeed, according to Bar Am et al. (2023), if customers, investors or stakeholders have to
choose between, organizations who engaged with more environmental and social impacts are
preferred more by the customers than other organizations who are not engaged with these ac-
tivities which also increase the competitive advantage for the environmental conscious organi-
zations. Another effect of implementation of environmental behaviors in the workplace is cost
savings (Saratun, 2016). Being more aware about the usage and wastes by the employees can
save organizations’ costs in some areas. For instance, using the electricity more consciously,
decrease the water consumption and derive heat control by avoiding over usage and control the
waste output of the organization will be beneficial for the organization. These outputs and ef-
fects will benefit for the organization and for the employees, both in their work lives and per-
sonal lives, yet these are also very beneficial actions and contribution for the environment. By
adopting these pro-environmental behaviors, effects of people on the environment can be con-

trolled to a certain extend and gives the opportunity for more sustainable future.
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Environmental sustainability trainings can be offered in some different forms. Providing
some seminars and workshops for related organizations where focused on similar environmen-
tal sustainability effects or offering online educational practices for employees with wide time
period where they can take individually and in their self-determined time zones, also on-the-
job trainings can be offered by the organizations for employees in the workplaces. Organiza-
tions can determine these training formations according to their needs and schedules with the
proper orchestration for their goal and employee expectations.

2.2. Situational factors

Situational factors refer to external factors which affect the employees’ environmental
sustainability behavior. Employees can be affected by many factors especially when they spend
most of their time in the workplace and got exposed by others’ thoughts and behaviors, similar
or related reflections can be observed. In a cultural manner identification with the organization
influences pro-environmental behavior of an employee (Zientara and Zamojska, 2018). Since
the human resources department is focusing on employees in the organization this department’s
management focuses will affect the employee directly. Mashala (2018) mentions the relation
of motivation and loyalty of employees with environmental human resources as an important
factor for the organization where employee’s high environmental awareness. Managers rele-
vance and involvement to the training programs of environmental sustainability is an important
factor to motivate employees and indicate themselves within the competitors so that they can
distinguish with the sustainability notion (Boiral et al. 2015). As Tarig et al. (2016) mentioned
satisfaction of the employee is a big and important factor for the organization’s success and
empowerment the employee about environment will bring the organization to contribute both
the employee and the organization itself. For the satisfaction of the employee, money from the
organization is not the only necessity but the personal contributions are also a big factor for
employees and green empowerment for the employee is playing a significant role for that sat-
isfaction according to Tariq et al. (2016). Some research shows that environmental Human Re-
source Management supports and motivates employees’ environmental behavior (Dumont et

al. 2017; Cop et al. 2020). Also, environmental training in the workplace is the most fertile
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implementation of Human Resource Management for the green behavior of the employee (Zib-
arras, 2015; Paillé et al. 2020). Chaudhary (2017) suggests that employees who have positive
perspective to environmental sustainability are linked with less turnovers. Leaders in the organ-
izations also have direct relationship with the PEB in the workplace because their behaviors
motivate the employees in their workplaces (Gao, He, 2017). The harmony between the em-
ployee and the leader is important for that situation (Shao et al., 2017); more coherent between
these two brings high level of sustainability behavior in the workplace.

Situational factors can affect the environmental sustainability behaviors in different
ways in the organizations. Leader support is an important and one of the leading factors which
affects the pro-environmental behavior of the employee. Organizational leadership that second-
ers to environmental sustainability and indicates this through consistent actions and communi-
cation will significantly enhance employees' engagement in environmental behaviors (Un-
sworth et al., 2021). This indorsement can lead to more committed and durable outcomes from
the environmental sustainability training by the employees. Being able to receive training and
access to the practices of sustainability is another situational factor that affects sustainability
behavior. Having the opportunity in a workplace which can offer recycling bins, energy control
panels or giving the opportunity to use public transportation or remote working option to reduce
the emission does impacts employees’ environmental sustainability behavior positively (Batista
& Francisco, 2018). Motivational support plays a crucial role in environmental behaviors. For
instance, rewards for environmentally conscious behaviors, opportunities for online or offline
contributions sustainability activities, or receiving positive feedback from colleagues or em-
ployers. Besides, organizational traditions and culture can affect the environmental behavior of
an employee to a considerable extent (Farrow et al., 2017). If an organization had internalized
environmental sustainability deeply and shaped their values accordingly, they can offer related
incentives and motivate their employees to that extent. Therefore, organizations can offer some
activities, programs, opportunities, and motivational support while also embedding environ-
mental sustainability behaviors themselves which will encourage employees and benefit the

organization itself.
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2.3. Pro-environmental behavior

Pro-environmental behavior is defined as minimizing the action that negatively affects
the environment in a conscious level (Kollmuss and Agyeman, 2002). Working takes so much
time from people’s lives so people spend so much time in their working places. People who
work spend their lifetime’s one in third in a workplace so expectations are in the way of Pro-
Environmental Behavior in the organizations will affect the PEB of an employee (Blok et al.,
2015). According to Blok and others (2015), there are internal and external factors which ef-
fects PEB, internal factors include social, cognitive and affective factors; affective factors are
values or attitudes, cognitive factors are awareness and social factors including norms toward
the environment. External factors that affect PEB are physical availability and the support from
leaders (Blok et al., 2015); recycling bin, availability for sustainable goods are determinants for
PEB. PEB basically means minimizing the negative impact of human behavior on the environ-
ment. (Blok et al., 2015).

Pro environmental behavior can also be referred as eco-friendly behavior which behav-
ior of positively contribute and reduce the harmful effects to the environment by individuals or
organizations. In terms of individual perspective, pro environmental behavior can be using pub-
lic transportation, reduce the water or electricity consumption, conscious wasting like recycling
or composting and conscious consumption of packaged shopping. These actions are considered
as pro environmental behaviors if they are long term practices rather than one-time actions
(Lange & Dewitte, 2019). In terms of organizational perspective, pro environmental behavior
can be referred to waste reduction, taking eco-conscious actions in business practices, focusing
on using and creating sustainable goods and services. Another implementation of environmen-
tal sustainability for organizations are corporate social responsibility (CSR) actions like plant-
ing of clean-up activities which impacts the environment positively while increasing the repu-
tation of the organization for customers and stakeholders. Motivation for pro environmental
behavior can be driven by people by their own values or learned behaviors from their own
environment (Lange & Dewitte, 2019). Organizations can also be influential on people’s pro
environmental behaviors by some specific requirements, like separation of waste, or creating
eco-friendly environment for their employees.
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An action that reduces harm to the environment or even creates a positive impact can
also be described as pro-environmental behavior (Steg & Vlek, 2009). As Geller (2002) states,
encouraging behavioral change becomes more impactful when the targeted behaviors are iden-
tified to improve environmental quality. Understanding the underlying factors that drive these
behaviors is essential, as it allows for the implementation of well-structured interventions that
address both the behaviors and their root causes. Additionally, evaluating the impact of these
interventions on behavioral change, environmental quality, and overall human well-being plays

a crucial role in ensuring their effectiveness.

Performing pro environmental behaviors can be challenging sometimes. The outcomes
are usually not visible and it might need a big changes in individual’s lives such as changing a
long term habit or spending more for the environmental options. This situation can be tempting
for some people and organizations and can cause withdraw of their conscious behaviors. Ac-
cording to van Valkengoed (2022) common assumption is that people do not engage in pro
environmental behaviors due to lack of awareness about the causes and effects of environmental
problems, that are also known as the knowledge deficit model. The environmental sustainability
training is taking the floor in this point. Learning and increasing the knowledge about environ-
mental behaviors can influence people and organizations to become more conscious, initiate
them with the environmental behaviors, and help them to understand the importance of envi-
ronmental attitudes while being more aware of their actions and outcomes of their actions (Sara-
tun, 2016). For this reason, it is important to be trained about environmental sustainability and
understanding the importance of environmental effects and outcomes. By these trainings both
organizations and individuals can increase and sustain their pro environmental behaviors in

long durations.
2.4. Values and norms

The organization’s values can affect and direct the external values and performance of
the organization. Chang (2011) states that expectations and values of an organization can con-
tribute positively to their ethical behavior which shapes and influences their performance. Being

aware of the organization’s performance and natural system by employees is necessary for en-
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vironmental performance strategy according to Cohen-Rosenthal (2000) and Hale (1995). Like-
wise, people’s personal values, beliefs and behaviors may influence their contribution to the
environment; therefore there should be a reflection of people’s personal values to their environ-
mental behavior as an employee. Some research also found there is a relation between person-
ality traits and environmental behavior. Unsworth et al. states that conscientiousness, openness
and extroversion are three personality traits that have positive relation with employees’ envi-
ronmental behavior (2021). There are also some values and personality traits that are negatively
related to environmental behavior. For instance according to Marcus and Roy (2019) economic
values are not positively related to environmental behavior, indeed it is more likely to have
harmful effect on environmental behavior of an employee. Even though an employee does not
have the traits that have positively related with environmental behavior Unsworth et al. (2013)
suggest that these employees still can be trained and motivated to behave environmentally pos-
itive.

Values and norms can play an influential role on the effectiveness of the training of
environmental sustainability for both organizations and individuals. Individuals’ values and
norms are related with their pro environmental behavior as how they are sympathetic with them.
People who engage with high concern towards natural environment are likely to show more
environmentally conscious behaviors and receptive to sustainability trainings (Tariq et al.,
2016). They are more likely to perform sustainability behaviors on their personal and profes-
sional lives. Study suggests that individuals who prioritize certain values tends to engage more
in pro environmental behaviors through various contexts (Theggersen & Olander, 2003). Addi-
tionally, these behaviors are influenced by related values (Schwartz & Bilsky, 1990; Linden-
berg & Steg, 2007).

Social norms are also related with increasing pro environmental behavior by observa-
tional learning (Lange & Dewitte, 2019). If individuals observe other people and performances
by organizations or communities, their possibility of performing similar environmental behav-

ior will increase accordingly. This strategy can be integrated into environmental sustainability
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trainings. Incorporating examples of sustainable practices into training materials may encour-
age trainees to develop pro-environmental behaviors by providing them with concrete, relatable

models of action (Tungay & Cobanoglu, 2024).

Organizations’ values and norms are important factors on employees’ environmentally
sustainable behavior performances. Employees who are involved in organizations which offer
sustainable equipment, adopt sustainable policies or vision are likely to engage in high envi-
ronmentally sustainable behaviors (Batista & Francisco, 2018). These organizations’ profes-
sional environment and customers are will also be affected and have positive impression about
them. Besides, organizations which adapted environmental sustainability in their values and
norms have higher possibility to get positive results by their employees from their environmen-
tal trainings (Perron et al., 2006). If they motivate and create an environment to support their
employees’ pro environmental behaviors, employee performances on this relation will increase
accordingly. On the other hand, organizations who does not show any supportive actions or not
provide related promoters might not receive affirmative results from environmental trainings
(Singh et al., 2019).

As stated above, norms and values are significant factors to shape and progression of
pro environmental behaviors. Individual values and norms are importantly influential on per-
forming pro environmental behaviors while organizations’ manners on this subject are crucial
on implementation of pro environmental behaviors. Promoting a sustainable lifestyle can lead
to long-term improvements in the quality of life for all living beings. To achieve this, raising
awareness and implementing initiatives that encourage and facilitate sustainability are highly
beneficial. One simple yet effective practice is the proper separation and disposal of waste in
both workplaces and households (Tuncay & Cobanoglu, 2024).

3. Research model

“Effects of environmental training on Pro-Environmental Behavior in the workplace”

Sustainability training - Pro-Environmental Behavior
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L Environmental sustainability training L Pro-Environmental Behaviors

L Situational Factors L Values & Norms

4. Methodology

This paper was designed as a case study focusing on the impacts of sustainable environ-
mental training on employees who received offline training in the workplace. In this study the
effects of environmental sustainability training effects on pro environmental behavior were
studied. Total of 10 open-ended questions were posed to employees of a boutique hotel who
had an hour of training together in their workplace.

The participants were specifically selected from a boutique hotel, as a smaller group
setting allowed for a more in-depth focus and helped more controlled research environment
compared to a larger organization. Participants had no prior training on environmental sustain-
ability, which ensured that their responses provide more accurate insights than those who had

with pre-existing knowledge on the topic.

5 questions were directed to employees pre-training and 5 questions were directed post-
training. Employees were given 15 minutes to respond to the pre-training questions and 15
minutes for the post-training questions. Training took place in the hotel, and employees an-
swered questions on hard copy materials. Following the pre-training responses, participants
attended a one-hour presentation on sustainability training. After the session, post-training

questions were distributed in the same hard-copy format.

Employees were expected to answer related questions privately, and their responses
were evaluated by the researcher after training. The pre- and post-training questions were
adapted from an existing study (Blok et al., 2015) and modified for the target group of this

research. Questions, as follows, were ground on this study’s aims and substances.
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What is your attitude/perception towards environmental sustainability?

Do you perform environmental behaviors (recycling, waste reduction) in your work-
place and can you provide some examples?

Does your organization have policies or values that related with environmental sus-
tainability and can you provide some examples?

What are some challenges you have experienced to perform any sustainable practices
in your workplace?

At what point do you see yourself to perform a sustainable behavior?

Does your attitude and perception have changes towards sustainability after this
training?

What are some examples of behaviors that you think that will be change with the
knowledge you obtained in this training?

Do you think your organization provides enough/any sustainability practice opportu-
nities?

Provide some examples of some challenges you have faced to perform in your organi-
zation.
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Do you think you will perform (more) pro environmental behavior after training? Do
you think your organization will have further improvements about the environmental
sustainability inputs?

5. Results and discussions

This study comprised 10 participants of employees from the tourism sector. Participants
were subjected to environmental sustainability training and directed total of 10 questions, 5 pre
training questions and 5 post training questions. The results of participants’ responses show a
significantly positive impact on their attitudes towards the environment, pro environmental be-

haviors and their perceptions.

Participants reported some different levels of understanding and attitudes towards envi-
ronmental sustainability on the results. The level of knowledge about environmental sustaina-
bility varied among participants, but a general lack of in-depth understanding was common.
Most of the employees were showing a basic level of awareness but many of them had lack of
deep knowledge about the environment. Many of environmental behaviors of participants were
limited with occupational recycling behaviors. Some participants mentioned organizational pol-
icies that encouraged them to sustainability, such as recycling bins and energy efficiency bro-
chures. However, they also highlighted some challenges, like lack of resources and lack of deep
knowledge about sustainable practices. Most participants expressed willingness to perform sus-
tainability behavior but also uncertainty about where to start to these practices. While work-
place sustainability initiatives influenced participants' behaviors, these actions were often re-
stricted to company policies rather than fostering broader personal engagement. Structural chal-
lenges, such as limited access to sustainability-related resources, further hindered participants'

ability to engage in pro-environmental behaviors beyond workplace policies.

Evaluation of the participants’ responses indicate a significant change on their attitudes
and perceptions. All participants reported a deeper understanding of environmental sustainabil-
ity and an increased motivation to perform sustainability behaviors. They stated some behaviors

which they plan to change, including more conscious consumption of resources, waste reduc-
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tion and supporting for sustainability in their organization. They expressed that their organiza-
tion provided some opportunities for sustainability practices, but also saw topics for improve-
ment. In general, participants reported a high possibility of performing more pro-environmental
behaviors after training and show better understanding about environmental sustainability.

The positive impact of the environmental sustainability training observed in this study
aligns with existing literature that highlights the effectiveness of such training in enhancing
employees' understanding and motivation for pro-environmental behaviors (Jing, Keasey, &
Xu, 2023). This training aimed to enhance participants' understanding of environmental sus-
tainability and providing possible action alternatives they can adopt, encouraging them to be-
come more active about environmental sustainability. Participants also identified some struc-
tural challenges that can restrict their ability to apply the new practices, focusing the need for
organizational support and offers. The training showed results that strengthened participants'
environmental values and increase their motivation to act sustainably. It also showed that it
influenced their perception of organizational norms, with participants expressing positive feed-

backs about their organization's commitment to environmental sustainability.

To sum up, this study provides important factors about the positive impact of environ-
mental sustainability training on employees’ attitudes, perceptions, and behaviors. It also high-
lights the importance of these kinds of training in supporting pro-environmental behaviors and
highlights the importance for supportive situational factors. Inputs of organizations about sus-
tainability, their training and improvement of individual participation on environmental sus-
tainability can bring the sustainability topic to a place where it put more emphasis on by many
more people. Providing employees with structured sustainability training can serve as a catalyst
for long-term behavioral change, particularly when supported by organizational commitment

and resources.
6.Conclusion

This article explores various types of environmental sustainability training and their
positive correlation with employees' pro-environmental behavior. Organizations can have a dif-
ferent approach to the environmental behaviors of their employees. In this article organizations’

training of environmental sustainability has been described and studied some factors which
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effects both the training and employee’s behavior. Researchers suggest that organization’s en-
vironmental management and ethics will bring their performance and employee knowledge to
a more successful and meaningful point as in environmental manner (Singh et al., 2019). Ren-
wick, Redman & Maguire mention that organizations encourage and reward to support their
employees’ environmental behaviors (2013). As environmental training and pro-environmental
behavior are positively correlated, increased motivation and support to employees’ pro envi-
ronmental behavior in the organization contribute also to the organization to become greater in

environmental performance.

Environmental sustainability training plays a very significant and serviceable role for
both individuals and organizations. Knowledge, values and abilities gained from environmental
training can be fertile for their attitude towards nature and promote to their professional perfor-
mances while promote individual’s personal lives. This training might contribute to an exten-
sive understanding of benefits and harm towards nature and the concept of natural cycle, while
providing alternative options with promoting actions. Organizations have a big liability on
shaping employee’s behavior towards environmental sustainability (Tariq et al., 2016). Em-
ployees’ knowledge gained through environmental training affects organizations directly (Zaki
& Norazman, 2019). Employee green inputs and performances support the organization’s rep-
utation, their identity and value which are also directly related to expectances of stakeholders,

customer relations and employee satisfaction (Benkarim & Imbeau, 2021).

Individual’s pro environmental behavior is influenced by situational factors. For in-
stance, leader support, organizational providers to engage with sustainability, encouragement
from the organization and colleagues, incentives or rewarding systems to environmental sus-

tainability behaviors will positively influence the pro environmental behavior of an employee.

Pro environmental behavior embodied from values, norms and environmental impact
and learning (Hui et al., 2019). Organizations’ input can be effective on shaping individual’s
green behaviors. Training that employees obtain from the organization can be very influential
for organizations’ performances also for employees’ personal life while this can create chain
effect like knowledge of employee can be transferred to their personal environment or can be

encouraging motivation for other people.
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The values and norms of individuals to environmental sustainability might have boost-
ing effect on the environmental behavior with the organizations’ input by environmental train-
ing. Likewise, an organization’s values and norms can shape and contribute to individuals’
green behavior (Steg & Vlek, 2009). Both these factors will support each other and promote
pro environmental behavior of employees and organization’s performance on environmental

sustainability.

The subheadings and variables for this study were carefully selected and limited. Future
research could explore broader influences on pro-environmental behavior and expand the par-
ticipant pool, leading to more accurate results. These factors reinforce each other and contribute
to a sustainable future. In this context, environmental sustainability training emerges as a nec-
essary and beneficial practice for both organizations and individuals, helping to reduce envi-

ronmental harm and promote a more sustainable world.
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