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Bilingli Farkindaliktan Ogrenilmis Giigliiliige: Psikolojik Esneklik ve Umudun Araci Rolleri

Oz

Bu ¢aligma, bilingli farkindalik ile 6grenilmis giigliiliik arasindaki iligkide psikolojik esneklik ve umudun
aract etkilerini inceleyerek ogrenilmis giicliiligli aciklayan bir model olusturmayir amaglamistir. Caligmanin
orneklemi, iic asamali tabakali tesadiifi kiime drnekleme yontemiyle secilen 908 Tiirk {iniversite 6grencisinden
(507 kadin, 401 erkek) olusmustur. Veriler Rosenbaum Ogrenilmis Giigliiliik Olgegi, Bilingli Farkindalik Olgegi,
Psikolojik Esneklik Olgegi, Siirekli Umut Olgegi ve Kisisel Bilgi Formu kullanilarak toplanmistir. Olgme
araglarinin gegerlik ve giivenirligi dogrulandiktan sonra paralel aracilik modeli test edilmistir. Bulgular, bilingli
farkindaligin 6grenilmis giicliiligi hem dogrudan hem de psikolojik esneklik ve umut araciligiyla dolayl olarak
anlamli ve olumlu yonde etkiledigini ortaya koymustur. Ayrica, yiiksek bilingli farkindalik diizeylerinin psikolojik
esneklik ve umudu artirarak bireylerin uyum saglayict basa ¢ikma stratejilerini ve 6grenilmis giicliiliiklerini
gelistirdigi belirlenmistir. Bulgular, egitim ve ruh saglig1 miidahalelerinde bilingli farkindalik, psikolojik esneklik
ve umudun desteklenmesinin 6grenilmis gligliligi artirmada 6nemli oldugunu vurgulamaktadir.

Anahtar Kelimeler: Ogrenilmis giiliiliik, bilingli farkindalik, psikolojik esneklik, umut, {iniversite
ogrencileri.

Abstract

In a time marked by significant stress and challenges, understanding the mechanisms behind learned
resourcefulness is crucial for enhancing individuals' ability to cope with stress. Developing a model to explain
learned resourcefulness is necessary to uncover how factors like mindfulness, psychological flexibility, and hope
contribute to adaptive coping strategies. Therefore, this study aimed to create a model to explain learned
resourcefulness. The study sample included 908 Turkish college students (507 females and 401 males), selected
using a three-stage stratified random cluster sampling method. The study utilized the Rosenbaum Learned
Resourcefulness Scale, the Mindful Attention Awareness Scale, the Psychological Flexibility Scale, the
Dispositional Hope Scale, and a Personal Information Form as data collection tools. After establishing the
reliability and validity of these measurement tools, the parallel mediation model was tested. There were statistically
significant and positive correlations among all variables. The proposed learned resourcefulness model was
supported by demonstrating that psychological flexibility and hope served as mediators in the relationship between
mindfulness and learned resourcefulness.

Keywords: Learned resourcefulness; mindfulness; psychological flexibility; hope; college students.
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Introduction

Individuals often wear out both physically and psychologically as their duties and
responsibilities increase over time, along with the challenges they face in adapting to new conditions.
This situation, defined as the effort individuals expend beyond their own capacities and limits, is called
stress. Stress can negatively affect individuals' well-being and daily relationships. However, an
individual's quality of life depends on how they respond to stressors, rather than on the extent of their
exposure to them (Kartal, 2018). Therefore, instead of attempting to eliminate stress, it is more important
to focus on regulating the internal experiences that trigger stress. At this juncture, individuals require
cognitive, emotional, and behavioral skills to manage and cope with stressful internal experiences
(Rosenbaum, 1989). Rosenbaum (1989) refers to these learned skills as resourcefulness.

Learned resourcefulness is a repertoire of emotional, cognitive, and behavioral skills that
regulate internal experiences, including emotions and thoughts, thereby preventing the targeted behavior
from continuing or starting (Rosenbaum & Ben-Ari, 1985). It is also important to distinguish learned
resourcefulness from psychological resilience. While resilience generally refers to one’s ability to
recover from adversity or trauma, learned resourcefulness is a proactive set of skills that helps
individuals manage everyday emotional and cognitive challenges. It includes self-control, coping
strategies, and cognitive reframing techniques that are acquired over time. Skills, also recognized as
components of learned resourcefulness, include the use of cognitions and self-instructions to cope with
physiological and emotional responses, developing and implementing problem-solving strategies,
postponing immediate gratification of needs, and holding a self-efficacy belief that internal experiences
can be regulated. Therefore, resourcefulness functions as a daily self-regulatory skillset, while resilience
is more contextually reactive (Rosenbaum, 1980). Upon reviewing existing studies, many papers
focused on learned helplessness emerge. Research on learned resourcefulness, viewed as the polar
opposite of learned helplessness (Rosenbaum & Ben-Ari, 1985), is limited. However, some attributes
essential for the twenty-first century include the ability to make sound decisions, take responsibility for
those decisions, solve problems and regulate behaviors efficiently, as well as an awareness of one’s own
limitations and skills (Cansoy, 2018). Individuals with high levels of learned resourcefulness are also
more successful in areas such as problem-solving, effort, and goal attainment (Yiiriir & Keser, 2010).
From this perspective, learned resourcefulness should be regarded as one of the key achievements of the
21st century, warranting further research. Conversely, there is a lack of information in the literature
regarding the concept of learned resourcefulness and the factors that influence it. Consequently, this
study aimed to develop a model of learned resourcefulness by incorporating the variables that affect
itemotional, cognitive, and behavioral skills that regulate internal experiences, including emotions and
thoughts, thereby preventing the targeted behavior from continuing or starting (Rosenbaum & Ben-Avri,
1985). Skills, also recognized as components of learned resourcefulness, include the use of cognitions
and self-instructions to cope with physiological and emotional responses, developing and implementing
problem-solving strategies, postponing immediate gratification of needs, and holding a self-efficacy
belief that internal experiences can be regulated (Rosenbaum, 1980). Upon reviewing existing studies,
many papers focused on learned helplessness emerge. Research on learned resourcefulness, viewed as
the polar opposite of learned helplessness (Rosenbaum & Ben-Ari, 1985), is limited. However, some
attributes essential for the twenty-first century include the ability to make sound decisions, take
responsibility for those decisions, solve problems and regulate behaviors efficiently, as well as an
awareness of one’s own limitations and skills (Cansoy, 2018). Individuals with high levels of learned
resourcefulness are also more successful in areas such as problem-solving, effort, and goal attainment
(Yirir & Keser, 2010). From this perspective, learned resourcefulness should be regarded as one of the
key achievements of the 21st century, warranting further research. Conversely, there is a lack of
information in the literature regarding the concept of learned resourcefulness and the factors that
influence it. Consequently, this study aimed to develop a model of learned resourcefulness by
incorporating the variables that affect it.

1.1. Mindfulness and Learned Resourcefulness

One of the variables included in this context is mindfulness. In recent years, mindfulness has
played a major role in the field of psychological health by empowering individuals. Mindfulness
provides a crucial buffer by enhancing emotional regulation, increasing attention to the present moment,
and fostering resilience against chronic stressors. Mindfulness, a key concept in positive psychology,

Siirt Universitesi Sosyal Bilimler Enstitiisii Dergisi, e-1SSN: 2548-0111
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refers to the ability to recognize when the mind is distracted or stuck between the past and the future
and to remain present by directing attention calmly. It involves accepting emotions, thoughts, and
sensations with an open, compassionate, curious, and non-judgmental attitude, observing things as they
are without attempting to ignore, change, or suppress them, even if they are disturbing (Brown et al.,
2007).

Under stress, some individuals approach themselves and their environment with automatic
judgments and rigid, critical attitudes. These individuals over-identify with their thoughts and emotions,
making it difficult for them to cope and regulate their impulsive reactions. Mindfulness allows
individuals to perceive circumstances as they are by enhancing their awareness in stressful situations,
effectively reducing challenges in adaptation and over-identification (Brown et al., 2007). Thus,
mindfulness plays a vital role in stress management and the development of self-regulation abilities
(Bishop et al., 2004). The increasing prevalence of psychological distress among university students,
such as anxiety, burnout, and difficulty in emotion regulation, makes mindfulness a particularly
important construct. Mindfulness promotes mental clarity and emotional balance by enabling
individuals to approach inner experiences consciously rather than reactively. In this context,
mindfulness not only contributes to individual well-being but also provides a psychological foundation
for self-regulation, motivation, and personal agency key components of adaptive functioning in
academic and social domains. Hence, understanding how mindfulness contributes to individuals’ coping
capacities is crucial for both prevention and intervention in mental health and educational psychology
(Bishop et al., 2004; Brown et al., 2007).

Based on these data, it is possible to conclude that increasing individuals' mindfulness levels
will enhance their learned resourcefulness levels. Supporting this claim, Martin (2015) discovered that
mindfulness accounted for 3% of the variance in learned resourcefulness in his research involving
college students. Martin et al. (2019) found a correlation between self-compassion, which includes
mindfulness, and learned resourcefulness. More recently, Musil et al. (2021) emphasized the theoretical
and operational overlaps between mindfulness and resourcefulness, noting that mindfulness-based
interventions can strengthen cognitive control, reduce emotional reactivity, and foster internal coping
strategies in healthcare and academic settings. The findings indicate a connection between mindfulness
and learned resourcefulness. However, no additional research specifically investigating the correlation
between mindfulness and learned resourcefulness has been found in the current literature. Therefore, the
literature has not provided a comprehensive explanation of the relationship between mindfulness and
learned resourcefulness. Moreover, various factors influence the relationship between mindfulness and
learned resourcefulness. Psychological flexibility, a concept in positive psychology, was thought to
mediate the relationship between the two variables in this study.

1.2.Mediating Role of Psychological Flexibility

Psychological flexibility is rooted in Acceptance and Commitment Therapy (ACT; Hayes et al.,
2006). ACT is a third-wave cognitive-behavioral therapy that promotes psychological well-being not by
changing the content of thoughts but by altering individuals’ relationship to their thoughts and emotions.
Its core processes include acceptance of inner experiences, cognitive defusion, present-moment
awareness, values clarification, and committed action. Rather than avoiding or suppressing difficult
emotions, ACT encourages individuals to live meaningfully in alignment with their values, even in the
presence of distress (Hayes et al., 2006; Kashdan & Rottenberg, 2010). Psychological flexibility at the
core of ACT refers to an individual’s capacity to maintain behaviors that render life meaningful by
accepting difficult and unpleasant events or aligning his/her actions with personal values. The literature
highlights the necessity of integrating new frameworks, like psychological flexibility, into coping
strategies for stressful and challenging situations (Arslan & Allen, 2022). Consequently, it was expected
that introducing the concept of psychological flexibility in this study, which plays a preventive and
healing role in psychological health, would significantly enrich the literature.

Research indicates that positive and statistically significant relationships exist between
psychological flexibility and mindfulness (Marais et al., 2020; Meyer et al., 2019). Mindfulness-based
practices have been shown to enhance psychological flexibility (Marais et al., 2020; Meiklejohn et al.,
2012). Additionally, some studies have investigated psychological flexibility as a mediator, with
mindfulness serving as the independent variable (Mak et al., 2021; Skinner et al., 2010). This evidence
suggests a relationship between mindfulness and psychological flexibility, highlighting mindfulness as
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a key variable that contributes to increased psychological flexibility. Since ACT evolved from the
mindfulness tradition and is now recognized as one of the third-wave cognitive behavioral therapy
approaches, psychological flexibility—fundamental to ACT—has a strong link to the concept of
mindfulness. In ACT, mindfulness plays a role and is commonly employed in building all aspects of
psychological flexibility (Hayes et al., 2006).

Addressing learned resourcefulness from the perspective of psychological flexibility—one of
the new and positive concepts—will offer a novel viewpoint to the field. No research has been found in
the literature that examines psychological flexibility alongside learned resourcefulness. However, it is
believed that psychological flexibility is linked to learned resourcefulness. The theoretical foundation
suggests that psychological flexibility may play an essential role in enhancing learned resourcefulness.
A crucial characteristic that individuals need to minimize the harmful effects of stress is the ability to
adapt (Baltas & Baltas, 1988). Individuals who adopt a flexible approach to problems, along with
meaningful values and goals, find it easier to cope with challenging and stressful situations and gain
strength. Psychological flexibility supports self-regulation by helping individuals adapt to new
conditions, accept their inner experiences, and exhibit value-oriented behaviors (Hayes et al., 2006).
Additionally, psychological flexibility is recognized as a construct related to individuals’ effective
coping with stress (Kashdan & Rottenberg 2010) and self-regulation (Moilanen, 2007). Studies indicate
that psychological flexibility is associated with concepts related to learned resourcefulness. They show
that psychological flexibility has significant relationships with learned helplessness (Trindadea et al.,
2020), psychological resilience (Gazla, 2015), and optimism (Woldgabreal et al., 2016). Psychological
flexibility might be seen as akinsychological flexibility—one of the new and positive concepts—will
offer a novel viewpoint to the field. No research has been found in the literature that examines
psychological flexibility alongside learned resourcefulness. However, it is believed that psychological
flexibility is linked to learned resourcefulness. The theoretical foundation suggests that psychological
flexibility may play an essential role in enhancing learned resourcefulness. A crucial characteristic that
individuals need to minimize the harmful effects of stress is the ability to adapt (Baltas & Baltas, 1988).
Individuals who adopt a flexible approach to problems, along with meaningful values and goals, find it
easier to cope with challenging and stressful situations and gain strength. Psychological flexibility
supports self-regulation by helping individuals adapt to new conditions, accept their inner experiences,
and exhibit value-oriented behaviors (Hayes et al., 2006). Additionally, psychological flexibility is
recognized as a construct related to individuals’ effective coping with stress (Kashdan & Rottenberg
2010) and self-regulation (Moilanen, 2007). Studies indicate that psychological flexibility is associated
with concepts related to learned resourcefulness. They show that psychological flexibility has negative
significant relationships with learned helplessness (Trindadea et al., 2020), and positive relationships
with psychological resilience (Gazla, 2015), and optimism (Woldgabreal et al., 2016). Psychological
flexibility might be seen as akin to learned resourcefulness in terms of adaptation, self-regulation, and
coping skills.

1.3.Mediating Role of Hope

Hope is a cognitive structure that reflects an individual's belief in their ability to make decisions
aligned with their goals, develop strategies to achieve those goals, and take action to implement those
strategies by motivating themselves (Snyder et al., 2001). The literature primarily focuses on the concept
of hopelessness (Mutlu, 2017). Therefore, this study aimed to enhance the existing literature by
incorporating the variable of hope, a significant positive term.

Upon reviewing the research, it was observed that mindfulness and mindfulness-based activities
were found to enhance the level of hope, as indicated by Ozdemir (2020) and Yildirim (2020).
Furthermore, it has been reported that there is a negative correlation between mindfulness and
hopelessness, as stated by Akkaya (2019). Hence, it can be asserted that mindfulness is an important
factor in increasing hope.

Hope can also be associated with learned resourcefulness because it serves as a defensive barrier
against stress and challenging situations. Literature has shown that individuals with higher levels of
hope tend to be more successful in accepting reality and adapting to new circumstances. They manage
stressful situations by taking an active role and employing effective problem-solving skills (Snyder et
al., 2001). Therefore, hope is regarded as a key factor that enhances learned resourcefulness. The
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relationships between hope, mindfulness, and learned resilience suggest that hope plays a mediating role
between these two variables. Consequently, hope was considered a mediating variable in this study.

Mindfulness bestows numerous significant attributes upon individuals. These characteristics
include focusing on the present moment and ongoing inner experiences, perceiving the overall context,
cultivating diverse viewpoints, embracing an objective and non-judgmental attitude, and employing
compassionate and understanding language. Furthermore, mindfulness yields several advantages, such
as increased awareness, creativity, curiosity, patience, openness to new experiences, acceptance, and a
positive state of mind (Brown et al., 2007). These attributes can enhance psychological flexibility and
hope, and when combined, they contribute to the improvement of learned resourcefulness. Thus, in this
study, psychological flexibility and hope served as mediating variables that enhance the relationship
between mindfulness and learned resourcefulness. A model of learned resourcefulness was developed
to validate this hypothesis.

1.5.Current Study

This study aimed to uncover the roles of psychological flexibility and hope in mediating the
relationship between mindfulness and learned resourcefulness levels among college students. The
hypotheses established within this research are as follows: (a) Mindfulness is directly related to learned
resourcefulness; (b) Mindfulness is directly related to psychological flexibility; (c) Psychological
flexibility is directly related to learned resourcefulness; (d) Mindfulness is directly related to hope; (e)
Hope is directly related to learned resourcefulness; (f) Mindfulness is related to learned resourcefulness
mediated by psychological flexibility; (g) Mindfulness is related to learned resourcefulness mediated by
hope. This study is significant as it identifies psychological factors that support the development of
learned resourcefulness in university students, who often face high levels of stress. In applied settings,
the model can inform mindfulness-based practices aimed at strengthening coping skills through
psychological flexibility and hope. The inclusion of both mediators in a single model also reflects a
novel contribution to the existing literature.

1. Method

2.1.Research Design

This study employs a descriptive approach using structural modeling. Structural modeling is a
technique for examining and validating causal relationships between variables (Fraenkel & Wallen,
2006). This study investigated mindfulness as the independent variable, learned resourcefulness as the
dependent variable, and psychological flexibility and hope as the mediating variables. The researchers
aimed to uncover the connections between mindfulness and learned resourcefulness by exploring the
causation among these interactions (Figure 1). A parallel mediation model was preferred over separate
analyses because it allows for the simultaneous estimation of the unique indirect effects of multiple
mediators while controlling for shared variance (Hayes, 2018). This approach provides a more realistic
representation of complex psychological processes, where multiple mediators often operate concurrently
rather than in isolation. Moreover, it enables the comparison of the relative strength of each mediator
within the same structural framework, aligning with recommendations in recent mediation analysis
literature.
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2.2. Research Group

The research group comprised college students attending formal education. This study in
Tiirkiye underwent examination and received ethical approval from the Institutional Review Board.
(Permission to implement the study was granted by the Academic Committee of Dokuz Eyliil University
on Permission to implement the study was granted by the Academic Committee of Dokuz Eyliil
University (30.07.2020-1RB.73932).) Participants provided written informed consent. Throughout this
procedure, comprehensive details describing the study's purpose, methodologies, potential risks, and
benefits were provided, with an emphasis on the voluntary nature of participation. The students were
reached using a three-stage stratified random cluster sampling method, which is a type of probability-
based sampling method. The three-stage sampling method is also known as the multi-stage cluster
sampling method or multi-stage sampling. The stratified cluster sampling method combines stratified
and cluster sampling techniques. The stratified sampling method is employed when the population is
divided into subgroups. In this method, the population is divided into smaller and homogenous groups
called layers (Sedgwick, 2013). The study involved 908 volunteer college students. The participants
were 507 females (50.84%) and 401 males (44.16%), with an average age of 20.65 years.

2.3. Instruments

2.3.1. Rosenbaum Learned Resourcefulness Scale

Rosenbaum developed the scale in 1980. The scale, which aims to measure the list of behaviors
and skills that enable individuals to regulate their internal experiences such as emotions and thoughts,
consists of 36 items and gives a total score. The scale is five-point Likert type. Dag adapted the scale
into Turkish in 1991. In the adaptation study, the test-retest reliability coefficient of the scale was .80
and Cronbach’s alpha reliability coefficient was .78. In the present study, its Cronbach’s alpha reliability
coefficient was .94.

2.3.2. Mindful Attention Awareness Scale

Brown and Ryan developed the scale, which measures the attentional tendency and awareness
of momentary experiences, in 2003. The scale is a one-dimensional, 15-item, six-point Likert-type scale.
Ozyesil et al. adapted the scale to Turkish in 2011. Turkish adaptation studies of the scale were
conducted with 727 college students. Cronbach’s alpha reliability coefficient was 0.80 and test-retest
coefficient was .86. was calculated as .92. In this study, its Cronbach’s alpha reliability coefficient was
.92.
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2.3.3.Psychological Flexibility Scale

Uygur and Karaca (2020) developed the scale on Turkish college students. The aim of the scale
is to measure the psychological flexibility levels of individuals. The exploratory factor analysis revealed
that16 items in the five-point Likert-type scale accounted for 60.34% of the variance. The confirmatory
factor analysis results showed acceptable fit indices. Cronbach’s alpha reliability coefficient for the total
score of the scale is .83. In this study, its Cronbach’s alpha reliability coefficient was .85.

2.3.4.Dispositional Hope Scale

The scale was developed by Snyder et al. (1991). The adaptation of the scale to Turkish culture
was conducted by Tarhan and Bacanli (2015) on college students. Cronbach's alpha reliability
coefficient was calculated as 0.86 for the total score of the 8-point Likert-type and 12-item scale. The
increase in the scores obtained from the scale indicates an increase in the hope level of individuals. In
this study, Cronbach's alpha reliability coefficient of the scale was found to be .85.

2.4.Data Analysis

Statistical analysis of the data was performed using SPSS 24 and LISREL 8.80 package
programs. First, confirmatory factor analysis was applied to the scales, and then the hypotheses in the
model were tested using structural equation modeling. SPSS 24 was used for descriptive statistics,
reliability analyses (Cronbach’s alpha), and correlation analysis, while LISREL 8.80 was utilized for
confirmatory factor analyses (CFA) and structural equation modeling (SEM) to test the fit of the
measurement and structural models.

3.Results

3.1.l1tem Analysis

The internal and external validity of each item in the scales was examined. To ensure internal
validity, the factor loadings of the items were investigated. The items' factor loadings were found to be
greater than 0.45, as shown in Table 1. Next, the fit indices of the scales (x?/df, AGFI, CFI, GFI, NFl,
TLI, RMSEA, SRMR, RMR) were assessed using confirmatory factor analysis (Table 2). The t-values
of the items were analyzed to verify their external validity (Table 1). The study revealed that the
relationships between the items and latent variables were statistically significant with a confidence level
of 99% (t > 2.58).

Table 1
External Validity, Convergent Validity, Reliability Analyses, Factor Loadings

Variables t-values AVE «a Factor Loadings

Learned Resourcefulness 17.22*-33.51* 055 .94  0.54-0.88

Mindfulness 17.58*-27.96* 053 .92 0.55-0.91

Psychological Flexibility 13.36*-29.96* 052 .85 0.45-0.89

Hope 17.06*-25.19* 0.53 .85 0.57-0.76
*p<.01
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Table 2
Model Fit Indices

ndex Learned Mindfulness Psychological Hope
Resourcefulness Flexibility
y2ldf 4.28 4.69 4.86 341
AGFl 0.90 0.92 0.91 0.97
CFI 0.98 0.98 0.96 0.99
GFI 0.92 0.94 0.93 0.98
NFI 0.98 0.98 0.96 0.99
TLI 0.98 0.98 0.96 0.99
RMSEA0.07 0.06 0.06 0.05
SRMR 0.04 0.08 0.06 0.02
RMR 0.06 0.03 0.06 0.05

The AVE values were analyzed to demonstrate the interrelatedness of items representing the
same construct and their ability to measure a unified conceptual construct (convergent validity). As
stated by Hair et al. (2006), AVE values exceeding 0.50 signify that the concept being assessed has
convergent validity. The values calculated via the AVE formula were found to exceed 0.50 (Table 1).
The AVE values were analyzed to demonstrate the interrelatedness of items representing the same
construct and their ability to measure a unified conceptual construct (convergent validity). As stated by
Hair et al. (2006), AVE values exceeding 0.50 signify that the concept being assessed has convergent
validity. The values calculated via the AVE formula were found to exceed 0.50 (Table 1). The
Cronbach’s alpha reliability coefficient (o) was used in the context of reliability investigation.
Cronbach’s alpha reliability coefficient greater than .60 is seen as an indication that the scale is
acceptable (George & Mallery, 2003). The analysis found that the Cronbach’s alpha reliability values
of the scales were higher than .60 (Table 1).

3.2.Model Definition

During the model definition stage, the mean scores (M), standard deviations (SD), and
correlation coefficients between the variables of learned resourcefulness, mindfulness, psychological
flexibility, and hope were calculated and are displayed in Table 3. Upon examining Table 3, it becomes
evident that there are positive and statistically significant correlations between the mean scores obtained
from the scales.

Table 3
Model Definition

Variables M (SD) 1 2 3

1. Learned Resourcefulness 134.12 (27.29) —

2. Mindfulness 51,84 (15.30) .21***

3. Psychological Flexibility 62.32 (8.82) SLF**x 26%**

4. Hope 50.47 8.26 AQFFE - 6%k R
**%) < 001
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3.3.Results Related to the Research Model and Hypotheses

The path diagram of the structural equation model used to test the hypotheses is presented in
Figure 2.

Figure 2
Structural Equation Model for the Hypotheses
0.91
H
0.31 021
1.00—> MF LR [+——0.66
0.18
0.29 0.40
PF
0.91

Note. x> = 8730.54, df = 2679, p = .000, RMSEA = 0.050.

When the results of the research model are examined, the ratio of the ¥ value to the degrees of
freedom is less than 5, indicating an acceptable fit. Other goodness-of-fit indices for the structural model
indicate that the model has an acceptable fit (x%/df = 3.26; AGFI = 0.90; CFI = 0.98; GFI = 0.93; NFI =
0.96; TLI=0.97; RMSEA = 0.05; SRMR = 0.05; RMR = 0.07). Table 4 shows the results of the study’s
hypotheses based on the findings.

Table 4
The Results of the Study's Hypotheses

Hypothesis Standard values t-values  R? Hypothesis Result

H1 0.18 5.31* 0.03  Accept
H2 0.29 7.37* 0.08  Accept
H3 0.40 5.08* 0.16  Accept
H4 0.31 8.18* 0.10  Accept
H5 0.21 2.77* 0.04  Accept

Note. H1 = Mindfulness is directly related to learned resourcefulness; H2 = Mindfulness is directly
related to psychological flexibility; H3 = Psychological flexibility is directly related to learned resourcefulness;
H4 = Mindfulness is directly related to hope; H5 = Hope is directly related to learned resourcefulness.

*p<.01

3.4.Path Analysis

The three steps of Baron and Kenny (1986) were used to evaluate the mediating roles of
psychological flexibility and hope in the relationship between mindfulness and learned resourcefulness.
In the first step, the measurement model generated between mindfulness and learned resourcefulness
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was found to be statistically significant (t = 5.31 > 2.58). The model’s goodness of fit indices indicate
that it has an acceptable fit (x?/df = 3.61; AGFI = 0.93; CFI = 0.98; GFI = 0.94; NFI = 0.97; TLI1 =0.98;
RMSEA = 0.05; SRMR = 0.05; RMR = 0.07). In the second stage, when the model including
mindfulness, learned resourcefulness, psychological flexibility, and hope variables was tested, the path
coefficients between mindfulness and psychological flexibility (t = 7.40 > 2.58), psychological
flexibility and learned resourcefulness (t = 12.27 > 2.58), mindfulness and hope (t = 8.33 > 2.58), and
hope and learned resourcefulness (t = 14.28 > 2.58) were statistically significant. The structural model’s
goodness of fit indices indicate that it has an acceptable fit (x%/df = 3.53; AGFI = 0.90; CFI = 0.98; GFI
=0.92; NFI =0.96; TLI = 0.97; RMSEA = 0.05; SRMR = 0.05; RMR = 0.07). In the third stage, when
the mediating roles of psychological flexibility and hope in the effect of mindfulness on learned
resourcefulness was tested, the path coefficients between mindfulness and psychological flexibility (t =
7.31 > 2.58), psychological flexibility and learned resourcefulness (t = 11.87 > 2.58), mindfulness and
hope (t = 8.26 > 2.58), and hope and learned resourcefulness (t = 13.53 > 2.58) were statistically
significant. Furthermore, the path coefficient between mindfulness and learned resourcefulness (t = 0.56
< 1.96) was not statistically significant. The structural model’s goodness of fit indices indicate that it
has an acceptable fit (y¥df = 3.53; AGFI = 0.90; CFI = 0.97; GFI = 0.92; NFI = 0.96; TLI = 0.97;
RMSEA = 0.05; SRMR = 0.07; RMR = 0.07). Figure 3 shows the model’s path diagram.

Figure 3
Model of the Mediating Role of Psychological Flexibility

0.90

|

H
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0.29
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Note. x>= 7511.89, df= 2128, p= 0.00000, RMSEA= 0.053.

After reviewing the results, it was discovered that the path coefficients calculated between
mindfulness and psychological flexibility (B = 0.30), psychological flexibility and learned
resourcefulness (= 0.57), mindfulness and hope (B =0.31), hope and learned resourcefulness (= 0.54)
in the second stage were significant. In the third step, the path coefficients remained statistically
significant. The path coefficient for mindfulness and learned resourcefulness was statistically significant
in the first stage (p = 0.18), but declined to 0.02 in the third stage, losing significance. Therefore,
although mindfulness has a statistically significant impact on learned resourcefulness, psychological
flexibility and hope counteracts this impact by acting as mediators. Since they eliminate the significant
effect, it can be said that psychological flexibility and hope play full mediating roles. The Sobel test
statistic was used to determine the statistical significance of the indirect effects. According to the Sobel
Test (ST) results, psychological flexibility and hope mediated the relationship between mindfulness and
learned resourcefulness. In this effect, the total effect size was 0.38 and the indirect effect size was 0.23
(ST = 7.12; p < .01) for psychological flexibility. The findings showed that the sixth hypothesis of the
study was accepted. The total effect size was 0.36 and the indirect effect size was 0.21 (ST =7.27; p <
.01) for hope. The findings showed that the seventh hypothesis of the study was accepted.
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4. Discussion and Conclusion

This study investigated the mediating effect of psychological flexibility levels on the
relationship between mindfulness levels and learned resourcefulness levels among college students. This
model was confirmed as a result of this research. The first hypothesis posited a direct correlation between
mindfulness and learned resourcefulness. The results confirmed that the hypothesis was valid. As
college students' mindfulness levels increase, their learned resourcefulness levels also increase.
Although some studies have revealed that there are direct significant relationships between mindfulness
and learned resourcefulness, the number of these studies is limited (Martin, 2015; Musil et al., 2021).
According to the results, students who can get in touch with the present moment, see things as they are,
approach themselves with love and compassion, and acknowledge that everyone can face hardships,
have high levels of learned resourcefulness, and can cope with challenging and stressful situations more
easily. Furthermore, mindfulness improves the aptitude of college students in developing learned
resourcefulness (Martin, 2015). Individuals who approach failures with awareness, compassion,
confidence, and a nonjudgmental attitude are better able to handle stressful events in a constructive and
supportive manner (Brown et al., 2007). Thus, individuals are motivated to cope and become willing to
use their learned resourcefulness skills.

The second hypothesis posited a direct correlation between mindfulness and psychological
flexibility. The results indicated that the hypothesis was validated. It might be claimed that as college
students' mindfulness levels increase, so does their psychological flexibility, and mindfulness has a
direct impact on psychological flexibility. From this perspective, it is possible to conclude that as
students’ mindfulness levels increase, they become more psychologically flexible. Similarly, individuals
with high levels of mindfulness have a more flexible psychological structure. Studies in the literature
support the positive relationship between these two variables (Marais et al., 2020; Meyer et al., 2019).
Some studies have found that mindfulness-based practices promote psychological flexibility (Marais et
al., 2020; Meiklejohn et al., 2012). As a result, it is possible to conclude that college students’
mindfulness levels are one of the most important aspects contributing to their psychological flexibility.

The third hypothesis proposed a direct relationship between psychological flexibility and
learned resourcefulness. The results showed that the hypothesis was confirmed. As the psychological
flexibility levels of college students increase, their learned resourcefulness levels also increase.
According to the findings, students become stronger individuals as their psychological flexibility levels
increase. Hayes et al. (2006) further noted that individuals with high degrees of psychological flexibility
are resourceful and can deal with stressful events in an effective and healthy manner. No study
examining the relationship between psychological flexibility and learned resourcefulness has been found
in the literature. However, there are studies that incorporate similar concepts involving learned
resourcefulness. For example, several studies have indicated a strong and positive correlation between
psychological flexibility and psychological resilience (Gazla, 2015) as well as optimism (Woldgabreal
et al., 2016). Psychological flexibility facilitates the regulation of both internal and external experiences
that elicit discomfort in individuals, while also enhancing their coping skills Hence, individuals with
higher levels of psychological flexibility are better equipped to cope with novel and challenging
situations (Hayes et al., 2006). As a result, students who exhibit more flexible behaviours, approach
situations acceptably, continue to take actions in line with their values and goals, and observe and
become aware of their inner experiences are stronger individuals.

The fourth hypothesis of the study is that there is a direct relationship between mindfulness and
hope. The findings revealed that the hypothesis was confirmed. In other words, as the level of
mindfulness of college students increases, their level of hope also increases. Mindfulness directly affects
hope. Studies in the literature support this finding (Ozdemir, 2020; Yildirrm, 2020). In stressful and
challenging situations, individuals act with their judgments as a result of their low level of mindfulness
and exhibit a more rigid and critical attitude. This leads to an increase in the level of hopelessness and
helplessness of the individual. Mindfulness, on the other hand, enables the individual to exhibit a non-
judgmental, compassionate, accepting, positive approach instead of criticizing and blaming themselves.
Therefore, mindfulness reduces hopelessness (Brown et al., 2007).

The fifth hypothesis of the study is that there is a direct relationship between hope and learned
resourcefulness. The findings revealed that the hypothesis was confirmed. As the hope levels of college
students increase, their learned resourcefulness levels also increase and hope directly affects learned
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resourcefulness. It can be stated that students become stronger individuals as their hope levels increase.
In support of this finding, Bilgi¢ et al. (2017) showed that college students with high levels of hope have
high levels of learned resourcefulness and self-efficacy. In addition, it is stated that hopelessness during
challenging and stressful situations negatively affects the level of learned resourcefulness (Coskun,
2010). Therefore, it can be said that hope is one of the factors that affect learned resourcefulness and
help individuals to overcome challenging and stressful situations more easily by increasing the level of
learned resourcefulness.

The study’s sixth hypothesis posited that psychological flexibility serves as a mediator in the
connection between mindfulness and learned resourcefulness. The findings revealed that the hypothesis
was confirmed, and psychological flexibility assumed a full mediating role. From this perspective,
college students with high levels of mindfulness have high levels of psychological flexibility, which
consequently leads to increased levels of learned resourcefulness. When the literature was examined, no
study was found that addressed the mediating role of psychological flexibility in the relationship
between mindfulness and learned resourcefulness. However, studies have been conducted with different
variables in which mindfulness is considered as an independent variable and psychological flexibility
as a mediating variable (Mak et al., 2021; Skinner et al., 2010). In these studies, the mediating role of
psychological flexibility in the relationship between mindfulness and personal recovery (Mak et al.,
2021) as well as depression (Skinner et al., 2010) was examined. Furthermore, Misurya et al. (2021)
revealed that psychological flexibility plays a mediating role in the relationship between self-
compassion, a concept closely related to mindfulness, and posttraumatic growth. Considering the
important effects of learned resourcefulness on coping with trauma (Frederick, 1990), psychological
flexibility is indirectly related to learned resourcefulness. As a result, students with high levels of
mindfulness also have high levels of psychological flexibility, and consequently, high levels of learned
resourcefulness. Thus, it is possible to conclude that college students, who are in a crucial stage of
emerging adulthood and have high levels of mindfulness and psychological flexibility, take a stronger
stance in stressful and challenging situations.

The seventh hypothesis of the study was that hope mediates the relationship between
mindfulness and learned resourcefulness. The findings revealed that the hypothesis was confirmed, and
hope assumed a full mediating role. From this point of view, it can be said that college students with
high levels of mindfulness have high levels of hope and, accordingly, high levels of learned
resourcefulness. In the literature, there is no research on the mediating role of hope in the relationship
between mindfulness and learned resourcefulness. However, Collins (2009) examined the mediating
role of hope in the relationship between college students' experiences and psychological resilience. In
this study, the concept of psychological resilience, which is thought to be closely related to learned
resourcefulness, was found to play a mediating role. Therefore, mindfulness supports students to focus
on goal-oriented behaviours more easily and to have more positive emotions such as hope for the future.
It is also understandable that students, whose learned resourcefulness levels are increased by enhancing
their mindfulness and hope levels, are able to successfully and effectively cope with problems and stress.

4.1. Strengths and Limitations

This study offers a robust methodological design by utilizing validated measurement tools and
a large, stratified random sample of college students (N = 908). The use of structural equation modeling
enhances the reliability of the causal inferences drawn from the data. Furthermore, the simultaneous
inclusion of two theoretically grounded mediators—psychological flexibility and hope—strengthens the
comprehensiveness of the proposed model. Despite its strengths, the study has several limitations that
warrant consideration. First, in this study, the learned resourcefulness model was tested and validated
with college students. Nevertheless, the model can undergo testing with diverse sample groups,
including children, adolescents, adults, and the elderly, in subsequent studies, thereby contributing to
the existing literature. Second, this study is a quantitative study. However, it is possible to conduct
gualitative or mixed design research to uncover the variables that influence the level of learned
resourcefulness in students and to provide a more comprehensive analysis of the guantitative results
obtained. Third, it would be beneficial to investigate other protective factors rooted in positive
psychology, such as self-esteem, self-compassion, social support, and social cohesion, which were not
considered in this study, to have a comprehensive understanding of learned resourcefulness. Finally,
psychoeducation programs can be evaluated for their efficacy through experimental investigations that
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examine the learned resourcefulness levels of college students. Thus, more concrete and coherent results
can be obtained regarding the variables influencing learned resourcefulness.

4.2. Suggestions for Future Research

Future research should explore the model in more diverse populations to enhance
generalizability. Incorporating qualitative methods could provide deeper insight into the mechanisms
underlying learned resourcefulness. Longitudinal or intervention-based designs would also allow
researchers to better understand causal relationships. Including additional mediators such as emotional
intelligence or gratitude could expand the scope of the model.

4.3. Practical Implications

The findings suggest that mindfulness-based interventions aiming to enhance psychological
flexibility and hope may effectively improve learned resourcefulness in university students. These
results can inform counseling programs, resourcefulness training, and psychoeducation modules tailored
to emerging adults experiencing stress and academic pressure.
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Travmatik Yasantilarla Basa Cikmada Dinamik Yoénelimli Kisa Acil Psikoterapinin (BEP) Etkililigi: Bir Vaka Calismasi

Oz

Ergenlik donemi gelisimsel krizler ve travmatik yasantilar konusunda kritik bir dénemdir. Travmatik
deneyimlerle basa ¢ikmada ise dinamik yonelimli Kisa-Acil-Psikoterapi (Brief Emergency Psychotherapy
[BEP]) etkili ve islevsel bir yaklagim olarak kabul edilmektedir. Travmatik aile yasantilari deneyimleyen 15
yasindaki bir ergenin incelendigi bu arastirma vaka inceleme modeli ile yiritilmiistir. Nitel arastirma
yontemlerinden biri olan vaka incelemede herhangi bir vaka gorsel veya isitsel materyaller ile detayli bigimde
ele alinir. Arastirmanin bulgular kisminda terapétik siireg ayrintili sekilde alintilamalar ile birlikte sunulmustur.
Arastirmanin sonuglarina bakildiginda danisanin terapdtik siirece kisileraras: iligki Oriintiilerini tasidigt
goriilmistiir. Ayrica danisanin yogun negatif transferans yasadigi ve direng gosterdigi belirlenmigtir. Bunun
yaninda danisanin aile ve arkadas iliskilerinde, duygu kontroliinde ve sorun ¢6zme becerilerinde destege ihtiyaci
oldugu goriilmiistiir. Ikisi anamnez alma oturumu olmak iizere toplamda sekiz oturumluk terapétik siireg
yuritilmistiir. Sonug olarak daniganin nitelikli iligkiler gelistirmeye, duygularini kontrol edebilmeye ve
problemleriyle daha giiclii bas edebilmeye basladig1 goriilmiistiir. Ozetle BEP’in travmatik yasantilarla bas
etmede etkili ve iglevsel bir terapotik yaklasim oldugu gézlemlenmistir.

Anahtar Kelimeler: Ergenlik donemi, travmatik yasanti, vaka incelemesi, kisa acil psikoterapi.
Abstract

Adolescence is a critical period for developmental crises and traumatic experiences. Dynamic-oriented
Brief Emergency Psychotherapy (BEP) is a practical and functional approach to coping with traumatic
experiences. This research, which examined a 15-year-old adolescent who experienced traumatic family
experiences, was conducted with the case study model. The case study examines visual or audio materials in
detail. The therapeutic process is presented in detail with direct quotations in the findings section of the research.
When the study's results were examined, it was seen that the client carried interpersonal relationship patterns into
the therapeutic process. It was also determined that the client experienced intense negative transference and
resistance. Additionally, the client required support in family and friend relationships, emotional control, and
problem-solving skills. Eight therapeutic sessions were conducted, two of which were anamnesis sessions. As a
result, the client began to develop quality relationships, control her emotions, and cope with her problems more
strongly. In summary, BEP was found to be effective and functional in dealing with traumatic experiences.

Keywords: Adolescence, traumatic experience, case study, brief emergency psychotherapy.
Extended Abstract

Adolescence is a difficult period during which changes in career choices, roles and identity
development occur. Adolescents who cannot perceive support and positive role models may not have a healthy
identity development process. In addition, depression, violence, suicide, substance abuse and teenage pregnancy
may occur (Karairmak et al., 2016). Psychological problems may recur for adolescents. Psychological
interventions for adolescents can support them in reaching adulthood and having a happy future life. Various
studies are needed to determine which therapeutic approaches are beneficial for adolescent clients (Ulberg et al.,
2012).

The number of short-term dynamic psychotherapy studies is fewer than those for other therapeutic
approaches. Therefore, dynamic psychotherapies are still considered an alternative rather than the primary
choice. Consequently, there is a need for studies examining the effectiveness of short-term dynamic
psychotherapies in children and adolescents (Mensi et al., 2021). Additionally, the number of empirical, case
study, and compilation studies on this topic remains limited. In this context, it can be said that the current
research has an original aspect within the psychotherapy model. The aim of this study was to assess the
effectiveness of the dynamic-oriented BEP intervention on an adolescent client who experienced trauma.
Because past traumatic experiences triggered the client's anger, trust issues, and relationship problems, the
therapeutic process focused on the client's emotional, social, and spiritual development. Given that short-term
psychotherapy approaches have been shown to provide effective support for adolescents (Sklare, 2012) and that
the psychodynamic approach is effective in adolescents (Midgley et al., 2021), it is hypothesized that the BEP
process used in this study will be effective for adolescent clients.

This study aims to assess the effectiveness of dynamic-oriented Brief-Emergency Psychotherapy (BEP)
with an adolescent client who has experienced trauma. The research question is: How does dynamic-oriented
Brief-Emergency Psychotherapy (BEP) work when conducted with an adolescent who has undergone traumatic
experiences?

This study used a case study design, which is a qualitative research method. The subject is an adolescent
client involved in psychotherapy. A case study involves examining visual and auditory materials in detail over a
specific period (Creswell, 2013). Its goal is to analyze theoretical issues within the process and context. Cases
cannot be separated from their context, and how behaviors are influenced by this context is revealed. These
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studies often explore different, informal, and hidden issues, allowing the researcher to manage sensitive and
complex processes in a planned and opportunistic way (Hartley, 2004).

Brief dynamic psychotherapies for adolescents are effective when the therapeutic process is defined
with clear boundaries and a high level of cooperation (Fiorini et al., 2024). Dynamic brief psychotherapies,
which are addressed in three stages—initial, middle, and termination—differ significantly from the open-ended
and intensive structure of traditional psychoanalysis. The number of sessions and the length of the therapy are
flexible (Gatta et al., 2019). However, dynamic-oriented Brief-Emergency-Psychotherapy (BEP) typically
consists of around seven sessions. The first one or two sessions are the anamnesis phase, where in-depth
information about the client is collected. Then, the in-depth work phase begins. The sixth session serves as the
termination session, and a follow-up session is conducted one month after the therapy ends (Dogan, 2015;
Yildirim, 2020).

At the start of the study, consent forms were obtained from the participant and her guardian. Ethical
approval (12.03.2024) was granted by the Tokat Gaziosmanpasa University Social and Human Sciences
Research Ethics Committee. All research procedures involving human participants adhere to the ethical
standards of the 1964 Helsinki Declaration. Additionally, the author did not receive any financial support during
the research and publication of this article.

In this study, the effectiveness of a developmentally oriented BEP lasting eight sessions, two of which
were anamnesis sessions, was examined with an adolescent who experienced traumatic events. It was found that
the client, who was thoroughly assessed regarding the therapeutic process, made significant progress in terms of
better coping skills, developing healthy relationships, and managing her emotions by the end of the treatment.
When reviewing the relevant literature, the functionality of different theories and approaches in treating
psychopathological conditions caused by trauma was explored. It is noted that the EMDR (Eye Movement
Desensitization and Reprocessing) psychotherapy method is effective for children and adolescents who have
experienced traumatic events (Merdan-Yildiz et al., 2021). Similarly, the trauma-focused Cognitive Behavioral
Therapy (CBT) model is recognized as effective for children and adolescents with trauma histories (Karakaya,
2014). However, it is also stated that psychoeducation practices not tailored to the traumatic needs of the client
may be ineffective (Ozen, 2017). Based on this, it can be concluded that the content and structure of the
psychotherapy model play a crucial role when working with children and adolescents who have experienced
traumariented BEP lasting eight sessions, two of which were anamnesis sessions, was examined with an
adolescent who experienced traumatic events. It was found that the client, who was thoroughly assessed
regarding the therapeutic process, made significant progress in terms of better coping skills, developing healthy
relationships, and managing her emotions by the end of the treatment. When reviewing the relevant literature, the
functionality of different theories and approaches in treating psychopathological conditions caused by trauma
was explored. It is noted that the EMDR (Eye Movement Desensitization and Reprocessing) psychotherapy
method is effective for children and adolescents who have experienced traumatic events (Merdan-Yildiz et al.,
2021). Similarly, the trauma-focused Cognitive Behavioral Therapy (CBT) model is recognized as effective for
children and adolescents with trauma histories (Karakaya, 2014). However, it is also stated that psychoeducation
practices not tailored to the traumatic needs of the client may be ineffective (Ozen, 2017). Based on this, it can
be concluded that the content and structure of the psychotherapy model play a crucial role when working with
children and adolescents who have experienced trauma.
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Giris

Ergenlik terimi ilk olarak on besinci yiizyilda kullanilmistir. Ancak bu kullanimdan 1500 y1l
sonra Aristoteles ve Platon yasam donemlerine iliskin modeller ortaya koymustur. Ozellikle
Aristoteles yasam donemi modeline genglik evresini eklemis ve yetiskinlikten onceki ti¢ yilin dahil
oldugu yedi yillik bir siirecten bahsetmistir (Lerner ve Steinberg, 2004, s. 3). Ergenlik donemi meslek
se¢imi, roller ve kimlik gelisimi gibi degisimlerin yasandig kritik ve zorlu bir dénemdir. Kiiresellesen
diinyada ergenlerin psikolojik ve sosyal gereksinimleri de ¢esitlenmektedir. Bu déonemde destek ve
olumlu rol model algilayamayan ergenler saglikli kimlik gelisim siirecine sahip olamayabilir. Bunun
yaninda depresyon, siddet, intihar, madde bagimlilig1 ve ergen hamileligine de rastlanabilmektedir
(Karairmak vd., 2016). Ergenler i¢in ruhsal sorunlar tekrarlayabilir. Ergenlere yonelik ruhsal
miidahaleler ise onlarin yetiskinlik donemine ve mutlu bir gelecek yasamina sahip olmalarina destek
olabilir. Bu danisanlara hangi terapotik yaklasimlarin faydali oldugunu belirlemek icin ise ¢esitli
arastirmalara ihtiya¢ bulunmaktadir (Ulberg vd., 2012).

Ergenlik donemini biitiinciil ve ayrintili bigimde ele alan kuramlardan biri de Erikson’un
Psikososyal Gelisim Kurami’dir. Erikson’un c¢aligmalarinin {izerinden belli bir zaman gegmesine
ragmen ergen psikososyal gelisimine iligskin teorileri hala dnemli ve gecerlidir (Benson ve Bundick,
2015). Bu kurama gére her yasam doneminin spesifik bir kriz siireci bulunmaktadir. Ornegin yasamin
baglarinda temel giiven duygusu ve 6zerklik duygusuna ait krizlerin ortaya ¢ikmasi ve saglikli olarak
¢oziilmesi beklenir. Bunun sonucunda biiyiime ve farkindalik gelisir. Kriz aslinda bir felaket tehdidi
degil, yiiksek potansiyel i¢in kritik bir siireci ifade etmektedir. Tiim bu krizler gibi kimlik krizi de
aslinda ergenligin psikososyal gelisiminin bir pargasi olarak kabul edilmektedir (Erikson, 1968).

Ergenlik doneminde meydana gelen psikopatolojik problemler sasirtict degildir. Bunun sebebi
biiyiime ve gelismenin yogun oldugu ergenlik dénemindeki ani duygusal degisimlerdir. I¢sel
karmagalar, ruh halindeki hizli degisimler, depresif duygular ve hatta intihar girisimleri
yasanabilmektedir. Ulusal ruh sagligi hizmetleri kapsaminda ergenler igin kisa siireli dinamik
miidahaleler oldukga kritik bir 6neme sahiptir (Christogiorgos vd., 2011). Psikodinamik teorisyenler
gelisimsel zorluklar iceren ergenler i¢in psikoterapi araciligiyla biiyiime, gelisim ve degisim i¢in bir
yontem ortaya koymuslardir. Bu terapdtik miidahale, semptomlar1 azaltmayi degil psikolojik
kapasiteyi ve kaynaklar gliclendirmeyi amaglar. Dinamik psikoterapinin amaci ergenlerin tatmin edici
iligkilere sahip olmasini, yeteneklerini etkin sekilde kullanmasini, saglikli bir benlik duygusuna sahip
olmasini ve yasamin zorluklariyla miicadele etmesini saglamaktir (Atzil-Slonim, 2019).

Dinamik psikoterapilerde danigan ile terapist arasindaki terapdotik iliski oldukc¢a dnemlidir. Bu
terapotik iliski siirecin basindan itibaren islemeye baglar. Danigan ile terapist arasindaki etkilesimin ve
terapistin empatik becerisinin yetersiz kalmasi danisanin kendisini yardim gérmemis, tatmin olmamis
olarak algilamasina ve hayal kirikligina ugrayarak siireci planlanandan erken birakmasina neden
olabilir. “Dropout” yani danisanin diismesi olarak kavramsallastirilan bu siirece kisa siireli dinamik
psikoterapide biiylik 6nem verilir (Fredum vd., 2021). Bu durum terapétik siirecin basarisizlikla
sonuclanmasi anlamina gelmektedir. Bununla birlikte kisa siireli dinamik psikoterapiler c¢esitli
Ozelliklere sahip danisanlar ic¢in oldukea etkili oldugu ifade edilmektedir (Abbass vd., 2012). Hatta
psikotrik ila¢ kullanan danisanlarin bile ruhsal hastaliklariyla miicadelede kisa siireli yogun dinamik
psikoterapiler etkin sonuglar ortaya koymaktadir (Caldiroli vd., 2020). Ayrica bu psikoterapi
yaklagiminin ergenlerde klinik semptomlari azaltmada basarili oldugunu ortaya koyan arastirmalar da
bulunmaktadir (Abbasi ve Manavipour, 2023).

Gelisimsel krizler igerisinde ailevi sorunlarin yogun olarak yasandig1 (Yildirim vd., 2015) ve
bu dezavantajli ergenlerin risk altinda olduklar1 (Bektas ve Ozkocak, 2018) gériildiigiinden bu
calisgmanin yiriitiilmesi 6nemli goriilmektedir. Ebeveyn bosanmasinin ise travmatik etkilere neden
olabilecegi vurgulanmaktadir (Romadhon ve Sanyata, 2019; Sikel ve Harmanci, 2022). Ergenlerin
psikososyal ve gelisimsel sorunlariyla ¢aligsmak icin gelistirilen ergen kisa siireli dinamik psikoterapi
savunmasiz ve karmasik durumdaki ergenler i¢in temel bir miidahale yontemidir (Briggs vd., 2015).
Ayrica dinamik yonelimli Kisa-Acil-Psikoterapinin (Brief Emergency Psychotherapy [BEP])
travmatik yasantilar deneyimleyen ergenlerin sorunlarinin ¢éziimiine yonelik etkili olabilecegi kabul
edilmektedir (Citil, 2016; Kaya ve Yildirim, 2021). Psikanalize dayali olan BEP ego psikolojisi, nesne
iliskileri, genel sistemler ve dgrenme teorilerinden faydalanarak olusturulmustur (Bellak ve Siegel,
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1983). Bu kuram yasamin ilk yillarinda olusan uyumsuz iligski Oriintiilerini vurgulayan bir terapotik
siireg tasarlar ve iliski ve duygular {lizerinde ¢alismay1 igerir (Levenson, 2018).

Kisa siireli dinamik psikoterapinin etkililiginin incelendigi arastirmalarin sayisi biligsel
davranig¢i terapi yaklasimlarina nazaran daha az sayidadir. Bu nedenle dinamik psikoterapiler halen
ilk tercih olarak degil alternatif tercih olarak degerlendirilmektedir. Buradan hareketle kisa siireli
dinamik psikoterapilerin ¢ocuk ve ergenlerde etkililiginin incelendigi arastirmalara gereksinim
bulunmaktadir (Mensi vd., 2021). Ayrica bu konuda yiiriitiilen ampirik, vaka incelemesi ve derleme
gibi ¢alismalarin sayica sinirli oldugu goriilmektedir. Bu baglamda mevcut arastirmanin psikoterapi
modeli baglaminda 6zgiin bir yonii bulundugu ifade edilebilir. Buradan hareketle mevcut arastirmada
dinamik yonelimli BEP miidahalesinin travmatik deneyimleri bulunan ergenlik donemindeki bir
danisan iizerindeki etkililiginin test edilmesi amaglanmistir. Gegmis travmatik yasantilar danisanin
ofke, gliven ve iligki problemlerini tetikledigi i¢in terapdtik siire¢ danisanin duygusal, sosyal ve ruhsal
gelisimi {izerine odaklanmistir. Kisa siireli psikoterapi ekollerinin ergenlere etkin sekilde destek
sundugu (Sklare, 2012) ve psikodinamik yaklagimin ergenlerde etkili oldugu (Midgley vd., 2021)
goriildiigiinden mevcut arastirmada yiiriitilen BEP siirecinin ergen danisanda etkili olacag:
Ongoriilmiistiir.

1. Problem Ciimlesi

Bu aragtirmada travmatik deneyimleri bulunan ergenlik donemindeki bireyle yiiriitiilen
dinamik  yo6nelimli  Kisa-Acil-Psikoterapi  (BEP) uygulamasimin etkililiginin  incelenmesi
amaglanmigtir. Caligmada asagida sunulan arastirma sorusuna cevap aranmaktadir:

e Travmatik yasantilar deneyimleyen ergenlik donemindeki bir bireyle yiiriitiilen dinamik
yonelimli Kisa-Acil-Psikoterapi (BEP) uygulamasi nasil islemektedir?

2. Yontem

2.1. Arastirma Deseni

Nitel aragtirma yontemlerinden vaka inceleme (case study) deseni ile yiiriitilen bu
arastirmada, vakasi incelenen denek psikoterapi siirecindeki danisandir. Vaka inceleme, sinirli bir
vakanin belli bir zaman igerisinde gorsel ve isitsel materyaller ile ayrintih bicimde kesfedildigi bir
desendir (Creswell, 2013). Burada amag teorik konular siire¢ ve baglam i¢inde analiz etmektir.
Olgular baglamdan ayn sekilde degerlendirilemez ve davranislarin baglamdan nasil etkilendigi ortaya
konulur. Farkli, gayr1 resmi ve gizli konularin da incelendigi bu calismalarda arastirmaci planli ve
firsatg1 bir sekilde hassas ve karmasik siirecleri de ele alabilir (Hartley, 2004).

Tek bir vaka hakkinda veri toplamay1 igeren bu arastirmalar olgunun daha iyi incelenmesine
yardimci olur (Heale ve Twycross, 2018). Belirli bir vakay1 derinlemesine ele alan bu arastirmalar
mantikli bir arastirma stratejisi olarak kabul edilebilir (Tight, 2010). Vaka incelemelerinin teoriye
genelleme ve sonuglarin deneysel olarak genellenebilirligini degerlendirme agisindan nicel arastirma
yontemlerine gore iistlinliikleri bile bulunmaktadir (Tsang, 2014). Vaka inceleme arastirmalarinda elde
edilen bulgular sayilar ve istatistiki verilerden ziyade betimsel izlenimler araciligtyla aktarilir (Burger,
2008). Mevcut ¢alismada terapétik siirecin ve vakanin daha iyi anlasilmasi i¢in danisana ait ifadelere,
alintilamalara ve terapotik siiregteki danigan-terapist diyaloglarina yer verilmistir. Ayrica danisanin
ismi ve kisisel bilgileri gizlilik kapsaminda degistirilmistir.

2.2. Katillimci

Arastirmada danisana ait kisisel bilgiler etik nedenlerden &tiirii anonimlestirilmistir. Defne 15
yasindadir ve lise birinci siifta 6grenim gormektedir. Kardesi olmayan Defne evin tek ¢ocugudur.
Anne ve babasi heniiz 4 yasindayken bosanan Defne bu durumu “ben kendimi bildim bileli annem
babam ayri, birlikte aym evin icinde yasadiklarini bile hi¢ hatirlamiyorum” diye ifade etmektedir.
Yasadig1 problemlerin temel nedenini bu bosanma olarak goérdiigiinii belirten Defne annesi ve
anneannesiyle birlikte yasamakta ve babasiyla nadiren goriismektedir. Bu goriisme normal zamanlarda
telefonla, bayram ve mezuniyet gibi dnemli giinlerde ise yiiz ylize olmaktadir. Defne kendisini “sessiz,
ofkeli, uyumsuz ancak yasina gére agwrr olgun” olarak tanimlamaktadir. Annesini yap1 ve mizag olarak
kendisine ¢ok benzeten Defne annesinin de duygularini yogun ve ani yasadigini dile getirmistir. Defne
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ayrica annesi ve anneannesiyle inigli ¢ikigli bir iliskiye sahip oldugunu belirtmistir. Babasini
“anlayigsiz, nezaketsiz ve sevgisiz biri” olarak tanimlayan Defne’nin babasina yonelik yogun bir
Ofkeye sahip oldugu gorilmiistir. Defne psikolojik destek alma nedenini “yasadigi duygusal
zorluklarin iistesinden gelememe ve anne babasuun bosanma siirecinden etkilenme” seklinde
aciklamaktadir. Defne hi¢ arkadasinin olmadigindan, yalniz kaldigindan, babasinin kendisini hig
araylp sormamasindan, goriistiikleri zaman ise siirekli telefonla ilgilenip kendisiyle nitelikli vakit
gegirmediginden yakinmistir. Daha 6nce psikolojik danisma hizmeti almadigini sdyleyen Defne ile
anamnez alma goriismesinin ardindan cikarilan formiilasyon neticesinde BEP siirecinin baglamasina
karar verilmistir.

2.3. Miidahale Programi

Ergenlere yonelik uygulanan kisa siireli dinamik psikoterapiler, terapotik siirecin net sinirlar
ile belirlenmesiyle ve yiiksek diizeyde isbirligi kurulmastyla etkili olur (Fiorini vd., 2024). Baslangic,
orta ve sonlandirma asamalar1 olmak {izere ii¢ boyutta ele aliman dinamik kisa siireli psikoterapiler
klasik psikanalizin agik uclu ve yogun yapisindan 6nemli 6l¢iide farklidir. Terapdtik siirece ait seans
sayist ve uzunlugu konusunda esneklik bulunmaktadir (Gatta vd., 2019). Bununla beraber dinamik
yonelimli Kisa-Acil-Psikoterapi (BEP) ortalama yedi oturumdan olusmaktadir. ilk bir veya iki oturum
danisana ait derinlemesine bilgi toplandig1 anamnez alma asamasidir. Ardindan derinlemesine ¢aligma
evresine dogru gecis yapilir. Altinci oturum sonlandirma oturumu iken siirecin bitiminin ardindan bir
ay sonra izleme oturumu yiriitilir (Dogan, 2015; Yildirim, 2020). Mevcut arastirmada yiiriitiilen
dinamik yoénelimli BEP siirecine iligkin seanslar Tablo 1’de 6zetlenerek sunulmustur:

Tablo 1.
Dinamik Yonelimli Kisa Acil Psikoterapi (BEP) Siireci
Seans Siireg
Anamnez (Iki oturum) Derinlemesine dykii alma
Birinci Seans Yapilandirma oturumu, hedeflerin belirlenmesi
Tkinci Seans Gegis/derinlemesine ¢alisma evresi
Ucglincii Seans Derinlemesine galisma evresi
Doérdiincii Seans Derinlemesine ¢alisma evresi
Besinci Seans Sonlandirma oturumu
Altinc1 Seans izleme oturumu

2.4. Uygulama Siireci

BEP’te ilk seans anamnez alma (6ykii alma) seklinde tasarlanmistir. Danigana iki oturumdan
olusan anamnez alma siireci ile devamindaki yedi oturum hakkinda bilgi verilmistir. Sonlandirma
asamast hakkinda danisan dinamik psikoterapinin bir 6zelligi olarak bilgilendirilmistir. Daniganin
gecmis yasantilari ayrintili bicimde incelenmis ve deneyimleri hakkinda veri toplanmustir. Ozellikle ilk
bakim verenler/6nemli digerleri (ebeveynler) hakkinda deneyimler iizerine konusulmustur. Danisanin
ego fonksiyon iglevlerinin niteligi iizerine ayrintili bi¢imde bilgi toplanmasi amaglanmigtir. Bunun
yani sira siperego temsilleri ilizerine konusulmustur. Psikoseksiiel gelisim donemleri agisindan
pregenital evre yasantilar1 {izerine sorular yoneltilmis ve 0Odipal kompleksi c¢ergevesinde
degerlendirmeler yapilmigtir. Ayrica danisanin direng gosterme ve transferans yasama durumuna
dikkat ¢ekilmistir.

Anamnez alma seansinin ardindan terapotik siirecin birinci oturumuna baglanmistir. Anamnez
oturumundan farkl sekilde bir siirece girilecegine dair yapilandirma yapilmistir. Ozetleme ve baglama
becerisinin siklikla kullanildigi bu oturumda danisanin yasantilar, duygular, diisiinceler, iliskiler
arasinda iliski kurabilme becerisinin olugmasina yonelik temellerin atilmasi amaglanmistir. Dinamik
psiktoerapinin isleyisi ve danisan-terapist rollerine iliskin bilgi vermek amaciyla “Banliyé Treni”
isimli metaforik Oykii anlatilmistir. Buradan hareketle danisanin terapétik siirece dair kisa ve uzun
vadeli hedefleri belirlenmistir. Siire¢ boyunca danisanin ambivalans duygularinin ve savunma
mekanizmalarinin ortaya ¢ikarilmast amaglanmistir. Ancak bunlarin giindeme getirilip tizerinde
calisilmasi derinlemesine ¢alisma oturumuna saklanmuistir.

Ikinci oturuma her seansta yapildig1 iizere 6zetleme ve baglama becerisi ile baglanmistir. Bu
seansta daniganin negatif transferans yasantilari ortaya ¢ikarilmaya calisilmistir. Bu oturumun en kritik
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miidahalelerinden biri kisileraras: iligki Oriintiisiinii/maladaptif dongiisiinii/iliski motifini belirlemek
amagclanmustir.

Uciincii seansin baslangicinda benzer sekilde onceki oturumda konusulanlar {izerine bir
Ozetleme yapilmistir. Ancak bu kez 6zetlemeyi danisana yaptirmak amacglanmis ve boylece danisana
kendi yasami iizerine sorumluluk alabilme becerisini olusturmak/desteklemek hedeflenmistir.
Danisanin kisilerarasi iliski Oriintiisiinii terapdtik siirece getirmesi amaglanmis ve bdylece danigma
stirecinin dis diinyanin mikrokozmozu olma 6zelliginin aktif hale getirilmesi hedeflenmistir. Gegmis
yasantilarin bugiin iizerindeki etkililigi iizerine bir farkindalik/iggdrii gelistirmek amaglanmustir.
“Simdi ve Burada”ya iliskin terapotik teknikler kullanilarak eski deneyimleri lizerinde ¢aligilmistir.

Dordiincii oturum iiglincli oturumun danisan tarafindan 6zetlenmesiyle baglamistir. Olast bir
ayrilik kaygisinin calisilmasi beklenen bu oturumda danigsana sonlandirma asamasinin yaklastig
hatirlatilmigtir. Danisanin ge¢mis yasantilarinin bugiinii ve gelecegi tiizerindeki ipotek koyma
potansiyeli ve kigileraras1 iligki Oriintlisii hakkinda i¢gdrii kazandirmaya ve giincel tutum ve
yaklagimlarin revize edilmesine yonelik destekleyici bir tutuma devam edilmistir.

Besinci oturumda danisandan yalnizca onceki seansin degil simdiye kadarki tiim terapotik
siirecin Ozetlenmesi ve degerlendirilmesi istenmistir. Terapist bu oturumda danisan ile iliskisini
profesyonellikten esitler iligkisine yaklastirmistir. Terapotik siirecin baglangicinda ortaya konulan
hedeflerin ne diizeyde tamamlandigi iizerine konusulmustur. Daniganin sahip oldugu egonun
islevselligi desteklenmeye, benlik degerini giiclendirmeye ve sorun ¢dzme islevlerini aktiflestirmeye
devam edilmistir. Terminasyon siirecine yonelik danisanin hazir olma diizeyine hakkinda konusulmus
ve bir ay sonraki izleme oturumunda goriismek iizere siire¢ sonlandirilmaistir.

Izleme oturumu seklinde isimlendirilen altinci seansta tiim siire¢ boyunca edinilen terapdtik
kazanimlarin niteliginin degerlendirilmesi amaglanmistir. Ardindan gecen bir aylik siirecin nelerden
olustuguna dair sorular sorulmustur. Danisanin tiim kazanimlari pozitif bicimde desteklenerek sahip
oldugu potansiyel giicii ve sosyal destek kaynaklari vurgulanmistir. Motive edilen danisan ile
toplamda sekiz oturum siiren terapétik siire¢ pozitif duygular ile sonlandirilmistir.

Mevcut aragtirmada bir lisede 6grenim goren travmatik deneyimleri olan bir ergen ile terapotik
siireg yiiriitiilmiistiir. Sene baginda okulun risk haritast olusturulmustur. Bu risk haritasinda
aragtirmaya dahil edilen 6grencinin ebeveynlerinin bosandigi ve geg¢misten bugiine aile ortaminda
krizlerin yasandig1 belirlenmistir. Ogrenci okul psikolojik damsmany/arastirmacy/uygulayici tarafindan
cagrilmis ve goriismek icin goniillii olup olmadigr sorulmustur. Ogrenci goriisme, terapotik siire¢ ve
arastirma icin bilgilendirildikten sonra goniillii sekilde siirece dahil olmustur. Hem 6grenciden hem de
yasal varisinden goniillii onam formu almmustir. Ogrenciye arastirmanin ve terapétik siirecin igerigine
dair bilgi verilmistir. Arastirmanin ve psikolojik destek siirecinin tamamen gonilliiliige dayali oldugu,
Ogrenciye dair her tiirlii bilginin gizli tutulacagi ve siirecin bilimsel bir arastirma amaciyla
kullanilacagina yonelik bilgilendirmeler yapilmistir. Ayrica terapist ayni zamanda arastirmaci
olduguna iliskin danmisan1 bilgilendirmistir. Bu baglamda danisanin 6zerkligini korumak ve
Ozgirliigiine sayg1 gostermek amaglanmigtir. Ardindan dgrencinin onayi ile birlikte Her biri yaklagik
40 dakika siiren toplam 8 seans, okul ortaminda bire bir gériismeler seklinde yiiriitilmiistiir.

2.5. Miidahale Oncesi Degerlendirme (Dinamik Formiilasyon)

Danisanin yakinmalari, kisisel bilgileri, aile {iyeleri, anilari, riiyalari, gecmis yasantilart ve
benlik degerine iliskin ayrintili bilgi toplamak amaciyla iki oturumluk anamnez alma oturumu
yiiriitilmistiir. Elde edilen veriler dogrultusunda dinamik formiilasyon olusturulmus ve terapotik
siirecin haritas1 belirlenmistir. Danisan ana yakinmasini ebeveyn bosanmasinin olumsuz etkileri,
babasma yonelik yogun olumsuz duygular1 ve yasadigi duygusal zorluklar olarak ifade etmistir.
Arkadaginin olmadigini, yalmz hissettigini, annesi tarafindan kendisine yasma uygun olmayan
sorumluluklar verildigini de dile getirmistir. Bu sorumluluklarin ne oldugu soruldugunda kuzenlerine
ablalik yapmak ve onlarla ilgilenmek gorevinin oldugunu sdylemistir.

Babasinin kendisini neredeyse hi¢ arayip sormadigini, nadir olan yiiz yilize goriismelerinde ise
ihtiyact olan ilgi, sevgi ve sefkati gostermedigini ifade etmistir. Annesi ve anneannesiyle yasadigi ve
onlarla da ¢ok nitelikli iligkilere sahip olmadig1 anlagilmistir. Anne babasinin bosanma siirecinden ¢ok
etkilendigini ve evin iginde yillardir ayn1 konularin konusuldugunu sdylemistir. Kiigtikliigiinden beri
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evde hep bu bosanmadan kaynakli bir kargasaya maruz kaldigimi ve huzursuz bir aile ortamina sahip
oldugunu ifade etmistir.

Danigan ebeveynlerinin kendisinden siirekli olgun davranmasimi beklediklerini ve hata yapma
likkstinlin olmadigini dile getirmistir. Buradan hareketle damisanin potansiyel kati siiperegoya sahip
olabilecegi diisiiniilmiistiir. Babasina yonelik duydugu yogun 6fke duygusu ise Freud’un Psikoseksuel
Kuramindaki 6dipal kompleksi ¢ercevesinde degerlendirilmistir. Nitekim Freud 6dipal kompleksinin
3-6 yas arasindaki Fallik donemde yasandigini dile getirmektedir. Daniganin ise anne babasi heniiz 4
yasindayken bosanmistir. Bu donemde babasindan ayrilan ve annesi ile yasamaya baglayan danisan
babasinin eksikligini hissetmis olabilir. Bu goriise uygun ve tutarli ifadeleri bulunan danisan
babasindan her bahsedisinde kekelemekte, sesi titremekte ve katarsis yasamaktadir.

Ge¢miste unutmadig anlarin da babasiyla ve anne babasinin bosanmastyla ilgili olmas: dikkat
cekmistir. [lkokuldayken cok yakin bir arkadasinin anne babasi bosandigi icin kendisine iyi gozle
bakilmadigini sdylemesini hi¢ unutamamustir.

2.6. Etik Onay ve Onam

Aragtirmanin baglangicinda katilimcidan ve velisinden onam formlari alinmistir. Tokat
Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler Arastirmalari Etik Kurulu’ndan etik izin
(12.03.2024) alinmustir. Insan katilimcilar1 igeren arastirmalarda bulunan tiim prosediirler 1964
Helsinki Bildirgesinin etik standartlarina uygundur. Ayrica yazar bu makalenin aragtirma ve
yayinlanma siirecinde higbir finansal destek almamistir.

2.7. Gecerlik ve Giivenirlik

Nitel aragtirmalarda aragtirmacinin 6nyargisi ve standart 6lgme aracindan elde edilen verilerin
bulunmamasi nedeniyle gecerlik ve giivenirlik ¢aligmalarinin 6nemi daha fazla ortaya ¢ikmaktadir. Bu
dogrultuda vaka caligmasi stratejisiyle yiiriitiillen bu aragtirmada gegerlik ve giivenirlik tedbirleri
alinmistir. Oncelikle arastirmaci/uygulayici tarafindan arastirmanin temelini olusturan kavramlara
iligkin bir alan yazini taramasi yapilmistir. Ergenlik donemine, gelisimsel sorunlara/krizlere, travmatik
deneyimlere ve kisa siireli dinamik psikoterapiye dair tarama g¢alismas1 yapilmistir. Verilere kanit
olarak birden fazla kaynak kullanilmis ve danisanin sézel ifadeleri, duygu ifade bigimleri ve
davranislart nitel veri olarak toplanip sunulmustur. Bunun yaninda arastirmaci katilimciya iliskin
almtilamalara yer vermistir. Terapotik siirece ve seans igeriklerine dair ayrintili bilgiler sunulmustur.
Ayrica uygulayic1 terapotik siireg boyunca meslektaglarindan konsiiltasyon, daha deneyimli
uzmanlardan ise siipervizyon destegi alarak danisana yiiksek diizeyde katki sunmayi amaglamistir.
Terapotik siirecte danisanin ifadeleri igerik ve duygu yansitmalari ve somutlastirma becerileri ile
dolayli olarak teyit edilmis ve verilerin daha giivenilir sekilde toplanmasi saglanmistir. Elde edilen
tiim bu veriler raporlagtirilirken tutarli, gii¢lii ve ikna edici bir dil kullanilmistir. Tiim bunlar mevcut
aragtirmanin gecerlik ve giivenirlik tedbirlerini almaya yoneliktir (Creswell, 2013; Yin, 2018).

3. Bulgular

3.1. Birinci Oturum

Terapist birinci oturumun basinda terapétik siirece dair bir yapilandirma yapmistir. Bundan
sonraki siirecin onceki iki oturumdan farkli olacagimi hatirlatmistir. Anamnez alma oturumlarina
iligkin genel bir Gzetleme yapmis ve baglama becerisini kullanmistir. Bu becerinin amaci BEP
uygulamasinin temel amaciyla ortiismektedir. Oturumlar, anlatilanlar ve yasantilar arasinda kurulan
baglant1 bireyin ruhsal durumunun ge¢mis-simdi-gelecek diizleminde degerlendirilmesi gerektigi
mesajin1 tagimaktadir. Terapist hem terapdtik siireci somutlagtirmak hem de transferansi pozitif yone
¢ekmek amaciyla BEP’in islevsel metaforlarindan Banliyé Treni metaforunu kullanmugtir.

T: Merhaba Defne hos geldin.
D: Hos bulduk hocam.

T: Gegtigimiz iki hafta sana seni tanimaya yonelik ¢esitli sorular sordum. Ama bundan sonraki
siire¢ daha farkli olacak. Seninle bir yolculuga ¢ikacagiz. Siireci anlatmak i¢in sana bir oykii
anlatmak istiyorum. Ne dersin?
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D: Tabi hocam dinliyorum.

T: “Geng bir yolcu bir banliy6 trenine biner. Trende oturdugu koltugun yaninda yash bir adam
oturur. Geng yolcu yash adamin kér oldugunu fark eder. Geng yolcu bu trene ilk kez biner,
ancak yasli adam bu yolculugu siirekli yapmaktadir. Ikisi tanistiktan sonra yash ve kor adam
geng yolcuya tren yolculugunun ortalama 40 dakika siirecegini sdyler. Bu yolculuk esnasinda
keyifli vakit gecirmek i¢in bir oyun oynama teklifinde bulunur. Geng yolcu bu teklifi kabul
eder. Yasl adam gozlerinin gérmedigini sOyler. Yolculuk esnasinda disarida gordiigii her seyi
kendisine sdylemesini gen¢ yolcudan rica eder. Boylece yaslhi adam disarida baska nelerin
oldugunu sdyleyecegini taahhiit eder. Gen¢ yolcu sasirir ama baglamak i¢in heyecanlanir.
Yolculuk baglar. Geng yolcu disarida gordiigi her seyi yash adama anlatmaya galigir. Yash
adam ise gencin gérmedigi seyleri ona sdylemeye baslar. Geng yolcu her seferinde oldukga
sasirir. leride bir tiinele girerler ve geng adam susar. Bir siire sessizlik olusur. Tren tiinelden
ciktiktan sonra gen¢ yolcu gordiiklerini anlatmaya, yashh adam ise gencin gdérmedikleri
sOylemeye devam eder. Belli bir zaman ilerledikten sonra geng yolcu yasli adama bir yeri
tanimlarken hata yaptigimi soyler. Yasli adam genc¢ yolcuya bir seyleri eksik sdyleyip
sOylemedigini sorar. Geng yolcu ise gordiiklerini sdylemeye devam eder ve eksik soyledigini
fark eder. Yash adam gencin kendisine her seyi eksiksiz soylemesi gerektigini ifade eder. Aksi
takdirde kendisinin de tam bilemeyecegini belirtir.”’Defne sence bu Oykiideki gen¢ yolcu
ikimizin arasinda kim olabilir?

D: Benim hocam. Yasli adam da sizsiniz.

T: Evet dogru. Peki, bu dykiiden nasil bir anlam g¢ikardin?

D: Ben size yasantimi anlatacagim, siz de bana gérmedigim noktalar1 gostereceksiniz.
T: Harika! Haydi, baslayalim Gyleyse.

Danisan hayatindaki zorluklarin yillar 6nce kendisi daha ilkokuldayken basladigin
sOylemistir. Babasinin annesiyle barisabilmek icin kendisine hediyeler aldigin1 ve kendisini
kullandigin1 anlatmigtir. Terapist duygularin1 yasamasi i¢in danisan1 ‘simdi ve burada’ya ¢ekmeye
caligmistir. Sesi titreyen ve 0fkelendigi her halinden belli olan danisan babasina yonelik yogun nefret
ve 6fke duygusu yasadigini dile getirmistir. Bunun yaninda babasina duydugu 6zlemi de ifade eden
danisanin yogun ambivalans duygular tasidig1 anlagilmistir.

D: Keske ben de arkadaslarim gibi babamla beraber biiyiliseydim. O zaman her sey daha iyi
olurdu.

T: Defne, baban yaninda olmadan bu yasa gelmek senin i¢in gercekten zor olmali.

Danigan yasantilarint agmaya istekli olsa da olgun ve giiglii durmaya yonelik yogun g¢aba sarf
ettigi dikkat ¢ekmistir. Her ne kadar katarsis yasasa da giiclii oldugunu ve kimsenin kendisini
lizemeyecegini vurgulamasi bir savunma mekanizmasi olarak degerlendirilmistir. Terapist danisana bu
tutumunu gostermek i¢in olduke¢a giiclii ve olgun biri oldugunu, zorluklarin onu daha saglam hale
getirdigini ancak aglamanin, tiziilmenin ve kirilmanin gii¢siizliik anlamina gelmedigini dile getirmistir.
Terapist danisani derinlemesine ¢aligma evresine ¢ekmek igin belli bir altyap1 hazirlamaya baglamis ve
ilerleyen oturumlarda yorumlama ve yiizlestirme teknigi ile i¢gorii ve farkindaligini gelistirmeyi
amaglamistir.

3.2. Ikinci Oturum

Ikinci oturuma baslarken terapist danisan1 &nceki oturumu Ozetlemesi icin tesvik etmistir.
Danisan yogun olarak babasindan ve anne babasinin bosanmasindan konustuklarini anlatmigtir. Ayrica
anamnez alma oturumunda konustuklar ilkokul arkadasinin kendisi hakkinda soylediklerini bir kez
daha hatirlatmistir.

T: flkokuldayken arkadasinin sana unutamadigin bu ciimleyi sdylemesi seni ¢ok etkilemis gibi
goriinliyor. Simdi bir kez daha dile getirdin.

D: Evet cok.
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T: Su anda da hi¢ arkadasinin olmadigini sdyliiyorsun. Bu duruma gegmiste yasadigin o an
neden olmus olabilir mi?

D: Belki de, olabilir.

Daniganin terapiste yonelik negatif transferans yasadigi fark edilmistir. Danigan anne ve
babasinin yaninda terapiste de elestirici ve yargilayict bir tutum sergilemeye baslamistir. Bazi
yanitlarinda direng gostermekte ve terapiste yonelik 6fke duygusu yansitmaya baglamistir. Hatta
terapistin sordugu bir sorudan sonra asagidaki yanit1 vermistir:

D: Bu soruya benzer bir soru daha 6nce de sordunuz hocam, tekrar tekrar ayni seyi sormadaki
amaciniz ne?

Bu durumu fark eden terapist ise damisan1 destekleyerek, onu terapétik siirece basladigi igin
overek ve ona giivendigini dile getirerek transferansi pozitif tutmaya cabalamistir. Bunun yaninda
yorumlama becerisini kullanarak danisanin iliski oriintiisti hakkinda i¢gdrii kazanmasini amaglamustir.
Terapist danisanin kisileraras iligki oriintiisii {izerine ¢aligmaya baslamistir. insanlarin ve kendisinin
hata yapabilecegini ve hata yapmanin ¢ok normal oldugunu ifade etmistir. Bu esnek olmayan tavrinin
nedeni olarak ¢ocuklugundan beri bir gii¢, kuvvet kaynagi olarak goriilen babasinin yaninda olmamasi
ve c¢ocuklugunda bu bosanma nedeniyle maruz kaldig1 zorluklar olabilecegine yonelik yorumlama
yapmistir. Buradan hareketle ailesiyle, arkadaslariyla ve kendisiyle olan iliskisinde daha esnek ve
sakin bir iletisim kurmasi yoniinde terapotik siire¢ araciligiyla farkindalik ve diizeltici duygusal
deneyim kazanmasi amaglanmistir.

3.3. Uciincii Oturum

Terapist damigandan Onceki oturumu Ozetlemesini rica etmistir. Danisan ailesiyle,
arkadaslartyla ve terapistle olan iliskisi iizerine konustuklarina yonelik bir 6zetleme yapmistir. Ancak
danisanin sert mizaci ve elestirel tutumunun halen devam ettigi dikkat gekmistir.

T: Istersen camu kapatabilirim Defne.
D: Madem kapatacaktiniz neden agtiniz ki?

Bu cevap iizerine calismaya karar veren terapist damisanin bu tutumunu diger sosyal
iligkilerdeki tutumlariyla karsilastirmistir. Gegen oturumda oldugu gibi iligki oriintiileri hakkinda
danisana farkindalik kazandirmak hedeflenmistir.

D: Evet sanirim hep boyleyim.

T: Insan iliskilerinde bu tutum seni digerlerinden koruyan bir kalkan gérevi mi goriiyor?
D: Sanirim evet.

T: Peki nasil?

D: Annemle babam ben 4 yasimdayken bosanmuslar. Ilkokula kadar hep sessiz sakin bir
cocuktum. Ama 3.sinifta bir volkan gibi patladim. Kuzenime saldirdim. Iste o andan itibaren
baya degistim. Hem fiziksel olarak da degistim. Saclarimi da kakiil yaptirmistim. Simf
arkadaslarim beni tantyamamisti.

T: Peki o donem baska neler oldu Defne?

D: Baska net bir sey olmadi. Hep icime ata ata birikmis ve o an patladi. Iyi ki patladi. Ondan
sonra ne kuzenlerim ne arkadaglarim canimi sikamadilar.

T: Gegmiste yasadiklarimiz bugiinii ve gelecegi etkileyebilir. Hatta bugiinii tamamen islevsiz
hale bile getirebilir. Ayni bankanin arabamiza ipotek koymasi gibi. Bu durumda araba bizim
olsa da banka onu kullanmamiza engel olur. Geg¢misteki bazi yasantilarm bugiinii mutlu
yasamamiza engel olmasi gibi. Anladigim kadariyla senin o dénem verdigin tepki yani bir
volkan gibi patlaman seni digsaridan gelebilecek tehlikelere karsi koruyan bir ¢elik yelek gorevi
gormiis. Insanlara sert bicimde davranarak sana zarar vermelerini engellemis oluyorsun.
Dogru mu anladim Defne? Yanlis anladiysam liitfen beni diizelt.

D: Evet sanirim dogru. Hocam bir sey sdyleyebilir miyim?
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T: Tabii ki.
D: Sanirim bunun nedeni babama olan gilivenimin bosa ¢ikmastydi. Biiyiiklere de o yiizden

glivenim yok. Ben o beni seviyor zannettim, benimle sik goriisecek sik arayacak zannettim
ama o bunlar1 yapmadi ve beni hayal kirikligina ugratti.

T: Ne zaman?
D: Iste kiiciikliigiimden beri.

T: Harika bir tespit yaptin. Bir bagka danisanla belki 10 oturumda ortaya ¢ikarabilecegimiz bir
durumu senin i¢gdriin ve zekan sayesinde birka¢ oturumda giin yiiziine ¢ikardik. Demek ki
iligkilerinde olan bu giivensizlik, bu 6nyargi veya bu sert tutum babana karsi kaybettigin
giivenden kaynaklaniyor. Iste bunu fark edip bunun iizerinden konusuyor olmamiz cok
kiymetli.

D: Evet hocam umarim bunu degistirebilirim.

Tam bu asamada terapist, danisanin babasiyla ilgili tamamlanmamis iglerin calisilmasi ve
bastirilmis duygularin yasanmasi i¢in ‘simdi ve burada’ olacak sekilde bos sandalye tekniginin
uygulanmasina karar vermistir. Danisanin karsisina bos bir sandalye konulmus ve orada babasinin
oturdugunu hayal etmesi istenmistir. Danisandan babasina sdylemek isteyip sdyleyemedigi climleleri
ve paylagmak isteyip paylasamadigi duygulari aktarmasi istenmistir. Danisan baslangigta zorlansa da
teknige katilm goOstermis ve katarsis yasayarak kendini agmayi basarmustir. Terapist bu teknigin
uygulanmasi sirasinda gosterdigi ozveri ve ¢aba icin danisani tebrik etmistir. Dinamik kuramin
goriigiine gore tamamlanmamis igler bireyin hayatini etkilemeye hem simdi hem gelecekte devam
etmektedir. Ayrica bu sayede danisanin yasamindaki zorluklarin zeigarnik etkisini hafifletmek de
amaglanmigtir. Bunun igin terapotik ortamdaki en islevsel yollardan biri danigsani ‘simdi ve burada’ya
¢ekerek diizeltici duygusal deneyimler araciligiyla yasantida bulunmasini saglamaktir.

T. Defne ben sana gore bir yabanciydim ve senden yas¢a biiyiiglim. Ama sen bana gelip
bircok 6zelinden bahsettin. Duygularini, yaganmisliklarini ve diisiincelerini anlattin. Demek ki
bana giivendin.

D: Ama hocam siz profesyonelsiniz. Herkese anlatmazdim tabii ki. Size gliveniyorum ¢iinkii.

T: O zaman sdyle diyebilir miyiz? Sen herkese baslangigta tamamen giivenmiyorsun ki bu da
gayet normal. Ama zamanla kime giivenip giivenemeyeceginin ayrimini yapacak onseziye ve
zekdya sahipsin. Bu kisi senden yasca biiyiikk de olsa, erkek de olsa ve daha 6nce hig
tanimadigin bir kisi de olsa. Yani ben.

D: Evet hocam haklisiniz.

T: Ilkokula gittigin donemlerde insanlardan ve sorunlardan kendini korumak igin gelistirdigin
bu strateji kimi zaman ige yaramis ama sana da zarar1 dokunmus gibi goriiniiyor. Fakat artik
benim karsimda ilkokula giden savunmasiz kiiciik bir kiz yok. Benim karsimda olaylari iyi
analiz edebilen, dogru-yanlis, fayda-zarar, giiven-glivenmemeyi iyi ayirt edebilen 15 yasinda
zeki bir Defne duruyor.

D: Hocam buradan ne ¢ikarmaliyim?

T: Tehlikenin ne oldugunu ve kendini tehlikelere karsi korumak icin volkan gibi patlamak
disinda neler yapilabilecegini diisiinebilirsin.

3.4. Dordiincii Oturum

Dordiincli oturum ii¢lincii oturumun danisan tarafindan 6zetlenmesiyle baglamistir. Terapist
Ozetlemeye ek olarak danigsanin Onceki oturumda kisilerarasi iligkiler konusundaki farkindaligini
belirtmis ve bunun o6nemli bir gelisme oldugunu vurgulamistir. Dordiinct oturum ile birlikte
sonlandirmaya yaklastiklar1 hatirlatilmistir. Boylece olasi bir ayrilik kaygisinin glindeme gelmesi ve
calisilmast amaglanmustir.

D: Hocam size bir seyden bahsetmek istiyorum.

T: Tabii liitfen.
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D: Kag senedir dogum giiniim hi¢ kutlanmiyor biliyor musunuz? Hediye almay1 gectim ama
kimsenin bana pasta aldigin1 bile hatirlamiyorum.

T: Peki kimlerden bekledin dogum giiniinii kutlamasim Defne?

D: Hocam annem, anneannem... Hmm Betiil ve Aysima’dan da (kuzenleri) beklerdim
acikcasi.

T: Peki bu saydigin isimler senin i¢in ne ifade ediyor?

D: Benim igin ¢ok degerliler, nemliler. Onlar1 seviyorum.

T: Peki sen onlar icin ne ifade ediyorsun sence?

D: Onlar da beni seviyordur herhalde.

T: Harika, peki seni bagka seven kimler var?

D: Teyzelerim, dayim ve babaannem de beni seviyordur.

T: Bu kadar ¢ok seveninin olmasina sevindim. Ama bu sayiya sasirmadim dogrusu.
D: Hocam, tesekkiir ederim.

T: Rica ederim.

D: Hocam siz ne kadar sakinsiniz ya. Sizi 6fkeliyken hayal bile edemiyorum.

T: Inan bana Defne 6fkelendigim zamanlar oluyor. Agladigim, iiziildiigiim, korktugum,
kaygilandigim, pisman oldugum. Senin gibi, herkes gibi, hepimiz gibi. Hayatta sadece olumlu
duygularin gerekli olmadigina inaniyorum. Okudugum kitaplar, yaptigim meslek bana bunu
Ogretti. Bazen sinirlenmek, iizilmek, hayal kirikligina ugramak, mutluluk ve nese kadar bizi
gelistirebilir.

Danisanin sosyal iliskilere bakis acisinin bir hayli degistigi ve terapist ile kurdugu iletisimde
daha sakin ve sagduyulu hareket ettigi fark edilmistir. Hem sevdigi kisileri sdylemesi hem de onlar
tarafindan sevildigini diisiinmesi dnemli kazanimlar olarak goriilmiistiir.

3.5. Besinci Oturum

Terapist danisanla cikilan yolculugu, en basindan simdiye kadar gecen siireci genel olarak
Ozetlemistir. Ardindan danisandan da kendi sozleriyle 6zetlemesini istemistir. Terapist bu oturumda
danisan ile esitler iligkisine dayali bir siire¢ yliriitmiistiir. Danigan genel olarak kisilerarasi iligkilere,
annesi ve anneannesiyle olan iletisime ve babasina yonelik yogun duygularinin azalmasina iliskin bir
Ozetleme yapmustir. Kendisini siirecin basinda belirledigi hedeflere bir hayli yaklasmis olarak
gordiigiinii sOylemistir. Bunun yaninda smifindan birka¢ kisiyle iletisim kurmaya bagsladigini dile
getirmistir. Terapdtik siirecin en dnemli kazanimlarindan biri de danisanin diger kisilere, kendisine ve
olaylara yonelik daha esnek bir tutum sergilemeye baglamasidir. Gegmiste yasadigi travmalarin
sorumlusunun kendisi olmadigim1 ve artik bunlarla bas edebilecek iggdriiye, zekdya ve giice sahip
oldugunu belli bir diizeye kadar fark etmistir. Besinci oturumun bitimiyle birlikte terapotik siire¢ bir
ay sonra izleme gorligmesine kadar sonlandirilmistir.

3.6. Altinc1 Oturum

Besinci oturumun bitiminin ardindan izleme goériismesi ad1 verilen altinci oturum yapilmistir.
Bu oturumda asil amag terapdtik kazanimlarin niteligini incelemektir. Terapist ile danisan gecen yedi
oturumu Ozetlemis ve edinilen kazanimlar (sosyal beceriler, esneklik, duygu kontrolii) hakkinda
konugmuslardir. Terapist danigana bir ayin nasil gectigini sormustur. Danisan ise Ozetle sorunlariyla
daha iyi basa c¢iktigindan ve daha fazla arkadasinin oldugundan bahsetmistir. Ardindan danisan
gecirdigi gelisim, degisim ve doniisiim baglaminda pozitif ifadelerle desteklenmistir. Ayrica bundan
sonraki yasantisinda karsilasacagi giiclikklerin sahip oldugu kaynaklar araciligiyla ¢ozebilecegi
yOniinde cesaretlendirilmistir. Terapotik siire¢ pozitif duygularla sonlandirilmastir.
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Tartisma ve Sonu¢

Bu arastirmada travmatik yasantilar deneyimleyen ergenlik donemindeki birey ile iki oturumu
anamnez alma stireci olmak iizere toplamda sekiz oturum siiren dinamik yonelimli BEP uygulamasinin
etkililigi incelenmistir. Terapotik siirece iligkin derinlemesine inceleme yiiriitillen danisanin siireg
sonunda sorunlariyla daha giiclii bas etme, saglikli iliskiler gelistirme ve duygularini kontrol etme
acisindan kritik kazanimlar elde ettigi belirlenmistir. Ilgili alan yazim incelendiginde travmanin neden
oldugu psikopatolojik durumlarda gesitli kuram ve uygulamalarin iglevselligi incelenmistir. Travmatik
yasant1 gegiren ¢ocuk ve ergenlerde EMDR (Goz Hareketleriyle Duyarsizlastirma ve Yeniden Isleme-
Eye Movement Desensitization and Reprocessing) psikoterapi yonteminin etkili oldugu
belirtilmektedir (Merdan-Yildiz vd., 2021). Benzer sekilde travma odakli Bilissel Davranigg1 Terapi
(BDT) modelinin travmatik deneyime sahip cocuk ve ergenlerde etkili oldugu ifade edilmektedir
(Karakaya, 2014). Bununla beraber danisanin travmatik gereksinimlerine uyarlanmayan psikoegitim
uygulamalarmin ise basarisiz olabilecegi dile getirilmektedir (Ozen, 2017). Buradan hareketle
travmatik deneyimi bulunan ¢ocuk ve ergenlerle calisirken referans alinan/benimsenen psikoterapi
modelinin igerigi, yapisi ve uyarlanmasi baglaminda kritik bir role sahip oldugu sdylenebilir.

Mevcut calismadaki vaka/ergen heniiz dort yasindayken ayrilan anne babasinin bosanma
siirecinden onemli Olciide etkilendigini bildirmistir. Aile igindeki ¢atismalar ve ebeveyn bosanmasi
ergenler igin travmatik bir deneyim olarak kabul edilebilir (Yanar ve ilhan, 2022). Mevcut arastirmada
incelenen ergen danisan terapdtik siire¢ boyunca annesi ile iyi anlagamadigindan, babasina yonelik
biiyiik 6fke duydugundan ve kaliteli sosyal iligkilere sahip olamadigindan yakinmaktadir. Nitekim
ergenlerin gelisimleri lizerinde ebeveynlerinin 6zellikleri ve tutumlari oldukga etkilidir (Schofield vd.,
2012).

Gegmisten bugiine aile iginde siirekli catismalar yasadigini belirten daniganin ciddi duygusal,
sosyal ve ruhsal problemlere sahip oldugu anlasilmaktadir. Ayrica danisanin kisilerarasi iligkilerinde
Ofkesini kontrol edemedigi fark edilmektedir. Alan yazini incelendiginde ebeveyn bosanmasi
nedeniyle travmatik yasantilari bulunan ergenlerin kaygi, Ofke (Salahian vd., 2021), depresyon
(Hadzikapetanovi¢ vd., 2017), yalnizlik (Civitgi, 2009), intihar girisimi (Auersperga vd., 2019),
psikiyatrik bozukluk ve madde kullanimi (Tebeka vd., 2016) diizeylerinin diger ergenlerden daha
yliksek oldugu goriilmektedir. Danigsanin 6fke ve giivensizlige dayanan kisilerarasi iligki Oriintiisiiniin
terapotik ortamda terapiste karsi da yansidigr ve transferans yasandigi dikkat ¢ekmistir. Bunun sebebi
danisanin yasadig1 baba figiiriine iliskin yoksunluk olabilir. Hatta terapiste babasina duydugu 6tkeyi
yansitmasi da muhtemeldir. Ebeveyni bosanmis ¢cocuklarla ¢alisan Drakuli¢ (2014), bu ¢ocuklarin yeni
bir nesne iligkisine ihtiya¢ duydugu i¢in hayatindaki 6nemli yetiskinlere (6gretmeni gibi) yonelik
transferans gelistirebilecegini ifade etmistir. Bu durumu fark edip gdérmezden gelen yetiskin ise bu
cocuklart hayal kirikligina ugratmaktadir. Mevcut arastirmada terapistbu durumun farkina varip
negatif transferansi pozitife ¢evirmek igin belli tedbirler almistir. Bunun i¢in kosulsuz kabul ve
empatik becerileri kullanarak danisanin gii¢lii yanlarinive ego islevini desteklemeye gabalamustir.

Danisanin en biiylik problemlerinden biri babasina yonelik ambivalans duygular yasamasi
olarak dikkat ¢ekmistir. Babasina yonelik yogun 6tke duyan danisan ayni zamanda ona biiylik bir
0zlem hissetmektedir. Hendekci ve Gok-Ugur (2021) tarafindan yapilan arastirmada kiz ergenlerin
babalariyla iligkilerinde duyarlilik boyutu erkek ergenlerden daha yiiksek ¢ikmistir. Bu kiz ergenlerin
baz1 konularda babalariyla 6zel bir iliskiye sahip olabilecegini ortaya koymaktadir. Aynm1 zamanda
Psikanaliz kuraminda Freud kiz ¢ocuklarmin babalarina yonelik yogun bir ilgi duydugunu ifade
etmektedir (Freud, 1924, s. 419). Her ¢ocugun fallik donemde (3-6 yas) Oedipus kompleksi yasadigi
belirtilmektedir (Gegtan, 2002; Ozsahin, 2019). Bu baglamda danisanin travmatik deneyiminin tam
fallik doneme (dort yasinda) denk geldigi goriilmektedir. Babasindan bu donem ayrilmak zorunda
kalan daniganin ciddi potansiyel sorunlar yasamasi muhtemeldir. Terapist daniganin babasina yonelik
tamamlanmamis isleri, ambivalans duygulari, ifade edilmeyen diisiincelerini ¢alismak igin bos
sandalye teknigi uygulamaya karar vermistir. Bu sayede damisami ‘simdi ve burada’ya cekmeyi
amaclamigtir. Danigan bu teknik esnasinda babasina daha dnce paylagamadigi duygularini ifade etmis
ve onemli bir asama olan katarsis yaganmistir. Katarsis psikoterapide basli bagina bir amag¢ olmasa da
terapotik hedefe giden yolda 6nemli bir asama olarak degerlendirilir. Nitekim bos sandalye tekniginin
temel amaclarindan biri danigana ¢oziilememis duygularini ifade etme ve yasamindaki Onemli
digerlerine hitap edebilme firsat1 saglamasidir (Korkmaz, 2022). Derinlemesine ¢alisma oturumundan
itibaren terapist danigsanin kisilerarasi iligki Oriintiileri ve sorunlarinin temelinde yatan baba iligkisi
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konusunda farkindalik ve i¢gérii kazandirmak igin yorumlama, yiizlestirme ve diizeltici duygusal
deneyim tekniklerini uygulamistir. Terapist danisan ile kurdugu iliski sayesinde danisanin iliski
konusunda deneyimde bulunmasini saglamis ve terapétik siiregte bu iliski lizerinde galismigtir. Sonug
olarak damisanin sosyal becerilerinin gelistigi, direncinin azaldigi, terapiste yonelik negatif
transferansin sonlandigi, edindigi i¢goérti ve farkindalik neticesinde sorunlarinin temelinde bulunan
sebepleri daha net gormeye basladig1 ve bas etme becerisinin gelistigi goriilmiistiir.

Oneriler

Bu arastirmada BEP uygulamasinin travmatik yasantilar deneyimleyen ergenlik donemindeki
birey i¢in etkili oldugu sonucuna ulasilmistir. Buradan hareketle ruh sagligi uzmanlari gelisimsel kriz
ve travma gecmisi olan ergenlerin ruh sagligini iyilestirmek amaciyla BEP uygulamasi
gergeklestirebilir. Bu arastirmada travmatik deneyim aile catigsmasi ve ebeveyn bosanmasi kriterleri ile
tanimlanmigtir. Gelecek arastirmalarda farkli travmatik deneyimlere (dogal afet, kaza, istismar,
yakinin vefati vb.) sahip ¢ocuk ve ergenlerle vaka incelemesi veya ampirik desende arastirmalar
yiriitiilebilir. Bunun yaninda travma ge¢misi olan ergenlere yonelik sunulacak giincel terapotik
miidahalelerin (iliskisel-kiiltiirel kuram, duygu odakli terapi, farkindalik temelli bilissel terapi,
diyalektik davranigci terapi vb.) BEP ile karsilastirilmasina yonelik calismalar yapilabilir. Ayrica
mevcut calisma vaka incelemesi yontemiyle yiriitiilmiistiir. Gelecekteki aragtirmalarda benzer olgular
(travma, travmatik deneyim, ergenlik donemi vb.) farkli arastirma yontemleri (nitel/nicel/karma)
araciligryla ele aliip BEP’in etkililigi test edilebilir. Bununla birlikte mevcut ¢calismada derinlemesine
incelenen vaka ergenlik donemindeki bir bireydir. Ilgili arastirmacilar travmatik yasantis1 bulunan
farkli gelisimsel donemdeki birey/bireylere yonelik (cocukluk, geng yetiskinlik, yetiskinlik, yaglilik
vb.) BEP’in etkililigine iliskin vaka incelemesi ¢alismasi yiiriitebilirler.
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Ogretmenlerin Duygu Yénetimi Becerileri ile Mesleki Isbirligine Yonelik Tutumlar Arasmndaki liski

Oz

Bu aragtirmada, 6gretmenlerin duygu yonetimi becerileri ile mesleki igbirligine yonelik tutumlar
arasindaki iligkinin incelenmesi amaglanmistir. Arastirmanin 6rneklemini, Mugla ilinde gorev yapan, oransiz
kiime ornekleme teknigi kullanilarak belirlenmis 487 devlet ve 6zel ilkokul, ortaokul ve lise Ogretmeni
olugturmustur. Arastirma, iliskisel tarama modelinde desenlenmistir. Arastirmanin verileri “Rotterdam Duygusal
Zeka Olgegi” ve “Ogretmenler Arasinda Mesleki Isbirligine Yonelik Tutum Olgegi” kullanilarak elde edilmistir.
Verilerinin analizinde, betimsel istatistikler, kargilastirma istatistikleri ve ¢oklu regresyon analizi kullanilmistir.
Aragtirmadan elde edilen sonuglara gore, 6gretmenlerin duygu yonetimi becerilerinin yiiksek diizeyde oldugu ve
cinsiyet, caligilan okul tiiri, egitim kademesi ve mezun olunan fakiilte tiirii degiskenlerine gére anlamli farkliliklar
bulundugu goriilmiistiir. Ogretmenlerin mesleki isbirligine yonelik tutumlar1 ise gok yiiksek diizeydedir ve
cinsiyet, egitim diizeyi ve c¢aligilan egitim kademesi degiskenlerine gére anlamli farkliliklar géstermistir. Ayrica,
Ogretmenlerin duygu yonetimi becerileri ile mesleki igbirligine yonelik tutumlar1 arasinda dogrusal ve pozitif
yonde bir iliski oldugu ve dgretmenlerin duygu yonetimi becerilerinin mesleki isbirligine yonelik tutumlarmin
anlamli bir yordayicisi oldugu goriilmiistiir.

Anahtar Kelimeler: Duygu yonetimi, isbirligi, mesleki igbirligi, 6gretmen, 6gretmen isbirligi.
Abstract

This study examined the relationship between teachers’ emotion management skills and their attitudes
towards professional collaboration. The sample consisted of 487 public and private primary, elementary, and high
school teachers working in Mugla, determined through a disproportionate cluster sampling technique. The research
was designed using a correlational survey model. Data for the study were obtained using the “Rotterdam Emotional
Intelligence Scale” and the “Attitude Scale for Professional Collaboration among Teachers.” Descriptive statistics,
comparison statistics, and multiple regression analysis were employed for data analysis. The study results indicated
that teachers possessed high levels of emotion management skills, with significant differences observed based on
gender, type of school, education level, and the type of faculty from which they graduated. Teachers’ attitudes
towards professional collaboration were also notably high and showed significant differences based on gender,
education level, and the level of school they worked in. Additionally, a linear and positive relationship was found
between teachers’ emotion management skills and their attitudes towards professional collaboration, with emotion
management skills being a significant predictor of attitudes towards professional collaboration.

Keywords: Emotion management, collaboration, professional collaboration, teacher, teacher
collaboration.
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Introduction

For schools to perform their functions effectively, it is essential for all stakeholders in education
to adopt a culture of continuous learning. One of the most important means of professional development
is peer collaboration. The attitudes of teachers implementing educational programs towards
collaboration can significantly impact quality within an organizational framework. Today, teacher
collaboration is regarded as an aspect of professionalism. In fact, the collaborative culture among
teachers was included as one of the indicators assessing the professionalism of teaching in the 2018
application of the Teaching and Learning International Survey (TALIS), conducted by the OECD with
the participation of many of its member countries (OECD, 2019). Schools where professional
collaboration occurs are environments in which teachers share collective responsibility for student
learning, work together to enhance their teaching, view individual and collective professional
development as a natural part of their work, and where mutual trust and respect permeate relationships
(Bolam et al., 2005; Brown et al., 2021). These schools create an environment where teachers can
coordinate with one another, take a holistic view of learning processes, and offer opportunities to benefit
from each other’s experience and knowledge (Hattie, 2015). It is undoubtedly important that schools
and the systems in which they operate foster a culture that promotes professional collaboration, as it
dramatically influences the establishment of such interactions among teachers. Furthermore,
maintaining a positive attitude towards collaboration and a willingness to collaborate is vital. In this
sense, the collaboration process, which encourages sharing, interaction, communication, and diversity
among teachers, can significantly enhance individuals’ emotional, personal, and social skills and
competencies (Bar-On et al., 2000). Therefore, considering that personal and interpersonal social skills
and emotional states may influence teachers’ perceptions of professional collaboration, this study’s main
problem is investigating the relationship between teachers’ emotion management skills and their
attitudes towards professional collaboration.

When examining the literature on professional collaboration, it is observed that almost all of
these studies emphasize the collective and voluntary effort of all stakeholders to achieve the shared goal
of the organization (Achinstein, 2002; Ainscow et al., 2006; Cerit, 2009; Connolly & James, 2006;
Fullan, 2002; Friend & Cook, 1993; Gajda & Koliba, 2007; Howland & Picciotto, 2003; Kelchtermans,
2006; Kolleck, 2019; Kubilay, 2020; Locke, 2014; Tschannen-Moran, 2001; Vangrieken et al., 2015;
Watson, 2005). Furthermore, these studies suggest that although this process has the potential to be
influenced by various variables and may be challenging, it can contribute to teachers’ professional
development, school effectiveness, and students’ educational and instructional success (DuFour, 2003,
2004; Goddard et al., 2007; Goddard et al., 2010; Smith & Scott, 1990). The notion that professional
collaboration can be a challenging process appears to stem from its interpersonal and communication-
oriented nature, making it plausible to assert that individuals’ empathetic communication and interaction
skills play a crucial role in the collaboration process. In turn, personal and interpersonal communication
skills are associated with emotion management skills. The literature on the professional collaboration
process and emotion management is examined in the following sections.

1. Professional Collaboration

Professional collaboration is recognized as the most effective method for the professional
development of teachers, which is a crucial factor in enhancing the quality of schools (Fullan, 2007).
Studies on this topic indicate that professional collaboration among teachers is typically related to
concepts such as interpersonal relationships, common purpose, joint decision-making, voluntariness, at
least two equal parties, and direct interaction (Friend & Cook, 1993), as well as systematicity, process
orientation, improvement of outcomes (DuFour, 2004), productivity, sharing, and analysis. It is also
associated with functions such as review, examination, scheduling, planning, and evaluation (Howland
& Picciotto, 2003), along with expression, examination, and inquiry (Tschannen-Moran, 1998).
Considering all this information, professional collaboration at the school level can be defined as (a)
voluntary interaction between at least two colleagues aimed at achieving a common goal, evaluating the
process, or improving outcomes by participating in the decision-making process, or (b) a voluntary
process of productivity and communication among teachers to perform functions such as exchanging
ideas, consulting, planning, scheduling, reviewing, evaluating, inquiring, and improving in order to
create effective teaching and learning environments. Various teacher collaboration structures have been
noted in the literature. However, this study focuses on key formations, including teacher groups and
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teacher working groups, teacher coaching, professional dialogue, collaborative inquiry, teacher
networks, and professional learning communities.

Teacher groups and teacher working groups. Teacher working groups are seen as support
groups and as a form of collaborative learning (Murray, 2010). These groups, which consist of three or
four teachers from the same grade level, subject area, or those sharing special interests or needs, are
established by school administrators and coordinated by group leaders. In an organizational context,
teacher groups serve as practical tools that promote learning and development among teachers
(Edmondson, 2003). Effective groups are expected to have shared goals, work in harmony, and foster
solidarity (Lyubovnikova et al., 2015). Teacher groups, believed to create a complementary and holistic
synergy between existing strengths and areas needing improvement, have positive effects on effective
collaboration processes (Lockton, 2019). To achieve this, all group members must move away from
individuality and isolation, taking steps towards team integration within a framework of social cohesion
and solidarity (Vangrieken et al., 2015).

Teacher coaching. This practice can be compared to the teacher mentorship system in Tiirkiye.
It is typically defined as a form of support in which experienced teachers provide instructional
demonstrations to those in need within real classroom settings (Breidenstein et al., 2012). This process
generally takes place between novice and experienced teachers.

Professional dialogue. Professional dialogue is considered a collaborative tool that provides
teachers with opportunities for verbal communication, allowing them to exchange ideas and share
insights about teaching and learning processes. It is anticipated that professional dialogue, which fosters
a productive interaction process among participants, can activate teachers’ abilities to reflect, reconsider,
and evaluate their practices in light of shared beneficial information (Robertson & Timperley, 2011).

Collaborative inquiry. Defined as a process in which teacher groups collaboratively investigate
issues perceived as problematic in teaching and learning, collaborative inquiry involves identifying a
problem, framing it, proposing possible solutions, presenting evidence, and ultimately determining
sustainable resolutions through evaluation (Langer & Colton, 2005; Weinbaum, 2004).

Teacher networks. The social network theory, originally developed to examine social and
psychological interactions among individuals, has been increasingly applied to school settings with
contributions from researchers over time. This approach, which examines individuals’ and groups’
communication and interactions within and between organizations through relational ties and structures
(Borgatti et al., 2013; Borgatti & Ofem, 2010; Carolan, 2014), consists of three fundamental elements:
actors, the individual characteristics of actors, and at least one relational connection between them
(Carolan, 2014). Since teachers engage in interactions within dyads or larger groups as participants in
collaborative school processes, they function within a social network. Therefore, it is reasonable to assert
that the principles of social network theory align with the concept of teacher collaboration, professional
learning communities, and how these structures operate. When teachers collaborate on instructional
practices, the resulting teacher collaboration network can serve as a bridge between the school’s social
actors, facilitating the exchange of knowledge, skills, strategies, social support, and problem-solving
approaches (Hite, 2003).

Professional learning communities. This structure is generally defined as groups of teachers
who collectively take responsibility for questioning how to improve their instructional practices and
exploring ways to achieve this (Hargreaves, 2019).

Teaching is a field of expertise where the empowering and developmental effects of
communication, experience sharing, peer solidarity, teamwork, and collaboration are effectively utilized
(Yilmaz & Celik, 2020). However, since educational activities can be carried out independently of
colleagues, it can be considered an isolated profession. The desired approach is for teaching to be
conducted in a school culture and climate that encourages collaboration, as a professional field always
open to learning and development. Such a culture would increase the interaction between administrators
and teachers, teachers and teachers, families and schools, and teachers and students (Tschannen-Moran,
1998), bringing about desirable outcomes for all stakeholders and removing teaching from being an
isolated profession (Kelchtermans, 2006).

When teachers collaborate and engage with one another, they not only break free from isolation
but can also concentrate more on their students’ academic and behavioral outcomes than they could
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alone (Goddard et al., 2007). Additionally, they can develop their teaching methods and techniques more
effectively, along with enhancing skill diversity, mastering the curriculum, fulfilling intermediary roles,
improving management skills, and boosting parent communication (Pounder, 1998). Although
collaboration in this form is regarded as a promising joint force to combat teacher isolation and address
deficiencies in school practices, very little is known about its prevalence, effectiveness, and awareness
levels in schools, the obstacles that might be faced during the process, and potential solutions
(Tschannen-Moran, 1998). This lack of knowledge about these factors presents an obstacle in itself for
collaborative practices.

Moreover, structural problems can hinder the development of this culture in schools. The
implementation of neoliberal economic policies has begun to alter the structure and, consequently, the
culture of educational organizations. The emphasis on individualism encouraged by neoliberalism, the
absence of collaborative features in performance evaluation criteria, and the job insecurity felt by
teachers create an environment in which teachers may view each other as competitors (Colak, 2021;
Parker, 2017). These conditions are believed to lead individualism to take precedence over collaboration,
heighten competition among school staff, and indirectly diminish the effectiveness of schools (Ball,
2016). Therefore, it seems unlikely that schools, which are open systems constantly exchanging energy
with all their subsystems and the larger system, can remain unaffected by these policies.

Another factor that can serve as a barrier to collaborative practices is the inadequacy of
educational administrators in management, along with the policies and approaches they adopt and
implement. In Tiirkiye, school administration is still not regarded as a professional field, and the criteria
for selecting administrators do not adequately encompass the theoretical and practical competencies
related to management. This results in individuals entering the profession without acquiring these
necessary competencies (Kaya & Hosgoriir, 2024). The inability of school administrators to foster a
school culture that supports teachers in working collaboratively can negatively impact the perspectives
and willingness of all school stakeholders towards collaboration. The leadership roles assumed by school
principals can also significantly influence the loyalty and collaborative attitudes of other administrators,
teachers, students, parents, and staff towards the school (Erdogan, 2014). Research indicates that in
schools governed by an especially oppressive and authoritarian approach, the lack of teacher
involvement in decision-making processes adversely affects their loyalty to the school and their work,
leading them to approach their assigned tasks with reluctance (Sarwar et al., 2022; Zheng et al., 2020).
This situation could cause even those teachers who are inclined to collaborate to show a tendency to
distance themselves from working with other teachers.

In Tirkiye, teachers in educational institutions currently participate in board and committee
meetings in which they are either actively involved or are natural, permanent members within the
framework of collaborative practices. When examining the Ministry of National Education’s Directive
on Educational Boards and Committees, it is noted that the Teachers’ Board meets at least three times
during an academic year, except in extraordinary circumstances: before the start of the school year, at
the beginning of the second term, and at the end of the school year. The Class/Branch Teachers’ Board
also meets at least three times during the academic year. The Class/Field Committees meet at least three
times in an academic year—before the school year begins, at the start of the second term, and at the end
of the school year—and at least two times in high schools, in November and April (Milli Egitim
Bakanligi [MEB], 2024). However, to achieve more realistic, high-quality, and qualitative results within
the organizational network, it is crucial for teachers to maintain a continuous attitude towards
professional collaboration, in addition to these and other board and committee activities. A positive
perspective can create a constructive force to address or effectively manage any problems they encounter
in educational environments. Nevertheless, despite teachers’ willingness, various obstacles may arise.
Moreover, the lack of sufficient time for collaboration can hinder teachers with heavy teaching schedules
from creating common time (Friend & Cook, 2009; Watson, 2005). Additionally, the absence of realistic
evaluations regarding the outcomes and effectiveness of collaborative efforts can create a dilemma about
whether to continue or discontinue, leading the process to drift into uncertainty (Smith & Scott, 1990).
Furthermore, it is necessary to assess the situation of teachers who are reluctant to collaborate. The
unwillingness of some teachers may arise from insufficient knowledge about collaboration; some may
fear communication issues and conflicts due to diversity, while others may be influenced by personality
traits or personal preferences.
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Effective communication, interaction, and the sharing of information and knowledge among
teachers are crucial for the overall success of the school. More specifically, they enhance teacher
performance, motivation, creativity, professional development, and foster a positive school climate and
conducive learning environments. These forms of engagement can be cultivated through strong personal
and interpersonal skills, as well as emotional awareness and management. The literature often links these
skills and competencies to the concept of emotional intelligence (Ordu & Cobanoglu, 2020). This
research focuses on teachers’ attitudes towards collaboration in relation to various personal, social, and
emotional competencies. It examines their ability to develop emotional awareness both in themselves
and in others, along with their personal and interpersonal communication and interaction skills, within
the context of the relationship between emotion management and professional collaboration.

2. Emotion Management

In studies related to individuals’ emotion management skills, the most frequently encountered
concept is emotional intelligence. This concept has facilitated the discussion of two distinct areas of
psychology, emotion and cognition (intelligence), under a single umbrella term (Nagar, 2016). Peter
Salovey and John Mayer (1990) introduced the term emotional intelligence to the literature. They
defined it as “a subset of social intelligence that involves the ability to monitor one’s own and others’
feelings and emotions, to discriminate among them, and to use this information to guide one’s thinking
and actions” (p. 189). In their later research, they further refined this definition, describing emotional
intelligence as “a set of abilities involving the perception of emotions, access to and generation of
feelings to facilitate thought, understanding emotions and emotional knowledge, and reflective
regulation of emotions to promote emotional and intellectual growth” (Mayer & Salovey, 1997, p. 5).
The popularization of the concept occurred with Goleman’s 1995 book, “Emotional Intelligence: Why
It Can Matter More Than 1Q?” (Tanriégen & Tiirker, 2019). Goleman (1998) suggested that emotional
intelligence is the ability to understand one’s and others’ emotions, motivate oneself, and manage
emotions effectively within oneself and in relationships. Bar-On (2006) defined the concept as (a) “a set
of non-cognitive abilities, competencies, and skills that influence one’s ability to cope with
environmental demands and pressures successfully,” and (b) “a cross-section of interrelated emotional
and social competencies, skills, and facilitators that determine how effectively we understand and
express ourselves, understand others and relate with them, and cope with daily demands” (p.14).

Although the concretization and increased recognition of the concept occurred in the 1990s, as
mentioned above, it is observed that scientists studied this structure for much of the 20" century, with
its historical roots extending back to the 19" century. It can be said that the works and research of
Edward Thorndike (1920), Edgar Doll (1935), David Wechsler (1943), and Howard Gardner (1983) had
significant impacts on the shaping of the concept. Thorndike (1920) conducted studies on social
intelligence, while Doll (1935) developed the first measurement tool for social intelligence in
adolescents. Wechsler (1943), in turn, included two subscales in a cognitive intelligence test to measure
social intelligence characteristics, later emphasizing non-cognitive factors and arguing that intelligence
models could not be completed without adequately defining these factors. Gardner (1983) proposed the
Multiple Intelligences Model, highlighting the distinction between cognitive and emotional skills. He
included in his model two personal domains, namely social intelligence and intrapersonal intelligence,
beyond the conventional verbal and mathematical skills (Gardner, 1983; Yesilyaprak, 2001).

When the literature on the subject is reviewed, it is observed that emotional intelligence
essentially measures an individual’s emotion management skills (Pefia-Sarrionandia et al., 2015).
Studies have shown that high levels of emotion management skills predict better psychological and
physical health (Martins et al., 2010; Schutte et al., 2007), are associated with better social and intimate
relationships (Lopes et al., 2004; Lopes et al., 2005), and play a significant role in outcomes related to
academic achievement and job performance (Ashkanasy & Daus, 2005; Hogan et al., 2010; Jaeger,
2003; Joseph & Newman, 2010; Marquez et al., 2006; Newman et al., 2010; O’Boyle et al., 2011; Rooy
et al., 2005; Rooy & Viswesvaran, 2004). In these studies, experts from psychology, human resources
management, organizational behavior, and other various fields have examined emotion management
skills, employing a range of terminology related to emotion management, including social intelligence,
personal-interpersonal intelligence, emotional intelligence, emotional literacy, and emotional-social
intelligence (Asrar-ul Hag et al., 2017; Nagar, 2016). In this research, emotion management skills are
considered as the set of emotional competencies that an individual employs in both personal and
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interpersonal communication and interaction processes, including (a) the ability to use the information
gained from being aware of one’s own and others’ emotions to establish healthy communication, (b) the
ability to regulate one’s own and others’ emotional states by coping with daily situations and problems,
and (c) the ability to manage an effective communication process with the social environment by using
efficient communication channels. Since the tool used for data collection in the study adopts a similar
approach in terms of its dimensions, the term ‘emotion management skills’ was preferred over
‘emotional intelligence’ in this study.

The assumption that forms the starting point of this study —that teachers’ emotion management
skills may be related to their attitudes towards professional collaboration —is concerned with the role
that personal and interpersonal social skills, such as communication, social relations, empathy,
teamwork, and conflict resolution, play in the collaborative interaction process. Effective emotion
management has the potential to impact overall teacher performance and instructional outcomes in
schools where successful integration of negotiation and collaboration is desired (Asrar-ul-Haq et al.,
2017; Cherniss, 2001; Cox & Cole, 2017; Luca & Tarricone, 2001; Rasiah et al., 2019). Emotion
management skills, which significantly affect teachers’ job performance, manifest themselves in
dimensions such as emotional self-awareness, self-confidence, achievement, developing others, and
conflict resolution (Asrar-ul-Hag et al., 2017). Positive and effective interpersonal relationships are
crucial factors that influence the productivity of group work. The emotional bond among group members
has a profound impact on the work produced and overall success (Luca & Tarricone, 2001).
Communities that deprioritize the importance of positive and professional interpersonal relationships
and achieving goals are observed to have lower levels of personal and professional standards compared
to groups that value and are aware of these factors (Johnson & Johnson, 1999, 2009). Considering that
teachers are expected to engage in professional learning and group-focused activities as part of
professional collaboration practices in schools, it is possible to emphasize the need for a positive
emotional climate in achieving common goals. In this context, this research, conducted to determine the
relationship between teachers” management skills and their attitudes towards professional collaboration,
may contribute to the discussion in the literature on the factors that facilitate or hinder collaboration
among teachers in terms of personal and interpersonal communication skills and competencies. In this
study, the following questions were sought within this general framework:

1- What is the level of teachers’ emotion management skills?

2- Do teachers’ emotion management skills significantly differ based on gender, school type, education
level, the school level at which they teach, the type of faculty from which they graduated, and
professional seniority?

3- What is the level of teachers’ attitudes towards professional collaboration?

4- Do teachers’ attitudes towards professional collaboration significantly differ based on gender, school
type, education level, the school level at which they teach, the type of faculty from which they graduated,
and professional seniority?

5- Are teachers’ emotion management skills a significant predictor of their attitudes towards
professional collaboration?

Methodology

1. Research Design

This study, conducted to determine the relationship between teachers’ emotion management
skills and their attitudes towards professional collaboration, was designed within a correlational survey
model. In research designed with a survey model, a sample is selected from the population in order to
describe opinions or characteristics related to the subject, and the data collection process is shaped by
the responses given to the questions directed to the sample (Biiyiikoztiirk et al., 2021).

2. Population and Sampling

The population of this study comprises 14,500 teachers working in public and private primary,
elementary, and high schools in Mugla during the 2023-2024 academic year (Mugla Il Milli Egitim
Midiirligii, 2023). An unproportional cluster sampling technique was used to determine the sample.
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The sample size was calculated as 374 participants for a 95% confidence level. Anticipating potential
issues with the return of the scales, it was decided to collect responses from 500 teachers. The analyses
were conducted using 487 data collection tools that were returned and determined usable. The
descriptive statistics related to the teachers who constitute the sample group of the study are presented
in Table 1.

Table 1.
Descriptive Statistics of the Teachers in the Sample Group

Variables n %

Gender

Female 310 63.7

Male 177 36.3

Marital Status

Married 384 78.9

Single 103 21.1

School Type

Public 418 85.8

Private 69 14.2

School Level

Primary School 96 19.7

Elementary School 182 37.4

High School 209 42.9

Branch

Primary School Teacher 90 18.5

Branch Teacher 366 75.2

Vocational High School Teacher 31 6.4

Graduation

Faculty of Education 348 715

Faculty of Sciience and Literature 106 21.8

Other 33 6.8

Level of Education

Bachelor’s Degree or Below 370 76.0

Postgraduate 117 24.0

Professional Seniority

1-10 years 153 31.4

11-20 years 194 39.8

21 years and above 140 28.8
Note. N = 487.

As seen in Table 1, among the teachers who participated in the study, 63.7% were female (n =
310) and 36.3% were male (n = 177). It was observed that 85.8% of the teachers worked in public
schools (n = 418) and 14.2% in private schools (n = 69); 42.9% worked at the high school level (n =
209), 37.4% at the elementary school level (n = 182), and 19.7% at the primary school level (n = 96).
Additionally, 71.5% were graduates of faculties of education (n = 348), 21.8% were graduates of
faculties of science and literature (n = 106), and 6.8% were graduates of other faculties (n = 33). While
76.0% had a bachelor’s degree or lower levels of education (n =370), 24.0% had postgraduate education
(n=117), 39.8% had 11 to 20 years of professional experience (n = 194), 31.4% had 1 to 10 years (n =
153), and 28.8% had 21 years or more (n = 140).
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3. Data Collection Tools

Rotterdam Emotional Intelligence Scale (REIS)

The “Rotterdam Emotional Intelligence Scale,” developed by Pekaar et al. (2018) and adapted
into Turkish by Tanrdgen and Tiirker (2019), was prepared to determine teachers’ emotional
intelligence levels based on their self-assessment. The Likert-type scale consists of 28 items and four
dimensions: Self-Emotional Appraisal (SEA), Others’ Emotional Appraisal (OEA), Self-Emotional
Regulation (SER), and Others’ Emotional Regulation (OER). The scale items are rated from 1 (Strongly
Disagree) to 5 (Strongly Agree), with higher scores indicating a higher level of emotional intelligence.
The variance explained by the four factors of the scale is 68.14%, and the Cronbach’s alpha internal
consistency coefficients were found to be .91 for SEA, .91 for OEA, .89 for SER, .93 for OER, and .94
for the entire scale. The confirmatory factor analysis results showed a y*df ratio of 2.64. The goodness-
of-fit indices were GFI = 0.87, AGFI = 0.85, RMSEA = 0.05, RMR = 0.04, SRMR = 0.57, CFI = 0.94,
NNFI = 0.93, IFI = 0.94. For this study, the Cronbach’s alpha coefficients were recalculated as .90 for
SEA, .87 for OEA, .85 for SER, .92 for OER, and .92 for the entire scale.

Attitude Scale Towards Professional Collaboration Among Teachers (ASTPCAT)

Developed by Yilmaz and Celik (2020), this scale was created to assess teachers’ attitudes
towards professional collaboration. It includes 13 Likert-type items within a single dimension.
Respondents rate the items from 1 (Strongly Disagree) to 5 (Strongly Agree), with the fourth, fifth, and
sixth items being reverse-scored. A higher score on the scale reflects a positive attitude towards
professional collaboration. The Cronbach’s alpha internal consistency coefficient for reliability was
calculated to be .87. The goodness-of-fit indices obtained through confirmatory factor analysis were
GFI = 0.95, AGFI = 0.93, RMSEA = 0.04, RMR = 0.02, CFI = 0.97, NFI = 0.91, IFI = 0.97. In this
study, the Cronbach’s alpha internal consistency coefficient was recalculated and found to be .89.

4. Data Analysis

Before conducting the data analysis, preliminary analyses were performed according to the
recommendations of Tabachnick and Fidell (2012). These preliminary analyses included examining data
accuracy, missing values, outliers, and the assumptions of the analyses. The maximum and minimum
values, along with frequency distributions of demographic variables, ASTPCAT, and REIS items, were
reviewed to verify data accuracy. It was noted that all variables fell within the expected value range.
However, due to the limited number of teachers with doctoral (n = 9) and associate degree (n = 3) levels
of education, the education level variable was regrouped into bachelor’s degree and below, and
postgraduate to facilitate parametric statistical analyses. No missing values were detected in the dataset.

To examine univariate outliers, the z-score method was used (Field, 2014; George & Mallery,
2022; Hair et al., 2018; Tabachnick & Fidell, 2012). According to Tabachnick and Fidell (2012), a z-
score beyond the +3.29 range indicates an outlier. As a result of the univariate outlier analysis, five
univariate outliers were detected in the SEA subdimension, two in the OEA subdimension, two in the
SER subdimension, and three in the ASTPCAT, which were subsequently removed from the dataset.
Mahalanobis distance was employed to identify multivariate outliers (Tabachnick & Fidell, 2012). After
examining multivariate outliers, one multivariate outlier was identified and removed from the dataset.
Consequently, although data were initially collected from 500 participants, the analyses were conducted
with data from 487 participants.

Descriptive statistics were used to provide information about teachers’ demographic
characteristics, emotion management skills, and attitudes towards professional collaboration. To
examine the differences in the mean scores of the Self-Emotional Appraisal (SEA), Others” Emotional
Appraisal (OEA), Self-Emotional Regulation (SER), Others’ Emotional Regulation (OER), Rotterdam
Emotional Intelligence Scale (REIS), and Attitude Scale Towards Professional Collaboration Among
Teachers (ASTPCAT) based on teachers’ gender, school type, and education level, an independent
samples t-test was employed. For analyzing the differences in mean scores of SEA, OEA, SER, OER,
REIS, and ASTPCAT according to the school level at which teachers teach, the faculty from which they
graduated, and their professional seniority, a one-way analysis of variance (ANOVA) was utilized.
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Multiple regression analysis was conducted to determine the predictive power of SEA, OEA, SER, and
OER on the total scores of ASTPCAT.

The independent samples t-test, one-way ANOVA, and multiple linear regression analysis have
specific assumptions related to normality, homogeneity of variances, linearity, multicollinearity, and
homoscedasticity depending on the analysis used (Field, 2014; George & Mallery, 2022; Hair et al.,
2018; Tabachnick & Fidell, 2012). Considering the sample size of this study, the normality assumption
was examined based on skewness and kurtosis values. Values of skewness and kurtosis within the +2
range indicate that the data exhibit a distribution close to normal (Field, 2014; George & Mallery, 2022;
Pituch & Stevens, 2016).

The analyses showed that the skewness and kurtosis values of the subscales and total scores
were within the £2 range, indicating that the data distribution was approximately normal. In instances
where the assumption of homogeneity of variances was violated, the results of Welch’s t-test or Welch’s
F-test were reported. When Welch’s F-test results were significant, the Games-Howell post-hoc test was
utilized. When the assumption of homogeneity of variances was upheld, the Tukey HSD post-hoc test
was applied. Linearity and homoscedasticity assumptions were evaluated using scatterplots, and the
multicollinearity assumption was assessed through VIF (Variance Inflation Factor) and tolerance values.
These evaluations showed that the assumptions of linearity, multicollinearity, and homoscedasticity
were satisfied. In all statistical procedures, a Type I error rate of p < .05 was accepted.

Findings

This section of the study presents the findings related to teachers’ perspectives on emotion
management and attitudes towards professional collaboration. First, the teachers’ views are examined
to determine whether they vary based on factors such as gender, type of school, level of education,
school level worked at, type of faculty graduated from, and years of experience. Following this, the
results of the multiple regression analysis conducted to ascertain whether teachers’ emotion management
skills significantly predict their attitudes towards professional collaboration are provided.

According to the results obtained from the data analysis, teachers’ emotion management levels
are high (X= 3.97, SD= 0.46). Teachers reported demonstrating behaviors in the dimensions of SEA
(X=4.39, SD=0.55), OEA (X=4.00, SD= 0.57), SER (X= 3.77, SD=0.68), and OER (X= 3.73, SD=
0.71), respectively. There is a significant difference in the total mean scores of OER (1(485) = 3.88, p <
.001) and SEA (t(485) = -2.15, p < .05) based on teachers’ gender. Accordingly, the total mean OEA
scores of female teachers (X= 28.54, SD= 3.93) are significantly higher than those of male teachers (X=
27.08, SD= 4.02), while the total mean SER scores of male teachers (X= 27.01, SD= 4.50) are
significantly higher than those of female teachers (X =26.04, SD=4.90). There is a significant difference
in the total mean scores of SER (t(485) = 2.96, p < .01), OER (t(485) = 3.45, p < .001), and REIS
(t(83.79) = 2.37, p < .05) based on the type of school teachers work. The total mean scores for SER (X=
27.96, SD= 5.60), OER (X= 28.03, SD= 5.24), and REIS (X= 115.12, SD= 15.00) are significantly
higher for teachers working in private schools compared to those working in public schools (SER (X=
26.13, SD= 4.59); OER (X= 25.83, SD= 4.86); REIS (X= 110.60, SD= 12.31). Significant differences
were found in the total mean scores for SEA (F(2, 484) = 3.74, p < .05), OEA (F(2, 484) = 9.09, p <
.001), and REIS (F(2, 484) = 6.91, p < .01) based on the school level at which the teachers teach.
Accordingly, the total mean scores for SEA, OEA, and REIS of teachers working in primary schools
(SEA (X=31.67,SD=3.59), OEA (X=29.48, SD=4.31), REIS (X=115.47, SD= 13.33) are significantly
higher than those of elementary school (SEA (X=30.41, SD=4.01), OEA (X=27.92, SD= 3.78), REIS
(X=110.67, SD= 11.60) and high school teachers (SEA (X= 30.52, SD= 3.78), OEA (X= 27.41, SD=
3.94), REIS (X= 109.79, SD= 13.20) in these respective areas. It was determined that there was a
significant difference in the total mean scores of OEA (£(2, 484) = 4.80, p < .01), SER (F(2, 484) =
4.39, p <.05), and REIS (F(2, 484) = 3.97, p <.05) according to the faculty type from which the teachers
graduated. The findings showed that the OEA (X= 28.33, SD= 3.98), SER (X= 26.74, SD= 4.59) and
REIS (X=112.17, SD= 12.52) total mean scores of teachers who graduated from the faculty of education
were significantly higher than the OEA (X= 26.96, SD= 3.97), SER (X= 25.19, SD= 4.96) and REIS
(X=108.19, SD= 13.08) total mean scores of teachers who graduated from the faculty of science and
literature. No significant difference was found in the sub-dimensions or total scores according to
education level and professional seniority variables.
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The attitude levels of teachers towards professional collaboration are very high (X=4.32, SD=
0.55). As a result of the t-test for independent samples, there is a significant difference in the total mean
scores of teachers according to their gender in ASTPCAT (t(485) = 3.71, p < .001). The total mean
scores of female teachers (X=57.12, SD=6.99) in ASTPCAT are significantly higher than those of male
teachers (X= 54.64, SD= 7.30). It was determined that there was a significant difference in the total
mean scores of teachers according to their level of education in ASTPCAT (t(485) = 2.28, p <.05). The
total mean scores of teachers with bachelor’s degree and below (X= 56.64, SD= 6.96) are significantly
higher than those of teachers with postgraduate education (X=54.91, SD= 7.76). It was found that there
was a significant difference in the total mean scores of teachers in ASTPCAT (F(2, 484) = 3.80, p < .05)
according to the level of school they work at. Accordingly, it was determined that the total mean scores
of teachers working in primary schools (X= 57.72, SD= 7.01) are significantly higher than the total
mean scores of high school teachers in ASTPCAT (X=55.33, SD= 6.84). No significant difference was
found in the total mean scores according to the variables of the school type they work at, the faculty
type they graduated from, and professional seniority.

The final purpose of the study was to determine to what extent teachers’ emotion management
skills predict their attitudes towards professional collaboration. The findings obtained from the multiple
regression analysis conducted for this purpose are presented in Table 2.

l—\igll;szié Results Regarding the Prediction of Attitude Level Towards Professional Collaboration
B Se B t p sr
Constant 31.61 2.90 10.90 .001***
SEA 46 .09 .25 5.32 .001*** 23
OEA 27 0 A5 2.81 .005** A2
SER A2 .07 .08 1.55 122 .07
OER .00 .07 .00 .00 1.00 .00
R=0.37 R?=.13 F(a.482) = 18.71 p=0.001

Note. p <.01**, p <.001%**,

The model created to predict teachers’ attitude scores towards professional collaboration was
found to be statistically significant (F(4, 482) = 18.71, p<.001, R2 = .13). The sub-dimensions of
emotion management as a whole explain approximately 13% of the change in teachers’ attitude scores
towards professional collaboration. As seen in Table 1, while the emotion management sub-dimensions
of SER (B = .08, t(482) = 1.55, p>.05) and OER (B = .00, t(482) = .00, p>.05) are not significant
predictors of attitudes towards professional collaboration, SEA (p = .25, t(482) = 5.32, p<.001) and
OEA (B = .15, t(482) = 2.81, p<.01) are positively significant predictors of attitudes towards
professional collaboration. In other words, in this sample, teachers with high levels of self-emotional
appraisal and others’ emotional appraisal have more positive attitudes towards professional
collaboration. According to the regression analysis results, the regression equation predicting teachers’
attitudes towards professional collaboration is as follows:

Teachers' Attitudes Towards Professional Collaboration = (0.46 x Self-Emotional Appraisal) +
(0.27 x Others’ Emotional Appraisal) + (0.12 x Self-Emotional Regulation) + 31.61

Discussion and Conclusion

This study examined the relationship between teachers’ emotion management skills and their
attitudes towards professional collaboration. In line with this overarching goal, the study explored the
extent of teachers’ emotion management skills and whether these skills significantly differed based on
gender, school type, education level, school level they teach, the type of faculty they graduated from,
and their professional seniority. Additionally, the study investigated the level of teachers’ attitudes
towards professional collaboration and whether these attitudes significantly differed based on the same
demographic variables. Finally, the study sought to answer whether teachers’ emotion management skill
levels significantly predict their attitudes towards professional collaboration.
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The findings of the study regarding teachers’ emotion management skills indicate that teachers
perceive themselves to possess these skills at a high level. This outcome is consistent with the results of
many studies in the literature (Balkir, 2022; Caglayan-Yilmaz, 2023; Erdem et al., 2013; Giirsimsek et
al., 2008; Inci, 2014; Kabar, 2017; Kilig-Ozmen, 2009; Torun, 2011; Usta, 2015). It is possible that this
situation could enhance the quality of communication, interaction, and, consequently, collaboration in
both personal and professional lives, thereby increasing teachers’ life and job satisfaction. Among the
teachers’ emotion management skills, the level of self-assessment of their own emaotions is very high,
while their abilities to assess others’ emotions, regulate their own emotions, and others’ emotions are at
a high level. It is expected that individuals’ awareness of their own emotions would be higher than that
of others. The differences in levels between appraisal and regulation may stem from the relative
difficulty between being aware of emotions and being motivated to manipulate them—similar to the
relationship between attitude and behavior (Bechler et al., 2021). Teachers possessing very high levels
of emotion management skills could facilitate complex and comprehensive processes, such as
professional collaboration, which require successful personal and interpersonal social skills
management.

Teachers’ emotion management skills did not show significant differences based on gender in
the sub-dimensions of self-emotional appraisal and others’ emotional regulation, as well as in the overall
scores. Similar findings were reported in studies by Erdem et al. (2013), Erdem and Ipek (2021), Kabar
(2017), and Sat, Amil, and Ozdevecioglu (2015). However, significant differences were found in others’
emotional appraisal and self-emotional regulation sub-dimensions. Barrett et al. (2000) found that
women outperformed men in emotional awareness, which could explain the superiority of women in
evaluating others’ emotions in this study. Despite this, Ciarrochi et al. (2005) found no significant gender
differences in emotional awareness, and Fischer et al. (2018) reported no significant differences in
emotional sensitivity between men and women. Therefore, more detailed studies are needed to explore
this topic further.

The findings related to emotion management skills and the type of school reveal that teachers
working in private schools scored higher in self-emotional regulation, others’ emotional regulation, and
overall compared to those in public schools. It can be suggested that teachers in private schools work in
environments where fear of job loss, loss of benefits, and financial concerns contribute to anxiety and
stress. A recent study by Ergen and Cokkeser (2022) also indicated that teachers in private schools face
issues such as job insecurity, excessive workload, low salaries, and parental pressure. Similarly,
Yolbakan (2019) found that private school teachers experience moderate stress levels. Another
important aspect is that emotion management skills are learnable (Cherniss et al., 1998; Goleman, 1998).
This research suggests that private school teachers may have developed their skills in regulating and
controlling emotions to cope with the motivation driven by the fear of losing their jobs. Further studies
involving in-depth interviews with private school teachers could facilitate the establishment of more
rational cause-and-effect relationships regarding this issue.

The emotion management skills of teachers did not show significant differences in any sub-
dimensions or overall when analyzed according to the variable of educational level. Similarly, studies
by Babaoglan (2010), Caglayan-Yilmaz (2023), Kabar (2017), and Turan (2015) also found similar
results among teachers with bachelor’s degrees and postgraduate education. However, when analyzed
according to the variable of school level they teach, it was found that teachers working at the primary
school level possess higher emotion management skills in the sub-dimensions of self-emotional
appraisal and others’ emotional appraisal, as well as overall, compared to teachers working at the
elementary school and high school levels. This finding is consistent with studies by Babaoglan (2010)
with school administrators and Tekin (2021) with teachers regarding the school-level variable. Research
indicates that primary school students need to feel recognized and valued due to their age group
characteristics, experience consistency and continuity in relationships, and seek more emotional and
social support than other age groups (Darling-Hammond et al., 2019). Teachers may have developed
greater awareness of both their own emotions and those of their students in interactions with these more
vulnerable students, leading to more effective responses to their needs.

The study’s findings regarding the type of faculty from which teachers graduated indicate that
teachers who graduated from faculties of education possess higher emotion management skills in the
dimensions of others’ emotional appraisal and self-emotional regulation, as well as overall, compared
to teachers who graduated from faculties of science and literature. The literature does not reveal any
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studies that specifically examine the positive impact of the faculty-type variable on emotion
management levels. The comprehensive nature of their training explains the greater competence of
education faculty graduates in regulating their own emotions, being aware of others’ emotions, and
managing emotions in general. Over four years, they receive specialized education in teaching
methodologies, including theoretical and practical components such as classroom instruction and
internships. This extended training period contributes to the acquisition of social skills required by the
teaching profession and mentally prepares them to become teachers, potentially leading to a readiness
in terms of emotion management. The study also found no significant differences in emotion
management skills across sub-dimensions or overall when analyzed according to the variable of
professional seniority. Similarly, Akgiil (2011), Babaoglan (2010), Balkir (2022), Erdem et al. (2013),
Kabar (2017), and Turan (2015) also found no impact of professional seniority on emotion management
skills.

The study’s findings regarding professional collaboration indicate that teachers display a
strongly positive attitude towards collaboration. This aligns with the research conducted by Giin (2021),
Ozdogru (2021), Selimoglu and Saylik (2022), Toptas (2023), and Yilmaz (2022). Teachers’ strong
attitudes towards professional collaboration are likely to foster an organizational structure and culture
that promotes the implementation of collaborative practices. Moreover, it is well-known that effective
collaboration enhances the school’s climate, teachers’ professional development, job satisfaction,
motivation, performance, sense of belonging, and problem-solving skills (Yilmaz, 2022). However,
while the results of this study indicate that teachers have a positive attitude towards professional
collaboration, the measurement tool used does not permit determining the extent to which this attitude
translates into behavior and practice. Therefore, it is recommended that measurement tools be developed
to evaluate teachers’ collaborative behaviors and practices and that qualitative research be designed to
gain deeper insights into this subject.

When examining teachers’ attitudes towards professional collaboration based on gender, it is
evident that female teachers maintain a more positive attitude towards collaboration than their male
counterparts. Similar findings were reported in studies by Cinkir and Cetin (2010) and Giimiis et al.
(2013). The difference in favor of women indicates that female teachers may be more inclined to
collaborate. However, considering that existing research on the gender variable yields inconsistent
results, there appears to be a need for further experimental studies in this area (Balliet et al., 2011; Eckel
et al., 2008).

Examining teachers’ attitudes towards professional collaboration based on the type of school
they work in revealed no significant difference between the attitudes of teachers in public schools and
those in private schools. However, significant differences were observed in professional collaboration
attitudes based on the teachers’ educational levels. Teachers with bachelor’s degrees or below exhibited
higher levels of professional collaboration attitudes compared to those with postgraduate degrees. The
lack of career advancement opportunities, such as promotions, for teachers who pursue postgraduate
education may lead to a loss of motivation. This, in turn, could result in a reluctance to work
collaboratively with others to produce higher-quality work and continue their professional development.
Conversely, studies conducted by Cevik and Kose (2017), Giin (2021), Sezgin (2022), and Toptas (2023)
with teachers and school administrators found that the educational level variable did not significantly
affect attitudes towards professional collaboration.

The study’s findings regarding the school-level variable indicate that teachers at the primary
school level exhibit a stronger professional collaboration attitude than those at the high school level.
These results align with the observation that primary school teachers possess superior emotional
regulation skills compared to other groups. It is suggested that this situation may also be related to the
age-related needs of primary school students. Furthermore, the results concerning the faculty variable
from which teachers graduated and their professional seniority showed no significant differences in
teachers’ attitudes towards collaboration. Similar findings have been reported in the literature
(Moolenaar et al., 2014; Toptas, 2023).

The study conducted multiple regression analyses to determine whether teachers’ emotion
management skills predict their attitudes towards professional collaboration. The results indicate that
teachers’ emotion management skills are a significant predictor of their attitudes towards professional
collaboration. Specifically, teachers’ emotion management skills account for 13% of the variance in
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their attitudes towards professional collaboration. The results suggest a linear and positive relationship
between teachers’ levels of emotion management skills and their attitudes towards professional
collaboration. This finding indicates that teachers who are aware of their own emotions and can control
them, as well as those who can understand and manage the emotions of others, are more willing to
collaborate with others to develop and achieve the school’s goals. Based on this, interventions aimed at
promoting collaborative practices in schools and fostering this culture should also include training that
equips teachers with effective emotion management skills.

Enhancing the quality of interpersonal relationships among teachers is believed to create the
necessary infrastructure for collaboration (Ashkanasy & Daus, 2002; Hadar & Brody, 2010). Positive
relationships among group members, along with trust and emotional stability, can profoundly impact
work output and overall success (Luca & Tarricone, 2001). Research indicates that the collaborative
process has the potential to influence overall job performance, teacher performance, and performance
outcomes (Asrar-ul-Haq et al., 2017; Cherniss, 2001; Cox & Cole, 2017; Luca & Tarricone, 2001;
Rasiah et al., 2019). It is affected by various dimensions of emotion management, including emotional
self-awareness, self-confidence, achievement, development of others, and conflict resolution (Asrar-ul-
Haqg et al., 2017). Additionally, as social interaction, communication, and sharing among teachers
increase, there is a corresponding growth in their professional development, which can potentially
influence their attitudes and competencies in professional collaboration (Lave, 1991; Schon, 2017). At
this point, it is essential to emphasize the importance of analyzing and understanding teachers’ social
and professional relationships, as well as socio-cultural norms and values, to comprehend the nature of
professional collaboration among teachers (Rahman, 2020). Members who can manage their emotions
wisely play a significant role in the group’s interaction and effectiveness, facilitating the collaborative
process. For instance, teachers with high empathetic skills who view conflict situations as opportunities
for interaction among group members are more likely to seek the advice and support they need from
their colleagues during a crisis. Consequently, they tend to perform better in group work (Achinstein,
2002; Singh, 2006). Therefore, in collaborative groups formed by teachers, it is necessary to establish
emotion-focused norms to develop collective belief, conduct an in-depth examination of how the group
is affected by emotions, and understand the personal and interpersonal impacts of effective emotion
management on the group (Druskat & Wolff, 2001). Considering that teachers are expected to engage
in professional learning and group-oriented activities within the framework of professional
collaboration, it is possible to underline the need for a positive emotional climate in achieving common
goals.

In this study, which aimed to determine the relationship between teachers’ emotion management
skills and their attitudes towards professional collaboration, data were collected based on the teachers’
perceptions. Moreover, the professional collaboration attitude scale does not provide insights into how
attitudes are translated into behavior. Future research could develop assessment tools that evaluate the
collaboration culture in schools and the emotion management skills of teachers and school
administrators from the perspective of colleagues who interact with them, thus enabling an assessment
based on observable behaviors. Additionally, further studies could be conducted to identify
organizational structure factors that hinder teachers from collaborating effectively.
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Geg¢misten Giiniimiize Turist Rehberligi: Bibliyometrik Bir Analiz

Oz

Bu c¢alismanin amaci, 1975-2025 yillarin1 kapsayan yarim asirlik donemde Web of Science (WoS)
indeksli dergilerde yayimlanmis turist rehberligi arastirmalarinin bibliyometrik analizini yapmaktir. Bu amag
dogrultusunda 3 Mart 2025 tarihinde Web of Science veri tabanindan bilimsel dahil etme ve hari¢ tutma 6lgiitleri
kullanilarak erisim saglanan 2574 adet makale nitel arastirma yontemleri icerisinde yer alan dokiiman inceleme
teknigi kullanilmustir. “Turist rehberligi” konu alani ve anahtar kelime olarak taratilarak ulasilan veriler,
VOSviewer programi ile analiz edilmistir. Bulgulara gore; turist rehberligi ile ilgili turizm alanindaki
caligmalarin son yillarda arttig1, aragtirmacilar tarafindan konunun siklikla kaleme alindigi, yiiksek etkiye sahip
dergilerde yayinlandigi tespit edilmistir. En fazla katki saglayan arastirmacilar; Carvache-Franco M., Carvache-
Franco W., Carvache-Franco O., Pearce PL., Zhang Y.’dir. Ayrica turist rehberligi alanina destek saglayan 120
ilke arasinda; en fazla katki saglayanlar listesinde; Cin 354 ¢alisma ile birinciligi, ABD 347 calisma ile
ikinciligi, Ispanya 321 ¢alisma ile {iglinciiliigii almistir. Finansman bakimindan en cok katki saglayan
kuruluslardan Cin Ulusal Doga Bilimleri Vakfi biiyiik bir farkli 6n sirada gelmektedir (104). Caligma, turist
rehberligi ile ilgili uluslararasi turizm ¢aligmalarint ag analizi ile kapsamli bir sekilde inceleyen ve gorsel olarak
haritalandiran ilk girisimlerden biridir. Calismanin sonunda teorik ve pratik olarak 6neriler sunulmaktadir.

Anahtar Kelimeler: Turist rehberligi, bibliyometrik analiz, Web of Science, VOSviewer.
Abstract

The aim of this study is to conduct a bibliometric analysis of tourist guiding studies published in Web of
Science (WoS) indexed journals in the half-century period covering the years 1975-2025. For this purpose, 2574
articles accessed from the Web of Science database on March 3, 2025 using scientific inclusion and exclusion
criteria were used in the document review technique included in qualitative research methods. The data obtained
by scanning the subject area and keywords of “tourist guiding” were analyzed with the VOSviewer program.
According to the findings; it has been determined that the number of studies on tourist guiding in the field of
tourism has increased in recent years, the subject is frequently written by researchers, and is published in high-
impact journals. The researchers who contributed the most are; Carvache-Franco M., Carvache-Franco W.,
Carvache-Franco O., Pearce PL., Zhang Y. In addition, among the 120 countries that provide support to the field
of tourist guiding; China ranked first with 354 studies, the USA ranked second with 347 studies, and Spain
ranked third with 321 studies. Among the organizations that contributed the most in terms of funding, the
National Natural Science Foundation of China ranks first by a large margin (104). The study is one of the first
attempts to comprehensively examine and visually map international tourism studies related to tourist guiding
with network analysis. At the end of the study, theoretical and practical suggestions are presented.

Keywords: Tourist guiding, bibliometric analysis, Web of Science, VOSviewer
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Introduction

According to the literature, it is possible to say that there are many statuses attributed to the
tourist guide profession. According to Holloway (1981), these roles include courier, companion,
missionary, ambassador, leader, guardian angel, and disciplinarian-supervisor; according to Pond
(1993), they are tour manager, tour companion, tour leader, tour guide, and city guide. Hacioglu
(1989) describes the tourist guide as the first person responsible for the tour, Usta (1992) describes the
person who acts as an aide during the journey, Cimrin (1995) describes the person who provides
connections, and I¢6z (1996) describes the person who solves any problem. On the other hand, Dahles
(2002) describes the tourist guide as a hospitable ambassador, and Poria et al. (2006) describe the
tourist guide as a fountain of knowledge.

Tourist guiding, although recognized late in our country and previously performed by
minorities, is a profession that plays a crucial role in our country's tourism scene and is one of its
leading actors. Professional tourist guides, who have adopted every corner of the country as their
hometown, are in the position of peace and culture ambassadors who welcome tourists with their
professional qualifications, ensure that they have a pleasant time, act as aides throughout the program.
They also take on the role of mentor, guide, leader and mediator. Halicarnassus Fisherman, who took
on such a role and tried to ensure its continuation, provided tourist guide services to foreign
politicians, writers and scientists who came to the country during the period, contributed to the Blue
Anatolianism philosophy of introducing Anatolia and to the tourist guide profession, in addition to his
literary personality, he also worked as an instructor in tourist guide trainings and wrote books on
tourist guiding. Prof. Dr. Sadan Gokovali, known as his adopted son, described the Fisherman of
Halicarnassus as the Herodotus of the last century and clearly emphasized the importance of
professional tourist guides with the words, ‘... He who goes without a guide sees the world in a blur;
he who goes ahead of him loses his way...” (Giizel et al., 2017, p. 11-12).

Bibliometrics is a widely used statistical approach to organize research fields (Van Eck and
Waltman, 2010). Using bibliometric analysis, the current status of the field, its scope, recent
developments, and future research directions can be investigated (Tunger and Eulerich, 2018). This
study aims to present the connections between structural elements such as article, author, journal,
word by examining tourist guide articles published from past to present, covering a half-century period
from 1975 to March 3, 2025. It serves as a guide for both readers and policy developers.

1. Literature Review

1.1. Tourist Guiding from a Conceptual Framework

From a conceptual perspective, it is seen that the professional tourist guide profession is used
synonymously with many terms in the literature (tourist guide, tourist interpreter guide, interpreter,
interpreter guide, tour leader, tour manager). The reason for this is that there are differences in the
translation of words with the same meaning in foreign languages into Turkish, where different
meanings are attributed to each in Turkish. Hacioglu (1989) describes the tourist guide as the first
person responsible for the tour, Usta (1992) describes the person who acts as an aide during the
journey, Cimrin (1995) describes the person who provides connections, Ic6z (1996) describes the
tourist guide as a person who solves any problem. On the other hand, Dahles (2002) describes the
tourist guide as a hospitable ambassador, and Poria et al. (2006) describe the tourist guide as a
fountain of knowledge. When both tables are examined in general, it is revealed that the terms
leadership, leading, guiding, mediator, and interpreter are repeated more in the definitions related to
tour guides. As a matter of fact, these expressions are some keywords that remind us of the tourist
guide profession. When tourist guides are examined within the framework of these keywords, the tour
that the guide organizes is actually a group; the members of this group consist of tourists participating
in the tour, the group dynamism occurs during the tour, it also shows the characteristics of a formal
group in some ways, and it can also be defined as a temporary organization formed by people to
achieve a goal at a certain time, like a placeless organization.

Cohen (1985) mentioned that there are two starting points in modern tourist guiding and stated
that these starting points are wayfinding/showing and mentoring. According to him, there are four
main components in the leadership and mediation role of tourist guiding and these are; instrumental,
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social, interactional and communication factors respectively. In addition, Cohen (1985) stated that the
guide role is different and stated that the function of the guide is to produce touristic places in the
marginal areas of the ecological tourism system and in this context, they are geographical guides who
lead tourists in places they have not previously discovered and experienced. Tourist guides in this
group provide services in hard-to-reach areas such as valleys and mountains in natural areas rather
than city centers.

1.2. Working Areas and Types of Tourist Guides

First of all, professional tourist guides are examined in two groups according to their working
conditions.

 Active tourist guide means tourist guides who have a work card and have the right and
authority to provide tourist guide services in practice,

* Inactive tourist guides are those who hold a license but do not possess a work card (Tiirsab,
2025). Inactive tourist guides pay one-fifth of the fee charged to active tourist guides. They are not
eligible to vote in elections for professional organizations and cannot serve in these bodies.
Individuals who remain inactive for eight consecutive years must take an exam conducted by the
Ministry of Culture and Tourism and pass it to regain active status as tourist guides. The varying
areas of expertise for professional tourist guides have resulted in the classification of different types
of guides. Ahipasaoglu (2006) categorized professional tourist guides into three classes: general
culture guides, conference guides, and expert guides. Tetik (2012), in his doctoral thesis on tourist
guiding and ecotourism, classified the types of professional tourist guides according to foreign
literature as follows: destination (local) guides, city guides, expert guides, step-on guides, and ship
guides.

Colakoglu (2010) divided tourist guides into three groups as cultural guides, expert guides and
point guides. Tekin et al. (2017) classified them into two groups as guides and mobile guides
according to their areas of expertise.

1.3. Tools and Equipment Used by Tourist Guides in Their Profession

The tools and equipment used by professional tour guides in their professional activities vary.
When the technological applications preferred by professional tour guides are examined, it is seen that
two different distinctions are made in the relevant literature. Degirmencioglu and Ahipasaoglu (2003)
examined tour guides from two different perspectives: tour guides in their fields and static guides.

Microphone systems (headset), smartphone applications, and mobile guides are examples of
technological tools used by tourist guides based on their areas of expertise. In museums, which can
function as both open and closed spaces, applications such as 26 interactive examination systems,
layered hologram applications, e-catalogs, virtual assistants, virtual objects, kiosks, augmented reality,
and video mapping support tourist guide narration. In their joint study on smart tourist guides,
Yiizbasioglu et al. (2018) aimed to implement a smart tourist guide application by utilizing
technologies like global positioning systems (GPS) and near field communication (NFC) for the
Antalya destination and demonstrated how the system can operatertphone applications, and mobile
guides are examples of technological tools used by tourist guides based on their areas of expertise. In
museums, which can function as both open and closed spaces, applications such as 26 interactive
examination systems, layered hologram applications, e-catalogs, virtual assistants, virtual objects,
kiosks, augmented reality, and video mapping support tourist guide narration. In their joint study on
smart tourist guides, Yiizbasioglu et al. (2018) aimed to implement a smart tourist guide application by
utilizing technologies like global positioning systems (GPS) and near field communication (NFC) for
the Antalya destination and demonstrated how the system can operate.

1.4. Professional Problems in Tourist Guiding

There are many problems in the professional tourist guiding profession, which plays a key role
in the promotion of the country. On the other hand, students who graduate from the tourist/tourism
guiding departments of universities cannot directly obtain a guiding certificate. Because only two
percent of graduates can pass the foreign language threshold score required to be considered
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successful (Batman et al., 2001). The main problems regarding the professional problems of
professional tourist guides in the literature are as follows;

a) Status of Guiding Courses: It has been revealed that the guiding courses organized by the
Ministry are not sufficient in terms of both duration and course curriculum. It is observed that guides
do not participate sufficiently in educational activities (courses, seminars) where participation is
provided optionally and do not follow professional publications.

b) Problems with Travel Agencies: The problems that guides encounter with agencies can be
summarized as follows; working below the base wage, not paying the money on time or in full, the
profession not being taken seriously by the agencies decreases the motivation of the guide. Forcing the
guides to make sales or to act as brokers due to low wages disturbs the guides and causes them to lose
their self-esteem. In a study conducted by Yazicioglu et al. (2008), it was emphasized that the
insurance premiums of the guides were not paid at all, were paid incompletely or were not paid on
time and there was no guarantee of continuous work. In a study conducted by Zengin et al. (2004) on
the relations of travel agencies with tourist guides, it was determined that the problems experienced
between the agency and the guide were mostly due to the amount of the wage.

¢) Problems with Tourist Groups: The biggest problem is that the tour program is not fully
implemented. Another problem is that shopkeepers or vendors disturb tourists.

d) Problems Encountered in Accommodation Facilities: The lack of quality and quantity of
hotel staff, the lack or absence of the promised qualities in the visual materials that present the hotel's
concept, the lack of attention and respect shown to guides, and the opposite behavior can be given as
examples of problems encountered in hotels.

e) Problems Arising from the Characteristics of the Profession: Each profession has its own
advantages and disadvantages. Tangiiler (2002, p. 41) stated that guiding requires long, irregular and
variable working hours during the day. Guiding is a profession based on physical strength, especially
on days when demand is high, and this causes it to be a tiring and exhausting profession (Giizel, 2007,
p. 36; Ahipasaoglu, 2006, p. 145; Tangiiler, 2002, p. 41; Geng, 1992, p. 216). In addition, working for
hours in the hot weather under the sun in archaeological sites causes them to encounter many health
problems ranging from blood pressure problems to heart attacks or brain hemorrhages (Giizel and
Koroglu, 2015). The most important disadvantages of the tourism guiding profession; The limitations
of private life due to the long-term travel required by the profession and the negative impact it has on
family relationships, the lack of permanent job guarantee, the lack of social rights, the fact that it is
tiring, and the risk of accidents due toltravel are high (Batman, 2003).

1.5. Tourist Guide Ethics Principles

It is undoubtedly the professional tour guides, who spend significant time interacting with
tourists, that set out on a journey to help visitors experience different cultures. The literature review
reveals that the global ethical principles of the professional tour guide profession are established by
institutions and organizations. The guiding principles determined by the World Federation of Tourist
Guide Associations (WFTGA) and the European Tourist Guides Federation (FEG) are as follows: a)
Tour guides should care for tourists, show interest, and provide professional service; they must remain
free from bias and impartial while doing so. b) The narratives and presentations of tour guides should
reflect the truth. c¢) Tour guides should treat their colleagues in the tourism sector fairly and
reasonably. d) Tour guides must respect nature, wildlife, living and non-living entities, local people,
local culture, and values to protect the tourism reputation of their country and should make efforts to
ensure that respect is maintained. €) A tourist guide serves as a representative-ambassador of his
country and should introduce destinations to tourists in a manner that contributes positively to his
country.

According to Tourist Guide Profession Regulation in our country, the principles of the tourist
guide profession are as follows;

» Must have awareness of culture, history and tourism,
» Must know the legal rules and provide service standards,
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* Must be fair, honest, impartial, respectful, polite,

* Must be reliable and responsible,

» Must protect tangible values (environment, natural, historical and cultural assets),

» Must not make statements other than the truth and outside of their duties and authority,
* Must avoid attitudes and behaviors that will damage the profession,

» Must not share political, political, economic views as general opinions,

* Those who have been subject to a penalty such as dismissal from the profession, etc. must
submit their work card within the specified period (Oter, 2017, p. 110-117).

2. Method

Bibliometrics is a technique that examines the titles, keywords, authors, and citations of
scientific publications. With this technigue, prominent topics in the field and areas that can be focused
on for future research can be identified. Tang is an analysis technique based on the examination and
visualization of scientific studies (Gupta, 2021). Bibliometric studies are those conducted by
considering the data from books, articles, research, theses, and similar studies prepared in a specific
branch of science (Kozak, 2001). The studies analyzed in bibliometric reviews are accessed from
indexes and databases such as Web of Science, Scopus, Dimensions, Google Scholar, Lens, and
PubMed (Moral Munoz et al., 2020). It is important that the database from which the data used in such
bibliometric analyses is obtained includes literature that adequately represents the subject. At this
point, one of the crucial data sources in the context of the relevant literature is the Web of Science
database (Aghaei Chadegani et al., 2013). VOSviewer is a freely available tool for analyzing and
visualizing bibliometric data from the Web of Science database (Van Eck and Waltman, 2010).

Table 1.

VOSviewer Program Analysis Types and Units
Analysis Type Analysis Unit
Co-Authorship Authors, Institutions, Countries
Common Citation Cited References, Sources, Authors
Bibliographic Matching Document, Source, Author, Institution, Country
Concept Unity Keywords, Abstract
Citation Network Document, Source, Author, Institution, Country

Source: Ongun, 2023

This study accessed data from the Web of Science database. Web of Science is one of the
world-renowned databases that allow researchers to access documents from various disciplines
(Cuhadar et al., 2021). The aim of this study is to conduct a bibliometric analysis of tourist guiding
research published in journals indexed by Web of Science (WoS) over the fifty-year period from 1975
to March 3, 2025. Bibliometric analysis was performed using science mapping on 2574 research
articles obtained from the Web of Science (WoS) database, focusing on the subject area and keyword
“tourist guiding." The flow diagram of the study is presented in Figure 1, referencing the study by
Singhania et al. (2022) regarding the analytical processes employed in this research.
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Figure 1.
Flowchart of the Study
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Research Problems

This technique reveals influential authors, publications, journals and countries, as well as the
status of collaboration, related research trends and future research scope. This study seeks answers to
the research questions listed below:

e How is the distribution of the literature on tourist guiding over time through publications and
citations?

o Which articles, countries, authors, institutions and journals have had the greatest impact on
tourist guiding research in the past half-century?

¢ What is the social structure of countries, authors, institutions or organizations that collaborate,
contribute to and fund research on tourist guiding?

e What are the distinct thematic clusters that have emerged in the field of tourist guiding
research?

¢ Which distinct concepts and topics are becoming increasingly prominent in the field of tourist
guiding research?

The data in this study were obtained as a result of searches conducted in the Web of Science
database on March 3, 2025. First, the Web of Science Core Collection database was searched for
tourist guiding topics and keywords in all fields.

3. Findings

The distribution of the keywords of rural tourism and rural development in the
academic/scientific database of Web of Science examined within the scope of the study and the
number of citations they have received by the studies written in the field of tourism by year are given
in Table 2.
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Table 2.

Distribution of publications by year*
Publication Years Record Count % of 2.574
2025* 31 1.204
2024 263 10.218
2023 224 8.702
2022 230 8.936
2021 240 9.324
2020 199 7.731
2019 180 6.993
2018 142 5.517
2017 145 5.633
2016 109 4.235
2015 93 3.607%
2014 93 3.607%
2013 81 3.142%
2012 86 3.336%
2011 79 3.064%
2010 72 2.793%
2009 53 2.056%
2008 44 1.707%
2007 36 1.396%
2006 38 1.474%
2005 32 1.241%
2004 15 0.582%
2003 13 0.504%
2002 8 0.310%
2001 13 0.504%
2004 15 0.582%
2003 13 0.504%
2002 8 0.310%
2001 13 0.504%

*Showing 10 out of 41 entries as of 03 March 2025

When Table 2 and Figure 1 are examined, it is seen that the first study in the field of tourism
with the keyword tourist guiding was published in 1975. Three-digit numbers are seen in the number
of studies since 2016. First, a continuous increase was observed in the number of both studies and
citations on the subject. The year in which the most studies (263) were carried out was determined as
2024. Since 2025 is ongoing, the number of studies seems low. It is predicted that the rate of increase

will continue at the end of 2025.
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Figure 2.

Distribution of publications and citation quantities by year
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Table 3 shows the first five most cited articles. The most cited and dominant journal in the
field of tourist guiding was Annals of Tourism Research, and four of the first five most cited articles
were published in the Annals of Tourism Research journal. Kaygalak-Celebi and Kirlar-Can (2019),
who conducted a similar study, revealed that the highest number of article publications in the field of
tourism guiding were in the Annals of Tourism Research and Tourism Management journals, and that
the knowledge production process in the field of tourism guiding has increased since 2000. In this

respect, the findings obtained support this result.

Table 3.
The citations of the first 5 most cited articles

Title Researcher(s) Journal

1. Collaboration Theory And Community Jamal, Tbh and Annals of Tourism Research
Tourism Planning Getz, D

2. The Tourist Guide - The Origins, Structure | Cohen, E Annals of Tourism Research
And Dynamics Of A Role

3. Does Nationality Affect Tourist Behavior | Pizam, A and Annals of Tourism Research

Sussmann, S

4. Residents' Attitudes Towards Tourism in Lepp, A Tourism Management
Bigodi Village, Uganda

5. Choice Set Propositions in Destination Crompton, JI Annals of Tourism Research

Decisions

and Ankomabh,
Pk

The top ten researchers out of 6,430 researchers who contributed to the tourist guiding
literature are listed in Table 4. Carvache-franco M. and Carvache-franco W. share the first place, while
Carvache-franco O., is the third and Pearce PL., is the fourth.

Table 4.

Researchers with the most publications
Authors* Record Count % of 2.574
Batabyal AA 6 0.233
Carvache-franco M 18 0.699
Carvache-franco O 16 0.622
Carvache-franco W 18 0.699
Chen YF 6 0.233

Siirt Universitesi Sosyal Bilimler Enstitiisii Dergisi, e-1SSN: 2548-0111



Geg¢misten Giiniimiize Turist Rehberligi: Bibliyometrik Bir Analiz

Dolnicar S 6 0.233
Gavalas D 7 0.272
Hall CM 7 0.272
Pearce PL 11 0.427
Zhang Y 8 0.311

*Showing 10 out of 6.430 entries

If we look at the ranking of editors who contributed to the tourist guiding literature, Woodside
AG. is in the first place with a big difference. Kozak M. and Kozak N. from Turkish editors entered
the ranking of editors in the international literature.

Table 5.
Top contributing editors

Editors Record Count % of 2.574
Castro P 2 0.078
Chen JS 3 0.117
Cunningham M 2 0.078
Cunningham P 2 0.078
Filho WL 3 0.117
Hyde KF 9 0.350
Kozak M 4 0.155
Kozak N 3 0.117
Ryan C 9 0.350
Woodside AG 11 0.427

It has been revealed that the number of productive countries in the field of tourist guiding is
120, with the top 10 rankings listed in Table 6. Among the most significant contributors, the USA
ranks first with 347 studies, followed by People's Republic of China in second with 354 studies, and
Spain in third with 321 studies. Other countries included in this ranking are Australia, Brazil, Canada,
England, Italy, Malaysia, and Taiwan.

Table 6.

Top 10 countries with the most broadcasts

Countries/Regions* Record Count % of 2.574
AUSTRALIA 172 6.682
BRAZIL 118 4.584
CANADA 67 2.603
ENGLAND 147 5711
ITALY 124 4.817
MALAYSIA 66 2.564
PEOPLES R CHINA 354 13.753
SPAIN 231 8.974
TAIWAN 71 2.758
USA 347 13.481

*Showing 10 out of 120 entries, 44 record(s) (1.709%) do not contain data in the field being

analyzed

Among the organizations that provide funding in this field, the National Natural Science
Foundation of China (NSFC) ranks first by a substantial margin (104). Following in order are the
European Union (32), the Spanish Government (28), the Ministry of Education, Culture, Sports,
Science and Technology of Japan (MEXT) (21), and the Japan Society for the Promotion of Science

(20), as detailed in Table 7.
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Table 7.

Top 10 institutions and organizations providing the most financing
Funding Agencies Record Count % of 2.574
CONSELHO NACIONAL DE 12 0.466
DESENVOLVIMENTO CIENTIFICO E
TECNOLOGICO CNPQ
EUROPEAN UNION EU 32 1.243
FUNDACAO PARA A CIENCIA E A TECNOLOGIA 17 0.660
FCT
GRANTS IN AID FOR SCIENTIFIC RESEARCH 14 0.544
KAKENHI
JAPAN SOCIETY FOR THE PROMOTION OF 20 0.777
SCIENCE
MINISTRY OF EDUCATION CULTURE SPORTS 21 0.816
SCIENCE AND TECHNOLOGY JAPAN MEXT
NATIONAL NATURAL SCIENCE FOUNDATION 104 4
OF CHINA NSFC
NATIONAL OFFICE OF PHILOSOPHY AND 13 0.505
SOCIAL SCIENCES
NATIONAL SCIENCE FOUNDATION NSF 11 0.427
SPANISH GOVERNMENT 28 1.088
CONSELHO NACIONAL DE 12 0.466
DESENVOLVIMENTO CIENTIFICO E
TECNOLOGICO CNPQ
EUROPEAN UNION EU 1.243

32

*Showing 10 out of 1.085 entries, 1.775 record(s) (68.959%) do not contain data in the field being analyzed

The dominant language ranking in the field is given in Table 8. The vast majority of articles
were written in English with 2,229 studies. Spanish comes next with 150 studies and Portuguese with

70 studies. Turkish stands out in the ranking with 6 studies.

Table 8.

Dominant languages in the field
Field Languages Record Count % of 2.578
English 2,229 86.462%
Spanish 150 5.818%
Portuguese 70 2.715%
French 39 1.513%
Russian 16 0.621%
German 14 0.543%
Italian 12 0.465%
Polish 7 0.272%
Malay 6 0.233%
Turkish 6 0.233%
Croatian 5 0.194%
Catalan 3 0.116%
Dutch 3 0.116%
Japanese 3 0.116%
Czech 2 0.078%

The keyword analysis is given in Figure 2. The keywords that gained intensity between 2010-
2015 are guided tour(s), mobile tourist guide, electronic tourist guide, spare time, storytelling. The
keywords that gained intensity between 2020-2025 are Petra, mixed method, future, cultural
differences. It has been determined that the tourist satisfaction keyword has been used intensively

since 2010.
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Figure 3.
Keyword co-occurrence density map
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The country citation analysis by year is presented in Figure 3. While Australia, Norway,
Spain, Peoples R China received more citations in the past, Turkey stands out today. The high citation
density of studies on tourist guiding in our country in the international literature shows that they
contribute more to the field today.

Figure 4.
Country broadcasting network map
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Another analysis conducted as part of the study is the journal publication network map shown
in Figure 4. If we examine the 10 journals that publish the most studies in the field of tourist guidance,
we can say that the Tourism Planning & Development journal has gained popularity for the year 2025.
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Conclusion, Discussion and Recommendations

This study aims to examine tourism-related publications on the keywords tourist guiding
within the framework of various criteria and to provide a holistic perspective on the literature. For this
purpose, a search was conducted in the Web of Science database. 2574 studies that were considered to
be within the scope of the research were reached. The bibliometric data of these studies were obtained
from the Web of Science database and analyzed with the help of the online VVOSviewer software.
According to the findings, the first publication in the field of tourism with the keyword tourist guiding
was published in 1975. It was determined that the publications increased over the years. The year 2024
was the year when the studies in this field were the most. Since 2025 is ongoing, the number of studies
seems low. It is predicted that the rate of increase will continue at the end of 2025.

The most cited journal in the field of tourist guiding was Annals of Tourism Research, and
four of the five most cited articles were published in Annals of Tourism Research. Kaygalak-Celebi
and Kirlar-Can (2019), who conducted a similar study, found that the highest number of article
publications in the field of tourism guiding were in Annals of Tourism Research and Tourism
Management, and that the knowledge production process in the field of tourism guiding has increased
since 2000. In this respect, the findings support this conclusion. Total 6,430 researchers who
contributed to the tourist guiding literature, Carvache-Franco M. and Carvache-Franco W. share the
first place, while Carvache-Franco O. is third and Pearce PL. is fourth. When the ranking of editors
who contributed to the tourist guiding literature is examined, Woodside AG. is in the first place with a
big difference. Kozak M. and Kozak N., Turkish editors, entered the ranking of editors in the
international literature. In the list of the most contributors, China came first with 354 studies USA
came second with 347 studies and Spain came third with 321 studies. Other countries in this ranking
are Australia, Brazil, Canada, England, Italy, Malaysia and Taiwan. Among the organizations that
provide funding to the field, National Natural Science Foundation of China comes first with a big
difference (104). It is followed by European Union (32), Spanish Government (28), Ministry of
Education Culture Sports Science and Technology Japan Mext (21), Japan Society for the Promotion
of Science (20). The keywords that gained intensity between 2010-2015 are guided tour(s), mobile
tourist guide, electronic tourist guide, spare time, storytelling, free tour, ecotourism, tourist
satisfaction. The keywords that technology has entered the field of tourist guiding have emerged.
Whether technology will be an opportunity or a crisis for the tourist guiding profession can be the
problem of another study. The results of the bibliometric analysis on technology and tourist guiding
can be evaluated.

As a limitation of the study, the research covers the period 1975-2025. Data from the Web of
Science database was obtained on March 3, 2025. The determined keywords were tourist guide, Web
of Science as a database and the year section (1975-2025) constituted the limitation of the study.
Future research will focus on topics such as tourist guiding and activities, tourism trends, tourist
guides' relationships, and encounters, and it will be possible to develop research in terms of quality
and quantity. At the same time, progressing by feeding on theories and approaches from different
branches of science will reveal the multidisciplinary aspect of the field of tourism guiding and will
expand the scope of research in terms of theory. Since tourism guiding is a research field that adopts
an interdisciplinary approach, research covering many different disciplines and branches of science,
especially archaeology, mythology, cultural heritage and history, should be conducted. It is thought
that thanks to these studies, the process of gaining a scientific identity in the field of tourism guiding
will gain momentum. Although tour guiding is receiving increasing attention from researchers, the
findings of the study suggest that it is somewhat unevenly distributed geographically. Knowledge
building on tour guiding would benefit from a wider range of study locations, exploration of additional
types of guides, greater use of mixed methods, and, most importantly, collaboration across locations
and genres.
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Oz

Isletmelerin, zorlu rekabet sartlarinda hedeflerine ulasmalarini saglayacak stratejiyi gelistirmek ve
uygulamak stratejik liderin gorevidir. Stratejik liderlik davranislari isletmelerin uzun vadede hedeflerine
ulasabilmelerini saglamaktadir. Bu baglamda stratejik liderlerin isletmede maksimum verimliligin saglanarak kar
marjinin yiikselmesinde ve orgiit i¢ci uyumun saglanmasinda birinci dereceden etkili olduklar: goriilmektedir. Bu
¢aligmanin amaci, stratejik liderligin orgiitsel performansa ve rekabet avantajina etkisini ortaya koymaktadir. Bu
gercevede aragtirmanin Orneklemini Tiirkiye’de Ulusal ve Uluslararasi lojistik firmalarinda ¢alisan yoneticiler
olusturmaktadir. Arastirma 6rnekleminin belirlenmesinde olasilikli drneklem belirleme yontemlerinden tabakali
ornekleme yontemi kullanilarak 474 katilimciya ulasilmistir. Arastirma verileri yiliz yilize anket yoluyla elde
edilmistir. Calisma sonunda toplanan veriler SPSS 24 paket programi1 ve AMOS Yapisal Esitlik Modellemesi
kullanilarak analiz edilmistir. Elde edilen bulgular neticesinde stratejik liderligin hem orgiitsel performans hem de
rekabet avantaji iizerinde pozitif yonlii giiglii bir etkiye sahip oldugu tespit edilmistir. Alt boyutlar (doniisiimcii
liderlik, yonetsel liderlik, bag kurucu (politik) liderlik, degisimci (iliskisel) liderlik ve etik (baglayici) liderlik)
baglaminda degerlendirildiginde stratejik liderligi en fazla etkileyen boyutun doéniigiimsel uygulamalar oldugu
ortaya ¢ikmuistir.

Anahtar Kelimeler: Orgiit performansi, rekabet avantaji, stratejik liderlik.
Jel Kodu: M10, M19
Abstract

The strategic leader must develop and implement strategies that enable businesses to achieve their goals
in challenging competitive conditions. Strategic leadership behaviors help companies reach their goals over the
long term. In this context, it is clear that strategic leaders have a primary effect on increasing profit margins and
ensuring organizational harmony by maximizing efficiency. This study aims to reveal the impact of strategic
leadership on organizational performance and competitive advantage. The study sample includes managers
working at both national and international logistics companies in Turkey. A total of 474 participants were selected
using stratified sampling, a probability sampling method. Data were collected through face-to-face questionnaires.
The collected data were analyzed using SPSS 24 and AMOS Structural Equation Modeling. The findings indicate
that strategic leadership has a strong positive effect on both organizational performance and competitive advantage.
When examining sub-dimensions-transformational leadership, managerial leadership, bonding (political)
leadership, transformational (relational) leadership, and ethical (binding) leadership-it is evident that the most
influential dimension on strategic leadership is transformational practices.

Keywords: Organizational performance, competitive advantage, strategic leadership.
Jel Code: M10, M19
Extended Abstract

This study aims to explore the impact of strategic leadership behaviors of managers in logistics companies
on business performance and competitive advantage. The research is limited to managers working in logistics
firms. The sample size was set at 474 using stratified sampling, a probability sampling method. Stratified sampling
ensures high representativeness and low error rates. The sample size was calculated based on a 95% confidence
level and a 5% margin of error. The research scales include a strategic leadership scale, a competitive advantage
scale, and a company performance scale. The strategic leadership scale covers five dimensions: transformational
practices, managerial practices, ethical practices, political practices, and communicative practices. A questionnaire
aligned with the study's purpose was prepared to gather data. The questionnaire was administered face-to-face via
tablets to managers in both domestic and international logistics companies across Turkey. The data collection,
analysis, literature review, and citations adhered to ethical standards. The broad geographical scope of Turkey
made data collection more challenging than expected. The scales used employed a 5-point Likert scale. The
questionnaire included questions to determine participants’ demographics, as well as statements related to strategic
leadership, organizational performance, and competitive advantage. The collected data were analyzed with SPSS
24 and AMOS Structural Equation Modeling. Descriptive statistics on demographic data were presented before
analysis. Normality and reliability tests were conducted, and Pearson correlation tests were performed to examine
relationships between variables. The normality test confirmed the data were normally distributed. The Pearson
correlation indicated a strong relationship between the scales. Structural equation modeling was used to test the
research hypotheses.

The hypotheses examined in this study are as follows: H1: Strategic leadership positively influences
organizational performance. H2: Strategic leadership positively impacts competitive advantage. The research
findings, using structural equation modeling (SEM), indicated that a one-unit increase in participants' strategic
leadership levels led to a 0.72 rise in competitive advantage (B: 0.72; t=16.23>2.58; p<0.01). Similarly, a one-unit
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increase in strategic leadership resulted in a 0.68 increase in organizational performance. The findings conclude
that strategic leadership has significant positive effects on both competitive advantage and organizational
performance. Both H1 and H2 hypotheses were supported (B: 0.68; t=15.90>2.58; p<0.01). The analysis also
identified that the dimension of “transformational practices™ has the greatest impact within strategic leadership.

Transformational strategic leaders motivate employees to assume leadership roles and exhibit behaviors
committed to long-term profitable goals. They possess a visionary outlook, uphold organizational values, and are
proactive in responding to opportunities. Therefore, it is understood that the behaviors of strategic leaders
regarding “transformational practices” are more effective within the organization and should be more widely
supported. Among transformational practices, the dimensions of strategic leadership that have the greatest
influence are managerial practices and ethical practices, respectively.

The strategic leadership aspects that have the least influence on strategic leadership are political and
communicative practices. The hypotheses of the study have been confirmed. The findings indicate that the positive
impacts of strategic leadership on organizational performance and competitive advantage can lead to various
economic and cultural outcomes. It is expected that strategic leadership practices will boost business efficiency
and profitability, thereby contributing to firm success at the micro level and fostering sectoral growth and the
national economy at the macro level. Additionally, strategic and transformational leadership practices have the
potential to attract both domestic and foreign investment by fostering a climate of confidence. In this regard, it is
recommended to develop transformational leadership practices. Gaining competitive strength can positively
influence companies' foreign trade, both domestically and internationally. Growth and performance enhancements
driven by strategic leadership help reduce unemployment and improve social welfare by increasing job
opportunities. Transformational leadership practices are evolving into a more flexible, change-oriented structure
grounded in organizational values. This transformation increases employee motivation and organizational
commitment, strengthening the sense of belonging. The rise of ethical leadership practices as a key dimension of
strategic leadership, in terms of competition and performance, supports the development of an internal ethical
culture, promoting principles such as responsibility, accountability, and business ethics. Conversely, the low
contribution of the communicative leadership dimension to strategic leadership highlights internal communication
weaknesses and a closed organizational culture, suggesting areas for improvement in strategic leadership. Overall,
the findings show that the relationship between strategic leadership, competitive advantage, and organizational
performance is mutually reinforcing. Strategic leadership extends beyond direct effects by amplifying its influence
through intermediary mechanisms such as transformational leadership. The results align with existing literature. It
is recommended to apply the study to different sample groups.
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Giris

Yol haritas1 anlamina gelen strateji kelimesinden hareketle stratejik liderin yol gosterici
misyonundan séz edilebilmektedir. Isletme agisindan stratejik lider, uzun vadede etkili kararlar alabilen
ve calisanlar1 yonlendirme becerisine sahip olan kisidir. Stratejik liderlerin rehberlik o6zellikleri,
takipgilerinin yetkinlik seviyelerini arttirarak yiiksek performans hedeflerinin gergeklestirilmesine katki
saglamistir. Stratejik liderler isletmenin en sikintili zamanlariin iistesinden gelerek zor durumlar
avantaja cevirebilmektedir. Stratejik lider, orgiit siirekliligini saglamak i¢in amaglanan faaliyetlerde
gerekli siiregleri tanimlayarak ortaya koyar. Stratejik liderler, rekabetin hakim oldugu bu ¢agda orgiitsel
basariy1 saglamak i¢in 6rgiit calisanlarinin performans degerlemesini yaparak isletme karini yiikseltmek
icin calisirlar. Dolayisiyla orgiitsel performans ¢iktilarina sahip olan isletmelerin kiiresel ekonominin
zorluklariyla bas etme potansiyellerinin daha yiiksek oldugu asikardir (Gupta, 2018).

Giderek karmagiklasan is ortamlari ve gesitlenen rekabet kosullari, isletmeleri kiiresel arenada
rekabet etmeye zorlamaktadir. Bu siiregte, isletmelerin hedeflerini belirlemek ve stratejilerini
yonlendirmek stratejik liderlerin kritik sorumluluklari arasindadir. Stratejik liderler, sadece firsatlar
tespit etmekle kalmaz, ayni zamanda yenilik¢i kararlar alarak isletmenin rekabet giiciinii artiracak
onemli roller iistlenirler. (Finkelstein ve Hambrick, 1996, s. 221). Rekabet avantaji, isletmelerin
rakiplerinden ayrigsmasini saglayan ve piyasada essiz ve iistiin bir pozisyon elde etmelerini miimkiin
kilan ¢esitli faktorlerin biitlinlesmesini ifade eder (Udriyah vd., 2019, s. 1420).

Calisma literatiirline bakildiginda stratejik liderlik, orgiitsel performans ve rekabet avantaji
kapsaminda hem nicel hem nitel ¢alismalarin bulundugu goriilmektedir. Hambrick & Mason’un (1984)
caligmasi farkli alanlardaki birgok arastirmacinin iist kademe yoneticilerle ilgili 6zellikleri tartismalarina
dayanmaktadir. Yoneticilerin stratejik liderlik 6zelliklerini “iist kademe perspektifi” ni temel alarak
inceleyen calisma teorik bir arastirma niteligindedir. Calisma sonucunda iist yonetimin heterojen
ozellikleri, isletmenin stratejik karar alma asamalarina etki ederek rekabet avantaji kazanmasina katki
sagladig1 saptanmaktadir. Bass & Avolio (1993) calismasinda stratejik liderligin alt boyutlarindan
doniisiimcii liderligin ¢alisan motivasyonunu arttirarak ve rekabet avantaji sagladigi sonucuna
varmiglardir. Calisma ayrica, stratejik lider tarafindan doniistiiriilen 6rgiitsel kiiltiir 6gelerinin de rekabet
avantajina etki ettigine iliskin bulgular igermektedir. Rowe (2001) calismasinda stratejik liderlik ve
yonetici liderlik arasindaki iligkiyi incelemistir. Arastirma sonucunda stratejik liderligin, yonetici
liderligin aksine uzun vadeli ve siirdiiriilebilirlik odakli diisiinme sekline sahip oldugu goriilmektedir.
Arastirmada ayrica stratejik liderlerin etkin kaynak yonetiminin rekabet avantaji saglamada 6nemli rol
oynadig1 sonucuna varilmistir. Arastirma kavramsal analiz niteligindedir. Tiirk ve Akbaba (2017)
konaklama isletmelerinde ¢alisan is gorenlerin stratejik liderlik algilarinin performansa etkisini 6lgmek
iizere bir ¢calisma yapmuislardir. Calisma sonucunda, ¢alisan performansi degiskenliginin stratejik liderlik
boyutlarindan yonetsel liderlik, etik liderlik, politik liderlik, doniisiimcii liderlik ve degisimci liderlik
tarafindan aciklanabildigi goriilmektedir. Finkelstein vd. (2009) ¢alismasinda stratejik liderligin orgiitsel
performansa etkisini incelemistir. Calisma sonucunda stratejik liderlerin gii¢lii karar mekanizmalarinin
orgiitsel performansi arttirdigi dolayisiyla rekabet avantajinin da arttig1 sonucuna ulagilmistir. Caligma,
ampirik ¢aligmalar ve vaka caligmalarindan olusmaktadir. Firat ve Yesil (2020) ¢alismasinda stratejik
liderligin alt boyutlarindan olan doniisiimcii liderligin isletme performansi ve yenilik yetenegi
tizerindeki etkisini incelemiglerdir. Calisma sonucunda is gorenlerin doniisiimceii liderlik 6zelliklerinin
yenilik yetenegi ve performans {izerinde anlamli bir etkiye sahip oldugu ortaya konulmustur. Caligma
bulgulari teorik ve uygulama gergevesinde degerlendirilmistir.

Literatiir taramasinda, stratejik liderlik ile orgiitsel performans ve stratejik liderlik ile rekabet
avantaji iligkisini ele alan ¢aligmalara bakildiginda; Thompson (1967), Bass & Avolio (1990), Schlie &
Goldhar (1995), Ghalayini & Noble (1996), House & Aditya (1997), Hao (2000), Rowe, (2001), Boal
& Hooijberg (2001), Acar (2003), Ulgen & Mirze (2004), Waldman, Javidan & Varella (2004), Brown
vd. (2005), O'Sullivan & Abela (2007), Giinday vd. (2008), Pisapia (2009), Amabile & Fisher (2009),
Eren vd. (2010), Kiigiikaltan, B., Mert, G. (2010), Kirilmaz (2012), Pisapia & Ellington (2013),
Srivastava vd. (2013), Eren & Kaplan (2014), Mahdi vd. (2014), Coban (2016), Basaran (2016),
Bagpmar (2016), Ak¢adag ve Aykan (2018), Gupta (2018), Zengin (2019), Benmore vd. (2019),
Derelioglu (2020), Alici’nin (2020), Kozcu (2020), Arikan (2021) ve Permana (2022) stratejik liderligi
rekabet avantaji baglaminda inceleyen 6nemli ¢aligmalardir. Hitt & Ireland (1999), Finkelstein vd.
(2009), Kitonga & Bichanga (2016), Tiirk ve Akbaba (2017), Ziyauddin (2017), Jaleha & Machuki’ye
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(2018), Rahman vd. (2018), Gusmao vd. (2018), Akca (2019) ve Firat ve Yesil (2020), Taqi Addin
(2020) stratejik liderligi performans baglaminda inceleyen énemli calismalardir.

Bu calisma Tiirkiye’de Ulusal ve Uluslararasi lojistik firmalarinda galisan yoneticilerle
gergeklestirilmigtir. Lojistik firmalariin tercih edilmesinin sebebi dordiincii sanayi devrimiyle artan
rekabetin lojistik alaninda da etkisini gostermesidir. Lojistik, miisteri ihtiyaglarinin karsilanmasinda
onemli bir rol oynadigindan rekabetin yogun oldugu bu sektdriin ¢alismanin amaglarina uygun ve
gergekei veriler sunabilecek ideal bir drneklem saglayacagi diisiiniilmektedir. Calisma bu kapsamda
gelistirilerek Tiirkiye 6lceginde elde edilecek gergek verilerle analizler yapilarak bilime katki sunacak
sonuclar elde edilmesi planlanmaktadir. Arastirma kapsaminda yapilacak analizlerle degiskenler arasi
iligkiler ortaya cikarilarak literatiire katki saglamak ve arastirmacilara bu konuda kaynaklik etmek temel
hedefler arasindadir. Calismanin teorik kisminda Oncelikle stratejik liderlik kavrami ele alinarak
stratejik liderlik bigimleri (dontisiimcii liderlik, yonetsel liderlik, politik liderlik, iliskisel liderlik ve
baglayici liderlik) agiklanmaya calisilmistir. Daha sonra oOrgiitsel performans kavrami ele alinarak
orgiitsel performans ¢esitleri agiklanmistir. Son boliimde rekabet avantaji kavrami agiklandiktan sonra
saha arastirmasi kismina gecilmistir. Arastirmada orgiitsel performans ve rekabet avantaji degiskenleri
stratejik liderlik agisindan degerlendirilerek analiz sonuglarina yer verilmistir. Bu baglamda ¢alismada,
stratejik liderlerin isletmelerin orgiitsel performansina ve rekabet avantajina etki etme derecesinin amaca
uygun analizler yapilarak hipotezlerin test edilmesi hedeflenmektedir. Son olarak, yapilan bu ¢aligma
ile aragtirma kapsamindaki isletmelerin rekabet avantajinin devamliliginin saglanmasi ve performansin
arttirilmasinda stratejik liderligin ne kadar 6nemli oldugunun farkina varilmasi konusunda tavsiyelerde
bulunulmaktadir.

Calismanin literatiire teorik ve uygulama olarak katki saglayacag: diisiiniilmektedir. Calisma,
konuya ilgi duyan arastirmacilara yon verecek sonuglar icermektedir.

1. Stratejik Liderlik

Strateji, bir isi yapmak i¢in izlenen yol, pusula anlamina gelmektedir. Rekabet diinyasina global
diizeyde etki edebilecek mekanizmalarin gelistirilebilmesi izlenecek stratejiyle iligkilidir. Bu baglamda
stratejik liderlik, orgiitsel dengenin uzun dénemde saglanmasi adina bir isin riza yoluyla yaptirilabilme
glici olarak tamimlanir. Stratejik liderler zor durumlar1 bir avantaj olarak goriip tehditleri firsata
cevirirler. Stratejik yonetim siirecinin orgiit basarisi i¢in gerekli oldugunun farkindaligiyla ¢alisanlarin
performans takibini yaparlar. Stratejik liderler gorevlerini igsel bir giigle yaptiklari i¢in basarinin gérev
siiresiyle bir ilgisi bulunmamaktadir. Bu baglamda stratejik liderlerin orgiit icerisindeki sorumluluklari;
gergeve gelistirme, strateji formiilasyonu, ekip liyelerini motive etme, 6grenme kiiltiiriinii baslatma, bilgi
paylagimi yapma ve c¢atigmalarin ¢6ziimii gibi sorumluluklar olarak siralanabilmektedir. Sonug olarak
stratejik lider, kurumda inovasyon, temel yetkinliklerin gelistirilerek kazanimi ve siirdiiriilebilirlik
¢iktilarim orgiite kazandiran kisidir (Gupta, 2018, s. 2-4).

Stratejik liderligin isletmelerin rekabet avantaji elde etme siirecindeki belirleyici roliinii ortaya
koymaktadir. Stratejik liderler aldiklar1 kararlar ve uyguladiklan stratejiler araciligiyla isletmelerin
degisen pazar kosullarina uyum saglamasini ve rakiplerine karsi avantaj elde etmesini saglamaktadir.
Rekabetin yogun oldugu piyasalarda, stratejik liderlik; vizyon gelistirme, uzun vadeli diisiinme, etkili
planlama ve karar alma becerileriyle isletmeleri bagariya tasimaktadir. Bu nedenle isletmelerin, stratejik
yOnetim stirecini kolektif bir sekilde yonetmesi bu dogrultuda ¢alisanlarina stratejik liderlik yetkinlikleri
kazandirmasi, stratejik diisiinme, uygulama ve yonetsel becerileri gelistirmeye yonelik egitim ve gelisim
firsatlar1 sunmasi kalic1 rekabet avantaji elde edebilmeleri igin biiyiik dnem tasimaktadir. (Ozmutlu,
2023, s. 96 ve Ozmutlu, 2024, s. 501).

Stratejik liderlik davranisi doniigiimeii liderlik, yonetsel liderlik, bag kurucu (politik) liderlik,
degisimci (iligkisel) liderlik ve etik (baglayici) liderlik olmak {izere bes yapisal 6geden olugmaktadir
(Pisapia, 2009, s. 38).

1.1. Déniisiimcii Liderlik

Doniigiimcii liderlik, etkilesimde bulundugu hedef kitlenin bireysel gelisim isteklerini arttirarak
onlar1 basariya odaklayan 6te yandan kurumlarin gelisimini destekleyen liderlik tiiriidiir. Doniisimeii
liderler takipgilerine is yaptirirken 6diil-ceza yaklagimini kullanmazlar. Kiginin temel konulara olan
ilgisini arttirarak kuruma kars1 duyarlilik seviyesini arttirirlar. Boylece takipgilerini bireysel varolus,
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kisisel beklenti gibi kaygilardan kurtararak basari, yiikselme ve gelismeye yonelik arzularini harekete
gecirirler (Bass & Avolio, 1990, s. 22).

Doniigiimcii liderlik hem dogrudan hem de dolayli yollarla 6rgiitsel performans lizerinde anlamli
ve olumlu bir etkisi vardir. Doniistimcii liderlik, caliganlarin motivasyonunu ve bagliligini artirarak,
stratejik liderligin daha etkin bir bi¢imde hayata gegcirilmesini saglamaktadir. Bu durum, performans
ciktilarinda gozlemlenen artisi desteklemekte ve doniisiimcii liderligin, performansi artiran temel
faktorlerden biri  oldugunu dogrulamaktadir. Orgiitsel performansin siirdiiriilebilir ~bigimde
iyilestirilmesinde doniisiimcii liderligin etkin bir sekilde uygulanmasi énemlidir (Yavuz & Karakose,
D., 2024, s. 233-234).

1.2. Yonetsel Liderlik

Yonetsel liderlik, oldukca fazla uygulanan bir stratejik liderlik bicimidir. Kurumlar agik veya
ortiik bigimde calisanlarini yonetsel lider olmalar1 konusunda yetistirmektedir. Yonetim konusu liderlik
acisindan dengeleyici bir misyona sahiptir. Yonetsel liderler asagida yer alan birtakim 6zelliklerle 6n
plana cikarlar (Rowe, 2001, s. 82).

0 Istek ve hayallere gore hareket etmezler, temel gerekliliklerden dogan hedefler edinerek reaktif
tutum sergilerler.

0 Calismay fikirler ve insanlarin bir bilesimi olarak strateji olusturmak i¢in bir basamak olarak
goriir.

0 Kisilerle sahip olduklari rollere gore etkilesimde bulunarak yonetim siirecinde sebep sonug
baglantis1 temelinde hareket ederler.

o Orgiitteki pozisyonlar kisilik tanimlamalar1 i¢in kilit faktordiir.

0 Orgiitte koruyucu ve diizen saglayici misyon iistlenirler.

0 Calisma arkadaglarinin karar, davranis ve faaliyetlerinde tasarrufta bulunurlar.

0 Ginliik faaliyetlerin yonetiminde oldukg¢a basarilidirlar.

1.3. Bag Kurucu (Politik) Liderlik

Bag kurucu liderlik olarak da bilinen politik liderlik, liderlerin kurumsal hedefleri
gergeklestirirken kararlarina politik bilesenleri de dahil etmesi davranisi olarak tanimlanabilir. Politik
liderlikte ana tema hedef kitle ile kurulan etkilesim sonucu arzu ve istekleri yanitlayabilme yetisidir.
Politik liderligin gergek¢i ve uygulayici diisiince yapisi sayesinde siireclere katilimin arttirilmasi
hedeflenir. Birlik saglama, karsilikli anlasma yolu, baglanti kurma ve giiclendirme gibi c¢okca
bagvurulan politik liderlik davraniglarinin yaninda genel olarak rastlanan davraniglar asagida
siralanmistir (Pisapia & Ellington, 2013, s. 17).

o Orgiitsel iletisimde gii¢ dengesinin artmasini saglar.

0 Orgiit dis1 baglantilarin gelistirilmesini saglar.

0 Ciddi meselelerin ¢oziimiinde kullanilacak materyalleri tayin eder.

0 Risk seviyesinin herkese fayda saglayacak diizeyde olmasi igin galigir.

0 Giicli sayesinde Kkitlelerin begenisini ve destegini saglayarak onlarin kendi bireysel
dinamiklerinin ortaya ¢ikmasini saglar.

1.4. Degisimci (Iliskisel) Liderlik

Degisimci liderlik olarak da bilinen iligkisel liderlik, politik gereksinimler ile etik ihtiyaclar
arasinda koprii gorevi gorerek orgiitiin dahili ve harici kaynaklarinin miibadelesiyle orgiit amaglarmin
gerceklesmesine hizmet etmektedir. iliskisel liderlik anlayisina gore, sadece dogruyu bilmek tek basina
yeterli degildir. Bunun yaninda iligki ve is birligi kurma faaliyetlerinin gelistirilmesi i¢in degisim
yaratmak gereklidir. (Pisapia & Ellington, 2013, s. 17).

1.5. Etik (Baglayicy) Liderlik

Etik liderlik, “kisisel eylemler ve kisiler arasi iliskiler yoluyla normatif olarak uygun
davraniglarin sergilenmesi ve bu davraniglarin iki yonlii iletisim, pekistirme ve karar verme yoluyla
takipgilere tanitilmasi” olarak tanimlanmaktadir (Brown vd., 2005, s. 120). Etik liderlik, is ortaminda
etik konularla karsilagsma sikligina paralel olarak c¢alisanlarin davranislarinda etkili olmaktadir. Ayni
kurulusun, ana merkezde calisan personeli ile merkez disinda calisan personelinin etik rehberlik
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ihtiyaglari farklidir. Merkez disinda ¢alisan personelin etik belirsizlik durumlariyla karsilasma ihtimali
daha yiiksektir (Thompson, 1967, s. 118-153).

2. Orgiitsel Performans

Isletmeler hedeflerine ulasabilmek adina iiretim siireclerini yonetmek ve gelistirmek icin temel
performans gostergeleri kullanmaktadir. Temel performans gostergeleri bir yandan bireysel performans
Ol¢timil i¢in kullanilirken diger yandan kurum, grup ve birimleri degerlendirmek i¢in kullanilmaktadir.
Literatiire bakildiginda performans 6l¢timiine iliskin iki evreden soz edildigi goriilmektedir. 1980°lerin
sonundan 1980’lere kadar siiren birinci evre karlilik ve etkililik esasina dayanmaktadir. 1980 sonlarinda
baglayan ikinci evrenin globallesen diinyada gelisen pazar sartlarinin bir sonucu olarak ortaya ¢iktigi
goriilmektedir. Diisiik maliyetli tiretim faaliyetleri isletmelerin rekabet avantaji kazanmasinda temel
faktor iken stratejik hedefler zamanla degiserek kalite, teslimat ve esneklik unsurlar1 temel avantaj
sebebi haline gelmistir. Teknolojik faaliyetlerin gelismesiyle {retim yonetimi teknolojileri ve
felsefelerini (Ornegin bilgisayarla biitlinlesik tiretim (CIM), esnek iiretim sistemleri (FMS), tam
zamaninda iiretim (JIT), optimize {iiretim teknolojisi (OPT) ve toplam kalite yonetimi (TQM)
uygulamalarinin gelistirildigi goriilmektedir. Yasanan bu gelismeler geleneksel performans Ol¢iim
sistemlerinin yetersiz oldugunu yeni performans Ol¢lim sistemlerinin tasarlanmasi gerektigini
gostermektedir (Ghalayini & Noble, 1996).

Aragtirmacilarin bir kismi orgiitsel performansi verimlilik ve etkililigin bir iiriinii olarak
goriirken bir kismi da tiretkenlik ve rekabet giiciiniin bir parcasi olarak gormektedirler. Bu baglamda
orgiitsel performans tanimlanirken birim bazinda, bireysel agidan, sosyo-ekonomik ve kiiltiirel agidan
performans degerlendirmelerinden sz edilmektedir. Orgiitsel performansin degerlendirilmesinde ¢ok
fazla kriterden faydalanilmaktadir. Isletmeler, gegmis ve planlanan faaliyetlerin degerlendirilmesi
amaciyla ¢esitli performans Olgitleri kullanmaktadirlar. Rekabet ortamlarimin yarattigi tehlike ve
teknolojik yeniliklerin getirdigi degisim dalgasi isletmelere sadece finansal performans oOl¢iitii
kullanmalarinin yetersiz oldugu gergegini gostermektedir. Dolayisiyla orgiitsel performans Olgiitleri
nicel (finansal) ve nitel (finansal olmayan) olmak iizere iki kisimda incelenmektedir. Nicel dlgiitler
karlilik, satis hacmi, iiretim hacmi, giderler ve hisse degeri gibi kriterlerle dl¢iiliirken, nitel Olciitler
kalite, verimlilik, miisteri memnuniyeti, pazar pay1, yeni deger yaratma, teknolojik yenilik ¢alismalart,
is kalitesi ve sosyal sorumluluk gibi gostergelerle ol¢iilmektedir. Finansal olmayan (nitel) Olgiitlerin
parametre zenginligi, bu parametrelerin literatiirde sikga tartisilmasini ve daha genis ¢alisma alani
bulmasini saglamaktadir (Eren & Kaplan, 2014; Eren vd., 2010).

Orgiitsel performansin birbirinden farkli varyantlar: bulunmaktadir. Bu farkliliklar bdliimler
arasi faaliyet farkliligindan ortaya ¢ikmaktadir. Literatiirde en fazla adi gegen oOrgiitsel performans
cesitleri, yenilik¢ilik performansi, liretim performansi, pazarlama performansi ve finansal performanstir
(Giinday vd., 2008).

Yenilik¢ilik performansi, Kiiresel pazarda hayatta kalmanin yolu iiriin iiretiminden teslimata
kadar tiim asamalarin inovatif teknolojilerle tamamlanmasindan ge¢mektedir. Uriin ve hizmet kalitesi,
diisiitk maliyet sistemi rekabetci pazarda siirdiiriilebilir olmada en 6nemli etkenlerden sayilmaktadir.
Yaratic1 yeteneklere sahip calisanlarin belirli norm ve Olgiitlere bagli kalmalari, zaman ve biitge
sinirlamalarint da g6z oOniinde bulundurarak etkin c¢alisma prensibi edinmeleri gerekmektedir.
“Inovasyon, yaratici fikirlerin bir kurulus tarafindan basarili bir sekilde uygulanmasidir” (Amabile &
Fisher, 2009).

Orgiit performansim1  kapsayan diger bir tammlama iretim performansidir. Uretim
performansim kalite, teslimat siiresi, maliyet ve esneklik kriterleriyle belirlenmektedir. Klasik
yaklagimda esneklik bir performans unsuru sayilmazken rekabet ortaminda iiretim performansinin temel
bileseni haline gelmektedir. Esneklik, {iretim siire¢lerini etki ederek Olgek ekonomilerini
amaglamaktadir (Schlie & Goldhar, 1995).

Orgiitsel performansin bir baska boliimii de pazarlama performansidir. Pazarlamanin 6rgiit
performansina nicel katkisi birgok arastirmada kendini gostermektedir. Pazarlama alaninda calisanlar,
pazarlamanin &rgiit performansina yaptig1 katkiy: sunmak icin ciddi ¢aligmalar siirdiirmektedirler. Orgiit
performans1 konusunda pazarlamanin g6z oniinde bulundurulmamasinin pazarlama alaninda prestij
kaybina sebep oldugu diisiiniilmektedir. Bu olumsuz diisiinceleri ortadan kaldirmaya c¢aligan alan
aragtirmacilar1 performans oOl¢iim becerilerinin gelisimi ig¢in ¢aba sarfetmektedirler. Pazarlama
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performansi; reklam, ticari promosyon, dogrudan posta gibi pazarlama faaliyetlerinde performans
Olciimii ve finansal-finansal olmayan metrikler kullanilarak pazarlama performansi Sl¢iimii seklinde
yapilmaktadir (O'Sullivan & Abela, 2007).

Orgiitsel performansin bir bagka tanimlayicisi finansal performanstir. isletme performansinin
Olclilmesinde oldukga sik bagvurulan bir Ol¢iit olan finansal performans, 6zellikle nihai karar alma
siireclerinde temel yol gdsterici niteliktedir. Isletmelerde planlama ve kontrol faaliyetlerinin saglikl bir
sekilde uygulanmasi, finansal analizin belirli periyotlarla yapilmasini gerekli bir hale getirmektedir. Bu
baglamda finansal performans analizi isletmelerin en 6nemli sorumluluklarindan birisidir. Etkin bir
performans degerlendirmesi, dogru sonuglar verecek verilerin elde edilebilmesine baglidir. Finansal
performans Ol¢limiinden sonra elde edilen sonuglarin beklenenin altinda olmasi halinde hedeflenen
¢iktilara ulasmak icin gerekli diizenlemeler yapilmasi ydneticinin gorevleri arasindadir. Isletme
yoneticisinin isletmenin gilincel finansal durumu, isletmenin finansal kapasitesi ve Onceki dénem
performans gostergeleri hakkindaki bilgilere hakim olmas1 beklenmektedir (Acar, 2003).

3. Rekabet Avantaji

Rekabet, miisteri taleplerini karsilayarak onlara katma deger katan bir yandan talepleri
karsilarken te yandan sektdrde siirdiiriilebilirligi elde etmek olarak ifade edilmektedir (Ulgen & Mirze,
2004). Bu baglamda rekabet avantaji isletme performansmi arttiran en temel unsur olarak kabul
edilmektedir. Istikrarli bir isletme performansi saglayabilmenin yolu rekabet avantaji sistemini gelistirip
uygulamaya baghdir. Rekabet avantaji sisteminin isletme tarafindan gelistirilebilmesi igin gerekli
birtakim yontemlerin bilinmesi gerekmektedir. Rekabet avantaj1 elde eden isletme, yiiksek performans
saglamak icin uygulama yeteneklerini de gelistirmesi gerekmektedir. Isletme yoneticileri bu yetenekler
sayesinde mevcut avantajlar ilerleyen siireclerde daha fazla gelistirip iyilestirebilmektedirler (Hao,
2000).

Rekabet avantaji elde etmek ve bunu siirdiirebilmek isteyen firmalarin, degisen pazar
dinamiklerine hizli uyum saglayabilmeleri ve farklilagsma yaratabilecek stratejiler gelistirmeleri
onemlidir. Bu ¢ercevede, inovasyonu tesvik eden ve bilgi yonetimini etkin sekilde organize eden
firmalar, rakiplerine kiyasla daha esnek, ¢evik ve yenilik¢i bir yapiya kavusarak uzun vadede pazarda
kalicil1 olabilmektedir. Giiniimiiz rekabet ortaminda bilginin iretimi ve etkin kullanimi, firmalar
acisindan stratejik bir unsur haline gelmistir. Fiziksel kaynaklarin eskiye kiyasla 6nemini yitirmesiyle
birlikte, yenilik, yaraticilik ve bilgi temelli siirecler rekabet istiinliigii saglamak adma 6n plana
cikmaktadir (Erdik ve Gokug, 2023, s. 3358).

Rekabet avantaji, kurumlarin artan maliyetler, degisen miisteri beklentileri ve hizli teknolojik
gelismeler gibi cevresel baskilar karsisinda ayakta kalabilmeleri ve siirdiiriilebilir bir basar1 elde
edebilmeleri i¢in kritik bir faktdrdiir. Miisteri memnuniyetinin hedef alinmasi1 dogrultusunda hizmet
kalitesinin iyilestirilmesi rekabet avantaji elde edilmesinde 6nemlidir. Bu durum, kurumlarin hizmet
farklilastirmasi yaparak rakiplerinden ayrismasina ve boylece rekabet avantaji kazanmasina katki saglar.
Rekabet avantaji, isletmelerin artan maliyetler, degisen misteri beklentileri ve hizli teknolojik
gelismeler gibi digsal baskilar karsisinda ayakta kalabilmeleri ve siirdiiriilebilir basar1 saglamalari igin
temel bir unsur olarak degerlendirilmektedir (A¢ikgdz ve Biger, 2025, s. 71).

4, Yontem

Bu boliimde arastirma yontemine iliskin bagliklar detaylandirilarak asagida gosterilmistir.
Yo6ntem boliimiinde arastirma modeli ve hipotezlerine, arastirmanin evreni ve drneklemi, veri toplama
yontemi, veri toplama araglari, verilerin analiz yontemleri ile aragtirmada kullanilan 6lgekler yer
almaktadir.

4.1. Arastirma Modeli ve Hipotezleri

Aragtirma modeli degiskenler arasindaki iligkilerin yoniiniin belirlenmesi i¢in yapilan sematik
olusumlardir. Calismada stratejik liderligin Orgiitsel performans ve rekabet avantajina etkisi
incelenmektedir. Bu c¢aligmada stratejik liderlik bagimsiz degisken, orgiitsel performans ve rekabet
avantaji bagimli degisken olup arastirma amacina yonelik kurulan arastirma modeli Sekil 1°de
gosterilmistir.
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Sekil 1.
Arastirma Modeli

Stratejik Liderlik Orgiitsel Performans

» Donitisiimsel Uygulamalar

® Yonetimsel Uygulamalar
» Etik Uygulamalar
» Politik Uygulamalar

» Iletisimsel Uygulamalar

Rekabet Avantaji

Calisma kapsaminda asagidaki hipotezler test edilecektir.

H;i: Stratejik liderligin 6rgiitsel performans tlizerinde pozitif etkisi vardir.
Ha: Stratejik liderligin rekabet avantaji lizerinde pozitif etkisi vardir.

4.2. Evren ve Orneklem

Bu calismanin amaci, stratejik liderligin orgiitsel performansa ve rekabet avantajina etkisini
ortaya koymaktadir. Bu gergevede arastirmanin evrenini Tirkiye’deki ulusal ve uluslararasi lojistik
firmalarinda calisan 1243 yonetici olusturmaktadir. Aragtirma 6rnekleminin belirlenmesinde olasilikli
orneklem belirleme yontemlerinden tabakali 6rnekleme yontemi kullanilarak 6rneklem sayis1 294 olarak
belirlenmis olup arastirmada 474 katilimciya ulasilmistir. Tabakali 6rneklemede, drneklemin evreni
temsil etme giicii fazla, hata orani azdir. Orneklem biiyiikliigii %95 giiven seviyesinde, %5 kabul
edilebilir hataya gore yapilan hesaplamaya gore belirlenmistir. Bu arastirmada 6rneklem biiyiikliigiiniin
belirlenmesinde, sosyal bilimler alaninda yaygin olarak kullanilan Cochran (1977) ve Israel (1992-2013)
tarafindan gelistirilen formiil esas alimustir.

4.3. Arastirma Siireci

Caligma verilerini elde etmek i¢in konunun amacina uygun olan 6lgeklerden olusan anket formu
hazirlanmigtir. Anket formu Tirkiye genelinde ulusal ve uluslararasi lojistik firmalarinda gérev yapan
yoneticilere uygulanmistir. Anket wuygulama sekli yiiz yiize tabletle goriisme seklinde
gergeklestirilmistir. Arasgtirmanin veri toplama siireci, verilerin analizi, literatiire dair kaynak
aktarimlari, kaynak gosterimlerine kadar makalenin tiim bdliimlerinin etik kurallara uygun olacak
bicimde hazirlanmistir. Bu arastirma Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi
Kurulu'nun 05.09.2024 tarihli ve E.171591 sayil1 yazis1 ile uygun goriilm{istiir.

4.4 . Veri Toplama Aracglart

Verilerin elde edilmesinde nicel aragtirma yontemlerinden olan anket metodu kullanilmistir.
Ankette kullamlan dlgekler 5°1i Likert Olgegi esas alinarak kullamlmistir. Hazirlanan anket formunda
katilimcilarin demografik 6zelliklerini tespit etmeye yonelik sorulara, stratejik liderlik 6l¢egine iligkin
ifadelere, orgiitsel performans 6lgegine iliskin ifadelere ve rekabet avantaji 6l¢egine iliskin ifadelere yer
verilmistir. Pisapia et. al. (2005)’nin gelistirdigi stratejik liderlik 6lgegi 35 madde igeren yonetimsel,
doniisiimsel, politik, iletisimsel ve etik liderlik davraniglari seklinde 5 boyuttan olusmaktadir. Stratejik
liderlik 6l¢egi Coban (2016) tarafindan Tiirk¢eye uyarlanmistir. Firma performansi 6lgegi Ellenger ve
dig. (2002) tarafindan gelistirilmistir. 20 maddeden olusan firma performansi 6lgegi, Akgiin ve dig.
(2007) tarafindan Tiirkceye uyarlanmistir. Kohn vd. (2011) ve Morabito vd. (2009) tarafindan
gelistirilen rekabet avantaji 6lgegi 8 maddeden olusmaktadir (Sekkeli, 2016).

4.5. Verilerin Analizi

Anket yoluyla elde edilen veriler SPSS 24 paket programi ve AMOS Yapisal Esitlik
Modellemesi kullanilarak analiz edilmistir. Veri analizinden once demografik bilgilere iligkin
tanimlayici istatistiklere yer verilmistir. Veri analizi siirecinde normallik testi ve giivenirlik testleri
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yapilmis olup degiskenler arasi iliskinin belirlenmesi i¢in pearson korelasyon testi yapilmustir.
Arastirma hipotezlerinin test etmek i¢in yapisal esitlik modellemesi kullanilmstir.

5. Bulgular

Calismanin aragtirma sorusu “stratejik liderlik rekabet avantaji ve oOrgiitsel performansi
etkilemekte midir?” seklinde belirlenerek bu dogrultuda arastirma amacina uygun analizler yapilmis ve
elde edilen bulgulara yer verilmistir.

5.1. Tammlayict Istatistikler

Calisma kapsaminda katilimcilarin demografik 6zelliklerine iligkin frekans analizleri Tablo
1’de verilmistir.

Tablo 1.
Katihmcilarina Ait Demografik Ozellikler

Demografik Grup n %
Cinsiyet Kadn 188 39,66
Erkek 286 60,34
Medeni Durum Evli 172 36,29
Bekar 206 43,46
Diger 96 20,25
Yas 18-25 137 28,90
26-35 84 17,72
36-45 85 17,93
46-55 94 19,83
56 yas ve lizeri 74 15,62
Egitim Durumu [Ikogretim ve lise 24 5,06
On lisans ve lisans 265 55,91
Lisanstisti 185 39,03
Mesleki Tecriibe 1-5yil 160 33,76
6-10 y1l 190 40,08
11 yil ve {izeri 124 26,16
Isletmedeki konumunuz nedir? CEO 34 7,17
Ust Diizey Yonetici 116 24,47
Orta Diizey Yonetici 324 68,36
Isletmenizdeki toplam personel sayis1 0-100 153 32,28
kactir? 101-500 151 31,86
501-1500 136 28,69
1501 ve iizeri 34 7,17
Isletmeniz  ka¢ yildir faaliyet 1-5yil 121 25,53
gostermektedir? 6-10 yil 120 25,32
11 yil ve {izeri 233 49,15
Isletmenizin hukuki yapisi nedir? Anonim Sirket 200 42,19
Limited Sirket 145 30,59
Komandit Sirket 64 13,50
Kolektif Sirket 65 13,72
Toplam 474 100,0

Aragtirma kapsaminda toplam 474 katilimciya ulasilmis olup, katilimcilarin %39.66’sinin kadin
(n:188), %60.34’liniin erkek (n:286) oldugu belirlenirken katilimcilarin biiyiik ¢ogunlugunun bekar
(%43.46; n:206), 18-25 yas araliginda (%28.90; n:137), 6n lisans veya lisans mezunu (%55.91; n:265),
6-10 yillik mesleki tecriibeleri oldugu (%40.08; n:190), orta diizey yoneticilik yaptiklar1 (%68.36;
n:324), 0-100 arasinda ¢aligsan1 olan firmada goérev yaptiklari (%32.28; n:153), isletmelerinin 11 yil ve
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iizerinde faaliyet gosterdigi (%49.15; n:233) ve anonim sirketlerde gorev yaptiklar (%42.19; n:200)
belirlenmistir.

5.2. Normallik Testi

Normallik testi, veriye uygun analiz yontemini segmek ve giivenilir sonuglara ulasmak igin
temel bir adimdir. Bu test, istatistiksel arastirmalarin saglam ve gegerli olmasini saglamada kritik rol
oynar. Normallik varsayiminin saglandigini belirlemede dikkate alinan 6lgiitlerden biri ¢arpiklik ve
basiklik katsayilaridir. Carpiklik ve Basiklik katsayilarinin +2.0 araliginda olmasi halinde veri seti
normal dagiliyor demektir (George ve Mallery, 2020, s. 114).

Tablo 2.
Verilerin Dagilimina Ait Bulgular

. Merkezi Egilim Olgiileri Basikhk-Carpikhik
Olciimler
Ortalama Medyan Basiklik Carpikhik

Dontisiimsel Uygulamalar 3,00 3,29 -0,230 -1,514
Yonetsel Uygulamalar 2,95 3,20 -0,136 -1,407
Etik Uygulamalar 2,93 3,00 -0,156 -1,432
Politik Uygulamalar 2,97 3,00 -0,151 -1,342
Iletisimsel Uygulamalar 2,93 3,00 -0,111 -1,475
Genel Stratejik Liderlik 2,95 3,39 -0,316 -1,575
Rekabet Avantaji 2,91 3,13 -0,187 -1,565
Firma Performansi 2,85 2,90 -0,010 -1,602

Normal dagilim analizi sonucunda incelenen merkezi egilim olgiimlerinden ortalama-
medyanin birbirine yakinligi ve basiklik ile carpikligin +2 arasinda olmasi nedeniyle elde edilen
verilerin normal dagilimdan geldigi belirlenmistir. Ayni zamanda aragtirmaya dahil olan katilimei sayisi
yeterli oldugu i¢in (n>=30) merkezi limit teoreminden hareketle istatistiksel acidan daha giiclii olan
parametrik yontemlere bagvurulmustur (Ghasemi ve Zahediasl, 2012).

5.3. Giivenirlik Analizi

Calismada giivenirlik oranin1 belirlemek ig¢in Cronbach alfa giivenirlik analizi yapilmistir.
Sosyal bilimler alaninda giivenirlik katsayisinin 0,70 ve lizerinde olmasi halinde dlgegin de glivenilir
oldugu kabul edilmektedir (Kili¢, 2019, s. 127). Giivenirlik katsayis1 0 ile 1 arasinda degisir ve degeri
1’e yaklastikga 6l¢iim aracimin giivenirligi artar (Fraenkel, Wallen ve Hyun, 2012, s. 155). Glivenirlik
analizinde, Olgekteki maddelerin diger maddelerle olan iliskisinin 0,30 degerinin altinda bir deger
almamasi beklenmektedir (Biiyiikoztiirk, 2009). Bu dogrultuda 6l¢ekteki maddelerin diger maddeler ile
olan iliski degerinin 0,30 degerinin altinda olmadigindan Olgekten madde cikarilmasina gerek
olmadigina karar verilmistir. Arastirma verilerin ve érneklem hacminin faktor analizi i¢in uygunlugu
Kaiser-Meyer-Olkin (KMO) degeriyle kontrol edilir. Orneklem biiyiikliigiine karar vermeyi saglayan
Kaiser-Meyer-Olkin (KMO) katsayisinin 0,60’1n {izerinde (Tabachnick ve Fidell, 2013; Biiyiikoztiirk,
2019) olmasi ve arastirma verilerinin normallik varsayimina uygun oldugunu gosteren Bartlett's Test of
Sphericity testinin anlamli olmas1 gerekmektedir (Akbulut, 2020, s.94).
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Tablo 3.
Stratejik Liderlik Olgeginin Giivenirlik Analizine Iliskin Bulgular

Aciklanan  Giivenirlik

Giivenirlik Aciklanan Toplam (Cronbach’s

Olgek Alt Boyut (s(::;lb;:)h Var(';fans Ozdeger Varyans Alpha)
P ° % Toplam
fletisimsel Uygulamalar 0,944 18,298 6,404
Stratejik Doniistimsel Uygulamalar 0,930 15,079 5,278
Liderlik  Politik Uygulamalar 0,921 13,790 4,826 70.608 0,970
Etik Uygulamalar 0,923 13,480 4,718
Yonetsel Uygulamalar 0,903 9,960 3,486

KMO: 0,962; Bartlett's Test of Sphericity = X2(595)=5243,313; p=0.000

Tablo 3’e gore Slgegin giivenirlik diizeyinin yliksek seviyede oldugu belirlenmistir (o= 0,970).
KMO degerinin 0,60 degerinden fazla ve Barlett kiiresellik testi anlamli bulunmustur (p<0.01). 35
maddelik 6l¢egin, faktor analizi sonucunda 5 faktorlii bir yapida oldugu ve toplam agikladig1 varyans
degerinin %70.608 oldugu goriilmektedir. Olgekteki maddelerin diger maddeler ile olan iliski degerinin
0,30 degerinin altinda olmadigi tespit edildiginden 6lgekten madde gikarilmasinin gerekli olmadigina
karar verilmistir. Olgegin birden fazla faktorlii olmasi nedeniyle varimax dondiirme islemi yapilmis olup
dondiirme sonrast; stratejik liderligin iletisimsel uygulamalar (a: 0.944), doniisiimsel uygulamalar (o
0.930), politik uygulamalar (o.: 0.921), etik uygulamalar (a.: 0.923) ve yonetsel uygulamalar (o 0.903)
alt boyutlarinin giivenirlik diizeylerinin yiiksek diizeyde oldugu ortaya ¢ikmaistir.

Tablo 4. ) .
Rekabet Avantaji Olgeginin Giivenirlik Analizine Iligskin Bulgular

- Giivenirlik Aciklanan Varyans - o
Olgek (Cronbach’s Alpha) % Ozdeger
Rekabet Avantaji 0,944 71,825 5,746

KMO: 0,956; Bartlett's Test of Sphericity = X2(28)=1081,510; p=0.000

Tablo 4’e gore Olgegin giivenirlik diizeyinin yliksek seviyede oldugu belirlenmistir (C.Alpha =
0,944). KMO degerinin 0,60 degerinden fazla ve Barlett kiiresellik testi anlamli bulunmustur (p<0.01).
Olgekteki maddelerin diger maddeler ile olan iliski degerinin 0,30 degerinin altinda olmadig1 tespit
edildiginden dlgekten madde ¢ikarilmasina gerek olmadigina karar verilmistir. Sekiz maddelik 6l¢egin,
faktor analizi sonucunda tek faktorlii bir yapida oldugu ve toplam agikladigi varyans degerinin 71,825
oldugu goriilmektedir. Olgegin tek faktdrlii olmasi nedeniyle herhangi bir dondiirme islemi
yapilmamustir.

Tablo 5.
Orgiitsel Performans Olgeginin Giivenirlik Analizine Iliskin Bulgular

Giivenirlik Aciklanan Varyans

Olgek (Cronbach’s Alpha) %

Ozdeger

Orgiitsel Performans 0,974 67,059 13,412

KMO: 0,978; Bartlett's Test of Sphericity = X2(190)=3237,676; p=0.000

Tablo 5’e gore dlgegin giivenirlik diizeyinin yliksek seviyede oldugu belirlenmistir (C.Alpha =
0,974). KMO degerinin 0,60 degerinden fazla ve Barlett kiiresellik testi anlamli bulunmustur (p<0.01).
Olgekteki maddelerin diger maddeler ile olan iliski degerinin 0,30 degerinin altinda olmadig1 tespit
edildiginden 6l¢ekten madde ¢ikarilmasina gerek olmadigina karar verilmistir. Yirmi maddelik 6l¢egin,
faktor analizi sonucunda tek faktorlii bir yapida oldugu ve toplam acikladigi varyans degerinin %67.059
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oldugu goriilmektedir. Olgegin tek faktdrlii olmasi nedeniyle herhangi bir dondiirme islemi
yapilmamustir.

Tablo 6.
Degiskenler Arasindaki Iligkilere Ait Pearson Korelasyon Analizi Bulgular

No Degiskenler 1 2 3 4 5 6 4 8

1  Doniisiimsel Uygulamalar 1 746%* [768** [737** [719** 903** 628** ,609**
2 Yonetsel Uygulamalar 1 ,698**  674** 680** ,846** 588**  538**
3 Etik Uygulamalar 1 ,/03**  696** ,880** ,534** 515**
4 Politik Uygulamalar 1 ,695**  866** 544**  492**
5  lletisimsel Uygulamalar 1 ,884**  BE5**  BE5**
6  Genel Stratejik Liderlik 1 647 > 622**
7  Rekabet Avantaji 1 ,615**
8  Firma Performansi 1

*#p<0.01; Pearson korelasyon analizi yapilmistir.

Tablo 6’da degiskenler arasindaki iligkileri belirlemek tizere yapilan pearson korelasyon analizi
sonuclarina yer verilmistir. Analiz sonuglarina gore; katilimcilarin stratejik liderlik diizeyleri ile rekabet
avantajlar1 arasinda pozitif yonlii orta kuvvetli bir iliski oldugu (1:0.647; p<0.01), stratejik liderlik
diizeyleri ile firma performansi arasinda pozitif yonlii orta kuvvetli bir iligki oldugu (1:0.622; p<0.01)
belirlenmistir. Ayrica katilimcilarin rekabet avantaji diizeyleri ile firma performansi diizeyleri arasinda
pozitif yonlii orta kuvvetli bir iliski oldugu (1:0.615; p<0.01) belirlenmistir.
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Sekil 1.
Stratejik Liderligin Rekabet Avantaji ve Firma Performans: Uzerindeki Etkisine Ait Yapisal Esitlik
Modeli

RAl =*0.15
RA2 |-°o.ae
RA3 [=*0.37
0.9 RA4d  |=*0.35
0.8
9.79 RAS [=*0.32
0.81
9.82 RA6  |=*0.31
0.83
0.82 RA? |=*0.33
0.83
RAS -*0.31
‘ FP1 ~+0.07
S|
0. 19-+={INR 0.72 FP2 ~*0.3€
\ -0 .37
0.90
0.31% YU \ FP4 -0 .34
0:93 ~*0.34
0.84
0.30+ EU |=* Z- FP6 |=0.37
0.82 ‘
Y FP? 0.34
0.8
0.82 g
0.33%  PU 0.€8 i FP8  [=*0.34
0.7
D’.Bl FP9 -0 34
0.81
0.33% U 0.81 FPI0  [=*0.35
80
.79 FPIl  [=*0.37
.78
.81 FPI2 -0 32
.80
S FPI3  [=*0.34
79
7%
81 FPI5 [=*0.30
0.7%
FPI1? |=*0.3¢
FPI8 |=*0.37
FPI3 |=*0.34
Chi-Square=577.56, df=493, P-value=0.00503, RMSEA=0.019 FP20 =*0.37

Sekil 1’de arastirmanin birinci modeline iliskin Ki-kare degeri x2 =577.56, sd = 493, p = .000
diizeyinde anlaml1 bulunmustur. Ki-kare degerinin serbestlik derecesine oranina bakildiginda, (y2/sd =
1.172) oranin 3 degerinin altinda olmasi “miikemmel uyum” oldugu anlamina gelmektedir. Modele ait
uyum iyiligi indekslerine gore; RMSEA =.019, RMR = .061, SRMR =.052, GFI1 = .93, AGFI = .92 ve
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CFI = .99, NFI= .99 ve NNFI= .99 degerlerini aldig1 goriilmektedir. Bu degerler kurulan yapisal
modelinin “kabul edilebilir” ve “miikemmel uyum”a sahip oldugunu kanitlamaktadir.

0,90 etki oraniyla doniisiimsel uygulamalarin stratejik liderlik {izerindeki etkisinin daha yiiksek
oldugu goriilmektedir.

Yapisal esitlik modellemesinde yer alan (sekil 2) DU=Doniisiimsel Uygulamalar,
YU=Yénetimsel Uygulamalar, EU=Etik Uygulamalar, PU=Politik Uygulamalar, IU=Iletisimsel
Uygulamalar anlamia gelmektedir. Arastirmada Schermelleh-Engel ve Moosbrugger (2003)’a ait uyum
kriterleri araliklar1 kullanilmistir.

Tablo 7.
Aragtirmada Kullanilan Uyum Kriterleri Araliklar
Uyum Miikemmel Kabul Edilebilir
Kriterleri Uyum Uyum
x2/sd =3 <5
RMSEA 0 <RMSEA<0.05 0.05<RMSEA<0.10
RMR 0 < SRMR<0.05 0.05 <SRMR <0.10
SRMR 0 < SRMR<0.05 0.05 <SRMR <0.10
NFI 095< NFI=< 1 0.90 <NFI <0.95
NNFI 0.95< NNFI< 1 0.90 <NNFI < 0.95
CFI 095< CFI=< 1 0.90 <CFI1 <£0.95
GFI 095< GFI=< 1 0.90 <GFI1 <£0.95
AGFI 0.90 < AGFI< 1 0.85 < AGFI <£0.90
Tablo 8.

Stratejik Liderligin Rekabet Avantaji ve Firma Performans1 Uzerindeki Etkisine Iliskin Yapisal Esitlik
Modeli Sonuglart

Standartlastirilmg

Hipotezler Yollar Parametre Tahminleri

t degerleri Sonu¢

Hi: Stratejik liderligin

rekabet avantaji lizerinde (SL)>(RA) 0,72 16,32%* Dogrulandi
anlamli bir etkisi vardir.

Ha: Stratejik liderligin

firma performansi iizerinde (SL)>(FP) 0,68 15,90%* Dogrulandi
anlamli bir etkisi vardir.

**p<0.01

Tablo 8’e gore; arastirmanin Hi hipotezi olan stratejik liderligin rekabet avantaji tizerindeki
etkisinin istatistiksel olarak anlamli oldugu tespit edilmistir (B: 0.72; t=16.23>2.58; p<0.01). Bu sonug,
katilimcilarin stratejik liderlik diizeylerinde meydana gelen bir birimlik artisin rekabet avantaji
diizeylerinde 0,72’lik bir artisa neden olacagi anlamina gelmektedir.

Arasgtirmanin H: hipotezi olan stratejik liderligin firma performansi iizerindeki etkisinin
istatistiksel olarak anlamli oldugu tespit edilmistir (B: 0.68; t=15.90>2.58; p<0.01). Bu sonug,
katilimcilarin stratejik liderlik diizeylerinde meydana gelen bir birimlik artigin firma performansi algilar
diizeylerinde 0,68’lik bir artigsa neden olacagi anlamina gelmektedir.
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Sonug, Tartisma ve Oneriler

Isletme verimlilik diizeyinin neden oldugu performans gdstergeleri ve bunun bir sonucu olan
rekabet avantaji siiphesiz ki stratejik liderlerin davranislarindan da etkilenmektedir. Isletme
performansinda artig saglayan en 6nemli Olgiitlerden biri stratejik liderin tutumlaridir. Bu arastirmada
lojistik firmalarinda ¢alisan yoneticilerin stratejik liderlik davranislarinin isletmenin performansina ve
rekabet avantajina etkisinin ortaya konulmasi amaglanmistir. Arastirma lojistik firmalar1 biinyesinde
gorev yapan yoneticilerle sinirli bulunmaktadir. Arastirmanin cografi kapsami (Tiirkiye geneli), veri
toplama siirecini karmasiklastirmis veya beklenenden daha zahmetli hale getirmistir. Arastirma
bulgularina gore; Yapisal Esitlik Modellemesi (YEM) analizine gore stratejik liderligin rekabet
avantajina etkisinde, katilimeilarin stratejik liderlik diizeylerindeki bir birimlik atisin rekabet avantaji
diizeyinde 0,72’lik bir artisa neden oldugu gorilmustiir. Benzer sekilde stratejik liderligin orgiitsel
performansa etkisinde, katilimcilarin stratejik liderlik diizeylerindeki bir birimlik artisin Orgiitsel
performans diizeyine 0,68°lik bir artiga sebep oldugu goriilmektedir. Arastirma bulgularina gore stratejik
liderligin rekabet avantaji ve orgiitsel performans tizerinde pozitif yonlii ve anlamli etkilere sahip oldugu
sonucuna varilmistir. Analiz sonuglarma gore stratejik liderlige en ¢ok etki eden stratejik liderlik
boyutunun “doniistimsel uygulamalar” oldugu goriilmiistiir. Buna gore; isletmede stratejik liderligin
rekabet avantaji ve orgiitsel performans {lizerindeki etkisi arttirilmak isteniyorsa isletmede doniisiimsel
stratejik liderlik uygulamalaria daha fazla 6nem verilmelidir (Normaini vd., 2023, Agazu vd. 2025).
Doniistimsel stratejik liderler; is goreni liderlik konusunda tesvik ederek uzun vadede karli hedeflere
bagli, vizyoner bakis agisi, Orgiit degerlerine bagli ve firsatlara karsi ongoriisii olan davraniglar
sergilerler. Dolayisiyla stratejik liderlerin “doniisiimsel uygulamalar” a yonelik davraniglarinin 6rgiit
icerisinde daha etkili oldugu ve daha fazla desteklenmesi gerektigi anlasilmaktadir. Doniigiimsel
uygulamalardan sonra stratejik liderlige en fazla etki eden stratejik liderlik boyutlariin sirasiyla
yonetsel uygulamalar ve etik uygulamalar oldugu goriilmektedir. Stratejik liderlige en az etki eden
stratejik liderlik boyutlarinin ise politik ve iletisimsel uygulamalar olduklar1 anlagilmaktadir.
Arastirmaya ait hipotezlerin dogrulandigi goriilmektedir.

Bu aragtirma bulgulari, stratejik liderligin orgiitsel performans ve rekabet avantaj1 {izerindeki
olumlu etkilerinin ekonomik ve kiiltiirel diizeyde cesitli sonuclar dogurabilecegini gostermektedir.
Stratejik liderlik uygulamalarinin isletmelerin verimliligini ve karliligin1 artirarak mikro 6lgekte firma
basarisini, makro 6lgekte ise sektdrel bilyiimeyi ve iilke ekonomisine katki saglayacagi ongoriilmektedir.
Ayrica, stratejik ve doniisiimcii liderlik uygulamalarinin yatirim konusunda giiven ortami saglayarak,
yerli ve yabanci sermaye giriglerini artirabilecek bir potansiyeli vardir. Bu baglamda doniisiimeii liderlik
uygulamalarinin gelistirilmesi dnerilmektedir. Rekabet giiclindeki artis ise yalnizca i¢ pazarda degil, dis
pazarda da firmalarin dis ticaret konusunda olumlu etkiler yaratabilir. Stratejik liderlikle desteklenen
bliylime ve performans artisi, istthdam olanaklarinin arttirarak issizlik oranlarinin azalmasina ve
toplumsal refahin artmasina katki saglamaktadir. Doniigiimcii liderlik uygulamalar: kiiltiirel diizeyde
orgiit degerlerine dayali daha esnek ve degisime acik bir yap1 halinde doniismektedir. Bu doniisiimle
calisan motivasyonun ve orgiitsel baglilik artarak aidiyet giiclenmektedir. Etik liderlik uygulamalarinin
stratejik liderlikte rekabet ve performans diizeyinde 6nemli bir boyut olarak one ¢ikmasi ise, kurum igi
etik kiiltlirlin yerlesmesine katki saglayarak sorumluluk, hesap verebilirlik ve is etigi gibi normlarin
gelisip yaygilastirilmasina katki saglamaktadir. Diger yandan, iletisimsel liderlik boyutunun stratejik
liderlige katkisinin diisiik olmasi, i¢ iletisim eksikliklerine ve kapali organizasyon kiiltiirline isaret
etmekte; bu da stratejik liderlik uygulamalarinda gelistirilmesi gereken noktalara iliskin Oneriler
sunmaktadir. Tiim bulgular bir arada degerlendirildiginde, stratejik liderlik, rekabet avantaji ve orgiitsel
performans arasindaki iliskinin birbirini besleyen bir yapiya sahip oldugu goriilmektedir. Stratejik
liderlik, yalnizca dogrudan etkilerle sinirli kalmayip; doniisiimcii liderlik gibi ara mekanizmalarla bu
etkisini giliglendirmektedir. Calismada literatiirle paralel sonuglar elde edilmistir. Calismanin farkli
orneklem gruplari iizerinde uygulanmasi tavsiye edilmektedir.
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Oz

Bu calisma iiniversite 6grencilerinde internet kullanimi ve Sosyal Medya Bagimliligi diizeylerinin
incelemek amaciyla yapilmistir. Universite dgrencileri, dijital etkilesim ve sosyal medyada fazla zaman gecirme
egilimlerinden dolay1 sosyal medya bagimliligi agisindan risk teskil etmektedir. Tanimlayici-Kesitsel tipte olan
bu arastirma, Kasim 2024-Ocak 2025 tarihleri arasinda {iniversite 6grencileriyle yiiz yiize goriismeler yoluyla
gerceklestirilmis ve toplam 359 &grencinin katilimiyla tamamlanmistir. Veri toplanmadan once etik onay
alinmustir. Veri toplama asamasinda “Tanitict Bilgi Formu” ve “Sosyal Medya Bagimliligi Olgegi” kullanilmistir.
Katilimeilarin - %90,3%iniin akilli telefon kullandigi, %79,4'inlin bulundugu ortamda internet erisiminin
oldugu, %90,0'nmn giinliik olarak internet kullandigi ve %44,5'inin en ¢ok tercih ettigi sosyal medya
platformunun Instagram oldugu tespit edilmistir. Sosyal Medya Bagimlilig1 Olgegi toplam puanlar1 agisindan,
yas, cinsiyet, smif diizeyi, baba egitim durumu, interneti bulundugu ortamda kullananlar ve sosyal medya
kullanim siklig1 arasinda istatistiksel olarak onemli farklar bulunmustur (p<0.05). Buna goére, 15-24 yas
araliginda olan, 3. sinif diizeyinde 6grenim goren, babasinin egitim durumu iiniversite olan ve sosyal medyay1
her giin birden fazla kez kullanan 6grencilerin sosyal medya bagimliligi puanlarinin daha yiiksek oldugu
gozlemlenmistir. Teknolojinin hizla gelistigi bu dénemde, dijital bagimliliklara kars1 farkindalik olusturulmasi
hem o6grenciler hem de ebeveynler i¢in 6nem tasimaktadir. Bu bulgular, iiniversite 6grencilerinin daha saglikli
dijital aliskanliklar edinmeleri i¢in ¢esitli stratejilerin uygulanmasinin gerekliligini ortaya koymaktadir.

Anahtar Kelimeler: Universite grencileri, internet kullanimi, sosyal medya bagimlilig:.
Abstract

This study examined internet usage and social media addiction levels among university students.
Because of their tendency to spend excessive time on digital interactions and social media, university students
are considered a risk group for social media addiction. This descriptive and cross-sectional study was conducted
through face-to-face interviews with university students from November 2024 to January 2025, involving 359
participants. Ethical approval was obtained prior to data collection. During data gathering, the “Introductory
Information Form” and the “Social Media Addiction Scale” were used. It was found that 90.3% of participants
used smartphones, 79.4% had internet access in their environment, 90.0% used the internet daily, and 44.5%
preferred Instagram as their main social media platform. Significant differences in total Social Media Addiction
Scale scores were observed based on age, gender, academic year, father’s educational background, internet
access at their location, and social media usage frequency (p<0.05). Specifically, students aged 15 to 24, third-
year students, those with fathers who had a university degree, and students who used social media more than
once daily showed higher addiction scores. In today’s rapidly advancing technological era, raising awareness
about digital addictions is crucial for both students and parents. These results underscore the importance of
developing strategies to help university students establish healthier digital habits.

Keywords: University students, internet use, social media addiction.
Extended Abstract

With the rapid development of technology and the widespread use of the Internet, there have been
significant changes in social structures and cultural codes. The rich visual content and wide interaction areas
offered by the Internet have led to changes in the media consumption habits at individual and societal levels.
Social media platforms, which have become a part of the digital society, have been an important factor in
individuals' orientation towards the virtual world. The easy accessibility of social media tools from anywhere in
the world has increased the interaction of individuals. Especially among university students, social media use is
growing due to distancing from their families, increasing responsibilities, loneliness, academic stress, and being
influenced by their peers. Students can use social media tools for communication, socializing, obtaining
information, following what is happening in social media, participating in communities, or reaching the masses
on a subject they have developed. This makes the use of social media tools widespread depending on their
popularity. While social media tools enable individuals to interact and engage in social activities, social media
addiction emerges as a result of excessive and uncontrolled use. As a result, students' excessive and uncontrolled
use of social media leads to loneliness, deterioration of social relationships, decline in course success, stress,
anxiety, and depression. Increasing social media use day by day may pave the way for effective, preventive, and
interventionist studies at the point of understanding the underlying causes. Therefore, this study aims to
determine university students' internet use and social media addiction levels.

The purpose of this study was to examine university students' internet usage and social media addiction
levels. The population of the study consisted of students (n=6520) enrolled at Sirnak University during the fall
semester of the 2024-2025 academic year. Power analysis was performed using the G*Power 3.1 software
package to determine the sample size. As a result of this analysis, the minimum sample size was calculated as
363 at a 95% confidence level (1-a) and a 0.05 (o) significance level. Before data analysis, missing data were
identified in the questionnaire forms, and therefore, 4 questionnaires were excluded from the study. The analyses
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were completed with the participation of a total of 359 students. Ethical committee approval was obtained before
collecting the research data. The “Introductory Information Form,” which included participants' demographic
information, and the “Social Media Addiction Scale,” which measured the level of social media addiction, were
used to collect the data. The research data were analyzed using the SPSS 25.0 program. Frequency, percentage
distributions, mean, and standard deviation values were used for descriptive statistics. The Kolmogorov-Smirnov
Z test was applied to evaluate the normality of the data distribution. For data showing a normal distribution,
Student's t-test and one-way analysis of variance (ANOVA) methods were used for intergroup comparisons. The
statistical significance level was set at p<0.05. The research findings provide important data on university
students' use of digital tools and internet usage habits. 79.4% of participants use the Internet in their
environment, 90.0% access the Internet daily, and 44.5% use Instagram the most. These findings indicate that
students use the internet intensively and that the popularity of social media platforms also plays a role in this.
Data obtained from the Social Media Addiction Scale show significant relationships between social media
addiction and various demographic factors.

The study found statistically significant differences in social media addiction scores based on age,
gender, grade level, father's education level, internet usage habits, and frequency of social media use. In
particular, it was found that students aged 15-24, third-year students, pupils whose fathers had a university
education, and students who used social media more than once a day had higher social media addiction scores.
The study also showed that there was a relationship between social media addiction and the environment in
which the internet was used. Students who used the internet in their environment were found to have higher
levels of social media addiction. The results of this study highlight the importance of developing various
strategies to enable university students to establish healthy relationships with the internet and social media. It is
essential to raise awareness by holding seminars aimed at preventing the development of this addiction and
adding courses on addiction and combating addiction to the curriculum. University students need to be directed
toward areas outside of social media where they can develop themselves. Students can reduce the time they
spend on social media and contribute to a healthier social life by acquiring hobbies, playing sports, participating
in nature walks, reading books, joining student clubs, and participating in social activities. For future research, it
is recommended to work with students from multiple universities, conduct longitudinal studies, conduct in-depth
interviews (qualitative data collection), and evaluate the implementation of intervention programs.
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Giris

Diinyada teknolojinin hizla gelismesi ve internet kullanimimin yayginlasmasi, toplumsal
yapidan kiiltiirel kodlara kadar genis bir doniisiim alanini beraberinde getirmistir. Internetin sagladig
gorsel zenginlik ve genis etkilesim olanaklart hem bireylerin hem de toplumun iletisim bigimlerini
dijital ortama tastyarak, medya tiiketim aligkanliklarinda koklii bir degisimi beraberinde getirmistir. Bu
stiregte, dijital toplumun bir parcasi haline gelen sosyal medya platformlari, bireyin somut diinyadan
uzaklagmasina ve sanal evrene yonelisinde 6nemli bir ara¢ haline gelmistir (Dogan & Giindiiz, 2025).

Sosyal medya, dijital ¢agin bir sonucu olarak, giinliik yasamin hemen her alaninda etkisini
gosteren 6nemli bir unsur haline gelmistir (Cheng et al., 2021). Diinya genelinde 2025 yil itibari ile
internet kullanicilarinin sayisi ise 5.56 milyara, niifusa orani ise %67.9'a ¢ikmistir. (We Are Socia,
2025a). Tiirkiye Istatistik Kurumu’nun vyiiriittigii Hane Halki Bilisim Teknolojileri Kullanim
Arastirmasina gore 16-74 yasa grubundaki bireylerde internet kullanim oranlarma gore 2023
yilinda %87.1 iken 2024 yilinda %88.8 ¢ikmigtir. Bireylerin kullandiklari sosyal medya araglar
incelendiginde %86.2’si WhatsApp, %71.3’ii YouTube ve %65.4’1 Instagram oldugu belirtilmistir
(TUIK, 2024). Benzer sekilde “We Are Social Dijital Ajansi”nin 2025 yil1 raporuna gére Tiirkiye’de
77.3 milyon kisi (%88.3) internet kullanicisi ve 58.5 milyon kisi (%66.7) sosyal medya kullanicisidir.
Tiirkiyede 58.5 milyon kisi Instagram, 57.5 milyon kisi Youtube, 40.2 milyon kisi Tiktok, 34.8 milyon
kisi Facebook, 19.7 milyon kisi X (Twitter), 19.0 milyon kisi LinkedIn, 15.7 milyon kisi Snapchat,
13.4 milyon kisi Messenger kullanmaktadir. Bu da Tiirkiye’de internet kullanicilarinin biiyiik bir
cogunlugu sosyal medya platformlarini aktif olarak kullandigini1 gdstermektedir (We Are Socia,
2025b). Bu baglamda, sosyal medya platformlarinin hem diinyada hem de Tiirkiye'de kullaniminin
onemli Ol¢iide yayginlagtigr dikkati gekmektedir.

Sosyal medya kullanmim kolaylig1 ve ulagilabilirligi gz oniinde bulunduruldugunda, sosyal
medya araclar1 herhangi bir zaman ve cografi sinirlama olmadan kullanicilar i¢in rahat bir etkilesim
alam sunmaktadir (Cheng et al., 2019). Ozellikle iiniversite 6grencilerinde sosyal medya gesitli
nedenlere bagl olarak kullanimi olduk¢a yaygmdir. Ogrenciler sosyal medya araclari ile farkli
insanlarla tanisma, arkadaslik kurma, iletisim, ortak hedeflere sahip topluluklara katilim saglama,
giincel olaylar takip etme, bilgi edinme veya bir konuda edindigi bilgileri kitlelere ulastirma gibi
bircok amag¢ icin kullanabilmektedir (Erdem & Dost, 2024). Sosyal medya platformlarinin
popiilaritesine bagl olarak genclerin sosyal medyada gecirdikleri zaman 6nemli Glglide artmaktadir.
Sosyal medya, bireylerin etkilesimde bulunmalarina ve sosyal aktivite yapmalarina olanak saglarken
bir yandan da asir1 ve kontrolsiiz kullanimina bagl endiselerin artmasina yol agmistir (Mushtaq et al.,
2023). Asirt ve kontrolsiiz kullanim sonucunda fiziksel, psikolojik ve toplumsal yap1 islevlerinde
dengenin bozulmasina, is performansinin diismesine, sosyal iligkilerde azalma, uyku bozuklugu,
yasam memnuniyetinin azalmasina, kiskanclik, kaygi ve depresyon duygularinin olusmasina ve uyum
sorunlarina yol agabilmektedir (Arslan et al., 2023; Sun & Zhang, 2021). Universite dgrencileri
arasinda sosyal medya kullaniminin artmasi, bu sorunlarin daha da biiyiimesine neden olmakta; bu
nedenle sosyal medya bagimliligini ele almanin dnemi ortaya ¢ikmaktadir (Erdem & Dost, 2024).

Bagimlilik, yalnizca madde kullanimina baglanamayacak kadar genis ve ¢ok boyutlu bir
olgudur. Bu kapsamda Griffiths (2005), bagimliligin madde veya davranissal tiirlerin ortak yapisal
ozelliklerinin oldugunu 6ne siirerek, bagimliligin biyopsikososyal bir ¢evrede olustugu “bilesenler
modeli” ile agiklamustir. Griffiths’e gore bagimlilik davranislart; belirginlik, duygudurum degisikligi,
tolerans, yoksunluk, catisma ve niiksetme olmak {izere alt1 temel bilesenden olustugunu ifade etmistir.
Modelde bireyin sadece fizyolojik diizeylerine gore degil, psikolojik ve sosyal yoniinii de igine alarak
biitiinctil bir degerlendirmenin yapilmasini saglamaktadir (Griffiths, 2005). Aym1 zamanda sosyal
medya bagimliligin1 agiklayan bilissel-davraniggt modele gore sorunlu sosyal medya kullanimu,
bireyin uyum bozucu biligsel yapilariyla iliskili olup, ¢esitli ¢evresel faktorlerin etkisiyle zamanla
derinleserek kompulsif ya da bagimlilik diizeyinde bir kullanim bi¢imine doniismesine yol agmaktadir.
Sosyal beceri modeline gore kisiler kendilerini sunma becerilerindeki yetersizlikler ve yiiz yiize
iletisim yerine sanal iletisimi tercih etmeleri sosyal medya bagimliliginin gelismesinde Onemli
faktorleri olugturmaktadir. Sosyo-biligsel model gore ise kompulsil sosyal medya kullaniminin bireyin
pozitif beklentileri, internet 6z yetkinligi, ve internet kullanimin1 yonetmede yetersizlikler ile yakindan
iliskilidir (Dogan, 2021). Sosyal medya bagimliligi, dijital teknolejilerin asir1 ve kontrolsiiz kullanim
sonucu bireyin kisisel yasam, sosyal iliskiler ve fiziksel saglig1 lizerinde olumsuz etkilere yol agmasi
olarak tanimlanabilir (Ugurlu et al., 2025).
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Sosyal Medya Bagimliligi, internet bagimliliginin bir alt tiirlii olarak, 6zellikle sosyal ag
sitelerinin yayginlasmasiyla birlikte daha belirgin hale gelmistir. Internet teknolojilerinin her yerde
erigilebilir olmasi, bireylerin siirekli olarak durum giincellemelerini, arkadaslik isteklerini ve haber
akiglarin1 kontrol etmesine neden olmakta; bu da sosyal medyaya olan bagimlilig1 artirmaktadir. Birey
siirekli sosyal medya ile vakit gecirme istegi, kendini kotii hisseti§i zamanlarda sosyal medyaya
yonelme, ayn1 haz duygusuna tekrar erismek i¢in sosyal medyay1 daha fazla kullanma, sosyal medya
ile stnir koyuldugunda veya yasaklandiginda kendini kétii hissetme ve sikinti gekme, sosyal medya
kullanimi nedeniyle sorumluluklarindan vazge¢cme ve giinliik yasaminda sorunlar yasama, sosyal
medyadan uzaklagsmak icin basarisiz denemeler sosyal medya bagimliligi’na isaret etmektedir
(Andreassen et al., 2017) Kullanicilar, sosyal medyay1 eglence, kendini ifade etme ve sosyal etkilesim
amaciyla kullanmakta olup, bu aliskanlik zamanla asir1 kullanim ve siirekli ¢evrimici olma istegi
nedeniyle bagimliliga doniisebilmektedir (Balc1 et al., 2024). Her bireyin kolaylikla erigebilecegi
tabletler, cep telefonlart ve internet kullanimi toplum iizerinde Onemli endiselere yol agmaktadir
(Sahin & Yagci, 2017). Internet ve Sosyal Medya Bagimlihi {izerine yapilan arastirmalar,
bagimhiligin cesitli psikososyal degiskenlerle iliskili oldugunu ortaya koymaktadir. Universite
Ogrencilerile yapilan bir calismada sosyal medya bagimlilik diizeyleri ile depresyon, anksiyete, stres
diizeyleri arasinda pozitif yonlii diisiik diizeyde iliski oldugu goriilmiistiir (Gokbulut & Bilen, 2024).
Agirtas ve Giiler (2020) tarafindan iiniversite 6grencileri ile gerceklestirilen bir ¢alismada, internet
bagimlilig1 ile sosyal kayg diizeyleri arasinda pozitif yonlii bir iligki tespit edilmistir (Agirtas & Giiler,
2020). Benzer sekilde, Akcan ve arkadaslari (2023) tarafindan Saglik Meslek Yiiksekokulu 6grencileri
tizerinde yliriitiilen bir aragtirmada, sosyal medya bagimlilig: ile yalmzlik ve depresyon diizeyleri
arasinda anlamli ve pozitif bir iligski oldugu belirlenmistir (Akcan et al., 2023). Ayrica, sosyal medya
kullanim stiresi ile sosyal medya bagimliligi arasindaki iliskiyi inceleyen caligmalarda da benzer
sonuglar oldugu saptanmustir. Ozdemir (2019) ile ince ve Kogak tarafindan yapilan calismalarda sosyal
medya kullanim siiresinin artmasi sosyal medya bagimliligmi da artirdig1 ortaya c¢ikmustir (Ince &
Kogak, 2017; Ozdemir, 2019). Tip fakiiltesi 6grencilerile yapilan calismada internet ve sosyal medya
bagimhlik diizeyleri diisiik ¢ikmustir (Oncii & Erel, 2024). Brezilya’da yetiskin bireyler ile yapilan
calismada internet bagimlilig1 ile sosyal medya tiikenmisligi arasinda pozitif bir iliskinin oldugu
gozlenmistir (Santos & Alves, 2025). Liibnanda iiniversite dgrencileriyle yapilan ¢alismada sosyal
medya bagimliliginin dgrenci basarisi iizerinde olumsuz etkisinin oldugu gézlenmistir (Hamam et al.,
2024). Uskiidar Universitesi letisim Fakiiltesi dgrencileri iizerinde yapilan bir ¢alismada, sosyal
medya araglarin1 sabah saatlerinde kontrol eden bireylerin, diger zaman dilimlerinde kullananlara
kiyasla daha yiiksek diizeyde bagimlilik gosterdigi goriilmiistiir. Ayrica, sosyal medyada paylasim
yaparken filtre veya makyaj uygulayan Ogrencilerin, uygulamayanlara gore daha yiiksek bagimlilik
seviyesine sahip oldugu ortaya konmustur. Bunun yani sira, sosyal medyada yapilan paylasimlari
okumadan, yalnizca paylasim sahibini dikkate alarak begeni yapan bireylerin, igerigi inceleyerek
begeni yapanlara kiyasla daha yiiksek diizeyde sosyal medya bagimlisi oldugu tespit edilmistir
(Tutgun-Unal, 2019). Bu sonuglar dogrultusunda {iniversite dgrencilerinde sosyal medya bagimliligim
onlemeye yonelik caligsmalarin yapilmasina 1s1k tutabilir. Her gecen giin artan sosyal medya kullanimi
altinda yatan nedenleri anlama noktasinda etkili, dnleyici ve miidahale edici ¢aligmalarin yapilmasina
zemin hazirlayabilir. Bundan dolay1 bu ¢alisma tiniversite 6grencilerinin internet kullanimi ile Sosyal
Medya Bagimlilig: diizeylerini belirlemeyi amaglamaktadir.

Arastirmanin Sorulari:

—_

Universitede dgrenim goren dgrencilerin sosyal medya kullanimlari ne diizeydedir?

2. Universitede 8grenim goren dgrencilerin internet kullanimlar ne diizeydedir?

3. Universitede 6grenim goren ogrencilerin sosyo demografik ozellikler ile sosyal medya
bagimlilig1 arasinda anlamli bir iligki var midir?
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1. Yontem
1.1. Arastirmanin Tiirii
Bu calisma nicel arastirma deseninde tanimlayici-kesitsel tasarim olarak yapilmaistir.

1.2. Arastirma Evren ve Orneklemi

Aragtirmanin evrenini, 2024-2025 egitim-6gretim yili giiz déneminde Sirnak Universitesi'nde
ogrenim goren ogrenciler olusturmaktadir (n=6520). Orneklem biiyiikliigiinii belirlemek amacryla
G*Power 3.1 yazilim1 kullanilarak gii¢ analizi yapilmistir. Bu analiz sonucunda, %95 giiven diizeyi (1-
a) ve 0,05 (o) anlamlilik seviyesinde minimum O6rneklem biiyiikliigii 363 olarak hesaplanmistir.
Orneklem, tabakali ornekleme yontemi kullanilarak segildi. Tabakali drnekleme, belirli 6zelliklere
sahip bir popiilasyon (liniversite ogrencileri, yiiksekokul Ogrencileri) igerisinden rastgele bir
ormekleme yapilmasidir (Yagar & Dokme, 2018). Bu nedenle 6grenciler okuduklari fakiilte ve
yiiksekokullara gore dokuz tabakaya ayrilmistir. Her bir tabakadaki 6grenci sayisina orantili olarak
secildikten sonra, basit rastgele 6rnekleme yontemi kullanilarak 6grenciler ¢aligmaya dahil edilmistir.
Veri analizleri yapilmadan dnce, anket formlarinda eksik doldurulan veriler tespit edilmis, bu ylizden 4
anket caligmaya dahil edilmemistir. Analizler, toplam 359 6grencinin katilimi ile tamamlanmuistir.

1.3. Arastirmaya Dahil Olma Kriterleri

K/
0’0

Sirnak Universitesi'nde aktif olarak dgrenim géren,

Arastirmaya katilmay1 goniillii olarak kabul etmek,

% Sosyal medya araglarindan en az birini (Facebook, Instagram, YouTube, vb.) aktif olarak
kullanan kisiler.

1.4. Arastirmadan Dislanma Kriterleri

X3

*

% Arastirmaya goniilli katilim saglamamak,
+¢ Anket sorularini hatali veya eksik girmek

1.5. Verilerin toplanmast

Tanitict Bilgi Formu: Ogrenci tamtic1 bilgi formu (yas, cinsiyet, sif diizeyi, okugudugu
fakiilte/yiiksekoklu, kardes sayisi, anne egitim durumu, baba egitim durumu, anne ve baba birlikteligi,
Ogrencinin basari durumu, bilgisayar, laptop, tablet, akilli telefon, okulda internet kullanma, kaldig:
yerde intenet kullanma, internet kullanim zamani, en ¢ok kullanilan sosyal medya araci gibi sorulardan
olusmaktadir.

Olgek: Universite ogrencileri ile yiiz yilize goriisiilerek Sosyal Medya Bagimliigi Olgegi
kullanilmgtir.

1.6. Sosyal Medya Bagimhilig1 Olgegi-Yetiskin Formu (SMBO-YF)

Olgek, yetiskin bireylerde sosyal medya bagimlilik diizeylerini belirlemek amaciyla Sahin ve
Yagc1 (2017) tarafindan gelistirilmistir. Olgek 5°1i likert tipinde 20 maddeden ve iki alt boyuttan
(“Sanal Tolerans” ve “Sanal Iletisim”) olusmaktadir. Olgekten minimum 20 maksimum 100 puan
alinabilmektedir. Olcekten alman puan yiikseldikge bireyin kendisini “Sosyal Medya Bagimlis1”
olarak algiladig1 seklinde degerlendirilmektedir. Olcegin Coronbach alfa katsayisi sanal tolerans
boyutunun i¢ tutarhilik katsayis1 0.92, sanal iletisim boyutunun 0.91 ve genel dlgegin 0.94 olarak
bulunmustur (Sahin & Yagci, 2017). Bu c¢alismada, Cronbach Alpha i¢ tutarlilik katsayilar1 toplam
puan 0.86 olarak bulunmustur.

1.7. Verilerin Toplanmast

Aragtirma, Kasim 2024-Ocak 2025 tarihleri arasinda iiniversite Ogrencileriyle yiiz yiize
goriisme yontemi kullanilarak toplanmistir. Veri verileri 6grencilerin ders disi zamanlarina gore
ayarlanmis ve veri toplama siirecinde Tanitici Bilgi Formu ve Sosyal Medya Bagimlihgi Olgegi
kullanilmigtir. Arastirma Oncesinde arastirmanin amaci hakkinda bilgi verilmis ve sozli onam
alinmistir. Veri toplama stirecinde her bir katilimci ortalama 10-15 dakika siireler ile sinif ortaminda
toplanmigtir. Katilimcilarin aragsmaya katilmaya goniilliik esasina gore yapilmistir.
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1.8. Verilerin Degerlendirilmesi

Aragtirmadan elde edilen veriler, SPSS 25.0 (Statistical Package for the Social Sciences)
programi kullanilarak degerlendirilmistir. Tanimlayict istatistikler i¢in frekans (n), yiizdelik (%),
aritmetik ortalama (X) ve standart sapma (SD) degerleri kullanilmistir. Verilerin normal dagilima
uygunlugunu degerlendirmek amaciyla Kolmogorov-Smirnov Z testi uygulanmigtir. Verilerin normal
dagilim gosterdigi belirlenen karsilastirmalarda, iki grup arasindaki farkliliklari belirlemek icin
Student’s t-testi, ikiden fazla grup iceren karsilastirmalarda ise tek yonlii varyans analizi (One-Way
ANOVA) kullanilmstir. Istatistiksel anlamlilik seviyesi p<0,05 olarak belirlenmistir.

1.9. Arastirmanin Stmirliliklart

Arastirmadan elde edilen bulgular, yalnizca arastirmanin yapildig: iiniversitede 6grenim goéren
Ogrencilere genellenebilir. Ayn1 zamanda veri toplama asamasinda devamsizlik durumu olmayan
aragtirmaya katilmay1 kabul etmis 6grenciler ile smirlidir.

1.10. Arastirmanin Etik Yonii

Aragtirma Helsinki bildirgesine uygun olarak yuritilmistiir. Arastirma, 14.08.2024 tarihli ve
E-97974870-050.99-106974 sayili karar ile Sirnak Universitesi Etik Kurul Bagkanligindan onay
almistir. Arastirmaya katilan 6grencilerden, calismaya katilmay1 kabul ettiklerine dair s6zlii onam
almmustir.

2. Bulgular

Tablo 1
Katilimcilarin Sosyodemografik Ozellikleri

N %
Yas X+SS
21.18+2.45
Cinsiyet Kadin 216 60.2
Erken 143 39.9
1.Simf 174 48.5
Sinif Diizeyi 2.Smif 112 31.2
3.Sumf 48 13.4
4.Smif 25 7.0
Okudugu Fakiilte/Yiiksekokul Saghk Hizmetleri MYO 69 19.2
Saghk Bilimleri Fakiiltesi 27 7.5
Miihendislik Fakiiltesi 20 5.6
ilahiyat Fakiiltesi 75 20.9
iktisadi ve idari Bilimler Fakiiltesi 20 5.6
Giizel Sanatlar Fakiiltesi 20 5.6
Turizm Fakiiltesi 21 5.8
Meslek Yiiksekokulu 81 22.6
Beden Egitim ve Spor Yiiksekokulu 26 7.2
Kardes Sayisi Kardesi yok 15 4.2
1 kardes 10 2.8
2 kardes 11 3.1
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3 ve iistii kardes 323 90.0
Anne Egitim Durumu Okuma-yazma yok 171 47.6
ilkokul-Ortaokul 146 40.7
Lise 24 6.7
Universite ve iistii 18 5.0
Baba Egitim Durumu Okuma-yazma yok 60 16.7
ilkokul-Ortaokul 193 53.8
Lise 62 17.3
Universite ve iistii 44 12.3
Anne ve Baba Birlikteligi Evli 308 85.8
Bosanmis 51 14.2
Ogrencinin Basar1 Durumu Cok iyi 128 35.7
Iyi 152 423
Orta 65 18.1
Kotii 14 3.9

Tablo 1’de Katilimeilarm %60.2'sinin  kadin oldugu, %48.5'inin 1. smf 0Ogrencisi
oldugu, %22.6'stmin Sirnak Meslek Yiiksekokulunda egitim aldigi, %90.0'min 3 veya daha fazla
kardese sahip oldugu belirlenmistir. Ayrica, katilimcilarin %47.6'sinin annelerinin okuma yazma
bilmedigi, %53.8'inin babalarmnin ilkokul-ortaokul mezunu oldugu, %85.8'inin ailelerinin bir arada
yasadig1 tespit edilmistir. Katilimcilarin %42.3"iniin ise bagart durumunun "iyi" oldugu bulunmustur.

Tablo 2
Katilimeilarin teknolojik araglar ve internet kullanimina ait degiskenlerin dagilimi

Degiskenler N %
Bilgisayar Kullamimi Hay1r 308 85.8
Evet 51 14.2
Laptop kullanim Hayr 319 88.9
Evet 40 11.1
Tablet kullanimi Hay1r 330 91.9
Evet 29 8.1
Akillh Telefon kullanim Hayir 35 9.7
Evet 324 90.3
Okulda internet Kullanma durumu Hayr 276 76.9
Evet 83 23.1
Kaldig1 yer internet Kullanma durumu Hayr 74 20.6
Evet 285 79.4
. Her giin 323 90.0
Internet kullanimi Haftada 1-2 giin . 42
Haftada bir kereden fazla 13 3.6
Ayda birkag kere 8 2.2
En ¢ok hangi sosyal medya kullanim Instagram 160 44.5
WhatsApp 135 37.6
Youtube 59 16.4
Facebook 5 1.5
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Tablo 2'de Katilimcilarmm %85.8'inin  bilgisayar kullanmadigi, 9%88.9'unun laptop
kullanmadig1, %91.9'unun tablet kullanmadigi, %90.3"liniin akilli telefon kullandig1 tespit edilmistir.
Internet kullanimina iligkin olarak, katilimcilarin %76.9'u okulda internet kullanmadigmni belirtmistir.
Katilmecilarin %79.4'0 kaldig1 yerde internet kullandigini belirtirken, %90.0'1 ise interneti her giin
kullandigim1  bildirmistir. Ayrica, katilimcilarin  %44.5'inin  en ¢ok kullandigi sosyal medya
platformunun Instagram oldugu gézlemlenmistir.

Tablo 3
Ogrencilerin Sosyal Medya Bagimliklar1 Toplam Puan Ortalamalar1

n X SS
Sanal Tolerans 359 31.44 7.71
Sanal Tletisim 359 24.9 7.14
Toplam SMB 359 56.43 13.42

Tablo 2’de Ogrencilerin sosyal medya bagimlilig: sanal tolerans alt boyutu toplam puan
ortalamas1 31.44+7.71, sanal iletisim 24.94+7.14 ve toplam puan ortalamasi ise 56.43+13.42 olarak
bulunmustur.

Tablo 4
Katilimeilarin bazi sosyodemografik degiskenlerinin Sosyal Medya Bagimhiligi (SMBO-YF) ve Alt
Boyutlarinin karsilastiriimast

Sanal Tolerans Sanal iletisim  Toplam_SMB

Yas
15-24 aras1 yas 31.90+7.63 25.2846.97 57.18+13.17
25-34 aras1 yas 26.27+6.67 21.62+8.23 47.89+13.56
Test ve Anlamhlik t=0.386 t=2.952 t=0.318
p=0.00 p=0.00 p=0.00
Cinsiyet
Kadm 31.08+8.01 23.80+6.73 54.88+13.47
Erkek 31.99+7.21 26.78+7.38 58.77+13.05
Test ve Anlamhilik t=1.813 t=1.451 t=0.179
p=0.27 p=0.00 p=0.00
Smif diizeyi
1.Smuf 30.41£7.54 24.02+6.67 54.44+12.82
2.Smf 32.06+8.12 25.79+7.32 57.85£13.96
3.Smf 33.45+6.62 26.64+7.32 60.10+12.52
4.Smf 31.96+8.19 24.88+8.48 56.84+15.15
Test ve Anlamhilik F=2.422 F=2.414 F=2.937
p=0.06 p=0.06 p=0.03
Baba egitim durumu
Okuma-yazma yok 30.08+6.57 23.81+6.55 53.90+11.63
[lkokul-Ortaokul 31.06+7.67 24.59+7.17 55.65+13.34
Lise 31.06+7.45 25.46+7.22 56.53+£13.49
Universite 35.5248.54 27.65+7.17 63.18+14.29
Test ve Anlamhihik F=5.105 F=2.927 F=4.781
p=0.00 p=0.03 p=0.00
interneti bulundugu ortamda kullanan
Evet 31.82+£7.95 25.23+7.48 57.05£14.00
Hayir 30.00+6.35 24.04+5.55 54.04+10.69
Test ve Anlamhilik t=4.388 t=6.240 t=6.657
p=0.04 p=0.13 p=0.04
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Sosyal Medya Kullanim Sikligi

Her giin bir kereden fazla 32.51+£7.56 25.67+7.01 58.18+13.16
Her giin bir kere 28.39+£7.16 23.25+46.11 51.65+11.72
Haftada bir kereden fazla 29.88+6.64 26.77+8.80 56.66+12.39
Haftada bir kere 25.12+6.40 19.50+7.15 44.62+12.58
Ayda birkag kere 22.33+5.68 14.50+7.50 56.43+13.42
Test ve Anlamlilik F=7.655 F=6.416 F=18.406
p=0.00 p=0.00 p=0.00

F: Tek Yénlii Varyans Analizi (Post Hoc Tukey); t: Bagimsiz Orneklem Testi; p = 0.05

Tablo 3’de katilimcilarn yas degiskeni ile SMBO-YF alt boyutlar1 sanal tolerans, sanal
iletisim ve toplam puanlari arasinda istatiksel olarak 6nemli bir fark saptanmistir (p<0.05). Buna gore
15-24 aras1 yas grubundaki Ogrencilerin sosyal medya bagimlilik diizeyleri 25-34 arasi yas
araligindakilere gore daha yiiksek bulunmustur.

Katilimeilarin cinsiyet degiskeni ile SMBO-YF alt boyutu sanal iletisim ve toplam puanlari
arasinda istatiksel olarak 6nemli bir fark saptanmistir (p<<0.05). Buna gore erkek 6grencilerin sosyal
medya bagimlilik diizeyleri kadin 6grencilere gore daha yiiksek bulunmustur.

Katilimeilari siif diizeyi degiskeni ile SMBO-YF toplam puanlari arasinda istatiksel olarak
onemli bir fark saptanmistir (p<0.05). Yapilan ileri analiz Tukey testinde 3.simif diizeyindeki
Ogrencilerin sosyal medya bagimlilik diizeyleri diger sinif diizeylerine gore daha yiiksek bulunmustur.

Katilimcilarin baba egitim diizeyi degiskeni ile SMBO-YF alt boyutu sanal tolerans, sanal
iletisim ve toplam puanlar arasinda istatiksel olarak onemli bir fark saptanmistir (p<<0.05). Yapilan
ileri analiz Tukey testinde baba egtim diizeyi iiniversite olanlarin sosyal medya bagimlilik diizeyleri
digerlerinden daha yiiksek bulunmustur.

Katilimcilarin interneti bulundugu ortamda kullanma degiskeni ile SMBO-YF alt boyutu sanal
tolerans ve toplam puanlar1 arasinda istatiksel olarak 6nemli bir fark saptanmistir (p<<0.05). Buna gore
interneti bulundugu ortamda kullanan 6grencilerin sosyal medya bagimlilik diizeyleri kullanmayanlara
gore daha yiiksek bulunmustur.

Katilimcilarin sosyal medya kullamim sikligi degiskeni ile SMBO-YF alt boyutu sanal
tolerans, sanal iletisim ve toplam puanlar1 arasinda istatiksel olarak onemli bir fark saptanmistir
(p<0.05). Yapilan ileri analiz Tukey testinde sosyal medyay1 hergiin bir kereden fazla kullananlarin
sosyal medya bagimlilik diizeyleri digerlerinden daha yiiksek bulunmustur.

Tartisma

Diinya genelinde ve iilkemizde internet altyapisinin gelisimi, yayginlasmasi ve kullanici
sayisinin artigl, internetin yasamimizda giderek daha fazla yer tuttugunu ve bu egilimin devam
edecegini gostermektedir. Internetin insan yasamini pek ¢ok agidan kolaylastirdign kuskusuzdur.
Ancak, internetin dogru ve bilingli bir sekilde kullanilmasi biiyilk onem tasgimaktadir. internetin
sundugu iceriklerin ve olanaklarin verimli ve saglikli bir sekilde kullanilmas1 gerekmektedir. Internet
kullaniminin artigiyla birlikte, sundugu igerikler, giinlik yasamin ayrilmaz bir pargasi haline gelmistir.
Bunlar arasinda en dikkat ¢ekeni, sosyal medya platformlaridir. Ozellikle gengler arasinda hizla
yayilan ve hayatlarinin vazgegilmez bir 6gesi haline gelen sosyal medya, sik¢a kullanilmaktadir. Bu
durum, sosyal medyanin bireyler iizerindeki etkilerinin hem daha fazla 6nem kazanmasina hem de
derinlemesine incelenmesine yol agmustir. Sosyal medyanin etkilerine yonelik pek ¢ok akademik
aragtirma yapilmakta olup, bu etkilerin daha iyi anlasilmas1 amaciyla ¢alismalar devam etmektedir
(Baz, 2018; Giiler et al., 2019; ince & Kogak, 2017).

Bu ¢alisamda 6grencilerin sosyal medya bagimlilik diizeyleri (sanal tolerans, sanal iletisim ve
toplam puanlari) orta diizeyde oldugu saptanmistir. Bu sonug, daha 6nce tiniversite 6grencileri (Aslan
& Polat, 2024), fen bilgisi 6gretmen adaylart (Giil & Diken, 2018), egitim fakiiltesi O6grencileri
(Gokbulut & Bilen, 2024), hemsirelik 6grencileri (Giindogdu et al., 2020), saglk bilimleri lisans
ogrencileri (Aloglu & Giillii, 2023) ile yapilan caligmalarla benzerlik gostermistir. Bu durum
iiniversite ogrencilerin gelisimsel olarak kimlik olusturma, sosyal aidiyet ve siirekli kendini goriiniir
kilma ihtiyacindan kaynakl olabilir. Universite 6grencilerin dijitallesen giinliik yasamlari, ¢evirimigi
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dersler, sosyal medya araglarii kullanarak sosyallesmeye c¢alismalari gibi faktorler bu bagimlilik
diizeyini orta diizeyde tutan temel unsurlar arasinda sayilabilir.

Bu c¢alismada, oOgrenciler arasinda 15-24 yas araliginda olan bireylerin sosyal medya
bagimlilik diizeyleri 25-34 arasi yas araligindakilere gore daha yiliksek bulunmustur. Bu bulgu, Aslan
ve Polat (2024), Mushtaq ve ark. (2023) ile Daghi ve Baloglu (2020) tarafindan yapilan calismalardaki
bulgularla paralellik gostermektedir (Aslan & Polat, 2024; Dagh & Baloglu, 2020; Mushtaq et al.,
2023). S6z konusu yas grubunun sosyal medya ile daha yogun etkilesim igerisinde olmasi ve
gelisimsel kaynakli nedenlerle bagimlilik gelistirme riskinin arttigimmi diisiindiirmektedir. Bu yas
donemlerinde norogelisimsel kaynakli diirtii kontroliinii saglayan frontal korteks tam olarak
gelismediginden bagimlilik davramislart daha sik goriilebilmektedir. Aym1 zamanda &grenciler,
ailelerinden uzaklagmakta; sosyal cevreleri degismekte ve yetiskinlere kiyasla akranlariyla daha fazla
zaman gecirdikleri icin sosyal medya araglarinda daha fazla wvakit gecirme egiliminde
olabilmektedirler. (Casey et al., 2008). Bu calismada, 15-24 yas araligindaki bireylerin sosyal medya
bagimlilik diizeylerinin 25-34 yas grubuna gore daha yiiksek bulunmasi, bu yas grubundaki
Ogrencilerin sosyal medya araglarina bagligin1 ve yogun bir kullanim oldugunu géstermektedir. Buna
gore geng bireyler giinlilkk yasamlarinin ¢ogunlugunu sosyal medya araglar ile vakit gecirdiklerini
isaret etmektedir. Ayrica bu yas grubundaki 6grenciler sosyal medya araglarimi siirekli kullanarak
sosyal medyada goriiniir olma, sosyal onay alma, sanal arkadagliklar kurma gibi davranisar
sergilebilmektedir.

Universite dgrencileri arasinda, erkeklerin sosyal medya bagimlilik diizeylerinin kadinlara
gore daha yiiksek oldugu gozlemlenmistir. Bu bulgular, Meng vd. (2022) tarafindan yapilan kiiresel bir
calismada erkeklerde internet ve oyun bagimliliginin daha yiiksek oldugu goézlemiyle paralellik
gostermektedir (Meng et al., 2022). Ayrica, Ozdemir (2019) tarafindan yapilan bir ¢alismada da erkek
katilimcilarin sosyal medya bagimliligi kadinlardan daha yiiksek oldugu goriilmiistiir. Universite
Ogrencileriyle yapilan bagka bir caligmada erkenlerin sosyal medya bagimliligi kadinlardan daha
yiiksek oldugu goriilmiistiir (Aslan & Polat, 2024). Ancak, Cimke ve Cerit (2021) tarafindan yapilan
bir ¢aligmada kadin 6grencilerin sosyal medya bagimliliginin erkek 6grencilerden daha yiiksek oldugu
bulunmustur (Cimke & Cerit, 2021). Ganali iiniversite 6grencileriyle yapilan c¢alismada sosyal
medyanin asirt ve kontrolsiiz kullanimi1 kadinlar daha risk oldugu ortaya koymustur (Malm et al.,
2022). Bu bulgular, sosyal medya bagmlilik diizeylerinin cinsiyetler arasinda farklilik
gozlenecebilecegi ve bu farkliligin altinda yatan nedenler arasinda bireysel degiskenler ve sosyo-
kiiltiirel yap1 yer almaktadir. Caligmada erkeklerin sosyal medya bagimlillik diizeyleri kadinlardan
daha yiiksek bulunmustur. Bu durum, bazi literatiir bulgulariyla ortiismekle birlikte, kadin bireylerin
daha yiiksek bagimlilik diizeyine sahip oldugunu bildiren ¢aligmalar da vardir. Genel olarak, cinsiyete
bagl farkliliklarin degerlendirilmesinde baglamsal etkenlerin dikkate alinmasi gerektigi diistiniilebilir.

Calismada, 3. sinif diizeyindeki 6grencilerin sosyal medya bagimlilik diizeylerinin diger sinif
diizeylerine gore daha yiiksek oldugu bulunmustur. Bu bulgu, Cift¢ci (2018) tarafindan meslek
yiiksekokulu 6grencileriyle yapilan ¢alismada da benzer sekilde, 2. simif 6grencilerinin sosyal medya
bagimlilik diizeylerinin 1. smif ogrencilerinden daha yiiksek oldugu gozlemiyle paralellik
gostermektedir (Ciftci, 2018). Cimke ve Cerit (2021) yaptigi ¢aligmada birinci simif dgrencilerinin
sosyal medya bagimlilik diizeylerinin daha diisiik oldugu goériilmiistir (Cimke & Cerit, 2021).
Kirgizistan’da tiniversite 6grencileriyle yapilan ¢caligmada hazirlik sinifinda okuyan 6grencilerin diger
smif diizeylerine gore daha ¢ok sosyal medyada aktif olduklar1 ve internet bagimlis1 olduklar
saptanmistir (Ozerbas & Kyzy, 2025). Bu durumda sosyal medya bagimlihigi sadece bireysel
tercihlerine gore degil, aym1 zamanda akademik yasamindaki ilerlemelere paralel olarak
sekillenmektedir. Birey sosyal medya araglar ile kimlik gelisimi, sosyal aidiyet, onaylanma ve
goriiniir olma ihtiyacindan kaynakli olabilir. Bu baglamda, Kuss ve Griffiths’in (2017) gore sosyal
medya eglence, iletisim, bireyin kendini tanimladigy, ifade ettigi ve sosyal kabul aradidig1 bir platform
haline gedigini belirtmistir (Griffiths & Kuss, 2017). Ogrencilerin iist siniflara yaklasiyor olmalari,
mezuniyet stresi, belirsizlik, sosyal ¢evresiyle olan baglarini siirdiirme istegi sosyal medyay1 bir basa
¢ikma araci olarak kullanabilirler. Ek olarak sosyal medyada olup bitenleri kagirma korkusu (FoMO),
siirekli baglantida olma (Nomofomi) gibi durumlar islevselligin 6tesinde bagimliliklarin olugmasina
zemin hazirlayabilmektedir (Boyd, 2014; Griffiths & Kuss, 2017). Sonu¢ olarak siif diizeyinin
yiikselmesi sosyal medya bagimlilik diizeyini artirabilecegi iligkin literatiirle benzerlik gostermistir.
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Calismada katilimcilarin baba egitim durumu {iniversite olanlarin sosyal medya bagimlilik
diizeyleri diger egitim diizeylerine gére daha yiiksek bulunmustur (Tablo 3). Ogretmen adaylar ile
yapilan bir calismada baba egitim diizeyi yiikseldikce sosyal medya bagimliliklarininda artig
gorilmistir (Cosar & Gedik, 2019). Bu durum egitimli insanlarin dijital ara¢ ve geregleri
kullaniminda bilgi ve farkindalik eksiklik oldugu diisiiniilebilir. Bulgulardan farkli olarak Demir ve
arkadaslarinin ergenler iizerinde yagtig1 calismada baba egitim diizeyinin internet kullanimi iizerinde
onemli bir etken oldugunu bulmuslardir. Babanin egitim diizeyinin artmasiyla birlikte, cocuguyla daha
fazla ilgilenmesi, onu daha fazla desteklemesi ve uygun kontrol ile disiplin yontemleri kullanmasi,
problemli internet kullanimini azaltabilecegini belirtmislerdir (Demir et al., 2017). Yapilan farkli bir
caligmada ise anne egitim diizeyi ilkdgretim mezunu olan Ogrencilerin sosyal medya bagimlilik
diizeyleri annesi liniversite mezunu olanlardan daha yiiksek oldugu goriilmiistiir. Bu da egitim seviyesi
diistiikge internet kullaniminda farkindaliginin olmayisini ifade etmektedir (Demircan et al., 2022). Bu
bulgular dogrultusunda sosyal medya bagimliliginin ebeveyn egitim diizeyinin tek basina belirleyici
olmadigim gostermektedir. Baba egitim diizeyinin yiiksek olmasi1 6grenciler {izerinde olumlu bir etki
birakmayabilir. Bilingsiz teknoloji kullanimi ve kontrol mekanizmalarinin yeterince yapilmamast
genglerin sosyal medya bagimliliklarini artirabilir. Bulgularin farklilik gostermesi yapilacak olan
caligmalarin ¢ok boyutlu bir yapiyla degerlendirmelerinin gerektigini ve derinlemesine goriismelerin
uygulanmasi gerektigini gostermektedir.

Calismada, tiniversite 0grencileri arasinda sosyal medyayi1 her giin birden fazla kullananlar ve
interneti bulunduklari ortamlarda kullananlarin sosyal medya bagimlilik diizeylerinin digerlerine gore
daha yiiksek oldugu bulunmustur (Tablo 3). Bu bulgular, Cémlek¢i ve Basol (2019) ile Demir ve
Kumcagiz (2019) tarafindan yapilan ¢aligmalarda da benzer sekilde, katilimcilarin sosyal medya
kullanim siirelerinin artmasinin, sosyal medya bagimliligi toplam puanlarini artirdigina isaret
etmektedir (Comlekgi & Basol, 2019; Demir & Kumcagiz, 2019). Benzer sekilde, 5 saat ve iizeri
internet kullananlarin, 1-3 saat arasinda kullananlara gore sosyal medya bagimliliginin daha yiiksek
oldugu saptanmistir (Ciftei, 2018; Demircan et al., 2022). Akcan ve ark. (2023) tarafindan Saglik
Meslek Yiiksekokulu dgrencileriyle yapilan ¢aligmada, 6grencilerin hem hafta i¢i hem de hafta sonu
sosyal medyada giinliik sifir ile bir saat arasinda zaman harcayan katilimcilarin SYMBO-YF toplam
ve alt boyut puanlarinin, giinliik iki ile dort saat ve bes saat ve lizerinde zaman geciren katilimcilardan
daha diisiik oldugu tespit edilmistir (Akcan et al., 2023). Kirgizistan Manas Universitesinde 6grenim
gore Ogrenciler ile yapilan c¢alismada ise interneti 7 saat ve lzeri kullananlarin Sosyal Medya
Bagimhilik diizeylerinin diger gruplardan daha yliksek oldugu saptanmistir. Sosyal medyada kalman
siire artikga sosyal medya bagimliliginin da paralel bir sekilde artigin1 gdstermektedir (Ozerbas &
Kyzy, 2025). Tim bu bulgular, sosyal medya kullanim siiresi ile bagimlilik diizeyi arasinda giiglii bir
iliski oldugunu goriilmektedir. Universite 6grencileri arasinda sosyal medyay: ve interneti daha uzun
siire kullananlarin bagimlilik diizeylerinin daha yiiksek oldugu bu calismada da ortaya konmustur. Bu
durum, agirn  kullanimin sosyal medya bagimhiligimi tetikleyici bir faktdr olabilecegini
desteklemektedir.

Sonuc ve Oneriler

Caligmada {iniversite ogrencilerinin  %90.3’liniin akilli telefon kullandig1, %79.4’{iniin
bulundugu ortamda internet kullandigi, %90.0’min her giin internet kullandig1 ve %44.5’inin en ¢ok
kullandig1 sosyal medya araci Instagram oldugu belirlenmistir. Ogrencilerin sosyal medya bagimliligt
diizeylerinin orta seviyelerde oldugu, ozellikle 15-24 yas arasi genclerin daha yiiksek bagimlilik
diizeyleri gosterdigi tespit edilmistir. Erkeklerin, kadinlara gore daha yiiksek bagimlilik seviyelerine
sahip oldugu gozlemlenmistir. Bununla birlikte, sosyal medya bagimliligimin simf diizeyine gore
degisiklik gosterdigi, 3. simif Ogrencilerinin daha yiiksek bagimlilik diizeylerine sahip olduklar
goriilmiigtiir. Ayrica baba egitim diizeyi lisans olanlarda, giinlik birden fazla kez sosyal medya
kullanan bireylerin, sosyal medya bagimlilig1 agisindan diger gruplara gore daha yiiksek oldugu tespit
edilmistir.

Arastirma bulgular1 dogrultusunda, &grencilerin  sosyal medya kullanimina ydénelik
farkindaliklarini artirmak amaciyla bilingli ve kontrollii kullanim konularinda bilgilendirici seminerler
diizenlenmesi Onerilmektedir. Bu seminerlerde sosyal medyanm psikolojik, akademik ve sosyal
etkilerine dikkat cekilerek; zaman yonetimi, dijital okuryazarlik, ¢evrim ici giivenlik ve dijital
bagimlilikla basa ¢ikma stratejileri gibi konulara da yer verilmesi, 6grencilerin daha saglikli dijital
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aliskanliklar gelistirmelerine katki saglayabilir. Universite ogrencilerinin sosyal medya disinda
kendilerini gelistirebilecekleri alanlara yonlendirilmeleri gerekmektedir. Ogrencilerin hobiler
edinmeleri, spor yapmalari, doga yliriiylislerine katilmalari, kitap okumalari, 6grenci kuliiplerine
katilmalar1 ve sosyal etkinliklerde yer almalari, sosyal medya kullanimia harcadiklar1 zamani
azaltabilir ve daha saglikli bir sosyal yasam silirmelerine katki saglayabilir. Ayrica, egitim
miifredatlarina bagimlilik ve bagimlilikla miicadele konularini isleyen dersler eklenmesi, 6grencilerin
bu konuda daha bilingli hale gelmelerine yardimei olabilir. Teknolojinin hizla gelisen dogasinda,
Ogrencilerin dijital bagimliliklar konusunda erken yasta farkindalik kazanmalar1 biiyiik 6nem
tastmaktadir. Bu farkindalik, 6grencilerin dijital diinyayr daha bilingli ve saglikli bir sekilde
kullanmalarin1 saglayabilir. Bundan sonra yapilacak arastirmalar i¢in birden fazla farkli tiniversite
ogrencileriyle calisilmasi, boylamsal arastirmalarin yapilmasi, derinlemesine goériismelerin yapilmasi
(nitel veri toplama) ve miidahale programlarinin uygulanmasi degerlendirilmesi dnerilebilir.
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Yazarlarin Makaleye Katki Oranlan

Bu c¢alisma, arastirma fikri, veri toplama, analiz ve raporlamaya kadar tiim siire¢ tek yazar
tarafindan gerceklestirilmistir.

Cikar Beyam

Yazar, bu calismada herhangi bir kisi veya kurumla ¢ikar ¢atigmasi olmadigin1 beyan eder.
Caligma siiregleri bilimsel ve etik ilkeler dogrultunda yiiriitiilmiis olup, herhangi bir finansal destek
alimmamustur.
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