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Abstract

This research aimed to identify teachers’ knowledge on the preschool education programme as it is
substantial for the programme development process (Gole and Temel, 2015). The checking teachers’
practical approaches to programme regularly provide in depth information about the practicability of
the programme. Therefore, this research focused on forty preschool teachers in a county of Osmaniye in
order to determine teachers” knowledge on the programme. For this reason, two different methods were
used to collect the data over a year gap so as to cross-check their responses, which are group interviews
and survey as mixed method (Cohen, Manion, and Morrison, 2011). As a result, the research shows
that there are some conflicts to be solved in terms of practicability of the programme such as having a
centralised programme, lack of information on programme and beliving in that they can achieve
everything without reading the programme. Thereofore, an action list for future is suggested to be
considered.
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Okul Oncesi Ogretmenlerinin Giincel Okul Oncesi
Egitim Programini Degerlendirmeleri

Oz

Bu arastirma program gelistirmenin onemli bir 6gesi olarak (Gole and Temel, 2015) 63retmenlerin okul
oncesi egitim programi hakkmdaki goriislerini belirlemeyi hedeflemistir. Ogretmenlerin uygulamaya
yonelik yaklagimlarimn diizenli olarak kontrol edilmesi, programin kullanililishi§1 hakkinda derinleme-
sine bilgi saglar. Bundan dolayi, bu arastirma Osmaniye ilinin bir ilcesinde bulunan 40 okul éncesi
ogretmeninin program hakkindaki bilgilerini belirlemeye odaklanmustir. Bu sebepten, karma yontemden
grup goriismesi ve anketten (Cohen, Manion and Morrison, 2011) olugan iki farkli yontem bir yillik ara
ile 6gretmen goriislerini capraz kontrol etmek icin kullanilmgtir. Sonug olarak, aragtirma programin
uygulanabilirligi agismdan bazi ¢oziilmesi gereken celiskiler oldugunu gostermistir. Ornegin, merkezi
program olmasi, 6gretmenlerin program hakkindaki yetersiz bilgisi ve kendilerin daha iyi uygulama
yapacagina yonelik var olan inanglar:. Bunlardan dolay, yapilacabilecekler birkag madde ile 6neri olarak
sunulmugtur.

Anahtar Kelimeler:  Okuldncesi Egitim Programi, Ogretmen, Alg, Karma Yontem, Ogretmen
Yaklagim
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Introduction

Programme development is an ongoing and an active process, so it needs
to be revised regularly considering the needs in the field as well as checking
how teachers respond the programme in order to understand the effective-
ness of the developed programme. Therefore, programme developers state
that research are the main focus for them during programme development
process (Sarama and Clements, 2019). Field works provide a wide range of
understanding on practice to criticise. Developing a new programme also
cannot arise or be constituted as unsystematic (S1vgin, 2005). There should
be an evaluation and consideration of the contemporary theories and ap-
proaches, the needs of the society, the changing characteristic and needs of
children and youth, the rapid change of science, and technology (Gole and
Temel, 2015). Hence programme development process requires a system-
aticapproach and a consideration of different variables like practical aspects
and the conditions of education system. In relation to that, Uzun (2007)
states that it is important to have sufficient information to address children’s
developmental conditions, needs, interest, environmental conditions and
abilities as well as knowing about children’s problem solving abilities, who
are wherever they are in. This means that it is important to remember con-
sidering different aspects, which are directly related with the implementa-
tion of programmes. In particular, preschool education programmes pro-
vide a holistic approach to children’s physical, cognitive, emotional, lan-
guage and self-caring abilities as well as supporting and strengthen learn-
ing opportunities (Basaran and Ulubey, 2018). Teachers therefore are the
main people considering the programme in order to achieve preschool ed-
ucation’s aims with organising classroom properly and family attainment
(Ozsirkint, Akay, and Yilmaz Bolat, 2014). Ozsirkint: et al. (2014) also claim
that the quality of programme is important to achieve these aims for teach-
ers, as teachers follow a programme in their practice.

Over time, Turkey had different versions of preschool education pro-
gramme, but the latest one was piloted in education term 2012-2013 with
ten different cities as a revision of the previous programme (Ozsirkinti et
al., 2014). Then, it has been launched in 2013 (Ministry of National Educa-
tion, 2013). This programme is for children from 36 to 72 months, and which
is evolved considering children’s developmental conditions (Atli, 2013).
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The latest preschool education programme explains its aims as “this pro-
gramme is developed to support children attending formal preschools, for
their best level of healthy development, motor, social, emotional, language
and cognitive development as well as self-caring abilities and increasing the
readiness of primary school education via enriched learning opportunities”
(Ministry of National Education, 2013, p.14). In light of these aims, the pre-
school education programme is based on children’s developmental pro-
gress and basic needs (Atli, 2013). In other respects, Sivgin (2005) explains
the current programme as embracing all range of activities that have been
identified by Ministry of National Education (MoNE) and that are delivered
by educational corporations as considering young children and their envi-
ronments. “As it has aims to support children’s developmental aspects
fully, it is a balanced programme; and as it has primary aims to provide
permanent learning and has based on scientific research, it is eclectic”
(Basaran and Ulubey, 2018, p.4).

Although the programme is well-prepared, the implementation part
plays a substantial role. This is because disqualified and lack of implemen-
tation of the programme is highly likely to endanger the aims of programme
(Can Giil, 2009). As an example of this, Comert had a study on the under-
standing of programme in 2003 about 2002’s programme, and the research
reveals that teachers had lack of information on the programme when it was
done (Comert, 2003). Therefore, it is always important to controlling teach-
ers’ awareness of programme and their practice regularly in order to remain
the developing programme regarding the current situations. In this case, a
research about the recent programme indicates that although teachers felt
themselves as qualified enough to consider the programme, they were un-
able to implement because of inadequate size of classroom, high number of
children, insufficient number of materials, outdoor areas as well as unfa-
vourable parent approaches to activities and school managers’ negative per-
spectives into preschool education (Pisgin Civik, Uniivar, and Soylu, 2015).

As previous research shows, teachers could have insufficient infor-
mation on the programme and checking conditions regularly can reflect up-
coming issues with the programme for the authorities as well as the pro-
gramme development process. Therefore, this research has been designed
to identify teachers’ perspectives over a period. The following research
questions were explained:
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1. What does teachers think about the current Preschool Education
Programme?

2. Do all teachers aware of the requirement of programme?

3. What are influencing aspects the practice of teachers?

Methodology

The aim of this study is to investigate the perceptions of the currently work-
ing teachers with a year gap follow up methods in order to identify whether
there is a change in the participating teachers” perception to preschool edu-
cation programme. Therefore, this is designed as a longitudinal and mixed
method research.

Research Model

This research is based on descriptive research model that consisted of group
interviews and a survey as a combination of qualitative and quantitative
research, mixed model (Creswell, 2007). “Such studies look at individuals,
groups, institutions, methods and materials in order to describe, compare,
contrast, classify, analyse and interpret the entities and the events that con-
stitute their various fields of inquiry” (Cohen, Manion, and Morrison, 2007,
p-205). In this model, researchers consider various viewpoints to gather data
and analyse instead of focusing on only one aspect (Creswell, 2007). There-
fore, the focus of this research is a group of preschool teachers and their
perceptions of the current preschool education programme.

Study Group

As a strategy to choose sample group, the convenient sampling method was
used to collect data because of working in a local district of MoNE. Conven-
ient sampling is important for some research to organise groups or partici-
pants of research (Creswell, 2003) in terms of including all participants at
the same time for the research purposes. As the researcher had a job in the
local district of MoNE and had access to all teachers to invite for the re-
search, convenient sampling was the only option to conduct with research.
In this case, 92 currently working preschool teachers were invited to take
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part in discussion groups and the survey, but only 40 of them attended the
study voluntarily. All teachers in the town were invited to participate in the
research by the support of the local district of MNE formally, and only 40
teachers responded invitation with a positive response in the first case to
take part in the research. In the follow up survey, those 40 teachers were
accessed, and they have completed the surveys voluntarily.

Data Collection Tools

As this research is based on mixed method, two different tools were used to
collect data, which are group interviews and a survey. Group interview is
“...interviewing different individuals at different times, the elements of
group dynamics and of discussion among the participants are highlighted
when a group discussion is conducted” (Flick, 2009, p.196). As using this
data collection method, researcher can gather a depth information on the
participating group’ perspectives for the particular theme (Gall, Gall, and
Borg, 2003). Considering the research topic (preschool education pro-
gramme), participating individuals find a chance to analyse the designated
topic in depth to enhance it (Flick, 2009). “It is also possible to detect how
the participants support, influence, complement, agree and disagree with
each other, and the relationships between them” (Cohen et al., 2011, p. 373).
The key aspect of group interview is that the role of researcher is being a
moderator or a facilitator instead of being a traditional interviewer role
(Bell, 2005).

Another tool used for data collection is a survey. Survey “...is essentially
fact-finding and descriptive —although the data collected are also often used
to make predictions, for instance by comparing the results of similar surveys
at different times...” (Oppenheim, 1992, p.12). The aim of surveys is to col-
lect data on the conditions at the specific time with considering the natural
aspects, or determining the regular situations that can be analysed in view
of the fact that continuing circumstances to be affected by, or to be com-
pared (Cohen et al., 2011). After one year of group interviews, there was a
follow up survey for the participating teachers, which was adopted from
Basaran and Ulubey’s (2018) survey that is named as “A Questionnaire to
Evaluate the Preschool Education Programme”. This has five different catego-
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ries from lowest to highest as “totally not covering, not covering, partly cov-
ering, mostly covering and totally covering” in terms of programme cover-
ing some aspects of preschool education. From this survey, only related
items with group interview has been chosen for the research.

Above group interview and survey methods have been used to collect
data from the participating teachers in order to describe what they think
about the preschool education programme over a period as well as having
a triangulation on the findings of each method.

Data Collection

One of the used mixed methods for the first part of the research, group in-
terviews were conducted in 2018-2019 fall term while research being in the
town personally. As the first part of the research, the conveniently sampled
volunteered teachers were allocated to four groups as each group had ten
teachers. During the organization of these groups, the participating teach-
ers’ working time, types of schools they work and distance to town centres
were considered in order not to interrupt their teaching as well as arranging
the most convenient time for them.

For the second part of the research and to evaluate the participating
teachers perception over a period, Basaran and Ulubey’s (2018) question-
naire converted into online questionnaire to collect data because of the re-
searcher being in a different city. This questionnaire were sent to some key
people in the town such as a person working in local district of Ministry of
National Education and a leading teacher of whatsapp group for the all
teachers in the town. Thus, all volunteered teachers have been accessed and
they have completed the online survey on October 2019.

Data Analysis

Two different analysis programme and methods have been used to examine
the mixed method research. The first part of collected data have been ana-
lysed via using Nvivo 11 software programme, which is used to transcribe
the data and organize them as thematically. The qualitative data have been
categorised as considering the key questions asked during the group inter-
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views, and thematic analysis were met to interpret the data at large. “The-
matic analysis is a method for identifying, analysing and reporting patterns
(themes) within data” (Braun and Clarke, 2006, p.79).

For the second part of the research, SPSS 21 software programme were
used to analyse the questionnaire as a part of quantitative aspect of the re-
search. The collected data via online tool imported into SPSS and analysed
as arithmetic mean and standard deviation. Each question is explicated to
percentage and frequency. However, as it is difficult to represent the whole
data, the related data with qualitative part of research is represented under
the findings section.

During the representation of the data, teachers have been named regard-
ing the group discussion number. In other words, teachers from the first
group discussion have been numbered from 1-10 like teacher 1, teacher 2
and so on. Teachers from the second group have been number from 11-20
like teacher 11, teacher 12 and so on. In this case, first group’s teachers
started with 1, second group’s teachers started with 11, third group started
with 21, and the fourth group started with 31. This numbering style for
teachers makes the data understandable and meaningful to remember
which teacher is from which group.

Ethics

The research has been granted by local Directorate of Ministry of National
Education in southern Turkey, and all teachers were invited with formal
invitation. Therefore, the attending teachers knew the situation and ac-
cepted the conditions as taking part in the research. The participating teach-
ers were aware of the anonymity of information, and they have accepted
the invitation willingly, so there is no ethical conflict.

Findings and Discussions
In this section of the paper, both qualitative and quantitative data are pre-
sented together because all data feed to and are related to each other. The

representation of data starts with considering the data collection process.
During the representation of the data, the main focus of each group is dis-
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cussed, and the related data from survey is represented. In terms of find-
ings, the overall approach to preschool education programme started with
discussing the condition of the preschool education in Turkey in the first
group interview and their responses to related survey question. The partic-
ipating teachers emphasised the lack of information on consideration of var-
ious situations of the schools. Hence they implicated the inadequacy of in-
formation on preschool education’s condition and it is difficult to consider
the programme in depth. Teacher 3 in the first group said that

“The authorities try to make it compulsory and to move forward, but
most of the time we are going one step back”.

She briefly explains the approach of teachers to programme and pre-
school education. Another teacher, Teacher-4 in the first group claimed that

“The programme is pretty good because it gives us some flexibility.
However, the conditions are so bad for us as being part of primary school
or secondary school. If we were in an independent preschool, it would be
much better for us [to consider programme]. In the current condition, no
one checks what we are doing. The most important thing is to have an aca-
demic achievement [of children when they start the 1 grade].”

As a result, they stated as a common idea of the first group interview
that

o “We feel invisible as being part of bigger age group schools, and parents
and the other people consider us as a carer rather a teacher.”

Table 1. Teachers’ Response to Question about What Type Schools They Work

Independent Kindergartens Kindergartens Implementation Total
Kindergartens  attached to attached to Kindergartens
Primary Schools  Secondary Schools
f 10 28 2 - 40
% 25 70 5 - 100

From the survey, Table 1 shows the responses about the question: what
the type of schools the participating teachers work. 70% of them are work-
ing in kindergartens, which are part of primary schools, and 5% of them are
working in kindergartens as part of secondary schools. Therefore, it is
highly likely to occur problems as Mart, Alisinanoglu and Kesicioglu (2015)
remark that kindergartens attached to primary or secondary schools, so
they face with lack of opportunities like using the school yards. On the one
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hand, this restricts the implementation of the preschool education pro-
gramme although there are some expressions to use school facilities (Min-
istry of National Education, 2013). Gole and Temel (2015) on the other hand
claim that even if teachers indicate positive attitude to quality of the pro-
gramme, they are unlikely to consider this approach into the practice.

In the second interview group, the participants mainly mentioned about
the changes of the programme comparing to previous one. Teacher 11
stated that

e “They have changed the programme, but only words have been changed,
the content is the same as the previous one. They have moved the words
to different places in the programme, so it stayed same.”

While this teacher criticises the programme as having no difference be-
tween the previous one and the current one, later she added that

o “When it was changed, I have read once. However, I cannot say the

whole, it was more like skimming in order to see if there is a change.”

This teacher openly explains that they have failed to read when the pro-
gramme has changed, but another participating teacher, Teacher 14 claims
different supporting point what Teacher 11 said that

o “We look through the books, they have sent us as an example of daily
activities.”

She thinks that the supporting documents of the programme is enough
for them to know about what to do and what they should do as considering
the programme. Therefore, they have adverse feelings on the importance of
checking the programme. This is because the documents, which are sent by
MoNE to make programme more effective, led teachers to think that read-
ing programme in-depth is unnecessary. Apart from these teachers, and
parallel to first group’s idea, another teacher, Teacher 15 states that

e “They are not for us. Either we don’t have those facilities, or the
managers do not let us do the similar activities. For example, the
manager do not let us to go field trip during our formal educa-
tion, he said that we could organise field trip out-of-school-
time.”
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This teacher mentioned about the restriction on them during implemen-
tation of the programme. Similar to this example, survey had a question
about whether programme includes outdoor activities.

Table 2. Teachers’ Responses to the Question about Whether Programme Includes
Outdoor Activities

Fully Mostly Partly Mostly Fully Total
uncovers uncovers covers covers covers

f 3 3 16 9 9 40

% 7.5 7.5 40 22.5 22.5 100

As it can be seen from table 2, 15% of participants considered the pro-
gramme as ‘totally not covering’ (%7.5) and ‘not covering’ (%7.5) to ques-
tion on emphasis on applying outdoor activities although the programme
has statements on importance of outdoor activities, and teachers are recom-
mended to have activities outside as much as possible (see Ministry of Na-
tional Education, 2013). Most of the teachers consider same circumstances
differently, so this could be occurring because of different reasons such as
not reading the programme properly. However, standard deviation of this
question is already so low comparing to other questions, which is 1.83.
There is balance within teachers on this question, so this could be resulting
from what Teacher 15 said. The circumstances for them may led them not
to focus on this part of the programme. In other respects, the research of
Pisgin Civik et al. (2015) shows that teachers feel themselves qualified
enough to implement the programme, but they are unable to do it properly
resulting from number of students, insufficient materials, insufficient guid-
ance of programme, insufficient school gardens, parental aspects, insuffi-
cient outdoor areas etc. Another research exhibits that nearly half of teach-
ers had a problem with controlling over children during outdoor and active
activities, and they have negative feelings on children can get hurt them-
selves (Arslan and Ilkay, 2015). In light of previous research and this re-
search, teachers have some concerns on the conditions in terms of practical
side of outdoor activities.

The third group had some considerable aspects to be indicated through
all four groups. Firstly, they mentioned about what brought the new pro-
gramme such as less workload for them, but the differences among schools
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subject to this group interview as well. From this group, Teacher 21 re-
marked that
o “The content has little bit changed, and some paperwork are no longer
a problem. Besides this, the list of activities has declined. It gives us
more flexibility now. Therefore, it is quite better for us now. However,
there is a difference working in a kindergarten and independent pre-
school.”

This teacher mentioned about the changes in the programme, and he
pointed out possible impacts of differences along the school types. This ar-
gument was supported by Teacher 23 that

o “The biggest difference occurs regarding where you are working at. 1
am working at an independent preschool, and we have more options
comparing to teachers working in kindergartens [attached to primary
or secondary schools], so the consideration of programme may not be
only reason for this [implementation problems]. We have opportunities
to take children to field trip and use the benefits of the environment.
We couldn’t do this when we were working in kindergartens.”

Such examples from third group explains possible differences to do out-
door activities with regard to the type of worked schools. As this group is
a combination of teachers working in independent kindergartens, there is a
common idea that having opportunities to consider and to do outdoor ac-
tivities comparing to teachers working in kindergartens attached to differ-
ent types of schools. However, there is an ongoing debate on this issue and
there are some approaches on this situation, which can be solved with a de-
tailed course for teachers. Before the launch of the recent programme, Dur-
musgelebi and Akkaya (2011) remarked in their research that it is valuable
to provide in-sessional courses and seminar about the new programme in
advance or at the very early days of its launch, and such in-sessional courses
are needed to ensure some variables like considering teachers” concerns, de-
sires, needs and expectations. Although this research published before the
last programme, there is still some issues for teachers who are reluctant to
access these opportunities themselves.

In light of the expressions of two teachers from group three, there are
consensus on the considerable difference among the type of worked schools
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for possessed opportunities to apply the programme. However, during the
group interview, Teacher 25 unveiled that
e “Honestly, I don't think that anybody considers the programme here.
Everybody has their own way to conduct activities.”
Once he claimed this, he was supported by Teacher 21 that
e “Sometimes, we don’t check the programme for days because we do
activities much richer than the programme.”

As considering these teachers statements, it is difficult to take into con-
sideration what the participating teachers said about the programme. Par-
allel to this idea, Gole and Temel (2015) claimed in their research that there
was no significant difference between teachers attended in-sessional
courses and not attended in-sessional course for the programme, so this re-
sults from not having in-sessional courses in actual places and with practical
examples. Another research on the current preschool education programme
exhibits similar statements with the participating teachers that in-sessional
courses are insufficient and there is no guidance support for teachers
(Basaran & Ulubey, 2018). In the consideration of these two teachers and
such research, there is requirement on in-sessional courses to support teach-
ers regularly. To understand this issue, survey had a question as “have you
attended any in-sessional course in the last three years?”

Table 3. Teachers’ Responses to Question about Whether they Attended In-sessional Co-
urses about the Programme in the Last Three Years

Yes No Total
f 8 32 40
% 20 80 100

Table 3 shows that only 20% of the participating teachers attended in-ses-
sional courses about the programme, but majority of teachers (80%) not. Re-
garding these cases, there is conflict between what they said in the group in-
terview and survey. This reveals a question how the participating teachers
believed in themselves that they can do richer activities without knowing it?

Koksal et al. (2016) state that there is a requirement for repetitive in-ses-
sional courses, and then it can be understandable in depth. The problem with
in-sessional courses could occur because of being for once, so it may fail to be
effective on teachers’ practices. However, the issues mentioned by the partic-
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ipating teachers can be discussed whether in-sessional courses and support-
ing teachers can improve the practice and the attendance of teachers to
courses. In this case, there are various issues as having limited in-sessional
courses, and teachers may not be able attend the courses because of timing
issues or workload. Although this situation, there were some quite different
comments on the programme. During the discussion in group three, one of
the participating teachers, Teacher 23 asserted that
o “Welook through the developmental process of children, then we decide
ourselves the activities. We only use daily plan and programme to sub-
mit to the school manager and to the inspector. We are keen to support
children’s creativity, and we work more child centred. The programme
is already open to do such things.”

This was supported by other teachers as mentioning about the flexibility
of the programme. However, this means that their approaches are not related
to the programme, they have self-confidence, which is beyond the im-
portance of following a programme. Nevertheless, the points Teacher 23
mentioned is significant aspect to consider in the survey because of this idea
being supported by other teachers in the group interview. Her point is to con-
duct more creative activities than programme required as focusing on flexi-
bility.

Table 4. Teachers’ Responses to Question about the Programme to support Children’s
Imagination, Creativity and Critical Thinking Abilities

Fully Mostly Partly Mostly Fully Total
uncovers uncovers covers covers covers

f - 5 17 17 1 40

% - 12 42 42 3 100

However, from the survey, table 4 shows that most of the participating
teachers (45%) thinks that programme provides opportunities for teachers to
support children’s imagination, creativity and critical thinking abilities. 42%
of teachers also claims that the programme partially supports such activities,
and 3% stated as “fully covers’. On the one hand, the previous research men-
tions that while teachers believed in having sufficient knowledge on practic-
ing the programme, they have failed to organise learning centres properly,
and in addition to this, as they have attended the introductory education for
the programme, they considered the context of the programme is insufficient
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(Pisgin Civik et al., 2015). On the other hand, although the programme has
adequate information on activities as well as being flexible, teachers have
some issues to address right activities (Koksal et al., 2016), but the child-cen-
tredness of the programme is used by teachers to support developmental
abilities of children Dilek (2016). In the case of these contradictions, some
problems for the programme can be mentioned by teachers, but there are
chances to use flexibility and conduct various activities within their opportu-
nities.

In the last of group interviews, the group four had different emphasis on
the programme that they claimed the importance of in-sessional courses at
the beginning of the group interview as being parallel to Table 3. In this case,
as an example, Teacher 33 stated that

o “[don’t know if there is a huge difference with the previous one, but 1
feel myself insufficient in terms of the changes. We do have the pro-
gramme on our desks, but we do only check the aims. That is all.”

This means that although they recognise the importance of the pro-
gramme, they fail to appraise it properly. During this discussion, one of the
participating teachers in fourth group interview, Teacher 31 asserted that “I
have checked the programme 2 years ago.” This situation needs to be dis-
cussed more, but later on the group interview; an answer occurred as Teacher
34 stated that

o “Ilike the way the programme wants us to do, but we can’t do them as
we are working in kindergartens [attached to primary schools]. Besides
this, we don’t have enough information about the programme. No one
trained us how to adapt this into our classrooms.”

Table 5. Teachers’ Responses to Question about the Programme’s Consideration of School
and Environmental Facilities

Fully Mostly Partly Mostly Fully Total
uncovers uncovers covers covers covers

f 1 5 17 15 2 40

% 25 12.5 425 37.5 5 100

This explanation is a key point in overall group interviews because of hav-
ing limitation on the resources and lack of in-sessional courses with parallel
to above discussion on in-sessional courses. Another teacher, Teacher 33 also
stated that
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o “We can’t put it into practice because of the limitation of classrooms as
we are working in a village.”

The last quotation indicates the problems to conduct programme as re-
quested, and the teacher implies teachers having facility issues in reference to
where they work.

These examples and quotations from teachers exhibit the differences in
school conditions, and as a result of these conditions, the problems with ap-
plying programme in schools. For example, teachers are unable to use school
gardens as the programme requested because of having a common area with
older age groups (Alisinanoglu, Kesicioglu, and Mart, 2013). There could rise
such problems when programme is centrally developed and is required to be
applied in every schools.

Table 5 represents a question from survey about programme’s consider-
ation of school and environmental facilities. Table 5 shows that 37.5% of par-
ticipating teachers considers programme as ‘mostly covering’, but only 5% of
them thinks as “totally covering’. For this question, standard deviation is 5.35.
As The standard deviation shows that there is a positive thinking about the
programme in terms of consideration of both schools and environmental fa-
cilities. Although there are changes in the titles of activities (Dilek, 2016),
teachers have problems with organising learning centres in the classroom be-
cause of limitation in the size of classroom and high number of students
(Ozsirkints et al., 2014).

The responses to this question are different than what teachers mentioned
during group interviews as having lack of opportunities that is requirement
by the programme. However, their responses had been changed through the
time (from the group interviews to the survey).

Conclusions

This longitudinal research showed some apparent situations that authorities
have to consider in near future because teachers have mixed feelings to pro-
gramme and its implementation. The common idea is that the programme
has insufficient information in terms of different conditions for teachers and
school facilities. The participating teachers mentioned about issues with im-
plementing the programme, but they have failed to read programme
properly. In the group interviews, most of the participating teachers claimed
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that they know the details of the programme, but later it was understood that
they have not read the programme properly. As a result of these overall find-
ings, it can be said that although the participating teachers have insufficient
knowledge on programme, they can criticise it, but fail to implement it. Thus
the working teachers are required to attend in-sessional courses (Dur-
musgelebi and Akkaya, 2011) on the latest programme as well as informing
them about the details of programme and its requirements. This is because
the provided in-sessional courses could be seen as disqualified or unlikely to
provide ongoing support for teacher (Basaran and Ulubey, 2018). As the pro-
gramme is centralised, there is requirement to consider various circum-
stances for schools and teachers as well as providing courses for teachers.

Suggestions

Considering the above findings on the programme, the following actions can
be considered to increase the impact of programme for teachers:

e Before programme launch, all working teachers can have in-ses-
sional courses.

e After programme launch, there could an ongoing support people
for teachers, so they can easily access the required help to conduct
the programme properly.

e For the current situation, the controlling mechanism can be en-
hanced whether teachers apply the programme as it should be.

The implication of the programme considering the local context can be
criticised as it is a centralised programme.
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