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Abstract 

Social skills training is a good way of intervention for preventing deficiencies in demonstrating social skills and 

emotional-behavioral problems, and academic deficiencies that may arise from these deficiencies. Different 

activities, methods, and strategies as well as different approaches from theory to practice can be included in 

intervention programs for social skills. This study is aimed to reveal a story-based social skills training program 

that is usable for preschool children in Turkey, by making promotion and performing the Turkish adaptation of a 

classroom-based social skills training program called “Ready to Learn” developed by Brigman, Lane & Lane 

(1994), the scientific effects of which have been proven. This program was developed for children aged four to 
seven to promote the prerequisite learning skills and social skills that are needed for school success. The 

program called “Ready to Learn” includes social cooperation activities to contain the use of “big books” that are 

read aloud, story-telling by teachers and children, activities of drawing, dramatic play, puppet, and song, 

activities on listening and attention, practices for understanding directions through story structures, as well as 

discussion and interaction. The program, which consists of a series of stories, includes five teacher strategies: (1) 

modeling-coaching-cueing, (2) student/child story-telling, (3) student/child story retelling, (4) positive peer 

reporting, and (5) encouragement council activities. Within the scope of the study, a social skills training 

program was gained to the literature for Turkish children in the preschool period by carrying out stages from the 

procedures for the provision of the program called “Ready to Learn” to the steps required by the adaptation 

processes. In this context, the study is envisaged to be a guide for social skills training applications and program 

development studies for preschool children and to provide an intellectual basis for the practices in daily life; 
meanwhile, it is also stipulated to be a remarkable resource for improving the problems and deficiencies 

experienced in the preschool period.  

Keywords: Classroom-Based Training Program, Ready to Learn, Social Skills, Preschool Children.  

Introduction 

Socialization, which is a process of learning and teaching, starts from early infancy and childhood and continues 

until maturity. Socialization has a dynamic and unique structure as well as has a shaping effect on social skills. 

While social skills reveal the quality of the relationships and the direction of the emotional reactions, they are the 
skills required in ensuring social-emotional development and academic competence.  Social skills are the learned 

behaviors that are based on social rules and ensure a child establishes proper communication with the other 

individuals in the society. Such behaviors are a part of mental health and predict the conditions such as school 

maturity, adaptation to school, and academic performance. In addition, they contribute to ensuring social 

adaptation and sustaining social interaction (Hockenberry, & Wilson, 2013; Takahashi, Okada, Hoshino, & 

Anme, 2015; Ziv, 2013). It was detected that children with positive social skills in the preschool period are more 

successful in performing certain tasks within the educational process such as listening, following the rules, and 

participating in activities (Ladd, Herald, & Kochel, 2006)) and exhibit better performance in situations with 

school (Konold, Jamison, Stanton-Chapman, & Rimm-Kaufman, 2010). While the preschool ages are a critical 

period for developing social skills, it is possible to observe deficiencies in the social skills of children (Kramer 

et. al., 2010). In the face of deficiencies in social skills, the feeling of loneliness, problem behaviors, 
communication problems, and school failure in the children come to the fore (Hukkelberg, Keleş, Ogden & 

Hammerstrøm, 2019; Powless, & Elliott, 1993; Whitted, 2011). According to Gresham (2016), deficiencies in 

demonstrating social skills arise fundamentally due to two reasons. The first of these is that the child does not 

know what the behavioral sequences he/she should exhibit are or what kind of social skills he/she should exhibit 

in which situations. The second is that although the child has sufficient knowledge about behavioral processes 

and skills, he/she has inadequacies in using them in social interactions. With the determination of social skill 

levels and deficiencies, taking steps to develop social skills is a representation of a solution-oriented approach. In 

the studies carried out at this point, a relationship was detected between social skills and variables such as social 
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values, behavioral problems, social-emotional adjustment, problem-solving skills, self-regulation skills, 

attachment styles, learning styles, parenting styles, parent-child relationship, and the level of parent's 

involvement (Eğin-Işık, 2019; Hosokawa, Katsura, & Shizawa, 2015; Hosseini, Akhoundzadeh, & Hojjati, 2019; 

Kassim, Hutagalung, Leng, & Zakaria, 2020; Kaya & Deniz, 2019; Merrell, 1995; Montroy, Bowles, Skibbe, 

& Foster, 2014; Öztürk & Tortop, 2019; Samar, 2019; Tahmasebi, 2015). While these situations reveal that 

social skills are multidimensional skills, they also show that there is a need for a learning process that includes 

different types of interaction in the process of eliminating social skill deficiencies. 

Various situations are emphasized within the framework of different approaches regarding how social 

skills are acquired. The behavioral approach explains that social skills are acquired through techniques such as 

role-playing, modeling, and giving feedback. In this context, while offering rewards and praise is put forward for 
negative behaviors, the emphasis is on using non-approving feedback such as ignoring negative behaviors. In the 

cognitive approach, on the other hand, while processes such as coaching, self-control techniques, and problem-

solving strategies are highlighted, it is stressed out that it is necessary to be at a level of capability of 

understanding social skill behaviors from a cognitive perspective in social skills training.  According to the 

social learning approach developed by Bandura, social skills are realized through observing and directly trying 

out the behavior of others (Cornish, & Ross, 2003; Elliott, & Busse, 1991; Newman, & Newman, 2012). While 

determining the needs in social skills training is considered as a priority, together with the views suggested by 

the educational approaches; preparation of educational programs in line with the appropriate methods, 

techniques, and approaches to meet the requirements is another step that should be taken at this point. In social 

skills training programs, methods and techniques suitable for the target group are used, and the content and 

system of the activities may differ depending on the method/technique used and on the scope of the approach. 
Children have different learning structures and various interests; thus different learning strategies, diversified 

activities, and different kinds of practices applications are needed in the development of social skills. 

The studies conducted in social skills in Turkey include a group of studies on social skills training 

programs. It was determined that a minority of the studies in this scope were used together with the adaptation of 

training programs, which are widely used outside Turkey, to the Turkey sample, such as Incredible Years [IY; 

Webster-Stratton, 1990], I Can Problem Solve [ICPS; Shure, 2001] and Promoting Alternative Thinking 

Strategies [PATHS; Domitrovich, Cortes, & Greenberg, 2007] (Dereli, 2009; Dinçer, & Güneysu, 1997; Kaya, & 

Deniz, 2020; Ocak, & Arda, 2014). It was seen that some other researchers who practiced the training programs 

they developed based on the literature of social skills training (e.g., Durualp, & Aral, 2010; Kılıç, & Güngör-

Aytar, 2017; Ömeroğlu et. al., 2015; Özbey & Köyceğiz, 2019; Uysal, & Kaya-Balkan, 2015). In studies based 

on social skills training on preschool children, it was revealed that social skills training is effective in the 

development of children's skills of understanding feelings and social problem solving, social competencies, peer 
relations, self-esteem, social behaviors, positive play behaviors, and motivation levels (Bilir-Seyhan, Ocak-

Karabay, Arda-Tunçdemir, Greenberg & Domitrovich, 2017; Dereli, 2009; Hwa-Choi, & Md-Yunus, 2011; 

Kaya & Deniz, 2020; Kayılı & Arı, 2016; Larose et. al., 2020; Özbey & Köyceğiz, 2019; Özdemir-Topaloğlu, 

2013; Sancak, 2019; Uysal, & Kaya-Balkan, 2015). In addition to these, in some studies, the effect of family 

participation in social skills training programs was evaluated, and it was revealed that family participation 

studies are important for making activities with their children by being informed about the processes for 

improving the parent-child relationship and family support towards their children (Boz, Uludağ, & Tokuç, 2018; 

Göktaş, & Gülay-Ogelman, 2016; Uysal, & Kaya-Balkan, 2015). The results of the studies on social skills 

training through social skills training programs developed by these researchers also emphasize that social skills 

can be improved using different interventions. In this line, it was determined that the training programs 

developed outside Turkey and used in Turkey constitute an alternative to the learning processes implemented in 
the country and contribute to different points from preschool education to program development. 

There has been an increase in the studies on social skills that demonstrate the transition from theory to 

practice; meanwhile, studies emphasizing the effect of the training delivered through plays, cooperative 

learning, and fam ly  nvolvement on the development of soc al sk lls have become d st ngu shed (such as 

Avcıoğlu, 2004; Boz, Uludağ, & Tokuç, 2018;  et ngöz, & Cantürk-Günhan, 2012; Durualp, & Aral, 2010; 

Göktaş, & Gülay Ogelman, 2016; Uysal, & Kaya-Balkan, 2015). In this framework, it has been observed in 

more recent national-level studies that the processes to develop social skills are addressed through different 

ways such as nature education ( iftçi, 2019) and educational robotics program (Türe, 2019). In this context, it is 

remarkable that no study aimed to improve the social skills of preschool children through story-based processes 

has been found apart from the study by Baş (2011), which examines the effect of story-based education on 

responsibility and cooperation skills. Several studies were conducted in the international literature (Daemi, & 
Farnia, 2013; Esteban et. al., 2010; Guglielmo, & Tryon, 2001; Nicolopoulou, McDowell, & Brockmeyer, 2006) 

emphasize the importance of story-based social skills training on social skills. It is a functional technique in the 

development of social skills since stories contain written and visual stimuli, exemplify situations related to life 
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and interpersonal relationships based upon different characters, manage the processes based on thinking and 

producing, encourage multidimensional learning, and turn out to be an activity that ensures effective and 

pleasant learning. Since the attention span of children is shorter and they have not yet acquired the written 

reading skill in the preschool period, great importance is attached to picture story-books and storytelling 

activities. In addition to these, there are some findings that it is also important to include processes such as 

multimedia story reading and questioning, interactive shared story/book reading, interactive elaborative 
storytelling, parent-child book reading in the story-based training for the preschool period (Farrant, & Zubrick, 

2012; Noble et. al., 2020; Zhou, & Yadav, 2017) and that there is a need for various strategies for the story-

based training processes to be carried out to support the development of children. It is predicted that the 

inclusion of studies dealing with such interactive processes at the point of developing social skills, which is one 

of the multidimensional skills, will contribute to the elimination of a gap in the field. Considering that the birth 

of many techniques in this context, such as storytelling and narration, originated at the international level (e.g., 

Bell, 1990; Nicolopoulou, McDowell, & Brockmeyer, 2006; Paley, 1990), it is a fact that it will be possible to 

adopt an innovative education approach by following up the international literature. Based on these points, 

social skills training programs for preschool children, whose effects have been scientifically proven, are 

considered highly important. 

The purpose and scope of the program, which is addressed with the fact that the programs developed for 

preschool children have a unique nature, as well as its strategies, are noteworthy. Accordingly, explaining the 
purpose and scope of the program discussed in the study, explaining its strategies, understanding the structure of 

the program are necessary to know the useful features of the program and to carry out effective implementation 

processes. It will be possible to fulfill the intended purpose of the current program and to make it functional 

utilizing mastering the elements of the training programs used within the education services in the context of 

target, content, learning process, and evaluation (Anderson, et. al., 2003; Calley, 2011; Özdoğru, 2018). In the 

study, the theoretical foundations and scope of the social skills training program called “Ready to Learn” (for 

children aged four to seven with normal development), which is a program with proven effect in the international 

literature (Brigman et. al., 1999; Brigman & Webb, 2003), are revealed based upon the view that it can serve as a 

source for the studies in this direction. In this line, it is expected that the processes set forth will contribute to the 

program developers and guide the studies on social skills training from preschool to different childhood periods 

by seeing different strategies that can be used at the stages of program development.  

Purpose 

The purpose of the study is to reveal a story-based social skills training program that is usable for preschool 

children in Turkey, by making promotion and performing the Turkish adaptation of a classroom-based social 

skills training program called “Ready to Learn” developed by Brigman, Lane & Lane (1994). In line with this 

purpose, the necessary stages in the adaptation studies of the training programs were followed, and the purpose 

and scope of the addressed social skills training program and what strategies it contained are emphasized. The 

information and explanations about this training program within the scope of the study are presented in the light 

of the relevant literature studies. 

The Training Program’s Procurement, Turkish Adaptation, and Preparation Processes 

The study is a descriptive study conducted in the survey model. In this direction, the main source of the study is 

the story-based social skills training program called “Ready to Learn” developed by Brigman, Lane, & Lane 

(1994). The study was conducted in seven stages. All these stages are described in detail in the following. 

In the first stage, social skills training programs developed outside of Turkey for preschool children 

were examined. In this scope, a literature review was conducted in English and Turkish languages, using key 

concepts such as "social skills training", "social skills training program", "preschool education program" and 

"social skills training in preschool period". In this framework, the training programs among the sources that 

were reached in the electronic or printed environments, whose targets do not include the development of social 

skills in any manner and/or do not include children in the preschool age group, were excluded from the 
examination. 

In the second stage, the foundations of social skills training programs for preschool children included 

in the scope of the examination and their alternative features to the programs used in our country were reviewed. 

It was decided to address the scope of study of the social skills training program called "Ready to Learn", which 

was determined to be a different social skills training program in terms of the scope, methods, and techniques 

used, and the strategies included in its content, compared to the social skills training programs used currently at 

the national level.  

In the third stage, the steps were followed to procure the program, which is the focus of the study. 

Accordingly, the required permissions to adapt the “Ready to Learn” program into Turkish language and to 
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ensure its eligibility for the Turkish children were received through e-mail communication with Prof. Dr. Greg 

Brigman, an academic member at the Atlantic University, who is one of the writers who developed the training 

program. Correspondingly, the program booklet and the materials in this context were reached via postal mail, 

after performing the required conditions/procedures. 

 

In the fourth stage, the booklet of the program called “Ready to Learn” consists of ten sections and five 
main stories (“Fuzzy and the Time of Great Change”, “Fuzzy and the Secret of Flowers”, “Fuzzy and the 

Daring Rescue”, “Fuzzy and the Final Lesson” and “Fuzzy and the Great Migration”) as well as three 

supporting stories (“The Little Pigs”, “The Giving Tree” and "Alexander and the Terrible, Horrible, No Good, 

Very Bad Day”) included in its contents, were translated by the researcher from English into Turkish, then 

translation was checked by an expert who knows both languages at a good level and accordingly, the necessary 

corrections were made. The Turkish versions of the five main stories and three supporting stories were reviewed 

together with a Turkish language education expert upon reviewing in terms of language and expression and 

spelling rules and accordingly, all the stories and content of the training program were finalized by making the 

necessary corrections. The Turkish version of the stories, which will be played from the audio recording CDs in 

the training program, was also sound-recorded and made available. 

 

In the fifth stage, the character names in the stories of the training program that was regenerated in 
Turkish were recreated with the words suitable for the Turkish language structure and with the activities suitable 

for the Turkish preschool education system and culture. In this scope, the main character Fuzzy and his forest 

friends (Hawkeye, Bonnie, Hoot, and Skippy) in the stories were renamed. At this point, names with rhythmic 

features were preferred in a way to integrate with the characteristics of the characters, to make the names easier 

to remember, and to attract attention. According to this; the name "Puf Puf" was used for Fuzzy, who is first a 

caterpillar and then becomes a butterfly, the name "Pofuduk" was used for Hawkeye the hawk, the name "Tos 

Tos" was used for Bonnie the rabbit, the name "Tombul" was used for Hoot the owl, and the name "Tin Tin" 

was used for Skippy the tortoise. Since preschool children are not made to read and write directly from text in 

the Turkish education system, the researcher added the activity of creating a story from a storyboard prepared by 

the researcher was added instead of the activity of creating a story from letters in the program. The stories, 

Turkish versions of which were created, were bound on large (A3) and thick cardboard sheets and made ready 
for use. In this scope, the activities in the programs were taken off from the guide format and were arranged in 

the learning process format in the preschool education practices in our country, and the methods and strategies 

in the program were included in daily learning activities. A Turkish version of the training program consisting 

of two-hour activities and twelve sessions was created. 

 

In the sixth stage, the Turkish version of the training program was submitted to experts for opinions; 

and in this scope, opinions were received from seven experts from the fields of preschool education, child 

development and education, and program development. The expert opinions evaluated the appropriateness of the 

activities for the developmental characteristics of preschool children, whether the content of the activities 

supports social skills, the suitability of the materials used in the activities for the age group, the 

understandability of the activities, the level of the activities to appeal to the interest and liking of preschool 

children, the level of the learning process to make the children active, the applicability of the activities in the 
preschool educational setting, the level of the activities to support the outputs and indicators outlined in the 

Preschool Education Program of Ministry of National Education [MoNE] (2013), and whether the activities 

have a story-telling based content. The required changes or arrangements were made in the training programs in 

line with the opinions of the experts. Three different field experts, one of whom was a lecturer at the department 

of preschool education and two of whom were lecturers at the department of child development, stated that 

among the supporting stories in the training program, the contents of the stories named “The Little Pigs”, and 

“The Giving Tree” and "Alexander and the Terrible, Horrible, No Good, Very Bad Day” were not appropriate 

(in terms of the solution strategies used and multidimensional effects on children) and different stories should be 

used instead of them. At this point, the consent of the program owner was received through e-mail 

correspondence and it was decided to use stories from two different story-books named “I am Very Angry” 

(published by Mandolin Publications and written by Aysen Oy) and “All Toys Are Mine” (published by 
Uçanbalık Publications and written by Aytül Akal), which were determined by the researcher for the 

improvement of social skills, instead of these stories.   

 

Finally, in the seventh stage, a pilot scheme was carried out for the first three sessions for the Turkish 

version of the training program consisting of twelve sessions (two hours each session) on preschool children, 

and its applicability was tested. Parental consent forms were obtained from the families of the children receiving 

preschool education in the classroom where the pilot study was carried out for the permission statements for 

their children to be included in the educational practices, and the children's participation in the process was 
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carried out voluntarily. In this scope, the pilot study was carried out on children who received preschool 

education in a kindergarten in an official primary school in the province accessible to the researcher, in line with 

the random sampling selection. Within this context, it was tried to ensure the researcher review the activities and 

expressions in the whole program and to have a good command of the processes involved in the application. 

Accordingly, the social skills training program called “Ready to Learn”, which was adapted to the Turkish 

language and made available for practice-based use, was gained in the relevant literature as a source for 
developing the social skills of the children in Turkey. In this direction; the aim, content, and strategies of the 

program are presented in the following section. All these stages, described in this scope so far, were summarized 

in Figure 1. 

 

 

Figure 1. The Stages Carried out in the Scope of the Study 

vv 

Making a keyword-based field literature review for the 

social skills training programs developed for preschool 

children at the international level. 

 

Determining that the social skills training program called 
“Ready to Learn”, one of the internationally available 

social skills training programs, is a social skill training 

program that has a different scope, methods-techniques as 

well as strategies. 

 

Receiving the required permissions from the program 

owner to adapt the “Ready to Learn” program by email 

and accordingly, reaching the program booklet and the 

materials via postal mail. 

 

Translation of the booklet of the “Ready to Learn” 

program and all stories in this program from English into 
Turkish by the researcher and having the translation 

checked by the (English and Turkish) language experts.  

 

Submitting the Turkish version of the training program to 

field experts for their opinions, and in line with the expert 

opinions, making the required changes/arrangements in 

the training program. 

Rearranging the character names in the stories of the 

“Ready to Learn” program that was regenerated in 

Turkish, and creating a learning process format for the 

training program, consisting of two hours of activities and 

twelve sessions. 

 

Carrying out a pilot scheme and testing the applicability 
of the first three sessions for the Turkish version of the 

training program on preschool children and finally, 

making the Turkish version of the program called “Ready 

to Learn” ready for implementation.   
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An Overview of the Training Program Addressed in the Study  

In this section; the purpose, scope, and strategies of the social skills training program addressed in the study are 

explained. These situations and explanations are based on the information contained in the program‟s teacher 

manual handled by Brigman, Lane, & Lane (1994). The information in this direction is as follows. 

Purpose and Scope of the Training Program  

The training program called “Ready to Learn” is a classroom-based program was developed by Brigman, Lane, 

& Lane (1994) and was translated and adapted to the Turkish language by the researcher as translated 

“Öğrenmeye Hazırım” in the scope of this study. 

The original version of this program was developed over seven years. The theoretical foundation of the 

program called “Ready to Learn” is based on the learning model of Carkhuff, who argued that learning requires 

prerequisite skills (Carkhuff, 1969; Carkhuff, 1983), and the idea of Adler that suggests the necessity for social 

competence (Adler, 1998). These two ideas form the basis of the academic education and social skills training 

contained in the program. In this process, it is stated that the previous researches on learnings in early childhood 
were reviewed extensively; and the elements of the program were tested many times on children, conducting 

constant interviews with early childhood period experts, psychologists, school guidance services, school 

administrators, and program experts, as well as preschool, kindergarten, and first-grade teachers. For this reason, 

the mentioned program that is based on a wide research foundation is explained as a preventive program and 

when used before facing a problem.  

This program was developed for children aged four to seven to gain the social skills and learning skills 

that are needed for school success. The program focuses on the competencies that should be acquired before the 

more complicated skills such as reading, writing, and mathematics. These competencies include social skills, 

paying attention, and listening comprehension; as well as cognitive strategies such as understanding the 

structure of the story and asking effective questions. This program is regarded as a story-based social skills 

training program for children aged four to seven. 

The program called “Ready to Learn” includes social cooperation activities to contain the use of “big 

books” that are read aloud, storytelling by teachers and children, activities of drawing, dramatic play, puppet, 

and song, activities on listening and attention, practices for understanding directions through story structures, as 

well as discussion and interaction. This program consists of a series of stories about “Fuzzy (renamed as “Puf 

Puf”) and his friends”. The characters mentioned as “Fuzzy and his friends” in the series of the stories were 

renamed as “Puf Puf and his friends” in the Turkish version of the training program. Puf Puf is a caterpillar that 

later in the story transforms into a butterfly. Puf Puf and his friends essentially teach children important learning 

skills/social skills such as paying attention, listening, and understanding, asking key questions to increase 

comprehension, encouragement of self and others, working/studying in cooperation, and establishing empathy.  

The content, strategies, and activities of the training program are contained in a book written by the 

program developers (namely, Brigman, Lane, & Lane, 1994), and this book consists of ten chapters. The 

introduction chapter of the training book includes how the program was developed, the program‟s importance 
and contributions, materials, group discussion skills, a review of the learning process, and an example of a 

weekly plan. In this scope, the first chapter mentions the activities and learning process related to the story 

named "Puf Puf and the Time of Great Change"; the second chapter mentions the activities and learning process 

related to the story named "Puf Puf and the Secret of Flowers"; the third chapter mentions the activities and 

learning process related to the story named "Puf Puff and the Daring Rescue"; the fourth chapter mentions the 

activities and learning process related to the story named “Puf Puff and the Final Lesson”; and the fifth chapter 

mentions the activities and learning process related to the story named “Puf Puff and the Great Migration”. 

Following these, the sixth chapter presents research summaries and theoretical framework; the seventh chapter 

presents four learning skills (paying attention, listening and understanding, asking effective questions, and 

encouragement/self-regard); the eighth chapter presents five teacher strategies (modeling, coaching, and 

clueing, student/child storytelling, student/child story re-telling, positive peer reporting, and encouragement 
council), followed by the ninth chapter, which presents encouraging/friendly things that the teacher and children 

can do/say, and finally, the tenth chapter presents the parent education newsletters. 

The “Ready to Learn” program is established on five stories. These are as follows:   

(1) The story named “Puf Puf and the Time of Great Change” is about the skills such as attention, 

listening and understanding, asking questions, encouragement of self and others. 

(2) The story named “Puf Puf and the Secret of Flowers” focuses on paying attention. 

(3) The story named “Puf Puf and the Daring Rescue” addresses the importance of listening and 

understanding. 
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(4) The story named “Puf Puf and the Final Lesson” focuses on the skills of asking effective 

questions. 

(5) The story named “Puf Puf and the Great Migration” centers on encouraging self and others. 

In the general story, Puf Puf is a caterpillar who, due to his off-task behavior, fails to learn how to spin 

a cocoon to turn into a butterfly. Activities are conducted for the supplement stories to develop certain learning 

and social skills in the program, in addition to the main stories about “Puf Puf and his friends”. Four new forest 

friends of Puf Puf teach him the prerequisite learning skills such as paying attention, listening, and 

understanding, encouraging himself and others, so Puf Puf can learn to build his cocoon and complete his "big 

change". In the following four stories, it is emphasized that Puf Puf uses these skills to become a successful 

butterfly and helps also others learn these skills. In this way, children are taught the importance of effective 

communication/social skills, learning skills, helping/encouraging others through metaphorical transfers. 

Activities are conducted for the support stories to develop social skills in the program, in addition to the 

main stories about “Puf Puf and his friends”. In this scope, the original version includes the stories named “The 

Little Pigs”, a world‟s classic, “The Giving Tree”, the work written by Shel Silverstein, and "Alexander and the 

Terrible, Horrible, No Good, Very Bad Day”, work written by Judith Viorst. While adapting the program to 

Turkish, it was ensured to use the stories in two different books named “I Am Very Angry” (one of the stories 

written by Aysen Oy) and “All Toys Are Mine” (written by Aytül Akal) instead of the other two stories (as 

mentioned for “The Little Pigs”, and "Alexander and the Terrible, Horrible, No Good, Very Bad Day”), as these 

stories address the skills in the contents of the others. 

This training program includes audio CDs that allow children to listen to the five stories read and that 

contain each one of the studies. The teacher makes children listen to the CDs about the stories read during the 

day and ensures the reinforcement of the skills included in the stories. In addition to this, after reading each 
story and answering the questions about the story, a drawing activity takes place in the program. In this scope, 

children are asked to draw/paint their favorite character/chapter in the story, what happens at the 

beginning/middle/end of the story, and how Puf Puf feels at the beginning/middle/end of the story in each 

session, based on teacher's instructions. Afterward, children may be asked to describe their drawings to the 

classroom and are allowed to take the drawings home at the end of the day. In this context, the program in 

question is based on the principle of listening to the existing stories, performing activities related to them, and 

then using certain strategies together at the same time. 

Strategies of the Training Program 

The training program called “Ready to Learn” is a skills-building program in which various activities 

are carried out based on the stories read/listened to, and children are first told about social skills and learning 

skills with stories, and then children are given the opportunities to exhibit these skills through five teacher 
strategies including speaking, listening, thinking, and vitalization. These five teaching strategies are;  

(1) modeling-coaching-cueing,  

(2) student story-telling,  

(3) student story retelling,  

(4) positive peer reporting,  

(5) encouragement council activities. Each of these strategies is described below: 

Modeling: In the program, the teacher acts as a model verbally or non-verbally to support the specific 

behaviors taught. It is stated that if the teacher continues to be a model for these behaviors (attending, listening, 

asking questions, and encouragement), children will be motivated to practice these new skills and behaviors, and 

if the teacher informs the classroom when he/she observes that children are using any skill, it will accelerate the 

learning process. The teacher is considered an important model for the behaviors included in his/her program. 

At this point, it is recommended that a child be a model for the activity for the group/classroom after the teacher 

shows, does, and tells how to do the activity. 

Coaching: This includes the teacher giving corrective and supportive feedback to the children regarding 

the target behaviors. Here, the teacher must first state what children are doing right, then tell and show what 

needs to be changed, and finally conclude his/her explanations with a positive comment.  

Cueing: This refers to the visualization of past explanations in mind with very few words. For example, 

before giving instructions for subsequent readings or activities, the teacher says, “Right now, I want to see … (as 

much as the class size) beautiful Puf Pufs”. He/she happens to give children clues such as (1) "turn to the 

teacher and come face to face", (2) "look at the teacher", (3) "bend forward slightly", and (4) "liven up and show 
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interest". In this context, the teacher also expresses which of the children immediately exhibits the 

aforementioned attendance skills. 

Student/Child story-telling: Student/child story-telling is used to help children understand questions 

and practice paying attention and listening skills. Here, the teacher reads the story included in the daily training 

program aloud to the children in the classroom, and after the story is completed, the teacher guides the children 

to tell the story for a while (1-2 minutes) through the 4W & 1H questions (Who, What, When, Where and How), 

and comments on the attendance behaviors of children that he/she has noticed. It is recommended that the poster 

containing the 4W & 1H questions be hung in the classroom. A sample poster for 4W & 1H questions is 

presented in Figure 2. 

 

 

 
WHO 

 

 
 

 

 

Who was the story about? 

 

 

 

 
WHAT 

 
 

What happened in the story? 

What was the story about? 

 

 

 

 

 
WHEN 

 

 

When did the story happen? 

Daytime, nighttime,  
morning, afternoon, 

spring, summer, autumn, winter? 

 

 

 

 

 
WHERE 

 

 

 

Where did the story happen? 

Inside, outside, city, farm? 

 

 
HOW 

 

 

How was he/she feeling at the 
beginning of the story? 

How did the story begin? 

How did the story end? 

 

 

 

Figure 2. A Sample Poster for 4W & 1H Questions 

Student/child story retelling: Student/child story retelling is used to help children understand and 

review stories read in the daily training program. This strategy includes a good frame to practice sequencing. 

The following instructions are guiding for story repetitions. 
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(1) Children are asked to retell the story using the following dialogue. “I have just read a story (the 

name of the story…). Could you retell this story as if you were telling it to a friend who has never 

heard it before?" 

 And the following steps are used when needed. 

(2) If children have difficulty in beginning the story, they are asked to begin with "Once upon a 

time..." or "Once there was...". 
(3) If a child stops re-telling the story, he/she is encouraged to continue by asking “What happened 

next?” 

(4) If a child stops retelling and cannot continue to tell the story, questions are asked about the story 

at points that encourage continuing the story and are suitable for stopping. For example, “What 

was…..‟s problem?”. 

(5) When a child is not able to retell or when the sequence and details are missing in his/her story, 

he/she is encouraged to retell it step by step with the following dialogues 

 He/she is told to begin with “Once upon a time …..” or “Once there was…..” 

 “Who was the story about?” 

 “When did the story happen?” (daytime or nighttime, summer or winter?) 

 “Where did the story happen?” (in the city, on the farm) 

 “What was the problem of (the main character's name) ….. in the story?” 

 “How did he/she try to solve the problem? What did he/she do first, next?” 

 “What happened at the end of the story?” 

 “How did (the main character) feel at the beginning, middle, and end of the story?” and after 

the child's answer, the story ends by saying "This is how the story ends here". 

 While one child is telling the other the story, the other is practicing listening and attendance skills. 

Positive peer reporting: It is stated that in the program when children are taught to mind other children 

paying attention, listening, asking questions, doing and saying encouraging things, and indicating these 

behaviors to other children, a highly basic encouraging system is also established for them. At this point, it is 

considered important that the teacher encourages each child when they use the behaviors in the program and 

children also encourage the others in the classroom. It is argued that with the teacher's practice and guidance, 
children will spontaneously begin to notice and tell about "something friendly, encouraging, inviting and/or 

helpful that someone did or said". It is stated that as positive peer reporting becomes a part of the classroom 

environment, children's prosocial behaviors (such as helping others, helping others feel good, and sharing) and 

learning skills and the behaviors they report will increase. 

Examples for teacher‟s explanations for positive peer reporting are as follows: 

(1) “During the activity, I want you to examine who pays full attention in your group, who 

listens carefully, who can ask good questions, and who says or does things to encourage 

others. At the end of the activity, I will ask each of you to describe what you noticed.” 

(2) “Who do you think did or said something encouraging/friendly today? What did he/she 

do/say?” 

(3) “Today, I want each of you to pay attention to who in your group says or does something 

friendly or encouraging. You can tell them that you like the way he/she behaves when you 

first notice it. I will ask each of you to share what you noticed in your group at the end of the 

day. So, try to find something friendly/encouraging that each of your group members says or 

does.”  

Practices are performed by asking the above-mentioned questions or making such explanations and 

attaching the names of the specified children to the courage corner. 

At the end of the day, the teacher wants the children to sit together and share friendly and/or 

encouraging things they noticed each other saying and doing throughout the day. Here, it is stated that teachers 

can help children complete activities by using some positive peer reporting initiators. For example; 

 Today, I noticed that you did … and I liked it. 

 I can tell you that you paid attention, you listened carefully, and so forth. Because you were 
looking right at me and asking a good question, etc. I really liked it. 

 Today, you did/said … that I think was friendly/encouraging. I really liked it. 
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Encouragement council: Encouragement council meetings are structured classroom discussions that 

allow children to talk about encouraging skills. It is a preferred approach to start the encouragement council in a 

small group at the beginning of the training and then to involve the whole classroom. Within the scope of the 

encouragement council, children are asked to sit in a circle so that everyone can easily see each other's faces. In 

each session, the teacher is expected to discuss one of the following topics for 10-15 minutes, and children are 

expected to express their own opinions on the given situation in turn. Some discussion topics are listed below. 

 Something that you like about one of your classmates …………… 

 Something that you like in the school/classroom …………… 

 Something that you have recently learned …………… 

 One thing that your classroom has achieved to do recently ……………  

 One thing someone did for you that helped you feel good this week …………… 

 Something you did for someone that helped you feel good this week …………. 

 Something you do well is …………… 

 Something you like about yourself …………… 

Encouragement board: Used to motivate children to notice the friendly or encouraging things others 

do. It also reminds children of different ways that can be encouraging or friendly and allows children to share 

good things about each other. Here, the teacher prepares a board with a photograph of each child or a symbol 

representing him/her and hangs it up somewhere in the classroom determined together with the children. Each 

child is asked to indicate the name of the friend who did or said something new, which is friendly or 

encouraging, in their classroom, and what he/she did or said. Then, each child is given a voice in turn, and a 

“smiling face” (or an encouraging symbol) sign is marked next to the named child. At the end of the day, the 
encouragement board is a different variation of the positive peer reporting used by the teacher. 

 Stars of the week: A part of the encouragement board is included in the process as “stars of the week”. 

Towards the end of each session, the teacher shows children a "star" card with the names of a girl and a boy in 

the classroom written on it, and children are asked to say what they like or appreciate about their friends whose 

names are written on the card. The teacher encourages all children to comment on the child written on the "star". 

The child who receives a "star" shaped card takes his/her star home at the end of the day. Here, it is considered 

necessary to inform each of the children that they will receive a "star" until the end of the session during the first 

week of the session. After it is made sure that each child gets a "star" once, it is possible to continue it for the 

second time, if desired (depending on the number of children). The practices within this scope must be carried 

out in a way that encourages the acquisition of desired behaviors while preserving the elements of a courageous 

and friendly atmosphere in the classroom. While these processes are being carried out, the teacher is the person 
responsible for maintaining the balance in the classroom. In this activity, the teacher can be allowed to notice 

the differences in the abilities of the children to express what they like or appreciate about others.  

Parent newsletter: Parent education newsletters are used to help parents understand and reinforce the 

behaviors and main ideas that are taught through “Puf Puf and his forest friends”, and to inform them about 

important learning and social skills in the program. Owing to the parent newsletters, which are considered as a 

way to communicate with parents about the training program, parents are ensured to review the program and 

then to be informed theoretically or practically. Parent newsletters are sent to parents at the end of each session 

and include informative notes on target behaviors contained throughout the day and examples of activities that 

they can do with their children. Parents are expected to use the information contained in the parent newsletters 

delivered at the end of each session in their future communication with their children and to complete the 

activity examples until the next week. 

In addition to all the processes mentioned so far, group discussion skills are used in the scope of the 
training program and it is recommended to integrate these skills in the natural learning and teaching approach. 

Group discussion skills are also adopted in the scope of the training program, and it is asserted that the 

effectiveness of the sessions will be increased through the use of these skills as well as the strategies. These 

group discussion skills are described as personalizing, structuring, modeling, connecting, responding to each 

comment, involving everyone, and summarizing. It is recommended to integrate these skills in the natural 

learning and teaching approach. At this point, seven group discussion skills are listed below.  

(1) Personalizing: At this point, for a small group study, it is recommended that everyone sits in a 

circle or semicircle so that they can see each other's faces without moving, and that teacher and children use 

their names when communicating with each other. Here, instructions such as “Let's arrange our chairs in a 

circle. So, we can all see each other easily” can be used when necessary. 



117 

 

AUJES (Adiyaman University Journal of Educational Sciences 
) 

(2) Structuring: This skill is used when the topic mentioned in the session digresses to return the 

discussion to the topic. At this point, it is suggested that the teacher give instructions such as “I want you to 

think about the things you enjoy doing for a while, then we‟ll listen to everyone in turn.” 

 

(3) Modeling: This skill involves the teacher exhibiting the skills that the teacher uses in his teaching 

attempt in his/her daily behavior. At this stage, the teacher needs to state the behavior that is desired to be 

exhibited by saying, “I expect .…. from you. Is everybody ready?."  

 

(4) Connecting: This skill is aimed at enabling children to share their thoughts and interests with others, 

and to gain a sense of acceptance and belonging. At this point, it is stated that it is possible to connect a link 

between the explanations of the participants by asking questions such as “Who else has experienced a similar 

situation?”, “How many of you have felt this way before?” or, as another way, by saying, “What ….. (child's 

name) says is similar to what ….. (child's name) has said before.” 

 

(5) Responding to each comment: This skill is used to encourage participation by acknowledging the 

responses or comments from children. It is stated that it is necessary to respond to the comments by using 

children‟s names such as “Okay….. (child‟s name) thank you. ….. (child‟s name), how about you?.” 

 

(6) Involving everyone: It is possible to give everyone a voice by using two techniques as “hand-rise” 

and “go-„round” in a session. Here, when the technique of “go-„round” is used, some time is given to think 

before beginning, and the teacher says “I will come back to you later” for a child who does not respond when it 

is his/her turn. In addition to these, nonverbal communications such as making eye contact, nodding head, and 

being interested in each comment are emphasized. 

 
(7) Summarizing: This skill is intended to support the purpose of the discussion processes and it is used 

during the discussion as well as at the end. It involves the teacher or children summarizing the skills learned in 

each session. Here, the teacher allows children to summarize through the questions such as “We are getting 

closer to the end of time and I want you to think about what we have talked about. What are some of the things 

we have talked about?” towards the end of the session. Children are given a short time to think and are allowed 

to explain what they have learned or repeated. The learning process is carried out in the company with all these 

elements included in the program (Brigman, Lane & Lane, 1994). 

A Statement on the Implementation of the Training Program 

In the process of implementing the social skills training program on children in Turkey, it is very important to 

implement the activities and strategies included in the program systematically. In this line, it is considered 

important to give every child an equal right to speak and to address children by their names within the scope of 

the implementation process. Until the names of the children in the classrooms where the training is carried out 

are learned by the practitioner(s)/educator(s), steps can be taken to support the self-esteem of the children and 

create a positive classroom climate through the ways such as putting name cards on the children's collars within 

the sessions. It should not also be neglected to inform parents about the importance and content of the training 

program implemented in the educational environment and what is expected from them during the 

implementation process. Before starting the implementation, it should be well known that the processes for 

spending time in the same environment together with children (to carry out some activities and/or support the 

existing activities) independently of the content of the training program, to ensure that the 

practitioner(s)/educator(s)/research(s) know the environment where the training will take place and to facilitate 
the adaptation of children to the process, will also contribute to the functionality of the training. 

Discussion and Recommendations 

This study shares the steps, as well as information and findings, towards the researcher‟s Turkish translation of a 

classroom-based training program called “Ready to Learn”, designed by Brigman, Lane, & Lane (1994) for the 

development of prerequisite learning skills and social skills and towards its the strategy of implementation on 

the preschool children in Turkey.    

It was determined that the training program adapted into Turkish within the scope of the study includes 

story activities and many teaching strategies that can create an alternative to Turkey‟s preschool education 

applications of the application examples in the United States, where this training program was developed. In 

addition to this, while it is expectable that there would be differences in the educational understanding and 

educational practices adopted by the countries, it is also possible to encounter partial differences in their 
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contents within this framework. The activity of creating a story using letters in the training program, which is 

the focus of this study and is based on children between the ages of four to seven, is an example of direct 

reading and writing. In Turkey, within the scope of the Ministry of National Education (2013) preschool 

education program, preschool children are not made to read and write directly from the text, instead, preparatory 

studies for reading and writing (such as phonological awareness) are carried out. In this direction, it can be said 

that it is possible to encounter different examples of implementations due to the difference in the education 
legislation of the countries. It is seen that educational programs have content that is suitable for the norms of the 

country in which they are developed, besides, it is also known that the social skills that preschool children need 

in their development and learning are universal. It is needed that preschool children learn skills such as 

communicating, expressing their feelings, asking questions, listening carefully, leading, and being courageous to 

support cognitive and social development areas of preschool children (as emphasized by Brigman, Lane, & 

Lane, 1994). The fact that the "Ready to Learn" training program includes stories, activities, and strategies 

aimed at developing social skills such as paying attention, listening, and understanding, asking questions, 

encouraging oneself, and others are also processes that will contribute to supporting the development of children 

in this direction. 

Together with the view that children may have different fields of interest and learning styles, great 

importance is attached to learning processes carried out with different learning strategies. Since the social skills 

training program called “Ready to Learn” is a story-based program, the skills that are aimed to be gained are 
supported with the elements included in the stories read, accompanied by teacher strategies. In this scope, a 

child senses the situations between the butterfly, who is the main character of the story, and his mother and his 

forest friends, and exhibits identification with the butterfly, which is told to have spun its cocoon when it 

exhibits appropriate behaviors. In a study conducted by Isbell, Sobol, Lindauer, & Lowrance (2004) on three-

four age groups, it was determined that the stories read to children have a positive effect on their language 

development and that children benefit from pictures in the narratives related to the stories. After explaining 

social skills and learning skills through stories in the training program called "Ready to Learn" that is discussed 

in the study, its application through the use of five teacher strategies including speaking, listening, thinking, and 

visualizing is an example of the interactive storytelling process. Crawford (2006) determined that language 

skills of children can be greatly improved through the fact that the parents who have children in preschool 

period learn the interactive book reading strategies, and Moody (2007) determined that reading from a 
traditional storybook is more effective compared to reading from an electronic storybook on the communication 

skills of children aged three to six years. In another study conducted in recent years (Schapira, & Aram, 2019), it 

was emphasized that interactive book reading is important in terms of the social-emotional competencies of 

preschool children. Parallel to these, the function of the program called “Ready to Learn” on communication 

skills is highlighted as it is a program that contains processes based on the use of five big story-books that are 

read aloud. 

The fact that activities are conducted through the strategies such as "modeling, coaching, and clueing", 

"student/child storytelling", "student/child story retelling", "positive peer reporting", "encouragement counsel" 

and "stars of the week” in the social skills training program called "Ready to Learn", which is discussed in the 

study can be considered as an expression that the program has a multidimensional feature. It can be said that the 

activities carried out based on these strategies will contribute to the development of children's social skills such 

as expressing one‟s emotions, assertiveness, recognizing one‟s strengths and weaknesses, and complimenting 
others, as well as the development of the skills such as listening carefully and expressing what they listen to 

properly. At this point, the fact that the mentioned features are the individual features in the direction of current 

educational approaches also emphasizes the importance of the program. Nicolopoulou et al. (2015) determined 

that story-based activities contribute to the development of preschool children in the dimensions of spoken 

language, early literacy, and social competence. The study of Yahya Mahmoudi, Naseh, Salehi, & Tizdast 

(2013) also revealed that group story-based social skills training has a positive effect on external behavior 

problems. The fact that the program in this context includes both story-based activities and various learning 

strategies can be considered as an indicator that it will be supportive in developing skills and behaviors in the 

different areas of children‟s development. 

The scope of the story-based social skills training contains processes based on answering questions 

about the stories and children telling stories that answer the "Who", "What", "When", "Where" and "How" (4W 
& 1H) questions, along with the stories read. These processes may facilitate the acquisition of skills such as 

making eye contact while speaking, using gestures and facial expressions appropriately, answering questions 

about emotions correctly, and answering questions asked. As determined by Wasik & Bond (2001), reading 

books to children and asking them open-ended questions about the story contribute to the development of 

children's expression skills. In addition to these, following the stories read and the questions answered in the 

training program, children drawing pictures for some situations based on the content of the story (their favorite 

characters/chapters in the story, what happened at the beginning/middle/end of the story, and what the characters 
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felt at the beginning/middle/end of the story) are also the processes for the development of expression skills in 

different ways. The contribution of children's drawings on children's social-emotional, personality, and spiritual 

development is the focus of many studies (For example; Farokhi, & Hashemi, 2011; Harrison, Clarke, & 

Ungerer, 2007; Kendrick, & Mckay, 2004). Philip (2018) also emphasized that the use of visual thinking 

strategies through the questions such as “What is going on in this picture?”, “What made you think that?”, 

“What else could it be?” is important for the social skills of preschool children. Besides all these, informing 
parents about the target behaviors during the day and letting them know about the activities they can carry out 

with their children through the parent newsletters, which are also prominently included in the Turkish version of 

the training program, is encouraging for family participation. It is more and more acknowledged day by day that 

parent supported/centered training programs improve parent-child interactions and increase social skills of 

children (Adams, Womack, Shatzer, & Caldarella, 2010;  ağdaş, Arslan, Erbay, & Orçan, 2010; Göktaş, & 

Gülay-Ogelman, 2016; Powell, Son, File, & San-Juan, 2010). 

The processes described in this study can be used as an alternative learning process for activities such 

as storytelling/story reading, story creation, role-playing a story, and retelling a story within the scope of the 

Turkish activity to be carried out based on the learning outcomes and learning objectives in the MoNE (2013) 

preschool education program, which is a guiding resource in preschool education delivered in Turkey. In line 

with this study, the social skills training program that has been brought to the national literature in line with this 

study is expected to contribute to the enrichment of the activities in preschool education in terms of the structure 
and scope of the training program. It is recommended for the educators/practitioners and researchers to benefit 

from some of the existing features of training programs like this study from theory to practice at the point of 

supporting the social skills of preschool children. As an alternative to the social skills training programs 

developed nationally, the adoption of a holistic approach can be supported at the point of increasing the quality 

of preschool education by reviewing the programs adapted from international literature like this study in terms 

of purpose, scope, and strategies. The training program called “Ready to Learn”, which was developed outside 

of Turkey and translated into Turkish and adapted for preschool children in Turkey by the researcher, can be 

used as a resource that can be applied at the point of eliminating the deficiencies in social skills and learning 

skills, on the condition that its utilization permits are fulfilled and application competency is achieved. It is 

recommended that experts, education administrators, and education program practitioners in the field of 

preschool education fulfill their responsibilities with great sensitivity and follow up-to-date studies on this 
subject to achieve a country-based standard in the behaviors involving the social skills of preschool children. At 

this point, it should be ensured that all stakeholders of education, especially preschool teachers, participate in 

educational services to be carried out in cooperation with relevant institutions and organizations so that they 

have knowledge and experience about social skills training and related training programs and practices. 

Workshop studies can be conducted in different provinces to raise awareness among preschool teachers about 

the features, implementation processes, and strategies of various training programs with proven effects, such as 

the training program described in this study, and the contributions of training programs in this direction can be 

made much more widespread. 

Acknowledgment  

The author Assoc. Prof. Dr. Pınar Aksoy would like to express her sincere appreciation to Prof. Dr. Greg 

Brigman who is an academic member at the Atlantic University, one of the owners of the training program 

called “Ready to Learn”, for permitting the adaptation of this program to Turkish and for his valuable support 

during the study process. 

References 
 

Adams, M. B., Womack, S. A., Shatzer, R. H., & Caldarella, P. (2010). Parent involvement in school-wide 

social skills instruction: Practice and perceptions of a Home Note program. Education, 130(3), 513-

528. 

Adler, A. (1998). What life could mean to you. Hazelden.  

Anderson, L. M., Shinn, C., Fullilove, M. T., Scrimshaw, S. C., Fielding, J. E., Normand, J., Carande-Kulis, V. 

G., & the Task Force on Community Preventive Services. (2003). The effectiveness of early childhood 

development programs. American Journal of Preventive Medicine, 24(3), 32-46. 

https://doi.org/10.1016/s0749-3797(02)00655-4. 

Avcıoğlu, H. (2004). Okul öncesi dönemdeki çocuklara sosyal becerilerin öğretilmesinde işbirlikçi öğrenme 

yöntemi ile sunulan öğretim programının etkinliğinin incelenmesi [Examining the efficiency of a 

training program based on cooperative learning in teaching social skills to preschool children]. OMEP 

https://doi.org/10.1016/s0749-3797(02)00655-4


120 
 

Aksoy 

World Council  and Conference, G. Haktanır, & T. Güler  ( ay. Haz.), Vol: 1, 5-11 Ekim 2003, 

Kuşadası (pp. 490-504). YA-PA.  

Baş, N. (2011). Hikâye temelli eğitim programının 60-72 aylık çocukların sorumluluk ve işbirliği becerilerinin 

gelişimine etkisinin incelenmesi [The examination of the effect of the story based education program on 

the development on the responsibility and cooperation skills of 60-72 months old children] 

[Unpublished master‟s thesis]. Marmara University. 

Bell, S. (1990). Steve Bell’s secret notebook to create learning. Retrieved from http://www.storyline-scotland. 

com/notebook.html. Available date: 01.07.2019. 

Bilir-Seyhan, G., Ocak-Karabay, S., Tunçdemir, T., Greenberg, M., & Domitrovich, C. (2017). The effects of 

promoting alternative thinking strategies preschool program on teacher-children relationships and 

children's social competence in Turkey: Effects of Paths preschool program. International Journal of 

Psychology, 54(1), 61-69. https://doi.org/10.1002/ijop.12426 

Boz, M., Uludağ, G., & Tokuç, H. (2018). Aile katılımlı sosyal beceri oyunlarının okul öncesi dönemdeki 

çocukların sosyal becerilerine etkisi [The effect of family involvement based social skills plays on 

social skills of preschool children]. Gazi Üniversitesi Gazi Eğitim Fakültesi Dergisi, 38(1), 137-158. 

Brigman, G. A., & Webb, L. D. (2003). Ready to Learn: Teaching kindergarten students school success skills. 

The Journal of Educational Research, 96(5), 286-292. https://doi.org/10.1080/00220670309597641 

Brigman, G., Lane, D., & Lane, D. (1994). Ready to Learn: Teaching students how to succeed in school. 

Atlantic Education Consultants.  

Brigman, G., Lane, D., Lane, D., Switzer, D., & Lawrence, R. (1999). Teaching children school success skills. 

Journal of Educational Research, 92(6), 323-329. https://doi.org/10.1080/00220679909597615 

Calley, N. G. (2011). Program development in the 21st century: An evidence-based approach to design, 

implementation, and evaluation. SAGE. 

Carkhuff, R. R. (1969). Helping and human relations. Holt, Rinehart, and Winston. 

Carkhuff, R. R. (1983). IPS interpersonal skills and human productivity. Human Resource Development Press. 

Cornish, U., & Ross, F. (2003). Social skills training for adolescents with general moderate learning difficulties 

(1st ed.). Jessica Kingsley Publishers.  

Crawford, K. C. (2006). Effects of scripted storybook reading on young children and mothers from low-income 

environments [Unpublished doctoral dissertation]. The Florida State University. 

 ağdaş, A., Arslan, E., Erbay, F., & Orçan, M. (2010). Etkili annelik eğitim programının annelerin benlik 

saygısına ve anne çocuk ilişkisine etkisinin incelenmesi [Investigation of the effect of effective 

motherhood education program on mothers' self-esteem and mother child relationship]. Değerler 

Eğitimi Dergisi, 8(20), 7-23. 

 etingöz, D., & Cantürk-Günhan, B. (2012). The effects of creat ve drama act v t es on social skills acquisition 

of children aged six. Cukurova University Faculty of Education Journal, 41(2), 54-66. 

 iftçi, K. (2019). Doğa eğitiminin okul öncesi çocukların sosyal becerilerine etkisinin incelenmesi 

[Investigation of the effect of nature education on the social skills of pre-school children] [Unpublished 

master‟s thesis]. Abant Izzet Baysal University. 

Daemi, M., & Farnia, M. A. (2013). The effect of the storytelling on social skills of female preschools‟ students 

of educational district (1) in Tabriz. Journal of Basic and Applied Scientific Research, 3(1), 197-203. 

Dereli, E. (2009). Examining the permanence of the effect of a social skills training program for the acquisition 

of social problem-solving skills. Social Behavior and Personality: An International Journal, 37(10), 

1419-1428. https://doi.org/10.2224/sbp.2009.37.10.1419 

Dinçer,  ., & Güneysu. S. (1997). Examining the effects of problem solving training on the acquisition of 

interpersonal problem solving skills by 5 years old children in Turkey. International Journal of Early 

Years Education, 5(1), 37-46. https://doi.org/10.1080/0966976970050104 

https://doi.org/10.1002/ijop.12426
https://psycnet.apa.org/doi/10.1080/00220670309597641
https://psycnet.apa.org/doi/10.1080/00220679909597615
https://doi.org/10.2224/sbp.2009.37.10.1419
https://doi.org/10.1080/0966976970050104


121 

 

AUJES (Adiyaman University Journal of Educational Sciences 
) 

Domitrovich, C. E., Cortes, R. C., & Greenberg, M. T. (2007). Improving young children's social and emotional 

competence: A randomized trial of the preschool “PATHS” curriculum. The Journal of Primary 

Prevention, 28, 67–91. https://doi.org/10.1007/s10935-007-0081-0 

Durualp, E., & Aral, N. (2010). Altı yaşındaki çocukların sosyal becerilerine oyun temelli sosyal beceri 

eğitiminin etkisinin incelenmesi [A study on the effects of play-based social skills training on social 

skills of six-year-old children]. Hacettepe University Journal of Education, 39, 160-172. 

Eğin-Işık, T. (2019). Okul öncesi dönemi öğrencilerinin öğrenme stilleri ile sosyal yetkinlik ve sosyal becerileri 

arasındaki ilişkinin incelenmesi [An investigation of the relationship between learning styles and social 

competence and social skills of preschool students] [Unpublished master‟s thesis]. Necmettin Erbakan 

University. 

Elliott, S. N., & Busse, R. T. (1991). Social skills assessment and intervention with children and adolescents: 

Guidelines for assessment and training procedures. School Psychology International, 12(1-2), 63-83. 

https://doi.org/10.1177/0143034391121006 

Esteban, M., Sidera, F., Serrano, J., Amado, A., & Rostan, C. (2010). Improving social understanding of 

preschool children: Evaluation of a training program. Electronic Journal of Research Educational 

Psychology, 8(2), 841-860. https://doi.org/10.25115/ejrep.v8i21.1386 

Farokhi, M., & Hashemi, M. (2011). The analysis of children‟s drawings: Social, emotional, physical, and 

psychological aspects. Procedia - Social and Behavioral Sciences, 30, 2219-2224. 

https://doi.org/10.1016/j.sbspro.2011.10.433 

Farrant, B. M., & Zubrick, S. R. (2012). Early vocabulary development: The importance of joint attention and 

parent-child book reading. First Language, 32(3), 343-364. https://doi.org/10.1177/0142723711422626 

Göktaş, İ., & Gülay-Ogelman, H. (2016). Aile katılımı ve sosyal beceri eğitimi programlarının tek başına ve 

birlikte 4-5 yaş çocuklarının sosyal becerileri üzerindeki etkisinin incelenmesi [The effects of alone and 

joint the social skills education and family participation programmes on 4-5 years old children‟s social 

skills and mother-child relationship]. Hitit University Journal of Social Sciences Institute, 9(1), 415-

437.  

Gresham, F. M. (2016). Social skills assessment and intervention for children and youth. Cambridge Journal of 

Education, 46(3), 319-332. https://doi.org/10.1080/0305764X.2016.1195788 

Guglielmo, H. M., & Tryon, G. S. (2001). Social skill training in an integrated preschool program. School 

Psychology Quarterly, 16(2), 158-175. https://doi.org/10.1521/scpq.16.2.158.18701 

Harrison, L. J., Clarke, L., & Ungerer, J. A. (2007). Children‟s drawings provide a new perspective on teacher-

child relationship quality and school adjustment. Early Childhood Research Quarterly, 22(1), 55-71. 

https://doi.org/10.1016/j.ecresq.2006.10.003 

Hockenberry M. J., & Wilson D. (2013). Wong’s essentials of pediatric nursing. Elsevier Health Sciences. 

Hosokawa, R., Katsura, T., & Shizawa, M. (2015). The relationship between social skills, fathers‟ involvement, 

and economic status in preschool children. Journal of Health Science, 5(3), 52-57. 

https://doi.org/10.5923/j.health.20150503.02 

Hosseini, N., Akhoundzadeh, G., & Hojjati, H. (2019). The effect of child-parent relationship therapy on social 

skills of preschool children: A semi-experimental study. International Journal of Adolescent Medicine 

and Health, 1-7. https://doi.org/10.1515/ijamh-2019-0151 

Hukkelberg, S., Keles, S., Ogden, T. & Hammerstrøm, K. (2019). The relation between behavioral problems 
and social competence: A correlational meta-analysis. BMC Psychiatry 19, 354. 

https://doi.org/10.1186/s12888-019-2343-9 

Hwa-Choi, D., & Md-Yunus, S. (2011). Integration of a social skills training: A case study of children with low 

social skills. Education, 39(3), 249-264. https://doi.org/10.1080/03004270903501590 

Isbell, R. Sobol, J., Lindauer, L., & Lowrance, A. (2004). The effects of storytelling and story reading on the 

oral language complexity and story comprehension of young children. Early Childhood Education 

Journal, 32(3), 157-163. https://doi.org/10.1023/B:ECEJ.0000048967.94189.a3 

https://doi.org/10.1007/s10935-007-0081-0
https://doi.org/10.1177%2F0143034391121006
https://doi.org/10.25115/ejrep.v8i21.1386
https://doi.org/10.1016/j.sbspro.2011.10.433
https://doi.org/10.1177%2F0142723711422626
https://doi.org/10.1080/0305764X.2016.1195788
https://psycnet.apa.org/doi/10.1521/scpq.16.2.158.18701
https://doi.org/10.1016/j.ecresq.2006.10.003
https://doi.org/10.5923/j.health.20150503.02
https://doi.org/10.1515/ijamh-2019-0151
https://doi.org/10.1186/s12888-019-2343-9
https://doi.org/10.1080/03004270903501590
https://doi.org/10.1023/B:ECEJ.0000048967.94189.a3


122 
 

Aksoy 

Kassim, J., Hutagalung, F, Leng, C. H., & Zakaria, A. R. (2020). Relationship between parenting styles 

and social skills among preschoolers. In F. L. Gaol, F. Hutagalung, & F. P. Chew (Eds), The 

social sciences empowered (pp. 79-84). CRC Press. 

Kaya, İ. & Deniz, M. E. (2020). The effects of life skills education program on problem behaviors and social 

skills of 4-year-old preschoolers. Elementary Education Online, 19(2), 612-623. 

Kayılı, G., & Arı, R. (2016). The effect of Montessori method supported by social skills training program on 

Turkish kindergarten children‟s skills of understanding feelings and social problem solving. Journal of 

Education and Training Studies, 4(12), 81-91. https://doi.org/10.11114/jets.v4i12.1965 

Kendrick, M., & Mckay, R. (2004). Drawings as an alternative way of understanding young children‟s 

constructions of literacy. Journal of Early Childhood Literacy, 4(1), 109–128. 

https://doi.org/10.1177/1468798404041458 

Kılıç, K. M., & Güngör-Aytar, F. A. (2017). The effect of social skills training on social skills in early 

childhood, the relationship between social skills and temperament. Education and Science, 42(191), 

185-204. https://doi.org/10.15390/EB.2017.7162 

Konold, T. R., Jamison, K. R., Stanton-Chapman, T. L., & Rimm-Kaufman, S. E. (2010). Relationships among 

informant based measures of social skills and student achievement: A longitudinal examination of 

differential effects by sex. Applied Developmental Science, 14(1), 18–34. 

https://doi.org/10.1080/10888690903510307 

Kramer, T. J., Caldarella, P., Christensen, L., & Shatzer, R. H. (2010). Social and emotional learning in the 

kindergarten classroom: Evaluation of the Strong Start curriculum. Early Childhood Education 

Journal, 37(4), 303–309. https://doi.org/10.1007/s10643-009-0354-8 

Ladd, G. W., Herald, S. L., & Kochel, K. P. (2006). School readiness: Are there social prerequisites?. Early 

Education & Development, 17(1), 115–150. https://doi.org/10.1207/s15566935eed1701_6 

Larose, M. P., Ouellet-Morin, I., Vergunst, F., Vitaro, F., Girard, A., Tremblay, R. E., Brendgen, M., & Côte, S. 

M. (2020). Examining the impact of a social skills training program on preschoolers‟ social behaviors: 
A cluster-randomized controlled trial in child care centers. BioMed Central Psychology, 8(1), 1-12. 

https://doi.org/10.1186/s40359-020-00408-2. 

Merrell K. W. (1995). An investigation of the relationship between social skills and internalizing problems in 

early childhood: Construct validity of the preschool and kindergarten behavior scales. Journal of 

Psychoeducational Assessment, 13(3), 230-240. https://doi.org/10.1177/073428299501300302 

Ministry of National Education [MoNE] (2013). Okul öncesi eğitim programı [Preschool education program]. 

Ministry of National Education. 

Montroy, J. J., Bowles, R. P., Skibbe, L. E. & Foster, T. D. (2014). Social skills and problem behaviors as 

mediators of the relationship between behavioral self-regulation and academic achievement. Early 

Childhood Research Quarterly, 29(3), 298–309. https://doi.org/10.1016/j.ecresq.2014.03.002 

Newman, B. M., & Newman, P. R. (2012). Development through life a psychosocial approach (11th ed.). 

Wadsworth Cengage Learning. 

Nicolopoulou, A., McDowell, J., & Brockmeyer, C. (2006). Narrative play and emergent literacy: Storytelling 

and story-acting meet journal writing. In D. G. Singer, R. M. Golinkoff, & K. Hirsh-Pasek (Eds.), Play 

= learning: How play motivates and enhances children's cognitive and social-emotional growth (pp. 

124–144). Oxford University Press. https://doi.org/10.1093/acprof:oso/9780195304381.003.0007 

Nicolopoulou, A., Schnabel-Cortina, K., Ilgaz, H., Brockmeyer-Cates, C., & de Sá, A. B. (2015). Using a 

narrative- and play-based activity to promote low-income preschoolers‟ oral language, emergent 

literacy, and social competence. Early Childhood Research Quarterly, 31, 147–162. 

https://doi.org/10.1016/j.ecresq.2015.01.006 

Noble, C., Cameron-Faulkner, T., Jessop, A., Coates, A., Sawyer, H., Taylor-Ims, R., & Rowland, C. F. (2020). 

The impact of interactive shared book reading on children's language skills: A randomized controlled 

trial. Journal of Speech, Language, and Hearing Research, 63, 1878-1897. 

https://doi.org/10.1044/2020_JSLHR-19-00288 

https://doi.org/10.11114/jets.v4i12.1965
https://doi.org/10.1177%2F1468798404041458
https://doi.org/10.15390/EB.2017.7162
https://doi.org/10.1080/10888690903510307
https://doi.org/10.1007/s10643-009-0354-8
https://doi.org/10.1207/s15566935eed1701_6
https://doi.org/10.1186/s40359-020-00408-2
https://doi.org/10.1177%2F073428299501300302
https://psycnet.apa.org/doi/10.1016/j.ecresq.2014.03.002
https://doi.org/10.1093/acprof:oso/9780195304381.003.0007
https://doi.org/10.1016/j.ecresq.2015.01.006
https://doi.org/10.1044/2020_JSLHR-19-00288


123 

 

AUJES (Adiyaman University Journal of Educational Sciences 
) 

Ocak, Ş., & Arda, T. B., (2014). Okul öncesi dönemde önleyici müdahale edici programların karşılaştırılması. 

[The comparison of preventive intervention programs in early childhood period]. Hacettepe University 

Journal of Education, 29(4), 171-188. 

Ömeroğlu, E., Büyüköztürk, Ş., Aydoğan,  .,  akan, M., Özyürek, A., Gültekin-Akduman, G., Kılıç- akmak, 

E., Günindi,  .,  oban, A.,  urt, Ö., Koğar, H., & Karayol, S. (2015). The evaluation of the pilot study 

of preschool social skills education programme. International Journal of Family, Child and Education, 

7, 72-89. 

Özbey, S. & Köyceğiz, M. (2019). Investigation of the effect of social skills training on the motivation levels of 

preschool children. International Electronic Journal of Elementary Education, 11(5), 477-486. 

https://doi.org/10.26822/iejee.2019553344 

Özdemir-Topaloğlu, A. (2013). Etkinlik temelli sosyal beceri eğitiminin çocukların akran ilişkilerine etkisi The 

[Influence of activity based social skills education on children’s peer relationships] [Unpublished 

doctoral dissertation]. Selçuk University. 

Özdoğru, A. A. (2018). Handbook of research on: Program development and assessment methodologies in K-20 

education. In V. C. X. Wang (Ed.). Handbook of research on program development and assessment 

methodologies in K-20 education (pp. 109-127). IGI Global. 

Öztürk, F. D. & Tortop, H. S. (2019). Investigation of the relationship between attachment styles and social skill 

level and play behavior of preschool 4-6 years old children. Journal of Gifted Education and Creativity, 

6(2), 75-85. 

Paley, V. G. (1990). The boy who would be a helicopter: The uses of storytelling in the classroom. Harvard 

University Press. 

Philip, Y. (2018). Visual thinking strategies for preschool: Using art to enhance literacy and social skills. 

Harvard Educational Publishing.  

Powell, D. R., Son, S. H., File, N., & San-Juan, R. R. (2010). Parent–school relationships and children's 

academic and social outcomes in public school pre-kindergarten. Journal of School Psychology, 48(4), 

269–292. https://doi.org/10.1016/j.jsp.2010.03.002 

Powless, D. L., & Elliott, S. N. (1993). Assessment of social skills of Native American preschoolers: Teachers‟ 

and parents‟ ratings. Journal of School Psychology, 31(2), 293-307. https://doi.org/10.1016/0022-

4405(93)90012-8 

Samar, Y. (2019). Okul öncesi dönem çocuklarının öz düzenleme becerileri ile sosyal becerileri arasındaki 

ilişkinin incelenmesi [The examination of the relationship between self-regulation and social skills of 

preschool children] [Unpublished master‟s thesis]. Gazi University. 

Sancak, S. (2019). Effects of group theraplay on social skills and problem behaviors of preschoolers in 

classroom environment [Unpublished master‟s thesis]. Middle East Technical University.  

Schapira, R., & Aram, D. (2019). Shared book reading at home and preschoolers‟ socio-emotional competence. 

Early Education and Development, 31(6), 819-837. https://doi.org/10.1080/10409289.2019.1692624 

Shure, M. B. (1992). I Can Problem Solve: An international cognitive problem-solving program-preschool. 

Research Press. 

Tahmasebi, M. (2015). The study of mother-child relationship and its impact on the social skills of children 3-6 

years old (Case study: Child care of Isfahan city). Journal of Applied Environmental and Biological 

Sciences, 5(7), 250-253. 

Takahashi, Y., Okada, K., Hoshino, T., & Anme T. (2015). Developmental trajectories of social skills during 

early childhood and links to parenting practices in a Japanese sample. PLOS ONE, 10(8), 1-14. 

https://doi.org/10.1371/journal.pone.0135357 

Türe, G. (2018). Okul öncesi dönem çocukları için robotik eğitim programı geliştirilmesi ve sosyal becerilere 

etkisinin incelenmesi [Development of educational robotics program for preschool children and 

investigation of the effects on social skills] [Unpublished master‟s thesis]. Istanbul University-

Cerrahpasa.   

https://doi.org/10.26822/iejee.2019553344
https://doi.org/10.1016/0022-4405(93)90012-8
https://doi.org/10.1016/0022-4405(93)90012-8
https://doi.org/10.1080/10409289.2019.1692624
https://doi.org/10.1371/journal.pone.0135357


124 
 

Aksoy 

Uysal, A., & Kaya-Balkan, İ. (2015). Sosyal beceri eğitimi alan ve almayan okul öncesi çocukların, sosyal 

beceri ve benlik kavramı düzeyleri açısından karşılaştırılması [Comparison of preschool children‟s 

social skill levels and self concept who received and who did not received social skills training]. 

Studies in Psychology, 35(1), 27-56. 

Wasik, B. A., & Bond, M. A. (2001). Beyond the pages of a book: Interactive book reading and language 

development in preschool classrooms. Journal of Educational Psychology, 93(2), 243-250. 

https://doi.org/10.1037/0022-0663.93.2.243 

Webster-Stratton, C. (1990). Dina Dinosaur’s social skills and problem solving curriculum. Incredible Years. 

Whitted K. S. (2011). Understanding how social and emotional skill deficits contribute to school 

failure. Preventing School Failure, 55(1), 10–16. https://doi.org/10.1080/10459880903286755 

Yahya Mahmoudi, N., Naseh, A., Salehi, S. & Tızdast, T. (2013). The effectiveness of group story-based social 

skills training on children externalizing behavior problems. Developmental Psychology (Journal of 

Iranian Psychologists), 9(35), 249- 257. 

Zhou, N., &  adav, A. (2017). Effects of multimedia story reading and questioning on preschoolers‟ vocabulary 
learning, story comprehension and reading engagement. Educational Technology Research and 

Development, 65, 1523-1545. https://doi.org/10.1007/s11423-017-9533-2 

Ziv, Y. (2013). Social information processing patterns, social skills, and school readiness in preschool children. 

Journal of Experimental Child Psychology, 114(2), 306-320. https://doi.org/10.1016/j.jecp.2012.08.009 

 

 

 
 

 

 

 

 

https://psycnet.apa.org/doi/10.1037/0022-0663.93.2.243
https://doi.org/10.1080/10459880903286755
https://doi.org/10.1007/s11423-017-9533-2
https://doi.org/10.1016/j.jecp.2012.08.009

