Dilek SEVIMLI*
Pervin BILIR!
Levent SANGUN?

Nigde University Journal of Physical Education And Sport Sciences Vol 10, Issue 2, 2016
Nigde Universitesi Beden Egitimi Ve Spor Bilimleri Dergisi Cilt 10, Sayi 2, 2016

ANALYSIS OF PHYSICAL EDUCATION AND SPORT
STUDENTS’ EMOTION MANAGEMENT SKILLS

ABSTRACT

This study aims to examine the emotion management skills of the students attending the School of
Physical Education and Sports (SPES) including the Department of Coaching Training (DCT), the
Department of Teaching Physical Education and Sports (DTPES) and the Department of Sports
Management (DSM) in Cukurova University.

A total of 441 volunteers consisting of 165 female and 276 male students with the mean age of
22.86+2.75 years were participated in this study. The distributions of the participants were 153 from the
DSM, 174 from DCT and 114 from DTPES. "Emotion Management Skills Scale” (EMSS) developed by
Cecen (2002) was used.

This study showed that there was a significant difference only in the sub-dimensions of emotion
management called “coping with problems” among DCT, DTPES and DSM (p< 0.01) in males. All the
sub-dimensions of EMSS among the departments were significantly differentiated in females (p < .05;
p< 0.1). In all participants there were significant differences (p<0.05) among the departments in all sub-
dimensions except “the ability to express emotions verbally”. Generally, there were statistically
significant differences between two genders, only in the sub-dimensions including “the ability to control
negative somatic/physical reactions” and "anger management” (p<0.05).

In conclusion, SPES students need the EMS for interpreting, controlling and managing their emotions
observed within sportive, social and academic life.
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BEDEN EGIiTiMi VE SPOR YUKSEKOKULU
OGRENCILERININ DUYGULARINI YONETME
BECERILERININ iNCELENMESi

0z

Bu calisma, Cukurova Universitesi Beden Egitimi ve Spor Yiiksekokulunda (BESYO) égrenim géren
Beden Egitimi Ogretmenligi Bolimi (BEOB), Antrenérliik Egitimi Bélimi (AEB) ve Spor Yéneticiligi
BolimU (SYB) dgrencilerinin duygularini yonetme becerilerini incelemeyi amaglamaktadir.
Arastirmanin 6rneklemini 165'i kadin, 276’si erkek olmak Uzere toplam 441 gonilli 6grenci
olusturmustur. Ortalama yagi 22.86+2.75 yil olan katilimcilarin 153’ (i SYB, 174'(i AEB ve 114’ BEOB
ogrencilerden olusmustur. Bu calismada Cegen (2002) tarafindan gelistirilen “Duygularn Yonetme
Becerileri Olcegi”’(DYBO) uygulanmistir.

Calismanin bulgulari, erkek dgrencilerde AEB, BEOB ve SYB béliimleri arasinda “sorunlarla basa
ctkma” alt 6lgcegi bakimindan anlaml farkhhgin (p<0.01) oldugunu gdstermistir. Kadinlarda tum alt
Olgeklerde boliimler arasinda anlamli farklilik vardir (p < .05; p < 01).

Tum katilimeilarda bolimler arasinda “sézel olarak duygulari oldugu gibi ifade edebilme” alt dlgegi
ortalamalari harig, diger alt 6lgeklerde ortalama degerler anlamh dizeyde farklilagsmaktadir (p<0.05).
Genelde erkek ve kadin 6grenciler arasinda “olumsuz bedensel tepkileri kontrol edebilme” ve “6fke
yonetimi” alt lgekleri ortalamalari arasinda cinsiyete bagl anlamli farkliik gézlenmistir (p < 0.05).
Sonug olarak, BESYO &grencileri, sportif, sosyal ve akademik yasamlarinda duygularinin

yorumlanmasi, kontroll ve ydnetimine ihtiya¢c duymaktadir.

Anahtar Kelimeler: Duygulari yénetimi, Cinsiyet, Beden Egitimi, Spor.

! Cukurova University School of Physical Education and Sports, Adana/Tiirkiye
2 Cukurova University Vocational School of Technical Sciences, Adana/Tiirkiye
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INTRODUCTION

Emotion, in a general sense, can be
characterised through what an individual
may perform under the circumstances that
occur within his/her subjective life and how
s/he can evaluate the events confronted in
that process. In particular, it blazes the trail
for the individual to get ready for his/her
actions, determine his/her priorities and
makes his/her plans. Emotions are
accompanied by somatic/physical changes,
emotional expressions (verbal and non-
verbal) and courses of action (Baumeister
et al., 2007; Gross, 1998). Emotions have
such significant deterministic qualities as
how individuals will behave in their daily life,
in what direction they will make their
decisions, within what framework they will
draw the line in their personal space and on
what level they will be in contact with the
others. Also emotions can be
comprehensible and controllable; the
quality of the communication established
between the individuals as well as between
the individual and the society will be
maximized. Thus, emotion management is
stated to have a prominent role in
individuals’ lives (Bauer and Bumeister,
2011; Gross, 1998). Emotion management
is described as the efforts of individuals to
change their inner states or the responses,
actions/behaviours, thoughts and feelings
they exhibit in the face of the events they
encounter.

Efforts related to emotional management
consist of social behaviours such as
individual and cultural characteristics, moral
values, virtuous and disciplined behaviours,
and the ability to control hostile and
aggressive impulses (Koole et al., 2011).
Studies on the relationships among the
elements of emotion suggest that these
elements are intermingled, yet there is no
relationship among them at times, and that
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an emotion is sometimes experienced
subjectively, which is accompanied by
somatic/physical changes from time to time
(Baumeister et al.,, 2007; Gross, 2007,
Gross, 1998). It is obvious that emotions
have different functions during the time at
which they are expressed cognitively,
somatically/physically and verbally. The
essential point of emotions is based on the
fact that they are seen as the tools of being
ready for change, of giving priority to some
of the targets rather than the others and of
being used as a means for communication
in social relationships (Bauer and
Baumeister, 2011). Different emotional
phenomena can occur during different
course of time, whereas several somatic
changes like facial expressions, mimics and
gestures in particular take place within a
few seconds, and even instantly in general
(Gratz and Tull, 2010).

Emotion management occurs when an
individual monitors/follows up his/her
behaviours and eventaully evaluates
his/her own emotional reactions. This is
based on the his/her temporary and
permanent characteristics involving internal
and external processes in order to actualize
his/her personal targets (Berking, 2012;
Bauer and Baumeister, 2011; Gross, 1998;
Larsen, 2000; Saarni, 1999). Thus, it is
important that individuals learn both how to
recognize their and others’ emotions and
how to manage the emotions.

According to Thompson (1994)’s the main
objective of emotion management is to
replace undesired emotions with desired
ones, which can consists of nine stages: (a)
being aware of emotions in a conscious
manner, (b) being in the know of the
definition of emotions in its full sense, (c) the
ability to interpret the bodily senses in an
accurate way (Damasio, 1994; Marchesi et
al., 2005), (d) being aware of emotional
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demands (Southam-Gerow and Kendall
2002), (e) getting involved in upsetting
emotional states, (f) the ability to change
negative emotions so as to feel better
(Catanzaro and Greenwood, 1994), (g) the
ability to accept emotions (Leahy, 2002), (h)
the ability to tolerate negative emotions and
be flexible (Kabat-Zinn, 2003), and (i) the
ability to confront upsetting emotional
situations one after the other in a realistic
manner so as to attain important goals
(Hayes et.al., 1996).

Emotional management, on the other hand,
can occurs at any time when one uses
his/her capacity of affecting the sensations
concerned with various emotions in order to
not only attain his/her goals but also to
control this on various levels by sustaining
the same capacity (Eisenberg et.al., 2004).
A multi-dimensional and complex structure
should be considered when the ability of
adolescents to manage emotions and
tolerate stress is taken into consideration
(Cole et al., 2004). Thus, it is important to
co-evaluate the strategies in terms of both
accepting emotions and being in full
awareness of them along with the given
responses (Gratz and Roemer, 2004;
Thompson, 1994). The studies regarding
the ability of adolescents to manage their
emotional states revealed the importance of
the need to be supported primarily by
family, school and other adults. (Goldin et
al., 2014; Carthy et al., 2010).

On the other hand, studies on adolescents
examined in a clinical sample focusing on
the emotion management of adolescents
under advantageous circumstances
reported that, the support provided by the
adults in the social environment was of
great importance (Braveman and Barclay
2009), which was also reported to have
been effective in minimizing the psycho-
social risks (Maurizi et.al., 2012). It seems
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that the familial relationships are significant
factors for developing and maintaining the
supports in regard to the emotion
management skills (Gratz and Tull, 2010;
Hunter et al.,, 2010; Gross, 2007). The
adolescent-parent relationship is vitally
importnant in  terms of  emotion
management, however, the support to be
provided by friends and other adults as well
as the school environment should never be
ignored (Breaugh and Frye, 2008).

In developing self-control in sports, the
quality, intensity, duration and frequency of
emotional reactions affect the process of
emotion management (Wagstaff and
Weston, 2014; Tamminen and Crocker,
2013; McRae et al, 2011). Emotion
management in  sports provides a
significant support while describing the
performance indicators (benchmarks) of
athletes, teams and the personel in charge
of the organization (Hanin, 2010).

In the study conducted by Hagger et al.
(2010) on emotional management related to
performance incapability in sports, it was
reported that the ego-orientation of an
athlete evantually decreased the blood
glucose level along with the restriction in
fulfilling the cognitive tasks due to
exhaustion. They, also suggest that such
negativities could be improved through
rejuvenation and recovery by following and
sticking to adequate amount of time for
resting and relaxation (Hagger et al., 2010).
In Turkey, there are studies conducted on
the school performances and emotion
management of the youth, young adults and
adolescents, whereas there are very few
studies on the emotion management in the
field of sports (Cecgen, 2002; Sevimli, 2010).
Sevimli, (2010) investigated the emotion
management capacity of the individuals
taking part in physical activities and those
living sedentary life-styles. They found that
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the total EMSS scores in exercising group
were higher than the sedentary participants.
It was also reported that those exercise
regularly were likely to attain a more
competent level in emotion management
skills when their ability to control somatic
reactions as well as coping with those
reactions along with their anger
management skills were compared.

Stanley et al. (2012) determined the
emotion management strategies of the
athletes in other country. They suggest that
cognitive strategies particularly those
involved in emotion management used by
the athletes, goal setting, recalling past
performances and checking out mistakes
as well as prioritizing the emotions creating

MATERIAL AND METHOD

In this descriptive study, the sampling of the
study comprised a total of 441 students
consisting of 165 females and 276 males
attending the School of Physical Education
and Sports in Cukurova University during
the 2013-2014 academic year. Distrubitoin
of participants according to the departments
were as follows; 153 participants from
Sports Management Department, 174
participants from Coaching Training
Department and 114 participants from
Teaching Physical Education Department.
Two independent variables including
gender and programs effects on emotional
management were tested in this study. The
mean age of the group was 22.86 + 2.75
years (min: 17, max: 30). During the period
of March-April-May, 2014, EMSS and a

personal information form were
administered in the classroom environment
with a 10-minutes application. The

volunteers from departments coaching
training, physical education and sport
management were expected to respond to
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satisfaction after training were more
important than changing certain
behaviours. Departments have different
programs including different theoretical and
practical courses. Departments of Coaching
and Teaching Physical Education and
Sports are more physically active than sport
management department. It was
hypothesized that students’ emotional
manament skills in the school of sport may
change depending different programs and
gender. Thus, this study aimed to determine
the emotion management skills of the

students attending the different
departments of School of Physical
Education and Sports in Cukurova
University.

the items in the “Emotion Management
Skills Scale” EMSS is a self-evaluation
scale of a 5-point likert scale type which
aims to measure the emotion management
skills of individuals. The scale consists of 5
sub-scales as follows: the ability to express
emotions verbally (items; 3,4,7,9,23,25,27)
the ability to express emotions (items; 15,
16, 18, 20, 24, 28), the ability to control the
negative somatic/physical reactions (items;
1, 5, 11, 13), the ability to cope with
problems (items; 2, 17, 21, 26) and the
anger management skills (items; 6, 22, 14).
The Turkish version of the EMSS the
validity- and reliability study of which was
performed by Cegen (2002), was composed
of a total of 28 items involving 8 positive and
20 negative expressions. For this study, the
Cronbach's Alpha values were 0.75 for the
total score of emotion management, 0.77
for the ability to express emotions verbally,
0.68 for the ability to express emotions,
0.67 for the ability to control the negative
somatic/physical reactions, 0.70 for the
ability to cope with problems and 0.63 the
anger management skills.
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The highest score to be obtained is 140,
while the lowest score is 28. The highest
scores the participanst earn the more
competent they are in managing their
emotions. The findings put forward the fact
that the university students can measure
their perceptions as to their emotion
management skills in a valid and reliable
way. In addition to the scale personal
information forms were given to the

RESULTS
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students to determine their demographic
characteristics. The data were analysed
using descriptive statistics such as mean
(average), standard deviation, minimum
and maximum. The assumption of normality
was verified by using Kolmogorov-Smirnov
tests (p<0.01). For testing differences
Kruskal -Wallis and Mann Whitney U tests
were used for three and two groups,
respectively.

The emotional management skills of the students from the School of Physical Education and
Sports (SPES) was investigated with  respect to gender and departments factors on 441
volunteers students including 165 female and 276 males in Cukurova University.

Table 1. Kruskall Wallis test results of the emotion management scale between DCT, DTPES and DSM for

males.
Variables Groups N M SD Min-Max.  df X? Sig.
DCT 117 2438 5.91 7-35
The Ability to Express DTPES 69 23.36 5.08 12-35
. 2 2.475 0.290
Emotions Verbally DSM 90 2427 6.32 7-35
Total 276 24.09 5.85 7-35
DCT 117 20.29 4.04 10-30
The Ability to Show DTPES 69 20.04 4.05 12-28
Emotions As They Are —_DSM___ 90 2092 36 1030 _ - 4% 049
Total 276 20.43 3.9 10-30
The Ability to Control DCT 117 1279 3.24 4-20
e Ability to Contro
. . DTPES 69 13.46 3.08 7-20
Somatic/Physical 2 2.697 0.260
. DSM 90 1297 3.11 4-20
Reactions
Total 276 13.02 3.16 4-20
DCT 117 1357 3.27 7-20
The Ability to Cope with DTPES 69 13.81 3.23 4-20
2 8.223 0.016*
Problems DSM 90 1476 3.18 7-20
Total 276 14.02 3.26 4-20
DCT 117 10.05 2.93 3-15
The Anger DTPES 69 10.52 2.48 3-15 2
Management DSM 90 10.77 3.05 3-15 4.060 0.131
Total 276 104 2.87 3-15
The Total S ‘ DCT 117 81.09 13.28 48-120
© Total Scores o DTPES 69 8L2 1094  60-105
Emotion Management 2 2.947 0.229
Skills DSM 90 83.68 11.56 61-112
Total 276 81.96 12.19 48-120

* There is significant difference at 0.05 level, M=Mean, SD=Standart Deviation.

According to Kruskall

Wallis analyzes

males, there was no significant difference

among DCT, DTPES and DSM in terms of
the sub-scales of emotion management in

(p>0.05) in the means of “the ability to
express emotions verbally” (X?=2.475,
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p=0.290), “the ability to show emotions as
they are (X?=1.415, p=0.493), the ability to
control somatic/physical reactions”
(X?=2.697, p=0.260), “the anger
management” (X?=4.060, p=0.131) and “the
total scores of emotion management skills”
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(X?=2.947, p=0.229). Only the sub-scales of
“The Ability to Cope with Problems”was
differientiated among among DCT, DTPES
and DSM (X?=8.223, p=0.016) at .05
significance level.

Table 2. Kruskall Wallis test results of the emotion management scale between DCT, DTPES and DSM for

females.
Variables Groups N M SD Min-Max. df X? Sig.
The Ability to DCT 58 22.93 5.43 10-35
Express Emgtions DTPES 44 2352 055 83 2 626 0044
Verbally DSM 63 25.27 5.99 9-35
Total 165 23.98 6.01 8-35
The Ability to Show DCT 58 20.34 3.76 12-30
EmotionsyAs They —21°ES 44 20.55 3.68 1226, 655 0.038*
Are DSM 63 21.98 3.51 10-30
Total 165 21.02 3.7 10-30
The Ability to DCT 58 10.09 3.45 4-19
Control DTPES 44 12.07 3.23 4-18
Somatic/Physical DSM 63 11.75 3.3 6-20 2 1005 0.007
Reactions Total 165 11.25 3.43 4-20
DCT 58 12.88 2.52 8-20
The Ability to Cope DTPES 44 13.14 3.1 5-20
with Problems DSM 63 14.33 2.97 7-20 2 946 0.009%
Total 165 135 2.92 5-20
DCT 58 9.31 3.11 3-15
The Anger DTPES 44 95 2.95 415 L, gen 0007+
Management DSM 63 10.73 2.16 6-15
Total 165 9.9 2.8 3-15
The Total Scores of DCT 58 75.55 10.51 47-103
Emotion DTPES 44 78.77 13.08 56-111 5 1551 0.000%
Management Skills DSM 63 84.06 11.11 56-107
Total 165 79.66 11.98 47-111

* There is significant difference at 0.05 level, ** There is significant difference at 0.01 level,

According to Kruskall Wallis analyzes
among DCT, DTPES and DSM in terms of
the sub-scales of emotion management in
females, there were significant differences
(p<0.05) in the means of “the ability to
express emotions verbally” (X?=6.26,
p=0.044), “the ability to show emotions as

they are (x>=6.55, p=0.038), the ability to
control somatic/physical reactions” (X?=
10.05, p=0.007), “the ability to cope with
problems” (X?=9.46, p=0.009), “the anger
management” (X?=9.84, p=0.007) and “the
total scores of emotion management skills”
(X?=15.51, p=0.000).

Table 3. Kruskall Walllis test results of the emotion management scale according to DCT, DTPES and DSM.
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Variables Groups N M SD Min-Max. df X? Sig.
The Abili DCT 175 239 5.78 7-35
eADIY IO ThrpES 113 2342 567 835
Express Emotions 2 4984 0.083
DSM 153 24.68 6.19 7-35
Verbally
Total 441 2405 5.9 7-35
The Ability t DCT 175 20.31 3.94 10-30
e Ability to -
Show Emotions As DTPES 113 20.24 39 12-28 6.246 0.044*
DSM 153 21.36 3.59 10-30 2
They Are
Total 441 20.66 3.83 10-30
The Ability to DCT 175 119 354 4-20
Control DTPES 113 1292 3.2 4-20
. . 2 6.88 0.032*
Somatic/Physical DSM 153 12.46 3.23 4-20
Reactions Total 441 12.36 3.37 4-20
DCT 175 13.34 3.05 7-20
The Ability to Cope DTPES 113 13.55 3.18 4-20 .
with Problems DSM 153 1458 3.1 7-20 2 164 0.000
Total 441 13.83 3.14 4-20
DCT 175 9.81 3 3-15
The Anger DTPES 113 10.12 2.71 3-15
2 10.02 0.007*
Management DSM 153 10.75 2.71 3-15
Total 441 10.22 2.85 3-15
The Total S DCT 175 79.25 12.67  47-120
e Total Scores
DTPE 11 .26 11.82 -111
of Emotion S 3 80.26 8 o6 2 12.87 0.002**
. DSM 153 83.84 11.34 56-112
Management Skills
Total 441 81.1 12.15 47-120

* There is significant difference at 0.05 level. ** There is significant difference at 0.01 level.

Kruskall Wallis analyzes showed that there
was significant  difference  (p<0.05)
between DCT, DTPES and DSM in terms
of the sub-scales of emotion management
without: the gender effect. These
differences are on “the ability to show
emotions as they are”(X?=6.246, p=0.04),
“the ability to control somatic/physical
reactions” (X?= 6.88 p=0.03), “the ability to

cope with problems” (X?=16.4, p=0.00),
“the anger management” (X?=10.02,
p=0.007) and “the total scores of emotion
management skills” (X?=12.87, p=0.002)
sub-scales. Only the sub-scales of “The
Ability to Express Emotions Verbally” was
not differientiated among among DCT,
DTPES and DSM (X?=4.984, p=0.083) at
.05 significance level in Table 3.
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Table 4. Man-Whitney U test results of the emotion management scale according to the gender.

Mann-Whitney U

Variables Groups N M SD Min-Max. @) Sig.
Males 276 24.09 5.85 7-35 223705
The Ability to Express Females 165 23.98 6.01 8-35 (__309') 0.757
Emotions Verbally Total 441 24.05 5.9 7-35
The Ability to Show Males 276 2043 39 1030 20370,5
Emotions As They Are Females 165 21.02 3.7 10-30 (-1.859) 0.063
Total 441 20.66 3.83 10-30
The Ability to Control Males 276 13.02 3.16 4-20 (160075
Somatic/Physical Females 165 11.25 3.43 4-20 _5.24’5 0.000**
Reactions Total 441 12.36 3.37 4-20
. Males 276 14.02 3.26 4-20
Thfvif‘hb Q:g;;ﬁzpe Females 165 135 292 520 (2_2?22;8 0.149
Total 441 13.83 3.14 4-20
Males 276 104 2.87 3-15
The Anger Females 165 99 28 315 20249.5 0.050*
Management (-1.957)
Total 441 10.22 2.85 3-15
The Total Scores of Males 276 81.96 12.19 48-120 20567 0
Emotion M_anagement Females 165 79.66 11.98 47-111 (_1_70'2) 0.089
Skills Total 441 811 12.15 47-120

* There is significant difference at 0.05 level.

Mann-Whitney U analyzes showed that
there was significant difference (p<0.05)
among DCT, DTPES and DSM in terms of
the sub-scales of emotion management in
the means of “the abilty to control
somatic/physical reactions” (z=-
5.245,p=0.000) and “the anger
management” (Z=-1,957, p=0.050). No

DISCUSSION

Emotions help individuals determine how
they will behave in their daily life, in what
direction they will make their decisions,
within what framework they will draw the
line in their personal space and on what
level they will be in contact with the others.
Emotion management is on the other hand,
the ability of one to change and/or adjust
his/her actions, feelings, thoughts,
performance tasks or targets according to
those circumstances that are experienced
internally and externally (Wagstaff, 2014).
Thus, being able

** There is significant difference at 0.01 level.

significant difference was observed the sub-
scales of “the ability to express emotions
verbally” (Z=-0.309, p=0.757), “the ability to
show emotions as they are” (z=-1.859,
p=0.063), “the ability to cope with problems”
(Z=-1.444, p=0.149) and “the total scores of
emotion management skills” (Z=-1,702,
p>0,05) in Table 4.

to manage the emotional ups and downs is
considered to be an important factor that
should be studied.

Only departments related difference was
observed in the sub-dimension called “the
ability to cope with problems” in males. In
this sub-dimension, DSM had a higher than
DCT and DTPES (Table 1). On the other
hand, there were significant differences
among the departments in all of the sub-
dimensions in females. DSM had
significantly a higher mean values than
DCT in the following sub-dimensions of
“the ability to express emotions verbally”,
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“the ability to show emotions as they are”,
“the ability to control somatic/physical
reactions” and “the ability to cope with
problems”. On the other hand the mean
values of DSM were significantly higher
than DCT and DTPES in the following sub-
dimension of “the anger management” and
“the total scores of emotion management
skills (Table 2).

We observed the significant differences
among the departments in all of the other
sub-dimensions except for the sub-
dimension called “the ability to express
emotions verbally” regardless of the
gender. We also found that there was
significant difference among departments in
terms of “the total score of the ability to
manage emotions”, It was also observed
that the students of the DSM had higher
score than those of the DCT and DTPES,
We assume that, the students from DSM
were not in need of concealing or changing
their emotions (Table 3).

When the sub-scale referred to as the “the
ability to control negative somatic/physical
reactions” was analyzed, the scores of the
students of the teaching department were
found to be statistically higher than those of
the other departments. We may infer that
the courses taken by the students of the
teaching department could help
pedogogical interventions, which enabled
them to be effective in the controlling their
somatic/physical reactions (Table 3).

As the sub-scales of EMSS, “coping with
problems and anger management” were
significantly differiantited among three
groups. Scores of sport management’
students were found to be higher than those
of the others. We assumed that these
students might have the ability to manage
their emotions much better than the others.
Since the dimensions mentioned involve
the characteristics to be found in the sport
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management students took several
different courses on management skills in
their programe. The students from DCT
obtained lower EMSS mean scores than
those from of DTPES and DSM (Table 3).
Choi and Lee (2015) compared the scores
of the two groups trained in emotion
management and social skills. The
researchers found the difference between
the groups in that the students trained for
emotion management through behaviour
control list, depression scale and state and
continuous anxiety scales were in the
tendency of managing their emotions
better.

Bilir (2014), examining the attitudes of
violence exhibited by the students of the
department of physical education and
sports reported that, the ‘tendency to
violence’ scores of the students from the
coaching department were higher than
those of the others. Thus, the students from
the coaching department might not be
competent enough about how to manage
their emotions and anger.

In related studies, it is stated that anger is
both individualistic and a physiological,
behavioural and an experiential
phenomenon/state. It is also stated that a
part of the sense of aggressiveness,
violence and hostility which seems to
emerge spontaneously is rather negative
for a society (Goldin et al., 2014; Hanin,
2010).

In addition, two primary reasons of why
anger pup ups among the others were
determined be the restrictions imposed on
the physical activity of the individual and the
interference made in the activities they
perform (Lemerise and Dodge, 1993).
Although the findings of the present study
revealed no significant difference among
the total emotion management skills of the
female and male students, only gender
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related differences were only observed in
the sub-dimensions of “the ability to control
negative somatic/physical reactions” and
“the ability to cope with problems”
regardless of departments (Table 4).

The total EMSS score of the male students
was mathematically higher than those of the
females. In male, the mean value of DSM
for the sub-dimension called “the coping
with problems” was significantly (p=0.01)
higher than DCT and DTPES mean values
in Table 1, while there were significant
differences (p<0.05) among the
departments in all of the sub-dimensions in
female (Table 4).

Zlomke and Hahn (2010) studying the
emotion management reported a significant
difference between females and males in

CONCLUSION

The findings of this study revealed hat the
mean scores obtained from all of the sub-
dimensions of EMSS varied due to the
gender. This variations was observed in
male students, only in two of the sub-
dimensions since the averages
differentiated among the departments of
SPES, whereas female students showed
significant differences in the total score of
“the ability to manage emotions” and all of
the sub-dimensions. It was concluded that

REFERENCES

. Bauer I.M. and Baumeister R.F. Self-regulatory strength.
In RF Baumeister, K.D. Vohs (Eds.). Handbook of self-
regulation: Research, theory, and applications, NY:
Guilford Press, p.308, New York, 2011.

. Baumeister R.F., Kathleen D., Vohs K.D.C., Nathan
N.C. and Zhang L. "How emotion shapes behavior:
feedback, anticipation, and reflection, rather than direct
causation" Personality and Social Psychology Review,
11, pp. 167-203, 2007.

. Berking M., Poppe C., Luhmann M., Wupperman P.,
Jaggi V. and Seifritz E. "Is the association between
various emotion-regulation skills and mental health
mediated by the ability to modify emotions? Results from
two cross-sectional studies" J. Behav. Ther. & Exp.
Psychiat, 43, pp. 931-937, 2012.

. Bilir P. "Analysis of the attitudes of students at the school
of physical education and sports towards violence"

Nigde Universitesi Beden Egitimi Ve Spor Bilimleri Dergisi Cilt 10, Sayi 2, 2016

terms of their cognitive skill strategies like
blaming the other, whereas no difference in
their anxiety and anger scores.

Thus, emotion management and/or
adjustment may be considered as the active
agents enabling societies, organizations,
small groups and individuals to establish
healthy relationships, maintaining and
controlling these relationships and fulfilling
their tasks in their social environments.
Further research is required to assess
whether the emotion management skills of
the students attending the school of
physical education and sports from different
universities in Turkey. In addition, gender
and sports related differences should be
also investigated for athletic performance
and training age.

students’ emotional manament skills in the
school of sport may change depending
different programs and gender.

It is recommended that knowledge, skills
and ethic codes related to emotional
management should teach the SPES
students for interpreting, controlling and
managing their emotions not showing
reactions to strong emotions under the
circumstances that occur within sportive,
social and academic life.

Nigde University Journal of Physical Education and
Sport Sciences, 8 (1), pp. 73-82, 2014.

. Braveman P. and Barclay C. "Health disparities

beginning in childhood: A life-course perspective"
Pediatrics, 124; 3, pp.163-75, 2009.

. Breaugh J.A. and Frye N.K. "Work-family conflict: the

importance of family-friendly employment practices and
family-supportive supervisors" Journal of business and
psychology, 22(4), pp. 345-353, 2008.

. Carthy T., Horesh N., Apter A., Edge M.D. and Gross J.J.

"Emotional reactivity and cognitive regulation in anxious
children" Behaviour Research and Therapy, 48, pp. 384
-393, 2010.

. Catanzaro S.J. and Greenwood G. "Expectancies for

negative mood regulation, coping, and dysphoria among
college students" Journal of Counseling Psychology, 41,
pp. 34-44, 1994.

202



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

Nigde University Journal of Physical Education And Sport Sciences Vol 10, Issue 2, 2016

Choi E.S. and Lee W.K. "Comparative effects of emotion
management training and social skills training in Korean
children with ADHD" J Atten Disord,19 (2), pp. 138-46,
2015.

Cole P.M., Martin S.E. and Dennis T.A. "Emotion
regulation as a scientific construct: Methodological
challenges and directions for child development
research" Child Development, 75, pp. 317-333, 2004.
Cecen R.A. "Validity and reliability studies of the
emotions management skills scale (EMSS)" Turkish
Psychological Counseling and Guidance Journal, 26, pp.
101-113, 2002.

Damasio A.R. Descartes’ error: Emotion, reason and the
human brain. Grosset/Putnam, New York, 1994.
Eisenberg N., Smith C.L., Sadovsky A., and Spinrad T.L.
Effortful control: Relations with emotion regulation,
adjustment, and socialization in childhood. In R. F.
Baumeister K. Vohs (Eds.). Handbook of self-regulation:
Research, theory and applications, pp. 259-282, NY
Guilford Press, New York, 2004.

Goldin P.R., Lee ., Ziv M., Jazaieri H., Heimberg R.G.
and Gross J.J. "Trajectories of change in emotion
regulation and social anxiety during cognitive behavioral
therapy for social anxiety disorder" Behaviour Research
and Therapy, 56, pp. 7-15, 2014.

Gratz K.L. and Tull M.T. Emotion regulation as a
mechanism of change in acceptance-and mindfulness-
based treatments. In R. Baer (Eds.), Assessing
mindfulness and acceptance processes in clients:
llluminating the theory and process of change. New
Harbinger Publications, pp. 107-133, Oakland, 2010.
Gratz K.L. and Roemer L. "Multidimensional assessment
of emotion regulation and dysregulation: development,
factor structure, and initial validation of the difficulties in
emotion regulation scale® J Psychopathol Behav
Assess, 26, pp. 41-54, 2004.

Gross J.J. The emerging field of emotion regulation: an
integrative review. Review of General Psychology, 2, pp.
271-299, 1998.

Gross J.J. Handbook of emotion regulation. Guilford
Press. New York, 2007.

Hagger M.S., Wood, C.W., Sitiff, C. and Chatzisarantis
N.L.D. "Ego depletion and the strength energy model of
self-control: A meta-analysis" Psychological Bulletin,
136, pp. 495-525, 2010.

Hanin Y.L. Coping with anxiety in sport. In A. R. Nicholls
(Eds.), Coping in sport: Theory, methods, and related
construct, Hauppauge Nova Science, pp.159-175,
NewYork, 2010.

Hayes S.C., Wilson K.G., Gifford E.V., Follette V.M. and
Strohsal K. "Experiential avoidance and behavioral
disorders: a functional dimensional approach to
diagnosis and treatment" Journal of Consulting and
Clinical Psychology, 64, pp. 1152-1168, 1996.

Hunter P.G., Schellenberg E.G. and Schimmack U.
"Feelings and perceptions of happiness and sadness
induced by music: Similarities, differences, and mixed
emotions" Psychology of Aesthetics, Creativity, and the
Arts, 4, pp. 47-56, 2010.

Kabat-Zinn J. "Mindfulness-based intervention in
context: past, present and future" Clinical Psychology:
Science and Practice, 10, pp. 144-156, 2003.

Nigde Universitesi Beden Egitimi Ve Spor Bilimleri Dergisi Cilt 10, Sayi 2, 2016

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

Koole S.L., van Dillan L.F. and Sheppes G. The self
regulation of emotion. In R.F. Baumeister, and K.D.
Vohs (Eds.). Handbook of self-regulation: Research,
theory, andapplications. NY Guilford Press, pp. 40-61,
New York, 2011.

Larsen R.J. "Toward a science of mood regulation"
Psychological Inquiry, 11, pp.129-141, 2000.

Leahy R.L. "A model of emotional schemas" Cognitive
and Behavioral Practice, 9, pp.177-190, 2002.
Lemerise E.A. and Dodge K.A. The development of
anger and hostile interactions. In M. Lewis, and J.M.
Haviland (Eds.). Handbook of emotions. Guilford Press.
New York, 1993.

Marchesi C., Fonto'S Balista C, Cimmino C. and Maggini
C. "Relationship between alexithymia and panic
disorder: a longitudinal study to answer an open
question" Psychotherapy and Psychosomatics, 74, pp.
56-60, 2005.

Maurizi L., Gershoff E.T. and Aber J.L. "ltem-level
discordance in parent and adolescent reports of
parenting behavior and its implications for adolescents’
mental health and relationships with their parents"”
Journal of Youth and Adolescence, 41(8), pp. 120, 2012.
McRae K., Ochsner K.N. and Gross J.J. The reason in
passion: A social cognitive neuroscience approach to
emotion regulation. In RF. Baumeister, K.D. Vohs (Eds.).
Handbook of self-regulation: Research, theory,
andapplications. NY Guilford Press, pp. 186-203, New
York, 2011.

Saarni C. The development of emotional competence.
New York: Guilford. 1999.

Sevimli D. "Determining emotion management skills of
adults taking physical exercise and individuals leading a
sedentary life" Gazz Med.Ital.Arc.Per.Le
Sci.Med.,169,(5), pp. 213-222, 2010.

Southam-Gerow M.A. and Kendall P.C. "Emotion
regulation and understanding: implications for child
psychopathology and therapy" Clinical Psychology
Review, 22, pp. 189-222, 2002.

Stanley D.M., Andrew M.L., Beedie C.J., Friesen A.P.
and Devonport T.J. "Emotion regulation strategies used
in the hour before running” International Journal of Sport
and Exercise Psychology,10( 3), pp. 159-171, 2012.
Tamminen K.A. and Crocker P.R. “l control my own
emotions for the sake of the team”: Emotional self-
regulation and interpersonal emotion regulation among
female high-performance curlers. Psychology of Sport
and Exercise,14, pp.121-141, 2013.

Thompson R.A. "Emotion regulation: a theme in search
of definition" Monographs of the Society for Research in
Child Development, 59, pp. 25-52, 1994.

Wagstaf C.R.D. "Emotion regulation and sport
performance" Journal of Sport and Exercise Psychology,
36, pp. 401-412, 2014.

Wagstaff C.R.D. and Weston N.J.V. "Examining emotion
regulation in an isolated performance team in Antarctica"
Sport, Exercise, & Performance Psychology, 3, pp. 273-
287, 2014.

Zlomke K.R. and Hahn K.S. "Cognitive emotion
regulation strategies: Gender differences and
associations to worry" Personality and Individual
Differences, 48, pp. 408-413, 2010.

203


http://www.ncbi.nlm.nih.gov/pubmed/?term=Choi%20ES%5BAuthor%5D&cauthor=true&cauthor_uid=23929521
http://www.ncbi.nlm.nih.gov/pubmed/?term=Lee%20WK%5BAuthor%5D&cauthor=true&cauthor_uid=23929521
http://www.ncbi.nlm.nih.gov/pubmed/23929521

