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process, elimination of arbitrariness, and ease of gaining professional skills, while there
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load, formality of process, failure to meet different demands from students, the
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vision) and the internal (individual deficiencies, beliefs) technology barriers were
identified among the views on technological barriers in achieving goals and objectives
in higher education during quality processes.
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Kalite Elgilerinin Yiiksek6gretimde Kalite Yonetimine ve Teknoloji

Engellerine iliskin Goriisleri
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Kalite elgileri, standartlasmanin olusturulmasi, 6grencilerin sirece dahil edilmesi, keyfiligin ortadan
Kalite stireci, kaldiriimasi, profesyonel becerilerinin kazandiriimasinda kolaylik saglamasi gibi
Digsal ve igsel teknoloji engelleri, yuksekogretimde kalite streglerinin olumlu ydnlerine iliskin bulgular yer almakta iken,
Yiksekogretim. yuksekogretimde kalite streglerinin olumsuz yonlerine iliskin gorisler arasinda da is

yukl, slrecin formalite olarak kalmasi, 6grencilerden gelen farkh taleplerin
karsilanamamasi, etkinlik plani olusturmada yeni tniversitelerin zorluk yasamasi gibi
bulgular yer almaktadir. Ote yandan, yiiksekdgretimde kalite siireglerinin gerekliligine
iliskin gorusler arasinda standartlasmanin getirilmesi, 6grencilerin siirece dabhil
edilmesi, performans 6lglimi, paydaglarla iletisim gibi bulgular yer almaktadir. Son
olarak, kalite siirecinde yuksekodgretimde amaglara ve hedeflere ulasmada yasanan
teknolojik engellere iliskin gorisler arasinda digsal (altyapi sorunlari, kaynak kisithhgi,
vizyon) ve igsel teknoloji engelleri (bireysel eksiklikler, inang) tespit edilmistir.

Introduction

There has been an expectation that opening new universities in each province in Turkey, would
contribute to the country’s scientific, economic and technological development. However, although
such an initiative meant an increase in the number of universities, the quality of academic activities
should not be undermined. Universities are institutions of higher education aiming to educate
individuals who find solutions to social needs, improve themselves constantly, and can adapt to the
advancing technology. Institutions of higher education have gained even more significance with the
increased importance of information (Gencel, 2001), started to manage the change in the age of
information and change the current habits (EImas, 2012), and taken up the role of responding to all sorts
of economic, political and social changes (Daniel, 2015). Hence, there are great opportunities and
responsibilities for institutions of higher education in how young people preparing for the future are
educated effectively and accommodate themselves to all kinds of developments (Belenli et al., 2011;
Tepe & Adigilzel, 2017). Institutions of higher education which produce and disseminate information
should therefore attach importance to quality studies so that they can compete with the rest of the
world and render better services (Bektas & Aytekin, 2013; Saydan, 2008).

Quality studies are now becoming increasingly important in the field of education as in all sectors
(Serin & Aytekin, 2009). Quality movement starts and ends with education (Ozdemir, 2005) and requires
a long-term study (Unal, 1999). The aspect of quality, which will be shaped in accordance with the
expectations of undergraduates, makes great contributions to the development of country and
universities (Ayaz & Arakaya, 2019; Yenen & G6zIU, 2010). There are steps of input, process, and output
for institutions of higher education just like goods-producing businesses (Serin & Aytekin, 2009). In
achieving the quality of education, a quality cycle needs to be created for process and outputs along
with inputs (Hesapgioglu, 2006), quality improvement procedures should be performed in all stages of
educational and research processes (Aktan, 2007; Yildiz & Ardig, 1999), and enhancing the quality in all
stages should be a priority objective (Ergiider, Sahin, Terzioglu & Vardar, 2006).

Institutions of higher education produce three different kinds of services including education,
research and community service (Bengisu, 2007; CoHE, 2007), and universities are in competition with
each other for these services (Ozer, 2012). According to Cavdar (2009), each service produced should
have different quality characteristics. When improving the quality of products and services, satisfaction
of institution personnel and students need to be taken into consideration (Ozdemir, 2005). Quality of a
given service manifests itself in every stage from lighting in the library to the short wait in the cafeteria
queue (Herginer, 1998). With quality processes, weaknesses and strengths of universities are
presented, opportunities and threats are addressed, and studies are carried out to enhance the quality
(Ozden, 1998). Service to be rendered by individuals who have been trained with a quality service
mindset will certainly be the reflection of quality (Bayrak, 2007; Hacifazlioglu, 2006). Attention to quality
standards in project studies makes universities preferable (Uysal & Kuzu, 2011). With the transformation
of quality service mindset in the changing and developing world, it is thought that access to technology,
technological integration in learning-teaching and administrative operation undoubtedly have a role in
the quality service mindset.
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Importance of technology in the management of quality processes and educational processes in
higher education

Higher education institutions have entered a period of change to keep up with the changes at the
international level. One of the most important indicators of this change process is quality (Ozer, 2012).
The quality of education determines the formation and rise of human capital (Castell6-Climent &
Hidalgo-Cabrillana, 2012). Countries that are interactive with higher education have created quality
assurance systems for higher education institutions to reach quality (Giir, Ozoglu & Géz, 2015). Quality
assurance involves a systematic review of training processes to improve the quality and efficiency of
educational institutions (European Commission, 2018). Higher education quality standards should be
updated according to education and management areas, otherwise quality assurance practices will be
adversely affected (Kaya & Selvitopu, 2017). Quality studies carried out to facilitate change in higher
education institutions are an important factor in ensuring trust, harmony and competition (Kondakgl,
2003). Quality indicators in higher education are associated with instructional-administrative
environments and physical-technological environments (Stukalina, 2010).

The most important indicator of a country’s welfare and strength at international scale is science and
technology (Ergiuder et al., 2006). Technology is the most important one of a university’s current
resources (Armstrong, 2016). Higher education is the central institution where technology needs to be
successfully implemented in the educational process (Englund, Olofsson & Price, 2017). Therefore,
institutions of higher education need to utilize technology to perform a more efficient and easier
education meeting the expectations (Han & Yolcu, 2017), adapt to the advancing technology accross the
entire institution, and institution personnel should be aware of technology’s contributions to
themselves (Taskiran, 2017). Given the presence of technology in several aspects of our lives, use of
technology has become inevitable in educational institutions, and technology enabled increased access
to information for institutions’ personnel and students (Arkorful & Abaidoo, 2015). As pioneers in the
creation of technology, universities should constantly look for performance and quality (Tezslirlici &
Bursalioglu, 2013). Current technologies used in educational settings have a great impact in terms of
quality in the educational and instructional processes and adaptation to the era (Unal, 1999; Rogers,
2000). Nevertheless, it is stated that it may be ineffective and dangerous to integrate a technology
which is not up to date into the learning process in an absurd manner (Becker, Cummins, Davis,
Freeman, Hall & Ananthanarayanan, 2017). At the end of the day, an effective, functional and quality
feedback could not be achieved when educational methods do not respond to needs. Quality
applications maintained in the institutions of higher education are thought to be effective in overcoming
this problem.

Problems that will occur with the improvement of technology will have the greatest impact on
educational institutions (Tepe & Adigizel, 2017). To get the most out of the application of new
technologies in education, quality processes are of paramount importance as well as avoiding problems
in the use of the said technologies. Thus, it would not be possible to speak enough of quality without
eliminating the technology barriers that pose problem. Quality should assume an important role in the
solution of possible problems (Gencel, 2001).

Technology directly affects the development of rapidly changing environment in every walk of life
and brings along several innovations while coping with elements such as education and economics
(Dotong, De Castro, Dolot & Prenda, 2016). Kilicer (2008) emphasises that integrated technological
advancements into education enables individuals’ development of innovation skills as well as
acceptance of new applications. Without doubt, adoption of technological innovations by individuals is
very important in overcoming internal and external technology barriers and in the integration of
technology (Hamutoglu & Basarmak, 2020). Moreover, it is stated in the literature that barriers
encountered in institutions of higher education are very important in quality processes; Tirkay (2016)
explored in the study addressing the significance levels of barriers in terms of quality that the headings
of trust, workload and accumulation, and technological systems are prominent. Giindiiz and Hamedoglu
(2011) stated that vision, budget, leadership, development and motivation are among administrative
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barriers to the implementation of total quality management. According to Josefsson, Baltatziz, Balter,
Enoksson, Hedin and Riese (2018), the most important technology barriers include lack of budget and
insufficiency of central decisions. Another study observed technological finance, telecommunication
infrastructure, hardware needs and the Internet to be technology barriers (Falowo, 2007). The Internet
indeed is of vital importance for economic development (Becker et al., 2017). Universities manifest their
development levels with the importance they attach to education, research and development, and the
budget they allocated for them (Yenen & Gozli, 2003). It is stated that improvements and solution to
structural problems in higher education would increase the quality (Ozer, Gir & Kiigiikcan, 2011).
Institutions of higher educations can enhance their financial competitiveness through their top-level
performance (Kondakgi, 2003) and improve their technological infrastructures with more financial
contribution (Endozo, 2019). Indeed, lack of a current technological infrastructure would prevent
successful results (Tekeli, 2012).

Technological structures determine the national competitiveness (Gardnier, 2003). Emergence of
new technologies lead to increased effectiveness and productivity (Téremen, 2002), and new
developments in technology have great potential in improving the quality of learning (Jaramillo, 2017).
The presence of technology in educational environments increases the quality standards and provides
perfection in the instructional setting (Schneckenberg, 2009). However, limitations about technical
support and hardware-software development frustrate the quality of services (Rogers, 2000). In
European universities, the lack of interest of academic personnel in technology slows down the
development of learning technologies. The involvement of educationalists in technology creates barriers
in innovation (Schneckenberg, 2009). Institutions of higher education that desire to increase the quality
of instruction need to be aware of such barriers (Bidabadi, Isfahani, Rouhollahi & Khalili, 2016). In this
case, apart from the fact that the problems of quality and technology in higher education may affect the
quality of higher education, and in general, its competitiveness, great responsibilities fall to quality
ambassadors. Quality ambassadors are assigned by institutional units, assist quality improvement
studies through academic assessment and ensure the dissemination of the assessments and studies
throughout the units (SAUDEK, 2019). Accordingly, this study aimed to obtain the views of quality
ambassador who form the quality commission within the body of a university on the general structure
of quality processes in higher education and on the technology barriers occurring along this process. To
this end, answers were sought for the questions below:

(1) What are the positive views on the quality processes in higher education?
(2) What are the negative views on the quality processes in higher education?
(3) What are the views on the necessity of quality processes in higher education?

(4) What are the technology barriers experienced in achieving the objectives of quality processes in
higher education?

Purpose and importance of the study

Regarding the quality practices of the institutions of higher education in developed countries, they
seem to significantly utilize technology. It is observed in relevant studies that practices in the quality
processes of these institutions are addressed on national level and in association with the institutional
culture (Hartwig, 2002; Mayer-Lantermann, 2014; National Qualifications Authority of Ireland, 2009;
Swiss Agency of Accreditation & Quality Assurance, 2018; Vinther-Jorgensen, Dragojevic, Nokkala &
Blum, 2018; Quality & Qualifications Ireland, 2017). The studies also point at barriers experienced by the
institutions. Accordingly, administrative barriers (Akcatepe, 2013; Glndliz & Hamedoglu, 2011),
academic-oriented barriers, economical and physical barriers, barriers stemming from the higher
education policy, barriers stemming from the national education policy, ideological barriers, program-
oriented barriers and social barriers (Akcatepe, 2013), barriers caused by trust, workload and
accumulation, and by technological system (Tirkay, 2016), and barriers caused by indifference to
technology (Schneckenberg, 2009) seem to be playing a key role in quality mindset. Josefsson et al.
(2018) includes lack of budget and insufficiency of central decisions while Falowo (2007) includes
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technological finances, infrastructure of telecommunication, hardware needs and the internet among
technology barriers. Nevertheless, it is observed that previous studies did not address negative/positive
aspects and the necessity of quality processes for the institutions of higher education and the
importance of technology barrier in the quality processes for these institutions. Based on the practices
with respect to the quality practices in the relevant national and international literature, this study
aimed to explore the views of quality ambassadors working in an institution of higher education in
Turkey on the importance of quality practices in such institutions for higher education and to find out
about the perceived technology barriers. It is thought that discussion of the findings achieved in the
study in comparison with the international literature and recommendations that will provide the quality
mindset with technological competency will contribute to the literature.

Method

This study was performed as a case study which is a qualitative research method. The views of
faculty members serving as quality ambassadors who play an active role in quality processes were
referred to in the study. The method that was taken as basis in this study examining the quality
ambassadors’ views on the general structure of quality processes in higher education and on the
technology barriers occurring during these processes in depth, as argued by Yildirim and Simsek (2003),
is used for investigating the cases which do not appear to be different but which we cannot achieve a
deep comprehension of. Indeed, it was observed in this study that there were perceived technology
barriers in the institutions of higher education, but the study was performed with this method as the
reflection of these barriers on the quality processes could not be comprehended. In this context, an
embedded case study design was employed. In this pattern, each case considered within the scope of
the research can be studied by dividing it into sub-units (Yildinm & Simsek, 2003). For this reason, in this
study, the quality processes in higher education are considered as the situation and the quality
ambassadors whose opinions are taken from these processes are considered as analysis units.

Study Group

The study group was formed with criterion sampling of purposive sampling methods. The purposive
sampling method allows for the in-depth investigation of cases which are thought to possess rich
information, and the main understanding in criterion sampling is to study cases involving a series of
criteria that have been previously identified (Patton, 1997). Accordingly, the participants were selected
for the study group according to whether actively participating in the quality processes in higher
education based on the criteria of exclusion and inclusion. So, seven male and one female quality
ambassadors working in different faculties of a state university in Turkey and having an active part in
quality processes were included in the study. One of the participants is the chairman of the student
council who studies in the Department of Guidance and Psychological Counseling and is 23 years old.
Two of other participants are Professors, 52 years old and one of them works in the Department of
Educational Administration and the other serves in the Department of Medical Microbiology. One of the
two Associate Professor participants is 40 years old and works in the Department of Traditional Turkish
Handicrafts and the other one is 45 years old and works in the Department of Educational
Administration. Finally, three participants who are faculty members holding PhDs are 35, 38 and 40
years old and working in the Departments of Curriculum and Instruction, Mathematics Education and
Preschool Education, respectively.

Data Collection Instrument

In the data collection, the research questions prepared by the researchers on the theoretical basis
were used. Accordingly, the findings which were thematized as “input, process, and output” in
accordance with the research question “What are the qualities that a higher education institution
should have in quality processes?” in the study performed by Udam and Heidmets (2013) and which
were obtained to identify what might be the barriers perceived in each theme were useful in the
preparation of the data collection instrument. In addition, the question “What are the barriers to
achieving the objectives of higher education according to academic views?” asked by Akcatepe (2013)
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was effective in deciding the questions in the semi-structured interview form created by the
researchers.

Expert opinion was consulted for content and face validity of the interview form. The content and
face validity of the interview form was achieved with the opinions of experts from the Departments of
Computer Education and Instructional Technologies (2), Educational Sciences (1), Assessment and
Evaluation (1), and Turkish Education (1). The content validity was tested to see whether the questions
in the interview form reflect the subject entirely, and the face validity was tested for its linguistic
coherence and understandability with faculty members of other departments other than the experts. As
a result, the final interview form included the following four questions: “What are your views on the
positive aspects of quality processes in higher education?”, “What are your views on the negative
aspects of quality processes in higher education?”, “What are your views on the necessity of quality
management processes in higher education?”, and “What are the technology barriers in achieving the
goals and objectives in higher education?”. The descriptive demographics of the participants regarding
their “ages”, “department of service,” and “title” were included in the study.

The data collection was a two-stage process. In the first stage, the participants were informed of the
subject, and appointments were made for those willing to participate in the study. In the second stage,
interviews were performed face-to-face with the volunteered participants on the agreed days and
hours. The positive statements of the participants were voice-recorded during the interview, and each
interview took about 12-13 minutes on average. The longest interview was about 17 minutes while the
shortest one was approximately 10 minutes.

Validity and Reliability

The validity and reliability of the study was achieved based on the criteria of being credible,
transferable, reliable and acknowledgeable. Researchers working in different disciplines became coders
to reduce prejudices for the study to be credible and acknowledgeable. On the other hand, the criterion
of being transferable was achieved through the use of participant demographics through
inclusion/exclusion criteria in the performance of the study according to the purposive sampling
method. Consequently, voluntary participation and participants’ statements via voice record in the data
collection and the fact that the data were evaluated by two different researchers and that the Cohen’s
kappa (k) of the data was calculated served the study in terms of reliability.

Cohen’s Kappa (k) Coefficient

Suggested by Cohen (1960), the kappa coefficient is a statistic used to present the inter-rater
reliability. Assisting that the inter-rater agreement is determined at nominal level, Cohen k, takes up a
value between +1 and -1 (Cohen, 1960). k being +1 refers to perfect agreement between the two
coders; when it is -1, it means that the two coders have made two completely contrast assessments
(Dawson & Trap, 2004; Sim & Wright, 2005). Moreover, k being 0 refers to the fact that the agreement
between the two coders is aleatory. Cohen k coefficient is calculated with the formula given below:

k=(P_a-P_e )/(1-P_e)

where P_a and P_e represent the actual observed agreement (agreement amongst raters) and the
chance agreement respectively (Sim & Wright, 2005).

According to Landis and Koch’s (1977) classification, k coefficient refers to slight agreement if
between .00 and .20, fair agreement if between .21 and 40, moderate agreement if between .41 and
.60, substantial agreement if between .61 and .80, and almost perfect agreement if between .81-1.00.
So, the inter-rater reliability can be said to show substantial agreement in this study (k=.74, p<.00).

Data Analysis

The data obtained in the study were subjected to the descriptive analysis of qualitative research
methods. This method is based on the summarization and interpretation of the data according to pre-
specified categories (Yildirrm & Simsek, 2003). The theoretical basis utilized in the preparation of the
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research questions was effective in deciding the categories. The findings were openly and systematically
described, and positive aspects of the quality processes in higher education were reported under the
categories “bringing standardization, inclusion of students in the process and other”, negative aspects of
the quality processes in higher education under the categories “workload and other”, views on the
necessity of quality processes in higher education under the categories “introducing standardization,
inclusion of students in the process, and other”, and quality ambassadors’ views on technology barriers
in the quality processes in higher education under the categories “external and internal barriers”.

Findings

The findings of the data analysis are presented under the relevant research questions. Findings
regarding the research question “What are the positive views on the quality processes in higher
education?” and “What are the negative views on the quality processes in higher education?” are given
in Table 1 and Table 2.

Table 1.

Positive aspects of quality processes in higher education

Categories Codes Participant Views

Bringing Standardization of P1: “..our fellow

standardization procedures, unity in academics pulling

(f=6) documentation, setting themselves together and
standards for studies (f=2), working in a programmed
setting a single standard, way...”
introducing

P2: “..It sets a standard
for performing procedures,
correspondences, other
actions in accordance with
certain criteria and
principles and for
achieving and measuring
the control...”

standardization

Inclusion of Considering the student P3: “..Students participate
students in the  opinions (f=2), giving value in the quality meetings
process (f=3) to student opinions held by the rector’s office

for the whole university;
for example, students are
also included in the
process if a decision is to
be made about
graduation. ... We state
our demands in the
suggestion boxes. ...”
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Other (f=8)

Elimination of the
arbitration, facilitation of
providing professional
skills, ensuring discipline,
improvement of
achievement, helping with
the questioning of pros
and cons of the institution,
not being subject to only
one person, collection of

P4: “...We gather the
student requests within
the scope of quality
processes. ... We evaluate
ourselves according to the
student requests. ...”

P2: “... Indefinite
description of academic
autonomy causes that
there is no standard
content. Quality processes
eliminate such situation to
create standards. ...With
the quality processes,
arbitrary practices are
disposed of. ...”

information in a single
place, increasing the
preferability of the
institution by foreign
students

P4: “... It has been good
because information is
gathered in a single
place...”

The quality ambassadors were asked to provide views on what might be the positive aspects of
quality processes in higher education. According to Table 1, the quality processes in higher education
have positive aspects such as setting standards (f=6), inclusion of students in the process (f=3) and other
aspects (f=8). To take a detailed look at the categories, the views stated by the participants included
standardization of procedures, creating unity in documentation (f=2), setting standards for studies (f=2),
setting a single standard, introducing standardization in regard to bringing standardization (f=6);
considering the student opinions (f=2), giving value to student opinions; and others including elimination
of the arbitration, facilitation of providing professional skills, ensuring discipline, improvement of
achievement, helping with the questioning of pros and cons of the institution, not being subject to only
one person, collection of information in a single place, increasing the preferability of the institution by
foreign students (f=8). One can accordingly say that the quality processes have positive aspects in regard
to standardization, inclusion of students in the processes as well as other aspects.

Table 2.
Negative aspects of quality processes in higher education

Categories Codes Participant Views

P5: “...yes, it is a bit of workload for the
teachers, there are complaints in this
sense...”

Workload Bringing extra workload (f=2), filing and
(f=3) paperwork

P6: “...Redefinition of courses by teacher
qualifications individually creates workload
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and paperwork...”

Other (f=5) Process remaining as a formality, lack of P7: “...There may be difficulty creating
standardization at the beginning of the activity plans in new universities...”
process, failure to meet different demands
of students, new universities having
difficulty with activity planning, allocating
more time for documents than the practice
itself

P3: “..It has increased the workload in
terms of paperwork... There may
sometimes be nuisances in practice due to
paperwork. | mean, the time spent for that
could be spent for the practice...”

The quality ambassadors were asked to provide views on what might be the negative aspects of
quality processes in higher education. According to Table 2, quality processes have negative aspects as
they cause workload (f=3) and other factors (f=5). To take a close look at the categories, the negative
aspects of quality processes stated by the participants included bringing extra workload (f=2), filing and
paperwork in regard to workload (f=3), and other factors including process remaining as a formality, lack
of standardization at the beginning of the process, failure to meet different demands of students, new
universities having difficulty with activity planning, allocating more time for documents than the practice
itself (f=5). It is accordingly possible to argue that there are negative aspects of quality processes in
regard to bringing workload and other aspects.

Findings regarding the research question “What are the views on the necessity of quality processes
in higher education?” are shown in in Table 3.

Table 3.

Views on the necessity of quality processes in higher education

Categories Codes Participant Views

Introducing Standardization in education- P8: “..Things in education-instruction
standardization instruction, ensuring standardization are done in accordance with standards.
(f=4) (f=3) ...Everyone does the same thing in a

standardized way without saying ‘you
did it that way, | did it this way’...”

P4: “..as | said, a certain order was
achieved in terms of forms...”

Inclusion of Activating the student quality, attaching P5: “..Including the student quality in
students in the importance to student satisfaction, the process with student satisfaction
process (f=4) considering student requests, ensuring surveys....”

that the process is seen from student’s

perspective P3: “..Ensuring that this process is

evaluated from the perspective of
students...”
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Other (f=6)

Ensuring that the system is corrected
from top to toe, enabling intra-
university and inter-university
comparisons, allowing for performance

P5: “.. Comparison can be made
between universities by practices in
previous years. ...”

P3: “... Being able to see this process

assessment, enabling communication
with stakeholders, ensuring not radical
but constant improvement, allowing for
instant correction

from student’s perspective and to make
corrections right away. ...”

The quality ambassadors were asked to provide views on why the quality processes might be
necessary in higher education. According to Table 3, the quality processes in higher education are
needed for introducing standardization (f=4), inclusion of students in the process (f=4) and other aspects
(f=6). In this sense, the participant views included standardization in education-instruction, ensuring
standardization (f=3) in regard to introducing standardization (f=4), activating the student quality,
attaching importance to student satisfaction, considering student requests, ensuring that the process is
seen from student’s perspective in regard to inclusion of students in the process (f=4), and other aspects
including ensuring that the system is corrected from top to toe, enabling intra-university and inter-
university comparisons, allowing for performance assessment, enabling communication with
stakeholders, ensuring not radical but constant improvement, allowing for instant correction (f=6).
Accordingly, it can be argued that quality processes are deemed necessary in higher education in terms
of introducing standardization, inclusion of students in the processed and other aspects. Indeed, this
result seems to be similar to the positive aspects of quality processes in higher education. One can
accordingly say that quality processes have positive aspects in terms of introducing standardization and
inclusion of students in the process, which is why they are necessary in higher education. Some of the
participant views can be exemplified as follows.

The findings regarding the research question “What are the technology barriers experienced in
achieving the objectives of quality processes in higher education?” are presented in Table 4.

Table 4.
Technology barriers experienced in achieving the objectives of quality processes in higher education

Categories Codes Participant Views
Infrastructural  Lack of infrastructure (f=4), P2: “.. Projects require a certain
problems power and internet cuts, internet  infrastructure, and this
(f=7) speed, systemic errors infrastructure  needs to be
financially backed...”

External

barriers P3: “.. For example, although a

(f=23) room with mirror, camera, and

sound system is needed in the
activity, we cannot perform the
activity due to lack of
infrastructure...”
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Resource Lack of required equipment, lack  P6: “..For instance, we need 30
constraint of support from SRP, failure to  tablets, but SRP poses a barrier of
(f=10) receive professional assistance  financial resource on the account
from superiors, failure to receive  of lack of budget...”
financial support from superiors . .
o p p p. . P8 “.. Technological barriers
limited facilities, lack of additional
. . slow down the process, for
budget, failure to provide ..
. example lack of electricity and
required hardware, lack of . ”
. . . internet...
budget, insufficiency of physical
space, financial problems
Other (f=6) Handling things amateurly,  P1: “..Inconvenient location of
universities being new, location of  the university prevents qualified
university, generation gap, academics from coming...”
studies not bein ut into .
. . .g P P5: “.. Younger generation can
practice, lack of vision . ”
very easily use the technology...
Individual Increasing belief toward  P2: “.. How our friends in the
deficiencies technology, individual use of university put their hearts and
(f=2) technology falling insufficient souls in a project of quality in
Internal terms of faith, belief, and
barriers commitment... Increased number

(f=2) of our teachers... But attitudes
need to be further improved...”

Pé: “.lack  of individual
technological competency...”

The quality ambassadors were asked to provide views on the technology barriers experienced in
achieving the goals and objectives of quality processes in higher education. According to Table 4, it is
observed that external (f=23) and internal (f=2) barriers prevent goals and objects of quality processes in
higher education from being achieved. Regarding the categories, the barriers stated by the participants
included lack of infrastructure (f=4), power and internet cuts, internet speed, systemic errors in regard
to infrastructural problems (f=7), lack of required equipment, lack of support from BAP, failure to
receive professional assistance from superiors, failure to receive financial support from superiors,
limited facilities, lack of additional budget, failure to provide required hardware, lack of budget,
insufficiency of physical space, financial problems in regard to resource constraint (f=10), and other
barriers including handling things amateurly, universities being new, location of university, generation
gap, studies not being put into practice, and lack of vision. One can accordingly say that external factors
were the most expressed technology barriers experienced in achieving the goals and objectives of
quality processes in higher education and internal barriers were rather fewer. It can be therefore
concluded that external barriers are mainly thought of when it comes to technology barriers. Some of
the participant views can be exemplified as follows.

Discussion & Conclusion

In this study, views of the individuals playing an active role in quality processes on the general
structure of higher education and the perceived technology barriers were examined in depth.
Accordingly, the positive aspects of quality processes in higher education were reported to include
setting standards, inclusion of students in the process, elimination of the arbitration, facilitation of
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providing professional skills while the negative aspects included workload, process remaining as a
formality, failure to meet different demands of students, and new universities having difficulty with
activity planning. In addition, the views on the necessity of quality processes in higher education
included introducing standardization, inclusion of students in the process, performance assessment,
communication with stakeholders whereas the views on the technology barrier in achieving the goals
and objectives of quality processes in higher education included external (i.e. infrastructural problems,
resource constraint, lack of vision) and internal (i.e. individual deficiencies, belief) technology barriers.

Positive aspects of quality processes in higher education

Regarding the finding “bringing standardization” on the positive aspects of quality processes in
higher education, this finding is internationally recognized and is among the educational policies of
countries such as Norway, Switzerland, and Australia which are top countries in terms of educational
parameter (Hamutoglu, Unveren-Bilgic & Elmas, 2020). It can be argued that the quality approaches
exercised by institutions of higher education to achieve a national consistency under a single roof have
enabled the introduction of a national standard. Moreover, the finding “inclusion of students in the
process” is realized in quality processes performed in several countries. It is deemed important to find a
common ground with students, to review the processes from their perspectives and to carry out studies
for improving the system by identifying problems and failing points. Indeed, Ayaz and Arakaya (2019)
emphasize the necessity of a system in which several players such as administrator, education,
administrative staff, and student act together and state that students’ expectations of service are
concentrated around the aspects of reliability, eagerness and trust. Because it is stipulated that student
satisfaction is taken into consideration in physical and social areas (e.g. student offices, cafeteria,
administrative office, canteen) as well as courses by institutions of higher education which aim to
receive the ISO 9000 Quality Assurance Certificate (Bektas & Akman, 2013). It is significant that
consistency of studies for joining the international platforms through national standardization brings
along the result “elimination of arbitration”. It is thought that this situation, as highlighted by Rhodes
(1996), is closely related to professional administrative techniques, clearly defined standards and
performance criteria, result-orientedness, accountability and proximity as well as transformation of
universities’ administrative systems (as cited in Ulutiirk, 2015). In fact, there are certain adversities
caused by the different administrative mentalities of higher education institutions, which lead to
discrimination. Arguing that there should be a standard system in which all stakeholders participate for
performance assessment, Yilmaz and Yenihan (2016) emphasize that standardization is a positive action
for institutions of higher education and their employees, it should be performed under equal conditions
for everyone and without discriminating anyone, and while doing so, quality should not be
compromised. The understanding that institution staff is supported and serve a shared goal without
discrimination and unequal opportunities through a quality mindset standardized at national scale
becomes increasingly important. Consequently, it is possible to say that “facilitation of providing
professional skills”, which is another finding of the study, can be addressed within nations’ mentality of
creating shared gains in terms of knowledge, skills, qualification and practice.

Negative aspects of quality processes in higher education

It is observed that quality processes involving the aforementioned opportunities bring about certain
negative aspects for institutions of higher education. Indeed, the findings show that quality processes
cause a certain amount of “workload”. Accordingly, this finding seems to be associated with system’s
general structure and could be explained with the fact that it cannot gain function on the basis of a
given culture. Studies performed on the practices of countries such as Norway (Vinther-Jorgensen,
Dragojevic, Nokkala & Blum, 2018), Switzerland (Swiss Agency of Accreditation & Quality Assurance,
2018), Ireland (Quality & Qualifications Ireland, 2017; National Qualifications Authority of Ireland, 2009)
and Germany (Hartwig, 2002; Mayer-Lantermann, 2014) in quality processes indicate that relevant
activities come from a certain culture within the system. It is seen that quality studies, which have
accelerated with the Bologna Process in other countries, have gained importance with the Regulation on
Higher Education Quality Assurance which entered into force in our country in 2015, and consequently,
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the Higher Education Quality Council (THEQC) was established (THEQC, 2015). Studies conducted by the
council aim to meet international standards (development of quality assurance systems, improvement
of current systems, assessment of institutions’ education-instruction, research and administration
activities, a systematic approach, etc.) (THEQC, 2015). Lack of a rich background in these activities
arguably creates “workload” for the employees. Similarly, it is feasibly significant that activities
performed despite the lack of a well-set system and culture is thought as a “formality”. A quality process
requires a certain culture and system; these two involve several dynamics and feed each other
(Akbacak, 1996; Komili, 1994; Ugurlu, 2916). Otherwise, what happens during the process may lead to
conflict between institution personnel and administrators (Yumak, 1994), and as for the finding
“difficulty with activity planning” achieved in the study, such situation may result in adversities.

Necessity of quality processes in higher education

Quality processes in higher education have become more systematic, accessible and open to daily
applications (Dol&ek-Alduk, Sigmund & Loné&ar-Vickovié¢, 2008). Hamutoglu, Unveren-Bilgic and Elmas
(2020) report that countries manage quality processes for different purposes, that national learning
outputs of the top five countries according to the educational parameter of human development index
reports in terms of knowledge, skills, qualifications and practices are associated with European
Qualifications Framework (EQF), and that these countries introduced a standard. The finding
“introducing standardization” in the study seems to be supported on international level. It can also be
argued that the finding “inclusion of students in the process” in the study coincides with the protection
of student rights and the achievement of transparency in different countries (e.g. Australia (Federal
Register of Legislation, 2011). The quality mindset of Ireland seemingly coincides with the finding
“communication with stakeholders” achieved in the study, supporting the views on the necessity of
quality processes. Given that Ireland finds a common ground for the expectations of all stakeholders and
students in higher education and ensures that budget is planned in accordance with this purpose, it can
be said that the country supports communication with stakeholders from the financial aspect
(Government of Ireland, 1999).

Considering that countries increasing access to higher education have established quality systems to
ensure and enhance the quality of higher education institutions (Glimis, 2015), the necessity of quality
processes in higher education is seemingly very important. In addition, other than the necessity of
quality processes, their continuity should be achieved according to Reisberg (2011) who argues that a
quality process should be constant so that quality is established within the institutional culture and
Seremet (2015) who emphasizes that the main objective in higher education is to improve the quality of
education and instruction.

External technology barriers in achieving the goals and objectives of quality processes in higher
education

Technology has an undoubtedly great role for institutions to achieve their goals; any barrier
occurring during the process hinders it. Indeed, it is not possible to ignore the investment made by
institutions in the technological infrastructure during the quality processes. Factors such as performance
of administrative works with a document management system, storage of previous operations in a cloud
system, and facilities for faculty members such as personal websites, e-mail addresses and limitless
storage are the channels through which an institution in a quality system integrates the technology into
the process. Although it is understood from the results that required investment is made in the
infrastructure, it is thought that it rather remains at the administrative level and could not be integrated
into the process. In fact, while Giindiiz and Hamedoglu (2011) stated that vision, budget, leadership,
development and motivation are among the administrative barriers, one can think that these barriers
are indirectly associated with the results of this study and caused by the failure to integrate technology
into the process of quality practices. As stated by Bengisu (2007) and Council of Higher Education
(2007), it is important to integrate technology into the process and stop it from being a barrier anymore
in bringing function to the areas of education, research and community service. Indeed, integration is a
concept utilized not only in the educational-instructional process but in the administrative process.
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Ozdemir (2005) argues that service mindset of higher education institutions needs to consider the
satisfaction of institution personnel and students. Accordingly, one should remember that technology
barriers experienced by institution personnel and students will affect quality mindset adversely. Thus, it
is apparently significant that infrastructural problems such as the internet, power are addressed within
the framework of approach to quality. Moreover, assume that electronic library services of a given
institution fall insufficient due to limitations caused by the internet or budget. One can argue that
dissatisfaction which could arise from lack of resource experienced either by academic personnel or
students may be associated with technology barriers. This result is arguably in parallel with the findings
achieved in the study of Yilmaz (2003) who argues that technology-oriented infrastructural problems
hinder the implementation of total quality approach. It is indeed thought that minimizing the
technology problems due to infrastructure will play a key role in increasing the total quality.
Furthermore, limited support provided by “Scientific Research Projects (SRP) Support Unit”, which is
considered an important unit for higher education institution, to faculty members was counted among
the technology barriers; this is a service rendered by higher education institutions within the scope of
research. This finding coincides with the results of the study conducted by Josefsson et al. (2018); in fact,
lack of budget and insufficiency of central decisions are considered among the most important
technology barriers, and financial source can be associated with external technology barriers. These
barriers addressed within the framework of quality approach are expected to be solved as soon as
possible and to assist the quality processes. Failure to provide required equipment, which was stated as
a resource constraint in the study, can be handled under the heading of external technology barriers. It
is also possible to explain the external technology barriers in the study with the fact that the university
has recently opened and been improving itself. It is evident that when budget allocated for the
development of the university is spent for construction and purchase of inventory such as desk, chair,
armchair, computers, it will cause certain shortcomings; in fact, adaptations and applications that will
reflect the culture of location through income from production-focused and branding activities and
social areas and attempts to revive the revolving fund will be effective in achieving and maintaining the
quality. It is thought that these attempts may contribute to the development of current vision. Indeed,
vision is an important concept that addressed within the framework of quality approaches through the
expression of an institution’s strongest features open to development, and it is thought to be in line
with the statement of Thomas D. Balloy “We cannot solve today’s problem with yesterday’s method for
a future purpose” (as cited in Alkan, 2011:10). The visionary administrative mindset of an institution
contributes to the fact that its aspects open to improvement are seen and constantly improved,
supports the development on institution personnel through strategic planning on global level and
enables the institution to become a ring of the quality chain via the sense of belonging. It can be
therefore argued that internal barriers will be minimized in an administrative mentality in which
external barriers are eliminated; in fact, Hamutoglu and Basarmak (2020) state that external technology
barriers have an important impact on internal technology barriers.

Internal technology barriers in achieving the goals and objectives of quality processes in higher
education

Although one think of external factors such as infrastructure, time, vision, and money when it comes
to technology barriers, technology barriers caused by individual deficiencies are deemed important in
achieving the goals and objectives in quality processes. Indeed, it can be argued that individual-oriented
barriers such as belief, attitude, self-efficacy in regard to technology are addressed under internal
technology barriers and have a negative impact on the process. Barriers emphasized in the study of
Tirkay (2016) such as trust, workload and accumulation, technological system are arguably related to
internal technology barriers as far as quality is concerned. It is in fact stated that the concept of trust is
associated with internal factors such as attitude, satisfaction, belonging, and belief (Celik & Gencer,
2019). Bozkurt (2015) addresses internal barriers as individual barriers, associates them with low
satisfaction, insecurity, inexperience and highlights these internal barriers under the importance of
innovation in quality processes. Schneckenberg (2009) states that indifference of academic personnel in
European universities to technology slows down the advancement of learning technologies; it can

329



Nazire Burgin HAMUTOGLU et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 316-351

therefore be argued how educators’ being in close quarters with technology brings along the barriers to
innovation can be explained with the resistance developed by individuals to innovation. Rogers (1962)
explains in his theory of diffusion of innovations that when one meets a new technology, certain internal
processes (attitude, belief, self-efficacy, persuasion, etc.) come into play toward the acceptance of that
technology. Indeed, participants’ technological competencies are arguably important in this result. One
can say that factors such as developing attitudes and increasing the self-efficacy belief are significant in
overcoming the internal technology barriers experienced in the educational-instructional processes.
Individuals playing an active role in quality processes are expected to have an advanced technological
competency and self-efficacy belief so that this belief can reflect from the administrative vision on the
personnel’s belief, becoming a mission. It is considered important that field experts of computer
education and instructional technologies working actively in the institutions utilize the latest
pedagogical approaches to develop methods that will integrate technology into educational-
instructional processes. It is evident that enabling institution personnel to become competent
individuals in using the technology through relevant practices and improving the factors such as self-
efficacy belief and attitude as well as the ability to use technology properly and effectively should
contribute to the achievement of objectives in the quality processes.

Recommendations
Recommendations regarding the research results

1. It is recommended that this study, which achieved findings on the positive aspects of quality
processes in higher education, the negative aspects of quality processes in higher education, the
necessity of quality processes in higher education, and the technology barriers in achieving goals and
objectives in higher education based on the qualitative study method, needs to be reinforced with
future quantitative studies. In this way, the results regarding the quality which can be generalized on the
national level can contribute to the national and international literature.

2. It is suggested that the findings obtained in this study be compared with the top countries
according to the international development index standards. In this way, identifying the strengths and
weaknesses in meeting the international standards in quality processes in higher education at national
scale can be possible through short- and long-term activity planning of improvements.

Recommendations for future studies

1. It could be proposed to carry out studies for preserving the positive aspects of quality processes
in higher education and expanding these aspects. To this end, a planned and programmed action can be
taken by following administrative processes in the order of decision making, planning, organization,
communication, influence, coordination and assessment.

2. It is suggested that studies be performed to reduce workload and eliminate other adversities by
minimizing the bureaucracy in the first place and enabling the quality to be achieved not only in
paperwork but also at qualitative level in quality processes of higher education.

3. Studies can conduct needs analyses about quality in higher education to show the necessity of
quality processes, and actions can be taken to disseminate this necessity. For this purpose, strategic
administrative steps can be followed to explore strengths, weaknesses and opportunities of a given
higher education institution, and what gains the quality will bring and how important the quality is can
be determined in these steps.

4. It is recommended to eliminate internal and external technology barriers to achieve the goals
and objectives of quality processes in higher education. To this end, types of external barriers including
infrastructural problems and resource constraint can be identified, and a budget can be allocated and
effectively used for the use of technology in higher education to eliminate these barriers. In addition,
types of internal barriers including individual deficiencies can be identified, and staff and administrators
can be education in subjects such as increasing the technological literacy, lifelong learning, technological
leadership, change management to eliminate these barriers. Processes of decision-making, planning,
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organization, communication, influence, coordination and assessment can be utilized for the elimination
of all these internal and external barriers. In this way, studies will have focused on both sides of staff
and administrators for the identification and elimination of the barriers.

Limitations

1. This study is limited to the participants who played a key role in quality processes as quality
ambassadors and chairman of student council in a state university in Turkey in the academic year of
2018-2019.

2. The data achieved in the study are limited to the data obtained with the interview form which
was prepared by the researchers.

3. The research questions asked in the study are limited only to positive and negative aspects,
necessities and technology barriers in regard to quality processes in higher education.

4. One-on-one interviews were performed in the study due to limitation of time and workload.
However, it is thought that different or similar findings to be achieved in focus group interviews in
future studies will provide data diversification for the study and reinforce the study.
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Tiirkge Siirimui

Giris

Son dénemlerde Tirkiye'nin her iline Universite agilmasiyla birlikte her bir Gniversitenin, Ulkenin
bilimsel, ekonomik ve teknoloji gelisimine katki saglayacagi beklentisi dogmustur. Ancak bu denli yogun
bir acilim her ne kadar nicelik agisindan bir artisi beraberinde getirmis olsa da niteligin de gz 6niinde
bulundurulmasi gerekliligi 6nem arz etmektedir. Universiteler, toplumsal ihtiyaglara ¢éziimler bulan,
kendini stirekli yenileyen ve gelisen teknolojiye ayak uydurabilen bireylerin yetistiriimesini amaglayan
yuksekogretim kurumlaridir. Bilginin 6neminin artmasiyla birlikte yiiksekdgretim kurumlari daha fazla
6nem kazanmaya baslamis olup (Gencel, 2001), bilgi caginda degisimi yoneten ve mevcut aligkanliklari
degistirerek  (Elmas, 2012); her tirli ekonomik, politik ve sosyal degisimlere cevap verme roli
Ustlenmislerdir (Daniel, 2015). Bu sebeple, gelecege hazirlanan genglerin etkili bir sekilde egitilmesinde
ve her tirli gelisime uyum saglamalarinda yiksekogretim kurumlarina biyik firsatlar ve sorumluluklar
dismektedir (Belenli vd., 2011; Tepe ve Adigizel, 2017). Bu ylizden bilgiyi Ureten ve yayan
yuksekogretim kurumlarinin diinya ile rekabet edebilir dizeye gelmesi ve daha iyi hizmet sunmasi igin
kalite galismalarina 6nem vermesi gerekmektedir (Bektas ve Aytekin, 2013; Saydan, 2008).

Kalite calismalari her sektdrde oldugu gibi egitim alaninda da 6nemi artan bir unsur haline
gelmektedir (Serin ve Aytekin, 2009). Kalite hareketi egitimle baslamakta ve egitimle sonlanmakta olup
(OGzdemir, 2005); uzun vadeli bir calisma gerektirmektedir (Unal, 1999). Universite 6grencilerinin
beklentileri dogrultusunda sekillendirilecek olan kalite boyutu, Ulkenin ve Universitelerin gelisimine
biylk katki saglamaktadir (Ayaz ve Arakaya, 2019; Yenen ve Go6zIi, 2010). Yiksekdgretim kurumlarinin,
mal Ureten isletmeler gibi girdi, siire¢ ve ¢ikti basamaklari s6z konusudur (Serin ve Aytekin, 2009).
Egitimde de kalitenin saglanmasinda girdiler ile beraber sire¢ ve g¢iktilar icin bir kalite cevrimi
olusturulmal (Hesapgioglu, 2006), egitim ve arastirma sireglerinin tiim asamalarinda kalite gelistirme
islemleri gerceklestiriimeli (Aktan, 2007; Yildiz ve Ardig, 1999) ve tim asamalarda kalitenin yukseltilmesi
oncelikli bir hedef olmalidir (Erglider, Sahin, Terzioglu ve Vardar, 2006).

Yiksekogretim kurumlari, egitim, arastirma ve topluma hizmet olmak (zere tg¢ farkli hizmet
tiretmekte olup (Bengisu, 2007; YOK, 2007) uretilen bu hizmet etkinliklerinde tiniversitelerin birbirleriyle
rekabet halinde oldugu belirtiimektedir (Ozer, 2012). Cavdar’a (2009) gore iiretilen her hizmet igin farkh
kalite 6zellikleri olmahdir. Uriin ve hizmetlerin kalitesini gelistirirken kurum calisanlarinin ve égrencilerin
memnuniyet durumu da gdz 6ninde bulundurulmalidir (Ozdemir, 2005). Bir hizmetin kalitesi
kitliphanedeki aydinlatmaya, yemek kuyrugunda az beklemeye kadar tim asamalarda kendini
gostermektedir (Hergliner, 1998). Kalite sureciyle, Universitelerin glicli ve zayif yonleri ortaya konulur,
firsatlar ve tehlikeler ele alinir ve kaliteyi artirmaya yonelik calismalar gergeklestirilir (Ozden, 1998).
Kaliteli bir hizmet anlayisi ile yetistirilen bireylerin ortaya koyduklari hizmette elbette bir kalite yansimasi
olacaktir (Bayrak, 2007; Hacifazlioglu, 2006). Proje calismalarinda da kalite standartlarinin dikkate
alinmasi onu tercih edilebilir hale getirir (Uysal ve Kuzu, 2011). Degisen ve gelisen diinyada sliphesiz ki
kaliteli hizmet anlayisinin da donlisime ugramasiyla teknolojiye erisim, teknolojinin 6grenme-6gretme
ve idari agidan isleyis slirecine entegrasyonunun da kaliteli hizmet anlayisi Gzerinde roli oldugu
distintilmektedir.

Yiiksekogretimde kalite yénetim siirecinde teknolojinin 6nemi

Yiksekogretim kurumlari uluslararasi diizeydeki degisimlere ayak uydurmak i¢in bir degisim siirecine
girmistir. Bu degisim siirecinin en dnemli géstergelerinden birisi de kalitedir (Ozer, 2012). Egitim kalitesi
insan sermayesinin olusumunu ve ylkselmesini belirler (Castellé-Climent ve Hidalgo-Cabrillana, 2012).
Yiiksekogretim ile etkilesimli olan Glkeler, yiliksekégretim kurumlarinin kaliteye erismesi adina kalite
glivence sistemlerini olusturmuslardir (Giir, Ozoglu ve Bakis, 2015). Kalite giivencesi, egitim kurumlarinin
kalite ve verimliliklerini iyilestirmek igin egitim slreglerinin sistematik gbzden gecirilmesini icermektedir
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(European Commission, 2018). Yiksekogretim kalite standartlarinin, egitim ve yonetim alanlarina gore
gincellenmesi gerekmektedir aksi takdirde kalite glivence uygulamalari olumsuz yonde etkilenecektir
(Kaya ve Selvitopu, 2017). Yiksekogretim kurumlarinda degisimi kolaylastirmak igin gergeklestirilen
kalite calismalari, glven, uyum ve rekabetin saglanmasinda onemli bir faktor olarak karsimiza
cikmaktadir (Kondakgi, 2003). Yiiksekogretimde kalite gostergeleri 6gretimsel-yénetimsel ortamlar ve
fiziksel-teknolojik ortamlar ile iliskilidir (Stukalina, 2010).

Bir tlkenin refah guclini ve uluslararasi diizeyde gilicini gosteren en dnemli gosterge bilim ve
teknolojidir (Ergluder vd., 2006). Teknoloji, bir Gniversitenin mevcut kaynaklardan en 6nemli olanidir
(Armstrong, 2016). Yiksekogretim, egitim sirecinde teknolojinin basarili bir sekilde uygulanmasi
gereken merkezi kurumdur (Englund, Olofsson ve Price, 2017). Bu yilizden, yiiksekdgretim kurumlarinda
daha etkin ve daha kolay egitim gerceklestirmek ve beklentileri karsilamak icin teknolojiden faydalanmak
(Han ve Yolcu, 2017) ve kurumun tamamini kapsayan bir yaklasim ile gelisen teknolojiye ayak
uydurulmasi ve kurum calisanlarinin teknolojinin kendilerine saglayacagi katkilarin bilincinde olmasi
gerekmektedir (Taskiran, 2017). Hayatimizin pek ¢ok alaninda teknolojinin var oldugu distunuldiginde
egitim kurumlarinda da teknolojinin kullanimi kaginilmaz hale gelmistir ve teknoloji sayesinde kurum
galisanlarinin ve 6grencilerin bilgiye olan erisimi hizla artmaktadir (Arkorful ve Abaidoo, 2015). Teknoloji
olusumunda 6nct durumda olan (niversitelerin, performans ve kalite arayislari strekli olmahldir
(Tezsiuirct ve Bursalioglu, 2013). Egitim ortaminda kullanilan mevcut teknolojilerin egitim ve 6gretim
siirecinde ve c¢aga uygunlugunda kalite agisindan biiyiik bir etkisi bulunmaktadir (Unal, 1999; Rogers,
2000). Ancak caga uygun olmayan teknolojinin de 6grenme sirecine anlamsiz bir sekilde entegre
edilmesinin etkisiz ve tehlikeli olabilecegi belirtiimektedir (Becker, Cummins, Davis, Freeman, Hall ve
Ananthanarayanan, 2017). Nihayetinde egitim yonetiminde izlenen yontemlerin ihtiyaglara cevap
vermemesi durumunda etkili, islevsel ve kaliteli bir geri bildirim saglanamayacaktir. Bu sorunun
Ustesinden gelmede yiliksekdgretim kurumlarinda surdirilen kalite uygulamalarinin etkili olabilecegi
distntlmektedir.

Teknolojinin gelismesiyle birlikte ortaya c¢ikacak sorunlar en ¢ok egitim kurumlarini etkileyecektir
(Tepe ve Adigiizel, 2017). Nihayetinde modern yaklasimlara dayali olarak yeni tekniklerin uygulanmasiyla
birlikte etkili bir 6gretimin gerceklestiriimesi icin kaliteli bir sistemle hareket edilmesi ve teknolojide
herhangi bir sorunla karsilagiimamasi beklenir. Bu nedenle, sorun olusturan teknolojik engelleri
¢6zmeden kaliteden yeterince bahsetmek mimkiin olmayacaktir. Ortaya gikan sorunlarin ¢éziimiinde
kalite 6nemli bir rol Gstlenecektir (Gencel, 2001).

Teknoloji yasamin her alaninda hizli degisen gevrenin gelisimini dogrudan etkilemekte ve egitim,
ekonomi gibi unsurlar ile basa ¢ikarken beraberinde bircok yenilikler getirmektedir (Dotong, De Castro,
Dolot ve Prenda, 2016). Kiliger (2008) teknolojinin beraberinde getirdigi yeniliklerin egitim ortamlarinda
kullanilmasinin bireylerin yenilik becerisi kazanmasina ve mevcut yenilikleri benimsemesi lizerinde etkili
oldugunu ifade etmektedir. Teknolojik yeniliklerin bireyler tarafindan benimsenmesi karsilasilan igsel ve
digsal engellerin Ustesinden gelmede ve teknolojinin entegrasyonunda suphesiz ki ¢ok onemlidir
(Hamutoglu ve Basarmak, 2020). Bununla birlikte yiiksekégretim kurumlarinda karsilasilan engellerin
kalite suireglerinde oldukga 6nemli oldugu alanyazinda belirtilmektedir ki Tiirkay (2016) engellerin kalite
acisindan onem dizeylerinin ele aldigi ¢alismasinda gliven, is yuki ve birikme, teknolojik sistem
bashklarinin 6n plana c¢iktigini ortaya koymustur. Giundiz ve Hamedoglu (2011) toplam kalite
yonetiminin uygulanmasinda vizyon, butce, liderlik, gelistirme ve gldiilenmenin karsilasilan yonetsel
engeller arasinda oldugunu ifade etmistir. Josefsson, Baltatziz, Balter, Enoksson, Hedin ve Riese’ye
(2018) gore teknolojik olarak goriilen en 6nemli engeller arasinda biitce ve merkezi kararlarin yetersizligi
yer almaktadir. Diger bir calismada teknolojik engeller; teknolojik finans, telekomiinikasyon altyapi,
donanimsal ihtiya¢ ve internettir (Falowo, 2007). Burada internet, ekonomik gelisme icin hayati bir
dneme sahiptir (Becker vd., 2017). Universiteler, egitim, arastirma ve gelistirmeye verdikleri &nemle ve
ayirdiklar bitceyle gelismislik diizeylerini ortaya koyarlar (Yenen ve Gozlli, 2003). Yiksekogretim de
gerceklestirilen iyilestirmeler ve yapisal sorunlarin ¢dziimiiniin kaliteyi arttiracagi belirtiimektedir (Ozer,
Gur ve Kigukcan, 2011). Yuksekogretim kurumlari ortaya koyduklari Gst diizey performans ile finansal
rekabet gliclinii artirabilir (Kondakgi, 2003) ve daha fazla finansal katki ile Giniversitelerin teknolojik alt
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yapisi iyilestirebilir (Endozo, 2019). Clinkii mevcut teknolojik alt yapi eksikligi, basarili sonuglar alinmasini
engelleyecektir (Tekeli, 2012).

Teknolojik altyapilar ulusal rekabet glclini belirler (Gardnier, 2003). Yeni teknolojilerin ortaya cikisi,
etkililik ve Gretkenligin artmasina yol agar (Téremen, 2002) ve teknolojideki yeni gelismeler 6grenmenin
kalitesini artirmada blyik potansiyele sahiptir (Jaramillo, 2017). Egitim ortamlarinda teknolojinin var
olmasi kalite standartlarini yikseltir ve 6gretim ortaminda miikemmelligi saglar (Schneckenberg, 2009).
Ancak teknik destek ve donanim-yazim gelistirmeye iliskin sinirhliklar hizmetlerin kalitesini engeller
(Rogers, 2000). Avrupa universitelerinde akademik personelin teknolojiye olan ilgisizligi 6grenme
teknolojilerinin yavas ilerlemesine neden olmaktadir ancak egitimcilerin teknoloji ile i¢ ige olmalari
beraberinde inovasyon engellerini getirmektedir (Schneckenberg, 2009). Ogretim kalitesini artirmak
isteyen yiliksekégretim kurumlarinin bu engellerin farkinda olmasi gerekmektedir (Bidabadi, Isfahani,
Rouhollahi ve Khalili, 2016). Bu durumda, yiksekogretimde kalite ve teknoloji agisindan yasanan
sorunlarin yiiksekoégretimin kalitesini ve bitlinlinde rekabetini etkileyecegi séylenebilecegi gibi kalite
elcilerine de buyik sorumluluklar dismektedir. Kalite elcileri, kurumsal birimler tarafindan atanir ve
akademik degerlendirme ile kalite gelistirme c¢alismalarina destek verir, bu degerlendirme ve
galismalarin birimlerde yayilimini saglar (SAUDEK, 2019). Bu dogrultuda gergeklestirilen bu ¢alisma,
Uiniversite blinyesinde kalite komisyonunu olusturan kalite elgilerinin yilksekdgretimde kalite
sireclerinin genel yapisina ve bu silrecte karsilasilan teknoloji engellerine iliskin gorislerini almayi
amaglamaktadir. Bu amagla asagidaki problemlere cevap aranmistir:

(1) Yuksekogretimde kalite stireglerinin olumlu yonlerine iliskin gérisler nelerdir?

(2) Yuksekogretimde kalite stireglerinin olumsuz yonlerine iliskin gorusler nelerdir?

(3) Yuksekogretimdeki kalite stireglerinin gerekliligine iliskin gorusler nelerdir?

(4) Yuksekogretimde amacglara ve hedeflere ulasmada yasanan teknolojik engeller nelerdir?
Calismanin amaci ve 6nemi

Dianyada gelismis lkelerin ylksekogretim kurumlarinin  kalite uygulamalarina bakildiginda
teknolojiden ©6nemli oOlgiide faydalandigi gorilmektedir. Bu c¢ercevede vyapilan ¢alismalarda
yliksekogretim kurumlarinin kalite sireglerindeki uygulamalarin ulusal diizeyde ve kurum kultird
temelinde ele alindig1 gorilmektedir (Hartwig, 2002; Mayer-Lantermann, 2014; National Qualifications
Authority of Ireland, 2009; Swiss Agency of Accreditation and Quality Assurance, 2018; Vinther-
Jorgensen, Dragojevic, Nokkala ve Blum, 2018; Quality and Qualifications Ireland, 2017). Bununla birlikte
yapilan calismalarda kurumlarin karsilasmis olduklari engeller de ifade edilmektedir. Buna gére yonetsel
engeller (Akcatepe, 2013; Glindiiz ve Hamedoglu, 2011), akademisyen kaynakl engeller, ekonomik ve
fiziksel engeller, ylksekogretim politikasi kaynakli engeller, ulusal egitim politikasi kaynakli engeller,
ideolojik engeller, program kaynakli engeller ve toplumsal engeller (Akgatepe, 2013); giiven, is yliki ve
birikme ile teknolojik sistemden kaynakh engeller (Tiirkay, 2016), teknolojiye olan ilgisizlikten kaynakh
engeller (Schneckenberg, 2009) kalite anlayisinda 6nemli rol oynadigi gorilmektedir. Josefsson vd.
(2018) calismasinda buitgenin ve merkezi kararlarin yetersizligini; Falowo (2007) ise teknolojik finans,
telekomiinikasyon altyapi, donanimsal ihtiya¢ ve interneti teknolojik engeller arasinda oldugunu ifade
etmektedir. Ancak vyapilan calismalarda kalite sireglerinin yliksekogretim kurumlari agisindan
olumlu/olumsuz yonleri ve gerekliligi ile kalite siireclerinde yasanan teknolojik engellerin yiksekogretim
kurumlari agisindan o6neminin ele alinmadigl gorilmektedir. S6z konusu ulusal ve uluslararasi
alanyazinda kalite uygulamalari ile ilgili yer alan uygulamalardan yola gikilarak, bu ¢alismada Tirkiye’de
bir yliksekogretim kurumunda gorev yapmakta olan kalite elgilerinin yiksekdgretim kurumlarinda
gerceklestirilen kalite uygulamalarinin yiksekdgretimdeki 6nemine iliskin gorislerinin ve algilanan
teknoloji engellerinin neler oldugunun ortaya konulmasi amaglanmaktadir. Calismada elde edilen
bulgularin uluslararasi alanyazin ile karsilastirilmali olarak tartisiimasi ve kalite anlayisina teknoloji
anlaminda yetkinlik kazandiracak 6nerilerin getirilmesi ile alanyazina katki saglayacagi distiniilmektedir.
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Yontem

Bu galisma nitel arastirma yontemlerinden durum galismasina 6rnektir. Calisma kapsaminda kalite
sureglerinde aktif rol oynayan kalite elgisi olan 6gretim Uyelerinin goérislerine basvurulmustur. Kalite
elcilerinin yiksekogretimde kalite siireglerinin genel yapisina ve bu siiregte ortaya c¢ikan teknoloji
engellerine iliskin gorislerinin derinlemesine incelendigi bu ¢alismada temele alinan yontem; Yildirim ve
Simsek’e (2003) gore gercekte farkli gorinmeyen ancak hakkinda derinlemesine bir kavrayis
gelistiremedigimiz durumlari incelemek amaciyla kullaniimaktadir. Nitekim bu g¢alismada da
yuksekogretim kurumlarinda algilanan teknoloji engellerinin oldugu gozlemlenmis, ancak bu engelin
kalite streglerine yansimasi ile ilgili bir kavrayis gelistirilemediginden ¢alisma esas alinan yontem ile
yuratllmistir. Bu kapsamda, i¢ ice gegmis ¢coklu durum deseni tercih edilmistir. Bu desende, arastirma
kapsaminda ele alinan her bir durum, kendi icinde alt birimlere ayrilarak ¢ahsilabilir (Yildirim ve Simsek,
2003). Bu sebeple bu calismada, yiksekogretimde kalite stregleri durum olarak ve bu sireclere iliskin
gorusleri alinan kalite elgileri ise birer analiz birimi olarak ele alinmistir.

Calisma Grubu

Calisma grubu amagh ornekleme yontemlerinden 6lgiit 6rnekleme ile olusturulmustur. Amacgh
ornekleme yontemi zengin bilgiye sahip oldugu disinilen durumlarin derinlemesine incelenmesine
imkan verirken; olglt 6rneklemede ise temel anlayis daha 6nce belirlenmis bir dizi dlglti bir arada
barindiran durumlarin galisilmasidir (Patton, 1997). Buna gore katilimcilar ¢alisma grubuna dislama ve
dahil etme kriterleri esasinda yiksekogretimde aktif olarak kalite siireclerinde yer alma durumlari
dikkate alinarak segilmistir. Bu kapsamda calisma grubu Tirkiye’de bir devlet Universitesinin farkli
fakiltelerinde gorev yapmakta olan ve kalite sireglerinde aktif rol alan 7 erkek ve 1 kadin kalite
elgisinden olusmaktadir. Katilimcilardan birisi 6grenci konseyi baskani olup Rehberlik ve Psikolojik
Danismanlik anabilim dalinda 6grenim gormektedir ve 23 yasindadir. Calisma grubunu olusturan diger
katilimcilarin 2’si Profesér Doktor tinvanina sahiptir ve her ikisi de 52 yasinda olup birisi Egitim Yonetimi
digeri ise Tibbi Mikrobiyoloji anabilim dalinda goérev yapmaktadir, Bununla birlikte Dogent Doktor
{nvanina sahip olan 2 katilimcinin birisi 40 yasinda olup Geleneksel Tirk El Sanatlari anabilim dalinda
digeri ise 45 yasinda olup Egitim Yonetimi anabilim dalinda goérev yapmaktadir. Son olarak, Doktor
Ogretim Uyesi (invanina sahip 3 katimcinin yaslari 35, 38 ve 40 olarak degismektedir ve sirasiyla Egitim
Programlari ve Ogretim, Matematik Egitimi ve Okul Oncesi Egitimi anabilim dalinda gérev yapmaktadir.

Veri Toplama Araci

Verilerin toplanmasinda kuramsal temele dayali olarak arastirmacilar tarafindan olusturulan
arastirma sorulari kullanilmistir. Buna goére Udam ve Heidmets (2013)’in ¢alismasinda “Kalite
siireclerinde bir yiksekdgretim kurumunun sahip olmasi gereken nitelikler nelerdir?” arastirma problemi
dogrultusunda elde edilen,“girdi, siire¢ ve cikti” olarak temalandirilan ve her bir temada algilanan
engellerin neler olabilecegini belirlemek amaciyla elde edilen bulgular, veri toplama aracinin
hazirlanmasinda faydali olmustur. Bununla birlikte arastirmacilar tarafindan olusturulan yari
yapilandinimis gérisme formunda vyer alacak sorularin belirlenmesinde Akgatepenin (2013)
“Akademisyen gorislerine gore, yliksekogretimin amaglarinin gergeklestirilmesinin 6niindeki engeller
nelerdir?” sorusu etkili olmustur.

Elde edilen gorisme formunun kapsam ve goriinlis gecerligi icin uzman goriisiine basvurulmustur.
Bilgisayar ve Ogretim Teknolojileri Egitimi B6Iim{ (2), Egitim Bilimleri (1), Olcme ve Degerlendirme (1)
ile Turkge Egitimi (1) alanindaki uzmanlarin gorusleri ile elde edilen formun kapsam ve goriinis gecerligi
saglanmistir. Gorlisme formunda yer alan sorularin konuyu bitiintyle yansitma durumunu belirlemek
amaciyla kapsam gecerligine; dilsel agidan uygunlugunu ve anlasilirigini test etmek amaciyla ise alan
uzmanlarinin disinda farkh branslardaki 6gretim Uyeleri ile goriiniis gecerligi test edilmistir. Buna gore
elde edilen gorisme formu “yliksekogretimde kalite sireglerinin  olumlu ydnlerine iliskin
gorisleriniz”,“yliksekogretimde  kalite slireglerinin  olumsuz  yOnlerine iliskin  gorisleriniz?”,
“yiksekogretimdeki kalite yonetim silireclerinin gerekliligine iliskin gorisleriniz ?”, “ylksekdgretimde
amaclara ve hedeflere ulasmada yasanan teknolojik engeller nelerdir?” olmak (izere toplam 4 sorudan
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n o«

olusmaktadir. Ayrica ¢alismada katilimcilarin “yagina
tanimlayici demografik bilgiler de yer almaktadir.

gorev yaptiklari birime” ve “unvanina” iligskin

Veri toplama sireci iki asamada gergeklestirilmistir. Birinci asamada katihmcilar konu hakkinda
bilgilendirilmis olup; calismaya katihp katilmayacaklarina iliskin gérisleri esasinda randevu alinmstir.
ikinci asamada ise, calismaya gonilli katihm saglayacak katilimcilar ile belirlenen giin ve saatte
gorismeler yiz ylze gergeklestirilmistir. Goriisme sirasinda katilimcilarin olumlu beyani ile ses kaydi
alinmis olup; goérismeler ortalama yaklasik 12-13 dakika stirmustir. En uzun siiren gériisme yaklasik 17
dakika olup, en kisa sliren gériisme ise yaklasik10 dakika stirmustur.

Gegerlik ve Giivenirlik

Calismanin gecerligi ve glvenirligi inandiricilik, aktarilabilirlik, guvenilebilirlik ve onaylanabilirlik
kriterleri esasinda saglanmistir. Elde edilen verilerin farkh disiplinlerde calisan arastirmacilar tarafindan
analiz edilmesi ile inandiricilik ve onaylanabilirlik hususunda arastirmaci ényargilari azaltilarak kodlayici
yapiimistir. Ote yandan, amacli érneklem yodntemine dayali olarak calismanin yiritiilmesinde dahil
etme/dislama olgitleri ile katilimcilara ait demografik bilgilere yer verilmesi ile aktarilabilirlik kriteri
saglanmistir. Son olarak, katiimcilarin ¢alismaya gonilli katihmlari ile verilerin toplanmasinda yapilan
ses kaydinin beyan c¢ercevesinde gerceklestirilmesi ve verilerin iki farkh c¢alismaci tarafindan
degerlendirilerek Cohen Kappa (k) uyum degerinin hesaplanmasinin da givenirlik agisindan ¢alismaya
hizmet ettigi gorilmektedir.

Cohen’in Kappa (k) istatistigi

Kappa istatistigi Cohen (1960) tarafindan 6nerilmis olup kodlayicilar tarafindan givenirligi ortaya
koymada kullanilan bir istatistiktir. iki kodlayici arasindaki uyumu siniflama (nominal) diizeyde
belirlemeye yardimci olan Cohen k, +1 ile -1 arasinda deger almaktadir (Cohen, 1960). k degeri +1
oldugunda iki kodlayici arasinda mikemmel uyum oldugu; -1 oldugunda ise iki kodlayicinin tiimuyle
birbirinin tersini degerlendirdigi sekliyle yorumlanmaktadir (Dawson ve Trap, 2004; Sim ve Wright,
2005). Buna ek olarak k degeri nin 0 olmasi iki kodlayici arasindaki uyumun sansa bagl oldugu seklinde
yorumlanmaktadir. Buna gore Cohen k degeri asagida yer alan formille hesaplanmaktadir.

k=puanlayicilar arasi gézlenen uyum (P)-sansa dayali uyum (Pe)/ (1-(Pe))(Sim ve Wright, 2005).

Landis ve Koch’un (1977) siniflamasina goére elde edilen k degerinin .00—.20 arasi 6nemsiz, .21-.40
arasi dusuk, .41-.60 arasi orta, .61-.80 arasi dnemli ve .81-1.00 arasinda ise ¢ok yliksek derecede uyum
ifade edilmektedir. Buna gore galismada kodlayicilar arasinda hesaplanan glivenirlik uyumunun 6nemli
derecede bir uyum gosterdigi séylenebilir (k=.74, p<.00).

Verilerin Analizi

Calismada elde edilen veriler nitel arastirma yontemlerinden betimsel analiz teknigi ile analiz
edilmistir. Bu yaklasim ile daha dnceden belirlenen kategorilere gore, elde edilen verilerin 6zetlenerek
yorumlanmasi esasina dayanmaktadir (Yildirrm ve Simsek, 2003). Kategorilerin belirlenmesinde
arastirma sorularinin hazirlanmasinda temel alinan kuramsal temel etkili olmustur. Elde edilen bulgular
acik ve sistematik olarak betimlenmis olup; yiksekogretimde kalite siireglerinin olumlu yonlerine iliskin
“standartlasmanin olusturulmasi, 6grencilerin siirece dahil edilmesi ve diger” kategorileri gergevesinde,
ylksekogretimde kalite sireglerinin  olumsuz yonlerine iliskin “is yuki ve diger” kategorileri
cercevesinde, ylksekogretimde kalite slireglerinin gerekliligine iliskin goérusler “standartlasmanin
getirilmesi, 6grencilerin sirece dahil edilmesi ve diger” kategorileri ¢cercevesinde ve yliksekogretimdeki
kalite elcilerinin kalite slrecglerinde yasanan teknolojik engellerine iliskin gorisleri “dissal ve igsel
engeller” kategorileri ¢cercevesinde raporlanmistir.

Bulgular

Calismada verilerin analiz edilmesi ile elde edilen bulgular ilgili arastirma sorulari altinda verilmistir.
“Yiiksekégretimde kalite siireglerinin olumlu ydnlerine iliskin gériisler” ve “Yiiksekdgretimde kalite
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streclerinin olumsuz yénlerine iliskin gérisler” arastirma sorularina iligkin bulgular Tablo 1 ve Tablo 2’de

yer almaktadir.

Tablo 1.

Yiiksekgretimde kalite siireglerinin olumlu yénleri

Kategoriler

Kodlar

Katihmci Gorusleri

Standartlasmanin
olusturulmasi

(f=6)

Ogrencilerin
stirece dabhil
edilmesi (f=3)

islemlerin
standartlagmasi,
dokiimantasyonda birlik
olusturulmasi, calisma
standartlarinin
olusturulmasi (f=2), tek bir
standardin olugmasi,
standartlagmanin
getirilmesi

Ogrenci goriislerinin
dikkate alinmasi (f=2),
6grenci gorislerine deger
verilmesi

K1: “.. akademisyen
arkadaslarimizin
kendilerine ¢eki diizen
vermesi ve programli
calismasi...”

K2:” ... yapilacak
islemlerin, yazismalarin,
iste prosediirlerin belirli
kriterlere ve ilkelere
uygun olarak yapilmasi ve
kontroliiniin
saglanabilmesi ve
él¢iilebilmesi agisindan
standart
olusturmaktadir....”

K3: “..dniversite
genelinde rektérliik daire
baskanhgi tarafindan
yapilan kalite
toplantilarina égrenciler
de dahil oluyor, érnegin
mezuniyetle ilgili bir karar
verilecek ise 6grenciler de
stirece dahil ediliyor. ...
Dilek ve istek kutularina
taleplerimizi bildiriyoruz.

”

K4: “...kalite siiregleri
kapsaminda 6grencilerin
isteklerini topluyoruz. ...
Ogrenci isteklerine gére
kendimizi
degerlendiriyoruz. ...”
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Keyfiligin ortadan K2: ... akademik
kaldirilmasi, profesyonel 6zerkligin sinirsiz
becerilerinin tanimlanmasi standart bir
Diger (f=8) kazandirilmasinda icerik olmamasina vesile
kolaylik, disiplin olmaktadir. Kalite
olusturma, basariyi siiregleri bu durumu
gelistirme, kurumun arti ortadan kaldirarak
ve eksilerini sorgulamaya standart olusturmaktadir.
yardimci olma, tek kisiye ...kalite stirecleri ile keyfi
bagh olmama, bilgilerin uygulamalar ortadan
tek bir yerde toplanmasi, kaldirilmaktadir. ... “

kurumun yabanci
ogrenciler tarafindan
tercih edilebilirligini
arttirmasi

K4:”... bilgilerin tek bir
yerde toplanmasi
agisindan ¢ok giizel
oldu...”

Kalite elgilerine, kalite siirecinin ylksekdgretimde olusturdugu olumlu yoénlerinin neler olabilecegine
iliskin gorislerini belirtmeleri istenmistir. Bu hususta Tablo 1’e goére, kalite sirecinin yiksekégretimde
standartlarin olusturulmasi (f=6), 6grencilerin sirece dahil edilmesi (f=3) ve diger (f=8) acilardan olumlu
yonlerinin oldugu gortlmuistir. Kategorilere detayli bakildiginda standartlarin olusturulmasi (f=6)
acisindan islemlerin standartlasmasi, dokiimantasyonda birlik olusturulmasi, g¢alisma standartlarinin
olusturulmasi (f=2), tek bir standardin olusmasi, standartlasmanin getirilmesi seklinde; 6grencilerin
strece dahil edilmesi (f=3) agisindan 6grenci goruslerinin dikkate alinmasi (f=2), 6grenci goruslerine
deger verilmesi seklinde ve bunlarin disinda (f=8) keyfiligin ortadan kaldiriimasi, profesyonel
becerilerinin kazandirilmasinda kolaylik, disiplin olusturma, basariyi gelistirme, kurumun arti ve eksilerini
sorgulamaya yardimci olma, tek kisiye bagl olmama, bilgilerin tek bir yerde toplanmasi, kurumun
yabanci o6grenciler tarafindan tercih edilebilirligini arttirmasi seklinde gorlslerin ortaya ciktig
gorulmektedir. Bu dogrultuda, kalite siirecinin yliksekégretim acisindan standartlasmanin olusturulmasi,
ogrencilerin de sirece dahil edilmesinin yani sira diger acilardan da olumlu yonlerinin oldugu
soylenebilir.

Tablo 2.
Yiiksekégretimde kalite siireglerinin olumsuz yénleri

Kategoriler Kodlar Katilimci Goriisleri

is yiki (f=3)  Ekstra is yikini getirmesi (f=2), dosyalama  K5:”...evet, biraz isyiikii geldi hocalara, o
ve evrak isleri agidan sikayetler mevcut...”

K6:”...derslerin tek tek gretmen
yeterliklerine gére yeniden tanimlanmasi
isylikii ve evrak isleri olusturmaktadir...”

Diger (f=5) Sirecin formalite olarak kalmasi, slirecin K7:”...belki yeni tiniversitelerde faaliyet
basinda standartlasmanin olmamasi, planlarinin olusturulmasinda bir zorluk
ogrencilerden gelen farkli taleplerin yasanabilir...”

karsilanamamasi, etkinlik plani
olusturmada yeni Universitelerin zorluk
yasamasi, yazili evraklara uygulamadan ¢ok

K3:”...kagit-kiirek anlaminda isylikiindi
biraz arttird.... yazili evrak islerinden bazen
uygulamada sikintilar yasanabiliyor. Yani
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oraya harcanan zaman belki uygulamaya
daha ¢ok harcanabilir bu anlamda...”

vakit ayrilmasi

Kalite elcilerine, kalite slrecinin yiiksekégretimde olusturdugu olumsuz yonlerin neler olabilecegine
iliskin goruaslerini belirtmeleri istenmistir. Bu hususta Tablo 2’ye gore, kalite sirecinin yiksekogretimde is
ylkine (f=3) ve diger (f=5) hususlara neden olmasi agisindan olumsuz yoénlerinin oldugu gorialmustar.
Kategorilere detayl bakildiginda is ylki (f=3) agisindan ekstra is ylikiinU getirmesi (f=2), dosyalama ve
evrak isleri seklinde ve bunlarin disinda (f=5) sirecin formalite olarak kalmasi, slrecin basinda
standartlagmanin olmamasi, 6grencilerden gelen farkli taleplerin karsilanamamasi, etkinlik plani
olusturmada yeni Universitelerin zorluk yasamasi, yazili evraklara uygulamadan ¢ok vakit ayrilmasi
seklinde gorislerin ortaya ¢iktigl gorilmektedir. Bu dogrultuda, kalite stirecinin ylksekdgretim agisindan
is ylkl getirmesinin yani sira diger acilardan da olumsuz y6nlerinin oldugu soylenebilir.

“Yiiksek6gretimdeki kalite siireglerinin gerekliligine iliskin gériisler” arastirma sorusuna iliskin
bulgular Tablo 3’te yer almaktadir.

Tablo 3.
Yiiksek6gretimde kalite siireclerinin gerekliligine iliskin gériisler

Kategoriler Kodlar Katilimci Gériigleri

K8:”...egitim-6gretimde  yapilan isler
standarda bagli olarak gergeklesiyor.
...sen yaptin ben yaptim olmadan herkes
ayni is standart bir sekilde yapiyor...”

standardin
standartlasmayi

Egitim O0gretimde
kazandirilmasi,
saglamasi (f=3)

Standartlasmanin
getirilmesi (f=4)

K4:”...yani ifade ettiGim gibi formlar
agisindan belli bir tek diizen sagland....”

Ogrencilerin Ogrenci  kalitesini devreye sokmasi, K5:”..”6Grenci memnuniyet anketleri ile
siirece dahil 06grenci memnuniyetini ©6nemsemesi, dgrenci kalitesinin siirece dahil edilmesi.
edilmesi (f=4) O0grenci  isteklerinin  gbz  6niinde ”
bulundurulmasi stirecin Ogrenci - T, I
. R & K3:”...6grencilerin géziinden bu slirecin
goziinden goriilmesini saglamasi . . - . “
degerlendirilmesinin saglanmasi....

Diger (f=6) Sistemin tepeden tirnaga dizelmesini K5:”... niversiteler arasinda yillar icinde
saglamasi, (niversite i¢i Universiteler yapilan uygulamalar agisindan
arasi karsilastirmayi saglamasi, karsilastirmalar yapilabilir. ...

erformans Olcimind saglamasi - _ - -
P s & " K3:”... égrencilerin géziinden bu siireci

paydaslarla iletisimi saglamasi, kokten
degil siirekli iyilestirmenin saglanmasi,
aninda dizeltme vyapilmasina izin

gorebilmek ve aninda diizeltmeler

yapabilmek. ..”

vermesi

Kalite elgilerine, kalite slrecinin yilksekogretimde neden gerekli olabilecegine iliskin gorislerini
belirtmeleri istenmistir. Bu hususta Tablo 3’e gore, kalite siirecinin standartlasmanin getirilmesi (f=4),
ogrencilerin surece dahil edilmesi (f=4) ve diger (f=6) acilardan yiksekogretimde gerekli oldugu dile
getirilmistir. Kategorilere detayli bakildiginda, standartlasmanin getirilmesi (f=4) agisindan egitim
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Ogretimde standardin kazandiriimasi, standartlasmayi saglamasi (f=3) seklinde, 6grencilerin stirece dahil
edilmesi (f=4) acisindan 6grenci kalitesini devreye sokmasi, 6grenci memnuniyetini dnemsemesi,
Ogrenci isteklerinin gdz onlinde bulundurulmasi, siirecin 6grenci goéziinden gorilmesini saglamasi
seklinde ve bunlarin disinda (f=6) sistemin tepeden tirnaga dizelmesini saglamasi, Universite igi
Universiteler arasi karsilastirmayi saglamasi, performans o&l¢limiinii saglamasi, paydaslarla iletisimi
saglamasi, kokten degil siirekli iyilestirmenin saglanmasi, aninda dizeltme yapilmasina izin vermesi
seklinde gorislerin ortaya c¢iktigi goriilmektedir. Bu dogrultuda, kalite sirecinin standartlasmanin
getirilmesi, 6grencilerin sitirece dahil edilmesi ve diger agilardan yiksekdgretimde gerekli géruldigu
soylenebilir. Nitekim elde edilen bu sonug, kalite surecinin yuksekogretimdeki olumlu yénleri ile
karsilastirildiginda benzer nitelikte oldugu soylenebilir. Bu durumda, kalite slrecinin 06zellikle
standartlasmanin getirilmesi ve 6grencilerin stirece dahil edilmesi agisindan olumlu yonlerinin oldugu,
bundan 6tiiri de yiksekdgretimde gerekli oldugu séylenebilir. Katilimci gorislerinden bazilari asagidaki
gibi 6rneklendirilebilir.

“Yiiksekégretimde amaclara ve hedeflere ulasmada yasanan teknolojik engeller nelerdir?” arastirma
sorusuna iliskin bulgular Tablo 4’te yer almaktadir.

Tablo 4.

Yiiksekégretimde amaglara ve hedeflere ulasmada yasanan teknolojik engeller

Kategoriler Kodlar Katima Gorusleri
Altyapi Altyapinin eksikligi (f=4), elektrik ve  K2:”... yapilan projeler belli bir alt
sorunlari internet kesintileri, internet hizi, yapi gerektirmekte olup bu alt
(=7) sistemsel hatalar yapinin da maddi olarak

desteklenmesi gerekir...”

K3:”... d6rnegin yapilmasi gereken
etkinliklerde aynali, kamerali, ses
sistemli odaya ihtiya¢ duyulmasina
ragmen, alt yapi eksikliginden
dolayi etkinligi
gergeklestiremiyoruz....”

Kaynak Gerekli techizatin olmamasi, BAP'In  K6:”..mesela 30 tane tablet
Digsal kisithhg destek sunmamasil, Ustlerden  ihtiyacimiz var, ancak BAP blitge
engeller (f=10) profesyonel destek alinamamasi, yetersizliGi gerekgesiyle finansal
(f=23) Ustlerden maddi destek  kaynak engeli olusturmaktadir...”

alinamamasi,  olanaklarin  kisith
olmasi, ek biitce olmamasi, gerekli
donanimlarin saglanmamasi, biitce
yetersizligi, fiziki mekan yetersizligi,
maddi sikintilar

K8:”... teknolojik engeller siireci
yavaslatir, mesela internetin ve
elektrigin olmamasi ...”.

Diger islerin amator bicimde yiritilmesi,  K1:”..dniversitenin bulundugu

(f=6) Universitelerin geng olmasi,  lokasyonun elverisli  olmayisinin
Universitenin lokasyonu, kusak farki,  nitelikli akademisyenlerin gelmesine
yapilan c¢alismalarin  uygulamaya  engel teskil etmesi...”

dokdilmemesi, vizyon eksikligi SER:”... gen¢ nesil ¢ok rahat bir

sekilde teknolojiyi kullanabiliyor....”
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Bireysel Teknolojiye yonelik inancin  K2:”... kalite kapsaminda yapilan bir
eksiklikler  artirilmasi, bireysel acidan  projeye inang, inanma, kendini
(=2) teknolojik kullanimin yetersiz olmasi adama noktasinda (niversitedeki
) arkadaslarimizin ~ cani  géniilden
Igsel sarilmasi... hocalarimizin sayisinin
engeller daha da artmasi... ama burada
(f=2) tutumlarin daha da gelistirilmesi
lazm...”

K6:”...kisinin ~ bireysel  anlamda
teknolojik yetkinliginin olmayisi...”

Kalite elcilerine, kalite sirecinde yiksekdgretimde amaglara ve hedeflere ulasmada yasanan
teknolojik engellere iliskin goruslerini belirtmeleri istenmistir. Bu hususta Tablo 4’e goére, dissal (f=23) ve
icsel (f=2) engellerin kalite siirecinde yiiksek6gretimde amaglara ve hedeflere ulagsmayi engelledigi
goriilmektedir. Kategorilere detayli bakildiginda, altyapi sorunlar (f=7) agisindan altyapinin eksikligi
(f=4), elektrik ve internet kesintileri, internet hizi, sistemsel hatalar seklinde, kaynak kisithhgi agisindan
(f=10) gerekli teghizatin olmamasi, BAP’In destek sunmamasi, Ustlerden profesyonel destek
alinamamasi, Ustlerden maddi destek alinamamasi, olanaklarin kisitl olmasi, ek bitge olmamasi, gerekli
donanimlarin saglanmamasi, bitce yetersizligi, fiziki mekan yetersizligi, maddi sikintilar seklinde ve
bunlarin disinda (f=6) islerin amatér bicimde yiritilmesi, Universitelerin gen¢ olmasi, , Universitenin
lokasyonu, kusak farki, yapilan ¢alismalarin uygulamaya dokiilmemesi, vizyon eksikligi seklinde engeller
olduguna iliskin gorusler ortaya ciktigi gérilmektedir. Bu dogrultuda, kalite siirecinde yiiksekdgretimde
amaglara ve hedeflere ulasmada yasanan teknolojik engellere iliskin en ¢ok digsal faktorlerden so6z
edildigi, icsel faktorlerin ise sinirli sayida ele alindigi soylenebilir. Bu baglamda, teknolojik engeller
denildiginde agirlikli olarak dissal engellerin akla geldigi dile getirilebilir. Katilimci gorislerinden bazilar
asagidaki gibi 6rneklendirilebilir.

Tartisma ve Sonug

Calismada kalite siireclerinde aktif rol oynayan bireylerin yiiksek6gretimin genel yapisi ve algiladiklari
teknoloji engellerine iliskin gorugleri derinlemesine incelenmistir. Buna gore ¢alismada ylksekodgretimde
kalite streglerinin olumlu yénlerine iliskin standartlasmanin olusturulmasi, 6grencilerin siirece dahil
edilmesi, keyfiligin ortadan kaldirilmasi, profesyonel becerilerinin kazandiriimasinda kolaylik saglamasi
gibi bulgular yer almakta iken; is yiikl, strecin formalite olarak kalmasi, 6grencilerden gelen farkli
taleplerin karsilanamamasi, etkinlik plani olusturmada yeni Universitelerin zorluk yasamasi gibi bulgular
da yiiksekdgretimde kalite siireclerinin olumsuz yénlerine iliskin gériisler arasinda yer almaktadir. Ote
yandan, yuksekogretimde kalite stireglerinin gerekliligine iliskin gorlsler arasinda standartlasmanin
getirilmesi, 6grencilerin sirece dahil edilmesi, performans 6lgimi, paydaslarla iletisim gibi bulgular yer
alirken; kalite siirecinde yliksekégretimde amaglara ve hedeflere ulasmada yasanan teknolojik engellere
iliskin gorisler arasinda da digsal (altyapi sorunlari, kaynak kisithhgi, vizyon gibi) ve igsel teknoloji
engelleri (bireysel eksiklikler, inang gibi) bulgulanmistir.

Yiiksekogretimde kalite siireglerinin olumlu yénleri

Yiksekogretimde gergeklestirilen kalite slireglerinin  olumlu yonlerine iliskin elde edilen
standartlasmanin olusturulmasi bulgusu géz 6nilinde bulunduruldugunda bu bulgunun uluslararasi
diizeyde kabul gérdiigii ve egitim parametresi agisindan diinyada ilk siralarda yer alan Norveg, isvigre ve
Avustralya gibi tlkelerin egitim politikalari arasinda yer aldigi gériilmektedir (Hamutoglu, Unveren-Bilgig
ve Elmas, 2020). Buna gore yiiksekdgretim kurumlarinin tek bir g¢ati altindan ulusal dizeyde tutarhhgi
yakalamak igin uygulamaya koyduklari kalite yaklasimlarinin ulusal bir standart olusturulmasini sagladigi
soylenebilir. Bununla birlikte 6grencilerin siirece dahil edilmesi bulgusunun da farkli Glkelerde
gerceklestirilen kalite sireclerinde karsihginin oldugu goériilmektedir. Ogrenciler ile birlikte ortak

341



Nazire Burgin HAMUTOGLU et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 316-351

paydada bulusularak, onlarin géziinden isleyisi gézden gegirmek, aksayan veya calismayan yerleri
ongorerek sistemin iyilestirilmesi yoniinde ¢alismalar yapmak 6nemli goriilmektedir. Nitekim Ayaz ve
Arakaya (2019) da egitim hizmetlerinde yonetici, egitmen, idari personel, 6grenci gibi birgok aktérin
birlikte biitlnlik icerisinde hareket eden sistemin gerekliligini vurgulamaktadir ve 6grencilerin hizmet
kalitesi beklentilerinin giivenilirlik, heveslilik ve gliven boyutlari ¢ercevesinde toplandigini belirtmektedir.
Clinkli 6grenci memnuniyetinin derslerin yani sira fiziki ve sosyal (6rn. 6grenci biirolari, yemekhane, idari
biro, kantin gibi) alanlarda da dikkate alinmasinin ISO 9000 kalite glivence sistemi belgesini
hedeflemekte olan yiksekdgretim kurumlarinin benimsemesi gerektigi 6ngorilmektedir (Bektas ve
Akman, 2013). Ulusal diizeyde standartlasmanin saglanmasi ile uluslararasi platformlarda yer alma
¢alismalarinin tutarlihgl saglamasi ile birlikte keyfiligin ortadan kaldiriimasi sonucunu da beraberinde
getirmesi manidardir. Bu durumun Rhodes (1996) ‘in de vurguladigi gibi profesyonel yonetim teknikleri,
actkca tanimlanmis standartlar ve performans 6lgltleri, sonug odaklilk, hesapverebilirlik ve yakinhk ile
Universitelerin yonetim sistemlerinin transformasyonu (Akt. Ulutlirk, 2015) yakindan iliskili oldugu
diistinilmektedir. Oyle ki, yiiksekdgretim kurumlarinin farkli ydnetim anlayisina sahip olmasinin
beraberinde getirdigi bir takim olumsuzluklar mevcuttur ki bunlar ayristirmaya dogru gitmektedir.
Akademik performansin olglilmesinde tiim paydaslarin katildigi standart bir sistemin bulunmasi
gerektigini ileri stren Yilmaz ve Yenihan (2016), standartlasmanin yliksekdgretim kurumlari ve ¢alisanlari
icin olumlu oldugunu ve bu durumun herkes icin esit sartlarda ayristirilmadan yapilmasi gerektigini,
ancak bunu yaparken de nitelikten 6din verilmemesi gerektigini vurgulamaktadir. Ulusal dizeyde
belirlenmis bir kalite yonetim anlayisi ile ayristirmadan ve firsat esitsizligi olusturmadan kurum
calisanlarinin beslenmesi ve ortak bir amaca hizmet etmesi anlayisi her gegen giin 6nem kazanmaktadir.
Son olarak galismada elde edilen bir diger bulgunun da -profesyonel becerilerinin kazandirilmasinda
kolaylk saglamasi- uluslarin bilgi, beceri, yetkinlik ve uygulama noktasinda ortak kazanimlari olugturmasi
anlayisinda ele alinabilecegi sdylenebilir.

Yiksekogretimde kalite siireglerinin olumsuz yonleri

S6z konusu firsatlari icerisinde barindiran kalite streclerinin yiksekdgretim kurumlari igin bir takim
olumsuz yénlerini de beraberinde getirdigi gériilmektedir. Oyle ki, calismada elde edilen bulgular kalite
siireclerinin beraberinde is yikl getirdigini de vurgulamaktadir. Buna gére elde edilen bu bulgunun
aslinda sistemin genel yapisi ile ilgili oldugu ve belli bir kiltir temelinde islevsellik kazanmadigi ile
aciklanabilecegi disliniilmektedir. Diinyada Norveg (Vinther-Jorgensen, Dragojevic, Nokkala ve Blum,
2018), isvigre (Swiss Agency of Accreditation and Quality Assurance, 2018), irlanda (Quality and
Qualifications Ireland, 2017; National Qualifications Authority of Ireland, 2009) ve Almanya (Hartwig,
2002; Mayer-Lantermann, 2014) gibi tlkelerin kalite sureglerinde gerceklestirdikleri uygulamalar ile ilgili
yapilan galismalarda icinde bulunulan etkinliklerin sistemin icinden belli bir kiltir temelinde geldigini
ortaya koymaktadir. Diger ulkelerde Bologna sireci ile birlikte ivme kazanan kalite ¢alismalarinin
tilkemizde 2015 yilinda yarirliige giren Yiksekogretim Kalite Glivencesi Yonetmeligi ile 6nem kazandigi
ve bu dogrultuda Yiksekogretim Kalite Kurulu’nun kuruldugu gorilmektedir(YKK, 2015). Yapilan
calismalarda uluslararasi standartlarin (kalite giivence sistemlerinin gelistirilmesi, mevcut olanlarin
iyilestirmesi, kurumlarinin egitim-6gretim, arastirma ve idari etkinliklerin degerlendirilmesi, sistemli bir
yaklasim gibi ) yakalanmasi amaclanmaktadir (YKK, 2015). Gergeklestirilen etkinliklerin zengin bir
gecmisinin olmayisinin kurum calisanlari agisindan is yuka olusturdugu soylenebilir. Benzer sekilde koklu
bir gecmise dayal sistemin ve kiltirin eksikliginde siirecte gerceklestirilen etkinliklerin formalite olarak
distnilmesinin de manidar oldugu séylenebilir. Kalite sireci belli bir kiltlir ve sistem gerektirir ki bu iki
kavram icerisinde ¢ok farkli dinamikleri barindirarak birbirini besler (Akbacak,1996; Komili, 1994; Ugurlu,
2916) . Aksi durumda silrecte yasananlar kurum calisanlarini ve yoéneticileri karsi karsiya getirebilir
(Yumak, 1994) ve calismada elde edilen bulgu olan etkinlik planlarinin olusturulmasi agisindan da bu
durum olumsuzluklar ile sonuglanabilir.

Yiiksekogretimde kalite siirecglerinin gerekliligi
Yiksekogretimde kalite sliregleri Bologna sireci ile birlikte daha sistematik ve glinliik uygulamalara

ulasilir ve acik hale gelmistir (Doléek-Alduk, Sigmund ve Lon&ar-Vickovié, 2008). Hamutoglu, Unveren-
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Bilgic ve Elmas (2020) ulkelerin farkli amaglar dogrultusunda kalite sireglerinde yer aldigini, insani
gelisme endeksi raporlarinin egitim parametresi dikkate alindiginda ise ilk bes sirada yer alan tlkelerin
bilgi, beceri, yetkinlik ve uygulamalar dogrultusunda ulusal 6grenme ¢iktilarinin Avrupa Yeterlilikler
Cergevesi (EQF) ile iligskilendirildigini ve Ulkelerin bu noktada bir standart olusturdugunu calismalarinda
raporlamaktadir. Calismada elde edilen standartlasmanin getirilmesi sonucunun bu hususta uluslararasi
diizeyde de desteklendigi goriilmektedir. Bununla birlikte farkh Ulkelerde (6rnegin Avustralya)
ogrencilerin haklarinin korunmasi ve seffafligin saglanmasi ile de calismada elde edilen sonucu -
Ogrencilerin strece dahil edilmesi-destekledigi sdylenebilir (Federal Register of Legislation, 2011). Ayrica
irlanda’nin kalite anlayisinin da calismada elde edilen paydasglarla iletisim sonucu ile tutarlilik géstererek
kalite sireclerinin gerekliligine iliskin goériisleri destekledigi sdylenebilir. Buna gére Irlanda’nin
ylksekogretim siirecindeki tiim paydaslarin 6grencilerin ve 6grencilerin beklentilerini ortak bir paydada
toplamayarak bitgenin bu amag dogrultusunda planlanmasini saglamasi diisiinildigiinde paydaslarla
iletisimi maddi boyutta destekledigi soylenebilir (Government of Ireland, 1999).

Buna gore ylksekogretime erisimini artiran llkelerin, yiksekogretim kurumlarinin kalitesini saglamak
ve ylkseltmek igin kalite sistemlerini olusturduklari distiniildiginde (Gimis, 2015) kalite streglerinin
yliksekogretimdeki gerekliliginin son derece 6nemli oldugu sdylenebilir. Bununla birlikte kalitenin
kurumsal kiltur igine yerlesmesi icin kalite strecinin stirekli olmasi gerektigini ifade eden Reisberg (2011)
ile yiksekogretimde temel amacin egitim ve Ogretimde kalitenin artirilmasini saglamak oldugunu
vurgulayan Seremet (2015)'in c¢alismalari dogrultusunda kalite sireglerinin gerekliliginin yani sira
surekliligin de saglanmasi gerekmektedir.

Egitimin yonetilmesinde kalite siirecinde amaglara ve hedeflere ulasmada yasanan digsal teknolojik
engeller

Kurumlarin belirledikleri amaglara ulasmada teknolojinin stphesiz ki rolt biylktir ki bu siregte
yasanan engeller siireci sekteye ugratmaktadir. Oyle ki, kalite siirecinde kurumlarin teknolojik altyapiya
yaptiklari yatirimi gérmezden gelmek miimkiin degildir. idari islerin disaridan satin alinan bir yazilim olan
dokiiman yonetim sistemi ile gerceklestirilmesi, ge¢mise yonelik isleyislerin bir bulut sisteminde
depolanmasi, 6gretim elemanlarinin kisisel web sayfalari ile e-mail adreslerine ve sinirsiz depolama
imkanina sahip olmasi gibi 6geler kalite sisteminde yer almakta olan bir kurumun teknolojiyi slrecin
icerisine entegre ettigi kanallardir. Elde edilen sonuglar Gzerinde altyapiya gerekli yatirmin yapildig
gorilse de bunun daha cok ydnetsel boyutta kaldigi ve siirecin igerisine entegre edilemedigi
disinilmektedir. Nitekim, Giindiiz ve Hamedoglu (2011) ¢alismasinda vizyon, biitge, liderlik, gelistirme
ve glidilenmenin karsilagilan yénetsel engeller arasinda oldugunu ifade etse de; bu engellerin ¢alismada
elde edilen sonuglar ile dolayli bir ilgisinin oldugu ve teknolojinin kalite uygulamalari siirecine entegre
edilmediginden kaynakli oldugu diistinilebilir. Bengisu (2007) ve YOK' iin (2007) yiiksekdgretim
kurumlarinin hizmet anlayisina iliskin belirttigi egitim, arastirma ve topluma hizmet alanlarinin islevsellik
kazanmasinda teknolojinin siirece entegre edilmesi ve karsilasilan bir engel olmaktan ¢ikmasi gerekliligi
dnem arz etmektedir. Oyle ki, entegrasyon kavrami egitim-dgretim siirecinde oldugu gibi yénetsel
siireclerde de yasayan bir kavramdir. Ozdemir (2005) yiiksekégretim kurumlarinin hizmet anlayislarinin
kurum calisanlari ve 06grencilerin memnuniyetlerini de g6z oninde bulundurmasi gerekliligini
savunmaktadir. Buna goére, unutulmamaldir ki, kurum c¢alisanlarinin ve 6grencilerin karsilastiklar
teknoloji engelleri kalite anlayisini olumsuz etkileyecektir. Bu nedenle, internet, elektrik gibi altyapidan
kaynakli problemlerin kalite yaklasimi cergevesinde ele alinmasinin 6nemli oldugu gorilmektedir.
Bununla birlikte, bir kurumun elektronik kitliphane hizmetlerinin internet veya bitceden kaynakl
sinirhliklar nedeniyle yeterli hizmet sunamayisini disiinelim. Bu durumun gerek akademik personel
gerekse oOgrencilerin yasadigi kaynak sikintisindan dolayr karsilasilabilecek memnuniyetsizlik
durumlarinin da yasanan teknoloji engelleri ile iliskili olabilecegi soylenebilir. Teknolojiden kaynakli
altyapi problemlerinin toplam kalite yaklasiminin uygulanmasi yoniinde engel olusturdugunu ileri siiren
Yilmaz (2003)'in calismasinin elde edilen bulgular ile tutarli oldugu sdylenebilir. Oyle ki, alt yapidan
kaynakli teknoloji engellerinin asgari seviyeye dislrilmesinin toplam kaliteyi arttirmada 6nemli rol
oynayacagl disiiniilmektedir. Ote yandan, yiiksekdgretim kurumlari icin &nemli bir birim olarak ifade
edilen “Bilimsel Arastirma Projeleri Destek Birimi”’nin 6gretim elemanlarina sagladigi desteklerin
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kisithhigr da teknolojik engeller arasinda belirtilmistir ki bu hizmet yiksekdgretim kurumlarinin arastirma
kapsaminda sundugu bir hizmettir. Elde edilen bu bulgunun Josefsson vd.(2018)’in ¢alismasinda elde
edilen sonuglar ile paralellik gosterdigi soylenebilir ki biitce ve merkezi kararlarin yetersizligi en énemli
teknolojik engeller arasinda ifade edilmekte olup; maddi kaynagin dissal teknoloji engelleri ile
iliskilendirilebilecegi dusiinilmektedir. Kalite yaklasimi cercevesinde ele alinan bu engellerin de en kisa
zamanda ¢6ziime kavusturulmasi ve kalite silrecini desteklemesi beklenmektedir. Bununla birlikte
¢alismada kaynak kisithhgi olarak belirtilmekte olan gerekli teghizatin saglanmayisinin da digsal teknoloji
engelleri altinda ele alinabilecegi sdylenebilir. Belirtilen dissal teknolojik engellerin Gniversitenin heniz
yeni ve gelismekte olmasi ile aciklanabilecegi de séz konusudur. Universitenin gelisimi icin ayrilan
butgenin bina yapimi, masa, sandalye, koltuk, bilgisayar gibi demirbas malzemelerin alimi igin
harcanmasinin beraberinde birtakim eksiklikleri birakacaklari agiktir ki Gretim odakli ve marka gelistirme
etkinlikleri, sosyal alanlardan elde edilecek gelir ile lokasyonun kiltlirina yansitacak uyarlamalar ve
uygulamalar ile doner sermayeyi canlandirma odakl girisimlerin de kaliteyi yakalamada ve sirdirmede
etkili olabilecegi 6ngorilmektedir. Yapilabilecek bu girisimlerin sahip olunan vizyonu gelistirmeye de
etkisinin olabilecegi duslnilmektedir. Clnkd vizyon bir kurumun gelismeye agik ve en glglu
ozelliklerinin ifade edilmesi ile birlikte kalite yaklagimlari gergevesinde ele alinan 6nemli bir kavramdir ki
Thomas D. Balloy’ un “Dinin ydntemiyle buginin sorununu gelecege vyonelik bir amagla
¢6zimleyemeyiz” (Akt: Alkan, 2011:10) ifadesi ile desteklendigi diisinilmektedir. Bir kurumun sahip
oldugu vizyoner yonetim anlayisi iyilestirmeye acgik yanlarinin gérilmesini ve surekli gelistirmesini
destekleyerek stratejik planlama ile kurum c¢ahlisanlarinin kiiresel diizeyde gelismisliklerini destekleyerek,
aidiyet duygusu ile birlikte kalite zincirinin bir halkasi olmasi yolunda ilerleme kaydeder. Boylelikle, dissal
engellerin ortadan kaldinldigi bir yonetim anlayisinda igsel engellerin de asgari dizeyde olacagl
soylenebilir ki Hamutoglu ve Basarmak (2020) calismasinda dissal teknoloji engellerinin i¢sel teknoloji
engelleri Gizerinde oldukga 6nemli bir etkisinin oldugunu ifade etmektedir.

Egitimin yonetilmesinde kalite siirecinde amaglara ve hedeflere ulagsmada yasanan igsel teknolojik
engeller

Her ne kadar teknolojik engeller denildiginde akla ilk olarak altyapi, zaman, vizyon, para gibi dissal
faktorler gelse de; bireysel eksikliklerden kaynaklh olarak teknoloji engelleri de kalite siireclerinde
amaglara ve hedeflere ulasmada &nemli gériilmektedir. Oyle ki, bireylerden kaynakli teknolojiye yénelik
inang, tutum, 6z-yeterlik gibi engellerin de i¢sel teknoloji engelleri altinda ele alindigi ve siireci olumsuz
etkiledigi soylenebilir. Turkay’in (2016) yaptigi ¢alismada Uzerinde 6nemle durulan given, is yiki ve
birikme, teknolojik sistem gibi engellerin kalite agisindan igsel teknoloji engelleri ile iligkili oldugu
sdylenebilir. Oyle ki, giiven kavraminin tutum, memnuniyet, aidiyet, inang gibi icsel faktérler ile iliskili
oldugu belirtiimektedir (Celik ve Gencer, 2019). Bozkurt (2015) calismasinda i¢sel engelleri bireysel
engeller olarak ele almakta; diistiik tatmin, glvensizlik, deneyimsizlik gibi faktorler ile iliskilendirmekte ve
bu igsel engelleri de kalite surecindeki yeniligin 6nemi altinda vurgulamaktadir. Schneckenberg (2009)
calismasinda Avrupa (niversitelerindeki akademik personelin teknolojiye olan ilgisizliginin 6grenme
teknolojilerinin ilerleyisini yavaglattigini ifade etmektedir ki egitimcilerin teknoloji ile i¢ ige olmalarinin
beraberinde inovasyon engellerini getirmesinin bireylerin yenilige karsi gelistirdigi direng ile
aciklanabilecegi soylenebilir. Rogers (1962) yeniligin yayihmi kuraminda vyeni bir teknoloji ile
karsilasildiginda, o teknolojinin kabuliine yonelik bir takim i¢sel stireglerin (tutum, inang, 6z-yeterlik, ikna
gibi) devreye girdigini aciklamaktadir. Nitekim, elde edilen bu sonug tzerinde katilimcilarin teknolojik
yetkinliklerinin de 6énemli oldugu soylenebilir. Egitim-6gretim sireclerinde de yasanan bir engel olan
icsel teknoloji engellerinin Ustesinden gelmede tutum gelistirme, 6z-yeterlik inancini arttirma gibi
faktorlerin 6nemli oldugu sdylenebilir. Kalite siirecinde etkin rol oynayan bireylerin gelismis bir
teknolojik yetkinlige ve 06z-yeterlik inancina sahip olmasi beklenmektedir ki bu inang ydnetim
vizyonundan personel inancina yansiyarak misyon haline gelinebilsin. Bu noktada, kurumlarin
blinyesinde aktif olarak gérev yapmakta olan bilgisayar ve 6gretim teknolojileri alan uzmanlarinin en son
pedagojik yaklasimlarla butinlestirerek teknolojiyi egitim-6gretim siireclerine entegre etmeyi saglayacak
yontemler gelistirmesi 6nemli gorilmektedir. Gergeklestirilecek uygulamalar ile kurum cgalisanlarinin
teknolojiyi kullanmada yetkin bireyler olmasi saglanarak dogru ve etkili teknoloji kullanma becerisinin
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yani sira sahip olunmasi gereken 6z-yeterlik inanci, tutum gibi 6zelliklerin de gelistirilmesi ile kalite
surecinde belirlenen amaglara ulagmada katki saglanacagi agiktir.

Oneriler
Arastirma sonuglarina yonelik oneriler

1. Yiksekogretimde kalite streglerinin olumlu yonlerine iliskin, yliksekégretimde kalite slreglerinin
olumsuz yonlerine iliskin, yiksekégretimdeki kalite streglerinin gerekliligine iliskin ve yiksekogretimde
amaglara ve hedeflere ulagmada yasanan teknolojik engellere iliskin bulgularin nitel ¢alisma yontemi
esasinda elde edildigi bu ¢alismanin, ileride yapilacak nicel ¢alismalar ile desteklenmesi 6nerilmektedir.
Boylece kalite agisindan elde edilecek sonuglarin ulusal dizeyde genellenebilir sonuglar ile ulusal ve
uluslararasi alanyazina katki saglayacagi dusunilmektedir.

2. Ayrica galisma kapsaminda elde edilen bulgularin uluslararasi gelismislik endeksi standartlarina
gore ilk siralarda yer alan lkeler ile karsilastirimasi Onerilmektedir. Boylelikle, yiksekogretim
kurumlarinda kalite sireglerinde uluslararasi standartlari yakalamada glicli ve zayif yonlerin ulusal
diizeyde ortaya konulmasi, buna yonelik iyilestirilmelerin yakin ve uzak vadeli etkinlik planlari ile
gerceklestirilmesi mimkin olabilir.

Gelecek ¢aligmalara yonelik 6neriler

1. Yiksekogretimde kalite siireglerinde ortaya ¢ikan olumlu yonlerinin korunmasi ve bu yonlerinin
genisletilmesi i¢in calismalar yapilmasi 6nerilmektedir. Bunun icin karar alma, planlama, orgitleme,
iletisim kurma, etkileme, esglidiimleme ve degerlendirme seklinde yénetim stregleri izlenerek planh ve
programli hareket edilebilir.

2. Yuksekogretimde kalite sureclerinde basta kirtasiyeciligin en aza indirilerek, kalitenin yalnizca
evrak diizeyinde degil niteliksel diizeyde islemesini saglayarak is ylkiinlin azaltilmasi ve ortaya gikacak
diger olumsuz durumlarin giderilmesi yoniinde galismalar yapilmasi 6nerilmektedir.

3. Yiksekogretimde kaliteye iliskin ihtiya¢ analizleri yapilarak kalite streglerinin gerekliligini ortaya
koyan calismalar yapilmasi ve bu gerekliliginin yayginlastiriimasi yoniinde eylemler gerceklestiriimesi
onerilmektedir. Bunun igin stratejik yonetim adimlari izlenerek ilgili yliksekégretim kurumunun gicld,
zayIf yonleri ile firsatlari, tehditleri ortaya konularak bu adimlarda kalitenin ne tlr getirileri olacag,
boylelikle kalitenin hangi acidan ne oranda 6nemi oldugu tespit edilebilir.

4. Kalite strecinde yuksekogretimde amaglara ve hedeflere ulagilmasi igin i¢sel ve digsal teknolojik
engellerin ortadan kaldirilmasi dnerilmektedir. Bunun igin digsal engeller kapsaminda altyapi sorunlari ve
kaynak kisithligr basta olmak lzere engel tirlerinin tespit edilmesi ve bu engellerin ortadan kaldirilmasi
icin yiksekogretimde teknoloji kullanimina yénelik biitcenin artirilmasi, ayrilan bitcenin ise etkili bir
sekilde kullaniimasi dnerilmektedir. Ote yandan, icsel engeller kapsaminda bireysel eksiklikler basta
olmak Ulizere engel tirlerinin tespit edilmesi ve bu engellerin ortadan kaldirilmasi i¢in teknoloji
okuryazarliginin artirilmasi, yasamboyu 6grenme, teknoloji liderligi, degisim yonetimi gibi konularda
calisanlarin ve yoneticilerin egitilmesi 6nerilmektedir. Tum bu i¢sel ve dissal engellerin giderilmesinde
yine karar alma, planlama, orgitleme, iletisim kurma, etkileme, esgiidimleme ve degerlendirme
siireclerinden yararlanilabilir. Boylelikle engellerin tespiti ve ortadan kaldirilmasi igin hem planli hem de
calisan ve yonetici cephesinin ikisinde birden ¢alismalar yapilmis olacaktir.

Sinirhhklar

1. Bucalisma 2018-2019 egitim 6gretim yili bahar doneminde Tirkiye’de bir devlet Gniversitesindeki
kalite elgileri ve 6grenci konsey baskani olarak kalite slireclerinde aktif rol alan katilimcilarin gorisleri ile
sinirhdir.

2. Bu calismada elde veriler, arastirmacilar tarafindan gelistirilen goriisme formu ile toplanan
verilerle sinirlidir.
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3. Bu calismada yer alan arastirma problemleri yuksekogretimde kalite sirecine iliskin yalnizca
olumlu, olumsuz yonler, gereklilikler ve teknolojik engeller ile sinirlidir.

4. Calismada zaman ve ig yukd sinirhlig nedeniyle bire bir gorismeler yapilmistir. Ancak ileriki
calismalarda katilimcilar ile yapilacak odak grup gériismesi ile elde edilecek farkli ya da benzer bulgularin
calismaya veri gesitlemesi saglayacagi ve calismayi kuvvetlendirecegi disliniilmektedir.

346



Nazire Burgin HAMUTOGLU et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 316-351

References

Akbacak, S. (1996). Toplam kalite yonetiminde karsilasilan sorunlar ve basarisizlik nedenleri. Kovan
Dergisi (1. H.l.B.M. Komutanhgi Biilteni),2(1), 11.

Alkan, C. (2011). Egitim teknolojisi. (8. Baski). Ankara: Ani Yayincilik.

Akcatepe, G. A. (2013). Egitim fakiilteleri egitim bilimleri béliimii akademisyenlerinin yiiksekdgretimin
amaglarina iliskin gériisleri. Yayinlanmis Yiiksek lisans tezi. Gazi Universitesi Egitim Bilimleri
Enstitisii, Egitim Bilimleri Anabilim Dali, Egitim Programlari ve Ogretim Bilim Dali, Ankara.

Aktan, C. C. (2007). Yiksekogretimde degisim: Global trendler ve yeni paradigmalar. Organizasyon ve
Yénetim Bilimleri Dergisi, 1(2), 39-48.

Arkorful, V., & Abaidoo, N. (2015). The role of e-learning, advantages and disadvantages of its adoption
in higher education. International Journal of Instructional Technology and Distance Learning, 12(1),
29-42.

Armstrong, L. (2016). Barriers to innovation and change in higher education. TIAA-CREF Institute.

Ayaz, N. ve Arakaya, A. (2019). Yiiksekdgretimde hizmet kalitesi dlglimii: Ogrenci isleri Daire Baskanhgi
Ornegi. Yiiksekégretim ve Bilim Dergisi, 9(1), 123-133.

Bayrak, B. (2007). Yiiksekégretim kurumlarindan beklenen hizmet kalitesi ve hizmet kalitesinin
algilanmasina yénelik bir arastirma. Yayimlanmamis Doktora Tezi, Marmara Universitesi Sosyal
Bilimler Enstitiisi, istanbul.

Becker, S. A., Cummins, M., Davis, A., Freeman, A., Hall, C. G., & Ananthanarayanan, V. (2017). NMC
horizon report: 2017 Higher Education Edition (pp. 1-60). The New Media Consortium.

Bektas, H. ve Akman, S. U. (2013). Yiksekdgretimde Hizmet Kalitesi Olgegi: Guvenilirlik ve Gegerlilik
Analizi. Ekonometri ve istatistik e-Dergisi, 18, 116-133.

Belenli, i., Giinay, D., Oztemel, E., Demir, A., Serifoglu, F. S., Elmas, M., ... ve Kilig, M. (2011). Tirkiye
yliksekogretim kurumlari igin kalite giivence olusumu Uzerine bir model 6nerisi. Yiiksekégretim ve
Bilim Dergisi, 1(3), 128-133.

Bengisu, M. (2007). Yiiksek egitimde toplam kalite yonetimi. Journal of Yasar University, 2(7), 739-749.

Bidabadi, N. S., Isfahan, A. N., Rouhollahi, A., & Khalili, R. (2016). Effective teaching methods in higher
education: Requirements and barriers. Journal of advances in medical education & professionalism,
4(4), 170.

Castello-Climent, A., & Hidalgo-Cabrillana, A. (2012). The role of educational quality and quantity in the
process of economic development. Economics of Education Review, 31(4), 391-409.

Cohen, J. (1960). A coefficient of agreement for nominal scales. Educational and Psychological
Measurement, 20(1), 37-46.

Cavdar, E. (2009). Yiiksek 6gretimde hizmet kalitesi unsurlari ve bir uygulama. Omer Halisdemir
Universitesi Iktisadi ve Idari Bilimler Fakiiltesi Dergisi, 2(2), 100.

Bozkurt, 0. (2015). Sosyal hizmet isletmelerinde yenilik ydnetimi. Siileyman Demirel Universitesi
Vizyoner Dergisi, 89-106.

Celik, K. ve Gencer, M. Ogretmenlerin drgiitsel giiven algilarinin degisime iliskin tutumlarina etkisi.
Trakya Egitim Dergisi, 9(1), 108-124.

Daniel, B. (2015). Big data and analytics in higher education: Opportunities and challenges. British
Journal of Educational Technology, 46(5), 904-920.

347



Nazire Burgin HAMUTOGLU et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 316-351

Dolcek-Alduk, Z., Sigmund, V., & Loncar-Vickovi¢, S. (2008). Osiguranje kvalitete visokog obrazovanja u
europskom obrazovnom prostoru, Technical Gazette, 15(1), 39-44.

Dotong, C. I., De Castro, E. L., Dolot, J. A., & Prenda, M. (2016). Barriers for educational technology
Integration in contemporary classroom environment. Asia Pacific Journal of Education, Arts and
Sciences, 3(2), 13-20.

Dawson, B., & Trap, R. G. (2004). Basic and clinical biostatistics (3rd edition). Lange Medical
Books/McGraw-Hill.

Elmas, M (2012). YOK yasa tasarisi lizerine. Yiiksekdgretim ve Bilim Dergisi,2(3), 38.

Endozo, A. N. (2019). Barriers to e-learning in developing countries: A comparative study. Journal of
Theoretical and Applied Information Technology, 97(9), 2606-2618.

Englund, C., Olofsson, A. D., & Price, L. (2017). Teaching with technology in higher education:
understanding conceptual change and development in practice. Higher Education Research &
Development, 36(1), 73-87.

Ergiider, U., Sahin, M., Terzioglu, T. ve Vardar, O. (2009). Neden yeni bir yiiksekégretim vizyonu?
istanbul: istanbul Politikalar Merkezi.

European Commission (2018). Quality assurance for school development. guiding principles for policy
development on quality assurance in  school education  28.11.2019 tarihinde
https://www.schooleducationgateway.eu/downloads/Governance/2018-wgs2-quality-assurance-
school _en.pdf adresinden erisildi.

Falowo, R. O. (2007). Factors impeding implementation of web-based distance learning. AACE Journal,
15(3), 315-338.

Federal Register of Legislation. (2011). Tertiary education quality and standards agency.
https://www.legislation.gov.au/Details/C2017C00271 adresinden 09.07.2019 adresinden erisildi.

Gardiner, B. (2003). Regional competitiveness indicators for europe - Audit, database construction and
analysis regional studies Association International Conference.Pisa.

Gir, B. S., Ozoglu, M. ve Bakis, T. (2015). Tiirkiye’de yiiksekdgretim politikalari: Erisim, kalite ve
yonetim. Tiirkiye’de egitim politikalari, 299-321.

Government of Ireland, (1999). Electronic lIrish  statute book. 09 Temmuz 2019
tarihindehttp://www.irishstatutebook.ie/eli/cons/en/html#article42 adresinden erisildi.

Glmdis, A. (2015). Tirkiye’de egitim politikalari. Ankara: Nobel Gencel, U. (2001). Yiksekogretim
hizmetlerinde toplam kalite ydnetimi ve akreditasyon. Dokuz Eyliil Universitesi Sosyal Bilimler
Enstitiisi Dergisi, 3(3), 164-218.

Giindiiz, H. B. ve Hamedoglu, A. (2011). ilkégretimde toplam kalite ydnetimi uygulamalarinda gériilen
engeller (Sakarya ili Ornegi). Internet Adresi: http://yunus. hacettepe. edu. tr/~
mhamed/yayinlar/tky_yonetsel_engel. pdf, Erisim Tarihi, 13.2. 2019.

Hacifazlioglu, O. (2006). Avrupa birligi yiiksekégretim kalite géstergeleri ve Tiirkiye 6rnedi. Marmara
Universitesi Yayimlanmamis Doktora Tezi, Istanbul.

Hamutoglu, N. B. ve Basarmak, U. (2020). External and internal barriers in technology integration: A
structural regression analysis. Journal of Information Technology Education: Research, 19, 17-040.
https://doi.org/10.28945/4497

Hamutoglu, N. B., Unveren-Bilgic, E. N. ve Elmas, M. (2020). Yiksekdgretimde kalite siirecleri: insani
gelisme endeksi raporlarina gore Ulkelerin karsilastirmali olarak incelenmesi. Yiiksekégretim Dergisi,
10(1).

348


https://www.schooleducationgateway.eu/downloads/Governance/2018-wgs2-quality-assurance-school_en.pdf
https://www.schooleducationgateway.eu/downloads/Governance/2018-wgs2-quality-assurance-school_en.pdf
http://www.irishstatutebook.ie/eli/cons/en/html#article42

Nazire Burgin HAMUTOGLU et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 316-351

Han, T. ve Yolcu, H. H. (2017). Turkiye'deki Universite Ogrencilerinin kampis teknolojileri ile ilgili
memnuniyetlerinin incelenmesi. Yiiksekégretim ve Bilim Dergisi, 7(3), 593-600.

Hartwig, L. (2002). Quality assessment and quality assurance in higher education institutions in
Germany. 24th annual EAIR Forum in Prague, 8-11 September 2002.

Hergilner, G. (1998). Egitimde toplam kalite uygulamasinin saglayacagi yararlar. Kuram ve Uygulamada
Egitim Yénetimi Dergisi, 4(1), 11-22.

Hesapgioglu, M. (2006). Egitim kurumlarinda kalite olgusu ve kalite giivence sistemleri, M.U. Atatiirk
Egitim Fakdiltesi Egitim Bilimleri Dergisi, 23, 143-160.

Jaramillo, S. G. (2017). Horizon report-2017 Higher Education Edition. Cuaderno Activa, (9), 2-53.

Josefsson, P., Baltatziz, A., Bélter, O., Enoksson, F., Hedin, B., & Riese, E. (2018). Drivers and barriers for

promoting technology enhanced learning in higher education. In 12th International Technology,
Education and Development Conference (INTED), MAR 05-07, 2018, Valencia, SPAIN (pp. 4576-4584).

Kaya, M. ve Selvitopu, A. (2017). Ogretmen egitimi kalite giivence uygulamalarinda karsilasilan sorunlar
ve Oneriler. Harran Maarif Dergisi, 2(1), 14-25.

Kiliger, K. (2008). Teknolojik yeniliklerin yayilmasini ve benimsenmesini arttiran etmenler. Anadolu
Universitesi Sosyal Bilimler Dergisi, 8(2), 209-222.

Kondakgl, Y. (2003). Avrupa’da yiksek 6gretim icin yeni bir vizyon. Egitim ve Bilim, 28(129) ,74-82.

Landis, J, R., & Koch, G. (1977). The measurement of observer agreement for categorical data.
Biometrics, 33, 159-174.

Mayer-Latermann, K. (2014). Country report Germany. Quality assurance of cross-border higher
education (QACHE) Project. https://enga.eu/wp-content/uploads/2015/02/QACHE-Country-Report-
Germany.pdf adresinden 25 Agustos 2019 tarihinde ¢evrimigi olarak erisilmistir.

National Qualifications Authority of Ireland, (2009). Referencing of the Irish national framework of
qualifications (NFQ) to the European qualifications framework for lifelong learning, Natioanl report,
Dublin, Ireland. 25 Eylul 2019 tarihinde http://www.isfol.it/egf/eqf-in-europa/rapporti-
europei/irlanda adresinden erisildi.

Ozdemir, S. M. (2005). Egitim kurumlarinda toplam kalite uygulamalarini olumsuz etkileyen etmenler.
Gazi Universitesi Gazi Egitim Fakiiltesi Dergisi, 25(3). 1-23.

Ozden, Y. (1998). Yeni Kurulan Universitelerde Toplam Kalite Yénetiminin Uygulanmasi. Kuram ve
Uygulamada Egitim Yénetimi Dergisi, 4(1), 39-47.

Ozer, M., Gir, B. S. ve Kiiglikcan, T. (2011). Kalite giivencesi: Tirkiye yiksekégretimi icin stratejik
tercihler. Journal of Higher Education & Science/Yiiksekégretim ve Bilim Dergisi, 1(2), 59-65.

Ozer, M. (2012). Turkiye'de yiiksekdgretimin yeniden yapilandiriimasi ve kalite giivence sistemi. Journal
of Higher Education and Science, 2(3), 018-023

Patton, M.Q. (1997). How to use qualitative methods in evaluation. Newbury park, CA: SAGE
Publications.

Reisberg, L. (2011). Where the quality discussion stands: Strategies and ambiguities. In Leadership for
World-Class Universities (pp. 146-162). Routledge.

Rogers, P. L. (2000). Barriers to adopting emerging technologies in education. Journal of educational
computing research, 22(4), 455-472.

Rogers, E. M. (1962). Diffusion of innovation. New York: Free Press.

349


https://enqa.eu/wp-content/uploads/2015/02/QACHE-Country-Report-Germany.pdf
https://enqa.eu/wp-content/uploads/2015/02/QACHE-Country-Report-Germany.pdf
http://www.isfol.it/eqf/eqf-in-europa/rapporti-europei/irlanda
http://www.isfol.it/eqf/eqf-in-europa/rapporti-europei/irlanda

Nazire Burgin HAMUTOGLU et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 316-351
Saydan, R. (2008). Universite 6grencilerinin 6gretim elemanlarindan kalite beklentileri: Yiziinci yil
Universitesi [IBF drnegi. Gazi Universitesi iktisadi ve idari Bilimler Fakiiltesi Dergisi, 10(1), 63-79.

Serin, H. ve Aytekin, A. (2009). Yiksekogretimde toplam kalite yonetimi. Bartin Orman Fakiiltesi Dergisi,
11(15), 83-93.

Schneckenberg, D. (2009). Understanding the real barriers to technology-enhanced innovation in higher
education. Educational Research, 51(4), 411-424.

Sim, J., & Wright, C. C. (2005) The kappa statistic in reliability studies: Use, interpretation, and sample
size requirements. Physical Theraphy, 85(3), 258-268.

Stukalina, Y. (2010). Using quality management procedures in education: Managing the learner-centered
educational environment. Technological and Economic Development of Economy, 16(1), 75-93.

Swiss Agency of Accreditation and Quality Assurance (2018). Institutional accreditation. 25 Agustos 2019
tarihinde http://aaq.ch/en/accreditation/institutional-accreditation/ adresinden tarihinde erisildi.

Seremet, M. (2015). Tiirkiye ve Iingiltere vyiiksekégretimindeki uluslararasilasma politikalarina

karsilastirmali bir yaklasim. Journal of Higher Education & Science/Yiiksekégretim ve Bilim Dergisi,
5(1), 27-31.

Taskiran, A. (2017). Dijital cagda yiiksekogretim. Agikégretim Uygulamalari ve Arastirmalari Dergisi, 3(1),
96-109.

Tekeli, i. (2012). Yiiksekdgretim’de yeniden diizenleme arayislarinin nasil temellendirilebilecegi tizerine.
Yiiksekégretim ve Bilim Dergisi, 2, 6-10.

Tepe, F. D. Y. ve Adigiizel, T. (2017). Egitim kurumlarinda teknoloji ile degisim siireci: Bir yliksekdgretim
kurumu 6rnegi. Elektronik Sosyal Bilimler Dergisi, 16(63), 1242-1261.

Tezsurlict, D. ve Bursalioglu, S. A. (2013). Yiiksekogretimde degisim: Kalite arayislari. Kahramanmaras
Siitcii Imam Universitesi Sosyal Bilimler Dergisi, 10(2), 97- 08.

Téremen, F. (2002). Egitim 6rgiitlerinde degisimin engel ve nedenleri. Firat Universitesi Sosyal Bilimler
Dergisi, 12(1), 185-202.

Tirkay, O. (2016). Hizmet kalitesini gelistirmenin onlindeki engeller: Vergi dairesi calisanlarina yonelik
kritik olay teknigi uygulamasi. International Journal of Economic & Social Research, 12(1), 251-270.

Quality and Qualifications Ireland. (2017). Quality within higher education 2017 A summary report. 25
Agustos 2019 tarihinde
https://www.qqi.ie/Downloads/Quality%20within%20Higher%20Education%202017%20Summary%
20report.pdf adresinden erisildi.

Udam, M., & Heidmets, M. (2013). Conflicting views on quality: Interpretations of ‘a good university’by
representatives of the state, the market and academia. Quality in Higher Education, 19(2), 210-224.

Ugurlu, Z. (2016). isletmelerde kalite kiiltiirii kazandirmak tzere diizenlenen egitim etkinlikleri. EYUDER
Yayinlari.
https://www.academia.edu/31388871/%C4%BO%C5%IELETMELERDE KAL%CA4%BOTE K%C3%9CLT%
C3%9CR%C3%I9C KAZANDIRMAK %C3%9CZERE D%C3%9CZENLENEN E%CA%9E%CA%BOT%C4%B0
M_ETK%C4%BONL%C4%BOKLER%C4%B0 QUALITY CULTURE TRAINING IN ORGANIZATIONS adresi
nden 25.08.2019 tarihinde ¢evrimigi olarak erisildi.

Ulutirk, S. (2015). Yeni kamu isletmeciligi yaklasimindan hareketle (niversitelerde performans

uygulamasi Uzerine bir degerlendirme. Sileyman Demirel Universitesi iktisadi ve idari Bilimler
Fakiiltesi Dergisi, 20(4), 395-414.

Uysal, O. ve Kuzu, A. (2011). Cevrimigi egitimde kalite standartlari: Amerika &rnekleri. Anadolu Journal of
Educational Sciences International, 1(1), 49-74.

350


http://aaq.ch/en/accreditation/institutional-accreditation/
https://www.qqi.ie/Downloads/Quality%20within%20Higher%20Education%202017%20Summary%20report.pdf
https://www.qqi.ie/Downloads/Quality%20within%20Higher%20Education%202017%20Summary%20report.pdf
https://www.academia.edu/31388871/%C4%B0%C5%9ELETMELERDE_KAL%C4%B0TE_K%C3%9CLT%C3%9CR%C3%9C_KAZANDIRMAK_%C3%9CZERE_D%C3%9CZENLENEN_E%C4%9E%C4%B0T%C4%B0M_ETK%C4%B0NL%C4%B0KLER%C4%B0_QUALITY_CULTURE_TRAINING_IN_ORGANIZATIONS_adresinden
https://www.academia.edu/31388871/%C4%B0%C5%9ELETMELERDE_KAL%C4%B0TE_K%C3%9CLT%C3%9CR%C3%9C_KAZANDIRMAK_%C3%9CZERE_D%C3%9CZENLENEN_E%C4%9E%C4%B0T%C4%B0M_ETK%C4%B0NL%C4%B0KLER%C4%B0_QUALITY_CULTURE_TRAINING_IN_ORGANIZATIONS_adresinden
https://www.academia.edu/31388871/%C4%B0%C5%9ELETMELERDE_KAL%C4%B0TE_K%C3%9CLT%C3%9CR%C3%9C_KAZANDIRMAK_%C3%9CZERE_D%C3%9CZENLENEN_E%C4%9E%C4%B0T%C4%B0M_ETK%C4%B0NL%C4%B0KLER%C4%B0_QUALITY_CULTURE_TRAINING_IN_ORGANIZATIONS_adresinden
https://www.academia.edu/31388871/%C4%B0%C5%9ELETMELERDE_KAL%C4%B0TE_K%C3%9CLT%C3%9CR%C3%9C_KAZANDIRMAK_%C3%9CZERE_D%C3%9CZENLENEN_E%C4%9E%C4%B0T%C4%B0M_ETK%C4%B0NL%C4%B0KLER%C4%B0_QUALITY_CULTURE_TRAINING_IN_ORGANIZATIONS_adresinden

Nazire Burgin HAMUTOGLU et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 316-351

Unal, S. (1999). Egitim orgiitlerinde toplam kalite ydnetimi &geleri ve uygulamalarda karsilasilan
engeller. Kuram ve Uygulamada Egitim Yénetimi Dergisi, 5(3), 341-351.

SAUDEK, 2019. Sakarya (Universitesi akademik degerlendirme ve kalite gelistirme kurulu.
http://saudek.sakarya.edu.tr/tr/icerik/8037/33118/kalite-elcilleri adresinden 26.08.2019 tarihinde
erisilmistir.

Vinther-Jorgensen, T., Dragojevic, D., Nokkala, T., & Blum, H. (2018). Enga agency review: Norwegian
agency for quality assurance in education (NOKUT). European Association for Quality Assurance in
Higher Education, Oslo, Norway. 25 Agustos 2019 tarihinde https://enqa.eu/wp-
content/uploads/2018/07/External-Review-Report-NOKUT-FINAL.pdf adresinden erisildi.

Yenen, Z. V. ve Gozlii, S. (2003). Yiiksekdgretimde miisteri beklentileri: Tirkiye’den &rnekler. iTU
Dergisi,2(2), 28-38.

Yildiz, G. ve Ardig, K. (1999). Egitimde toplam kalite yonetimi. Bilgi Sosyal Bilimler Dergisi, 1, 73-82.

Yildirim, A. ve Simsek, H. (2003). Sosyal bilimlerde nitel arastirma yéntemleri (3. Baski). Ankara: Segkin
Yayincilk.

Yilmaz, M. (2003). Bilgi merkezleri ve toplam kalite ydnetimi iliskisi: Bir uygulama. Dogus Universitesi
Dergisi, 4(2), 257-268.

Yilmaz, T. ve Yenihan, B. (2016). Yiksekogretimin geleneksel islevleri dogrultusunda akademik
performansin degerlendirilmesi: Sorunlar ve c¢ozimler. 1st International Scientific Researches
Congress Humanity and Social Sciences, Madrid- IBAD.

Yumak, H. (1994). Toplam kalite icinde y&netimin rolii. Once Kalite Dergisi, 3(6), s. 31-37.
Yiiksek Ogretim Kurulu (2007). Tiirkiye'nin yiiksekégretim stratejisi. Ankara: YOK Yayinlari.

Yiksekogretim Kalite Kurulu Baskanligi, (2015). Yiiksekdgretim kalite giivencesi yonetmeligi. 09 Temmuz
2019 tarihinde
http://yok.gov.tr/documents/23233405/23540205/Y%C3%9CKSEK%C3%96%CA4%IERET%CA4%BOM+K
AL%CA%BOTE+G%C3%9CVENCES%CA4%B0%20Y%C3%96NETMEL%CA4%B0%CA%IE%CA4%B0.pdf/e5812
b5a-5b41-4b2d-a194-25842b4aa315 adresinden erisildi.

351


https://enqa.eu/wp-content/uploads/2018/07/External-Review-Report-NOKUT-FINAL.pdf
https://enqa.eu/wp-content/uploads/2018/07/External-Review-Report-NOKUT-FINAL.pdf
http://yok.gov.tr/documents/23233405/23540205/Y%C3%9CKSEK%C3%96%C4%9ERET%C4%B0M+KAL%C4%B0TE+G%C3%9CVENCES%C4%B0%20Y%C3%96NETMEL%C4%B0%C4%9E%C4%B0.pdf/e5812b5a-5b41-4b2d-a194-25842b4aa315
http://yok.gov.tr/documents/23233405/23540205/Y%C3%9CKSEK%C3%96%C4%9ERET%C4%B0M+KAL%C4%B0TE+G%C3%9CVENCES%C4%B0%20Y%C3%96NETMEL%C4%B0%C4%9E%C4%B0.pdf/e5812b5a-5b41-4b2d-a194-25842b4aa315
http://yok.gov.tr/documents/23233405/23540205/Y%C3%9CKSEK%C3%96%C4%9ERET%C4%B0M+KAL%C4%B0TE+G%C3%9CVENCES%C4%B0%20Y%C3%96NETMEL%C4%B0%C4%9E%C4%B0.pdf/e5812b5a-5b41-4b2d-a194-25842b4aa315

