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Sule CELIK KORKMAZ?,

OZ: Bu calisma, 101 3.smif Ingiliz Dili Egitimi 6gretmen
adaymin yabanci dil olarak Ingilizce &grenen ¢ocuklar icin
hazirladiklar: resimli hikaye kitaplarinin 6z degerlendirmelerini
arastirmustir. Ogretmen adaylarina  kitaplarinin 0z
degerlendirmelerini yapmalar1 igin 23 maddelik besli likert
Olgeginde bir anket uygulanmigtir. Anketin maddeleri temel edebi
Ogeleri ve gocuklara yabanci dil 6gretim kriterlerini igeren iki
kategoriyi igaret etmektedir. Ek olarak, 6gretmen adaylarinin 6z
degerlendirmelerinin sonuglar1 uzmanlarin degerlendirmelerinin
sonuglariyla karsilastirilmis ve sonuglar yazarlarla yapilan yari
yapilandirtlmig miilakat sonuglariyla detaylandirilmistir. Genel
sonuglar, yazarlarin kitaplarini 6zellikle metinler ve goriintiiler
arasinda etkili iletisimlere, egitici temalara, iyi tasarlanmis kapak
sayfalarina, kapsamli bagliklara, tanidik karakterlere ve
miifredata uygun senaryolara sahip olmalar1 agisindan basarili
bulduklarini ortaya ¢ikarmustir. Yazarlarin degerlendirmeleriyle
karsilastirildiginda, bazi maddelerin uzmanlar tarafindan daha
fazla ya da daha az deger bigilerek degerlendirildigi goriilmiistiir.

Anahtar sézciikler: Resimli hikdye kitabi, temel edebi unsurlar,
cocuklara Ingilizce &gretimi, Ingiliz Dili Egitimi dgretmen
adaylari, oz degerlendirme

Bu makaleye atif verin /

ABSTRACT: The study investigated the quality of 101 3rd year
ELT prospective teachers’ picture story books (totally 20) for EFL
children via their self-assessments. The prospective teachers were
given a 23-item five-point likert questionnaire to do their self-
assessments for the books. The items of the questionnaire refer to
two categories involving basic literary elements and the particular
criteria for teaching young learners. In addition, the results of the
authors’ assessments were compared to the experts’ assessments and
elaborated through the results of the authors’ semi-structured
interviews. The overall results revealed that they believed their
books were successful particularly in terms of having effective
icono-texts, deductive themes, well-design cover pages,
comprehensible titles, familiar characters, and the scripts
compatible with the curriculum. When compared to the authors’
assessments, it was seen that some items were overrated or
underrated by the experts.

Keywords: Picture story book, basic literary elements, teaching
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UZUN OZET

Giris

Bland (2013b) ¢ocuk okuyucu olabilmenin yolunun ¢ocuk edebiyatindan, 6zellikle de gorsel
okuryazarlik kazanmak icin ¢ok 6nemli olan resimli kitaplardan gectigini vurgularken bir¢ok ilkokul
Ingilizce dgretmeni tarafindan resimli kitaplarin faydalarmin bilinmemesinin ¢ocuk edebiyatinin dil
ogretiminde kullanilmasi konusunda direng olusturdugunu belirtmistir. Ayn1 sekilde, Konomi (2014)
tarafindan Korca Arnavutluk’ta, ilkokul seviyesinde yabanci dil olarak Ingilizce &gretiminde
ogretmenlerin ne boyutta gorsel materyal kullandigiyla ilgili olarak yapilan ¢aligma, resimler, posterler

1 This paper was presented as an oral presentation at International Necatibey Educational and Social Science Research
Congress (INESCO 2018). held at Balikesir University on October 26-28, 2018.
2 Instructor Dr., Uludag Universitesi, e-posta: scelik@uludag.edu.tr
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ve kartpostallarla karsilastirildiginda resimli kitaplarin ilkokul Ingilizce 6gretmenleri tarafindan en az
kullanilan ¢ok algili materyaller oldugunu ortaya ¢ikarmistir

Cer (2016) ve Cer & Sahin (2016) ¢ocuklar i¢cin uygun olan kitaplarin sadece edebi kriterleri
degil ayn1 zamanda ¢ocuklarin karakteristik 6zelliklerinin, ihtiyaglarinin ve ilgilerinin karsilanmasi,
onlar1 pozitif yonde etkileyecek karakterlerin kullanilmasi, ¢ocuklarin duygularini iletebilecegi ve
anlama sekillerine uygun konu ve mesajlar igermesi gibi kriterleri de karsilamasi gerektigini ifade
etmislerdir. Literatiirde ticari resimli kitaplar edebiyat ve sanati dikkate alarak farkli agilardan
incelenmistir (Catalano, 2005; Cer & Sahin, 2016; Gonen, Uygun, Erdogan & Katranci, 2012; Maria,
2016; Wagner, 2013; Wu, 2014). Fakat ¢ocuklarin yabanc1 dil gelisimine katki saglamay1 amaglayan
konuya 6zel resimli hikdye kitabi olusturma ve inceleme agisindan literatiirde bir bosluk vardir.
Kennedy (1987) iyi bir hikdye yazmak i¢in sanat anlayisi1 gelistirmenin en iyi yolunun bir hikaye
yazmak oldugunu belirtmistir. Bu amagla, bu ¢alisma Ingiliz Dili Egitimi 6gretmen adaylarinin kendi
yazdiklar1 resimli hikdye kitaplarini temel bazi edebi unsurlar ve cocuklarin o6zelliklerine ve
ihtiyaglarina uygunluklar1 agisindan nasil degerlendirdiklerini arastirarak literatiire katki saglamayi
amaclamustir. Ogretmen adaylarimin 6z degerlendirmeleri uzman degerlendirmeleri ile karsilastirilarak
calisma zenginlestirilmistir.

Yontem

Bu calismada arastirmaci tarafindan gelistirilen 6z-degerlendirme anketi kullanilarak nicel, yar1
yapilandirilmig miilakat uygulanarak ta nitel veri kullanilmis ve ortaya sonuglar1 karsilastirma firsati
sunan karma bir arastirma deseni ¢ikmigtir. Bu ¢aligsma, 2 saat teorik 2 saat de pratik toplam 4 saat olan
“Cocuklara Yabanci Dil Ogretimi II” dersini alan 4 simftaki 75 kiz 26 erkek toplam 101 Uludag
Universitesi Ingiliz Dili Egitimi 3. sinif dgrencisiyle yapilmistir. Bu ders kapsaminda katilimcilardan
cocuk edebiyat1 hakkinda bilgilenip, dnceki yillarda yapilan resimli kitaplari inceleyip ve bu kitaplarin
kalitesini tartistiktan sonra, uygulama dersinde sunulmak {izere, ¢ocuga uygun miifredatla uyumlu
ilkokul Ingilizce Ogretmenleri tarafindan yiiksek sesle okunmak iizere resimli hikdye kitaplari
olusturmalari istendi. Kitaplar hazirlanip uygulama dersinde kullanildiktan bir hafta sonra 6gretmen
adaylarina kitaplarini degerlendirmeleri i¢in uzman goriisii alinarak hazirlanmig 6z degerlendirme
anketi verildi.

5’1i Likert olarak hazirlanan anket, temel edebi unsurlarla ilgili 11, cocuklara yabanci dil 6gretim
kriterleriyle ilgili 12 soru olmak tizere toplam 23 sorudan olugsmaktadir. Anketin giivenilirligi Cronbach
alfa degeri ile (a = .93), gegerliligi de uzman goriisleri alinip yeniden yapilandirilarak saglanmistir.
Anketin uygulandig1 ve devam eden ii¢ haftalik siire¢lerde katilimcilarin ve arasgtirmacinin programina
gbre yar1 yapilandirilmis miilakatlar yapilmistir. Ogretmen adaylarinin 6z degerlendirmelerinin
gecerliligini arttirmak amaciyla, 2017-18 egitim 6gretim yil1 bittikten sonra 3 hafta icinde olusturulan
toplam 20 adet resimli hikaye kitabi, biri gocuklara yabanci dil konusunda uzman olan arastirmaci, diger
ikisi Ingiliz Dili Egitimi Anabilim Dalinda edebiyat alaninda calisan 2 uzman tarafindan
degerlendirilmistir. Deger bigiciler aras1 giivenilirlik katsayisi. 704 olarak bulunmustur.

Nicel veriler SPSS program kullanilarak yiizde, ortalama, standart sapma gibi betimleyici
istatistik acisindan nitel veriler ise igerik analizi kullanilarak degerlendirilmistir.

Bulgular ve Tartisma

Katilimcilar tarafindan temel edebi unsurlar agisindan 6z degerlendirmesi yapilan resimli hikaye
kitaplar1 genel sonuglar1 katilimcilarin kitaplarini en ¢ok resim metin iliskisi, arkadaglik, insanlara ve
hayvanlara yardim etme ve ¢evreye duyarli olma gibi konularla egitici olmasi, iyi tasarlanmig 6n sayfa
ve kapsamli bir baslik agisindan basarili bulduklarini ortaya ¢ikarmistir. Gonen ve arkadaslarinin (2012)
bulgusuna paralel olarak resim metin iliskisi konusunda bu ¢aligmada ortaya ¢ikan kitaplarin bagaril
olmasi, teorik derste hedef kitlenin somut islem déneminde oldugu ve dilin gorsellerle somut hale
getirilmesinin bu kitle i¢in ne kadar 6nemli oldugunun vurgusunun ¢okga yapilmasiyla agiklanabilir.
Gorsel kullanimimin 6neminin vurgulanmasi, 6gretmen adaylarmin bu konuda daha c¢ok emek
harcamalarma sebep olmus olabilir. Eger g¢ocuklar hikaye karakterlerini tanimazlarsa hikayede
anlatilmak istenen mesaj1 anlayip hayatlarina uyarlayamazlar diyerek verilen egitici mesajdaki karakter
etkisini vurgulayan Strouse, Nyhout & Ganea (2018) gibi, katilimcilar da, vermek istedikleri mesajin
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etkisini vurgulamak i¢in hikaye kahramanlarini ilging ve ¢ocugun tanidigi karakterlerden se¢mislerdir.
Karakter ve segilen egitici konulardaki basar1 sayesinde ruhsal agidan ¢ocuga uygun bir kurgu elde
edilmistir. Oz degerlendirme sonuglarina gore en basarisiz bulduklar: unsurlar ise iyi planlanmis bir
tema, hikayenin gectigi zaman ve mekandir. Hikdyeler uzmanlar tarafindan incelendiginde de bir¢ok
hikéye de zaman belirteci olarak “bir giin” ifadesi kullanildig1 goriilmiistiir. Bu da katilimcilarin zaman
olarak pek detay vermediklerini gostermektedir.

Cocuklara yabanci dil 6gretimi agisindan da incelenen kitaplar, hikaye karakterlerinin ¢ocuklar
icin tanidik olmasi, dil agisindan miifredatta hedeflenen yapilara ve kelimelere uygun olmasi,
climlelerin kolay okunabilir ve 6grenci seviyesine uygun olmasi ve hikayelerin eglenceli olmalar1
acisindan basarili bulunmustur. Smallwood (2002) tarafindan da agiklandigi gibi, katilimcilar da dil
ogretiminde kullanilacak ¢ocuk edebiyati metinlerinin dil olarak ¢ocuklarin seviyesinin anlasilabilecek
seviyeye kadar {iistii olmasi, tekrarlanan ve tahmin edilebilen dil yapilarindan olusmasi gerektigine
inanmis ve kendilerine verilen sinif seviyesine uygun olarak kitaplarinda hedef dili basarili bir sekilde
kullanmiglardir.

Diger taraftan, yariya yakin katilimer kitaplarini hikaye metinlerinin ¢ocuklarin hayal giiciinii
harekete gegirme ve hikaye temasinin ¢ocugu eglendirmesi agisindan basarili bulmamiglardir. Ayrica,
yine yariya yakin katilimci hikayeleri, 6grencilerin kisisel deneyimleriyle hikayeyi biitiinlestirme,
ogrencileri fiziksel olarak etkin kilma, hikdye sonrasi aktivitesi olarak drama kullanimina uygunluk
acisindan basarili bulmamisglardir. Kendilerini en basarisiz bulduklar1 alan ise yaraticilik olmustur.
Hikayelerini yeterince yaratici bulmayan 6gretmen adaylarinin 21. yiizyil becerileri arasinda olan
yaraticilik konusunda giiglenmeleri 6gretmen egitimi programinin igerinde 6nemli bir yer bulmalidir.
Ogretmen vyetistiriciler uygun olan her firsatta 6gretmen adaylarmi bu konuda bilgilendirmeli ve
yaraticiliklarini ortaya ¢ikarabilecekleri aktivitelerle derslerini zenginlestirmelidirler.

Uzman degerlendirmesi ve Ogretmen adayr 0z degerlendirmesi ortalama olarak
kargilagtirildiginda, iki grupta olusturulan hikayelerde metin ve resimler konusunda uyum oldugunda,
miifredatta belirtilen yapilarin hikdyede kullanildiginda ve hikdye kahramanlarinin ¢ocuklar igin tanidik
karakterlerden olustugu konusunda hikayeleri giiclii bulmustur. Yine ayn1 sekilde, 6grencilerin hayal
giiciinii etkinlestirmek, eglenceli temalar olugturmak ve dgrencilerin kisisel tecriibeleriyle hikayeleri
biitiinlestirmek konusunda iki tarafta hikyelerin yeterince giiclii olmadigin1 belirtmislerdir. iki grup
arasinda degerlendirmede uyum olmasi 6gretmen adaylarinin sadece dil 6gretiminde kullanilmak tizere
resimli hikaye kitab1 olusturma agisindan basarili olduklarini degil ayn1 zamanda yansitict diisiinme
becerilerini de gelistirdiklerini gostermektedir.

Ogretmen adaylar giris sayfasi, kapsamli bir baslik ekleme ve dgretici bir hikdye olusturma
acisindan kendilerini basarili bulsalar da uzmanlar adaylar kadar basarili bulmamislardir. Bu
uyumsuzluk 6gretmen adaylarinin teorik bilgilerinin eksik oldugu ya da bu bilgileri pratige dokme
konusunda eksiklerinin oldugunu gostermektedir. Yar1 yapilandirilmig goriismeler sonucunda da
belirtildigi iizere, kapak sayfasi hazirlarken 6gretmen adaylarinin daha ¢ok estetik agidan diisiindiikleri,
cocugu cekebilecek tasarimlar i¢in emek verdikleri sonucuna varmak miimkiindiir. Diger taraftan teorik
olarak daha donanimli olan uzmanlarin ise, kapak sayfasini ve basligi, yukaridan agagiya islemleme ve
on dinleme ve okuma aktivitelerine uygunluk agisindan degerlendirmis olma olasiligi yiiksektir. Bu
sonugta, Ogretmen egitiminde sadece teorik bilgilerin uygulamalarla pekistirilmesi gerekliligini
desteklemektedir.

Sonug¢

Bu calisma dil dgretimi alaninda kullanilmak iizere Ingiliz dili egitimi 6gretmen adaylar tarafindan
olusturulan resimli hikaye kitaplarinin yazarlan tarafindan 6z degerlendirmelerini hedeflenmistir. Bu
konuda uzmanlarin da degerlendirmelerine bagvurarak, bazi temel edebi eserler ve ¢ocuklara Ingilizce
ogretimine uygunluk agisindan olusturulan kitaplarin genel olarak basarili bulunduklari sonucuna
varilabilir. Ogretmenler ve 6gretmen adaylar1 ne kadar fazla materyal hazirlama konusunda siirece dahil
olurlarsa o kadar fazla hazirlanan materyalleri sinifta kullanmaya egilimli olurlar. Bu yiizden, sadece
miifredatla uyumlu ve cocuklara uygun resimli hikdye olusturup degerlendirmeyi kapsayan bu
calismaya ek olarak bu kitaplarin kullaniminin ¢ocuklarin dil 6grenimindeki farkli bilesenlere etkilerini
Olgecek ileri ¢caligmalar da yapilmalidir.
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INTRODUCTION

Childhood was not considered as an important phenomenon until the second half of the 20™"
century. Thereafter, various reforms in legislation and jurisdiction were made to protect children from
exploitation, from strenuous labour, from getting married including the universal schooling which was
considered essential in childhood and was made available to the public (Feldman, 2004; Lowe, 2009;
Rathus, 2014). As a result of those changes, the questions related to the way children think and learn,
the way they should be taught, the most possible appropriate conditions for learning in schools and the
improvement of the existing circumstances have become very crucial issues in children education. As
stressed by Bland (2013a), the fact that there appear many children who could not access to suitable
books until school age due to a lack of books in the home environment makes the choice of texts in the
formal school environment eminently important for children.

Besides inequality of opportunity for some children to reach supplementary story books to
promote their language development, there appear some difficulties for language teachers to integrate
additional books into their mainstream education. As reported by Kierepka (2006), teachers tend to
utilize predictable activities rather than risk-taking activities such as using picture books in their classes
not only due to lack of enough time in their English lessons so as to supplement their textbooks with
them but also due to high language level of picture story books or too childish books which are likely
to be rejected by the learners. It is more likely for Turkish EFL primary school teachers to experience
similar difficulties to supplement their EFL coursebook with curriculum-oriented picture story books
as the Turkish primary level state coursebooks do not comprise story books despite the suggestions of
MoNE (2018) for teachers to integrate story-telling techniques in almost every unit of the primary-level
curriculum. Therefore, it is probable that Turkish EFL teachers who desire to use story-telling technique
into their classes might be in need of either choosing the most appropriate commercial picture story
books or creating their own ones to integrate into their teaching. In accordance with this purpose, the
present study aimed to assess the quality of variety of picture story books created by ELT prospective
teachers (PTs) who were trained to teach English to young learners and to integrate literature into
language teaching.

1.1. Literature: Some Basic Literary Elements

With regard to analysing a piece of literary work, there appear many terms in literature; however,
focusing on some basic literary elements could be better when the case is related to children with
different characteristics than adults. Some basic literary elements which refer to the tools an author
needs to use when crafting a brief story can be identified as a plot, setting, character, style, and theme
(Martinez, Yokota, & Temple, 2017). Plot refers to events including ordering of the events in a story
(ibid). A well-constructed plot includes internal or external conflicts to involve struggle, details and
pattern of events arranged in a cause-effect relationship, climax to invite the reader to experience the
greatest emotional response to a character’s problem, and conclusion to resolve the conflict (Millett &
Rodrigues, 1991). Parayno (1997) stated that to love and to be loved, family affections, warm
friendships were included in stories as some prominent needs of children to give them sense of security
and foster positive attitudes towards their lives. Thus, children can be guided to cope with some possible
fundamental problems in life through a well-written story indicating both the happiness and
complications of romance. In this sense, stories about healthy family relationships, animals’ defending,
and protecting their young appeal children.

Character is defined as an imaginary person either as a major or minor one, a static or a dynamic
one in a literary work. When choosing or creating a character, the main character is called protagonist
whereas a character or force who opposes protagonist is called antagonist (DiYanni, 2000). There are
four methods of characterization: “(1) describing the character’s appearance; (2) reporting the
character’s speech and behaviour; (3) describing the reactions of other characters to the individual; and
(4) revealing the character’s thoughts and feelings” (Millett & Rodrigues, 1991, p. 659).

In addition, to create and transmit a desired mood, elements such as setting, objects, specific
details, and images should be carefully selected by an author (Millett & Rodrigues, 1991). For instance,
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setting which refers to the time and place in which the events of a narrative take place contributes to the
narrative including the plot, character and a certain atmosphere (ibid). The theme of the story was
defined as the issue or message that readers deduced from a story (Martinez et al., 2017). They stated
that a theme cannot be stated explicitly or represented via an image; thus, it is likely that different
readers might deduce different meanings from the same story. The style is described as a way of using
a language by an author including word choice, the sounds of language, and the use of metaphors and
images (ibid).

1.2. Children Literature: Picture Story Books

The way of becoming a child reader is through children literature, particularly through picture
books which are very significant in gaining visual literacy (Bland, 2013b). A picture book is a work of
art as the overall message is transmitted through not only a text but also images. As emphasized by
Catalano (2005), individual examination of the visual images of picture books cannot be possible due
to their dependence on a series of linked events which include a variety of visual qualities including the
illustrations with different design elements, page layout, trim size, and printing quality such as choice
of paper and colour as parts of the whole. Similar to drama, a picture book which includes multimodal
forms in terms of semantic, aesthetic and emotional aspects enables readers to depict the intended
meaning (Wu, 2014). For instance, Maria (2016) clarified how readers can get pleasure when reading a
book via a perception of variety in information derived from pictures and texts. Besides, Nikolajeva &
Scott (2000) underlined a more complex dynamic formed through the communication between words
which amplify what are emphasized in pictures and pictures which expand the meaning of the words
by also evoking the possible ambiguity that might occur due to contradictory interaction when pictures
are incongruent with words. In their book, Nikolajeva & Scott (2013) addressed involving multiple
creators with multiple intentions as the reason for the ill-matched relationship between image and text.
To reiterate, if a book includes a well-matched relationship between image and text, pictures might
become very powerful tools for readers to have new perceptions beyond what is described by the words
or the verbal descriptions of images enable readers to reach deep meaning.

Stories either digital or print-based are comprised of chunks. Those with repetitive and
predictable formulas and patterns help learners develop cognitive and language skills (Porras Gonzalez,
2010). Hence, instead of presenting a language through isolated chunks, teachers can design a variety
of activities including vocabulary, speaking, listening, reading, writing, and other type of activities such
as games, songs, and drama through stories which provide meaningful, interesting, contextualized and
rich linguistic input with repetitive and predictable patterns (Cubuk¢u, 2012; Enache, 2015; Haznedar,
2010; Lwin, 2016; Porras Gonzalez, 2010; Yenici, 2003; Yildirim & Torun, 2014). In addition, as Sipe
(2008) assumed, children’s meaning making might be frequently engaged via the front endpapers in
terms of predictive purposes to be prepared for the story.

Furthermore, real life situations can be incorporated into the classroom through literature as
stories with their cross-curricular topics such as history, mythology, social studies, geography,
environmental education, and many others include a variety of themes, topics and content together. For
many learners from all age groups, a foreign language sounds really foreign with its strange sounds. A
real life story with a familiar plot can compensate the distance between learners’ world and the language
(Yilmaz & Karatepe, 2013). As emphasized by Cer (2016) and Cer & Sahin (2016), appropriate books
for children must meet not only literary criteria but also children’s characteristics, needs and interests
in terms of the characters that should affect them positively apart from plot and message which should
be transmitted in children’s emotions and ways of understanding. Moreover, Martinez et al. (2017)
asserted that children assign meaning by building bridges between their personal experiences and
literary text they read.

Children were introduced a variety of canonical characters via whom they might reflect their
modes of behaving and several worlds through which they experience many patterns and templates to
construct and reconstruct various cultural imaginations based on their conceptual level, which helps
children become aware of their own identity as an individual and a social being (Wu, 2014). To reiterate,
one of the possible ways for children to visit imaginarily foreign, far away or exotic countries and to
experience different languages and lifestyles is via picture books (Maria, 2016). Maria (2016) remarked
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the importance of being skilful and competent authors in children literature as children, from very early
ages, with a natural sense of truth, beauty, and quality tend to appreciate the physical, material, sensory
aspects of a book.

In their study, Martens, Martens, Doyle, Loomis, & Aghalarov (2012) revealed that first grade
children responded positively to picture books, developed critical thinking skills, and enhanced their
comprehension of the text via creating and constructing their own understanding thanks to multimodal
components of picture books. As seen, authors of picture books should pay strict attention to the quality
of multimodal elements that need to be incorporated in picture books. However, the study conducted
by Konomi (2014) who investigated to what extent teachers use visual materials in EFL classrooms in
primary education in Korca, Albania revealed that picture books were reported as one of the least
frequently used multisensory media by EFL primary school teachers when compared to pictures, posters
and postcards.

Furthermore, Catalona (2005) emphasized that trade picture books which are reviewed in
professional and literary journals are at high quality in terms of literary and artistic style. Prominent to
emphasize, however, is that teachers who are usually expected to be competent in the creation of
context-specific suitable materials to meet the needs of the particular group of learners are not sellers
but educators (Yangin Eksi, 2012). As noted by Bland (2013b), primary ELT teachers show resistance
to integrate children literature in their teaching due to their lack of knowledge about the potential
benefits of picture books. She also remarked that finding the suitable literature for a particular age group
has been the subject of many studies due to the rareness of qualified children books to increase their
enthusiasm. Moreover, Driggs Wolfenbarger & Sipe (2007) remarked that it is probable for the
informational picture book genre to be integrated in primary classrooms if the books are compatible
with the curricular topics. As emphasized by Kennedy (1987), the best way to acquire a better sense of
art that an author needs to develop to create a good story is to have experience in writing a story. It is
more than probable that teachers tend to use picture books to increase the quality of their teaching when
they become the authors of those books. To put it differently, it becomes very difficult for people,
teachers or learners to understand what a story means unless they try to craft one.

Students can be given an opportunity to determine what a good work is in any given situation via
self-assessment (Boud, 2013). If students are engaged in the formulation of criteria for self-assessment
of their products, they will gain deep understanding of what makes up quality product in a specified
area (Spiller, 2012). Furthermore, as emphasized by McMillan & Hearn (2008), when students do self-
assessment of their work by thinking critically via identifying differences between current and desired
performance, they take charge of their own learning, which promotes their intrinsic motivation and
learning. Self-assessment becomes emancipatory when students contribute to their self-knowledge and
understanding (Boud, 2013). Moreover, by examining the differences among the students’ self-
assessments of their academic experiences qualitatively, Tan (2008) remarked the importance of
empowering students in self-assessment practices in higher education contexts through not only gaining
self-assessment skills but also enhancing their capacity for life-long learning.

Reviewing the related literature, the researcher found out that trade picture books have been
examined in different studies from various perspectives by taking both literature and art into account
(Catalano, 2005; Cer & Sahin, 2016; Gonen, Uygun, Erdogan & Katranci, 2012; Maria, 2016; Wagner,
2013; Wu, 2014). Notwithstanding, there appears a gap in the literature with regard to the evaluation of
teacher generated and context specific picture story books aiming to promote children’s foreign
language development.

Thus, the study aimed to fill the gap in literature by investigating the ELT PTs’ self-assessments
of their own literary products by forming the following research questions:

1. Howdo ELT prospective teachers evaluate the quality of their picture story books in terms
of some basic literary elements?

2. How do ELT prospective teachers evaluate the quality of their picture story books in terms
of responding to the characteristics and needs of the children?

3. To what extent do the experts agree with the ELT prospective teachers on the quality of
their picture story books?
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METHOD
2.1. Research Design

A mixed method research design was used to answer the aforementioned research questions by
following mainly the quantitative method via the self-assessment questionnaire, and secondly the
gualitative method through conducting a semi-structured interview to triangulate the findings of the
guantitative data.

2.2. Setting and Participants

The study was conducted with 101 (75 female & 26 male) third year ELT students of Uludag
University enrolled in 4 classes of “Teaching English to Young Learners (TEYLs) II” course with two
hours of theory and two hours of practice. In TEYLs | course placed in the fifth term of ELT program,
the PTs are equipped with knowledge regarding basic principles of TEYLs, children’s characteristics,
some basic learning theories, teacher talk and support, classroom management, planning a lesson with
child- appropriate activities and materials, and creating a digital story and planning a digital-story based
lesson. On the other hand, in TEYLs Il course placed in the sixth term of ELT program, the PTs are
expected to develop more specific methodological knowledge about teaching English vocabulary,
grammar and language skills besides creating and using child appropriate resources such as puppets,
songs, rhymes, games. After performing various tasks (totally 10 tasks per a term) in the 2-hour practice
course, in TEYL Il course, the participants were asked to create child-appropriate curriculum oriented
(compatible with the 2018 ELT Programme) picture story books to be read-aloud by primary English
teachers.

Each class was divided into 5 groups of 4-6 members depending on the class size to create picture
books for different grades. The grades were assigned by the instructor based on her program to provide
variety in the stories. The PTs of class 3E (N= 23) created picture books for 2" graders, 3C (N=23) for
3 graders, 3F (N=30) for 4™ graders, and 3D (N=25) for 5" graders. The PTs were free to choose one
of the units of their target grades. After being informed about the task, they set about creating their
picture books.

Involving expert assessment is very important in conjunction with the self-assessment to validate
the students’ self-assessment. Thus, the other participants of the study were three ELT experts with PhD
who had been teaching in their fields more than fifteen years. One expert, the researcher, specialized in
TEYLs and the other two experts (1 male and 1 female) specialized in literature.

2.3. Data Collection Procedure

Data collection process took four weeks for the data gathered by the PTs. In the first week, the
participants were asked to create child appropriate and curriculum oriented picture story books after
being lectured about the prominent components of picture story books besides evaluating and discussing
weak and strong aspects of the previously created books in the two-hour theory course both with the
instructor and the peers. The participants completed their books to be used in micro teaching sessions
in the two-hour practice course in a week. One of the picture story books is included in the appendix.

The data obtained from the self-assessment questionnaire of the PTs were gathered in the
following week by allocating fifteen minutes of every practice course hour. The interviews were
conducted during the third and fourth weeks by considering the participants’ and the researcher’s
program.

After finishing 2017-18 Spring Academic Term, the data gathered from the experts were

collected during 3 weeks. Each expert was given a week to evaluate 20 picture story books based on
the items in the assessment questionnaire completed also by the PTs.

2.4. Data Collection Instruments

Firstly, the questionnaire which included a five-point Likert questionnaire ranging from 1 (very
poor) to 5 (very good) was applied in the study. The questionnaire which was formed by the researcher
by taking into account the related literature was also checked by two experts in the field (one of them
was specialized in TEYLs and the other was in literature) to increase the validity of the instrument.
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Based on the feedback given by the expert in literature, two overlapped items (deductive theme and
moral values) were redesigned as one item. Since the research questions aimed to reveal the two aspects
of the picture story books, the final version of the questionnaire was divided into two categories; the
first category with 11 items was about some basic literary elements and the second category with 12
items was related to some particular criteria for TEYLs. Each expert also checked the content of the
items in terms of the category they specialized in. The highest point that could be received from the
first part of the questionnaire is 55 and from the second part 60 whereas the least point is 11 from the
first part and 12 from the second part. Based on the participants’ assessments, the highest points
gathered form the first part indicate the quality of the picture story books in terms of integrating some
basic literary elements and the highest points obtained from the second part display the quality of the
books in terms of integrating some particular criteria for TEYLs. The questionnaire revealed a
Cronbach’s alpha score of « = .93 over 23 items.

Secondly, a semi-structured interview was conducted with 10 PTs to delve into the results
obtained from the questionnaire. The interview was firstly recorded and later transcribed for the
analysis. The interview questions were as follows:

What are the strengths of your picture book?
What are the weaknesses of your picture book?

Finally, 20 picture books created by the PTs were used as the data to be evaluated by 3 experts
in the field (one expert, the researcher, in TEYLs and two experts in literature). For the inter-rater
reliability, the researcher received training with regard to literature and gave training to the other experts
on TEYLs. 20 picture story books created by the PTs were evaluated by these three experts and the
inter-rater reliability was calculated in SPSS and found “.704” for the questionnaire. Moreover, based
on the analysis of Kendall’s coefficient of concordance, it was found that there is a significant
concordance (W= 0.48, p. 1 0.00) among the ranks assigned by 3 different judges on 20 different picture
story books created by the participants.

2.5. Data Analysis

The data emerged from the self-assessment questionnaire completed by the story creators were
analysed through SPSS to calculate the descriptive statistics of means and frequencies. Because of the
small sample size in the experts group (3 experts), descriptive statistics of the means were used to
compare the ratings’ of the ELT PTs and the experts rather than independent sample t-test. As for the
qualitative data, the inductive content analysis technique was used to analyse the interview extracts of
the PTs.

FINDINGS

In this section, the findings of the study are presented by following the research questions
respectively.

3.1. How do ELT prospective teachers evaluate the quality of their picture books in terms of
some basic literary elements?

3.1.1. The Quantitative Findings

The first research question aimed to investigate the participants’ evaluation of their story- picture
books by taking some basic literary elements into account. Table 1 presents descending mean scores
and percentages for every item.
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Table 1. Descriptive statistics of the results with regard to the participants’ self-assessment of their picture books
in terms of basic literary elements
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10. Havmg an effective relationship between the 101 3 4 79 267 584 433 99275
text and images

11. Having a deductive theme 101 3 4 89 317 525 426  .98885
18. Having a well-designed cover page 100 3 5 8 38 46 419  .99184
17. Having a comprehensive title 101 5 1 168 26.7 505 416 1.06836
7. Having interesting characters 101 59 69 109 26.7 495 406 1.19380
19. Having melodic sentences 100 2 3 22 37 36 4.02  .94259
14. Having an effective setting in terms of mood 100 1 6 17 45 31 3.99 .90448
22. Involving students emotionally 100 2 5 17 48 28 3.95 914
16. Having a well-planned plot 100 2 3 27 35 33 3.94 95155
15. Having an effective setting in terms of time 99 2 3 242 414 293 3.92 91754
13. Having an effective setting in terms of place 101 4 79 218 436 228 3.73  1.02850

Based on the mean scores presented in Table 1 (M = 4.33), having iconotext was ranked as the
most successful aspect of the participants’ story-picture books. Majority of them (%85.1) were mostly
satisfied with their picture books in terms of providing an effective relationship between the text and
images.

Moreover, as a proof of their intention of children’s learning something from their picture books,
majority of the participants (84.2%) reported that the themes of their stories were deductive (M=4.26).
Regarding the themes, 7 stories were related to friendship, 6 of them were about helping other people
and animals, and 1 of them was related to environmental issues.

Furthermore, having a well-designed coverage page (M =4.19) and a comprehensible title
(M=4.16) were reported as well-designed parts of the picture story books. Majority of the participants
(84%) reported that the decoration of the coverage page helped the teacher to use pre-story telling
techniques. Besides, 77.2 % of them thought that the titles of their stories were comprehensive enough
to guess the content of the story.

The other aspects most of the authors were satisfied with their books were about the characters
(M=4.06), the sentences (M=4.02) and the settings (M=3.99). Accordingly, 76.2 % of them thought that
the characters were interesting for children and 73% of them stated that the sentences were melodic.
With regard to emotional aspect, 76 % of them reported that their stories had effective settings in terms
of mood. In line with this, 74 percent of the authors stated that they were successful in involving students
emotionally.

The least successful aspects of the picture story books in terms of basic literary elements were
reported as having a well-planned plot (M=3.94), an effective setting in terms of time (M=3.92), and an
effective setting in terms of place (M=3.73). As for the plot of their stories, only more than half of the
participants (68%) agreed that their stories had well-planned plots with conflicts to increase students’
excitement and involvement. With regard to setting, 70.3 percent of the participants reported that their
stories had effective settings in terms of time whereas fewer participants (66.4%) were satisfied with
their stories’ settings in terms of place.

3.1.2. The Qualitative Findings

The analysis of the interview extracts indicated mainly five points with regard to literary aspects
of the stories such as having an effective relationship between pictures and the texts, theme, emotional
involvement of the readers, coverage page, and title. More precisely, most of the interviewees (N=8)
mentioned about the visuality aspect of their story books as the strength of their books. The interview
extract below might clarify why they tended to give importance to visual aspects of their stories.
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18: “The fact that children are at concrete- operational level was frequently emphasized in the
lesson directed us to focus on providing more visual guidance. They need visual support.
Otherwise, they can’t depict meaning only through the text”.

Some of the interviewees (N=6) explained how they considered emotional aspects when

preparing their books as seen in the following extracts:

16: “When choosing the pictures of our characters, we didn’t stick the photos directly. We made
the faces of animals bigger and chose happy faces to develop positive emotions towards
animals”.
19: “...For instance, when our character Alice was late for her home, we tried to reflect her
fears through pictures as she was afraid of both dark and her mother’s becoming angry at her”.

Moreover, 5 of the interviewees mentioned about the themes of their stories as a strong aspect
including the interviewee 5 as indicated below:

I5: “School age children are familiar with social sharing and having a good relationship. Thus,
we chose friendship to provide positive messages .

Finally, 2 of interviewees focused on the coverage page and the title of their stories as displayed

below:

11: “We tried to decorate our coverage page in an interesting way. It was silvery and green so
that students’ curiosity could be increased. We thought that students would be excited and
curious about the story. However, I now noticed that we didn’t consider pedagogical aspect of
coverage page but only ornamental aspect”.
18: “We consider that when the children see the picture book and its title at first sight, they
need to be impressed. We aimed to take children’s attention, increase their curiosity, and
provide some elements to help children guess about the story.”

3.2. How do ELT prospective teachers evaluate the quality of their picture books in terms of
responding to the characteristics and needs of the children?
3.2.1. The Quantitative Findings

The second research question aimed to investigate the participants’ evaluation of their story-
picture books by taking the characteristics and needs of the children. Table 2 presents descending mean
scores and percentages for every item.

Table 2. Descriptive statistics of the results with regard to the participants’ self-assessment of their picture
books in terms of the particular criteria for teaching young learners
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6.Having familiar characters 100 2 3 7 27 61 4.42 .90095
5. Curriculum oriented script in terms of grammar 101 2 2 79 297 584 440 .87382
9. Having easy- to- read sentences 101 2 2 178 416 36.6 4.08 .89553
4. Curriculum oriented script in terms of 101 1 69 168 337 416 407 97656
vocabulary

8. Having i+1 level language 101 2 59 188 317 416 4.04 1.01367
2. Having a fun script 99 4 4 20.2 354 364 3.95 1.04900
3. Activating students’ imagination 101 4 6.9 238 327 327 3.83 1.08692
12. Having an amusing theme 101 1 129 277 307 277 3.71 1.04246
21. Involving students’ personal experiences 99 121 152 152 21.2 364 354 1.42337
23. Appropriacy for drama activities 100 6 23 15 27 29 350 1.29099
20. Involving students physically through some

items (puppets, attachable/ three dimensional 100 4 16 24 38 18 3.50 1.08711
items)

1. Involving creativity 100 4 19 24 32 21 347 114111
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As indicated in Table 2, the most successful aspects of their stories were about story characters
(M=4.42), compatibleness of the script with the curriculum chunks (M= 4.40) and the words (M= 4.07),
readability of the sentences (M= 4.08), language level of the texts (M= 4.04). Based on the frequency
analysis, most of the participants (88%) were satisfied mostly with the characters in terms of their
familiarity to children and the sentences which were easy-to-read (78.2%). With regard to writing
curriculum oriented scripts in terms of chunks and words, the participants thought that their scripts were
compatible with the curriculum in terms of the chunks (88.1%) more than the words (75.3%). In line
with well-integrated chunks, most of the participants (73.3%) considered themselves as successful in
keeping the language of the script at i+1 level to challenge the learners.

Furthermore, 71.8% of the participants thought that the script was fun. On the other hand, with
regard to imagination and amusement which are very prominent concepts for children, only more than
half of participants stated that their scripts could activate children’s imagination (65.4%) and the themes
of their stories were designed to amuse children (58.4%). Based on the mean scores, the following
aspects of the picture story books were ranked as the least successful ones; involving students’ personal
experiences (M=3.54), appropriacy for drama activities (M=3.50), and involving students physically
(M=3.50). To reiterate, only 57.6% of them claimed that their stories were designed to involve students’
personal experiences. Additionally, only 56% of them pointed out that their stories were appropriate to
be used in drama activities as a post-story telling activity and they were designed to involve students
physically. Finally, with the lowest mean score (M=3.47), creativity was found as the least successful
aspect of the stories. 53% of them believed that their picture story books were creative.

3.2.2. The Qualitative Findings

Three points emerged from the analysis of the interview extracts with regard to the characteristics
and needs of the children such as using repetitive words and chunks which are compatible with the
current curriculum and creativity. The following extracts might shed light on why it was more difficult
for the participants to integrate the target words than the chunks:

12: “Chunks could be taught through repetitions. Chunks were useful. It is easier to
communicate through chunks. On the other hand, when integrating the target words, you need
to consider from three aspects: semantic, pronunciation and written aspect. It was difficult to
achieve all of them in our picture books”.

19: “Integrating the chunks and words together was really difficult. When using chunks, we
have fluency and they flow. But for a word, you have a limitation: An apple is an apple,
namely”.

Additionally, one of the interviewees explained why it was difficult to be creative when creating
their story books:

13: “When we choose the topic from the curriculum, the topic and the target words are ready
for us. For instance, we chose the unit “Animal Shelter”. Thus, the characters were animals,
the place was animal shelter, and the time was one day. We gave primary importance to what
is emphasized in the curriculum and what your expectations are from us. Thus, we didn ¢ feel
free to be more creative. There were some limitations that hindered our creativity”.

3.3. To what extent do the experts agree with the ELT prospective teachers on the quality of their
picture story books?

Although the study mainly focused on the PT’ self-assessments of their picture story books, it
also included the experts’ ratings to reveal to what extent they agree on the authors’ assessments.
Getting agreement from the experts is very important to validate the PTs’ self-assessment.

According to the descriptive statistics of the means, there appears a consensus between the PTs
and the experts about the following strengths of the picture story books. To illustrate, both the authors
(M=4.33) and the experts (M= 4.26) agreed on the quality of the story books in terms of having
iconotexts, which means that the pictures and the texts were well-matched. In addition, both the experts
(M= 4.86) and the creators (M=4.40) agreed that the stories were compatible with the curriculum in
terms of grammar. Furthermore, as for the characters of the stories, not only the experts (M=4.25) but
also the creators (M=4.42) thought that the characters were familiar to children.
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Similarly, both groups were not satisfied with some aspects of the stories. For instance, with the
same mean scores (M=3.83), both groups were not so satisfied with the stories in terms of activating
students’ imagination. Moreover, the mean scores of the experts (M=3.83) and of the creators (M= 3.71)
were not so high related to having an amusing theme. Furthermore, involving students’ personal
experiences into the stories was ranked among the least successful aspect of the stories not only by the
experts (M= 3.83) but also by the creators (M= 3.54).

When compared with the PTs’ ratings, the experts overrated some of the aspects of the story
books. With regard to the target words which were to be included in the stories to meet the requirements
of the target curriculum, the experts (M= 4.83) overrated the stories when compared to the creators (M=
4.07). Similarly, settings of the stories in terms of place (M=4.61) and in terms of mood (M=4.50) were
considered as effective by the experts whereas the creators underrated the settings of the stories in terms
of place (3.73) and in terms of mood (M=3.99).

On the other hand, some aspects of the stories were underrated by the expert. For instance, in
respect of their books’ final physical appearances, namely their coverage pages, it is clear that the
creators were satisfied with the coverage pages of their stories (M= 4.19) more than the experts
(M=3.50). Similarly, the PTs thought that the titles of their stories (M=4.16) were comprehensive
enough to guess the content of the stories while the experts underrated the stories in terms of this aspect
(M= 3.91). Furthermore, although the creators assessed themselves as successful (M= 4.26) pertaining
to having a deductive theme, the experts did not fully agree with them (M=3.86).

DISCUSSION

The study aimed to increase the PTs’ awareness of children literature by asking them to create
child appropriate and curriculum oriented picture story books to be evaluated by themselves in terms of
some basic literary elements and appropriacy for young EFL learners. In line with what is emphasized
by Bland (2013b) who suggested reconsideration of the role of children literature in teacher education
context, the researcher aimed to bring innovation to her TEYLs Il course via integrating children
literature to the course content.

As suggested by Bhanegaonkar and Mahfoodh (2013), having the required skills to design
appropriate materials is very prominent for EFL teachers. Luckily, the overall results of the study
revealed that the PTs were successful in creating picture story books meeting both the literary criteria
and children’s reality. The success of the participants might be attributed to what is underlined by Cer
(2016, p.79) who stated that “just like anybody who knows about child reality cannot write children’s
books, anybody who knows about the attributes of a literature text cannot create children’s books
without viewing life from their eyes”. In other words, the participants not only took TEYL I and II
courses through which they became familiar with child reality but also took literature in ELT | and Il
courses through which they were equipped with the qualifications of a literary text to be used in ELT.
Thus, when creating their books, they were likely to consider these two dimensions.

The first research question which sought to find out the PTs’ evaluation regarding the quality of
their picture story books in terms of some basic literary elements revealed positive results in general.
In line with the study of Gonen et al. (2012) which examined 120 picture books and reported that most
of the stories were high quality in terms of matching the images with the texts, the books created in this
study were considered as high quality both by the authors and the experts in point of creating scripts
with well-matched images with the tastes of children and with the educational requirements of the
curriculum units. What is more about the stories created in this study is that the participants tried to
expand the meaning of the texts not only through pictures but also some tactual materials such as
attachable puppets (see appendix 1), puzzles and maps. As evident from the interview results, the
success of the authors to be able to create effective iconotexts might be attributed to what is emphasized
in the theoretical lessons in which the researcher, as also the lecturer, constantly stresses the importance
of providing visual support to enable children at concrete operational level to depict the meaning of the
texts.

The findings of the study revealed some questionable points with regard to involving deductive
themes, which is also reported in the study conducted by Strouse, Nyhout & Ganea (2018) who asserted
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that grasping a story’s moral and transferring it to the real-world situations are not easy tasks for a child
due to a lack of identification with the story characters and analogical reasoning. The findings of the
study indicated that the participants involved thematic units successfully and expected young readers
to receive intended meanings related to friendship, helping other people and animals in addition to
environmental issues.

Based on the mean scores, the PTs indicated lower satisfaction level regarding having effective
settings in terms of time and place. When the stories were analysed, it was seen that some of the
participants did not mention about setting details in terms of time (see appendix 1) or they mostly used
the expression “one day” to refer the time except for two cases in the picture books entitled Saturday’s
Adventure of Scooby-Doo and Children’s Day in which time is given importance and repeated in a few
sentences. However, with regard to place, unlike the participants, the experts overrated the stories in
terms of place aspect of settings. To put it differently, different places were included in the stories such
as forests, magical forests, home, playground, school, park, library, city, and ocean. In addition, they
were shown effectively with the help of illustrations. As seen, the places in the stories were chosen from
children’s immediate environments; thus, they could be accepted as appropriate.

The second research question which was formed to reveal the PTs’ evaluation of the quality of
their picture story books based on the characteristics and needs of the children indicated positive results
as well. In other words, the participants were able to create high quality child appropriate picture story
books in which there should be pattern-driven and context-embedded language (Linse, 2006). To be
more precise, language could be acquired by comprehensible input which is a little bit beyond students’
level of comprehension: i+1 (Krashen, 1985). Moreover, Smallwood (2002) indicated some prominent
criteria for selecting appropriate children’s literature to be used in language learning and teaching such
as meeting the curriculum objectives and enhancing the target thematic units, providing repeated and
predictable language which should be supported by illustrations and slightly above the level of learners.

Thus, unlike the findings of the study by Gonen et al. (2012) which examined various commercial
books and revealed 43 words which were above the students’ level, the books created in this study were
reported as successful both by the authors and the experts in terms of meeting the educational
requirements of the books such as involving the target chunks and the words, easy-to read sentences,
which helped the participants to have i+1 level language input. Having the aforementioned facilitating
items in picture books was also stressed by Linse (2006) who stated that including repetitive language
patterns enables students to comprehend the story easily and to construct sentences by dealing with only
new vocabulary rather than a variety of grammatical patterns. More than this, aiming to make their
books easy to learn and to get benefits from the power of rhymes to both engage and entertain children,
the authors successfully composed melodic sentences.

As emphasized by Ghosn (2002), high quality literature should enable readers to understand the
feelings of not only self but also others through involving the readers’ own life experiences and realities
and through developing emotional intelligence. Strouse et al. (2018) suggested that realistic characters
and contexts help children derive intended meanings from the stories whereas unrealistic characters and
contexts invite children to question whether the information in the stories is realistic or not.
Accordingly, the evaluation of the story characters by both the experts and the creators indicated that
the characters were familiar to children. Thus, it becomes more likely for children to be able to extract
what is emphasized in a theme due to the identification of the story characters. As mentioned by Driggs
Wolfenbarger & Sipe (2007), the more the books are aligned with the content of the required curricular
topics the more they are likely to be integrated in teaching. Thus, it is more likely for the participants
to integrate their books which were successfully created in terms of their conformity with the target
curriculum. However, as one of the interviewees stated, expecting the participants to use the curricular
chunks and the words limited their creativity and imagination.

Since transferring a story’s lesson into the child’s real-world situations is a difficult task due to
lack of their analogical reasoning (Strouse et al., 2018), it is very prominent for the story authors to
bring children’s natural instinct for imagination and creativity into the forefront. Bland (2013Db)
remarked that imagination, creativity and reflection were considered as postmodern features in children
literature to empower learners who were given opportunities to become co-creators. However, nearly
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half of the authors of this study reported themselves unsuccessful in dealing with some features which
are very natural part of children’s lives such as, imagination, amusement, drama, action, and creativity.

The last research question aimed to reveal to what extent the experts agree with the PTs on the
quality of their picture story books. There appeared a consensus between them on the high quality of
the books in terms of having iconotexts, curriculum-oriented grammatical patterns, and familiar
characters. The agreement between the PTs and the experts indicated that the PTs developed the
required skills to create child appropriate story books which also include some basic literary elements
to promote children’s foreign language development, which was the direct outcome of the study.
Additionally, this agreement also remarked the PTs were aware of the purposes and criteria to do the
self-assessment besides developing reflecting thinking, which is a valuable indirect outcome of the
study. This result is in line with Ratminingsih, Marhaeni & Vigayanti (2018) who found that university
students understood the function of self-assessment.

On the other hand, the disagreement between them indicated the PTs’ bias in their assessment.
In this sense, there appeared two features in the study, namely coverage pages and titles, which were
considered as effective by the authors but underrated by the experts. As understood by the interview
results, the participants decorated the coverage pages of the books by considering aesthetic skills more
than language skills (see appendix 1), which could be the proof of the PTs’ lack of theoretical
knowledge on the issue. On the other hand, it is more likely for the experts to take account of language
aspects such as activating learners’ top-down processes and inviting learners to guess the contents of
the stories. The PTs or practicing ELT teachers need to be more aware of the techniques to be used in
a pre-story telling phase and make more effort to involve more context clues to be able to decorate more
effective coverage pages which might also create a sense of wonder to start to read a picture story book.

Like the PTs, the ratings of the experts were not so high in respect of reflecting the natural needs
of children, namely activating their imagination and amusing children through themes. As necessitated
by prevailing postmodern era, picture book creators need to make it possible that children should find
opportunities to participate in meaning making process via their knowledge and experiences (Bland,
2013b). However, both the authors and the experts thought that the stories were not so successful in
involving students’ personal experiences.

The reasons for the dissatisfaction of the participants with fulfilling the aforementioned
children’s needs might also be due to their lack of experience in raising and/ or teaching children in
their present lives. It is more likely that they might become more fruitful to find features of imagination
which lead learners become more creative as they experience in teaching to children as EFL teachers
or caregivers. Furthermore, in the study of Giirsoy & Bag (2018), the groups (one visual and one audio)
trained through creative thinking tasks aiming to develop creative thinking skills —fluency, flexibility,
originality and elaboration improved their thinking skills; however, the students in the visual group
revealed higher creative thinking skills. Similarly, PTs might be trained through creative thinking tasks
to improve their creativity and imagination, which enable them to create high quality literary texts to
be used in their future language teaching classes.

Although the participants self-assessed the quality of their picture books to a certain extent in
this study, there often exists a mystery which attributes every created picture book an unfathomable
value to become a piece of literary art. What is revealed in the study is that a person who sets one’s
heart on creating a piece of literary art appropriate for children needs to endeavour to become competent
not only at integrating some basic literary elements but also at meeting the needs of the children. Despite
the expert assessment, the study is limited to the use of self-assessment which is relatively idiosyncratic.
Thus, involving peer-assessment would increase the validity of the results by providing multifaceted
assessment.

CONCLUSION

The PTs, by being trained to create a child appropriate picture story book, were found to be
successful by both themselves and the experts in creating a valuable instructional tool to teach English
to young learners. In educational settings, the more ELT prospective and practicing teachers know and
experience how to create child appropriate picture story books which are compatible with the
curriculum, the more they tend to integrate in their realms of language teaching, which might provide
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many advantages to children who need to develop both positive attitudes towards learning a foreign
language and awareness of that language. Thus, as also suggested by Martinez et al. (2017), the
implications of the study might be that more ELT programs should consider teaching the format of
picture story books to enable ELT prospective teachers to skilfully scaffold the interaction between
students and picture story books.

Believing the importance of cross-curricular approach, the researcher who specialized in
teaching English to young learners cooperated with the other teacher educators specialized in literature
to become more aware of literature, which might help the researcher as a teacher educator to better
design her future teacher education courses when lecturing about children literature. Thus, in the grand
scheme of things, teacher educators who specialized in one particular field need to cooperate with other
teacher educators who specialized in different fields to enrich their course content and to better educate
PTs.

The study is limited to the creation of picture story books; however, the use of literature in ELT
is not limited to picture story books. Thus, PTs should be given more opportunities to create variety of
literary texts appropriate for teaching English to different age groups to be used in firstly micro teaching
sessions in the practice courses of their teacher education program, secondly in their practicum classes,
and finally in their future classes. Hence, the experiences of PTs can be examined when creating variety
of other literary texts to be used in ELT. Besides, they should also be taught in detail about how to use
literary texts in their realms of the classrooms efficiently. Therefore, further research can be conducted
to investigate the effects of integrating literature, particularly picture story books, in children’s language
development.
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