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Abstract

The aim of this study was to investigate parents’ perceptions of forest school. Qualitative research was
adopted as a research design. The study was carried out with parents who have children enrolled in the
forest school. Thirty-nine parents participated in this study. Their perceptions about forest school were
investigated through interviews. In the interview schedule, five open-ended questions were asked parents
to obtain their perceptions of forest school. A content analysis technique was used to interpret data.
According to parents, a forest school is a place where children have positive feelings, discover nature and
life and interact with nature. Their reasons for preferring the forest school were listed as nature as a
learning environment, the role of nature in wellbeing, education philosophy, and staff characteristics.
Findings also revealed that parents consider children’s increasing interest in environmental issues in terms
of environmental awareness and knowledge; social-emotional development in terms of enhancement in
self-confidence, and taking responsibility; motor development in terms of physical strength and speed;
cognitive development in terms of inquiry skills.
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Introduction

‘I love to play the most in the forest. With trees, flowers, butterfiies... They are
my friends... And watching birds... And let the wind blow my hair... And smiling,
because forest always makes me smiling....” (Child, 5 years old).

Pioneers of early years such as Frobel, Montessori and Steiner appreciated the
interaction between nature and children. Children’s development and learning were
prominently improved by hands-on experiences of nature and natural materials (Davis,
1998). The benefits of outdoor education experiences have also been mentioned by a
variety of researches (Burke, 2014; Close, 2012; Rickinson et al. 2004; Jorgensen, 2015;
Nicol, Higgins, Ross & Mannion, 2007; Lovell, O'Brien & Owen, 2010). Outdoor
experiences have many different kinds of methods. Providing a variety of outdoor and
environmental education experiences, a forest school is emerged as a unique learning
approach that has been rooted in a variety of philosophy, theory and research (Knight,
2018). Murray & O’Brien (2005) described that forest school offers children regular
opportunities to achieve and develop confidence through hands-on learning in a
woodland environment. Forest School aims to inspire learning within natural settings
(O’Brien, 2009) and according to Knight (2011), a forest school is a dynamic approach
that allows rich outdoor experiences to promote learning and development of all children
of all ages.

According to Knight (2009), there are some key elements that motive forest school.
Forest school practices take place mostly in a forest or wooded area. This area could be
close to reaching out by walking or bus ride from the school. Each forest school has its
own session in special settings, has its own rituals, such as starting with circle time and
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closing with a song. Besides, forest school must be led by a qualified practitioner who is
experienced with first aid, health and safety requirements besides teaching. A forest
school practitioner is required to be certified by Level 3 forest school qualification. During
forest school sessions, there should be more adults and fewer children to let practitioners
observe each child. There should be regular visits to the forest over a significant time
period. Although there is no upper limit, it can be a minimum half a day per week for at
least 10 weeks. Forest school practices can take place in any weather conditions
therefore appropriate clothing is essential. If it is needed to emphasize educational
features, forest school roots on play-based and child-initiated learning. Children are
supported to take and manage risks. As well, forest school pedagogy should be
integrated into the school curriculum.

There is a growing body of research about forest school, primarily focusing on early
childhood. Williams-Siegfredsen (2012) acknowledged that forest school pedagogy is
not only an academic oriented-process but also a highlighted development of whole child
within a natural woodland setting. Relevant literature claimed that enrolling in forest
schools positively affects children’s outcomes. For example, Davis and Waite (2005)
emphasized the improvement of physical and motor skills through forest school.
Similarly, Bilton (2010) claimed that as an outdoor environment, forest schools provide
children to take benefits of fresh air and sunlight as well as promotion in motor
development. Maynard (2007) described the aims of forest school as nurturing self-
esteem, self-confidence, independence and risk taking. Waters and Begley (2007) also
reported that forest school supports the risk taking behaviours of children. Murray and
O’Brien (2005) and Knight (2013) also highlighted the opportunities provided by forest
school practices to build self-confidence for children. In addition, Murray and O’Brien
(2005) also claimed that forest school can motivate children’s curiosity and their
exploration and observation skills. Considering social-emotional development, Tiplady
and Menter (2020) claimed that forest school can be an effective process for improving
well-being. Besides these benefits related to physical, mental and emotional health,
forest school provides young people to interact with nature and natural elements which
may result in higher levels of interest in nature, such as respecting nature and developing
compassion towards the natural world (Louv, 2008 & Sobel, 2008). According to Harris’s
(2017) study, which is conducted with forest school practitioners, children who are
enrolling in forest school have respect and compassion for the natural environment. This
compassion allows children to develop environment friendly-behaviours (Davis, 1998).
Forest Schools was based on Danish early year’s outdoor pedagogy. Then it has spread
to Europe, China, New Zealand, America and Canada (Knight, 2016). Nowadays, it is
an emerging issue also in Turkey both in theory and practice. There are a few numbers
of forest schools in Turkey, and these forest schools generally serve preschool children.
Dean (2019, p.53) highlighted “forest school has unique characteristics which is
bounded to the cultural setting” advocating the impacts of regions’ culture, history, and
educational perspective of outdoor learning. Despite the forests and/or woodlands are
accepted as good places for children to learn and develop by adults from all around the
world (Lovell et. al., 2010), the question of what do parents think about forest schools
still needs to be clarified in detail. Knight (2013) stated that how to sustain the positive
impacts of participating in forest school on children’s development and learning strictly
depend on how to involve the parents in the process. At is point, exploring the parents’
perception is supposed to be significant for investigating the forest school phenomenon.

When the parent perceptions about forest school was examined in the relevant literature,

the study of Close (2012) was significant to explain parental perceptions regarding forest

school. Close (2012) researched with parents and children to investigate their

perceptions about their experiences in forest school. It is reported that although parents

are in a supportive manner since they believe in the benefits for their children, some of

them did not seem to grasp the underlying principles of forest school. According to parent
238




Kahriman-Pamuk

reports, children do not see forest school apart from their other school subjects and
children learn to discover nature (Close, 2012). Eroglu (2018) conducted a study that
examined the forest school program of a preschool in Turkey. In this study, participants
were children, forest school leaders and parents. Parent’s positive feedback and interest
are significant to maintain and promote forest school practices. According to Eroglu
(2018), parents perceive forest school as a place where each developmental area of
children promotes. Koyuncu (2019) conducted a study to examine views of teachers,
administrators and parents about forest school. Eighty-three parents involved in the
study and they reported that forest school promotes the whole child. Kanat (2020)
evaluated the development of children based on teacher, parents and children reports.
According to Kanat (2020), parents think that forest school contributed to the
development of children’s creativity, critical thinking skills, self-confidence, discovery
skills, experimental learning, well-being, health, physical abilities, communication skills,
environmental knowledge, and environmental awareness. Accordingly, in the current
study, forest school phenomena was investigated by the lens of Turkish parents. In this
regard, the research question sought for answers is formulated as what are parents’
perceptions of the forest school?

Methodology

As this study aimed to explore the perceptions of parents whose children are enrolling
in a forest school, a qualitative research paradigm is thought to be enabled for catching
the opinion of the parents. Creswell (2003) highlighted that the qualitative research
method provides researchers to understand and interpret the comprehensive meanings
of the investigated phenomenon. In this research, a holistic single case design was used.
The holistic single case design is preferred when there is only one unit of analysis (an
individual, an institution, a program, a school, etc.) (Yildirm & Simsek, 2006).

General Information about the School and the Participants

Merriam (2009) stated that qualitative research should include rich information about the
research settings. A thick description of the school context and the participants provided
here to acknowledge the boundaries. The school named “Serpil Forest School” where
the data collected was one of the first forest schools in Turkey. The school is in a
cosmopolitan city named Mersin and is located close to the forest. Four containers and
a tent are used as indoor classrooms if needed.

There was a school manager, an education expert, four preschool teachers, and four
assistant personnel in the school. The school manager had three years of teaching
experience in nature-based preschools in addition to 10 years of experiences in
preschool administration. The education expert is qualified for outdoor learning and
environmental education, employed to design the curriculum and to monitor its
implementation. The teachers are all female and they have a bachelor's degree. School
manager, education expert and all teachers have enrolled in forest school leadership
courses.

Children spend all day in the forest, even the lower temperatures around -5 degrees.
The daily routine starts with breakfast, followed by children’s walk into the forest. In the
forest, the children play and explore nature. In addition, they have been provided open-
ended science, math, and language and art activities.

Totally, 59 children who are aged 40-70 months (28 females, 31 males) have enrolled in
the forest school. Children are grouped into four by their age. Parents belonged to middle
and upper-middle socio-economic levels and most of them had bachelor's degree. The
age range of the parents was 31-47 years. While most of the parents (n = 30) have one
child, 15 of them have 2 children, the others have 3 or 4 children. The Serpil Forest
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School considers parent involvement and collaboration as an important issue. Parents
are regularly and frequently informed about educational activities and children’s
developmental progress. In addition, parents are invited to actively participate in
activities, projects and workshops conducted either in the forest or school. Accordingly,
totally 39 parents (37 mothers, 2 fathers) volunteered to participate in this study.

Data Collection Tools

Semi-structured interviews were carried out with parents to get their perceptions
concerning the forest school. Patton (2002) proposed that unobservable processes in
terms of experiences, attitudes, and perceptions can be understood through interviews.
A Semi-structured interview protocol was prepared in order to get the perceptions of the
participants based on the pre-determined themes: description of forest school, reasons
for preferring forest school and benefits of forest school for children. The interview
schedule included an introduction that explains the purpose of research and the
questions for getting demographic information. There were five open-ended interview
questions in accordance with the themes and probing questions to support the main
interview questions. An example of the interview question is, “How was participating in
forest school affected your child?”. The interview protocols were reviewed by two
experts. After receiving expert opinions, pilot studies were conducted to examine the
interview form. After the pilot interviews, the form was applied to the participants. Data
were obtained by face to face meetings. Interviews were recorded with the permission
of participants. Each interview took approximately 20 minutes.

Data Analyses

In this study, the data were analyzed using the content analysis technique to reveal the
facts that may be hidden within the data. During the content analyses process, certain
concepts and themes within the framework were organized to interpret for readers. Data
were coded according to the concepts that are extracted from the participants’ opinions
as Creswell proposed (2003). These steps were followed to analyze the data: (1)
Transcription of interviews (2) Encoding data (3) Organization of existing themes (4)
Arrangement of codes and themes (5) Definition and interpretation of findings.

These texts were encoded by a second coder to ensure the objectivity of the study. The
consistency among the coders were checked. To increase credibility, all of the findings
were given directly without any comment. The generated codes were used to calculate
the inter-rater reliability as .90. The opinions of the parents were supported with direct
citations to increase the credibility of the research, as Patton (2002) suggested. The
researcher established a long-term interaction with the participants to ensure prolonged
engagement, as Miles & Huberman (1994) offered. This interaction has been assured
by weekly visits to school and meetings with parents. For the transferability of the
research, the research context was described in thick descriptions above, as Ponterotto
(2006) proposed.

Findings

To disclose parent’s perceptions about forest school, parents’ descriptions of forest
school, their reasons for preferring forest school and benefits of forest school for their
children were reported.

Theme 1: Description of forest school

When parents were asked about their descriptions of forest school, they mostly
emphasized “positive feelings”, “discovery” and “interaction with nature”.

Table 1 Parents perceptions about description of forest school
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Categories Codes f

The place where children Feeling happy 15
have positive feeling Felling joyful

Feeling peaceful

Feeling safe
The place where children Discovering nature 14
discover Discovering life

Discovering self

Discovering learning
The place where children Playing in nature

interact with nature .
Learning about nature

Respecting for nature

~ B~ 00 O

Love nature

Parents generally described the forest school as a place where children have positive
feelings. For example, P3 mentioned that “Forest school makes children happy. As /
have observed, children have fun when they also learrt’. Similarly, P25 added “the forest
school is the place where my child is happy and peaceful’. And P30 commented:

~..When | think about forest school and my experiences as a mother in the
forest school, | can say that forest school is children’s home where they feel
themselves safe, where they desire to go every morning, where they have
fun, where they are willing to learn and where they miss...”

“Discovery” was also frequently mentioned by parents to define what forest school is.
Parents perceive forest school as a place where children discover themselves and life
through nature. In this regard, P1 commented that “/n the forest school children are in a
Journey which they discover life.” P10 added that “forest school is where nature helps
children learn how to observe, investigate and question life.” And P20 concluded that
“forest school is a big laboratory where children can test the future life discovering nature
and cycles in nature. They can test everything. They observe, they experience, they
realize... | sometimes think, they are very alike to discover meaning of life.”

Finally, “interaction with nature” was cited by parents to propose their accounts for the
forest school. According to parents, a forest school is a place where children interact
with nature. To illustrate with a representative narrative:

“Forest school is not surrounded by walls on four sides. The sky is the roof of
the school. Trees and birds are friends. In this school children not only learn
mathematic but also, they can recognize trees and flowers. A forest schoo/
teaches children to love and respect for nature. Forest school gives
opportunity to children playing in nature. In summary, forest school is the
place where children and nature are connected.” (P 31)
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Theme 2: Reasons for preferring forest schoo/

Why parents prefer the forest school is also examined in this research to comprehend
perceptions of them about the forest school. Findings revealed that the preferences of
the parents are mostly related to nature as a learning environment, the role of nature in
wellbeing, the non-academic orientation of education philosophy and staff
characteristics.

Table 2 Parents’ perceptions about reasons for preferring forest school

Categories Codes f
Nature as a learning Providing the opportunity 14
environment for experimental learning

Providing the opportunity 11
for observation

Providing the opportunity 9
for investigation

Prompting five senses of 9
children
Prompting curiosity of 7
children

Role of nature in wellbeing Promotes children’s 10

physical health

Promotes children’s 8
emotional health

Promotes children’s 6
mental health

Education philosophy The non-academic 8
orientation of education
philosophy
Child-centered approach 8
Opportunity for play

Staff characteristic’s Innovative 5
Well-educated 3

Parents who participated in this study believed that nature provides a variety of
opportunities for children, which promote their learning. The most frequently mentioned
reason for deciding forest school is nature’s various and vibrant learning environments.
P28 mentioned that “Forest School is in nature. Children are bounded with soil, mud,
animals, plants, and all living things not plastics. My child plays with and learns from
nature. That is why we obviously chose the forest school.” Related quotations are listed
below:

“Like an instrument of education, nature provides children an enchanted
learning opportunity.” (P18)
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“Children can observe what changes in the forest. Think about a tree. It
blooms in spring and leaves fall in autumn. And children try to understand
what happens to the tree and try to make connections among trees and life.
This is pure learning.” (P1)

“Children obviously will learn in nature using their five senses. It is clearly
observed that learning in nature is the best way to activate children’s senses.”
(P27).

“Nature provides children such an unbelievable learning environment.
Children have opportunities for learning by doing. They can experiment with
nature.” (P31)

“Children have a chance to learn by touching, feeling, seeing and smelling of
the wonders of nature such as trees, birds, soil, sun, etc.” (P36).

Parents disclosed the role of nature in children’s wellbeing as a reason for their
preferences. According to parents, nature helps children to be physically, mentally, and
emotionally healthy. The quotations including the statements are given below:

“The only reason for my decision about the forest school is nature because
nature makes children open-minded and calm (P27).

Forest school is a chance for them to be healed by nature.”(P2)

I believe nature and education in nature make children much healthier; that
is why | decided forest school to other schools.” (P4)

“‘We chose the forest school because | and my husband assume that is
related to nature in terms of trees, flowers, animals will develop our child’s
serenity. We are sure that when children learn in nature, their brain, their
heart, and their body develops in harmony.” (P22)

“Children spend most of their times indoor and that brings unhealthy living
conditions. To maintain their physical and mental health, | believe that, forest
school provides clean air, oxygen and vitamin D”(P35)

“If children spend most of their time in nature, they will be mentally and
physically healthier than before. That is the most important reason why /
chose forest school.” (P17)

The reason for parents’ choices about forest school was found related to the education
philosophy of the school. According to the parents, forest school focuses on abilities
rather than typical academic outcomes, adopts a child-centered approach and provides
an opportunity for play. Related quotations are listed below:

I believe that reading and writing learning process can be learned in any
circumstances like in regular schools. Whereas learning life skills like feed
and care for animals, using tools such as hammer and nails, daily greetings,
kindness, pick up trash and recycling, and respecting all living things are
much more important than regular schooling.” (P4)

‘In forest school children learn to handle with problems, challenges, and
dangers. That's why we do not believe in the importance of academic
achievements gain by exams and tests. So, we are totally bonded to forest
school.” (P11)

“The reason why | prefer forest school is not defending the memory-based
teaching.” (P3)
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“Forest school is the best school where it allows children for individual
development. Children observe, explore and discover what they are
interested in. Children are active learners in the forest school. They do not
Just sit down and listen to the teacher, they also actively construct their own
learning. On the other hand, children in forest school wonder, ask, investigate
what they would like to learn.” (P33)

“Forest school provides opportunities for free play. Children spend most of
their time playing outdoors.” (P35)

“In the other schools, children spend their time in buildings surrounded by
stone walls, children do not have any space to play freely. On the other hand,
forest school provides natural spaces and times for free play of children.”
(P5)

“Forest school children are very lucky, they do not have to enroll in academic
workload as their colleagues, they learn unconsciously by playing, which is
the reason why | preferred forest school.” (P14)

Finally, a small part of parents’ choices is related to the staff characteristics. Some of the
parents expressed that forest school staff are well-educated and innovative. P33 stated
that forest school teachers show such a big effort to improve themselves to be a more
competent teacher. P21 supported this idea by adding that “/ think to be a forest school
teacher requires extra proficiencies. Hence, they need to improve themselves by reading
more and/or enrolling in professional development courses to be more qualified. And
this Is the biggest impact to choose the proper school whose teachers are eager to learn
for my child.” P 39 said: “Since forest school is an alternative educational approach, it
owns teacher who can adapt innovations in education system to grow up children of
twenty-first century.”

Theme 3: Benefits of forest school for children

Finally, the benefits of forest school for children were investigated. Findings revealed
that parents consider children’s increasing interest in environmental issues in terms of
awareness and knowledge; social-emotional development in terms of enhancement in
self-confidence and responsibility; motor development in terms of physical strength and
speed; cognitive development in terms of inquiry skills as benefits of forest school.

Table 3: Parent’s perceptions about the benefits of forest school for children

Categories Codes f
Interest for environmental Environmental 15
issues awareness
Environmental 11
knowledge
Social-emotional Self-confidence 11
development Taking responsibility 9
Motor development Physical strength

Physical speed

Cognitive development Inquiry-based skills 10
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Parents mentioned children’s of environmental awareness and knowledge. To illustrate,
P17 expressed that “My child is connected to nature with compassion. She is aware of
the harms given to environment by people and she wants to protect trees, insects, birds,
and flowers... anything related to nature.” P15 added that ‘7t was very interesting for me
to hear tree species form my son. He listed the names of the trees in the school. | think
forest school feeds children’s compassion to nature and promotes their knowledge.” P
11 supported the idea of that forest school raise children’s awareness and knowledge
about natural and environmental issues as given below:

‘My girl used to be afraid of animals. But after enrolling in forest school, she
does not hesitate to touch any animal. Her love and bonds to nature makes
her happier. She is also aware of environmental problems. Sometimes warns
us to conserve water and not to mix organic and inorganic wastes. Once she
warned his brother not to pick up a flower and said ‘it is an endemic species’.
Forest school would improve children in any area,; however, I'm sure that they
become environmentally friendly people” (P11).

In relation to social-emotional development, enhancement in self-confidence and
responsibility are mentioned by parents to express the benefits of forest school.
Quotations are presented below:

After enrolling in forest school, my son becomes a self-confident child. (P1)

My little girl was a bit shy. Forest school made her talkative and self-
confident. (P 5)

R.... have started to express himself better, while he is communicating with
others, he feels more comfortable and confident. (P28)

The most important benefit for my child is the promotion of taking
responsibility. Forest school helped her develop a sense of responsibility. For
instance, she would like fo help me by household such as washing the
balcony, folding clothes, etc. (P18)

My son was unable to choose the proper clothing, to brush his teeth on time,
tiding his room and toys and to do this kind of personal chores. Forest school
motivated and taught him about taking responsibility. (P9)

Physical development was the other most frequently mentioned category by parents to
express the benefits of forest school for their children. Parents highlighted increasing
physical strength and physical speed. For instance, P8 commented that “He's physically
stronger much better than before. He can walk long distances without complaining. He
can climb to a high tree in minutes. When he falls down, he goes on as nothing
happened.”

Similarly, P20 stated that “the motor development of my girl was enhanced after enrolling
in forest school. She is now more physically flexible. The increasing physical strength
and speed were simply observed after the forest school process”. And P21 pointed out
increasing physical abilities of his son. He added that his son wants to be challenged
with physical tasks and preferred pathways to regular streets.

Parent’s views about the benefits of forest school were finally related to children’s
cognitive development in terms of inquiry-based skills. Parents commonly pointed out
that children began to inquiry, to wonder, and to explore rather than before. P37
commented, “A.. became a little researcher, even a naturalist. Her observation ability
has increased. For example, she started to realize the changes in nature and to talk
about cause and effect relationships of events.” P9 also supported this idea by saying
‘forest school brought out curiosity, inquiry and exploration to my child’s life.”
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Discussion and Conclusion

How parents perceive forest school was stimulated from findings and discussed with
reference to existing literature. Parents’ perception was exposed probing their
perceptions about what forest school is, why they prefer forest school and what the
benefits of forest school are.

According to parents, a forest school is a place where children have positive feelings,
making discovery and interact with nature. Their description of forest school revealed
that parents connected children’s positive feelings with forest school. Knight (2009) also
associated positive feelings of children with the time they spend by free play in forest,
interaction with nature, and being outdoor, etc. Close (2002) and Kahriman-Pamuk and
Ahi (2019) reported that children regard forest school as a place where they are happy
and joyful.

The findings of this study revealed that parents see the forest school as a place where
children discover nature. As Knight (2009) proposed, in forest school, children have a
variety of opportunities to discover nature and natural elements. In the forest school,
children have opportunities to go after their curiosity and explore nature (O’Brien, 2009).
While discovering nature, children wonder, observe, and question a variety of
circumstances which are not available indoors (Jacobi-Vessels, 2013).

Besides discovering nature, parents also described forest school as the place where
children interact with nature. According to parents, nature is also a school as well. As
Ernst and Theimer (2011) concluded, nature based educational approaches strengthen
children’s bounds to nature. In this century, children have limited opportunity to access
the natural environment due to safety issues. In this regard, forest school as a nature-
based approach brings nature and children together as expressed by parents.

To comprehend parental perceptions about forest school, parents were asked about the
underlying reasons for preferring the forest school. Their reasons were listed as nature
as learning environments, the role of nature in children’s well-being, education
philosophy, and staff characteristics. Parents perceive nature as a learning environment
that provides an opportunity for experimental learning, observation and investigation
which prompts five senses and curiosity of children. Lovell (2010) reported woodlands
are rich learning environments which prompt children’s senses. It is an ongoing idea that
direct experiences of nature enhance the learning and development of children (Davis,
1998). It is well-known that children learn best in a rich, stimulating environment
(Rushton & Larkin, 2001).

Parent’s statements also revealed that one of the reasons for their preference for forest
school is about children’s wellbeing. According to a report of the Blackwell (2015)
wellbeing includes not only physical and mental health of the children but also it
encompasses emotional and social health. In the literature, there are other evidences
for the benefits of time spent in nature on wellbeing (Goodenough & Waite, 2020; Tiplady
& Menter, 2020). This finding should be highlighted since children’s wellbeing have a
significant impact on their overall development and learning (Ho & Funk, 2018). Louv
(2008) and Bilton (2010) emphasized the mental and physical benefits of interacting with
nature. Munoz (2009) specified these benefits by reducing levels of attention deficit
hyperactivity disorder (ADHD) and obesity. There is a greater need for children to have
contact with nature to avoid harms of contemporary life (Bingley and Milligan 2004;
Fjertoft 2004).

The education philosophy of forest school is regarded as a reason for parents’
preferences. Parents’ highlighted non-academic orientation of education philosophy,
child-centered approach, and opportunity for play. As described by Knight (2009) school
curriculum and program goals should be integrated in forest school practices and forest
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school programs encompassing all subjects and disciplines such as science, math,
literature, art, etc. However, the way of how children enroll in these issues differs. Instead
of passively listening, children engage in these contents by observation and exploration,
which is initiated by themselves and they play. As Blackwell (2015) mentioned forest
school approaches are child-centered, process-oriented and play-based, as well as
children’s curiosity and self-directed learning are aimed to be nurtured.

Lastly, what parents think about the benefits of forests school for their children was
investigated in this study. Findings revealed that parents consider children’s increasing
interest in nature and natural elements in terms of environmental awareness and
environmental knowledge; social-emotional development in terms of enhancement in
self-confidence and responsibility; motor development in terms of physical strength and
speed; cognitive development in terms of inquiry skills.

Relevant literature provides arguments for the relationship between children’s
environmental knowledge and attitudes and the time they spent in nature. The more
children interact with nature the more they develop sensitivity and caring attitudes
towards nature (Chawla, 1998; Phenice & Griffore, 2003; Murray & O’Brien, 2005; Sobel,
2008). In addition, children became familiar with the flora, fauna, abiotic and biotic
factors in forest school (Kahriman-Pamuk & Ahi, 2019). In this regard as parents
supposed and supported by relevant literature, forest schools are a vehicle that can
stimulate children’s respect, love and compassion towards nature, which turns in
environmentally friendly behaviors.

Parents stated that the self-confidence and responsibility of children are promoted after
participating in forest school. Relevant literature supported this perception of parents.
Kellert and Derr (1998) and O’Brien and Murray (2006) reported increased levels of self-
confidence after enrolling in forest schools. Blackwell (2015) associated enrolling in risky
activities such as using tools, climbing trees, playing with animals, etc. to increasing self-
confidence of children. According to Blackwell (2015) managing these kinds of activities
encourage children to take on more challenging activities with higher levels of
independence. Concerning responsibility, Harris (2015) declared forest school leaders'
perception that children participating in forest school learn to rake responsibility.

Parents expressed the improvement in their children’s motor development which is also
an expected result. Forest school in nature challenges children to walk by long and
irregular paths. Children climb trees, jump in muddles, and handle tools. In this manner,
children learn to control their bodies, develop in eye-hand coordination, and gains
physical strength and speed, as O’Brien and Murray (2007) proposed.

According to parents, forest school increase children’s inquiry skills. Why parents think
so is related to that forest school practices stimulate curiosity, exploration and
observation. Similarly, Murray and O’Brien (2005) claimed that forest school can
motivate children’s curiosity and their exploration and observation skills.

Educational Implications and limitations

These findings interpreted as parents’ perceptions are closely linked to the reported vital
points and benefits of forest school in the relevant literature. Parent involvement in the
early years promotes the development and learning of children. Hence, collaboration
among forest schools and parents would be encouraged to maintain its’ benefits. Future
implementations of forest school can emphasis on parent involvement. Number of forest
schools where children learn and develop in joy and parents are actively involved would
be increased. Besides, nature based outdoor activities would be conducted by all types
of preschools to inspire parents spending time in nature with their children.

In future, to get a more complete picture referring key points of forest school related to
parent involvement, more comprehensive studies can be conducted. This study was
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conducted with only a group of parents whose children were enrolled in a forest school.
All of the parents belonged to middle and upper-middle socio-economic levels. In the
future, more than one forest school from different social-cultural and economic
backgrounds can be involved in studies to have a deeper understanding of parent’s
perceptions. Besides, the role of parents can be investigated to understand the
importance of parent involvement in forest school.
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Ebeveynlerin Orman Anaokuluna lligkin

Algilarinin incelenmesi
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Bu calismanin amaci ebeveynlerin orman okulu hakkindaki algilarini arastirmaktir.
Calisma nitel arastirma yéntemi temel alinarak tasarlanmis ve uygulanmistir. Calismaya,
cocuklar orman okuluna devam eden 39 anne-baba gonulli olarak katilmistir. Anne-
babalarin orman okulu hakkindaki algilarina iliskin veriler gérismeler yoluyla elde
edilmistir. Gérisme protokoliinde bes adet acik uclu soru yer almistir. Veriler icerik
analizi ile analiz edilmistir. Calismanin bulgularina gére ebeveynler orman okulunu
cocuklarinin olumlu duygular hissettikleri, dogayi kesfettikleri ve doga ile bag kurduklarn
bir yer olarak gérmektedir. Ebeveynler, orman okulunu tercih etme nedeni olarak ise
doganin bir 6grenme ortami olmasi, doganin ¢ocuklarin fiziksel ve ruhsal sagligindaki
rold, egitim felsefesi ve personel 6zellikleri gibi sebepleri siralamiglardir. Bulgulara gére
ebeveynler, orman okuluna gittikten sonra gocuklarinin dogal ¢evreye ydnelik ilgisinin
beslendigini, 6zglven ve sorumluluk alma becerilerinin iyilestigini, fiziksel glc¢ ve
hizlarinin arttigini ve sorgulama becerilerinin gelistigini ifade etmislerdir.

Anahtar Kelimeler: Orman okulu, erken ¢ocukluk egitimi, ebeveyn algisi.
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