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Oz

Bu aragtirmanin amaci, Suriyelilere Tiirk¢e 6gretiminde karsilasilan sorunlar ilgili makalelerden
hareketle incelemektir. Bu dogrultuda yapilan tarama sonucunda Suriyelilere Tiirkge Ggretiminde
yasanan sorunlari ele alan 64 makale incelenmistir. Meta-sentez yonteminin kullanildigi ¢alismada
verilerin ¢dziimlenmesinde icerik analizi ydntemi kullanilmistir. Incelenen makalelerin genel
egilimleri ve makalelerde ele alinan sorunlar siniflandirilmis ve grafikler/tablolar halinde sunulmustur.
Yapilan analiz sonucunda makalelerde daha ¢ok olgubilim deseninin kullanildigi, 6rneklem olarak
Ogretmenlerin, veri toplama araci olarak goriisme yonteminin ve analiz yontemlerinden de igerik
analizinin ¢ogunlukla kullanildig1 belirlenmistir. Ayrica makalelerde; materyal sorunlarina, Tiirk¢enin
dil ozelliklerinden kaynaklanan sorunlara, duyussal sorunlara, 6gretici kaynakli sorunlara, program
sorunlarina, 6grenme ortamindan kaynaklanan sorunlara, 6grenme alanlartyla ilgili sorunlara, aile ve

cevre kaynakli sorunlara deginildigi tespit edilmistir.
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Giris

Tiirkgenin yabanci dil olarak 6gretiminin baslangici, birgok arastirmada Divanii Liigati’t-
Tiirk’le baslatilmis olsa da Biger’e (2012) gore Hunlarda, Tiirkgenin yabanci dil olarak
ogretildigine dair izler bulunmaktadir. Bu bilgi aslinda Tiirk¢enin yabanci dil olarak
ogretilmesiyle ilgili faaliyetlerin ne kadar koklii bir gegmise sahip oldugunun gostergesidir.
Hunlar déneminde baslayan bu siire¢ aradan gecen her bir yilda gelisme kaydederek iginde
bulundugumuz yiizyila kadar gelmistir. Siire¢ i¢inde Tiirk¢enin yabanci dil olarak 6gretilmesi
faaliyetleri ile ilgilenen kurum ve kisi sayisi ciddi anlamda artmis ve hem yurt disinda hem de
yurt i¢inde bu misyonu iistlenen birimler agilmistir. Giintimiizde ise Tiirk¢enin yabanci dil
olarak 6gretimi ile ilgili faaliyetler yurt icinde neredeyse tiim liniversiteler biinyesinde kurulan
Tiirkge/dil 6gretim merkezleri, halk egitim merkezleri, gecici egitim merkezleri veya o6zel

egitim kurumlar tarafindan ytiriitiilmektedir.

Son yillarda ise Suriye’de yasanan i¢ karisikliklardan dolay: lilkemize milyonlarca
Suriyelinin gelmesi, onlara yonelik Tiirk¢e 6gretim faaliyetlerinde de ¢ok hizli bir artisa sebep
olmustur. Bir¢ok kurum ve kurulus Suriyelilere Tiirk¢e 0greterek onlarin entegrasyon ve
egitim slireclerine dahil olabilmelerini saglamak amaciyla bir dizi faaliyetler yiiriitmeye
baslamistir. Universitelere bagh Tiirkge/dil 6gretim merkezleri, Milli Egitim Bakanhgi,
Yurtdis1 Tiirkler ve Akraba Topluluklar Bagkanligi, uluslararasi/ulusal kurulus ve vakiflar,
halk egitim merkezleri ve 6zel egitim kurumlari bu alanda faaliyet yiiriiten kurum ve

kuruluslardan bazilaridir.

Hem yurt diginda hem de yurt i¢inde yiiriitiilen Tiirk¢e 6gretimi faaliyetlerinde cesitli
sorunlarin yasandig1 bilinmektedir. Bu sorunlardan bazilari; Tiirk¢e 6gretim programlarindan
kaynaklanan sorunlar, materyal eksikligi, yabancilara Tiirk¢e 6gretiminde kullanilan yontem
sorunlar1, alfabe farkliligi, Tiirkgenin yapisal farkliliklarindan kaynaklanan sorunlar ve
egiticilerden kaynaklanan sorunlar seklinde verilebilir (A¢ik, 2008; Alyilmaz, 2010; Candas
Karababa, 2009; Demirel ve Sahinel, 2006; Durmus, 2013; Er, Bicer ve Bozkirli, 2012; Okur,
2013).

Suriyelilere Tiirkce 6gretimi faaliyetlerinin baglamasiyla birlikte zaten yabancilara
Tiirkce Ogretiminde karsilagilan sorunlarin yaninda farkli sorunlar da ortaya ¢ikmaya
baslamustir. Ozellikle ¢ok sayida dgrencinin olmasi bu sorunlarin gériilmesine neden olan
etkenlerin basinda gelmektedir. Ayrica Suriyeli 6grenciler igin gegici egitim merkezlerinin
acilmasi veya bu 6grencilerin Bakanliga bagl okullarda egitim almaya baslamasi da Tiirkce

Ogretiminde yasanan sorunlara farkli bir boyut eklemistir. Burak ve Amag (2020) da ilkokul
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egitimi alan Suriyeli 6grencilerin durumunu ortaya koyduklar1 ¢aligmalarinda 6gretmenlerin

donanim eksikliginden, Ogretim programlarinin yetersizliginden ve egitim sisteminden
kaynakli bircok sorunun yasandigindan bahsetmektedir. Ortaya ¢ikan bu sorunlar
ogretmenlerin Tiirkge 6gretirken de olumsuz etkilenmelerine neden olmaktadir. Bu nedenlerle
Suriyelilere Tiirk¢e 6gretiminde yasanan sorunlarin tespiti, bu sorunlarin giderilmesi ve daha

nitelikli Tiirk¢e 6gretim faaliyetlerinin yiiriitiilmesi agisindan olduk¢a dnemlidir.

Alanyazinda Tiirk¢enin yabanci dil olarak 6gretilmesinde yasanan sorunlarla ilgili
caligmalarin egilimlerini belirlemeye yonelik aragtirmalar mevcuttur (Biger ve Alan, 2019; Er
vd., 2012; Tirkben, 2018). Ayrica Suriyelilerin egitim sorunlarmi inceleyen alanyazin

taramasi niteliginde ¢alisma da mevcuttur (Tunga, Engin ve Cagiltay, 2020).

Suriyelilere Tiirk¢e dgretiminde yasanan sorunlari ele alan veya bu sorunlara deginen
caligmalarin sayis1 oldukca fazladir. Alanyazin incelendiginde bu ¢alismalarda ortaya ¢ikan
sorunlarin genel olarak materyal sorunlar1 (Beyhan ve Epcagan, 2018; Boylu ve Isik, 2019;
Bulut, Kanat Soysal ve Giilgigek, 2018; Dogan ve Ates, 2018; Goziibiiyiik Tamer, 2020);
Tiirkgenin dil 6zelliklerinden dolay1 yasanan sorunlar (Demirci, 2015; Giin ve Agirman, 2018;
Kocoglu ve Yanpar Yelken, 2018; Morali, 2018; Sengiil, 2014); duyussal sorunlar (Bozkirls,
Er ve Alyilmaz, 2018; Dilek, Boyaci ve Yasar, 2018; Erdem, 2016; Yildiz, 2016);
egiticilerden kaynaklanan sorunlar (Eyiip, Aslan ve Cevher, 2017; Ozkale ve Yanpar Yelken,
2020; Pilanci, Calisir Zenci, Saltik ve Yasar, 2020); miifredat kaynakli sorunlar (Aykiri, 2017;
Sen ve Solak, 2019; Unal, Taskaya ve Ersoy, 2018); simf yonetimi ve dgretim ortamindan
kaynaklanan sorunlar (Balkar, Sahin ve Isikli Babahan, 2016; Kardes ve Akman, 2018);
o0grenme alanlarinda yasanan sorunlar (Demirgiines, 2017; Kan ve Utlu, 2017; Kara, 2010);
aile ve cevreden kaynaklanan sorunlar (Giingér ve Senel, 2018) olarak siralanabilir.
Suriyelilere Tiirk¢e 6gretiminde yaganan bu sorunlarin belirlenmesi ve bunlara yonelik ¢oziim
onerilerinin sunulmasi olduk¢a Onemlidir. Ciinkii Tirk¢enin daha sistemli ve islevsel
ogretilebilmesi i¢in yasanan sorunlarin en aza indirilmesi gerekmektedir. Bu nedenle hem
sorunlar1 tespit eden hem de bu sorunlar1 ¢cozmeye yonelik ¢alisma sonuglarini barindiran
arastirmalarin degeri tartisilmaz bir gergektir. Suriyelilere Tiirk¢ce Ogretiminde yasanan
sorunlar1 tespit etmeye veya ¢oziim iiretmeye yoOnelik cok sayida arastirma olsa da bu
caligmalarin genel egilimlerini belirleyen herhangi bir arastirma yoktur. Suriyelilere Tiirkce
Ogretiminde yasanan sorunlara deginen ¢alismalarin genel egilimlerini ortaya ¢ikarmasi ve
belirlenen sorunlar1 genel bir bakis agisiyla gérmeyi saglamasi agisindan arastirmanin

alanyazina katki sunacag diistiniilmektedir.
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Amacg
Bu aragtirmanin amaci, Suriyelilere Tiirkge 6gretiminde yasanan sorunlari, ilgili ¢caligsmalar

dogrultusunda ele almaktir. Bu baglamda arastirmada asagidaki sorulara cevap aranmustir:

1. Incelenen arastirmalarda kullanilan arastirma modellerinin/desenlerinin dagilimi

nasildir?
2. Incelenen arastirmalarda 6rneklem grubunun dagilimi nasildir?
3. Incelenen arastirmalarda kullanilan veri toplama araglar1 nelerdir?
4. Incelenen arastirmalarda kullanilan veri analiz yontemleri nelerdir?

5. Incelenen aragtirmalarda, Suriyelilere Tiirkge 6gretiminde yasanan hangi sorunlar

ele alinmaktadir?
Yontem

Arastirmanin bu boliimiinde; arastirmanin modeli, ¢aligma grubu, verilerin toplanmasi ve veri

analiz yontemi hakkinda bilgi verilmistir.
Arastirma Deseni

Suriyelilere Tiirkce Ogretiminde yasanan sorunlart ele almaya yonelik hazirlanmig
makalelerin genel egilimlerini ve makalelerde ele alinan sorunlar1 degerlendirmeyi amaglayan
bu aragtirmada meta-sentez modeli kullanilmistir. Calik ve S6zbilir’e (2014) gére meta-sentez
arastirmalarinda belirli bir alanda hazirlanan aragtirmalarin ortak ve farkli yonleri ele alinir ve
ortaya bir bagvuru kaynagi cikarilir. Bu arastirmada da Suriyelilere Tiirkce 0gretiminde

yasanan sorunlarin yansitilmasi amaciyla bu yontem kullanilmigtir.
Verilerin Toplanmasi ve Arastirmalarin Dahil Edilme Kriterleri

Arastirma kapsaminda, Suriyelilere Tiirk¢e 0Ogretiminde yasanan sorunlari ele alan
arastirmalar belirlemek amaciyla Google Akademik arama motoru, Yandex arama motoru,
Ulakbim, Sobiad, Academia ve ResearchGate veri tabanlarinda tarama yapilmistir. Taramalar;
“Suriyelilere Tiirk¢e 6gretimi, Suriyelilere Tiirk¢e 6gretiminde sorunlar, yabancilara Tiirkge
ogretiminde yasanan sorunlar, miiltecilerin e8itim sorunlar1” seklindeki anahtar ifadelerle

gerceklestirilmistir. Taramalar hem Tiirkge hem de Ingilizce olarak yapilmistir.

Yapilan taramalar sonucunda ¢ok sayida ¢alismaya ulasilmis ve bunlardan sorunlarla
ilgili olmayanlar elenmis ve 90 calisma kalmistir. Bu ¢alismalarda; 2010-2020 yillar1 arasinda

yayimlanmig olmasi, makale olmas1 ve Suriyelilere Tiirk¢e 6gretiminde yasanan sorunlara
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deginmesi sartlar1 aranmistir. Makale niteligi tasimayan, c¢alismanin Suriyelilere Tiirkce

ogretimine yonelik oldugunu belirtmeyen, Araplara Tiirkge 6gretiminde yasanan sorunlara
deginmesine ragmen yine Suriyelilerle ilgili olduguna dair bilgi bulunmayan 26 g¢alisma
elenmis ve 64 makale aragtirmaya dahil edilmistir. Arastirmaya dahil edilen ¢alismalarin yazar
sayisi, yayimlanma yillar1 ve yayin dilleri ile ilgili bilgiler Grafik 1, Grafik 2 ve Grafik 3’te

verilmistir:
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Grafik 2. Makalelerin Yillara Gore Dagilimi
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Grafik 3. Makalelerin Dillerine Gére Dagilimi
Verilerin Analizi

Suriyelilere Tiirkge Ogretiminde yasanan sorunlari ele alan makalelerin analizinde, icerik
analizi yontemi kullanilmustir. Igerik analizinde incelenen makalelerin oncelikli olarak genel
egilimleri (arastirma modeli/deseni, 6rneklem grubu, yayim yili, yazar sayisi, yayim dilleri,
veri toplama araglar1 ve veri analiz yontemleri) belirlenmistir. Daha sonra makalelerde ele

alinan sorunlar siiflandirilmis ve tablolar halinde sunulmustur.

Makaleler iizerinde arastirmaci disinda baska bir uzman da 6rneklemden rastgele
secilen 8 makale iizerinde inceleme yapmustir. Ortaya c¢ikan verilerin giivenirligini
belirleyebilmek i¢in inceleyiciler arasindaki uyum belirlenmistir. Miles ve Huberman’in
(1994) formiilii kullanilarak yapilan hesaplama sonucunda inceleyiciler arast uyumun .86
oldugu tespit edilmistir. Aragtirmada veriler grafik, tablo ve frekanslardan yararlanilarak

sunulmustur.
Bulgular
Incelenen Makalelerin Yontemleriyle ilgili Bulgular

Arastirmanin bu boliimiinde incelenen makalelerin yontem kismini olusturan arastirma
modeli/deseni, drneklem, veri toplama araglar1 ve veri analiz yontemleri hakkinda bilgiler

sunulmustur.

Incelenen makalelerin arastirma modelleri/desenleri ile ilgili bilgiler Grafik 4’te

sunulmustur:
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Grafik 4. Makalelerin Arastirma Modellerine/Desenlerine Gére Dagilimi

Grafik 4’e gore; Suriyelilere Tiirk¢e 6gretiminde yasanan sorunlarin arastirilmasinda
en ¢ok kullanilan model/desen olgu bilimdir. 25 arastirmada bu desen kullanilmistir. Bu
deseni durum c¢aligmasi, tarama, derleme g¢alismalari, karma yontem, dokiiman incelemesi,

deneysel model ve betimsel model takip etmektedir.

Incelenen makalelerin drneklemlerine iliskin bulgular Grafik 5’te sunulmustur.
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Grafik 5. Makalelerin Orneklemlerine Gore Dagilimi

Grafik 5 incelendiginde Suriyelilere Tiirk¢e 6gretiminde yasanan sorunlara yonelik
hazirlanan aragtirmalarin ¢ogunun (41) 6rnekleminin 6gretmenlerden olustugu goriilmektedir.
Aragtirmalar incelendiginde ilkokul, ortaokul ve lise 6gretmenlerinin, PIKTES projesi

kapsaminda gorev yapan o6gretmenlerin, Tiirkge/dil 6gretim merkezlerinde gorev yapan
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ogretim elemanlarmin veya halk egitim merkezlerindeki Ogretmenlerin konuyla ilgili

goriislerinin alindig1 gortilmektedir. 17 ¢alismada ise yasanan sorunlarla ilgili 6grenci goriisii

alindig tespit edilmistir. Ayrica 6 calismada da 6rneklem hakkinda bilgi verilmemistir.

Incelenen makalelerin veri toplama araglariyla ilgili bilgiler Grafik 6’da verilmistir:
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Gorlisme IR A4S

Grafik 6. Makalelerin Veri Toplama Arag¢larinin Dagilimi

Incelenen makalelerin veri toplama araclarina bakildiginda biiyiik kisminda verilerin
goriisme yontemiyle (45) elde edildigi gorilmektedir. Anket (9), dokiiman (6), 6lgek (4),
gbzlem (2) ve basari testi (1) de kullanilan diger veri toplama araglaridir. 5 arastirma ise

derleme ¢alismasi oldugu i¢in veri toplama araglar1 hakkinda bilgi verilmemistir.

Incelenen makalelerin veri analiz yontemlerine iliskin bulgular Grafik 7°de verilmistir:
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Grafik 7. Makalelerin Veri Analiz Yontemlerinin Dagilimi

Suriyelilere Tiirk¢e 6gretiminde yasanan sorunlara iliskin makaleler incelendiginde
cogunda elde edilen verilerin analizi i¢in igerik analizi (40) yontemimin, betimsel analiz (10)
ve yiizde/frekans (10) yontemlerinin kullanildigi goriilmektedir. T-testi ve Anova da
kullanilan diger yontemlerdir. Derleme arastirmalarinda (5) ise veri analiz yontemi hakkinda

bilgi bulunmamaktadir.

Incelenen Makalelerde Tespit Edilen Sorunlarla flgili Bulgular
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Arastirmanin bu bdliimiinde de incelenen makalelerde tespit edilen sorunlar; Materyal

Sorunlari, Tiirkcenin Dil Ozelliklerinden Kaynaklanan Sorunlar, Duyussal Sorunlar,
Ogretmenden Kaynaklanan Sorunlar, Miifredat Kaynakli Sorunlar, Smif Yonetiminden
Kaynakli Sorunlar, Ogrenme Alanlariyla Ilgili Sorunlar, Ogretim Ortamindan Kaynaklanan
Sorunlar, Aile ve Cevreden Kaynaklanan Sorunlar seklinde siniflandirilmis ve tablolar halinde
sunulmustur. Ayrica tablolarda frekansi ortaya ¢ikarmasi amaciyla sorunun gectigi calismanin

kodu da yazilmistir.

Suriyelilere Tiirkce 6gretiminde yasanan materyal kaynakli sorunlarla ilgili bulgular

Tablo 1’de sunulmustur:

Tablo 1. Suriyelilere Tiirk¢e Ogretiminde Yasanan Materyal Sorunlar

f
Materyal (kaynak) eksikliginden kaynaklanan sorunlar 15
Kitaplarin yetersiz olmasindan kaynaklanan sorunlar 10
Kitaplarin seviyeye uygun olmamasindan kaynaklanan sorunlar 3
Materyallerin igeriksel yetersizliginden kaynaklanan sorunlar 2
Materyallerin seviyeye uygun olmamasindan kaynaklanan sorunlar 2
Kitaplarin fiziksel yetersizliginden kaynaklanan sorunlar 2
Ogretmen kilavuz kitabinin olmamasindan kaynaklanan sorunlar 1
Kitaplarin belli becerilere yonelik olmasindan kaynaklanan sorunlar 1

Tablo 1°de; Suriyelilere Tiirkge Ogretiminde yasanan sorunlari ortaya cikarmak
amaciyla hazirlanan makalelerde tespit edilen materyal kaynakli sorunlar yer almaktadir.
Aragstirmalara gore materyalden kaynaklanan en biiyiik sorun materyal eksikligi yasanmasidir.
15 arastirmada yer aldig: tespit edilen bu sorunu kitaplarin yetersiz olmasi (10), kitaplarin
seviyeye uygun olmamasi (3), mevcut materyallerin igeriksel ve fiziksel yetersizlikleri (2),
materyallerin seviyeye uygun olmamasi (2), kitaplarin fiziksel yetersizlikleri (2), kitaplarin
belli becerilere agirlik vermesi (1) ve O6gretmen kilavuz kitabinin olmamasi (1) takip

etmektedir.

Tiirk¢enin dil 6zelliklerinden ve yanlis 6grenmeden kaynakli sorunlara iligkin bulgular

Tablo 2’de verilmistir:
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Tablo 2. Tiirkcenin Dil Ozelliklerinden ve Yanlis Osrenmeden Kaynakli Sorunlar

f
Alfabe farklilig1 17
Tiirk¢enin yapisal farkliliklar: 11
Unlii harflerin yanlis kullanilmas1 4
Harflerin karistirilmast 3
Biiyiik harflerin yanlis kullanilmast 1
Cok fazla kural olmasi 1
Noktalama isaretlerinin kullanilmamasi 1
Unsiiz harflerin yanlis kullanilmasi 1

Tablo incelendiginde, aragtirmalarda Tirkc¢enin dil Ozelliklerinden ve yanlis
ogrenmelerden dolay1 yasandigi tespit edilen sorunlarin basinda alfabe farkliliginin geldigi
goriilmektedir. 17 ¢alismada tespit edilen bu sorunu Tiirkgenin yapisal farklilig: (11), iinli
harflerin yanhs kullanilmasi (4), harflerin karigtirllmast (3), biiyiik harflerin yanlis
kullanilmast (1), ¢cok fazla kural olmasi (1), noktalama isaretlerinin kullanilmamasi (1) ve

insiiz harflerin yanlhs kullanilmasi (1) takip etmektedir.

Suriyelilere Tiirkce Ogretiminde yasanan duyussal sorunlarla ilgili tespit edilen

bulgulara Tablo 3’te yer verilmistir:

Tablo 3. Suriyelilere Tiirk¢e Ogretiminde Yasanan Duyugssal Sorunlar

f
Motivasyon eksikligi 12
Tiirk¢eye karst olumsuz tutum 5
Psikolojik sorunlar 4
Direng 3
Kaygi 3
On yarg1 3
Benligi kaybetme korkusu 1

Oz giiven eksikligi 1
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Incelenen c¢alismalara gore Suriyelilere Tiirkge Ogretiminde yasanan duyussal

sorunlarin baginda 6grencilerin motivasyon eksiklikleri gelmektedir. 12 arastirmada bu soruna
yer verilmistir. Ogrencilerin Tiirk¢eye kars1 olumsuz tutum sahibi olmalari (5) da diger onemli
duyussal sorundur. Psikolojik sorunlar (4), Tiirk¢e 6grenmeye karsi direng (3), kaygi (3), 6n
yargi (3), benligi kaybetme korkusu (1) ve 6z giiven eksikligi (1) de ortaya cikarilan diger

duyussal sorunlardir.

Suriyelilere Tiirkge 6gretiminde yagsanan 6gretmen kaynakli sorunlarla ilgili bulgular

Tablo 4’te verilmistir:

Tablo 4. Suriyelilere Tiirkce Ogretiminde Yasanan Ogretmen Kaynakli Sorunlar

f
Alan bilgisine hakim olmama 20
Yanlis yontem teknik kullanma 9
Aldiklar1 egitimlerin yetersiz olmasi 7
Ogretmenlerin ayr1 bir egitim almamasi 4
Oz yeterlik eksikligi 2
Programlardan haberinin olmamasi 2
Dil bilgisi odakli egitim yapilmasi 1
Tecriibe eksikligi 1
Uzman olmayan kisilerin Tiirkce 6gretmesi 1

Incelenen makalelerde tespit edilen dgretmen kaynakli en biiyiik sorun alan bilgisine
hakim olamamadir. 20 arastirmada bu sorun yer almaktadir. Ogretmenlerin yanlis yontem ve
teknik kullanmasi (9), 6gretmenlerin aldiklar1 egitimlerin yetersiz olmasi (7), 6gretmenlerin
ayr1 bir egitim almamasi (3), 6z yeterlik eksikligi hissetmeleri (2), programlardan haberdar
olmamalar1 (2), dil bilgisi odakli egitim yapmalar1 (1), tecriibe eksiklikleri (1) ve uzman

olmayan kisilerin Tiirk¢e 6gretmesi (1) yasanan 6gretmen kaynakli diger sorunlardir.

Suriyelilere Tiirk¢e 6gretiminde yasanan program temelli sorunlarla ilgili bulgular

Tablo 5’te verilmistir:
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Tablo 5. Suriyelilere Tiirkce Ogretiminde Yasanan Program Temelli Sorunlar

f
Miifredat eksikligi 9
Miifredatin hedef kitleye uygun olmamasi 6
Egitim siiresinin yetersiz olmasi 5)

Incelenen makalelerde tespit edilen program temelli en biiyiik sorun miifredat
eksikligidir (9). Calismalar incelendiginde genellikle iiniversitelere baglh Tiirkge/dil 6gretim
merkezinde gorev yapan Ogreticiler tarafindan bu sorunun ortaya konuldugu goriilmektedir.
Milli Egitim Bakanligina bagli okullarda ve halk egitim merkezlerinde gorev yapan
ogretmenler ise genellikle Tiirkce Ogretim Programi’nin veya MEB Hayat Boyu Ogrenme
Genel Miidiirliigiiniin yayimladigi Yabancilara Tiirkge Ogretimi Kurs Programi’nin hedef
kitleye uygun olmadigini bildirdigi goriilmektedir (6). Verilen egitimlerin siiresinin yetersiz

olmasi (5) da galigmalarda tespit edilen diger sorundur.

Suriyelilere Tiirkge Ogretiminde yasanan sinif ortamindan kaynaklanan sorunlarla

ilgili bulgular Tablo 6’da verilmistir:

Tablo 6. Suriyelilere Tiirkce Ogretiminde Yasanan Sinif Ortamindan Kaynaklanan Sorunlar

f
Disiplin sorunlar1 11
Siniflarin dil 6gretimi i¢in elverigsiz olmasi 7
Dil seviyesi farkli 6grencilerin ayni sinifta olmasi 6
Sinif mevcudunun fazla olmasi 6
Devamsizlik 5
Ana dili kullanimi1 4
Siniflarin teknolojik donanim eksikligi 2

Suriyelilere Tiirkce Ogretiminde yasanan sinif ortamindan kaynaklanan sorunlara
odaklanan 16 aragtirma incelendiginde; 11 arastirmada siniflarda disiplin problemlerinin
yasandigi, 7 arastirmada siniflarin dil 6gretimi i¢in elverisli olmadigi, 6 arastirmada ayni

smifta dil seviyesi farkli 6grencilerin oldugu, yine 6 arastirmada sinif mevcutlarinin fazla
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oldugu, 5 calismada o6grencilerin devamsizlik yaptiklari, 4 arastirmada derslerde ana dili

kullanildig1 ve 2 arastirmada da siniflarin teknolojik donanim agisindan yeterli olmadigi ile

ilgili sorunlarin verildigi goriilmektedir.

Suriyelilere Tiirk¢e 6gretiminde yasanan 6grenme alanlariyla ilgili sorunlara iliskin

bulgular Tablo 7°de verilmistir:

Tablo 7. Suriyelilere Tiirkce Ogretiminde Yasanan Ogrenme Alanlariyla Ilgili Sorunlar

f
Telaffuz sorunlari 14
Yazma becerisinde zorlanma 11
Okudugunu anlamama 10
Dil bilgisi kaynakli sorunlar 9
Yazim hatalar1 yapma 6
Akict konusamama 6
Kelime hazinesinin yetersizligi 4
Dinledigini anlayamama 4
[k okuma — yazma sorunlari 2
Yoresel agi1z 6zelliklerini kullanma 1

Suriyelilere Tiirkce 6gretiminde yasanan sorunlarla ilgili hazirlanan makaleler
incelendiginde 6grenme alanlartyla ilgili olarak; telaffuz sorunlar1 (14), yazma becerisinde
zorlanma (11), okudugunu anlamama (10), dil bilgisi kaynakli sorunlar (9), yazim hatalari
yapma (6), akici konusamama (5), kelime hazinesinin yetersizligi (4), dinledigini anlayamama
(4), ilk okuma-yazmada yasanan sorunlar (2) ve yoresel agiz 6zelliklerini kullanma (1) gibi

sorunlarin verildigi goriilmektedir.

Suriyelilere Tiirkge Ogretiminde yasanan aile ve cevre kaynakli sorunlara iliskin

bulgular Tablo 8’de verilmistir:
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Tablo 8. Suriyelilere Tiirkce Ogretiminde Yasanan Aile ve Cevre Kaynakli Sorunlar

f
Cevrenin Arapca konugmasi 6
lgisizlik 2
Kimlik kayb1 korkusu 2
Tiirk¢eye karst olumsuz tutum 2
Cocugu calistirma 1
Okul ile igbirligi yapmama 1
Sosyal medyada Tiirk¢enin dogru kullanilmamasi 1

Suriyelilere Tiirk¢ce 0gretiminde yasanan sinif yonetiminden kaynaklanan sorunlara
odaklanan 9 arastirma incelendiginde; 6 arastirmada cevrede Arapg¢a konusulmasi, 2
arastirmada ailenin ilgisizligi, 2 arastirmada kimlik kayb1 yasanacagina dair hissedilen korku,
yine iki caligmada ailenin Tirkc¢eye karsi olumsuz tutumu, 1 ¢alismada ailenin ¢ocugu
calistirmasi, 1 ¢alismada ailenin okul ile isbirligi yapmamasi ve yine bir calismada da sosyal

medyada Tiirk¢enin dogru kullanilmamastyla ilgili sorunlara deginildigi goriilmektedir.
Sonug ve Tartisma

Suriyelilere Tirkge Ogretiminde yasanan sorunlari, ilgili makaleler 1s18inda meta analiz
yontemiyle ele almayr amaglayan bu ¢alismada ilgili makaleler 6rneklem, arastirma
modeli/deseni, veri toplama araglari, veri analiz yontemleri ve bulgular1 agisindan
degerlendirilmistir. Arastirmanin bu boliimiinde ise elde edilen bulgularin, sonuglar1 verilmis

ve aragtirma problemleri dogrultusunda tartigmasi yapilmaigtir.

Incelenen makalelerin yazar sayisina bakildiginda daha ¢ok iki yazarl arastirmalarin
on plana ¢iktigi, dort ve daha fazla yazarli arastirmalarin ise ¢ok fazla tercih edilmedigi
goriilmektedir. Aragtirmalarin yayin yilina bakildiginda da daha ¢ok 2011 yilinda baslayan i¢
savas nedeniyle Suriyelilerin Tiirkiye’ye gelmesinden sonra yayimlandiklari, i¢ savastan once
yayimlanan bir ¢alismanin oldugu tespit edilmistir. Yayimlanan c¢alismalarin yariya yakin
(%34.3) 2018 yilinda yayimlanmustir. Arastirmalarin biiyiik kisminin (%76.5) yayin dili ise
Tiirkgedir.
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Incelenen arastirmalarin ydntem kisimlarma bakildiginda arastirma modeli/deseni

olarak olgubilim (%39.06) ve durum ¢alismasi (%23.4) desenlerinin kullanildigi deneysel
(%4.6) modelin ise ¢ok fazla tercih edilmedigi tespit edilmistir. Arastirmalarin 6rneklemini
ise daha cok egiticiler (%64.06) olusturmaktadir. Bu duruma gore sorunlarin tespitinde,
orneklem cesitliliginin ¢ok olmadigini sdylemek miimkiin olabilecektir. Arastirmalarda veri
toplama araci olarak ise gorlisme yontemine (%70.3) basvuruldugu géze ¢arpmaktadir. Bu
sonug veri toplama araci agisindan da cok cesitlilik olmadigint géstermektedir. Veri analiz
yontemi olarak ise calismalarin ¢ogunda icerik analizi (%62.5) yonteminin kullanildig
gorilmektedir. Aragtirmalarin genel olarak yontem boliimleri degerlendirildiginde daha ¢ok
yontem olarak birbirine benzeyen arastirmalarin yapildigi ve ¢ok cesitlilik arz etmediklerini

sOylemek miimkiindiir.

Suriyelilere Tiirk¢ce 0gretiminde yasanan sorunlara deginen arastirmalarin bulgular
kismina bakildiginda ise genellikle Suriyelilere Tiirk¢e Ogretiminde yasanan materyal
sorunlarina, Tiirk¢enin dil 6zelliklerinden kaynaklanan sorunlara, duyussal sorunlara, 6gretici
kaynakli sorunlara, miifredat sorunlarina, 6gretim ortamiyla ilgili sorunlara, 6grenme

alanlartyla ilgili sorunlara, aile ve ¢evre kaynakli sorunlara deginildigi goriilmektedir.

Incelenen arastirmalarda ele alinan sorunlardan biri materyal sorunlaridir. Materyaller
yabancilara Tiirk¢e 6gretiminde asli unsurlardan biridir ve onlardan kaynakli sorunlar 6gretim
stirecini olumsuz etkilemektedir. Nitekim arastirmalarda da materyallerden kaynaklanan
sorunlara deginilmektedir. Alanyazin incelendiginde Suriyelilere Tiirk¢e 6gretiminde yasanan
materyal sorunuyla ilgili; materyal eksikligi (Cirit Karaaga¢ ve Giiveng, 2019; Duruel, 2016;
Gencer, 2017; Giin, 2015a; Phutkaradze ve Ince, 2018;); kitaplarin yetersiz olmasi, seviyeye
uygun olmamasi veya fiziksel yetersizligi (Biger ve Kilig, 2017; Dilek vd., 2018; Giin, 2015b;
Giin ve Agirman, 2018); materyallerin iceriksel ve fiziksel yetersizligi veya seviyeye uygun
olmamasi (Dogan ve Ates, 2018), 6gretmen kilavuz kitabinin olmamasi (Sen ve Solak, 2019)
ve kitaplarin belli becerilere yonelik olmasi (Biger ve Kilig, 2017) gibi sorunlarin ele alindig:
goriilmektedir. Materyal sorunlari sadece Tiirk¢enin yabanci dil olarak Ggretilmesinde
karsimiza ¢ikan sorunlar degildir. Farkli dillerin 6gretilmesinde de bu sorunlar1 gérmekteyiz.
Ingilizcenin miiltecilere yabanci dil olarak 6gretilmesinde de benzer sorunlar goriilmektedir.
Deem ve Marshall (1980) da yaptiklar1 arastirmada Ingilizce dgretiminde kullanilan kitaplarin
seviyeye veya 6grenci 6zelliklerine uygun olmadiginda 6gretimde sorunlar ortaya ¢iktigini

belirtmislerdir.
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Incelenen arastirmalarda ele alian bir diger sorun ise Tiirkcenin dil 6zelliklerinden ve

dgrencilerin yanls 6grenmelerinden dolay1 yasanan sorunlardir. Ozellikle dgrencilerin farkli
bir alfabe kullanmasi veya baz1 seslerin dillerinde olmamasi bu sorunlarin yaganmasina neden
olmaktadir. Bu konuyu ele alan arastirmalar incelendiginde Tiirkgenin dil 6zelliklerinden
kaynaklanan sorunlarla ilgili; alfabe farklilig1 ve Tiirk¢enin yapisal farkliliklar1 (Biger, 2017;
Demirci, 2015; Erdem, 2017; Erdem, Kaya ve Yilmaz, 2017; Gozibiiyiikk Tamer, 2020;
Sengiil, 2015; Taskaya ve Ersoy, 2016); harflerin karistirilmasi, tinlii harflerin yanlig
kullanilmasi ve iinsiiz harflerin yanlis kullanilmas1 (Beyhan ve Epcacan, 2018; Sengiil, 2014);
biiyiik harflerin yanlis kullanilmasi1 ve noktalama isaretlerinin kullanilmamasi (Kara, 2010) ve
cok fazla kural olmas1 (Akkaya, 2013) gibi sorunlarin tespit edildigi goriilmektedir. Hedef
dilin sahip oldugu o6zellikler o dili 6grenen yabanci 6grenciler i¢in bazi sorunlarin ortaya
cikmasina neden olabilmektedir. Nitekim bu durum sadece Tiirkce i¢in gegerli degildir. David
West ve Karen (2010) de yaptiklar1 arastirmada Giiney Koreli ve Kuzey Koreli 6grencilerin
Ingilizce 6grenirken dil &zelliklerinden dolay1 sorun yasadiklarini tespit etmislerdir. Benzer
sekilde Deem ve Marshall (1980) de yine Cinhindi bolgesinden gdcen miiltecilerin Ingilizce
ogrenirken dil 6zelliklerinden kaynakli sorunlar yasadiklarini bildirmislerdir. Karam, Kibler
ve Yoder (2017) tarafindan Suriyeli miilteciler iizerine yapilan c¢alismanin sonuglari da bu
bulgular1 destekler niteliktedir. ingilizce 6grenen Suriyeli miiltecilerin de dil 6zelliklerinden

kaynakli sorunlar yasadiklari bu ¢alismada tespit edilen bulgulardandir.

Aragtirmalarda karsimiza ¢ikan diger bir sorun ise duyugsal sorunlardir. Ogretim
slirecinin olmazsa olmazi Ogrencilerin duygusal agidan hissettikleri, dil dgretim siirecini
dogrudan etkilemektedir. Ogrencilerin hissettigi olumlu duygular siireci olumlu etkilerken
olumsuz duygular ise silirece ket vurmaktadir. Arastirmalarda, Suriyelilere Tiirkce
ogretiminde karsilagilan duyugsal sorunlarla ilgili motivasyon eksikligi olmasi, Tiirkgeye kars1
olumsuz tutum sergileme, Tirkce 6grenmeye karsi direng gosterme, psikolojik sorunlar
yasama, kaygi duyma, benligini kaybetme korkusu yasama, 6n yargili olma ve 6z giiven
eksikligi hissetme (Aydin ve Kaya, 2019; Bozkirli vd., 2018; Bulut vd., 2018; Erdem, 2016;
Giirbiiz ve Giileg, 2016; Morali, 2018; Yildiz, 2016) gibi sorunlarin ele alindig1 tespit
edilmistir. Ingilizce ve Almanca 6gretiminde de benzer sonuglara rastlanmaktadir. Karam,
Kibler ve Yoder (2017) aragtirmalarinda miiltecileri &grenicilerin 6zgiiven eksikligi
yasadiklarini1 ve bunun da dil 6gretimini olumsuz etkiledigi; Kogak ve Cobanogullar1 (2017)
da ogrencilerin dile karsi tutumlarinin Almanca Ogretiminin basarisinda etkili oldugu

sonuglaria ulagsmislardir.
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Suriyelilere Tiirk¢ce 6gretiminde yasanan sorunlara deginen arastirmalarda ele alinan

bir diger sorun da dgreticilerden kaynaklanan sorunlardir. Ogretmen Yetistirme ve Gelistirme
Genel Miidiirliigii tarafindan yayimlanan “Ogretmenlik Meslegi Genel Yeterlilikleri’ne;
(MEB, 2017) gore egitimin baslaticisi, gelistiricisi ve uygulayicisi olmasi nedeniyle
Ogretmenler, egitim sisteminin en hayati 6gesidir. Buna gore dil 6gretiminde de vazgecilmez
bir unsur olarak kabul edilebilecek 6gretmen veya 6gretim elemani, Tiirk¢enin 6gretilmesinde
¢ok dnemli bir yere sahiptir. Ogreticilerin 6grenme siirecinde olumlu veya olumsuz yaptiklari
her sey siireci etkiler. Yapilan arastirmalarda elde edilen bulgular da bu dogrultudadir.
Arastirmalara gore Suriyelilere Tiirkge O0gretiminde yasanan Ogretici kaynakli sorunlar;
ogretmenlerin alan bilgisine hakim olmamasi, mevcut programlardan haberdar olmamasi ve
uzman olmayan kisilerin derse girmesi (Er ve Bayindir, 2015; Erdogan ve Kana, 2019; Eyiip
vd., 2017; Gencer, 2017; Kardes ve Akman, 2018; Korkmaz, 2018; Pilanc1 vd., 2020; Sahin
ve Siimer, 2018); 6gretmenlerin yanlis yontem-teknik kullanmasi, dil bilgisi odakli egitim
yapmasi, tecriibe eksikliginin olmasi ve 0z yeterlik eksikligi hissetmesi (Gencer, 2017,
Taskaya ve Ersoy, 2016); 6gretmenlerin aldiklar1 egitimin yetersiz olmasi ve 6gretmenlerin
herhangi bir egitim almamasi (Boylu ve Isik, 2019; Ozeng ve Saat, 2019; Ozkale ve Yanpar
Yelken, 2020; Ugurlu ve Kayhan, 2017; Yasar ve Amacg, 2018) seklinde siralamak
miimkiindiir. Ingilizcenin yabanci dil olarak ogretiminde de benzer sorunlar karsimiza
cikmaktadir. Karam, Kibler ve Yoder (2017) de arastirmalarinda yeterli egitim almayan
ogretmenlerin Ingilizce dgretirken sorun yasadiklar1 sonucuna ulasmuslardir. Dil 6gretiminde
Ogreticinin alan bilgisine hakimiyeti, tutumu, davraniglari, kullandigi yontem-teknik ve
araglar hedef dilin 6grenilmesinde olduk¢a 6nemlidir. Nitekim Baynham (2006) da yaptig1
arastirmada 6gretmenin yol gosterici oldugu durumlarda 6grencilerin dil 6grenirken daha

rahat olduklarin1 ve dili daha kolay 6grendiklerini tespit etmistir.

Incelenen arastirmalarda gdze garpan bir diger sorun da program temelli sorunlardir.
Arastirmalara gore siniflarinda Suriyeli 6grenci bulunan 6gretmenler daha ¢ok Tiirkge 6gretim
programlarinin bu 6grenciler i¢in uygun olmadigr ile ilgili goriis bildirirken, Tiirkge/dil
ogretim merkezlerinde gorev yapan 6gretim elemanlariin ise miifredat eksikliginden dolay1
sorunlar yagsandigini, gecici egitim merkezleri veya halk egitim merkezlerinde gorev yapan
Ogreticiler ise siirenin yetersiz oldugunu bildirmektedir. Suriyelilere Tiirkge 6gretiminde
miifredat kaynakli sorunlara deginen arastirmalara gore bu sorunlar; miifredatin olmamasi,
miifredatin hedef kitleye uygun olmamasi ve egitim siirelerinin yetersiz olmas1 (Aykiri, 2017;

Imamoglu ve Caliskan, 2017; Ozer, Komsuoglu ve Atesok, 2016) seklinde verilebilir. Karam,
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Kibler ve Yoder (2017) de Ingilizce dgretiminde sistemli bir programin olmamasinm dil

ogretimini aksattigindan bahsetmektedir.

Arastirmalarda ele alinan diger sorun da 6gretim ortamindan kaynaklanan sorunlardir.
Bu sorunlarin bir kism1 6grenciden dolay1 bir kismi1 ise kurumlardan dolay1 yasanmaktadir.
Bu sorunlar1 iki sekilde ele almak miimkiindiir. Simif yonetimi ve Ogrenme ortami.
Aragtirmalarda sinif yonetiminden kaynaklanan sorunlar; disiplin sorunlarinin olmasi, farkli
dil seviyesine sahip dgrencilerin ayni smifta olmasi, devamsizlik sorunlarinin olmasi ve
siiflarda ana dili kullaniminin olmasi (Balkar, Sahin ve Isikli Babahan, 2016; Tagkaya ve
Ersoy, 2016; Taskin ve Erdemli, 2018) diye verilirken sinif ortamindan kaynaklanan sorunlar
ise sinif mevcudunun fazla olmasi, siniflarin fiziksel agidan dil 6gretimi i¢in uygun olmamasi
ve siiflarin teknolojik agidan yetersiz olmasi (Aykir1, 2017; Giiven ve Isleyen, 2018; Kocoglu
ve Yanpar Yelken, 2018) seklinde verilmektedir.

Suriyelilere Tiirk¢e 6gretiminde yasanan sorunlara deginen arastirmalarda karsimiza
cikan diger sorun da Ogrenme alanlarinda yasanan problemlerdir. Yabancilara Tiirkge
Ogretiminin temel amaci, 6grencilerin kendilerini yazili ve sozlii olarak tam ve dogru ifade
edebilmeleri ve karsilarindakini anlayabilmeleridir. Bu agidan bakildiginda dil becerilerinde
veya diger 6grenme alanlarinda yasanan sorunlar, 6grencilerin kendilerini ifade etmelerinde
problem yasamalarina neden olacaktir. Arastirmalara gére 6grencilerin 6grenme alanlarinda
yasadiklar1 sorunlar soyle verilebilir: telaffuz sorunlar1 yasama, akici konusamama, yoresel
ag1z ozelliklerini kullanma, dinledigini anlayamama (Akkaya ve Ulum, 2018; Aydin ve Kaya,
2019; Cirit Karaagag¢ ve Giiveng, 2019; Donmez ve Paksoy, 2015; Erdem, Sengiil, Giin ve
Biiytikaslan, 2015; Yasar ve Amag, 2018); okudugunu anlayamama, yazma becerisinde
zorlanma, yazim hatalar1 yapma, ilk okuma-yazmada sorun yasama (Aykiri, 2017; Erdem,
2017; Kara, 2010; Kuzu Jafari, Tonga ve Kisla, 2018; Solak ve Celik, 2018; Taskaya ve Ersoy,
2016; Taskin ve Erdemli, 2018); dil bilgisi kaynakli sorunlar ve kelime hazinesinin yetersiz
olmas1 (Demirci ve Dingaslan, 2016; Demirgiines, 2017; Giirbiiz ve Giileg, 2016; Kan ve Utlu,
2017). Farkli dillerin 6gretilmesinde de 6grenme alanlartyla ilgili sorunlar mevcuttur.
Ingilizcenin yabanci dil olarak 6gretilmesinde gramer sorunlarmin yasandig1 veya konusma
becerisinde Ogrencilerin zorlandig1 (David-West ve Karen, 2010) tespit edilen bu
sorunlardandir. Ogrenme alanlarinda yasanan sorunlar farkli yontem ve teknikler kullanilarak
giderilebilir. Ornegin Suriyeli dgrencilerin Tiirkce 6grenirken yazma becerisinde yasadig1
bazi sorunlarin siire¢ temelli yazma yontemleri kullanilarak giderilebildigi yapilan

calismalarla ortaya konmustur (Oztiirk ve Alan, 2019, 2020)
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Suriyelilere Tiirkge 6gretiminde yasanan sorunlari inceleyen arastirmalarda karsimiza

¢ikan son sorun ise aile ve ¢cevreden kaynaklanan sorunlardir. Yabanci bir dil 6grenirken her
ne kadar 6gretmen, 6grenci, materyal, 6grenme ortami dnemliyse aile ve ¢evre de en az o
kadar onemlidir. Ciinkii 6grencinin motivasyonundan hedef dili kullanma sikligina kadar
etkili olan faktordiir aile ve ¢evre. Arastirmalarda da Tiirk¢ce 6grenen Suriyeli 68rencilerin
yasadiklar1 aile ve c¢evre kaynakli sorunlara deginilmistir. Bu sorunlar; ¢evrede Arapca
konusulmasi (Boylu ve Isik, 2020; Giing6r ve Senel, 2018; Simsir ve Dilmag, 2018); ilgisizlik,
kimlik kaybi1 korkusu, ailenin Tiirk¢eye karsi olumsuz tutumu, gocugun ¢alistirilmasi, ailenin
okul ile isbirligi yapmamasi (Tanrikulu, 2017) ve sosyal medyada Tiirk¢enin dogru

kullanilmamas1 (Unal vd., 2018) olarak belirlenmistir.

Incelenen arastirmalardan elde edilen bulgular neticesinde Suriyelilere Tiirkge

Ogretiminde yasanan sorunlarla ilgili su oneriler verilebilir:

« Incelenen arastirmalarin ¢oguna yakiniin sorunlari tespit etmeye yonelik oldugu

goriilmektedir. Sorunlarin ¢oziimiine yonelik de aragtirmalar yapilabilir.

* Arastirmalara gore Suriyelilere Tiirk¢e 6gretiminde materyaller konusunda sorunlar
yasanmaktadir. Hedef kitleye yonelik materyallerin hazirlanmasi ve mevcut materyallerin de

eksikliklerinin giderilmesi gerekmektedir.

* Suriyelilere Tiirkge 06greten Ogretmenlerin/6gretim elemanlarinin  yasadiklari
sorunlarin temelinde genellikle yabancilara Tiirk¢ge 6gretimi hususunda alan bilgisine hakim
olmama goriilmektedir. Yasanan diger sorunlarin artarak devam etmemesi i¢in bu sorunun

giderilmesi ve egiticilerin gerekli donanimi kazanmasi saglanmalidir.

* Tiirkcenin dil 6zelliklerinden dolay1 sorunlar yasandigi tespit edilmistir. Tiirkge

ogretirken kullanilan strateji, yontem ve teknikler degistirilerek bu sorunlar giderilmelidir.

* Suriyelilere yonelik bir miifredatin olmadigi veya kullanilan programlarin yeterli
olmadig1 yoniinde sorunlarin oldugundan hareketle, hedef kitlelere uygun programlarin

gelistirilmesi gerekmektedir.

* Arastirmacilarin, tespit edilen sorunlarin ¢déziimiine yonelik deneysel arastirmalar

yapmalari desteklenmelidir.



138 Y. Alan/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 119-146, 2021
Etik Kurul izin Bilgisi: Bu arastirma Meta-Analiz ¢alismas: oldugundan etik kurul izni

alinmamustir.

Yazar Cikar Catismasi Bilgisi: Yazarin beyan edecegi bir ¢ikar ¢catismasi yoktur.

Yazar Katkisi: Makalenin hazirlanmasi ve diizeltilmesine iligkin katki ilgili yazar tarafindan

gercgeklestirilmistir.
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Introduction

Although the beginning of teaching Turkish as a foreign language was initiated with Divanii
Liigati't-Tiirk in many studies, according to Biger (2012), there are evidences that Turkish was
taught as a foreign language in Huns. This information is actually an indication of the deep-
rooted history of activities related to teaching Turkish as a foreign language. This process,
which started during the Huns period, has progressed with each passing year and has reached
the present century. In the process, the number of institutions and people dealing with the
activities of teaching Turkish as a foreign language has increased significantly and units
undertaking this mission have been opened both abroad and in the country. Today, activities
related to teaching Turkish as a foreign language are carried out by Turkish / language
teaching centers, public education centers, temporary education centers or private education

institutions established within almost all universities in the country.

In recent years, the migration of millions of Syrians to our country due to the internal
turmoil in Syria has caused a very rapid increase in Turkish teaching activities for them. Many
institutions and organizations have started to carry out a series of activities in order to teach
Turkish to Syrians so that they can be included in their integration and education processes.
Turkish / language teaching centers affiliated to universities, the Ministry of National
Education, Presidency for Turks Abroad and Related Communities, international / national
organizations and foundations, public education centers and private education institutions are
some of the institutions and organizations operating in this field. It is known that various
problems have been seen in Turkish teaching activities carried out both abroad and
domestically. Some of these problems are; problems arising from Turkish education
programs, lack of materials, problems in teaching methods to foreigners, alphabet differences,
problems arising from structural differences of Turkish and educators (Acik, 2008; Alyilmaz,
2010; Candas Karababa, 2009; Demirel & Sahinel, 2006; Durmus, 2013; Er, Bicer and
Bozkirli, 2012; Okur, 2013).

With the start of teaching Turkish to Syrians, different problems have started to arise
in addition to the problems already encountered in teaching Turkish to foreigners. The large
number of students is one of the main factors that cause these problems to be seen. In addition,
the opening of temporary education centers for Syrian students or the starting of these students
to receive education in schools affiliated to the Ministry has added a different dimension to
the problems experienced in Turkish teaching. Burak and Amag (2020), in their study in which

they reveal the situation of Syrian students receiving primary school education, mention that
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many problems arise from the lack of equipment of teachers, the inadequacy of the education

programs and the education system. These problems cause teachers to be negatively affected
while teaching Turkish. For these reasons, it is very important to identify the problems
encountered in teaching Turkish to Syrians in order to eliminate these problems and to carry

out more qualified Turkish teaching activities.

There are studies in the literature to determine the trends of the studies about the
problems encountered in teaching Turkish as a foreign language (Bicer & Alan, 2019; Er et
al., 2012). There is also a literature review that examines the education problems of Syrians
(Tunga, Engin, & Cagiltay, 2020). The number of studies addressing the problems
experienced in teaching Turkish to Syrians is quite high. When the literature is analyzed, the
general problems seen in these studies are ; material problems (Beyhan & Epcacan, 2018;
Boylu and Isik, 2019; Bulut, Kanat Soysal & Giilgicek, 2018; Dogan & Ates, 2018;
Goziibliylik Tamer, 2020); problems encountered due to the language characteristics of
Turkish (Demirci, 2015; Giin & Agirman, 2018; Kogoglu & Yanpar Yelken, 2018; Morali,
2018; Sengiil, 2014); affective problems (Bozkirli, Er & Alyilmaz, 2018; Dilek, Boyaci, &
Yasar, 2018; Erdem, 2016; Yildiz, 2016); problems arising from trainers (Erdogan & Kana,
2019; Eyiip, Aslan & Cevher, 2017; Ozkale & Yanpar Yelken, 2020; Pilanci, Calisir Black,
Saltik & Yasar, 2020); curriculum-related problems (Aykiri, 2017; Sen & Solak, 2019; Unal,
Taskaya, & Ersoy, 2018); classroom management and the teaching environment problems
(Balkar, Sahin, & Isiklt Babahan, 2016; Kardes & Akman, 2018); problems experienced in
learning areas (Demirgiines, 2017; Kan & Utlu, 2017; Kara, 2010); problems related to family
and environment (Glingor & Senel, 2018). It is very important to identify these problems
encountered in teaching Turkish to Syrians and to offer solutions to them. Because, in order
to teach Turkish more systematically and functionally, the problems experienced should be
minimized. For this reason, the value of researches that both identify the problems and contain
the results of studies aimed at solving these problems is an indisputable fact. Although there
are many studies aimed at identifying the problems experienced in teaching Turkish to Syrians
or finding solutions, there is no research that determines the general tendencies of these
studies. It is thought that the research will contribute to the literature in terms of revealing the
general tendencies of the studies addressing the problems experienced in teaching Turkish to

Syrians and providing an overview of the identified problems.
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Purpose

The aim of this research is to deal with the problems encountered in teaching Turkish to
Syrians in line with related studies. In this context, the following questions were sought in the

study:
1. What is the distribution of research models / patterns used in the researches analyzed?
2. What is the sample group distribution in the studies analyzed?
3. What are the data collection tools used in the studies analyzed?
4. What are the data analysis methods used in the researches analyzed?
5. Which problems in teaching Turkish to Syrians are addressed in the anlyzed studies?
Method

In this part of the research; information was given about the research model, study group, data

collection and data analysis method.
Research Pattern

The meta-synthesis model was used in this study, which aims to evaluate the general
tendencies of the articles prepared to deal with the problems encountered in teaching Turkish
to Syrians and the problems addressed in the articles. According to Calik & Sozbilir (2014),
common and different aspects of researches prepared in a particular field in meta-synthesis
research are discussed and a reference source is created. In this research, this method was used

to reflect the problems experienced in teaching Turkish to Syrians.
Data Collection and Inclusion Criteria for Research

In the research, in order to determine the studies dealing with the problems of teaching Turkish
to Syrians, Google Scholar search engine, Yandex search engine, Ulakbim and Sobiad
databases were searched. The surveys were carried out with key expressions such as
"Teaching Turkish to Syrians, problems in teaching Turkish to Syrians, problems in teaching
Turkish to foreigners, educational problems of refugees”. The scans were made in both
Turkish and English. As a result of the scans, many studies were reached, and those not related
to the problems were eliminated and 90 studies remained. In these studies, the criteria to be
published between 2010 and 2020, to be an article and to address the problems experienced
in Turkish teaching to Syrians were sought. Twenty-six studies that did not have the nature of

an article, did not state that the study was aimed at teaching Turkish to Syrians, touched on
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the problems experienced in teaching Turkish to Arabs, but still did not have information

about Syrians were eliminated, and 64 articles were included in the study. The information
about the number of authors, publishing years and publication languages of the studies
included in the study are given in Chart 1, Chart 2 and Chart 3:

Articles by Number of the Authors

40

32

20 » 10

20 )
10

0

1 author 2 authors 3 authors 4 authors
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Chart 2: Distribution of Articles by Years
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Avrticles by Language
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Chart 3: Distribution of Articles by Language
Data Analysis

Content analysis method was used in the analysis of the articles dealing with the problems
experienced in teaching Turkish to Syrians. In the content analysis, the general tendencies of
the analyzed articles (research model / pattern, sample group, publication year, number of
authors, publication languages, data collection tools and data analysis methods) were
primarily determined. Later, the problems discussed in the articles were classified and
presented in tables. Another expert, except from the researcher, analyzed 8 randomly selected
articles from the sample. In order to determine the reliability of the data, the agreement
between the analyzers was determined. As a result of the calculations made using the formula
of Miles and Huberman (1994), it was found that the agreement between the analysts was .86.

The data in the research were presented by using graphics-charts, tables and frequencies.
Results
Results Related to the Methods of the Articles Examined

In this part of the research, information about the research model / pattern, sampling, data
collection tools and data analysis methods, which constitute the method part of the articles

examined, was presented.

Information about the research models / patterns of the articles analyzed was presented
in Chart 4:
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Chart 4. Distribution of Articles According to Research Models/Patterns

According to Chart 4; Phenomenology is the most commonly used model / pattern to

identify the problems experienced in teaching Turkish to Syrians.

Information about the samples of the articles analyzed was presented in Chart 5:

Sample
6
No Sample I
o
Student
A 4
Teacher

Chart 5: Distribution of Articles According to Their Samples

When Chart 5 is analyzed, it is seen that the sample of the most of the studies (41)
prepared on the problems experienced in teaching Turkish to Syrians consist of teachers.
When the studies are examined, it is seen that the opinions of primary, secondary and high
school teachers, teachers working within the scope of the PIKTES project, lecturers working
in Turkish / language teaching centers or teachers in public education centers were taken. In
17 studies, it was foumd out that students' opinions were obtained about the problems

experienced. In addition, no sample was used in 6 studies.

Information about the data collection tools of the articles examined is given in Chart
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Chart 6: Distribution of Articles' Data Collection Tools

When the data collection tools of the articles analyzed are analyzed, it is seen that the
data in most of the studies data were obtained by the interview method (45). Questionnaire
(9), document (6), scale (4), observation (2) and achievement test (1) were other data
collection tools. Since 5 studies were compilation studies, no information was given about

data collection tools.

Theresults related to the data analysis methods of the articles examined are given in
Chart 7:
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Chart 7. Distribution of Articles' Data Analysis Methods

When the articles on the problems of teaching Turkish to Syrians are examined, it is
seen that content analysis method (40), descriptive analysis (10) and percentage / frequency
(10) methods were used for the analysis of the data obtained in most of them. t-Test and Anova
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are the other methods used. In compilation studies (5), there is no information about the data

analysis method.
Results Related to Problems Identified in Analyzed Articles

In this part of the research, the problems identified in the examined articles were classified as;
Material Problems,Problems Arising from Language Features of Turkish, Affective Problems,
Problems Related to the Teacher, Curriculum Related Problems , Problems Arising from
Classroom Management, Problems Related to Learning Areas, Problems Resulting from the
Teaching Environment, Problems Related to Family and Environment and presented in tables.
In addition, the code of the study in which the problem was given was written in order to
reveal the frequency in the tables. Results about the material-related problems experienced in
teaching Turkish to Syrians were presented in Table 1:

Table 1. Material Problems in Teaching Turkish to Syrians

f
Problems related to lack of materials (resource) 15
Problems related to insufficient books 10
Problems arising from books not being suitable for the level 3
Problems arising from the contextual insufficiency of the materials 2
Problems caused by materials not being suitable for the level 2
Problems caused by physical inadequacy of books 2
Problems arising from the lack of a teacher's guide book 1
Problems caused by the books being aimed at certain skills 1

In Table 1; there are material-related problems identified in articles prepared to reveal
the problems experienced in teaching Turkish to Syrians. According to researches, the biggest
problem arising from the material is the lack of material. This problem, which has been found
in 15 studies, is followed by these problems; the insufficiency of the books (10), the books’
not being suitable for the level (3), the content and physical insufficiency of the available
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materials (2), the materials’ not being suitable for the level (2), the physical insufficiency of

the books, books’ focusing on certain skills (1) and the absence of a teacher's guide book (1).

Results related to the problems arising from the language features of Turkish are given
in Table 2:

Table 2. Problems Related to the Language Characteristics of Turkish and Incorrect Learning

f
Alphabetical difference 17
Structural differences of Turkish 11
Misuse of vowels 4
Confusing letters 3
Incorrect use of capital letters 1
Having too many rules 1
Not using punctuation marks 1
Misuse of consonants 1

In the table, it is seen that alphabet difference is the leading problem found to be
experienced due to the linguistic characteristics of Turkish and incorrect learning. This
problem, identified in 17 studies, is follwed by the structural difference of Turkish (11),
misuse of vowels (4), confusion of letters (3), incorrect use of capital letters (1), having too

many rules (1), not using punctuation marks (1) and Misuse of consonants (1).

The results of the affective problems experienced in teaching Turkish to Syrians are

given in Table 3:
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Table 3. Affective Problems in Teaching Turkish to Syrians

f
Lack of motivation 12
Negative attitude towards Turkish 5
Psychological problems 4
Resistance 3
Anxiety 3
Prejudice 3
Fear of losing self-identity 1
Low self-confidence 1

According to the studies analyzed, the leading affective problem experienced in
teaching Turkish to Syrians is the lack of motivation of students. This problem was identified
in 12 studies. Students' negative attitude towards Turkish (5) is another important affective
problem. Psychological problems (4), resistance to learning Turkish (3), anxiety (3), prejudice

(3), fear of losing self-identity (1), and lack of self-confidence (1) are other affective problems.

Results about teacher-related problems in teaching Turkish to Syrians are given in
Table 4.
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Table 4. Teacher-related Problems in Teaching Turkish to Syrians

f
Having inadequate professional knowledge 20
Using the wrong method/ technique 9
Getting inadequate training 7
Not getting specific training 4
Lack of self-efficacy 2
Not being aware of the curriculum 2
Grammar-oriented education 1
Lack of experience 1
Non-proficient teachers’ teaching Turkish 1

The biggest teacher-related problem seen in the articles is having inadequate
professional knowledge. 20 studies address this problem. Teachers' use of wrong methods and
techniques (9), inadequate training of teachers (7), lack of training (3), lack of self-efficacy
(2), not being aware of the curriculum (2), giving grammar-oriented education (1), lack of
experience (1) and non-proficient teachers’ teaching Turkish (1) are other problems related to

teachers.

Results about the curriculum problems experienced in teaching Turkish to Syrians are

given in Table 5:

Table 5. Curriculum-related Problems in Teaching Turkish to Syrians

f
Inadequate curriculum 9
Being not suitable for the target learners 6

Inadequate education duration 5
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The most important curriculum-related problem identified in the reviewed articles is

the inadequate curriculum (9). When the studies are anlyzed, it is seen that this problem is
usually put forward by the teachers working in the Turkish / language teaching centers of
universities. Teachers who work in schools and public education centers affiliated to the
Ministry of National Education generally report that the Turkish Teaching Curriculum or the
Course Curriculum of Teaching Turkish for Foreigners published by the Ministry of National
Education Lifelong Learning General Directorate is not suitable for the target learners (6).

Inadequate duration of the trainings provided (5) is another problem identified in the studies.

Results related to classroom environment problems in teaching Turkish to Syrians are

given in Table 6:

Table 6. Problems Caused by the Classroom Environment in Teaching Turkish to Syrians

f
Disciplinary issues 11
Unsuitable classrooms for language teaching 7
Having students with different language levels in the same class 6
Crowded classrooms 6
Absenteeism 5
Use of mother tongue 4
Classrooms’ lack of technological equipment 2

When 16 studies focusing on the problems arising from classroom environment in
teaching Turkish to Syrians are analyzed, these are identified: Disciplinary problems in 11
studies, unsuitable classrooms for language teaching in 7 studies, different language levels in
the same class in 6 studies, crowded classrooms in 6 studies, absenteeism in 5 studies, use of

mother tongue in 4 studies, lack of technological equipment in classrooms in 2 studies.

Results about the problems related to learning areas in teaching Turkish to Syrians are
given in Table 7.
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Table 7. Problems Related to Learning Areas in Teaching Turkish to Syrians

f
Pronunciation problems 14
Not understanding the reading texts 11
Having difficulty in writing 10
Grammar problems 9
Inability to speak fluently 6
Making spelling mistakes 6
Inadequate vocabulary 4
Not understanding listening texts 4
First reading-writing problems 2
Using local dialect 1

When the articles about the problems related to the learning areas encountered in
teaching Turkish to Syrians are analyzed; pronunciation problems (14), difficulty in writing
(12), not understanding the reading texts (11), grammar problems (9), spelling mistakes (6),
inability to speak fluently (5), inadequate vocabulary (4), inability to understand the listening
texts (4), problems in first reading and writing (2) and using local dialect (1) are seen.

Results related to the family and environmental problems experienced in teaching

Turkish to Syrians are given in Table 8.
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Table 8. Family and Environmental Problems Experienced in Teaching Turkish to Syrians

f
Speaking Arabic in neighbourhood 6
Indifference 2
Fear of loss of identity 2
Negative attitude towards Turkish 2
Working children 1
Not cooperating with the school 1
Not cooperating with the school 1

When 9 studies focusing on the problems arising from classroom management in
teaching Turkish to Syrians are analyzed, speaking Arabic in the neighbourhood in 6 studies,
indifference of the family in 2 studies, fear of loss of identity in 2 studies, negative attitude of
the family towards Turkish in 2 studies, working children in 1 study, not cooperating with the
school in 1 study, and not using Turkish correctly in social media in one study are mentioned.

Conclusion and Discussion

In this study, which aims to address the problems in teaching Turkish to Syrians with meta-
analysis method in the light of relevant articles, the articles were evaluated in terms of
sampling, research model, data collection tools, data analysis methods and findings. In this
part of the study, the results were discussed in line with the research problems.

Considering the number of authors of the articles analyzed, it is seen that studies with
two authors are more prominent, while studies with three or more authors are not preferred.
Almost half (33.8%) of the published studies were published in 2018. Most of the studies
(77.4%) were publicated in Turkish. Looking at the method parts of the researches, it was
found that phenomenology (38.7%) and case study (24.1%) were used as the research model

/ patter, the experimental model (4.8%) was not preferred much.

The samples of the studies were mostly teachers / trainers (64.5%). So, it is possible
to say that there is not much sample diversity in determining the problems. It is seen that the
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interview method (70.9%) was used as a data collection tool in studies. This result shows that

there is not much variety in terms of data collection tool. As a data analysis method, it is seen
that the content analysis method (62.9%) was used in most of the studies. When the method
parts of the studies are evaluated in general, it is possible to say that the studies are mostly
similar to each other and that they do not show much variety. When we look at the results of
the studies that mention the problems in teaching Turkish to Syrians, material problems,
problems arising from the language characteristics of Turkish, affective problems, problems
related to the instructor, curriculum problems, problems related to the teaching environment,
problems related to learning areas, family and environmental problems are generally seen in

the studies.

One of the problems mentioned in the studies is material problems. Materials are one
of the essential elements in teaching Turkish to foreigners and the problems stemming from
them affect the teaching process negatively. Thus, problems related to materials are also
mentioned in researches. When the literature is examined, related to the material problems in
teaching Turkish to Syrians; problems such as lack of materials (Cirit Karaaga¢ & Giiveng,
2019; Duruel, 2016; Gencer, 2017; Giin, 2015a; Phutkaradze & ince, 2018); insufficient
books, being not suitable for the level or physical inadequacy (Biger & Kilig, 2017; Dilek, et
al., 2018; Giin, 2015b; Giin & Agirman, 2018); contexual and physical inadequacy of the
materials or the unsuitability for the level (Dogan & Ates, 2018), the lack of teacher's guide
book (Sen & Solak, 2019), and the books being oriented towards certain skills (Bicer & Kilig,
2017) seem to be addressed. Material problems are not the problems we only encounter in
teaching Turkish as a foreign language. We also see these problems in the teaching of different
languages. Similar problems are observed in the teaching of English as a foreign language to
refugees. Deem and Marshall (1980) also stated in their study that problems arise in teaching
when the books used in English teaching are not suitable for the level or student

characteristics.

Another problem dealt with in the studies is the problems experienced due to the
language characteristics of Turkish and students' incorrect learning. Especially if students use
a different alphabet or some vowels do not exist in their language, these problems are
experienced. When the studies dealing with this subject are analyzed, the problems arising
from the language characteristics of Turkish such as alphabetical and structural differences
of Turkish (Biger, 2017; Demirci, 2015; Erdem, 2017; Erdem, Kaya & Yilmaz, 2017;
Goziibliyiik Tamer, 2020; Sengiil, 2015; Taskaya & Ersoy, 2016); confusion of letters, misuse
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of vowels, and misuse of consonants (Beyhan & Epgagan, 2018; Sengiil, 2014); misuse of

capital letters and not using punctuation marks (Kara, 2010) and having too many rules
(Akkaya, 2013) were found. The characteristics of the target language may cause some
problems for foreign students learning that language. As a matter of fact, this situation is not
only seen in Turkish. David West and Karen (2010) also found in their study that South
Korean and North Korean students had problems while learning English due to the language
characteristics. Similarly, Deem and Marshall (1980) also stated that refugees from the
Indochina region experience problems due to the language characteristics while learning
English. The results of the study conducted by Karam, Kibler, and Yoder (2017) on Syrian
refugees also support these results. It is one of the results of this study that Syrian refugees
who learn English also experience problems due to the language characteristics.

Another problem we encounter in research is affective problems.The emotional feel of
the students, the indispensable part of the teaching process, directly affects the language
teaching process. While the positive emotions felt by the students affect the process positively,
negative emotions inhibit the process. In studies, it was found that problems related to
affective problems encountered in teaching Turkish to Syrians such as lack of motivation,
having a negative attitude towards Turkish, showing resistance to learning Turkish,
experiencing psychological problems, feeling anxious, fear of losing self-identity, being
prejudiced and feeling lack of self-confidence (Aydin & Kaya, 2019; Bozkirli et al., 2018;
Bulut et al., 2018; Erdem, 2016; Giirbliz & Giileg, 2016; Morali, 2018; Yildiz, 2016) were
stated. Similar results are encountered in English and German teaching. Karam, Kibler, and
Yoder (2017) found that refugees experienced lack of self-confidence and this negatively
affected language teaching; Kogak and Cobanogullari (2017) also found that students'

attitudes towards language were effective in the success of teaching German.

Another problem dealt with in the studies that touch upon the problems encountered
in teaching Turkish to Syrians is the problems caused by teachers. According to the “General
Competencies for the Teaching Profession” published by the General Directorate of Teacher
Training and Development; (MEB, 2017), teachers are the most vital element of the education
system because they are the initiator, developer and practitioner of education. Accordingly,
the teacher or instructor, who can be regarded as an indispensable element in language
teaching, has a very important place in the teaching of Turkish. Everything that teachers do in
the learning process, either positively or negatively, affects the process. The results obtained

in the researches are in this direction. According to the studies, the problems related to the
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teacher in teaching Turkish to Syrians can be expressed as; teachers’ having inadequate

professional knowledge, being not aware of current curriculum, and non-proficient teachers’
teaching (Er & Bayindir, 2015; Erdogan & Kana, 2019; Eyiip et al., 2017; Kardes & Akman,
2018; Korkmaz, 2018; Pilanc1 et al., 2020; Sahin and Siimer, 2018); teachers' use of wrong
methods and techniques, having grammar-focused education, lack of experience and feeling
lack of self-efficacy (Gencer, 2017; Taskaya & Ersoy, 2016); teachers’ getting inadequate
training and teachers’ not receiving any training (Boylu & Isik, 2019; Ozen¢ & Saat, 2019;
Ozkale & Yanpar Yelken, 2020; Ugurlu & Kayhan, 2017; Yasar & Amag, 2018). Similar
problems are seen in the teaching of English as a foreign language. Karam, Kibler, and Yoder
(2017) also concluded in their research that teachers who do not receive adequate education
have problems while teaching English. In language teaching, the teacher's mastery of the
professional knowledge, attitude, behaviors, methods-techniques and tools used are very
important in learning the target language. As a matter of fact, Baynham (2006) found in his
research that students feel more relaxed and learn the language more easily when the teacher

is a guide.

Another problem that stands out in the researches is curriculum-based problems.
According to the researches, teachers who have Syrian students in their classes mostly express
their opinion that Turkish education programs are not suitable for these students, while the
instructors working in Turkish / language teaching centers have problems due to the lack of
curriculum, and the teachers working in temporary education centers or public education
centers report that time is insufficient. According to the studies that address the curriculum-
based problems in teaching Turkish to Syrians, these problems are; lack of the curriculum, not
being suitable for the target learners, insufficient duration of education and less Turkish course
hours (Aykir1, 2017; imamoglu & Caliskan, 2017; Ozer, Komsuoglu & Atesok, 2016). Karam,
Kibler, and Yoder (2017) also mention that the lack of a systematic curriculum hinders English

teaching.

Another problem stated in the studies is the problems related to the teaching
environment. Some of these problems are due to students and some are due to institutions. It
is possible to deal with these problems in two ways: Classroom management and learning
environment. Problems stemming from classroom management were stated as having
disciplinary problems, having students with different language levels in the same class,
absenteeism problems and using mother tongue in classrooms (Balkar, Sahin & Isikli
Babahan, 2016; Taskaya & Ersoy, 2016; Taskin & Erdemli, 2018), while the problems related
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to the classroom environment were crowded classrooms, physically unsuitable classrooms for

language teaching and lack of technological equipments in the classrooms. (Aykirt, 2017;
Giiven & Isleyen, 2018; Kogoglu and Yanpar Yelken, 2018).

Another problem we encounter in studies that address the problems in teaching Turkish
to Syrians is the problems experienced in learning areas. The main purpose of teaching
Turkish to foreigners is to enable students to express themselves completely and accurately in
written and spoken communication and to understand others. From this point of view,
problems in language skills or other learning areas will cause students to have problems in
expressing themselves. According to the researches, the problems experienced by students in
learning areas can be given as follows: having pronunciation problems, being unable to speak
fluently, using local dialect, inability to understand listening texts (Akkaya & Ulum, 2018;
Aydin & Kaya, 2019; Donmez & Paksoy, 2015; Erdem, 2016; Erdem, Sengiil, Giin &
Biiyiikaslan, 2015; Yasar & Amag, 2018); inability to understand reading texts, having
difficulty in writing, making spelling mistakes, having trouble in first reading and writing
(Erdem, 2017; Kara, 2010; Kuzu Jafari, Tonga & Kisla, 2018; Solak & Celik , 2018; Tagkaya
& Ersoy, 2016; Taskin & Erdemli, 2018); problems related to grammar and inadequate
vocabulary (Demirci & Dingaslan, 2016; Demirgiines, 2017; Giirbiiz & Giileg, 2016; Kan and
Utlu, 2017). There are also problems with learning areas in the teaching of different languages.
It was found that there are grammatical problems in teaching English as a foreign language or
that students have difficulty in speaking skills (David-West & Karen, 2010). Problems in
learning areas can be solved by using different methods and techniques. For example, studies
have shown that some problems in writing skill can be overcome by using process-based
writing methods (Oztiirk & Alan, 2019, 2020).

The last problem we encounter in studies focusing on the problems encountered in
teaching Turkish to Syrians is the problems related to the family and the environment. While
learning a foreign language, the family and the environment are as important as the teacher,
student, material and learning environment. Because family and environment are the
influential factors on the motivation of the student as well as on the frequency of using the
target language. In the researches, the family and environmental problems experienced by
Syrian students who learn Turkish were mentioned. These problems are speaking Arabic in
daily life (Boylu and Isik, 2020; Gling6r & Senel, 2018; Simsir & Dilmag, 2018); indifference,
fear of loss of identity, negative attitude of family towards Turkish, working children, family
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not cooperating with school (Tanrikulu, 2017) and misuse of Turkish in social media (Unal et

al., 2018).

As a result of the results obtained from the researches analyzed, the following

suggestions can be given about the problems experienced in teaching Turkish to Syrians:

« It is seen that most of the investigated studies are aimed at identifying the problems.

Research can also be done to solve problems.

« According to studies, there are problems in terms of materials in teaching Turkish to
Syrians. It is necessary to prepare materials for the target learners and to eliminate the

deficiencies of the existing materials.

« At the root of the problems experienced by teachers / instructors who teach Turkish to
Syrians, it is generally seen that they do not have professional knowledge in teaching Turkish
to foreigners. In order to stop the other problems to continue increasingly, this problem should
be eliminated and the instructors should be provided with the necessary training and

education.

* There are problems due to the linguistic features of Turkish. These problems should
be minimized by changing the strategies, methods and techniques used while teaching
Turkish.

+ Considering that there is no suitable curriculum for Syrians or that the curriculum
used is not efficient, it is necessary to develop programs or curriculum suitable for the target

groups.

 Researchers should be supported to conduct experimental research to solve the

problems detected.
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