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Oz

Bu aragtirmanin amaci, okuldncesi egitime devam eden atipik ve tipik gelisim gosteren ¢ocuklarin
saldirganliklarin1 ve akran siddetine maruz kalma diizeylerini belirlemektir. Aragtirmanin ¢alisma
grubunu Burdur ve Isparta il merkezleri ile Manisa ili Soma il¢esindeki resmi anaokullarinda ve
ilkdgretime bagli anasiniflarinda kaynastirma uygulamalaria katilan 60 atipik ve 60 tipik gelisim
gosteren ¢ocuk olusturmaktadir. Arastirma verileri Ladd ve Profilet (1996) tarafindan gelistirilen
Cocuk Davranis Olgegi, Ladd ve Kochenderfer (2002) tarafindan gelistirilen Akran Siddetine
Maruz Kalma Olgegi ve arastirmaci tarafindan gelistirilen Kisisel Bilgi Formu kullanilarak
toplanmistir. Veriler SPSS 16.0%a girilerek, Mann Whitney U ve iki Faktorlii ANOVA teknigi ile
korelasyon hesaplamalari kullanilarak analiz edilmistir. Arastirma sonucunda okuldncesi egitime
devam eden atipik ve tipik gelisim gosteren ¢ocuklarin saldirganlik ve akran siddetine maruz kalma
diizeyleri arasinda pozitif yonde bir iliski bulunmustur. Atipik ve tipik gelisim gosteren ¢ocuklarin
saldirgan davranislar1 arttikca akran siddetine maruz kalma diizeyleri de artmaktadir. Atipik ve
tipik gelisim gosteren cocuklarin saldirganlik ve akran siddetine maruz kalma diizeyleri ile
cinsiyetleri ve yas gruplari arasinda anlamli bir iligki bulunmamistir. Ayrica akran siddetine maruz
kalma diizeyi ¢ocuklarin atipik ya da tipik gelisim gdsterme durumuna gore farklilik
gostermemistir.
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Giris

Okuldncesi donem, insan yagsaminin temelini olusturur ve g¢ocugun gelisiminin hizli,
ogrenme kapasitesinin en fazla oldugu dénemdir (Oktay, 2005; Yildirim ve Durmusoglu,
2009). Bu donemde c¢ocugun okuloncesi egitim almasi, onun toplumsallagmasi ve
sosyallesmesi bakimindan olduk¢a oOnemlidir. Okuldncesi egitim kurumlart ¢ocuklara
yonelik diizenledikleri uygun egitim ortamlari ile ¢ocuklar hem kendi varliginin bilincine
varir hem de toplumun kendisinden neler bekledigini 6grenirler. (Yildirim ve Durmusoglu,
2009). Bu donemde hem tipik hem de atipik gelisim gosteren ¢ocuklar yasadigi toplumun
beklentilerine uygun davraniglar gelistirirler. Tipik gelisim gosteren ¢ocuklar yasindan
beklenen gelisim seviyesine uygun olarak davranis sergileyen cocuklardir. Atipik gelisim
gosteren cocuklar ise tanilanmis bir gelisimsel yetersizligi ya da geriligi bulunan; gelisimsel

gerilik i¢in risk tasiyan ¢ocuklardir (Bakkaloglu, Yilmaz, Konez ve Yalgin, 2018).

Okuloncesi egitim ile 6zel egitim ¢ocugun gelisimsel beceri kazanmasi, topluma
uyum saglamasi, 6z bakim becerilerini yerine getirmesi ve sosyal yasam kalitesini artirmasi
(Wolery, 1993) amaglar1 ile benzerlik gostermektedir. Ozel egitim, bireysel ve gelisim
ozellikleri ile egitim yeterlilikleri agisindan akranlarindan anlamli diizeyde farklilik gosteren
bireylerin egitim ve sosyal ihtiyaclarin1 karsilamak {izere gelistirilmis egitim programlari ve
ozel olarak yetistirilmis personel ile uygun ortamlarda siirdiiriilen egitimdir (OEHY,2020).
Her bireyin yetersizligi kendine 0zgili olmasina karsin, tanilanmasi, ihtiyaclarinin
belirlenmesi, egitimlerinde daha uygun diizenleme ve planlamaya yol gosterici olmast igin
ortak dzellikleri ve egitim ihtiyaglarina gore siniflandirma yapilmaktadir. OEHY, 2020°de
atipik gelisim gosteren bireyler; agir diizeyde otizmli, agir diizeyde zihinsel engelli, bedensel
engelli, ¢ok agir diizeyde zihinsel engelli, gorme engelli, hafif diizeyde otizmli, hafif
diizeyde zihinsel engelli, isitme engelli, orta diizeyde otizmli, orta diizeyde zihinsel engelli,

0zel yetenekli olarak siniflandirilmaktadir.

Atipik bireylerin 6zel gereksinimli oldugunun fark edilmemesi ya da ge¢ fark
edilmesi gelisim agisindan Onemli olan okuloncesi yillarinin iyi degerlendirilememesi
anlamina gelmektedir (Allen, 1992; akt. Duman-Sever, 2007). Atipik bireylerin okuldncesi
yillarinda egitime baglamasi daha sonraki egitim kademeleri i¢in de temel olusturmaktadir.

Bu yiizden okuldncesinde 6zel egitim dnem kazanmaktadir.

Okuléncesi 6zel egitim, 0-5 yas arasindaki c¢esitli yetersizlikleri bulunan ¢ocuklar,

akranlarina gore gelisimsel geriligi olan g¢ocuklar ile sosyolojik ve biyolojik nedenler
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yiiziinden gelisimleri risk altinda olan ¢ocuklara ve ailelerine saglanan hizmetlerin tiimiinii

kapsayan sistemdir (Sucuoglu, 2010). Gelisimin en hizli donemi olan okuldncesi yillarda
Ozel egitime baslanmasi, ¢ocuklarin c¢evre ile etkilesime bagli olarak, erken gelisim
gostermelerine de yardimci olmaktadir (Ozgiir, 2004). Tipik ve atipik gelisim gdsteren
cocuklarin bir arada egitimi almalar1 kaynastirma uygulamasiyla miimkiindiir. Kaynastirma
egitimi bir¢ok iilkede yasalar ve yonetmelikler ¢ercevesinde uygulanan, atipik ve tipik
akranlarin ayni ortamda 6grenme deneyimlerini saglayan bir uygulamadir (Bakkaloglu,
Sucuoglu ve Yilmaz, 2019). Kaynastirma uygulamasinin amaci, atipik gelisim gdsteren
cocuklarin egitsel ve sosyal ydnden toplumla biitiinlesmesini saglamaktir (OEHY, 2006).
Kaynastirma uygulamalarinin temelinde, atipik gelisim gosteren cocuklarin arkadaslik
iliskilerini gelistirdigi, egitim ve 6grenme ortamlarini zenginlestirdigi, atipik ve tipik gelisim
gosteren ¢ocuklarin birlikte ¢alismalari ve daha biiyiik basarilar i¢in kendilerinde istek ve
cesaret uyandirdigi, tipik gelisim gosteren cocuklart gozleyerek ve model alarak toplumca
benimsenen davranis repertuarini genislettikleri goriisleri yatmaktadir (Sahbaz, 1997; 2004).
Bu baglamda tipik gelisim gosteren c¢ocuklarin, atipik akranlarini benimseyerek aralarina
almalar1, bu cocuklarin sosyallesmeleri i¢in vazgecilmez bir unsurdur (Batu ve Kircaali-

Iftar, 2009).

Okuldncesi donemden baslayarak yasamin diger donemlerinde de hizla gelisen akran
iliskileri, ¢ocugun tiim gelisim alani lizerinde etkilidir (Giilay, 2010). Okul yasantisinin
baglamasiyla birlikte akran iligkilerinin 6nemi de artmakta (Murray ve Greenberg, 2000)
cocuklarin bu donemde gelistirdikleri olumlu akran iligkileri onlarin psiko-sosyal ve ahlaki
gelisimlerine yon vermektedir. Cocuklar kendilerini ifade etmeyi ve digerlerinin duygu ve
diisiincelerini dogru algilamay1 akranlariyla olan iliskilerinde 6grenmektedirler. Okuloéncesi
donemde akranlariyla zengin icerikli bir iliski ortami1 saglanan ¢ocuklarin, okuldncesi egitim
kurumuna geldiklerinde ortama daha ¢abuk uyum sagladiklari ve daha kolay iliski
kurduklar1 goriilmektedir (Glirsimsek, 2002).

Okuldncesi donemde uygulanan kaynastirma uygulamalarinda, tipik ve atipik gelisim
gosteren cocuklar olumlu tutum sergilemekte, sosyal etkilesime girebilmekte, atipik gelisim
gosteren ¢ocugun dil ve beceri gelisimi artmaktadir (Sasso ve Rude, 1988, English,
Goldstein, Shafer ve Kaczmarek, 1997). Bu sebeple tipik gelisim gosteren ¢ocuklar kadar,
atipik gelisim gosteren gocuklarin da akranlari ile etkilesimde bulunmasi, iletisime gegmesi,
gelisimleri acgisindan oldukca 6nemlidir. Ancak atipik gelisim gdsteren cocuklar sahip

olduklar1 yetersizliklerin tiir ve derecelerine bagli olarak, empati, sirasin1 bekleme, dinleme,
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duygularint uygun bi¢imde ifade etme gibi temel sosyal becerileri edinmekte gii¢likk

yasamaktadirlar (Giilay, 2010). Bu durum atipik gelisim gosteren cocuklarin akran
iligkilerinde sikint1 yagamalarina neden olabilmektedir. Yasanacak olumsuz akran iligkileri
tipik ve atipik gelisim gosteren ¢ocuklarin birbirlerini tanimalarina imkan vermeyecek,
aralarindaki problemleri saldirganlikla ¢6zme yoluna gitmelerine neden olacaktir. Saldirgan
davranislar, kisilerin diger insanlarin davranislarini, duygularini yanlis yorumlamalarindan

kaynakli olabilmektedir (Giilay, 2010).

Saldirganlik bireyin, bir davranisi bir baskasini incitmek ya da fiziksel veya
psikolojik olarak zarar vermek amaciyla yapilmasidir (Aktas, 2001). Saldirgan davranislar,
olumlu sosyal davraniglarin tersi davraniglar gostermektedir. Olumlu sosyal davranislar,
digerlerinin iyiligini gézetirken, saldirgan davraniglar digerlerine saygidan uzak, digerlerinin
haklarin1 gozetmeyen yikici, zarar verici davraniglardir. Okuldoncesi donemden itibaren
saldirgan davraniglar, empati ve sempati davranislar1 ile negatif korelasyon goéstermeye
baslar ve bu ters korelasyon yas ilerledik¢e yetiskinlige dogru gii¢lenir (Goziin-Kahraman ve
Kurt, 2013). Cocuklarin akranlarina kars1 saldirganligi devamli kullanmasi; akrani reddetme,
kabahat isleme, sugluluk, zihinsel hastalik, yetersiz basari, okulu birakma da dahil olmak
iizere ilerideki uyumsuzlugun en iyi gostergelerinden biri olarak ortaya ¢ikar (Ladd ve

Profilet, 1996).

Saldirgan davraniglar sadece akrana ya da karsidaki kisiye yapilan istiinlilk amaci
giitmeyebilir. Baz1 yetersizlik durumlarinda da ortaya ¢ikabilir (Ladd ve Profilet, 1996).
Atipik gelisim gosteren ¢ocuklar sahip olduklari yetersizlikler nedeniyle kendilerini ve
gereksinimlerini ifade edememe ve diger bireylerle iletisim kuramama gibi nedenler sonucu
saldirgan davraniglar sergilemektedirler. Bu ¢ocuklarda saldirganligin temel amaci dikkat
cekmedir. Kisilik ve ¢evresel faktorlerde bu durumda etkili olmaktadir (MacMillan, 1982).
Uygun iletisim ve sosyal becerilere sahip olmayan atipik gelisim gosteren okuldncesi
cocuklarinin reddedilmeleri ise akranlaria karsi saldirgan ve 6fkeli davranislara ve akran
siddetine (zorbaliga) neden olabilmekte, hatta baz1 cocuklar acisindan, siddete maruz kalma,

bu yaslardan itibaren siirekli hale gelebilmektedir (Sirvanli-Ozen, 2006).

Saldirganlik ve akran siddetine birbirine benzeyen kavramlar olsa da konu ile ilgili
yapilan ¢aligsmalarda siddet ve saldirganlik bagimsiz kavramlar olarak ele alinmistir. Siddet,
insanda dogal olarak var oldugu kabul edilen saldirganlik egiliminin bireysel ya da
toplumsal boyutta, ancak digerine zarar verecek bicimde disa vurulmasi, yansitilmasi olarak

tanimlanabilir (Ayan, 2007).
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Akran siddetine maruz kalma, bir 6grencinin bir ya da daha fazla 6grenci tarafindan

tekrarlt ve uzun siire olumsuz eylemlere (0rnegin, dislama, fiziksel siddet gdsterme, dalga
geeme gibi) maruz birakilmasidir (Olweus, 1995). Akran siddetine maruz kalanlar
(kurbanlar) zorbalarin aksine yasitlarina kiyasla daha kisa, daha az olgun ve daha kiiciik
goriiniirler (Olweus, 1993). Kurbanlar fiziksel olarak sinif arkadaslarina ve akranlarina gore
gozlikli, ¢ok kilolu ya da ¢ok zayiftirlar (Espelage ve Aisado, 2001). Fiziksel
goriinliglerinin yan1 sira, psikolojik olarak da akranlariyla daha az dostluk kurarlar, diisiik
benlik saygisina sahiplerdir (Griffin ve Gross, 2004). Bu baglamda atipik gelisim gosteren
cocuklar sosyal becerilerdeki yetersizlikleri sebebiyle tipik gelisim gosteren akranlarina goére
daha savunmasizdirlar (Oh ve Moss, 2012). Bu nedenle siklikla kurban olarak
secilebilmektedirler.

Yapilan arastirmalar incelendiginde akranlar1 tarafindan zorbaliga ugrayan
cocuklarin, diger ¢ocuklara gore kendilerini daha c¢ok yalmiz, kaygili, sagliksiz ve
kendilerine karsi saygisiz hissettikleri (Olweus, 1995), erkeklerin daha fazla zorba
davranislar sergiledikleri (Craig, 1998), zorba/magdur olan gruplarin sosyal kabulii ve
problem ¢ézme yeteneginin diisiik oldugu (Andreou, 2001), kaynastirma ortaminda egitim
alan atipik gelisim gosteren ¢ocuklarin, tipik gelisim gosteren arkadaslari tarafindan
dislandiklari, fiziksel ve sosyal zorbaliga maruz kaldiklar1 (Pivik, McComas ve Laflamme,
2002), fiziksel ¢ekiciligi olmayan, kilolu, fiziksel, isitsel ve dilsel sorunlar yasayan ¢ocuklar
daha fazla alay ve zorbaliga maruz kaldiklar1 (Sweeting ve West, 2001), ¢ocuklarin grup
icinde degil birebir etkilesim sirasinda zorbaliga maruz kaldiklari (Gillies-Rezo ve Bosacki,
2003), cocuklarin saldirganliga karsi ¢oziimler bulmadigi, yardim istemedigi, ofke ve
liziintliniin arttig1, kiz ¢ocuklarinin erkeklere gore akran siddetinden duygusal olarak daha
cok etkilendigi ancak erkeklerin akran siddetine, kizlara gére daha fazla maruz kaldiklar
(Kochenderfer-Ladd, 1996) sonuglarina ulasilmistir. Ayrica alan yazinda akran siddetine
maruz kalma, saldirganligin bir alt boyutu olarak ele alinmis ve ilk olarak ‘mobbing’ terimi
ile “bir bireyin ya da grubun bagka bir bireyle dalga ge¢mesi ya da onu taciz etmesi” olarak
tanimlanmistir. Zorbaligin tanimi daha sonra “bir ya da birden fazla 6grenci tarafindan
gerceklestirilen, zaman i¢inde tekrarlanan ve devamliligi olan, olumsuz sosyal davranislara

maruz kalan bireylerin durumu” olarak tanimlanmistir (Olweus, 1973; 1991).

Ulusal ve uluslararas1 alan yazinda okuloncesi egitimde saldirganlik ve akran
siddetine maruz kalma ile ilgili olarak yapilan arastirmalarin saldirgan davranislarla ilgili

tipik gelisim gosteren okuloncesi ¢ocuklar (Persson, 2005; Yavuz; 2007; Yildirim-Dogru ve
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ark., 2013) ve ergenlikte saldirganlik (Efilti, 2006; Dalbudak, 2012; Ozkatar-Kaya, 2010;

Yegen, 2008) {izerine; akran siddeti ile ilgili okuloncesinde akran zorbalig: (Gillies-Rezo ve
Bosacki, 2003; Giiltekin-Akduman, 2012; Peren ve Alsaker, 2006; Sali, 2014; Uysal ve
Dinger, 2012), ilk6gretimde akran zorbaligi (Kilig, 2010; Keskin, 2010) ve ergenlerde akran
zorbalig1 (Arslan, Hallett, Akkas ve Altinbas-Akkas, 2012; Olweus, 1995; Stapinskia,
Araya, Herona, Montgomeryd ve Stallard, 2015; Totan, 2008) fizerine yogunlastig
goriilmektedir. Arastirmalar gostermektedir ki saldirganlik ve akran siddeti kavramlar tipik
ve atipik gelisim gosteren ¢ocuklarda ayr1 ayr1 ve c¢ocukluk doneminden itibaren
incelenmeye baslanmistir. Bu baglamda bu calismanin, okuldéncesi egitime devam eden
atipik ve tipik gelisim gosteren ¢ocuklarda saldirganlik ile akran siddetine maruz kalma
diizeylerinin belirlenmesine katki saglayacagi disiiniilmektedir. Bu amagla asagidaki

sorulara yanit aranacaktir.

1. Atipik ve tipik gelisim gosteren c¢ocuklarin saldirganlik ve akran siddetine maruz

kalma diizeyleri arasinda anlamli bir farklilik var midir?

2. Atipik ve tipik gelisim gosteren ¢ocuklarin saldirganlik diizeyleri cinsiyetlerine gore

farklilik gostermekte midir?

3. Atipik ve tipik gelisim gosteren ¢ocuklarin saldirganlik diizeyleri yas gruplarina goére

farklilik gostermekte midir?

4. Atipik ve tipik gelisim gosteren g¢ocuklarin akran siddetine maruz kalma diizeyleri

cinsiyetlerine gore farklilik gostermekte midir?

5. Atipik ve tipik gelisim gosteren ¢ocuklarin akran siddetine maruz kalma diizeyleri

yas gruplarina gore farklilik gostermekte midir?

6. Akran siddetine maruz kalma diizeyleri ¢ocuklarin atipik ve tipik gelisim gdsterme

durumlarina gore farklilik gostermekte midir?

Yontem

Bu aragtirmada, okuldncesi egitime devam eden atipik ve tipik gelisim gosteren ¢ocuklarin
akran iligki diizeylerini belirlemek amaciyla, betimsel ve iliskisel tarama modeli
kullanilmigtir. Ciinkii tarama modelleri, ge¢miste ya da halen var olan bir durumu var

oldugu sekliyle betimlemeyi amaglayan arastirmalara uygun bir modeldir (Karasar, 1999).
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Arastirmanin Calisma Grubu

Arastirmanin ¢alisma grubunu 2012-2013 ve 2013-2014 egitim 6gretim yilinda Burdur,
Isparta il merkezindeki ve Manisa ili Soma ilce merkezindeki resmi anaokullarinda ve
ilkokullarin biinyesindeki anasiniflarinda kaynastirma uygulamalarina katilan atipik gelisim
gosteren ¢ocuklarin siniflarinda  6grenim goren tipik gelisim gdsteren akranlari
olusturmaktadir. Arastirmanin ¢alisma grubunu Rehberlik Arastirma Merkezleri tarafindan
kaynastirma raporu verilen 60 atipik gelisim gdsteren ¢cocuk ve bu cocuklarin siiflarinda
O0grenim goren 194 tipik gelisim gosteren c¢ocuk arasindan segkisiz (random) ydntemle
belirlenen 60 c¢ocuk olusturmaktadir. Arastirmaya katilan atipik gelisim gosteren
cocuklardan 23 (9%19,2) i kiz, 37 (%30,8) si erkek; tipik gelisim gosteren c¢ocuklardan
21(%17,5)’1 kiz, 39 (%32,5)’u erkektir. Yine arastirmaya katilan atipik gelisim gosteren
cocuklardan 26 (%21,7)’s1 48-59 aylik, 34 (%28,3)’ i 60-72 aylik; tipik gelisim gosteren
cocuklardan 16 (%13,3)’s1 48-59 aylik, 44 (%36,7) 1 60-72 ayliktir.

Tipik gelisim gosteren 60 cocuk belirlenirken, 6ncelikle arastirma kapsamina alinan
194 tipik gelisim gosteren ¢ocugun isimleri sirasiyla bir kdgida yazilmig ve her bir ¢cocuga
birden bagslayarak 194’¢ kadar numara verilmistir. Daha sonra kiigiik kagitlara 1’den
baglayarak 194’e kadar sayilar yazilarak bir torbanin igerisine atilmistir. Torbanin
icerisindeki kagitlar iyice kanstirildiktan sonra kagitlar sirasiyla torbadan gekilmistir.
Torbadan ¢ekilen numaraya karsilik gelen 6grenciler calisma grubuna se¢ilmistir. Bu islem
caligma grubuna secilecek son 6grenci belirlenene kadar tekrar edilerek arastirmanin ¢alisma

grubu olusturulmustur.

Veri Toplama Araclar

Bu calismada 6lgme araci olarak “Ladd ve Profilet ¢cocuk davranis 6l¢egi, Akran siddetine

maruz kalma 6l¢egi ve Kisisel bilgi formu” kullanilmistir.

Ladd ve Profilet ¢ocuk davranis olgegi

Arastirmaya katilan atipik ve tipik gelisim gosteren okuloncesi ¢ocuklarinin akran iligkilerini
belirlemek amaciyla veri toplama aract olarak, Ladd ve Profilet (1996) tarafindan
gelistirilen, Giilay (2008) tarafindan Tiirkge’ ye uyarlanan ‘Cocuk Davrams Olgegi’
kullanilmigtir. Olgegin Cronbach Alfa katsayilar1 saldirganlik igin .87, akranlara yardin
amaclayan sosyal davranis i¢in .91, asosyal davranis i¢in .84, korkulu-kaygili davranis i¢in

.78, dislanma icin .89, asir1 hareketlilik igin .82 dir. Olgek 3’ lii likert tipi bir dlgek olup
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toplam 44 sorudan olusmaktadir. Olgek, 1. Akranlarina Kars1 Saldirgan Davranis Gosterme,

2. Akranlarina Kars1 Yardimi Amaclayan Sosyal Davranig Gosterme, 3. Akranlara Karsi
Asosyal Davranis Gosterme, 4. Akranlarina Kars1 Korkulu-Kaygili Davranis Gosterme, 5.
Asirt Hareketli Olma, 6. Akranlar1 Tarafindan Dislanma olmak iizere 6 alt 6lgekten

olusmaktadir.

Cocuk Davranis Olgegi toplam puan iizerinden degerlendirilmemektedir. Olgegin alt
Olgeklerinin toplam puanlart ayr1 ayr1 kullanilmaktadir. Alt 6l¢eklerden ¢ikan toplam puanin

yiiksekligi, o davranisin ¢ocukta gerceklesme sikligini ortaya koymaktadir.

Akranlarin siddetine maruz kalma olgegi

Arastirmaya katilan atipik ve tipik gelisim gosteren okuloncesi gocuklarinin akran siddetine
maruz kalma diizeylerini belirlemek amaciyla ikinci veri toplama araci olarak Ladd ve
Kochenderfer (2002) tarafindan gelistirilen, Giilay (2008) tarafindan Tiirk¢eye uyarlanan
‘Akran Siddetine Maruz Kalma Olgegi’ kullanilmistir. Olgegin Cronbach Alpha i¢ tutarlik
katsay1s1 .719 bulunmustur. Olgek 3°lii likert tipi 6l¢ek olup, toplam 4 sorudan olusmaktadir.

Kisisel bilgi formu

Kisisel bilgi formu, arastirmaya katilan atipik ve tipik gelisim gosteren okuldncesi
cocuklarinin  demografik ozelliklerini belirlemek amaciyla arastirmaci tarafindan
gelistirilmistir. Formda ¢ocuklarin kisisel 6zelliklerine yonelik bilgiler (yas grubu, cinsiyet,

yetersizlik tiirli) yer almaktadir.

Verilerin Analizi

Arastirma sonucunda elde edilen veriler arastirmaci tarafindan SPSS 16.0 (Statistical
Packages for The Social Sciences) analiz edilmistir. Okuldncesi egitime devam eden atipik
ve tipik gelisim gosteren gocuklarin saldirganlik ve akran siddetine maruz kalma diizeylerini
belirlemek amaciyla iliskili 6rneklemler i¢in iki yonliit ANOVA, iliskisiz 6rneklemler igin

Mann Whitney U-testi ve korelasyon hesaplamalar1 kullanilmustir.

Bulgular

Atipik ve tipik gelisim ¢ocuklarinin saldirganlik ve akran siddetine maruz kalma diizeylerini
incelemek icin basit korelasyon teknigi, saldirganlik ve akran siddetine maruz kalma
diizeylerinin farkli degiskenlere gore karsilastirilmasinda parametrik gruplarda iki Yénlii

ANOVA kullanilmistir. Sonuglar tablolar halinde asagida verilmistir.
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Tablo.1 Tipik gelisim gdsteren ¢ocuklarin saldirganlik ve akran siddetine maruz kalma

diizlerinin birbirleriyle iliskileri

Alt boyutlar n 1 2

1.Saldirganlik 60 1

2.Akran Siddeti 60 AT5** 1
**p<.01

Aragtirmaya katilan tipik gelisim gosteren ¢ocuklarin akranlarina karsi saldirganlik
davraniglari ile akran siddetine maruz kalma arasinda pozitif yonde orta diizeyde anlamli bir
iliski (r=0,475) oldugu goriilmektedir. Arastirma sonucunda, elde edilen bu verilere gore,
tipik gelisim gosteren ¢ocuklarin saldirgan davraniglari artarken, akranlarinin siddetine

maruz kalmalarinda da bir artis oldugu sdylenebilir.

Tablo.2 Atipik gelisim gdsteren ¢ocuklarin saldirganlik ve akran siddetine maruz kalma

diizlerinin birbirleriyle iliskileri

Alt boyutlar n 1 2

1.Saldirganlik 60 1

2.Akran Siddeti 60 ,603%* 1
**p<.01

Atipik gelisim gosteren ¢ocuklarin akranlarma karsi saldirganlik davraniglart ile
akran siddetine maruz kalma arasinda pozitif yonde orta diizeyde anlamli bir iligki (r=0,603)
oldugu goriilmektedir. Arastirma sonucunda, elde edilen bu verilere gore, atipik gelisim
gosteren ¢ocuklarin saldirganlik davraniglar1 artarken, akranlarimin siddetine maruz

kalmalarinda da bir artis oldugu sdylenebilir.

Tablo 3. Okuloncesi ¢ocuklarinin cinsiyetlerine gore saldirganlik puanlarimin betimsel

sonuclart
Kiz Erkek Toplam
n X SsS n X ss n X SS
A.G.G.C* 23 2,04 249 37 364 4,17 60 3,03 3,68
T.G.G.C** 21 228 3,28 39 3,30 3,71 60 295 357
Toplam 44 2,15 2,86 76 3,47 3,92 120 2,99 361

Not: A.G.G.C: Atipik gelisim gosteren cocuk, T.G.G.C: Tipik gelisim gosteren cocuk
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Okuldncesi ¢ocuklarinin cinsiyetlerine gore saldirganlik davranmis puanlarmin

sonuglarint gosteren Tablo 3 incelendiginde, arastirmaya katilan atipik gelisim gosteren kiz
cocuklarinin saldirganlik puan ortalamalarinin (X=2,04), tipik gelisim gosteren kiz
cocuklariin (X=2,28) oldugu; atipik gelisim gdsteren erkek ¢ocuklarinin saldirganlik puan
ortalamalarinin (X=3,64), tipik gelisim gdosteren erkek cocuklarinin ise (X=3,30) oldugu

goriilmektedir.

Arastirma bulgular1 goreceli olarak karsilastirildiginda, atipik ve tipik gelisim
gosteren kiz ve erkek ¢ocuklarin puanlar1 arasinda bir farklilik oldugu goriilmektedir. Atipik
ve tipik gelisim gosteren kiz ve erkek cocuklarinin saldirganlik puanlari arasinda olusan
farkliligin istatistiksel olarak anlamli olup olmadigin1 belirlemek amaciyla ANOVA

yapilmig ve elde edilen bulgular Tablo 4’de verilmistir.

Tablo 4. Okuloncesi ¢ocuklarinin cinsiyetlerine gére saldirganlik puanlarinin Anova

Sonuclart

Varyansin Kareler sd Kareler F p

Kaynagi Toplam1 Ortalamasi

A.G.G.C-T.G.G.C 0,068 1 0,068 0,005 ,943
Cinsiyet 48,008 1 48,008 3,698 ,057
ATxC 2,366 1 2,366 0,182 ,670
Hata 1505,982 116 12,983

Toplam 1556,992 119

Atipik ve tipik gelisim gdsteren okuldncesi ¢ocuklarinin cinsiyetlerinin akranlarina
kars1 saldirganlik diizeyine gére ANOVA sonuclarmi gosteren Tablo 4 incelendiginde;
atipik ve tipik gelisim gosteren cocuklarin saldirganlik puanlarinin, cinsiyetlerine gore
anlamli farklilik olusturmadigi gorilmektedir [F(1,116)= 0,182, p>.01]. Elde edilen bu
verilere gore, aragtirmaya katilan atipik gelisim gosteren kiz ve erkek ¢ocuklarin saldirganlik
davraniglarinin, tipik gelisim gosteren kiz ve erkek cocuklardan fazla olmadigi, benzer

diizeyde saldirgan davranislar sergiledikleri sylenebilir.
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Tablo 5. Okuldoncesi ¢ocuklarin yas gruplarina (aylik) gore saldwrganlik puanlarinin

betimsel sonuclari

48-59 Aylik 60-72 Aylik Toplam
n X SS n X SS n X SS
A.G.G.C. 26 1,69 242 34 4,05 4,16 60 3,03 3,68
T.G.G.C 16 3,56 3,48 44 2,72 3,62 60 2,95 3,57
Toplam 42 2,40 2,98 78 3,30 3,89 120 2,99 3,61

Tablo 5’te elde edilen bulgular goreceli olarak karsilastirildiginda, atipik gelisim
gosteren ¢ocuklarin yaslar1 artarken saldirganlik davraniglari da artmakta, tipik gelisim

gosteren ¢ocuklarda ise yas artarken saldirgan davraniglar1 azalmaktadir.

Atipik ve tipik gelisim gosteren gocuklarin, yas gruplari ile akranlarina karsi
saldirganlik davranis puan ortalamalar1 arasinda olusan bu farkliligin istatistiksel olarak
anlamli olup olmadigini belirlemek amaciyla ANOVA yapilmis ve elde edilen bulgular

Tablo 6’da verilmistir.

Tablo 6. Okuldncesi ¢ocuklarin yas gruplarina (aylik) gére saldirganlik puanlarinin Anova

sonuclart

Varyansin Kareler sd Kareler F p
Kaynagi Toplam1 Ortalamasi

A.G.G.C-T.G.G.C 1,895 1 1,895 0,150 ,699

Yas grubu 15,316 1 15,316 1,212,273

ATxY 66,956 1 66,956 5,298 1,023

Hata 1466,086 116 12,639

Toplam 1556,992 119

Atipik ve tipik gelisim gosteren okuloncesi ¢ocuklarimin akranlarina karsi saldirgan
davraniglarinin yas gruplarina gére ANOVA sonuglarii gosteren Tablo 6 incelendiginde;
atipik ve tipik gelisim gosteren ¢ocuklarin saldirganlik puanlarinin, yas gruplarina gore
anlamli farklilik olusturmadigi goriilmektedir [F(1,116)= 5,298, p>0.01]. Elde edilen bu
verilere gore, aragtirmaya katilan atipik ve tipik gelisim gosteren 48-59 ve 60-72 aylik

cocuklarin benzer diizeyde saldirganlik gdsterdigi sdylenebilir.
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Tablo 7. Okuléncesi ¢ocuklarin cinsiyetlerine gére akran siddetine maruz kalma puanlarinin

U- testi sonuclar

Cinsiyet n Sira Sira U p
Ortalamasi Toplam1
Kiz 44 55,77 2454,00 1464,00 192
Erkek 76 63,24 4806,00

Aragtirmaya katilan atipik ve tipik gelisim gosteren ¢ocuklarin akran siddetine maruz
kalma diizeylerinin cinsiyetlerine gore Mann Whitney U-testi sonuglari Tablo 7°de
verilmistir. Arastirma bulgular1 goreceli olarak karsilagtirildiginda erkek cocuklarin sira
ortalamalarinin, kiz c¢ocuklarin sira ortalamalarindan yiiksek oldugu bulunmustur.
Arastirmaya katilan c¢ocuklarin cinsiyetleri ile akran siddetine maruz kalma diizeyleri
arasinda olusan bu farkliligin istatistiksel olarak anlamli olup olmadigi incelendiginde,
cocuklarin cinsiyetleri ile akran siddetine maruz kalma diizeyleri arasinda anlamli farklilik

bulunmamistir (U=1464,00, p>.05).

Tablo 8. Okuloncesi ¢ocuklarin yas gruplarina gére akran siddetine maruz kalma

puanlarinin U- testi sonuglar

Yas Grubu n Sira Sira U p
Ortalamasi Toplami

48-59 Aylik 44 59,52 2500,00 1597,00 795

60-72 Ayhk 76 61,03 4760,00

Arastirmaya katilan g¢ocuklarin akran siddetine maruz kalma diizeylerinin yas
gruplarina gére Mann Whitney U-testi sonuclari tablo 8’ de verilmistir. Arastirma
bulgular1 goreceli olarak karsilagtirildiginda 60-72 aylik ¢ocuklarin sira ortalamalarinin,
48-59 aylik ¢ocuklarin sira ortalamalarindan yiiksek oldugu bulunmustur. Arastirmaya
katilan ¢ocuklarin yas gruplari ile akran siddetine maruz kalma diizeyleri arasinda olusan
bu farkliligin anlamli olup olmadigi incelendiginde, ¢ocuklarin yas gruplan ile akran
siddetine maruz kalma diizeyleri arasinda anlamli farklilik bulunmamistir (U=1597,00,
p>.05).
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Tablo 9. Okuléncesi ¢ocuklarin atipik ve tipik olma durumuna gore akran siddetine maruz

kalma puanlarinin U- testi sonuglar

Atipik-Tipik n Sira Sira U p
Olma Durumu Ortalamasi Toplami
Atipik 60 64,59 3875,00 1554,00 138
Tipik 60 56,41 3384,00

Aragtirmaya katilan ¢ocuklarin akran siddetine maruz kalmalarinin atipik-tipik olma
durumlarina goére Mann Whitney U-testi sonuglari Tablo 9’da verilmistir. Arastirma
bulgular1 goreceli olarak karsilastinnldiginda atipik gelisim gosteren ¢ocuklarin sira
ortalamalarinin, tipik gelisim gosteren cocuklarin sira ortalamalarindan yiiksek oldugu
bulunmustur. Arastirmaya katilan c¢ocuklarin atipik-tipik olma durumlar ile akran
siddetine maruz kalma diizeyleri arasinda olusan bu farkliligin istatistiksel olarak anlaml
olup olmadig1 incelendiginde, ¢ocuklarin atipik ya da tipik olma ile akran siddetine maruz

kalma diizeyleri arasinda anlamli farklilik bulunmamistir (U=1554,00, p>.05).

Tartisma ve Sonuc¢

Bu calismanin amaci okuldncesi egitime devam eden atipik ve tipik gelisim gosteren
cocuklarin saldirganlik ve akran siddetine maruz kalma diizeylerinin belirlenmesidir. Bu

amagla yapilan analizler sonucunda asagidaki sonuglara ulasilmigtir.

Arastirma sonucunda atipik ve tipik gelisim gosteren ¢ocuklarin saldirganlik ve akran
siddetine maruz kalma diizeyleri arasinda pozitif yonde bir iliski bulunmustur. Hem tipik
hem atipik gelisim gosteren c¢ocuklar. Saldirgan davranislar sergilediklerinde akranlari

tarafindan siddete maruz kaldiklar1 ve akranlar tarafindan dislandiklar1 sylenebilir.

Aragtirma sonucunda atipik ve tipik gelisim goOsteren g¢ocuklarin saldirganlik
davraniglar1 ile cinsiyetleri arasinda anlamli farklilik bulunmamistir. Buna gore, atipik
gelisim gosteren ¢ocuklarla tipik gelisim gosteren ¢ocuklarin cinsiyetlerinin, akranlarina
karsi saldirganlik davramislari iizerinde bir etkisinin olmadigi sdylenebilir. Ote yandan,
arastirma bulgular1 géreceli olarak karsilastirildiginda arastirmaya katilan hem atipik hem
de tipik gelisim gosteren erkek cocuklarin, kiz cocuklara gore daha fazla saldirgan

davraniglar sergiledigi goriilmektedir. Arastirma sonucunda elde edilen bu bulgu, atipik ve
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tipik gelisim gosteren erkek cocuklarin kiz c¢ocuklara gore daha fazla saldirganlik

davranislar sergiledigi, Donat-Bacioglu ve Ozdemir (2012), Efilti (2005), Giiltekin (2002),
Kadan (2010), Karatas (2008), Kilicarslan ve Atict (2010), Ladd ve Profilet (1996),
Ozkatar-Kaya (2010), Saydanoglu (2011), Uluyurt (2012), Yildirrm-Dogru (2013) ve
tipik gelisen erkek cocuklarin daha saldirgan oldugunu belirten Ay (2017), Ozcan (2018)
ve Yurtseven (2017) arastirma bulgulariyla paralellik gostermektedir.

Arastirma sonucunda atipik ve tipik gelisim gosteren g¢ocuklarin saldirganlik
davraniglar1 ile yas gruplar1 arasinda anlamli farklilik bulunmamaktadir. Elde edilen bu
bulguya gore, atipik ve tipik gelisim gosteren c¢ocuklarin yas gruplarinin, saldirganlik
davraniglar1 {izerinde bir etkisinin olmadigi sdylenebilir. Arastirma bulgusu, ¢ocuklarin
saldirganlik davraniglari ile yas gruplar1 arasinda anlamli bir iliski bulunmadigini belirten
Acgak (2011), Persson (2005), Saydanoglu (2011), Uluyurt (2012) arastirma bulgulariyla
paralellik gosterirken, Efilti (2006), Gokbiizoglu (2008), Kadan (2010), Ozkatar-Kaya
(2010), Yavuz (2007), Yegen (2008), arastirma bulgularindan farklilik géstermektedir.

Arastirma sonucunda arastirmaya katilan c¢ocuklarin akran siddetine maruz
kalmalar ile cinsiyetleri arasinda anlamli farklilik bulunmamistir. Buna gore arastirmaya
katilan atipik ve tipik gelisim gosteren ¢ocuklarin, cinsiyetlerinin, akran siddetine maruz
kalmalar1 iizerinde bir etkisinin olmadig1 sdylenebilir. Ote yandan arastirma bulgulart
goreceli olarak karsilastirildiginda, erkek ¢ocuklarin kiz cocuklara gore daha fazla akran
siddetine maruz kaldiklar1 goriilmektedir. Arastirma bulgusu, erkeklerin akran siddetine,
kizlara gore daha ¢ok maruz kaldiklarini belirten Atalay (2010), Craig (1997), Cankaya
(2011), Giltekin-Akduman (2012), Kochenderfer- Ladd (2004), Piskin (2010), Sal
(2014), Totan (2008) ve Yorohan (2011), ve arastirma bulgusuyla paralellik

gostermektedir.

Aragtirma sonucunda arastirmaya katilan c¢ocuklarin akran siddetine maruz
kalmalart ile yas gruplari arasinda anlamli farklilik bulunmamistir. Elde edilen bu
bulgulara gore, arastirmaya katilan atipik ve tipik gelisim goOsteren akranlarin benzer
diizeyde akran siddetine maruz kaldiklar1 goriilmektedir. Arastirma bulgusu, Totan (2008)
ve Uluyurt (2012) arastirma bulgulariyla paralellik gostermektedir.

Arastirma sonucunda arastirmaya katilan atipik ve tipik gelisim gosteren gocuklar
ile akran siddetine maruz kalmalar1 arasinda anlamli farklilik bulunmamistir. Elde edilen

bu bulgulara gore ¢ocuklarin atipik ya da tipik olma durumlarinin, akran siddetine maruz
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kalmalar iizerinde bir etkisinin olmadigi sOylenebilir. Arastirma bulgusu, ¢ocuklarin

atipik ya da tipik gelisim gosterme durumlari ile akran siddetine maruz kalmalar1 arasinda
anlamli farklilik bulunmadigini belirten, Giileryiiz (2009), Sweeting ve West (2001) ve
Whitney ve ark. (1994) arastirma bulgulariyla paralellik gosterirken, Pivik, McComas ve
Laflamme’nin (2002) kaynastirma ortaminda egitim alan atipik gelisim gosteren
cocuklarin, tipik gelisim gosteren arkadaslari tarafindan dislandiklari, fiziksel ve sosyal

zorbaliga maruz kaldiklarini belirten ¢aligmalariyla benzerlik géstermemektedir.

Sonug olarak atipik ve tipik gelisim gosteren ¢ocuklarin saldirganliklar1 arttikga
daha fazla akran siddetine maruz kaldiklari, atipik ve tipik gelisim gosteren erkeklerin
kizlara gore daha fazla saldirgan olduklar1 ve akran siddetine maruz kaldiklari, atipik ya
da tipik gelisim gosterme durumunun akran siddetine maruz kalma diizeyinde etkili

olmadig1 sdylenebilir.

Arastirma sonucunda ileri arastirmalara yonelik Oneriler olarak asagidaki Oneriler

sunulmustur:

1. Atipik ve tipik gelisim gdsteren ¢cocuklarin saldirganlik ve akran siddetine maruz kalma
diizeylerindeki problemlerin ortaya ¢ikarilmasinda Burdur, Isparta ili merkezi ve Manisa
ili Soma ilgesi sinirlarinda kalmistir. Farkli ve ¢esitli 6rneklem gruplarinin yer aldigi

arastirmalara yer verilebilir.

2. Atipik gelisim gosteren cocuklarin gereksinimlerinin tiir ve derecesi degiskenlerinin

saldirganlik ve akran siddetine maruz kalma diizeylerine etkisi arastirilabilir.

3. Atipik ve tipik gelisim gosteren ¢ocuklarin akran iligkilerinde yasadiklar1 sikintilar ve
akran zorbalig: ile ilgili velilere ve 6gretmenlere bilgilendirme seminerleri diizenlenip,

seminerin etkililigi arastirilabilir.

Etik Kurul izin Bilgisi: Bu arastirma yiiksek lisans tezinden iiretilmis olup, Milli Egitim
Bakanhigimin 30/12/2011 tarih ve B.30.02.MAE.0.72.00.00.1184-6852 sayili izini ile

yiirtittilmiistiir.

Yazar Cikar Catismas1 Bilgisi: Yazarlar arasinda herhangi bir ¢ikar catismasi

bulunmamaktadir.

Yazar Katkisi: Yazar katkisi esittir.
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Introduction

Preschool period lays the foundations of human life and is the period when the child’s
development is fast, and learning capacity is the highest (Oktay, 2005; Yildirrm &
Durmusoglu, 2009). Receiving preschool education during this period is critical for the child
in terms of socialization. With the educational environments appropriate for children created
by preschool education institutions, children both become aware of their self-existence and
learn what society expects from them (Yildirim & Durmusoglu, 2009). During this period,
children displaying both typical and atypical development develop behaviors suitable for the
expectations of the society they live. Children with typical (normal) development are those
who demonstrate proper behaviors expected by their society. Normally developing children
display age-appropriate behavior. Children having atypical development, on the other hand,
are those who have a diagnosed developmental disability or delay; or carry a risk for a
developmental delay (Bakkaloglu, Yilmaz, Konez, & Yalcin, 2018).

Preschool education and special education are similar in terms of their goals to teach
children developmental skills, make them fit into society, perform self-care skills, and
increase their quality of social life (Wolery, 1993). Special education is the practice of
education conducted in suitable environments by specially trained educators and curricula
developed to meet individuals' educational and social needs who significantly differ from
their peers in terms of individual and developmental characteristics and educational
competencies (SESR, 2020). While each individual has their self-specific incapability,
classification is made based on their common characteristics and educational needs to offer
better guidance for identification, determining their needs, and making more suitable
arrangements and planning for their education. According to SERS 2020, individuals
displaying atypical development are classified as those with severe autism, severe mental
retardation, physical disabilities, severe mental retardation, visual impairment, mild autism,
mild mental retardation, and hearing impairment, moderate autism, moderate mental

retardation, and special talents.

Ignorance or delayed identification of the fact that atypical individuals have special
needs means that preschool years, which are critical in development, are not properly spent

(Allen, 1992; as cited in Duman-Sever, 2007). Starting education during preschool years sets
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the foundations for later levels of education for atypical individuals. Thus, preschool special

education gains more significance.

Preschool special education is the system including all the services offered to 0-5-
year-old children who have several inabilities; show delayed development compared to their
peers and whose development is at risk due to sociological and biological factors and their
families  (Sucuoglu, 2010). Starting special education during the preschool period, when
development is the fastest, help children exhibit early development because of their
interaction with the environment (Ozgiir, 2004). It is possible for children displaying typical
and atypical development to receive education together through inclusion. Inclusive
education is a practice implemented by-laws and regulations in many countries, allowing
atypical and typical peers to receive atypical and typical peers to experience learning in the
same environment (Bakkaloglu, Sucuoglu & Yilmaz, 2019). Inclusive education aims to
make children displaying atypical development to integrate with society educationally and
socially (SESR, 2006). Inclusion practices are based on the views that inclusive education
improves friendships of children with atypical development; enriches their education and
learning environments, arouses enthusiasm and gumption in children with atypical and
typical development to work together and attain greater achievement; and helps atypically
developing children to observe and model their typical peers and enlarge their repertoires of
socially adopted behaviors (Sahbaz, 1997; 2004). In this respect, being embraced and
included by their normally developing peers is an irreplaceable factor for children with

atypical development (Batu & Kircaali-Iftar, 2009).

Peer relationships, starting in the preschool period and improving rapidly during
other periods of life, greatly impact the child's overall development (Giilay, 2010). Peer
relationships' importance increases as soon as children start school (Murray & Greenberg,
2000); positive peer relationships built in this period direct children’s psycho-social and
moral development. Children learn to express themselves and understand others’ feelings
and opinions correctly through their relationships with their peers. Children who are
provided with a rich environment with their peers in the preschool period are seen to adapt
to the environment when they come to the preschool education institution and build

relationships with more ease (Gilirsimsek, 2002).

In the inclusion practices implemented during preschool, children displaying atypical
and typical development exhibit positive attitudes; can get into social interaction and

language and skill development of the atypically developing child increases (Sasso and
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Rude, 1988, English, Goldstein, Shafer & Kaczmarek, 1997). Therefore, it is important to be

engaged in peer interaction and get into communication to develop atypically developing
children as much as their normally developing peers. However, depending on the type and
degree of their incapability, children with atypical development may have difficulty gaining
basic social skills like showing empathy, waiting for their turs, expressing their feelings
properly (Giilay, 2010). This may cause the atypically developing child to have problems in
peer relationships. Negative peer relations would prevent typically and atypically developing
children from knowing each other and cause them to find solutions to the problem they have
through aggression. Aggressive behaviors may result from individuals’ misinterpretation of

others’ behaviors and feelings (Gtilay, 2010).

Aggression is displaying a behavior to hurt others or physically or psychologically,
damaging them (Aktas, 2001). Aggressive behaviors are the opposite of positive social
behaviors. Positive social behaviors pursue others’ wellbeing, while aggressive behaviors
are disruptive, damaging behaviors that are far from respect for others and show no regard

for others’ rights.

As of the preschool period, aggressive behaviors begin to show negative correlations
with empathy and sympathy behaviors, and this reverse correlation becomes more powerful
with increasing age towards adulthood (Goziin-Kahraman & Kurt, 2013). Children’s
constant use of aggression to their peers appears as one of the best indicators of future
problematic behaviors, including peer rejection, committing a crime, guilt, mental disorder,

academic failure, and dropping out of school (Ladd & Profilet, 1996).

Aggressive behavior may not only aim at superiority over the peer or others. They
may also come out in the event of some states of incapability (Ladd & Profilet, 1996).
Children with atypical development may display aggressive behaviors due to the failure to
express themselves and their needs and to communicate with other individuals due to their
disabilities. The main aim of aggression is to attract attention to these children. Personality
and environmental factors as well contribute to this problem (MacMillan, 1982). Rejection
of preschool children with atypical development who do not have appropriate
communication and social skills may cause aggressive and angry behaviors and peer
violence (bullying); for some children, exposure to victimization could even become

continuous as of these ages (Sirvanli-Ozen, 2006).

Although aggression and peer victimization are similar concepts, studies on the topic

have dealt with violence and aggression as separate concepts. Violence can be defined as the
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expression or reflection of the aggression tendency, which is accepted to exist in humans

naturally at the individual or social level in a way that harms others (Ayan, 2007).

Exposure to peer victimization is the exposure of a student to repeated and long-term
negative actions (exclusion, physical violence, teasing, etc.) of one or more other students
(Olweus, 1995). Those who are exposed to peer victimization (victims) seem shorter, less
mature, and smaller than their peers, unlike bullies (Olweus, 1993). Victims usually wear
glasses and are physically much fatter or weaker than their classmates and peers (Espelage
and Aisado, 2001). In addition to their physical appearance, psychologically, they build peer
relationships less often and have lower self-esteem levels (Griffin & Gross, 2004). In this
regard, children displaying atypical development are more vulnerable than their typically
growing peers due to their social disabilities (Oh & Moss, 2012). Thus, they may frequently

be chosen as victims.

It is seen in the studies carried out that children who are victimized by their peers
feel themselves more lonely, anxious, unhealthy and self-disrespectful (Olweus, 1995), boys
display more bullying behavior (Craig, 1998), bully/victim groups have low social
acceptance and problem solving skills (Andreou, 2001), children with atypical development
receiving education in an inclusion environment are excluded or exposed to physical and
social bullying by their normal developing peers (Pivik, McComas & Laflamme, 2002),
children who are not physically attractive, are overweight and have physical, visual or
language problems are more often exposed to teasing and bullying (Sweeting & West,
2001), children are exposed to bullying not in a group but during one-to-one interaction
(Gillies-Rezo & Bosacki, 2003), children do not find solutions for aggression, do not ask for
help, anger and sadness increase, girls are more affected by peer violence emotionally than
boys while boys are exposed to peer violence more often than girls (Kochenderfer-Ladd,
1996). Also, victimization is approached as a sub-dimension of aggression in the literature.
It was first defined as “mobbing” as “an individual or group teasing or disturbing another
individual.” Bullying was later defined as “the state of individuals who are exposed to
negative social behaviors that are exhibited by one or more students and are repeated and
continued in time (Olweus, 1973;1991).

It is seen that the studies concerning aggression and peer victimization exposure in
preschool education in the national and international literature have focused on preschool
children displaying normal development (Persson, 2005; Yildirirm-Dogru et al., 2013;
Yavuz; 2007) and aggressiveness during adolescence ( Efilti, 2006; Ozkatar-Kaya, 2010;
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Dalbudak, 2012; Yegen, 2008) about aggressive behavior; and on peer bullying in preschool

(Gillies-Rezo and Bosacki, 2003; Peren and Alsaker, 2006; Giiltekin-Akduman, 2012; Uysal
& Dinger, 2012; Sali, 2014), peer bullying in primary education (Kili¢, 2010; Keskin, 2010)
and peer bullying among adolescents (Olweus, 1995; Totan, 2008; Arslan, Hallett, Akkas, &
Altinbas-Akkas, 2012; Stapinskia, Araya, Herona, Montgomeryd, & Stallard, 2015) about
peer violence while no study has been found examining the levels of aggression and peer
victimization exposure of children attending preschool education and displaying atypical and

typical development.

The present study aims to look into the levels of aggression and peer victimization
exposure of preschool children displaying atypical and typical development and benefiting

from the inclusion practices executed in preschool education institutions.
To this end, the following questions will be answered.

1. Is there a significant difference between the levels of aggression and peer

victimization levels of atypically and typically developing children?
2. Do aggression levels of atypically and typically developing children vary by gender?

3. Do aggression levels of atypically and typically developing children vary by age

group?

4. Do peer victimization levels of atypically and typically developing children vary by
gender?

5. Do peer victimization levels of atypically and typically developing children vary by

age group?
6. Do peer exposure levels vary by atypical and typical development of children?
Method
In order to determine the peer relationship levels of atypically and typically developing
children attending pre-school education, a descriptive and correlational survey design was

used by the present study. Survey models are appropriate for studies aiming to describe a

previous or current state as it exists. (Karasar, 1999).

Participants

The study group consisted of typically developing children attending the classes of their

atypically developing peers who participated in inclusion practices executed in the
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kindergartens and preschool education in primary schools in the city centers of Bursa and

Isparta and the town of Soma in Manisa district in the 2012-2013 and 2013-2014 academic
years. The study group included 60 atypically developing children who were given inclusion
report by Guidance and Research Centers, and 60 children selected randomly among 194,
typically developing children attending the classes of their atypical peers. Out of the children
with atypical development participating in the study, 23 (19,2%) were girls, 37 (30,8%)
were boys, while 21 (17,5%) of the typically developing children were girls, and 39 (32,5%)
were boys. 26 (21,7%) of the children with atypical development were 48-59 months old, 34
(%28,3) of them were 60-72 months old; of the typically developing children, 16 (13,3%)
were 48-59 months old, and 44 (36,7 %) of them were 60-72 months old.

While selecting the 60 typically growing children, first, the names of the 194
children with typical development were written on paper, and each child was given a
number from 1 to 194. Later, numbers from 1 to 194 were written on small pieces of paper,
and they were put into a bag. After the papers were mixed in the bag, they were drawn one
by one. The students with the numbers picked from the bag were included in the study
group. This was repeated until the last student to be selected for the study group was

determined, and the study group was created.

Data Collection Instruments
Ladd and Profilet Child Behavior Scale

The Child Behavior Scale developed by Ladd and Profilet (1996) and adapted to Turkish by
Giilay (2008) was used to determine the preschool children's peer relationships with atypical
and typical development who participated in the study. Cronbach’s alpha coefficients of the
scale were .87 for aggression, .91 for prosocial behavior, .84 for asocial behavior, .78 for
fearful-anxious behavior, .89 for exclusion .82 for hyperactivity. The scale consists of 44
items in the Likert Type. It includes 6 sub-scales as 1. Displaying Aggressive Behavior to
Peers, 2. Displaying Prosocial Behavior to Help Peers, 3. Displaying Asocial Behavior to
Peers, 4. Displaying Fearful-Anxious Behavior to Peers, 5. Hyperactivity, and 6. Being
excluded by Peers.

The Child Behavior Scale has been rated over the total score. Total scores of the sub-
scales are used separately. The total score obtained from the sub-scales shows the frequency

that the behavior occurs in the child.
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Exposure to Peer Victimization Scale

In order to specify peer victimization exposure levels of the atypical and typical children
participating in the study, The Exposure to Peer Victimization Scale was developed by Ladd
and Kochenderfer (2002) and adapted to Turkish by Giilay (2008) was used as the second
data collection instrument. Cronbach’s Alpha internal consistency coefficient of the scale

was found as .719. The scale is a 3-point Likert Type one consisting of 4 items.

Personal Information Form

The researcher developed the personal information form to determine preschool children's
demographical characteristics with atypical and typical development who participated in the
study. The form asks for information concerning children’s characteristics (age group,

gender, type of disability).

Data Analysis

The data obtained from the study were analyzed by the researcher using SPSS 16.0
(Statistical Packages for The Social Sciences). Two-way ANOVA was used for dependent
samples and Mann Whitney U-test for independent samples in order to determine the
aggression and peer victimization exposure levels of children with atypical and typical

development attending preschool education.

Findings

The simple correlation was used to examine the aggression and peer victimization exposure
levels of children with atypical and typical development. Two way ANOVA was applied in
the parametric groups to compare aggression and peer victimization levels by some

variables. The results are presented in the Tables below.

Table 1. Relationships between aggression and peer victimization exposure levels of

children displaying typical development

Subscales n 1 2
1.Aggression 60 1
2.Peer Victimization 60 JAT5** 1

**p<.01
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It is seen that there is a significant positive relation (r=0,475) between the aggressive

behaviors with peers and peer victimization exposure of the children displaying typical
development who participated in the study. According to the data obtained from the study,
as aggressive behaviors of the children with typical development increase, an increase

occurs in their exposure to their peers’ violence.

Table 2. Relationships between aggression and peer victimization levels of children
displaying atypical development

Subscales n 1 2
1.Aggression 60 1

2. Peer Victimization 60 ,603** 1
**p<.01

A moderate positive significant relationship (r=0,603) can be seen between the
aggressive behaviors with peers and peer victimization exposure of children displaying
atypical development. Based on the data, it can be suggested that as aggressive behaviors of

atypically developing children increase, their exposure to peer victimization goes up as well.

Table 3. Descriptive results of aggression scores of preschool children by gender

Girls Boys Total
n X sd n X s n X sd
AD.C 23 2,04 249 37 3,64 4,17 60 3,03 3,68
T.D.C 21 2,28 3,28 39 330 371 60 2,95 3,57
Total 44 215 2,86 76 3,47 3,92 120 299 3,61

In Table 3, showing the aggressive behavior scores of preschool children according
to their gender, it is seen that the mean aggression score of the atypically developing girls in
the present study is (X=2,04). In contrast, that of typically developing girls is (X=2,28).
Also, the boys' mean aggression score with atypical development is (X=3,64), whereas that

of the boys having normal development is (X=3,30).

Comparing the study findings relatively, it is seen that there is a difference between
the scores of girls and boys displaying atypical and typical development. ANOVA was
performed to see whether the difference occurring between the girls' and boys' aggression
scores, showing atypical and typical development, is statistically significant. The results are

presented in Table 4.
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Table 4. ANOVA results of aggression scores of preschool children by gender

Source of Sum of sd Mean F p
Variance Squares Squares

AD.C-T.D.C 0,068 1 0,068 0,005 ,943
Gender 48,008 1 48,008 3,698 ,057
A.T xC 2,366 1 2,366 0,182 670
Error 1505,982 116 12,983

Total 1556,992 119

Looking at Table 4 showing the ANOVA results of the genders of atypically and
typically developing children by their aggression levels, it can be said that aggression scores
of atypically and typically developing children do not vary significantly by gender
[F(1,116)= 0,182, p>.01]. Based on these results, it could be suggested that the girls and
boys with atypical development participating in the study do not display more aggressive
behavior than the typically developing girls and boys; that they show aggressive behaviors at

similar levels.

Table 5. Descriptive results of the aggression scores of preschool children by age group

(months)
48-59 Months 60-72 Months Total
n X sd n X sd n X sd
A.D.C. 26 169 242 34 4,05 4,16 60 3,03 3,68
N.D.C 16 3,56 3,48 44 2,72 3,62 60 2,95 3,57
Total 42 2,40 2,98 78 3,30 3,89 120 2,99 3,61

Comparing the data presented in Table 5 relatively, it is seen that as the children with
atypical development get older, their aggressive behaviors increase as well. In contrast,

aggressive behaviors decrease in typically developing children with increased age.

ANOVA was conducted to see whether the difference occurring between the mean
aggression scores and age groups of atypically and typically developing children is

statistically significant, and the results obtained are presented in Table 6.
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Table 6. Anova Results of aggression scores of the preschool children by age group

(months)

Source of Sum of sd Mean F p
Variance Squares Squares

AD.C-T.D.C 1,895 1 1,895 0,150 ,699
Age Group 15,316 1 15,316 1,212 273
A.TxA 66,956 1 66,956 5,298 ,023
Error 1466,086 116 12,639

Total 1556,992 119

In Table 6 shows the ANOVA results of the aggressive behaviors of atypically and
typically developing preschool children towards their peer by age group, it is seen that
aggression scores of children displaying atypical and typical development do not
significantly differ by their age groups [F(1,116)= 5,298, p>0.01]. Based on this finding, is
can be said that 48-59 and 60-72 month-old children displaying atypical and typical

development who participated in the study exhibit aggression at similar levels.

Table 7.U test results of peer victimization exposure scores of preschool children by gender

Gender n Mean Sum of U p
Rank Ranks
Girls 44 55,77 2454,00 1464,00 192
Boys 76 63,24 4806,00

Mann Whitney U-test results of the peer victimization exposure levels of the
atypically and typically developing children in the study by their gender are presented in
table 7. Comparing the study findings relatively, it was found that the mean rank of the boys
was higher than that of the girls. When this difference in peer victimization exposure levels
and genders of the children participating in the study was examined for statistical
significance, no significant difference was found between the children’s gender and peer

victimization exposure levels (U=1464,00, p>.05).
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Table 8. U-test results of peer victimization exposure scores of the preschool children by

age group

Age group n Mean Sum of U p
Rank Ranks

48-59 Months 44 59,52 2500,00 1597,00 795
60-72 Months 76 61,03 4760,00

Mann Whitney U-test results of peer victimization exposure levels of the
participating s-children by their age group are presented in Table 8. When the study
findings are compared relatively, it was seen that the mean rank of the children aged 60-
72 months was higher than that of children aged 48-59 months. Examining whether this
difference between the participating children's age groups and peer victimization exposure
levels was significant, no significant difference was found between the age groups and

peer victimization exposure levels (U=1597,00, p>.05).

Table 9. U-test results of peer victimization exposure scores of the preschool children by

their state of atypical and typical development

State of being n Mean Sum of U p
Typical or Atypical Rank Ranks
Atypical 60 64,59 3875,00 1554,00 138
Typical 60 56,41 3384,00

According to their states of being typical-atypical, Mann Whitney U-test results of
the peer victimization exposure of the participating children are shown in Table 9.
Comparing the study findings comparatively, it was seen that the mean rank of atypically
developing children was higher than that of their typically developing peers. When the
difference occurring between peer victimization exposure levels and states of being
atypical-typical of the participating children was examined for significance, no significant
difference was found between the children’s state of being atypical or typical of exposure

to peer victimization (U=1554,00, p>.05).
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Discussion and Conclusion

The present study aimed to determine the aggression and peer victimization exposure
levels of children with atypical and typical development attending preschool education.

The following results were obtained as a result of the analyses conducted to this end.

A positive relationship was found between the aggression and peer victimization
exposure levels of the children with atypical and typical development. It can be said that
both typically and atypically developing children are exposed to their peers’ victimization

and are excluded by their peers when they display aggressive behaviors.

Study findings showed no significant difference between the children's aggressive
behaviors and genders displaying atypical and typical development. Based on this finding,
it can be asserted that children with atypical and typical development do not affect their
peers' behaviors. Also, when the findings of the study are compared relatively, it is seen
that both typically and atypically developing boys who participated in the study exhibit
more aggressive behaviors than the girls. This finding of the present study supports the
findings obtained from the studies conducted by Ladd and Profilet (1996), Giiltekin
(2002), Efilti (2005), Karatas (2008), Kiligarslan and Atic1 (2010), Ozkatar-Kaya (2010),
Kadan (2010), Saydanoglu (2011), Uluyurt (2012), Donat-Bacioglu and Ozdemir (2012),
Yildirrm-Dogru (2013) which report that atypically and typically developing boys exhibit
more aggressive behaviors than girls and the findings of those carried out by Ay (2017),
Yurtseven (2017), and Ozcan (2018) stating that typically developing boys are more

aggressive.

At the end of the study, no significant difference was found between the
children's aggressive behaviors and age groups with atypical and typical development.
Based on this finding, it can be suggested that the age group of atypically and typically
developing children does not affect their aggressive behavior. This finding is parallel
with the findings obtained by Persson (2005), Saydanoglu (2011), Agak (2011), Uluyurt
(2012) state that there is no significant relationship between aggressive behaviors and age
groups of children. In contrast, it is different from the findings of the studies conducted by
Efilti (2006), Yavuz (2007), Yegen (2008), Gokbiizoglu (2008), Kadan (2010), Ozkatar-
Kaya (2010).

No significant difference was found between the genders and peer victimization

exposure levels of the children participating in the study. Accordingly, it can be said that

247
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the genders of the children with special needs and normal development who participated

in the study do not affect their exposure to peer victimization. On the other hand, when
the study findings are compared relatively, it is seen that boys are exposed to peer
victimization more than girls. The finding is parallel with the findings of the studies
conducted by Craig (1997), Kochenderfer- Ladd (2004), Totan (2008), Piskin (2010),
Atalay (2010), Cankaya (2011), Yorohan (2011), Giiltekin-Akduman (2012) and Sali
(2014) reporting that boys are more exposed to peer victimization than girls.

The present study found no significant relationship between the participating
children's age groups and peer victimization levels. According to the findings obtained, it
is seen that peers displaying atypical and typical development are exposed to peer
victimization at similar levels. This finding is parallel with the findings reported by Totan
(2008) and Uluyurt (2012).

At the end of the study, no significant difference was found between the states of
being atypical and typical of the participating children and their exposure to peer
victimization. According to these findings, it can be claimed that the children’s state of
having atypical or typical development does not affect their exposure to peer
victimization. This finding is parallel with those obtained by Giileryiiz (2009), Sweeting
and West (2001), and Whitney et al. (1994) reporting no significant difference between
children’s state of having atypical or typical development and their exposure to peer
victimization, while it is different from the findings reported by Pivik, McComas and
Laflamme (2002) stating that children displaying atypical development and receiving
inclusive education are excluded by their typically developing peers and exposed to

physical and social victimization.

In conclusion, it can be asserted that as the aggressiveness of children
displaying atypical and typical development increases, they get more exposed to peer
victimization; boys displaying atypical and typical development are more aggressive than
girls and exposed to peer victimization more, and that atypical or typical development is

not effective on the level of exposure to peer victimization.
The following recommendations are made for future studies based on the findings
obtained from the present study:

1. The study was limited to Burdur and Isparta’s city centers and the town of Soma in the

Manisa district in exploring the problems in the aggression and peer victimization
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exposure levels of children displaying atypical and typical development. Studies can be

conducted with different and various sample groups.

2. Studies can be carried out to look into the effect of the type and degree of the needs of
atypically and typically developing children on their aggression and peer victimization

exposure levels.

3. Seminars can be organized for parents and teachers about peer bullying and the
problems typically and typically developing children experience in their peer

relationships. The seminars' efficiency can be studied.
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