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The purpose of this study is to reveal the relationship between the need for cognitive
closure and value priorities of university students. Quantitative research method and
associational research design were adopted in the research. The sample consisted of
148 university students. Data collection tools are Need for Cognitive Closure Scale and
Portrait Values Questionnaire (PVQ-RR). Pearson correlation coefficient, canonical
correlation analysis and multiple regression analysis were used in the analysis of the
data. According to the results, the values that students give the most importance to
are security-societal, dependability, care, and concern. The order of importance of
higher order values is self-transcendence, openness to change, conservation and self-
enhancement. Need for cognitive closure level of the students is high. The highest
mean belongs to ambiguity, and the lowest mean belongs to predictability dimensions.
Statistically significant relationships were found between the need for cognitive
closure and achievement, face, and security societal. Only one pair out of four
canonical pairs obtained from canonical correlation analysis has sufficient relationship
to continue the analysis. For this canonical pair, all of the four dependent variables
(self-transcendence, self-enhancement, openness to change, conservation) and four
independent variables (order, predictability, decisiveness, ambiguity) have significant
loading. According to the regression analysis results, order and ambiguity predict self-
transcendence; predictability and decisiveness predict self enhancement; ambiguity
and decisiveness predict openness to change, and order and predictability predict
conservation significantly.
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Bu arastirmanin amaci, Universite 6grencilerinin biligsel kapanma ihtiyaci ile deger
oncelikleri arasindaki iliskiyi ortaya gikarmaktir. Arastirmada nicel arastirma yontemi ve
iliskisel arastirma deseni benimsenmistir. Orneklemi 148 (niversite ®grencisi
olusturmustur. Veri toplama araclari, Bilissel Kapanma Ihtiyaci ve Deger Tercihleri
Olgekleridir. Verilerin analizinde Pearson korelasyon katsayisi, kanonik korelasyon
analizi ve ¢oklu regresyon analizinden yararlanilmistir. Sonuglara gére 6grencilerin en
fazla 6nem verdigi degerler; sosyal guivenlik, duristlik, yardim etme, esitlik ve adalet
olmustur. Ana degerler baglaminda 6nem sirasi; 6z-askinlk, degisime aciklik,
muhafazakarlik ve kendini gelistirme seklindedir. Ogrencilerin bilissel kapanma
ihtiyaglar yiksek diizeydedir. En yiiksek ortalama, belirsizlik istememe, en disiik
ortalama 6ngorebilirlik boyutlarina aittir. Bilissel kapanma ihtiyaci ile basari, sayginlik
ve sosyal guvenlik degerleri arasinda istatistiksel olarak anlamli iliskiler saptanmistir.
Kanonik korelasyon analizi sonucu elde edilen dért kanonik giftten yalniz bir gift
arasindaki iliski analize devam etmeye yeterli. Bu kanonik ¢ift icin dért bagimli (6z-
askinhk, kendini gelistirme, degisime acikhk, muhafazakarlik) ve dort bagimsiz
degiskenin (dlizen arama, 6ngérebilme, hizli karar verme, belirsizlik istememe) tamami
anlamli yiklere sahiptir. Regresyon analizi sonuglarina gére 6z-askinlik degerini diizen
arama ve belirsizlik istememe; kendini gelistirme degerini 6ngorebilirlik ve hizli karar
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verme; degisime aciklik degerini belirsizlik istememe ve hizli karar verme ve
muhafazakarlik degerini diizen arama ve 6ngorebilirlik degiskenleri anlamli diizeyde
yordamaktadir.

Introduction

Values are conscientious criteria that are accepted and aspired for by society, thought to be
important by the individuals practicing them, and guide them in distinguishing right from wrong. Values
play a central role in individuals’ lives, strengthening and shaping their characters. Individuals’ attitudes,
beliefs, judgments, decisions, preferences, behaviors, relationships, goals, and visions are influenced by
their values. Values induce individuals to be influenced by their environment and to regulate their
behaviors in line with the benefit of the society and themselves (Galiskur, Demirhan, & Bozkurt, 2012;
Herdem, 2016; Kapkin, Galiskan, & Saglam, 2018; Venkataiah, 2007; Yildiz, Dilmag, & Deniz, 2013).

Learning and internalizing values that are of individual and social importance is a part of all
individuals’ search for personal meaning. The process of value acquisition is directly related to the
psychological and cognitive needs of individuals (Allen, 1975; Maslow, 2001). The need for cognitive
closure, which is the point of interest of this study, is also among the needs that can be associated with
value priorities (Calogero, Bardi, & Sutton, 2009). The need for cognitive closure is “the need of an
individual to reach precise information on a particular issue instead of dealing with confusion and
uncertainty, and the desire to make a decision” (Atak, Syed, Cok, & Tonga, 2016, p. 291). The need for
cognitive closure is thought to play a role in structuring values as it is related to how individuals
construct information and what kind of reactions they give when they encounter a situation they
perceive as complex or incomplete (Yilmaz, 2018). Therefore, the relationship between the need for
cognitive closure and value priorities was examined in this study. First, information about the value
theory to be used in the study and the need for cognitive closure is presented below, and then the
relationship between the two variables is discussed in line with the data obtained.

The Concept of Value and Classification of Values

Values are “socio-psychological and cultural dynamics that are influential in human life” (Girkan,
Camliyer, & Saracaloglu, 2000, p. 36). In other words, values are belief systems associated with
emotions that mobilize individuals (Schwartz, 1992; 2006). These systems provide the basis for making
choices, making decisions, and solving social, political, or moral problems within the framework of the
determined multidimensional standards. Individuals’ value systems are instrumental in their self-
recognition, revealing their needs, and expressing themselves to others (Caliskur & Aslan, 2013).

Value theories and classifications have been created by different researchers in order to reveal the
value systems of different individuals or societies more effectively. Among these, the models developed
by Spranger (1928), Allport and Vernon (1931), Allport, Vernon, and Lindzey (1960), Rokeach (1973), and
Schwartz (1992, 2012) are the most frequently used (Yigittir, 2012; Shwartz & Cieciuch, 2016).
Systematic studies on value systems are acknowledged to have started with Allport (1921). According to
Allport, a life philosophy shaped by fundamental values is influential in creating a mature personality.
From the viewpoint of people with a mature personality, conscience is a guide rather than a source of
punishment and fear (as cited in Campbell, Jayawickreme, & Hanson, 2015). Spranger (1928) classified
the basic groups of ideal personality under six categories: aesthetic, theoretical, economic, political,
social, and religious. Another classification belongs to Rokeach (1973). Rokeach classified values into two
groups, as terminal and instrumental values. There are 18 values in each group. Terminal values are
aspired and ideal values that aim to provide the personal and social well-being of the individual. Values
such as equality, security, peace, accomplishment, freedom, and social recognition are included in this
group. Instrumental values, on the other hand, can be considered as individual characteristics that must
be possessed to achieve terminal values. Values such as honesty, courage, intellect, politeness,
ambition, responsibility, and helpfulness are also included in this group.

The value classification used in this study was first developed by Schwartz (1992) and then re-
evaluated and developed by Schwartz et al. (2012). Similar to the value theorists before him, Schwartz
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(1992) defines the concept of value as the criteria that individuals use in evaluating themselves and
other people, as well as choosing and evaluating their actions. Schwartz (1992) focused on three
important questions while creating the value theory. The first is regarding how individuals’ social
experiences affect their value priorities. The influence of the social and personal lives (family relations,
migration, trauma, etc.) of the individuals who share common social characteristics such as education
level, age, gender, and profession on their value structures was investigated. Second, the way value
priorities affect behavioral preferences and alignment of individuals, and accordingly, how ideologies,
attitudes, political actions, religious beliefs, and relationships with the environment are affected by
values were analyzed. Schwartz (1992) emphasized that these two problems were also investigated by
previous theorists, but those studies were limited to a single culture, and thirdly, he focused on cultures
and international differences in value systems.

Schwartz (1992) conducted empirical studies in 20 different countries where 13 different languages
are spoken, and 8 different religions were practiced using the model he developed after a literature
review and was able to create a 10-value classification that can be used in terms of different cultures.
These values are self-direction, stimulation, hedonism, achievement, power, security, conformity,
tradition, benevolence, and universalism. This classification was revisited by Schwartz et al. (2012) and
statistical studies were conducted by collecting data from 83 countries in order to increase its scope and
validity. In the end, some of the 10 values in the original model were divided into sub-values and the
model was updated to include 19 values in total. The 19 values in the model and their conceptual
definitions are presented in Table 1.

Table 1.
Schwartz Value Classification

Higher Order Values Sub-Values Conceptual Definition
Values
Freedom to develop the individual's ideas
Thought e P
Self-direction and abilities
Openness to . Freedom to determine the individual's
Action .
change behavior
Stimulation Excitement, novelty, and challenge
Hedonism Pleasure and emotional satisfaction
Achievement Being successful by social standards
Dominance Control or dominance over people
Self-enhancement ~ Power Control or dominance over physical and
Resources .
social resources
Face Social status and prestige
Being safe in his/her immediate
. Personal .
Security environment
Societal Security and stability in social environments
. Protecting and maintaining cultural, family,
. Tradition ng g y
Conservation and religious values
Rules Complying with official rules, obligations,
. and laws.
Conformity - . .
Avoiding upsetting or harming other
Interpersonal S
individuals
- Realizing one’s insignificance in the larger
Humility gone g g
scheme of things
Nature Protecting nature
Self-transcendence & . .
. . Demonstrate a commitment to equality,
Universalism Concern - .
justice, and protection for all people
Tolerance Understanding and accepting people who
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are different from him/her

Working for the well-being of the group in
which they live

Being a credible and trustworthy member of
the group

Caring
Benevolence
Dependability

Source. ““Refining the theory of basic individual values.” by Schwartz et al., 2012, Journal of Personality
and Social Psychology, 103(4), 663-688.

As can be seen in Table 1, 19 values are classified under 4 higher order values. Accordingly, self-
direction thought, self-direction action, stimulation, and hedonism are under the “openness to change”
higher-order value; achievement, power-dominance, power-resources, and face are under “self-
enhancement,” security-personal, security-societal, tradition, conformity-rules, and conformity-
interpersonal are under “conservation,” and humility, universalism-nature, universalism-concern,
universalism-nature, benevolence-caring, and benevolence-dependability are under the “self-
transcendence” higher-order value.

In the literature, there are studies investigating the relationship of these values with various
variables using Schwartz’s (1992) or Schwartz et al.’s (2012) classifications. The relationship between
values and emotions (Tamir et al., 2016), religiosity (Ozcan & Erol, 2017), psychological resilience and
psychological well-being (Agirkan, 2017; Oz, 2019), academic motivation (Kdybasi, 2016), and life
satisfaction (Oztiirk & Unal, 2019) can be given as examples of these studies. Also, the value priorities of
various demographic groups (Ceylan & Yildiz, 2019; Kiran, 2016), the change in value structures over
time (Cieciuch, Davidov, & Algesheimer, 2015; Vecchione et al., 2016), the evaluation of textbooks or
children’s books in terms of values (Kériikcii, Kapikiran, & Aral, 2016; Pehlivan, Aydin, & innali, 2017) are
among the subjects studied.

The Need for Cognitive Closure (NFCC)

The need for cognitive closure refers to individuals’ desires to give precise answers to questions and
dislike of uncertainty (Kruglanski & Webster, 1996). When individuals acquire new information, they
either accept this information and create a cognitive scheme of it or reject it. If the information
encountered causes uncertainty in the cognitive system, it would disturb the individual (Atak et al.,
2016). The need for cognitive closure stems from the tendency to make an urgent decision in order to
eliminate this uncertainty (Ugar, 2017).

Individuals may show a strong desire for cognitive closure or a strong desire to avoid it. These two
motivations represent the two ends of the need for cognitive closure spectrum. The end to which
individuals are closer may vary in line with perceived losses or gains. Depending on the situation,
individuals may prefer to go through a slower closure process by distracting themselves with new
information. In other words, if they perceive uncertainty as beneficial, they may prefer it. Individuals
sometimes try to achieve cognitive closure as soon as possible (Kruglanski & Webster, 1996; Webster &
Kruglanski, 1994). Therefore, the word need in the concept of “need for cognitive closure” refers to an
internal motivation rather than a deficiency. Individuals can tailor their cognitive closure processes and
attitudes toward new knowledge in line with their needs (Kruglanski & Webster, 1996). The focus of the
need for cognitive closure is to protect and develop the individual's self (Ugar, 2017).

The need for cognitive closure manifests itself in two interrelated trends, the first of which is urgency
and the second is permanence. Urgency refers to seizing the closure as soon as possible. Permanence,
on the other hand, means freezing the closure, i.e., to continue the closure for as long as possible.
Failure to achieve closure causes discomfort in individuals with the tendency for urgency. In terms of the
permanence tendency, there is a desire to stick to past information and resistance against new and
confusing information. The individual does not want the cognitive closure to dwindle. Individuals with
both tendencies want the besetting uncertainty to be resolved as soon as possible (Kruglanski &
Webster, 1996; Roets & Van Hiel, 2007).
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In order to determine the need for cognitive closure, the dimensions that create this need are used.
These dimensions are preference for order and structure, desire for predictability, decisiveness,
discomfort with ambiguity, and close-mindedness. The descriptions of dimensions suggest that
individuals with a high need for closure seek order in their lives, dislike disorder and chaos, as well as
ambiguity and confusion, and avoid unpredictable, unstable situations. They like everything in their lives
clear and straightforward. They are disturbed by indecision and want to make a decision as soon as
possible. They are not very open to acquiring new information; they want to stick to the information
they previously acquired and which they find reliable (Webster & Kruglanski, 1994).

There are studies in the literature that examine the relationships between the need for cognitive
closure and different psychological structures. The need for cognitive closure was associated with
variables such as self-esteem and identity styles (Ugar, 2017), epistemological beliefs (Ugar, Morsiinbiil,
& Atak, 2016), political ideologies (Panno et al., 2018), and learning (Rosman, Mayer, Peter, & Krampen,
2016). Two studies investigated the relationship between the need for cognitive closure and value
preferences (see. Calogeroa et al., 2009; Seker and Akman, 2016). In both studies, it was revealed as a
result of bivariate correlation analysis made using the data collection tool developed by Schwartz (1992)
containing 10 values that there was a relationship between the need for cognitive closure and some
values. In this study, using the Portrait Value Questionnaire (PVQ), which was updated by Schwartz et al.
(2012) and consists of 19 values, the need for cognitive closure and the relationship between its sub-
dimensions and value preferences were analyzed using bivariate correlation analysis, multivariate
canonical correlation analysis, and multiple regression. Since there are only a few studies on the
relationship between the need for cognitive closure and value preferences, it is thought that the
research results will contribute to the literature. In addition, it is expected that revealing the values to
which students attach importance and determining the dimensions of the need for cognitive closure
that affect their value preferences will help instructors and researchers interested in value education.
Another significance of this study is that no previous study has been found in the literature focusing on
the relationship between the value preferences of vocational school students and their cognitive closure
needs.

Purpose of the Study

The purpose of this study is to reveal the relationship between university students’ need for
cognitive closure and their value priorities. Research questions are presented below:

1. What are the cognitive closure need levels and value priorities of university students?

2. s there a relationship between university students’ need for cognitive closure and their value
priorities?

3. s there a multivariate relationship between university students’ need for cognitive closure and
their value priorities?

4. Do university students’ need for cognitive closure predict value priorities significantly?
Method

The quantitative research method has been used in this study. Associational research, one of the
non-experimental research designs, was used (see. Gliner, Morgan, & Leech, 2009). First, with the help
of descriptive statistics, the students’ levels of need for cognitive closure and value priorities are
presented. Afterward, bivariate relations and multivariate relationships between the level of cognitive
closure and value priorities were presented using the associational approach, and variables that were
significant in predicting value priorities were determined.

Participants

The sample of this study consisted of 148 students (61.5% female, 38.5% male; 66% first-year, 33.1%
second-year) studying at the vocational school of a university located in the Central Black Sea region of
Turkey. The sample was determined using the convenience sampling technique.
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Data Collection Tools

The Need for Closure Scale was developed by Roets and Van Hiel (2006) and adapted into Turkish by
Yilmaz (2018). The Turkish form of the scale consists of 14 items and five dimensions. These dimensions
are preference for order and structure, desire for predictability, decisiveness, discomfort with
ambiguity, and close-mindedness. The scale has a 6-point Likert type rating (1=Strongly disagree,
6=Strongly agree). As a result of the validity studies, it was concluded that the scale is valid. Cronbach’s
Alpha internal consistency coefficient of the scale was found as .86 by Yilmaz (2018). In this study, the
internal consistency coefficient of the scale was calculated as .85 (when the close-mindedness
dimension was removed, the consistency was found to be .87). As for the dimensions, the Cronbach’s
Alpha internal consistency coefficients were found to be (r = .77, 3 items) for “preference for order and
structure,” (r = .66, 3 items) for “desire for predictability,” (r = .68, 3 items) for “decisiveness,” (r=.71, 3
items) for “discomfort with ambiguity,” and (r = .27, 2 items) for “close-mindedness,” respectively.
Close-mindedness dimension was excluded from the analysis because it has not enough reliability
coefficient. The permission of the researcher who adapted the scale into Turkish was obtained via e-mail
for use.

The Portrait Values Questionnaire (PVQ) was first developed by Schwartz (1992) to include 10 values.
Then Schwartz et al. (2012) reviewed the scale and updated it to include 19 values. These 19 values are
categorized under 4 higher order values, which are self-enhancement, self-transcendence, conservation,
and openness to change. The scale consists of 57 items and has a 6-point Likert type rating (1=Doesn't
sound like me at all, 6=Very similar to me). The validity and reliability studies of Schwartz et al. (2012),
Schwartz and Butenko (2014), and Schwartz, Cieciuch, Vecchione, Torres, Dirilen-Gumus, & Butenko
(2017) concluded that the scale is valid, reliable, and useful. In this study, the Cronbach’s Alpha internal
consistency coefficient of 19 values was found as .93. As for the dimensions, internal consistency
coefficients were found to be (r = .84, 12 items) for ‘openness to change”, (r = .77, 12 items) for “self-
enhancement”, (r = .86, 15 items) for “conservation”, and (r = .87, 18) for self-transcendence. In order to
use the scale, permission was obtained from Schwartz via e-mail, and the Turkish translation of the scale
done by Dirilen and Demirutku (2012) was also sent.

Data Collection

During data collection, measurement tools to be filled online were prepared using Google Forms and
the scales were delivered to the students through a messaging platform. The students were informed
about the study beforehand and those who volunteered were included in the sample. The data was
likewise collected online using Google Forms. Data collection tools required an average of 15 to 20
minutes for filling up. The data were collected between March and April 2020.

Data Analysis

The descriptive statistics of percentage, frequency, mean, standard deviation, and Pearson’s
correlation coefficient, canonical correlation analysis, and multiple regression analysis were used to
analyze the data. During analysis, the corrections suggested by Schwartz et al. (2012), Schwartz and
Butenko (2014), and Schwartz et al. (2017) were applied. Accordingly, while calculating bivariate
Pearson correlation coefficients, central value scores were used to avoid bias. Central value scores were
obtained as a result of calculating the total mean score for 57 items after taking the average scores for
each value and subtracting the mean of each value from the total average. Raw scores were used in
canonical correlation and regression analyses.

Hypothesis tests were applied before analyzing the data. First, the sample size was evaluated.
According to Tabachnick and Fidell (2007), a sample of 10 times the number of variables is considered
sufficient. Since there were 8 variables in the study, a sample of 80 people would be considered
sufficient, and 148 people were included in the sample. Secondly, multivariate outliers analysis was
carried out for individual variables. Mahalanobis distances were used in multivariate extreme value
analysis. At the end of these analyzes, 13 extreme values were excluded from the analysis. Then the
normal distribution of variables was examined. Kurtosis-skewness values and histograms were examined
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in determining the normal distribution. Although slight deviations were observed in kurtosis and
skewness values for five variables, it was decided that there was no obstacle to continue the analysis
since the canonical correlation analysis was robust against the assumption of normal distribution
(Tabachnick & Fidell, 2007). Whether there had been a multicollinearity problem between the variables
in both sets of variables was revealed by examining the VIF and tolerance values. No problem of
multiple connectivities was found in either set of variables. All VIF values were found to be less than 4
and tolerance values were found to be greater than .25. Finally, it was tested whether the variables in
the variable sets have a linear relationship with each other, and no violation that would prevent the
analysis was found. The analysis was carried out using the SPSS 23.0 package software.

Ethics Committee Approval

This study was carried out with the permission of the Social and Human Sciences Research Ethics
Committee of Tokat Gaziosmanpasa University, dated 03.02.2020, session number 02, decision number
04.

Findings
Descriptive Data on University Students’ Value Priorities and Need for Cognitive Closure

Data on university students’ value priorities and need for cognitive closure are presented in Table 2.

Table 2.
Descriptive Data Belong to Value Priorities and Need for Cognitive Closure
Value Priorities Need for Cognitive Closure
M SD M SD
Self-Direction-Thought 5.54 .59 | Order 5.20 .87
Self-Direction-Action 5.50 .62 | Predictability 5.13 .81
Stimulation 5.26 .78 | Decisiveness 5.18 .83
Hedonism 5.43 .62 | Discomfort with 5.31 77
Ambiguity
Openness to Change 5.43 .49 | NFCC Mean 5.21 .60
Achievement 5.34 .70
Power-Dominance 411 1.24
Power-Resources 3.69 1.27
Face 5.49 .69
Self-Enhancement 4.66 .69
Security-Personal 5.35 .77
Security-Societal 5.74 .48
Tradition 5.40 .88
Conformity-Rules 5.01 .94
Conformity-Interpersonal 5.24 71
Conservation 5.35 .52
Humility 5.26 .69
Universalism-Nature 5.43 .69
Universalism-Concern 5.61 .60
Universalism-Tolerance 5.36 .66
Benevolence-Caring 5.64 .53
Benevolence- 5.67 .60
Dependability
Self-Transcendence 5.49 43
Values Total Mean 5.27 A1
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As can be seen in Table 2, students’ internalization of values is at a high level. The overall value was
calculated as (M = 5.27, SD = .41). The values to which students attach most importance were found to
be security-societal, benevolence-dependability, benevolence-caring, and universalism-concern (M =
5.74, SD = .48, M = 5.67, SD = .60; M = 5.64, SD = .53; M = 5.61, SD = .60). Power-resources and power-
dominance were found to be the least important values (M = 3.69, SD = 1.27; M = 4.11, SD = 1.24). In
addition, the mean scores of conformity-rules, conformity-interpersonal, stimulation, and humility were
found to be relatively lower than the others (M =5.01, SD = .94; M = 5.24, SD = .71; M = 5.26, SD = .78;
M =5.26, SD = .69). In terms of the higher order values, the order of importance was found to be self-
transcendence, openness to change, conservation, and self-enhancement, respectively (M = 5.49, SD =
.43; M=5.43,SD = .49; M =5.35,SD = .52; M = 4.66, SD = .69).

Students’ need for cognitive closure was found to be at a high level (M =5.21, SD = .60). The highest
mean score was found to belong to the “discomfort with ambiguity” dimension (M = 5.31, SD = .77)
whereas the lowest mean score was found to belong to the “desire for predictability” (M = 5.13, SD =
.81) dimension.

The Relationship Between University Students’ Need for Cognitive Closure and Value Priorities

The Pearson correlation coefficients of the 19 values featured in the classification of Schwartz et al.
(2012), as well as the need for cognitive closure and its sub-dimensions, are presented in Table 3.

Table 3.
Correlation Coefficients Between Value Priorities and Need for Cognitive Closure
NFCC

Values . . .. Disc. with NFCC

Order Predictability Decisiveness Ambiguity (Total)
Self-Direction-Thought .016 .030 -.088 -.088 -.043
Self-Direction-Action .078 126 .104 -.053 .091
Stimulation .065 .077 .083 -.090 .050
Hedonism 222 2117 -.001 .038 164
Achievement -271 -298" -151 -250" -333
Power-Dominance .068 .020 -.069 232" .082
Power-Resources 234" -.029 -.020 269" 155
Face -131 -117 -179° -.169 -204"
Security-Personal -253" -.149 .051 -.023 -.132
Security-Societal 310" 194" 074 -.042 191
Tradition -.010 -.031 .060 .019 .013
Conformity-Rules -357° -142 -139 .007 -224
Conformity-Interpersonal -.061 -.076 -.053 -.031 -.076
Humility .001 -.005 .008 -.131 -.041
Universalism-Nature -335 .004 -.036 -.070 -.156
Universalism-Concern 172 .096 .030 -.164 .053
Universalism-Tolerance -.026 .010 .149 111 .082
Benevolence-Caring -.030 .035 .101 -.039 .023
Benevolence- 196 175 214 -.164 152
Dependability
*p <.05

According to Table 3, there were statistically significant relationships between NFCC mean scores
and achievement (r = -.333, p < .05), face (r = -.204, p < .05), and security-societal (r = .191, p < .05)
values. When the relationships in terms of the dimensions had been examined, statistically significant
relationships were found between the “preference for order’”” dimension and the values of hedonism (r
=.222, p <.05), achievement (r =-.271, p < .05), power resources (r = .234, p < .05), security-personal (r
= -.253, p <.05), security-societal (r = .310, p <.05), conformity-rules (r = -.357, p < .05), universalism-
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nature (r = -.335, p < .05), universalism-concern (r = .172, p < .05), and benevolence-dependability (r =
.196, p < .05); the “desire for predictability” dimension and the values of hedonism (r = .211, p < .05),
achievement (r = -.298, p < .05), security-societal (r = -.194, p < .05), and benevolence-dependability (r =
.175, p < .05); the “decisiveness’” dimension and the values of face (r = -.179, p < .05), and benevolence-
dependability (r = .214, p < .05); the ‘““discomfort with ambiguity’”” dimension and the values of
achievement (r = -.250, p < .05), power dominance (r = .269, p < .05), and power resources (r = .232, p <
.05).

Multivariate Relationship Between University Students’ Need for Cognitive Closure and Value
Priorities

Canonical correlation analysis between the four dimensions of the independent variable need for
cognitive closure (preference for order, desire for predictability, decisiveness, discomfort with
ambiguity) and the four main dimensions of the dependent variable value priorities (openness to
change, self-enhancement, conservation, and self-transcendence) has been applied. The results of the
test consisting of four canonical pairs are presented in Table 4.

Table 4.
Significance Tests
Test Value F Df Error Df P
Pillais .53 5.04 16 520 .000
Hotellings .75 5.88 16 502 .000
Wilks .53 5.56 16 388 .000
Pairs Wilks L. F Df Error Df P
1-4 .53 5.56 16 388 .000
2-4 .82 2.93 9 311 .002
3-4 .94 1.68 4 258 .155
4-4 .99 .54 1 130 463
Canonical . Canonical

. Eigenvalue X Sq. Cor.
variables correlation
1 .54 .59 .35
2 .16 .36 13
3 .05 21 .04
4 .004 .06 .004

As is seen in Table 4, all the multivariate Pillai’s, Hotelling’s, and Wilk’s tests are statistically
significant (Fie, 520= 5.04, p < .05; Fig 502 = 5.88, p < .05; Fi6 338 = 5.56, p < .05). This shows that there is a
significant relationship between at least one canonical pair. The canonical pairs that have a significant
relationship are presented in the same Table. Accordingly, while the former two canonical pairs are
statistically significant (Wilks'A = .53, Fig, 383= 5.56, p< .05; Wilks'A= .82, F 313= 2.93,p< .05), no
significant relationship was found between the latter two canonical pairs (Wilks'A = .94, F4 ,55=1.68, p =
.155; Wilks'A = .99, F; 130= .54, p = .463). The correlation coefficients between canonical pairs are given
at the bottom of Table 4. Accordingly, a medium correlation in the first canonical pair (r =.59) and a low
correlation in the second canonical pair (r = .36) were found. Although there is a statistical significance
in the second canonical pair, this significance is not sufficient for interpretation. Since the correlation for
this variable is not enough (<.40) (see Hair, Black, Babin, & Anderson, 2010) the second canonical
variable was also excluded from the analysis. As a result, the analysis was carried out with only the first
of the four canonical variables. According to this canonical variable, the common variance between
value preferences and the need for cognitive closure was found to be at the rate of 35%.
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Table 5.
The Relationship Between the Dependent Variables and the Canonical Variable

Standardized Canonical Coefficients

Variable Canonical variable
Self-transcendence .40
Self-enhancement .19
Openness to change .10
Conservation 48
Correlations Between Dependent Variables and Canonical Variable
Variable Canonical variable
Self-transcendence .90
Self-enhancement .57
Openness to change .65
Conservation .93

Table 5 shows the importance order of the dependent variables for the canonical variable.
Accordingly, the order was found to be conservation, self-transcendence, self-enhancement, and
openness to change, respectively (.48;.40;.19;.10). The loading coefficients of four dependent variables
are also presented in the same Table. These coefficients were found to range between .57 and .93. All of
the dependent variables have sufficient factor loading (>.40).

Table 6.
The Relationship Between the Independent Variables and the Canonical Variable

Standardized Canonical Coefficients

Variable Canonical variable
Order .56
Predictability .27
Decisiveness .30
Ambiguity .19
Correlations Between Independent Variables and Canonical Variable
Variable Canonical variable
Order .85
Predictability .68
Decisiveness .70
Ambiguity .58

Table 6 shows the importance order of the independent variables for the canonical variable.
Accordingly, the order was found to be preference for order, decisiveness, desire for predictability, and
discomfort with ambiguity, respectively (.56;.30;.27;.19). The loading coefficients of four independent
variables are also presented in the same Table. The coefficients were found to range between .58 to .85.
All of the independent variables have sufficient factor loading (>.40).

Multiple regression equations obtained as a result of canonical correlation analysis are presented
below:

e Self-transcendence = b0 + b1 (Order) + b1 (Predictability) + b3 (Decisiveness) + b4 (Ambiguity)
e Self-enhancement = b0 + b1 (Order) + b1 (Predictability) + b3 (Decisiveness) + b4 (Ambiguity)
e Openness to change= b0 + b1 (Order) + b1 (Predictability) + b3 (Decisiveness) + b4 (Ambiguity)
e Conservation= b0 + b1 (Order) + b1 (Predictability) + b3 (Decisiveness) + b4 (Ambiguity)
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Multiple Regression Analysis Results

The regression equations obtained as a result of canonical correlation analysis were examined by
multiple regression analysis and the results in Table 7 were obtained.

Table 7.
The Results of Multiple Regression Analyses

Coefficients®

Model B Std. Error 8 t p

Constant 3.51 .278 12.63 .000
Order .159 .042 324 3.82 .000
Ambiguity 137 .046 247 2.99 .003
Predictability .044 .044 .083 .98 .326
Decisiveness .039 .044 .076 .89 .375

a. Dependent variable: Self-transcendence; Model: F, ;30=14.28, p < .05 R’ =.305

Coefficients”

Model B Std. Error 8 t p

Constant 2.78 .482 5,77 .000
Order .043 .072 .055 .599 .550
Ambiguity -.139 .079 -.156 -1.75 .082
Predictability .201 .077 .236 2.61 .010
Decisiveness .262 .076 317 3.45 .001

b. Dependent variable: Self-enhancement; Model: F; 13,=7.76, p < .05 R*=.193

Coefficients®

Model B Std. Error 8 t p

Constant 3.68 .348 10.59 .000
Order .078 .052 137 1.48 139
Ambiguity .130 .057 .203 2.26 .025
Predictability .011 .056 .019 .206 .837
Decisiveness 115 .055 .195 2.10 .038

c. Dependent variable: Openness to change; Model: F413,=6.99, p < .05 R =.177

Coefficients®

Model B Std. Error 8 t p

Constant 3.05 .337 9.06 .000
Order .216 .051 .360 4.26 .000
Ambiguity .030 .056 .045 .548 .584
Predictability 112 .054 174 2.08 .039
Decisiveness .085 .053 .136 1.59 112

d. Dependent variable: Conservation; Model: F,13,=14.54, p < .05 R®=.309

The multiple regression analyses results in Table 7 suggest that preference for order and discomfort
with ambiguity were significant in the prediction of the self-transcendence value (8=.324,t=
3.82, p<.05; 8=.247,t = 2.99, p <.05), desire for predictability and decisiveness were significant in the
prediction of the self-enhancement value (6 =.236, t = 2.61, p <.05; 8 =.317, t = 3.45, p <.05), discomfort
with ambiguity and decisiveness were significant in the prediction of the openness to change value
(6=.203,t=2.26, p <.05; 8=.195, t = 2.10, p <.05), and preference for order and desire for predictability
were significant in the prediction of the conservation value (6=.360,t= 4.26, p <.05; 8=.174,t=
2.08, p <.05).
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Discussion and Suggestions

The results of the study have suggested that the rate of university students’ internalization of values
was high. The values that students attached most importance to were security-societal, benevolence-
dependability, benevolence-caring, and universalism-concern. Power-resources and power-dominance
were the least important values. In addition, the values of conformity-rules, conformity-interpersonal,
stimulation, and humility had lower means than others. These results showed that students had
attached more importance to social values rather than individual ones. The values of security-societal,
benevolence-dependability, benevolence-caring, and universalism-concern, which help individuals to
live together and peacefully in a society, were prioritized. In their study investigating the value priorities
of high school students, Kiran and Gl (2016) concluded that, in parallel with the results of this study,
students had cared the most about universalism, benevolence, and security. Similarly, in a study
conducted with education faculty students, Sarici-Bulut (2012) stated that security-societal and
benevolence-dependability values were among the most internalized. She stated that the power value
was among the least important values.

In terms of higher order values, students attached importance to self-transcendence the most, which
was followed by openness to change, conservation, and self-enhancement. This order of importance can
be interpreted as that the students in the sample showed sensitivity to their environments and social
relations, want to be satisfied with their lives, and want to be able to make their own decisions. In their
study, Kiran and Gl (2016) found the importance ranking to be self-transcendence, conservation, self-
enhancement, and openness to change. In a study conducted with university students, Oztiirk and Unal
(2019) found that students obtained the highest mean score from the value of conservation, followed by
values of self-transcendence, openness to change, and self-enhancement. When the results are
evaluated altogether, it can be said that the value of self-transcendence is relatively more important for
students and the value of self-enhancement is adopted less compared to others.

Students’ need for cognitive closure was at a high level. The highest mean belonged to the
discomfort with ambiguity whereas the lowest mean belonged to desire for predictability. It can be
inferred that the students were most disturbed by the intangible events of which that they could not
make sense. There are studies in the literature whose findings differ from those of this study. Ucar,
Morstinbiil, and Atak (2016) found that adolescents’ need for cognitive closure was at a moderate level.
In a study conducted with medical school students, Meadows, Higgs, Burke, Dovidio, Van Ryn, and
Phelan (2017) used the three dimensions of the need for cognitive closure scale (close-mindedness,
discomfort with ambiguity, and desire for predictability) and they, too, found a moderate level of need
for closure. The differentiation of the results may be due to the different characteristics of the samples.

Significant correlations were found between the need for cognitive closure total scale means and the
values of achievement, face, and security-societal. These findings showed that the need for cognitive
closure was related to values such as achievement, face, and security that affect individuals’ position in
their social environment and other people’s attitudes toward them. The need for cognitive closure is
shaped according to the desires and needs of individuals. According to the hierarchy of needs, security is
one of the basic needs; achievement and face are among the higher-level needs (Maslow, 2001;
Rokeach, 1973) so it has been expected to find those relationships. In their study conducted with
university students, Seker and Akman (2016) found significant relationships between the need for
cognitive closure scale means and the values of stimulation, conformity, security, and tradition, in
contrast to mentioned findings. On the other hand, Calogero et al. (2009) found significant relationships
between the need for cognitive closure and values of self-direction, stimulation, security, conformity,
and tradition. In these two studies, no data on the value of face were presented.

When the relationships were examined in terms of dimensions, the values of achievement and
benevolence-dependability were found to have a relationship with three dimensions; the values of
hedonism, power-resources, and security-societal were found to have a relationship with two
dimensions; the values of power-dominance, security-personal, conformity-rules, universalism-nature,
universalism-concern, and face were found to have a relationship with one dimension. Consequently,
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the values that show the most significant relationship with cognitive closure dimensions were
determined to be achievement and benevolence-dependability. The results partially overlap with the
findings of the study conducted by Calogero et al. (2009). In the study of the mentioned researchers, it
was found that the value of conformity had a relationship with five dimensions, the value of self-
direction had a relationship with four dimensions, the value of stimulation had a relationship with three
dimensions, and the value of security had a relationship with two dimensions. No relationship was found
between the dimensions of need for cognitive closure and the values of power, benevolence, and
universality. Likewise, there is a partial overlap between this study’s findings and the findings of the
study conducted by Seker and Akman (2016), who founded that the value of self-direction had a
relationship with three dimensions; the values of security, universalism, tradition, conformity, and
stimulation had a relationship with two dimensions; and the values of achievement and benevolence
had a relationship with one dimension. The researchers could not find a relationship between the
dimensions of need for cognitive closure and the values of power and stimulation. The findings of the
studies of Calogero et al. (2009) and Seker and Akman (2016), may have differed from this study’s
results because both of used the 10 values of Schwartz (1992), and studies were conducted on different
samples.

Two of the four canonical pairs obtained after the canonical correlation analysis were found to be
statistically significant. However, when the level of relationship between canonical pairs was examined,
it was seen that only one canonical pair was suitable for analysis. All four dependent variables (self-
transcendence, self-enhancement, openness to change, conservation) and all four independent
variables (preference for order, desire for predictability, decisiveness, and discomfort with ambiguity) of
this canonical pair were found to have significant factor loadings. The common variance between value
priorities and the need for cognitive closure showed that the two variables were significantly related.
Multiple regression equations were created in line with the results of canonical correlation analysis.
Preference for order and discomfort with ambiguity were significant in predicting the self-
transcendence value; desire for predictability and decisiveness were significant in predicting the self-
enhancement value; discomfort with ambiguity and decisiveness were significant in predicting the
openness to change value, and preference for order and desire for predictability were significant in
predicting the conservation value.

Self-transcendence is a higher order value that encapsulates the values of humility, universalism, and
benevolence, and refers to the sensitivity and contribution of individuals not only to their own society
but to the world. Self-enhancement is a higher order value that reveals the situations that are aimed to
be achieved individually, including the values of achievement, power, and face. The value of openness to
change is a higher order value that refers to enjoying life, being open to novelty, being free in thought
and behavior, encapsulating the values of self-direction, stimulation, and hedonism. Conservation, on
the other hand, is a higher order value that facilitates the adaptation of individuals to their social
environment and comprises the values of security, tradition, and conformity (Schwartz et al., 2012). As
the students’ preference for order increased, that is, as their desire to be a part of an order on an
individual, social, or universal scale increased, their level of adopting the values of self-transcendence
and conservation also increased. Since both self-transcendence and conservation are values that
regulate the relations of the individual with the society in which he lives and the culture in which the
individual grows, it is possible to achieve this relationship by being a part of a certain order. As the
discomfort with ambiguity and desire to perceive the conditions in a concrete way strengthened, the
level of adopting the values of self-transcendence and openness to change increased. According to
Schwartz et al. (2012), values of self-transcendence and openness to change are the values that
individuals will prioritize when they do not feel anxiety or concern. Discomfort with ambiguity can be
instrumental in preventing the emergence of anxiety. It has seen that students who want to be decisive,
that is, to reach solutions in a short time in the face of problems, adopted the values of self-
enhancement and openness to change more. It can be interpreted that students want to solve the
problems they encounter on the way to their individual goals as soon as possible. It was observed that
students who avoid situations whose outcome they cannot predict and who want predictability
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prioritized self-enhancement and conservation values more. These two values aim to avoid situations
that cause anxiety (Schwartz et al., 2012). For these values, it was expected that students' level of desire
for predictability would be high.

Based on the findings of the study, the following recommendations are presented:

The basic values of power-resource, power-dominance, conformity-rules, conformity-
interpersonal, stimulation, and humility, and the higher order value of self-enhancement had
lower mean scores compared to other values. Studies can be conducted to make students
adopt these values more.

Relationships between students’ need for cognitive closure and value priorities were
determined. The two variables shared a significant common variance. All dimensions of need
for cognitive closure are significant variables in predicting value priorities. Determining the level
of need for cognitive closure of students in the values education process can be helpful in
creating a values education suitable for students’ needs.
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Tiirkge Siirimui

Giris

Degerler; toplum tarafindan kabul goren, arzu edilen, toplumdaki bireylerce énemli olduklar
distnilen ve bireylerin dogru ile yanlsi ayirt etmesinde kilavuzluk eden vicdani olgitlerdir. Degerler,
bireylerin hayatlarinda merkezi rol oynayarak karakterlerini gliclendirir ve sekillendirir. Bireylerin tutum,
inang ve yargilari, karar ve tercihleri, davranis ve iliskileri, hedef ve vizyonlari sahip olduklari degerlerden
etkilenir. Degerler yoluyla birey, cevresinden etkilenerek davranislarini toplum ve kendi yararina uygun
sekilde diizenler (Galiskur, Demirhan ve Bozkurt, 2012; Herdem, 2016; Kapkin, Caliskan ve Saglam, 2018;
Venkataiah, 2007; Yildiz, Dilmag ve Deniz, 2013).

Bireysel ve toplumsal agidan dneme sahip olan degerlerin 6grenilmesi ve igsellestiriimesi her insanin
hayatindaki kisisel anlam arayisinin bir parcasidir. Deger edinme sireci, kisilerin psikolojik ve bilissel
ihtiyaclariyla dogrudan baglantilidir (Allen, 1975; Maslow, 2001). Bu arastirmanin ilgi alani olan bilissel
kapanma ihtiyaci da (need for cognitive closure) deger oncelikleriyle iliskilendirilebilecek ihtiyaglar
arasinda yer almaktadir (Calogero, Bardi ve Sutton, 2009). Bilissel kapanma ihtiyaci, “bireyin belirli bir
konuda karmasa ve belirsizlik yerine kesin bir bilgiye ulasma ihtiyaci, karar verme arzusudur” (Atak,
Syed, Cok ve Tonga, 2016, s. 291). Bilissel kapanma ihtiyaci, bireylerin bilgiyi nasil yapilandirdigi ve
karmasik ya da eksik olarak gordiigi bir durumla karsilastiginda ne tir tepkiler verdigiyle ilgili
oldugundan (Yilmaz, 2018) degerleri yapilandirmada rol oynayabilecegi diisintilmektedir. Bu nedenle,
bu arastirmada bilissel kapanma ihtiyaclari ile deger dncelikleri arasindaki iliski incelenmistir. Oncelikle,
arastirmada takip edilecek deger kurami ve bilissel kapanma ihtiyacina iliskin bilgiler asagida sunulmus,
ardindan elde edilen veriler dogrultusunda iki degisken arasindaki iliski tartisiimistir.

Deger Kavrami ve Degerlerin Siniflandiriimasi

Degerler, “insan yasaminda etkili olan sosyo-psikolojik ve kiltiirel dinamiklerdir’”” (Girkan, Camliyer
ve Saracaloglu, 2000, s. 36). Baska bir tanimla degerler, bireyleri harekete geciren duygularla baglantili
inang sistemleridir (Schwartz, 1992; 2006). Bu sistemler, belirlenen ¢ok boyutlu standartlara gore sosyal,
politik ya da ahlaki konularda tercih yapma, karar verme ve problem ¢ézme amaclarini tasimaktadir.
Bireylerin kendilerini tanimalari, ihtiyaclarini ortaya koymalari ve diger bireylere kendilerini
anlatmalarinda sahip olduklari deger sistemleri etkili olmaktadir (Caliskur ve Aslan, 2013).

Bireylerin ya da toplumlarin deger sistemlerini daha etkili bicimde ortaya koyabilmek igin farkli
arastirmacilar tarafindan deger kuramlari ve siniflandirmalari olusturulmustur. Bunlardan Spranger
(1928), Allport ve Vernon (1931), Allport, Vernon ve Lindzey (1960), Rokeach (1973) ve Schwartz’in
(1992, 2012) modelleri en sik kullanilanlardir (Yigittir, 2012; Shwartz ve Cieciuch, 2016). Deger sistemleri
ile ilgili sistematik calismalarin Allport (1921) ile basladigi kabul edilir. Allport’a gére olgun bir kisilik
olusturmada temel degerler tarafindan sekillenen bir yasam felsefesi etkili olmaktadir. Olgun bir kisilige
sahip kimseler ceza ve korku odakli anlayis yerine vicdanlarinin rehber oldugu bir anlayisa sahiptirler
(Akt: Campbell, Jayawickreme ve Hanson, 2015). Spranger (1928), ideal kisiligin temel gruplarini; estetik,
kuramsal, ekonomik, siyasi, sosyal ve dini olmak Gzere alti baslikta agiklamistir. Bir baska siniflandirma
Rokeach’a (1973) aittir. Rokeach, degerleri amagsal (terminal) ve aragsal (instrumental) degerler olmak
lizere iki grupta siniflandirmistir. Her iki grupta 18’er deger yer almaktadir. Amagsal degerler, kisinin
bireysel ve toplum icindeki iyiligini hedefleyen, ulasiimak istenen ve ideal olan degerlerdir. Esitlik,
glvenlik, baris, basari, 6zgirlik, sosyal kabul géorme gibi degerler bu grupta yer almaktadir. Aragsal
degerler ise amagsal degerlere ulasmada sahip olunmasi gereken bireysel 0zellikler olarak
degerlendirilebilir. DurUstlik, cesurluk, entelektiellik, sevecenlik, hirs, sorumluluk sahibi olmak,
yardimseverlik gibi degerler de bu grupta yer alir.

Bu arastirmada kullanilacak olan deger siniflandirmasi ise ilk olarak Schwartz (1992) tarafindan
olusturulmus ardindan Schwartz ve arkadaslari (2012) tarafindan yeniden degerlendirilerek
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gelistirilmistir. Schwartz (1992), kendisinden 6nceki deger kuramcilariyla benzer sekilde deger kavramini,
bireylerin kendilerini ve diger insanlari degerlendirmede; eylemlerini segme ve degerlendirmede
kullandiklari kriterler olarak tanimlamaktadir. Schwartz (1992), deger kuramini olustururken t¢ énemli
soru lzerinde yogunlasmistir. ilki, bireylerin sosyal deneyimlerinin deger &nceliklerini nasil etkiledigiyle
ilgilidir. Egitim dlizeyi, yas, cinsiyet, meslek gibi ortak sosyal yapilari paylasan bireylerin grup igindeki
yasantilarinin ve bireylerin kendilerine has yasantilarinin (aile iliskileri, gb¢, travma vb.) deger yapilari
tzerindeki etkisi arastinlmistir. ikinci olarak, deger 6nceliklerinin bireylerin davranigsal tercih ve
siralamalarini nasil etkiledigi Gzerinde durulmustur. Buna yonelik olarak ideolojilerin, tutumlarin, politik
eylemlerin, dini inanglarin, gevreyle iliskilerin degerlerden nasil etkilendigi incelenmistir. Schwartz
(1992), bu iki sorunun énceki kuramcilar tarafindan da arastirildigini ancak o calismalarda tek bir kiilturle
sinirli kalindigini belirterek ¢alismasinda Uglinct olarak deger sistemlerindeki kiltlrler ve milletlerarasi
farkhhklara odaklandigini vurgulamistir.

Schwartz (1992), alanyazin galismasi sonucu olusturdugu modeli 13 farkh dilin konusuldugu, sekiz
farkh dini inancin yasandigi 20 tlkede ampirik ¢alismalarla denemis ve sonug olarak farkh kiltirlerde
kullanilabilecek 10 degeri kapsayan bir siniflandirma olusturmustur. Bu degerler; 6z-denetim, uyariima,
hazcilik, basari, glg, sayginlik, guvenlik, geleneksellik, uyum, alcakgonullilik, evrensellik ve
iyilikseverliktir. Bu siniflandirma, Schwartz ve arkadaslari (2012) tarafindan yeniden ele alinmis,
kapsayiciliginin ve glclnin arttirilmasi icin 83 Ulkeden veri toplanarak istatistiksel ¢alismalar yapilmistir.
Bu islemler sonunda orijinal modeldeki 10 degerden bazilari alt degerlere ayrilmis ve toplamda 19 degeri
kapsayacak sekilde model glincellenmistir. Modeldeki 19 deger ile kavramsal tanimlari Tablo 1’de

sunulmustur.

Tablo 1.

Schwartz Deger Siniflandirmasi

Ust Degerler Degerler Alt Degerler Kavramsal Tanim
) . Diistince I?lre}lln"tl'lflr ve yeteneklerini gelistirebilme
Oz-denetim ozgurlugia
Degisime Agikhk Davranis Bireyin davranislarini belirleme 6zgtirlGgi
Uyarilma Heyecan, yenilik ve degisim
Hazcilik Zevk ve duygusal doyum
Basari Sosyal standartlara gore basarili olma
- Kisiler Gizerinde insanlari kontrol edebilme, hakimiyet kurma
Kendini . : ;
- Gug Kaynaklar Maddi ve sosyal kaynaklari kontrol edebilme
Gelistirme -
Uzerinde
Sayginlik imajini koruma ve asagilanmadan kaginma
Giivenlik Kisisel glivenlik Bireyin yakin gevresinde glivende olmasi

Muhafazakarlk

Sosyal giivenlik

Daha genis cevrelerde giivenlik ve istikrar

Geleneksellik

Kiltirel, ailevi ve dini degerleri koruma ve
sirdirme

Uyum

Kurallara uyma

Kisiler arasi
uyum

Resmi kurallara, yukimliliklere ve yasalara
uyma

Diger bireyleri izmekten ya da onlara zarar
vermekten kaginma

Algakgonulltlik

Daha bliyik ve 6nemli seyler arasinda
kendinin 6nemsizligini anlama

Dogayi koruma

Dogal ¢evreyi koruma

Oz-Askinlik N . o
- Tam insanlar igin esitlik, adalet ve korunma
(Self- . Esitlik ve adalet . A
Evrensellik kararhhgi sergileme
transcendence) . .
Kendisinden farkli insanlari anlama ve
Tolerans
kabullenme
lyilikseverlik Yardim etme Icinde yasadigi grubun refahini gbzetme
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Durustluk Grubun inanilir ve giivenilir bir Gyesi olma

Kaynak. ““Refining the theory of basic individual values.” by Schwartz et al., 2012, Journal of Personality
and Social Psychology, 103(4), 663-688. Arastirmaci tarafindan Tirkceye gevrilmistir.

Tablo 1’de gorulecegi lizere 19 deger dort ana deger altinda siniflandiriimistir. Buna gore; dusiincede
o6z-denetim, davranista 6z-denetim, uyarilma ve hazcilik degerleri degisime agiklik st degeri; basari,
kisiler Gzerinde gli¢, kaynaklar lizerinde gli¢ ve sayginlk degerleri kendini gelistirme Ust degeri; kisisel
givenlik, sosyal glivenlik, geleneksellik, kurallara uyma ve kisiler arasi uyum degerleri muhafazakarlik Gst
degeri ve algakgonulliluk, dogayr koruma, esitlik ve adalet, tolerans, yardim etme ve durustlik degerleri
0z-agkinlik Ust degeri altinda yer almiglardir.

Alanyazinda Schwartz’in (1992) ya da Schwartz ve arkadaslarinin (2012) siniflandirmalarini kullanarak
degerlerin cesitli degiskenlerle iliskisini arastiran ¢alismalara rastlanmaktadir. Duygularla degerler
arasindaki iliski (Tamir ve ark., 2016), dindarlk ile degerler arasindaki iliski (Ozcan ve Erol, 2017),
psikolojik dayaniklilik ve psikolojik iyi olus ile degerler arasindaki iliski (Agirkan, 2017; Oz, 2019),
akademik motivasyon ile degerler arasindaki iliski (Kdybasi, 2016), yasam doyumu ile degerler arasindaki
iliski (Oztiirk ve Unal, 2019) bu calismalara 6rnek olarak verilebilir. Ayrica, cesitli demografik gruplarin
deger oOncelikleri (Ceylan ve Yildiz, 2019; Kiran, 2016), deger yapilarinin zaman igindeki degisimi
(Cieciuch, Davidov ve Algesheimer, 2015; Vecchione ve ark., 2016), ders kitaplarinin ya da gocuk
kitaplarinin degerler agisindan degerlendirilmesi de (Koriikgli, Kapikiran ve Aral, 2016; Pehlivan, Aydin ve
innali, 2017) calisilan konular arasindadir.

Bilissel Kapanma ihtiyaci

Bilissel kapanma ihtiyaci, bireylerin sorulara kesin cevaplar verme istegi ve belirsizlige karsi isteksizlik
anlamlarina gelmektedir (Kruglanski ve Webster, 1996). Bireyler, yeni bir bilgi edindiklerinde ya bu bilgiyi
kabul ederek ona ait bir bilissel sema olustururlar ya da bilgiyi reddederler. Karsilasilan bilgi, bireyin
biligsel sisteminde belirsizlige yol agiyorsa bireyi rahatsiz edecektir (Atak ve ark., 2016). Bilissel kapanma
ihtiyaci, bu belirsizligin ortadan kaldirilabilmesi icin acilen bir karar verme egilimidir (Ugar, 2017).

Bilissel kapanma ihtiyaci, bilissel kapanmaya karsi gi¢li bir istek duyma ya da bilissel kapanmadan
kaginma motivasyonlariyla agiklanmaktadir. Bu iki motivasyon bilissel kapanma ihtiyacina iliskin iki ucu
temsil eder. Bireylerin hangi tarafa yakin olacaklari algilanan kayip veya kazancglara gore degisebilir.
Duruma gore bireyler yeni bilgilerle ugrasarak daha yavas bir kapanma siireci gecirmeyi tercih
edebilirler. Bir baska ifadeyle belirsizligin faydalarini algilarlarsa belirsizligi tercih edebilirler. Bazen de
mimkin olan en kisa slirede bilissel kapanma saglamaya calisirlar (Kruglanski ve Webster, 1996;
Webster ve Kruglanski, 1994). Bu nedenle, bilissel kapanma ihtiyaci kavramindaki ihtiya¢ kelimesi, bir
eksikligi nitelemekten ziyade igsel bir giidilenmeyi tanimlamaktadir. Bireyler, ihtiyaglari dogrultusunda
bilissel kapanma siireglerini ve yeni bilgiye karsi takinacaklari tutumu sekillendirebilirler (Kruglanski ve
Webster, 1996). Bilissel kapanma ihtiyacindaki odak noktasi bireyin benligini korumasi ve gelistirmesidir
(Ugar, 2017).

Bilissel kapanma ihtiyaci birbiriyle iliskili iki egilim seklinde kendini gostermektedir. Bunlardan ilki
aciliyet (urgency), ikincisi streklilik (permanence) egilimidir. Aciliyet egilimi, kapanmayi bir an 6nce
yakalamak (seize) yani kapanmayi en kisa siirede gerceklestirmek anlamina gelmektedir. Sireklilik
egilimi ise kapanmayi dondurmak (freeze) yani kapanmayi mimkiin oldugunca sirdirmek anlamindadir.
Aciliyet egiliminde kapanmanin gerceklesmemesi kiside rahatsizliga neden olur. Sireklilik egiliminde ise
gecmis bilgilere bagh kalma istegi, yeni ve kafa karistirici bilgiye karsi direng s6z konusudur. Kisi, bilissel
kapanma halinin bozulmasini istememektedir. Her iki egilimde de rahatsiz olunan belirsizlik halinin bir an
once ¢6zime kavusmasi arzu edilir (Kruglanski ve Webster, 1996; Roets ve Van Hiel, 2007).

Bilissel kapanma ihtiyacini belirleyebilmek igin bu ihtiyaci olusturan boyutlardan yararlaniimaktadir.
Bu boyutlar; dizen arama, 6ngorebilme, hizli karar verme, belirsizlik istememe ve sabit fikirliliktir.
Boyutlarin agiklamalarina gére kapanma ihtiyaci yiksek olan bireyler, yasamlarinda diizen ararlar.
Dizensizlikten ve kaostan hoslanmazlar. Tahmin edemedikleri, degisken durumlardan kaginirlar.
Belirsizligi ve kafa karisikhgini sevmezler. Hayatlarinda her seyin agik ve net olmasindan hoslanirlar.
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Kararsizliktan rahatsiz olurlar ve bir an 6nce karara varmak isterler. Yeni bilgiler edinmeye ¢ok acik
degillerdir. Daha 6nceden edindikleri ve kendilerine gore glivenilir bulduklari bilgilere bagl kalmak
isterler (Webster ve Kruglanski, 1994).

Alanyazinda bilissel kapanma ihtiyaci ile farkh psikolojik yapilar arasindaki iliskileri inceleyen
arastirmalara rastlanmaktadir. Benlik saygisi ve kimlik stilleri (Ugar, 2017), epistemolojik inanglar (Ugar,
Morsinbil ve Atak, 2016), politik ideolojiler (Panno ve ark., 2018), 6grenme (Rosman, Mayer, Peter ve
Krampen, 2016) gibi degiskenlerle bilissel kapanma ihtiyaci iliskilendirilmistir. Bilissel kapanma ihtiyaci ile
deger tercihleri arasindaki iligkiyi arastiran iki ¢alismaya rastlanabilmistir (bkz. Calogeroa ve ark., 2009;
Seker ve Akman, 2016). S6z konusu iki ¢alismada da Schwartz (1992) tarafindan gelistirilen ve 10 degeri
iceren veri toplama araci kullanilarak iki degiskenli korelasyon (bivariate correlation) analizleri sonucu
bilissel kapanma ihtiyaci ile bazi degerler arasinda iliski oldugu ortaya konmustur. Bu arastirmada ise
Schwartz ve arkadaslarn (2012) tarafindan giincellenen ve 19 degeri iceren deger tercihleri 6lcegi
kullanilarak bilissel kapanma ihtiyaci ve onun alt boyutlariyla deger tercihleri arasindaki iliski iki
degiskenli korelasyon analizleri, cok degiskenli kanonik korelasyon (canonical correlation) analizi ve
¢oklu regresyon (multiple regression) analizi ile ortaya konmustur. Bilissel kapanma ihtiyaci ve deger
tercihleri arasindaki iligskiyle ilgili sinirli sayida galismaya ulasilabildiginden arastirma sonuglarinin
literatlire katki saglayacagi disiinilmektedir. Ayrica 6grencilerin dnem verdikleri degerlerin ortaya
cikarilmasinin ve deger tercihlerini etkileyen bilissel kapanma ihtiyaci boyutlarinin saptanmasinin deger
egitimiyle ilgilenen 6gretici ve arastirmacilara yardimci olmasi beklenmektedir. Arastirmanin bir diger
6nemi alanyazinda meslek yuksek okulu 6grencilerinin deger tercihleriyle bilissel kapanma ihtiyaclari
arasindaki iliskiye odaklanan bir arastirmaya rastlanamamis olmasidir.

Aragtirmanin Amaci

Bu arastirmanin amaci, Universite 6grencilerinin bilissel kapanma ihtiyaci ile deger oncelikleri
arasindaki iliskiyi ortaya ¢ikarmaktir. Arastirma sorulari asagida sunulmustur:

1. Universite 6grencilerinin bilissel kapanma ihtiyaclari ve deger éncelikleri ne diizeydedir?

2. Universite &grencilerinin bilissel kapanma ihtiyaclari ile deger &ncelikleri arasinda iliski var
midir?

3. Universite dgrencilerinin bilissel kapanma ihtiyaclari ile deger dncelikleri arasinda ¢ok degiskenli
iliskiler var midir?

4. Universite &grencilerinin bilissel kapanma ihtiyaclari deger &nceliklerini anlamli diizeyde
yordamakta midir?

Yontem

Arastirmada nicel arastirma yontemi benimsenmistir. Arastirma deseni olarak deneysel olmayan
arastirma desenlerinden iliskisel arastirmadan yararlanilmistir (bkz. Gliner, Morgan ve Leech, 2009).
Oncelikle betimsel istatistikler yardimiyla égrencilerin bilissel kapanma ihtiyaci diizeyleri ile deger
oncelikleri dlzeyleri sunulmustur. Sonrasinda iliskisel arastirmayla bilissel kapanma dlzeyi ve deger
oncelikleri arasindaki ikili iliskiler ve c¢ok degiskenli iliskiler ortaya konmus ve deger onceliklerini
yordamada anlamli olan degiskenler belirlenmistir.

Katilimcilar

Arastirmanin orneklemini Tirkiye’de Orta Karadeniz bélgesinde bulunan bir Gniversiteye bagh 148
meslek yiksek okulu 6grencisi (%61.5 kiz, %38.5 erkek; %66 9. sinif, %33.1 2.sinif) olusturmustur.
Orneklem, kolay ulasilabilir durum érneklemesi teknigiyle belirlenmistir.

Veri Toplama Araglari

Bilissel Kapanma ihtiyaci Olgegi, Roets ve Van Hiel (2006) tarafindan gelistirilmis Yilmaz (2018)
tarafindan Tiirkce uyarlamasi yapiimistir. Olgegin Tiirkce formu 14 madde ve bes boyuttan olusmaktadir.
Boyutlar; dizen arama, 6ngorebilirlik ihtiyaci, hizli karar verme, belirsizlikten rahatsiz olma ve sabit
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fikirliliktir. Olgek, 6'li Likert tipi (1= Kesinlikle katiimiyorum, 6 = Kesinlikle katiliyorum) derecelendirmeye
sahiptir. Gegerlik ¢alismalariyla 6lgegin gegerli oldugu sonucuna varilmistir. Yilmaz (2018) tarafindan
oOlgege iliskin Cronbach alfa i¢ tutarlilik katsayisi .86 olarak bulunmustur. Bu arastirmada ise i¢ tutarhhk
katsayisi .85 olarak hesaplanmistir (sabit fikirlilik boyutu cikarildiginda tutarllik .87 olmustur). Boyutlar
baglaminda Cronbach alfa i¢ tutarhlik katsayilari; diizen arama (r=.77, 3 madde), 6ngorebilirlik (r=.66, 3
madde), hizli karar verme (r=.68, 3 madde), belirsizlik istememe (r=.71, 3 madde) ve sabit fikirlilik (r=.27,
2 madde) olarak hesaplanmistir. Sabit fikirlilik boyutunun givenirligi yeterli olmadigi igin analiz disi
birakilmistir. Olgegin kullanilabilmesi icin uyarlama yapan arastirmacidan e-posta yoluyla izin alinmistir.

Deger Tercihleri Olcegi, ilk olarak Schwartz (1992) tarafindan 10 degeri kapsayacak sekilde
gelistirilmistir. Ardindan Schwartz ve arkadaslari (2012), 6lgegi yeniden ele almis ve 19 degeri igerir
sekilde giincellemislerdir. Bu 19 deger dort ana deger altinda toplanmistir. Ana degerler; kendini
gelistirme, 6z-askinlik, muhafazakarlk ve degisime acikliktir. Olgek, 57 maddeden olusmaktadir ve 6'li
Likert tipi (1= Bana hi¢ benzemiyor, 6 = Bana ¢ok benziyor) derecelendirmeye sahiptir. Schwartz ve
arkadaslari (2012), Schwartz ve Butenko (2014) ve Schwartz, Cieciuch, Vecchione, Torres, Dirilen-Gumus,
ve Butenko (2017) tarafindan yapilan gegerlik ve glivenirlik ¢alismalariyla 6lgegin gegerli, glvenilir ve
kullanilabilir oldugu sonucuna varilmistir. Bu arastirmada 19 degerin Cronbach alfa i¢ tutarhilk katsayisi
.93 olarak bulunmustur. Boyutlar baglaminda i¢ tutarlilik katsayilari degisime agiklik (r=.84, 12 madde),
kendini gelistirme (r=.77, 12 madde), muhafazakarlik (r=.86, 15 madde) ve 6z-askinlik (r=.87, 18 madde)
olarak hesaplanmistir. Olgegin kullanilabilmesi icin Schwartz’dan e-posta yoluyla izin alinmis izin mailiyle
birlikte ve Dirilen ve Demirutku (2012) tarafindan Tirkgeye cevrilen 6lgcek formu da gonderilmistir.

Veri Toplama Siireci

Verilerin toplanmasi asamasinda, 6lgme araglari Google Forms uygulamasi yardimiyla g¢evrimigi
doldurulabilecek sekilde hazirlanmis ve 0Ogrencilere ¢oklu mesajlasma programi yoluyla iletilmistir.
Oncesinde &grenciler calisma hakkinda bilgilendirilmis ve géniilli olanlar érnekleme dahil edilmistir.
Veriler ayni sekilde c¢evrimici olarak Google Forms yardimiyla toplanmistir. Veri toplama araglarinin
doldurulmasi ortalama 15-20 dakikalik bir siire gerektirmektedir. Veriler 2020 yili Mart ve Nisan
aylarinda toplanmistir.

Verilerin Analizi

Verilerin analizinde yizde, frekans, ortalama, standart sapma betimsel istatistikleri ile Pearson
korelasyon katsayisi, kanonik korelasyon analizi ve goklu regresyon analizinden yararlanilmistir. Analizler
yapilirken Schwartz ve arkadaslari (2012), Schwartz ve Butenko (2014) ve Schwartz ve arkadaslarinin
(2017) gecerlik analizleri sonucunda elde ettikleri diizeltme islemleri uygulanmistir. Buna gore iki
degiskenli Pearson korelasyon katsayilari hesaplanirken yanliliktan kaginmak icin merkezi deger puanlari
kullaniimistir. Merkezi deger puanlari, her bir deger icin ortalama puanlar alindiktan sonra 57 madde igin
toplam ortalama puanin hesaplanmasi ve toplam ortalamadan her bir degere ait ortalamanin ¢ikariimasi
sonucu elde edilmistir. Kanonik korelasyon ve regresyon analizlerinde ise ham puanlar kullanilmistir.

Veriler analiz edilmeden &6nce varsayim testleri uygulanmistir. Oncelikle, érneklem buyukIigi
degerlendirilmistir. Tabachnick ve Fidell’e (2007) gére degisken sayisinin 10 kati kadar 6rneklem yeterli
gorulmektedir. Arastirmada sekiz degisken yer aldigindan 80 kisilik bir 6rneklem yeterli gériilmekteyken
orneklemde 148 kisi yer almistir. ikinci olarak tek tek degiskenler icin ve cok degiskenli u¢ deger
(outliers) analizleri yapilmistir. Cok degiskenli uc¢ deger analizinde Mahalanobis uzakliklarindan
yararlaniimistir. Bu analizlerin sonunda 13 ug¢ deger analiz disi birakilmistir. Daha sonra degiskenlerin
normal dagilimi incelenmistir. Normal dagilimi saptamada basiklik-carpiklik degerleri ile histogramlar
incelenmistir. Bes degisken icin basiklik ve carpiklik degerlerinde hafif sapmalar goriilse de kanonik
korelasyon analizi normal dagilim varsayimina karsi dayanikh (robust) oldugundan (Tabachnick ve Fidell,
2007) analize devam edilmesini engelleyecek bir durum olmadigina karar verilmistir. Her iki degisken
setinde yer alan degiskenler arasinda coklu baglantiliik (multicollinearity) sorunu olup olmadigi VIF ve
tolerans degerleri incelenerek ortaya konmustur. Her iki degisken seti icin de degiskenler arasi ¢oklu
baglantiliik sorunu yoktur. VIF degerlerinin tamami dortten kiiclik, tolerans degerleri ise .25'ten
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buyuktir. Son olarak degisken setleri icerisinde yer alan degiskenlerin birbirleriyle dogrusal iliskisi olup
olmadig! test edilmis ve analize devam etmeyi engelleyecek bir ihlal gérilmemistir. Analizler, SPSS 23.0
paket programi kullanilarak gergeklestirilmistir.

Etik Kurul Onayi

Bu calisma, Tokat Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler Arastirmalari Etik Kurulu
02.03.2020 tarihli 02 oturum numarali 04 karar sayil iznine dayali olarak yurutilmastar.

Bulgular

Universite Ogrencilerinin Deger Oncelikleri ve Bilissel Kapanma ihtiyaglarina Yénelik Tanimlayici
Veriler

Universite 6grencilerinin deger éncelikleri ve bilissel kapanma ihtiyaclarina yénelik veriler Tablo 2’de
sunulmustur.

Tablo 2.
Deger Oncelikleri ve Bilissel Kapanma Ihtiyaclarina Yénelik Tanimlayici Veriler
Deger Oncelikleri Bilissel Kapanma ihtiyaci
M SD M SD
Diisiincede Oz Denetim 5.54 .59 | Diizen Arama 5.20 .87
Davranista Oz Denetim 5.50 .62 | Ongorebilirlik 5.13 .81
Uyarilma 5.26 .78 | Hizli Karar Verme 5.18 .83
Hazcilik 5.43 .62 | Belirsizlik istememe 5.31 77
Degisime Agikhk 5.43 .49 | Biligsel Kapanma Ort. 5.21 .60
Basari 5.34 .70
Kisiler Uzerinde Giig 411 1.24
Kaynaklar Uzerinde Giig 3.69 1.27
Sayginhk 5.49 .69
Kendini Gelistirme 4.66 .69
Kisisel Glvenlik 5.35 .77
Sosyal Giivenlik 5.74 48
Geleneksellik 5.40 .88
Kurullara Uyma 5.01 .94
Kisiler Arasi Uyum 5.24 71
Muhafazakarlik 5.35 .52
Algakgonulltlik 5.26 .69
Dogayi Koruma 5.43 .69
Esitlik ve Adalet 5.61 .60
Tolerans 5.36 .66
Yardim Etme 5.64 .53
Durustluk 5.67 .60
Oz-Askinlik 5.49 43
Degerler Genel Ort. 5.27 A1

Tablo 2’de goriilecegi Uzere 6grencilerin degerleri sahiplenme oranlari yiiksek diizeydedir. Genel
deger ortalamasi (M = 5.27, SD = .41) olarak hesaplanmistir. Ogrencilerin en fazla 6nem verdigi degerler;
sosyal guvenlik, durustlik, yardim etme, esitlik ve adalet olmustur (M = 5.74, SD = .48; M = 5.67,SD =
.60; M =5.64, SD = .53; M =5.61, SD = .60). Kaynaklar tizerinde giic ve kisiler Gizerinde gli¢ degerleri en az
onem verilen degerlerdir (M = 3.69, SD = 1.27; M = 4.11, SD = 1.24). Ayrica kurallara uyma, kisiler arasi
uyum, uyarilma ve algakgonullilik degerleri de digerlerine nazaran disik ortalamaya sahiptir (M =
5.01,SD = .94; M=5.24,SD = .71; M = 5.26,SD = .78; M = 5.26, SD = .69). Ana degerler baglaminda ise
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onem sirasi; 6z-askinlk, degisime agiklik, muhafazakarlik ve kendini gelistirme seklinde gergeklesmistir
(M=5.49,SD =.43; M =5.43, SD = .49; M = 5.35, SD = .52; M = 4.66, SD = .69).

Ogrencilerin bilissel kapanma ihtiyaclar ise yiiksek diizeydedir (M= 5.21,SD= .60). En yiiksek
ortalama belirsizlik istememe (M = 5.31, SD = .77) en diistk ortalama 6ngérebilirlik (M = 5.13, SD = .81)
boyutlarina aittir.

Universite Ogrencilerinin Bilissel Kapanma ihtiyaclari ve Deger Oncelikleri Arasindaki iliski

Schwartz ve arkadaslarinin (2012) siniflandirmasinda yer alan 19 deger ile bilissel kapanma ihtiyaci ve
alt boyutlarina iliskin Pearson korelasyon katsayilari Tablo 3’te sunulmustur.

Tablo 3.
Deger Oncelikleri ve Bilissel Kapanma ihtiyaclarina iliskin Korelasyon Katsayilari

Biligsel Kapanma

Degerler Diizen L Hizl Belirsizlik Biligsel
Arama Ongorebilme Karar istememe Kapanma
Verme Ort.
Disiincede Oz Denetim .016 .030 -.088 -.088 -.043
Davranista Oz Denetim .078 .126 .104 -.053 .091
Uyariima .065 .077 .083 -.090 .050
Hazcilik 222" 211 -.001 .038 164
Basari 271" -298° -151 -250° -333
Kisiler Uzerinde Giig .068 .020 -.069 232 .082
Kaynaklar Uzerinde Giig 234" -.029 -.020 269" .155
Sayginlik -131 -117 -179" -.169 -204"
Kisisel Glvenlik -253 -.149 .051 -.023 -.132
Sosyal Giivenlik 310 194" 074 -.042 191"
Geleneksellik -.010 -.031 .060 .019 .013
Kurallara Uyma -357" -.142 -.139 .007 -.224
Kisiler Arasi Uyum -.061 -.076 -.053 -.031 -.076
Algakgonulltlik .001 -.005 .008 -.131 -.041
Dogayi Koruma -335 .004 -.036 -.070 -.156
Esitlik ve Adalet 172" .096 .030 -.164 .053
Tolerans -.026 .010 .149 111 .082
Yardim Etme -.030 .035 .101 -.039 .023
Diiristliik 196" 175 214" -.164 152

Not.” isaretiyle belirtilen korelasyon katsayilari p=.05 diizeyinde istatistiksel olarak anlamhdir.

Tablo 3’e gore bilissel kapanma ortalama puanlari ile basari (r =-.333, p < .05), sayginlik (r =-.204, p <
.05) ve sosyal giivenlik (r = .191, p < .05) degerleri arasinda anlamli iliskiler saptanmistir. Boyutlar
baglaminda iliskiler incelendiginde diizen arama boyutuyla hazcilik (r = .222, p < .05), basan (r = -.271,
p < .05), kaynaklar tzerinde gli¢ (r = .234, p < .05), kisisel guvenlik (r = -.253, p < .05), sosyal guivenlik (r =
.310, p < .05), kurallara uyma (r = -.357, p < .05), dogayi koruma (r = -.335, p < .05), esitlik ve adalet (r =
.172, p < .05) ve durustlik (r =.196, p < .05) degerleri; 6ngdrebilme boyutuyla hazcilik (r =.211, p < .05),
basari (r =-.298, p < .05), sosyal giivenlik (r = -.194, p < .05) ve diristlik (r =.175, p < .05) degerleri; hizl
karar verme boyutuyla sayginlik (r = -.179, p < .05) ve duristlik (r = .214, p < .05) degerleri; belirsizlik
istememe boyutuyla basari (r = -.250, p < .05), kaynaklar tzerinde gii¢ (r = .269, p < .05) ve kisiler
Uzerinde gu¢ (r = .232, p< .05) degerleri arasinda istatistiksel olarak anlamli diizeyde iliskiler
saptanmistir.
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Universite Ogrencilerinin Bilissel Kapanma ihtiyaglari ve Deger Oncelikleri Arasindaki Cok
Degiskenli iligki

Arastirmada bagimsiz degisken olarak belirlenen bilissel kapanma ihtiyacinin dért boyutu (dizen
arama, ongorebilirlik, hizli karar verme, belirsizlik istememe) ile bagimh degisken olan deger 6ncelikleri
oOlgeginin dort ana boyutu (degisime aciklik, kendini gelistirme, muhafazakarlk ve 6z-askinlk) arasinda
kanonik korelasyon analizi uygulanmistir. Dért kanonik ¢ift olusan teste iliskin sonuglar Tablo 4’te
sunulmusgtur.

Tablo 4.

Anlamlilik Testleri

Test Deger F Df Hata Df P
Pillais .53 5.04 16 520 .000
Hotellings .75 5.88 16 502 .000
Wilks .53 5.56 16 388 .000
Ciftler Wilks L. F Df Hata Df P
1-4 .53 5.56 16 388 .000
2-4 .82 2.93 9 311 .002
3-4 .94 1.68 4 258 .155
4-4 .99 .54 1 130 .463
Kanonik Oz deger Kanonik Kanonik

degiskenler korelasyon korelasyonun karesi

1 .54 .59 .35

2 .16 .36 13

3 .05 21 .04

4 .004 .06 .004

Tablo 4’te gorildugi Gzere ¢ok degiskenli Pillais, Hotellings ve Wilks testlerinin tamami istatistiksel
olarak anlamlidir (Fig s20= 5.04, p < .05; Fy6, 502= 5.88, p < .05; Fi¢ 333 = 5.56, p < .05). Bu sonug, en az bir
kanonik ¢ift arasinda anlamli iliski oldugunu gostermektedir. Hangi iftler arasinda anlamli iliski oldugu
yine ayni tabloda sunulmustur. Buna gore ilk iki kanonik ¢ift istatistiksel olarak anlamli iken (Wilks'A =
.53, Fi6,388= 5.56, p < .05; Wilks'A = .82, Fg 33;=2.93, p <.05) son iki kanonik gift anlamli bulunamamistir
(Wilks'A = .94, F4 »55= 1.68, p = .155; Wilks'A = .99, F; 130= .54, p = .463). Tablo 4’te son olarak kanonik
ciftler arasindaki korelasyon katsayilarina yer verilmistir. Buna gore birinci kanonik ¢ift arasinda orta
diizeyde (r=.59) ikinci kanonik cift arasinda ise diisiik diizeyde (r=.36) korelasyonlar hesaplanmistir. ikinci
kanonik ¢ift arasinda istatistiksel olarak anlamlilik bulunsa da yorumlama igin bu anlamhhk yeterli
degildir. Bu degisken icin korelasyon onemli diizeyde olmadigindan (<.40) (bkz. Hair, Black, Babin ve
Anderson, 2010) ikinci kanonik degisken de analiz digi birakilmistir. Sonug olarak, elde edilen dort
kanonik degiskenden yalnizca birincisiyle analize devam edilmistir. Bu kanonik degiskene gore deger
tercihleri ile biligsel kapanma ihtiyaci arasindaki ortak varyans %35 olmustur.
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Tablo 5.
Bagimli Dediskenlerle Kanonik Degisken Arasindaki iliski

Standardize Edilmis Kanonik Katsayilar

Degisken Kanonik degisken
Oz-askinhk 40
Kendini gelistirme .19
Degisime agikhk .10
Muhafazakarlk .48
Bagimli Degiskenlerle Kanonik Degisken Arasindaki Korelasyonlar
Degisken Kanonik degisken
Oz-askinlik .90
Kendini gelistirme .57
Degisime aciklik .65
Muhafazakarlik .93

Tablo 5’te kanonik degisken icin bagimh degiskenlerin 6nem siralamasi yer almaktadir. Buna gore en
onemli bagimh degiskenler sirasiyla; muhafazakarlik, 6z-askinlk, kendini gelistirme ve degisime agiklktir
(.48; .40; .19; .10). Ayni tabloda dort bagimh degiskenin kanonik degiskeni ylikleme (loading) katsayilar
da sunulmustur. Bu katsayilar, .57 ile .93 arasinda degismektedir. Bagimli degiskenlerden tamami yeterli
faktor yikiine (>.40) sahiptir.

Tablo 6.
Bagimsiz Dediskenlerle Kanonik Dedisken Arasindaki fliski

Standardize Edilmis Kanonik Katsayilar

Degisken Kanonik degisken
Dlizen arama .56
Ongorebilme .27
Hizli karar verme .30
Belirsizlik istememe .19
Bagimsiz Degiskenlerle Kanonik Degisken Arasindaki Korelasyonlar
Degisken Kanonik degisken
Dlzen arama .85
Ongorebilme .68
Hizli karar verme .70
Belirsizlik istememe .58

Tablo 6’da kanonik degisken icin bagimsiz degiskenlerin 6nem siralamasi yer almaktadir. Buna gore
en 6nemli bagimsiz degiskenler sirasiyla; diizen arama, hizli karar verme, 6ngoérebilme ve belirsizlik
istememedir (.56; .30; .27; .19). Ayni tabloda bagimsiz degiskenlerin kanonik degiskeni yiikleme (loading)
katsayilari da sunulmustur. Katsayilar .58 ile .85 arasinda degismektedir ve hepsi yeterli yiik degerine
sahiptir (>.40).

Kanonik korelasyon analizi sonucu elde edilen ¢oklu regresyon esitlikleri asagida sunulmustur:

o  Oz-askinlik = b0 + b1 (Diizen arama) + b1 (Ongérebilme) + b3 (Hizl karar verme) + b4 (Belirsizlik
istememe)

e Kendini gelistirme = b0 + b1 (Dlizen arama) + b1 (Ongdrebilme) + b3 (Hizh karar verme) + b4
(Belirsizlik istememe)

e Degisime aciklik= b0 + b1 (Diizen arama) + b1 (Ongdrebilme) + b3 (Hizh karar verme) + b4
(Belirsizlik istememe)
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e Muhafazakarlik= b0 + b1 (Diizen arama) + b1 (Ongérebilme) + b3 (Hizlh karar verme) + b4
(Belirsizlik istememe)

Coklu Regresyon Analizi Sonuglari

Kanonik korelasyon analizi sonucu elde edilen regresyon esitlikleri ¢oklu regresyon analiziyle
incelenmis ve Tablo 7'deki sonuglar elde edilmistir.

Tablo 7.
Coklu Regresyon Analizi Sonuglari
Katsayilar®
Model B Std. Hata 8 t p
Sabit 3.51 .278 12.63 .000
Diizen arama .159 .042 .324 3.82 .000
Belirsizlik istememe 137 .046 .247 2.99 .003
Ongorebilirlik .044 .044 .083 .98 .326
Hizli karar verme .039 .044 .076 .89 .375
a. Bagimli degisken: Oz-askinlik; Model: Fa130=14.28, p < .05 R® = 305
Katsayllarb
Model B Std. Hata 8 t p
Sabit 2.78 .482 5,77 .000
Dlizen arama .043 .072 .055 .599 .550
Belirsizlik istememe -.139 .079 -.156 -1.75 .082
Ongorebilirlik .201 .077 .236 2.61 .010
Hizli karar verme .262 .076 317 3.45 .001
b. Bagimli degisken: Kendini gelistirme; Model: F413,=7.76, p < .05 R®=.193
Katsayilar®
Model B Std. Hata 8 t p
Sabit 3.68 .348 10.59 .000
Dlzen arama .078 .052 .137 1.48 .139
Belirsizlik istememe .130 .057 .203 2.26 .025
Ongorebilirlik .011 .056 .019 .206 .837
Hizli karar verme 115 .055 .195 2.10 .038
c. Bagimli degisken: Degisime agiklik; Model: F4 13,=6.99, p < .05 R*=.177
Katsayllard
Model B Std. Hata 8 t p
Sabit 3.05 .337 9.06 .000
Diizen arama 216 .051 .360 4.26 .000
Belirsizlik istememe .030 .056 .045 .548 .584
Ongorebilirlik 112 .054 174 2.08 .039
Hizli karar verme .085 .053 .136 1.59 112

d. Bagimli degisken: Muhafazakarlik; Model: Fj 130=14.54, p < .05 R® = .309

Tablo 7’de yer alan ¢oklu regresyon analizi sonuglarina gére 6z-askinlik degerini yordamada diizen
arama ve belirsizlik istememe (8 = .324,t= 3.82, p< .05; 8= .247,t= 2.99, p < .05); kendini gelistirme
degerini yordamada 6ngorebilirlik ve hizli karar verme (8 = .236, t=2.61, p< .05; 8 =.317,t=3.45,p <
.05) degisime aciklik degerini yordamada belirsizlik istememe ve hizli karar verme (6 =.203, t=2.26, p <
.05; 8 =.195, t = 2.10, p < .05); muhafazakarlk degerini yordamada diizen arama ve 6ngorebilirlik (8 =
.360, t=4.26, p <.05; 8=.174, t = 2.08, p < .05) anlamli degiskenler olmustur.
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Tartisma ve Oneriler

Arastirma sonuglarina goére (Universite 6grencilerinin degerleri sahiplenme oranlar yiiksek
diizeydedir. Ogrencilerin en fazla 6nem verdigi degerler; sosyal giivenlik, diristliik, yardim etme, esitlik
ve adalet olmustur. Kaynaklar tzerinde giic ve kisiler Gzerinde glic degerleri en az 6énem verilen
degerlerdir. Ayrica kurallara uyma, kisiler arasi uyum, uyarilma ve algakgonillilik degerleri de
digerlerine nazaran dusik ortalamaya sahiptir. Bu sonuglar, 6grencilerin bireyselden ziyade sosyal
degerlere daha fazla 6nem verdigini gostermektedir. Bireylerin toplum igerisinde birlikte ve huzurlu bir
sekilde yasamasina yardimci olan sosyal guvenlik, diriistlik, yardimseverlik ve esitlik degerleri 6n planda
tutulmustur. Kiran ve Gil (2016), lise 6grencilerinin deger dnceliklerini arastirdiklari ¢alismalarinda bu
arastirmanin sonuglarina paralel olarak 6grencilerin en fazla evrensellik, iyilikseverlik ve glvenlik
degerlerini dnemsedikleri sonucuna ulasmislardir. Benzer sekilde Sarici-Bulut (2012), egitim fakdiltesi
ogrencileriyle yurittiga arastirmasinda sosyal glivenlik ve duristlik degerlerinin en fazla benimsenen
degerlerden oldugunu; giic degerinin ise en az 6nem verilen degerler arasinda yer aldigini belirtmistir.

Ana degerler baglaminda 6grencilerin degerlere verdigi 6nem sirasi; 6z-askinlik, degisime aciklik,
muhafazakarlik ve kendini gelistirme seklindedir. Bu siralama, érnekleme dahil olan 6grencilerin gevreye
ve toplumsal iliskilere duyarlilik gosterdikleri, yasamdan doyum saglamak istedikleri ve kendi kararlarini
verebilmek istedikleri seklinde yorumlanabilir. Kiran ve Gul'in (2016) galismasinda bu siralama; 6z-
askinhik, muhafazakarlik, kendini gelistirme ve degisime aciklik olarak gerceklesmistir. Oztiirk ve Unal
(2019) ise Universite Ogrencileriyle yaptiklari arastirmada 06grencilerin en yiksek ortalamayi
muhafazakarlik degerinden elde ettiklerini bunu 6z-askinlik, degisime aciklik ve kendini gelistirme
degerlerinin izledigini belirtmislerdir. Sonuglar bir arada degerlendirildiginde 06z-askinlik degerinin
ogrenciler igin nispeten daha énemli oldugu kendini gelistirme degerinin ise digerlerine nazaran daha az
benimsendigi sdylenebilir.

Ogrencilerin bilissel kapanma ihtiyaglari yiiksek diizeydedir. En yiiksek ortalama, belirsizlik istememe
en disik ortalama 6ngorebilirlik boyutlarina aittir.  Ogrencilerin en fazla somut olmayan,
anlamlandiramadiklari olaylardan rahatsizlik duyduklari yorumu yapilabilir. Alanyazinda bu arastirmanin
sonuglariyla farklilasan arastirmalara rastlanmistir. Ucgar, Morslinbiil ve Atak (2016), ergenlik
donemindeki genclerin bilissel kapanma ihtiyacinin orta dizeyde oldugu bulgusuna ulasmistir.
Meadows, Higgs, Burke, Dovidio, Van Ryn ve Phelan (2017), tip fakiltesi 6grencileriyle yirattukleri
galismada bilissel kapanma o6lgeginin ¢ boyutunu (sabit fikirlilik, belirsizlik istememe ve 6ngorebilirlik)
kullanmiglar ve yine orta dizeyde bir kapanmaya isaret etmislerdir. Sonuglarin farklilasmasi galisilan
orneklemlerin farkh 6zelliklere sahip olmasindan kaynaklaniyor olabilir.

Bilissel kapanma ihtiyaci ortalama puanlari ile basari, sayginlik ve sosyal glvenlik degerleri arasinda
anlamli iliskiler saptanmistir. Bu bulgular, bilissel kapanma ihtiyaci ile bireylerin sosyal ¢evrelerindeki
konumlarini ve diger insanlarin onlara karsi bakisini etkileyen basari, sayginlk ve giivenlik gibi degerlerin
iliskili oldugunu gostermektedir. Bilissel kapanma ihtiyaci, bireylerin istek ve ihtiyaglarina gore
sekillenmektedir. ihtiyaglar hiyerarsine gére giivenlik temel ihtiyaclardan, basari ve sayginlik ise st
basamaklarda yer alan ihtiyaglardan oldugu icin (Maslow, 2001; Rokeach, 1973) bu degerlerle bilissel
kapanma arasinda iliski ¢ikmasi beklenen bir sonu¢ olmustur. Seker ve Akman (2016), (lniversite
o6grencileriyle ydrittlkleri arastirmalarinda bu bulgulardan farkh olarak bilissel kapanma ihtiyaci
ortalama puanlariyla uyarilma, uyum, glivenlik ve geleneksellik degerleri arasinda anlamh iliskiler
bulmuslardir. Calogero ve arkadaslari (2009) ise 6z-denetim, uyarilma, givenlik, uyum ve geleneksellik
degerleri ile bilissel kapanma ihtiyaci arasinda anlamli iliskiler saptamislardir. Bu iki calismada sayginhk
degerine iliskin veri sunulmamistir.

Boyutlar baglaminda iliskiler incelendiginde; basari ve diristlik degerleri tiger; hazcilik, kaynaklar
izerinde gii¢ ve sosyal guvenlik degerleri ikiser; kisiler izerinde glig, kisisel glivenlik, kurallara uyma,
dogayi koruma, esitlik ve adalet ile sayginlik degerleri ise birer boyutla iliskili bulunmustur. Béylece
bilissel kapanma boyutlariyla en fazla iliski gosteren degerler basari ve diristlik olarak belirlenmistir.
Sonuglar, Calogero ve arkadaslarinin (2009) arastirmasiyla kismen o6rtlismektedir. Bahsi gecen
arastirmacilar ¢alismalarinda; uyum degerinin bes boyutla, 6z-denetim degerinin dort boyutla, uyariima
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degerinin Ug¢ ve glvenlik degerinin iki boyutla iliskisini bulmuslardir. Hazcilik, glg, iyilikseverlik ve
evrensellik degerleriyle higcbir boyutun iliskisini bulamamislardir. Ayni sekilde Seker ve Akman’in (2016)
sonuglariyla da kismi bir ortiisme vardir. Arastirmacilar 6zdenetim degerinin (g; glvenlik, evrensellik,
geleneksellik, uyum ve uyarilma degerlerinin ikiser; basari ve iyilikseverlik degerlerinin birer boyutla
iliskili oldugunu bulmuslardir. Gli¢ ve uyarilma degerlerinin ise higbir boyutla iliskisi bulamamislardir.
Calogero ve arkadaslari (2009) ile Seker ve Akman’in (2016) arastirmalari Schwartz’in (1992) 10 degerini
kapsadigi ve galismalar farkh érneklemler Gzerinde ylrutildugu igin sonuglar farklilagmig olabilir.

Kanonik korelasyon analizi sonucu elde edilen dort kanonik giftten ikisi istatistiksel olarak anlamli
bulunmustur. Ancak kanonik giftler arasindaki iliski diizeyi incelendiginde yalniz bir kanonik giftin analize
devam etmeye yeterli durumda oldugu gorilmustir. Bu kanonik cift igin dort bagimli degiskenin (6z-
askinlik, kendini gelistirme, degisime aciklik, muhafazakarlik) ve dort bagimsiz degiskenin tamami (diizen
arama, ongorebilirlik, hizh karar verme, belirsizlik istememe) anlaml faktoér yiklerine sahiptir. Deger
oncelikleriyle bilissel kapanma ihtiyaci arasindaki ortak varyans iki degiskenin anlamli sekilde iliskili
oldugunu gostermektedir. Kanonik korelasyon analizi sonuglari dogrultusunda g¢oklu regresyon esitlikleri
olusturulmustur. Regresyon analizine gore 6z-askinlik degerini yordamada diizen arama ve belirsizlik
istememe; kendini gelistirme degerini yordamada 6ngorebilirlik ve hizli karar verme; degisime agikhk
degerini yordamada belirsizlik istememe ve hizli karar verme ve muhafazakarlik degerlerini yordamada
ise diizen arama ve ongorebilirlik degiskenleri anlaml degiskenlerdir.

Oz-askinhk degeri; alcakgdnilliliik, evrensellik ve iyilikseverlik degerlerini kapsayan, bireylerin
sadece kendi toplumlarina degil kiiresel Olgekte cevrelerine duyarliliklari ve katkilarini ortaya koyan bir
ana degerdir. Kendini gelistirme degeri; basari, glic ve sayginlik degerlerini kapsayan bireysel olarak
erisilmesi hedeflenen durumlari ortaya koyan bir ana degerdir. Degisime aciklik degeri; 6z-denetim,
uyarilma ve hazcilik degerlerinden olusan yasamdan zevk alma, yeniliklere agik olma, dislince ve
davranislarda 6zgiir olma anlamlarina gelen bir ana degerdir. Muhafazakarlik degeri ise giivenlik,
geleneksellik ve uyum degerlerini kapsayan bireylerin sosyal cevrelerine uyum saglamalarini
kolaylastiran bir ana degerdir (Schwartz ve arkadaslari, 2012). Ogrencilerin diizen arama durumlari
arttikga yani bireysel, toplumsal ve evrensel 6lcekte bir diizenin pargasi olma istekleri arttik¢a 6z-askinlk
ve muhafazakarlik degerlerini benimseme dizeyleri de artmaktadir. Hem 0z-askinlik hem de
muhafazakarlik bireyin iginde yasadigi toplumla ve vyetistigi kultirle iliskilerini diizenleyen degerler
oldugundan bu iliskinin saglanabilmesi belirli bir dizenin pargasi olmakla mumkindir. Belirsizlik
istememe ve iginde bulunulan kosullari somut bicimde algilama istegi arttikga 6z-askinlik ve degisime
aciklik degerlerini benimseme dizeyi artmaktadir. Schwartz ve arkadaslarina (2012) gére 6z-askinlik ve
degisime aciklik degerleri bireyler endise ya da kaygi duymadiklari zaman 6nceleyecekleri degerlerdir.
Belirsizlik istememe endise duyulacak bir durumun olmamasi icin 6nemli bir degisken olabilir. Hizli karar
vermek yani sorunlar karsisinda kisa stirede ¢o6ziime ulasmak isteyen 6grencilerin kendini gelistirme ve
degisime acikhk degerlerini daha fazla benimsedikleri goriilmektedir. Ogrencilerin bireysel hedeflerine
ulasmada karsilastiklari sorunlari bir an 6nce ¢dzmek istedikleri yorumu yapilabilir. Sonucunu tahmin
edemedikleri durumlardan kaginan ongorebilirlik isteyen 6grencilerin ise kendini gelistirme ve
muhafazakarlk degerlerini daha fazla 6nceledikleri gorilmektedir. Bu iki deger kaygi olusturan
durumlardan kaginmaya odaklanan degerlerdir (Schwartz ve ark., 2012). Bu degerler icin 6grencilerin
ongorebilirlik ihtiyacglarinin yiiksek olmasi beklenen bir sonugtur.

Arastirma sonuglarina gore asagidaki 6neriler sunulmustur:

e Bireysel degerlerden kaynaklar Gizerinde giig, kisiler tzerinde giig, kurallara uyma, kisiler arasi
uyum, uyarilma ve algakgondilliiliik; ana degerlerden ise kendini gelistirme diger degerlere gore
diisuk ortalamalara sahiptir. Bu degerleri gelistirmeye donik ¢alismalar yapilabilir.

e Ogrencilerin bilissel kapanma ihtiyaglari ile deger dncelikleri arasinda iliskiler saptanmistir. iki
degisken anlamli bir biylklikte ortak varyansi paylasmaktadir. Bilissel kapanma ihtiyacinin tim
boyutlari deger o©nceliklerini yordamada anlamh degiskenlerdir. Deger egitimi slrecinde
ogrencilerin bilissel kapanma ihtiyaci diizeylerinin saptanmasi, 6grencilerin ihtiyaglarina yonelik
bir deger egitimi uygulamasi olusturulmasinda yardimci olabilir.
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