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Oz

Bu calisgmada bir ortadgretim okulundaki &grenciler, 6gretmenler ve okul yoneticilerinin goriisleri
dogrultusunda basgat bir role sahip okul disiplininin aile ve okul ¢evresi ile iligkisi arastirilmustir.
Arastirma, nitel arastirma yontemlerinden biri olan 6rnek olay caligmasidir. Calisma grubunu 2014-
2015 egitim-6gretim yilinda Ankara ili, merkez ilgesinde bulunan bir ortadgretim okulundaki 20
Ogrenci, 20 brans 6gretmeni, 4 rehber 6gretmen ve 5 okul yoneticisi olusturmaktadir. Katilimeilarin
seciminde amacgh Ornekleme teknigine yer verilmistir. Arastirma verilerinin toplanmasinda yari-
yapilandirilmig goriisme formu ve verilerinin analizinde icerik analizi yontemi kullanilmistir.
Arastirmanin verileri, tema ve alt temalar halinde kodlanmis ve bulgular frekanslariyla birlikte
tablolar halinde sunulmustur. Arastirmanin sonucunda 6grenciler, 6gretmenler ve okul yoneticileri
okul disiplininin aile ve okul ¢evresiyle giiclii bir iliskiye sahip oldugunu belirtmistir. Katilimcilar
okul disiplininin aile ile okul ¢evresi arasindaki iliskisinde sosyo-ekonomik ve kiiltiirel yapinin
etkisini vurgulamistir. Ogretmenler ve okul yéneticileri egitim ve sosyo-ekonomik seviyesi diisiik
ailelerde yetisen Ogrencilerin disiplinsiz tutum ve davraniglara daha yatkin olduklarini ifade
etmislerdir. Velilerin okul disiplininden beklentisi 6grencilerin okulda gegirilen zaman igerisinde
istenmeyen davraniglara yoOnelmemeleridir. Okulun g¢evresi ve ailenin okuldaki disiplin

uygulamalarini pekistirdigi ve yonlendirdigi goriilmiistiir.
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Giris

Egitim ve 0gretim faaliyetlerinin glivenli ve etkili bir ortamda gerceklesebilmesi i¢in okulda
disipline ihtiya¢ duyulmaktadir. Disiplin sdzctigliniin kokeni Latincedeki ‘disciplina’
sozclugiine dayanmaktadir. Latince sozliiklerde disciplina ise ¢iraklik, 6grencilik, edep;
discipulus: edep Ogrenen, O0grenci; discere: 0grenmek, edeplenmek; decere: edebe uymak
anlamindadir (Lewis, 1984, s. 587). Egitim bilimlerinde disiplin bir bilim dali (6gretim
konusu) anlaminda degil, terbiye etme, diizen, egitme, edeplendirme anlaminda
kullanilmaktadir. Tiirk Dil Kurumu Soézliigiinde yer alan disiplin sozcligii ise egitim
bilimlerinde ilk iki anlamiyla da kullanilmaktadir: “1. Bir toplulugun, yasalarina ve diizenle
ilgili yazili veya yazisiz kurallarina titizlik ve 6zenle uymasi durumu, siki diizen, zapturapt.
2. Kisilerin i¢inde yasadiklart toplulugun genel diislince ve davranislarina uymalarini
saglamak amaciyla aliman Onlemlerin biitiinii” (TDK, 1998, s. 600). Disiplin daha ¢ok
kurallar ve diizen cergcevesinde tanimlandigindan hukuki normlar1 ve cezai yaptirimlar1 da
biinyesinde barindirmaktadir. Disiplinin kapsayici bir tanimlamasi yapilirsa bir amagla bir
araya gelmis insan grubunun diizen ic¢inde yasamasini saglamak igin secilip konulmus
kurallari, hiikiimleri ve bunlara uyulmasi i¢in alinan dnlemleri ifade etmektedir (Kayabasi,
2012, s. 69).

Okul disiplini okul yasaminda etkili ve olumlu bir 6grenme ortaminin olusmasina
olanak tanimaktadir. Okul disiplini, istenmeyen 6grenci davranislarini en aza indirme ve
onlemede smif disiplini ile beraber diisiiniilmektedir. Bu baglamda smif yonetiminde
disiplin, egitim-6gretim faaliyetlerine iligkin Ogrenci, 6gretmen ve okul ydneticilerinin
sorumluluklarinin belirlenmesi ve kurallarin olusturulma siirecidir. Bu nedenle 6grencilerin
akademik basarisi, 68retmen yeterlilikleri, 6gretmen ve 6grenci davraniglarini etkileyen sinif
i¢i degiskenlerle dogrudan iligkilidir (Turan, 2012, s. 4). Ogretime elverisli bir 6grenme
ortami olusturmak ve siirdiirmek olarak tanimlanan simif yonetimi, belirli eylemlerin
gerceklesmesini, Ornegin fiziksel ortamin diizenlenmesini, belirli kurallar koyulmasini
gerektirmektedir (Brophy, 2011). Bu bilesenler, aile ve okul ¢evresi olarak okulda disiplinin
saglanmasinda ve pekistirilmesinde etkin bir role sahiptir. Aile ve okul ¢evresi, okulun
yapisi ve isleyisi lizerindeki etkisi, bir egitim kurumu olarak okulun insan unsuru ve
toplumsal c¢evreden bagimsiz olmadigini ve organik bir parcast olarak varligini
stirdiirdiigiinii agiklamaktadir (Calik, 2012). Okuldaki disiplin siirecleri yasal mevzuati da
asan bir uygulamalar biitiinii olarak aile ve okul gevresi ile siirekli bir etkilesim halindedir.

Ogrencilerin basarilarinda ailenin ve cevrenin 6nemi bilinmekte, bu konuda yénetici ve
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Ogretmenlerin alg1 ve anlayislarinda degisim saglayici egitim faaliyetleri diizenlenmektedir

(Aydogan, 2006, s. 134). Okullar egitim kurumu olmalarinin yani sira toplumsal ve kiiltiirel
bir kurum olarak &grencilerin, 6gretmenlerin, okul ydneticilerinin ve velilerin isbirligini,
taleplerini ve demokratik katilimini1 6nemsemektedir. Bu agidan 6grencilerin okul disindaki
hayatlarini tanima ve anlamlandirmada aile ve okul gevresinin yapisi, 6gretmen ve okul
yoneticilerine biiyiik bir imkan tanimaktadir. Ogrencilerin ailelerinin okula gelmesi, 6grenci
sorunlarint paylagsmasi, ogretmen ve okul yoneticileri ile ortak kararlar gelistirmesi ve
¢ocugunun basaris1 i¢in rol almast ve katkida bulunmasi okul yonetimi tarafindan
saglanmalidir (Kolay, 2004, s. 164). Okul yonetimi, okul ¢evresi ve aile arasinda isbirliginin
olusturulmasi, istenmeyen Ogrenci davranislarinin onlenmesine katki sunmaktadir. Veli
katilm c¢aligmalarinin, 6grencilerin smif ig¢inde, okul disinda yasadiklari bireysel veya
bireyler arasi yasanan sorunlarin, c¢atismalarin ¢oéziimiinde; ogrencilerin psiko-sosyal
gelisimlerini olumsuz yonde etkileyebilecek kotii aliskanliklardan ve ortamlardan uzak
tutmada gerekli tedbirlerin alinmasinda ve disiplin sorularinin 6nlenmesinde 6nemli bir yeri
vardir (Albez ve Ada, 2017, s. 3). Ailenin ve okul ¢evresinin 6grencinin okul i¢i ve dis1
yasantisi tizerindeki olumlu etkisine odaklanilarak Ogrencinin mesleki ve akademik
yasamina dair sorumluluklar1 6n plana ¢ikarilmaktadir. Ogrenme ve 6gretme siirecine iliskin
olarak okul basarisini artiran faktorler iizerinde yapilan aragtirmalar, okul basarist tizerinde
okul-aile dayanismasinin énemli bir etkiye sahip oldugunu gostermektedir (Celenk, 2003, s.
28). Toplumun sadece biyolojik degil, kiiltiirel, ekonomik ve sosyal doniisiimiiniin yeniden
iiretiminde ailenin ve okul gevresinin yeri yadsmnamaz. Ogrencinin sosyal, ekonomik ve
kiiltiirel yasama hazirlanmasinda okul kadar aile ve okul ¢evresi de etkilidir. Okul, aile ve
okul ¢evresi isbirliginin okulun tiim paydaslarina gesitli faydalar1 vardir. Bu faydalardan en
dikkate degeri, okul-aile-cevre ighirliginin 6grenci basarisini ve psikolojisini olumlu yonde
etkilemesidir (Yildirim ve Dénmez, 2008, s. 113). Okul, aile ve okul ¢evresinin isbirligi ve
etkilesimi, 6grencilerin akademik agidan basarili; psikolojik ve fiziksel agidan dengeli;
toplumsal acidan saygin bir birey olmasina katki sunmaktadir. Okul ile ailenin iletisimi ve
isbirligi ne kadar giiclii ise cocuklarin sosyal, fiziksel, duygusal, zihinsel ve psikolojik
gelisimleri de o dlciide saglikli olmaktadir (Ceylan ve Akar, 2010, s. 59).

Okuldaki disiplin uygulamalar1 6grencilerin bedensel ve zihinsel olarak gelisimlerini
etkileyen siireglerdir. Bu siireglerde aile ve okul gevresinin sosyo-ekonomik ve kiiltiirel
yapist dgrencilerin istenmeyen davramslarda bulunmalarina yol agabilmektedir. Ogrencinin
kisiliginin gelisiminde ve Ozgiiven duygusunu kazanmasinda aile, basat bir konumdadir.

Ailenin toplumsal, kiiltiirel ve egitsel diizeyi ve ekonomik giicili, ¢ocugun toplumsallagsma
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stirecini 6nemli Ol¢lide yonlendirmektedir (Akyiiz, 2018, s. 263). Ailenin 6grencinin duygu

ve diislince diinyasin1 anlamaktaki becerisi ve ¢abasi, 6grencinin hem akademik hem sosyal
yasami agisindan degerlidir. Ogrencilerin okul terklerinin birgogu aile ve okul cevresi
iligkilerinin saghkli ve verimli bir sekilde yiriitilememesinden kaynaklanmaktadir.
Ogrencilerin aile iliskilerinin sorunlu olmasi, okulun gevresinin dgrencilerde biraktig1 kotii
izlenim ve ogrencilerin gelecekten beklentilerinin diisiik olmasi, okul terki riskini
artirmaktadir (Cakir ve Colak, 2019, s. 283). Okul terkleri, 6grencilerin sadece akademik
basaris1 veyahut kisisel tercihleri olarak agiklanamayacak kadar karmasik kiiltiirel ve sosyo-
ekonomik bir temele yaslanmaktadir. Ogrencilerin okul devamsizligi ve okul terki
davraniglarinin kaynagi biiyiik oranda ailenin ¢ocuklarina kars1 duyarli olamamalar1 ve bu
ailelerin karsilastiklar1 ekonomik zorluklar olarak ifade edilmektedir (Akiiziim ve digerleri,
2015, s. 185). Okul disiplininin aile ve okul gevresinin yapisi ile iliskisi okul terkleri
baglaminda daha belirgin bir bicimde goriilmektedir.

Aile ve okul c¢evresinin okul disiplinine etkisi anlamlandirilmadan 6grencilerin
istenmeyen davraniglarinin kokenine inmek zorlagsmaktadir. Bu zorluk, siirekli tekrar eden
istenmeyen davraniglara yol agmakta ve daha da derinlesen disiplin sorunlarin1 ortaya
¢ikarmaktadir. Ornegin, Burdick-Will (2018) ¢alismasinda okul ¢evresindeki siddete maruz
kalan 6grencilerin smif icerisindeki davraniglari ve katilimlarinda farklilasmalar oldugunu
ifade etmektedir. Burdick-Will (2018), Chicago’daki devlet okullar1 tizerine gergeklestirdigi
arastirmasinda Ogrencilerin okul gevresinin igerdigi siddete maruz kaldiklarinda, okulun
daha az gilivenli bir mekana doniistiigli, daha fazla disiplin sorunlar ile karsilasildigi ve
ogretmenlere olan giivenin de asindigini belirtmektedir. Sheldon ve Epstein (2002) ise
calismalarinda okul ¢evresi ve ailenin dahil edildigi bir okul ortami yaratmanin disiplin
uygulamalarinda ve cezalarinda azalmaya neden oldugunu tespit etmektedir. Dolayisiyla aile
ve okul ¢evresinin dahil edildigi okul ortaminda Ogrenci davranislarinda olumlu olarak
nitelendirilecek degisimler gozlenmekte ve disiplin suclarinda azalmalarin oldugu
belirtilmektedir. Tiirkiye baglaminda gerceklesen bir diger calismada Ayan (2011), aile i¢i
siddete maruz kalma ile okulda disiplin cezasi alma arasindaki iliskiye odaklanmakta ve aile
ici fiziksel ve sozlii siddete maruz kalan 6grencilerin okul igerisinde disiplin cezasi alma
oranlarmin arttigimi sdylemektedir. Aile ve okul cevresinin okul disiplinine olan etkisine
iliskin mevcut literatiirii de dikkate alarak, bu saha ¢alismas1 gostermektedir ki 6grencilerin
istenmeyen davranislarinin arka planinda aile ve okul gevresiyle iliskili sosyal, kiiltiirel ve
ekonomik kosullarin yarattigi sorunlar yatmaktadir. Disiplinle ilgili alanyazinda yapilmis

calismalar (Akpinar ve Ozdas, 2013; Sadik ve Arslan, 2015; Kentli, 2016; Akiiziim ve Nazl1,
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2017; Balc1 ve Yumusak, 2018; Toytok ve Yildirim, 2018; Unsal, 2018; Gangal ve Oztiirk,

2019; Oktay, 2019; Bozan ve Ekinci, 2020; Demirtas ve Pehlivan, 2020) incelendiginde
istenmeyen davranislarin ozelliklerine, istenmeyen davraniglara iliskin disiplin modellerine
ve istenmeyen davraniglarin ¢Oziim yontemlerine odaklanilmis oldugu goriilmektedir.
Mevcut literatiirii de dikkate alarak bu ¢alisma, okul bilesenlerinden aile ve okul ¢evresinin
okul disiplinine etkisi Ogrenci, Ogretmen ve okul yoneticilerinin goriisleriyle
anlamlandirilarak alanyazina katki saglayacagi diistiniilmektedir. Arastirmada disiplinde
ailenin roliine, velilerin okul disiplininden beklentilerine, ailenin kiiltiirel ve sosyo-
ekonomik diizeyinin okul disipliniyle iliskisine ve okul ¢evresinin okul disiplinine etkisine
yonelik sorulara yanit aranmistir. Bu arastirmanin amaci, aile ve okul g¢evresinin okul
disiplinine etkisini 6grenci, O6gretmen ve okul yoneticilerinin goriisleri cergevesinde

¢coziimlemektir.
Yontem

Arastirmamn Modeli

Bu aragtirmada nitel aragtirma yontemi kullanilmistir. Arastirma nesnesine biitlinclil ve
derinlemesine bakmak, onu karmasiklik i¢inde incelemek ve baglami iginde anlamak nitel
aragtirma yonteminde Onem arz ettigi i¢in bu arastirmada nitel arastirma yontemi
kullanilmistir (Punch, 2005, s. 183). Bu arastirma, nitel arastirma modellerinden 6rnek olay
(durum) calismasidir. Ornek olay ¢alismasiyla bir ortadgretim kurumundaki disiplinin aile
ve okul cevresiyle olan iliskisi ele alinmaktadir. Saha g¢alismasimin yapildigi kurum
belirlenirken okulun yer aldigi ilgenin en eski, taninan ve yerlesik kurum kiiltiiriine ve
disiplin anlayisina sahip bir okul olmasina dikkat edilmistir. Bu aragtirma, Ankara’daki bir
ortadgretim kurumunun kendi gergcek yasam cercevesinde gergeklestirilmistir ve silirecin
biitiinciil bir yorumunu ve ¢dziimlemesini icermektedir. Ornek olay (durum) ¢alismalarinda
temel amag¢ durumu, kisiyi veya olguyu 6zgiin ortami igerisinde kesfetmek, ayrintili olarak
betimlemek ve yorumlamaktir (Paker, 2017, s. 120).

Calisma Grubu

Bu aragtirmada okul disiplinin aile ve okul cevresi ile iligkisi konusunda bilgi toplamak
amaciyla 2014-2015 egitim ve 6gretim yilinda Ankara ili, merkez ilgesindeki bir ortadgretim
kurumunda 20 6grenci, 20 brans 6gretmeni, 4 rehber 6gretmen ve 5 okul yoneticisi ile
derinlemesine goriismeler yapilmistir. Arastirmanin yerlesik bir disiplin anlayisi olan,
kendine 6zgii bir kiiltiire, gelenege sahip olan bir okulda gergeklestirilmesi saglanmistir.

Secilen lise, bulundugu semt de dikkate alinirsa sosyo-ekonomik bakimdan alt-orta ve orta



408 E, Agin/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 53, 403-428, 2021
diizeyi kapsayan bir okuldur. Ogrenci profilinin smifsal, kiiltiirel ve sosyal agidan heterojen

yapist okul se¢iminde dikkate alinmistir. Bu amagla, arastirmay1 gercgeklestirilmek tizere,
Ankara’nin merkez ilgelerinden birinde yer alan, koklii bir ortadgretim kurumu (Genel Lise -
Anadolu Lisesi) se¢ilmistir. Gorlismecilerin arastirma icin se¢ilmesinde amacli 6rnekleme
teknigine yer verilmistir. Amagh 6rnekleme teknigi ¢alismanin amaci ve saha ¢alismasinin
temsiliyeti acisindan tercih edilmistir (Merriam, 2015). Gorlismecilerin aragtirma igin
secilmesinde amacli Ornekleme tekniginden kartopu (zincir) Ornekleme tiiriine yer
verilmistir. Ogrencilerin, &gretmenlerin ve okul ydneticilerin belirlenmesinde rehber
ogretmenlerle isbirligine gidilmistir. Arastirmada farkli simif diizeyindeki ve cinsiyetteki

ogrencilere yer verilerek farkli bakis agilar1 ortaya koyulmaya ¢alisilmistir (Tablo 1).

Tablo 1. Goriisiilen Ogrencilerin Sinif ve Cinsiyet Dagilimi

Sinif / Cinsiyet Kiz Erkek Toplam
9. Simif 2 2 4
10. Sif 1 2 3
11. Simf 5 2 7
12. Smif 3 3 6

Brans Ogretmenleri segilirken farkli cinsiyet ve branglara yer verilmis, rehber

ogretmenlerin ve okul yoneticilerinin tamamiyla goriismeler gergeklestirilmistir (Tablo 2).

Tablo 2. Goriisiilen Ogretmenlerin ve Okul Yéneticilerinin Gorev ve Cinsiyet Dagilimi

Gorev / Cinsiyet Kadin Erkek Toplam

Brans Ogretmeni 7 13 20
Matematik - 4 4
Felsefe 2 1 3
Beden Egitimi - 1 1
Din Kiiltiirii ve - 2 2

Ahlak Bilgisi
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Fizik - 1 1

Tarih - 2 2

Cografya - 2 2

Turk Dili ve 2 - 2
Edebiyati

Kimya 1 - 1

Biyoloji 2 ) )
Rehber Ogretmen 3 1 4
Okul Yoneticisi 2 3 5

Verilerin Toplanmasi ve Analizi

Goriisme yapilacak O6grenciler, brans Ogretmenleri, rehber O&gretmenler ve okul
yoneticileriyle ilgili olmak tizere dort adet kisisel bilgiler formu hazirlanmistir. Kisisel
bilgiler formunun &grencilerle ilgili olani yas, ailenin gelir diizeyi, ana/baba egitim diizeyi
ve meslegi, kardes sayisi, konut durumu vb. bilgileri; brans 6gretmenleri, rehber 6gretmenler
ve okul yoneticileriyle ilgili olan1 mezun olunan kurum, yas, medeni durum, ¢ocuk sayisi,
kidem, aile geliri vb. bilgileri toplamaya yoneliktir. Ogrenciler, brans 6gretmenleri, rehber
ogretmenler ve okul yoneticileriyle gergeklestirilecek goriigmelerde kullanmak iizere 22
soruluk, dort ayri yari yapilandirilmig goriisme formu gelistirilmistir. Gorlisme formlari
hazirlandiktan sonra alanla ilgili 17 uzmanin goriislerine bagvurulmustur. Uzman goriisleri
doktora tez danismaniyla birlikte degerlendirilerek formlarda gerekli diizenlemeler
yapilmistir. Goriisme formlarmin sahada islerligini ve anlagilirligini denemek amaciyla ti¢
Ogrenci, lic brans 6gretmeni, bir rehber 6gretmen ve bir okul yoneticisi ile 6n goériismeler
yapilmistir. Bu goriismeler neticesinde formlardaki eksiklikler giderilmis, uygulama igin
formlara son hali verilmistir. Goriismeler dncesinde ilgili tiniversite ve kurumlardan alinan
arastirma izinleri katilmecilarla paylasilmig, arastirmanin igerigine yonelik gerekli bilgiler
katilimcilara iletilmis, katilimcilardan ses kaydi i¢in izin alinmis, goriismeler yaklasik 45 ile
70 dakika araliginda siirmiis, katilimcilarin gortislerine miidahale edilmemistir. Arastirma

izni i¢in doktora tezinin yazildig: tiniversitesinin ilgili Egitim Bilimleri Enstitiisiine ve daha
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sonra Ankara Il Milli Egitim Miidiirliigiine basvurulmus, resmi izinler alindiktan sonra

verilerin toplanmasina baslanmistir. Goriismelerde uzman goriislerine gore diizenlenen yari-
yapilandirilmis goriisme formundan yararlanilarak katilimcilarin goriisleri bazi ek sorularla
birlikte ayrtilandirilmistir. Bu arastirmada Ogrenci, 6gretmen ve okul yoneticilerine
asagidaki gorlisme sorulari1 yoneltilmis ve cevap vermeleri talep edilmistir: 1- Ailenin okul
disiplinini saglamadaki rolii nedir? 2- Velilerin okul disiplinine iliskin beklentileri nelerdir?
3- Ailenin kiiltiirel ve sosyo-ekonomik diizeyi okul disiplinine nasil yansimaktadir? 4- Okul

cevresinin okul disiplinine etkisi nedir?

Bu arastirmanin giivenirlik agisindan kontrolii egitim bilimleri alaninda iki uzman
tarafindan gergeklestirilmis, kategoriler uzmanlarca yeniden kodlanmistir. Uzmanlar
tarafindan yapilan kodlama sonuglarina gore kodlamalarin giivenirlik derecesi birinci uzman
tarafindan %283,33 oraninda, ikinci uzman tarafindan %70 oraninda belirlenmistir.
Kodlayicilar aras1 uyum diizeyi arastirma i¢in %70 ve lizeri olmas1 yeterli bulunmaktadir
(Miles ve Huberman, 1994). iki uzmanin kodlamalar1 sonucunda arastirmanin veri toplama,
kodlamada ve ¢Oziimleme siirecinin giivenirlik diizeyinin kabul edilebilir oldugu

gOriilmiistiir.

Bu arastirmadaki katilimeilarin isimleri birinci olarak katilimer tiiriine (Ogrenci ise:
O, Brans ise: B, Rehber Ogretmen ise: R, Okul Yéneticisi ise: OY), ikinci olarak
katilimcinin cinsiyetine (Erkek ise: E, Kadin ise: K) ve {i¢iincii olarak goriisme sirasina gore
(1, 2, 3...) bitisik yazilarak kodlanmistir. Bu kodlamaya bir 6rnek verilirse Ogrenci, Kadin,
4. siradaki katilmer ise OK4 seklinde; Brans Ogretmeni, Erkek, 7. siradaki katilimer ise
BE7 seklinde; Rehber Ogretmen, Kadin, 5. siradaki katilimer ise RK5 seklinde; Okul
Yoneticisi, Erkek, 3. siradaki katilimer ise OYE3 seklinde kodlama yapilmistir. Arastirma
verilerinin analizinde ses kayitlar1 bilgisayarda yazili hale getirilmistir. Arastirmada
katilimcilarin goriislerinden elde edilen alintilar, goriigmelerin igerigine miidahale edilmeden
yazim ve noktalama kurallarina uygun bir sekilde diizenlenmistir. Arastirmacinin 6zel
bilgilerin gizli tutulmasi ve anlatimin belirginlesmesi konusunda diizenlemek zorunda
kaldig1 yerler, koseli parantez [ ] igcinde gdsterilmistir. Goriismelerden alinan alintilarindaki
cimlelerin Oncesi ile sonrasi arasindaki kesintiler yay ayra¢ iginde ii¢ nokta (...) ile
gosterilmistir. Arastirmada verilerin analizinde igerik analizi yontemi kullanilmustir. Igerik
analizi yonteminde genel olarak sembolik ve ¢ok anlamli olan bir sdylemin altinda gizlenen
anlami1 ortaya ¢ikarmak amaglanmaktadir (Bilgin, 2006, s. 3). Gorlismeler sonucunda elde

edilen verilerin analizi bulgulara dayali tema ve alt temalar olusturularak saglanmistir.
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Bulgular
Bulgular boliimiinde aile ve okul ¢evresinin okul disiplinine etkisi 6grenci, 6gretmen ve okul
yoneticilerinin goriisleri g¢ercevesinde incelenmistir. Bulgular, okul disiplininin aile ile
iliskisi ve okul disiplininin okul ¢evresi ile iliskisi olmak tizere iki ana baslikta ele alinmustir.
Okul Disiplininin Aile Ile iliskisi
Ailenin okul disiplinine etkisi 6grenci, 6gretmen ve okul yoneticisi olmak tizere iki alt baglik
altinda incelenmistir.
Okul disiplininin aile ile iliskisine yonelik égrenci goriisleri
Ailenin okul disiplinini saglamadaki roliinii ve velilerin okul disiplinine iliskin beklentilerini
iceren birinci ve ikinci arastirma sorusuna iliskin bulgular1 icermektedir. Ogrenciler
goriismelerde ailedeki disiplinin okulda disiplini dogrudan etkiledigini belirtmektedir.
Ogrencilerin disiplin uygulamalarinin aile ile iliskisine dair goriisleri alt temalarda
verilmektedir (Tablo 3).
Tablo 3. Okul Disiplininin Aile /e iliskisine Yonelik Ogrenci Goriisleri

Alt Temalar Goriisiilen Ogrenciler Frekans

Ailede pratik edilen disiplin okul OK11, OE3, OEl, OK6, OE6, 14

disiplinini etkilemektedir. OKS5, OK1, OES8, OK7, OK4, OK9,
OE9, OE4, OK10

Ailenin pratik edilen disiplin okul OK2, OK8 2

disiplinini etkilememektedir.

Ailenin okula gelmesi 6grencide OK3, OE3, OE1, OK2, OK4,OK9 6

olumlu etki yaratir.

Ailenin okula gelmesi 6grencide OE6, OK1, OE9, OE4, OKS8, OE2 6

olumsuz etki yaratir.

Veli okula dgrencinin basar1 durumu, OK11, OK3, OK6, OK1, OK2, 12

ogrenciye dair sikayet, para isleri, OK7, OK4, OE4, OK8, OK10,

kimligine dair konular1 goriismek i¢in OE8, OE2

gelmektedir.

Aile, okulun disiplinli olmasini ve OK11, OK3, OE3, OE1, OK6, 11

herkese esit davranmasini istemektedir.  OE6, OKS5, OK1, OK4, OE9, OK10

Ogrenciyi veli olarak anne temsil OK3, OE3, OEl, OK6, OE5, OK4, 8

etmektedir. OE4, OK10




412 E, Agin/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 53, 403-428, 2021

Ogrenciyi veli olarak baba temsil OK5, OK1, OK2, OES5, OE9, OE2 6
etmektedir.

Ogrenci anne ya da babanin kendisini ~ OE6, OKS8 2
temsil etmesini istememektedir.

Anne ya da baba dgrenciyi okulda OK7 1

temsil etmektedir.

Okul disiplininin aile ile iliskisine yonelik 6grenci goriisleri su sekildedir:

“Gerek saygi, gerek konusma diizeni [konusunda], konusmalarimizda yeterince ben
ailemden uyar1 aldim. Burada da yapmiyorum, dikkat ediyorum. Ya da ne bileyim ailemde

gordiigiim seyleri burada yapmiyorum.” OE7

“Benim annem, ailem daha dogrusu, benim saygisizlik yapmami hi¢ istemezler. Beni ona
gore yetistirirler. Benim bir kere biiyliglim oldugu i¢in hocalarim onlara hakli da olsam sert
bir cevap vermem. (...) Higbir hocama saygisizlik yapmamisimdir. Hi¢ kimseye sesimi

yiikseltmemisimdir. Sdylediklerini de uygulanmisimdir.” OK3

“Sonugta ilk Once terbiye aileden alinir. Ailedeki orf-adetlere gore biz onlara bakarak

kendimizi yonlendiriyoruz.” OE3

“Egitim ailede baglar. Bir insan ailede nasil yetismisse, topluma da kendini dyle yansitir.”

OE6

“Su an babam eger konusursa babamin s6ziinii kesmeden babami dinlerim. Aynen burada da
Ogretmenlerimi dinlerim soziinii kesmeden. Ya bence bayagi bir etkisi vardir [ailenin]

terbiye anlaminda, diizen anlaminda, tertip anlaminda.” OK9

“Babam okulda kotii, gergekten kotii bir sey yapildigi zaman disiplin ile okul idaresinin ona
miidahale etmesini ister. (...) Babam her seyiyle zaten ¢ok disiplinli bir adam. Evde otoriter

bir adam evde bile.” OE6

“Ornegin her sabah okula geldigimde babam kiyafetimize bakar okul kiyafeti var mi
iizerimizde, olmadiginda sorar: “Niye giymemissin?” veya “Niye bugiin okul kiyafetiyle

gitmemissin?” diye sorar. Onemser babam béyle seyleri.” OK9
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“Disiplin olarak 6gretmene saygi [ister]. Herhalde onlar icin disiplin, disiplin tek sey

Ogretmene saygili ol yeter. Okul kurallarina uy. Onlar i¢in disiplin bu. (...) Okul tabii ki
disiplinli [olmali]. Hatta okulda siddetin olmasin1 bile normal diisiiniiyorlar. (...) “Kulagini

ceksinler” [6grencinin] diyor, “Seni bir adam etsinler” diyor [ailem].” OE4

“Genelde korkuyoruz. Sey diye bdyle, mesela “Oyle yapiyor, boyle yapiyor.” [diye aileye]

9

sOyleyecekler, “Kilig1 kiyafeti uygun degil, derste bunu yapiyor.” Genelde korkung oluyor.’
OK10

“Kiigiik diistiriicii... Ailem geliyor sonucta buraya okula. Durduk yere gelmez. Herkesin bir

seyi var bu sekilde. Boyle [bu] sekilde diisiiniiliir.” OE7:

“Babamdan utaniyorum. Kotii hissediyorum kendimi. Bir de sdyle simdi hocalar, hocalarin
agiz kokusunu g¢ekecek babam iste konusacaklar. Belki bagiracaklar. Babam bir sey

diyemeyecek. “Tamam”, diyecek.” OE2

“Korkarim tabii. Bir hoca kétii sey sdylerse babam bunu aklinda tutar. Ileriki giin [babam]

patladiginda, sinirlendiginde yiiziime vurabilir. istemez kimse bunu da.” OK2

“Vallahi velim geldiginde mutlu hissediyorum. Ciinkii eger Ogretmen anneme benim

durumumu sdyliiyor. “Memnunuz” dediklerinde ben memnun oluyorum daha da.” OE1

“Ben ¢ok iyi hissediyorum. Ciinkii genelde mesela hocalarimla konusurken yanlarinda

oluyorum. Iste derslerde ¢ok iyi oldugum sdyleniyor. O yiizden ¢ok iyi oluyor.” OK6

Bulgulara gore okul disiplini ile aile iligkisi ailenin sosyo-ekonomik diizeyi, velilerin
okuldan beklentileri, ailede egitime verilen deger ve velilerin okul disiplinine etkileri
iizerinden degerlendirilmektedir. Ogrenciler kendi egitim hayatlarinda ve okul ile
iliskilenmelerinde ailelerinin biiyiik etkisi oldugunu belirtmektedir. Ogrenciler aile
terbiyesinin (ailede ¢ocugun yetistirilme tarzi) okuldaki davraniglarini sekillendirdigini ve
ailede tecriibe ettikleri disiplini okul hayatinda da devam ettirdiklerini ifade etmektedir.
Ogrenciler aile iginde cogunlukla babalari tarafindan yargilandiklarini veya onlardan
cekindiklerini belirtmektedirler. Ogrenciler velilerinin okuldan beklentisinin disiplinin
saglanmas1 ve siirdiiriilmesine yonelik oldugunu aktarmaktadir. Ozellikle kiz 6grenciler,
kilik ve kiyafetlerinin okula uygunlugu bakimindan velileri tarafindan sorgulanmaktadir.

Velilerin okul yonetimi ya da ogretmenler tarafindan okula cagrilmasi 6grencilerin
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cogunlugunu utandirmakta ve tedirgin etmektedir. Okuldaki disiplin kiiltiiriine uyum
saglamig O6grenciler ise 6gretmenlerin kendileri hakkinda olumlu geri bildirimler verecegini
ongorerek velilerinin okula ¢agrilmasindan hognut durumdadir.

Okul disiplininin aile ile iliskisine yonelik oégretmen ve okul yoneticisi goriisleri

Ailenin okul disiplinini saglamadaki roliinii, velilerin okul disiplinine iliskin beklentilerini
ve ailenin kiiltiirel ve sosyo-ekonomik diizeyinin okul disiplinine etkisini igeren birinci,
ikinci ve igiincii arastirma sorusuna iliskin bulgular icermektedir. Ogretmenler ve okul
yoneticileri ailenin okuldaki disipline dogrudan etkisi oldugunu belirtmektedir.
Ogretmenlerin ve okul yéneticilerinin disiplin uygulamalarmin aile ile iliskisine dair
goriigleri alt temalarda verilmektedir (Tablo 4).

Tablo 4. Okul Disiplininin Aile Ile Iiskisine Yonelik Ogretmen ve Okul Yoneticisi Goriisleri

Alt Temalar Goriigiilen Ogretmenler ve Okul Yéneticileri Frekans
Aile disiplini okul OYE3, OYE2, OYK2, OYK1, OYEL, BES, 29
disiplinini etkilemektedir. BE6, BK3, BE1, BK6, BE13, BE2, BE7, BE4,
BE9, BKS5, BK1, BK7, BK2, BE11, BE5, BK4,
BE10, BE3, BE12, RK1, RK3, RK2, RE1
Velilerin disiplinli okul OYE3, OYE2, OYK2, OYK1, OYEL1, BES, 27
beklentisi vardir. BE6, BK3, BK6, BE13, BE2, BE7, BE4, BE9,
BK5, BK1, BK7, BK2, BE11, BE5, BK4,
BE10, BE3, BE12, RK1, RK3, RK2
Velilerin disiplinli okul BE1, RE1 2
beklentisi yoktur.
Disiplinsiz 6grenciler OYE2, OYK2, OYK1, OYE], BE6, BK3, BE1, 23
uygun sosyo-ekonomik, BK6, BE13, BE2, BE7, BE4, BK1, BK7, BK2,
ailevi ve kiiltiirel kosullara ~ BE11, BES5, BE10, BE3, BE12, RK1, RK3,
sahip degildir. RK2
Disiplinsiz 6grenciler BE9, BK5 2
uygun sosyo-ekonomik,
ailevi ve kiiltiirel kosullara
sahiptir.
Disiplinsiz 6grencilerin OYE3, BK4, RE1 3

sosyo-ekonomik, ailevi ve
kiiltiirel kosullar1 farklilik
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gostermektedir.

Disiplinsiz 6grencileri BES8 1
sosyo-ekonomik ve kiiltiirel
kosullar kismen

etkilemektedir.

Okul disiplininin aile ile iliskisine yonelik brans &gretmeni, rehber 6gretmen ve okul

yoneticisi gortsleri su sekildedir:

“Kizlara baski degil ama, bizim orf ve adetlerimiz var burada. Onlara bagli olarak [aileler]
farkli tepkiler verebilir. Mesela siz ufak bir olay1 kizin ailesine sdylediginiz zaman kizini
okuldan alabilir, okutmayabilir. (...) Egitim ailede basladig1 gibi disiplin de ailede basliyor.
Ailede disiplinize edilmis ¢cocuklar burada bize ¢ok sorun ¢ikartmiyor. Ailede belli bir kiiltiir
alan ¢ocuklar, bu tuvalet kiiltiirii olsun, biiyiiklere karsi saygi olsun, oturma mesela babasinin
yaninda bacak bacak {istiine atmayan bir ¢ocuk veya babasi geldigi zaman toparlanan bir

cocuk, 6gretmen sinifa girdigi zaman da toparlaniyor.” OYE3

“Ailenin ekonomik durumundan. Bu ¢evrede sosyal, ekonomik olarak ¢ok zayif. Kiiltiirel
olarak, sosyal olarak anne-baba ayrilmis, bosanmis, aile igerisinde siddet var. Cocuga siddet
uygulanmis ufakken, baba igiyor mesela, ¢gocuk dolayisiyla... (...) [Akill1 6grenciler] Daha
¢ok hassas, bagima bir ig gelmesin, ceza almayayim. Annesi babasi da kendileri gibi olan
Ogrenciler. Miilayim, sakin. Ama diger Ogrencilere bakiyorsun, sorunlu &grencilere
bakiyorsun ya ¢ocugunu ¢ok dovmiis zamaninda ya anne-baba ayrilmis. %50’ nin iizerinde
ekonomik durumu diisiik ailelerde disiplinsizlik daha fazla. %80’i egitimsiz aileler,
par¢alanmig aileler daha ¢ok bunlarda. (...) Maddi kosullar, [para] yetistirememe, evi

gecindirememe. Dolayisiyla bu siddet doguruyor. Cocuk tabii bundan etkileniyor.” OYE2

“Simdi gelir seviyesinin disiikliigl ve aile egitiminin disiikliigii bu konuda etki ediyor. (...)
[Ailenin disipline] %100 etkisi var. (...) Calisma disiplinine sahip anne-babanin ¢ocugu da
disiplinli bir sekilde yasamin1 devam ettiriyor. Mesela giinliik ¢aligma bir disiplindir. Eger
anne-baba o c¢ocuga bunu kazandirmiyorsa, o c¢ocugun ¢ok basarili olabilecegini

diisiinmiiyorum.” BE1
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“Ailenin insanlara ve diinyaya bakis agis1 giizel bir yondeyse ve bunu ¢ocuklara agilamigsa

cocuk demokratik bir sekilde arkadaslarinin bazi haklar1 olduguna inanir. O cocuk zaten
otomatikman disipline edilmistir. (...) Burada gérdiigiim daha ¢ok muhafazakar aile yapisi ve
bizim “oteki” dedigimiz diger diisiince tarzlarina pek saygi duymayan bir durum s6z konusu.

Kendi bildigi sey dogrudur, geri kalanlar kotiidiir.” BE11

“Sosyo-ekonomik diizey de etkili. Anne-baba ilgisiz, cok fazla par¢alanmis aile var. Mesela
bizde bunlar ¢ok fazla o pargalanmis aile ¢ocuklarinda ¢ok fazla gorebiliyoruz: Sikintili

davraniglari ya da disiplin sugu isleme oranlar1 daha yiiksek olabiliyor.” RK1

“Soyle bir degerlendirme yapiyoruz genellikle ¢ocuklarin okuldaki tutum ve davraniglari,
disipline olup olmamalari, basart durumlari ailenin tutumuyla ¢ok alakali. Cocugun olumsuz
tutum ve davranislarindan nasil bir aileden geldigi belli oluyor. Aile de direkt isin igine
katilabiliyor. Aile de sorgulanabiliyor. (...) Sadece [disiplinsiz Ogrenciler] alt sif
diyemeyiz. Birgcok bileseni var ¢iinkii. Sosyo-ekonomik ve Kkiiltiirel degerleri birlikte

almamiz gerekir diye diigiiniiyorum.” RK2

“Velinin okul disiplinin bekledigi sey su: Sicili bozulmasin da bu ¢ocugun davranisi o kadar
da 6nemli degil. Bir de sinifi gegsin, bir de burada, okul i¢inde nerede oldugunu bileyim
yeter. Belli saatte okuldadir iste, o saatte giivenli bir yerdedir, basina bir sey gelmeyecektir.”

BE11

“Daha disiplinli okul istiyorlar. Kilik-kiyafet daha diizgiin olsun. Bunu bekliyor. Ogretmene
saygl daha yiiksek olsun. [Ogrenciler] derli toplu olsunlar, birbirleriyle daha diizgiin

konussunlar. Derslerine daha fazla 6zen gostersinler.” OYEI

“Herhangi bir sekilde okuldan kagmasin, gelsin derslerine diizenli bir sekilde girsin. Ders
caligsin, okulda eger herhangi bir sikinti olursa, okula gelmemigse bu veliye bildirilsin

bundan haberdar olsun.” RK1

Brang 6gretmeni, rehber 0gretmen ve okul yoneticileri okul ile aile disiplini arasindaki

iligkinin parcalanmis, sosyo-ekonomik diizeyi ve egitim seviyesi diisiik aile yapisiyla iligkili

oldugunu ifade etmektedirler. Ogretmenler sosyo-ekonomik diizeyi ile egitim seviyesi diisiik

ailelerin ¢ocuklarini disiplinsizlie daha yatkin ve kiiltiirel seviyeleri bakimindan zayif

olarak tanimlamaktadir. Ogretmenler, &grencilerin ailelerinden miras aldiklar1 kiiltiirel,

sosyal, sembolik ve ekonomik sermayeleri kapsaminda 6grencileri degerlendirmektedir. Bu
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nedenle 6grencilerin ait oldugu sosyo-ekonomik statii ve ailenin sahip oldugu Kkiiltiirel,

sosyal ve sembolik sermayeler hem 6grencinin hem 6gretmenin disiplin ile kurdugu iliskiyi
belirleyen etmenlerdir. Ogretmen ve okul yoneticilerine gore ailedeki disiplin, okuldaki
disipline dogrudan katilmakta ve dgrencinin kurallara uyumunu pekistirmektedir. Ogrenciler
hem okulda hem ailede farkli diizeylerde disiplin uygulamalaria kars1 ¢ogunlukla boyun
egme/riza gosterme kismen de direnise gegme egilimindedir. Okul ile veli iletisiminin yeterli
diizeyde olmamasi velilerin egitime verdigi degerin bir gostergesidir. Ogretmenler, velilerin
cocuklarinin okulda disipline tabi olmasin1 ve bir sorun yasamamasini istediklerini
aktarmaktadir. Egitim seviyesi ve sosyo-ekonomik diizeyi disiik aileler igin egitim,
Ogrencinin okulda sorunsuz gecirdigi siireye tekabiil etmektedir.

Okul Disiplininin Okul Cevresi le Iliskisi

Okul ¢evresinin okul disiplinine etkisi 6grenci, 6gretmen ve okul yoneticisi olmak tizere iki
alt baglik altinda incelenmistir. Dordiincii arastirma sorusuna iligkin bulgular bu boliimde
yer almaktadir.

Okul disiplininin okul gevresi ile iliskisine yonelik égrenci goviisleri

Ogrenciler sosyal, ekonomik ve kiiltiirel gevrenin dzelliklerini okul kurumuna tastyan bagat
aktorlerden biridir. Ogrencilerin disiplin uygulamalarmin okul cevresi ile iliskisine dair
goriigleri alt temalarda verilmektedir (Tablo 5).

Tablo 5. Okul Disiplininin Okul Cevresi Ile Iliskisine Yonelik Ogrenci Goriisleri

Alt Temalar Goriisiilen Ogrenciler Frekans

Disipline edici pratikler cevre okullar OK11, OK3, OE3 3

ile aynmidir.

Disipline edici pratikler ¢cevre OK1, OK2, OK7, OE2, OK4 5

okullara gore daha fazladir.

Okulun bulundugu ¢evre okulun OK3, OK7, OE4, OE9 4

untina belirlemektedir.

Okul ¢evresi, okulun disiplin OK11, OE1, OE3, OE1, OE6, OKS, 15
pratiklerini sekillendirmektedir. OK1, OK2, OE4, OE5, OK7, OK9,

OE9, OK8, OK10, OE8, OE2
Okulu, okul ¢evresinden yalitmak OK3, OK6, OE4, OE2 4

icin duvarlar vardir.
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Okul disiplininin okul ¢evresi ile iligskisine yonelik 6grenci goriisleri su sekildedir:

“Kilik-kiyafetlere asir1 bir 6nem veriyorlar. Bir de okul kiyafetleri giyilse bile kiz 6grenciler
mesela dar pantolon giydi, etek kisa [diyelim]. (...) [Ogrencinin] numarasii aliyor. Bir
daha, bir daha iste olmayacak [diyor Ogretmen]. Disipline gonderiyor kilik-kiyafet
yonetmeliginden. (...) [Okulun] Konumundan olabilir. Insanlar biraz daha kenar mahalle
kaliyor [Giines Semti’nde]. (...) Evet biraz yoksulluk, birazcik da sey dini faktorler. Burasi
daha ¢ok sey muhafazakar. (...) Bulundugumuz konumun ¢ok biiyiik etkisi var.” OE7

“Ana caddenin iizerinde yoldan arabalarin sesi [geliyor]. (...) [Sesten dolayi] Derste
dagiliyoruz evet. Ogretmen de toparlayamiyor birden dikkatin dagildigi zaman ne derse
desin illaki tekrar toplayamiyorsun. (...) [Okul duvarlarinin yiiksek olmasmin nedeni]
Okuldan ¢ok kagma oluyormus. (...) Biraz engelliyor [duvarlar], giivenlik de var artik. Ama
[duvarlarin] bu kadar yiiksek olmasi da cezaevi gibi oluyor okul bu sefer de... (...) Diger
okullara bakiyorum mesela. [Ogrenciler] Baktiklar1 zaman yol direkt goriilebiliyor. En

azindan duvar olmasaydi demir olsayd1 da yol gériinseydi.” OK4

“(...) Giivenlige emir veriyorlar, ¢ikartmayacaksin diyorlar. Caddenin dibi bir okul oldugu
icin. Ya bir de okulumuz hapishane gibi bence. (...) Ya disariy1 hi¢ gdremiyoruz. iste sadece

okulla ilgili seyler, zaten okulda hi¢ sigara igmek falan yok.” OE2

“Cevrenin kiiltiir, yasamishigi, gormiisliigii ilkokulda almis oldugu terbiye, ailesinden aldig1
terbiye. Bundan kaynaklaniyor. (...) Buras1 simdi is¢i bir kesim. Is¢i bir kesim oldugu igin

her yerden olan insanlar var burada. Her kesimden insanlar var.” OE1

“Bizim okul daha [disiplin yoniinden] kati. Ciinkii diger okullarda kilik-kiyafet ya da baska
bir seyde daha oOzgiirler. (...) Zaten [Giines Semti’nde] insanlar bilingli bir insan degil,
genelde kiiltiirii diisiik insanlardan olusuyor benim gézlemledigim kadart ile. (...) Mesela

okur-yazar degiller, bilingli degiller. Okula da bu yanstyor.” OK1

“[Giines Semti’nde] giyinis bellidir. Acik giyinenlere herkes doniip bakar. Okulda da dyle
oluyor. A¢ik giyinen birine herkes déniip bakiyor.” OK11

“Okulun admi da etkiliyor. (...) Mesela bu yakinlarda bir kavga oldugunda direkt sug
[Giines] Lisesi’ne kaliyor. O yiizden biraz [Giines] Lisesi’ne 6nyargiyla bakiyorlar.” OK3
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“Mesela disaridaki insanlara sordugumuzda [Gilines] Anadolu Lisesi’ni kotii olarak

biliyorlar. O yiizden bilerek daha disipline sokmaya calistyorlar buradaki 6grencileri. (...)
[Disiplini etkiliyor] Disaridaki kavgalar da [okul] ¢evresi gibi seyler.” OE9

“Cevre genelde sey Ornegin kiiltiirlii bir mahallede olsaydi, egitimli bir mahallede olsaydi
degisirdi. (...) Burada oyle degil iste. Ortam koti. Su sekilde kotii. Neredeyse biitiin
Ogrenciler sigara igiyor. Sigara icen adamdan birisinden gormistiir de igmistir. (...)
Cevredeki insanlar sey iste kurallara uymuyorlar. (...) Kavga, déviis ¢ok oluyor burada. (...)

Genelde kiz arkadas olayindan ¢ikiyor.” OE4

Ogrenciler, cevresel etkenlerle iliskili olarak denetim ve baski mekanizmalarina farkli
sekillerde boyun egmekte ve riza gostermektedir. Ogrenciler, okulu ve okul g¢evresini
belirleyen etmenlerin o ¢evrede yasayan insanlarin sosyo-ekonomik ve kiiltiirel aidiyetleri
oldugunu ifade etmektedir. Okul ¢evresinin muhafazakar yapisinin, 6grencilerin kilik ve
kiyafet ve yasam bigimleri iizerinde denetimci ve baskict etkisi goriilmektedir. Okulda
ozellikle kiz 6grencilerin kilik ve kiyafetlerine yonelik denetim belirgin durumdadir. Bu
noktada okul g¢evresinden kaynakli disipline edici pratikler, okul igerisine tasinmakta ve
toplumsal cinsiyet esitsizlikleri kurum igerisinde derinlesmektedir. Ogrenciler okulun
etrafinda yer alan yiliksek duvarlar, duvarlarin {izerindeki metal plakalar ve dikenli teller
araciligiyla okul gevresinden yalitilmis oldugunu belirtmektedir. Ogrenciler, okul ¢evresinin
farkli catigmalara ev sahipligi yaptigini belirtmektedir.

Okul disiplininin okul gevresi ile iliskisine yonelik égretmen ve okul yéneticisi goviisleri
Ogretmenler ve okul yoneticileri okul disiplini ile okul gevresi arasindaki iliskinin sosyo-
ekonomik ve Kkiiltiirel yapiyla iliskili oldugunu ifade etmektedir. Ogretmenlerin ve okul
yoneticilerinin disiplin uygulamalarinin okul gevresi ile iligkisine yonelik gorisleri alt
temalarda verilmektedir (Tablo 6).

Tablo 6. Okul Disiplininin Okul Cevresi fle Iliskisine Yonelik Ogretmen ve Okul Yéneticisi

Goriisleri

Alt Tema Goriisiilen Ogretmenler ve Okul Yéneticileri Frekans

A- Cevre Okullara Gore
Disiplin Diizeyi

Cevre okullara gore daha
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disiplinlidir. OYE3, OYE2, OYK2, OYK1, OYEL1, BES, 13
BEG6, BE1, BK6, BE13, BK5, BK1, BK4

Cevre okullara gore daha BK2 1

disiplinli degildir.

Cevre okullardaki disiplinle BK3, BE2, BE11, BE5, BE10, BE3, BE12, 11

esit diizeydedir. RK1, RK3, RK2, RE1

B- Okul Cevresinin

Disipline Etkisi

Okul gevresinin okul OYE3, OYE2, OYK2, OYKL, OYEL, BES, 26

disiplinine etkisi vardir. BK3, BEL, BK6, BE13, BE2, BE7, BE4, BE,
BKS5, BK4, BK1, BK7, BK2, BE5, BE3, BE12,
RK1, RK3, RK2, RE1

Okul ¢evresinin okul BES8, BE11, BE10 3

disiplinine etkisi yoktur.

Okul disiplininin okul gevresi ile iliskisine yonelik brang 6gretmeni, rehber 6gretmen ve

okul yoneticisi goriisleri su sekildedir:

“Cevredeki okullara bakarak bizim okulumuz en az olaym oldugu okul. Bunu sdyleyen
emniyet yetkilileri, buranin emniyet sorumlusu. (...) Okulun bulundugu g¢evre olumlu da
olumsuz da etkileyebiliyor. Bizim burada olumsuz etkiliyor mesela. (...) Cevredeki
insanlarin egitim diizeyleri anlaminda [olumsuz etkiliyor]. Yiiksek duvarlarimiz var. O bizi
koruyor mesela. (...) [Duvarlar] Olumsuzluklardan koruyor. Olmali m1? Olmamali. Okul
dediginiz zaman insanlar duvarinda durup igeridekileri seyredip keyif almali. Ama biz ne
yapiyoruz? Duvar 6rmiisiiz, 6riilmiis benden once, iistiine metal plakalar konmus ki daha da
bir olumsuzluk olmasin. Engellensin. Onun iizerine de jiletli teller konmus baz1 yerlerde. Bu
bir egitim kurumu... Yarn agik cezaevi uygulamasi gibi. Cevrenin olumsuzluklarindan okulu

tecrit etmek i¢in, ayirmak i¢in.” OYE3

“[Cevrenin okula etkisi] Yiizde yiiz var. Ciinkii okulun 6grencisi o gevreden geliyor. Ogrenci
o cevrede yetismis, yogrulmus, belirli bir noktaya gelmis, bir kisiligi olusmus, belli bir

kiiltiirii var, bir kalitesi var, bir hir¢inlig1 var veya bir anlayis diizeyi var. O sekilde okula



E, Agin/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 53, 403-428, 2021 421
geliyor. Okulun ¢evresi ile okulu soyutlamaniz miimkiin degil. O ¢evrede gordiiklerini

burada da yapmak istiyor. Bazen o okulun isleyisine ters gelebilir o yaptiklari. O zaman
disiplin kurulu devreye giriyor. Disiplin sorunlar1 ortaya ¢ikiyor. Cevre ile okulu soyutlamak
miimkiin degil. Bunun tersini diigiiniirsek okul ile cevreyi de soyutlamak miimkiin degil.
Okulda olan basart mutlaka cevreyi de derliyor, topluyor. Cevrede olan giizellikler,
hosluklar, basarilar, tertip de okulu etkiliyor. Ikisini birbirinden ayirmak miimkiin degil.”

OYE1l

“Okulda demeyeyim de ben en azindan ailelerinden gordiikleri seyler var, baskilar oldugunu
diisiiniiyorum. Ozellikle kiz dgrencilerin giyinmeleri konusunda bunu ¢ok ¢ok kez bana
yansitmiglardir, soylemislerdir. ‘“Niye bdyle giyindin?” dedigimde “Hocam ailemin
yiiziinden, annem izin vermiyor.”. Atiyorum bir filmden konusuyorlar “Niye gidip
izlemedin?” [diyorum]. “Hocam babam gonderir mi, ayaklarimi kirar.” gibi seyler ¢ok
duydum ben mesela. Bu muhafazakar ¢evrenin bdyle bir seyi var kiz 6grenciler arasinda.
(...) Bu muhit olarak bu [Gilines Semti| ¢evresinin kizlara bakis agisini da ¢ok muhafazakar
oldugunu soyleyebilirim. Ciinkli bir siirii 6grenci velisiyle simdiye kadar kargilastim hepsi
sey dedi: “Okuyorsa okusun okumuyorsa alip bir kocaya verecegim” mantigini ¢ok gordiim.

Bu tiir olaylarla ¢ok karsilastim bizzat.” BE13

“[Giines Semti] ¢cok kozmopolit bir yer. [Giineslililer] disinda herkesin oldugu bir yer burast.
Farkl kiiltiirler var Dogu’dan, Bati’dan, Kuzey’den, Giiney’den. Farkli kiiltiirler demek, her
zaman farkli ¢atismalar demektir. Farkli aileler demek, farkli bakis agilart demek. (...) Bana
sorarsaniz okul disiplinine pek yansimiyor. Ciinkii ¢ocuklar daha on yedi, on alt1 yaglarinda
ergenlik dénemindeler. Onlar i¢in bu etnik farkliliklar, kiiltiirel farkliliklar ailelerin getirdigi
o toplumsal farkliliklar okulda yasanmiyor. Ciinkii burada en 6n plana ¢ikan sey ergenlikleri

oluyor.” BE10

“Cocuklar ailelerin olusturdugu cevrede yetiserek buraya geliyorlar. Dolayisiyla [Giines
Semti] kozmopolit bir yapiya sahip arti ¢ok fazla gé¢ alan bir yer. Bunun etkilerinin ¢ok
fazla oldugunu diisiiniiyorum. Cinkii ailelerin kendileri bile buraya tam olarak adapte
olamamiglar ki. Sonucta burasi biiyiiksehir konumunda merkez ilgelerden biri. Baskent...
Ama yasam bigimleri, davraniglart onu yansitmiyor. Burasi aslinda ¢ok biiyiik bir kdy ya da
kasaba niteliginde kiiltiirel diizeyi ile sosyo-ekonomik yapi agisindan. Bir kent niteligi
tasimiyor. Merkezi bir ilge niteligi tasimiyor. Ciinkii onu belirleyici birtakim nedenler
sayabilmeliyiz. Ama bu nedenleri burasi i¢in sayamiyorum. Dolayisiyla ¢ocuklar tizerinde de
¢ok biiylik bir etken. Ciinkii bu ¢ocuklarin ayn1 zamanda bu hosgori sinirlarini, 6fke-6fkeyi

kontrol etme, catisma-gatismay1 onleme vb. durumlar1 da aslinda ortaya koyuyor. Ciinkii
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cocuklar bunlarla bas etme yollari1 6grenmeden, aileden onu almadan buraya geliyorlar.”

RK2

“Fiziksel ortam yar1 kapali cezaevi formatina doniistiigii igin yiiksek duvarlar, dikenli teller
disariyla bir etkilesimi yok. Disaridan da zaten birinin katilimi1 olamadig: i¢in kapimizda
giivenlik de var. Ge¢gmiste okul polisi uygulamasi da olmustu, ondan dolay1 o seyden uzak.”

RE1

Ogretmenler ve okul yéneticileri okul ¢evresinin sosyo-ekonomik ve kiiltiirel yapisinin okul
disiplinini etkiledigini belirtmektedir. Ogretmenler ailenin ve dolayisiyla okul gevresinin
cocuk yetistirme pratiklerinin 6grenci davranislarindaki daha ¢ok olumsuz etkisini
vurgulamaktadir. Okulun egitim seviyesinin diisiik, ailelerin egitimle kurdugu iliskinin zayif
ve isc¢i sinifinin yasadigl bir semtte olmasi okul disiplinini sekillendirmektedir. Kilik ve
kiyafet konusunda okul ve okulun g¢evresi benzer disiplin uygulamalarina bagvurmaktadir.
Bu noktada kiz 6grencilere yonelik disipline edici pratiklerin daha yogun ve fazla oldugu
goriilmektedir. Ogretmen ve okul yoneticileriyle yapilan goriismeler neticesinde okul
disiplininin, okul ve okul g¢evresi arasindaki iliskiden soyutlanarak ele alinamayacagi
goriilmektedir.

Tartisma, Sonuc ve Oneriler

Okul disiplininin aile ve okul ¢evresiyle iliskisini okul gevresinin okuldaki disipline edici
pratiklerle uyumu, ailenin okula eklemlenen Kkiiltiirel, sosyal, sembolik ve ekonomik
sermayelerinin okuldaki disiplin pratiklerini belirlemesi, ailenin egitime verdigi Onem,
velilerin okuldan beklentileri ve disiplin anlayislari, velilerin okul disiplinine etkileri
sekillendirmektedir. Bu baglamda aile kurumu okuldaki disiplin uygulamalarinin aktif birer
parcas1 ve yonlendiricisidir. Ogrencilerin okuldaki tutum ve davranislarini ailenin ¢ocugu ile
kurdugu iliski ve katilimeilarin ifadesiyle “aile terbiyesi” sekillendirmektedir. Baysal (2009)
aragtirmasindaki 6gretmen goriislerine gore aile ic¢i siddet, ailelerin ¢ocuklarina disiplin
davranis1 kazandirmamalar1 ve ailelerin cocuklarimin egitimine karsi ilgisiz tutumlari
cocuklarin disiplinsiz davraniglarina neden olmaktadir. Ogrenciler ailedeki disipline edici
sOylem ve pratikleri okula aktarmakta ve babalarini ailedeki baski ve denetimi ¢ocuklar
lizerinde kuran bir otorite olarak gormektedir. Anne ve baba rolleri, birer otorite figiirii
olarak aileden okuldaki iliski aglarina aktarilarak toplumsal cinsiyet esitsizligi
derinlesmektedir. Velilerin okuldan temel beklentisi ve talebi, 6grencinin okul yasaminda

disiplinin saglanmast ve siirdiiriilmesi yoniindedir. Kilik ve kiyafet uygunsuzlugu,
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ogretmene saygisizlik, sigara igme ve kavga gibi disiplin sorunlarinin yasanmamasi velilerin

disiplini saglamak konusunda okula bigtigi ana rollerdir.

Arastirma bulgularindan biri 6gretmenlerin biiyiik ¢cogunlugu, egitim seviyesi ve
sosyo-ekonomik diizeyi diisiik ailelerde yetisen 6grencilerin disiplinsizlige daha yatkin
olduklarini ifade etmislerdir. Egitim seviyesi ve sosyo-ekonomik diizeyi diisiik ailelerin
cocuklarnin kiiltiirel agidan da zayif olduklar1 vurgusu giigliidiir. Uzun ve Bokeoglu’nun
(2019, s. 671) galismasindaki bulgulara gére anne ve babanin egitimi ve geliri yiikseldikge
ogrencilerin basarilar1 da artmakta ve daha diisiik sosyo-ekonomik diizeye sahip 6grenciler,
sosyo-ekonomik olarak daha st ailede yetismis ¢ocuklar ile esit egitim haklarina sahip
olamamakta bu durum da 6grenmeyi olumsuz etkilemektedir. Ailenin egitim ve gelir diizeyi
Ogrencinin akademik basarist kadar istenmeyen davraniglara yatkinligini da belirlemektedir.
Kizmaz (2004, s. 314) cezaevlerindeki hiikiimliilerin 6grenim diizeyi ve sug iliskisine
odaklandig1 c¢alismasinda suglularin yaklagik olarak %78’inin lise diizeyinden diisiik
ogrenim diizeyine sahip oldugunu ve sucglularin ebeveynlerinin 6grenim diizeylerinin de
oldukea diisiik oldugunu saptamaktadir.

Aragtirmanin bir diger bulgusu 6gretmenler egitim seviyesi ile sosyo-ekonomik
diizeyi diisiik ailelerin ¢ocuklarini kiiltiirel seviyeleri agisindan zayif ve disiplinsizlige daha
yatkin olarak degerlendirmektedir. Ogretmenler, 6grencilerin ailelerinden miras aldiklart
kiiltiirel, sosyal, sembolik ve ekonomik sermayelerinin niteligi olglisiinde 6grencileri ile
iliskilenmektedir (Bourdieu, 1986; Agin, 2018). Okul ile veli arasindaki iletisimin niteligi
velilerin egitime verdigi degere ve ailenin sahip oldugu kiiltiirel, sosyal, sembolik ve
ekonomik sermayelere iligkin bilgi vermektedir. Bu baglamda okul, aileden kaynakli yapisal
Arastirma bulgularinda 6gretmenler, velilerin ¢ocuklarmin okulda disiplinli olmasini ve
herhangi bir sorun yasamamalarini istediklerini; sosyo-ekonomik diizeyi ve egitim seviyesi
disiik aileler i¢in egitimin, 6grencilerin okulda sorun yasamadan gecirdigi zaman dilimi
olarak tanimlandigini belirtmektedir. Ogretmen ve okul yoneticilerine gére velilerin sosyo-
ekonomik diizey ve egitim seviyelerinin diisiikliigiinii de goz 6niinde bulunduruldugunda
veliler i¢in egitimin anlam ve degeri, dgrencinin okulda gecirdigi siirenin disiplinsizlikle
sonuclanip sonuglanmadigiyla iliskilidir. Ozbas ve Badavan’m (2009, s. 79) c¢alismasinda
veliler ve okul yoneticileri, en ¢ok disiplin sorunlarinin ¢éziimi ile ilgili islere 6ncelik
vermekte ve 6grencilerin okul yasantilarini bu siirecin en ¢ok etkiledigini diisinmektedirler.

Okulun, okul gevresi ile iliskisi disiplin uygulamalarint dogrudan etkilemekte ve yon

vermektedir. Okulun bulundugu bolgenin (konumun) egitime verdigi degerin yetersiz olmasi



424 E, Agin/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 53, 403-428, 2021
ve egitim seviyesinin diisiik oldugu bir is¢i semtinde yer almasi disiplin uygulamalarini da

sekillendirmektedir (Sheldon ve Epstein, 2002). Okul ¢evresinin dezavantajli kosullari
ogrencilerin akademik bagarisini ve gelecek se¢imlerini belirleme giiciine sahip olmaktadir.
Goktiirk ve Agin’a gore (2020, s. 345) toplumsal koken ve sosyal ¢evre 6grencilerin egitim-
Ogretim yasamlar1 boyunca tercihlerini sekillendirmelerini, zorunluluklardan siyrilarak
ozgirliigiin kosullarinda karar verebilmelerini, egitim-6gretim yagami ile kurduklar iligkinin
mesafesini belirleyebilmelerini, sosyal g¢evreden (aile habitusu ve gevreleyen kosullar)
edindikleri belirli aliskanliklar, 6n yatkinliklar ve 6n bilgiler ile egitim-6gretim basarisina
ulagabilmelerini tayin etmektedir. Toplumsal kokenin disiplin uygulamalarinda belirleyici
olduguna yonelik uluslararasi alanyazinda bir¢ok calisma yer almaktadir. Ornegin, Wallace
ve digerleri (2008) arastirmalarinda farkli irk ve etkin gruplardan 6grencilerin disiplin
uygulamalarina farkli bigimlerde maruz kaldiklarini, siyahlarin, Hispaniklerin ve Amerikan
yerlilerinin beyazlara ve Asya kokenlilere gore daha fazla sayida okul yoneticisinin odasina
disiplin ile ilgili cagrildiklarin1 ve uzaklagtirma ya da atilma ile Kkarsilastiklarini
belirtmektedir. Bir bagka calisma ise, siyahlarin ve Latin Amerikalilarin beyazlarla benzer
davranis bigimleri gosterdiklerinde daha fazla okuldan uzaklastirma ve atilma cezasi ile
karsilastigini; davranig problemleri ile ilgili olarak siyahlarin beyazlara kiyasla okul
yonetimi tarafindan daha fazla uyarildigini ifade etmektedir (Skiba ve digerleri, 2011). Okul
disiplininde farklilasmay1 agiklayan bir diger ana unsur ise toplumsal cinsiyettir (Ispa-
Landa, 2017; Wallace ve digerleri, 2008; Skiba ve digerleri, 2002). Ornegin, Morris (2005)
etnografik ¢aligmasinda okul icerisinde siyah kiz 6grencilerin “hanimefendi” davranislari
sergilememesi ve Latin Amerikali erkek Ogrencilerin davraniglarinin tehdit edici unsur
olarak goriilmesi nedeniyle cezalandirilmalara daha fazla maruz kaldig: belirtmektedir. Ayni
calismada okul yoneticilerinin beyazlar1 ve Asya Amerikali 6grencileri toplumsal cinsiyet
kod ve davranislara uygun davrandiklari i¢in tehdit edici olarak gérmemekte ve bundan
dolay1 bu iki grup i¢in cezalandirma oranlarinin diisik oldugunu belirtmektedir (Morris,
2005). Okul gevresinin sosyo-ekonomik ve kiiltiirel degerleri, disipline edici pratikleri erkek
ogrencilere kiyasla kiz Ogrencilerin daha yogun ve fazla yasandigi bir kurum (okul)
kiiltliriniin olugmasina yol agmaktadir. Okuldaki disiplin edici pratiklerin okul ¢evresindeki
pratiklerle iligkili oldugu ve okul gevresinin okuldaki pratikleri pekistirdigi goriilmektedir.
Ozellikle kiz grencilere yonelik kilik ve kiyafet denetimi konusunda okul ¢evresi ve okul
benzer disipline edici pratiklerle hareket etmektedir. Sayilan ve Ozkazang (2009)
caligmasinda okulda kiz 6grencilere yonelik olan disipline edici uygulamalarin toplumsal

cinsiyet esitsizliklerini derinlestirdigini ve cinselligin okulun resmi sdyleminden dislandigini
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belirtmektedir. Okul mekan olarak dis goriiniimiinden (duvarlar, metal plakalar, tel orgiiler)

dolay1 cezaevine benzetilmekte ve okuldaki disipline edici uygulamalar somut bir tasvire
dontismektedir (Foucault, 2006). Okul ile okul g¢evresini ayiran bir sinir olarak okulun
duvari, okulun okul ¢evresiyle iliskisini belirlemekte ve disiplin uygulamalarinin karakterini
gostermektedir. Arastirmada elde edilen sonuglar dogrultusunda su 6neriler sunulmustur:
1- Okul disiplininin aile ve okul ¢evresinin sosyo-ekonomik ve kiiltiirel yapisiyla
(6rnegin, pargalanmis aile yapisi) iliskisi goz Oniinde bulundurularak egitim ve

Ogretim faaliyetleri diizenlenmelidir.

2- Aile ve okul g¢evresinin sosyo-kiiltiirel (muhafazakar, gé¢ alan vb.) yapisi, okulda
denetimci ve baskici uygulamalara yol agabileceginden 6grencilerin bedensel ve

zihinsel gelisimlerine dikkat edilmelidir.

3- Okul bilesenlerinden biri olarak ailelerin okuldaki yonetim siireglerine ve okul-aile

birligine aktif katilim1 saglanmalidir.

4- Sosyo-ekonomik ve kiiltirel yonden dezavantajli dgrencilerin  istenmeyen

davraniglar1 akademik, kisisel ve sosyal gii¢clendirme ¢alismalari ile giderilmelidir.

Etik Kurul izin Bilgisi: Bu arastirma doktora tez ¢alismasindan iiretilmis olup Milli Egitim

Bakanligi’nin 26/03/2015 tarih ve 14588481/605.99/3279674 sayili izini ile yiiriitiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Yazarin herhangi bir ¢ikar catigmasi bulunmamaktadir.

Kaynak¢a

Agm, E. (2018). On Pierre Bourdieu’s Key Theoretical Concepts and Pedagogical

Approach. International Journal of Educational Policies, 12(1), 19-33.

Akpmnar, B. ve Ozdas, F. (2013). Lise disiplin sorunlarmin siif degiskeni agisindan
incelenmesi. Kastamonu Egitim Dergisi, 21(4), 1365-1376.

Akiiziim, C., Yavas, T., Tan, C., ve Ucar, M. B. (2015). Ilkogretim kurumu 6grencilerinin
devamsizlik ve okul terki nedenleri. Usak Universitesi Sosyal Bilimler Dergisi, 8(2),
167-192.

Akiiziim, C. ve Nazli, K. (2017). Smif 6gretmenlerinin sinif yonetiminde karsilastiklar
disiplin  sorunlari, nedenleri ve bu sorunlarla bas etme yontemlerinin
degerlendirilmesi. International e-Journal of Educational Studies (IEJES), 1(2), 88-
102.



426 E, Agin/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 53, 403-428, 2021
Akytiz, H. (2018). Egitim sosyolojisi. Ankara: Pegem Akademi Yayinlari.

Albez, C. ve Ada, S. (2017). Okul-aile ortakligi: Giigliikler, beklentiler, gereksinimler,
oneriler. Anatolian Journal of Educational Leadership and Instruction, 5(2), 1-18.

Ayan, S. (2011). Okulda disiplin cezas1 alma, ailede siddete ugrama. Anadolu Psikiyatri
Dergisi, 12(2), 137-142.

Aydogan, 1. (2006). Ilkogretim okullarinda okul-gevre iliskilerinin diizeyi. Sosyal Bilimler
Arastirmalart Dergisi, 1(2), 121-136.

Balci, O. ve Yumusak, G. (2018). Ogretmenlerin istenmeyen &grenci davranislar ile basa
citkma yontemleri ve bu yoOntemlerin etkililigine iliskin gortsleri. Balikesir
Universitesi Sosyal Bilimler Enstitiisii Dergisi, 21(40), 223-254.

Baysal, N. (2009). flkogretim Il. kademede gérevii ogretmenlerin simfta karsilastiklar:
disiplin sorunlarina, bunlarin nedenlerine ve ¢oziim yollarima iliskin gariisleri.
Yaymmlanmamus yiiksek lisans tezi, Dicle Universitesi Sosyal Bilimleri Enstitiisii,
Diyarbakar.

Bilgin, N. (2006). Sosyal bilimlerde i¢erik analizi. Ankara: Siyasal Kitabevi.

Bourdieu, P. (1986). The Forms of Capital. J. G. Richardson (Ed.). Handbook of Theory and
Research for the Sociology of Education iginde (241-258). New York: Greenwood
Press.

Bozan, S. ve Ekinci, A. (2020). Ogretmenlerin mesleklerinin ilk yillarinda siif yénetiminde
yasadiklar1 sorunlara iliskin goriislerinin degerlendirilmesi. Kastamonu Egitim
Dergisi, 28(1), 137-153.

Brophy, J. (2011). History of research on classroom management. Carolyn M. Evertson ve
Carol S. Weinstein (Ed.). Handbook of Classroom Management: Research, Practice
and Contemporary Issues i¢inde (17-43). New York: Routledge.

Cakir, R. ve Colak, C. (2019). Lise ogrencilerinin okul terki riskine iliskin goriisleri.
Karadeniz Sosyal Bilimler Dergisi, 11(21), 269-286.

Calik, T. (2012). Sinif yonetimi ile ilgili temel kavramlar. Leyla Kiiclikahmet (Ed.). Sinif
Yonetimi iginde (2-11). Ankara: Pegem Akademi Yayinlari.

Celenk, S. (2003). Okul basarisinin &n kosulu: Okul aile dayanismasi. flkggretim Online E-
Dergi, 2(2), 28-34.

Demirtag, H. ve Pehlivan, F. (2020). Devlet ortaokulu ve liselerinde yasanan disiplin
problemleri. Mersin Universitesi Egitim Fakiiltesi Dergisi, 16(1), 166-197.

Foucault, M. (2006). Hapishanenin dogusu. (Cev. M. A. Kiligbay). Ankara: imge Yayinlar1.



E, Agin/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 53, 403-428, 2021 427
Gangal, M. ve Oztiirk, Y. (2019). Okul éncesi dgretmenlerinin siniflarinda istenmeyen

davraniglar ve basa ¢ikma yollari. Egitimde Nitel Arastirmalar Dergisi, 7(3), 1100-
1118.

Goktirk, D. ve Agmn, E. (2020). Okul kurumunun kiltiirel-toplumsal esitsizlik ve
imtiyazlarin yeniden {iretimindeki roliine iliskin bir degerlendirme. Ankara
Universitesi Egitim Bilimleri Fakiiltesi Dergisi, 53(1), 329-354.

Ispa-Landa, S. (2017). Racial and Gender Inequality and School Discipline: Toward a More
Comprehensive View of School Policy. Social Currents, 4(6), 511-517.

Kayabasi, Y. (2012). Siif yonetimi kavraminin sinifta disiplin saglamadan farkli yanlar1 ve
temel Ozellikleri. Leyla Kiiglikahmet (Ed.). Sinif Yonetimi i¢inde (57-79). Ankara:
Pegem Akademi Yayinlar.

Kentli, D. F. (2016). ideal 6gretmenlerin disiplin modelleri: Bir anlati calismasi. Mersin
Universitesi Egitim Fakiiltesi Dergisi, 12(1), 290-302.

Kizmaz, Z. (2004). Ogrenim diizeyi ve sug: Sug-okul iliskisi iizerine sosyolojik bir
arastirma. Firat Universitesi Sosyal Bilimler Dergisi, 14(2), 291-319.

Kolay, Y. (2004). Okul-aile-gevre isbirliginin egitim sistemindeki yeri ve 6nemi. Milli
Egitim Dergisi, 164.
http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim_Dergisi/164/kolay.htm

Lewis, C. T. (1984). A latin dictionary founded on Andrews’ edition of Feund’s latin

dictionary. New York: Oxford University Press.

Merriam, B. S. (2015). Nitel arastirma desen ve uygulama ig¢in bir rehber. (Cev. Ed. S.
Turan). Ankara: Nobel Akademik Yayincilik.

Miles, M. B. ve Huberman, A. M. (1994). Qualitative Data Analysis. CA: Sage.

Morris, E. W. (2005). “Tuck in that shirt!” Race, class, gender, and discipline in an urban
school. Sociological Perspectives, 48(1), 25-48.

Oktay, A. (2019). Ogretmen adaylarinin sinif yonetiminde tercih ettikleri disiplin modelleri.
Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi, (50), 427-450.

Ozbas, M. ve Badavan, Y. (2009). Ilkogretim okulu yoneticilerinin okul-aile iliskileri
konusunda yapmalari gereken ve yapmakta olduklar isler. Egitim ve Bilim, 34(154),
69-81.

Paker, T. (2017). Durum c¢alismasi. Fatma Nevra Seggie ve Yasemin Bayyurt (Ed.). Nitel
Arastirma i¢inde (119-134). Ankara: An1 Yayincilik.


http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim_Dergisi/164/kolay.htm

428 E, Agin/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 53, 403-428, 2021
Punch, F. P. (2005). Sosyal arastirmalara girigs. (Cev. D. Bayrak, H. B. Arslan ve Z.

Akyiiz). Ankara: Siyasal Kitabevi.

Sadik, F. ve Arslan, S. (2015). Ilkokul simif 6gretmenlerinin disiplin problemleri ile ilgili
gorislerinin incelenmesi. Turkish Studies - International Periodical for the
Languages, Literature and History of Turkish or Turkic, 10(3), 115-138.

Sayilan, F. ve Ozkazang, A. (2009). Iktidar ve direnis baglaminda toplumsal cinsiyet: Bir
okul etnografisi. Toplum ve Bilim, (114), 51-73.

Sheldon, S. B. ve Epstein, J. L. (2002). Improving Student Behavior and School Discipline
With Family And Community Involvement. Education and Uban Society, 35(1), 4-
26.

Skiba, R. J., Horner, H.R., Chung, C., Rausch, M. K., May, S.L., Tobin, T. (2011). Race Is
Not Neutral: A National Investigation of African American and Latino
Disproportionality in School Discipline. School Psychology Review, 40(1), 85-107.
DOI: 10.1080/02796015.2011.12087730

Skiba, R.J., Michael, R.S., Nardo, A.C., ve Peterson, R.L. (2002). The Color of Discipline:
Sources of Racial and Gender Disproportionality in School Punishment. The Urban
Review, 34(4), 317-342.

TDK (Tiirk Dil Kurumu) (1998). Disiplin. Ankara: Tiirk Dil Kurumu Yaynlari.

Toytok, E. H. ve Yildirim, M. B. (2018). Meslek liselerinde karsilasilan disiplin sorunlarinin
smif diizeylerine gore dagilimlarinin ve nedenlerinin incelenmesi. Abant Izzet Baysal
Universitesi Egitim Fakiiltesi Dergisi, 18(3), 1759-1778.

Turan, S. (2012). Sinif yonetiminin temelleri. M. Sisman ve S. Turan (Ed.). Sinif Yonetimi
icinde (1-15). Ankara: Pegem Akademi Yayinlari.

Wallace, J. M., Goodkind, S., Wallace, C. M., ve Bachman, J. G. (2008). Racial, Ethnic, and
Gender Differences in School Discipline among U.S. High School Students: 1991-
2005. Negro Educ Rev. 59(1-2), 47-62.

Uzun, G. ve Boékeoglu Cokluk, O. (2019). Akademik basarinin okul, aile ve 6grenci
ozellikleri ile iligskisinin ¢ok diizeyli yapisal esitlik modellemesi ile incelenmesi.
Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi, 52(3), 655-684.

Unsal, H. (2018). Ogretmen adaylarinin sinifta disiplin modellerine iliskin tercihleri. Mersin
Universitesi Egitim Fakiiltesi Dergisi, 14(2), 519-531.

Yildirim, M. C. ve Dénmez, B. (2008). Okul-aile isbirligine iliskin bir arastirma. Elektronik
Sosyal Bilimler Dergisi, 7(23), 98-115.



Research Article

Pamukkale University Journal of Education, 53, 403-428 [2021]
doi: 10.9779/pauefd.770373

The Views of Students, Teachers and School Administrators on the Impact of Family
and School Environment on School Discipline”
Eren AGIN™
¢ Received: 16.07.2020 e Accepted: 29.04.2021 e Online First: 07.05.2021

Abstract

The present study investigates the correlation between school discipline, which plays a key role in
education, and the family and school environment based on the views of students, teachers, and school
administrators in secondary education institutions. The study was conducted with the case study
design, a qualitative research method. The study group included 20 students, 20 branch teachers, four
school counselors, and five administrators in a secondary education institution in the central district of
Ankara during the 2014-2015 academic year. A purposive sampling method was employed in the
assignment of the participants. A semi-structured interview form was used to collect the study data,
and the data were analyzed with the content analysis method. The study data were coded to determine
the themes and sub-themes, and the findings are presented in tables, including frequencies. The
participating students, teachers, and school administrators stated a significant correlation between the
school discipline and the family and school environment. Participants emphasized the impact of socio-
economic and cultural attributes on the correlation between school discipline and family and school
environment. Teachers and school administrators stated that students raised in families with low
educational and socio-economic levels were more susceptible to rebellious attitudes and behavior. The
parents expect the school discipline to prevent the students from adopting undesirable behavior at
school. It was observed that the school and the family environment helped reinforce and determine the

disciplinary practices at school.

Keywords: School, school discipline, family, school environment.
Cited:

Agin, E. (2021). The views of students, teachers, and school administrators on the impact of family
and school environment on school discipline. Pamukkale University Journal of Education,
53, 403-428.doi: 10.9779/pauefd.770373

* The present article was based on a dissertation submitted to Ankara University, Institute of Educational Sciences,
Educational Administration and Policies Department.
ek

Dr., MoNE, Sehit Hiiseyin Giiltekin Center for Sciences and Arts, erenagin@gmail.com, ORCID: https://orcid.org/0000-
0001-8497-2197



404 E, Agin/ Pamukkale University Journal of Education, 53, 403-428, 2021

Introduction

School discipline is required to conduct safe and effective educational and instructional
activities. The origin of the word discipline is the Latin word 'disciplina’. Latin dictionaries
describe disciplina as apprenticeship, student, instruction, and knowledge. The word
disciplina was based on discipulus that means learner of decency, student, discere, which
means to learn, behave, and decere which means to comply with decency (Lewis, 1984, p.
587). In educational sciences, discipline is not used with its meaning as a field of science, but
in the sense of discipline, order, education, and decency. The word discipline is used in
educational sciences. Its first two descriptions are included in the Dictionary of the Turkish
Language Association: "1. Meticulous and strict compliance with the laws, and written or
unwritten rules of conduct in a community, strict order, control. 2. The totality of the measures
adopted to ensure the compliance of individuals with the generally accepted ideas and
behavior in a community" (TDK, 1998, p. 600). Since discipline is mostly defined based on
the rules and order, it includes legal norms and penal sanctions. A comprehensive definition
of discipline should include the rules and provisions and related sanctions selected and enacted
to ensure the orderly life of a group of individuals who formed a community to live in order
(Kayabasi, 2012, p. 69).

School discipline allows for an active and positive learning environment at school.
School discipline should be scrutinized with classroom discipline to minimize and prevent
undesired student behavior. Thus, discipline in classroom management entails determining
student, teacher and administrator responsibilities in educational activities and establishing
the associated rules. Therefore, the academic achievement of the students is directly associated
with teacher competencies and classroom variables that affect teacher and student behavior
(Turan, 2012, p. 4). Classroom management, which was described as the development and
maintenance of a learning environment adequate for instruction, requires the fulfillment of
certain actions such as the organization of the physical environment and the establishment of
certain rules (Brophy, 2011). These components play a key role in providing and reinforcing
discipline at school by the family and school actors. The family and school environment, its
effect on the structure and functions of the school, reflects that the is not independent of the
human element and social environment school as an educational institution and exists as an
organic part of these elements (Calik, 2012). The disciplinary processes at school are in
constant interaction with the family and the school environment as a set of practices that go

beyond the written law. The significance of the family and the environment for student
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achievement is known, and educational activities are organized to change administrators, and

teachers organize educational activities that provide a change in on this issue are organized
(Aydogan, 2006, p. 134). Schools are educational institutions and social and cultural
organizations that prioritize the cooperation, demands, and democratic participation of
students, teachers, school administrators, and parents. Thus, the family and school
environment provide a great opportunity for teachers and school administrators to recognize
and comprehend the students' lives outside of the school. The school administration should
ensure parental visits, share student problems, make joint decisions with teachers, and play a
role in and contribute to student achievement (Kolay, 2004, p. 164). School administration
should cooperate between the parents and the school and prevent undesired student behavior.
School administration plays a key role in parental involvement, the solution of personal or
interpersonal problems and conflicts in the classroom and outside the school and taking the
necessary precautions against disciplinary problems, to keeping the students away from bad
habits and from the settings that may negatively affect their psycho-social development (Albez
& Ada, 2017, p. 3). The focus should be on the positive impact of the family and the school
environment on student life inside and outside the school and the student's professional and
academic life.
Studies on the factors that improve academic achievement based on the learning and
instruction processes demonstrated that school-parent collaboration had a significant effect on
academic achievement (Celenk, 2003, p. 28). The role of the family and the school
environment in biological reproduction and the cultural, economic and social transformation
of the society could not be denied. The family and school environment are as effective as the
academics in preparing students for social, economic, and cultural life. The collaboration
among the school, family, and school community have various benefits for all educational
stakeholders. The most significant of these benefits is the positive impact of school-family-
environment cooperation on student achievements and psychology (Yildirnm & Doénmez,
2008, p. 113). The cooperation and interaction between the school, family, and school
environment lead to academically successful, psychologically and physically balanced,
socially respected individuals. The stronger the communication and cooperation between the
school and the parents, the healthier the children's social, physical, emotional, mental, and
psychological development (Ceylan & Akar, 2010, p. 59).

Disciplinary school practices affect the physical and mental development of the
students. The socio-economic and cultural structure of the family and the school environment

may lead to undesired behavior among the students. The family is dominant in the
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development of the child's personality and the acquisition of self-esteem. The parents' social,

cultural, educational, and income levels significantly affect the child's socialization (Akyiiz,
2018, p. 263). The parents' ability and efforts to understand the child's emotions and thoughts
are valuable for the academic and social life of the student. Most school dropouts are reported
due to the lack of healthy and efficient relationships in the family and school environment.
Problem parental relationships, the bad impression of the school on students, and the low
future expectations increase dropout risk (Cakir & Colak, 2019, p. 283). School dropouts are
based on a complex cultural and socio-economic foundation that could not be explained by
academic achievement or personal preferences. The factors behind student absenteeism and
dropout are mostly associated with parental insensitivity and economic problems (Akiiziim et
al., 2015, p. 185). The correlation between school discipline and family structure and school
environment could be observed clearly within the context of school dropouts.

Without comprehending the effects of family and school environment on school
discipline, it is difficult to get to the root of student misbehavior. This challenge leads to
recurring misbehavior and raises further disciplinary problems. For example, Burdick-Will
(2018) reported that the behavior and participation of students who are exposed to violence in
the school environment differentiate. In a study on public schools in Chicago, Burdick-Will
(2018) indicated that exposure to violence in the school environment makes the school a less
safe place for the students, discipline problems are observed more, and trust in teachers erodes.
Sheldon and Epstein (2002) determined that an inclusive school environment for the parents
decreased disciplinary actions and reprimands. Thus, an inclusive school environment leads
to positive changes in student behavior and a decrease in disciplinary offenses. In a study
conducted in Turkey, Ayan (2011) focused on the correlation between domestic violence and
school discipline and reported that exposure to physical and verbal violence at home increased
disciplinary measures at school. Based on the current literature on the impact of the family
and school environment on school discipline, the field as mentioned above study demonstrated
that the factors behind undesired student behavior include parental social, cultural, and
economic conditions and the school environment. In the literature, studies on discipline
(Akpmar & Ozdas, 2013; Sadik & Arslan, 2015; Kentli, 2016; Akiiziim & Nazli, 2017; Balc1
& Soft, 2018; Toytok & Yildirim, 2018; Unsal, 2018; Gangal & Oztiirk, 2019; Oktay, 2019;
Bozan & Ekinci, 2020; Demirtas & Pehlivan, 2020) focused on the properties of undesirable
behavior, disciplinary models associated with undesirable behavior, and solution for
undesirable behavior. Based on the literature, it could be suggested that the present study

would contribute to the literature by determining the impact of the family and school
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environment on school discipline based on the views of students, teachers, and school

administrators. The present study aimed to answer questions such as the role of the family in
discipline, parental expectations about school discipline, the correlation between the cultural
and socio-economic level of the parents and the school discipline, and the impact of the school
environment on school discipline. The current study aimed to analyze the effects of family
and school environment on school discipline based on the views of students, teachers, and

school administrators.
Method

The Research Model

The qualitative research method was employed in the present study since in qualitative
research. The study topic is analyzed with a holistic and comprehensive approach within its
complexity to understand it in context (Punch, 2005, p. 183). The present study was a case
study, a qualitative research model. The correlation between discipline in a secondary
education institution and the family and school environment was discussed in the case study.
The institution where the field study was conducted was selected since it was the district's
oldest, well-known and established school with a corporate culture and disciplinary approach.
The present study was conducted within a real-life scenario in a secondary education
institution in Ankara province and included a holistic interpretation and analysis of the
process. The main purpose of a case study is to explore, describe and interpret an individual
or phenomenon in its original habitat (Paker, 2017, p. 120).

The Study Group

In the present study, in-depth interviews were conducted with 20 students, 20 branch teachers,
four school counselors, and five school administrators in a high school in the central district
of Ankara province during the 2014-2015 academic year to collect data on the correlation
between school discipline and the family and school environment. The study was conducted
in a school with a unique culture and tradition and an established disciplinary approach. The
population in the district where the selected high school is located was mainly lower-middle
and middle income. The homogenous class, culture, and social structure of the student profile
were taken into account in selecting the school. For this purpose, a well-established secondary
education institution (General High School - Anatolian High School), located in the central
district in Ankara province, was selected as the study area. A purposive sampling method was
employed to assign the interviewees. The purposive sampling technique was preferred due to
the aim of the study and the representation in the field study (Merriam, 2015). The snowball
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(chain) sampling method, a purposive sampling technique, was used in selecting the

interviewees. The students were assigned in cooperation with the counselors, teachers, and
school administrators. In the study, students in different grades and gender were sampled to

establish different perspectives (Table 1).

Table 1. Grade and Gender Distribution of the Interviewed Students

Grade / Gender Female Male Total
ot grade 2 2 4
10" grade 1 2 3
11" grade 5 2 7
12" grade 3 3 6

The branch teachers were assigned to include both genders and all branches, and all
counselors and school administrators were interviewed (Table 2).

Table 2. Branch and Gender Distribution of the Interviewed Teachers and Administrators

Branch / Gender Female Male Total
Branch teacher 7 13 20
Mathematics - 4 4
Philosophy 2 1 3
Physical Education - 1 1
Religious Culture - 2 2
and Ethics
Physics - 1 1
History - 2 2
Geography - 2 2
Turkish Language 2 - 2
and Literature
Chemistry 1 - 1
Biology 2 - 2
School Counselor 3 1 4

Administrator 2 3 5
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Data Collection and Analysis

Four personal information forms were developed for the interviewed students, branch
teachers, school counselors, and administrators. The personal information form included the
age, parental income level, parental education and occupation, number of siblings, residential
status, etc. for the students, and the branch teacher, counselor, and school administrator form
included the institution of graduation, age, marital status, number of children, professional
seniority, household income, etc. Four semi-structured interview forms that included 22
questions were developed to conduct the interviews with the students, branch teachers,
counselors, and school administrators. After the interview forms were developed, 17 field
experts were consulted. Expert opinion was evaluated with the dissertation supervisor, and the
forms were revised. A pilot scheme was conducted with three students, three branch teachers,
a counselor, and a school administrator to test the applicability and comprehensibility of the
interview forms. After the pilot scheme, the problems experienced in the form were resolved,
and the forms were finalized for implementation. Before the interviews, the required
authorization was obtained from the relevant university and institutions and shared with the
participants, the information about the study content was discussed with the participants, an
informed consent form to allow the taping of the interviews was signed by the participants,
and the interviews lasted between 45 and 70 minutes. The author did not interfere with the
participant's views. The Institute of Educational Sciences, where the author was a Ph.D.
student, and the Ankara Provincial Directorate of National Education were obtained before
collecting the study data. The participants' views were not limited by the predetermined
questions in the semi-structured interview form, and certain additional questions were asked
during the interviews. In the present study, the following questions were included in the
interview form: 1- What is the role of the family in school discipline? 2- What are the
expectations of parents about school discipline? 3- How is the cultural and socio-economic
level of the parents reflected in the school discipline? 4- What is the impact of the school

environment on school discipline?

Two educational science experts determined the reliability of the present study, and
the experts recoded the categories. The coding reliability was 83.33% by the first expert and
70% by the second expert. The intercoder agreement should be 70% and above in research
(Miles & Huberman, 1994). It was observed that the reliability of the data collection, coding,
and analysis processes was acceptable in the study.
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The participant names are coded based on the participant type (student: O, branch

teacher: B, counselor: R, school administrator: OY), the gender of the participant (male: E,
female: K), and based on the interview order (1, 2, 3...). For instance, the female student who
was the fourth interviewee was coded as OK4, the male branch teacher, who was the 7th
interviewee, was coded as BE7, the female counselor, who was the 5th interviewee, was coded
as RKS5, etc. The study data was analyzed after the transcription of the interview records. The
participant statements were only edited for spelling and punctuation mistakes; however, the
content remained unchanged. The phrases that the author edited for privacy reasons are
presented in brackets. The content analysis method was employed in the analysis of the study
data. The content analysis method reveals the hidden meaning in a symbolic and significant
statement (Bilgin, 2006, p. 3). The data analysis was conducted based on the themes and sub-

themes determined with the findings.
Findings

In the findings section, the impact of family and school environment on school discipline is
investigated based on the views of students, teachers, and school administrators. The findings
are discussed in two main sections: the correlation between school discipline and the family

and between school discipline and the school environment.

The correlation between school discipline and the family

The impact of the family on school discipline is discussed under two sub-sections: students
and teachers, and school administrators.

Student views on the correlation between school discipline and the family

This section includes the findings on the first and second research problems, including parents'
role in school discipline and parents' expectations about school discipline. Students stated in
the interviews that family discipline directly affected the discipline at school. Student views
on the correlation between disciplinary attitudes and the family are presented under the related
sub-themes (Table 3).

Table 3. Student views on the correlation between school discipline and the family

Sub-theme Students Frequency

The discipline practiced in the family OK11, OE3, OE1, OK6, OE6, OKS5, 14
affects school discipline OK1, OE8, OK7, OK4, OK9, OE9,
0E4, OK10
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The discipline practiced in the family OK2, OKS8 2
does not affect school discipline
Parental visits to school have positive OK3, OE3, OE1, OK2, OK4, OK9 6
effects on students
Parental visits to school have OE6, OK1, OE9, OE4, OKS8, OE2 6
negative effects on students
Parents visit the school to discuss OK11, OK3, OK6, OK1, OK2, OK7, 12
student achievements, complaints OK4, OE4, OKS8, OK10, OE8, OE2
about the students, financial issues,
identity issues
Parents want the school to discipline  OK11, OK3, OE3, OE1, OK6, OE6, 11
the students and to be egalitarian OKS5, OK1, OK4, OE9, OK10
Mother represents the student as a OK3, OE3, OE1, OK6, OES, OK4, 8
parent OE4, OK10
Father represents the student as a OKS5, OK1, OK2, OE5, OE9, OE2 6
parent
The student does not desire the OE6, OK8 2
parents to represent the student
Mother or father represents the OK7 1

student at school

Student views on the correlation between school discipline and the family were as follows:
"I have received sufficient warnings from my parents in our discussions [on] respect and the
order of speech. | do not do it here either, I am careful. Or, | do not know, I do not do the

things I see in my family here." OE7

"My mother, my parents, in fact, they never want me to be disrespectful. They raised me
accordingly. 1 would not give the professors a harsh answer even if | was right since they are
my elders. (...) I have not disrespected any teacher. I have never raised my voice to anyone. I

also did what they told me to do." OK3
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"After all, manners are first learned in the family. Based on the family customs, we guide

ourselves by looking at them." OE3

"Education starts in the family. How a person was brought up in the family is reflected on

social behavior." OE6

"Right now, if my father talks, | would listen to my father without interrupting him. Like |
listen to my teachers without interrupting them here. | think [the family] has a considerable

effect in terms of upbringing, order, and tidiness." OK9

"My father wants the school administration to intervene with disciplinary [sanctions] when
something bad, really bad happens at school. (...) My father is already a very disciplinary man
in everything. He is authoritative home, even at home." OE6

"For example, every morning when | arrive at the school, my father looks at our clothes and
checks if we have a school uniform and if not, he asks, "Why didn't you wear it? " or "Why
didn't you go to the school in uniform today?" My father cares about these things." OK9

"[He wants us] to respect the teacher as a disciplinary [caution]. In any case, discipline for
them, discipline is being respectful to the teacher. Follow the school rules. This is a discipline
for them. (...) The school should [be] disciplined, of course. They even think even violence is
normal at school. (...) "Let them pull [the student's] ear," they say, [my family says] "Let them

make you a man." OE4

"We are usually afraid. For example, "He does that, he does this," they would tell [to the

family], "Her dress is not adequate, she does this in the class." It usually gets horrible." OK10

"Humiliating... My parents come here to school. They do not come for anything. Everyone

has such an experience. It is thought as such." OE7:

"I am ashamed of my father. | feel bad. Moreover, now the teachers would talk, and my father
would have to grin and bear it. Maybe they would shout. My father could not say anything.
He will say, "Okay." OE2

"l am afraid of course. If a teacher says something bad, my father will remember it. The next
day, when [my father] explodes, he could slap me in the face when he gets angry. Nobody
wants that." OK2
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"l feel happy when my parents come to [school]. Because if the teacher tells my mother my

status. When they say "we are satisfied,” I am even more satisfied." OE1

"| feel great. Because, for example, when they talk to my teachers, | am with them. They tell

them | am a very good student. That is why it is so good. " OK6

The study findings revealed that the correlation between school discipline and family was
associated with the socio-economic level of the parents, parental expectations from the school,
the significance of education in the family, and the effects of parents on school discipline.
Students stated that their parents had a great influence on their education and their relationship
with the school. Students stated that family upbringing shaped their behavior at school, and
they reflected the parental discipline in school life. Students stated that their fathers mostly
judged them or they are afraid of their fathers. The students stated that their parents'
expectations from the school were to ensure and maintain discipline. Their parents questioned
especially female students about their school dress. Most students were ashamed when the
school administration or teachers invite their parents to school. Students who adapted to the
disciplinary culture in the school were happy to have their parents visit the school, foreseeing
that teachers would give positive feedback about them.

Teacher and administrator views on the correlation between school discipline and the
family

The section includes the findings for the first, second and third research questions, which
included the role of the family in school discipline, parents’ expectations about school
discipline, and the impact of the parental cultural and socio-economic level on school
discipline. Teachers and school administrators stated that the family had a direct effect on
school discipline. The views of teachers and school administrators on the correlation between
school discipline and family are presented based on the sub-themes (Table 4).
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Table 4. Teacher and administrator views on the correlation between school discipline and

the family
Sub-Theme Teachers and Administrators Frequency
Family discipline affects OYE3, OYE2, OYK2, OYK1, OYEL, BES, 29

school discipline

Parents expect a

disciplinary school

Parents do not expect a
disciplinary school
Students without discipline
do not live in adequate
socio-economic, household,
and cultural conditions
Students without discipline
live in adequate socio-
economic, household, and
cultural conditions

The socio-economic,
household, and cultural
conditions of students
without discipline are
different

The socio-economic and
cultural conditions partially
affect the students without

discipline

BEG6, BK3, BE1, BK6, BE13, BE2, BE7, BE4,
BE9, BK5, BK1, BK7, BK2, BE11, BE5, BK4,
BE10, BE3, BE12, RK1, RK3, RK2, RE1

OYES, OYE2, OYK2, OYK1, OYEL, BES,
BEG6, BK3, BK6, BE13, BE2, BE7, BE4, BES,
BKS5, BK1, BK7, BK2, BE11, BES, BK4,
BE10, BE3, BE12, RK1, RK3, RK2

BE1, RE1

OYE2, OYK2, OYK1, OYEL, BE6, BK3, BE1,
BKG6, BE13, BE2, BE7, BE4, BK1, BK7, BK2,
BE11, BE5, BE10, BE3, BE12, RK1, RK3,
RK2

BE9, BK5

OYE3, BK4, RE1

BES

27

23
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Teacher and administrator views on the correlation between school discipline and the family

were as follows:

"It is not pressuring on girls, but we have our customs and traditions here. Depending on these,
[families] may react differently. For example, when you tell a small incident to the girl's
family, they may make her quit school and not let her attend it. (...) As education begins in
the family, the discipline also begins in the family. The children disciplined in the family do
not cause much trouble here. Children who take a certain culture in the family, be it the toilet
training, respect for the elders, sitting, for example, a child who does not cross his legs in front
of the father, or a child who sits straight when the father arrives, would do the same when the

teacher enters the classroom." OYE3

"Due to the economic status of the family. The neighborhood is very poor socially and
economically. Culturally, socially, parents are separated, divorced, there is domestic violence.
For example, the child was exposed to violence when young, the father drinks, then the child...
(...) [Wise students are] more sensitive, something should not happen to me, | should not be
punished. Students whose parents are just like them. Docile, calm. However, when you look
at other students, the troubled students either beat the child or the parents are separated. Lack
of discipline is more than 50% higher in families with low income. 80% of the parents are not
educated, more broken families. (...) Material conditions, inability to raise [money], inability

to support the house. This breeds violence. The child is naturally affected by this." OYE2

"Now the low-income level and low parental education have an impact on this issue. (...) It
has 100% effect [on family discipline]. (...) The children of parents who have job discipline
also live disciplined lives. For example, daily work is a discipline. If the parents could not

make the child acquire this, | do not think that child will be very successful." BE1

"If the parents' perspective on people and the world is good and if they have instilled this in
the child, the child democratically believes that her/his peers have some rights. That child is
already automatically disciplined. (...) | see here a more conservative family structure and a
situation that does not respect the other philosophies that we call "the other”. What he believes
is true, the rest is bad." BE11
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"The socio-economic level is also effective. Parents are indifferent; there are too many broken

families. For example, we can see too many children with broken families: problem behavior

or disciplinary offenses are more common among these children." RK1

"We usually evaluate the following; generally, the attitudes and behavior of the children at
school, whether they have the discipline or not, their achievements are associated with the
attitudes of their parents. The negative attitudes and behavior of the child reflect the type of
family the child comes from. The parents could also be involved directly. The parents could
also be questioned. (...) We cannot just say [students without discipline are] low class because
it has several components. | think we should consider both socio-economic and cultural
values." RK2

"What the parent expects from the school discipline is this: The child's record should remain
good; otherwise the behavior is not that important. The student should just pass the class, and
the parent should know where the child is at school. The child is at school for a certain time,
at a safe place at that time, nothing will happen.” BE11

"They want a school with high discipline. The clothing should be more proper. They expect
this. [Students] should respect the teacher more. [Students] should be tidy, speak to each other
better. [Students] should pay more attention to their studies." OYE1

"[Students] should not skip school in any way, should attend the classes regularly. [Students]
should study, if there is a problem at school, or if [the student] skipped school, the parents
should be informed. RK1

Branch teachers, counselors, and school administrators stated that school and family discipline
was associated with broken families with low socio-economic and educational levels.
Teachers described the children of parents with low socio-economic and educational levels as
more susceptible to indiscipline and low culture. Teachers analyzed the students based on the
cultural, social, symbolic, and economic capital that they inherited from their parents. Thus,
the students' socio-economic status and the cultural, social, and symbolic capital of the parents
were the factors that determined the relationships that students and teachers established with
discipline. According to the teachers and school administrators, family discipline directly
contributes to school discipline and reinforces student compliance with the rules. Students
often tend to submit to and partially resist discipline at different levels in both schools and

home. The lack of communication between school and parents indicates the value associated
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with education by the parents. Teachers stated that parents want their children to be subjected

to discipline at school to prevent potential problems. For families with low educational and
socio-economic levels, education means that their child could spend time at school without
any problems.

The Correlation between School Discipline and School Environment

The effect of the school environment on school discipline was discussed in two sub-themes:
student, teacher, and school administrator. Findings on the fourth research question are
included in this section.

Student views on the correlation between school discipline and school environment
Students are one of the main actors who transfer their social, economic, and cultural
environment to the school. Student views on the correlation between disciplinary practices
and the school environment are presented based on the sub-themes (Table 5).

Table 5. Student views on the correlation between school discipline and school environment

Sub-Theme Students Frequency
Disciplinary practices are similarto ~ OK11, OK3, OE3 3
nearby schools
Disciplinary practices are stricter OK1, OK2, OK7, OE2, OK4 5
than nearby schools
The school environment determines ~ OK3, OK7, OE4, OE9 4
the reputation of the school
The school environment determine OK11, OE1, OE3, OE1, OE6, OK5, 15
disciplinary practices OK1, OK2, OE4, OE5, OK7, OKO9,

OE9, OK8, OK 10, OE8, OE2
There are walls to isolate the school ~ OK3, OK6, OE4, OE2 4

from the environment

Student views on the correlation between school discipline and school environment were as

follows:

"What we ear is extremely important for them. Even when we wear the school uniform, [they

say] the trousers are tight; the skirts are short. (...) They take [the student's] number. You

cannot repeat this [says the teacher]. [The teachers] write the student up for the dress code.

(...) It could be due to the [school] location. People are slummier [in Giines District]. (...) Yes,

a little bit of poverty, a few religious factors. This place is more conservative. (...) Our position

has a huge impact." OE7



418

E, Agin/ Pamukkale University Journal of Education, 53, 403-428, 2021

"The sound of cars on the main street [is heard]. (...) [Because of the noise] we falling apart in
class, yes. The teacher cannot get it together; when suddenly you get distracted, you cannot
get it back together easily, no matter what the teacher says. (...) [The reason why the school
walls are high] is because of the high school skipping rate. (...) [The walls] prevent it a little;
there is also security now. However, the fact that [the walls] are this high makes the school
like a prison... (...) I look at other schools, for example. They can see the road directly. At

least if there was no wall but an iron [fence], so the road could be seen." OK4

"(...) They instruct the security; they say you shall not let them out because the school is next
to the road. Moreover, I think our school is like a prison. (...) We can never see the outside.
Only the school staff; there is no smoking at school anyway." OE2

"The culture, experiences, the primary school education, family training of the people in the
environment. It stems from this. (...) This is the working class. Since it is working-class,

people are from all over. People from all walks of life." OE1

"Our school is more strict [in terms of discipline]. Because in other schools they are more free
in what to wear, etc. (...) As far as | have observed, people [in Giines District] are not
conscious; they generally include people of low culture. (...) For example, they are not literate;

they are not conscious. This is reflected in the school." OK 1

"[In Giines District] dressing code is clear. Everyone looks at suggestive clothing. It is the

same at school. Everyone looks at suggestive clothing." OK11

"It also affects the reputation of the school. (...) For example, when there is a fight nearby,
immediately [Giines] High School is blamed. They are prejudiced against [Gilines] High
School." OK3

"For example, when we ask other people, they think [Giines] Anatolian High School is bad.
That is why they intentionally try to discipline the students here. (...) The fights outside the

school, the school environment [affect the discipline].” OE9

"The environment is generally... it would change if, for example, in a cultured neighborhood,
if it was in an educated neighborhood. (...) It is not like that here. The environment is bad. It

is bad as such. Almost all students smoke. The student sees someone smoking; a smoker then
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smokes. (...) The people around do not obey the rules. (...) Fights break out all the time here.

(...) Due to the girlfriend thing." OE4

Students submit and consent to control and pressure mechanisms due to environmental
factors. Students stated that the factors that determined the school and the school environment
were the socio-economic and cultural affiliation of the residents. The conservative nature of
the school environment has a controlling and oppressive effect on student dresses and
lifestyles. At school, the control of girls' attire and dresses is evident. Thus, disciplinary
practices that originate in the school environment are transferred to the school, and gender
inequality deepens within the institution. Students stated that the school was isolated by high
walls, metal plates on the walls, and barbed wire. The students stated that the school
environment hosts various conflicts.

Teacher and administrator views on the correlation between school discipline and school
environment

Teachers and school administrators stated that school discipline and school environment were
associated with the socio-economic and cultural structure. The views of teachers and school
administrators on the correlation between disciplinary practices and the school environment
are presented based on sub-themes (Table 6).

Table 6. Teacher and administrator views on the correlation between school discipline and

school environment

Sub-Theme Teachers and Administrators Frequency

A- The Discipline Level
Compared to Nearby
Schools
OYE3, OYE2, OYK2, OYK1, OYEL, BES, 13
It is more disciplinary when BE6, BE1, BK6, BE13, BK5, BK1, BK4

compared to nearby schools

It is not more disciplinary BK2 1
when compared to nearby

schools

The discipline level is BK3, BE2, BE11, BE5, BE10, BE3, BE12, 11

similar to nearby schools RK1, RK3, RK2, RE1
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B- The Impact of School

Environment on School
Discipline

OYE3, OYE2, OYK2, OYK1, OYE], BES, 26
School environment has an  BK3, BE1, BK6, BE13, BE2, BE7, BE4, BE9,
effect on school discipline BK5, BK4, BK1, BK7, BK2, BE5, BE3,

BE12, RK1, RK3, RK2, RE1
School environment does BES8, BE11, BE10 3
not have an effect on school

discipline

Teacher and administrator views on the correlation between school discipline and the school

environment were as follows:

"When compared to nearby schools, our school is with the least number of events. The police
officials tell this are those in charge of the security here. (...) The school environment can
have both positive and negative effects. Here, it affects negatively, for example. (...) [It
negatively affects] due to the educational level of the people around. We have high walls. They
protect us, for example. (...) [Walls] protect from problems. Should there be? There should
not. People should stand next to the wall in a school and watch what goes on inside and enjoy
it. However, what do we do? We build a wall; before my time, metal plates were placed on it
to prevent negativities. To block. Razor wires are placed on top of it in some locations. This
is an educational institution... It is like a semi-open prison. To isolate the school, to separate

it from the negativities in the environment. " OYE3

"[The impact of the environmental] is one hundred percent. Because the students live in that
environment. The student grew up, was raised in that environment, reached a certain point,
developed a personality, has a certain culture, a quality, a grudge, or a level of understanding.
He arrives at the school that way. It is not possible to isolate the school from the environment.
[The student] wants to do what he sees outside in here. Sometimes it can prevent school
functions. That is when the disciplinary board comes into play. Disciplinary problems arise. It
is not possible to isolate the school from the environment. On the opposite, it is not possible
to isolate the environment from the school. Academic achievement affects the environment
positively. The beauties, pleasantries, achievements, and order in the environment also affect

the school. It is not possible to separate the two." OYE1
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"I should not say at school, but at least there are things they see at their home; I think there are
pressures. The female students have reflected this several times, especially about their
clothing. When 1 ask, "why did you dress like that?" "Because of my family, my mother does
not allow." Let us say they talk about a movie. "Why didn't you watch it?" [I say]. "My father
would not allow he would break my legs." | have heard these things a lot, for example. This
conservative environment has such a thing for female students. (...) | can say that the [Giines]
neighborhood has a very conservative approach to the girls. Because | met several parents,
they all said, "If she attends the school, she will. Otherwise, | will take her out of the school

and marry her." | experienced such incidents." BE13

"[Giines District] is a very cosmopolitan place. This is a place where everyone except [the
original residents] lives. There are different cultures from the East, West, North, South.
Different cultures always mean conflict. Different families mean different perspectives. (...)
It is not reflected in the school discipline. Because the children are only seventeen and sixteen
years old, these ethnic and cultural differences, those social differences among their parents,
are not experienced at school. Because the most prominent thing here is their adolescence."
BE10

"Children arrive here after they are raised in the household environment. So [Giines District]
is a cosmopolitan place with many migrants. | think this has significant effects. Because even
the families themselves could not fully adapt here, after all, this is one of the central districts
in the metropolis. The capital... However, this is not reflected in their lifestyle and behavior.
This is a very large village or town in terms of culture and socio-economic level. It is not a
city. Itis not a central district. Because we could observe certain decisive factors, nevertheless,
I cannot list any. Therefore, it is a huge factor on children because the tolerance limits, anger-
anger control, conflict-conflict prevention, etc., of these students, reflect the conditions.
Because the children come here without learning how to deal with these issues at their home."
RK2

"High walls, barbed wires, the place do not interact with the outside, as the physical
environment has transformed it into a semi-open prison. Since there is no participation from
someone on the outside, there is security at the door. There was school police in the past, so it
is far from that." RE1

Teachers and school administrators stated that the socio-economic and cultural structure of
the school environment affected school discipline. Teachers emphasized the negative effects
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of the parents and their child-rearing practices on student behavior. School discipline was

determined by the low education level, weak relationships between the parents and school,
and the working-class residents in the neighborhood. In terms of dress code, the school and
the school environment implement similar disciplinary practices. Thus, disciplinary pressures
are higher on female students. The interviews with teachers and administrators demonstrated
that school discipline could not be resolved by isolating the school from the environment.
Discussion, Conclusion, and Recommendations

The correlation between the school discipline and the family and school environment is
determined by the harmony between the school environment and disciplinary practices at
school, the determination of the disciplinary practices at school by the cultural, social,
symbolic, and economic capital in the family, the significance of education in the family, the
expectations of the parents from the school and their disciplinary approach, and the impact of
the parents on the school discipline. Thus, the family institution is an active part and
determinant of disciplinary practices at school. The relationship between the parents and the
child, and, as the participants stated, "child's upbringing" determine the student attitudes and
behavior at school. Based on teacher views, Baysal (2009) reported domestic violence, lack
of discipline in the family environment, and indifferent parents' attitudes towards their
children's education lead to undisciplined behavior. Students transfer the disciplinary
discourse and practices in the family to the school environment and consider the father as an
authority figure who exerts pressure and control over the children. Gender inequality is
enforced by the transfer of the parental role of authority figures from the family to the
relationship network at school. The main expectation and demand of the parents from the
school is to implement and maintain discipline at school. The main roles associated by the
parents with the school in implementing discipline include enforcing the dress code,
preventing disrespect towards the teacher, smoking, and fighting.

The study also determined that students who grew up in families with low educational
and socio-economic levels were more susceptible to indiscipline, according to most teachers.
There was a strong emphasis on the cultural weakness of the children of families with low
educational and socio-economic levels. Uzun and Bokeoglu's (2019, p. 671) reported that the
higher the education and income levels of the parents, the higher the academic achievements
of the students and the students with lower socio-economic background do not have equal
educational opportunities when compared to the children who were raised in families with
higher socio-economic status, affecting learning negatively. The education and income levels

of the family determine the student's susceptibility to undesirable behavior and academic
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achievements. Kizmaz (2004, p. 314), in a study on the correlation between the education

level of convicts and criminal behavior, reported that the education level of about 78% of the
criminals was lower than high school and the education level of the parents of the criminals
was also quite low.

The study also determined that the cultural levels of the students with low educational
and socio-economic level parents were low as well, and they were prone to indiscipline,
according to the teachers. Teachers associated the quality of the cultural, social, symbolic, and
economic capital that students inherited from their parents (Bourdieu, 1986; Agin, 2018). The
quality of communication between school and parents provides information about the value
assigned by the parents to education and their cultural, social, symbolic, and economic capital.
Thus, the school reproduces the family-induced structural inequality in the relationships
between the student and the teacher. The teachers stated that parents want their children to be
disciplined at school to prevent any potential problems, and parents with low socio-economic
and educational levels described education as the period that students spend without any
problems at school. According to the teachers and school administrators, the significance and
value of education were whether the time spent by their children at school led to indiscipline
for the parents due to the parents' low socio-economic and educational levels. Ozbas and
Badavan (2009, p. 79) reported that parents and school administrators prioritized the solution
of disciplinary problems and stated that this process affected the students’ school performance
the most.

The correlation between the school and the school environment directly affects and
determined disciplinary practices. The fact that the residents of the school neighborhood do
not prioritize education and the district is mainly a working-class neighborhood with low
education levels also determines the disciplinary practices (Sheldon & Epstein, 2002). The
disadvantages in the school environment can determine the students' academic achievements
and future choices. According to Goktiirk and Agin (2020, p. 345), social origins and social
environment determine the student preferences throughout the educational process, their
freedom in decision-making independent of obligations, the distance of the relationship they
establish with education, and educational achievements that are affected by certain habits,
predispositions, and prior knowledge acquired in the social environment (familial habitus and
surrounding conditions). There are several studies in the international literature on social
origins as a determinant of disciplinary practices. Wallace et al. (2008) reported that students
of different races and active groups were exposed to disciplinary practices in diverse ways.

Blacks, Hispanics, and Native Americans were invited for disciplinary action by the school
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administrators, suspended and expelled more than whites, Asian students. Another study

found that when blacks and Latin Americans showed similar behavior, they faced more
suspension and expulsion when compared to whites, and black students received more
warnings from the school administration about behavioral problems when compared to whites
(Skiba et al., 2011). Another main factor that explained the different practices in school
discipline was gender (Ispa-Landa, 2017; Wallace et al., 2008; Skiba et al., 2002). In an
ethnographic study, Morris (2005) reported that black female students are more exposed to
reprimands because they do not display "lady-like" behavior, and Latin American male
students' behavior is considered threatening. In the same study, school administrators did not
perceive whites and Asian American students as threatening since they behaved in line with
gender codes and behavior patterns, and these two groups were reprimanded less (Morris,
2005). The socio-economic and cultural values and disciplinary practices in the school
environment lead to the development of an institutional (school) culture where female students
experience these practices more frequently when compared to male students. It was observed
that the disciplinary practices at school were associated with the behavior in the school
environment and the school environment reinforced the school practices. The school
environment and the school implement similar disciplinary practices, especially about the
dress code of female students. Sayilan and Ozkazang (2009) reported that disciplinary
practices at female students deepened gender inequality and excluded sexuality from the
official school discourse. The school was likened to prison due to its appearance (walls, metal
plates, wire fences) reflecting its disciplinary practices (Foucault, 2006). The school walls as
a border that separates the school and the school environment determine the correlation
between the school and the school environment and reflect the character of disciplinary

practices. Based on the study findings, the following could be recommended:

1- Educational and instructional activities should be organized based on the correlation
between the school discipline and socio-economic and cultural structure of the family
and school environment (e.g., broken family).

2- Since the socio-cultural structure of the family and school environment (conservative,
migrant, etc.) could lead to supervisory and oppressive practices at school, the physical
and mental development of the students should be prioritized.

3- Asone of the educational stakeholders, the active participation of the parents in school

administration and teacher-parent association should be ensured.
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4- The undesirable behavior of socio-economically and culturally disadvantaged students

should be eliminated through academic, personal, and social assistance.
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