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Universities are expected to present their outputs to the labour market by raising human
resources with the qualifications required by the society, having the knowledge, skills
and competencies that adapt to the requirements of the age. This expectation gave rise
to the concept “graduate employability” which can be defined as the characteristics that
increase the probability of individuals to be successful in their professions and enable
them to perform their profession for the benefit of the workforce, the economy and most
importantly the society. This situation, which is important for the whole higher
education system, is also important in pre-service teacher education (PTE). A qualitative
approach and a phenomenological design were used in this study aiming to evaluate
PTE in the context of Graduate Employability Indicators (GEI), which includes a number
of parameters determined by the European Commission. The data were obtained from
14 educational administration academicians through a semi-structured interview form
and analysed descriptively. As a general result, academicians think that there is a theory-
practice gap in PTE in terms of employability. Other findings obtained from the study
include the opinions of the academicians about the advantages and disadvantages of
applying each indicator in PTE and their alternative recommendations.
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Universitelerin, toplumun ihtiyag duydugu nitelikte, cagin gerekliliklerine uyum saglayacak
bilgi beceri ve yetkinliklere sahip insan giiciinii yetistirerek ¢iktilarim is piyasasina sunmalar1
beklenmektedir. Bu beklenti, bireylerin mesleklerinde basarii olma olasiig1 artiran ve
mesleklerini is giiciiniin, ekonominin ve en 6nemlisi toplumun yararina icra etmelerini
saglayan Ozellikler olarak tamimlanabilecek mezun istihdam edilebilirligi kavramin
dogurmustur. Bu kavram, tiim yiiksekogretim sisteminde oldugu gibi, hizmet Oncesi
Ogretmen egitiminde de oOnemlidir. Hizmet oncesi Ogretmen egitiminin, Avrupa
Komisyonunun belirledigi bir dizi parametreyi iceren Mezun Istihdam Edilebilirlik
Gostergeleri (MIEG) baglaminda degerlendirilmesini amaglayan bu aragtirmada nitel bir
yaklagim ve olgubilim deseni kullanilmistir. Tiirkiye'deki gesitli {iniversitelerin egitim
fakiiltelerinde gorev yapan 14 egitim yonetimi akademisyeninin goriisleri yar1
yapilandirilmis goriisme formlariyla elde edilerek veriler kategorilere gore gruplandirilmig
ve betimsel analiz yapilmistir. Sonu¢ olarak akademisyenler hizmet 6ncesi 6gretmen
egitimini genel olarak degerlendirdiginde, istihdam edilebilirlik agisindan kuram-uygulama
boslugu oldugunu diisiinmektedirler. Calismadan elde edilen diger bulgular,
akademisyenlerin her bir gostergenin hizmet 6ncesi 6gretmen egitiminde uygulanmasinin
avantaj ve dezavantajlarma iliskin goriislerini ve alternatif uygulama Onerilerini
icermektedir.
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Giris

Akademik programlarin kalitesini Ogrenciler ve yiiksekogretimin diger yararlanicilarinin

lehine gelistirmeyi amaglayan Bologna Siireci, yiiksekogretim alanindaki gelisim ve doniisiim
calismalarinin temelinde yer almaktadir. Bologna Siireci'nin uygulanmasinda ortaya ¢ikan politika
kaygilarindan biri, mezunlarin istthdam edilebilirligidir. Istihdam edilebilirlik, salt anlamiyla
mezunlarin istihdam edilmesi, ise yerlesmesi olarak diisiiniilse de, Yorke ve Knight (2006), istihdam
edilebilirligin karmasik 6grenmelerden kaynaklandigini, 'temel’ ve 'kilit' becerilerden ve yeterliklerden
daha genis bir kavrami temsil ettigini belirtmekte ve bu kavrami, mezunlarin is bulma ihtimalini artiran
ve sectikleri mesleklerde kendilerinin, is giicliniin, toplumun ve ekonominin yararina basarili
olmalarini saglayan, bir dizi kazanim-beceri, anlayis ve kisisel nitelikler" olarak tanimlamaktadirlar. Bu
agidan diistintildiigiinde, yiiksekogretimin bireyleri yasam boyu kariyer i¢in hazirlamasi ve is giictiniin,
toplumun ve paydaslarin beklentilerine uygun bireyler yetistirmesi beklenmektedir. Avrupa
Komisyonu tarafindan 2010 yilinda ag¢iklanan “Avrupa 2020 Stratejisi: Akilli, Siirdiiriilebilir ve
Kapsayicl Biiyiime Igin Avrupa Stratejisi ile egitime yonelik éncelikli hedefler de belirlenmistir. Bu
hedeflerle ilgili gelismelerin izlenebilmesi amaciyla Avrupa Egitim Bilgi Ag1’ nin (EURYDICE),
“Structural Indicators for Monitoring Education and Training Systems in Europe” (Avrupa'da Egitim
ve Ogretim Sistemlerini Izlemek Igin Yapisal Gostergeler) bashkl raporu, ulusal politikalar ve yapilar
hakkinda bilgiler saglamaktadir. Raporda, yapisal gostergelerin uygulanma diizeyleri tiim AB Uyesi
iilkeler ile Bosna Hersek, izlanda, Lihtenstayn, Karadag, Makedonya, Norveg, Sirbistan ve Tiirkiye i¢in
ayr1 ayri sunulmustur. EURYDICE'1n bu raporunda yer alan 6 gostergeden birisi de mezun istihdam
edilebilirligidir. Mezun istihdam edilebilirliginin ise kendi i¢inde bes gostergesi yer almaktadir. Mezun
Istihdam Edilebilirlik Gostergelerinden (MIEG) ilki olan “diizenli is piyasasi tahminlerinin
kullanilmas1” bir ekonomide (orta veya uzun vadede) beklenen gelecek istihdam sayisini ve belirli
beceri veya yeterlilik gereksinimlerini (talep) tahmin etmeyi (European Commission, 2016) ifade
etmektedir. Bu gostergelerden ikincisi “isverenlerin kalite giivencesi prosediirlerine katilimi” olup, is
piyasasmin ihtiyaclarinin belirlenmesinde isveren goriislerine basvurmak, boylece edinilen bilgilerin
yliksekogretim kurumlarinin is piyasasinin ihtiyaglarina cevap vermesini saglamak anlamina
gelmektedir. Uglincii MIEG, hizmet &ncesi egitim siirecinde uygulamali egitimin énemini vurgulayan,
“Ogrenciler i¢in staj ve uygulamali egitim sart1 / tegviki” seklindedir. Hem Avrupa karsilastirmali
calismalarindan hem de ulusal raporlardan elde edilen veriler, mezuniyet 6ncesi uygulamali egitime
katilan Ogrencilerin, is tecriibesi olmayan meslektaglarina gore daha fazla is bulma olasiliklarinin
bulundugunu gostermektedir (Blackwell, Bowes, Harvey, Hesketh ve Knight; Garrouste ve Rodrigues;
Mason, Williams ve Cranmer; van der Velden ve Allen’den aktaran European Commission, 2016).
Ancak alanyazinda yer alan bir takim calismalarda (Aksoy, 2013; Bozak, Ozdemir ve Seraslan, 2016;
Eret, 2013; Ertiirk, Ozen Altinkaynak, Veziroglu ve Erkan, 2016; Ozdemir, Ceylan ve Canoglu, 2015;

Unver, 2014) hizmet dncesi 6gretmen egitiminde kuram ve uygulama arasinda bir bogluk oldugu,
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uygulama faaliyetlerinin yeterli diizeyde kazandirilamadig1 ifade edilmektedir. Bir diger MIEG olan
“Ogrencilere kariyer damismanhig1 hizmeti sunulmas1” yiiksekogretim siirecinde 6grencilere egitim,
Ogretim ve mesleki segimlerle ilgili ve kariyerlerinde kendilerini yonetmelerine yardimci olmay
amaglayan hizmet ve etkinliklerle ilgilidir. Besinci gosterge ise “diizenli olarak uygulanan mezun
izleme anketleri”dir. Bu gosterge hiikiimet diizeyinde politika yapicilara, kurumsal diizeyde ise
fakiiltelere/ fakiilte yoneticilerine ve ayni zamanda potansiyel ve mevcut 6grencilere bilgi saglamak gibi
birden fazla amaca hizmet eden bir gosterge olup, mezunlarin mezun olduklar1 tiniversite ile siirekli
iletisimde ve dayanisma igerisinde olmalarini saglamaktadir. Boylece mezunlar, mesleki yasantilarinda
sorunlarla karsilasmalar1 halinde de mezun olduklar: iiniversiteye bagvurarak, hem tiniversitenin hem

de kendilerinin gelisimine katki saglayacak firsatlara erismis olmaktadirlar.

Bu bes gosterge agisindan Tiirkiye'nin durumu EURYDICE'in “Avrupa'da Egitim ve Ogretim
Sistemlerini Izlemek Igin Yapisal Gostergeler 2018” (European Commission, 2018) raporunda sadece
kariyer danismanligr hizmeti sunulmasinin gerceklestirildigi, diger gostergelerin yetersiz olarak
gergeklestirildigi veya hi¢ gerceklestirilmedigi anlasilmaktadir. Gostergeler agisinda istenilen diizeyde
olunmamasma ragmen, Tiirkiye’de mezun istihdam edilebilirligini ele alan g¢ok fazla calismaya
rastlanmamaistir. Alanyazinda rastlanan sinirli sayidaki galismalar, daha ¢ok farkli disiplinlerde
Ogrenim goren ve firmalarda istihdam edilebilen mezunlar ve meslek yiiksekokulu mezunlarim
kapsamaktadir. Ogretmenlik mesleginde veya hizmet dncesi gretmen egitiminde mezun istihdam
edilebilirligi konusunda c¢alismalara rastlanmamistir. Yabanc alanyazinda, mezun istihdam
edilebilirligine iliskin pek ¢ok calisma yer alsa da bunlar, yiiksekogretim ve istihdam edilebilirlik
iliskisi, yiiksekogretimde kalite uygulamalar1 kapsaminda istihdam edilebilirligin incelenmesi ve
mezunlarin nitelikleri gibi hususlar1 icermektedir. AB fiyesi iilkeler ile Bosna Hersek, izlanda,
Lihtenstayn, Karadag, Makedonya, Norveg, Sirbistan ve Tiirkiye'de yiiksekogretiminin genel bir
degerlendirmesini igeren, EURYDICE Raporu'nda yer alan gostergeler (MIEG) bu calismada Egitim
Fakiilteleri 6zelinde incelenmistir. Nitekim her meslegi icra edenler gibi, bir iilkenin kalkinmasinda,
nitelikli insan giicliniin yetistirilmesinde, toplumdaki huzur ve sosyal barisin saglanmasinda, bireylerin
sosyallesmesi ve toplumsal hayata hazirlanmasinda, toplumun kiiltiir ve degerlerinin geng¢ kusaklara
aktarilmasinda bagrolii oynamalari beklenen (Ozden, 1999, s. 9) 6gretmenlerin de sahip olmasi gereken
yeterlilikler mevcuttur. Egitim cktilarmin kalitesinin, 6gretmenlerin kalitesiyle; 6gretmenlerin
kalitesinin ise sahip olduklari yeterliliklerle dogru orantili oldugu soylenebilir. Ogretmen yeterlilikleri,
her gecen giin bilgi ve teknolojilerin degistigi diinyada siirekli olarak sorgulanan, yeniden
yapilandirilmaya calisilan bir unsur olarak karsimiza ¢ikmaktadir. Milli Egitim Bakanliginin (MEB)
2018 yilinda kamuoyu ile paylastig1 2023 Egitim Vizyonunda da 6gretmen yeterliklerinin gelistirilmesi
ve liniversiteler ile isbirligi konularmin {izerinde durulmaktadir. Bu durum, hizmet 6ncesi 6gretmen
egitiminin énemini bir kez daha vurgulamistir. Bu calismada, hizmet dncesi 6gretmen egitimi MIEG

cercevesinde, egitimle ilgili kamu politikalarinin olusturulmasina katki saglayan egitim yonetimi
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alaninda akademik unvana sahip, egitim yonetimi akademisyenleri tarafindan degerlendirilerek bir

durum analizi ortaya koyulacaktir.
Yontem
Arasgtirmanin Modeli

Hizmet Oncesi dgretmen egitiminin MIEG agisindan, egitim fakiiltelerinde gorev yapan
akademisyenlerin goriislerine dayanarak degerlendirilmesini amaglayan bu arastirmada nitel arastirma
yontemi ve olgubilim deseni kullanilmistir. Olgubilim arastirmalari bir olgunun daha iyi taninmasina
ve anlasilmasina yardimcr olabilecek ornekler, aciklamalar ve yasantilar ortaya koymay: amaglayan
nitel arastirmalardir. Olgubilim arastirmalarinda veri kaynaklar1 arastirmanin odaklandig1 olguyu
yasayan ve bu olguyu disa vurabilecek birey veya gruplardir (Yildirim ve Simsek, 2005). Bu ¢alismadaki
olgu, egitim fakiiltelerinde hizmet 6ncesi ogretmen egitimi yoluyla 6gretmen yetistiren ve alanlar
itibariyle, egitimle ilgili politikalar1 inceleyen akademisyenler tarafindan hizmet &ncesi 6gretmen

egitiminde mezun istihdam edilebilirlik gostergelerine yonelik alg1 ve anlamlandirmalardir.
Katilimcilar

Arastirmanin katilimecilarini Tiirkiye'nin gesitli {iniversitelerinde gorev yapan 14 egitim
yonetimi akademisyeni olusturmaktadir. Calisma grubu, amagh Ornekleme yontemlerinden
maksimum gesitlilik O6rnekleme teknigi ile belirlenmistir. Katilimcilarin, 6s1 kadin, 8i erkektir.
Akademisyenlerin yaglar1 ortalamas: 40,71 egitim fakiiltesindeki gorev siireleri ortalamasi 11,5 yildir.

Katilimcilarin 3’ii profesor, 1'i dogent ve 10'u doktor 6gretim {iyesi unvanina sahiptir.
Veri Toplama Araclar1 ve Verilerin Toplanmas:

Arastirmada nitel veriler yari yapilandirilmis goriisme formlar: araciligr ile toplanmustir.
Gortisme formlari, yerli ve yabanc alan yazin taranarak, alt problemlere uygun sekilde
olusturulmustur. Bu sayede egitim fakiiltelerinde gorev yapan egitim yonetimi akademisyenlerinin
hizmet oncesi Ogretmen egitimini Mezun Istihdam Edilebilirlik Gostergeleri baglaminda
degerlendirmelerine olanak saglayan ve derinlemesine bilgi edinilebilen sorulara yer verilmistir.
Gorilisme formu, iki boliimden olusmaktadir. Birinci boliim, katiimeilarin cinsiyet, yas, pozisyon ve
hizmet siiresini belirlemeyi amaclayan dort adet olgusal soru yer almaktadir. Goriisme formunun ikinci
boliimiinde ise acik uglu bes adet temel soru, sonda sorulariyla birlikte yer almaktadir. Bu sorulardan
ilki 6gretmen adaylarinin hizmet 6ncesi egitimlerinde istihdam edilebilirlik agisindan yeterli kuramsal
bilgileri ve uygulama yeterliklerini kazanip kazanmadiklarinin degerlendirilmesini icermektedir.
fkinci soru, akademisyenlerin hizmet 6ncesi 6gretmen egitiminde isverenlerin (MEB ve Ozel Ogretim
Kurumlarr) kalite glivencesi prosediirlerine dahil edilmesiyle ilgili goriislerini almaya ve bu durumun
avantaj ve dezavantajlarmi belirlemeye yoneliktir. Uglincli soruda, katilimcilardan hizmet ncesi

ogretmen egitimi kontenjanlarinin belirlenmesinde piyasa ihtiyaclarmin (MEB ve Ozel Ogretim
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Kurumlar1) dikkate alinmasinin ve kariyer danismanlhgi hizmeti sunulmasmm olumlu yanlar1 ve
smirliklarinin ifade edilmesi beklenmis ve kariyer danismanliginin, egitim fakiiltelerinin alt yapisi
agisindan degerlendirilmesi amaclanmistir. Katilimcilara, hizmet Oncesi Ogretmen egitimini
tamamlayarak mezun olan bireylere mezun izleme anketleri uygulanmasiyla ilgili goriislerinin
soruldugu dordiincii soruda, akademisyenlerin hizmet dncesi 6gretmen egitimi mezunlarinin meslek
kalitesi ve mesleki yeterliliklerinin nasil dl¢iilebilecegine dair alternatif goriisleri alinmistir. Son soruda
ise katilimcilara hizmet Oncesi 0gretmen egitiminde yer alan staj / uygulamali egitim faaliyetlerini
mezunlarin istihdam edilebilirlik becerileri kazanmalar1 ve mesleki yasantilarini kolaylastirmalar:

agisindan nasil degerlendirdikleri sorularak, alternatif uygulamali egitim Onerileri alinmistir.

Veri toplama aracinin gegerligi, katihmci teyidi, meslektas teyidi, uzman incelemesi
metotlariyla saglanmistir. Katihmcailarla yapilan goriismeler ses kayit cihazi kullarlarak kayit altina
alinmis, elde edilen kayitlar, arastirmaci tarafindan m4a formatinda bilgisayara aktarilarak

¢Oztimlenmistir.
Verilerin Analizi

Katilimcilarla yapilan goriismelerden elde edilen ses kayitlari ¢oziimlenerek eksiksiz bir
sekilde, Microsoft Word belgesi olarak, yazili hale getirilmistir. Yazili hale getirilen 14 akademisyenin
goriislerinden elde edilen veriler, arastirmaci tarafindan gizlilik ilkesine bagli olarak korunmus ve
katihimcilara “A” (akademisyen) kodu verilerek her bir katiimci numaralandirilmistir. Veriler
MAXQDA 2018 Nitel Arastirma Programina aktarilmis ve arastirma sorular1 baz alinarak veri analizi
icin bir cerceve olusturulmustur. Bu sayede verilerin hangi kategoriler altinda sunulacag:
diizenlenmistir. Daha sonra, anlamli sekilde bir araya gelmesi hususuna dikkat edilerek diizenlenen
verilerden ve onemli goriilen kisimlardan dogrudan alintilar yapilmistir. Son asamada ise bulgular
anlamlandirilarak agiklanmis, bulgularin gii¢lii kilinmasi admna, neden-sonug iliskileri agiklanarak

olgular aras1 karsilagtirma yapilmustir.
Arastirmanin Etik Izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
Bulgular

Akademisyenlerin hizmet Oncesi 0gretmen egitimini mezun istthdam edilebilirligi agisindan
degerlendirmeleri i¢in kuramsal ve uygulama yeterliklerini, isverenlerin kalite glivencesine katilimini,
piyasa ihtiyaclarinin dikkate alinmasini, kariyer danismanligini, mezun izleme anketlerini ve

staj/uygulamali egitimi ilgilendiren sorular sorulmustur. Bu sorular ile akademisyenlerin, hizmet 6ncesi
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O0gretmen egitiminde kuram ve uygulama yeterliklerine iliskin genel bir degerlendirmelerinin yani sira
MIEG'in her biri igin ayr1 ayr goriislerine ulagilmistir. Bu goriisler, her bir soru igin ayr1 ayri tablolarda

sunulmustur.

Hizmet Oncesi Ogretmen Egitiminde Kuramsal Bilgi ve Uygulama Yeterliklerinin Mezun Istihdam

Edilebilirligi agisindan Degerlendirmesine iliskin Bulgular

Bireylerin hizmet 6ncesi egitimde kazandiklar yeterliklerin, mezun olduklarinda is bulabilme
olanaklarimi artirmasi, mesleki yasantilarinda basarili olmalarini saglamasi ve nitelik olarak talebi
karsilamasi beklenmektedir. Bu yeterlikler genel olarak kuramsal ve uygulama yeterlikleri olarak ikiye
ayrilabilir. Bu yeterliklerin hizmet 6ncesi egitimde kazandirilmasina iliskin akademisyenlerin genel bir
degerlendirme yapmalarini amaglayan mezun istihdam edilebilirligi agisindan kuram ve uygulama
yeterliklerinin degerlendirildiginde cevaplar kuramsal bilgi ve uygulama yeterlikleri olmak tizere iki
kategoride sekillenmistir. Bu kategoriler gercevesinde incelenen katilimci cevaplar: sekiz kod altinda
toplanmustir. Bu alt kodlar; yeterli kuramsal bilgi, kuramin uygulama ile desteklenmesi, egitim fakiilteleri ve
ogretim iiyelerinin donanimi, “bireysel caba”, “uygulamanmn yetersizligi”, “kisa siiren uygulama faaliyetleri,
okul-iiniversite  isbirli¢inin  artinlmasi,  etkin  olmayan  uygulama/staj  faaliyetleri  seklindedir.

Akademisyenlerin hizmet oOncesi Ogretmen egitiminde kuram ve wuygulama yeterliklerini

degerlendirmesine Iliskin Bulgular ve cevap dagilimlar1 Tablo 1’de sunulmustur.

Tablo 1. Akademisyenlerin kuramsal bilgi ve uygulama yeterliklerine iliskin degerlendirmeleri

Kategoriler Kodlar Katilimcilar n
A1, Az, As, As, A7, As, A9, Aro, A11, A
Yeterli Kuramsal bilgi b £33 A3, 6, 237, SR8, 235, R0, B B 12
A1z, A,
Kuramsal Kuramin uygulama ile desteklenmesi As, Ag, Ay, 3
bilgi Egltlfn fakgl’Felerl ve Ogretim AL As, As, As 4
tiyelerinin donanimi
Bireysel ¢aba A1, A7, As 3
U lamanmn vetersizlisi A1, A2, Az, A4, As, As, A7, As, Ay, Ao, 14
ygu my Sizigt A1, Az, A1z, A
Kisa siiren uygulama faaliyetleri Az, As, As, As, Ao, A1, A1z, A13, A1s 9
Uygulama .. e e g s
yeterlilikleri Okul-iiniversite igbirliginin AL As, Ae, Ao 4
artirilmasi
Etkin ol 1 j
tkin olmayan uygulama/ staj Ar, As, Ars 3

faaliyetleri

Akademisyenlerin goriisleri incelendiginde, tamamina yakminin hizmet Oncesi 6gretmen
egitiminde kuramsal bilginin yeterli olarak kazandirildigini diisiindiikleri goriilmektedir. Kuramsal
bilginin uygulama ile desteklenmesi gerektigi yoniinde goriis belirten akademisyenler de

bulunmaktadir. Bu konudaki goriislerin bir kismi su sekilde ifade edilmistir:

As: Yeterli kuramsal bilgileri stnirl olarak kazandiklarim diigiiniiyorum. Eksik olan nokta,
uygulamada 1yi 6gretmenlik yapabilmek icin teori ile uygulama arasinda bir bag olmasi
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gerekir. Ben egitim fakiiltelerimizin uygulama okullar: ile arasinda kurmus oldugu
organik bagmn giiclii olmadi§im diisiiniiyorum dolayisiyla uygulamadaki sorunlardan
beslenen bir teorik yapimn olusmadigimi diisiiniiyorum. Dolayist ile de burada egitim
fakiiltesinde verilen bilgilerin de ok giincel ve uygulamaya dayali bir teorik temel
olusturdugunu diisiinmiiyorum.

Ar: Teorik ve uygulama ortiismesi, teori ve uygulamanin denk gelmesi her zaman miimkiin
olmuyor. Bizim alanda teori, kuramsal bilgi ve uygulama soyle bir metaforla aciklanir;
diirbiin metaforu. Diirbiin metaforunun manti$1 su, diirbiine bir gozden baktiginiz zaman
net goriintii alamazsiniz ama iki goziiniiz birden acik oldugunda net bir sekilde goriintiiyii
gorebilirsiniz. Bu biraz da buna benziyor. Eger siz teori ve uygulamay: etkili bir sekilde
kullanmak istiyorsaniz ikisini de es zamanli, es agirlikli olarak vermek zorundasimiz diye
diisiintiyorum.

Kuramsal bilgi yeterliliginin, egitim fakiiltelerinin ve &gretim iiyelerinin donanimlariyla

paralellik gosterdigi goriistinde olan dort akademisyen bulunmaktadir. Bu akademisyenlerden birinin

bu konudaki goriisii su sekildedir:

As: Universitelerin bunu iyi yapam vardir su iyi yapwyor veya bu iyi yaptyor demek
dogru olmaz. Ama kuramsal bilgi konusunda hepsi yeterli bilgi veriyor demek de dogru
degil. Buna iliskin elimizde done de yok. Ama Ogretmenlik alan bilgisi smavlarinda
OABT testlerinde ortaya ¢ikan sonuclar: gordiigiimiizde gerek teorik gerek ise uygulama
agisindan ciddi sorunlarin oldugunu gorebiliyoruz.

Kuramsal bilgi kazaniminda yalnizca hizmet 6ncesinde verilen egitimin degil ayni zamanda

bireysel ¢abanin da énemli oldugu diistiniilmektedir. Bu konuda goriis belirten akademisyenlerden

bazilarinin ifadeleri asagidaki gibidir:

As: Teorik bilgilerin yeterliligi konusunda tatmin olacagimiz bir stmirin oldugunu
soylemek de ¢ok zor. Yani alan bilgisi dedigimiz seyin siniri nedir? Ya da bu alan
bilgisinin ne kadarimi iiniversite kazandiracaktir? Bu Biraz da kisinin kendi kisisel
gelisimi ile ilgili bir sey. Mesela X alanindan mezun olan bir 6gretmenin o alandaki alan
bilgisinin tamamim iiniversiteden almast c¢ok da beklenmez. Ya da miimkiin
olmayabilir. Ama insanin kendi alan bilgisini kendisinin de gelistirmesi gerekiyor. Nasil
pedagojik formasyon ve meslek bilgisi anlanunda genel kiiltiir anlaminda kendini
yetistirmesi gerekiyorsa, alan bilgisi konusunda da kendini yetistirmesi gerekiyor

A1 Ancak internet ve teknoloji alanindaki gelismeler sayesinde kuramsal bilgi edinme
ilgili sorun oldugunu diigiinmiiyorum. Bu yonden yeni neslin kuramsal bilgilerinin
daha iyi ve daha giincel oldugunu diisiiniiyorum.

Akademisyenlerin tamami uygulama yeterliklerinin, yeterli oranda kazandirilamadig:
goriisiindedirler. Bunun sebeplerini uygulama faaliyetlerine ayrilan siirenin kisa olmasina baglayan
akademisyenler (n = 9); okul-tiniversite is birliginin artirilmas: gerektigini diisiinen akademisyenler (4),
staj/uygulama faaliyetlerinin etkin olarak ytiriitiilmedigini diisiinen akademisyenler; okul-tiniversite is

birliginin artirilmasi gerektigini diisiinen akademisyenler (4), staj/uygulama faaliyetlerinin etkin olarak
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yuriitiilmedigini diisiinen akademisyenler (3) bulunmaktadir. Uygulama yeterliklerinin yeterli oranda

kazandirildigini diisiinmeyen akademisyenlerden As ve A1s goriislerini su sekilde ifade etmislerdir;

As: Yeterli uygulama yeteneklerini kazaniyorlar m1 sanmiyorum uygulama konusunda daha
etkin olunmas: gerekir bence birinci simiftan itibaren 6grencilerimiz uygulama okullarinda
zaman gegirmeden son sinifa geldikce de uygulama okulundaki kalma siireleri artirilmal ve
uygulamayla teori arasindaki is birliiyle 0gretmen yetistivilmeli. Halihazirdaki
Programimizda uygulamarnin bazi béliimlerde son smifa birakilmis olmasim bir dezavantaj
olarak gormekteyim.

A Uygulama yetersizligi egitim fakiiltelerinin en biiyiik eksiklikleridir. Ogrenciler son sene
uygulamalara gitmektedir. Ve bu siirec KPSS calisma siiregleri ile eg deger zamanda oldugu
icin gereken dnem ve hassasiyet gosterilmemektedir. Her donem olmasa da ikinci simiftan
itibaren okullarda gozlem derslerinin olmas: gerekmektedir

Staj/uygulamali egitim faaliyetlerinin istenilen diizeyde gerceklesebilmesi igin iiniversitelerle

okullar arasindaki is birligine bagh oldugunu savunan akademisyenlerden A¢ nin goriisii su sekildedir;

As: Ben egitim fakiiltelerimizin uygulama okullar: ile arasinda kurmus oldugu organik bagin
gliclii olmadigimi diisiiniiyorum dolayisiyla uygulamadaki sorunlardan beslenen bir teorik
yapimn olusmadiim diisiiniiyorum.

Bazi akademisyenler staj faaliyetlerinin etkin olarak yiiriitiilmedigini diistinmektedirler. Bu

diisiincede olan akademisyenlerden Az ve Ag'in goriisleri, kendi ifadeleriyle su sekildedir;

A7: Uygulama yeterliklerimiz sadece 6gretmenlik stajinda 6grenilecek bir sey degil. Stajlar1 da
genelde gidilmiyor. Her ne kadar milli egitim Bakanligimin son zamanlarda yaptigr 63retim
iiyesine de devam zorunlulugu getirilmesi uygulamas: olsa da yine bu kisim kigit iizerinde
kalmus olabiliyor

Aus: Ogrenciler son sene uygulamalara gitmektedir. Ve bu siirec KPSS calisma siirecleri ile es
deger zamanda oldugu icin gereken 6nem ve hassasiyet gosterilmemektedir.

Hizmet Oncesi Ogretmen Egitiminde isverenlerin Kalite Giivence Prosediirlerine Katilimina
Iliskin Bulgular

Isverenlerin (MEB ve Ozel Ogretim Kurumlari) kalite giivencesi prosediirlerinden biri olan
Ogretim programlarmmin diizenlenmesine dahil edilmesinin avantaj ve dezavantajlarinin
degerlendirildigi, cevaplar isveren katiliminin avantajlar1 ve isveren katihminin dezavantajlar1 olarak 2
kategoride incelenmis olup, avantajlar ii¢, dezavantajlar dort olmak iizere toplam 7 koda ayrilmistir. Bu
kodlar niteliksel arz-talep dengesi, giiclii paydas iligkileri, standardin saglanmasi, 6zel Ogretim
kurumlarinin farkl talepleri, isverenlerin biling diizeyi, teori-uygulama dengesinde optimali bulma
giicliigii ve {iniversite dzerkliginin kisitlanmasi geklindedir. Hizmet Oncesi Ogretmen Egitiminde
Mezun Istihdam Edilebilirliginin bir gdstergesi olarak isverenlerin kalite giivencesi prosediirlerine

dahil edilmesinin degerlendirmesine iliskin bulgulara Tablo 2’de yer verilmistir.
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Tablo 2. Akademisyenlerin, isverenlerin (MEB ve 6zel okullar) kalite giivencesi prosediirlerine ddhil edilmesine
iliskin degerlendirmeleri

Kategoriler Kodlar Katilimailar n
i§veren Niteliksel arz-talep dengesi A1, As, A7, As, Ao, A1, A 7
katihmmin Giiglu Paydas iligkileri As, Az, As, Ao 4
avantajlari Standardin saglanmasi A4, As, A1, A1 4

Ozel Ogretim kurumlarinin farkh talepleri A1, Az, As, A7, An 5
Igveren 1§Verenlerin biling diizeyi As, As, As, A1z 4
katiliminin Universite ozerkliginin kisitlanmasi As, Ao, A13 3
dezavantajlar1 Teori-uygulama dengesinde optimali bulma As 1

glicliigii

Akademisyenler, piyasa ihtiyaglarinin dikkate alinmasinin nitelik a¢isindan arz-talep dengesini
saglayacagimi ifade etmiglerdir. Ote yandan, bu durumun sadece piyasaya tepki vermek, piyasanin
ihtiyaclarmi karsilamaktan ziyade, piyasanin da en uygun hale gelmesi igin gosterilecek bir caba ile
teorisyenler ile uygulamacilarin bir araya getirilmesi yoluyla miimkiin oldugu diisiiniilmektedir. Bu

konuda Ay goriisiinii su sekilde ifade etmistir;

Ao: “Istesek de istemesek de piyasamin egitimi tanzim ettii bir gercektir. Bu bir sonuctur.
Universitelerin “meslek okullarina” doniismesinin dogal sonucu olarak is bulunamayan alanlar
bosalmaktadir. Tiirkiye'de yiiksekogretimde vazgecme maliyeti oldukca yiiksektir. Getirisi az
gotiiriisii fazla ve zahmetli bir ugras olan lisans egitimi bir de sonucunda issizlikle sonuglaninca
toplumsal talep etkilenmektedir. Piyasa hayatin her alanim etkilediginden okullar da bundan
muaf degildir. Asil olan piyasaya tepki vermek degil, piyasamin da sekillenecegi ongoriiler
projeksiyonlar gelistirmektir.”

Piyasa ihtiyaclariin dikkate alinmasinin paydas iligkilerini gii¢lendirecegini savunan bir
akademisyen (As), goriisiinii su sekilde ifade etmistir:
As: “Mesela biz burada daha ¢ok Milli Egitim Bakanli1 tasarim beceri atolyesi gelistirilecek
diyorsak, bunu gelistirmek istiyorsa, egitim fakiiltelerinin STEM egitimi gibi, tasarim beceri
atolyesi gibi siireclere yatkin Ogretmenler yetistirmesi gerekiyor. Simdi mezunlarin
piyasann kosullarma ya da ihtiyaglara cevap verir nitelikte olmas: gerekiyor. Milli Egitim
Bakanlig1 ve paydagslarin birbirini anlamasi, daha etkin bir sekilde tanimalar: ve en azindan

birbirlerinin bakis agilarindan faydalanmalart agisimdan bir sinerji iiretmek adina énemli
oldugunu diisiiniiyorum.”

Katiimcilarin geneli MEB’in bu siireglere dahil edilmesinin olumlu sonuglar1 olacagin
diisiiniirken, 6zel okullarin birbirinden farklilasan beklentileri olabileceginden 6gretim programlarinin
belirlenmesine dahil edilmelerini ¢ok da dogru bulmamaktadirlar. Konuya iliskin A8’in goriisii su

sekildedir;
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As: "Dezavantajlar1 da olabilir ¢ogu zaman bu beklentilerle kurumun beklentiler
birbirleriyle uyusmayabilir. Ya da diyelim ki sizden Ozel okul sartlarinda calisacak bir
ogretmen bekleniyor dzel okullarin beklentilerinin hepsi birbirinden farkl olabilir onlarin
temsil ettikleri toplumsal altyapr sosyo-demografik ozellikler farkli olabilir. Belki farkli
deger yargilar1 tivettikleri, temsil ettikleri toplumsal simif farkli olabilir. Séylemleri farkls
olabiliv yaklagimlar: farkli olabilir dolayisiyla bunlarin  beklentileri ile kurumun
beklentilerinin ortiismesi gerekiyor ¢ogu zaman bu tiir bir ortak yol bulmada zorluk
cekilebilir.”

Ogretim programlarinin belirlenmesinde, igverenlerin (MEB ve &zel okullar) séz sahibi
olmasimin olumlu olabilecegi ancak bunun igin, onlarin biling diizeyinin yiikseltilmesinin yani alan
uzmanlari ile isbirligine basvurulmasinin énemli oldugunu diisiinen As'nin goriisii su sekildedir;

Ag: “Fakat bu noktada iiretilmis olan 63retmeni kullanacak olan sistemin biling diizeyi de
cok onemlidir. Eger onlarin biling diizeyini yeterince yiikseltmeden isteklerini yerine
getirmis olursak bu seferde egitim fakiiltesi ya da eitim sektorii istenen degisimi yaratamaz
sadece uygulamamn pesinden gitmis olur. Dolayisiyla uygulamadaki caliganlarin
taleplerini etkileyecek sekilde bilinglendirme faaliyetleri de 6nemlidir. Yani ideal 6gretmen
kimdir sorusuna sadece uygulamadakilerin cevap verebilmesi bizi yamltir. Buna
teorisyenlerle uygulamacilarin birlikte cevap verebilmesi gerekir. Durum boyle olur ise

teori ve uygulamanin temsilcileri tarafindan yeterlikler tamimlanmis olursa iiriin daha
giiclii daha giizel olur ama sadece bir tarafa birakilmig olursa maalesef gerceklesmez.”

Hizmet Oncesi Ogretmen Egitiminde isverenlerin kontenjanlarin belirlenmesine Katilimina ve

Kariyer Danismanligi Hizmeti Sunulmasina iliskin Bulgular

Mezun Istihdam Edilebilirliginin bir gostergesi olan, kontenjanlarin belirlenmesinde piyasa
ihtiyaclarinin dikkate alinmasi ve hizmet Oncesi egitimde kariyer damismanligi sunulmasinn
degerlendirildigi soruya verilen cevaplarin incelenmesiyle, kontenjanlarin piyasa ihtiyaglarina gore
belirlenmesine bakis acilari, kariyer damigsmanligi hizmeti sunulmasma bakis acilar1 ve kariyer
danismanliginin alternatifleri olmak iizere {i¢ temel kategoriye ayrilan goriisler; niceliksel arz-talep
dengesi, egitim hakki igsizligin Onlenmesi, degisken piyasa ihtiyaglari, meslegin ve sektor kosullarinin
tanitilmasi, 6gretmenlikte kariyer imkani olmamasi, egitim fakiiltelerinin alt yapisinin uygun olmasi,
egitim fakiiltelerin alt yapisimnin uygun olmamasi, lisansiistii egitimin ddiillendirilmemesi, alternatif
yollarin belirlenmesine katki saglamasi, 6gretimin 6nceki basamaklarinda yapilmas: ve farkli meslekler
icin ortak beceriler kazandirilmas: seklinde 12 koda ayrilmistir. Katilimc: cevaplarindan elde edilen

bulgular Tablo 3'teki gibidir.
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Tablo 3. Akademisyenlerin kontenjanlarin piyasa ihtiyaclaria gore belirlenmesine ve hizmet oncesi egitimde
kariyer damismanhigr sunulmasina bakis agilart

Kategoriler Kodlar Katilimailar n
Kontenjanlarin - .
vasa Niceliksel arz-talep dengesi A1, Az, As, Ay, As, A7, As, Ag, 1
ﬁlz larina e Ao, A11, A2, A1z, Al 3
.yag a E.l sOTe Egitim hakkini engellemesi A1, As, As, A, A1s 5
belirlenmesine s g . .
Issizligin 6nlenmesi A1, A2, Az, Ao 4
bakis acilari .. . I
Degisken piyasa ihtiyaglar A, A1 2
Meslegi ve piyasay1 tanitmasi As, A7, As, Ao, A13, A1s 6
C)gretmenlikte kariyer imkani olmamasi A1, Az, As, Az 4
‘ Egitim fakiiltelerinin alt yapisinin uygun As, A, A8, An 4
Kariyer olmasi
danismanligina Egitim fakiiltelerin alt yapisinin uygun As As, A As, Ars, Ars 6
bakis acilar olmamasi
Lisanstistii egitimin 6diillendirilmemesi Ax 1
Alternatif Yollarin belirlenmesine katki A 1
saglamasi !
Kariyer Ogretimin 6nceki basamaklarinda yapilmasi A1, A 2
danismanligt Farkli meslekler icin ortak beceriler 3
o As, As, Ao
alternatifleri kazandirilmasi

Genel anlamda akademisyenler kariyer danismanligini meslegi ve piyasayi tanitma agisindan

gerekli gormektedirler. Ancak 6gretmenligin bir kariyer meslegi olarak goriilmemesi ve 6gretmenlerin

mesleklerini icra ederken lisansiistii egitim yoluyla kariyer agisindan ilerleme kaydetmek istemeleri

halinde mevcut mekanizmanin buna izin vermemesi, yani bir 6diil sisteminin olmamasini olumsuz

olarak gormektedirler. Katilimcilardan bazilarmin bu konudaki goriisleri kendi ifadeleri ile

sunulmustur.

A7: “Daha dnce 6gretmenlik kariyer basamaklar: getirildi; uzman 6gretmen, basogretmen

diye. Ama bunlar kigit iizerinde kaldi. Daha sonra bir miistesar, 63retmenlik kariyer

basamaklarim tekrar getirecegim ama bu yil bazinda olmayacak dedi. Performansa dayal

olacak dedi. O da olmadi. Ogretmenlik eger egitim fakiiltesinden mezun olup dlene kadar

ogretmenlik yapmay: diisiiniiyorsaniz tabii ki kariyer meslegi degil. Ama yaptig: isin en
iyisi olmasim diigiiniiyorsa ve bunu Milli EGitim Bakanli$1 da kredilendirecek ise hakikaten
bir kariyer meslegi oluyor. “.

Akademisyenlerden egitim fakiiltelerinin kariyer danismanhigi hizmeti sunmasinin gerekli

olmadigini diisiinenlerin argiimanlar1 ise dgretmen adaylarmin hizmet 6ncesi 0gretmen egitimine

katilirken kendilerini neyin bekledigini zaten biliyor olduklar1 seklindedir.
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A Zaten 6grenci Egitim fakiiltesine geldiyse 6gretmen olmak icin geldiginin bilincindedir.
Buradan da 6gretmenlik lisansi ile mezun olacaktir. Mezun olmayan bir 6grenciye kariyer
damsmanhigr vermek o yiizden pek faydalr degildir diye diisiiniiyorum. Nitekim 6grenci okulu
bitirmeye calisirken is kaygist duymaktadr. Kariyer diisiincesi sonradan gelecektir diye
diisiiniiyorum. Mezuniyetinin 2-3. Yillar1 ibi ilerleyen zamanlarda béyle bir hizmete ihtiyag
duyacaktir diye diisiiniiyorum. Belki de atanacak, meslegini sevmediginde kendine bir yolak
bulabilmek icin damismanliga ihtiyag duyacaktir. O yiizden hizmet dncesinde ¢ok da gerekli
olmadigim diisiiniiyorum

Kariyer danismanligim1i  Egitim Fakiiltelerinin alt yapisi agisindan degerlendiren
akademisyenlerden dordii egitim fakiiltelerinin alt yapisinin kariyer danismanlig hizmeti igin uygun
oldugunu diisiiniirken, alt1 akademisyen, alt yap1 sorunu oldugunu, bu sorunun da daha ¢ok egitim
fakiiltelerinde gorev yapan akademik personelin niceligi ve niteligi ile ilgili oldugunu belirtmislerdir.

Konuya iligskin katilimcilardan bazilariin gortisleri kendi ciimleleri ile asagida sunulmustur.

Az Ogretmen adaylarima meslegi ve piyasay: tamitmak icin verilecek kariyer damsmanlig
hizmeti 6gretim elemanlar tarafindan verilecek ise, 6gretim elemanlarinin 6gretmen adaylar:
ile yeterli diizeyde iletisim iginde bulunmasi ve detayli yonlendirmelerle adaylar
bilgilendirmeleri gerekmektedir. Fakat iilkemizde EZitim Fakiiltelerinde 6gretim iiyesi sayist
az, destek vermesi gereken 6grenci sayist ise ¢ok fazladur.

Ao: Fakiiltelerin alt yapilart bu agidan uygun degildir. Ogretmenlik béliimlerinde dgretim
iiyeleri genellikle egitim fakiiltesi mezunlarindan olugur. Bu durum zaten orta sinifa mensup
kisilerden olusan egitim fakiiltesi ogrencilerinin kisir bir alanda egitilmeleri sonucunu
dogurmugstur. Bunun oOniine gecmek icin egitim fakiiltelerinde farkli boliimlerden gelen
ogretim iiyelerini cekilmesi faydali olabilir

Ao: Fakiiltelerin alt yapilar: bu agidan uygun degildir. Ogretmenlik béliimlerinde 6gretim
iiyeleri genellikle egitim fakiiltesi mezunlarindan olugur. Bu durum zaten orta sinifa mensup
kisilerden olusan egitim fakiiltesi dgrencilerinin kisir bir alanda egitilmeleri sonucunu
dogurmugstur. Bunun Oniine gecmek icin egitim fakiiltelerinde farkli boliimlerden gelen
ogretim iiyelerini ¢ekilmesi faydali olabilir

Hizmet Oncesi Ogretmen Egitiminde Mezun izleme Anketleri Uygulanmasina iliskin Bulgular

Yiiksekogretimin istihdam edilebilirlik ile ilgili degerlendirilmesi i¢in en 6nemli araglardan biri
olarak goriilen mezun izleme anketleri, mezunlarin ne kadarinin is buldugu ve ne kadarinin ¢alistyor
oldugunun yarn sira, mezunlarin meslek kalitesi, ise yerlesme siiresi, mesleki memnuiyeti ve mezun
becerilerinin isin gereklilikleri ile uyumu gibi hususlarin tanimlanmasina yardimci olmaktadir.
Aragtirmaya katilan katilimcilarin hizmet oncesi 6gretmen egitiminde mezun izleme anketlerinin
uygulanmasina, mezunlarin meslek kalitesi ve mesleki yeterlilikleri nasil Olgiilebilecegine iliskin
goriislerini almak {izere sorulan soruya verilen cevaplar, mezun izleme anketlerinin islevi ve ise
yerlesme siiresinin bagli oldugu faktorler olmak iizere 2 ana kategoride ve mesleki kaliteyi 6l¢cmeme,
kuruma veri saglama, kurumsal aidiyeti giiclendirme, kamu personeli se¢me sinavi, piyasa ihtiyaglari
ve nitelikli egitim” olmak t{izere 6 kod altinda toplanmistir. Katilimcilarin goriisleri Tablo 4’te

gortildiigi sekildedir.
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Tablo 4. Akademisyenlerin hizmet dncesi 63retmen egitiminde mezun izleme anketlerinin uygulanmasina bakis
agilart

Kategoriler Kodlar Katilimcilar n
Mesleki kaliteyi 6lgmeme A1, A2, As, A, A1z, Aus 6
Mezun izleme Kuruma veri saglama A4, As, A10, A11, A3 5
anketlerinin islevi idiveti
; Kurl'l.msal Aldlyetl A1, A4, As, A7, As, Ao 6
gliclendirme

Kamu personeli secme

i§e yerlesme A1, A2, As, A4, As, As, Ao, A11, A1z, A1 10

 sinin bas] smavi
suresinin bagi Piyasa ihtiyaglari As, Ae, As, A 4
oldugu faktorler e 1s s

Nitelikli egitim As, Ay, A1z, A1a 4

Yiiksekogretimin istihdam edilebilirlik ile ilgili degerlendirilmesi i¢in en 6nemli araglardan biri
olarak goriilen mezun izleme anketleri, mezunlarin ne kadarinin is buldugu ve ne kadarinin ¢alistyor
oldugunun yarn sira, mezunlarin meslek kalitesi, ise yerlesme siiresi, mesleki memnuiyeti ve mezun
becerilerinin isin gereklilikleri ile uyumu gibi hususlarin tanimlanmasmna yardimci olmaktadir.
Arastirmaya katilan egitim yonetimi akademisyenlerine, mezun izleme anketlerinin egitim fakiiltesi
mezunlarina uygulanmasinin gerekli olup olmadigi, bu anketlerle mezunlarin ise yerlesme /
yerlesememe durumlarma ek olarak meslek kalitelerinin, becerilerinin is gerekliliklerine uyumunun
ol¢iilebilir olup olmadig1 yoniindeki goriisleri sorulmustur. Mezun izleme anketlerinin, egitim fakiiltesi
mezunlar1 i¢in gerekli olmadigini savunan akademisyenlerin ¢ogunlugunun goriisii, 6gretmenlik
mesleginde mezun kalitesinin anketlerle olgiilemeyecek olmasidir. Bu durumla ilgili katilimcilarin

goriislerinden 6nemli goriilenler asagida sunulmustur.

As: Mezunlarin meslek kalitesi ve mesleki yeterlilikleri bir anketle dlciilemez. Cok da
gerekli oldugunu diisiinmiiyorum. Okullardan veli, akran ve miidiirlerden goriis
almabilir.

Auw: Yapilan anketler dikkate almarak yeni diizenlemeler getirilmedigi icin, yapilan
calisma yalmzca istatistiklerde kalacaktir. Bunun yerine daha islevsel seyler
diisiiniilmelidir. Ama bu seyler nedir, bilemiyorum biraz iizerinde ¢alisilmas: lazim.
Zaten ogretmenlerin meslek kalitesini bu gekilde anketlerle dlcemeyiz. Bir dgrenci
atanamadiysa bunda mezun sayistnin, MEB'in d3retmen ihtiyacinin, KPSS sinavinin
etkisi vardir ve mezunun kalitesini bunlarla belirleyemeyiz.

Katilimcilar, ige yerlesme siirecinin, iilkenin ig giicii ihtiyacina, 6zellikle de bu is giicii ihtiyacim
karsilamada kullanilan sinav ve kriterlere bagh oldugu bu meslegin basarisinin daha farkli yollarla
Ol¢iilebilecegini, mezun izleme anketlerinin sonucunda elde edilen, bir mezunun ise yerlesip
yerlesmedigi yoniindeki bir veriye baska kaynaklardan zaten ulasilabildigi ve egitim fakiiltelerinin
veya mezunlarin kalitesi agisindan bir gosterge olamayacagini savunmaktadirlar. (A1, Az As).
Mezunlarin ige yerlesme siireci is giicii ihtiyaci ve sinav disinda bagli oldugu faktorlerden bir digeri Az

tarafindan su sekilde ifade edilmistir;
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A7 “Bu ilgili kisinin brans ile ¢ok alakadar. Hgili kisinin kendini gelistirmesi ile de
cok alakalr. Okudugu ildeki sosyal imkdnlarla alakali. Ciinkii ODTU'de Bilkent'te okumus
birisi Tiirkiye'nin cok sayili sirketlerinde staj yapabiliyor iken bagka bir ildeki herhangi bir
iiniversitenin o kadar imkdni olmayabilir. Kuyruk hipotezi ve elleme hipotezi bu noktada
da devreye giriyor. Orada diyor ki eger Kuyruga girerseniz En egitimlerinizi ise alirim
diyor. Bundan kastim su size daha az maliyetle bazi yeterlilikleri kazandirabilirim. Birisini
10 saatte kazandirabilece§im yetenekleri daha egitimlisini 3 saatte kazandirabilivim diyor.
Veyahut ta sizin mezun oldugunuz iiniversite burada énemli.”

Asise, asagidaki ifadesiyle, istihdam ile istihdam edilebilirligin farkini ortaya koymustur;

As: “Bugiin tip fakiiltesinden mezun olan birisi igin doktorlugu tercih etmemis
diyebilirsiniz ama egitim fakiiltesinden birisi icin 6gretmenlik yapmuyorsa ya da diyelim ki
atanamayan 63retmenler var biliyorsunuz bir siirii, bircok 6gretmen bu durumda; oraya
baktigimizda ne diyecegiz? Yani ise yerlesme sadece devletin ya da kamu sektoriiniin
yapacag istihdam ve ise alimla sinirli m1 olacak yoksa biz mezunlarimizi piyasa kosullar:
icerisinde kendilerine istihdam olanaklar: yaratacak girisimci ruha sahip kendilerini etkin
sekilde niteliklerini ifade edebilen kendilerini tercih edilmelerini saglayacak sekilde ikna
etme giiciine sahip tercih edilebilirlik 6zellikleri ortaya koyabilecek sekilde mi yetistirmemiz
gerekiyor iyi diisiinmemiz lazim. Dedigim gibi sosyal talep onemli.

Mezun izleme anketlerinin gerekli oldugunu ifade eden akademisyenler, bu tarz anketlerin
kurumsal aidiyeti ve manevi bag1 giiclii kildigini ifade etmektedirler. Ayrica mezun izleme sisteminin

izlenen ve izleyen taraflara bazi faydalari olacag: da ifade edilmistir;

Ag: Tabii ki bu konuda bence hi¢ tartismaya gerek yok. Sadece egitimciler degil tiim meslek
mensuplart tiim iiniversitenin birimleri icin bu olay yapilmali. Ama egitim fakiilteleri igin,
egitim fakiiltesi mezunlart icin de 6zellikle yapilmali. Bu izleme anketleri izleme ¢alismalar
hem izlenen kigiye doniis saglayacak hem de 0gretmen yetistirme programlarimin revize
edilmesi, giincellenmesi konusunda ¢ok biiyiik veri kaynag: olacaktir. Mezunlarin meslek
kalitesi ve mesleki yeterliklerini gelistirebilmelerinin en 6nemli yollarindan birisi de bu tiir
izleme ¢alismalaridir

Mezun izleme anketlerinin kurumlara geri bildirim saglayarak mevcut program ve
uygulamalarin gelistirilmesine olanak sagladigini diisiinen akademisyenlerden A4iin ifadesi su

sekildedir;

Aa: Universitelerde fakiilte-mezun iliskilerinin siirdiiriilmesi ve isbirligi icinde hareket
edilmesi ile var olan yapimin giiclenmesi saglanabilir. Bu amacin gerceklestirilebilmesi icin
mezunlarin iiniversiteleri ile iletisimlerini koparmamalari, yardimci olabilecekleri
konularda isbirligi icinde olmalary; iiniversite yonetiminin de mezunlarin beklenti ve
onerileri ile ilgili olmalar1 gerekir.

Hizmet Oncesi Ogretmen Egitiminde Staj/ Uygulamali Egitim Faaliyetlerine iliskin Bulgular

Mezun Istihdam Edilebilirlik Gostergelerine gore Hizmet dncesi egitimde yer alan staj /
uygulamali egitim faaliyetlerinin mezunlara istithdam edilebilirlik becerileri kazandirmasi ve onlarin
mesleki yasantilarini kolaylastirmasi beklenmektedir. Bu kapsamda hizmet 6ncesi 6gretmen egitiminde

yer alan staj/uygulamali egitim faaliyetlerinin degerlendirilmesi i¢in katiimcilara Hizmet Oncesi
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Ogretmen egitiminde yer alan staj / uygulamali egitim faaliyetlerini mezunlarin istihdam edilebilirlik
becerileri kazanmalar1 ve mesleki yasantilarini kolaylastirmalar: agisindan nasil degerlendirdikleri ve
“alternatif uygulamali egitim Onerileri sorulmustur. Arastirmaya katilan akademisyenlerin goriisleri,
uygulama faaliyetlerinin siiresi ve uygulama faaliyetlerinin niteli¢i olmak iizere 2 kategori altinda; kisa
uygulama donemleri, danmisman/mentor niteligi, tiniversite-okul is birli¢inin artirilmasi ve oOzel Ogretim
kurumlariyla is birligi yapiimas: seklinde dort kodda toplanmustir. Tablo 5'te katilimcilarin goriislerine

iliskin kategori ve kodlar goriilmektedir.

Tablo 5. Akademisyenlerin staj/uygulamali egitim faaliyetlerine iliskin degerlendirmeleri

Kategoriler Kodlar Katilimcilar n
1 A1, Az, A4, As, Ao, A

Uygu ama. Kisa uygulama donemleri b B By 0 A 7

faaliyetlerinin stiresi An

Uygulama Danisman/mentor niteligi A1, Az, As, Ao, A1z 5

Faaliyetlerinin Universite okul isbirliginin artirilmasi Az A7 2

Niteligi Ozel dgretim kurumlariyla is birligi Asg, Ay 2

Hizmet oOncesi Ogretmen egitiminde uygulama faaliyetlerinin siiresinin kisa oldugu
katilimcilardan 7’si tarafindan belirtilmistir. Bu goriise sahip olan katilimcilardan bazilarinin goriisleri

asagida sunulmustur.

Aa: “Yeterli oldugunu diisiinmiiyorum. Ciinkii bir donem boyunca haftada bir giin gozlem
yapmak ya da dénemde 4 kere ders anlatmak yeterli olmuyor. Meslege yeni baslayan
dgretmenler genelde okul yasaminmin isleyisi hakkinda cok az bilgiye sahip olarak goreve
baglyorlar. Bence 6gretmen adayimin bir 6gretmen gozetiminde 1 yil boyunca bu deneyimi
yasamast gerekiyor. Ogretimi planlama, stmf yonetimi gibi becerilerin kazandirilmast
agisindan fakiiltenin son 1 yili bunun icin ayrilabilir.”

As: “Egitim fakiiltelerinde bunun yeterli olmadigum diisiiniiyorum. Zaten bu alanda ¢alisan
cok kisiye sorarsaniz staj ve uygulama kisminin yetersiz oldugunu soyleyecektir. Dordiincii
stifa biz illa teorik bilginin oldugu bir yil olarak gormek zorunda muyiz? Dordiincii sinif
tamamen uygulamaya ayrilabilir. Ogrencilere diyelim ki asgari iicretin belli bir béliimii hani
meslek liselerindeki uyqulama gibi bir iicret ddenerek tamamen son simiflari okullarda
gecirmeleri saglanabilir.”

Katilimcilar, uygulama faaliyetlerinin daha etkin olmasinda danmigsman/mentor Ogretmen
faktoriiniin 6nemli oldugu seklinde goriis bildirmiglerdir. Staj/uygulamali egitim faaliyetlerinde

danisman 6gretmenin 6nemini ifade eden katilimcilardan bazilarinin goriisleri asagida sunulmustur.
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Az Ayrica dikkat edilmesi gereken bir diger nokta ise; 6gretmen adaylarimin uygulama icin
gittikleri okullarda onlara rehberlik edecek 0gretmenlerin secilmesinde belirli kriterlerin
olusturulmas: gerekliligidir. Bu noktada Milli Egitim Bakanlig ile ig birligi icinde ¢alisiimal
ve bu kriterler okullara da bildirilmeli. Yapilan secimlerin hangi olciitlere gore yapildig net
degildir ve kriterler objektif degildir. Eger her anlamda nitelikli 6gretmen yetistirilmek
isteniyorsa, O0gretmen adaylarimin da alaminda uzman, duyussal becerileri gelismis ve
dgrenme motivasyonu yiiksek 63retmenlerin rehberligine birakilmas: gerekmektedir.

Aus: Giiniimiiz 6gretmenlik uygulamalarimin ¢ok fazla yeterli oldugunu diisiinmiiyorum.
Ozellikle uygulama 63retmenlerinin  seciminde cok fazla dikkat edilememesi ve bu
dgretmenlerinin biiyiik bir kismumn egitim almamast ve tiniversitedeki 63retim itiyelerinin
gerekli onemi g0stermemesi uygulamalar: yetersiz kilmaktadur.

Uygulamali egitimlerin {iniversite-okul isbirligi ile yapilmasmnin yararli oldugu

diistiniilmektedir. A2'nin bu konudaki goriisleri kendi ifadeleriyle asagida sunulmustur.

Az Ogretmen adaylarimn, toplumun ve 6grencilerin  ihtiyaclarmi cok daha iyi
anlayabilmeleri icin iiniversitelerin okullarla daha yogun bicimde is birligi icinde olmasi ve
bu isbirligi siiresinin de mevcut siireden ¢ok daha fazla olmas: gerekmektedir.

Uygulamali egitimler icin 6zel okullarla isbirligi yapilmasinin istihdam edilebilirlik agisindan

onemli oldugunu diisiinen iki akademisyenin goriisleri su sekildedir:

As: Belki bu konuyu ozel 6gretim kurumlari icin diisiinebiliriz eer 63rencilerin dzel 6gretim
kurumlariyla 63rencilik doneminde tamsir ve oradaki ¢alismalara katilirlarsa belki istihdam
acisindan bir katk: saglanmsg olabilir. Uygulamali egitim acisindan bir katk: saglanms olabilir

Av: Ozel sektorle isbirligi yapilabilir. Nitelikli ozel 6§retim kurumlarimdan hizmet satin
alinarak veya ikili isbirlikleri ile egitimin gercekte ne oldugu 0gretmen adaylarina
gosterilebilir.

Tartisma, Sonug ve Oneriler

Hizmet oncesi 6gretmen egitiminde kuramsal yeterlikler ve uygulama yeterliklerini igeren
alanyazinda, kuram-uygulama kopuklugunun var oldugu ve kuram agirlikli bir egitim sunulmasindan
dolayr uygulama yeterliklerinin istenilen diizeyde kazandirilamadigima iliskin birtakim ¢alismalar
(Aksoy, 2013; Bozak, Ozdemir ve Seraslan, 2016; Eret, 2013; Ertiirk vd., 2014; Ozdemir, Ceylan ve
Canoglu, 2015; Unver, 2014) mevcuttur. Bu ¢alismada elde edilen bulgular da bahsi gegen calismalarla
benzerlik gostermektedir. Bu nedenle, hizmet oncesi ¢gretmen egitiminde kuramin uygulama ile
desteklenmesinin, 6gretmen adaylarinin uygulama yeterliklerini daha yeterli diizeyde kazanmalar:
agisindan onemli oldugu soylenebilir. Bu ¢alismada, katilimcilar hizmet oncesi 6gretmen egitiminde
uygulama faaliyetlerine ayrilan siirenin kisa oldugunu ifade etmislerdir. Dolayisiyla egitim fakiilteleri
ile okullarin igbirliginin artirilmasi gerektigi diisiiniilmektedir. Alan yazinda yer alan bir¢ok calisma
(Adigiizel, 2008; Cepni, Aydin ve Sahin, 2015; Eskici, 2019; Yesil ve Caliskan, 2006) bu sonucu destekler

niteliktedir.
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Mezun Istihdam Edilebilirlik gostergelerinden isverenlerin kalite giivencesi prosediirlerine dahil
edilmesine yonelik bulgular yorumlandiginda, boylesi bir is birliginin nitelik agisindan arz-talep
dengesini saglayacag1 goriisii one ¢ikmaktadir. Tiirkiye Cumhuriyeti Cumhurbaskanligi’'nin Strateji
Biitce Baskanlig1 (SBB) tarafindan hazirlanan On birinci Kalkinma Plani'nda; “Sanayinin ihtiya¢ duydugu
isgiicii profili belirlenecek, bu ihtiyaca doniik mesleki ve teknik egitim ortadgretim, fen liseleri ve yiiksekogretim
kurumlarimin 6gretim programlar: giincellenecektir.” (Strateji ve Biitce Baskanligi, 2019) sekline ifade edilen
ve 2023 yilina kadar tamamlanmasi planlanan bu hedeften de anlasilacag1 iizere, hizmet O6ncesi
O0gretmen egitiminde de tiim yiiksekdgretim sisteminde olacagi gibi isverenlerin kalite giivencesi
prosediirlerine katilmasi 6nemlidir. Egitim politikalarini belirleyen MEB ve 6gretmenlerin yetistirildigi
egitim fakiiltelerinin ig birligi 1990’l1 yillardan beri siiregelmektedir. 2020 yili Mart ayimnda MEB ve YOK
arasinda “Egitimde Isbirligi Protokolii” imzalanmig ve 6gretmen ve egitim yoneticilerine hizmet ncesi

ve hizmet i¢in programlar diizenlenmesi planlanmaktadir.

Ogretmenler, MEB’e bagh devlet okullarinda ve 6zel okullarda istihdam edilmektedirler.
Isverenlerin Kontenjanlarin Belirlenmesine Déhil Edilmesine iliskin MIEG e iligkin akademisyen goriisleri
incelendiginde katihimcilarin biiyiik ¢ogunlugunun bu duruma, arz-talep dengesinin saglanacag:
gerekcesiyle olumlu yaklastiklar1 sdylenebilir. Tiirkiye’de son yillarda iiniversite sayisindaki artisla
beraber, yiiksekogretime erisim kolaylasmuis, yliksekogretimde okullasma orani da artmistir. Ancak bu
durum, istihdama ve dolayisiyla da ekonomiye ayni oranda yansimamaktadir (Ozder, Birinci, Zaifoglu
ve Isiktas, 2018). Bu durum yiiksekogretimde planlama ile ilgilidir ve SBB On Birinci Kalkinma
Planinda yiiksekogretim kontenjanlarinin arz-talep dengesi ve egitim-istihdam baglantisim1 dikkate
alarak belirlenmesine yonelik bir hedef yer almaktadir. Ayrica YOK tarafindan olusturulan
“Yiiksekogretim Egitim Programlart Damisma Kurulu” yiiksekogretim alanindaki istihdam odaklh
politikalarin olusturulmasi ve gelistirilmesi ile buna bagl yeni acilacak egitim programlar1 ve
kontenjanlarinin planlanmasina yonelik siireglerde goriis ve 6neride bulunmak (Yiiksekogretim Egitim
Programlari Danisma Kuruluna Dair Yonetmelik, 2017) amaciyla kurulmustur. Atilan bu adimlarla,
yliksekogretim sisteminde ve dolayisiyla hizmet oOncesi Ogretmen egitiminde kontenjanlarin
belirlenmesinde piyasa ihtiyaglarinin dikkate alinmasina yonelik calismalar yapildigi ve yapilacag:

sOylenebilir.

Calismaya katilan bazi akademisyenler ise kontenjanlarin sinirlandirilmasz ile bireylerin egitim
hakkinin ellerinden alinabilecegine dair endiselerini belirtmislerdir. Bu goriise gore, yliksekogretimin
amacinin sadece is glicii piyasasmin taleplerini karsilamak olmadigi, bireylerin, kiiltiirel, akademik,
evrensel ve/veya bagka alanlarda kendilerini gelistirmek {izere de yiiksekogretime dahil olabilecekleri
sOylenebilir. Bu ac¢idan bakildiginda kontenjanlarin piyasa ihtiyaclarna gore belirlenmesinin bir

dezavantaj olacag1 da sOylenebilir.
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Mezun Istihdam Edilebilirlik gostergelerinden bir digeri olan Kariyer Damsmanligt Hizmeti
Sunulmasma dair katilimci genel goriisii, bu hizmetin 6gretmen adaylarina meslegin ve piyasanin
tanitilmasinda fayda saglayacagi yoniindedir. Ancak, yiiriirliikteki mekanizmalar, 6gretmenlerin
kariyer agisindan ilerlemesi i¢in bir motivasyon olusturmamakta ve bu durum katilimc goriislerine
karamsarlik olarak yansimaktadir. MEB tarafindan olusturulan 2023 Vizyon Belgesi'nde deginildigi
iizere, 0gretmenlerin mesleki gelisimlerinin yeniden ele alinarak, 6gretmenler i¢in yatay ve dikey olarak
kariyer uzmanlik alanlari ile mesleki gelisim programlarinin tasarlanacaktir (MEB, 2018: 42). Benzer bir
hedef SBB On birinci Kalkinma Planinda da yer almakta ve Ogretmenlik mesleginin toplumsal
statiisiiniin giiclendirilecegi ifade edilmektedir. Bu gelismeler, konuya iligkin diizenlemelerin

yapilacagini gostermektedir.

Katilimailarin, kariyer damismanligi hizmetine alternatif olarak belirtmis oldugu bazi
uygulamalar géze carpmaktadir. Akademisyenler, kariyer danismanlhigi icin yiiksekdgretimin geg bir
basamak olabilecegi, bu hedefin egitimin-6gretimin daha dnceki basamaklarinda gerceklestirilmesinin
daha uygun olacagmi ifade etmisler ve yiiksekdgretimde bunun yerine, farkli mesleklerin icra
edilebilmesi igin gereken temel ve ortak becerilerin de kazandirilmasimin daha uygun olabilecegini

onermektedirler.

Mezun izleme anketleri, mezun istihdam edilebilirlik gostergelerinden bir digeri olup,
iiniversitelerin, mezunlarmin istihdam siireclerini izleyebilmek ve elde etikleri verilere gore kurumsal
kalitelerini ve kurumlarinin performanslarini yiikseltebilmek igin gereken iyilestirmeleri ve elde etikleri
verilere gore kurumsal kalitelerini ve kurumlarinin performanslarini yiikseltebilmek icin gereken
iyilestirmeleri ve uygulamalari yapabilmek igin kullandiklar1 araglardir. Mezunlarin 0z-
degerlendirmelerine dayanan mezun anketleri, istthdam edilebilirligin degerlendirilmesi i¢in en dogru
arag olarak goriilmektedir (Gaebel, Hauschildt, Miihleck ve Smidt, 2012). Mezunlarin basar1 durumlar:
da bu anketler yoluyla izlenebilmektedir. Ancak 6gretmenlik mesleginde istihdam KPSS sinavindaki
basartya bagh oldugundan, katilimcilar, mezun izleme anketlerinden elde edilen sonuglarin
ogretmenlik mesleginde mesleki kaliteyi belirleyemeyecegi goriisiindedirler. Bu nedenle, bu anketlerin
egitim fakiiltelerinde uygulanmasinin sadece kuruma nicel veri saglayabilecegi ve mezunlarin, 6grenim
gordiikleri kurumlarla manevi bagimi kuvvetlendirebilecegini diistinmektedirler. Tiirkiye Cumhuriyeti
Cumhurbaskanligi, SBB 2019-2023 Kalkinma Planinda “Mezunlarin kariyer siireclerinin takibi ve
mezun-iiniversite isbirliginin giiclendirilmesi i¢in mezun izleme sistemi kurulacaktir.” Seklinde bir
hedef bulunmaktadir. Ancak, ulusal ve uluslararasi alanyazinda mezun izleme anketleriyle ilgili
calismalara hizmet 6ncesi 6gretmen egitimi ve egitim fakiilteleri 6zelinde rastlanmamuigtir. Dolayisiyla
konu ile ilgili arastirmalarin yapilarak, egitim fakiiltelerinde bu anketlerin uygulanmasma yonelik

alternatiflerin belirlenmesi yararh olabilir.
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Avrupa Komisyonu'nca belirlenen Mezun Istihdam Edilebilirlik Gostergelerinden Staj /
Uygulamali Egitim Faaliyetlerinin 6gretmenlik meslegi i¢in ¢ok onemli oldugu sdylenebilir. Nitekim
Ogretmen adaylari, hizmet 6ncesinde uygulamali egitimler yoluyla, mesleki yasantilarinda onlar
bekleyen diinyaya iliskin daha somut deneyimler yasayarak, mesleklerini icra etmeye daha hazir hale
gelmektedirler. Dolayisiyla, uygulamali egitimlerin siiresinin uzun ve niteliginin yiiksek olmas1 6nem
arz etmektedir. Ancak katilimcilar hizmet 6ncesi 6gretmen egitiminde uygulamali egitimlerin yetersiz
oldugunu diisiinmektedirler. Bu goriis, alanyazinda yer alan pek ¢ok calismada da ifade edilmistir
(Aslan ve Saglam, 2018; Baskan, 2001; Kahramanoglu, 2010; Kogak, 1992; Senemoglu, 2011; Topal, Aksu

ve Karadeniz, 2011).

Katilimcilar, siirecin ana aktorleri olarak nitelendirdikleri danisman/mentdr ogretmenlerin
niteliginin 6nemli oldugu goriisiindedirler. Bu goriisii destekleyen bir takim ¢alismalar mevcuttur.
Danisman 6gretmenlerin, 6gretmen adaylarina yeterli uygulama yaptirmadiklar1 ve onlara olumlu
tutumlar sergilemedikleri bulgusuna ulasilan bir ¢alismadan (Yesilyurt, 2010) da anlasilacag: {izere,
uygulamal1 egitimlerde fakiilte-okul isbirliginin artirilmasinin boylesi bir nitelik sorununun oniine
gecilmesinde faydali olacagi sdylenebilir. Benzer bir 6neri bu ¢alismaya katilan katilimcilar tarafindan

da ifade edilmistir.

Arastirmanin sonuglarindan yola c¢ikilarak bazi Onerilerde bulunulabilir. Hizmet oncesi
Ogretmen egitiminde kuram-uygulama arasindaki boslugun doldurulmasi, uygulama faaliyetlerinin
nicelik ve nitelik olarak gelistirilmesi gerekmektedir. Ogretmen yetistirme programlarmin
belirlenmesinde isverenlerin (MEB ve 6zel 6gretim kurumlari) siirece dahil edilmesi nitelik agisindan
arz- talep dengesini saglayacagindan uygulamaya koyulabilir. Kontenjanlarin piyasa/ sektor
ihtiyaglarina gore belirlenmesiyle, arz-talep dengesi saglanabilir. Hizmet 6ncesi 6gretmen egitiminde
Kariyer danismanlig1 hizmeti sunulmasmin egitim fakiiltelerinin alt yapisi ve 6gretmenligin kariyer
meslegi olarak goriilmemesinden dolay1 gergeklestirilemeyecegi yoniindeki goriisten hareketle,
ogretmenlikte kariyer imkanlarmin diizenlenmesi ve dgretmenlik mesleginin toplumsal statiisiiniin
artirllmast saglanabilir. Ogretmenlik mesleginde mesleki kaliteyi dlcemeyecegi diisiiniilen mezun
izleme anketleri ile ilgili arastirmalarin yapilarak, egitim fakiiltelerinde bu anketlerin uygulanmasina

yonelik alternatiflerin belirlenmesi yararl: olabilir.
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Introduction

Bologna Process, which aims to improve the quality of academic programs in favor of students
and other beneficiaries of higher education, lies at the basis of development and transformation studies
in higher education. One of the policy concerns that emerged in implementing the Bologna Process is
the employability of graduates. Although employability is thought to be the employment of graduates,
job placement, Yorke and Knight (2006) state that employability stems from complex learning,
representing a broader concept than ‘basic” and ‘key” skills and competencies. They define it as a series
of attainment-skills, understanding and personal qualities that increase the probability of finding a job
and enable the graduates to be successful for the benefit of the workforce, society and economy in their
chosen professions. “Europe 2020: A Strategy for Smart, Sustainable and Inclusive Growth”, announced
by the European Commission in 2010, also set priority objectives for education. The report titled
“Structural Indicators for Monitoring Education and Training Systems in Europe” of the European
Education Information Network (EURYDICE) provides information about national policies and
structures in order to monitor developments regarding these targets. The report presents the level of
implementation of structural indicators for all EU Member States and Bosnia and Herzegovina, Iceland,
Liechtenstein, Montenegro, Macedonia, Norway, Serbia and Turkey separately. One of the 6 indicators
in this report of EURYDICE is graduate employability. Graduate employability has its own 5 indicators.
The first one of the Graduate Employability Indicators (GEI), “regular labor market forecasting used
systematically,” refers to estimating the expected number of future employments in an economy (in the
medium or long term) and certain skill or competence requirements (demand) (European Commission,
2016). The second of these indicators is “involvement of employers required in quality assurance,” and
it means consulting employers’ opinions in determining the needs of the labor market to ensure that the
higher education institutions fulfill the needs of the labor market based on the obtained information.
The third GEI is “requirements or incentives for internship and applied training for all students,”
emphasizing the importance of applied education in the pre-service education process. Data from both
European comparative studies and national reports show that students participating in pre-graduate
practical training are more likely to find a job than their colleagues without work experience (Blackwell,

Bowes, Harvey, Hesketh, & Knight; Garrouste & Rodrigues; Mason, Williams, & Cranmer; cited from
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van der Velden & Allen European Commission, 2016). However, some studies in the literature (Aksoy,
2013; Bozak, Ozdemir, & Seraslan, 2016; Eret, 2013; Erttirk, Ozen Altinkaynak, Veziroglu & Erkan, 2016;
Ozdemir, Ceylan, & Canoglu, 2015; Unver, 2014) stated that there is a gap between theory and practice,
and practical activities cannot be achieved sufficiently. Another GEI, namely the “career guidance for
all students in higher education institutions,” is related to services and activities that aim to help
students manage themselves in their careers in terms of education, training and vocational choices in
the process of higher education. The fifth indicator is “regular graduate surveys used systematically.”
This indicator serves multiple purposes, such as providing information to policymakers at the
government level, to faculties/faculty managers at the institutional level, as well as to potential and
current students, and ensures that graduates are in constant communication and solidarity with the
university they graduated from. Thus, in case of encountering problems in their professional life,
graduates apply to the university they graduated from and have access to opportunities that will
contribute to the university’s development and themselves. When the situation in Turkey in terms of
these five indicators is examined in EURYDICE Report named “Structural Indicators for Monitoring
Education and Training Systems in Europe 2018” (European Commission 2018), it is stated that only
career guidance services are offered, and other indicators are never offered or poorly realized in Turkey.
Even though we are not at the desired level in terms of indicators, the number of graduate
employability-related research in Turkey is limited. The limited number of studies encountered in the
literature includes graduates who study in different disciplines and can be employed in companies and
vocational school graduates. There are no studies on graduate employability in the teaching profession
or pre-service teacher education. Although there are many studies on graduate employability in the
foreign literature, these include issues such as the relationship between higher education and
employability, the examination of employability within the scope of quality practices in higher
education, and the qualifications of graduates. The indicators (GEI) in the EURYDICE Report contain
overall higher education assessment in the EU member states, Bosnia and Herzegovina, Iceland,
Liechtenstein, Montenegro, Macedonia, Norway, Serbia and Turkey, are examined specifically to

faculties of education in this study.

Teachers who are expected to play a leading role in the development of a country, in the
development of the qualified workforce, in ensuring peace and social peace in society, in socializing
individuals and preparing them for social life, in transferring the culture and values of the society to
young generations (Ozden, 1999, p.9) must possess some competencies. It can be said that the quality
of scholarly output is directly proportional to the quality of teachers, and the quality of teachers is
directly proportional to the competencies they have. Teacher competencies appear to be constantly
questioned and tried to be restructured in our world, where information and technologies change day
by day. In the 2023 Education Vision, which was shared with the public by the Ministry of National

Education (MoNE [MEB]) in 2018, the issues of developing teacher competencies and cooperation with
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universities are also emphasized. This situation once again emphasized the importance of pre-service
teacher training. In this study, pre-service teacher education will be evaluated by education
management academicians who have academic titles in education management, which contribute to the
formation of public policies related to education within the framework of MIEG, and situation analysis

will be presented.
Method
Research Model

Qualitative research method and phenomenological design were used in this study, which aims
to evaluate pre-service teacher education in terms of GEI and based on the opinions of academicians
working in education faculties. Phenomenology research is qualitative research that aims to reveal
examples, explanations and experiences that can help to know better and understand a phenomenon.
In phenomenological research, data sources are individuals or groups who experience the phenomenon
that the research focuses on and can express this phenomenon (Yildirim & Simsek, 2005). The
phenomenon in this study is the perception and interpretation of graduate employability indicators in
pre-service teacher education by academicians who train future teachers through pre-service teacher

education in education faculties and examine education-related policies in terms of their fields.
Participants

The participant group of the study is composed of 14 educational administration academicians
who work in various universities in Turkey. The study group was determined using the maximum
diversity sampling technique, one of the purposeful sampling methods. Of the participants, 6 of the
participants are women, and 8 of them are men. Academicians’ mean age is 40.71, the mean term of
office in the faculty of education is 11.5 years. And 3 of the participants have the title of professor, 1 of

them is an associate professor, and 10 of them are assistant professor doctors.
Data Collection Tools and Data Collection

Qualitative data were collected through semi-structured interview forms in the study. Interview
forms were created following the sub-problems by scanning the national and international literature. In
this way, questions that enable education management academics working in education faculties to
evaluate pre-service teacher education in the context of Graduate Employability Indicators and obtain
in-depth information were included. The interview form consists of two parts. In the first part, four
factual questions aim to determine the participants’ gender, age, position, and length of service. In the
second part of the interview form, five basic open-ended questions are included with the probe
questions. The first one of these questions involves evaluating whether pre-service teachers have gained
sufficient theoretical knowledge and practical competencies in employability in their pre-service

training. The second question is about taking the opinions of academics about the inclusion of
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employers (MoNE and Private Education Institutions) in the quality assurance procedures in pre-
service teacher education and determining the advantages and disadvantages of this situation. In the
third question, it was expected from the participants to express the positive aspects and limitations of
the market needs (MoNE and Private Education Institutions) in determining the pre-service teacher
education quotas and providing career counseling service, and it was aimed to evaluate career
counseling in terms of the infrastructure of education faculties. In the fourth question, the participants
were asked about their opinions on implementing graduate follow-up surveys to individuals who
graduated after completing pre-service teacher education, and then, alternative views of academicians
on measuring the occupational quality and professional competencies of pre-service teacher education
graduates were received. In the last question, the participants were asked how they evaluate the
internship / applied training activities in pre-service teacher training regarding the graduates’
achievement of employability skills and facilitating their professional life, and after that, alternative

practical training suggestions were received.

The validity of the data collection tool was provided by participant confirmation, colleague
confirmation, and expert review methods. The interviews with the participants were recorded using a
voice recording device, and the researcher analyzed the recordings obtained by transferring them to the

computer in m4a format.
Data Analysis

The audio recordings obtained from the interviews with the participants were analyzed and put
into writing as a complete Microsoft Word document. The data obtained from the opinions of 14
academicians, which were put into writing, were protected by the researcher according to the principle
of confidentiality. Each participant was numbered by giving the participants an “A” (academician)
code. The data were transferred to the MAXQDA 2018 Qualitative Research Program, and a framework
was created for data analysis based on research questions. In this way, the categories under which the
data will be presented are arranged. Then, direct quotations were presented from the data and the
important parts while paying attention to the meaningful combination. In the last stage, the findings
were explained by making sense, and a comparison between the cases was made by explaining the

cause-effect relationships in order to make the findings stronger.
Ethical Permission of Research

In this study, all rules stated within the scope of "Higher Education Institutions Scientific
Research and Publication Ethics Directive" were followed. None of the actions stated under the title of
"Actions Against Scientific Research and Publication Ethics", which is the second part of the directive,

were neglected.

798



KEFAD Cilt 22, Say1 2, Agustos, 2021
Findings

For academicians to evaluate pre-service teacher training in terms of graduate employability,
questions related to theoretical and practical competencies, involvement of employers required in
quality assurance, regular labor market forecast, career guidance, graduate monitoring surveys and
internship / applied training were asked. With these questions, apart from the general evaluations of
the academicians about the theory and application competencies in pre-service teacher education,
separate opinions for each GEI were obtained. These opinions are presented in separate tables for each

question.

Findings Regarding the Evaluation of Theoretical Knowledge and Application Competencies in

Pre-Service Teacher Education in terms of Graduate Employability

It is expected that the competencies that individuals gain in pre-service training will increase
their job opportunities upon graduation, ensure their success in their professional life and meet the
demand in terms of qualifications. These competencies can generally be divided into two categories as
theoretical and practical competencies. When the theoretical and practical competencies are evaluated
in terms of graduate employability, which aims to make a general assessment of academicians regarding
the acquisition of these competencies in pre-service education, the answers are shaped under two basic
categories: theoretical knowledge and practical competencies. The responses of the participants
examined within the framework of these categories were grouped under eight codes. These Codes are
sufficient theoretical knowledge, supporting the theory with practice, equipment of faculties of
education and faculty members, individual effort, the inadequacy of practice, short-term practicing
activities, increasing school-university cooperation, ineffective practice / internship activities. Findings
and distribution of answers regarding academicians’ comments of theory and practice competencies in

pre-service teacher education are presented in Table 1.

Table 1. Academicians’ evaluations regarding theoretical knowledge and practical competencies

Categories Codes Participants n
.. . A1, Az, As, A, A7, As, Ao, Ao, A1,
Sufficient theoretical knowledge A, Ars, A, 12
Theoretical Supporting the theory with practice As, As, A7, 3
Knowledge Equipment of faculties of education Av Au As, As 4
and faculty members
Individual effort A1, A7, As 3
Inad ‘ H A1, Az, As, A4, As, As, A7z, As, Ag, Axo, 14
nadequacy of practice An, An, As, Au
Short-term practicing activities Az, As, As, As, Ao, A11, A1z, A13, A4 9
Practical . . .
Competencies Increasing school.-uruversuy A As, Ag, Ao 4
cooperation
Ineffective practice / internship As, As, Ars 3

activities
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When the views of the academicians are examined, it is seen that almost all of them think that

theoretical knowledge has been adequately gained in pre-service teacher education. There are also

academics stating that theoretical knowledge should be supported by practice. Some of the views on

this issue are expressed as follows:

Ag: I think they have gained sufficient theoretical knowledge in a limited way. The missing
point is that in order to be a good teacher in practice, there must be a link between theory
and practice. I think that the organic bond established by our education faculties with the
practice schools is not strong, so I do not think that a theoretical structure fed by the
problems in practice has been formed. Therefore, I do not think that the information
provided in the education faculty here constitutes a very up-to-date and practical
theoretical basis.

A7: Theoretical and practical overlap is not possible all the time; in other words, theory and
practice do not always coincide. In our field, theory, theoretical knowledge, and practice
are explained using binoculars metaphor. The logic of the binocular metaphor is that when
you look at binoculars from one eye, you cannot get a clear image, but when you have both
eyes open, you can see the image clearly. It is a bit like this. If you want to use theory and
practice effectively, 1 think you have to give them both simultaneously and with a
counterbalance.

Four academicians think that theoretical knowledge competence is in parallel with the skills of

education faculties and faculty members. The opinion of one of these academicians on this issue is as

follows:

As: It would not be right to say that some universities do this well or some of them do
not do it well. But it is not correct to say that all of them provide sufficient information
about theoretical knowledge. We do not have any data regarding this. However, when
we see the results of the OABT tests (teacher filed knowledge test) in the teaching field
knowledge exams, we can see that there are serious problems in terms of both theory and
practice.

It is thought that pre-service training and individual effort are important in gaining theoretical

knowledge (3). The statements of some of the academicians who expressed their opinions on this subject

are as follows:

As: It is also very difficult to say that there is a limit to the adequacy of theoretical
information for us to become satisfied. So, what is the limit of what we call subject matter
knowledge? Or how much of this subject matter knowledge will be supplied by the
university? This is a little bit about one’s own personal development. For example, a
teacher graduating from the field of X is not expected to get all of the subject knowledge
in that field from the university. Or it may not be possible. But one has to develop his
or her professional knowledge. Just as a person needs to train oneself in terms of general
culture, pedagogical formation and professional knowledge, he or she must also train
himself in subject matter knowledge.

A1 However, thanks to the developments in the internet and technology, I do not think
there is a problem related to theoretical knowledge. In this respect, I think the theoretical
knowledge of the new generation is better and more up-to-date.
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All academicians believe that practical competencies cannot be gained sufficiently. The number
of academicians who attributed this to the lack of time for implementation activities is 9. Some
academicians think that school-university cooperation should be increased (4), that
internship/application activities are not carried out effectively. There are academicians (4) who think
that the school-university cooperation should be increased, and academicians (3) think that
internship/application activities are not carried out effectively. Among the academicians, As and Ais,
who do not think that the application competencies are gained sufficiently, expressed their opinions as

follows.

As: I do not think that they gain sufficient practical skills. I think it is necessary to be more
effective in practice. Our students become seniors without spending time in practice schools.
Their stay in the practice school should be increased, and teachers should be trained with the
cooperation established between practice and theory. In our current Program, I consider it a
disadvantage that some departments left the application step to last year.

Aus: Insufficiency of implementation is the biggest deficiency of education faculties. Students
start to practice in the last year. And since this process conflicts with KPSS ( public personnel
selection examination) preparation, crucial importance and care are not given. Even if not
every semester, it is necessary to have observation lessons in schools as of sophomore year.

The opinion of the academician As, who defends that realizing internship / applied training

activities at the desired level depends on the cooperation between universities and schools, is as follows.

Aes: 1 think that the organic bond established by our education faculties with the practice schools
is not strong, so I think there is no theoretical structure fed by the problems in practice.

Some academics think that internship activities are not carried out effectively. The opinions of

A7 and As, who are among the academics with this thought, are as follows with their expressions.

A7: Our practical competencies are not something to be learned only in a teaching internship.
Internships are generally not attended. Although the Ministry of National Education has
recently imposed an obligation for faculty member attendance, this part may be left on the

paper.
Aus: Students do their internships in the last year. And since this process conflicts with KPSS

( public personnel selection examination) preparation, crucial importance and care are not
given.

Findings Regarding Employers’ Involvement in Quality Assurance Procedures in Pre-Service

Teacher Education

The advantages and disadvantages of employers’ (MoNE and Private Education Institutions)
involvement in the regulation of education programs, one of the quality assurance procedures, are
evaluated under two main categories; the advantages of employer involvement and the disadvantages
of employer involvement. Then, the answers are collected in seven codes: three advantages and four

disadvantages. These categories are qualitative supply-demand balance, strong stakeholder relations,
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ensuring the standard, different demands of private education institutions, the awareness level of the
employers, the difficulty in finding the optimal in the theory-practice balance, and the restriction of
university autonomy. Findings regarding the evaluation of employers’ inclusion in quality assurance
procedures as an indicator of Graduate Employability in Pre-Service Teacher Training are given in Table

2.

Table 2. Academicians’ evaluations regarding employers’ involvement in quality assurance procedures

Categories Codes Participants n
Advantages of Qualitative supply-demand balance A1, As, A7, As, Ao, A1, A1a
?mployer Strong stakeholder relations As, A7, As, Ao 4
involvement Ensuring the standard As, A, A1, Ann 4
. Different dem.and.s of.prlvate education Au As, As, Ar, A 5
Disadvantages Institutions
of employer Awareness level of the employers As, As, As, A1z 4
involvement Restriction of university autonomy As, A9, A13 3
Difficulty in finding the optimal in the theory- A 1
5

practice balance

Academicians stated that considering employers’ needs will provide the supply-demand
balance in terms of quality. On the other hand, this situation is thought to be possible only by bringing
theorists and practitioners together to react to the market and make the market more appropriate rather

than meeting the market’s needs. A9’s expressed opinions on this issue are as follows.

Ao “Whether we want it or not, it is a fact that the market organizes education. This is a result.
As a natural consequence of the transformation of universities into “vocational schools,” the
areas where there is no enough employment is falling vacant. The cost of giving up higher
education in Turkey is very high. Social demand is affected when undergraduate education is a
laborious endeavor with a low return when it results in unemployment. Schools are not exempt
from this, as the market affects every aspect of life. The main thing is not to react to the market
but to develop projections that predict how the market will be shaped. ”

An academic (As), who argued that considering market needs would strengthen stakeholder

relations, expressed her opinion as follows:

As: “For example, if we say that the Ministry of Education will develop a design skill
workshop here, if it wants to improve it, education faculties need to train teachers who are
prone to processes such as STEM education and design skill workshops. Graduates now need
to be responsive to market conditions or needs. 1 think it is important for the Ministry of
National Education and its stakeholders to understand and get to know each other more
effectively and at least benefit from each other’s perspectives to create a synergy. “

While the participants generally think that including MoNE in these processes will have

positive results, they do not find it very correct to include them in the determination of the curriculum
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since private schools may have differing expectations from each other. As’s opinion on the subject is as

follows.

As: There may also be disadvantages; most of the time, the expectations may not match
with expectations of the institution. Or let’s say you expect a teacher to work under private
school conditions. All expectations of private schools may differ from each other. The socio-
demographic characteristics of the social infrastructure they represent may be different.
Perhaps, they produce different value judgments, and the social classes they represent may
be different. Their discourses may differ, their approaches may differ, so their expectations
must match the institution’s expectations. It may often not be easy to find such a common

“

way.

A6 thinks that the involvement of employers(MoNE and private schools) is a positive fact;

however, it is important to increase their awareness and cooperate with field experts to achieve it.

As: “However, the level of awareness/consciousness of the system that will use the teacher
at this point is also very important. If we fulfill their wishes without raising their level of
consciousness enough, then the education faculty or the education sector cannot create the
desired change; it will only go after the implementation. Therefore, awareness-raising
activities are also important in a way that affects the demands of the employees in the
application. In other words, the fact that only those in practice can answer who is the ideal
teacher misleads us. Theorists and practitioners must be able to respond to this together. If
this is the case, if the competencies are defined by the representatives of the theory and
practice, the product will be stronger, more beautiful. Still, unfortunately, it will not
happen if it is up to one side. ”

Findings Regarding Career Guidance and Employers’ Involvement in Determining the Quotas in

Pre-Service Teacher Education

Considering the participants’ opinions about career guidance and employers’ involvement in
determining the quotas, three categories were set as follows: perspectives on determining quotas
according to sector needs, perspectives on offering career guidance services, and alternatives to career

guidance. The categories and codes obtained from the answers of the participants are as in Table 3.
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Table 3. The perspectives of academicians on determining the quotas according to sector needs and providing
career guidance

Categories Codes Participants n
Perspectives on Quantitative supply-demand balance A1, Az, Az, Ag, As, Az, As,
Y
o As, A, Ani, A A, Als 13
& . Hindering the right to education A1, Az, Ae, A1z, A1s 5
quotas according ;
) ¢ d Prevention of unemployment A1, Az, As, Ao 4
o sector needs
Variable market needs Ao, A1z 2
. . 6
Introducing the profession and the market As, Az, As, Ao, A1z, Aus
Lack of career opportunities in teaching A1, Az As, A 4
The appropriate infrastFucture of education As, Ar, A, Au 4
Perspectives on faculties
career guidance The inadequate mfrastr.ucture of education A As, Ae, A, Ass, Au 6
faculties
No award system for postgraduate A 1
1
education
Contribution to the determination of A 1
4
Alternative Ways
2
Alternatives to Conducting during the.z previous steps of A A
. education
Career Guidance Gaining common skills for different 3
S ) A4, As, Ao
professions

In general, academics consider career guidance necessary to introduce the profession and the
market. However, they state that teaching is not seen as a career profession and that the current
mechanism does not have a reward system. The view of one of the participants on this issue is presented

with their own expressions.

A7: Teaching career steps were introduced before as expert teacher and headteacher, but these
remained on paper. Later, an undersecretary said that I would bring the teaching career steps
again, but this will not be yearly. He said it would be based on performance. It didn’t happen
either. Teaching does not have a career path if you think of teaching starting from the day you
graduate from the education faculty until you die. But if one thinks his/her work to be one of the
best and the Ministry of Education will credit it, it becomes a real career.”

The academicians who think that education faculties are not necessary to provide career
guidance services state that the pre-service teachers already know what awaits them while participating

in pre-service teacher training.
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Au: If the student has already come to the Faculty of Education, s/he is aware that s/he has come
to be a teacher. S/he will graduate with a teaching license. I think it is not very useful to give
career guidance to a student who has not graduated. As a matter of fact, the student has work
anxiety while trying to finish school. I think career planning may start 2-3 years after
graduation. I think s/he will need such a service later on. Maybe s/he will be appointed, s/he will
need counseling to find a way when s/he does not like his profession. So, I think it is not necessary
during pre-service.

Four of the academicians who evaluated career guidance in terms of the infrastructure of
education faculties thought that the infrastructure of education faculties is suitable for career guidance
service. At the same time, six academics stated that there was an infrastructure problem, and this
problem is mostly related to the quantity and quality of academic staff working in education faculties.
The views of some of the participants on the subject are presented below in their own sentences.

Az If the career counseling service to be given to teacher candidates will be provided
by the academic instructors, the instructors should have good communication with the teacher
candidates and inform the candidates with detailed guidance.

However, in our country, the number of faculty members in education faculties is
low, and the number of students that need support is very high.

Ao: The infrastructure of the faculties is not suitable in this respect. In teaching departments,
faculty members are usually graduates of education faculties. This situation has resulted in the
education — of  education  faculty  students  who  are  already  middle
Class members in a vicious cycle. In order to prevent this, it may be beneficial to
attract faculty members from different departments in education faculties.

Findings Regarding Graduate Tracking Surveys in Pre-Service Teacher Education

Graduate tracking surveys, which are seen as one of the most important tools for evaluating
higher education regarding employability, define how many graduates find a job and how many are
working, as well as the quality of the graduates, the duration of the job, their professional satisfaction
and the compatibility of graduate skills with the job requirements. Categories and codes derived from

Participants’ views are as shown in Table 4.

Table 4. The perspectives of academicians on the application of graduate tracking surveys

Categories Codes Participants n
Not measurn;iProfessmnal Av As, As, Ans, Ars, Aus 6
The function of Providirzu datt?; for the
graduate tracking . g . As, As, A1, A11, A13 5
institution
surveys Strengthening corporate
& g, p A1, Ag, As, A7, As, Ao 6
belonging
.Factors affecting Public perso.nne? selection A1, Az, As, As, As, As, Ao, A1, A1z, A1z 10
job placement examination
process Market needs As, As, As, A2 4

Qualified education As, Ay, A1z, A1a 4
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The educational administration academicians who participated in the study were asked
whether applying the graduate tracking surveys to the education faculty graduates is necessary. Then,
their opinions about whether the graduates’ job qualifications and skills are measurable in these
surveys. The opinion of most academicians, who argue that graduate monitoring surveys are not
necessary for graduates of education faculties, advocate that surveys cannot measure the quality of

graduates in the teaching profession. The opinions of some of the participants are presented below.

As: The professional quality and professional competence of graduates cannot be
measured with a survey. I don’t think it is very necessary. Opinions can be obtained
from parents, peers and principals from schools.

An: The study will only remain in the statistics, as new regulations have not been
introduced by taking the surveys into account. Instead, more useful things should be
considered. But I don’t know what these things are; they need to be worked on a little
bit. We cannot measure teachers’ professional quality with surveys in this way. If a
student could not be appointed for duty, the number of graduates, the demand of MoNE
for teachers and the KPSS exam affect this, and we cannot determine the quality of the
graduate with them.

The participants stated that the appointment process depends on the workforce needs of the
country, especially the exams and criteria used to meet this workforce need. They also stated that the
success of this profession could be measured in different ways, and the data obtained as a result of the
graduate monitoring surveys on whether a graduate is placed in a job or not can be reached from other
sources too. They argue that it is accessible and cannot indicate the quality of education faculties or

graduates. Azexpresses his/her opinion as.

A7 “This is very related to the branch/ field of the person concerned. It is also very relevant
to the self-improvement of the person concerned. It is related to the social opportunities in
the province where s/he is studying. Because when someone who studied at METU or
Bilkent University can do an internship at Turkey’s well-known companies, it may not be
possible for a graduate student from any university in another province. The tail hypothesis
and the selection hypothesis also come into play at this point. It says there that if you wait
in the queue, I'll get the most educated ones. By that, I mean I can get you some
competencies at less cost. Or one can say that I can make someone acquire skills in 3 hours
rather than 10 hours thanks to my education. The university you graduated from is
important here.

As, on the other hand, showed the difference between employment and employability with the

following statement.
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As: “You can say that someone who graduated from medical school today did not choose to
be a doctor, but if a teacher graduated from the education faculty is not teaching or cannot
be appointed for their jobs, in this case; what do we say when we look there? In other words,
will the appointment process be limited to the employment and recruitment of the state or
the public sector, or should we educate our graduates to have an entrepreneurial spirit that
will create employment opportunities for themselves in market conditions, to become
individuals who can effectively express their qualities and have the power to convince others
to prefer themselves? We need to think well. As I said, social demand is important.

Stating that graduate surveys are necessary, academicians state that such surveys make
institutional belonging and spiritual bond strong. It is also stated that the graduate tracking system will

have some benefits for the monitored and monitoring parties.

Agq: Of course, I think there is no need to argue on this issue. This monitoring should be
held not only for educators but also for all members of the profession, for the units of the
entire university. But it should be done especially for education faculties, and for graduates
of education faculties. These monitoring surveys will not only benefit the monitored person
but also will be a great source of data for revising and updating teacher training programs.
One of the most important ways for graduates to improve their professional quality and
professional competencies is such monitoring studies.

A4, one of the academicians who think that the graduate monitoring surveys provide feedback

to institutions and enable the development of existing programs and practices, is as follows.

As: The existing structure can be strengthened by maintaining university faculty-
graduate relations and acting in cooperation. In order to achieve this goal, the graduates
should keep in touch with their universities and cooperate in matters that they can help;
The university administration should also be concerned with the expectations and
suggestions of the graduates.

Findings Regarding Internship / Practice in Pre-Service Teacher Education

According to the Graduate Employability Indicators, pre-service education internship /
practical training activities are expected to help graduates gain employability skills and facilitate their
professional lives. In this context, to evaluate the internship / practical training activities included in
pre-service teacher training, participants were asked how they evaluate the internship / applied training
activities in pre-service teacher training in terms of gaining employability skills and facilitating their
professional life their alternative practical training suggestions. The opinions of the academicians
participating in the research are grouped under two categories: the duration of the practical activities
and the quality of practical activities. Then, they have been categorized under four different codes: short
implementation periods, consultant/mentor qualification, increasing university-school cooperation and
cooperating with private education institutions. In Table 5, categories and codes regarding the views of

the participants can be seen.
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Table 5. Academicians’ evaluation regarding internship/practical training activities

Categories Codes Participants
Duration of practical . Lo A1, Az, Ay, As, Ao, A1,
. Shortness of practical activities
activities An
Mentor Quality A1, Az, As, Ag, A1z
Quality of practical Increasing university—school As A
2, A7
activities cooperation
Cooperation with private education
P P As, Ao

institutions

It was stated by seven of the participants that the duration of implementation activities in pre-

service teacher education was short. The views of some of the participants who have this view are

presented below.

As: “I don’t think it’s enough. Because it is not enough to observe once a week or lecture 4
times a term during a semester. Teachers who are just starting the profession generally have
little knowledge about the functioning of school life. I think the pre-service teacher should have
this experience for 1 year under the supervision of a teacher. The last 1 year of the faculty can
be reserved for this in terms of providing skills such as planning, teaching and classroom

management.

As: “I think this is not enough in education faculties. If you ask many people already working
in this field, they will say that the internship and practice part is insufficient. Do we have to
see fourth grade as a year of theoretical knowledge? The fourth grade can be devoted entirely
to practicing. Let’s say students can spend their last years in schools by getting paid for a

certain part of the minimum wage, like the internship in vocational high schools.

Participants stated that the counselor/mentor teacher factor is important for the implementation

activities to be more effective. The opinions of some of the participants who express the importance of

the counselor teacher in internship / practical training activities are presented below.

Az: In addition, another point to be considered is the necessity of determining certain criteria
in selecting teachers who will guide pre-service teachers in the schools where they do their
internship. At this point, it should be worked in cooperation with the Ministry of National
Education, and these criteria should be notified to the schools. It is not clear according to
which criteria the choices are made, and the criteria are not objective. If it is desired to train
qualified teachers in every sense, teacher candidates should be left to the guidance of teachers
who are experts in their fields, who have developed affective skills and have high learning

motivation.

Aus: I do not think that today’s teaching practices are too adequate. In particular, the lack of
attention paid to the selection of the mentor teachers and the fact that most of these teachers
do not receive education and the university’s faculty members do not show the critical

importance make the practice period inadequate.

It is thought that it is beneficial to conduct applied training with university-school cooperation.

A>’'s views on this issue are presented below with his own expressions.
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Az: For teacher candidates to better understand society’s and students’ needs, universities
should cooperate more intensely with schools, and this cooperation period should be much
longer than the current period.

The views of the two academics who think that cooperation with private schools for practical

training is important in terms of employability are as follows:

Ag: “Maybe we can consider this issue for private education institutions; if students meet
private education institutions during their student years and participate in the studies there,
maybe it may contribute to their employment opportunities. A contribution may have been
made in terms of practical training.”

Ao: “Collaboration can be made with the private sector. Teacher candidates can be shown what
the education really is by purchasing/receiving services from qualified private education
institutions or through bilateral collaborations.”

Discussion, Conclusion and Suggestions

In the literature covering theoretical competencies and practical competencies in pre-service
teacher education, several studies are showing that there is a theory-practice gap and that the practical
competencies cannot be gained at the desired level because of the theory-based education (Aksoy, 2013;
Bozak, Ozdemir, & Seraslan, 2016; Eret, 2013; Ertiirk et al., 2014; Ozdemir, Ceylan, & Canoglu, 2015;
Unver, 2014). The findings obtained in this study are also similar to the studies mentioned above. For
this reason, it can be said that supporting the theory with practice in pre-service teacher education is
important for teacher candidates to gain practical competencies at a sufficient level. In this study,
participants stated that the time allocated for practical activities in pre-service teacher education was
short. Therefore, it is thought that the cooperation between education faculties and schools should be
increased. Many studies in the literature (Adigiizel, 2008; Cepni, Aydin, & $Sahin, 2015; Eskici, 2019;

Yesil & Caliskan, 2006) also support this result.

When the findings of the graduate employability indicators regarding the involvement of
employers in quality assurance procedures are interpreted, the view that such cooperation will provide the
balance of supply-demand in terms of quality comes to the fore. As can be seen from the objective
expressed in the eleventh development plan prepared by Strategy Budget Presidency of the Republic of
Turkey (SBP); “The labor force profile required by the industry will be determined, and the education programs
of vocational and technical education secondary education, science high schools and higher education institutions
will be updated according to this need.” (SBP, 2019) and planned to be completed by 2023, employers need
to participate in quality assurance procedures in pre-service teacher education as it will be in the whole
higher education system. The cooperation between the Ministry of National Education, which
determines the education policies, and the education faculties where teachers are trained, has been

ongoing since the 1990s. An “Education Cooperation Protocol” was signed between the Ministry of



Sahin, C. & Sezgin, F.

National Education and CoHE in March 2020, and it is planned to organize pre-service and in-service

programs for teachers and education administrators.

Teachers are employed in public and private schools affiliated with the Ministry of National
Education. When the views of the academicians about the GEI regarding the involvement of employers
in determining the quotas are examined, it can be said that the majority of the participants approach
this situation positively because the supply-demand balance will be achieved. With the increase in the
number of universities in Turkey in recent years, access to higher education has been increased, and the
higher education enrolment rate has risen. However, this situation does not reflect on employment and
therefore on the economy at the same level (Ozder, Birinci, Zaifoglu, & Isiktas, 2018). This situation is
related to planning in higher education, and the SBP Eleventh Development Plan includes a target for
determining higher education quotas by considering the supply-demand balance and education-
employment relation. In addition, the “Higher Education Programs Advisory Board,” which was
established by CoHE, was established in order to provide opinions and suggestions in creating and
developing employment-oriented policies in the field of higher education and planning new education
programs and quotas (Yiiksekogretim Egitim Programlar: Danisma Kuruluna Dair Yonetmelik, 2017).
With these steps, it can be said that studies have been and will be made to take into account the market
needs in determining the higher education system quotas and, therefore, in quotas of pre-service teacher

education.

Some of the academicians who participated in the study expressed their concerns about the
limitation of the quotas that the individuals’ right to education could be taken away. According to this
view, it can be said that the aim of higher education is not only to meet the demands of the labor market
but also that individuals can participate in higher education in order to improve themselves in cultural,
academic, universal and/or other fields. From this point of view, it can be said that determining the

quotas according to market needs would be a disadvantage.

The general participant view regarding the Provision of Career Counselling Service, which is
one of the indicators of Graduate Employability, suggests that this service will be beneficial for
introducing the profession and the market to teacher candidates. However, the current mechanisms do
not motivate teachers to advance in their careers, reflecting pessimism in participant views. As
mentioned in the 2023 Vision Document created by the Ministry of National Education, the professional
development of teachers will be reconsidered, and career expertise areas and professional development
programs will be designed horizontally and vertically for teachers (MEB, 2018: 42). A similar goal is
included in the Eleventh Development Plan of the SBP, and it is stated that the social status of the
teaching profession will be strengthened. These developments show that regulations will be made

regarding the issue.
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Some of the practices that the participants have stated as alternatives to career counseling
services stand out. Academicians stated that higher education may be a late step for career counseling
and that it would be more appropriate to achieve this goal in earlier stages of education and training,
and they also suggested that acquiring the fundamental and common skills required to perform

different professions during higher education can be the right step.

Graduate tracking surveys are one of the indicators of graduate employability to monitor the
employment processes of universities and their graduates. The universities may improve their
institutional quality and performance according to the data obtained and make the necessary
improvements and applications. Graduate surveys based on graduates’ self-assessment are deemed the
most accurate tool for evaluating employability (Gaebel, Hauschildt, Miihleck, & Smidt, 2012). The
success of the graduates can also be monitored through these surveys. However, since employment in
the teaching profession depends on the scores gained in the KPSS exam, participants think that the
results obtained from the graduate tracking surveys cannot determine the professional quality in the
teaching profession. For this reason, they think that the application of these surveys in education
faculties can only provide quantitative data to the institution and strengthen the moral bond of
graduates with the institutions they have studied. There is an objective set out in the SBP 2019-2023
Development Plan of the Republic of Turkey, stating that ‘in order to strengthen the monitoring of
student graduates and graduates’ career-university cooperation process monitoring system will be
established.” However, studies on graduate follow-up surveys have not been encountered specifically
for pre-service teacher education and education faculties in the national and international literature.
Therefore, it may be beneficial to conduct research on the subject and determine alternatives for

applying these surveys in education faculties.

It can be said that internship / practical training activities among the Graduate Employability
Indicators determined by the European Commission are quite significant for the teaching profession.
To tell the truth, pre-service teachers become more ready to perform their profession by experiencing
more real-life experiences about the world that awaits them in their professional lives through practical
training before the service. Therefore, it is important that the applied training are long and high in
quality. However, Participants consider that practical training in pre-service teacher education is
insufficient. This view has been expressed in many studies in the literature (Aslan & Saglam, 2018;

Baskan, 2001; Kahramanoglu, 2010; Kogak, 1992; Senemoglu, 2011; Topal, Aksu & Karadeniz, 2011).

Participants believe that the quality of mentor / advisory teachers, whom they define as the
main actors of the process, is crucial. Several studies also support this view. As it can be understood
from a study (Yesilyurt, 2010), advisory teachers do not give enough practicing chance to pre-service

teachers and do not show positive attitudes towards them; it can be said that increasing faculty-school
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cooperation in practical training will be beneficial in preventing such a quality problem. A similar

recommendation was made by participants who were involved in this study.

Some suggestions can be made based on research results. It is necessary to fill the gap between
theory and practice in pre-service teacher education and improve the application activities in terms of
quantity and quality. Since the involvement of employers (MoNE and private education institutions)
when determining teacher training programs will provide the supply-demand balance in terms of
quality, it can be implemented. By determining the quotas according to market/sector needs, supply-
demand balance can be achieved. Based on the view that career guidance service in pre-service teacher
education cannot be realized due to the infrastructure of education faculties and the fact that teaching
is not regarded as a career profession, it can be ensured that career opportunities in teaching are
regulated, and the social status of the teaching profession can be increased. It may be beneficial to
determine alternatives for applying these surveys in education faculties by researching graduate follow-

up surveys, which are thought to be unable to measure professional quality in the teaching profession.
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