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ABSTRACT

This study aims to evaluate an English textbook in a private school example
in Sinop. Although private schools and public schools follow the same
curriculum, there are differences in the textbook preference. In this study, as
an external evaluation, the English textbook was examined in terms of the
design elements; and, as an internal evaluation, the book was examined in
terms of the instructional elements. The research design was qualitative and
the process was carried out by two different researchers. Results showed that
although the textbook was found appropriate and effective based on the
external evaluation: graphic design and print quality; the presentation of the
four language skills in the textbook was poor. Reading skill was the most
dominant skill presented, and writing skill was the least presented skill in
the textbook. Therefore, the textbook needed supportive material to present
other skills effectively. It is concluded that the textbook in this study is not
suitable for teaching four language skills effectively and is not suitable for
the purposes of the English language content as defined by the Ministry of
Education.
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0z MAKALE BILGISI
Bu calismada, Ingilizce ders kitabmin Sinop'ta 6zel bir okul 6rneginde

degerlendirilmesi amaglanmistir. Ozel okullar ve devlet okullar1 miifredat Makale Tiirii

olarak ayni miifredata sahip olmakla birlikte, okullarin tercih ettigi ders Arastirma
kitaplarinda farkliliklar goriilmektedir. Bu calismada, Ingilizce ders

kitabinin dis degerlendirme baslig1 altinda tasarim Ogeleri agisindan; i¢ Makale Gegmisi
degerlendirme basghgr altinda egitim Ogeleri acisindan incelemesi Gonderim tarihi:
yapilmistir. Arastirma tasarimi niteldir ve siire¢ iki farkli arastirmaci 02.09.2020
tarafindan  yuriitilmiistiir. Sonuglar, ders kitab1 tercihinin dis Kabul tarihi:
degerlendirme, grafik tasarim ve baski kalitesi agisindan uygun ve etkili 08.12.2020

olmasina ragmen; ders kitabindaki dort becerinin sunumun zayif oldugunu
ortaya koymustur. Okuma becerisi secilen ders kitabinda verilen en baskin
beceridir ve yazma becerisi en zayif beceridir. Ders kitabinin diger becerileri
etkili bir sekilde sunmak igin destekleyici materyallere ihtiyaci vardir. Bu
calismadaki ders kitabinin, dort dil becerisini etkili bir sekilde 6gretmeye
uygun olmadigi ve MEB tarafindan tamimlanan Ingilizce dil igeriginin
amagclaria uygun olmadig1 sdylenebilir.

Anahtar Kelimeler
Grafik Tasarim, Ders
Kitab1
Degerlendirmesi,
ingilizcenin Yabana
Dil Olarak Ogretimi
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An EFL coursebook evaluation in terms of design and language:
Private school samples in Sinop

Introduction

One of the main and supportive materials of the education is the course book selected for the
specific lesson. Course books are important both for the teacher to conduct the lesson process
more effectively and for the students to have a more productive academic period. (Zohrabi,
2011) Recently, it has been observed that education systems are more inclined towards the use
of interactive boards and internet-based teaching materials with the new developments.
Although it is a general tendency books are still among the most popular material in teaching
English (Isik, 2013). When the opinions of teachers about the function of teaching materials
were researched, it was seen that printed materials were still among the most preferred
materials despite the items such as; online classrooms, interactive boards, virtual reality
settings (Sahin, 2014). The main printed material in education is the course books and
workbooks that were prepared and selected according to the level of students.

The course books have been evaluated and selected for many lessons and foreign languages
are one of them. English Language has been taught at schools as on official lesson since 1869
(Giines, 2009) and the time for language lessons have changed many time before. At its final
application, there are at least two hours” mandatory English lesson at schools. Coursebooks
and teachers have been the main sources of information in these lessons and until recently the
schools had to find their books and had their own terms of evaluation while selecting one
among many. In general, the government schools take lesson books from the Turkish Ministry
of Education (MONE), and the private schools have a list of books for each lesson.

The school teachers have many items starting from the printing quality to content while
selecting a good course book for the education period. Literature studies show that; in terms
of printing elements, the things to be considered are printing quality, illustrations, color and
text font (Cerit and Gokgearslan, 2016) etc. On the other hand, the skills and the way of their
presentation, the quality and originality of the exercises, the method of the teaching target
language and so many others need to be evaluated under the headline of the content of the
course book. In order to carry this process, there is a need for checklist to decide which book
is the best. That's why how to evaluate and to define an effective book for the teaching-learning
activities have been a subject for many studies. There are many different checklists for
examining the content and the cover of a course book from many different perspectives.
Education and Science Employees Union [Egitimis], 2018; Coskun, 2018; Orug¢ and Yavuz,
2013; Radic-Bojanic Topalov, 2016).

Tekir and Arikan (2007) conducted a study on course books by Turkish writers titled as ‘Let’s
speak English 7" sample. They conducted a survey study with 130 participants. In their study,
the attitudes of teachers and students towards the course book were studied and they found
that not only teachers but also students had negative feelings towards the course book.
Majority of the topics and the activities were found boring. The activities for teaching skills
were considered insufficient. Grammar focus was found as not supportive for the target course
book. Another study was carried by Haznedar. Haznedar (2008), published an analysis on
elementary level course books. It was aimed to make a critical evaluation and the course book
was examined in terms of design, organization, methodology, activity types, language content
and topics. At the end of the study it was found that the subject is not appropriate for cognitive
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development of the students. The books were supposed to have communicative exercises, and
the books were lack of acquiring language skills. In his study, Geng (2002), defined some
criteria for a good course book and these were: appropriateness to the school type and lesson
hours, being harmony with the teaching plan, being friendly to the student budget, useful in
the teaching-learning environment and having a student friendly working plan. Basaranol
(2017), added a criterion to the examination of values in English course books in his study and
conducted a content analysis on the course books. The course book was found insufficient in
terms of having universal values in the presented units and it was suggested to enrich the
course book with the integration of values such as honesty, equality, hospitality and humanity.

Simsek and Diindar (2017), investigated EFL course book research trends in Turkey by the
help of graduate thesis between the years 2001 and 2013. It was found that there were 54
graduate theses between these years. The research revealed many factors related with course
books; the tendency of course books evaluation mainly based on qualitative research design.
The books were grouped as local and global books. Local book's content and publishing
process were carried at local markets while global books had international brands at these
stages. The local course book was found effective, but they were defined as poor at design,
methodology and skills while the global books were considered to have integrated skills,
authenticity and cultural context. The need of a depth, long-term and document analysis-
based researches were mentioned in the study. Some of the studies preferred to consult the
opinions of the teachers after they used the target course book and then discussed whether it
was a good choice or not, along with possible suggestions. (Kiligkaya, 2019; Yasar, 2015).
Kazazoglu (2010), conducted a study among teachers and their preferences of course books.
The study suggested that teacher gave importance to genuineness at most. Another study
being carried on the best seller English course books, revealed that teachers were not content
with the course books in general (Kayapinar, 2009). Some studies on the other hand, focused
on the opinions of the students. Hopa (2019), tried to find the elements making an EFL
Textbook effective from the perspectives of students. The students attended a semi-structured
interview and the data showed that they gave importance to have global and local issues in a
course book. The course book should present a content helping not only skill development but
also personal development on the way of becoming a world-citizen.

Ertiirk (2013), examined EFL course book titled ‘Unique 6’from the perspectives of teachers
and students. The students had positive attitudes towards activities and language type, on the
other hand teachers have positive attitudes towards language type and skills. Uckun and Onat
(2008), conducted a study on the significance of authentic tasks in English course books. They
revealed that course books should be adjustable and give freedom to teachers to adapt the
content they need. Some other studies had focused on the cultural elements and their places
in the course books (Ulum and Bada, 2016). Cultural elements were important because they
were considered to have positive effects on the teaching-learning process. (Dimici, Yildiz, and
Bagbay, 2018; Celik and Erbay, 2013; Ozcan, 2019).

Aytug (2017) examined the course book of Anatolian high schools at her master thesis. She
carried her study with 60 English teachers with conducted interviews in June 2006. The
participants of the study mentioned that a course book should have colorful, motivating and
attractive color. Illustrations were found important along with the headings, letterings and
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placement of the texts. These elements result with high cost as mentioned by the participants.
The other important finding was that majority of the participants choose a communicative
methodology and a skill-balanced content course book. For the ELT teachers on the study, a
book should give equal importance to four skills of language (listening, reading, speaking and
writing). The study also supported the variety of cultural elements in course book. The skills
in the course books were also examined by many researchers in terms of effectiveness over the
language development of the students (Korkmaz and Mede, 2017; Uckun and Onat, 2008;
Telemeci and Er, 2018). For reading skill it was important to be authentic, to have different
reading skills, to have a word recycle exercise routine and to be appropriate for the
pedagogical development of the target students. For speaking skills, it was suggested that
there is a need to integrate spoken grammar into the textbooks in context of Turkey (Karaata
and Sorug, 2012).

All of these studies suggest that the course book is a continuous and also an important element
of the language teaching activities. The government's policy on delivering books to the
students free of charge does not affect the private schools and they demand course books
which are expensive for many parents. In this study it was aimed to examine the English
course book selected for a known and prestigious private school in Sinop. The harmony of the
content and skills along with the education program was tried to be evaluated besides an
external evaluation of the book.

Methods

This study was carried in a qualitative method. In this study, “document analysis’ method was
preferred. Document analysis method enables to reach the target points without observations
and interviews (Ozkan U. B., 2019). It covers the analysis of the printed materials which
contain the related information on the target subject. Lesson books can be classified as text-
based, secondary and institutional documents. (Kiral, 2020). The process of the analysis was
carried by following these steps: 1. Selection of the document, understanding it with a deeper
analysis, content analysis, if available transform the texts into numeric settings, evaluation of
the results.

In this study the answers for the following research questions are examined:

1. Is the course book adequate in terms of integration of design, graphic elements and
content?

2. Does the course book present the subjects and skills in harmony with the program
outcomes?

3. What are the proportions of the language skills in the course book?

Data Source

In this study ‘Reading Power English Book’ is preferred. It has twelve units and 222 pages. It
is used for eleventh grade students at private schools in Turkey. In each unit there are four
parts which of each consist of two different contents. The course book is printed by the
National Geographic in 2015.

21



Uluslararas: Tiirk Egitim Bilimleri Dergisi

Data Collection Process

Due to the qualitative design of the study the student book is analyzed according to the
document analysis criteria. It is aimed to define the skills which are presented in the lesson
book and the way of conveying the skills in the book besides their harmony with the aims and
targets of the curriculum. Two different researchers were investigated the course book in terms
of internal and external qualities defined for the course books by MONE in the Criteria for
Evaluation of a Course Book Handbook (1.8)

Data Analysis Process

The lesson book is subjected to internal and external evaluation. The criteria for the following
questions are tried to be examined in terms of external evaluation: book cover, page layout,
colors, symbols and directions headlines. The internal evaluation on the other hand is
examined in terms of language skills and their harmony with the learning outcomes. The
external and internal evaluation processes are carried by two different researchers who are
experienced in their fields more than ten years and still active in teaching system. The
researchers gave their scores for the related title from 1 (very poor) to 5 (very good) separately
and then the mean scores for the criteria titles were taken into consideration.

Findings

The first research question was related with the external evaluation of the book. The back and
front cover of the book was a photographic one. The subject course book includes geographic,
cultural and art elements on the cover. The ‘Cloud Gate’ is presented in the book. There was a
logo of National Geographic on the cover. On the back cover there is a space for publisher
information and barcode.

Picture 1. The Front and Back Cover of the Course Book

Typographic features of the book were examined also, and the text quality was good to read,
and the color was also helping the user. The white color on the black floor was helpful in
reading. The name of the book, "Reading Explorer’, catch the attention of the students with its
Sans Serif and non-Sans Serif fonts. At the back cover there were bold characters among the
normal characters and it also got attention of the students. The passages were written without
Sans Serif and it was sometimes hard to read for long a time.
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Bring the world to the classroom like never
before through National Geographic topics,
video, and visuals.

* NEW Reading Skill sections explicitly teach and practice
one academic skill or strategy to enhance learners’ reading
comprehension.

* EXPANDED video sections featuring Mational Geographic

video provide engaging opportunities for learners to synthesize
information from multiple sources.

* The UPDATED design blends text, charts, graphs and images,
encouraging learners to develop visual literacy skills to
improve comprehension.

* NEW eBooks and Online Workbooks with National Geographic
video and activities allow learners greater flexibility for
independent practice.

Picture 2. The Written Text Area of the Back Cover

When the inner pages were examined it was seen that there were high resolution photographs
that present a background story for the units. The headlines of the units were written on the
right side of the page and the text form is preferred without Sans and at different font size.
The headlines of the units were written in white and yellow colors on black background and
the attention of the reader directed to the written texts. The photographs were combined with
the headlines and it was tried to have a more spacious area on the pages. Also, the text style
and the page layout made the text and the page more readable.

THE
FUTURE oF

FASHION:

Picture 3. Inner Pages of the Course Books (Introduction to the Subject)

The pages of the inner units can be seen in Picture 4. The pictures were given at left sides and
the texts were given alongside the pictures in two columns and it is left aligned. This situation
gave a disorganized view to the pages and the page numbers were given at bottom right as in
the traditional style.

Picture 4. Inner Page Layout and Design of the NG Course Book
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The exercises were given in separate parts and there were parts to repeat the subject. The page
layout was the same as in the inner pages where the subject is given. There were enough spaces
for taking notes in the exercise pages. The fonts and the style were easy to read and were not
eye tiring.
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Picture 5. Samples of Inner Pages of the NG Course Books (The Exercises of the Subject)

The other element for the external evaluation was colors. The pages of the target book showed
that the colors were yellow and white, the texts were black, and the important words were
given in red colors. Yellow colors were especially selected in order to appeal the senses and
took attention. They were also stimulant and easy to code and break the monotony of the

reading text.

descend from ancient Asians who crossed from
Siberia to Alaska in the last ice age, when low sea
levels would have exposed a land bridge between
the continents. They probably traveled along the
coast—perhaps a few hundred people moving
from one piece of land to the next, between a
freezing ocean and a wall of ice. *A coastal route
would have been the easiest way in,” says Wells.
“But it still would have been a hell of a trip.” Once
across, they followed the immense herds” of
animals into the mainland and spread to the tip
of South America in as little as a thousand years.

Genetic researchers can only tell us the basic

outlines of a story of human migration that is

UBL v i o ehemeotdbmen oy 35 Most of the details of the movements of our
vhen s foshed e rbe ey ST mesdey o : ancestors and their countless? individuallives in

Picture 6. Sample Pages for the Unit Headlines and the Important Words in Red

The red color emphasized the importance of the word and it gets attention of the reader. It
helped reader to memorize the word easily and symbolizes that the word was important for
the target subject. The other two elements were symbols and directions. The book mainly used
photographs as symbols for the target unit and the directions were mainly given in the texts
in a traditional manner either in the right or left side of the related visual.

Picture 7. Samples for Main Directions and Symbols
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Other focus point of the study was the internal quality of the book and it was examined in
terms of language skills and their way of presentation. The English Language Outcomes for
the eleventh-grade students were defined for each skill in Major Philosophy and General
Objectives of 9th-12th Grades English Curriculum (1.2). The outcomes for listening skills were:
the students would be able to detect information about related topics, build relationship
between the conversations, recognize vocabulary indicating the sequence of events, identify
expressions related to unreal past events, find out the speakers “intention, mood and purposes,
recognize information about the description of monument or a historic site, identify the lexis
and jargon on the conversation and identify the topic and the main idea of the conversations,
recorded text/video.

The outcomes to be mastered at speaking skill were to be able to talk about future plans and
predictions, take part in a dialogue about likes dislikes, interests and preferences, to be able to
talk about past habits, share their personal experiences in the past, to talk about their regrets
and wishes about past events, criticize an action in the past, exchange opinions about
outdoor/extreme sports and will be able to clarify a well-known/common person or a place.

The reading skills to be mastered were; the students will be able to analyze different texts from
newspapers/websites, identify lexis and expressions related to past abilities, analyze a short
story, identify thesis statement, topic sentences, supporting points and examples in a given
sample essay about a challenge. The students would be able to order events, analyze a text to
distinguish the expressions used to express wishes, regrets and unreal past. The students
would be able to find out specific information in a text, to distinguish the main idea from
supporting details in a text about the effects of values on societies.

The writing skills were these; to be able to write CVs/letters of intent for different contexts, to
write a paragraph about their interests and abilities, to be able to complete the missing
information, to write their opinions and regrets according to given context, write a letter to
criticize an event/organization. The students would be able to write blogs, posts
recommending places, to write a report on the interview they have made, write a text about
their environments.

The course books presented acquisitions at each unit. These were: at Unit 1 The Power of
Image: being able to understand the word with multiple meanings, scan for specific details. At
Unit 2- Love and Attraction: the students could distinguish facts from theories, recognize
figurative language. At Unit 3-Food and Health: understanding cause and effect relationships,
arguments for and against an issue; recognizing collocations and understanding synonyms
and antonyms were the acquisitions of Unit 4. Students would be able to understand relative
clauses and synthesize information at unit 5, besides recognizing conditional relationship and
sequencing information were acquirements of Unit 6- Conservation Challenges. At Unit 7
titled as Ritual Lives students would be able to understand the words from context and know
the word roots and affixes. At Unit 8 and 9 the students would be able to understand the
structure of relative clauses. At Unit 10 and 11 the aim was to teach the references to people
and to things beyond the text. At Unit 12 the students were to understand the quantitative and
qualitative data at the passages.
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Table 1. The Numbers of the Skill Related Exercises

Reading Listening  Speaking  Writing

Number of the Unit Skill Skill Skill Skill Grammar Corner
1 Power of Image 8 3 3 - -
2 Love and Attraction 8 3 2 - -
3 Food and Health 10 3 2 - -
Engimesting 3 ? : - -
5 Human Journey 11 3 3 - -
R a s s -
7 Ritual Lives 14 3 1 - -
8 Investigations 13 3 2 - -
lziidiscovering the 14 3 4 i i
10 Earth and Beyond 12 3 3 - -
11 Green Concerns 11 3 5 - -
12 Living Longer 13 3 5 - -

The internal evaluation was also carried in detail. The lesson book was to present the language
skills equally and the activities should be designed with this aim (Geng, 2002). The subjected
book had listening exercises at each unit. These exercises were presented in video activities.
The exercise was divided into three parts; before, during and after watching. The before part
was mostly focused on vocabulary activities and warm-up exercises for listening part. The
students also did exercise while watching and they mainly focus on comprehension types.
While watching exercises consisted of fill-in-the-blanks, true or false and sequencing. These
activities were designed for B1-B2 level students. The level of Turkish students at eleventh
grade was generally A2 level so these exercises were suitable for the students.

VIEWING

Picture 8. Sample of Listening Skill

Speaking skill was another skill is to be mastered in English. The book had one part for
speaking skills under the discussion headline. The discussion part encouraged students to
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compare, analyze and share their ideas. From Unit 1 to Unit 12 the students practiced speaking
skill either by making comparisons and defining the related problem or by sharing their
experiences and ideas. Some of the exercises demanded students to speak mutually via
directions like; explain your reasons, share your experiences and discuss with a group.

Discussion: Evolutionary
psychologists suggest we
are attracted to healthy
people because they are
more likely to have healthy
children. Do you think this
“survival skills” theory

is still true today? What
qualities do people look
for in a mate these days?

Relating: The author
writes that a particular
chemical may be the key
to lasting relationships.
How do you feel about
relationships relying on a
chemical?

Picture 9. Sample of Speaking Skill

There was not a definite or systematic symbol for speaking parts and it was mainly based on
the teacher directions and questions. The speaking skills had a general pattern and it did not
have an approach as step by step or form basic to complicated ones. Some exercises were based
on cultural elements and some were on personal experiences. The target population however
consisted of students living in a small city and the main connection or experience can be
achieved via online environments.

The other language skill was reading, and it was seen that the book was mainly based on this
skill. All units were arranged based on reading skill and had a very detailed exercise pattern
to develop it. All units had warm-up exercises. The reading passages had the order before
reading, reading comprehension and vocabulary practices. When warm-up exercises were
examined, it was seen that at the beginning of each unit there was a question part.

[

Picture 10. Sample of Reading Skill

For example, at Unit 1 the students were prepared for the reading passage with ‘Wh-
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questions. At Unit 1B pre-reading activity was a vocabulary matching activity and a discussion
part. Besides the vocabulary activities there were skimming and scanning activities to prepare
students for the reading passages. At every unit the professional and related photographs
gave clues about the related subject. These pictures took attention of the students and help
them to understand the general information or the main frame of the reading text. Reading
passages were relatively long for the allotted lesson time. They included the target words in
different colors, and they were also written in bold letters. The lines were numbered, and these
numbers helped students to find the related lines and answer the questions for the reading
comprehension questions. The multiple-choice questions were labelled as purpose,
vocabulary, sequence, detail, reference, interference, cohesion, gist and paraphrase, etc. The
reading skill was also developed with scanning, contemplation, analyzing and matching
exercises for the after reading part. It is clearly seen that the book is focused on reading skills.

The last language skill was writing skill. The book did not have any part or exercise which was
related to writing skill. The book had activities mainly for reading skills, the number of
activities for reading skill was 139 the listening skill had 36 activities and the speaking skill
had 38 activities. The themes of the book were presented with reading skills and the book
focused on teaching vocabulary, scanning and skimming, understanding words from the
context etc. Themes and the content were found in harmony and the themes were supported
by the content. For example, in Unit 3 the theme was defined as ‘Food and Health” and it was
conveyed by two different reading passages and their headlines are ‘How Safe is Our Food?’.
Under this headline the students were supposed to understand the cause and effect
relationships. The second reading passage was about ‘genetically modified food” and at this
part the students were to understand arguments for and against an issue. This type of exercises
was also given at other units.

Discussion

The course books are important elements to carry out the teaching activities and most of the
teaching activity is based on course books. The studies showed that there was not a perfect
course book for every term or people, but the target was to meet the most of the outcomes by
the help of fruitful methods. This analysis showed that selected course book was not a
successful one in teaching English as a foreign language. The subject course book did not meet
the requirements to teach four skills. In terms of outline evaluation, the subject course book
used photographic images. The back and front cover of the book was a photographic one.
Photographic images were visual languages that help communication with senses, culture and
facts (Basal, 2015). The ‘Cloud Gate’ and other pictures, along with logos were important but
the color is more important than the color itself (Ritchey, 2016). The color is essential in terms
of having harmony and guiding the user. The subject course book gives the user a visual
control over the pages. The information on the pages helps users to convey the message easily.
The images were used as a way of communication and it should be the way to be presented in
course books (Gavin Ambrose, 2013a). Course book met the requirement for this item with a
bunch of pictures and texts. The studies showed that Serif formed texts are directive and help
the reader to read easily (Gavin Ambrose, 2013b). The long texts were hard for the reader
without Sans Serif in the subject course books. The headlines of the units were written in white
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and yellow colors on black background and the attention of the reader directed to the written
texts. The other item to be researched under the outline evaluation of the course book was
colors. Colors were important to take attention, add animation and present a unified picture.
Colors were also important in order to organize the elements on the pages, grouping the
defined information and being able to code the target information
(www.understandinggraphics.com). The color combination of the book was found very good
when the scores of the researchers were taken into consideration. It was seen that both of the
researcher gave 5 points for this headline. The course book was prepared by National
Geography and it was not surprising to reach such a result.

The external evaluation was done, and it was seen that the book had good quality for the book
cover, page layout and colors. But the course book was found weak in terms of symbols and
infographics. Infographics given in the textbooks, were found motivating and effective in
teaching a foreign language (Bozovali, 2016). Graphics and pictures were found effective at
%65 rate in learning a foreign language (Kargi, 2017). Yet it can be said that, the course book
did not pay attention on the symbols and infographics. As a result of the external evaluation;
the course book was found good in terms of printing quality and graphic elements. It had
pictures related to the subject and the relation was clear to understand. The organization of
the pictures and the page was good for eye quality. It was easy to read and follow the text and
subject. The colors and directive symbols were understandable and strategically placed to
make the most of the page. The infographics were consistent with the general design and the
content in terms of internal evaluation of the course book.

The four language skills were crucial elements of a language learning process (Aydogan and
Akbarov, 2014). Reading skills were in majority for the subject course book. The length of the
passages however was too long for the lesson time. It was inevitable having gaps between the
texts. The teacher should organize activities to help the students remember the subject. The
writing skill was not given at all and speaking and listening skills were also few in number. In
order to teach other skills, the teacher should adapt them into lesson by themselves. There are
some technics to adapt the material such as adding (extending and expanding), deleting
(subtracting), modifications and others but these were all elements that take time and need
extra hours to works for teachers (Kara, 2019). Language skills in the target course book was
not equally shared and the teacher was the main source for acquisition of the skills other than
reading. In Turkey the course books were found lack of unity in teaching all of the language
skills at the same course book (Demirci and Tavil, 2015). This study showed consistency with
the other studies as it was defined the focused skill was reading skill. Other than language
skills the cultural elements were also examined. It was found that the course book did not have
national features but there were plenty of cultural elements of other cultures. The units had an
international tendency rather than giving a national feature or cultural element of the Turkish
nation. It can be considered as useful in terms of learning more about the other nations but it
was not suitable for the national aims of the English language program defined by Ministry of
Education. The outcomes of language education were defined to have national elements in it
and the course book was found weak under this item. In conclusion, private schools “course
book selection in Sinop was found weak and not effective to teach the target language but the
book was effective in terms of graphic design and graphical elements.
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