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The purpose of that study is to use cartoons for comprehension of intercultural visual discourse by cartoons. This
study also aims to reveal the effect of age of children acquiring a second language. As is known, culture is said to
be an integrated part of language learning in language classrooms. Therefore, learners are exposed to new culture
through updated teaching methods. Culture should be presented in a discourse that it can take on different
meanings in different contexts. Discourse is not limited to the written and spoken language, but it includes
extralinguistic and semiotic processes. Cartoons as a visual are texts which can be read and understood and are
influenced by cultures. Thus, they function outside of language and they are required to a process of analysis called
as visual discourse analysis. Visual discourse analysis deepens decoding and understanding the meaning of visuals
and what they are intended to represent as well as how the audience interprets them. Our study discusses how
well primary and secondary school students are able to understand and interpret visual discourse through
cartoons. Five cartoons showing culture have been chosen randomly for this study. One hundred and thirty nine
students took part in this study. Based on the critical period hypothesis for language acquisition, which proposes
that the outcome of language acquisition is not uniform over the lifespan but rather is best during early childhood,
3rd, 4th, 5th and 6th grade students were chosen for this study. In conclusion, cartoons may help learners to extract
meanings with the help of discourse minimizing their misunderstandings arising from cross cultural differences.
Key Words: cartoons, comprehension, culture, intercultural discourse, visual discourse

INTRODUCTION

Between the age of 18 months and 11 or 12, all normal children except for mentally retarded acquire a
language to which they are exposed. “It has been hypothesized that there is a critical period for second
language acquisition just for first language acquisition” (Lightbown and Spada, 2008: 68). Children
acquiring a second language acquire cultural implicit norms and conventions of the society of that
language, such as rules, customs, beliefs, values, way of life and conventions of the people of the target
language. Second or foreign language acquirers or learners are in the position of someone who is
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outside that society. As Corbett (2003: 20) implies “learners may not wish to adopt the practices or
beliefs of the target culture, but they should be in a position to understand these practices and beliefs if
they wish fully to comprehend the language that members of the target culture produce”. However,
comprehension of the culture of the target language may not be so easy as it seems. Therefore,
intercultural discourse must be comprehensible and clear enough for the learners to develop their
intercultural competence. According to Deardorff (2006: 247), intercultural competence is “an ability to
communicate effectively and appropriately in intercultural situations based on one’s intercultural
knowledge, skills, and attitudes”. Besides, Meyer (1991: 138) defines the intercultural competence as
“the ability of a person to behave adequately in a flexible manner when confronted with actions,
attitudes, and expectations of representatives of foreign cultures”. As is seen in the given definitions of
the intercultural competence above, second/foreign language learners must be exposed to actions,
attitudes, expectations, beliefs, values, norms and cultural conventions of the target culture, which are
intangible. Once they are visualized, they may be more tangible by semiotic processes. Additionally,
literacy development can be accomplished through the use of picture narrative and picture writing.
(Recine. 2013: 152). In that sense, Visual Discourse functions as a cross-lingual, cross-cultural mode of
intercultural communication. Albers (2007:83) states that Visual Discourse Analysis (VDA) is concerned
with a theory and method of studying the structures and the conventions within visual texts and
identifying how certain social activities and social identities get played out in their production. In other
words, VDA deepens decoding and understanding the meaning of visuals and what they are intended
to represent as well as how the audience interprets them which can be visualised by Kayacan (2018: 25).

VISUAL TEXT

VDA

as an art of language

SOCIAL
IDENTITY

SOCIAL
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Figure 1: Components of Visual Discourse Analysis

AIM OF THE STUDY
The aim of this study is to discuss how well graders comprehend intercultural discourse through
cartoons.

RESEARCH QUESTIONS
This study answers the following questions:

1- To what extent do the graders (34, 4th, 5t and 6t) comprehend intercultural discourse?

2-  Are there any significant differences between the comprehension of intercultural discourse of
primary and secondary school graders?

3-  Are there any significant differences between the comprehension of intercultural discourse of
primary and secondary school graders in terms of gender?

METHODOLOGY
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This study has been implemented on 139 students to discuss the impact of cartoons for young learners’
comprehension of English implicit cultural norms and conventions in terms of intercultural visual
discourse. The following Table shows the population of participants according to the graders and the
gender.

Table 1: Distribution of the Participants according to Grade and Gender
Grade Gender
4-5th Graders  6-7th Graders Total Female Male Total
N % N % N % N % N % N %
54 39 85 61 139 100 89 64 50 36 139 100

In order to see the differences of comprehension skills of 3rd, 4th, 5th and 6th grade students,
experiments in one hour classroom session have been implemented. Before the experiment, randomly-
chosen five cartoons based on a common idiomatic expression (1) (raining cats and dogs); a well-known
proverb (2) (An apple a day keeps the doctor away); a famous intercultural festival (3) (Halloween); a
widespread pragmatic excuse among ‘homework excusers’ (4) (My dog ate my homework) and a type
of exaggerated British politeness (5) (Excuse me ... I'm terribly sorry; I wonder if ...) with the following
cartoons.

| HAVE TO DISAPPOINT You,
MRS. ROBINSON ... TODAY 1S
NOT HALLOWEEN !!! ‘

I
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The English language learners were given all the cartoons chosen for the experiment, then they were
asked to give written interpretation of the visual discourse in which intercultural norms and
conventions were implicitly presented. Their correctly written answers for each culture reflected visual
discourse were analyzed as ‘Correct’; “Wrong’ for miscomprehended visuals; ‘Incomplete” for those
which had not been understood well. The data were analyzed by t-test.

FINDINGS AND DISCUSSION
Table 2: Distribution of the Frequency of the Responses

Answers WRONG INCOMPLETE CORRECT
Number of f % f % f %
the Cartoons
1 118 85 7 5 14 10
2 111 80 8 6 20 14
3 91 65 15 11 33 24
4 107 77 7 5 25 18
5 109 78 10 7 20 14

Among the given cartoons, the first cartoon seems to have been understood less than the others; it may
be because of the fact that it is a cultural conventional metaphorical use which creates a problem for the
comprehension of the graders. Although, drawing of cats and dogs represents heavy/ hard rain used
in metaphorical sense created a problem for the graders who ignored the metaphors but instead they
got the meaning of each word separately used as animals in general sense.

When compared to other responses of the other cartoons, the third cartoon seems to have been
understood by graders better, since the picture is given by a written discourse uttered by a student, who
can represent any one of the students giving an ordinary cultural excuse for undone homework.
Generally saying, the graders have not understood culturally given visual discourse.

Table 3: Distribution of the Frequency of the Responses according to Grades

Frequency of

Number the Correct Level of
of the Grade N o
Answers Significance
Cartoons
%
3rd -4th Graders 54 20
1 ,000
5th _6th Graders 85 4
) 3rd -4th Graders 54 20 ,000
5th _6th Graders 85 11
3 3rd 4th Graders 54 20 ,382
5th _6th Graders 85 26
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3rd -4th Graders 54 26

4 ,000
5th6th Graders 85 13
3rd -4th Graders 54 20

5 ,000
5th _6th Graders 85 11

According to grades, a significant difference is detected between the primary and secondary graders in
that they seem to have understood the third cartoon. However, in the third cartoon which can be an
example of pragmatic knowledge of the graders’ real world, they do not indicate a significant difference
according to their comprehension skill, it is because they experience the celebration of Halloween and
their schemata is generally triggered by shopping malls, advertisements and celebrations during
Halloween week.

Although all the graders seem not to have understood the other cartoons (15, 2nd, 4th and 5th), 34 and 4th
graders in primary education have comprehended them better than 5t and 6th graders in secondary
school. It may be because of the fact that students are continuously exposed to English through visual
materials in primary schools when compared with the sources in secondary schools according to the
curriculum (MEB Ingilizce Dersi Ogretim Programi, 2018, MoNE). Even if the cartoons as visual aids in
this study are widely acknowledged as a rich resource in ELT in Turkish primary and secondary
schools, primary and secondary graders have been unable to understand the cultural discursive issues
corresponding to English culture well because of the lack of their schemata about the proverbs and
cultural awareness of excessive politeness of British people.

Table 4: Distribution of the Frequency of the Responses according to Gender

Frequency of

N(:lfnt:,:r Gender N the Correct .Le‘./'(fl of
Cartoons Answers Significance
%
1 Female 89 6 1000
Male 50 18
Female 89 15 401
2 Male 50 14
Female 89 29 001
’ Male 50 14
Female 89 18 888
! Male 50 18
Female 89 6 1000
> Male 50 30

As is seen in the above Table, there is no significant difference between female and male graders’
comprehension skills of intercultural visual literacy except for cartoons 2 and 4. When female graders
are compared with male graders, Halloween has been understood better by females; it may be because
of the costumes that attract females” attention. Besides, females have been able to associate the Grim
Reaper with death symbol of Halloween.

CONCLUSION

Concluding Remarks
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In this study, for the comprehension of intercultural discourse by primary and secondary graders who
are supposed to be in the process of language acquisition, five cartoons representing intercultural
symbols have been used, since they may help learners to extract cultural meanings to minimize
misunderstandings arising from cross cultural differences. Besides, visuals may enhance second
language learners/ acquirers’ pragmatic knowledge of the graders’ real world. However, primary and
secondary graders have been unable to understand hidden intercultural visual discourse. When
primary graders are compared with the secondary graders in terms of the achievement scores, 34 and
4th oraders seem to have understood intercultural visual discourse slightly better than 5t and 6thgraders,
since they are exposed to visuals in English classes.

Suggestions

In order to develop learners’ linguistic, communicative and pragmatic competence, language education
should be done in accordance with cultural discourse, which requires intercultural linguistic elements.
Since culture is an integrated part of education, courses in “values education” must be offered in schools
to train culturally good competent communicators. Additionally, “Culture” is said to be the heart of
language, since each language pulse leads to the individual learners to be multiculturalised through the
exposure to the various cultures. Intercultural language education should be given importance in both
primary and secondary schools. After the students learn their own culture in their native language, they
should learn the target culture in a foreign language. If the students learn culture at an early age, they
will be able to respect and appreciate other cultures through interculturalism and multiculturalism.
Multicultural education at all levels of education will foster and engender the unity (Kilicaslan, 2018).
As Aiello and Thurlow (2006:159) emphasize visual discourse manages the coexistence of difference
and similarity, specificity and genericity, and the local and the global. In part, this is because the
iconicity and perceptual availability of visual images make them potentially recognizable and
meaningful across cultures. Therefore, visual discourse should be considered in intercultural education
in order to solve the comprehension problems of global inequality arising from cultural diversity and
to develop learners’ visual literacy.
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Cocuklarin Kiiltiirleraras1 Gorsel Soylemi Karikatiirler Aracilifiyla Algist

Genisletilmis Ozet:

Bilindigi tizere kiiltiir dil 6grenmenin bir parcasidir. Bu nedenle de dil 6grenenler, giincellestirilmis
Ogretim yontemleri araciyla yeni kiiltiirle kars1 karsiya gelirler. Aslinda her bir dil, 6grenenleri gesitli
kiiltiirlere maruz birakarak kendilerini ¢ok kiiltiirlii olmasina yol agmaktadir. Ogrenciler kendi
kiilttirlerini anadillerinde 6grendikten sonra hedef kiiltiirii yabanci dilde 6grenmelidirler. Ancak, hedef
dilin kiiltiirtintin anlagilmasi goriindiigii kadar kolay olmayabilir. Bu nedenle, kiiltiir farkli baglamlarda
farkli anlamlar ytiiklenen séylemle 6grenen bireylere sunulmalidir.

Soylem elbette yazili ya da sozlii dille sinirh degildir; dilotesi ve gostergeler igeren siireci de kapsar. Bu
baglamda gorsel deger olan karikatiirler, okunabilir ve anlasilabilir olduklar1 kadar kiiltiirlerden de
etkilenirler. Dolayistyla dil disinda islevleri vardir ve gorsel sdylem ¢oziimlemesi olarak adlandirilan
bir ¢oztimleme siirecinden ge¢mek durumundadirlar. Gorsel sdylem, algi kodlarmi actigr gibi
gorsellerin anlasilabilirligini saglar ve ayrica bakanin nasil algiladig ve verilen anlamin neyi anlatmak
istedigini de ortaya ¢ikarir. Bu ytizden, gorsel sdylem Ogrencilerin kiiltiirleraras:1 bilgi, beceri ve
tutumlarina dayali olarak kiiltiirleraras1 durumlarda etkili ve uygun bir sekilde iletisim kurma
becerilerini (kiiltiirlerarasi edim ve edinglerin) gelistirmeleri icin kiiltiirleraras1 soylemi yeterince
anlasilir ve agik kilmaktadir. Diger bir degisle, hedef kiiltiiriin soyut olan eylemleri, tutumlari,
beklentileri, inanglari, degerleri, normlar1 ve kiilttirel kurallar1 gorsellestirildiginde gorsel soylem
¢ozlimlemesiyle daha somut hale evrilirler. Bu asamada gorsel sdylem gorsel okur yazarlik gorsel
betimleme ve gorsel yazi sistemiyle dilleri ve kiilttirleri karsilastirarak kiiltiirleraras: iletisimin bir
parcasi olarak 8grenmede rol oynar.

Bu calismanin amaci ¢ocuklarin kiltiirleraras1 gorsel soylemi karikatiirler araciligiyla nasil
algiladiklarini saptamaktir. Calismanin diger amact ikinci dil edinen ¢ocuklarin yaslarinin 8grenim
stirecine etkisini de ortaya koymaktir. Bu baglamda bu ¢alismanin arastirma sorular: asagidaki gibidir:

1. 3'ncti, 4'ncti, 5'nci ve 6'nc1 siif 6grencileri kiilttirlerarast soylemi ne dlgtide anliyor?

2. 3ncti, 4'ncti, 5'nei ve 6'ncr sif ogrencilerin kiiltiirleraras:t soylem algilarinda onemli
farkliliklar var m1?

3. 3'ncti, 4'ncti, 5'nci ve 6'nci smmif 6grencilerin kiiltiirleraras: séylem algilarinda cinsiyet
acisindan onemli farkliliklar var mi?

Bu calisma ilk ve ortaokul 6grencilerinin karikattirlerdeki gorsel soylemi ne derece anladiklar1 ve
yorumladiklarini tartismaktadr. Kiltiir 6gesi bes tane karikatiir gelisigtizel secilmistir. Bu
karikatiirlerde sirasiyla kullanilan sdylemler sunlardir: (1) yaygmn olarak bilinen bir deyimsel ifade
(raining cats and dogs - bardaktan bosanircasina yagmur yagmasi); (2) ¢ok bilinen bir atas6zii (An apple
a day keeps the doctor away- Elma giren eve doktor girmez); (3) bircok kiilttirde var olan meshur bir
kutlama (Halloween- Cadilar bayrami); (4) yaygimn olarak kullanilan bir mazeret (My dog ate my
homework- Sular kesildi) ve (5) abartilmus Ingiliz inceligi (Excuse me ... I'm terribly sorry; I wonder if
...-Oziir diliyorum... Oldukga {izgiiniim; Acaba... ml sInlz?).

139 6grenci arastirma evrenini olusturmaktadir. Bu katilimcilarin 89 tanesi kiz (%64), 50 (%36) tanesi ise
erkek ogrencidir. Dil ediniminin yasam boyunca tek tip olmadig1 ancak erken ¢ocukluk déneminde
daha iyi gerceklestigini varsayan ‘dilde esik kurami’ geregince 3'ncii, 4'ncii, 5nci ve 6'nci simf
ogrencileri bu galisma icin segilmistir. Bunlarin 54 tanesi 3'ncii ve 4'ncti siif (%39), 85 tanesi ise 6'nc1 ve
7'nci sif (%61) 6grencisidir. Ogrencilerden her bir karikatiirlerdeki gorsel sdylemin anlattig1 kiiltiirel
degeri bulup degerlendirmeleri istendi. Ogrencilerin yaptig1 her bir dogru kiiltiir degerlendirmesi igin
"dogru"; yanlis anlasilan gorseller igin "yanlis"; iyi anlasilmamais olanlar icin "eksik" olarak kodlanarak
elde edilen veriler t-testi ile analiz edilmistir.
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Sonug olarak karikatiirler, dil 6grenenlerin kiiltiirler aras: farkliliktan kaynaklanan yanlis anlamalarinm
gorsel sdylem yardimiyla en aza indirerek onlarin anlam c¢ikarmalarina yardimc olabilir. Ayrica,
gorseller ogrencilerin icinde bulundugu yasamlarindaki dil kullanimimi gelistirebilir. Ancak,
ogrencilerin yamitlarindan elde edilen puanlar karsilastirildiginda ilkokul 3'ncti ve 4'ncti simf
dgrencilerinin kiiltiirlerarasi gorsel soylemi ortaokul 5'nci ve 6'nc1 sinif 6grencilerinden biraz daha iyi
anladiklar1 goriilmektedir. Bunun nedeni ilkokul kitaplarinda gorsellerin daha fazla yer almasiyla
agiklanabilir. Gorsel bir arag olarak karikatiirler, yabanci dil olarak ingilizce ogretiminde zengin bir
kaynak olarak kabul edilse de gerek ilkokul gerekse ortaokul dgrencilerin soyut semalar ve abartili
ingiliz inceligi ile ilgili kulttirel farkindaligi olusmadigindan gorsellerle verilen kiilttirel normlarinm
yeterince anlayamadiklar1 ortaya ¢ikmistir. Kiiltiirleraras: gorsel okuryazarligi anlama becerileri
agisindan kiz ve erkek 6grenciler arasinda anlaml farkliliklara rastlanmamustir.

Yukarida sozii edilen bulgular 1siginda, 6grencilerin dilsel, iletisimsel ve edimsel yeterliliklerini
gelistirmek icin, dil egitiminin kiiltiirleraras: dil unsurlar1 gerektiren kiiltiirel soyleme uygun olarak
yapilmasi gerekir. Kiiltiir, egitimin ayrilmaz bir parcasi oldugundan kiiltiirel agidan yetkin iletisimciler
yetistirmek igin okullarda "degerler egitimi" dersleri verilmelidir. Bunun yami sira, okullarda
kilttirleraras: dil egitimine de 6nem verilmelidir. Kiiltiirel cesitlilikten kaynaklanan iletisim sorunlarimni
¢ozmek ve 6grencilerin gorsel okuryazarligin gelistirmek igin kiiltiirleraras: egitimde gorsel soylemin
onemi vurgulanmalidir. Boylece, yabanci kiilttirti erken yasta 6grenenler kiiltiirlerarasilik ve cok
kalturluliik yoluyla diger kiilttirlere daha ¢ok saygt duyar ve yerel kiilttirlerinin farkindaligiyla hosgorii
sergilerler. Gorsel soylem, farkliligin ve benzerligin, 6zgitinliigiin ve genelligin, yerel ve kiireselligin bir
arada olmasmi miimkiin kilacagindan egitimin her diizeyinde ¢ok kiiltirlii egitim, birligi besleyecek ve
doguracaktir.

Anahtar Sozciikler: algi, gorsel soylem, karikattirler, kiiltiir, kiilttirleraras: soylem



