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 This article explores the relationship between life satisfaction, academic self-efficacy, and 

organizational identification through a full structural equation model. The data was collected from 

255 participants enrolled in different colleges within two universities via the scales of Life 

Satisfaction, Academic Self-Efficacy, and Organizational Identification. The results show that life 

satisfaction has direct significant effects on academic self-efficacy and organizational identification. 

In addition, the study also revealed that there is a significant indirect effect from life satisfaction to 

organizational identification via academic self-efficacy. 
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1. Introduction 

Organizational identification, since it is related to both individuals’ satisfaction and institutions’ efficiency, 

has been an important concept since its first introduction. Tajfel and Turner (1979) developed the theory of 

Social Identity Theory and based on this theory, the concept of organizational identification was first 

developed by Ashforth and Meal (1989). According to this, through drawing social comparisons and 

identifying himself/herself within groups, an individual creates his/her identity. Organizational identification, 

in this sense, develops when an individual conceptualizes his/her identity via the organization he/she belongs 

and establishes a psychological bond between him/her and the organization (Fuchs, 2012). Developing 

organizational identification has some positive effects both on individuals and organizations. For example, 

motivating individuals for success, cooperating with other members of the organization, and putting more 

effort for the benefit of the organization are some positive effects observed (Ashforth, Harrison & Corley, 2008; 

Bhattacharya & Sen, 2003). In addition, individuals that develop organizational identification are highly tend 

to accept the decisions made by the organization, act in accordance with the organization’s functions, and 

adopt the values set by the organization (Shamir, 1990). Moreover, those that develop strong psychological 

bonds with the organization share not only the success but also the failure of the organization (Mael & 

Ashforth, 1992). Considering the effects of identification on performance and success, therefore, it appears to 

be important for educational institutions to consider developing organizational identifications on the part of 

students. 

In this regard, one may think of the sense of belonging to school or the concept of school identification. 

According to Participation-Identification Model, the sense of belonging is an essential component of 

developing identification with the school (Finn & Zimmer, 2012). For this model, school identification 

 
1  Corresponding author’s address: 3Educational Sciences, Trabzon University, Trabzon, Turkey 

e-mail: rcelik@trabzon.edu.tr 

http://dx.doi.org/10.17220/ijpes.2020.01.007  

mailto:rcelik@trabzon.edu.tr
http://dx.doi.org/10.17220/ijpes.2020.01.007


Raşit Çelik, Fatih Orçan, Fatma Altun 

77 
 

develops when a student considers himself/herself belong to the school and values outcomes related to the 

school (Voelkl, 2012). Such a sense of belonging prevents students from various problematic issues, such as 

dropping out and academic failure (Finn, 1989). According to some recent research on this topic, students that 

identify themselves with the school’s academic culture are more motivated to success and have higher 

educational achievement (Finn & Cox, 1992). Also, considering the time spending at the school during the 

childhood and adolescent, it is regarded that school identification has an important role in healthy personal 

development. During this entire period, as shown previously, students identify themselves with those that are 

seen as role models in the school and accordingly they adopt some values, rules, and behaviors (Finn, 1989; 

Kağıtçıbaşı & Üskül, 2004). 

 Considering the positive effects of identification on students and institutions, it appears to be 

important to investigate factors that influence the sense of identification. Studies previously done for this 

purpose found, for example, that participating in school activities, appreciating the services provided by the 

school, and having some traits such as loyalty and commitment increase college students’ sense of 

identification (Arnett, German & Hunt, 2003; Ceylan & Özbal, 2008; Harrison, Mitchell & Peterson, 1995). 

According to Meal and Ashforth (1992), also, organizational prestige has a positive effect on identification and 

many educational institutions use this fact for their advantages. In addition, Arnett et al. (2003) found that 

those who attribute higher prestige to their colleges provide higher financial support for their colleges and 

suggest their institution to others. However, despite all those studies, it still is considered that there may be 

more and various factors influential on organizational identification. It may not be easy to define all the factors. 

But, in general, some of those factors that play role in developing organizational identification are related to 

the organization, while some are related to the person. 

 Regarding identification with educational institutions, one of the most important personal factors can 

be defined as academic self-efficacy. A person’s belief in the self for completion of academic assignments 

successfully is defined as academic self-efficacy (Bandura, 1982). According to social learning theory, an 

individual develops beliefs through his/her social relations as direct or indirect life experiences. In this sense, 

students’ aims, motivation levels, academic achievements, for example, influence their academic self-efficacy 

beliefs and also strengthen their beliefs about realizing higher academic achievement (Schunk, 2009). In 

addition, those with higher self-efficacy beliefs are more eager to learn, put more effort, and develop more 

effective strategies against problems (Eggen & Kauchak, 1997). In other words, academic performance is 

affected by individuals’ self-efficacy beliefs (Luszczynska, Gutiérrez-Doña, and Schwarzer, 2005). Therefore, 

it appears to be that academic self-efficacy and academic success are reciprocally influential over one another. 

In a similar way, identification plays a role in individuals’ self-perceptions. It was found that in order to 

strengthen their self-respect, individuals tend to identify themselves with a more successful group, while 

refraining from less successful groups (Arnett et al., 2003). This, in fact, is related to the finding that individuals 

with higher identification perceive group success as personal success (Dutton, Dukerich & Harquail, 1994). 

Regarding college students, it can be assumed that there may be a significant relationship between students’ 

academic self-efficacy beliefs and their tendency to identify themselves with their colleges, since self-efficacy 

is positively associated with college satisfaction (DeWitz &Walsh, 2002; DeWitz, Woolsey, & Walsh, 2009). 

 Another important personal factor with relation to identification can be defined as life-satisfaction, 

which is about how an individual evaluates his/her life in general with positive perceptions, including 

happiness, meaningfulness, and wellness (Diener, Emmons, Larsen & Griffin, 1985; Veenhoven, 1996). In other 

words, personal evaluation of an individual about how satisfactory life he/she has defines his/her life-

satisfaction. Some previous studies found positive relationships between organizational identification and life-

satisfaction (Suhlmann, Sassenberg, Nagengast & Trautwein, 2018; Yılmaz, 2008). For example, individuals 

with higher self-motivation (Hall, Schneider & Nygren, 1970) and higher work-satisfaction (Akman, 2017) 

have higher organizational identification. But, individuals with negative psychological traits such as a sense 

of loneliness (Yılmaz, 2008) or exhaustion (Avanzi, Schuh, Fraccaroli & Van Dick, 2015) have lower 

organizational identification. However, work-satisfaction, as noted by Polatçı, Ardıç and Koç (2014), is a 

mediating variable. Similar conclusions have been drawn regarding those who spent most of their times at 

school, students. For example, students who have higher school satisfaction and think they get enough support 

from the school develop higher school identification (Grace & Kim, 2008; Lee, 2008). In contrast, students with 
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less life-satisfaction and having depressive feelings also develop negative school identification (Bugay, Aşkar, 

Tuna, Örücü & Çok, 2015; Stefanek, Strohmeier & Yanagida, 2017). 

Aim of the Study 

It is obvious that like many other institutions or organizations that aim for their members to develop strong 

identifications, colleges would like their students to establish strong bonds with their colleges. Students’ 

satisfaction with the services provided by colleges is an important factor for a college in today’s highly 

competitive league of higher education. Considering Turkish higher education, with the rapid increase in the 

number of colleges and of college students in recent years (Arslan & Akkas, 2014; Gunay & Gunay, 2017), 

partly as a result of competition between the colleges, student satisfaction and identification with the college 

have become more an important issue. Accordingly, there has been a growing literature on this topic. This 

current study investigates the relations between students’ identifications levels, general life-satisfaction levels, 

and academic self-efficacy beliefs. It aims to contribute to the literature focusing on how to promote student 

identification with educational institutions in general. Therefore, the purpose of the study was to examine the 

relationship among Life-Satisfaction (LS), Academic Self-Efficacy (ASE) and Organizational Identification (OI) 

via a full structural equation modeling (FSEM). Specifically, it was aimed to assess whether academic self-

efficacy mediates between life-satisfaction and organizational identification for college students.  The 

hypothesized model was show in Figure 1. 

 

 

Figure 1. Hypothesized Model 

 

2. Methodology 

2.1. Sample 

The participant of this study consisted of students from two universities. Convenience sampling procedure 

was used and the students were voluntarily joined to the study. The data was collected after ethical approval 

from different colleges (i.e., nursing and education) within the universities. Total number of participants was 

255. %22 of the sample was male and the average age of the participants was 19.49 (sd = 1.15). The ages of the 

participants were raged between 18 and 26 years.  

Life Satisfaction  
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Life satisfaction scale (LS) was developed by Diener et al. (1985). The scale was translated to Turkish by Dağlı 

and Baysal (2016). Turkish version of LS consisted of 5 items. The items were using 7-point Likert scale from 

strongly disagree (1) to strongly agree (7). The construct validity of the Turkish version of scale was analyzed 

via explanatory and conformity factor analysis and a one-factor-structure was established. The internal 

consistency of the items (Cronbach alpha) was .84 for the current data set and .88 for adaptation study (Dağlı 

& Baysal, 2016). 

Academic Self Efficacy  

Academic self-efficacy (ASE) scale was developed by Jarusalem and Schwarzer (1981, as cited in Yılmaz et al., 

2007) and was adapted to Turkish by Yılmaz, Gürçay and Ekici (2007). A total of 7 items were used to measure 

ASE scale. The items were scored with 4-point Likert scale.  One of the items was negatively worded. Therefore 

the item was inverted before using in the scale. The structure for scale was analyzed by explanatory factor 

analysis and a one-factor-structure was established. Criterion validly was tested by using Rosenberg’s Self-

esteem Scale. In order to assess the internal consistency among the items Cronbach alpha was used. The alpha 

value was .79 for the adaptation study (Yılmaz et al., 2007) and was .71 for the current data.  

Organizational Identification  

Mael and Ashforth (1992) was introduced the organizational identification scale (OI). The scale was translated 

to Turkish by Tak and Aydemir (2004, as cited in Polat & Meydan, 2010). OI scale has 6 items. The items were 

measured with a 5-point Likert scale from strongly disagree (1) to strongly agree (5). The Cronbach alpha 

value of the scale was .68 for the data collected in this study. However, third item (OI3) in the scale indicated 

lower alpha value. That is, removing the item from the scale increased the alpha value to .74.  

Table 1. Descriptive statistics and correlation coefficients at item level 

  

   

# 

 

Mean 

 

SD 

  Correlations 

 LS  ASE  OI 

 1 2 3 4 5  1 2 3 4 5 6 7  1 2 3 4 5 

L
S

 

1 4.96 1.65  1                                   

2 4.37 1.65  .67 1                  

3 5.13 1.71  .60 .62 1                 

4 5.22 1.54  .48 .51 .58 1                

5 3.95 1.93  .41 .47 .47 .47 1                           

A
S

E
 

1 3.04 .67  .07 .04 .08 .15 .04  1             

2 3.15 .72  .02 .02 .12 .13 .03  .32 1            

3 3.09 .75  .16 .12 .11 .13 .11  .37 .38 1           

4 2.67 .83  .08 .15 .19 .15 .07  .31 .38 .39 1          

5 2.06 .89  .06 .14 .15 .14 .19  .22 .27 .34 .47 1         

6 2.67 .88  .09 .18 .14 .13 .06  .15 .22 .20 .29 .38 1        

7 3.00 .89  .04 .01 -.00 -.0 .09  .11 .23 .27 .10 .06 .1 1            

O
I 

1 3.21 1.23  .16 .04 .14 .09 .05  .20 .06 .18 .18 .15 .02 .08  1         

2 3.03 1.42  .00 .00 .03 .06 -.1  .20 .03 .13 .04 .05 -.10 .02  .39 1    

3 2.65 1.43  .05 .02 -.00 -.1 .04  .00 .01 .05 .15 .06 -.00 -.00  .06 .04 1   

4 3.52 1.26  .18 .15 .20 .14 .11  .32 .12 .20 .19 .16 .15 .06  .39 .33 .09 1  

5 4.06 1.06  .18 .11 .20 .20 .04  .24 .09 .15 .12 .08 .07 .06  .37 .38 .11 .61 1 

6 2.96 1.44  .12 .04 .11 .09 .04  .10 -.10 .02 .02 -.00 -.10 -.00  .25 .29 .12 .39 .33 

 

2.2. Data Analysis 

Item level descriptive statistics and correlation coefficients were optioned via SPSS and reported in Table 1. In 

order to test the SEM model showed in Figure 1, Mplus 5.1 was used (Muthen and Muthen 1998–2010). The 
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estimation method used for the model was Robust Maximum Likelihood (MLR).  The hypothesized model 

was tested in two steps. At the first step, the measurement model was tested. The measurement model is 

shown in Figure 2. After having a good model data fit for the measurement model the structural model was 

tested at the second step. Model-data fit was evaluated based on Hu and Bentler’s (1999) recommendations. 

Chi-square, CFI (comparative fit index), RMSEA (root mean square error of approximation) and SRMR 

(standardized root mean square residual) values were used for the model-data fit. RMSEA shows a good fit 

for lower than .06, CFI value is greater than .95 and SRMR is lower than .08 (Hu & Bentler, 1999). 

 

 

Figure 2. The measurement model 

 

3. Results 

3.1. Correlations 

Table 1 shows descriptive statistics for each item.  For example the average agreement for the first item under 

LS (ls1) is 4.96 and its standard deviation is 1.65. Besides, Table 1 also shows inter-item correlations. It was 

expected that the inter-item correlation coefficients within the factors (i.e., LS) were higher than across the 

factors. However, item 3 under OI (oi3) indicated low correlation values with other items under the factor. For 

example the correlation between item 1 (oi1) and 3 (oi3) was .06 and not significant. Except item oi1 all other 

items were significantly related other items under corresponding factors.  

 

 

Figure 3. The final model with standardized parameter estimates 
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3.2. Modeling Strategy 

Data analysis was conducted via Mplus 5.1. The measurement part of the hypothesized model was first run. 

Except chi-square value, the fit indices pointed good model-data fit. However, item oi3 was not significant. 

Based on the evidence collated from the correlation and Cronbach alpha values it was deiced to remove item 

3 from the analysis. After removing the item the measurement model was re-run. Model modifications indices 

indicated adding few error correlations. For example correlation between ase1 and ase2 was added to model 

in order to increase the chi-square value of the model. Finally, structural model was tested by using the final 

measurement model. The final model with standardized parameter estimates were shown in Figure 3. 

3.3. Measurement Model 

In order to test the hypothesized model first a measurement model was tested (Measurement 1). The 

measurement model replaces all the direct effect between factors on the hypothesized model with correlations 

as in shown in Figure 2. The first model indicated item oi3 was not significantly loading on the factor. 

Therefore it was removed from the model and a new measurement model was run. All the factor loadings 

were significant at the second model. However, modification indices (Lagrange Multiplier Test) indicated 

adding two error correlations in order to increase the chi-square fit of the model.  These error correlations were 

added to the model and final measurement model (Measurement 2) was obtained. Table 2 shows the fit indices 

for the models tested. Based on the critical values (Hu & Bentler, 1999) final measurement model indicated 

good model-data fit. Therefore, it was preceded with the second step (structural model). 

 

Table 2. Model-Data fit indices  

Model  𝜒2 df Sig. Scaling CFI RMSEA SRMR 

Measurement 1  168.96 132 .02 1.175 .959 .033 .054 

Measurement 2 135.80 114 .08 1.177 .975 .027 .053 

 

3.4. Structural Model 

By replacing the correlation among the factors with direct effect as in the hypothesized model structural model 

was established.  Since the final measurement model and structural model had the same parameters to 

estimate, the model fit indices were the same for both models. Therefore, chi-square value for the structural 

model was 135.80 with 114 degrees of freedom (p-value >.05).  Other fit indices were also indicated good model 

fit based on Hu and Bentler (1999) criteria (see table 2). Under the structural model all the direct effects were 

significant between the factors. The standardized parameter estimates were reported in figure 3. For example, 

the direct effect from life satisfaction to organizational identification was significant and the standardized 

estimated was .18 with standard error of .09.  This means that life satisfaction was positively affecting 

organizational identification. That is, one standard deviation increase on life satisfaction will incase 

organizational identification by .18 standard deviation. 

Besides the direct effect, indirect effect was also estimated under the model. The results indicated that there 

was a significant indirect effect from life satisfaction to organizational identification via academic self-efficacy. 

The standardized parameter estimate for the indirect effect was .08 and standard error of it was .036. 

 

4. Discussion and Conclusion 

This study aimed at providing an understanding of relations among general life satisfaction, academic self-

efficacy beliefs, and identification levels of college students. As the results suggest, all the direct effects shown 

in the structural model are significant between the factors. For example, this current study revealed that life 

satisfaction positively affects academic self-efficacy. This result shows some similarities with the findings of 

previous studies. However, the result provided in this current study highlights a different aspect of this 
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relationship. For example, Leganger, Kraft, and Røysamb (2000) and Diseth, Danielsen and Samdal (2012) 

found a positive relationship between self-efficacy and life satisfaction. Luszczynska, Gutiérrez-Doña, and 

Schwarzer (2005) reported that general self-efficacy positively affects individuals’ life satisfaction.  In addition, 

Burger and Samuel (2017) found that levels of stress in education and self-efficacy beliefs affect adolescents’ 

life satisfaction levels in transition to young adulthood. Moreover, a study conducted on college students by 

O’Sullivan (2011) found that self-efficacy is positively associated with life-satisfaction. Although the positive 

relationship between the two factors has been highlighted by various studies generally revealing the impact 

of self-efficacy on life satisfaction, this current study contributes to the literature by placing more stress on the 

direct effect from life satisfaction to self-efficacy. 

Another direct effect indicated by the results of this study is that academic self-efficacy positively affects 

organizational identification. Previous studies also found a similar relationship between the two and the result 

of this study appears to be in line with the findings of previous studies. For example, students that identify 

themselves with the educational institution put more effort to gain more academic achievements (Finn & Cox, 

1992). In turn, students develop higher self-efficacy beliefs and become more effective in problem solving and 

academic achievements (Eggen & Kauchak, 1997; Schunk, 2009). This current study, moreover, found another 

positive relation between life satisfaction and organizational identification. This finding is too in accordance 

with the results of previous studies. For example, while having negative feelings reduce organizational 

identification levels of individuals as in the case of loneliness and exhaustion (Avanzi et al., 2015; Yılmaz, 

2008), having lower life satisfaction levels also lowers students’ organizational identification levels (Bugay et 

al., 2015; Stefanek et al., 2017). In this regard, as provided by Arslan and Akkas (2014), life satisfaction and 

university identification positively affects college students’ college life satisfaction. All these findings appear 

to be important because college students tend to identify themselves with the image of their colleges when 

they have higher college life satisfaction levels (Hennig-Thurau et al., 2001; Bhattacharya & Sen, 2003), 

meaning that they develop higher organizational identification as their life satisfaction levels improve and 

college experiences broaden positively. 

This study also revealed the role of academic self-efficacy as a mediator between life satisfaction and 

organizational identification. As supported by the structural model used in this study, it appears to be that 

there is a significant indirect effect between life satisfaction and organizational identification via academic self-

efficacy. In other words, the results show that increase in life satisfaction promotes increase in organizational 

identification over its effect on academic self-efficacy. In this regard, this current study also contributes to the 

literature by highlighting the indirect effect from life satisfaction to organizational identification through self-

efficacy as a mediator. 

Before concluding, it may be helpful to consider some limitations and further research suggestions. For 

example, although this study was conducted with the participants that show culturally diverse characteristics, 

a further research would consist of various sets of participants from different colleges across the country and 

perhaps from some other countries. In this regard, a comparative analysis would make an important 

contribution to the literature. Another important thing may be related to the variables examines in this study. 

A further research would focus on wider relations between these and some other variables so that a broader 

perspective on this issue would be provided. To conclude, despite these limitations, the current study appears 

to have considerable significance to understand the relations among these concepts and draws attention to the 

importance and role of these factors in providing a better-quality college life and academic achievements. In 

this regard, it may be insightful to highlight the importance of offering services and activities – starting from 

even the orientation throughout the entire college life – that help college students increase their life-satisfaction 

and self-efficacy beliefs so that they develop stronger organizational identifications and gain higher academic 

achievements. Providing more academic studies on this issue may also be an important suggestion that can 

be offered by this study. 

 

References 

Akman, Y. (2017). Öğretmenlerin algılarına göre iş motivasyonu ve örgütsel özdeşleşme arasındaki 

ilişki. Hasan Ali Yücel Egitim Fakültesi Dergisi, 14(1), 71-88. https://dergipark.org.tr/tr/download/article-

file/324452 

https://dergipark.org.tr/tr/download/article-file/324452
https://dergipark.org.tr/tr/download/article-file/324452


Raşit Çelik, Fatih Orçan, Fatma Altun 

83 
 

Arnett, D. B., German, S. D., & Hunt, S. D. (2003). The identity salience model of relationship marketing 

success: The case of nonprofit marketing. Journal of marketing, 67(2), 89-105. 

http://www.jstor.org/stable/30040525 

Arslan, S., & Akkas, O. A. (2014). Quality of college life (QCL) of students in Turkey: Students’ life satisfaction 

and identification. Social Indicators Research, 115(2), 869-884. https://www.jstor.org/stable/24720383 

Ashforth, B. E., Harrison, S. H., & Corley, K. G. (2008). Identification in organizations: An examination of four 

fundamental questions. Journal of management, 34(3), 325-374. doi: 10.1177/0149206308316059 

Ashforth, B. E., & Mael, F. (1989). Social identity theory and the organization. Academy of management 

review, 14(1), 20-39. doi: 10.2307/258189 

Avanzi, L., Schuh, S. C., Fraccaroli, F., & van Dick, R. (2015). Why does organizational identification relate to 

reduced employee burnout? The mediating influence of social support and collective efficacy. Work & 

Stress, 29(1), 1-10. doi: 10.1080/02678373.2015.1004225 

Bandura, A. (1982). Self-efficacy mechanism in human agency. American Psychologist, 37 (2), 122-147.  

Bhattacharya, C. B., & Sen, S. (2003). Consumer-company identification: A framework for understanding 

consumers’ relationships with companies. Journal of Marketing, 67(2), 76-88. 

https://www.jstor.org/stable/30040524 

Bugay, A., Aşkar, P., Tuna, M. E., Örücü, M. Ç., & Çok, F. (2015). Psychometric properties of the Turkish 

version of the school climate questionnaire high school form. Elementary Education Online, 14(1), 311-

322. doi: 10.17051/io.2015.46598 

Burger, K., & Samuel, R. (2017). The role of perceived stress and self-efficacy in young people’s life satisfaction: 

A longitudinal study. Journal of Youth and Adolescent, 46(1), 78-90. doi: 10.1007/s10964-016-0608-x 

Ceylan, A., & Özbal, S. (2008). Özdeşleşme yoluyla sadakat oluşturma üzerine üniversite mezunları arasında 

yapılan bir çalışma. CÜ İktisadi ve İdari Bilimler Dergisi, 9(1), 81-110. 

http://eskidergi.cumhuriyet.edu.tr/makale/1633.pdf 

Dağlı, A., & Baysal, N. (2016). Adaptation of the satisfaction with life scale into Turkish: The study of validity 

and reliability. Electronic Journal of Social Sciences, 15, 1250-1262 .doi:10.17755/esosder.75955 

DeWitz, S. J., & Walsh, W. B. (2002). Self-efficacy and college student satisfaction. Journal of Career Assessment, 

10(3), 315-326. doi: 10.1177/10672702010003003 

DeWitz, S. J., Woolsey, M. L., & Walsh, W. B. (2009). College student retention: An exploration of the 

relationship between self-efficacy beliefs and purpose in life among college students. Journal of College 

Student Development, 50(1), 19-34. doi: 10.1353/csd.0.0049 

Diener, E., Emmons, R. A., Larsen, R. J., & Griffin, S. (1985). The satisfaction with life scale. Journal of Personal 

Assessment, 49(1), 71-75. doi: 10.1207/s15327752jpa4901_13 

Diseth, A., Danielsen, A. G., & Samdal,O. (2012). A path analysis of basic need support, self-efficacy, 

achievement goals, life-satisfaction and academic achievement level among secondary school 

students. Educational Psychology, 32(3), 335-354. doi: 10.1080/01443410.2012.657159 

Dutton, J. E., Dukerich, J. M., & Harquail, C. V. (1994). Organizational images and member 

identification. Administrative Science Quarterly, 9(2),239-263. doi: 10.2307/2393235 

Eggen, P. & Kauchak, D. (1997). Educational psychology windows on classrooms (3rd Ed.). New Jersey: 

Prentice-Hall Inc. 

Finn, J. D. (1989). Withdrawing from school. Review of Educational Research, 59(2), 117-142. doi: 

10.3102/00346543059002117 

Finn, J. D., & Cox, D. (1992). Participation and withdrawal among fourth-grade pupils. American Educational 

Research Journal, 29(1), 141-162. doi: 10.2307/1162905 

Finn, K. V., & Frone, M. R. (2004). Academic performance and cheating: Moderating role of school 

identification and self-efficacy. The Journal of Educational Research, 97(3), 115-121. doi: 

10.3200/JOER.97.3.115-121 

Finn, J. D., & Zimmer, K. S. (2012). Student engagement: What is it? Why does it matter?. In Handbook of research 

on student engagement (pp. 97-131). Springer, Boston, MA. 

Fuchs, S. (2012). Understanding psychological bonds between individuals and organizations: The coalescence model of 

organizational identification. New York: Palgrave Macmillan 

https://doi.org/10.1080/02678373.2015.1004225
https://psycnet.apa.org/doi/10.1177/10672702010003003


International Journal of Psychology and Educational Studies 2020, 7 (1), 76-85 

 

 

Grace, B. Y., & Kim, J. H. (2008). Testing the mediating effect of the quality of college life in the student 

satisfaction and student loyalty relationship. Applied Research in Quality of life, 3(1), 1-21. doi: 

10.1007/s11482-008-9044-8 

Gunay, D., & Gunay, A. (2017). Historical development and current situation of higher education in Turkey. 

Journal of Higher Education and Science, 7(3), 156-178. doi: 10.2399/yod.17.024 

Hall, D. T., Schneider, B., & Nygren, H. T. (1970). Personal factors in organizational 

identification. Administrative science quarterly, 176-190. doi: 10.2307/2391488 

Harrison, W. B., Mitchell, S. K., & Peterson, S. P. (1995). Alumni donations and colleges’ development 

expenditures: Does spending matter?. American Journal of Economics and Sociology, 54(4), 397-412. doi: 

10.1111/j.1536-7150.1995.tb03243.x 

Hennig-Thurau, T., Langer, M. F., & Hansen, U. (2001). Modeling and managing student loyalty: An approach 

based on the concept of relationship quality. Journal of Service Research, 3(4), 331-344. doi: 

10.1177/109467050134006 

Høigaard, R., Kovač, V. B., Øverby, N. C., & Haugen, T. (2015). Academic self-efficacy mediates the effects of 

school psychological climate on academic achievement. School Psychology Quarterly, 30(1), 64-74. doi: 

10.1037/spq0000056 

Kağıtçıbaşı, Ç., & Üskül, A. (2006). Yeni insan ve insanlar: Sosyal psikolojiye giriş. Evrim Yayınevi. 

Lee, D. J. (2008). A model of quality of college life (QCL) of students in Korea. Social Indicators Research, 87(2), 

269-285. doi: 10.1007/s11205-007-9172-9 

Leganger, A., Kraft, P., & Røysamb, E. (2000). Perceived self‐efficacy in health behavior research: 

Conceptualisation, measurement and correlates. Psychology and Health, 15(1), 51– 69. doi: 

10.1080/08870440008400288 

Luszczynska, A., Gutiérrez-Doña, B., & Schwarzer, R. (2005). General self-efficacy in various domains of 

human functioning: Evidence from five countries. International Journal of Psychology, 40(2), 80-89. 

doi: 10.1080/00207590444000041 

Mael, F., & Ashforth, B. E. (1992). Alumni and their alma mater: A partial test of the reformulated model of 

organizational identification. Journal of organizational Behavior, 13(2), 103-123. doi: 

10.1002/job.4030130202 

O’Sullivan, G. (2011). The relationship between hope, eustress, self-efficacy, and life satisfaction among 

undergraduates. Social Indicators Research, 101(1), 155-172. doi: 10.1007/s11205-010-9662-z 

Polat, M., & Meydan, C. H. (2010). Örgütsel özdeşleşmenin sinizm ve işten ayrılma niyeti ile ilişkisi üzerine 

bir araştırma. The Journal of Defense Sciences, 9(1), 145-172. https://dergipark.org.tr/tr/download/article-

file/180286 

Polatçı, S., Ardıç, K., & Koç, M. (2014). Farklı Bir Bakış Açısından İş ve Yaşam Doyumu Algılanan Örgütsel 

Destek ve Örgütsel Bağlılığın Etkileri. Çukurova Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, 23(1), 267-

287. https://dergipark.org.tr/tr/download/article-file/368202 

Schunk, D. H. (2009). Öğrenme Teorileri: Eğitimsel Bir Bakışla (Trans. Ed. Muzaffer Şahin), Ankara: Nobel Yayın 

Dağıtım. 

Shamir, B. (1990). Calculations, values, and identities: The sources of collectivistic work motivation. Human 

Relations, 43(4), 313-332. doi: 10.1177/001872679004300402 

Stefanek, E., Strohmeier, D., & Yanagida, T. (2017). Depression in groups of bullies and victims: Evidence for 

the differential importance of peer status, reciprocal friends, school liking, academic self-efficacy, 

school motivation and academic achievement. International Journal of Developmental Science, 11(1-2), 31-

43. doi: 10.3233/DEV-160214 

Suhlmann, M., Sassenberg, K., Nagengast, B., & Trautwein, U. (2018). Belonging mediates effects of student-

university fit on well-being, motivation, and dropout intention. Social Psychology, 49(1), 16-28. doi: 

10.1027/1864-9335/a000325 

Tajfel, H., & Turner, J. C. (1979). An integrative theory of intergroup conflict. In W. G. Austin and S. Worchel 

(eds.) The Social Psychology of Intergroup Relations (pp. 33-47). Monterey: Brooks Cole. 

Veenhoven, R. (1996). Developments in satisfaction-research. Social Indicators Research, 37(1), 1-46. 

doi:10.1007/BF00300268 

Voelkl, K. E. (2012). School identification. In Handbook of research on student engagement (pp. 193-218). Springer, 

Boston, MA. 



Raşit Çelik, Fatih Orçan, Fatma Altun 

85 
 

Walker, C. O., Greene, B. A., & Mansell, R. A. (2006). Identification with academics, intrinsic/extrinsic 

motivation, and self-efficacy as predictors of cognitive engagement. Learning and individual 

differences, 16(1), 1-12. doi: 10.1016/j.lindif.2005.06.004 

Yılmaz, E. (2008). Organizational commitment and loneliness and life satisfaction levels of school 

principals. Social Behavior and Personality: An International Journal, 36(8), 1085-1096. doi: 

10.2224/sbp.2008.36.8.1085 

Yılmaz, M., Gürçay, D., & Ekici, G. (2007). Adaptation of the academic self-efficacy scale to Turkish. Hacettepe 

University Journal of Education, 33, 253-259. 

http://www.efdergi.hacettepe.edu.tr/yonetim/icerik/makaleler/1047-published.pdf 


