KEFAD Cilt 21, Say1 1, Nisan, 2020

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

K E FA D ISSN: 2147 - 1037

http://kefad.ahievran.edu.tr

Duygusal Zeka Beceri Egitiminin Ergenlerde Duygusal Zeka, Empatik
Beceri ve Davranis Problemleri Uzerine Etkisi

Emine Giirsoy
Seher Balca1 Celik

DOI1:10.29299/kefad.2020.21.01.009 Makale Bilgileri
Yiikleme:17/02/2019 Diizeltme:12/07/2019 Kabul:16/11/2019

Ozet

Bu ¢alismanin amaci, duygusal zeka beceri egitimin ortaokul dgrencilerinin duygusal zeka, empatik beceri ve
davranis problemleri diizeylerine etkisini incelemektir. Aragtirma da yar1 deneysel model kullanilmis olup deney
ve kontrol grubu 24 kisiden olusmaktadir. Arastirmada 6grencilerin duygusal zeka, empati becerileri ve davranis
bozuklugunu diizeylerini belirlemek amaciyla 7-13 Yas Duygusal Zeka Olgegi, Gozden Gegirilmis Davranis
Problemleri Kontrol Listesi (GGDPKL) ve Temel Empati Olgegi kullanilmigtir. 12 kisiden olusan deney grubu ile
oturumlar yaklasik 85 dakika olmak {izere 10 hafta stirmiistiir. Kontrol grubu ile herhangi bir ¢alisma
yapilmamistir. Deney ve kontrol gruplarinin on-test ve son-test puan ortalamalar1 arasinda bir fark olup
olmadigini belirlemek amaciyla Mann-Whitney U Testi ve Wilcoxon Isaretli Siralar Testi kullaniimistir.
Aragtirmada elde edilen bulgulara gore; duygusal zeka beceri egitimi programina katilan 6grencilerin duygusal
zeka, empatik becerileri ve davranis problemleri diizeylerinde anlamli farkliliklar gelistigi bulunmustur.
Duygusal zeka beceri egitimi programina katilmayan kontrol grubu ogrencilerinde de 10 hafta sonrasinda
duygusal zeka, empatik beceri ve davranis problemleri diizeylerinde anlamh bir farklilik bulunamamustir. Elde
edilen bulgular literatiir 1s1g§1nda yorumlanmis ve 6nerilerde bulunulmustur.
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Giris

Degisen toplum ve teknoloji ile yetisen nesiller birey olmaktan ¢ok bireysellesmekte, bu
durum da olumsuzluklar meydana getirmektedir. Sosyal bir varlik olan insan yasadigi toplum
icerisinde gevresindeki insanlarin duygularindan habersiz ve kendini de tam olarak tanimamaktadar.
Smirlarmi, yeteneklerini bilmeyen, duygularmi kontrol edemeyen kisi, davramgs problemleri de
yasamaktadir. On ergenlik ve ergenlik donemi bu durumlarin daha gok yasanabildigi bir dénemdir.
Ogrencinin kendini tanimasi, duygularini kontrol edebilmesi, baskalarinin duygularin taniyabilmesi
ve saglikli iliskiler kurabilmesi igin gerekli becerilerdir. Bir insanin kendisini bir nesneye yoneltip
kendini o nesne icinde hissederek anlamasi siirecine “empati” insan iliskileri i¢in en temel

unsurlardandir (Dokmen, 2009).

Goleman'a gore (2006), siddete ve sug islemeye kadar varan siireg, birinci ve ikinci simifta
yasitlarina gore daha fazla saldirgan davranan ve davranislarinin cevreye olumsuz etkileri kolay
kontrol edilemeyen ¢ocuklarla baglamaktadir. Bu noktada bir¢ok bireyin duygusal korsanlik adi
verilen diirtii kontrolii eksikligine dikkat ¢cekmektedir. Ayrica, sinirlenme esigi diisiik olan, cok ¢cabuk
huzursuzlasan ¢ocuklar duygusal agidan korumasiz olurlar. Bu ¢ocuklar sinirlendiklerinde saglikli
diisiinemezler, iyi niyetli hareketleri saldirganlik olarak goriirler; 6grenmis olduklar: saldiriyla
karsilik verme aliskanliklarina geri donerler. Sinir esiginin yiikseltilmesi ise duygusal okuryazarlikla

mumkiin olmaktadir.

Duygusal zeka ve liderlik arasindaki iliskiyi inceleyen Cooper ve Sawaf gore (1997) duygusal
zeka; kendimizin ve bagkalarmin duygularmi taniyip degerlendirerek, giinlitk yasantimizda

duygulara yer vererek duygularin enerjisi ile uygun tepkiler verebilmektir.

Cocukluk yillarinda bireylerde meydana gelen duygusal degisimi fark etme, karsisindakine
belli ettirme ve duygular1 yonetme agisindan bireylerin egitilmemesi, genglik yillarinda kisilerarasi
iliskilerde karmasa yasamalarina yol acabilmekte; gelecekte ise toplumda sosyal giivenligin ve
diizenin bozulmasini beraberinde getirebilmektedir. Sadece duygularimi kontrol edebilen degil
girisimciligi, motivasyonu yiiksek duyarl bir neslin olugsmasi i¢in duygularin farkina varma, yansitma
ve kontrol edebilmeleri agisindan bireylerin egitilmesi oldukga &nemlidir. Ilerleme kaydetmis
toplumlardaki bireylerin en énemli becerilerinden olan empati, toplumsallik, motivasyon, girisimcilik
ve iyi niyetlilik gibi yetilerin hayatin her alaninda yayginlagsmasi, duygusal okuryazarlikla miimkiin

olacaktir (Kirtil, 2009).

Duygularmi anlamadaki yetersizlik, hislerini ifade etmedeki becerisizlik ve bagkalarmin
duygularin1 paylasmadaki eksiklikler ve yetersizlikler modern toplumun insanim siddet ve zor

kullanmaya itmektedir. Otonomiden daha ¢ok bireycilik toplumu yalnizlifa itmekte ve sosyal yasami
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yok etmektedir. Okul, is, evlilikte birebir iliskilerde ve sosyal hayatta duygusal zekaya ihtiya¢ daha da
artmaktadir (Konrad ve Hendl, 2003).

Duygusal zeka da biligsel zeka gibi bireyin yasamimin verimli ve yetkin olmas i¢in 6nemli bir

faktordiir. Bu nedenle duygu ve diisiinceler insan yasaminda etkindir (Yavuz, 2004).

Duygusal zekas: yiiksek olan ¢ocuk ve gengler okula uyum konusunda okul basarisinda,
arkadashk iliskileri kurma ve siirdiirmede duygusal zekas: diisitk olanlara gore daha iyi ve

basarilidur.

Duygusal zekas1 diisiik bireylerde ise, duygusal eksikliklere bagli, sapkin davranis
gesitlerinde onemli bir bilesen olabilir (Cohen & Strayer, 1996; Eisenberg, 2000; Roberts & Strayer,
1996). Bunun disinda, olumsuz kendini algilamalarin, orta 6gretim diizeyinde hem okuldan kagmayla
hem de smifin bozulmasiyla iliskili oldugunu gosteren kamit bulunmaktadir (Fergusson, Lynskey, &
Horwood, 1995; Williamson & Cullingford, 1998). Diisiik diizeydeki duygusal 6z-yeterliligin, artan
diirtiisellik ve kotii sosyal becerilerle bir arada, gesitli bicimlerdeki antisosyal davranisa karismis
olmasi muhtemeldir. Bunun da hem okuldan digslanma hem de izin almadan gelmeme (kagma) ile

olumsuz yonde iligkili olabilecegi belirtilmistir (Petrides, et al, 2003).

Empati ayn1 zamanda duygusal zekanin da en 6énemli alt boyutlarindan birisidir. Duygusal
zekanin temelinde basar1 ve mutlulugun zihinsel zekadan c¢ok duygusal zekaya dayandigi yer
almaktadir. Zihinsel zeka da yer almayan, kisisel ve sosyal beceriler duygusal zekada bulunmaktadir.
Bu yetilerin igerisinde, 6z-biling, 6z kontrol, giidiilenme, sabir, empati ve karsilikli doyurucu iliskileri

olusturma becerisi vardir (Cherniss, 2002).

Duygusal zeka ve davranis egitimi ile degisim ilkogretim ¢aginda 6grenim goren ¢ocuklarla
ilgili arastirma konusu olmustur. Olumsuz davranislar1 azaltmak ve smif i¢i disiplin problemlerini
cozmek icin geligtirilen programlara Sosyal ve Duygusal Ogrenme (SEL) programlari adi
verilmektedir. Yapilan aragtirmalarda uygulamalar SEL programlarmin Ogrencilerin sosyal
becerilerinin artisinda ve smuf igi iliskilerin diizenlenmesinde etkili oldugunu gostermistir

(Mumcuoglu, 2002).

Bu arastirma, yukaridaki bilgiler 1siginda, duygusal zeka beceri egitiminin empatinin,
duygusal zeka kavrami cergevesinde gelistirilebilir olup olmadiginin ve davranis problemlerini
azaltmada etkililigini incelemektir. Bu ¢alismaya benzer ¢alismalar yapilmis fakat 6zellikle ortaokul
Ogrencilerine yonelik empati, duygusal zeka ve davranis bozuklugu degiskenlerinin bir arada

incelendigi bir arastirmaya rastlanmamasi nedeniyle alana katki saglayacag diisiiniilmektedir.

Arastirmada asagida belirtilen sorularin cevabi aranmistur:
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. Duygusal zeka beceri egitiminin Ogrencilerin duygusal zeka diizeyleri {izerinde

anlaml bir etkisi var midir?

. Duygusal zeka beceri egitiminin Ogrencilerin empatik beceri diizeyleri {izerinde

anlaml bir etkisi var midir?

. Duygusal zeka beceri egitiminin 6grencilerin davranim bozukluklar: tizerinde anlaml

bir etkisi var midir?.
Yontem
Calisma Grubu

Aragtirmanin evrenini 2011-2012 &gretim yilinda Giresun Mustafa Kemal ilkégretim Okulu 7.
ve 8. smifinda 6grenim goren 0grenciler olusturmaktadir. Arastirma yar1 deneysel model kullanilarak
yapilmigtir. Calisma grubunu belirlemek icin, 7-13 Duygusal Zeka Olgegi, Temel Empati Olcegi, ve
Gozden Gegirilmis Davranis Problemleri Kontrol Listesi kullanilmistir. Calisma grubunda yer alan
ogrencilerin her {i¢ 6lgekten aldi1 puanlar en yiiksekten en diisiige dogru siralanmistir. Daha sonra
puanlar1 ¢alisma grubuna katilmaya uygun olan 6grenciler belirlenmistir. Belirlenen bu 6grencilerden
basit tesadiifii 0rnekleme yontemi ile 24 6grenci secilmistir. 6’s1 erkek 6’ kiz toplam 12 6grenciden

olusan deney ve kontrol gruplar: olusturulmustur.

Olusturulan deney ve kontrol gruplarinin denk olup olmadigini belirlemek igin, deney ve
kontrol grubunda yer alan 6grencilerin 7-13 Duygusal Zeka Olcegi, Temel Empati Olgegi ve Gozden
Gegirilmis Davramis Problemleri Kontrol Listesi envanterlerinden aldiklar1 puanlar tizerinde Mann
Witney-U testi uygulanmis ve elde edilen sonuglar Tablo 1, Tablo 2 ve Tablo 3’de verilmistir.

Tablo 1. Deney ve kontrol grubuna alinan 6grencilerin, 7-13 yas duygusal zeka 6lgegi on-test puanlarina iliskin
sonuglari- Mann Witney-U testi

Duygusal - Mann
Zeka Grup N X 5d Whitney U P
Deney 12 109,33 53.4 71,000 ,954
52.5
Kontrol 12 108,83
p>.05

Uygulama oncesi deney grubunda yer alan o6grencilerin duygusal diizeyleri (=109,33),
kontrol grubuna ( =108.83) gore nispeten daha yiiksek oldugu goriilmektedir. Ancak deney ve kontrol
grubunda yer alan Ogrencilerin duygusal zeka diizeyleri arasinda farkin anlamli olmadig:

bulunmustur (p>.05).
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Tablo 2. Deney ve kontrol grubuna alinan 63rencilerin, temel empati 6lcegi On-test puanlarina iliskin sonuglari-
mann whitney-U testi

Empatik - Mann
Beceri Grup N X 5d Whitney U P
Deney 12 67,00 8,46 56,500 ,369
6,98
Kontrol 12 65,17
p>.05

Uygulama oncesi deney grubunda yer alan 6grencilerin empatik beceri diizeyleri ( =67.00),
kontrol grubuna ( = 65.17) gore daha yiiksek oldugu goriilmektedir. Ancak deney ve kontrol
grubunda yer alan Ogrencilerin empatik beceri diizeyleri arasinda farkin anlamli olmadig:
bulunmustur (p>.05).

Tablo 3. Deney ve kontrol grubuna alinan égrencilerin, gozden gegirilmis davranis problemleri kontrol listesi
olcegi on-test puanlarina iligkin sonuglari-mann whitney-U testi

Davranis — Mann
Bozuklugu Grup N X 5d Whitney U P
Deney 12 36,75 13,44 64,500 ,664
13,87
Kontrol 12 35,67

p>.05

Uygulama Oncesi deney grubunda yer alan Ogrencilerin davramis bozuklugu puanlart (
=36.75), kontrol grubuna ( = 35,67) gore daha yiiksek oldugu goriilmektedir. Ancak deney ve kontrol
grubunda yer alan Ogrencilerin davramis bozuklugu puan ortalamalari arasinda farkin anlamli

olmadig1 bulunmustur (p>.05).
Veri Toplama Araclar

Arastirmada ‘7-13 Duygusal Zeka Olgegi’, “Temel Empati Olgegi’ ve ‘Gozden Gegirilmisg

Davranis Problemleri Kontrol Listesi” kullanilmigtir.

Gozden Gegirilmis Davranis Problemleri Kontrol Listesi (GGDPKL). Arastirmada ‘7-13 Duygusal
Zeka Olgegi’,Quay ve Peterson (1996) tarafindan gelistirilen GGDPKL 5-18 yaglar1 arasindaki okul
cag1 cocuk ve ergenlerin gosterdikleri davramig problemlerini taramak ve davranis problemlerinin
temelini arastirmak i¢in kullamilmaktadir. GGDPKL'nin iilkemiz i¢in uyarlama calismasi Kaner ve
Cigekgi (1999) tarafindan yapilmistir. Yapilan uyarlama sonucunda 56 maddelik ve {ig alt 6l¢ek ortaya
¢ikmugtir. Bunlar: Davranim Bozuklugu Hiperaktivite ve Impulsivite, Depresyon-Dikkat Eksikligi ve
Sosyallesmis Saldirganliktir. Olgekte her maddedeki davramsi, cocugun gosterme derecesi 0-2
arasinda puanlanmaktadir. Ifadedeki davrams gocukta hig goriilmiiyorsa, gézleme olanag1 olmamigsa

ya da gozleyenin bilgisi yoksa 0; eger davranig orta derecede bir problem olusturuyorsa 1; agir
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derecede bir problem olusturuyorsa 2 isaretlenir. 0=0 puan, 1=1 puan, 2=2 puan degerindedir. Her alt
o6lgekten alian puanlar toplanarak her alt dlgek i¢in ayr1 toplam puanlar elde edilir. Her alt 6lgekten
alinabilecek en diisiik puan 0 en yiiksek puan ise o alt Olcekteki madde sayisiun 2 katidir

(Yasarsoy,2006).

7-13 Yas Duygusal Zeka Olgegi. 7-13 yas arasi Duygusal Zeka Olgegi (Yilmaz ve Kose, 2008) 28
maddeden olugsmakta olup, ilkogretim oOgrencilerinin duygusal zekalarimi o6lgmek amaciyla
yapilandirilmistir. Olgek Likert Tipi bir dereceleme tarzinda ve iizerinde cevaplamanin miimkiin
oldugu bir sekilde hazirlanmistir. Testin i¢ giivenirligi Cronbah Alpa derecesi .91 olarak bulunmustur.
Olgiit bagmtil gecerlik calismast igin veri toplanan gruptan iki hafta ara ile 100 6grenciye lgek tekrar
uygulanmis ve iki Ol¢lim arasindaki korelasyon katsayisi hesaplanmistir. Elde edilen korelasyon

katsayisi r = .68 dir.

7-13 Yas Duygusal Zeka Olgeginin gecerlik calismasinda yap1 gegerligi ve kapsam gegerligi
kullanilmistir. Kapsam gegerligi i¢cin Rehberlik ve Psikolojik Danigsmanlik alaninda doktora derecesine
sahip 7 uzmanin bilgisine bagvurulmustur. Boylece maddeler incelenmis ve uygunlugu yoniinde

goriis belirtmiglerdir. Olgegin yap1 gecerligi icin faktor analizi yapilmistir (Kose,2009).

Temel Empati Olcegi. Temel Empati Olgegi Jolliffe ve Farrington (2006) tarafindan gelistirilmis 20
maddelik bir Olcektir. 9 maddesi bilissel empatiyi, 11 maddesi duygusal empatiyi Olcen
derecelendirmeli likert tipi bir Olgektir. Topcu, Erdur-Baker ve Capa-Aydin tarafindan Tiirkgeye
uyarlamasi yapilmistir. 13-21 yas arasi ogrencilerinden olusan 358 ve 359 kisilik iki ¢alisma grubuna
testin son hali uygulanmistir. Faktor analizi sonuglar1 orijinal ¢alismanin paralelinde ¢ikmuistir. Testin

giivenirligi Cronbach alfa katsayisi (.76-.80 araliginda) bulunmustur (Topgu, Baker, Aydin,2010).
Verilerin Analizi

Deney ve kontrol gruplarinin Ontestten aldiklar1 puanlar arasinda anlamli fark olup
olmadigin test etmek amaciyla Mann Whitney U Testi kullanilmigtir. Mann Whitney U Testi, iki
iligkisiz Orneklemden elde edilen puanlarin birbirinden anlamli bir sekilde farklilik gosterip
gostermedigini test eder (Biiyiikoztiirk, 2012). Deney grubunun 6n test son test puanlar: arasinda fark
olup olmadig; test etmek amaciyla ise, Wilcoxon Isaretli Siralar Testi kullamlmustir. Wilcoxon Isaretli
Siralar Testi iligkili iki 6l¢lim setine ait puanlar arasindaki farkin anlamliligin test etmek amaciyla

kullanilir (Biiyiikoztiirk, 2012). Veriler SPSS 15 paket programu ile analiz edilmistir.
Bulgular

Bu boliimde denenceleri test etmek amaciyla yapilan istatistiksel analizlere ve bu analizler

sonucu elde edilen bulgulara yer verilmistir.
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Denence 1: Duygusal zeka beceri egitiminin 6grencilerin duygusal zeka diizeyleri {izerinde

anlaml bir etkisi vardir.

Arastirmanin birinci denencesini test etmek amaciyla yapilan Wilcoxon Testi sonuglar1 Tablo 4'de

verilmistir.

Tablo 4. Deney grubundaki ogrencilerin, 7-13 yas duygusal zeka dl¢egi on-test ve son-test puanlarina iliskin
wilcoxon testi sonuclar

Duygusal v Wilcoxon
Zeka Deney X 5d testi p
Ontest 109,33 6,43 64,500 ,002*
414
Sontest 129,25
p<.05

Deney grubunda yer alan 0grencilerin duygusal zeka beceri egitimi sonrasinda davranis
bozuklugu son test puan ortalamalar1 (=23.00), 6n test puan ortalamalar1 (=36.75) gore daha diisiik
bulunmustur. Istatistiksel olarak da deney grubundaki dgrencilerin duygusal zeka beceri egitimi

Oncesi ve sonrast empatik beceri diizeyleri arasinda farkin anlaml oldugu bulunmustur (p<.05).

Denence 2: Duygusal zeka beceri egitiminin 6grencilerin empatik beceri diizeyleri tizerinde

anlamli bir etkisi vardir.

Aragtirmanin ikinci denencesini test etmek amaciyla yapilan Wilcoxon Testi sonuglar1 Tablo 5'de

verilmigtir.

Tablo 5. Deney grubundaki Ogrencilerin, empati beceri diizeyleri on-test ve son-test puanlarina iliskin
sonuglari- wilcoxon testi

Empatik v Wilcoxon
Sd .
Beceri Deney X testi p
Ontest 67,00 8,46 -3,062 ,002*
7,92
Sontest 84,83
p<.05

Deney grubunda yer alan Ogrencilerin duygusal zeka beceri egitimi sonrasinda empatik
beceri diizeyleri son test puan ortalamalar1 ( =84.83), 6n test puan ortalamalar1 ( =67.00) gore daha
yiiksek bulunmustur. Istatistiksel olarak da deney grubundaki dgrencilerin duygusal zeka beceri
egitimi Oncesi ve sonrasi empatik beceri diizeyleri arasinda farkin anlamli oldugu bulunmustur

(p<.05).

Denence 3: Duygusal zeka beceri egitiminin Ogrencilerin davranis bozuklugu {izerinde

anlaml bir etkisi vardir.
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Arastirmanin {i¢iincii denencesini test etmek amaciyla yapilan Wilcoxon Testi sonuglar1 Tablo 6’de

verilmistir.

Tablo 6. Deney grubundaki 63rencilerin, gozden gecirilmis davrams problemleri control listesi 6n-test ve son-
test puanlarina iligkin sonuglari-wilcoxon testi

Davranig - Wilcoxon
Bozuklugu Deney X 5d testi P
Ontest 36,75 13,44 2,941 ,003*
10,81
Sontest 23,00

p<.05

Deney grubunda yer alan 0grencilerin duygusal zeka beceri egitimi sonrasinda davranis
bozuklugu son test puan ortalamalar1 (=23.00), 6n test puan ortalamalar1 (=36.75) gore daha diisiik
bulunmustur. Istatistiksel olarak da deney grubundaki 6grencilerin duygusal zeka beceri egitimi

Oncesi ve sonrast empatik beceri diizeyleri arasinda farkin anlamli oldugu bulunmustur (p<.05).

Kontrol grubunda yer alan Ogrencilerin ontest ve son test puanlarinda duygusal zeka,

empatik beceri ve davranis bozuklugu diizeylerinde anlamli bir fark bulunamamuistir.

Tartisma ve Sonug¢

Bu boliimde duygusal zeka beceri egitiminin 6grencilerin duygusal zeka ve empati beceri
diizeyleri ile davranis problemleri iizerine etkisini incelemeye iliskin bulgular tartisilip
yorumlanmistir. Duygusal zeka beceri egitiminin etkisini incelemek amaci ile ilkdgretim ikinci
kademe Ogrencilerine 12’ser kisilik deney ve kontrol grubu olusturulmus, deney grubunda bulunan
bireylere 10 hafta boyunca haftada bir oturum olmak tizere 10 oturumda duygusal zeka beceri egitimi
verilmigstir. Egitimin duygusal zeka ve empati diizeyini arttirma da davranis bozuklugunu azaltma da
etkisi oldugu goriilmiistiir. Kontrol grubu herhangi bir egitime tabi tutulmamistir ve 10 hafta

sonrasinda anlamli bir fark bulunamamastir.
Bu konu ile ilgili literatiirde de benzer bulgulara rastlanmaktadar.

Ugur-Zorlu (2012) 6., 7. ve 8. smuf dgrencilerine uygulanan sosyal duygusal beceri egitimi
programinin 6grencilerin duygusal zeka diizeylerine etkisi’ adli calismasinda Sosyal Duygusal Beceri
Egitimi Programina katilan deney grubundaki 6grencilerin, rehberlik ¢alismalarina katilan 6grenciler
(plasebo) ile calismalara katilmayan kotrol grubundaki arasinda Bar-On Duygusal Zeka Olgegi'nin
sadece stres yonetimi boyutu son test puanlari arasmnda deney grubu lehine anlamli bir farklilik

oldugu goriilmiigtiir.
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Yasarsoy (2006) yaptig1 arastirmada egitilebilir zihinsel engelli 6grencilere yonelik gelistirilen
duygusal zeka gelisim programmnin, bu Ogrencilerin davramis problemleri {izerindeki etkisini
incelemistir. Arastirma sonucunda davrarus problemleri {izerinde anlamli bir etkisi oldugu

goriillmiistiir.

Serin-Bulut  (2011) grupla 6fke yonetimi egitimi programinin ergenlerin 6fke denetimi
becerilerine etkisini incelemistir. Yapilan deneysel calismada 14 deney, 14 kontrol grubu olmak tizere
toplam 28 &grenci yer almistir. Deney grubuna, haftada bir kez olmak iizere 10 hafta siire ile 'Ofke
Yonetimi Egitimi Programi' uygulanmistir. Arastirma sonucunda, grupla ofke yonetimi egitimi
programma katilan deney grubu Ogrencilerinin siirekli ofke, oOfke-ice, Ofke-disa diizeylerinde
istatistiksel olarak anlamli bir azalmanin oldugu, 6fke-kontrol diizeylerinde ise anlamli bir artma

oldugu saptanmustir.

Akgiin ve Araz (2013) ise empati becerilerini gelistirmeyi de igeren ¢atisma ¢ozme
programinin ilkokul 6grencilerinin ¢atisma ¢6zme becerilerini ve sosyal yeterliliklerin arttirdigini ve

saldirganlik diizeylerini azalttig: tespit edilmistir.

Pecukonis (1990), duygusal ve bilissel empati egitiminin, empati {izerindeki etkilerini ve
egitim programi siiresince empati gelisimi ile benlik gelisimi arasindaki iliskiyi arastirmistir.
Arastirma sonuglarina gore, empati ve benlik gelisimi arasinda énemli bir iliski oldugu ve uygulanan
egitim programinin, duygusal empati diizeyinde anlamli bir farkliliga yol agmistir (Pecukonis, 1990;

Akt.Yilmaz, 2009: 56).

Potter (2005) tarafindan yapilan arastirmada duygusal zeka miidahale (intervention)
programinin {iniversite birinci siuf Ogrencileri iizerindeki etkisi incelenmistir. Arastirma Giiney
Teksas'ta 310 {iniversite birinci smif Ogrencisi iizerinde yapilmistir. Sonuglar, deney grubunun
kendileri tarafindan belirtilen (selfreported) duygusal zeka becerilerinde anlamli bir gelisme

oldugunu gostermistir.

Boylan ve Laughrey (2007) pratisyen doktor adaylar: {izerinde duygusal zeka farkindaligin
artirmak ve duygusal zeka becerilerini gelistirmek igin deneysel Ogrenme seminerleri
diizenlemislerdir. Seminerler sonucunda duygusal zeka ile ilgili bu seminerlerin sadece katiimcilarin
duygusal zeka becerilerini degil, ayn1 zamanda 6gretmenlerin duygusal zeka becerilerini de arttirma

potansiyeline sahip oldugu goriilmiistiir.
Tiabashvili, Mirtskhulava ve Japaridze (2015) ergenlerde duygusal zekay1 gelistirme amach
grupla psikoterapiyi uygulamig ve etkinligini incelemistir. 10-12 yas araligindaki 30 Ogrenciye

uygulanmistir. Arastirmada 30 tane de kontrol grubu olusturulmus ve herhangi bir ¢alisma kontrol
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grubu ile yapilmamuistir. 3 ay boyunca yapilan uygulama sonucunda deney grubunda anlaml bir

degisiklik olmusken kontrol grubunda olmamustir.

Bu sonuglar arastirmanin bulgulari ile benzerlik gostermektedir. Bu arastirmada da duygusal
zeka beceri egitimine katilan 0grencilerin duygusal zeka ve empati beceri diizeyleri ile davrars
bozukluklarinda bu egitime katilmayan gruba gore anlamli diizeyde farkliligin olacagi; duygusal zeka
ve empati beceri diizeylerinde yiikselme, davranis bozuklugunda azalma olacagl diisiiniilmiistiir.
Deney grubunun duygusal zeka ve empati beceri diizeylerini ile davranus bozuklugu 6n-test ve son-
test puan ortalamalar1 arasinda anlaml fark bulunurken, buna karsilik kontrol grubunun 6n-test ve
son-test puan ortamalar1 arasinda anlaml bir fark bulunamamistir. Bu sonug, uygulanan duygusal

zeka beceri egitimin etkililigini ortaya koyacak niteliktedir.
Bu dogrultuda yapilan 6neriler asagida sunulmustur.

o Milli Egitim miifredatinda se¢meli olarak verilen derslere duygusal okuryazarlik ve empati

beceri egitiminin ders olarak eklenmesi ve bu egitimin drama ile yapilandirilmasi,

¢ Duygularin egitilebilinir oldugu goriilmiis olup, bu anlamda duygular giiclendirme egitimin
kiiciik yaslarda daha verimli olacag: diisiiniilmektedir. Okul 6ncesi donemde 06zellikle bu

egitim verilmesi ve ayni zamanda empati egitimi de verilmesi,

e Duygusal Zeka kavramimin yayginlagmasi i¢in tiim ogretmenlerin duygusal zeka kavramim

iyi bilmeleri gerekmekte ve egitim-6gretimin her asmasinda buna yer vermesi,
e Tim egitim fakiiltelerinde duygusal okuryazarlik dersinin konulmasi,

e Duygusal Zeka beceri egitiminin davranis bozuklugu gosteren 6grencilerde olumlu davrams
degisikligi meydana getirdigi icin aile ile isbirligi icinde ailelere de duygusal okur yazarlik
egitiminin verilmesi,

Okullarda risk grubunda yer alan 6grenciler i¢in bu egitim onleyici rehberlik kapsaminda uygulanip

dogacak sorunlar1 engellemede etkili olacagindan Psikolojik Danismanlarin bu gruba giren

Ogrencilere benzer egitimler vermeleri 6nerilebilinir.
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Introduction

The generations who are raised together with the changing society and technology become
individualized rather than becoming individuals, and this situation brings many negations. Humans,
who are social entities, are not aware of the emotions of other people around them living in the same
society, and do not recognize them with the full meaning of the word. A person who does not know
his/her limits and skills, and who cannot control his/her emotions, will have behavior problems. The
pre-puberty and puberty years are the periods in which individuals may have these problems with a
high frequency. A student’s recognition of himself/herself, and to control his/her emotions,
recognizing other people’s emotions are the skills required to establish healthy relations. “Empathy” is
the process in which an individual directs himself/herself to an object and feels and understands

himself/herself; and is one of the most basic elements in human relations (Dokmen, 2009).

According to Goleman (2006), the process that leads to violence and committing a crime starts
with children whose negative effects of behaviors for the environment cannot be controlled and who
act more aggressively when compared with their peers in the first and second grades. Right at this
point, he points out to the motivation control deficiency, which is called “emotional piracy” by many
individuals. In addition, children whose aggressiveness thresholds are lower and who can become
angry very easily are vulnerable in emotional terms. When such children become angry, they cannot
think in a healthy manner, consider the acts of goodwill as aggressiveness and return to their respond
with attacking behaviors they had learnt before. Increasing the anger threshold becomes possible with
emotional literacy. According to Cooper and Sawaf (1997), who studied the relation between
Emotional Intelligence and leadership, Emotional Intelligence means giving proper reactions with the
energy of the emotions by recognizing and making use of the emotions of ourselves and others and by

including emotions in our daily lives.

Becoming aware of the emotional changes in individuals during childhood years, making the
other person aware of these emotions, and not educating individuals in terms of managing one’s
emotions may cause that individuals face conflicts in interpersonal relations during their youth; and
may bring the disruption of the social order and security in the society in future years. It is extremely
important to educate individuals in terms of becoming aware of emotions, reflecting and controlling
them to have a generation with high motivation and entrepreneurship not only a generation that only
controls their emotions. The skills like empathy, collectivism, motivation, entrepreneurship, and good-
will, which are among the most important skills of individuals in developed societies, becoming

widespread in every aspect of life will become possible with emotional literacy (Kirtil, 2009).
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The inadequacy in understanding emotions, the lack of skill in expressing one’s emotions, and
the inadequacies and missing points in sharing the emotions of others force the individuals of the
modern society to use violence and force. Individualism force the society to become lonely rather than
autonomous; and disrupt the social life. The need for Emotional Intelligence becomes more and more

in school life, work life, marriage, one-to-one relations and in social life (Konrad and Hendl, 2003).

Emotional Intelligence is an important factor to make individual’s life become productive and
efficient like cognitive intelligence. For this reason, emotions and thoughts are active in human life
(Yavuz, 2004). The children and young individuals who have high Emotional Intelligence levels are
better and more successful in adopting to school and in establishing and sustaining friendships than
those with lower Emotional Intelligences levels. Low Emotional Intelligences levels in individuals
may be an important component in disoriented behavior patterns depending on emotional deficiency
(Cohen & Strayer, 1996; Eisenberg, 2000; Roberts & Strayer, 1996). Aside from this, there is evidence
showing that negative self-perception is associated with fleeing from the school at secondary school
level and with the disruption of classroom (Fergusson, Lynskey, & Horwood, 1995; Williamson &
Cullingford, 1998). It is possible that low-level emotional self-efficacy might be associated with
increasing impulsiveness and bad social skill and antisocial behaviors in various forms. It was
reported that this might be associated with being excluded from the school and not attending (fleeing

from) the school in a negative way (Petrides, et al., 2003).

Empathy is one of the most important sub-dimensions of Emotional Intelligence. In the very
basis of the Emotional Intelligence, there is the idea that success and happiness are based on
Emotional Intelligence rather than Mental Intelligence. The personal and social skills that are not
included in mental intelligence are included in Emotional Intelligence. Among these skills, there are
self-conscience, self-control, motivation, patience, empathy and mutual satisfactory relation forming

skills (Cherniss, 2002).

Change with Emotional Intelligence and behavior education has been a field of research on
children who are educated in primary school age. The programs developed to reduce negative
behaviors and to solve intra-classroom discipline problems are called Social and Emotional Learning
(SEL) Programs. The applications in previously conducted studies showed that SEL Programs are
efficient in the increase of social skills of students and in organizing intraclass relations (Mumcuoglu,

2002).

In the light of the abovementioned information, the purpose of the present study is to examine
whether the Emotional Intelligence Skill Education may be developed in association with empathy

and emotional empathy concepts; and to investigate the efficiency of this education in reducing the
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behavior problems. Similar studies were conducted previously; however, no studies were conducted
on secondary school students in which empathy, Emotional Intelligence and behavior disorder
variables were investigated together. We believe that the present study will contribute to the

literature.
Answers for the following questions were sought in the study:

. Does Emotional Intelligence Skill Education have significant effects on Emotional

Intelligence levels of students?

. Does Emotional Intelligence Skill Education have significant effects on empathic skill

levels of students?

. Does Emotional Intelligence Skill Education have significant effects on behavior

disorders of students?
Method
The Study Group

The universe of the study consisted of the students who were studying at 7t and 8% grades at
Giresun Mustafa Kemal Primary School in 2011-2012 Academic Year. The study was conducted by
using the Semi-Empirical Model. In order to determine the Study Group, the 7-13 Emotional
Intelligence Scale, Basic Empathy Scale, and Revised Behavior Problems Checklist were used. The
scores received by the students in the Study Group from the three scales were ranked towards the
lowest one from the highest one. Then, the students whose scores were the best for the Study Group
were determined. 24 students were selected from among these students with the Random Sampling
Method. The Study and Control Groups were formed as 6 male and 6 female students in each group,

which made a total of 12 students in each group.

In order to determine whether the Study and Control Groups were similar, the Mann
Whitney-U Test was applied to the scores received by the students in the Study and Control Groups
from the 7-13 Emotional Intelligence Scale, Basic Empathy Scale and Revised Behavior Problems
Checklist inventories.

Table 1. The results of the students in study and control groups in 7-13 age group in the emotional intelligence
scale pretest scores -mann whitney-U test

Emotional N M sd Mann b
Intelligence Group Whitney U
Study 12 109,33 53.4 71,000 ,954
52.5
Control 12 108,83
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p>.05

It was determined that the Emotional levels of the students in the Study Group (=109,33)
were relatively higher than the students in the Control Group before the application (=108.83).
However, it was also determined that the difference between the Emotional Intelligence levels of the

students in the Study and Control Groups were not significant (p>.05).

Tablo 2. The results of the students in the study and control groups in basic empathy scale pre-test scores -
mann whitney-U fest

Empathic - Mann

Skill Group N X 5d Whitney U P
Study 12 67,00 8,46 56,500 ,369
6,98
Control 12 65,17
p>.05

Before the application, it was determined that the empathic skill levels of the students in the
Study Group (=67.00) were higher than the students in the Control Group (=65.17). However, it was
also determined that the difference between the students in terms of empathic skill levels in the Study

and Control Groups were not significant (p>.05).

Tablo 3. The results of the students in the study and control groups in revised behavior problems checklist scale
pre-test scores - mann whitney-U test

Behavior N - sd Mann
Disorder  Group X Whitney U P
Study 12 36,75 13,44 64,500 ,664

13,87
Control 12 35,67

p>.05

Before the application, the behavior disorder scores of the students in the Study Group
(=36.75) were higher than the students in the Control Group (=35,67). However, it was found that the
difference between the students in the Study and Control Groups in terms of behavior disorder was

not significant (p>.05).

Before the application, the behavior disorder scale scores measured in the Study Group
(=36.75) were found relatively higher than those in the Control Group. However, no significant
differences were determined between the behavior disorder scale scores of the Study and Control

Groups (p>.05).
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Data Collection Tools

The “7-13 Emotional Intelligence Scale”, “Basic Empathy Scale” and “Revised Behavior

Problems Checklist” were used in the study.

Revised Behavior Problems Checklist (RBPC). The “7-13 Emotional Intelligence Scale” and the
“RBPC Scale” developed by Quay and Peterson (1996) were used in the study to review the behavior
problems of the students and teenagers at 5-18 years of age and to review the bases of behavior
problems. The adaptation study of the RBPC for our country was conducted by Kaner and Cigekgi
(1999). After the adaptation study, three scales consisting of 56 items were determined. These are:
Behavior Disorder Hyperactivaty and Impulsivity, Depression-Attention Deficit and Socialized
Aggressiveness. The level of the behaviors in children is scored between 0-2 in the scale. If the
behavior in the statement does not exist in the child, if there were no opportunities to observe it or if
the observer does not have any opinions, 0 point is marked; and if the behavior poses a problem at
moderate level, 1 is marked; and if it poses a serious problem, 2 is marked in the scale. 0=0 point, 1=1
point, 2=2 points. Separate total scores are obtained for each sub-scale by adding the scores from each
sub-scale. The lowest score that may be received from each sub-scale is 0, and the highest score is

twice the number of the items in the relevant sub-scale (Yasarsoy, 2006).

7-13-Age Emotional Intelligence Scale. The 7-13 Age Emotional Intelligence Scale (Yilmaz and Kdse,
2008) consisted of 28 items, and was structured to measure the Emotional Intelligence levels of
primary school students. The scale was prepared in the Likert Style, and it was possible to mark on
the scale. The internal consistency Cronbach Alpha coefficient of the test was found as .91. The scale
was applied again to 100 students from the group from which data were collected with two-week
intervals for the criterion-related validity study, and the correlation coefficient between the two

measurements was computed. The correlation coefficient that was computed was r = .68.

In the validity study of the 7-13 Age Emotional Intelligence Scale, the structural validity and
content validity were used. For the content validity, the knowledge of 7 specialists who had doctorate
degree in Guidance and Psychological Counselling field were referred. In this way, the items were
examined and the viewpoints of the specialists were received as positive. The factor analysis of the

scale was performed for structural validity (Kose, 2009).

Basic Empathy Scale. The Basic Empathy Scale was developed by Jolliffe and Farrington (2006); and
consisted of 20 items. Nine items of it measure cognitive empathy, 11 items measure emotional
empathy. The scale is structured in the Likert Style. The adaptation study of the scale was performed
by Topgu, Erdur-Baker and Capa-Aydin. The last form of the test was applied to two study groups of

358 and 359 participants consisting of 13-21-year-old students. The factor analysis results were found
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to be parallel to the original study. The Reliability Cronbach Alpha coefficient of the test was found to
be between .76-.80 (Topcu, Baker, Aydin, 2010).

The Analysis of the Data

The Mann Whitney U Test was used in order to determine whether there were significant
differences between the scores received by the students in the Study and Control Groups. The Mann
Whitney U Test investigates whether the scores obtained from two irrelevant samplings differ from
each other at a significant level or not (Biiytikoztiirk, 2012). The Wilcoxon Signed Ranks Test was
applied to test whether there were differences between the pretest and posttest scores of the Study
Group. The Wilcoxon Signed Ranks Test is used to test the significance of the difference between the
scores of two related measurement sets (Biiyiikoztiirk, 2012). The data were analyzed with the SPSS 15

package program.
Findings

In this section, the statistical analyses and the findings obtained as a result of these analyses

are given to test the hypotheses.

Hypothesis 1: Emotional Intelligence skill education has significant effect on Emotional

Intelligence levels of the students.

The results of the Wilcoxon Test, which was performed to test the first hypothesis of the

study, are given in Table 4.

Tablo 4. The result of the students in the study group in emotional wintelligence levels pre-test and post-test
scores - wilcoxon test

Emotional M sd Wilcoxon
Intelligence Study Group testi P
Pretest 109,33 6,43 64,500 ,002*
4,14
Posttest 129,25

p<.05

After the Emotional Intelligence Skills Education was applied to the students in the Study
Group, the Emotional Intelligence levels posttest score averages (=129.25) were found to be higher
than the pretest score averages (=109.33). In statistical terms, it was found that there were significant
differences between the Emotional Intelligence levels of the students in the Study Group both before

and after the application (p<.05).

Hypothesis 2: Emotional Intelligence Skills Education has significant effects on the emphatic

skill levels of the students.
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The results of the Wilcoxon Test, which was performed to test the second hypothesis of the

study, are given in Table 5.

Tablo 5. The results of the students in the study group in empathy skill levels pre-test and post-test scores -
wilcoxon test

Empathic - Wilcoxon
Skill Study Group X 5d testi p
Pretest 67,00 8,46 -3,062 ,002*
7,92
Posttest 84,83
p<.05

After the Emotional Intelligence Skills Education, the empathic skill level posttest score
averages of the students in the Study Group (=84.83) were found to be higher than the pretest score
averages (=67.00). In statistical terms, it was determined that he difference between the empathic skill
levels of the students in the Study Group before and after the Emotional Intelligence Skills Education

was significant (p<.05).

Hypothesis 3: Emotional Intelligence Skills Education has significant effects on behavior

disorder of the students.

The result of the Wilcoxon Test conducted to test the third hypothesis of the study are given in
Table 6.

Tablo 6. The results of the students in the study group in revised behavior problems checklist pretest and
posttest scores -wilcoxon test

Behavior - sd Wilcoxon
Disorder Study Group X testi P
36,75 13,44 -2,941 ,003*
Pretest
10,81
Posttest 23,00

p<.05

The behavior disorder posttest scores (=23.00) of the students in the Study Group were
found to be lower when compared with the pretest scores (=36.75) after the Emotional Intelligence
Skills Education. In statistical terms, it was also determined that the difference between the Emotional

Intelligence skills of the students in the Study Group was statistically significant (p<.05).

It was found that the difference between the pretest and posttest scores of the students in the
Control Group in Emotional Intelligence, empathy skill levels and behavior disorder dimensions was

not significant.
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Discussion and Result

In this section, the findings on the effects of Emotional Intelligence Skills Education on
Emotional Intelligence and empathy skill levels of the students and on behavior problems are
discussed and interpreted. Study and Control Groups were formed with the second-stage students of
primary education consisting of 12 students at each group to investigate the effects of Emotional
Intelligence Skills Education; and the individuals in the Study Group were given Emotional
Intelligence Skills Education once a week in 10 sessions during 10 weeks. It was observed that the
education had effects on increasing the Emotional Intelligence and empathy levels and reducing the
behavior disorders. The Control Group did not receive any interventions, and no significant

differences were found at the end of the 10-week study period in this group.
Similar findings are found in the literature in this topic.

Ugur-Zorlu (2012) conducted a study with the title “The Effect of Emotional Skill Education
Program Applied to 6t, 7t and 8t Grade Students on Emotional Intelligence Levels of the Students”,
and reported that there were significant differences between the posttest scores of the Study Group
students who participated in the Social Emotional Skills Education Program and the students who
participated in Guidance Studies (Placebo) and the Control Group students who did not participate in
studies the study in the stress management dimension of the Bar-On Emotional Intelligence Scale in

favor of the Study Group.

Yasarsoy (2006) conducted a study and investigated the effects of Emotional Intelligence
Development Program, which was developed for educable mentally retarded students, on behavior
problems of these students. As a result of the study, it was observed that the program had significant

effects on behavior problems.

Serin-Bulut (2011) conducted a study and investigated the effects of anger management with
group education program on anger management skills of teenagers. In the empirical study, there were
a total of 28 students, 14 of whom in the Study Group, and 14 of whom in the Control Group. “Anger
Management Education Program” was applied to the study group once a week for 10 weeks. As a
result, it was determined that there were statistically significant decreases in the continuous anger,
anger-internal, and anger-external levels of the Study Group students who participated in the anger

management education program; and there were increases in the anger-control levels.

Akgiin and Araz (2013) reported that conflict resolution program that included empathy skills
development increased the conflict resolution skills and social competencies of primary school

students and reduced aggressiveness levels.
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Pecukonis (1990) investigated the effect of Emotional and Cognitive Empathy Education on
empathy development and personality development during educational period. According to the
results of the study, it was reported that there was a significant relation between empathy and
personality; and the educational program that was applied caused significant differences in emotional

empathy levels (Pecukonis, 1990; Narrated by Yilmaz, 2009: 56).

In the study conducted by Potter (2005), the effects of Emotional Intelligence Intervention
Program on first grade university students were investigated. The study was conducted on 310
university students in Southern Texas. The results showed that there were significant developments in

self-reported Emotional Intelligence skills of the Study Group.

Boylan and Laughrey (2007) organized educational learning seminars to develop the
Emotional Intelligence skills and to increase the Emotional Intelligence awareness in general
practitioner physician candidates. It was seen after the seminars that the seminars on Emotional
Intelligence had the potential of not only increasing the Emotional Intelligence skills of the

participants but also increasing the Emotional Intelligence skills of the teachers.

Tiabashvili, Mirtskhulava and Japaridze (2015) applied psychotherapy to develop Emotional
Intelligence in teenagers and investigated its efficacy. The therapy was performed on 30 students
between the ages of 10-12. A Control Group consisting of 30 participants was formed in the study, and
no applications were made to this group. As a result of the application, which lasted 3 months,
significant changes were detected in the Study Group while no significant differences were detected in

the Control Group.

These results show similarities with the results of the results of the present study. In the
present study, it was concluded that there would be differences at significant levels between the
Emotional Intelligence and empathy skill levels and behavior disorder levels of the students who
participate in Emotional Intelligence Skills Education and the levels of the students who did not
participate in this education; and Emotional Intelligence and empathy skill levels would increase, and
behavior disorder levels would decrease. While significant difference was found between the
Emotional Intelligence and empathy skill levels of the Study Group and the behavior disorder pretest
and posttest score averages; no significant differences were detected between the pretest and posttest
score averages of the Control Group. This result has the quality of showing the efficiency of the

Emotional Intelligence Skills Education applied in the study.
In this respect, the following recommendations were made.

e Emotional literacy and empathy skill education may be added to the classes in the curricula of

the Ministry of National Education as elective courses and may be structured with drama,
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e It was seen that emotions are educable, in this sense, it is considered that the education to
strengthen emotions will be more productive at earlier ages. Providing this education in pre-

school period together with empathy education is recommended.

e All teachers must know Emotional Intelligence concept and must include it in all stages of

education-training to make it become widespread.
e Emotional literacy classes must be provided in all educational faculties.

e Since Emotional Intelligence Skill Education create positive behavior changes in students with

behavior disorder, emotional literacy education may be provided for families,

e Since this education will be applied in terms of preventive guidance and will be efficient in
preventing the problems that might emerge for the students who are included in the risk
groups at schools, it may be recommended that Psychological Counsellors provide similar

education to the students in this group.
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