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Ozet

Bu aragtirmanin amaci 6zel dershanelerde gorev yaparken Milll Egitim Bakanligina atanan/gegen fen bilimleri
ogretmenlerinin mesleki yeterlik algilarin1 ve Ogrenme-6gretme siirecindeki davramiglarini incelemektir.
Aragtirma nitel arastirma desenlerinden durum calismasina gore desenlenmistir. Arastirmanin ¢alisma grubunu
Kahramanmaras ilinde resmi ortaokullarda 2015-2016 6gretim yilinda gorev yapan alt1 fen bilimleri 6gretmeni
olusturmustur. Amagsal 6rnekleme yonteminden Olgiit 6rnekleme yonteminin kullaruldigy aragtirmada, Milli
Egitim Bakanligi (MEB) tarafindan devlet okullarina atanmadan 6nce dershanede calismis olma ve fen bilimleri
Ogretmeni olma Olgiit olarak alinmistir. Arastirma verilerinin elde edilmesinde gozlem, goriisme, dokiiman
incelenmesi ve 6z degerlendirme formundan faydalanilmistir. Arastirmanin sonucunda 6zel dershanede gorev
yaparken MEB’e atanan /gecen fen bilimleri 6gretmenlerinin 6gretmenlik meslegi genel yeterlik algilarmin
yiiksek diizeyde oldugu goriilmiistiir. Ogretmenlerin 6zellikle program ve igerik bilgisi yeterliklerini ¢ok yiiksek
algiladigi mevzuat bilgilerini ise yetersiz algiladigi tespit edilmistir. Ogretmenlerin fen bilimleri 6gretim
programin ilke ve yaklasimina uygun dersleri yiiriitmedigi, daha ¢ok smav odakli ders isledigi ve etkinlikler
yaptig, smav konusunda rehberlik ettigi ve 6grencileri sinavla motive ettigi belirlenmistir.
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Giris

Ogretmenler, sahip olduklar1 niteliklerle egitimin diger dgelerini etkiledigi, gelistirdigi ve
doniistiirerek degistirdigi icin egitim sisteminin ana 6gelerinden biri olarak kabul edilmektedir (Ada
ve Akan, 2007; Adigiizel, 2008). Yapilan arastirmalar ve egitim alanindaki bilimsel bilgi birikimi
egitimin kalitesinin ytikseltilmesinde, Ogrencilerin basarisinin arttirilmasinda ve stirekliliginin
saglanmasinda diisiince ve davranis bicimiyle 6gretmenlerin ciddi ve kalic1 bir fark olusturabildigini
ortaya koymaktadir (Carey, 2004; Johansson, Myrberg ve Rosén, 2015; Ramirez ve Murdock, 2017;
Webster-Wright, 2009). Bu nedenle nitelikli 6gretmen yetistirme her toplumda giderek daha da 6nemli
bir konu haline gelmektedir (Aras ve Sozen, 2012; Caena, 2014; Coninx, Kreijn ve Darling-Hammond,
2006; Dekker-Groen, Marieke, ve Karel, 2013; Jiang, Lin ve Mariano, 2016). Ogretmen egitimi,
O0gretmenlerin yeterlikleri ve 6gretmenlerin meslegin ilk yillarinda karsilastiklar1 problemler hemen
her tilkede kamuoyunun yogun ilgisini ¢eken ve arastirilan konulardan biri haline gelmistir (Agcam
ve Babanoglu, 2016; Cooper ve Yan, 2015; Demirtas, Comert ve Ozer, 2011; Jiang vd. 2016; Kaya, 2010
Unsal ve Baggeci, 2016). Ogretmen yeterlilikleri egitim bilimlerinin her zaman &nemli giindem
maddesi olmus, onunla ilgili arastirmalar yapilmis, kitaplar yazilmis, farkli bakis acilari ile
belirlenmeye ve gelistirilmeye caligilmistir (Karacaoglu, 2008). Ogretmen yeterlilikleri, 6grenme
¢iktilarinin iyilestirilmesinde, 6gretimin kalitesinin artirilmasinda gerekli olan egitim reformlarinin bir
parcas haline gelmistir (Milli Egitim Bakanhg [MEB], 2007). Ogretmen meslegi genel yeterlilikleri
“Ogretmenlik meslegini etkili ve verimli bigimde yerine getirebilmek icin sahip olunmasi gereken
genel bilgi, beceri ve tutumlardir.” seklinde tanimlanmaktadir (MEB, 2006;1). Amerika Birlesik
Devletlerinde Ulusal Ogretmen Egitiminin Akreditasyonu Konseyi tarafindan 6gretmenlerin mesleki
yeterlilikleri; alanla ilgili icerik bilgisi, pedagoji ve meslek bilgisi, uygulama becerisi alanlarinda
belirlenerek standartlagtirilmistir (National Council for Accreditation of Teacher Education [NCATE],
2002).

Avrupa Birligi'nin 6gretmen egitimiyle ilgili sundugu raporda ise (Green Paper on Teacher
Education in Europe) dinamik bir siireg iceren d6gretmenlik mesleginin etkili bir sekilde yiiriitiilmesi
icin bir Ogretmende bulunmasi gereken yeterlikler; Ogretim, program gelistirme, yonetim,
meslektaslariyla isbirligi, 6grencilere ve aday 6gretmenlere danigmanlik, degisimlere uyum saglama,
uzaktan egitim verebilme, 6grencilerin yasam boyu 6grenmesini destekleme ve dgrencileri degisime
hazirlama olarak ifade edilmistir. Raporda ayrica 6gretmenlerin ziimre veya boliim bagkanligi, okul
miidiirliigli gibi gorevleri de yerine getirebilecek yeterlikte olmas: gerektigi vurgulanmakta; gevreye
duyarlilik, baris1 saglama, teknolojiyi kullanma, iletisimi gerceklestirme konularini ise yakindan takip

etmeleri gerektigi belirtilmektedir (Bunchberger, Campos, Kallos ve Stephenson, 2000).
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MEB’in 6gretmen yeterlilikleri ile ilgili yapmus oldugu en kapsamli ¢alisma Talim Terbiye
Kurulunun onay1 ve Kasim 2006 tarihli 2950 sayili tebligler dergisinde yayinlanan “Ogretmenlik
Meslegi Genel Yeterlikleri”dir. Buna gore 6gretmenlik meslegi genel yeterlikleri; Kisisel ve Mesleki
Degerler-Mesleki Gelisim, Ogrenciyi Tanima, Ogrenme ve Ogretme Siireci, Ogrenmeyi ve Geligimi
[zleme ve Degerlendirme, Okul, Aile ve Toplum Iligkileri, Program ve Igerik Bilgisi olmak {izere alt:
ana yeterlik alani; bu yeterlikleri aciklayici durumda olan 31 alt yeterlik ile yeterliklerin gerceklesip
gerceklesmediginin gozlemlenebilir ve Olciilebilir davramnislar igin 233 performans gostergesinden

olusmaktadir (Tebligler Dergisi, 2006).

Ulkemizde okul 6ncesi egitimden yiiksekogretime kadar egitim her kademesinde kaliteyi
arttirma amaciyla, yenilik¢i ve arastiriciligl esas alan egitim programlar: gelistirme, yayginlastirma,
O0gretmen niteligini artirma, bilgi ¢ag1 insanini yetistirme, okullar1 6grenen orgiitler haline getirme ve
0grenci basarisini artirmaya yonelik ¢ok sayida degisim yapilmistir (Helvaci, 2010; Tas, 2009). Egitim
sisteminde yapilan son degisikliklerden biri de 14.03.2014 tarihli ve 28941 sayili Resmi Gazete'de
yayimlanan, 01.03.2014 tarihli ve 6528 sayili "Mili Egitim Temel Kanunu ile Bazi Kanun ve Kanun
Hiikmiinde Kararnamelerde Degisiklik Yapilmasina Dair Kanun"un 9. Maddesinde yapilan degisiklik
ile dershanelerin kapatilmasi kararidir. Kanun maddesi geregince bu siirecte dershanelerin bir kismi1
direk kapanirken bir kismi ise kademeli olarak 6zel okullara doniistiiriilmiis ve iglevleri tamamen
degistirilmistir. Bu siirecte dershanelerde ¢alisan on binlerce 6gretmen basta 6zel okullar olmak {izere
farkli kurumlarda calismaya baslamistir. Bu uygulamanin devaminda ise 674 sayili Olaganiistii Hal
Kapsaminda Bazi Diizenlemeler Yapilmas: Hakkinda Kanun Hiitkmiinde Kararname ile 10 Ekim 2016
tarihinde dershaneler ile Ogrenci etiit merkezlerinde egitim personeli olarak calisan kisilerden

5000’inin farkli branglarda sdzlesmeli 6gretmen olarak atanmasi gergeklestirilmistir.

Dershaneler ve okullar amaci, isleyisi, kiiltiirii, yonetimi, denetimi, derslerin igerigi, derslerde
kullanilan 6gretim yontem ve teknikleri, dl¢gme ve degerlendirme islemleri, binanin fiziksel yapisi,
smiflarin mevcudu, 6grenci profili, veli beklentileri, teknoloji kullanimi, ortam, ticret politikalar1 vb.
bakimindan birbirlerinden ¢ok farkli kurumlardir. MEB’de ¢alismadan 6nce dershanede veya kurs
merkezinde c¢alismis Ogretmenler kazandiklari kiiltiir, aliskanliklar, tutum ve deneyimleri ile
okullarda ¢alismaya baslamislardir. Tutum ve aliskanliklar1 degistirmek ise oldukga zordur (Tas,
2009). Bu durumda olan binlerce 6gretmenin yeterlik diizeylerini, sahip olduklar: mesleki yeterlikleri
uygulamaya nasil gecirdiklerini belirleyen arastirma sonuglar1 ve kamita dayali egitim politikasina

rastlanmamugtur.

Bu gerekgelerle en son yapilan degisiklikle sinav odakli bir egitim kurumu olan dershaneden
egitim-0gretim odakli okul ortamina ge¢mis olan fen bilimleri 6gretmenlerini odak noktasima alarak

O0gretmenlerin mesleki yeterlik algilarim ve Ogrenme ve Ogretme siireci yeterlik alammndaki
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davrarniglarini derinlemesine inceleyen bir arastirma yapmaya gereksinim duyulmustur. Bu kapsamda
aragtirma dershanelerden MEB’e gegen Ogretmenlerin “Ogretmenlik Meslegi Genel Yeterlikleri”
baglaminda yeterlik diizeylerini, sahip olduklar1 mesleki yeterlikleri uygulamaya nasil gecirdiklerini
belirlemesi agisindan onemlidir. Arastirmadan 0gretmenlerin niteligi, egitim siirecinde karsilagilan
problemler ve egitimin mevcut durumu hakkinda fikir vermesi beklenmektedir. Bu dogrultuda
arastirmanin bulgular1 6gretmen yetistirme ve atama politikalarinin belirlenmesine ve 6gretmenlerin
kisisel ve mesleki gelismelerine yonelik hizmet Oncesi ve hizmet i¢i egitim programlarimn

gelistirilmesine yonelik calismalara veri saglamas: agisndan degerlidir.

Bu arastirmamin amaci, 6zel dershanelerde goérev yaparken Milli Egitim Bakanligina
atanan/gecen fen bilimleri 6gretmenlerinin mesleki yeterlik algilarini ve 6grenme ve 6gretme siireci
yeterlik alanindaki gostermis olduklar: davranislar: incelemektir. Bu amag¢ dogrultusunda asagidaki

sorulara cevap aranm1§t1r.

1. Ozel dershanelerde gorev yaparken MEB’e atanan fen bilimleri 6gretmenlerinin

ogretmenlik meslegi genel yeterlik algilar1 ne diizeydedir?

2. Ozel dershanelerde gorev yaparken MEB’e atanan fen bilimleri 6gretmenlerinin 6grenme ve

O0gretme siireci yeterlik alanindaki davraniglar1 nasildir?
Yoéntem
Arastirmanin Modeli

Bu aragtirma nitel arastirma desenlerinden durum calismasiyla yiiriitiilmiistiir. Durum
calismas1 karmasik bir sosyal olgunun anlasilmasimi kolaylastirmak amaciyla gerceklestirilir (Yin,
2004). Durum calismalar1 egitim gibi uygulamali alanlarda ¢ok tercih edilen bir desen olup egitimde
yenilikler, degerlendirme programlar1 ve bilgilendirme politikalar1 alanlarinda onemli bilgiler
vermektedir (Merriam, 2013). Stake’e (2005) gore durum ¢alismalar: arastirmanin konusuna gore igsel,
aragsal ve biitiinlesik olmak {izere {i¢ farkli sekilde yapilabilir. Aragsal durum ¢alismasinda 6nemli
olan durumdan ziyade, durumun siireci, yapisi, uygulanan faaliyetlerdir. Bu arastirmada aragsal
durum caligmasini benimsenmis ve 6zel dershanelerde gorev yaparken Milli Egitim Bakanligina
atanan/gecen fen bilimleri Ogretmenlerinin mesleki yeterlik algilar1 ve Ogrenme ve Ogretme

stirecindeki davranislarinin neler olduguna odaklanilmistir.
Calisma Grubu

Arastirmanin ¢alisma grubunu Kahramanmaras ilinde resmi ortaokullarda, 2015-2016 6gretim
yilinda fen bilimleri 6gretmeni olarak gdrev yapan alti 6gretmen olusturmaktadir. Ogretmenlerin

belirlenmesinde amagli 6rneklem yontemlerinden Olgiit 6rnekleme yontemi kullanilmistir. Amach
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orneklem, aragtirmamin amacma uygun olarak bilgi agisindan zengin durumlarin segilerek,
derinlemesine arastirma yapilmasma imkan saglayan bir ornekleme yontemidir (Patton, 2014). Bu
arastirmada katilimcilar; fen bilimleri 6gretmeni olma, MEB tarafindan devlet okullarina atanmadan
once dershanede calismis olma, 2015-2016 yillarinda resmi okullarda gorev yapryor olma olgiitlerine
gore belirlenmis, etik olarak dgretmenlerin agik adlar1 yerine O1...06 seklinde kodlar kullanilmigtir.

Caligma grubundaki 6gretmenlerin iigii erkek (02, O3, O6), iicti kadindir (O1, O4, O5).
Arasgtirmaci ve Arastirmadaki Rolii

Aragstirmaci Kahramanmaras ilinde MEB’e bagl bir kurumda fen bilimleri 6gretmeni olarak
gorev yapmistir. Deneyimleri arasinda dershane 6gretmenligi de olan arastirmaci her iki ortami da
bilmektedir. Ogrenme ve &gretme siirecinde kullamilan yontem ve teknikler {izerine yiiksek lisans
derecesi olan arastirmaci doktora egitimi sirasinda ders kitaplarinin incelenmesi, ders kitaplarmmn
yazimi, elestirel diisiinme, egitim ortaminda c¢oklu zeka uygulamalari gibi alanlarda g¢aligmalar
yapmustir. Doktora egitimi siirecinde nitel arastirma yontemleri hakkinda dersler alan arastirmacinin
bu c¢alismadaki rolii birincil veri toplama ve analiz aract olmasidir (Merriam, 2013). Arastirmaci,
O0gretmenlerin degisime uyum siireglerini ayrintili betimleyebilmek i¢in katilimci gézlemci olarak okul

ve sinif ortaminda bulunmustur.
Veri Toplama Araclar1

Durum calismalar1 anketler, gozlemler, yiiz ylize goriismeler, isitsel ve gorsel materyaller,
belgeler, raporlar gibi ¢oklu bilgi kaynaklari kullanarak, durum hakkinda detayl bilgi toplamay1
gerektiren ¢alismalardir (Merriam, 2013). Bu arastirmada farkli veri toplama araglar1 kullanilarak veri
cesitlemesi saglanmistir. Veriler, 6gretmenlik meslegi genel yeterliklerine iliskin 6z degerlendirme
formu, yapilandirilmamis gozlem, yart yapilandirilmis goriisme, yapilandirilmamis goriisme
(ayakiistii goriisme), dokiiman inceleyerek (yazili kaynaklar) toplanmistir. Asagida veri toplama

araglar1 hakkinda ayrintili bilgiler yer almaktadir.

Oz degerlendirme formu (ODF). Ogretmenlik meslegi genel yeterliklerine iliskin Oz Degerlendirme
Formu (ODF), MEB Ogretmen Yetistirme ve Egitimi Genel Miidiirliigii'niin esgiidiimiinde birgok
uzman ve Ogretmenin katilimiyla yapilan calistayda hazirlanmis, gegerligi ve giivenirligi pilot
uygulamalarla test edilmistir (MEB, 2006). Cevaplama besli Likert tipinde olup performans
gostergeleri “cok yeterliyim (5), yeterliyim (4), kabul edilebilir diizeydeyim (3), gelistirmeliyim (2),
kendimi kesinlikle gelistirmeliyim (1)” seklindedir. ODF'nin boyutlar1 ve madde sayilar1 ise sdyledir:
Kisisel ve Mesleki degerler-Mesleki Gelisim (55 madde), Ogrenciyi Tanima (13 madde), Ogretme ve
Ogretme Stireci (42 madde), Ogrenmeyi ve Gelisimi Izleme ve Degerlendirme (25 madde), Okul, Aile

ve Toplum Iliskileri (10 madde), Program ve Icerik Bilgisidir (9 madde). Bu arastirmada 06z



KEFAD Cilt 21, Say1 1, Nisan, 2020

degerlendirme formu verileri sayisallastirmak amaciyla degil, 6gretmenlerin 6gretmenlik meslegine

iliskin genel yeterlik diizeylerini nasil algiladiklarin belirlemek amaciyla kullanilmustir.

Sinif gozlemleri. Merriam’a (2013) gore gozlem yonteminin arastirmalarda kullanilma amaci olay ya
da olgunun oldugu ortamda aracisiz birinci elden veri toplamak, gozlem disinda elde edilen verileri
dogrulamak (gesitleme), olaylarin gelisim siirecini takip ederek igerigi daha iyi anlamak, goriisme
sirasinda katilimcmin bazi nedenlerden dolay1 sunmadig veriye ulagmaktir. Bu arastirmada gozlem
O0gretmenlerin smif ortaminda sergiledikleri davraruslar1 gergekci, dogru, kapsamli bir sekilde
anlamak amaciyla yapilmistir. Arastirmaci kamera kullanarak simif igerisinde gergeklestirilen
etkinliklerin/davramiglarin tamamini kayit altina almistir. Arastirma siirecinde (Subat-Haziran, 2016)

gerceklesen video kayitlarina ait sayisal veriler Tablo 1" de sunulmustur.

Tablo 1. Video kayut siireleri

Ogretmen 01 o2 03 O4 05 06 Toplam

Ders saati 18 17 18 21 16 18 108

Not: Bir ders saati video kaydi yaklasik 35 dakikadir.

Goriisme. Merriam’a (2013) gore gozlemleyemedigimiz davranislarin sebebini ortaya ¢ikarmak,
olaylar/olgular hakkinda bireylerin duygu, diisiince ve inanglari1 6grenmek, ge¢miste yasanan
olaylar hakkinda bilgi almak; Patton’a (2014) gore kisilerin tecriibelerini ortaya ¢ikarmak, olaylarin
insanlar1 nasil etkiledikleri, duygu ve diislincelerindeki degisimi O0grenmek amaciyla goriisme
yapilabilir. Bu aragtirmada goriisme formu yaklasimi izlenmis, arastirmact goriisme sirasinda yari
yapilandirilmis goriisme formu kullanmistir. Hazirlanan form, uzman gortisiine sunulmus (Cukurova
Universitesi Egitim Fakiiltesi Egitim Bilimleri ve Matematik ve Fen Bilimleri boliimlerinde gorev
yapan 12 ogretim gorevlisi), doniitler dogrultusunda bazi sorularin ifadeleri degistirilmis ve yeni
sorular eklenmistir. Goriisme 1-15 Temmuz 2016 tarihleri arasinda gerceklestirilmis, goriismeler
sirasinda katilimcilar izin verdikleri igin ses kayit cihazi kullanilmistir. Ayakiistii goriismeler ise
¢ogunlukla ders aralarinda veya sonunda koridorda veya Ogretmenler odasinda gerceklesmis

genellikle 5-10 dakika siirmiistiir.

Dokiiman incelemesi. “Dokiiman, arastirma oncesi elde edilen resmi kayitlar, mektuplar, gazeteler,
siirler, sarkilar, ortak kayitlar, hitkiimet dokiimanlar, tarihsel dokiimanlar, giinliikler, otobiyografiler
(yasam Oykiisii/6zge¢mis) gibi belgelere verilen addir.” (Merriam, 2013, s. 132). Bu yontemin basarili
olmasi icin arastirmacinin arastirma yapacagl belgeleri yakindan tanimasi ve bunlardan nasil
yararlanacagini bilmesi gerekmektedir (Karasar, 2007). Bu arastirmada kayith verilere 6gretmenlerin

goriisme sirasinda yaptiklari agiklamalarin igerigini desteklemek amaciyla bagvurulmustur.

Verilerin Analizi
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Ogretmenlerin dgretmenlik meslegine iliskin genel yeterlik diizeylerine yénelik algilarm
belirlemek amaciyla kullanilan ODF’ den elde edilen nicel verilerin analizinde SPSS istatistik
programu kullanilmis ve katilimcilarin elde ettikleri puanlarin aritmetik ortalamasi hesaplanmustur.
Ogretmenlerin puanlarma ait aritmetik ortalamalar yorumlanirken; 1.00 — 1.80 “Cok diisiik”, 1.81 -
2.60 “Diisiik”, 2.61 — 3.40 “Orta”, 3.41 — 4.20 “Yiiksek” ve 4.21 — 5.00 “Cok yiiksek” araliklar1 dikkate

alinmustir.

Nitel verilerin analizinde ise icerik analizi teknigi kullanilmistir. Patton (2014) durum
calismalarinda ¢ok hacimli verilerin elde edilmesi durumunda igerik analizi tekniginin uygun
oldugunu belirtmektedir. “Igerik analizinde birbirine benzeyen veriler belirli kavramlar ve temalar
gercevesinde bir araya getirilir ve okuyucunun anlayabilecegi bir bigimde diizenleyerek yorumlanir.”
(Yildirim ve Simsek, 2011, s. 227). Bu arastirmada verilerin analiz siirecinde bilimsel gecerliligi
artirmak (Tikag, 2016) icin nitel veri analizinde kullamilan bilgisayar programi NVIVO 11
programindan faydalanilmistir. Program sayesinde, kodlarin ve temalarin olusturulmasi sistematik ve
pratik hale gelmis, temalarin ve altindaki kodlarin bir biitiinliik i¢inde goriinmesi saglanmus, iliskiler
ortaya ¢ikartilmistir (Yurdakul, 2016). Bu stiregte kodlamanin giivenirligi icin ikinci kodlayici olarak
danisman rastgele belirledigi ti¢ 6gretmenin goriisme metinleri {izerinde rastgele boliimler ve videolar
secerek; ayr1 kodlama yapmis ve iki kodlayici arasinda Miles ve Huberman'in (1994, s. 64) formdilii
(Glivenirlik= goriis birligi/goriis birligi + goriis ayriign X 100) kullamilarak uyum karsilagtirmas:
yapimistir. Bu calismalar sonucunda kodlayicilar arasindaki uyum orani gozlem kayitlarinda .85,

goriisme kayitlarinda .81 olarak hesaplanmaistir.
Gecerlik ve Giivenirlik Calismalar

Lincoln ve Guba (1985) nitel bir calismanin gegerlik ve giivenirligini saglamak igin dort
stratejiden yararlanilabilecegini belirtmistir. Bunlar; inandiricilik, aktarilabilirlik, tutarhilik ve teyit

edilebilirliktir.

Inandiricilik. Nitel aragtirmalarda aragtirmanin inandiricihgmi saglamak igin kullanilan stratejiler
tiggenleme, katilimar teyidi, derinlik odakli veri toplama, uzman incelemesi, arastirmacimin durusu
seklinde agiklanmaktadir. (Creswell, 2016; Merriam, 2013; Patton, 2014; Yildirim ve Simgek, 2011). Bu
arastirmada gozlem, goriisme, 6z degerlendirme formu kullanilarak veri gesitlemesine (iiggenleme)
gidilmistir. Arastirmaci elde ettigi verileri, katiimc1 dgretmenlerle zaman zaman okuyarak ya da
kendilerine verip okumalarim isteyerek dogrulugunu sormus, yanls anlasima varsa diizelterek
verilerin dogrulugu ile ilgili onaylarmni alarak katimci teyidi yapmustir. Arastirmada arastirmaci
etkilesimi saglamak ve derinlik odakli veri toplamak igin uzun siire gozlem yapmistir. Elde edilen

bulgular uzman ve teyit incelemesi icin tez damismanina sunulmus, arastirmamn tiim boyutlari sik sik
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uzmana aktarilmig, ham veri metinleri iligkili oldugu kategorilere uygunluk acgisindan incelenmis ve

elde edilen geri bildirim dogrultusunda arastirma stirdiiriilmiistiir.

Aktarilabilirlik. Lincoln ve Guba'min (1985), arastrmanin aktarilabilirligini saglamaya yonelik
Onerileri detayl bir sekilde betimleme yapma, sunumda dogrudan alintilara yer verme ve okuyucu
i¢in anlasilir bir dil kullanmadir. Bu arastirmada elde edilen bulgular ayrintili bir sekilde agiklamistir.
Elde edilen bulgular yorumlanmadan betimlenmis ve dogrudan alintilara sik sik yerilmistir. Verilerin

toplanmasi ve analizi sonucunda elde edilen bulgular ayrintili bir sekilde raporlagtirilmustir.

Tutarlilik. Creswell, (2016) nitel arastirmalarda giivenirligi, veri setlerinin birden fazla arastirmaci
tarafindan kodlanarak, kodlar arasindaki tutarliligin saglanmasi olarak acgiklamaktadir. Arastirmada
veri analizi sirasinda kodlama tutarligini saglamak igin random yontemiyle segilen iiger Ornek
tizerinde (gozlem, goriisme metinleri) birbirinden habersiz (blind) olarak (Creswell, 2016) arastirmaci
ve tez damigsmani ayri ayr1 kodlama yapmuslar, {izerinde goriis birligi saglanan ve goriis ayrilig1 olan

maddeleri karsilastirarak, kodlayicilar arasi uyumu hesaplamislardir (Miles ve Huberman, 1994).

Teyit Edilebilirlik. Creswell (2016) arastirmanin verilerinin dis denetime agik olmasimnin gerektigini
belirtmistir. Bu arastirmada da elde edilen tiim ham veriler ve kodlamalar, video ve ses kayitlary,

formlar, analiz siiregleri ilgililerin teyidi i¢in arastirmaci tarafindan saklanmaktadir.
Bulgular

Aragtirmanin bu boliimiinde farkli veri toplama araglarnin uygulanmasiyla elde edilen
bulgular yer almaktadir. Biitlinliigii saglayabilmek amaciyla bulgular arastirmanin alt amaglar:

dogrultusunda sunulmustur.
Ogretmenlerin Ogretmenlik Meslegi Genel Yeterlik Algilaryla ilgili Bulgular

Aragtirmanin cevap aradigi birinci soru, Ozel dershanelerde gorev yaparken MEB’e
atanan/gecen fen bilimleri Ogretmenlerinin Ogretmen yeterlik diizeylerine yonelik algilarim
belirlemektir. Bu amagla arastirmaya katilan alt: gretmene “Ogretmenlik Meslegi Genel Yeterlik Oz
Degerlendirme Formu” uygulanmig, elde edilen sonuglar Tablo 2" de yeterlik alan1 agisindan genel

olarak 6zetlenmisgtir.
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Tablo 2. Ogretmenlerin 5gretmenlik meslegi genel yeterlik algist

Genel Yeterlik Alanlart 01 02 O3 O4 05 06 X
Kisisel ve Mesleki Degeler- 443 409 405 357 410 383 401
Mesleki Gelisim

Ogrenciyi Tanima 4.32 4.00 4.13 3.94 3.72 3.32 3.90
Ogrenme ve Ogretme siireci 4.60 4.20 4.25 3.24 4.29 3.12 3.95
Ogrenmeyi, Celisimi IzZlemeve ——y 0) 396 440 388 411 305  3.99
Degerlendirme

Okul-Aile ve Toplum iliskileri 4.20 3.40 4.00 3.10 4.70 3.10 3.75
Program Igerik Bilgisi 5.0 4.41 4.50 3.75 4.00 3.58 4.21
Ortalama 4.53 3.99 4.22 3.58 4.15 3.33

Tablo 2 incelendiginde O1 ve O3'iin mesleki yeterliklerini ok yiiksek (X=4.53 ve 4.22), O5,

02 ve O4tin yiiksek (X= 4.15, 3.99 ve 3.58), O6'nin orta diizeyde (X=3.33) yeterli algiladig:

goriilmektedir. Ogretmenlik meslegi genel yeterlikleri alt boyutlar agisindan incelendiginde
katilimcilarin kendilerini program igerik bilgisinde ¢ok yiiksek diizeyde (X=4.21) yeterli algiladiklar:
goriilmektedir. Bunu sirasiyla mesleki gelisim (X=4.01), Ogrenci gelisimini izleme ve degerlendirme

(X=3.99), O0grenme-Ogretme siireci (X=3.95) ve Ogrenciyi tamima (X=3.90) izlemektedir.

Ogretmenlerin kendilerini nispeten daha az yeterli algiladiklar1 boyut ise okul-aile ve toplum
iligkileridir (X =3.75).
Ogretmenlerin Ogrenme ve Ogretme Siirecindeki Davranislarina iliskin Bulgular

Bu arastirmada Ogretmen goriislerinden, gozlemlerden ve dokiimanlardan elde edilen

bulgular birbiriyle ortiismektedir. Bu boliimde tiim bulgular birlikte verilmistir.

Dersi planlama. Ogretmenlere goriisme sirasinda grenme-6gretme siireciyle ilgili yoneltilen ilk soru
derslerini nasil planladiklar1 ve bu siiregte nelere dikkat ettikleri olmustur. Ug 6gretmen kagit
tizerinde plan yapmadiklarini, dersi zihinlerinde kurguladiklarmi (O2, O4, O5), ii¢ 6gretmen ise
internetten aldiklar1 hazir planlar1 kullandiklarini ifade etmislerdir (O1, O3, O6). Gerek hazir planlar
tizerinde degisikli yaparken gerekse zihinlerinde dersi nasil yapacaklarimi kurgularken dikkat ettikleri
ozellikleri ise; kazanimlarin diizeyi (él, 02, 03, 05), sinavlarda ¢ikan sorular (01,64,65,66), ders
kitaplarindaki konular (O1, O4), farkli kaynaklarda ele alinan konular (04, O5), 6gretim plaru (O1,
0O2) ve yillik planlar (O1, O2) seklinde belirtmiglerdir. Konu ile ilgili Ol’in goriisii “Ozellikle o yilin
kazanimlarina ve stmfin genel durumuna daha ¢ok bakiyorum. Giinliik plan yapmiyorum. Yillik planlar: temel
alwyorum. Mesela bu sene TEOG vardi. TEOGun diginda da belli bagh kazammlarimz var. Ancak 8. simifta biz
agikcast daha ok sinav odakli calisiyoruz.” seklindedir. Yapilan dokiiman incelemesinde 6gretmenlerinin
tinitelendirilmis yillik planlarinin oldugu ve giinliikk planlarinin olmadig1 goriilmiistiir. Yapilan

gozlemlerde ise 0gretmenlerin planlara sadece takvim amach baktiklar1 gozlemlenmistir.
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Ders disi etkinlik planlayip/planlamadiklari soruldugunda ise O2 su ana kadar ders dis bir
etkinlik yapmadigini belirtmis, O3 ise goriisinit “Daha dogrusu Milli Egitim Sistemimiz ¢ok disa acik bir
yapida degiliz. Yani okul icerisinde her sey var oluyor ve bitiyor” ve O6 “Milli Egitimde insamun biraz daha
korkmasi lazimmus. Dershanede mesela biz Ankara’dan ¢ocuklar: iki otobiisle tutup Erciyes’e gotiirebiliyorduk
ama ben wvallahi burada giivenmiyorum, yapamiyorum” seklindeki aciklamalariyla MEB’ in ders disi
ogretim etikliklerine acik olmadigini ayrica 6grencilerin sorumlulugunu almak istemediklerini ifade
etmiglerdir. Ogretmenlerin agiklamalarma gére su ana kadar yaptiklari ders dist etkinlikleri
cogunlukla sosyal faaliyet kapsaminda olup; iist egitim kurumlarma, TUBITAK bilim fuarma ve
saglik merkezine gezi-gozlem (Ol, 03, 04, O5), piknik (Ol, 03, 05), sinemaya gitme (C)l, 04, C)S),
doga yiiriiyiisii (O3), ugurtma genligine katilma (O4), ilin kurtulus giinii etkinliklerine katilma (O3),
izcilik faaliyetleri (O3), pano calismalari (O4) ve mezuniyet gecesine katilma (O4) seklinde
gergeklesmistir. Yapilan gozlemler sirasinda sadece O3 6gretmenin 6grencilerle ilgili izcilik faaliyeti

gerceklestirdigi goriilmiistiir. Dokiiman incelemesinde herhangi bir gezi planina rastlanmamuistir.

Dersin islenisi/Ogretim uygulamalari. Bu kapsamda 6gretmenlere simifta 6gretim sirasinda siklikla
kullandiklar1 yontem ve teknikler, materyaller ve zamamn etkili kullanmayla ilgili sorular yoneltilmis,
verdikleri cevaplar Tablo 3'te Ozetlenmistir. Tablo 3'te goriildiigli gibi arastirmaya katilan alt1
ogretmen de dersleri c¢ogunlukla diiz anlatim yontemi ve test/soru ¢oziimiiyle islediklerini
belirtmisler, 6zellikle 8. sinf derslerinde sinava odaklandigini vurgulamislardir (01, 02, 03, 04, O5,
06). Ornegin O4 bu konuda “Sekizlerde soru cozmekten basimizi kaldiramadik” seklinde agiklama
yaparken O1 “8. sunifta biz agikcas: daha cok sinav odakli calisiyoruz ister istemez.”, O5 “Aynen tahtada ozet,
konu anlatip test verirsiniz” ve O6 “Ozellikle soru ¢oziimii yaparim, farkl farkli sorular bulmaya calisirim, en
sonunda da mutlaka toparlama adina akilly tahtayr kullamiyorum” seklinde goriis belirtmistir. Bunun yamn
sira bes dgretmenin ara sira deney yaptign (O1, 02, O3, O4, O5) ve derslerde gorsel sunumlar

kullandig1 (O1, 02, O3, 04, O6), iki 6gretmenin soru-cevap ve gosteri yaptig1 goriilmektedir.
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Tablo 3. Ogretmelerin 6gretim uygulamalar

Tema Ogretmen davraniglart Katilimci
Diiz anlatim 01, 02, 03, 04, O5, 06
Soru/test ¢cozme (6zellikle 8.siniflarda) 01, 02, 03,04, 05, 06
. . Laboratuvarda deney yapma (6-7.siruflarda) 01, 02, O3, 04, O5
Yontem/teknik Gorsel sunum 01,02, O3, O4, O6
Deftere not tutturma 04, 06
Soru cevap 02, 03
Test hazirlama 01, 02, 04, 05, O6
Akilli tahta (EBA programi) 01, 02, 03, 04, O6
Kendi hazirladig1 hatirlatma notu kullanma 01, 03, 04, O6
Yardimci kaynaklar 02, 04, 05, 06
Materyal (kullanma/ Fotokopi 01, 02, 04
hazirlama) Ders kitab1 01,02
Yazi tahtasi 01, 06
Internetten indirilen video ve belgeseller O3
Calisma kagitlari O4
Egitim maketleri/modeller 01
Ders giris ve cikis saatlerine dikkat etme 01, 02
Zaman Yonetimi Derste ne yapécagml zihinsel olarak kurgulama c:)l, 02
Derse planl girme 05, 06
Zaman kaldiginda test ¢ozdiirme O1

Tablo 3 incelendiginde alt1 6gretmenin de derslerinde en ¢ok kullandiklar1 materyallerin akill
tahta (EBA), testler, ders kitaby, yardimci kitaplar ve kendi hazirladiklar1 ders notlar1 oldugu
goriilmektedir. Dersleri ¢cogu zaman kendilerinin hazirladigini belirten dgretmenler zaman zaman
ogrencilere fotokopiler ve calisma kagitlari verdiklerini belirtmislerdir. Ornegin O3 akilli tahta
kullanma gerekgesini “En cok kullandi§im akilli tahta yani etkilesimli tahtayi ¢ok kullamyorum. Bunun
haricinde aslinda akilli tahta deyince bircok seyi icerisine aliyor. Gorsel olan ¢alismalarin, animasyonlarin,
belgesellerin oradan sunumunu gerceklestirme firsatiniz oluyor. Ayni zamanda test soru ¢oziimii imkdnini da
ortaya koyuyor.” seklinde agiklama yaparken, yardimci kitaplardan ¢ok yararlandigimi belirten
ogretmenlerden O6 gerekgesini “Farkli kaynaklart acarim mesela A yaymcilik ne demis B yayincilik ne demis
bizim kilavuz ne demis iiciinii birlestirir oyle siizerim” seklinde belirtmistir. Ders kitaplarmni fazla
kullanmadiklarini ifade eden Ogretmenler bunu kitaplarda var olan hatalarla aciklamiglar ve
genellikle “Ders kitaplarini ben cok fazla kullanmuyorum ciinkii icerisinde bircok yanhglar var (O1)” seklinde

ifade etmisgtir.

Ders siiresini etkili kullanmak amaciyla ne tiir davramglar sergiledikleriyle ilgili soru bu
kapsamda dgretmenlere yoneltilen son soru olmustur. Iki dgretmen ders giris ve gikis saatlerine
dikkat ettiklerini O1 “Derse giris cikis saatlerine cok dikkat ederim” seklinde ifade ederken O2 “Yani soyle
diyelim zaten ders konunun ne kadar siirecegi bellidir kafamizda planlanz.” seklindeki ifadesiyle dersi

kafada planlayarak girdigini belirtmistir.
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Yapilan gozlemler sirasinda katilimer 6gretmenler derse giriste 6n hazirliklar: yaptiktan sonra
bazen ge¢mis konuyu 6zetlemekte, nadiren de olsa giincel hayattan ya da konu ile ilgili soru sorarak
derse baglamaktadirlar. Ornegin; 23.02.2016 tarihinde yapilan gozlem sirasinda O1 8gretmeni derse
bir onceki konu ile ilgili “Sesin ozellikleri nelerdi?” diyerek derse basladifi goézlemlenmistir. Bes
O0gretmenin derse giriste ve konu anlatilirken merkezi sinavda konu ile ilgili ¢ikacak sorulara dikkat
cektigi gozlemlenmistir. Konu ile ilgili gozlem ornegi 29.03.2016 tarihinde yapilan gézlem sirasinda
O1 6gretmeni “Canlilarin Beslenmesi” ile ilgili olarak “Bu konudan su soru gecen yil TEOG ta ¢ikmis bu yil
da cikabilir” diyerek dgrencilerin dikkatini gektigi gozlemlenmistir. O3, O4 ve O5 gretmeni zaman

zaman Ogrencileri anlatacagi konudan ve kazamimlardan haberdar ettigi gézlemlenmistir.

Ogretmenlerin dersi islerken gelisme etkinlikleri gozlemlendiginde katilimci 6gretmenlerin
tamami diiz anlatim yontemini kullanmakta, konuyu 6zetle anlatmakta, giinliik yasamdan 6rnekler
vermekte, konuyu anlattiktan sonra direk sorulara ge¢mekte, sorular1 en ince ayrintisima kadar
aciklamakta ve sorularla konunun o boliimiinii tekrar hatirlatmakta, konular1 anlatirken &gretim
programinda olmayan konulara girmekte, dersin biiyiik kismini soru cevap seklinde islemektedir.
Ayrica Ogretmenlerin tamami akilli tahtay1 ve yazi tahtasini etkin bir sekilde kullanmaktadirlar.
11.03.2016 tarihinde yapilan gozlem sirasinda O1 dgretmeni sorulari tahtaya cizerek ayrintisina kadar
anlattig1 gozlemlenmistir. Ayni zamanda soru {iizerinden konuyu da (madde ve 1s1) 0zetledigi
gozlemlenmistir. 21.03.2016 tarihinde yapilan gozlem sirasinda O5 6gretmeni dgretim programinda
olmamasina ragmen “molekiiller arast bagi” en ince ayrintisina kadar anlattifi gozlemlenmistir.
28.03.2016 tarihinde yapilan gozlemler sirasinda O5 6gretmeni buzdolabindan gikarilan maddelerin
gosterdigi degisimle ilgili giincel olaylardan bilgi verdigi gozlemlenmistir. Katilimc1 dgretmenlerin
besinin (01, 02, 03, 04, O6) dgrencilere not aldirdig1 gozlemlenmistir. 04.03.2016 tarihinde yapilan
gozlem sirasinda O4 ogretmeni kendisinin cikardigi not kagidindan tahtaya yazdigi notlart
ogrencilerin de defterine gegirmesini istedigi, arkasindan “6z 1s1” ile ilgili agiklamalari tahtaya yazdig:
ve daha sonra 6grencilere soyleyerek not aldirdigi gozlemlenmistir. Dort 6gretmen (01, 02, O3, O6)
Ogrencilerin kapasitelerine gore soru sormaktadir. Ancak dersi anlatirken verilmemesi gereken
formiilleri de vermektedir. 10.03.2016 tarihinde yapilan gozlem sirasinda O4 &gretmenin kazammda
olmayan “6z 1s1” formiiliinii verdigi, 11.03.2016 tarihinde yapilan gozlem sirasinda O3 dgretmeni
yapilan deneme smavinin sorularmi g¢ozerken kazamimda olmayan “basing” formiiliinii verdigi
gozlemlenmistir. O1 6gretmeninin ise nadiren deneme sinavi yaptigi, O4 dgretmenin konularin akilda
kalmas igin sifrelendirme yontemini kullandig1 gozlemlenmistir. 11.03.2016 tarihinde ve 22.04.2016
tarihinde yapilan gozlem sirasinda O1 &gretmeninin yaninda getirdigi TEOG deneme smavim

Ogrencilere dagitarak siav siiresince sessiz bir sekilde bekledigi gdzlemlenmistir.
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Sonug etkinliklerinde ise katilimci 6gretmenlerin tamaminin nadiren o giin islenen konuyu
Ozetledikleri, bazen Ogrencilere ders kitabindan ya da yardima kaynaktan odev verdikleri
gbzlemlenmistir. Konu ile ilgili O3 &gretmeni 03.03.2016 tarihinde yapilan gozlemde ders kitabindan
59-63 sayfalar1 arasindaki degerlendirme sorularim yapmalar: igin Ogrencileri o6devlendirdigi
gozlemlenmistir. Bes Ogretmen ise ((")1, 03, 04, 05, (")6) ise Ogrencileri konu ile ilgili testle
ddevlendirdikleri gdzlemlenmistir. Konu ile ilgili 10.04.2016 tarihinde yapilan gézlem sirasinda O4,
ogrencilerin yaptiklar1 sorular: takip icin gorevlendirmis oldugu 6grencileri yanina ¢agirarak listeyi
aldigy, listede 6grencilerin yaptiklar: soru sayilarimi okudugu, her 6grencinin yaptigr soru ile ilgili
yorum yaptigl, kimi Ogrencileri cesaretlendirerek kimi Ogrencilere de kizarak doniit verdigi

gozlemlenmistir.

Davranis yonetimi. Goriisme sirasinda katilimcilara sinifi nasil yonettikleri ve problemli davramis
gosteren O0grencilerle nasil bas ettiklerine yonelik iki soru yoneltilmistir. Sinif ortaminda 6grencilerin
istenmeyen davraniglarini yonetmek icin ogretmenler kurallar1 olusturma, 0grenciyle goriisme ve
gerektiginde yardim alma yoluna gitmektedir. Kurallari donem basinda belirledigini ifade eden
ogretmenler olmakla birlikte (O1, O4) katilimcilar genel olarak kurallarin siireg icinde sekillendigi/
degistigi konusunda hem fikir olmuslardir. Problem davrams karsisinda 6grenciyle smif disinda
goriisme yoluna giden Ogretmenler genellikle davranislarinin yanhshgr tizerinde durduklarim
belirtmiglerdir. Ug 6gretmen (O4, O5, O6) goriisme sirasinda dgrenciyle ilgilendigini, icten ve samimi
davrandigim belirtirken, O3 uyardigini, O4 nasihat ettigini O6 ise kendinden 6rnekler verdigini ifade
etmistir. Ornegin O5 bu konuda yasadig1 bir durumu “Bir stkintt olmus. Benim siniftaki bir kiz dgrenciyle,
simdi onunla konustum, onun fevri davramslarim da biliyorum. Gittik o 6grenciyle Qoriistiik, yani bu
davramslar yanlis diye konusuyoruz” seklinde agiklamistir. Ozel durumlar veya bilgileri diginda bir
durum soz konusu oldugunda yardim aldiklarini belirten 6gretmenler bu amagla daha ¢ok rehber
O0gretmene ((53, 04, 05, 06), okul idaresine ((51, 03, 05, 06) ve ailelere bagvurduklarim
belirtmislerdir (O3, O4, 05, O6). Ogrencinin bir 6nceki yildaki smif 6gretmeni, diger 6gretmenler ve

Ogrencinin arkadaslar1 gerektiginde yardim alinan diger kisiler olmustur.

Davranig yonetiminde olumlu smuf ortamini vurgulayan katilimcilar bu yondeki davrang
bigimlerini 6grenciye sorumluluk verme, degerli oldugunu hissettirme ve 6gretmen olarak kendini
sevdirmeye galisma olarak tanimlamislardir. Ornegin O6 6grenciye sorumluluk verirken dgrencinin
ilgi alanlarindan yararlandigim “Bazilar: da hani boyle internet asi§r oldugu icin onlara da gel dedim. Sen,
akilli tahtada bir asag: bir yukar: diger soruya gec falan oray: da kullandim, Oglum diyorum sen kitap defterden
sorumlusun mesela bizim .... dokiimanlardan sorumluydu. Elinde bir liste onlara da oyle kiiciik gorevler
veriyorum” seklinde agiklamustir. Ogrenci gretmenini sevdiginde {iziilmesini istemedigini belirten O4

davranislar karsisinda tiziildiigiinti agik¢a Ogrencilerle paylastigini, baz1 durumlarda da tath dille
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kiiciik rekabet ortami yarattigini “Benim iiziildiim demem etkili oluyor, bazen de diger siniflara da iste su
sinifta iste su hareket cok hosuma gitti. Kendi simifim olsayd: keske falan dedim, yani boyle tatl dille rekabet
havast olusturdum” geklinde ifade etmistir. Ogretmenlerin problem davramislar karsisindaki nadir de
olsa sergiledikleri diger davranis bigimlerinin ise 6grenciye kizma/ bagirma, aileye sdylemekle veya

arkadaslarmin 6ntinde kiiciik diisiirmekle tehdit etme vb. oldugu goriilmektedir.

Davranig yonetimi ile ilgili gozlemlerde ornegin; 11.03.2016 tarihinde yapilan gozlem
sirasinda O1 6gretmeni dgrencilerin giiriiltii yaptigini fark ettiginde sinuf icinde dolasarak 6grencilerin
susmasini sagladigi gozlemlenmistir. Dort 6gretmenin (O1, O3, O4, O6) ayakta dolagan dgrenciyi
“Otur!” diye uyardigy, yine dort 6gretmenin giiriiltii yapan 6grenciye soru sordugu gozlemlenmistir.
29.03.2016 tarihinde yapilan O1 &gretmeninin gozlemi sirasinda dgretmen “Bu soruyu da ... 53renci
yapsin.” dedi ve giiriiltli yapan 6grenci ayaga kalkarak “Hocam, pek anlamadim neyi sordunuz?” diye
cevap verdi. Iki 6gretmenin ise (O1, O6) zaman zaman 6grencinin yerini degistirdigi gozlemlenmistir.
17.03.2016 tarihinde yapilan gozlem sirasinda O1 dgretmeni dersle ilgilenmeyip kendi aralarinda
konusan arka siradaki erkek Ogrenciye “Gel, suraya otur.” diyerek Ogrencilerin yerini degistirdigi
gozlemlenmistir. O6 6gretmeninin problem ¢ikaran dgrenciye gorev vermesi 08.04.2016 tarihinde
yapilan gozlemde davranis problemi gosteren Ogrenciye akilli tahtayr kontrol etmek igin
gorevlendirme seklinde gozlemlenmistir. O2 dgretmeninin &grenciyi yanmna gagirarak konustugu,

0grenciye parmak kaldirmama cezasi verdigi ve zaman zaman kurallar1 hatirlattigi gdzlemlenmistir.

Bireysel farkliliklar1 dikkate alma/ Ozel egitime gereksinim duyan 6grenciler. Ogrenme-6gretme
siireci yeterlik alaniyla ilgili 6gretmenlere goriisme sirasinda yoneltilen son soru smiflarinda 6zel
egitime gereksinim duyan kag¢ 6grenci oldugu ve bu 6grenciler i¢in uygun 6grenme ortami hazirlama
yoniinde ne yaptiklariyla ilgili olmustur. Yapilan agiklamalara gore O1, O2, O4’iin siniflarinda bir, O3,
05 ve O6nin siniflarinda birden fazla kaynastirma ogrencisi bulunmaktadir. Bu 6grencilerin
durumunu okuma-yazma bilmeme (04, O5, O6), diger 6grencilere zarar verme (O6), derse katilmama
(03), diger dgrencileri rencide etme, olumsuz etkileme (O6) olarak agiklayan &gretmenler kaynastirma
dgrencisinin normal simifta bulunmasini anlamsiz bulduklarini belirtmiglerdir. O6 bu konuda yaganan

“

olumsuzluklar: “...kaynastirma dgrencilerinin aym simifta olmas: sinifin kaynamasina neden oluyor, bunun
icin ben ¢ok razi degilim, ders icinde zaten diger 6grenciler tarafindan rencide ediliyor, diger é3rencilerin de
hayatin etkiliyorlar” seklinde agiklarken, O5 “Yani normalde kirk kisilik bir stmifta iic tane olmas: zaten
gereksizdi ki ciinkii sekizinci sinif 6grencilerinde biz TEOG calisirken bu anlamsiz oluyor, ¢ocuk saldirmaya
basliyor bir bakiyorsun simiftaki herkese” seklinde agiklamigtir. Kaynastirma ogrencileri igin bireysel
egitim plani hazirlamadiklarini ifade eden 6gretmenler bu duruma gerekge olarak ¢ocuklarin okuma

yazma dahi bilmemesini, smiflarin kalabalik olmasimni, siufta birden fazla kaynastirma ogrenci

olmasmi ve bu ¢ocuklarla ilgilenmenin 6zel ¢aba gerektirmesini gostermislerdir.
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Tartisma, Sonug ve Oneriler

Bu boliimde 6z degerlendirme formunda yer alma sirasina gore oncelikle 6gretmenlerin konu
ile ilgili yeterlik algis;, daha sonra yeterlik alaminda Ogretmenlerin gerceklestirdikleri

etkinlikler/davranislar tartigilmistir.

Arastirmadan elde edilen bulgularda &gretmenlerin 6gretmenlik meslegi genel yeterlik
algilarmmin genel olarak yiiksek diizeyde oldugu goriilmiistiir. MEB’in (2006) ve Karacaoglu'nun
(2008) yaptiklar calismalarda da 6gretmenlerin biiyiik cogunlugunun kendilerini 6gretmenlik meslegi
genel yeterliklerinde oldukga yeterli algiladiklar1 saptanmistir. Arastirma bulgular1 6gretmenlik
meslegi genel yeterlikleri ana boyutlar1 bakimindan incelendiginde ogretmenlerin kendilerini
program ve igerik bilgisi ana boyutunda c¢ok yiiksek diizeyde yeterli algiladiklar1 goriilmiistiir.
MEB’in (2006) hazirladig1 raporda 6gretmenlerin 6gretmenlik meslegi genel yeterlik ana boyutlarin
tamaminda kendilerini yeterli algiladig1 belirtilmektedir. Bu arastirman bulgularmin MEB’in (2006)
raporuyla program ve igerik bilgisi yeterlik alami algis1 bakimindan Ortiismedigi, diger ana
boyutlardaki yeterlik algis1 bakimindan ortiistiigii goriilmektedir. Bu arastirmada Ogretmenlerin
ogretmenlik meslegi genel yeterlik ana boyutlarda alg: diizeyleri puanlama sirasi; program ve igerik
bilgisi, kisisel ve mesleki degerler mesleki gelisim, 6grenci gelisimini izleme ve degerlendirme,
dgrenme-Ogretme siireci, dgrenciyi tanima, okul, aile ve toplum iliskisi seklindedir. Ozer ve Acar'in
(2011) ve MEB'in (2006) raporunda ise 6gretmenlerin alg1 diizeylerinde 6grenciyi tanima yeterligi ilk
sirada yer alirken, program ve igerik bilgisi son siralarda yer almaktadir. MEB’in raporu ile Ozer ve
Acar’in ¢alismalari yeterlik siras1 bakimindan ortiistirken, her iki ¢calismanin sonuglar1 bu arastirmanin
yeterlik diizeyi sirasi sonuglariyla ortiismemektedir. Yeterlik siralamalar: ve alg1 diizeylerinin farkl
olmasmin nedeni dershanenin onciilleri ile MEB’in Onctillerinin birbirinden farkli olmasindan
kaynaklandig1 diisliniilmektedir. Dershane oOgretmenlerinin daha ¢ok bilgiye dayali &gretim
gerceklestirdigi, rekabet edebilmek icin alan bilgisinin iyi oldugu (Yilmaz ve Altinkurt, 2011) ve bu
aragtirmadaki ~ O0gretmenlerin  dershaneden gecen Ogretmenler oldugu disiiniildiigiinde,
Ogretmenlerin program ve igerik bilgisinde ¢ok yiiksek diizeyde yeterli algiya sahip olmasi, ana
yeterlik boyutlarinin yeterlik diizeyleri puan siralamasi aragtirmadaki gibi olmasi beklenen bir durum

olarak goriinmektedir.

Kisisel ve mesleki degerler, mesleki gelisim yeterlik ana boyutunda 6gretmenlerin kendilerini
yiiksek diizeyde yeterli algiladiklar1 goriilmiistiir. Arastirmanin bu sonucu Karacaoglu'nun (2008)
yaptig1 calismanin sonucu ile benzerlik gostermektedir. Kiroglu da (2011) yaptigi calismada
Ogretmenlerin kisisel gelisimini saglamadiklarinda rollerini yerine getiremeyecegini vurgulamaktadir.
Ogretmenlerin bu boyutta algilarimin ok yiiksek diizeyde olmamast kisisel ve mesleki gelisime

ayrracak maddi olanak yetersizligi, zaman yetersizligi ve ailevi nedenlerden, bakanhigm mesleki



KEFAD Cilt 21, Say1 1, Nisan, 2020

gelisim i¢in gerekli destegi vermemesinden (Ustu, Tas ve Sever, 2016) kaynaklanmis olabilecegi gibi,
Ogretmenlerin yagadigi ortamdaki yapilan etkinliklerin sayist ve niteliginden, mesleki gelisimi
saglayacak giidiileyicilerden de kaynaklanabilmektedir (Biimen, Ates, Cakar, Ural ve Acar, 2012).
Katilimec1 6gretmenlerin  0grenciyi tanima ana boyutunda yeterlik algis1 yiiksek diizeydedir.

Karacaoglu'nun (2008) yaptig1 calisma bu arastirmanin bulgularini destekler niteliktedir.

Ogretmenlerin  6grenme-dgretme siirecinde dgrencilerin bireysel 6grenme ozelliklerini
dikkate alarak farkli metotlar gelistirmesi veya gelistirilen farkli metotlardan faydalanmasi
Ogrencilerin 6grenmesini kolaylastirma ve Ogretimin kalitesinin yiikselmesi agisindan onemlidir
(Akpinar ve Ergin, 2005; Mutlu ve Aydogdu, 2003). Ancak 6gretmenler genellikle kendilerine uygun
O0gretimi uygulamaktadir (Mutlu ve Aydogdu, 2003). Farkli etkinliklerin planlamasi ve planlanan
etkinliklerin yapilmasi, uzun zaman aldigindan ve bilgi, tecriibe, emek gerektirdiginden 6gretmenler
tarafindan yapilmamaktadir (Dogan, 2010). Benzer sekilde bu arastirmada Ogretmenler bireysel
farkliliklar1 dikkate almadan tiim sinufa yonelik etkinlikler gerceklestirmislerdir. Ozellikle 6zel egitime
gereksinim duyan Ogrenciler icin Ogretim adina hicbir planlama gerceklestirmemislerdir.
Ogretmenlerin dershane ortaminda homojen siuflarda ders isledigi, bireysel farkliliklari az olan
ogrencilerin bulundugu smif ortamindan geldigi diistiniildiiglinde Ogretmenlerin bu sekilde
davranmasi beklenen bir durum olarak goriilebilir. Bununla birlikte 6zellikle kaynastirma 6grencileri
icin BEP hazirlama teknik bilgi gerektirmektedir. Dolayisiyla bunun nedeni 6gretmenlerin bilgi
eksikligi de olabilir. Nitekim arastirmaya katilan 6gretmenler de bireysel 6grenme plani yapmak igin

kendilerini gelistirmeleri gerektigini ifade etmislerdir.

Bu arastirmanin sonucunda 6gretmenlerin 6grenme ve dgretme siirecinin dersi planlama alt
boyutunda kendilerini olumlu algiladiklar1 ve materyal hazirlama alt boyutunda kendilerini genel
olarak yeterli bulduklar1 goriilmiistiir. Ancak Ogretmenlerin dersi planlama, kullanilan yontem ve
teknik, materyal hazirlama/kullanma algilar: ile bu konularda yaptiklar: etkinliklerin/davranislarin
ortiismedigi goriilmiistiir. Aydin ve Cakiroglu'nun (2010) ve MEB’in (2006) de belirttigi gibi,

ogretmenler kendilerini algiladiklar1 diizeyde yeterli olmayabilirler (Boyiik, Demir ve Erol, 2010).

Dersi planlama asamasina iligkin bulgularda arastirmadaki 6gretmenlerin yarisi dersi kag:t
lizerinde planlamadiklarini, yarisi da internetten indirdikleri planlar1 uyguladiklarmi, dersi
kafalarinda kurguladiklarini belirtmiglerdir. Dersi planlama ile ilgili benzer bulgulara Aydin ve
Cakiroglu'nun (2010) yaptig1 calismada rastlanmigtir. Oguz ve Bayindir (2009) yaptig: arastirmada ise
Ogretmenlerin ¢ogunun dersi planladigl sonucuna ulasmistir. Bu sonug arastirma sonucu ile
uyusmamaktadir. Bu durumun sebebinin dershaneden gelen 6gretmenlerin dershanede herhangi bir
planlama yapmamasindan, dersi planlama konusunda bilgi eksikliginden, MEB’in yillik planlar1 hazir

sunmasindan kaynaklanabilecegi diisiiniilmektedir. G6zlem bulgular1 da bu dogrultuda olmus,
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O0gretmenlerin bireysel farkliliklar1 g6z 6niinde bulundurmadigi, 6grenme 6gretme siirecinde sinavda
¢ikan sorulari, ders kitabindaki konulari, farkli kaynaklardaki konular1 dikkate aldig1 goriilmdistiir. Bu
durum dershaneden MEB’e gecen bu Ogretmenlerde smavda basarili olacak Ogrenci yetistirme

kaygisini yasamaya devam ettikleri seklinde yorumlanabilir.

Ogretmenlerin 6grenme-dgretme siirecinde daha gok diiz anlatim, soru/test ¢dzme, gorsel
sunum, deftere not tutturma, soru cevap; nadiren gosteri, beyin firtinasi, sanal deney yapma yontem
ve teknikleri izledigi saptanmistir. Ogretmenlerin kullandiklari materyallerin ise yazi tahtasi, akill
tahta, test, hatirlatma notu, yardima kitaplar, ders kitaplari, internetten indirilen video ve gorseller,
calisma kagidi oldugu goriilmiistiir. Ogretmenlerin genel olarak kullandiklari yéntem ve tekniklere
bakildiginda dershanede kullanulan ya da geleneksel 6gretimde kullanilan yontem ve teknikleri
icerdigi soylenebilir. Kullamilan materyaller de yontem ve tekniklerle tutarlilik gostermektedir.
Ogretmenlerin deney yapmamasi, laboratuvari kullanmamasi, etkinlikleri gerceklestirmemesi cok
dikkat ¢ekici bir durumdur. Bu durum 2004 yilinda koklii degisiklikle yapilandirmac: yaklasima gore
hazirlanan Fen ve Teknoloji Ogretim Programina, 2013 yilinda bazi degisiklilerle son hali verilen Fen
Bilimleri Ogretim Programina uyulmadigini, fen 6gretimine yonelik uygulamalarin (deney, gézlem,
problem ¢6zme vb.) hayata gecirilmediginin acik bir gostergesidir. Bu sonug fen bilimleri derslerinde
kullanilan materyaller, 6gretim yontem ve teknikleriyle ilgili literatiirde ulasilabilen calismalarin
sonuglari ile benzerlik gostermekte, fen bilimleri 6gretmenlerin dersleri daha ¢ok diiz anlatim yoluyla
isledikleri goriilmektedir (Aydin ve Cakiroglu, 2010; Bardak ve Karamustafaoglu, 2016; Boyiik vd.
2010; Dogan, 2010; Geger ve Ozel, 2012; Yangin ve Dindar, 2007; Tekbiyik ve Akdeniz, 2008). Bu
arastirmaya katilan 6gretmenlerde gozlenen farklilik test/soru ¢ozme teknigini daha ¢ok kullanmalar:

ve yardimci kitaplardan yararlanmalaridir.

Ozden (2010) yaptigi calismada dershanelerde giinliik hayattan bag kurulmadan ve
diisiinmeden problem ¢6zme yollarinin &grencilere 6gretildigini belirtmektedir. Ogretmenlerin
formiil vermesiyle Ogrencilerin diistinmeden, sadece ezberleme ile bazi sorulari ¢ozebildigini
belirtmistir. Turan ve Alaz (2007) yaptiklari ¢alismada dershane Ggretmenlerinin yazi tahtasi ve
kaynak kitap diginda bagka materyal kullanmadiklarin belirtmistir. Bu aragtirmadaki dgretmenlerin
smava yonelik calisma yapmasi, ders islerken formiil, taktik vermesi ve yardima kitap kullanmasinin
nedeni Ogretim aliskanliklarin devam etmesi olabilir. Bu sonug¢ Ogretmenlerin yeni yontem ve
tekniklerin uygulanmasi hakkinda yeterli bilgiye sahip olmamalar1 (Bardak ve Karamustafaoglu, 2016;
Boyiik vd. 2010; Karaman ve Karaman, 2016; Tekbiyik ve Akdeniz, 2008), okullarda laboratuvar
olmamasi veya materyal eksikliklerinden de kaynaklanmis olabilir (Dogan, 2010; Geger ve Ozel, 2012;
Karaman ve Karaman, 2016; Yangin ve Dindar, 2007). Geger ve Ozel (2012) yaptig1 calismada

Ogretmenlerin fen ve teknoloji dersini gerceklestirirken daha ¢ok yazi tahtasi ve kitaptan
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yararlandiklarimn belirterek, bu durumun ge¢misten giiniimiize egitim ortamlar1 agisindan pek fazla
bir seyin degisim gostermedigini vurgulamasi arastirmanin Ogrenme Ogretme siireci ile ilgili

bulgularini destekler niteliktedir.

Bu arastirma da Ogretmenlerin MEB’e atandiktan sonra Ogrenme ve Ogretme siirecinde
degisimi gerceklestirmeyerek dershanedeki gibi davranmalarimin nedenleri literatiirde kabul goren
degisime diren¢ nedenleri ile Ortlismektedir. Degisimi benimsememe, en iyi bildigi isi yapma
(aligkanlik), is yiikiinde artmanin olmasi, bilgi eksikligi, kendini yetkin hissetmeme, ne yapacagim
bilmeme, ekonomik kayip endisesi tasima, 6gretmenlerin inanglar1 (iyi oldugunu diisiinme...), (Calik,
2003; Helvaci, 2010; Quigey ve Inos, 1995; Tekbiyik ve Akdeniz 2008; Tunger, 2011), dershane
O0gretmeninin toplumdaki olumlu algisinin yiiksek olmasi (Beyaztas, Kapti ve Gelbal, 2013; Yilmaz ve
Altinurt, 2011), veli ve okulun beklentileri (Aydin ve Cakiroglu, 2010), var olan durumun
memnuniyeti arastirmada degisimin gerceklesmeme nedeni olarak diistiniilmektedir. Ayrica okuldaki
yoneticilerin tutumu, okulun fiziki kosullari, veli desteginin olmamas: degisimin nasil yonetilecegi
degisimin gerekliligi hakkinda Ogretmenlerin bilgilendirilmemesi, degisimi engelleyen yonetsel
nedenler olarak goziikmektedir (Erdogan, 2001; Fullan, 2007; Helvaci, 2010; Sayh ve Tiifenkgi, 2008)
Egitim alanindaki tutum ve aliskanliklari degistirmek oldukca zordur ve ancak egitimle olur (Tas
2009). Ogretmenlerin herhangi bir egitime tabi tutulmadan sadece 6gretim programini 6niine koyarak
degismelerini beklemek ¢ok akilci bir yontem olarak goriilmemektedir. Dershaneden MEB’e gecen ve
ilk goreve MEB’de baslayan 0gretmenlere, karsilasilan degisikliklerle ilgili bilgi verilmemesi ya da
verilen hizmet ici egitimin yetersiz olmast 6gretmenlerin aliskanliklarina devam etmesinin bir diger

nedeni olabilir.

Ogrenme-6gretme siirecinin ders dis1 etkinlikler diizenleme alt boyutunda ise dgretmenler
Ozellikle dersin amaglarmna uygun ders disi etkinlikler planlama ve dgrencilerin sorumluluklarini
belirlemede kendilerini daha yeterli bulmuslardir. Dogan (2010) yaptig1 calismada 6gretmenlerin ders
dis1 faaliyetlerini gergeklestirecek imkanlar: olmadig; i¢in ders dis1 faaliyetler gerceklestirmediklerini
belirtmektedir. Bu arastirmada ise ders dis1 faaliyetleri yapmayan Ogretmenler MEB’in ders dis1
etkinliklere agik olmadig1 ve ¢ok fazla prosediiriin oldugunu ifade etmislerdir. Dersi dis1 etkinlikler
genellikle okul icinde yapilan etkinliklerdir. Ogretmenlerin ders dist etkinlikleri diizenlememelerinin
sebebi ¢ok fazla prosediirle ugrasmamak ve 6grencilerin sorumlulugunu almaktan kagindiklarindan

kaynaklanmisg olabilir.

Ogrenme &gretme siirecinde zaman yonetimi Ogretmenlerin kendilerinde en yeterli
algiladiklar1 alt boyutlardan birisidir. Ogretmenlerin derse zamaninda girip-ciktiklari, ders iglerken

zaman kaldiginda bos gecirmeyerek soru ¢ozdiikleri goriilmiistiir. Aslanargun ve Bozkurt'un (2012)
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yaptig1 ¢alismada arastirmanin bulgularindan farkli olarak 6gretmenlerin derse giris-cikislara dikkat
etmedikleri belirtilmistir. Yarnik, Bagdat, Gelici ve Tastepe’nin (2016) yaptig1 calismada ise goreve yeni
baslayan Ogretmenlerin zaman yoOnetiminde sorun yasadiklarini belirtilmektedir. Bu arastirmadaki
Ogretmenlerin zaman konusuna ok dikkat etmeleri 6zel sektorde kazandiklari bu &zelligi MEB’e

tasimalarindan kaynaklanmis olabilecegi diisiiniilmektedir.

2004 yilinda yenilenen Fen ve Teknoloji programlarinda, 6grencinin aktif ve merkezde oldugu
bir yaklasgima gore Ogrenme ortamlarimin diizenlenmesi gerektigi Onerilmektedir (MEB, 2005).
Gomleksiz ve Bulut (2007) yaptig1 calismada yeni fen ve teknoloji 6gretim programimin donanimli fen
laboratuvarlariyla desteklenerek, ogretmenlerin deney ve gozleme dayali konulari agirlikli olarak
laboratuar ortaminda islenmesiyle etkili bir 6grenme ortami olusturulacagini ifade etmektedir. Bu
aragtirmanin bulgularinda 6gretmenlerin 6grenme ortamim diizenleme yeterlik diizeylerini yiiksek
algilamasina ragmen, geleneksel sinif ortaminda dersleri isledigi gozlemlenmistir. Benzer bulgulara
Ozel, Yilmaz, Beyaz, Ozer ve Senocak’m (2009) yaptig1 calismada da rastlanmistir. Geger ve Ozer
(2012) ve Dogan (2010) yaptigr calismada okullarda genellikle laboratuvarin olmamasi, smiflarin
kalabalik olmasi, arag gereg eksikligi gibi nedenlerden dolay fiziki ortamin yapilandirmaci yaklasima
uygun olmadigini belirterek Ogretmenlerin geleneksel egitim-0gretim i¢in uygun ortamda ders
islediklerini belirtmistir. Bu arastirmada geleneksel ortamlarda ders islenmesinin sebebi okulun
donanimindan kaynaklanacag: gibi 6gretmen yeterlikleri ve yapilandirmaci ortam hazirlamanin

O0gretmene ekstra yiik getirmesinden kaynakl olabilecegi diisiiniilmektedir.

Ogrenme- dgretme siirecinin davranis yonetimi alt yeterlik boyutunda 6gretmenlerin yeterlik
algisinin genellikle yiiksek diizeyde oldugu goriilmiistiir. Siyez (2009) yaptig1 calismada arastirmaya
katilan Ogretmenlerin yarisinin istenmeyen Ogrenci davranislari ile basa ¢ikabilmek igin kendi
becerilerinin ¢ok yeterli olmadigina inandigmi belirtmislerdir. Demirtas ve Kahveci (2010) yaptig:
calismada oOgrencilerin Ogretmenlerini smif yonetiminde vyeterli algiladiklarini bulmustur. Bu
aragtirmada ise ogretmenlerin davramg yonetimi ile ilgili algilarinin genellikle yiiksek ¢ikmasinin

sebebi 6grencileriyle iletisimlerinin giiclii olmasindan kaynaklanmis olabilir.

Ogretmenlerin  6grenmeyi, gelisimi izleme ve degerlendirme ana yeterliginin tim alt
boyutlarinda 6gretmen algilarinin yiiksek diizeyde oldugu goriilmiistiir. Arastirmanin bu ana yeterlik
diizeyi algilar ile ilgili bulgularmi Karacaoglu (2008), Gelbal ve Kellecioglunun (2007) yaptiklar:

aragtirmalarm sonuglart desteklemektedir.

Ogretmenlerin okul-aile ve toplum iliskileri yeterlik algilar1 yiiksek diizeydedir. Bu bulgu
Celenk’in (2003) yaptig1 calismayla tutarliik gostermektedir. Okul toplum adma 6gretmenlerin pek

fazla proje yapmadigi, yaptig1 calismalarin geri doniisiim, kermes ve seminerler diizenleme oldugu
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aragtirmanin bulgularinda yer almistir. Arastirmanin bu bulgusunu literatiirde yapilan ¢alismalar
(Calik, 2007; Pantic, Wubbels ve Mainhard 2011; Yaruk vd. 2016) 6gretmenlerin veli ve toplumla
isbirliginde sorunlar yasadiklarimi belirterek desteklemislerdir. Bu durumun bir¢ok nedeni
olabilmesine karsin en 6nemli nedeninin bu iki paydagin birbirinden uzak olmasi ve yeterli etkilesimi
gerceklestirememesi (Calik, 2007) olabilecegi diisiiniilmektedir. Arastirmanin sonucunda asagidaki

Oneriler getirilmistir.

1- Ogretmenlere Ogretmenlik Meslegi Genel Yeterliklerinin tiim alt boyutunda mesleki

yeterligini arttirict hizmet ici etkinlikler yapilmalidir.

2-Ogretmenlerin ders disi etkinlikleri daha fazla yapabilmesi igin yasal prosediirler
azaltilmali, gerekli ortamlar okul yonetimi tarafindan diizenlenmeli (gezi igin okul servisleri, gdzlem
¢alismalar igin ilgili kurumlarla anlasma yapma vb.) ve okul ve toplum isbirligini gerceklestirecek

projeler yapmalari icin desteklenmelidir.

3-Dershane 6gretmenlerinin sinava hazirlik yoniindeki deneyimleri ve test ¢ozme becerilerini
daha 1iyi degerlendirmek amaciyla MEB’deki destekleme ve yetistirme kurslarinda

gorevlendirilmelerine oncelik verilebilir.

4- Bu arastirmada dershaneden MEB’ e gecen fen bilgisi 0gretmenlerinin bu degisime uyum
siireci incelenmistir. Gelecekte yapilacak arastirmalarda okul ortaminda bulunan Ogretmenlerin

dershaneden gelen 6gretmenlerden nasil etkilendikleri ve uyum sagladiklar: incelenebilir.
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Introduction

Teachers are considered to be one of the main elements of the education system in that they
affect, develop and transform other aspects of education with their qualifications (Ada & Akan, 2007;
Adigiizel, 2008). Research and scientific knowledge in the field of education has revealed that teachers
can make a serious and permanent difference with their way of thinking and behavior in terms of
increasing the quality of education, increasing the success of students, and ensuring their continuity
(Carey, 2004; Johansson, Myrberg & Rosén, 2015; Ramirez & Murdock, 2017; Webster-Wright, 2009).
Therefore, training qualified teachers is becoming an increasingly important issue in every society
(Aras & Sozen, 2012; Caena, 2014; Coninx, Kreijn & Darling-Hammond, 2006; Dekker-Groen, Mariek
& Karel, 2013; Jiang, Lin & Mariano, 2016). Teacher education, teachers' competencies and the
problems faced by teachers in the first years of their professional lives have become one of the topics
that have attracted the attention of the public in almost every country. (Agcam & Babanoglu, 2016;
Cooper & Yan, 2015; Demirtas, Comert & Ozer, 2011; Jianget al., 2016; Kaya, 2010; Unsal ve Bagceci,
2016). Teacher competencies have always been an important item on the agenda of educational
sciences, research has been carried out and books have been written about it, in an attempt to
determine the factors underpinning it and how to develop them from different perspectives
(Karacaoglu, 2008). Teacher competencies have become part of educational reforms aimed at
improving learning outcomes and the quality of teaching (Ministry of National Education [MoNE],
2007). The general competencies of the teaching profession are defined as "General knowledge, skills
and attitudes that must be possessed in order to engage in the teaching profession effectively and
efficiently." (MoNE, 2006;1). The professional competencies of teachers have been standardized by the
National Council for the Accreditation of Teacher Education in the United States by determining
content knowledge, pedagogy and professional knowledge and application skills in the field (National
Council for Accreditation of Teacher Education [NCATE], 2002).

According to the report regarding teacher education submitted to the European Union (Green
Paper on Teacher Education in Europe), the competencies a teacher should have in order to teach
effectively were listed as teaching, program development, management, collaboration with colleagues,
counseling students and prospective teachers, adapting to changes, providing distance learning,

supporting students' lifelong learning and preparing students for change.

The report also emphasized that teachers should be competent when it comes to performing
tasks such as acting as head of department or school principal. It is stated that they should be aware of
OR incorporate into their teaching the issues of environmental awareness, peace, use of technology

and communication (Bunchberger, Campos, Kallos & Stephenson, 2000).
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The most comprehensive study carried out by the MoNE on teacher competencies is the
General Competencies of Teaching Profession published in the Journal of Communiques (No. 2950)
with the approval of the Board of Education. Accordingly, the general competencies relating to the
teaching profession consist of six main competencies; Personal and Professional Values in terms of
Professional Development, Student Recognition, Learning and Teaching Process, Monitoring and
Evaluation of Learning and Development, School, Family and Community Relations, Program and
Content Knowledge. These are made up of 31 sub-competencies and 233 performance indicators with

regard to observable and measurable behaviors (MoNE, 2006).

In Turkey, in order to increase the quality in all levels of education from pre-school to higher
education, many changes have been made in order to develop research-based innovative programs, to
increase the quality of teachers, to develop students to cope with the information age, to make schools
learning organizations and to increase student success (Helvaci, 2010; Tas, 2009). One of the most
recent changes made to the education system was the amendment detailed in Article 9 of the "Law on
the Amendment of the National Education Basic Law and Some Laws and Decree Laws" dated
01.03.2014 (Official Gazette, 2014). In accordance with the law article, while some of the private
courses were closed, some of them were gradually transformed into private schools and their
functions were completely changed. In this process, tens of thousands of teachers working on private

courses started working in different institutions, especially private schools.

As a consequence of this action, with the Decree Law on Making Some Arrangements within
the Scope of State of Emergency (No: 674), 5,000 individuals working as educational staff in private
courses and student study centers were appointed as contract teachers from different branches on 10

October 2016.

Private courses and schools largely differ in their aim, functioning, culture, management,
control, course content, teaching methods and techniques used in the courses, measurement and
evaluation processes, together with physical structure of the buildings, class availability, student
profiles, parental expectations, use of technology, environment, wage policies, etc.. Teachers who
worked in private courses or study centers started working in public schools, taking with them the
culture, habits, attitudes and experiences they gained in teaching private courses. It is very difficult to
change attitudes and habits (Tas, 2009). There are no research results and evidence-based education
policies that determine the competence levels of the thousands of teachers in this situation, and how
they put their professional competencies into practice. As a result of the latest Decree’, it was
necessary to undertake research that thoroughly examines teachers' perceptions of professional

competence and behaviors in the field of learning, and to assess the degree of teaching by focusing on
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science teachers who have moved from exam-based private courses to an education-oriented school

environment.

In this context, this study is important in terms of determining how the teachers who
previously worked at private schools and began to work at state schools affilicated to MoNE puttheir
teaching qualifications and competences into practice in the context of "General Competencies of
Teaching Profession. The research is expected to give an idea about the quality of these teachers, their
adaptation problems, education process and the current state of education. Accordingly, the research
findings are valuable in terms of providing data for studies aimed at determining teacher training and
appointment policies, and for the development of pre-service and in-service training programs for the

personal and professional development of teachers.

The aim of this research is to examine the perceptions of science teachers who are appointed
to public schools operated by the MoNE following working in private teaching institutions in terms of
their professional competence and behaviours in the field of learning and teaching. For this purpose,

answers to the following questions were sought:

1. What is the level of perceptions of professional competence on the part of science teachers
appointed to schools operated by the MoNE following a career working in private teaching

institutions?

2. What are the behaviors of science teachers appointed to schools operated by the MoNE

following a career working in private teaching institutions in the field of learning and teaching?
Methodology
Reseach Design

This research was carried out as a case study based on a qualitative approach. A case study is
carried out to facilitate our understanding of a complex social phenomenon (Yin, 2004). Case studies
are a highly preferred approach in applied areas such as education, and they provide important
information in the areas of innovation in education, assessment programs and information policies
(Merriam, 2013). According to Stake (2005), case studies can be carried out in three different ways -
internal, instrumental and integrated, depending on the subject of the research. In an instrumental
case study, process, structure and implemented are attached more significance than the situation itself.
Hence, it was exclusively adopted in this particular research with a focus on the career-changing
science teachers’ perceptions on general teacher qualifications and their behaviours related to teaching

and learning process.

Study Group
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The study group in this research consists of six teachers working as science teachers in public
secondary schools in Kahramanmaras, during the 2015-2016 academic year. The criterion sampling
method, which is a form of purposeful sampling methods, was used to identify the teachers involved.
Purposeful sampling is a sampling method that allows for in-depth research by selecting information-

rich situations in accordance with the purpose of the research (Patton, 2014).

In this study, the participants were chosen according to the criteria of being science teachers,
having worked in a private classroom before being assigned to public schools by the MonE, and
working in public schools in 2015-2016. Codes such as T1... T6 were used instead of the teachers'
identifiable names for ethical reasons.Three of the teachers in the study group are male (T2, T3, T6)

and three are female (T1, T4, T5).
The Researcher and His Role in the Research

The researcher has worked for 16 years as a science teacher in an institution affiliated with the
MoNE in Kahramanmaras. The researcher has also worked in private courses and has experienced
both environments. The researcher, who has a Master's degree in the methods and techniques used in
the teaching and learning process, has worked in areas such as the study of textbooks, writing
textbooks, critical thinking, and multiple intelligence applications in the educational environment
during his doctoral education. The role of the researcher, who took courses about qualitative research
methods as part of his doctorate, was that of primary data collection and analysis in this study
(Merriam, 2013). The researcher was present in the school and classroom as a participant observer in

order to describe the teachers' adaptations to the new working environment.
Data Collection Tools

Case studies involve gathering of detailed information about a particular situation using
multiple sources of information such as surveys, observations, face-to-face interviews, audio and
visual materials, documents and reports (Merriam, 2013). In this study, the triangulation of data was
achieved by using different data collection tools. The data were collected by examining self-
assessment forms related to the general competencies of the teaching profession, unstructured
observations, semi-structured interviews, unstructured interviews (on-the-spot interviews), document

reviews (written sources). There follows detailed information about the data collection tools used.

Self assessment form (SAF). The Self-Assessment Form (SAF) related to the general competencies of
the teaching profession was prepared by a workshop involving many experts and teachers, and its
validity and reliability were tested with pilot applications (MoNE, 2006). The questionnaire
incorporates a five-point Likert scale and its performance indicators are "I am very competent (5), I am

competent (4), I am moderately competent (3), I must improve myself (2), I must definitely improve
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myself (1)". The dimensions of the SAF and the number of items examined are as follows: Personal
and Professional values in terms of Professional Development (55 items), Student Recognition (13
items), Teaching and Teaching Process (42 items), Monitoring and Evaluation of Learning and
Development (25 items), School Family and Community Relations (10 items), Program and Content
Information (9 items). In this study, the SAF was not used to digitize the data, but to determine how

teachers perceive the general competence levels related to the teaching profession.

Classroom observations. According to Merriam (2013), the research purpose of the observation
method is to collect first-hand data without intermediaries in the event/ phenomenon, to verify the
data obtained through tools other than observation (diversification), to gain a better understanding
into the content by following the progress of the events and to access the data that was not provided
by the participant during the interview. In this study, observation was used to understand the
behaviors that teachers exhibit in the classroom environment in a realistic, accurate and
comprehensive manner. The researcher recorded all the activities / behaviors in the classroom using a
video camera. The numerical data provided by the video recordings recorded in the research process

(February-June, 2016) is presented in Table 1.

Table 1. Video recording time

Teacher T1 T2 T3 T4 T5 T6 Total

Class hours 18 17 18 21 16 18 108

Note: One lesson hour video recording is about 35 minutes.

Interview. According to Merriam (2013), interviews can be used to reveal the reason for the behaviors
that we could not observe, to learn the feelings, thoughts and beliefs of individuals about the events,
to get information about the past events; according to Patton (2014), an interview can reveal the
experiences of people, to learn how events affect people, and to change their feelings and thoughts. In

this study, a semi-structured interview form was used to collect data.

In order to ensure the validity of the interview questions that had been prepared, the opinions of a
group of experts was sought (12 instructors working in the Department of Educational Sciences and
Mathematics and Science at the Faculty of Education, Cukurova University). As a result, some
questions were changed in line with the feedback, and new questions were added. The interviews
were held between 1 and15 July 2016, and, with the permission of the participants, a voice recorder
was used during the interviews. The interviews took place in a hallway or in the teachers' room,

usually between classes and at the end, usually took 5 to 10 minutes.

Document Review. "A document is the name given to documents such as official records, letters,

newspapers, poems, songs, joint records, government documents, historical documents, diaries,
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autobiographies (life history / CV) obtained before the research.” (Merriam, 2013, p.132). In order for
this method to be successful, the researcher should know the documents to be researched closely and
know how to use them (Karasar, 2007). The data obtained in this way was used to support the content

of the statements made by the teachers during the interview process.
Data Analysis

The SPSS statistics program was used in the analysis of the quantitative data obtained from
the SAF, a tool which was used to determine the teachers' perceptions about their general proficiency
levels related to the teaching profession, and the arithmetic average of the scores obtained by the
participants was calculated. While interpreting the arithmetic means of the teachers' scores, the 1.00 -
1.80 "Very low", 1.81 - 2.60 "Low", 2.61 - 3.40 "Medium", 3.41 - 4.20 "High" and 4.21 - 5.00 "Very high"

ranges were taken into consideration.

In the analysis of the qualitative data, the content analysis technique was used. Patton (2014)
states that this technique is appropriate in dealing with large volumes of data in case studies. “In the
content analysis, similar data are gathered within the framework of certain concepts and themes, and
interpreted by organizing them in a way that the reader can understand” (Yildirim & Simsek, 2011,
p-227). In order to increase scientific validity of this research in terms of the data analysis process, the
computer program NVIVO 11, which is used in dealing with qualitative data, was used. Thanks to the
use of this program, the creation of codes and themes has become systematic and practical, the themes
and the codes which it produces have increased integrity, and relationships are revealed (Yurdakul,
2016). To ensure the reliability of the coding used in this process, some sections and videos on the
interview texts of three teachers were randomly selected by the researchers. Subsequently, the data
were separately coded by the researchers. As a result, the coherence ratio between the coders was
calculated to be .85 in terms of observation records and .81 with regard to interview records (Miles &

Huberman, 1994).
Validity and Reliability Studies

Lincoln and Guba (1985) stated that four strategies can be used to ensure the validity and reliability of

a qualitative study. These are credibility, transferability, consistency and affordability.

Persuasiveness. The strategies used to ensure the credibility of qualitative research are explained as
triangulation, participant confirmation, depth-oriented data collection, expert review, and the
positioning of the researcher (Creswell, 2016; Merriam, 2013; Patton, 2014; Yildirim & Simsek, 2011). In
this research, data diversification (triangulation) was made by using observations, interviews, and a
self-evaluation form. The researcher ensured the correctness of the data he obtained by reading it with

the participating teachers from time to time, or asking them to read it, and if there was a
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misunderstanding, the researcher obtained the agreement of the participant by getting their
confirmation about the correctness of the data. In the research, the researcher undertook a long series
of observations to ensure interaction, and to collect depth-oriented data. The findings obtained were
presented to the researcher’s thesis advisor for an expert review and for confirmation. All dimensions
of the research were frequently referred to a specialist, the raw data texts were examined for
suitability in terms of the relevant categories, and the research was continued in line with the feedback

obtained.

Transferability. Lincoln and Guba's (1985) suggestions for ensuring the transferability of the research
consist of including direct quotations in the presentation, and using clear language for the reader. The
findings obtained in this research are explained in detail. The findings are described without
interpretation, and direct quotations are often included. The findings obtained as a result of data

collection and analysis are reported in detail.

Consistency. Creswell (2016) explains reliability in qualitative research as being related to the coding
of the data sets by more than one researcher, and by ensuring consistency between codes. In order to
ensure coding consistency during the data analysis, the researcher and thesis advisor coded two
blindly-selected samples separately (observation, interview text) (Creswell, 2016). By comparing the
items, the degree of consensus and differences of opinion were calculated to determine the inter-

coding compatibility (Miles & Huberman, 1994).

Confirmability. Creswell (2016) stated that the research data should be open to external auditing. All
raw data and codings, video and audio recordings, forms, and analytical processes obtained in this

research will be kept by the researcher for confirmation if necessary.
Findings

In this part of the study, the findings obtained by applying different data collection tools are
included. Findings are presented in accordance with the sub-objectives of the research in order to

ensure integrity.

Findings Related to Teachers' Perceptions with Regard to General Professional

Competence

The first question that the research seeks to answer is related to the perceptions of science
teachers who were assigned to MoNE after teaching at private schools. For this purpose, the “Teacher
Profession General Competency Self Assessment Form” was applied to six teachers participating in

the research, and the results obtained are summarized in Table 2 in terms of the areas of competence.

Table 2. Teachers’ perceptions of general professional competence
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General Competence Areas T1 T2 T3 T4 T5 T6 X
Personal and Professional Values

in terms of Professional 4.43 4.09 4.05 3.57 4.10 3.83 4.01
development

Getting to Know Students 4.32 4.00 413 3.94 3.72 3.32 3.90

Learning and Teaching Processes  4.60 4.20 4.25 3.24 4.29 3.12 3.95
Monitoring and Evaluationof -, o, 500 440 388 411 305 3.99
Learning and Development

School-Family and Community

Relations 4.20 3.40 4.00 3.10 4.70 3.10 3.75
Program Content Information 5.0 4.41 4.50 3.75 4.00 3.58 4.21
Mean 4.53 3.99 4.22 3.58 4.15 3.33

When Table 2 is examined, it can be seen that the professional competencies of T1 and T3 are
perceived as being very high (= 4.53 and 4.22, respectively), T5, T2 and T4 are high (= 4.15, 3.99 and
3.58 respectively), and T6 is moderate (= 3.33). When the general competencies of the teaching
profession are analyzed in terms of sub-dimensions, it is seen that the participants perceive
themselves as being at a very high level (= 4.21) in the program content knowledge. This is followed
by professional development (= 4.01), monitoring and evaluating student development (= 3.99),
learning-teaching processes (= 3.95) and student recognition (= 3.90). The dimension that teachers
perceive themselves as being relatively less adequately prepared is school-family and community

relations (= 3.75).
Findings Related to Teachers' Behavior in the Learning and Teaching Process

In this research, the findings obtained from teacher’s views, observations and documents

overlap. In this section, all the findings are presented together.

Planning the lesson. The first question posed during the interview to teachers about the learning-
teaching process was how they planned their lessons and what they paid attention to during this

process.

Three teachers stated that they did not plan on paper. Rather, they constructed the lesson in their
minds (T2, TS4, T5), and three teachers stated that they used ready-made plans they downloaded from
the internet (T1, T3, T6). The features that they pay attention to while making changes on ready-made
plans or when constructing how to do the lesson in their minds are; the level of achievement of the
students (T1, T2, T3, T5), questions in the exams (T1, T4, T5, T6), the subject in the textbook (T1, T4),
the subjects discussed in different sources (T4, T5), the teaching plan (T1, T2) and annual plans (T1,
T2). T1 mentioned her view on the subject, and said that: “I look more specifically at the achievements of
that year and the general situation of the class. I'm not making a daily plan. I base it on my annual plans. For
example, there was TEOG this year. Apart from TEOG, we have certain gains. However, in the 8th grade, we

obviously work mostly on exams.” In the document review, it was seen that the teachers under
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consideration had unitized annual plans and no daily plans. In the observations made, it was

observed that the teachers only looked at the plans for calendar purposes.

When asked whether they planned extra-curricular activities, T2 stated that he has not done
any extra-curricular activities so far. S3, on the other hand, said, “More precisely, we are not in a very
open structure due to our National Education System. In other words, everything is happening and ending in
school”and T6 stated “In National Education, one should be more afraid. In private courses, for example, we
were able to take the children from Ankara and take them to Erciyes in two buses, but they stated that the MoNE
was not open to the teaching ethics of the curriculum”, and that they did not want to take responsibility for
the students. According to the teachers' explanations, the extracurricular activities they have done so
far are mostly within the scope of social activities; trips to higher education institutions, visits to the
TUBITAK science fair and health center (T1, T3, T4, T5), picnics (T1, T3, T5), going to the cinema (T1,
T4, T5), trekking (T3), kite festival participation (T4), participation in provincial liberation day
activities (T3), scouting activities (T3), panel works (T4) and attending the graduation night (T4).
During the observations, it was observed that only T3 performed scouting activities related to the

students. No trip planning was found in the document review.

Teaching of the course / Teaching practices. In this context, teachers were asked questions about the
methods and techniques, materials and time that they frequently use during teaching in private
courses. Their answers are summarized in Table 3. As can be seen here, the six teachers who
participated in the study stated that they mostly taught the lessons using a straight-through method
and test/question solution, and emphasized that they focused on the exam, especially in 8th grade
lessons (T1, T4, T5, T6). For example, T4 stated “We could not lift our heads from solving questions in the
eighth grade”, while T1 said “In the 8" grade classroom, frankly, our work is more exam-oriented than not.”
T5 said “Exactly, you give a summary, the subject and a test on the board ”"and T6 stated “ I especially solve
questions, I try to find different questions. At the end, I definitely use the smart board in the name of recovery” .
In addition, it is observed that five teachers occasionally experiment (T1, T2, T3, T4, T5) and use visual
presentations in the lessons (T1, T2, T3, T4, T6), and two teachers do question-answer and

demonstrations.

Table 3. Teaching practices of teachers

Theme Teacher behaviors Participant
Lecture T1, T2, T3, T4, T5, T6
Question / test solving (especially in 8th grade) T1, T2, T3 ,T4, T5, T6
Experimenting in the laboratory (grades 6-7) T1, T2, T3, T4, T5
Methods / techniques Visual presentation T1,T2, T3, T4, T6
Make students take notes on notebooks T4, Té
Question answers T2, T3
Material (use / Preparing the test T1, T2, T4, T5, T6
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preparation) Smart Board (EBA programme) T1, T2, T3, T4, T6
Using self-made reminder notes T1, T3, T4, T6
Extra resources T2, T4, T5, T6
Photocopies T1, T2, T4
Textbook T1, T2
Writing board T1, T6
Videos and documentaries downloaded from T3
the Internet
Worksheets T4
Educational models T1
Paying attention to lesson times T1, T2

Time management Visualizing what to do in class T1, T2
Entering the course with a plan T5, Té6
When there is time, make tests T1

When Table 3 is analyzed, it can be seen that the materials most frequently used by all six
teachers in their lessons are smart board (EBA), tests, textbooks, supplementary books and lecture
notes prepared by them. The teachers, who stated that they prepared the lessons themselves most of
the time, stated that they occasionally provided the students with photocopies and worksheets. For
example, T3 explained the reason for using the smart board as: “I use the smart board a lot. Apart from
that, it actually includes many things when it comes to the smart board. We have the opportunity to present
visuals, animations and documentaries from there. It also reveals the possibility of test question resolution.” T6,
who often uses the supplementary materials, stated the rationale: "I open different sources, for example, a
publishing, b publishing, our guide, and by combining the three, I choose the best." The teachers who stated
that they did not use the textbooks much, explained this in terms of the mistakes that existed in the
books, and generally stated that “I do not use the textbooks too much because there are many mistakes in

them” (T1).

The question about what kind of behaviors they exhibit in order to use the lesson time
effectively was the last question addressed to the teachers. While two teachers stated that they paid
attention to class timing - T1 said "I pay great attention to the entrance and exit times of the lesson" T2
stated that he planned the lesson beforehand. He said: “In other words, we are already planning how long

the subject will last in our minds.”

During the classroom observations, the participant teachers sometimes summarized the
previous topic after making their preparations for the entrance to the lesson, and rarely started the
lesson by asking questions about daily life or the subject. For example, during the observation on
23.02.2016, teacher T1 started the lesson by asking the class "What were the features of the voice?"
which was a question related to previous subject. It was observed that five teachers draw attention to

the questions about the subject in the central examination when entering the class and explaining the
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subject. An example of observation on the subject was that during the observation on 29.03.2016, T1
said, "A question from this topic was asked at TEOG last year, and this year also there could a similar question."
It was observed that he managed to attract the students' attention to the the topic while teaching
“Nutrition of Living Things”. It was observed that the T3, T4 and T5 teachers occasionally informed the

students about the subject and the lesson objectives.

When the development activities of the teachers are observed during the lesson observation,
all of the participant teachers used the lecture method. They briefly explained the subject, gave
examples from daily life and, after explaining how the subject focuses directly on the questions,
explained the questions in the finest detail. They then revised the subject with regard to the questions.
While explaining the topics, they explained some topics that were not included in the curriculum, and
most of the lessons were in the form of question and answer. In addition, all of the teachers used the
smart board and the whiteboard effectively. During the observation on 11.03.2016, teacher T1 wrote
the questions on the blackboard and explained them in detail. It was also observed that he
summarized the subject (matter and heat) through the use of questions. During the observation made
on 21.03.2016, although it is not included in the curriculum, teacher T5 explained the "intermolecular
bond" in the finest detail. During the observation made on 28.03.2016, this same teacher gave
information from real life about the change in items removed from the refrigerator. It was observed
that five of the participant teachers (T1, T2, T3, T4, T6) made the students take notes. During the
observation made on 04.03.2016, it was seen that teacher T4 wrote the explanation for "self-heat" on
the blackboard and asked the students to copy what he had written into their notebooks. Four
teachers (T1, T2, T3, T6) asked questions according to the students' abilities. However, he also gave

formulas that should not be given while explaining the lesson.

During the observation on 10.03.2016, teacher T4 gave the formula for “self-heat” that was not
included in the objectives, and during the observation on 11.03.2016, teacher T3 gave the “pressure”
formula that was also not in the objectives while solving the questions included in the trial exam. T1
rarely had a trial exam and T4 teacher used the encryption method to encourage the students to
remember the subjects. During the observations made on 11.03.2016 and on 22.04.2016, T1 distributed
the TEOG test which he had brought with him to the students and waited quietly while they

answered the questions.

In the final activities, it was observed that all of the participant teachers rarely summarized
the subject that had been taught that day. Sometimes they gave homework from the textbook or the
supplementary resources. In the observation made on 03.03.2016, regarding the subject, teacher T3

assigned the students the evaluation questions between pages 59-63 from the textbook for homework.
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On the other hand, five teachers (T1, T3, T4, T5, T6) assigned students the relevant test. During
the observation on 10.04.2016, teacher T4 took the list by calling the students who had been assigned
to to answer the questions they had completed. He read the number of questions that the students
had completed from the list, commented on the question that each student had answered, encouraged

some students, and gave some students feedback in an angry manner.

Behavior management. During the interview, the participants were asked questions about how they
manage the class and how they deal with students who show problematic behavior. In order to
manage the distruptive behaviors of the students in the classroom environment, the teachers created
rules, met the student and got help when necessary. Although there were teachers who stated that
they set the rules at the beginning of the semester (T1, T4), the participants generally agreed that the
rules were shaped during the lesson. When faced with a distruptive behavior, teachers who took
students out of the classroom for a talk stated that they generally emphasized the impropriety of their
behavior. Three teachers (T4, T5, T6) stated that they were interested in the student. They acted

sincerely and, during the interview, while T3 warned, T4 advised and T6 gave examples of himself.

For example, T5 experienced a situation in this regard, “There was a problem. I talked to a girl student in
my class now, and I know her impulsive behavior. We went to talk to that student, so we are talking about how
these behaviors are not proper.” The teachers stated that they received assistance in special cases, and
they mostly applied to the guidance teacher (T3, T4, T5, T6), the school administration (T1, T3, T5, T6)
and the students’ families (T3, T4, T5, T6). The student's classroom teacher from the previous year,
other teachers, and the student's friends were other people who helped when needed. Emphasizing
the positive classroom environment due to behavioral management, the participants defined their
behaviors in this direction as giving responsibility to the student, making them feel valuable, and
trying to make students love themselves as a teacher. For example, while giving responsibility to the
student, T6 said that he made use of the interests of the student “Some of them are fond of the
internet, so I asked them to be responsible for the smart board and change the questions. For example,
I assigned one of these students responsibility of the books, the documents, and now he has a booklist

in his hand. I give them small tasks like these.”

T4 states that when a student loves his teacher, he does not want to make him sad, so that he clearly
shares his grief frankly with the students and, in some cases, creates a small competition environment
with positive language “It is effective to say that I am sorry, and sometimes I created a competitive
atmosphere with such a sweet language that 1 wish the other classes were my class, I liked their behavior.” There
were other reactions on the part of the teachers when dealing with distruptive behavior, though found
rarely, are shouting at students, threatening to tell their family or humiliating them in front of their

friends, etc.



Cetin, A. ve Sadik, F.

In observations regarding behavior management, for example on 11.03.2016, it was observed
that when teacher T1 realized that the students were making a noise, he walked around the classroom
and kept the students quiet. Four teachers (T1, T3, T4, T6) walking in the class shouted "Sit down!"
and also asked questions to the student who had been making the noise. During the observation of
teacher T1 held on 29.03.2016, the teacher said, “.....let's answer the question” and the student who
made the noise stood up and said, "Sir, I don’t understand what you asked". Two teachers (T1, T6) were
observed to change the students’ seating from time to time. During the observation on 17.03.2016,
teacher T1 told a male student who spoke with his friends sitting in the back row "Come, sit over there."
It was observed that the students moved as requested. On 08.04.2016, teacher T6 gave duties to a
student who caused the problem, and one of the students was assigned to check the smart board. It
was observed that teacher T2 teacher called and punished the student who he responded without

raising his hand and occasionally reminded the class of the rules.

Taking individual differences into consideration / Students who need special education. The last
interview question asked related to the field of teaching in terms of how many students in their classes
need special education and what they did to prepare a suitable learning environment for these

students.

According to the explanations, there is one inclusive student in the classes of T1, T2, T4 and more than
one in the classes of T3, T5 and T6. Teachers who explained the situation described these students as
being illiterate (T4, T5, T6), harming other students (T6), not attending to the lesson (T3), offending
other students and adversely affecting the class. T6 stated that he found inclusive student’s being in a
normal classroom illogical. T6 explains that this situation has a negative effect, "...The inclusion of
students in the same class causes problems. I am not very pleased about this. They already offend other students
in the class, and they negativelaffect the lives of other students y.” T5 said “Normally it was unnecessary to
have three in a class of forty, because this was in the eighth grade. This is not logical when we study for TEOG.

The child can suddenly start to attack everyone in the class."

The teachers who stated that they did not prepare an individual education plan for inclusive students
explained that their reasons were that the children are illiterate, the crowded classes, having more

than one inclusive student in the class, and it takes a special effort to deal with these children.
Discussion, Conclusion and Suggestions

In this section, firstly, the teachers' perception of competence related to the subject is discussed
according to the orderof the items in the self-assessment form. The activities carried out by the
teachers in the given competence field are then discussed, and we try to provide the opportunity for

comparison.
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In terms of the research findings, it was seen that teachers' overall perceptions of proficiency
in the teaching profession are generally at a high level. In the studies carried out by the MoNE (2006)
and Karacaoglu (2008), it was found that the majority of teachers perceived themselves as being
competent in terms of their general competence in the teaching profession. When the findings of the
research were examined in terms of the main competencies of the teaching profession, it was seen that
the teachers perceived themselves to be at a very high level in terms of the main dimension of the
program and content knowledge. In the report prepared by the MoNE (2006), it is stated that teachers
perceive themselves as being competent in all dimensions of general proficiency of the teaching
profession. It is seen that the findings of this research do not match the MoNE (2006) assertions in
terms of program and content knowledge perceptions of competence, but do so in terms of
perceptions of competence in the other main dimensions. In this research, the perception level of
teachers related to general teacher competences were calculated under six sub-dimensions from
highest to lowest: (i) program and content knowledge, (ii) personal and professional values,
professional development, (iii) monitoring and evaluation of student development, (iv) the learning-

teaching process, (v) student recognition, (vi) school, family and society relationship.

In the report by Ozer and Acar (2011) and the MoNE (2006), the perceptions of teachers in
terms of their knowledge of their student takes first place, while the program and content knowledge
appeared at the bottom of the list. Our research results contradict with these two studies which
overlap in terms of teacher qualifications. The difference in rank of qualifications and teachers’
perception levels might be attributed to the differences between the premises of the private courses
and those of schools. . Private course teachers provide more information-based education and have
good knowledge of the field that allow them to compete with their collegues (Yilmaz and Altinkurt,
2011). As the teachers who participated in this research were from private courses, it was not
surprising to see that they had a high level of perception of program and content knowledge, and

their competence level score rankings of the main competence dimensions revealed high.

It was seen that the teachers perceived themselves as having high level of professional
development and personal and professional values. This result of the study is similar to the results of
the study conducted by Karacaoglu (2008) who previously highlighted that teachers cannot fulfill their
roles unless they have completed their personal and professional development. That the teachers do
not have a very high level of perceptions in this dimension may be due to budget insufficiency for
personal and professional development, time constraints and familial reasons as well as inadequate
ministrial support for teachers” professional development (Ustu, Tas & Sever, 2016. . It can also be
caused by the number and quality of activities performed in the environment where teachers live, and

by a lack of motivation to seek professional development (Biimen, Ates, Cakar, Ural & Acar, 2012).
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The participant teachers' perceptions of proficiency in the main dimension of the student is high. This

finding is in congruence with Karacaoglu (2008).

In the learning-teaching process, it is important for the teachers to develop different teaching
methods and techniques considering the students’ individual learning characteristics into account, or
to benefit from different methods that have been developed in order to facilitate the learning of the

students and to increase the quality of education (Akpmar & Ergin, 2005; Mutlu & Aydogdu, 2003).

However, teachers generally apply appropriate methods in their teaching (Mutlu & Aydogdu,
2003). Planning different activities and performing such activities is not carried out by teachers since it
takes a long time and requires knowledge, experience and hard work (Dogan, 2010). Similarly, in this

study, teachers carried out activities for the whole class without considering individual differences.

They have not engaged in any planning on behalf of the education of students with special
education needs. This is not surprising when considering that they previously taught in homogeneous
classes where individual differences were rarely observed However, individiualized education
planning requires technical knowledge especially for inclusive students. Indeed, the teachers who
participated in the research stated that they had to improve themselves in terms of preparing
individual learning plans. As a result of this research, it was seen that the teachers perceived
themselves positively in terms of lesson planning, a sub-dimension of the learning and teaching

process, and found themselves generally sufficient in the sub-dimension of material preparation.

In this study, it was seen that the teachers' perceptions of lesson planning, the teaching
methods and techniques used, the use of materials and their activities on these subjects did not
overlap. As noted in Aydin and Cakiroglu (2010) and MoNE (2006), teachers may not be as well-

prepared as they perceive themselves to be (Boyiik, Demir & Erol, 2010).

In the findings related to lesson planning, half of the teachers in the study stated that they did
not plan the lesson on paper, half of them applied lesson plans they downloaded from the internet,

and others planned the lesson in their heads.

Similar findings regarding lesson planning were found in the study by Aydin and Cakiroglu
(2010). In their research, Oguz and Bayindir (2009) concluded that most of the teachers planned their

lessons. This result does not match the research results of this study.

It is thought that the reason for this situation may be due to the teachers’ private course
background due to a lack of planning in private courses, a lack of knowledge about lesson planning,
and the MoNE publishing annual plans for courses. The observation findings also led to similar

outcomes. It was observed that the teachers did not take into account individual differences among
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students, the questions in the exam during the teaching and learning process, the subject in the

textbook, and different subject sources.

This situation can be interpreted as them continuing to experience anxiety in terms of
preparing the students for the exams. While in the learning-teaching process the teachers mostly use
lectures, test solving, visual presentations, taking notes, question and answer sessions, they rarely use
demonstrations, brainstorming, virtual experiment methods and other techniques. The materials used
by teachers were blackboards, smart boards, testing, reminder notes, supplementary books, textbooks,
videos and images downloaded from the internet, and worksheets. Regarding the methods and
techniques used by the teachers, it can be concluded that they include the methods and techniques
used in private courses or in traditional education. The materials used are also consistent with the
preferred teaching methods and techniques. It is very notable that teachers do not experiment, do not

use the laboratory and do not perform scientific activities.

This is a clear indication that the Science and Technology Curriculum, which was prepared
according to a constructivist approach involving a radical change in 2004, does not comply with the
Science Curriculum which was finalized with some changes in 2013, and that the practices
(experimentation, observation, problem solving, etc.) for science education have not been

implemented.

This result is similar to the results of the studies available in the literature on the materials,
teaching methods and techniques used in science classes, and it is seen that the science teachers teach
the courses mostly through lecturing (Aydin & Cakiroglu, 2010; Bardak & Karamustafaoglu, 2016;
Boyiik et al., 2010; Dogan, 2010; Geger & Ozel, 2012; Fire & Dindar, 2007; Tekbiyik & Akdeniz, 2008).
The difference observed in the case of the teachers participating in this study is that they use test

solving techniques more and benefit from the use of supplementary books.

In his study, Ozden (2010) states that problem solving methods are taught to students without
connecting to daily life and thinking. He stated that by giving the formula to students, they could
solve some questions without needing to think, relying only on memorizing. In their study, Turan and
Alaz (2007) stated that teachers from private courses did not use materials other than the blackboard

and the source book.

Teaching habits may be the reason why the participant teachers prepare the students for the
exam, provide formulas, explain tactics, and use supplementary books while teaching. This result may
also be due to the teachers' lack of sufficient knowledge about the application of new methods and
techniques (Bardak & Karamustafaoglu, 2016; Boyiik et al., 2010; Karaman & Karaman, 2016; Tekbiyik
& Akdeniz, 2008), lack of laboratories in schools or lack of materials (Dogan, 2010; Geger & Ozel, 2012;



Cetin, A. ve Sadik, F.

Karaman and Karaman, 2016; Fire and Dindar, 2007). In their study, Geger and Ozel (2012) stated that
the teachers benefited from blackboards and books while performing science and technology lessons,
and emphasized that this situation has not changed much in terms of educational environments from
past to present. This supports the findings of the research related to the learning and teaching
process. In this research, the reasons for teachers behaving as they did in private courses by not
making changes in how they approach the learning and teaching process after being appointed to the
MoNE, coincide with the reasons for resistance to change noted in the literature. Not adopting change,
doing what s/he knows best (habit), increased workload, lack of knowledge, not feeling competent,
not knowing what to do, worrying about economic loss, teachers' beliefs (thinking that s/he is good ...)
(Calik, 2003; Helvaci, 2010 ; Quigey & Inos, 1995; Tekbiyik & Akdeniz 2008; Tunger, 2011), the positive
perception of the classroom teacher in the community (Beyaztas, Kapti1 & Gelbal, 2013; Yilmaz &
Altinurt, 2011), expectations of the parents and the school (Aydin & Cakiroglu, 2010 ) and satisfaction
with the current situation are all considered reasons for the resistance to change on the part of the

teachers studied in this research.

In addition, the attitudes of school administrators, the physical conditions of the school, the
lack of parents' support, a lack of knowledge and experience on how to manage change, a lack of
teacher education, not informing teachers about the need for change, can all be listed as administrative
reasons that prevent change (Erdogan, 2001; Fullan, 2007; Helvaci, 2010; Sayli & Tiifenkgi, 2008). It is
very difficult to change attitudes and habits in the field of education, and it can only be achieved
through education (Tas, 2009). It is not considered as rational to expect teachers to change by requiring

them to teach the curriculum without any in-service education or training.

Another reason for teachers continuing with their old habits is that the teachers who started to
teach in schools run by the MoNE for the first time were not informed about the changes they would
face, or the inadequate in-service training provided. In the sub-dimension of the learning-teaching
process, organizing extracurricular activities, the teachers surveyed found themselves competent
when it came to planning extracurricular activities suitable for the objectives of the course, and for

determining the responsibilities of the students.

In his study, Dogan (2010) states that teachers do not perform extra-curricular activities
because they do not have the opportunity to perform such activities. In this research, teachers who did
not engage in extracurricular activities stated that the Ministry of National Education (MoNE) is not
open to extracurricular activities and there are too many procedures involved in setting them up.
Extracurricular activities are usually activities done within the school. The reason why teachers do not
organize extracurricular activities may be because they do not want to deal with too many procedures

and want to avoid taking responsibility for the students. Time management is one of the sub-
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dimensions that teachers perceive themselves as operating at a high level in terms of the learning and
teaching process. It was observed that the teachers timed their lessons well and that they did not

waste it by asking the students to answer questions when they had extra time.

In the study conducted by Aslanargun and Bozkurt (2012), it was stated that teachers did not
pay attention to the entrance and exit times of the lessons, unlike the findings of this research. In the
study carried out by Yanik, Bagdat, Gelici and Tastepe (2016), it is stated that new teachers have
problems when it comes to time management. It is thought that the teachers in this research paid close
attention to the time issue. This may have resulted from the transfer of this feature from the private
sector to MoNE. In the Science and Technology programs renewed in 2004, it is suggested that
learning environments should be organized according to a student-centered approach (MoNE, 2005).
Gomleksiz and Bulut (2007) stated that an effective learning environment will be created by
supporting the new science and technology curriculum with well-equipped science laboratories, and
by teachers teaching experimental and observational topics predominantly in a laboratory
environment. In the findings of this study, although teachers perceive their level of competence to
regulate the learning environment as being high, it is observed that they teach lessons in a traditional
classroom environment. Similar findings were found in the study by Ozel, Yilmaz, Beyaz, Ozer and

Senocak (2009).

In their study, Geger and Ozer (2012) and Dogan (2010) stated that the physical environment
is not suitable for a constructivist approach due to such reasons such as lack of laboratories, crowded
classrooms, and lack of essential tools in schools, and that teachers teach in an environment more
appropriate to traditional education. In this study, it is thought that the reason for teaching in
traditional settings is to the school's lack of equipment, and that teacher competencies and the

demands of a constructivist approach are rejected due to the extra burden on the teacher.

In the behavior management sub-competency dimension of the teaching-learning process,
teachers' perceptions of their own competence is generally high. In his study, Siyez (2009) stated that
half of the teachers who participated in the research believed that their own skills were insufficient to
cope with distruptive student behavior. Demirtas and Kahveci (2010) found that students perceived

their teachers as being successful in terms of classroom management.

In this study, the reason why teachers' perceptions about behavioral management are
generally high may be due to their strong communication to their students. It was seen that teachers'
perceptions are high in all sub-dimensions of the main competences of teachers in terms of monitoring
and evaluating learning, and development. The findings of the research related to these main

competency level perceptions support the results of the research conducted by Karacaoglu (2008) and
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Gelbal and Kellecioglu (2007). Teachers' perceptions of school-family and community relations are
high. This finding is consistent with the study by Celenk (2003). The research findings indicated that
teachers did not engage in many projects on behalf of school or society and that their works were
limited to recycling projectskermess and seminars. This particular finding of the study overlaps with
the existing literature which reported that teachers have cooperation problems with parents and
society (Calik, 2007; Pantic, Wubbels & Mainhard 2011; Yanik et al., 2016). Although there may be
many reasons for this situation, it is thought that the most important reason may be that these two
stakeholders do not closely relate to each other and are unable to perform sufficient interactions

(Calik, 2007).
As a result of the research, the following suggestions are proposed:

1- In-service activities that increase the competence of teachers in all dimensions should be

provided.

2- In order for teachers to undertake more extra-curricular activities, legal procedures should
be reduced, necessary environments should be arranged by school management (school services for
sightseeing, agreements with relevant institutions for observation studies, etc.) and support should be

provided to help teachers carry out projects in cooperation with the school and the community.

3- In order to use the teachers' experience and test-solving skills in exam preparation, priority
should be given to newly-appointed teachers in terms of teacher training and support courses

provided by the MoNE.

4- In this research, the adaptation of science teachers who move from private courses to MoNE
schools was examined. In future research, we could examine how teachers in the school environment

are affected, and how they adapt to teachers coming from private courses.
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