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The aim of this study is to reveal the opinions of social studies teacher candidates
regarding their experiences in the process of integrating the web 2.0 technologies with
their fields during the course of instructional technologies and material development.
The research was conducted with 31 3rd grade social studies teacher candidates in the
fall semester of the 2018-2019 academic year. In the study, phenomenology pattern, one
of the qualitative research methods, was used. In consequence of the research, based
on the opinions of teacher candidates regarding the integration of web 2.0 tools with
social studies courses, 3 themes as "perceptions at the beginning of the semester,"
"perceptions during the process" and "perceptions at the end of the semester" and in
relation to each theme, two categories as "related to the instructor" and "related to
developing material in social studies with digital technologies" were accessed.
Considering the results of the research, it was concluded that social studies teacher
candidates had negative perceptions regarding the theme of perceptions at the
beginning of the term. However, in the theme of “perceptions in the process”, it was
concluded that these perceptions turned partially positive. When the perceptions
theme at the end of the term were considered, teacher candidates were found to have
completely positive perceptions regarding both the instructor and the efforts to
integrate the web 2.0 tools with the social studies area.
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Bu calismanin amaci 6gretim teknolojileri ve materyal gelistirme dersi siirecinde sosyal
bilgiler 6gretmen adaylarinin, web 2. 0 teknolojilerini alanlariyla biitiinlestirme siirecindeki
deneyimlerine yonelik diisiincelerini ortaya koymaktir. Arastirma 2018-2019 egitim 6gretim
yili giiz déneminde 31 sosyal bilgiler 3. Sif 6gretmen aday: ile gergeklestirilmistir.
Calismada nitel arastirma yontemlerinden fenomenoloji deseni benimsenmistir. Arastirma
sonucunda sosyal bilgiler 6gretmen adaylarmin web 2.0 araglarini sosyal bilgiler dersleri ile
biitiinlestirme stirecine iliskin goriislerinden “dénem basindaki algilar”, “stiregteki algilar”
ve “doénem sonundaki algilar” seklinde 3 tema ve her bir temaya bagh olarak da “ders
sorumlusu ile ilgili” ve “dijital teknolojilerle sosyal bilgilerde materyal gelistirme
konusuyla ilgili” olmak iizere iki kategoriye ulasilmistir. Aragtirma sonuglar1 dikkate
alindiginda sosyal bilgiler 6gretmen adaylarinin donemin basindaki algilar temas:
baglaminda olumsuz algilara sahip olduklar1 sonucuna varimistir. Ancak “siirecteki
algilar” temasinda bu algilarin kismen olumluya dondiigii sonucuna varilmistir. Dénem
sonundaki algilar temas: dikkate alindiginda ise Ogretmen adaylarimin hem ders
sorumlusuna hem de web 2. 0 araglarim sosyal bilgiler alani ile biitiinlestirme ¢alismalarina
iligkin tamamen olumlu algilara sahip olduklar tespit edilmistir.
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Gilintimiiz egitim kurumlarinda calisan Ogretmenlerin teknolojiyi mesleki alanlar1 ile
biitiinlestirme yetkinligine sahip olmalar1 énem tasimaktadir. Ciinkii toplumda bilgi ve teknolojiyi
aktif bir sekilde kullanan ve olusturan 6zellikte bireylere ihtiya¢ duyulmaktadir. Bu 6zelliklere sahip
bireylerin yetismesinde Ogretmenlerin rolii yadsinamaz. Zira dgretmeninin nitelikleri yetistirdigi
Ogrenci profilini de etkileyebilmektedir. Literatiirde de 21. yiizyil 6gretmeni iyi bir 6grenme yoldas
olarak belirtilmistir. Ogrenme siirecine yoldaslik eden &gretmenler; dgrenciye sorun ¢dzmeyi ve
Ogrenmeyi Ogreten, Ogrenci ile birlikte Ogrenen, Ogrenme cevrelerini 0grenci becerilerine gore
diizenleyen gercek veya sanal ogreticiler (Chou, Chan ve Lin, 2003) olabilir. Tanimlamadan hareketle
cagimizda Ogreticilerin gercek ya da sanal olabilecegi ancak her ikisinin de 21. Yiizyil gereksinimlerini
gidermekle yiikiimlii oldugu anlasilmaktadir. Zira 6gretmenler pedagojik becerileri cercevesinde
verimli bir ders islemeleri siirecine 21. yiizyilin 6nemli getirileri olan “yasam ve kariyer becerileri,”
“dgrenme ve yenilik becerileri” ve “bilgi, medya ve teknoloji becerileri”ni kazandirmasi gerekmektedir. Bu
baglamda kazandirilmasi gereken medya okuryazarligi becerisi ile bireylerin Web 2. 0 ve sosyal
medya araglarini dogru analiz etme ve 6grenme siireglerinde etkili kullanabilmesi vurgulanmaktadir.
Biilgi ve iletisim teknolojileri okuryazarlig1 becerisi ile ise dijital araclardan bilgisayar, tablet, cep
telefonu gibi teknolojik araglarin 6grenme siiregleri ile biitiinlestirilmesi ifade edilmektedir (Orhan
Goksiin ve Agkim Kurt, 2018). Bu durum teknolojinin 6gretim ortamlarindaki yerinin giderek 6nem
kazandigimin en acik gostergelerinden biri olup, dikkatleri 6gretmen ve Ogretmen niteliklerine
¢cekmektedir. Ciinkii son gelisme ve yenilikleri anlamli ve diizenli bir sekilde egitim-6gretim siirecine
entegre edecek aktor yine 6gretmenlerdir. Bu baglamda 6gretmenlerin yetistirilme siirecinin dikkate
alinmas1 gerekmektedir. Zira bilgi ve iletisim teknolojilerinin ders planlar ile etkili bir sekilde
biitiinlestirilmeleri gerekmektedir (Albion, 1999). Bu nitelikte 6gretmenlerin yetistirilmesinin yiiksek
Ogretim kurumlarmin sorumlulugunda oldugu bilinmekte (Abbitt ve Klett, 2007) olup, daha lisans
egitimleri siirecinde son ¢ikan teknolojileri kullanabilme ve kendi alanlarina entegre edebilme
becerisinin kazandirilmasi énem tasimaktadir. Bu agidan 6gretmen yetistiren kurumlarin teknolojik
alt yapilarmi mekanik ve kalifiye akademik eleman agisindan iyilestirmesi ve 6gretmen yetistiren
yliksekogretim kurumlarinda Ogrencilere bu yonde egitim verilmesi gerekmektedir (Askim Kurt,
2013). Cinkii teknoloji 6gretmen ve 6grencilerin kullanumi igin daha fazla arag olusturmak roliine
sahipken, 0gretmen yetistiren sorumlularin rolii ise teknolojik araglar1 dogru ve yerinde kullanan
Ogretmen yetistirmektir (Koehler ve Mishra, 2005). Zira egitim-0gretim ortamlarinin teknoloji
kullanimryla zenginlestigi gercegi yadsiamaz (Melia, Gonzalez-Such ve Garcia-Bellido, 2012; Mishra
ve Koehler, 2006). Oyle ki gecmisten giiniimiize teknolojinin her gelismislik seviyesinde egitim
ortamlarma eslik ettigi ve zamanla kullanilan teknolojinin niteliklerinde hizli bir degisim oldugu
goriilmektedir. Kara tahta, tebesir, kitap, dergi, projeksiyon cihazi, Powerpoint sunulari, akilh tahtalar

gibi materyal ve 6gretim teknolojilerine bilim ve teknoloji alanindaki gelismelerle beraber internet ve

876



KEFAD Cilt 21, Say1 2, Agustos, 2020

Web 2.0 ve Web 3.0 teknolojileri de eklenmistir. Bu siirecle birlikte 6gretmenlerin Facebook, Blog,
Wiki gibi uygulamalarin (Chou, 2011) yar sira web 2.0 teknolojileri {izerinde olusturulmus baz: dijital
uygulamalar1 kullanmalar1 da beklenmistir. Bu anlamda 6gretmenlerin bir¢ok derse rahatlikla
uyarlayabilecegi baz1 dijital uygulamalar ilgili literatiirden (Benzer, 2017; Giiniing, 2017; Esgi ve
Kocadag Unver, 2018; Kazanci ve Donmez, 2013; Orhan Goksiin ve Asgkim Kurt, 2018; Onal, 2018;
Sahin, 2013; Tatli, 2017) de faydalanilarak Tablo 1.’de kategoriler halinde sunulmustur.

Tablo 1. Ogretmen egitiminde meslek dersleri ile biitiinlestirilebilecek web 2. 0 uygulamalart

KATEGORILER WEB 2. 0 UYGULAMALARI

Zihin haritalar1 Wisemapping, Pooppet, SpiderScribe, Mindmeister,
MindMaple Lite, Inspiration 9, Gocongr

Pano olusturma Programlari Padlet, Blendspase, Lino it, Wordle, Bubble,
RealtimeBord

Poster ve Karikatiir Olusturma Programlar1  Word Art, Canva, Make Beliefs Comix, Toondoo,
Sketch toy, Face Your Manga

Hikaye ve Kitap Yazma Programlar: Pixton, Storyjumper, Storybord That, Storybird,
Wattpad.

Not Alma ve Blog Olusturma Programlar: Evernote, Trello, Blogger, Tlumblr, Glogster

Test ve Bulmaca Olusturma Programlari Flippquiz, Puzzlemaker, Kahoot, Plickers, Quiziz,
Socrative, mentimeter, LearningApss CrossWordLabs,
Triventy.

Etkili sunum ve animasyon programlar1 Prezi, Powtoon, Buncee, Emaze, Goanimate
(Vyond),Voki, Mine-imator, Thinklink, Scracth.

Bilgi Afisi ve Infografik Hazirlama Easelly, Visme, Piktochart, Venngage, creately

Programlari

Sanal Smif Uygulamalari Edmodo, Classdojo, Remind, Beyaz Pano, Google

Clasroom, Adobe Connect, Bigblubutton, EBA.

Sanal ve Artirilmis Gergeklik Programlar: Aurasma, Quiver, Morfo, Augmented Reality (AR),
Nearpod, Uzay 4 D, Animal 4D

Fotograf, film ve Video Diizenleme ve GIMPS, Mowi maker, Photostory, Safeshare, OpenShot,

Tasarim Programlar: Filmora, Nimbb, Jing, SmartDraw, Vocaro, Davinci 15
Beta, AppInventor

Sosyal medya platformlari Web sayfasi, Blog, Wiki, Youtube, Skype, Houngout,
Whatsapp, Facebook, Instagram, WebQuest.

Dolayisiyla literatiire bakildiginda (Albion, 1999; Benzer, 2017; Chou, 2011; Giiniing, 2017; Esgi
ve Kocadag Unver, 2018; Kazanci ve Dénmez, 2013; Koehler ve Mishra, 2005; Melia, Gonzalez-Such ve
Garcia-Bellido, 2012; Orhan Goksiin ve Askim Kurt, 2018; Onal, 2018; Sahin, 2013; Tatls, 2017) 21.
ylizyil 6gretmen ve 0gretmen adaylarmin yukarida ismi verilen dijital uygulamalar1 veya benzerlerini
mesleki yeterlilikleri ve pedagojik bilgileri cercevesinde dersleri ile biitlinlestirmesinin beklendigi
goriilmektedir. Oyleki bazi kaynaklarda deginilen 6gretmen nitelikleri bu kaniy1 desteklemektedir.
Ornegin Saavedra ve Opfer (2012) tarafindan, &grenme cevrelerinin diizenlenmesinde 21. yy.
Ogretmeninin gz oniinde bulundurmasi gereken dokuz ilke; konu ve kavramlar arasi iliskilendirme,
bilim dali {izerinden 6gretim, diisiinme becerilerini gelistirme, bilgi transferini tesvik etme, 6grenmeyi
Ogretme, hatalar1 gosterme, 6grenmeyi teknoloji ile destekleme, takim calismalarina yénlendirme ve

yaraticilig gelistirme seklindedir. Orhan Goksiin ve Askim Kurt (2018) ise teknoloji destekli 6grenme
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cevreleri diizenlemenin 6nemine vurgu yapmaktadir. Zira 21. Yiizyil 6gretmeninin teknolojik agidan
yetkinlesmis ve {iretici konumuna gecerek 6grenme cevrelerini destekleyici igerikler {iretmesi dnem
tasimaktadir. ISTE’ye (Uluslararast Egitim Teknolojileri Toplulugu -International Society for
Technology in Education), (2019) gore 21. Yy. 6gretmeni O0grenen, lider, vatandas, is birligi yapan,
tasarimci, kolaylastirict ve analist gibi rollere sahip olmalidir. Ogretmen bu rolleri baglaminda;
teknoloji destekli pedagojik yaklasimlari, 6grenci beklentilerine gore kullanip, kendilerini bu konuda
giincel tutmalidir. Oyle ki 6grenci basarisi igin dijital firsatlar1 kullanan 6gretmen dijital kaynak ve
araglar1 tanimlama, arastirma, degerlendirme ve uyum saglama gibi konularda meslektaslarina 6érnek
olur. Ogrencilerin dijital okuryazarlik ve medya akiciligini giiclendirerek, ¢evrimici kaynaklari
kullanma, arastirma, elestirel diisiinme ve merak duygularini canh tutar. Ayrica 6grencilere dijital

ara¢ kullanmalarinda, giivenli, yasal, etik davranmalar1 konusunda danismanlik yapar ve 6rnek olur.

Sosyal Bilgiler Ogretiminde Teknolojinin Yeri ve Onemi

Milli Egitim Bakanhiginca (MEB) kullanilan 6gretim programlar1 dikkate alindiginda
ogretmenlerin teknolojik yetkinlige sahip bireylerin yetismesine uygun ortam olusturmalari
beklenmektedir. Tiim egitim kademelerinde ve birgok derste artik teknoloji kullanimi
onemsenmektedir (MEB, 2018). Oyle ki birgok dersin &gretim programlarinda da “dijital yetkinlik”
gibi becerilerin énemsendigi dikkatleri gekmektedir. Ozellikle cagin sartlarini yakindan takip eden
nitelikte toplumun etkin bireylerini yetistiren sosyal bilgiler dersinin 6gretim programinda da
teknolojik ve dijital dontisiimiin etkileri goriilmektedir. 2018-2019 sosyal bilgiler 6gretim programu
dikkate alindiginda; yetistirilen &grencilerin, ileride hem is hem de sosyal hayatlarinda ihtiyag
duyacaklar1 bazi yetkinliklerle biitiinlesmis bilgi, beceri ve davranislara sahip kisilikte olmas1 temenni
edilmektedir. Ogrencilerin yerel ve evrensel diizeyde bircok alanda ihtiyag duyacaklar1 bu beceriler
Tirkiye Yeterlilikler Cercevesi'nde (TYC) belirlenmistir. Milli Egitim Bakanlig1 ve Yiiksekogretim
Kurulu basta olmak tizere kamu kurum ve kuruluslari, isci ve isveren sendikalari, meslek orgiitleri ve
ilgili sivil toplum kuruluslariyla Avrupa Yeterlilikler Cergevesiyle de uyumlu olacak sekilde ulusal ve
uluslararas1 uzmanlar ve akademisyenlerin igbirligiyle hazirlanan Tiirkiye Yeterlilikler Cercevesi
(TYC); biitiin egitim-6gretim kademelerindeki genel ve akademik egitim ve 6gretim programlari ile
farkli 6grenme yollartyla kazanilan tiim yeterliliklerin temel ilkelerini gdsteren ulusal yeterlilikler
cercevesini ifade etmektedir (MYK-Mesleki Yeterlilik Kurumu, 2020). Sosyal Bilgiler Dersi 6gretim
programinda (MEB, 2018) Sekiz basliktan olusan bu yetkinliklerden en dikkat ¢ekici olanlardan biri de
dijital yetkinlik baghigidir. Ogretim programlarinda ozellikle iizerinde durulmasi gereken dijital
alandaki yetkinlikler, toplumsal hayatta bireyin ayrilmaz bir parcasi haline gelen medya araclari,
internet ve sosyal aglarla iliskilidir. Programda verilen egitimle bireylerin, bilgiye erisim ve bilginin
degerlendirilmesi, saklanmasi, iiretimi, sunulmasi ve aligverisi igin bilgisayarlar1 kullanabilmesi,
internet aracihigryla ortak aglara katihm saglayabilmesi ve iletisim kurabilmesi gibi temel becerilerin

dijital yetkinlik becerisiyle biitiinlestigi gozlenmektedir. Sosyal bilgiler programinin 6zel amaclari
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kisminda bu durum desteklenmektedir. Nitekim sosyal bilgiler dersinin 6zel amaglarinin 7. maddesi:
Dogru ve giivenilir bilgiye ulasma yollarini bilen bireyler olarak elestirel diisiinme becerisine sahip
olmalari, 11. madde: Bilim ve teknolojinin gelisim siirecini ve toplumsal yasam iizerindeki etkilerini
kavrayarak bilgi ve iletisim teknolojilerini bilingli kullanmalari, 12. madde: Bilimsel diisiinmeyi temel
alarak bilgiye ulasma, bilgiyi kullanma ve {iretmede bilimsel ahlaki gozetmeleri seklindedir (MEB,
2018). Sosyal Bilgiler Dersi kapsaminda kazandirilmas: amagclanan 27 beceriden asagida yer alan
beceriler de yine bu konunun sosyal bilgiler 6gretimindeki 6nemini gostermektedir. Bu beceriler:
Degisim ve siirekliligi algilama, dijital okuryazarlik ve medya okuryazarligidir. Yine programin bel
kemigini olusturan 6grenme alanlarindan biri olan “bilim, teknoloji ve toplum” 6grenme alaninin
agiklamasinda; bilim ve teknolojinin gelismesi i¢in sosyal bilgiler derslerinde 6grencilere yenilik¢i ve
elestirel diisiinme bakis agisinin kazandirilmasi Onemsenmistir. Ayrica Ogrencilere bu 0grenme
alaninda bilim ve teknolojinin sosyal hayat {izerindeki etkileri drneklendirilerek, 6grencilere bilgiye

ulasma stirecinde teknolojiyi bilingli kullanma becerisi kazandirilmasi beklenmektedir.

Dolayisiyla yiizyilin toplumsal hayatinda aktif rol alacak bireyleri yetistirecek sosyal bilgiler
Ogretmen nitelikleri 6nem tasimaktadir. Bu agidan da genelde 6gretmenlerin ¢alisma 6zelinde sosyal
bilgiler 6gretmenlerinin egitim fakiiltelerinde aldiklar1 egitim Onem tasimaktadir. 2005 yilinda
yapilandirmaci 6grenme anlayisinin temel alinmasiyla iilkemizde de bu yonde calismalara
baslanmistir. Bu konuda hem 6gretim programlar: hem de 6gretmen yetistiren kurumlar kendilerini
yenilemek durumunda kalmislardir. Ancak teknolojinin Ogretmen egitimleriyle biitiinlestirilmesi
calismalar1 o siirecte istenen basariy1 saglayamamistir. Zira teknoloji ogretimi bagimsiz bir ders
seklinde kazandirilmaya c¢alismistir. Bu durum teknolojiyi diger alanlarla iliskisiz ve islevsiz bir
konumda gostermistir. (Oksiiz, Ak ve Uca, 2009). Literatiirde yapilan caligmalarda da (Coklar, Kiliger
ve Odabasi, 2007), dgretmen adaylarmin teknolojiyi dgretim siireciyle biitiinlestirerek kullanma
konusunda sorun yasadiklar1 bulgulanmigtir. Farkli bir calismada (Pamuk, Ulken ve Dilek, 2012) ise
Ogretmen adaylarmin teknolojiyi kullanma konusunda kendilerini yetkin bulmadiklari tespit
edilmistir. Benzer ¢alismalarda (Graham ve digerleri, 2009; Meri¢, 2014) da bu sorunun sebebi
Ogretmen adaylarinin 6zgiiven sorunu yasamalarina baglanmistir. Kimi ¢alismalarda (Abbitt ve Klett,
2007; Gomleksiz ve Fidan, 2011) ise 6z yeterlilik algisi cercevesinde ele almmustir. C")gretmen
adaylarmin Oz yeterlilik algisimin teknolojik konularda egitim almalari ile giiclendigi bulgulanmigtir
(Brown ve Warschauer, 2006; Lee, Chai, Teo ve Chen, 2008). Ertmer’in (2005) calisma bulgusunda
teknoloji kullanimini dissal ve ig¢sel olmak tiizere iki faktoriin etkiledigi tespit edilmistir. Yeterlilik,
Ozgiiven ve tutum gibi icsel faktorlerin olumsuz etkisinin, donamim, yazilim ve zaman gibi
nedenlerden kaynakli digsal faktérlerden daha zor ve uzun siirdiigii belirtilmistir. Ogretmen
adaylariyla yapilan calismalarin yani sira 6gretmenlik yapan bireylerin konu oldugu baska bir

calismada (Collis ve Moonen’in 2008) da 6gretmenler teknolojiyi alanlariyla biitiinlestirme konusunda
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yeterli donanima sahip olmadiklarindan, teknolojiyi kullanma konusunda isteksizlik yasadiklar:
belirtilmistir. Gliniimiizde gorev basinda bulunan Ogretmenlerin bu konuda bilgilendirilip,
yetkinlestirilmesi gerekmektedir. Ancak tek basina bu bir ¢dziim olamayabilir. Koklii bir ¢6ziim icin
isin kaynagma yani 0gretmen yetistirme siirecinden baslanilmas: gerektigi diisiiniilmektedir. Bu
acidan Ogretmen adaylarina egitim siirecleri boyunca teknoloji ilgili derslerine entegre edilerek,
yetkinlesmeleri saglanabilir. Zira her alanda egitim goren Ogretmen adaylarinin boyle bir egitime
ihtiyac1 vardir (Kabak¢t ve Tanyeri, 2006; Kaya ve Yilayaz, 2013). Bu calismada da sosyal bilgiler
Ogretmenligi Ogretim teknolojileri ve materyal gelistirme dersi kapsaminda 3. Siif O6gretmen
adaylarinin alanlariyla biitiinlestirilmis dijital teknolojileri {iretme siirecinde yasadiklar1 deneyimler
ele alinmustir. Literatiir dikkate alindiginda, web 2. 0 araglarinin sosyal bilgiler alanina biitiinlestirme
calismalar1 siirecinde Ogretmen adaylarmin neler diisiiniip hissettiklerine iliskin yapilan bu

¢alismanin alana dnemli katki sunacagini diisiindiirmektedir.

Calismanin Amaci

2018-2019 egitim-6gretim yilinda 6gretim teknolojileri ve materyal gelistirme dersi stirecinde
sosyal bilgiler 6gretmen adaylarinin, web 2. 0 teknolojilerini alanlariyla biitiinlestirme siirecindeki
deneyimlerine yonelik diisiincelerini ortaya koymaktir. Boylelikle teknolojiyi 6gretmenlik alanlarina
entegre etme calismalarinda yeniden diizenlemeler yapilarak siirecin daha islevsel hale getirilmesi
diisiiniilmektedir. Bu amag dogrultusunda asagida verilen arastirma sorusuna yanit aranmistir:

e Sosyal bilgiler 6gretmen adaylarinin web 2. 0 araglarini sosyal bilgiler alanina entegre etme
siirecindeki deneyimlerine iliskin neler diisiinmektedirler?

Yontem

Bu calismanin yiiriitiilmesi siirecinde nitel arastirma deseni benimsenmistir. Arastirmada
katilimalarin web 2. 0 araglarni alanlarina entegre etme siirecindeki deneyimlerine iliskin
goriislerinin  incelenmesi siirecinde nitel arastirma yontemlerinden fenomenoloji ydntemi
benimsenmistir. Fenomenoloji arastirmalarinda katilimcilarin bir olguya iliskin deneyimlerinin ortaya
cikarilmasi temel amagtir (Creswell, 2007). Bu calismada da sosyal bilgiler 6gretmen adaylariin web
2. 0 teknolojilerini alanlariyla biitiinlestirme siirecindeki deneyimlerinin ortaya ¢ikarilmasi

amagclandigindan ¢alismada fenomenoloji deseni kullanilmistir.
Calisma Grubu

Aragtirmanin  calisma grubu egitim fakiiltesi sosyal bilgiler ogretmenliginde Ogretim
Teknolojileri ve Materyal Gelistirme dersini alan 31 6gretmen adayindan olusmaktadir. Ogretmen
adaylarinin se¢ciminde amagcli Orneklem tekniklerinden olgiit Orneklem baz alinmistir. Olgiit
orneklemdeki temel anlayis, onceden belirlenmis veya arastirma siirecinde arastirmaci tarafindan
belirlenmis Ol¢iitlere uygun tiim durumlarin ¢alisilabilmesidir (Yildirim ve $imsek, 2013). Katilimci

segiminde temel alinan &lgiitler: arastirmaya katilmaya goniillii olmak, Ogretim Teknolojileri ve
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Materyal Gelistirme Dersini almak, Ogretim Teknolojileri ve Materyal Tasarimi Dersi siirecinde Web
2. 0 araglarini Sosyal Bilgiler Dersi'ne entegre etmek, dersin teorik ve uygulama siirecinde bulunmak

seklinde olmustur.
Siireg

Aragtirma siireci 14 hafta stirmiistiir. Ancak siirecin bir haftasi vize bir haftasi da final
sinavlarma denk geldigi i¢in ¢alismalar toplamda 12 stirmiistiir. Arastirmaci ilk hafta 6gretmen
adaylariyla ders igerigi hakkinda gerekli bilgilendirme yaptiktan sonra, dersin grup calismasi seklinde
siirdiiriilecegi bilgisi paylasmistir. Bu ylizden dorder kisilik heterojen gruplar olusturulmustur.
Gruplarin bu sekilde olusturulmasinin mantigr is birligi i¢inde calisarak, ayn1 zamanda akran
O0greniminden de faydalanmaktir. Her grup bireyinin web 2. 0 uygulamalariyla kendi tasarladig: bir
sosyal bilgiler dersini zaman cizelgesine gore sinifta sunmasi istenmistir. Gerekli 6n bilgilerin
paylasilmasindan sonra web 2.0 araclar1 6gretmen adaylarina tanitilmis, nasil kullanilacagi ve
uygulamalarin 6zellikleri ile ilgili 4 haftalik bir bilgi paylasimi yapilmistir. Toplamda 7 grup olan
Ogretmen adaylar1 Ogrendikleri bilgi ve beceriler yardimiyla arastirmacinin hazirladigi formda
bulunan web 2.0 uygulamalarindan égrenme kazanimina uygun web 2. 0 uygulamalar: segerek, dersi
ile biitiinlestirmistir. Ogretmen adaylarinin siiregte kullandiklar1 web 2. 0 uygulamalar1 asagida tablo

2’de verilmistir.

Tablo 2. Gruplarin siirecte sosyal bilgiler dersine entegre ettikleri web 2. 0 uygulamalar:

Kullanilan web 2. 0 uygulamalar:
Tondoo
Kahot
Pixton
Powtoon
Movie maker, Youtube

l.grup

Kullanilan web 2. 0 uygulamalar:
Beyaz pano, Bubbl
2. grup Wordl, Aurasma
Photostory, Padlet, Plikkers
Powtoon, Flipquiz, Canva
Mindmeister, Safeshare, Morfo, Quiziz, Voki, Easilly, You tube, Powtoon
Kullanilan web 2. 0 uygulamalar:
Movie maker, Youtube
Morfo, Wisemapping

3 grup Tondoo, Emaze
Voki, Movie maker, Youtube
Edmodo, Voki, You tube, Powtoon, Kahoot
Kullanilan web 2. 0 uygulamalar:
Voki
4. grup Mindmeister, Emaze

Flipquiz, Edmodo, Youtube
Wisemapping, Voki, Kahoot, You tube, Tondoo
Kullanilan web 2. 0 uygulamalar:
5. grup Mindmeister, Nearpod, Youtube
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Thinklink, Mindmeister, Aurasma, You tube

Openshot, Youtube, Powtoon, Learningapps

Voki, Pooplet, Classdojo, Prezi, You tube

Thinklink, Emaze, You tube, Wordle, Socrative, Toondoo, Photostory
Kullanilan web 2. 0 uygulamalar:

Pooplet, Wordart, Flipquiz

Blendspace, Thinglink, Toondoo, Youtube

Buncee, Plickers, Youtube, Filmora

Goanimate, Quiziz, Wisemapping, Youtube

6. grup

Learningapps, Easelly, Venngage, Youtube
Kullanilan web 2. 0 uygulamalar:
Movie maker, Easelly, Aurasma, Bubbl, Gocongr
Emaze, Flipquiz, Pixton, Linoit, Spiderscribe
7. grup Padlet, Canva, Plickers, Photostory, Thinglink, Plickers
Nearpod, Learningapss, Scracth, Quiver, Storyboard, Creately
Blendspace, Powtoon, Vyond, Storyjumper, Mobiroller, Augmented reality (ar),
Wondershare, Filmora, Crosswordlabs, Youtube

Uygulamalar esnasinda 6gretmen adaylarmin ornek dersleri video ile kayit altina alinmustir.
Daha sonra bu kayitlar Youtube’da acilan

(https://www.youtube.com/channel/UCKNS5NiEhtxU 6UkG60iRjO) kanalda paylasilmustir.

Ogretmen adaylar ile kanalin bilgileri paylasilarak, her hafta sisteme yiiklenen videolar: elestirel
agidan izlemeleri istenmistir. Ogretmen adaylari bir onceki grubun calismalarini izleyip simf
ortaminda nelerin eksik oldugu veya hangi ders sunumlarinin basarili olduguna yonelik
tartismiglardir. Bu sekilde ogretmen adaylari ile mikro 6gretim de yapilarak, siirecte kendilerini
yansitici gozle izleyip degerlendirme yapmalar: da istenmistir. Siirecin sonunda web 2. 0 araglarimin
sosyal bilgiler dersi ile biitiinlestirilerek kullanimina yonelik 6gretmen adaylarinin ne diisiindiikleri

ve ne hissettiklerine yonelik algilarina bakilmigtir.
Veri Toplama Araci

Calismada sosyal bilgiler 6gretmen adaylarmmin web 2.0 araglarindan olusan dijital
uygulamalarla materyal gelistirme dersinde aldiklar1 egitimin web 2.0 araclarina iliskin olumlu alg1
gelistirmesine etkisi dl¢iilmeye calisilmistir. Bunun igin gerekli literatiir tarandiktan sonra arastirmact
tarafindan yar1 yapilandirilmis goriisme formu hazirlanmis ve iki uzman goriisii alindiktan sonra

Olgme araci son seklini almistir.
Veri Analizi

Nitel yontemle toplanan verilerin analizinde igerik analizi kullanilmistir. Hacimli nitel
materyalleri temel tutarliliklar1 baglaminda inceleme ve anlamlandirma siireci (Patton, 2014) olan
igerik analizi, toplanan verilerin 6nceden belirgin olmayan tema ve boyutlarin ortaya gikarilmasi
amaciyla derinlemesine analiz edilmesini saglar (Yildirim ve Simsek, 2013). Katilimcilardan toplanan
veriler igerik analizi sonucunda web 2. 0 araglarini alanlarina entegre etmeye yonelik algilar
baglaminda kod, kategori ve tema oriintiileri altinda isimlendirilmistir. Bu sekilde katilimcilardan

toplanan en kiiciik veri birimlerinin de anlamlandirilmas: saglanmistir. Kodlarin tekrar sayisina gore
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rakamsal ifadeler kullanilmistir. Sistematik bir sekilde analiz edilen verilerin hangi 6gretmen adayina
ait oldugunun belirlenmesi i¢in 6gretmen adaylarina 01,02, 03...seklinde temsili kodlar verilmistir.

Bulgular kisminda 6rnek ifadeler bu kodlar yardimiyla sunulacaktir.
Gegerlilik ve Giivenilirlik

Calismanin gegerlilik ve giivenirligi i¢in; veri toplama aracinin hazirlanmasi, veri toplama
siireci, verilerin analizi ve verilerin kayit altina alinma siireglerine dikkat edilmistir. Ayrica veri
toplama arac1 hazirlanirken igerik agisindan iki alan uzmani ve dil uygunlugunun tespiti agisindan da
bir Tiirk¢ce Ogretmeninden goriis alinmistir. Goniillii olarak calismaya dahil olan Katilimcilara
istedikleri an ¢alisma siirecinden c¢ikabilecekleri sdylenmistir. Arastirmanin inandiriciigini artirmak
i¢in tasarlanan derslerin uygulanmasi siireci video kaydina alimmmis olup, bu veriler aym1 zamanda

sosyal medyada da (https://www.youtube.com/channel/UCKNS5NiEhtxU 6UkG60iRjQ)

paylasiimistir. Ogretmen adaylarinin videolarimin paylagimi i¢in imzali rizalarina bagvurulmus olup,
istedikleri an videolarmin yaymdan kaldirilacag: taraflarina iletilmistir. Yapilan tiim bu ¢alisma ve

siireglere iliskin kurum yetkililerine gerekli bilgilendirmeler yapilarak izinler alinmistir.
Bulgular

Sosyal bilgiler 6gretmen adaylarinin web 2.0 teknolojilerini alanlarina entegre etme siirecine
iliskin algilarmin nasil olduguna yonelik yapilan bu c¢alismanin analiz sonuglarindan 6gretmen
adaylarinin siirece iliskin algilarina yonelik bazi bulgulara ulasilmistir. Calismanin bulgularinda
siirece iliskin 3 tema, 2 kategori ve kategorilere baglh olarak kodlara ulasilmistir. Sosyal bilgiler
Ogretmen adaylarmmin ifadelerinden hareketle web 2. 0 uygulamalarmni alanlarina entegre etme
siirecine “donem basindaki algilar”, “siirecteki algilar” ve “donem sonundaki algilar” seklinde
ogretmen adaylarmin siiregteki algilariin  degisimine gore temalara ayrilmistir. Ogretmen
adaylarindan elde edilen tiim veriler incelendiginde temelde “ders sorumlusu ile ilgili” ve “djjital
teknolojilerle sosyal bilgilerde materyal gelistirme konusuyla ilgili” olmak {izere iki kategoriye
ayrilmigtir. Ogretmen adaylarinin tiim siire¢ boyunca yasadiklarina iliskin algilar1 bu iki kategori
altinda toplanmistir. Asagida tablo 3’te sosyal bilgiler 6gretmen adaylarmnin web 2.0 teknolojilerinin

alanlarina entegre etme siirecine iliskin algilarina yonelik bulgular detayl olarak sunulmustur.

Tablo 3. Sosyal bilgiler 6gretmen adaylarimin web 2.0 teknolojilerini alanlarina entegre etme siirecine yonelik
bulgular

Tema Kategori Kategori
Ders sorumlusu ile ilgili Dijital teknolojilerle sosyal bilgilerde materyal
Algilar gelistirme konusuyla ilgili Algilar
Kod Kod

Doénmem  Alisilmisin disinda beklentileri  Hayal kirikligi-13

basindaki -3 Korku-11

Algilar Beklentisinin yiiksek olmasi-2 ~ Basarisiz olacag1 inanci-8

Zorlamak istedigi-1 Stres yasamak-7
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Kararli olmasi-1

Yeni olmasinin olusturdugu
Saskinlik ve merak-1

Ofke 1

Teknolojik konuda yetersizlik hissetmek-7
Yabancilik duymak-6

Sagkinlik-5

Goziinde biiyiitmek-5

Endiselenmek-4

Yetersizlik hissi-4

Yararsiz bulmak-3

Hazirliksiz yakalanmak-2

Siirecteki ~ Kararliligindan etkilenmek-6 Yetkinlesmek/gelismek-16
Algilar Motivasyon saglamasi-2 Ozgiiven artmasi-14
Farkliliginin sempatik gelmesi- Miicadele etmek-13
1 Grup calismasi ve is birligine katki-10
Tepki olarak cekistirmek-1 Arastirma becerisi gelistirme-9
Tepkisini miizige yansitmak-1  Dijital materyal hazirlama siirecinde zorluk yasamak-8
Teknolojik Merakin artmasi-6
[k yapilan sunumlardan cesaret almak-6
Sosyal bilgiler 6gretimi dersine katki sagladig:
diistincesi-6
Kolaylasmasi-6
Sosyallesme ve arkadaslik iliskilerine katki-4
Teknoloji kullanimi konusunda 6zelestiri yapmak-2
Fedakarlik yapmak-2
Donem Minnet duygusu-5 Eglenceli bulmak-16
sonundaki $iikran duygusu-4 Meslek hayatinda ¢ok ige yarayacag: diisiincesi-13
Algilar Idole déniismesi-1 Onyargimin ve korkularin Ortadan kalkmasi-13

Hakli bulmak-1
Memnuniyetinin hosa gitmesi-
1

Onceki olumsuz diisiincelerin olumluya dénmesi-6
Sansli hissetmek-6

Dijital igeriklerin degerini anlamak-5

Bastan verilen tepkilerin yersiz oldugunun farkina
varmak-2

1.Tema: Sosyal Bilgiler Ogretmen Adaylarinin Web 2.0 Teknolojilerini Alanlarina Entegre

Etme Siirecine iliskin Dénem Basindaki Algilari

Sosyal bilgiler 6gretmen adaylarinin web 2.0 uygulamalarini alanlarina entegre etme siirecinin

basinda genel olarak olumsuz tutum iginde olduklari dikkatleri ¢ekmektedir. Bu tema altinda

Ogretmen adaylar1 ders sorumlusuna yonelik ve dijital teknolojilerle materyal gelistirme yontemine

iliskin olumsuz algilara sahip olduklarmi belirtmislerdir. Ders sorumlusunun siirecin baginda;

alisilmisin disinda beklentileri olan ve zorlama konusunda kararl biri oldugu diisiincesinin olustugu

dikkatleri ¢ekmektedir. Ayrica yeni uygulamalarin dgretmen adaylarinca ilk defa duyulmasinin

olusturdugu saskinlik ve merak duygusuna 6gretmen adaylar1 basarili olamayacaklar: diistincesinde

otiirii ders sorumlusuna kargi 6fke duygusunun beslendigi bulgulara yansimustir.

Tablo 4. Sosyal bilgiler 6gretmen adaylarimin web 2.0 teknolojilerini alanlarina entegre etme siirecine iliskin
donem bagindaki algilarina yonelik bulgular

Kategori Kategori

Ders sorumlusu ile ilgili Algilar Dijital teknolojilerle sosyal bilgilerde materyal gelistirme konusuyla
ilgili Algilar

Kod Kod

Alisilmigin disinda beklentileri Hayal kiriklig1

Beklentisinin yiiksek olmasi Korku
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Zorlamak istedigi Basarisiz olacagi inanci
Kararli olmasi Stres yasamak
Yeni olmasinin olusturdugu Saskinlik ve  Teknolojik konuda yetersizlik hissetmek
merak Yabancilik duymak
Ofke Sagkinlik
Goziinde biiytitmek
Endiselenmek

Yetersizlik hissi
Yararsiz bulmak
Hazirliksiz yakalanmak

O-1: “Daha ilk haftadan derse gelmeden sadece adini bildigim bu derste, somut materyaller
tasarlayacagimizi ve cegitli 6gretim teknikleriyle bunlari sunacagimizi diisiiniiyordum. Derse
geldigim ilk andan itibaren bunun boyle olmayacagimi fark ettim. Adimi daha Once hig

duymadiim uygulamalar, programlar duyuyor, duydukca korkularim endiselerim artiyordu.”

O-4: “Dénemin baginda bu zamana kadar duydugum materyal dersi yaklasim: beklerken, T.

hoca ile birlikte tiim bu yaklasim yerle bir oldu.”

O-8: “T. hoca ilk elimize bu programlar: verdiginde ne olduklarmi birak isimlerini bile

soyleyemiyordum. Daha sonra bunlart uygulamaya gecirip 6dev verdiginde cok korkmustum.”

O-8: “Normal bilgisayar: bile kullanamazken bu programlart kullanarak ders anlatmanmizi
bizden istediginde ben bunlari yapamam demistim ve T. hocayr hi¢ sevmemistim. Son ana

kadar bile miimkiin degil ben yapamam diyordum.”

O-12: “Dénem basinda duydugum uygulamalar karsisinda sok oldum diyebilirim. Benim icin
zorlu bir siire¢ oldu ciinkii dogru diiriist bilgisayar: bile kullanmay: bilmiyordum. Onceleri
sizin kararli durusunuzdan cok korktum ve bu donemin nasil gececegini diisiinmeye

basladim.”

O-13: “Hocamiz sunifa ilk girdiginde tanisma faslimdan sonra bize dersin gidisatindan ve bazi
programlardan bahsetti. Biitiin sinifin yiiziindeki korkuyu ve endigeyi gorebiliyordum. Ciinkii
ayni seyler bende de olustu. Daha énce hi¢ duymadi§imiz seylerle karsilastik ¢o§unun adin
bile soyleyemedik. Herkes kara kara diisiinmeye baglad:. Biz ne yapacagiz? Ama hocamiz o

kadar kararlydi ki...”

O-14: “Bu dénem derse girdigimizde ben kigitlarla, kartonlarla bir seyler yapacagimizi
diisiiniiyordum. Ama T. hoca teknolojik seyler yapacaksiniz deyince ben sok oldum. mkansiz
dedim. Ben yapamam c¢ok zor. Ben kaldim bu dersten dedim. Diger biitiin dersleri birakip bu

dersi diigiiniiyordum.”

O-27: “Ilk olarak bu dersi sectigim sirada bu dersin sadece sozel olarak ezberci ve kitaba bagl

kalacagimizi zannediyordum ama hocamiz derse girdiginde dersle ilgili bilgi verdiginde dersi
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anlatim olarak degil de uygulamali olarak isleyece§ini bize ifade etti. Biz bu haberi
dgrendigimizde isyana bagladik. Arkadaslarimi bilmem ama ben ¢ok stres yaptim, ciinkii

bilgisayarla pek alakam yoktur.”

O-31. “Dénem basmda T. hoca bu programlart oniimiizde koydugunda, programlara
tamamyla yabancrydim. T. Hoca bunlarin hepsini adimiz gibi bilip 63reneceksiniz dediginde
tamam dedim bu hoca bizi ¢ok sevdi! Biz okulu bitirince ¢ok iiziilecek herhalde onun icin okulu

bitirmemizi istemiyor.”

2.Tema: Sosyal Bilgiler Ogretmen Adaylarinin Web 2.0 Teknolojilerini Alanlarina Entegre

Etme Siirecine liskin Siirecteki Algilan

Sosyal bilgiler 6gretmen adaylarinin web 2.0 uygulamalarini alanlarina entegre etme siirecine
iliskin stirecteki algilarinin donemin basindaki algilarina gore olumluya déndiigii bulgusuna
rastlanmistir. Stiregteki algilar temasinda ders sorumlusuna yonelik algilarin; karaliligindan
etkilenmek, motivasyon saglamasi, farklihigimin sempatik gelmesine doniistiigii gozlenmistir. Ayrica
ogretmen adaylarinin siirecteki algilar temasinda web 2. 0 araglarina yonelik algilarmin; yetkinlesmek,
miicadele etmek, 6zgiiven gelismesi, teknolojik merakin artmasi, sosyal bilgiler dersine katki sagladig1
diisiincesi, kolaylasmas1 seklinde olumluya doniistiigii bulgusuna rastlanmistir. Ancak bu temada
tepki olarak cekistirmek, tepkisini miizige yansitmak seklinde ders sorumlusuna yonelik; zorluk
yasamak, fedakarlik yapmak seklinde web 2.0 uygulamalarina yonelik olumsuz algilarin da kismen
devam ettigi tespit edilmistir.

Tablo 5. Sosyal bilgiler 6gretmen adaylarimin web 2.0 teknolojilerini alanlarina entegre etme siirecine iliskin
siirecteki algilarina yonelik bulgular

Kategori Kategori

Ders sorumlusu ile ilgili Dijital teknolojilerle sosyal bilgilerde materyal gelistirme konusuyla ilgili
Algilar Algilar

Kod Kod

Kararliligindan etkilenmek Yetkinlesmek/gelismek

Motivasyon saglamasi Ozgiiven artmasi

Farkliliginin sempatik gelmesi ~ Miicadele etmek

Tepki olarak g¢ekistirmek Grup calismasi ve is birligine katki

Tepkisini miizige yansitmak Arastirma becerisi gelistirme

Dijital materyal hazirlama siirecinde zorluk yasamak
Teknolojik Merakin artmasi

flk yapilan sunumlardan cesaret almak

Sosyal bilgiler 6gretimi dersine katki sagladig: diisiincesi
Kolaylasmas1

Sosyallesme ve arkadaslik iliskilerine katki

Teknoloji kullanimi konusunda 6zelestiri yapmak
Fedakarlik yapmak

O-1: “Grup arkadagimla sik sik toplanarak fikir alisverisi yaptik, uzun siire ¢alistik. Altindan
kalkamayacagimi hissetti¢im anda onlardan destek aldim. Hic konusmadigim sosyal medya

arkadaslarimdan bilgisayarla alakas: olanlara damstim. Bilgiler aldim. Bu sayede arkadaglik
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baglarim bile gelisiyordu.”

O-9: “Bu diisiinceyi kavradiktan sonra materyalleri kullanmaya, materyallerin neyi
amacladigina gercekten anlamaya karar verdim. Ogrendikce mutlu oldum. Goziimde cok
biiyiittiigiim materyallerin ¢cok zevkli oldugunu ve kolay kullamlabildigini 6grendim. Bu da
beni gercekten mutlu etti. Sonra ben ddevi yapip bitirdikten ve sizden aferin aldiktan sonra cok
rahatladim. O ana kadar bizi zorlamak diisiincenizin yanls oldugunu diisiiniiyordum. Bizi
motive etmek icin soylediginiz su sozleriniz 'bu yaptigimz calismalar sayesinde 6zel okullar

size havada kapacak Zeki Miiren de siz goriicek” hala komigime gidiyor.”

O-13: “Evet gercekten de istedigi olmustu yapmustik. Ilk duydugumuzda ne yapacagimizi
sagiran bizler sunum esnasinda harikalar yarattik. Mesela ben kendimden ornek vereyim.
Kesinlikle kalacagmmi  diisiindiim, ama hocamin bana verdigi giivenle ayaklandim.
Arkadaslarimi izledim. Kendimi motive ettim. Arastirdim, inceledim ve yaptim. O Onyargryla
bagladigim. Sonra da nefret ettigim seyi sevdim gibi bir sey oldu. Sunumlarimiz YouTube'da
yaymlandi. Bircok kisi tarafindan izlenip begenildi. Bu o kadar heyecan verici ki anlatamam.
Begenilmek  giizel bir duyguymus. Bu programlar sayesinde bircok seyi yendigimizi

diisiiniiyorum. Bir kere kesinlikle kendimi daha 0zgiivenli hissediyorum.”

O-26: “Bu 6devi yaparken gittikce zevk almaya basladim ve diger uygulamalara kars: da bende
ilgi olustu. Ben de onlari incelemeye, 63renmeye bagladim. Arkadaslarimin sunumlarim
izledikce bu ders ve uygulamalar bana daha ilgi cekici gelmeye baslad:. Boyle olduk¢a daha cok

dinlemeye ve daha cok 6grenmeye bagladim.”

O-28: “Hatta derslere girmeyim belki seneye baska hoca gelir kolaylikla gecerim dedim. Ama
daha sonra anladvm ki T. hocadan kagis yok. Biz normalde materyalimizi sunacaktik. Ancak
Islam’in (arkadast)grubunda oldugumdan dolay: hocanuz bize 4 saatlik siire verip bizden daha
cok sey bekledigini soyledi. Bu bizi daha cok korkuttu. Ik grup cok da etkili bir sey yapmadigt
icin bizde tek uygulama yaprp kurtuluruz dedik. Ancak T.hocamiz bizden daha fazla sey
istedii icin mahcup olmamak icin hepimiz en az iicer uygulama kullanmaya karar verdik.
Sunumumuz one almdig icin 4 giin icinde yapmak zorundaydik, kafelerde yatip kalktik
nerdeyse. Her giin dersten sonra ve aksamlar: bir araya gelip birbirimize yardim ederek bir
seyler ortaya ¢ikarmaya calistik ve nihayet bitirip sunum yaptik. Ama sonra hocamiz sunumu
begenmedigi icin bir giin boyunca sabah 10.00’dan aksam 7.00’ye kadar tekrar cektik. Tiim bu
zorluklardan sonra diger gruplara yardim etmeye basladik. Ciinkii artik bu isin uzmaniydik,
sadece yaptigimiz uyqulamalart degil de uygulama ararken bile en az 20-30 tanesini
aragtirmistik. Tyi ki de arastirmus ve yapmisiz 4 yildir bilgisayarim var ancak sadece power
pointle sunum hazirlayabiliyordum. Simdi bircok uygulama biliyorum ve ister istemez

kendimi diger boliimlerde okuyanlardan daha kapsamli hissediyorum. Hatta mesela tarih
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béliimiinde staj yapan arkadagimin sinifta Kahoot kullanmas: icin yardim ettim ve ¢ok mutlu
oldum. Bu yiizden T. hocamiza tesekkiir ediyorum ve bu yonden kendimize giivenip bir sey

yapabildigimize vesile oldu.”

3.Tema: Sosyal Bilgiler Ogretmen Adaylarinin Web 2.0 Teknolojilerini Alanlarina Entegre

Etme Siirecine iliskin Dénem Sonundaki Algilari

Sosyal bilgiler 6gretmen adaylarinin web 2.0 uygulamalarini alanlarina entegre etme siirecine
iliskin dénem sonundaki algilarinin dénemin basi ve siirecteki algilarma gore tamamen olumluya
dondiigii bulgulanmistir.  Sosyal bilgiler 6gretmen adaylarinin dénem sonundaki algilar:
incelendiginde ders sorumlusuna yonelik minnet duygusu, siikran duygusu, idole déniismesi, haklh
bulmak ve memnuniyetinin hosa gitmesi seklinde ifadelere ulagilmistir. Ogretmen adaylarinin dénem
sonundaki algilar temasinda web 2. 0 uygulamalarina yonelik algilarinin ise; eglenceli bulmak, meslek
hayatinda ¢ok ise yarayacag diisiincesi, onyarginin ve korkularin ortadan kalkmasi, 6nceki olumsuz
diisiincelerin olumluya donmesi, sansl hissetmek, dijjital igeriklerin degerini anlamak, bastan verilen
tepkilerin yersiz oldugunun farkina varmak sekline dontistiigii gézlenmistir.

Tablo 6. Sosyal bilgiler 6gretmen adaylarinin web 2.0 teknolojilerini alanlarina entegre etme siirecine iligkin
siirecteki algilarina yonelik bulgular

Kategori Kategori

Ders sorumlusu ile ilgili Dijital teknolojilerle sosyal bilgilerde materyal gelistirme konusuyla ilgili
Algilar Algilar

Kod Kod

Minnet duygusu Eglenceli bulmak

Siikran duygusu Meslek hayatinda ¢ok ise yarayacag: diisiincesi

Idole déniismesi Onyarginin ve korkularin Ortadan kalkmast

Hakli bulmak Onceki olumsuz diisiincelerin olumluya dénmesi

Memnuniyetinin hosa gitmesi ~ $ansl1 hissetmek
Dijital igeriklerin degerini anlamak
Bastan verilen tepkilerin yersiz oldugunun farkina varmak

O-1: “Sunumumu hazirladim sundum belki ama, yapmadigim uygulamalar icin hep pisman
oldum. Baslarda bir tane kullanalim diye 1srar etti§im uygulamalar: keske onlarca

kullansaymisim dedim. Tegekkiir ederim hocam.”

O-3: “Simdi diisiindiigiim artik teknolojiden kagmamali korkacak bir sey yok. Istedigimi
kullanabilivim. Yapabilirim. Bunlar: yaparken artik, bu uygulamalardan bahsedilirken geride
durmuyorum. Ben de yorum yapabiliyorum. Tabi en énemlisi de bu teknolojileri kullanirken
kullandiktan sonra kendime olan giivenim artti. Artik kendime giiveniyorum. Bu
uygulamalar: sadece bu ders icin degil, ileriki zamanimda yani 6gretmen oldugumda da

kullanabilivim. Bu sekilde 63rencilerime daha taze bilgi 63retmis olurum.”

O-5: “Bunlar: yapacagimiza inanmuyordum. Hocamizin zorlamasyla yaptik iyi ki de zorlamis
yoksa bizden boyle bir performans: beklemiyordum. Gelecekte daha iyi bir G63retmen

olacagumiza inanwyorum, hocamizin sayesinde bircok programda bilgi sahibiyim. Bunlar:
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dgretmen olunca kullanacagim. ve ¢calisinca yapiliyormus korkulacak ¢ok bir sey yokmus. Bu

programlar: 63rendigim iyi oldu teknolojiden korkmuyorum kullanabilecegime inaniyorum.”

O-9: “Kesinlikle bu yazdiklarim ve simdi yazacaklarim puan icin degildi. Siz gercekten bizim
iyiligimizi diisiiniiyormussunuz. Ben bunu anladim. Simdi bu kagidr doldurduysam ilk once

sizin 63retmekten hi¢ bikmamaniz ve beni gayretlendirmeniz sayesinde 6grendim.

O-15: “Teknoloji adina bir seyler, yapabildigimi gordiim. Dénem bitiyordu bazi seyler kafamda
oturmaya bagladi. Uykusuz kaldim yeri geldi. Diger derslerimden feragat ettig¢im zamanlarda
olamadi degil. Tutum ve becerilerimde ciddi bir degisiklik oldu diyebilirim. Teknolojiye bakis
acim bir nebze de olsa degisti diyebilirim. Buz dagimin diger tarafimi gormemi sagladi. Sanal

metaryal denilince ¢ok sagiriyordum, ama simdi normallesti diyebilirim.”

O-20: “Ben simdi 63renciyim ama gelece§in G§retmeni olarak, bu uygulamalari gec
ogrenmekle ve 21 yasimda karsilagmanin hiiznii icerisindeyim. Gelecek nesil bu yonden ¢ok
sansli olacak. Ders siireci boyunca actyla yogruldum adeta ama degdi. Bu siirecin sonunda en
azindan bu kagida 20 uygulamayr rahatlikla yazabiliyorsam bu dersin hakkini verdigimi
sayarim. Ama daha yolun basindayiz. Daha nice 6grenece§imiz uygulamalar var. Bu sefer
korkuyla degil istekle, sevkle bekliyorum. Daha teknolojiye hakim, daha deneyimli bir 6gretmen

adayi olarak. Bu ders hayatimda aldigim ileriye doniik en verimli dersim oldu.”

O-26: “Bu siirecte bize yardimct olan, bizim umutsuzlugumuzu gorerek bize yardimct olmaya
caligan bizleri aydinlatan bizleri teknolojiyle i¢ ice birakan ve bizim farklr olmamiza neden olan
saym T. C. hocamiza tesekkiirlerimi sunuyuyorum. Soziimii soyle sonlandirmak
istiyorum:” Bir 6gretmen bir neslin kaderini ancak bu kadar giizel degistirebilir ve ancak boyle

bir 6gretmen sénmez 1s181yla istikbali aydinlik hale getirebilir.”

Tartisma

Etki alani giin gegtikge yayilan internet teknolojileri bir¢ok alanda oldugu gibi egitim
ortamlarinda da kullanilmaktadir. Ozellikle internet araclarindan kullanicinin aktif icerik {ireticisi
olmasmna imkan taniyan web 2. 0 uygulamalar1 egitim ortamlarini sikiciliktan kurtarma ve kalicl
o0grenmelerin olusmasi agisindan 6nem tasimaktadir. Bu ytizden web 2. 0 uygulamalarini smifta aktif
kullanabilen 6gretmen yetistirme bir gereksinim olmustur. Bu ¢alismada da Sosyal bilgiler 6gretmen
adaylarinin, web 2. 0 teknolojilerini alanlariyla biitiinlestirme siirecindeki deneyimlerine yonelik
algilar1 ele alinmistir. Nitel arastirma desenlerinden fenomenolojinin kullanildig1 bu ¢alismada web 2.
0 uygulamalariyla egitim alan 6gretmen adaylariyla goriismeler yoluyla toplanan veriler igerik analizi

yardimiyla ¢oziimlenmistir.
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Calisma siirecine iliskin 3 tema, 2 kategori ve kategorilere bagl olarak kodlara ulagilmaistir.
Sosyal bilgiler 6gretmen adaylarinin ifadelerinden hareketle web 2. 0 uygulamalarini alanlarina
entegre etme siirecine “donem basindaki algilar”, “sitiregteki algilar” ve “donem sonundaki algilar”
seklinde algilarimin degisimine gore ii¢ temaya ulasiimistir. Ogretmen adaylarindan elde edilen tiim
veriler incelendiginde temelde “ders sorumlusu ile ilgili” ve “dijital teknolojilerle sosyal bilgilerde
materyal gelistirme konusuyla ilgili” olmak tizere iki kategoriye ayrilmustir. Ogretmen adaylarinin
tiim siire¢ boyunca yasadiklarina iliskin algilar1 bu iki kategori altinda toplanmistir. Bu ¢alismanin
bulgularinda 6gretmen adaylarmnin web 2.0 uygulamalarini alanlarina entegre etme “siirecinin
basinda” temasinda genel olarak olumsuz tutum iginde olduklar1 dikkatleri cekmektedir. Bu durum
O0gretmen adaylarinin teknolojiyi kullanma konusunda istekli olmadiklari bulgusunu da vermektedir.
Nitekim 6gretmen adaylarinin donem basindaki algilarina yonelik tema altinda; ders sorumlusuna ve
dijital teknolojilerle sosyal bilgilerde materyal gelistirme konusuna iliskin temelde iki kategori ve bu
kategoriler baglaminda kodlara ulasilmistir. “Ders sorumlusu ile iligkili kodlar”; alisilmisin disinda
beklentileri, beklentisinin yiiksek olmasi, zorlamak istedigi, kararli olmasi, yeni olmasmnin
olusturdugu saskinlikmerak ve 6fke seklindeki olumsuz algilardan olusmaktadir. Bu bulgu 6gretmen
adaylarinin aldiklar1 6gretmenlik dersleri siirecinde farkli uygulamalara ilk etapta direng gosterdikleri
sonucunu vermektedir. Yine siirecin basmna iliskin temada dijital teknolojilerle sosyal bilgilerde
materyal gelistirme konusuna iligskin olusan kodlar ise; hayal kirikligi, korku, basarisiz olacag: inanci,
stres yasamak, teknolojik konuda yetersizlik hissetmek, yabancilik duymak, saskinlik, goéziinde
biiylitmek, endiselenmek, yetersizlik hissi, yararsiz bulmak ve hazirliksiz yakalanmak seklindeki
olumsuz algilardan olugsmaktadir. Ogretmen adaylarmin teknoloji kullamimi konusunda kendilerini
yetkin bulmadiklari Pamuk, Ulken ve Dilek’in (2012) caligma bulgular ile bu calismada ulagilan
“yetersizlik hissi” ve “basarisiz olacagl inanc1” seklindeki bulgular ortiismektedir. Bu durum
teknolojinin 6gretmen adaylarina kazandirilmasi siirecinde olagan bir durum oldugu bulgusunu

”oou v ou

vermistir. Ayrica bu temada ulasilan “hayal kiriklig1”, “korku”, “stres”, “endiselenmek”, “gdziinde
biliylitmek” “basarisiz olacagi inanc1” seklindeki bulgular 6gretmen adaylarmin siirecin basinda
Ozgiliven sorunu yasamalar1 yoniiyle benzer ¢alisma (Graham ve digerleri, 2009; Merig, 2014) bulgular:
ile ortiismektedir. Yine Farkli calismalarda (Abbitt ve Klett, 2007; Gomleksiz ve Fidan, 2011) 6gretmen

adaylarinin teknoloji kullanma siirecinde yasadiklar 6zyeterlilik bulgular1 da bu ¢alisma bulgulari ile

benzerlik gostermektedir.

Sosyal bilgiler 6gretmen adaylarinin dijital uygulamalar1 alanlarina entegre etme siirecine
iliskin “siirecteki algilar”inin dénemin basindaki algilarina gore olumluya doéndiigii bulgusuna
rastlanmistir. Siirecteki algilar temasinda ders sorumlusuna yonelik algilarmn; kararliligindan
etkilenmek, motivasyon saglamasi, farkliliginin sempatik gelmesine doniistiigii gozlenmistir. Ayrica
Ogretmen adaylarinin siirecteki algilar temasinda web 2. 0 araglarina yonelik algilariin; yetkinlesmek,

miicadele etmek, 6zgiiven gelismesi, teknolojik merakin artmasi, sosyal bilgiler dersine katk: sagladig:
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diisiincesi, kolaylasmasi seklinde olumluya doniistiigii gozlenmistir. Ancak bu temada tepki olarak
cekistirmek, tepkisini miizige yansitmak seklinde ders sorumlusuna yonelik; zorluk yasamak,
fedakarlik yapmak seklinde web 2.0 uygulamalarina yonelik olumsuz algilarin da kismen devam
ettigi tespit edilmistir. Dolayisiyla “siirecteki algilar” temasma ait bulgular incelendiginde sosyal
bilgiler 6gretmen adaylarmin siirecte dijital teknolojilerle egitim aldikca ve uygulamalar yapmaya
basladik¢a Ozgiiven gelistirdikleri ve kendilerini bu konuda artik yavas yavas yetkin gormeye
basladiklar1 dikkatleri ¢ekmektedir. Arastirmanin bu bulgusu bu yoniiyle literatiirdeki farkl
arastirmalarla (Brown ve Warschauer, 2006; Lee ve digerleri, 2008) birbirini destekler niteliktedir.
Ogretmen adaylarinin siirecin baginda dijital teknolojileri sosyal bilgilerde kullanma konusunda
keskin bir olumsuz tutum besledikleri aragtirma bulgularinda gozlenmisti. Ancak siirecte bu olumsuz
tutumun olumluya doniismesi ders sorumlusunun siirecte 6gretmen adaylarina teknolojiyi sevdirecek
yonde motivasyon etkinlikleri yapmasi, grup calismalar1 ve akran calismalarin tesvik etmesi gibi
rollerinin de etkili oldugu diisiiniilmektedir. Zira “O-1: Grup arkadasimla sik sik toplanarak fikir alisverisi
yaptik, uzun siire calistik. Altindan kalkamayacaimi hissettigim anda onlardan destek aldim.” Seklindeki
Ogretmen aday1 goriisii grup calismalar1 ve akran desteginin teknoloji entegrasyon calismalarindaki
onemini gostermektedi. Nitekim teknoloji destekli 6gretim tasarimi temelli modellerin ¢ogunlugunda
Ogretmen adaylarinin gruplar halinde calistif1 isbirlik¢i 6grenme yaklasimlarinin tercih edilmesi (Lu,
Johnson, Tolley, Gilliard-Cook, Lei, 2011; So ve Kim, 2009) bu arastirmada grup calismalar
yapilmasinin dogru bir se¢im oldugunu gostermektedir. Farkli ifadelerde ise teknoloji entegrasyon
siirecinde 6grencileri motive etmenin etkileri gozlenmektedir. “O-13: Evet gercekten de istedigi olmustu
yapnustik. [k duydugumuzda ne yapacagimizi sagiran bizler sunum esnasinda harikalar yarattik. Mesela ben
kendimden 6rnek vereyim. Kesinlikle kalacagim: diigiindiim, ama hocanin bana verdigi giivenle ayaklandim.”
Seklindeki ve “O-9:Hala su sozleriniz 'bu yaptigimiz calismalar sayesinde ozel okullar size havada kapacak
Zeki Miiren de siz goriicek’ bu son soz hala komigime gidiyor.” Seklindeki ifadeler ders sorumlusunun
siirecteki motivasyon calismalarinin olumlu etkilerinin 6grencilerin algilarmma nasil yansidigin
gostemektedir. Bu baglamda dijital teknolojilerin kazandirilmasi siirecinde motivasyon ¢alismalar1 ve
ders sorumlusu faktorlerinin 6nemli oldugu soOylenebilir. Ayrica 6gretmen adaylarinin web 2.0
uygulamalarini derste kullandik¢a &zgiiven kazandiklari ve yetkinlestikleri de “O-28: artik bu isin
uzmaniydik, sadece yapti§imiz uygulamalar: degil de uygulama ararken bile en az 20-30 tanesini arastirmistik.
Iyi ki de arastmis ve yapmusiz 4 wildir bilgisayarim var ancak sadece Powerpoint ile sunum
hazirlayabiliyordum. Simdi bircok uygulama biliyorum ve ister istemez kendimi diger béliimlerde okuyanlardan
daha kapsamli hissediyorum. Hatta mesela tarih béliimiinde staj yapan arkadasimun sinifta Kahoot kullanmas:
icin yardim ettim ve ¢ok mutlu oldum.” Seklindeki ifadeye yansimustir. Sosyal bilgiler 6gretmen
adaylarinin ifadelerinden “donemin sonuna” iliskin algilarinin yansidigl temada da yine ders
sorumlusu ve dijital teknolojilerle sosyal bilgiler dersi isleme siirecine iligkin kategorilerde 6grenci

ifadelerinden kodlara ulagilmistir. Bu kodlardan olusan bulgular incelendiginde 6gretmen adaylarinin
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siirecin basinda ve az da olsa siirgte sahip olduklar1 olumsuz tutumlarin artik olumluya evrildigi
bulgusuna ulasilmustir. Oyle ki donem sonundaki algilar1 incelendiginde ders sorumlusuna yonelik
minnet duygusu, siikran duygusu, idole doniismesi, hakli bulmak ve memnuniyetinin hosa gitmesi
seklinde ifadelere ulagilmistir. Ogretmen adaylarmin dénem sonundaki algilar temasinda web 2. 0
uygulamalarina yonelik algilarinin ise; uygulamalar: artik eglenceli bulmak, meslek hayatinda ¢ok ise
yarayacagl diisiincesi, uygulamalara karsi onyarginin ve korkularin ortadan kalkmasi, onceki
olumsuz diislincelerin olumluya donmesi, kendini sansh hissetmek, dijital igeriklerin degerini

anlamak, bastan verilen tepkilerin yersiz oldugunun farkina varmak sekline doniistiigii gozlenmistir.
Sonug ve Oneriler

Bu calismada sosyal bilgiler 6gretmen adaylarmin web 2. 0 araglarim1 alanlar1 ile
biitiinlestirmeleri siirecine iliskin baz1 bulgulara ulasilmistir. Elde edilen bulgular ve literatiir goz
oniinde bulundurularak ¢alismanin sonuglarina ulasilmistir. Arastirma sonucunda Ogretmen
adaylarinin web 2. 0 araglarin alanlar ile biitiinlestirme siirecine yonelik goriislerinden 3 tema, 2
kategori ve kategorilere baglh olarak kodlara ulasilmistir. Arastirma sonucunda katilimc ifadelerinden
ulasilan sonuglarda “donem basindaki algilar”, “siirecteki algilar” ve “donem sonundaki algilar”
seklindeki temalara ulasilmistir. Her bir temaya bagli olarak da “ders sorumlusu ile ilgili” ve “dijital
teknolojilerle sosyal bilgilerde materyal gelistirme konusuyla ilgili” olmak iizere iki kategori elde
edilmistir. Her bir kategorinin altinda 6gretmen adaylarinin web 2. 0 teknolojilerini alanlar1 ile

biitiinlestirme siirecine iliskin ifadelerinden elde edilen kodlara ulasilmistir.

Ornegin “dénemin bagindaki algilar” temasi baglamindaki ders sorumlusu kategorisinde
olusan kodlar: alisilmisin disinda beklentileri, zorlamak istedigi diisiincesi, kararli olmasi, yeni
olmasinin olusturdugu saskinlik ve merak, 6fke seklinde iken; “dijital teknolojilerle sosyal bilgilerde
materyal gelistirme konusuyla ilgili” kategoride olusan kodlar ise: hayal kirikligi, basarisiz olacag:
inanci, stres yasamak, teknolojik konuda yetersizlik hissetmek, yabancilik duymak, goziinde

biiyiitmek, endiselenmek, yararsiz bulmak ve hazirliksiz yakalanmak seklindedir.

Sosyal bilgiler 6gretmen adaylarmin aciklamalarindan ulasilan “siirecteki algilar” temas1 baglaminda
ders sorumlusu kategorisinde olusan kodlar: Kararliigindan etkilenmek, motivasyon saglamasi,
farkliliginin sempatik gelmesi, tepki olarak gekistirmek ve tepkisini miizige yansitmak iken; “dijital
teknolojilerle sosyal bilgilerde materyal gelistirme konusuyla ilgili” kategoride olusan kodlar ise:
yetkinlesmek/gelismek, ozgiiven artmasi, miicadele etmek, grup calismasi ve is birligine katki,
arastirma becerisi gelistirme, dijital materyal hazirlama siirecinde zorluk yasamak, teknolojik merakin
artmasi, yapilan sunumlardan cesaret almak, sosyal bilgiler Ogretimi dersine katki sagladigi
diisiincesi, kolaylasmasi, sosyallesmek ve arkadaslik iliskilerine katki, teknoloji kullanim1 konusunda

Ozelestiri yapmak, Fedakarlik yapmak seklindedir.
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Sosyal bilgiler 6gretmen adaylarinin agiklamalarindan ulasilan “dénem sonundaki algilar”
temas: baglaminda ders sorumlusu kategorisinde olusan kodlar: minnet duygusu, siikran duygusu,
idole doniismesi, hakli bulmak, memnuniyetinin hosa gitmesi iken; “dijital teknolojilerle sosyal
bilgilerde materyal gelistirme konusuyla ilgili” kategoride olusan kodlar ise: eglenceli bulmak, meslek
hayatinda ¢ok ise yarayacag: diisiincesi, onyarginin ve korkularin ortadan kalkmasi, 6nceki olumsuz
diisiincelerin olumluya donmesi, sansh hissetmek, dijital iceriklerin degerini anlamak, basta verilen

tepkilerin yersiz oldugunun farkina varmak seklindedir.

Dolayisiyla arastirma sonucunda sosyal bilgiler 6gretmen adaylarinin web 2.0 araglarin
sosyal bilgiler dersleri ile biitiinlestirme siirecine iliskin goriislerinden “donem basindaki algilar”,
“siirecteki algilar” ve “donem sonundaki algilar” seklinde 3 tema ve her bir temaya bagh olarak da
“ders sorumlusu ile ilgili” ve “dijital teknolojilerle sosyal bilgilerde materyal gelistirme konusuyla
ilgili” olmak tizere iki kategoriye ulasilmistir. Arastirma sonuglar1 dikkate alindiginda sosyal bilgiler
Ogretmen adaylarinin dénemin basindaki algilar temas: baglamindaki ifadelerinde, Ogretmen
adaylarinin ders sorumlusu ve dijital iceriklere yonelik olumsuz algilara sahip olduklari sonucuna
varilmustir. Ancak ders sorumlusunun 6gretmen adaylarina verdigi egitim ve motivasyon calismalar:
sonucu sosyal bilgiler 6gretmen adaylarinin “siirecteki algilar” temasinda da goriildiigii tizere ders
sorumlusu ve dijital igeriklere yonelik algilarinin kismen olumluya déndiigii sonucuna varilmaistir.
Baz1 6gretmen adaylarinin ifadeleri dikkate alindiginda siire¢te halen olumsuz algilarin bulundugu
ancak donem sonundaki algilar temasindaki ifadeler dikkate alindiginda, 6gretmen adaylarmin hem
ders sorumlusuna hem de web 2. 0 araglarimi sosyal bilgiler alani ile biitiinlestirme calismalarina
iliskin olumlu algilar kazandiklar1 tespit edilmistir. Arastirmanin bu sonuglar1 gercevesinde bazi

Oneriler sunulabilir:

o  Ogretmenlik alanlarinda teknolojinin kullanilmast siirecinde egitim fakiiltelerinde uygulamali
olarak ders isleyen akademisyenler siiregte motivasyon ¢alismalarina énem vermelidir.

e Ayrica g¢alisma bulgularinda grup calismalarinin etkililigine iliskin bulgudan hareketle
teknoloji entegrasyon calismalarinda takim veya grup ¢alismalar: tercih edilebilir.

e Bu ¢alismada ulasilan bulgular, 6gretmen adaylari ile islenen bir dénemlik ders siirecine aittir.
Yeni yapilacak arastirmalar ise boylamsal olarak siirdiiriilebilir. Boylamsal yapilan
arastirmalarla fakiiltelerde dijital uygulamalarla verilen 0Ogretmenlik egitimlerinin
Ogretmenlik uygulamas: siirecindeki etki ve faydasim1 daha gergek¢i gozleyebilecegi

distiniilmektedir.
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Introduction

It is important that teachers working in today's educational institutions have the competence
to integrate technology with their professional fields. There is a need for individuals who are actively
using and forming information and technology in the society. The role of teachers in the training of
individuals with these characteristics cannot be denied. The qualifications of the teachers can also
affect the profile of the students they educate. In the literature, 21st century teacher was described as a
good learning companion. Teachers who accompany the learning process may be real or virtual
tutorials who teach the student how to solve problems and learn, learn together with the student and
organize their learning environments according to student skills (Chou, Chan and Lin, 2003). Based on
the definition, it is understood that the tutorials in our age may be real or virtual, but both are
responsible for meeting the needs of the 21st century. Yet, teachers should bring "life and career skills,”
"learning and innovation skills” and “knowledge, media and technology skills," which are important
advantages of the 21st century in the process of an efficient teaching within the framework of their
pedagogical skills. In this context, with the media literacy skill that needs to be brought in,
individuals' ability to analyze Web 2.0 and social media tools correctly and use them efficiently in
their learning processes is emphasized. On the other hand, with the skill of information and
communication technologies literacy, the integration of technological tools such as computers, tablets
and mobile phones, which are among digital tools with the learning process is expressed (Orhan
Goksiin and Askim Kurt, 2018). This is one of the clearest indications that technology has become
increasingly important in the teaching environments and draws attention to the teachers and quality
of teachers. The actor who will integrate the latest developments and innovations in a meaningful and
orderly way in the education process is again teachers. In this context, the training process of teachers
should be taken into consideration. At this point, information and communication technologies
should be integrated effectively with lesson plans (Albion, 1999). It is known that the training of
teachers of this nature is the responsibility of higher education institutions (Abbitt and Klett, 2007)
and it is important to bring in the ability to use the latest technologies and integrate them into their

own fields during their undergraduate education. In this respect, institutions training teachers need to
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improve their technological infrastructure in terms of mechanical and qualified academic staff and
higher education institutions training teachers should provide students with education in this
direction (Askim Kurt, 2013). While technology has the role of creating more tools for the use of
teachers and students, while the role of those responsible for teacher training is to train teachers who
use technological tools correctly and appropriately (Koehler and Mishra, 2005). Accordingly, the fact
that educational environments are enriched with the use of technology cannot be denied (Melia,
Gonzalez-Such and Garcia-Bellido, 2012; Mishra and Koehler, 2006). From past to present, technology
is observed to have accompanied educational environments at every level from the past to the present
and a rapid change has been observed in the quality of the technology used over time. Internet and
Web 2.0 and Web 3.0 technologies have been added to materials and teaching technologies such as
chalkboard, chalk, books, magazines, projectors, PowerPoint presentations, smart boards, along with
advances in science and technology. Together with this process, teachers have been expected to use
applications such as Facebook, Blog, Wiki (Chou, 2011) as well as some digital applications created on
web 2.0 technologies. In this respect, some digital applications that teachers can easily adapt to many
lessons were presented in categories in Table 1, also by utilizing the relevant literature (Benzer, 2017;
Esgi and Kocadag Unver, 2018; Giiniing, 2017; Kazanci and Donmez, 2013; Orhan Goksiin and Askim
Kurt, 2018; Onal, 2018; Sahin, 2013; Tatli, 2017).

Table 1. Web 2.0 applications that can be integrated with vocational courses in teacher education

CATEGORIES

WEB 2. 0 APPLICATIONS

Mind maps

Clipboard Creation Programs

Poster and Cartoon Creation Programs

Story and Book Writing Programs
Annotation and Blogging Programs

Test and Puzzle Creation Programs

Effective presentation and animation
programs

Information Poster and Infographic
Preparation Programs
Virtual Classroom Applications

Virtual and Augmented Reality Programs

Photography, Film and Video Editing and
Design Programs

Social media platforms

Wisemapping, Pooppet, SpiderScribe, Mindmeister,
MindMaple Lite, Inspiration 9, Gocongr

Padlet, Blendspase, Lino it, Wordle, Bubble, RealtimeBord

Word Art, Canva, Make Beliefs Comix, Toondoo, Sketch
toy, Face Your Manga

Pixton, Storyjumper, Storybord That, Storybird, Wattpad.
Evernote, Trello, Blogger, Tlumblr, Glogster

Flippquiz, Puzzlemaker, Kahoot, Plickers, Quiziz,
Socrative, mentimeter, LearningApss CrossWordLabs,
Triventy.

Prezi, Powtoon, Buncee, Emaze, Goanimate (Vyond), Voki,
Mine-Imator, Thinklink, Scracth.

Easelly, Visme, Piktochart, Venngage, creately

Edmodo, Classdojo, Remind, White Board, Google
Clasroom, Adobe Connect, Bigblubutton, EBA.

Aurasma, Quiver, Morfo, Augmented Reality (AR),
Nearpod, Space 4 D, Animal 4D

GIMPS, Mowi maker, Photostory, Safeshare, OpenShot,
Filmora, Nimbb, Jing, SmartDraw, Vocaro, Davinci 15 Beta,
Applnventor

Web page, Blog, Wiki, Youtube, Skype, Houngout,
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Whatsapp, Facebook, Instagram, WebQuest.

In this context, when we look at the literature (Albion, 1999; Benzer, 2017; Chou, 2011;
Giiniing, 2017; Esgi and Kocadag Unver, 2018; Kazanca and Dénmez, 2013; Koehler and Mishra, 2005;
Melia, Gonzalez-Such and Garcia-Bellido, 2012 ; Orhan Goksiin and Askim Kurt, 2018; Onal, 2018;
Sahin, 2013; Tatli, 2017), the teachers and teacher candidates of the 21st century are expected to
integrate the above-mentioned digital applications or similar ones with their courses within the
framework of their professional competencies and pedagogical knowledge. The qualifications of
teachers mentioned in some sources support this opinion. For example, as sorted by Saavedra and
Opfer (2012) nine principles that the 21st century teacher should consider in the organization of
learning environments are interconnection between topics and concepts, teaching via the field of
science, developing thinking skills, promoting knowledge transfer, teaching to learn, showing errors,
supporting learning with technology, directing towards team works and improving creativity. Orhan
Goksiin and Askim Kurt (2018) emphasize the importance of organizing technology supported
learning environments. It is important for the 21st century teacher to produce contents that support
learning environments by adopting a producer status that is technologically competent. According to
ISTE (International Society for Educational Technologies - International Society for Technology in
Education), (2019) the 21st century teacher should have roles such as learner, leader, citizen,
collaborator, designer, facilitator and analyst. Within the context of these roles, teachers should utilize
the technology supported pedagogical approaches according to student expectations and keep
themselves up to date in this respect. Teachers, who use digital opportunities for student success, set
an example to their colleagues on topics such as defining digital resources and tools, researching,
evaluating and adapting. They strengthen students’ digital literacy and media fluency and keep their
feelings of using online resources, doing research, critical thinking and curiosity alive. They also

advise students regarding their usage of digital tools for them to act safe, legal and ethical.

The Place and Importance of Technology in Social Studies Education

When the education programs used by the Ministry of National Education (MoNE) are taken
into consideration, teachers are expected to create an environment suitable for the training of
individuals with technological competence. The use of technology is now important in all education
levels and in many courses (MoNE, 2018). It draws attention that skills such as "digital competence"
are considered important in the curriculum of many courses. The effects of technological and digital
transformation can especially be seen in the curriculum of the social studies course, which raises
efficient individuals of the society who are qualified as following the conditions of the age closely.
Considering the 2018-2019 social studies curriculum, it is hoped that the students trained will have a
personality with the knowledge, skills and behaviors integrated with some competencies that they
will need both in their business and social life in the future. These skills, which students will need in

many areas at local and global level were determined within the scope of Turkey Qualifications
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Framework (TQF). Turkey Qualifications Framework (TQF), which is prepared with the cooperation
of national and international experts and academics in a way that complies with the public
institutions, foremost being The Ministry of Education and Higher Education Council, labor and
employer's unions, professional organizations and professional organizations and relevant non-
governmental organizations and also with European Qualifications Framework indicates the national
qualifications framework that shows the basic principles of the general and academic education
programs at all educational levels and all qualifications gained through different learning pathways
(VQA-Vocational Qualifications Authority, 2020). One of the most remarkable of these competencies
consisting of eight titles in the Social Studies Curriculum (MoNE, 2018) is the title of "digital
competence." The competencies in the digital field, which should be particularly emphasized in
curricula, are related to media tools, internet and social networks which have become integral parts of
the individual in social life. It is observed that with the education given in the program, basic skills
such as individuals' ability to use computers in order to access, evaluate, keep, produce, present and
exchange information, to participate in common networks through the internet and communicated are
integrated with digital competence skill. This is supported in the specific objectives part of the social
studies curricula. As a matter of fact, regarding the items of the specific objectives of the social studies
course, the 7th item is: that they have critical thinking skills as individuals who know the ways to
reach correct and reliable information, the 11th item is: that they comprehend the effects of science
and technology on the development process and social life and use information and communication
technologies consciously and the 12th item is: that they ground on scientific thinking and consider
scientific morality in using and producing information (MoNE, 2018). Among the 27 skills aimed to be
brought in within the scope of the Social Studies Course, the following skills show the importance of
this subject in the teaching of social studies. These skills are: Perception of change and continuity,
digital literacy and media literacy. In the description of the "science, technology and society" learning
area, which is one of the learning areas that constitute the backbone of the program, for science and
technology to develop bringing the perspective of innovative and critical thinking in students in social
studies courses was regarded. In addition, students are expected to gain the ability to use technology
consciously during the process of accessing information by exemplifying the effects of science and

technology on social life in this learning domain.

Therefore, the qualifications of social studies teachers to raise individuals who will take an
active role in the social life of the century are important. In this respect, the training that the social
studies teachers receive in the education faculties is important, especially in terms of teachers' work.
In 2005, studies in this direction were initiated in our country based upon the understanding of
constructivist learning. In this regard, both education programs and institutions training teachers have

had to renew themselves. However, efforts to integrate technology with teacher trainings could not
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achieve the desired success in that period. The reason is that technology teaching tried to be brought
in as an independent lesson. This situation showed the technology in a position that is unrelated to
and dysfunctional regarding other fields (Oksiiz, Ak and Uca, 2009). In the studies conducted in the
literature (Coklar, Kilicer and Odabasi, 2007), it was found that teacher candidates had problems in
using technology by integrating it with the teaching process. In a different study (Pamuk, Ulken and
Dilek, 2012), it was found that teacher candidates did not consider themselves competent about using
technology. In similar studies (Graham et al., 2009; Merig, 2014), the reason for this problem was
associated with teacher candidates' having a self-confidence problem. In some studies (Abbitt and
Klett, 2007; Gomleksiz and Fidan, 2011), it was treated within the framework of self-efficacy
perception. Teacher candidates' self-efficacy perception was found to be strengthened by their training
in technological issues (Brown and Warschauer, 2006; Lee, Chai, Teo and Chen, 2008). In Ertmer's
(2005) study finding, two factors, being external and internal, were found to affect the use of
technology. It was stated that the negative effect of internal factors such as competence, self-
confidence and attitude posit more difficulty and last longer than external factors stemming from
reasons such as hardware, software and time. In addition to the studies conducted with teacher
candidates, in another study where the topic was individuals who performed teaching (Collis and
Moonen, 2008), it was stated that since teachers do not have the necessary qualifications to integrate
technology with their fields, they were reluctant to use technology. Today, teachers on duty need to be
informed and empowered in this regard. However, this alone may not be a solution. It is thought that
the starting point should be the source, i.e. the teacher training process for a radical solution. In this
respect, the competence of teacher candidates may be ensured by integrating them with technology-
related courses throughout their education process. Teacher candidates who are trained in every field
need such education (Kabakg¢1 and Tanyeri, 2006; Kaya an Yilayaz, 2013). In this study, within the
scope of the social studies teaching, education technologies and material development course, the
experiences of 3rd grade teacher candidates in producing digital technologies integrated with their
fields were discussed. Considering the literature, it is thought that this study conducted on what
teacher candidates thought and felt during the process of integrating web 2.0 tools into social studies

will contribute significantly to the field.

The Aim of the Study

The aim of the study is to reveal social science teacher candidates' opinions regarding their
experiences in integrating web 2.0 technologies with their fields during the course of instructional
technologies and material development in 2018-2019 academic year. It is thought that in this way,
reorganizations will be made in the studies aimed at integrating technology into the teaching fields
and the process will be rendered more functional. In line with this objective, answers to the following

questions were sought:
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e What do social studies teacher candidates think regarding their experiences in the process of
integrating web 2.0 tools in the social studies area?

Method

Qualitative research pattern was adopted in the process of conducting this study. In the
research, the phenomenology method, which is one of the qualitative research methods, was adopted
in the process of examining the opinions of the participants regarding their experiences in the process
of integrating the web 2.0 tools into their fields. In phenomenology researches, it is the main purpose
to reveal the experiences of the participants about a case (Creswell, 2007). In this study,
phenomenology pattern was used because the aim was to reveal the experiences of social studies

teacher candidates in the process of integrating web 2.0 technologies with their fields.
Study Group

The study group of the research consists of 31 teacher candidates who took the Instructional
Technologies and Material Development course in the education faculty social studies teaching
department. Criterion sampling, which is one of the purposeful sampling techniques, was taken as the
basis in the selection of prospective teachers. The basic understanding in the criterion sample is to be
able to study all the situations that are predetermined or are in accordance with the criteria
determined by the researcher in the research process (Yildirim and Simsek, 2013). The criteria
grounded on in the selection of participants are: volunteering to participate in the research, taking the
Instructional Technologies and Material Development Course, integrating the Web 2.0 tools into the
Social Studies Course during the Instructional Technologies and Material Design Course and being in

the theoretical and practical process of the course.
Process

The research process took 14 weeks. However, because one week of the process coincided
with visa and one week with final exams, the studies lasted 12 weeks in total. The researcher shared
the information that the course would be continued as a group work after giving the necessary
information about the content of the lesson with the teacher candidates in the first week. Therefore,
four-person heterogeneous groups were created. The logic of creating groups in this way is to work
collaboratively and also to benefit from peer learning. Group members were asked to present a social
studies lesson they designed themselves in the classroom with web 2.0 applications, according to the
timeline. After sharing the necessary preliminary information, web 2.0 tools were introduced to
teacher candidates, and a 4-week information was shared about how to use them and the features of
the applications. With the help of the knowledge and skills they learned, the teacher candidates, who

constituted 7 groups in total selected web 2.0 applications suitable for learning outcomes from the web
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2.0 applications in the form prepared by the researcher and integrated them with their course. Web 2.0

applications used by teacher candidates in the process are given in table 1 below.

Table 2. Web 2. 0 applications that the groups integrated into the social studies lesson within the process

Group
1

Group

Group

Group

Group

Group

Group

Web 2.0 applications used
Tondoo
Kahot
Pixton
Powtoon
Movie maker, YouTube
Web 2.0 applications used
White board, Bubbl
Wordl, Aurasma
Photostory, Padlet, Plikkers
Powtoon, Flipquiz, Canva
Mindmeister, Safeshare, Morpho, Quiziz, Voki, Easilly, YouTube, Powtoon
Web 2.0 applications used
Movie maker, YouTube
Morpho, Wisemapping
Tondoo, Emaze
Voki, Movie maker, YouTube
Edmodo, Voki, YouTube, Powtoon, Kahoot
Web 2.0 applications used
Voki
Mindmeister, Emaze
Flipquiz, Edmodo, YouTube
Wisemapping, Voki, Kahoot, YouTube, Tondoo
Web 2.0 applications used
Mindmeister, Nearpod, YouTube
Thinklink, Mindmeister, Aurasma, YouTube
Openshot, YouTube, Powtoon, Learningapps
Voki, Pooplet, Classdojo, Prezi, YouTube
Thinklink, Emaze, YouTube, Wordle, Socrative, Toondoo, Photostory
Web 2.0 applications used
Pooplet, Wordart, Flipquiz
Blendspace, Thinglink, Toondoo, YouTube
Buncee, Plickers, YouTube, Filmora
Goanimate, Quiziz, Wisemapping, YouTube
Learningapps, Easelly, Venngage, YouTube
Web 2.0 applications used
Movie maker, Easelly, Aurasma, Bubbl, Gocongr
Emaze, Flipquiz, Pixton, Linoit, Spiderscribe
Padlet, Canva, Plickers, Photostory, Thinglink, Plickers
Nearpod, Learningapss, Scracth, Quiver, Storyboard, Creately

Blendspace, Powtoon, Vyond, Storyjumper, Mobiroller, Augmented reality (ar),

Wondershare, Filmora, Crosswordlabs, YouTube

these

During the applications, sample courses of teacher candidates were recorded by video. Then

recordings were shared in the

channel

(https://www.youtube.com/channel/uckns5niehtxu 6ukgb6oirjq) opened in YouTube. The information

of the channel was shared with teacher candidates and they were asked to watch the videos uploaded
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to the system every week critically. Teacher candidates watched the studies of the previous group and
discussed what was missing and which course presentations were successful in the classroom
environment. In this way, micro-teaching was also performed with teacher candidates and they were
asked to monitor themselves with a reflective observation and make evaluation. At the end of the
process, the perceptions of teacher candidates were considered, regarding what they think and feel in

terms of the use of web 2.0 tools by integrating them with the social studies course.
Data Collection Tool

In this study, the aim was to measure the effect of the training received by social studies
teacher candidates in the material development course with the digital applications consisting of web
2.0 tools on the development of positive perception of web 2.0 tools. For this purpose, after the
necessary literature was scanned, a semi-structured interview form was prepared by the researcher

and the measurement tool took its final form after receiving the opinions of two experts.
Data Analysis

Content analysis was used to analyze the data collected by qualitative method. Content
analysis, which is the process of examining and interpreting voluminous qualitative materials in the
context of their basic consistency, allows the collected data to be analyzed in depth to reveal
previously unclear themes and dimensions (Yildirim and $imsek, 2013). As a result of the content
analysis, the data collected from the participants were named under code, category and theme
patterns in the context of their perceptions of integrating web 2.0 tools into their areas. In this way, it
was ensured that the smallest data units collected from the participants made sense. Numerical
expressions were used according to the number of repetitions of the codes. Representative codes such
as T1, T2, T3... were given to teacher candidates in order to determine to which teacher candidate the
systematically analyzed data belong to. The sample expressions in the Findings section will be

presented with the help of these codes.
Validity and Reliability

For the validity and reliability of the study, attention was paid to the processes of the
preparation of the data collection tool, the data collection process, the analysis of the data and the
recording of the data. In addition, while preparing the data collection tool, opinions were received
from two field experts in terms of content and a Turkish teacher's opinion was received in terms of
determining the language suitability. Participants who voluntarily participated in the study were told
that they could leave the working process at any time. The process of applying the courses designed to
increase the credibility of the research was recorded on video, and this data was also shared on social

media (https://www.youtube.com/channel/UCKNS5NiEhtxU 6UkG60iRjQ). Signed permission was

obtained from the teacher candidates for sharing their videos and they were informed that their
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videos could be removed if they wanted at any time. Necessary information regarding the work and

the procedures was given to the authorities of the institutions and permissions were obtained.
Findings

Some findings regarding the perceptions of teacher candidates about the process were
obtained from the analysis results of this study, which was conducted on how social studies teacher
candidates perceive the process of integrating web 2.0 technologies into their fields. In the findings of
the study, regarding the process, 3 themes, 2 categories and codes related to categories were reached.
Based on the expressions of social studies teacher candidates, the process of integrating web 2.0
applications in their fields was divided into themes according to the changes in the perceptions of

/T

teacher candidates as “perceptions at the beginning of the term”, “perceptions in the process” and
“perceptions at the end of the term”. When all the data obtained from teacher candidates were
analyzed, they were basically divided into two categories, as “related to the instructor” and “related to
the material development in social studies with digital technologies." The perceptions of teacher
candidates about their experiences throughout the whole process are gathered under these two

categories. In Table 3 below, the findings regarding the perceptions of social science teacher

candidates' process of integrating web 2.0 technologies into their fields were presented in detail.

Table 3. Findings regarding social science teacher candidates’ process of integrating web 2.0 technologies into

their fields
Theme Category Category
Perceptions regarding the Perceptions regarding developing materials in social studies
instructor with digital technologies
Code Code
Perceptions  Unusual expectations -3 Disappointment- 13
at the High expectation-2 Fear-11
beginning  Having a desire to force-1 The belief of failure-8
of the term  Being determined-1 Stress-7
Surprise and curiosity caused by Feeling inadequate in the technological issue-7
its being new-1 Feeling alienated-6
Anger-1 Wonder-5
Overestimating-5
Worrying-4
Sense of inadequacy-4
Finding useless-3
Being caught unprepared-2
Perceptions Being impressed by the Becoming competent/thriving-16
in the determination-6 Increased self-confidence-14
Process Providing motivation-2 Struggling-13
Thinking that difference is Contribution to group work and collaboration-10
sympathetic-1 Developing research skills-9
Criticize maliciously in response-1 =~ Having difficulty in digital material preparation process-8
Reflecting reaction to music-1 Increase in Technological Curiosity-6
To be encouraged by the first presentations-6
The thought of contributing to the social studies course-6
Becoming easier-6
Contribution to socialization and friendship relations-4
Self-criticism on the use of technology-2
Making sacrifices-2
Perceptions Sense of gratitude-5 Finding it fun-16
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at the end Sense of gratitude-4 The idea that it will work like a charm in professional life-13

of the Turning into idol-1 Elimination of prejudice and fears-13

period Finding right-1 That previous negative thoughts turn into positive-6
Enjoying the satisfaction-1 Feeling lucky-6

Understanding the value of digital content-5
Realizing that the reactions given from the outset are
unfounded-2

1.Theme: Perceptions of Social Studies Teacher Candidates regarding the Process of

Integrating Web 2.0 Technologies into Their Fields at the Beginning of the Term

It is noteworthy that social studies teacher candidates generally have a negative attitude at the

beginning of the process of integrating web 2.0 applications into their fields. Under this theme, teacher

candidates stated that they have negative perceptions regarding the instructor and the method of

developing materials with digital technologies. It is noteworthy that the instructor was thought to

have unusual expectations and to be determined about enforcing at the beginning of the term. The

feeling of fear and wonder caused by the first hearing of new applications by teacher candidates and

that teacher candidates felt anger towards the instructor with the thought that they could not be

successful were reflected in the findings.

Table 4. Findings regarding social studies teacher candidates’ perception of their process of integrating web 2.0
technologies into their fields at the beginning of the term

Category Category

Perceptions regarding the Perceptions regarding developing materials in social studies with
instructor digital technologies

Code Code

Unusual expectations Frustration

High expectations Fear

Having a desire to force The belief of failure

Being determined Stress

Surprise and curiosity caused
by its being new
Anger

Feeling inadequate in technological issues
Feeling alienated

Confusion

Overestimating

Worrying

Sense of inadequacy

Finding useless

Being caught unprepared

T-1: “I thought that in this course, which I only knew the name of before coming to the class

from the first week, we would design concrete materials and present them with various

teaching techniques. From the first moment I came to the class, I realized that this would not be

so. I was hearing about applications and programs that I had never heard of before and as 1

heard them my fears and concerns increased.”

T-4: "While I was expecting the material lesson approach that I had heard until this time at the

beginning of the term, all this approach was destroyed together with T. teacher.”
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T-8: “When teacher T. gave us these programs first, I could not even tell their names, let alone
what they were. I was very scared when the teacher later put them into practice and gave

homework.”

T-8: “When I couldn’t even use the normal computer and the teacher asked us to teach by
using these programs, I said I can’t do these things and I did not like the teacher T. at all. I said

that it was not possible and I could not do it even until the last moment.”

T-12: “I can say that I was shocked by the practices I heard at the beginning of the period. It
was a difficult process for me because I didn’t even know how to use the computer properly. At
first, I was very scared of your determined stance and started thinking about how this term

would last.”

T-13: “When our teacher first entered the class, after the meeting, the teacher told us about the
course of the course and some programs. I could see the fear and anxiety on the face of the
whole class. Because the same things happened to me. We encountered things we had never
heard of before and we couldn't even pronounce most of them. Everyone started to brood. What

are we going to do? However, our teacher was so determined...”

T-14: “When we entered the class this term, I thought we would do something with papers and
cardboards. But I was shocked when teacher T. said that we would do technological things. I
said impossible. I cannot do it, it's so hard. I said that I failed from that lesson. I was leaving all

other lessons aside and thinking about this lesson.”

T-27: "When I first chose this lesson, I thought that this lesson would only consist of verbally
memorizing and that we would be adhered to the book, but when our teacher gave information
about the lesson when he entered the class, he told us that he would not teach the lesson as a
narrative but practically. When we learned this news, we associated it to rebellion. I don't

know my friends, but I was very stressed because I don't have much to do with the computer.”

T-31. “When teacher T. put these programs in front of us at the beginning of the term, I was
completely a stranger to the programs. When teacher T. said that we would know and learn all
of those like our name, I said okay, this teacher loved us very much! I think he will be very

upset when we finish school, so he doesn’t want us to finish school.”

2.Theme: Perceptions of Social Studies Teacher Candidates regarding the Process of

Integrating Web 2.0 Technologies into Their Fields during the Term

It was found that the perceptions of social science teacher candidates in the process of
integrating web 2.0 applications into their fields turned positive compared to their perception at the
beginning of the period. In the theme of perceptions in the process, perceptions regarding the

instructor were found to transform into being influenced by determination, providing motivation and
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the difference's being found sympathetic. In addition, in the theme of teacher candidates' perceptions
during the process, their perceptions regarding web 2.0 tools were found to turn positive in the form
of becoming competent, struggling, development of self-confidence, increase in technological
curiosity, the thought of contributing to the social studies course and facilitating. However, regarding
this theme, it was also determined that negative perceptions aimed at the instructor in the form of
criticizing maliciously in response and reflecting reaction to music and negative perceptions aimed at
web 2.0 applications in the form of having difficulty and making sacrifices partially continued.

Table 5. Findings regarding social studies teacher candidates’ perception of their process of integrating web 2.0
technologies into their fields

Category Category

Perceptions regarding the Perceptions regarding developing materials in social studies with digital
instructor technologies

Code Code

Being impressed by the Becoming competent/thriving

determination Increased self-confidence

Providing motivation Struggling

Thinking that difference is Contribution to group work and collaboration

sympathetic Developing research skills

Criticizing maliciously in response  Having difficulty in digital material preparation process
Reflecting his/her reaction to music  Increase in Technological Curiosity
Being encouraged by the first presentations
The thought that it contributed to the social studies course
Facilitation
Contribution to socialization and friendship relations
Self-criticism on the use of technology
Making sacrifices

T-1: “We frequently came together with my friend from the group and exchanged ideas and
worked for a long time. As soon as I felt that I could not get through, I got support from them. I
consulted my social media friends that were involved with computer, whom 1 had never talked

to. I received information. In this way, even my friendship ties were improving.”

T-9: “After comprehending this idea, I decided to use the materials and really understand what
the materials are intended for. I became happy as I learned. I learned that the materials that I
had overestimated were very enjoyable and easy to use. And that made me really happy. Then,
I was relieved after doing the homework and getting well done from you. Until then, I thought
your thought of forcing us was wrong. The words "thanks to these studies you performed
private schools will leap at you and Zeki Miiren will also see you,” which you said to motivate

us are still hilarious to me.

T-13: “Yes, we really had done what the teacher wanted. We did not know what to do when we
first heard it, but we did wonders during the presentation. Let me give an example from
myself. I thought I would definitely stay, but I revolted with the confidence that the teacher

gave me. 1 watched my friends. I motivated myself. I researched, examined and did it. It was
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like I loved that thing I started with bias and then hated. Our presentations were published on
YouTube. They were watched and liked by many people. I can’t tell you how exciting this is. It
was a good feeling to be liked. I think that we have beaten many things thanks to these

programs. For one thing, I definitely feel more confident.”

T-26: "I started to enjoy doing this homework more and more and I also started developing an
interest in other practices. So, 1 started studying and learning them. As I watched my friends’
presentations, 1 started to find these lessons and practices more interesting. I started listening

and learning more and more like this.”

T-28: “I even said that I would not attend classes, maybe another teacher would come, and I
would pass easily. But later I realized that there is no escape from teacher T. We would
normally present our material. However, because 1 was in the group of Islam (friend), our
teacher gave us 4 hours and said that he expected more from us. This scared us more. Since the
first group did not do anything very effective, we said that we would perform one application
and do our turn. However, since our teacher T. asked more from us, we all decided to use at
least three applications to avoid being embarrassed. Since our presentation was brought
forward, we had to do it in 4 days, we almost went to sleep in cafes. Every day after the lesson
and in the evening, we tried to produce something by helping each other and finally we finished
and made a presentation. However, since our teacher did not like the presentation, we shot it
again from 10.00 am to 7.00 pm for a day. After all these difficulties, we started helping other
groups. We had become experts in this business, we searched at least 20-30 of them even when
searching for applications, not just the applications we performed. Fortunately, we researched
and did it; 1 have had a computer for 4 years, but I could only prepare presentations with
power point. Now I know many applications and I inevitably feel more sophisticated than those
who study in other departments. I even helped my friend who served as an intern in history
department to use Kahoot in the classroom and I was very happy. Therefore, I would like to
thank our teacher T.; in this respect, he conduced us to trust ourselves and to be able to do

something.”

3.Theme: Perceptions of Social Studies Teacher Candidates regarding the Process of

Integrating Web 2.0 Technologies into Their Fields at the End of the Term

It was found that the perceptions of social studies teacher candidates about the process of
integrating web 2.0 applications into their fields at the end of term turned completely positive
compared to their perception at the beginning of the term and during the process. When the
perceptions of social studies teacher candidates at the end of the term were examined, expressions
such as being grateful for the instructor, sense of gratitude, turning into idols, recognizing and being

pleased with satisfaction were accessed. Regarding the theme of perception of teachers at the end of
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the term, teachers' perceptions regarding web 2.0 applications were observed to turn into finding fun,
the idea that it would work like a charm in professional life, the disappearance of prejudice and fears,
previous negative thoughts' turning positive, feeling lucky, understanding the value of digital content,
and realizing that the reactions given in the beginning were unwarranted.

Table 6. Findings regarding social studies teacher candidates’ perception of their process of integrating web 2.0
technologies into their fields

Category Category

Perceptions regarding the Perceptions regarding developing materials in social studies with digital
instructor technologies

Code Code

Being grateful Finding it fun

Sense of gratitude The idea that it will work like a charm in professional life

Turning into idol Elimination of prejudice and fears

Finding right That previous negative thoughts turn into positive

Enjoying the satisfaction Feeling lucky

Understanding the value of digital contents
Realizing that the reactions given from the outset were unfounded

T-1: “I prepared my presentation, I presented it, but I always regretted the practices I did not
do. I said I wish I had used dozens of applications that I insisted on using only one at first.

Thanks a lot, sir.”

T-3: “Now I think that one should not escape from technology; there is nothing to be afraid of. 1
can use what I want. I can do it. While doing these, I do not stand behind when these
applications are mentioned. I can also make comments. Of course, most importantly, after
using these technologies, my self-confidence increased. 1 trust myself now. I can use these
applications not only for this lesson, but also in the future, when I become a teacher. In this

way, 1 will teach my students fresher information.”

T-5: “I did not believe that we would do these things. We did it with the enforcement of our
teacher, and 1 am happy that we did it, otherwise, I was not expecting such a performance from
us. 1 believe that we will be better teachers in the future, thanks to our teacher, 1 have
knowledge about many programs. 1 will use them when I become a teacher and I saw that when
you study, you succeed; there wasn’t much to be afraid of. It was good that I learned about

these programs, I'm not afraid of technology, I believe I can use it.

T-9: “What I wrote and what 1 am writing now were certainly not for scores. You really
thought about our good. I understood that. If I filled this paper now, I first learned thanks to

your never getting tired of teaching and encouraging me.

T-15: "I saw that I could do something in the name of technology. The term was ending, and 1
started to learn some things thoroughly. There were times when I was unable to sleep. There

were also times when I renounced my other courses. I can say that there was a serious change
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in my attitudes and skills. I can say that my perspective on technology has changed to some
extent. It made me see the other side of the iceberg. I was very surprised when people said

virtual material, but now I can say it has become normalized.”

T-20: “I am a student now, but as a future teacher, 1 have the sadness of learning these
practices late and meeting them at the age of 21. The next generation will be very lucky in this
regard. Throughout the course process, 1 had lots of pain, but it was worth it. If I can easily
write 20 applications on this paper at the end of this process, I can say that I made the best of
this course. But we are at the beginning of the road. There are many applications we will learn.
This time I am waiting with enthusiasm, not with fear. As a teacher candidate who has more
grasp of technology and is more experienced. This course was the most forward looking and

fruitful course I have taken in my life.”

T-26: “I would like to extend my thanks to our teacher T.C. who helped us in this process, saw
our despair and tried to help us, enlightened us, left us intertwined with technology and caused
us to change. I want to end my statement as follows: "A teacher can change the fate of a
generation only so beautifully, and only such a teacher can brighten the future with his/her

light.”
Discussion

Internet technologies whose domain has been spreading day by day are used in educational
environments as well as in many other fields. Among the internet tools, especially web 2.0
applications, which enable the user to be an active content producer are important in terms of saving
the educational environments from being boring and creating permanent learning. Therefore, there
was a need to train teachers who can use web 2.0 applications actively in the classroom. In this study,
the perceptions of social studies teacher candidates regarding their experiences in integrating web 2.0
technologies with their fields were discussed. In this study where phenomenology, which is one of the
qualitative research patterns, was used, the data collected through interviews with teacher candidates

trained with web 2.0 applications were analyzed with the help of content analysis.

3 themes, 2 categories and codes related to categories were accessed regarding the study
process. Based on the expressions of social studies teacher candidates, in the process of integrating
web 2.0 applications in their fields, three themes were accessed, as “perceptions at the beginning of
the term”, “perceptions in the process” and “perceptions at the end of the term” in line with the
change in their perceptions. When all the data obtained from teacher candidates were analyzed, they
were basically divided into two categories, as “related to the instructor” and “related to the material
development in social studies with digital technologies." The perceptions of teacher candidates about

their experiences throughout the whole process are gathered under these two categories. Regarding

the findings of this study, it draws attention that teacher candidates had a negative attitude in general
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in the theme of "the beginning of the process of" integrating web 2.0 applications into their fields. This
situation also provides the finding that teacher candidates were not willing to use technology. As a
matter of fact, under the theme of teacher candidates' perceptions at the beginning of the term,
basically two categories and codes regarding these categories were reached regarding the subject of
the course instructor and material development in social studies with digital technologies. “Codes
associated with the instructor” consist of negative perceptions being unusual expectations, high
expectations, desire to force, being determined, confusion stemming from its being new, curiosity and
anger. This finding concludes that teacher candidates first showed resistance to different practices
during the course of the teaching lessons they took. In the theme related to the beginning of the
process, the codes regarding the subject of material development with digital technologies in social
studies consist of the negative perceptions of disappointment, fear, the belief of failure, stress, feeling
of inadequacy about technology, strangeness, confusion, overestimation, worrying, the feeling of
inadequacy, finding useless and getting caught off guard. The study findings of Pamuk, Ulken and
Dilek (2012), indicating that teacher candidates do not consider themselves competent about the use of
technology and the findings of the "feeling of inadequacy," and "the belief of failure" overlap. This
situation provided the finding that technology is an ordinary situation in the process of bringing in the
teacher candidates. In addition, findings such as "disappointment”, "fear", "stress", "worrying",
"overestimation" and "belief of failure" accessed in this theme overlap with the findings of similar
studies (Graham et al. 2009; Merig, 2014) in terms of teacher candidates' experiencing self-confidence
problems at the beginning of the process. Similarly, in different studies (Abbitt and Klett, 2007;
Gomleksiz and Fidan, 2011), the self-efficacy findings of teacher candidates in the technology use

process are similar to the findings of this study.

It was found that teacher candidates "perceptions in the process” regarding the process of

integrating digital applications into their fields turned positive compared to their perceptions at the

beginning of the term. In the theme of perceptions in the process, perceptions regarding the instructor
were found to transform into being influenced by determination, providing motivation and finding
difference sympathetic. In addition, perceptions of teacher candidates regarding web 2.0 tools in the
theme of perceptions during the process were observed to turn positive in the form of becoming
competent, struggling, development of self-confidence, increase in technological curiosity, the thought
of contributing to the social studies course and facilitating. However, regarding this theme, it was also
determined that negative perceptions aimed at the instructor in the form of criticizing maliciously in
response and reflecting reaction to music and negative perceptions aimed at web 2.0 applications in
the form of having difficulty and making sacrifices partially continued. Therefore, when the findings
related to the “perceptions in the process” are analyzed, it draws attention that the social studies

teacher candidates developed self-confidence and gradually started to consider themselves competent
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in this process as they received training with digital technologies and started to practice. In this
respect, this finding of the research is supported by and supports different researches (Brown and
Warschauer, 2006; Lee et al., 2008) in the literature. It was observed in the research findings that
teacher candidates had a sharp negative attitude regarding the use of digital technologies in social
studies at the beginning of the process. However, it is thought that regarding this negative attitude's
turning into positive, the instructor's conducting motivation activities to develop teacher candidates'
sympathy towards technology, encouraging group works and peer works were also effective. Yet, the
teacher opinion "T-1: We frequently came together with my friend from the group and exchanged ideas and
worked for a long time. As soon as I felt that I could not get through, I got support from them.” indicated the
importance of group works and peer support in technology integration studies. Indeed, the preference
of collaborative learning approaches where teacher candidates work in groups in the majority of
technology-based instructional design models (Lu, Johnson, Tolley, Gilliard-Cook, Lei, 2011; So and
Kim, 2009) shows that group studies are the right choice in this research. In different expressions, the
effects of motivating students in the technology integration process are observed. Expressions such as
"T-13: “Yes, we really had done what the teacher wanted. We did not know what to do when we first heard it,
but we did wonders during the presentation. Let me give an example from myself. I thought I would definitely
fail, but I revolted with the confidence that the teacher gave me.” and "T-9: Your words “Thanks to your studies
private schools will leap at you and Zeki Miiren will also see you" are still hilarious to me.” indicate how the
positive effects of the instructor's motivation studies in the process are reflected on the students'
perceptions. In this context, it can be said that motivation studies and instructor factors are important
in the process of bringing in digital technologies. In addition, that teacher candidates gained self-
confidence and became competent as they used web 2.0 applications in the course were reflected in
the expression "T-28: We were experts in this business now, we searched at least 20-30 of them even when
searching for applications, not just the applications we did ourselves. Fortunately, we researched and did it; |
have had a computer for 4 years, but I could only prepare presentations with PowerPoint. Now I know many
applications and I inevitably feel more sophisticated than those who study in other departments. I even helped
my friend who served as an intern in history department to use Kahoot in the classroom and I was very happy” .
In the theme, which reflects the perceptions of the social studies teacher candidates about the “end of
the period”, codes were obtained from the student statements in the categories related to the
instructor and the process of teaching social studies lessons with digital technologies. When the
findings consisting of these codes were examined, it was found that the negative attitudes of the
teacher candidates at the beginning of the process and to a small extent in the process evolved into
positive. When the perceptions of social studies teacher candidates at the end of the term were
examined, expressions such as being grateful for the instructor, sense of gratitude, turning into idol,
recognizing and being pleased with satisfaction were accessed. Regarding the theme of perceptions of

teacher candidates at the end of the term, their perceptions about web 2. 0 applications were observed
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to turn into finding fun, the idea that it will work like a charm in professional life, the disappearance
of prejudice and fears regarding practices, previous negative thoughts' turning positive, feeling lucky,
understanding the value of digital content and realizing that the reactions given from the beginning

are unwarranted.
Conclusion and Suggestions

In this study, some findings regarding the process of teacher candidates' integrating web 2.0
tools with their fields were accessed. Considering the findings obtained and the literature, the results
of the study were reached. As a result of the research, 3 codes, 2 categories and codes in relation to
categories were obtained based on the opinions of teacher candidates regarding the process of
integrating web 2.0 tools with their fields. As a result of the research, the themes “perceptions at the
beginning of the term”, “perceptions in the process” and “perceptions at the end of the term” were
reached in the conclusions based on participants' expressions. Depending on each theme, two
categories were obtained, being "about the instructor” and “about digital technologies and material

development in social studies." Under each category, codes obtained from teacher candidates'

expressions regarding the integration process of web 2.0 technologies with their fields were reached.

For example, while the codes formed in the context of the theme of “perceptions at the
beginning of the term” are unusual expectations, the thought that desire to force, determination, the
confusion and curiosity caused by its being new, the codes formed in the category "related to the
subject of developing material in the social media with digital technologies" are disappointment, the
belief of failure, stress, feeling of inadequacy in technological issues, feeling alienated, overestimation,

worry, finding useless and being caught unprepared."

Whereas in the context of the theme of “perceptions in the process” reached from the explanations of
the social studies teacher candidates, the codes formed in the category of the instructor are being
influenced by the determination, providing motivation, finding difference sympathetic, criticizing
maliciously as a reaction and reflecting his/her reaction to music," the codes formed in the category
"related to developing material in social studies with digital technologies" are becoming competent/
developing, increase in self-confidence, struggling, contribution to group work and cooperation,
developing research skills, having difficulty in preparing digital materials, increase in technological
curiosity, being encouraged by presentations, the thought that it contributes to the social studies
course, facilitation, contribution to socializing and friendship relations, self-criticism about the use of

technology and making sacrifice.

Whereas in the context of the theme of “perceptions at the end of the term” reached from the
explanations of the social studies teacher candidates, the codes formed in the category of the instructor

were being grateful, a sense of gratitude, turning into an idol, recognizing, being pleased with
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satisfaction, the codes formed in the category "related to the subject of developing material in social
studies with digital technologies" were finding fun, the idea that it will work like a charm in
professional life, the disappearance of prejudice and fears, the previous negative thoughts' turning
positive, feeling lucky, understanding the value of digital content and realizing that the initial

reactions were unwarranted.

Therefore, in consequence of the research, based on the opinions of teacher candidates
regarding the integration of web 2.0 tools with social studies courses, 3 themes, being "perceptions at

"non

the beginning of the term," "perceptions during the process" and "perceptions at the end of the term"
and in relation to each theme, two categories, being "related to the instructor" and 'related to
developing material in social studies with digital technologies" were accessed. When the results of the
research were considered, it was concluded that in teacher candidates' expressions within the context
of the theme of perceptions at the beginning of the term, teacher candidates had negative perceptions
regarding the instructor and digital contents. However, as a result of the education and motivation
studies given by the instructor to the teacher candidates, it was concluded that the perceptions of the
social studies teacher candidates regarding the instructor and digital content turned partially positive
as seen in the theme of "perceptions in the process.” When the statements of some teacher candidates
are taken into consideration, it was found that they still had negative perceptions in the process but
when the expressions in the theme of perceptions at the end of the term were considered, the teacher
candidates were found to have gained positive perceptions regarding both the instructor and the

efforts to integrate the web 2.0 tools with the social studies area. Some suggestions can be presented

within the framework of these results of the research:

e Academicians who teach applied in the faculties of education in the process of using
technology in teaching fields should pay attention to motivation studies in the process.

e In addition, based on the findings related to the effectiveness of group studies, team or group
studies may be preferred in technology integration studies.

e The findings reached in this study belong to a one-term course period conducted with
prospective teachers. New researches can be pursued longitudinally. It is thought that it will
be possible to observe the effect and benefit of teacher educations given by digital applications

in the faculties in the process of teaching practice more realistically with longitudinal studies.
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