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Abstract

The exercise of power can be noticed in any social or institutional relationship. In educational
institutions, especially in the pre-university ones, power exercise can have a greater impact as
students are not yet fully developed personalities or full subjects. This theoretical research is
mainly based on a Foucauldian approach in terms of exploring and analyzing power relations
in pre-university educational institutions. A deeper understanding of power exercise effects in
schools might give school leaders, teachers and students the opportunity and the means to
handle and control power relations during the educational process. At educational institutions,
power is exercised by all actors, but in different proportions and dimensions. Power exercise
can be controlled if the actors are aware of the power they exercise and the power that is
exercised on them. The paper argues that, since the power exercise cannot be avoided and the
authority in classroom remains the same, one of the ways in which power exercise can be
controlled is through the teaching methods. It shows that the most appropriate form of teaching
is the one that does not try to conceal or hide the exercise of power through changing the
techniques of teaching.
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When discourse gets institutionalized in society, it tends to produce truths for
the whole society and each truth is accompanied by power. As communication and
discourse take place in the educational process, a kind of power is exercised, because
power may be produced anywhere, at any time, at any point within each relation
(Foucault, 2011). An educational institution, such as the school, is supposed to be a
place and space where knowledge is learned and produced, and the students' talents,
interests, and tendencies are discovered and developed. In order to be such, the
educational institution should be a place of freedom where power exercises cannot
impose limitations and restrictions on the actors involved (students or teachers).
Therefore, it is important to understand how the power relations influence the
knowledge creation and transmission process, as well as the actors in educational
institutions. Using Foucault's (1980; 2009; 2011) approach to the exercise of power,
the aim of this paper is to analyse the power relations in pre-university educational
institutions in order to understand how the exercise of power affects the educational
process and quality. The terms pupil and student will be used here to refer to children
and adolescents studying at primary and secondary schools respectively. Preschool
education institutions and pupils, and higher education institutions and students,
however, are not taken into account. Pupils in preschool institutions are not analysed
here because they, as a result of their very young age, are educated in a more informal
way, including entertainment such as games, playgrounds, etc. University students are
not part of this study either, as they are over 18 years old and in most democratic
countries are legally considered responsible subjects. In view of the above, the study
attempts to answer the following research questions:

1. How do power relations influence the quality of pre-university education?
2. How can the effects of power exercise in the classroom be controlled?

This theoretical research paper intends to answer the above research questions
by revealing and analysing power relations and the exercise of power in the classroom
in two different approaches to pedagogy, namely manipulative pedagogy and
communicative pedagogy, and the two main forms of teaching, the so called non-
interactive approach, known widely as lecture, and the interactive approach, known
as seminar.

The article pursues a philosophical approach. The main concepts that operate on
the plane of immanence of this study are education and power. Therefore, this
research deals and works with the meanings and implications of these two concepts,
critically analysing the literature on the topic, and especially Michel Foucault’s (1971,
1982) works, which deal with the concept of power and its application in education.
However, other approaches, related to education and the exercise of power by authors
such as Biesta (1998), Deacon (2006), Young (1990) or Freire (1982), are also dealt
with to offer new insights into the field of philosophy of education.

In addition to the aforementioned authors, of course, there have been other
researchers who have also worked on this topic from different perspectives. One of
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them is Michael W. Apple. According to him, within and outside the school, there are
significant conflicts over knowledge and power relations. The educational process at
school cannot be considered value-free but part of the world of experience. Apple
claims that there is no one textual authority, nor one definitive set of facts that is
divorced from its context of power relations. Schools are an integral part of a
complicated and intertwined system that provides legitimacy to social groups and
allows for the re-creation, maintenance, and ongoing construction of social and
cultural ideologies (Apple, 1986). The pedagogical process inevitably contains power
relations. In school, power is exercised by each participant and by the knowledge itself
that circulates and disseminates there. Apple sees education as interconnected with at
least three elements: culture, government and economy. Consequently, the
educational process takes place in an environment where power exercise is present.
Regardless of the way of teaching, it is important that the teacher does not conceive
of the student as an object because, as Apple says, if a teacher treats a student as
“really dumb”, s/he might become “really dumb”. Moreover, he thinks that the
learning process in the classroom is also influenced by other extra-classroom power
relations related to social structure, such as symbolic context and material
circumstances. In the classroom, pedagogy should recognize the different social
positions and cultural repertoires, and the power relations between them. As a result,
Apple suggests that the methods of communication and the forms of control in the
classroom have to be seen as a dialectical relationship between ideology and material
and economic environment (Apple, 2013).

In their book Reproduction in Education, Society and Culture (1990), Bourdieu
and Passeron conclude that authority originating from school-based knowledge was
not only highly subjective but also reflective of a major power or cultural authority at
work. Another researcher, Paul Willis, conceived of pedagogy at school as an
instrument that plays an often-mystified role in the articulations of instrumentalism
and expressivism. In his view, remaining educational autonomies, as well as their
hopes for inclusion in emancipatory practices and initiatives, has to be fashioned on
the grounds of relations of production and relations of consumption (Willis, 1999).
Dissemination and acquisition of knowledge in school is not a linear, neutral,
technical, or mechanical process. On the contrary, it is much more complex and it
obtains power as well. Fiske (1989, p. 149) stated that “Knowledge is never neutral,
it never exists in an empiricist, objective relationship to the real. Knowledge is power,
and the circulation of knowledge is part of the social distribution of power.”
Regarding knowledge disseminated in school, Apple (1990) considered as naive to
think of the school curriculum as neutral knowledge.

Theoretical Framework

I do not know whether | completely agree with Foucault (2009, pp. 96-97) that
any discourse produces truths and consequently produces power, but | do agree that
discourses produce power. One can say that power is mainly produced by force rather
than by discourses. Actually, the concept of power has been treated by many authors
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in different fields of social sciences, and each of them has given this term specific
features. In this paper, | use the concept of power as defined by Foucault:

The characteristic feature of power is that some men can more or less
entirely determine other men's conduct - but never exhaustively or
coercively. A man who is chained and beaten is subject to force being
exerted over him, not power (Foucault, 2002, p. 324).

Power here is not conceived as something exclusive that belongs entirely to
someone and not at all to someone else. Power cannot be treated as an object which
can be given, exchanged or recovered but as an action that can be exercised. Power is
never centralized only in one place or in one individual's possession. Certain bodies,
gestures, discourses, and desires are some of the prime effects of power which can
identify and constitute individuals. A person is both an effect of power and an element
of power's articulation. So power constitutes the individual, but at the same time, it is
the individuals who give shape to power. The individual is a vehicle of power as an
exerciser, conveyor, and resultant (Foucault, 1980).

Since education is one of the many forms of social interactions, pedagogy is an
area where discourses take place and play an important role. According to Biesta
(1998), in his paper entitled “Pedagogy Without Humanism: Foucault and the Subject
of Education”, there are two main concepts of education: A) education as
manipulation; and b) education as communication. If we make a distinction in eras,
manipulative pedagogy is mostly related to the modern era, whilst communicative
pedagogy is mostly related to the postmodern era. Referring the first concept
(manipulative pedagogy), teacher and student enter into communication in the
classroom as unequal. On the other hand, there is communicative pedagogy, which is
related to postmodernism. The latter does not see education as merely instrumental
relation. According to communicative pedagogy, education, as an instrumental
relation, ignores the emerging personhood of the pupil/student. In communicative
pedagogy, teacher and student are considered equal in the teaching-learning process
at the school. From a narrow perspective, one can say that if manipulative pedagogy
is applied, the impact of the power exercise is strong because the teacher directly
exercises power on the pupil/student; whereas if communicative pedagogy is applied,
the impact of the power exercise is weaker because both sides (teacher — pupil/student)
exercise power in an interactive process and consequently oppose each other impact.
In the classroom, the discourse which gets institutionalized is, most probably, the
discourse of the teacher because s/he is the authority. So, the teacher’s discourse
produces truths for the pupils/students. As a result, it is the teacher who exercises
power on the students. Nevertheless, this is only half the picture. Referring to Foucault
(2011), the exercising of power is not that simple and does not work exactly that way.
He states that power is found everywhere because power may be produced at any time,
at any point within each relationship. Power relations can be seen as a net, where
points from where power is exercised can be anywhere, and points over whom power
is exercised can also be anywhere. Power is everywhere... because it comes from
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anywhere (Foucault, 2011, p. 123). Consequently, the claim to eradicate the exercise
of power in the classroom by changing teaching techniques seems impossible. In any
situation, the persons involved will continue to exercise power over each other, in
different proportions, even without their knowledge or intent.

Manipulative Pedagogy vs. Communicative Pedagogy

In manipulative pedagogy, the teacher and the student are unequal in the
communication process in the classroom because the teacher is adult and consequently
is considered subject, whereas the same thing cannot be said for the pupil/student
because s/he is underage and in an ongoing formal learning process. The pupil/student
is considered as a potential subject or subject to be. So, the relation teacher —
pupil/student here is asymmetric. The pupil/student is still in the process of becoming
subject, influenced by the (manipulative) pedagogical process.

As | mentioned in the previous parts, modernism is associated with the
manipulative form of pedagogy, while later, postmodernism brought changes into the
form of pedagogy by shifting from the manipulative method to the communicative
method, claiming that in the new pedagogical form, the manipulation of students by
teachers has to be avoided (Biesta, 1998). On the other hand, manipulative pedagogy
does not try to deny student manipulation by the teacher. On the contrary, it has its
own arguments for why the teacher should manipulate the pupils and students, instead
of pursuing symmetrical communication between equals in the classroom (Peters,
1963; Young, 1990; Gossling, 1993).

Manipulative pedagogy stands behind the idea that education in schools has to
be asymmetrical because the relation between the teacher and the learners is a relation
between two non-equal subjects, or to say it clearly, between someone who already is
a subject (the teacher) and others who yet have to become subjects (the learners)
(Biesta, 1998). So, the teacher has a mission to complete. S/he has to work on a
process of teaching and the subject-formation of the students. In this respect, the
concept of Freire (2005, p. 65) known as critical pedagogy or liberatory pedagogy
could help us. Freire goes further by stating that critical/liberatory pedagogy helps
both the teacher and the students to become subjects by developing consciousness. He
considers consciousness as a condition for a human to become a subject (Freire, 1982).
The teacher, who is an adult, and educated and trained to be such, is normally
conscious of the contexts and the consequences of her/his actions. Consequently, the
teacher is a subject. Meanwhile, the same cannot be said for the students under 18
years of age. As far as education is a teaching-learning process between subject and
yet non-subjects, it is the duty of the teacher to manipulate pupils/students in order to
help them in the process of subject-formation. The first step in helping the students
become subjects is to make them aware and conscious that they are not yet full
subjects, therefore, in this phase, they need to be taught/manipulated by a professional
and specialized subject such as the teacher.
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Manipulative pedagogy sees the student identity as an outcome of pedagogical
influence. It considers subjectivity an effect of pedagogical impact. “This shows that
the modern (manipulative) pedagogical project is founded upon a normative
presupposition, namely, the irreducible value of the (emerging) subjectivity of the
child.” (Biesta, 1998, p. 3). Especially, pupils are not yet capable or prepared of real
dialogue and communication. “The pupil is thought to lack communicative
competency... in a strict sense in which communicative competency is thought to
consist of the social capacity for entering into argumentation and the cognitive
capacity to generate or criticize arguments.” (Young, 1990, pp. 111-115). Children
can and must enter the “Palace of Communication” through the “Courtyard of
Manipulation” (Peters, 1963, p. 55). So, education is seen as a trajectory where
manipulation eventually develops into communication during the time.

Another factor, which can be used as an argument in favour of manipulative
pedagogy is age. Each person - including the pupils and students - is not considered a
full subject until a certain age. Communicative pedagogy states that education has to
be a communication process between subjects (Biesta, 1998, pp. 3-5). From here, one
might raise the question: At what age is a person or student considered a full or real
subject (subject with full responsibility)? For example, the vast majority of countries
in the world do not consider the people under the age of 18 (usually) as full subjects,
therefore their parents or legal guardians are responsible for them and the
consequences of their actions. Being under the age of 18, they lack many rights,
including the right to vote, which is one of the fundamental human rights in the
democratic world. The lack of these rights for people under the age of 18 is widely
regarded as fair because full rights are for full subjects. A person, under the age of 18,
is an incomplete subject, therefore, s/he enjoys incomplete rights. One of these rights
that is denied can be their right to communicative pedagogy. If pedagogy takes this
criterion to consider the student as a subject or not - a criterion legitimized by almost
all countries regarding several rights - then manipulative pedagogy becomes
inevitable, and communicative pedagogy becomes ineffective, since communication
— especially in the official institutions - is considered a process that occurs between
subjects. As a result, the student in the school has to be manipulated by the teacher for
her/his own good as long as s/he is not yet a complete subject.

On the other hand, communicative pedagogy, as can be understood, stands
behind the idea of the need for free and noncoercive communication in the classroom.
As closely related to the postmodernist concepts, this pedagogical theory deconstructs
the modernist idea of the human subject as autonomous, independent, rational or pre-
social. Human being here is considered as produced by a number of factors and
discursive practices. From a Foucauldian perspective, school education is considered
a process of intersubjective relations; therefore, it is not a deep or profound truth about
human subjectivity. The individual (teacher or student) is a product of several power
relations. A relation between the pupils/students and the teacher is created through
intercommunication. This relation should be equal and symmetrical. Unlike
manipulative pedagogy, which states that education is a manipulation trajectory that
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can be developed into communication, communicative pedagogy states that the
educational process should always be a communicative trajectory (Biesta, 1998).

Nevertheless, although the students are not yet full subjects, some sort of
dialogue in the classroom can be helpful to them. This does not mean that students are
equal to the teacher during the teaching process in the classroom. We would be naive
to believe it. Nor does it mean that students should be an equal part of a
communication process in the classroom because, like the teacher, they have to teach
as well, but they should be allowed to express themselves. The classroom dialogue
should also serve to give students the opportunity to learn how to articulate. Freire
(1992) also supports the idea of dialogue in the classroom by stating the following:

Dialogue between teachers and students does not place them on the same
footing professionally ... Teachers and students are not identical ... After
all, it is a difference between them that makes them precisely students or
teachers. Were they simply identical, each could be the other. Dialogue
is meaningful precisely because the dialogical subjects, the agents in the
dialogue, not only retain their identity, but actively defend it, and thus
grow together. Precisely on this account, dialogue does not level them,
does not ‘even them out,' reduce them to each other. (Freire, 1992, p. 101).

Even though communication is a necessary element in education for Freire, he
sees it as a dialog that does not mean equality in the relationship between the teacher
and the students. The teacher remains the authority in the teaching-learning process.
In the classroom, the teacher is still the authority, but s/he should not be authoritarian
(Wayne, 2007).

Power Exercise in the Classroom

Based on the approaches of many scholars and philosophers, such as Foucault
(1982), Biesta (1998), it can be stated that educational institutions are a kind of
communication institution where power is exercised as well. Moreover, according to
Foucault, “What distinguishes educational institutions from prisons, hospitals, and
armies is that educational institutions emphasize more ‘communication’ rather than
‘capacity’ and ‘power’.” (Foucault, 1982, pp. 218-219). So, there is no doubt that
communication is a very important element at schools. The power exercised during
communication in the classroom is all-around and can come from all participating
actors, of course in different proportions. It may very rarely happen that the exercise
of power is one-sided.

In the school, those who are supposed to exercise power (the teachers) are caught
up and subjected by the power relation, maybe as much as those over whom power is
supposed to be exercised (the students). Not rarely, the teachers work under the
invisible pressure of those over whom power is exercised. It is an undeniable fact that
students also put pressure on teachers through communication and gestures. Teachers
also can feel the pressure of the students even if the students do not speak at all, for
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example through their critical gazes or mimics, just as students often feel the pressure
of teachers even when the latter do not speak (Deacon, 2006).

Non-interactive (Lecture) vs. Interactive (Seminar)

To understand what form of teaching exercises more power or less power,
Foucault explores the two most prominent forms of teaching, the lecture (non-
interactive pedagogy) and the seminar (interactive pedagogy) (Foucault, 1971, pp.
199-200). Apparently, the lecture is non-reciprocal, asymmetric and unequal in terms
of communication and power relations. The seminar, on the other hand, tends to be
more equal, symmetrical and reciprocal. At the seminar, the teacher exercises less
power over the students because this form of teaching makes it possible for the power
to come and be exercised to all more equally. On the other hand, at the lecture, the
only speaker is the lecturer, so power through the discourse is exercised only in one
direction, from the lecturer to the students. In fact, Foucault (1971) argues that the
real power relations in the classroom are exercised differently.

According to Foucault, the lecture is more honest and less sly than the seminar
in terms of the relations of power because it does not try to hide or camouflage the
power that the teacher has and that is exercised in the classroom. To be clear, in both
teaching methods there are inevitably power relations and exercise. The difference in
power relations hides behind the claims of the two teaching methods.

A lecture which is tentative about its truth-claims and which exposes itself
to criticism might neutralize power relations by rendering them more
visible; whereas the ostensible freedom and reciprocity of the seminar may
disguise power relations to the extent that students uncritically absorb what
is only the informed opinion of the teacher. (Deacon, 2006, p. 184).

When the student attends a lecture, s/he is aware of the power exercised by the
teacher/lecturer in the classroom or auditorium. In this way, being aware of it, the
student is prepared to face the power exercised by the teacher. Consequently, being
aware and prepared, s/he is less exposed to this exercise of power over her/him.

On the other hand, the students attend the seminar with the thought that there
they will participate in a communication process where are all equal and free to speak,
and consequently, no power is exercised over them. The seminar gives everyone the
opportunity to speak and express themselves. On the practical side, seminar makes
the teacher more equal with the students. In this way, the seminar claims that there is
less power exercised, since the figure of power, that is the teacher, becomes part of
the discussion with students. Thus, the students, seeing the form of the seminar where
the teacher does not speak all the time, but converse with them, are unaware of the
power exercised at the seminar and therefore are unprepared for it. Not being prepared
for the power that can be exercised over them during the seminar, students are more
exposed and vulnerable to the "hidden" power that may come from the teacher and
their peers as well. At the seminar, the students are free to speak, but this is where the
power is exercised over them. The student feels the pressure of the power exerted on
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her/him when s/he has to speak; when s/he has to be active in the classroom; or in
other eventual situations that may arise during the interactive teaching process at the
seminar.

Apart from the fact that being unaware and unprepared for the power exercise
makes students more vulnerable to the power relations, there are two other reasons
why at the seminar pressure and power exercise is not disappear or weakened, even
though all are supposed to be equal and everyone has the right to speak or to express.

The second reason is that the power is not exercised by the teacher only. In
relationships, power can come from anywhere and anyone can be subject to the
exercise of power. Thus, at the seminar, power can be exercised by the teacher and by
each student. Every student who speaks at the seminar exercises power over other
students, even over the teacher. Moreover, because the students are supposed to speak
and be active at the seminar, they feel the pressure to do it even when they may have
nothing to say. It is the power of the teacher and the other students exercised over the
student each time s/he makes the decision to speak or not at the seminar. The student
is under the power of reactions not only of the teacher but also of the other students.
So, there is no decrease in the level of power exercised in the classroom, but a
diversification and maybe an increase of it. Perhaps there is a decrease in teacher
dominance, but dominance is another concept that differs from power.

The third argument for the existence of the power exercise at the seminar is that
the power of the teacher over the students is not lost, but it only gets camouflaged.
The teacher's relation with the students at the seminar may be closer and friendlier
than the relation of the teacher with the students at the lecture. That is actually true.
However, the relation remains hierarchical and official during the teaching process at
the educational institutions. This means that the statuses of the teacher and the
students do not change. The status or nature of their relation does not change either.
The relation can change the shape but the status of the participants in this relation
remains the same. Consequently, neither the core nor the relation function changes.
Even at the seminar, the teacher is the one who has the status of the person who teaches
others even though the form of teaching may be different. Moreover, as long as the
status of the participants at the seminar does not change, the teacher remains the
authority who evaluates the students. So, the teacher, using grades and marks, still has
the power to “punish” the students who do not perform well or to “reward” the good
performing ones. The students are constantly under the pressure of the evaluation, so
consequently they are somehow under the power of the one who evaluates them for
what they say or do not say. So, it would be naive to claim that the teacher's power at
the seminar is disappeared or even faded.

The arguments | presented above, concerning the power exercise in the
classroom, which rely mainly on Foucault's (1982, 2009, 2011) ideas and concepts
regarding the exercise of power in society and in educational institutions in particular,
show that changing the teaching technique from lecture to seminar does not reduce
the exercise of power in the classroom. Hence the seminar can be more suitable to be
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used for training in methods, vocational and technical teaching than to encourage and
develop free and critical thinking in the schools (Deacon, 2006, p. 184). On the other
hand, the lecture, which gives the student more space and freedom to think without
putting pressure on the necessity to speak often and quickly as at the seminar, seems
more appropriate and more valuable to teach students theoretical subjects that require
a deeper thought to be understood.

Discussion, Conclusion and Suggestions

In conclusion, it can be stated that at pre-university educational institutions,
power is exercised by all actors, but in different proportions and dimensions. While
the exercise of power is inevitable in any social relationship, in schools, in addition to
social relationships, there is an institutional relation as well which increases and
diversifies the exercise of power. This study aimed at revealing and obtaining a deeper
understanding of the relations and exercise of power in the classrooms at pre-
university educational institutions.

Regarding the first research question I raised at the beginning of this article (How
do power relations influence the quality of pre-university education?), it has been
argued that power relations and exercise of power in schools can become an obstacle
to the development of knowledge, creation and freedom of thought. This could happen
because power relations in the classroom are all-around and can come from all
participating actors, of course in different proportions. Not being aware and prepared
for the power that can be exercised in the classroom, teachers and students are more
exposed and vulnerable to the “hidden” power that may come from any individual.
Regarding the second research question (How can the effects of power exercise in the
classroom be controlled?), it has been alleged that the actors in schools have to be
aware of the power they exercise and is exercised on them so that the exercise of
power can be controlled and managed to a certain degree. The first step in controlling
the effects of power exercise in the classroom is to make the teacher and students
aware and conscious that each of them exercises power over the others and, at the
same time, is subject to the exercise of power by the others, consciously or
unconsciously. This could reduce the negative influence of power relations on the
educational process, but, of course, could not completely avoid it. The claim to
eradicate the exercise of power in the classroom by changing teaching techniques
seems impossible and unrealistic.

Also, in this article, it has been claimed that the communication process, as if all
participants were equal, requires all parties to be subjects. The manipulative way of
teaching in the school classrooms is acceptable as long as the students are not full
subjects (under the age of 18). This does not mean that communication in the
classroom between the teacher and the students is not allowed. Communication should
not pretend equality but should be more in the form of dialogue aiming at the
development of the students’ articulation and fostering the development of the
students’ talents, interests and tendencies.
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Inter-exercise of power in the classroom is inevitable regardless of whether there
is inter-communication between the teacher and the students or not. The form of
teaching (lecture or seminar) does not reduce the exercise of power in the classroom
as long as the status of the actors does not change and, as long as power can be
exercised by anyone. What can be changed, however, is the awareness of students and
teachers about the power exercise in the classroom. Power becomes more controllable
and manageable when all involved persons are aware of it.

Since the exercise of power is inevitable in the classroom, the most appropriate
form of teaching is one that does not try to conceal the exercise of power through
changing the techniques. Teaching techniques can be changed in order to:

- make the knowledge be acquired more accessible and penetrable to everyone;
- make the process more interesting and inclusive;
- urge the students to study and develop their talents.

Still, the change of techniques does not eliminate the exercise of power in
education as long as power can be exercised in any situation by any actor.

While this article analysed the power relations in the classroom from a
philosophical perspective, it did not deal with the alternative types of teaching other
than lecture and seminar. Also, this paper is conceived according to the western
worldview of subjectivity and education, not taking into account other cultures in the
world and their relations with education and power. These are limitations of the study.
However, these are also invitations for other education and philosophy of education
scholars to analyse the alternative forms of teaching in different cultures in relation to
the exercise of power. While most studies in this field deal with the exercise of power
by educational institutions over students or society, or the power that the teacher
exercises over students, this research deals with the micro level, bringing to attention
the relationships and ways of power exercise by all actors in the classroom.

Ethics Committee Decision

This study does not include human subjects, thus ethics committee approval
decision is not needed.
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Iktidar kullanimi, herhangi bir sosyal veya kurumsal iliskide fark edilebilir. Egitim
kurumlarinda, 6zellikle {iniversite dncesi kurumlarda, iktidar uygulanisi, 6grenciler heniiz tam
olarak geligmis kisilikler veya tam denekler olmadigindan daha biiyiik bir etkiye sahip olabilir.
Bu kuramsal aragtirma, esas olarak iiniversite dncesi egitim kurumlarinda gii¢ iliskilerinin
incelenmesi ve analiz edilmesi acisindan Foucaultcu bir yaklagima dayanmaktadir. Egitim
kurumlarinda, smifta/oditoryumda iktidar iligkileri, yaraticilik, yenilik¢ilik, bilgi iiretimi,
Oziimseme vb. i¢in bir engel durumuna gelebilir; Ggretmenlerin, Ggrencilerin  ve
akademisyenlerin diigiince ozgirliginii engelleyebilir. Okullarda iktidarin uygulaniginin
etkilerinin daha derin bir sekilde anlagilmasi, okul yoneticilerine, 6gretmenlere ve dgrencilere
egitim siirecinde bunlart yonetme ve denetleme firsatini ve araglarini verebilir. Egitim
kurumlarinda iktidar, tiim aktorler tarafindan ancak farkli oran ve boyutlarda kullanilir.
Iktidarin uygulamisi, aktorler uyguladiklar iktidarm ve iizerlerinde uygulanan iktidarin
farkindaysa kontrol edilebilir. Bu makale, iktidarin uygulamasindan kaginilamayacagi ve
siiftaki otorite ayn1 kaldig icin, iktidar uygulamasinin kontrol edilebilecegi yollardan birinin
Ogretim yontemleri araciligiyla oldugunu savunmaktadir. En uygun Ogretme bigiminin,
ogretme tekniklerini degistirerek iktidar uygulamasini saklamaya veya gizlemeye caligmayan
bir 6gretim bigimi oldugunu gosterir.
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Amac ve Onem

Soylem, toplumda kurumsallastigi zaman, tim toplum i¢in dogrular {iretme
egilimindedir ve her gercege iktidar eslik eder. Egitim siirecinde iletisim ve séylem
yer aldikga, bir tiir iktidar uygulanilir, ¢linkii iktidar her iliskide herhangi bir zamanda,
herhangi bir noktada, herhangi bir yerde tiretilebilir (Foucault, 2011). Okul gibi bir
egitim kurumunun, bilginin 6grenildigi ve iiretildigi ve 6grencilerin yeteneklerinin,
ilgi alanlarmin ve egilimlerinin kesfedildigi ve gelistirildigi bir yer ve alan olmasi
gerekir. Boyle olabilmesi i¢in egitim kurumu, iktidar iliskilerinin ilgili aktorlere
(6grenciler veya dgretmenler) sinirlama ve kisitlamalar getiremeyecegi bir 6zgiirliik
yeri olmalidir. Bu nedenle iktidar iligkilerinin bilgi olusturma ve aktarma siirecini ve
egitim kurumlarindaki aktorleri nasil etkiledigini anlamak 6nemlidir. Foucault'nun
(1980; 2009; 2011) iktidar uygulamasi yaklagimi kapsaminda bu makalenin amaci,
iktidar uygulamasinin egitim stirecini ve niteligi (Kaliteyi) nasil etkiledigini anlamak
igin Universite Oncesi egitim kurumlarindaki iktidar iliskilerini ¢6ziimlemektir.
Ogrenci (pupil, student) terimi burada sirasiyla ilkokul ve ortaokullarda okuyan
cocuklar1 ve gengleri belirtmek i¢in kullanilmigtir. Okul 6ncesi egitim kurumlari ve
yilksek Ogretim kurumlart bu makalede dikkate alinmamaktadir. Okul oncesi
kurumlardaki 6grenciler de bu makalede analiz edilmemektedir ¢ilinkii ¢ok kiigiik
yaslarda olmalarinin bir sonucu olarak, oyunlar ve oyun alanlar1 gibi eglenceler de
dahil olmak iizere daha gayri resmi bir sekilde egitilmektedirler. Universite
ogrencileri de 18 yasin iizerinde olduklarindan ve ¢ogu demokratik iilkede yasal
olarak sorumlu yetigkinler olarak kabul edildiginden bu g¢alismanin bir pargasi
degildirler. Yukaridaki acgiklamalarin 1siginda, bu makale asagidaki aragtirma
sorularini yanitlamaya ¢aligmaktadir:

1. Iktidar iliskileri {iniversite dncesi egitimin niteligini nasil etkiler?
2. Smftaki iktidar kullaniminin etkileri nasil kontrol edilebilir?

Yontem

Bu makale, pedagojiye iki farkli yaklasimla (yani manipilatif pedagoji ve
iletisimsel pedagoji) sinifta iktidar iligkilerini ve iktidar uygulanigini ortaya koyarak
ve analiz ederek yukaridaki arastirma sorularini yanitlamay1 amaglamaktadir. Ayrica
yaygm olarak ders (lecture) olarak bilinen sozde etkilesimli olmayan yaklagim ve
seminer (seminar) olarak bilinen etkilesimli yaklasim olmak flizere iki ana 6gretim
bicimi ile ilgilenir.

Bu kuramsal aragtirma makalesi felsefi bir yaklagim izlemektedir. Bu ¢aligmada
ickinlik diizleminde isleyen ana kavramlar egitim ve iktidardir. Bu nedenle bu
aragtirma, bu iki kavramin anlamlarmni ve ¢ikarimlarini, konuyla ilgili alanyazini
elestirel bir sekilde analiz eder ve ozellikle de iktidar kavrami ve egitimdeki
uygulamasiyla ilgilenen Michel Foucault'nun (1971, 1982) c¢alismalarini ele alir.
Bununla birlikte Biesta (1998), Deacon (2006), Young (1990) veya Freire (1982) gibi
yazarlarin egitim ve iktidar kullanimiyla ilgili diger yaklasimlar1 da egitim felsefesi
alanina yeni anlayislar sunmak icin ele alinmaktadir.
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Kuramsal Yaklasim

Bu makalenin yazari Foucault’nun (2009, ss. 96-97) iddia ettigi gibi herhangi bir
sOylemin gercek irettigine ve sonug¢ olarak iktidar {irettigine tamamen katilip
katilmadigini bilmemekte ancak sdylemlerin iktidar iirettigine katilmaktadir. iktidarin
soylemlerden ¢ok zorla iiretildigini de iddia edilebilir. Aslinda iktidar kavrami, sosyal
bilimlerin farkli alanlarinda birgok yazar tarafindan ele alinmis ve her biri bu kavrama
belirli 6zellikler vermistir. Bu makalede, Foucault tarafindan tanimlanan iktidar
kavrami kullanilmigtir. Buna gore:

The characteristic feature of power is that some men can more or less
entirely determine other men's conduct - but never exhaustively or
coercively. A man who is chained and beaten is subject to force being
exerted over him, not power. [Iktidarin karakteristik ozelligi, bazi
insanlarin  diger insanlarin davraniglarini  asagi yukari tamamen
belirleyebilmesidir - ancak asla kapsamli veya zorlayici bir sekilde.
Zincirlenmis ve dovilmiis bir insan, kendisine uygulanan zorlamaya
tabidir, ancak iktidara degil.] (Foucault, 2002, s. 324).

Burada iktidar, bir bagkasina degil, tiimiiyle birine ait olan 6zel bir sey olarak
diisiiniilmemistir. iktidar, verilebilecek, degis tokus edilebilecek veya geri
almabilecek bir nesne olarak ele alinamaz ancak uygulanabilecek bir eylem olarak ele
alinmalidir. iktidar hicbir zaman tek bir yerde veya bir bireyin miilkiyetinde
merkezilestirilmez. Belirli bedenler, jestler, sOylemler ve arzular, bireyleri
tanimlayabilen ve onlara sahip olabilen iktidarin temel etkilerinden biridir. Kisi hem
giiciin bir etkisi hem de iktidarin eklemlenmesinin bir 6gesidir. Oyleyse iktidar bireyi
olusturur ama ayni zamanda iktidar1 sekillendirenler de bireylerdir. Birey, bir
uygulayici, tasiyict (konveyor) ve sonug olarak bir iktidar aracidir (Foucault, 1980).

Egitim birgok sosyal etkilesim bi¢ciminden biri oldugu i¢in pedagoji, sdylemlerin
gerceklestigi ve 6nemli bir rol oynadigi bir alandir. Biesta'ya (1998) gore, “Pedagogy
Without Humanism: Foucault and the Subject of Education” baslikli makalesinde,
egitimin iki ana yonii vardir: a. Manipiilasyon olarak egitim; b. iletisim olarak egitim.
Caglarda bir ayrim yaparsak, manipiilatif pedagoji ¢ogunlukla modern ¢agla
iliskiliyken iletisimsel pedagoji cogunlukla postmodern donemle ilgilidir. {1k kavranm
(manipiilatif pedagoji) referans alan Ggretmen ve Ogrenci, sinifta esitsiz olarak
iletisime gecer. Ote yandan, postmodernizm ile ilgili iletisimsel pedagoji de vardir.
Bu ikinci yaklasim, egitimi yalmzca aragsal bir iliski olarak gérmez. Iletisimsel
pedagojiye gore egitim, aragsal bir iliski olarak Ggrencinin ortaya g¢ikan kisiligini
gdrmezden gelir. Iletisimsel pedagojide 6gretmen ve &grenci okuldaki 63retme-
Ogrenme siirecinde esit kabul edilir. Dar bir perspektiften, manipiilatif pedagoji
uygulanirsa, iktidar alistrmasimin etkisinin gligli oldugunu ¢linkii 6gretmenin
dogrudan 6grenci iizerinde iktidar uyguladigini sdyleyebilir; oysa iletisimsel pedagoji
uygulanirsa, iktidar aligtirmasinin etkisi daha zayiftir ¢iinkii her iki taraf (6gretmen -
ogrenci) etkilesimli bir siiregte iktidar kullanir ve sonug olarak birbirlerinin etkisine
kars1 ¢ikarlar. Sinifta kurumsallasan sdylem biiyiik olasilikla 6gretmenin sdylemidir
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clinkii otorite odur. Boylece 6gretmenin sdylemi 6grenciler icin gercekleri iiretir.
Sonug olarak, dgrenciler {izerinde gii¢ uygulayan 6gretmendir. Yine de bu, resmin
sadece yarisidir. Foucault'ya (2011) atifta bulunarak iktidarin kullanilmasi o kadar
basit degildir ve tam olarak bu sekilde calismaz. Iktidar iliskileri, iktidarin uygulandig1
noktalarin herhangi bir yerde olabilecegi ve lizerinde iktidarin uygulandigi noktalarin
da herhangi bir yerde olabilecegi bir ag olarak goriilebilir. Iktidar her yerdedir ...
clinkii her yerden gelir (Foucault, 2011, s. 123). Dolayisiyla 6gretim tekniklerini
degistirerek siniftaki iktidar kullanimini ortadan kaldirma iddiasi olanaksiz
goriinmektedir. Her durumda bu siirece dahil olan kisiler, bilgileri veya niyetleri
olmasa bile, farkli oranlarda birbirleri iizerinde iktidar kullanmaya devam
edeceklerdir.

Foucault (1982) ve Biesta (1998) gibi birgok bilim insamt ve filozofun
yaklagimlarindan hareketle egitim kurumlarinin iktidarin da kullanildigi bir tiir
iletisim kurumu oldugu séylenebilir. Dahasi1 Foucault'ya gore, “what distinguishes
educational institutions from prisons, hospitals, and armies is that educational
institutions emphasize more ‘communication’ rather than ‘capacity’ and ‘power’”.
[“Egitim kurumlarini hapishanelerden, hastanelerden ve ordulardan ayiran sey, egitim
kurumlarinin ‘kapasite’ ve ‘gii¢’ yerine daha fazla ‘iletisim’e vurgu yapmasidir.”]
(Foucault, 1982, ss. 218-219). Dolayisiyla okullarda iletisimin ¢ok 6nemli bir etken
olduguna kusku yoktur. Siniftaki iletisim sirasinda uygulanan iktidar ¢ok yonliidiir ve
katilan tiim aktdrlerden gelebilir, kuskusuz farkli oranlarda. Iktidar kullamminin tek
tarafli oldugu ¢ok nadiren goriilebilir.

Okulda, iktidar kullanmasi beklenenler (6gretmenler), belki de {izerinde iktidarin
kullanilmas1 beklenenler (6grenciler) kadar iktidar iliskisine yakalanir ve maruz kalir.
Cogu zaman 6gretmenler de lizerlerinde iktidar uygulayan kisilerin goriinmez baskist
altinda calisirlar. Ogrencilerin de iletisim ve jestlerle dgretmenlere baski yaptiklari
yadsinamaz bir gercektir. Ogretmenler, 6grenciler hi¢ konusmasalar bile, 6rnegin
elestirel bakislar1 veya mimikleri yoluyla 6grencilerin baskisini hissedebilirler, tipki
ogrenciler konusmadiginda bile 6gretmenlerin baskisini hissettikleri gibi (Deacon,
2006).

Bulgular

Yukaridaki boliimlerde sinifta iktidar uygulamasina iliskin sunulan, temelde
Foucault'nun (1982, 2009, 2011) toplumda ve 6zellikle egitim kurumlarinda iktidarin
kullanimina iliskin fikir ve kavramlarina yonelik dayanaklar, 6gretme teknigini
dersten seminere dogru degistirmenin smifta iktidar kullanimini azaltmadigin
gostermektedir. Bu nedenle seminer, okullarda ozgiir ve elestirel diisiinmeyi
6zendirmek ve gelistirmek yerine, mesleki ve teknik Ogretimde egitim igin
kullanilmaya daha uygun olabilir (Deacon, 2006, s. 184). Ote yandan, dgrenciye
seminerde oldugu gibi sik ve hizli konusma baskist yapmadan daha fazla alan ve
diistinme ozgiirliigii veren ders, dgrencilere daha derin bir diisiincenin anlasilmasi
gereken kuramsal konular1 6gretmek i¢in daha uygun ve daha degerli goriinmektedir.
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Tartisma, Sonu¢ ve Oneriler

Sonug olarak, iiniversite oncesi egitim kurumlarinda iktidarin tiim aktorler
tarafindan ancak farkli oran ve boyutlarda kullanildig s6ylenebilir. Her sosyal iliskide
iktidarin kullanilmas: kagimilmaz olmakla birlikte okullarda, sosyal iliskilere ek
olarak, iktidar kullanimini artiran ve gesitlendiren kurumsal bir iligki de vardir. Bu
makale, tiniversite Oncesi egitim kurumlarinda simiflardaki iktidar iliskileri ve
uygulanigini daha derin bir sekilde ortaya koymay1 ve ¢dziimlemeyi amaglamaktadir.

Bu makalenin basindaki ilk arastirma sorusuyla ilgili olarak (Iktidar iliskileri
tiniversite oncesi egitimin kalitesini nasil etkiler?), okullarda iktidar iliskileri ve
iktidarin kullanilmasinin bilgi, yaratma ve diisiince 6zgiirliigiiniin gelismesine engel
olabilecegi ileri siiriilmiistiir. Bu, siniftaki iktidar iligkilerinin ¢ok yonlii olmas1 ve tim
katilimer aktorlerden, elbette farkli oranlarda gelebilecegi i¢in olabilir. Sinifta
kullanilabilecek iktidarin farkinda ve hazirlikli olmayan 6gretmen ve dgrenciler,
herhangi bir bireyden gelebilecek "gizli" giice kars1 daha agik ve savunmasizdir. Ikinci
arastirma sorusuyla ilgili olarak (Siniftaki iktidar kullaniminin etkileri nasil kontrol
edilebilir?), okullardaki aktorlerin uyguladiklari iktidarin farkinda olmalar gerektigi
ve iktidar kullanimmin belirli bir dereceye kadar kontrol edilebilmesi ve
yonetilebilmesi i¢in iizerlerinde uygulandigi iddia edilmistir. Sinifta iktidar
uygulamanin etkilerini kontrol etmenin ilk adimi, 6gretmen ve 6grencilerin her birinin
digerleri iizerinde iktidar uyguladiginin ve ayni zamanda digerlerinin iktidar
uygulamasina tabi oldugunun farkina varmalarini saglamaktir. Bu, iktidar iliskilerinin
egitim siireci lizerindeki olumsuz etkisini azaltabilir ancak elbette bundan tamamen
kacinilamaz. Ogretim tekniklerini degistirerek sinifta iktidar uygulanisini ortadan
kaldirma iddias1 olanaksizdir ve gergekei gériinmemektedir.

Ayrica bu makalede tiim katilimcilar esitmis gibi iletisim siirecinin tiim
taraflarinin birer 6zne olmasini gerektirdigi ileri stiriilmiistir. Okuldaki siniflarda
manipiilatif 6gretim sekli, 6grenciler tam 6zne olmadiklart siirece (18 yasin altinda)
kabul edilebilir. Bu, siifta 6gretmen ve 6grenciler arasinda iletisime izin verilmedigi
anlamma gelmez. Iletisim esitlik iddias1 tasimamali, daha ¢ok &grencilerin
eklemlenmesini gelistirmeyi ve Ogrencilerin yeteneklerini, ilgi alanlarimi ve
egilimlerini gelistirmeyi amaglayan bir iletisim (diyalog) bi¢iminde olmalidir.

Ogretmen ve oOgrenciler arasinda karsilikli iletisim olup olmadigina
bakilmaksizin, sinifta karsilikli iktidar uygulanmasi kaginilmazdir. Aktorlerin statiisii
degismedigi ve iktidar herkes tarafindan kullanilabildigi siirece 6gretim big¢imi (ders
veya seminer) sinifta iktidar kullanimini azaltmaz. Bununla birlikte degistirilebilecek
sey, Ogrencilerin ve Ogretmenlerin siniftaki iktidar uygulamasi hakkindaki
farkindaliklaridir. Iktidar, tim aktdrler bunun farkina vardiginda daha kontrol
edilebilir ve yonetilebilir bir duruma gelir.

Sinifta iktidarin kullanilmas: kaginilmaz oldugundan, en uygun 6gretim sekli,
teknikleri degistirerek iktidar kullammini gizlemeye caligmamaktir. Ogretim
teknikleri su amaglarla degistirilebilir:
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. Bilginin herkes i¢in daha erisilebilir ve anlasilir olmasinit saglamak igin;
. Siireci daha ilging ve kapsayici bir duruma getirmek igin;
. Ogrencileri yeteneklerini calismaya ve gelistirmeye dzendirmek igin.

Yine de iktidar, herhangi bir durumda herhangi bir aktor tarafindan
kullanilabildigi siirece, tekniklerin degisimi egitimde iktidarmn kullanimini ortadan
kaldirmaz.

Bu makale smiftaki iktidar iligkilerini felsefi bir bakis agisiyla ¢o6ziimlerken ders
ve seminer disindaki alternatif 6gretim tiirlerini ele almamistir. Ayrica bu kuramsal
arastirma, diinyadaki diger kiiltiirler ve bunlarin egitim ve iktidar ile iligkileri dikkate
alinmadan, Bati diinyasinin 6znellik ve egitim goriisiine gore tasarlanmistir. Bunlar
calismanin sinirlhiliklaridir. Bununla birlikte bunlar, ayn1 zamanda diger egitim ve
egitim felsefesi akademisyenlerinin iktidarin kullanilmasiyla ilgili olarak farkli
kiiltiirlerdeki alternatif 6gretim bigimlerini analiz etmeleri i¢in davetiyelerdir. Bu
alandaki cogu caligsma, egitim kurumlarinin &grenciler veya toplum iizerindeki
iktidarin1 ya da 6gretmenin dgrenciler iizerinde uyguladig: iktidari ele alirken bu
arastirma, konunun mikro diizeyle ilgilenir ve smiftaki tiim aktorlerin iktidar
uygulamasi siirecindeki iligkilerine ve araglarina dikkat ¢eker.
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