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1. INTRODUCTION

Job burnout has been a prominent concept that was at the centre of the psychology literature and cultural discussions nearly
50 years ago. The burnout phenomenon emerged with the disorders among employees in the field of human resources in the
United States in 1970s (Maslach, Schaufeli & Leiter, 2001). The early research on burnout focused on emotional exhaustion
and coping with tiredness (Maslach & Jackson, 1981). Freudenberger (1974), the first scholar who addressed burnout,
examined the burnout levels of the staff voluntarily working in clinics, and associated the causes of burnout with reduced
motivation and job commitment. Then, Maslach (1978) touched upon the emotional stress experienced by the staff working in
human resources units. The employees were surrounded with customers' psychological, social and physical problems and
feelings of anger, fear and hopelessness. The professionals' being under constant emotional stress due to working under these
circumstances led to job burnout (Maslach & Jackson, 1981). The emergence of positive psychology and the research on
employees' positive organisational behaviours brought about scholarly works on job burnout.

Job burnout is a psychological syndrome that appears as a reaction to job-related interpersonal stress sources that reduce
employees' effectiveness (Maslach & Jackson, 1981). These reactions include emotional exhaustion, the feeling of indifference,
separation from work and the feeling of ineffectiveness. Emotional exhaustion refers to the depletion of emotional and
physical sources, and corresponds to individuals' emotional burnout or having a sense of exhaustion, and running out of
energy. The feeling of indifference or desensitisation is observed as individuals' weakening of their relationships with others,
loneliness in interpersonal relationships, and an increase in cynical and rude behaviours towards others as a result of
emotional exhaustion. Low achievement or the feeling of ineffectiveness is explained by factors such as being dispirited, being
unable to cope with stress and inefficiency or failure (Collings & Murray, 1996; Cordes & Dougherty, 1993; Lee & Asforth,
1996; Maslach & Jackson, 1981; Maslach, Schaufeli & Leiter, 2001). In this regard, burnout is a process that requires guidance
and support for individuals (Brouwers & Tomic, 2000). According to Shirom and Ezrachi (2003), burnout is conceptualised as
a three-dimensional syndrome. Moreover, some researchers assert that the dimension of emotional exhaustion forms the
basis for burnout.

Most of the studies on burnout in organisational environments were designed as relational/correlational research.
Researchers reported that environmental/organisational, individual and demographic factors were influential on burnout
(Brewer & Clippard, 2002; Cordes & Dougerty, 1993). The organisational factors that trigger burnout include employees'
intent to quit their job, their satisfaction and job exhaustion, workload, role conflicts, role ambiguity, the working environment
itself and the locus of control (Burke & Greenglass, 1995; Cordes & Dougherty, 1993; Brewer & Shapard, 2004; Freudenberger,
1974). On the other hand, physical exhaustion, sleeplessness and family problems as well as over-sensitive, anxious and
empathetic personality types can be listed as individual factors (Burke & Greenglass, 1995; Maslach & Jackson, 1981).
Additionally, variables including marital status (Cordes & Dougherty, 1993), gender and age (Jackson, 1993) are among the
demographic characteristics that affect burnout.

Job burnout arose among employees of human resources due to long-term professional stress. No matter how different the
causes may be, it was reported that long-term professional stress can also lead to burnout in teachers (Jennett, Harris &
Mesibov, 2003). Stress factors affecting teachers can be students with misbehaviour problems, the problems experiences in
parent-teacher relationships and conflicts between colleagues. Strategies such as teachers' active problem solving skills, social
and emotional support between colleagues, re-organising instructional strategies and the learning environment and
cooperating with parents constitute the methods for coping with stress (Grayson & Alvarez, 2008; Skaalvik & Skaalvik, 2007).
Teachers' motivation and job satisfaction are among the antecedents of their burnout (Skaalvik & Skaalvik, 2007). The
burnout that teachers experience due to depression and stress during their professional life can also cause significant health
problems and early retirement (Vandenberghe & Huberman, 1999). Furthermore, the pressure of achieving measurable goals
exposed to teachers by school administrators, not having confidence in their professional competence, and the physical
environment that affect them trigger teacher burnout (Friedman, 1991).

Many studies can be found in the Turkish context with regard to teacher burnout. In these studies, teacher burnout was
examined in relation to teacher self-efficacy (Cansoy, Parlar & Kiling, 2017; Saricam & Sakiz, 2014), administrators' leadership
styles (Bakan, Ersahan, Biiyiikbese, Dogan & Kefe, 2015), emotional labour (Akin, Aydin, Erdogan & Demirkasimoglu, 2014),
job-life satisfaction (Avsaroglu, Deniz & Kahraman, 2005), depression, job satisfaction, mobbing (Aydogan, Dogan & Bayram,
2009; Cinar, 2015; Ertiirk & Kegecioglu, 2012; Gengay, 2007; Ok¢u & Cetin, 2017), ideologies of student control (Bas, 2011),
subjective well-being and school life quality (Cenkseven Onder & Sari, 2009), principals' service-oriented leadership
behaviours (Cerit, 2008), organisational trust (Caglar, 2011), organisational commitment (Cetin, Basim & Aydogan, 2011),
professional competence (Ciftci, 2015), psychological endurance and self-monitoring (Erkutlu, 2012), collective efficacy and
self-regulation (Giircay, Yilmaz & Ekici, 2009), organisational citizenship (Inandi1 & Biiyiikézkan, 2013), students' in-class
misbehaviour (Karakaya, Brusseau & Karademir, 2015), emotional intelligence and stress (Karakus, 2013), psychological
violence, stress and life satisfaction (Karakus & Cankaya, 2012), job satisfaction and locus of control (Sari, 2005; Savas,
Bozgeyik & Eser, 2014; Siinbiil, 2003), organisational citizenship behaviours (Sezgin & Kiling, 2012), being a learner
organisation (Cam-Tosun & Altunay, 2017) and professional commitment (Tiimkaya & Ustu, 2016).
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In the literature, there are systematic reviews and meta-analysis studies on the concept of burnout (Fothergill, Edwards &
Burnard, 2004; Goodger, Gorely, Lavallee & Harwood, 2007; Lee & Ashforth, 1996; Watts & Robertson, 2011). Such systematic
reviews aimed at unifying the studies on burnout, and demonstrating the sources and consequences of burnout. However, no
studies that attempted to systematically review and evaluate the research on teacher burnout have been encountered in the
Turkish context. Considering that the concept of burnout was focused in many empirical works in Turkey, the present study
that aims to systematically review the studies related to teacher burnout is expected to fill this gap in the literature. Moreover,
the findings of this study can guide further studies in terms of demonstrating the factors that cause to teacher burnout and its
consequences. The findings can also be an important source of data for policy-makers to prevent teacher burnout. In this
respect, the primary aim of this study is to reveal the determinants of teacher burnout and the factors related to burnout.
Accordingly, the following research question is addressed:

i.  Which variables relate to the teacher burnout?

2. METHODOLOGY

This study was designed as a systematic review, a method that aims to summarize analyses and synthesize current knowledge
in a field by selecting studies that meet pre-set criteria (Eriksson & Lindstrom 2005). Systematic reviews focus on
synthesizing the findings of many different studies in a way that is clear, transparent, replicable and accountable (Oakley,
2002). In health sciences, systematic review is commonly used as a methodology, and there have been discussions about its
use in educational sciences. Some educational researchers claim that systematic reviews are crucial as they make research
findings more accessible and enable to examine the perspectives of different shareholders (Clegg, 2005; Hammersley, 2008).
According to Minner, Levuy and Century (2010), systematic review is used in order to guide future studies and practices by
demonstrating significant points or relationships in the educational literature on a research topic.

2.1. Procedure

Inclusion Criteria. The studies that were included in this review were selected based on criteria such as (i) being
correlational studies that investigate teacher burnout, (ii) being published in national and international refereed-journals
between 2000-2017, (iii) focusing on teachers in the Turkish context, (iv) reporting findings related to the research questions
provided above, (v) being conducted in formal educational institutions and (vi) employing the quantitative research method
and the relational survey model. Theses/dissertations and reports were not included.

Scanning. In the scanning process, a total of 204 studies in the Turkish context were retrieved by searching the key word
“teacher burnout” in the databases including EBSCO, ERIC, SCOPUS and ULAKBIM. Then, 145 studies that were not related to
job burnout were excluded from the evaluation, and 26 studies recurring in the databases were excluded from the remaining
59 studies. As a result, a total of 33 studies were included in the review.

Data Gathering and Analysis. An evaluation form was developed in accordance with the criteria for the inclusion of studies.
The studies were searched by the researchers by using this form. The full-text studies were coded as S1, S2, S3,..S33, and
stored in the computer environment. The authors, topics, related concepts, samples, instruments and findings of the studies
were then divided into categories by using Microsoft Office Excel.

Determining the Quality of the Studies. The quality of the 33 studies included were evaluated based on EPPI-Centre (2018),
and the framework for assessing the weight of evidence proposed by Gough, Oliver and Thomas (2017). Evaluating the
methodological quality, methodological relevance and topic relevance of studies as a whole demonstrates the weight of
evidence. Thus, the design of the studies can make them stronger in terms of evidence. Besides, the methodology and the topic
of the articles being relevant also contribute to this aspect. All three researchers of the present study prepared a quality check-
list and evaluated the studies by rating them from 1 to 4 based on their qualities. In the process of synthesizing the findings,
the studies were summarized and coded in accordance with the research questions. Common codes were then combined to
form the themes.

3. FINDINGS
In this section, the studies examined by the researchers were evaluated with respect to their similar and different

aspects and based on the research questions. Table 1 presents the objectives, methods, participants, measurement tools
and results of the studies examined.
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Aims, Methods, Participants, Relational Variables, Scales and Findings of the Studies Examined
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Relationally examined = Measurement
. Method- . g
Study Aim . . variable (sub tools Findings
Participants . .
dimensions) employed
Siinbiil (2003) Relationships between High school Job satisfaction, locus of Maslach According to the results of the regression analysis, job
teachers' locus of control, teachers control Burnout Scale satisfaction and locus of control are positive and significant
burnout and job (n=297) predictors of emotional burnout. Locus of control positively and
satisfaction significantly predicts desensitisation, and job satisfaction
negatively and significantly predicts desensitisation.
Avsaroglu, Relationships between life Vocational high Job satisfaction, life Maslach Life satisfaction, emotional burnout and personal failure are
Deniz & satisfaction, job school teachers satisfaction Burnout Scale negatively related. Emotional burnout and job satisfaction are
Kahraman satisfaction and (n=173) negatively related.
(2005) professional burnout
Sari (2005) Relationships between Elementary Job satisfaction and locus Maslach Emotional burnout, desensitisation and locus of control are
burnout, job satisfaction school teachers of control Burnout Scale positively related. Emotional burnout and desensitisation are
and locus of control and 33 principals negatively related to job satisfaction. Age is positively related to
(n=262) personal success and desensitisation.
Gengay (2007) The relationship between Physical Job satisfaction (working Maslach Emotional burnout and teachers' job satisfaction are negatively
job satisfaction and education and hours, duration of Burnout Scale related.
professional burnout sports (n =93) service, monthly income)
Deryakulu Computer teachers’ Computer Teachers' course load, Maslach The problems encountered during computer instruction
(2007) burnout teachers average  number  of Burnout Scale positively and significantly predict emotional burnout. Course
(n=122) computer problems they load positively and significantly predicts emotional burnout.
encounter, school level
Cerit (2008) The effect of primary Primary school Servant leadership Maslach Servant leadership behaviours negatively predict teacher
school teachers' servant teachers (affection, empowerment, Burnout Scale burnout. School principals’ behaviours of affection negatively
leadership behaviours on (n=487) vision, humility, predict emotional burnout, desensitisation and personal failure.
teacher burnout reliability) Reliability negatively predict emotional burnout, desensitisation
and personal failure.
Cenkseven, Relationships between Primary Relationships between Teacher Subjective well-being is negatively related to coping with stress
Onder & San teachers' subjective well- school teachers' subjective well- burnout scale (burnout). Coping with stress (burnout) is positively related to
(2009) being, burnout and school teachers being, burnout and school negative feelings.
life quality (n=161) life quality
Gilircay, Yilmaz Relationships between Elementary Collective  efficacy, self- Maslach Emotional burnout and collective efficacy are negatively related.
& Ekici (2009) collective efficacy, self- and middle regulation Burnout Scale Emotional burnout is negatively related to self-regulation and
regulation and burnout school positively related to desensitisation.
teachers
(n=122)
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Aydogan, Dogan  Relationships between High school Depression,job satisfaction Burnout scale Depression and burnout are positively related. Depression

& Bayram burnout, depression and teachers (physical, predicts burnout.

(2009) job satisfaction (n=255) emotional and

cognitive)

Caglar (2011) The relationship between Primary Organisational trust (Trust Maslach Organisational trust and burnout are inversely related. The sub-
organisational trust and school in colleagues, principal, Burnout Scale dimensions of organisational trust are negatively related to
teachers' professional teachers students and parents) emotional burnout and desensitisation.
burnout (n=325)

Cetin, Basim & The relationship between Primary Affective commitment, Maslach Affective commitment negatively predicts emotional burnout.

Aydogan (2011) organisational school continuance  commitment, Burnout Scale Desensitisation negatively predicts affective commitment.
commitment and burnout teachers normative commitment Affective commitment negatively predicts personal failure.

(n=349)

Telef (2011) Examining the relationship Elementary Teacher self-efficacy, job Maslach Teacher self-efficacy and burnout are negatively related.
between  teacher self- school satisfaction Burnout Scale
efficacy job satisfaction and teachers
burnout (n=349)

Bas (2011) The relationship between Elementary Scale of Student Control Maslach According to the results of the regression analysis, the ideologies
the ideologies of student school Ideologies Burnout Scale of student control explain 17% of the variation in teacher
control and teacher teachers burnout. The more the ideology of supervisory student control
burnout (n=376) emerges, the more burnout is observed.

Ertiirk & The relationship between Primary and Job satisfaction scale Maslach Job satisfaction is negatively related to emotional burnout,

Kegecioglu job satisfaction and high school (current job, salary, Burnout Scale desensitisation and personal failure. Emotional burnout has the

(2012) professional burnout teachers administration, friends and highest level of relationship with job satisfaction.

(n=224) job in general)

Karakus & Relationships between Elementary Life satisfaction, job Maslach Life satisfaction and job satisfaction are negatively related to

Cankaya (2012)  psychological violence and middle satisfaction, stress Burnout Scale  burnout. Psychological violence and burnout are positively and
against teachers, stress, job  school significantly related. Stress and burnout are positively and
satisfaction and life teachers significantly related. Psychological violence and stress predict
satisfaction (n=237) burnout.

Sezgin & Kiling The relationship between Elementary Organisational citizenship Maslach Helpfulness negatively predicts emotional burnout. Helpfulness

(2012) teachers' professional school (conscientiousness, Burnout Scale positively predicts personal success. Sportsmanship positively
burnout levels and teachers helpfulness,  virtuousness, predicts personal success.
organisational citizenship (n=269) sportsmanship)
behaviours

Erkutlu (2012) Examining the High school Organisational policy Maslach Organisational policy perceptions positively predict teacher
relationships between teachers perceptions, psychological Burnout Scale burnout. Psychological endurance negatively predicts teacher
teacher  burnout, and (n=112) endurance, self-monitoring burnout. Self-monitoring positively predicts teacher burnout.
psychological endurance,
self-monitoring and

organisational policies.
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Merey, Piskin, The effect of school Elementary Job satisfaction, sleeping Maslach School climate negatively predicts emotional burnout, and

Boysan & climate, job satisfaction school quality Burnout Scale positively and significantly predicts the feeling of personal

Sehribanoglu and sleeping quality on teachers success. Intrinsic job satisfaction negatively predicts emotional

(2013) burnout (n=184) burnout and desensitisation, and positively predicts personal

success.

Karakus (2013)  Relationships between Elementary Relationships between Maslach Age and burnout are negatively related. Depression, stress and
emotional intelligence, school emotional intelligence, Burnout Scale anxiety are negatively related to burnout.
burnout and stress teachers burnout and stress

(n=425)

Akin, Aydin, Examining the relationship Elementary Emotional labour (Deep role- Maslach According to the results of the regression analysis, emotional

Erdogan & between emotional labour school playing, surface role-playing, Burnout Scale burnout has a negative relationship with deep role-playing, and a

Demirkasimoglu and teacher burnout teachers natural feelings) positive relationship with surface role-playing. Deep role-playing

(2014). (n=370) and surface role-playing are negative predictors of

desensitisation. Deep role-playing and natural feelings are
negative predictors of personal failure.

Savas, Bozgeyik  Examining the relationship Elementary Teacher self-efficacy Maslach According to the results of the regression analysis, teacher self-

& Eser (2014) between teacher self- and middle (student participation, Burnout Scale efficacy is negatively related to teacher burnout, and a predictor
efficacy and burnout school instructional strategies, of burnout.

teachers classroom management)
(n=163)

Saricam & Sakiz  The relationship between Special Teacher self-efficacy Maslach According to the results of the regression analysis, teacher self-

(2014). teacher self-efficacy and education (student participation, Burnout Scale efficacy is a negative predictor of emotional burnout and
burnout teacher instructional strategies, desensitisation, but a positive and significant predictor of

(n=118) classroom management) personal success.

Cimar (2015) The relationship between Religious Job satisfaction (intrinsic job Maslach Job satisfaction is negatively related to emotional burnout and
burnout and job culture satisfaction, extrinsic job Burnout Scale desensitisation, but positively related to personal success.
satisfaction teachers satisfaction) Intrinsic job satisfaction has a higher level of relationship with

(n=161) emotional burnout, desensitisation and personal success,
compared to extrinsic job satisfaction.

Ciftci (2015) The relationship between Preschooland Teacher efficacy scale Teacher Teachers' professional competence perceptions are negatively
teachers' professional special professional and significantly related to professional burnout.
competence  perceptions education burnout scale
and burnout teachers

(n=318)

Bakan, Ersahan, The relationship between Primary and Multi-factor leadership Friedman Teachers' burnout levels are negatively and significantly related

Biiyiikbese, administrators' leadership high school (inspirational = motivation, unidimensional to inspirational motivation, intellectual stimulation, individual

Dogan & Kefe styles and teacher burnout teachers intellectual stimulation, burnout scale interest, conditional rewarding and administration with

(2015) (n=269) individual interest, expectation. The highest level of relationship is with conditional

conditional rewarding and rewarding, a sub-dimension of interactional leadership.
administration with
expectation)
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inand1 & The relationship between Elementary Organizational citizenship, Maslach Conscientiousness, sportsmanship and civil virtue negatively
Biiytikozkan organisational citizenship school altruism, conscientiousness, Burnout Scale predict emotional burnout. Conscientiousness negatively
(2015) and burnout teachers sportsmanship, courtesy, predicts desensitisation. Altruism, conscientiousness,
(n=1699) civil virtue. sportsmanship, courtesy and civil virtue positively predict
personal success.
Karakaya, The relationship between Sports high Teacher candidates Maslach Teacher candidates misbehaviour is negatively and significantly
Brusseau & student s' in-class school misbehaviour questionnaire ~ Burnout Scale related to emotional burnout, desensitisation and personal
Karademir misbehaviours and teacher teacher success. Student misbehaviour is a predictor variable, and
(2015) burnout candidates predicts emotional burnout, desensitisation and personal
(n=226) success.
Gilinduz (2016) The relationship between Elementary, Unreasonable teacher beliefs Maslach Unreasonable teacher behaviours positively explain teachers’
teachers' burnout and middle and Burnout Scale emotional burnout. Unreasonable teacher behaviours towards
unreasonable beliefs high school students positively explain desensitisation.

teachers (n =
633)

Coban, The relationship between Physical Students' misbehaviours Maslach Students' misbehaviours are positive and significant predictors
Karakaya & mentally-handicapped education Burnout Scale of teachers' emotional burnout, desensitisation and personal
Karademir, students' negative teachers failure.
(2016) behaviours in physical (n=195)
education and sports
classes and teachers'
burnout levels
Timkaya & Ustu  The relationship between Elementary Professional commitment Maslach Teachers' professional commitment and burnout are negatively
(2016) burnout and professional school Burnout Scale related. In addition, emotional burnout is negatively related to
commitment teachers desensitisation and positively related to personal success.
(n=275)
Cansoy, Parlar & The relationship between Elementary, Teacher self-efficacy Maslach According to the results of the regression analysis, self-efficacy
Kiling (2017) teacher self-efficacy and middle and Student participation, Burnout Scale towards student participation is the only predictor of emotional
teacher burnout high school instructional strategies, burnout, desensitisation and individual success.
teachers classroom management
(n=416)
Cam-Tosun & The relationship between Elementary Being a learner organisation =~ Maslach The level of being a learner organisation and burnout are
Altunay (2017)  being a learner school (learning as a team, mental Burnout Scale negatively related.
organisation and teacher teachers models, shared vision and
professional burnout (n=84) individual dominance)
Okc¢u & Cetin Examining the Elementary Mobbing towards Maslach Mobbing towards tasks positively predict burnout. Job
(2017) relationships between and middle relationships, mobbing Burnout Scale satisfaction negatively predicts burnout.
mobbing, job satisfaction school towards tasks, job
and burnout teachers satisfaction
(n=830)
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3.1. Organizational and Individual Factors Related to Burnout

The way feelings are expressed: Akin, Aydin, Erdogan and Demirkasimoglu (2014) found that teachers' showing their
feelings in the form of superficial behaviours in their relationships with students increased emotional burnout and
desensitisation. Similarly, Erkutlu (2012) demonstrated that teachers' burnout levels went up when they focused on
emotional control behaviours to suppress their feelings. Unlike these findings, Akin, Aydin, Erdogan and Demirkasimoglu
(2014) revealed that teachers' levels of emotional burnout and desensitisation decreased and their feeling of personal success
increased when they showed their feelings to their students in a sincere and open way. Likewise, Akin, Aydin, Erdogan and
Demirkasimoglu (2014) reported that teachers' personal success increased with deep and natural behaviours. Supporting
these findings, Karakus (2013) concluded that teachers' emotional intelligence related to recognising or controlling their
feelings was negatively related to their burnout. In this context, it can be stated that the burnout level of teachers who
expressed their feelings in a sincere way was found to be lower.

Individuals' beliefs in their competence: Savas, Bozgeyik and Eser (2014) found that teachers' burnout levels decreased as
their self-efficacy increased. In a similar vein, Saricam and Sakiz (2014) suggested that teacher self-efficacy significantly
predicted all dimensions of burnout. In another study, Telef (2011) claimed that teacher self-efficacy and burnout were
negatively related. Consistent with these findings, Cansoy, Parlar and Kiling (2017) revealed that teachers' self-efficacy
perceptions towards student participation negatively predicted emotional burnout and desensitisation, while positively
predicting the feeling of personal success. With respect to the perception of professional competence, Ciftci (2015) reported
that teachers' professional burnout, which refers to alienation from students and colleagues, decreased with improved beliefs
in their professional competence. Indirectly supporting these findings, Tiimkaya and Ustu (2016) observed that teachers'
commitment in their profession was negatively related to their burnout. So, it can be interpreted that the more techers believe
that they can perform their duties effectively, the less their burnout level will be.

Locus of control: Siinbiil (2003) found that teachers with external locus of control experienced higher levels of emotional
burnout and desensitisation. Similarly, Sari (2005) demonstrated that teachers' locus of control had a negative relationship
with their levels of emotional burnout and desensitisation. Accordingly, this shows that external control pressure on teachera’
duties will increase their burnout.

Individuals' feelings and thoughts about themselves: Erkutlu (2012) showed that teacher burnout decreased as
psychological endurance, which is the capacity to cope with problems and difficulties in life, increased. Cenkseven Onder and
Sar1 (2009) asserted that individuals' coping with stress was negatively related to their subjective well-being, and positively
related to their negative affect, a dimension of subjective well-being. In parallel with these findings, Karakus and Cankaya
(2012) found that life satisfaction was negatively related to burnout. Likewise, Avsaroglu, Deniz and Kahraman (2005)
indicated that life satisfaction was negatively related to emotional burnout and personal success. Giir¢ay, Yilmaz and Ekici
(2009) revealed that self-regulation, which is seen as a characteristic related to one's own learning, was negatively related to
emotional burnout, but positively related to personal success. Within this context, it can be advocated that teachers' positive
feelings about themselves and their lives will decrease teacher burnout.

Age: Sari (2005), Siinbiil (2003) and Deryakulu (2007) demonstrated that age was positively related to, and a significant
predictor of, personal success. Sari (2005) and Siinbiil (2003) observed that age positively predicted desensitisation, while
Karakus (2013) determined that age was negatively related to burnout for both female and male participants, and it was a
significant predictor of burnout for men, but not for women. Contrary to these findings, age was also reported not to be
related to burnout or its sub-dimensions (Aydogan, Dogan & Bayram, 2009; Erkutlu, 2012; Gencay, 2007; Savas, Bozgeyik &
Eser, 2014). There may be a positive relationship between age and personal success, but the findings regarding the
relationship between age and burnout are contradictory. Yet, age may be positively related to and predict personal success.

High Expectation: Giindiiz (2016) reported that unreasonable teacher behaviours predicted emotional burnout and
desensitisation. He also found that teachers' perfectionism in their expectations from students, parents and school,
exaggeration of problems and unachievable expectations increased emotional burnout and desensitisation. In this context, it
can be stated that teacher burnout might increase due to inadequate school and student performance.

Depression: Karakus (2013) observed negative relationships between depression, stress and anxiety levels and burnout.
Consistently, Aydogan, Dogan and Bayram (2009) demonstrated that teachers' depression levels were positively related to
burnout, and burnout increased with depression. Accordingly, it can be interpreted that the increase in teachers’ depressive
tendencies might lead to butnout.

Classroom-related factors: In a study conducted in special education and rehabilitation institutions, Coban, Karakaya and
Karademir (2016) found that students' misbehaviours that violate classroom rules and disrupt the flow of lessons caused
different symptoms of burnout in teachers. Similarly, Karakaya, Brusseau and Karademir (2015) showed that student
misbehaviours in the classroom were predictors of emotional burnout, desensitisation and personal success. These
behaviours mainly included speaking without permission, disturbing others, disrupting tasks, polluting the environment,
being busy with unrelated things and complaining about others. Besides, in a study with computer teachers, Deryakulu (2007)
reported that the technical problems encountered in computer instruction increased emotional burnout. In another study, it
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was found that teachers' levels of desensitisation increased with their supervisory control behaviours (Bas, 2011).
Accordingly, it can be said that problems occured due to classroom management might increase teacher burnout.

Job satisfaction: Siinbiil (2003) determined that job satisfaction reduced emotional burnout and desensitisation. Similar
findings were also reported by Avsaroglu, Deniz and Kahraman (2005), Ertiirk and Kegecioglu (2012), Cinar (2015) and Sari
(2005). In some studies, job satisfaction was addressed in the form of intrinsic and extrinsic job satisfaction. Merey, Piskin,
Boysan and Sehribanoglu (2013) indicated that teachers' intrinsic job satisfaction was more influential on burnout compared
to extrinsic job satisfaction, and intrinsic job satisfaction reduced emotional burnout and desensitisation, while increasing the
feeling of personal success. Likewise, Cinar (2015) revealed that burnout and intrinsic job satisfaction were related at a higher
level compared to extrinsic job satisfaction, and intrinsic job satisfaction was negatively related to burnout. Furthermore,
studies that addressed burnout as a single variable reported supportive findings that job satisfaction was negatively related to
burnout. Zira Okg¢u and Cetin (2017), Gengay (2007) and Karakus and Cankaya (2012) found that the increase in teachers' job
satisfaction was a significant variable for reducing burnout. In this context, teachers' increasing expectations about their
duties may decrease teacher burnout.

Workload: The work load in school was reported to increase emotional burnout and desensitisation (Deryakulu, 2007).
Accordingly, teachers' expectations about their duties may increase teacher burnout.

Administrative support: Cerit (2008) demonstrated that school principals' servant leadership behaviours reduced teacher
burnout, and school principals’ behaviours of affection and trust reduced emotional burnout and desensitisation, and
increased personal success. Similarly, Bakan, Ersahan, Biiyiikbese, Dogan and Kefe (2015) revealed a negative relationship
between administrators' behaviours of inspirational motivation, intellectual stimulation, individual interest, administration
with expectation and conditional rewarding, and teachers' burnout levels. They also found that the highest level of
relationship was between conditional rewarding, which refers to being rewarded as a result of an achievement, and burnout.
On the other hand, Caglar (2011) observed that teachers' trust in administrators were negatively related to emotional burnout
and desensitisation. In this context, supportive and cooperative leadership behaviors of school principals may reduce teacher
burnout.

Environment of cooperation, support and trust: Merey, Piskin, Boysan and Sehribanoglu (2013) determined that a positive
school climate negatively predicted emotional burnout and positively and significantly predicted the feeling of personal
success. Sezgin and Kiling (2012) reported that the behaviours of helpfulness, which refers to colleagues' helping each other
and helping other individuals, reduced emotional burnout, and arose teachers' feeling of personal success. They also found
that the behaviours of sportsmanship arose the feeling of personal success. Consistently, inand1 and Biiyiikézkan (2013)
showed that the behaviours of conscientiousness, sportsmanship and civil virtuousness reduced emotional burnout,
virtuousness and courtesy reduced desensitisation, while altruism, conscientiousness, sportsmanship, courtesy and civil
virtuousness positively and significantly predicted personal success. Cetin, Basim and Aydogan (2011) discovered that
employees' burnout levels decreased as their emotional commitment, which prioritises efforts for the good of the
organisation, increased. Moreover, there are findings that show a negative relationship between a trust-based school
environment and burnout. More specifically, as the trust in colleagues, principals and students increased, desensitisation and
emotional burnout decreased (Caglar, 2011). In a study on collective efficacy, which refers to a common awareness towards
individuals' perception of competence Giir¢ay, Yilmaz and Ekici (2009) found a negative relationship between teachers'
collective efficacy perceptions and emotional burnout. Cam-Tosun and Altunay (2017) demonstrated that being a learner
organisation, which refers to characteristics including team learning, mental models, shared vision and individual dominance,
was negatively related to burnout. In this context, it can be stated that strong school culture and increasing organizational
trust in the school will decrease teacher burnout.

School climate: Research findings show that teachers' burnout levels are related to intimidation and political behaviours.
Okg¢u and Cetin (2017) determined that task-oriented and job-oriented intimidation increased burnout. Karakus and Cankaya
(2012) reported that psychological violence in school was positively related to burnout, and psychological violence was a
significant predictor of burnout. In addition, Erkutlu (2012) found that teachers' exhibiting political behaviours based on self-
interest increased their burnout. Accordingly, it can be interpreted that positive atmosphere and empathy-based relationships
in the school may reduce teacher burnout. Table 2 presents the variables that increase and decrease teacher burnout.
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Table 2.
Factors Related to Teacher Burnout

Factors negatively related to burnout

Factors

Belief in advanced professional competence

eTeachers' strong self-efficacy beliefs
o Strong beliefs regarding professional competence

Positive feelings and views

eBeing psychologically strong individuals
e Having positive feelings and perspectives
¢ Controlling and regulating feelings

High job satisfaction

¢]Job satisfaction being high
eIntrinsic job satisfaction being high

Administrative support

e Administrators' supportive, guiding and reassuring behaviours
e Administrators' valuing individuals and sincereness

Environment of cooperation, support and
trust

e Cooperative environment in school

o Trust-based relationships

e Helpfulness and behaviours that prioritise the organisation

¢ Colleague support and having common objectives and beliefs

Controlling and suppressing feelings and
views

eSuppressing or hiding feelings
eShowing insincere behaviours instead of natural behaviours
e Efforts to over-control feelings

Factors positively related to burnout

Factors

High expectations

e Having high expectations related to the school and education

Emotional instability

e Having a personality that is prone to depression

Disciplinary problems in school

e Student misbehaviour in the classroom

867

Supervisory teacher behaviours e Qver-prescriptive teacher approach in relationships with students

¢ Psychological violence among employees
e Political school atmosphere
eHeavy work load

School climate

Having high locus of control e Having external locus of control

eIncreased perception of personal success

Being old e
§ eIncreased desensitisation

The factors that increase and decrease teacher burnout, as is reported in the current literature, are presented in Table 2. The
factors that reduce burnout include variables such as the belief in advanced professional competence, positive feelings and
views, high job satisfaction, administrative support, and the environment of cooperation, support and trust. On the other hand,
the factors that increase burnout include variables such as over-controlling and suppressing feelings and views, unrealistic
and high expectations towards the school and education, emotional instability, student misbehaviours in the classroom,
supervisory teacher behaviours, negative school climate and high external locus of control. Besides, individuals' age may be
negatively or positively related to burnout.

4. DISCUSSION AND RESULTS

This systematic review presents an analysis of the studies focusing on teacher burnout in Turkey and was conducted in
accordance with the relational survey model. There were organisational and individual variables that were related to burnout
in the studies examined. Organisational variables were job satisfaction, perceived administrative support, cooperative
environment, support and trust, student misbehaviours in the classroom and a negative school climate. Similar findings can
also be encountered in systematic reviews compiling the findings of studies on burnout. In the empirical studies examining
the stress and burnout of social workers, factors such as work pressure, work load, role ambiguity and executive relationship
were identified as organizational determinants of burnout (Lloyd, King ve Chenoweth, 2002). In a similar study, negative
working environment, workload, role ambiguity and long working hours were determined to be the primary factors that affect
burnout in healthcare professionals (Bria, Baban & Dumitrascu, 2012). In a review of quantitative studies on special education
teachers' burnout, Brunsting, Sreckovic and Lane (2014) determined that role conflicts, role ambiguity and administrative
support were influential on teacher burnout. Ghanizadeh and Jahedizadeh (2015) found that teacher burnout was caused by a
set of factors such as working conditions, attitudes, self-efficacy, personality type and role conflicts. Chang (2013) reported
that organisational factors comprised of class size, job demands, role ambiguity, teacher readiness, rigid organisational
structure and decision-making processes. Transactional factors corresponded to teacher attitudes towards student
misbehaviour, teachers' perceptions of leadership styles, perceived administrative support, norms in teacher-student
relationships and job satisfaction. In this situation, it is understood that the principals’ non-participatory management
approach and teachers' having too much responsibilities lead to teacher burnout. Therefore, it shows that school principals
play important roles in eliminating these conditions which have negative effects on teacher effectiveness. It is indicated that
teacher burnout will decrease if school principals establish open relationships with teachers, take the opinions of teachers in
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school-related decisions, reduce teachers' workloads and make job descriptions with the aim of solving school related
problems that teachers face.

Individual variables included professional competence beliefs, positive feelings and views, over-controlling or suppressing
feelings and views, personality that is open to emotional instability, high external locus of control and unrealistic expectations
related to the school and education. Similar to this study, Lloyd, King and Chenoweth (2002) found that the individual
determinants of burnout were low business autonomy, difficulties in providing services to customers, and low professional
self-esteem. Ishak et al. (2013) found that burnout affected their life quality, safe patient care, the quality of learning and
instruction, and depressive and suicidal tendencies. Chang (2013) reported that individual factors included age, gender,
marital status, seniority, personality, self-awareness, teacher silence and strategies for coping with stress. In another review,
Ghanizadeh and Jahedizadeh (2015), emphasised individual factors that reduced teacher burnout. The individual factors were
elements such as teachers' beliefs and perceptions related to instruction, their development of leadership skills, problem
solving and conflict resolution. It was found that factors such as teachers’ ability to manage teaching process, their problem-
solving skills, self-awareness skills, life quality, their ability to do work, their age, seniority and sex increased the burnout.
Therefore, it can be said that providing trainings in teacher training process on how to cope with existing problems that they
may experience throughout their teaching process may decrease teacher burnout. In addition, it was argued that vocational
in-service trainings which address problems already experienced by current teachers might also reduce individual burnout.

Based on the results of this review, it can be argued that teacher burnout has professional, psychological, social and
organisational aspects. In order to reduce or prevent teacher burnout, it can be suggested that teachers should be supported
psychologically, and if necessary, they should receive expert assistance and attend trainings related to in-class
communication. On the other hand, the results show that school administrators can have an indirect influence on the
reduction of teacher burnout by forming a strong support culture. Consequently, school administrators should always be in
touch with teachers, show individual interest to them and establish trust-based relationships with them. In addition, the
effectiveness of intervention programs can be investigated to reduce teacher burnout. Longitudinal and mixed-method studies
can be conducted to reveal the causes of burnout more comprehensively. Systematic reviews on teacher burnout are quite
limited in the Turkish context, and thus a similar systematic review on teacher burnout can be carried out by covering
master's and doctoral theses and dissertations.
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6. GENIS OZET

Is tiikenmisligi 1970’li yillarin basindan itibaren psikoloji alan yazininin ve kiiltiirel tartismalarin odaginda yer alan énemli
kavramlardan biri olmustur. Bu kavram farkll is kollarinda tartisilmistir. Bununla birlikte son yillarda 6gretmen
tiikenmisliginin yogun bicimde uluslararasi ve ulusal alanyazinda ele alinmaya baslandigi goriilmektedir. Bu baglamda
o0gretmen etkililiginin 6nemli bir yordayicisi olarak goértlen tiikenmislikle ilgili ulusal alanyzindaki ¢alismalarin incelenmesi
alanyazina katki saglayacag: dusiiniilmektedir. Sistematik derleme olarak desenlenen bu arastirma 2000-2017 yillar1 arasinda
yayinlanan EBSCO, ERIC, SCOPUS, ULAKBIM veri tabanlarinda yer alan ve Turkiye 6rneklemiyle sinirlandirilan 33 makale
degerlendirilmeye alinmistir.

flgili uluslararasi alan yazinda titkenmislik kavramina yénelik sistematik inceleme ve meta-analiz ¢alismalarinin da yapildig
goriilmektedir. Bu sistematik inceleme yoluyla tikenmislige iliskin arastirmalarin biitlinlestirilmesi, tiikenmislik
kaynaklarinin ve sonuglarinin ortaya konulmasi amaglanmistir. Ancak ulusal alan yazinda 6gretmen tiikenmisligine iliskin
yapilan arastirmalarin sistematik bir bicimde degerlendirilmesi veya gézden gecirilmesine iliskin herhangi bir arastirmayla
karsilasilmamistir. Ulusal alan yazinda o6gretmen tiikenmisligine iliskin yapilan arastirmalarin bir biitiin olarak
degerlendirilmesi ile 6gretmen tiikenmisligine iliskin yapilan ampirik arastirmalarin eksik yonlerinin tespit edilmesi
bakimindan énemlidir. Dolayisiyla mevcut arastirmanin alan yazindaki bu boslugu doldurmasi beklenmektedir. Ayrica bu
arastirmanin bulgulari, 6gretmen tiikenmisligine neden olan faktorleri ve 6gretmen tiikkenmisliginin sonuglarini ortaya
koymasi bakimindan gelecek arastirmalar i¢in yon belirleyici bir nitelik tasiyabilir. Bununla birlikte mevcut arastirmadan elde
edilecek bulgular, 6gretmen tiikenmisliginin 6nlenmesine yonelik olarak politika yapicilar icin 6nemli bir veri kaynagini teskil
edebilir. Bu kapsamda arastirmanin temel amaci, 6gretmen tiikkenmisliginin belirleyicilerini ve tiikenmislikle iliskili faktorleri
ortaya koymaktir. Bu baglamda mevcut arastirmada asagidaki sorulara yanit aranmigtir:

i. Hangi degiskenler 6gretmen tiikenmisligi ile ilgilidir?
ii. Ogretmen tiikkenmisliginin sonuglari nelerdir?

Mevcut ¢alismaya dahil edilen arastirmalar; (i) 6gretmen tiikenmisligini arastiran korelasyonel ¢alismalardan olusmasi, (if)
2000-2017 yillar1 arasinda ulusal ve uluslararasi hakemli dergilerde yayimlanmis olmasi, (iii) Tirkiye orneklemindeki
6gretmenleri kapsamasi, (iv) arastirmanin problemlerine yonelik bulgulari bulundurmasi, (v) tiniversiteler disindaki 6rgiin
egitim kurumlarinda yapilmis olmasi ve (vi) nicel aragstirma yontemi ve iliskisel tarama modelinde desenlenen ¢alismalardan
olusmasi gibi dlgttlerle sinirlandirilmistir. Arastirmaya tezler ve raporlar dahil edilmemistir. Tarama. Arastirmalarin tarama
sturecinde ilk olarak Tiirkiye orneklemiyle sinirlandirilan EBSCO, ERIC, SCOPUS, ULAKBIM veri tabanlarina girilen
“6gretmenlerin tiikenmisligi, teacher(s) burnout” anahtar sozciikleriyle toplam 204 calismaya ulagilmistir. ikinci asamada
arastirmanin amaci dogrultusunda is tiikkenmisligiyle iliskili olmayan 145 makale degerlendirme disinda birakilmistir. Ugiincii
asamada geriye kalan 59 ¢alisma arasinda veri tabanlarinda tekrarlanan 26 makale elenmistir. Sonug olarak toplam 33 makale
sistematik derlemeye dahil edilmistir.

Verilerin toplanmasi siirecinde arastirmaya dahil edilme 6lciitlerine bagh olarak ilk asamada bir degerlendirme formu
olusturulmustur. Olusturulan bu form araciligiyla arastirmacilar tarafindan belirlenen veri tabanlarinda makale taramasi
yapilmistir. Tam metnine ulasilan makaleler bilgisayar ortamina kaydedilerek M1, M2, M3...M33 seklinde kodlanmustir. ikinci
asamada Microsoft Office Excel programi yardimiyla incelemeye alinan arastirmalarin yazarlari, konular, iliskili oldugu
kavramlar, 6rneklemler, kullanilan 6lcekler ve bulgular baslhiklar1 altinda kategorilere ayrilmistir. Tabloya aktarilan 33
¢alismanin kaliteleri EPPI-Centre ¢alismasi ve Gough, Oliver ve Thomas tarafindan olusturulan kanitlarin agirliklarinin
degerlendirilmesi ¢ercevesine gore degerlendirilmistir. Bu arastirmalarin metodolojik kaliteleri, metodolojik ilgi ve konu
baslig: ilgisinin bir biitiin olarak degerlendirilmesi ise kanitlarin giiciinii ortaya koymaktadir. Bu baglamda incelenen
calismalarin iyi tasarlanmasi, ¢alismalar: kanit bakimindan gii¢lii hale getirmektedir. Bunun yaninda metodolojinin ve segilen
konuya gore bulunan makalelerin konu basliklarinin yakin olmasi incelenen calismalardaki kanitlari giiclendirmektedir. Bu
bakimdan ii¢ arastirmaci da kalite kontrol listesi hazirlayarak calismalarin kalitelerine 1 ile 4 arasinda degerler vererek
degerlendirmislerdir. Bulgularin sentezi siirecinde makaleler arastirma problemine uygun bicimde 6zetlenmis ve kodlar
olusturulmustur. Analiz edilen kodlar siniflandirilarak ortak temalar olusturulmustur.

Mevcut sistematik inceleme calismasi, Tiirkiye’de 6gretmenlerin tiikenmisliklerine yonelik iliskisel tarama modelinde
desenlenen calismalarin analizini sunmaktadir. Arastirmalarda tiikenmiglik ile iligkili bireysel ve orgilitsel degiskenlerin
oldugu goriilmektedir. Bireysel degiskenler mesleki yetkinlik inanci, pozitif duygu ve diisiinceler, duygu ve diisiinceleri asir1
kontrol etme ya da bastirma ¢abasi, duygusal dengesizlige a¢ik Kisilik yapisi, yiiksek dis denetim odagi ve egitim ve okulla ilgili
gercekei olmayan yiiksek beklentilere sahip olma, gozetimci 6gretmen davranislaridir. Yas degiskeni ise tiikenmislikle pozitif
ya da negatif iligkili olabilmektedir. Orgiitsel degiskenler ise mesleki doyum, algilanan yénetici destegi, is birligi ortami, destek
ve giiven ortamy, sinifta istenmeyen 6grenci davranislari ve olumsuz okul iklimidir.
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Bu ¢alismadan elde edilen sonuglara gore 6gretmen tiikenmisliginin mesleki, psikolojik, sosyal ve 6rgiitsel yonlerinin oldugu
ifade edilebilir. Ogretmenlerin tiikkenmisliklerinin azaltilmasinda ya da o6nlenmesinde 6gretmenlerin psikolojik olarak
desteklenmeleri, gerekiyorsa uzman yardimi almalar1 ve sinif ici iletisim ile ilgili egitimlere katilmalar1 onerilebilir. Diger
taraftan sonuclar okul yoneticilerinin 6gretmen tiikenmisliginin azaltilmasinda giiclii bir destek kiiltiirii olusturarak dolayli
etkilerinin olabilecegini ortaya koymaktadir. Bu baglamda okul yoneticilerinin 6gretmenlerle stirekli iletisim ve etkilesim
icinde olmalari, 68retmenlere bireysel ilgi gostermeleri ve 6gretmenlerle giiven temelli iliskiler kurmalar1 6nerilebilir.
Bununla birlikte, 6g8retmen tiikenmisligini azaltmaya yonelik miidahale programlarinin etkililigi arastirilabilir. Tiikenmisligin
nedenlerini daha kapsayia bicimde ortaya koymaya yénelik boylamsal ve karma calismalar planlanabilir. Ogretmen
tiikenmisligi ile ilgili sistematik derlemeye yo6nelik ulusal alan yazindaki ¢alismalarin yetersiz oldugu goriilmektedir. Bu
bakimdan 6gretmen tiikenmisligine yonelik benzer bir sistematik derleme yiiksek lisans ve doktora tezleri ele alinarak
yapilabilir.
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