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Oz

Kiltlirel degerlere duyarli egitim anlayiginin ortaya ¢ikmasi 6gretmenlere yeni roller yiiklemis,
ogretmenlerin geleneksel rollerden ¢ikarak kiiltiirel farkliligi egitim ortaminda biitlinlestiren bir rol
almasi onem kazanmistir. Bu noktada kiiltiirel degerlere duyarli 6gretmenlerin &zelliklerinin ne
olmasi gerektigi ve egitim Ogretim siirecindeki Oneminin ortaya cikarilmasinin 6nemli oldugu
diisiiniilmektedir. Aragtirmanin amaci kiiltiirel degerlere duyarli egitim uygulamalar1 kapsaminda
Ogretmen Ozelliklerinin ortaya konulmasi olarak belirlenmistir. Arastirma {i¢ asamadan olugsmaktadir.
Birinci ve ikinci asamada kiiltiirel degerlere duyarli egitim uygulamalari kapsaminda 6gretmen
ozelliklerinin ne oldugu arastirilmis, ii¢lincli asamada ise bu 6zellikler siralama yargilarina dayal
Olcekleme yontemleri ile karsilastirtlmistir. Aragtirmanin verileri 2019-2020 6gretim yilinda devlet
okullarinda gorev yapan 266 6gretmenden toplanmistir. Arastirmada elde edilen veriler siralama
yargilariyla Olgekleme yontemi ile analiz edilmistir. Elde edilen bulgular sonucunda kiiltiirel
degerlere duyarli 6gretmen Ozelliklerinin yasaminda demokratik olma, 6grencilerin farkli oldugunu
diisiinme, egitim dgretim silirecinde sabirli olma, 6grencinin gegmis yasantisini bilme, yenilik¢i bakis
acisina sahip olma, mesleki gelisimine 6nem verme, sevgi dolu yasam siirme egiliminde olma,
herhangi bir bireye 6n yargili olmama, evrensel degerlere sahip olma ve c¢evresindeki kisilere karsi
anlayishi olma olarak siralandigi goriilmiistiir. Arastirmada elde edilen bulgular kapsaminda
belirlenen Ozelliklerin 6gretmenlerde hizmeti¢i egitim yoluyla, 6gretmen adaylarinda miifredat
araciligi ile kazandirilmasi, 6gretmenlerin kiiltiirel degerlere duyarl egitim uygulamalar1 noktasinda

bilinglendirilmesi onerilmistir.
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Giris

Giliniimiizde farkl kiiltiirlerin bir arada yasamasinin artmasiyla egitim alaninda da ihtiyaglar
ve beklentiler degismeye baslamigtir. Buna gore 0gretmenlerin egitim Ogretim siirecinde
kiiltiirel farkliliklara duyarli olmasi ve bu farkliliklari 6nemsemesi 6nem tasimaktadir.
Ogretmenlik kendi iginde degerler igeren bir meslektir. Bu degerler 6gretmenlik mesleginin
kodlarin1 olusturmakta basgka bir deyisle Ogretmenlerde olmasi gereken oOzellikleri
belirlemektedir. Bu noktada kiiltiirel degerlere duyarli 6gretmenlerin 6zelliklerinin ne olmasi
gerektigi ve bu oOzelliklerin egitim Ogretim siirecindeki Oneminin ortaya cikarilmasinin

onemli oldugu diisiiniilmektedir.

Ogretmenler, toplumdaki kisilerin &zelliklerini gelistirmeye ve cesitli 6zellikler
kazandirmaya odaklanir. Ciinki insan {izerindeki bu 6zellikler, toplumdaki bireylerin 6nemli
durumlart bilmesini, tercihlerini ne yonde kullanmasi gerektigini, yasam standartlarini
belirler. Bu ozellikleri gelistirmenin amaci bireyin toplum i¢indeki yasantisi ile egitimini
diizenlemek ve topluma katki saglayacagi verimliligi artirmaktir (Akbas, 2008; Celikten,
Sanal, ve Yeni, 2005). Milli Egitim Temel Kanununda (MEB, 1973) yer alan genel amaglar
(Md. 2) incelendiginde Atatiirk¢ii, vatansever, saglikli, milletine bagli, demokratik, bilimsel
diisiinen, gorev ve sorumluluklarini bilen gibi toplumdaki kisilere kazandirilmas: gereken
ozellikler karsimiza ¢ikmaktadir. Bu 6zellikler 6gretmenler tarafindan dgrencilere genis bir
yelpazede aktarilirken daha dar anlamda oOgretmenler de gesitli Ozelliklere sahiptir.
Ogretmenlerin sahip olmas1 gereken dzellikler Milli Egitim Bakanlig: tarafindan kisisel ve
mesleki olarak iki grupta incelenmektedir. Bu 6zellikler incelendiginde agik gorislii, 6grenci
beklentilerini dikkate alan, farkliliklara nem veren, yenilik¢i, arastirmaci, isbirlik¢i, sabirl,
alan ve meslek bilgisine sahip, 6gretim ortamin1 uygun bir sekilde diizenleyebilen, genel
kiltiir sahibi (Celikten, Sanal, ve Yeni, 2005; Sahin, 2011) gibi o&zellikler ortaya
cikmaktadir. Bu noktada 6gretmen 6zelliklerinin demokratik olma, bireysel farkliliklar 6nem
veren, meslegine bagli, mesleki gelisimine 6nem veren 6zellikler olarak ortaya c¢iktigini

sOylemek miimkiindiir.

Arastirma kapsaminda ise kiiltiirel degerlere duyarli egitim uygulamalaria yonelik
ogretmen Ozelliklerine odaklanilmistir. Kiiltiirel degerlere duyarli egitim, kiiltiirel olarak
farklilik gosteren 0grencilerin kiiltiirel 6zelliklerini, deneyimlerini, bakis agilarin1 kullanarak
ogrencilerin daha etkin bir sekilde 6grenmesi i¢in kanallar olusturmak (Gay, 2002) seklinde
tanimlanabilir. Tanimdan da anlasilabilecegi gibi kiiltiirel degerlerle duyarli egitim

uygulamalarinin odak noktasi kiiltiirel degerlerin bir ara¢ olarak kullanilmasidir. Bu noktada
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kiiltiirel degerlere duyarli egitim uygulamalarini gergeklestirecek o6gretmenlerin gesitli

ozelliklere sahip olmasi gerekmektedir. Bu ozellikler kiiltiirel okuryazar olmak, &gretim
yontem ve tekniklerini siirekli gilincellemek, smifin 6zgiiveni yiiksek bir sekilde derse
katilimimi saglamak, siniftaki herkesin farkliliklara karsi saygili olmasini saglamak,
ogretmen temelli miifredat gelistirme ¢alismalarin1 gergeklestirmek, 6grencilerinin elestirel
diistinme becerisini gelistirmek, evrensel degerler etrafindan toplanilmasini saglamaktir

(Pewewardy ve Hammer, 2003).

Kiiltiirel degerlere duyarli 6gretmenler 6gretmenlerin tek otorite oldugu bir anlayisini
reddederek Ogrenme siirecini kolaylagtiran ve 6grenciler i¢in rehber olan bir anlayisi
benimser (Gay, 2002a; Ladson-Billings, 2009; Banks ve Banks, 1995). Bu o6gretmenler
ogrencilerin sahip oldugu potansiyellerini ortaya ¢ikararak sinifta ortak bir kiiltiir yaratir ve
anlayisli, demokratik ve tarafsiz davranmaya 6zen gosterir (Ladson-Billings, 1999). Grup
calismasi ve isbirlikli 6grenmeyi 6n plana g¢ikaran kiiltiirel degerlere duyarli 6gretmenler
(Villegas ve Lucas, 2002; Nieto, 2002) 6grencilerden beklentileri yiiksek tutarak onlarin
akademik gelisimi i¢in ugrasirlar (Villegas ve Lucas, 2002). Bu 6gretmenler, 6grencilerin
ogrenmesine katki saglamak igin aileleriyle iletisim kurar (Jarosinski, 2018; Lazar, Edwards
ve McMillon, 2012) ve 6grencilerin kiiltiirel farkliliklarin1 6gretim siirecine dahil ederler
(Gay, 2018). Bununla birlikte kiiltiirel degerlere duyarli 6gretmenler hem kendi kiiltiirel
gecmislerinin hem de ogrencilerin kiiltiirel gecmislerinin farkinda olan 6gretmenlerdir
(Weinstein, Curran ve Tomlinson-Clarke, 2003; Weinstein, Tomlinson-Clarke ve Curran
,2004). Gorildigi gibi kiiltiirel degerlere duyarli 6gretmenler kiiltiirel farkliliklart 6gretim
stirecine bir katki olarak gormekte, her 6grenciye deger vermekte ve her 6grencinin kiiltiirel
birikimlerine saygi duymaktadirlar (Nayir, 2019). Bu kapsamda incelendiginde 6gretmenin
kendi kiiltiiriiniin farklinda bir sekilde kendi kiiltiirinii sorgulayarak 6nyargilardan arinmis
bir sekilde akademik ve sosyal gelisimi destekleyen ¢aligmalar yapmasi dnemlidir. Kiiltiirel
degerlere duyarli ogretmen, farkli rol ve sorumluluklara sahip, geleneksek oOgretmen
ozelliklerinin disinda, Ogrencilerin ge¢misini bilen ve Ogrencilerin sahip olduklar
farkliliklar1 zenginlik olarak gortip, elestirel bir bakis agistyla egitim ortamini diizenleyen ve
tim Ogrencilerinin esit diizeyde bu ortamdan yararlanmasina olanak saglayan ogretmen
olarak tamimlanabilir. Dolayisiyla kiiltiirel degerlere duyarli &gretmeni tam olarak
tanimlayabilmek i¢in belirli 6zelliklerin belirlenmesi ve bu 6zelliklerin 6nem sirasinin ortaya

konmasi onemlidir.
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Kiiltiirel degerlere duyarli egitim Tiirkiye i¢in son yillarda arastirilmaya baslanmis

bir kavramdir. Halbuki Tirkiye UNHCR (2019) verilerin gore Tiirkiye’de 3,6 milyon
Suriye, 170 bin Afganistan, 142 bin Irak, 39 bin iran, 5 bin 7 yiiz Somali ve 11 bin 7 yiiz
diger tilke vatandas1 gé¢gmen olarak bulunmaktadir. Kiiltiirel farkliliklarin goglerdeki artis ile
Tiirkiye’de daha fazla gozlenmeye baslandigi dolayisiyla kiiltiirel degerlere duyarli egitim
uygulamalarina daha fazla ihtiya¢ oldugu sOylenebilir. Bu noktada kiiltiirel degerlere
duyarli egitim uygulamalarini yiiritecek ogretmenlerin 6zelliklerini belirlemeye ihtiyag
vardir. Tiirkiye’de 6gretmenlerin kiiltiirel degerlere duyarh egitim ve uygulamalarina iliskin
yapilan ¢aligmalarda kiiltiirel degerlere duyarli egitime iliskin hazirbulunusluk (Karatas ve
Oral, 2017) kiiltiirel degerlere duyarli egitim anlayis1 (Kotluk ve Kocakaya, 2018a),
ogretmenlerin kiiltiirel degerlere duyarli egitime iligskin gorisleri (Kotluk ve Kocakaya,
2018b; Kotluk ve Kocakaya, 2017) ve kiiltiirel degerlere duyarli 6gretmen rolleri (Nayir,
2019) ve kiiltiirel degerlere duyarli 6gretmen (Karatas, 2020) konularina deginildigi
goriilmektedir. Bu ¢alismalarda 6zellikle Nayir (2019) ve Karatas (2020) kiiltiirel degerlere
duyarli 6gretmenlerin rollerini ve bu 6gretmenlerin kiiltirel degerlere duyarliliga sahip olma
durumlarimi ortaya ¢ikarmaya calisilmistir. Ancak kiiltiirel degerlere duyarli 6gretmenin
sahip olmasi gereken en 6nemli 6zelliklerin ne oldugu incelenmemistir. Arastirma, Milli
Egitim Bakanligi (MEB) tarafindan yapilacak hizmetici egitimler araciligi ile 6gretmenlerin
hangi becerilerinin gelistirilmesi gerektigi, Yiiksek Ogretim Kurulu (YOK) tarafindan ise
hizmet Oncesi egitimde 6gretmen adaylarinin hangi becerilerinin gelistirilmesi gerektigi
noktasinda bilgi vereceginden ilgili literatiire katki saglayacaktir. Ilgili literatiir
incelendiginde kiiltiirel degerlere duyarli 6gretmen 6zelliklerinin belirlenmesinde bir netlik
kazanilmadig1 gozlenmektedir. Bu nedenle arastirma kapsaminda elde edilecek sonuclar
literatiire katki saglayacagi gibi ayni zamanda ogretmenlerin ve Ogretmen adaylarinin
kazanmasi gereken degerleri de ortaya g¢ikarmasi agisindan Onemlidir. Bu aragtirmanin
amaci kiiltiirel degerlere duyarli egitim uygulamalar1 kapsaminda 6gretmen 6zelliklerinin

ortaya konulmasi olarak belirlenmistir. Bu amag¢ dogrultusunda su alt amaglar belirlenmistir:

° Kiiltiirel degerlere duyarli egitim uygulamalart kapsaminda 6gretmen ozellikleri
nelerdir?
o Kiiltiirel degerlere duyarli egitim uygulamalar1 kapsaminda bu 6zelliklerin 6nem

sirasi nedir?
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Yontem

Arastirmanin Modeli

Arastirma, genel tarama modelinde nicel bir ¢alismadir. Tarama modelleri evren hakkinda
genel bir yargiya varmak amaciyla evrenin tiimii ya da ondan alinacak bir grup iizerinden
yapilan arastirmalar1 kapsar (Karasar, 2000). Bu arastirmada da kiiltiirel degerlere duyarli
ogretmen Ozelliklerinin nasil bir siralamaya sahip oldugu 6gretmen goriislerine dayali olarak
ortaya ¢ikarilmaya calisildigindan tarama deseninde bir arastirma oldugu sdylenebilir.
Arastirma ti¢ asamada gerceklestirilmistir. Arastirmaya ait {i¢ asama Sekil 1’de verilmistir.
Literatlr tarama-
Kaltarel degerlere

duyarli 6gretmen
ozelliklerinin

Birinci Asama

belirlenmesi

Birinci grup katilima (15
ogretmen) — Agik uglu

form ile kiiltiel e
degerlere duyarl Ikinci Asama
o6gretmen ozelliklerinin

toplanmasi

ikinci grup katilimei (266

o6gretmen)- Belirlenen

6gretmen ozelliklerinin = o
= ) BN Uciincli Asama
énem sirasina gére

dizenlenmesi

Sekil 1. Arastirmanin Asamalari

Sekil 1’de goriildigii gibi aragtirmanin birinci asamasinda ilgili literatiir incelenmis
ve kiiltiirel degerlere duyarli egitim uygulamalar1 kapsaminda 6gretmenlerin sahip olmasi
gereken oOzellikler ortaya c¢ikarilmistir. Arastirmanin ikinci asamasinda 6gretmenlerden
kiiltiirel degerlere duyarli 6gretmen 6zelliklerine yonelik goriisler alinmis ve dgretmenlerin

goriislerine gore en fazla belirtilen kiiltiirel degerlere duyarli 6gretmen 6zellikleri
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belirlenmistir. Uciincii asamada ise 6gretmenlerden belirlenen kiiltiirel degerlere duyarl

ogretmen Ozelliklerinin 6nem sirasina gore listelenmesi istenmis ve bu 6zellikler siralama

yargilarina dayal1 6l¢ekleme yontemleri ile karsilastirilmistir.
Katihmeilar

Arastirmada iki grup katilimci yer almistir. Birinci grup katilimcilar 2019 -2020 6gretim
yilinda devlet okullarinda galisan, okullarinda gégmen Ogrenci bulunan ya da egitimde
cokkiiltiirliiliik dersi alan toplam 15 6gretmenden olusmustur. Birinci grup katilimcilar igin
olgiit drnekleme kullaniimustir. Olgiit drneklemede temel anlayis 6nceden belirlenmis bir
dizi olgiuti karsilayan durumlarin ¢alisilmasidir. Bu 6lgilit 6nceden belirlenebilecegi gibi
arastirmaci tarafindan da belirlenebilir (Yildirnm ve Simsek, 2005, 112). Birinci grup
katilimcilar igin belirlenen 6lgiit; okullarinda gogmen 6grenci bulunmasi ya da egitimde ¢ok
kiiltiirliliik dersi almis olmasi olarak belirlenmistir. Kiiltiirel degerlere duyarli 6gretmenlerin
ozelliklerinin belirlenmesi amaciyla hazirlanan agik uglu form birinci grup katilimcilara
uygulanmis ve 6gretmenler kiiltiirel degerlere duyarli 6gretmenlerin sahip olmasi gereken
ozellikleri belirlemislerdir. Arastirmanin birinci grup katilimcilaria iliskin demografik

bilgiler Tablo 1.de verilmistir.

Tablo 1: Birinci Gruba Ait Katilimc: Bilgileri

Degiskenler Gruplar Toplam

15

Cinsiyet Kadin
Erkek

Okul Tiirii Ilkokul
Ortaokul

15

Lise

Egitim Durumu Lisans 15

Lisansusti

o N N A N BN oz

Lisansiistii (Devam)

Tablo 1’e gore arastirmada birinci grupta gortislerini belirten 15 katilimeimnin gesitli
degiskenler bakimindan esit dagilmasina dikkat edilmistir. Katilimcilar arasinda ortaokulda
calisan Ogretmenlerin diger okul tlirlerine gore sayica fazlalik gosterdigi ve lisansiistii

egitimini tamamlamis 6gretmen Sayisinin sayica az oldugu gozlenmektedir.
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Arastirmaya katilan ikinci gruptaki katilimcilar 2019-2020 6gretim yilinda devlet

okullarinda gorev yapan 266 Ogretmenden olusmustur. Bu katilimcilar basit segkisiz
ornekleme yoOntemine gore ¢evrimi¢i ortamda olusturulan form araciligi ile katilim
gostermislerdir. COVID-19 salgininin baslamasi nedeniyle okullarin kapali olmasi
okullardan veri toplanmasinin engellemis ve Denizli ilinin merkez ilgeleri olan
Merkezefendi ve Pamukkale ilgelerinde gorev yapan Ogretmenlere g¢evrimigi ortamdan
ulasilmistir.  Ikinci grup katilmcilardan belirlenen 6gretmen &zelliklerini siralamalari
istenmistir. Arastirmada yer alan ikinci grup katilimeilara iliskin demografik bilgiler Tablo

2’de verilmistir.

Tablo 2. Ikinci Gruba Ait Katilime: Bilgileri

Degiskenler Gruplar N Toplam
Cinsiyet Erkek 129 266
Kadin 137
Okul Tira Tlkokul 61 266
Ortaokul 114
Lise 91
Kidem 0-4 9 266
5-9 47
10-14 159
15-19 51

Tablo 2’ye gore belirlenen d6gretmen 6zelliklerini siralayan 266 6gretmenin %48,5’1
(n=129) erkek, %51,5’u (n=137) kadmn, %22,9’u (n=61) ilkokulda, %42,9’u (n=114)
ortaokulda, %34,2’si (n=91) lisede gorev yapmakta, %3,4’1i (n=9) 0-4 yil, %17,7’si (n=47)
5-9 y1l, %59,8’1 (n=159) 10-14 y1l ve %19,2’si (n=51) 15-19 y1l kideme sahiptir.

Verilerin Toplanmasi

Arastirmanin verilerini toplamak i¢in birinci asamada Kiiltirel degerlere duyarli 6gretmen
ozellikleri, kiiltiirel degerlere duyarli egitim kaynaklarindan arastirilmis ve bulunan
sonuglara ek olarak ikinci asamasina 6gretmenlere agik uglu ¢evrimigi bir form aracilig ile
en az 5, en fazla 10 kiiltiirel degerlere duyarli 6gretmen 6zelligi yazmalari istenmistir. 15
katilimer 6gretmenden gelen 103 dzellik incelenerek 10 6zellik saptanmistir. Bu 6zellikler

asagida verilmistir:
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e Ogrencilerin farkli oldugunu diisiinme

e Yasaminda demokratik olma

e Ogrencinin gegmis yasantisini bilme

e [Egitim dgretim siirecinde sabirli olma

e Yenilik¢i bakis acisina sahip olma

e Mesleki gelisimine dnem verme

e Evrensel degerlere sahip olma

e Sevgi dolu yasam siirme egiliminde olma
e Herhangi bir bireye 6n yargili olmama

e Cevresindeki kisilere kars1 anlayisli olma

Son olarak 266 6gretmenden belirlenen bu 10 6zelligi en énemliden daha az 6nemliye
dogru siralamasi istenmistir. Katilimcilar o6zellikleri incelemis ve en Onemli gordigi
ozellige 1 ve daha az 6nemli gordigi ozellige 2, 3, 4, ... 10 seklinde numara vererek

siralamislardir. Cevrimigi ortamda elde edilen veriler analiz edilmistir.
Verilerin Analizi

Aragtirmanin birinci ve ikinci asamasinda literatiir taramasi ve ogretmenlerin gortsleri
kapsaminda toplanan 103 6zellik icin frekans kullanilmigtir. Bu kapsamda en fazla tekrar
edilen ve ilgili literatiir ile baglantili 10 6zellik alinarak arastirmanin ii¢lincii asamasina
gecilmistir. Arastirmanin Gi¢iincii asamasinda elde edilen Gzelliklerin gevrimi¢i ortamda
diger katilimcilar tarafindan siralanmasi istenmistir.

Arastirmada elde edilen veriler siralama yargilariyla 6lgekleme yontemi ile analiz
edilmistir. Bu yontem yargic1 kararlarina dayali ol¢ekleme yaklasimindadir. Siralama
yargilartyla olgekleme yonteminde arastirmaci uyaricilar arasmdaki en biyik ayrimi
yapmaya zorlar. Bu ayrimin yapilmasi gegerligi yiiksek bir dlgek olusturur ve bu nedenle i¢
tutarlilik yiiksek olur (Turgut ve Baykul, 1992; akt. Bozgeyikli, Toprak, ve Derin, 2016).
Aragtirma kapsaminda da Ogretmenlerin siralama yargilariyla Olgekleme yapmasi
istenmistir. Yargilarin toplanmasi igin katilimcilarin tim 6zellikleri diistiinmesi ve her bir

degeri diger degerler ile karsilastirmasi ve bu karsilastirmaya numara vermesi istenmistir.



G, Saridas, ve F, Nayir / Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 53, 355-377, 2021 363
Katilimcilarin sira numarasi vererek doldurduklart formlardan elde edilen veriler

Nn(S;i>Ski)=fji.(fk<i+1/2.f«i) esitligi yardimi ile n(S;i>Ski) seklinde (Turgut ve Baykul, 1992;
akt. Bozgeyikli, Toprak, ve Derin, 2016) hesaplanarak frekanslar matrisi olusturulmustur.
Frekanslar matrisinin olusturulmasinda her bir degerin diger degerden once kag kez yazildigi
hesaplanmistir. Frekans matrisinden yola ¢ikarak oranlar matrisi bulunmustur. Oranlar
matrisinde elde edilen degerlere karsilik gelen standart degerleri (z) belirlenerek birim
normal sapmalar matrisi olusturulmustur. Elde edilen bu matristeki her bir siituna ait
elemanlar toplanarak toplam deger bulunmus ve 10’a bdliinerek oOlgek degerleri (S))
hesaplanmistir. Ortalama z degerleri arasindan en kii¢iik olan deger eksen baslangi¢ noktasi
olan 0’a kaydirilarak olgek degerleri siralanmistir. Bu kaydirma durumlarinda en kiigiik
deger negatif ise baglangic noktasina olan uzaklik kadar ekleme, pozitif ise baslangi¢
noktasina olan uzaklik kadar ¢ikarma yapilir. Elde edilen sonuglar 6lgek degerini (Sc) verir.
Daha sonra en kiigiik 6lgek degerinden en biiylik 6l¢ek degerine kadar siralanarak analiz

tamamlanmis olur.

Bulgular

Arastirmada siralama yargilarina dayali karsilastirma yontemi ile kiiltiirel degerlere duyarh
egitim uygulamalarinda 6gretmenlerin sahip olmasi gereken o6zellikler 6l¢eklenmistir. Elde
edilen verilerin analizi sonucunda ilk olarak belirlenen bir degerin diger degerlerden kag kez
once vyazildigin1 gosteren frekanslar matrisi olusturulmustur. Frekans matrisinde
katilimcilara sunulan 6zellikler A, B, C, ... J seklinde ifade edilmistir. Karsilastirma yolu ile
elde edilen bu matriste bir 6zelligin diger 6zellikten 6nce kag defa yazildigi belirtilmektedir.

Olusturulan frekanslar matrisi Tablo 3.’de verilmistir.

Tablo 3’e gore belirlenen 6zelliklerin diger 6zelliklerden ikili karsilagtirma yontemi
ile kag defa 6nce yazildig1 belirtilmistir. Ornegin B siitunu ile F satirinin kesisiminde
bulunan 102 sayisi, B 6zelliginin F 6zelliginden daha 6nemli olarak numaralanmasinin 102
katilimei tarafindan gergeklestirildigini gostermektedir. Matriste kosegen gevresindeki

degerler toplam katilimct sayisini (266) vermektedir.
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Tablo 3. Verilere Iliskin Siralamalarla flgili Frekanslar Matrisi

A B C D E F G H | J
A 133 66 43 62 67 100 212 53 91 56
B 200 133 17 177 181 164 161 183 139 176
C 223 249 133 44 29 21 227 37 41 34
D 204 89 222 133 155 136 147 125 140 121
E 199 85 237 111 133 130 188 81 104 79
F 166 102 245 130 136 133 153 142 119 108
G 54 105 39 119 78 113 133 191 192 168
H 213 83 229 141 185 124 75 133 86 49
I 175 127 225 126 162 147 74 180 133 67
J 210 90 232 145 187 158 98 217 199 133

Frekans matrisinde her bir hiicrede bulunan deger katilimci sayisina boliinerek oranlar

matrisi elde edilmistir. Elde edilen oranlar matrisi Tablo 4’te verilmistir.

Tablo 4’¢ gore frekans matrisinin her bir hiicresindeki eleman veri sayisina
boliinerek elde edilen oranlar bulunmaktadir. Oranlar matrisinde kdsegen etrafindaki
degerlerin toplam1 1’e esittir. Ornegin B ozelliginin A’dan &nce yazilma sayisi ile A
ozelliginin B’den Once yazilma sayismin toplami katilimei sayisina esittir bu da oranlar

matrisinde 1 olarak gortliir.

Oranlar matrisinde bulunan her bir hiicreye karsilik gelen standart degerler (z)
belirlenmis ve birim normal sapmalar matrisi elde edilmistir. Elde edilen degerler toplanarak
en alt satirda toplam standart deger olarak hesaplanmistir. Bu deger 6zellik sayisi olan 10’a
boliinerek ortalama deger S(j) bulunmustur. Ortalama degerlerden en kiiclik olan baslangic
noktast 0’a alinarak bu degerin 0 ile arasindaki uzaklik diger degerlere eklenmistir. Boylece

Olgek degerler S(c) elde edilmistir. Birim normal sapmalar matrisi Tablo 5.’de verilmistir
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Tablo 4. Verilere Iliskin Siralamalarla Ilgili Oranlar Matrisi

A B C D E F G H | J

A 05 0,24812 0,161654 0,233083 0,25188 0,37594  0,796992  0,199248 0,342105 0,210526
B 0,75188 0,5 0,06391 0,665414 0,680451 0,616541 0,605263  0,68797 0,522556  0,661654
C 0,838346 0,93609 0,5 0,165414 0,109023 0,078947 0,853383  0,139098 0,154135 0,12782

D 0,766917 0,334586 0,834586 0,5 0,582707 0,511278 0,552632  0,469925 0,526316  0,454887
E 0,74812 0,319549 0,890977 0,417293 0,5 0,488722 0,706767  0,304511  0,390977  0,296992
F 0,62406 0,383459 0,921053 0,488722 0,511278 0,5 0,575188 0,533835 0,447368  0,406015
G 0,203008 0,394737 0,146617 0,447368 0,293233 0,424812 0,5 0,718045 0,721805 0,631579
H 0,800752 0,31203 0,860902 0,530075 0,695489 0,466165 0,281955 0,5 0,323308 0,184211
I 0,657895 0,477444 0,845865 0,473684 0,609023 0,552632 0,278195 0,676692 0,5 0,25188

(&)

0,789474 0,338346 0,87218 0,545113 0,703008 0,593985 0,368421  0,815789  0,74812 0,5
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Tablo 5. Verilere Iliskin Siralamalarla Ilgili Birim Normal Sapmalar Matrisi

A B C D E F G H | J
A 0 0,0987 0,0636 0,091 0,0987 0,148 0,2881 0,0793 0,1331 0,0832
B -0,0987 0 0,0239 0,2486 0,2517 0,2324 0,2291 0,2549 0,1985 0,2454
C -0,0636 -0,0239 0 0,0675 0,0438 0,0319 0,3023 0,0557 0,0596 0,0517
D -0,091 -0,2486 -0,0675 0 0,219 0,195 0,2088 0,1808 0,2019 0,1736
E -0,0987 -0,2517 -0,0438  -0,219 0 0,1879 0,2611 0,1179 0,1517 0,1179
F -0,148 -0,2324 -0,0319  -0,195 -0,1879 0 0,219 0,2019 0,1736 0,1591
G -0,2881 -0,2291 -0,3023  -0,2088  -0,2611  -0,219 0 0,2642 0,2642 0,2357
H -0,0793 -0,2549 -0,0557  -0,1808 -0,1179  -0,2019  -0,2642 0 0,1255 0,0714
I -0,1331 -0,1985 -0,0596 -0,2019 -0,1517 -0,1736  -0,2642 -0,1255 0 0,987
J -0,0832 -0,2454 -0,0517 -0,1736 -0,1179  -0,1591  -0,2357 -0,714 -0,987 0
Y stitun -1,0837 -1,5858 -0,525 -0,772 -0,2233  0,0416 0,7443 0,3152 0,3211 2,125
S(j) -0,10837 -0,15858  -0,0525 -0,0772  -0,02233 0,00416 0,07443 0,03152 0,03211  0,2125
S(c) 0,05021 0 0,10608 0,08138 0,13625 0,16274 0,23301 0,1901 0,19069 0,37108
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Tablo 5’e gore standart degerler kosegen boyunca birbirine gore ters isaretlidir. Bu durum
oranlarin birbirini tamamladigin1 gostermektedir. Elde edilen degerler siitun boyunca
toplanarak toplam standart deger bulunmustur. Toplam deger 10’a béliinerek ortalama deger
elde edilmis ve bu degerler arasindan en kiiclik deger olan B 6zelligine ait (-0,15858) deger
baslangi¢ noktasi olan 0’a ¢ekilmistir. Bu deger negatif oldugu igin diger 6zelliklere ait

degerlere 0,15858 ekleme yapilmistir.

Elde edilen 6l¢ek degerleri ile ilgili veriler belirlenmis ve daha net goriilebilmesi i¢in

grafik tizerinde gosterilmistir. Veriler tizerinden elde edilen durum Grafik 1.’de verilmistir.

5(c)

Lo -
noun oLnown

Grafik 1. Katilimcilarin Siralama Yargilar: Olgek Degerleri

Grafik 1’e gore 6lgek degeri en diisiik 6zellik en 6nemli goriilen 6zellik, 6lgek degeri
en yiiksek olan deger ise digerlerine gore daha az onemli olarak goriilen 6zellik olarak
karsimiza ¢ikmaktadir. Ikinci sirada verilen dzellik, diger dzelliklere gore en dnemli 6zellik,
onuncu sirada verilen 6zellik ise diger Ozelliklere gore en az dneme sahip 6zellik olarak

karsimiza ¢ikmaktadir.
Elde edilen bulgular sonucunda ortaya ¢ikan siralama asagida verilmistir:
e Yasaminda demokratik olma
e Ogrencilerin farkli oldugunu diisiinme
e Egitim 6gretim siirecinde sabirli olma
e Ogrencinin gegmis yasantisini bilme

e Yenilikc¢i bakis acisina sahip olma
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o Mesleki gelisimine 6nem verme

e Sevgi dolu yasam siirme egiliminde olma
e Herhangi bir bireye 6n yargili olmama

e Evrensel degerlere sahip olma

e (evresindeki kisilere kars1 anlayisli olma

Elde edilen siralama dogrultusunda &gretmenlere gore kiiltiirel degerlere duyarli egitim
uygulamalarinda oOgretmenlerin sahip olmasi gereken en Onemli Ozellik ‘“yasaminda
demokratik olma” 6zelligi iken digerlerine gére en az dneme sahip ozellik ise “gevresindeki

kisilere kars1 anlayish olma” 6zelligi olarak ortaya ¢ikmustir.

Sonuc, Tartisma ve Oneriler

Bu aragtirmada kiiltiirel degerlere duyarli 6gretmen Ozelliklerinin ne oldugu ve bu
Ozelliklerin 6nem sirasi ortaya c¢ikarilmigtir. Arastirmada ilk sirada ortaya g¢ikan o6zellik
ogretmenin yasaminda demokratik olmasidir. Arastirma kapsaminda siralanan ozellikler ile
kiiltiirel degerlere duyarli egitim pedagojisi kapsamindaki 6zellik siralamasi birbirinden
farklh olarak karsimiza ¢ikmaktadir. Bu durumun ¢esitli kiiltiirel nedenleri olabilir. Tiirkiye,
yasam bi¢imi olarak farkli sosyoekonomik diizeye sahip oldugundan (Albayrak, 2005)
ogretmenler farkli sosyoekonomik diizeyden gelen 6grenciler ile karsi karsiya kalmaktadir.
Bu durum, &gretmenlerin farkliliklardan biri olan sosyoekonomik diizey ile miicadele
etmesini gerektirmektedir. Bununla birlikte Tirkiye’nin sahip oldugu g¢okkdltiirlii yap: da
ogretmenlerin farkliliklarla bas etmesini gerekli kilmaktadir. Bu nedenle 6gretmenler i¢in en
onemli olan oOzelligin demokratik olma olarak ortaya c¢iktig1 diisiiniilebilir. Simif i¢i
demokratik bir ortam yaratmak, farkliliklara saygi duyulmasini, 6grencilerin kendilerini
rahat hissetmesini, hosgoriilic davranilmasi sayesinde farkliliklardan kaynaklanan sorunlarin
yok olmasini, Ogrencilerin elestirel diisiinmelerini ve iletisimin Onyargisiz olmasini
saglayabilecektir (Biiyiikkaragoz ve Kesici, 1996; Demirpolat, 1999; Tahiroglu ve Aktepe,
2015). Ford da (2007; Akt. Ford ve Kea, 2009) demokratik tutum ve degerlere sahip
olmanin kiiltiirel degerlere duyarli 6gretmenler i¢in 6nemi bir &zellik oldugunu belirtmistir.
Bu farkliliklar simifta esit, esitlik¢i, saygili ve Ozgilir davranan 6gretmen ve Ogrenciler

sayesinde ayirt edici olmaktan ¢ikacaktir. Kiiltiirel degerlere duyarl egitim i¢in 6ncelikle bu
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farkliliklarin ayrimcilik yaratmasi engellenmeli ve 68rencinin kendini rahatca ifade etmesi

saglanmalidir.

Ikinci siradaki ogrencilerin farkli oldugunu diisiinme ozelligi kiiltiirel degerlere
duyarli egitim uygulamalarinda da yiiksek 6neme sahip bir ozelliktir. Bu noktada ilgili
literatiir ile uyusmaktadir (Villegas ve Lucas ,2002; Weinstein, Tomlinson-Clarke ve
Curran, 2004; Ford,2007, Akt; Ford ve Kea, 2009). Gegmis egitim anlayisindan farkli olarak
arttk 6grencinin bos bir levha olarak okula gelmesinin aksine belirli kaliplarla, inanglarla
veya tutumlarla okula geldigi kabul edilmektedir. Bu nedenle her 6grencinin farkli oldugu,
bu farkliliklarin yonetimi, farkliliklara saygili olma durumu veya farkliliklar1 firsata ¢evirme
cabasi kiiltliirel degerlere duyarli egitim i¢in 6nemli bir noktadir (Gay, 2000; Ladson-
Billings, 1999; Pewewardy ve Hammer, 2003; Vonta, 2009). Ogretmenler dgrencilerin farkli
oldugunu kabul ederek bu farkliliklarin egitim ortaminda ansimalarini dikkate alacak ve

egitim stireclerini bu kapsamda yoneteceklerdir.

Uciincii siradaki 6zellik egitim dgretim siirecinde sabirli olma 6zelligi ayn1 zamanda
onemli bir 6gretmen 6zelligidir (Celikten, Sanal, ve Yeni, 2005). Farkliliklarin yasandigi
siniflarda 6gretmenin bu farklhiliklara saygili, evrensel degerler etrafindan birlesmis
Ogrenciler yetistirmesi icin sabirlt bir sekilde calismalarint devam ettirmesi gerekmektedir.
Tiirkiye’de 6gretmen 6zellikleri iizerine yapilan diger arastirmalarda da sabirli olma 6zelligi
ogretmenin sahip olmasi gereken oOnemli Ozellikler arasinda yer almaktadir (Ay ve
Yurdabakan, 2015; Kog, 2010; Sac¢li, Bulca, Demirhan, ve Kangalgil, 2009; Erden, 2001).
Karakelle’de (2005) yaptigi c¢aligmada sabirli olmanin en etkili 10 6gretmen oOzelligi
arasinda yer aldigimi ortaya c¢ikarmistir. Gliniimiiz sartlarinda sinif iginde Ogrencilerin
farkliliklarin daha ¢ok glindeme gelmesi Ogretmenlerin daha fazla sorunla ugragmasina
neden olmaktadir. Bu durumda 6gretmenlerin sabirli olmasinin 6nemini artirmaktadir.
Kiiltiirel degerlere duyarli egitim kapsaminda da dgrencilerin beklentilerini karsilamaya ve
akademik anlamda onlar1 desteklemeye calisan Ogretmenlerin simif igindeki kiiltiirel

farkliliklar1 yonetme siirecinde daha sabirli olmasini gerektirmektedir.

Dérdiincii sirada ortaya c¢ikan 6zellik ilgili literatiir ile ters bir sekilde yer almaktadir.
Kiiltiirel degerlere duyarli egitim kapsaminda en 6nemli 6zellik olan Ogrencinin gegmis
yasantisini bilme 6zelligi arastirma kapsaminda dordiincii siradadir. Weinstein, Tomlinson-
Clarke ve Curran’a (2004) gore 6grencilerin gegmisini bilmek kiiltiirel degerlere duyarli bir
siif ortami icin 6gretmenlerin sahip olmasi gereken dnemli bir &zelliktir. Ogretmenin

ogrencinin kiiltiiriinii tanimas1 tiim 6grencilerin basarilt olmasi i¢in dnemlidir (Guild, 1994).
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Kiiltiir bireyin diistinme tarzini, davranmisini ve iletisim seklini etkiler (Taylor ve Sobel,

2011). Ogretmenin 6grencinin kiiltiiriinii tanimasi aym zamanda &grencinin diisiinme
seklini, iletisim tarzini1 ve davranislarin1 anlamasi demektir. Bu durumda kiiltiirel degerlere
duyarli1 bir egitim ortami olusturmak icin olduk¢a onemlidir.  Ogrencinin gecmis
yasantisinin bilinmesi 6grencinin akademik ve sosyal olarak gelisimini destekleyen 6nemli
bir Ozellik olmasina ragmen arastirmaya katilan 6gretmenlerin soruyu dar bir agidan
degerlendirmis olmasi bu o6zelligin alt siralara diismesine neden olmus olabilir. Bunun
yaninda kiiltiirel degerlere duyarli egitim ile ilgili yeterli bilgi ve deneyim seviyesine sahip

olmayan 6gretmenler bu 6zelligin 6neminin farkinda olmayabilirler.

Besinci sirada yer alan yenilikgi bakis agisina sahip olma 6zelligi “yeni fikirlerin
uretilmesi, yaratilmasi, gelistirilmesi, uygulanmasi, tesvik edilmesi, fark edilmesi ve
tanimlanmas1” agsamalarini igeren yenilik¢i davranig (Thurlings, Evers ve Vermulen, 2015)
Ozelliginin yansimasidir. Yenilik¢i bakis acisina sahip olma o&grencilerin  6grenme
diizeylerini artirmak i¢in gerekli olan (Eaude, 2011) ve degisen topluma uyum Saglamay1
kolaylastiran (Thurlings, Evers ve Vermeulen, 2015) ve 6grencilerin ihtiyaglarina cevap
verebilmeye yardimci olan (Hargreaves, 1999) bir o6zelliktir. Okullarda farkli kiiltiirden
ogrencilerin bir araya gelmesi yeni bir 6grenme ortami yaratmis, bu durum ogrencilerin
beklenti ve ihtiyaglarini degistirmistir. Tim O6grencilerin akademik ve sosyal ihtiyaglarina
cevap verebilmek ve onlarin 6grenme diizeylerini artirmak i¢in geleneksel bakis agisindan

styrilmak ve yenilik¢i bir bakis acisina sahip olmak énem tagimaktadir.

Altinc1 ve yedinci sirada yer alan mesleki gelisime dnem verme ve sevgi dolu yagam
sirme egiliminde olma ozellikleri 6gretmenlik mesleginde Ggretmenlerin sahip olmasi
gereken Ozelliklerdendir. Kiiltiirel degerlere duyarli egitim uygulamalar1 kapsaminda
diistintildiiginde G6gretmenin smifin1 bir 6grenen topluluk haline getirmesi 6nemli bir
durumdur (Shade, Kelly ve Oberg, 1997). Bunu 6gretmen oncelikle kendi mesleki gelisim
siirecini yoneterek saglayacaktir. Ogretmenin g¢evresi ile iyi iletisim kurmasi, égrencilerin
sosyallesmesi sevgi ile ilgili bir durumdur (Ercan, 2014) ve kiiltiirel degerlere duyarli egitim
uygulamalarinda 6nemli bir noktadir. Bu durumun saglanabilmesi i¢in 6gretmenin gevresine

kars1 iyimser ve yasaminda da sevgi dolu olmas1 gerekir.

Sekizinci ve dokuzuncu sirada yer alan herhangi bir bireye kars1 6n yargili olmama
ile evrensel degerlere sahip olma Ozellikleri kiiltiirel degerlere duyarli egitim kapsaminda
onemli Ozellikler arasinda yer almaktadir. Buna ragmen arastirma kapsaminda alt siralarda

yer almistir. Bu durum diger 6zelliklere sahip bir 6gretmenin 6nyargilara sahip olmayacagi
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ve evrensel degerlere sahip olacagr seklinde diisiinlilmiis olabilecegi seklinde

yorumlanabilir. Ayni sekilde son sirada yer alan ¢evresindeki kisilere kars1 anlayisli olma
Ozelliginin en alt sirada yer almasinin nedeni de 6gretmenin zaten gevresine karsi anlayish
olmas1 gerektigi seklinde yorumlanabilir. Ornegin demokratik davranislara sahip bir
ogretmen farkli goriislere deger veren, ¢oziim odakli, bagkalarinin refahi i¢in duyarli, barisgi
bir anlayigsa sahiptir (Sisman, Giiles, ve Doénmez, 2010). Bu noktada oOgretmenler bu
Ozellikleri son siralara koymus olabilir. Weinstein, Tomlinson-Clarke ve Curran (2004) ve
Ford da (2007; Akt. Ford ve Kea, 2009) 6gretmenlerin kiiltiirel degerlere duyarli olmasi igin
oncelikle kendi 6nyargilarinin farkinda olmasi gerektigini belirtmistir. Banks’a (1994; Akt.
Weinstein, Tomlinson-Clarke ve Curran, 2004) gore de kisiler belirli bir alandaki yasamin
disina ¢ikmayarak “kiiltiirel kapsiilleme” yasmakta baska bir deyisle kiiltiirel izolasyon
yasamaktadir. Bu nedenle Onyargilarin farkinda olunmali ve bu izolasyon siirecinden

kurtulmaya ¢alisilmalidir.

Kiiltiirel degerlere duyarli egitim uygulamalar1 farkliliklarin oldugu siniflarda 6nemli
onceliklerden birisidir. Cilinkii kiiltiirel degerlere duyarli egitim, bilginin olusum siirecinden
baslayip, Ogrencilerin ge¢mis yasamlari hakkinda bilgi edinme, sosyo Kkiiltiirel biling
olusturma, farkliliklar hakkinda olumlu goriisleri destekleme, tiim 6grencilerin 6grenmesini
saglayacak uygun egitim 6gretim yontemlerini kullanma siirecine kadar devam eden ve tiim
ogrencileri kapsamayi 6ncelik haline getirmis bir uygulamadir (Villegas ve Lucas, 2002). Bu
stirekli tekrar eden siire¢ diisiiniildiigiinde 6gretmenlerin de kiiltiirel degerlere duyarli egitim
kapsaminda cesitli ozelliklere sahip olmasi beklenir. Kiiltiirel degerlere duyarli pedagoji
kapsaminda degerlendirilen bu o6zellikler; 6zenli olmak, empatik olmak, diger kiiltlirlere
yonelik inang ve tutumlarda yansitict olmak, kiiltiirler hakkinda bilgi sahibi olmak, kendi
kiiltiiriinti yansitict olmak gibi ozellikler ortaya ¢ikmaktadir (Rychly ve Graves, 2012). Bu
ozellikler yiizeysel bir sekilde belirtilmis olsa da derinlemesine incelendiginde cesitli

detaylar ortaya ¢ikmaktadir.

Kiiltiirel degerlere duyarli pedagoji ¢alismalari, bu noktada Ogretmenlerin,
Ogrencinin ge¢mis yasantisint bilme, 6grencilerin farkliliklarinin farkinda olma, dgrencilere
kars1 Onyargili olmama ve smif i¢indeki onyargilarin olugsmasina engel olma, yenilik¢i ve
vizyoner bir bakis acisina sahip olma, dgrenciye ve ailesine karsi anlayisli olma, evrensel
degerler etrafindan birlesme, mesleki gelisim silirecini yonetme, demokratik bir ortam
olusturma, akademik olarak yiiksek bir beklenti icinde olma ve bu beklentisini sabirla isleme

ozelliklerine sahip olmalar1 gerektigini belirtmektedir (Gay, 2002; Johnson, 2014; Ladson-
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Billings, 2009; Villegas ve Lucas, 2002; Weinstein, Tomlinson-Clarke ve Curran, 2004;

Ford, 2007, Akt; Ford ve Kea, 2009). Bu 6zellikler arastirma kapsaminda segilen 6zelliklere
yakin 6zelliklerdir.

Tirkiye oOzelindeki Ogretmen goriisleri kapsaminda incelendiginde ise Kkiiltiirel
degerlere duyarl bir 6gretmenin; demokratik, 6grencilerinin farkli oldugunu diisiinen ve bu
farkliliklarin 6nemini bilen, Ogrencilerinin akademik ve sosyal yasantilari ile yiiksek
beklentilere sahip ve bu beklentisini sabirli bir sekilde isleyen, Ogrencilerinin gegmis
yasantilarini1 bilen, yenilik¢i bir bakis agis1 ile kendini gelistirmeye Oonem veren ve bu
gelisimi mesleki gelisim stireci iginde gelistiren, gerek is gerekse 6zel hayatinda sevgi dolu
bir yasam siirme egilimden olan, Onyargilarindan armmmis, evrensel degerlere sahip ve
cevresindeki kisilere karsi anlayislt bir model ortaya ¢ikmaktadir. Bu 6zelliklerin bulundugu
ogretmenin, kiiltirel degerlere duyarli egitim uygulamalarini  gerceklestirebilecegi

diistiniilmektedir.

Genel olarak incelendiginde kiiltiirel degerlere duyarli 6gretmen ozellikleri ¢esitli
iilkelerde kiiltiirel olarak etkilenerek farklilasabilir. Fakat elde edilen ozelliklerin 6nem
siralar1 incelenerek gerek egitim sistemi igerisindeki Ogretmenlerin bu 6zelliklerinin
gelistirilmesi veya dgretmen adaylarina bu 6zelliklerin kazandirilmasi saglanabilir. Kiiltiirel
degerlere duyarli egitim uygulamalarinin yayginlagsmaya baslamasi ile bu 6zelliklerin 6nemi
daha fazla ortaya c¢ikacaktir.  Kiiltiirel degerlere duyarli Ogretmen o6zelliklerinin
gelistirilmesi, egitim uygulamalarimin da okullar da artmasimi saglayacaktir (Ellerbrock,
Cruz, Vasquez, ve Howes, 2016; Lucas ve Villegas, 2013; Yuan, 2017). Kiiltiirel degerlere
duyarli egitimin Onemi farkliliklarin artmasi ve bu farkliliklarin daha ¢ok bir arada
yasamastyla birlikte daha belirgin bir hale gelecektir. Ogrencilerin, evrensel degerlere sahip,
elestirel ve yansitict bir bakis agisi ile kendi kiiltiiriinii yasayan kisiler olabilmesi ve
toplumun bu sekilde insasi i¢in kiiltiirel degerlere duyarli egitim O6nemli bir noktadir.
Arastirmada elde edilen bulgular kapsaminda belirlenen 6zelliklerin 6gretmenlerde hizmetigi
egitim yoluyla, 6gretmen adaylarinda miifredat araciligi ile kazandirilmasi, 6zelliklerin
siralanmasinda bazi ozelliklerin ilgili literatiire goére farkli ¢ikmasi nedeniyle farkl
ogretmenler lizerinde tekrar gerceklestirilmesi, dgretmenlerin kiiltiirel degerlere duyarl

egitim uygulamalar1 noktasinda bilinglendirilmesi 6nerilmektedir.
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Abstract

The emergence of an understanding of culturally responsive teaching has established new roles for
teachers, and it has become important for teachers to take a role that integrates cultural differences in
the teaching environment by stepping out of traditional roles. It is thought that it is important to
reveal the characteristics of culturally responsive teachers and their importance in the teaching
process. The research aimed to identify the characteristics of teachers within the framework of
practices culturally responsive teaching. The research consists of three phases. In the first and second
stages, teacher characteristics were investigated within the framework of culturally responsive
teaching practices, and in the third stage, these characteristics were compared with scaling methods
based on ranking judgments. Data from the study was collected from 266 teachers who served in
public schools during the 2019-2020 school year. Data obtained in the study was analyzed by the
scaling method with sorting judgments. As a result of the findings, being democratic in the life of
culturally responsive teachers, thinking that students are different, being patient in the education and
training process, knowing the student's past life, having an innovative perspective, giving importance
to professional development, tending to live a loving life, it has been seen that they are listed as not
being prejudiced, having universal values and being understanding towards the people around them.
It has been proposed that the characteristics determined within the scope of the results obtained in
the study should be acquired by teachers through in-service training, by the curriculum in teacher

candidates and that teachers should be aware of practices culturally responsive teaching.
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Introduction

Today, with the increasing coexistence of different cultures, needs and expectations in
education have started to change. Accordingly, teachers must be sensitive to cultural
differences in the education and training process and pay attention to these differences.
Teaching is a profession that contains values in itself. These values form the codes of the
teaching profession; in other words, they determine the characteristics that teachers should
have. It is thought that it is important to reveal the characteristics of culturally responsive

teachers and the importance of these features in the education and training process.

Teachers focus on improving the characteristics of people in the community and
giving them a variety of characteristics. Because these characteristics determine the standard
of living, people in society know critical situations and what direction they should use their
preferences. The aim of developing these characteristics is to regulate the individual's life
and education in society and increase the efficiency that they will contribute to society
(Akbas, 2008; Celikten, Sanal, & Yeni, 2005). General purposes contained in the Basic Law
of National Education (MEB, 1973) (Article 2) when examined, Kemalist, patriotic, healthy,
connected to the nation, Democratic, scientific thinkers, know their duties and
responsibilities, such as the characteristics that should be gained to people in society are
encountered. These characteristics are conveyed by teachers to students in a wide range,
while in a narrower sense, teachers also have a variety of characteristics. The characteristics
that teachers should have been examined by the Ministry of Education in two groups,
personally and professionally. When these properties are examined; Characteristics such as
being open-minded, taking student expectations into account, attaching importance to
differences, being an innovative, researcher, collaborative, patient, having field and
professional knowledge, being able to organize the teaching environment appropriately, and
having a general culture (Celikten, Sanal, & Yeni, 2005; Sahin, 2011) come into being. It is
possible to say that the characteristics of the teacher emerge as being democratic, giving
importance to individual differences, depending on their profession, and giving importance

to professional development.

Within the scope of the research, the characteristics of teachers for educational
practices culturally responsive were focused. Culturally responsive education can be defined
as creating channels for students to learn more effectively by using culturally diverse
students' cultural characteristics, experiences, and perspectives (Gay, 2002). As can be

understood from the definition, the focus of educational practices is cultural values as a tool.
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At this point, teachers who will perform educational practices culturally responsive should

have various characteristics. These qualities are to be culturally literate to update teaching
methods and techniques constantly, to ensure that the class participates in the lesson with
high self-confidence, to ensure that everyone in the classroom is respectful of differences, to
carry out teacher-based curriculum development studies, to develop students' critical

thinking skills, to gather around universal values (Pewewardy & Hammer, 2003).

Only a culturally responsive approach by rejecting the authority teachers’ teachers
facilitate the learning process and adopts an approach that guides students (Gay, 2002a;
Ladson-Billings, 2009; Banks & Banks, 1995). These teachers create a common culture in
the classroom by revealing students' potential, and they pay attention to understanding,
democracy, and impartiality (Ladson-Billings, 1999). Culturally responsive teachers
emphasize group work and collaborative learning (Villegas and Lucas, 2002; Nieto, 2002)
strive for their academic development by keeping high expectations of students (Villegas
and Lucas, 2002). These teachers communicate with their families to contribute to students
'learning (Jarosinski, 2018; Lazar, Edwards, & McMillon, 2012) and include students'
cultural differences in the teaching process (Gay, 2018). Simultaneously, culturally
responsive teachers are aware of their cultural backgrounds and students' cultural
backgrounds (Weinstein, Curran & Tomlinson-Clarke, 2003; Weinstein, Tomlinson-Clarke
& Curran, 2004). As can be seen, culturally responsive teachers see cultural differences as
contributing to the teaching process, value each student, and respect each student's cultural
knowledge (Nayir, 2019). In this context, the teacher must do research that supports
academic and social development free from prejudices by questioning his own culture in a
way that is aware of his own culture. A culturally responsive teacher can be defined as a
teacher who has different roles and responsibilities, knows the background of students, and
sees the differences that students have as wealth, organizes the educational environment
from a critical point of view, and allows all their students to benefit from this environment
on an equal level. Therefore, it is important to determine certain characteristics and the

importance of these characteristics to fully identify the culturally responsive teacher.

Culturally responsive teaching is a concept that began to be investigated in recent
years in Turkey. However, according to UNHCR (2019) data in Turkey, 3.6 million Syrian,
170 thousand Afghanistan, 142 thousand Irag, 39 thousand lIran, 5 thousand 7 hundred
Somalia, and 11 thousand 7 hundred other country citizens are immigrants. Cultural

differences are beginning to be observed more in Turkey with the increase in migrations, so
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it can be said that there is a greater need for culturally responsive educational practices. At

this point, it is necessary to determine the characteristics of teachers who will carry out
educational practices as culturally responsive. Teacher training and culturally responsive in
studies about practices in Turkey; It is seen that readiness regarding education culturally
responsive (Karatas & Oral, 2017), understanding of culturally responsive teaching (Kotluk
& Kocakaya, 2018a), opinions of teachers on culturally responsive teaching (Kotluk &
Kocakaya, 2018b; Kotluk & Kocakaya, 2017) and roles of culturally responsive teachers
(Nayir, 2019) and culturally responsive teachers (Karatas, 2020) are mentioned. In these
studies, Nayir (2019) and Karatas (2020) tried to reveal the roles of teachers sensitive to
cultural values and the situations in which these teachers have sensitivity to cultural values.
However, the most important characteristics that a teacher sensitive to cultural values should
not have been studied. The research will contribute to the relevant literature, as it will
provide information on what skills teachers should develop through in-service training to be
conducted by the Ministry of National Education (MEB), and on what skills teacher
candidates should develop in pre-service education by the Council of Higher Education
(YOK). When the relevant literature is examined, it is observed that there is no clarity in
determining the characteristics of culturally responsive teachers. Thus, the results obtained
within the scope of the research will contribute to the literature and reveal the values that
teachers and teacher candidates must earn. This research aimed to identify the characteristics
of teachers within the framework of culturally responsive educational practices. For this

purpose, the following sub-objectives have been determined:

) What are the characteristics of teachers within the scope of culturally responsive
teaching practices?

° What is the order of importance of these features within the scope of culturally

responsive teaching practices?
Method
Research Models

The research is a quantitative study in the general survey model. Survey models include
research conducted over the entire universe or a group taken from it to make a general
judgment about the universe (Karasar, 2000). In this study, it can be said that there is

research in the screening pattern since it is tried to determine how the characteristics of
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culturally responsive teachers have a ranking based on the views of the teacher. The research

was carried out in three stages. The three stages of the research are given in Figure 1.

Literature Review-

Determination of .
culturally W First Stage
responsive teacher

characteristics

First group of
participants (15

teachers) - Collection
of culturally 4 Second Stage
responsive teacher
characteristics with

an open-ended form

Second group of
participants (266

teachers) -
Arrangement of :
determined teacher g Third Stage

characteristics in
order of importance

Figurel. Stages of Research

As shown in Figure 1, at the first stage of the research, the relevant literature was
examined, and the characteristics that teachers should have within the framework of
culturally responsive teaching practices were revealed. In the second stage of the study,
opinions of culturally responsive teachers were taken from the teachers. According to the
teachers' opinions, the characteristics of the culturally responsive teachers the most stated
cultural values were determined. In the third stage, teachers were asked to list the culturally
responsive teacher characteristics in order of importance, and these features were compared

with scaling methods based on ranking judgments.
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Participants

Two groups of participants took part in the study. The first group consisted of 15 teachers
working in public schools, having immigrant students in their schools, or taking
multiculturalism in education in the 2019-2020 academic years. Criteria sampling was used
for the first group of participants. The basic understanding of criteria sampling is the study
of situations that meet a predetermined set of criteria. The researcher can determine this
criterion in advance (Lightning & Lightning, 2005, 112). The criteria set for the first group
of participants were determined as having immigrant students in their schools or having
taken a multiculturalism course in education. An open-ended form was applied to the first
group of participants to determine the characteristics of teachers who are sensitive to culture,
and teachers identified the characteristics that culturally responsive teachers should have.

The demographic information of the first group participants of the study is given in Table 1.

Table 1: Demographic Information of the First Group

Total
15

Variables Groups

Gender Female
Male

School Type Primary School 15
Secondary School

High School

Education Status Graduate 15

Postgraduate

o N N A N BN 0 =

Postgraduate (Proceeding)

According to Table 1, attention was paid to the equal distribution of 15 participants
who expressed their views in the first group regarding various variables. Among the
participants, it is observed that teachers working in secondary schools outnumber other types
of schools, and the number of teachers who have completed postgraduate studies is small.

Participants in the second group participating in the study consisted of 266 teachers working
in public schools in the 2019-2020 school years. These participants participated through a
form created online according to a simple non-selective sampling method. Due to the
beginning of the covid-19 epidemic, the closure of schools prevented the collection of data
from schools and teachers working in the Central Districts of Denizli province,

Merkezefendi and Pamukkale were reached online. The second group of participants was
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asked to rank the teacher characteristics determined. Demographic information about the

second group of participants in the study is given in Table 2.

Table 2. Demographic Information of the Second Group

Variables Groups N Total
Gender Male 129 266
Female 137
School Type Primary School 61 266
Secondary School 114
High School 91
Seniority 0-4 9 266
5-9 47
10-14 159
15-19 51

According to Table 2, out of 266 teachers who listed the determined teacher
characteristics; 48.5% (n = 129) were male, 51.5% (n = 137) were female, 22.9% (n = 61)
were in primary school, 42.9% (n = 114) 34.2% (n = 91) work in secondary school, 3.4% (n
= 9) 0-4 years, 17.7% (n = 47) 5-9 years,% 59.8 (n = 159) of them had 10-14 years of
seniority and 19.2% (n = 51) of them had a seniority of 15-19 years.

Data Collection

In order to collect the data of the study, in the first stage, the characteristics of culturally
responsive teachers were investigated from culturally responsive educational resources. In
the second stage, teachers were asked to write at least 5, at most ten cultural values sensitive
teacher characteristics through an open-ended online form. By examining 103 characteristics
from 15 participating teachers, ten characteristics were determined. These features are given

below:
e Thinking that students are different
e Being democratic in life
e Knowledge of the student's past life

e Being patient in the education and training process
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e Having an innovative perspective

e Giving importance to professional development
e Having universal values

e Tendency to lead a loving life

e Not being biased towards an individual

e Be understanding towards those around you

Finally, 266 teachers were asked to rank these ten characteristics from the most
important to the less important. Participants examined the characteristics and listed them by
giving numbers in the form of 1 for the feature they considered most important and 2, 3, 4 ...

10 for the feature they considered less important. Data obtained online has been analyzed.
Data Analysis

In the first and second stages of the research, the frequency was used for 103 features
collected within the scope of the literature review and teachers ' opinions. In this context, the
third phase of the research was started by taking the ten most repeated characteristics and
related them to the relevant literature. In the third stage of the study, the characteristics
obtained were asked to be sorted online by other participants.

The data obtained in the study were analyzed by the scaling method with sequencing
judgments. This method is a scaling approach based on judge decisions. In the scaling
method with sequencing judgments, the researcher forces the researcher to make the biggest
distinction between stimuli. Making this distinction creates a scale with high validity, and
therefore, internal consistency is high (Turgut & Baykul, 1992; cited in Bozgeyikli, Toprak,
& Derin, 2016). As part of the research, teachers were also asked to scale with ranking
judgments. In order to collect judgments, participants were asked to consider all
characteristics and compare each value with other values and give numbers to this
comparison. The data was obtained from the forms filled out by the participants by giving
the sequence number n (Sji> Ski) = fji. (Fk <i + 1/ 2.fki) in the form of n (Sji> Ski) (Turgut
& Baykul, 1992; cited in Bozgeyikli, Toprak, & Derin, 2016) were calculated, and the
frequencies matrix was formed. Creating the frequency’s Matrix was calculated how many

times each value was written before the other value. Based on the frequency matrix, the
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ratios matrix has been found. The standard values (z) corresponding to the values obtained

in the ratio’s Matrix were determined, and the unit normal deviations matrix was formed.
The total value was found by summing the elements belonging to each column in this
Matrix, and the scale values (Sj) were calculated by dividing by 10. Scale values are listed
by shifting the value, which is the smallest value among the average z values, to 0, the axis
starting point. If the minimum value is negative, the distance to the starting point is added,
and if it is positive, the distance to the starting point is subtracted. The resulting results give
the scale value (Sc). The analysis is then completed by sorting from the smallest scale value

to the largest scale value.

Findings

The comparison method based on ranking judgments scaled the characteristics teachers
should have in culturally responsive educational practices in the study. As a result of the
data analysis, a matrix of frequencies was created that shows how many times a value
determined was written before other values. The features presented to the participants in the
frequency matrix are expressed as A, B, C... J. This Matrix obtained by comparison shows
how many times a feature is written before another feature. The created frequencies matrix

is given in Table 3.

Table 3. Matrix of Frequencies Related to Data Rankings

A B C D E F G H I J
A 133 66 43 62 67 100 212 53 91 56
B 200 133 17 177 181 164 161 183 139 176
C 223 249 133 44 29 21 227 37 41 34
D 204 89 222 133 155 136 147 125 140 121
E 199 85 237 111 133 130 188 81 104 79
F 166 102 245 130 136 133 153 142 119 108
G 54 105 39 119 78 113 133 191 192 168
H 213 83 229 141 185 124 75 133 86 49
I 175 127 225 126 162 147 74 180 133 67
J 210 90 232 145 187 158 98 217 199 133

According to Table 3, it is indicated how many times the properties determined were
written before the other properties by binary comparison method. For example, the number

102 at the intersection of Column B and Row F indicates that 102 participants perform the
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numbering of property B as more important than property F. The values around the diagonal

in the Matrix give the total number of participants (266).

In the frequency matrix, the value contained in each cell is divided by the number of

participants, resulting in a ratio Matrix. The resulting ratios matrix is given in Table 4.
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Table 4. Ratios Matrix Related to Data Rankings
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A

B

C

D

E

F

G

H

J

T © " m o o @ >

0,5
0,75188
0,838346
0,766917
0,74812
0,62406
0,203008
0,800752
0,657895
0,789474

0,24812
0,5
0,93609
0,334586
0,319549
0,383459
0,394737
0,31203
0,477444
0,338346

0,161654
0,06391
0,5
0,834586
0,890977
0,921053
0,146617
0,860902
0,845865
0,87218

0,233083
0,665414
0,165414
0,5

0,417293
0,488722
0,447368
0,530075
0,473684
0,545113

0,25188
0,680451
0,109023
0,582707
0,5
0,511278
0,293233
0,695489
0,609023
0,703008

0,37594
0,616541
0,078947
0,511278
0,488722
0,5
0,424812
0,466165
0,552632
0,593985

0,796992
0,605263
0,853383
0,552632
0,706767
0,575188
0,5

0,281955
0,278195
0,368421

0,199248
0,68797
0,139098
0,469925
0,304511
0,533835
0,718045
0,5
0,676692
0,815789

0,342105
0,522556
0,154135
0,526316
0,390977
0,447368
0,721805
0,323308
0,5
0,74812

0,210526
0,661654
0,12782
0,454887
0,296992
0,406015
0,631579
0,184211
0,25188
0,5
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According to Table 4, there are ratios obtained by dividing the number of element

data in each cell of the frequency matrix. In the ratio’s Matrix, the sum of the values around
the diagonal is equal to 1. For example, the sum of the number of written features of B
before A and the number of times that feature A before B is equal to the number of

participants, seen as 1 in the Matrix ratio.

The standard values (z) corresponding to each cell in Matrix's ratios were
determined, and the unit normal deviations Matrix was obtained. The resulting values are
collected and calculated as the total standard value in the bottom line. This value was
divided by 10, which is the number of properties, and the average value S(j) was found. The
starting point, which is the smallest of the average values, was taken to 0, and the distance
between this value and O was added to the other values. Thus, the scale values S (C) was

obtained. Unit normal deviations matrix is given in Table 5.
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Table 5. Unit Normal Deviations Matrix Related to Data Rankings
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A B C D E F G H I J
A 0 0,0987 0,0636 0,091 0,0987 0,148 0,2881 0,0793 0,1331 0,0832
B -0,0987 0 0,0239 0,2486 0,2517 0,2324 0,2291 0,2549 0,1985 0,2454
C -0,0636  -0,0239 0 0,0675 0,0438 0,0319 0,3023 0,0557 0,0596 0,0517
D -0,091 -0,2486  -0,0675 O 0,219 0,195 0,2088 0,1808 0,2019 0,1736
E -0,0987  -0,2517  -0,0438 -0,219 0 0,1879 0,2611 0,1179 0,1517 0,1179
F -0,148 -0,2324  -0,0319  -0,195 -0,1879 0 0,219 0,2019 0,1736 0,1591
G -0,2881  -0,2291 -0,3023 -0,2088 -0,2611  -0,219 0 0,2642 0,2642 0,2357
H -0,0793  -0,2549  -0,0557 -0,1808 -0,1179 -0,2019 -0,2642 O 0,1255 0,0714
| -0,1331  -0,1985 -0,0596¢ -0,2019 -0,1517 -0,1736 -0,2642 -0,1255 O 0,987
J -0,0832  -0,2454 -0,0517 -0,1736  -0,1179  -0,1591  -0,2357 -0,714 -0,987 0
Ycolumn -1,0837 -15858  -0,525 -0,772 -0,2233  0,0416 0,7443 0,3152 0,3211 2,125
S(@) -0,10837 -0,15858 -0,0525 -0,0772  -0,02233 0,00416 0,07443 0,03152 0,03211 0,2125
S(c) 0,05021 O 0,10608 0,08138 0,13625 0,16274 0,23301 0,1901 0,19069 0,37108
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According to Table 5, typical values are marked in reverse relative to each other along the

diagonal. This indicates that the proportions complement each other. The resulting values
were collected throughout the column, and the total standard value was found. The average
value was obtained by dividing the total value by 10, and the value belonging to the B
property (-0.15858), which is the smallest value among these values, was pulled to 0, which
is the starting point. Since this value is negative, 0.15858 has been added to the values of
other properties.

The data relating to the obtained scale values were determined and shown on the

graph to be seen more clearly. The situation obtained through the data is given in Graph 1.

S(c)

[ -
9.0 B Ly ) |

Graph 1. Ranking Judgments of Participants Scale Values

According to Graph 1, the feature with the lowest scale value appears as the most important
feature, while the value with the highest scale value appears as the feature that is seen as less
important than the others. The feature given in the second row is the most important
compared to the other features, and the feature given in the tenth rank is the least important

compared to the other features.

The ranking resulting from the findings is given below:
e Being democratic in life
e Thinking that students are different
e Be patient in the education and training process
e Knowledge of the student's past life

e Innovative perspective
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e Paying attention to professional development

e Tendency to lead a loving life

e Not to be prejudiced against any individual

e Having universal values

e To be understanding towards those around you

According to the ranking obtained by the teachers, culturally responsive in education
practices that teachers should have the most important feature “of being democratic in the
life” is the property compared to others. In contrast, the least important feature “of being

sympathetic to the surrounding people” has emerged as a feature.

Discussion and Conclusion

In this study, the characteristics of culturally responsive teachers and the order of importance
of these characteristics were revealed. The first feature of the study is that the teacher is
democratic in his life. The characteristics listed in the scope of the research and the ranking
of characteristics within the scope of educational pedagogy culturally responsive are
different from each other. There may be several cultural causes for this condition. Since
Turkey has different socioeconomic levels as a way of life (Albayrak, 2005), teachers face
students from different socioeconomic levels. This requires teachers to struggle with one of
the differences, the socioeconomic level. However, the multicultural structure of Turkey also
requires teachers to cope with differences. For this reason, it can be considered that the most
important feature for teachers is democratization. Creating a democratic environment in the
classroom will be able to ensure that differences are respected, that students feel
comfortable, that problems arising from differences disappear through tolerance, that
students think critically, and that communication is free of bias (Biiyiikkaragoz & Kesici,
1996; Demirpolat, 1999; Tahiroglu & Aktepe, 2015). Ford (2007; cited in Ford & Kea,
2009) stated that having democratic attitudes and values is an important feature for teachers
sensitive to cultural values. These differences will cease to be distinctive thanks to teachers
and students who behave equally, equitably, respectfully, and freely in the classroom. For
culturally responsive education, first of all, these differences should be prevented from
creating discrimination, and students should be able to express themselves comfortably.
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The ability of second-row students to think that they are different is also a feature of

high importance in culturally responsive educational practices. It is consistent with the
relevant literature (Villegas & Lucas, 2002; Weinstein, Tomlinson-Clarke & Curran, 2004;
Ford, 2007, cited in Ford & Kea, 2009). Unlike past education, it is now accepted that the
student comes to the school with certain patterns, beliefs, or attitudes instead of coming to
the school as a blank sheet. Therefore, each student is different, or the state of being
respectful of this diversity, to turn culturally responsive of the differences training is an
important point for chance (Gay, 2000; Ladson-Billings, 1999; Pewewardy & Hammer,
2003; Vonta, 2009). By recognizing that students are different, teachers will consider the
differences in the educational environment and manage their educational processes in this

context.

The third rank feature is that being patient in the education and training process is
also an important teacher characteristic (Celikten, Sanal, & Yeni, 2005). In classrooms
where differences are experienced, the teacher must continue to work patiently to raise
students who respect these differences and are united around universal values. In other
research on teacher characteristics, Turkey is also among the important features you need to
distinguish between being the teacher of the owner (Moon & Yurdabak the 2015 Aries,
2010; Hair, Find, the Ethics and & Kangalgil, 2009; from 2001). Karakelle's (2005) study
revealed that being patient is among the ten most effective teacher characteristics. More
differences among students in the classroom cause teachers to deal with more problems in
today's conditions. In this case, it increases the importance of patience for teachers. In the
context of culturally responsive teaching, it also requires teachers who try to meet students’
expectations and support them academically to be more patient in managing cultural

differences within the classroom.

The feature that appears in the fourth place is in reverse with the relevant literature.
The ability to know the past life of the student, which is the most important feature in the
context of Education sensitive to cultural values, ranks fourth in the scope of the research.
According to Weinstein, Tomlinson-Clarke & Curran (2004), knowing students
backgrounds is an important characteristic that teachers should have for a culturally
responsive classroom environment. Teachers getting to know the student's culture is
important for all students to succeed (Guild, 1994). Culture affects the way of thinking,
behavior, and communication (Taylor & Sobel, 2011). Teachers getting to know the

student's culture also means understanding the student's way of thinking, communication
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style and behavior. In this case, it is very important to create a culturally responsive

educational environment. Although knowing the student's past life is an important feature
that supports the student's academic and social development, the teachers involved in the
study evaluated the question from a narrow angle may have caused this feature to fall into
the lower ranks. Besides, teachers who do not have an adequate level of knowledge and
experience related to education sensitive to cultural values may not be aware of the

importance of this feature.

The fifth-place innovative perspective reflects the innovative behavior (Thurlings,
Evers & Vermulen, 2015) feature, which includes the stages of “producing, creating,
developing, implementing, promoting, noticing and defining new ideas.” Having an
innovative perspective is a feature that is necessary to increase students 'learning levels
(Eaude, 2011) and facilitates adaptation to changing society (Thurlings, Evers, &
Vermeulen, 2015), and helps respond to students' needs (Hargreaves, 1999). The coming
together of students from different cultures in schools has created a new learning
environment, which has changed the expectations and needs of students. In order to respond
to the academic and social needs of all students and increase their learning levels, it is
important to stand out from the traditional point of view and have an innovative point of

view.

The characteristics of giving importance to professional development and leading
loving lives, which are ranked sixth and seventh, are the characteristics that teachers should
have in the teaching profession. The teacher needs to turn the classroom into a learning
community when considered within the context of culturally responsive educational
practices (Shade, Kelly & Oberg, 1997). This will allow the teacher to manage their
professional development process primarily. Good communication with the environment of
the teacher, socialization of students is a situation related to love (Ercan, 2014) and is an
important point in educational practices sensitive to cultural values. For this situation to be

achieved, the teacher must be optimistic about his environment and loving in his life.

The characteristics of not being prejudiced against any individual in the eighth and
ninth place and having universal values are among the important features within the scope of
culturally responsive teaching. Despite this, it was ranked lower in the scope of the research.
This situation can be interpreted as a teacher with other characteristics might have been
thought of as not having prejudices and having universal values. In the same way, being

savvy towards the people around him who are in the last place ranks at the bottom can be
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interpreted as why the teacher should already be savvy towards his environment. For

example, a teacher with democratic behavior has a peaceful understanding that values
different views, is solution-oriented, sensitive to the well-being of others (Sisman, Gules, &
Donmez, 2010). At this point, teachers may have put these features in the last place.
Weinstein, Tomlinson-Clarke & Curran (2004) and Ford (2007; cited in Ford & Kea, 2009)
stated that teachers should be aware of their prejudices to be sensitive to cultural values.
According to Banks (1994, cited in Weinstein, Tomlinson-Clarke, & Curran, 2004), people
do "cultural encapsulation” by not going beyond life in a certain area. In other words, they
experience cultural isolation. Therefore, prejudices should be aware of and try to get rid of

this isolation process.

Educational practices sensitive to cultural values are one of the important priorities in
classrooms where there are differences. Because cultural values-sensitive education is a
practice that starts from the process of knowledge formation, continues to learn about
students ' past lives, create socio-cultural awareness, support positive opinions about
differences, use appropriate educational methods that will allow all students to learn, and
makes it a priority to include all students (Villegas & Lucas, 2002). Given this constantly
repeating process, it is expected that teachers also have various characteristics within the
framework of teaching that is culturally responsive. These characteristics are evaluated in
the context of culturally responsive pedagogy, attentive, empathetic, reflective of beliefs and
attitudes towards other cultures, and cultures to learn about features such as being reflective
of their culture reveals (Rychly & graves, 2012). Although these features are superficially
stated, various details are revealed when examined in depth.

Culturally responsive pedagogy studies at this point, the teachers, the knowledge of
the past life of the student, the students will be aware of the differences, the students within
the class to be biased against the formation of stereotypes and to be an obstacle to innovative
and visionary perspective, students and parents understanding of universal values around
mergers, professional development, managing the process, creating a democratic
environment, have high expectations, and these expectations should have access to
academically to be patient asserts that processing features (Gay, 2002; Johnson, 2014;
Ladson-Billings, 2009; Villegas & Lucas, 2002; Weinstein, Tomlinson-Clarke & Curran,
2004; Ford, 2007, cited in Ford & Kea, 2009). These features are close to the ones selected

in the research.
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When examined under teachers' views, Turkey, in particular, are culturally sensitive

of a teacher; Democratic, who thinks that his students are different and knows the
importance of these differences, has high expectations with his students' academic and social
lives and processes this expectation patiently, knows the past lives of his students, attaches
importance to developing himself with an innovative perspective and this development is
within the professional development process. A developing model tends to lead a loving life
in both business and private life, is free from prejudices, has universal values, and
understands its people. It is thought that the teacher with these characteristics can realize

culturally responsive educational practices.

When examined in general, culturally responsive teacher characteristics may differ
by being culturally influenced in various countries. However, by examining the order of
importance of the obtained features, it can be ensured that these characteristics of the
teachers in the education system are developed, or the teacher candidates gain these
characteristics. With the spread of culturally responsive educational practices, the
importance of these features will become more evident. Developing culturally values
sensitive teacher characteristics will increase educational practices in schools (Ellerbrock,
Cruz, Vasquez, & Howes, 2016; Lucas & Villegas, 2013; Yuan, 2017). The importance of
culturally responsive education s will become more pronounced with increasing differences
and more coexistence of these differences. Culturally responsive education is an important
point for students to have universal values, live their own culture with a critical and
reflective perspective, and build a society in this way. The findings of the study within the
context of the specified properties for the teachers through in-service training, and teachers
to equip students through their curriculum, according to the relevant literature for the
ranking of the features of some of the features to be performed again because it is different
on different teachers of the teachers were culturally responsive, and it is suggested to raise

awareness at the point of educational practices.
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