Arastirma Makalesi

Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 464-491, [2021]
doi:10.9779.pauefd.833843

Ailelerin Otizm Spektrum Bozuklugu Olan Cocuklariyla Gergeklestirdikleri
Ogretimsel Uyarlamalarina iliskin Fenomenolojik Bir Arastirma
Esra ORUM-CATTIK" Ahmet ilkhan YETKIN™ Veysel AKSOY™

e Gelig Tarihi: 30.11.2020 e Kabul Tarihi: 18.01.2021 e Cevrimici Yayin Tarihi: 29.01.2021

Oz

OSB’li g¢ocuga sahip aileler kendilerine sistematik 6gretim siiregleri sunuldugunda cocuklarina
bir¢ok beceri ve davranisi kazandirmada olumlu ¢iktilar elde etmektedirler. Bununla birlikte elde
edilen bu 6grenme ¢iktilar ailelere sistematik egitimler verildiginde ve etkili uygulamalar yiiksek
uygulama giivenirligiyle OSB’li ¢ocuklarma uyguladiklarinda miimkiin olmaktadir. Cesitli
nedenlerden dolay1 her aile etkili uygulamalart 6grenebilme firsatina sahip olamamaktadir. Bu
arastirmada OSB olan bireylerin egitimine yonelik herhangi bir sistematik uygulama siirecine
katilmamig OSB’li ¢cocuk ailelerinin evde ¢ocuklariyla gergeklestirdikleri 6gretimsel uygulamalara
iligkin gorlis ve deneyimlerine iliskin derinlemesine bilgi toplamak amac¢lanmistir. Calismaya
bireysel veya grup egitimi alan yaglar1 0-6 yas arasinda degisen OSB tanisi almis 10 ¢ocuk, bu
cocuklarin aileleri ve Ogretmenleri katilmigtir. Arastirmada ailelerle yar1 yapilandirilmisg
goriismeler yapilarak derinlemesine bilgi toplanmistir. Ayrica 6gretmenlerden bilgi formlart
aracilifiyla OSB olan cocuklar ve gerceklestirilen uygulamalar hakkinda veri toplanmistir.
Calisgmanin sonuclart ailelerin etkili uygulamalar1 kendi c¢abalariyla ve egitsel uygulamalart
gozleyerek evde cocuklartyla ¢alisirken kullanabildiklerini, belirli diizeyde arag-gere¢ ve ortam
uyarlamasi yapabildiklerini gostermistir. Buna ek olarak evdeki Ogretim deneyimlerinin hem
ailelere hem de OSB olan ¢ocuklara pek ¢ok olumlu katkilarmin oldugu goriilmiistiir. Ancak
bulgular ailelerin bu uygulamalar yiiksek uygulama giivenirligiyle kullanabilmek i¢in hala destege
gereksinim duyduklarini ortaya koymustur. Buna ek olarak 6zel egitim dgretmenlerinin ailelerin
cocuklarimin egitimlerini evde siirdiirebilmelerinde 6nemli kaynaklar oldugu goérillmektedir.
Anahtar sozciikler: Otizm Spektrum Bozuklugu, aile katilimi, erken 6zel egitim hizmetleri,
bilimsel dayanakli uygulamalar, etkili uygulamalar.
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Giris

Erken ¢ocukluk donemi her gocuk i¢in gelisimsel agidan olduk¢a 6nemlidir. Bu dénemde
birincil bakiciyla gerceklestirilen her tiirli etkilesim deneyimi cocuklarin gelecekteki
davraniglarin1 dogrudan etkilemektedir (Diken ve Diken 2008; Marvin vd., 2020; Zyga ve
Dimitropoulos, 2020). Otizm spektrum bozuklugu (OSB) gibi gelisimi dogrudan ve erken
donemde etkileyen bir yetersizlik s6z konusu oldugunda bu tiirden etkilesimlerin onemi
daha da artmaktadir (Parladé vd., 2020). Erken miidahale ve erken 6zel egitim hizmetleri 0-6
yas araligindaki OSB olan ¢ocuklarda belirtilerinin azaltilmas1 ve OSB’nin getirdigi diger
olumsuz etkilerin en aza indirilmesi ya da ortadan kaldirilmasi i¢in disiplinler arasi
uzmanlarin katilimiyla gerceklestirilen aile ve ¢ocuga iliskin kapsayict desteklerin tiimiidiir
(Ingersoll ve Dvortcsak, 2006; Odom ve Wolery, 2003, Selimoglu ve Ozdemir, 2018). Aile
erken Ozel egitim hizmetlerindeki en kritik 6gedir ve bu donemde ailenin ¢ocugunun
egitiminde aktif rol almasi gelisimi olumlu yonde etkilemektedir (Conyers vd., 2003;
Ingersoll ve Dvortcsak, 2006). Bagka bir ifadeyle erken miidahale hizmetlerinde ¢ocukta var
olan gelisimsel gecikmelerin ve yetersizligin ¢cocuk iizerindeki etkilerinin azaltilmasi, ailenin
ogretimsel becerilerinin arttirilmasiyla dogrudan iligkilidir. (Conyers vd., 2003; Mahoney ve
Wheedon, 1997; Minjarez vd., 2020). Erken c¢ocukluk doneminde saglanan &zel egitim
hizmetlerinin ¢ocugun giiniin biiylik bir boliimiinii birlikte gec¢irdigi kisiler tarafindan ve
yasadig1 dogal ¢evrede sunulmasi dgrenilen becerilerin kaliciligi ve genellenmesi agisindan
oldukga kritiktir (Heidlage vd., 2020; Minjarez vd., 2020). Bu nedenle OSB olan ¢ocuklarin
ailelerinin onlarin egitim siirecine katilmalar1 6nemlidir (Orum-Cattik vd., 2020).

Aileler erken egitim déneminde OSB olan g¢ocuklarinin egitimlerine aktif olarak
katildiklarinda giin iginde karsilastiklart 6grenme firsatlarini daha fazla degerlendirebilmekte
(Minjarez vd., 2020) problem davranislar ile basa ¢ikmaya iliskin Ozgiivenleri artmakta
(Hoffmann vd., 2019), nitelikli sosyal iliskiler gelistirebilmekte (Shriver vd., 1993),
cocuklarinin yetersizligini ve yeterliliklerini daha iyi tanimakta ve Ogretimsel amaclar
hakkinda s6z sahibi olmaktadirlar (O’Connor vd., 2019). Bunlara ek olarak OSB olan
cocuklarinin egitim siireclerine dahil olmak ailelerin kendilerine olan giivenlerini arttirmakta
ve stres diizeylerini azaltmaktadir (Dunst ve Espe-Sherwindt, 2016). Ailenin erken 6zel
egitim hizmetlerine katilimi1 OSB’li ¢ocuk i¢in egitim kurumunda baglayan egitimin evde de
stirmesi, dogal pekistire¢ kazanma ve davranig kontroliiniin evde de saglanmasi gibi pek ¢ok
fayda saglamaktadir (NPDC, 2011). Son yillarda OSB olan c¢ocuklarin aileleri ile

gerceklestirilen arastirmalarin  sonuglar1 ailelere sistematik Ogretim siiregleriyle etkili
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uygulamalar O6gretildiginde, ailelerin g¢ocuklarina sosyal etkilesim ve iletisim becerileri

(Erturk vd., 2020; Green vd., 2010; Hsing-Hsiu vd., 2011), 6zbakim becerileri (Boutain vd.,
2020; Najdowski vd., 2010) ve ortak dikkat becerileri gibi birgok beceriyi etkili sekilde
ogretebildikleri ve problem davramiglarimi (Akemoglu ve Meadan, 2018) azaltabildiklerini
ortaya koymaktadir (NPDC, 2011; Orum-Cattik vd., 2020). Yukarida siralanan olumlu
deneyimler ve 6grenme ¢iktilari ailelere sistematik egitimler verildiginde ve bu uygulamalari
OSB’li cocuklarina yiiksek uygulama giivenirligiyle uyguladiklarinda miimkiin olmaktadir
(NPDC, 2011; Wong vd., 2015). Bununla birlikte her aile kisitli zaman ve maddi kaynaklar,
uzmanlarla iletisim ve isbirliginde yasanan sikitilar gibi cesitli nedenlerden dolay1 etkili
uygulamalar1 6grenebilme firsatina sahip olamamaktadir (Dunst ve Espe-Sherwindt, 2016;
Greeff ve Walt, 2010; Nuri vd., 2018).Yukarida sozii edilen engeller nedeniyle aileler evde
cocuklartyla nasil calisacaklar1 konusunda caresiz kalmakta, yetersizlikle bas etmede
zorlanmakta bu durum onlarin stres diizeylerini arttirmakta ve OSB’li olan ¢ocuklarinin
egitim siiregleri egitim kurumlartyla sinirli kalmaktadir (Dunst ve Espe-Sherwindt, 2016).

Bu durumda ailelerin evde OSB olan ¢ocuklariyla nasil zaman gegirdikleri bilinmemektedir.

OSB’li c¢ocuklarin ailelerinin herhangi bir egitim almadan ¢ocuklartyla nasil
calistiklarina iligskin yalnizca bir bilimsel ¢alismaya rastlanmistir. Bu calisma yalnizca
annelerle gergeklestirilmis olup annelerin bu siirecte kullandiklart  6gretimsel
uygulamalardan ziyade yasadiklar1 psikolojik ve sosyal siireglere odaklanilmistir (Kidd ve
Kaczmarek, 2010). Buna karsin alanyazinda ebeveynlere etkili uygulamalart kazandirmay1
amaclayan aragtirmalarin On-test bulgular1 ebeveynlerin etkili uygulamalara iligkin bilgi
diizeylerinin oldukga diisiik oldugunu gostermektedir. Bu nedenle ebeveynlerin etkili
uygulamalara iligkin bilgileri bu arastirmalardan elde edilen verilerle sinirlidir (Cattik, 2019;
Gici-Vatansever, 2018). Bu bilgiler 1s1ginda bu arastirmada OSB olan bireylerin egitimine
yonelik herhangi bir sistematik uygulama siirecine katilmamig OSB’li ¢ocuk ailelerinin evde
cocuklariyla gergeklestirdikleri 6gretimsel uygulamalara iliskin deneyimleri ve goriislerinin
incelenmesi amaglanmistir. Bu dogrultuda asagidaki sorulara yanit aranmistir: (1) Ailelerin
evde kullandiklart 6gretimsel uygulamalar hakkindaki deneyimleri sonucunda olusan bilgi
diizeyleri nedir? (2) Ailelerin evde kullandiklari 6gretimsel uyQulamalart kullanma
deneyimlerine iliskin bilgi diizeyleri nelerdir? (3) Ailelerin égretimsel uygulamalar:
kullanirken destek aldigi uzmanlarla olan deneyimlerine iligkin bilgi diizeyleri nelerdir? (4)

Ailelerin evde kullandiklari ogretimsel uygulamalart kullanmanin katkilarina iliskin bilgi
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diizeyleri nelerdir? izleyen baslkta arastirmanmn ydntem boliimiine iliskin bilgilere yer

verilmistir.
Yontem
Arastirma modeli

Bu arastirmada OSB olan g¢ocuga sahip ailelerin ¢ocuklariyla evde gerceklestirdikleri
uygulamalar1 ¢oklu verilere gore incelemek amaclanmistir. Bu amagla calismada nitel
arastirma desenlerinden fenomenoloji ile gergeklestirilmistir. Fenomenoloji, hakkinda
yeterince bilgi sahibi olunmayan durum, olay ya da olgularin farkli bireyler tarafindan
algilanma seklini o bireylerin goziinden tecriibeleri ve anlama bigimleriyle tanimlamaya
calisan bir nitel arastirma yaklasimdir (Bogdan ve Biklen, 2007; Creswell vd., 2013). Bu
aragtirmada fenomenoloji OSB olan ¢ocuga sahip ailelerin 6gretimsel uygulamalara iligkin
algilarini, bakis agilarini1 ve deneyimlerini anlayabilme ve agiklayabilmek amaciyla

kullanilmistir.

Katilmcilar

Calismaya bir tiniversitenin 6zel gereksinimli ¢ocuklara destek egitim hizmeti saglayan
uygulama biriminde bireysel veya grup egitimi alan ve yaslar1 0-6 yas arasinda degisen
OSB tanis1 almis 10 ¢ocuk, bu ¢ocuklardan sekizinin annesi, birinin babasi ve birinin de
dedesi katilmistir. Arastirmada katilimcilar belirlenirken amagli  6rneklem segimi
yapilmistir. Buna gore arastirmaya katilan ailelerin (a) OSB’li 0-6 yas araliginda bir
cocuga sahip olmak, (b) daha 6nce etkili uygulamalara iliskin herhangi bir sistematik
egitim almamig olmak, (c) ¢aligmaya goniillii olarak katilmak kriterlerine sahip olmasi
beklenmistir. Arastirmaya katilan 6gretmenlerde aranan kosullar ise (a) lisans ve/veya
lisansiistii egitimini 6zel egitim alaninda yapmis olmak, (b) arastirmaya katilan OSB’li
cocuklarla hali hazirda bireysel ve/veya grup egitimi vererek calisiyor olmak ve (c)
caligmaya goniillii olarak katilmak seklindedir. Arastirmaya katilan ebeveynlerin yaslar1 29
ile 36 arasinda degismekte olup yas ortalamalar1 35.2°dir. Katilimci ebeveylerin sadece
biri ortaokul mezunu diger dokuz ebeveyn lisans mezunudur. Katilimei ebeveynlerin tiimii
evlidir ve aylik gelirlerine bakildiginda 0-2000 tl arasinda iki, 2000-4000 tl arasinda dort
ve 4000-8000 tl arasinda dort ebeveyn oldugu goriilmektedir. Buna goére ebeveynlerin
aylik gelirlerinin ortalamasi 2200 tl olarak hesaplanmistir. Tiirkiye’de asgari iicretin 2200
tl oldugu diisiiniildiigiinde katilimci ailelerin aylik gelir ortalamasinda orta ve alt gelir
grubunda yer aldiklarin1 gostermektedir. Katilime1 ebeveynlerin ¢ocuk sayilart bir ve iki

cocuk olarak farklilik gostermektedir. Bir cocugu olan g, iki ¢ocugu olan yedi ebeveyn
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katilimer bulunmaktadir. Arastirmaya katilan ebeveynlerin %50’sinde anne ve baba

birliktedir. Geri kalan yiizdelik kisimda ise anne, baba, biiylik anne ve baba ile kardesler
cocugun bakiminda sorumlu aile iiyeleri olarak yer almaktadir. Aragtirmanin g¢ocuk
katilimcilarina bakildiginda toplam OSB olan 10 ¢ocuk katilmistir. Cocuklarin yaslari 18-
72 ay arasinda degismekte olup yas ortalamalar1 49 aydir. Cocuklarin yedisi erkek iigii
kizdir. Ayrica katilimer ¢ocuklarin yarisi birinci diger yarist ikinci ¢ocuktur. Cocuklarin
yalnizca biri ilgili birimde 6zel egitime yeni baslarken digerleri ayni birimden alt1 aydan
fazla siiredir egitim hizmeti almaktadir. Katilimer ¢ocuklarin ailelerinin = %901
cocuklarinin egitimleri esnasinda ¢ocuklar1 ve 6gretmenlerinin uygulamalarin1 haftada en

az iki saat dersi gézlemlemektedir.

Arastimaya katilan O0gretmenlere bakildiginda 6gretmenlerin yaslar 27-44 yas
arasinda degismekte olup yaslar1 ortalamasi 33.6°dir. Ogretmenlerin yedisi erkek iigii
kadindir. Ogretmenlerin egitim durumlarina bakildiginda dort tanesi lisans, alti tanesi
lisanstistii egitime sahiptir. Ayrica dgretmenlerin katilimer ¢ocuklar ile ¢alisma sekilleri
incelendiginde alt1 tanesi bireysel, dort tanesi grup egitimi iginde c¢alismaktadir.
Arastirmanin diger katilimcilari ise {i¢ arastirmacidir. Arastirmacilardan biri 6zel egitim
alaninda dogentlik derecesine sahip, diger iki aragtirmaci da 6zel egitim alaninda doktora
egitimine devam etmektedir. Ug arastirmaci da nitel arastirma yontemlerine iliskin dersler

almig ve nitel aragtirma yontemlerine iliskin bilgi sahibidir.
Ortam

Aragtirma bir liniversitenin 6zel gereksinimli ¢ocuklara destek egitim hizmet saglayan
uygulama biriminde gerceklestirilmistir. Bu arastirmada toplamda dort farkli veri tiirii
toplanmistir. Bunlar yar1 yapilandirilmis goriismeler, gézlem ve saha notlar1 tutma ile bilgi
formu araciligi ile bilgi toplama seklindedir. Bilgi formlar1 araciligiyla ailelerden bilgi
toplama asamas1 ve yar1 yapilandirilmig goriismeler yapma ikinci arastirmaci tarafindan
ilgili birimde yer alan veli goriisme odasinda gergeklestirilmistir. Arastirmada gozlem ve
saha notlar1 birinci ve ikinci arastirmaci tarafindan gelisimsel destek biriminin bireysel ve
grup smiflarinda ders saatlerinde ve yapilan goriismeler sirasinda toplanmistir. Bireysel
egitim siiflari tek tarafli bir gozlem aynasi ile ikiye boliinmiis ve duvarlarinda ses yalitim1
olan smiflardir. Bu smiflarin 6grenci ile ¢alisilan kisminda bir adet akilli tahta, bireysel
calisma amaciyla Kullanilan kii¢iik boy bir masa ve iki sandalye, ara¢ gere¢ dolabi yer
almaktadir. Sinifin gézlem bolmesindeyse bir adet sandalye sinifin i¢ini gosteren bir

gbzlem aynasi ve icerideki sesi gozlem odasina aktaran bir ses sistemi bulunmaktadir. Bu
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ses sistemi ile ebeveynler smif igerisinde yapilan uygulamalart detayli sekilde

dinleyebilmektedir (Arastirmaci giinliigii, 17.2.20).

Grup egitim siniflar1 ise bireysel egitim siniflari ile ayn1 tasarima sahip (gozlem ve
uygulama odasi olmak tizere iki boliim) ancak bireysel egitim siiflarina gore metrekare
acisindan daha genis ve daha cok materyalin yer aldig1 siniflardir. Bilgi formlar ile
ogretmenlerden bilgi toplama birinci arastirmaci tarafindan Ogretmenlerin bireysel
odalarinda gergeklestirilmistir. Bu odalar grup ya da bireysel egitim saatleri disinda ii¢
ogretmenin ortak kullandig1r calisma ofisleridir. Bu odalarda masa, kitaplik, sandalye ve
keson gibi ofis arag ve gereglerinden liger tane bulunmaktadir (Arastirmaci giinliigi, 17.
2.20).

Veri Toplama Araclan

Bu arastirmada veri toplamak amaciyla yar1 yapilandirilmis goriisme formlari, 6gretmen

ve aile bilgi formlar1 ve aragtirmaci giinliikkleri kullanilmaistir.
Yart yapilandirilmis goriisme formlart

Formlar tim arastirmacilar tarafindan alanyazina dayali olarak hazirlanmis ve goriis
almmak {izere bes alan uzmanina gonderilmistir. Uzmanlardan gelen goriisler
dogrultusunda goriisme formunda yer alan sorulara son hali verilmistir. Yari
yapilandirilmis goriisme formu 10 agik uglu sorudan olusmaktadir. Formun bu halinin
arastirma verilerini dogru bir bicimde ortaya koyabilecek nitelikte olduguna karar vermek
amaciyla OSB’li ¢ocuga sahip ve arastirmanin katilimcisi olmayan bir baba ile pilot
goriisme gerceklestirilmistir. Bu goriisme sonunda formun ve sorularin goriisme yapmaya

uygun olduguna karar verilmistir.
Ogretmen ve aile bilgi formlar

Calismada kullanilan bir diger veri toplama araci 6gretmen ve aile bilgi formlarndir.
Ogretmen bilgi formlar1 OSB’li ¢ocuklarla calisan dgretmenlerin demografik bilgilerini
iceren birinci bolim ve ogrencileriyle gerceklestirdikleri uygulamalarin tiirii, niteligi ve
uygulamalar siirecinde aileler ile olan iletisim ve isbirligine iliskin bilgi almak amaciyla
hazirlanan sorulardan olusan ikinci béliim olmak iizere iki bdliimden olusmaktadir. Ilk
boliimde kisisel bilgiler, ikinci bolimde dgrencilerle gergeklestirilen egitsel uygulamalara
iliskin 8 tane kapali uclu soruya (6rn. Ogrencinizle yaptiginiz uygulamalarm detaylarin

aileyle paylasiyor musunuz?) 5 tane de acik uglu soruya (6rn.Ogrencinizle
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gergeklestirdiginiz  6gretim  uygulamalar1 sonrasinda ne tiir genelleme ¢alismalari

yapiyorsunuz?) yer verilmistir.

Aile bilgi formlar1 ise gériisme yapilan aile iiyesinin demografik bilgilerinin yer
aldigr ilk boliim, OSB’li ¢ocuga iliskin demografik bilgilerin yer aldigi ikinci bolim ve
cocugun aldig1 egitsel uygulamalara iliskin 3 tane kapali u¢lu sorunun (6rn. Cocugunuz

kac¢ yildir bu kurumdan egitim aliyor?) yer aldigi tigiincii boliimden olusmaktadir.
Arastirmact giinliikleri

Calismada kullanilan son veri toplama araci arastirmaci giinliikleridir. Arastirmaci
giinliikleri iki aragtirmaci tarafindan tutulmustur. Arastirmac giinliikleri egitsel desteklerin
verildigi  bireysel/grup egitim siniflarinda dersler esnasinda ve aile-6gretmen
goriismelerinin yapildigi zaman dilimlerinde gézlem ve saha notlar1 seklinde tutulmustur.
Arastirmact giinliikleri arastirmanin basindan sonuna kadar gerceklestirilen bireysel
derslerin Oncesi, ders aralar1 ve ders sonrasinda olmak iizere haftanin bes giini
tutulmustur. Buna ek olarak ebeveyn ve Ogretmenlerle gergeklestirilen oturumlar
oncesinde, sirasinda ve sonrasinda her ebeyen ve Ogretmen icin birer kez gézlem notu

tutulmustur.
inandiricihk

Calismanin sistematik olarak ilerleyebilmesi ve herhangi bir aksama yasanmamasi
amaciyla silire¢ boyunca ii¢ arastirmaci diizenli olarak toplantilar diizenlemis ve bu
toplantilarda arastirma siirecine iliskin her konu detayli olarak tartisilarak veri alis verisi
saglanmistir. Toplanan veriler her aragtirmaci tarafindan es zamanli olarak incelenmis ve
aralarinda mutabakat saglanmistir. Tim siiregler kayit altina alinarak dosyalanmustir.
Arastirma siirecinde arastirmacilarin  kendi aralarinda gergeklestirdikleri toplantilar
sonucunda verilerin toplanmasi, analiz edilmesi asamalarindaki fikir aligverisleri
arastirmacilarin  siireci daha rahat kontrol etmelerini saglamis ve arastirmanin
raporlastirilmasini kolaylastirmistir. Inandiriciligr arttirmak amaciyla katilimeilardan elde
edilen verilerin aragtirmacilar tarafindan incelenmesinin yani sira katilimcilarin da onay1
esas alinmis ve veri toplama siireci tamamlandiktan sonra katilimcilara tekrar ulasilarak
kendilerinin de onay1 alinmistir. Bu ¢alismada inandirciligi arttirmak amaciyla birden ¢ok
yolla (goriisme, gozlem, toplant1 notlar1 gibi.) veri toplanarak veri ¢esitlemesi yapilmstir.
Toplanan verilerin tutarliligina nitel arastirma yontemlerine iliskin bilgisi olan alan
uzmanlarindan goriis alma yoluyla bakilmistir. Son olarak arastirmadan elde edilen

bulgular alanyazinla iliskilendirilmistir.
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Etik konular

Arastirma siirecine baslanmadan o6nce arastirmanin gerceklestirilebilmesi amaciyla ilgili
iniversitenin etik kurulundan gerekli basvurular yapilarak arastirma izni alinmistir.
Arastirmada etik agidan herhangi bir problem yaganmamasi amaciyla arastirmanin basindan
aile ve 6gretmenlerden gerekli tiim izinler alinmis ve goniilliik esasi her siirecte katilimcilara
hatirlatilmistir. Buna ek olarak 6zel gereksinimli bireylere egitsel hizmetlerin verildigi ilgili
birimden ¢alismanin ortamda gergeklestirilmesi i¢in herhangi bir sakinca olmadigina iligskin
gerekli yazili izinler alinmistir. Katilimcilardan kendileriyle yapilan goriismeler 6ncesinde
yazili ve sozlii izinler almmis kod isimler (A1, A2; O1, O2 gibi.) verilerek bilgi gizliligi
saglanmistir. Goriismeler Oncesinde ailelere goriismelerin amaci, goriismelerde ses kaydi
alinacagi ve kayitlarinin yalnizca arastirmacilar tarafindan dinlenerek, verilerin bilimsel
calismada kullanilacagi belirtilmistir. Formlar 6gretmenlere ve ailelere verilmeden Once

bilgilerin hangi amagla toplandig1 agiklanmuistir.

Verilerin Toplanmasi ve Analizi

Bu aragtirmada veri elde etmek amaciyla ¢oklu veri kaynaklarindan yararlanilmistir. Coklu
veri kaynaklar1 kullanilmasinin nedeni ¢alismanin gegerligi ve giivenirligini yiikseltmek ve
arastirma hakkinda ulasilan sonuglara daha genis ve derinlemesine bir bakis agisiyla

bakmay1 saglamaktir.

Arastirmada veri kaynaklarindan elde edilen bulgular bir veri tabani olusturularak
organize edilmis ve dokiimanlar haline getirilmistir. Bunun nedeni eldeki ham verilerin tek
bagina bir anlam ifade etmezken veri tabani sayesinde bulgulart daha kolay
yorumlayabilmektir. Ayrica ¢oklu kaynaklardan (goériismeler, bilgi formlari, gozlem, saha
notlar1 gibi.) elde edilen verilerle bir kanit zinciri olusturulmak amaglanmis ve bu sayede
bulgular birbiriyle daha iyi iligkilendirilmistir. Boylece alt problemlerden sonuglara nasil

ulasildigint gdsteren bir driintli olusturmak amaglanmastir.

Arastirmada yar1 yapilandirilmis goriismeler ikinci aragtirmac tarafindan ses kaydi
tutularak toplanmistir. Gorlisme siirelerinin  ortalamast 39 dakika 3 saniye olarak
hesaplanmistir. Calismada yar1 yapilandirilmis goriismelerden elde edilen 10 adet ses kaydi
liciincli aragtirmaci tarafindan tlizerinde hi¢ bir miidahale yapilmaksizin duyuldugu gibi
yaziya dokiilmiistiir. Yar1 yapilandirilmig goriismelerden elde edilen dokiimler 9654 sozciik
ve 2354 satirdan olugmaktadir. Yari yapilandirilmis goriismelerden elde edilen veriler igerik

analiziyle analiz edilmistir. Icerik analizi agik kodlama kurallarina dayanarak elde edilen
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bir¢ok veriyi daha az igerik kategorisine sigdirmak amaciyla kullanilan sistematik ve

tekrarlanabilir bir teknik olarak tanimlanmaktadir (Creswell, 2013). Ses kayitlar1 birinci
aragtirmact tarafindan yeniden dinlenerek dokiimlerle karsilastirilmis ve verilerin
tutarliligina bakilmistir. Olusturulan bu ¢dziimlemeler ii¢ arastirmaci tarafindan bagimsiz
olarak kodlanmis, kodlarin tutarliligina bakilarak son hali verilmis ve bir kod listesi
olusturulmustur. Elde edilen bu listeler daha sonra belirli temalar altinda gruplanmis ve
yorumlanmistir. Arastirmada Ogretmenlerden ve ailelerden bilgi elde etmek amaciyla
kullanilan Ogretmen Bilgi Formu ve Aile Bilgi Formlari’nda yer alan acik uglu sorulara

verilen yanitlar ise goriismelerden ortaya ¢ikan temalarla iliskilendirilerek tartigilmistir.

Arastirmact giinliikleri ¢alismanin  basindan sonuna kadar arastirmaya katki
saglamasi amaciyla tiim siirecte gerceklesen olaylarin (arastirmanin planlanmasi, formlarin
hazirlanmas1 sirasinda gergeklestirilen toplanti notlari, yar1 yapilandirilmis goériismeler
oncesi ve sonrasi tutulan notlar, gériisme dokiimlerinin incelenmesi sirasinda tutulan notlar
gibi.), gozlem ve saha notlarmin kaydedildigi ve arastirmacilarin gézlemlerinin yer aldigi
notlardan olugmaktadir. Arastirmaci gilinliikkleri yazilirken arastirmacilar aragtirmanin
planlanmasi sirasinda hangi kararlar aldiklarini, bu kararlardan hangilerini uyguladiklarini,
arastirma ortamini detayl olarak gozlemleyerek bu ortamda gozlemledikleriyle diger veri
toplama araglarindan elde edilen bulgularin tutarli olup olmadigini, gériismeler 6ncesi ve
sonrasinda gerceklesen olaylarin goriisiilen kisi tizerindeki etkilerine bakmiglardir. Ayrica
arastirmacilarin kendi aralarinda gergeklestirdikleri toplantilarda arastirma siirecine iliskin
fikir aligverislerini not etmislerdir. Buna gore sahada tutulan notlar arastirma ortami ve
gorisiilen katilimcilara iligskin bilgi vermis olup bu bilgiler arastirmanin bulgular béliimiinde

ilgili yerlere yazilmistir.

Arastirmada 6gretmen bilgi formlarinda yer alan agik ve kapali uglu sorulardan elde
edilen bulgular ve arastirmaci giinliikleri igerisinde yeralan gozlem, saha ve toplanti notlar
yar1 yapilandirilmis goriismelerden elde edilen temalarla iligkilendirilmis ve yorumlanmistir.

Sekil 1.de elde edilen temalar ve alt temalara yer verilmistir.
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Ajlelerin etkili uygulamalar haldandalki balgi Etkili uygulamalarn aileler tarafindan kullanims
diizeyleri
Uygulamalan adlandirmalanna iligkin gorigler Uygulamalann kim tarafindan gerceklestirildigine iligkin
Uygulamalan kullanmayi nasil Ggrendiklerine gorigler
iliglin goriigler Uygulamalarin ne kadar sireyle gergeklestirildigine
Hangi etkili wygulamalar kullandiklanna iligkin gorigler
iligkin gorisler Uygulamalarm  hangi arag  geregler  lullamilarak

gergeklestirildigine iligkin gariigler
Uygolamalarda elde edilen  &gretim  verilerinin

kaydedilmesine iligkin gorigler
Etkili wygulamalara iliskin alinan destekler Etkili wygulama knllanimimn ail eve gocuga katkilan
Ozel egitim Ggretmenlerinden alinan desteklere Uygulamalarn ailelere getridigi katlilara iliskin gorigler
iligkin goriigler Uygulamalarin gocuklara getirdigi katkilara iligkin
Diger uvzmanlardan alinan desteklere iligkin goriigler

goriigler

Sekil 1. Tema ve alt temalar
Bulgular

Bu aragtirmada bulgular ¢oklu veri kaynaklarindan elde edilen bulgularla olusturulan tema
ve alt temalarla sunulmustur. Aynt zamanda aileler ve 6gretmenlerin sorulara verdikleri
yanitlardan elde edilen bilgiler alint1 yapilmistir. izleyen basliklarda bulgular detayli olarak

aciklanmustir.

Ailelerin Etkili Uygulamalar Hakkindaki Bilgi Diizeyleri

Ailelerin evde kullandiklari 6gretimsel uygulamalar hakkindaki bilgi diizeyine iliskin
deneyim ve goriisler ana temasindan ii¢ alt temaya ulasilmigtir. Bunlar (a) uygulamalar
adlandirmalarina iliskin goriisler (b) uygulamalart kullanmay1 nasil 6grendiklerine iliskin

goriisler ve (c) hangi etkili uygulamalar1 kullandiklarina iliskin goriisler seklindedir.
Uygulamalar: adlandirmalarina iliskin goriisler

Uygulamalar aileler tarafindan ozel egitimde kullanilan uygulamalar, bilimsel dayanaklar:
olan uygulamalar, ¢ocuga yararli uygulamalar ve dogal égretim uygulamalar: olarak

adlandirilmistir.  Ogretimsel uygulamalara iliskin bilgisi sorulan ailelerden dordii bu
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uygulamalar dzel egitimde kullanilan uygulamalar seklinde adlandirmistir. Bu ailelerden

A3“Iste ozel egitim yani, ozel eSitimde kullanilan yontemler bunlar...” yanitinl vermistir.
Etkili uygulamalar1 bilimsel dayanakli uygulamalar olarak isimlendiren ¢ aile vardir. Bu
ailelerden A1 soruya iliskin goriislerini “Ama tabii bu uygulamalarin hepsi diistiniilmiis, eee

’

bilimsel dayanaklar: var.” seklinde agiklamistir. Etkili uygulamalarin g¢ocuga yararl
uygulamalar oldugunu diisiinen iki aileden A8 “Yani bildigime gore bunlar ¢ocuga yararh
oldugu diisiiniilen yontemler” yanitin1 vermistir. Son olarak 6gretim uygulamalarini dogal
ogretim olarak adlandiran bir aile vardir ve bu aile (A5) “Dogal dgretim yani, bu bence
etkili uygulama demek.” yamtim vermistir. Ogretmenlerin doldurduklar1 bilgi formlart
incelendiginde benzer sekilde 6gretmenlerin de etkili uygulamalara iliskin derinlemesine
bilgi sahibi olmadiklar1 gériilmektedir. Omegin O1 ilgili soruya “Etkili olmasi, daha once
denenmis ve etkili oldugunu bildigim uygulamalar...” yanitini verirken O9 “Birim

sorumlularimdan aldigim geri bildirimler sonucu bunlarin bilimsel dayanakli oldugunu

diigiiniiyorum.” yanitin1 vermislerdir.
Uygulamalar: kullanmayt nasil ogrendiklerine iliskin goriisler

Katilimei ailelerin etkili uygulamalar1 nasil 6grendiklerine iliskin goriisleri incelendiginde
bu ailelerden altisinin etkili uygulamalart kullanmay1 kendi ¢ocuklarina sunulan dersleri
izleyerek 6grendikleri, altisinin bu uygulamalara internet iizerinden ulastiklar1 videolardan
ogrendikleri, besinin ise kitaplardan okuyarak o6grendikleri goriilmiistiir. Etkili uygulamalari
dersleri izleyerek dgrendiklerini ifade eden ailelerden Al sorulan soruya “Oncelikle buraya
geldigimde ogretmeni ¢ok giizel takip ettim. Evde de devam ettirmeye, tekrar ettirmeye
calistim.” yanitin1 verirken; etkili uygulamalar1 kitaplardan okuyarak 6grendiklerini ifade
eden ailelerden A4 sorulan soruya “Cocuklarin egitiminde kullanilan dikkat gelistirici
kitaplardan temin edip, evde onlart bitirdim. Bir seti bitirdim, bir set daha aldim, onu da
bitirmeyi diistiniiyorum.” yanitin1 vermistir. Etkili uygulamalar1 internetten 6grendiklerini
ifade eden ailelerden A2 ise sorulan soruya “ Internette portallar var, videolar var, béyle
uygulamalart videodan égretiyorlar. Onlar: evde uyguluyorum ben de ¢ocuguma.” yanitini
vermistir. Buna ek olarak 6gretmen bilgi formlarindan elde edilen bulgular incelendiginde
ailelerin dersleri izleyip izlemediklerine iliskin sorulan kapali uclu soruya 6gretmenlerin
tamammin “Ever.” yamti verdikleri goriilmiigtiir. Ayrica arastirmaci giinliiklerinde
“Ebeveynler dersi dikkatle izliyorlar, bir ebeveyn not aliyor.” anekdotuna yer verilmistir

(Arastirmaci Giinligi, 10.2.20).
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Hangi etkili uygulamalart kullandiklarina iliskin goriisler

Katilimei ailelere hangi etkili uygulamalari kullandiklarina iligkin goriisleri soruldugunda
ailelerden sekizi firsat 6gretimini; dordi es zamanl ipucuyla égretimi; tigii ipucunun giderek
azaltilmasiyla ogretimi ve biri video modelle ogretimi kullandiklarini ifade etmislerdir.
Firsat 6gretimini kullandigin1 sdyleyen ailelerden A5 kendisine sorulan hangi etkili
uygulamalar1 kullaniyorsunuz sorusuna “Iste sey var firsat veriyorsun séylemesi icin, firsat

2

ogretimi yani...” yanitin1 verirken; es zamanli ipucuyla 6gretimi kullanan bir baska aile A6
“Koyuyorum oniine, ee malzeme iste ne soracaksam. Once ben gosteriyorum égretmenin
yaptig1 gibi sonra hemen ona soruyorum. Ne diyorlar es zamanli ipucu mu? Oyle bir sey...” .
Ipucunun giderek azaltilmasi yontemini kullandigini sdyleyen ailelerden A8 ise
“Ogretmenden 6grenmistim. Once en ¢ok yardimla basliyorum. Sonra yavas yavas giderek
azaltiyorum ipucunu.” yanitin1 vermistir. Son olarak video modelle 6gretimi kullanan aile
(A7) de kendisine sorulan soruya “Ben videoya ¢ekiyorum, dnce kendim yapiyorum tabii.
Esim cekiyor beni. Ogretmenimiz séylemisti béoyle yapabilirsiniz diye. Sonra izliyoruz
beraber o da yapryor iste.” yanitim1 vermistir. Benzer sekilde 6gretmen bilgi formlarindan
elde edilen bulgular incelendiginde Ogretmenlerin uygulamalar sirasinda kullandiklari
yontemlerin ailelerin soziinii ettikleri yontemlerle tutarlilik gosterdigi goriilmektedir.
Omegin  Ogretmenlerden dordii  dersler sirasinda yaygm olarak firsat gretimini

kullandiklarini belirtirken; iki 6gretmen de hem dogal 6gretim yontemlerini hem de yanlissiz

Ogretim yontemlerini derslerinde kullandiklarini ifade etmislerdir.
Etkili Uygulamalarin Aileler Tarafindan Kullanimi

Ailelerin etkili uygulamalar1 kullanmalarina iliskin deneyim ve goriisleri ana temasindan
dort alt temaya ulasilmistir. Bunlar (a) uygulamalarin kim tarafindan gergeklestirildigine
iliskin goriisler (b) uygulamalarin ne kadar siireyle gerceklestirildigine iliskin goriisler (c)
uygulamalarin hangi arag¢ gerecler kullanilarak gergeklestirildigine iliskin goriisler (d)

uygulamalarda elde edilen 6gretim verilerinin kaydedilmesine iliskin goriisler seklindedir.
Uygulamalarin Kim tarafindan gerceklestirildigine iliskin goriisler

Katilimc1 ailelere uygulamalarin  kKim tarafindan gergeklestirildigine iliskin gortisleri
soruldugunda sekizi uygulamalarin anneler tarafindan; altist babalar tarafindan; besi ise
kardesler tarafindan gerceklestirildigini ifade etmislerdir. Uygulamalar1 sadece annelerin
gerceklestirdigini belirten ailelerden A3 “Sadece ben.” yanitim verirken; annelerin ve

babalarin birlikte gerceklestirdigini sdyleyen ailelerden Al sorulan soruya “Hafta sonlar
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baba da oturup ¢alistr ama en ¢ok benimle ¢alistyor.” yamitini vermistir. Son olarak bir
baska aile A7 “Baba da en az benim kadar ilgili. Kardesi bile ¢alisiyo.” yanitin1 vermistir.
Aragtirmaci glinliglinde yer alan saha notlar1 incelendiginde “Dersi iki baba ii¢ anne

izliyor.”, “Baba yapilan uygulamalar: not alryor.” ¢ibi notlarm yer aldig1 goriilmektedir.

(Arastirmac giinliigii, 10.2.20).
Uygulamalarmn ne kadar stireyle gerceklestirildigine iliskin goriisler

Ailelerin {i¢ii giinde en az bir saat; ii¢li giinde en az iki saat; ikisi giinde en az ii¢ saat ve son
olarak ikisi giinde en az dort saat siireyle uygulamalar1 gergeklestirdiklerini sdylemislerdir.
Giinde en az bir saat ¢alistiklarini belirten ailelerden A4 “Haftada akademik anlamda evde
her giin en az bir saat masa basi ¢alisiyoruz.” yanitim1 verirken giinde iki saat c¢alistigini
belirten aile A8 “Bir iki saati ge¢mez” yamitimi vermistir. Giinde ii¢ saat galistiklarini
belirten ailelerden A2 “giinde en az iki buguk ii¢ saat arast ¢alistyoruzdur mutlaka” seklinde
yanitlarken gilinde dort saat galistigini belirten ailelerden A9 ise “Giinde ii¢ saati gegiyor

yani” yanitini vermistir.
Uygulamalarin hangi arag geregler kullanilarak gerceklestirildigine iliskin goriisler

Ailelerin 10’u evde yer alan dogal malzemeleri kullanarak, sekizi lego, esleme kartlar1 gibi
egitici arag gerecler kullanarak besi ise kitap setlerini kullanarak uygulamalari
gergeklestirdiklerini belirtmislerdir. Evdeki esyalari kullandiklarini sdyleyen ailelerden
Al10“Kendimiz de evdeki atiklardan araglardan kullanityoruz. Mandalla falan zaten ¢ok
giizel oynuyoruz” yamitin1 vermistir. Egitici ara¢ geregleri kullandiklarini sdyleyen ailelerden
A9 ise “Miknatisli oyuncaklar, legolar, atmali tutmali araglar vesaire.” yanitini vermistir.
Son olarak kitap setlerini ara¢ gere¢ olarak kullandiklarini sdyleyen ailelerden A6 ise
“Cocuklarin egitiminde kullanilan ee bu dikkat gelistirici kitaplardan temin edip evde onlar
bitirdim.” yanitin1 vermistir. Arastirmaci giinliiklerinde bu bulgular1 destekleyici “Grup
etkinligi sirasinda yemek saatinde kullanilan plastik kasik, ¢atal ve tabaklar kullanilarak
renkler ¢alisildr” (Arastirmaci giinliigii, 12.2.20), “Ders arag¢ gereci olarak legolar, oyun
hamurlar: tutamakl: ahsap yapbozlar kullaniltyor” (Arastirmact ginligi, 14.2.20) seklinde
notlar yer almaktadir. Bu bilgiler arastirmacilara ailelerin evde kullandiklar1 arag-geregleri

derste gozlemledikleri arag gereglerden yola ¢ikarak hazirladiklarini diisiindiirmektedir.

Uygulamalarda elde edilen ogretim verilerinin kaydedilmesine iligkin gériisler

Uygulamalarda ailelerin tamami Ogretim verilerini kaydetmediklerini ifade etmislerdir.

Ailelerden A5 “Hayir. Bunu yapmadigimiz fark ettim su an. Ama artik biktigi seyleri
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calismayr birakarak devam ediyoruz. Ama bunu kayit altina almiyorum yanitin1 vermistir.

Baska bir aile A8 soruyu “Yani kaydetmiyorum acik¢asi. Oyle bi kayit yok.” seklinde
yamtlamigtir. Ogretmen bilgi formlarindan elde edilen bulgular incelendiginde
ogretmenlerin yalnizca altisinin veri kaydi yaptiklarini ancak bu kayitlart ders bittikten sonra
defterlerine kaydettiklerini ifade ettikleri goriilmistiir. Ebeveynlerin veri kaydna iliskin
olumsuz yanitlar vermesinin nedeninin dersler sirasinda bir veri kaydi tutulmasmna iliskin

gozlemlerinin olmamasi nedeniyle oldugu diisiiniilebilir.
Etkili Uygulamalara iliskin Alinan Destekler

Ailelerin etkili uygulamalar1 kullanirken kimlerden destek aldigmna iliskin deneyim ve
goriisleri ana temasindan iki alt temaya ulasilmistir. Bu alt temalar (a) ozel egitim
ogretmeninden alinan desteklere iligkin goriisler ve (b) diger uzmanlardan alinan desteklere
iligkin goriisler seklindedir.

Ozel egitim ogretmeninden alinan desteklere iliskin goriisler

Aileler c¢ocuklarinin egitimleri sirasinda c¢ocuklariyla bire bir c¢alisan 6zel egitim
ogretmenlerinden aldiklar1 desteklere iliskin goriisleri soruldugunda ailelerin besi 6zel
egitim ogretmenlerinin kendilerine bilgi saglayici oldugunu, dordii 6gretim uygulamalarina
iliskin kendilerine geri bildirim sunan kisiler oldugunu ifade ederken ailelerden biri ise
kendilerine evde gerceklestirdikleri uygulamalara iliskin herhangi bir destek verilmedigini
ifade etmislerdir. Etkili uygulamalar1 kullanirlarken 6zel egitim dgretmeninden bilgi destegi
aldiklarini ifade eden ailelerden A10 “Sagolsun hocamiz eee hep bize anlatiyo ee soruyoruz
stirekli soyliiyor ne yapacagimizi. Biz de yapryoruz onun soylediklerini, tavsiyelerini.”
yanitint verirken 6gretmenlerin kendilerine geri bildirim verdigini ifade eden ailelerden biri
A3 “Yanlis yaptigimiz yerleri 6gretmenimiz diizeltmeye calisiyor hatta bazen gésteriyor
nasiul yapilir diye.” yanmtin1 vermistir. Son olarak dgretmenlerin kendilerine herhangi bir
destek vermedigini ifade eden aile Al “Yani bu yaptigimiz seyler icin ekstra konusmadik,
acikcast yani biz de pek sormuyoruz.” yamtin1 vermistir. Ogretmen bilgi formlarma
bakildiginda ailelere geri bildirim vermelerine iliskin sorulara O2 “Ders bittikten sonra
mutlaka derse iligkin doniitlerim olur. Aileyi dersle ilgili bilgilendiririm” yanitin1 verirken
bir baska 6gretmen O6 “dileler ders bitiminde ne calisildigi hakkinda bilgi alirlar. Neyi
nasil 6grettigimizi konusuruz” yanitim1 vermistir. Buna ek olarak aragtirmaci giinliiklerinde
“Cocuklar ayakkabilarini giyerken o&gretmen ebeveynlerle ders hakkinda konusuyor”

anekdotu yer almaktadir (Arastirmaci giinligi, 14.2.20).
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Diger uzmanlardan alinan desteklere iliskin goriisler

Ailelere diger uzmanlardan alinan desteklere iliskin goriisleri soruldugunda ailelerin besi dil
ve konusma terapistinden; {i¢ii psikolog ya da pedagogdan ve ikisi ¢ocuklarmin kaynastirma
egitimine devam ettigi sinifta gérev yapan okuloncesi dgretmeninden destek aldiklarini ifade
etmiglerdir. Etkili uygulamalar1 kullanirlarken dil ve konugma terapistinden destek alan
ailelerden A6 “Haftada iki saat dil terapistinden 6zel destek alvyoruz ve ona anlamadigimiz
yerleri sorabiliyoruz” seklinde cevap verirken psikolog ve pedagogtan destek aldigim
belirten ailelerden A4 “Mesela psikologtan uyku egitimi icin destek aldik” yanitini
vermistir. Son olarak okuldncesi 6gretmenlerden destek aldiklarini belirten ailelerden A9
“Bir de bizim sansimiza anaokulundaki ogretmeni ¢ok iyi siirekli bize ne yapacagimizi

anlatiyor” seklinde cevap vermistir.
Etkili Uygulama Kullaniminin Aile ve Cocuga Katkilari

Etkili uygulamalar1 kullanmanin katkilarina iligkin goriis ve deneyimler ana temasindan iki
alt temaya ulasilmistir. Bunlar (a) uygulamalarin ailelere getirdigi katkilara iliskin goriisler,

(b) uygulamalarin gocuklara getirdigi katkilara iliskin goriisler seklindedir.

Uygulamalarin ailelere getirdigi katkilara iligkin goriisler

Ailelerin tamami c¢ocuklariyla olan sosyal etkilesimlerinin ve c¢ocuklarinin yetersizlik
durumlarma iliskin farkindaliklarinin  arttigin1  ifade etmislerdir. Ailelerden dokuzu
cocuklarmin yetersizlikleriyle daha kolay bas edebildiklerini, sekizi ¢ocugunun yetersizligi
yaninda yeterliliklerini de gorebildiklerini ve giin i¢inde karsilagtiklar1 6grenme firsatlarini
daha 1yi degerlendirebildiklerini, altis1 problem davranislarla daha iyi bas edebildiklerini ve
icli her ortami Ogrenme ortamina cevirme yeteneklerinin arttigim1 ifade etmislerdir.
Uygulamalar1 kullanmalarinin kendilerine ne gibi katkilar getirdigine iliskin sorulara
cocuklariyla sosyal etkilesimlerinin arttigin1 belirten ailelerden AS “Cocugumu sevme seklim
bile degisti. Bazen iyi oldu diyebilecek duruma geliyorum. Aslinda olmasi gereken buymus
cocuklarimla iletisim agisindan ve onlarla nasil etkilesim kuracagimi égrendim.”
Yetersizlige iligkin farkindaliin artmasi noktasinda katkist oldugunu belirten ailelerden
AT “Cocuklart bos birakmamak gerekiyo bunu anladim. Ozellikle otizmli cocuklar bos
kaldiginda geriye gidiyolar. Yemek yaparken bile i¢im i¢cimi yiyor. Ablasina soyliiyorum sen
ilgilen ben yaparken diye...” seklinde yanitlamistir. Bir baska aile (A3) ayni soruya “Simdi
onunla da daha ¢ok ilgileniyorum. Ben farkindaligimi gordiim. Iki cocugumu karsilastirdim
....... min desteklenmeye ihtiyact oldugunu farkettim” seklinde yanit vermistir. Yetersizlikle

bas etme durumunun artmasi agisindan katki oldugunu belirten ailelerden A1l ise “Savasimiz
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¢cok erken bagsladi bizim. Anne olamadim ¢ok fazla. ......... Erken dogdu. Hastaneler Otizm

falan derken. Hicbir seyin keyfini ¢ikartamiyorsun. Ama fark su. Artik daha iimitliyim.
Egitim bakimindan daha bilingliyim. ........." a nasi davranacagimin daha farkindayim.
Kesin ve kararli oldugumda isin degisebilecegini gordiim.” seklinde yanitlamistir. Cocugun
yeterli yonlerini fark etme konusunda katki oldugunu belirten ailelerden A9 “Mesela
komsuluk bu arada... Ben 10 y1l sonra komsuluk iligkilerine basladim. Dort ¢ocuk normal
onlar iigii tipik gelisimsel ¢ocuklar sadece benim oglum tabagim getiriyor. Sadece ...........
agzimt siliyor. Digerleri normal ve ondan biiyiikler. Demek istedigim bu eger ki bu Otizmin
etkisinden kurtulabilirse daha basarili sosyal olarak da daha basarili olacagini

’

diistintiyorum ben.” seklinde yanitlamistir. Etkili uygulamalarin 6grenme firsatlarini
degerlendirme noktasinda katki sagladigini diisiinen ailelerden A10 “Mesela mavi kalem kag
tane gibi. Onu da renklerin igcine gomiiyorum. Ya da kahvaltida mesela uzun peynir mi
almak istersin kisa mi1 gibi” seklinde cevap vermistir. Problem davranislarla bas etmenin
artmasi noktasinda katki sagladigini diisiinen ailelerden A2 “Yani evet bide sey ............. la
mesela soyle bi sey oldu. ........... arttk ona ver dedigi zaman her seyi ona verecegimizi
diisiinmeye basladi. Cok ciddi sinir krizleri ge¢irirdi ne yapacagimi bilemezdim. Ama gimdi

’

bunlart kontrol altina alabiliyorum” seklinde yanit vermistir. Etkili uygulamalar sayesinde
her ortami egitsel ortama ¢evirme yeteneginin gelistigini ifade eden ailelerden A4 “Parka
gidiyoruz turuncudan mi kaymak istersin maviden mi. Yani her seyi firsata geviriyoruz.

Bunlari onunla ¢aligtigimizi hissettirmeden yapmaya ¢alistyoruz hep” seklinde yanitlamistir.

Uygulamalarin ¢ocuklara getirdigi katkilara iliskin goriisler

Etkili uygulamalart kullanmalarinin ¢ocuklarina getirdigi katkilara iliskin gorisleri
soruldugunda ailelerin tamami ¢ocuklarinin kendileriyle daha fazla nitelikli etkilesime
girdigini ve ¢ocuklarinin problem davraniglarinda azalma goézlemlediklerini, altisi
cocuklarinin akranlariyla daha fazla sosyal etkilesim kurduklarini ve besi de ¢ocuklarinin
OSB belirtilerinde azalma goézlemlediklerini ifade etmislerdir. Nitelikli etkilesim vurgusu
yapan ailelerden Al “Ya acik¢ast biz bi ¢ocuga nasil davraniimast gerektigini bilmiyoduk.
Hani onla onun yaptigi hareketleri yapryoduk ama ¢ocuk gibi degil yetiskin gibi yapiyoduk
simdi onun seviyesine iniyoruz. Cocuk bize daha ¢ok baglanmaya basladi. Ben ¢alisiyorum
arada gidiyorum. Geldigimde bana sarilmaya basladi. Bu ¢ok biiyiik bi degisim bizim i¢in”
ifadesini kullanmistir. Problem davramislarin azalmasina iliskin ailelerden A2 “bos
kaldiginda daha ¢ok hirg¢inlasiyor ama gel birlikte oynayalim dedigimizde sakinlesiyor ve

bizimle etkilesime giriyor” demistir. Akranlariyla olumlu iliskilere iliskin katkilara dair A5
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“Arkadaslariyla birarada olmasini saglyyorum. O zaman gériiyorum mesela onlarla ietisim

kurdugunu. top at bana gibi. Ucgeni sen al. vesaire.” . OSB belirtilerinde azalma hususunda
katkilar oldugunu belirten ailelerden A9 yasanan gelismeyi “basta evde c¢alisirken goz
temasi bile kurmuyordu artik goziimiize bakiyo yani” derken bir baska aile ise “Onceden
.......... Kreste kendi halinde oynardi, kendi basina. Biz onu parklara gotiirdiik ee
ogrendiklerimizi esimle orada arkadaslar: ile oynarken c¢alistik. Artik kendiliginden

oynayalim mi demeseler de yanlarina gidiyor ¢Ocuklarin.” seklinde ifade etmistir.
Tartisma

Bu arastirmada OSB olan bireylerin egitimine yonelik herhangi bir sistematik uygulama
stirecine katilmamis OSB’li ¢ocuk ailelerinin evde c¢ocuklariyla gergeklestirdikleri
Ogretimsel uygulamalara iliskin deneyimleri ve goriislerinin incelenmesi amaglanmigtir.
Izleyen paragraflarda elde edilen bulgular alanyazina dayandirilarak tartigilmistir. Buna gore
arastirmanin ilk bulgusu ailelerin etkili uygulamalar hakkindaki bilgi diizeylerinin ortaya
konmasidir. Ailelerin goriislerine gore etkili uygulamalar 6zel egitimde kullanilan bilimsel
dayanakli ve ¢ocuga yararli oldugu diistiniilen uygulamalardir. Ailelerin yalnizca tigliniin bu
uygulamalarin bilimsel dayanakli uygulamalar olarak adlandirmasi olumlu bir bulgu olsa da
bu bulgunun ailelerin uygulamalari giinlilk yasamlarinda kullanabilmeleri agisindan yeterli
olmadig1 diisiiniilmektedir. Buna ek olarak ailelerin etkili uygulamalara iliskin farkli ve
yeterince dogru olmayan goriislerde bulunmalar1 dgretmenlerin 6gretmen bilgi formunda
sorulan etkili uygulamalara iligkin soruya verdikleri yanitlarin yetersiz olmasiyla da
iligkilendirilebilir. Alanyazin incelendiginde ailelerin OSB olan g¢ocuklarina sistematik
egitim vermelerini amaglayan ve aile merkezli uygulamalarin kullanildigi sirli sayida
arastirmanin varliginin bu bulguyu destekledigi disiiniilebilir (Orum-Cattik vd., 2020;
Shertz ve Odom, 2007; Reagon ve Higbee, 2009; Whittingham vd., 2009).

Ailelerin uygulamalar1 kullanmalarma iligkin goriisleri incelendiginde dersleri
izleyerek, kitaplardan okuyarak ya da internetten ulasarak ogrendiklerini belirtmislerdir.
Arastirmalar ebeveynler i¢in internetin birbirleriyle iletisim saglama ya da uzmanlarin
bilgilerinden yararlanma agisindan olduk¢a 6nemli bir bilgi kaynagi oldugunu sdylemektedir
(Ersoy ve Ciiriik, 2009; Hallahan ve Kaufman, 2003). Elde edilen bu bulgular olumlu
olmakla birlikte ailelerin bu uygulamalar1 6grendikleri kaynaklarin giivenirligine iliskin
somut bir bulgu yoktur. Ayrica alanyazinda sistematik bir 6gretim siireci uygulanmadiginda
ailelerin evde gerceklestirdikleri uygulamalar1 nasil 6grendiklerine iliskin bir bulguya

rastlanmamistir. Bununla birlikte aile merkezli uygulamalarin da i¢inde yer aldig1 bilimsel
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dayanakli uygulamalarin yiiksek uygulama giivenirligiyle kullanilmasinin ancak sistematik

ogrenme siiregleriyle miimkiin oldugu belirtilmektedir (Hendricks, 2009). Bu agidan
bakildiginda hangi kaynaktan bilgi edinilirse edinilsin, etkili uygulamalarin givenilir
bigimde kullanilmasi i¢in ailelerin sistematik bir 6grenme deneyimi yasamalar1 gerektigi

diistiniilmektedir.

Ailelerin hangi etkili uygulamalar1 kullandiklarma iliskin goriisleri incelendiginde
biiylik bir cogunlugu firsat 6gretimi, yarisina yakini da es zamanl ipucuyla 6gretim yanitini
vermistir. Bu durum ailelerin gozlemledikleri uygulamalarda daha ¢ok bu yontemlerin ya da
uygulamalarin  kullanildigina iliskin okuyucuya fikir verebilir. Ayrica bu bilgiler
ogretmenlerin bilgi formunda yer alan ilgili sorulara verdikleri yanitlarla da tutarlidir. Bu
durum ailelerin kullandiklart yontemleri dgretmeni izleyerek, bilgi ve geri bildirim alarak
ogrendiklerini de dogrulamaktadir. Arastirmalar aile merkezli uygulamalar1 kullanan
ailelerin sundugu egitsel desteklerin yararli olabilmesi i¢in aile ve ¢ocugun
gereksinimlerinin ve hedeflenen becerilerin ancak isbirligi i¢inde planlama yapma,
uygulama takibi ve geri doniitlerle miimkiin oldugunu ifade etmektedir (Brookman-Frazee,
vd., 2006; Hendricks, 2009). Buna ek olarak ailenin kaygi diizeyini azaltacak sekilde bir
uzman yaklasimi ve karsilikli iletisimin olduk¢a Onemli oldugu vurgulanmaktadir
(Brookman-Fraze vd., 2004; Hendricks, 2009; NPDC, 2011). Aileler evde etkili
uygulamalarin anne, baba ve kardesler tarafundan sunuldugu ifade etmislerdir. Bu durum
OSB’li bireyin egitiminde evde isbirligi icinde ¢alisildigint ve dersleri gézlemleyen kisiye
gore OSB’li ¢ocukla ¢alisanin degistigini gostermektedir.

Buna karsin annelerin belirgin bir bi¢imde egitim siirecine diger paydaslardan daha
fazla siireyle katildig1 goriilmektedir. Alanyazin incelendiginde aile merkezli uygulamalarin
kullanildig1 arastirmalarin incelendigi bir arastirmada 25 arastirma igerisinde dokuz
arastirmadan uygulamanin anneler tarafindan yiritildigi bulgusu elde edilmistir (Orum-
Cattik vd., 2020). Gergeklestirilen arastirmalarda ayrica babalarin ve kardeslerin de
uygulamaci olarak yer aldig1 ortaya konmustur (Moes ve Frea, 2002). Buna karsin higbir
arastirmada babalarin yalniz basina uygulamaci olmadiklart goriilmiistiir. S6z konusu bulgu
bu calismada elde edilen aile goriisleriyle tutarli olmakla birlikte babalarin uygulamaci

olarak yer aldig1 ¢aligsmalara olan gereksinimi de ortaya koymaktadir.

Uygulamalarin ne kadar siireyle gerceklestirildigine iliskin goriislere bakildiginda
stirelerin 1 ve 4 saat arasinda degistigi goriilmektedir. Bu siirelerin neye gore farklilik

gosterdigi soruldugunda aileler c¢ocuklarinin giin igerisinde katildiklar1 diger faaliyetler
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(rehabilitasyon merkezi, dil ve konusma terapisi, fizyoterapi ve diger spor faaliyetleri

gibi...), aile tyelerinin evde gecirdikleri siireler (ebeveynin caligma saatleri, kardesim
okulda bulunma siiresi gibi...) ve etkili uygulamalar1 kullanabilme becerilerine gore
degisebildigi anlasilmistir. Aile merkezli uygulamalarin kullanildigi bazi arastirmalar
incelendiginde ailelerin ¢ocuklartyla gilinliik ¢alisma siirelerinin bu arastirmadaki aile
goriisleriyle benzerlik gosterdigi goriilmistiir (Ducharme ve Drain, 2004; Green vd., 2010;
McConachie vd., 2005; Najdowski vd., 2010; Reagon ve Higbee, 2009).

Ailelere uygulamalarin hangi arag-gerecler kullanilarak gergeklestirildigine iliskin
goriigleri  soruldugunda tamami evdeki dogal arag-geregleri egitsel materyal olarak
kullanabildiklerini ~ belirtmiglerdir. Bu  durum ailelerin  uyarlama  becerilerini
geligtirebilmeleri agisindan énemli bir bulgudur. Buna ek olarak ailelerin biiyiik bir kismi
egitici arag-gerecleri, yarist kitap setlerini egitsel materyal olarak kullanabilmektedir.
Ailelere bu arag geregleri neden tercih ettikleri soruldugunda izledikleri egitim
uygulamalarin1 genellemek amaciyla ogretmenlerin Onerileri dogrultusunda edindiklerini
ifade etmislerdir. Ogretim aracg-gerecleri ogretimi kolaylastirma ve zenginlestirme
bakimmdan olduk¢a onemlidir (Avcioglu, 2012; Kargm, 2010). Ozel egitim alaninda
bireysel farkliliklar g6z 6niinde bulundurularak 6zellikle giinliik rutinler sirasinda ve dogal
ogretim siiregleri gergeklestirilirken ulasilmasi kolay ve uyarlanabilir materyal kullaniminin
esas oldugu diistiniildiigiinde ailelerin evde bulunan materyalleri kullanmalarinin 6nemli bir
bulgu oldugu sodylenebilir (Diken, 2014). Buna ek olarak erken ¢ocuklukta kullanilan aile
ogretim programlarinda da (Kiiciik Adimlar Erken Egitim Programi gibi.) ailelere zamani
verimli kullanma, genellemeye hizmet etme gibi gerekgelerle evdeki arag-geregleri 6gretim

materyali olarak kullanmalari 6nerilmektedir (Birkan, 2002).

Uygulamalar sonrasinda elde edilen ogretim verilerinin kaydedilmesine iliskin
gortisleri soruldugunda ailelerin tamami evde gerceklestirdikleri uygulamalar sonrasinda
veri kaydi tutmadiklarini ifade etmislerdir. Ailelere bu durumun nedeni soruldugunda buna
iliskin uzmanlar ve O6gretmenlerden bir geri bildirim almadiklarini, veri kaydina gerek
duymadiklarini, ¢ocuklarinin gelisimlerini veri kaydi tutmadan da takip edebildiklerini ifade
etmiglerdir. Bu bulgulara bakildiginda 6gretmen bilgi formlarindan elde edilen verilerle
ailelerin ifadeleri arasinda bir tutarsizlik mevcuttur. Ogretmenlerin yalnizca kiigiik bir kismi
veri kaydi tutmadiklarini ifade ederken ailelerin tamami bunu gézlemlemediklerini ve
ogretmenlerden buna iliskin bir geri bildirim almadiklarini belirtmislerdir. Bu bilgiler

ailelerin veri kaydmin 6nemine iliskin bir bilgi yetersizlikleri oldugunu, 6gretmenlerinde
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ailelere veri kaydina iliskin yeterli diizeyde bilgi vermediklerini gostermektedir. Ogretim

basinda, sirasinda ve sonrasinda 6grencide gerceklesen degisiklikleri gézlemlemek, hedef
davranigin tutarliligini ve kullanilan 6gretim ydntemini sorgulamak amaciyla kullanilann
veri kaydi uygulamaciya 6nemli ipuglar1 vermesi bakimindan olduk¢a 6nemlidir (Alberto ve
Troutman, 2013). Ancak Ogretim Verilerinin toplanmasina iliskin gerceklestirilen
aragtirmalarin sonuclar1 6gretmenlerin 6gretim etkinlikleri sirasinda ve sonrasinda cesitli
nedenlerle istenilen diizeyde veri kaydi tutmadiklarini gostermektedir (Sandall vd., 2004;
Ruble vd., 2018). Bu durumun ailelerin veri kaydina iliskin diisiincelerini bu arastirmada

oldugu gibi dogrudan etkileyecegi diisiiniilmektedir.

Ailelere uygulamalar hakkinda hangi uzmanlarda destek alindigina iliskin gorisleri
soruldugunda aileler 6zel egitim Ogretmeninin en 6nemli bilgi kaynagi oldugunu ifade
etmislerdir. Buna ek olarak 6gretmen bilgi formunda sorulan kalicilik, genelleme ve ortam
diizenlemesine iliskin agik uglu sorularda ailelere bazi sorumluluklar (ev Odevi gibi)
verdiklerini ve bu goriismeleri ylizylize yaptiklarini belirtmelerinin ailelerin uygulamalari
kullanirken destek aldigi birincil kaynagin 6zel egitim 6gretmeni oldugu dogrulamaktadir.
Alanyazinda ailelerle gerceklestirilen aragtirmalardan elde edilen bulgular bir uzmandan
destek almanimn hem bilgi aligverisi hem de sosyal destek anlaminda 6nemli katkilarinin
oldugunu, ailelerin uzman destegiyle ¢ocuklarinin yeterliliklerine ve yetersizliklerini daha
iyi anladiklar1 ya da sistematik bir uygulamay1 dgrenebildiklerini, uygulama yapmaya iliskin
inanglarinin  arttigin1 - géstermektedir (Brookman-Fraze vd., 2006; Hendricks, 2009).
Ailelerin etkili uygulamalar1 kullanmalarinin yayginlagsmas1 agisindan 6zel egitim
ogretmeninin  6nemli bir degisken oldugu goriilmektedir. Bu agidan bakildiginda

arastirmadan elde edilen bu bulgu benzer ¢aligmalarla tutarlilik gostermektedir.

Ogretim uygulamalarmi kullanmalarmin ailelere getirdigi katkilara iliskin goriislere
bakildiginda, ailelerinin tamami g¢ocuklartyla sosyal etkilesimlerinin ve OSB’ye iligkin
farkindaliklarinin arttigini ifade ederken, ailelerin neredeyse tamami yetersizlikle bas etme
becerilerinin arttigini, biliylikk bir ¢ogunlugu cocuklarimin yetersizliklerinin yaninda
yeterliliklerini de fark ettiklerini (Hoffmann vd., 2019; Minjarez vd., 2020; O’Connor vd.,
2019; Shriver vd., 1993) ve 6grenme firsatlarini degerlendirebildiklerini belirtmislerdir.
Ailelerin yarisindan ¢ogu problem davranislar daha iyi bas edebildiklerini (Dunst ve Espe-
Sherwindt, 2016) ve kiigiik bir kismi her ortami egitim firsatina ¢evirme becerilerinin
gelistigini belirtmislerdir. Bu bulgular alanyazinda sistematik bir egitim alarak egitsel

uygulamalar1 OSB’li ¢ocuklartyla kullanan ailelerle gergeklestirilen arastirma bulgulartyla
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dogrudan tutarlilik gostermektedir (Green vd., 2010; Hsing-Hsiu vd., 2011; Moes ve Frea,

2002; Orum-Cattik vd., 2020).

Uygulamalarin aileler tarafindan kullanilmasiin gocuklara getirdigi katkilara iliskin
goriisleri soruldugunda ailelerin tamami ¢ocuklarinin kendileriyle olan etkilesimlerinin
arttigin1 ve problem davramislarinin azaldiginmi ifade etmislerdir. Ailelerin yarisindan ¢ogu
cocuklariin akranlariyla olumlu iliskiler kurmaya basladiklarini ve yarist ¢ocuklarinin OSB
belirtilerinde azalma gozlemlediklerini belirtmislerdir. Bu durum yine alanyazinda
ebeveynlerin  sistematik bir egitime katilarak yiiksek uygulama giivenirligiyle
gerceklestirdikleri uygulamalarin incelendigi arastirma bulgulariyla tutarlilik géstermektedir
(Green vd., 2010; Hsing-Hsiu vd., 2011; Moes ve Frea, 2002, Orum-Cattik vd., 2020,
NPDC, 2011). Alanyazinda gergeklestirilen arastirmalarin sonuglari, evde egitim destegi
alan cocuklarin akranlarina kiyasla akademik olarak daha iyi performans gosterdiklerini
gostermektedir (Kidd ve Kaczmarek, 2010; Medlin, 2000; Thomas ve Binduu-Seizure,
1999). Buna ek olarak sosyallesme agisindan evde egitim egitsel olarak desteklenen
cocuklarin sagliklt bir benlik saygisi ve sosyal ve duygusal olarak iyi gelismis bireyler
olduklar1 belirtilmektedir (Barratt-Peacock, 1997; Kidd ve Kaczmarek, 2010; Thomas ve
Binduu-Seizure, 1999).

Sonuc, Smirhlik ve Oneriler

Bu arastirma ailelerin erken cocukluk donemindeki OSB’li cocuklariyla herhangi bir
sistematik Ogretim siireci olmaksizin etkili uygulamalari ne diizeyde kullanabildiklerine
iligkin bilgi toplamak amaciyla gerceklestirilmistir. Arastirmanin sonuglar ailelerin yalnizca
gozlem ve karsilikli goriisme yoluyla edindikleri bilgilere gore etkili uygulamalari kismen
uygulayabildiklerini gostermistir. Ancak bu arastirmadan elde edilen sonuglar ayn1 zamanda
sistematik 6gretim siirecleriyle ailelere etkili uygulamalar1 kazandirmanin baska bir deyisle
aile merkezli uygulamalarin (Parent mediated instruction) dnemini ve gerekliligini bir kere
daha ortaya koymustur. Aileler goriismeler sirasinda ¢ocuklariyla evde gegirdikleri
zamanlar1 yalnizca kendi cabalariyla gerceklestirdiklerinde yetersiz kalabildiklerini ifade
etmigler ve siklikla uzman destegine gereksinim duyduklarimi belirtmislerdir. Bu durum
ailelerin bir bakima evde gegirdikleri siirede kaderleriyle bagbasa kaldiklarinin da bir
gostergesidir. Buna ek olarak bu arastirmada {izerinde durulan etkili uygulamalara iliskin
bilgi diizeyi, destekler, uygulama siireci ve katkilar ana temalarinin birbirlerini dogrudan ya
da dolayli olarak etkiledikleri diisiiniilmektedir. Buna gore ailelerin etkili uygulamalara

iliskin uzmanlardan aldiklar1 desteklerin niteligi ve niceligi arttik¢a bilgi diizeylerinin de
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olumlu yonde artacagi goriilmektedir. Benzer sekilde alinan desteklerle artan bilgi diizeyi

ailelerin uygulama siirecinde arag-gere¢ hazirlama, uyarlama yapma, veri kaydetme gibi
degiskenleri daha sistematik bicimde kontrol altina almasin1 saglamaktadir. Buna ek olarak
etkili uygulamalar1 kullanmanin ¢ocuga ve ebeveyne getirecegi katkilarin da ¢ift yonlii
oldugu soylenebilir. Bagka bir deyisle egitsel uygulamalara iligkin saglanan destekler ve
uygulama deneyimi arrttik¢a ebeveyn ve ¢ocuktaki olumlu katkilar artmakta ayni sekilde bu
katkilarin yarattigi olumlu sonuglar ebeveynlerin nitelikli uygulama yapma istegini de

dogrudan etkilemektedir.

Bu c¢aligmanin birtakim simirlart ve sinirliliklart bulunmaktadir. Bu arastirmaya 10
ebeveyn, 10 6gretmen katilmistir. Nitel arastirmalarda bu say1 ¢alismanin gergeklestirilmesi
i¢in yeterli goriilmektedir. Bu arastirmaya katilan ebeveynlerin tiimii lisans mezunudur. Bu
durum diger egitim seviyelerinden mezun olan ebeveynlerin diisiincelerini yansitmayabilir
ve elde edilen bulgularin genellenebilirligi agisindan bir sinirlilik olarak goriilebilir. Benzer
sekilde bu arastirmaya katilan ebeveynler ve 6gretmenler ayn1t kurumda yer almaktadirlar.
Deneyimlerin benzerligi, kurumda yer alan imkanlarin (uygulamalarin gozlenebilirligi,
ogretmenlerle goriisme yapma sikligi gibi.) diger kurumlara gorece daha fazla olmasi,

bakimindan bu durum bir sinirlilik olarak diistiniilebilir.

Bu c¢alismadan elde edilen bulgulardan yola c¢ikilarak ileride gerceklestirilecek
arastirmalarda ailelere etkili uygulamalari nasil kullanacaklarinin farkl: siiregler kullanilarak
(kogluk, aile merkezli uygulamalar gibi.) ylizyiize ya da uzaktan ogretildigi arastirmalar ile
ailelerin evde ¢ocuklariyla gerceklestirdikleri egitsel uygulamalar sirasinda yasadiklar
sosyal ve psikolojik siireglerin incelendigi arastirmalarin planlanmasi onerilebilir. Buna ek
olarak fakli kurumlardan farkli hizmetler alan, farkli egitim seviyelerindeki ebeveynlerin

gorisleri alinarak daha zengin veriler elde edilebilecek arastirmalar planlanabilir.
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Etik Kurul Izin Bilgisi: Bu arastirma, Anadolu Universitesi Bilimsel Arastirmalar ve Yayin

Etigi Kurulu’nun 14.05.2019 tarihli 40899 sayuli karart ile alinan izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi: Bu ¢alismada yazarlar arasinda ya da herhangi bir kisiyle ¢ikar

catismast bulunmamaktadir.

Yazar Katkisi:  Arastirmada yari-yapilandirimis — gériismeleri  ikinci  arastirmaci
gergeklestirmistir. Arastirmact giinliigii ve gozlemlere iliskin verileri birinci ve ikinci
arastirmaci birlikte toplamislardir. Birinci arastirmact gériisme dokiimlerini hazirlamistir.
Verilerin analizi  ve arastirmamin  raporlastirilmast  ii¢  aragtirmact  tarafindan

gerceklestirilmistir.
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Abstract

When parents of children with ASD are offered systematic instruction processes, achieve positive
results. However, these positive result are possible when families are provided systematic instruction
and they implement these methods with their children with high reliability. For various reasons,
parents don’t have the opportunity to learn evidence-based practices. The present study aims to
collect in-depth data on the instructional practices of parents of children with ASD who previously
did not participate in any systematic intervention for the education of individuals with ASD. Ten
children diagnosed with ASD between the ages of 0-6, their parents and teachers participated in the
study. In the study, data were collected with semi-structured interviews conducted with the parents.
Furthermore, information was obtained from teachers about children with ASD and the practices
implemented by using information forms. Results indicate that parents can use effective practices
while working with their children at home, and they can adapt a certain level of materials and
environment by observing educational practices and their own efforts; however, they still need
support to implement these interventions with high reliability. Furthermore, it was revealed that

teachers were important resources for the parents to continue their children's education at home.
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Introduction

Early childhood is significant in the development of every child. Any interaction experience
with the primary caregiver in this period affects the future behavior of children (Diken &
Diken, 2008; Marvin et al., 2020; Zyga & Dimitropoulos, 2020). The significance of these
interactions is more important when there is a disorder such as autism spectrum disorder
(ASD) that affects child development directly during the early ages (Parladé et al., 2020).
Early intervention and early special education services include all parent and child support
services provided with the participation of interdisciplinary experts to reduce the symptoms
of children with ASD between the ages of 0-6 and to minimize or eliminate other negative
effects of ASD (Ingersoll & Dvortcsak, 2006; Odom & Wolery, 2003, Selimoglu &
Ozdemir, 2018). Parents are key components in early special education services, and the
parents’ participation in the education of their child during this period positively affects
child development (Conyers et al., 2003; Ingersoll & Dvortcsak, 2006). Reducing the effects
of developmental delays is directly related to the improvement of parents' teaching skills
(Conyers et al., 2003; Mahoney & Wheedon, 1997; Minjarez et al., 2020). The provision of
special education services in early childhood by the individuals with whom the child spends
most of the day within her/his natural environment is quite important for the permanence
and generalization of the acquired skills (Heidlage et al., 2020; Minjarez et al., 2020). Thus,
it is quite important for the parents of children with ASD to participate in the education
process (Orum-Cattik et al., 2020).

When parents actively participate in the education of their children with ASD during
early education, they could utilize the learning opportunities they face during the day better
(Minjarez et al., 2020), their self-confidence in coping with problem behavior increases
goals (Hoffmann et al., 2019) , they could develop quality social relationships (Shriver et al.,
1993), they can recognize their children's inadequacies and competencies better, and have a
say in educational (O’Connor et al., 2019); Furthermore, the participation of parents in the
education of their children with ASD increases their self-confidence and reduces their stress
levels (Dunst & Espe-Sherwindt, 2016). Participation of the parents in early special
education services leads to several benefits such as the continuation of the education that
started in the education institution at home for the child with ASD, acquisition of natural
reinforcement and providing behavior control at home (NPDC, 2011). The findings reported
by the studies conducted with the parents of children with ASD in recent years demonstrated

that when parents are instructed effective practices with systematic instruction processes,
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parents could effectively teach their children several skills such as social interaction and

communication (Erturk et al., 2020; Green et al., 2010; Hsing-Hsiu et al., 2011), self-care
(Boutain et al., 2020; Najdowski et al., 2010), and joint attention skills, and could reduce
problem behavior (Akemoglu & Meadan, 2018; NPDC, 2011; Orum-Cattik et al., 2020).
The above-mentioned positive experiences and learning outcomes are possible when
parents receive systematic education and implement these interventions to their children
with ASD with high reliability (NPDC, 2011; Wong et al., 2015). However, not every parent
has the opportunity to learn effective practices due to various factors such as limited time,
lack of financial resources, communication and collaboration with experts (Dunst & Espe-
Sherwindt, 2016; Greeff & Walt, 2010; Nuri et al., 2018). Due to the these factors, parents
experience problems when working with their children at home and in coping with the
disorder, which in turn increases their stress levels. By the way these factors limits the
education of their children with ASD to educational institutions (Dunst & Espe-Sherwindt,
2016). Thus, it is not known how parents spend time at home with their children with ASD.
There is only one empirical study on how families of children with ASD work with
their children without any training. This study was conducted only with mothers and focused
on the psychological and social processes mothers experienced rather than the instructional
practices they used in this process (Kidd & Kaczmarek, 2010). On the other hand, the pre-
test findings of the studies aiming to provide parents with effective practices in the literature
show that the knowledge level of the parents about effective practices is quite low (Cattik,
2019; Gici-Vatansever, 2018). For this reason, the knowledge of parents on effective
practices is limited to the data obtained from these studies. According to this information,
the aim of this study is examine the experiences and opinions of the parents of children with
ASD who have not participated in any systematic intervention process for the education of
their children, regarding the instructional practices they have carried out with their children
at home. Accordingly, the following questions were sought: (1) What are the levels of
knowledge formed as a result of families' experiences about the instructional practices they
use at home? (2) What are the knowledge levels of families about their experiences of using
instructional practices at home? (3) What are the knowledge levels of families about their
experiences with the experts they get support while using instructional practices? In the

following section, information about the method of the research is given.
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Method

Research model

In this study, it is aimed to examine the practices of parents with children with ASD at home
with multiple data. For this purpose, the study was carried out with phenomenological
approach, one of the qualitative research methods. Phenomenology is a qualitative research
approach that tries to define the way situations, events or facts are perceived by different
individuals with the experiences and understanding (Bogdan & Biklen, 2007; Creswell et al.,
2007). In this study, phenomenology was used to understand and explain the perceptions,
perspectives and experiences of parents with children with ASD regarding instructional
practices.

Participants

Ten 0-6 years old children diagnosed with ASD attending individual or group education at
Developmental Support Unit of a University, the mothers of eight, the father of one, and the
grandfather of one of these children participated in the study. Furthermore, parents and
teachers of all children participated in the study by filling out the information forms. The
participants were assigned with the purposive sampling method. Thus, the parents
participating in the study should (a) have a child between the ages of 0 and 6 with ASD, (b)
with no systematic training on evidence-based practices, and (c) should voluntarily
participate in the study. The criteria for the participating teachers included (a) undergraduate
and / or graduate degree in the field of special education, (b) experience with children with
ASD who participated in the study in individual and/or group education, and (c) voluntary
participation in the study. The ages of the parents who participated in the study ranged from
29 to 36 the average age is 35.2. Only one of the participating parents was a middle school
graduate and the remaining nine parents had undergraduate degrees. All participating parents
were married and the monthly income of two parents was between 0-2000 TL, four parents
earned 2000-4000 TL and four earned 4000-8000 TL. Thus, the average monthly income of
the parents was 2200 TL. Considering that the minimum wage is TL 2200 in Turkey, the
participating parents were in the middle- and lower-income groups. The number of children
of the participating parents varied between one and two children. Three parents had a single
child, seven parents had two children. Fifty percent of the participating parents lived with
their spouses. Mother and father are together in 50% of the parents participating in the study.
In the remaining percentage, mothers, fathers, grandparents and siblings are the family
members responsible for the care of the child. When the child participants of the study were
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examined, a total of 10 children with ASD participated. Children's ages ranged from 18-72

months, the mean age was 49 months. Seven of the children are boys and three are girls. In
addition, half of the participating children are the first and the other half are the second
child. Only one of the children has just started special education in the relevant unit, while
the others have been receiving education service from the same unit for more than six
months. nine of the ten families of the participating children observe the practices of their
children and teachers during their implementation at least two hours a week. Considering the
teachers participating in the study, the ages of the teachers ranged from 27 to 44 and the
average age is 33.6. Seven of the teachers are men and three are women. Considering the
educational status of the teachers, four of them have undergraduate education and six of
them have graduate education. In addition, six of teachers work individually and four work
in group education with the participating children with ASD. Other participants of the study
are three researchers. One of the researchers has an associate professor degree in special
education, and the other two researchers continue their doctorate in the field of special
education as a research assistant. All three researchers have taken courses on qualitative
research methods and have knowledge of qualitative research methods.

Setting

The study was conducted at Developmental Support Unit of a University. Four types of data
were collected in the study. These included a semi-structured interview, observation and
field note data, and the data which was collected with the information forms. Data collection
from the parents with information forms and semi-structured interviews were conducted by
the second author at the parent interview room in the Developmental Support Unit. In the
study, observation and field note data were collected by the first and second authors during
the observation of individual and group classes in the developmental support unit. Individual
education classrooms included two spaces separated by a one-way observation mirror and
had sound insulation. In the section where students worked individually, there was a
smartboard, a small desk, two chairs, and an equipment cabinet. In the observation section of
the classroom, there was a chair, an observation mirror and a sound system that allows the
observers to listen to the classroom interventions (Researcher Diary, 17.02.20).

Group education classes, on the other hand, had the same design (two sections of an
observation section and an interventions section), but were larger and included more
material when compared to the individual education classes. Data were collected from the
teachers with the information form by the first author in the teacher offices. Three teachers
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shared these offices. These offices included three tables, bookcases, chairs and caissons

(Researcher Diary, 17.02.20).

Data Collection Tools

In this study, semi-structured interview questions, teacher and family information forms and
researcher diaries were used to collect data.

Semi-structured interview forms

The forms were prepared by all researchers based on the literature and sent to five field
experts for opinions. In line with the opinions of the experts, the questions in the interview
form were finalized. The semi-structured interview form consists of 10 open-ended
questions. A pilot interview was conducted with a father who has a child with ASD and who
IS not a participant of the study in order to decide that this form of the tool is capable of
revealing the research data correctly. At the end of this interview, it was decided that the
form and questions were suitable for interview.

Teacher and family information forms

Other data collection tools used in the study are teacher and family information forms.
Teacher information forms consist of two parts, the first part, which includes the
demographic information of teachers working with children with ASD, and the second part,
which includes information about the type and quality of the practices they perform with
their students, and the communication and cooperation with the parents in the intervention
process. In the first part, personal information, in the second part, 8 closed-ended questions
(e.g. do you share the details of the practices you performed in the classroom with the
parents of your student?) And 5 open-ended questions (e.g. what kind of generalization
studies do you do after the teaching practices with your students?) are included.

Family information forms, on the other hand, consist of 3 sections: the first section where
the demographic information of the family member interviewed is included, the second
section where the demographic information about the child with ASD is included, and the
third section, which includes 3 closed-ended questions (e.g. How many years has your child
been receiving education from this institution?) about the educational practices the child has

received.
Researcher diaries

The last data collection tool used in the study is the researcher diaries. Researcher diaries
were kept by first and second researchers of the study. The researcher diaries were kept in

the form of observations and field notes during the individual / group classes and during the
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family-teacher interviews. Researcher diaries were kept five days a week, before, during and

after the individual classes, which were held from the beginning to the end of the research.
In addition, one observation note was taken for each parent and teacher before, during and
after the sessions with parents and teachers.

Credibility

In order for the study to proceed systematically and to avoid any disruptions, three
researchers held regular meetings throughout the process, and each issue related to the
research process was discussed in detail in these meetings and data exchange was ensured.
The collected data were analyzed simultaneously by each researcher and an agreement was
reached between them. All processes are recorded and filed. As a result of the meetings held
amongst the researchers during the research process, the exchange of ideas at the stages of
data collection and analysis enabled the researchers to control the process more easily and
made it easier to report the research. In order to increase credibility, the data obtained from
the participants were examined by the researchers, as well as the approval of the
participants, and after the data collection process was completed, the participants were
contacted again and their approval was obtained. In this study, data triangulation was made
by collecting data in multiple ways (such as interviews, observations, meeting notes) in
order to increase credibility. The consistency of the data collected was examined by
obtaining opinions from field experts who were knowledgeable about qualitative research
methods. Finally, the findings obtained from the research are related to the literature.

Ethical Issues

Before starting the research process, necessary applications were made to the ethics
committee of the relevant university in order to carry out the research and a research
permission was obtained. In order to avoid any ethical problems in the study, all necessary
permissions were obtained from the parents and teachers at the beginning of the study and
the volunteering principle was reminded to the participants in every process. In addition to
this, necessary written permissions were obtained from the relevant unit where educational
services are provided to individuals with special needs, stating that there is no inconvenience
to perform the study in this unit. Written and verbal permissions were obtained from the
participants before the interviews with them, and information confidentiality was ensured by
giving code names (such as Al, A2; O1, O2). Before the interviews, it was stated to the
parents that the purpose of the interviews was that they would be recorded in the interviews

and that the recordings would be listened to only by the researchers and the data would be
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used in the scientific study. The purpose for which the information was collected was

explained before the forms were given to teachers and parents.
Data Collection and Analysis
In the present study, multiple data sources were utilized to collect data. This was preferred to
improve the validity and credibility of the study and to allow the study findings to reflect a
wider perspective. The data collected in the study were organized in a database and
transferred to documents. This was conducted to interpret the findings easily due to the
facilities available in the database. Furthermore, we aimed to create a chain of evidence
based on the data collected with multiple instruments (such as observations, interviews, field
notes, etc.); and thus, to obtain better related findings. We aimed to develop a pattern that
exhibits how we reached the results from the sub-problems.

In the research, semi-structured interviews were collected by the second researcher
by recording a voice record. The average interview time was calculated as 39 minutes and 3
seconds. In the study, 10 audio recordings obtained from semi-structured interviews were
written by the first researcher as heard without any intervention. The transcripts obtained
from semi-structured interviews consist of 9654 words and 2354 lines. The data obtained
from semi-structured interviews were analyzed with content analysis. Content analysis is
defined as a systematic and repeatable technique used to fit many data obtained based on
open coding rules into fewer content categories (Creswell, 2013). The voice recordings were
listened to by the third researcher and compared with the transcripts and the consistency of
the data was checked. These analyzes were coded independently by three researchers,
finalized by looking at the consistency of the codes, and a code list was created. These lists
were then grouped under certain themes and interpreted. The answers given to open-ended
questions in the Teacher Information Form and Family Information Forms, which are used
to obtain information from teachers and families in the study, were discussed in relation to
the themes emerging from the interviews. In order to contribute to the research from the
beginning to the end, the researcher diaries are recorded in the whole process (such as
planning the research, meeting notes during the preparation of the forms, notes taken before
and after semi-structured interviews, notes kept during the analysis of the interview
transcripts), observation and field notes are recorded and It consists of notes containing the
observations of the researchers. While writing the researcher diaries, the researchers focused
on what decisions they made during the planning of the research and which of these
decisions they implemented. By observing the research environment in detail, they

examined whether the findings obtained from other data collection tools were consistent
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with what they observed in this environment, and the effects of the events that took place

before and after the interviews on the interviewee. They also noted the exchange of ideas
about the research process in the meetings that the researchers held among themselves.
Accordingly, the notes kept in the field provided information about the research
environment and the interviewed participants, and this information was written in the
relevant places in the findings section of the research. In the study, the findings obtained
from open and closed-ended questions in the teacher information forms and the observation,
field and meeting notes in the researcher diaries were associated and interpreted with the
themes obtained from the semi-structured interviews. Figure 1. Shows the themes and sub-

themes obtained.

Parents' knowledge of effective practices

Views on naming practices
Views on how they get to use practices

Opinions on which effective practices they use

Supports received for effective practices

Opinions on the support received from the
special education teacher
Opinions on support received from other

experts

Figure 1. Theme and sub-themes

Findings

Use of effective practices by parents

Opinions about who carried out the practices
Opinions on how long the practices have been
carried out

Opinions about which tools and equipment used

during the practices

Contribution of using effective practices to
parents and children

Views on the contribution of effective practices
to parents

Views on the contribution of effective practices
to children

Findings in this study are presented with themes and sub-themes created with findings from
multiple data sources. At the same time, the information obtained from the answers given by
parents and teachers to the questions was quoted. Findings are explained in detail in the
following titles.

Parents' knowledge of effective practices

Three sub-themes were reached from the main theme of experience and opinions regarding

the level of knowledge about the educational practices used by parents at home. These are
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opinions regarding; (a) Views on naming practices (b) Views on how they get to use

practices (c) Opinions on which effective practices they use.

Views on naming practices

The practices were named by parents as practices used in special education, evidence
based practices, practices beneficial to children and natural teaching practices. Four of the
families whose knowledge of instructional practices were asked, named them as practices
used in special education. A3, one of these families, replied, “Here are the methods used in
special education, that is, in special education...”. There are three parents that named
effective practices as evidence based practices. Al, one of these families, said his views on
the question, "But of course, all of these practices have been considered, well they have
scientific basis." explained in the form. A8, from two families who think that effective
practices are beneficial practices for children, replied "1 mean, these are the methods that are
thought to be beneficial for the child.” Finally, there is a parent that names teaching practices
as natural teaching practices and this parent (A5) "Natural teaching, this means effective
practice in my opinion." gave the answer. When the information forms filled out by the
teachers are examined, it is seen that similarly, teachers do not have in-depth knowledge
about effective practices. For example, T1 replied to the relevant question, "Being effective,
these practices have been tried before and practices that | know are effective ..." while T9
said, "I think that these are evidence based as a result of the feedback I received from my
unit supervisors.”

Views on how they get to use practices

When the opinions of the participating parents about how they learned effective practices
were examined, it was seen that six of these families learned how to use effective practices
by watching the lessons of their children, six of them learned from the videos they watched
from internet and five of them from the books related to field. One of the families who stated
that they learned effective practices by watching the lessons, A1, “First of all, when I came
to school, I followed the teacher very well. | tried to continue and repeat at home. " A4, from
families who stated that they learned effective practices by reading from books, said “I
bought attention-enhancing books used in children's education, 1 finished them at home. |
finished a set of books, bought another set, and I'm thinking of finishing that too. ” gave the
answer. One of the families who stated that they learned effective practices from the
internet, A2 “There are portals on the internet, there are videos, they teach such practices

from videos. | implemented to my child at home. " gave the answer. In addition, when the
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findings obtained from the teacher information forms were examined, the closed-ended

question asked about “whether the families watch the lessons or not,” all the teachers were
answered "Yes." Also in the researcher diaries, "Parents watch the lesson carefully, one
parent takes notes."” observation notes were taken. (Researcher's Diary, 10.2.20).

Opinions on which effective practices they use

When the participating parents were asked about their opinions on which effective practices
they used; Eight of the parents used the incidental teaching; four of them use simultaneous
prompting procedure; three stated that they used most to least prompting and one using
video modeling. A5 from the families who said that they used incidental teaching, answered
the question, “There is something you are giving an opportunity to tell, incidental
teaching...”, Another parent using simultaneous prompting procedure A6 “I put it in front of
him, ee material or whatever | ask at work. First | show it, as the teacher did, and then I
immediately ask him. Do they say simultaneous prompting? Something like that...". A8, one
of the families who said that used the method of most to least prompting, said, “I learned
from the teacher. I start with the most help prompt. Then I gradually reduce it. " gave the
answer. Finally, the parent(A7), who used the video modeling, answered the question, “I am
making video, | do it myself first. My wife is recording my video. Our teacher said that you
can do this. Then we watch it together and then our child does it. " has answered. Similarly,
when the findings obtained from teacher information forms are examined, it is seen that the
methods teachers use during the implementations are consistent with the methods mentioned
by the parents. For example, four of the teachers stated that they commonly used incidental
teaching during lessons; Two teachers stated that they used both natural teaching methods
and errorless learning methods in their lessons.

Use of effective practices by parents

Four sub-themes were reached from the main theme of experiences and opinions on parents'
use of effective practices. These are; (a) opinions about who carried out the practices, (b)
opinions on how long the practices have been carried out, (c) opinions about which tools and
equipment used during the practices, (d) opinions on the recording of teaching data obtained
from practices.

Opinions about who carried out the practices

When the participant parents were asked for their opinions on who performed the
implementation, eight of the implementation were made by the mothers; six by fathers; five

of them stated that it was carried out by siblings. A3, one of the parents who stated that only
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mothers performed the practices, answered "Only me”; One of the parents who said that

mothers and fathers did it together, A1, "The father also sits and works on weekends, but |
work with my child the most." gave the answer. Finally, another parent A7 “Dad is just as
interested as | am. Even his brother is working with our child. " gave the answer. When the
field notes in the diary of the researcher were examined there are notes such as, "Two fathers
and three mothers follow the lesson, and fathers take notes on the practices.”. (Researcher
diary, 10.2.20).

Opinions on how long the practices have been carried out

Three of the parents are at least one hour a day; three of them at least two hours a day; Two
of them stated that they performed the practices at least three hours a day, and finally two of
them for at least four hours a day. A4, one of the parents who stated that they work at least
one hour a day, "We work at a desk for at least one hour every day at home, in academic
skills." One of the parents stating that they work two hours a day, A8 replied, "It does not
exceed one or two hours". Among the families who stated that they work three hours a day,
A2 answered “We must work for at least two or three hours a day”, while A9 from the
families who stated that he worked four hours a day answered “It is more than three hours a
day”.

Opinions about which tools and equipment used during the practices

Ten of the parents stated that they used natural materials in the house, eight of them used
educational tools such as Lego and matching cards, and five of them used book sets. A10,
one of the parents who said that they use household items, said “We also use tools from
household waste. "We are playing very well with clothespins ". A9, one of the parents who
said that they used educational tool, said "We play with magnetic toys, Legos, throw and
hold vehicles, etc.". Finally, A6, one of the parents who said that they used the book sets as
tools, answered, "I got these attention-enhancing books used in the education of children and
finished them at home.". Supporting these findings in the researcher's diaries, “The colors
were studied using plastic spoons, forks and plates used at meal time during the group
activity” (Researcher diary, 12.2.20). There are some notes which is supporting these
findings in the researcher's diaries, "The colors were studied using plastic spoons, forks and
plates at meal time during the group activity" (Researcher diary, 12.2.20), "Legos and
wooden puzzles with handle doughs are used as lesson tools" (Researcher's diary, 14.2 .20).
This information suggests to the researchers that parents used tools and equipment at home

based on the tools and equipment they observed in the classrooms.
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Opinions on the recording of teaching data obtained from practices

During the implementations, all of the parents stated that they did not record the teaching
data. A5 from parents said, “No. I realized that we didn't do that right now. But we stop
working on things he's tired of doing. But | do not record this ". Another parent A8 said, “So
I'm not recording, frankly. There is no such record. . When the findings obtained from the
teacher information forms were examined, it was seen that only six of the teachers stated
that they recorded data, but they completed these records in their notebooks after the lesson.
It can be thought that the reason for the negative responses of the parents regarding the data

recording is because they did not observe a data record during the lessons.

Supports received for effective practices

Two sub-themes were reached from the main theme of the experiences and opinions of
parents about who received support while using effective practices. These sub-themes are (a)
the opinions about the support received from the special education teacher and (b) the

opinions about the support received from other experts.
Opinions on the support received from the special education teacher

When the parents were asked about the support their children received from special
education teachers who worked individually with their children, five of the parents stated
that special education teachers were providing them with information, four were people who
gave them feedback on teaching practices, while one of the parents did not receive any
support for their home practices. A10, one of the parents who stated that they received
information support from the special education teacher while using effective practices, said,
“Thanks to our teacher, he is always telling us. We do what he says and his advice. " A3,
one of the parents who stated that the teachers gave them feedback said "Our teacher tries to
correct the our mistakes and sometimes shows how to do it.”. Lastly, the parent A1, who
stated that the teachers did not give them any support, said, "So we didn't talk extra about
the things we did. Frankly, we don't ask much either.”. In addition to this, there is an
anecdote of "The teacher is talking to the parents about the lesson while the children are
wearing their shoes" in the researcher’s diary (Researcher diary, 14.2.20).

Opinions about the support received from other experts

The views of the parents on the support received from other experts, five of them from
speech and language therapists; Three of them stated that they received support from

psychologists or pedagogues and two from preschool teachers working in the classroom
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where their children attended mainstream education. A6, one the parents who received

support from a language and speech therapist while using effective practices answered as
“We receive special support from a language therapist for two hours a week and we can ask
him about the things we do not understand”, while A4 from parents who stated that he
received support from a psychologist and a pedagogue said “For example, we received
support from a psychologist for sleep training”. Finally, A9, one of the parents who stated
that they received support from preschool teachers, replied, "Luckily for us, the teacher in
the kindergarten is always telling us what to do".

Contribution of using effective practices to parents and children

Two sub-themes were reached from the main theme of views and experiences regarding the
contributions of using effective practices. These are (a) views on the contribution of
effective practices to parents, (b) Views on the contribution of effective practices to
children.

Views on the contribution of effective practices to parents

All of the parents stated that their social interactions with their children and their awareness
on their children's disability increased. Nine of the parents stated that they could cope more
easily with the disabilities of their children, eight of them were able to see their
competencies as well as their inadequacy, and they were able to better use the learning
opportunities they encounter during the day, six of them stated that they could cope with
problem behaviors better, and three of them stated that their ability to turn every
environment into a learning opportunities increased. Stating that their social interactions
with their children increased when asked about what kind of contributions their use of the
effective practices brought to them, A5 “Even the way I love my child has changed.
Sometimes I'm in a position to say it's good. In fact, that was what it should have been, and
so I learned how to interact and communicate with my children. ”. A7 from the families who
stated that it contributed to the increase of awareness about disability said, “I understood that
we should not leave children inactive. Especially when children with autism do not work,
they go back. Even while | cook, it eats me up. | am telling his sister that you take care of
your brother... ”. Another parent (A3) answered the same question, “Now I am more
interested in it too. | saw my awareness. | compared my two children and realized that he
needs support 7. Al, one of the families who stated that it contributed to the increase in
coping with disability, said, “Our war started very early. | couldn't be a mother too much,

my child born early. When doctors say it can be Autism or something. You can't enjoy
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anything. But the difference is. I am more hopeful now. I am more conscious about

education. | am more aware of how to treat and | saw that the situation can change when |
am firm and determined. ". A9, one of the families who stated that it contributed to
awareness of strengths of the child, said, “For example, neighborhood, by the way... I
started neighborhood relations 10 years later. There are four kids, three of them are normal,
they are typical developmental kids, but only my son brings his plate and cleans his mouth
after dinner. Others are normal and older than him. What | mean is that if my child can get
rid of Autism, I think he will be more successful socially. . A10 from the families who
think that effective practices contribute to the use of learning opportunities, “For example,
how many blue pencils. | also embedded colors in it. Or, for example, like long cheese or
short cheese for breakfast ”. A2, one of the families who thought that it contributed to the
increase of coping with problem behaviors, said “So yes, for example something like this
happened. He began to think that when he said give it to me, we would give everything to
him. He would have serious nervous breakdowns, | didn't know what to do. But now I can
take control of them ™. Stating that effective practices increase the ability to turn every
environment into an educational opportunity, A4 “We go to the park, do you want to be
slide down from orange or blue. So we turn everything into opportunity. "We are trying to

do these things without letting him know that we are working with him".

Views on the contribution of effective practices to children

When asked about their views on the contribution of effective practices to their children, all
of the families stated that their children interacted with them more and observed a decrease
in problem behavior, six of them stated that their children had more social interaction with
their peers, and five of them observed a decrease in their children's ASD symptoms. Al, one
of the families who emphasized qualified interaction, said, “Well, frankly, we didn't know
how to treat a child. When we were playing with him, we were imitating the movements he
made, but we were acting like an adult, not like a child. Our child has become more attached
to us. I am working, | go to work sometimes. He started hugging me when | arrived. This is
a huge change for us . A2, one of the families regarding the decrease in problem behaviors,
said, "Our child gets more angry when he is not busy with the activity, but when we say let's
play together he calms down and interacts with us". Regarding the effective practices
contribution to positive relationships with the peers, A5 said, “I keep him together with his
friends. Then I see him communicating with them. throw me a ball, you take the triangle.

and so on. ”. A9, one of the families who stated the contributions of effective practices to the
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reduction of ASD symptoms, said “He did not even make eye contact while working

together at home, but now he is looking into our eyes” and another parent said “Before
.......... He used to play alone at school, on his own. We took him to the playgrounds and
worked with my wife what we learned while he was playing with his friends in that park.
Now our child goes and plays with the other children, even if they don't tell him whether or

not to play. ”.
Discussion

In this study, it was aimed to examine the experiences and opinions of the families of
children with ASD who did not participate in any systematic implementation process for the
education of individuals with ASD, regarding the effective practices they carried out with
their children at home. The findings obtained in the following paragraphs are discussed
based on the literature. Accordingly, the first finding of the study is to reveal the families'
level of knowledge about effective practices. According to the opinions of the families,
effective practices are scientifically based practices used in special education and thought to
be beneficial for the child. Although it is a positive finding that only three of the families
call these practices as scientific-based practices, it is thought that this finding is not
sufficient for families to use the practices in their daily lives. In addition to this, families'
different and not sufficiently correct opinions about effective practices can be related to the
insufficient answers given by teachers to the question about effective practices asked in the
teacher information form. Considering the literature, it can be thought that the limited
number of studies using family-centered practices aiming to provide systematic education to
their children with ASD may support this finding (Orum-Cattik et al., 2020; Shertz & Odom,
2007; Reagon & Higbee, 2009; Whittingham et al., 2009).

When the opinions of the families about using the practices were examined, they
stated that they learned by following the lessons, reading from the books or accessing from
the internet. Studies indicate that the internet is a very important source of information for
parents in terms of communicating with each other or benefiting from experts' knowledge
(Ersoy & Ciriik, 2009; Hallahan & Kaufman, 2003). Although these findings are positive,
there is no concrete finding regarding the reliability of the resources from which families
learned these practices. In addition, when a systematic teaching process was not applied in
the literature, there was no finding about how families learned about the practices they
performed at home. However, it is stated that the use of scientific-based practices, including

family-centered practices, implementing with high reliability is only possible with
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systematic learning processes (Hendricks, 2009). From this point of view, it is thought that

families should have a systematic learning experience in order to use effective practices in a
reliable way, regardless of the source of information.

When the views of the families on which effective practices they use are examined,
most of them responded as incidental teaching and nearly half answered with simultaneous
prompting procedure. This may give the reader an idea that these methods or practices are
mostly used in the classrooms observed by families. In addition, this information is
consistent with the teachers' answers to the relevant questions in the information form. This
also confirms that families learn the practices they use by observing the teacher and
receiving information and feedback. Studies show that educational support provided by
families who use family-centered practices can be beneficial depends on some conditions.
These conditions are the planning of the needs of the family and the child and the targeted
skills only in cooperation, and the implementation follow-up and feedback (Brookman-
Frazee, et al., 2006; Hendricks, 2009). In addition, it is emphasized that an expert approach
to the family and mutual communication are very important in a way to reduce the family's
anxiety level (Brookman-Fraze et al., 2004; Hendricks, 2009; NPDC, 2011). Families stated
that effective practices at home were implemented by mothers, fathers and siblings. This
situation shows that in the education of children with ASD, working cooperatively at home
and the family member working with the child with ASD changes according to the which
member observing the lessons. On the other hand, it is observed that mothers are
significantly more involved in the education process than other stakeholders and family
members. When the literature was examined, it was found that the practices was carried out
by mothers in nine studies among 25 studies in a study in which family-centered practices
were examined (Orum-Cattik et al., 2020). Studies have also revealed that fathers and
siblings are also involved as practitioners (Moes & Frea, 2002). However, in none of the
studies it was observed that fathers were not alone practitioners. Although this finding is
consistent with the family views obtained in this study, it also reveals the need for studies
involving fathers as practitioners. Considering the views on how long the practices were
carried out, it is seen that the durations vary between 1 and 4 hours. When asked how these
times differ, the families have other activities (such as rehabilitation center, language and
speech therapy, physiotherapy and other sports activities ...), the time family members spend
at home (such as the parents' working hours, the time my brother is at school ...) and It has

been understood that it can also vary according to their ability to use effective practices.
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When studies include family-centered practices were examined, it was seen that the

daily working time of families with their children was similar to family reports in this study
(Ducharme & Drain, 2004; Green et al., 2010; McConachie et al., 2005; Najdowski et al.,
2010; Reagon & Higbee, 2009). When the families were asked about the tools and
equipment used during the pratices, all of them stated that they could use the household
tools and equipment as educational materials. This is an important finding in that families
can develop their adaptation skills. In addition, most of the families can use training tools
and half of them use book sets as educational materials. When the families were asked why
they preferred these tools, they stated that they acquired it in line with the teachers'
suggestions in order to generalize the educational practices they followed. Teaching
materials are very important in terms of facilitating and enriching teaching (Avcioglu, 2012;
Kargin, 2010). Considering individual differences in the field of special education, it can be
said that it is an important finding that families use household materials, especially during
daily routines and when it is considered that the use of adaptable materials is essential
(Diken, 2014). In addition, in family education programs used in early childhood (such as
Small Steps Early Education Program), families are recommended to use household tools as
teaching materials for reasons such as efficient use of time and serving generalization
(Birkan, 2002).

When asked about their opinions on recording the teaching data, all of the families
stated that they did not keep data records after the implementation they performed at home.
When families were asked about the reason for this situation, they stated that they did not
receive any feedback from experts and teachers, they did not need data recording, and that
they were able to follow their children's development without keeping a data record.
Looking at these findings, there is an inconsistency between the data obtained from the
teacher information forms and the statements of the families. While only a small part of the
teachers stated that they did not keep data records, all of the families stated that they did not
observe this and they did not receive any feedback from the teachers. This information
shows that there is a lack of knowledge of families about the importance of data recording,
and their teachers do not give them sufficient information about data recording. The data
recording used to observe the changes in the student at the beginning, during and after the
instruction, to question the consistency of the target behavior and the teaching method used,
is very important in terms of giving important clues to the practitioner (Alberto & Troutman,
2013). However, the results of the studies conducted on the record of teaching data show

that teachers do not keep data at the desired level for various reasons during and after the
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teaching practices (Sandall et al., 2004; Ruble et al., 2018). It is thought that this situation

will directly affect the thoughts of families on data recording as in this study.

When asked for their opinions about which experts received support about effective
practices, the families stated that the special education teacher was the most important
source of information. In addition, teachers stated that they gave some responsibilities (such
as homework) to the families in open-ended questions regarding permanence, generalization
and setting of the environment asked in the information form. they stated that they
conducted these interviews face to face confirms that the primary source of support for
families when using the effective practices is the special education teacher. Findings
obtained from studies conducted with families in the literature show that getting support
from an expert has significant contributions in terms of both information exchange and
social support, families can better understand their children's competencies and inadequacies
or learn a systematic instruction with expert support, and their beliefs about practicing have
increased (Brookman-Fraze et al.,, 2006; Hendricks, 2009). It is seen that the special
education teacher is an important variable in terms of widespread use of effective practices
by families. From this point of view, this finding obtained from the research is consistent
with similar studies. When looking at the views on the contribution of effective practices to
families, all of the families stated that their social interactions with their children and their
awareness of ASD increased, while almost all of the families had increased their ability to
cope with disability and the majority of them noticed their children's competencies as well
as their inadequacies (Hoffmann et al., 2019; Minjarez et al., 2020; O'Connor et al., 2019;
Shriver, Kramer & Garnett, 1993) and also said that they can use learning opportunities.
More than half of the families stated that they could cope with problem behaviors better
(Dunst & Espe-Sherwindt, 2016) and a small portion of them stated that their ability to turn
every environment into an educational opportunity has improved. These findings are directly
consistent with the findings of the research conducted with families who use educational
practices with their children with ASD by receiving a systematic instruction in the literature
(Green et al., 2010; Hsing-Hsiu et al., 2011; Moes & Frea, 2002; Orum-Cattik et al., 2020).

When asked about the contribution of the use of the practices to the children, all of
the families stated that their children's interactions with them increased and their problem
behaviors decreased. More than half of the families stated that their children started positive
relationships with their peers and half of them observed a decrease in their children's ASD
symptoms. This finding is consistent with the research findings in the literature that examine

the implementations of parents with high reliability by participating in a systematic
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instruction. (Green et al., 2010; Hsing-Hsiu et al., 2011; Moes & Frea, 2002, Orum-Cattik et

al., 2020, NPDC, 2011). The results of the studies conducted in the literature show that
children who receive home-based education support perform academically better than their
peers (Kidd & Kaczmarek, 2010; Medlin, 2000; Thomas & Binduu-Seizure, 1999). In
addition, in terms of socialization, it is stated that children who are supported by
homeschooling are socially and emotionally well-developed individuals with a healthy self-
esteem (Barratt-Peacock, 1997; Kidd & Kaczmarek, 2010; Thomas & Binduu-Seizure,
1999).

Conclusion, Limitations and Recommendations

This research was carried out in order to gather information about the level at which families
can use effective practices with their children with ASD in early childhood without any
systematic instruction process. The results of the study showed that families could partially
implement effective practices based on the information they obtained only through
observation and interviews. However, the results obtained from this study also revealed once
again the importance and necessity of parents-centered practices (Parent mediated
instruction), in other words, to teach families effective practices through systematic
instruction processes. During the interviews, the families stated that they could be
inadequate if they could spend the time at home with their children only by their own
efforts, and they often stated that they needed expert support. This is an indication that
families are in a way that they are alone with their destiny during the time they spend at
home. In addition, it is thought that the main themes of knowledge level, supports,
implementation process and contributions related to effective practices emphasized in this
study are directly or indirectly related to each other. Accordingly, it is seen that as the
quality and quantity of the support families receive from experts regarding effective
practices increases, their level of knowledge will also increase positively.

Similarly, it is thought that the increased knowledge level with the support received
will enable families to control variables such as preparing tools and equipment, adapting
activities, and recording data in a more systematic way. In addition, it can be said that the
contributions of using effective practices to the child and parent are twofold. In other words,
as the support and experience of educational practices increase, the positive contributions to
the parents and children increase, and the positive results created by these contributions
directly affect the parents' desire to practice systematically. This study has some boundaries
and limitations. 10 parents and 10 teachers participated in this research. In qualitative

research, this number is considered sufficient to carry out the study. All of the parents
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participating in this research has undergraduate degrees. This situation may not reflect the

thoughts of parents who graduated from other educational levels and may be seen as a
limitation in terms of generalizability of the obtained findings. Similarly, parents and
teachers participating in this study are in the same institution. This situation can be
considered as a limitation in terms of the similarity of the experiences, the more
opportunities in the institution (such as the observability of the practices, the frequency of
meeting with teachers) compared to other institutions. Based on the findings from this study,
it can be suggested to plan researches in which how to use effective practices are taught
face-to-face or remotely using different processes (such as coaching, family-centered
practices), and studies that examine the social and psychological processes that families
experience during educational practices with their children at home. In addition, studies can
be planned to obtain richer data by taking the opinions of parents with different educational

levels and receiving different services from different institutions.
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