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Oz

Bu aragtirmanin amaci yetigskin bireylerin motivasyon diizenleme becerileri ve akis yasantisi
arasindaki iliskide ototelik kisilik Ozelliklerinin araci roliiniin incelenmesidir. Aragtirma iligkisel
tarama modelinde yapilandirilmigtir.  Arastirmanin  O6rneklemini kolay ulasilabilir 6rnekleme
yontemiyle secilen 535 yetiskin birey olusturmaktadir. Orneklem grubunu olusturan bireylerin 368i
(%68,8) kadin, 167’si (%31,2) erkektir ve yas ortalamasi 34,89°dur. Arastirmada veri toplama araglari
olarak Akis Yasantist Olgegi, Ototelik Kisilik Envanteri ve Motivasyon Diizenleme Olgegi
kullanilmistir. Arastirmanin amaglarini test etmek iizere verilerin analizinde Pearson Momentler
Carpimi Korelasyonu, Kosullu Siire¢ Analizi ve Bootstrapping analizi kullanilmuistir. Yapilan analizler
sonucunda akis yasantisi, ototelik kisilik ve motivasyon diizenleme arasinda pozitif yonlii anlamli
iligkiler tespit edilmistir. Kurulan modele gore yetiskin bireylerde motivasyon diizenleme becerileri ve
akis yasantisi arasindaki iligkide ototelik kisilik 6zelliklerinin tam araci roliiniin oldugu sonucuna
ulasilmistir. Bu sonug akig yasantisi {izerinde motivasyon diizenlemenin var olan anlamli etkisinin
ototelik kisilik 6zelliklerinin modele dahil edilmesiyle ortadan kalktigini, baska bir ifadeyle akis
yasantis1 lzerinde ototelik kisilik 6zelliklerinin etkisinin motivasyon diizenlemeden daha fazla

oldugunu gostermektedir.
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Giris

Psikoloji alaninda uzun yillar boyunca bireylerin zayif yonlerine, olumsuz deneyimlerine,
yasanan problemlerden kurtulma yollarina odaklanan patoloji temelli ¢alismalar siklikla
gortliirken; pozitif psikoloji akimiyla birlikte insanlarin giiclii 6zelliklerine, iyi ve mutlu
hissetmeye, yetenek ve potansiyelin gelistirilmesine ve hayata uyum saglamaya yonelik
konularin 6n plana ¢iktig1 goriilmektedir (Compton ve Hoffman, 2012; Lopez, Pedrotti ve
Snyder, 2015). Pozitif psikoloji, dogumdan 6liime kadar olan yasam siirecinde bireylerin
hayatin pozitif taraflarini fark ederek yasam standartlarinit daha olumlu bir noktaya getirmeye
odaklanan, temel olarak iyi olus, umutlu olma, iyimser bakis agisina sahip olma gibi pozitif
yasam deneyimlerini 6n plana ¢ikaran bir yaklasimdir (Peterson, 2000; Seligman ve
Csikszentmihalyi, 2000). Pozitif psikoloji alaninda gergeklestirilen calismalar 1970’li
yillardan itibaren var olmakla birlikte 1990’11 yillardan sonra yaygin bir sekilde arastirmalar

gergeklestirilmeye baslanmistir (Linley, Joseph, Harrington ve Wood, 2006).

Pozitif psikolojinin temel kavramlarindan biri olan akis (flow) deneyimi; bireyin
gerceklestirdigi eyleme yogun bir sekilde odaklanmasi, gergeklestirilen aktiviteye, goreve tim
dikkatini vermesi ve o anda yapilan eylem digsinda herhangi bir seyin onemli-degerli
hissedilmemesi olarak tanimlanmaktadir (Csikszentmihalyi, 1990). Iyi bir roman okunurken,
eglenceli bir oyun oynanirken veya uyarici bir sohbet icerisindeyken yasanan durum akis
deneyimidir. Akis yasantisinin temel Ozelligi aktivitenin gerceklestirildigi anda yogun
deneyimsel katilmin olmasi ve bireyin {st diizey dikkatle ise odaklanmasidir
(Csikszentmihalyi, 2014). Akis yasantisinin gergeklesebilmesi icin bireylerin sahip olduklari
yetenekle yaptiklari isin zorluk diizeyi arasinda bir dengenin bulunmasi gerekmektedir. Akis
deneyimi; insanlarin yiiksek diizeyde beceriye ve yapilan isin yiiksek diizeyde zorluga sahip
oldugu durumlarda ger¢eklesmekte, yetenek ve yapilan isin zorlugu arasinda dengenin
olmadig1 durumlarda yapilan isten sikilma, kaygi yasama, ilgisiz davranislar sergileme
gerceklesebilmektedir (Csikszentmihalyi, 1997). Tam bir akis deneyiminin gerceklesmesine
katki sunan {i¢ Onciil bilesen ve alt1 silire¢ c¢iktilar1 olmak tizere toplam dokuz boyut
bulunmaktadir. A¢ik hedeflerin olmasi, beceri ve zorluk dengesinin eslesmesi ve acgik geri
bildirime imkan vermesi akis deneyimini olusturan ii¢ temel Onciil bilesendir. Alt1 temel siire¢
ciktilar1 ise yogun odaklanmis dikkatin bulunmasi, eylem ve farkindaligin birlestirilmesi,
eylem iizerinde kontrol duygusunun hissedilmesi, 6z bilincin kaybedilmesi, zaman algisinin
bozularak gegen siirenin fark edilmemesi ve ototelizmin (i¢sel motivasyonun) bulunmasi

olarak ifade edilmektedir (Csikszentmihalyi, 2014; Csikszentmihalyi, Latter ve Duranso,
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2017). Akis yasantisi iyi olusun temel bilesenlerinden birisi olarak da karsimiza ¢ikmaktadir

(Seligman, 2011). Yiiksek bir iyi olus seviyesine ulagmanin bir yolunun giinliik aktivitelere
katilarak bunlardan zevk almanin yani akis yasantisini deneyimlemenin oldugu ifade
edilmektedir (Tse, Nakamura ve Csikszentmihalyi, 2020). Insanlarin benligiyle biitiinleserek
gergeklestirdigi eyleme kendisini tamamen vermesi yani akis yasantisini deneyimlemesi
bireylerin hayatlarinda olumlu duygular yasamasiyla da iligkili goriilmektedir

(Csikszentmihalyi, 2002; Rogatko, 2009).

Literatiirde akis yasantisi ile aerobik dans egzersizine bagli duygular (Karageorghis,
Vlachopoulos ve Terry, 2000), internet kullanimi sirasindaki deneyimler (Rettie, 2001), ekip
caligmast ve asir1 zorlu durumlar (Tse, Fung, Nakamura ve Csikszentmihalyi, 2016), iyi olus
ve ototelik kisilik 6zellikleri (Tse vd., 2020), oyun ve ¢evrimigi arama deneyimi (Mathwick
ve Rigdon, 2004), sporcularda mindfulness (farkindalik) egitimi (Aherne, Moran ve Lonsdale,
2011), kiiltiir, iy1 olus ve giinliik yasam deneyimleri (Asakawa, 2010), basar1 akisi
motivasyonu (Baumann ve Scheffer, 2011), gorev 6zellikleri ve hedonik iyi olus (Fullagar ve
Kelloway, 2009), kisilik 6zellikleri (Hager, 2015), 6znel iyi olus (Fritz ve Avsec, 2007) gibi

cesitli degiskenler arasindaki iliskiyi inceleyen c¢alismalar yer almaktadir.

Ototelik kisilik o6zellikleri, insanlarin akis yasantisint deneyimlemelerini ve
stirdiirmelerini kolaylastiran bazi {ist diizey beceriler ve yeterlilikler olarak ele alinmaktadir
(Csikszentmihalyi, 2014). Ototelik kisilik kavramimin kdkeni Yunanca’ya dayanmakta ve
icsel motivasyona, benlik hedeflerine sahip olmak anlamina gelmektedir (Csikszentmihalyi,
1997). Ototelik kisilik hayattan zevk alma egilimi olan, dissal bir hedefe ulagmaktan ziyade
i¢csel motivasyonla kendi 1yiligi igin bir seyler yapan bireylerin 6zelliklerine isaret etmektedir
(Csikszentmihalyi, 2014). Ototelik bireyler optimal kisilik gelisimine elverisli 6zelliklere
sahip olduklar1 i¢in yeteneklerinin gelisimini tam anlamiyla gergeklestirmede agik bir avantaja
sahip olmaktadirlar (Baumann, 2012). Ototelik kisiligin; konsantrasyona sahip olma, yapilan
isten haz alabilme ve sebatkarlik, i¢inde bulunulan aktiviteyle ilgili merak duyma, askinlik,
diger islerden ayrisma ve yapilan aktiviteyle biitiinlesme, bireyin becerisiyle yaptigi isin
zorluk diizeyinin dengede olmasi, anda olabilme, is birligi kurabilme ve aktif bir zorluk
arayisiyla basarma ihtiyaci hissetme seklinde dokuz 6zelligi bulunmaktadir (Nakamura ve
Csikszentmihalyi, 2009). Akis yasantis1 konsantrasyon, yaraticilik ve aktiflik gibi ototelik
kisilik Ozelliklerinin gelismesine katki sundugu ic¢in bireylerin performansini artirmakta,
moralleri iyilestirmekte ve motivasyonu artirarak hayattan elde edilen doyumu

yiikseltmektedir (LeFevre, 1988).
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Ototelik kisilik 6zelliklerine sahip olan bireylerin akis deneyimini siklikla yasadiklari,

akademik ¢aligmalarinin iist diizeyde oldugu, yasamin anlamini hissettikleri, gelecege yonelik
umutlu olduklari, yaptiklari islerde motivasyonlarinin yiiksek oldugu ve iiniversite hayatindan
ayrilma, erteleme, kararsizlik diizeylerinin diisiik oldugu ifade edilmektedir (Asakawa, 2010).
Ototelik kisilik 6zelliklerine sahip insanlarin giinliik yasantida daha olumlu deneyimlere sahip
oldugu, benlik saygisinin daha yiiksek ve gelecege yonelik hedeflerinin belirli oldugu (Adlai-
Gail, 1994), icinde bulunulan deneyime yiiksek diizeyde konsantre oldugu, keyif aldigi,
doyum elde ettigi, algilanan kontroliin yiiksek oldugu (Asakawa, 2004), akis yasantisini
yiiksek diizeyde deneyimledigi, yasam doyumu ve iyi olus diizeyinin yiiksek oldugu (Tse vd.,
2020) goriilmektedir. Ototelik kisilik ile olumlu duygulanim, umut, hayatin anlami, mutluluk,
yasam doyumu, akis ve merak gibi kisiligin gii¢lii yonleri arasinda pozitif iliski varken;
depresyon, siirekli kaygi ve olumsuz duygulanim gibi patolojik 6zellikler arasinda negatif

iliski bulunmaktadir (Erduran-Tekin ve Kaplaner, 2020; Yarar, 2015).

Literatiirde ototelik kisilik ile asagilik duygular1 (Hirao, 2014), basar1 akisi gidiisii
(Busch, Hofer, Chasiotis ve Campos, 2013), akis deneyimi, kiiltiir ve iyi olus (Asakawa,
2010), giinliik aktivitelerde akis deneyimi ve zaman yonetimi (Ishimura ve Kodama, 2009),
saglikla ilgili yasam kalitesi ve uyum hissi (Hirao ve Kobayashi, 2013), bes faktorlii kisilik
ozellikleri ve akis egilimi (Ross ve Keiser, 2014), 6znel tutum ve objektif basar1 (Telazka,
2015), ebeveyn stilleri (Biason, 2018), yasamin anlami, merak, 6znel mutluluk, akis egilimi,
kaygi ve depresyon (Yarar, 2015), iyi olus ve akis yasantist (Tse vd., 2020), akis durumu ve
yasam doyumu (Tse, Lau, Perlman ve McLaughlin, 2018) gibi ¢esitli degiskenler arasindaki

iliskiyi inceleyen ¢alismalar yer almaktadir.

Bireyin digsal ddiile ihtiya¢c duymadan kendisini igsel ddiile yonlendirebilmesi ve i¢Sel
motivasyonun bulunmasi akis yasantisinin 6zellikleri icerisinde yer alir (Csikszentmihalyi,
2014; Csikszentmihalyi vd., 2017). Akis yasantisinin ger¢eklesmesini ve siirdiiriilmesini
kolaylastiran ototelik kisiligin igerisinde yer alan digsal bir hedefe ulagsmaktan ziyade icsel
motivasyonla kendi iyiligi i¢in bir seyler yapma (Csikszentmihalyi, 2014) ve yapilacak
aktivitelere iligkin kendini motive edebilme (Asakawa, 2010) gibi durumlarin bireylerin
motivasyon diizenleme becerileriyle ilgili oldugu disiiniilmektedir. Ototelik kisilik “’kendi
kendini yoneten’’ veya “’kendi kendini Odiillendiren’’ anlamlarina gelen akis yasantisini
siklikla ve akici bir sekilde deneyimleyen bireyin davranigsal egilimlerini ve tutumlarini
iceren genis bir cergevedir (Csikszentmihalyi vd., 2017). Bu baglamda ototelik kisilik

kavraminin duragan bir kisilik yapisini icermedigi, birebir akis yasantisini kolaylastiran
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beceriler ve yeterlilikler oldugu diisiiniildiigiinde; ototelik kisiligin temel ozelliklerini

sekillendiren i¢sel motivasyonun saglanmasi ve bireyin kendi istedigi i¢in bir seyler yapma
istekliligini motivasyon diizenleme becerilerinin etkileyebilecegi géz 6niinde bulundurularak

arastirmanin modeline dahil edilmesi uygun gorilmiistiir.

Motivasyon bireylerde davranisi uyaran, harekete geciren ve devam ettiren icsel bir
stireci ifade etmektedir (Hoy ve Miskel, 2015; Lunenburg ve Ornstein, 2013). Motivasyon;
bir bireyin gosterdigi emeklerinin, belirli hedeflere ulasabilmek amaciyla yonlendirilmesi igin
harekete gecen ve bireyin iginden gelen giicler olarak tanimlanmaktadir. Bir diger ifadeyle
igerisinde c¢aba, siireklilik ve yoOnlendirmenin oldugu bir siire¢ olarak belirtilmektedir
(Lunenburg ve Ornstein, 2013). Motivasyon i¢sel ve digsal olmak iizere ikiye ayrilmaktadir.
Igsel motivasyon, herhangi bir dissal etki olmadan isin kendisinden elde edilen zevk ve
memnuniyet igin bireyin harekete geg¢mesini ifade etmektedir. Insanlar 6ziinde motive
olduklarinda herhangi bir kisitlamaya gerek kalmadan tam bir irade duygusuyla kendilerini
ilgilendiren faaliyetlere katilirlar (Deci ve Ryan, 1985; Deci, Vallerand, Pelletier ve Ryan,
1991). Digsal motivasyon ise ceza veya Odiil gibi digsal etkiler sebebiyle bireyin kendini
harekete gecirmesi olarak karsimiza ¢ikmaktadir. Digsal motivasyon bireylerin kendilerini
tesvik eden veya kaginmasina sebep olan durumlara gore hareket etmesine sebep olmaktadir

(Hoy ve Miskel, 2015).

Motivasyonun diizenlenmesi; belirli bir hedefe baslangic yapma ya da hedefi
tamamlama isteklerini baglatma, siirdiirme veya tamamlama amaciyla bireylerin harekete
gectikleri faaliyetler olarak tanimlanmaktadir. Motivasyonun diizenlenmesi, bireylerin
secimlerini, ¢abalarin1 veya siire¢ igerisindeki devamliliklarini etkilemek amaciyla
gergeklestirdikleri diistinceleri, eylemleri veya davranislar1 kapsamaktadir (Wolters, 2003).
Motivasyonun diizenlenmesi ya da bireylerin motivasyonlarim1 siirdiirme veya artirmaya
yonelik aktif ¢cabalari, temel 6z denetim siirecini temsil etmektedir. Bireyler motivasyonlarini
diizenlemek icin kendilerine 6diill verme, cevrelerini degistirme gibi stratejilerinden
yararlanarak 6z denetim becerilerini slirece dahil edebilirler (Kim, Brady ve Wolters, 2018;
Wolters, 2003). Motivasyon diizenleme ayni zamanda 6z diizenlemeli 6grenmenin 6nemli bir
yoniinli temsil etmektedir (Pintrich, 2004). Motivasyonun diizenlenmesi 6z diizenlemeli
ogrenmede oldukc¢a onemlidir, ¢linkii yapilan aktivite gelistikce motivasyon siirekli olarak
yeniden sekillenmektedir (Jarvela ve Jarvenoja, 2011). Bireylerin gerceklestirdikleri
aktivitelere yonelik siire¢ igerisinde karsilastiklar1 birgok motivasyonel zorluk g6z Oniine

alindiginda motivasyonun diizenlemesi bireylerin basarilar1 iizerinde 6nemli bir etkiye sahip
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olmaktadir (Kim vd., 2018). Bu anlamda bireylerin motivasyonun farkindaligi ve onun

stirdiiriilebilirligine olan irade giicli (Sarigam ve Erdemir, 2019) olarak ele alinan motivasyon
diizenlemenin aktivite temelli bir deneyim olan akis yasantisi ile ayn1 zamanda akis
yasantisinin siirdiiriilmesinde 6nemli kisilik olarak karsimiza ¢ikan ototelik kisilik ile olan

iliskilerinin incelenmesinin 6nemli oldugu diisiintilmektedir.

Literatiir incelendiginde akis yasantisiyla ilgili calismalar son yillarda artmakla birlikte
Ozellikle ulusal literatiirde bu alanda gergeklestirilen calismalarin sinirli nitelikte oldugu
goriilmektedir. Ozellikle son yillarda teknolojinin hizla gelismesi ve yasamda pek ¢ok
degisikligin olmasi; bireylerin i¢sel motivasyonla olaylar1 sekillendirmelerini ve i¢inde yer
aldiklar1 aktivitelerde uzun siireli akis yasantisini deneyimlemelerini zorlastirmaktadir. Bu
baglamda yetiskin bireylerde akis yasantisin1 kuvvetlendirecek ¢esitli degiskenlerin yeni bir
model aracilifiyla ortaya konulmasinin, 6zelde gerceklestirilen aktivitelerde genelde ise
yasamin biitiiniinde farkli mekanizmalarin 6nemini vurgulayacagi diisiiniilmektedir. Akis
yasantist ile akig yasantisini siirdiirmede 6nemli bir faktor olan ototelik kisilik 6zelliklerinin
birlikte ele alindig1 calismalara rastlanmakla birlikte motivasyon diizenleme, akis yasantisi ve
ototelik kisilik 6zelliklerinin birlikte incelendigi herhangi bir calismaya da rastlanmamais
olmasi bu ¢alismanin temel ¢ikis noktasini olusturmaktadir. Motivasyon diizenleme becerileri
ile akis yasantis1 arasindaki iliskide ototelik kisilik 6zelliklerinin de 6nemli oldugu ve araci
rol iistlenebilecegi diisiiniilerek yeni bir model tizerinden incelenmesi énemli goriilmiistiir.
Ulagilan bulgularin gelismeye devam eden bir alan olan pozitif psikoloji literatiiriine katki
saglayacag1 ve konuyla ilgili diger arastirmacilar i¢in fikir olusturacag: diistiniilmektedir. Bu
sebeple bu ¢alismada yetiskin bireylerin motivasyon diizenleme becerileri ve akis yasantisi

arasindaki iliskide ototelik kisilik 6zelliklerinin araci roliiniin incelenmesi amaglanmaktadir.
Y ontem
Arastirma Modeli

Bu arastirma yetiskin bireylerde motivasyon diizenleme ve akis yasantisi arasindaki iligkide
ototelik kisiligin araci roliinii incelemeye yonelik iligkisel tarama modelinde bir ¢calismadir.
Iliskisel tarama modeli; iki ya da daha ¢ok degisken arasinda bulunan iliskiyi, degiskenlerin
birbirini etkileyip etkilememe durumlarini ve degiskenlerin birlikte degisimini incelemeye
yonelik olarak kullanilmaktadir (Creswell, 2017). Bu c¢alismada degiskenler arasindaki
iligkiler bagimli, bagimsiz ve araci degisken iceren bir model iizerinden incelenecektir.
Motivasyon diizenleme bagimsiz degisken, ototelik kisilik arac1 degisken ve akis yasantisi da

bagimli degisken olarak tanimlanarak model kurgulanmaktadir.
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Orneklem

Aragtirmanin 6rneklemi uygun (kolay ulasilabilir) 6rnekleme yontemiyle secilen 535 yetiskin
birey olusturmaktadir. Uygun 6rnekleme, arastirmacinin diger 6rnekleme tiirlerini kullanma
olanagi bulunmadig1 durumlarda yakin ve kolay erisilebilen birey ve durumlarla ¢aligmanin
gerceklestirilmesi esasina dayanan Orneklem tiridir (Creswell, 2017; Mertens, 2010).
Orneklemin belirlenmesi siirecinde, olusturulan ¢evrimici form ile Tiirkiye’nin farkli birgok
ilinde yasayan 18 yas lizerinde olan yetigskin bireyler ¢evrimi¢i uygulama araciligiyla
arastirma kapsamina dahil edilmistir. Calisma kapsaminda 6rneklemi olusturan bireylerin
cinsiyetleri, yaslar1 ve meslekleri demografik degiskenler olarak incelenmistir. Baslangicta
589 yetiskin bireyden toplanan veri iizerinden yapilan degerlendirme sonucunda eksik veya
hatali oldugu belirlenen 54 anket arastirma disinda birakilarak analizler toplamda 535 veri
iizerinden gergeklestirilmistir. Orneklem grubunu olusturan bireylerin 368’1 (%68,8) kadin,
167°si (%31,2) erkektir. Orneklem grubunu olusturan bireylerin yaslari 18 ile 67 arasinda
degismekle birlikte yas ortalamasi 34,89 olarak hesaplanmastir.

Etik Beyan

Bu calismanin gerceklestirilmesi icin gerekli olan etik onay ve izinler Marmara Universitesi
Egitim Bilimleri Enstitlisii Aragtirma ve Yayin Etik Kurulu tarafindan (Onay tarih ve sayisi:

23.07.2020/ 2020-7-18 ve 2020/59 protokol nolu) alinmustir.
Veri Toplama Araclan

Arastirmada yetiskin bireylerin kisisel bilgileri ve sosyodemografik 6zelliklerini incelemek
icin arastirmacilar tarafindan hazirlanan kisisel bilgi formundan yararlanilmistir. Yetiskin
bireylerin akis yasantilarini incelemek icin Akis Yasantis1 Olgegi (Uz-Bas, 2019), ototelik
kisilik 6zelliklerini incelemek icin Ototelik Kisilik Envanteri (Yarar, 2015) ve motivasyon
diizenleme becerilerini incelemek i¢in Motivasyon Diizenleme Olcegi (Saricam ve Erdemir,

2019) kullanilmistir.
Akis yasantisi 6lgegi

Bireylerin akis yasantisini ve akis deneyimi icerisindeki temel o6zelliklerini incelemek
amaciyla Magyarodi, Nagy, Soltesz, Mozes ve Olah (2013) tarafindan gelistirilen ve Uz-Bas
(2019) tarafindan Tirkce’ye uyarlamasit gergeklestirilen  Olgektir.  “’Kesinlikle
Katilmiyorum’’, “’Katilmiyorum’’, “Kararsizim’’, “Katiliyorum” ve  “’Oldukca
Katiliyorum’’ ifadelerini igeren 5’11 likert tipinde ve toplam 12 maddeden olusan bir 6lcektir.

Olgegin denge ve ise yogunlasma olmak iizere iki alt boyutu bulunmaktadir. Olgekten en
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diisiik 12, en yiiksek 60 puan alinabilmektedir. Olgek alan yiiksek puan bireyin akis

deneyimi seviyesinin yiiksek olduguna isaret etmektedir. Olgegin 12 maddelik iki alt boyutlu
halinde yap1 gegerligine iliskin uyum degerlerinin (y2/sd =2.640, GFI=.926, CFI=.961,
RMSEA=.076) kabul edilebilir araliklarda yer aldig1 gériilmektedir. Olgegin Cronbach Alpha
i¢ tutarlilik gilivenirlik katsayilar1 denge alt boyutu i¢in .93, ise yogunlasma alt boyutu i¢in .83
ve toplam puan icin .91 olarak bulunmustur. Bu c¢alismada gergeklestirilen giivenirlik
analizlerine gore Cronbach Alpha katsayilari sirasiyla denge .79, ise yogunlasma .80 ve

toplam .86 olarak hesaplanmistir.
Orotelik kisilik envanteri

Ototelik kisilik ozelliklerini incelemek amaciyla Yarar (2015) tarafindan gelistirilen bir
Oleektir. “Cok az ya da hi¢”, “Biraz”, “Orta derecede”, “Siklikla” ve “Cok fazla” ifadelerini
iceren 5°1i likert tipinde hazirlanmis ve toplam 45 maddeden olusan bir dlgektir. Olcegin
konsantrasyon, sebatkarlik ve haz alabilme, merak, askinlik, ayrigsma-biitiinlesme, beceri-
zorluk dengesi, anda olabilme, is birligi ve aktif zorluk arayis1 olmak iizere toplam dokuz alt
boyutu bulunmaktadir. Olgekten en diisiik 45, en yiiksek 225 puan alinabilmektedir. Olgekten
alinan yiiksek puan akis yasantisin1 deneyimleme ve siirdiirme diizeyinin yiliksek olduguna
isaret etmektedir. Olgegin Cronbach Alpha i¢ tutarlilik giivenirlik katsayilar1 konsantrasyon
alt boyutu icin .88, sebatkarlik ve haz alabilme alt boyutu i¢in .87, merak alt boyutu i¢in .83,
askinlik alt boyutu i¢in .83, ayrisma-biitiinlesme alt boyutu i¢in .80, beceri-zorluk dengesi alt
boyutu i¢in .78, anda olabilme alt boyutu i¢in .67, is birligi alt boyutu i¢in .71, aktif zorluk
arayis1 alt boyutu i¢in .70 ve dlgegin toplam puant i¢in .92 olarak bulunmustur. Bu ¢alismada
gergeklestirilen gilivenirlik analizlerine gore Cronbach Alpha katsayilar1 sirasiyla
konsantrasyon .83, sebatkarlik ve haz alabilme .87, merak .86, askinlik .84, ayrigsma-
biitiinlesme .75, beceri-zorluk dengesi .65, anda olabilme .62, is birligi .50, aktif zorluk arayis1

.57 ve genel toplam .89 olarak hesaplanmustir.
Motivasyon diizenleme olgegi

Insanlarin motivasyonun farkindalig1 ve siirdiiriilebilirligine yonelik irade giiciinii incelemek
amactyla Kim vd. (2018) tarafindan gelistirilen ve Sarigam ve Erdemir (2019) tarafindan
Tiirk¢e’ye uyarlanan bir dlgektir. “Hi¢ bana gore degil”, “Cok az bana gore”, “Biraz bana
gore”, “Oldukca bana gore” ve “Tam bana gore” ifadelerini iceren 5°li likert tipinde
hazirlanmis ve toplam 12 maddeden olusmaktadir. Olgegin motivasyon regiilasyonu ve irade
giicii olmak iizere iki alt boyutu bulunmaktadir. Olcekten en az 12 en fazla 60 puan

alinabilmektedir. Olgekten alinan puanlarin yiiksek olmasi bireylerin motivasyon diizenleme
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seviyelerinin arttigini ifade etmektedir. Dogrulayici faktor analizi sonucu elde edilen uyum

indeks degerlerinin (2= 26.55, sd= 14, RMSEA= .047, NFI= .96, NNFI= .96, IFI= .98, RFI=
98, CFI= .96, GFI= .96, AGFI= .96, SRMR= .041) iyi diizeyde oldugu goriilmektedir.
Olgegin Cronbach Alpha i¢ tutarlilik giivenirlik katsayilar1 motivasyon regiilasyonu alt boyutu
i¢in .93, irade giicii alt boyutu i¢in .93 ve toplam 6l¢ek puani igin .92 olarak bulunmustur. Bu
calismada gergeklestirilen gilivenirlik analizi sonuglarina gore 6lgegin Cronbach Alpha i¢
tutarlilik giivenirlik katsayilart motivasyon regiilasyonu i¢in .90, irade giicii i¢in .94 ve toplam

puan i¢in .90 olarak hesaplanmustir.
Verilerin Analizi

Aragtirmada elde edilen veriler, SPSS 23 paket programi ve Process Makro eklentisi
araciligryla analize tabi tutulmustur. Degiskenlere iliskin Pearson Momentler Carpimi
Korelasyonu, Kosullu Siire¢ Analizi (arac1 degisken analizi) ve Bootstrapping analizi
gerceklestirilmistir. Calismanin baslangicinda 589 kisiden toplanan verilerden degerlendirme
sonucunda eksik veya hatali oldugu tespit edilen 54 veri arastirma disinda tutularak toplam

535 veri seti lizerinden analizler gergeklestirilmistir.

Bulgular
Akis Yasantisi, Ototelik Kisilik ve Motivasyon Diizenleme Arasindaki Tliskiler

Yetigkinler bireyler arasinda akis yasantisi, ototelik kisilik Ozellikleri ve motivasyon
diizenleme becerileri arsindaki iliskileri incelemek amaciyla Pearson Momentler Carpimi

Korelasyon Analizi gerceklestirilmis ve Tablo 1’de sunulmustur.

Tablo 1. Akis Yasantisi, Ototelik Kisilik ve Motivasyon Diizenleme Arasindaki Iliskiler
(N=535)

Degiskenler 1. 2. 3.
1. Akis Yasantisi 1

2. Ototelik Kisilik 49* 1

3. Motivasyon Diizenleme .28* 55* 1

*p<.001
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Tablo 1°de goriildigii lizere akis yasantisi, ototelik kisilik 6zellikleri ve motivasyon

diizenleme becerileri arasindaki iliskileri tespit etmek icin Pearson Korelasyon Analizi
gerceklestirilmistir. Analiz sonuglarina gore akis yasantisi ile ototelik kisilik ozellikleri
arasinda orta dlizeyde pozitif yonlii anlamli bir iligkinin oldugu (r= .49; p<,001), akis
yasantisi ile motivasyon diizenleme arasinda diisiik diizeyde pozitif yonlii anlamli bir iliskinin
oldugu (r= .28; p<,001) ve ototelik kisilik ile motivasyon diizenleme arasinda orta diizeyde

pozitif yonlii anlamli bir iligkinin oldugu (r=.55; p<,001) saptanmustir.

Motivasyon Diizenleme ve Akis Yasantis1 Arasindaki Iliskide Ototelik Kisiligin Araci
Roliine iliskin Modele Yonelik Bulgular

Motivasyon diizenleme ve akis yasantisi arasindaki iliskide ototelik kisiligin araci roliinii
incelemeye yonelik olarak oncelikle; bagimsiz degisken (motivasyon diizenleme) ile bagiml
degisken (akis yasantisi) arasindaki iligkileri, digsal degiskenin (motivasyon diizenleme), i¢sel
degiskeni (akis yasantis1) yordama diizeyini belirlemeye yonelik istatistiksel analizler

gerceklestirilmis ve Sekil 1°de olusturulan yordama modeli sunulmustur.

.08

.28*
Motivasyon Diizenleme Akis Yasantis

*p<.001

Sekil 1. Motivasyon Diizenleme ve Akis Yasantisi Arasindaki Iliskiyi Yordama Modeli

Sekil 1 incelendiginde motivasyon diizenleme degiskeni ile akis yasantis1 degiskeni
arasinda (f=.28; p<,001) pozitif yonlii anlaml: bir iligki oldugu gérilmektedir. Motivasyon
diizenleme degiskeninin akis yasantis1 degiskenine dogrudan anlamli bir etkisi bulunmaktadir
(%95 GA [.1616-.2954]). Motivasyon diizenlemenin akis yasantisini %8 civarinda agikladigi
goriilmektedir (R? = .08; p<.001). Bu durum bagimli, bagimsiz, arac1 degisken iceren araci
model ¢aligmasin1 yapmanin 6n sartlarindan biri olan; yordayan (motivasyon diizenleme) ve
yordanan (akis yasantisi) arasindaki iliski anlamli olmalidir kosulunu desteklemektedir
(Civelek, 2018; Siimer, 2000). Bu asamadan sonra ¢alismanin asil amaci olan motivasyon
diizenleme ve akis yasantisi arasindaki iligkide ototelik kisiligin araci roliinii incelemeye

yonelik gergeklestirilen kosullu siire¢ analizine geg¢ilmistir.
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Kosullu siire¢ analizi; bir degiskenin diger degisken iizerindeki etkisini ilettigi mekanizma

veya mekanizmalarin (aract ve diizenleyici degiskenler) kosullu dogasini tanimlamak ve
degiskenler arasindaki coklu durumlar1 incelemek amaciyla kullanilan temeli regresyona
dayanan bir yaklasimdir (Hayes, 2018). Aracilik analizi bir degiskenin bir veya daha fazla
aracl degisken araciligiyla baska bir degisken iizerindeki dogrudan ve dolayli etkileri
incelemek amaciyla gergeklestirilmektedir (Hayes, 2018; Preacher, Rucker ve Hayes, 2007).
Motivasyon diizenleme ve akis yasantisi arasindaki iligskide ototelik kisiligin araci roliinii
incelemek i¢in kosullu siire¢ analizi gerc¢eklestirilmistir. Kosullu siire¢ modelinde motivasyon
diizenleme bagimsiz degisken, ototelik kisilik araci degisken ve akis yasantis1 bagiml

degisken olarak tanimlanmigtir. Modele yonelik bulgular Sekil 2°de sunulmustur.

Ototelik Kisilik

54* AT*

24

Motivasyon 02**
Diizenleme

Akis Yasantisi

*p<.001 **p>.05

Sekil 2. Motivasyon Diizenleme ve Akis Yasantis1 Arasindaki Iliskide Ototelik Kisiligin Araci

Roliiniin Incelenmesine Yonelik Olusturulan Model

Calismanin asil amaci olan motivasyon diizenleme degiskeninin akis yasantisi ile olan
iligkisinde ototelik kisiligin araci roliinlin incelenmesine iliskin sonuglar Sekil 2’de
verilmistir. Model incelendiginde ilk modelde (sekil 1) yer alan motivasyon diizenleme
degiskeni ile akis yasantis1 degiskeni arasinda (£=.28; p<.001) olan iliskinin ototelik kisilik
degiskeni ile beraber (£=.02; p>.05) seviyesine diistiigii ve var olan anlaml1 iliskinin ortadan
kalktig1 goriilmektedir. Modelden elde edilen bu sonucun araci rol etkisinin incelendigi
caligmalarda; arac1 degisken modele dahil edildiginde bagimsiz degisken ile bagimli degisken
arasindaki iligkiyi arac1 degisken ya kismen ya da tamamen azaltmalidir 6n kosulunu sagladigi

goriilmektedir (Baron ve Kenny, 1986). Buradan ¢ikan temel sonug, motivasyon diizenleme
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ve akis yasantisi arasinda var olan iliski modele ototelik kisilik dahil edildiginde ortadan

kalkmakta yani akis yasantisi iizerinde motivasyon diizenleme degiskeni diisiik diizeyde bir
oneme sahipken ototelik kisiligin daha yiiksek diizeyde yordayici oldugu ve akis yasantisi i¢in
incelenmesi gereken onemli bir degisken oldugu sonucu karsimiza ¢ikmaktadir. Bagka bir
ifadeyle motivasyon diizenleme degiskeni ve akis yasantis1 degiskeni arasindaki iliskide
ototelik kisiligin tam araci rolii oldugu sonucuna ulagilmistir. Modelde akis yasantisi

degiskeninin toplam varyansinin %24°lik bir kismu agiklanmaktadir (R?> = .24; p<.001).

Kurulan modelde ototelik kisiligin araci roliiniin anlaml1 olup olmadigini incelemek amaciyla

bootstrapping analizi gerceklestirilmis ve Tablo 2°de sunulmustur.

Tablo 2. Dogrudan ve Dolayli Etkilere Iliskin Bootstrapping Analizi Sonuclari

%095 Giiven Araligi

Test Edilen Yol B Shy

Alt Siur Ust Stir
Dogrudan
Motivasyon —» Ototelik 54 076 10152 13170
Ototelik —» Akis AT .017 .1502 .2189
Motivasyon —» Akis 28* .034 .1616 2954
Dolayli
Motivasyon — Ototelik —» Akis .26 029 2067 3226

*p<.001 B: Standartlastirilmis katsay1

Tablo 2’de goriildiigii lizere ototelik kisilik degiskeninin modeldeki araci roliiniin
anlamli olup olmadigma iliskin gerceklestirilen Bootstrapping analizi sonuglart yer
almaktadir. Bootstrapping analizi, geleneksel yontemlerde bulunandan daha dogru bir tahmin
elde etmek amaciyla orijinal bir 6rneklemden yeniden 6rneklem se¢cme esasina dayanan ve
kurulan modeldeki yol katsayilarinin ve aracilik etkisinin anlamlilifint inceleyen bir

yontemdir (Lockwood ve MacKinnon, 1998). Araciligin anlamli olup olmadigini belirlemek
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amaciyla bootstrap degeri bir diger deyisle yeniden O6rneklem sayist 10000 olarak

diizenlenmistir. Dogrudan ve dolayli etki katsayilar1 %95 giiven aralifi temel alinarak
incelenmistir. Motivasyon diizenleme ve akis yasantisi arasindaki iliskide ototelik kisiligin
tam araci rolliniin anlamli olup olmadig1 %95 giiven aralifinda incelendiginde alt ve iist
sinirlar arasinda sifir degerinin olmadig1 saptanmistir. Alt ve {ist degerler arasinda sifirin yer
almamasi aracilik roliiniin anlamli bir sekilde kabul edildigini ifade etmektedir. Elde edilen
bu sonug ototelik kisilik degiskeninin modelde anlamli bir sekilde tam araci bir role sahip

oldugunu gostermektedir (%95 GA [.2067 - .3226]).
Tartisma ve Sonug¢

Bu calismada motivasyon diizenleme ve akis yasantisi arasindaki iliskide ototelik kisiligin
arac1 rolii incelenmistir. Oncelikle degiskenler arasindaki iliskilere bakilmistir. Motivasyon
diizenleme ile akis yasantis1 arasinda pozitif yonde anlamli bir iligki bulunmaktadir.
Motivasyonu kendi kendine belirleyen, motivasyon iizerinde 6zerk, iligkili ve yetkin olan
bireylerin akis yasantisin1 daha fazla deneyimleyecekleri belirtilmektedir (Kowal ve Fortier,
2000). Motivasyonel yeterliligi yiiksek olan bireylerin motivasyonel aktivitelerde kolaylasan
hedefler koymalar1 daha olas1 olmakta, gergeklestirdikleri eylem kendilerine zahmetsiz ve
neseli gériinmekte ve bu sayede akis yasantisini daha sik deneyimlemeleri beklenmektedir
(Rheinberg ve Engeser, 2018). Literatiirde yer alan benzer ¢aligsmalar motivasyon diizenleme
becerisi yiiksek olan bireylerin akis yasantisini deneyimleme diizeylerinin yiliksek olacagi

bulgusunu destekler niteliktedir.

Arastirmanin bir diger sonucu olarak ototelik kisilik ile akis yasantisi arasinda pozitif
yonde anlamli iliski bulunmaktadir. Ototelik kisilik 6zelliklerine sahip olan bireylerin akis
yasantisini deneyimlemeyi ve siirdiirmeyi kolaylastirdig: goriilmektedir. Literatiirde yer alan
cesitli calismalarda ototelik kisilik 6zelliklerine sahip olan bireylerin; akis deneyimini siklikla
yasadiklari, yasamin anlamini hissettikleri, gelecege yonelik umutlu olduklar1 (Asakawa,
2010), olumlu duygulanim, umut, hayatin anlami, mutluluk, yasam doyumu gibi olumlu
ozelliklere sahip oldugu ve akis yasantisin1 daha fazla deneyimledikleri (Yarar, 2015), akis
yasantisini yiiksek diizeyde deneyimledikleri, yasam doyumu ve iyi olus diizeylerinin yiiksek

oldugu (Tse vd., 2020) ifade edilmekte ve bu arastirmada ¢ikan sonucu desteklemektedir.

Bir diger sonug olarak motivasyon diizenleme ile ototelik kisilik 6zellikleri arasinda pozitif
yonde anlamli bir iligki bulunmaktadir. Kendini motive edebilen, motivasyonunu
diizenlemeye dair irade giiciine sahip olan bireylerin ototelik kisilik 6zelliklerini de gosterme

diizeyinin daha yiiksek olacagini gostermektedir. Literatiirde yer alan cesitli ¢aligmalarda
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ototelik kisilik ozellikleri sergileyen bireylerin yaptiklari islerde motivasyonlarmin yiiksek

oldugu ve {iniversite hayatindan ayrilma, erteleme, kararsizlik gibi olumsuz davranislar
gosterme diizeylerinin diisiik oldugu (Asakawa, 2010), icinde bulunduklari aktiviteye yiiksek
diizeyde konsantre olabildikleri, gerceklestirdikleri aktiviteden keyif ve doyum elde ettikleri
(Asakawa, 2004) gibi benzer nitelikte bulgular yer almaktadir.

Arastirmanin temel amacini yansitan modele iliskin bulgular incelendiginde,
motivasyon diizenleme ve akis yasantist arasindaki iliskide ototelik kisiligin aract roliine
yonelik gergeklestirilen analizler sonucunda modelin kabul edilebilir diizeyde uyumlu oldugu
karsimiza ¢ikmaktadir. Motivasyon diizenlemenin akis yasantisina dogrudan bir etkisinin
oldugu, motivasyon diizenleme ve akis yasantist arasinda var olan anlamli iliski modele
ototelik kisilik dahil edildiginde ortadan kalkmakta yani akis yasantisi lizerinde motivasyon
diizenleme degiskeni diisiik diizeyde bir oneme sahipken ototelik kisiligin daha yiiksek
diizeyde yordayict oldugu ve akis yasantisi i¢in incelenmesi gereken 6nemli bir degisken
oldugu sonucu karsimiza ¢ikmaktadir. Baska bir ifadeyle motivasyon diizenleme ve akis
yasantist arasindaki iliskide ototelik kisiligin tam araci rolii oldugu sOylenebilmektedir.
Modele gore motivasyon diizenleme becerileri yiliksek olan bireylerin ototelik kisilik
Ozelliklerini sergileme durumlarinin fazla olacagi ve ototelik kisilik ozellikleri bulunan
bireylerin akis yasantisini deneyimleme ve siirdiirme durumlarinin daha kolay olacagi
anlasilmaktadir. Literatiirde yer alan ¢esitli calismalarda; yiiksek diizeyde organizasyon,
tutarlilik ve motivasyon ile karakterize olan kisilerde ototelik 6zelliklerin yiiksek seviyede
goriildiigli (Mikicin, 2013), i¢sel motivasyon ile ototelik deneyim arasinda pozitif iligki
oldugu (Jackson, Ford, Kimiecik ve Marsh, 1998), ototelik kisilik 6zellikleri sergileyen
bireylerin yaptiklar1 islerde motivasyonlarinin yiiksek oldugu ve iiniversite hayatindan
ayrilma, erteleme, kararsizlik gibi olumsuz davranislar1 gésterme diizeylerinin diisiik oldugu
(Asakawa, 2010) karsimiza ¢ikmakta ve modelde yer alan motivasyon diizenleme becerilerine
sahip olan bireylerin ototelik kisilik 6zelliklerini sergileme egiliminin de yiiksek oldugu

sonucunu destekler niteliktedir.

Modelde yer alan ototelik kisilik 6zelliklerine sahip olan bireylerin akis yasantisini
deneyimlemelerinin ve siirdiirmelerinin daha kolay gergeklestigi sonucuna iliskin literatiirde;
ototelik kisilige sahip olan sporcularin 6z-bilingle hareket etme, mevcut gorevler iizerinde
yogunlagma, yetenek ve zorluklar arasinda denge olmasi, ototelik deneyim yasama, zamanin
farkinda olmama gibi akis yasantisinin gesitli bilesenlerini daha kolay deneyimledikleri

(Mikicin, 2013), ototelik kisilige sahip olan bireylerin daha sik akis yagadiklar1 ve daha yiiksek
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benlik saygisi, daha diisiik kayg1 gosterdigi, aktif basa ¢ikma stratejilerini daha sik kullandig:

(Asakawa, 2010) ifade edilmektedir. Benzer sekilde; merak, sebat, diisiik ben merkezlilik,
igsel motivasyon, zorluklardan zevk alma, can sikintisinin doniistimii (sekil degistirmesi),
dikkat kontrolii gibi 6zellikleri biinyesinde barindiran ototelik kisiligin gerceklestirilen
herhangi bir aktiviteye iliskin akis deneyimini kolaylastirdigi ve bireylerin iyi oluslar
tizerinde dogrudan ve dolayli etkilerinin oldugu belirtilmektedir (Tse vd., 2020). Mevcut
caligmada elde edilen sonuca benzer nitelikte alan yazinda; ototelik kisilik 6zellikleri olan
bireylerin i¢inde bulunulan deneyime yiiksek diizeyde konsantre oldugu, keyif aldigi, doyum
elde ettigi, algilanan kontroliin ytliksek oldugu ve psikolojik iyi olma hallerinin yiiksek oldugu
(Asakawa, 2004), ototelik bireylerin giinliik aktivitelerde en yiiksek akis deneyimini ve zaman
yonetimini sergiledigi, akis faaliyetlerinin kisisel gelisim ve kendini gelistirme siireci ile
iligkili oldugu, sonraki faaliyetler icin zevk ve motivasyon sagladigi (Ishimura ve Kodama,
2009), ototelik kisiligi yiiksek olan insanlarin kelime ¢6zme gorevi sirasinda daha fazla akis
durumu yasadigi, ayni1 zamanda ototelik kisiligin akis yasantisi tizerinden yasam doyumuna
dolayl etkilerinin oldugu (Tse vd., 2018) gibi ¢esitli bulgular yer almakta ve modelde ¢ikan

sonucu desteklemektedir.

Modelde ayrica motivasyon diizenleme becerilerine sahip olan bireylerin akis
yasantisini deneyimlemelerinin daha fazla olacagi sonucu karsimiza ¢ikmaktadir. Literatiirde
yer alan c¢esitli caligmalarda; i¢sel motivasyona sahip olan bireylerin, zorluklari belirleme ve
onlar1 takip etme Ozgiirliigline sahip oldugu, gosterilen ¢aba ve elde edilen basar ile akis
yasantist deneyimlerinin doruga ulasabildigi (Seifert ve Hedderson, 2009), kendi kendine
belirlenen i¢sel motivasyon bi¢imlerinin akis yasantisin1 deneyimlemeyi kolaylastirdig: (Mills
ve Fullagar, 2008) belirtilmektedir. Mevcut ¢alismada ulasilan sonuglar1 destekler nitelikte;
motivasyonel yeterliligi yiliksek olan bireylerin akis yasantisini daha sik deneyimlemelerinin
beklendigi (Rheinberg ve Engeser, 2018), durumsal olarak bireylerin kendi belirledigi i¢sel
ve digsal motivasyon bi¢imlerinin akis yasantisini deneyimlemeyle pozitif iliskili oldugu
(Kowal ve Fortier, 1999), zorlu oyun deneyimi igerisinde bulunan bireylerin daha iyi akis
deneyimi, 6grenme performansi ve memnuniyet elde ettikleri (Hung, Sun ve Yu, 2015)
seklinde benzer bulgular alan yazindaki farkli aragtirmacilar tarafindan ortaya konulmustur.
Ek olarak baska caligmalarda; diizenleyici igsel motivasyon faktorlerinin (yeni fikirler
ogrenmek ve bir basar1 duygusu gelistirmek icin bir liniversiteye gitmek gibi) 6grencileri
yiksek diizeyde igsel olarak tatmin edici akisa elverisli akademik aktiviteleri arastirmaya

yonlendirdigi (Mills ve Fullagar, 2008), i¢csel motivasyonun iste yaraticilik i¢in firsat elde
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etme ve isteki akis yasantisimi tesvik etmede Onemli bir bilesen oldugu (Moneta, 2012)

karsimiza ¢ikmakta ve modelde yer alan bu sonucu destekler nitelikte degerlendirilmektedir.

Sonug olarak yetiskin bireylerin hayatlarinda kendilerini motive edebildiklerinde,
motivasyonlarini diizenlemeye iliskin irade giiclerinin yiiksek oldugu durumlarda
gergeklestirdikleri herhangi bir aktiviteye (akademik, ev 1isi, hobi, giinlik is vb.)
odaklanmalar1 ve aktivite icerisinde tam konsantre olup akis yasantisini deneyimlemelerinin
daha kolay olacagi goriilmektedir. Ayrica motivasyon diizenleme, bireylerin akis yasantisini
deneyimlemelerinde 6nemli bir bilesen olarak karsimiza ¢ikmakla birlikte, ototelik kisilik
ozellikleri oldugu zaman yani bireyler diger islerden ayrisip yalnizca yapilan aktiviteyle
biitiinlestiginde, dikkatini verebildiginde, merak, askinlik, sebat 6zelliklerini sergilediginde,
yapilan isi digsal bir sebepten ¢ok igsel bir istekle gerceklestirdiginde akis yasantisinin iist
diizeyde deneyimlenecegi anlasilmaktadir. Bagka bir ifadeyle akis yasantisi iizerinde ototelik
kisilik o6zelliklerinin etkisi motivasyon diizenleme becerilerine gore oldukca fazladir. Bu
dogrultuda ¢alismada olusturulan modelin alanda eksik kalan noktalara iliskin bakis agist

sunacag1 ve alana katki saglayacagi diigtiniilmektedir.

Arastirmada elde edilen sonuglar baglaminda cesitli 6nerilerde bulunulabilir. Akis
yasantisi, ototelik kisilik, motivasyon diizenleme ile ilgili nitel desende arastirmalar
tasarlanarak bu alanlarda derinlemesine bilgiler edinilebilir. Cesitli demografik degiskenlerin
igerisinde yer aldig1 farkli modeller lizerinden yeni caligmalar gergeklestirilebilir. Farkli
orneklemler, farkli gelisim donemleri ve Kkiiltiirel yapilar iizerinde ¢aligmalar
gerceklestirilerek karsilagtirmali sonuglar ortaya konulabilir. Akis yasantisini deneyimlemeyi
saglayabilmek adina ototelik kisiligin bilesenleri goz oniinde bulundurularak her bir boyutu
giiclendirmeye ayni zamanda da motivasyon diizenlemeye iligkin irade giiciinii artirmaya
yonelik psikoegitim programlari, farkindalik temelli grup caligmalari gercgeklestirilebilir.
Yetiskin bireylerin akis yasantisini deneyimlemelerini ve siirdiirmelerini saglayabilecek
cesitli terapi yaklasimlarindan miidahalelerin yer aldigi deneysel arastirmalar yapilirken
ototelik kisilik ozellikleri ve motivasyon diizenleme becerilerinin dikkate alinmasi

Onerilebilir.
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Introduction

While pathology-based studies focusing on the weaknesses, negative experiences of
individuals, and ways to get rid of the problems have been frequently observed for many
years in the field of psychology, it is seen with the positive psychology trend that people's
strong characteristics, feeling good and happy, developing skills and potential and adapting
to life come to the fore. (Compton & Hoffman, 2012; Lopez, Pedrotti, & Snyder, 2015).
Positive psychology is an approach that focuses on bringing the living standards to a more
positive point by recognizing the positive aspects of the life of individuals in the life process
from birth to death and emphasizes positive life experiences such as well-being, being
hopeful, having an optimistic perspective (Peterson, 2000; Seligman & Csikszentmihalyi,
2000). Although studies in positive psychology have existed since the 1970s, extensive
research has been carried out after the 1990s (Linley, Joseph, Harrington, & Wood, 2006).

Flow experience, which is one of the basic concepts of positive psychology, is
defined as the individual's intense focus on the action he/she performs, paying full attention
to the activity and task, and not feeling anything important or valuable except the action
performed at that moment (Csikszentmihalyi, 1990). When reading a good novel, the
situation, playing a fun game, or having a stimulating conversation is the flow experience.
The main feature of flow experience is that there is intense experiential participation at the
moment of the activity and that the individual focuses on work with a high level of attention
(Csikszentmihalyi, 2014). For the flow experience to take place, a balance must be found
between the ability of individuals and the difficulty level of their work. Flow experience
occurs in situations where people have a high level of skill and a high level of difficulty in
the job, and when there is no balance between the ability and the difficulty of the job,
boredom, anxiety, and indifferent behavior may occur (Csikszentmihalyi, 1997). There are
nine dimensions: three precursor components and six process outputs that contribute to the
realization of a complete flow experience. Having clear goals, matching the balance of skill
and difficulty, and enabling clear feedback are the three key precursors to the flow
experience. The six main process outcomes are the combination of intensely focused
attention, the consolidation of action and awareness, the feeling of control over the action,
the loss of self-consciousness, the failure to notice the time spent deteriorating the
perception of time, and the discovery of autotelism (internal motivation) (Csikszentmihalyi,
2014; Csikszentmihalyi, Latter, & Duranso, 2017). Flow experience is also one of the basic

components of wellness (Seligman, 2011). One way to achieve a high level of well-being is
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to participate in daily activities and enjoy them, i.e., experience the flow experience (Tse,

Nakamura, & Csikszentmihalyi, 2020). It is also seen that people fully give themselves to
the action they perform by integrating with themselves, i.e., experiencing flow experience,
which is also associated with individuals' positive emotions in their lives (Csikszentmihalyi,
2002; Rogatko, 2009).

In the literature, studies are examining the relationship between variables of flow
experience and emotions related to aerobic dance exercise (Karageorghis, Vlachopoulos, &
Terry, 2000), experiences during internet use (Rettie, 2001), teamwork, and extreme
situations (Tse, Fung, Nakamura, & Csikszentmihalyi, 2016), well-being and autotelic
personality traits (Tse et al., 2020), game and online search experience (Mathwick &
Rigdon, 2004), mindfulness training (Aherne, Moran, & Lonsdale, 2011), culture, well-
being and daily life experiences (Asakawa, 2010), success flow motivation (Baumann &
Scheffer, 2011), task characteristics and hedonic well-being (Fullagar & Kelloway, 2009),
personality traits (Hager, 2015), subjective well-being (Fritz & Avsec, 2007).

Autotelic personality traits are treated as some high-level skills and competencies
that make it easier for people to experience and maintain flow experience (Csikszentmihalyi,
2014). The concept of autotelic personality is rooted in Greek and means having internal
motivation and self-goals (Csikszentmihalyi, 1997). Autotelic personality refers to the
characteristics of individuals who tend to enjoy life, who do something for their good with
internal motivation rather than achieving an external goal (Csikszentmihalyi, 2014). Since
automated individuals have characteristics conducive to optimal personality development,
they have a clear advantage in fully realizing the development of their abilities (Baumann,
2012). There are nine characteristics of autotelic personality, and these are concentration,
enjoyment and persistence, curiosity about the activity, transcendence, separation from other
jobs and integration with the activity, the balance of the difficulty level of the work with the
individual's skill, being in the moment, cooperation and feeling the need to succeed with an
active search for the challenge (Nakamura & Csikszentmihalyi, 2009). Since flow
experience contributes to the development of autotelic personality traits such as
concentration, creativity, and activeness, it improves the performance of individuals,
improves morale, and increases motivation, increasing the satisfaction obtained from life
(LeFevre, 1988).

It is stated that individuals with autotelic personality traits often experience flow, that

their academic studies are at a high level, that they feel the meaning of life, that they are



308 T. Turgut, & D. Ummet / Pamukkale University Journal of Education, 53, 305-327, 2021
hopeful for the future, that they are highly motivated in their work, and that their levels of

separation from university life, postponement and instability are low (Asakawa, 2010).
People with autotelic personality traits have more positive experiences in daily life. It is seen
that the self-esteem is high and the goals for the future are determined (Adlai-Gail, 1994),
that they concentrate highly on the experience, enjoy it, obtain satisfaction, have high
perceived control (Asakawa, 2004), experience a high level of flow experience, and have a
high level of life satisfaction and well-being (Tse et al., 2020). While there is a positive
relationship between autotelic personality and the strengths of personality such as positive
emotion, hope, the meaning of life, happiness, life satisfaction, flow, and curiosity; there is a
negative relationship between pathological characteristics such as depression, constant
anxiety and negative emotion (Erduran-Tekin & Kaplaner, 2020; Yarar, 2015).

Studies are examining the relationship between various variables in the literature.
These are autotelic personality and feelings of inferiority (Hirao, 2014), success flow motive
(Busch, Hofer, Chasiotis, & Campos, 2013), flow experience, culture and well-being
(Asakawa, 2010), flow experience and time management in daily activities (Ishimura &
Kodama, 2009), health-related quality of life and sense of harmony (Hirao & Kobayashi,
2013), five-factor personality traits and flow tendency (Ross & Keiser, 2014), subjective
attitude and objective success (Telazka, 2015), parental styles (Biason, 2018), the meaning
of life, curiosity, subjective happiness, flow tendency, anxiety and depression (Yarar, 2015),
well-being and flow experience (Tse et al., 2020), flow status and life satisfaction (Tse, Lau,
Perlman, & McLaughlin, 2018).

The ability of the individual to direct themselves to the inner reward without the need
for external reward and to have inner motivation is included in the characteristics of flow
experience (Csikszentmihalyi, 2014; Csikszentmihalyi et al., 2017). It is thought that
situations such as doing something for their well-being with intrinsic motivation
(Csikszentmihalyi, 2014) and self-motivation regarding activities to be done (Asakawa,
2010) rather than reaching an external goal in the autotelic personality that facilitates the
realization and maintenance of flow experience are related to the motivation regulation skills
of individuals. Autotelic personality is a broad framework that includes the behavioral
tendencies and attitudes of the individual who frequently and fluidly experiences the flow
experience that means "self-governing” or "self-rewarding” (Csikszentmihalyi et al., 2017).
In this context, considering that the concept of autotelic personality does not include a static

personality structure but is skills and competencies that facilitate one-to-one flow



T. Turgut, & D. Ummet / Pamukkale University Journal of Education, 53, 305-327, 2021 309
experience; it was deemed appropriate to provide the intrinsic motivation that shapes the

basic characteristics of the autotelic personality and to include the individual's willingness to
do something for their own choice into the model of the research, taking into account that

motivational regulating skills may affect.

Motivation refers to an intrinsic process that stimulates, mobilizes, and perpetuates
behavior in individuals (Hoy & Miskel, 2015; Lunenburg & Ornstein, 2013). Motivation is
defined as the forces that come from within the individual and act to direct an individual's
efforts to achieve certain goals. In other words, it is stated as a process in which effort,
continuity, and guidance are involved (Lunenburg & Ornstein, 2013). Motivation is divided
into internal and external. Internal motivation refers to the individual's action for pleasure
and satisfaction obtained from work itself without any external influence. When people are
intrinsically motivated, they participate in activities that interest them with a complete sense
of willpower without any restrictions (Deci & Ryan, 1985; Deci, Vallerand, Pelletier, &
Ryan, 1991). External motivation is the self-mobilization of the individual due to external
influences such as punishment or reward. External motivation causes individuals to act
according to situations that encourage them or cause them to avoid them (Hoy & Miskel,
2015).

Regulation of motivation is defined as activities that individuals perform for a
specific goal or initiate, maintain, or complete the desire to achieve a specific goal. The
regulation of motivation covers individuals' thoughts, actions, or behaviors to influence their
choices, efforts, or continuity in the process (Wolters, 2003). The regulation of motivation or
the active efforts of individuals to maintain or increase their motivation represents the basic
process of self-control. Individuals can incorporate self-control skills into the process by
leveraging strategies such as rewarding themselves and changing their environment to
regulate their motivation (Kim, Brady & Wolters, 2018; Wolters, 2003). Motivational
regulation also represents an important aspect of self-regulated learning (Pintrich, 2004).
Regulating motivation is very important in self-regulated learning since motivation is
constantly reshaped as the activity develops (Jarvela & Jarvenoja, 2011). Given the many
motivational challenges individuals face in the process of their activities, the regulation of
motivation has a significant impact on the achievements of individuals (Kim et al., 2018). In
this sense, it is thought that it is important to examine the relationships of motivation
regulation, which is considered as the awareness of motivation and the will power for its

sustainability (Saricam & Erdemir, 2019), with the flow experience, which is an activity-
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based experience, and the autotelic personality, which is an important personality in

maintaining the flow experience.

When the literature is examined, studies on flow experience have increased in recent
years, but it is seen that the studies carried out in this field are limited, especially in the
national literature. Especially in recent years, the rapid development of technology and many
life changes make it difficult for individuals to shape events with intrinsic motivation and to
experience long-term flow experience in the activities they take part in. In this context, it is
thought that the introduction of various variables that will strengthen the flow experience in
adult individuals through a new model will emphasize the importance of different
mechanisms in the whole of life in general and in activities carried out in particular.
Although studies have been found that autotelic personality traits, which are an important
factor in flow experience and maintaining flow experience, are discussed together, the fact
that no studies have been found in which motivational regulation, flow experience, and
autotelic personality traits are examined together constitutes the main starting point of this
study. In the relationship between motivational regulation skills and flow experience, it was
seen as important to examine autotelic personality traits through a new model, considering
that they are also important and can play an intermediary role. It is thought that the findings
will contribute to positive psychology literature, an area that continues to develop, and will
form ideas for other researchers on the subject. Thus, this study aims to examine the
mediating role of autotelic personality traits in the relationship between adult individuals'

motivation regulation skills and flow experience.
Method
Research Model

This research is a correlational model to examine the mediating role of autotelic personality
in the relationship between motivation regulation and flow experience in adult individuals.
A correlational model is used to examine the relationship between two or more variables,
whether the variables affect each other, and the change of variables together (Creswell,
2017). In this study, the relationships between variables will be examined through a
dependent variable, independent variable, and mediator variable. The model is constructed
by defining motivation regulation as the independent variable, the autotelic personality

mediator variable, and the flow experience as the dependent variable.
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Sample

The sample of the study consists of 535 adult individuals selected with the convenience
sampling method. Convenience sampling is the sampling type based on the principle of
working with close and easily accessible individuals and situations when the researcher does
not have the opportunity to use other sampling types (Creswell, 2017; Mertens, 2010). In the
process of determining the sample, adults over the age of 18 living in many different
provinces of Turkey were included in the study with online forms created through online
applications. Within the scope of the study, the gender, ages, and professions of the
individuals that make up the sample were examined as demographic variables. In the
beginning, 54 questionnaires that were determined to be incomplete or incorrect due to the
evaluation made on the data collected from 589 adult individuals were excluded from the
study, and the analyses were carried out on 535 data in total. Of the individuals in the
sample group, 368 (68.8%) are female, 167 (31.2%) are male. Although the ages of the
individuals in the sample group ranged from 18 to 67, the average age was calculated as
34.89.

Ethical Declaration

Ethical approvals and permissions required to carry out this study were obtained by
Marmara University Institute of Educational Sciences Research and Publication Ethics
Committee (Approval date and number: 23.07.2020 / 2020-7-18 and protocol number
2020/59).

Data Collection Tools

In the study, the personal information form prepared by the researchers was used to examine
the personal information and sociodemographic characteristics of adult individuals. The
Flow Experience Scale (Uz-Bas, 2019) was used to examine the flow experiences of adult
individuals, the Autotelic Personality Inventory (Yarar, 2015) to examine the autotelic
personality traits, and the Motivation Regulation Scale (Saricam & Erdemir, 2019) to

examine motivation regulation skills.
Flow experience scale

It is a scale developed by Magyarodi, Nagy, Soltesz, Mozes, & Olah (2013) and adapted
into Turkish by Uz-Bas (2019) to examine individuals' flow experience and their basic
characteristics in flow experience. It is a 5-point Likert-type scale consisting of 12 items in
total, including the expressions " Strongly Disagree ", " Disagree ", " Undecided ", " Agree "
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and " Strongly Agree ". The scale has two sub-dimensions: balance and work concentration.

The lowest and highest scores that could be obtained from the scale were 12 and 60. High
scores on the scale indicate that the individual has a high level of flow experience. In the two
sub-dimensions of the scale with 12 items, the fit values of the construct validity (y2 / df =
2.640, GFI =926, CFl =.961, RMSEA =.076) appear to be within acceptable ranges.
Cronbach Alpha internal consistency reliability coefficients of the scale are .93, for
concentration on work sub-dimension .83, and for total points .91. According to the
reliability analysis performed in this study, the Cronbach Alpha coefficients are respectively

for equilibrium .79, for concentrating on work .80, and for total .86.
Autotelic personality inventory

It is a scale developed by Yarar (2015) to examine Autotelic personality traits. It is a 5-point

Likert-type scale consisting of 45 items, including the expressions "A little or no," "A little,"
"Moderate,” "Often,” and "Too much."” The scale has nine sub-dimensions: concentration,
persistence and pleasure, curiosity, transcendence, separation-integration, skill-difficulty
balance, being present, cooperation, and active difficulty seeking. The lowest and highest
scores that could be obtained from the scale were 45 and 225. High scores obtained from the
scale indicate that the level of experiencing and maintaining flow experience is high.
Cronbach Alpha internal consistency reliability coefficients of the scale are .88, for the sub-
dimension of persistence and enjoyment .87, for the curiosity sub-dimension .83, for the
transcendence sub-dimension .83, for the dissociation-integration sub-dimension .80, for the
skill-difficulty balance sub-dimension .78, for the being present sub-dimension .67, for the
collaboration sub-dimension .71, for the active challenge seeking sub-dimension .70 and for
the total score of the scale .92. According to the reliability analysis performed in this study,
the Cronbach Alpha coefficients are respectively for concentration .83, persistence and the
ability to enjoy .87, curiosity .86, transcendence .84, separation-integration .75, skill-
challenge balance .65, to be present .62, cooperation .50, active challenge quest .57 and
grand total .89.

Motivation regulation scale

It is a scale developed by Kim et al. (2018) and adapted into Turkish by Sarigam & Erdemir
(2019) to examine the willpower of people towards the awareness and sustainability of
motivation. It is prepared in 5-point Likert type with the expressions "Not for me at all,” "A
little for me,” "A little for me,” "Quite for me," and "Just for me™ and consists of 12 items in

total. The scale has two sub-dimensions: motivation regulation and willpower. A minimum
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of 12 and a maximum of 60 points can be obtained on the scale. High scores on the scale

indicate that individuals' levels of motivation regulation have increased. The fit index values
obtained as a result of the confirmatory factor analysis (2 = 26.55, SD = 14, RMSEA =
.047, NFI = .96, NNFI= .96, IFI= .98, RFI= .98, CFI= .96, GFI = .96, AGFI =.96; SRMR=
.041) seem to be at a good level. Cronbach Alpha internal consistency reliability coefficients
of the scale for the motivation regulation sub-dimension are .93, for the willpower sub-
dimension .93, and for the total scale score .92. According to the results of the reliability
analysis performed in this study, the Cronbach Alpha internal consistency reliability

coefficients of the scale for motivation regulation .90, for willpower .94, and total points .90.
Data Analysis

The data obtained in the research were analyzed through the SPSS 23 package program and
the Process Macro add-on. Pearson Product Moment Correlation, Conditional Process
Analysis (mediator variable analysis), and Bootstrapping analysis for variables were
performed. At the beginning of the study, 54 data that were found to be incomplete or
inaccurate due to the evaluation from the data collected from 589 people were excluded

from the study, and analyses were carried out on a total of 535 data sets.
Results

Relationships Between Flow Experience, Autotelic Personality, and Motivation
Regulation

Pearson Product Moment Correlation Analysis was performed to examine the relationships
among adults and individuals between flow experience, autotelic personality traits, and

motivational regulation skills and is presented in Table 1.

As can be seen in Table 1, Pearson Correlation Analysis was performed to determine
the relationships between flow experience, autotelic personality traits, and motivational
regulation skills. According to the analysis results, there is a moderately positive and
significant relationship between flow experience and autotelic personality traits (r =.49; p
<.001), there is a low level positive and significant relationship between flow experience and
motivation regulation (r =.28; p <.001) and there is a moderately positive and significant

relationship between autotelic personality and motivational regulation (r =.55; p <.001).
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Table 1. Relationships Between Flow Experience, Autotelic Personality, and Motivation

Regulation (N=535)

Variables 1. 2. 3.

1. Flow Experience 1

2. Autotelic Personality 49* 1

3. Motivation Regulation 28* 55* 1
*p<.001

Findings Regarding the Model About the Mediating Role of Autotelic Personality in

the Relationship Between Motivation Regulation and Flow Experience

In order to examine the mediating role of the autotelic personality in the relationship
between motivation regulation and flow experience, first of all, statistical analyzes aimed at
determining the relationships between the independent variable (motivation regulation) and
the dependent variable (flow experience), the predictive level of the extrinsic variable
(motivation regulation) for the intrinsic variable (flow experience) were carried out, and in

Figure 1, the created predictive model is presented.

.08

.28*

\ 4

Motivation Regulation Flow Experience

*p<.001

Figure 1. Regression Model Examining the Relationship between Motivation Regulation and

Flow Experience

When Figure 1 is examined, between motivation regulation variable and flow
experience variable ($=.28; p <.001), there is a positive and significant relationship. The

motivation regulation variable directly affects the flow experience variable (95% CI [.1616-
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.2954]). It is seen that regulation of motivation explains the flow experience around 8% (R?

=.08; p<.001). This situation supports the condition that the relationship between the
predictor (motivation regulation) and the dependent (flow experience) should be meaningful,
which is one of the prerequisites for conducting a dependent, independent, mediator model
study (Civelek, 2018; Siimer, 2000). After this stage, the conditional process analysis was
carried out to examine the mediating role of the autotelic personality in the relationship

between motivation regulation and flow experience, which is the study's main purpose.

Conditional process analysis is a regression-based approach used to describe the
conditional nature of the mechanism or mechanisms (mediating and regulatory variables).
One variable transmits its effect on the other variable and examines multiple states between
variables (Hayes, 2018). Mediation analysis is carried out to examine the direct and indirect
effects of a variable on another variable through one or more mediating variables (Hayes,
2018; Preacher, Rucker, & Hayes, 2007). Conditional process analysis was conducted to
examine the mediating role of autotelic personality in the relationship between motivation
regulation and flow experience. In the conditional process model, motivation regulation was
defined as the independent variable, autotelic personality as the mediator variable, and flow

experience as the dependent variable. Findings for the model are presented in Figure 2.

Autotelic Personality

54* AT

.24

Motivation .02**
Regulation

Flow Experience

*p<.001 **p>.05

Figure 2. A Model for Examining the Mediating Role of Autotelic Personality in the
Relationship Between Motivation Regulation and Flow Experience

The results of examining the mediating role of autotelic personality in the

relationship of motivation regulation variable, which is the study's main purpose, with flow
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experience are given in Figure 2. When the model is examined, the difference between the

motivation regulation variable in the first model (Figure 1) and the flow experience variable
(p=.28; p<.001) along with the autotelic personality variable of the relationship (£=.02;
p>.05) decreases to the given levels, and the existing significant relationship disappears. In
studies examining the mediating role effect of this result obtained from the model, it is seen
that when the mediator variable is included in the model, it provides the precondition that
the mediator variable must either partially or completely reduce the relationship between the
independent variable and the dependent variable (Baron & Kenny, 1986). The main result is
that the relationship between motivation regulation and flow experience disappears when
autotelic personality is included in the model; that is, while the motivation regulation
variable has low importance on flow experience, autotelic personality is a higher level
predictor and an important variable that needs to be examined for flow experience. In other
words, it has been concluded that autotelic personality has a fully mediating role in the
relationship between the motivation regulation variable and the flow experience variable. In
the model, 24% of the total variance of the flow experience variable is explained. (R? =.24;
p<.001). In order to examine whether the mediating role of autotelic personality is
significant in the established model, bootstrapping analysis was performed and presented in
Table 2.

As can be seen, Table 2 shows the results of the Bootstrapping analysis performed on
whether the mediating role of the autotelic personality variable in the model is significant.
Bootstrapping analysis is a method based on selecting a resampling from an original sample
to obtain a more accurate estimate than in traditional methods and examines the significance
of the path coefficients and mediation effect in the established model (Lockwood &
MacKinnon, 1998). In order to determine whether the mediation is significant, the bootstrap
value, in other words, the resampling number was arranged as 10000. The direct and indirect
impact coefficients were examined based on the 95% confidence interval. When the full
mediator role of autotelic personality was significant in the relationship between motivation
regulation and flow experience, it was found that there was no zero value between the lower
and upper limits. The absence of zero between the upper and lower values indicates that the
mediating role is accepted in a meaningful way. This result shows that the autotelic

personality variable has a significant mediator role in the model (95% CI [.2067 - .3226]).
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Table 2. Bootstrapping Analysis Results Regarding Direct and Indirect Effects

%95 Confidence Interval

Tested Path B Shy

Lower Limit  Upper Limit
Direct
Motivation —» Autotelic o4% 076 1.0152 1.3170
Autotelic —»  Flow A47* 017 1502 .2189
Motivation —» Flow .28* .034 1616 .2954
Indirect
Motivation —Autotelic—> Flow .26 029 2067 3226

*p<.001 PB: Standardized Coefficient

Discussion and Conclusion

In this study, the mediating role of autotelic personality in the relationship between
motivation regulation and flow experience was investigated. First of all, relationships
between variables were examined. There is a positive and significant relationship between
motivation regulation and flow experience. It is stated that individuals who determine
motivation by themselves and are autonomous, related, and competent on motivation will
experience the flow experience more (Kowal & Fortier, 2000). Individuals with high
motivational competence are more likely to set easier goals in motivational activities, their
actions seem effortless and joyful, and thus they are expected to experience flow experience
more frequently (Rheinberg & Engeser, 2018). Similar studies in the literature support the
finding that individuals with high motivation regulation skills will have a high level of

experiencing flow experience.

As another result of the study, there is a significant positive relationship between

autotelic personality and flow experience. It is seen that individuals with autotelic
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personality traits facilitate experiencing and maintaining their flow experience. In various

studies in the literature, individuals with autotelic personality traits often experience flow,
feel the meaning of life, hope for the future (Asakawa, 2010), have positive traits such as
positive affect, hope, meaning of life, happiness, life satisfaction, and experience flow
experience more (Yarar, 2015), they experience flow experience at a high level, and their
life satisfaction and well-being levels are high (Tse et al., 2020), and this supports the result
of this study.

As another result, there is a significant positive relationship between motivation
regulation and autotelic personality traits. It shows that individuals who can motivate
themselves and have the willpower to regulate their motivation will have a higher level of
showing autotelic personality traits. In various studies in the literature, similar findings are
suggesting that individuals who exhibit autotelic personality traits have high motivation in
their work and low levels of negative behaviors such as leaving the university life,
procrastination, and indecision (Asakawa, 2010), they can concentrate on their activities at a
high level, and gain pleasure and satisfaction from the activity they perform (Asakawa,
2004).

When the findings regarding the model reflecting the main purpose of the study are
examined, it is seen that the model is compatible at an acceptable level as a result of the
analyzes conducted for the mediating role of the autotelic personality in the relationship
between motivation regulation and flow experience. Motivation regulation has a direct effect
on flow experience. The meaningful relationship between motivation regulation and flow
experience disappears when autotelic personality is included in the model; that is, while the
motivation regulation variable has a low significance on flow experience, the autotelic
personality is a higher predictor and must be examined for flow experience. In other words,
it can be said that autotelic personality has a fully mediating role in the relationship between
motivation regulation and flow experience. According to the model, it is understood that
individuals with high motivation regulation skills will have more autotelic personality traits,
and individuals with autotelic personality traits will experience and maintain flow
experience more easily. Various studies in the literature support that; autotelic characteristics
are observed at a high level in people who are characterized by a high level of organization,
consistency, and motivation (Mikicin, 2013), there is a positive relationship between
intrinsic motivation and autotelic experience (Jackson, Ford, Kimiecik, & Marsh, 1998),

autotelic individuals have a high level of motivation in their works and a low level of
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negative behaviors such as leaving university, procrastination, and indecision (Asakawa,

2010) and the fact that individuals having the motivation regulation skills in the model have
a high tendency to show autotelic personality traits.

In the literature related to the conclusion that individuals with autotelic personality
traits in the model experience and maintain their flow experience more easily; it is stated
that athletes with autotelic personalities act with self-consciousness, concentrate on current
tasks, the balance between skills and difficulties, experience autotelism and time awareness
more easily and that they experience various components of flow experience more easily
(Mikicin, 2013), individuals with autotelic personalities experience more frequent flow,
show higher self-esteem, lower anxiety, and use active coping strategies more frequently
(Asakawa, 2010). Similarly, autotelic personality, which includes features such as
curiosity, persistence, low self-centeredness, intrinsic motivation, enjoyment of difficulties,
the transformation of boredom (change of its shape), attention control, facilitates the flow
experience of any activity performed and has direct and indirect effects on the well-being of
individuals (Tse et al., 2020). In the literature similar to the result obtained in the current
study, individuals with autotelic personality traits concentrate on the experience at a high
level, enjoy, get satisfaction, have high perceived control and high psychological well-being
(Asakawa, 2004), individuals with autotelic personality exhibit the highest flow experience
and time management in daily activities, flow activities are related to personal development
and self-development process, provide pleasure and motivation for following activities
(Ishimura & Kodama, 2009), people with high autotelic personality experience more flow
situations during the word decoding task. They experience more life satisfaction through the
indirect effects of autotelic personality on the flow experience (Tse et al., 2018). There are

similar findings in the literature, and they support the result obtained from the model.

In the model, it is also seen that individuals who have motivation regulation skills
will experience the flow experience more. In various studies in the literature, individuals
with intrinsic motivation have the freedom to identify difficulties and follow them, flow
experience experiences can reach the peak with the effort and success achieved (Seifert &
Hedderson, 2009), and self-determined intrinsic motivation styles make it easier to
experience the flow experience (Mills & Fullagar, 2008). In a way supporting the results of
the current study, findings suggesting that individuals with high motivational competence
are expected to experience flow experience more frequently (Rheinberg & Engeser, 2018),

and situationally, internal and external motivation styles determined by individuals are
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positively associated with experiencing flow experience (Kowal & Fortier, 1999), and

individuals with challenging game experience achieve good flow experience, learning
performance and satisfaction (Hung, Sun, & Yu, 2015) have been put forward by different
researchers in the literature. In addition, it is understood in other studies that regulatory
factors of intrinsic motivation (such as going to a university to learn new ideas and develop a
sense of accomplishment) lead students to research high-level intrinsically satisfying flow-
through academic activities (Mills & Fullagar, 2008). That intrinsic motivation is an
important component in gaining opportunities for creativity and promoting flow experience

at work (Moneta, 2012) and is considered to support the result in the model.

As a result, it is observed that when adult individuals can motivate themselves in
their lives, it will be easier for them to focus on any activity they perform (academic,
housework, hobby, daily work, etc.) and to experience the flow experience by fully
concentrating in the activity when their will power to regulate their motivation is high.
Besides, regulation of motivation appears to be an important component for individuals to
experience the flow experience, and when autotelic personality traits exist, that is, when
individuals isolate from other jobs and integrate only with the activity performed when they
can pay attention, exhibit the characteristics of curiosity, transcendence, perseverance when
the work is done is an internal rather than an external cause, it is understood that the flow
experience will be experienced at a high level when it is done willingly. In other words, the
effect of autotelic personality traits on flow experience is much more than motivational
regulation skills. In this direction, the model created in the study is thought to provide a

perspective on the missing points in the field and contribute to the field.

Various suggestions can be made in the context of the results obtained in the
research. In-depth knowledge can be obtained by designing qualitative research on flow
experience, autotelic personality, and motivational regulation. New studies can be carried
out on different models that include various demographic variables. Comparative results can
be revealed by carrying out studies on different samples, different developmental periods,
and cultural structures. To enable the experience of flow experience, psychoeducation
programs and awareness-based group studies can be carried out to strengthen each
dimension by taking into account the components of the autotelic personality and increasing
the willpower for organizing motivation. While conducting experimental studies involving

interventions from various therapy approaches that can enable adult individuals to
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experience and maintain their flow experience, it may be suggested to consider autotelic

personality traits and motivational regulation skills.
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