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Abstract

Knowing the location of historical and geographical events and the timeframe when the facts occurred is of great
importance for establishing a cause-and-effect relationship. Although it is easy to find a location with the technology
developing in daily life, location analysis knowledge and skills are needed to determine the location using nature or to
analyze the advantages and disadvantages of the current location. Primary and secondary school education are
important for students to acquisition locational analysis sKkills; the foundations are laid in the pre-school period. In
this study, the aim is to explain how location analysis skills are considered in the 2018 Social Studies course
curriculum and textbooks. In this study, a document review method is used to examine the 2018 Social Studies course
curriculum and Social Studies textbooks. As a result of document analysis with descriptive analysis management,
only four textbooks contain location analysis skills, which is one of the 27 Skills included in the Social Studies course
curriculum. A total of six acquisitions were found to be associated at the grade 4 level. It was determined that the
book section on four of the achievements associated with the location analysis skill in the program was quite
successful, and the other parts related to the two achievements were far from acquisitioning the location analysis
skill. As a result of the research, it is recommended that other grade levels include achievements in location analysis
skills and that textbooks be better equipped to acquisition skills.
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In the formal education-training process, which we can express as the process
of acquisitioning aims and behaviors set within the framework of a specific plan,
the basic content of each course is determined by the educational programs.
Students are expected to acquire knowledge and skills under the guidance of both
teachers and textbooks prepared in accordance with the determined curriculum.
From 1924 until 2005, most of the instructional program in the Social Studies
curriculum (SSCEC) includes acquisition of knowledge as well as skills. According
to the 2005 SSCEQC, skills are defined as abilities designed to for students to acquire
in the learning process and to ensure their transference to daily life (Ministry of
National Education (MoNE), 2005). Although skills training have been among the
aims of the National Education Basic Law since 1973, the implementation in
schools started with the 2005 curriculums (Artvinli, 2020). With the change in
primary education programs, it is seen that instead of the approach of memorizing
information, students take the approach of reaching the information themselves,
learning by doing-living and using the knowledge they have learned in their lives.
In order to achieve this, common and special field skills are included in the
curriculum (Gelen, 2011). Artvinli (2010), on the other hand, refers to the skills
included in all educational programs as skills that students must learn to use
during their lives.

In the 2005 SSCEC, six field skills were included along with nine common skills
at the fourth and seventh grade level. In the 2018 SSCEC, a total of 27 skills were
included under the basic skills heading, removing the common and field skill
expressions. Before achievements can be given according to the learning areas at
each grade level, the skills that will be acquisitionby the students are also included
in the processing of the relevant learning area (MoNE, 2005; MoNE, 2018).
Compared to the 2005 and 2018 SSCEC in terms of geographical skills, nine
geographical skill acquisitions were included in the 2005 SSCEC, while 22
acquisitions were included in the 2018 SSCEC. In addition to the skills from 2005
SSCEC, the 2018 SSCEC includes location analysis, change and continuity detection,
map literacy and environmental literacy skills. This can be expressed as an
indication that the importance given to Geography subjects is increasing within the
scope of Social Studies course (Ciftci & Akga, 2019).

When the literature is examined, it will be seen that a lot of research has been
done, especially about skill acquisition in the Social Studies course curriculum for
students; the activities and benefits of teachers in the process of acquisitioning
skills; examining the structure of skills; and comparing the skill size of 2005-2018
curriculum (Baykara, 2006; Demir, 2006; Narin & Aybek, 2010; Celikkaya, 2011;
Gelen, 2011; Celikkaya, 2012; S6nmez & Aksoy, 2012; Mutluer, 2013; S6nmez &
Aksoy, 2013; Taskiran, Bas & Bulut, 2016; Coban & Aksit, 2018; Celik & Kamus,
2019; Celikkaya, Yildirim & Kiirtimliioglu, 2019; Ciftci & Akca, 2019).

There are more skills in 2018 course for Geography that are associated with the
issues of social studies course curriculum between environmental literacy,
observation, map literacy, using evidence, location analysis, spatial perception,
tables, graphs, diagrams, time and chronology by interpreting and drawing
capabilities include detection. Unlii (2011) and Bozyigit & Akca (2017) define the
concept of geographical skills as the abilities that are intended for attaiment by
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students in the process of teaching Geography. Geographical skills as identified in a
Geography education project performed within the scope of the standard in 1994
include: 1) Ask geographical questions; 2) Gather geographical information, 3) Edit
geographical information, 4) Analyze geographic information, and 5) To
communicate answers to geographical questions (Huynh, 2009).

In order to acquire geographical skills, it is important to start from the primary
school level and develop the necessary content and planning in accordance with
the abiities of the class level. With the primary education, skills directly related to
Geography should be included in the curriculum, such as environmental literacy,
location knowledge, spatial perception and change and continuity perception. The
knowledge and skills acquisitioned within the scope of Geography, which studies
natural and human events and phenomena occurring in place and space, are
necessary for a better perception of the environment and a good life.

As a result of the integration of technology into the educational process, the
location analysis skill was intended for acquisition by feeding into map literacy and
spatial perception skills in 2005 SSCEC. However, location analysis skills were
considered to be a separate skill in 2018 SSCEC to increase secondary school
students' awareness of technology and develop the acquisition of location analysis
abilities (Cepni, 2019). It is necessary for each person to have the ability to know,
recognize and evaluate the characteristics of their location or location and their
relationship with their immediate environment for their daily life. However, most
individuals do not understand spatial and location relationship analysis in a
healthy way throughout their teaching life. Without this skill, it is very difficult for
people to recognize the environment in which they live, to establish relations with
other environments, to choose the place of establishment of a residence or
production facility, and to be prepared for natural disasters. In order to solve these
challenges, skills that require map and location analysis must be acquired by
students during their educational life (Azzari, Zamperlina & Landia, 2013).

Basic geographical skills, such as location analysis, mapping and navigation, are
among the skills that are primarily intended for students from primary school to
university education in most countries. From the first grade in the United States of
America, studies are carried out to provide students with location, map and
direction skills within the Social Studies course. As a result of the importance given
to these skills, when you ask a citizen on the street for an address, it will be seen
that they correctly use the concepts of direction (for example, west-north, rather
than right-left expressions) in directions (Tuna, Demirci & Gililtekin, 2012). It can
be seen that topics related to Geography are focused on five basic concepts in the
teaching processes and in geographical research. Concepts that can be considered
as place, location, relations between places, mobility (migration) and regions are
used as tools in explaining and teaching geographical issues (Taskiran, Bas & Bulut,
2016).

Currently, the share of Geographic Information Systems (GIS) in acquiring the
ability to location analyze in the teaching of Geography is increasing. Place and
location in a way that will appeal to different senses of the Google Earth
application, aerial photos, internet sites, smartphone and tablet applications, and
applications of GIS, offer a detailed review of the location of equipment and are a
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great contribution to the development of locational analysis abilities (Wiegand,
1993; Cepni, 2013; Aydin, 2017).

It can be assumed that the need for location-direction and location analysis
skills are decreasing today, when access and sharing of locational information is
becoming easier through mobile phones and navigation systems. However,
developments with technology require people to have a basic level of locational
analysis skills in our ability to find directions and perform location analysis. Basic
teaching activities starting with Life Science courses should be further developed
with Social Studies courses in order to develop the ability to teach and analyze
concepts containing locational knowledge. Location-direction together with
locational knowledge and analysis skills being acquired at a young age are of great
importance to people's lives. Acquiring technology-independent locational analysis
skills in young people are emphasized every time technology usage levels are high;
such skills can also be vital in urgent and important situations where we cannot
reach technology. In this study, an examination occurs about how location analysis
is evident in SSCEC as a separate skill and how it is handled in textbooks..

Methodology

In this research, document review from qualitative research methods was used.
Document review is a technique based on document review and analysis,
especially printed and electronic materials. Corbin & Strauss (2008) suggest that
document reviews, infer from, and creates knowledge to improve analysis and
interpretation of data and empirical perspective as a method of essential
references.

The study of a document analysis method covers the study of written materials
related to targeted events and facts. Document analysis is a qualitative research
method and is widely used in situations where observation and interview methods
are not possible (Yildirim & Simsek, 2018). Ekiz (2009) refers to the data provided
by a document analysis method as secondary data, including the process of
systematic collection, examination and evaluation of public or private documents
produced by public institutions. Patton (2014) proposes that documents are
valuable in that they provide information to the researcher at many points that
cannot be observed, and can reveal aims and decisions that cannot be calculated by
the researcher. Yildirnm & Simsek (2018) lists the stages of a document review
method as: accessing documents, originality-checks, understanding documents,
analyzing data, and using data. Such stages were taken into account in the data
collection and analysis processes of this research.

Data Collection

The data of this research conducted by a document analysis method is the 2018
Social Studies course curriculum (SSCEC) and Social Studies textbooks. Ministry of
National Education (MoNE) curriculum monitoring and Evaluation System
accessed at http://mufredat.meb.gov.tr. All skill acquisitions in SSCEC were
examined and a table was created by examining the skill acquisitions that directly
related to the skill of locational analysis. A total of twenty-seven skills have been
included in the SSCEC, and it is valuable to note that some skills have little place in
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the curriculum. Location analysis skill is also one of the few skills given in SSCEC
when looking at the state of acquisition and direct association of subjects. Social
Studies 4-5-6-7 curriculum taught in primary and secondary school institutions
and the classroom textbooks that have a great impact on the implementation phase
are examined. The chosen Social Studies textbooks approved by the Ministry of
Education and distributed to schools for use in the classroom were accessed
through the Educational Information Network (EIN). The cover images of these
books are given in Figure 1.
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Figure 1. Social studies textbooks available from education information network

Data Analysis

The data collected within the scope of the research was analyzed using
descriptive analysis method. By examining the skills and achievements in SSCEC, a
table has been prepared to determine which achievements the location analysis
skill is associated with. A description occurs about how the subjects relate to
locational analysis skills in the relevant textbook. Expert opinion was consulted for
the collected data and analysis of how the location analysis skill is given in SSCEC
and textbooks. As part of the validity and reliability of qualitative research, expert
opinions are of great importance. For expert opinion, interviews were conducted
with three faculty members working in the field of Geography education, Social
Studies education and Educational Sciences. After expert opinions, the final version
of the data analysis was reported..

Findings

In this part of the research, the results obtained by examining the acquisitions
and sections associated with location analysis in the textbooks related to the Social
Studies course curriculum and MoNE are included. In 2018 SSCEC, the
achievements associated with the locational analysis skills are one of 27 skills
expected to be acquired by students in accordance with the Turkish Qualifications
Framework (TQF). This information is given in Table 1.
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Table 1
Acquisitions Associated with Location Analysis Skills in SSCEC for Grade 4
Grade Learning Acquisition
Area

SS.4.3.1. It makes inferences about the location of any place
around it.
Location analysis is performed in terms of directions, proximity
to natural and human elements, distance. Natural and
technological direction finding methods and tools are addressed.
SS.4.3.2. It sketches the places he uses in his daily life.
Shelter, emergency gathering place, emergency exit and other
safe areas are shown on the sketch.
SS.4.3.3. It distinguishes the natural and human elements in the
environment in which it lives.
Students are allowed to recognize their immediate environment
with all its elements.

People, SS.4.3.4. By observing the weather events occurring around it,

4 places and he transfers findings to illustrated graphs.

environments The observation time is determined in such a way as to allow the
observation of different weather events. It also focuses on the
ability to read and create charts when conveying weather events.
SS.4.3.5. It makes inferences about where he lives and the
landforms and population characteristics around.
The political and Physical Map of Turkey is examined together
with the students.
During the processing of this acquisition, literary products such
as poetry, stories, and epics are used.
SS.4.3.6. Make the necessary preparations for natural disasters.
Priority is given to natural disasters that are likely to occur in the
environment in which the student lives. Earthquake bag
preparation is discussed.

In this study, four of the acquisitions associated with location analysis capability
in the 2018 SSCEC, are shown in Table 1. The location analysis capability appear in
the learning area People, Places and Environments. For 2018 SSCEC taught in
Grades 4.5.6.7., there are a total of 131 achievements and 432 lesson hours
reserved in the curriculum for teaching these achievements. Between this number
of acquisition and course hours, only six acquisitions and 20 course hours are
allocated to location analysis skills in SSCEC for Grade 4.

In this study, four textbooks distributed to schools by the MoNE and reached
from the EIN are also examined. Sixty-one to 92 of the acquisition subjects
associated with location analysis is in the books. “Where we live” is given as the
unit heading. The lectures given in this section are discussed on the basis of
achievements.

For SS5.4.3.1. “It makes inferences about the location of any place around it”: As
for its acquisition, our aspects were entered with the question “What can be the
benefits that knowing the aspects can provide us?" Karagoz-Hacivat dialogue was
used to increase students' interest and motivation on the subject. After the main
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and intermediate directions are shown on a figure, then visual and descriptive
information can be used to find directions (such as the location of the Sun, the
Polar Star, mosses, decks, clock method, cemetery, compass, GPS) is given. Visual
and descriptive information about the methods to be used in direction finding is
organized in a very descriptive and instructive manner. It is believed that the level
of preparation of the textbook as a visual and descriptive text will make a great
contribution to providing students with the ability to analyze the location. At the
end of the subject, there is an activity prepared for students to strengthen the
aspects.

For SS.4.3.2. “It sketches the places uses in his daily life”: The topics covered by
the acquisition are given with two pages under the heading “Let's make a location
description”. An example of a sketch was given in the section that began with
expressions aimed at understanding the bird's-eye view point and students were
asked to draw a sketch showing the places known to everyone in the neighborhood
where they lived. Considering the contribution that location analysis will make to
the skill development of students, it has been concluded that there is a section that
will offer contributions to introduce, describe or describe the places we live by
using the concepts of direction taught in the previous section.

For SS.4.3.3, “It distinguishes the natural and human elements in the
environment in which it lives”: The issues within the scope of acquisition is given
on three pages of the textbook with the title “What is there going on around us?.
Six photographs of natural and human elements are included. By using these
photographs, definitions and examples of natural and human elements were
mentioned.

After the lecture, a text was given and students were asked to write natural and
human elements in the text. At the end of the chapter, the question is asked “What
are the natural and human elements that you see between your school and your
home?" It is believed that the assignment on the subject will be useful for students
to distinguish between natural and human elements in their immediate
environment. It is also believed that it will be difficult to reconcile this acquisition
and that associated with the acquisition of location analysis in SSCEC with the fact
that it is directly related to location information and analysis because skill
acquisition and textbook learning are focused on the separation of natural and
human elements. In order to contribute to students' location analysis skills, when
talking about natural and human elements within the scope of acquisition,
examples of differences shown by natural and human elements should also be
included. For example, a sample of vegetation from two different climatic zones or
a sample of rural dwellings from two different climatic zones will be shown and it
is believed that the development of location analysis skills will also contribute to
the development of this acquisition by asking students why they are different in
the classroom.
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For “SS.4.3.4. “By observing the weather events occurring around it, transfers
findings to [llustrated graphs.": The issues covered acquisition are given in a four-
page section of the textbook titled “Weather." After talking about weather events
and what the weather is in the section, a weather table and graph are included
based on observations made by the student. At the end of the section, which also
mentioned the activities and duties of the General Directorate of Meteorology,
students were asked to observe the weather in the area where their homes are
located for a week and record it by measuring the temperature with a
thermometer, and then create a weekly temperature chart. By examining the skill
acquisition and the chapter knowledge from the textbook, it is clear that it greatly
contributes to the development of the ability to “draw and interpret tables, graphs
and diagrams”, which is at least as important as location analysis for students. In
this section, tables and graphs showing that the weather and temperature values in
the centers located in different locations (such as Seaside-mountainous area or
humid climate-arid climate) were used to contribute to the development of
location analysis skills in students. It is believed that by asking them to compare
the weather characteristics of the place they lived with another province or
country they went to before in the class with another example, they will also
contribute to the ability to analyze the location based on their reasons.

For SS5.4.3.5. “It makes inferences about where he lives and the landforms and
population characteristics around him.": The topics covered by the acquisition are
given as five pages in the textbook under the heading “Where we live". As stated in
the acquisition description, The Map of the Administrative Divisions of Turkey (the
acquisition description in the SSCEC and the phrase political map of Turkey were
used in the textbook. This title is not used by the General Directorate of maps. The
title political map is used for maps showing borders drawn between countries by
political treaties. For this reason, the acquisition and the use of the phrase in the
textbook are incorrect.). In using the physical map of Turkey, students were asked
to examine the location of their location. Based on this, examples of literary
products such as folk songs, poems and epics that reflect the location
characteristics of some places in our country (for exmaple, Carsambayi sel aldi1 folk
song and Oltu legend) were completed. As a homework assignment at the end of
the subject, students were asked to conduct research on literary products
describing the location characteristics of the place in which they lived. It is
believed that the skill acquisition and section in the textbook will contribute
greatly to the development of location analysis skills along with map skills in
students.

For SS.4.3.6. “Make the necessary preparations for natural disasters.”: The
issues covered by its acquisition are discussed in detail under the textbook heading
“Let's be prepared for natural disasters". In the section, information about the
causes of the occurrence of natural disaster types and ways of protection were
successfully transmitted using texts created from the mouths of students living in
cities where disasters are frequent, in visual and maps. More information about
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earthquakes, which concern the entire country in natural disasters and lead to
more loss of life and property, was also included using the earthquake risk map. At
the end of the issue, the information given about what should be found in an
earthquake emergency-bag is useful information that is vital for Turkey as a
natural disaster country. As part of this topic, it is clear that students from areas
where natural disasters occur will explain the causes of formation from their
mouths and include an earthquake risk map with visuals, which will make an
important contribution to acquiring the ability to analyze the location.

Result and Discussion

The study of 2018 SSCEC shows that the skill acquisitions associated with
location analysis skills ocur only six time within the “People, Places and
Environments” learning area at the fourth grade level. Among the 131
achievements in the Social Studies course that are planned to be taught for four
years, a total of six achievements among the skills expected are to be acquired by
students during teaching. The location analysis given only at the fourth grade level
can be considered a deficiency because there are achievements at different class
levels that can be directly associated with the ability to analyze location. As an
example of these acquisitions, SS.6.3.1.. “Defines the geographical location of
continents, oceans and our country using concepts related to location” and SS.6.3.4.
“Based on human life in different natural environments of the world” makes
inferences about climate characteristics. Acquisitions can be given and should not
be limited to the ability to analyze location alone. It would be useful to plan all of
the acquisitions in SSCEC in a balanced way, taking into account issues between
classes.

In the textbooks prepared according to the 2005 SSCEC, it was envisaged to
acquire one skill under a learning area or theme, while in the 2017 SSCEC it was
proposed to acquire more than one skill in one learning area (Coban & Aksit,
2018). The program, which was first implemented in 2017 and updated with a
final version from 2018, is only seen at fourth grade, “People, Places and
Environments”. In this area of learning, it is also desirable to acquire the skills of
“detecting space, using maps, analyzing location, drawing and interpreting tables,
graphs and diagrams” (MoNE, 2018a). It is thought that it would be more
appropriate to give achievements that are directly related to skills, as in the 2018
Geography course curriculum, rather than collectively giving skills under the
learning area in general without distinguishing them for achievements under the
learning area. (MoNE, 2018b)

In a study conducted by Celikkaya, Yildirim & Kirimliioglu (2019), teachers
were asked to choose the top five skills in order of importance among the 27 skills
included in SSCEC. As a result of the research, one of the skills that was never
demonstrated by any Social Studies teacher in the top five was the ability to
analyze the location. It can be said that the location analysis skill was among the
skills used for the first time with the draft curriculum in 2017. But the fact that
teachers are not among the first skills that come to mind also raises concerns that
students may be further sidelined at the point of acquisition.
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“SS.4.3.1. It makes inferences about the location of any place around it.”,
“SS.4.3.2. It sketches the places uses in daily life.”, “SS.4.3.5. It makes inferences
about where 1t lives and the landforms and population characteristics around.”,
and “SS.4.3.6. Make the necessary preparations for natural disasters." are all in the
chapters of the fourth grade Social Studies textbooks, prepared as a guide for
teaching achievements. It was found the textbooks have content that will
contribute to the acquisition of location analysis skills for students. In addition to
detailed and descriptive information about the achievements, it is obvious that a
great contribution will be made to acquiring the ability to analyze the location
using images, maps and events. It is quite difficult to say the same thing among the
achievements associated with the ability to analyze the location in SSCEC “SS.4.3.3.
It distinguishes the natural and human elements in the environment in which it
lives” and “SS.4.3.4. By observing the weather events occurring around it, the
findings are transferred to to Illustrated graphs.”" in the textbook chapters. In the
coded acquisition statement for SS.4.3.3 the focus is on distinguishing what natural
and human elements are around us leads to a shift away from the scope of location
analysis skills. In the same format SS.4.3.4. it can be stated that the coded
acquisition and book section serves the ability to draw and interpret tables, charts,
diagrams, and more than the ability to analyze location.

Although it is often emphasized that the achievements mentioned in educational
programs are prepared to guide the teacher in teaching, skills and values for
students, and the main job falls on teachers, the role of textbooks is great. Although
information and resources are now easily accessible thanks to technological
possibilities, there are problems at the point of accessing accurate and reliable
information and not questioning its accuracy. For this reason, textbooks should be
carefully prepared as the main guide and reference book. Textbooks, which are the
visible face of a well-prepared curriculum, are also of great importance for the
success of the program. Oztiirk & Ogreten (2017) and Aydemir (2017) in their
research on the adequacy of textbooks in acqusitioning skills in 2005 SSCEC, they
concluded that textbooks are not sufficient in acqusitions skills in accordance with
the opinions of teachers. Similar to the studies conducted by Artvinli & Kaya
(2010) and Artvinli (2009), it would be useful to conduct studies to determine the
levels of learning outcomes and skills in SSCEC in textbooks.

Although the way skills are given in the curriculum and textbooks is important,
the course teacher's view and abilities to acquire skills also play a big role. It will
be useful for teacher candidates to take the necessary courses related to teaching
skills during their undergraduate education. It is also believed that planning in-
service training activities will benefit senior teachers who are active but have not
encountered skills training issues in the first years of their professional education
and professional life. Contrary to what is thought, a study conducted by Gelen
(2011) on the acquisition of some common thinking-related skills concluded that
teachers with professional seniority of 21 years and above are more effective in
acquiring thinking skills.
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Suggestions

Only the fourth grade of skill acqusitions associated with location analysis
ability were examined in accordance with the results and results of the study. It is
recommended that textbooks be examined at other grade levels and that textbooks
are made more adequate at the point of acquiring the skills specified in the
curriculum. It is also recommended for researchers to use extracurricular learning
environments within the scope of Social Studies courses to help students acquire
location analysis skills, as well as to conduct practical studies on this topic..
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