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Abstract:
The COVID-19 pandemic initiated an extensive and sudden digital transformation in the education. Suddenly, an
entire of students had to start managing and mastering with digital tools to participate in their compulsory basic
education. In this study, starting primary school first grade remotely is examined according to teachers' views. The
research method is qualitative phenomenology study. The study group consists of nine teachers determined by the
maximum variation sampling method, which is one of the purposeful sampling types. Three of these teachers work
in the village, three in the city center, and three in a private school. The data collected from teachers with the
interview technique were analyzed using content analysis. According to the results of the research, teachers' views
on remote teaching in the first grade of primary school were divided into two groups, positive and negative. While
teachers have positive views in the parent participation, academic and convenience themes, they have negative
views in the social, equal opportunity, psychology and academic themes. The experiences of teachers in the first
grade of primary school show that first reading and writing can be achieved remotely. It is very important to
reduce the social, psychological and equal opportunity problems.
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1. Introduction
Children who started primary school in 2020 have been surrounded by digital technology since
birth. The daily lives and practices of these children in their infancy, perhaps even in the womb, are
intertwined with the use of social media, smartphones, tablets and internet. Technology is deeply
connected with many experiences such as how these children live, how they have fun, and how they
learn. If there are children who somehow stay away from technology, they are now intertwined with
digital technology. Just as these children experience many lives through technological tools, they start
primary school through technological tools.
Students who complete the 2019-2020 academic year in emergency remote teaching also start
the 2020-2021 academic year in same teaching model. The academic year starts with emergency
remote teaching as of August 31, 2020 in the pandemic obligation (MEB, 2020a). Education and
training process in public schools Education Information Network (EBA); In private schools, it is carried
out on the platforms they have created. On September 21, 2020, first graders started face-to-face
education one day a week as "progressive and diluted"; Remote live lessons continue on other days of
the week (MEB, 2020b). As you can see, the pandemic completely changes the process of starting
primary school.
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There has been an ongoing debate over whether remote teaching is beneficial for young
children. When the literature was examined, it was seen that remote teaching was generally carried out
in universities until the pandemic (Simonson et al., 2019). Remote teaching includes certificate
programs, supportive programs, master-doctorate programs and specialist programs, up to the
pandemic (Allen & Seaman, 2005). Remote teaching studies are not common at primary school level.
Since remote teaching is carried out in universities and lifelong learning, remote teaching studies are
also concentrated at this level. Remote teaching studies in primary schools were rarely seen in the
literature before pandemic (Çoruk & Çakır, 2017; Karaman & Akgül, 2015; Lee et al., 2013). These
studies focus on the feasibility of remote teaching in primary schools. In related studies, remote
teaching is considered only as a support to face-to-face education. Before the pandemic, there was no
comprehensive example of remote teaching at primary school level.
After the pandemic, primary school suddenly turned into emergency remote teaching, which is
a different form of remote teaching. Therefore, emergency remote teaching studies have been included
in the literature. In the study by Kim (2020), it is stated that emergency remote teaching offers
important opportunities in early childhood. In another study, it is emphasized that these children start
life with technologies and therefore they can easily adapt to emergency remote teaching (Iivari, Sharma
& Ventä-Olkkonen, 2020). Teachers define emergency remote teaching as an opportunity, as they
ensure the continuation of education under pandemic conditions despite its many negative aspects
(Fidan, 2020).
In the literature, there are studies aimed at determining teachers' views on the pandemic
process. Many teachers state that their experience with emergency remote teaching provides
important indicators that can help further improve online learning approaches with young children
(Kruszewska, Nazaruk & Szewczyk, 2020). It is also mentioned in the studies that the rush in the first
period of the pandemic has been overcome and the new normal conditions in education (Korkmaz &
Toraman, 2020). In similar studies, it is emphasized that emergency remote teaching, which started as a
necessity, should be evaluated from a broad perspective. Within this framework, it is recommended to
develop redesigned emergency remote teaching and better solutions regarding the ongoing process
(Bozkurt & Sharma, 2020).
Studies on the first grade of primary school are also seen in the literature. In the study
conducted by Sirem and Baş (2020), students whose schools are closed while attending the first year of
primary school are examined. The results of the study reveal data on the positive support of emergency
remote teaching for 1st grade students who have reading problems. In the study conducted by Bao et
al. (2020), first reading activities are tried to be gained by emergency remote teaching. When the
results of the study are compared with the previous scientific data obtained in face-to-face education,
a decrease of 31% is observed. These findings show that emergency remote teaching cannot replace
face-to-face education at the first grade level of primary school.
In the light of scientific data, the education ministry decided to have a face-to-face education
for the first grade, even for one day. A hybrid model was conducted in the first grade of primary school
between 21 September and 13 November (one-day face to face four days remotely). (MEB, 2020b).
Before the pandemic, hybrid education explains that 31-79% of the education is done remotely (Allen
& Seamen, 2005). In the pandemic, hybrid education is carried out as 80% emergency remote teaching
and 20% face-to-face education.
On the other hand, in the literature, it is stated in studies on primary school first grade that
one activity supports another. According to the results of the study conducted by Malpique et al.
(2020), the practicality obtained in the first writing skills positively affects the first reading skills. Anwar
et al. (2020), on the other hand, focus on teaching mathematics by designing mobile games at the first
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grade level. The findings of the study indicate that virtual applications, games and content suitable for
digital children of this age can be produced and therefore children can learn without realizing.
In a study conducted by Wollscheid et al. (2016) before the pandemic, 1st grade writing
education was examined online and face to face comparatively. Accordingly, writing exercises with pen
and paper are recommended rather than online. The online education that emerged with the pandemic
is accepted as a compulsory savior, not an option (Rose, 2020). It is predicted that online education,
which is mandatory during the pandemic period, will be used more in the near future (Keskin & Kaya,
2020).
This mandatory digital transformation in education is studied by researchers. The emphasis is
on supporting primary school first grade children to manage and master their digital futures. In this
context, the focus is on empowering teachers, schools and teacher education to act as leaders of the
digital transformation of education (Iivari, Sharma, & Ventä-Olkkonen, 2020). In addition, in the context
of digital transformation, it is emphasized that students' feelings, emotional states and communication
should be given importance (Bozkurt & Sharma, 2020). When the studies in the literature are examined,
there is no study on students who started primary school first grade with remote teaching. There is a
gap in the literature in the context of the situation in the first grade of primary school. This study
examines the starting to primary school 1st grade during the pandemic period. For this purpose,
answers to the following questions are sought:
•
•

What are the positive aspects of starting primary school 1st grade with emergency remote
teaching?
What are the negative aspects of starting primary school 1st grade with emergency remote
teaching?

2. Method
The phenomenology design was used in this qualitative study. Phenomenology design is a
research strategy conducted with the aim of revealing teachers' experiences in the context of starting
primary school with emergency remote teaching (Creswell & Poth, 2016).
Study Group
Primary school 1st grade teachers were determined as the study group by using maximum
variation sampling method, which is one of the purposeful sampling types. Participants are 9 teachers
who experienced the distance education process in their own contexts in the 2020-2021 academic
year. Three of the participants are village school teachers, three are metropolitan center public school
teachers and three are private school teachers. In this way, it is aimed to reach the best answers about
research problems by including participants with certain characteristics (Creswell & Poth, 2016). The
average age of the teachers in the study group was calculated as 24 (village), 37 (center) and 29
(Private). First grade, average number of students in the class, 13 (village), 34 (center). and 15 (private).
The teachers who participated in the interviews were coded between T1-T3 in the village school,
between T4-T6 in the central state school and between T7-T9 in collages.
Data Collection and Analysis
Research data were collected by online data collection method. This method has been used in
the field of information technologies in the 2000s and has been used in all areas in recent years. There
is an increasing trend of online data collection method in pandemic conditions. Online methods are
recommended for researchers who have difficulties especially in qualitative studies due to social
distance (Lobe, Morgan & Hoffman, 2020).
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Research data were collected by video conference. Video conferencing platforms (the most
common Zoom) offer features such as audio and video recording and one-click access (Lobe, Morgan &
Hoffman, 2020). Teachers' opinions were collected using an open-ended interview form in which two
questions were included in the video conference calls. These questions are stated below:
• What are the positive aspects of emergency remote teaching in primary school first grade?
• What are the positive aspects of emergency remote teaching in primary school first grade?
In data analysis, content analysis was used in the phenomenological reduction attitude based
on search principles for explanation and most literal meanings (Giorgi, 1997). All interviews conducted
in this study have been transcribed. The codes were determined as a result of reading the transcribed
data set and literature. After the data set was coded, similar codes were combined in appropriate
themes. The classified codes were checked and rearranged again. Finally, the findings were revealed.
3. Findings
In this study, the questions determined as a result of the literature review were asked to the
teachers working in the village school, metropolitan center schools and private schools. In this
framework, the data obtained from all participants were analyzed with content analysis and listed
under titles.
Positive aspects of emergency remote teaching in the first grade of primary school.
The researcher first asked the participant teachers the following question: "What are the
positive aspects of emergency remote teaching in the first grade of primary school?" The data obtained
after the interviews were analyzed by content analysis. The positive results in teachers' opinions are
given in Table 1:
Table-1: Positive aspects of emergency remote teaching in primary school first grade according to teachers
Theme
Code
Village Central Private
Parent
involvement

Academic

Convenience

Control / feedback

15

12

17

Preparation for the lesson

11

13

10

Getting to know the student

3

5

5

First reading

11

16

10

Oral communication
Math

7
3

2
9

16
10

Class management

3

2

6

Technological

7

3

5

Time management

5

3

13

As seen in Table 1, teachers' positive opinions are explained with 9 codes in parent
involvement, academic and convenience themes. Parent involvement theme consists of control /
feedback, lesson preparation and getting to know the student. The teachers' statements regarding the
parent involvement theme are as follows:
“In my opinion, parents are the determinants of distance lessons. In other words, if the parent is
aware of the process and is in contact with me, that child has started to read. But my students,
whose parents I cannot reach, continue to have problems. T8 "
“Parents have become our hands. They have the flesh and bone of the student. We can teach thanks
to them. Communication used to be sufficient, whether once a week or a month. Now every day we
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are in contact with almost every lesson. Thus, we had the opportunity to get to know both parents
and students better. T4 "
Teachers stated the most positive opinions in the academic theme after the parent
involvement theme. In the academic theme, there are positive opinions on the codes of first reading,
oral communication and mathematics. In other words, teachers perceive these three codes positively
with emergency remote teaching in the first grade of primary school. Examples of teacher opinions for
the academic theme are given below:
“There was generally no problem academically. I am a teacher in a village school. There were no
technological facilities in my classroom. Now I can show many different materials on the screen. It
was even good for my students with no access problems. But students without internet
infrastructure could not even start academically. T3 "
“Reading studies have gotten relatively easy. We planned additional lessons and played various
games. Math was also fine. However, the subject of the article did not turn out as we wanted. So
holding a pen and writing correctly is at the mercy of parents. Also, the listen and write study was
not successful. T6 "
The positive opinions of the teachers were gathered in the third theme of convenience.
Classroom management, technological and time management have become easier in the first grade of
primary school by remote. Regarding the convenience theme, teachers stated the following:
“Our class size is 37. If we were in normal school, I wouldn't be able to silence anyone. But I can
adjust their voices on the computer. Also, students with special needs were no problem. When
necessary, they can turn on the microphone and respond. T5 "
“Most students in the village do not have an internet connection. Few students attend online classes.
It feels like a private lesson. We do very high quality lessons with 3-4 people. We learn all the
content I can find with a small number of people. On the other hand, it is a bad situation for students
who cannot attend. T1 "
“I realized how much time was. There used to be an overtime limit. When he was not at the school,
there was no teaching. But now I'm planning an evening class. I teach students who are behind on
the weekend. In my opinion, learning should not be restricted to working hours. Learning in
emergency remote teaching became free. T7 "
Negative aspects of remote teaching in the first grade of primary school
Secondly, the following question was asked to the teachers: "What are the negative aspects of
emergency remote teaching in the first grade of primary school?" The data obtained through the
interviews were analyzed by content analysis. The negative results in teachers' opinions are given in
Table 2:
Table-2: Negative aspects of emergency remote teaching in primary school first grade according to teachers
Theme
Code
Village
Central
Private
Social

Equal
opportunity

Friendship

6

10

2

Class culture

9

16

2

Negative behavior

1

2

6

Contactless teaching

9

11

6

Technological infrastructure

13

8

3

Internet access

11

9

2

Absenteeism

12

8

2
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Psychology

Academic

Parents
Students
Teachers
First writing
Branch lessons

2
1
6
5
2

9
5
9
6
5

6
9
5
4
1

As seen in Table 2, the negative opinions of teachers were explained with 12 codes in social,
technology, psychology and academic themes. The social theme consists of codes of friendship,
classroom culture, negative behavior and contactless teaching. Some statements regarding the generic
theme are as follows:
“Since the students started in groups, they could not meet their classmates as a whole.
Unfortunately, we couldn't be class. There are still students who do not know each other's names.
Friendship, classroom culture and school atmosphere remained incomplete. T4 "
“It is hopeful to see what they learn even under pandemic conditions. But teaching is not just lessons.
Contactless and remote teaching is very difficult. Sometimes I feel like I'm robotic and distant from
the profession. T2 "
Teachers' views are combined in the equal opportunity theme after the social theme. In the
equal opportunity theme, the codes of technological infrastructure, internet access and absenteeism
are included. Some statements in the technology theme are as follows:
“No participation. They cannot attend classes because of impossibilities. Equality of opportunity is
zero. Sometimes our internet connection goes down too. I think it would be very effective if there
were infrastructure and everyone could participate. T1 "
“I am working in a private school. Technology cost was added to the school cost. Technological tools
are very expensive. Internet is also expensive. Free internet is provided for EBA. But private schools
do not use it. Access problem means absenteeism. A different problem arises every day. My
microphone is broken, my headphones are not working, my camera won't turn on and similar
problems are tiring. T8 "
Teachers' opinions were combined in the third theme of psychology. The psychology theme
includes the psychological problems of parents, students and teachers. The examples of teachers'
expressions in the psychology theme are as follows:
“The efficiency in the teaching part is good, but the education part has always remained incomplete.
The fact that parents take our place brings along psychological problems. T6"
“Parents are about to explode with workload. The students were bored at home. We are in online
classes from morning till night. Communication continues throughout the day with parents, directors,
founders, etc. Teaching had been online and in-person hybrid for a short time. Even being in school
at least one day a week was psychologically beneficial. T9"
Teachers' views were finally combined in the academic theme. In the academic theme, there
are first writing and branch courses codes. Sample statements of the teachers in the academic theme
are as follows:
“Branch lessons are fun. Students actually love it. But many parents consider these unnecessary. For
this reason, they do not allow him to attend branch courses. T3 "
“Unfortunately, students' writing is very bad. I could not be successful in writing skills in distance
education. I am directing and parents are checking. We couldn't even be fully effective in holding a
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pencil. Writing problem negatively affected some students' reading. They are more interested in
typing with the keyboard. They don't want to write with pen and paper. T7”

4. Discussion and Results
In this qualitative study, the experiences of teachers who started primary school first grade with
emergency remote teaching were examined. The findings of this study revealed positive and negative
opinions of teachers about the first grade of primary school. The positive opinions of the teachers were
explained with a total of 9 codes in the parent involvement, academic and convenience themes. On the
other hand, teachers' negative opinions about distance primary school first grade were explained with a
total of 12 codes in the social, equal opportunity, psychology and academic themes. These results were
discussed with the literature in order to improve the positive ones and reduce the negative ones.
Remotely or face to face, it is thought that current pandemic experiences offer important opportunities
for the future of education and the education of future generations (Langlois et al., 2020; Shearer et al.,
2020).
Parent involvement theme is the most frequently expressed positive aspect in teachers' opinions.
Teachers stated that they are in communication with parents as never before. Feedback provided by
parents and preparing students for the lesson; has made emergency remote teaching positive. In
addition, thanks to intensive communication with parents, it became easier to get to know the
students. These results coincide with the literature. For example, in the study conducted by Garbe et al.
(2020), parent contribution was examined that parents are included in the remote teaching process.
Whittle et al. (2020) emphasize the importance of parent participation. Parent participation has been
determinant in emergency remote teaching. Similarly, Fidan's study (2020) emphasizes the increasing
role of parents in the pandemic process. Parent involvement has affected all components of education
and training.
Teachers' views show that emergency remote teaching is positive in an academic context. While
first reading, verbal communication and mathematics are positive aspects; only the first writing and
branch lessons are negative. These results are similar to the studies in the literature. For example,
Fidan's (2020) study results are mostly positive academically. Similarly, the study results of Yurtbakan &
Akyıldız (2020) are academically positive. It is predicted that the negativity in first reading and first
writing performance can be corrected by practicing (Malpique et al., 2020; Ritchey & Coker., 2014).
Therefore, it is thought that this negativity can be eliminated in time. Telli and Altun (2020) emphasize
that the rise of remote teaching and will continue to be used after the pandemic. New concepts such as
academic motherhood and hybrid teaching are discussed for pandemic and pandemic-like emergency
situations. Almanssori & Hillier, 2020; Bergdahl & Nouri, 2020). Therefore, it has been experienced that
there are academic options in emergency situations such as a pandemic.
Another positive theme in teachers' opinions is convenience. Ease of classroom management,
technology and time management are positive aspects of emergency remote teaching. These results
are supported in the literature. For example, according to Fidan's (2020) study results, teachers state
that emergency remote teaching provides many facilities. In the study of Sokal et al. (2020), teachers'
opinions show that classroom management is easier. In a similar study, teachers positively expressed
the help of parents in classroom management (Lathifah et al., 2020). In addition, emergency remote
teaching is positively noted with its time management and technological facilities (Hebebci et al., 2020).
It is stated that the time loss in face-to-face education is not in emergency remote teaching (Suryaman
et al., 2020). In addition, it is stated that the technological advantages of remote teaching offer great
opportunities (Scull et al., 2020; Sharif et al., 2020). Based on the literature data and the findings of this
study, it can be said that teachers tend to use opportunities. Teachers are aware of the convenience
provided by emergency remote teaching.
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On the other hand, there are negative aspects of emergency remote teaching in teachers' views.
Teachers state that emergency remote teaching is negative in the social theme. The codes of
friendship, classroom culture, negative behavior and non-contact teaching were negatively expressed.
These results are consistent with existing studies in the literature. For example, it is stated that school
concepts moved to the house due to the stay at home during the pandemic period (Almanssori &
Hillier, 2020). Socially negative results are observed in studies emphasizing that education has
undergone a great transformation (Dwivedi et al., 2020). Students' staying at home, decrease in
friendships and behavioral disorders are some of the social negativities (Schleicher, 2020).
Teachers stated negative opinions in the theme of equality of opportunity. Technological
infrastructure, internet access and absenteeism negatively affect equal opportunities. This finding fully
coincides with the literature. For example, in the study by Aguliera and Nightengale-Lee (2020), it is
stated that some well-intentioned sudden decisions negatively affect the equal opportunity. According
to the study, sudden closure decisions during the pandemic period have produced different results in
rural and urban areas. In addition, according to Fidan's (2020) study results, access to emergency
remote teaching and absenteeism is an important problem. It is stated that the pandemic offers
opportunities to rapidly solve all these problems (Langlois et al., 2020).
Teachers also have negative views in the psychology theme. Based on teachers' opinions, it can
be said that parents, students and teachers have various psychological problems. These results are
supported in the literature. For example, Akat & Karataş (2020) in their studies examining the
psychological effects of the pandemic; They talk about short and long term psychological effects.
According to the study, it is stated that psychological problems will be seen more clearly after the
pandemic is over. Similar study results show deterioration of parents' psychological health, behavioral
problems of children, and burnout of teachers (Gassman-Pines et al., 2020; Patrick et al., 2020). After
the pandemic is over, it is predicted that the focus will be on social and psychological problems rather
than academic problems (Bozkurt & Sharma, 2020). Therefore, psychological problems of parents,
teachers and students should be supported.
The results of the study show the positive and negative aspects of starting primary school with
emergency remote teaching. In other words, emergency remote teaching has positive and negative
aspects in the first grade of primary school. It is unclear how long pandemic conditions will last.
Accordingly, increasing the positive aspects and decreasing the negative aspects is the first
recommendation of this study. Three negative aspects were identified in the study findings: social,
equal opportunity and psychological. Essentially, these negativities are to some extent related to
pandemic constraints. Therefore, these problems may not end exactly before the restrictions are over.
It can be suggested that teachers, parents and administrators cooperate to reduce social and
psychological negativities. Finally, face-to-face teaching may be recommended several days a week to
increase equal opportunity.
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