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Ozet

Cok dilli ya da cift dilli kisilerin konugmalar: sirasinda her bir dilin diger dil tizerinde etkileri goriilebilir. Ik dilin
etkileri ikinci dil tizerinde goriiliirken, ikinci dilin de birinci dilin iizerinde etkileri gozlemlenebilir. ikinci dil
edinimiyle ilgili calismalarda diller arasindaki iliskinin ve bunlarin nasil 6grenildiginin dikkate alinmas1 gerekir.
Giintimiizde bir¢ok okul farkli 6grenme deneyimlerine sahip ve farkli dil kokenlerinden gelen 6grenciler
karsisinda cesitli zorluklar yastyor. Go¢men ailelerin ¢ocuklarmin cift dilliligi bir dezavantaj olarak goriilse de,
s0z konusu aragtirmada her iki dilde yetkin olan ¢ift dilli ¢ocuklarin okulda daha basarili oldugu ortaya
konulmaktadir. Bu ¢alismada cift dilli ve ¢ok dilli kisilerin bu dilleri hangi kosullarda edindikleri dikkate
alinmakta ve birinci dilin diger dil kazanimlarmi nasil etkiledigi, cocuklarin birinci dildeki okuryazarliklarinin
ikinci dildeki okuma becerilerini nasil etkiledigi ve ¢ift dillilige karsi hakim kiiltiirdeki genel tutum
incelenmektedir. Bu ¢alismada Hollanda’daki Tiirk go¢gmenlerin ¢ift dilli ¢ocuklarinin dil becerileri incelenerek
birinci dilin hakim dil olan Hollandacay1 kazanmada oynadig rol agiklanmaktadir.
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Giris

Diinya niifusunun ¢ogunlugu ¢ok dilli ya da cift dillidir, fakat bireylerin ikinci bir dili
o0grenme kosullari, ana dillerini muhafaza etme bicimleri, yasadiklari {ilkelerin gé¢gmen ve azinhik dil
politikalar1 farkhiliklar gosterebilir. Bu farkliliklara ragmen biitiin ¢ok dillilerde ve iki dillilerde
gozlemlenen ortak Ozellik, bireylerin bu dilleri edinirken gecirdikleri siireglerin birbirine
benzemesidir. Iki dillilerin konustuklar1 dillerdeki yeterlilik diizeyini etkileyen bircok faktdr vardir.
Gogmenler séz konusu oldugunda, Ogrenilen hakim dil, okul, is ya da arkadas ortami gibi
baglamlarda edinilmekte, anadil ise sadece belirli sosyal c¢evrelerde ve aile ortaminda

kullanilmaktadir.

Arastirmacilar azinliklarin ve go¢menlerin anadillerini siirdiirmeleri ve hakim dili
ogrenmeleri konusunda farkli goriislere sahiptir. Birinci dilin muhafaza edilmesi ve ikincisinin
ogrenilmesiyle ilgili iki farkli goriis 6ne stirtilmektedir. Bunlarin ilkinde, birinci dil iyi bir diizeyde
ogrenildiginde ikinci dilin daha kolay 0grenilecegi iddia edilir (Demirel, 2019; Yagmur ve Akinci,
2003). Diger goriis ise iki dilin edinilmesi arasinda olumsuz bir iliski oldugu yoniindedir, buna gore
ikinci dilin 6grenilmesi birinci dilin gelismesine engel olur ya da ilk dil ikinci dilin gelisimine olumsuz
yonde etki eder. Bazi ¢alismalarda ikinci dile yiiksek diizeyde maruz kalinmasinin birinci dilde kismi
kayba neden oldugu ¢ne siiriilmektedir (Ammermueller, 2007). Ayrica, baz1 arastirmacilara gore

ikinci dilde ana dil yeterliligini kazanmak genellikle miimkiin degildir (Leseman, 2000).

Insanlar birden fazla dil 6grenme kapasitesiyle dogarlar. Coklu dil dgrenimini etkileyen
bilissel mekanizmalara deginilmesi gerekmektedir. Birinci dilin ikinci dil {izerindeki etkileri
gozlemlenebilirken, bazen ikinci dilin birinci dil tizerindeki etkileri de gozlemlenebilir. Diller arasinda
cift yonlii bir iliski vardir. Birinci ve ikinci dil 6grenimi baglantili olmasaydi, 6grenilen her bir dil i¢in
beynin farkl islevleri olur ve beyin dil her dil 6grenim siirecinde yeni bir yol izlerdi. Ayrica, ana dili
edindikten sonra farkhi dilleri edinmek ¢ok zor olurdu. Bu iliskinin belli bir dile 6zgii bir durum
olmadigin belirtmek gerekiyor; bir baska deyisle, bir dil ikinci bir dilin edinilmesini farkli sekillerde
etkilemez. Farkli anadilleri olan Ogrencilerin ikinci dildeki performanslari iizerinde benzer etkiler
goriilebilir ve ikinci dili 6grenenler o6grendikleri dilden bagimsiz olarak benzer dilsel gelisim

siireclerinden gecerler (Cummins, 2000).

Kisisel ve cevresel faktorler cift dillilerin edindikleri dili siirdiirmelerinde Onemli etkiye
sahiptir. Yagmur'un (2014) belirttigi gibi, dil temas diizeyi dilin kullanilmasina baghdir (Yagmur,
2014). Thomason (2006) dil temasini birden fazla dilin ayni yerde ve eszamanli kullanimi olarak
tanimlarken, Baker (2011) dilin stirdiiriilmesini “dilin kullanicilarinin say1 ve dagilimindaki gorece

istikrar, ¢ocuklar ve yetiskinler tarafindan yeterli diizeyde kullanim1 ve belirli alanlarda (6rn; ev, okul,
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din) muhafaza edilmesi” olarak tanimlar (Baker, 2011; Thomason, 2006). Ayrica, Yagmur'un (2014)
belirttigi gibi, hakim dili ve azinlik dilini kullananlarin etkilesim diizeyleri dillerin kullanimini 6nemli
Olciide etkiler (Yagmur, 2014). Dilin kullanimini 6zellikle iki 6nemli etkilesim grubu etkiler: grup
diizeyi ve bireysel diizey. Grup diizeyindeki onemli faktorler arasinda etnik grubun biiyiikliigii ve
dagilimi, iilkenin azinlik ve goc¢men dilleriyle ilgili izledigi politika, azinlik ve gd¢men dilinin
topluluk igindeki itibar1 ve koken dille ev sahibi iilke dilinin arasindaki yakinlik belirtilir. Bireysel
diizeyde ise cinsiyet, evde dilin kullanimi, dil se¢imi, sosyallesme kaliplari dilin devamliligimi ve
bireylerin dildeki performansini etkileyen onemli faktorlerdir. Anadilin devamlilig1 etnik grubun
biiytikliigiine baghidir; etnik grup iilkede ¢ogunluktaysa bu grubun dili daha fazla itibar goriir (Berry,
1997; Yagmur, 2016).

Cocuklarin birinci dil ve ikinci dildeki yeterlilik diizeyleri cesitli faktorlere baghdir. Anadilde
yeterlilik, bireylerin ait olduklar1 kiiltiir ve gruplara uyum ve etkilesim derecesiyle orantilidir. Hem
birinci dil hem ikinci dil yeterliliginin ikinci dil okuma becerilerinde 6nemli rolii vardir, fakat ikinci
dil yeterliligi ikinci dil okuma becerisini éngormede birinci dil okuma becerisinden daha etkilidir.
Ogrenciler ikinci dilde yiiksek bir performans gosterebiliyorlarsa birinci dil okuma becerisi daha fazla
onem kazanir. Bu durumda, 6grencinin birinci dil becerilerini ikinci dil becerilerine basariyla

aktarabilmesi, birinci dil ve ikinci dil okuma arasinda var olan giiclii iliskiyi gosterir (Jiang, 2011).

Sozciik dagarcigl, hem birinci dil hem ikinci dilde okuma becerisinin gelisiminde dnemli bir
rol oynar. Cift dillilerin cift dillilik ve ¢ift dil okuryazarligina yeterli diizeyde ulasabilmesi i¢in her iki
dili kullanmasi ve her iki dilde de okuma etkinlikleri yapmasi gerekir. Her iki dilin giinliik hayatta ve
akademik baglamda kullamilma diizeyi her bir dildeki kelime dagarcigmin gelisimine katkida
bulunur. Cocugun dil secimi her iki dildeki yeterliligine baghdir. Yani, dilin nesiller boyunca
korunmasi diger sosyokiiltiirel faktorlerin yani sira her bir dilin evde ne kadar kullanildigina baglidir.
Ispanyolca-Ingilizce gift dilli ocuklar iizerinde yapilan bir calismada, ortalama olarak, evde Ingilizce
kullanmay1 tercih eden ailelerin gocuklarinin H\gilizce yeterliliklerinin daha iyi oldugu, 6te yandan
evde Ispanyolca kullanmay: tercih eden ailelerin gocuklarinin Ispanyolca yeterliliklerinin daha iyi

oldugu goriilmiistiir (Duursma ve digerleri, 2007).
Cift Dil Uretimi

Cift dilli ya da ¢ok dilli bir 6grenci yeni bir dil edindiginde, her bir dildeki yeterlilik diizeyine,
dillerin birbirine yakinligina ve her bir dile maruz kalma diizeyine bagli olarak bu dil diger dilleri
etkiler. Bir birey birden fazla dilde yetkin diizeye ulasirsa dillerin birbirleri {izerinde farkli boyutlarda
etkileri gozlemlenebilir. Krashen'in (1985) belirttigi gibi, “ilk dil miidahalesi” ikinci dil kazanimin

bir¢ok sekilde etkiler (Krashen, 1985). Uzun yillar boyunca, bir¢ok sozdizimsel hatanin 6grencilerin
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ana dillerinin yapisal 6zelliklerinden kaynaklandig1 varsayilmisti. Ornegin, ana dilin etkisi karmagik
sozciik dizilerinde ve bire bir cevirilerde goriilebilir. Ancak, yapilan hatalarin bircogunun sebebi ana
dil degildir; aslinda bunlar farkli anadilleri olan 6grencilerin yaptig1 ortak hatalardir. Ana dil yapilan
hatalarin kaynag1 olarak goriilse de, 6grencilerin ikinci dilde yaptiklar1 ve ana dile atfedilebilecek

hatalarin orani sorgulanabilir.

Dulay ve Burt'un (1974) belirttigi gibi, birinci dil etkisi genellikle yabanci dil 6grenirken
goriiliir ve ikinci dil ¢calismalarinda yaygin bir sekilde yer almaktadir (Dulay ve Burt, 1974). Cocuk bir
dili dogal yollarla 6grendiginde birinci dilin etkilerine pek rastlanmaz. Birinci dilin etkisi ¢ocugun
ikinci dilde yetersiz kaldigi durumlarda goriilebilir; bu da ikinci dil kazaniminin yetersizliginin
gostergelerinden biridir. Bu hatalar, dilin dogal edinim siireci takip edilerek ve dili daha fazla
kullanarak azaltilabilir. Ellis (1994) ayrica 6grencilerin, birinci dil yeterliliklerini gelistirmek istedikleri
ikinci dil sistemine eklemeye calistigina isaret eder (Ellis, 1994). 1950ler ve 1960larda Ogrenme
glicliiklerinin baslica nedeninin birinci dil etkisi oldugu varsayilirdi ve 1970lerde birinci dilin ikinci dil
kazaniminda kilit rol oynadig1 kabul edilmezdi. Ancak, Ellis “6grencinin diller aras: yeterlilik ve
performansini etkileyen baslica faktorlerden birinin dil aktarimi oldugunu” dile getirmistir (Ellis,
1994). Aktarma, yalnizca Ogrencinin birinci dil Ogelerini ikinci dile eklemlemesiyle
sinirlandirilmamalidir; diller arasindaki benzerlikler de bunu etkileyebilir. Bu durumda, aktarma
yalnizca birinci dilin ikinci dil tizerindeki etkisiyle simirli degildir, ikinci dilin iglincii dil {izerindeki
etkilerinde de gozlemlenebilir. Ayni sekilde, birinci dil daha sonra kazamilan dillerin bazi

ozelliklerinden etkilenebilir.

Bireylerin ikinci dildeki performanslarin ilk dilleri belli bir dereceye kadar etkiler. Flege’in
(1987) belirttigi gibi, birinci dil ve ikinci dilin benzer ses 6zellikleri yalnizca ikinci dili degil birinci dili
de etkiler (Flege, 1987). Ornek vermek gerekirse, ana dili Ingilizce olan ve ileri diizeyde Fransizca
konusan bir kisi Fransizcay1 Ingilizceye has ozelliklerle telaffuz edebilir ve Ingilizce sdzciikleri
Ingilizce konusan tek dilli bir kisi kadar ana dil aksanina yakin telaffuz edemeyebilir. Daha sonra
yapilan bir calismada Major (1992) Brezilya’da ikinci dilin birinci dil tizerindeki etkilerini arastirmaya
devam ederken, bu kez kuramini ikinci dilin birinci dili etkiledigini, ikinci dil yeterliligi ve birinci dil
kayb1 arasinda dogrudan iligski oldugunu ileri siirerek genisletti (Major, 1992). Birinci dil kaybinin
ikinci dil yeterliligiyle iliskili oldugunu ileri siirdii. Ulastig1 sonuglar, Portekizceye hakim olmanin
ozellikle giindelik konusmada Ingilizcede kayip yasanmasina sebep oldugunu gdsterdi. Bu

arastirmalar, diller aras1 aktarmanin tek yonlii degil cok yonlii oldugunu agik¢a gostermektedir.

Tek dilli ¢ocuklar yalnizca tek yonlii dil girdisiyle karsilasirken cift dilli ¢ocuklar iki farkl
kanalla iletilen dilsel girdiyle karsilasir. G6¢men g¢ocuklarmin dil kosullarinin baslica 6zelligi okul

oncesi yillarda anadil konusulan evlerdeki dil girdileriyle birlikte ilk dilin insa edilmesi ve daha sonra
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okul dénemi ve hakim dille yasanan diger sosyal etkilesimler sonucunda ikinci dilin ortaya ¢ikmasiyla
beliren ¢ift dilliliktir (Verhoeven, 2007). Cift dilli ¢ocuklarin iki girdi kanaliyla karsilagsmalar1 bu
¢ocuklarin tek dilli akranlarina kiyasla iistdilsel diizeylerinin daha yiiksek oldugu konusunda

varsayimlar ortaya ¢ikarmustir (Bialystok, 2001; Verhoeven, 2000).

Cummins (1979) diller arasindaki baghlik hipotezini su sekilde belirtir: eger bir dilde 6grenim
gormek Ogrenciye o dilde yeterlilik kazandirmaya yetiyorsa, o halde bu beceriler baska bir dile o dile
yeterince maruz kalinmasi ve dil 6grenimini tesvik edecek bir ortam olmas: sartiyla aktarilabilir.
Baglilik kuramina gore bir dilde yeterli girdinin saglanmasi yalnizca o dildeki becerilerin gelisimine
katkida bulunmaz, dilin daha derinden anlasilmas: ve kavramsal dilsel yeterlilik kazanilmasma yol

acarak bilissel ve akademik dil aktarimlarmin gerceklesmesini saglar (Cummins, 1979).

Cift dilligin avantajlarinin arasinda dikkat ve kontrol becerilerinin yar sira iistdilsel, bilissel
ve kavramsal beceriler de vardir. Cift dilli ¢ocuklarin iki dili birbirinden ayr1 tutmalan
beklendiginden, her bir dili ne zaman ve nasil kullanacaklarina karar vermeleri gerekir. Dilsel baglhlik
kuramina gore, ilk dilden hedef dile bilgi ve beceri aktarimi gergeklesir. Bu beceriler bilissel siirecleri

kontrol eden oldukga gelismis islevler gerektirir (Cummins, 1980)

Tek dilli ve ¢ift dilli ¢ocuklar karsilastirildiginda, Schwartz’'in “Once 11k Dil Modeline” (2014)
gore, ikinci dilde yapilan yogun kullanimi, birinci dilin devam eden gelisimine bir engel olusturmaz.
Buna karsin, erken dengeli cift dil gelisimini ve karsilikli dilsel baglilig: giiclendirir (Schwartz, 2014).
Birinci dil yeterlilik diizeyinin ikinci dil gelisiminde énemli etkisi vardir. Esik kuramina gore ikinci dil
ogrenmenin bilissel dezavantajlarini yasamamak icin birinci dilde asgari diizeyde dil yeterliligi
kazanilmas1 gerekmektedir. Birinci dil yeterliligi diisiikse, ikinci dil yeterliligi de diisiik olacaktir.
Birinci dil yeterliligi yiiksekse, ikinci dil yeterliligi de ayni sekilde yiiksek olacaktir. Okul disinda
birinci dili muhafaza etmeye yetecek kadar dilin kullanimiyla okul ortaminda ikinci dile yogun
sekilde maruz kalinmasi cift dilin hizla gelisimine yol agar. Benzer sekilde, ev disinda ikinci dile
yogun maruz kalinmasi ve birinci dile diisiik diizeyde maruz kalinmas: birinci dilin muhafaza

edilmesini zorlastirabilir ( Cummins, 1979).

Kroll ve digerlerine gore (2015) iki dil mekanizmas: birbirinden bagimsiz bir sekilde hareket
etmemektedir; ayr temsil edilselerdi 6grenilen her dil i¢in beynin farkli ve bagimsiz kisimlar: olurdu.
Ayrica, diller arasinda karsilikli etkilesim olmazdi ve ¢ift dilli olanlarin hazir yerlesik bir birinci dil
sistemleri oldugu i¢in diller aras: aktarimlarinin ilerleyen yaslarda daha az olacagini belirtmislerdir.
Dilin edinildigi yasin Otesinde, iki dile hakimiyet diizeyi diller arasi etkilesimin belirleyici bir
faktortdiir. Her iki dilin bir arada isleyisi yalnizca birinci dilin ikinci dili degil, ikinci dilin de birinci

dili etkiledigini gosterir (Kroll, Dussias, Bice ve Perrotti, 2015).
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Birinci ve Ikinci Dil Okuryazarliginin Cift Dillilerin Okuma Becerileri Uzerindeki Etkileri

Esik kuramina gore, ikinci dil yeterlilik diizeyi diisiik olan cift dillilerde birinci dil ve ikinci dil
yeterlilik diizeyleri arasinda onemli diizeyde bir iliski yoktur. Ancak, ikinci dil yeterliligi yiiksek
ogrencilerin birinci dil ve ikinci dil okuma performanslari arasinda olumlu bir iligki vardir. Tkinci
dilde okumada yeterlilik diizeyi ile ilgili olarak, bu dildeki okuma becerisinin esik diizeyine dil ¢atist
denir. Esik kuramina gore dgrenciler hedef dilde belli bir yeterlilik diizeyine ulasmadikca etkin bir
sekilde okuyamayacaklardir. Ikinci dil diizeyinin yetersizligi ogrencilerin okuduklari metni
anlamasinin dniinde bir engeldir. Ogrencilerin, dil yeterlilikleri belli bir esik diizeyine ulagirsa sahip
olduklar1 bazi birinci dil becerilerini ve okuma stratejilerini ikinci dile aktarabilirler (Lee ve Schallert,

1997).

Bell (1995) birinci ve ikinci dil okuryazarligl arasindaki anlaml iliskiye ragmen birinci dilin
tim yonlerinin ikinci dil gelisimine fayda saglamadigini belirtmistir. Ana dilinde okuryazar olan
ogrenciler ana dilinde okuryazar olmayanlardan genellikle daha fazla ilerleme kaydeder. Birinci dilde
okuryazarligin kazamlmas ikinci dil 6grenimi sirasinda biligsel degisimlere neden olur. Ikinci dile
yeterince maruz kalindiginda, birinci dilde gelistirilen kavramlar kolaylikla ikinci dile aktarilabilir. Dil
becerilerinin bir kisminin birinci dilden aktarilabiliyor olmasma ragmen, okuryazarlik gibi bazi
beceriler aktarilamayabilir. Bell (1995) ayrica ¢ocuklarin birinci dil okuryazarlig1 olmasa bile ikinci dil
yeterliligi kazanabileceklerini ve ikinci dilde kazanilan bu yeterliligin birinci dil okuryazarliliginin

kazanilmasina yardimci olacagini belirtmistir (Bell, 1995).

Ogrencilerin ikinci dil yeterlilik diizeyi arttikca birinci dil okuryazarlik becerisinin sagladig
katkinin da arttig1 bildirilmistir. Ikinci dil diizeyi diisiik olan okuyucular ya birinci dil okuma
becerilerinin aktarimini yapamazlar, ya da yapsalar bile dil yeterlilik diizeyi yiiksek Ogrencilerle
karsilastirildiginda bu aktarimimn g¢ok sik yapilmadigr belirtilmektedir. (Yamashita, 2004). Baglilik
kuramina gore, cift dilli programda bir dildeki okuma becerilerinin gelisimi yalnizca o dildeki
okuryazarlik becerilerinin gelisimine katki saglamaz, diger dildeki okuryazarlik ve genel akademik

becerilerle yakindan iliskili olan kavramsal ve dilsel yeterliligi saglar (Verhoeven, 2000).

Baker'a gore (1988) “Koken dil programlarinin faydali oldugunu gosteren bir sebep de
cogunluk dili kolaylikla kazanilirken azinlik dilinin kolaylikla kaybolmasidir. Boylelikle okulda
azimlik diline ilk yogunlasmayla cift dillilik kazanilir. Ikokulun ilerleyen yillarinda ¢ogunluk dilinin
gelisimine daha fazla odaklanilarak tam cift dilligin ortaya ¢ikmasi saglanabilir” demistir. Tkinci bir
dilde okumak, okuyucuda bir miktar kiiltiirel yeterlilik ve daha 6nce kazanilmis okuryazarlik
deneyimi olmasini gerektirir. Bu durumda ikinci dil okuma siireclerini anlayabilmek icin bilissel

psikoloji ve birinci dil okuma modellerinin dikkate alinmasi gerekir (Baker, 1988).
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Cift Dillilik ve Cok Dillilige Yonelik Genel Tutumlar

Dille ilgili degiskenler, kiiltiirleraras: iletisimde onemli yer tuttuklar: i¢in dilin ait oldugu
kiiltiiri 6grenme ve gdc¢menlerin sosyokiiltiirel uyumunda ¢ok &nemlidir. Tutum ve motivasyon
degiskenleri bireyin baska bir dili 6grenmedeki basarisini etkiler. Bireyin ikinci dildeki basarisi dili

kullanarak uyumlu ve etkin bir iletisim kurabilmesine baghdir (Masgoret ve Ward, 2012).

Yapilan c¢alismalarda bireyin ikinci dil kullaniminda duydugu gilivenin yabana dil
yeterliliginin 6nemli bir gostergesi oldugu bildirilmistir. Kiiltiirleraras: etkin iletisim kurma, dili
O0grenme konusunda motivasyon ve dil yeterliligiyle yakindan iligkilidir. Hakim gruptaki bireylerle,
yasanilan tilkedeki yerli niifusla, iletisim kurma istegi bireyin o topluluk dilini 6grenme basarisin

etkiler (Yagmur ve van de Vijver, 2012).

Gelisimlerinin ilk asamalarinda birden fazla dile maruz kalan g¢ocuklarin dilsel, bilissel,
duygusal ve hatta ahlaken kafalarmin karisabilecegi yoniinde yaygin bir inang vardir
(Ammermueller, 2007). Bu endiselerin 1s181nda, ebeveynler ve okullar go¢gmen c¢ocuklarin ¢ift dilli
yetismesi diisiincesine mesafeli durmaktadir. Bu Ogrencilerin tek dilli ¢ocuklar kadar basarili
olamayacaklar1 diisiintilmektedir. Ayrica, go¢menler eger tek dilin baskin oldugu bir ¢evredeyseler
tek dilli ¢ocuk yetistirmeyi tercih edebilirler. Gergekte cocuklar diinyaya birka¢ dil 6grenme
kapasitesiyle gelirler, bir bagska deyisle tiim insanlar ¢ok dilli olmak icin gerekli beyin islevlerine ve
donanima sahiptir. Ancak, bu kapasite tam olarak gelistirilmezse kisi ¢ok dilliginin avantajlarindan
yararlanamayabilir. Bu durumda, cift dillilik ve ¢ok dillilik ve bunlarin ¢ocuk gelisimindeki ve
akademik basar1 iizerindeki etkisiyle ilgili kaygi ve kafa karisikligmin bilimsel bir zemini
bulunmamaktadir (Yagmur, 2016). Her iki dilin kullanimina yonelik ihtiya¢ ve amaglar birbirinin
aynist olmayabilecegi igin, cift dilliler her iki dilde esit performans gostermek zorunda degildir.
Dillerin her biri farkli diizeylerde harekete gecirilebilir. Dahasi, tek dillilerle karsilastirildiklarinda ¢ift
dilliler fazladan bir iletisim kapasitesine sahiptirler. Cift dilliligin dezavantajlar1 oldugu yoniindeki
yaygin kanmnin bir nedeni, ¢ift dillilerin dilleri birbirinden ayirt etmekte zorlandiklarinm
diislindiirtecek sekilde konusma sirasinda bazen dilleri karistirmalar1 ve diller arasinda gegis

yapmalaridir (Meisel, 2006).

Dorian (2008) okullarin 6grencileri iilkenin resmi diline yogunlastirmanin temel sebebi olarak
dil 6greniminin ¢ocuklarin hakim kiiltiire uyumlarini kolaylastirmasi ve onlara egitim ve is imkamn
saglayacak olmasini gosterir (Dorian, 2008). Ulkenin resmi dilindeki yetersizlikleri nedeniyle
dezavantajlar yasamis olan ebeveynler ¢cocuklarinin da kendi yasadiklari1 problemleri yasamamasi igin
ev dilini ¢ocuklarma aktarmak istemeyebilirler. Bu durumda, ev dilinin kasitli olarak engellenmesi

goriilebilir. Azinlik dillerinin kullaniminin engellenmesi sonucunda birkag nesil iginde ortaya tek dil
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egemen bir toplum cikabilir. Tkinci ya da {iglincii bir dilin kazarmmu ilk dilin kaybolmasina neden
olmaz. Iki toplulugun tutum ve davraniglari ilk dilin muhafaza edilmesinde 6nemli bir rol oynar

(Demirel, 2019).
Hollanda’daki Tiirk Cocuklarinin Dil Performansi ve Okul Basarisi

Almanya ve Fransa’da oldugu gibi Hollanda’da da ¢ok sayida cift dilli gogmen Tiirk ¢ocugu
bulunmaktadir. Ana dilde egitim alan bu ¢ocuklarin bazi okul derslerinde ve ulusal ¢apta uygulanan
standart testlerde basarisiz oldugu goriilmektedir. Bu basarisizlik hem ana dillerindeki hem hakim
dildeki yetersizlikleriyle iliskilendirilebilir. Her iilkenin gé¢menlere yonelik dil politikasi farkli oldugu
ve gocmenlerin {ilkeden iilkeye farkli ozellikler gostermesi nedeniyle bu ¢ocuklarin her bir iilke

baglaminda ayr1 degerlendirilmesi gerekmektedir.

Bu c¢alismada Hollanda’'daki Tiirk¢e-Hollandaca ¢ift dilli ¢ocuklarin dil yeterlilikleri
incelenmektedir. Demirel’e (2019) gore, Tiirk ¢ocuklarinin birinci dil ve ikinci dil yeterlilikleri arasinda
st diizey bir iliski bulunmaktadir (Demirel, 2019). Ayrica, Cummins’in (1979) baglilik hipotezine gore
¢ocuklarin birinci dil Tiirkgede dil yeterliligi kazanmalar1 halinde ikinci dil Hollandacada {ist diizey
yeterlilik kazanabilecekleri sonucuna ulasilabilir (Cummins, 1979). Her iki dilde yiiksek diizeyde
yeterlilik kazanilmasi yiiksek basar: getirir. Bu durum 6zellikle bir¢ok iilkede 10 yasindaki ¢ocuklara 5
yilda bir uygulanan bir okuma becerisi testi olan “Uluslararasi Okuryazarlik Gelisim Testinde

(PIRLS)” goriilmektedir.
Arastirma Deseni

Bu c¢alismada 2011 PIRLS’den iki metin kullanildi: bir edebi, bir bilgilendirici metin. Bu
metinler sirayla Tiirk¢e ve Hollandaca uygulandi. Test etkisini ortadan kaldirmak icin bazi

katilimcilar 6nce Hollandaca okuma testi alirken digerleri 6nce Tiirkge okuma testi aldi.
Katilimcilar

Calismanin katilimcilarini Utrecht, Tilburg, Hague ve Rotterdam’da yasayan 10 yasindaki

Tiirk kokenli cocuklar olusturdu.
Aragtirma Siireci

PIRLS testi hem Tiirkce hem Hollandaca uygulandi. Toplam 116 iki dilli ¢ocuk ¢alismaya
katild1. Testin iki versiyonundan elde edilen veriler ilk dil ve ikinci dil arasindaki iligkiyi incelemek
iizere SPSS kullanilarak analiz edildi. Puanlar her iki testteki performans diizeylerini gorebilmek icin
ylizdelik dilimlere dagitildi. Bu ¢alismada ¢ocuklarin birinci dilinin Tiirkge, ikinci dilinin Hollandaca

oldugu varsayilmstir.
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Bulgular

Tablo 1. Tiirk ¢ocuklarimin PIRLS testindeki birinci ve ikinci dil okuma yeterlilikleri arasindaki iliski (N=116)

Okuma Puanu Ortalama S.S. Pearson Korelasyonu Anlamlilik
Tiirkge Puani 13.80 6.64 -
Hollandaca Puani 17.98 6.19 b4 000

Tablo 1’de goriildiigii gibi, PIRLS testine girenlerin ilk dili' ve Hollandaca arasinda anlaml bir
iliski bulunmaktadir. Tiirk¢e puaniyla Hollandaca puani arasinda giiglii bir iliski goriilmektedir.
Hollandacadaki ortalama puanlari Tiirk¢e puanlarindan yiiksektir. Bunun nedeni ¢ocuklarin okulda
ve sosyal ortamlarda Hollandacay1 daha ¢ok kullanmasi ve Hollandacalarinin Tiirkceden daha yeterli

diizeyde olmasidir. Tiirkgeyi aile ortaminda kismen kullanmaktadirlar.

Tablo 2. Tiirkce ve Hollandaca testlerindeki yiizdeler (N=116)

Yiizdeler Tiirk¢e Ortalama Puan Hollandaca Ortalama Puan
Dip %10 4 10
Sonraki %25 8 13
Ortalama %50 14 18
Ust %75 18 23
Zirve %90 24 26

Not: Maksimum puan 31’dir.

Tablo 2’'de goriildiigii gibi, Tiirkge ortalama puan alt yiizdelik dilimlerde daha diisiikken {ist
dilimlere dogru artmaktadir. Hollandaca ortalama puani Tiirkgeyle karsilastirildiginda alt dilimlerde
daha ytiiksektir ve {ist dilimlerde de Hollandaca puani daha ytiksektir. Testin Tiirk¢e ve Hollandaca
uygulamalarindaki yiizdelikler karsilastirildiginda, Hollandaca ortalama puaninin tiim diizeylerde

Tiirkge’den daha yiiksek oldugu goriilmektedir.

Tablo 3. Tiirkce ve Hollandaca testlerin yiizdelik dilimleri (N=116)

Ogrencilerin Hollandaca Diizeyi

Tiirkge ™ Toplam
%10 %25 %50 %75 %90 Ust %10

%10 6 1 2 1 2 0 12
%25 6 8 4 0 0 0 18
%50 1 6 11 9 3 0 30
%75 1 2 8 12 9 2 34
%90 0 0 5 3 4 1 13
Ust %10 0 0 0 2 2 5 9
Toplam 14 17 30 27 20 8 116

1Baz1 ¢ocuklarda Hollandaca daha baskin olmasina ragmen bu calismada Tiirkge ilk dil olarak kabul edilmektedir. Ev
ortaminda g¢ocuklarin ilk olarak Tiirkgeye maruz kaldiklar1 varsayarak bu calismada Tiirkge ilk dil, birinci dil olarak
gegmektedir.
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Tablo 3'te gorildiigii gibi, bir dilde yiiksek performans gosterenler ikinci dilde de yiiksek
performans gostermektedir. Ancak, testte bircok 6grenci diisiik puan almistir. Sekiz 6grenci her iki
dilde % 25 diizeyinde puan aldi. Benzer sekilde, 11 6grenci her iki dilde % 50 diizeyinde, 12 6grenci %
75 diizeyinde, 4 6grenci % 90 diizeyinde ve 5 6grenci iist % 10 diizeyinde puan aldi. Bu yiizdelik tablo
Tiirk go¢men cocuklarmin birinci dil Tiirkge ve ikinci dil Hollandacalar1 arasinda yiiksek paralellik

oldugunu gostermektedir.
Tartisma ve Sonuglar

Cift dillilik bir kisinin iki dili kullanabilme becerisidir. Cift dilli kisiler bir iilkenin gd¢men,
azinlik mensubu ya da yerlisi olabilir. Cift dilli kisinin Fransizca ve Almanca gibi iki prestijli dili
varsa, bu kisinin basarili oldugu ve her iki dilden yararlandig: diisiiniiliir. Cift dilli kisilerin biligsel
gelisiminin daha ileri diizeyde oldugu distintiliir. Ancak, daha az prestijli dilleri konusan cift dilli
kisilerin okulda yeterince bagarili olmadig1 varsayilir. Bu varsayimin dillerin dogasiyla ya da belirli
dillerin ¢ocuk gelisimini ne yonde etkiledigiyle ilgili bilimsel bir aciklamas1 yoktur. Azinlik gé¢men
dillerinin olusturdugu cift dillilik dilsel bir zenginlik olarak degil ¢ocuklarmn basarili olmasinin
oniinde bir engel olarak goriilmekte ve go¢men c¢ocuklarinin okulda yasadiklar1 sorunlarin temel
sebebi olarak diisiiniilmektedir. Bir¢ok okulda cift dillilik miifredat diizeyinde bilissel ve sosyal bir
kaynak olarak resmen tanimlanmaktadir, ancak okul diizeyine gelindiginde, 6zellikle belli bir dil
kokeninden ¢ok sayida dgrencinin oldugu okullarda 6grenme, sosyal ve kiiltiirel uyumun oniindeki

bir engel olarak goriilmektedir

Bu calismada Tiirkge becerisi ve hakim dil olan Hollandaca becerisi arasinda yiiksek diizeyde
bir iliski oldugu sonucuna varilmaktadir. Ogrenciler birinci dillerinde iyi bir yeterlilik diizeyine
sahiplerse ikinci dilde de basarili olma ihtimalleri yiiksektir. Bu calismanin sonuglar1 ayrica
ogrencilerin Hollandaca testinde daha yiiksek diizeyde performans gosterdigini (daha tist yilizdelik
dilimde puan aldigini) ve Tiirkce testinde diisiik dilime yerlesenlerin Hollandacadan daha az
oldugunu gostermektedir. Hollandaca performansinin daha iyi olmasi ¢ocuklarin okulda
Hollandacaya maruz kalmalarina ve Hollandacanin aile ortaminda da kullanilmasina baglanabilir.
Testte % 90 ve daha yiiksek dilimde yer alan 6grencilerin sayisinin azlig1 dikkat gekicidir. Ogrencilerin
her iki dilde de yiiksek diizeyde yeterlilige sahip olmadiklari sonucuna varilabilir. Ancak, ilk dildeki

performans diizeylerinden ikinci dildeki performanslarinin 6ngoriilmesi dikkat cekmektedir.

Yagmur'un (2016) belirttigi gibi, bircok okul ve 6gretmen azinlik dilini 6grenim ve basarinin
oniinde bir engel olarak gordiikleri i¢in cift dillilige tahammdil gostermiyor (Yagmur, 2016). Ev sahibi

iilke dilinin disinda dillerin kullanum1 okul ortaminda bir problem olarak goriiliiyor. Bu durum, ev
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dilinin ¢ok iyi kullanilmasmin cift dillilik ve miifredatla ilgili biligssel kuramlarda one siiriildiigi gibi

okul dilinin gelisimini sagladigindan 6gretmenlerin haberinin olmadigini gostermektedir.

Egitim, dilin muhafazasmni ve aktarilmasimi etkileyen onemli bir o6gedir. Egitim dilin
muhafazasin degisik yollarla etkileyebilir: ikinci dile daha hizli bir gecise neden olabilir ya da ilk dilin
mubhafazasini olumlu yénde etkileyebilir. Egitimin yani sira dil temasinin oldugu ortam ve konusulan
topluluk, dilin muhafazasinda ya da dilin aktarilmasinda 6nemli rol oynar. Etnik gruplarin dili
kullanirken daha fazla dil stratejisi kullandiklar1 ifade edilir, kendi etnik gruplarinin 6nemini
vurgulayabilirler ve grubun diger {iyeleriyle yogun temas kurabilirler, bu da dil temasim1 kurduklar1
ortama bakis acilarini etkiler. Iki dilli cocuklarin ana dilde ve hakim dilde yetkin olmalar1 onlarin
akademik basar1 gostermelerini saglar ve bu ¢ocuklarin sosyal uyumlar1 daha kolay olur. (Demirel,

2019; Yagmur ve Jacobs, 2015).
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Introduction

Most of the world’s population is multilingual or bilingual, but the conditions under which
they learn a second language, how they maintain their first language, and their countries’ policies
concerning multilingualism and languages in general are different. Despite these differences, one
aspect of multilingualism is shared among all bilinguals and multi-linguals: how the languages they
know influence each other. The level of proficiency achieved by multilingual or bilingual people may
depend on various factors. In the case of immigrants, the mainstream language is acquired in different
contexts, such as in school and social settings, and the language of origin is practiced in certain social

and family contexts.

Scholars hold different views about minorities’ maintenance of their language of origin and
their acquisition of the mainstream language., different views are held about the maintenance of the
language of origin and the acquisition of the mainstream language. There are two different arguments
related to second language acquisition. The first asserts that when the first language is acquired, the
acquisition of the second language is easier provided that there is enough exposure to the second
language (Demirel, 2019; Yagmur & Akinci, 2003). Another argument is that there is a negative
relationship between the acquisition of the two languages, which means that the acquisition of the
second language creates an obstacle for the further development of the native language or vice versa.
Some studies have shown that a high level of exposure to the second language causes a partial loss of
the first language (Ammermueller, 2007). In addition, it is not usually possible to gain native-level

proficiency in the second language (Leseman, 2000).

Humans are born with the capacity to learn more than one language. It is important to
mention the cognitive mechanisms that influence multi-language learning. While the effects of the first
language on the second language can be observed, sometimes, the effects of the second language on
the first language can be observed as well. There is a bidirectional relationship between the languages.
If first- and second-language learning were not related, there would be different functions of the brain
for each language learned, and the brain would process language learning in the same way as
monolingual language acquisition. Moreover, it would be very difficult to acquire different languages
after the native language was acquired. It should be noted that this relationship is not language-
specific; in other words, a specific first language does not affect the acquisition of a specific second
language in certain ways. Rather, the same effects can be observed in the performance of learners from
different linguistic backgrounds, and second-language learners pass through similar stages of

development independent of the language they are learning (Jim Cummins, 2000).
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Individual and environmental factors significantly affect how bilinguals maintain the
languages they have acquired. As Yagmur (2014) points out, the level of language contact depends on
language maintenance (Yagmur, 2014). Thomason (2006) defines language contact as the use of more
than one language in the same place at the same time, and Baker (2011) defines language maintenance
as “relative language stability in the number and distribution of its speakers, its proficient usage by
children and adults, and its retention in specific domains (e.g., home, school, religion)” (Baker, 2011;
Thomason, 2006). As Yagmur (2014) further states, the way majority and minority language speakers
interact affects the linguistic outcome. In particular, two important categories of interactions affect
language maintenance: the group level and individual level (Yagmur, 2014). At the group level, the
important factors include the size and distribution of the ethnic group, the country’s policies
regarding the minority language, the prestige of the minority language within the community, and the
level of proximity between the heritage language and host country language. At the individual level,
factors such as age, gender, home language use, language choice, socialization patterns, and family
profile are important influences on language maintenance and performance. Maintenance of the home
language depends on the size of the ethnic group; if the ethnic group constitutes an important part of

the country, the heritage language seems to receive more respect (Berry, 1997; Yagmur, 2016).

Children’s performance using L1 and L2 languages is related to a variety of factors.
Proficiency in the heritage language depends on the extent that the individuals adapt to and access the
culture and groups. Both L1 and L2 language competence have an important role in L2 reading ability,
but, in cases where the learner is not very competent, L2 proficiency seems to be a better predictor for
L2 reading ability than L1 reading ability. When the readers become advanced in their second
language, L1 reading ability becomes more important. In this way, the learner successfully transfers
L1 skills to L2 skills, which demonstrates the strong relationship that exists between L1 and L2

reading (Jiang, 2011).

Vocabulary is the key predictor for reading development both in L1 and L2. Bilinguals need to
be exposed to language and literacy experiences in both languages so that they can achieve high levels
of bilingualism and biliteracy. The amount of exposure to both languages contributes to vocabulary
growth in each language. A child’s language choice depends on their linguistic proficiency in both
languages. Thus, language maintenance throughout the generations depends on how much each
language is used at home in addition to other sociocultural factors. In a study of Spanish-English
bilingual children, on average, children from families who prefer to use English at home tend to have
higher English proficiency, and children from families with a preference for Spanish at home tend to

have higher Spanish proficiency scores (Duursma vd., 2007).
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Bilingual Language Production

When a bilingual or multilingual learner acquires a new language, the language has an effect
on the other languages depending on the proficiency level of each language, proximity of the
languages, and also the amount of exposure to each of the languages. If an individual is competent in
more than one language, the languages inevitably have an effect on each other, which can be observed
at different dimensions. As Krashen (1985) states, “first language interference” has many implications
for second language acquisition (Krashen, 1985). For many years, it had been assumed that major
syntactic errors were caused by the learners’ first language structure. For example, the influence of the
first language can be seen in complicated word order and one-to-one translations. However, most of
the errors observed are not due to the effects of the first language; rather they are errors common to
language learners from different linguistic backgrounds. Although the first language is assumed to be
one of the many sources of errors, the exact percentage of language errors in the second language that

can be attributed to the learner’s first language can be questioned.

As Dulay and Burt (1974) suggest, first language influence is usually seen in foreign language
learning situations and is very common in second language studies. When a child learns a language
through natural ways, first language effects are not very common (Dulay & Burt, 1974). The first
language effect can be seen in cases where a child compensates for missing L2 utterances; this may
sometimes be an indication of low acquisition of L2. Such errors can be decreased by increasing
exposure to the language with natural intake and use of the language. Ellis (1994) further points out
that the learner tries to combine the features of L1 into the L2 system that she/he is trying to develop.
In the 1950s and 1960s, it was assumed that the main reason for learning difficulties was the result of
the L1 effect, and in the 1970s, it was not accepted that L1 played a key role in L2 acquisition.
However, Ellis explains, “transfer is one of the major factors shaping the learner’s interlanguage
competence and performance” (Ellis, 1994). Transfer should not only be restricted to the learner’s
integration of L1 elements into their L2 performance; it can also be influenced by the similarities
between the languages. Thus, transfer is not limited to the influence of L1 on L2 but can also be seen in
the influence of L2 on L3. In the same way, L1 may be affected by some characteristics of subsequently

acquired languages.

L2 speakers are influenced by their first language to a certain extent. As Flege (1987)
maintains, the combination of phonetic properties that are similar in L1 and L2 influence not only L2
but also L1 (Flege, 1987). To give an example, an advanced French speaker whose native language is
English might pronounce French with English characteristics and also pronounce English words with
a less native-like accent when compared to a monolingual English speaker. In a later study, Major

(1992) continued the investigation into the effects of L2 on L1 in Brazil, this time expanding his
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hypothesis to propose that L2 influences L1, positing a direct relationship between L2 proficiency and
L1 loss. He predicted that L1 loss would be associated with L2 proficiency. His results showed that
command of Portuguese was indeed correlated with the loss of English, especially in casual speech. It
is clear from this body of research that the transfer of languages is not unidirectional but

multidirectional (Major, 1992).

While monolingual children confront only one form of linguistic input, bilingual children
confront two forms. The language condition of minority children can be characterized as emergent
bilingualism with the first language being built up during the pre-school years as a result of linguistic
input in L1 speaking homes and L2 coming into play later through formal schooling and other social
interactions with the mainstream language (Verhoeven, 2007). The fact that bilingual children deal
with two channels of input has also led to the supposition that bilingual children tend to have higher
levels of metalinguistic awareness when compared to their monolingual peers (Bialystok, 2001;

Verhoeven, 2000).

Cummins (1979) hypothesized the role of interdependence in the following way: if the
teaching in a certain language is enough to make that learner competent in that language, then the
transfer of these skills into other languages will naturally occur on the condition that there is enough
exposure to that language and there is an encouraging setting for language learning. The
interdependence hypothesis anticipates that having sufficient input in one language will not only
contribute to improving skills in that language but also will result in a deeper understanding of the
language and conceptual and linguistic competence, which ensures cognitive and academic cross-

linguistic transfers (James Cummins, 1979).

The advantages of bilingualism include metalinguistic, cognitive, and conceptual abilities in
addition to executive, attentional, and control skills. As bilingual children are expected to keep the
two languages apart, they have to decide when and how to use each language. According to the
linguistic interdependence hypothesis, there is a positive transfer of knowledge and skills from the
first language to the target language that is being acquired. These skills require highly-developed

functions that are responsible for the control of cognitive processes (Jim Cummins, 1980).

When monolingual and bilingual children are compared, according to Schwartz’s First
Language First Model (2014), later immersion in L2 and the ongoing development of L1 does not
cause retardation in any of the languages (Schwartz, 2014). In contrast, it fosters early balanced
bilingual development and linguistic interdependence. The level of proficiency in L1 has a significant
influence on L2 development. According to the threshold hypothesis, a minimum level of linguistic

competence must be acquired in L1 to avoid the cognitive disadvantages of learning L2. If the

1330



KEFAD Volume 20, Issue 3, December, 2019

competence in L1 is low, the competence in L2 will be low as well (James Cummins, 1979). If the
competence in L1 is high, the competence in L2 is correspondingly high. Provided that the outside
environment supports enough exposure for the maintenance of L1, intensive exposure to L2 in school
leads to quick bilingual development. Similarly, high exposure to L2 outside the home and low

exposure to L1 may hinder the maintenance of L1.

Kroll et al. (2015) stated that the two language mechanisms do not work separately; if they
were represented separately, there would be different, independent parts of the brain for each of the
languages learned (Kroll, Dussias, Bice, & Perrotti, 2015). In addition, there would not be any cross-
linguistic interactions between the languages. They further state that late bilinguals would have less
cross-language transfer as they have an already settled system of L1. More than the age of acquisition,
the level of competence in the languages is a determining factor for shaping cross language
interactions. The co-activation of the bilingual’s two languages demonstrates that not only does L1

affect L2 but also L2 affects L1 in different ways.
The Effects of First and Second Language Literacy on Reading Ability of Bilinguals

According to the threshold hypothesis, there is little relationship between the L1 and L2
proficiency levels of learners with low L2 proficiency level. In contrast, there is a positive relationship
between L1 and L2 reading performance for learners with high L2 competence. In L2 reading, the
threshold level for reading ability in the target language is named linguistic ceiling. The underlying
idea for this concept is that readers will not be able to read effectively unless they reach a certain
proficiency level in the target language. Low L2 competence is an obstacle for the learner when trying
to understand a text. They can transfer some of their linguistic skills and reading strategies from their

L1 if they reach a threshold level in language proficiency (Lee & Schallert, 1997).

Bell (1995) points out that, although there is a relationship between first and second language
literacies, not all aspects of the first language contribute to the development of L2 (Bell, 1995). Learners
who are literate in their native language generally make better progress than those without native
language literacy. The acquisition of literacy in the first language definitely leads to cognitive changes
during L2 acquisition. When there is adequate exposure to L2, the concepts developed in L1 can easily
be transferred to L2. In spite of the fact that some aspects of language skills can be transferred from L1,
some skills, such as literacy skills, may not be transferred. Bell (1995) further states that children can
develop L2 proficiency even in the absence of L1 literacy and developed L2 competence aids the

acquisition of L1 literacy (Bell, 1995).

Moreover, it has been reported that the contribution of L1 reading ability increases when

learners' L2 proficiency levels become higher. Lower-level L2 readers are either not able to transfer



Demirel, G.

their L1 reading ability or, even if they do, the degree of transfer is smaller in comparison with higher-
level learners (Yamashita, 2004). According to the interdependence hypothesis, in a bilingual program,
improving reading skills in one language not only leads to literacy skills in that language but also
results in deeper conceptual and linguistic proficiency, which is highly related to literacy and general

academic skill in the other language (Verhoeven, 2000).

In line with this, Baker (1988) also claimed, “The justification given for heritage language
programs is also that a minority language is easily lost, while a majority language is easily gained.
Thus, bilingualism is achieved by an initial concentration on the minority language at school. In the
later stages of elementary schooling, increasing attention may be given to majority language
development, ensuring that full bilingualism occurs.” Reading in a second language may require the
reader to have some cultural proficiency and prior literacy experiences. Thus, cognitive psychology
and L1 models of reading need to be taken into consideration in order to understand L2 reading

processes (Baker, 1988).
General Attitude Towards Bilingualism and Multilingualism

Language-related variables are crucial to the culture learning process and sociocultural
adaptation since they are considered key elements in language acquisition and are effective in
intercultural communication. Attitudinal and motivational variables influence how successful an
individual will be when learning another language. Second language confidence refers to the belief
that one will be able to communicate in an adaptive and efficient manner when using the language

(Masgoret & Ward, 2012).

Studies have demonstrated that one’s confidence in using a second language is an important
predictor of foreign language proficiency. The goal of achieving effective intercultural interactions is
an important predictor of language motivation and proficiency. An individual’s success in learning
the language of the host community is influenced by their willingness to communicate with members

of that community (Yagmur & van de Vijver, 2012).

It is a commonly held belief that children who are exposed to more than one language at the
initial stage of their development might be confused linguistically, cognitively, emotionally, and even
morally (Ammermueller, 2007). In light of those concerns, parents and schools approach bilingual
child-raising as something that should be avoided. They doubt that those students would be able to
perform as well as monolinguals. Additionally, immigrants may prefer monolingual child raising if
they are in a dominantly monolingual environment. In fact, the truth is that children are born with the
capacity to learn a number of languages; in other words, all humans have the appropriate brain

functions to be multilingual. However, if that capability is not fully developed, the person may not
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benefit from the advantages of bilingualism. Thus, the anxiety and confusion about bilingualism and
multilingualism and its effect on a child’s development and academic achievement does not have any
scientific basis (Yagmur, 2016). As the demands and aims of using both languages may vary,
bilinguals do not have to perform equally well in both languages. Each of the languages may be
activated at different levels. Furthermore, bilinguals have the advantage of having an additional
communicative capacity compared to monolinguals. One reason for the commonly-held belief that
bilingualism has drawbacks is that bilinguals sometimes mix languages in conversation and make
quick shifts between the languages, which may be a sign of difficulty in keeping the languages apart
(Meisel, 2006).

Dorian (2008) maintains that the psychological motive for encouraging students to concentrate
on a country’s official language is that language proficiency will enable the child to adapt more easily
to the mainstream culture and will provide them with access to educational and occupational
opportunities (Dorian, 2008). Parents who have experienced disadvantages because they lack
proficiency in the country’s official language may be unwilling to transmit their home language to
their children so that the children will not experience the same problems they faced. In this case, the
intentional blockage of home language use can be observed. Blocked use of minority languages can
create a dominant monolingual society within a few generations. The acquisition of a second or third
language or more does not ensure the loss of the first language. The policy and behavior of the two

populations play a key role in the maintenance of the first language (Demirel, 2019).
Language Performance and School Success of Turkish Immigrants in The Netherlands

In the Netherlands, as in Germany and France, there is a large number of Turkish immigrant
children who are bilingual. They receive instruction in the mainstream language, but they have been
reported to fail at some school subjects and in cross-nationally applied standard exams. The reason for
this failure is connected to their lack of proficiency in both their native language and the mainstream
language. These children need to be evaluated in each country separately as each country has a
different language policy for immigrants and, from country to country, the background of immigrants

differs.

This study examines the language proficiency of Turkish-Dutch bilingual children in the
Netherlands. According to Demirel (2019), there is a high level of relationship between L1 and L2 of
Turkish immigrant children (Demirel, 2019). Moreover, Cummins (1979), in his interdependence
hypothesis, asserted that, if children reach a proficient language level in their L1 Turkish, they can
attain a high level of proficiency in their L2 Dutch (James Cummins, 1979). A high proficiency level in

both languages leads to high achievement. This is shown particularly in the literacy part of standard
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tests such as the Progress in International Reading Literacy Study (PIRLS), which is a test of children’s

literacy skills that is administered to 10-year-old students every five years in many countries.
Research Design

This study utilized two texts from the 2011 PIRLS: the literary and informative texts. The texts
have been implemented in both Turkish and Dutch consecutively. Some participants received Dutch

first, while the others received Turkish first to avoid the test effect.
Participants

The participants were 10-year-old children of Turkish origin living in the Netherlands in the

districts of Utrecht, Tilburg, Hague, and Rotterdam.
Procedure

The PIRLS test was implemented in both Turkish and Dutch. Some of the participants took the
Turkish test first and the others vice versa to avoid the test effect. A total of 116 bilingual Turkish
children participated in this research. The obtained data from the two versions of the test were
analyzed using SPSS to determine the relationship between the first language and the second
language. The scores were distributed in percentile ranking to see the performance levels for both
tests. In the current study, Turkish is assumed to be the students’ first language and Dutch to be the

second language.
Findings

Table 1. The relationship between first and second language reading proficiencies of Turkish immigrant children
in PIRLS test (N=116)

Reading Score Mean S.D. Pearson Correlation Significance
Turkish Score 13.80 6.64 -
Dutch Score 17.98 6.19 b4 000

As can be seen in Table 1, there is a relationship between the first language® of PIRLS test
takers and the second language Dutch. The Turkish score is highly correlated with the Dutch score.
Their average score in Dutch is higher than their score in Turkish. This is due to the fact that the
students are exposed to Dutch in the school context and social settings and they are more proficient in

Dutch than Turkish. They are partly exposed to Turkish in the family context.

I For some children Dutch may be more dominant than Turkish. However, in this study Turkish is assumed to be first language
as the children are exposed to Turkish firstly in the home context.

1334



KEFAD Volume 20, Issue 3, December, 2019

Table 2. The percentiles in Turkish and Dutch tests (N=116)

Percentiles Turkish Mean Score Dutch Mean Score
Bottom 10% 4 10
Next 25% 8 13
Average 50% 14 18
Upper 75% 18 23
Top 90% 24 26

Note: Maximum score is 31.

As can be seen in Table 2, the mean score for Turkish is lower at the bottom percentiles and it
increases towards higher percentile levels. For Dutch, the mean score at the bottom levels is higher in
comparison to Turkish and at higher percentile levels Dutch mean score is higher. When the
percentiles are compared in Dutch and Turkish versions of the tests, Dutch mean scores are higher

than Turkish mean scores at all levels.

Table 3. The percentiles for Turkish and Dutch tests (N=116)

. Dutch Level of Students
Turkish Total
10% 25% 50% 75% 90% Top 10%

10% 6 1 2 1 2 0 12
25% 6 8 4 0 0 0 18
50% 1 6 11 9 3 0 30
75% 1 2 8 12 9 2 34
90% 0 0 5 3 4 1 13
Top 10% 0 0 0 2 2 5 9
Total 14 17 30 27 20 8 116

As we can see in Table 3, high performers in one language perform high in the second
language as well. However, many students received low scores. Eight students scored at the 25%
level in both languages. Similarly, 11 students scored in the 50% level in both languages, 12 students
in the 75% level, 4 students in the 90% level, and 5 students scored in the top 10%. This percentile table
shows that there is high parallelism between the L1 Turkish and L2 Dutch of Turkish immigrant
children.

Discussion and Conclusion

Bilingualism is an individual’s ability to use more than one language. Bilingual people may be
immigrants, minorities, or natives of a country. If the bilingual has two prestigious languages like
French and German, that bilingual is assumed to be successful and is seen to benefit from both
languages. Such bilinguals are considered to have higher cognitive development. However, bilinguals
who speak less prestigious languages, like immigrant languages, are assumed to be low achievers at
school. This assumption does not have a scientific explanation related to the nature of the languages
or how specific languages affect the development of children in different ways. The kind of

bilingualism represented by immigrant minority languages appears to be considered to be an obstacle
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instead of a resource for learning and is often used as an explanation for immigrant children’s
difficulties in school. In many schools, bilingualism is officially defined as a cognitive and social
resource at the curriculum level, but, at the school level, it can be viewed as a problem for learning,
integration, and cultural cohesion, especially in schools with a large number of students from a

specific language background.

This study concludes that there is a high correlation between Turkish language ability and
mainstream Dutch language ability. If the students are successful in the first language, there is a high
probability that they will be successful in the second language. The results of this study also indicate
that the students achieved a higher level of performance on Dutch test (i.e., scored at higher percentile
ranks) and that there were fewer students who scored in the low percentiles on the Turkish exam than
those who scored low on the Dutch exam. A higher performance in Dutch could be linked to the fact
that the children are exposed to Dutch at school and Dutch is also partly used in the family context. It
is significant that there are few students who achieved 90% or higher on the exam. It can be deduced
that the students do not have a high level of proficiency in both languages. However, their

performance level in the first language highly predicts their performance in the second language.

As Yagmur (2016) states, many teachers and schools do not tolerate bilingualism because they
see the minority language as an impediment to school learning and success (Yagmur, 2016). Using
languages other than the host country language is seen as problematic in the school setting. This
shows that the teachers are not aware that competent use of the home language ensures the
development of the school language as has been suggested in cognitive theories of bilingualism and

curriculum.

Education is an important variable that affects language maintenance and shift. Education
may affect language maintenance in different ways: it may either cause a faster shift to L2 or have a
positive effect on the maintenance of the first language. In addition to education, the context for
language contact and the related speech community play an important role in language maintenance
or language shift. Ethnic groups are stated to have more strategy use, and they may strongly
emphasize the importance of their ethnic groups such that they have a feeling of belonging to their
own group and have significant contact with other members of the group, which affects how they
view the setting in which they have language contact. If bilingual children are proficient in both of the
languages, they can show academic achievement and easier social integration (Demirel, 2019; Yagmur

& Jacobs, 2015).
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