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Ozet

Aragtirmanin amaci, hayat bilgisi dersinde hizmet ederek 6grenme yaklasiminin nasil uygulanabilecegini, bu
siirecte yasanilan sorunlari, bu yaklasimin 6grencilerin sosyal, duygusal ve ahlaki gelisimlerine katkisini
belirlemektir. Bu arastirma nitel bir ¢alisma olup, eylem arastirmasi olarak modellenmistir. Arastirmanin
katilimcilarini, 2017-2018 egitim 6gretim yilinda bir devlet okulunun 3. sinifindaki her biri 10 kisiden olusan 4
ayr1 proje grubu olmak tiizere toplamda 40 6grenci olusturmustur. Arastirmanin uygulama siiresi 12 haftalik
zaman dilimini kapsamustir. Calismada veri toplama araci olarak arastirmact ve &grenci giinliikleri,
ogrencilerle birebir yapilan yari yapilandirilmis goriismeler kullanilmistir. Elde edilen veriler igerik analizi
teknigi ile ¢6ztimlenmistir. Hizmet ederek 6grenme yaklasimi uygulama siireci baglamadan once hayat bilgisi
Ogretim programinda yer alan 3. simif kazamimlarindan hizmet ederek Ogrenme yaklasimiyla
iligkilendirilebilecek kazanimlar belirlenmis, daha sonra uygulama siireci baglatilmis ve dgrenciler gruplara
ayrilarak belirlenen kazanimlarla ilgili hizmet ederek Ogrenme projesi yapmalart ve uygulamalar
saglanmistir. Arastirmada elde edilen veriler degerlendirildiginde sonug olarak hizmet ederek 6grenme
yaklagiminin 6grencilerin toplum sorunlarina duyarli, toplum sorunlarina ¢oziimler iiretebilen, sosyal katilim
becerisi yliksek, farkliliklara kars:t duyarli, empati kurabilen, sorumluluk sahibi ve hizmet duygusu gelismis
bireyler olarak yetismesine katki sagladigi gozlemlenmistir. Bunlarmm yaninda hizmet ederek 6grenme
yaklagiminin Ogrencilerin ahlaki gelisimlerini ve 6z giivenlerini arttirdigi ve bunun yani sira kisisel
gelisimlerini de olumlu yonde etkiledigi sonucuna varilmustir.
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Giris

Her gegen giin bilim ve teknolojinin hizli gelisimi {ilkelerin gereksinim duydugu vatandas
tipinde degisime yol agmakta ve mevcut egitim sisteminin gézden gegirilmesine, degismesine ve
yeni Ogretim yontem ve tekniklerinin kullanilmasina neden olmaktadir. Giinlimiizde toplum
sorunlarina duyarli, ¢6ziim iiretebilen, katilim becerilerine sahip ve bunlar1 uygulayabilen, isbirligi
icinde calisabilen, iist diizey diisiinme becerilerine sahip etkin vatandaslara ihtiya¢ duyulmaktadir
(Bengi¢c Colak, 2015, s. 3). Bu beceri ve degerlere sahip bireyler yetistirmeyi ama¢ edinmis,
Ogrencilere yasama dair bilgiler sunarak, yasadig1 toplum ve diinyay: tanimasim saglayacak ilk

derslerden birisi hayat bilgisi dersidir.

Hayat bilgisi programin asil amaci;, temel yasam becerilerine sahip, kendini taniyan,
saglikli ve giivenli bir yasam stiren, yasadig1 toplumun degerlerini 6ztimseyen, dogaya ve gevreye
duyarly, arastiran, {ireten ve {iilkesini seven bireyler yetistirmektir (MEB, 2018, s. 8). Hayat Bilgisi
dersinin en 6nemli amaglarindan birisi de; gocuklarin egitim siireciyle iyi bir insan, iyi bir vatandas
olmasi, ¢evresine etkin bir bigimde uyum saglamasi igin gereken temel davranislar: kazanmasidir
(Akinoglu, 2004). Ogrenciler, iyi birer vatandas olmak igin gerekli ilk temel bilgi ve becerileri,
ilkogretim okullarinin birinci kademesinde Hayat Bilgisi derslerinde kazamirlar (Basbug, 2001, s.
124). Demir (2018, s. 46) hayat bilgisi dersini “Cocugun ruhsal ve bedensel gelisimini dikkate alarak onun
iyi bir insan ve iyi bir vatandas olmasi i¢cin sosyal bilimlerin ve fen bilimlerinin verilerinden bir biitiin olarak
yararlamp ¢ocuu yasama hazirlayan ilk ders” seklinde tamimlamaktadir. Yapilan tanimlamalara
baktigimizda hayat bilgisi dersini; bireyin kendini tanimasini ve gevresiyle daha uyumlu hale
gelmesini saglayarak onu yasama hazirlayan, yasamda karsilasacagi problemler karsisinda en
uygun ¢oziimil iiretebilen, vatanini ve milletini seven ve koruyan iyi bir vatandas, iyi bir insan
olmasini amag edinen bir ders olarak tanimlamak miimkiin olacaktir. Bu durumlar géz éniinde
bulundurularak Hayat Bilgisi dersinin deger dgretiminde en 6nemli derslerden biri oldugunu

sOylenebilir.

2018 Hayat Bilgisi Ogretim Programi'nda degerlerimiz, “Ogretim Programlari Perspektifi”
bashg altinda “Degerlerimiz” alt bashg1 olarak sunulmustur. Egitim sistemimizin amaci
degerlerimiz ve yetkinliklerimiz ile 6zdeslesmis bilgi, beceri, olumlu tutum ve davranislara sahip
bireyler yetistirmektir. Bu bilgi, beceri ve davranislar kazanimlar yolu ile 0Ogrencilere
kazandirilmaya caligiirken degerler ve yetkinlikler edinilen bilgi ve becerilerin biitiinliglini
saglayan koprii gorevi gormektedirler. 2018 Hayat Bilgisi Ogretim Programi'nda, yer alan kok
degerler: adalet, dostluk, diiriistliitk, 6z denetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik,

yardimseverlik degerleridir. Bu degerler, 6grenme 6gretme siirecinde hem kendi baglarina, hem
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iligkili oldugu alt degerlerle ve hem de 6teki kok degerlerle birlikte ele alinarak hayat bulacaktir.
(MEB, 2018, 5. 7).

Yapilan ¢ogu arastirmalarda sadece anlatim yolu kullanilarak verilen degerler egitiminin
davranisa doniismesinin zor oldugu, uygulamali etkinliklerle verilen degerler egitimin daha rahat
davranisa doniistiigli ve daha kalict oldugu sonucu ortaya ¢ikmaktadir. Buradan yola ¢ikarak
Hayat Bilgisi dersinde yer alan degerlerin aktarimi icin kullanilabilecek en uygun uygulama
yontemlerinden birisinin "hizmet ederek Ogrenme" yontemi oldugunu sdylemek miimkiin

olacaktir.

Hizmet ederek 6grenme yaklasimi bir ders veya miifredatla iliskili, kazanimlarin acik¢a
belirtildigi, gercek toplum ihtiyaglarini belirli bir siire boyunca ele alan, yansitma ya da elestirel
¢oziimleme etkinliklerini igeren, sinif igerisindeki 0gretimin toplum hizmeti ile biitiinlestirildigi

etkinliklerdir (Skinner ve Chapman, 1999, s. 3).

Hizmet ederek 6grenme yaklasimi degerler egitiminde ogrencilerin yaparak yasayarak
ogrenmeleri icin kullanilmasi gereken bir yaklasimdir. Speck ve Hoppe'ye (2004) gore hizmet
ederek ogrenme; dgrencilerin okulda edindikleri teorik bilgileri uygulayarak toplumsal sorunlara

¢0zlim bulmaya calisma anlayisinin bir tirtintidiir (aktaran Ulusoy, 2019).

Hizmet ederek Ogrenme siireci bireylerin toplumsal sorumluluk bilincini gelistirerek
toplumun sorunlariyla ilgilenmelerini ve bu sorunlara ¢oziim aramalarim saglar. Ogrencilerin
ozgiivenlerini gelistirerek toplumsal duyarlik ve farkindaliklarini gelistiren hizmet ederek
O0grenme yaklasimi bunlarin yaninda 6grencilerin is birligi, dayanisma, etkili iletisim ve 6z

degerlendirme becerilerinin de gelisimini destekler (Kiigiikoglu, 2012, s. 216-217).

Hizmet ederek Ogrenme faaliyetlerinde akademik bilgi, vatandashga ait tutum ve
degerlerin kazandirilmasmin yani sira 6zgiiven, kendini tanuma, toplumdaki roliinii fark etme,
empati kurabilme gibi kisisel becerileri kazandirmak da amaglanmaktadir (Wilczenski ve Comey,

2007).

Hizmet ederek 6grenme projelerine katilan 6grencilerin toplumlar: hakkinda bilgi sahibi
olduklarini, akademik becerilerinin gelistigini ve ihtiyaci olanlara yardim etme duygusu kazanarak
boylece sosyal duyarliliklariin gelistigini ortaya koymuslardir. Brown’a gore ise hizmet ederek
O0grenme yasam boyu goniilliiliik faaliyetlerine olan istegini ve diger insanlarla empati kurma
duygusunu kuvvetlendirmekte, "toplumu degistirebileceklerine olan inanglar” artirmaktadir

(Astin ve Sax, 1998, s. 256).
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Billig, Dan Jesse, Marc ve Michelle (2008) hizmet ederek ogrenme faaliyetlerine katilan
Ogrencilerde yardimseverlik, bagkalarimi diisiinme ve vatandaslik, sosyal sorumluluk, kendilerine
ve bagkalarina sayg1 ve hosgorii gelisiminde farkliliklar tespit etmislerdir. Hizmet ederek 6grenme

faaliyetlerine katilan 6grencilerde bu degerlere ulasma daha fazladir (aktaran Furco ve Root, 2010).

Hizmet ederek oOgrenme yontemi, degerler egitiminde kullanilabilecek ©6nemli
yontemlerden birisidir. Bengi¢ Colak (2015), yaptig1 arastirmada hizmet ederek Ogrenme
faaliyetleri ile 6grencilere sorumluluk alma, sosyal ve kiiltiirel katilim, problem ¢6zme, empati
kurma, vatanseverlik, diriistliikk, sevgi, adalet gibi becerilerin ve yardimseverlik, hosgorii,
sorumluluk, dayanisma gibi degerlerin kazandirilabilecegini ifade etmistir. Bunun yaninda
ozellikle vatandaslikla ilgili beceri ve degerlerin kazanilmasinda hizmet ederek Ogrenme
yonteminin etkili oldugunu vurgulamistir. Ulusoy (2019), hizmet ederek 6grenme yaklasimin

karakter, degerler ve ahlak egitiminde daha fazla kullanilmasi gerektigini ifade etmistir.

Hizmet ederek Ogrenme uygulamasinin Olgiitlerinden biri olan katilimcilara toplum
ihtiyaclarmi karsilamalarini ve 6grenme ciktilarini basarmalarini saglayacak yeterli siire 6l¢titii;
arastirma, planlama ve hazirhk, eylem, yansitma ve paylasma-kutlama asamalarindan

olusmaktadir. Asagida sirastyla HEO projesinin asamalar1 agiklanmustir (NSLC, 2013).

1. Arastirma: Ogrenciler bu asamada toplumun ihtiyaclarini ve sorunlarini belirlemek igin
calisirlar. Okul cevresinde veya yakin cevrelerinde bir siire gozlem yaparak, ¢esitli gazete, internet
ve televizyondaki haberleri takip ederek; kitap, dergi vb. basili yaymlar inceleyerek, grup
arkadaslari ile beyin firtinasi yaparak toplum sorunlarmi belirlemeye calisirlar. Ogretmen ise bu
siirecte Ogrencilerin belirledikleri bu sorunlar1 degerlendirmelerine ve hangisi {izerinde

calisacaklarina karar vermelerine yardimci olur (NSLC, 2013).

2. Planlama ve Hazirlik: Bu asamada Ogrenciler, 6gretmenin ve birlikte c¢alismayi
diistindiikleri bir toplum kurulusunun da igbirligi ile bir eylem plam gelistirirler. Eylem planin da
hizmeti gerceklestirmek icin tasarlanan etkinlikler, kisilerin sorumluluklari, zaman c¢izelgesi,
gerekli kaynaklar ayrintili bir sekilde planlanmalidir (NSLC, 2013). Ayrica bu asamada net
ogrenme c¢iktilar1 konulmalidir ve bdylece Ogrenciler kendinden ne beklendigini, projeden
kendilerinin ne bekleyebileceklerini bilmelidirler (Duckenfield, 1992; Institute for Global Education

ve Service Learning, 2003; aktaran Wilczenski ve Coomey, 2007, s. 37).

3. Eylem: Bu asama projenin en 6nemli asamasidir. Ogrencilerin edindikleri hizmet
deneyimi onlarin bilgi, beceri ve tutumlarmi gelistirirken ayni zamanda topluma da fayda
saglayarak toplumun gelismesine katkida bulunur. C)grenciler bu asamada planladiklar1 hizmet

etkinliklerini hayata gecirirler (NSLC, 2013).
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4. Yansitma: Ogrenciler bu asamada toplumun ihtiyaclari, kendi etkileri, neyi yapip neyi
yapamadiklari, kamu yararina katkilar1 tizerine elestirel olarak diistiniirler (NSLC, 2013). Yansitma
asamas1 sayesinde Ogrencilerin hizmet deneyimi anlamli hale gelir ve insanlarla etkilesimin

Oonemini fark ederler. (Wilczenski ve Coomey, 2007, s. 29).

5. Paylagma-Kutlama: Bu asamada &grenciler HEO projesinin sonuglarm diger 6grenciler,
Ogretmenler ve toplumdaki Kkisilerle paylasirlar. Nitelikli bir paylasma/kutlama asamasi
Ogrencilerin hizmet etme motivasyonunu ve yararlihik duygusunu takdir ve taltif eder (NSLC,
2013). Paylasma asamasi Ogrencileri ve Ogretmenleri farkli projeler yapma konusunda
cesaretlendirebilir, HEO projelerine verilen destegin artmasini saglayabilir. Bunun diginda projeyi
basariyla tamamlayan Ogrenciler ve 6gretmenler icin de ayr1 bir gurur kaynagi olmasi nedeniyle

daha sonraki projeler igin tesvik edici bir rol iistlenebilir.

Ogrencilerin toplum sorunlarina duyarli, cevresindeki sorunlara c¢oziimler iiretebilen,
adalet, dostluk, diriistliikk, 6z denetim, sabir, saygi sevgi, sorumluluk, vatanseverlik,
yardimseverlik gibi kok degerlere sahip iyi bir vatandas olmas: icin Hayat Bilgisi 6grenme
ortamlarinda uygulanabilecek en ©nemli yaklasimlardan birisi hizmet ederek 0Ogrenme
yaklasimidir. Buradan yola ¢ikarak bu arastirmanin amaci, Hayat Bilgisi dersinde hizmet ederek
ogrenme yaklasiminin nasil uygulanabilecegini, bu siirecte yasanilan sorunlari, bu yaklasimin
ogrencilerin gelisimlerine katkisini belirlemektir. Bu temel amaca yonelik olarak asagidaki

sorulara yanit aranmistir:

1. Ogrencilerin Hayat Bilgisi dersinde ortaya koyduklari hizmet ederek &grenme

projelerinin niteligi nasildir?

2. Hayat Bilgisi Dersinde uygulanan hizmet ederek 6grenme yaklagiminin &grencilerin

sosyal, duygusal ve ahlaki gelisimlerine katkis1 nedir?

3. Hayat Bilgisi dersinde hizmet ederek 6grenme yaklasimi uygulanirken karsilasilan

sorunlar nelerdir?

Yontem
Ogrencilerin Hayat Bilgisi dersinde hizmet ederek 6grenme yaklagimmin nasil
uygulanabilecegini, bu siiregte kargilagilan sorunlari, HEO yaklagiminin 6grencilere cesitli
acillardan katkilarim1 belirlemek amaciyla yapilan bu arastirmada amaclara uygun olacag:
diisiiniildiigiinden nitel arastirma yontemlerinin uygulanmasina ve eylem arastirmast modelinin

benimsenmesine karar verilmistir.
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Eylem arastirmasi modeli uygulama ve arastirmay1 bir arada yiiriiten ve arastirmada elde
edilen sonuglarin uygulamaya kolaylikla aktarildig: nitel bir arastirma yaklasimidir. Bu yaklasim
esnek yapisi sayesinde arastirmaciya veriye yakinlik, aragtirma siirecini yakindan tamima ve
yasama imkani tanimaktadir (Yildirim ve Simsek, 2013, s. 78). Uygulama iginde yer alan bireyler
kendi dogal ortamlar1 uygulama siirecini dogrudan gozleyebilme, siirece uygun veri toplama
yontemleri belirleyebilme (bireysel goriisme, grup goriismeleri, dokiiman analizi vb.), toplanan
verilerin analizi sonucunda ortaya ¢ikan bulgulara gore yeniden veri toplama gibi kararlar1 esnek

bir yap1 i¢inde alabilme olanagina sahiptirler (Yildirim ve Simsek, 2013, s. 295).

Teknik/bilimsel/isbirlikli eylem arastirmalarinda amag daha 6nceden belirlenmis kuramsal
bir ¢erceve icinde bir uygulamayi test etmek ya da degerlendirmektir. Kuramsal ¢erceveye hakim
bir arastirmacinin rehberliginde uygulayici yeni bir yaklasimi uygulamaya koyabilir ve bu stireg
aragtirmaci tarafindan analiz edilerek uygulamaya iligkin bir degerlendirme yapilabilir (Berg, 2001,
aktaran Yildirim ve Simsek, 2013, s. 296-297). Bu arastirmada; Hayat Bilgisi dersinde, kuramsal bir
cercevesi olan Hizmet ederek 6grenme yaklasimini uygulayip degerlendirmek amacglandigindan

eylem arastirmasi tiirlerinden teknik/bilimsel/isbirlik¢i modeli benimsenmistir.

Arastirmanin ¢alisma grubunu; kolay ulasilabilir 6rnekleme yontemine gore segilen, 2017-
2018 egitim Ogretim yilinda bir devlet okulunun 3. smifindaki her biri 10 kisiden olusan 4 ayr1
proje grubu olmak {izere toplamda 40 6grenci olusturmustur. Proje gruplari 6grencilerin istekleri
gbz oniinde bulundurularak ogretmen tarafindan esit seviyede olacak sekilde diizenlenmistir.
Calismada veri toplama araci olarak arastirmaci ve dgrenci giinliikleri, 6grencilerle birebir yapilan
yar1 yapilandirilmis goriismeler, kamera ve fotograf kayitlar1 kullanilmistir. Elde edilen veriler

icerik analizi teknigj ile ¢oziimlenmistir.
Eylem Planlarinin Hazirlanmasi ve Uygulanmasi

Eylem planlarinin hazirlanmasi: Arastirmaci arastirma konusunu belirledikten sonra
Ogrenci gelisim ve degisimlerini dogrudan inceleyebilmesine olanak sagladigi icin arastirma
desenini eylem arastirmasi olarak belirlemistir. Arastirmaci hizmet ederek 6grenme yaklagimini
Hayat Bilgisi dersi kapsaminda uygulamaya karar vermistir. Arastirmaci bu arastirmay1 kendi
siifinda uygulamistir. Bu kapsamda 6ncelikle 6grencilere hizmet ederek 6grenme yaklagiminin ne
oldugundan bahsetmis ve arastirma siirecinde dgrencilerle birlikte yapacaklarindan bahsetmistir.
Bunun diginda arastirmaci 6grencilerin velileriyle de konu ile ilgili toplant1 yaparak hizmet ederek
O0grenme projeleriyle ilgili bilgi vermis ve bu siirecte ¢ocuklarina destek olmalari gerektigini

bildirmistir. Ogrencileri onarli dért gruba ayirarak her grubun kendi proje konusunu segerek
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uygulamalar: istenmistir. Aragtirmaci, projenin baslangi¢ ve bitis tarihlerini, proje degerlendirme

Olctitlerini 6grencilerle uygulama 6ncesinde paylasmistir.

Uygulama icin gerekli izinlerin alinmasi: Arastirmaci smif igerisinde uygulamalarin
yapilmasi ve dijital kayitlarin tutulabilmesi i¢in 6grenci velilerine eylem arastirmasi {izerine bilgi
vermis ve izin dilekgeleri vererek gerekli izinleri almistir. Ogrenci veli dilekgelerinde eylem

aragtirmasinin amaci ve uygulama igerigi tizerine bilgiler verilmistir.

Eylem planlarinin uygulanmast: Ogrenciler uygulama siirecinde proje konularini
belirlemis, proje konulariyla ilgili gerekli planlamalari yapmus, projelerin uygulamis ve proje

sonrasi degerlendirmelerini yapmis ve projelerini ¢evresiyle paylasmislardir.

Hizmet ederek Ogrenme uygulamasi sonrasi dgrenci goriislerinin alinmasi: Hizmet
ederek Ggrenme yaklasimi projeleri bitiminden sonra 6grencilerden "Hizmet ederek 6grenme
projelerinin onlara sagladig: katkilar" ve "Hizmet ederek 6grenme proje uygulamalari esnasinda

yasadiklar1 sorunlar" ile ilgili goriisme yapilarak bilgiler alinmistir.

Tablo 1. Eylem planlarimin uygulama zamanlar:

Arastirma Siireci Tarih

Ogrencilere HEO hakkinda ve arastirma siirecinde yapilacaklar hakkinda

bilgi verildi 05.05.2018
Ogrenci velilerine HEO hakkinda ve arastirma siirecinde ¢ocuklarma

destek olmalar1 konusunda bilgi verildi. 12.03.2018
Proje konu se¢imi 19.03.2018- 09.04.2018
Proje planlama 10.04.2018- 24.04.2018
Proje uygulama 25.04.2018- 25.05.2018
Proje yansitma 28.05.2018- 01.06.2018
Proje paylasma 04.06.2018- 08.06.2018
Yapilan uygulama ile ilgili 6grenci goriislerinin alinmast 11.06.2018- 15.06.2018

Aragtirmanin uygulama siiresi 12 haftalik zaman dilimini kapsamistir. Hizmet ederek
O0grenme yaklasimi uygulama siireci baglamadan 6nce hayat bilgisi 6gretim programinda yer alan
3. smif kazanimlarindan hizmet ederek 6grenme yaklasimiyla iliskilendirilebilecek kazanimlar
belirlenmis, daha sonra uygulama siireci baslatilmis ve dgrenciler gruplara ayrilarak belirlenen
kazanimlarla ilgili HEO projesi yapmalari ve uygulamalar1 saglanmistir. Uygulama igin 6grenci

velilerinden gerekli izinler alinmustir.
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HEO projeleri Bengic Colak (2015) tarafindan hazirlanan “HEQO Projesi Degerlendirme
Formu” ile degerlendirilmistir. Bu form HEO projesinin “arastirma, planlama ve hazirlik, eylem,
yansitma, paylasma-kutlama asamalar1” ile projenin geneline yonelik olmak iizere toplam 6
béliimden olusmaktadir. Arastirmaci 6grencilerin projelerini “Cok Nitelikli”, “Nitelikli”, “Orta”,
“Gelistirilmeli”, “Proje Tamamlanmadi1” olarak belirledigi Olgiitlere gore siiflandirmistir. Bengic

Colak (2015) tarafindan hazirlanan “HEO Projesi Degerlendirme Formu” ekte (Ek-1) verilmistir.

Bulgular

Ogrencilerin Hayat Bilgisi Dersinde Ortaya Koyduklar1 Hizmet Ederek Ogrenme
Projelerinin Niteligine Iligkin Bulgular

Tablo 2. Hayat bilgisi dersinde 63renciler tarafindan ortaya konulan HEO projelerinin nitelikleri

HEO Projelerinin Nitelikleri Projelerin Isimleri Say1

Okulumuzdaki Lésemili Arkadasimiza Destek
Olalim
Kollar1 Olmayan ve Ayaklariyla Giizel Resimler

Gok Nitelikli Cizen Muhammet Emin Bitkay'1 Smifa Davet Edelim
Cocuk Esirgeme Kurumu'ndaki Cocuklara Oyuncak
Yardimi Projesi
Sokak Hayvanlarini Besleyelim
Nitelikli Kisin tisiiyen Kediler Icin Okul Bahcesine Kedi Evi 2
Yapalim
Okuldaki Suriyeli arkadaslarimizin ihtiyaglarini .
Orta karsilayalim
Mahallemizdeki Insanlar1 Geri Déniisiim Konusunda
Geligtirilmeli - .
Bilinglendirme
Plastik Kapak Toplay1p Engelliler igin Tekerlekli
Proje Tamamlanmad: 1

Sandalye Alalim

Tablo 2 incelendiginde “HEO Projesi Degerlendirme Formu” na gore projelerin 3'iiniin
“Cok Nitelikli”, 2’sinin “Nitelikli”, 1’inin “Orta”, 1’inin “Gelistirilmeli” ve 1’inin “Proje
Tamamlanmadi” olarak degerlendirildigi goriilmektedir. Asagida HEO Projeleri'nden bahsedilmis

olmakla birlikte projeler daha ayrintili olarak agiklanmaya ¢alisilmigtir.
Okulumuzdaki Losemili Arkadasimiza Destek Olalim Projesi

"Okulumuzdaki Losemili Arkadasimiza Destek Olalim" projesi 6grencilerin ayni okulda
farkli bir smifta 16semi hastasi bir arkadaslarmin oldugunu &grenmeleriyle ortaya ¢ikmustir.

Hastahigindan kaynakli 16semi hastas1 arkadaslarmin okula gelemedigini 6grenen Ogrenciler,
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16semi hastas1 arkadaslarinin bu siiregte motivasyonu arttirmak ve onun ¢ok istedigi bir hayalini
yerine getirmek istemislerdir. Losemi hastas1 arkadaslarinin en biiyiik hayallerinden birinin kendi
bilgisayarinda film izlemek oldugunu 6grenen grup iiyeleri bilgisayar alacak kadar mali kaynak
olusturmak i¢in farkh fikirler {iretmisler ve nihai karar olarak ayrag¢ yapip okuldaki arkadaslarina
ve ¢evresindeki insanlara satma karar1 almislardir. Grup tiyeleri , hazirladiklar1 ayraglar: okuldaki
arkadaslarina, Ogretmenlere, cevresindeki komsulara, esnaflara satarak hedefledikleri mali
kaynaga ulasabilmislerdir. Grup iiyeleri siirecin basinda planladig1 projeyi eksiksiz yerine
getirebilmis, hedefledigi mali kaynaga ulasabilmis ve siirecin sonunda losemili arkadaslarmin

hayalini gerceklestirerek iyilik yapmanin hazzimna ulagsmislardir.

"Okulumuzdaki Losemili Arkadasimiza Destek Olalim" projesi arastirmaci tarafindan "Cok
Nitelikli" olarak degerlendirilmistir. Grup iiyeleri projelerini arastirma asamasinda farkl
kaynaklardan destek almis ve neler yapabilecekleri ile ilgili bir ¢ok kisiye danismiglardir. Grup
tiyeleri diistindiikleri projenin planlamasin iyi yapmis olup, grup igersindeki gorev dagilimini da
adil bir sekilde paylasmuslardir. Projelerinin eylem asamasinda okuldaki tiim smiflara giderek ve
yakin gevrelerine de projelerinden bahsederek projelerinin tanitimini yapmiglardir. Grup tiyeleri
projenin gercgeklesmesi igin gerekli mali destegi olusturma konusunda ayrag yapip arkadaslarina
ve yakin gevresine satma karari almistir. Eylem asamasi boliimiinde grup tiyeleri hazirladiklari
ayraclari arkadaslarina ve yakin cevrelerine satarak istedikleri maliyeti elde etmislerdir. Grup
iiyeleri proje sonrasinda yaptiklarini elestirel bakis acisiyla degerlendirebilmislerdir. Proje
bitiminde proje kapsaminda yaptiklarin1 okuldaki tiim siniflarla ve yakin gevresiyle paylasarak
onlara Ornek olmuslardir. Genel anlamda degerlendirildiginde grup {iyeleri {izerine diisen
sorumluluklari zamaninda ve eksiksiz yerine getirmislerdir. Grup {iyeleri proje siireci boyunca
grup arkadaslariyla iyi bir iletisim kurabilmis, birbirlerinin goriislerine saygi gostermis ve isbirligi
icinde calisabilmislerdir. Bu nedenle "Okulumuzdaki Losemili Arkadasimiza Destek Olalim"

projesi "¢ok nitelikli" olarak degerlendirilmistir.

Kollar1 Olmayan ve Ayaklariyla Giizel Resimler Cizen Engelli Arkadasimizi Sinifa

Davet Edelim Projesi

Grup {iyeleri, projelerinin arastirma asamasinda kendi oturduklar: ilgede dogustan kollar1
olmayan fakat ayaklariyla harika resimler ¢izen bir ¢ocugun oldugunu fark etmislerdir. Buradan
yola gikarak kollar1 olmayan ve ayaklariyla giizel resimler ¢izen bu 6grenciyi sinifa davet etme ve
ona bir hediye alma fikri, projeyi olusturmustur. Grup iiyeleri, projenin hedeflerini ve planlamasin

hazirlamis ve bu planlamaya gore hareket edebilmistir. Projenin planlama evresi bittikten sonra
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projenin eylem asamasinda planladiklari etkinlikleri zamaninda gergeklestirebilmislerdir. Proje
eylem asamasinda; kollar1 olmayan ve ayaklariyla giizel resimler ¢izen engelli ¢ocuk, engelliler
gliniinde smifa c¢agirilmis ve bir hediye verilmistir. Kollar1 olmayan engelli ¢ocuk, 6grencilere;
engellilere aciyarak bakilmamasi gerektigini, engellilerin de bir¢ok seyi basarabildigini anlatmis ve
Ogrencilerde bu konuda bir farkindalik olusturabilmistir. Bunun disinda bu engelli birey, bazi
haftalar 6grencilerin resim dersine girerek, onlara resim ¢izmenin inceliklerini anlatmistir. Bu
sayede giizel bir etkilesim ortami olusmustur. Siirecin basinda engelli bireye kars1 6ényargisi olan

Ogrenciler, daha sonra onunla ¢ok iyi iletisim kurarak samimiyet kurabilmislerdir.

Projenin eylem asamasi sorunsuz bitmistir. Projenin yansitma asamasinda Ogrenciler
yaptiklar1 projeyi elestirel bir bakis agisiyla degerlendirebilmis ve projenin hangi asamasinda
basarili ve basarisiz olduklarini, hata yaptiklar1 anlar1 belirleyebilmislerdir. Projenin paylasma ve
kutlama asamasinda ise hazirladiklari projeyi okulda tiim smiflarla, 6gretmenlerle ve yakin
cevresiyle paylasmislardir. Bu nedenle "Kollar1 Olmayan ve Ayaklariyla Glizel Resimler Cizen

Engelli Arkadasimizi Sinifa Davet Edelim " projesi "¢ok nitelikli" olarak degerlendirilmistir.
Kisin Usiiyen Kediler i¢in Okul Bahgesine Kedi Evi Yapalim Projesi

Proje iiyeleri, kisin disarida sogukta iisiiyen kedileri diisiinerek onlar igin bir kedi evi
yapmayt planlamislardir. Grup {iiyeleri proje konusunda bir tiirlii uzlasamadiklar1 i¢in proje
Onerilerini zamaninda teslim edememisler, projenin planlama asamasinda proje icin yapmay1
diistindiikleri etkinlikleri belirlemekte zorlanmiglardir. Bu asamada ogretmen gruba yardimci
olmustur. Grup tyeleri grup i¢indeki gorev paylasiminda sikint1 yasamis olup siireg igerisinde
grup tlyeleri gorevleri yerine getirmek konusunda kendi aralarinda anlagsmazlik yasamuislar,
zamam etkili kullanamamuslardir. Bu nedenlerle HEO Projesi Degerlendirme Formu ‘'na gore
degerlendirile “Kigin {isiiyen Kediler Igin Okul Bahgesine Kedi Evi Yapalim" projesinin niteligi
“orta” olarak belirlenmistir. Ogrenciler proje sonunda okul idaresiyle iletisime gegerek okul
bahgesine yaptiklar1 kedi evinin fotograflarinin okul sitesinde paylasilmasini istemislerdir ve
paylasilmasini saglamislardir. Bunun disinda yaptiklari proje posterlerini okul panosunda
sergileyerek yaptiklar1 projeleri tiim okul 6grencileri, 6gretmenleri ve velileri ile paylasmislardir.
Boylece bu kisiler de projeler hakkinda bilgi sahibi olma firsati bulmuslardir. Genel olarak
degerlendirdigin grup iiyeleri projenin planlama ve hazirlik ve eylem agamasinda sikintilar
yasadiklar1 ve zamani etkili kullanmadiklar1 icin projeleri arastirmaci tarafindan "orta" olarak

degerlendirilmistir.
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Hayat Bilgisi Dersinde Ortaya Konan Hizmet Ederek Ogrenme Yaklagiminin

Ogrencilerin Gelisimlerine Katkisina fliskin Bulgular

Hayat Bilgisi dersinde hizmet ederek 6grenme yaklasimiin ogrencilerin gelisimlerine
katkis1 6grencilerle yapilan birebir goriismeler analiz edilerek belirlenmeye ¢alisiimistir. 20 6grenci
ile yapilan birebir goriismelerde “Hayat Bilgisi dersinde hizmet ederek ogrenme yaklasimiyla ders
islemeye basladi§indan bugiine kadar bu calismamn size neler katti§imi diisiiniiyorsunuz?” sorusu
yoneltilmistir. Belirlenen tema ve kategoriler Tablo 3’te sunulmustur.

Tablo 3. Goriisme yapilan 63rencilerin Hayat Bilgisi dersinde hizmet ederek 0grenme yaklasiminin
katkisyla ilgili diisiinceleri

HEO yaklagiminin 6grencilere katkilari f
Tyilik yaptik. 14
Birisine iyilik yapmak bizi ¢cok mutlu etti. 11
Dersi daha iyi 6grendik. 8
Toplumdaki sorunlara kars1 daha duyarl olduk. 6
Takim ¢alismasinin ve igbirliginin 6nemini anladik. 5
Engellilere acinmamasi gerektigini 6grendim. 5
Engellilere kars1 korkum gitti. 3
Engellilerin istedikleri seyleri yapabileceklerini 6grendim. 2
Geri doniisiimiin ne kadar 6nemli oldugunu anladim 2
Sokak hayvanlarina kars1 daha duyarliyim. 2
Yardima muhtag insanlara yardim etmeliyiz. 1
Kitapta yazilanlar1 yasayarak 6grendik. 1

Hayat Bilgisi dersinde hizmet ederek 6grenme yaklasiminin 6grencilere katkilari ile ilgili
ogrencilerle yapilan goriismelerde, 6grenciler bu siirecin en fazla onlara sagladig: katkinin iyilik
yapmak ve iyilik yapmanin onlara verdigi mutluluk oldugunu goriislerinde ifade etmislerdir.

Bununla ilgili O-17 diisiinceleri su sekilde ifade etmistir.

0O-17: Biz bu proje sayesinde kanser olan arkadastmiza yardim ettik. Ona iyilik yaptik. Onu

mutlu ettik. Ve onu mutlu etmek beni de cok mutlu etti. Iyilik yapmak cok giizel bir sey.

Gortildiigii tizere O-17, bu siirecte iyilik yapmanin hazzini yasamis ve iyilik yapmanin ve

bagkalarina yardim etmenin ¢ok giizel bir sey oldugunu ifade etmistir. Hizmet ederek 6grenme
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yaklagimiyla 6grenci iyilik yapmanin ve yardimlasmanin 6nemini kendi fark etmistir. Bu yaklasim
tam olarak yapilandirmaci yaklasimi yansitmaktadir. Ciinkii 6grenci bu siiregte yaparak ve

yasayarak siirecin i¢inde aktif rol almis olup, ulasilmas: gereken sonuglara kendi ulasmistir.

Goriisme yapilan 6grenciler, Hayat Bilgisi dersinde hizmet ederek 6grenme yaklasiminin
kendilerine sagladig1 en 6nemli katkilardan birisinin “dersi daha iyi 6§rendikleri” oldugunu ifade

etmislerdir. Bununla ilgili O-5 diisiincesini su sekilde ifade etmistir.

O-5: Hizmet ederek dgrenme projeleri sayesinde Hayat Bilgisindeki dersleri daha iyi
ogrendigimi diisiiniiyorum. Ciinkii 6ncesinde sadece kitaptan konuyu okuyarak ders isliyorduk. Fakat

simdi kitapta yazanlari kendimiz hayatta uyguladik ve dersi daha iyi 63rendik.

Hayat Bilgisi dersinde hizmet ederek 6grenme yaklasiminin 6grencilere katkilar ile ilgili
Ogrencilerle yapilan goriismelerde, ogrenciler “Engellilere acinmamast gerektigini dgrendim.”,
"Engellilere kars1 korkum gitti.”, "Engellilerin istedikleri seyleri yapabileceklerini 6grendim.” , " Geri
déniisiimiin ne kadar 6nemli oldugunu anladim.”, "Sokak hayvanlarina karst daha duyarlyim.”,
cevaplarini vermiglerdir. Ogrencilerin verdigi bu cevaplar, ogrencilerin proje siirecinde
kazandiklar1 degerleri ve becerileri ifade etmektedir. Buradan 6grencilerin Hayat Bilgisi dersinde
hizmet ederek 6grenme yaklasimini kullanarak istenilen kazanimlara kendilerinin ulasabildigi

sonucuna varabiliriz.

Hayat Bilgisi dersinde hizmet ederek dgrenme yaklasiminin 6grencilere sagladig: katkilar
ile ilgili 6grenciler bu siirecte takim ¢alismasi ve isbirliginin dnemini kavradiklarini diisiincelerinde

ifade etmislerdir. Bu durumla ilgili O-11 goriisiinii su sekilde ifade etmistir:

O-11: Projede arkadaslarimizla gorev dagilimi yaptik ve herkes girevlerini giizel bir sekilde
yerine getirdi. Bazi gruplarda birbirleriyle anlasamayan ve g0revini yerine getirmeyen kisiler vardi. O
gruplar projelerini tamamlamakta zorlandilar. Fakat gruptaki herkes kendine diisen g0revi yaparsa o
grup projesini iyi bir sekilde tamamlyor. Biz grup arkadaslarimizla cok iyiydik. Gorevleri giizelce

paylastik ve yerine getirdik. Ben bu projede takim calismasinin onemini anladim.

Hayat Bilgisi Dersinde Hizmet Ederek Ogrenme Yaklasimi Uygulanirken Karsilagilan

Sorunlara Iliskin Bulgular

Hayat Bilgisi dersinde hizmet ederek Ogrenme yaklagimini uygularken karsilagilan
sorunlar, 6grencilerle yapilan birebir goriismeler analiz edilerek belirlenmeye calisilmistir. 20
ogrenci ile yapilan birebir goriismelerde “Hayat Bilgisi dersinde hizmet ederek 0grenme yaklagimini
uygularken ne tiir sorunlarla karsilastiniz?” sorusu yoneltilmistir. Belirlenen tema ve kategoriler

Tablo 4’te sunulmustur.
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Tablo 4. Goériisme yapilan 63rencilerin Hayat Bilgisi dersinde hizmet ederek 063renme yaklasimi
uygulanmirken karsilastigi sorunlar ile ilgili diisiinceleri

HEOQ projesi siirecinde karsilasilan sorunlar f
Grup liyeleriyle bulusmada sorun yasadik. 8
Gorev paylasiminda sorun yasadik. 6
Zamanu etkili kullanamadik. 5
Grup arkadaslarimiz kendilerine verilen gorevi yerine getirmedi. 4
Proje se¢imine karar veremedik. 3
Iyi bir planlama yapamadik. 3
Planlanan tiim etkinlikleri yerine getiremedik. 3
Mali kaynak bulma sikintis1 yasadik. 2
Yaptigimiz projeyi ¢ogu kisiyle paylasamadik. 1

Tablo 4 incelendiginde Hayat Bilgisi dersinde hizmet ederek ogrenme yaklasimi
uygulanirken 6grencilerin karsilastig1 sorunlar ile ilgili 6grencilerle yapilan goriismelerde, 6grenci
goriislerinin 8’inin “grup {iiyeleriyle bulusmada sorun yasadik”, 6’sinin “gérev paylasiminda sorun
yasadik”, 5’inin “zamaru etkili kullanamadik”, 4'iintin “grup arkadaslarimiz kendilerine verilen
gorevi yerine getirmedi" ile ilgili oldugu goriilmektedir. O-3 hizmet ederek &grenme projesi

siirecinde yasadig1 sorunu su sekilde anlatmaktadur:

O-3: Biz en basta proje konusu bulma konusunda sorun yasadik. Herkes farkli bir proje konusu
buldu. Kimse kimsenin proje konusunu begenmedi. O yiizden proje oneri formunu vermede gec
kaldik. Daha sonra proje bulma konusunda anlasamadi§imiz icin 6gretmenimizden yardim istedik.
Ogretmenimiz proje bulma konusunda yardim etti ve proje konumuza karar verdik. Diger gruptaki
arkadaslarimiz biz proje konusuna karar verene kadar projelerini planlamis hatta wygulamaya bile
baglamiglard:. Biz diger gruplara gore ge¢ kalmistik. Zaman yetistiremedik. Grup arkadaslarimizia
bulasamadigimiz icin planlamay: da bir tirlii yapamadik. Grupta kimsenin umurunda degildi. Ben
arkadaslarima bulugalim diyordum ama bir tiirlii bulusamiyorduk. Bulusamadiimiz icin planlamay:

da iyi yapamadik ve projemizi tamamlayamadik.

Projesinin tamamlayamayan grupta olan O-3 proje siirecinde yasadig1 sorunlarin grup

iiyelerinin bulusamamasindan kaynakli oldugunu dile getirmistir. Grup tiyeleri bir araya gelmekte
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problem yasadig1 i¢in proje konusu se¢iminde uzlasma saglanamamis ve proje onerilerini istenilen

zamanda verememisler, iyi bir planlama yapamamaislar ve zamarn verimli kullanamamaiglardir.
O- 19 hizmet ederek 6grenme projesinde yasadig1 sorunu su sekilde ifade etmistir:

O-19: Biz projemiz icin para bulma konusunda sikinti yasadik. Cocuk esirgemedeki
arkadaslarmmiza giizel oyuncaklar almak icin gruptaki arkadaslarmmuzin projeyi diger simiflara ve
cevresindeki insanlara anlatarak projemiz icin yardim istemesi gerekiyordu. Fakat grup
arkadaslarimizdan bazilary utangag olduklar: icin farkli simiflara gidip ya da bagkalarina gidip yardim
istemedi. Hep aymi kisiler yaptik bu isi. Ama sonunda yeterince para toplamay: basardik. Bence

gruptaki bazi kisiler gorevlerini tam olarak yapmadi.

Goriildiigii iizere, O-19 yaptiklar1 proje siirecinde mali kaynak bulma konusunda, grup
arkadaglarinin  stlerine diisen gorevlerini yerine getirmediklerini ifade etmistir. Grup
arkadaglarindan bazilarmin bu konuda gekingen oldugunu ifade eden O-19 bu gorevi baz kisilerin
iistlendigini goriislerinde ifade etmistir. O-19, hizmet ederek dgrenme proje esnasinda grup
iiyelerinin bazilariin {stlerine diisen gorevlerini yerine getirmedikleri konusunda sikinti

yasadiklarini dile getirmistir.
Sonuc ve Tartisma

Hayat Bilgisi dersinde ogrenciler tarafindan ortaya konulan hizmet ederek 6grenme
projelerinin nitelikleri Bengi¢ Colak (2015) tarafindan hazirlanan HEO Projesi Degerlendirme
Formu'na gore 3t “gok nitelikli”, 2’si “nitelikli”, 1'i “orta”, 1'i “gelistirilmeli” ve 1’i “proje
tamamlanmadi1” olarak degerlendirilmistir. Arastirma sonucunda Hayat Bilgisi dersinde hizmet
ederek Ogrenme projelerinin 3.sinif Ogrencileriyle uygulanabilecegi ortaya konulmustur. Bu
arastirmaya benzer olarak Bengi¢ Colak (2015), hizmet ederek 6grenme yaklasiminin Sosyal

Bilgiler dersinde uygulanabilecegini belirtmistir.

Arastirma bulgular1 sonucunda Hayat Bilgisi dersinde hizmet ederek O6grenme
yaklagiminin 6grencilere; iyilik yapma, yaptiklar iyilikten haz duyma, konuyu daha iyi 6grenme,
toplumdaki sorunlara kars1 daha duyarh olma, takim galismas: ve igbirliginin 6nemini fark etme,
engellilere kars1 daha duyarli olma, sokak hayvanlarina kars1 daha duyarli olma, geri doniisiime
karst daha duyarli olma konularinda katk: sagladig ortaya ¢ikmistir. Buradan yola ¢ikarak Hayat
Bilgisi dersinde uygulanan hizmet ederek 6grenme projelerinin 6grencilerin kigisel, duygusal,

sosyal ve ahlaki gelisimlerine, bilhassa deger 6gretimine katki sagladigini soyleyebiliriz.

Bengic Colak'm (2015) yaptigi calismada Sosyal Bilgiler dersinde HEO yaklagimi

kullanilmasmin 6grencilerin akademik gelisimlerine katkisinin; yeni bilgiler 6grenme, ilk defa
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HEO proje deneyimini yasama, bilimsel arastirma yapmayi Ogrenme ve daha iyi projeler
hazirlayabilecekleri diisiincesini uyandirma seklinde oldugu ortaya ¢ikmistir. Goriildiigii tizere
Bengi¢ Colak'in (2015) arastirmasindaki bulgular bu c¢alismadaki bulgularla paralellik
gostermektedir. Altinok'un (2019) yaptig1 arastirmada Ogrencilerin hizmet ederek Ogrenme
faaliyetleri sonrasinda kendilerini iyi vatandas olarak gorme orani artmis oldugu bulgusu bu
arastirmada, 6grencilerin hizmet ederek 6grenme siirecinde iyilik yapmanin 6nemini fark etme ve
iyilik yapmanmin mutlulugunu yasama bulgulariyla ortiismektedir. Buch ve Harden'n (2011)
aragtirmasimin toplum sorunlarini fark etme, Yorio ve Ye'nin (2012) arastirmasmin sosyal konulari
anlama bulgular1 bu arastirmadaki toplumdaki sorunlara karsi daha duyarli olma bulgusuyla
ortiismektedir. Pepin’in (2013) arastirmasinin HEO projelerinin 6grencilerin akademik basarilart
iizerinde etkisi olmadigi bulgusu bu arastirmadaki HEO projeleri "konularmn daha iyi

Ogrenilmesini saglar bulgusuyla farklilik gostermektedir.

Aragtirma bulgular1 sonucunda Hayat Bilgisi dersinde hizmet ederek ©grenme
yaklasimimi uygularken 6grencilerin en ¢ok karsilastigi sorunlarin; grup fiiyeleriyle bir araya
gelememe, zamani verimli kullanamama, grup iiyelerinden bazilarinin sorumluluklarini yerine
getirmemesi, proje konusunu bulmanin zorluklar: olarak ifade etmislerdir. Bengi¢ Colak'in (2015)
yaptig1 calismada Sosyal Bilgiler dersinde hizmet ederek o6grenme yaklasimi uygulanirken
karsilasilan sorunlarin ne olduguna dair buldugu bulgular bu arastirmadaki bulgulara benzerlik
gostermektedir. Matthews ve Zimmerman'in (1999), Dymond, Chun, Kim ve Renzaglia'nin (2013)
hizmet ederek Ogrenme yaklasiminda Ogrencilerin yasadigt zaman sorunu bulgusu bu

arastirmayla paralellik gostermektedir.

Genel olarak degerlendirildiginde hizmet ederek Ogrenme siirecinde arastirmaci
gozlemlerinden yola c¢ikarak; hizmet ederek Ogrenme yaklasiminin Ogrencilerin toplum
sorunlarina duyarli, toplum sorunlarina ¢oziimler iiretebilen, sosyal katiim becerisi yiiksek,
farkliliklara karst duyarl, empati kurabilen, sorumluluk sahibi ve hizmet duygusu gelismis
bireyler olarak yetismesine katki sagladig1 gozlemlenmistir. Bunlarin yaninda hizmet ederek
o0grenme yaklasiminin 6grencilerin ahlaki gelisimlerini ve 6z gilivenlerini arttirdig1 ve bunun yan

sira kisisel gelisimlerini de olumlu yonde etkiledigi sonucuna varilmistir.
Arastirmada ulasilan bulgulara dayali olarak gelistirilen oneriler su sekildedir:

e HEO yaklagimiyla ilgili §gretmenlere seminerler verilebilir.
e HEQ yaklagimina Hayat Bilgisi ve Sosyal Bilgiler programinda yer verilebilir.
« HEO projelerinde égrencilerin uyguladig1 projeye gdre siire konusu esnek tutulabilir.

e HEO projeleri, sivil toplum kuruluslariyla is birligi iginde yiiriitiilebilir.
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¢ Yapilan arastirmada nitel arastirma yontemi kullanilmistir; arastirmacilar nicel ve nitel
aragtirma yontemlerini birlikte kullanabilecekleri ¢esitli arastirmalar tasarlayabilirler.

e Arastirma Hayat Bilgisi dersinde gergeklestirilmistir. Arastirmacilar HEO yaklasiminin
farkli derslerde uygulanmasina yonelik arastirmalar yapabilirler.

¢ Arastirmanin ¢alisma grubunu 3. smif 6grencileri olusturmaktadir. Arastirmacilar ilkokul

ve ortadgretimin farkh subelerdeki 6grencileri calisma gruplarina dahil edebilirler.
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Ek 1. Hizmet ederek 6grenme projesi degerlendirme formu

Proje Degerlendirme Formu

Coklyi: 5 Iyi:4 Orta:3 Kabul Edilebilir: 2 Zayif: 1 Hig: 0
HEO PROJESI DEGERLENDIRME FORMU

o DERECELER

OLCUTLER Cok iyi Tyi Orta | Kabul Edilebilir Zayif Hig
Arastirma Asamasi

1.Proje konusuna karar verirken hizmet temelli
olmasina dikkat etme

2 Proje konusunu farkli kaynaklardan
arastirma

3.Proje oneri formunu zamaninda teslim etme

Toplam

Planlama ve Hazirhik Asamasi

4.Grup i¢inde gérev paylasimini yapma

5.Proje i¢in yapmay1 disindukleri etkinlikleri
belirleme

6.Proje icin gerekli mali ihtiyaglar: tespit etme

7.Projelerini tamtici el ilanlar1 veya afisler
hazirlama

Toplam

Eylem Asamasi

8 Hazirladiklar el ilanlan veya afiglerini
okula, yasadiklan yere ve ¢evrelerine asma

9.0kuldaki tiim smnuiflara giderek projelerini
tanitma

10.Planladiklan etkinlikleri zamaninda
gerceklestirme

11.Projeleri i¢in gerekli mali destegi saglama

Toplam

Yansitma Asamasi

12 Proje stirecinde yaptiklarin elestirel bir
bakis acisiyla degerlendirme

13.Projenin her agamasina yonelik basarili ve
basarisiz olduklar1 yonleri belirleme

14 Proje degerlendirme posterini, proje
degerlendirme raporundaki kriterleri dikkate
alarak hazirlama

Toplam

Paylasma ve Kutlama Asamasi

15.Hazirladiklar proje degerlendirme
posterini okul 6grencileri//ogretmenleri/
velileri ile paylagma

Toplam

Projenin Tiim Asamalarina Yonelik
Olgiitler

16.Zamani etkili ve verimli kullanma

17. Uzerine diisen sorumluluklar1 zamaninda
ve eksiksiz yapma

18.Grup arkadaslarinin gortislerine saygili
olma

19.Grup arkadaglan ile isbirligi icinde ¢alisma

20.Grup tiyeleri aralarinda yasadiklar
sorunlari kendi baglarina ¢6zmeyi basarma

Toplam

Genel Toplam
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Introduction

The fast development in science and technology day by day changes the profile of citizen
that countries need and causes the reconsideration of current education system and application of
new teaching methods and techniques. As of today, there is a need for effective citizens who are
sensitive to societal problems, solution oriented, have capabilities of participation and application
in reality, cooperative team member and have high level of intelligence abilities (Bengi¢ Colak,
2015, p. 3). Life science class is one of the first lessons that aimed at raising individuals who have
these capabilities and values, and it is the lesson that presents information about life that will

introduce the society and world living in to the students.

The main purpose of life science program can be stated as to raise individuals who has core
living skills, who know himself / herself, live a health and safe life, internalize the values of society
living in, sensitive to the nature and environment, continuous researcher, productive and
warmhearted to his / her country (MEB, 2018, p. 8). One of the most important aims of Life Science
course is provide students the core behaviors such as; to be a good person, a good citizen, and to

gain the basic behaviors needed to adapt to the environment effectively (Akmoglu, 2004).

Students gain primary knowledge and skills in order to be a good citizen in the Life
Science lessons while they are in the first stages of primary schools (Basbug, 2001, p. 124). Demir
(2018, p. 46) defines the life science course as “the first lesson that prepares the child for life by taking
the data of social sciences and physical science into consideration as a whole in order to make the child a good
person and a good citizen while taking into account the physical and mental development of the child ”.
Looking at the meanings of the course of life science; it will be possible to define as follows; a
course aimed at making him / her a better citizen and a good person who can prepare him / herself
for life, produce the most suitable solution in the face of problems, love and protect his / her
country and community. Considering these circumstances into account, it can be said that the Life

Science course is one of the most important value teaching courses.

In the 2018 Life Science Education Program, our values are presented as in the title of Our
Values under the “Perspective of Curriculum”. The aim of our education system is to educate
individuals with knowledge, skills, positive attitudes and behaviors that are identified with our
values and competencies. Life Science Curriculum 2018's core values are: fairness, tolerance,
integrity, self-control, flexibility, loyalty, compassion, accountability, patriotism, and helpfulness.
Those principles, together with the corresponding sub-values and other core values, must come to

life in the teaching and learning cycle all on their own. (MEB, p. 7, 2018).
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It is found in most research that it is difficult to turn the values of education into behavior
just by using only narrative methods, and that values given by realistic practices make education
more relaxed and more long-lasting behavior. From this point of view, it will be possible to say
that "Service Learning" approach is one of the most suitable implementation methods that can be

used to integrate values in the field of Life Science.

Teaching by serving approach is similar to a course or program where results are clearly
stated, addressing specific community needs over a period of time, including reflective or critical
review tasks, where classroom learning is incorporated into community service (Skinner and

Chapman, 1999, p. 3).

The approach to service learning is an approach that should be used to teach students
values by doing so. According to Speck and Hoppe (2004) Service Learning; it is a result of
understanding by applying the theoretical knowledge gained by students at school to try to find

solutions to social problems (cited in Ulusoy, 2019).

The learning process by serving allows individuals to solve society's problems by
increasing a sense of social responsibility and finding solutions to these issues. The serving-
learning approach that enhances students ' self-confidence by altering their social sensitivity and
knowledge also supports the growth of cooperation, solidarity, self-evaluation and effective

communication among students. (Kiigiikoglu, 2012, p. 216-217).

Besides academic knowledge, attitudes and values of citizenship gained in service learning
programs also aimed at acquiring personal skills such as self-confidence, self-knowledge,

appreciation of their role in society, and empathy (Wilczenski and Comey, 2007).

We showed that, students involved in service learning projects, have developed
knowledge of their communities, have improved their academic skills, and have a sense of
supporting those in need, thereby increased their social sensitivity. According to Brown, service
learning strengthens the passion for lifelong engagement and solidarity with others, and heightens

"beliefs that they can change society" (Astin and Sax, 1998, p. 256).

Billig, Dan Jesse, Marc and Michelle (2008) found differences in helpfulness growth,
thinking about others and citizenship, social responsibility, self-respect, and tolerance among
students involved in learning activities. Such principles are more likely to be fulfilled by students

engaging in service learning programs (cited in Furco and Root, 2010).

Service learning is one of the main approaches that can be used in the education of values.

Bengi¢ Colak (2015) claimed that skills such as assuming responsibility, social and cultural
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engagement, problem solving, empathy, loyalty, integrity, compassion, justice and values such as
helpfulness, equality, duty and solidarity can be acquired through serving in this research.
Moreover, it stressed out that the method of learning through serving is particularly effective in
acquiring citizenship-related skills and values. Ulusoy (2019) claimed that in character

development, principles and moral education, the service learning approach should be used more.

Sufficient time requirement for learners to fulfill community needs and achieve learning
outcomes, which is one of the service learning activities requirements, consists of phases such as
research, planning and preparation, action, projection-reflection and sharing-celebration. The LBS

(Service Learning) project phases are listed below (NSLC, 2013).

1. Research: Students are working at this level to recognize society's needs and problems.
Through studying at school and around there for a while, after following the news on different
newspapers, internet and television; books, magazines, etc., they attempt to identify community
issues by reviewing written media and brainstorming with group mates. The teacher supports

students in identifying these problems and determining which ones to be focused on (NSLC, 2013).

2. Planning and Preparation: At this point, in partnership with the teacher and a group
organization with which they intend to work, students create an action plan. The action plan
should also be prepared in depth with the tasks aimed at implementing the service, people's
obligations, the timeline and the resources needed (NSLC, 2013). Therefore, at this point, consistent
learning goals should be set up and students should know what is expected of themselves and

what they can expect from the project (Duckenfield, 1992; Wilczenski and Coomey, 2007; p. 37).

1

3. Action: This is the project's most significant step. The students ' serving experience
contributes to the development of society by improving their expertise, skills and attitudes as well
as benefiting society. Students are performing their scheduled serving activities at this point

(NSLC, 2013).

4. Projection: Students are critically reflecting on society's needs at this level, and also their
effect, what they can and cannot do, and their contribution to the public interest (NSLC, 2013).
Through the stage of contemplation, the serving experience of students is meaningful and they

recognize the importance of contact with individuals. (Wilczenski, 2007, p. 29).

5. Sharing-Celebration: Students are sharing the results of the LBS project with other
students, teachers and group people at this point. A phase of qualified sharing / celebration values
and encourages the motivation of students to serve and enable them to feel useful (NSLC, 2013).

The process of sharing will inspire students and teachers to carry out various projects and increase
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support for LBS projects. It can also be a source of pride for students and teachers who have

completed the project successfully and can play an inspiring role for subsequent projects.

One of the most important approaches that can be implemented in Life Science learning
environments is to represent students as a good citizen who is sensitive to the problems of society,
who can create solutions to the problems around him, and it is a learning approach that has the
root values of fairness, empathy, integrity, self-control, tolerance, loyalty, compassion,
commitment, patriotism and helpfulness. From this point of view, the purpose of this research is to
decide how to adapt the method of service learning the problems faced in this process and the
contribution of this approach to students’ growth in the field of life science. The following

questions were asked for this purpose:

1. What is the quality of service learning projects that the students demonstrate in the Life

Science course?

2. What is the contribution of the service learning approach applied in the Life Science

Course to the social, emotional and moral development of the students?

3. What are the problems encountered in applying the service learning approach in Life

Science course?

Method

Since it is assumed that the students will be able to follow the learning approach by
participating in the course of Life Science, to evaluate challenges faced in this process and the
experiences of the students from different perspectives, it is decided to apply qualitative research

methods and implement the model of action research.

The action research model is a qualitative research approach that combines application and
research, and easily transfers to the application the results obtained in the research. This approach
enables the researcher to be closer to the data, to be closer to the research process and to live it
(Yildirim and Simsek, 2013, p. 78). Individuals participated in the application may examine the
application process in their natural environments directly, in order to be able to evaluate suitable
methods of data collection (individual interviews, group interviews, document analysis, etc.), they
may be able to make decisions in a flexible system based on the results of the data collected

analysis. (Y1ldirim and Simsek, 2013, p. 295).

The purpose of technical / scientific / cooperative action research is to check or analyze an

application in a theoretical framework is predetermined. The practitioner should implement a new
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method and evaluate the procedure by the researcher under the guidance of a researcher who is
familiar with the theoretical framework. (Berg, 2001, cited in Yildirrm and Simsek, 2013, p. 296-
297). In this study; the technical / scientific / collaborative model of the types of action research was
introduced during Life Science lesson, as it was aimed at implementing and testing the theoretical

framework of learning, which is the service learning approach itself.

The research study group; in the academic year 2017-2018, which was chosen according to
the easily accessible sampling method, there were 40 students in the third grade of a public school,
each consisting of 4 different project groups consisting of 10 participants. The teacher organized the
project groups on an equal basis, taking into account the students ' wishes. Semi-structured
interviews with students, camera and image records were used as data gathering methods in the
study, researchers and student diaries also used. The data obtained have been analyzed using the

methodology of content analysis.

Preparation of Action Plans and Execution

Preparation of action plans: The researcher identified the research topic as an action study
because it allows the student to analyze the research progress and improvements directly. The
researcher chose to use the learning approach by participating in the Life Science course class. This
work was conducted in the class by the writer. First of all, he spoke about the learning approach in
this sense by supporting the students and explaining what they would do with the students during
the research process. In addition, the researcher also met with the students ' parents and supported
them by providing information about the learning projects, saying they should support their
children in this process. The students were divided into four groups of ten and they were asked to
create their own project subject to each group. Before the submission, the researcher shared the

project start and end dates and evaluation criteria for the project with the students.

Getting necessary permission for execution: In order to carry out the applications in the
classroom and maintain the digital records, the researcher told the parents about the action study
and obtained the requisite permits by parents of children. Information was given in the student

petitions about the intent of the action research and the nature of the application.

Execution of action plans: The researcher told the parents about the action research in
order to carry out the applications in the classroom and the need to keep the digital records and

obtained
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the requisite permits by giving the petitions. Information was given in the student petitions about

the intent of the action research and the nature of the application.

Taking the opinions of students after the service learning application: In order to carry
out the applications in the classroom and maintain the digital records, the researcher told the
parents about the action study and obtained the requisite permits by granting permission requests.
The student petitions provided information on the intent of the action research and the nature of

the application.

Table 1. Application times of action plans

Research Period Date
The students were informed about the LBS and what to do during the 05.03.2018
research process
The parents of the students were informed about the LBS and how to

o . 12.03.2018
support their children in the research process.
Project subject selection 19.03.2018- 09.04.2018
Project planning 10.04.2018- 24.04.2018
Project application 25.04.2018- 25.05.2018
Project projection / reflection 28.05.2018- 01.06.2018
Project sharing 04.06.2018- 08.06.2018
Collecting students reviews of application 11.06.2018- 15.06.2018

The research period was 12 weeks. Before the learning process by serving approach began,
the gains that could be related to the service learning approach were determined from the third
grade targets in the life science curriculum, then the application process was started and the
students were divided into groups and the LBS project was provided related to the determined

targets. Necessary permissions were obtained from the parents of the students for the application.

LBS projects have been assessed with Bengi¢ Colak's "LBS Project Assessment Form"
(2015). This form consists of a total of 6 parts, namely, in project phases study; research, planning
and preparation, action, reflection, sharing-celebration. The researcher graded the projects as "Very
Qualified," "Qualified," "Moderate," Must Developed "and" Project Not Completed "according to

the criteria specified. Bengic Colak's "Project Assessment Type" (2015) is shown in Table 2 below.
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Table 2. Service learning project evaluation form

Very Qualifed=5 Qualified=4 Moderate=3 Must Developed=2 Weak=1 Not Completed=0

Criteria

Degrees

Very
Qualifed

Qualified

Moderate

Must
Developed

Weak

Not
Completed

Research Phase

1. Paying attention to being service-based when
deciding the project topic

2. Researching project topic on different sources

3. Delivering project suggestion form on time

Total

Planning and Prepatation Phase

4. Task sharing within the group

5. Determining the events to execute for project

6. Determining financial resources for the project

7. Prepating promotional flyers and poster for the
project

Total

Action Phase

8. Hanging the posters and distributing the flyers
at school

9. Introducing their project by showing up in each
classroom

10. Executing the planned events on time

11.Acquiring the fund they need for the project

Total

Reflection Phase

12. Evaluation of self performance with critical
point of view

13. Stating the points where they were successfull
or not for every phase

14. Preparing the project evaluation poster
considering the criteria in the project evaluation
report

Total

Sharing and Celebration Phase

15. Sharing their project evaluation poster with
their student friends, school teachers or parents

Total

Criteria for all phases of the project

16. Using time effectively and efficiently

17. To fulfill responsibilities on time and
completing them

18. Being respectful to the project team mates’
views

19.Cooperative work with project members

20. To be able to solve the problems with the
group members on their own

General Total
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Findings

Findings Regarding the Quality of Projects Service learning Students in Life Science
Course

Table 3. Qualifications of the LBS projects put forward by students in the life science course

Qualifications of LBS Projects Names of the projects Number

Let's support our friends with

leukemia in our school

Let's invite our disabled friend

o Muhammet Emin Bitkay to classroom 3
Very Qualified who doesn't have arms and draws
beautiful pictures with his feet
Providing toys to the children in child

protection institution

Let’s feed stray animals
Qualified Let's build a cat house in the school 2
yard for cats getting cold in winter

Let's provide the needs of our Syrian

I i 1
ntermediate friends at school
Must Developed Raising awareness on recycling within 1
our neighborhood
Pick lasti db
Project Not Completed ik up a plastic cover and buy a 1

wheelchair for the disabled people

When Table 3 is analyzed, according to the LBS Project Evaluation Form, 3 of the projects
are evaluated as “Very-Qualified”, 2 of them are “Qualified”, 1 is “Moderate”, 1 is “Must
Developed” and 1 is “Project Not Completed”. Although the following are mentioned, the LBS

projects are explained in more detail respectively.

Let's Support Our Friends with Leukemia in Our School Project

The project called "Let's Support Our Friends with Leukemia in Our School" came into
being when students learned that they had a friend in the same school who had leukemia in
another class. The students who learned that their friends who have leukemia are unable to come

to school during the process, they wanted to increase their motivation and fulfill his dream. Upon
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learning that one of the leukemia friends’ biggest dream was watching movies on their phones, the
group members created different ideas to collect enough financial resources to buy computers, and
eventually decided to sell brackets to their school friends and the people around them. By selling
the brackets they prepared to their friends, teachers, neighbors and craftsmen, the group members
were able to reach their targeted financial resources. The group members were able to accomplish
the expected project at the beginning of the process, meet the desired financial resources, and at the
end of the process, they happily realized the dreams of their leukemia friends and enjoy the joy of

doing well.

The researcher judged the project "Supporting Our Friend with Leukemia in Our School"
as "Very Qualified." During the research phase, group members received support from various
sources and consulted with many people about what they could do. The group members made the
project preparation that they thought was good and discussed the task distribution within the
group done equally. They went to all the classes in the school during the action process of their
projects and spoke to their close relatives about their projects and presented them. The members of
the group decided to divide the financial support needed to realize the project and sell it to friends
and close acquaintances. In the stage of action, the group members sold to their friends and close
friends the brackets they prepared and got the cost they wanted. The members of the group were
able to evaluate objectively what they did after the project. We shared their experiences at the end
of the project with all the school classes and their surroundings and set an example for them. The
group members usually performed their duties in a timely and comprehensive manner. The group
members have been able to communicate well with their group members throughout the project
process, respect each other's opinions and work together. For this reason, the project "Let's Support

Our Friends with Leukemia in Our School" was rated as "Very Qualified”

Let's Invite Our Disabled Friend to Classroom Who Doesn't Have Arms and Draws

Beautiful Pictures with His Feet to the Project

The participants discovered during the research phase of the project that, there was a boy
in the district where they lived, who had no arms but draw beautiful pictures with his feet. From
this perspective, the project was about the intention to invite this student who had no arms and
draw beautiful pictures with her feet to the class and give a gift to him. The members of the team
planned and performed on the project priorities and preparation. After the project's planning
phase, they were able to execute the planned activities in a reasonable time during the project's
action phase. In the project action stage; on the day of the disabled child who has no arms and
draws beautiful images with his feet was called to the class and a gift was offered to him. Disabled

child without arms actually showed students that people with disabilities should not be looked at
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pitifully, people with disabilities could do many things, and after that incident, students became
aware of this issue. Besides that, in a few weeks, this disabled boy took part in the students '
lessons and demonstrated the subtleties of drawing. It provided a unique atmosphere for

interaction. At the beginning of the process, students with prejudice against the disabled people

were able to establish sincerity by communicating with him very well.

The action phase of the project was completed without any problems. In the project's
reflection phase, students were able to critically evaluate the project and determine at which stage
of the project they were successful and unsuccessful, and the moments they made mistakes. They
shared the project they developed with all the classrooms, teachers and close friends during the
project's sharing and celebration process. The project "Let's Invite a Disabled Friend Who Doesn't
Have Arms and Draw Beautiful Pictures with His Feet" was evaluated as "very qualified" for the

class.
Let's Build a Cat House in the School Yard for Cats Getting Cold in Winter Project

The team members planned to build a cat house in winter for freezing cats thought outside.
The group members were unable to agree on the project and they did not have time to submit
projects and it was difficult to determine the activities they were planning to undertake with this
project during the project planning stage. At this stage, the teacher helped the group. Group
members had difficulty in sharing tasks within the group, and in the process, group members had
conflicts among themselves in performing the tasks and could not use the time effectively. For
these reasons, the quality of the “Let's Build a Cat House in the School Yard for Cats for winter”
project, which was evaluated according to the LBS Project Evaluation Form, was rated as moderate.
At the end of the project, the students contacted the school administration and asked for the photos
of the cat houses they have built in the school yard in order to be shared on the school website.
Apart from that, they exhibited their project posters on the school boards and shared their projects
with all school students, teachers and parents. Thus, these people had the opportunity to have
information about the projects. In general, the group project was considered as moderate project by
the researcher because they had problems during the planning and preparation and action phases

of the project and did not use the time effectively.

Findings Regarding the Contribution of Service Learning Approach to Students'

Development in Life Science Course

The contribution of the service learning approach to the development of students in Life
Science course was analyzed by one-to-one interviews with the students. During the one-to-one

interviews with 20 students, the question of “What do you think this study has contributed to you since
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it started, regarding teaching approach of service learning in the Life Science course?” was asked. The

themes and categories identified are presented in Table 4.

Table 4. The opinions of the interviewed students about the contribution of the approach of service learning
in Life Science course

Contribution of LBS approach to students f
We did good things. 14
We were very happy to do someone a favor. 11
We learned the lesson better. 3
We became more sensitive to problems in society. 6
We understood the importance of teamwork and cooperation. 5
I learned that people with disabilities should not be pitied. 5
My fear of the disabled people is gone. 3
I've learned that people with disabilities can do what they want. )
I understand how important recycling is )
I'm more sensitive to street animals. )
We need to help people in need. 1
We learned what was written in the book. 1

In the interviews with students about the contributions of the approach of service
learning in the Life Science course, the students expressed that the most significant contribution
of this process to them was to doing good things and to feeling happy thanks to good deeds.

517 expressed his thoughts as follows.

S-17: Through this project, we support our friend who has cancer. We have done him a favor.
We were making him happy. So making him happy made me very happy. It's a good thing to do good
deeds.

As can be seen, in this process, 5-17 felt the joy of doing good and said it was a very good
thing to do good deeds and help others. The student has realized the importance of doing good
deeds and improving themselves with the service learning approach. The constructivist
philosophy is thoroughly reflected in this approach. Because by doing things and living in this
process, the student has played an active role in this process and has achieved the results to be

achieved on his own.

1538



KEFAD Volume 20, Issue 3, December, 2019

The students interviewed stated that one of the most important contributions of service
learning approach in the course of Life Science was that "the lesson was better learned”. As

follows, S-5 expressed this idea.

S-5: I think that I have learned the lessons of Life Science better through service learning
projects. Because beforehand, we were only studying the subject by reading the book. But now we have

practiced the book in our own lives and learned the lesson better.

In the interviews with students when talking about the contributions of the approach of
service learning in the Life Science course, the students said that "I have learned that people with
disabilities should not be looked by pity." "I understand how important recycling is.", "l am more sensitive to
stray animals." These student responses express the values and abilities acquired during the project
process by the students. Here we can conclude that thanks to the service learning approach in the

Life Science course, students can achieve the desired outcomes.

The students indicated that they recognize the importance of collaboration and
teamwork in this method in the Life Science course with the contribution of learning by

providing service approach. S-11 shared his views as follows on this subject:

S-11: We handed out assignments in the project with our peers and they all performed their
duties in a pleasant way. There were individuals in some groups who were unable to communicate
with each other and did not fulfill their duties. It was challenging for these organizations to complete
their tasks. So if everybody in the group does their part, the group will finish the project well. With
our friends in the group we were very successful. We shared and completed the tasks perfectly. In this

project, I realized the importance of working together.

Findings Regarding the Problems Encountered in the Life Science Lesson while

Practicing the Approach to Service Learning

The problems encountered while applying the approach of service learning in the Life
Science course were analyzed by one-to-one interviews with students. During the one-to-one
interviews with 20 students, the question asked was "What kind of problems did you encounter
while applying the approach of service learning in the Life Science course?”. The themes and

categories identified are presented in Table 5.
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Table 5. The opinions of the interviewed students about the problems they faced while applying the service
learning approach in the Life Science course

Problems in the process of LBS project f
We had problems meeting with group members. 8
We had problems sharing the task. 6
We could not use time effectively. 5
Our group friends did not fulfill the task assigned to them. 4
We could not decide the project selection. 3
We could not make a good planning. 3
We could not fulfill all planned activities. 3
We had difficulty finding financial resources. )
We could not share our project with most people. 1

When the Table 5 is examined, in the interviews with students about the problems faced
by students while applying the service learning approach in Life Science course; 8 of the students'
views were related to “we had problems meeting with group members”, 6 of them were “we had
problems sharing tasks”, 5 of them were “could not use time effectively”, 4 of them were related to
“our group friends did not fulfill the task assigned to them. S-3 describes the problems experienced

during the service learning project process as follows:

S-3: Firstly, we had trouble finding the project topic. Everyone has found a different theme for
the group. The project was not liked by anyone. So we were late in submitting the proposal form for
the project. Instead we asked for help from our teacher because we were unable to decide to find a
project. Our teacher helped find a topic and settled on the subject of our study. Our friends in the
other group had prepared and even started implementing their projects before we agreed on the

project.

S-3 who was in the group that was unable to complete the project, said the difficulties
faced during the project process were due to the group members ' inability to meet up. Since the
group members had problems coming together, they couldn't reach consensus in choosing the
project subject and couldn't make the project proposals at the planned deadline, couldn't be

well-prepared well and couldn't use the time effectively.
S-19 expressed his problem in the service learning project as follows:

§-19: We struggled to find money for our idea. To get nice toys for children at the child

protection institution, our friends in the group had to tell other classes and people around the school to
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ask for help for our project. But some of our team members, because they were shy, they did not go to
different classes or ask to their friends for support. We just did this part with the same people. Yet we
succeeded in raising enough money in the end. I don’t think any people in the group have done exactly

their job.

As can be seen, during the project process, S-19 stated that the group friends did not fulfill
their duties to find financial resources. S-19, who said some of his group friends were shy about
this issue, said some people were undertaking this task as well. S-19 reported that during the

service learning project, some group members had trouble performing their duties.
Conclusion and Discussion

According to the Evaluation Form of the LBS Project prepared by Bengi¢ Colak (2015), 3 of
the projects determined as “very qualified”, 2 are “qualified”, 1 is “moderate”, 1 was “must
developed” and 1 was “not completed”. As a result of the research, it has been revealed that
service learning projects can be implemented with 3rd grade students in Life Science course.
Similar to this research, Bengi¢ Colak (2015) stated that service learning approach can be applied

in Social Studies course.

As a result of the research findings, the approach of service learning in Life Science course;
had positive contribution to the actions like to do good, enjoy their good deeds, learn better, to be
more sensitive to problems in society, realize the importance of teamwork and cooperation, be
more sensitive to people with disabilities, be more sensitive to street animals, be more sensitive to
recycling. From this point of view, we can say that service learning projects implemented in Life
Science course contribute to students' personal, emotional, social and moral development,

especially in value teaching.

In the study conducted by Bengi¢c Colak (2015), the contribution to the academic
development of the students by using the LBS approach in the Social Studies course stated as;
learning new information, experiencing the project management for the first time, learning how to
conduct scientific research, and developing the idea that they can prepare better projects. As can be
seen, the findings of Bengic Colak's (2015) study are in line with the findings of this study. The
finding that Altiok (2019) found that the rate of self-evaluation of students for themselves as good
citizens after service learning activities increase, coincides with the findings of students' level of
awareness of doing good and the happiness of doing good through the service learning process in
this study. The findings of Buch and Harden's (2011) study of recognizing social problems and
Yorio and Ye's (2012) understanding of social issues coincide with the finding of this study which

are being more sensitive to the problems in the society. The finding of Pepin's (2013) research that
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the LBS projects did not have an effect on the students' academic achievement differs from the

finding of this study which is the LBS projects “provide better learning of the subjects”.

As a result of the research findings, while applying the service learning approach in the
course of Life Science, the most common problems faced by the students were; the challenge of
finding the project subject, the inability to meet with the group members, not to use the time
efficiently, the failure of some group members to fulfill their responsibilities. In the study
conducted by Bengi¢ Colak (2015), the findings found regarding the problems encountered while
applying the approach of service learning in Social Studies course are similar to the findings in this
study. Matthews and Zimmerman's (1999), Dymond, Chun, Kim, and Renzaglia's (2013) finding
that underlines the problem of time management experienced by students in the service learning

approach is parallel to this research.

Overall, in the process of Service Learning, based on observer experiences; it has been
reported that service learning approach leads to the development of students as individuals who
are sensitive to community issues, can create solutions to community problems, have high skills in
social engagement, are sensitive to differences, have empathy, have responsibility and have a sense
of responsibility. In addition to this, it has been concluded that service learning approach increases
students' moral development and self-confidence and also positively affects their personal

development.
The suggestions that are developed based on the findings obtained in research as follows:

® Seminars can be given to teachers on the LBS approach.

¢ The LBS approach can be included in the Life Science and Social Studies programs.

* In LBS projects, the duration of the project can be kept flexible according to the project
created by the students.

® LBS projects can be executed with the support of non-governmental organizations.

* Qualitative research method was used in the research; researchers can design a variety of
research methods in which quantitative and qualitative research methods can be applied
together.

® The research was conducted in the Life Science course. Researchers may conduct
research on the application of LBS approach in different courses.

¢ The study group of the research consists of 3rd grade students. Researchers may include
students from different grades of primary and secondary education for the variety of their

study groups.
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