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This research has two purposes. The first purpose is the adaptation of the Student
Perception of University Support and Structure Scale (SPUSS) to Turkish and the
confirmation of its validity and reliability. The second is to analyze first-year students’
perceptions of university support according to different demographic variables such as
university, point type, and gender. The SPUSS was developed by Wintre, Gates,
Pancer, Pratt, Polivy, Birnie-Lefcovitch, and Adams in 2009 to measure first-year
students’ perceptions of university support and structure. The scale consists of 21
items. On a nine-point Likert-type scale, high scores indicate the perception of a
supportive university structure, while lower scores represent a non-supportive
perception. In this study, the data of 698 first-year students (454 females, 243 males) in
the transition stage at different universities were collected. In confirmatory factor
analysis, the 21 items of the scale were found to be within the acceptable range
according to the suitability index statistics of the original single-factor model. For the
whole scale, the Cronbach alpha internal consistency reliability coefficient was
identified as 0.85, while the equivalence coefficient of two halves was identified as 0.82
(p<0.05). First-year students’ perceptions of university support were examined in terms
of demographic variables and discussed within the scope of the related literature.
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Arastirmanin iki amac1 bulunmaktadir; Algilanan Universite Destegi ve Yapisi Olgeginin
Tiirkgeye uyarlanmast ve Olgegin gecerlik ve gilivenirlik calismalarimin yapilmasidir.
Ardindan fiiniversiteye yeni baglayan Ogrencilerin algiladiklar1 {iniversite desteginin
demografik degiskenler (iiniversite, puan tiirii, cinsiyet) agisindan incelenmesidir.
Algilanan Universite Destegi ve Yapist Olgegi (AUDYO) iiniversiteye gecis asamasinda
olan ilk yil 8grencilerinin iiniversite destegi ve yapisina yonelik algilarini 6l¢mek amaciyla
Wintre ve digerleri. (2009) tarafindan gelistirilmistir. Olgek, 21 maddeden olugmaktadir.
Dokuzlu likert tipi olan 6lgekten alman yiiksek puanlar destekleyici bir {iniversite yapisi
algisimi, diisiik puanlar ise destekleyici olmayan algiy: ifade etmektedir. Arastirmada farkl
iiniversitelerde gecis asamasindaki 698 (454 kadin, 243 erkek) ilk yil {iniversite
ogrencisinden veri toplanmustir. Gergeklestirilen Dogrulayic1 Faktér Analizi 21 madde igin
tek faktorlii olan orijinal 6lgek modelin uyum indekslerine gore istenilen aralikta oldugu
bulunmustur. Toplam 6lgek icin Cronbach Alpha giivenirlik katsayis1 .85 ve iki yariya ait
esdegerlik katsayisi .82 (p<.05) olarak tespit edilmistir. flk yil iiniversite 6grencilerinin
algiladiklar tiniversite destegi demografik degiskenler agisindan incelenmis ve ilgili alan
yazin kapsaminda tartisilmistir.
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Giris

Universiteye gecis cevresel bir degisimin yami sira bir¢ok degisimi de beraberinde
getirmektedir. Ogrenciler ilk kez evlerinden ayrilmakta, yeni bir sosyal gevre yaratmakta, gelecekle
ilgili ciddi kariyer planlamalari yapmaya baslayabilmektedir (Pascarella ve Terenzini, 2005).
Universiteye gegis siireci olarak tanimlanan iiniversitede ilk y1l yasamsal gegis olarak ele alinmaktadir
(Tinto, 1993). Cowan (1991), gegis donemlerini kayip ve kazanglar1 barindiran bir denge kurma siireci
olarak tanimlanmaktadir. Bununla birlikte Pancer, Hunsberger, Pratt ve Alisat (2000), tiniversitenin ilk
yilin1 yasamsal bir gegis donemi olarak tanimlamakta, ilk yil tiniversite 6grencilerinin ilk yila iliskin
algilarinda basar1 ve bagarisizlik oldugunu ve bu donemde de ilk ii¢ ayin kritik 6neme sahip

oldugunu vurgulamaktadirlar.

Universiteye gecis siireci ile ilgili gerceklestirilen arastirmalar bu siirecte ortaya cikan
problemlerin cok gesitli oldugunu gostermektedir. Ornegin; sosyal- ekonomik problemler (Tinto, 1993;
Astin 1984), psikolojik/ duygusal problemler (Pritchard ve Wilson 2003; Tinto, 1993), akademik uyum
problemleri (Tinto, 1993; Wolfe ve Johnson 1995), kiiltiirel degisime bagl ortaya ¢ikan uyum
problemleri (Pascarella ve Terenzini, 2005) bunlar arasindadir. Bagka bir ifadeyle liseden iiniversiteye
gecis siireci psikolojik, sosyal, akademik ve ekonomik boyutta bircok degisimi ve zorlanmay:
beraberinde getirmektedir. Wintre ve digerleri (2009), tiniversitenin ilk yilinda ortaya ¢ikan bu
problemlerin sadece iiniversite yasamini degil, yetiskinlik hayatini da etkiledigini ifade etmektedirler.
Bununla birlikte tiniversitede ilk y1l 6grencilerin uyum sorunlarmin 6grencilerin hem {iniversite hem
de yetigkinlik yasamini etkileyebilecek akademik ve gelisimsel engelleri beraberinde getirebilecegi

vurgulanmaktadir (Wintre ve digerleri., 2009).

[k y1l iiniversite 6grencilerin uyumlarim ele alan kuramsal yaklagimlar ¢ok boyutlu ve gesitli
olmakla birlikte gelisimsel ve psikososyal yaklagimlar gergevesinde ele alinmaktadir. Ornegin;
Pascarella (1980), tiniversiteye yeni baslayan 6grencilerin uyum siireglerinin basarili olmasinda ge¢mis
yasantilarinin ve buna bagli olarak ogrencinin kimlik gelisiminin de goéz oniinde bulundurulmasi
gerektigini vurgulamaktadir. Gelisim doénemi agisindan degerlendirildiginde {iniversiteye gecis
siirecindeki ilk yil 6grencileri “Beliren Yetiskinlik” doéneminde bulunmaktadirlar. Beliren yetiskinlik
18 ile 25 yas arasii kapsayan ve 10’'lu yaslarin sonundan 20’li yaglarin ortalarina kadar devam eden
gelisim donemini ifade etmektedir (Arnett, 2000). Arnett (2004) ergenlik ve yetiskinlik donemleri
arasinda bulunan bu dénemin gelisimsel olarak firsatlar1 ve zorluklari barindirdigini ifade etmektedir.
Universiteye gecis siirecini de kapsayan beliren yetiskinlik déneminde kimlik gelisimi ergenlik
donemine gore daha da yogunlasmaktadir (Atak, 2011). Arnett (2000) one siirdiigii yaklasimin
Erikson'nun kimlik kesfi yaklasimi ile ele alinmistir; fakat Arnett (2000) Erikson’dan farkli olarak
kimlik kesfinin ergenlik doneminin sonunda tamamlanmadigini; ergenin is yasamu, iliski ve diinya

goriisii olmak tizere ii¢ kritik yasam alaninda denemelerinin 18 yasindan 30’lu yaslara kadar yogun
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sekilde devam ettigini belirtmektedir. Arnett (2016) {iniversiteye gegis siirecini de kapsayan bu
donemdeki egitim basarisin olumlu kimlik gelisimi ile yiiksek diizeyde iliskili oldugunu
savunmaktadir. Bununla birlikte Arnett (2001) beliren yetiskinlik doneminin sorumluluk alma, kisisel
degerlerin olusmasi, ebeveyn ile esit ve is birligine dayali iliski kurma, ekonomik bagimsizlik
olusturma agisindan 6nemli bir dénem oldugunu vurgulamaktadir. Bagka bir ifadeyle bu gelisim
siireci degisen rollerle birlikte yetiskinlige hazirlik siireci olarak ifade edilmektedir. Kurulacak
yetiskin tarzi iletisim bi¢iminde, bagimsiz benlik tasariminda, ekonomik bagimsizliga kaynaklik
edecek mesleki egitim siirecini kapsamasi nedeniyle de kimlik gelisimi agisindan {iniversitenin ilk

yilina denk gelen bu siirecin énemli bir siire¢ oldugu ifade edilmektedir.

Psikososyal yaklasimlar kapsaminda dikkat c¢eken oOnemli yaklasimlardan biri ekolojik
modeldir. Bronfenbrenner (1979) tarafindan one siiriilen ekolojik modelde birbirini kapsayan ve
bireylerin davranislarini etkileyen dort sistem vardir. Bunlar mikrosistem, mezosistem, ekzosistem ve
makrosistemdir (Bronfenbrenner, 1979). Bireylerin gelisiminde en yogun etkisi olan mikrosistem
temelde okul, ebeveynler ve arkadaslar1 icermekte; sonraki sistem olan mezosistem mikrosistemde yer
alan iki veya daha fazla yapinin etkilesimini kapsamaktadir. Ekzosistem bireyin ¢evresindeki resmi ve
resmi olmayan sosyal yapilar1 kapsamaktadir. Makrosistem ise toplumdaki kiiltiirel yapi, yasalar1
kapsamaktadir (Muuss, 2006). Bronfenbrenner (1979), mikrosistem igerisinde yer alan okul sistemi ve
okul yasantisin1 6grencinin birebir iletisimde bulundugu 6nemli bir yap1 olarak isaret etmektedir.
Bagka bir ifadeyle {iniversiteye gecis stirecindeki 6grenci icin {iniversite, 6grencinin mikrosisteminde
yer almakta ve birebir etkilesimde bulundugu cevre olarak 6nem tasimaktadir. Benzer sekilde Wintre
ve digerleri. (2009) de {iiniversite ilk yil 6grencisi ve {iniversite etkilesimini 0grencinin iiniversite
uyumundaki en ©6nemli etken olarak vurgulamaktadirlar. ik yil 6grencilerinin demografik
degiskenleri ve {iniversitelerine yonelik algis1 ise bu etkilesimde yer alan énemli faktorler olarak ele

almmaktadir (Wintre ve digerleri., 2009).

Arastirmanin ilk amacina bagh olarak uyarlamas: gerceklestirilen AUDYO orjinal form
Baumrind Ebeveyn Stilleri yaklasimina dayali gelistirilmistir (Wintre ve digerleri., 2009). Baumrind
(1993), iig tiir ebeveyn tarzindan bahsetmektir. Yetkin ebeveyn tarz, ¢ocuklarina duyarli, ¢ocuklarinin
davranislari agisindan net standatlari olan ebeyn tarzini ifade etmektedir. Yetkin tarzdaki ebeveynler
¢ocuklarma yonelik destekleyici disiplin metotlarin1 kullanmaktadirlar. Otoriter olan ikinci tarz ise
¢ocuklarina duyarli olmayan, talepkar ve yonlendirici ebeyn tarzini ifade etmektedir (Baumrind 1989).
Bu tarzda ebeynler herhangi bir aciklama yapmadan diizen ve kurallarina uyulmasini bekledikleri
i¢in destek saglamayan ancak yapilandirilmis bir ortam saglayan ebeveynler olarak agiklanmaktadir
(Baumrind, 1993). Uciincii tarz olan asir1 miisamahakar ebeveyn tarzinda ise duyarli ancak talep
etmeyen ebeveyn tarzi agiklanmaktadir. Bu ebeveynler destekleyici olmakla birlikte ¢ocuklarin
olgunlasmasi icin gerekli kosullar1 yaratmaktan kac¢inmaktadirlar (Baumrind 1989). Wintre ve

digerleri (2009), AUDY( de iiniversitenin 6grenci tarafindan bir ebevyn olarak algilanmasim degil,
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Baumrind’in ebeveynlik tarzlarindaki destek ve yapinin {iniversite tarafindan ogrenciye nasil
sunuldugunu ifade etmektedirler. Bu noktada yetkin bir ebeveyn tarza sahip iiniversitenin temel
amaci Universiteye ayak basar basmaz kendine giivenen ve bagimsiz diisiinebilen bireyler

yetistirmektir (Wintre ve Yaffe, 2000).

Tiirkiye’de ilk yil tiniversite 6grencilerinin uyum diizeylerini belirlemeye yonelik kullanilan
dlgme araglarinin genel {iniversite uyumunu Slgmeye yénelik ve sinirli sayidadir. Universite Yagsam
Olgegi (Aladag, Kagnici, Tuna ve Tezer, 2003), Uyum Zorluklari Olcegi (Duru, 2008), Hacettepe Kisilik
Envanteri “Kisisel ve Sosyal Uyum” alt 6lgekleri (Ozgiiven, 1989), Universite Yasamina Uyum Olgegi
(Aslan, 2015) bulunmaktadir. Alanyazinda ilk yil {iniversite siirecinin kendine 6zgii karakteristik
ozellikleri oldugu ve tiniversitenin diger yillarindan farkl bir siire¢ oldugu siklikla vurgulanmaktadir.
Tirkiye’de ilk yil iiniversite 6grencilerinin uyum diizeyleri ile ilgili faktorleri 6l¢meye kaynaklik
edecek simurli sayida 6l¢me araci bulunmas: nedeniyle ilk yil {iniversite 6grencilerine yonelik uyum
diizeylerini belirleyen ve ilgili arastirma ve ¢alismalara kaynaklik saglayacak cesitli 6l¢me araglarimin
kullanilmasinin 6nemli oldugu diisiiniilmektedir. Bu ihtiyactan yola ¢ikarak bu calismada ilk yil
iiniversite dgrencilerinin algiladiklar: {iniversite destegini dl¢gmek amaciyla Wintre ve digerleri. (2009)

tarafindan gelistirilen AUDYO'niin Tiirkgeye uyarlamasi gerceklestirilmistir.

[lk y1l iiniversite dgrencilerinin algiladiklari iiniversite destegini Slgmeye yonelik aragtirmalar
incelendiginde ise Tiirkiye’de herhangi bir calismaya rastlanmamistir. Bununla birlikte ilk yil
tiniversite ogrencilerinin uyum diizeyleri farkli degiskenlerle ve demografik degiskenler acisindan
incelenmistir. Ornegin; Biilbiil ve Acar Giivendir (2014), gerceklestirdikleri arastirmada iiniversiteye
diisiik olarak amagla gelen &grencilerin, {iniversiteye girisi yas olarak erteleyen, ailesinin yaminda
kalmayan ve erkek Ogrencilerin {iniversitenin ilk yilinda uyum diizeylerinin diisiik oldugunu tespit
etmiglerdir. Seving ve Gizir (2014), gerceklestirdikleri nitel arastirma sonucunda iiniversitede ilk yil
akademik ortama aidiyet hissetmemenin 6grencilerin iiniversiteye uyumlarini olumsuz etkiledigini
tespit etmislerdir. Bununla birlikte ilk yil 6grencilerine 6zellikle Psikolojik Danisma ve Rehberlik
(PDR) merkezleri araciligryla sunulacak 6nleyici programlarin énemini vurgulamislardir. Duru (2008),
gercgeklestirdigi arastirma sonucunda sosyal destek ve iiniversiteye bagliligin ilk yil {iniversiteye
uyumda 6nemli yordayici oldugunu tespit etmistir. Karahan, Sardogan, Ozkamali ve Dicle (2005),
iiniversite birinci sinif 6grencilerinin uyum diizeylerini cinsiyet, fakiilte tiirii, giivengenlik ve denetim
odag1 agisindan inceledikleri ¢alismada egitim fakiiltesi ve miihendislik fakiiltesi 6grencilerinin
iiniversiteye uyum diizeylerinin fen- edebiyat, ziraat ve ilahiyat fakiiltesi 6grencilerine gore anlaml
oranda yiiksek oldugunu tespit etmislerdir. Ilk yil {iniversite dgrencilerinin {iniversite uyumlarinin
cinsiyet acisindan ele alindig1 arastirmalar incelendiginde Aktas (1997) tarafindan gergeklestirilen
arastirmada kisisel uyum puani erkek dgrenciler lehine, sosyal uyum puani ise kiz 6grenciler lehine
yliksek bulunmustir. Genel uyum puanlar: agisindan cinsiyet agisindan bir fark bulunmamaistir. Tuna

(2003), tarafindan gergeklestirilen ¢alismada ise ilk yil erkek Ogrencilerin uyum puanlar1 kadin
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Ogrencilere gore diisiik bulunmustur. Vilatte, Marcotte ve Potvin (2017) tarafindan gergeklestirilen
aragtirmada ise duygusal uyum puanlari kadin 6grencilerin erkek Ogrencilere gore yiiksek
bulunmustur. Alanyazinda ilk yil 6grencilerinin uyum diizeylerinin puan tiirii ve iiniversiteye gore
ele alindig1 bir calismaya rastlanmamaktadir. Ancak Schuster (2017), ilk yil 6grencilerinin uyum
siireglerinde etkili olan faktorleri incelemek amaciyla gergeklestiridkleri arastirma sonucunda kurum
kiiltiiriiniin baska bir ifadeyle kurumsal iklimin ilk y1l 6grencilerinin uyum diizeylerinde 6nemli bir

yordayisici oldugunu tespit etmistir.

Sonug olarak bu ¢alismanin iki amaci bulunmaktadir. Bu amaglar dogrultusunda ilk olarak
AUDYO ilk yil 8grencilerinin {iniversiteden algiladiklar1 destegi olgmek amaciyla Tiirkgeye
uyarlamasinin gerceklestirilmesidir. Tkinci amaci ise ilk yil {iniversite 6grencilerinin algiladiklari

iiniversite desteginin cinsiyet, puan tiirii ve {iniversite degiskenleri a¢isindan ele alinmasidir.
Yontem
Calisma Grubu

AUDYO ‘niin Tiirkgeye uyarlanmas siireci, 698 {iniversite dgrencisinden olusan bir grup
tizerinde gerceklestirilmistir. Universiteler ve fakiilteler kolay ulasilabilir 6rnekleme yontemi ile
belirlenmis ve farkh fakiilte ve boliimlerden veri toplamaya dikkat edilmistir (Yildirim ve Simsek,

2013). Ogrencilerin demografik degiskenlerine iliskin puan dagilimlari Tablo 1’de 6zetlenmistir.

1498



KEFAD Cilt 21, Say1 3, Aralik, 2020

Tablo 1. AUDYO Demografik degiskenlere iliskin betimsel istatistikler

Degisken Grup Frekans (f) Yiizde (%)

Kadin 454 65.1

Cinsiyet Erkek 243 34.8
Belirtilmemis 1 .01

Hacettepe 183 26.9

Kastamonu 71 10.4

Kars Kafkas 118 17.3

Universite Ahi Evran 95 14.0

Cukurova 158 23.2

Balikesir 56 8.2

Egitim 340 49.9

Edebiyat 27 4.0

Hukuk 33 4.8

Miihendislik 40 5.9

Fakilte ve yiiksekokul Iktisadi ve 1d;iri Bi'limler 40 5.9
Tip Fakiiltesi 2 3

Hemsirelik 122 17.9

Beden Egitimi ve Spor YO. 7 1.0

Meslek YO. 70 10.3

Tiirk¢e ve Matematik 334 49.0

Fen ve Matematik 199 29.2

Puan ve program tiirii Tiirkge ve Sosyal 71 10.4

On Lisans 77 11.3

1.Smnaf 641 94.1

Smif diizeyi Hazirlik 38 5.6
Belirtilmemis 2 3

Veri Toplama Araclarn

Katilimcilara AUDYO ile birlikte 6lgiit dayali gegerlik analizi gerceklestirmek amaciyla
Universite Yagami Olgegi (UYO) ve demografik bilgilerin alindig1 aragtirmacilar tarafindan hazirlanan

Kisisel Bilgi Formu Uygulanmustir.

Algilanan iiniversite destegi ve yapisi olcegi (AUDYO): Orijinal adi “The Student Perception of
University Support and Structure Scale” olan Olgek {iiniversiteye gecis asamasinda olan ilk yil
ogrencilerinin iiniversite destegi ve yapisina yonelik algilarmi 6lgmek amaciyla Wintre ve digerleri.
(2009) tarafindan gelistirilmistir. 21 maddeden olusan 6l¢ek maddeleri Baumrind'nin ebeveyn stilleri
yapist temelinde beklentiler, iletisim acikligi, fiziksel ve duygusal doygunluk kapsaminda
gelistirilmistir. Olgegin dokuzlu likert (Kesinlikle Katilmiyorum:1, Kesinlikle Katiliyorum:9)
derecelendirmesi olup yiiksek puanlar destekleyici, diisitk puanlar ise destekleyici olamayan
iiniversite algisini 6lgmektedir. Orijinal 6lgegin Cronbach Alpha giivenirlik katsayist .89 dur. Orijinal
Olcegin gecerlik calismasi icin ol¢iit gecerligi yapilmustir. Universite Uyum Olgegi (SACQ) ile yapilan

olgiit gegerliginde iki dlgegin korelasyonu yiiksek diizeyde bulunmustur.
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Universite yasami 6lgegi (UYO): Universite uyumunu 6lgmek amaciyla Aladag ve digerleri. (2003)
tarafindan gelistirilmistir. Toplam 48 maddeden olusmaktadir. 7 dereceli likert tipi olup "bana hig
uygun degil" - "bana tamamen uygun" araliginda puanlanmaktadir. Olgekten alinan yiiksek puan
uyumu gosterirken diisiik puan uyumsuzlugu ifade etmektedir. Olgegin alt1 alt boyutu; Universite
Ortamina Uyum, Duygusal Uyum, Kisisel Uyum, Kars: Cinsle ﬂi§kiler, Akademik Uyum ve Sosyal
Uyum’dur. Alt 6lgekler korelasyon puanlari .33 ile .48 arasindadir; alt Olgeklerin toplam puanla
korelasyonlar: ise .64 ile .77 arasindadir. Orjinal formda alt 6lgeklerin Cronbach Alpha giivenirlik
katsay1 puanlary; tiniversite ortamina uyum igin .80, duygusal uyum icin .79, kisisel uyum igin .76,
karsi cinsle iliskiler icin .73, akademik uyum i¢in .70 ve sosyal uyum igin .63tiir. Olgek tamami icin .91
bulunmustur. Bu ¢alisma kapsaminda hesaplanan Cronbach Alfa i¢ tutarlilik katsayilar: tiniversite
ortamina uyum .77, duygusal uyum .74, kisisel uyum .74, kars: cinsle iligkiler .66, akademik uyum .64,

sosyal uyum .66 olarak tespit edilmistir. Olgegin tamamu igin ise .91 olarak tespit edilmistir.

Kisisel bilgi formu: Arastirmacilar tarafindan hazirlanan ve katilimcilarin cinsiyet, egitim gordiikleri

iiniversite, puan ve program tiirii, siruf diizeyi ve fakiilte gibi bilgilerini elde etmek i¢in kullanilmistir.

Olgegin uyarlama siireci: Orjinal Slgegin sorumlu yazarindan oSlgegin Tiirkceye uyarlanmasi igin
yazili izin almmmis ardindan gecerlik ve giivenirlik c¢alismasi Hambleton ve Patsula (1999)'nin
kiiltiirleraras1 6lcek uyarlama modelinde yer alan {i¢ asamaya gore gerceklestirilmistir. [lk asamada
arastirmaci tarafindan Olgegin Tiirkceye cevirisi yapilmistir. Orjiinal ve Tiirkce maddeler PDR
alaninda en az doktora derecesine sahip {i¢ farkli akademisyene iletilmistir. Uzmanlarin madde ve
cevirileri ile ilgili goriisleri sorulmus ve gerekli durumlar ile ilgili diizeltme istenmistir. Oneriler
degerlendirilmis ve Tiirkce’'ye ceviri islemleri tamamlanmistir. Ardindan olusturulan Tiirk¢e form,
ozgiin dile cevrilmesi amaciyla PDR alaninda en az doktora derecesine sahip {i¢ farkli akademisyene
sunulmustur. Orjinal form ve ¢eviri formlar degerlendirilerek dil denkliginin oldugu goértilmiistiir.
Ikinci asamada kelimelerin anlamlari, kavramlarin kullanimi, deyimler ve deneyimlerin karsilig
agisindan denklik incelenmistir. Bu asamda PDR alaninda ve her iki dile de profosyonel diizeyde
sahip alan akademisyeninden goriis alinarak Olgek Deneme Uygulama Formu olusturulmustur. Bu
form Hacettepe Universitesi'nde dgrenim goéren PDR 1. siuf dgrencisi 56 kisiye uygulanmistir.
Uygulamada 6grencilerin her bir maddeyi anlasilirlik yoniinden degerlendirerek anlamakta giigliik
yasadiklar1 maddeleri belirtmeleri ve 6lcekte maddelerin yanina diisiincelerini yazmalar1 istenmistir.
Uygulama sirasinda ayrica maddelerle ilgili 6grenci goriisleri alinmstir. 56 6grencinin herbir formu
incelenmistir. Dokuz 6grenci bir maddede bulunan “isimsiz” ifadesini anlamadiklarini belirtmislerdir.
Bunun ardindan madde tekrar cevrilmek {izere uzman goriisiine sunulmus ve deneme formundaki
ogrenci ¢ogunlukla 6gretim {iyesince fark edilmedigini diisiinebilir.” halini almigtir. Bunun ardindan
ol¢cek uygulama formu hazir hale getirilmistir. Uyarlama siirecinin son asamasi olan ii¢lincii asamada

gegcerlik ve giivenirlik analizlerini gerceklestirmek amaciyla farkli iiniversite ve fakiiltelerde 6grenim
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goren iniversiteye yeni baglayan 698 ilk yil {iniversite Ogrencilerine veri toplama araglari
uygulanmistir. Uygulama oncesinde 6grencilere calismanin bilimsel bir ¢alisma oldugu, isim, numara
gibi kisisel bilgilerini yazmalarinin gerekmedigi belirtilmistir. Form uygulamalar1 fakiilte/ bolim

akademisyenleri tarafindan ders saati sonrasinda gondillii 6grencilerle gerceklestirilmistir.
Verilerin Analizi

Veri analizi siirecinde arastirmada kullamilacak 6l¢me araglarinin uyarlanmasi siirecinde
Tablo 1’de betimsel istatistikleri sunulan 698 kisiden edinilen verilerin 6n kontrolii yapilmistir. Madde
sayistnin %20’si ve daha fazlasini yanitlamayan dokuz 6grenci formu belirlenmistir. Bununla birlikte
tim puanlarin z standart puana doniigtiiriilmesi ve -3 ile +3 aralig1 disindaki verilerin ug¢ deger
oldugu, normal dagilimi bozan bir yap: sergilemeleri nedeniyle analiz dis1 birakilmas: gerekliligi ifade
edilmektedir (Tabachnick ve Fidell, 2013). Bu kapsamda sekiz 6grencinin verilerinin bu 6zellikte sahip
oldugu tespit edilmistir. Toplam 17 Ogrencinin formu analize dahil edilmeyerek 681 &grenci

formundan elde edilen veriler ile analiz gerceklestirilmistir.

Olgegin giivenirligini belirlemek igin Cronbach alfa giivenirlik katsayisi ile esdeger yarilar
yontemi gerceklestirilmistir. Olcek gecerligini belirlemek amaciyla yapr gegerligini test etmek igin
dogrulayic1 faktor analizi ile Wintre ve digerleri (2009) tarafindan gelistirilen orjinal Olgekteki tek
faktorlii yap: test edilmistir. Wintre ve digerleri. (2009) AUDYO gelistirilme asamasinda iiniversite
uyum puanlari ile basari puaninin pozitif iliskide olmasi beklendigi ifade edilmektedir. Buna bagh
olarak bu arastirmada da orjinal olgegin gelistirilme siirecinde oldugu gibi 6lgek puanlar1 ve

Ogrencilerin agirlikli basar: puan ortalamalarinin iliskisine bakilmaistir.

Aragtirmanin ikinci amacma yonelik olarak Tiirkgeye wuyarlama calismast yapilan
AUDYO'den elde edilen sonuclarin, veri toplama asamasinda katilimcilardan toplanan veriler
kapsaminda {iniversite, puan tiirli ve cinsiyet demografik degiskenlerle iliskisi incelenmistir.
Toplanan demografik degiskenler icinde yer alan iiniversite, puan tiirii ve cinsiyet degiskenlerinin
algilanan {iniversite destegi ile iligkili olabilecegi diistiniilmiistiir. Bu degiskenler kapsaminda olusan
gruplarda yer alan katiimcilarin AUDY(O'den aldiklar1 puan ortalamalari arasindaki farki belirlemek

i¢in tek yonlii varyans analizi (ANOVA) ve bagimsiz gruplar igin t-testi yapilmistir.

ANOVA ve bagimsiz gruplar icin t-testi yontemleri, grup ortalamalar1 arasindaki farkin
manidarhigmi test eden parametrik yontemlerdir ve diger parametrik yontemlere benzer sekilde
normal dagilim ve varyanslarin homojenligi varsayimlar: bulunmaktadir (Tabachnick ve Fidell, 2013).
Arastirma kapsaminda toplanan verilerin normal dagilim varsayiminmi karsilayip karsilamadigi
incelenmistir. AUDYO toplam puanlarinin normale oldukca yakin bir dagilima sahip oldugu, toplam
puanlar 80-150 araliginda yogunlasmakta oldugu ve bu araliktan her iki u¢ noktaya dogru gozlem
sayilar1 azalmakta oldugu goriilmiistiir. Dagilimin normalliginin incelenmesinde ikinci bir inceleme,

merkezi egilimin Ol¢iilerinin karsilastirilmasiyla gerceklestirilmistir. Dagilima iliskin ortalama degeri
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113.68, ortanca degeri 114 ve tepe deger yine 114 olarak hesaplanmistir. Merkezi egilim oOl¢iilerinin
birbirine olduk¢a yakin olmasi, dagilimin normal oldugunu gosteren ek bir kanittir. Son olarak,
dagilimin normal olup olmadig1 Shapiro-Wilk testi ile incelenmistir. Elde edilen 0,998 degerindeki
katsay1 istatistiksel agidan manidar degildir (S-W (681)=.998, p>.01). Farkli acilardan yapilan tiim
incelemelerde dagilimin normal oldugu goriilmiistiir. Varyanslarin homojenligi incelenirken tiim
degiskenler icin Levene istatistigi hesaplanmis ve varyanslarin iiniversitelere gore (L (5.675)=2.281,
p>.01), puan tiirlerine gore (L(3.677)=.666, p>.01) ve cinsiyete gore (F=.603, p>.01) homojen oldugu

gorilmiistiir.
Arastirmanin Etik izinleri

Arastirmada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yaym Etigi YoOnergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg altinda belirtilen eylemlerden hicbiri

gerceklestirilmemistir.

Etik kurul izin bilgileri: Arastirmay1 gergeklestirmek amaciyla Hacettepe Universitesi etik

komisyonundan izin alinmaistir.
Etik degerlendirmeyi yapan kurul ad1 = Hacettepe Universitesi
Etik degerlendirme kararinin tarihi= 09.10.2017
Etik degerlendirme belgesi say1 numaras1=35853172
Bulgular ve Yorum
Giivenirligine Ait Bulgular

I¢ tutarhlik katsayisi ve esdeger yarilar yontemi kullarilarak &lgegin giivenirlik bulgular:

tespit edilmistir.

I¢ tutarlilik katsayisi: Uyarlamasi gerceklestirilen AUDYO'nun giivenirligini belirlemek amaciyla tek
uygulamaya dayali yontem olan i¢ tutarlilik katsayisi kullanilmistir. Bu amagla ¢oklu puanlanan
Ol¢me araglarinin i¢ tutarliliklar: i¢in giivenirlik katsayist olan Cronbach Alfa katsayis1 hesaplanmaistir.
AUDYO'nun Cronbach Alfa katsayisi ile hesaplanan i¢ tutarlilik katsayisi, 21 maddenin tamamu igin

.851 olarak belirlenmistir.

Esdeger yarilar yontemi: Arastirmada kullanilan AUDYO, tek boyutlu bir test oldugundan, test, ilk 11
ve son 10 maddesi birer grup olacak sekilde ikiye boliinmiis ve bu iki yaridan elde edilen puanlar
arasindaki korelasyon hesaplanmistir (r=.69, p<.05). Elde edilen katsay1 yalmiz bir yariya ait
glivenirlige verdiginden Spearman-Brown diizeltmesi (2r/(1+r)) yapilarak bu iki yariya ait esdegerlik

katsayis1 .82 (p<.05) olarak elde edilmistir. Bu sonu¢ dogrultusunda, AUDY(O'den elde edilebilecek
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yarilar birbirine esdeger sonuglar saglayacak niteliktedir ve maddeler benzer ve homojen bir

psikolojik 6zellik 6l¢mektedir.
Gegerlige Ait Bulgular

Olgegin gercerligine ait bulgular ise madde-madde ve madde-toplam puan korelasyonlari,

ol¢iit dayal1 gegerlik, dogrulayici faktor analizi ile hesaplanmustir.

Madde- madde ve madde- toplam puan korelasyonlar:: AUDYO'nun madde-madde ve madde-
toplam puan korelasyonlar1 hesaplanmis ve Tablo 2’ de goriildiigi gibi, 21 maddenin tiimii, toplam
Olcek puaru ile pozitif, anlamli ve orta diizeyde iliskidedir. Buna bagh olarak da maddelerin toplam

olgek puan ile istenen diizeyde korelasyona sahip oldugu sdylenebilir.

Tablo 2. Madde-madde ve madde-toplam puan korelasyonlar:

Madd Topla

e m ml m2 m3 m4 m5 mé6 m7 m8 m9 m10 mll mi2 m13 ml4 ml5 mlé ml7 ml8 ml9 m20
Puan

M1 313"

M2 510" 253"

M3 .338" 1277 .200"

M4 6467 136" 384" 184"

M5 .506™ 361" 251" 186" 307"

M6 477" .051 2327 049 378" 153"

M7 388" -.025 .038 099 1447 1357 2627

M8 .318" .029 135" .083" 091" -.020 117" 175"

M9 614 .070 195" 106" 334" 173" 3457 389" .338"

M10 .556™ 079" 276" 180" 331" 258" 177" 116" .070 2817

M11 552" .055 182" .053 262" .188" 270" 304" 176" 476" 2617

Mi12 548" .108" 287" 136" 3747 224" 154" 158" .064 239" 299" 2027

Mi13 .535" 091" 164 .080" 3227 238" .309" 273" 265" 3427 228" 357" 1357

Mi4 643" .138" 277" 157" 471" 271" 220" 163" .055 .355™ 379" .332" 4317 2517

Mi15 .399" .103" .280" 120" 240" .073 138" .019 -.020 1137 .233" 1727 286" 118" 324"
Mi16 468" .009 .096 044 227" 180" 202" 222" 110" .308" 1917 387" .230" .3457 243" 096
M17 513" .018 160" 074 297" 178" 215" 221" .198" .355™ .304° .350" 235" .319" 266" 096" 283"

Mi18 562" 1277 293" 1727 420" 196" 182" 105" .065 2717 .310" 259" 3177 .233" 405" 310" 220" 176"

M19 419" 105" 173" 336" 257" 195" 1217 .030 .047 174" 238" .056 209" 1347 318" 156" 079 083" 280"

M20 543" 168" 240" 069 333" 315" 247" 099" 077 226" 247" 1927 3427 1817 350" 169" 208" 200" 297" 255"

M21 674" 200" 277" 145" 365" 394" 239" 150" 130" .339" 428" 278" .382" ,.316" 439" 264" 279" 315" 427" 272" 525"

**Korelasyon katsayist .01 diizeyinde manidardir.

Olgiit dayali gegerlik: Uyarlamasi gerceklestirilen dlgegin 6liit dayanakl gegerligini belirlemek igin
orijinal formun gelistirme asamasina paralel olarak Algilanan Universite Destegi ve Yapisi Olgegi
(AUDYO) ile Universite Yasami Olgegi (UYO) ile korelasyon puanlari incelenmistir. Elde edilen

sonuglar asagida Tablo 3’te sunulmustur.

Tablo 3. AUDYO ile UYO korelasyonlar:

ALT Boyut/Olgek AUDYO Toplam
UYO AB1 383"

UYO AB2 110"

UYO AB3 244

UYO AB4 125"

UYO AB5 220"

UYO AB6 .180™

UYO Toplam 302"
*p<.05

Tablo 3'te verildigi gibi, AUDYO toplam puam ile Universite Yasam Olgeginin alt boyut ve

Olcek toplam puanlari arasinda anlaml iliskiler bulunmaktadir (r=.110, p<.05 ve r=.383, p<.05
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araliginda). Her bir alt boyut ile toplam puan arasinda yiiksek diizeyde olmasa da anlaml: iligki
olmasi1 beklenmektedir. Bu sebeple bu sonuglar, kavramsal agidan iligkili faktorleri dlgen, gegerli ve
giivenilir 6l¢me araglarindan alinan puanlarin iliskili oldugunu goéstermekte; teorik agidan beklenen

iligkileri elde edilen puan sonuglaria bagli olarak gozlenen iliskiler olarak dogrulamaktadir.

Yap1 gegerligi: Olcegin yap1 gecerliligini belirlemek igin dogrulayici faktdr analizi (DFA)

kullanilmisgtur.

Dogrulayici faktor analizi (DFA) sonuglari: AUDYO'nun, orjinal dlgegin sahip oldugu 6lgme modeli
ile Tiirkgeye uyarlamasindan elde edilen sonuglar ile gosterdigi uyum Dogrulayici Faktor Analizi

(DFA) ile belirlenmistir. Sonuglar Sekil 1 ve Tablo 4’de gosterilmistir.

Sekil 1. Dogrulayici faktor analizi (DFA) sonuglar:

Tablo 4. AUDYO icin DFA ile elde edilen model uyum indeksleri

Uygulauma [] RMSEA CFI GFI NFI NNFI

Tiirkce Uygulama 918.91 4.94 .077 .93 .88 91 91

Tablo 4'te belirtildigi tizere AUDYO'nin faktdr yapisina yonelik incelemede ilk olarak tiim
maddelerin tek ve gizil faktorii temsil ettigi yap: incelenmis ve uyum iyiligine ait sonuglarin kabul
edilebilir sinirlara yakin oldugu (RMSEA=0.077, CFI=93, GFI=.88, NFI=.91, NNFI=.91) goriilmiistiir.
Kline (2005) tarafindan belirtilen, aym1 boyutu temsil eden maddelerin hata varyanslariin
iliskilendirilebilecegi ifadesinden yola ¢ikarak LISREL yazilimi tarafindan uyum iyiligini artirici
modifikasyon onerileri degerlendirilmis; 1. ve 5.; 7. ve 9.; 20. fle 21. maddelerinin hata varyanslarimn
iligkilendirilmesi uygun bulunmustur. Bunun sonucunda son olarak belirlenen uyum indeksleri

incelendiginde; RMSEA indeksine gore verilerin modele iyi uyum gosterdigi (<=.08), CFI, NFI ve
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NNEFI'a gore iyi uyum gosterdigi (>=.90; Kline, 2005; Bentler, 1990) sonucuna varilmistir. Ki-kare
serbestlik derecesi oraninin da kabul edilebilir diizeydedir (<=6; Steiger, 2007). GFI indeksine gore ise
sunulan tek faktorlii model verilerle dogrulanmaya oldukga yakindir. Modeldeki gizil degisken ile
maddeler arasindaki yol katsayilarmin tiimii istatistiksel agidan anlamhidir. Buna gore, uyarlanan
Olcekten elde edilen verilerin orijinal olgekte Onerilen tek faktorlii 6lgme modeli ile uyumlu oldugu

ifade edilebilir.

Akademik basar1 ile iliski: Wintre ve digerleri. (2009) orijinal Olcegin gelistirilmesi siirecinde
algilanan {iniversite destegi puanlar1 ile akademik puan iligkisinin pozitif olmasmin beklendigini
belirtmiglerdir. Bu nedenle orijinal 6lgegin gelistirme siirecinde oldugu gibi uyarlama siirecinde de
ogrencilerin agirlikhi basar1 puani ortalamalari ile ADYQO puanlarmin iligkisi belirlenmistir. AUDYO
puanlari ile 6grencilerin agirlikli basar1 puani ortalamalar1 arasinda manidar ve pozitif (r=.118, p<.05)

bir iligki bulunmustur.
AUDY(’den Elde Edilen Sonuglarin Demografik Degiskenler A¢isindan incelenmesi

Algilanan iiniversite destegi ve yapisinin iiniversite degiskenine tek yonlii varyans analizi
(ANOVA) sonuglari: Universitelere gore 6grenci sayisi, AUDYO grup ortalamalari ve standart
sapmalar1 Tablo 5'de verilmistir. Ardindan ilk yil tiniversite 6grencilerinin algiladiklar1 tiniversite
desteginin devam ettikleri {iniversiteye gore anlamli bir fark gosterip gostermediginin incelenmesi

amaciyla ANOVA sonuglar1 Tablo 6’da verilmistir.

Tablo 5. Universitelere gire N sayist, AUDYO grup ortalamalart ve standart sapmalar:

Universite N X S

Hacettepe Universitesi (H) 183 121.98 24.95
Kastamonu Universitesi (K) 71 103.92 20.99
Kars Kafkas Universitesi (KA) 118 98.19 23.42
Ahi Evran Universitesi (A) 95 106.80 19.08
Cukurova Universitesi (C) 158 117.22 23.02
Balikesir Universitesi (B) 56 133.23 23.17

Tablo 5'de goriildiigii gibi ilk yil {iniversite &grencilerinin {iniversite degiskenine gore
algiladiklar1 {iniversite destegi ve yapisinin ortalama puanlarinda goriildiigii {izere ortalamanin en
yiiksek olan {iniversite Balikesir Universitesi; en diisiik oldugu {iniversite Kars Kafkas Universitesi
olarak tespit edilmistir. Analizlerin varsayimlarinin test edilmesinin ardindan tiniversitelere gore grup

ortalamalar1 arasindaki farkin manidarliginin incelendigi ANOVA sonuglar1 Tablo 6’da verilmistir.
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Tablo 6. Universite degiskenine gore AUDYO puanlarinin tek yonlii varyans analizi (ANOVA)

Varyar}sm Kareler sd Kareler F b Manidar Fark

Kaynag: Toplami Ortalamasi

Gruplar 75592.72 5 15118.54 2872 .000 H-K, H-KA, H-A, K-C, K-B,
Aras1 KA- G, KA-B, A-C, A-B, C-B
Gruplar Ici 355266.21 675 526.32

Toplam 430858.93 680

*p<.05

Tablo 6'da goriildiigii gibi, AUDYO toplam puan ortalamalar1 agisindan farklh
iiniversitelerden katilan 6grenciler arasinda manidar fark bulunmaktadir (F (5.675) =28.72, p<.05).
Gruplar arasindaki farkin hangi ikili karsilastirmalardan kaynaklandigini belirlemek i¢in yapilan
Scheffe testi sonucunda Balikesir Universitesi katilimcilarinin en yiiksek, Kars Kafkas Universitesi
katilimcilarinin en diisiik puan ortalamasina sahip oldugu goriilmektedir. Arasinda manidar farkin

bulundugu diger karsilastirmalar Tablo 6’da verilmistir.

Algilanan iiniversite destegi ve yapisinin puan tiirii degiskenine gore tek faktorlii varyans analizi
(ANOVA) sonuglari: Universitelere gore dgrenci sayisi, AUDYO grup ortalamalar ve standart
sapmalar1 Tablo 7’de verilmistir. {lk yil iiniversite 6grencilerinin algiladiklari iiniversite desteginin
puan tiirtine gore anlaml bir fark gosterip gostermediginin incelenmesi amaciyla ANOVA sonuglar1

Tablo 8 de verilmistir.

Tablo 7. Puan tiiriine gore grup ortalamalari ve standart sapmalar

Puan Turi N X S

Tiirkge ve Matematik (TM) 334 117.14 23.62
Fen ve Matematik (FM) 199 104.54 24.60
Tiirkce ve Sosyal (TS) 71 103.92 20.99
Onlisans (O) 77 131.26 23.82

Tablo 7’de gortldiigii gibi ilk yil {iniversite 6grencilerinin puan tiirii degiskenine gore
algiladiklar1 iiniversite destegi ve yapisinin ortalama puanlarina bakildiginda en yiiksek puan tiirii
onlisans 6grencilerinin en diisiik puan tiirii Tiirkce Sosyal ise 6grencilerinin oldugu tespit edilmistir.
Puan tiiriine gore farki belirlemek amaciyla yapilan Tek yonlii Varyans analizi (ANOVA) sonuglari

Tablo 8'de verilmistir.
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Tablo 8. Puan tiirii degiskenine gore AUDYO puanlarimin tek yonlii varyans analizi (ANOVA)

Varyansin kaynagi 'lIi) agle: reri sd Oi:;jsz& F p Manidar Fark
51206.061 3 17068.687 30.44  .000 TM-EM,
Gruplar Arasi TM-TS, TM-O,
FM-O, TS-O
Gruplar ici 677 560.787
Toplam 430858.928 680

* p<.05

Tablo 8'de goriildiigii iizere, AUDYO toplam puan ortalamalari agisindan farkli puan
tiirlerine sahip 6grenciler arasinda manidar fark bulundugu goériilmektedir (F (3.677)= 30.44, p<.05).
Gruplar arasindaki farkin hangi ikili karsilastirmalardan kaynaklandigini belirlemek i¢in yapilan
Scheffe testi sonucunda onlisans katiimcilarinin en yiiksek, Tiirkce ve Sosyal alani katilimcilarinin en
diisiik puan ortalamasina sahip oldugu goriilmektedir. Arasinda manidar farkin bulundugu diger

karsilagtirmalar Tablo 8'de verilmistir.

Algilanan iiniversite destegi ve yapisinin cinsiyet degiskenine gore t testi analizi sonuglar:: Tk yil
iiniversite dgrencilerinin algiladiklar1 iiniversite desteginin cinsiyete gére anlamli bir fark gosterip
gostermediginin incelenmesi amaciyla Bagimsiz gruplar igin t testi'nden elde edilen sonuglar Tablo 9’

da verilmistir.

Tablo 9. Cinsiyet degiskenine gire AUDYO puanlar: bagimsiz grup t testi sonuglart

Cinsiyet N X S t sd p
Kadin 449 112.84 25.37 -1.330 678 184
Erkek 231 115.54 24.53

Tablo 9’da goriildiigii gibi, kadin ve erkek katilimcilarin AUDYO toplam puan ortalamalari
arasindaki fark istatistiksel agidan manidar bulunmamistir (t(678)=-1.330, p>.01). Diger bir ifadeyle,
AUDYO toplam puanlar1 acisindan kadin ve erkek &grencilerin benzer diizeyde oldugu

goriilmektedir.
Tartisma ve Sonug

Algilanan Universite Destegi ve Yapisi Olgegi (AUDYO) nin Tiirkge ‘ye uyarlamasi ve ilk yil
iiniversite Ogrencilerinin algiladiklar1 {iniversite desteginin cinsiyet, puan tiirii ve {iiniversite
degiskenlerine gore anlaml bir fark gosterip gostermediginin incelenmek igin yapilan bu arastirma
sonuglar; AUDYO'nun gegerli ve giivenilir bir 6lgme araci oldugunu gostermektedir. Ayrica ilk yil
iiniversite dgrencilerinin algiladiklar iiniversite desteginin iiniversite ve puan tiiriine gore anlaml
farklilik gosterdigi bir diger degisken olan cinsiyet degiskenine gore ise anlamh farklilik gostermedigi

bulunmustur.
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Olgegin giivenirligini belirlemek amaciyla hesaplanan Cronbach Alfa giivenirlik katsayisi tiim
olgek icin .851 olarak tespit edilmistir. Cronbach Alfa katsayisi, maddeler aras: korelasyonlara dayal
Olcek maddelerinin ayn1 psikolojik faktorii dlgiip 6l¢medigini belirlemeye iliskin igtutarliliga iliskin
katsay1 puanidir (Cronbach, 1951). Nunnaly (1978), Cronbach Alfa i¢ tutarlilik i¢in katsayisinin sosyal
bilimler igin .70 ve iistiiniin istenilen diizeyler oldugunu belirtmektedir. Bu nedenle AUDYO'nun
Cronbach Alfa katsayisi 21 maddenin tamamu i¢in beklenen diizeydedir. Bununla birlikte, tek boyutlu
bir arag olan AUDYO'niin giivenirligini belirlemek icin, tek boyutlu psikolojik testlerde giivenirligi
belirlemede kullanilan bir yontem olarak esdeger yarilar yontemi kullanilmistir. Tek boyutlu testlerin
temel varsayimi, tiim maddelerin homojen olarak ayni ozelligi 6lgmesi oldugundan, bu o6zelligi
gosteren testlerden elde edilen yarilarin da benzer sonuglar saglamasi gerekliligi bu yontemle
sinanmakta ve olusturulabilecek ikili yarilardan elde edilebilecek puanlar arasindaki korelasyon
olarak ifade edilmektedir (Cronbach, 1947). AUDY(Yden elde edilebilecek yarilar birbirine esdeger
sonuglar saglayacak niteliktedir (.82) ve maddeler benzer ve homojen bir psikolojik o6zellik
dlgmektedir. Sonug olarak, Slgegin giivenirligine iliskin sonuglar AUDYO'niin tatmin edilebilir

diizeyde giivenirlige sahip oldugunu gostermektedir.

AUDYO'nun gegerligini belirlemek amaciyla &ncelikle madde-madde ve madde-toplam puan
korelasyonlari tespit edilmistir. Egitim ve psikoloji kapsamindaki 6l¢gme aracglarinda, 6l¢me aracindaki
her bir maddenin, 6lgek toplam puanina anlamli diizeyde katki getirmesi bununla birlikte 6lcek
toplami ile maddeler arasinda anlamh iliski olmasi istenmektedir (Clark, 2005). Her ne kadar madde
ile olgek toplam puanlar1 arasindaki korelasyon diizeyi yoniinden 6lcegin boyut yapisina gore
farklilik gosteren goriisler olsa da genel olarak madde toplam puan korelasyonlarinin istatistiksel
agidan anlamli ve .30 ve iistiinde olmasi istenmektedir (Tabachnick ve Fidell, 2013). Bunlardan yola
cikarak AUDYO’de maddelerinin dlgek toplam puam ile istendik iliskiye sahip oldugu tespit
edilmistir. Bununla birlikte bulgular boliimiinde de ifade edildigi gibi, AUDYO'nun uyum
indekslerine bakildiginda; RMSEA indeksine gore elde edilen verilerin modele iyi uyum sagladigy,
CFI, NFI ve NNFI'a gore de iyi uyum sagladig: tespit edilmistir. Bununla birlikte ki-kare serbestlik
derecesi oraninin da istenen diizeyde oldugu goriilmiistiir. Ozetle, AUDYO'niin &lgiilmesi amaglanan
yapiy1 gegerli bir sekilde olctiigiinii gostermektedir. Sonug olarak, AUDYO, ilk yil {iniversite
ogrencilerinin algiladiklar iiniversite destegini ve yapisim Olgerek ilk yil {iniversite dgrencilerinin

uyumlar ile ilgili gerceklestirilecek calismalarda kullanilabilecek diizeydedir.

Universiteye gegis siireci ile ilgili yapilan ilk galismalar akademik basar1 odakli olsa da
gliniimiizde bu siire¢ kisisel, sosyal ve akademik faktorleri iceren ¢ok boyutlu yasamsal bir gecis
siireci olarak ele alinmaktadir (Parker ve digerleri.,, 2004). Paul ve Brier (2001) liseden {iniversiteye
gecis siirecinin {iniversite hayati boyunca 6grencinin yasadigi en kritik ve zorlanmal: siire¢ oldugunu
vurgulamaktadirlar. Bu nedenle sosyal, psikolojik ve entelektiiel diizeyde karmasik bir uyum siireci

olan ilk yilin anlasilabilmesi ve aktif bir uyum siirecinin saglanmasi amaciyla siirecin farkli agilardan
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ele alinmasi gerektigi vurgulamaktadirlar. Tinto (1982, 1993) kisisel, sosyal ve akademik becerilerini
gelistirebilen ve bu becerileri ilk yil kullanabilen {iniversite birinci smif Ogrencilerinin diger
Ogrencilere gore iiniversite yasamina daha kolay uyum sagladiklarini ifade etmektedir. Wintre ve
digerleri. (2008) iiniversite ilk yilinda meydana gelen kisisel, sosyal ve akademik degisimlerin ¢ok
faktorliic uyum siirecini zorunlu kildigimi bundan kaynakli da ilk yil {iniversite &grencilerinin
iiniversitelerinden algiladiklar1 destegin uyum siirecinin kritik bir gostergesi oldugunu ifade
etmektedirler. Ik yildaki uyumun belirlenmesi ise bu konudaki gecerligi ve giivenirligi saglanmig
olgme araclari ile miimkiindiir. Bu nedenle Tiirkce uyarlamasi yapilan AUDYO'niin mevcut

durumun saptanmasinda alan ¢alisanlara 6nemli katkilar saglayacag: diisiiniilmektedir.

Wintre ve digerleri. (2009) her {iniversitenin kendine 6zgii yapis: oldugunu ve bu yapiya bagh
olarak oOgrencilerin algiladiklar1 destegin de farklilasabildigini belirtmektedirler. Bu goriis bu
aragtirma sonucu ile de desteklenmektedir. Ogrencilerin algiladiklari {iniversite desteginin
{iniversitelere gore anlaml diizeyde farklilik gosterdigi tespit edilmistir. Universite degiskenine gére
algilanan {iniversite desteginin farklilasmasi alanyazinda ele alinmistir. Wintre ve digerleri. (2009)
gerceklestirdigi calismada biiyiik kampiise sahip iiniversitelerin kiiciik kampiise sahip iiniversitelere
gore daha destekleyici algilandigini; biiyiik sehirde bulunan kiigiik kampiise sahip {iniversitelerin ise
kiigiik sehirde bulunan kiiciik kampiise sahip iiniversitelere gore daha destekleyici algilandigini tespit
etmislerdir. Schuster (2017), ilk y1l 6grencilerinin uyum siireglerinde {iniversite ikliminin 6grencilerin
uyum diizeylerinde 6nemli bir yordayicisi oldugunu tespit etmistir. Gergeklestirilen bu arastirmanin
bulgularinda iiniversitelere gore ilk y1l 6grencilerinin algiladiklar: {iniversite desteginin farklilastig1
tespit edilmistir. Bu durum oOgrencilerin {iniversiteden beklentileri, {iniversite kaynaklari, {iniversite
iklimigibi faktorler ile ilgili olabilecegi diisiiniilmektedir. Bu nedenle her iiniversitenin, iiniversiteye
gecis siirecindeki 6grencilerin ihtiyaglarina bagh olarak uyum siireclerini destekleyecek psikolojik ve

sosyal programlar olusturabilecegi diisiiniilmektedir.

Universiteye uyumla ilgili yapilan ¢alismalarda bir bagka vurgulanan nokta ise dgrencilerin
iiniversiteye sosyo- ekonomik diizey, boliim gibi art alan o6zellikler olarak ifade edilen 6zelliklerle
geldigidir (Clark, 2005). Puan tiirii 6grencilerin {iniversiteye gelirken getirdikleri art alan 6zelliklerden
biridir. Gergeklestirilen bu ¢alismada art alan 6zelligi olarak 6grencinin puan tiiriine gore algiladig:
iiniversite desteginin anlamh diizeyde farklilagtig1 tespit edilmistir. Puan tiiri Tiirkiye egitim
sisteminde yer alan bir degiskendir. Alanyazin incelendiginde puan tiirii ile ilk yil &grencilerinin
uyum diizeylerinin incelendigi bir arastirmaya rastlanmamigtir. Ancak diger taraftan uyum
programlarinin fakiilte/boliim odakli olusturabilecegi diisiiniilmektedir. Bu noktada puan tiiriiniin
Ogrencilere sunulacak uyum programlarmin igeriklerinin olusturulmasinda yordayica fikir

sunabilecegi diistintilmektedir.
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flk yil 6grencilerinin {iniversiteye uyum diizeyleri cinsiyet degiskeni acisindan cesitli
arasgtirmalarla ele alinmistir. Bu arastirma bulgusu ile tutarli olarak, arastirmalarda genel olarak ilk yil
iiniversite uyumunun cinsiyete gore farklilik gostermedigi ifade edilmektedir (Chemers ve Garcia
2001; Wintre ve digerleri.,, 2009). Bu durum oOgrencilerin iiniversiteye geldiklerinde algiladiklari
destegin cinsiyet temelli farkliliklardan olusmadigini gostermektedir. Universitelerin Ogrencilere

sunduklar1 destekte cinsiyet temelli olmamasinin bu sonucu ortaya ¢ikardig: diisiiniilmektedir.

Sonug¢ olarak Tiirkiye’de {iniversiteye yeni baslayan oOgrencilerin uyumlar1 ile ilgili
gerceklestirilecek calismalarda 6grencilerin kisilik 6zellikleri, tiniversitenin yapisy, iiniversite destegi,
iiniversitenin 6grenciye sundugu kaynaklar, 6grenci- akademik akademik personel iliskisi, 6grencinin
iiniversiteye yonelik motivasyon ve hedefleri, {iniversite dis1 sosyal faaliyetler, arkadas iliskileri vb.
ele aliabilecegi diistiniilmektedir. Bu sebeple ilk yil tiniversite 6grencilerinin algiladiklar: iiniversite
desteginin belirlenmesinin 6grencilerin iiniversiteye uyum siireclerinde etkili bir faktordiir. Bununla
birlikte bu siirecin psikolojik, sosyal ve akademik sonuglar i¢in dogrudan etkiye neden olacag:
diisiiniilmektedir. Bu kapsamda o6grencilerin algiladiklar: iiniversite destegi ve yapisinin tespitinin

iiniversitelerin uyum programlarina kaynaklik edecegi diisiiniilmektedir.
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Introduction

The transition to university brings many changes, including environmental changes. Students
are separated from home for the first time, and create a new social environment while beginning to
make a serious career plan for the future (Pascarella and Terenzi, 2005). The first year of university is
considered as a transition process (Tinto, 1993). Cowan (1991) defines life transitions as a process of
building inner balance associated with gains and losses. Furthermore, Pancer, Hunsberger, Pratt and
Alisat (2000) define the first year of the university as a life transition process and emphasize that most
of the students will consider this vital transition process as a success or failure and they may all still

experience stress and anxiety in the first three months of the transition.

Studies conducted on the transition process to university show that there are various
problems that occur in this process. For example, these are social-economic problems (Tinto, 1993;
Astin, 1984), psychological/emotional problems (Pritchard and Wilson 2003; Tinto, 1993), academic
adaptation problems (Tinto, 1993; Wolfe and Johnson 1995), adaptation problems occurring due to
cultural change (Pascarella and Terenzini, 2005). In other words, the transition from high school to
university brings about many changes and challenges in psychological, social, academic, and
economic dimensions. Wintre et al. (2009) state that the problems to be encountered in the first year of
the university not only affect the university life but also have lasting effects on the adult life.
Furthermore, it is emphasized that compliance problems of the students in the first year of the
university can bring about academic and developmental obstacles that may affect both university and

adult life (Winter et al., 2009).

The theoretical approaches related to the adaptation process of new university students are
multi-dimensional and diverse, and they can be addressed within the framework of developmental
and psychosocial approaches. For example, Pascarella (1980) emphasizes the importance of taking into
consideration the previous experiences of the students along with their identity development for this
transition process to be successful. In terms of development, first-year students in the university

transition period are in the “emerging adulthood” era. This represents the period between 18 and 25
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years of age, marked by a process of continuing development that begins at the end of the teen years
and proceeds until the mid-20s (Arnett, 2000). Arnett (2004) indicates that this developmental period
between adolescence and adulthood offers both opportunities and challenges. The identity
development is more intense in the emerging adulthood period, which involves the transition process
to university, compared to the adolescence (Atak, 2011). Arnett (2000) based his approach on identity
exploration, similarly to Erikson; however, unlike Erikson, he emphasizes that identity exploration is
not over at the end of adolescence; adolescents continue to experiment in the three main areas of
work, love, and worldview. It is stated that these experimentations do gain intensity during the
identity development process, beginning at 18 and continuing until the 30s, which is called emerging
adulthood. Arnett (2016) argues that educational success in this period including the transition to
university is highly associated with positive identity development. However, Arnett (2001) also
emphasizes the importance of the emerging adulthood period in terms of taking responsibility, the
formation of personal values, establishment of relations with parents based on equality, and the
creation of economic independence. In other words, this development process is referred to as the
process of preparation for adulthood with varying roles. It includes the first year of university and it is
said to be an important process that entails vocational training, which will be the basis of economic
independence, the ability to engage in adult-style dialogue formats, and the establishment of an

independent self-concept.

The ecological model is one of the significant and prominent approaches among socio-
psychological approaches. In the ecological model put forth by Bronfenbrenner (1979), four systems
that affect human behaviors and embody each other are mentioned. These are the microsystem,
mesosystem, exosystem, and macrosystem (Bronfenbrenner, 1979). The microsystem, which has the
biggest impact on the development of individuals, involves the family, school, and friends, while the
mesosystem consists of interactions between two or more structures in the microsystem. Exosystems
consist of both the formal and non-formal social structures surrounding an individual. The
macrosystem comprises the cultural values and laws in the society (Muuss, 2006). Bronfenbrenner
(1979) defines the school system and school life as significant structures in the microsystem where the
student interacts in person. In other words, the university itself is important for the student in the
transition process to university since it is in the microsystem of the student and the environment in
which he/she directly interacts. Wintre et al. (2009) similarly emphasize that for first-year students
environmental interaction is the most important factor in adaptation to university. The demographic
variables of first-year students and their perceptions about their universities are regarded as

significant factors in these interactions (Wintre et al., 2009).

The original form of the Student Perception of University Support and Structure Scale
(SPUSS), which was adapted in line with the first purpose of this study, was developed based on the

Baumrind Parenting Styles approach (Wintre et al., 2009). Baumrind (1989) describes three parenting
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styles. An authoritative parenting style implies that parents establish clear standards in
communication with the child. Authoritative parents employ supportive disciplinary methods for
their children. The second style, authoritarian parenting, refers to a demanding and directive
parenting style that is non-supportive for the children (Baumrind, 1993). In this style, parents are
described as not providing support but rather providing a structured environment, as they expect the
order and rules to be followed without any explanation (Baumrind, 1993). The third style, the overly
permissive parenting style, is a sensitive but not demanding parenting style. These parents are
supportive but avoid creating the conditions required for the maturity of their children (Baumrind,
1989). In the SPUSS, Wintre et al. (2009) do not deal with the possibility that universities are perceived
as parents by students but rather how the support and structure of the parenting styles of Baumrind
are provided to students by universities. In this regard, universities with authoritative “parenting”
styles mainly aim to “raise” self-confident individuals who can think freely as soon as they enter the

university (Wintre and Yaffe, 2000).

The measurement tools that are used for determining the adjustment levels of first-year
university students in Turkey are limited and usually focus on measuring overall adjustment to
university. The tools used in this field are the University Life Scale (Aladag, Kagnici, Tuna, and Tezer,
2003); the Adjustment Difficulties Scale (Duru,2008); the Hacettepe Personality Inventory subscales of
“Personal Adjustment” and “Social Adjustment” (Ozgiiven, 1989); and the Adjustment to University
Life Scale(Aslan, 2015). It is often emphasized in the literature that the first year university process has
unique characteristics and that it is a different process than the other years of the university. Due to
the limited number of measurement tools for the adjustment levels of first-year students in Turkey, it
is important to introduce various necessary measurement tools that will provide a source for
researchers and studies in this field. Based on this necessity, the SPUSS, developed by Wintre et al.

(2009), has been adapted to Turkish to measure the perceived university support of first-year students.

In a literature review on measuring the perceptions of first-year students on university
support, no such study was found in the Turkish literature. However, adjustment levels of first-year
university students were analyzed in terms of different variables and demographic variables. For
example, in a study carried out by Biilbiil and Acar Giivendir (2014) to determine which factors are
related to the adjustment of first-year students, the results showed relatively lower levels of university
adjustment among students coming to university with low levels of commitment to their purposes,
those who postponed their university education, those who did not live with their families, and male
students. The qualitative research conducted by Seving and Gizir (2014) revealed that maladjustment
to the academic environment in the first year of the university has negative implications for the
general adjustment to university. These authors also emphasized the importance of preventive
programs to be offered to first-year students, especially by psychological counseling and guidance

(PCG) centers. Duru (2008), in his research regarding the effects of social support and social cohesion
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on university adjustment, determined that social support and commitment to the university are
important predictors of adjustment to the university. Karahan, Sardogan, Ozkamali, and Dicle (2005)
determined that the adjustment levels of students in education and engineering departments are
significantly higher than those of science and literature, agriculture, and theology students in a study
that focused on variables of assertiveness, focus of control, department, and gender. The study
conducted by Aktas (1997) revealed that the personal adjustment scores of male students and the
social adjustment scores of female students were significantly higher when studies on university
adjustment of firs-year students in terms of gender were examined. However, there was no difference
in terms of gender in overall adjustment scores. The study carried out by Tuna (2003) found that the
adjustment scores of male students were lower than those of female students in the first year. The
study conducted by Vilatte, Marcotte, and Potvin (2017) detected that the emotional adjustment scores
of female students were significantly higher than those of male students. In the literature, there is no
study in which the level of adjustment of first-year students is evaluated according to the score range
required for entrance to a program and the university. However, Schuster (2017) found that
institutional culture, or, in other words, institutional climate, is a significant predictor for the
adjustment process of first-year students as a result of a study conducted to examine the factors that

are effective for the adjustment processes of first-year students.

In conclusion, there are two aims of this study. The first is to adapt the SPUSS to Turkish for
measuring the perceived university support of first-year university students. In the related literature,
there are a limited number of measurement tools to determine the adjustment levels of first-year
university students. Therefore, the SPUSS is expected to be a resource for measuring the adjustment
levels of first-year university students. The second aim is to examine the perceived support of first-

year university students in terms of variables of gender, point type and university.
Method
Experimental Group

The adaptation of the SPUSS into Turkish was carried out with a group consisting of 698
university students. The universities and faculties were determined with the convenience sampling
method and collecting data from different faculties and departments were focused on (Yildirim and
Simgek, 2013). The point distribution regarding the demographic variables of students is summarized

in Table 1.
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Table 1. SPUSS Descriptive statistics regarding demographic variables

Variable Group Frequency (f) Percentage (%)
Female 454 65.1
Gender Male 243 34.8
Unspecified 1 0.01
Hacettepe 183 26.9
Kastamonu 71 10.4
University Kars Kafkas 118 17.3
Ahi Evran 95 14.0
Cukurova 158 23.2
Balikesir 56 8.2
Education 340 499
Literature 27 4.0
Law 33 4.8
Engineering 40 5.9
Departments Economics and 40 5.9
Administrative Sciences
Faculty of Medicine 2 0.3
Nursing 122 17.9
Physical Education and 7 1.0
Sports
Vocational School 70 10.3
Turkish and Mathematics 334 49.0
Point/Program Type Science and Mathematics 199 29.2
Turkish and Social 71 10.4
Associate Degree 77 11.3
1st Year 641 94.1
Year Preparation 38 5.6
Unspecified 2 0.3

Data Collection Tools

Each participant received the University Life Scale together with SPUSS to perform a criterion-
based validity analysis and they further received a personal information form prepared by the

researchers, with which demographic information was collected.

Student perception of university support and structure scale: The SPUSS was developed by Wintre
et al. (2009) to measure the perceptions of first-year university students on university support and
structure. Consisting of 21 items, the scale was developed on the basis of Baumrind’s parenting styles
within the scope of expectations, communication openness, and physical and emotional satisfaction.
On a nine-point Likert-type scale (1=Strongly Disagree, 9=Strongly Agree), high scores signify the
perception of a supportive university structure, while low scores signify the perception of a non-
supportive university. The original scale has a Cronbach’s Alpha reliability coefficient of 0.89.

Criterion-related validity studies have been conducted for the validity of the original scale. In the
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criterion validity tests performed with the Student Adaptation to College Questionnaire (SACQ), a

high level of correlation between the two scales was found.

University life scale: The University Life Scale (ULS) is a 7-point Likert-type measurement tool
developed by Aladag et al. (2003). It consists of 48 items, and each item is assigned a value within a
range from “does not suit me at all” to “entirely appropriate for me”. High scores signify positive
adjustment, while low scores signify maladjustment. The scale consists of six subscales including
“Adjustment to the University Environment”, “Emotional Adjustment”, “Personal Adjustment”,
“Relations with Opposite Gender”, “Academic Adjustment”, and “Social Adjustment”. Subscale
correlations ranged between 0.33 and 0.48 and the total correlation of the subscales varied from 0.64 to
0.77. Subscale Cronbach’s alpha reliability coefficients were respectively calculated as 0.80 for
adjustment to the university environment, 0.79 for emotional adjustment, 0.76 for personal
adjustment, 0.73 for relations with the opposite gender, 0.70 for academic adjustment, and 0.63 for
social adjustment. The Cronbach’s alpha reliability coefficient for the whole scale was calculated as
0.91. Cronbach’s Alpha internal consistency coefficients calculated within the scope of this study were
respectively as 0.77 for adjustment to the university environment, 0.74 for emotional adjustment, 0.74
for personal adjustment, 0.66 for relations with the opposite gender, 0.64 for academic adjustment and
0.66 for social adjustment. Cronbach’s alpha internal consistency for the whole scale was calculated as

0.91.

Personal information form: A personal information form developed by the researchers was applied
to the participants in order to obtain information about their gender, university, faculty, department

and point type, class level.

Turkish adaptation of the scale: After obtaining the necessary permission for the Turkish adaptation
from the responsible author who developed the original scale, a validity and reliability study was
carried out according to the three stages of the intercultural scale adaptation model of Hambleton and
Patsula (1999). In the first step, the scale was translated by the researcher to Turkish. The original scale
and translation materials were then presented to three different academicians working in the PCG
field. The opinions of the experts on the original scale and its translations were asked and they were
requested to make necessary changes when needed. The suggestions were evaluated and the
translation to Turkish was completed. Then, the Turkish form created was presented to three different
academicians that had at least doctoral degree in the PCG field to be translated to the original
language. It was determined that there was language equivalence by evaluating the original and
translated forms. In the second step, the equivalence was examined in terms of the meanings of
words, the usage of concepts, and the correspondence of idioms and experiences. At this stage, the
Scale Trial Application Form was created by obtaining the opinion of an academician in the PCG field

who was competent in both languages at a professional level. For the trials of this application, the
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scale was applied to 56 first-year students studying in a PCG department at Hacettepe University.
Each participant was requested to evaluate each item in terms of clarity and to write their thoughts on
the scale form when they experienced difficulty in understanding. Opinions of the students were
obtained when necessary. Each of the 56 students” forms was examined. Nine students stated that they
did not understand the expression “anonymous” that was used in an item. This item was then
submitted to an expert to be translated again and the finished wording was used in the last version.
The expression “in my undergraduate program, a student may feel anonymous”, which occurred in
the former version, was changed to “in my undergraduate program, a student may think that he/she
often goes unnoticed by faculty members” in the last version of the adaptation. The scale trial form
was then prepared. In the third and final step of the adaptation process, the data collection tools were
implemented among 698 first-year students in different universities and faculties to perform validity
and reliability analysis. Before distributing the forms, the students were informed that the study was a
scientific study and they were not required to provide personal information such as name and ID
number. Forms were distributed by faculty/department academicians after class hours with

volunteering students.
Analysis of the Data

During the data analysis process and the adaptation of measurement tools to be used in the
study, the data obtained from 698 people whose descriptive statistics are presented in Table 1 were
pre-controlled. Nine student forms that did not provide an answer for 20% or more of the item
numbers were determined. On the other hand, it is stated that all scores should be converted into z
standard scores and data outside the range of -3 to +3 are extreme values and should be excluded from
the analysis because they exhibit a structure that disrupts the normal distribution (Tabachnick and
Fidell, 2013). In this context, it was determined that the data of eight students had this feature. A total
of 17 student forms were not included in the analysis, and the analysis was performed with the data

obtained from 681 student forms.

To determine the reliability of the scale, the Cronbach’s alpha reliability coefficient was
calculated and the split halves reliability method was applied. To test the construct validity of the
scale, confirmatory factor analysis was performed and the single-factor structure originally developed
by Wintre et al. (2009) was tested. However, it was stated in the development of the SPUSS that there
is an expectation of a positive relation between the scores and academic success when there is high-
level adjustment between the university and student or in terms of general adjustment (Wintre et al.,
2009). In this respect, the relations between the Turkish version of the scale and students” weighted

composite score averages were investigated.

As for the second objective of this study, the relations between the results obtained from the

Turkish adaptation of the SPUSS and demographic variables of the participants such as university,
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point type, and gender were studied. University, point type, and gender variables were thought to be
associated with perceptions of university support. In order to examine the difference between the
mean scores obtained from the SPUSS, one-way analysis of variance (ANOVA) and independent

samples t-test method were used.

ANOVA and t-tests for independent samples are parametric methods analyzing the
significance of the differences between means and they have similar assumptions of normal
distribution and homogeneity of variances compared to other methods (Tabachnick and Fidell, 2013).
The data gathered during the study were first examined in terms of the assumption of normal
distribution. It was observed that the total scores are concentrated in the range of 80-150, with both
extremes declining in terms of frequency. A second study to examine the normality of distribution
was carried out by comparing the measure of central tendency. The mean value of the distribution
was calculated as 113.68, while the median value was 114 and the peak value was also 114. The
measures of central tendency being quite close together are further evidence of normal distribution.
Finally, the distribution was examined with the Shapiro-Wilk (5-W) test to determine whether it was
normal or not. The resulting coefficient value of 0.998 is not statistically significant (S-W (681)=0.998,
p>0.01). In all examinations from different angles, the distribution was found to be normal. When
examining for the homogeneity of variances, the Levene statistic was calculated for all variables and
the variables of university (L (5.675)=2.281, p>0.01), point type (L (3.677)=0.666, p>0.01), and gender

(F=0.603, p>0.01) were found to be homogeneous.
Ethical Permission for the Research

In this study, all of the rules stated in the Higher Education Institutions Scientific Research
and Publication Ethics Directive were followed. None of the actions specified in the second section of

the Directive, “Scientific Research and Publication Ethics Actions”, were carried out.

Ethics Committee Permit Information: Before starting the research, permission was obtained from

the Ethics Committee of Hacettepe University.

Name of the board that carried out ethical evaluation: Hacettepe University
Date of the ethical assessment decision: 09.10.2017

Ethical assessment document number: 35853172

Findings and Comments
Findings Regarding Reliability

The findings concerning the reliability of the scale were determined using the internal

consistency coefficient and the split halves reliability method.
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Internal consistency coefficient: Evidence regarding the reliability of the adapted scale was obtained
by the single application of the internal consistency coefficient. The Cronbach’s alpha coefficient was
used to test the reliability in terms of internal consistency of the measurement tool with multiple
scoring. The Cronbach’s alpha internal consistency coefficient was calculated as 0.851 for all 21 items

in the SPUSS.

Split halves method: Since the SPUSS is a single-factor test, it was split into two halves (first 11 items
and last 10 items), and the correlation between the scores obtained from the two halves was calculated
(r=0.69, p<0.05). Since the obtained reliability coefficient gave information for only one of the two
halves, Spearman-Brown correction (2r/(1+r)) was performed and the equivalent coefficient of these
two halves was obtained as 0.82 (p<0.05). Based on these results, the halves of the SPUSS provide
results equivalent to each other and their items measure similar and homogeneous psychological

features.
Findings Regarding Validity

The findings concerning the validity of the scale were determined with confirmatory factor

analysis, criterion-based validity, and item-item and item-total score correlations.

Item-item and item-total score correlations: Item-item and item-total score correlations of the SPUSS
were calculated. All 21 items have a positive, significant, and intermediate relation as seen in Table 2.
Thanks to these results, it can be said that the items have the necessary correlation with the total score

of the scale.

Table 2. Item-item and item-total score correlations

ITEM Z:l:i i1 i2 i3 i4 i5 i6 i7 i8 i9 i10 i11 i12 i13 i14 i15 i16 i17 i18 i19 i20
n 0.313**

12 0.510** 0.253**

3 0.338" 0.127%  0.200**

14 0.646™* 0.136"  0.384**  0.184**

15 0.506** 0.361*  0.251**  0.186™*  0.307**

16 0.477** 0.051  0.232*  0.049 0378 0.153**

17 0.388** -0.025 0.038 0.099*  0.144**  0.135"*  0.262**

18 0.318** 0.029  0.135*  0.083*  0.091* -0.020 0.117** 0.175"*

9 0.614** 0.070  0.195** 0.106** 0.334** 0.173** 0.345** 0.389** 0.338"

110 0.556** 0.079** 0.276**  0.180**  0.331** 0.258** 0.177* 0.116*  0.070  0.281**

111 0.552** 0.055  0.182*  0.053  0.262** 0.188"* 0.270* 0.304** 0.176** 0.476* 0.261**

112 0.548** 0.108*  0.287*  0.136™*  0.374** 0.224* 0.154* 0.158*  0.064  0.239" 0.299**  0.202**

3 0.535* 0.091*  0.164*  0.080*  0.322* 0.238* 0.309** 0.273* 0.265" 0.342* 0.228* 0.357** 0.135**

14 0.643** 0.138*  0.277*  0.157**  0.471** 0.271** 0.220* 0.163**  0.055  0.355"* 0.379** 0.332** 0.431* 0.251**

s 0.399** 0.103**  0.280**  0.120**  0.240*  0.073  0.138*  0.019 -0.020  0.113*  0.233*  0.172**  0.286** 0.118**  0.324**

116 0.468** 0.009 0.096* 0.044 0227 0.180* 0.202* 0.222** 0.110"* 0.308** 0.191** 0.387** 0.230** 0.345"* 0.243"*  0.096*

nz 0.513** 0.018  0.160**  0.074  0.297** 0.178** 0.215* 0.221** 0.198* 0.355** 0.304** 0.350** 0.235"* 0.319* 0.266*  0.096*  0.283**

s 0.562** 0.127*  0.293*  0.172**  0.420"™ 0.196"™ 0.182* 0.105*  0.065  0.271** 0310 0.259* 0.317* 0.233* 0.405* 0310 0.220% 0.176*

19 0.419** 0.105**  0.173**  0.336** 0.257** 0.195** 0.121**  0.030 0.047  0.174* 0.238*  0.056  0.209** 0.134* 0.318** 0.156** 0.079**  0.083*  0.280**

120 0.543* 0.168* 0.240%  0.069  0.333* 0.315* 0.247* 0.099* 0.077* 0.226" 0.247"* 0.192* 0.342** 0.181** 0.350** 0.169** 0.208* 0.200**  0.297**  0.255**
121 0.674** 0.200%  0.277*  0.145** 0.365™ 0.394* 0.239* 0.150* 0.130** 0.339** 0.428* 0.278* 0.382* 0.316™ 0.439"* 0.264* 0.279* 0315* 0427 0.272** 0.525"

** Correlation is significant at 0.01.

Criterion-based validity: In order to gather evidence of the validity of the Turkish adaptation of the
scale, ULS and SPUSS correlations were examined in the process of adaptation. The results are given

below in Table 3.
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Table 3. ULS and SPUSS correlations

Subdimension / Subscale SPUSS Total
ULS AB1 0.383**
ULS AB2 0.110**
ULS AB3 0.244**
ULS AB4 0.125**
ULS AB5 0.220**
ULS AB6 0.180**
ULS Total 0.302**

As shown in Table 3, there are significant correlations between the SPUSS total scores and ULS total
and subscale scores (r=0.110, p<0.05 and r=0.383, p<0.05). Significant correlations, although not of a
high level of significance, are expected to exist between each subscale score and the total score.
Therefore, these results express the relation between the scores obtained from valid and reliable scales
that conceptually measure the variables and provide verification that the theoretically expected

correlations are observed.

Construct validity: Confirmatory Factor Analysis (CFA) was used to determine the construct validity

of the scale.

Confirmatory factor analysis results: In the process of adaptation, the adjustment levels between
Turkish culture and the measurement scale were analyzed with confirmatory factor analysis (CFA).

The results are shown in Figure 1 and Table 4.
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Figure 1. Confirmatory factor analysis results (AUDYO: SPUSS)
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Table 4. Model fit Indices obtained by CFA for SPUSS

Application b2 Xz/s 4 RMSEA  CFI GFI NFI NNFI
Turkish application 91891 494 0077 0.93 0.88 091 0.91

As shown in Table 4, in the examination of the SPUSS’s factor structure, one latent factor for
all items represented was primarily examined and acceptable results were observed for goodness of fit
(RMSEA=0.077, CFI=0.93, GFI=0.88, NFI=0.91, NNFI=0.91). Based on Kline’s (2005) observation that
items representing the same size can be associated with error variances, suggestions for modifications
to enhance the goodness of fit were examined by LISREL software, and it was deemed appropriate for
the error variance for items 1 and 5, items 7 and 9, and items 20 and 21 to be associated together.
When the obtained fit indices were finally examined, it was observed that the data fit well with the
model according to the RMSEA (<=0.08), CFI, NFI, and NNFI indices (>=0.90; Kline, 2005; Bentler,
1990). Degrees of freedom in the chi-square test also seemed acceptable (<=6; Steiger, 2007). According
to the GFI, the single-factor model is quite close to validating the data. The path coefficients between
the latent variable and the items are statistically significant. Accordingly, the data obtained from the
Turkish adaptation can be considered to conform to the single-factor measurement model proposed in

the original scale itself.

Relation with academic success: In the process of developing the scale, high scores of adjustment to
university and university-student adjustment were expected to have positive relations with academic
success (Wintre et al., 2009). In this regard, the relation between the Turkish version of the scale and
students” weighted composite average scores were investigated. A positive and significant relation

was found between the SPUSS and students” weighted composite scores (r=0.118, p<0.05).
Investigation of Demographic Variables with the Results Obtained from the SPUSS

Results of one-way analysis of variance (ANOVA) for students” perception of university support
and structure depending on the variable of university: Number of students according to the
university, SPUSS Group Averages and Standard Deviations are shown in Table 5. Then, to
investigate whether there was a significant difference in the perceptions of university support of first-

year students according to their universities, ANOVA results are given in Table 6.

Table 5. Numbers, SPUSS group averages, and standard deviations according to universities

University N X S

Hacettepe University (H) 183 121.98 24.95
Kastamonu University (K) 71 103.92 20.99
Kars Kafkas University (KA) 118 98.19 23.42
Ahi Evran University (A) 95 106.80 19.08
Cukurova University (C) 158 117.22 23.02

Balikesir University (B) 56 133.23 23.17
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As shown in Table 5, the mean perceived university support and structure scores according to
the variable of university indicate that Balikesir University has the highest average, while Kars Kafkas
University has the lowest. After testing the assumptions, ANOVA results reflecting the significance of
the differences between group averages depending on the university variable were obtained, as

shown in Table 6.

Table 6. One-way analysis of variance (ANOVA) of SPUSS scores according to university variable

Sou.rce of Sum of sd Mean F p Significant Difference
Variance Squares Square
75592.72 5 15118.54 28.72  0.000 H-K, H-KA, H-A, K-C, K-

B,

Intergroup KA- C, KA-B, A-C, A-B, C-
B

Intragroup 355266.21 675 526.32

Total 430858.93 680

* p<0.05

As shown in Table 6, there is a significant difference in terms of mean SPUSS total scores
depending on the participant’s university (F (5.675)=28.72, p<0.05). The Scheffe test, conducted to
determine which pairwise comparisons caused the differences between groups, showed that the
participants from Balikesir University had the highest average scores while Kars Kafkas University

had the lowest. Other comparisons that yielded significant differences are given in Table 6.

Results of one-way analysis of variance (ANOVA) for students’ perception of university support
and structure depending on the variable of point type: The number of students according to
univerissty, SPUSS Group Averages and Standard Deviations are shown in Table 7. To investigate
whether there was a significant difference in the perceptions of university support of first-year

students depending on their point types, ANOVA results are given in Table 8.

Table 7. Standard deviations and group averages by point types

Point Type N X S

Turkish and Mathematics (TM) 334 117.14 23.62
Science and Mathematics (FM) 199 104.54 24.60
Turkish and Social (TS) 71 103.92 20.99
Associate Degree ©) 77 131.26 23.82

As shown in Table 7, the mean scores of the perception of university support and structure
depending on the variable of point type indicate that associate degree students have the highest
average, while Turkish-social sciences students have the lowest. In order to see the differences

according to point types, one-way analysis of variance (ANOVA) results are given in Table 8.

Table 8. One-way analysis of variance (ANOVA) of SPUSS scores according to point type variable

Source of Variation Sum of sd Mean Square F p Significant Dif.
Squares
51206.061 3 17068.687 30.44  0.000 TM-FM, TM-

Intergroup TS,
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T™M-O, FM-O,
TS-O
Intragroup 379652.867 677 560.787
Total 430858.928 680
*p<0.05

In terms of the mean SPUSS total scores, it is observed that there is a significant difference
between students with different point types, as shown in Table 8 (F (3.677)=30.44, p<0.05). The Scheffe
test, conducted to determine which pairwise comparisons caused the differences between groups,
showed that the participants enrolled for associate degrees have the highest mean scores, while
students of Turkish and social sciences have the lowest. Other comparisons that yielded meaningful

differences are given in Table 8.

Results of t-test analysis of students’ perceptions of university support and structure depending on
the variable of gender: To investigate whether there was a significant difference in the perceptions of
university support of first-year students depending on their genders, independent samples t-test

results are given in Table 9.

Table 9. Independent samples t-test results for SPUSS scores depending on the gender variable

Gender N X S t sd p
Female 449 112.84 25.37 -1.330 678 184
Male 231 115.54 24.53

The difference of mean SPUSS total scores between female and male participants was not
found to be statistically significant (t (678)=-1.330, p>0.01). In other words, it is seen that there is a

similar mean total score for female and male students.
Discussion and Conclusion

This study, conducted to adapt the SPUSS to Turkish and to examine whether there is a
significant difference in perceptions of university support among first-year university students
according to the variables of gender, university, and point type, has shown that the SPUSS is a valid
and reliable measurement tool. Furthermore, perceptions of first-year students on university support
showed significant differences depending on the university and point type variables; however, no

significant difference was found for the variable of gender.

In order to determine the reliability of the scale, the Cronbach’s alpha reliability coefficient
was calculated and found to be 0.851. The Cronbach’s alpha is a coefficient based on the correlations
between items, measuring the internal consistency of items in terms of whether they measure the
same psychological structure or not (Cronbach, 1951). In the social sciences, the expected levels of the
Cronbach alpha coefficient for internal consistency are 20.70 (Nunnaly, 1978). Therefore, the internal

consistency coefficient of this adaptation, calculated with the Cronbach’s alpha coefficient, showed
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that the 21 items of the SPUSS were satisfactory in terms of internal consistency. On the other hand, to
determine the reliability of the single-factor SPUSS, the split halves method, a method to test the
reliability of single-factor psychological tests, was used. Since the basic assumption of single-factor
tests is that all items homogeneously measure the same factor, the necessity of having the same results
from the split halves is tested with this method and the scores obtained from the split halves are
expressed as correlations (Cronbach, 1947). Such halves obtained from the SPUSS provide results
equivalent to each other, revealing that the items measure similar and homogeneous psychological
features. Consequently, the results for the reliability of the scale show that the SPUSS has a satisfying

level of reliability.

In order to determine the validity of the scale, first, item-item and item-total score correlations
were calculated. For scales developed to be used in educational sciences and psychology, each item
included is expected to provide a significant contribution to the total score and have a statistically
significant relation with the total score itself (Clark, 2005). Although there are different views
regarding the item-total score relation levels according to scale size, item-total score correlations are
expected to be statistically significant and above the level of 0.30 (Tabachnick and Fidell, 2013). In this
context, it was determined that the necessary relation between the total score and items of the scale
did exist. Moreover, as explained in the findings section, when the fit indices of the scale were
analyzed, the RMSEA index showed that the data were in good agreement with the model, while
according to the CFI, NFI, and NNFI, the data were also found to show a good fit. In addition, the
degrees of freedom in the chi-square test were determined to be acceptable. In summary, validity tests
indicated that the scale is valid to measure the structure that it is intended to measure. The SPUSS is a
reliable tool for measuring student perceptions of university support and structure; in other words, it
is a measurement tool that can be used for the university adjustment of the first-year university

students.

While the first studies about the transition to university were solely related to academic
success, this process is now discussed as a multi-dimensional process of life transition including
personal, social, and academic factors (Parker et al., 2004). Paul and Brier (2001) emphasize that the
transition from high school to university is the most critical and difficult process throughout
university life. For this reason, in order to understand and ensure the positivity of this complex
adjustment process consisting of social, psychological, and intellectual aspects, it is of vital importance
to analyze this process from different angles. Tinto (1982, 1993) found that students who are able to
develop and use personal, social, and academic skills in the first year adapt to university life more
easily than others who are not able to do so. Personal, social, and academic changes occurring in the
first year of university bring about a multi-dimensional adjustment process and compliance or non-
compliance in this process affects the whole life of the student (Wintre et al., 2008). Determining the

adjustment in the first year can be carried out with measurement tools whose validity and reliability
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are ensured. Therefore, it is thought that SPUSS, which was adapted to Turkish, will make significant

contributions to the literature in determining the current situation.

However, it is indicated that each university has its own structure and support, and the
perceptions of students may also vary depending on that structure (Wintre et al., 2009). This view is
also supported by the results of this study. The perception of support among the students was found
to vary according to the university. The differentiation of perceived university support according to
university has been discussed in the literature. In the study conducted by Wintre et al. (2009),
universities with large campuses in metropolitan regions had higher levels of perceived support in
comparison to universities with small campuses, while universities with large campuses in small
towns had higher levels of perceived support compared to universities with small campuses located at
small towns. Schuster (2017) determined that the university climate is an important predictor of the
adjustment levels of the first year students. In the findings of this study, it was determined that the
perceived university support of first-year students differed according to universities. This situation is
thought to be related to factors such as the expectations of students from the university, university
resources, and university climate. Therefore, it is thought that each university can create psychological
and social programs that will support the adjustment processes depending on the needs of students in

the transition to university.

Another point highlighted in studies on university adjustment is that there are some relevant
background features such as socio-economic level and department (Clarke, 2005). Point type is also a
background feature of university students. In this study, the perception of university support has been
found to significantly differ depending on the point type of the student. Point type is a special variable
in the Turkish education system. When examining the literature, no previous study was found
examining the adjustment level of first-year university students depending on the point type variable.
However, it is thought that the adjustment programs can be created based on faculty/department.
Thus, it is further thought that the point type variable can provide a predictive idea about creating the

content of adjustment programs.

University adjustment levels of first-year students according to gender have been the subject
of various studies. Consistent with the findings of this research, in general, it is stated that in the first
year university adjustment does not show a difference based on the gender variable (Chemers and
Garcia, 2001; Wintre et al., 2009). This shows that perceptions of support are not shaped by gender-

based differences. It is believed that this is due to the lack of gender-based support from universities.

In conclusion, it is thought that in studies to be conducted in Turkey on the adjustment of first
year students to university factors such as personality traits of the students, structure of the
university, university support, resources provided by the university, student-academic personnel

relations, motivation and goals of students for the university, social activities outside of the university,
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relations with peers etc. can be addressed. Therefore, determining the perceived university support of
first-year students is an effective factor in the adjustment processes of students to the university.
Furthermore, this process is thought to have a direct impact on psychological, social and academic
results of the students. In this context, it is thought that the determination of the university support

and structure perceived by students will be a source for the adjustment programs of the universities.
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