KEFAD

http://kefad.ahievran.edu.tr

KEFAD Cilt 21, Say1 3, Aralik, 2020

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

ISSN: 2147 - 1037

The Problems of Turkish Education System According to the Opinions

of Stakeholders in Education

Mevliit Kara

Article Information

Abstract

@ CrossMark

DOI: 10.29299/kefad.853999

Received:  11.02.2020
Revised: 12.05.2020
Accepted:  20.11.2020

Keywords:
Turkish Education System,
Stakeholders In Education,

Problems

This study aimed to reveal the main problems of the Turkish education system in line
with the opinions of the stakeholders in education. Phenomenology, among the
qualitative research designs, was used in the study. The study group consisted of 120
respondents determined through maximum variation sampling. The variation of
participants was maintained by including stakeholders (students, teachers, school
administrators, parents, the representatives of non-governmental organizations, and
faculty members) with different roles in the Turkish education system. The research
data were collected through a semi-structured interview form. The obtained data were
analysed using the content analysis method. Various techniques have been employed
to ensure the validity and reliability of the study. It was determined that the Turkish
education system had 42 number of main problems in line with the opinions of the
participating group. The most frequently voiced problems were frequent changes in
the system, failure to train qualified teachers, lack of parental involvement, political
interventions, lack of personalized learning, crowded classrooms, insufficient
professional development of teachers and 12-year compulsory education. The 42 main
problems identified for the Turkish education system were grouped under 8 distinct
categories: administration, teacher and teacher education, educational process,
parental and societal, physical infrastructure and materials, curriculum, finance, and
vocational training. Some suggestions were offered for the practitioners and
researchers based on the obtained results and the discussion of the findings.
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Bu calismanin amaci, Tiirk egitim sisteminin temel sorunlarimn egitim paydaslarmin
goriisleri dogrultusunda ortaya konmasidir. Calismada, nitel arastirma desenlerinden biri
olan olgubilim (fenomenoloji) kullarulmistir. Calisma grubu, maksimum gesitlilik
orneklemesine gore belirlenen 120 kisiden olugmaktadir. Tiirk egitim sistemi igerisinde
farkli rolleri bulunan paydaslarin (6grenci, 6gretmen, okul yoneticisi, veli, sivil toplum
kurulusu temsilcisi ve Ogretim elemani) calisma grubuna dahil edilmesi ile cesitlilik
saglanmistir. Arastirmanin verileri yar1 yapilandirilmis goriisme formu ile toplanmigtir.
Elde edilen veriler icerik analizi yontemi kullanilarak analiz edilmistir. Arastirmanin
gegerligini ve giivenirligini saglamaya yonelik c¢esitli uygulamalara basvurulmustur.
Katilimcilarin goriisleri dogrultusunda Tiirk egitim sisteminin 42 temel sorununun oldugu
tespit edilmistir. Bu sorunlar igerisinde, sistemde yasanan sik degisiklikler, nitelikli
Ogretmen yetismemesi, aile desteginin yetersiz olmasi, siyasi miidahaleler, kisisel
Ozelliklerin goz ard1 edilmesi, kalabalik simiflar, 6gretmenlerde yetersiz mesleki gelisim ve
12 yillik zorunlu egitim en sik vurgulanan sorunlardir. Tiirk egitim sistemine iligkin
belirlenen 42 temel sorun yonetsel, dgretmen ve dgretmen egitimi, egitim-6gretim siireci,
ailevi ve toplumsal, fiziksel altyap1 ve materyal, egitim programi, finansman ve mesleki
egitim olmak {izere 8 kategoride toplanmugtir. Arastirmada elde edilen sonuglar ve yapilan
tartismalar 15181nda uygulayicilara ve arastirmacilara yonelik oneriler sunulmustur.
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Giris

Insanoglunun var oldugu giinden bu yana varligin siirdiiren egitim, insanlar ve toplumlar
agisindan biiyiik 6nem tasimaktadir. Girdisi ve ¢iktist insan olan egitim sistemi, toplum igerisindeki
bircok kesime etki etmekte ve bu kesimlerden etkilenmektedir. Insanlarin dogumundan &liimiine
kadar devam eden bir siire¢ olarak egitim, insanlarin toplumsal yasama uyumu agisindan 6nemli bir
gorev istlenir. Diger yandan insanlarla birlikte toplumlarin da gelismesine ve siirdiiriilebilir
kalkinmay1 saglamasma katkida bulunmaktadir. Bu nedenle iilkelerin egitim sistemlerini etkili,
sistemli ve verimli bir bi¢cimde organize edip yonetebilmesi olduk¢a 6nemlidir. Bunu basaramayan
iilkelerin gesitli yonlerden diger {iilkelerle rekabet edebilmesi ve diger iilkelere bagimli olmadan

varligini stirdiirmesi miimkiin olmayabilir.

Ulkelerin toplumsal ve ekonomik agidan kalkinabilmesi, ulusal biitiinlesmeyi saglayabilmesi,
yeni durumlara adapte olabilmesi ve kendini gerceklestiren bireyler yetistirebilmesi icin egitimle ilgili
sorunlara ¢oziim bulmasi gerekir (Saribas ve Babadag, 2015). Egitimle ilgili sorunlarin ortaya
¢itkmasinda ulusal ve uluslararas1 diizeydeki gesitli faktorlerin etkisi oldugu soylenebilir. Uluslararas:
diizeyde egitime etki eden faktorlere bakildiginda ilk olarak karsimiza kiiresellesme olgusu
¢ikmaktadir. 20. ylizyilin ikinci yarisindan itibaren etkisini hissettiren ve 21. yiizyil ile birlikte etkisini
artiran kiiresellesme olgusu siyaset, ekonomi, kiiltiir, teknoloji ve diger alanlarda koklii degisikliklere
neden olmustur. Bununla birlikte kiiresellesmenin, egitim kurumuna dogrudan ve dolayl etkilerde
bulundugu; insanlarin ve iilkelerin egitime bakis agilarmin ve egitimden beklentilerinin degistigi
sOylenebilir. Bu ac¢idan egitim sistemlerinin kendi tilkelerinin disinda, farkl iilkelerde ve bolgelerde
yasanan gelismelerden ve degisimlerden etkilenmeye baslamasi ve 6grenci, 6gretmen, veli, okul
yOneticisi gibi paydaslarin rollerinde ve sorumluluklarinda degisiklikler olmasi olagandir.
Kiiresellesme sonucu egitimde ve egitimi etkileyen diger alanlarda yasanan degisim ve doniistimler
gbz Oniine alindiginda, tilkelerin egitim sistemlerini insanlarin ve toplumlarin ihtiyaglarina cevap

verecek, dinamik ve ¢agin gerektirdigi bir yapiya kavusturmalarinin gerektigi diisiiniilebilir.

Kiiresellesmenin neden oldugu etkilerin ve sorunlarin yan sira tilkelerin egitim sistemlerinde
Oteden beri devam eden siyasal, toplumsal ve ekonomik nedenlere bagli sorunlarin oldugu da
bilinmektedir. Tiirk egitim sisteminin sorunlarina odaklanan ¢alismalar incelendiginde, en 6nemli
sorunlardan birinin istikrarsizlik (Gedikoglu, 2005; Giir ve Celik, 2009) oldugu goriilmektedir. Tiirkiye
gibi egitim ile siyaset arasindaki iliskinin giiglii oldugu iilkelerde goreve gelen hiikiimetler, ideolojik
kaygilar1 dogrultusunda egitimde koklii degisiklikler yapmakta ve egitim yoluyla kendi goriislerini
topluma empoze etmeye ¢alismaktadir. Bu durum Tiirkiye’de hicbir zaman partiler iistii bir egitim
politikas1 olusturulamamasina (Gedikoglu, 2005), egitimde uygulamaya konan politikalarin uzun
siireli olmamasina ve egitim paydaslarinda sisteme kars: giivensizlik olusmasina neden olmaktadir.

Ayni zamanda goreve gelen hiikiimetlerin Milli Egitim Bakanlig1 icerisinde kadrolasma gabalar1 ve
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adam kayirmacilign da (Can, 2014) siyasetten kaynaklanan diger sorunlardir. Diger yandan Tiirk
egitim sistemi agisindan sorun olusturan diger bir unsur da niifus sayisindaki hizli artigtir. Tiirkiye
Istatistik Kurumu (TUIK) verileri incelendiginde; 2010 yilinda Tiirkiye niifusu 73.722.988 iken, 31
Aralik 2019 verilerine gore ise bu say1 83.154.997"dir (TUIK, 2020) Aradaki farka bakildiginda her yil
ortalama 1 milyonluk niifus artis1 oldugu goriilmektedir. Ayn1 zamanda 2019 verilerine gore toplam
niifusun 19.198.803'ii 5-19 yas araligindadir (TUIK, 2020) Yani niifus sayisindaki hizl artis ve okul
¢ag1 niifusunun toplam niifus i¢indeki orani, egitim sistemini zorlayan ve gesitli ihtiyaclarin ortaya
¢ikmasina neden olan demografik unsurlardir. Yapilan ¢alismalarda bu demografik sorunlara bagh
olarak sinif mevcutlarinin fazla olmasi (Yaman, 2006), 6gretmen sayisinin azligi (Kosterelioglu ve
Bayar, 2014) ve egitime erisimde firsat ve imkan esitsizlikleri (Egitim Izleme Raporu [ERG], 2019 ) gibi
sorunlarin ortaya ciktig1 goriilmektedir. Ote yandan merkezi biitceden egitime ayrilan payin yetersiz
olmasi (Yasar ve Sozbilir, 2017) ve buna bagl olarak yetersiz 6gretmen istihdamu ile okullarin yasadig:
finansman sorunlar1 egitim sisteminde yasanan diger 6énemli sorunlardir. Giir ve Celik (2009), son
yillarda egitime ayrilan kamu kaynaklarimin arttigin1 ancak Tiirkiye'nin hala kamu kaynaklarindan

Ogrenci basina yaptigi harcama agisindan OECD ortalamasinin ¢ok gerisinde oldugunu belirtmistir.

Egitim sistemlerinin temel yapi tasi olan okullarda gergeklestirilen egitim siirecinin
cekirdegini olusturan paydaslar Ogrenci, Ogretmen, okul yoneticisi ve velidir. Alanyazin
incelendiginde bu paydaslardan kaynaklanan ya da bu paydaslara etki eden gesitli sorunlarin
oldugunu gormek miimkiindiir. Bir egitim sisteminin basariya ulasmasi acisindan 6grencilerin kisisel
Ozelliklerinin ve yeteneklerinin dikkate alinmasi ve gelistirilmesi olduk¢a onemlidir (Aktepe, 2005).
Tiirk egitim sisteminin genel olarak ¢ok fazla akademik basari odakli (Ural, 2006) olmasindan dolay:
okullarda sosyal, sportif ve kiiltiirel etkinlikler ikinci planda kalmakta ve 0grencilerde mevcut olan
yetenekler ortaya cikarilip gelistirilememektedir. Egitim sisteminin akademik basar1 odakli olmasi
merkezi sinavlari (Yilmaz ve Altinkurt, 2011) ve ezberci egitimi (Kutlu Abu, Bacanak ve Gokdere,
2016; Yesil ve Sahan, 2015) 6n plana ¢ikarmaktadir. Bu durumun Tiirk egitim sisteminde sosyal yonii
zayif kalan ve birbirine benzeyen (tek tip) insan yetistirme gibi sonuglara neden oldugu sdylenebilir.
Egitim siirecinin etkililigini belirleyen énemli unsurlardan biri de Ogretmenlerdir (Akyildiz, 1989).
Yapilan cesitli calismalarda (Hareket, Erdogan ve Diindar, 2016; Karakiitiik ve Ozdogan Ozbal, 2019)
Tiirkiye’deki 6gretmen se¢me ve yetistirme sistemine iliskin sorunlar oldugu belirlenmistir. Ogretmen
adaylarinin yalmiz merkezi sinava bagh olarak secilmesi, iilkedeki egitim fakiiltelerinin sayisinin
artmasindan dolay1 merkezi sinavda Ogretmenlik programlarinin puanlarinin gittikce diismesi ve
ogretmenlik programlarinin igerik olarak giiniimiiz ihtiyaglarini karsilayacak diizeyde olmamasi gibi
faktorlerin bu sorunlara neden oldugu soylenebilir. Mevcut 6gretmenlerin ise niteligi (Dagl, 2007;
Tofur ve Cansoy, 2017) ve performans:t (Basdemir, 2012) ile ilgili sorunlarin oldugu yapilan
calismalarda ortaya konmustur. Diger yandan okul yoneticiliginin bir meslek haline gelmemesi

(Okgu, 2011), okul yoneticilerinin se¢gme ve atama yontemleri (Cemaloglu, 2005) ve liyakat (Gok, 2019)
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ile ilgili sorunlar okul yonetimlerinin saglikli bir bigimde islemesini engelleyen unsurlar olarak
belirlenmistir. Egitimin etkili ve basarili olmasi ac¢isindan 6nemli goriilen aile katilimi (Hornby ve
Lafaele, 2011) konusunda da sorunlar oldugu (Cetin, Yazar, Aydin ve Yazic, 2018) yapilan

calismalarda ortaya konmustur.

Son 10 yilda Tiirk egitim sisteminin sorunlarina odaklanarak yapilan ¢alismalar (Cetin ve
digerleri, 2018; Ercetin ve digerleri, 2019; Karakiititk ve Ozdogan Ozbal, 2019; Kartal, 2013;
Kosterelioglu ve Bayar, 2014; Ozdemir ve Kaplan, 2017; Saribas ve Babadag, 2015; Tasdemir, 2015;
Yasar ve Sozbilir, 2017; Yesil ve Sahan, 2015; Yilmaz ve Altinkurt, 2011) incelendiginde, karsilasilan
sorunlarin birbirinden farkli kategorilerde toplandigi goriilmektedir. Tiirk egitim sistemine iliskin
sorunlarin; sistemin yapist (merkeziyetcilik), egitim-siyaset iliskisi, egitim yoOnetimi, egitim
politikalari, egitim programlari, egitim planlamasi, egitim finansmani, egitim anlayisi (ezberci egitim,
akademik basar1 odakli vb.), egitim felsefesi, egitime erisim (firsat ve imkan esitligi), smav sistemi,
egitim denetimi, egitim kademeleri, okullasma, mesleki ve teknik egitim, 6zel okullar, Ogretmen
yeterlilikleri ve niteligi, 6gretmen yetistirme sistemi, okul yoneticilerinin se¢imi ve yetistirilmesi,
fiziksel altyapi ve donamim, kademeler arasi gecis, okul-aile isbirligi, Sl¢me-degerlendirme ve

rehberlik gibi cesitli kategorilerde toplandig: goriilmektedir.

Tiirkiye’de egitimle ilgili sorunlara ¢oziim bulmak amacryla 2018 yilinin son ¢eyreginde Milli
Egitim Bakanlig: tarafindan “Mutlu Cocuklar Mutlu Tiirkiye: 2023 Egitim Vizyonu” adli belge (Milli
Egitim Bakanhig1 [MEB], 2018) yaymlanmistir. Bu belgede 2023 Egitim Vizyonu'nun temel hedefinin
“Ahlak telakkisine dayali insan1 merkeze konumlandiran bir varlik ve bilgi anlayisina hayat vermek”
oldugu ifade edilmistir. Tiirk egitim sistemi sorunlarinin biitiinciil bir bakis agisiyla degerlendirildigi
bu belgede, yapilmasi hedeflenen c¢alismalar gesitli baghklar altinda ele alinmistir. 2023 Egitim
Vizyonu belgesinde “igerik ve uygulama, okul gelisim modeli, 6grenme analitigi araclariyla veriye
dayal1 yonetim, 6lgme ve degerlendirme, insan kaynaklarinin gelistirilmesi ve yonetimi, okullarin
finansmany, teftis ve kurumsal rehberlik hizmetleri, rehberlik ve psikolojik danismanlik, 6zel egitim,
ozel yetenek, yabanci dil egitimi, 6grenme siireclerinde dijital icerik ve beceri destekli doniisiim, erken
cocukluk, temel egitim, ortadgretim, fen ve sosyal bilimler liseleri, imam hatip ortaokullar: ve liseleri,
mesleki ve teknik egitim, 6zel 6gretim ve hayat boyu 6grenme” olmak tizere 20 baslik bulunmaktadir.
Bu basliklarin Tiirk egitim sisteminin sorunlarina odaklanan ve yukarida adi gegen g¢alismalarda

ortaya cikan kategorilerle genel olarak ortiistiigii goriilmektedir.

Egitim sistemi acik ve sosyal bir sistem olup, bu sisteme etki eden ve bu sistemden etkilenen
bircok paydasin oldugunu sdylemek miimkiindiir. Bu paydaslarin farkli rolleri ve sorumluklar
oldugu goz oniine alindiginda, yasadiklari zorluklarin, problemlerin, tecriibelerin ve algilarin da
birbirinden farkli olmasi muhtemeldir. Yapilan arastirmalarda bakildiginda ¢ogunlukla &gretmen

adaylar1 (Cetin ve digerleri, 2018; Hareket ve digerleri, 2016; Kutlu Abu ve digerleri, 2016; Tasdemir,
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2015 ) ve ogretmenler (Giindiiz ve Can, 2011; Kosterelioglu ve Bayar, 2014) gibi sinirli paydaslarin
goriislerine basvuruldugu goriilmektedir. Bu durum Tiirk egitim sistemine iliskin yasanan sorunlari
ve aksakliklar: biitiinciil bir bakis acisiyla ortaya koyan caligmalara ihtiyag¢ oldugunu gostermektedir.
Bu agidan Tiirk egitim sistemi sorunlarinin 6grenci, 6gretmen, veli, okul yoneticisi, sivil toplum
kurulusu temsilcisi ve 6gretim elemani goriislerine gore ortaya konmasi olduk¢a 6nemlidir. Ayni
zamanda elde edilecek sonuglarin ozellikle politika gelistirme ve uygulama konumunda olan
yoneticilere, il ve ilge miidiirliiklerinde ve okullarda gorev yapan yoneticilere katkida bulunmas1 ve

yeni arastirmalara zemin olusturmasi bakimindan 6nem tasidig diisiiniilmektedir.
Arastirmanin Amaci

Bu arastirmada, Tiirk egitim sistemine iliskin temel sorunlarin egitim paydaslarinin (6grenci,
Ogretmen, veli, okul yoneticisi, sivil toplum kurulusu temsilcisi ve Ogretim elemari) gortisleri
dogrultusunda ortaya konmasi amaglanmistir. Bu genel ama¢ dogrultusunda asagidaki sorulara

cevap aranmigtir.

1. Egitim paydaslarinin goriislerine gore Tiirk egitim sisteminin temel sorunlari nelerdir?
2. Egitim paydaslarinin goriislerine gore belirlenen Tiirk egitim sisteminin temel sorunlar

hangi kategoriler altinda toplanabilir?
Yoéntem
Arastirma Modeli

Nitel aragtirma yonteminin kullanildig1 bu ¢alismada, olgubilim (fenomenoloji) deseninden
yararlanilmistir. Gozlem, goriisme ve dokiiman analizi gibi kendine 6zgii veri toplama yontemlerinin
kullanildig1 nitel arastirmalar, algilar1 ve olaylar1 dogal ortamda, gercekgi ve biitiinciil bir bicimde
ortaya koymaktadir (Yildirim ve Simsek, 2016). Diger yandan olgubilim deseni ise, giinliik
deneyimlerin anlam1 veya dogas1 hakkinda derinlemesine bir anlayisin kazanilmasini1 amaclamaktadir
(Patton, 2014). Bu arastirmada da Tiirk egitim sistemine iliskin sorunlarin biitiinciil bir bakis agisiyla
ortaya koyulabilmesi agisindan egitim siirecine etki eden ve egitim siirecinden etkilenen cesitli
paydaslarin goriislerine basvuruldugu igin nitel arastirma desenlerinden biri olan olgubilim deseni

kullanilmistir.
Calisma Grubu

Bu arastirmanin ¢alisma grubu, 2018-2019 egitim 6gretim yilinda Gaziantep’in Nizip il¢esinde
bulunan, egitim siirecine etki eden ve egitim siirecinden etkilenen gesitli paydaslardan olugsmaktadir.
Calisma grubunun belirlenmesinde amagcli érnekleme yontemlerinden biri olan maksimum gesitlilik
orneklemesi kullanilmistir. Maksimum gesitlilik 6rneklemesinde temel amag, arastirmacinin amaciyla
tutarli olarak belirlenen farkli durumlar arasindaki ortak ya da ayrilan yonlerin, oriintiilerin ortaya

cikarilmasi ve boylece problemin daha genis bir gercevede betimlenmesidir (Keser Ozmantar, 2018,
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s.97). Bu calismada da Tiirk egitim sistemi igerisinde farkli rolleri bulunan paydaslarin c¢alisma
grubuna dahil edilmesi ile gesitlilik saglanmistir. Ayni zamanda cinsiyet, yas ve 6grenim durumu gibi
degiskenler de calisma grubunun cesitliligine katki saglamistir. Calisma grubunda 20 6grenci, 20
O0gretmen, 20 veli, 20 okul yoneticisi, 20 sivil toplum kurulusu temsilcisi ve 20 6gretim elemani olmak
tizere toplam 120 kisi bulunmaktadir. Arastirmanin ¢alisma grubunda yer alan katihmcilara iliskin
kisisel bilgiler Tablo 1’de yer almaktadir. Tablonun altinda yer alan agiklamalarda katilimcilara iliskin

ek bilgilere de yer verilmistir.

Tablo 1. Calisma grubunda yer alan katilimcilara iliskin kisisel bilgiler

Okul STK  Ogretim

Degisken Deger Ogrenci Ogretmen  Veli Yoneticisi  Temsilcisi Elemarn Toplam

n n n n n n n

Erkek 11 14 19 19 19 13 93

Cinsiyet Kadin 9 6 1 1 1 7 27
TOPLAM 20 20 20 20 20 20 120

18-23 yas aras1 7 0 0 0 0 0 7

24-29 yas aras1 11 6 4 1 0 22

Yas 30-35 yas aras1 2 4 1 4 3 7 21
36-41 yas aras1 0 6 3 7 7 5 28

42 yas ve listii 0 4 16 5 9 8 42
TOPLAM 20 20 20 20 20 20 120

Ilkokul 0 0 2 0 0 0 2

Ortaokul 0 0 5 0 0 0 5

Lise 0 0 5 0 1 0 6

.. . OnLisans 0 0 2 0 3 0 5
giﬁﬁ Lisans 0 14 6 17 13 0 50
Lisans (Devam) 20 0 0 0 0 0 20

Yiiksek lisans 0 6 0 3 3 0 12

Doktora 0 0 0 0 0 20 20
TOPLAM 20 20 20 20 20 20 120

Tablo 1’deki bilgilere ek olarak; arastirmaya katilan 6grencilerin tamami Egitim Fakiiltesi'nde
lisans egitimine devam etmektedir. Arastirmaya katilan 6gretmenlerin ise 2’si okul 6ncesi 6gretmeni,
414 smif 6gretmeni ve 14’11 brans 6gretmenidir. Gortiisiine bagvurulan velilerin tamami okul-aile
birliklerinde gorev almakta olup; 12’si yonetim kurulu baskanlhigi, 8'i ise yonetim kurulugu tyeligi
yapmaktadir. Diger yandan okul yoneticilerinin 11'i okul miidiirii, 9'u miidiir yardimecisi olarak gorev
yapmaktadir. Goriisiine basvurulan sivil toplum kurulusu temsilcilerinin 11'i sendikalarda, 7’si
derneklerde, 2’si vakiflarda gorev yapmaktadir. Arastirmada katilimcr olan 6gretim elemanlarinin
tamamui Egitim Fakiiltesinde gorev yapmakta olup 12’si Doktor Ogretim Uyesi, 6’st Dogent, 2’si

Profesor unvanina sahiptir.
Verilerin Toplanmasi

Arastirmanin verilerini toplamak amaciyla nitel aragtirmalarda kullanilan veri toplama

yontemlerinden biri olan “goriisme” kullanilmistir. Arastirmanin amact dikkate almarak arastirmaci
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tarafindan iki boliimden olusan yar1 yapilandirilmis goriisme formu kullamilmistir. Yar
yapilandirilmis formlar, arastirmacinin inceledigi insan deneyimlerinin derinliklerine inilebilmesi
agisindan onemli bir yardimeidir (Patton, 2014). Bu formun hazirlanmas: amaciyla 6ncelikle konuya
iliskin literatiir taramas: yapilarak Ornek calismalar incelenmistir. Bu formun ilk boéliimiinde
arastirmanin amact agiklanmis ve katilimcilarin kisisel ozelliklerini belirlemeye doniik sorulara yer
verilmistir. Goriisme formunun ikinci boliimiinde ise arastirmanin amacina yonelik 5 soruya yer
verilmistir. Arastirmaci tarafindan olusturulan bu formun amaca uygunlugunu incelemek igin
“Egitim yonetimi” alaninda uzman 2 6gretim iiyesinin goriisiine bagvurulmus ve onlarin goriisleri
dogrultusunda ikinci béliimdeki soru sayisi 3’e indirilmistir. Daha sonra olusturulan formun Tiirkce
agisindan anlasilirhigini artirmak agisindan “Tiirkge egitimi” alaninda uzman bir 6gretim {iyesinin
gorigleri almmistir. Hazirlanan gortisme formu ile 2 6grenci ve 2 Ogretmen tizerinde pilot
uygulamalar yapilmistir. Uzman goriisleri ve pilot uygulamalar dikkate alinarak goriisme formuna

son hali verilmistir.

Aragtirmanin verileri, arastirmaci tarafindan 2018-2019 egitim ogretim yilinda toplanmustir.
Tim paydaslara iliskin verilerin toplanmas: yaklasik 4 ay (Ekim 2018 — Subat 2019) siirmiistiir.
Yapilan goriismeler icin katilimcilardan randevu alinmis ve belirlenen zamanlar igerisinde saglikli
kosullar saglanarak gortismeler gergeklestirilmistir. Katilimcilar ile yapilan goriismeler 12-32 dakika
arasinda sitirmiistiir. Katilimcilarla yiiz yiize gergeklestirilen goriismelerde, arastirmanin amacina
uygun ifadeler arastirmaci tarafindan yaziya aktarilmistir. Ayni zamanda goriismelerin sonunda
aragtirmaci tarafindan tutulan notlar katiima teyidi i¢in tekrar okunmus ve katihmcilarin goriislerini

yansitmayan ifadelerin ¢ikarilmasi ya da diizeltilmesi saglanmustir.
Verilerin Analizi

Arastirmada goriisme yoluyla elde edilen verilerin analizinde igerik analizi teknigi
kullanilmistir. Icerik analizi; bir veya bircok metnin igindeki sozciiklerin, kavramlarin, temalarin,
deyimlerin, karakterlerin veya ciimlelerin varliklarini belirlemek ve onlar1 sayiya dokmek igin
kullanilir (Kiziltepe, 2017, ss. 253-254). Oncelikle arastirma kapsaminda toplanan veriler K1, K2,
K3....K120 seklinde adlandirilmigtir.. Buna gore elde edilen 6grenci verileri K1 ile K20, 6gretmen
verileri K21 ile K40, veli verileri K41 ile K60, okul yoneticisi verileri K61 ile K80, sivil toplum kurulusu
temsilcisi verileri K81 ile K100 ve 6gretim elemani verileri K101 ile K120 arasinda yer almustir.
Arastirmada Tiirk egitim sisteminin sorunlari tema olarak, her paydas ise alt tema olarak kabul
edilmistir. Arastirma kapsaminda goriisiine basvurulan her paydasin belirttigi sorunlara iliskin
kodlama islemi yapilarak, bu sorunlara iliskin liste yapilmistir. Daha sonra biitiin paydaslara iliskin
listeler tek bir tablo haline getirilerek sorunlarin biitiinciil bir bigimde ortaya konmas: saglanmustir.
Elde edilen kodlara yonelik frekans hesaplamalar1 yapilarak raporlanmistir. Ayni zamanda frekans

sayis1 13’iin lizerinde olan sorunlara iligskin katihmcilardan yapilan dogrudan alintilara yer verilmistir.
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Yapilan alintilarda katihmcmin kisisel bilgilerine parantez igerisinde yer verilmistir. Son olarak ise
Tiirk egitim sistemine iliskin elde edilen tiim sorunlar ortak o6zellikleri dikkate alinarak kategoriler
olusturulmustur. Kategorilerin olusturulmasi esnasinda daha énce bu konuda yapilan ¢alismalardan
yararlanilmis olup, “Egitim Yonetimi” alaninda uzman iki akademisyenin goriislerine de

basvurularak kategorilere son hali verilmistir.
Gegerlik ve Giivenirlik

Nitel arastirmalar agisindan gegerlik; okuyucu, katiimer ve arastirmacinin bakis agisindan
bulgularin dogru olup olmadiginin belirlenmesine dayanmaktadir (Creswell ve Miller, 2000).
Arastirmada amacl 6rneklem yontemlerinden biri olan maksimum cesitlilik 6rneklemesi kullanilarak
konu hakkinda farkhi bakis agilarina sahip katilimcilarin goriisleri alinmigtir. Arastirmanin verileri
aragtirmaci tarafindan yapilan yiiz yilize goriismelerde not tutularak elde edilmistir. Bu sekilde
katilimcilarla arastirmact arasinda uzun siireli etkilesim saglanmistir. Arastirmada elde edilen verilere
iliskin katilima1 teyidi saglanmistir. Diger yandan arastirma siireci ve bu siirecte yapilanlar,

arastirmanin yontem boliimiinde ayrintili bir bigimde rapor edilmistir.

Nitel arastirmalarda giivenirlik ise, veri setlerinin birden fazla kodlayicinin cevaplarindaki
kararlilig1 olarak nitelendirilmektedir (Creswell, 2013). Bu baglamda oncelikle, arastirma siireclerinin
agik bir bigcimde belirtilen arastirma sorulari ile tutarli olmasina 6zen gosterilmistir. Elde edilen
verilerin giivenirligini saglamak amaciyla uzman goriisiine bagvurulmustur. Elde edilen verilerin
“Egitim YOnetimi” alaninda uzman ve nitel arastirmalarda deneyimli bir 6gretim {iyesi tarafindan
yeniden kodlanmas: istenmistir. Kodlayicilar arasindaki benzerlik oraninin belirlenmesi amaciyla
Miles ve Huberman’in (2015) formiilii (Giivenirlik= goriis birligi/goriis birligi+goriis ayriligr x 100)
kullanilmis ve bu oranin 0.92 oldugu belirlenmistir. Verilerin analizi sonucunda ulasilan bulgular
herhangi bir yorum yapilmadan sunulmus ve katiimcilardan yapilan dogrudan alintilara yer
verilmistir. Dogrudan alintilar verilirken katilimcilara iliskin kisisel bilgiler parantez igerisinde yer
almistir. Ayni1 zamanda elde edilen ham veriler ve kodlamalar arastirmaci tarafindan muhafaza

edilmektedir.
Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaymn Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boltimii
olan “Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi = Gaziantep Universitesi Sosyal ve Begeri Bilimler Etik Kurul

Komisyonu
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Etik degerlendirme kararinin tarihi = 20.05.2020

Etik degerlendirme belgesi say1 numarasi= 87841438/050.06/26300
Bulgular

Bu béliimde, aragtirmanin genel amaci dogrultusunda sorulan sorulara yonelik elde edilen

verilerin analiz edilmesi sonucunda ulasilan bulgulara yer verilmistir.

Arastirma kapsaminda Oncelikle “Egitim paydaslarinin (6grenci, ogretmen, veli, okul
yoneticisi, sivil toplum kurulusu temsilcisi ve Ogretim elemani) goriislerine gore Tiirk egitim
sisteminin temel sorunlari nelerdir?” sorusuna cevap aranmistir. Arastirma kapsaminda goriisiine
basvurulan tiim paydaslarin (6grenci, Ogretmen, veli, okul yoneticisi, sivil toplum kurulusu
temsilcileri ve 6gretim elemanlar1) goriisleri dogrultusunda Tiirk egitim sisteminin temel sorunlari ile

bu sorunlara iligkin frekanslar Tablo 2’de verilmistir.
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Tablo 2. Egitim paydaslarimin goriislerine gore Tiirk egitim sisteminin temel sorunlar:

Tema

Kodlar

Alt temalar

Ogrenci

(n=20)
Ogretmen

(n=20)

Okul
YoOneticisi

(m=20)

Veli
(n

=20)
STK
Temsilcisi

(n=20)

Ogretim

Elemani
(n

=20)

Toplam
(n=120)

-~

-~

Tiirk Egitim Sisteminin Sorunlar:

Sistemde sik degisiklikler

Nitelikli 6gretmen yetismemesi

Aile desteginin yetersizligi

Siyasi miidahaleler (Nepotizm)

Kisisel 6zelliklerin g6z ard1 edilmesi
Kalabalik siniflar

Ogretmenlerde yetersiz mesleki gelisim
12 yillik zorunlu egitim

Liyakatsiz okul yoneticileri

Akademik basariya fazla odaklanma
Ogretmen itibarinin diigmesi

Smav odakl: egitim

Milli bir anlayisin olusturulamamast
Fiziksel ve donanimsal sorunlar
Miifredatta sik degisiklikler

Belli bir felsefesinin olmamasi
Bakanlarin egitim kokenli olmamasi
Firsat esitliginin saglanamamasi
Ezbere dayali1 egitim

Toplumsal yapiyla uyusmamasi

Okul biitgelerinin yetersizligi

Egitim programinin uygulanmamast
Egitim diizeyi diistik veliler

Niteliksiz ders kitaplar1

Ogretmen istihdaminin yetersizligi
Uygulamal1 egitimin yetersizligi
Miifredatta milli degerlerin yetersizligi
Merkezi biitceden ayrilan pay
Ogretmenlerin is yiikii

Yetersiz toplumsal deger

Yapilan reformlarda goriis alinmamasi
Egitimli kisilerin igsiz kalmasi
Okullarmn giivenlik sorunu

Mesleki yoneltmenin gecikmesi
Mesleki egitime 6nem verilmemesi
Karma egitim

Ogretmen performansinin dl¢iilmemesi
Miifredata iliskin goriis alinmamasi
Ogretmenlerin yetersiz miifredat bilgisi

Ogrenci diizeyine uygun olmayan miifredat

Tiikenmislik diizeyi yiiksek 6gretmenler

Sorunlarin biitiinciil degerlendirilmemesi
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Tablo 2'ye gore, goriisiine basvurulan paydaslarin goriisleri dogrultusunda Tiirk egitim

sisteminin 42 temel sorunu oldugu belirlenmistir. Bu sorunlar igerisinde sirasiyla en fazla; sistemde

sik degisiklikler (f=54), nitelikli 6gretmen yetismemesi (f=31), aile desteginin yetersizligi (f=17), siyasi
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miidahaleler/nepotizm (f=16), kisisel ozelliklerin g6z ardi edilmesi (f=16), kalabalik siuflar (f=15),
Ogretmenlerde yetersiz mesleki gelisim (f=15), 12 yillik zorunlu egitim (f=13), liyakatsiz okul
yoneticileri (f=13), akademik basariya fazla odaklanma (f=13), 6gretmen itibarimin diismesi (f=13),
sinav odakl egitim (f=12) ve milli bir anlayisin olusturulamamasi (f=11) gibi sorunlarin vurgulandig:
goriilmektedir. Asagida ¢alismadaki sayfa kisitlamasi goz oniinde bulundurularak frekans sayis1 13 ve

tizerinde olan sorunlara iliskin katilimcilardan yapilan dogrudan alintilara yer verilmistir.
Sistemde Sik Degisiklikler

Egitim paydaslarindan 54’1 sistemde yasanan sik degisiklikleri Tiirk egitim sisteminin temel
sorunlarindan biri oldugunu belirtmistir. Sistemde yasanan sik degisiklikler, tiim paydaslar
tarafindan en sik vurgulanan sorundur. Bu konuda goriis bildiren katilimcilardan bazilarinin

ifadeleri asagidaki sekildedir.

K3: ...sorun siirekli degisen bir egitim sistemimizin olmasidir. Neredeyse her bakan degisikliginde
sistemimizde degisiklikler olmaktadir. Dolayisiyla dgrenciler siirekli degisikliklere adapte olamiyor ve

sonug hep basarisiz oluyor. (Ogrenci, Kadin, 24-29 yas arasi, Lisans devam)

K31: Egitim sisteminin onemli sorunlarimdan biri siirekli degismesidir. Egitimdeki bir degisikligin
etkisini anlayabilmek, uzun siire¢ gerektiren bir asamadir. Egitimden sorumlu kigiler bir diizenlemenin
sonucunu gérmeden onu tamamen ortadan kaldirabiliyorlar. (Ogretmen, Erkek, 30-35 yas arasi,

Lisans)

K45: Sistemin en onemli sorunu cok fazla degismesi. Gelismig iilkelerde egitim ve saglikla ¢ok fazla
oynanmaz. Bizim iilkemizde ise goreve gelen her hiikiimet dnce egitim sistemini degistivmeye ¢alisiyor.

(Veli, Erkek, 42 yas ve iistii, Lisans)
Nitelikli Ogretmen Yetismemesi

Egitim paydaslarindan 31'i nitelikli 6gretmen yetismemesini Tiirk egitim sisteminin temel
sorunlarindan biri olarak gdrmdiistiir. Bu sorun goriisiine bagvurulan tiim paydaslar tarafindan dile
getirilmis olup, en fazla Ogretmen adayi olan egitim fakiiltesi Ogrencileri (f=9) tarafindan dile
getirilmesi dikkat ¢ekicidir. Bu konuda goriis bildiren katilimcilardan bazilarinin ifadeleri asagidaki

sekildedir.

K9: En onemli sorunlardan biri nitelikli 63retmen yetistirilmemesidir. Egitim fakiiltelerinde niteliksiz
egitim wverilmesi, 63rencilerin kendini yetersiz hissetmesine neden oluyor. Bu durum egitim
fakiiltesinde egitim goren 6grencilerin degisime ayak uyduramamas: sonucunu doguruyor. (Ogrenci,

Kadin, 18-23 yas arasi, Lisans devam)

K65: Ogretmenlerin, mesleklerinin geregini yapabilecek donanima sahip olmamast énemli sorunlardan
birdir. Universitelerden mezun olan genclerimiz adeta sudan cikmis balik gibi, pratik acidan hicbir sey

bilmeden gorevlerine basliyorlar. (Okul yoneticisi, Erkek, 30-35 yas arasi, Lisans)
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K118: Bana gore egitim fakiilteleri nitelikli 6gretmen yetistirme bakimindan yetersiz. Ogretim elemant
eksikligi, ders yapisi, yoneticilerin egitim kokenli olmamasi gibi nedenler mnitelikli 63retmen
yetistirmelerini engelliyor. Ogretmenlerin iyi yetismemesi okullardaki egitimin niteligini de olumsuz

etkiliyor. ( Ogretim elemani, Erkek, 36-41 yas arasi, Doktora)
Aile Desteginin Yetersizligi

Egitim paydaslarindan 17’si Tiirk egitim sisteminin temel sorunlarindan birinin aile
desteginin yetersizligi oldugunu belirtmistir. Bu konuda paydaslar icerisinden &grenci, 6gretmen,
okul yoneticisi ve veli goriis bildirmis olup, en fazla velilerin (f=9) goriis belirtmesi oldukga dikkat

¢ekicidir. Bu konuda goriis bildiren katilimcilardan bazilarinin ifadeleri asagidaki sekildedir.

K35: Velilerimizin bilingsiz olmast dnemli sorunlardan biridir. Bu durum e§itim-63retimi birinci
dereceden etkilemektedir. Ailede uygun ortamda biiyiimeyen cocuk okulda sorun g¢ikarabilmektedir.
Velinin egitim-6gretime olumsuz yaklasimi 6grenciyi de olumsuz etkilemektedir. (Ogretmen, Erkek, 30-

35 yas arasi, Lisans).

K52: Tiirk egitim sisteminin onemli sorunlarimdan biri ailelerdir. Ailelerin egitim konusunda
bilinglendirilmesi gerektigini diisiiniiyorum. Velilerin egitim siirecine katkida bulunmalarini saglamak

icin veliler de eitilmelidir. (Veli, Erkek, 36-41 yas arasi, Lisans)

Siyasi Miidahaleler (Nepotizm)

Egitim paydaslarindan 16’s1 siyasi miidahaleleri (nepotizm) Tiirk egitim sisteminin temel
sorunlarindan biri oldugunu ifade etmistir. Siyasi miidahaleler, tiim paydaslar tarafindan dile

getirilmistir. Bu konuda goriis bildiren katilimcilardan bazilarinin ifadeleri asagidaki sekildedir.

K9: Siyasetcilerin egitimde adalet kavramini zedelemesi onemli sorunlardan biri. Gerek d3retmen ve
okul yoneticisi atamalarinda, gerek il-ilce miidiirlerinin atanmas: konusunda adaletsiz uygulamalar

gerceklestiriliyor. (Ogrenci, Kadin, 18-23 yas arast, Lisans devam)

K39: Siyasete baglh bicimde yapilan sendikal faaliyetler onemli bir sorun. Bilhassa idareci atamalarinda
liyakatsizligin temel nedeni sendikalarin bu siirecte rol almasidir. Kendi iiyelerini diger yonetici
adaylarmn 6niine gecirebilmek icin tiirlii adaletsizlikler yapabilmektedirler. (Ogretmen, Erkek, 24-29

yas arasi, Yiiksek lisans)
Kisisel Ozelliklerin Goz Ard1 Edilmesi

Egitim paydaslarindan 16’s1 Tiirk egitim sisteminin temel sorunlarindan birinin kisisel
Ozelliklerinin goz ardi edilmesi oldugunu belirtmistir. Bu konuda paydaslar igerisinden 6grenci,
ogretmen, okul yoneticisi, STK temsilcisi ve 6gretim elemani goriis bildirmistir. Bu konuda goriis

bildiren katihmcilardan bazilariin ifadeleri asagidaki sekildedir.
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K28: Ogrencilerin ilgi ve yeteneklerinin dikkate alinmamast diger bir sorundur. Bircok farkli zeki
kuraminin varhig bilimsel olarak ispatlanmisken hala standart eitim programlarmda kazavmmlar farkl

dgrencilere ayni siire ve sekilde verilmeye calistimaktadir. (Ogretmen, Erkek, 36-41 yas arast, Lisans)

K87: Egitim sisteminin en biiyiik sorunu biitiin 6grencilerin ayni kategoride degerlendirilip hepsine tek
tip egitim verilmesi. Biitiin ogrencilerden akademik acidan basari bekleniyor. Bu d3rencilerin her
birinin ilgi ve kabiliyetlerinin farkli olabilecegi g6z ardr ediliyor. (Okul yoneticisi, Erkek, 36-41 yas

arasi, Lisans)
Kalabalik Siniflar

Egitim paydaslarindan 15’i kalabalik simiflarin Tiirk egitim sisteminin temel sorunlarindan
biri oldugunu belirtmistir. Kalabalik siniflar, tiim paydaslar tarafindan dile getirilen bir sorun olup, en
fazla veliler (f=6) tarafindan vurgulanmistir. Bu konuda goriis bildiren katilimcilardan bazilarinin

ifadeleri asagidaki sekildedir.

K60: Neredeyse biitiin okullarda 6grenci sayisi hala ¢ok fazla. Bazi simiflarda 52-53 6grenci var. Boyle
stmiflarda iyi 6grenciler én plana cikyor, diger 6grenciler arka planda kalwyor. Ogretmen geri planda

kalan 6grencileri tanima imkdn bulamuyor. (Veli, Erkek, 42 yas ve iistii, Lise)

K86: Tiirkiye'de derslik sayist yetersiz oldugundan dolay: sumiflarimiz ¢ok kalabalik. Sinif mevcutlar:

ortalama 20"ye inmeden bu sorun coziilmeyecektir. (Okul yoneticisi, Erkek, 42 yas ve iistii, Lisans)
Ogretmenlerde Yetersiz Mesleki Gelisim

Egitim paydaslarindan 15i Tiirk egitim sisteminin temel sorunlarindan birinin 6gretmenlerin
yetersiz mesleki gelisimi oldugunu belirtmistir. Bu konuda paydaslar igerisinden 6grenci, 6gretmen,
okul yoneticisi, veli ve STK temsilcisi goriis bildirmistir. Bu konuda goriis bildiren katilimcilardan

bazilarinin ifadeleri asagidaki sekildedir.

K16: Ikinci éncelikli sorunun 6gretmen yeterlilikleri oldugunu diisiiniiyorum. 2000'li yillarin basindan
beri iilkemizde gerceklesen degisimin Ogretmen yapimiza pek yansimadi§ini ve 0gretmenlerimizin
teknolojiyi yeterince transfer edemedigini diisiiniiyorum. Bunun temel nedeni yetersiz hizmet ici
faaliyetleri. Maalesef giiniimiiz 0gretmeni zamamn gerisinde kaldi ve Bakanlhk bunun birinci

sorumlusudur. ( Ogretmen, Erkek, 36-41 yas arasi, Yiiksek lisans)

K49: Egitim sisteminin 0nemli sorunlarindan biri 63retmenlerin kendini yeteri kadar gelistirmemesi,
giincellememesi. Bunun nedeni 6gretmenlerde “ben” kimliginin on plana ctkmast. Ogretmenler

kendilerini cok yeterli goriiyor. (Veli, Erkek, 42 yas ve iistii, Lisans)

K91: Giiniimiizde egitimin en Onemli sorunlardan biri beklenen kalitenin uzaginda kalan

ogretmenlerdir. Bilgisini tazelemeyen, alamindaki gelismeleri izlemeyen ve gelismeyen 0gretmen,
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ogrenci igin bir kaynak ve yonlendirici olmaktan ¢ikar. (STK temsilcisi, Erkek, 30-35 yas arasi, Yiiksek

lisans)
12 Yillik Zorunlu Egitim

Egitim paydaslarindan 13'i Tiirk egitim sisteminin temel sorunlarindan birinin 12 yillik
zorunlu egitim oldugunu belirtmistir. Bu konuda paydaslar igerisinden 6gretmen, okul yoneticisi, veli
ve STK temsilcisi goriis bildirmistir. Bu konuda goriis bildiren katilimcilardan bazilarinin ifadeleri

asagidaki sekildedir.

K68: En onemli sorunlardan biri 4+4+4 zorunlu egitim sistemi. Okumak istemeyen 6renciler, okumak
isteyenlere engel olmaktadir. Ogretmenler, zorunlu olarak okula getirtilen bu 6§renciler yiiziinden

ogrencilerin karsisinda kiiciik duruma diismektedirler. (Okul yoneticisi, Erkek, 42 yas ve iistii, Lisans)

K94: Egitimin zorunlu olmas: sistem acisindan dnemli bir sorundur. “Herkes okumali” anlayigi,
akademik yeterligi olmayan ve baska alanlarda yetkinligi olan genclerimizi edilgen hale getiriyor.
Gelecekte 1yi sporcu, iyi esnaf, iyi ressam olabilecek cocuklar: zorunlu egitime tabi tutarak heba

ediyoruz. (STK temsilcisi, Erkek, 42 yas ve iistii, Lisans)
Liyakatsiz Okul Yoneticileri

Egitim paydaslarindan 13’1 Tiirk egitim sisteminin temel sorunlarindan birinin liyakatsiz
okul yoneticileri oldugunu belirtmistir. Bu konuda paydaslar icerisinden 6gretmen, okul yoneticisi,
STK temsilcisi ve Ogretim elemani goriis bildirmistir. Bu konuda goriis bildiren katilimcilardan

bazilarinin ifadeleri asagidaki sekildedir.

K40: Okullardaki egitim 63retim ortamini iyilestirecek okul yoneticilerinin olmamas: ve ydnetici
atamalarimin sendikalar tizerinden yapimas: énemli sorunlardan biri. Bu sekilde atanan yoneticiler

sadece okulda sorun ¢ikmamasina hizmet ediyor. ( Ogretmen, Erkek, 30-35 yas arasi, Lisans)

K65: Maalesef yoneticiligin hakkini veremeyen kisilerin atanmasi énemli bir sorun. Bu durum okul
ortaminda sorunlarla birlikte basarisizli§r getiriyor. Ayni zamanda bu tiir idareciler hem mesleimize
zarar veriyor hem de 0gretmenlerimizin meslek askim oldiiriiyor. (Okul yoneticisi, Erkek, 36-41 yas

arast, Lisans)
Akademik Basariya Fazla Odaklanma

Egitim paydaslarindan 13’ii Tiirk egitim sisteminin temel sorunlarindan birinin akademik
bagariya fazla odaklanma oldugunu belirtmistir. Bu konuda paydaslar igerisinden &gretmen, okul
yoneticisi, veli, STK temsilcisi ve 0gretim eleman1 goriis bildirmistir. Bu konuda goriis bildiren

katilimcilardan bazilarinin ifadeleri asagidaki sekildedir.

K24: Akademik basar1 ¢ok fazla on plana cikarilip, yasamsal bagsar1 bir kenara itilmektedir. Derslerinde

iyi notlar alan gocuklar: herkes bagarili ve kabiliyetli goriiyor. Ama kimse igin 6grencinin ahlaki boyutu
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Gnemli degil. Ciinkii bizim egitim sistemimizde akademik basar: her seydir. (Ogretmen, Kadin, 24-29

yas arast, Lisans)

K110: Sistem icerisinde ozellikle sayisal derslerde iyi notlar alan cocuklar basarili ve yetenekli
goriiliiyor. Akademik basari, yasamsal bagar: olmadan tek basina yetersiz kalacaktir. Ciinkii egitimin bir
amact da bireyi hayata hazirlamaktir. Bireyin bir matematik veya fen problemini iyi ¢ozmesi kadar,
kendini iyi ifade edebilmesi ve insanlarla iyi iliskiler kurmas: da énemlidir. (Ogretim elemani, Kadin,

30-35 yas arasi, Doktora)
Ogretmen itibarinin Diismesi

Egitim paydaglarindan 13’ii sistemde 6gretmen itibarinin diismesini Tiirk egitim sisteminin

temel sorunlarindan biri olarak gérmiistiir. Ogretmen itibarmin diismesi, tiim paydaslar tarafindan

vurgulanmistir. Bu konuda goriis bildiren katilimcilardan bazilarinin ifadeleri asagidaki sekildedir.

K38: Ogretmenlerin gercken degeri gormemesi onemli bir sorundur. Toplum ve yoneticiler, 6gretmene
maddi ve manevi olarak gerekli degeri vermiyor. Atatiirk’iin belirttigi gibi yeni nesli yetistirecek olan
dgretmenlerin  toplum tarafindan deger gormesi enerjisini ve motivasyonunu yiikseltecektir.

( Ogretmen, Kadin, 24-29 yas arasi, Lisans)

K117: Egitim sisteminin ilk sorunu 6gretmenin toplum icindeki itibarsizhigidir. Ulkemizde iiniversite
stnavlarimda en zeki cocuklar tip ve miihendislik alanlarini tercih ediyor. Diigiik puanla egitim
fakiiltelerine gelen 0gretmen adaylari idealist davranmyorlar. Milli ve manevi degerlerin yozlasmasi

sebebiyle itibarsizlasma artmaktadir. ( Ogretim elemani, Erkek, 30-35 yas arasi, Doktora)

Arastirmanin genel amacina bagl olarak yamiti aranan ikinci soru “Egitim paydaslarinin

goriislerine gore belirlenen Tiirk egitim sisteminin temel sorunlari hangi kategoriler altinda

toplanabilir?” seklinde ifade edilmistir. Bu soru dogrultusunda Tiirk egitim sistemine iliskin egitim

paydaslarindan elde edilen bulgularin ayrildig: kategoriler ve bu kategorilere iliskin frekanslar Tablo

3’te verilmistir.
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Tablo 3. Tiirk egitim sisteminin sorunlarina iliskin kategoriler ve frekanslar

Kategoriler (f=8) Frekans Kodlar Frekans
Sistemde sik degisiklikler 54
Siyasi miidahaleler (Nepotizm) 16
Liyakatsiz okul yoneticileri 13
Milli bir anlayisin olusturulamamasi 11
. Belli bir felsefesinin olmamasi 9
Yonetsel 125 e 1 .
Bakanlarin egitim kokenli olmamas: 8
Firsat esitliginin saglanamamasi 8
Yapilan reformlarda goriis alinmamasi 3
Egitimli kisilerin issiz kalmasi 2
Sorunlarn biitiinciil degerlendirilmemesi 1
Nitelikli 6gretmen yetismemesi 31
Ogretmenlerde yetersiz mesleki gelisim 15
- - Ogretmen itibarmin diismesi 13
Ogretmer} ve qgretmen 69 Ogretmen istihdaminin yetersizligi 5
egitimi sl et
Ogretmenlerin is ytikii 3
Ogretmen performansimin dl¢iilmemesi
Tiikenmislik diizeyi yiiksek 6gretmenler 1
Kisisel ozelliklerin goz ardi edilmesi 16
12 yillik zorunlu egitim 13
Akademik basariya odaklanma 13
Egitim-Ogretim siireci 68 Siav odakl egitim 12
Ezbere dayal1 egitim 8
Uygulamali egitimin yetersizligi 5
Karma egitim 1
Aile desteginin yetersizligi 17
Ailevi ve toplumsal 32 T?P%ums?l ya.pl}.l.la“uyu§r.nama31
Egitim diizeyi diisiik veliler 5
Yetersiz toplumsal deger 3
Kalabalik siniflar 15
Fiziksel altyap1 32 Fiziksel ve donanimsal sorunlar 10
ve materyal Niteliksiz ders kitaplar1 5
Okullarin giivenlik sorunu 2
Miifredatta sik degisiklikler 9
Egitim programinin uygulanmamasi 5
... Miifredatta milli degerlerin yetersizligi 4
Egitim programi 21 . T
Miifredata iliskin goriis alinmamasi 1
Ogretmenlerin yetersiz miifredat bilgisi 1
Ogrenci diizeyine uygun olmayan miifredat 1
) Okul biitgelerinin yetersizligi 6
Finansman 9 o
Merkezi biitceden ayrilan pay 3
oL Mesleki yoneltmenin gecikmesi 2
Mesleki egitim 4 e . .
Mesleki egitime onem verilmemesi 2
TOPLAM 360 TOPLAM 360

Tablo 3 incelendiginde, egitim paydaslarinin goriisleri dogrultusunda Tiirk egitim sistemine
iligkin elde edilen 42 sorunun toplam 8 kategoride toplandig1 goriilmektedir. Bu kategoriler sahip

olduklar1 frekansa gore sirasiyla; yOnetsel (f=125), 0gretmen ve Ogretmen egitimi (f=69), egitim-
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Ogretim siireci (f=68), ailevi ve toplumsal (f=32), fiziksel altyap: ve materyal (f=32), egitim programi

(£=21), finansman (f=9) ve mesleki egitim (f=4) seklindedir.
Sonug, Tartisma ve Oneriler

Calismanin amact dogrultusunda, Tiirk egitim sisteminin temel sorunlar1 6grenci, 6gretmen,
veli, okul yoneticisi, sivil toplum kurulusu temsilcisi ve Ogretim elemani olmak tiizere 6 farkh
paydasin goriisleri ¢ercevesinde ele alinmistir. Arastirmada Tiirk egitim sisteminin temel 42 sorunu

oldugu tespit edilmistir.

Arastirma elde edilen sonuglar, Tiirk egitim sistemine iliskin ¢ok farkli sorunlarin oldugunu
gostermektedir. Goriisline basvurulan tiim paydaslar tarafindan Tiirk egitim sisteminin en Snemli
sorununun sistemde yasanan sik degisiklikler oldugu ifade edilmistir. Sistemde yasanan sik
degisikliklerin tiim paydaslar tarafindan en 6nemli sorun olarak ortaya konmasi, bu sorunun tiim
paydaslar etkiledigini ve paydaslarin bu durumdan rahatsiz oldugunu gostermektedir. Katilimcilara
gore, sistemde yasanan sik degisimler paydaslar tizerinde belirsizlik, giivensizlik ve uyum sorunu gibi
problemlere neden olmaktadir. Giir ve Celik (2009), Tiirk egitim sistemindeki istikrarsizlig1 kisa stireli
siirekli araliklarla Milli Egitim Bakanlarmmin degismesine ve yeni hiikiimetlerin eskisinden farklh
politikalar izlemesine baglarken; Gedikoglu (2005) ise yasanan sik degisikliklerden dolayr egitim
politikalarinda stireklilik saglanamadigini ve ciddi bir kaynak israfinin oldugunu belirtmistir. Diger
yandan Karakiitikk ve Ozdogan Ozbal (2019) tarafindan yapilan calismada goriisiine bagvurulan
egitim yoneticileri de Tiirk egitim sisteminin en 6nemli sorununun yasanan siirekli degisiklikler
oldugunu ifade etmistir. Her ne kadar yasanan degisimlere uyum saglamak agisindan degisiklikler
yapmak gerekli olsa da bu degisiklikler yapilirken ilgili paydaslarin goriislerine yeterince
basvurulmamasi, gerekli pilot calismalarin yapilmamasi1 ve degisikliklerin etkilerini gérmek icin
yeterli zaman ge¢mesine firsat verilmemesi egitim politikalarinin uzun vadeli olmasin

engellemektedir.

Egitim Ogretim siirecini yonlendirmeleri ve bu siirecin basarisina dogrudan katkida
bulunmalar1 nedeniyle 6gretmenler (Nalcac1 ve Sokmen, 2016), Tiirk egitim sistemi igerisinde olduk¢a
onemli bir konuma sahiptirler. Ancak goriisiine basvurulan katilimcilar, Tiirk egitim sisteminin en
onemli sorunlarindan birinin nitelikli 6gretmen yetismemesi oldugunu belirtmislerdir. Nitekim Keser
Ozmantar ve Aktas (2018) tarafindan cesitli paydaslarin goriislerini alarak gerceklestirilen ¢alismada
da Tiirk egitim sisteminin en onemli sorununun dgretmenleri iyi yetistirmeme oldugu saptanmustir.
Mevcut calismada nitelikli Ogretmen yetismemesi; 6gretmen adaylarinin segim siireci, egitim
fakiiltelerinde verilen egitimin niteliksiz olmasi ve oOgretmenlik yapan bireylerin kendilerini
gelistirmemesi gibi nedenlere baglamislardir. Nitekim arastirmada ulasilan diger bir sonug¢ da Tiirk
egitim sistemi igerisinde gorev yapan 0gretmenlerin yetersiz mesleki gelisim gostermesi seklindedir.

Arastirmada elde edilen bu sonuglar birbirini desteklemektedir. Bu durumun gesitli nedenleri olabilir.
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Tiirkiye’de gorev yapmakta olan 6gretmenlerin mesleki gelisimlerini saglamak amaciyla Milli Egitim
Bakanligina bagh Ogretmen Yetistirme Genel Midiirliigii tarafindan cesitli hizmet ic¢i egitimler
yapilmaktadir. Ancak Elcicek ve Yasar (2016), bu hizmet ici egitimlerin nitelik ve nicelik anlaminda
yetersiz oldugunu, 6gretmenlerin ihtiyag, talep ve goriislerinin alinmadan yapildigini ve bu nedenle
etkisiz kaldigini belirtmislerdir. Diger yandan Can (2019) tarafindan yapilan ¢alismada 6gretmenlerin
mesleki gelisimlerine yonelik; 657 sayili Devlet Memurlar1 Kanunu'na tabi olmanin rahatlig ile
kendilerini gelistirme kaygilar1 ve inanglarinin olmamasi, hizmet 6ncesi ve hizmet ici egitimlerin
yetersizligi, ders yiikii yogunlugu, mesleki tiikenmislik, motivasyon ve amag eksikligi gibi cesitli

engellerin oldugu goriilmektedir.

Cocuklarin okullarda formal egitim siirecine baslamasi ile birlikte aileler, cocuklarmnin egitim
O0gretim sorumluluklarini biiyiik 6l¢iide bu kurumlara devretmektedirler (Saglam ve Caliskan, 2017).
Ancak bu durum ailelerin, ¢ocuklarin egitimiyle ilgili sorumluluklarinin bitmesine neden olmamakta,
ailelere farkli roller ve sorumluluklar yiiklemektedir. Mevcut arastirma kapsaminda goriisiine
basvurulan katilimcilara gore aile desteginin yetersizligi Tiirk egitim sisteminin énemli sorunlarindan
biri olarak goriilmektedir. Diger yandan ailelerle ilgili diger bir sorunun ise egitim diizeyi diisiik veliler
oldugu ifade edilmistir. Ailelerle ilgili belirtilen bu sorunlar okul-aile isbirligini ve etkilesimini
olumsuz etkileyen faktorlerdir. Tiirk egitim sisteminin sorunlarmin incelendigi farkli ¢alismalarda
(Tasdemir, 2015; Yilmaz ve Altinkurt, 2011) mevcut arastirmayi destekler nitelikte, okul-aile
igbirliginin yetersiz olduguna dair bulgulara ulagilmistir. Mevcut arastirmada elde edilen bu sonug
ogrencilerin egitim siirecinde aile katkismnin yetersiz oldugunu gostermektedir. Arastirmada elde
edilen diger bir sonug ise Tiirk egitim sistemi igerisinde yasanan nepotizm (adam kayirmacilig:)
kaynakli siyasi miidahaleler ile ilgilidir. Benzer bulguya, Ozdemir ve Kaplan (2017) tarafindan yapilan
calismada da ulasildig goriilmektedir. Katilimcilar, bu yondeki ifadelerini cogunlukla 6gretmenlerin
atama siireclerindeki sozlii smav (miilakat), yoneticilerin gorevlendirmesi icin yapilan soézlii sinav
veya okul bazli gesitli durumlarla (6grenci kaydi, hizmetli personel gorevlendirilmesi gibi)
iligkilendirmislerdir. Bu siireglerde siyasi rolleri bulunan kisiler tarafindan cesitli bireylere (es-dost,
akraba, yakinlar vb.) ayricalik tanindigi belirtilmistir. Yasanan bu durum, insanlarin egitim sistemine

olan giivenini olumsuz yonde etkileyebilir ve egitim kurumlarini amaglarindan uzaklastirabilir.

Egitim siirecindeki her 6grencinin kendine 6zgii bilgi, beceri ve 6zellikleri bulunmaktadar.
Ogrenci gelisiminin saglikli bir bigimde gerceklesmesi i¢in bu faktorlerin dikkate alinmasi gerekir.
Mevcut arastirmada Tiirk egitim sisteminin temel sorunlarindan birinin kisisel ozelliklerin g6z ard:
edilmesi oldugu saptanmistir. Bu durumun egitim 6gretim siirecinde yer alan paydaglarin tek tip birey
yetistirmeye yonelik tutumlarindan (Hareket ve digerleri, 2016) kaynaklandig1 sdylenebilir. Arastirma
kapsaminda ulasilan diger sonug olan kalabalik siniflar da 6grencilerin kisisel 6zelliklerinin goz ardi
edilmesinin nedenlerinden biri olarak goriilebilir. Ciinkii egitimde bireysel farklhiliklarin odaga

alinmasi ile smiftaki 6grenci sayisi arasinda ¢ok yakin bir iligkili bulunmaktadir (Yaman, 2010).
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Ogrencilerin bireysel 6zelliklerinin merkeze alinarak egitimin gerceklestirilebilmesi igin siflarin
kalabalik olmamasi gerekir. Deveci ve Ayka¢'in (2018) ¢alismasina gore de ilkdgretim okullarinda
kalabalik siruflar 6nemli bir altyap:r sorunudur. Smifin kalabalig: ile akademik basar1 arasinda da agik
ve gii¢lii bir iliski oldugu belirlenmistir (Glass ve Smith, 1979). Ayn1 zamanda kalabalik siniflarin
ogrencilerin kendilerini rahat bicimde ifade etmesi, 6grenme siireglerinden maksimum bir bigimde
yararlanabilmesi, siniftaki 6grenciler ve 6gretmeniyle saglikli bir etkilesim kurabilmesi éniinde 6nemli

bir engel oldugu soylenebilir.

Tiirkiye’de 2012 yilinda yapilan degisiklik ile 2012-2013 egitim Ogretim yilindan itibaren
yaygin olarak “4+4+4 Egitim Sistemi” olarak bilinen 12 yillik zorunlu egitim uygulamaya konmus ve
halen uygulanmaya devam etmektedir. Yapilan bu degisiklik ile 4 yillik ortadgretim kademesi
zorunlu egitim kapsamma girmistir. Goriisiine bagvurulan egitim paydaslarina gore 12 yillik zorunlu
egitim Tirk egitim sistemi icin 6nemli bir sorundur. Okul yoneticileri ortadgretim kademesinin
zorunlu hale gelmesinden dolay1r disiplin saglama, saghkli bir egitim Ogretim siireci ve
fiziksel/donanimsal ihtiyaglar1 karsilama konularinda sorun yasadiklarini belirtmislerdir. Benzer
sonuglara Memisoglu ve Ismetoglu (2013) tarafindan yapilan galismada da ulasildig1 goriilmektedir.
Diger yandan egitim paydaslarmin sik vurguladig1 diger bir sorun da okul yoneticilerinin liyakatsiz
olmasidir. Okul yoneticilerinin liyakatli olmasi okul basarisini etkileyen ©nemli bir faktordiir
(Babaoglan, Nalbant ve Celik, 2017). Yoneticilerin liyakat sahibi olmamasi hem sayginliklarin
azaltmakta (Yilmaz ve Alabas, 2019) hem de 6gretmenlerin motivasyonlarini olumsuz etkilemektedir

(Ciftci, 2017).

Tirk egitim sisteminin Onemli sorunlarindan birinin de akademik basariya fazla odaklanma
oldugu arastirma bulgularindan anlasilmaktadir. Katilimcilar bu yénde goriis belirtirken cogunlukla
ogrencilerin sosyal, sportif ve kiiltiirel 6zelliklerini gelistirmeye yonelik igerik, etkinlik ve faaliyetlerin
yetersiz olduguna vurgu yapmuslardir. Milli Egitim Bakanlig1 (2015) tarafindan yayinlanan 2015-2019
Stratejik Plani igerisinde belirtilen zayif yonlerden birinin de “sosyal, kiiltiirel, sportif ve bilimsel
faaliyetlerin yeterlilik diizeyi” oldugu belirtilmistir. Tiirkiye’deki yarismact egitim anlayisi, egitim
sistemini akademik basar1 odakli yani sinav odakli bir anlayisa doniistiirmiistiir (Ural, 2016). Egitim
paydaslarina gore Tiirk egitim sisteminin temel sorunlarindan biri de sinav odakli egitim anlayisidir.
Tirk egitim sisteminde akademik basariya fazla odaklanma ile smav odakli bir egitim sistemi
benimsenmesi arasinda bir iliski oldugu diistiniilebilir. Ural’a gore, se¢me sinavlar: ile akademik
basar yticeltilmis ve egitimi bireyin biitiinciil gelisimini (bedensel, diisiinsel, duygusal ve davranigsal)

destekleme islevinden uzaklagtirmistir.

Cesitli kademelerde verilen egitimin kalitesi ile sistem igerisindeki 6gretmen kalitesi beraber
degerlendirilebilir. Bu acgidan sistemin en Onemli Ogesinin &gretmen oldugunu sdylemek yanlis

olmayacaktir. Mevcut aragtirmada Tiirk egitim sisteminin en 6nemli sorunlarindan birinin dgretmen
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itibarinin diigmesi oldugu goriillmektedir. Ogretmen itibarinin diismesine yonelik; sistem igerisinde
Ogretmen yetkilerinin azaltilmasi, Ogretmenlerin Ogrencilere olumsuz rol model olmasi ve
Ogretmenlerin kisisel ve mesleki olarak gelisim gostermemesi gibi nedenler ©ne siiriilmiistiir.
Bozbayindir'in (2019) yaptig1 calismaya gore; maddi getirisinin az olmasi, dgretmenlerin olumsuz
tutum ve davramislari, 6zliik haklarinin yetersizligi, paydaslar ile olumsuz iligkiler, biirokrat ve
siyasetcilerin olumsuz davranis ve sOylemleri gibi nedenler 6gretmenlik mesleginin statiistinii
olumsuz etkilemektedir. Bahsi gecen calisma ile mevcut arastirma sonuglarinin birbirini destekledigi
goriilmektedir. Buna gore 6gretmen itibarinin diismesine neden olan; 6gretmen, 6gretmen yetistirme

sistemi, veli, medya, siyasetci ve yasal mevzuat kaynakli bir¢ok faktor bulunmaktadir.

Arastirma kapsaminda Tiirk egitim sisteminde; milli bir anlayisin olusturulamamas, fiziksel
ve donanimsal sorunlar, miifredatta sik degisiklikler, belli bir felsefesinin olmamasi, bakanlarin egitim
kokenli olmamasi, firsat esitliginin saglanamamasi, ezbere dayali egitim, toplumsal yapiyla
uyusmamasi, okul biitcelerinin yetersizligi, egitim programinin uygulanmamasi, niteliksiz ders
kitaplari, 6gretmen istthdaminin yetersizligi, uygulamali egitimin yetersizligi, merkezi biitceden
ayrilan pay, 6gretmenlerin is yiikii, yetersiz toplumsal deger, yapilan reformlarda goriis alinmamasi,
egitimli kisilerin issiz kalmasi, okullarin giivenlik sorunu, mesleki yoneltmenin gecikmesi, mesleki
egitime onem verilmemesi, karma egitim, 6gretmen performansinin Slciilmemesi, miifredata iliskin
goriis alinmamasi, Ogretmenlerin yetersiz miifredat bilgisi, Ogrenci diizeyine uygun olmayan
miifredat, tiikenmislik diizeyi yiiksek 6gretmenler ve sorunlarin biitiinciil olarak degerlendirilmemesi

gibi ¢esitli sorunlarin oldugu da tespit edilmistir.

Arastirma sonucunda belirlenen 42 temel sorun ortak ozellikleri dikkate alinarak yonetsel,
Ogretmen ve 0gretmen egitimi, egitim-6gretim siireci, ailevi ve toplumsal, fiziksel altyap1 ve materyal,
egitim programi, finansman ve mesleki egitim olmak {izere 8 kategoride toplanmistir. Son yillarda
yapilan gesitli calismalarda (Kosterelioglu ve Bayar, 2014; Yesil ve Sahan, 2015; Kutlu Abu ve digerleri,
2016; Cetin ve digerleri, 2018) Tiirk egitim sisteminin sorunlarmna iliskin olusturulan kategori ve
temalarin, mevcut arastirmada olusturulan kategoriler ile genel olarak ortiistligii goriilmektedir. Bu
durum yillar igerisinde egitimle ilgili sorunlarin kronik hale geldigini ve bu sorunlara ¢oziim
iiretilemedigini gostermektedir. Kronik hale gelen bu sorunlara yonelik, Milli Egitim Bakanligi
tarafindan hazirlanan 2023 Egitim Vizyon Belgesi'nde yer verilmesi biitiinciil bir bakis agisiyla yer

verilmesi olduk¢a 6nemlidir.

Arastirmada elde edilen bulgular ve sonuglar dikkate alinarak asagidaki Oneriler
gelistirilmistir.
1. Egitimle ilgili yapilacak sistemsel degisiklikler i¢in ilgili paydas goriislerinin alinmasi, pilot

calismalar yapilmas: ve ilgili altyapinin hazir duruma getirilmesi gerekir. Ayni zamanda
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degisikliklerin etkisini gorebilmek icin yeterli zaman gosterilmeli ve siyasi mekanizmadaki
degisikliklerin sistemsel degisikliklere neden olmasi engellenmelidir.

2. Egitim fakiiltelerine ihtiyaci karsilayabilecek sayida 6grenci alinmali ve bu 6grenciler
secilirken; smav puaninin yani sira meslege iliskin tutum ve 6gretmenlikte ilgili bransa yatkinlikla
ilgili degerlendirmeler yapilmalidir. Mevcut sistemde yetersiz goriilen uygulamali derslerin sayisi
artirilmalidir. Diger yandan 6gretmenlerin mesleki gelisimini tesvik amaciyla performans yonetimine
iliskin uygulamalar yapilabilir. Ogretmenlerin mesleki gelisim ihtiyaclar1 belirlenip ilgi cekici, motive
edici ve yararli hizmet ici egitimler yapilmasi saglanabilir.

3. Bireysel ozelliklere odaklanan egitim icin 6grencileri tanimaya yonelik uygulamalarin ve
etkinliklerin artirilmas1 oOnerilebilir. Ayni zamanda oOgrencilerin kendilerini kalabalik olmayan
siniflarda daha rahat ifade edebildikleri dikkate alindiginda, iilkedeki derslik sayisi artirilarak
smiflardaki 6grenci sayisinin azaltilmasi saglanabilir.

4. 12 yilhik zorunlu egitimin ortadgretim kademesinde yer alan Ogrencilerin ilgi ve
kabiliyetleri dikkate alinarak mesleki egitime yonlendirilmesi ve mesleki egitimi tesvik eden
uygulamalarin hayata gecirilmesi onerilebilir.

5. Ogrencilerin ¢ok yénlii gelisimini saglamak igin dgrencilerin sosyal, sportif, sanatsal ve
kiiltiirel ilgi ve becerilerinin ortaya ¢ikarilip bu yonde igerik ve faaliyetlerin nicelik ve nitelik agisindan
artirilmasi gerekir.

6. Okul yoneticisi atamalarinda liyakat ve ehliyet sahibi kisilerin se¢imi icin egitim yonetimi
alaninda lisansiistii egitim sart1 getirilebilir. Ayni zamanda yeni atanan ve mevcut okul yoneticilerinin
kisisel ve mesleki gelisim ihtiyaclar1 belirlenerek, periyodik hizmet ici egitim faaliyetleri
diizenlenebilir.

7. Ogretmenlik mesleginin itibarim artirmak icin dgretmenlerin dgrenci {izerindeki yetkileri
artirilabilir. Egitimde yapilacak degisiklikler i¢in 6gretmenlerin goriislerine basvurulmas: ve 6zlitk
haklarinin artirilmasi meslegin itibarin artirabilir.

8. Bu arastirmanin ¢alisma grubundan farkli olarak miifettis, il ve ilce miidiirliiklerindeki
yoneticiler, bakanlik biirokratlar1 ve siyasi parti temsilcileri gibi paydaslarin goriislerine bagvurulan
calismalar yapilabilir. Ayni zamanda arastirmada belirlenen sorunlar farkli ¢alismalarda daha genis

bicimde ele alinabilir.

1670



KEFAD Cilt 21, Say1 3, Aralik, 2020

Ahi Evran University
Journal of Kirsehir Education Faculty

ol

KEFAD

http://kefad.ahievran.edu.tr

ISSN: 2147 - 1037

ENGLISH VERSION

Introduction

Education, which has existed since the beginning of human existence, is of great importance
for people and societies. The education system, whose input and output are people, not only affects
but also is affected by many segments of society. Education, as a process that continues from birth to
death, plays an important role in ensuring that people adapt to social life. Along with the
development of people, education contributes to the development of societies and achieving
sustainable development. For this reason, countries need to be able to manage their education systems
effectively, systematically, and efficiently. Countries that fail to do so may not be able to compete with

other countries and survive without being dependent on other countries.

To achieve social and economic development, to ensure national integration, to adapt to new
developments, and to raise competent individuals, countries need to address education-related
problems (Saribas and Babadag, 2015). It can be said that some national and international factors
influence education systems. Among the international factors affecting education, globalization stands
out. Globalization, which started to make its effects felt in the second half of the 20th century and
increased its effects with the 21st century, caused radical changes in politics, economy, culture,
technology, and other fields. It can also be said that globalization has had direct and indirect effects on
education, thus changing people’s and countries” perspectives on and expectations from education. In
this respect, education systems have begun to be affected by developments and changes in different
countries and regions, leading to changes in the roles and responsibilities of stakeholders such as
students, teachers, parents, and school administrators. Given the changes and transformations that
took place in education and other fields affecting education as a result of globalization, it can be
thought that countries should ensure that their education systems have a modern and dynamic

structure that will respond to the needs of their people.

In addition to the problems caused by globalization, problems arising from political, social,
and economic reasons have always been present in the education systems of countries. Considering

the studies on the problems of the Turkish education system, it is seen that one of the most important
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problems is instability (Gedikoglu, 2005; Giir and Celik, 2009). Governments taking office in countries
like Turkey, where there is a strong relationship between education and politics, make radical changes
in education in line with their ideological concerns and try to impose their political views on society
through education. This, in Turkey, has led to the lack of nonpartisan educational policies (Gedikoglu,
2005), the failure to implement long-term educational policies, and a feeling of distrust of the system
among educational stakeholders. Governments’ efforts for caderisation as well as for nepotism (Can,
2014) in the Ministry of Education are other problems stemming from politics. Another factor that
creates a problem in the Turkish education system is the rapid increase in the population. According
to the data of the Turkish Statistical Institute (TUIK), while the population of Turkey was 73.722.988 in
2010, this number reached 83.154.997 by 31 December 2019 (TUIK, 2020). Accordingly, there was an
average increase of 1 million in the population every year. Also, according to the 2019 data, 19.198.803
of the total population are in the 5-19 age range (TUIK, 2020). In other words, the rapid increase in the
population and the increasing rate of the school-age population in the total population are
demographic factors that strained the education system and caused various needs to emerge. Studies
have shown that these demographic factors have led to problems such as large class sizes (Yaman,
2006), the shortage of teachers (Kosterelioglu and Bayar, 2014), and inequality of opportunity in access
to quality education (Education Monitoring Report [ERG], 2019). Furthermore, the insufficient share
allocated for education from the central budget (Yasar and Sozbilir, 2017) and, as a result, insufficient
recruitment of new teachers and schools’ financial problems are other important problems in the
education system. Giir and Celik (2009) argue that although public resources allocated to education
have increased in recent years, Turkey is still far behind the OECD average in terms of public

expenditure per student.

The stakeholders that make up the core of the educational process carried out in schools,
which are the building blocks of education systems, are students, teachers, school administrators, and
parents. The review of the relevant literature reveals various problems arising from or affecting these
stakeholders. For a successful and effective education system, it is very important to consider
students’ individual characteristics, skills, and needs (Aktepe, 2005). Since the Turkish education
system is generally focused on academic achievement (Ural, 2006), social, sportive, and cultural
activities in schools remain in the background, and students’ talents cannot be revealed and improved.
Academic achievement-oriented education systems highlight centralized exams (Yilmaz and
Altinkurt, 2011) and rote learning (Kutlu Abu, Bacanak and Gokdere, 2016; Yesil and Sahan, 2015). It
can be said that this feature of the Turkish education system causes students to be uniform (in terms of
their skills, interests, perspectives, etc.) and to have weak social skills. One of the important factors
determining the effectiveness of educational processes is teachers (Akyildiz, 1989). Various studies
(Hareket, Erdogan and Diindar, 2016; Karakiitiik and Ozdogan Ozbal, 2019) identified problems in the

teacher selection and training system in Turkey. These problems can be said to stem from factors such
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as the selection of prospective teachers only with centralized exams, the gradual decrease in the
university entrance exam scores required to be admitted to teaching programs in universities due to
the increase in the number of faculties of education in the country, and the failure of the content of
teaching programs to meet the needs of our age. Studies have also revealed problems related to the
quality (Dagli, 2007; Tofur and Cansoy, 2017) and performance (Basdemir, 2012) of currently working
teachers. Further, the fact that school administratorship has not become a profession (Okgu, 2011), as
well as problems regarding the appointment (Cemaloglu, 2005) and qualification of school
administrators (Gok, 2019), have been identified as factors that hinder the healthy functioning of
school administrations. Studies have also reported problems regarding parental involvement in
education (Hornby and Lafaele, 2011), which is important for effective educational processes (Cetin,

Yazar, Aydin and Yazici, 2018).

Considering the studies on the problems of the Turkish education system carried out in the
last decade (Cetin et al., 2018; Ergetin et al., 2019; Karakiitiik and Ozdogan Ozbal, 2019; Kartal, 2013;
Kosterelioglu and Bayar, 2014; Ozdemir and Kaplan, 2017; Saribas and Babadag, 2015; Tasdemir, 2015;
Yasar and Sozbilir, 2017; Yesil and Sahan, 2015; Yilmaz and Altinkurt, 2011), it is seen that the
problems encountered are gathered in various categories. The problems of the Turkish education
system are generally grouped in the following categories: the structure of the system (centralization),
education-politics relationship, education management, educational policies, curricula, educational
planning, financing of education, approach to education (rote learning, academic achievement-
oriented, etc.), educational philosophy, access to education (equal opportunity), examination system,
educational supervision, educational levels, schooling, vocational and technical training, private
schools, qualifications of teachers, teacher training system, appointment and training of school
administrators, physical infrastructure and equipment, the transition between educational levels,

school-parent cooperation, and measurement-evaluation and guidance.

In order to find a solution to the problems of education in Turkey, the Ministry of National
Education published a document named “Happy Children, Happy Turkey: 2023 Education Vision”
(Ministry of National Education [MoNE], 2018) in the last quarter of 2018. This document states the
main goal of the 2023 Education Vision as “To give life to an understanding of being and knowledge
that is based on moral understanding and places humans at the center.” This document, which
addresses the problems of the Turkish education system from a holistic perspective, deals with the
studies to be carried out under various headings. The 2023 Education Vision Document contains 20
headings: “content and application, school development model, data-based management with
learning analytics tools, measurement and evaluation, development and management of human
resources, financing of schools, inspection and corporate guidance services, guidance and
psychological counseling, special education, special skills, foreign language education, digital content

and skills supported transformation in learning processes, early childhood, basic education, secondary
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education, science and social sciences high schools, imam hatip (religious vocational) secondary
schools and high schools, vocational and technical education, special education, and lifelong
learning.” It is seen that these headings generally overlap with the categories that were underlined in

the above-mentioned studies focusing on the problems of the Turkish education system.

Education systems are an open and social system, and, as a result, many stakeholders affect
and are affected by them. Given that these stakeholders have different roles and responsibilities, they
are likely to experience different challenges and problems and have different perceptions.
Nevertheless, studies have mostly focused on the views of certain stakeholders, such as prospective
teachers (Cetin et al., 2018; Hareket et al., 2016; Kutlu Abu et al., 2016; Tasdemir, 2015) and teachers
(Glindiiz and Can, 2011; Kosterelioglu and Bayar, 2014). This points to the need for studies to address
the problems in the Turkish education system from a holistic perspective. Therefore, it is very
important to reveal the problems of the Turkish education system from the perspectives of students,
teachers, parents, school administrators, representatives of non-governmental organizations, and
faculty members. It is thought that the results to be obtained will not only contribute to administrators
who are in the position of policy development and implementation, as well as administrators working
in provincial and district directorates of national education and schools, and will form the basis for

future research.
Purpose of the Study

The study aimed to reveal the main problems of the Turkish education system in line with the
opinions of educational stakeholders (students, teachers, parents, school administrators,
representatives of non-governmental organizations, and faculty members). To this end, answers to the

following questions were sought:

1. What are the main problems of the Turkish education system according to educational
stakeholders?
2. Under what categories can the main problems of the Turkish education system determined

according to educational stakeholders be collected?
Method
Research Model

This qualitative research used the phenomenological approach. Using unique data collection
methods such as observations, interviews, and document analysis, qualitative research seeks to reveal
perceptions and phenomenons in a realistic and holistic manner in their natural settings (Yildirim and
Simgek, 2016). Phenomenology, on the other hand, aims to develop an in-depth insight into the
meaning or nature of daily experiences (Patton, 2014). The present study used the phenomenological

approach, which is one of the qualitative research designs, to reveal the problems of the Turkish
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education system from a holistic perspective by consulting various stakeholders who affect and are

affected by the Turkish education system.
Study Group

The study group consists of various stakeholders in Gaziantep’s Nizip district in the 2018-2019
academic year, who affect and are affected by educational processes. Maximum variation sampling,
one of the purposive sampling methods, was used to determine the study group. The main purpose of
maximum variation sampling is to reveal the common or different aspects or patterns between
different situations that are determined to be consistent with the purpose of the researcher, and thus
to describe the problem in a wider framework (Keser Ozmantar, 2018, p.97). This study achieved
variation by including stakeholders with different roles in the Turkish education system into the study
group. Variables such as gender, age, and educational background also contributed to the diversity of
the study group. There are a total of 120 participants in the study group, including 20 students, 20
teachers, 20 parents, 20 school administrators, 20 representatives of non-governmental organizations,
and 20 faculty members. Table 1 presents some demographic characteristics of the participants. Also,

there is some additional information about the participants in the paragraph below the table.

Table 1. Demographic characteristics of the participants

School NGO Facult
Variable Value Student  Teacher  Parent Administrator ~ Representative Memb};r Total

n n n n n n n

Male 11 14 19 19 19 13 93

Gender Female 9 6 1 1 1 7 27
TOTAL 20 20 20 20 20 20 120

18-23 7 0 0 0 0 0 7

24-29 11 6 0 4 1 0 22

30-35 2 4 1 4 3 7 21

Age

36-41 0 6 3 7 7 5 28

42 and above 0 4 16 5 9 8 42
TOTAL 20 20 20 20 20 20 120

Primary School 0 0 2 0 0 0 2

Secondary School 0 0 5 0 0 5

High School 0 0 5 0 0 6

. Associate Degree 0 0 2 0 3 0 5
Educational p 1 lor's Degree 0 14 6 17 13 0 50

Background

Undergraduate Student 20 0 0 0 0 0 20

Master's Degree 0 6 0 3 3 0 12

Doctoral Degree 0 0 0 0 0 20 20
TOTAL 20 20 20 20 20 20 120

In addition to the information given in Table 1, all of the students participating in the study
are undergraduate students in the Faculty of Education. Of the teachers participating in the study, 2
are preschool teachers, 4 are classroom teachers, and 14 are subject matter teachers. All of the
participating parents are involved in parent-teacher associations (12 as chairman of the board of
directors, 8 as members of the board of directors). On the other hand, of the school administrators, 11

are school principals and 9 are vice principals. Of the NGO representatives, 11 work in trade unions, 7
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in associations, and 2 in foundations. All of the faculty members work in the Faculty of Education: 12

have a doctoral degree, 6 are Associate Professors, and 2 Professors.
Data Collection

The “interview method,” one of the data collection methods used in qualitative research, was
used to collect data. In the interviews, a semi-structured interview form consisting of two parts,
developed by the researcher considering the purpose of the research, was used. A semi-structured
interview form is an important instrument that enables the researcher to delve deeper into the human
experiences studied (Patton, 2014). While developing this form, firstly the literature on the subject was
reviewed and sample studies were examined. The first part of the form includes information about the
purpose of the research and questions about the demographic characteristics of the participants. The
second part of the interview form includes 5 questions regarding the purpose of the research. To
examine the suitability of this form for the research purpose, two faculty members with expertise in
the field of “Educational Management” were consulted, and in line with their feedback, the number of
questions in the second part was reduced to three. Then, to increase the intelligibility of the form, a
faculty member with expertise in “Turkish education” was consulted. The developed interview form
was pilot implemented on 2 students and 2 teachers. Finally, taking into account experts’ feedback

and the results of the pilot implementations, the interview form was finalized.

The data were collected by the researcher in the 2018-2019 academic year. It took
approximately four months (October 2018 - February 2019) to collect data from all stakeholders. An
appointment was made with the participants for the interviews, and the interviews were conducted
under healthy conditions at the specified date and time. The interviews took between 12 and 32
minutes. During the face-to-face interviews, the interviewees’ statements appropriate for the research
purpose were written down by the researcher. Also, at the end of the interviews, the notes kept by the
researcher were re-read to obtain confirmation from the participants, and statements that did not

reflect their views were removed or corrected.
Data Analysis

Content analysis technique was used for the analysis of the data. Content analysis is used to
determine the occurrence of words, concepts, themes, idioms, characters, or sentences in one or more
texts (Kiziltepe, 2017, pp. 253-254). First of all, the collected data were coded as P1, P2, P3,...,P120. The
participating students were coded between P1 and P20, teachers between P21 and P40, parents
between P41 and P60, school administrators between P61 and P80, NGO representatives between P81
and P100, and faculty members between P101 and P120. The problems of the Turkish education
system were accepted as themes and each stakeholder as a sub-theme. The problems stated by each
stakeholder were listed by coding. Later, the lists of problems stated by all stakeholders were made

into a single table to provide a holistic perspective. The frequencies of the obtained codes were
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calculated and reported. Also, direct excerpts related to the problems with a frequency of more than
13 were included. At the end of the excerpts, the personal information of the participant was given in
parentheses. Finally, categories were created by taking into account the common features of all the
problems stated by the participants. During the creation of the categories, previous studies on this
subject were used, and the categories were finalized by consulting two faculty members with expertise

in “Educational Management.”
Validity and Reliability

Validity in qualitative research is based on determining whether the findings are correct from
the perspective of the reader, the participant, and the researcher (Creswell and Miller, 2000). In this
study using maximum variation sampling, one of the purposive sampling methods, the opinions of
the participants with different perspectives on the subject were taken. The data were obtained by
taking notes during face-to-face interviews. In this way, a long-term interaction was provided between
the participants and the researcher. Also, confirmation was obtained from the participants for the data

obtained in the study. The research process is reported in detail in the method section of the research.

Reliability in qualitative studies is defined as the stability in the responses of more than one
rater (Creswell, 2013). In this context, care was taken to ensure that research processes were consistent
with research questions. Expert opinion was sought to ensure the reliability of the obtained data. A
faculty member with expertise in “Educational Management” and experience in qualitative research
was asked to re-code the data. To calculate the degree of agreement among raters, Miles and
Huberman’s (2015) formula (Reliability=Consensus/Consensus + Dissensus x 100) was used, and the
ratio was found to be 0.92. The findings obtained as a result of the analysis of the data were presented
without any comment, and direct excerpts from the interviews were included. Personal information of
the participants was included in parentheses at the end of the excerpts. The obtained raw data and

codings are still kept by the researcher.
Ethical Considerations

In this study, all the rules specified in the "Higher Education Institutions Scientific Research
and Publication Ethics Directive" were followed. None of the actions specified under the second

section of the Directive, "Scientific Research and Publication Ethics Actions" have been carried out.
Information on ethics committee approval:

Ethical evaluation board=Gaziantep University Social and Humanities Ethics Committee

Date of ethical approval decision=20.05.2020

Issue no of ethical evaluation document=87841438/050.06/26300
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Results

This section includes the findings obtained as a result of analyzing the data from the questions

asked in line with the general purpose of the study.

First of all, answers to the first research question (What are the main problems of the Turkish
education system according to educational stakeholders?) were sought. The main problems of the
Turkish education system stated by the participants and the frequencies of these problems are given in

Table 2.
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Table 2. Main problems of the Turkish education system according to educational stakeholders

Sub-themes
g E
58 25 358 28 9f§ 228 38§
Theme Codes BLOYLBELEL 2L EEL S
FELEFEELE tEe £28& T
< &
f f f f f f f
Frequent changes in the system 13 8 10 10 5 8 54
Failure to train qualified teachers 9 2 6 3 5 6 31
Lack of parental involvement 2 4 2 9 - - 17
Political interventions (Nepotism) 5 3 1 1 3 3 16
Lack of personalized learning 3 6 5 - 1 1 16
Crowded classrooms 2 1 3 6 2 1 15
Insufficient professional development of teachers 1 3 3 6 2 - 15
12-year compulsory education - 2 6 1 4 - 13
Incompetent school administrators - 3 2 - 3 5 13
Too much focus on academic achievement - 3 3 1 3 13
Decline in the social prestige of the teachin,
profession P i ! 3 2 3 3 ! 13
Exam-oriented education 2 5 - - 1 4 12
Failure to create a national understanding 1 3 2 - 4 1 11
Physical and infrastructural problems - 1 - 6 2 1 10
Frequent changes in curricula 3 - 2 1 3 - 9
Lack of a specific educational philosophy 1 1 - - - 7 9
Ministers without professional backgrounds in
education 4 2 ! i ! ) 8
g Failure to provide equal opportunities - 2 4 2 - - 8
(%» Rote learning-based education - - - 1 2 5 8
5 Incompatibility with the social structure 3 2 1 - - 1 7
g Insufficient school budgets - - 1 3 2 - 6
S Failure to appropriately implement education 4 ) ) ) 1 . 5
E programs
'_é) Parents with low educational levels - 1 - 1 2 1 5
e Poor-quality textbooks - - 2 1 - 2 5
% Teacher shortage - - - 3 1 1 5
3 Inadequate practical training 3 1 - - - 1 5
% Lack of sufficient emphasis on national values in ) ) ) ) 3 1 4
;8 curricula
& Insufficient share allocated from the central 3 ) ) ) ) ) 3
budget
Teachers' workload - 2 1 - - - 3
Lack of social support for education - - 3 - - -
Reforms carried out without taking the opinions
of stakeholders i i i i 3 ) 3
Unemployment of educated people - 2 - - - - 2
Schools' security problem - - - 2 - - 2
Late professional orientation of students - - - - 1 1 2
Insufficient emphasis on vocational education - - - - 2 - 2
Coeducation - - - - 1 - 1
Failure to measure teachers' performance - - - - - 1 1
Curricula developed without taking the opinions
of relevant stakeholders i i i i ) ! !
Teachers' insufficient knowledge about curricula - - - - - 1 1
Curricula not appropriate for students' level - - - - - 1 1
Teachers with high levels of burnout - - - - - 1 1
Failure to evaluate the problems in a holistic ) ) ) ) ) 1 1

manner
TOTAL 60 60 60 60 60 60 360
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As can be inferred from Table 2, the Turkish education system has 42 main problems,
according to the stakeholders interviewed. Those most frequently stated were as follows: frequent
changes in the system (f=54), failure to train qualified teachers (f=31), lack of parental involvement
(f=17), political interventions/nepotism (f=16), lack of personalized learning (f=16), crowded
classrooms (f=15), insufficient professional development of teachers (f=15), 12-year compulsory
education (f=13), incompetent school administrators (f=13), too much on academic achievement (f=13),
decline in the social prestige of the teaching profession (f=13), exam-oriented education (f=12), and
failure to create a national understanding (f=11). Below are direct excerpts from the interviews related

to the problems with a frequency of 13 or more, included considering the page restriction in the study.
Frequent Changes in the System

Fifty-four of the interviewed stakeholders stated that frequent changes in the system are one
of the main problems of the Turkish education system. This problem was emphasized by all

stakeholder groups. Some of the excerpts related to this problem are as follows:

P3: ...the problem is that we have a constantly-changing education system. Whenever the minister (of
national education) changes, there are changes in our system, too. Therefore, students cannot adapt to
changes, and the result is always a failure. (Student, Female, aged 24-29 years old, Undergraduate

Student)

P31: One of the important problems of the education system is that it is constantly changing. It takes a
long time to evaluate the impact of a change in the education system. Those responsible for education
can completely abolish a requlation without seeing its results. (Teacher, Male, aged 30-35 years old,

Bachelor’s Degree)

P45: The most important problem of the system is that it changes too often. In developed countries,
policies related to education and health are not changed so often. In our country, on the other hand, the
first thing that a government that has come to power tries to do is change the education system.

(Parent, Male, aged 42 and above, Bachelor’s Degree)
Failure to Train Qualified Teachers

Thirty-one of the interviewed stakeholders stated that failure to train qualified teachers is one
of the main problems of the Turkish education system. This problem was emphasized by all
stakeholder groups but was most frequently (f=9) stated by students of the faculty of education, who
are prospective teachers, which is a noteworthy finding. Some of the excerpts related to this problem

are as follows:

P9: One of the most important problems is the failure to train qualified teachers. The poor-quality

education provided in faculties of education makes students feel inadequate. This results in the inability
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of students of the faculty of education to keep up with change. (Student, Female, aged 18-23 years old,

Undergraduate student)

P65: One of the important problems is that teachers do not have the competencies required by their
profession. Like a fish out of water, young graduates start the teaching profession practically without

knowing anything. (School Administrator, Male, aged 30-35 years old, Bachelor’s Degree)

P118: In my opinion, faculties of education are not good at training qualified teachers. Shortage of
academic staff, course structure, and the lack of administrators from educational backgrounds hinder
the training of qualified teachers. Poor-quality teacher training, in turn, negatively affects the quality of

education in schools. (Faculty member, Male, aged 36-41 years old, Doctoral Degree)
Lack of Parental Involvement

Seventeen of the interviewed stakeholders stated that one of the main problems of the Turkish
education system is the lack of parental involvement. Among the stakeholder groups, parents mostly
emphasized this problem (f=9), followed by students, teachers, and school administrators. Some of the

excerpts related to this problem are as follows:

P35: Parents’ lack of awareness of the importance of education is one of the important problems. It
affects education in the first degree. A child who does not grow up in a healthy family environment can
cause problems at school. Parents’ negative approach to education negatively affects the student, as

well. (Teacher, Male, aged 30-35 years old, Bachelor’s Degree).

P52: One of the major problems of the Turkish education system is parents. I think it is necessary to
raise awareness about education in parents. To enable parents to contribute to the education process,

parents, too, should be educated. (Parent, Male, aged 36-41 years old, Bachelor’s Degree)
Political Interventions (Nepotism)

Sixteen of the interviewed stakeholders stated that political interventions (nepotism) are one
of the main problems of the Turkish education system. This problem was stated by all stakeholder

groups. Some of the excerpts related to this problem are as follows:

P9: One of the important problems is that politicians have damaged the concept of justice in education.
There is an injustice in the appointment of teachers and school administrators, as well as in the
appointment to the provincial-district directorates of national education. (Student, Female, aged 18-23

years old, Undergraduate student)

P39: Trade unions in close relations with politics and politicians are an important problem. The main
reason for nepotism, especially in the appointment of administrators, is that trade unions take an active
role in this process. They can do all kinds of injustice to get their members in front of other

administrator candidates. (Teacher, Male, aged 24-29 years old, Master’s Degree)
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Lack of Personalized Learning

Sixteen of the interviewed stakeholders stated that one of the main problems of the Turkish
education system is the lack of personalized learning. Among the interviewed stakeholder groups,
students, teachers, school administrators, NGO representatives, and faculty members emphasized this

problem. Some of the excerpts related to this problem are as follows:

P28: Another problem is that students’ interests and skills are not taken into account. Although the
theory of multiple intelligences has been scientifically proven, in standard education programs, the
students are still taught the learning outcomes within the same time period and in the same way.

(Teacher, Male, aged 36-41 years old, Bachelor’s Degree)

P87: The biggest problem of the education system is that all students are evaluated in the same category
and given a uniform education. All students are expected to show academic achievement. We overlook
the fact that each student may have different interests and skills. (School Administrator, Male, aged 36-

41 years old, Bachelor’s Degree)
Crowded Classrooms

Fifteen of the interviewed stakeholders stated that crowded classrooms are one of the main
problems of the Turkish education system. This problem was emphasized by all stakeholder groups
but was most frequently stated by parents (f=6). Some of the excerpts related to this problem are as

follows:

P60: The number of students is still very large in almost all schools. Some classrooms have 52-53
students. In such classrooms, successful students stand out, other students remain in the background.
The teacher cannot find the opportunity to get to know the students who remain in the background.

(Parent, Male, aged 42 and above, High School)

P86: Classrooms are very crowded due to the insufficient number of classrooms. This problem will not
be solved until the class sizes are 20 on average. (School administrator, Male, aged 42 and above,

Bachelor’s Degree)
Insufficient Professional Development of Teachers

Fifteen of the interviewed stakeholders stated that one of the main problems of the Turkish
education system is the insufficient professional development of teachers. Among the interviewed
stakeholder groups, students, teachers, school administrators, parents, and NGO representatives

emphasized this problem. Some of the excerpts related to this problem are as follows:

P16: I think the second problem is related to teachers’ competencies. I think that the change that has
taken place in our country since the beginning of the 2000s has not been reflected in our teachers and

that our teachers have not been able to improve their technological skills. The main reason for this is
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insufficient in-service training programs for teachers. Unfortunately, today’s teacher is behind the
times and the Ministry is primarily responsible for this. (Teacher, Male, aged 36-41 years old, Master’s

Degree)

P49: One of the important problems of the education system is that teachers do not improve and update
themselves sufficiently. This is because the “1” identity comes to the fore among teachers. Teachers

consider themselves very competent. (Parent, Male, aged 42 and above, Bachelor’s Degree)

PI91: Today, one of the most important problems of education is the teachers who are far from having the
quality expected from them. Teachers who do not update their knowledge, follow the developments in
their fields and improve themselves cease to be a resource and guide for the student. (NGO

representative, Male, aged 30-35 years old, Master’s Degree)
12-Year Compulsory Education

Thirteen of the interviewed stakeholders stated that one of the main problems of the Turkish
education system is 12-year compulsory education. Among the stakeholder groups, teachers, school
administrators, parents, and NGO representatives emphasized this problem. Some of the excerpts

related to this problem are as follows:

P68: One of the most important problems is the 4+4+4 compulsory education system. Students who do
not want to go to school cause problems for the other students. Teachers are humiliated because of these
students who are made to go to school (by law). (School administrator, Male, aged 42 and above,

Bachelor’s Degree)

P94: Compulsory education is an important problem for the system. The “everyone must go to school”
approach wastes the potential of young people who have non-academic skills. With compulsory
education, we are wasting children who can become good athletes, good tradesmen, or good painters in

the future. (NGO representative, Male, aged 42 and above, Bachelor’s Degree)
Incompetent School Administrators

Thirteen of the interviewed stakeholders stated that one of the main problems of the Turkish
education system is incompetent school administrators. Among the stakeholder groups, teachers,
school administrators, NGO representatives, and faculty members emphasized this problem. Some of

the excerpts related to this problem are as follows:

P40: One of the major problems is the lack of school administrators to improve the learning settings in
schools and the involvement of trade unions in the appointment of school administrators. The only
thing that administrators appointed in this way do is prevent problems at school. (Teacher, Male, aged

30-35 years old, Bachelor’s Degree)
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P65: Unfortunately, the appointment of people who are not competent enough to be an administrator is
an important problem. This causes problems and failure in the school environment. Also, such
administrators both damage our profession and kill our teachers’ love for the profession. (School

Administrator, Male, aged 36-41 years old, Bachelor’s Degree)
Too Much Focus on Academic Achievement

Thirteen of the interviewed stakeholders stated that one of the main problems of the Turkish
education system is too much focus on academic achievement. Among the stakeholder groups,
teachers, school administrators, parents, NGO representatives, and faculty members emphasized this

problem. Some of the excerpts related to this problem are as follows:

P24: Academic achievement is brought to the fore while other skills are pushed aside. Everyone sees
children who get good grades as successful and talented. But no one cares about students” moral values.
Because academic achievement is everything in our education system. (Teacher, Female, aged 24-29

years old, Bachelor’s Degree)

P110: Children who get good grades, especially in major subject areas, are considered successful and
talented. (However,) academic achievement alone will be insufficient without other life skills. Because
one of the purposes of education is to prepare the individual for life. Expressing yourself and building
good relationships with people is as important as solving a math or science problem. (Faculty Member,

Female, aged 30-35 years old, Doctoral Degree)
Decline in the Social Prestige of the Teaching Profession

Thirteen of the interviewed stakeholders stated that one of the main problems of the Turkish
education system is the decline in the social prestige of the teaching profession. All stakeholder

groups emphasized this problem. Some of the excerpts related to this problem are as follows:

P38: 1t is an important problem that teachers are not respected enough. Society and administrators do
not value teachers enough. Valuing teachers who, as Atatiirk stated, will raise the new generation will

increase their energy and motivation. (Teacher, Female, aged 24-29 years old, Bachelor’s Degree)

P117: The first problem of the education system is the lack of respect for teachers in society. Children
who get the highest marks in the university entrance exam prefer the departments of medicine and
engineering. On the other hand, those who enter faculties of education with low university entrance
exam scores and later become prospective teachers are not usually idealists. The social prestige of the
teaching profession is declining due to the erosion of national and moral values. (Faculty Member,

Female, aged 30-35 years old, Doctoral Degree)

The second research question in line with the general purpose of the study was “Under what

categories can the main problems of the Turkish education system determined according to
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educational stakeholders be collected?” The categories that group the findings obtained from the

interviewed educational stakeholders and the frequencies of these categories are given in Table 3.

Table 3. Problems of the Turkish education system (in categories) and their frequencies

Categories (f = 8) Freque Codes Freque
ncy ncy
Frequent changes in the system 54
Political interventions (Nepotism) 16
Incompetent school administrators 13
Failure to create a national understanding 11
Lack of a specific educational philosophy 9
Administrative Problems 125 Ministe‘zrs without professional backgrounds in 8
education
Failure to provide equal opportunities 8
Reforms carried out without taking the opinions of 3
stakeholders
Unemployment of educated people
Failure to evaluate the problems in a holistic manner 1
Failure to train qualified teachers 31
Insufficient professional development of teachers 15
Decline in the social prestige of the teaching profession 13
Problems related to teachers
and the training of teachers 69 Teacher shortage >
Teachers' workload
Failure to measure teachers' performance
Teachers with high levels of burnout
Lack of personalized learning 16
12-year compulsory education 13
. Too much focus on academic achievement 13
Problems related to educational . .
processes 68 Exam—orle.nted education . 12
Rote learning-based education 8
Inadequate practical training
Coeducation 1
Lack of parental involvement 17
Parental and societal problems 0 Incompati.bility with the.social structure
Parents with low educational levels 5
Lack of social support for education 3
Crowded classrooms 15
Problems related to physical 0 Physical and infrastructural problems 10
infrastructure and materials Poor-quality textbooks 5
Schools' security problem 2
Frequent changes in curricula 9
Failure to appropriately implement education programs 5
Lack of sufficient emphasis on national values in 4
curricula
Curricula-related problems 2 Curricula developed without taking the opinions of 1
relevant stakeholders
Teachers' insufficient knowledge about curricula 1
Curricula not appropriate for students' level 1
Problems related to the financing 9 Insufficient school budgets 6
of education Insufficient share allocated from the central budget 3
Problems related to vocational 4 Late professional orientation of students 2
training Insufficient emphasis on vocational education 2
TOTAL 360 TOTAL 360

As can be inferred from Table 3, the 42 problems obtained from the interviewed stakeholders

were collected in eight categories in total. These categories, in order of their frequencies, are
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administrative problems (f=125), problems related to teachers and the training of teachers (f=69),
problems related to educational processes (f=68), parental and societal problems (f=32), problems
related to physical infrastructure and materials (f=32), curricula-related problems (f=21), problems

related to the financing of education (f=9), and problems related to vocational training (f=4).
Conclusion, Discussion, and Recommendations

In line with the purpose of the study, the main problems of the Turkish education system
were addressed according to six different stakeholder groups, including students, teachers, parents,
school administrators, representatives of non-governmental organizations, and faculty members.

Accordingly, it was determined that the Turkish education system has 42 main problems.

The obtained findings show that the Turkish education system has a wide range of problems.
It was stated by all the interviewed stakeholder groups that the most important problem of the
Turkish education system is the frequent changes in the system. The fact that frequent changes in the
system were presented as the most important problem by all stakeholder groups shows that this
problem affects all stakeholders. According to the participants, frequent changes in the system cause
uncertainty, trust, adaptation, etc. problems. Giir and Celik (2009) attributed the instability in the
Turkish education system to the frequent changes of the ministers of National Education as well as the
changes in educational policies with every government change. On the other hand, Gedikoglu (2005)
stated that due to frequent changes, continuity in educational policies could not be achieved and there
was a serious waste of resources. Similarly, in a study by Karakiititk and Ozdogan Ozbal (2019),
interviewed educational administrators stated that the most important problem of the Turkish
education system is the constant changes. Changes are necessary to adapt to the age; however, the
lack of consultation with the relevant stakeholders and necessary pilot implementations when making
these changes as well as failure to spare enough time to see the effects of the changes prevent the

implementation of long-term educational policies.

As actors leading educational processes and directly contributing to the success of these
processes, teachers (Nalcac1 and Sokmen, 2016) have a very important role in the Turkish education
system. However, the participants of the present study stated that one of the most important problems
of the Turkish education system is the failure to train qualified teachers. Similarly, in the study conducted
by Keser Ozmantar and Aktas (2018) by taking the opinions of various stakeholders, it was
determined that the most important problem of the Turkish education system is the failure to train
qualified teachers. In the present study, the failure to train qualified teachers was attributed to reasons
such as the mistakes related to the selection process of prospective teachers, the failure to provide
quality education in faculties of education, and the inability of teachers to improve themselves.
Another problem that emerged in the study is the insufficient professional development of teachers. These

results are quite consistent. These problems can be caused by a variety of reasons. The General
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Directorate of Teacher Training under the Ministry of National Education offers various in-service
training programs to ensure the professional development of teachers. However, Elgicek and Yagar
(2016) stated that these in-service training programs were inadequate in terms of quality and quantity,
that they were designed without considering the needs, demands, and opinions of teachers, and that
therefore they were ineffective. On the other hand, Can (2019) reported the following reasons that
prevented teachers’ professional development: the fact that they are not concerned for their
professional development with the comfort of being subject to the Civil Servants Law No. 657, the
insufficiency of pre-service and in-service training, teachers’ workload, occupational burnout, and

lack of motivation and purpose.

As children begin the formal education process in schools, parents transfer their
responsibilities toward their children’s education to these institutions to a large extent (Saglam and
Caliskan, 2017). However, this stage does not end parents’ responsibilities, on the contrary, it imposes
different roles and responsibilities on them. According to the participants of the present study, the lack
of parental involvement in education is one of the important problems of the Turkish education system.
Also, another problem related to parents was stated as parents with low educational levels. These
problems related to parents, naturally, have a negative effect on the cooperation and interaction
between schools and parents. Consistent with our findings, various studies examining the problems of
the Turkish education system (Tasdemir, 2015; Yilmaz and Altinkurt, 2011) reported that school-
family cooperation was insufficient. This result obtained in the present study shows that parental
involvement in education is insufficient. Another result obtained in the study is related to political
interventions (nepotism) in the Turkish education system. Ozdemir and Kaplan (2017) also reported a
similar finding. Participants mostly associated this problem with the oral examination system
(interview) used in the appointment of new teachers, the oral examination system used in the
appointment of new school administrators, or various school-based situations (such as student
registration, the appointment of auxiliary staff to schools). It was stated that some individuals were
favored in appointment processes by those who hold political positions. This problem can negatively

affect people’s trust in the education system and divert educational institutions from their goals.

Each student has unique characteristics, skills, and needs. These factors need to be taken into
account for healthy student development. In the present study, another of the main problems of the
Turkish education system was the lack of personalized learning. It can be said that this problem stems
from educational stakeholders” efforts for raising uniform individuals (Hareket et al., 2016). Crowded
classrooms, which was another problem expressed by the participants, can be one of the reasons for the
lack of personalized learning. This is because the ability to carry out personalized learning and
consider students’ differences is closely related to class sizes (Yaman, 2010). To carry out personalized
learning, classrooms should not be crowded. Similarly, Deveci and Aykag (2018) stated that crowded

classrooms are an important infrastructural problem in primary schools. It was also reported that
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there is a clear and strong relationship between class size and academic achievement (Glass and
Smith, 1979). It can be said that crowded classrooms are an important obstacle to effective classroom

communication and effective learning processes.

With the amendment made in 2012, 12-year compulsory education, commonly known as the
“4 + 4 + 4 Education System,” was commenced in Turkey. With this amendment, 4-year secondary
education was included in the scope of compulsory education. According to the interviewed
educational stakeholders, 12-year compulsory education is an important problem for the Turkish
education system. School administrators stated that since the secondary education level was made
compulsory, they have experienced problems related to in-school discipline, educational processes,
and schools’ infrastructure. Memisoglu and Ismetoglu (2013) also reported similar findings. On the
other hand, another problem frequently emphasized by educational stakeholders is incompetent school
administrators. Competence in school administrators is an important factor affecting the overall
academic performance of schools (Babaoglan, Nalbant and Celik, 2017). The lack of competence in
administrators both decreases their prestige (Y1lmaz and Alabas, 2019) and negatively affects teachers’

motivation (Ciftci, 2017).

The study found that one of the important problems of the Turkish education system is too
much focus on academic achievement. Participants mostly noted that the content and activities aimed at
improving the social, sportive, and cultural characteristics of the students were insufficient. According
to the 2015-2019 Strategic Plan developed by the Ministry of National Education (2015), one of the
weaknesses of the Turkish education system is “the insufficient number of social, cultural, sportive,
and scientific activities.” Competition in the Turkish education system has transformed it into an
academic achievement-oriented, that is, an exam-oriented education system (Ural, 2016). According to
the interviewed educational stakeholders, one of the main problems of the Turkish education system
is exam-oriented education. It can be thought that there is a relationship between too much focus on
academic achievement and exam-oriented education in the Turkish education system. Ural argues that
with selection exams, academic achievement has been glorified and education has been deprived of its
main purpose of supporting the holistic development (physical, intellectual, emotional, and

behavioral) of the individual.

The quality of the education provided at various levels can be evaluated together with the
quality of teachers. In this respect, it would not be incorrect to say that the most important element of
the system is teachers. In the present study, it was found that one of the most important problems of
the Turkish education system is the decline in the social prestige of the teaching profession. Participants
attributed this problem to reasons such as decreased teacher authority, teachers being negative role
models for students, and teachers’ inability to improve themselves personally and professionally.

According to the study conducted by Bozbayindir (2019), reasons such as low incomes, teachers’
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negative attitudes and behaviors, insufficient personal rights, negative relationships with relevant
stakeholders, and negative behaviors and discourses of bureaucrats and politicians negatively affect
the status of the teaching profession. It is seen that the mentioned study and the present study are
consistent. Accordingly, many factors related to teachers, the teacher training system, parents, media,

politicians, and legal legislation cause a decline in the social prestige of the teaching profession.

In the present study, the main problems of the Turkish education system were identified as a
failure to create a national understanding, physical and infrastructural problems, frequent changes in
curricula, the lack of a specific educational philosophy, ministers without professional backgrounds in
education, failure to provide equal opportunities, rote learning-based education, incompatibility with
the social structure, insufficient school budgets, failure to appropriately implement education
programs, parents with low educational levels, poor-quality textbooks, teacher shortage, inadequate
practical training, lack of sufficient emphasis on national values in curricula, the insufficient share
allocated from the central budget, teachers” workload, lack of social support for education, reforms
carried out without taking the opinions of stakeholders, unemployment of educated people, schools’
security problem, the late professional orientation of students, insufficient emphasis on vocational
education, coeducation, failure to measure teachers’ performance, curricula developed without taking
the opinions of relevant stakeholders, teachers” insufficient knowledge about curricula, curricula not
appropriate for students’ level, teachers with high levels of burnout, and failure to evaluate the

problems in a holistic manner.

The 42 basic problems determined were gathered into eight categories: Administrative
Problems, Problems related to teachers and the training of teachers, Problems related to educational
processes, Parental and societal problems, Problems related to physical infrastructure and materials,
Curricula-related problems, Problems related to the financing of education, and Problems related to
vocational training. The categories and themes related to the problems of the Turkish education
system that emerged in recent studies (Kdsterelioglu and Bayar, 2014; Yesil and $Sahan, 2015; Kutlu
Abu et al.,, 2016; Cetin et al., 2018) seem to be consistent with those that emerged in the present study.
This shows that the problems of the education system have become chronic over the years.
Nevertheless, it is very important that the 2023 Education Vision Document, developed by the

Ministry of National Education, addresses these problems from a holistic perspective.

Considering the findings and results obtained in the research, the following suggestions can

be made:

1. Before making changes to the education system, relevant stakeholders should be consulted,
pilot implementations should be carried out, and the infrastructure should be ready. Besides,
sufficient time should be allocated to see the effects of the changes, and the changes in governments

should not cause changes in the education system.
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2. The number of students in faculties of education should be reduced, and when selecting
these students, in addition to their university entrance exam scores, their attitude and aptitude
towards the teaching profession should be evaluated. The number of practical courses should be
increased. On the other hand, performance management practices can be developed to encourage
professional development in teachers. Teachers’ professional development needs can be determined,
and interesting, motivating, and useful in-service training programs can be developed for them.

3. To carry out personalized learning, it may be suggested to increase the number of activities
that enable teachers to get to know their students better. Moreover, considering the fact that students
can express themselves more comfortably in non-crowded classrooms, the number of students in
classrooms can be reduced by increasing the number of classrooms in the country.

4. Students in the secondary education level of 12-year compulsory education can be directed
to vocational training, taking into account their interests and skills, and practices that encourage
vocational training can be implemented.

5. To ensure the multi-faceted development of students, the number and quality of activities
that will reveal&improve students” social, sportive, artistic, and cultural interests and skills should be
increased.

6. To ensure that schools are managed by competent administrators, postgraduate education
in the field of educational management can be laid down as a condition for the appointment of school
administrators. Also, the personal and professional development needs of current school
administrators can be determined, and in-service training programs can be held periodically.

7. To increase the prestige of the teaching profession, teachers’ authority over students can be
increased. Also, teachers should be consulted for changes to be made in education and their personal
rights should be increased.

8. Further research can be conducted to obtain the views of other stakeholder groups such as
education inspectors, administrators in provincial and district national education directorates,
bureaucrats in the Ministry of National Education, and political party representatives. Besides, the

problems identified in this research can be addressed from a wider perspective in future research.
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