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The aim of this research is to examine the cursive italic handwriting of classroom
teacher department students and to review the spelling mistakes made by the students
of the classroom teacher department. In order to achieve this general purpose, the
examination of the writing of the letters according to the uppercase and lowercase
status, the italic and upright status of the writing and whether it conforms to the
guideline lines are considered as criteria. The research is structured with document
analysis and content analysis methods, which are qualitative data collection
techniques. The third grade students, who are studying in a training faculty in the
Central Anatolia region, are the research group. The data was created by collecting the
writing books used by the students studying in the third grade within the scope of the
course and analyzing the spelling errors by document analysis method. As a result of
the research, it was determined that the most mistakes were made by the male teacher
candidates, when examined according to the lowercase and uppercase, more mistakes
were made in the lowercase than the uppercase. When the text is examined according
to the italic status and the guideline; it was seen that the vast majority wrote
appropriate. It was observed that the majority of the part that did not write in
accordance with the guiding lines was written with a blank space without complying
with the line lines, while the other candidate teachers wrote it by overflowing the
guiding lines.

Siif Ogretmenligi Ogrencilerinin Bitisik Egik Yaz1 Hatalarinin

Incelenmesi

Makale Bilgileri

Oz

@ CrossMark

DOI: 10.29299/kefad 854004

Yiikleme: 11.10.2019
Diizeltme:  13.04.2020
Kabul: 10.06.2020

Anahtar Kelimeler:
Yazi,
Bitisik egik yazi,

Smuf 6gretmenligi

Bu arastirmanin amact smuf Ogretmenligi boliim &grencilerinin bitisik egik yazilarim
inceleyip yapilan yazim hatalarin1 incelemektir. Bu genel amaca ulasabilmek icin
ogrencilerin yazim igerisinde harflerin yazimmn biiyiik harf ve kiigiik harf durumuna
gore, yazinin diklik egiklik durumlarma gore ve kilavuz cizgilere uyup uymama
durumlarina gore incelenmesi 6lgiit olarak ele alinmistir. Arastirma nitel veri toplama
tekniklerinden dokiiman inceleme ve igerik analizi yontemleri ile yapilandirilmigtir.
Aragtirma grubunu I¢ Anadolu bolgesinde yer alan bir egitim fakiiltesinde okuyan siruf
Ogretmenligi boliimii iigiincii smif Ogrencileri olusturmaktadir. Veriler iigiincii smifta
Ogrenim goren 6grencilerin ders kapsaminda kullanmis olduklar1 yazi defterleri toplanarak
yazim hatalarinin dokiiman incelemesi yontemi ile analiz edilmesiyle olusturulmustur.
Arastirma sonucunda en fazla hatay1 erkek 6gretmen adaylarimin yaptigi, kiiglik harf ve
biiyiik harfe gore incelendiginde, kiigiik harf yaziminda biiyiik harf yazimina goére daha
fazla hata yapildig1 belirlenmistir. Yazinin egiklik durumuna ve kilavuz ¢izgilere gore
incelendiginde; biiyiik ¢ogunlugunun uygun yazdig goriilmiistiir. Kilavuz cizgilere uygun
yazmayan kismin ¢ogunlugu da satir ¢izgilere uyulmadan boslukla yazildigi, diger aday
Ogretmenlerin ise kilavuz cizgilerini tagirarak yazdiklari goriilmiistiir.
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Giris

Insan cevresiyle farkl sekillerde iletisim kurmaktadir. Bunlarin basinda konusma ve yaz dili
gelmektedir. Dil sayesinde insan evreni, doga olaylarini, yasadiklarini, yasayamadiklarini, hayallerini,
duygu ve diisiincelerini ifade eder. Konusma genis kitlelere ulasmas: agisindan simirhliklar: olan bir
yetidir. Ancak yazi bu baglamda konusma diline gore ge¢misi anlamamiz, gelecegi
sekillendirebilmemiz agisindan daha avantajli olan bir iletisim becerisidir. Ik okuma yazma
doneminde O6grencilere temel dil becerileri kazandirilmaya c¢alisilir. S6z konusu temel dil
becerilerinden birisi olan yazma, insanlarin duygu ve diisiincelerini, belirli dil kurallarina uygun ve
diizgiin bir sekilde baskalarina iletmek icin herhangi bir madde {izerine ¢izmek veya yazmak suretiyle
kullandiklar:1 isaretler olarak tamimlanmaktadir (Kavcar, Sever ve Oguzkan, 2004; Koksal, 1999).
Yazma iglemi zihinde baglar ve son asamada kagida dokme ile son bulur. Bu siirecte birey bilgi verme

ya da bakis acis1 olusturma islevini yerine getirir.

Yazma islemi diislincenin-bilginin eyleme doniismesi siirecini iceren zor kazamilan bir
beceridir. Dilin kurallarina uyma zorunlulugu bakimindan konusma becerisine gore daha ayrintili bir
siireci igerir. 1924'ten giintimiize ilk okuma yazma ogretiminde pek ¢ok yontem kullanilmustir.
Ozellikle Cumhuriyetin ilk yillarinda okuma yazma oram ¢ok diisiik seviyede oldugu igin her
yontemin amaci okuma yazma oraninu arttirmak olmustur. Son yillarda okuma yazma oraninn
artirllmasindan ¢ok okuma ve yazmanin niteliginin, etkililiginin artirilmasina 6nem verilmeye
calisiimaktadir (Aktiirk ve Tas, 2009). MEB (1986), Tiirkce Egitimi ve Ogretimi Kilavuzu'nda, ilk
okuma-yazma Ogretimi ile ilgili {i¢ yontemden bahsedilmektedir; biresim, karma ve ¢oziimleme
yontemleri. Biresim yonteminde harften ciimleye dogru, ¢dziimlemede metinden yani anlaml kisa
ciimleden harflere dogru ve karma yontemde her iki yontemin iistiin yanlarimin birlestirilmesiyle

olusturulan bir yontemdir.

[lk okuma yazma Ogretiminin amaci, 6grencilere sadece okuma ve yazma becerilerini
kazandirmak degildir. Dili dogru, etkili ve giizel kullanma ve dil becerilerinden olan iletisim kurma,
problem ¢6zme, karar verme gibi temel becerilerin de gelistirilmesi hedeflenmektedir. Zira
arastirmalar (Schneck, 1991; Marian, Linthorst-Bakker, Westenberg ve Smits-Engelsman, 2003), yazma
becerisi diisiik olan Ogrencilerin akademik basarilarinin da diisitk oldugunu gostermektedir.
Ogrencilere bu belirtilen nitelikleri kazandirmada ilk okuma yazma &gretiminde kullanilan
yontemlerin de biiyiik etkisi vardir. Tlkokul 1-4. siuflar Tiirkge Dersi Ogretim Programi Kilavuzunda
ilk okuma-yazma yontemi olarak “Ses Temelli Ciimle Yontemi” tercih edilmistir. Ses Temelli Ciimle
Yonteminde, ilk okuma yazma ogretiminde harflerin 6gretiminde seslere de yer verilmektedir.
Anlamli biitiin olusturacak birkag harf sesi ile birlikte verildikten sonra hecelere, kelimelere, ctimlelere
ve metinlere ulasilmaktadir. Boylelikle kisa siirede ciimlelere ve okuma yazma seviyesine

ulasilmaktadir (Akyol, 2013; Sahin, 2018).

1760



KEFAD Cilt 21, Say1 3, Aralik, 2020

Amerikan Ulusal Saglik Enstitiistiniin yaptig1 ¢alismalarin sonucuna gore eger uygun bir
programla ses-harf iliskisi ogretilirse, zayif okuyucular da dahil olmak {iizere, ¢ocuklarin % 951 smif
diizeylerine uygun okuma yazma becerilerini kazanip okuyabilmektedir (Lally ve Price, 1998). Alanda
yapilan ¢alismalarin ¢ogu (Norton, 1993; Trap-Porter vd; Rubin, 1985; Gladstone, 2000) her iki yazi
tiriiniin Ogretilmesinin ¢ocuklarin gerek yazinin okunakliligi, dogru tiiretilmesi ve gerekse {iretilen
fikirlerin yaziya aktarilmasini giiclestirdigini gostermektedir (Akt. Akyol, 2013). Sonug olarak yapilan
aragtirmalar, sadece bir yazi tiirliniin Ogretilmesi gerektigini, sonradan terk edilecek bir yazi ile
ugrasilmamas: gerektigini ve bitisik egik yazi tiirtintin okunaklilik, gorsellik ve daha az enerji

gerektirmesinden dolay: tercih edilmesi gerekliligini ortaya koymaktadir.

Bu baglamda bitisik el yazisi bir yandan ses ve ses-harf iligkisini sistematik bir sekilde
kazandirirken, diger yandan da daha hizli, daha az enerji harcayarak ve daha estetik bir 6zellik tasir
(Akyol, 2013). Bitisik egik el yazisiyla 6gretim, 2004-2005 egitim-6gretim doneminde 196 okulda pilot
uygulama olarak baslatildi. 2005-2006 egitim-6gretim doneminden itibaren de Tiirkiye genelindeki
tiim ilkokul birinci sinif 6grencileri, ilk yazma egitimini el yazisiyla almaya basladi. Ancak 2017-2018
egitim Ogretim yilindan itibaren de bu uygulamaya, Ogrencilerin zorlandigi, diinyadaki
uygulamalarla karsilastirma analizleri ve 6grenci becerileri gerekce gosterilerek son verildi (MEB,

2017).

[lkégretimin temel amaglarindan birisi, grencilere hizli ve akict bir sekilde okuma ve yazma
becerisini kazandirmaktir. Hizli, akic1 ve okunakli yazma denince akla bitisik egik yazi gelmektedir.
Clinkii bitisik egik yazi yazarken, yaziya soldan saga dogru, el hi¢ kalkmadan kesintisiz bir sekilde
(Fitzgerald, 2004), yazilacaklar unutulmadan yapilan bir eylem s6z konusudur. Bitisik egik yazi
¢ocuklarda hizli diisiinme ve hizli yazma (Akyol, 2005; Kazu ve Ersozlii, 2006) 6zelliginin yani sira
ogrencilerin estetik anlayislarini da desteklemektedir. ilk okuma yazmada diger onemli nokta
okunakliliktir. Harflerin boyutlarmin kiiciik ve biiyiikliigiine gore yazilmasi, uygun yerlerde
bosluklarin (harf, kelime, ctimle ve kenar) birakilmasi, ¢izgi ve birlestirmelerin uygun yapilmasi ve
yazi diizeneginin takip edilmesi okunakliigi etkileyen unsurlarla ilgilidir. Bitisik egik yazida
okunaklilik daha kolay saglanmaktadir (Akyol, Tiirkce Ik Okuma ve Yazma Ogretimi, 2013).
Disleksili, okuma giigliigii olan ve kaynastirmaya ihtiyact olan 6grencilerde de bitisik egik yazi tercih

edilmektedir (Ott (1997); Akt. Akyol, 2013).

Bitisik yazi egitiminde karsilasilan sorunlardan biri de, bitisik egik yaziy1 bilen ve
Ogretebilecek olan simif Ogretmeni yetistirmektir. Gilintimiizde bitisik egik yazi egitimi smif
ogretmenligi boliimiinde sadece ilk okuma yazma dersi ve kismen de giizel yaz1 dersi ile verilmeye
cahisilmaktadir. Fakat giizel yazi derslerine ¢ogunlukla gorsel sanatlar alanindan akademisyenler
girdigi icin, 0gretim programlarinda ilk okuma yazmanin en &nemli unsurlarindan ‘yazma’nin

temelleri atilamamaktadir. Bu durum lisans diizeyine kadar kiiciik temel harfleri kullanarak gelen
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O0gretmen adaylarina bitisik yazinin 6gretilmesini zorlastirmaktadir ($Sahin, 2012; Uysal, 2013). Bunun
yani sira Ogretmen yetistiren kurumlarin 6zellikle sinif 6gretmeni yetistiren boliimlerinde bitisik egik
yazi alan uzmani 6gretim elemanlarinin bulunmamas: da ayr1 bir sorun olarak goze carpmaktadir.
Buna ragmen 6gretmen adaylarmin bitisik egik yaziy1 sorunsuz ve diizenli bir sekilde 6grenmeleri

gerekmektedir.

Turan ve Akpinar (2008), sinif 6gretmenleri ile gerceklestirdikleri arastirma sonucunda, hem
O0gretmen hem de 6grenci agisindan bitisik egik el yazisi ile yapilan egitimin daha zor oldugunu,
velilerin bu yaz: tiiriine olumlu bakmadiklarmi ve yeterli bilgi sahibi olmadiklarin1 vurgulamistir.
Smif 6gretmenlerinin biiyiik bir kismi smif tahtasina bitisik egik yazi ile yazmaktadir. Ancak eski
aliskanliklarini terk edemeyen bazi 6gretmenlerin dik yazi1 ve bitisik egik yaziy1 birlikte kullandiklar
da goriilmiistiir (Yildiz, Yildirim ve Ates, 2009). Yine arastirmalar sonucunda giinliik hayatta dik
temel yazi kullanan Ogretmenlerin smifta bitisik egik yaziy1 zorunluluktan dolay:1 kullandiklarini,
kullanirken zorlandiklarini, 6grenciler iginde bitisik egik yazmin zorlayici ve yorucu oldugunu;
ogrencilerin yazilarinin diizensiz ve dagink oldugunu, 6grencilerin ilerleyen yillarda dik yaziya
gectikleri tespit dilmistir (Avci ve Sahin, 2016; Babayigit ve Erkus, 2017; Sahin, 2012; Arslan ve Ilgin,
2010; Tok ve Sarica, 2017). Akkaya ve Kara (2012) tarafindan 6. Siniflar tizerinde yapilan bir ¢calismada
ogrenciler, olumsuz tutum, diiz yazmanin daha yaygin kullanulmasz, bitisik egik yazinin zorluklar1 ve
okunaksiz olmasi gibi nedenlerden dolay: tercih etmediklerini ifade etmislerdir. Brans dgretmenleri
de siuf Ogretmenleri de Ogrencilerin bitisik egik yaziyla yazdiklar1 yazilar1 okuyamadiklarin
belirtmislerdir. Bununla birlikte bitisik egik yaz1 konusunda kendini yeterli gordiikleri ve 6grencilere

model olduklarin tespit eden arastirmalarda olmustur (Yildirim ve Ates, 2010).

Arastirmacilarin ortadgretim ve yiiksekogretim diizeyinde yaptiklar1 gozlemler, 6grencilerin
incelemeleri bu konunun tekrar giindeme getirme geregini ortaya ¢ikarmistir. MEB tarafindan onii
siiriilen, 6grencilerin zorlanmalari, diinyadaki uygulamalar ve benzeri gerekgeler dikkate alindiginda,
bugiin itibariyle herhangi bir degisiklik olmadigi, sorunun bitisik egik yazidan kaynaklanmadig:
goriisti ortaya gikmistir. Ogrencilerin giizel, seri ve hizli, dogru yazma becerilerine tekrar dikkat

¢ekme agisindan bu ¢alismanin yapilmasina karar verilmistir.
Arastirmanin Amaci

Bu arastirmanin amact smif dgretmenligi boliim 6grencilerinin bitisik egik yazilarinda var

olan hatalarini belirlemektir. Bu amag dogrultusunda asagidaki sorulara cevap aranmistir:

1. Smmuf 6gretmenligi iiclinci smif Ogrencileri bitisik egik yazida en ¢ok ne tiir hatalar

yapmaktadir?

2. Yazilar biiyiik harf ve kiiglik harf durumuna gore incelendiginde, en ¢ok hangi harflerde

yanhisliklar yapilmistir?
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3. Yazilar diklik egiklik durumuna gore incelendiginde, ne tiir hatalar yapmigslardir?
4. Yazilar kilavuz gizgilerine gore incelendiginde uyma durumlari ne diizeydedir?

5. Yazlar biiyiik harf gruplar1 ve kiiglik harf gruplari olarak (elat, inorm, ukiysd, 6bsgz,

gcph, gvfj) ayr ayr incelendiginde en ¢ok hangi harf grubunda hatalar yapilmistir?
Yontem
Aragtirma Modeli

Bu arastirmanin modeli olarak tercih edilen nitel arastirma, “gézlem, goriisme ve dokiim
analizi gibi nitel veri toplama yontemlerinin kullanildigy, algilarin ve olaylarin dogal ortamda gergekci
ve biitlinciil bir sekilde ortaya konmasina yonelik nitel bir siirecin izlendigi arastirma tiirii” olarak
tanimlanmaktadir Dokiiman incelemesi arastirilmasi hedeflenen olgu ve olgular hakkinda bilgi iceren
yaz1 materyallerin analizini kapsar (Yildirim ve Simsek, 2018). Aragtirmada Simf Ogretmenligi ticiincii

smif 6grencilerinin mevcut yazim hatalar1 incelenmistir.
Calisma Grubu

Arastirma grubu 2016-2017 egitim-6gretim yilinda I¢ Anadolu bolgesinde yer alan bir egitim
fakiiltesinde Smif Ogretmenligi boliimiinde ogrenim géren 71 figlincii simuf Ogrencisinden

olusmaktadir. Ogrencilerin cinsiyete iligkin bilgileri agsagida yer almaktadr.

Tablo 1. Ogrencilerin cinsiyetlerine gire dagilim

Cinsiyet N %
Kadin 40 56.4
Erkek 31 43.6

Ogrencilerin cinsiyet dagilimlari incelendiginde kadin &grencilerin (% 56,4) erkek

Ogrencilerden (43,6) daha fazla olduklar: goriilmektedir.
Verilerin Toplanmasi ve Céziimlenmesi

Erciyes Universitesi Smif Ogretmenligi 3. siuf dgrencilerinin, giiz déneminde aldig1 Ik

Okuma Yazma Ogretimi dersi kapsaminda kullanilan giizel yazi defterleri verileri olusturmaktadir.

Yazim hatalarini inceleme cizelgesi arastirmacilar tarafindan gelistirilmistir. 2005 Tlkogretim
Programinda yer alan ilkokul birinci sinif yazma kazanimlar: incelenmis ve Akyol'un (2013: 265-266)
Tiirkge Tk Okuma Yazma Ogretimi kitabinda yer alan biiyiik ve kiiiik harflerin yazilis sekillerine
gore kazanimlar ve alanda yapilan ¢alismalar dogrultusunda inceleme ¢izelgesi taslagi hazirlanmaistir.
71 ogrenciden defterler toplanarak oncelikle incelenmis ve hatalara gore de inceleme Olgiitleri
olusturulmustur. Defterlerde yer alan yazilar verilen ddevler dogrultusunda hazirlanmistir. Verilen
Odevler ise sunlardir: Atatiirk’iin Genglige Hitabesi-Mustafa Kemal Atatiirk, Canakkale Sehitlerine-
Mehmet Akif Ersoy, Bayrak-Arif Nihat Asya, Cayda Cira Destani-Niyazi Yildirim Gengosmanoglu,

Mona Roza-Sezai Karakog ve Etme-Mevlana Celaleddin Rumi. Bu ddevler haftalik olarak 6grencilere
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ders siiresinde bitisik egik yazi ile yazdirilmigtir ve daha sonra defterler toplanarak belirlenen olgtitler
temel alinarak incelenmistir. Yazilar incelenirken objektifligin saglanmasi nedeniyle daha 6nce birinci
smif okutmus iki ayri Ogretmen ve arastirmacilar tarafindan hazirlanan inceleme cizelgesi
dogrultusunda okunmustur. Arastirmacilarin ve diger iki smif O6gretmeninin ortak gordiikleri

yanlislar degerlendirilmeye alinmustir.
Arastirmanin uygulama basamaklarini su adimlar izlemistir:

1)Ilk Okuma Yazma Ogretimi dersi kapsaminda &grencilere dénem icinde yazilmasi gereken
Odevler verilmistir. Dénem sonunda defterler toplanarak belirlenen 6lgiitler dogrultusunda

incelenmistir.
2)Defter incelemeleri yapilirken gerekli yerlerde 6rnek fotograflar ¢ekilmistir.
Aragtirmanin Etik Izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayimn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Bulgular
Sinif 6gretmenligi ticlincii smif ogrencilerinin bitisik egik yazilarinin hatalarini incelemeyi

amacglayan bu arastirmada bulgular tablolar halinde sunulmustur. Arastirmada incelenen

defterlerdeki yazilar;
A) Biiyiik harf-kiiciik harf bigimi,
B) Yazilarin diklik-egiklik durumu,
C) Yaziyazarken kilavuz cizgilerine uyum ve
D) Hata yapilan biiytik-kiiciik harf gruplar sirasiyla incelenmistir.
Ogrencilerin Biiyiik Harf ve Kiiciik Harf Yazmalarina iliskin Bulgular

Ogrencilerden toplanan defterlerdeki yazilar sirayla biiyiik-kiigiik harflerinin yazim sekli
inceleme c¢izelgesindeki oOlgiitler dikkate alinarak incelenmis ve inceleme sonuglarina Tablo 2’de yer

verilmigtir.
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Tablo 2. Harflerin yazuminmn biiyiik harf bazinda incelenmesi sonucu elde edilen bulgular

Biiytiik — Kiiciik Kadin Erkek Toplam

Harf Yazim f Grup. %  Top.% f Grup. % Top.% f %
Biyiitk Hatali 27 67,50 38,0 27 87,10 38,1 54 76,1
Harf Hatasiz 13 32,50 18,4 4 12,90 55 17 23,9
Kigiik  Hatali 28 70,00 39,4 27 87,10 38,1 55 77,5
Harf Hatasiz 12 30,00 17,0 4 12,90 55 16 22,5
Toplam 40 100,00 56,4 31 100,00 43,6 71 100,00

Tablo 2’'de goriildiigii gibi, 6grencilerin % 76,1’inin toplamda biiytiik harfleri hatali yazdiklars;
bunlarin yarismin (%38,0) kadin, diger yarisimin (% 38,0) da erkek oldugu ortaya ¢ikmistir. Biiyiik
harfleri hatasiz yazan Ogrencilerin orani ise katiimcilarin yaklasik dortte birini (% 23,9)
olusturmaktadir. Biiyiik harfleri hatasiz yazan Ogrenciler cinsiyetlerine gore incelendiginde;
beklendigi gibi hatasiz yazan kadin dgrencilerin orani (% 18,4) erkek 6grencilerden (% 5,5) daha
yliksek bulunmustur. Diger yandan kadin 6grencilerin kendi igerisinde hatali yazma orami biiyiik
harflerde % 67,50, kiigiik harflerde ise % 70,00 olarak bulunmustur. Bu oran erkek 6grencilerde biiyiik
ve kiigiik harflerde % 87,10 olarak ortaya ¢ikmustir. C)grenci defterindeki yazilar kiiciik harfler
agisindan incelendiginde; yine dgrencilerin dortte iiclinden fazlasmin (% 77,5) kiiglik harfleri hatal
yazdiklari, sadece % 22,5 6grencinin kiigiik harfleri hatasiz yazdiklar goriilmektedir. Kiigiik harfleri
hatali yazan Ogrenciler cinsiyetlerine gore incelendiginde; kii¢iik harfleri hatasiz yazan kiz

Ogrencilerin oramn (% 17,0) erkek 6grencilerin oranindan (% 5,5) daha yiiksek bulunmustur.
Ogrencilerin Bitisik-Egik Yaziy1 Diklik-Egiklik Yazma Durumlarina iliskin Bulgular

Calismada ogrenci defterlerindeki yazilar diklik-egiklik durumlarina gore de incelenmistir.
S6z konusu incelemede ortaya g¢ikan yazim yanlislarina iliskin sayisal degerlere Tablo 3'te yer

verilmigtir.

Tablo 3. Yazimin diklik-egiklik durumuna gore incelenmesi sonucunda elde edilen bulgular

Yazmin Kadin Erkek Toplam

diklik-

egiklik f Grup. % Top. % f Grup.%  Top.% f %
durumu

Dik 2 5,00 2,80 10 32,26 14,00 12 16,9
Egik 31 77,50 43,70 16 51,61 22,60 47 66,2
Cok Egik 7 17,50 9,90 5 16,13 7,00 12 16,9
Toplam 40 100,00 56,40 31 100,00 43,60 71 100,0

Tablo 3 incelendiginde; oncelikle 6grencilerin toplamda yarisindan fazlasinin (% 66,2) el
yazisimi Olglitlere uygun (egik) yazdigi, % 16,9luk kisminin da kismen hatali yazdiklan
goriilmektedir. Yazinin diklik-egiklik Olgiitii olarak tamamen hatali yazma oram ise sadece % 16,9
olarak ortaya ¢ikmuistir. Ogrencilerin % 16,9’unun bitisik egik yazi yazmasi gerekirken yazilarmi dik
yazdiklari, biiyiik bir cogunlugunun (% 66,2) egik ve dik yazan &grenciler kadar da ¢ok egik yazan
ogrenci (% 16,9) oldugu belirlenmistir. Yazilarin dik-egik ya da ¢ok egik yazma durumlar cinsiyetlere

gore incelendiginde, Kadin 6grencilerin talep edilen gekilde yazdiklarni goriilmektedir. Dik yazan
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Ogrenciler icerisinde kadin 6grencilerin orani (% 2,8) erkek &grencilere (% 14,0) gore daha diisiik
bulunmustur. Bitisik egik yaziy1 dogru (egik) yazan dgrenciler incelendiginde; kadin 6grencilerin (%
43,7) erkek ogrencilerden (% 22,6) daha dogru yazdiklar1 goriilmektedir. Cok egik yazma konusunda

da, kadin 6grencilerin orani (% 9,9) erkek 6grencilerin oranindan (% 7,0) daha yiiksek bulunmustur.

Ogrencilerin dik-egik yazma hatalarimin neler oldugunu gorebilmek amaciyla 6grenci
defterlerinden ornekler alinmistir. Asagidaki resimlerde (Resim 1, 2, 3, 4) 6grencilerin dik ve egik

yazma Ornekleri yer almaktadir.
Resimlerde de goriildiigii gibi, 6grencilerin % 66,2’sinin bitisik egik yaziy1r diklik-egiklik
agisindan dogru yazdigi, ancak geri kalan 6grencilerin yarisinin (% 16,9) bazen dik, diger yarisinin da

¢ok egik yazdiklari resimlerden de anlasilmaktadir.

=
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Resim 3. Bitisik egik el yazisinin egik yazilmis ornegi  Resim 4. Bitigik egik el yazisinin egik yazilmis drnegi

Ogrencilerin Yazarken Kilavuz Cizgilerine Uyma Durumlarina iligkin Bulgular

Ogrencilerden toplanan defterlerdeki yazilar, bitisik egik yazida kilavuz gizgilerine uyma
Ol¢iitii agisindan da incelenmistir. Asagidaki tabloda (Tablo 4) 6grencilerin cinsiyetlerine gore kilavuz

cizgilerine uyma durumlarina iliskin frekans ve yiizde degerlere yer verilmistir.

Tablo 4. Ogrencilerin yazarken kilavuz ¢izgilerine uyma durumlarina iliskin bulgular

o Kadin Erkek Toplam
Kilavuz cizgiler
f Grup% Top% f Grup % Top% f %
Bosluklu yazma 6 15,00 8,40 13 41,94 18,30 19 26,8
Tam dolu (uygun) 33 82,50 46,6 12 38,71 16,90 45 63,4
Tagirilmis 1 2,50 1,40 6 19,35 8,40 7 9,8
Toplam 40 100,00 56,40 31 100,00 43,60 71 100
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Tablo 4'te goriildligli gibi, 6grencilerin % 63,4’ bitisik egik yaziy1 kilavuz cizgilerine uyma
olgiitli agisindan uygun yazdiklar goriilmektedir. Uygun yazma kilavuz cizgilerinin alt ve iistiinde
bosluk birakmaksizin yazma anlamina gelmektedir. Ogrencilerin gogunlugunun bu &lgiitlere
uyduklar goriilmektedir. Kilavuz ¢izgilerini doldurmadan bosluk birakan &grencilerin orani (% 26,8)
da azimsanmayacak kadar fazladir ve 6grencilerin dortte birini gegmektedir. Geriye kalan % 9,8lik

kisim ise yazarken kilavuz cizgilerine uymamakta ve yazilarin tagirmaktadir.

Ogrencilerin yazarken kilavuz gizgilerine uyma durumlar cinsiyetler agisindan ele
alindiginda; kadin 6grencilerin yartya yakini (% 46,6) bitisik egik yazida kilavuz cizgilerine uyarken,
erkek 6grencilerin sadece 16,9'u bu kurala uymaktadir. Hatali yazanlar yani ya ¢izgiyi tasiran ya da
bosluklu yazan agisindan da, yine erkek 6grencilerin orani (% 26,7), kadin 6grencilerin oranindan (%

9,8) oldukga yiiksek bulunmustur.

Ogrencilerin bitisik egik yaz1 yazarken kilavuz gizgilerine uyma agisindan uyum-uyumsuzluk

durumlarina iliskin 6rnek resimler 6grenci defterlerinden ¢ekilmistir. Asagidaki resimlerde (Resim 5,

6, 7) s6z konusu hatalardan 6rnekler goriilebilir.

Resim 5. Kilavuz gizgilere tam uyulmams bosluklu Resim 6. Kilavuz ¢izgilere uyulmus tagirilarak
yazilan yazi 6rnegi yazilan yazi 6rnegi

Resim 7. Kilavuz ¢izgiler tam doldurularak yazilan yazi 6rnegi

Bitisik Egik Yazida Biiyiik-Kii¢iik Harf Gruplarinin incelenmesine iligskin Bulgular

Bu boliimde 6nce hatali yazilan biiyiik harflere, sonra da hatali yazilan kiigiik harflere yer

verilmektedir.
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Biiyiik Harf: Ogrencilerin yazi1 defterlerinde bitisik egik yazi incelemesinin son olgiitii biiyiik-kiigiik
harflerin hangilerinin dogru ve yanhs yazildigina iliskindir. Asagidaki tabloda en fazla yanlis yazilan

biiytiik harflerin cinsiyetlere gore yanlis yapma frekanslarina yer verilmistir.

Tablo 5: En fazla hatali yazilan biiyiik harfler (ELAT Grubu)

Hatali  Kadin (40) Erkek (31) Toplam (71)

Yazilan Hatali Hatasiz Hatali Hatasiz Hatali Hatasiz
Bﬁyﬁk o, o, 0, o, O, 0,
Harfler %o f %o f % f %o f % f %o

E 0 0,00 40 100 1 3,23 30 96,77 1 1,41 70 98,59
L 0 0,00 40 100 O 0,00 31 100,00 0 0,00 71 100,00
A 10 25,00 30 75 12 38,71 19 61,29 22 30,99 49 69,01
T 4 10,00 36 90 8 25,81 23 74,19 12 16,90 59 83,10
Toplam 14 35,00 21 67,74 35 49,30

Yukaridaki tablo (Tablo 5) incelendiginde; ozellikle “L” harfini hi¢bir 6grencinin hatali
yazmadigy, “E” harfini de sadece 1 dgrencinin (% 1,4) hatali yazdig1 dikkat gekmektedir. Ogrencilerin
en fazla hatali yazdig1 harf ise, “A” olarak goriilmektedir. 10 kadin (% 25,0) ve 12 (% 38,71) erkek
dgrenci olmak {izere toplamda 22 (% 30,99) dgrencinin A harfini hatali yazdig1 goriilmektedir. Tkinci
sirada hatali yazilan biiyiik harf ise “T” harfidir. Kadin 6grencilerin % 10"u, erkek 6grencilerin ise %
25,81’inin “T” harfini hatal1 yazdiklar1 ortaya ¢ikmistir. Hatali yazmalarin cinsiyetlere gore dagilimina
bakildiginda, kadin 6grenciler 14 kez hatali yazim yaparken, bu oran erkeklerde 21 kez olarak ortaya

cikmustir.

Asagidaki resimlerde (Resim 8, 9) “A” harfinin dogru ve yanlis yazimina iliskin resimler yer

almaktadir.

Resim 8. A" Harfinin Dogru Yazimi Resim 9. "A” Harfinin Hatali Yazum

Bu boliimde hatali yazim grubunda ele alman ikinci biiyiik harf grubu ise “INORM”
grubudur. Asagidaki tabloda cinsiyetlere gore bu gruptaki harflerin hatali yazimina iliskin frekans ve

ylizde oranlar1 yer almaktadir.
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Tablo 6. En fazla hatali yazilan biiyiik harfler INORM Grubu)

Hatali Kadin (40) Erkek (31) Toplam (71)

Yazilan Hatali Hatasiz Hatali Hatasiz Hatali Hatasiz
Bﬁyﬁk o, 0, o, 0, 0, O,
Harfler f %o f % f %o f % f %o f %o

I 2 5,00 38 95,00 6 19,35 25 80,65 8 11,27 63 88,73
N 1 2,50 39 9750 9 29,03 22 70,97 10 14,08 61 85,92
O 1 2,50 39 9750 1 3,23 30 96,77 2 2,82 69 97,18
R 3 7,50 37 92,50 6 19,35 25 80,65 9 12,68 62 87,32
M 4 10,00 36 90,00 5 16,13 26 83,87 9 12,68 62 87,32
Toplam 11 27,5 27 87,10 38 53,52

Tablo 6 incelendiginde; en fazla (% 14,08) O0grenci tarafindan hatali yazilan harfin “N”,
ogrencilerin ¢ok azinin (% 2,82) hata yaptiklari harfin ise “O” oldugu dikkat ¢ekmektedir. En fazla
kadin 6grencinin (% 10,0) hatal1 yazdiklar1 harf “M” harfi iken, en fazla erkek 6grencinin (% 29,03)
hatali yazdiklar1 harf ise “N” harfi olmustur. Toplamda hata orani incelendiginde, bu béliimde de
erkek ogrenciler 27 kez bu gruptaki harfleri hatali yazarken, kadin 6grencilerin ise sadece 11 kez hatal:

yazdig1 ortaya ¢ikmustir.

Asagidaki resimlerde (Resim 10, 11) 6grencilerin en fazla hatali yazdiklar1 “N” harfinin hatah

ve hatasiz yazimina iliskin 6rnekler yer almaktadir.

Resim 10. "N" Harfinin Hatasiz Yazim Resim 11. "N" Harfinin Hatali Yazimi

Aragtirmada biiyiik harf yazim hatalarinin incelenmesinde tigiincii grup UKIYSD grubudur.
Asagidaki tabloda (Tablo 7) cinsiyetlere gore bu gruptaki harflerin hatali yazimina iliskin frekans ve

ylizde oranlar1 yer almaktadar.

Tablo 7. En fazla hatali yazilan biiyiik harfler (UKIYSD Grubu)

Hatalt Kadin (40) Erkek (31) Toplam (71)

Yazilan Hatali Hatasiz Hatali Hatasiz Hatali Hatasiz
Buytik % f % f % f %  f % £ %
Harfler

U 0 0,00 40 100,00 0 0,00 31 100,00 0 0,00 71 100,00
K 9 22,50 31 7750 14 4516 17 54,84 23 32,39 48 67,61
I 2 500 38 95,00 6 19,35 25 80,65 8 11,27 63 88,73
Y 5 12,50 35 8750 5 16,13 26 83,87 10 14,08 61 85,92
S 4 10,00 36 90,00 8 25,81 23 74,19 12 1690 59 83,10
D 12 30,00 28 70,00 18 58,06 13 41,94 30 4225 41 57,75

Toplam 32 80 51 164,52 83 116,90
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Tablo 7 incelendiginde; 6grencilerin sadece biiyiik “U” harfini yazarken hata yapmadiklari, en
fazla hatali yazimi “D” harfi (% 42,25) ve “K” harfinin (% 32,39) yaziminda yaptiklari, en az hatal
yazimi ise “I” harfinin (% 11,27) yazarken yaptiklar1 ortaya ¢ikmistir. Bu gruptaki harflerin hatal
yazimlarinda kadin (% 30,0) ve erkek (% 42,5) o6grencilerin ayni harfi (D) en fazla yanlis hatal
yazdiklar1 goriilmektedir. Buna paralel olarak en az hatali yazdiklari harf olan “I” harfini kadin
ogrencilerin % 5'i, erkek 6grencilerin de % 11,27’si hatali yazmuslardir. Diger taraftan toplamda hatali
yazim oranlarina cinsiyetler agisindan bakildiginda, kadin 6grenciler 32 kez hatali yazim yaparken,
erkek 6grencilerin 51 kez hatali yazim yaptiklar1 goriilmektedir. Asagidaki resimlerde (Resim 12, 13)

ogrencilerin en fazla hatali yazdiklar1 “D” harfinden hatasiz ve hatal1 yazim 6rnekleri yer almaktadir.

Resim 12. "D" harfinin hatasiz yazim Resim 13. "D"” harfinin hatali yazimi

Yukaridaki resimde (Resim 12), 6grencilerin % 57,75’inin hatasiz olarak yazdig1 “D” harfinin
yazim Ornegi yer alirken, sagdaki resimde (Resim 13) ogrencilerin % 42,25'inin hatali yazdigy,

siislemeler yaptig1 drnek goriilmektedir.

Aragtirmada biiyiik harflerin incelendigi diger bir grup ise “OBUSCZ” grubudur. Asagidaki
tabloda (Tablo 8) 6grencilerin cinsiyetlerine gore bu gruptaki harflerin hatali yazimina iliskin frekans

ve ylizde oranlar1 yer almaktadir.

Tablo 8. En fazla hatal yazilan biiyiik harfler (OBUSCZ Grubu)

Hatali Kadin (40) Erkek (31) Toplam (71)

Yazilan Hatali Hatasiz Hatali Hatasiz Hatali Hatasiz
Bﬁyﬁk 0, o, o, 0, 0, O,
Harfler f %o f %o f %0 f %0 f %o f %o

O 3 7,50 37 92,50 2 6,45 29 9355 5 7,04 66 92,96
B 10 25,00 30 75,00 17 54,84 14 45,16 27 38,03 44 61,97
U 0 0,00 40 100,00 0 0,00 31 100,00 0 0,00 71 100,00
S 5 12,50 35 87,50 16 51,61 15 48,39 21 29,58 50 70,42
C 2 5,00 38 95,00 3 9,68 28 90,32 5 7,04 66 92,96
Z 7 17,50 33 82,50 13 41,94 18 58,06 20 28,17 51 71,83
Toplam 27 67,5 51 164,52 78 109,86

Tablo 8 incelendiginde; bu grupta yer alan harflerden sirayla “B” (% 38,03), “$” (% 29,58) ve
“Z" harflerinin biiyiik yazilmasi 6grenciler tarafindan hatali yazilmistir. Ogrencilerin tamami “U”
harfini hatasiz yazarken, en az hatali yazim da “O ve C” harflerinde (% 5) ortaya gikmugtir. Harflerin
hatali yazma durumlari cinsiyetlere gore dagiliminda belirgin bir farklilik goriilmemektedir. Bir bagka

ifadeyle kadin 6grencilerin en ¢ok hatali yazdig: harfleri erkek 6grenciler de en fazla hatali yazmiglar
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ya da erkek 6grencilerin en az hatali yazdiklar1 harfleri kadin 6grenciler de en az hatali yazmiglardir.
Toplam hatali yazma durumlari karsilastirildiginda ise, bu boliimde de kadin 6grenciler 27 kez, erkek
ogrenciler de 51 kez hatali yazim yapmuislardir. En fazla hatali yazilan “B” harfinin hatali ve hatasiz
yazimina iligkin 6rnekler Resim 14 ve Resim 15'te yer almaktadir. Ozellikle Resim 15'te goriildiigii
gibi, her iki “B” harfinin yazilisinda hatalar mevcuttur; birinci “B” harfinde baglant1 ¢izgisinin

seklinde hata, ikinci “B” harfinde ise hem baglanti cizgisinde hem de egik yazimda hata

goriilmektedir.

0

Resim 14. "B” harfinin hatasiz yazimi Resim 15. "B” harfinin hatali yazim
Caligmada biiyiik harf yazimmin incelendigi diger grup ise GCPH grubudur. S6z konusu

gruptaki harflerin hatali-hatasiz yazimina iliskin bulgular Tablo 9'da yer almaktadir.

Tablo 9. En fazla hatal: yazilan biiyiik harfler (GCPH Grubu)

Hatali Kadin (40) Erkek (31) Toplam (71)

Yazilan Hatali Hatasiz Hatali Hatasiz Hatali Hatasiz
Bﬁyﬁk o, 0, o, 0, 0, O,
Harfler %o f %o f %o f %o f %o f %o

G 4 10,00 36 90,00 6 19,35 25 80,65 10 14,08 61 85,92
C 2 5,00 38 95,00 3 9,68 28 90,32 5 704 66 92,96
P 1 2,50 39 97,50 1 3,23 30 96,77 2 2,82 69 97,18
H 4 10,00 36 90,00 8 25,81 23 74,19 12 16,90 59 83,10
Toplam 11 27,5 18 58,06 29 40,85

Bu grupta yer alan harflerin biiyiik yazilimindaki hata oranlarini gosteren tablo (9)
incelendiginde; en fazla hatali (% 16,90) yazilan harfin “H” harfi oldugu goriilmektedir. Bir bagka
ifadeyle, 6grencilerin % 16,90'1 “H” harfini hatali yazmislardir. Yine bunu takiben 6grencilerin %
14,08’inin de “G” harfini hatali yazdiklar: ortaya ¢ikmistir. En az hatali (% 2,82) yazilan harfin ise “P”
harfi oldugu belirlenmistir. Kadin 6grenciler “G ve H” harflerini esit oranda (10,0) hatali yazarken,
erkek 6grencilerin % 25,81'i “H” harfini, % 19,35’i de “G” harfini yanhs yazmiglardir. Toplamda da
erkek Ogrencilerin hatali yazma sayis1 (18 kez) kadin 6grencilerin hatali yazma sayilarindan (11 kez)
daha yiiksek bulunmustur. En fazla hatali yazilan “H” harfinin hatali ve hatasiz yazimina iligskin

ornekler asagidaki resimlerde (16 ve 17) goriilmektedir.
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Resim 16. "H"” harfinin hatasiz yazim Resim 17. "H"” harfinin hatali yazimi
Resim 17’de goriildiigii gibi, “H” harfinin yaziminda sekil yoniinden yanlishklar yapilmistir.
Diger hatali yazimlarda oldugu gibi, burada da erkek 6grenciler kadin 6grencilerden daha ¢ok hatal

yazmislardir.

Biiyiik-kiiclik harf incelemesinde gruplara ayrilmis halde verilen harflerin son boliimiinde
GVFJ harfleri yer almaktadir. Asagidaki tabloda (Tablo 10) bu gruptaki harflerin hatali-hatasiz

yazimina iliskin bulgular yer almaktadir.

Tablo 10. En fazla hatali yazilan biiyiik harfler (GVE] Grubu)

Hatali Kadin (40) Erkek (31) Toplam (71)

Yazilan Hatali Hatasiz Hatali Hatasiz Hatali Hatasiz
Bﬁyﬁk 0, o, o, 0, O, O,
Harfler %o f %o f %o f %o f %o f %o

G 4 10,00 36 90,00 6 19,35 25 80,65 10 14,08 61 85,92
A% 8 20,00 32 80,00 6 19,35 25 80,65 14 19,72 57 80,28
F 0 0,00 40 100,00 0 0,00 31 100,00 0 0,00 71 100,00
] 0 0,00 40 100,00 0 0,00 31 100,00 0 0,00 71 100,00
Toplam 12 30 12 38,71 24 33,80

Tablo 10 incelendiginde; dikkati ¢eken 6nemli bulgu, “F ve J” harflerinin biiyiik harf olarak
yazillminda higbir 6grencinin hatali yazimina rastlanmamistir. Bunun yam sira 6grencilerin %
19,72’sinin “V” harfini, % 14,08'inin de “G” harfini hatali yazdiklar1 ortaya ¢ikmistir. Bu grupta
bulunan harflerin hatali yazilma siklig1 cinsiyetlere gore incelendiginde, kadin dgrencilerin 12 kez ve
erkek 6grencilerin de aym sekilde 12 kez hatali yazdiklar1 goriilmektedir. Kadin 6grencilerin % 20’si
“V” harfini, % 10’u da “G” harfini hatal yazarken, erkek 6grencilerde bu durum esit oranda (% 6,0)
olarak ortaya ¢ikmistir. Tabloda dikkat ¢eken bagka bir husus da vardir. ‘F’ ve ‘]’ harflerinde hi¢ hata
yapimadigr goriilmektedir. Bu durum da yazilan yazilarda ‘F° ve ‘J' harflerinin ¢ok

kullanilmamasindan kaynaklanmaktadir.

Bu boliimde en fazla hatali yazilan “V” harfinin hatali ve hatasiz yazimina iliskin 6rnekler

asagidaki resimlerde (Resim 18 ve 19) goriilmektedir.
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Resim 18. "V" Harfinin Dogru Yazimi Resim 19. "V" Harfinin Hatali Yazimi

Resim 19’da goriildiigii gibi, “V” harfinin yaziminda kendinden sonraki harfe baglanmamasi

gerekirken baglayarak yazma hatas1 yapildig: gortilmiistiir.

Kiiciik Harf: Bu boliimde 6grenci defterlerinin incelemesi sonucunda kiigiik harflerin hatali-hatasiz
yazilmasi ele alinmaktadir. Biiyiik harflerde ele alinan harf gruplar1 bu béliimde de ele alinarak
resimlerle birlikte analiz edilmeye calisilmaktadir. Asagidaki tabloda (Tablo 11) “ELAT” grubunda

yer alan harflerin hatali hatasiz yazimimnn cinsiyetlere gore dagilimina iliskin bulgular yer almaktadir.

Tablo 11. En fazla hatal: yazilan kiiciik harfler (elat Grubu)

Hatalt Kadin (40) Erkek (31) Toplam (71)

Yazilan Hatali Hatasiz Hatali Hatasiz Hatali Hatasiz
Buyﬁk O, 0, o, o o, o,
Harfler %o f % f %o f % f %o f %o

e 4 10,00 36 90,00 11 35,48 20 64,52 15 21,13 56 78,87
1 5 12,50 35 87,50 11 35,48 20 64,52 16 22,54 55 77,46
a 3 7,50 37 92,50 11 35,48 20 64,52 14 19,72 57 80,28
t 6 1500 34 85,00 12 38,71 19 61,29 18 25,35 53 74,65
Toplam 18 45,00 45 145,16 63 88,73

Tablo 11 incelendiginde; en fazla hatali yazilan harfin “t” harfi (% 25,35), en az hata ise “a”
harfinde (% 19,72) oldugu ortaya ¢ikmistir. Yine tabloda dikkat ¢eken bir durum erkek 6grencilerin
biitiin harflerin yaziminda iki katindan daha fazla hata yaptiklarinin, yani harfleri hatali yazdiklarinin
tespit edilmesidir. Kadin 6grenciler bu grupta yer alan tiim harfleri toplamda 18 kez hatali yazarken.
Erkek ogrencilerin aymi harfleri 45 kez hatali yazdiklar1 goriilmektedir. Asagidaki resimlerde (Resim

“ t”

20, 21) en fazla hatali yazilan “t” harfinin yaziminda hatali ve hatasiz yazim 6rnekleri yer almaktadir.

Resim 20. "t” Harfinin Hatasiz Yazimi Resim 21. "t” Harfinin Hatali Yazim

Yukaridaki resimler incelendiginde, “t” harfinin yaziminda kilavuz cizgiye fazla uzatma, orta

cizgisini yanlis yerden ¢izme hatalar: yapildig: goriilmektedir.
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Bu boliimde ikinci harf grubu olarak “inorm” grubu yer almaktadir. Tablo 12’de s6z konusu
grupta yer alan harflerin hatali hatasiz yazma oranlarmin cinsiyetlerine gore dagilimina iliskin

bulgular yer almaktadir.

Tablo 12. En fazla hatali yazilan kiiciik harfler (inorm Grubu)

Hatali Kadin (40) Erkek (31) Toplam (71)

Yazilan Hatali Hatasiz Hatali Hatasiz Hatali Hatasiz
Bﬁyﬁk o, 0, o, 0, 0, O,
Harfler %o f % f %o f % f %o f %o

i 0 0,00 40 100,00 3 9,68 28 90,32 3 423 68 95,77
n 4 10,00 36 90,00 7 22,58 24 77,42 11 15,49 60 84,51
o) 0 0,00 40 100,00 4 1290 27 87,10 4 563 67 94,37
r 19 47,50 21 52,50 13 4194 18 58,06 32 45,07 39 54,93
m 5 12,50 35 87,50 8 25,81 23 74,19 13 18,31 58 81,69
Toplam 28 70 35 112,90 63 88,73

Bu boliimde ele alman “inorm” grubunda yer alan harflerin yaziminda 6grencilerin yariya

“uzr
1

yakininin (% 45,07) “r” harfini hatali yazdiklari, buna karsilik “i” harfini hatal1 yazan 6grencilerin ise

sadece % 4,23 oldugu ortaya c¢ikmistir. Yine en az hatali (% 5,63) yazilan diger bir harf ise “0” harfi
oldugu goriilmektedir. Diger harflerin hatali yazimlarinda oldugu gibi, burada da kadm 6grenciler

(28 kez) erkek ogrencilerden (35 kez) daha az hatali yazim yapmaislardir ancak, kadin 6grencilerin (19

“"_yr
r

kez) en fazla hatali yazilan harfini erkek Ogrencilerden (13 kez) daha fazla hatali yazdiklar

" _ 1

belirlenmistir. Ayrica “i ve 0” harflerini hicbir kadin 6grenci hatali yazmazken, “i” harfini 3 ve “o
harfini de 4 erkek 6grenci hatal1 yazmistir. Asagidaki resimlerde (Resim 22, 23) en sik hatali yazilan

“"_gr
T

harfinin hatali hatasiz yazimlarindan 6rnekler yer almaktadir.

Resim 22. "r" Harfinin Hatasiz Yazimi Resim 23. "r” Harfinin Hatali Yazimi

Yukaridaki “r” harfinin yazimina iliskin 6rneklerin yer aldig1 resimler incelendiginde; bu
harfin yaziminda sekil bozuklugu hatasi daha ¢ok goriilmiistiir. Ayrica harfin kelime i¢inde, yazimda

birlestirmeler yapilirken hatali yazildig1 da goriilmiistiir.

Bu boliimde iiglincii grupta yer alan harfler ise “ukiysd” grubundaki harflerdir. Asagidaki
tabloda (Tablo 13) bu grupta yer alan harflerin hatali hatasiz yazma oranlarimin cinsiyetlerine gore

dagilimina iliskin bulgular yer almaktadir.
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Tablo 13. En fazla hatali yazilan kiiciik harfler (ukiysd Grubu)

Hatali Kadin (40) Erkek (31) Toplam (71)

Yazilan Hatali Hatasiz Hatali Hatasiz Hatali Hatasiz
Bﬁyﬁk o, o, o, o, 0, O,
Harfler f %0 f %o f %o f %o f %o f %o

u 1 2,50 39 97,50 1 323 30 96,77 2 2,82 69 97,18
k 3 7,50 37 92,50 11 35,48 20 64,52 14 19,72 57 80,28
1 0 0,00 40 100,00 0 0,00 31 100,00 0 0,00 71 100,00
y 2 5,00 38 95,00 5 16,13 26 83,87 7 9,86 64 90,14
S 18 45,00 22 55,00 22 70,97 9 29,03 40 56,34 31 43,66
d 3 7,50 37 9250 5 16,13 26 83,87 8 11,27 63 88,73
Toplam 27 67,5 44 141,94 71 100,00

7
S

Tablo 13 incelendiginde; 6grencilerin yaridan fazlasinin (% 56,34) “s” harfini hatali yazdiklari,

“1” harfini hicbir 6grencinin hatali yazmadig1 ve 6grencilerin sadece % 2,82’sinin ise “u” harfini hatali
yazdiklar1 ortaya c¢ikmistir. Hatali yazma durumlar cinsiyetlere gore incelendiginde ise, kadin

Ogretmenler 27 kez, erkek ogrencilerin de 44 kez tablodaki harfleri hatali yazmislardir. Asagidaki

"1
S

resimlerde (Resim 24, 25) bu grupta en sik hatali yazilan “s” harfinin yazimina iligskin yapilan yanlislar

dikkati ¢ekmektedir.

Resim 24. “s” Harfinin Hatasiz Yazimi Resim 25. “s” Harfinin Hatali Yazimi

"1
S

Yukaridaki resimler incelendiginde Resim 24’te yazilan “s” harflerinin dogru yazildigi, ancak

"
S

Resim 25’te yazilan harflerinde ise bir sonraki harfe baglama biciminde ve harfin sekli bakimindan

yanlisliklar yapildig: dikkat cekmektedir.

Dordiincii grupta ele alinan harfler “6biiscz” harflerinin yer aldig1 gruptur. Asagidaki tabloda
(Tablo 14) bu grupta yer alan harflerin hatali hatasiz yazma oranlarmin cinsiyetlerine goére dagilimina

iliskin bulgular yer almaktadir.
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Tablo 14. En fazla hatali yazilan kiiciik harfler (6biiscz Grubu)

Hatali Kadin (40) Erkek (31) Toplam (71)
Yazilan Hatali Hatasiz Hatali Hatasiz Hatall Hatasiz
Biiytik

f % f % f % f % f % f %
Harfler
0 0 0,00 40 100,00 2 6,45 29 9355 2 282 69 97,18
b 1 2,50 39 97,50 11 3548 20 64,52 12 16,90 59 83,10
it 1 250 39 97,50 2 6,45 29 9355 3 423 68 9577
S 18 45,00 22 55,00 24 7742 7 22,58 42 59,15 29 40,85
¢ 1 2,50 39 97,50 2 6,45 29 93,55 3 423 68 9577
z 13 32,50 27 67,50 23 7419 8 25,81 36 50,70 35 49,30
Toplam 34 85 64 206,45 98 138,03

Yukaridaki ‘6, b, 1, s, ¢, z’ harflerinin yer aldig tablo incelendiginde; en fazla hata yapilan
harfin “s” harfi (% 59,15) ve “z” harfi (% 50,70) oldugu goriilmektedir. En az hata ise “6, i ve ¢”
harflerinin yaziminda yapilmigtir. Tabloya gore bu grupta yer alan harfleri kadin 6grenciler 34 kez
hatali yazarken, erkek 6grenciler ise 64 kez hatali yazim yapmuislardir. Asagidaki resimlerde (Resim

26, 27) de en sik hatal1 yazilan “s” harfinin hatali ve hatasiz yazim ornekleri yer almaktadir.

Resim 26. "s” Harfinin Hatasiz Yazim Resim 27. "s” Harfinin Hatali Yazimi

Resim 26 incelendiginde “s” harfi gerek sozciik iginde gerekse sozciik sonunda dogru yani
hatasiz yazilmistir. Ancak Resim 27’de harfin yaziminda sekil oniinden, boyut yoniinden yanlisliklar

yapildig goriilmektedir.

Bu boéliimde “g, ¢, p, h” harflerinin yer aldig1 grup, kiigiik harf yazim kurallar gergevesinde
tespit edilen hatali hatasiz yazim oranlari yer almaktadir. Asagidaki tabloda (Tablo 15) bu baglamda

tespit edilen frekans ve yiizde oranlar1 yer almaktadir.
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Tablo 15. En fazla hatali yazilan kiiciik harfler (gcph Grubu)

Hatali Kadin (40) Erkek (31) Toplam (71)

Yazilan Hatali Hatasiz Hatali Hatasiz Hatali Hatasiz
Bﬁyﬁk o, 0, o, 0, 0, O,
Harfler f %o f % f %o f % f %o f %o

g 3 7,50 37 92,50 8 25,81 23 74,19 11 15,49 60 84,51
C 1 2,50 39 97,50 2 6,45 29 93,55 3 4,23 68 95,77
) 5 12,50 35 8750 5 16,13 26 83,87 10 14,08 61 85,92
h 0 0,00 40 100,00 5 16,13 26 83,87 5 704 66 92,96
Toplam 9 22,5 20 64,52 29 40,85

Tablo 15 incelendiginde; 6grencilerin en fazla “g” (% 15,49) ve “p” (% 14,08) harflerini hatal
yazdiklar1 goriilmektedir. Buna karsilik en az ise “c” (% 4,23) harfini hatal1 yazdiklar: ortaya ¢ikmustir.
Bu grupta yer alan harfleri 9 kez kadin 6grenciler hatali yazarken, 20 kez erkek 6grenciler hatali

yazmuglardir. Asagidaki resimlerde (Resim 28, 29) en sik hatali yazilan “g” harfinin hatali ve hatasiz

yazim Ornekleri yer almaktadir.

" _n

Resim 28. ”"g” Harfinin Hatasiz Yazim Resim 29. "g” Harfinin Hatali Yazimi

Resim 28 “g” harfinin gerek sozciik icinde gerekse sozciik baginda dogru yazim &rneklerini
icermektedir. Ancak Resim 29 incelendiginde, harfin yaziminda sekil yoniinden bozukluklar,

boyutunda yanlisliklar oldugu goriilmektedir.

Bu boliimde de son olarak ele alinan “§, v, f ve j” harflerinin yer aldigi grubun hatali ve
hatasiz yazimi bakimindan bulgulara yer verilmigtir. Asagidaki tabloda (Tablo 16) bu grupta yer alan
harflerin hatali hatasiz yazma oranlarinin cinsiyetlerine gore dagilimina iliskin bulgular yer

almaktadir.

Tablo 16. En fazla hatali yazilan kiiciik harfler (3vfj Grubu)

Hatali Kadin (40) Erkek (31) Toplam (71)

Yazilan Hatali Hatasiz Hatali Hatasiz Hatali Hatasiz
Buyﬁk [0) 0, 0, 0, O, 0,
Harfler f %o f %o f Yo f Yo f %o f %o

g 2 5,00 38 95,00 6 19,35 25 80,65 8 11,27 63 88,73
v 1 2,50 39 97,50 0 0,00 31 100,00 1 1,41 70 9859
f 4 10,00 36 90,00 10 32,26 21 67,74 14 19,72 57 80,28

j 0 0,00 40 100,00 0 0,00 31 100,00 0 0,00 71 100,00
Toplam 7 17,5 16 51,61 23 32,39
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iy

Tablo 16 incelendiginde; bu grupta en sik hatali yazilan harfin “f” harfi (% 19,72) oldugu, “j
harfinin yaziminda hata yapilmadigi ve “v” harfini ise Ogrencilerin sadece % 1,41 oldugu
goriilmektedir. Bu grupta yer alan harfleri kadin &grenciler 7 kez, erkek 6grenciler ise 16 kez hatali

yazmuglardir. Asagidaki resimlerde (Resim 30, 31) bu grupta en sik hatali yazilan “f” harfinin hatal

hatasiz yazimina iliskin 6rnekler yer almaktadir.

Resim 30. "f” Harfinin Hatasiz Yazim Resim 31. "f” Harfinin Hatal1 Yazimi

Yukaridaki resimler incelendiginde; 30 numarali resimdeki “f” harflerinin hatasiz yazildigi, 31

numarali resimde ise, harfin yaziminda boyutunu ayarlayamama sorunlar1 oldugu goriilmiistiir.

Biiytiik ve kiigiik harflerin hatali yazimiyla ilgili olarak her harfin ne siklikla hatali yazildig: ve
ne tiir hatalar yapildigi harf gruplarn halinde verildikten sonra, en fazla ve en az hangi harfin
yaziminda hatalar yapildigini toplu olarak gormek amaciyla bir analiz tablosu hazirlanmistir. Asagida
(Tablo 17) alfabede bulunan tiim harflerin en fazla hatali yazilandan en hatali yazilana dogru
siralanmis sekli bulunmaktadir. Siralamada bitisik egik yaz1 en ¢ok kiiclik harf olarak yazildig: icin,

kiiglik harfe goére yapilmistir.
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Tablo 17. Harflere gire hatali yazim dagilim

Hatali Biiyiik Harf Kiglik Harf Biiyiik Harf ~ Kiigiik Harf
Yazilan Kadin Erkek Kadin Erkek Toplam Toplam
EI‘;ZEI; % f % f % f % £ % £ %
S-s 5 7,04 16 22,54 18 25,35 24 33,80 21 29,58 42 59,15
S-s 4 5,63 8 11,27 18 25,35 22 30,99 12 16,90 40 56,34
Z-z 7 9,86 13 18,31 13 18,31 23 32,39 20 28,17 36 50,70
R-r 3 4,23 6 8,45 19 26,76 13 1831 9 12,68 32 45,07
T-t 4 5,63 8 11,27 6 8,45 12 16,90 12 16,90 18 25,35
L-1 0 0,00 0 0,00 5 7,04 11 1549 0 0,00 16 22,54
E-e 0 0,00 1 1,41 4 5,63 11 15,49 1 1,41 15 21,13
K-k 9 12,68 14 1972 3 4,23 11 15,49 23 32,39 14 19,72
A-a 10 14,08 12 1690 3 4,23 11 1549 22 30,99 14 19,72
F-f 0 0,00 0 0,00 4 5,63 10 14,08 0 0,00 14 19,72
M-m 4 5,63 5 7,04 5 7,04 8 11,27 9 12,68 13 18,31
B-b 10 14,08 17 2394 1 1,41 11 1549 27 38,03 12 16,90
N-n 1 1,41 9 12,68 4 5,63 7 9,86 10 14,08 11 15,49
G-g 4 5,63 6 8,45 3 4,23 8 11,27 10 14,08 11 15,49
P-p 1 1,41 1 1,41 5 7,04 5 7,04 2 2,82 10 14,08
D-e 12 16,90 18 25,35 3 4,23 5 7,04 30 42,25 8 11,27
G- g 4 5,63 6 8,45 2 2,82 6 8,45 10 14,08 8 11,27
Y-y 5 7,04 5 7,04 2 2,82 5 7,04 10 14,08 7 9,86
H-h 4 5,63 8 11,27 0 0,00 5 7,04 12 1690 5 7,04
O-o 1 1,41 1 1,41 0 0,00 4 5,63 2 2,82 4 5,63
I-i 2 2,82 6 8,45 0 0,00 3 4,23 8 11,27 3 4,23
C-¢ 2 2,82 3 4,23 1 1,41 2 2,82 5 7,04 3 4,23
C-c 2 2,82 3 4,23 1 1,41 2 2,82 5 7,04 3 4,23
U-i 0 0,00 0 0,00 1 1,41 2 2,82 0 0,00 3 4,23
O-6 3 4,23 2 2,82 0 0,00 2 2,82 5 7,04 2 2,82
U-u 0 0,00 0 0,00 1 1,41 1 1,41 0 0,00 2 2,82
V-v 8 11,27 6 8,45 1 1,41 0 0,00 14 19,72 1 1,41
I[-1 2 2,82 6 8,45 0 0,00 0 0,00 8 11,27 0 0,00
J-j 0 0,00 0 0,00 0 0,00 0 0,00 0 0,00 0 0,00
Toplam 107 150,7 180 253,5 123 1732 224 3155 287 4042 347 4887

Tablo 17 incelendiginde; en fazla hatali yazilan kiic¢iik harflerin s (% 59,15), s (% 56,34, z
(%50,70), r (% 45,07) harflerinde oldugu goriilmektedir. Buna karsihk biiyiik harflerin hatali
yaziminda ise en fazla D (% 42,25), B (% 38,03), K (% 32,39), A (% 30,99) harflerinde yapildig: ortaya
cikmustir. Kiiciik harflerin yazimi agisindan 1 ve j, biiyiik harf agisindan da U, U, F ve L harflerinin
yaziminda hataya rastlanmamuistir. Tabloda ozellikle kiigiik harf yazimi incelendiginde, alfabedeki
harflerin yariya yakininin yaziminda ¢ok fazla hatali yazim bulunmadig1 (en fazla 6grencilerin %
14,08’inin hatali yazdig1), en az 25 harfin yaziminda ise hatali yazma oran1 6grencilerin dortte birini
(% 25,35) gegmemektedir. Cinsiyetler dikkate alindiginda ise, biiyiik harf yaziminda erkek 6grenciler
180 hatali yazim yaparken, kadin &grenciler ise 107 hatali yazim yapmislardir. Kiigiik harflerin
yaziminda ise, kadmn o6grenciler 123, erkek 6grenciler 224 hatali yazim yapmiglardir. Toplamda ise
biiyiik harfte 287, kiiciik harfte 347 defa hatali yazima rastlanmistir. Bu sonug¢ da s6z konusu hatali

yazimlarin daha dogru, uzun stireli ve etkili uygulamalarla diizeltilebilecegini gostermektedir.
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Sonug, Tartisma ve Oneriler

Sonug ve Tartisma

Yazma konusunda yapilan arastirmalar bitisik egik yazinin siirekliligi saglamada, kesintiye
ugramaksizin hizli yazmada ve boylece de hizli diisiinmeyi saglamada en etkin yazi tiirlerinin
basinda gelmektedir. Yazida kazanilan hiz ve akicilik diisiinceye aktarilir ve diisiinme ile yazma
arasindaki iliski kopmamuis olur. Ses temelli ciimle yontemiyle de bitisik egik yazi1 daha zevkli ve akici
yazilmaktadir (Tok, Tok ve Mazi, 2008). Bireyin gelisimini de etkileyen el yazisi yas ve egitim ile
birlikte gelismekte, el yazisi iyi olan 6grencilerin, digerlerinden her anlamda iistiin olduklar: ifade
edilmektedir (Graham, Harris ve Fink, 2000). Yazma konusunda ortaya ¢ikan en 6nemli {i¢ 6zellik
okunakli, esteti ve hizli yazmadir. Bu yonleriyle bitisik egik yaz1 dik yazidan daha avantajli 6zelliklere
sahiptir. Ogrencilere bitisik egik yaziy1 dogru bir sekilde Ogretmenin de, dgretmenlerin yazma
becerilerinden, 6gretmen ve 6grencilerin olumlu tutum gelistirmelerinden, dogru ve etkili 6gretim

yontemleri ile arag-gerecleri kullanmaktan gectigini unutmamak gerekir.

Ogretmenlerin yaz1 Ogretimine yonelik gerekli bilgi ve becerilere, yaz1 0gretimine yonelik
olumlu tutuma ve iyi bir el yazisina sahip olmalar1 gerekmektedir. Yildiz, Yildirim ve Ates (2009)
tarafindan yapilan arastirmanin sonuglari; 6gretmenlerin kendi yazilarmi &grencilere model olma
agisindan uygun bulduklart ve kendilerini bitisik egik yazi Ogretiminde yeterli gordiiklerini
belirtmektedir. Ancak yine ayni arastirma, Ogretmenlerin smif tahtasina yazdiklari yazilarin
okunaklilik bakimindan &grencilere model olmada yeterli olmadigini gostermektedir. Yildinim ve
Ateg’in (2010) yaptig1 diger bir calismada da, Ogretmenlerin, bitisik egik yaziya iliskin olumlu tutum
sergiledikleri, 6gretim siirecinde Ogretmenlerin farkli calismalar yaptiklari, karsilastiklart 6grenme
glicliiklerini asabilmek igin ilgili 6grencilere daha fazla zaman ayirdiklarini ve kendilerini bitisik egik

yaz1 6gretiminde yeterli gordiikleri ortaya ¢ikmistir.

Yapilan arastirmalara gore 6grenim hayatlar siiresince sinif ve brans 6gretmenlerinin bitisik
itibaren 6gretmenlerinin bu konuda hassas davranmadiklarini, derslerine giren brang 6gretmenlerinin
kendilerini bu konuda serbest biraktiklarini, sadece Tiirkce 6gretmenlerinin kendilerini zorladiklarin
ifade etmislerdir (Arici, 2012). Smnufta, 6gretmenlerin 13'{iniin bitisik egik yazi, 7’sinin dik temel yazi,
2’sinin iki yaziyr da kullandiklar1 belirlemistir. Simifta bitisik egik yazi kullanmayan Ogretmenler
onemli orandadir. Bu durum da ileriki smflarda Ogrencilerin, 6gretmenlerini model olarak

goremeyecegi anlamina gelebilir (Arslan ve Ilgin, 2010).

Erdem, Yilmaz ve Bozkurt'un (2014), yaptiklari arastirma sonuglarina gore, Ogretmen
adaylarinin bitisik egik yaziyla yazilmis metinleri okumaya yonelik tutum puanlari, bitisik egik
yaziyla yazmaya yonelik tutum puanlarindan ve bitisik egik yazmin islevine iliskin inang

puanlarindan daha yiiksektir. Yani 6grenciler bitisik egik yaziy1 okumay1 yazmaktan daha ¢ok tercih
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etmektedirler. Ogrencilerin bitisik egik yaziy1 yazmak istememeleri, giinliik hayatta kullanilmasinin
¢ok az olmasi, Ogretmenlerin ve cevresindeki insanlarin yeterince kullanmamasi, sonradan terk

ediliyor olmasi vb. gibi gerekgelerle agiklanabilir.

Simf 6gretmenligi {igiinci smif 6grencileri {izerinde yiriitillen bu arastirmanin sonuglari

asagidaki gibi 6zetlenebilir:

1) Arastirmada incelenen yazi Olgiitlerine gore en fazla hatayi erkek ogretmenlerin yaptig

belirlenmistir.

2) Kiigiik harf ve biiyiik harf yazimina gore incelendiginde, kiiciik harf yaziminda daha fazla
hata yapildig: belirlenmistir. Kiigiik harflerin biiyiik harflerden daha ¢ok kullamildig: dikkate

almirsa, bu sonug beklenen bir durumu yansitmaktadir.

3) Yazinin egiklik durumuna gore incelendiginde, biiyiik ¢ogunlugunun (dortte {ic) uygun
yazdig1 goriilmiis, belirlenen Ol¢iitlere kismen uygun olarak yazmayan ile dik yazan 6gretmen

orani birbirine esit ¢ikmistir. Bu durumda egiklik dl¢iitiine 6gretmenlerin ¢cogu uymustur.

4) Kilavuz cizgilere gore incelendiginde biiyiik ¢ogunlugunun uygun yazdigi ve uygun
yazmayan kismin ¢ogunlugu da satir ¢izgilere uyulmadan boslukla yazildigi, diger aday

ogretmenlerin ise kilavuz cizgilerini tasirarak yazdiklar1 goriilmiistiir.
5) Biiyiik ve kiiciik harflerin hatali hatasiz yazma durumlari dikkate alindiginda;

a) Biiyiik harflerde daha ¢ok “D, B, K, A” harflerinin yaziminda hatalar yapildigi, “U, u,

F, L” harflerinin yaziminda hicbir hataya rastlanmadig1 ortaya ¢ikmuistir.

b) Kiiciik harflerde “s, s, z, " harflerinde en fazla hatali yazimlarin oldugu, buna karsilik
“1ve j” harflerinde hig hata yapilmadigi, “v, u, 6" harflerinin yaziminda ise ¢ok az &grenci

tarafindan hatali yazildig1 gozlenmistir.

Sahin (2010)'in 122 6gretmen {izerinden yaptig1 arastirmasimnda okuma yazmada problemlerin
var olduguna ve bu problemlerin iginde idare veliler ve dgrencilerin 6n plana ¢iktigina deginmistir.
Yine Sahin’in arastirmasinda sinif dgretmenlerinin bitisik egik yazi Ogretiminde fazla problemle
karsilagsmadiklari tespit edilmistir, Bununla birlikte 6grencilerin f, r, s ve k kiiciik harfleriile F, H, G, T
ve D biiytik harflerinin yaziminda daha ¢ok hata yaptiklarini tespit etmistir. Sahin’in yaptig1 arastirma
sonuglari yapilan bu c¢alismanin sonuglar: ile harflerin yaziminda hatalar yapildigi konusunda
paralellik gostermekte, ancak en sik hatali yazilan harfler konusunda bir benzerlik gostermemektedir.
Mosse’ye (1982) gore fiziksel ve yazilis olarak birbirine benzeyen kiiciik harflerdeki (1, i, 1) yazim
yanliglar bitisik egik yazida ortadan kalkmaktadir (Akt. Akyol, 2013).

Bayraktar (2006 ), Kazu ve Ersozlii (2006), Turan ve Akpinar (2008), Basaran ve Karatay,

(2005), Yurduseven (2007), Bektas (2007) arastirmalarinda bitisik egik yazinin egikliginin korunmasi,
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okunakli yazma, harflerin biiyiikliiklerini ayarlama konusunda problemler oldugunu belirlemistir. Bu
arastirma sonugclar1 yapilan bu ¢alisma sonuglari ile paralellik gostermektedir. Arslan ve Ilgin (2010),
yapmis olduklar1 arastirmada oOgretmen ve Ogrencilerin bitisik egik yaziyr zorunluluk olarak
gordiiklerini belirlemistir. Ogretmenlerin ilk okuma yazmanin dik temel yazi ile olmasi gerektigi
goriislinii tespit etmiglerdir. Cogkun ve Coskun (2014), smuf ve brans Ogretmenleri ile yaptifi
calismada Ozellikle brans 6gretmenlerinin bitisik egik yazida zorlandiklarini ve kullanmadiklarin

belirlemistir. Bunun yaninda velilerinde bitisik egik yaziya olumsuz baktiklarin tespit etmistir.
Oneriler

Oncelikle MEB bitisik egik yazi konusunda verdigi dik yaziya ge¢gme kararmi tekrar gozden
gecirmelidir, ¢linkii yapilan arastirmalarin biiyiik bir ¢cogunlugu, bitisik egik yazinin dik yaziya gore
daha ¢ok avantajlar1 oldugunu gostermektedir. Bunun ilk kosulu da alt yapmin hazirlanmas: ve
uygulamanin siki takibidir. Yazma egitimini veren &gretmenlerin Oncelikle yetistirilmesi, onlarda
olumlu tutum gelistirme etkinliklerinin yapilmasi, mevcut Ogretmenlerin de bitisik egik yazma
konusunda eksikleri giderilmelidir. Siif 6gretmenligi alan icin Ik Okuma Yazma ve Ogretimi dersi
temel ders tegkil etmektedir. Bu dersin siiresi igerigi onemine gore yeniden belirlenmelidir. Aday
ogretmenler boylelikle yazi 6gretimi konusunda alan bilgileri yeterli diizeye ulasacaktir. Temel
egitimde Ogrencilere bitisik egik el yazis1 egitimi verilirken 6grencilerin sonraki okul yasantilarinda da
bu yaziy1 kullanmalar1 gerekmektedir. Tkinci sinifin ikinci doneminde verilen Giizel Yazi Teknikleri
dersinin {lk Okuma Yazma dersinin alt yapisi olarak kullamilmasi gerekmektedir. Son olarak,

kademeli olarak yasamin tiim asamalarinda el yazisi olarak bitisik egik el yazisina gecilmelidir.
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Introduction

Man communicates with his environment in different ways. Speaking and written language
come first. Thanks to the language, human expresses the universe, natural phenomena, experiences,
emotions and thoughts. Speech is a skill that has limitations in terms of reaching large masses.
However, writing in this context is a communication skill that is more advantageous in terms of
understanding the past and shaping the future compared to the language of speech. In the first
literacy period, students are tried to gain basic language skills. Writing, which is one of the basic
language skills in question, is defined as the signs that people use by drawing or writing on any item
in order to convey their feelings and thoughts to others in a proper manner. (Kavcar, Sever ve
Oguzkan, 2004; Koksal, 1999). The writing process begins in the mind and ends at the last stage with
writing down. In this process, the individual fulfills the function of giving information or forming a

perspective.

Writing is a hard-earned skill that involves the process of turning thought and knowledge into
action. It involves a more detailed process than the speaking skill in terms of having to follow the
rules of language. Many methods have been used in the teaching of reading and writing since 1924.
Especially in the first years of the Republic, since the literacy rate was very low, the aim of each
method was to increase the literacy rate. In recent years, more attention is given to increasing the
quality and effectiveness of reading and writing rather than increasing the literacy rate (Aktiirk ve
Tas, 2009). In the Ministry of National Education (1986), Turkish Education and Teaching Guide, there
are three methods related to the first teaching of reading and writing; synthesis, mixing and analysis
methods. In the synthesis method, from the letter to the sentence, in the analysis method from the text,
that is, from the meaningful short sentence to the letters, the mixed method is a method created by

combining the superior sides of both methods.

The purpose of the first literacy teaching is not only to provide students with reading and
writing skills. It is aimed to develop basic skills such as using language correctly, effectively and

beautifully, and communicating, problem solving, and decision making. Because the researches
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(Schneck, 1991; Marian, Linthorst-Bakker, Westenberg and Smits-Engelsman, 2003) show that students
with low writing skills have low academic success. The methods used in the teaching of reading and
writing have a great influence on students to gain these qualifications. Primary school 1-4. “Phonic
Based Sentence Method” was preferred as the first reading-writing method in the Turkish Language
Curriculum Guide of the classes. In the Phonic Based Sentence Method, sounds are also included in
the teaching of letters in the teaching of reading and writing. After a few letters, which will form a
meaningful whole, are given with their voice, syllables, words, sentences and texts are reached. Thus,

sentences and literacy level are reached in a short time (Akyol, 2013; $Sahin, 2018).

According to the results of the studies carried out by the American National Institute of
Health, 95% of children, including weak readers, can acquire and read literacy skills appropriate for
their grade levels if a sound-letter relationship is taught with an appropriate program (Lally and Price,
1998). Most of the studies in the field (Norton, 1993; Trap-Porter et al; Rubin, 1985; Gladstone, 2000)
show that teaching both types of writing makes it difficult for both the legibility of the writing, the
correct production and the transfer of the ideas produced (as cited in Akyol, 2013). As a result, the
researches reveal that only one type of writing should be taught, no writing should be dealt with later,

and the cursive italic type should be preferred because it requires legibility, visuality and less energy.

In this context, while the cursive handwriting systematically acquires the relationship between
sound and sound-letter, on the other hand, it has a faster, less energy consuming and more aesthetic
feature (Akyol, 2013). Cursive italic handwriting education was started as a pilot application in 196
schools in the 2004-2005 academic year. Since all the primary schools during the 2005-2006 school
freshman students throughout Turkey, began to take the first handwritten writing education.
However, since the 2017-2018 academic year, this practice was terminated due to students' difficulties,
comparison analysis with students in the world and student skills (MoNE, 2017). One of the primary
goals of primary education is to provide students with the ability to read and write quickly and
fluently. When it comes to fast, fluent and legible writing, cursive italic writing comes to mind.
Because while writing cursive italic handwriting, there is an action taken from the left to the right
continuously (Fitzgerald, 2004), without forgetting what will be written. Cursive italic writing
supports the aesthetic understanding of the students as well as the ability to think and write fast
(Akyol, 2005; Kazu & Ersozlii, 2006). Another important point in the first literacy is legibility. Writing
the size of the letters according to lowercase and uppercase, leaving spaces (letters, words, sentences
and edges) where appropriate, making lines and joints appropriately, and following the writing
arrangement are related to the factors affecting the legibility. Legibility is more easily provided in
adjacent italic writing (Akyol, Turkish First Reading and Writing Teaching, 2013). Cursive italic
writing is also preferred in students with dyslexia, reading difficulties and need for inclusion (Ott

(1997); as cited in Akyol, 2013).
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One of the problems encountered in cursive writing education is to train classroom teachers
who can know and teach cursive italic writing. Today, cursive italic education is tried to be given only
in the classroom teaching department with the first literacy course and partly the calligraphy writing
course. But since calligraphy lessons mostly lectured by academicians from visual arts, the
foundations of “writing”, which is one of the most important elements of reading and writing, cannot
be laid. This situation makes it difficult to teach the cursive writing to prospective teachers who use
small basic letters up to the undergraduate level ($Sahin, 2012; Uysal, 2013). In addition, the absence of
specialist faculty members who receive cursive italics in the departments of teacher training
institutions, especially those who train classroom teachers, is another problem. However, pre-service

teachers should learn cursive italic writing smoothly and regularly.

As a result of their research with classroom teachers, Turan and Akpinar (2008) emphasized
that education with cursive italic handwriting was more difficult for both teachers and students,
parents did not regard this type of writing positively and they did not have sufficient information.
Most of the classroom teachers write in cursive italic to the class board. However, it was also observed
that some teachers who could not abandon their old habits used upright writing and cursive italic
writing together (Yildiz, Yildirim & Ates, 2009). Again, as a result of the researches, teachers who use
upright basic writing in daily life use cursive italic writing in the classroom due to necessity, they have
difficulty in using it, and that the italic writing in students is compelling and tiring; It was determined
that the students' writings were irregular and scattered, and that the students started to write upright
in the following years (Avcl & Sahin, 2016; Babayigit & Erkus, 2017; Sahin, 2012; Arslan & Ilgin, 2010;
Tok & Sarica, 2017). In a study conducted on 6th Grades by Akkaya and Kara (2012), students stated
that they did not prefer for reasons such as negative attitude, more common use of upright writing,
difficulties of cursive italic writing and illegibility. Branch teachers and classroom teachers also stated
that students could not read the writings they wrote in cursive italic letters. In addition, there have
been researches that found themselves sufficient in cursive italics and that they are models for

students (Yildirim & Ates, 2010).

The observations made by the researchers at the secondary and higher education levels, the
examination results of the students on the examination papers and the writing studies of the
classroom teacher students revealed the need to bring this issue back on the agenda. Considering the
difficulties of the students, practices in the world and similar reasons, which are put forward by
MOoNE, it has emerged that there is no change as of today and the problem is not caused by adjacent
italic writing. It was decided to conduct this study in order to draw attention to the students’ good,

fast and accurate writing skills.



Gozler, A. ve Celebi, M.
Purpose

The purpose of this research is to determine the errors of classroom teacher department
students in their cursive italics handwriting. For this purpose, answers to the following questions

were sought:

1. What kind of mistakes do third-class students make most in cursive italic writing?

2. When the articles are analyzed according to the uppercase and lowercase status, which
letters are mostly wrong?

3.  What kind of mistakes did they make when the writings were examined according to
their upright and italic status?

4. When the articles are examined according to the guideline, what is the compliance level?

5. When the articles are analyzed separately as uppercase groups and lowercase groups
(elat, inorm, ukid, 6bscz, gcph, gvfj), in which letter group did the most mistakes occur?

Method
Research Model

Qualitative research, which is preferred as the model of this research, is defined as “the type
of research in which qualitative data collection methods such as observation, interview and casting
analysis are used and where a qualitative process is followed in order to reveal perceptions and events
in a realistic and holistic manner in the natural environment. and analysis of writing materials
containing information about facts (Yildirim & Simsek, 2018). In the research, the existing spelling

mistakes of the third grade students of Primary School Teaching were examined.
Research Group

The research group consists of 71 third grade students studying in the Department of
Classroom Teaching at an education faculty in the Central Anatolia region in the 2016-2017 academic

year. Students' gender information is given below.

Tablo 18. Distribution of Students by Gender

Cinsiyet f %
Female 40 56,4
Male 31 43,6
Total 71 100,0

When the gender distribution of students is examined, it is seen that female students (56.4%)

are more than male students (43.6%).
Collection and Analysis of Data

The calligraphy writing books used within the scope of the First Literacy Teaching course

taken by the 3rd grade students of Erciyes University Primary School Teacher constitute the data.
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The spelling review chart was developed by researchers. The primary school writing
achievements in the 2005 Primary Education Program were examined and a draft of the study was
prepared in line with the acquisitions and studies in the field according to the spelling of the
uppercase and lowercase letters in the book of Turkish Literacy Teaching. Notebooks were collected
from 71 students and examined first, and according to errors, examination criteria were created. The
articles in the notebooks were prepared in line with the homework assignments. The assignments
given are: “Atatiirk's Address to Youth”-Mustafa Kemal Atatiirk, “Canakkale Martyrs”-Mehmet Akif
Ersoy, “Bayrak”-Arif Nihat Asya, “Cayda Cira Epic”-Niyazi Yildirim Gengosmanoglu, “Mona Roza”-
Sezai Karako¢ and “Etme” -Mevlana Celaleddin Rumi. These assignments were written weekly to
students with cursive italics during the lesson period and then the books were collected and examined
based on the determined criteria. While the articles were being examined, due to ensuring objectivity,
they were read in line with the examination schedule prepared by two separate teachers and
researchers who previously taught first grades. The mistakes that the researchers and the two other

classroom teachers saw common were taken into consideration.
Application: The implementation steps of the research were followed by the following steps

1. Within the scope of the First Literacy Teaching course, students are given assignments to
be written during the semester. At the end of the period, the books were collected and
examined according to the criteria determined.

2. Sample photographs were taken wherever necessary during book reviews.

Findings

In this study, which aims to examine the errors of cursive italics of third grade students in
primary school teaching, the findings are presented in tables. The articles in the books examined

in the research;

A) Uppercase-lowercase format,

B) Upright-italics status of writings,

C) Compliance with the guideline while writing

D) The uppercase and lowercase groups of errors were examined, respectively.

Findings Regarding Students' Uppercase and Lowercase Writing

The writings in the notebooks collected from the students were examined according to the

criteria in the spelling style of the uppercase and lowercase letters, and the results are given in Table 2.



Gozler, A. ve Celebi, M.

Table 19. Findings obtained by examining the spelling of letters on uppercase letters

Uppercase - Female Male Total
Lowercase Letters ¢ Group. Total ¢ Group. Total f %
Writing % % % %

Uppercase Incorrect 27 67,50 38,0 27 87,10 38,1 54 76,1
Letter Correct 13 32,50 18,4 4 12,90 5,5 17 23,9
Lowercase Incorrect 28 70,00 39,4 27 87,10 38,1 55 77,5
Letter Correct 12 30,00 17,0 4 12,90 5,5 16 22,5
Total 40 100,00 56,4 31 100,00 43,6 71 100,00

As seen in Table 2, 76.1% of students wrote incorrect uppercase letters in total; half of them
(38.0%) were female and the other half (38.0%) were male. The proportion of students who write
uppercase letters without errors is about a quarter (23.9%) of the participants. When students who
write uppercase letters without error are examined according to their gender; As expected, the rate of
female students (18.4%) writing without errors was higher than male students (5.5%). On the other
hand, the rate of misspelling among female students was found to be 67.50% in uppercase letters and
70.00% in lowercase letters. This rate was found to be 87.10% in uppercase and lowercase letters for
male students. When the writings in the student book are examined in terms of lowercase letters;
again, more than three quarters (77.5%) of the students misspelled the lowercase letters, it is seen that
only 22.5% of the students write lowercase letters without errors. When students who write lowercase
letters are examined according to their gender; The proportion of female students who wrote lower

case letters without errors (17.0%) was higher than the rate of male students (5.5%).

Findings Regarding Students' Cursive Italics Handwriting According to Upright-Italics

Writing Status

In the study, the examination of the student notebooks was also examined according to the
upright-italic situation. The numerical values related to spelling mistakes that occur in the explanation

about the dictionary are given in Table 3.

Table 3. Findings obtained from the examination of the article according to the upright-italic status

Upright- Female Male Total
italics Group

status of f o " Total. % f Group. %  Total % f %
writing

upright 2 5,00 2,80 10 32,26 14,00 12 16,9
italic 31 77,50 43,70 16 51,61 22,60 47 66,2
too italic 7 17,50 9,90 5 16,13 7,00 12 16,9
Total 40 100,00 56,40 31 100,00 43,60 71 100,0

When Table 3 is examined; First of all, more than half of the students (66.2%) wrote the
handwriting in accordance with the criteria (italic) and 16.9% of them wrote incorrectly. Completely
erroneous writing rate as the criterion of upright-italic was only 16.9%. While 16.9% of the students
should have written cursive italics, it was seen that they wrote their letters upright. it was determined

that the majority of the students (66.2%) wrote italic and there were students who wrote too italic
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(16.9%) as much as students writing upright. When the upright or italic writing situations of the
writings are analyzed by gender, it is seen that the female students write as requested. The proportion
of female students (2.8%) among students who wrote upright was lower than male students (14.0%).
When students who write cursive italic writing correctly (italic) are examined; female students (43.7%)
seem to write more accurately than male students (22.6%). In terms of writing too italic, the rate of

female students (9.9%) was higher than that of male students (7.0%).

Samples were taken from student notebooks in order to see what students' upright-italic
writing errors are. In the pictures below (Pictures 1, 2, 3, 4) there are examples of students' upright and

italic writing.

As seen in the pictures, it can be understood from the pictures that 66.2% of the students
wrote the cursive italics correctly in terms of upright-italic status, but half of the remaining students

(16.9%) sometimes wrote upright, while the other half wrote too italic.
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Figure ‘ 1 The upright example of cursive italic Figure 2. The too italic example of cursive italic
handwriting handwriting
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Figure 3. The italic sample of cursive italic handwriting Figure 4. The italic example of adjacent italic handwriting

Findings Regarding Students' Compliance with Guidelines While Writing

The writings in the notebooks collected from the students were also examined in terms of the
criteria to comply with the guideline in the cursive italic text. In the table below (Table 4), frequency

and percentage values related to the students' compliance with the guide lines are given.
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Table 4. Findings regarding the students’ compliance with the Quide lines while writing

Female Male Total
Guide lines i Gro‘;“p Total %  f Gr(f/’“p Total % £ %
Spaced writing 6 15,00 8,40 13 41,94 18,30 19 26,8
Fully loaded (proper) 33 82,50 46,6 12 38,71 16,90 45 63,4
Overflowed 1 2,50 1,40 6 19,35 8,40 7 9,8
Total 40 100,00 56,40 31 100,00 43,60 71 100

As can be seen in Table 4, 63.4% of the students seem to write the cursive italic writing as
appropriate for the criteria to comply with the guideline. Proper writing means writing without
leaving spaces above and below the guide lines. It is seen that the majority of students meet these
criteria. The proportion of students (26.8%) who leave a gap without filling the guide lines is also
considerably higher and exceeds one quarter of the students. The remaining 9.8% portion does not

comply with the guideline lines and carries its writings.

When the students' compliance with the guideline while writing was considered in terms of
gender; While almost half (46.6%) of female students follow the guided lines in cursive italic writing,
only 16.9 of male students follow this rule. The percentage of males (26.7%) was found to be
considerably higher than the rate of males (9.8%) in terms of either the ones who overflowed the line,

or who wrote with spaces.

While students’ writing cursive italic letters, sample pictures about the compliance-

incompatibility situations were taken from the student notebooks. Examples of the errors in question

can be seen in the pictures below (Pictures 5, 6, 7).

Figure 5. Example of writing with spaces that are not fully ~ Figure 6. Example of an overflowed writing, complying
followed by the guideline. with the guide lines

Figure 7. Example of text written by filling the guide lines completely
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Findings Related to Examination of Upper and Lower Case Groups in Cursive Italic
Writing
This section contains the uppercase letters that are misspelled, and the lowercase letters that

are misspelled.

Uppercase Letter: The last criterion of cursive italic examination in students' writing books is
related to which of the upper and lower case letters are spelled correctly and incorrectly. In the table

below, the frequencies of making the wrong misspelled letters according to gender are given.

Table 5: Most misspelled uppercase letters (ELAT Group)

Misspelled Female (40) Male (31) Total (71)
Uppercase Incorrect Correct Incorrect Correct Incorrect Correct
Letters f % f % f % f % f % f %
E 0 0,00 40 100 1 323 30 96,77 1 1,41 70 98,59
L 0 0,00 40 100 0 0,00 31 100,00 0 0,00 71 100,00
A 10 2500 30 75 12 3871 19 61,29 22 3099 49 69,01
T 4 10,00 36 90 8 2581 23 74,19 12 16,90 59 83,10
Total 14 35,00 21 67,74 35 49,30

When the table above (Table 5) is examined; It is noteworthy that no student misspelled the
letter "L" and only 1 student (1.4%) wrote the letter "E" incorrectly. The most misspelled letter is seen
as “A”. A total of 22 (30.99%) students, 10 female (25.0%) and 12 (38.71%) male students, have written
the letter A incorrectly. In the second row, the capital letter “T” which is written incorrectly. It was
revealed that 10% of female students and 25.81% of male students misspelled the letter "T".
Considering the distribution of misspellings by gender, female students made misspellings 14 times,
while this ratio was 21 times in male students.

In the pictures below (Pictures 8, 9), there are pictures related to the correct and incorrect
spelling of the letter "A".

Figure 8. Correct Writing of the Letter "A” Figure 9. Incorrect Spelling of Letter "A”

In this section, the second group of upper case letters in the misspelling group is the "INORM"
group. In the table below, the frequency and percentage ratios regarding the misspelling of the letters

in this group by gender are given.
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Table 6. Most misspelled uppercase letters INORM Group)

Misspelled Female (40) Male (31) Total (71)
Uppercase Incorrect Correct Incorrect Correct Incorrect Correct
Letters f % f % f % f % f % f %
| 2 5,00 38 95,00 6 19,35 25 80,65 8 11,27 63 88,73
N 1 2,50 39 97,50 9 29,03 22 7097 10 1408 61 8592
(@) 1 2,50 39 97,50 1 3,23 30 9677 2 282 69 97,18
R 3 7,50 37 9250 6 19,35 25 8065 9 12,68 62 87,32
M 4 10,00 36 90,00 5 16,13 26 8387 9 12,68 62 87,32
Total 11 27,5 27 87,10 38 53,52

When Table 6 is examined; It is noteworthy that the most misspelled letter (N = 14.08%) is “N”
and very few students (2.82%) make the mistake “O”. The letter that the most female students (10.0%)
misspelled was the letter "M", while the letter that the most male students (29.03%) misspelled was the
letter "N". When the total error rate is analyzed, it was revealed that male students misspelled the

letters in this group 27 times, while female students misspelled only 11 times in this section.

In the pictures below (Pictures 10, 11), there are examples of the incorrect and correct spelling

of the letter “N” that the students wrote most incorrectly.

Figure 10. Error-Free Writing of the Letter "N” Figure 11. Incorrect Spelling of Letter "N”

The third group in the study of uppercase errors in the research is the UKIYSD group. In the
table below (Table 7), the frequency and percentage ratios related to the misspelling of the letters in

this group are given by gender.

Table 7. Most misspelled capital letters (UKIYSD Group)

Misspelled Female (40) Male (31) Total (71)
Uppercase Incorrect Correct Incorrect Correct Incorrect Correct
Letters f % f % f % f % f % f %
8] 0 0,00 40 100,00 O 0,00 31 100,00 O 0,00 71 100,00
K 9 2250 31 7750 14 4516 17 5484 23 3239 48 67,61
I 2 5,00 38 9500 6 1935 25 80,65 8 11,27 63 88,73
Y 5 1250 35 8750 5 1613 26 8387 10 1408 61 8592
S 4 10,00 36 90,00 8 2581 23 7419 12 1690 59 83,10
D 12 30,00 28 70,00 18 58,06 13 4194 30 4225 41 57,75
Total 32 80 51 164,52 83 116,90

When Table 7 is examined; The students did not make mistakes only when writing the

uppercase letter “U”, the most misspelling was done by writing the letter “D” (42.25%) and the letter
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“K” (32.39%), the least misspelling was the letter “I” (% 11,27) it turned out that they did while
writing. In the misspellings of the letters in this group, it is seen that female (30.0%) and male (42.5%)
students misspelled the same letter (D) the most. In parallel with this, 5% of female students and
11.27% of male students misspelled the letter “I”, which is the least wrong letter. On the other hand,
when looking at the total spelling rates in terms of genders, it is seen that female students have
misspelled 32 times while male students have misspelled 51 times. In the pictures below (Pictures 12,
13), there are examples of error-free and misspellings from the letter “D” that the students wrote most

incorrectly.

Figure 12. Error-free spelling of the letter "D” Figure 13. Incorrect spelling of the letter "D”

In the picture above (Picture 12), there is a spelling example of the letter "D" written by 57.75%
of the students without error, while the picture on the right (Picture 13) shows the example of 42.25%

of the students who wrote incorrectly and made decorations.

Another group in which uppercase letters are examined in the research is the “OBUSCZ”
group. In the table below (Table 8), frequency and percentage ratios related to the misspelling of the

letters in this group according to the gender of the students are given.

Table 8. Most misspelled capital letters (OBUSCZ Group)

Misspelled Female (40) Male (31) Total (71)
Uppercase Incorrect Correct Incorrect Incorrect Correct
Letters f % f f % f % f f %
O 3 7,50 37 9250 2 6,45 29 93,55 5 7,06 66 9296
B 10 2500 30 7500 17 5484 14 4516 27 3803 44 61,97
U 0 0,00 40 100,00 0 0,00 31 100,00 O 0,00 71 100,00
S 5 1250 35 8750 16 5161 15 4839 21 2958 50 7042
C 2 5,00 38 9500 3 9,68 28 90,32 5 704 66 92,96
V4 7 1750 33 8250 13 4194 18 5806 20 2817 51 71,83

Total 27 67,5 51 164,52 78 109,86

When Table 8 is examined; The capitalization of the letters “B” (38.03%), “$” (29.58%) and “Z”
in order from the letters in this group were incorrectly written by the students. While all students
wrote the letter "U" without errors, the least misspelled letters appeared in the letters "O and C" (5%).
There is no apparent difference in the distribution of the letters according to gender. When the total
misspelling situations are compared, in this section, female students have misspelled 27 times and

male students 51 times. Examples of the misspelled and erroneous spelling of the letter "B" that are
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mostly misspelled are included in Picture 14 and Picture 15. Especially as seen in Picture 15, there are
errors in the spelling of both letters "B"; In the first letter "B", there is an error in the form of the
connecting line, and in the second letter "B", an error is observed both in the connection line and in

italic writing.

Figure 14. Error-free spelling of the letter "B” Figure 15. Incorrect spelling of the letter "B”

The other group in which capitalization is examined in the study is the GCPH group. Findings

regarding the error-free spelling of the letters in the group in question are given in Table 9.

Table 9. Most misspelled capital letters (GCPH Group)

Misspelled Female (40) Male (31) Total (71)
Uppercase Incorrect Correct Incorrect Correct Incorrect Correct
Letters f % f % f % f % f % f %
G 4 10,00 36 90,00 6 1935 25 8065 10 14,08 61 8592
C 2 5,00 38 95,00 3 9,68 28 9032 5 7,06 66 92,96
P 1 2,50 39 97,50 1 3,23 30 96,77 2 2,82 69 97,18
H 4 10,00 36 90,00 8 2581 23 7419 12 1690 59 83,10
Total 11 27,5 18 58,06 29 40,85

When the table (9) showing the letters in this group is examined; The most misspelled letter
(16.90%) was the letter "H". In other words, 16.90% of the students misspelled the letter "H". Following
this, it was found that 14.08% of the students misspelled the letter "G". The letter with the least error
(2.82%) was found to be the letter "P". While female students misspelled the letters "G and H" equally
(10.0), 25.81% of male students misspelled the letter "H" and 19.35% misspelled the letter "G". In total,
the number of male students' misspellings (18 times) was higher than the number of female students
(11 times). Examples of the misspelled and error-free spelling of the letter “H” that are mostly

misspelled are shown in the pictures below (16 and 17).

Figure 16. Error-free spelling of the letter "H" Figure 17. Incorrect spelling of the letter "H"”
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As can be seen in Figure 17, in the writing of the letter "H", mistakes were made in terms of

shape. As in other misspellings, here, male students wrote more often than female students.

In the upper and lower case letters, the letters that are divided into groups are shown in the
last part of the letters. In the table below (Table 10), there are findings related to the misspellings of

letters in this group.

Table 10. Most misspelled capital letters (GVF] Group)

Misspelled Female (40) Male (31) Total (71)
Uppercase Incorrect Correct Incorrect Correct Incorrect Correct
Letters f % f % f % f % f % f %
G 4 10,00 36 90,00 6 1935 25 8065 10 1408 61 8592
v 8 20,00 32 8000 6 1935 25 8065 14 1972 57 80,28
F 0 0,00 40 100,00 O 0,00 31 100,00 0O 0,00 71 100,00
J 0 0,00 40 100,00 O 0,00 31 100,00 0 0,00 71 100,00
Total 12 30 12 38,71 24 33,80

When Table 10 is examined; Notable finding is that no student's misspelling was found in the
software of the letters "F and J" as capital letters. In addition, it was revealed that 19.72% of the
students misspelled the letter "V" and 14.08% of the letters "G". When the frequency of spelling the
letters in this group is analyzed by gender, it is seen that female students misspell 12 times and male
students 12 times in the same way. While 20% of women students write the letter "V" and 10% write
the letter "G" incorrectly, this situation has occurred equally (6.0%) in male students. There is another
remarkable point in the table. It is seen that there are no errors in the letters 'F' and J'. This situation

arises from the fact that the letters 'F' and 'J' are not used much in the writings.

In this section, examples of the incorrect and error-free spelling of the letter “V” that is mostly

misspelled can be seen in the pictures below (Pictures 18 and 19).

Figure 18. Correct Writing of the Letter "V” Figure 19. Incorrect Spelling of the Letter "V”

As seen in Picture 19, it was seen that typing the letter "V" should not be connected to the next

letter, but typing error was made.
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Lowercase Letter: In this section, as a result of the examination of student notebooks, it is
discussed how to write lowercase letters without errors. The letter groups dealt with in capital letters
are also discussed in this section, and it is tried to be analyzed together with the pictures. In the table
below (Table 11), there are findings regarding the distribution of the letters in the “ELAT” group with

the error-free spelling.

Table 11. Most misspelled lowercase letters (elat Group)

Misspelled Female (40) Male (31) Total (71)
Lowercase Incorrect Correct Incorrect Incorrect Correct Incorrect
Letters f % f f % f f % f f % f
e 4 10,00 36 90,00 11 35,48 20 6452 15 21,13 56 78,87
1 5 12,50 35 87,50 11 35,48 20 64,52 16 2254 55 77,46
a 3 7,50 37 9250 11 3548 20 6452 14 19,72 57 80,28
t 6 15,00 34 8500 12 38,71 19 61,29 18 2535 53 74,65
Total 18 45,00 45 145,16 63 88,73

When Table 11 is examined; the most misspelled letter was found to be the letter "t" (25.35%),
and the least was the letter "a" (19.72%). Another noteworthy situation in the table is that it is
determined that male students make more than double mistakes in the writing of all letters, that is,
they write the letters incorrectly. Female students misspelled all the letters in this group 18 times in
total. It is seen that male students typed the same letters 45 times incorrectly. In the pictures below
(Pictures 20, 21), the most common misspelled letter “t” contains the wrong and error-free spelling

examples.

Figure 20. Error-free Writing of the Letter "t” Figure 21. Incorrect Spelling of the Letter "t”

“ t//

When the pictures above are analyzed, it is seen that in the writing of the letter “t”, errors such

as over extension to the guide line and drawing the middle line from the wrong place were made.

In this section, the “inorm” group is included as the second letter group. In Table 12, there are
findings regarding the distribution of the error-free writing rates of the letters in the group in question

according to their gender.
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Table 12. Most misspelled lowercase letters (inorm Group)

Misspelled Female (40) Male (31) Total (71)
Lowercase Incorrect Correct Incorrect Correct Incorrect Correct
Letters f % f % f % f % f % f %
i 0 0,00 40 100,00 3 9,68 28 90,32 3 423 68 9577
n 4 10,00 36 90,00 7 22,58 24 7742 11 1549 60 84,51
o) 0 0,00 40 100,00 4 12,90 27 87,10 4 563 67 94,37
r 19 47,50 21 52,50 13 41,94 18 5806 32 4507 39 54,93
m 5 12,50 35 87,50 8 25,81 23 74,19 13 18,31 58 81,69
Total 28 70 35 112,90 63 88,73

In the writing of the letters in the "inorm" group discussed in this section, it was revealed that
almost half of the students (45.07%) wrote the letter "r" incorrectly, whereas students who wrote the
letter "i" were only 4.23%. Another letter with the least error (5.63%) appears to be the letter "0". As in
the misspellings of other letters, here female students (28 times) made fewer misspellings than male
students (35 times). However, it was determined that female students (19 times) wrote the most
misspelled letter "r" more than male students (13 times). In addition, while no female student wrote
the letters "i and 0" incorrectly, 3 male students wrote the letter "i" and 4 male letters "o". In the

pictures below (Pictures 22, 23), there are examples of misspelled spellings of the letter “r” that are

most often misspelled.

7 " n

Figure 22. Error-Free Writing of the Letter "r Figure 23. Incorrect Spelling of the Letter “r
When the pictures with the examples of the letter “r” above are examined; Deformed error
was more common in the writing of this letter. In addition, it was seen that the letter was misspelled

in the word while making the combinations in the spelling.

The letters in the third group in this section are the letters in the “ukiysd” group. In the table
below (Table 13), there are findings regarding the distribution of the error-free writing rates of the

letters in this group according to their gender.
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Table 13. Most misspelled lowercase letters (ukiysd Group)

Misspelled Female (40) Male (31) Total (71)
Lowercase Incorrect Correct Incorrect Correct Incorrect Correct
Letters f % f % f % f % f % f %
u 1 2,50 39 97,50 1 3,23 30 96,77 2 2,82 69 97,18
k 3 7,50 37 92,50 11 3548 20 6452 14 19,72 57 80,28
1 0 0,00 40 100,00 O 0,00 31 100,00 O 0,00 71 100,00
y 2 5,00 38 9500 5 16,13 26 83,87 7 986 64 90,14
s 18 45,00 22 55,00 22 7097 9 29,03 40 56,34 31 43,66
d 3 7,50 37 9250 5 16,13 26 83,87 8 11,27 63 8873
Total 27 67,5 44 141,94 71 100,00

When Table 13 is examined; It was revealed that more than half of the students (56.34%)
misspelled the letter "s", none of the students wrote the letter "i" incorrectly, and only 2.82% of the
students misspelled the letter "u". When the incorrect writing situations were analyzed by gender,
female teachers wrote the letters in the table 27 times and male students 44 times. In the pictures

"1
S

below (Pictures 24, 25), the most frequently misspelled

letter in this group draws attention.

Figure 24. Error-Free Writing of the Letter "s” Figure 25. Incorrect Spelling of the Letter "s”

When the above pictures are examined, it is noteworthy that the letters "s" written in Picture
24 are spelled correctly, but the letters "s" written in Picture 25 are inaccurate in the way they are

connected to the next letter and in the shape of the letter.

The letters considered in the fourth group are the group that includes the letters “6biis¢z”. In
the table below (Table 14), there are findings regarding the distribution of the error-free writing rates

of the letters in this group according to their gender.

Table 14. Most misspelled lowercase letters (0biiscz Group)

Misspelled Female (40) Male (31) Total (71)
Lowercase Incorrect Correct Incorrect Correct Incorrect Correct
Letters f % f % f f f % f Y% f Y%
0 0 0,00 40 100,00 2 6,45 29 93,55 2 2,82 69 97,18
b 1 2,50 39 97,50 11 35,48 20 64,52 12 16,90 59 83,10
ua 1 2,50 39 97,50 2 6,45 29 93,55 3 4,23 68 9577
S 18 45,00 22 55,00 24 77,42 7 2258 42 59,15 29 40,85
c 1 2,50 39 97,50 2 6,45 29 93,55 3 4,23 68 9577
z 13 32,50 27 67,50 23 74,19 8 25,81 36 50,70 35 49,30
Total 34 85 64 206,45 98 138,03

When the table containing the letters "6, b, i, s, ¢, z" above is examined; it is seen that the letter

with the most mistakes is “s” (59,15%) and “z” letter (50,70%). The least mistake was made in the
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writing of the letters "6, i1 and ¢". According to the table, while female students misspelled the letters
in this group 34 times, male students misspelled 64 times. In the pictures below (Pictures 26, 27), the

most common misspelled letters of “s” are examples of misspellings and errors.

"”_nm " _n

Figure 26. Error-Free Writing of the Letter “s Figure 27. Incorrect Spelling of the Letter “s

When the picture 26 is examined, the letter "s" is written correctly both in words and at the
end of the word. However, in Figure 27, it is seen that there are mistakes in terms of size in front of

shape in writing the letter.

In this section, the group with the letters "g, ¢, p, h", and the error-free spelling rates
determined within the frame of the lowercase rules are included. The table below (Table 15) shows the

frequency and percentage rates determined in this context.

Table 15. Most misspelled lowercase letters (gcph Group)

Misspelled Female (40) Male (31) Total (71)
Lowercase Incorrect Correct Incorrect Correct Incorrect Correct
Letters f % % f % % f % f % f %
g 3 7,50 37 92,50 8 25,81 23 7419 11 1549 60 84,51
c 1 2,50 39 97,50 2 6,45 29 93,55 3 4,23 68 9577
) 5 12,50 35 87,50 5 16,13 26 8387 10 14,08 61 8592
h 0 0,00 40 100,00 5 16,13 26 83,87 5 704 66 92,96
Total 9 22,5 20 64,52 29 40,85

When Table 15 is examined; It is seen that students typed the letters “g” (15.49%) and “p”
(14.08%) at most. On the other hand, at least, it was revealed that they wrote the letter “c” (4.23%)
incorrectly. Female students misspelled the letters in this group 9 times, male students 20 times

misspelled. In the pictures below (Pictures 28, 29), the most common misspelled “g” letters are

examples of misspellings and errors.

" _nm

Figure 28. Error-Free Writing of the Letter "g” Figure 29. Incorrect Spelling of the Letter "g
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Figure 28 contains examples of correct spelling of the letter "g" both in the word and at the
beginning of the word. However, when Figure 29 is examined, it is seen that there are defects in shape

and inaccuracies in the size of the letter.

In this section, the findings are presented in terms of the incorrect and error-free spelling of
the group, which includes the letters “g, v, f and j”, which were last discussed. In the table below
(Table 16), there are findings regarding the distribution of the error-free writing rates of the letters in

this group according to their gender.

Table 16. Most misspelled lowercase letters (gvfj Group)

Misspelled Female (40) Male (31) Total (71)
Lowercase Incorrect Correct Incorrect Correct Incorrect Correct
Letters f % f % f % f % f % f %
g 2 5,00 38 95,00 6 19,35 25 80,65 8 11,27 63 88,73
\% 1 2,50 39 97,50 0 0,00 31 100,00 1 1,41 70 98,59
f 4 10,00 36 90,00 10 32,26 21 67,74 14 19,72 57 80,28
j 0 0,00 40 100,00 O 0,00 31 100,00 0 0,00 71 100,00
Total 7 17,5 16 51,61 23 32,39

When Table 16 is examined; the most frequently misspelled letter in this group is the letter “f”
(19.72%), there is no mistake in writing the letter “j” and the letter “v” is only 1.41%. The female
students in this group wrote the letters 7 times, and the male students 16 times incorrectly. In the

pictures below (Pictures 30, 31), there are examples of the most common misspelled letter "f" in this

group.

Figure 30. Error-Free Writing of the Letter "f" Figure 31. Incorrect Spelling of the Letter "f"

When the above pictures are examined; It was observed that the letters “f” in the picture
number 30 were written without errors, and in the picture number 31, there were problems with the

size of the letter.

After how often each letter is misspelled and what kinds of mistakes are made regarding the
incorrect spelling of uppercase and lowercase letters, an analysis table has been prepared in order to
collectively see which letter is writing the most and least. Below (Table 17), all the letters in the
alphabet are listed in order from the most misspelled to the most misspelled. Since the cursive italic

font is written in lower case in the order, it is made according to the lower case.
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Table 17. Incorrect spelling distribution by letters

Misspelled Uppercase Letter Lowercase Letter Ul?ii:;fse LOE\; i:;::se
Letters Female Male Female Male Total Total
f % f % f % f % f % f %
S-s 5 7,04 16 2254 18 2535 24 3380 21 2958 42 59,15
S-s 4 5,63 8 11,27 18 2535 22 3099 12 1690 40 56,34
Z-z 7 9,86 13 1831 13 1831 23 3239 20 28,17 36 50,70
R-r 3 4,23 6 8,45 19 26,76 13 18,31 9 12,68 32 45,07
T-t 4 5,63 8 11,27 6 8,45 12 1690 12 16,90 18 25,35
L-1 0 0,00 0 0,00 5 7,04 11 15,49 0 0,00 16 22,54
E-e 0 0,00 1 1,41 4 5,63 11 15,49 1 1,41 15 21,13
K-k 9 12,68 14 19,72 3 4,23 11 15,49 23 32,39 14 19,72
A-a 10 14,08 12 16,90 3 4,23 11 1549 22 30,99 14 19,72
F-f 0 0,00 0 0,00 4 5,63 10 14,08 0 0,00 14 19,72
M-m 4 5,63 5 7,04 5 7,04 8 11,27 9 12,68 13 18,31
B-b 10 14,08 17 23,94 1 1,41 11 15,49 27 38,03 12 16,90
N-n 1 1,41 9 12,68 4 5,63 7 9,86 10 14,08 11 15,49
G-g 4 5,63 6 8,45 3 4,23 8 11,27 10 14,08 11 15,49
P-p 1 1,41 1 1,41 5 7,04 5 7,04 2 2,82 10 14,08
D-e 12 16,90 18 25,35 3 4,23 5 7,04 30 42,25 8 11,27
G- g 4 5,63 6 8,45 2 2,82 6 8,45 10 14,08 8 11,27
Y-y 5 7,04 5 7,04 2 2,82 5 7,04 10 14,08 7 9,86
H-h 4 5,63 8 11,27 0 0,00 5 7,04 12 16,90 5 7,04
O-o 1 1,41 1 1,41 0 0,00 4 5,63 2 2,82 4 5,63
I-i 2 2,82 6 8,45 0 0,00 3 4,23 8 11,27 3 4,23
C-¢ 2 2,82 3 4,23 1 1,41 2 2,82 5 7,04 3 4,23
C-c 2 2,82 3 4,23 1 1,41 2 2,82 5 7,04 3 4,23
U-1i o 000 0O O000 1 141 2 28 0 000 3 4,23
O-6 3 4,23 2 2,82 0 0,00 2 2,82 5 7,04 2 2,82
U-u 0 0,00 0 0,00 1 1,41 1 1,41 0 0,00 2 2,82
V-v 8 11,27 6 8,45 1 1,41 0 0,00 14 19,72 1 1,41
I-1 2 2,82 6 8,45 0 0,00 0 0,00 8 11,27 0 0,00
J-j 0 0,00 0 0,00 0 0,00 0 0,00 0 0,00 0 0,00
Total 107 150,7 180 253,5 123 173,2 224 3155 287 4042 347 4887

When Table 17 is examined; the most misspelled lowercase letters are in the letters s (59.15%),
s (56.34%, z (50.70%), r (45.07%). On the other hand, it was found that the most misspelled uppercase
letters was made with the letters D (42.25%), B (38.03%), K (32.39%), A (30.99%). No errors were found
in the writing of the letters i and j in terms of lowercase letters, and in the letters U, U, F and L in terms
of uppercase letters. Especially when lowercase writing is examined in the table, almost half of the
letters in the alphabet do not have too many misspellings in writing (at most 14.08% of students
misspelled), and at least 25 letters in the rate of misspelling does not exceed one quarter of students
(25.35%). Considering the genders, male students made 180 misspellings in uppercase, while female
students made 107 misspellings. In the writing of lowercase letters, female students made 123 and
male students made 224 misspellings. In total, 287 incorrect letters were spelled in uppercase letters
and 347 times in lowercase letters. This result shows that these misspellings can be corrected with

more accurate, long-term and effective practices.
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Conclusion, Discussion and Suggestions
Conclusion and Discussion

Research on writing is one of the most effective types of writing to ensure continuity of
cursive italic writing, fast writing without interruption and thus providing quick thinking. The speed
and fluency gained in writing are transferred to thought and the relationship between thinking and
writing is not broken. Cursive italic writing is more enjoyable and fluent with the phonic based
sentence method (Tok, Tok, and Mazi, 2008). Handwriting, which also affects the development of the
individual, develops with age and education, and students with good handwriting are said to be
superior in all respects than others (Graham, Harris & Fink, 2000). The three most important features
about writing are legible, aesthetic and fast writing. With these aspects, cursive italic writing has more
advantageous features than upright writing. It should not be forgotten that teaching cursive italic
writing to students correctly is also due to teachers' writing skills, teacher and students developing

positive attitude, using correct and effective teaching methods and tools.

Teachers should have the necessary knowledge and skills for teaching writing, a positive
attitude towards teaching writing, and a good handwriting. The results of the research conducted by
Yildiz, Yildirim and Ates (2009); It states that teachers find their own writings appropriate for students
to be models and that they find themselves sufficient in cursive italic teaching. However, the same
research shows that the writings written by the teachers on the classroom board are not sufficient to
model the students in terms of legibility. In another study by Yildirnrm and Ates (2010), teachers
showed a positive attitude towards adjacent italics, teachers made different studies during the
teaching process, they allocated more time to relevant students to overcome the learning difficulties

they faced and found themselves sufficient in cursive italic teaching has been emerged.

According to the researches, students were asked how the classroom and branch teachers
followed in cursive italic teaching during their education. According to the researches, students were
asked how the classroom and branch teachers followed in adjacent italic teaching during their
education. Students stated that their teachers were not sensitive about this issue since the fourth
grade, that the branch teachers who attended their classes released themselves on this subject and that
only Turkish teachers forced themselves (Arici, 2012). In the classroom, it was determined that 13 of
the teachers used cursive italic writing, 7 of them were upright basic writing, and 2 of them were
using both. Teachers who do not use cursive italic writing in the classroom are significant. This may
mean that students cannot see their teachers as models in future classes (Arslan & Ilgin, 2010).
According to the research results of Erdem, Yilmaz and Bozkurt (2014), the attitude points of
prospective teachers towards reading texts written in cursive italics are higher than attitude points
towards writing in cursive italics and belief points regarding the function of the cursive italics writing.

In other words, students prefer reading cursive italic writing more than writing. Students do not want
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to write cursive italic writing. This can be explained by very little use in daily life, teachers and people

around them do not use enough, they are abandoned afterwards, etc.

The results of this research conducted on third grade students of primary school teacher can

be summarized as follows:

1. It was determined that male teachers made the most mistakes according to the writing
criteria examined in the research.

2. When examined according to the lowercase and uppercase letters, it was determined that
more errors were made in lowercase letters. Considering that lowercase letters are used
more than uppercase letters, this result reflects an expected situation.

3. When the writings were analyzed according to the upright-italic condition, it was seen
that the majority of the writers (three quarters) wrote appropriate, and the proportion of
teachers who do not write partially in accordance with the specified criteria and who
write upright is equal. In this case, most of the teachers complied with specified criteria.

4. When the guide lines are analyzed, it is seen that the majority of students write
appropriate. and most of those who do not write appropriate are writing with a space
without following the lines. It was observed that the other prospective teachers wrote by
overflowing the guide lines.

5. Considering the error-free writing cases of upper and lower case letters;

a. It was revealed that the letters “D, B, K, A” were made mostly in the writing of
uppercase letters, and no errors were encountered in the writing of the letters “U,

b. It was observed that there were the most misspellings in the letters “s, s, z, r” in
lowercase letters, whereas no errors were made in the letters “i and j”, whereas
the letters “v, u, 6” were misspelled by very few students.

In the study of Sahin (2010) with 122 teachers, he mentioned that there are problems in
reading and writing and school administration, parents and students come to the fore among these
problems. Again, in Sahin's research, it was determined that the classroom teachers did not encounter
much problems in cursive italic teaching. However, he found that students made more mistakes in the
writing of the letters f, 1, s and k, and the uppercase letters F, H, G, T and D. The research results of
Sahin show that the results of this study are in parallel with the mistakes in the writing of the letters,
but do not show a similarity with the letters that are most often misspelled. According to Mosse
(1982), spelling mistakes in lowercase letters (1, i, 1) that are physically and spontaneously similar
disappear in cursive italics (as cited in Akyol, 2013). Bayraktar (2006), Kazu and Ersozlii (2006), Turan
and Akpmar (2008), Basaran and Karatay, (2005), Yurduseven (2007), Bektas (2007) determined that
there are problems in the preserving italics of cursive italic writing, legible writing, adjusting the size

of the letters. These research results are in line with the results of this study. Arslan and Ilgin (2010)
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determined in their research that teachers and students consider cursive italic writing as a must. They
found that the teachers thought that the first literacy should be with a upright basic writing. Coskun
and Coskun (2014) determined in their study with class and branch teachers that especially branch
teachers had difficulties and did not use in cursive italic writing. In addition, he found that the parents

had a negative view of cursive italic writing.
Suggestions

First of all, MONE should review the decision to switch from cursive italic to vertical writing,
because the vast majority of the researches show that cursive italic writing has more advantages than
upright writing. The first condition for this is the preparation of the infrastructure and strict follow-up
of the application. The training of writing teachers should be trained primarily, activities should be
done to develop positive attitudes, and the existing teachers' deficiencies in cursive writing should be
eliminated. "First Reading, Writing and Teaching" course constitutes the basic course for the
classroom teaching area. The duration of this course should be redefined according to its importance.
Prospective teachers will thus reach a sufficient level of field knowledge on teaching writing. In basic
education, while students are given cursive italic handwriting education, students should also use this
writing in their posterior school life. The Calligraphy Writing Techniques course given in the second
term of the second class should be used as the infrastructure of the First Reading and Writing course.

Finally, cursive italic handwriting should be gradually introduced at all stages of life.

1804



KEFAD Cilt 21, Say1 3, Aralik, 2020

Kaynakg¢a
Akkaya, A., & Kara, O. (2012). The Opinions of Sixth Grade Students on Causes of Problems They

Experience in Italic. Erzincan University Journal of Education Faculty, 14(2), 313-336.

Aktiirk, Y., & Tas, A. M. (2009). Ilk Okuma Yazma Ogretiminde Ses Temelli Ciimle Yonteminin
Uygulanmasma 1liskin Ogretmen Goriigleri - Sanlwrfa | Viransehir Ornegi. Konya: Selcuk

Universitesi Sosyal Bilimler Enstitiisii, Yayimlanmamis Yiiksek Lisans Tezi.

Akyol, H. (2005). Ilkokuma Yazma Programi ve Ogretimi: Egitimde Yeni Yansimalar. VII. Yeni

[lkogretim Programlarini Degerlendirme Sempozyumu. Kayseri: Erciyes Universitesi.
Akyol, H. (2013). Tiirkge Ilk Okuma ve Yazma Ogretimi. Ankara: Pegem Akademi Yaymcilik.

Aria, B. (2012). ﬂkt‘)gretim Sekizinci Smif C)grencﬂerinin,Tﬁrkge Ve Sinif Ogretmenlerinin Bitisik Egik

Yaz1 Hakkindaki Goriisleri. Gazi Universitesi Tiirkce Arastirmalar: Aademik Ogrenci Dergisi, 2(3).

Arslan, D., & Ilgin, H. (2010). Ogretmen ve Ogrencilerin Bitisik Egik Yazi ile Ilgili Goriigleri. Inonii
Universitesi Egitim Fakiiltesi Dergisi, 11(2), 69-92.
Ava, Y. E, & Sahin, M. (2016). Ses Temelli Okuma-Yazma Ogretiminde Sinf Ogretmenlerinin

Kargilagtig1 Sorunlarin Incelenmes. Siirt Universitesi Sosyal Bilimler Enstitiisii Dergisi, 59-79.

Babayigit, O., & Erkus, B. (2017). Ik Okuma Yazma Ogretimi Siirecinde Sorunlar ve Coziim Onerileri.

Erzincan Universitesi Egitim Fakiiltesi Dergisi, 19(2), 271-284.
Basaran, M., & Karatay, H. (2005). Egik El Yazis1 Ogretimi. Milli E§itim Dergisi, 168.

Bayraktar, O. (2006 ). ilkogretim Birinci Sumf Ogrencilerinin Bitisik E§ik Yazida Yaptiklar: Hatalar. Gazi
Universitesi Egitim Bilimleri Enstitiisii, ilkégretim Ana Bilim Dali Sinif Ogretmenligi Bilim

Dali . Ankara: Gazi Universitesi Egitim Bilimleri Enstitiisii.

Bektas, A. (2007 ). Ses Temelli Ciimle Yintemiyle Gerceklestirilen Ilk Okuma Yazma Ogretiminin
degerlendirilmesi. Cukurova Universitesi Sosyal Bilimler Enstitiisii , Siuf Ogretmenligi Ana

Bilim Dali. Adana: Cukurova Universitesi.

Cogkun, E., & Cogkun, H. (2014). flkokul ve Ortaokullardaki Bitisik Egik Yaz1 Uygulamalarina Iliskin
Ogretmen, Ogrenci ve Veli Goriisleri. Mustafa Kemal Universitesi Sosyal Bilimler Enstitiisii

Dergisi, 11(26), 209-223.

Erdem, 1., Yilmaz, F., & Bozkurt, E. (2014). Smuf 6gretmeni adaylarmin bitisik egik yaziya iliskin
tutumlar1. [nonii Universitesi Egitim Fakiiltesi Dergisi, 15(1), 1-26. doi:10.17679/iuefd.78021

Fitzgerald, E. L. (2004). Cursive First: An Introduction to Cursive Penmanship. 1 11, 2020 tarihinde Lithtbh

Educational Services: https://swrtraining.com/cursive-first/ adresinden alindi



Gozler, A. ve Celebi, M.

Graham, S., Harris, K. R., & Fink, B. (2000). Is handwriting causally related to learning to write?
Treatment of handwriting problems in beginning writters. Journal of Educational Psychology,

92(4), 620-633.
Kavecar, C,, Sever, S., & Oguzkan, F. (2004). Tiirkce 6gretimi. Ankara: Ergin Yayinlari.

Kazu, H., & Ersozlii, N. (2006). Yeni Miifredatla Gelen Bitisik Egik Yaziya Miskin Ogretmen Goriigleri.

Ulusal Sinif Ogretmenligi Kongresi, Gazi Universitesi. Ankara: Kok Yayncilik.
Koksal, K. (1999). Okuma yazmanin 6gretimi. Ankara: Pegem A Yayimncilik.

Marian, J., Linthorst-Bakker, E., Westenberg, Y., & Smits-Engelsman, B. (2003). Use of a task-oriented
self-instruction methodto support children in primary school withpoor handwriting quality

and speed. Human Movement Science, 22, 549-566.
MEB. (1986). Tiirkge egitimi ve 5gretimi kilavuzu. Istanbul: Milli Egitim Bakanlig1 Yayinlari.

MEB. (2017, Nisan 02). Ocak 09, 2020 tarihinde Dik temel harflerle egitim-6gretimin detaylar1 belli
oldu: https://www.meb.gov.tr/dik-temel-harflerle-egitim-ogretimin-detaylari-belli-

oldu/haber/13311/tr adresinden alindi

Schneck, M. C. (1991). Comparison of pencil-grip patterns in first graders with good and poor
writingskills.  The  American  Journal — of  Occupational — Therapy, 45(8), 701-706.
doi:https://doi.org/10.5014/ajot.45.8.701

Sahin, A. (2012). Bitisik Egik Yaz1 Ogretiminde Karsilasilan Problemler. Egitim ve Bilim, 37(165), 167-
178. 01 12, 2020 tarihinde http://egitimvebilim.ted.org.tr/index.php/EB/article/view/1117/420

adresinden alindi

Sahin, A. (2018). Tiirkiye’deki Bitisik Egik Yazi Uygulamalarinin Bilimsel Arastirma Sonuglarina Gore
Degerlendirilmesi. International Periodical for the Languages, Literature and History of Turkish or

Turkic-. doi:http://dx.doi.org/10.7827/TurkishStudies.12753 ISSN: 1308-2140.

Tok, S., Tok, T. N., & Mazi, A. (2008). Ilkokuma Yazma Ogretiminde Coziimleme ve Ses Temelli
Ctimle Yontemlerinin Degerlendirilmesi. Kuram ve Uygulamada Egitim Yonetimi Dergisi(53),

123-144.

Tok, T., & Sarica, H. (2017). Bitisik Egik Yazi Uygulamasma fligkin Ogretmen Goriigleri. Pamukkale

Universitesi Sosyal Bilimler Enstitiisii Dergisi, 27, 352-363.

Turan, M., & Akpinar, B. (2008). Hkt')gretim Tiirkge Dersi flkokuma-Yazma C)gretiminde Kullanilan
Ses Temelli Ciimle ve Bitisik Egik Yaz1 Yontemlerinin Degerlendirilmesi. Firat Universitesi

Sosyal Bilimler Enstitiisii Dergisi, 18(1), 121-138.

1806



KEFAD Cilt 21, Say1 3, Aralik, 2020

Turan, M., & Akpinar, B. (2008). Tlkogretim Tiirkce dersi ilkokuma-yazma 6gretiminde kullanilan ses
temelli climle ve bitisik-egik yazi yontemlerinin degerlendirilmesi. Firat Universitesi Sosyal

Bilimler Dergisi, 18(1), 121-138.

Uysal, S. (2013). Ilk okuma Yazma Ogretimine Dogrudan Bitisik Yazi ile Baslayan Ilkogretim 5. Stmf
Ogrencilerinin Bitisik Yaz1 Orneklerindeki Genel Hatalar. Kastamonu Egitim Dergisi, 21(1), 31-
56.

Yildirim, A., & Simsek, H. (2018). Sosyal Bilimlerde Nitel Arastirma Yontemleri (11 b.). Seckin Yayincilik.

Yildirim, K., & Ates, S. (2010). Siruf 6gretmenlerinin bitisik egik yazi1 6gretim uygulamalarina iliskin

goriisleri. Pamukkale Universitesi Sosyal Bilimler Enstitiisii Dergisi(5), 57-71.

Yildiz, M., Yildirim, K., & Ates, S. (2009). Sinif 6gretmenlerinin simif tahtasma yazdiklar1 yazilarin
okunaklilik bakimindan o6grencilere model olmadaki uygunlugu. International Journal of

Human Sciences, 6(2), 75-88.

Yurduseven, S. (2007). llkokuma Yazma Programimin Ogretmen Goriisleri Cercevesinde Degerlendirilmesi.
Afyon Kocatepe Universitesi Sosyal Bilimler Enstitiisii, [Ikdgretim Anabilim Dali. Afyon :

Afyon Kocatepe Universitesi.



