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The aim of this research is to examine the opinions of school counselors on the problem
behaviors of students and the use of applied behavior analysis in reducing problem
behaviors. Sixteen counselors reached by snowball sampling method and working in
public schools in Eskisehir Center consisted participants of the study. The interview
form prepared by the researchers was used for data collection; with each participant was
interviewed at the school where they were working. After the interviews were
completed, the audio recordings were transcribed and descriptive analysis was used for
data analysis. According to the findings, it is found that the school counselors who
participated in the study saw the families as the source of the problem behaviors and
therefore they tried to reduce the problem behaviors with the family-child interviews.
One participant said that she had knowledge about applied behavior analysis. After
brief information about applied behavioral analysis and its use in behavior change the
other participants stated that the mentioned methods can only be applied in the classes
where the age of the students is low or the number of students is low. In addition, to
reduce problem behaviors in schools the participants said that it should be reduced of
number of students in the classrooms and give training to families.

Okul Psikolojik Danismanlarinin Ogrencilerin Problem Davranislarina
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Uygulamali Davramnis Analizi

Bu arastirmanin amaci, okul psikolojik danismanlarimin 6grencilerin sergiledigi problem
davraniglara ve problem davranislarin azaltilmasinda uygulamali davranis analizinin
kullanilmasina iliskin gortiislerini incelemektir. Arastirmaya, Eskisehir Merkezde bulunan
devlete ait ilk ve ortaokullarda gorev yapan 16 psikolojik danisman katilmistir. Kartopu
ornekleme yoluyla ulagilan katithmalarla aragtirmacilar tarafindan hazirlanan goriisme
formu kullarularak goriisme yapilmig ve goriismeler kayit edilmistir. Verilerin
toplanmasinin ardindan dokiimii yapilan ses kayitlarina betimsel analiz uygulanmustir.
Bulgulara gore, okul psikolojik danismanlari, aileleri 6grencilerin problem davranislarmin
kaynag olarak gormekte ve problem davranislari azaltmak amaciyla en ¢ok aile-gocuk
goriismeleri yapmaktadirlar. Uygulamali davrams analizi hakkinda bilgileri olup olmadig:
sorulan katithimcilardan sadece biri bilgi sahibi oldugunu soylerken kendilerine uygulamali
davranis analizi ve 6grencilerin problem davramslarinda kullanilmasi hakkinda bilgi verilen
diger katilimcilar s6z konusu yontemlerin kiiciik yastaki 6grencilerin bulundugu anaokulu
ya da ilkokullarda ya da Ogrenci sayisiin az oldugu smiflarda kullamilabilecegini
sOylemislerdir. Katilimcilar ayrica, dgrencilerin problem davramslarinin azaltilmasi igin
yapilmasi gerekenlerin aile egitimine agirlik vermek ve siiflardaki 6grenci sayisini azaltmak
oldugunu ifade etmislerdir.
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Giris

Bir bireyin sahip oldugu tiim davrarnuslar o bireyin davrams dagarcigini olusturmaktadir
(Tekin-Iftar, 2014, s. 17). Davranis dagarcig icinde istenen davramislar oldugu gibi istenmeyen, problem
olarak degerlendirilen davranislar da bulunur. Egitim ortamlarinda problem davrarus, 6grencilerin
etkili islev gérmelerini engelleyen, giivenligi tehdit eden ya da sosyal etkilesimi olumsuz etkileyen
davranislar olarak tanimlanmaktadir (Sucuoglu ve Kargin, 2006, s. 216). Problem davramnislarin tiirii ve
ortaya ¢ikma sikligi, 6grencilerin okula iliskin tutumlari, hazir bulunusluklar gibi 6grenciyle ilgili
faktorler ve smifta bulunan 6grenci sayisi gibi cevresel faktorlerden etkilenmektedir (Sadik, 2000, s. 3).
Dolayisiyla 6grencilerin problem davranislari genis bir yelpaze olusturmaktadir. Ornegin; akranlar
arasinda saygisizlik, okula ilgisizlik, gereksiz ve fazla konusmak (Greenlee ve Ogletree, 1993, s. 13);
derse ge¢ gelmek, ders sirasinda ayakta dolasmak, ders sirasinda herhangi bir nesne ile oynamak,
verilen gorevleri yerine getirmemek, smif kurallarina uymamak (Sadik, 2000, s. 17) gibi davranislar
okullarda siklikla gézlenebilmektedir. Ogretmenler, gesitli yontemler kullanarak 6grencilerin problem
davramglarini azaltmaya caligmaktadirlar. Ulkemizde yapilan galismalarda bu yontemlerin daha ¢ok
Ogrenciyle goriisme, aileyle goriisme ve okul psikolojik damismanina yonlendirme oldugu
belirtilmektedir (Karatas ve Baltaci, 2014, s. 448; Kaya, Macit ve Siyez, 2012, s. 1097; Siyez, 2009, s. 77).
Ayrica Bryan, Day-Vines, Griffin ve Moore-Thomas (2012, s.184) tarafindan yapilan g¢alismada
Ogretmenlerin yikici/problem davranislara iliskin risk altindaki 6grencileri okul psikolojik danismanina

yonlendirdigi ifade edilmektedir.

Okullarda problem davranislara ¢oziim {iretmesi gereken uzman olarak goriilen okul psikolojik
danismanlar1 okulun diger personeli tarafindan kendilerinin otorite ve birincil problem ¢oziicii olarak
goriildiiklerini ifade etmektedirler (Dunn ve Baker, 2002, s. 283). Ulkemizde yapilan arastirmalarda da
ogretmenlerin, okul psikolojik danmismanindan bilgilendirme ve problem davranislar: olan ¢ocuklarla
calisma gibi rehberlik hizmetleri bekledikleri goriilmektedir (Akgiin, 2010, s. 479). Kaya ve digerleri.
(2012, 55.1093-1094) calismalarinda 6gretmenlerin 6grencinin 6grenme gilicliigii, okula olan isteksizligi,
O0dev yapmamasi, saldirganlik gibi problem davranislari nedeniyle okul psikolojik danismanina
basvurdugunu belirtmektedir. Ayrica okul psikolojik danismanina problem davramslar nedeniyle
Ogrenci gonderen dgretmenlerin rehberlik servisinden beklentisinin ¢ok fazla oldugu ve 6grenci okul
psikolojik danismaniyla goriistitkten sonra hizli bir sekilde problemin diizelmesini bekledikleri de alan

yazinda belirtilmektedir (Siyez, 2009, s. 77).

Alanyazinda okul psikolojik danismanlarinin dgrencilerin problem davranislarini azaltmada
ya da 6nlemede kullandiklar1 yontemleri inceleyen ¢alismalar bulunmaktadir (Betters-Bubon, Brunner
ve Kansteiner, 2016; Ozen, 2016; Sherrod, Getch ve Ziomek-Daigle, 2009). Bu calismalarin sonuglar:
degerlendirildiginde okul psikolojik danmigsmanlarinin okullarda sergilenen problem davranislar

azaltmak amaciyla daha ¢ok goriisme yaptiklar1 ve psikolojik danisma becerilerini kullandiklar:
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anlasilmaktadir. Benzer sonuglar iilkemizde yapilan ¢alismalarda da elde edilmektedir. Ornegin Uzbas
(2009, s5.13-14) d6grencilerin problem davraruslari i¢in 6grenci ile bireysel psikolojik danisma ya da 6fke
kontroliine yonelik grup rehberligi calismasi yapmak ve 6gretmenler ile velilere seminerler vermek gibi
rehberlik hizmetlerinin yuriitiildigiini belirtmektedir. Atict (2014, ss.2111-2112) okul psikolojik
danismanlarinin  okullarda &grencilerle ve Ogretmenlerle yaptiklari ¢alismalar1 inceledigi
arastirmasinda okul psikolojik damismanlarmin o&grencilerin davrams problemlerine, kural
tanimazliklarma, siddet egilimlerine iliskin bireysel goriismeler ve grup rehberligi yaptiklar
belirtilmektedir. Ayrica Aticr (2016, s.63) okul psikolojik danismanlarinin 6grenci-aile ve danisman
isbirligi icerisinde goriismeler yaptiklarin1 ve Ogretmene problem davranislari azaltmaya iliskin
oneriler sunduklarini belirtmektedir. Oz-Soysal, Uzbas ve Aysan (2016, s5.58-59) ise yaptiklari
calismada okul psikolojik danigmanlarina cesitli davranis problemlerine iliskin basvuru yapildig:
belirtilmektedir. Ayni ¢alismada okul psikolojik danismanlari riskli davranislar, akran saldirganlig,
devamsizlik sorunlar: gibi problem davranislar: aile danismanlhig ve biligsel-davramisct yontemler ile
¢ozmeye calistiklarimi ifade etmektedir. Baska calismalarda da okul psikolojik damsmanlarina
saldirganlik ve siddet (Uzbas, 2009, s. 12); akran saldirganlig1 ve devamsizlik (Oz-Soysal ve digerleri.,
2016, s. 56) gibi konularda basvurular oldugu goriilmektedir. Sargin ve Cetinkaya (2010) tarafindan
yapilan ¢alismada, 6grencilerin akran baskisi ve siddet gibi davranis problemlerinin azaltilmasinda
sekiz haftalik bir psikolojik danisma programinin etkililigi incelenmistir. Arastirmanin bulgularinda ise
davranis problemlerinin azaltilmasinda grupla psikolojik danisma uygulamalarmin etkili oldugu

ortaya konulmustur.

Bireylerin davraniglarini degistirebilmek sistematik uygulamalar yapilmasini gerektiren
karmagik bir siirectir. Miidahale edilmediginde kendiliginden ortadan kalkmayan problem
davranislarin artmasina engel olmak ya da 6grencilere olan etkisini en aza indirgemek igin etkili yontem
ve tekniklerin kullanildig1 davranis degistirme programlarinin hazirlanmas: gerekmektedir (Erbas,
2002, s. 42). Davrarnislar1 degistirebilmek i¢in davranis ile gevre arasindaki islevsel iligskiyi analiz eden
ve etkililigi kanitlanmis yontem ve teknikleri kullanan uygulamali davranis analizi (UDA), hedeflenen
davranis degisikliklerini saglayabilmek i¢in davranis ilkelerinden yararlanan bir bilimsel davranis
degistirme disiplinidir (Furman ve Lepper, 2018, s. 104). UDA, etkililigi kanitlanmis bilimsel
uygulamalara dayanmakta ve davrarus kazandirmada kullanilan oOgretim yontemlerini de
kapsamaktadir (Birkan, 2013, s. 62). Yapilan calismalara bakildiginda UDA’nin otizm spektrum
bozuklugu (OSB), yaygin gelisimsel bozukluk ve zihin yetersizligi gosteren 6grencilerin egitiminde
kullanildig ve etkili oldugu goriilmektedir (Anderson, Sherman, Sheldon ve McAdam, 1997; Birkan,
2013; Cavkaytar, 1999). UDA, sadece yetersizlik gosteren bireylerde degil is yasaminda verimliligi
artirmak, sigara-kumar-alkol bagimliliklarindan kurtulmak, cocuk yetistirmek, adli vakalar, fazla
kilolar1 vermek gibi davranigsal sorunlar i¢in normal gelisim gosteren bireylerde de kullanilmaktadir

(Tekin-Iftar, 2014, s. 32). Tiim canlilara uygulanabilir olan UDA (Tekin Iftar, 2014, s. 32), her birey icin
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gecerli davranigsal ilkelere sahiptir ve okullarda problem davranislarin ¢éztimiinde kullanilabilecek
etkili yontem ve teknikleri icermektedir. Ancak okullarda problem davramislar: ¢ézmekten sorumlu
goriilen okul psikolojik danismanlarinin lisans egitimleri sirasinda UDA ile ilgili herhangi bir ders
almadiklar1 bilinmektedir. Oysa okul psikolojik damismanlarinin etkili teknikler kullanmalar1 ve
davranis problemlerine basarili bir sekilde miidahale edebilmeleri hem &grenciler hem de okul
calisanlart icin Onemlidir. Okul psikolojik danismanlar1 Ogrencilerin problem davrarnislarin
degistirmede ¢ok 6nemli bir disiplin olan UDA konusunda yeterince hazirlanamadiklar: gibi alan
yazinda konu ile ilgili yapilan arastirmalar da simirhidir. Bu nedenle bu arastirmada, okul psikolojik
danismanlarinin  6grencilerin problem davranislari, bu davramslart azaltmada kullandiklar:
yontem/teknikler, UDA hakkinda bilgi sahibi olup olmadiklar1 ve UDA'min okullarda
kullanilabilirligine iliskin goriislerinin incelenmesi amaglanmistir. Calisma sonucunda elde edilecek
verilerin okullarda Ogrenciler tarafindan sergilenen problem davranislarin azaltilmasi amaciyla

yapilacak ¢alismalara veri saglayacag: diisiiniilmektedir.
Yontem
Arastirma Modeli

Bu calisma, okul psikolojik danismanlarinin 6grencilerin problem davranislar1 ve UDA
hakkindaki goriislerini inceleyen nitel bir arastirmadir. Nitel arastirmalar, dogal ortamda olaylarin ve
algilarin gergekci bir yolla ortaya konmasi amaciyla yiiriitiilmekte ve bu arastirmalarda gozlem,
goriisme ve yazili dokiimanlarin incelenmesi gibi nitel veri toplama yontemleri yaygin olarak
kullanilmaktadir (Yildirirm ve $imsek, 2018, s. 85). Bu arastirmada, goriisme tiirlerinden
standartlastirilmis agik uglu goriisme yoluyla veri toplanmaistir. Bu yaklasimda 6nceden hazirlanmis ve
siralanmis bir dizi soru goriisiilen her bireye ayni tarzda ve sirada yoneltilir ve boylece goriismeci

yanliliginin azaltilmasi hedeflenir (Yildirim ve Simsek, 2018, s. 132).
Katilimcilar

Calismaya, Eskisehir ili merkez ilgelerinde devlete ait ilk ve ortaokullarda gorev yapan 16
psikolojik danisman katilmistir. Katihimeilar, amagh 6rnekleme yontemlerinden kartopu ornekleme

kullanilarak belirlenmistir.
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Tablo 1. Katilimcilara iliskin demografik bilgiler

Psikolojik
Cinsiyet Yas Mezun oldugu fakiilte ve b6lim danigman Galistigt I{DA .
olarak okul egitimi
calisilan yil
1. K 43 Egitim Fakiiltesi/PDR 21 Tlkokul Yok
2. K 41  Egitim Fakiiltesi/PDR 19 Tlkokul Yok
3. K 30  Fen-Edebiyat/Psikoloji 7 Ortaokul Yok
4, E 34 Egitim Fakiiltesi/PDR 11 Tlkokul Yok
5. K 30 Egitim Fakiiltesi/PDR 8 Tlkokul Yok
6. K 53  Egitim Fakiiltesi/Egitimde Psikolojik 29 Tlkokul Yok
Hizm.
7. K 34  Fen-Edebiyat Fakiiltesi/Felsefe 8 Ortaokul Yok
8. K 39  Egitim Fakiiltesi/Egitim Bilimleri 4 Ortaokul Yok
Bolimii
9. K 26 Egitim Fakiiltesi/PDR 5 Ortaokul Yok
10. K 50  Egitim Fakiiltesi/PDR 28 Tlkokul Yok
11. K 42 Edebiyat Fakiiltesi/Sosyoloji 15 Ortaokul Yok
12. K 43  Egitim Fakiiltesi/Egitimde Program 15 Ortaokul Yok
Gelistir.
13. K 30  Egitim fakiiltesi/PDR 9 Tlkokul Yok
14. K 46  Egitim Fakiiltesi/Egitim Programlar1 ve 5 Tlkokul Yok
Ogr.
15. E 40  Egitim Fakiiltesi/Egitim Programlar1 ve 5 Ortaokul Yok
Ogr.
16. K 29  Egitim Fakiiltesi/PDR 7 Tlkokul Yok

Veri Toplama Araci

Arastirmada, psikolojik danmigsmanlarin &grencilerin problem davramslart ve UDA ile ilgili
gorislerini belirleyebilmek amaciyla bir goriisme formu olusturulmustur. Form hazirlanmadan 6nce
alan yazin taramasi yapilmis; arastirma amagclar1 dogrultusunda ve alan yazinda belirtilen goriisme
formlarinda yer alacak sorularda olmasi gereken ozelliklere uygun olarak (Yildirim ve Simsek, 2018)
olusturulan sorularla goriisme formu hazirlanmistir. Hazirlanan goriisme formu 6zel egitim alaninda
doktorasini tamamlamis dort uzmana gonderilerek goriis istenmistir. Alan uzmanlarinin tamami,
sorularin amaca ve yonteme uygun hazirlanmis oldugu ve bu nedenle degisiklik 6nerileri olmadigina
dair doniit vermislerdir. Alinan doniitlerin ardindan 13 sorudan olusan goriisme formunun hazirlanma

stireci tamamlanmistir.
Veri Toplama Siireci

Arastirmanin verileri 2019 egitim-Ogretim yili Bahar yariyilinda toplanmistir. Verilerin
toplanma siirecinde ilk olarak arastirmaya katilan 6gretmenlere arastirmaya yonelik bilgilendirmelerin
yer aldig1 “Ogretmenler Igin Aydinlatma ve Onam Formu” verilmis ve okuduktan sonra imzalamalari
istenmistir. Formu imzalayarak arastirmaya katilmayi kabul eden 6gretmenlere doldurmalar igin

“Demografik Bilgi Formu” verilmis; formu dolduran 6gretmenlere goriisme sorular1 yoneltilmis ve
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goriismeler kayit edilmistir. Formda yer alan 13 sorunun katihmcilara sirasiyla yoneltildigi

goriismelerin siiresi 10 ile 30 dk arasinda degismektedir.
Verilerin Analizi

Ogretmenlerle yapilan goriismeler tamamlandiktan sonra ses kayit cihazina kaydedilen
goriismelerin dokiimii yapilmistir. Bunun i¢gin goriismelere ait ses kayitlar1 dinlenerek katiimcilarin
kullandiklar ifadeler degistirilmeden oldugu gibi yaziya aktarilmistir. Goriismeler yaziya aktarilirken
katilimcilara ait isim ya da kimlige iliskin varsa diger bilgiler kodlanarak aktarilmis ve katilimcilara
imzalatilan onam formunda belirtilen kurallara uyularak katilimcr bilgileri gizli tutulmustur. Yaziya
aktarilan ses kayitlar: ikinci ve {iglincii arastirmacilar tarafindan kontrol edilmis ve sorulan sorulara
verilen yanitlarin eksiksiz bir sekilde dokiimiiniin yapildigr konusunda goriis birligine varilmistir.
Goriismelerin yaziya aktarilma islemi bittikten sonra verilerin analiz edilmesi i¢in betimsel analiz
kullanilmistir. Goriismeler Ogretmenlere sorulan sorulara gore 13 tema altinda toplanmis ve
ogretmenlerin verdigi yamtlara gore alt temalar olusturulmustur. Ikinci ve {iglincii arastirmaci
birbirlerinden bagimsiz bir sekilde 6gretmenlerin verdigi yanitlar1 uygun temalara yerlestirmislerdir.
Yerlestirme islemi tamamlandiktan sonra ikinci ve tigiincii arastirmaci fikir ayriliklar: tizerine tartisarak
ogretmenlerin verdigi yanitlarin temalara uygun sekilde yerlestirildigine dair goriis birligi
saglamuglardir. ki aragtirmaci arasinda goriis birligi saglandiktan sonra yapilan analizler birinci
arastirmaci tarafindan da kontrol edilmistir. Yapilan bu islemlerin ardindan arastirmanin veri analizi

tamamlanmustir.
Arastirmanin Etik izinleri

2019 egitim-6gretim yili Bahar yariyilinda verileri toplanan "Okul Psikolojik Danigsmanlarinin
Ogrencilerin Problem Davranislarina ve Uygulamali Davranis Analizine Iliskin Goriigleri” baslikli bu
¢alismanin yazim siirecinde bilimsel, etik ve alint1 kurallarina uyuldugunu; toplanan veriler iizerinde
herhangi bir tahrifat yapilmadigini, karsilasilacak tiim etik ihlallerde Kirsehir Egitim Fakiiltesi Dergisi
Yaym Kurulunun hicbir sorumlulugunun olmadigini, tiim sorumlulugun Sorumlu Yazara ait oldugunu
ve bu ¢alismanin herhangi baska bir akademik yayin ortamina degerlendirme icin gonderilmemis

oldugunu taahhiit ederim.
Bulgular

Calismanin bu boéliimiinde, arastirmanin katilimcisi olan psikolojik danismanlarin goriisme

sorularina verdikleri yanitlardan elde edilen tema ve alt temalara iliskin bulgulara yer verilmistir.
Ogrencilerin Genel Ozellikleri

Arastirmanin katilimcilar1 kendilerine sorulan c¢alistiklar1 okuldaki 6grencilerin genel
ozellikleriyle ilgili soruya genellikle olumsuz ifadeler kullanarak yanitlar vermislerdir. C)rnegin, ug

katilimar ‘sinurlt’ kelimesini kullanarak dgrencilerini tanimlamistir (sinurli 6z bakim becerileri, sinirh
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hayal giicii, sinurh iletisim becerisi, sinirli sosyal beceri). Diger katihmcilarin da “davranis problemi,
yaygin kaygi, internet bagimlisi, tiitiin bagimlisi, sorumluluk alma becerisi olmayan, diisiik sosyo-
ekonomik diizey” gibi olumsuz ifadeler kullandiklar1 goriilmektedir. C)rnegin bir katiimer soyle
demektedir: “Hayal giicleri kisitl bu cocuklarin kitap okuma aliskanliklar: yok, rehberlik olarak degerlendireyim
ciinkii bu her seye yansiyor iletisim becerileri de aslinda ok giiclii degil oyun becerileri ¢ok giiclii degil internet

bagimlilig: burda da var.”
Okul Psikolojik Danigmanlar1 Tarafindan Ogrencilere Sunulan Hizmetler

Okul psikolojik danmigsmanlar: tarafindan 6grencilere verilen hizmetler rehberlik ve psikolojik
danisma hizmet alanlarina gore gruplanirken katilimcilar en fazla kisisel/sosyal rehberlik alaninda

yaptiklar1 ¢alismalara vurgu yapmislardir. Buna gore;

Kisisel/sosyal rehberlik alaninda yapilan calismalar: iletisim becerileri, Ofke kontroli,
sorumluluk alma becerisi, arkadashik iligkileri, aile iligskileri. “Cocuklarin sorumluluga ihtiyaci var ne
yapabileceklerini bilmeleri gerekiyor daha dogrusu yasmna uygun olan becerilerden haberi yok cocugun”
“Arkadaslhik sorunlariyla ilgili iki grupla da goriisiiyorum zaten genelde onlarla bireysel goriisme yapryorum ya

da grup ¢alismast yapiyorum arkadaslik sorunlariyla ilgili.”

Egitsel rehberlik alaninda yapilan ¢alismalar: sinav kaygisi, verimli ders calisma, oryantasyon.
“Smav yaklastikca kaygiya yonelik ¢alismalar, kaygryr azaltmaya yonelik calismalar, aile baskisina yonelik

calismalar. Beklentiler daha ¢cok bu yonde oluyor.”

Okul Psikolojik Danismanina Basvuru Yapan Kisiler, Basvuru Nedenleri ve Bagvurularla

flgili Yapilan Calismalar

Arastirmanin katilimcilari, okul psikolojik danismanina en ¢ok kimlerin bagvurduguna dair
sorulan soruya yanit olarak en fazla ailelerin (9 kisi) sonra 6gretmenlerin ve 6grencilerin (8 kisi) ve son
olarak okul idaresinin bagvurdugunu sdylemislerdir. Ornegin bir 6gretmen bagvurularla ile ilgili soyle
agiklama yapmustir: “Ogrenci yonlendirmede 6§retmenler basouruyor. Bep hazirlamada 6gretmenler cok

basvuruyor. Veliler hemen hemen her konuda geliyorlar.”

Psikolojik danismanlara yapilan basvurularin nedenlerine iliskin soruya katilimcilar en fazla
egitsel danigsmanlik (8 kisi) yanitini verirken bu yaniti arkadaslik iliskileri (7 kisi) ve ailevi sorunlar (6
kisi) yamitlar1 izlemistir. Kaygi (4 kisi), davranis problemi (3 kisi), ofke kontrolii (2 Kkisi),
Bep/kaynastirma (2 kisi) ve giivenli internet kullanimi (2 kisi) konular1 da bagvuru nedenleri arasinda
siralanmustir. Katilimer 6gretmenlerden biri davranis problemleriyle ilgili yapilan bagvurulara iliskin
soyle demistir: “Simdiki cocuklarla aileleri dogru iletisim noktalar: kuramiyor bazi aileler cocuklariyla bu
cocuklarin tam sey donemleri ergenlik donemleri, kendini ispat etme donemleri, ben varim dedikleri donemler. Iste

anne babalarin da ¢cocuklarina karst dogru anne baba tutumlarinda dogru noktalara temas edemiyorlar.”
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Katilimailar, yapilan basvurularla ilgili okul psikolojik danismanminin yaptigi calismalar
soruldugunda en gok dgrenciyle bireysel goriisme (13 kisi) yaptiklarini ifade etmislerdir. Ogrenciyle
bireysel goriismeden sonra yapilan calismalar arasinda aile goriismesi (11 kisi) gelmektedir.
Katilimcilarin sekizi grup calismasi (drama, oyun etkinligi, sinif calismast) yaptiklarmni belirtmislerdir.
Katilimcilarin altis1 6gretmenle goriisme, besi bireyi tanima tekniklerini kullanma, diger besi danisma
goriismesi yapma ve kurumlara yonlendirme yapma yanitlarini vermislerdir. Katihmcilardan biri proje
yapma bir digeri ise gozlem yanitim1 vermistir. Katiimei 6gretmenlerden biri yaptig1 ¢alismalarla ilgili
fikrini su sekilde dile getirmistir: “Eger damisma yapiyorsam daha ¢oziim odakli bir yontem izlemeye
calistyorum genelde bilirsiniz Milli Egitimde bir seyleri daha hizli ¢ozmek isteniyor ¢ok fazla zamanimz yok o
yiizden boyle soruna odaklanmaktan cok 6grenci ne getirirse rnegin egitsel rehberlikle ilgili olabilir ailevi konuda
olabilir arkadashik ya da flort iliskisi de olabilir yani ne olursa olsun dncelikle ¢oziimle napabiliriz, peki sen bunlar
yasadin napabiliriz hep bunlara yonelik sorular sorarim ya da iste bazen de boyle bilissel modelden gidip yanlis

inamiglar varsa onlar: biraz degistirmeye yonelik calismalar yapryorum.”
Okul Psikolojik Danigmanina Problem Davranislarla lgili Yapilan Bagvurular

Okul psikolojik danismanina problem davranislarla ilgili en ¢ok arkadaslik iliskilerinde siddet,
zorbalik, sozlii siddet ve siber zorbalik (11 kisi) konularinda bagvuru yapildigi belirlenmistir. Ornegin,
katilimcr 6gretmenlerden biri konuyla ilgili soyle demektedir: “Davranig problemleri, genelde akran

zorbaligryla geliyorlar, genelde %70 akran zorbaligr diyebilirim.”

Ikinci sirada ders diizenini bozma (4 kisi) ile ilgili bagvurular gelmektedir. Katilimc
ogretmenlerden biri: “Davrans problemlerinin ciddiyeti genelde simif icerisinde ¢ok ve gereksiz konusma ve

ogretmenin derste dikkatini dagitma gibi seylerle gelir.” demistir.

Katilimailar tarafindan kural tanimazlik (3 kisi), ofkesini kontrol edememe (2 kisi),
sorumlulukla bas edememe (2 kisi) ve teknoloji bagimlilig: (1 kisi) gibi konularda da bagvuru oldugu
belirtilmistir. Bir katilimci s6yle demektedir: “Sosyal medyadaki iste cok takip ettikleri fenomenler gibi. Yani
bu ¢cok fazlasiyla etkiliyor. Birbirlerine karsi dislayici, Gtekilestirici, fiziksel, sozel siddetin artti§im goriiyorum her
gecen giin.”

Okuldaki Ogretmenlerin Problem Davranislarla Basa Cikma Yontemleri

Okuldaki 6gretmenlerin problem davramislarla basa ¢ikma yontemleri soruldugunda okul
psikolojik danismanlar1 en ¢ok rehberlik servisine yonlendirme (11 kisi) yanitin1 vermislerdir. Buna

Oornek olarak katilimci 6gretmenlerden biri soyle demistir: “Biiyiik bir cogunluk rehberlik servisine

gondermeye ¢alisir. Diger yarisi da ceza verir direkt.”

C)grenciyle konusma (6 kisi) ve aileyle goriisme (5 kisi) yanitlari en ¢ok verilen yanitlar arasinda

yer almigtir. Ornegin bir katilimer “Kendileri cizebilecek diizeydeyse basitse kendileri §grencilerle hani sinifin
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geneli ile konusma yapwyorlar ya da Ogrencinin kendisi ve veliyle goiriisme yapiyorlar. Ondan sonra bize

yonlendiriyorlar.” demistir.

Okuldaki 6gretmenlerin problem davranislarla basa ¢ikma yontemleri sorusuna verilen diger
yanitlara bakildiginda 6diil-ceza kullanimi (4 kisi), sorumluluk verme (2 kisi), kural koyma (1 kisi),
idareye gonderme (1 kisi) ve konsiiltasyon (1 kisi) gibi yontemler belirtilmistir. Bunlara 6rnek olarak
katilimcr 6gretmenlerden biri soyle demistir: “Cok etkili seyler yapildigim diisiinmiiyorum agikgasi. Genel
olarak 6grenciyi yalmzlastirmaya yonelik yani iste mesela arkada oturmas: ya da en Onde oturup tek basina

oturmasi gibi.”

Problem Davranislara iliskin Okul Psikolojik Danismaninin Yaptigi Calismalar ve Bu

Caligsmalarin Kisa/uzun Vadeli Etkileri

Katilimcilar, davranis problemlerine iliskin okul psikolojik danmismani olarak kendilerinin
yaptig1 calismalarla ilgili soruya en ¢ok 6grenciyle bireysel goriisme (13 kisi) ve aile ile goriismeler (12
kisi) yaptiklar1 seklinde yanit vermislerdir. Ornegin katiimcilardan biri sdyle demektedir: “Davranis
problemlerine yonelik bir oncelikle 6gretmenle goriisiiyorum. Cocuk, 6gretmen, anne ve kendi tanidi§im kadariyla

once bir kisilik 6zellikleri yani her ¢ocukta her yontem tutmuyor.”

Katilmcilardan yedisi psikiyatriye, psikologa ve Rehberlik Arastirma Merkezi'ne (RAM)
yonlendirme yaptiklarini soylerken besi drama ve oyun calismasi yaptiklarini sdylemislerdir. Bunlara
ek olarak katilimcilar grup semineri yapma (3 kisi), 6gretmen goriismesi yapma (2 kisi) ve terapi yapma

(1 kisi) yarutlarini da vermislerdir.

Okul psikolojik danismalarina, kullandiklar1 yontem ve tekniklerin problem davranislar
iizerinde kisa ve uzun vadede etkileri soruldugunda genel olarak etkilerin kisa siireli oldugu yoniinde
yanit vermiglerdir. Ogretmenlerin 13'ii belirli kosullar olursa uzun vadede etkili olabilir ama bu
kosullar olmadig1 i¢in uzun vadede etkili degil demistir. Ornegin katilimcilardan biri sdyle demektedir:

“Rehberlik servisleri olarak tek basina kullandi§imiz tekniklerin uzun vadede hicbir seyi yok. Coziimii yok.”

Katilimailarin yedisi veli destegi olursa uzun vadede etkili olabilecegini belirtmistir. Ornek
olarak katilimcilardan biri soyle demektedir: “Veli ile isbirligi yaparsak bu daha uzun siiriiyor ama veli
isbirligini saglayamazsak yani veli olaya elestirel bakarsa ya da mesela cocuguna yardimcr olamazsa bu kisa siireli
kalwyor dedigim gibi ama isbirligi yaptigmmizda daha uzun siireli olabiliyor.” Katiimcilarin dordii siirekli
bireysel gériisme olursa etkilerin uzun vadede oldugunu belirtmislerdir. Ornegin katilimcilardan biri
soyle demektedir: “Kisa vadede etki edenler de var uzun vadede etki edenler de var 63renciye gore degisiyor bir

de sizin o dgrenciye ayirdidiniz zamanla alakalr bir durum.”

Katilimailarin ikisi duruma gore uzun vadede etkileri olabiliyor derken besi kisa vadede etkili

yanitim vermistir. Ornegin katihimcilardan biri sdyle demektedir: “Gériisme yaptigimiz zaman onlar o anlik
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coziiyormus gibi oluyor ama uzun vadede isin asli ¢cézmiiyor hakikaten de. Ogrenci mesela benim yanimdan

gittikten sonra mesela atryorum ki ii¢ giin sonra yine aym seyi yapabiliyor.”
Problem Davraniglarin Azaltilmasinda Karsilasilan En Onemli Sorunlar

Okul psikolojik danismanlari, problem davramislarin azaltilmasinda karsilasilan en 6nemli
sorunlarin neler oldugu sorusuna en ¢ok aile ile ilgili sorunlar (14 kisi) ve 6gretmen direnci (3 kisi)
yanitlarini vermislerdir. Ornegin bir katilimci sdyle demektedir: “Kisa actk ve net: veli. Tek ciimleyle.” Bir
diger katilimc1 “Genel olarak veli olarak biitiin 63rencilerimiz iistiin yetenekli, herkesin cocugu iistiin yetenekli,
basarisizligr  hazmedemiyorlar.” diyerek goriisiinii dile getirmistir. Bir baska katihmci ise soyle
demektedir: ”Ogretmenlerin direnci, anne babalarm tutarsiz yaklagimlari, ¢oziimii ok pratik ve kisaca herkesin
bir anda sihirli degnek degerek birtakim seylerin ¢oziilmesini beklemelerinden ve kimsenin sabirla ve tutarls bir

sekilde yaklasimda bulunmamalarindan kaynaklanan davrams problemlerini ¢cozmekte sikintt duyuyoruz evet.”

Bunlara ek olarak cevrenin etkisi (2 kisi), psikolojik danismandan gercek¢i olmayan beklenti (2
kisi), klinik durumla karsilasma (1 kisi), okulun kalabalik olmas1 (1 kisi) ve bilgiye kolay erisim (1 kisi)

yanitlar1 da problem davranislarin azaltilmasinda karsilagilan sorunlar arasinda gosterilmistir.
Okul Psikolojik Danismanlarinin UDA Hakkinda Bilgi Sahibi Olma Durumlar:

Katilimcilarin on besi UDA hakkinda bilgi sahibi olmadiklarini1 belirtmislerdir. Sadece bir

katilimar 6zel egitim okullarinda ¢alistig icin UDA hakkinda bilgi sahibi oldugunu belirtmistir.

Okul Psikolojik Danigsmanlarinin UDA’nin Okullarda islevsel Olarak Kullanilabilirligine

iliskin Goriisleri

UDA'nin okullarda islevsel olarak kullanilabilirligine iliskin soruya yedi katilimc1 olumlu yanit
vermigtir. Ornegin bir katihmci: “Tabii ki kullamlabilir. Yani niye kullamilmasin. Bununla ilgili rehber
ogretmenlere ve diger dgretmenlere verilen egitimlerle herkes bir yani o ¢cocugu kurtarmak adina bir seyler
yapabilir diye diisiiniiyorum ben.” derken bir diger katilimci ise goriislerini su sekilde dile getirmistir:

“Bence en kullamlabilecek bir sey zaten bu.”

Katilimalarin  dordii  uygulamali  davrarus analizinin  okullarda islevsel olarak
kullanilabilecegini fakat bunun dgrenci sayisinin az olmasima bagh oldugunu séylemislerdir. Ornegin
katilimailardan biri “Uygulanabilir de soyle bir sey var dedigim gibi bir kere 6§renci sayisinin uygun olmasi
gerekiyor.” demistir. Bir diger katilime1 ise “Az mevcutlu siniflarda islevsel olarak kullamlabilir.” diyerek

goriisiinii dile getirmisgtir.

UDA’nin kullanilabilirligine iliskin diger yanitlara bakildiginda farkli kosullarin saglanmasi
durumunda olumlu yanitlar verildigi goriilmektedir. Bu kosullar: 6grencilerin kiigiik yasta olmas1 (3
kisi), aile desteginin olmas1 (2 kisi), tutarli bir sekilde uygulanmas: (2 kisi), 6gretmenlere ve okul
psikolojik danismanina egitim verilmesi (2 kisi), ortama uygun olmasi (1 kisi), uzman destegi olmasi (1

kisi).
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MEB Tarafindan Okullardaki Problem Davranislar1 Azaltmak Uzere Yetki Verilecek Olsa

Okul Psikolojik Danismanlarinin Yapacaklar1 Caligmalar

Okul psikolojik damismanlarina kendilerine yetki verilse okullardaki problem davranislar
azaltmak tizere yapmak isteyecekleri ¢alismalar soruldugunda yedi katiimar aile egitimi diizenlemek
istedigini soylemistir. Ornegin katiimcilardan biri sdyle demistir: “Yeni evlenen aileleri egitimden

gecirmenin olumlu geri doniiglerinin olacagim diisiiniiyorum.”

Katilimcilarin dordii drama-oyun-miizik etkinliklerini artiririm yanitini verirken; diger dort
katilimcr davrams degistirme egitimine yer verirdim demistir. Ornegin katilimcilardan biri “Olumlu
olumsuz davramslarin arkasinda sonuglarla ilgili bizimde kararli olabilecegimiz bir sistem olsaydi cocuklarin daha
iyi egitilece§ini diisiintirdiim.”

Ug katiimar sosyal etkinlik diizenleyecegini belirtirken diger {i¢ katihma ise psikolojik
danismanlarin bir ekolde uzmanlasmalar1 gerektigi konusuna vurgu yapmuistir. Ornegin bir katilimct

sOyle demistir: “Rehber dgretmenlerin ve psikolojik danmgmanlarin bir ekolle mezun olmasin isterdim.”

Katilimailarin ikisi proje ¢alismasi yapacagini, biri ise degerlendirme yapacagini sdylemistir.
Bunlara ek olarak MEB tarafindan okuldaki psikolojik danigsmanlara problem davranislari azaltmak
lizere yetki verildiginde yapmak istedikleri ¢alismalar arasinda akran etkilesimini artirma (1 kisi),
disiplinler aras: ¢alisma yapma (1 kisi), okullarda rehberlik saatinin geri getirilmesi (1 kisi), tutarh
uygulamalar yapma (1 kisi), sinif mevcudunu azaltma (1 kisi), 6grencileri okula secerek alma (1 kisi) ve

okul psikolojik danigsmanlarinin nébetini kaldirma (1 kisi) bulunmaktadir.
Tartisma

Bu ¢alismada, okullarda calisan psikolojik danismanlarin 6grencilerin problem davranislarina
ve UDA'ya iliskin goriisleri incelenmistir. Insan davranislarini anlamayz1 ve iyilestirmeyi amaglayan bir
disiplin olan UDA, sosyal acidan onemli davranislari etkileyen cevresel etmenleri belirleyerek
uygulama ortamlarinda davranislari kontrol etmeyi hedefler (Tekin-Iftar, 2014, s. 11) ve UDA’nin ilke
ve yontemlerinin okullarda kullanilmasi ile 6grencilerin problem davranislarinin etkili bir sekilde
kontrol edilmesi olanaklidir. Ancak bu nitel arastirmanin bulgulari, okullarda 6grencilerin problem
davraniglarini azaltmaktan sorumlu goriilen psikolojik damismanlarin UDA konusunda bilgi sahibi

olmadiklarini gostermektedir.

Aragtirmada katilimcilara oncelikle ¢alistiklari okullarda 6grenim goéren Ogrencilerin genel
ozellikleri ve grencilere sunduklari hizmetler sorulmustur. ik soruya verilen yanitlar, okul psikolojik
danismanlarinin ¢alistiklar: okullardaki 6grencileri daha ¢ok olumsuz sifatlarla tanimladiklarini ortaya
koymustur. Ogrenciler, sosyal becerilerinin ve hayal giiglerinin smirhi olmasi, internet ve diger
bagimliliklarinin bulunmasi ile tanimlanmaktadirlar. Pek ¢ok birey, sehir yasaminin zorunlu kildig:

miicadeleyi siirdiiriirken c¢ocuklarinin (ve kendisinin) hayal giicliniin gelismesi ya da sosyal
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becerilerinin artmas: igin yeterince olanak bulamayabilmektedir. Hizla artan teknoloji kullanimi ve
getirdigi avantajlar da, 6nceden sosyallesmeyi zorunlu kilan durumlar: bireysel olarak yapabilmeyi
saglarken diger taraftan giiniimiiz insanini sosyal izolasyon gibi bireysellesmenin riskleriyle kars:
karsiya birakmaktadir (Cayc1 ve Cayci, 2018, s. 50). Disarida akranlariyla zaman gecirmek yerine
binalarin i¢inde yalnizlasan c¢ocuk ve genglerin teknoloji kullanimina simir getirmek ise zamaru
kullanmak i¢in daha verimli secenekler sunulamadigi i¢in miimkiin olmamaktadir. Sonugcta sadece bu
aragtirmanin katilmcilarmin degil baska pek ¢ok aile ve Ogretmenin de yakindigi tablo ortaya
cikabilmektedir. Bu arastirmanin katiimcisi psikolojik damismanlarin &grenciler igin yaptiklar
hizmetler konusundaki soruya verdikleri yanitlarin, bu olumsuz tablonun etkilerini azaltmaya yonelik
oldugu goriilmektedir. Katilimcilar, 6grencilerin iletisim becerilerini gelistirme, aile ve arkadaslik
iligkilerine yonelik danismanlik yapma gibi hizmetler sunduklarimi séylemektedirler. Bu hizmetler,
rehberlik ve psikolojik danisma hizmetlerinden ‘kisisel/sosyal rehberlik’ ¢alismalari altinda yer
almaktadir. Rehberlik Hizmetleri Yonetmeligi'nde (2017) psikolojik ve darmismanlik hizmetleri,
kisisel/sosyal rehberlik, mesleki rehberlik ve egitsel rehberlik olarak ii¢ baslik altinda ele alinmaktadir.
Bir arastirmada (Yiiksel-Sahin, 2016, s. 282), okul psikolojik damismanlarinin kisisel/sosyal rehberlik
hizmetlerini daha fazla oranda verirken egitsel ve mesleki rehberlik hizmetlerini birbirine yakin
diizeyde verdikleri ortaya c¢ikarilmistir. Bu arastirmada da katihmcilar verdikleri hizmetler
soruldugunda en fazla kisisel/sosyal rehberlik hizmetlerinden, ikinci sirada ise 6grencilerin sinavlara
hazirlanmasi ile ilgili yaptiklar1 ¢alismalardan bahsetmislerdir. Arastirmada elde edilen bir diger
bulguya gore psikolojik danismanlar kendilerine en ¢ok ailelerin, ikinci sirada ise Ogretmen ve
ogrencilerin bagvurdugunu; basvuru nedenlerinin ise egitsel danismanlik, arkadaslik ve aile iligkileri
ile ilgili sorunlar oldugunu belirtmektedirler. Ayrica kaygi, davranis ve Ofke problemleri, internet
kullanimu ile ilgili olarak da psikolojik danismanlara basvuru yapildigi anlasilmaktadir. Psikolojik
danismanlarin arastirmanin ilk ii¢ sorusuna verdikleri yanitlarla kendilerine yapilan bagvurularla ilgili
yanitlarinin ortiistiigii; 6grencilerin en ¢ok iletisim sorunlari ve sinavlara hazirlanma ile ilgili sorunlar
yasadiklar1 ve rehberlik servisine basvurularin agirlikla bu nedenlerle yapildigi goriilmektedir. Bir
calismada (Camadan ve Sezgin, 2012, s. 206), okul yoneticilerinin de psikolojik danismanlardan
Ogrencilere yonelik iletisim becerileri konusunda seminerler vermelerini bekledikleri ortaya
¢ikarilmistir. Bulgulara gore, psikolojik danismanlarin kendilerine yapilan bagvurularla ilgili yaptiklar:
calismalarin ise en ¢ok Ogrenciyle bireysel goriisme yapma ve aile goriismesi yapma oldugu
goriilmektedir. Diger yanitlara bakildiginda da psikolojik danismanlarin 6gretmenle goriisme ya da
danigsma goriismesi yapma gibi yarutlar verdikleri ve kullandiklar1 temel yontemin ‘goriisme’” oldugu
anlagilmaktadir. Bu bulgu alanyazinda yapilan diger ¢alismalarla Ortiismektedir. Alanyazinda da
psikolojik danmigsmanlarin yaptiklari ¢alismalarin daha ¢ok goriismeler yoluyla oldugu belirtilmektedir

(Aticy, 2016; Atic1 ve Cekici, 2012; Camadan ve Sezgin, 2012; Stickel, Satchwell ve Meyer, 1991).



Giiner Yaldiz, N., Akin, E. ve Okatan, I.

Psikolojik damigsmanlara 6grencilerin problem davranislariyla ilgili yoneltilen sorulardan ilki
rehberlik servisine hangi davramislar nedeniyle basvuru yapildigini belirlemeyi amaglamaktadir.
Yanitlar incelendiginde rehberlik servisine en ¢ok akranlar aras: zorbalik ve siddet nedeniyle basvuru
yapildigy; ardindan ders diizenini bozma ve kural tanimamanin geldigi goriilmektedir. Atic1'nin (2016,
s. 59) calismasinda rehberlik servisine en ¢ok ders dinlememe ve baska seyle ugrasma nedeniyle
basvuru yapildig1; ardindan derste konusma, arkadagslarini rahatsiz etme ve zarar vermenin geldigi
goriilmektedir. Karakus (2008, s. 99) calismasinda ise rehberlik servisine en ¢ok davranislar: kontrol
edememe, basar1 diisiikliigii ve ailevi sorunlar ile ilgili olarak basvuru yapildigim ifade etmistir.
Psikolojik danismanlara ikinci olarak okulda gorev yapan dgretmenlerin siniflarindaki 6grencilerin
problem davrarnislariyla nasil basa ¢iktiklar1 sorusu yoneltilmis ve 6gretmenlerin 6grencileri en ¢ok
rehberlik servisine yonlendirdikleri yanit1 alinmistir. Bu yanit, alanyazinda yer alan 6gretmenlerin
problem davranislarin ¢6ziimiinden okul psikolojik danismanlarini sorumlu olarak gordiiklerini ortaya
koyan bulgularla tutarhidir (Akgiin, 2010; Bryan ve digerleri., 2012; Dunn ve Baker, 2002; Karatas ve
Baltaci, 2014; Kaya ve digerleri., 2012; Siyez, 2009). Psikolojik danismanlar, problem davranislarla ilgili
hangi calismalar1 yaptiklar1 soruldugunda en ¢ok Ogrenciyle bireysel goriisme ve aile goriismesi
yaptiklarini ancak yaptiklari calismalarin problem davraruslar iizerindeki etkisinin genellikle kisa
vadeli oldugunu belirtmislerdir. Ayrica problem davranislar1 azaltmak icin yapilan ¢alismalarin uzun
vadeli etkili olmasimin veli destegi, bireysel goriismelerin siirekliligi gibi kosullara bagh oldugunu
ancak bu kosullar saglanamadig: icin genellikle 6grencilerin benzer problem davrarnislar: sergilemeye
devam ettiklerini de sozlerine eklemislerdir. Problem davramislarin azaltilmasinda hangi sorunlarla
karsilastiklar1 sorulan katilimcilar en fazla aile ilgili sorunlari dile getirmisler; ikinci sirada ise 6gretmen
direncini gostermislerdir. Psikolojik danismanlarin yaptiklari calismalarin problem davramslar
tizerinde kalic1 bir etkisi olmayisin aile faktoriine baglamalar egitimciler arasinda yaygin bir anlayisin
uzantilar1 olarak degerlendirilebilir. Bir arastirmada goriisleri sorulan okul miidiirleri 6grencilerin
davraniglarini en ¢ok ailelerin belirledigini sdylemislerdir (Erdem ve Giiner-Yildiz, 2017, s. 98).
Alanyazinda egitimcilerin 6grenci davranislarinin nedeni olarak aileleri gordiiglinii gosteren cesitli
arastirmalar bulunmaktadir (Argon ve Kiyic, 2012, s. 90; Gokyer ve Dogan, 2016, s. 102). Katihimcilara
kendilerine yetki verilse problem davranislarla ilgili hangi calismalar1 yapacaklari soruldugunda da en
sik olarak aile egitimi diizenlemek yanitinin verildigi goriilmektedir. Ogrencilerin davraruglarinn aile
ya da ¢ocugun yasadig1 cevre gibi okul disindaki nedenlere baglanmasi egitimcilerin 6grenci problem
davraniglariyla ilgili yapabilecekleri ¢ok fazla bir sey olmadigi sonucunu ortaya ¢ikarmaktadir. Bu
durum okullarda problem davranislarla etkili bir sekilde bas etmekte zorlanan egitimcilerin durumla

ilgili mantiga biiriime ¢abasi olarak degerlendirilebilir.

Arastirmada katilimcilara yoneltilen UDA ile ilgili sorular, okullarda problem davranislarin
kontrol edilmesiyle ilgili dikkate deger bir bulguyu ortaya koymaktadir: 6grencilerin problem

davranislarindan sorumlu goriilen okul psikolojik danismanlari, problem davraniglarin azaltilmasiyla
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ilgili bilimsel olarak kanitlanmis etkili teknik ve yontemleri iceren UDA disiplini hakkinda bilgi sahibi
degildirler. Ayrica kendilerine UDA hakkinda bilgi verilmesinin ardindan katilimcilarin sadece yedisi
UDA’nin islevsel olarak kullanilabilecegini soylerken diger katilimcilar UDA’nin ise yaramasinin ancak
belirli kosullarin saglanmasina bagli oldugunu belirtmislerdir. Bu kosullar arasinda 6grenci sayisinin
az ve dgrenci yaglarinin kii¢lik olmasi, aile desteginin olmasi, 6gretmenlere ve psikolojik danismanlara
egitim verilmesi bulunmaktadir. Oysa alanyazinda UDA’nin davramnsi anlamak ve degistirmek i¢in
essiz bir yaklasim oldugu vurgulanmaktadir (Fryling, 2013, s. 46). UDA, sosyal agidan ©nemli
davranisglari, psikiyatrik tanilamalara ya da zihin, kisilik gibi kavramlara degil gozlemlere dayali olarak
analiz eden ve problem davranislara ¢oziim iiretmek i¢in davranis analizi teorilerinden ve arastirma
bulgularindan yararlanan uygulamali bir bilimsel disiplindir (Fryling, 2013, s. 46). Teoriyi ve
uygulamay1 birlestiren UDA, 6grencilerin problem davranislariyla bas edebilmeleri icin egitimcilerin
yararlanmasi gereken en gii¢lii dayanaklardan olmalidir. Alanyazinda yer alan ¢alismalar da UDAnin
farkli durumlarda ve bireylerde etkili sonuglar ortaya koydugunu gostermektedir (Burgio ve Burgio,
1986; Carr, Taylor ve Robinson, 1991; Dwyer-Moore ve Dixon, 2007). UDA'min pek ¢ok davrams
sorununda etkili bir sekilde uygulandiginin bilimsel olarak kanitlanmis olmasi okullarda UDAnin
kullanimini 6nemli hale getirmektedir. Ozellikle okullarda davranig sorunlarini ¢dzmekten sorumlu

goriilen okul psikolojik danismanlarinin UDA’y1 biliyor ve kullaniyor olmalar: gerekmektedir.

Okullarda yasanan davranis problemlerinin hem 6gretmenlerin mesleki doyumlarini azalttig
(Klassen ve Chiu, 2010, s. 748) hem de okulda giivenli bir 6grenme ortami olusturulmasi dniinde engel
olusturdugu soylenebilir. Dolayisiyla okul calisanlarinin bu problemlerin azaltilmasiyla ilgili
etkililikleri 6nemli goriilmektedir. Okullarda problem davranislar i¢in en ¢ok basvurulan ve bu
davraniglarin ¢oziimiinden sorumlu olarak goriilen psikolojik danismanlarin problem davranislar igin
etkili uygulamalar ytiriitmesi beklenmektedir. Ancak psikolojik danismanlarin problem davrarnislarla
ilgili kanita dayal teknik ve yontemleri iceren UDA disiplini konusunda bilgilerinin yetersiz olmasinin
etkili uygulamalar yiiriitmeleri 6niinde engel olusturabilecegi diisiiniilmektedir. Bir ¢calismada (Ytiksel-
Sahin, 2016, s. 282) okul yoneticileri, psikolojik danismanlarin yeterli diizeyde hizmet verebilmeleri igin
lisans diizeyinde iyi bir egitim almalar1 ve hizmet i¢i egitimlerle desteklenmeleri gerektigini
sOylemislerdir. Okullarda problem davranislarla etkili bir sekilde bas edebilmek i¢in egitimcilerin ve
ozellikle de psikolojik danigsmanlarin davrans kontrolii ile ilgili bilgi ve deneyimlerinin arttirilmasi
geregi aciktir. Psikolojik danismanlarin problem davranislar {izerinde etkililigini arttirabilmek igin
lisans egitimleri sirasinda davranis degistirme {izerinde daha fazla durulmasy, lisans derslerinin arasina
UDA ilgili dersler eklenmesi ve UDA'nin problem davramsglarin degistirilmesinde kullanilmasi
hakkinda hizmet ici egitimler diizenlenmesi gerekmektedir. Ayrica konu ile ilgili aragtirma sayisini
arttirmak ve psikolojik damigsmanlar igin etkili UDA egitimleri planlayarak etkililiine bakmak da

onemli goriilmektedir.



Giiner Yaldiz, N., Akin, E. ve Okatan, I.

Ahi Evran Universitesi
Kirsehir Faculty of Education Dergisi

KEFAD

http://kefad.ahievran.edu.tr

ISSN: 2147 - 1037

ENGLISH VERSION

Introduction

All of the behaviors displayed by an individual constitute his or her behavioral repertoire (Tekin
Iftar, 2014, p- 17), which includes desired behaviors as well as undesired and problematic ones. Problem
behaviors in educational settings are defined as behaviors that prevent students from functioning
effectively, that threaten safety, or that affect social interactions negatively (Sucuoglu and Kargin, 2006,
p- 216). The types of problem behaviors and their frequencies are influenced by student-related factors
such as students’ attitudes towards school and school readiness and by environmental factors such as
the number of students in the classroom (Sadik, 2000, p. 3). Students’ problem behaviors constitute a
wide spectrum. For example, behaviors such as disrespecting one’s peers, displaying indifference to
school and talking unnecessarily and excessively (Greenlee and Ogletree, 1993, p. 13), being late for
classes, walking around the classroom during lessons, playing with objects during lessons, not
completing tasks, and not complying with class rules (Sadik, 2000, p. 17) can be frequently observed in
schools. Teachers try to reduce students’ problem behaviors by using various methods. Studies
conducted in Turkey report that these methods mostly include talking with students, meeting with the
family, and making referrals to school counselors (Karatas and Baltaci, 2014, p. 448; Kaya, Macit, and
Siyez, 2012, p. 1097; Siyez, 2009, p. 77). A study conducted by Bryan, Day-Vines, Griffin, and Moore-
Thomas (2012, p.184) also stated that teachers refer students who are at risk for destructive/problem

behaviors to school counselors.

School counselors, who are seen as the experts who need to produce solutions to problem
behaviors in schools, state that they are regarded as the authority and primary problem solvers by
school staff (Dunn and Baker, 2002, p. 283). Studies conducted in Turkey report that teachers expect
guidance services from school counselors, such as providing information on how to work with children
who display problem behaviors (Akgiin, 2010, p. 479). In their study, Kaya, Macit, and Siyez (2012, pp.
1093-1094) stated that teachers consult school counselors for problem behaviors among students such
as learning difficulties, aversion towards school, not doing homework, and aggression. In addition, the

literature states that teachers who refer students to school counselors for problem behaviors have great
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expectations from guidance services and expect problems to be rapidly solved once the students talk

with school counselors (Siyez, 2009, p. 77).

There are studies in the literature examining the methods used by school counselors to reduce
or prevent students” problem behaviors (Betters-Bubon, Brunner, and Kansteiner, 2016; Ozen, 2016;
Sherrod, Getch, and Ziomek-Daigle, 2009). The results of these studies demonstrate that school
counselors prefer conducting interviews in terms of guidance about students’ problem behaviors and
that they use skills in the field of psychological counseling. Similar results have also been obtained in
the studies conducted in Turkey. For example, Uzbas (2009, pp.13-14) described organizing guidance
services to prevent students’ problem behaviors such as individual psychological counseling with
students, group guidance activities for anger management, and seminars for teachers and parents. In a
study that investigated school counselors’ activities in schools with students and teachers, Atic1 (2014,
pp- 2111-2112) reported that school psychological counselors conduct individual interviews and group
guidance activities in regards to students” behavioral problems, their disregard for rules, and violent
tendencies. In addition, Aticr (2016, p.63) stated that school counselors organize discussions in
cooperation with the student and his/her family and offer suggestions to teachers to reduce problem
behaviors. In their study, Oz-Soysal, Uzbas, and Aysan (2016, pp. 58-59) concluded that school
counselors are consulted regarding various behavioral problems. The same study reported that school
counselors tried to solve problem behaviors such as risky behaviors, peer aggression, and absenteeism
through family counseling and cognitive-behavioral methods. Other studies reported that school
counselors are consulted in matters regarding aggression and violence (Uz Bas, 2009, p. 12) and peer
aggression and absenteeism (Oz-Soysal, Uzbas, and Aysan, 2016, p. 56). The study conducted by Sargin
and Cetinkaya (2010) examined the effectiveness of an eight-week psychological counseling program in
reducing students’” behavioral problems such as peer pressure and violence. The findings of that study

revealed that psychological counseling practices were effective in reducing behavioral problems.

Changing individuals’ behaviors is a very complex process that requires systematic
applications. It is necessary to develop behavioral change programs with effective methods and
techniques to prevent the increase of problem behaviors that do not spontaneously disappear without
intervention or to minimize their impact on students (Erbas, 2002, p. 42). There is a scientific discipline
called applied behavior analysis (ABA) that starts by analyzing the functional relationship of behavior
with the environment and aims to change behaviors using proven methods and techniques. ABA is a
scientific discipline devoted to behavior change, using the principles of behavior to achieve targeted
behavior changes (Furman and Lepper, 2018, p. 104). ABA is based on scientific practices with proven
effectiveness and includes teaching methods used to acquire new behaviors (Birkan, 2013, p. 62).
Previous studies showed that ABA is effectively used in the education of students with autism spectrum
disorder, pervasive developmental disorders, and mental disabilities (Anderson, Sherman, Sheldon,

and McAdam, 1997; Birkan, 2013; Cavkaytar, 1999). However, ABA is not used solely with individuals
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with disabilities. It is also used for various behavioral problems of individuals with normal
developmental patterns, such as for increasing productivity in work life; overcoming addictions like
smoking, gambling, and alcohol; raising children; losing excess weight; and solving forensic cases
(Tekin Iftar, 2014, p. 32). ABA, which is applicable to all people (Tekin iftar, 2014, p. 32), involves
behavioral principles that apply to each individual and includes effective methods and techniques that
can be used to solve problem behaviors in schools. It is known that school counselors who are given the
responsibility for resolving problem behaviors in schools do not take any courses related to ABA during
their undergraduate education; however, it is important for both students and school staff that school
counselors use effective techniques and successfully respond to behavioral problems. Not only are
school counselors inadequately prepared for ABA, which is a very important discipline in changing
students’ problem behaviors, but the research on the subject is also very limited in the literature. For
this reason, this study aimed to examine the opinions of school psychological counselors about students’
problem behaviors, methods and techniques used in reducing these behaviors, whether they have
knowledge about ABA, and the usability of ABA in schools. It is thought that this study will provide
data for studies that will be carried out in the future to reduce problem behaviors exhibited by students

in schools.
Method
Research Model

This study entails qualitative research that examines school counselors” opinions on students’
problem behaviors and ABA. Qualitative research, in which a qualitative process is carried out in order
to reveal events and perceptions realistically in the natural environment, widely uses qualitative data
collection methods such as interviews, observations, and examination of written documents (Yildirim
and Simsek, 2018, p. 85). The data of this study were collected through standardized open-ended
interviewing, a type of interview used for data collection. In this approach, a series of pre-prepared and
ranked questions are directed to each interviewed person in the same style and order to reduce

interviewer bias (Yildirim and Simsek, 2018, p. 132).
Participants

Sixteen school counselors working in public primary and secondary schools in the central
district of Eskisehir province participated in the study. Participants were selected by using snowball
sampling, one of the purposeful sampling methods. Table 1 presents the demographic information of

the participants.
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Table 1: Demographic information of the participants

Years as School of ABA

Gender Age Faculty and department of graduation  school employme trainin

counselor nt g

1 Female 43 Faculty of Education/Psychological 21 Primary No
Counseling and Guidance school

2 Female 41 Faculty of Education/Psychological 19 Primary No
Counseling and Guidance school

3 Female 30 Faculty of Science and 7 Secondary  No
Literature/Psychology school

4 Male 34 Faculty of Education/Psychological 11 Primary No
Counseling and Guidance school

5 Female 30 Faculty of Education/Psychological 8 Primary No
Counseling and Guidance school

6 Female 53 Faculty of Education/Psychological 29 Primary No
Services in Education school

7 Female 34 Faculty of Science and 8 Secondary  No
Literature/Philosophy school

8 Female 39 Faculty of Education/Department of 4 Secondary  No
Educational Sciences school

9 Female 26 Faculty of Education/Psychological 5 Secondary  No
Counseling and Guidance school

10 Female 50 Faculty of Education/Psychological 28 Primary No
Counseling and Guidance school

11 Female 42 Faculty of Literature /Sociology 15 Secondary  No
school

12 Female 43 Faculty = of = Education/Curriculum 15 Secondary  No
Development in Education school

13 Female 30 Faculty of Education/Psychological 9 Primary No
Counseling and Guidance school

14 Female 46 Faculty of Education/Curriculum and 5 Primary No
Instruction school

15 Male 40 Faculty of Education/Curriculum and 5 Secondary  No
Instruction school

16 Female 29 Faculty of Education/Psychological 7 Primary No
Counseling and Guidance school

Data Collection Tool

An interview form was developed within the framework of the study to determine the school
counselors’ opinions on students’ problem behaviors and ABA. A literature review was conducted
during the preparation of the form, which was developed with questions created in line with the
research objectives and in accordance with the characteristics of questions to be included in interview
forms as specified in the literature (Yildirim and Simsek, 2018). The interview form developed in this
manner was sent to four specialists who had completed PhDs in the field of special education. All the
field experts gave feedback that the questions on the form were prepared according to the purpose and
method of the study and therefore there were no suggestions for modification. Following the feedback,

the preparation process of the interview form, consisting of 13 questions, was completed.
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Data Collection Process

The research data were collected in the spring of 2019. The data collection process was started
by providing the participants with the “Information and Consent Form for Teachers,” which contained
information about the research. Teachers were asked to sign the consent form after reading the
document. The teachers who agreed to participate in the research and who signed the consent form
were given the “Demographic Information Form” to fill out and they were interviewed with the 13
questions of the interview form. The interviews, which lasted approximately 10 to 30 minutes, were

recorded with a voice recorder.
Data Analysis

After the interviews with the teachers were completed, the recorded interviews were
transcribed. For this purpose, the voice recordings of the interviews were listened to and the statements
made by the participants were transcribed as they were, without changing anything. When the
interviews were transcribed, information revealing names or identities of the participants, if any, was
coded, and the participants” information was kept confidential by following the rules stated in the
consent form signed by the participants. The transcribed recordings were checked by the second and
third researchers and a consensus was reached that the responses given to the questions were
completely transcribed. Descriptive analysis was used to analyze the data after the transcription process
was completed. Interviews were evaluated within 13 themes according to the questions of the interview
form and sub-themes were created according to the teachers’ responses. Independently of one another,
the second and third researchers matched the answers given by the teachers with the appropriate
themes. After this process was completed, the second and third researchers discussed their differences
of opinion and agreed that the teachers’ responses were accurately matched with the themes. After
consensus was reached between the two researchers, these analyses were also checked by the first

researcher. After these processes, the data analysis was completed.
Ethical Permissions

In the spring semester of the 2019 academic year, we certify that scientific, ethical, and citation
rules were followed during the writing process of the article entitled “Opinions of School Counselors
on Problem Behaviors of Students and Applied Behavior Analysis,” that there is no falsification of the
data collected, that the Editorial Board of the Kirsehir Faculty of Education Journal has no responsibility
for any ethical infringement to be encountered, that all responsibility lies with the responsible author,

and that this study has not been submitted for evaluation to any other academic media.
Findings

This section of the study presents the findings related to the themes and sub-themes obtained

from participating school counselors’ responses to the interview questions.
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General Characteristics of Students

In general, study participants answered the question about the general characteristics of the
students in their schools by using negative expressions. For example, three participants described their
students by using the word “limited” (limited self-care skills, limited imagination, limited
communication skills, and limited social skills). Other participants also used negative expressions in

i

their answers, such as “behavioral problem,” “common anxiety,” “Internet addict,” “tobacco addict,”
“no skills to take responsibility,” and “low socio-economic level.” For example, one participant stated
the following: “These children with limited imagination have no reading habits, if I were to assess this in terms

of guidance, because this is reflected in everything; communication skills are not so strong either, play skills are

not very strong, there is Internet addiction as well.”
Services Provided to Students by School Counselors

When the services provided to students by school counselors were grouped according to
guidance and psychological counseling service areas, the participants mostly emphasized their work in

the field of personal/social guidance. They described the following main sets of activities:

Activities in the field of personal/social guidance focus on communication skills, anger
management, ability to take responsibility, friendship relations, and family relations: “Children need
responsibility, they need to know what they can do, or rather, they don’t know about the age-appropriate skills.”
“I am talking to both groups about friendship problems. I usually have individual meetings with them or I do

group work about friendship problems.”

Activities in the field of educational guidance focus on exam anxiety, efficient study skills, and
orientation: “As the exam approaches, [we conduct] activities for anxiety, to reduce anxiety, and activities in

regards to family pressure. The expectations are mostly in this direction.”

Individuals Consulting School Counselors, Reasons for Consultation, and Activities in

Regards to These Referrals

In response to the question about who consulted school counselors the most, the participants
stated that families (9 participants) followed by teachers and students (8 participants) and finally the
school administration asked for their services. For example, one of the teachers reported: “Teachers apply
for student orientation. The teachers consult with us a lot about preparing individualized education plans. Parents

come in about almost everything.”

The participants responded to the question about the reasons for consulting school counselors
by citing educational counseling the most (8 participants), and this response was followed by
relationships in regards to friends (7 participants) and family problems (6 participants). Anxiety (4
participants), behavioral problems (3 participants), anger management (2 participants), individualized

education plans/inclusion (2 participants), and safe Internet use (2 participants) were also listed among
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the reasons for consulting school counselors. In regards to consultations about behavioral problems,
one of the participants stated the following: “Today’s children and their families cannot establish accurate
lines of communication, some parents with their children; some are just in the period of adolescence, the time for
children to prove themselves. There we are; parents cannot get in touch with their children by using the correct

lines in parental attitudes.”

When asked about the activities they offered, participants stated that, as school counselors, they
mostly conducted individual meetings with students (13 participants), followed by family interviews
(11 participants). Eight participants reported doing group work (drama, play activities, class work). Six
of the respondents stated that they met with teachers, five participants reported using the techniques of
getting to know the individual, and the other five participants responded by stating that they met with
relevant parties for consultation and gave referrals to other institutions. One of the participants reported
doing projects while another participant reported undertaking observations. One of the participants
expressed his/her opinion about the activities as follows: “If I am consulting, I try to follow a more solution-
oriented method. Generally, you know, people want to solve things faster in national education; you do not have a
lot of time. Therefore, instead of focusing on the problem, we work with whatever the student brings; it can be
about educational counseling, it can be about the family, can be related to friendship or dating. Whatever we can
do to find a solution first of all; well, you have experienced this, what we can do now. I always ask questions related
to these issues, or sometimes I start with the cognitive model and try to change them a little if there are

misconceptions.”
Consulting School Counselors about Problem Behaviors

It was determined that school counselors were mostly consulted in regards to problem
behaviors regarding the following issues: violence in relationships with friends, bullying, verbal
violence, and cyber bullying (11 participants). For example, one of the participants remarked:

“Behavioral problems usually come with peer bullying, generally I can say 70% peer bullying.”

Ranking second, school counselors were mostly consulted in regards to students disturbing
classes (4 participants). One of the participants stated: “The seriousness of behavioral problems usually

presents itself with excessive and unnecessary talking during class and things like distracting the teacher in class.”

The participants reported that they were consulted for issues such as disregarding rules (3
participants), inability to manage anger (2 participants), inability to cope with taking responsibility (2
participants), and technology addiction (1 person). One participant stated: “Like the influencers they follow
a lot in social media, I mean, that affects them a lot. I see them getting more and more exclusionary, more

marginalizing towards each other day by day and physical and verbal violence against each other is increasing.”
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Methods Employed by School Teachers to Cope with Problem Behaviors

When asked about the methods used by teachers at their schools to deal with problem
behaviors, most of the school counselors stated that teachers referred problem behaviors to the school’s
guidance service (11 participants). As an example, one of the participants stated: “A large majority tries
to send [the student with problem behavior] to the guidance service. The other half will punish the student

directly.”

Talking to the student (6 participants) and meeting with the family (5 participants) were among
the most common responses. For example, one participant said: “If it is simple enough for them to solve,
they talk to the students, talk with the whole classroom, or discuss it with the student and his/her parents. Then

they refer the problem to us.”

Other answers in regards to the methods employed by school teachers to cope with problem
behaviors included methods such as providing rewards/punishments (4 participants), giving
responsibility (2 participants), setting rules (1 participant), sending the student to the administration (1
person), and consultation (1 person). As an example, one of the participants reported: “To tell the truth,
I do not think what is done is very effective. In general, it is aimed at isolating the student; that is, for example,

having him/her sit at the back of the class or having him/her sit alone at the front.”

Activities Undertaken by School Counselors Regarding Problem Behaviors and Short-

Term/Long-Term Effects of These Activities

Participants responded to the question related to their work to solve behavioral problems as
school counselors by stating that they mostly conducted individual interviews with students (13
participants) and family interviews (12 participants). For example, one of the participants reported:
“First of all, I talk to the teacher about the behavioral problems. [I learn about] the child, teacher, mother, and

characteristics of the child as far as I know the child, because not all methods work for all children.”

Of the participants, seven said they refer behavioral problems to psychiatry clinics, to
psychologists, and to the Guidance Research Center (Turkish acronym: RAM), while five reported
doing drama and play activities. In addition, the participants also mentioned conducting group
seminars (3 participants), organizing teacher interviews (2 participants), and doing therapy (1

participant).

When asked about the short- and long-term effects of the methods and techniques they used in
regards to problem behaviors, the participants responded that, in general, the effects were short-term.
Thirteen of the teachers stated that if certain conditions were met, these methods could be effective in
the long term, but because since these conditions were not met, they would not be effective in the long
term. For example, one of the participants reported: “The techniques we use on their own as guidance services

have nothing in the long run. No solution.”
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Seven of the participants reported that they could be effective in the long term with the support
of parents. For instance, one of the participants stated the following: “If we cooperate with parents, effects
last longer, but if we cannot ensure parents’ cooperation, that is, if the parents are critical or if it does not help the
child, there is a short-term effect, but as I said, the effects last much longer when we cooperate.” Four of the
participants stated that the effects would be long-term if individual interviews continued. For example,
one of the participants reported: “There are activities with short-term or long-term effects, it depends on the

student, and it also depends on the time you spend with the student.”

While two of the participants reported that long-term effects depended on the case, five
responded that the effects were short-term. For example, one of the participants stated the following:
“When we meet with students, it seems like the problem is solved for the time being, but in the long term, it does
not really help. For example, after the student leaves my office, let’s say in three days, he/she has the same conduct

again.”
The Most Important Problems Encountered in Reducing Problem Behaviors

In their responses about the most important problems they faced in reducing problem
behaviors, school counselors cited family problems (14 participants) and teacher resistance (3
participants). For example, one participant reported the following: “Shortly, concisely, and clearly: the
parent. In one sentence.” Another participant said: “Parents in general; according to them, all our students are
gifted, everyone’s children is gifted, they cannot accept failure.” Another participant shared the following;:
“Yes, in solving behavioral problems we have difficulties arising from teachers’ resistance, parents’ inconsistent
approaches, the fact that they expect the solution to be very practical, rapid as if we use a magic wand, and the fact

that no one approaches problems with patience and in a consistent manner.”

In addition, the following were also cited among the most important problems the school
counselors faced in reducing problem behaviors: the impact of the community (2 participants),
unrealistic expectations from school counselors (2 participants), encountering a clinical situation (1

participant), crowded schools (1 participant), and ease of access to information (1 participant).
School Counselors’ Knowledge of ABA

Fifteen of the participants reported that they did not know about ABA. Only one participant

stated that he/she had prior knowledge of ABA due to having worked in special education schools.
School Counselors” Opinions on Functional Use of ABA in Schools

Seven participants responded positively to the question regarding the functional use of ABA in
schools. For example, one participant stated the following: “Of course it can be used. I mean, why would it
not be used? I think by training quidance teachers and other teachers on ABA, everyone can do something to save

that child.” Another participant expressed the following: “I think this is the most usable thing...”
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Four of the participants stated that ABA can be used functionally in schools, but the use of ABA
requires small numbers of students. For example, one of the participants stated: “It can be used, but as I
said, the number of students must be appropriate.” Another participant reported: “It can be used functionally

in classrooms with a small number of students.”

Other responses regarding the use of ABA were positive provided that different conditions be
present, such as younger students (3 participants), family support (2 participants), consistent
implementation (2 participants), training of teachers and school counselors (2 participants), suitability

for the setting (1 participant), and expert support (1 participant).

Activities School Counselors Would Pursue in the Event of Authorization by the Ministry of

National Education to Reduce Problem Behaviors in Schools

Regarding the activities school counselors would pursue to reduce problem behaviors in
schools if they were given authority, seven participants reported that they wanted to organize family
training. For example, one of the participants expressed the following: “I think there will be positive results

for training recently married couples.”

While four of the participants responded that they would increase drama-play-music activities,
four other participants reported that they would include training directed towards behavioral change.
For example, one of the participants expressed the following: “I think children would be better educated if

there was a system in which we could be decisive about the results of the positive or negative behaviors.”

While three participants stated that they would organize social activities, three others
emphasized the need for school counselors to specialize in a psychological school or institution. For
example, one participant expressed the following: “I would like school counselors and psychological

counselors to graduate from [training in] a specific school of thought.”

Two of the participants reported that they would do project work while one participant
expressed that he/she would focus on assessment. In addition, other activities that would be pursued
by school counselors to reduce problem behaviors in the event of authorization by the Ministry of
National Education included increasing peer interaction (1 participant), engaging in interdisciplinary
work (1 participant), re-assigning specific time for guidance in schools (1 participant), engaging in
consistent practices (1 participant), reducing class size (1 participant), selecting students for school

enrollment (1 participant), and freeing school counselors from hall duty (1 participant).
Discussion

This study investigated the opinions of counselors employed in schools regarding students’
problem behaviors and ABA. ABA, which is a discipline that focuses on understanding and improving
human behavior, aims to control behaviors within the relevant setting by determining the

environmental factors affecting the behaviors that have social importance (Tekin Iftar, 2014, p. 11). It is
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possible to control student behaviors in school effectively by using ABA principles and methods.
However, the findings of this qualitative study demonstrate that school counselors, who are deemed

responsible for reducing students” problem behaviors, do not have knowledge about ABA.

In this research, the participants were first asked about the general characteristics of the
students in their schools and the services they provided for students. The responses given by the
participants to the first question revealed that school counselors mostly described students in their
schools with negative descriptions. Students were defined by limited social skills and imagination, and
the existence of Internet addiction and other addictions. As many individuals continue to struggle in
the conditions enforced by urban life, they may not find enough opportunities for their children (and
themselves) to develop imagination or increase social skills. Furthermore, the rapidly increasing use of
technology and its advantages enable people to act individually in situations that previously required
socialization, while, on the other hand, they expose them to the risks of individualization such as social
isolation (Cayc1 and Cayeci, 2018, p. 50). Since more efficient options are not offered, it is not possible to
limit the use of technology by children and young people, who then find themselves lonely inside
buildings instead of spending time with their peers outside. As a result, situations may arise that are a
cause for concern not only for the participants of this study but also for many other families and
teachers. It is observed that the responses provided by school counselors to the question about the
services they offer for students involved efforts to reduce the effects of this negative situation.
Participants reported providing services such as improving students’ communication skills and
counseling on family and friendship relations. These services are included among the “personal/social
guidance” activities of guidance and psychological counseling services. The Regulation for Guidance
Services (2017) addresses psychological and counseling services under three headings as personal/social
guidance, professional guidance, and educational guidance. A previous study (Yiiksel-Sahin, 2016, p.
282) revealed that school counselors provide personal/social guidance services at a higher rate, while
they provide educational and vocational guidance services at close rates. In the present study, the
participants cited personal/social guidance services at higher rates when explaining the services they
provided, while they reported their activities to prepare students for exams as ranking second. Another
finding obtained in the current study demonstrates that psychological counselors were mostly
consulted by families in the first place and by teachers and students in the second place. The reasons for
consultation were reported as educational counseling and problems related to friendship and family
relations. It was also found that school counselors were consulted about anxiety, behavioral problems
and anger management, and Internet use. School counselors’ responses to the first three questions of
the study and their responses in regards to the topics of consultations were in line, which showed that
students mostly had problems with communication and preparing for exams and therefore consulted
the guidance services. A previous study (Camadan and Sezgin, 2012, p. 206) reported that school

administrators expect school counselors to give seminars to students on communication skills.
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According to the findings of this study, school counselors mostly engaged in individual interviews with
students and conducted family interviews. Other answers provided by the school counselors, such as
meeting with teachers or conducting counseling interviews, also showed that the main method they
used was interviewing. This finding is consistent with the findings of other studies in the literature,
which reported that the services offered by school counselors are mostly conducted through the use of
interviews (Atici, 2016; Atic1 and Cekici, 2012; Camadan and Sezgin, 2012; Stickel, Satchwell, and Meyer,
1991).

The first of the questions posed to participating school counselors about students” problem
behaviors aimed to determine the types of behaviors that were referred to guidance services. When the
responses were examined, it was found that the reasons for referrals to guidance services were related
to peer bullying and violence, followed by disorder in the classroom and disregard for rules. Atic1 (2016,
p- 59) reported that distractions in the classroom and engagement in other activities during class were
the main reasons for referrals to guidance services, mostly followed by speaking during class and
disturbing or harming peers. In his study, Karakus (2008, p. 99) stated that referrals to guidance services
were mostly related to the inability to control behaviors, low achievement levels, and family problems.
Secondly, school counselors were asked how the teachers employed in their schools coped with
students’ problem behaviors and their answers showed that teachers mostly directed the students to
the guidance services. This response is consistent with the findings in the literature that show that
teachers considered school counselors to be responsible for resolving problem behaviors (Akgiin, 2010;
Bryan, Day-Vines, Griffin, and Moore-Thomas, 2012; Dunn and Baker, 2002; Karatas and Baltaci, 2014;
Kaya, Macit, and Siyez, 2012; Siyez, 2009). When they were asked about their activities for problem
behaviors, school counselors stated that they mostly had individual interviews with the students and
family interviews, but their activities generally had short-term effects on problem behaviors. They also
added that certain conditions such as parent support and continuity of individual interviews were
required in order for guidance activities to have long-term effects, but since these conditions were not
met, students often continued to exhibit similar problem behaviors. In regards to problems they
encountered in reducing problem behaviors, the participants mostly identified family-related issues,
followed by teacher resistance. The fact that school counselors associated the lack of permanent effect
of their activities with students’” families can be considered as an extension of a common understanding
among educators. A study that examined school principals” opinions reported their beliefs that student
behaviors were mostly determined by families (Erdem and Giiner-Yildiz, 2017, p. 98). There are various
studies in the literature showing that educators regard families as the cause of student behaviors (Argon
and Kiyici, 2012, p. 90; Gokyer and Dogan, 2016, p. 102). The participants of the current study mostly
stated that they would organize family training when they were asked what activities they would
pursue to reduce problem behaviors if they were given the authority. Linking students’ behaviors to

factors other than school, such as their families or the community in which the children live, gives the
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impression that educators do not have much to do about students” problem behaviors. This situation
can be regarded as an effort to provide sensible explanations by educators who have difficulties in

dealing with problem behaviors effectively in schools.

The questions about ABA in this study revealed a remarkable finding about controlling problem
behaviors in schools: school counselors, who are responsible for the problem behaviors of students, did
not have information about the discipline of ABA, which contains scientifically proven effective
techniques and methods for reducing problem behaviors. In addition, after informing them about ABA,
only seven of the participants stated that ABA could be used functionally, while other participants
stated that the use of ABA would depend on certain conditions including fewer students with younger
ages, family support, and training for teachers and school counselors. However, it is emphasized in the
literature that ABA is a unique approach for understanding and changing behavior (Fryling, 2013, p.
46). ABA is an applied scientific discipline that analyzes socially important behaviors based on
observations rather than psychiatric diagnoses or concepts such as mentality and personality, and it
uses behavioral analysis theories and research findings to produce solutions to problem behaviors
(Fryling, 2013, p. 46). Combining theory and practice, ABA should be one of the strongest pillars that
educators benefit from to help students cope with problem behaviors. Studies in the literature also show
that ABA produces effective results for individuals in different situations (Burgio and Burgio, 1986;
Carr, Taylor, and Robinson, 1991; Dwyer-Moore and Dixon, 2007). The fact that ABA has been
scientifically proven to be used effectively for many behavioral problems makes its use important in
schools. School counselors, who are deemed responsible for solving behavioral problems, especially in

schools, need to know and use ABA.

It can be argued that behavioral problems experienced in schools both decrease teachers’
professional satisfaction (Klassen and Chiu, 2010, p. 748) and create a barrier to establishing a safe
learning environment in the schools. Therefore, the effectiveness of school staff in reducing these
problems is important. School counselors, who are consulted the most for problem behaviors in schools
and deemed responsible for reducing these behaviors, are expected to carry out effective practices.
However, it is believed that school counselors’ insufficient knowledge about the ABA discipline, which
includes evidence-based techniques and methods related to problem behaviors, may prevent them from
carrying out effective practices. A previous study (Yiiksel-Sahin, 2016, p. 282) reported that, according
to school administrators, school counselors should receive quality education at the undergraduate level
and be supported with in-service training in order to provide adequate services. It is obvious that
educators’ and especially school counselors” information and experience in regards to controlling
behaviors need to be improved to effectively deal with problem behaviors in schools. In order to
increase the effectiveness of school counselors in reducing problem behaviors, it is necessary to focus
more on behavior change during undergraduate education, integrate ABA-related courses among

undergraduate courses, and organize in-service trainings on using ABA to change problem behaviors.
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It is also considered important to increase the number of studies on this subject, to plan efficient ABA

training sessions for school counselors, and to investigate their effectiveness.
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