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The purpose of this study is to develop a scale in order to determine family competence in the
formation of reading culture and to reveal the validity-reliability of the scale. The study group
consisted of 681 parents, including 418 Explanatory Factor Analysis, 134 Confirmatory Factor
Analysis and 129 applications. As a result of the AFA applied in testing the construct validity of
the scale, a scale form consisting of 4 factors and 19 items was reached. The factors that make up
the scale explain 57.54% of the total variance. The cronbach alpha value of the entire scale is .86. As
a result of the CFA conducted to test the factorial structure, it was determined that the fit indexes
were acceptable and all factors were positively and significantly related to each other. As a result
of the application made on parents, it was seen that the participation of one of the mother or father
did not make a significant difference in creating a reading culture, and the mothers whose
education was at the undergraduate level differed significantly from other groups. It was
determined that fathers graduate fathers, whose father's education level had a significant effect in
creating reading culture, were more than high school and middle school graduates. It was
determined that the family income level made a significant difference in creating a reading culture,
and the families in the upper income group differed significantly from the lower income group. As
a result, a scale form with valid structure and the ability to make reliable measurements has been
reached. In future researches, it is recommended to apply on parents who have younger students
to determine the reading activities of the family in preschool period.
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Bu calismanin amaci okuma kiiltiirli olusumunda aile yeterliligini belirlemek amaciyla bir 6lgek
gelistirmek ve Olgegin gecerlik-giivenirligini ortaya koymaktir. Calisma grubu 418 Aciklayic
Faktor Analizi, 134 Dogrulayic1 Faktér Analizi ve 129 uygulama olmak {izere toplam 681 veliden
olusmustur. Olgegin yap1 gegerliginin test edilmesinde uygulanan AFA sonucunda 4 faktor ve 19
maddeden olugan bir dlgek formuna ulagilmistir. Olgegi olusturan faktorler toplam varyansin
%57.54'iinii agiklamaktadir. Olgegin tamaminin cronbach alpha degeri .86’ dir. Faktorel yapiy1 test
etmek amaciyla yapilan DFA sonucunda, uyum indekslerinin kabul edilebilir diizeyde oldugu ve
tim faktorlerin birbiriyle olumlu ve anlamli diizeyde iligkili oldugu belirlenmistir. Veliler
tizerinde yapilan uygulama sonucunda okuma kiiltiirii olusturmada anneden veya babadan
birinin katilminin anlamli fark olusturmadigl, egitimi lisans diizeyinde olan annelerin diger
gruplardan anlamli diizeyde farklilastigi goriilmiistiir. Baba egitim diizeyinin okuma kiiltiirii
olusturmada anlaml etkisinin oldugu lisans mezunu babalarin lise ve ortaokul mezunu
babalardan daha yeterli oldugu tespit edilmistir. Aile gelir diizeyinin okuma kiiltiirii olusturmada
anlamli fark olusturdugu, {ist gelir grubunda yer alan ailelerin, alt gelir grubundan anlamli sekilde
farklilastig1 belirlenmistir. Sonugta gegerli yaprya ve giivenilir dlgiimler yapma 6zelligine sahip bir
Olgek formuna wulasilmistir. Gelecek arastirmalarda okul Oncesi donemde ailenin okuma
etkinliklerinin belirlenmesine yonelik kiiciik yas grubu ogrenciye sahip veliler {izerinde
uygulanmasi tavsiye edilmektedir.

Sorumlu Yazar : Seval Cigdemir, Ogretmen, MEB, Tiirkiye, sevalcgdmr@gmail.com , ORCID ID: 0000-0002-5024-8579
Hayati Akyol, Prof Dr, Gazi Universitesi, Tiirkiye, hayatiakyol@gmail.com , ORCID ID: 0000-0002-4450-2374

Atif icin: Cigdemir, S. & Akyol, H. (2020). Okuma kiiltiirii olusturmada aile yeterliligi 6lcegi gelistirme ve uygulama ¢alismasi.
Kirgehir Egitim Fakiiltesi Dergisi, 21(3), 1874-1912.



KEFAD Cilt 21, Say1 3, Aralik, 2020
Giris

C)grenmelerin bir kismi1 kendiliginden dogal ortaminda gerceklesirken bir kismi ise planli ve

amagh olarak bireye kazandirilmaktadir. Bu 6grenmeler arasinda ozellikle “okuma” ¢ogu bireyde
okul hayati ile birlikte baglayan ve émiir boyu bireyin basarisini yordayan énemli bir beceridir (Elliot
ve Gibbs, 2008). Okumay1 6grenme siireci her ne kadar egitim hayati ile bagliyor olsa da okuma gibi
psikolojik, bilissel, sosyal bir¢ok bileseni i¢inde barindiran bir beceriyi sadece okul ile sinirlandirmak
dogru degildir (Ulper, 2010; Gunning, 2003; Tompkins, 2006). Geg¢misten giiniimiize yapilmig
tanimlar incelendiginde 20. ytiizyilin baslarinda davranisct yaklasimin da etkisiyle bilim insanlar:
tarafindan okuma; seslendirme yapma ya da yazili metin ve okuyucu arasinda tek yonlii bir bilgi akisi
saglama seklinde ifade edilmistir (Rozan, 1982; Oz, 2001). Ancak Piaget ve Vygotsky’'nin caligsmalari
araciligr ile okumanin bilissel, psikolojik ve sosyolojik yonleri de incelenmeye baslanmistir.
Giintimiizde ise okuma yalmizca kelimelerin seslendirilmesinden ibaret olmayan, aymi zamanda
okuyucunun, okunanin anlamina da ulasmasini gerektiren bir siire¢ olarak ifade edilmektedir (Akyol,
2008; Giines, 2004). Okuma siireci, formal olarak okul hayatiyla birlikte baslamis goziikse de aslinda
bireyin dogdugu andan itibaren bilingli ve bilingsiz faaliyetlerle gelismeye baglamaktadir. Frith (1985)
ve Ehri (2005) dogumdan itibaren devam eden okuma gelisim stiregleri ile ilgili calismalar yiiriitmiis
ve okumanin temelini logografik okuma adi altinda konusmanin ilk basladigi doneme kadar
indirgemiglerdir. Dolayis1 ile okumanin aslinda ailede basladig1 kabul edilmektedir. Yapilan bircok
arastirmada ailenin egitim stirecine katilimi ile 6grencinin akademik performansi arasinda dogrusal
bir iliski oldugu tespit edilmistir (Sad ve Glirbiiztiirk, 2016; Cocuk Vakfi, 2006; Lau ve Chan, 2003;
Gok, 2019; Bastiirk, 2013). Okulda Ogrenilen bir becerinin evde aile destegi ile devam ettirilmesi
dgretimin kalitesini ve kaliciligini arttirmaktadir. Ozellikle okuma konusunda aile ile yapilan okuma
etkinliklerinin ¢ocuga faydalar1 goz oniinde bulunduruldugunda bunun nasil yapilmasi gerektigi ile
ilgili farkl1 goriisler mevcuttur (Lau ve Chan, 2003; Kasten ve Yildirim, 2013). Bunlar arasinda; ¢ocuga
kitap okurken alinmas: gerekli fiziksel pozisyonlar, okuma sirasinda yapilacak canlandirmalar ve
etkinlikler, okuma sonrasinda kitap hakkinda konusma, okumayi sevdirme, 6rnek olma gibi maddeler
yer almaktadir. Okuma ile ilgili yapilacak faaliyetlerin yani sira anne babalarin ¢ocuklarina model
olmasi da okuma becerisi iizerinde 6nemli rol oynamaktadir. Sozgelimi Durualp ve Cicekoglu (2012)
yaptiklar1 ¢alismada ebeveynleri kitap okuyan 6grencilerin okumaya yonelik tutumlarinin oldukga
yiiksek oldugunu tespit etmislerdir. Wu ve Honig (2010) ise ebeveynlerin sahip oldugu okuma inanc
ile evde yaptiklar1 okuma etkinlikleri arasinda dogru oranti oldugunu tespit etmislerdir. Yani
okumaya karsi olumlu tutum besleyen bir veli dogal olarak ¢ocugu ile daha fazla okuma etkinligi

yapmaktadir.

Okuma becerisi birgok faktdrden etkilenmektedir. Literatiirde yer alan c¢alismalar
incelendiginde kelime bilgisi, bellek, 6n bilgi gibi biligsel siirecler; okumaya yonelik tutum, okuma

motivasyonu gibi duyussal siiregler ya da arkadas cevresi, 0gretmen ve aile gibi sosyal siiregler
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okuma beceresini dogrudan veya dolayli olarak etkilemektedir (Kim, 2015; Zadeh, Farnia, and Geva,
2010; Cheng and Wu,2017). Bu faktorlerin okuma iizerinde etkisini veya birbirleri ile iligkilerinin
diizeylerini belirlemek amaciyla bazi 6lgme araglar1 gelistirilmistir. Okumaya Yo6nelik Tutum Olgegi
(Basaran ve Ates, 2009), Okuma Motivasyonu Olgegi (Yildiz, 2010), Kelime Bilgisi 6lcegi (Ates ve Sis,
2016), Sozel Calisma Bellegi Olgegi (Akcakaya, Dogan, Giirkan ve Yiicel, 2018) gibi dlgekler bunlardan
bir kismudir. Ancak alan yazin incelendiginde 6zellikle aile ¢evresinin okuma iizerindeki etkisini
ortaya koyan bir 6lcege rastlanmamuistir. Ailenin okumaya katilima durumunu tespit etmeye yonleik
glivenilir bir 6l¢gme aracina ihtiya¢ duyulmasindan yola ¢ikarak bu alana katkida bulunmak adina

okuma kiiltiirtiniin gelismesinde ailenin etkisi 6l¢egi gelistirilmistir.
Yontem
Arastirma Modeli

Arastirma, nicel arastirma desenlerinden betimsel tarama modeline gore diizenlenmistir. Bu
modelde amag bir veya daha fazla grubun herhangi bir olay durum veya olgu karsisindaki tutumunu

belirlemektir (Karasar, 2005).

“Okuma Kiiltiirii Olusumunda Aile Yeterliligi Olcegi” gelistirme calismasinin asamalar1 ve

calisma grubu o6zellikleri asagida sunulmustur.
Calisma Grubu

Arastirmanin calisma grubunu, Ankara ilinde devlet ve 6zel okullarda 6grenim goren ilkokul
ogrencilerinin velileri olusturmaktadir. Calisma grubuna kolay ulasilabilir 6rneklem yontemi ile
ulasilmistir. Bu yontem, ulasilmasi kolay, yakin ¢evrede bulunan, arastirmaya katilmaya goniillii
kisiler iizerinde yapilan bir érnekleme yontemidir (Creswell, 2005). Olgegin gelistirilmesi siirecinde
agimlayici faktor analizi (AFA) ve dogrulayici faktor analizini (DFA) gerceklestirmek amaciyla veri
toplama islemi iki asamada gergeklestirilmistir. Olgegin uygulanmas: siirecinde ise iiglincii bir veri

toplama islemi gerceklestirilmistir.

Calismanin ilk boliimiinde AFA’ y1 belirlemek amaciyla 418 veli ile galisilmistir. Velilerin

cinsiyeti ve velisi oldugu 6grencilerin devam ettigi siniflarla ilgili bilgiler Tablo 1" de gdsterilmistir.
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Tablo 1. AFA 6rneklem ozellikleri

Degiskenler N Yiizde
Kadin 289 69.2
Cinsiyet Erkek 129 30.8
Toplam 41 100
Tlkokul 52 12.4
e .. Ortaokul 91 21.8
Aile egitim diizeyi Lise 147 35
Lisans 128 30.6
2000’den az 93 22.2
Ailenin aylik geliri (TL) 2000- 6000 aras1 254 60.8
6000 den fazla 71 17
1. siuf 42 10.3
2. smif 76 18.1
Ogrencinin sinifi 3. smif 44 10.5
4. sinif 256 61.1
Toplam 418 100

Calismanin ikinci asamasinda DFA’ y1 gergeklestirmek amaciyla ikinci bir uygulama yapilmis
ve 134 veli ile calisilmistir. Velilerin sosyo-kiiltiirel ve sosyo-ekonomik durumlariyla ilgili bilgiler

Tablo 2’ de gosterilmistir.

Tablo 2. DFA érneklem ozellikleri

Degiskenler N Yiizde
Kadin 86 64.18
Cinsiyet Erkek 48 35.82
Toplam 134 100
Tlkokul 11 8.2
RV .. Ortaokul 30 22.4
Aile egitim diizeyi Lise o 113
Lisans 51 38.1
2000’den az 23 17.2
Ailenin aylik geliri (TL) 2000- 6000 aras1 87 64.9
6000" den fazla 24 17.9
1. sinf 45 33.58
2. siif 52 38.80
Ogrencinin sinifi 3. smuf 22 16.41
4. sinif 15 11.19
Toplam 134 100

Calismanin son asamasinda ise gegerliligi ve giivenirligi saptanan 6lgek belirli bir veli grubu

iizerinde uygulanmistir. Uygulama yapilan veli grubunun 6zellikleri tablo 3’te verilmistir.



Cigdemir, S. ve Akyol, H.

Tablo 3. Uygulama 6rneklem ozellikleri

Degiskenler N Yiizde

Cinsi Kadin 70 54.3

mstyet Erkek 59 45.7
Ikokul 11 8.5

Anne egitim diizeyi Ortaokul 28 217
Lise 71 55

Lisans 19 14.7
Tlkokul 4 3.1

"y . Ortaokul 17 13.2

Baba egitim diizeyi Lise o 592
Lisans 31 24

Alt 32 24.8

Ailenin aylik geliri (TL) Orta 67 51.9

Ust 30 23.3

Toplam 129 100

Veri Toplama Araci

élgegin gelistirilmesi: Olgek gelistirme siirecinin ilk asmasinda ilgili literatiir taranarak ailelerin
cocuklarinin okuma kiltiiriinii gelistirmek amaciyla neler yapabilecegiyle ilgili olarak bilgi
toplanmistir (Erdogan, 2106; Katzir, Kim, Lesaux 2009; Molfese, Modglin ve Molfese, 2003; Morni ve
Sahari, 2013; Silverman, Kim, Hartranft ve Nunn. 2016). Konuyla ilgili yurt icinde ve yurt disinda
gelistirilmis Olgekler incelenerek kullanilacak ifadeler belirlenmis ve boylece 25 maddeden olusan
madde havuzu olusturulmustur. Hazirlanan formla ilgili iki alan uzmani, 7 6gretmen ve 3 veliden
goriis alinarak gerekli diizenlemeler gergeklestirilmistir. Hazirlanan 6rnek form 6 veliye uygulanmis
anlagilirlig1 test edilmistir. ki madde bu asamada yeterince anlagilir olmadig1 ve tekrara diistildiigii
gerekgesi ile Olgekten cikarilmistir. Sonug olarak 23 maddeden olusan bir form elde edilmis ve

orneklem {izerinde uygulanmistir. Bu siirecten sonra gecerlik ve giivenirlik ¢alismalar: yapilmaistir.

Acqimlayia faktor analizi: Veri toplama siireci iki farkli sekilde gerceklestirilmistir. Ailelerin bir
kismindan g¢evrimigi olarak bir kismindan da form doldurma yontemiyle veriler toplanmustir.
Arastirmaya katilan toplam 418 velinin verdigi cevaplar dogrultusunda dlgegin gecerlik ve giivenirlik
calismalar1 yapilmustir. Yapi gecerliligini belirlemek amaciyla faktor analizi, giivenirlik ¢alismasi igin
ise i¢ tutarlilik katsayisi (Cronbach Alpha), Spearman- Brown testi kullanilmistir. Faktor yiikii en az
.30 olan maddelerin Olgege dahil edilmesine karar verilmistir (Biiyiikoztiirk, 2006). Ayrica verilere
faktor analizi uygulayabilmek icin 6rneklem uygunlugunu belirlemeye yonelik Barlett Sphericity

testleri yapilmisgtir.

Faktor analizine uygunlugu tespit etmek amaciyla Kaiser-Meyer-Olkin (KMO) katsayis1 ve
Barlett Sphericity testi hesaplanmigtir. KMO degeri .871 bulunmus ve Barlett testi anlaml (p = 0.000)
cikmistir. Bu sonuca gore dlgek faktor analizi yapmak icin uygundur. Olgegin yap1 gegerligini test

etmek amaciyla gergeklestirilen agiklayici faktdr analizi sonucunda 6lgme araci, 19 maddelik ve 4
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faktorli bir yapr gostermistir. Analiz siirecinde 4 madde faktor yiikleri diisiik olmas: ve giivenirlik

analizinde i¢ tutarlilig1 olumsuz etkilemesi nedeniyle 6l¢ekten ¢ikarilmistir.

Tablo 4. Agimlayici faktor analizi sonuglar:

Faktor Yiik Degerleri
Madde Ortak Faktor Varyans 1. faktor 2. faktor 3. faktor 4. faktor
ml4 .750 ,853
ml5 761 ,853
ml7 .692 ,805
ml6 .652 ,768
m23 450 ,523
m9 513 ,676
mll .668 ,662
m19 .634 ,611
ml2 542 ,604
mb5 499 ,588
ml0 419 ,580
m21 .576 ,739
ml 541 ,603
m20 480 ,542
m22 492 ,540
m8 .698 ,810
m4 721 ,751
m7 .534 ,642
m2 311 474
Agiklanan varyans (%) Toplam: 57.54 18.02 14.98 12.75 11.78

Tablo 4 incelendiginde okumada aile etkisi dl¢eginin dort faktorlii bir yap: ortaya koydugu
gortilmiistiir. Bu faktorlerden birincisinde 14, 15, 16, 17 ve 23. maddeler olmak iizere 5 madde yer
almaktadir. Bu faktor 6lgegin varyansinin %18.02’sini agiklamaktadir ve madde yiik degerleri .54 ile

.73 arasinda degismektedir.

(")lgekte yer alan ikinci faktor 5, 9, 10, 11, 12 ve 19'uncu maddeler olmak iizere 6 maddeden
olusmaktadir. Bu maddelerin faktordeki yiik degerleri .41 ile .67 arasinda degismektedir. Faktor, olgek

varyansinin %14.98 ini aciklamaktadir.

C)lgekte yer alan figlincii faktor 1, 20, 21, ve 22. maddeler olmak {izere 4 maddeden
olusmaktadir. Bu maddelerin faktordeki yiik degerleri .52 ile .65 arasinda degismektedir. Faktor, olgek

varyansinin %12.75 ini agiklamaktadir.

Olgekte yer alan dordiincii faktor 2, 4, 7 ve 8. maddeler olmak iizere 4 maddeden
olusmaktadir. Bu maddelerin faktordeki yiik degerleri .47 ile .81 arasinda degismektedir. Faktor, dlgek

varyansinin % 11.78 ini agiklamaktadir.
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Toplam 19 maddeden olusan 6lgegin tamami ele alindiginda, 6lgek dort faktorlii bir yap:

gostermektedir. Olcekte yer alan maddelerin yiikleri .31 ile .75 arasinda degismektedir. Olgekte yer

alan 4 faktor toplam varyansin %57.54’tinii aciklamaktadir. Bu degerler gelistirilen 6lgegin okuma

kiiltiiri olusturmada aile etkisini iyi bir sekilde agikladigini gostermektedir.

Olgekte yer alan maddelerin her birinin i¢ tutarlilik katsayilar1 Tablo 5'te gdsterilmistir.

Olgegin giivenirligini tespit etmek amaciyla i¢ tutarlilik katsayisi (alpha) hesaplanmustir.

Tablo 5. Madde analizi

Maddeler Mz.a.dde silinirse Madde silinirse Madde toplam Madde silinirse
Olgtim (ort) ol¢lim (varyans) korelasyonu (CronbachAlpha)
1. madde 65.13 110.90 .55 .85
2. madde 64.78 115.68 .36 .86
3. madde 65.34 107.32 .56 .85
4. madde 64.63 110.74 49 .85
5. madde 65.16 113.77 37 .86
6. madde 64.96 108.74 43 .86
7. madde 65.28 113.41 46 .85
8. madde 66.01 115.53 .35 .86
9. madde 65.52 110.53 .59 .85
10. madde 65.41 11291 47 .85
11. madde 63.93 117.01 46 .85
12. madde 63.96 117.46 45 .85
13. madde 64.04 114.92 .50 .85
14. madde 64.01 115.35 48 .85
15. madde 65.56 111.45 .55 .85
16. madde 64.90 111.09 .55 .85
17. madde 65.66 115.32 37 .86
18.madde 64.65 112.33 45 .85
19. madde 64.48 114.42 44 .85

Olgegin tamaminin cronbach alpha degeri ise .86 olarak tespit edilmistir. Tablo incelendiginde

son siitunda madde silinmesi durumunda cronbach alfa degerinin nasil degistigi goriilmektedir.

Giivenilirlik degerlerine bakildiginda bir degisim olmadig1 ve hi¢bir maddenin giivenilirlik degerini

anlamli oranda diisiirmedigi goriilmektedir. Maddelerin cronbach alpha degerleri ise .353 ile .590

araliginda degismektedir.

yapilan analiz sonuglari Tablo 6" da gosterilmistir.

Olgekte yer alan dort faktoriin her birinin i¢ tutarlilik katsayilarini tespit etmek amaciyla
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Tablo 6. Okuma kiiltiirii olusumunda ailenin yeterliligi 6lceginde yer alan faktorlerin i¢ tutarhilik katsayilar:
Cronbach’s Alpha I¢

Faktorler Madde sayis1 Tutarlilk Katsaysi(a )
Okumaya inang 5 .84
Model olma 6 .78
Okumaya katilim 4 .67
Tutum 4 .70
Toplam 19 .86

Tablo 6 incelendiginde Olcekte yer alan okuma inanci faktorii: .84; okumaya model olma
fakotrii: .78; okumaya katilim faktorii: .67 ve tutum faktorii: .70 cronbach alpha degerine sahiptir.
Olgegin tamamimin cronbach alpha degeri ise .86 olarak tespit edilmistir. Son durumda 571i likert

yapidaki 19 madde ve 4 faktorden olusan dlgegin oldukga giivenilir oldugu sdylenebilir.

Dogrulayici faktor analizi: Gelistirilen 6lgegin gecerlik ve giivenirligini test etmek amaciyla AMOS 23
programi ile dogrulayic1 faktor analizi yapilmistir. Analiz sonucunda ortaya ¢ikan modele sekil 1’ de

gOsterilmistir
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Sekil 1: OKOAY 6lgegi DFA modeli

DFA uygulama siirecinde modelin uyumunu arttirmak amaciyla sadece ayni faktor altinda

yer alan maddeler arasinda 1 kez diizenleme indisi uygulanmis ve analiz tekrar edilmistir. Diizenleme
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sonucunda elde edilen Ki-kare uyum indeksinin (X $=096.304, p=-000, df=145, X */d f=2.043) anlamh
oldugu goriilmektedir ve bu deger 5ten kiiciik oldugu igin modelin kabul edilebilir oldugu
sOylenebilir (Marsh ve Hocevar, 1988). RMSEA iyilik uyum indeksinin .05'ten kiigiik olmas1 modelin
cok iyi uyum verdigini ve .10'dan kiiciik degerlerin de kabul edilebilir degerler oldugu
sOylenmektedir (Anderson ve Gerbing, 1984). Mevcut calismada ulasilan uyum indeksi degeri
RMSEA=.089, dikkate alindiginda uyum indekslerinin kabul edilebilir diizeyde oldugu
goriilmektedir. Modelde GFI=.808, AGFI=749, CFI=.716 olarak bulunmustur. Incelenen uyum

degerlerine gore birinci diizey ¢ok faktorlii model iyi uyum gostermektedir.

Tablo 7. OKOAY él¢egi faktorleri arasindaki iliskiler ve betimsel istatistikler

Faktorler X SS 1 2 3 4

Inanc 4.43 .67 - .07** 20%* 3%

Model olma 3.12 77 - - 36%* 1%

Katilim 3.43 .79 - - - 20%*

Tutum 3.46 94 - - - -
**p<.01

Tablo 7 incelendiginde ailelerin okuma kiiltiirii olusturmada yeterliliklerine ait aritmetik
ortalamalar1 inang=4.43, model olma= 3.49, katilim= 3.43, tutum= 3.46 oldugu goriilmektedir. Ayrica

tablo 5’ e gore faktorlerin birbiri ile anlaml diizeyde iliskili oldugu tespit edilmistir.

Okuma kiiltiirii olusturmada aile yeterliligi 6l¢eginin 6zellikleri: Okuma Kiiltiiri Olusumunda
Ailenin Yeterliligi Olgegi, velilerin gocuklari ile yaptiklar1 okuma faaliyetlerinin etkililigini belirlemek
amaciyla gelistirilmis dort faktor ve 19 maddeden olusmus bir dlgme aracidir. Olgegi olusturan ilk
faktorde 5 madde yer almaktadir. Ogrenci velilerinin okumanin gerekliligi ve okumaya verdikleri

onem ile ilgili maddeleri igerdigi i¢in faktor ismi “okuma inanc1” olarak belirlenmistir.
1. faktor (okuma inanci)

e Cocugumun okumay1 sevmesini isterim

e Cocugumun basarili olmasi igin iyi bir okuyucu olmasi gerekir.

¢ Cocugum yasamda mutlu olmak i¢in okuma aliskanlig1 edinmelidir.

e Cocugum erken yasta okuma aliskanligi kazanmalidir.

e Cocugumla kitap okumanin 6nemi ve faydalar: hakkinda sohbet ederim.

Olgekte yer alan ikinci faktér 6 maddeden olugsmaktadir. Velilerin bireysel olarak yaptiklart

okuma ile ilgili etkinlikleri igerdigi i¢in faktdriin ismi “model olma” olarak belirlenmistir
2. Faktor (model olma)

e Cocugumun kitap alis-verisi yapabilmesi i¢in biitce ayiririm.
e Cocugum beni kitap okurken gortir.

e Evimize diizenli olarak gazete, dergi gibi yayinlar girer.
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e Cocuguma siir, hikaye, tekerleme, masal igerikli farkl tiirlerde kitaplar okurum
e Cocugumla tekerlemeler soyler, kelime oyunlari oynarim.

e Cocugumla belli saatlerde diizenli olarak kitap okurum.

Olgekte yer alan {igiincii faktér 4 maddeden olusmaktadir. Velilerin ¢ocuklari ile birlikte
yaptiklar1 okuma faaliyetleri ile ilgili maddeleri icerdigi igin faktoriin ismi “okumaya katihm” olarak

belirlenmistir.
3. faktor (okumaya katilim)

e Cocugumla birlikte kitap okumak benim i¢in zevkli bir etkinliktir.
¢ Cocugumun okudugu kitap hakkinda konusmasi i¢in ortam yaratirim.
e Cocuguma canlandirmalar yaparak sesli kitap okurum.

e Cocugumu okuyacagi kitap se¢iminde serbest birakirim

Olcekte yer alan dordiincii faktér 4 maddeden olusmaktadir. Velililerin okuma etkinliklerine
katilmaya yonelik olumsuz tutumlarini iceren maddelerden dolay1 bu faktoriin ismi “tutum” olarak

belirlenmistir.
4. faktor (tutum)

e Cocugumla birlikte kitap okumak benim igin zorlayici bir etkinliktir.
e Cocugum ilgilenmedigi i¢in birlikte kitap okuyamayiz.
o Istesem bile cocugumla birlikte kitap okuyacak vaktim olmuyor.

e Cocuguma okuyabilecegim kitabim yok.

Toplam 19 maddeden olusan 6lgegin tamamu ele alindiginda, 6lgek dort faktorlii bir yap:
gostermektedir. Olgekte yer alan maddelerin yiikleri .31 ile .75 arasinda degismektedir. Olgekte yer

alan 4 faktor toplam varyansin %57.54'tinii agiklamaktadir.

Yapilan giivenirlik analizleri sonucunda 6lgegin tamaminin ve alt boyutlarinin giivenirlik
diizeyinin oldukga yeterli oldugu tespit edilmistir (okuma inanci=.67, model olma= .78; okumaya katilim=
.67; tutum=70; toplam=.86). Yapilan DFA sonucunda 6lcegin gecerliligi teyit edilmistir (¥*=296.304,
p=.000, df=145, X* [d f=2.043; RMSEA=0.089; GFI=.808; AGFI=0.749; CFI=0.716). Sonug olarak bu 6lgegin
okuma kiiltiirii olusturmada aile etkisini iyi bir sekilde agikladig1 goriilmiistiir. Olgekten aliacak
toplam puan hesaplanurken 2., 3., 5. ve 6. maddeler olumsuz ifadeler igerdikleri i¢in ters kodlama

yapilmalidir. Olgekten alinabilecek en diisiik puan 19, en yiiksek puan ise 95’ tir.
Bulgular ve Sonug

Bu bolim igerisinde; calismada gelistirilen Ol¢me aract ile velilerin okuma kiiltiirii
olusturmadaki yeterliliginin cinsiyet, anne- baba egitim durumu ve ekonomik gelir kriterlerine gore

farklilik gosterip gostermedigini belirlemeye yonelik bulgular yer almaktadir.
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C)lgegin dagilimina ait ortalama, ortanca, mod ve carpiklik ve Basiklik degerlerine ait

istatistikler tablo 8" de gosterilmektedir.

Tablo 8. Olgegin ortalama, ortanca, mod, carpiklik ve basiklik degerleri

Olgegin Madde Toplam
N 129
Ortalama 60.51
Ortanca 59.00
Mod 55.00
Standart Sapma 8.82
Carpikhik .28
Carpiklik Standart Hata 21
Basiklik -.46
Basiklik Standart Hata 42

Tablo 8 incelendiginde okuma kiiltiirii olusturmada ailenin yeterliliginin madde toplam puamn
ortalamasi 60.51 olarak tespit edilmistir. Dagilimin normalligini belirlemek amaciyla, carpiklik ve
basiklik degerlerinin +1.5 arasinda olmasi dagilimin normal oldugunu gosterecektir (Tabachnick and
Fidell, 2013). Tablodaki degerler incelendiginde dlcegin madde toplam puanlari dagiliminin normal

oldugu tespit edilmistir.

Sekil 2" de dlgege ait normallik egrisi gosterilmektedir.

Histogram
209 Mean = B0 51
Std. Dev. = 8,827
N=129
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Sekil 2. Okuma kiiltiirii olusturmada ailenin yeterligi 6lgegine ait normallik egrisi
Sekil 2 incelendiginde okuma kiiltiirli olusturmada ailenin yeterliligi olgeginin puan

dagilimlariin normal dagilima yakin bir dagilim gosterdigi goriilmektedir.
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Tablo 9. Okuma kiiltiirii olusturmada ailenin yeterliligi dlceginin cinsiyete gore karsilastirilmasina yonelik t-
testi sonuglar

Cinsiyet N X SS F P
Baba 59 59.3 9.11
Anne 70 61.7 8.43 42 08

Tabloda anne ve babalarin okuma kiiltiirii olusturmada yeterlilik ortalamalar1 goriilmektedir.
Babalarin X=57.5; annelerin ise X=.60.4 ortalamaya sahip oldugu ve ortalamalar arasinda anlamh bir

farklilik olmadig: goriilmektedir ( ;y-q=.42, p> .05).

Anne egitim diizeyinin ¢ocukta okuma kiiltiirii olusturma {izerindeki etkisini incelemeye

yonelik ortalama ve standart sapma puanlar1 tablo 9" da verilmistir.

Tablo 10. Okuma kiiltiirii olusturmada ailenin yeterliliinin anne egitim diizeyine gore ortalama ve standart
sapma puanlar

Egitim Diizeyi N X SS
lkokul 11 52.72 3.79
. Ortaokul 28 56.82 7.90
Okudugunu Anlama Lise 71 60.60 8.13
Lisans ve usti 19 69.78 6.75

Egitim diizeyine gore annelerin ¢ocukta okuma kiiltiirii olusumuna etkisi incelendiginde en
yiiksek ortalamaya lisans ve iistii (x= 69.78) egitime sahip annelerin olusturdugu ve en diisiik

ortalamaya ise ilkokul (x=52.72) mezunu annelerin sahip oldugu goriilmiistiir.

Tablo 11. Okuma kiiltiirii olusturmada ailenin yeterliliinin anne egitim durumunun karsilastirmasina yonelik
ANOVA testi

Varyansin Kareler Kareler
o Sd F P
Kaynag1 Toplami Ortalamas:
Okudusunu Gruplar arasi 2685.60 3 895.20
Anla;gna Gruplar igi 7286.63 123 58.29 15.35 .00
Toplam 9972.23 128

Tablo 11 incelendiginde okuma kiiltiirii olusturmada anne egitim diizeyinin anlamli bir fark
olusturdugu tespit edilmistir (F;z_3ze;= 15.25 , p<.05). Bu farkin hangi gruplar arasinda oldugunu
bulmak amaciyla yapilan Tukey testinin sonuglarina gore lisans ve {istii egitim diizeyi (x= 69.78) diger

tiim gruplardan anlamli bir sekilde farklilasmaktadir.

Tablo 12. Okuma kiiltiirii olusturmada ailenin yeterliliginin baba egitim diizeyine gore ortalama ve standart
sapma puanlar

Subeler N X SS
Ilkokul 4 57.50 450
. Ortaokul 17 54.94 7.87
Okudugunu Anlama Lise 77 59.16 8.34
Lisans ve ustii 31 67.29 7.06

Egitim diizeyine gore babalarin ¢ocukta okuma kiiltiirii olusumuna etkisi incelendiginde en
yliksek ortalamaya lisans ve iistii (x= 67.29) egitime sahip babalarin olusturdugu ve en diisiik

ortalamaya ise ortaokul (x= 54.94) mezunu babalarin sahip oldugu goriilmektedir.
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Tablo 13. Okuma kiiltiirii olusturmada aile yeterliliinin baba egitim durumunun karsilastirmasina yonelik
ANOVA testi

Varyansin Kareler Kareler
y Sd F P
Kaynag: Toplamu Ortalamas:
Okudusunu Gruplar aras1 2127.09 3 709.03
Anlamag Gruplar igi 7845.13 125 62.76 11.29 .00
Toplam 9972.23 128

Tablo 13 incelendiginde okuma kiiltiirii olusturmada baba egitim diizeyinin anlamli bir fark
olusturdugu tespit edilmistir (Fiz_i2ey= 11.29, p<.05). Bu farkin hangi gruplar arasinda oldugunu
bulmak amaciyla yapilan Tukey testinin sonuglarina gore lisans ve iistil egitim diizeyi (x= 67.29) diger

ortaokul (x=54.94) ve liseden (x=59.16) anlamli bir sekilde farklilagmaktadr.

Tablo 14. Okuma kiiltiirii olusturmada aile gelir diizeyinin etkisine yénelik ortalama ve standart sapma
puanlar

Gruplar N X SS

Alt 32 57.00 1.24
Okudugunu Anlama Orta 67 60.35 1.06

Ust 30 64.60 1.71

Ailenin gelir durumunun ¢ocukta okuma kiiltiirii olusumuna etkisi incelendiginde en yiiksek
ortalamaya tiist gelir grubu (x= 64.60) ailelerin olusturdugu ve en diislik ortalamaya ise alt (x=57.00)

gelir grubundaki ailelerin sahip oldugu goriilmiistiir.

Tablo 15. Okuma kiiltiirii olusturmada aile gelir durumunun etkisine yonelik ANOVA testi

Varyansin Kareler Kareler
N Sd F P
Kaynag Toplami1 Ortalamasi
Okudusunu Gruplar arast 897.63 2 448.81
Anlamag Gruplar igi 9074.60 126 72.021 6.23 .00
Toplam 9972.23 128

Tablo 15 incelendiginde okuma kiiltiirii olusturmada aile gelir diizeyinin anlamli bir fark
olusturdugu tespit edilmistir (Fi2—y2ey= 6.23 , p<.05). Bu farkin hangi gruplar arasinda oldugunu
bulmak amaciyla yapilan Tukey testinin sonuglarina gore iist gelir gurubu (x= 64.60) alt gelir

grubundan (x= 57.00) anlaml1 bir sekilde farklilasmaktadir.
Tartisma

Bu bolim igerisinde okuma kiltiirli olusturmada ailenin yeterliligi ¢esitli degiskenler
agisindan incelenmistir. Gelistirilen 6lgegin velilerin cinsiyet, egitim durumu ve gelir diizeyine gore

degisimini incelemek amaciyla yapilan analizlerin sonuglari tartisiimistir.
Ailenin Okuma Kiiltiirii Olusturmadaki Yeterliliginin Degerlendirilmesi

Olgegin uygulamasi sonucunda ailelerin okuma kiiltiirii olusturmaya yénelik yeterlilik
ortalamasiin 60.51 oldugu tespit edilmistir. Olgekten alinabilecek en diisiikk puan19, en yiiksek
puanin ise 95 oldugu diisiiniildiigiinde mevcut calismadaki ailelerin ¢ocuklarina okuma kiiltiirii

olusturmada yeterli donanima sahip oldugu goriilmektedir. Benzer sekilde Saban ve Altinkamis
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(2014), “Okul oOncesi cagda c¢ocugu olan ebeveynlerin okuma inanglarinin incelenmesi” isimli
calismada ebeveynlerin okuma inanglarinin oldukca giliclii oldugunu tespit etmislerdir. Okuma
kiiltiirti olusturmada ailenin yeterliligi 6l¢eginin anne veya babanin cevaplama durumuna gore
degerlendirmek amaciyla yapilan t-testi sonucuna gore cinsiyetin anlamli bir farklilik olusturmadig:

tespit edilmistir.

Matvichuck (2015), ¢ocuklarin akademik basarisinda ailelerin beklentisini ve ev okur-yazarlig:
ortamini ve ailenin okuma davranislarini inceledigi ¢alismada olumlu aile davranisi gosteren anne

babalarin ¢cocuklarinin okumaya ilgisinin daha yiiksek oldugunu tespit etmistir.

Lonigan ve Whitehurst (1989) tarafindan yapilan arastirmada cocuklarin okuma aliskanliklaria

disaridan yapilan miidahalelerde en biiyiik etkiyi evde okuma etkinliginin yarattig1 tespit edilmistir.

Ailenin Okuma Kiiltiirii Olusturmadaki Yeterliliginin Anne ve Baba Egitim Diizeyine

Gore Degerlendirilmesi

Okuma kiiltiirti olusturmada ailenin yeterliliginin ebeveynlerin egitim diizeyine gore farklilik
olusturup olusturmadigini belirlemek amaciyla yapilan analiz sonucunda anne egitim diizeyinin
anlamli bir farklilik olusturdugu tespit edilmistir. Buna gore, lisans ve daha {ist diizeyde egitim alan
annelerin okuma kiiltiirti olusturma yeterliliginin diger tiim gruplara gore daha yiiksek oldugu

goriilmektedir.

Okuma kiiltiirii olusturmada ailenin yeterliliginin baba egitim diizeyine gore karsilastirilmasi
sonucunda ise yine anlamli bir farkin ortaya ¢iktig1 tespit edilmistir. Lisans ve daha iist diizeyde
egitim alan babalarin okuma kiiltiirii olusturmada sirayla lise ve ortaokul mezunu babalardan anlamh

diizeyde farkhilastig1 goriilmektedir.

Solmaz (2015), “Meslek Lisesi Son Sinif Ogrencilerinin Kariyer Gelisiminde Aile Etkisi: Pendik

Tlgesi Ornegi” isimli calismasinda mevcut calismaya paralel sonuglar elde etmis ve anne- baba egitim

seviyesi arttik¢a 0grenciye sagladigi bilgisel destegin arttigini tespit etmistir.

Karabenli (2014), ortaokul 6grencilerinin okul basarisinda ailenin etkisini inceledigi ¢alismada
anne egitim diizeyinin okul basarisini yiiksek oranda etkiledigini ancak baba egitim diizeyinin ayni

oranda etki etmedigini tespit etmistir.

Cakicr (2006), Alt ve iist sosyoekonomik diizeydeki ailelerin anne ve ¢ocuk iligkilerini farkli
degiskenlere gore inceledigi calismada annelerin 6grenim durumu arttikca anne ve ¢ocuk iligkilerinin

de anlamli diizeyde arttigin tespit etmistir.

Genez Muluk (2004), sosyoekonomik diizeye gore aile yapist ve anne c¢ocuk iliskisini
inceledigi calismasinda anne egitim durumunun anne ¢ocuk iliskisinde anlamli bir farklilik

olusturdugunu belirtmistir.
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Erginbay (2014) ise 5. ve 8. siniflarda algilanan anne baba tutumlarmnin ve ailelerin ¢ocuk
yetistirme stillerinin akademik basariya etkisini inceledigi ¢alismasinda mevcut c¢alismanin tersine
anne ve baba egitim diizeyinin okul basarisi iizerinde anlamli bir farklilik olusturmadigim

belirtmektedir.

Ailenin Okuma Kiiltiirli Olusturmadaki Yeterliliginin Aile Gelir Diizeyine Gore

Degerlendirilmesi

Okuma kiiltiirii olusturmada ailenin yeterliliginin aile gelir diizeyine gore farkliliginin tespit
etmek amaciyla yapilan ANOVA testi sonucunda iist gelir grubunda yer alan velilerin okuma kiiltiirii

olusturma yeterliliginin alt gruba gore anlamli diizeyde farklilastig: tespit edilmistir.

Vural (2007), Ailenin sosyoekonomik diizeyinin birinci sinif 6grencilerinin aile-6gretmen
iletisimi ve okuma yazma basarisiyla iliskisini inceledigi arastirmada ailenin sosyo-ekonomik
diizeyinin ilk okuma- yazma siirecinde ¢ocuklarina yaptiklar: katkiyr anlamli diizeyde etkiledigini

belirtmistir.

Karabenli (2014), ortaokul 6grencilerinin okul basarisinda ailenin etkisini inceledigi ¢alismada

ailenin ekonomik gelir seviyesi ylikseldikge 6grencinin okul basarisinin arttigini tespit etmistir.

Egitimin temel bilesenlerinden biri olan ailenin etkisinin tiim O0gretim faaliyetleri iizerinde
olumlu sonuglar dogurdugu bilinmektedir. Ancak 6zellikle “okuma” gibi hem duyussal, hem biligsel
hem cevresel faktorlerin etkisinde kalan karmasik bir beceri sz konusu oldugunda ailenin 6nemi
daha da artmaktadir. Arastirmalar gostermektedir ki okuma eylemi ¢ocuk okula baslamadan ¢ok daha
once ailede baslamaktadir. Bu nedenle ailelerin okumaya bakis agilari, okuma miktarlari, ¢ocuklarinin
okuma diizeyleri, ¢ocuklarmn okuma siklig1 gibi iligskisel ¢alismalarda kullanilmak iizere mevcut
Olcekten faydalanilabilir. Ayrica bundan sonraki arastirmalarda 6zellikle okul 6ncesi donemde ailenin
okuma ile /ilgili etkinliklerinin belirlenmesi 6nem tasimaktadir. Dolayist ile gelistirilen 6l¢egin kiiciik

yas grubu 6grenciye sahip olan veliler iizerinde uygulanmasi tavsiye edilmektedir.
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Ek: Okuma Kiiltiirii Olusumunda Aile Yeterliligi Olcegi

Degerli katilimci, bu 6lgek sizin ¢ocugunuzla birlikte yaptiginiz okumaya yonelik faaliyetleri tespit
etmek amaciyla diizenlenmistir. Vereceginiz cevaplar kesinlikle sizi yargilamak amaciyla
kullanilmayacaktir. Hi¢ bir maddenin herkes i¢in kabul gormiis kesin bir dogru cevab: yoktur. Bu
nedenle tiim maddeleri okuyarak ve igtenlikle cevap vermeniz bizim igin énemlidir. Katkilarimiz icin
tesekkiir ederiz.

A) Asagidaki seceneklerden sizin i¢in uygun olan maddeyi yuvarlak igerisine alin.

Cinsiyet
e Kadin
e Erkek

Anne egitim durumu

e ilkokul
e Ortaokul
e Lise

e Lisans ve tistli

Aylik ortalama gelir
e (0-2000tl
e 2000 - 6000 t1

e 6000 tl ve uistil

Baba egitim durumu

e ilkokul
e Ortaokul
e Lise

e zl.isans ve Ustl
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B) Asagida yer alan her bir maddenin sizin goriis ve davranislarinizla gosterdigi uyum derecesini

tablonun iistiinde yer alan puanlama cetveline gore belirleyin ve uygun say1y1 isaretleyin.

Hic uyusmuyor Uyusmuyor Kararsimm Uyusuyor Tamamen uyusuyor

‘ l
(L (3|} ) & )

1. Cocugumla birlikte kitap okumak benim i¢in zevkli bir etkinliktir.

M @ 6 @& 6

2. Cocugumla kitap okumak benim i¢in zorlayic1 bir etkinlik

M @ 6 @& O

3. Cocugum ilgilenmedigi icin birlikte kitap okuyamayiz.
M @ 6 @ 6

4. Cocugumun kitap alis-verisi i¢in biitce ayiririm.

M @ 6 @ 6

5. istesem de ¢ocuguma kitap okuyacak zamanim olmuyor.

H @ & @ 6
6. Cocuguma okuyabilecek kitabim yok.

M @ 6 @ 6

7. Cocugum beni kitap okurken goriir.

M @ 6 @ O

8. Evimize diizenli olarak gazete ve dergi gibi yayinlar girer.

M @ & & 6

9. Cocuguma siir, hikaye, tekerleme gibi farkl tiirlerde kitaplar okurum

M @ & & 6

10. Cocuguma tekerlemeler séylerim ve kelime oyunlar1 oynarim.

M @ 6 @ O

11. Cocugumun okumay1 sevmesini isterim.

M @ 6 @& 6

12. Cocugumun okulda basaril1 olmasi i¢in iyi bir okuyucu olmasi gerekir.

M @ 6 @ 6

13. Cocugumun yasamda mutlu olmasi i¢in okuma aliskanlig1 kazanmasi gerekir.

M @ 6 @ 6

14. Cocugum erken yasta okuma aliskanlig1 kazanmalidir.

M @ 6 @ 6

15. Cocugumla belli saatlerde diizenli olarak kitap okurum.
M @ 6 @& 6
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16. Cocugumun okudugu kitap hakkinda konusmasi i¢in ortam yaratirim.

M @ 6 @& 6

17. Cocuguma canlandirmalar yaparak sesli kitap okurum.

M @ 6 @ 6

18. Cocugumu okuyacag: kitab1 se¢me konusunda serbest birakirim.

M @ 6 @& 6

19. Cocugumla kitap okumanin énemi hakkinda sohbet ederim.

M @ 6 @& 6
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Introduction

Although some of the learning occurs in its natural setting, some of it is learned in a designed
and purposeful manner for the child. Among all these learning, "reading" in particular is an essential
skill that begins with school life and predicts the person's achievement within life (Elliot and Gibbs,
2008). While this learning process of reading starts with the life of education, it would not be correct to
restrict an ability that involves many psychological, cognitive, and social aspects, such as reading to
school only. (Ulper, 2010; Gunning, 2003; Tompkins, 2006). As the definitions generated from the
beginning of history are studied, scientists have represented reading as a voiceover or providing a
one-way flow of knowledge between the written text and the reader, with the influence of the
behaviorist approach at the beginning of the 20th century (Rozan, 1982; Oz, 2001). That being said, the
cognitive, psychological, and sociological aspects of reading have begun to be examined through the
works of Piaget and Vygotsky. Today, reading is not only based on the vocalization of words, but it is
expressed as a process that also requires the reader to reach the meaning of reading content (Akyol,
2008; Giines, 2004). While the reading process seems to officially begin with school life, from the
moment the child is born it actually begins to evolve through conscious and unconscious behavior.
Frith (1985) and Ehri (2005) conducted studies on processes of reading development from birth and set
the foundation for reading under the name of logographic reading to the phase when the first-
speaking activities began. It is agreed, thus, that reading begins within the family. It has been found in
several studies that there is a linear correlation between the family's participation in the learning
process and the student's academic success (Sad and Giirbiiztiirk, 2016; Children's Foundation, 2006;
Lau and Chan, 2003; Gok, 2019; Bastiirk, 2013 ). Proceeding a skill at school that is acquired with
family help at home increases the quality and longevity of the education. There are varying views
about how this process should be approached, particularly taking into account the advantages of
reading activities with the family for the child (Lau and Chan, 2003; Kasten and Yildirim, 2013). These
include items such as physical positions that should be adopted when reading a book to the child,
using animating movements and activities to be executed while reading, talking after reading about

the book, having children enjoy reading and being a model. The fact that parents present a model for
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their children also plays a significant role in reading skills, in addition to the behaviors related to

reading. In their research, for example, Durualp and Cigekoglu (2012) showed that students whose
parents read books have a very high attitude to reading. On the other hand, Wu and Honig (2010)
noted that a direct proportion exists between parents' reading beliefs and their reading behaviors
exhibited at their home. In other terms, parents with a positive attitude towards reading naturally

engage more with his or her child in reading activities.

Reading skill is affected by many factors. When the literature studies are analyzed, cognitive
processes such as vocabulary, memory, prior information, affective processes such as reading attitude,
reading motivation, and social processes such as peers, teachers, or families directly or indirectly
influence reading skills (Kim, 2015; Zadeh, Farnia, and Geva, 2010; Cheng and Wu, 2017). To assess
the impact of these factors on reading or the levels of their relationships with each other, some
measuring tools were established. The Attitude towards Reading Scale (Basaran and Ates, 2009),
Reading Motivation Scale (Yildiz, 2010), Vocabulary Scale (Ates and Sis, 2016), Verbal Working
Memory Scale (Akcakaya, Dogan, Giirkan, and Yiicel, 2018) can be given as examples among these
tools. However, no scale was identified when the literature was reviewed to uncover the effect of
particularly family circle on reading. A scale of family effects on the creation of reading culture was
designed to contribute to this field, based on the need for a reliable measuring tool to assess the

participation of the family in reading.
Method
Research Model

The study was performed through a descriptive survey model among quantitative research
models. The purpose of this model is to assess one or more groups' attitudes towards a case, situation,

or phenomenon (Karasar, 2005).

“The stages performed to develop the "Family Competence Scale in the Creation of Reading

Culture" and the characteristics of the study group are provided below.
Study Group

The research study group is composed of parents of primary school students enrolled in
Ankara's public and private schools. The study group was determined by convenience sampling
method. This method is a convenience sampling method carried out on people in the immediate
surrounding who are willing to take part in the study (Creswell, 2005). Data collection was carried out
in two steps in the course of establishing the scale to conduct exploratory factor analysis (EFA) and
confirmatory factor analysis (CFA). The third phase of data collection was performed during the

process of applying the scale.
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In the first part of the study, 418 parents were worked with to determine EFA. Information

about the parents' gender and the class grades of the students is given in Table 1.

Table 1. EFA sample characteristics

Variables N Percentage
Female 289 69.2
Male 129 30.8
Gender Total 41 100
Primary school 52 12.4
. . Secondary school 91 21.8
Family Education Level High School 147 5.0
Undergraduate 128 30.6
. Less than 2000 93 22.2
E‘: ;:;Ethg;;‘;ome °F Between 2000- 6000 254 60.8
Y More than 6000 71 17
1st Grade 42 10.3
2nd Grade 76 18.1
Student's grade 3rd Grade 44 10.5
4th Grade 256 61.1
Total 418 100

In the second stage of the study, a second application was carried out to perform CFA and
worked with 134 parents. Details about the parents' socio-cultural and socio-economic status can be

seen in Table 2.

Table 2. CFA sample characteristics

Variables N Percentage

Female 86 64.18

Male 48 35.82
Gender Total 134 100

Primary school 11 8.2

. . Secondary school 30 224
Family Education Level High School I 313
Undergraduate 51 38.1
. Less than 2000 23 17.2
3::1‘1“0(‘;%{3; income of the g\ een 2000~ 6000 87 64.9
v More than 6000 24 17.9

1st Grade 45 33.58

2nd Grade 52 38.80

Student's grade 3rd Grade 22 16.41

4th Grade 15 11.19
Total 134 100

At the final stage of the study, the scale was introduced to a certain group of parents, whose
validity and reliability was evaluated. The characteristics of the parent group applied are given in

Table 3.
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Table 3. Application sample’s characteristics

Variables N Percentage
Female 70 54.3
Gender Male 59 45.7
Primary school 11 8.5
. . Secondary school 28 21.7
Mother's Education Level High School 71 55
Undergraduate 19 14.7
Primary school 4 3.1
, . Secondary school 17 13.2
Father's Education Level High School 7 599
Undergraduate 31 24
The monthly income of the Low 32 248
family (TRY) Moderate 67 51.9
Y High 30 23.3
Total 129 100
Data Collection Tool

Development of the scale: The related literature is reviewed in the first phase of the scale
development process and information relating to what families can do to enhance their children's
reading culture was collected (Erdogan, 2106; Katzir, Kim, Lesaux 2009; Molfese, Modglin, and
Molfese, 2003; Morni and Sahari, 2013; Silverman, Kim, Hartranft, and Nunn. 2016). Regarding this
subject, the statements to be used were decided by reviewing the scales established in the country and
abroad and thereby generated an item pool total of 25 items. For the prepared form the arrangements
required were applied by taking the views of two viable field experts, seven teachers, and three
parents. The prepared sample form was applied to 6 parents and its applied comprehensibility was
tested. At this point, the two items were removed from the scale on the basis that they were not
sufficiently explicit, and a repetition arose. As a result, a form was generated composed of 23 items

and applied to the sample. After this process, validity and reliability studies were carried out.

Exploratory factor analysis: The method of gathering the data was performed in two separate ways.
Data collected from families online, or by filling out forms. Scale validity and reliability tests were
conducted according to the answers provided by a total of 418 parents who took part in the research.
The factor analysis was used to assess the construct validity, and the internal consistency coefficient
(Cronbach's alpha) while the Spearman-Brown test has been used for the assessment of reliability. The
items whose factor load was min..30 decided to be included in the scale (Biiyiikoztiirk, 2006).
Furthermore, Barlett Sphericity tests were carried out to ascertain the suitability of the sample to apply

factor analysis to the data.

To assess the suitability for factor analysis Kaiser-Meyer-Olkin (KMO) coefficient and Barlett
Sphericity test were measured. KMO Value was found as .871 and the Barlett test stated as significant
(p = 0.000). It's appropriate for scale factor analysis as per this result obtained. The measuring tool
revealed a structure with 19 items and 4 factors as a consequence of the explanatory factor analysis

employed to test the construct validity of the scale. Four items were omitted from the scale during the
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analysis process due to their low factor loading and negative effects on internal consistency in the

reliability analysis.

Table 4. Exploratory factor analysis results

Factor Loading Values

Item Common Factor Variance Factor 1 Factor 2 Factor 3 Factor 4
ml4 .750 ,853

m15 761 ,853

ml7 .692 ,805

ml6 .652 ,768

m23 450 ,523

m9 513 ,676

mill .668 ,662

m19 .634 ,611

m1l2 .542 ,604

m5 499 ,588

m10 419 ,580

m21 .576 ,739

ml 541 ,603

m20 480 542

m22 492 ,540

m38 .698 ,810
m4 721 ,751
m7 .534 ,642
m?2 311 474
Variance Explained (%) Total: 57.54 18.02 14.98 12.75 11.78

When considering Table 4, it was shown that a four-factor structure was identified by the scale
of family effect on reading. In the first factor, there are 5 items which are the 14th, 15th, 16th, 17th, and
23rd items. This factor explains 18.02% of the variance of the scale and item's load values range

between .54 and .73.

The second factor in the scale consists of 6 items, which are the 5th, 9th, 10th, 11th, 12th, and
19th items. Load values of these items on the factor range between .41 and .67. The factor accounts for

14.98% of the scale variance.

The third factor in the scale consists of 4 items which are the 1st, 20th, 21st, and 22nd items.
Load values of these items on the factor range between .52 and .65. The factor stands for 12.75% of the

scale variance.

The fourth factor in the scale consists of 4 items which are 2nd, 4th, 7th, and 8th items. Load
values of these items on the factor range between .47 and .81. The factor explains 11.78% of the

variance of the scale.
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When considering the entire scale consisting of 19 items, the scale demonstrates a four-factor

structure. Loads of items in the scale range between .31 and .75. 4 factors account for 57.54% of the
overall variance of the scale. As a matter of fact, this scale has been seen to explain the family effect in

creating a reading culture.

The internal consistency coefficient (alpha) was calculated to determine the reliability of the

scale. The internal consistency coefficients of each item of the scale are provided in Table 5.

Table 5. Item analysis

If the item is

Items deleted (xff::s:)r?fege Total Ite.m If the item is deleted
Measurement ) . Correlation (CronbachAlpha)
(mean) item is deleted
Item 1 65.13 110.90 .55 .85
Item 2 64.78 115.68 .36 .86
Item 3 65.34 107.32 .56 .85
Item 4 64.63 110.74 49 .85
Item 5 65.16 113.77 .37 .86
Item 6 64.96 108.74 43 .86
Item 7 65.28 113.41 46 .85
Item 8 66.01 115.53 .35 .86
Item 9 65.52 110.53 .59 .85
Item 10 65.41 112.91 A7 .85
Item 11 63.93 117.01 46 .85
Item 12 63.96 117.46 45 .85
Item 13 64.04 114.92 .50 .85
Item 14 64.01 115.35 A48 .85
Item 15 65.56 111.45 .55 .85
Item 16 64.90 111.09 .55 .85
Item 17 65.66 115.32 .37 .86
Item 18 64.65 112.33 45 .85
Item 19 64.48 114.42 44 .85

The Cronbach alpha value of the whole scale was determined as .86. If the table is analyzed,
how the alpha value of the Cronbach changes when the component is omitted is seen in the last
column. When analyzing the reliability values, it is shown that there is no change and that no item
significantly reduces the reliability value. The Cronbach alpha values of the item range between .353

and .590.

The findings of the study aimed to measure the coefficients of internal consistency for each of

the four factors in the scale can be seen in Table 6.
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Table 6. Coefficients of internal consistency of factors shown in the scale of family competence for the creation of
the reading culture

Factors Number of Items Cron.bach i Alpha. .
Internal Consistency Coefficient (o)

Belief in reading 5 .84

Being a model 6 .78

Partlfjlpatlon in 4 &7

reading

Attitude 4 .70

Total 19 .86

When Table 6 is examined, belief in reading factor in the scale has a Cronbach alpha value as
.84; being a model factor for reading as .78; the participation in reading factor as .67, and the attitude
factor as .70. The Cronbach alpha value of the whole scale was determined as .86. In the last case, it

can be said that on a 5-point Likert type scale consisting of 19 items and 4 factors is very reliable.

Confirmatory factor analysis: In order to verify the validity and reliability of the created scale,

confirmatory factor analysis was conducted with AMOS 23 software. Figure 1, demonstrates the
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In the CFA application process, the regulatory index was implemented once only among the

items under the same factor and the analysis was repeated, to improve the level of fit of the model.
The Chi-square fit index obtained as a result of the arrangement is (¥?= 296.304, p =.000, df = 145,
Xtjdf = 2.043), and since this value is less than 5, the model can be perceived as acceptable (Marsh
and Hocevar, 1988). The fact that the RMSEA goodness of fit index value is less than .05 indicates that
the model fits well and it is said that values less than 10 are the acceptable values (Anderson and
Gerbing, 1984). When the value of the fit index reached in the current study is RMSEA =.089 is
considered, it is seen that the fit indices are at an acceptable level. In the model, GFI was found as .808,
while the AGFI =749 and the CFI =716. According to the fit indices examined, the first-level

multifactorial model is a good fit.

Table 7. Relationships between OKOAY scale factors and descriptive statistics

Factors X SD 1 2 3 4

Belief 443 .67 - .07** 20%* 3%

Being a model 3.12 77 - - 36%* 1%

Participation 3.43 79 - - - 20%%

Attitude 3.46 .94 - - - -
**p<.01

When Table 7 is examined, the arithmetic mean of families' competence in the creation of a
reading culture is determined as belief= 4.43, being a model= 3.49, participation= 3.43, attitude = 3.46.
Furthermore, it was concluded that the factors were significantly associated with one another

according to Table 5.

Features of family competence scale in creating a reading culture: The Scale of Family Competence
in Reading Culture Creation is a measuring tool composed of four factors and 19 items, built to assess
the effectiveness of parents' reading activities with their children. In the first factor, 5 items constitute
the scale. The name of the factor was defined as "belief in reading,” as it includes things relating to the

need for reading and the significance they attribute to reading.
1st factor (belief in reading)

e [ wish for my child to love reading
e My child should be a good reader to become successful.
e To be happy in life my child ought to gain a reading habit.
e My child should gain a reading habit at an early age.
e [ talk about the value and benefits of reading with my child.
The second factor in the scale consists of 6 items. The name of the factor was given as "being a
model" since it includes the activities that parents do individually
related to reading.

2nd Factor (being a model)
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e I'm assigning my child a budget to be able to shop for books.

e My child sees me reading a book.

e We regularly buy publications such as newspapers and magazines to our home.

e I read various kinds of books with poetry, songs, rhymes, and fairy tales to my child.

e Ising rhymes and play word games with my child.

e Iread books with my child at certain times regularly.

The third factor in the scale consists of 4 items. The factor's name was identified as
"participation in reading," since it involves items involved in reading practices that parents perform

with their children.
3rd factor (participation in reading)

e For me, reading books with my child is a pleasurable activity.
e I create an atmosphere in which my child can communicate about the book that s/he is
reading.
¢ Iread books to my child out loud through animating.
e I gave my child the freedom to choose the book to read
The fourth factor in the scale consists of 4 items. Owing to the things containing the negative
attitudes of the parents towards participating in reading activities, the name of this factor was decided

as "attitude".
4th factor (attitude)

e For me, reading books with my child is a difficult activity.

e We can't read a book together, because my child isn't interested.

e Evenif I wanted to, I don't have time to read a book with my child.

e Idonot have a book that I can read to my child.

When considering the entire scale consisting of 19 items, the scale demonstrates a four-factor
structure. Loads of items in the scale range between .31 and .75. 4 factors account for 57.54% of the

overall variance of the scale.

Based on the reliability analysis, the degree of reliability of the entire scale and its sub-
dimensions was decided to be very sufficient (belief in reading =.67, being a model =.78; participation in
reading =.67; attitude =.70; total =.86). The validity of the scale was confirmed as a result of CFA (¥*=
296.304, p =.000, df = 145, X* jdf= 2.043; RMSEA = 0.089; GFI =.808; AGFI = 0.749; CFI = 0.716). As a
matter of fact, this scale has been seen to clarify the family effect well in developing a culture of
reading. Reverse coding should be performed when determining the total score to be collected from
the scale since items of 2, 3, 5, and 6 contain negative statements. The lowest score that can be obtained

from the scale is 19, while the highest score is 95.
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Findings and Conclusion

In this part, with the measurement tool built in the analysis, findings are presented to
ascertain whether parents' competence to create a reading culture varies according to gender,

education level of parents, and economic income criteria.

Table 8 provides statistics of the mean, median, mode, and skewness and kurtosis values of

the scale distribution.

Table 8. Mean, median, mode, skewness, and kurtosis values of the scale

Total Item of the Scale

N 129
Mean 60.51
Median 59.00
Mode 55.00
Standard Deviation 8.82
Skewness .28
Skewness Standard Error 21
Kurtosis -.46
Kurtosis Standard Error 42

When reviewing table 8, the mean of the total item score of the competence of the family in
creating a culture of reading was determined as 60.51. To evaluate the distribution normality, having
the skewness and kurtosis values between + 1.5 would mean that the distribution is normal
(Tabachnick and Fidell, 2013). When analyzing the values in the table it was concluded that the

distribution of the scale's total item scores was normal.

Figure 2 shows the normality distribution of the scale.
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Figure 2. Normality distribution of the family's competency scale in creating a reading culture

When reviewing Figure 2, it is shown that the score distributions of the family scale of

competence in creating a culture of reading indicate a distribution close to the normal distribution.
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Table 9. T-test results for comparison of the scale of family competence in creating a reading culture by gender

Gender N X SD F P
Father 59 59.3 9.11
Mother 70 61.7 8.43 42 08

The table shows the mean score of competency belonging parents in creating a reading
culture. It seems that the fathers have a mean score of X = 57.5; while the mothers have X =60.4 and

there is no significant difference between the mean scores ( t¢;25:=.42, p>.05).

Table 9 provides the mean and standard deviation scores for evaluating the impact of a

mother's level of education on creating a culture of reading for children.

Table 10. Mean and standard deviation scores of the competence of the family to build a reading culture
according to the level of the mother’s education level

Education Level N X SD
Primary school 11 52.72 3.79
Secondary 28 56.82 7.90
Reading Comprehension School
g -omp High School 71 60.60 8.13
Undergraduate 19 69.78 6.75
and higher

When analyzing the influence of mothers on the creation of reading culture in children
according to the level of education, it was observed that the highest mean score was generated by
mothers with a degree in undergraduate and higher education (x = 69.78) and the lowest mean score is
belonging to the mothers who graduated from primary school (x = 52.72).

Table 11. ANOVA test for comparing the competence of the family in creating a reading culture and the
education level of the mother

Source of Squares Average of
. Sd F P
Variance Total Squares
. Intergroup 2685.60 3 895.20
cOrfe:eil:iion Intragroup 7286.63 123 58.29 1535 .00
P Total 9972.23 128

When considering Table 11, it was decided that the mother's level of education makes a
significant difference in creating a reading culture (¥;;_;2g,= 15.25, p <.05). Based on the results of the
Tukey test carried out to determine between which groups this difference is present, the

undergraduate and postgraduate education level (x = 69.78) differs significantly from all other groups.
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Table 12. Mean and standard deviation scores of the competence of the family to build a reading culture
according to the level of the father’s education level

Branches N X SD
Primary school 4 57.50 4.50
Secondary School 17 54.94 7.87
Reading Comprehension High School 77 59.16 8.34
Undergraduate 31 67.29 7.06
and higher

When the effect of fathers on the creation of reading culture for children is examined
according to education level, it is seen that fathers who have undergraduate and higher education
degree (x = 67.29) have the highest mean score and that fathers who have a secondary school (x =
54.94) degree have the lowest mean score.

Table 13. ANOVA test for comparing the competence of the family in creating a reading culture and the
education level of the father

Source of Sum of Average of
. Sd F P
Variance Squares Squares
. Intergroup 2127.09 3 709.03
R
Czi;hrr‘fhension Intragroup 7845.13 125 6276 11.29 00
P Total 9972.23 128

When considering Table 13, it was decided that the father's level of education makes a
significant difference in creating a reading culture (#_ag,= 11.29, p <.05). According to the results of
the Tukey test carried out to determine between which groups this difference is present,
undergraduate and higher education level (x = 67.29) differ significantly from other secondary schools

(x =54.94) and high schools (x = 59.16).

Table 14. Mean score and standard deviation scores for the effect of family income in creating a reading culture

Groups N X SD
Reading Low 32 57.00 124
Comprehension Moderate 67 60.35 1.06
High 30 64.60 1.71

When analyzing the impact of family income on the creation of reading culture in children, it
was found that higher-income families (x = 64.60) had the highest mean score, and the lowest mean

score belongs to families in the lower-income group (x = 57.00).

Table 15. ANOVA test for the effect of family income in creating a reading culture

Source of Sum of Average of
. Sd F P
Variance Squares Squares
. Intergroup 897.63 2 448.81
Iéeadmgh , Intragroup 9074.60 126 72.021 6.23 00
OMPTERERSION  Total 9972.23 128

When Table 15 is examined, it has been found that family income level causes a significant
difference in creating a reading culture (¥_,4,= 6.23, p <.05). Based on the results of the Tukey test
carried out to determine between which groups this difference is present, the higher income group (x

= 64.60) differs significantly from the lower-income group (x = 57.00).
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Discussion

In this section, the family's competence in creating a reading culture is discussed in terms of
different variables. The outcomes of the analyzes aimed to measure the variation of the established

scale according to the parents' gender, educational status, and income level were addressed.
Evaluating the Family's Competence in Creating a Reading Culture

As a result of applying the scale, it was found that the mean score for the competence of the
families to create a culture of reading was 60.51. Taking into consideration that the lowest score from
the scale is 19, and the highest score is 95, it is shown that the families in the present study are well
equipped to create a reading culture for their children. Similarly, Saban and Altinkamis (2014), in
their study entitled "Examining the belief in the reading of parents who have children in preschool
age", found that the reading beliefs of the parents were quite strong. It was decided that gender did
not make a significant difference as per the results of the t-test aimed to assess the family's competence

to create a reading culture based on the mother or father's response status.

In a study investigating the expectations of families in their children's academic performance,
the home literacy setting, and the family's reading habits, Matvichuck (2015) discovered that children

of parents who exhibited positive family behavior were more interested to read.

In the research carried out by Lonigan and Whitehurst (1989), it was decided that the practice of home

reading had the greatest impact on external influences regarding the reading habits of children.

Evaluation of Family's Competence in Creating a Reading Culture According to Mother

and Father Education Level

Based on the research carried out to assess if the family's competency to create a reading
culture makes a significant difference as per the parents' level of education, and it was concluded that
the mother's level of education causes a significant difference. Consequently, the competence to create
a reading culture among mothers who have a degree in undergraduate and higher education is higher

than any other group.

As a consequence of comparing the competence of the family in creating a reading culture
with the father's level of education, a significant difference has been noticed again. It is found that in
creating a reading culture, fathers with undergraduate and higher education degrees differ

significantly from fathers who are high school and middle school graduates, respectively.

In the study entitled "Family Impact on Career Development of Senior Vocational High School
Students: The Case of Pendik District," Solmaz (2015) gathered similar results and noted that the

education support given to the student increased with the parents’ education level.
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In the study examining the influence of family on the academic success of secondary school

students, Karabenli (2014 ) found that the mother's level of education has a strong impact on the

academic success while the father's level of education does not affect it at the same extent.

Cakicr (2006), in a study in which mother and child relations were explored in low and high
socio-economic families according to different variables, observed that the mother-child relationship

also increased significantly as the educational level of the mothers increased.

In her study examining the family structure and mother-child relationship as per
socioeconomic level, Genez Muluk (2004 ) stated that the mother's educational level creates a

significant difference in the relationship between mother and child.

On the other hand, Erginbay (2014), in the research investigating the impact on the academic
success of perceived parent attitudes in 5th and 8th grades and the child-rearing styles of parents,
notes that, contrary to the current research, the level of parent's education degree did not make a

significant difference to academic success.

Evaluation of Family's Competence in Creating a Reading Culture Based on Family Income

Level

As a result of the ANOVA test, which was performed to assess the difference in the
competence of the family to create a reading culture based on the level of family income, it was
concluded that the competence of parents in the higher income group for creating a reading culture

differed significantly from that of the lower group.

Vural (2007 ) reported that the family's socio-economic level significantly impacted the
family's contribution to their children when first time learning to read and write, through examining
the relationship between the family's socio-economic level and the family-teacher communication and

literacy success of first grade students in the mentioned research.

In research examines the family's effect on the academic success of secondary school students,
Karabenli (2014) concluded that the higher the family's income, the higher the student's school

performance.

The effect of family, which is one of the essential components of education, is considered to
have positive effects on all educational activities. Nevertheless, the family's importance increases
much more when there is a complex skill such as "reading" is the issue, which is influenced by both
affective, cognitive, and environmental influences. Research suggests the reading practice begins in
the family well before the child starts school. It is for this reason that the existing scale can be used in
relational studies such as the determination of perspective of families on reading, the quantity of
reading, the reading levels of their children, and the reading frequency of their children. Furthermore,

in future studies, it is crucial to determine the activities of the family with/related reading, particularly



Cigdemir, S. ve Akyol, H.

for the preschool period. It is therefore suggested that the scale created to be applied to parents who

have students of younger age groups.
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Annex: Family Competence Scale in the Creation of the Reading Culture
Dear participant, this scale was developed to assess the activities you do with your child for reading.
Your answers never are used for judging you. No item has any definitely correct answer that everyone
accepts. It's crucial to us, therefore, that you read all the items and give an answer sincerely. Thank
you for your input.

A) Circle the item that is appropriate for you in the following options.

Gender
e Female
e Male

Mother's Educational Level
e Primary school
e Secondary School
¢ High School

¢ Undergraduate and higher

Average monthly income
e (0-2000TRY
e 2000 - 6000 TRY
e 6000 TRY and above

Father's Educational Level
e Primary school
e Secondary School
e High School

¢ Undergraduate and higher
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B) Determine the degree of fitness of each item below with your opinion and behavior based on

the given scoring scale above the table and mark the suitable number for your case.

Strongly disagree Disagree Neither agree nor disagree  Agree Strongly agree

1. For me, reading books with my child is a pleasurable activity.

M @ 6 @ O

2. For me, reading books with my child is a challenging activity.

M @ 6 @ 6

3. We can't read a book together, because my child isn't interested.

M @ 6 @& 6
4.I'm allocating my child a budget to be able to shop for books.

M @ 6 @ O

5. Even if I want to do it, I don't have time to read a book to my child.

H @ 6 @ 6
6.1 don't have a book to read to my child.

M @ 6 @ 6

My child sees me when I read a book.

M @ 6 @ 6

8. We regularly buy publications such as newspapers and magazines to our home.

M @ & @ 6

9. I read various kinds of books with poetry, songs, rhymes, and fairy tales to my child.

M @ 6 @ 6
10. I sing rhymes and play word games with my child.

1 @ & @ 6
11. I wish for my child to love reading,.

@ 6 @ 6
12. My child should be a good reader to become successful.

M @ 6 @ 6
13. To be happy in life my child ought to gain a reading habit.

M @ 6 @ 6
14. My child should gain a reading habit at an early age.

M @ 6 @ 6

15. I read books with my child at certain times regularly.

M @ 6 @ 6
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16. I create an atmosphere in which my child can talk about the book that s/he is reading.

M @ 6 @ 6
17. I read books to my child out loud through animating.

M @ & @ 6
18. I gave my child the freedom to choose the book to read.

M @ 6 @ 6
19. I talk about the value and benefits of reading to my child.

M @ 6 @ 6
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