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ABSTRACT

Reading difficulty can be defined as the inability of the individual to read
in proportion to his/her intelligence level and physical characteristics.
There are many studies aimed at addressing the reading difficulties of
students with inability to read. This research, which was carried out in
accordance with the qualitative research approach, seeks to determine
the trends in studies which aimed at improving the reading skills of
students with reading difficulties in Turkey. The data of the research
were collected through qualitative document review and analyzed by the
descriptive analysis. Within the scope of the research, Dergipark
Academic, EBSCOhost, Google Academic and National Thesis Center
databases were scanned and 53 studies were reached that met the
predefined criteria. The studies identified were processed into the data
processing template developed based on sub-problems. As a result of the
research, it was seen that; the studies increased in 2019 and 2020, the
majority of studies consist of articles, action research is preferred more
as a research model, studies are concentrated at the 3rd and 4th grades
of primary school, the vast majority of applications are performed with
a single participant, implementation time in studies is often in the range
of 26-50 course hours, repetitive reading and echo reading methods are
much more preferred to improve reading skills, “The Informal Reading
Inventory” was frequently used in the evaluation of reading skills.
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Introduction

Despite adequate intelligence level and a suitable learning environment, some
students may have difficulties in basic skills such as speech, reading, writing and
mathematics even in later grades. These difficulties are known as “special learning
difficulties”. The Ministry of National Education (MoNE, 2008: 3) defines the individual
with special learning disabilities as follows: Despite the sufficient level of intelligence in the
formal education program, individuals who have experienced negativity in understanding
and using the language in writing or verbally, intensifying their attention, mathematics,
reasoning, motor-organization skills, and for these reasons have low academic success
compared to their peers. It is not possible to talk about a typical concept for an individual
with learning difficulties. Each of these students also has different characteristics in terms
of academic, social or behavioral characteristics. Some of the students have difficulties in
only one area, while others may have difficulties in multiple areas (Gargiulo, 2003;
Pierangelo & Giuliani, 2006; as cited in Melekoglu, 2010: 92). In recent years, the number
of children with learning disabilities has increased significantly. One of the reasons for this
is that people are thought to have more awareness of these problems (Pollock et al., 2004:
1).

Literature review

Skills related to the reading process; decoding of the word, reading/recognizing
words, fluent reading, reading comprehension (Bender, 2012: 183). Any problem that may
occur within these skills is known as “reading difficulties” among learning difficulties.
Kuruyer (2014: 12-13) stated that although some students do not have any lack of
intelligence, visual-hearing impairment, attention deficit and hyperactivity disorder
(ADHD), they are not able to perform the same performance in terms of reading ability
compared to their peers, and these difficulties can be called reading difficulty. A child's
difficulties with reading are the first point to realize that they have certain educational needs
(Pollock et al., 2004: 52). Because the reading difficulties are reflected in the language, and
this indicates a problem within the language system (Shaywitz & Shaywitz, 2004). In this
context, it can be said that the difficulties experienced with reading will be reflected in the
academic difficulties in many fields along with language problems.

According to the “Simple View of Reading”, decoding and comprehension are
required for a good read (Hoover & Gough, 1990). When children start reading, they are
new to word reading and may differ in the speed at which they gain the ability to decode.
Initially, children's competence in decoding words is almost identical to the comprehension
of reading. Over time, as children become proficient in decoding words, comprehension will
become more important (Oakhill, Cain & Elbro, 2019: 84). Even if children with certain
comprehension problems are good at reading words, they are often known as weak
understanders. Children with such problems are usually noticed before the 3rd and 4th
grades of primary school. Good readers are readers who have no difficulty in word reading
and language comprehension (Oakhill, Cain & Elbro, 2019: 84-85). Some children may be
deprived of reading because they are in a culturally disadvantaged environment, or sensory
problems such as hearing and vision may cause reading problems. Only mental functions
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may not be at the root of reading problems. Such children can overcome reading difficulties
after a period of exposure to a literacy environment (Pas, 2009: 9).

Another concept that comes up in the literature when it comes to reading difficulty
is dyslexia. Dyslexia is a term often used for poor reading ability. It is used to describe a
very specific reading difficulty (Pas, 2009: 3) and refer to problems in the perception of
letters and words due to perceptual problems in the brain and central nervous system, and
these problems are assumed to cause reading difficulties (Bender, 2012: 183). Another
concept that comes up in the literature when it comes to difficulty reading is dyslexia. When
we looked at the researches on the subject in Turkish, it was seen that the concepts of
“reading difficulty” and “dyslexia” were used together or in place of each other. Therefore,
it is worth explaining dyslexia and its properties within the scope of reading difficulties.

There are many different views about what dyslexia is and what it is caused by. The
most widely accepted view of dyslexia is that it relates to difficulties with reading and
spelling. In fact, these challenges are easily visible from the outside and are exhibited only
with the start of reading. Also, not every reading and spelling difficulty can be considered
as dyslexia. In order to be considered dyslexia; there should be main features such as reading,
speaking, writing, mind, coordination, organizational difficulties, information processing,
phonological difficulties, visual difficulties, inconsistencies (Peer & Reid, 2003: 9-13). It is
always important to make sure that a dyslexic child does not have a physiological (ear, eyes,
IQ) problem (Pollock et al., 2004: 52). In Stanovich's “Phonological-Core Variable
Difference Model” (1988), he claimed that the most important difference between normal
and weak readers was due to the sound scientific field in cognitive functions (Tracey &
Morrow, 2006: 155).

Diagnosis, understanding and determination of appropriate learning approaches to
dyslexia is an issue that has been raised in many government reports of different countries.
But despite the fact that there is a lot of information and resources about dyslexia, the
increase in this knowledge and resources may distract teachers and parents from an
agreeable point and cause some confusion (Reid, 2011: 4). The concepts of reading difficulty
/dyslexia have been raised more frequently in recent years than before. However, there is
not enough information on how to diagnose and identify students with reading difficulties
and how to implement an individualized curriculum (Celiktiirk Sezgin & Akyol, 2015: 7).
The importance of early intervention in reading problems has been clearly established
(Christo et al., 2009: 3). In this context, the literature review indicated the existence of many
studies on the subject. The collection, review and interpretation of such subject-specific
studies in the field will contribute to future studies in terms of guiding and presenting
recommendations in the context of research, implementation and policies (Davies, 2000; as
cited in Yildiz et al., 2019: 1052).

Researches on reading difficulties in Turkey can be grouped into the following
themes; diagnosis/causes of reading difficulties, research on diagnosis/evaluation (Balci,
2017; Bingol, 2003), research on the elimination of reading difficulties and the development
of reading skills (Akyol & Ketenoglu Kayabasi, 2018; Celiktiirk Sezgin & Akyol, 2015;
Deniz & Aslan, 2020; Ding, 2017; Duran & Sezgin, 2012; isler & Sahin, 2016; Kodan, 2015;
Saglam, 2019; Sidekli, 2010; Yamag, 2014) and teacher research on reading difficulties
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(Balc1, 2019; Dogan, 2013; Kodan, 2020; Sirem & Bas, 2021; Yurdakal & Susar Kirmizi,
2019).

In this research, studies aimed at improving the reading skills of students with
reading difficulties were discussed. In the relevant literature, it has been determined that
there are many interventional studies aimed at eliminating reading difficulties in Turkey and
different methods-applications are used in these researches. It was also determined that the
number of participants and implementation time in these studies differed. The aim of this
study is to examine the research trends of studies carried out in Turkey in order to improve
the reading skills of students with reading difficulty. In this way, it is aimed to reveal the
general appearance of the studies in Turkey in order to solve the reading problems of
students with reading difficulties. In addition, it is thought that the study may provide the
regular classroom teachers and Turkish-language teachers who are practitioners of the field,
new ideas about the educational practices, materials and measurement tools that they can
apply in the classroom environment for their students with difficulty reading. In this context,
the following questions were sought in the “studies to improve the reading skills of students
with difficulty reading”;

1. What is the distribution of studies by year?

. What are the publication types of studies?

. What are the research models of the studies?

. What is the grade level of the participants of the studies?

. What is the number of participants in the studies?

. How long is the implementation time/period of the studies?
. What are the reading methods and techniques of the studies?

0 N O O A WODN

. What are the measuring tools of the studies?
Methodology

Model of research and publication ethics

This research which was carried out in accordance with the qualitative research
approach, seeks to determine the trends in studies carried out in Turkey aimed at improving
the reading skills of students with reading difficulties. Data was obtained based on one of
the qualitative data collection methods, document review method. Document review is a
method of data collection based on the examination of written materials containing the
subjects or events intended to be investigated (Yildirnm & Simsek, 2013: 217). This study
titled “Trends in Studies to Improve Reading Skills for Students with Reading Difficulties”
is a comprehensive literature review. Ethical approval is not applicable, because this article
does not contain any human or animal subjects.

Data source

For the purposes of research, thesis and articles “aimed at improving the reading
skills of students with difficulty reading”were included in the scope of the research. Related
studies were obtained using the databases “Dergipark Akademik”, “EBSCOhost”, “Google
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Academic” and “CoHE National Thesis Center”. Database queries were performed using
the keywords “reading difficulty”, “dyslexia” and “dyslexic” to find relevant research.

Data collection

Within the scope of the research, literature was scanned from the databases
determined. 2 January 2021 is the deadline for scans from related databases. A data pool was
obtained as a result of the literature review. From the data pool obtained, some criteria were
taken into account in determining the studies to be selected for analysis. Initial inclusion
criteria;

e being a study aimed at improving the reading skills of students with reading
difficulty
o the study has not been published as different types of publications. If the same
study was published as both a research paper and a thesis, the primary source,
.. thesis, was included in the research.
Other criteria for inclusion:

e Studies carried out in Turkey.
e Studies for students with reading difficulties
e Intervention research to address reading difficulties.
e Studies at the elementary level (1.-8. grades)
e Studies aimed at addressing the reading difficulties of students whose native
language is Turkish.
Exclusion criteria:
e Studies carried out abroad.

e Non-school-based studies.
e Studies on diagnosing reading difficulties.
e Theoretical studies on reading difficulties and dyslexia.

The data collection process carried out to determine the studies to be analysed within
the scope of the research according to the inclusion-exclusion criteria obtained is
summarized in Figure I.
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Figure 1. Tracked Path to the Paper Inclusion Process

Studies excluded (did

Database screened Search keyword Papers gathered not meet the criteria) Included studies
“dyslexia” n=44 n=40 n=4
CoHE National
Thesis Center “dyslexic” n=4 n=4 n=0
(thesis)
“reading difficulty” n=55 n=41 n=14
“dyslexia” n=29 n=25 n=3
Dergipark
Academic “dyslexic” n=1 n=1 n=0
(article)
“reading difficulty” n=52 n=29 n=23
“dyslexia” n=19 n=13 n=6
EBSCOhost « - - _ _
(article) dyslexic n=1 n=1 n=0
“reading difficulty” n=40 n=21 n=19
“dyslexia” n=40 n=33 n=7
Google Scholar « - - - -
(article) dyslexic n=10 n=10 n=0
“reading difficulty” n=72 n=52 n=20

Total number of papers included in the data

n=97
pool
Studies that were removed because they did
not meet the criteria n=44
Number of included papers in the data pool n=53

As shown in Figure 1, a total of 367 studies were reached in the first phase of the
research. The total number of studies included in the data pool is 97. In the next stage, 44
studies were excluded from the scope because they did not meet the criteria. At the end of
all these procedures, the final number of included studies in the data pool was determined
as 53 (18 thesis, 35 articles).

Data analysis

The data of this research were analyzed using the descriptive analysis technique. In
the descriptive analysis, the data is organized and interpreted according to predetermined
themes (Yildirim & Simsek, 2013: 256). In order to analyze the data, a data processing
template consisting of predefined categories has been created based on sub-problems. This
template contains information about the year of the studies, publication type, research
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models, grade level of participants, number of participants, implementation time/period,
reading methods/techniques and measurement tools used.

During the analysis of the data, both researchers independently processed the studies
examined in the research into the data processing template. Later, the researchers compared
the similarities and differences between subheadings and contents, and at the end of the
comparison, the data with disagreement was revised and consensus was reached. Thus, the
reliability of the research was tried to be increased.

Findings
The findings of this study were examined based on the sub-problems discussed in
the study. The first sub-problem of the study was determined as “What is the distribution of
the studies by year?”. In this context, the distribution of the studies examined is shown in
Figure 2.

Figure 2. Distribution of the Studies by Year

12

10
10 9

8

2005 2006 2008 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020

When the graph in Figure 2 is examined, one study in 2005 (1.88%), two studies in
2006 (3.77%), one study in 2008 (1.88%), four studies in 2010 (7.54%), one study in 2011
(1.88%), two studies in 2012 (1.88%). 3.77), two studies in 2013 (3.77%), two studies in
2014 (3.77%), four studies in 2015 (7.54%), six studies in 2016 (11.32%), five studies in
2017 (9.43%), five studies (9.43%) were carried out in 2018, 10 studies (18.86%) in 2019
and nine studies (16.98%) in 2020. It has been seen that the number of studies on the subject
has increased in recent years.

The second sub-problem of the study was determined as “What are the publication
types of studies? ”. In this context, the distribution of the studies examined is shown in Figure
3.
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Figure 3. Distribution of the Studies Examined According to the Publication Type
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Figure 3 shows that 12 of the studies consist of master's (22.64%), 6 doctoral thesis
(11.32%), and 35 articles (66.04%). It has been identified that the majority of the studies are
of the type of article.

The third sub-problem of the study was determined as “What are the research

models of the studies? ”. In this context, the distribution of the studies examined is shown in
Figure 4.

Figure 4. Distribution of the Studies Examined According to the Research Models

case sty | R
Action research |11 Rl
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When Figure 4 is examined, it is seen that 19 of the related studies (35.84%) used
case study method, 20 (37.73%) used action research method and 13 (24.52%). used
experimental research methods. In a publication, the method is not specified. It is identified
that more action research is used in the studies.

The fourth sub-problem of the study was determined as “What is the grade level of

the participants of the studies? ”. In this context, the distribution of the studies examined is
shown in Figure 5.

Figure 5. Distribution of participants in the studies examined according to grade level.

1st grade |4l
2 nd grade /4
3 rd grade |4
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As shown in Figure 5, studies aimed at improving the reading skills of students with
reading difficulties, It is understood that it was done 1 time (1.88%) at the first grade
(1.88%), 8 times at the second grade (15.09%), 15 times at the third grade (28.3%), 15 times
at the fourth grade (28.3%), 5 times at the fifth grade (9.43%), 1 time at the sixth, seventh
and eighth grades (1.88%). 6 of the publications were carried out at more than one grade
(11.32%). It is understood that the studies were carried out mostly at the 3rd and 4th grades.

The fifth sub-problem of the study was determined as “What is the number of
participants in the studies? ”. In this context, the distribution of the studies examined is
shown in Figure 6.

Figure 6. Distribution of the Studies Examined According to the Number of Participants

10 and more participants 3

6-9 participants 3

4-5 participants 6
2-3 participants 9
Single participant 32
0 5 10 15 20 25 30 35

When Figure 6 is examined, it is understood that 32 (60.37%) studies with a single
participant, 9 studies with two or three participants (16.98%), 6 studies with four-five
participants (11.32%), 3 studies with six to nine participants (5.66%), 3 (5.66%) with ten or
more participants were carried out. has been determined that most of the studies were carried
out with a single participant.

The sixth sub-problem of the study was determined as “How long is the
implementation time/period of the studies?”. In this context, the distribution of the studies
examined is shown in Figure 7.

Figure 7. Distribution of the Studies Examined According to the Implementation Time

0-25 course hours 6
26-50 course hours 28
51-75 course hours Il
76-100 course hours ||{L
100 or more course hours B
Course time not specified )
0 5 10 15 20 25 30

Figure 7 shows that 6 (11.32%) studies in the range of 0-25 course hours, 28
(52.83%) studies were conducted in the 26-50 course hours range, 7 (13.2%) in the 51-75
course hours range, 1 (1.88%) in the 76-100 hours range, and 6 (11.32%) in the range of 100
course hours and above. In addition, the implementation performed in 5 of the studies
(9.43%) are not specified as course hours. In researches whose course time is not specified,

© 2021 JLERE, Journal of Language Education and Research, 7(2), 295-332



304
Zuhal CELIKTURK SEZGIN & Akin BILGIN

information is available in the form of 12 weeks (2 papers), 17 weeks, 5 weeks, 7 weeks. It
is understood that the implementation time of most of the studies is between 26-50 course
hours.

The seventh sub-problem of the study was determined as “What are the reading
methods and techniques used in the studies?”. In this context, the distribution of the studies
examined is shown in Figure 8.

Figure 8. Distribution According to Reading Methods and Techniques Used in the Studies
Examined.

Other methods and techniques 26
Assisted reading (|2
Repetitive reading 22
Guided reading 3
Shared reading ||| 2
Listening passage preview strategy 4
Program suitable for learning styles
Model reading

Chorus reading

{SSERS \SEIES \SElES NS ]

Word repetition technique
Paired reading I

Echo reading 11

Drama method ||||2
Multi-sensory approach
3P (Pause, Prompt, Praise) method 3

Dividing words into syllables (/|2
Fernald method ||/[2

When Figure 8 is examined it was seen that; in 2 studies (2.06%) the “Fernald
method”, in 2 studies (2.06%) “Dividing words into syllables”, in 3 studies (3.09%) “3P
(Pause, Prompt, Praise) method”, in 3 studies (3.09%) “Multi-sensory approach”, in 2
studies (2.06%) “Drama method”, in 11 studies (11.34%) “Echo reading method” was used.
Also “Paired reading strategy” in 7 studies (7.21%), “Word repetition technique” in 2 studies
(2.06%), “Chorus reading” in 2 studies (2.06%), “Model reading” in 2 studies (2.06%),
“Program suitable for learning styles” in 2 studies (2.06%), “Listening passage preview
strategy” in 4 studies (4.12%), “Shared reading” in 2 studies (2.06%), “Guided reading” in
3 studies (3.09%), “Repetitive reading” in 22 studies (22.68%), and ““Assisted reading” in 2
studies (2.06%) were identified. In addition, it was observed that 26 “Other methods and
techniques” (26.8%) were used in the researches examined. Within these 26 methods and
techniques, the maximum frequency number is one and because it is too long to write on the
figure individually, it is presented all in one. In studies, it has been observed that repetitive
reading and echo reading methods are used more.

© 2021 Journal of Language Education and Research, 7(2), 295-332



305
Trends in Studies to Improve Reading ...

The eighth sub-problem of the study was determined as “What are the measuring
tools of the studies? ”. In this context, the distribution of the studies examined is shown in
Figure 9.

Figure 9. Distribution of the Studies Examined According to the Measurement Tools Used

Reading comprehension skills monitoring schedule f|1
Reading comprehension inventory || 1
Test of integrated language and literacy skills (TILLS) |1
Reading rate measurement (|2

The informal reading inventory 42
Oral reading skill and reading comprehension test.. .| 1
Scale for identifying oral reading errors |1
Literacy skills rubric |1
Text Q&A |1

Observation form |2

0 5 10 15 20 25 30 35 40 45

As shown in Figure 9, “Observation form” was used 2 (3.77%) times and “Text
Q&A” was used 1 (1.88%) times to measure the improvement in reading skills. Also,
“Literacy skills rubric” 1 (1.88%), “Scale for identifying oral reading errors” 1 (1.88%),
“Oral Reading Skill and Reading Comprehension Test (SOBAT-2)” 1 (1.88%), “The
Informal Reading Inventory” 42 (79.24%), “Reading rate measurement” 2 (3.77%), “Test
of integrated language and literacy skills (TILLS)” 1 (1.88%), “Reading comprehension
inventory” 1 (1.88%) and “Reading comprehension skills monitoring schedule” 1 (1.88%)
times used. It has been determined that “The Informal Reading Inventory” is often preferred
in studies.

Discussion

The aim of this study is to determine the research trends of studies carried out in
Turkey to improve the reading skills of students with difficulty reading. Thus, it was thought
to be discussed with a holistic perspective of the general view and prominent publication
types/research models/ participants/ implementation time/period/ reading methods/
measurement tools. As a result of the review, 53 studies (18 thesis, 35 articles) were included
in the study.

According to results, when looking at the distribution of research by year, especially
in 2019 and 2020 the number of researches increased. In addition to this finding, it was
determined that the first study on the subject was in 2005. After the 2004-2005 academic
year in Turkey, a constructive education approach was introduced and with it, sound-based
sentence method was used in elementary school writing instruction in first grades.
According to the sound-based sentence method, first reading and writing instruction is
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started with sounds. After giving a few sounds to the learner, an instruction is provided in
such a way that sounds to syllables, syllables to words and words to sentences are reached
(Akyol, 2006: 86). For students who have distinctive difficulties in learning to read, teachers
should be based on sound-based sentence method. It should pay attention to the stages of
sound unit skills, the determination of a small number of skills for teaching, the individual
handling of skills and the general principles of the sound unit, such as the use of phoneme
sounds (Bender, 2012: 186). In this sense, it can be said that the primary school reading and
writing instruction applied in Turkey is an appropriate approach to addressing reading
difficulties.

When the distribution of the studies within the scope of the study according to the
publication types was examined, 6 doctoral thesis, 12 master's thesis and 35 articles were
determined. This situation shows that there is a greater orientation to articles than
postgraduate research on reading difficulties in Turkey.

According to another research result, it was determined that the action research
method was used more frequently than other methods in the researches examined. This
finding suggests that qualitative research methods are mostly preferred in studies aimed at
eliminating reading difficulties. Action research is a method that has become popular again
in recent years, especially in order to improve the practice in the field of education (Glesne,
2012: 32). In addition to filling the gap between theory and practice, action research creates
opportunities for teachers to facilitate their competence and create development and
experience for teachers (Johnson, 2015: 23). In this context, it can be said that action
research is one of the appropriate method in the researches to be carried out in order to
eliminate reading difficulties.

When sample groups were analyzed within the scope of the study, it was observed
that the sample grade consisted mostly of 3rd and 4th grades. The first grade is the period
when reading and writing are learned for the first time, also the reading and writing process
is completed at the end of the first grade.In the second year, studies are included to improve
the reading and writing skills of the students (MoNE, 2019: 14). After the completion of the
primary school and writing phase, students’ reading levels are expected to move to
“independent level”. Akyol (2020: 98) explained the free level as reading and making sense
of material suitable for the child's level without the help of anyone else. The inadequacies
of reading in the 3rd and 4th grades suggest difficulty reading. Therefore, there may have
been a trend towards this sample group in the research. Another conclusion obtained from
the research is that 8 studies were reached for middle school students (5th, 6th, 7th and 8th
grade). Based on this result, it can be said that there are students with reading difficulties at
the secondary school level in Turkey. However, it is vital to detect reading problems early
and to make necessary interventions. According to Balci (2015: 230), it is very difficult to
talk about early diagnosis of dyslexia in our country. There are students who cannot read or
have difficulty reading texts at the 3rd and 4th grade, or even at the middle school level.

When we looked at the number of participants in the studies, it was determined that
most of the studies were carried out with a single participant. It is noticeable that the number
of studies carried out with 10 or more participants is quite small. The ability to conduct such
research in larger sample groups requires costs in subjects such as the number of researchers,
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time and equipment. Therefore, it is thought that the researches were carried out mostly with
a single participant. On the other hand, it should be noted that the applications to be made
for students' reading difficulties should be in the form of individual or small group teaching
(EACEA, 2011, as cited in Celiktiirk Sezgin & Akyol, 2015: 7). This proposal supports the
tendency to work with a single or small number of participants in the studies.

It was understood that the implementation time of most of the studies examined
within the scope of the study was between 26-50 course hours. This result indicates to us
that this period may be appropriate for an individualized program to be prepared to address
reading difficulties. It is recommended that this period be taken as a reference in the
researches to be carried out after this.

When we looked at the distribution of reading methods and techniques used in the
studies included in the study, it was seen that repetitive reading and echo reading methods
were used more. This result indicates a tendency in major reading methods and techniques
in the related research field. The method of repetitive reading is based on the reader reading
a short and meaningful text several times until he/she reaches a certain level of fluency
(Samuels, 1979: 377). It increases children's understanding of re-reading stories several
times (Yaden, 1988). Echo reading is a strategy based on the teacher reading the line of a
story and then the students reading the same line by mimicking the teacher's intonation and
sentences (Vacca et al., 2015: 227). In these techniques, the aim is to reach a certain level
of fluency. Students with reading difficulties experience comprehension problems as well
as fluent reading problems. Kuruyer (2014: 25) stated that students with reading difficulties
miss the meaning because they spend a lot of time recognizing and distinguishing words,
which is due to the fact that short-term memory spends more performance than it is capable
of decoding and distinguishing words. Studies have shown that there is not much focus on
methods to improve the comprehension skills of students with reading difficulties. Future
research also recommends strategies to improve comprehension skills. In this context, it is
recommended that future research on the subject include strategies to improve
comprehension skills.

In the studies examined, it was determined that “The Informal Reading Inventory”
was often preferred. This inventory was adapted into Turkish by Akyol (2020) using the
studies of Harris and Sipay (1990), Ekwall and Shanker (1988) and May (1986). The
frequency of orientation to a measuring tool in the research topic indicates that the
measurement tools are inadequate at the point of measurement and evaluation in this field.
In evaluating the student's reading performance, word recognition, fluency and
comprehension are important critical areas (Akyol et al., 2014: 3). In this context, these
critical skill areas should be taken into account in the evaluation of reading skills of students
with reading difficulties.

Conclusion

When “the studies aimed at improving the reading skills of students with reading
difficulties” were examined in Turkey, it was determined that there was an increase in the
number of researches carried out, especially in recent years. However, it can be said that
more studies are needed because reading difficulties are an important learning disability
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domain that affects a child’s academic skills as well as his/her entire life. Additionally, when
the distribution of studies on the subject according to the type of publication was examined,
it was seen that graduate studies were outnumbered according to the articles. In this context,
it is seen as important to guide and direct graduate students to studies that address the issue
of difficulty reading.

In the studies examined, it was observed that the duration of interventional
applications to eliminate reading difficulties is usually 25-50 course hours. It is thought that
longitudinal research on the subject is needed in order to evaluate the reading skills of
students with reading difficulties over a wider period of time. It has also been observed that
repetitive reading and echo reading methods are often used in studies. In line with this, in
future research, it is recommended to use different reading methods and techniques. In the
study, it was determined that a limited number of measuring instruments were used to
identify reading difficulties. Accordingly, it is thought that various measuring tools should
be developed for the detection and evaluation of reading difficulties of the students. In this
study, papers on reading difficulties in the Turkish sample were examined. Therefore, it
seems important to include international studies in the research sample in future studies.
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Giris

Yeterli zekda ve uygun 6grenme ortamina ragmen bazi dgrenciler ileriki siniflarda
bile konusma, okuma, yazma, matematik gibi temel beceri alanlarinda zorluklar
yasayabilmektedir. Yasanilan bu zorluklar “6zel 6grenme gii¢liigii” olarak bilinmektedir.
Milli Egitim Bakanligi (MEB, 2008: 3) 6zel 6grenme gii¢liigii olan bireyi; orgiin egitim
programinda yeterli zeka diizeyine ragmen dili yazili ya da sozlii olarak anlama ve
kullanabilmede, dikkati yogunlastirmada, matematikte, akil ylirlitmede, motor ve
organizasyon becerilerinde olumsuzluklar yasayan ve bu nedenlerden dolay1 yasitlarina gore
diisiik akademik basar1 gosteren birey olarak tanimlamistir. Ogrenme giicliigii olan birey
icin tipik bir kavramdan bahsetmek miimkiin degildir. Bu 6grencilerin her biri akademik,
sosyal ya da davranigsal 6zellikler agisindan da birbirinden farkli 6zelliklere sahiptir.
Ogrencilerin bazilar1 sadece bir alanda giicliik yasarken, bazilar1 birden ¢ok alanda giigliik
yasayabilirler (Gargiulo, 2003, Pierangelo ve Giuliani, 2006; akt. Melekoglu, 2010, 5.92).
Son yillarda 6grenme giigliigii olan cocuklarin sayisi énemli Ol¢lide artmistir. Bunun

nedenlerinden birisi olarak, insanlarin bu sorunlar hakkinda daha fazla farkindalik sahibi
olmasi diistinilmektedir (Pollock vd., 2004: 1).

Alanyazin taramasi

Okuma siirecine iliskin beceriler; kelimenin kodunu ¢6zme, kelime okuma/tanima,
akict okuma, okudugunu anlama boyutlarinda ele alinmaktadir (Bender, 2012: 183). Bu
beceriler icerisinde olusabilecek herhangi bir sorun 6grenme giigliikleri igerisinde “okuma
giicliigii” olarak bilinmektedir. Kuruyer (2014: 12-13) baz1 6grencilerin, herhangi bir zeka
eksikligi, gorme-isitme yetersizligi, dikkat eksiligi ve hiperaktivite bozuklugu (DEHB)
olmamasina ragmen, yasitlarina gére okuma becerisi konusunda ayni performansi
sergileyemediklerini, bu yasadiklar1 zorluklarin da okuma gii¢ligii olarak
adlandirilabilecegini belirtmistir. Bir ¢ocugun okuma ile ilgili yasadiklar1 zorluklar belirli
ogretimsel ihtiyaglarin oldugunun kabul edildigi ilk noktadir (Pollock vd., 2004: 52). Ciinkii
okuma giicliikleri dile yansir, bu durumda dil sistemi igerisindeki bir eksiklige isaret eder
(Shaywitz & Shaywitz, 2004). Bu baglamda, okuma ile ilgili yasanilan zorluklarin dil
sorunlart ile birlikte pek¢ok alandaki akademik zorluklara yansiyacagi soylenebilir.

Basit Okuma Modeli’ne (The Simple View of Reading) gore, iyi bir okuma i¢in kod
¢ozme ve anlama gereklidir (Hoover & Gough, 1990). Cocuklar okumaya bagladiklarinda,
kelime okuma konusuna yenidirler ve kod ¢6zme becerisini hizla kazanma konusunda
farklhilik gostermektedirler. Baslangigta, cocuklarin kelimelerin kodunu ¢6zme konusundaki
yetkinlikleri, okudugunu anlama ile neredeyse aynidir. Zaman igerisinde c¢ocuklar
kelimelerin kodunu ¢6zme konusunda yetkin hale geldikge anlama daha 6nemli hale
gelecektir (Oakhill, Cain & Elbro, 2019: 84). Belirli anlama sorunu olan ¢ocuklar kelime
okumada iyi olsalar bile, genellikle zayif anlayicilar olarak bilinir. Bu tiir sorunlar1 olan
cocuklar genellikle ilkokulun 3. ve 4. sinifindan 6nce fark edilirler. Iyi okuyucular ise,
kelime okuma ve anlamada ¢ok zorlanmayan okuyuculardir (Oakhill, Cain & Elbro, 2019:
84-85). Bazi cocuklar kiiltiirel agidan dezavantajli bir ortamda olduklari i¢in okumadan
yoksun kalabilmektedir ya da isitme, gérme gibi duyusal sorunlar okuma sorunlarina neden
olabilmektedir. Okuma sorunlarinin temelinde sadece zihinsel islevler yer almayabilir. Bu
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gibi ¢ocuklar, okuryazar bir ortama maruz kaldiktan bir siire sonra okuma giicliiklerinin
istesinden gelebilirler (Pas, 2009: 9).

Okuma gii¢liigii denince alanyazinda karsimiza ¢ikan bir diger kavram disleksidir.
Disleksi, genellikle zayif okuma yetenegi icin kullanilan bir terimdir. Cok 6zel bir okuma
giicliigiinii tanmimlamak i¢in kullanilmaktadir (Pas, 2009: 3). Disleksi, beyin ve merkezi sinir
sisteminde algisal sorunlara bagli olarak harflerin ve kelimelerin algilanmasinda yasanan
sorunlar1 ifade etmek i¢in kullanilir ve bu sorunlarin okuma giicliiklerine yol actig
varsayillmaktadir (Bender, 2012: 183). Tiirk¢e alanyazindaki konu ile ilgili arastirmalara
bakildiginda, “okuma giicliigii” ve “disleksi” kavramlarimin birlikte ya da birbirilerinin
yerine kullanildig1 goriilmiistiir. Bu yiizden okuma giicliikkleri kapsaminda disleksiyi ve
ozelliklerini de a¢iklamakta yarar vardir.

Disleksinin ne oldugu ve neden kaynaklandigina iliskin ¢ok farkli goris
bulunmaktadir. Disleksiye iliskin en yaygin kabul edilen goriis; okuma ve heceleme ile ilgili
zorluklarla ilgilidir. Aslinda bu zorluklar digaridan kolaylikla gozlenebilen 6zelliklerdir ve
ancak okumaya baslama ile birlikte sergilenmektedir. Yine, her okuma ve heceleme zorlugu
disleksi olarak kabul edilemez. Disleksi olarak kabul edilebilmesi i¢in; okuma, konusma,
yazma, zihin, koordinasyon, organizasyonel giicliikler, bilgi isleme, fonolojik zorluklar,
gorsel zorluklar, tutarsizliklar gibi ana 6zelliklerin olmasi gerekmektedir (Peer ve Reid,
2003: 9-13). Ancak bu noktada dislektik bir ¢gocugun, fizyolojik (kulak, gozler, IQ) bir
sorununun olmadigindan emin olmak her zaman Onemlidir (Pollock vd., 2004: 52).
Stanovich’in ortaya attig1 “Fonolojik-Temel Degisken Farklilik Model”de (Phonological-
Core Variable Difference Model)” (1988) normal ve zayif okuyucular arasindaki en dnemli
farkin biligsel fonksiyonlardaki ses bilimsel alandan kaynaklandigini iddia etmistir (Tracey
ve Morrow, 2006: 155).

Disleksinin tanilanmasi, anlasilmasi ve uygun 6grenme yaklasimlariin belirlenmesi
bir¢ok hiikiimet raporunda ¢okca giindeme gelmis bir konudur. Ancak disleksi hakkinda ¢ok
bilgi ve kaynak olmasina ragmen, bu bilgi ve kaynaklardaki artis, 6gretmenleri ve
ebeveynleri her zaman hem fikir olunabilecek bir noktadan uzaklagtirmakta ve bazi kafa
karigikliklarina neden olmaktadir (Reid, 2011: 4). Okuma gii¢liigii/disleksi kavramlart son
yillarda eskiye oranla daha sik giindeme gelmektedir. Ancak okuma giicliigii olan
ogrencilere teshisin ve taninin nasil konulacagi ve bireysellestirilmis 6gretim programinin
nasil uygulanacagina iliskin yeterli bilgi bulunmamaktadir (Celiktiirk Sezgin ve Akyol,
2015: 7). Okuma problemlerinde erken miidahalenin 6nemi agik¢a tespit edilmistir (Christo
vd., 2009: 3). Bu baglamda, yapilan alanyazin taramasi sonunda konuya iliskin pek ¢ok
arastirmaya ulasilmistir. Alandaki konuya 6zgli bu tiir ¢alismalar1 toplamanin ve bu
caligmalarin  biresiminin yapilmast ve yorumlanmasi, gelecekte gercgeklestirilecek
caligmalara arastirma, uygulama ve politikalar bakiminda yon verme ve Oneriler sunma
bakimindan katkilar saglayacaktir (Davies, 2000; akt. Y1ildiz vd., 2019: 1052).

Tiirkiye’de yapilmis okuma giicliigiine iliskin arastirmalar; okuma gii¢liigiiniin
teshis/nedenleri, tanilanmasina/degerlendirilmesine iliskin arastirmalar (Balci, 2017;
Bingol, 2003), okuma gii¢liigiiniin giderilmesine ve okuma becerilerinin gelistirilmesine
yonelik aragtirmalar (Akyol ve Ketenoglu Kayabasi, 2018; Celiktiirk Sezgin ve Akyol, 2015;
Deniz ve Aslan, 2020; Ding, 2017; Duran ve Sezgin, 2012; Isler ve Sahin, 2016; Kodan,
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2015; Saglam, 2019; Sidekli, 2010; Yamag, 2014) ve okuma gii¢liigiine iliskin dgretmen
arastirmalar1 (Balci, 2019; Dogan, 2013; Kodan, 2020; Sirem ve Bas, 2021; Yurdakal ve
Susar Kirmizi, 2019) temalar1 altinda gruplanabilir.

Bu arastirmada, okuma giicliigii olan 6grencilerin okuma becerilerini gelistirmek
amaciyla yapilan g¢alismalar ele alinmistir. Alanyazinda Tirkiye’de okuma gili¢liigiiniin
giderilmesine yonelik pek¢ok miidahaleli aragtirmanin oldugu ve bu arastirmalarda farkl
yontem ve uygulamalarin kullanildigi, bu ¢alismalardaki katilimci sayisinin ve uygulama
stirelerinin farklilastig1 goriilmektedir. Bu calismanin amaci; okuma giicliigli olan
ogrencilerin okuma becerilerini gelistirmeye yonelik Tiirkiye’de yapilan g¢aligmalarin
egilimlerini incelemektir. Boylelikle okuma gii¢liigii olan 6grencilerin, okuma problemlerini
gidermede, Tiirkiye’deki calismalarin  genel goOriiniimiiniin ortaya ¢ikartilmasi
hedeflenmistir. Buna ek olarak, alanin uygulayicisi olan smif ve Tiirk¢e 6gretmenlerine,
okuma gii¢liigli olan Ogrencilerine yonelik olarak, sinif ortaminda uygulayabilecekleri
egitim-0gretim uygulamalari, materyaller, dlgme araglari gibi konularda fikir verecegi
diisiiniilmektedir. Bu baglamda, arastirmada asagidaki sorulara cevap aranmistir. Okuma
giicliigii olan 6grencilerin okuma becerilerini gelistirmek amaciyla yapilan;

1. Calismalarin yillara gére dagilimi nedir?

2. Calismalarin yayin tiirleri nedir?

3. Calismalarin modelleri nedir?

4. Calismalarin katilimcilarinin sinif diizeyi nedir?
5. Caligsmalarin katilimci sayisi nedir?

6. Caligmalarin uygulama siiresi nedir?

7. Calismalarin okuma yontem ve teknikleri nedir?

8. Caligmalarin 6lgme araclari nedir?

Yontem

Arastirmanin modeli ve yayin etigi

Okuma giicliigli olan Ogrencilerin okuma becerilerini gelistirmeye yoOnelik
Tiirkiye’de yapilan c¢alismalarin egilimlerini belirlemeye amaglayan bu calisma nitel
arastirma yaklagimina dayali olarak yiiriitiilmstiir. Veriler nitel arastirma yaklasimlarindan
dokiiman incelemesi yontemine dayali olarak elde edilmistir. Dokiiman incelemesi,
arastiritlmasi hedeflenen konu ya da olaylarin yer aldig1 yazili materyallerin incelenmesine
dayali bir veri toplama yontemidir (Yildirim ve Simsek, 2013: 217). “Okuma Giigliigii Olan
Ogrencilerin Okuma Becerilerini Gelistirmeye Yonelik Calismalarm Egilimleri” baslikli bu
caligma literatiir taramaya dayali bir aragtirma makalesidir. Bu tiir bir ¢alisma i¢in etik kurul
raporu gerekli degildir.

Veri kaynag
Arastirmanin verileri; “Dergipark Akademik”, “EBSCOhost”, “Google Akademik”
ve “YOK Ulusal Tez Merkezi” veri tabanlarindaki okuma giicliigii olan dgrencilerin okuma
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becerilerini gelistirmeye doniik yapilan aragtirmalardir (tez, makale). Arastirma kapsaminda
belirlenen “okuma giicligli”, “disleksi” ve “dislektik™ anahtar sozciikleri dikkate alinarak
veri tabanlarindan taramalar yapilmistir.

Verilerin toplanmasi

Arastirma kapsaminda belirlenen veri tabanlarindan alanyazin taramasi yapilmistir.
Belirlenmis veri tabanlarindan yapilacak taramalar i¢in son tarih 02 Ocak 2021 olarak
kararlastirilmistir. Yapilan taramasi sonucu bir veri havuzu elde edilmistir. Elde edilen veri
havuzundan incelemek tlizere secgilecek c¢alismalarin belirlenmesinde bazi ilksel Olgiitler
getirilmistir. Bunlar;

e Okuma gii¢liigii olan 6grencilerin okuma becerilerini gelistirmeye yonelik bir
calisma olma

e Ayni ¢alismanin farkli yerlerde tiiretilmemis-yaymlanmamis olmasi. Eger
ayni caligma hem arastirma makalesi hem de tez olarak yayimlanmissa,
birincil kaynagin yani tez halini arastirmaya dahil etme.

Dahil etme i¢in diger 6l¢iitler sunlardir:
e Tiirkiye’de yapilan ¢alismalar.
e Okuma giigliigii olan 6grencilere yonelik ¢calismalar
e Okuma giicliiklerini gidermeye yonelik miidahaleli aragtirmalar.
e Ilkdgretim diizeyinde olan ¢aligmalar (1.-8. siniflar)

e Anadili Tiirkce olan 6grencilerin okuma giicliiklerine gidermeye yonelik
caligmalar.

Harig tutma olgiitleri:
e Yurt disinda yapilan calismalar.
e Okul temelli olmayan ¢alismalar.
e Okuma giigliigiinii teshis ve tanilamaya yonelik ¢caligmalar.
e Okuma giicliigii ve disleksiye iliskin kuramsal ¢aligmalar.

Veri havuzunun olusturulmasi ve getirilen Ol¢iitlere gore arastirma kapsaminda
incelenecek calismalarin belirlenmesi ic¢in yiiriitiilen veri toplama siireci Sekil 1’de
Ozetlenmistir.
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Sekil 1. Calisma Seg¢im Siirecine Yonelik izlenen Yol

o . A ht Olgiitlere uymadig Veri havuzuna
aran.lztn )l')apl an ranl? r; anaftar Erisilen calisma icin cikarilan aliman aday
veri tabam elime calismalar calismalar
“disleksi” n=44 n=40 n=4
YOK Ulusal
Tez Merkezi “dislektik” n=4 n=4 n=0
(tez)
“okuma giigligi” n=55 n=41 n=14
“disleksi” n=29 n=25 n=3
Dergipark
Akademik “dislektik” n=1 n=1 n=0
(makale)
“okuma gii¢ligii” n=52 n=29 n=23
“disleksi” n=19 n=13 n=6
EBSCOhost o . - - -
(makale) dislektik n=1 n=1 n=0
“okuma gii¢ligi” n=40 n=21 n=19
“disleksi” n=40 n=33 n=7
Google
Akademik “dislektik” n=10 n=10 n=0
(makale)
“okuma gii¢ligii” n=72 n=52 n=20

Veri havuzuna dahil edilen toplam aday

n=97

¢alisma sayisi
Olgiitlere uymadig icin ¢ikarilan ¢alismalar n=44
Veri havuzundaki kesinlestirilmis calisma =53

sayis1

Sekil 1 incelendiginde, arastirmanin basinda toplam 367 ¢alismaya erisilmistir. Veri
havuzuna dahil edilen toplam aday ¢alisma sayisi ise 97°dir. Daha sonra 6lgiitlere uymadigi
i¢cin 44 calisma ¢ikartilmistir. Tiim bu islemlerin sonunda veri havuzundaki kesinlestirilmis
caligma sayis1 53 olarak (18 tez, 35 makale) belirlenmistir.

Verilerin ¢oziimlenmesi

Bu arastirmanin verileri betimsel analiz teknigi kullanilarak c¢oziimlenmistir.
Betimsel analizde veriler Onceden belirlenmis temalara gore diizenlenmekte ve
yorumlanmaktadir (Yildirim ve Simsek, 2013: 256). Verilerin ¢éziimlenmesi amaciyla, alt
problemlere dayali olarak kategorilerden olugan bir veri igleme sablonu olusturulmustur.
Burada; ¢aligmalarin yili, yaymn tiirii, arastirma modelleri, katilimcilarin sinif diizeyi,
katilimc1 sayisi, uygulama siiresi, okuma yontem ve tekniklere ve kullanilan dlgme
araglarina iliskin bilgiler yer almaktadir.
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Verilerin ¢ézlimlenmesi asamasinda, iki arastirmaci da birbirinden bagimsiz olarak
veri isleme sablonuna arastirmada incelenen c¢alismalart islemislerdir. Daha sonra,
arastirmacilar alt basliklar ve igerikler arasindaki benzerlik ve farkliliklar1 karsilastirmislar.
Yapilan karsilagtirmanin sonunda ise, fikir ayriligi olan veriler yeninden gézden gecirilmis
ve fikir birligi saglanmaya calisilmistir. BOylece arastirmanin giivenirligi artirilmaya
caligilmastir.

Bulgular
Bu aragtirmanin bulgulari, arastirmada ele alinan alt problemlere dayali olarak
incelenmistir. Arastirmanin birinci alt problemi c¢alismalarin “Yillara gére dagilimi
nasi/dir?” olarak belirlenmistir. Bu kapsamda incelenen calismalarin dagilimi Sekil 2°de
gosterilmistir.
Sekil 2. incelenen Calismalarin Uygulama Yapilan Yillara Gore Dagilimi
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Sekil 2’deki grafik incelendiginde, 2005 yilinda bir (%1,88), 2006 yilinda iki
(%3,77), 2008 yilinda bir (%1,88), 2010 yilinda dort (%7,54), 2011 yilinda bir (%1,88),
2012 yilinda iki (%3,77), 2013 yilinda iki (%3,77), 2014 yilinda iki (%3,77), 2015 yilinda
dort (%7,54), 2016 yilinda alt1 (%11,32), 2017 yilinda bes (%9,43), 2018 yilinda bes
(%9,43), 2019 yilinda 10 (%18,86) ve 2020 yilinda dokuz (%16,98) calismanin oldugu
anlasilmaktadir. Konuyla ilgili yapilan caligmalarin sayisinin son yillarda arttigi
gorilmiistiir.

Arastirmanin ikinci alt problemi arastirmalarin “Calisma tiirleri nelerdir?” olarak
belirlenmistir. Bu kapsamda incelenen ¢alismalarin dagilimi Sekil 3°te gosterilmistir.

Sekil 3. Incelenen Calismalarin Yayin Tiiriine Gore Dagilimi

kel Lisans Tezi [Nl
ekt
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Sekil 3 goriildiigii tizere, ¢aligmalarin 12’si ytiksek lisans (%22,64), 6’s1 doktora tezi
(%11,32), 35’1 ise makalelerden (%66,04) olugsmaktadir. Calismalarin biiyiik cogunlugunun
makale tiiriinde oldugu belirlenmistir.
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Aragtirmanin {igiincii alt problemi ¢alismalarin “Arastirma modelleri nelerdir?”
olarak belirlenmistir. Bu kapsamda incelenen ¢aligmalarin dagilimi Sekil 4’te gosterilmistir.

Sekil 4. incelenen Calismalarin Arastirma Modellerine Gore Dagilimi
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Sekil 4 incelendiginde, arastirma modeli bakimindan ¢alismalarin 19’unda durum
calismast (%35,84), 20’sinde eylem arastirmasi (%37,73) ve 13’ilinde ise deneysel
yonteminin (%24,52) kullanildig1 goriilmektedir. Bir yayinda ise yontem belirtilmemistir.
(Calismalarda daha ¢ok eylem arastirmasinin kullanildig1 goriilmektedir.

Arastirmanin dordiincii alt problemi calismalarin “Katilimcilarmmin sinif diizeyi
nedir?” olarak belirlenmistir. Bu kapsamda incelenen c¢aligmalarin dagilimi Sekil 5°te
gosterilmistir.

Sekil 5. Incelenen Calismalardaki Katilimcilarin Simif Diizeyine Gore Dagilimi
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Sekil 5’te goriildiigii lizere, okuma gii¢liigli olan 6grencilerin okuma becerilerini
gelistirmeye yonelik ¢alismalarin birinci sinif diizeyinde 1 (%1,88), ikinci sinif diizeyinde 8
(%15,09), tigiincii simif diizeyinde 15 (%28,3), dordiincti siif diizeyinde 15 (%28,3) ve
besinci smif diizeyinde 5 (%9,43), altinci, yedinci ve sekizinci smif diizeylerinde 1’er
(%1,88) yapildig1 anlagilmaktadir. Yaymlarin 6 tanesi ise birden fazla siif diizeyinde
gergeklestirilmistir (%11,32). Calismalarin, daha ¢cok 3 ve 4. Sinif diizeyinde yapildigi
anlasilmaktadir.

Aragtirmanin besinci alt problemi ¢alismalarin “Katilimcr sayisi nedir?” olarak
belirlenmistir. Bu kapsamda incelenen ¢alismalarin dagilimi Sekil 6°’da gdsterilmistir.
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Sekil 6. Incelenen Calismalarin Katilimc1 Sayisina Gore Dagilimi
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Sekil 6 incelendiginde, tek katilimcr ile 32 (%60,37), iki ile ii¢ katilimer ile 9
(%16,98), dort ile bes katilimet ile 6 (%11,32), alt1 ile dokuz aras1 katilimer ile 3 (%5,66),
on ve lizeri katilimer ile 3 (%5,66) calismanin yapildigi anlasilmaktadir. Caligmalarin biiyiik
bir kisminin tek katilimei ile yapildigi belirlenmistir.

Arastirmanin altinci alt problemi ¢alismalarin “Uygulama siiresi ne kadardir?”
olarak belirlenmistir. Bu kapsamda incelenen ¢aligmalarin dagilimi Sekil 7°de gosterilmistir.

Sekil 7. incelenen Calismalarin Uygulama Siiresine Gore Dagilimi
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Sekil 7° de goriildiigii tizere, 0-25 ders saati araliginda 6 (%11,32), 26-50 ders saati
araliginda 28 (%52,83), 51-75 ders saati aralifinda 7 (%13,2), 76-100 ders saati araliginda
1 (%1,88), 100 ve flizeri ders saati aralifinda 6 (%11,32) uygulamanin gergeklestigi
goriilmektedir. Ayrica ¢aligsmalarin 5’inde (%9,43) yapilan uygulamalar ders saati olarak
belirtilmemistir. Ders saati belirtilmeyen arastirmalarda 12 hafta (2 yayinda), 17 hafta, 5
hafta, 7 hafta seklinde bilgiler mevcuttur. Caligmalarin biiyliik bir kismmin uygulama
stiresinin 26-50 ders saati arasinda oldugu anlasilmistir.

Aragtirmanin yedinci alt problemi calismalarin “Kullanilan okuma yontem ve
teknikleri nelerdir?” olarak belirlenmistir. Bu kapsamda incelenen ¢alismalarin dagilimi
Sekil 8’de gosterilmistir.
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Sekil 8. Incelenen Calismalarda Kullanilan Okuma Y&ntem ve Tekniklerine Gore Dagilimi
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Sekil 8 incelendiginde, Fernald yonteminin 2 (%2,06), kelimeleri hecelerine
bolmenin 2 (9%2,06), 3P metodunun 3 (%3,09), ¢oklu duyusal yaklasimin 3 (%3,09), drama
yonteminin 2 (%2,06), eko (yankilayici) okumanin 11 (%11,34), esli okuma stratejisinin 7
(%7,21), kelime tekrar tekniginin 2 (%2,06), koro okumanin 2 (%2,06), model okumanin 2
(%2,06), 6grenme stillerine uygun programin 2 (%2,06), paragrafin dnceden dinlenmesi
stratejisinin 4 (%4,12), paylasarak okumanin 2 (%2,06), rehberli okumanin 3 (%3,09),
tekrarli okumanin 22 (%22,68), yardimli okumanin 2 (%2,06) calismada kullanildigi
gorlilmiistiir. Ayrica; belirtilenler disinda, 26 farkli yontem ve teknigin (%26,8) incelenen
arastirmalarda kullanildig1 goriilmiistiir. Bu 26 yontem ve teknik igerisinde maksimum
frekans sayis1 birdir ve sekil ilizerinde tek tek yazilmasinin ¢ok uzun olmasi nedeniyle de
hepsi bir arada verilmistir. Caligsmalarda, tekrarli okuma ve eko okuma ydntemlerinin daha
cok kullanildig1 gortilmistiir.

Arastirmanin sekizinci alt problemi ¢alismalarin “Ol¢me araglar: nelerdir? ” olarak
belirlenmistir. Bu kapsamda incelenen ¢alismalarin dagilimi Sekil 9°da gdsterilmistir.
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Sekil 9. Incelenen Calismalarin Olgme Araglarina Gore Dagilimi
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Sekil 9°da goriildiigi tizere, okuma becerilerindeki gelisimin 6l¢ililmesi i¢in gdzlem
formu 2 (%3,77), Metne Yonelik Soru Cevaplar 1 (%1,88), Okuma-Yazma Beceri Rubrigi
1 (%1,88), Sesli Okuma Hatalarim Belirleme Olgegi 1 (%1,88), Sesli Okuma Becerisi ve
Okudugunu Anlama Testi (SOBAT-2) 1 (%1,88), Yanlis Analiz Envanteri 42 (%79,24),
Okuma Hiz1 Olgiimii 2 (%3,77), Dil ve Okur-Yazarlik Becerileri Testi (TILLS) 1 (%1,88),
Okudugunu Anlama Envanteri 1 (%1,88) ve Okudugunu Anlama Becerileri [zlem Cizelgesi
1 (%1,88) calismada kullanilmistir. Calismalarda siklikla “Yanlis Analiz Envanteri”nin
tercih edildigi belirlenmistir.

Tartisma

Bu calismanin amaci; okuma giicliigii olan ogrencilerin okuma becerilerini
gelistirmeye yoOnelik Tiirkiye’de yapilan ¢alismalarin egilimlerini incelemektir. Boylelikle
konuya iliskin genel gOriinimin ve One c¢ikan yaym tirleri/arastirma
modelleri/katilimcilar/uygulama siireleri/okuma yontemleri/6lgme araglarinin biitiinciil bir
bakis acici ele alinacagi diisiiniilmektedir. Yapilan incelemenin sonucunda 53 caligma (18
tez, 35 makale) arastirmaya dahil edilmistir.

(Calisma sonunda, arastirmalarin yillara gore dagilimina bakildiginda; 6zellikle 2019
ve 2020 yillarinda arastirmalarin sayisinda artig oldugu goriilmiistiir. Bu bulguya ek olarak,
konuya iliskin yapilan ilk ¢alismanin 2005 yilinda oldugu belirlenmistir. Tiirkiye’de, 2004-
2005 egitim-0gretim yilindan sonra yapilandirmaci egitim yaklagimina ge¢ilmis ve bununla
birlikte; birinci smiflarda ilkokuma yazma Ogretiminde ses temelli climle yontemi
kullanilmaya baglamistir. Ses temelli ciimle yontemine gore; ilkokuma ve yazma 6gretimine
seslerle baslanmakta, birkag ses verildikten sonra, seslerden hecelere, hecelerden kelimelere,
kelimelerden ciimlelere ulasilacak sekilde bir 6gretim yapilmaktadir (Akyol, 2006: 86).
Okumay1 6grenmede ayirt edici zorluklar yasayan 6grenciler icin, 68retmenler ses birimi
temelli 6gretimi esas almalidir. Ses birimi becerilerinin asamalarina, 68retim i¢in az sayida
beceri belirlenmesine, becerilerin ayr1 ayri ele alinmasina ve fonem sesleri kullanilmasi gibi
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ses birimin genel ilkelerine dikkat etmelidir (Bender, 2012: 186). Bu anlamda, Tiirkiye’de
uygulanan ilkokuma yazma oOgretim yaklasimi okuma giicliiklerinin de giderilmesinde
uygun bir yaklasim oldugunu sdylenebilir.

Incelenen ¢alismalarin yayn tiirlerine gore dagilimi incelendiginde, 6 doktora tezi,
12 yiiksek lisans tezi ve 35 makale tiiriinde yayin belirlenmistir. Bu verilerden hareketle en
cok c¢alismanin makale tiirlinde oldugu anlasilmaktadir. Bu durum, Tiirkiye’de okuma
giicliigiine yonelik ¢alismalarda; lisansiistii calismalara gore, makalelere daha ¢ok yonelim
oldugu seklinde yorumlanabilir.

Arastirma sonunda, ¢alismalarda en ¢ok eylem arastirmasi yonteminin kullanildigi
anlasilmistir. Bu bulgu, okuma gii¢liigiinii gidermeye yonelik ¢alismalarda nitel arastirma
yontemlerinin tercih edildigini ortaya koymaktadir. Eylem arastirmasi o6zellikle egitim
alaninda uygulamay1 gelistirmek amactyla, son yillarda yeniden popiilerlesen bir yontemdir
(Glesne, 2012: 32). Eylem arastirmasi, kuram ile uygulama arasindaki boslugu doldurmanin
yaninda, 0gretmenlerin yetkinligini kolaylastirma ve O6gretmenlere gelisme ve deneyim
olusturma noktasinda firsatlar yaratmaktadir (Johnson, 2015: 23). Bu baglamda, okuma
giicliiklerinin giderilebilmesi i¢in yapilacak aragtirmalarda eylem arastirmasinin uygun bir
yontem oldugu sdylenebilir.

Aragtirmada, incelenen ¢alismalardaki 6rneklem alinan siif diizeyinin daha c¢ok 3.
ve 4. smiflarda oldugu goriilmiistiir. Ilkokul birinci sinif ilkokuma ve yazmanin dgrenildigi
donemdir ve birinci smifin sonunda okuma ve yazma dgretimi sonlanir. Ikinci sinifta ise
ogrencilerin bu becerilerini gelistirici ¢alismalara yer verilir (MEB, 2019: 14). Ilkokuma ve
yazma agamasinin tamamlanmasindan sonra &grencilerin okuma diizeylerinin “serbest
diizey” bir bagka isimle “bagimsiz diizey”e gegmesi beklenir. Akyol (2020: 98) serbest
diizeyi, ¢ocugun diizeyine uygun bir materyali bir bagkasinin yardimi olmadan okumasi ve
anlamlandirmasi olarak agiklamaistir. 3. ve 4. sinifta okumada yetersizliklerin olmasi, okuma
glicliglinii akla getirmektedir. Bu ylizden arastirmalarda bu orneklem grubuna yonelim
olmus olabilir. Arastirmadan elde edilen bir bagka sonug ise, ortaokul 6grencilerine yonelik
(5.,6.,7. ve 8. smif) 8 arastirmaya ulagilmis olmasidir. Bu sonugtan hareketle, Tiirkiye’de
ortaokul diizeyinde okuma gii¢liigii olan Ogrencilerin var oldugu sdylenebilir. Oysaki,
okuma problemlerinin erken tespit edilmesi ve gerekli miidahalelerin yapilmasi hayati 6nem
tagimaktadir. Balci’ya (2015: 230) gore de iilkemizde disleksinin erken tanilanmasindan
bahsetmek giic olmakla birlikte, 3. ve 4. sinifta hatta ortaokul diizeyinde bile okuyamayan
ya da okumada gii¢liik yasayan 6grenciler bulunmaktadir.

(Caligmalardaki katilimct sayisina bakildiginda ise, ¢alismalarin biiyiik bir kisminin
tek katilimcei ile yapildigi belirlenmistir. 10 ve {izerinde katilimci ile gergeklestirilen calisma
sayisinin oldukca az oldugu géze carpmaktadir. Bu gibi arastirmalarin daha biiyiik 6rneklem
gruplarinda yapilabilmesi arastirmaci sayisi, zaman ve arag-gere¢ gibi konularda maliyet
gerektirmektedir. Bu yiizden arastirmalarin daha ¢ok tek katilimci ile gergeklestirildigi
disiintilmektedir. Bir diger yandan, Ogrencilerin okuma giigliiklerine yonelik yapilacak
uygulamalarda bireysel ya da kiigiik grup ogretimi olmasina dikkat edilmelidir (EACEA,
2011; akt. Celiktiirk Sezgin ve Akyol, 2015: 7). Bu bilgi, ¢calismalardaki tek ya da az
sayidaki katilimct ile ¢alisilmasini destekler niteliktedir.
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Arastirma kapsaminda incelenen c¢aligmalarin biliyiik bir kismmin uygulama
stiresinin 26-50 ders saati arasinda oldugu anlasilmistir. Bu sonug¢ bize okuma giigliiglinii
gidermede hazirlanacak bir bireysellestirilmis program i¢in bu siirenin uygun olabilecek bir
siire aralig1 oldugunu isaret etmektedir. Bundan sonra yapilacak arastirmalarda bu siirenin
referans olarak alinmasi 6nerilmektedir.

Aragtirma kapsaminda incelenen c¢alismalarin kullanilan okuma ydntem ve
tekniklerine gore dagilimina bakildiginda; tekrarli okuma ve eko okuma yontemlerinin daha
cok kullanildig1 goriilmiistiir. Bu sonug¢ arastirmalarda belli basli okuma yontem ve
tekniklerine y1gilma oldugunu gostermektedir. Tekrarli okuma yontemi; okuyucunun kisa
ve anlamli bir metni, belli bir akicilik diizeyine ulasincaya kadar birka¢ kez okumasina
dayanmaktadir (Samuels, 1979: 377). Cocuklarin, hikayeleri birka¢ kez yeniden okumalari
anlamalarini artirmaktadir (Yaden, 1988). Eko okuma ise, 6gretmenin bir hikayenin satirini
okumasi ve ardindan Ogrencilerin ayni satir1 6gretmenin tonlamasini ve ciimlelerini taklit
ederek okumasina dayali bir stratejidir (Vacca vd., 2015: 227). Bu tekniklerde amag belli bir
akicilik diizeyine gelmektir. Okuma gii¢ligli olan 6grencilerin, akict okuma sorunlarinin
yaninda anlama sorunlar1 da yasamaktadirlar. Kuruyer (2014: 25) okuma giicliigii yasayan
ogrencilerin kelime tanima ve ayirt etmeye c¢ok fazla zaman harcadiklar1 i¢in anlami
kacirdiklarini, bunun nedeninin de kisa siireli bellegin kelime tanima ve ayirt etmeye
kapasitesinin {stiinde bir performans harcamasindan kaynaklandigini ifade etmistir.
Incelenen calismalarda, okuma giigliigii yasayan dgrencilerin anlama becerilerini gelistirici
yontemler iizerinde ¢ok durulmadigi goriilmiistiir. Gelecekte yapilacak arastirmalarda,
anlama becerisini gelistirici stratejilere de yer verilmesi 6nerilmektedir.

Incelenen caligmalarda siklikla “Yanlis Analiz Envanteri’nin tercih edildigi
belirlenmistir. Bu envanter, Akyol (2020) tarafindan; Harris ve Sipay (1990), Ekwall ve
Shanker (1988) ve May (1986)’den yararlanilarak Tiirkceye uyarlanmistir. Arastirmalarda
bir 6lgme aracina yonelimin sikligi, bu alanda 6l¢me ve degerlendirme noktasinda 6lgme
araclarinin  yetersiz olduguna isaret etmektedir. Ogrencinin okuma performansini
degerlendirmede, kelime tanima, akicilik ve anlama 6nemli kritik alanlardir (Akyol vd.,
2014: 3). Bu baglamda, okuma gii¢liigii olan Ogrencilerin okuma becerilerinin
degerlendirilmesinde, bu kritik beceri alanlar1 dikkate alinmasi gerekmektedir.

Sonug¢

Tiurkiye’de yapilmis “okuma giicliigii olan Ogrencilerin okuma becerilerini
gelistirmeye yonelik c¢aligmalar” incelendiginde, oOzellikle son yillarda arastirmalarin
sayisinda artis oldugu goriilmiistiir. Ancak okuma giicliigiiniin, ¢ocugun akademik
becerilerin yani sira tiim yasamini etkileyen 6nemli bir 6grenme giicliigii oldugu igin bu
konuda daha fazla ¢alismaya gerek duyulmaktadir. Arastirmada konuya iliskin ¢calismalarin
yayin tiirline gore dagilimina bakildiginda, lisansiistii ¢calismalarin makalelere gore sayica
az oldugu goriilmiistiir. Bu kapsamda, lisansiistii 6grencilerin, okuma gii¢liigli konusunu ele
alan ¢alismalara yonlendirilmesi 6nemli goriilmektedir.

Yapilan c¢aligmalarda okuma giicliglinii gidermeye yonelik miidahaleli
uygulamalarin genelde siiresinin 25-50 ders saatinde oldugu goriilmistiir. Okuma giigliigii
olan dgrencilerin okuma becerilerinin daha genis zaman aralifinda degerlendirilebilmesi
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icin konuyla ilgili boylamsal aragtirmalara ihtiya¢ oldugu diisliniilmektedir. Caligmalarda
siklikla tekrarli okuma ve eko okuma yontemlerinin kullanildigi goriilmistiir. Gelecekte
yapilacak arastirmalarda, farkli okuma yontem ve tekniklerinin kullanilmasi dnerilmektedir.
Arastirmada okuma gii¢liigiiniin belirlenebilmesine yonelik sinirl sayida dlgme aracinin
kullanildigr goriilmiistiir. Bu kapsamda, ogrencilerin okuma sorunlarinin tespiti ve
degerlendirilmesine yonelik gecerlik-giivenirlik calismasi yapilmis yeni dlgme araglarinin
gelistirmesi gerektigi diisiiniilmektedir. Arastirmada okuma gii¢liigiine yonelik ¢alismalar
Tiirkiye Ornekleminde incelenmistir. Bundan sonra yapilacak arastirmalara yurt disi
calismalarda dahil edilebilir.
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